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DiL EGITIiMi VE ARASTIRMALARI DERGISI

Dil Egitimi ve Arastirmalari Dergisi, tiim diizeylerde anadili ve yabanci/ikinci dil egitimi ve
ogretimi;genel/uygulamali dilbilim ve Tirkoloji ile ilgili makaleler yayimlayarak akademik
alanin gelisimine katki saglamay1 amaglamaktadir. Bu amag¢ dogrultusunda dergiye dil egitimi ve
dil arastirmalariyla ilgili her konuda Tiirkce ya da Ingilizce olarak yazilmis kuramsal ve
uygulamali, 6zgiin ve bilimsel ¢alismalar gonderilebilir. Calismalarin daha 6nce herhangi bir
yerde yayimlanmamis olmasi gerekmektedir. Dil Egitimi ve Arastirmalar1 Dergisi uluslararasi

hakemli bir dergidir.

Dil Egitimi ve Arastirmalari Dergisi, MLA International Bibliography, Linguistics Abstracts
Online, CEEOL (Central and Eastern European Online Library), SIS, SOBIAD, ResearchBib,
The Linguist List, ve Directory of Research Journal Indexing, Google Scholar, Tiirk Egitim
Indeksi ve PBN (Polska Bibliografia Naukowa) tarafindan dizinlen/listelenmektedir.
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development of teachers as well as academics through publishing unique and scientific
manuscripts related to all levels, from pre-school to tertiary education, in the fields of teaching
and learning mother and foreign languages, general and applied linguistics as well as language
research.In line with this aim, any unique, theoretical, conceptual, or methodological scientific
manuscript written in English or Turkish on any issue related to language education and language
research can be submitted to the journal for possible consideration for publication. The
manuscripts to be submitted for the journal should not have been published before or submitted to
any other publisher for consideration.

Journal of Language Education and Research is indexed/listed by MLA International
Bibliography, Linguistics Abstracts Online, CEEOL (Central and Eastern European Online
Library), SIS, SOBIAD, ResearchBib, The Linguist List, ve Directory of Research Journal
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YAZAR REHBERI

Dergiye gonderilecek makaleler, yazar hakkinda bilgi igermemelidir. Yazarlarin, gonderecekleri
makaleleri diizenlemek icin JLERE i¢in hazirlanmis olan YAZAR REHBERIN] okumalar1 ve
dergi i¢in hazirlanan MAKALE SABLONUNU kullanmast gerekmektedir.  Kitap/Makale
incelemeleri icin hazirlanan SABLONLARI (Kitap Incelemesi ve Makale Incelemesi)
kullanabilirsiniz. Yazarlar, makalelerini hakem degerlendirmesi i¢in ilk gonderimlerinde yazar
bilgilerini  silmelidirler.  Ayrica, yazar ve Ozet bilgi formu da doldurmalar
gerekmektedir. Dergiye gonderilen makaleler, 2 hafta i¢inde yayin politikasina, yazim kurallarina
ve big¢imsel ozelliklere uygunluk acisindan dergi editorleri tarafindan degerlendirilir. Uygun
goriilmeyen calismalar gerekgeleri ile birlikte yazara iade edilir.Makaleler, ¢evrimi¢i olarak
gonderilmelidir. Ancak, herhangi bir sorunla karsilasilirsa, iletisim boliimiinden ilgili boliim
editorii ile baglantiya gegilmelidir.

AUTHOR GUIDELINES

Authors are kindly asked to read the AUTHOR GUIDELINES and then use the suitable to format
their manuscripts. For main articles, authors are kindly asked to use ARTICLE TEMPLATE. For
Book/Article Reviews, you may use the TEMPLATES (Book Review Template and Article
Review Template). Authors should delete any kind of information that will reveal their identities
when they first submit their manuscripts for peer review. Moreover, they should fill in the author
and abstract information form on the journal website. The manuscripts submitted to the journal
are first subject to initial screening. They are evaluated in terms of the journal publication policy,
conformity to author guidelines and formatting issues within two weeks. The manuscripts that
fail to follow the guidelines are immediately returned to the author(s).Manuscripts should be
submitted online. However, should authors have any problems, they are kindly asked to get in
touch with the Editor, whose contact details are provided on the CONTACT page.
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Bas Editor Yazisi

Dil Egitimi ve Arastirmalart Dergisi Nisan 2018 tarihli yeni sayisiyla derginin konu
cercevesindeki alanlarda nitelikli calismalar1 okurlarina sunma cabasini siirdiirmekte.
Nisan, Agustos ve Aralik aylarinda yilda ti¢ say1 olarak ¢ikan Dil Egitimi ve Arastirmalari
Dergisinin Nisan 2018 sayisin1 baharin, bereketiyle topraga ve insana degmesi ve kendini
agir agir yaza dondiirmesi dilegiyle yayinlamak istiyoruz.

Dil Egitimi ve Arastirmalar1 Dergisi Nisan 2018 sayis1 agagida ana hatlariyla tanitacagim 4
makaleyi icermekte:

Hakan Ulper Yabanc: Dil Olarak Tiirkce Ogrenen Ogrencilerin Akict Sézciik ve Metin
Okuma Becerileriyle Kavrama Becerileri Arasindaki Iliskinin  Karsilastirilmasi/
Comparison of the Relationship Between Word Reading Fluency and Text Reading
Fluency of Students Learning Turkish as a Foreign Language baslikli ¢alismasinda
karmasik zihinsel iglemleri gerektiren bir beceri alan1 olan okuma alaninda yapilmis 6zgiin
bir arastirmay1 sunmaktadir. ilgili alanyazinda kavramay1 etkileyen giiclii degiskenlerden
biri olarak one ¢ikarilan akict okuma iizerine yapilmis veri kaynakli bu calisma, hem akici
sozciik okumanin hem de akici metin okumanin Tiirkgeyi yabanci dil olarak &grenen
Ogrenciler i¢in de kavrama diizeyleriyle iliskili olusuna dair bulgular icermektedir.
Arastirmada, alanyazindan farkli olarak akici sozciikk okumanin kavramayla daha cok
iligkili oldugu ve bu durumun ileri tartismalar1 gerektirdigi vurgulanmaktadir.

Child-Directed Speech of Turkish Mothers and Fathers: A Comparison Based on the
Dimorphous Verbal Expression Use/ Tiirk Anne ve Babalarin Cocuklarina Yonelttikleri
Dil:  Cift-Bicimli Sozel Ifadeler Uzerinden Bir Karsilastirma bashgini tasiyan
arastirmasinda Filiz Cetintag Yildirim, Cocuga Y 6neltilen Dil (CYD) kullanimlarinda anne
ve baba farkliliklar1 {izerine Tiirk¢ceden yansiyan goriiniimii veri tabanli bir betimleme ile
ortaya koymaktadir. Calismada Tiirk anne ve babalarin kullandiklar1 ¢ift-bicimli sozel
ifadeler, elli ¢ift ebeveyn (toplam yiliz katilimci) ile yapilan goriismeler sonrasinda
olusturulan veri tabani iizerinden karsilastirilmaktadir. Calismanin dikkat c¢ekici
bulgularindan biri hem anne hem de babalarin ¢ocuklarina hakaret sayilabilecek tiirde
takma adlarla da hitap etme egilimi gosteriyor oluslaridir. CYD’lerinde ¢ift-bigimli s6zel
ifadeler kullanan annelerin, babalara oranla olumlu duygularini ¢ocuklarina daha agresif
bir tavirla gosteriyor olusu bu ¢alismada alt1 ¢izilen bir diger bulgudur.

Tanju Deveci Analysis of Collocations in a Book Chapter and Learners’ Corpus &
Teaching Implications/ Bir Kitap Bolimii ve Ogrenci Derleminde Esdizimlilik
Coziimlemesi ve Ogretimsel Cikarimlar bashigim tasiyan ¢alismasinda, seminer metni olan
bir akademik metinde ve bu metnin konusuyla ilgili bir soruya yanit verirken 6grencilerin
yazili smav kagitlarinda kullanilan esdizimli sozciiklerin tiirlerini saptamak amaciyla
yaptig1 betimleyici bir aragtirmanin sonuclarini okurla paylasmaktadir. Arastirmanin
sonuglari, toplam 3253 sozciikliikk derlemin %17.31'inin esdizimli sdzciiklerden olustugunu
ortaya koymaktadir. Bu bulgu akademik bir metnin neredeyse beste birinin g¢esitli
esdizimlilik 6rneklerinden olustugunu gosteren dikkat ¢ekici bir bulgudur. Arastirmanin
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bulgularindan biri de akademik yazilarda en yaygin tiirden esdizimlilerin sifat + ad
esdizimliligi ve ardindan eylem + (sifat) + ad esdizimliligi oldugudur. Calisma,
ogrencilerin esdizimlileri kullanma konusunda sinirli bir edim sergiledigini gostermektedir.
Bu smirlilik dgrencilerin  sozciiksel beceri eksikligine ve dolayisiyla dil yeterlik
diizeylerindeki distikliige (yetersizlige) isaret etmektedir. Calismada bu saptamaya yonelik
olarak dgretimsel ¢ikarimlara dayali bir tartisma kurulmaktadir.

Nisan 2018 sayimizda yer alan son ¢alisma Soner Aksehirli’nin Tiirkcede Bagimli Karsit
Anlamhilikl The Ancillary Antonymy in Turkish baslikli ¢alismasi olacak. Calismada, karsit
anlamlilhigin ancak sdylemde go6zlemlenebilen bagimli karsit anlamlilik islevinin
Tirkgedeki  goriiniimii  betimlenmekte ve kuralsiz  iliskilerin  belirlenmesinde
kullanilabilecek yonteme iliskin bir ara¢ Onerilmektedir. Veri tabanli bir betimleme ve
tartisma sunan bu calisma, sdylem kaynakli sifat anlambilimi konusunda ilgili alanyazina
Tiirk¢enin penceresinden yansiyan ve pek cok ileri tartigmayi giidiileyecek olan veriler
sunmaktadir.

April 10, 2018
Giilsiin Leyla Uzun

© 2018 JLERE, Dil Egitimi ve Arastirmalar1 Dergisi - Journal of Language Education and Research, 3(2), vi-ix



Bas Editor Yazisi / From the Editor-in-Chief

From the Editor-in-Chief

Via the new issue, Aprial 2018, Journal of Language Education and Research has been
continuing its efforts to publish the high quality research papers in the filed. We would like
to publish the April 2018 issue of the Journal of Language Education and Research, which
is published three times a year in April, August and December, with the blessing of the
spring and its touch to us, and finally transforming slowly into the summer.

The April 2018 issue includes the following four articles, whose main findings | will
outline below:

Hakan Ulper, in his paper entitled ‘Comparison of the Relationship Between Word
Reading Fluency and Text Reading Fluency of Students Learning Turkish as a Foreign
Language’, presents the findings of an original study in the reading field, which requires
complex mental processes. In this data-based study, which focused on the text reading
fluency appearing as one of the powerful factors that affects comprehension in the related
field, includes the findings which indicate that there is a relationship between word and
text reading fluency and the comprehension of students learning Turkish as a Foreign
language. The study underscores that unlike what is indicated in the literature, word
reading fluency is correlated more with the reading comprehension, requiring further
research and discussions.

Child-Directed Speech of Turkish Mothers and Fathers: A Comparison Based on the
Dimorphous Verbal Expression Use, authored by Filiz Cetintas Yildirim, provides a data-
based description of the view reflected from Turkish based on the differences in the
mothers’ and fathers’ use speech directed towards their children. The dimorphous verbal
expressions as used by the Turkish mothers and fathers are compared upon the database
created following the interviews conducted with the parents (in total one hundred
participants). One of the remarkable findings of the study indicates that both mothers and
fathers use nicknames for their children, which can be considered as swearwords.
According to the results, both mothers and fathers use positive verbal expressions that
convey positive emotions to their children. Parents from two genders also use nicknames,
which can be considered as swearwords. Another important finding is mothers, in their use
of dimorphous verbal expressions in their CDS, show their positive feelings more
aggressively towards their children than fathers.

Tanju Deveci, in his article entitled ‘Analysis of Collocations in a Book Chapter and
Learners’ Corpus and Teaching Implications’, shares the descriptive findings of the study
that determined the use and the type of collocations used in students’ writing examinations
papers as a response to a question on the theme of the chapter in an academic context. The
results of the study indicate that the corpus includes 3253 words in total, and 17.31% of
this includes collocational usages. This finding is striking since it shows that one-fifth of
an academic text is composed of collacational usages. Another finding of the study is that
the most common types of collocations used in academic texts are ‘adjective + noun’ and
‘verb + adjective + noun’. The study also shows that the participants have a limited

© 2018 JLERE, Dil Egitimi ve Aragtirmalar1 Dergisi- Journal of Language Education and Research, 4(1), vi-ix
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acquisition of the collacations in academic contexts, which refers to the students’ lack of
lexical knowledge and to the low language proficiency level. Pertaining to these, the study
also provides a discussion based on some implications and recommendations.

The final study in this issue is Soner Aksehirli’s study entitled ‘The Ancillary Antonymy in
Turkish’. The study describes the ancillary antonymy in Turkish in the discursive
realization dimension of antonymy and suggest a methodological tool to determine the
non-canonical relations. Though the discussions and descriptions based on the corpuses
such Turkish National Corpus (TNC) and an ancillary antonymy database, the study
provides the data in Turkish on the adjective semantics, which will pave the way for the
further research and discussions originating from discourse in the related field.

April 10, 2018
Giilsiin Leyla Uzun

© 2018 JLERE, Dil Egitimi ve Arastirmalar1 Dergisi - Journal of Language Education and Research, 3(2), vi-ix
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Comparison of the Relationship between Word Reading Fluency and
Text Reading Fluency of Students Learning Turkish as a Foreign
Language
Yabana Dil Olarak Tiirkce Ogrenen Ogrencilerin Akic1 Sozciik ve Metin
Okuma Becerileriyle Kavrama Becerileri Arasindaki Iligkinin
Karsilastirnlmas: *

Hakan ULPER ™

Gelis / Received: 19.12.2017 Kabul / Accepted: 11.03.2018

ABSTRACT: Reading skills are one of the basic skills areas of language teaching. For that reason, it is an important
field that is emphasized in the process of mother language and foreign language teaching. In this sense, reading skill is a
skill area that requires complex mental processes. It is expected that the reading should be fluent in order to fulfill this
skill. Since fluency reading is an important variable that affects the concept as it is in the field. Studies on the learners
who learn other languages as a foreign languages show both fluent word reading and fluent text reading are related to the
comprehension. However, in the following periods, fluent text reading seems to be more related to the comprehension.
How is the situation in terms of students learning Turkish as a foreign language? This question forms the basis of the
research. As a result of the research process, both fluent word reading and fluent text reading were found to be related to
the level of comprehension of Turkish students as foreign language learners. On the other hand, unlike the literature,
fluent word reading is more related to the comprehension.

Keywords: word reading fluency, text reading fluency, foreign language teaching

OZ: Okuma becerisi dil dgretiminin temel beceri alanlarindan biridir. O nedenle gerek anadili gerekse
yabanci dil O6gretimi siireglerinde {izerinde onemle durulan bir alandir. Bununla birlikte okuma becerisi
karmasik zihinsel iglemleri gerektiren bir beceri alanidir. Bu beceriyi yerine getirebilemek i¢cin okumanin
akici olmasi beklenmektedir. Ciinkii alanyazinda da yer aldig: gibi akici okuma kavramayi etkileyen 6nemli
bir degiskendir. Diger dilleri yabanc dil olarak dgrenen kisiler iizerinde yapilan ¢aligmalar, hem akici sdzciik
okumanm hem de akict metin okumanin kavramayla iligkili oldugunu gostermektedir. Ancak ilerleyen
donemlerde akici metin okuma kavramayla daha ¢ok iligkili goriinmektedir. Tiirk¢eyi yabanci dil olarak
Ogrenen Ogrenciler agisindan durum nasildir? Bu soru arastirmamizin temelini olusturmaktadir. Arastirma
stireci sonucunda hem akict sézciik okumanin hem de akict metin okumanin Tiirk¢eyi yabanci dil olarak
Ogrenen 6grencilerin kavrama diizeyleriyle iliskili bulunmustur. Buna karsin alanyazindan farkli olarak akici
sOzciik okuma kavramayla daha ¢ok iligkili bulunmustur.

Anahtar sozciikler: akici s6zciik okuma, akict metin okuma, yabanci dil 6gretimi

* Bu galisma 27-28 Nisan 2017 tarihinde Bursa’da gerceklestirilen Uluslararas1 Yabanci Dil Ogretimi ve Yabanci Dil
Olarak Tiirkce Ogretimi Sempozyumu’nda sézlii bildiri olarak sunulmus ¢alismanin gelistirilmis bigimidir.

- Dog. Dr. Mehmet Akif Ersoy Universitesi, Tiirkge Ogretmenligi AD, hakanulper@gmail.com

Copyright © 2018 by JLERE (http://dergipark.gov.tr/jlere)
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2 Hakan ULPER

Giris
Akict okuma, oncelikle herhangi bir materyal lizerinden gerceklestirilen okuma
isleminin herhangi bir takilmaya, duraksamaya ya da hiz dalgalanmalarina ugramadan
belirli bir ritim igerisinde gerceklesmesiyle ilgili bir kavramdir. Bu baglamda akici okuma
becerisi bir yandan sozciik okumayla diger yandan ise kavrama amacl metin okumayla
iliskilidir. Dolayisiyla akict sozciik okuma ve akici metin okuma kavramlar1 akici
okumanin iki ayr1 boyutu olarak goriiliir. Her iki boyutta da okuma edimi sesli ve sessiz
olarak gerceklestirilebilir. Buna bagl olarak da akici sesli ve akici sessiz okuma bigiminde
iki ayr1 kavramlastirmadan soz edilebilir. Akict sessiz okuma sozciiklerin dogru okunmasi
ve okunma hizi lizerinden tanimlanabilirken akici sesli okuma ise ayni zamanda okuma

sirasindaki biiriinsel (prozodik) dgeleri de igerir.

Akici sézciik okuma siireci, evre modelleri ¢ergevesi i¢inde aciklanmaktadir. Genel
olarak bu kuramlar okumaya baslama siirecini Ogrenicilerin  heniliz  s6zciigi
islemleyemedikleri 6n alfabetik (pre-alphabetic) evre ile baslatirlar ve otomatik alfabetik
(Automatic alphabetic) evre ile bitirirler (Bkz. Ehri, 1999; Ehri ve McCormick, 2004;
Chall, 1983). Bu kuramlar gergevesinde okuma siirecinde bir yandan sézciik tanimanin
diger yandan da sozciik tanima igleminin otomatik bir bigimde gergeklesmesinin ne denli
onemli olduguna génderimde bulunulmaktadir.

Sozclik tanimanin otomatiklesmesiyle birlikte zihinsel kaynaklar metni anlamiyla
odaklanabilmekte ve boylelikle okuma, metnin icerigindeki yeni bilgiyi alma islemine
dontigebilmektedir (NRP, 2000; Perfetti, 1998). Bu durum alanyazindaki kimi okuma
kuramlarinin da isaret ettigi temel cerceve olarak dikkat cekmektedir. Ornegin otomatik
islemleme kuramiyla agikca belirtildigi gibi sdzciik tanimak i¢in harcanan enerji azaldikca
yani sozclik tanima otomatik bir bicimde gergeklestikce kavrama islemleri i¢in daha ¢ok
zihinsel enerji ayirabilmek olanakli hale gelmektedir. Bu durumda da kavrama bundan
olumlu yonde etkilenmektedir. Tiim bunlar kuramsal ¢er¢evede sdzciik okuma becerisi ile
kavrama arasinda iliski kurmanin olanakli olduguna génderimde bulunmaktadir.

Diger yandan okuma, kavramadan ayr1 diisiiniilemeyecegi icin sadece sdzciik
sinirlart i¢inde kalarak yapilacak aciklamalardan ¢ok daha genis boyutlari olan bir siirectir.
Okumay1 agiklayan Okumanin Basit Gorliniimii (Simple View of Reading) kurami1 sozciik
okuma ve islemleme boyutlarin1 birlestirerek okumay1 daha genis bir ¢ercevede aciklayan
onemli kuramlardan biridir. Bu kurama gore okuma, sézciik okuma (Word reading) ve dili
kavrama (language comprehension) olmak iizere iki ana ulam ve bunlarin alt ulamlarindan
olusur. Sozciik okuma, metin dis1 yalin sozciikleri okuma becerisine gonderimde bulunur
ve harf-ses bilgisi, dogru okuma ve otomatik okuma alt ulamlarindan olusur. Dili kavrama,
sozciikleri, tiimceleri ve metni anlama becerisine gonderimde bulunur ve sdzciigiin
anlamin etkinlestirme, tiimceleri anlama, ¢ikarim yapma, kavramay: denetleme ve metin
yapisini anlama alt ulamlarindan olusur. Bu ulamlardan biri ¢alismadigi zaman okuma
gerceklesmez (Bkz. Oakhill, Cain ve Elbro, 2015). Bu baglamda otomatik olarak gerek
yalin sézciik okumanin gerekse metin i¢inde sozciik okumanin kavrama agisindan 6nemi
aciktir.

