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The Essential Meaning of Self-Actualization via Principalship: A

Phenomenological Study”
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Abstract. According to Abraham Harold Maslow, self-actualization can be defined as using one’s
own potential in full. He described it as a higher sort of human need, which must be satisfied to
reach healthiness and achieve the full range of desirable personality traits. The aim of this
phenomenological study is to reveal the shared meaning of self-actualization in the context of
school principalship as derived from the articulated beliefs of a number of public and private school
principals. Twelve principals from both public and private schools were interviewed about the
meaning of self-actualization as described by literature on the topic. The findings from semi-
structured interviews of the participants revealed a consensus that there are five prominent skills
which constitute a principal’s fully-realized potential: communication, organization, motivation,
empathy, and self-improvement. As a consequence of realizing their individual potential, the
participants expressed feelings of happiness, peace, and enjoyment in their work, as well as an
increase in their self-confidence and self-motivation. However, the participants expressed feelings
of a short-term loss of morale and increased unhappiness whenever they failed to realize their
individual potential due to impediments encountered in the field. Possible implications for research
and practice are also offered.

Keywords: Self-actualization, Maslow, principals, school administration, phenomenology

Oz. Abraham Harold Maslow’a gére kendini gergeklestirme, kisinin potansiyelini sonuna kadar
kullanmas1 olarak tanimlanabilir. Maslow bu kavrami saghkli olma haline ve arzu edilir kisilik
ozelliklerinin her gesidine ulasabilmek igin karsilanmasi gereken iist diizey bir gereksinim olarak
betimlemistir. Bu fenomenolojik aragtirmanin amaci, kamuya ve Ozel sektore ait okullarda
caligmakta olan bir grup okul miidiiriiniin ifadelerine dayali olarak okul miidiirliigii baglaminda
kendini gergeklestirme kavramimin paylasilan anlamini ortaya koyabilmektir. Bu kapsamda on iki
okul miidirii ile kendini gerceklestirme kavraminin anlamina iliskin yar1 yapilandirilmig
goriismeler yapilmistir. Goriismelerden elde edilen bulgular, katilimcilar arasinda bir okul
mildiiriiniin potansiyelini tamamen ger¢eklestirebilmesi igin bes temel becerisini kullanmasi
gerektigi yoniinde ortak bir algi oldugunu gostermistir. S6z konusu beceriler, iletisim,
organizasyon, motivasyon, empati ve Kkendini gelistirmedir. Katilimcilar potansiyellerini
gerceklestirebilmeleri halinde mutluluk ve huzur duyduklarini ve islerinden haz aldiklarini; bunlara
ek olarak 6z giivenlerinde ve bireysel motivasyonlarinda artis hissettiklerini dile getirmislerdir.
Potansiyellerini gergeklestirmeleri 6niinde engellerle karsilastiklar1 durumlarda ise kisa siireli bir
moral kaybi ve mutsuzluk hissettiklerini belirtmislerdir. Arastirma metni igerisinde bulgularm
uygulama ve gelecek arastirmalar agisindan dogurgularina da yer verilmistir.

Anahtar Kelimeler: Kendini ger¢eklestirme, Maslow, miidiirler, okul y6netimi, fenomenoloji
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In many educational systems around the world, principals possess a teaching background, which is
widely considered to be a prerequisite for effective principalship. However, beneficial skills acquired
in the classroom environment do not usually translate to the position of principal, a fact that is the
raison d'étre of the educational administration discipline. Principals often find themselves in a position
that calls for a wide variety of skills, some of which they may not possess or even anticipate needing
before taking the job. Although this might seem like a problem at first, it also represents an opportunity
for principals to work towards satisfying their individual self-actualization needs as part of the process
for becoming an effective administrator.

This study aims to develop a perspective on the shared meaning of self-actualization for principals, and
it adopts Maslow’s understanding of self-actualization as its theoretical framework. Maslow’s thoughts
about self-actualization developed as part of his theory on the hierarchy of human needs, and his ideas
continued to evolve throughout his career until his death in 1970. Consequently, it is necessary to
briefly review Maslow’s theory about human needs before proceeding to this study’s focus on the self-
actualization of school principals.

Conceptual Framework

Maslow (1943) posited that beginning from physiological needs, which are the most prepotent ones,
human needs are arranged hierarchically in ascending order. Needs that come after the physical ones
are the needs of safety, love and belongingness, esteem, and the one at the top of the hierarchy, self-
actualization. In Maslow’s (1970) succinct description, self-actualization is “the full use and
exploitation of talents, capacities, potentialities, etc.” (p. 150). Rather than an endpoint, self-
actualization is an ongoing process of realizing one’s own potential by doing what the individual is
capable of (Maslow 1969).

According to the theory, a lower, prepotent need must usually be satisfied so that a higher need might
appear and motivate the individual to take action. In the case of an extremely hungry man, as Maslow
(1943) put it, “the urge to write poetry, the desire to acquire an automobile, the interest in American
history, the desire for a new pair of shoes are, in the extreme case, forgotten or become of secondary
importance” (p. 3); and as soon as this hunger is satisfied, it loses its motivational potential and is
replaced by the safety needs. Maslow (1943) felt the need to clarify and emphasize that it is not a
precondition for a certain need to be satisfied 100 percent for the emergence of the subsequent one. A
normal person is partially satisfied in all his or her needs. In the same paper, Maslow (1943) described
the normal person’s situation using rough estimates of satisfaction, such as 85 percent for the physical
needs and only 10 percent for the self-actualization needs. He also added that a certain need does not
appear suddenly, rather, it might emerge five percent, as its more prepotent predecessor is satisfied 25
percent.

Maslow (1970) differentiated between the deficiency needs, which include first four levels of the
hierarchy, and the growth needs, which is exclusively felt by healthy, self-actualizing people. Even in
the earlier period of his theory, he described the person who feels the deficiency needs as “simply an
unhealthy man” (Maslow 1943, p. 13). The other term, Maslow (1974) used for the growth needs was
“metaneeds.” In line with this, he named the motivation of lucky, healthy people as “metamotivation,”
which is the source of their dedication and makes them distinct from unhealthy people. Maslow (1974)
vividly described this dedication. For self-actualizers, work is only the external appearance of their
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mission, to which they devote themselves. Deep down, they work for truth, beauty, perfection, justice
and so on. The relationship between self-actualizers and their jobs is similar to a romantic relationship,
in which both sides are meant for each other. This good fit enables self-actualizers to overcome the
dichotomy between work and play. Consequently, work is intrinsically rewarding, and pay is only a
by-product of this uplifting experience. Nevertheless, having a job is not a sine qua non for self-
actualization. What self-actualizers need is to find a pursuit, to which they can devote their lives, and
by which they can exercise their creativeness. Maslow (1974) believed that when self-actualizers are
asked who they are, their answer might well be “I am a mother” as well as “I am a lawyer” (p. 49).
Elsewhere, Maslow (1968) claimed that “a first-rate soup is more creative than a second-rate painting,
and that, generally cooking and parenthood or making a home could be creative while poetry need not
be; it could be uncreative” (p. 22). This example of a full-time housewife implies that, from the
standpoint of self-actualization, what matters is a worthwhile pursuit, not necessarily a high-status
occupation.