Giliniimiizde ise biligsel arastirmalar giderek bilissel sinirbilimi paradigmasini
benimsemekte ve akiciligi beyin sistemleri i¢inde ele almaktadir. Bu modellerde akici
okuma, yalnizca hizli, etkili islemlemeyi degil, ayn1 zamanda 6gelerin (6rn., metin igindeki
sozctukler) etkin esgiidiimiinii ya da tek bir 6ge veya islemleme yerine birden fazla
islemlemeyi icerebilir. Bununla birlikte bilissel gelenekte, otomatiklik ve akicilik arasinda
bir ayrim giderek artmaktadir. Otomatiklik, uzun siireli bellekte tek bir sézciige kolaylikla
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erismeye gonderimde bulunur. Akicilik ise birden c¢ok 0Ogenin ve siirecin okurken
koordinasyonunu igerir (Aktaran Berninger vd., 2010). Bu baglamda akic1 sozciik okuma
kavram liste halinde verilmis olan sézciiklerin okunmasi oldugu i¢in otomatiklikle, digeri
de akicilikla iliskilendirilebilir. Ancak sozciik okumak otomatiklestikge bu durum akici
okumaya etki edecektir. Crosson, Lesaux, (2010) tarafindan belirtildigi gibi alanyazinda
bircok arastirma da akici sézciik okumanin akici metin okumaya katki sagladigini ortaya
koymaktadir. Dolayisiyla da yukaridaki kuramlarin da isaret ettigi gibi, akici sozciik
okuma kavramaya etki edecektir.

Alanyazindaki kimi aragtirmalar akici bir bigimde sézclik okumanin da kavramayla
iliskili oldugunu ortaya koymaktadir. Yine bu arastirmalar 6zellikle anadili 6gretiminde
erken yaslarda akict sozciikk okuma ile kavrama arasinda daha yiliksek diizeyde iliski
olduguna isaret etmektedir. ilerleyen yaslarda ise bu iliskinin diizeyi diismektedir. Yine
akict metin okuyabilme ile kavrama arasinda iliski oldugu yukarida deginilen aragtirmalara
dayanarak belirtilebilmektedir. S6zcilik ve metin okuma akiciliginin hangisinin kavrama ile
daha yiiksek bir iligkisinin oldugu sorusunun yaniti ise yine ilgili aragtirmalarla ortaya
konmus durumdadir. Buna gore akict metin okuma akici sézciik okumaya gore kavrama ile
daha yiiksek bir iliskiye sahip goriinmektedir. Soézkonusu arastirmalara asagida
deginilmektedir.

Anadili 6gretimi alaninda yapilan ¢alismalar okumanin 6grenildigi ilk donemlerde
birinci smifta akici sdzciik okumanin kavramayla akict metin okumaktan daha yiiksek bir
iliskiye sahip oldugunu gostermektedir. Buna karsin ilerleyen donemlerde ikinci sinifta
akict metin okumanin akici sozciikk okumadan daha yiiksek bir iliskiye sahip oldugunu
gostermektedir (Kim, Wagner, Lopez, 2012). Benzer bir sonuca Verhoeven ve Leeuwe
(2008) de ulagmustir. 2143 6grenci lizerinden yaptiklar1 arastirmalarinda sézclik okumanin
erken donemdeki kavrama tlizerinde 6nemli bir etkisi varken altinci sinifa gelindiginde bu
etkinin azaldig1 dikkat cekmektedir. Bu arastirmalarin sonuglart ilerleyen donemlerle
birlikte akict metin okumanin kavramayla daha yakindan ilgili olduguna isaret etmektedir.
Buna karsin alanyazinda akici sozciik okuma ile kavrama arasinda yiiksek diizeyde iliski
oldugunu ortaya koyan calismalarin da var oldugu dikkat ¢ekmektedir. Bu calismalarda
aradaki iligki en diisiik .50 olarak en yiiksek ise .87 olarak gosterilmektedir (Bkz. Castillo,
vd. 2009).

Bununla birlikte akic1 metin okumayla kavrama arasindaki iliskiye odaklanan ¢ok
sayida arastirmanin varhi§i alanyazinda dikkat cekmektedir. Bu calismalarda genel
cergevede akici okuma ile kavrama diizeyi arasinda bir iliski oldugunu ortaya koymaktadir.
Her ne kadar bu iliskinin yoniine iliskin kesin bir yargiya varmak sadece bu arastirmalara
dayanarak olanakli olmasa da yani kisilerin akict okuduklari i¢in mi kavrama diizeylerinin
yiiksek oldugu ya da tam tersi mi oldugu yoniinde bir kesin yargiya ulasilamasa da bu iki
kavram arasinda bir iliskinin var oldugu agiktir. Dowhower (1987) bu iligskinin ¢ift yonlii
oldugunu ileri siirmektedir.

Yabanci dil 6gretiminde durum nasildir? Bu soru 6nemlidir. Ciinkii her ne kadar
ortak yanlari olsa da yabanci dil 6gretiminde okuma siireci farkli yanlara sahiptir. Yabanci
dil dgretiminde okuma, D1 (Birinci dil) okuma yetenegi islevleri ile D2 (ikinci dil)
dilbilgisel yeterligin birlesimi olarak tanimlanmaktadir. Yabanci dil 6grenicileri kod
¢ozme becerilerine sahip olarak gelirler. Buna karsin bu 6grenciler dogru seslendirseler
bile sdzciigiin anlamina erigemeyebilirler. Bu durumda sézciigii dogru bicimde okumak
yeterli olmayacaktir. Diger yandan ise sessiz okudugu zaman sozciigiin anlamina
erisebilecek ancak sesli okumay1 dogru yapamayabilecek (Bkz. Lem, 2006).
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Bu konuda ilk ¢alisma Lem (2003) tarafindan hazirlanan doktora tezidir. Lem bu
calismasinda Ingilizce dgrenen 6 farkli anadil grubundan olusan 232 dgrenci ile ¢alismustir.
Bu calismanin sonucuna gore sesli akici okuma becerisi ile kavrama arasindaki iliski
cesitlilik gostermektedir. D2 yeterligi yliksek olan Ogrencilerde bu iliski daha yiiksek
cikmaktadir. Yine anadili Ispanyolca olanlarda bu iliski en yiiksek diizeyde cikarken,
Cince olanlarda ise en diisiikk diizeyde c¢ikmaktadir. Bu baglamda diller arasindaki
farkliliklar dikkat ¢cekmektedir.

Jiang vd. (2012), tarafindan Cinli 185 6grenci lizerinden yapilan ¢aligmada ise hem
sesli akict okuma hem de akic1 s6zcilik okuma becerileri ile kavrama arasinda anlamli bir
iliski bulunmustur. Ancak akici1 sézciik okuma ile kavrama arasindaki iligki daha diisiik
diizeyde ¢ikmistir. Yine bir diger arastirmada akici metin okuma kavramayi, akici sézciik
okuma ve sozlii dil yetkinliklerinden daha ¢ok agiklamistir. (Crosson, Lesaux, 2010).

Yabanci dil 6gretimi alanindaki ilgili ¢alismalarin sonuglarinin da gosterdigi
tizere akict sdzciik okuma erken donemlerde, akici metin okuma ise sonraki donemlerde
kavramayla yiiksek bir iliskiye sahiptir. Buna kars1 anadilinin hedef dili 6grenmedeki
yadsinamaz etkisi burada da karsimiza ¢ikmaktadir. Lem tarafindan yapilan arastirma
farkli anadiline sahip olanlarda iliski diizeylerinin de degistigini gostermektedir. Bu
durumda Tirkgeyi yabanci dil olarak Ogrenenler agisindan durum nasildir, sorusu
arastirilmasi gereken bir soru olarak dikkat cekmektedir.

Bu calismanin amact YDOTO alaninda akici sesli sozciik okuma ve metin
okumanin kavrama ile iligkisini ortaya koymaktir. Béylelikle YDOTO alaninda bu konuda
nasil bir goriiniimiin var oldugu saptanarak alanyazindaki bu boslugu doldurmak adinda bir
adim atmak hedeflenmistir.

Arastirma Sorulari

1. Ogrencilerin akic1 sdzciik okuma goriiniimleri nasildir?

2. Ogrencilerin akict metin okuma gériiniimleri nasildir?

3. Ogrencilerin kavrama goriiniimleri nasildir?

4. Tek heceli, iki heceli, ii¢ ve daha ¢ok heceli sozciik okuma ile yilizey metni kavrama
arasinda nasil bir iliski vardir?

5. Tek heceli, iki heceli ve ii¢ ve daha ¢ok heceli sozciik okuma ile ¢ikarimsal kavrama
arasinda nasil bir iligki vardir?

6. Tek heceli, iki heceli ve ii¢ ve daha ¢ok heceli sozciik okuma ile genel kavrama arasinda
nasil bir iliski vardir?

7. Akict metin okuma ile ylizey metni kavrama arasinda nasil bir iligki vardir?

8. Akict metin okuma ile ¢ikarimsal kavrama arasinda nasil bir iliski vardir?

9. Akict metin okuma ile genel kavrama arasinda nasil bir iligki vardir?

Yontem

Veri Toplama Araglart

Veri toplama araci olarak ti¢ farkli ara¢ kullanilmistir. Birinci arag Dogru ve Akict
Sesli Sézciik Okuma Testidir. Bu arag Ulper ve Yagmur (2016) tarafindan gelistirilen
Akict Sessiz S6zclik Okuma Testinin (ASSOT) uyarlanmasiyla elde edilmistir. Uyarlama
stirecinde ASSOT’taki gercek sozciikler alinmis ve sahte sdzcilikler alinmamistir. Alinan
gercek sozciikler tek heceli, iki heceli ve gok heceli olarak ayr1 ayri listelenmistir. Ikinci
ara¢ dgrencilerin diizeyine uygun ama daha &nce karsilasmadiklari bir metindir. Ugiincii
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arag ise yine 0grencilerin karsilasmadiklar1 bir bagka metin ve bu metne iliskin {i¢ yiizey
metin ii¢ de derin metin sorularindan olusan bir aractir. Her iki metin de Ogrencilerin
diizeyi olan B1 diizeyine gore se¢ilmis ve iki alan uzmanindan goriis alinmistir. Yine
sorulara iliskin iki alan uzmanmnin goriislerine bagvurulmus ve gelen elestirilere gore
diizenlemeler yapilmistir.

Verilerin Toplanmasi

Bu arastirma yabanci dil olarak Tiirk¢e 6grenen Bl diizeyindeki 30 6grencinin
goniillii katilimryla gerceklestirilmistir. Ogrenciler farkli Afrika iilkelerinin vatandaslaridr.
Veriler 2014-2016 yillar1 arasinda her yil ulasilabilen farkli sayidaki Ogrencilerden
toplanmustir.

Bulgular
Birinci arastirma sorusuna iliskin bulgular

Tablo 1. Ogrencilerin Akic1 Sézciik Okumaya Iliskin Gériiniimleri

N En Az En Cok Ortalama Standart Sapma
Tek Heceli 30 26,00 51,00 33,60 6,87
So6zciik
Iki Heceli
Sézciik 30 22,00 45,00 30,05 6,26
Ug ve Daha ¢ok
heceli sézciik 30 20,00 37,00 25,65 5,47
Genel Sozcik
Okuma 30 23,00 44,33 29,76 5,89

Ortalamasi

Tablo 1’e bakilinca 6grencilerin beklendigi gibi tek heceli sozciiklerden c¢ok heceli
sozclklere gidildik¢e daha az sozciik okuduklari goriilmektedir. Sozciiklerdeki hece
sayilarinin artmasina bagl olarak daha az sayida sozciik okundugu goriiniimii yaninda
yetkin ve yetkin olmayan Ogrenciler arasinda okunan sézciik sayist bakimindan yirmi
dolayinda sozciik farki olmasi da dikkat ¢gekmektedir.

Tkinci arastirma sorusuna iliskin bulgular
Tablo 2. Ogrencilerin Akict Metin Okumaya Iliskin Goriiniimleri

N En Az En Cok Ortalama Standart Sapma

Akic1 Metin

30 25,00 48,00 31,40 6,675
Okuma

Tablo 2’ye bakilinca metinsel baglamda okunan sozciikk sayist 25-48 arasi
degismektedir ve ortalamasi 31 olarak goriilmektedir. Yine yalin sozciiklerin okunmasinda
oldugu gibi metin i¢inde sozciik okumada da yetkin ve yetkin olmayan 6grenciler arasinda
yirmi dolayinda fark olmasi dikkat ¢ekmektedir.

Uciincii arastirma sorusuna iliskin bulgular
Tablo 3. Ogrencilerin Metni Kavramaya Iliskin Gériiniimleri

N En Az En Cok Ortalama Standart Sapma
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Yiizey metin 30 1,00 3,00 2,6000 ,59824
Cikarim 30 1,00 3,00 2,3000 ,73270
Genel

30 3,00 6,00 4,9000 1,16529
kavrama

Ogrenciler yiizey metne iliskin sorulardan 1-3 puan arasinda puan almuslardir.
Ogrencilerin ii¢ puan iizerinden ortalamalar1 2,6 puandir. Ogrenciler ¢ikarim gerektiren
sorulardan da 1-3 puan arasinda puan almislardir. Bu puan tiirii biligsel agidan daha ¢ok
islem yapmay1 gerektirdigi i¢in ¢ikarim sorularinda beklendigi gibi ortalama yiizey metin
ortalamasma gore daha disiiktiir. Cikarim sorularindan alinan puan ortalamasi li¢ puan
tizerinden 2,3’ e diismektedir. Genel kavrama basarisi ise alti puan {izerinden 4,9 olarak
goriilmektedir.

Dordiincii arastirma sorusuna iliskin bulgular
Tablo 4. S6zciik Okuma ile Yiizey Metni Kavrama Arasindaki Iligki

Tek Heceli 1ki Heceli Ug ve Daha ¢ok
Sozciik Sozciik heceli sozciik
Yiizey Metin Pearson ,535" ,596™ ,550°
Correlation
Sig. (2-tailed) ,015 ,006 ,012
N 30 30 30

Tablo 4’e gore oOgrencilerin farkli sayida heceden olusan sozciikleri okuma
becerileri ile yiizey metni kavrama becerileri arasindaki iliskinin anlamli ve .535-.596
arasinda oldugu goriinmektedir. Tek heceli sézciik okuma ile yiizey metni kavrama
arasindaki iliski .535; iki heceli sozciik okuma ile ylizey metni kavrama arasindaki iliski
,596 ve li¢ ve daha ¢ok heceli sozciik okuma ile ylizey metni kavrama arasindaki iliski ise
,550 olarak goriinmektedir. Sayisal degerler birbirinden farkli olmakla birlikte bu sayisal
degerlerin tiimii ylizey metni kavrama ile sdzciik okuma arasinda orta diizeyde bir iliski
olduguna isaret etmektedir.

Begsinci arastirma sorusuna iliskin bulgular
Tablo 5. Sézciik Okuma ile Cikarimsal Kavrama Arasindaki Iliski

Tek Heceli Iki Heceli Ug ve Daha ¢ok
So6zciik So6zciik heceli sozciik
Cikarim Pearson " "
. 412 ,570 ,645
Correlation
Sig. (2-tailed) ,071 ,009 ,002
N 30 30 30

Tablo 5’e¢ gore oOgrencilerin farkli sayida heceden olusan sozciikleri okuma
becerileri ile ¢ikarim yapma becerileri arasindaki iliskinin ,412-.645 arasinda oldugu
goriilmektedir. Tek heceli sozciik okuma ile ¢ikarim yapma becerileri arasindaki iliski
,412; iki heceli sozclik okuma ile ¢ikarim yapma becerileri arasindaki iliski ,570 ve li¢ ve
daha ¢ok heceli sozciik okuma ile ¢ikarim yapma becerileri arasindaki iligki ise ,645 olarak
goriilmektedir. En yiiksek iligki ii¢ ve daha ¢ok heceli sozciikleri okuyabilme ile ¢ikarim
yapabilme arasinda goriilmektedir. Sayisal degerler birbirinden farkli olmakla birlikte bu
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sayisal degerlerin tiimii ¢ikarim yapma becerileri ile sdzciik okuma arasinda orta diizeyde
bir iliski olduguna isaret etmektedir. Bununla birlikte tek heceli sozciikleri okuma ile
¢ikarimsal kavrama arasindaki iligkinin anlamli diizeyde olmamasi da dikkat ¢ekmektedir.

Altinct arastirma sorusuna iligkin bulgular
Tablo 6. Sozciik Okuma ile Genel Kavrama Arasindaki Iliski

Tek Heceli ki Heceli Ug ve Daha cok
Soézciik Soézciik heceli sdzciik
Genel Kavrama Pearson ) . .
) ,534 ,664 ,688
Correlation
Sig. (2-tailed) ,015 ,001 ,001
N 30 30 30

Tablo 6’ya gore Ogrencilerin farkli sayida heceden olusan sozciikleri okuma
becerileri ile genel kavrama becerileri arasindaki iligskinin anlamli ve ,534-,688 arasinda
oldugu gorilmektedir. Tek heceli sozciik okuma ile genel kavrama becerileri arasindaki
iligki ,534; iki heceli sozcilik okuma ile genel kavrama becerileri arasindaki iligki ,664 ve {i¢
ve daha ¢ok heceli sozciikk okuma ile genel kavrama becerileri arasindaki iligki ise ,688
olarak goriilmektedir. En yiiksek iliski {i¢ ve daha ¢ok heceli sozciikleri okuyabilme ile
genel kavrama arasinda goriilmektedir. Yine iki heceli sozciikleri okuma ile genel kavrama
arasinda da tek heceli sozciik okumaya gore daha yiiksek bir iliskinin oldugu dikkat
cekmektedir. Sayisal degerler birbirinden farkli olmakla birlikte bu sayisal degerlerin tiimii
genel kavrama becerileri ile sdzclik okuma arasinda orta diizeyde bir iliski olduguna isaret
etmektedir.

Yedinci, sekiz ve dokuzuncu arastirma sorularina iliskin bulgular
Tablo 7. Akict Metin Okuma ile kavram diizeyleri arasindaki iliski

Yiizey Metin Cikarim Genel Kavrama
Akict Metin Pearson ) ) .
Okuma . ,517 ,523 594
Correlation
Sig. (2-tailed) ,020 ,018 ,006
N 30 30 30

Tablo 7’ye gore akict metin okuma ile yilizey metni kavrama arasindaki iliski ,517, ¢ikarim
yapabilme arasindaki iliski ,523 ve genel kavrama becerisi arasindaki iliski ,594 olarak
goriilmektedir. Bu durumda akict metin okuma ile tiim kavrama diizeyleri arasinda orta
diizeyde ve anlamli bir iligki bulunmaktadir.

Sonug ve Tartisma

Ogrencilerin akic1 sozciik okuma ortalamasi yaklasik 30 iken akici metin okuma
ortalamas1 31 sdzciik olarak dikkat cekmektedir. Ogrencilerin metin iginde daha ¢ok
sOzciik okuyor olmalar1 beklenenin disindadir. Ciink{i metinsel baglamda 6zellikle metni
kavramak i¢in gerekli olan biligsel islemlemeleri yapmanin gerekliligi, zihinsel enerjinin
paylasilmasina yol actig1 icin ortalama okunan sdzciik sayisinin azalmasi beklenmektedir.
Bununla birlikte tek heceli sozciiklerden daha cok heceli sozciiklere dogru gidildikce
sozciik okuma hizinda diismelerin olmasi da beklenen bir durumdur. Ogrencilerin ii¢ ve
daha ¢ok heceli sozciikleri ortalama dokuz sozciik daha az okumalar1 bu beklentiyle de
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ortiismektedir. Bu durum o6zellikle metinlerin okunabilirliklerini belirlerken dayanilan
mantikla da Ortligmektedir. Cetinkaya ve Uzun’un (2011) aktardigi gibi metinlerin
ortalama sozciik uzunluklar1 metinlerin okuma zorluk dereceleriyle iliskilidir.

Alanyazinda bir metnin kavranma diizeyleri ile iliskilendirilebilecek ¢ok sayida
taksonomi ile karsilasmak olanakli olabilmektedir. Ancak oOzellikle okuma becerisi
bakimindan uygulayimsal ve yeterli olan simiflamalar metnin ylizey yapisindaki bilgiye
ulagmaktan metnin derin yapisina ve metindeki bilgiyi artalan bilgisi ile iliskilendirerek
degerlendirmeye dek giden siniflamalardir. Bu siiflamalar genellikle yiizey, ¢ikarim ve
degerlendirme boyutlarindan olusan siniflamalardir. Bu siniflama baglaminda 6grencilerin
en basarili olabilecekleri diizey yiizey metin diizeyidir. Buna karsin en ¢ok zorlanmalari
beklenen diizey ise degerlendirme diizeyidir. Ciinkii ylizey metinden degerlendirme
diizeyine dogru geldik¢e yapilmasi gereken bilissel islemlemeler karmasiklagsmakta ve
kisinin sahip oldugu artalan bilgisi devreye girmektedir (Bkz. Ulper, 2010;). Bu baglamda
Ogrencilerin ylizey metin sorularinda daha basarilt olmasi1 buna karsin ¢ikarim gerektiren
sorularda ise daha az basarili olmalar1 beklenmektedir. Bu baglamda arastirmaya katilan
Ogrenciler ylizey metne iligkin ii¢ puan iizerinden ortalama 2,6 puan almislar. Bu puan
ortalamasi daha ¢ok biligsel islem yapmay1 gerektiren ¢ikarim sorularinda beklendigi gibi
lic puan lizerinden 2,3’e diismektedir. Genel kavrama basarisi ise alt1 puan iizerinden 4,9
olarak goriilmektedir. Bu goériiniim alanyazindaki kuramsal bilgilerle 6rtiismektedir.