Maslow (1974) acknowledged that all people are metamotivated to a certain extent; so he did not draw
a sharp line between self-actualizers and non-self-actualizers from the standpoint of being
metamotivated. Maslow (1970) also shared his observations about self-actualizing people, who were
either his personal acquaintances or public and historical figures. After his first attempt, he decided not
to study on young people, thinking that they were not self-actualizers as yet. His observations, which
he presented as a basis for further clinical and experimental studies, are valuable in terms of
understanding what he meant by the self-actualizer individual. For Maslow (1970), self-actualizers
were those who are able to:

e understand people correctly,

e perceive the world as it is,

e accept their own natures,

o be relatively spontaneous in their behaviors and in their thoughts,

e form a clear understanding of what is right or wrong,

e have a strong but relatively autonomous ethical stance instead of a conventional one,

e demonstrate democratic attitudes,

o have ambitions for self-development instead of being content with merely satisfying their basic
needs,

e be mission-oriented and strongly focused on others’ problems,

o feel a deep love for other people and help them,

e enjoy solitariness,

e maintain their calmness and dignity even when it is difficult to do so,

e control their own lives,

e be dependent on their own development rather than external sources such as other people,

o take pleasure in what they routinely do,

o see the difference between means and ends, though they might enjoy means as well, and

e engage in intense concentration.
Maslow (1970) also identified other characteristics of self-actualizers such as:

e creativity,

o willingness to learn from anyone,

o being less culturally constricted,

o being comfortably disorderly and uncertain when it is necessary,

o preference for gradual evolution over radical revolution,

11
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e lack of fear of the unknown, and
o refusal to be controlled by the culture in which they live.

Maslow (1970) also shared his observations about actions or habits that self-actualizers avoid. To him,
they do not:

fight against conventionality, even though they are not conventional people,

feel shamed by their physiological appetites and impulses,

show disrespect for social ceremonies in order not to hurt people’s feelings,

enjoy hostile humor,

worry about trivial matters, and

care much about what other people think of them.

Maslow (1970) reported that, because self-actualizers are strong people, when they deem it necessary,
they are able to:

o speak harshly to people,

o display behaviors that might even be regarded as ruthless by others, and

e Dbe clear about their anger and be strong-willed when it comes to counterattack evil people.

Maslow (1970) did not claim that self-actualizers are perfect human beings; on the contrary, he noted
that they might:
e have human failings such as being boring or stubborn,
o have few friends, as it often takes time to be very close to someone in a self-actualizing way,
o be absent-minded or inclined to forget requirements of social politeness when they concentrate
on something, and
o be capable of feeling sad or guilty (However, these feelings stem from non-neurotic sources as
they are healthy people).

Perhaps, Maslow’s (1970) most interesting observation about self-actualizers was that they do not need
to resolve dichotomies such as being selfish or altruistic; therefore, they can exhibit both in their
behaviors. They can be the most moral and the lustiest person at the same time. As they are healthy
individuals, self-actualizers are able to trust their impulses.

Over the years, Maslow modified his views, particularly in certain dimensions. For example, in his last
years, he mentioned the existence of a new level over self-actualization. While Maslow (1969, p. 3)
vaguely used the word “transhumanistic,” Greene and Burke (2007) called this new level “selfless-
actualization”, and Koltko-Rivera (2006) preferred the term “self-transcendence”. At this level of the
hierarchy, the self-actualized individual goes beyond his or her own needs (self-actualization is also a
personal need) and finds the meaning in the service to others. Koltko-Rivera (2006) discussed five
possible reasons why Maslow did not clearly articulate this sixth level of human needs. Among them,
what seems to be the most plausible is that he could not find enough time to elaborate on this concept.
Maslow mentioned his views on the sixth level in late 1960’s. During that time he was very busy as the
president of APA and died of a coronary attack in 1970.

It should also be noted that there are thorough criticisms towards Maslow’s inconsistencies and
vagueness in both the original and the later versions of his theory (Daniels 1982; Neher 1991).
Nonetheless, today it still finds favor in various disciplines of social sciences. Because of its
importance to a proper understanding of the highest needs of human beings, several scales for
measuring self-actualization have been developed (Cetinkanat 2005; Jones and Crandall 1986;
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Shostrom 1964; Shostrom 1975). One positive facet of the concept of self-actualization is that it
implies that every successful self-actualizer has the potential to greatly contribute to society.
Pfaffenberger (2005) summarized her readings of studies on self-actualization by saying that “adults at
higher stages of development are in a unique position to make valuable contributions to the field of
education, organizational management, and social leadership because of their mature insight and
intellectual flexibility” (p. 280). Both Maslow’s insights and Pfaffenberger’s (2005) above-cited
conclusion suggest that self-actualized principals could make significant contributions to their schools.
Indeed, there are convincing studies showing the importance that self-actualization holds for principals.
For example, Stone, Parker, and Wood (2005) identified key emotional and social competencies for
successful school administration, and self-actualization was one of them. Kennedy (2017) compared
commonly valued professional attributes to the attributes of self-actualizers as described by Maslow
and went so far as to claim that these two sets of attributes are essentially the same. The above-cited
studies imply that investigation of self-actualization among principals could be valuable for the
discipline of educational administration. Unfortunately, studies in this research field are predominantly
quantitative, and the author is unaware of any field studies that shed light on the shared meaning of
self-actualization as it applies to principals. Accepting this as a starting point for investigation, the aim
of this phenomenological study is to reveal the shared meaning of self-actualization as experienced by
twelve principals from both public and private schools and to discuss this meaning as it applies to the
self-actualization literature.

Method

This study was designed to reveal the shared meaning of self-actualization in the context of school
principalship as derived from the articulated beliefs of a number of public and private school principals.
Phenomenology was defined by Sanders (1982) as a research method that “seeks to make explicit the
implicit structure and meaning of human experiences. It is the search for ‘essences’ that cannot be
revealed by ordinary observation” (p. 354). Because the aim was to reveal the essence of self-
actualization phenomenon, phenomenology was adopted as the research method for the present study.

Phenomenology as a research tradition was founded by Edmund Husserl (1859-1938) and expanded by
other writers in the later years. Marton (1988) summarized Husserl’s sensitivity about finding the
immediate experiences as unaffected by conceptual thoughts. Therefore, phenomenologists bracket
their conceptual thoughts in their pursuit of the immediate experiences. This practice is called
“abstention (epoche) or bracketing (Einklammerung)” in this particular research tradition (Richardson,
1999, p. 59). In addition, phenomenology is strongly focused on the “essence” which refers to the
common meaning of the phenomenon under study (Marton, 1981). Strandmark and Hedelin’s (2002, p.
79, as cited by Larsson and Holmstrém, 2007) definition of phenomenology puts this in a very concise
way as follows: “The goal of phenomenology is to uncover the essence of the phenomenon, its inner
core, what the ‘thing’ is, and without which it could not be what it is.” Blomqvist and Ziegert (2011, p.
187) used a catchy term “main common denominator” for the essence. In conclusion, the focus in
phenomenology is on participants’ common lived experience (Creswell, 2007) instead of the variation
of their experiences of the phenomenon, which falls into the domain of another research tradition:
phenomenography.

The present study focuses not on the participants’ individual understandings of the phenomenon of
self-actualization, but rather on the shared meaning of their lived experiences of it. The present study
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seeks to give a clear answer to the question: “What does self-actualization mean to a school principal?”’
These characteristics together render this research endeavor phenomenology.

Study Group

Creswell (2007) reminded the recommendations of Dukes (1984) as between 3 to 10 and of
Polkinghorne (1989) as between 5 to 25 for the number of participants in phenomenological studies.
Accordingly, the number of participants was determined as 12. The maximum variation sampling
method was employed to address the diversity of principals’ self-actualization experiences.
Consequently, the study group was varied in terms of: (a) sector (four participants from public schools
and eight from private schools); (b) school level (two preschool, three primary, four secondary, and
three high school principals); (c) gender (two participants were female); and (d) years of service in
principalship position (ranged from 1.5 to 39 years). All the participants were in principalship position
in an Anatolian City of Turkey during the data collection period.