Ogrencilerin aldiklar1 kavrama puanlarmin hem akici sézciik okuma hem de akici
metin okuma becerisi ile orta diizeyde ve anlamli bir iliskiye sahip oldugu goriilmektedir.
Bununla birlikte metni kavrama ile hem akici sézciik okuma hem de akict metin okuma
arasindaki iligkide ¢ok heceli sozciikleri okumanin daha yiiksek diizeyde bir iliskiye sahip
olmasi 6nemli bir sonug olarak dikkat cekmektedir.

Alanyazindaki bilgilerde ilkokul donemlerinde akict sozciikk okumanin metni
kavramada daha basat bir role sahip oldugu buna karsin ilerleyen siniflarda rollerin
degistigi ve akict metin okumanin akici sozciik okumaya gore kavramayr daha cok
yordadigr ve yas ilerledik¢e akici metin okumanin daha 6nemli bir konuma geldigi
belirtilmektedir (Bkz. Kim, Wagner, Lopez, 2012; Verhoeven ve Leeuwe, 2008; Castillo,
vd. 2009). Arastirmamizdan elde edilen bulgularin bu arastirmadaki bulgularla
karsilagtirilmast yapildigr zaman bulgularin tam ortlismedigi dikkat ¢ekmektedir. Ciinkii
arastirmamizda B1 diizeyindeki 6grencilerin genel kavrama diizeyleriyle akici sozciik
okuma becerisi Ozellikle de iki ve daha ¢ok heceli sézciikleri okuma becerisi arasinda akici
metin okuma becerisine gore daha yiiksek diizeyde bir iliski ¢ikti. Bu durumda
alanyazindaki bilgilerden yola ¢ikarak B1 diizeyinden daha ileri diizeylere gidildik¢e bu
iliskinin akici metin okuma lehine donmesi beklenen bir durum olmalidir. Bu beklenen
durumun gercekte Oyle olup olmadiginin da arastirilmasi gereken bir konu oldugu da
aciktir.

Yine her ne kadar ortak yanlar1 olsa da YD (yabanci dil) 6gretiminde okuma siireci
farkli yanlara sahiptir. YD 6grenicileri kod ¢6zme becerilerine sahip olarak gelirler. Buna
karsin bu 6grenciler dogru seslendirseler bile sozcliglin anlamina erisemeyebilirler. Bu
durumda 6grencilerin sozciik dagarciklart 6nemli bir belirleyici durumuna gelmektedir.
(Bkz. Lem, 2006). Lem (2003) calismasinda Ingilizce 6grenen dgrenciler ile calismistir.
Buna gore sesli akict okuma becerisi ile kavrama arasindaki iliski cesitlilik gostermektedir.
Burada anadilleri de belirleyici bir role sahip goriinmektedir. Anadili Ispanyolca olanlarda
bu iligki en yliksek, Cince olanlarin ise en diisiik diizeyde ¢cikmustir. Tiirk¢e acisindan ise
yaptigimiz arastirma sonucuna gore akict metin okuma ile kavrama arasinda ortalama
diizeyde bir iliski gériinmektedir.
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Jiang vd. (2012), tarafindan Cinli 185 6grenci lizerinden yapilan ¢alismada ise hem
sesli akicit okuma hem de akici sozciik okuma becerileri ile kavrama arasinda anlamli bir
iliski bulunmustur. Calismamizda da anlamli bir iligkinin var oldugu disiiniiliince iki
arastirmadan elde edilen bulgularin benzerligi dikkat ¢ekmektedir. Ancak bu iliski orta
diizeyde bir iligkidir. Buna karsin Jiang vd. (2012) ve Crosson, Lesaux, (2010) tarafindan
yapilan ¢alismalarda akici metin okuma ile kavrama arasindaki iliski daha yiiksek diizeyde
cikmistir. Calismamizda ise bdyle bir bulgu elde edilemedigi gibi kismen tersi bir durumun
oldugu goriilmektedir. Bu arastirmadan elde edilen bulgularin farkli olusu dikkat
¢ekmektedir.

Genel olarak bulgular degerlendirildigi zaman hem akic1 s6zciik okumanin hem de
akict metin okumanin yabanci dil olarak Tiirkge 6grenen 6grenciler agisindan okudugunu
anlama ile iliskili oldugu dikkat ¢ekmektedir. Bununla birlikte hedef dili farkli olan
ogrencilerde akici metin okumanin akici sozciik okumaya gore okudugu metni anlamay1
daha yiiksek diizeyde yorduyor olmasi genellenebilir bir bulgu olarak goriinmemektedir.
Ciinkii calismamizda akici sozciik okuma, akict metin okumaya gore okudugunu anlamay1
kismen de olsa daha yiiksek diizeyde yordamaktadir. Bu durum hedef dilinin ne tiir
ozelliklere sahip oldugunun da iizerinde durulmasinin 6nemli olduguna isaret etmektedir.
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ABSTRACT: The differing Child-Directed Speech (CDS) features of mothers and fathers have been
gaining attention of researchers since thirty years. This study also tries to describe mother and father CDSs
from the framework of addressing terms to children. The dimorphous verbal expressions uttered by Turkish
mothers and fathers are compared on the basis of a data base created from interviews with fifty parent pairs
(a hundred participants in total). Qualitative results from those parent interviews are described. According to
the results, both mothers and fathers use positive verbal expressions which convey positive emotions to their
children. Parents from two genders also use nicknames which can be considered as swearwords. Thirty
mothers and fourteen fathers used dimorphous verbal expressions in their CDS; this can be interpreted that
when compared to fathers, mothers reflect positive emotions to children in a reverse manner more often.

Keywords: Child-directed speech, dimorphous verbal expression, mother-father differences

0z: Cocuga Yoneltilen Dil (CYD) kullanimlarinda anne ve baba farkliliklari, son otuz yildir aragtirmacilarin
dikkatini ¢ekmektedir. Bu ¢alisma da anne ve baba CYD kullanimlarini ¢ocuklara seslenme bigimleri
cergevesinden betimlemeye ¢aligmaktadir. Tiirk anne ve babalarin kullandiklar: ¢ift-bicimli s6zel ifadeler, elli
cift ebeveyn (toplam yiiz katilimci) ile yapilan goriigmeler sonrasinda olusturulan veri tabani iizerinden
kargilagtirtlmistir. Ebeveyn goriismeleri lizerinden betimleyici sonuglar ¢ikarilmistir. Sonuglara gore, hem
anne hem de babalar ¢ocuklarina olumlu duygular aktaran olumlu ifadeler ile hitap etmektedirler. Her iki
cinsiyetten ebeveynler ¢ocuklarina hakaret sayilabilecek tiirde takma adlarla da hitap etmektedirler. Otuz anne
ve ondort baba CYD’lerinde ¢ift-bigimli s6zel ifadeler kullanmislardir; bu, annelerin babalarla
karsilagtirildiginda, olumlu duygularini ¢ocuklarina daha agresif bir tavirla yansittiklarini géstermektedir.

Anahtar sozciikler: Cocuga yoneltilen dil, ¢ift-bigimli sozel ifadeler, anne-baba farkliliklari
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Introduction

Undoubtedly, every child who undergoes a healthy maturation process acquires one
or more languages without explicit instruction, with the help of both their genetic makeup
for a predisposition to acquire natural languages and sufficient environmental input
provided by the interaction with other language speakers. As Fernandez and Cairns (2010:
106) state language acquisition is facilitated by interactive experience within a language
society.

Although the stages of language acquisition are similar for children from different
ethnic and cultural backgrounds, some other variables may affect the observable language
output of them. For instance, the Socio-Economic Status (SES) of families has an effect on
vocabulary development of children (Rowe, 2008). Hoff (2006:72) emphasizes that parents
are the immediate model of language use for children; they introduce a wide variety of
linguistic information to the new generation. Any difference in the linguistic input
provided to children creates a change in the outcomes as well. When comparing the
linguistic abilities of children raised by older and adolescent mothers, Hoff (2006: 66)
concludes that “adolescent parenting may negatively affect children’s language
development”, in accordance with the observations of Tamis-Le Monda et al (1998).
Linguistic competence of children who are being raised by “responsive mothers” develops
sooner and their lexical development is faster than children who are neglected in some
way. Just as Hoff’s (2006:63) findings about that ethnicity directly affects the social
environment in which language acquisition process is realized, Vogt et al (2015) also
conclude that different language learning environments trigger stages of language
acquisition differently. Children get varied degrees of linguistic input from different SES
group caregivers (342). They state that “the amounts of declaratives and questions
addressed to children in Western cultures typically exceeded the use of imperatives” and
the rate of declaratives decreases while the rate of imperatives increases in lower SES
groups (345). When compared, caregivers (those need not to be only parents, because in
rural and urban Mozambique, siblings and other family members undertake the duty of
caring the infant when parents are away for work) from Netherlands encode more
cognitive intentions, but caregivers from rural and urban Mozambique use more
imperatives and encode more socio-emotional intentions in their Child-Directed Speech
(CDS) (354). As a result of this, it can be said that cross-cultural differences highly affect
CDS’s communicative intentions. SES of caregivers also affects their interaction with
children. The mistakes made by children during a child-caregiver conversation are more
corrected by adults who are parents than by adults who are not parents, which results in
more positive evidence coming from parents to children (Bohannon and Stanowicz, 1988).

The gender of the child to whom CDS is directed can be considered as another
factor which has an influence on the CDS content. However, Leaper and Gleason (1996:
689-690) clearly state that females express “more affiliation and expressiveness”, and
males demonstrate more “self-assertion and task orientation” during the play activities with
their parents. It is not the gender of the child, but the gender of parents which affects the
interaction between the two speakers; “parent gender functioned as a contextual influence
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on children’s behavior” (Leaper and Gleason, 1996: 697). A more recent study of
Clearfield and Nelson (2006), on the other hand, brings out contrary results. They found
out that there are no gender differences in infant behavior when infant gender is
considered. Yet, there are observable differences in mothers’ verbal responses related to
the gender of infants (127). The way mothers interact with their children verbally changes
according to children’s gender (128); verbal interaction directed to female children is
multiplied by mothers. Additionally, most of the topics covered in verbal interactions
between the mother and child promote gender socialization, thus leading to an expectation
of girls’ being “more verbally expressive than boys” (135). It is seen from previous
findings that both child and parent gender have effects on the verbal interaction between
the two. The question which is needed to be answered further is how parent gender affects
CDS’s semantic content.

The Effects of Parent Gender on CDS

Although mothers are assumed to be the primary caregivers to infants and children,
the roles of fathers are incontrovertibly important in child development. Not only
providing essential supplies for everyday needs, but also interacting with children socially
in home environment is considered as the responsibility of fathers. Lewis and Lamb (2003:
211) characterize three important features of father-infant interaction. Firstly, children feel
emotionally closer to their mothers because fathers are sensitively more distant to their
children. Secondly, fathers are taking an active role in daily lives as playmates for children
rather than supplying their self-care needs. Lastly and most importantly, the style of
father’s play has a direct effect on children’s socio-emotional development, which results
in an adjustment on children’s later personal behavior. As Lamb and Lewis (2010: 94)
state, child development cannot be described comprehensively enough without identifying
the contribution of fathers to this process. Davis et al (2010: 613) emphasize that “fathers’
speech and language interactions with infants have been positively associated with
language development, and paternal depression has been shown to adversely impact this
process”. Depressed fathers participate less in joint attention activities; for instance,
reading to their children, which assists vocabulary development. In their comparison of
fathers’ and mothers’ speech with children, Golinkoff and Ames (1979:28) found out that
during tripartite conversations (in mother, father and child interactions), fathers do not tend
to speak much and do not adjust their speech according to their children as mothers do.
Although the grammatical complexity of utterances produced by mothers and fathers are
the same, fathers use more imperatives and threats in CDS. Differing paternal and maternal
CDS features have different influences on language acquisition processes (Rondal, 1980:
353). Researchers argue that the environmental experience provided to the child by his
parents affects his linguistic performance.

Mothers are seen to provide more linguistic support for the child, tuning their language to the child’s
needs, whereas fathers are seen to be less sensitive to the child’s linguistic abilities, putting more
demands on the child, in so doing, raising up performance. (McLaughlin et al, 1983:245)

The results of Hladik and Edwards’ (1984:325) study demonstrate that in dual joint
interaction with their children (mother-child or father-child), there is not a significant
difference between mother and father CDS; utterance length and complexity are similar,
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which seems as a contradictory conclusion with the findings of McLauglin et al. What is
different is that when they are in a tripartite interaction, fathers talk less to their children
and draw themselves away from conversation, leaving the interactional management to
mothers. Papousék et al (1987: 500) found no differences between mothers and fathers
when linguistic complexity of their CDS was considered; both sides put an emphasis on
lexical development of the child and adjust their speech according to the age and needs of
the developing infant. Fathers’ Mean Length of Utterance (MLU) is fewer in number and
they stay silent longer during father-child interactions (Warren-Leubecker and Bohannon,
1984: 1380; Papousek et al, 1987: 503). While vocal behaviors are promoted by mothers,
motor behaviors are promoted by fathers.

In home environment, mothers can be labeled as “initiators” of conversation and
fathers as “reactors” to child performances (Hladik and Edwards, 1984:329). The
specialized mediation of mothers and fathers to language acquisition process is also
emphasized by Dopke (1990: 112). Fathers were reported as being more effective
communicators in father-child dyads, for although mothers are more “child-centered in
play activities”, children can get more linguistic information from father CDS. Father CDS
is “less in quantity but qualitatively better”. It can be concluded that fathers are also
important mediators of linguistic information and that their CDS should be inspected
closely in order to have an adequate insight for natural language acquisition processes.

Dimorphous Verbal Expressions in Mother and Father CDS

In CDS, parents use some special verbal expressions for getting the attention of the
child during a conversational interaction. What Warren-Leubecker and Bohannon (1984:
1381) define as “name calling” is to utter the child’s name or nickname in order to draw
the attention of the child. A special kind of such expressions are termed in Cetintas
Yildirnm’s (2017) study as dimorphous verbal expressions, based on the conclusions of
Aragon et al (2015). Dimorphous verbal expressions constitute a significant proportion of
all CDSs and they convey very dense semantic contents. In order to maintain their
physiological and emotional balance, caregivers can utter expressions which seem to have
negative and very aggressive attitudes towards children. Those utterances do not reflect the
feeling that caregivers experience at the time of speaking; on the contrary, they can be
though as abuses to small children to whom they are directed. Examples (1) and (2) are
only two instances of dimorphous verbal expressions taken from genuine conversations
between caregivers and children of Turkish origin.

(1) Oldiiriiriim seni lan! (I will kill you, man!)
(2) Nasil bir manyaksin sen! (What kind of a maniac you are!)

The actual feeling of caregivers in these two utterances is not negative, but there is a
reverse reflection of a very dense positive feeling to a very negative expression.

The aim of this current study is to describe the CDS features of Turkish mothers
and fathers on the basis of verbal expressions which contain both positive and negative
attitudes (those will be called as dimorphous verbal expressions from now on). The
questions which motivate the research are as below,
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e What are the positive verbal expressions frequently used by Turkish mothers and
fathers in their CDS?

e What are the dimorphous verbal expressions frequently used by Turkish mothers
and fathers in their CDS?

e Are there any differences between Turkish mothers and fathers in terms of using
dimorphous verbal expressions?

Answers to those questions will be provided by qualitative results obtained from
parent interviews.

Methodology

50 pairs of parents (100 participants in total) were interviewed by the researcher for
eliciting “name calling” expressions which include dimorphous expressions. Demographic
information like genders and educational levels of parents and the number and ages of
children was noted down. The demographic information is given in table 1 below.

Table 1. Demographic information about parents

Educational Levels of Parents
Number Parent Gender El . . .
ement.ary High School University
Education
50 Female 6 5 39
50 Male 2 1 47

Most of the parents who participated to the study voluntarily are from higher SES
background (86 participants in total). So, a comparison between SES groups will not give
significant results; SES background will be left outside of the study focus.

The child number and gender distributions and the mean age for children are stated
in table 2 below.

Table 2. Child number and gender distributions and mean age for both genders

Number of Children Gender of Children Mean Age
31 Female 4.2
29 Male 4.8

Numbers of male and female children can be regarded as equal; the mean number
of children per parent pair is 1.2. The mean ages of female and male children are similar,
with a slight increase in male children age; the mean age for both groups is 4.5.

Mothers and fathers were directed three questions during the interview. Those
questions are,

e \What names or nicknames are they using to get attention of their child(ren) during
their interaction with them?

e What verbal expressions (phrases or clauses which are formed by more than one
word) are they using to interact with their child(ren) during a joint activity?

e What are the feelings that parents are experiencing during the interaction with their
child(ren)?
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The samples elicited from parents will be taken under qualitative evaluation;
merely a frequency analysis of dimorphous expressions’ distribution to parent gender
groups will be given in quantities.

Findings and Discussion

Parents reported that they use a vast number of nicknames for getting the attention
of their child(ren). From the noted down data, it is also seen that parents, at the same time,
use various dimorphous verbal expressions which can be misunderstood as insults. Below,
there are instances of nicknames given to children, and positive and dimorphous verbal
expressions used by mothers and fathers.

Nicknames Given to Children by Their Parents

Five of the fifty female parents preferred to use nicknames to draw the attention of
their children. Most of the nicknames are derived from the proper names of children; in
addition, some of the nicknames are epithets which are derived from different idiosyncratic
origins.

(3) Ayse-cik (Little Ayse)

(4) Hebek, Komitov, Nenik(o), Gudik

(5) Kuzumenim (My lamb), Anacan (Soul of the mother)

(6) Askitopum (My love ball), Askitellam (My love nutella)

(7) Deli Dumrul (Mad Dumrul), Lokum Aga (master Turkish delight)

The verbal expressions stated above illustrate the use of nicknames by mothers. The
nickname in (3) is a derived form, with the addition of diminutive suffix to the name of the
male or female parent. Nicknames in (4) are nearly meaningless epithets, because they
evoke the words sebek (gibbon) and komutan (commander) in Turkish. Nenik(o) and
Gudik, in this example, are epithets with no overt meaning. In the database, there are also
compound nouns which are used as nicknames, as shown in example (5). Kuzu (lamb) and
menim (a Turkic form of ‘my’) are attached to each other to form a compound nickname.
Ana (mama) and can (soul), again, came together to form a compound here with the
meaning of ‘soul of the mother’. In (6), blends are used as nicknames; Ask (love) and
topum (my ball) are added to each other with the combining letter. The same procedure is
valid for the blend formed by the words ask (love) and tellam (my tella, clipped form of
nutella). Nicknames given in (7) are direct proper names taken from the Turkish folk tale
character Deli Dumrul (Mad Dumrul) and from a documentary TV serial character Lokum
Aga.

Four of the fifty fathers used nicknames to address their child(ren). The principles
in forming nicknames are similar to mothers’.

(8) Fisti-lig-im (My peanut-ness)
(9) Denden, Ubuduk

(10) Cilginbebo (Crazy baby)
(11) Cukutu (chocolate box)
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In (8), the derivational suffix —llk, which forms a noun in this example, is used with the
noun fistik (peanut), and the possessive suffix —Im (my) is added to the derived word. The
nickname Denden in (9) is the blend formed from the name of the child (Deniz is the full
proper name). Ubuduk is a meaningless epithet which is used idiosyncratically by the
father. In (10), ¢ilgin (crazy) and bebo (a shorthened form of bebek [baby]) are used
adjacently in a compound. Lastly, Cukutu (chocolate box) in (11) is a blend of ¢ikolata
(chocolate) and kutu (box). Fathers did not prefer using proper names taken from folk tales
or TV serials as nicknames to their children.

Positive Expressions of Mothers and Fathers

Both mothers and fathers use positive verbal expressions commonly in their joint
interactions with children. Most of those positive expressions are in a single word form,
but phrases and clauses are also used by parents.