Data Collection and Analysis

The study’s data were collected through semi-structured interviews. The researcher received the
gatekeeper permission from the related Provincial Directorate of National Education and the
institutional review board permission from his university. After that, he made contact with the school
principals who were suitable for requirements of the study’s sampling method. At the beginning of
each interview, the participants’ informed consent was obtained using the form recommended by
Creswell (2007, p. 124). The interview questions were as follows:

1. What are the skills that you can use as a school principal but you were not able to use when
you were a teacher?

2. Could you please describe the situations in which you can use your skills thanks to your
position as a school principal? How do you feel in those situations?

3. Could you please describe the situations in which you are not able to use your skills as a
school principal? How do you feel in those situations?

All the interviews took place in participants’ offices during March-April, 2016. The interviews were
digitally recorded and lasted approximately 40 minutes on average. The researcher himself conducted
the interviews in Turkish and translated the study’s final report into English.

To begin the data analysis, the researcher transcribed the content of interviews using Google
Documents Voice Typing tool. In the analysis step, the researcher largely adopted the methodology
developed by Colaizzi (1978) and exemplified by Riemen (1998, as quoted in Creswell 2003). In order
to reveal the essence of the phenomenon, the researcher: (a) read the transcriptions in detail to get a
sense for them; (b) determined the significant statements as categories and collected the statements that
have the same meaning under these categories; (¢) formulated the meanings based on the significant
statements; (d) created the exhaustive description of the phenomenon; and (e) in order to increase the
rigor of the study, he sent the exhaustive description to the participants’ e-mail addresses and made
alterations based on the feedback he received. As distinct from Riemen’s (1998) methodology, the
significant statements and the formulated meanings were not presented in the study. Instead, drawing
on the methodology developed by Anderson and Spencer (2002, as quoted in Creswell 2007), the

14



Jouttial of Qualitativé Researshiin Bdueation Cilt 6 /Say1 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

exhaustive description was supported by direct quotations from the participants. As is evident in the
description above, the formulated meanings are common to all the participants. The only exception to
this is the last interview excerpt, which illustrates one participant’s motivation to establish his own
school since this idea seemed to be an interesting and important deviation from the rest. The practice of
formulating the meanings based on the significant statements can be exemplified as follows:

o Significant statement— “... I take great pleasure in doing different things. I say ‘Look, we
have done a superb job, and this is the result.” It’s a great pleasure for me.”

e Formulated meaning— The principal feels enjoyment when she uses her various skills in her
daily work life.

Before proceeding to the findings, it is necessary to clarify what is meant by “a principal’s potential.”
In Motivation and Personality, Maslow (1970, p. 150) mentioned “talents” along with “capacities,
potentialities, etc.” to be realized for self-actualization. Elsewhere in the same book, he emphasized
that when he referred to creativeness, he did not mean an innate sort of “special-talent creativeness of
the Mozart type” (p. 170); instead, he pointed to the creativeness hidden in daily, routine activities such
as housekeeping, teaching and so on. In the present study, both talent, which is innate, and skill, which
is related to, but different from talent as being “the multiplicative product of talent and effort”
(Duckworth, Fichstaedt, and Ungar 2015, p. 359), are considered within the scope of the participants’
potential. For example, because it is similar to Maslow’s (1968) example of a first-rate soup created
by an uneducated housewife, organizing a school activity using creativity was taken as the realization
of a participant’s potential. Both accomplishments require talent, creativity, and practice.

This study reveals the shared meaning of the phenomenon as understood by a number of participants
who, although diverse based on certain variables, lived in the same Anatolian city and belonged to the
same culture. In other cities, or in other types of schools (for example, science high schools, which
offer high-quality education to the most successful students in the country), principals might share
different understandings of the phenomenon in question. The revelation of these understandings would
be a useful contribution to the literature on the topic. This possibility should be noted by colleagues
who are interested in this research subject.

Findings

In this section the findings revealing the participants’ shared meaning of self-actualization will be
presented under the following headings: (a) the content of the participants’ potential; (b) the
participants’ emotions when they realize their potential; and (c) the participants’ emotions when they
fail to realize their potential.

The Content of the Participants’ Potential

The participants mentioned five skills as the content of their potential for principalship position. These
five skills are as follows:

Communication

The addressees with whom a principal communicates consist of teachers, parents, superiors, and other
institutions.

15



= .

B V///)
TONLINE

joumﬂ\l ‘of Qu‘:‘llx;al;cheacarch in Educahun Volume 6 / ISSue 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

Communication with teachers. Within the context of communication skill, the participants tended to
dwell on communication with teachers most. In the following excerpt, one participant expressed his
belief in the effectiveness of establishing warm relations with teachers instead of using his positional
power.

I don’t stay in my office. I am here just because you are here today. I don’t sit in that armchair even one
hour a day. I spend time with my teachers. I don’t enter their classrooms either [the participant means
teacher inspection]. Cordiality is important for me. (Principal of a private secondary school)

Communication with parents. Another important dimension of the participants’ communication skill
was to establish good communication with students’ parents, who had various expectations from the
school. One public school principal discussed his views on this dimension as follows:

Principals of large schools have to be good communicators. 80-90 percent of our effort is devoted to
communication, if not more. If we manage to make ourselves understood in parents’ meetings or parent-
teacher association board meetings, then we can receive their support. (Principal of a public primary
school)

Especially in private schools, influencing parents’ attitudes appeared to be of prime importance in the
eyes of participants. As one participant clarified:

Now, what am I currently reading? “The Science of Influence: How to Get Anyone to Say ‘Yes’ in 8
Minutes or Less.” This book is about persuasion. No one told me to read it. When | came here [the
participant means private school], I immediately understood that leadership and persuasion are the most
important skills. If the number of student enrollments is not sufficient, your other achievements mean

nothing here. (Principal of a private secondary school)

Communication with superiors. The participants expressed their need to convince their superiors for
administrative implementations that they find necessary. One participant shared her thoughts:

You have to get along well with your superiors too because they have expectations from you. On the one
hand, you have to deal with your teachers; on the other hand, you have to send positive messages to your
superiors. Because, as you know, in our system there are always higher, higher, and higher positions; and
everybody wants to hear only good news. That’s why you should please both your teachers and your
superiors. You are a buffer [between superiors and teachers], so to speak. (Principal of a public preschool)

Communication with other institutions. The participants found it necessary to maintain good relations
with other institutions in the immediate vicinity of the school to receive their help when needed. The
following two excerpts show that this skill of communication with other institutions is necessary for
both public and private schools:

Our priority is inter-organizational relations. No one can deny this. Institutions, governmental and
nongovernmental organizations; | have to keep in touch with them. (Principal of a private primary school)

Our shareholders are not only students or parents. When the occasion arises, we set about projects with the
province or district governors, nongovernmental organizations, and universities. In such cases, my formal
position was not that important. Throughout my sixteen years of experience in the principalship, | have
achieved lots of things by my bilateral relations. (Principal of a public secondary school)

Organization

Organization skill emerged in two dimensions: organizing school activities and being competent and
fair in the distribution of tasks to teachers.
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Organizing school activities. In their work routine, the participants reported demonstrating creativity,
finding monetary resources, and providing the conditions to run school activities such as excursions,
sports events or knowledge contests. One private school principal discussed her time at a public
school:

When | was the principal, | found both time and money [for school activities]. | took great pleasure in
every school activity. We held such beautiful exhibitions. . . . Those who sat in the principal’s armchair
after me [her successors in the office] were not able to organize such things [activities]. They had no
creativity, no vision. | heard with sorrow that our showboards got rusty in the basement [of the school].
Back in my time, you could see creativity in that school. We took so much pleasure in those activities. . . .
You need to be creative and energetic to take pleasure in this work. (Principal of a private preschool)

Being competent and fair in the distribution of tasks to teachers. It was quite important for the
participants to give the impression of being fair in task distribution. One participant commented:

I have to organize everything in such a way that no one should be obliged to undertake someone else’s
workload. Everybody should know their responsibilities and pull their weights. (Principal of a public
preschool)

Motivation

This skill emerged in two dimensions: motivating teachers to exert effort for the good of students and
supporting teachers to provide continuance of their performance.