(12) Yavrum (my offspring), bebegim (my baby), askim (my love), canparem (part

of my soul), annem (my mother)

(13) Akilli oglum (my smart son), becerikli kizim (my skillful daughter), mis
kokulu kizim (my fragrant daughter), hayatimin aski (lover of my life), canim
benim (my life), giizel gozliim (my beautiful-eyed)

(14) Minik kusum (my little bird), cimcimem (my small watermelon), ¢igegim (my
flower), arslanim (my lion), prensesim (my princess), koca bebegim (my big
baby), melegim (my angel), can yoldasim (my faithful friend)

Phrases directed to children by their mothers mostly contain positive expressions which are
the reflections of positive emotions. One word expressions in (12) resemble nicknames in
that they are used for addressing the child. Those contain names with the possessive suffix,
which convey the ownership of mothers over children. Multi-word expressions in (13) are
positive qualifications of children. Positive characteristics of children are emphasized by
mothers in their CDS. The positive expressions in (14) draw attention to the resemblance
of children to cute and sympathetic entities like birds, flowers and angels, and those are
mostly attributed to female children. For male children, names of strong and mighty
animals are used.

Fathers’ uses of positive verbal expressions are similar with the uses of mothers.

(15) Babacigim (my daddy), hayatim/6mriim (my life), canim (my soul), oglusum
(my sonny), tathm (my sweetie)

(16) Giizeller giizeli (the most beautiful one), babasinin arslani (lion of his father),
tipk1 babasi (just like his father), giizel kizim (my beautiful daughter)

(17)Kusum (my bird), kuzum (my lamb),ciiciigiim (my bud)

In (15), expressions containing positive emotional reflections are used with possessive
suffix, which can be considered as having the implication of ownership. In (16), the
expressions contain adjectives which modify the child in a good manner. The expression

‘tipk1 babas1’ (just like his father) attributes good qualities to the father, too. The uses of
simile in (17) are, again, in the direction of praising the child.
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In the data base, some special routines are observed. Those routines are used by
parents for showing interest in and affection to the child in focus, and they are repeated by
both mothers and fathers.

(18) Kurban olurum sana (I sacrifice myself for you), iyi ki varsin (so glad I have
you), kokuna bayilldim (I love your smell), ne kadar tatlisin (how sweet you
are), Oliirim sana (I’ll die for you), sen benim birtanemsin (you are my only
one)

The speech routines exemplified from mother and father CDS above include compliments
and expressions of self-sacrifice and gratitude. All of the mothers and fathers used such
expressions for conveying their feelings to offspring.

The positive verbal uses of parents are widespread in the data base, but there are
some other verbal expressions which seem contradictory to the feelings of parents at first
sight.

Dimorphous Verbal Expressions of Mothers and Fathers

As defined in Cetintag Yildirim (2017), although dimorphous verbal expressions
convey negative and aggressive attitudes, they are actually reflections of dense positive
emotions. Nearly half of the mother and father CDSs include such kind of expressions in
the data base. Thirty mothers and fourteen fathers uttered dimorphous verbal expressions
while addressing to their children, both mothers and fathers exhibited extreme aggressive
attitudes. On the other hand, fifty-six parents never used dimorphous verbal expressions.
Below, there are instances of dimorphous verbal expressions selected from mother CDSs.

(19) Zilli (shrewish) / zibidi (punk) / saskin 6rdek (goofy duck) / sebelek (gibbon-

ish) / aptal seni (you fool) / essoglu essek (donkey’s child) / sipa (donkey-foal) /
bocek (bug) / tipsiz (minger) / serefsiz (ignoble person)

(20) Seni yer bitiririm (1 will eat you till the end)

(21) Agzm1 / burnunu / tontis ayaklarini / gobiisiinii yerim (I will eat your mouth /
nose / plump feet / belly)

(22) Yanaklarini / ayaklarini / totisini 1siririm. (I will bite your cheeks / feet / butt)
(23) Koparirim dudaklarini (I will cut off your lips)

(24) Parcalarim seni (I will tear you down) / Gebertirim seni (I will bump you off) /
Déverim seni (I will beat you) / Ezerim seni (1 will crush you)

(25) Defol git buradan (duck away from here)

The dimorphous verbal expressions in (19-22) indicate that mothers are showing extreme
aggressive attitude towards their children. In (19) there are epithets which can be regarded
as swearwords. In (20) and (21), the act of eating comes into prominence; especially,
eating different body parts of the child is a commonly used dimorphous verbal expression
by mothers. The mothers utter their desire to eat the body part which seems cute or fatty to
them. Related to the act of eating, there are also expressions about the act of biting in (22).
Several different body parts of the child may be the object of biting. Cutting off the body
parts is another dimorphous verbal expression, as in (23). Expressions in (24), which are
acts of violence and torture, such as killing, crushing and beating the child, are very
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conspicuous in the data base. Act of dismissing the child is another kind of such
expressions, as exemplified in (25).

Father CDSs also contain such expressions which seem contradictory with their
emotional contents.

(26) Nasil bir manyaksin sen (what kind of a maniac you are) / essoglu (baby
donkey)

(27) Yerim seni (I will eat you)

(28) Isiririm seni / yanaklarini / bacaklarmi (I will bite you / your cheeks / your
legs)

(29) Oldiiriiriim seni lan (I will kill you, man) / Seni gebertirim, ama Sperek (I will
bump you off, but with kisses)/ Tekmeyi vuracagim simdi (I will kick you now)

One of the fathers named his child as a ‘maniac’; except from essoglu (baby donkey) this is
the only marginal epithet uttered by a father. Twelve fathers used the dimorphous verbal
expression conveying the act of eating, as in (27). In (28), biting different body parts of the
child is the emotional reflection of fathers. Verbal expressions including physical violence
like killing and kicking the child is another reflection of dense positive emotion. One of the
fathers preferred to emphasize that he will realize the act of bumping off the child by
giving kisses to him. The phrase ‘with kisses’ is uttered by the father with a smile and a
change in intonation.

All of the dimorphous verbal expressions used by Turkish parents seem violent
and inadmissible, but in fact, they convey a very deep love towards the offspring. The
participants of this study, including the ones who uttered the expressions illustrated above,
stated that they love their children extremely. As an answer to the question of how they are
feeling when they are with their children, all parents said that they want to hug and
embrace their children. Some of the parents stated that they want to take the children into
their rib cage and keep them safe there. Parents like the smell of their children, and want to
“inhale their fragrant smell”.

Results and Conclusion

Interviews with Turkish parents indicate that dense positive emotions of parents
can be reflected by a reverse verbal behavior as insulting the child and uttering the desire
to kill or torture the child in several ways. This observation is compatible with the findings
of Aragon et al (2015), in which behavioral attitudes are defined. Although most of the
parents did not utter dimorphous verbal expressions in their CDS, the number of parents
who use such expressions is also worth noting.

Both mothers and fathers address their female children with nice and gentle epithets
like ‘flower’ and ‘princess’ and with adjectives like ‘skillful’, which puts responsibilities
on the child. Male children are addressed with epithets like ‘lion” and with adjectives like
‘strong’, which brings self-reliance into the forefront. As Clearfield and Nelson (2006:136)
states, “this might reinforce a sense of independence in boys that is not reinforced in girls”.

The conclusions of this study support the claims of Warren-Leubecker and
Bohannon (1984: 1383) that mother and father CDSs do not have a significant difference
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when the use of “attentional words or name calling” is considered. As being the primary
caregivers in two parent families, mothers’ use of dimorphous verbal expressions increases
slightly. It can be said that Turkish mothers feel such strong positive emotions towards
their children that they have to adjust their verbal behavior in a reverse direction. This is
agreeable with the observation of Lamb and Lewis (2010: 101) that mothers are the
“preferred attachment figures” of children because they undertake the responsibilities of
the offspring most often. This constitutes a closer and stronger connection between the
mother and child.
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ABSTRACT: Studies have often focused on words that should be learned, and investigations have been
conducted on the lexical profiles of texts. Although there has been some interest in collocations,
investigations have often concerned academic research articles. The academic texts freshman students
normally read have been relatively understudied. This study aimed to identify the collocational profile of a
book chapter, and the collocations used in students’ writing examination papers in response to a question on
the theme of the chapter. The first corpus included 3253 words while the second one included 4917. Results
showed that 17.31% of Corpus 1 included collocational usages, with the types ‘adjective + noun’ and ‘verb +
adjective + noun’ used most commonly. Corpus 2 showed a 7.69%-collocational coverage, heavily based on
the type ‘verb + noun’. Possible reasons for these differences are discussed, and recommendations are
offered to increase learners’ competence in using collocations.
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Introduction

Being able to speak a language does not specifically require the ability of
‘speaking’ per se, but may involve other receptive skills (i.e. listening and reading) and the
productive skill of writing. Therefore, it seems most logical to take a holistic approach to
‘speaking’ a language, which requires speakers (or rather ‘knowers’) of a language to use
these skills in combination. The holistic approach recognizes the importance of other micro
levels of syntax, grammar, vocabulary knowledge, etc. One’s lack of skills in one area can
be compensated for by his/her knowledge of other areas. This is particularly true for
speakers of English as a foreign language. Although grammar knowledge is essential,
flexible use of lexis can be more beneficial than being able to use the correct grammatical
structures (Harmer, 1991). Comprehension of lexical items increases understanding, which
helps learners notice grammatical patterns more easily (Ellis, 1997). In this sense, learners’
lexical competence can be said to nurture their grammatical competence. During grammar
practice sessions, it may also be useful to highlight lexical items, which opens “a lexical
way into the grammar of the language” (Selivan, 2011). In addition, lexical competence
supports all four sub-skills (Nation, 2001), facilitates second/foreign language acquisition,
and increases the learners’ overall communicative competence (Schmitt, 2000).

Collocations

Given the importance of vocabulary for foreign/second language learning, several
attempts have been made to devise vocabulary lists, some examples of which include
several General Service Lists (West, 1953; Brezina & Gablasova, 2013; Browne, 2013),
the University Word List (UWL) by Xue and Nation (1984), and the Academic Word List
by Coxhead (2000). The discussion on the (lack of) usefulness of lists of words in
isolation resulted in new approaches to learning/teaching lexis. Firth (1957, p. 179) argued
“You shall know a word by the company it keeps”, underscoring the importance of the
words which a particular lexical item accompanies. In a similar vein, Lewis (1997) argues
that "instead of words, we consciously try to think of collocations, and to present these in
expressions. Rather than trying to break things into ever smaller pieces, there is a
conscious effort to see things in larger, more holistic, ways" (p. 204). Therefore, learners
cannot depend solely on comprehending words in isolation. Their success is largely
dependent on fluency in production, for which flexible use of collocations is a must (Dyk
et al. 2016). With this sentiment, Lewis (1997) pays closer attention to collocations, which
he categorizes as (very) strong (e.g. rancid butter), weak (e.g. white wine, red wine), and
medium strength (e.g. hold a meeting, carry out a study). Sinclair (1991, p. 170), on the
other hand, simply defines collocation as “the occurrence of two or more words within a
short space of each other in a text.”

Noting that “up to 70% of everything we say, hear, read, or write is to be found in
some form of fixed expression”, Hill (2000, p. 57) proposed the following categorization:

I.. adjective + noun
a huge profit
ii. noun + noun
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a pocket calculator

iii. verb + adjective + noun
learn a foreign language

Iv. verb + adverb

live dangerously

v. adverb + verb

half understand

vi. adverb + adjective
completely soaked

vii. verb + preposition + noun
speak through an interpreter

Learner Difficulties with Collocations

Considering the profusion of collocations in English, mastering them can be a
formidable challenge for language learners. Difficulty can be caused by several factors.
According to Deveci (2004), students’ preconditioned habit of learning words in isolation,
intralingual problems, making generalizations, negative transfer from mother tongue, and
cultural interferences likely create barriers. For instance, in the context of Abu Dhabi,
when asked to do a task students often say ‘from my eyes’ [min ayinu]. This would be
incompressible to a native speaker of English who is not familiar with local culture.
Another problem may arise when students make overgeneralizations. That is, a learner
with higher levels of language proficiency may mistakenly believe that the quality of their
academic writing can be enhanced by using fixed expressions such as proverbs and idioms,
which are in reality rare in formal writing, such as academic writing (Howarth, 1996). For
students relying on such fixed expressions, it may be a real challenge to use the much less
fixed word combinations that make up collocations; this has been documented as an area of
challenge in previous research, too (Nesselhauf, 2003).

Collocational Profiles of Academic Texts by Expert Speakers and Language

Learners

In order to identify how expert writers’ use of collocations compares to that of
language learners, some corpus analyses have been conducted by previous researchers. A
recent study by Farooqui (2016), for instance, compared collocations in two corpora: one
compiled from computer science academic journals and another compiled from
dissertations written by native and non-native speakers of English. The results of this study
revealed that noun collocations were overused in both corpora while verb collocations
were of average use in both. In a study conducted by Cortes (2004), it was revealed that the
most frequent formulaic sequences in published writing did not appear in student writing.
Similarly, Granger (1998) found that students tend to overuse prefabricated word
combinations and underuse native-like collocations. In their study investigating verb +
noun collocations in writing, Laufer and Waldman (2011) found that students’ use of this
type of collocations was far too limited in comparison to that of native speakers. They also
identified interlingual mistakes using collocations even in the writing of advanced level
students.
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Teaching Collocations

One of the approaches to teaching vocabulary is explicit instruction which is based
on diagnosis of the words students are required to learn, and presentation of and
elaboration on their meanings followed by practice sessions to develop students’ successful
use of them (Hunt & Beglar, 2002). Explicit vocabulary instruction helps “students acquire
in-depth knowledge they need in order to understand the meaning of words they will
encounter while reading [and listening]” (Hanson & Padua, 2011, p. 10). Recent empirical
evidence indicates positive results from explicit instruction for EFL students’ competence
in using collocations at the sentence and paragraph levels (Asaei & Rezvani, 2015;
Karami, 2013).

Another approach is incidental learning, which occurs “as a by-product of other
cognitive exercises (e.g. reading/listening) involving comprehension” (Gass, 1999, p. 319).
Ahmad (2011) notes that incidental mental processing and retention is enhanced by
incidental vocabulary learning, which actively engages students in the process of
deciphering the meaning with the help of the clues provided. The cognitive process that
requires them to think and rethink about these words encourages students to transfer them
to their long-term memory. Ahmad (2011) also points out that incidental vocabulary
learning enables students to notice common lexical sets and related grammatical patterns.
Ellis (1997) also states that collocations are normally learned unconsciously unlike the
semantic features of lexical items. Taken together, these studies indicate that exposure to
lexis in academic texts can help students to notice and acquire prominent word
combinations with an overall positive effect on their lexical competence.

In regards to collocation instruction, Nesselhauf (2005) suggests that in writing
courses, students’ use of collocations could be improved in two different ways. The first
one is a systematic approach focusing on the deviant collocations in student papers. The
fact that students confuse certain collocations suggests that they have not become fully
aware of the differences between the uses of words in different collocations or the
meanings of collocations in different contexts. In the systematic approach, students’
attention is drawn to such instances, and comparisons are made for clarification purposes.
For example, collocations such as ‘get in contact’ versus ‘come into contact’ and ‘enter
school’ versus ‘enter the school’ can be compared to highlight (slight) differences in
meaning. Collocations can also be compared with reference to both their figurative and
literal meanings (e.g. ‘hit the nail on the head’). Another approach, according to
Nesselhauf, is to take the topic of an essay. In this approach, instruction focuses on
frequent collocations related to this topic. Students are taught these collocations before
they write the essay in order to encourage them to use the collocations at their disposal
with immediate effect.

Researcher’s Context and Rationale for the Study

This research was conducted in the context of Khalifa University of Science and
Technology, the Petroleum Institute (KUST-PI), Abu Dhabi in UAE. KUST-PI is a
university offering engineering degrees. The English and Communication Department,
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where this research was undertaken, offers two courses (COMM101 and COMM151) to
freshman students with the aim of furnishing them with the communication and academic
literacy skills required for them to be successful engineers. In both courses, students are
involved in one-term-long project-based courses. In COMM151, however, they are also
engaged in seminars related to communication topics such as effective listening,
interpersonal ~ communication, intrapersonal communication and intercultural
communication. Students read and discuss these topics at length, and are administered
written assessments requiring them to reflect on these topics in relation to their
experiences. This process engages the students in reading academic texts inside of and
outside of the classroom. They also display their writing skills in the assessments.
Although there is normally no explicit teaching of language, the activities and tasks
involved in the process require students to use lexis productively. Prior to embarking on
their freshman studies, students are required to get a satisfactory result from a language
proficiency test (which is normally 6 from IELTS). This indicates their ability, at the
threshold level, to comprehend academic texts. Having passed the prerequisitt COMM101,
the students in COMM151 are expected to exhibit higher levels of language skills.
However, it is not uncommon for the Communication Department faculty together with
other faculty to complain about students’ language writing abilities in general. The
problem may partly be due to the lack/limited amount of form-focused instruction. This is
despite the extensive feedback they are given on their written assignments. Another reason
may be the assumption that receiving at least 6 from IELTS guarantees students’ language
skills at the productive level. This assumption may be problematic given the fact that
students need ample exposure to language items before they can be said to have learned
them. Also, the overall focus in the department seems to be on the gist and the main ideas
in the seminar texts, without dwelling much on micro-level language components like
collocations. The heavy load in the course further exacerbates the situation by stripping the
faculty of extra time to spend on language.

It also appears that after students start their freshman studies they are often given
the responsibility of improving their English language through self-directed learning.
However, many freshman students may not be fully ready for self-directed learning.
Therefore, they may need some guidance on micro-level language components. Although
vocabulary learning seems to be a central part of these students’ English language studies,
it seems to be limited to learning vocabulary in isolation. Drawing students’ attention to
collocations in their assigned texts may be the first step towards further improving their
lexical competence. With this purpose, it is important to identify various collocation types
used in assigned texts. Earlier research, however, appears to be limited to certain type(s) of
collocations used in texts. It is important to have a fuller picture of the collocations used in
academic texts, particularly course-books since these are the main text types freshman
students are required to read. Previous research, on the other hand, has generally focused
on research articles, which are not always the priority at the freshman level. It is hoped that
the current study can fill this gap in the literature. Once freshman students are trained to
notice and use collocations typical of academic texts, they will gain more accuracy and
fluency in English for academic purposes.
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Additionally, although Arab students’ use of lexis in academic contexts has drawn
some interest from researchers (Deveci, 2015; Al Murshidi, 2014; Dougherty, 2010), there
seems to be a lack of interest in their use of words in combination at a productive level.
This limits our understanding of Emirati students’ fluency in production, which is another
reason why this study was conducted.

Research Questions
This research aims at answering the following questions.

1. What is the collocational profile of the corpus derived from the COMM151
seminar text on effective listening?

2. What is the collocational profile of the corpus derived from the COMM151
students’ examination papers?

3. How do the two corpora compare in terms of collocational density?

Methodology

Research design
In this small-scale exploratory study, a descriptive research design was adopted

with the aim of determining collocation types in an academic text as well as in student
reflective writing examination papers. Occurrences were analyzed quantitatively, which
provided information on the frequency of the collocations in the two corpora. The
statistical comparisons between the data sets provided information on similarities and
differences in these corpora. A chi-square test was used to make a statistical comparison
between the data sets. A p-value of less than 0.05 was considered significant.

The corpora

The corpora was comprised of one seminar text adapted from a book chapter (A
Primer on Communication Studies. n.d) and a corpus of students’ reflective writing
examination papers in COMM151 at PI. The former (Corpus 1) had a total of 3253 running
words excluding picture descriptions and figures, while the latter (Corpus 2) had a total of
4917 running words.

The analysis procedures

An online vocabulary profiler and frequency analyzer software available free of
charge was used in this study. (see http://www4.caes.hku.hk/vocabulary/tools_cp.htm).
Also, Hill’s (2000) classification of collocations was used to classify the collocations in the
corpora. This was first done manually by the researcher himself. Then, a second language
expert was consulted to check the accuracy of the coding. Similarly, the student mistakes
were identified and then cross-checked with two English language instructors. In deciding
whether students’ use of collocations was accurate, grammatical mistakes such as tense,
spelling and singular/plural forms were disregarded due to the focus of the study being on
collocations, not whether or not they were used grammatically accurately.
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Findings

The first research question aimed at identifying the collocational profile of the text

used in the COMM151 effective listening seminar. The results of the data analysis
conducted for this purpose can be seen in Table 1.

Table 1. Collocational profile of the seminar text

Collocation Types Corpus 1

(N= 3253 words)

f %

verb + adj + noun 204 36
adj + noun 228 40
noun + noun 57 10
verb + adv 7 1
verb + prep + noun 52 9
adverb + adj 6 1
adv + verb 9 2
Total 563 100
% of the corpus 17.31

As can be seen in Table 1, a total of 563 collocations was used in the text. This
accounted for 17.31% of the 3253 words in the text. The most commonly used collocation
type was that of adjective + noun (40%), followed by verb + adjective + noun (36%). The
other collocation types, used with markedly lower frequencies, were types noun + noun
and verb + prep + noun (10% and 9% respectively). It was also observed that the types
adverb + verb, verb + adverb, and adverb + adjective were the least commonly used (2%,
1% and 1% respectively).

The second research question aimed at identifying the collocational profile of the
student corpus, the results of which can be seen in Table 2 below.

Table 2. Collocational profile of the student corpus

Corpus 2
Collocation Types (N= 4917 words)
Correct Incorrect Total
f % f % f %
verb + adj + noun 242 91 25 9 267 71
adj + noun 61 94 4 6 65 17
noun + noun 24 96 1 4 25 7
verb + adv 10 100 0 0 10 2.5
verb + prep + noun 7 88 1 12 8 2
adverb + adj 2 100 0 0 2 0.5
adv + verb 0 0 0 0 0 0
Total 346 92 31 8 377 100
% of the corpus 7.04 0.63 7.67

According to Table 2, the total number of collocations used by the students was 377, which
accounted for 7.67% of the words in the corpus. Of these collocations, 346 (92%) were
used correctly, while 31 of them (8%) had problems, deviating from their correct use and
obscuring their meanings. The most commonly used collocation type was verb +
(adjective) + noun with a total of 267 occurrences (71%). This was followed by the type
adjective + noun with 65 occurrences (17%). The frequency of the other types was
significantly lower. For instance, the noun + noun type was only used 25 times (7%); the
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verb + adverb type was used 10 times (2.5%); and the verb + preposition + noun type was
used just 8 times (2%). Beyond that, the adverb + adjective type occurred only twice
(0.5%), and the adverb + verb type was non-existent. Although the students generally
appeared to use their chosen collocations with accuracy, in general, they seemed to have
less clarity about the verb + preposition + noun type, with a higher rate of inaccuracy
(12%).

The third research question asked how the two corpora compared. The results can
be seen in Table 3 below.

Table 3. Comparison of two corpora
Seminar text  Student papers**

Collocation types f % f % X p*
verb + (adj) + noun 204 36 242 70 97.4298 0.000
adj + noun 228 40 61 18 57.973 0.000
noun + noun 57 10 24 7 2.6832 0.1014
verb + adv 7 1 10 3 3.1669 0.0751
verb + prep + noun 52 9 7 2 18.3706 0.0000
adverb + adj 6 1 2 1 0.7644 0.4446
adv + verb 9 2 0 0 5.5864 0.0181

Total 563 100 346 100
% of the corpora 17.31 7.69
** Only the correct uses were taken into consideration.
*p<0.05

As is seen in Table 3, collocations were used 2.25 times more frequently in Corpus
1 than in Corpus 2 (17.31% vs 7.69%), indicating that the students were rather limited in
their use of collocations. The students’ use of collocation was dominantly concentrated on
the type verb + (adjective) + noun (70%). This was followed by the type adjective + noun
(18%). Although the author of Corpus 1 opted for these two types of collocations in
general, their distribution in that text was quite similar (40% and 36%). The results of the
chi-square test used to compare the data for these collocation types showed that the
differences were at statistically significant levels (p=0.0000 < 0.05).

The noun + noun and verb + preposition + noun types were also used with similar
frequency in the seminar text (10% and 9%). Although used much less commonly, the
other types were each also detected in this text. It is important to note once again that the
students made no use of the adverb + verb type, but it was used 9 times (2%) in the first
corpus, revealing a statistically significant difference between the data sets (p=0.0181 <
0.05).

The words that were used as collocations were also compared. First, the similarities
between them were identified. Table 4 shows these results.

Table 4. Collocations in common

Collocations f % Collocations

verb +( adj) + 21 4.7 accept a message, achieve a goal, affect our/the ability, analyze
noun information, ask follow up/further questions, become a good/better listener,
N=446 evaluate a message,

evaluate information, focus our listening on, give feedback, improve (my)
listening (skill), make eye contact, pay (conscious) attention, present
information, receive a message, receive information, reject a message,
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repeat information, rephrase information, retain information, send a

message

adj + noun 8 2.8 critical listening, different meaning, empathic listening, good

N=289 concentration, main types, nonverbal communication, nonverbal message,
relevant feedback

noun + noun 6 7.4  eye contact, head nods, listening preparation, listening process, motivation

N=81 for speaking, response preparation

verb + prep + 2 3.4  focus on something, depend on something

noun

N=59

verb + adv 0 0 -

N=17

adverb + adj 0 0 -

N=8

adv + verb 0 0 -

N=9

Total 38 4.18
(n=909)

Table 4 clearly shows that only 38 out of 909 collocations (4.18%) in the corpora
were common, which indicates that the corpora largely differed in terms of collocations
employed. The greatest similarity between the collocations in the corpora were in the verb
+ adjective + noun category, where there were 21 instances of similar collocations. The
second category was that of adjective + noun which had 8 instances of similar collocations.
This was followed by the noun + noun category (6 instances) and the verb + preposition +
noun category (2 instances). The two corpora did not have similar uses of collocations in
the three remaining categories.

Given the academic nature of the research context, the collocations detected in the
two corpora were also studied from the perspective of the AWL words occurring in the
texts. See Table 5.

Table 5. AWL words occurring in the collocations

Number of % AWL Words

Collocations

Corpus 1 20.25 academic, accurate, achieve, acknowledge, adapt, affect, analyze,
N=563 appropriate, aspects, assess, attach, awareness, benefits, biases, capability,

capacities, channel, clarifying, communication, complex, components,
concentrate, consequences, consist, construction, contact, context,
contexts, contextual, contribute, create, cultural, defined, devices,
diminish, distinct, distorted, dominance, dominate, edit, elements,
eliminate, emphatic, enhance, environment, environmental, ethical,
evaluate, evidence, explicit, facilitate, flexibility, focus, goal, identify,
implications, inconsistent, infer, inhibit, initiate, instruction, intensity,
interpret, irrelevant, isolation, issue, job, maintain, monitor, motivation,
mutual, negative, negatively, normal, occur, passive, perceive,
perspectives, physical, positive, potential, precise, previous, previously,
primarily, prime, process, processing, professional, promote,
psychological, ranging, reject, relevant, responding, response, retain, role,
seek, selection, selective, significantly, sought, sources, specific, strategic,
strategies, stress, structured, style, task, topic, visible, visual
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Corpus 2 68 19.65 academic, achieve, adjust, affect, analyze, aspects, assess, benefit,

N=346 circumstances, colleagues, communicate, communication, complexities,
concentrate, concentration, concept, conclusion, contact, context,
cooperate, distinctive, element, eliminate, emphatic, environment,
environmental, evaluate, expert, factor, focus, fundamental, goal, grades,
ignore, impacts, infer, instructor, involve, isolate, issue, motivation,
negative, negatively, obtain, occurrence, passive, positive, positively,
process, professional, project, reject, relevant, require, respond, response,
retain, role, scenarios, seek, sources, specific, strategic, styles, task, team,
techniques, topics

As can be seen in Table 5, more academic words were used in their collocational
forms in Corpus 1 than in Corpus 2 (114 vs 68). This indicates that the students were about
half as less likely to use academic collocations.

Discussion

One of the aims of the research was to identify the collocational density of the book
chapter the freshman students in this study were assigned. The results revealed that 17.31%
of the 3253-word corpus was comprised of collocations. This is a significant finding
indeed, suggesting that almost one fifth of an academic text is based on a variety of
collocations. Although several studies have been conducted to identify certain types of
collocations used in academic texts, to this researcher’s knowledge, the literature lacks
research on the overall collocational profile of academic texts. Therefore, this finding can
be considered as a contribution to the field. It also appears that prior research has
investigated certain types of collocations in research articles (e.g. adjective + noun), but
not in book chapters. However, it seems that freshman students are normally required to
read foundational academic texts like book chapters. Therefore, it may be more important
for them to be familiarized with the type of lexis and collocations used in such texts first so
that their reading comprehension is facilitated. This will also contribute to their use of
similar collocations in their own writings.

This research also found that in academic writing the most commonly type of
collocations was adjective + noun, followed by verb + (adjective) + noun. This is
supported by previous research. For example, Ackermann and Chen (2013) also found that
the adjective + noun type of collocation was the most common in their corpus, derived
from a variety of academic sources such as lectures, seminars and journal papers.

Another aim of this research was to identify the types and frequency of collocations
in the learners’ corpus and compare them to those used in the baseline data derived from
the book chapter used in the seminar. The results showed that out of 4917 running words in
the student corpus, the percentage of collocations was 7.67, out of which 0.63 was faulty.
The remaining 7.04% was much less frequent than the 17.31% of collocations used in the
baseline data. It was also found that students’ most preferred collocation type was verb +
(adjective) + noun (70% vs 36%) whereas the most common type in the baseline data was
adjective + noun (40% vs 18%). The other types of collocations were also significantly
rarer in the student corpus, with the collocation type adverb + verb being non-existent.
Although these collocations were not commonly used in the baseline data, their use
enriched the profile of that text. The comparatively limited range of collocations in the
student corpus points to students’ lack of lexical dexterity and therefore inadequate
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linguistic language proficiency. This is particularly important to note given the time spent
on this text during the seminar prior to the exam, which was open-book. Considering these
circumstances, the students might have been expected to notice the collocations in the text.
However, the limited range of collocations produced and the mistakes made with some of
them indicate that students may not always notice or use collocations effectively. This
observation is in line with previous research that has shown that language learners may
face formidable challenges in understanding and using collocations (Siyanova & Schmitt,
2008; Granger, 1998).

The results of this study also revealed that the frequency of collocations used with
academic words in the two corpora differed significantly to the advantage of Corpus 1 (114
vs 68). This discrepancy between native speakers’ and students’ use of academic
collocations was observed in previous research as well. For instance, Pollock (2010) found
that students’ frequency of academic collocations was 7.25 occurrences per 1000 words in
comparison to 11.52 by native speakers. The discrepancy between the baseline data and the
students’ use of academic collocations was also apparent in the lack of variation in the
words employed. That is, the students tended to rely on a limited range of academic words.
Language learners’ limited repertoire of collocations resulting in the repetition of similar
word patterns was also identified in earlier research (Saad, 2009; Cobb, 2003). Students’
tendency to use fewer academic words and rely more on general words also appeared in a
prior study at the same institution this research was carried out (Deveci, 2015).

The students’ limited flexibility in using collocations may be caused by several
factors. The first one, as discussed above, may be learners’ failure to notice the variety of
collocations used in the texts they were assigned. This may be caused by a greater focus on
content coming at the expense of form. Having been admitted to their freshman programs
upon obtaining a sufficient TOEFL or IELTS score, these students may be expected to
have mastered lexis, and therefore the instructional focus may be on content with limited
or no attention paid to lexis and/or other language structures. The results of the current
study indicate that this expectation may be faulty. In fact, there is empirical evidence from
previous studies showing that neither TOEFL nor IELTS should be “the sole determining
factor when identifying applicants with sufficient English language skills to succeed
academically” (Lahib. 2016, p. 1). Findings from research conducted on Malaysian and
Indonesian students also showed that the evidence for the validity of IELTS as a predictor
of academic success is rather limited (Dooey & Oliver, 2002). Second, the nature of the
writing examination could be another factor influences students’ choices of collocations.
The exam question asked about a particular aspect of the seminar topic, which might have
had an impact on the students’ collocational choices. In addition, the limited time students
were given for the exam could easily create tension that would impact their performance. It
has been shown that second language learners’ ability to retrieve appropriate language
items from memory is reduced by language anxiety during a test (Maclntyre & Gardner,
1994).
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Conclusions and recommendations
The results of this study show that a significant proportion of the book chapter used

for seminar purposes in the English and Communication Department at KUST-PI is
comprised of collocations. This is important to consider when designing academic literacy
course content. It appears that students in such courses would greatly benefit from
instructional interventions aiming to raise their awareness of the wide range of academic
collocations that commonly occur in proficient authors’ discourse. This may be particularly
important for freshman students who have not had much exposure to academic discourse
yet. Those with higher proficiency exam scores at the beginning of their freshman studies
might mistakenly be expected to notice collocations more easily. Although this may be the
case with more frequent collocations, the more complicated ones may go unnoticed or
unmarked in students’ long-term memory for active usage. Therefore, EAP students need
to be provided with opportunities to first notice and then actively use collocations in a
flexible fashion. Incidental learning per se will not suffice to achieve this.

Students may be helped to notice collocations in several different ways. One of
these is to ask students to focus on particular types of collocations in an assigned text. Pairs
or groups of students may be assigned specific types, the results of which can later be
shared in an open-class forum. However, students first need training on what (academic)
collocations are and how they are used. Mind that some collocations may be more difficult
to identify than others. For instance, for lower level students, a collocation in a relative
clause (e.g. ‘we combine the visual and auditory information we receive and try to make
meaning out of it’) may be harder to notice than the same collocation in a simpler sentence
(e.g. ‘we often receive information visually.”)

Another noticing activity can be in the form of concordance lines derived from the
assigned texts. For example, the below-given concordance lines from the book chapter
analyzed in this research display different collocational usages of the word ‘message.’

We evaluate the worth of a message by making a value judgment ab
about whether we think the  message or idea is right/wrong or des
information, you rephrase the message into your own words. For exam
of analyzing or evaluatinga message based on information presente
critical listener evaluatesa message and accepts it, rejects it, o
ific task or the content of a message in order to address feelings.
be attentive to an incoming message Additionally, we are often ¢
ins as someone is receivinga message and hasn’t had time to engage
in the sender. In terms of message construction, poorly structur
to cognitively processa message (Hargie, 2011). Listening als
able to recall the speaker’s message or offer a competent and rele
y goals for listening to this message ?” 2. “How does this message
biases, and think beyond the message Becoming a Better Empathe
overlooks the importance of message construction and feedback. Sp
your listener navigate your message and use relevant examples.

Students could be asked to identify the most frequently occurring collocation type,
and record it in a table like the one below.
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rephrase
evaluate a
receive the message
process your
listen
navigate

think  beyond

Another type that seems to be used frequently is noun + (preposition) + noun, as is
seen in the table below.

worth
the content of  amessage
importance

To help students actively use collocations when writing or delivering an academic
speech, Nesselhauf’s (2005) topic approach can be adopted. For assessment purposes, on
the other hand, special attention can be paid to the variety, sophistication and accuracy of
collocations. Considering students’ general tendency to work harder for better grades, this
may encourage them to improve their lexical competence in general and collocational
flexibility in particular.

It would also be good to help students notice how their use of collocations
compares to texts they often read in their courses, as indicated by Nesselhauf’s (2005)
systematic approach briefly described in the background to this study. For this purpose,
they may be asked to revise their written outputs to try to incorporate collocations into
their assigned texts. Attention can specifically be paid to academic words and their
collocational companions.

These, and other alternative educational practices, will no doubt improve language
students’ competence not only in writing but also in other sub-skills. However, similar
practices can be adopted by faculty in other discipline-specific courses, too. Students who
are non-native speakers of English in any course would benefit from form-focused
instruction tailored to their specific course. The same can also be the case for native-
speakers of English who are not very familiar with academic discourse in general, and
writing in particular.

Limitations of the study and suggestions for further research

One of the limitations of this study is that it included only one book chapter which
limited its corpus size. Future researchers could investigate collocations used in a bigger
corpus. For this purpose, a whole book could be investigated. Alternatively, different book
chapters on the same topic could be used. Comparative investigations could also be carried
out. To this end, books or book chapters studied by freshman students versus senior
students could be compared.

Another limitation of this study is related to the profile of the students included in
this study. First, the relatively small number of students in the study limited the size of the
student corpus. Future studies could increase this size by targeting a higher number of
students. Also, only male students were included in this study. It may be a good idea to
include female students as well and identify if gender plays a role in students’ use of
collocations.
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Other studies could also consider comparing collocations in spoken and written
discourse in academic contexts.
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Ancillary Antonymy in Turkish
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ABSTRACT: The aim of this study is to describe the ancillary antonymy in Turkish, which is observed in
the discursive realization dimension of antonymy and is assumed to be widespread in all languages, and aims
to form a methodological tool in determining the non-canonical relations. Ancillary antonyms (B-pairs),
depending on the semantic power of canonical antonms (A-pairs), occurs in the unit of sentence or discourse
in which A-pair is involved. In order to observe the examples of this formation in Turkish, the use of
canonical pairs determined in accordance with the coexistence hypothesis are examined in Turkish Natioanal
Corpus (TNC) and a ancillary antonymy database was created. The organisations in which the pairs A and B
ara located are considered as cognitive contstructions and these constructions are classified. In the study is
also determined the semantic productivity of ancillary pairs and typology of relations between the concepts
forming these pairs. Within this framework, It seems that ancillary pairs are formed by nouns and verbs,
although the canonical antonyms are typically made up of adjectives. At the same time, it has been shown
that the examples of ancillary antonyms established with concepts belonging to different domains are based
on both intellectual creativity and primitive oppositions.

Keywords: antonymy, antonymy in context, ancillary antonymy

OZ: Bu calisma, karsit anlamliligin sdylemsel gergceklesme boyutunda gézlemlenen ve tiim dillerde yaygin
bicimde goriildiigii varsayilan bagimli karsit anlamlilik islevinin Tiirkgedeki goriinimiinii betimlemeyi ve
kuralsiz iligkilerin belirlenmesinde yontemsel bir ara¢ olusturmayi1 amaglamaktadir. Bagimli karsitliklar (B-
¢ifti), bir kuralli ¢iftin (A-¢ifti) anlamsal karsitlik giicline bagli olarak, bu ¢iftin yer aldig1 tiimce ya da séylem
biriminde olusmaktadir. Bu olusumun Tirk¢edeki Orneklerini goézlemlemek amaciyla, es-kullanim
varsayimina gore belirlenmis kuralli ¢iftlerin baglam igindeki kullanimlarmin Tiirk¢e Ulusal Derlem’de
(TUD) sorgulamasi yapilmig ve bagimli ciftleri i¢eren bir veri tabani olusturulmustur. A ve B ciftlerinin yer
aldig1 yapilar birer biligsel kurulum (K) olarak degerlendirilmis ve bunlarin siniflamasi yapilmistir. Calismada
bagimli c¢iftlerin anlamsal {tretkenligi ve ¢ifti olusturan kavramlar arasindaki iliskilerin tipolojisi de
belirlenmistir. Bu baglamda kurall1 giftlerin tipik olarak sifatlardan olusmasina karsin, bagiml ¢iftlerin ad ve
eylemlerle kuruldugu goriilmektedir. Ayn1 zamanda bagumli ¢iftlerin fakli bilgi alanlarna ait kavramlarla
kuruldugu 6rneklerin hem diisiinsel yaraticilik hem de ilkel karsitliklarin kalitimiyla olustugu gosterilmistir.

Anahtar Sozciikler: karsit anlamlilik, baglam i¢i karsit anlamlilik, bagimli karsit anlamlilik
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Giris

Sozliikcedeki birimler arasi iliskisel oriintiiniin en temel belirleyicilerinden biri olan
karsit anlamlilik iizerine geleneksel ve yapisal anlambilim ¢ercevesinde yapilan
caligmalarin ¢ogunlukla bu iliskinin anlambilimsel dogas1 ve dizgesellesmis tiirleri lizerine
yogunlastig1 goriiliir. Lyons (1977) ve Lehrer ve Lehrer'in (1982) bu dogrultudaki basat
caligmalariyla orneklendirilebilecek olan bu c¢er¢evenin disinda bilissel ve kullanimsal
boyutlarla ilgili ¢calismalar da son yillarda karsit anlamliliga iliskin caligmalarin agirlik
noktasint olusturmaktadir. Bu yonelimin temelinde karsit anlamliligin geleneksel ve
yapisal caligmalarda ele alindigir gibi her dilde sayisi sinirli bir liste olusturmadigi,
sOzliikgenin tiimiinii ilgilendiren ve sdylem iiretimindeki en dinamik biligsel siire¢lerden
biri oldugu bulgusu yer almaktadir. Deese (1965) ve Clark’in (1970) yaptig1r sozciik
cagrisim testleri Murphy’nin (2003: 169) deyimiyle karsit anlamliligin dilde koklesmis
dogasini1 ve biligsel boyutlarini ¢éziimlemeye yonelik ¢alismalarin baglangic noktasi olarak
kabul edilebilir. Bu ¢alismalar ¢agrisimsal iliskiler i¢inde karsit anlamli ¢iftlerin diger
iliskilerden ¢ok daha baskin bir rol oynadigini gostermistir. Charles ve Miller (1989)
baglam dis1 bu giiclii cagrisimsal birlikteligin dilin kullanim diizleminde tiimce baglamlari
icinde de var oldugunu gosteren caligmalariyla metin ya da derlem temelli ¢aligmalara
onciiliilk etmislerdir. Sonradan “es-kullanim” olarak adlandirilan ve karsit anlamli
sozctiklerin ayni tiimce icinde beklenenden daha sik birlikte kullanildigi varsayimini
destekleyen Justeson ve Katz (1991) , sonraki metin temelli ¢calismalar agisindan énem
tagiyan iki noktaya vurgu yaparlar: Birincisi, karsit anlamlilik anlamsal degil, s6zciiksel bir
cagrisim iliskisidir. ikincisi de karsit anlamli sézciiklerin es-kullanimi diizenli sézdizimsel
yapilar icinde goriilmektedir.