Motivating teachers to exert effort for the good of students. The participants were of the opinion that
their schools’ success was contingent on their teachers’ motivation. In the following excerpt, the
participant explained her recipe for motivating teachers:

This is my forty-fifth year in education. There is a singing competition on TV called “That Voice;
Children.” I wait for this program and get excited while watching it. My children are also teachers, but
they laugh at me. They tell me that “Mom, there are so many programs on TV, and what you watch!” Still,
whenever a child achieves success, | feel excited. | guess that the most important thing | do as a principal
is to transfer this excitement to my teachers. | have never lost that excitement. Look, it has been forty-five
years. This brings success. Excitement brings success. (Principal of a private preschool)

Supporting teachers to provide continuance of their performance. As exemplified in the following
excerpt, the participants stated that they would eagerly push their current circumstances and find
creative solutions for problems to maintain the performance of teachers who took the initiative and
made attempts for the good of their students.

Suppose that she wanted to participate in a painting contest. You must certainly clear the way for that
visual arts teacher. I would say to her “Go ahead! Keep going! I'll back you up” or to a physical
education teacher “I’ll back you up. I am behind you all the way!” ... When they said “We need vehicles”
or “We’ll need food service there,” I took care of everything. (Principal of a private high school)

Empathy

All the participants had teaching experience. Using this experience, the participants claimed to be able
to understand their teachers’ conditions and to make teachers believe in that ability of their principal.
One participant stated:

I had the same problems too. They know that very well. | make them feel that they are understood. All

principals used to be teachers, but only a few can benefit from that experience. (Principal of a public high
school)
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Self-improvement

The participants perceived that to sound convincing in front of teachers, it was essential to be
knowledgeable about educational and regulatory issues. Therefore, self-improvement, which stands for
being competent and eager to reach information in the present study, was an important skill in the eyes
of participants. There are two reasons as to why self-improvement was taken as one of the components
of the participants’ potential: The first is that, in the participants’ statements, this skill emerged as a
useful personal quality, and the participants felt lucky to have it. The second reason is that, as being
more than a means to an end, this skill appeared to be a source of pride and enjoyment in the same
statements. The following two excerpts illustrate the participants’ competence and eagerness for self-
improvement respectively:

Sometimes, it is natural not to know something. There are some thirty principals in this neighborhood, and
I have close relations with some fifteen of them. When | am unable to make sense of something, I can call
them to ask about it. I don’t consider it embarrassing to ask questions. Also, I know a departmental
manager in the district directorate; | can call him to ask. Somehow, | find a way to update my knowledge.
(Principal of a private high school)

For example, | took business administration courses for one and a half years. Also, | am a certified total
quality management expert. | realized my inadequacies in the field of business administration and decided
on taking courses. When our school needed advertisement, we cooperated with some very successful
advertising agencies in Ankara; by this means | learned the logic of advertising. (Principal of a private
secondary school)

The Participants’ Emotions When They Realize Their Potential

The participants reported that they felt to have realized their potential after using their talents and skills
in the exercise of their duties. The emotions they experienced in such situations were as follows:

Happiness

The participants’ first answer to the question of “What did you feel when you experience that?” was
mostly “happiness.” As a result of their happiness, they reported getting into a positive and tolerant
mood and looking cheerful. The participants shared their happiness as follows:

Happy. I mean, you feel happy. You look cheerful in the mornings. You don’t sulk. You behave positively
to people around you. You become more tolerant. Your tolerance coefficient [sic] increases. (Principal of
a private secondary school)

When | get the result, | think there is a smile on my face even as | sleep at night. Why? Because of
happiness, enjoyment. [ am a smoker. I say “I did a good job today!” to myself, as I take a puff from my
cigarette in the evening. (Principal of a private primary school)

Enjoyment

Enjoyment appeared to be the very reason why some participants kept on working despite their
advanced ages and being free from the obligation to earn money or, in the case of certain younger
participants, despite the fact that they are too busy even to have a lunch break. One participant summed
up the source of his energy this way:

Teaching and administration require love. You can’t be successful in these professions without loving

them ... If I tell you my age, your jaw will drop open; but I still get the same enjoyment from my
profession. I don’t feel tired at all. Still, we think hard about what else we can do here. ... The only
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monetary gain that we get here is our salaries; but what we feel is priceless when we come across one of
our former students. It is impossible to measure those feelings by money. The most appropriate word is
enjoyment. (Principal of a private primary school)

Peace

The participants expressed a sort of inner peace stemming from knowing that they deserved their
salaries and did not fail in their duties or hurt the feelings of others. One participant articulated his
sense of inner peace in the following excerpt:

To say the least, I can sleep more comfortably at nights. If I hadn’t felt peaceful or if I hadn’t loved this
place, I wouldn’t have worked here after my retirement ... I feel peace, which is beyond measure when
people around me achieve success. (Principal of a private secondary school)

Increase in self-confidence and motivation

The participants related that when they showed success by exercising their skills, they felt an increase
in their self-confidence, and as a result of this, they set new goals for themselves. One participant
stated:

An increase in self-confidence. Making moves for new accomplishments. Thinking about next steps. |
mean, you feel like “We have done this, so we can do that too.” Setting new goals. When unachievable
things are achieved, the respect felt for you increases too. The staff’s motivation increases too. (Principal
of a public secondary school)

The Participants’ Emotions When They Fil to Realize Their Potential

It was evident in the participants’ statements that when they failed to realize their potential due to
impediments they encountered, they suffered a short-term loss of morale and increased unhappiness.
This mood emerged in various forms such as reluctance, inertia, and becoming withdrawn. The
following excerpt illustrates the intensity of the feelings in such cases:

“My Friends,” I said. Although I resented it bitterly; although it leaked inside me like a lead melt, I said
that “Okay, we shouldn’t comment on it anymore. We have done our part.” I mean, just like the fact that
water leaks into the soil, | repressed my emotions. | felt reluctance for a couple of days, and then |
managed to forget it. (Principal of a private secondary school)

Nevertheless, as an exception to the emotions exemplified above, one participant stated that he was not
adversely affected by restrictive conditions; instead, he felt an increase in his motivation to establish
his own private school. He described his reaction as follows:

They may ignore your suggestions. Your suggestions may be delayed, or even they may not be fulfilled at
all by the board of management. You may feel sorry for delays but, in situations such as this, | say to
myself that “My son, then do it after you have established your own school.” I overcome that feeling by
self-talk ... I can get through it saying that “I’ll realize my ideas when I become the boss.” Maybe, I
deceive myself by doing so. (Principal of a private secondary school)

Except for the excerpt above, the findings presented so far were common to all the participants and
constituted the shared meaning of self-actualization in their minds. In the following section, these
findings are discussed in the light of relevant literature.
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Discussion

The present study focuses on its participants’ process and understanding of self-actualization. At this
point, one question arises: Are they really self-actualizers? Without any observational or documental
data and only based on their statements, can we conclude that the participants are self-actualizers? To
find answers to this question, firstly Maslow’s some premises should be remembered. In his
pathbreaking paper “Theory of Human Motivation,” Maslow (1943) clearly articulated that
“Motivation theory is not synonymous with behavior theory. The motivations are only one class of
determinants of behavior” (p. 2). Therefore, the likelihood should not be ignored that there might be
various other reasons behind the behaviors and emotions expressed by the participants. Moreover,
Maslow (1974) was against to draw a sharp line between self-actualizers and non-self-actualizers; and
he mentioned the possibility that all people could be metamotivated to some degree. With this in mind,
and based on the participant’s statements, which were replete with self-actualizers’ creative behaviors
and emotions without any sign of frustration of their prepotent needs, it can easily be concluded that
the participants were indeed self-actualizers, or at least, they were making headway in their process of
self-actualization.