Metin ve derlem temelli yaklagimlar karsit anlamlilik iliskilerinin sozlikgedeki
duragan ve kodlanmis bir Oriintii yerine, kullanimi merkeze alan dinamik bir iligkiler
Oriintiisii olarak goriilmesi bi¢ciminde betimlenebilir. Buna gore karsit anlamliliktan s6z
etmek demek, bir dil kullanicisinin bellegindeki karsit anlamli ciftleri kadar, karsithigin
sOzciiksel ve sOylemsel gerceklesmesinden s6z etmek demektir (Jones, Murphy, Paradis,
Willners; 2015:3). Kullanicilarin bellegine bir ¢ift olarak kodlanmis ve siklig1 ytliksek bir
es-kullanim ozelligi gosteren ciftler kuralli ¢iftler olarak adlandirilir. Ancak ¢iftler
arasindaki kurallilik ya da kuralsizlik kullanim oOncesi bunlara verilmis dilbilimsel bir
etiket degildir. Dilsel gergeklesme, baglamin sozdizimsel yapisindan ve sdylemsel
ozelliklerinden dogan ya da bu yap1 ve Ozellikler araciligiyla gézlemlenen biligsel bir
islemi igerir. Murphy’nin (2003) zitlik tabanl iliski (relation-by-contrast) adin1 verdigi bu
islem, sozciikler arasi iligkilerin sozlilkk¢ede sunulan anlamsal 6zelliklerin Gtesinde bu
sozciiklere iligskin biligsel kavrayislarla (word concepts) gerceklesir. Biligsel yaklasima
gore genelde anlam iligkileri 6zelde de karsit anlamlilik iligkileri sozciik Gtesidir
(metalexical); bir bagka deyisle so6z konusu iligkiler sozlilk¢enin disinda, anlamsal
yorumlarla olusur (Croft &Cruse, 2004, 13). Karsit anlamlilik yorumlarinin dayanagi olan
zithk tabanh iliski, sozciikler arasindaki en kiiciik farkliliga dayanir. Yani, belli bir
baglamda, sozciik kavrayislar1 birbirine benzer ya da yakin, Murphy’nin (2003) terimiyle
en kiiclik ayrimla (minimal difference) belli bir iliski ekseninde aralarinda zitlik olusacak
bigimde kullanilan sdzciikler karsit anlamli olarak yorumlanir. Ornegin (1)’de, geleneksel
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kavrayista ve yapisal olarak birbirine karsit olarak kabul edilemeyecek olan denize girmek
ve kitap okumak eylemleri karsit anlamli olarak yorumlanmaktadir:

(1) Denize girmek yerine kitap okumay1 tercih ediyorum.

Burada, biligsel diizlemde zitlik olusturan bir kurulum (construction) ve bu
kurulumun soézliiksel 6gelerinden biri olan yerine sézciigii, s6zclik kavrayislar1 arasindaki
en kiiciik ayrim sayesinde denize girmek ve kitap okumak eylemlerini karsit anlamlilik
yorumuna uygun hale getirmektedir. Dilin kullanim diizleminde ¢ok sayida Ornegi
goriilebilecek olan bu olusumlar, karsit anlamlilik iliskilerinin zithik tabanli iliski olarak
son derece genis bir bakis acisiyla ele alinmasini ve sdylemin bu biligsel kurulumlarin ve
islemlerin izini stirme araci olarak kullanilmasini saglamistir.

Derlem tabanli yaklagimlar baslica iki grupta degerlendirilebilir. Kimi ¢alismalarda
onceden belirlenmis olan karsit anlamli sozciiklerin baglam i¢i davranislari, karsit
kullanim1 tetikleyen ya da bu kullanima zitlik tabani olusturan sozliikksel birimler ve
sozdizimsel yapilar araciligiyla ele alimir. Bu tipteki ilk ¢alisma Mettinger’in (1994)
calismasidir. Polisiye romanlardan olusan kiiglik bir derlem iizerine yaptigi caligmada
Mettinger, es-kullanim oriintiistiniin  simdiye dek varsayilandan daha biiytik bir diizenlilik
icinde oldugunu ve pek ¢ok es-kullanimin, kendi belirlemis oldugu dokuz sozciiksel-
dilbilgisel gerceveden birine uydugunu gosterir. Ikinci grubu olusturan calismalarda ise
kullanilan metinler ya da derlem, kurall1 ¢iftlerin metinsel davranislarinin disinda séylem
boyutunda olusan yeni c¢iftlerin de belirlenmesine dayanir. Bu dogrultuda Jeffiries’in
(2010) Ingilizce i¢in yaptig1 ¢alismanm kapsami daha kii¢iik olan bir 6rnegi Aksehirli
(2014) tarafindan yapilmistir. Jones’un (2002) 280 milyonluk The Independent gazetesi
metinlerinden olusan yazili Ingilizce derlem iizerinde yaptig1 calisma ise temelde birinci
gruptaki ¢aligmalara Ornek olsa da bulgularinin yeni karsit anlamli ¢iftlerini de igermesi
bakimindan ikinci grup calismalar arasinda da degerlendirilebilir. Ancak, bizim
calismamizin da kuramsal dayanagini olusturan (Jones 2002)’nin alanyazindaki asil 6nemi
kendisinden sonraki pek ¢ok caligmanin hareket noktasi olmasidir. Daha 6nce yapilmis
olan sezgisel ve kuramsal karsit anlamlilik béliimlemelerinin disinda, asagida agiklanacak
olan ve sOylemsel olarak ortaya cikan biligsel islemlerin taban olusturdugu yeni bir
boliimleme yapan Jones(2002)’yi, yine Jones’un (2006) sozlii Ingilizceyi inceleyen
calismas: izlemektedir. Murphy ve Jones (2008) ayni yaklagimla ¢ocuk dilindeki
goriiniimleri incelemislerdir. Murphy vd. (2009) Isvecce ve Ingilizce'yi karsilastirmis,
Muuhleisen ve Isono (2009) Japoncayr incelemistir. Tim bu caligsmalarda sdylemsel
islevler es-kullanimli karsit ¢iftlerin bir derlemde sorgulanmasi ve metinsel islevlerine gore
siiflandirilmasina dayanir. Asagida s6z konusu islevler ve ozellikle de bu ¢alismanin
konusu olan bagimli karsit anlamlilik (ancillary antonymy) kisaca ele alinmaktadir.

Kuramsal Cerceve

Jones’un (2002) karsit anlamlilik {izerine yaptig1 calisma alanyazinda derlem
tabanli c¢aligmalarin en Onemlilerinden biri olmasinin yani sira, bu anlam olgusunun
sOylemsel islevleri agisindan yeniden siniflanmasi bakimindan da onem tasimaktadir.
Karsit sozcilikler arasindaki anlambilimsel ya da gondergesel iliskilere gore yapilan
simiflamalardan farkli olarak Jones, karsit anlamliligt sdylemsel islevlerine gore
siiflamistir. Kendi olusturdugu ve 56 ciftten olusan bir karsit anlamlilar listesini kullanmis
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ve 280 milyon sozciikten olusan The Independent gazetesi derleminde bunlarin sdylemsel
davraniglarinit gozlemlemistir. Temelinde es-kullanim varsayimin yani sira yukarida szt
edilen zitlik tabanl iligki ve en kii¢iik ayrim ilkesi bulunan bu ¢alismada karsit anlamliligin
yedi sOylemsel islevinden s6z edilmektedir. Her biri Jones tarafindan adlandirilan bu
islevlerden ilk ikisi birincil (major) digerleri de ikincil (minor) iligkilerdir. Calismamizin
konusu olan ve birincil islevler arasinda yer alan bagimli karsit anlamlilik ayrintili bicimde
ele alinacagindan, asagida diger islevler kisaca tanitilmakta ve 6rneklenmektedir:

Esgiidiimlii (coordinated) karsit anlamlilik

Karsit anlamli sozciiklerin bir arada yer aldigi tiimcelerde en sik gozlemlenen islevsel
oriintii olan esgiidiimlii karsit anlamlilikta, ¢ifti olusturan sozciikler ve, veya, ya da, hem X
hem Y, ne X ne Y, ve Turkcede gortlen ister X ister Y, X Y demeden gibi ciftin her iki
tiyesini de igeren ya da her iki iiyesini de anlamsal ya da gondergesel olarak diglayan bir
islev s6z konusudur. Bu islevin en 6nemli 6zelligi iki karsit sozciik arasindaki anlamsal
zithgin biitiiniiyle yansizlagmasi, bir baska deyisle c¢ifti olusturan her iki sozciigiin de
anlamsal olarak belirtisizlesmesidir. (Jones vd. 2015, 30). Boylelikle ¢iftin her iki iiyesi de
(X, Y) bir niteleme ekseninin biitiiniinii adlandirma islevi kazanir:
(2) a. Budurumdan az ya da ¢ok hepimiz sorumluyuz.
b. Basariniz ister kiigiik ister biiyiik olsun, 6nemli olan bunu siirdiirebilmektedir.
c. Zengin ve fakir tiim ¢ocuklar esit egitim olanaklarina sahip olmalidir.

Karsilastirmall (comparative) Karsit Anlamhilik

Bir karsit anlamli ¢iftinin es-kullanimmin oldugu ve ¢ifti olusturan sozciiklerin
kargilagtirmali bir baglamda yer aldigi ya da ciftin bir iiyesinin anlamsal /gondergesel
olarak digerine gore Olgiilerinin farkli oldugunun belirtildigi islevdir. (Jones 2002, 76)
Tipik olarak X'ten daha Y ve X yerine Y, X'ten ¢ok Y bigimindeki s0zdizimsel kurulumlar
icinde goriilse de Tiirk¢ede bu islev i¢in farkli kurulumlar da s6z konusudur. Ayrica bu
islev genellikle ad ya da adlasmis sifat tiirii karsit anlamlilarda goriliir (3a-b). Bunun
disindaki orneklerde sifat tiirii karsit sozctikler bir ad dbeginin sifat eklentisi olarak goriiliir
(3c-d).
(3) a. Genclerin bu isi yapmasi yaglilardan daha kolay.

b. Barisa yatirim yapmak savasa yatirnm yapmaktan daha ucuzdur.

c. Eski evimiz yeni evimize gore okula daha yakin.

d. Blyuk sehirlerde yasayanlarin kiglk sehirlerde yasayanlara gore daha sansh
oldugu goriisiine katilmiyorum.

Ayrigsms (distinguished) Karsit Anlamlilik

Bu islev, karsit anlamli sozciiklerin, aralarindaki anlamsal ayrigsmayr vurgulayan bir
cergevede sunuldugu baglamlarda goriiliir. (Jones 2002, 81)
(4) a. Cocuklar dogru ve yanlys arasindaki ayrimi her zaman yapamazlar.
b. Sucluyu ve sugsuzu birbirinden adaletli bir bigcimde ayirt edebilmek gerekir.
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C. Sicak ve soguk iklimler arasinda bu iklimlerin etkisinde kalan insanlarin ruh hali
bakimindan da farliliklar oldugunu biliyoruz.

Gegisli (transitional) Karsit Anlamhilik

Karsit anlamli s6zciiklerin her birinin bir bilgi alan1 olarak 6n plana ¢ikarildigi ve birinden
digerine uzaysal, uzamsal , nitel ya da nicel olarak ge¢isin, doniisiimiin dile getirildigi bu
isleve (5)’teki 6rnekler verilebilir:
(5) a. Kizgin kumlardan serin sulara atlamak ¢ok zevkli.

b. Bu konudaki iyimserligim, yerini kétiimserlige birakti.

Olumsuzlanan (negated) Karsit Anlamlilik

Karsit sozciiklerden birinin anlamsal giiclinii ya da vurgusunu arttirmak i¢in digerinin
olumsuzlandigi (Jones 2002, 88) boylelikle karsit anlamlilik iligkisinin bir kavramin
sOylemsel vurgusunu arttirmak i¢in kullanildigr islevdir. Basta degil olumsuzlayicisi olmak
tizere degisik kurulumlar i¢cinde goriilebilir:
(6) a. Smav, sanilanin aksine zor degil, tam tersine kolaydi.
b. Bence bu bir basar: degil, basarisizlik.
¢. Mutlulugu hedefleyenlerin biyik hayaller yerine kiiglik hayaller kurmas1 gerekir.

Ug¢ noktali (extreme) Karsit Anlamlilik

Karsit anlamli sozciiklerin iizerinde yer aldiklari anlamsal karsitlik ekseninin iki ug
noktasinin birlestirildigi islevdir (Jones, 2002: 91). Bu islevde, 6l¢egin iki u¢ degerinin
arasinda kalan anlam alanina vurgu yapilir.
(3) a. Dislerimi tedavi ettirdigim i¢in ¢ok sicak ve ¢ok soguk yiyecekler yemem yasak.
b. Cok pahali seyler almak kadar ¢ok ucuz seyler almak da bizi zarara ugratabilir.

Sorulu (interrogative) Kasit Anlamhilik

Jones’un konuya iliskin ilk ¢aligmasinda (2002) yer almayan, ancak daha sonra sozlii dili
de inceledigi caligmasinda (2006) ikincil islevlerden biri olarak gecen sorulu karsit
anlamlilik, ¢iftlerin her ikisinin de bir karsitlik ekseninin yoniinii belirlemeye yonelik soru
tiimcelerinde kullanilmasiyla olusur. Bu islevin en 6nemli 6zelligi karsit ciftlerin sadece
birinin yer almasiyla sorulan sorulara (8a) karsilik anlamsal olarak daha yansiz ve belirtisiz
olmasidir (8b).
(4) a. Sinav sozlii mii olacak?
b. Smav s0zIu mi olacak yazi/i m1?
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Bagimh Karsit Anlamhihk

Es-glidiimli karsit anlamlilikla birlikte birincil iglevler arasinda yer alan bagimli
karsit anlamlilik, gerek Jones’un (2002) ilk calismasinda, gerekse daha sonra kapsami ve
niteligi farkli derlemler {izerinde yapilan ¢alismalarin timiinde sik¢a rastlanan bir islevdir.
Onun, diger birincil islev olan es-giidiimlii karsit anlamlilik da dahil olmak {izere tiim
islevlerden onemli bir farki bulunmaktadir: Bu islev, sadece kuralli ¢iftlerin sdylemsel
olarak yerine getirdikleri bir islev olmayip, aym1 zamanda dildeki kuralsiz ya da
kurallilasma egilimindeki karsit anlamlilar1 da ortaya ¢ikarmaktadir. Goreli bir kurallilig
olan karsit giftlerin (A-giftleri) yer aldig1 tiimcelere bakildiginda, bunlarin pek ¢ogunda
ikinci bir karsitligin (B-¢ifti) bulundugu goriiliir. Kimi 6rneklerde tek bir sozciik (9a), kimi
orneklerde ise 6bek bigiminde (9b) gorilen B-gifti, timcedeki birincil ya da daha kuralli
olan karsithigin (A-gifti) iirettigi, ona bagli olan ve bu yiizden bagimli olarak adlandirilan
karsithiktir (italik yazim A-giftleri, alt1 ¢izili yazim B-ciftlerini gdstermektedir)

(3) a Karbonhidrattan zengin proteinden fakir diyetle beslenenlerde mikrozomal enzim
diizeyi azalmaktadir.

b. Teknik imkani zengin, insan Kalitesi fakir bir medya ile ¢agdas seviyeye
ulasamazsiniz.

Bu islevde asil dikkat, yeni olusan B-gifti Uzerindedir; ¢linkl A-gifti zaten goreli bir kuralli
cift olarak sOylemsel belirtisizlik tasir. (9a)’da karbonhidrat ve protein, (9b)’de teknik
imkan ve insan kalitesi soylemin dikkat odaklaridir.

Bagimli karsit anlamlilikta B-giftleri, tipki kuralli karsit anlamlilikta oldugu gibi
derecelenme gosterir. Kimi B-giftleri karsit olmak bakimindan daha gii¢lii, kimileri ise
daha zayiftir. Ornegin (9a)’daki karbonhidrat/protein karsith@min, (9b)’deki teknik
imkan/insan kalitesi karsithigina oranla daha gii¢lii oldugu sdylenebilir. Jones (2002: 53)
bunun tlimcedeki A-¢iftinin giiciine bagli oldugunu, A-¢iftinin kurallilik derecesi ile B-
ciftinin karsitlik giicliniin dogru orantili oldugunu belirtse de (9)’daki 6rnekler bunun her
zaman gegerli olmadigin1 géstermektedir. Ciinkii, her ikisi de ayn1 A-¢iftine bagli olarak
olusan B-ciftlerinin (9a)’da ve (9b)’de ayni giicte oldugu sdylenemez.

Yeni olusan ya da dilde ortiik bir bicimde yer alan B-giftleri, karsitligin anlambilimsel
dogas1 acisindan da degisken oOzellikler gosterir. Geleneksel olarak bagdasmazlik,
batinleyicilik ve karsit anlamlilik (Lyons, 1977; Cruse 1986) ana ulamlari iginde
degerlendirilen karsitlik, B-giftlerinin bu ulamlarin tiimiine 6rnek {iretip iliretmemesi
acisindan Onemlidir. Jones'un (2002) belirttigi ve bizim ¢alismamizda asagida drneklerle
desteklenecegi lizere B-g¢iftleri cogunlukla ya belli bir kiimenin es-alt anlamlilar (co-
hyponyms) ya da es-alt tirleridir (co-taxonyms). Boylelikle genelde sifatlarla 6rneklenen
karsithik iliskilerinin, adlar ve eylemler arasindaki bagdagmazlik tiirtindeki ortiik 6rnekleri
bagimli karsit anlamlilikla belirginlesir.

Tiim metin temelli karsit anlamlilik incelemelerinde karsit ¢iftlerin belirli s6zdizimsel ya
da sozciliksel cergeveler iginde yer aldigr gozlenmistir. Ayni zamanda karsitligin
tetikleyicisi olarak da gorilen bu cerceveler bilissel bir kurulumtur ve karsit sdzciikler bu
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kurulum icindeki kuralli ya da kuralsiz ciftler olarak degerlendirilir. Ornegin Tiirkcedeki
degil sozcigli olumsuzlayict karsit anlamlilik iglevinin biligsel kurulumunda yer alan
sOzcuksel bir tetikleyicidir. Jones (2002) bagimli karsit anlamlilik durumundaki bilissel
kurulumun ve tetikleyicinin kosut 8bekler oldugunu belirtir. Ornegin (9a)'da -den zengin , -
den fakir (9b)'de ise -(s)l zengin -(s)l fakir kurulum olarak kosut 6beklerdir. Bir bakima
Obekler arasindaki kurulum benzerligi, i¢inde goéreceli olarak kuralli karsitlar1 igeren bu
Obeklerin kuralsiz ve bagimli karsithigr da tetiklemesinden s6z edilebilir. Bilissel dilbilimin
temel ilkelerinden biri olan ve dilbilgisel yapilarin da anlamli oldugunu savunan goris
temel alindiginda, bagimli karsit anlamlilik, kuralli giftlerin yer aldigi kurulumlarin {irettigi
anlamsal bir iglevdir.

Yontem

Calismanin amacit dogrultusunda veri tabani olarak Tiirk¢e Ulusal Derlem (TUD)
deneme siiriimii kullanilmistir. (TUD) 50 milyon sozciikten olusan, 20 yillik bir donemi
(1990- 2009) kapsayan, giiniimiiz Tiirk¢esinin ¢ok sayida farkli alan ve tiirlerden yazili ve
sOzlii 6rneklerini igeren, genis kapsamli, dengeli ve temsil yeterliligine sahip, genel amagh
bir derlemdir (Aksan vd., 2012). Bagiml karsit anlamlilarin belirlenebilmesi i¢in derlemde
sorgu terimi olarak kullanilmasi gereken kuralli karsit anlamlilar, Aksehirli'nin (2016) es-
kullanim varsayimina bagli olarak yaptig1 ¢caligmada belirlenen karsit anlamlilar listesinden
alinmistir. T-skor degerine gore bu listenin kurallilik agisindan ilk 20 sirasinda yer alan
ciftlerden sag/sol, ilk/son ve az/cok ciftleri disindaki 17 ¢ift kullanilmistir. Anilan ¢iftlerin
incelemeye dahil edilmemesinin nedeni bunlarin deyimsel ve es-dizimsel Orlntiler
icerisinde, sorgu sonuclar1 i¢cinden ayiklanmasi gereken ¢ok fazla Ornek sunmasidir.
Calismada sorgu terimi olarak kullanilan ciftler sunlardir: biiyiik/kiiciik, agik/kapali,
beyaz/siyah, c¢irkin/giizel, dogru/yanlis, dost/diisman, eski/yeni, fakir/zengin, geng/yasli,
iyi/kotii, kolay/zor, negatif/pozitif, sicak/soguk, somut/soyut, sozlii/yazili, uzak/yakin,
uzun/kisa.

Bu 17 ciftin 6nce ilk Uyesi derlemde tim sozclkbicimleri kapsayacak bicimde
sorgulanmistir. Sonuglar arasinda, TUD'un 1zin verdigi en genis pencere araligi olan soldan
ve sagdan 5 sozciiklik es-dizimlilik sorgusu yapilmig ve siralanan es-dizimlilikler icinde
ciftin ikinci sézctiglinlin gerceklesen tiim sozciikbigimlerinin ilk iiye ile birlikte yer aldig
timceler ayrilmistir. Jones'daki (2002) bagimli karsit anlamlilik tanimina uyan tim es-
kullanimlar bu 6rnekler arasindan belirlenmistir.

Bulgular ve Yorum
Uretkenlik

Jones vd. (2015: 41) karsit anlamliligin islevleri iizerine yapilan derlem tabanl
caligmalar1 topluca ele almis ve bu islevlerin kullanilan derlemin kapsam ve niteligi
acisindan dagilimini degerlendirmistir. Bunlar yetiskin dili ingilizce yazili metinler (Jones,
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2002), yetiskin dili Ingilizce sozlii metinler (Jones, 2006), ¢ocuk dili ve ¢ocuk ydnelimli
Ingilizce sozlii metinler (Murphy & Jones, 2008), yetiskin dili Isvegce yazili metinler
(Murphy vd., 2009) ve yetiskin dili Japonca yazili metinlerden olusan derlemlerdir.
Bagimli karsit anlamlilik s6zlii metin derlemlerinde yazili metin derlemlerine oranla ve
cocuk dilinde yetiskin diline oranla daha az gorilmekle birlikte, tim bu derlemler iginde en
stk karsilasilan iglevdir. Ancak bagimli karsit anlamliligin, bu ¢iftlerin olusumunu
tetikleyen kuralli karsit anlamlilara bagli olan niceligi, bir baska deyisle kuralli karsit
anlamlilarin bagimli karsit anlamlilik islevi agisindan tiretkenligi ele alinmamistir. Bizim
calismamizin en dikkat cekici bulgularindan biri, sorgu terimi olarak kullanilan kuralli
ciftlerin bu acgidan bir derecelenme sergilemesidir. Kimi ¢iftlerin es-kullaniminin
gorildiigi tlimcelerde diger ciftlere oranla daha fazla bagimli karsithk goriliirken,
kimisinde bu islevin 6rnegine hi¢ rastlanmamistir. Ayrica alan yazinda diger diller i¢in
yapilan ¢aligmalara oranla Tiirkgede bagimli karsit anlamliligin ¢ok daha az iiretildigini
sOylemek miimkiindiir. Hem iiyelerinin tekil kullanimi hem de es-kullanim sikligi ¢ok
yiiksek olan 17 sifat ¢ifti ile yapilan bu ¢alismada bagimli karsitlik i¢eren toplam 95 tiimce
belirlenmistir. Bunlar i¢inde blylk: kiglk 28, kolay: zor 25 ve sicak: soguk 14 timce ile
en Uretken ciftler olarak gérinmektedir. Beyaz: siyah, dost: diisman, somut: soyut ve sOzli:
vazili giftlerinin es-kullaniminin goriildiigi tiimceler i¢inde bagimli karsit anlamliliga
rastlanmamustir. Bu dagilimda ¢iftlerin anlamsal dogasina iligkin tiim ornekleri kapsayan
belirleyici bir etken dikkati ¢cekmemektedir. Yani, bir kuralli ¢iftin digerine gore bagimli
karsit anlamlilik iiretme bakimindan daha giiclii olmasini saglayan icsel bir ozelligi
bulunmamaktadir. Ancak, bagimli karsitlarin (B-giftleri) agirlikli olarak A-giftlerinin
yiiklemcil konumda bulundugu kosut yapilar i¢inde 6zne konumundaki adlar oldugu
disiiniildiginde, A-ciftlerini olusturan sifatlarin tiimce ic¢inde niteleyici ve yiiklemecil
konumda bulunma sikliklar1 ve egilimlerinin belli 6l¢iide belirleyici bir etken oldugundan
soz edilebilir. Her ne kadar Tiirkgede bir sifat, kosa¢ eki (-DIr) olmaksizin yiiklemcil
konumda bulunabilse de bu eki almis sifatlarin yiiklemcil kullanimda olduklari
kuskusuzdur. Toplam 28 bagimli kargit anlaml tireten biyik: kugik sifatlart ile bagimli
karsitlik 6rnegine rastlanmayan siyah: beyaz sifatlarinin yiiklemcil kullanimlari TUD'da
sorgulandiginda su sonuca ulasilmaktadir:

Tablo 1. Kuralli Karsit Sifatlarin Yiiklemcil Kullanimi(T)

Yuklemcil Stklik
Sifat
blyuktir 939
klcuktar 242
beyazdir 70
siyahtir 57

Ay ikili karsilastirma 25 bagimli ¢ift tireten kolay:zor sifatlar1 ile bagimli karsit
anlamlhilik iiretmeyen dost: diisman sifatlar1 arasinda yapildiginda da benzer bir sonugla
karsilagilmaktadir:

© 2018 JLERE, Dil Egitimi ve Arastirmalart Dergisi - Journal of Language Education and Research, 4(1), 41-60



Tlrk¢ede Bagimli Karsit . . .

49

Tablo 2. Kuralli Karsit Sifatlarin Yiiklemcil Kullanimi(11)

Yuklemcil Siklik
Sifat
buyuktur 939
kucuktar 242
beyazdir 70
siyahtir 57

Bu durumda kuralli karsit sifatlarin yiiklemcil kullanim sikligr ile iirettikleri bagimli karsit
anlamlilar arasinda bir iligskinin varligindan s6z edilebilir. Ancak bu bulgunun, dogrudan
sifatlarin  kullanim tipolojisini ele alan daha genis bir calisma ile desteklenmesi
gerekmektedir. Ayrica sifatlarin -DIr bigimbirimsiz yiiklemcil kullanimlar1 da dahil
edildiginde bulgunun gegerliliginin artacagi diistiniilmektedir.

Bagimh Karsit Anlamlihk Ureten Kurulumlar

Yukarida da belirtildigi gibi bagiml karsit anlamliligin olusumundaki en belirgin
ozellik, hem A-ciftlerinin hem de B-¢iftlerin kosut yapilar iginde yer almasidir. Kosut
yapilar hem yapisal tetikleyici hem de biligsel dilbilgisi ¢ergevesinde bir kurulum olarak
degerlendirilmektedir. Ancak Tiirk¢e veri tabanindaki 6rneklerde yapi ya da kurulumlar
arasindaki kosutluk bir derecelenme sergilemektedir. (10)'daki 6rnekler bu derecelenmeyi
goOstermektedir:

(10) a. Yani adalet her durumda iyi, zulim de her durumda koétudur.
b. SGylemesi kolay da uygulamasi zor bir 6nerme.
c. Kisin soguktan titrerim, yazin sicaktan terlerim.
d. Bolgesel ve wuluslararast kuvvet dengelerine yeni dizenlemeler yapilir
veya eski statlikolar korunur.
e. S6zum kicuk gonlim bayuk.

(10a)'da birincisi kosac eksiltili olan iki kosut tiimce goriilmektedir. (10b)'de bir yiiklemecil
ad1 niteleyen birbirine kosut iki 6bekten olusan bir sifat 6begi s6z konusudur. (10c)'de de
(10a)'daki gibi kosut iki tiimce vardir ancak bu kosutluk (10a)'daki gibi sozciikbirimleri de
kapsamamakta, sadece dilbilgisel bir yinelemeden olusmaktadir. 1lk iigiine gore daha smirl
olan (10d)'deki kosutluk, birincisine dilbilgisel ve anlamsal olarak bagimli ikinci tiimcenin,
eklentisi sifat olan 6zne ad 6beginden sonra zaman ve kisi olarak ayn1 bigimdeki bir eylem
Obegi tasimasi ile olusmustur. So6zdizimsel kosutlugu en giiclii 6rnek olan (10e)'de
neredeyse birbirinin birebir yinelemesi olan ardisik iki tiimce yer almaktadir. Bagiml
karsitlik iceren ve hepsi iki timceden olusan (10)'daki ornekler, sddizimsel kosutlugun
bagimli karsit anlamlilarin giiclinii belirledigini de gostermektedir. (10a) ve (10c)'deki B-
citleri adalet/zulim ve titremek/terlemek kuralli karsit anlamli olma egilimi daha yiiksek ya
da kurall1 karsit anlamlilar arasindakine benzer giicte karsitlardir. Buna karsin kosutlugun
daha zayif oldugu (10d)'deki B-gifti duzenleme/statiiko kurallilagma ya da kurallilara
benzeme agisindan ¢ok diislik bir olasilik tagimaktadir. Bu ayn1 zamanda Mettinger'in
(1994), kimi sozdizimsel yapilarin bir karsithik tetikleyicisi oldugu yolundaki goriisiinii
desteklemektedir.
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Tirkgede bagiml karsit ciftler ¢ogunlukla (10)'daki gibi yapisal kosutluk igeren ardisik
tiimcelerde yer almakla birlikte tek bir bagimsiz tiimce i¢inde de goriilebilmektedir. Bu
durumda B-giftleri gogunlukla A-¢iftini olusturan sifatlarin niteledigi adlar olmaktadir.
(11) a. Bunlardan birinde Ann Jonas kugik bir Amerikan kasabasindan bir buyik kente
yapilan yolculugu anlatiyor.
b. Kuguk yanilgilarimi blylk sugmus gibi basima kakmayin.

Buna gore Tiirkgede bir tiimce i¢inde yer alan kuralli karsit sifatlarin niteledigi adlarla
olusturduklart ad Obekleri bagimli karsitlik igeren birer kurulum olarak gorilebilir.
(11)'deki 6rnekler disinda biiyiik ¢ogunlugu (10a-b) ve (10e) biciminde olan kurulumlarda,
kurall1 sifatlar i¢inde yer aldiklar1 tiimcenin yliklemcil sifatt konumundadir ve bagimli
karsitliklar ya ad-eylem bicimindeki 6zne ad 6bekleri (12a-b) ya da timleci eksik -s(I)
bicimbirimli ve yine 6z konumunda olan aitlik ad 6bekleridir (12c-d):
(12) a. Glinkd bozmak kolay, yapmak zor.

b. Yalniz kalmak kotiidiir, ama yalniz olmak ¢ok iyidir.

c. Boyutlar1 ¢ok kiigiik, degeri ¢ok biiyiik.

d. Cocugu dogurmasi kolay ama sahip ¢ikmasi zor.

Bu genel ¢erceveler 1s181nda Tiirkgede bagimli karsit anlamlilarin iiretildigi temel kurulum
semalar1 ve bu kurulumlarla iiretilmis 6rnekler asagida yer almaktadir:

L. Oge ya da dizilis ortakligi olan kosut timceler (T1 ve T2) icinde, A-Giftinin ve B-¢iftinin
birinci 6gesinin (A1 ve A2) T1'de, ikinci 6gesinin T2'de oldugu kurulum semast

Bu semada T1 ve T2 baglayicilarla birbirine baglanmis ya da yazimsal olarak (nokta,
noktal1 virgiil, virgiil) ayristirilmis olabilir. (K1)

Sekil 1. (K1) Tipi Kurulum Semasi

T1 { Al Bl1} < baglayicr> T2 {A2 B2}
< yazimsal ayristirma>

Bu kurulum (K1), bagiml karsitligin olusumundaki temel belirleyicilerinden biri olan
kosutlugun en belirgin oldugu ornekleri igermektedir. (13a-f)’de obek i¢i G6gelerin
dizilisinde bu kosutluk goriilmektedir. Bunun yani sira 6bek ya da 6ge ortakliklart da sz
konusudur. (13a), (13d) ve(13f)’de her iki tiimcenin eylemleri ortaktir. (13b)’de sozliiksel
eylem farkli olsa da kosag ortakligi s6z konusudur. (13f)’de degil ile olumsuzlanan
timcenin(T1) olumlu bi¢imi ile diger olumlu tiimce (T2) arasinda da eylem ortaklig1 s6z
konusudur. Veri tabaninda bu kurulum i¢indeki 6rneklerin ¢ogunda hem dizilis kosutlugu
hem de 6ge ortaklig1 goriilmektedir.
(13) a. Yasayamadigim guzel hayallerim, yasadigim ¢irkin, aci_anilarim var.

b. Sumatra’da zenginler ebedi, erdemliler ve fakirler fanidir.

c. Genglik korliigtimiizdiir, yaslilik ise uyanisimiz.

d. Umudu kirmaz, tekrar tekrar iyiye tesvik, kotliden sakindirmaya devam eder.
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e. Ona gore_parlak gokadalar daha yakin, sonuk olanlarsa daha uzak olmaliydi.
f. Bundan boyle soguk siginaklar1 degil sicak yataklar tercih ediyorlar.

1I. Karmasik tiimce yapist icinde (T) aymi tiimcecik (t) ig¢inde yer alan Al ve A2 ¢iftleri
semasi (K2)

Sekil 2. (K2) Tipi Kurulum Semas1
T {t (Al_Bl)_(A2_B2)}

K2 bi¢imindeki bagimli karsit anlamlilik kurulumu, belirteg ya da sifat yan
timcecikleri i¢inde ve ¢ogunlukla eylem 6begi i¢inde gorlilmektedir:
(14) a. 11k iki iilke en kiigiik mesafeyi ve en bliyilk benzerligi meydana getirerek birinci
kiimeyi olusturur.
b. Tarihte; kiiglk atilimlardan blyik olusumlara gegilen kopriiniin adi.
c. Bunlardan birinde Ann Jonas kiictik bir Amerikan kasabasindan bir bilyik kente
yapilan yolculugu anlatiyor.

11I. Karmagsik tiimce yapisi iginde (T) iki ayri tiimcecik iginde (t1 ve t2) yer alan bagiml
karsithk kurulumu (K3)

Sekil 3. (K3) Tipi Kurulum Semas1
T {t1 (AL Bl) t2(A2_B2)

Bu kurulumda A ve B ¢iftleri ayr tiimcecikler iginde yer alir. (15a) ve (15b)’de kuralli ve
bagiml ¢iftler belirte¢ tiimceciklerinde yer almakta, (15¢)’de ise dagilim ortag¢ iceren ad
obegi ile eylem 6begi arasindadir.
(15) a. Ote yandan, eskinin yitip yeninin ortaya ¢ikmasiyla vaat edilen degisimin
gergeklestigi pek sOylenemez.
b. Dostlugun daha zor olusan ama kolay kolay yikilmamasi gereken saglam bir
iligki olmasi gerektigini sdyledi.
c. Ana ile kiigiik ogul arasindaki sicak, igten bagliligi yansitan iliski, soguk
bireyciligin i¢i bos kibrine malzeme olur.

1V. Yalin tiimce yapist i¢inde bagiml karsitlik kurulumu (K4)

Sekil 4. (K4) Tipi Kurulum Semas1

T {Al_B1_A2 B2}

(16) a. Isyerlerindeki kiigiik gruplar, bilylik organizasyon yapilari nasil bir iletisimsel
ag icinde galisir.
b. Teknik imkani1 zengin, insan kalitesi fakir bir medya ile ¢agdas seviyeye
ulasamazsiniz.
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c. Onlar kuctk bedenlerinde biyik insanlardir esasinda

Veri tabanindaki 6rneklerin bu kurulum semalarina dagilimi incelendiginde en yaygin
kurulusun %55°lik oranla (K1) oldugu goriilmektedir. Bunu %27 ile K2, %11 ile K4 ve %7
ile K3 izlemektedir. (K1) tipi kurulumun bu yayginligi, bagiml karsit anlamliligin iki ayri
yiikklemleme yapmasinin bir sonucu olarak goriilebilir. Bu da kuralli karsit sifatlarin,
aralarinda 6ge ya da dizilis ortakligi bulunan ardisik tiimcelerde yer almasi durumunda iki
tiimce arasinda karsitsal bir bagintinin da kuruldugunu gostermektedir. Bir baska deyisle
bu bulgu, bagimh karsit anlamliligin Tiirkgede tiimce Gtesi boyutta gergeklesme egiliminde
oldugunu gostermektedir.

Bagimh Ciftlerin Anlamsal Tipolojisi

Bilindigi gibi karsit anlamlilik ¢ogunlukla sifat tiirli sézciikler arasinda goriilen bir
iligkidir. Bunun iki temel nedeni bulunmaktadir. Birincisi, karsit anlamliligin
olumluluk/olumsuzluk tabaninda olusan bir iliski olmasidir. Sifatlar, niteleyici 6geler
olarak goreli bir anlambilimsel 6zellik tasirlar; bu nedenle i¢sel-anlambilimsel degerleri
niteledikleri adlardan olusan ve agik uclu bir anlam kiimesi (semantic range) ile belirlenir.
Her sifat, kendi anlam kiimesinde yer alan ya da yer alabilecek adlarla bir yiiklemleme
iligkisi kurar ve her yiiklemleme olumlanabilir ya da olumsuzlanabilir. Boylece sifatlarin
olumlu ya da olumsuz yiiklemlemesi yapilabilir ve bunlar i¢in sozlilkgede ayri bir sifatin
bulunmasi durumunda kuralli karsit anlamliliklar olusur. Ikincisi, sifatlar bir niteleme
ekseni olusturur. Her sifat bu eksenin bir ucunda yer alir ve karst ucunda sozliiksel/kuralli
ya da baglamsal/sdylemsel bir karsit sifat yer alabilir. Bu niteleme ekseninin ¢ogunlukla
{ist anlaml1 bir ad1 olur. Ornegin uzun: kisa karsithg1 uzunluk ya da mesafe sozciigii ile
adlandirilan bir niteleme ekseninde yer alir. Bu iki nedenden 6tiirii karsit anlamlilik ile
sifatlar arasinda yakin bir iliski vardir. Adlar ve eylemlerin ise anlambilimsel dogalar
geregi karsit anlamlilik iliskileri icinde yer alma olasiliklar1 daha diisiiktiir. Adlar, ancak
sifatlar arasinda onceden kurulmus bir karsitlik iligskisine bagli ve goreli anlamsal bir
karsitlik olusturabilir. Ornegin tavuk ve horoz adlarmin karsit olmasi, anlamsal bilesenleri
icinde erkek: disi karsithi@inin bulunmasindan kaynaklanmaktadir. Eylemler ise ya
gondergesel olarak karsit yonelimli bir bagka eylemle ya da sdz konusu eyleme yiklenen
digsal bir niteligin karsit bir nitelikle kurdugu eksen iizerinde yer alarak karsit anlamh
olabilir. Iste bu noktada bagimli karsit anlamlilik, séylemsel bir islev olmanin Stesine
gecerek, adlarin ve eylemlerin kurdugu ortiik ya da giictil karsitlik iliskilerini belirleme
islevi de gormektedir.

Kuralli ve sifat tiirii sozciiklerle kurulan A-giftlerine bagli olarak olugan bagimli B-giftleri
biiyliik bir cogunlukla ad ya da eylemlerle kuruldugu i¢in bunlar arasinda sifatlarda
goriildiigl gibi dereceli karsitlik iligkilerine rastlanmamaktadir. Eylemlerle kurulan bagimli
ciftler bir eylemin karsit yonelimini ya da tersini icermektedir. Adlarla olusan bagimli
ciftlerin bir boliimii ayni iist anlamli s6zclige bagl es-alt anlamlilar arasindaki kuralsiz
karsit anlamlilik iligkileriyle belirginlesmektedir. Bunun disinda kalanlar ya ayni bilgi
alaninda ya da farkli bilgi alaninda yer alan ancak aralarinda karsitlik, es anlamlilik, st
anlamlilik gibi dizgesel bir iliski bulunmayan sozciikler arasinda biitiiniiyle yaratici ve
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sOylemsel nitelikli iligkilerle kurulmaktadir. Asagida bunlarin her biri ayr1 bagliklar altinda
ele alinmistir.

Es-alt-anlamh ya da es-alt-tiirlii Adlarla Olusan Bagimh Karsit Ciftler

Bir tist anlamli sozliikbirimin alt anlamlilar1 olan ve ayni ulamsal diizlemde yer alan
sozliikbirimler arasinda zithik ya da es-alt anlamlilik iliskisi vardir. Alt anlamlili§in temel
Ozelliklerinden biri kavramsal agidan ¢oklu kalitim 6zelligi gosterebilmesidir (Hudson
2010, :17). Ornegin tavuk bir kustur ama ayn1 zamanda bir yemektir. Bu durumda tavuk
hem kus hem de yemek {iist anlamlilariyla baslayan kavram zincirinin kalitimlarini
tagimaktadir. Coklu kalitim alt anlamliligin taksonomik ve islevsel olmak iizere iki tiiriinii
olusturmaktadir (Miller, 1998). Taksonomik iliskiler X, bir Y dir iliskisi, islevsel iliskilerse
X, Y olarak kullanilir bigimindeki iligkilerdir. Boylece favuk<kus iliskisinin taksonomik,
tavuk<yemek iliskisinin islevsel oldugu sdylenebilir. Bagimli karsitlik {iretiminde bunlarin
yani sira i¢sel ya da tamimsal olarak igerme iliskisi sunmasa da X, bir Y dir bigiminde
formiillestirilebilecek iliskilerin kuruldugu goriilmektedir. Cruse’a (2000: 166) gore alt
anlamlilik gerektirme temelli mantiksal bir iligki olmasina karsin siniflama (taxonymy) X,
Y’nin bir tiiriidiir bigiminde kavramsal bir iligkidir. Bu iliski i¢inde ayni1 ulamsal diizlemde
yer alan sozliikbirimler ise es-alt-tiirlii olarak adlandirilmaktadir. Eg-alt anlamlilik ile es-alt
tirliiliik arasindaki ayrim, bagdasmazlik ilkesi ile belirlenmektedir. Es-alt anlamlilar ayni
zamanda kesin bir bagdasmazlik gosterirler. Ornegin gigek sdzciigiiniin alt anlamlilar1 olan
karanfil ve menekse arasinda karsilikli olarak diglama iligkisi bulunmaktadir. Ancak es-alt
tiirler arasinda bu derece kesin bir bagdasmazlik goriilmemektedir. Ornegin arag’in (yuk
ve yolcu tagima araci) alt tiirlerinden binek arag ve ticari arag arasindaki bagdasmazlik
gorece daha esnektir. Bir sey karanfilse kesin olarak giil degildir; ama bir sey ticari aragsa
bu onun binek olarak kullanilamayacagi anlamina gelmez. Yine de es-alt anlam ile es-alt
tiir arasindaki ¢izgiler her zaman ¢ok net degildir.