Among the participant characteristics that were congruent with the self-actualizers’ characteristics
identified by Maslow (1970), most noticeable one was their urge to use creativity in the exercise of
their duties. Administrative tasks that require skills such as persuasion or organization were the areas
for the participants in which they found opportunities to push their creativeness, although these tasks
might seem to be no more than bothersome to many other people who have no desire for them. Maslow
(1968) emphasized that creativity is not limited to poets or composers; a housewife, a pure clinician
psychiatrist or a young athlete can also be creative. In his aforementioned study on the characteristics
of self-actualizers, Maslow (1970) claimed that self-actualizers, without exception, show creativeness,
originality or inventiveness. It is this quality that appeared to be the source of success achieved by the
participants in this study.

Another noticeable congruity between the characteristics of the participants and Maslow’s subjects was
the enjoyment and satisfaction that they took from realizing their potential. In the public schools of
Turkey, there is no appreciable pay gap between teachers and principals, so the enjoyment mentioned
by the public school principals is particularly important since they have no extra source of satisfaction
other than their excitement. Comparatively, the other participants who received retirement pensions
from the state while serving as principals in private schools emphasized the fact that their leading
motive for working in private sector was not their monetary needs, but certain intrinsic rewards they
found in their jobs. These statements bring Maslow’s (1974) observation to mind that if self-actualizers
can do the work of their choice, and if they have no external obligations to other people, then they
devote themselves happily to their works. After that, self-actualizers are oriented to intrinsic rewards of
their works; and pay is only the by-product of their pursuit of realizing their potential. These intrinsic
rewards noticeably manifest themselves in the participants’ statements. The participants presented
themselves as self-confident, highly-motivated, democratic, tolerant, peaceful, avid for self-
improvement, and able to enjoy their work; and these are the characteristics of the self-actualized
person described by Maslow (1970). A case study including observations on the participants of the
present study and interviews with their assistant principals and teachers may shed more light on the
participants’ actualization of their potential and on whether their self-actualization is beneficial to their
schools.
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The participants’ claims to have democratic, tolerant, and compassionate attitudes towards school staff
brings Adler’s term of “gemeinschaftsgefiihl” to mind. Kaplan and Schoeneberg (1984) translated this
term as “... feeling a part of the community of man, experiencing empathy, understanding, and respect
for our fellow human beings” (p. 93). Maslow (1970) referred to this term several times in his
discussion of self-actualizers. The participants’ democratic and tolerant attitudes might stem from that
emotion. Also, this term seems to hold great potential as an interesting research subject in the field of
educational administration.

Although principalship post, which brings relatively sufficient autonomy and authority to its holder, is
a convenient position for educationalists who wish to realize their administrative potential, data of the
present study suggested another possible factor that paves the way for self-actualization: the age of the
principal. In the present study, all but one participant were aged above 35, and more than half of the
study group was above 50 years. As stated, Maslow (1970) did not include young subjects in his study
group, on the grounds that young people lack identity, autonomy, and enough experience, which are
the prerequisites for self-actualization. In addition to their findings which showed that their participants
over the age of 36 achieved higher levels of self-actualization than the other participants under that age,
Ivtzan, Gardner, Bernard, Sekhon, and Hart (2013) also gave an extensive and convincing literature
review about advantages that advanced age can offer in terms of self-actualization. Future research
may include younger principals to understand the effect of age on self-actualization. Another research
implication is that, in quantitative studies on principals’ self-actualization, age should be taken into
account as a moderator variable.

In addition to their anecdotes of success and enjoyment, the participants also recounted situations in
which they were unable to realize their potential. Interestingly, the participants felt the need to
emphasize that the emotions that they experienced in such situations such as low morale and
unhappiness, and symptoms of reluctance, inertia, and becoming withdrawn were not long-lasting. A
possible explanation of this finding is that Maslow (1970) described self-actualizers as strong people,
S0 much so that sometimes they are regarded as ruthless by people around them. Consequently, the
participants, who reported displaying certain self-actualizer behaviors and emotions, might have found
ways to overcome their negative emotions. Another interesting finding is that one participant depicted
his frustration as a source of motivation that supported his intentions to establish his own private
school. This contradictory finding suggests that the self-actualization theory should be elaborated to
cover its blind spots based on study data from various disciplines. This exception aside, the findings,
in general, indicate that when they are prevented from realizing their potential, principals might lose
their motivation, which is of great importance for their schools.

Although the participants claimed to have some characteristics that were also the same as those of
Maslowian self-actualizers, they did not mention some other characteristics as well. For example, they
did not show any indication of speaking harshly to people or forgetting requirements of social
politeness when under deep concentration. This situation is understandable, given the fact that the
findings are based on the participants’ self-portrayals. Future research featuring other designs such as
case study or grounded theory can contribute to the educational administration discipline by drawing
on other data sources.

A fairly recent study by Krems, Kenrick, and Neel (2017) showed that what is regarded as self-
actualizing varies from person to person. The present study does not contradict Krems et al.’s (2017)
study but adds new information to the relevant literature by showing that people who vary in terms of
gender and age can still find common ground regarding the meaning of self-actualization. Future
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phenomenographic studies might reveal qualitatively different ways in which principals experience
self-actualization.

Finally, the findings of the present study suggest a practical implication: In public schools where
principalship conveys no monetary advantage over teaching, self-actualization becomes even more
important as it is often the only apparent source of satisfaction. The Ministry of National Education in
Turkey, then, should take necessary steps to eliminate any barriers to self-actualization that principals
face. In this context, there are two possible solutions: First, access to sufficient budgetary resources
must be made available to public school principals, since this access seems to be much easier to
achieve for their private school counterparts, who can draw upon their relatively abundant resources to
realize their potential as principals. Budgetary resources are severely limited in public schools, and the
author, a former public school teacher, frequently observed how this problem tied the hands of
principals who had very creative ideas for their schools. Second, to realize their potential, public school
principals must first discover their potential. Here their private school counterparts again appear to
have the advantage. During the interviews, three private school principals proudly showed the author
folders full of certificates from highly specialized and expensive in-service trainings. Public school
principals lack the opportunities to attend such trainings, which are essential to broaden their horizons
and allow them to fulfill their potential. Public schools, which are of strategic importance for Turkey’s
future, should not be deprived of the creativity, energy, and devotion of self-actualized principals.
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Abstract. Although it has been suggested that motivated teachers would be more dedicated and Article Info
effective in teaching/learning process, further studies need to carried out to highlight this issue.
Thus, the current study investigated the factors that affect the motivation of foreign language
teachers. The study applied a qualitative design with a purposeful sample of 117 English of Revised: April 23, 2018
Foreign Language (EFL) instructors working at a School of Foreign Languages, at a state Accepted: April 25, 2018
university in Turkey. Participants were asked to write down and briefly explain the factors that

affect their motivation positively and negatively. Content analysis was applied to determine

themes from the data. Data was categorized considering the factors affecting teacher motivation

reported in the related literature. Results revealed that EFL teachers’ motivation is affected by

various factors including the teaching environment, the workplace, collegial relations, and

students.
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Oz. Motivasyon sahibi Ggretmenlerin 6gretme/Ggrenme siirecinde, daha etkili olacaklar
bilinmesine ragmen, bu konuda daha fazla ¢alimaya ihtiya¢ duyulmaktadir. Bu nedenle, bu
calisma yabanci dil 6gretmenlerinin motivasyonunu etkileyen faktorleri incelemeyi amaglamustir.
Bu ¢alisma nitel bir yontem kullanarak Tiirkiye’deki bir devlet iiniversitesinde bulunan bir
Yabanct Diller Yiiksekokulu’'nda Ingilizce Ogretmeni olarak ¢alisan 117 katilimciyla
gerceklestirilmistir. Katilimecilardan Ingilizce 6gretmeni olarak motivasyonlarmi olumlu ve
olumsuz etkileyen faktorleri yazmalari ve bunlari kisaca agiklamalari istenmistir. Verilen
cevaplardan ortaya ¢ikan temalar1 belirlemek igin igerik analizi uygulanmstir. Veriler literatiirde
yer alan, Ogretmenlerin motivasyonunu etkileyen faktorler dikkate alinarak gruplanmustir.
Yabanci Dil olarak Ingilizce dgretmenlerinin motivasyonunu etkileyen faktorler arasinda dgretim
ortami, ¢aligma ortami, meslektaglar arasi iletisim ve 6grenciler gibi faktorler bulunmustur.

Anahtar Kelimeler: Ogretmen, motivasyon, yabanci dil dgretimi
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The key to pursuing an activity successfully is motivation. As Ryan & Deci (2000) indicated,
motivation is what moves us to do something and is thought to explain “why people decide to
do something, how hard they are going to pursue it and how long they are willing to sustain the
activity” (Doérnyei, 2001a, p.7). Two types of motivation are defined, intrinsic motivation and
extrinsic motivation. If one does something because it is inherently interesting or enjoyable, it
is termed as intrinsic motivation. However, if one does something because there is a separable
outcome at the end, then it is termed extrinsic motivation (Ryan & Deci, 2000).

Considering workplaces, motivation plays a significant role. Motivated employees play an
important role in the success of an organization and if an organization wants to succeed,
employee motivation is vital. Thus, in order to attract successful individuals, organizations need
to provide work environments that attract, motivate and retain such people (Miiller, Alliata, &
Benninghoff, 2009). According to the two-factor model of job satisfaction by Herzberg,
Mausner, & Snyderman (1976, in Pennigton, 1995) job satisfaction is based on motivator factors
and hygiene factors. Motivator factors are regarded as intrinsic factors and are internal needs
such as achievement, recognition, responsibility, or professional growth. Hygiene factors, on the
other hand, are extrinsic factors such as company policy and administration, supervision,
physical working conditions, and salary. These motivator factors are also present in the field of
teaching.

With regard to teaching environments, motivation also plays an essential role because “teachers
are the leaders of a classroom” and the motivation of teachers will affect their students’
motivation (Dornyei, 2001b; Montalvo, Mansfield, & Miller, 2007). Thus, “improvement in
teacher motivation has benefits for students as well as teachers” (Bishay, 1996; p. 147). In terms
of teaching, Sarigoban and Mengii (2008; p. 66) define motivation as the “desire of teaching (for
teachers) which leads to a fruitful outcome: the successful teaching process (achievement) at the
end.”

Dérnyei (2001b: p.174) emphasizes motivation in his definition of the teaching profession as “a
body of highly qualified professionals with an intrinsically motivated and ideologically coloured
commitment to pursue what they see as a by and large fulfilling job.” He lists the demotivating
factors of the job as follows:

- considerably high stress level

- restrictions of teaching autonomy (by imposed curricula, tests, and methods and government
policies)

- insufficient self-efficacy of teachers

- little opportunities for intellectual development and repetitive content and routinized
classroom practices

- inadequate career structure or lack of a professional contingent path

Pennington’s (1995) review of studies on teacher satisfaction between the 1960s and 1980s
revealed that teachers were generally satisfied in terms of various issues such as colleagues,
responsibility, supervision, the work itself, job security, student performance and attitudes, and
professional autonomy. However, teachers seemed to be dissatisfied with the quality of in-
service training, lack of involvement in policy decisions, non-productivity of faculty meetings,
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pay, relations with co-workers, facilities and equipment, teaching load, teacher training, class
size, self-appraisal of inadequacy as a teacher, time available, status of the profession in society,
insufficient clerical support, heavy workload, advancement opportunities and recognition.

Bishay (1996) also conducted a study on teacher motivation and job satisfaction with teachers
from various departments such as science, mathematics, English, social studies, foreign language,
and technology. The results showed that job responsibility has had a significant impact on job
satisfaction. Greater involvement, challenge and control were predicted to lead to job satisfaction.
Other factors affecting job satisfaction were reported to be lower levels of paperwork and
successful classroom discussions. Reduction in class size was thought to facilitate more
participation, thus, leading to job satisfaction. Basing on the survey studies with the teachers in
Switzerland, Miiller et. al. (2009) stated that extrinsic factors and autonomy led individuals to
choose being a teacher, while salary and financial benefits are regarded as less important and
unsuccessful in increasing motivation. However, a study with Mexican EFL teachers revealed a
reverse finding indicating that their low salary demotivated them (Johnson, 2001).

It is worth pointing out that there may be various factors affecting teacher motivation.
Following is a list of the factors provided in the literature that affect teacher motivation (Doyle
& Kim, 1999 cited in Oga-Baldwin & Praver, 2007; Dinham & Scott, 2000; Dornyei, 2001b;
Kassabgy, Boraie, & Schmidt, 2000; Oga-Baldwin & Praver, 2007; Pennington, 1995; Ryan &
Deci, 2000b; Williams & Burden, 1997):

Intrinsic Motivators

- Autonomy

- Feedback

- Communication

- Rewards

Extrinsic Motivators

- Professional development

- Institutional support

- School’s general climate

- Present school standards

- Class sizes

- School’s resources and facilities

- Regular activity arrangements in the organization
- Collegial relations

- Cooperative relations and reactions

- The teacher’s role defined by colleagues and administration
- General expectancy pertaining to student potential
- Student achievement

- Relationship with students

- School’s reward policy and feedback system

- School’s leaderships and administrative framework and decision-making structure
- Participating in decision making

- Salary

- Fringe benefits

- Appropriate financial rewards

- Job security
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- Physical conditions

- Appropriate teaching environments

- Facilities for carrying out the job

- Stress levels

- Disagreement with teaching methods
- Funding for projects

- Amount of work - workloads

- Status of the profession in society

- Communities’ opinion of teachers

A study conducted on motivation in English language teachers by Hettiarachchi (2013) revealed
that factors that motivate teachers were students, teaching, and the position of English in the
country. Demotivating factors were reported to be limited facilities, overcrowded class size,
school-based assessment, colleagues who didn’t work, poor relationships with colleagues, lack
of parental involvement in students’ education, and limited opportunities for professional
development, inappropriate text books, frequent changes of syllabus and textbooks, teaching
other subjects, and issues in teaching methodology. Johnson’s (2001) study with Mexican EFL
teachers also revealed that curricular matters (consisting of exams, textbooks, and the
curriculum), classroom matters (students, the teacher her/himself), and administrative matters
(training, salary, equipment/labs, accessibility to extra material, mandated policies, physical
space, academic freedom, colleagues, and supervisors) had an important impact on EFL teacher
motivation.

After reviewing studies on job satisfaction and motivation in ESL teachers, Pennington (1995:
139) concluded “ESL practitioners are motivated in a positive direction in their jobs and careers
by intrinsic work process and human relations factors.” Similarly, Oga-Baldwin & Praver
(2007) found that language teachers were more affected by intrinsic factors and that the
extrinsic motivation of teachers’ need to be improved. They indicated that teachers were more
likely to suffer from a lack of motivation than any other profession. The results of their study
with 81 second language high school teachers of English in a Japanese context revealed
intrinsic factors, support of the institution, relationships with colleagues, and extrinsic
motivation to be factors that affect teachers’ motivation. Institutional support where teachers
had received clear guidance from supervisors, increased feedback on their performance and
resources to teach with was very important for teachers. They also indicated that factors such as
autonomy, positive working relationships and strong relationships with colleagues, self-
realization, and institutional support played an important role in language teacher motivation
(Praver & Oga-Baldwin, 2008).