Calismamizda belirlenen bagimli karsit ¢iftleri bu agidan ele alindiginda, adlarla
olusan c¢iftlerde degisken 6rneklere rastlanmaktadir:
(17) a. Boylece hayvan diskilar1 azot bakimindan zengin, karbon bakimindan
fakirdir.(azot/karbon)
b. Bunlardan birinde Ann Jonas kicik bir Amerikan kasabasindan bir blylk
kente yapilan yolculugu anlatiyor. (kasaba /kent)
c. Ilk iki iilke en kiigik mesafeyi ve en biylik benzerligi meydana getirerek
birinci kiimeyi olusturur.(mesafe /benzerlik)
d. Tirkiye'de genel anlayisa gore bir sirket; "kurumsal™ ise iyidir, "aile
sirketi" ise kotldiir. (kurumsal sirket /aile sirketi)

(17a)’daki azot/karbon bagimli karsithigi net bir es-alt anlamlilik 6rnegidir. Birbirinden
atom numaralar1 ve kimyasal 6zellikleri ile ayrilan bu iki element arasinda kesin bir
bagdagmazlik bulunmaktadir. Bu ikisi arasindaki bagimli karsithik, hayvan digkis
baglaminda birinin digerinden daha fazla bulunmasi ve bunun da zengin: fakir kuralli
karsithg ile ifade edilmesine dayanmaktadir. Azot ve karbon s6z konusu baglamdan
bagimsiz olarak zaten karsitlik olusturmaktadir, (17a)’daki baglam bu karsitlig
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belirginlestirmektedir. (17b)’deki kasaba ve kent kavramlarinin her ikisi de yerlesim
merkezi kavramimnin altinda yer almaktadir; ancak aralarindaki bagdasmazlik iligkisi
(17a)’daki kadar net ya da kesin degildir. Tiirk Dil Kurumu’nun Giincel Tirkge
Sozliigii’'nde kasaba i¢in su tanima yer verilmistir.

Kasaba: Sehirden kiiciik, koyden biiyiik, heniiz kirsal ozelliklerini yitirmemis olan yerlesim
merkezi, belde

Ayni sozliikte kent madde basinda tanim olarak “sehir” sozciigli yer almakta, sehir iginse
su tanim verilmektedir:

Sehir: Niifusunun ¢ogu ticaret, sanayi, hizmet veya yonetimle ilgili islerle ugrasan,
genellikle tarimsal etkinliklerin olmadig: yerlesim alani, kent, site

Bu durumda kent (sehir) ve kasaba arasinda biiyiikliik ve niifusun calisma alanlar
bakimindan bir zitlik s6z konusu olmakla birlikte bu zitlik sinirlar1 ¢ok net olmayan bir
ayrima dayanmaktadir. (17b)’deki baglam zithigin biyiiklik oOl¢iitine bagli olarak
olusmustur. (17c)’de ise mesafe ve benzerlik birbirine ters iki niteligin adidir ve bu
baglamda (17b)’den farkli olarak gorece daha belirgin bir bagdasmazlik s6z konusudur.
Ancak (17a)’da element, (17b)’de yerlesim merkezi gibi belirgin iist anlamlilar varken,
(17c)’deki iist anlamli kavram belirsizdir. Bu tiir bagiml karsitliklar, baglamsal bir alt /iist
anlam iliskisinin kuruldugu ya da ortiik bir es-alt anlamliligin belirginlestirildigi
orneklerdir. (17d)’deki belirginlestirme taksonomik olmayan, bir bakima diisiinsel ve
goreceli bir alt tiirlestirme 6rnegidir. Ornek tiimcede de acik bir bigimde belirtildigi iizere
burada genel bir anlayis s6z konusudur, sirketler igin aile sirketi — kurumsal sirket gibi
resmi ayrim s6z konusu degildir. Ayrica bir sirketin aile sirketi olmasi onun kurumsal
olmasina, kurumsal olmasi da aile sirketi olmasina engel degildir. Bu 6rnek bagimli karsit
anlamliligin toplumdaki yaygin deger yargilarmi ortaya koyma islevinin oldugunu ve
bunun i¢in de kuralli karsitliklarin giiciinden yararlanildigini géstermektedir. Bu durumda,
adlarla kurulan anlamsal ya da tiirsel dikey iliski temelinde olusan bagimli ciftlerin iki
tirtinden s6z edilebilir: (i) Taksonomik ya da islevsel olarak es-alt anlamlilik /es-alt
tiirliiliik iliskisi i¢inde olusanlar (ii) Yaratici ve goreceli tiirlestirme ornekleri. Bunlardan
birincisi sozlilkcede dizgesellesme egiliminde olan iliskileri, ikincisi ise smirlar1 degisken
bir yaraticiliga dayanan soylemsel iligkileri ortaya koymasi bakimindan énemlidir.

Karsit Eylemlerle Olusan Bagimh Ciftler

Eylemler de tipki adlar gibi karsit anlamliligin tipik 6rnekleri degildir. Yukarida
aciklanan ve karsit anlamliligin iki temel 6l¢iitii olan yiiklemleme ve bir iist anlamli
kavrama bagli niteleme ekseni Olgiitleri birlikte ele alindiginda eylemlerin farkli bir
karsitlik bigcimi olusturdugu goriiliir. Wordnet projesi kapsaminda Felbaum (1998)
tarafindan gelistirilen troponimi kavrami bu farkliligi ifade etmektedir. X-mek (yapmak)
belirli (6zel) bir bicimde Y-mek (yapmak)'tir bigiminde tanimlanan troponimi, bir tiir
anlamsal gerektirme iliskisidir. Ornegin kahkaha atmak, &zel bir bicimde giilmektir ve
kahkaha atmak eylemi, giilmek eylemini gerektirir. Eylemler arasinda olusan bagimli
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karsithigin bu tip troponimik goriiniimleri olmakla birlikte bulgularin genellikle evrisiklik
(converseness) ve yonelimsel karsithk  (Cruse 2003: 242-257) bigimde oldugu
gorulmektedir. Evrisiklik, bir eylemin islem ya da siire¢ olarak tersinin yapilmasi,
yonelimsel karsitlik ise bir eylemin yon olarak tersinin gerceklesmesidir. Ornegin satmak
ve satin almak arasinda evrisiklik, gitmek ve gelmek arasinda yonelimsel karsitlik iliskisi
s0z konusudur. Bulgular arasinda bir diger eylem tiirii bagimh karsithik ise aralarinda
herhangi bir evrisiklik, yonelimsel karsitlik ya da troponimik bir iliski bulunmayan
eylemlerin tipki adlarda oldugu diisiinsel ya da s6ylemsel yaraticilik iiriinii olarak bir zitlik
icinde sunuldugu 6rneklerdir. (18)’de eylemlerle olusan bagimli karsit anlamlilik 6rnekleri
verilmistir:
(18) a. Insan soyunda iyiyi gelistirecek, kotiyii dizginleyecek, belli bir ideye,
dayanan bir egitim sistemi, bir egitim tarzidir. (gelistirmek / dizginlemek)
b. Umudu kirmaz, tekrar tekrar iyiye tesvik, kotliden_sakindirmaya devam
eder.(Tesvik etmek /sakindirmak)
c. Dostlugun daha zor olusan ama kolay kolay yikilmamasi gereken saglam bir

iligki olmasi gerektigini sdyledi.
d. Dilin kemigi yok; sdylemek kolay yapmak zordur. (s6ylemek /yapmak)
e. Cocugu dogurmasi kolay ama sahip ¢ikmast zor. (dogurmak / sahip ¢ikmak)
f. Oyle ya savlamak kolay, kanitlamak zor. (savlamak/kanitlamak)

Bunlar iginde (18a-c) evrisik eylemlerle kurulmustur. S6z konusu eylemler arasindaki
evrigiklik, bunlarin gonderge diizleminde amaclari, yapilis bigimleri vb. bakimindan karsit
olmalarina dayanmaktadir. Ancak (18c)’de (a-b)’den farkli olarak tersine isleyen iki
sliregten de s6z edilebilir. Biiyiik bir ¢ogunlukla kalay: zor kurall ¢ifti ile olusan (18d-f)
tipi Orneklerde ise bagimli karsithk olusturan eylemler arasinda dizgesel olarak
aciklanabilecek bir anlamsal bir iliski bulunmamaktadir. Bir bolimii sinirli baglamlarda
goriilen bireysel, bir boliimii de toplumsal deger yargilarinin sonucu olarak kuralli A-
ciftlerinin sOylemsel giicline bagli olarak olusan bu c¢iftlerin bir bazilarinin ayn1 zamanda
kurallilasma egilimde oldugu da soylenebilir.

Ayrik Bilgi Alanlarina Ait Kavramlarla Olusan Bagimh Ciftler

Jones (2002)’nin karsit anlamliligin sdylemsel islevleri basligi altinda yer alan
bagimli karsitl anlamliligin bu islev acisindan en dikkat ¢ekici drnekleri, aralarinda kuralli
ya da oOrtiik herhangi bir karsitlik iligkisi bulunmayan kavramlarin belirli baglamlarda ve
belirli sdylemsel islevlerle, bir kuralli ¢ifte bagli olarak karsit kilinmasidir. (18d-f)’deki
orneklerde goriildiigii gibi eylemler arasinda da goriilen bu iliski daha yaygin olarak adlar
arasinda goriilmektedir. (19)’da bu tiir bagimh karsit anlamliligin degisik nitelikteki
ornekleri yer almaktadir:

(19) a. Unvanmiz kiglik fakat fikirleriniz biyukse siz de WiiWare'e buyurun.(Unvan

[Fikir)

b. Teknik imkan: zengin, insan kalitesi fakir bir medya ile ¢agdas seviyeye
ulasamazsiniz.(teknik imkan /insan kalitesi)
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c. Insanlik soguk ve ruhsuz teknolojinin karsisinda sicak, samimi ve hiimanist
davranislar gérmeyi 6zlemeye baslamistir.(teknoloji / davranis)

d. Bundan boéyle soguk siginaklar1 degil sicak yataklari tercih ediyorlar.
(s1gmak/yatak)

unvan: fikir, teknik imkan: insan kalitesi, siginak: yatak, teknoloji:davranis ¢iftleri ayni
bilgi alaninda yer almayan ve dolayisiyla ayni iist anlamliya baglanamayacak kavram
ciftleridir. Bu iftler, i¢inde yer aldiklar1 soylemde ve belki de sadece o baglamla sinirl
olarak karsit hale getirilmislerdir. Ancak daha yakindan bakilinca aslinda bu giftlerin
arasinda anlamsal bilesenlere dayanan ve altta yatan baska bir kurall1 karsithigin bulundugu
gorulebilir. Unvan: fikir ve teknik imkan:insan kalitesi ciftleri maddi: manevi ya da nicel :
nitel kuralli giftlerinin ¢evresinde yorumlanabilir. Clinkii unvan ve teknik imkan maddi
degerlerle olgiilebilirken, fikir ve insan kalitesi i¢cin ancak nitel ve goreceli deger yargilari
s0z konusu olabilir. Siginak: yatak karsithigi ise i¢ mekan (ev i¢i) ve dis mekan (ev dis1 ) ya
da i¢: dis kuralli giftine indirgenebilir. Bu durumda ayrik bilgi alanlarinda yer alan
kavramlarla olusan bagimli ¢iftler i¢in birincisi iretildikleri somut baglam i¢inde bagl
olduklar1 kuralli ¢ift, ikincisi de karsithk iligkisi icindeki anlamsal ilkeller ya da
evrensellere bagli olan ve "0 (sifir) ¢ifti" olarak adlandirabilecegimiz karsitliklar olmak
tizere iki tiir bagimliliktan s6z edilebilir. Buradaki ilkel (primitive) ve evrensel (universal)
terimleri Wierzbicka'min (1996) kullandigi anlamdadir. Wierzbicka'nin (1996:54)
tamimlayicilar (descriptors) olarak adlandirdigr ilkel karsitliklar dillerde ¢cok yaygin olarak
kullanilan, ¢ok erken donemlerde ve bilissel gelisimin ilk evrelerinde, hatta dil oncesi
donemde bir diinya bilgisi olarak edinilen iligkilerdir. Bu iligkiler, sonraki dil gelisim
asamalarinda karsit kavramlarin diger sozclksel-anlamsal iligkilere oranla daha kolay
edinilmesini ve karsit kavramlarin sozliikkgede bir ¢ift olarak kodlanmasin1 saglayan bir
etken olarak yorumlanabilir. Farkli karsit ¢iftlere bakildiginda, bunlarin ayni ilkel karsitliga
bagh oldugu goriilebilir. Ornegin anne: baba karsithig: ile tavuk: horoz karsithg: erkek:
disi ilkel (0) karsitligina dayanmaktadir. Dillerdeki karsit anlamli giftler ilkel ve evrensel
bir (0) noktasindan dereceli olarak uzaklasan ama anlamsal kalitimi siirdiiren ciftler
biciminde derecelenmektedir.

Bagiml karsit anlamlilik durumunda, (0) ciftleri, farkl bilgi ya da kavram alaninda
yer alan ama ayni karsithk kaliimini tasiyan kavramlarin sdylemsel bir B-Gifti
olusturabilmesini saglayan taban konumundadir. Bu iligki iginde A-giftlerinin dikkat cekici
bir iglevi bulunmaktadir. A-¢iftleri, ilkel ve bir bakima yansiz (0) ¢iftlerine iliskin olumlu
ya da olumsuz bir yiklemleme yaparlar. Bu yiklemlemede A-giftini olusturan kavramlara
iligkin kavramsal metaforlar rol oynamaktadir. (19¢)'deki siginak: yatak ciftine donecek
olursak, bu c¢iftin baglam i¢i olusturucusu olan sicak ve soguk kavramlarma iliskin
Tiirk¢edeki metaforlarin SICAK TYIDIR, SOGUK KOTUDUR bigiminde oldugu gériiliir.
Sicak karsilama, iki kisi arasinda soguk riizgarlarin esmesi gibi deyimsel ifadeler bunun
ornekleridir. Bu durumda, (19d)'nin (0) cifti olan i¢: dis karsithigi, s6z konusu baglamda
sicak (+) ve soguk (- ) degerleri ile yliklemlenmistir. Kurulan i¢li iliskinin dnermesel
derin yapist s0yle formiillestirilebilir:
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(I) Sicak iyidir.

(I) i¢ mekan sicaktir, dis mekan soguktur.

(III) Yatak i¢ mekandadir ve iyidir, sigimak dis mekandadir ve kotiidiir.
Ayni iligkinin semalastirilmis bigimi de sdyle olabilir:

Sekil 5. Ayrik Bilgi Alanlarina Ait Kavramlarla Bagimli Karsitlhk Olusumu

(0) cifti (B ) cifti

== ">

>

Yiklemleyici (A) cifti

(19c)'deki teknoloji: davrams ¢ifti de (19d) ile aym kalitim g¢izgisindedir. (19b)'deki
unvan: fikir ve (19c)'deki teknik imkan : insan kalitesi ¢iftleri de yukarida belirtildigi gibi
nicelik : nitelik ve hatta sayilabilen : sayilamayan ilkel karsithigina indirgenebilir.
Sayilabilenlerin (sayilar, para vb.) olumsuz, sayillamayanlarin (duygular, diisiinceler)
olumlu yiliklemlendigi kavramsal metaforlara bagli olarak ayni tiglii kalitimsal iliskiden s6z

edilebilir.

Ayrik bilgi alanlarinin sdylemsel bir yaraticilikla bir araya getirildigi bu 6rnekler,
yaratici da olsa karsitlik temelli kavramsal iliskilendirmelerin yine de ilkel ve evrensel bir
taban tlizerinde kuruldugunu gostermektedir. Ayni seyin karsithk disindaki diger
iliskilendirmeler i¢in de gecerli olup olmadiginin belirlenmesi ise ayr1 bir arastirmanin
konusudur.

Sonug

Sozciikler arasindaki anlamsal iliskiler yaygin, dizgesel ve kuralli Griintiilerinin
disinda, kuralsiz ve kurallilagma egiliminde olan ya da biitiiniiyle sdylemsel ve gecici
olarak olusturulan ¢ok daha genis bir ag olusturmaktadir. Kuralli iligkiler derlem dilbilim
cercevesinde es-kullanim varsayimi, sozdizimsel algoritmalar gibi araglarla, psikoloji
kapsaminda sozciik ¢agrisim testleri gibi tekniklerle belirlenirken, kuralsiz ve sdylemsel
iliskiler de kuralli iliskiler kullanilarak gelistirilen yontemlerle ortaya konulmaktadir.
Calismamizin kuramsal dayanagini olusturan Jones’un (2002) calismasi, kuralli karsit
anlaml ciftlerinin sdylemsel gerceklesme bi¢imlerini ve islevlerini ele almaktadir. Ancak
sOylemsel islevlerden biri olarak belirlenen bagimli karsit anlamlilik, kuralli ciftlerin
sOylemsel bir davranist olmanin Gtesinde, kuralsiz giftleri belirlemek i¢in son derece
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verimli bir arag¢ niteligindedir. Bu iiretken yoniiyle calismamiza konu olan bagimli karsit
anlamhiligin Tiirkcedeki iiretkenligi, gerceklestigi sozciiksel ve sodzdizimsel kurulum
semalar1 ve bagimli ciftler arasindaki anlamsal iligkiler ¢alismanin odak noktalari
olmustur.

Es-kullanim varsayimina gore belirlenmis kuralli ¢iftlerin derlem tabanli olarak
kullanimlarinin incelenmesiyle olusturulan veri tabaninda (Jones vd.,2015)’te diger diller
icin elde edilen bulgulardan farkli olarak, beklenenden daha az bagimh c¢iftle
karsilagilmistir. Sorgu terimi olarak kullanilan kuralli ¢iftlerin ve kullanilan derlemin
degismesi ile bulgularda da bir degisiklik olabilece§i ongoriilmektedir. Bununla birlikte
karsit anlamliligin islevlerini Tiirkge temelli olarak belirlemeyi amaglayan 6zgiin bir
calisma ile bagimli karsitlik olusumuna iliskin farkl bir iliski Oriintiistine ulasilabilir.

Kuralli ve bagiml ¢iftlerin birlikte yer aldig1 yineleyen yapilar bilissel ¢ercevede
birer kurulum olarak degerlendirilmistir. Dolayisiyla, biligsel dilbilimin temel ilkesi
uyarmnca bu kurulumlarin bir anlami vardir. Ornegin (K1) tipi kurulum, Tiirkcede 6ge
ortaklig1 ve dizimsel benzerlik tasiyan tiimcelere dagilmig kuralli ¢iftlerin bulunmasi, bu
ardisik tlimce yapisinin bagimli bir kavramsal iligki iirettigi anlamina gelmektedir. Ancak
kuruluslarin belirlenmesinin  asil Oonemi, derlem tabanli ¢alismalarda kuralsiz ciftleri
sorgulayabilmek i¢in kullanilabilecek birer algoritma niteliginde olmalaridir. Gelismekte
olan bilgisayar teknolojisi ve dogal dil isleme cergevesinde kullanilan derin &grenme
yontemlerinin boylesi algoritmik yapilara gereksinim duydugu bilinmektedir. Calismada
belirlenen kurulum semalari, bu agidan 6ncii ve daha genis veri tabanlari ile desteklenmesi
gereken bulgular olarak degerlendirilmelidir.

Bagimli ciftler arasindaki anlambilimsel iligkiler, karsitligin tipik drnekleri olmayan
ad ve eylemlerin bagdagsmazlik ve evrisiklik bi¢imindeki Orneklerini ortaya koymasi
bakimindan dikkate degerdir. Bu baglamda sozliik¢edeki kuralsiz ve tipik olmayan
orneklerin belirlenebilmesi i¢in bagimli karsit anlamlilik incelemelerinin 6nemli veriler
saglayacag diisiiniilmektedir. Ozellikle ayrik bilgi alanlarinda yer alan adlarla olusan ve
diistinsel yaraticilik 6rnegi olan Orneklerde ilkel karsithiklarin tetikleyici rol oynadiginin
gosterilmis olmasi, bu caligmanin ilerideki kuramsal ve uygulamali ¢alismalarda
kullanilabilecek 6nemli vurgularinin basinda gelmektedir.
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