In another study, Dérnyei (2001a; 2005) drew attention to the effects that teacher motivation
could have on students’ motivation and learning achievement indicating that the teachers’
enthusiasm and commitment to teach, greatly affects the learner’s motivation to learn; and
argued that more research is needed in the field of teacher motivation and language teacher
motivation respectively. As Pennington (1995) also indicates, although there are similarities
between the ESL work context and the work context of others, these similarities cannot be
generalized. This indicates that the factors related to motivation can differ from one work
context to the another.
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Therefore, a study conducted in a Turkish context might shed further light on the factors
affecting the motivation of teachers. Although this study is limited to a specific context, it is
believed that it will provide valuable insights on this issue.

Considering the importance of teacher motivation in ELT, the current study aims at
1- determining the factors affecting EFL teachers’ motivation positively.

2- determining the factors affecting EFL teachers’ motivation negatively.

Significance of the Study

In order to improve teacher motivation and job satisfaction, it is vital to determine the sources
for motivation and demotivation in the related context first. Then, approaches and suggestions
for increasing motivation and work satisfaction can be offered (Pennington, 1995). This seems
to be essential because if teacher motivation can be improved, the quality and standard of
education would also improve respectively (Sarigoban & Mengii, 2008).

Methodology

In order to determine the factors that affect the motivation of EFL teachers, this study employs
a qualitative research design. As Cresswell (2014: 227) asserts, through qualitative studies,
researchers ‘do not restrict the views of participants’, thus, collect data with self-designed
protocols or a few open- ended questions designed by the researchers that help to organize the
information provided by each participant.

Participating and Setting

Participants were determined through purposeful sampling as this sampling method allows the
researcher to select participants who can provide rich information concerning the issue under
study (Patton, 2002). This study was conducted with a sample of 117 EFL instructors at a
School of Foreign Languages at a state university in Turkey to determine factors motivating
EFL teachers. Also, maximal variation sampling, a purposeful sampling strategy, was employed
to involve participants with different characteristics (Cresswell, 2014). In this case, participants
were at various ages, had from 0 to 20 years of experience in the field, taught various language
skills to students at various English language proficiency levels. They had different educational
backgrounds, and some participants held an MA or PhD whereas some were novice teachers
with only a bachelor’s degree. It is worth pointing out that participation was on a voluntary
basis.

The preparatory program where the study was conducted employed a skill-based program. The
courses taught were reading, writing, speaking/listening and grammar. Teachers were teaching
at least two different courses and had to prepare and grade quizzes and exams. Also, they were
sometimes assigned extra duties which were not directly related to teaching EFL, such as
translating or editing.

Students were required to take and pass a proficiency exam in order continue their education at
their departments. Classes consisted of students from different departments. For some
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departments preparatory school was compulsory whereas for some others, it was optional.
Therefore, prerequisites to continue the education varied from department to department.

Instrument

In order to collect the data, a questionnaire consisting of 2 open-ended questions was developed
by the researchers. Following Cresswell (2014: 227)’s suggestion that open-ended questions
would not restrict participants’ views, it was preferred to design an open-ended questionnaire.
This type of instrument is recommended to collect more reliable and valid data since the
respondents are not led in anyway.

The data collection instrument consisted of two parts. In the first part, participants were asked

to write down at least 3 factors that affected their motivation positively. In the second part,
participants were asked to write down at least 3 factors that affected their motivation negatively.
It is known that while analyzing such open-ended replies, categorization of data could be hard
because of short answers. This would consequently affect the validity of categories. Therefore,
the respondents were also asked to explain each factor briefly as well.

Data Collection and Analysis

As the participation was voluntary base, only voluntary teachers were asked to complete the
open- ended questionnaire. Considering workload of the participants, they were given 3 days to
complete it.

When all the respondents handed in the questionnaires, the responses were categorized
considering the factors affecting teacher motivation and satisfaction provided by the literature.
Content analysis was used to determine themes from the data obtained. Both researchers, who
were experienced EFL teachers with Ph.D. degrees, explored the data and coded them. First,
each researcher analyzed and coded the data individually and separately. Next, these codes
were reduced into themes, regarding the factors suggested by the literature, considering
overlapping and redundant data. To establish intra-rater reliability, each researcher repeated the
categorization process after 2 weeks. For inter-rater reliability, the researchers compared the
analysis of 10% of the data and negotiated on any discrepancies.

Results and Discussion

As a result of the data-driven categorization, 10 major themes that the related literature also
refers to were found. The findings also revealed that some factors were related to the instances
that were specific to the context where the current study was conducted. The data is presented
based on the amount of occurrences in a descending order.

The aspect frequently mentioned by the participants as a factor affecting their motivation was
student induced factors. As Pennington (1995) and Hettiarachchi (2013) also report, the results
of the current research revealed that teacher motivation and satisfaction were positively affected
by their students (see Table 1). In total, student related factors occurred 219 times.
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A. Table 1.

Student Induced Factors Affecting Teacher Motivation

Students
Positive Negative
Student feedback Lack of Student motivation
Students’ success / improvement Negative student attitude
Students’ participation Unfavorable student feedback
Student motivation Students’ profile
Student attitude Lack of students’ participation
Students’ profile Low Students’ success / improvement

As Table 1 shows, the factor that was frequently stated to be motivating was student feedback.
Most teachers in this study found receiving feedback from students quite motivating. In addition,
success and improvement of students along with students’ participating in class and being
motivated were regarded as motivating.

However, student motivation occurred (57 times) as a demotivating factor as well. Participants
reported that their students’ lack of enthusiasm and motivation to learn English seriously
demotivated them. It can be said that the notion of teacher and student motivation are closely
related and have a profound effect on each other. Another demotivating factor resulting from
students was students’ attitudes towards the teacher or towards each other. Negative or
disrespectful attitudes of students seem to be a demotivating factor for teachers. Participants
indicated that students’ profile, their cultural, background and world knowledge affect their
motivation both positively and negatively. Students with a rich cultural or world knowledge seem
to motivate teachers, while students with a week cultural or world knowledge seem to demotivate
them. Therefore, it can be suggested that students should be encouraged and provided with
opportunities to widen their horizons. To enrich students’ cultural and world knowledge will be
beneficial to both students and their teachers. Towards the end of the list, inadequate or lack of
student participation in the lesson can demotivate teachers. The reasons for this recklessness in
participating in lessons should be investigated and measures should be taken.

Table 2 reflects the second data driven category, administrative factors (153 occurrences) with its
subthemes. The literature (Johnson, 2000; Kassabgy et. al., 2001; Miiller et. al., 2009; Oztiirk,
2015), too, suggests that factors generating from administration affect teacher motivation.

A. Table 2.
Administrative Factors Affecting Teacher Motivation

Administration

Positive Negative
Praise/Reward/Appreciation/Support Unfair/inconsistent treatment
Fair/consistent treatment Inadequate Praise/Reward/Appreciation/Support

Inadequate Communication
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Table 2 shows that EFL teachers participating in this study reported administrative factors to be
demotivating. The frequently stated demotivating factor was related to fair and consistent treatment
- stated 51 times. The participants stated that they thought the administration was not fair or
consistent in treating teachers’ efforts and achievements, granting permissions, assigning equal
workload, and in their relationships with their staff. In terms of negative factors, fair treatment
factor was the second frequently stated factor, though with 14 occurrences. This suggests that there
are more participants demotivated with the administration’s treatment than those motivated.
Participants also stated that there was a lack of or insufficient amount of praise, reward,
appreciation or support from the administration (44 occurrences). Yet again, there are other teachers
that are content with the praise, reward, appreciation and support they receive (28 occurrences).
Communication (23 occurrences) between staff and the administration related to issues such as the
notification system or announcing the meeting agenda emerged as a demotivating factor. It was
stated that teachers wanted to be informed about the agenda of meetings before the meetings were
conducted. Ambiguity seems to create uneasiness and demotivation in teachers. These findings
indicate that the administration plays an important role in teachers’ motivation. Treating teachers
equally and granting them the praise, support and appreciation they deserve will have an important
impact on improving their motivation

As seen in Table 3, system induced factors that affect teacher motivation emerged as
implementations, autonomy, and class hours.

B. Table 3.
System Induced Factors Affecting Teacher Motivation

System
Positive Negative
Implementations Implementations
Autonomy Lack of Autonomy
Class hours Class hours

Regarding the system induced factors, they were mentioned 86 times in total and mostly as
having a negative impact on the participants’ motivation. The implementation of exams and
meetings, changing regulations, implementing separated-skills teaching, coordination and the
decision system seemed to be demotivating factors and occurred 34 times. Yet, it also occurred
17 times as positively motivating.

Implementation may also be related to teacher autonomy since teachers were not directly
involved in the decision-making process on the issues related to the system. The lack of
autonomy in using material of their choice or having to implement certain material required by
the school were indicated as both demotivating (14 occurrences) and motivating (5 occurrences).
This finding is in concordance with the literature (Dornyei, 2001b; Praver et. al., 2008) where the
lack of autonomy is reported to be a demotivating factor for teachers. Finally, class hours in total
that students need to take or class hours assigned to particular courses were reported to be
demotivating (11 occurrences) as well as motivating (5 occurrences). This issue was also decided
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on by the school administration with a seemingly little say of the teacher, which again may
suggest a little of or a lack of autonomy for teachers (see Table 3).

Another category found as a factor affecting teacher motivation in this study was the
workload (see Table 4). Workload was mentioned 93 times as affecting teacher motivation.

C. Table 4.

Workload Induced Factors Affecting Teacher Motivation

Workload

Positive Negative

Teaching load Teaching load

Extra Duties

As seen in Table 4, under the workload category, the teaching load was mentioned as both a
demotivating (54 occurrences) and as motivating (21 occurrences). In cases where teacher feel
over whelmed by the teaching hours they are assigned or teaching related requirements, their
motivation is affected negatively. However, when the teaching load is perceived to be
manageable, teacher motivation is affected positively. In addition, extra duties or in other words,
the duties except teaching assigned to the participants were also reported as demotivating. It can
be implied that a demanding workload has a negative effect on teacher motivation, thus
assigning a manageable workload may help to motivate teachers and increase teacher efficiency.

The factors related to the teaching environment were also determined as affecting teacher
motivation. As seen in Table 5, technical equipment and facilities, course materials, and the
class size have an impact on teacher motivation.

Table 5.
Factors related to the Teaching Environment Affecting Teacher Motivation

Teaching Environment

Positive Negative

Technical Equipment/ Facilities Inadequate Technical Equipment/ Facilities
Course material Course material

Class Size

Issues related to the teaching environment were reported to be motivating. The participants
seemed to be satisfied and motivated by the technical equipment and facilities, which refer to a
library, computer access, projectors, CD players, printers, school resources, etc. provided by
their institution (47 occurrences). However, it was also found that some participants felt that the
technical equipment was inadequate (15 occurrences). It can be argued that providing teachers
with facilities that can aid them in their teaching motivates teachers. A lack or inadequacy of
such materials seems to have a demotivating effect. The variety and quality of equipment can
be explained in terms of the financial capability of the institution, which may vary according to
the countries or even the regions within a country. Course materials used by teachers were

33



TON L 1 N E

joumﬂ of Qu'llnahvc Reamrch in Educmun Volume 6 / ISSue 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

indicated to be both motivating (8 occurrences) and demotivating (15 occurrences), which
implies that if teachers are content with the material they have to use, they are motivated.
However, if they do not like or approve of the material they have to use, they tend to get
demotivated. A final factor in this category affecting teacher motivation is class size. The
number of students had a positive effect (11 occurences) on participants. Similarly, the
literature points out that class size plays an important role in teacher motivation and that
reducing class size would enhance job satisfaction. Bishay (1996), for example, argues that
crowded classes lead to demotivation in teachers.

The factors related to relations, among colleagues and between teachers and students are shown in
Table 6.

A. Table 6.
Factors related to Relations Affecting Teacher Motivation

Relations
Positive Negative
Collegial relations Collegial relations
Teacher-Student relations Teacher-Student relations

Similar to the reports by Hettiarachchi (2013) and Oga-Baldwin & Praver (2007), relations
among colleagues and with students were stated as factors affecting teacher motivation in the
current study (see Table 6). The analysis revealed collegial relations affect the participant
teachers both positively

(55 occurrences) and negatively (20 occurrences). This suggests that if positive collegial
relations exist among teachers, their motivation is positively affected. Likewise, the relation
between teacher and students (8 occurrences in each case) affects motivation. This finding
suggests that when teachers can establish a good rapport with their students, their motivation will
be affected positively.

In the current study, as shown in Table 7, financial issues were stated as both
motivating (30 occurrences) and demotivating (32 occurrences).

B. Table 7.
Factors related to Financial Issues Affecting Teacher Motivation
Financial
Issues
Positive Negative
Effort-payment relation, financial reward, on-time, Effort-payment relation, financial reward, late payment,
increase in increase in
salary salary

As Table 7 shows, while some participants reported that they thought the pay they received did
not meet the effort they spent for the job or that the payments were not made on time; others
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seemed to be satisfied with financial issues. These findings echo with those of Oztiirk (2015)
who asserts that while participants in her study, Turkish EFL preparatory school teachers, were
content with their salaries, some thought that they deserved a higher salary and that a higher
salary would make them work harder.

As for another factor, it was found that the workplace such as the school building and teachers’
offices affect teacher motivation (see Table 8).

A. Table 8.
Factors related to the Workplace Affecting Teacher Motivation

The Workplace

Positive Negative

Building, offices Building, offices

Considering the workplace, a large modern building or the office and its equipment along with
the location of the building seem to be equally motivating (27 occurrences) and demotivating (32
occurrences). As seen in Table 8, although participants were working in a large, modern, newly
built building at the time the data was collected, some teachers seemed to be unhappy about it.
The building being “too large” could result in classes and offices being distant from each other
which would make it hard to reach classes on time, especially after breaks. Also, a new building
can have utility problems that in turn may affect teachers.

The love for the job and teaching a preferred language skill were found as professional factors
affecting teacher motivation (see Table 9).

A. Table 9.
Professional Factors Affecting Teacher Motivation

Professional Factors

Positive Negative

Love of Job Teaching of preferred skill or skill with teaching experience

Teaching of preferred skill or skill with teaching experience

Loving the job - teaching was stated as a motivating factor (16 occurrences) and this finding
suggests that the intrinsic motivation to teach plays an important role in teacher motivation.
Teaching of a preferred skill or skill with teaching experience was also mentioned as a factor
affecting motivation (10 occurrences). When teachers teach a skill they prefer, their motivation
increases. On the other hand, if teachers were assigned to teach a skill they preferred not to, they
stated this had a negative effect in their motivation (see Table 9).
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The replies also showed that the support teachers receive from their institution to advance
their academic career or professional improvement; briefly, institutional support affects their
motivation (see Table 10).

B. Table 10.

Factors related to Institutional Support and Professional Development Affecting Teacher
Motivation

Institutional Support

Positive Negative
Conference, seminar, workshop, in-service training Restrictions in MA, Ph.D.
MA, Ph.D. Restrictions in conferences, seminars, workshops, in-service
training

As Table 10 displays, the participants indicated the institutional support for attending
conferences, seminars, workshop or in-service training (10 occurrences) as a positively
motivating source. On the other hand, not being given the opportunity to receive an MA or
PhD degree (7 occurrences), which depended on the permission of the school manager and the
rector respectively, was demotivating.

Giving teachers the opportunity to improve themselves seems to have a positive effect
on their motivation.

Context-specific issues were also stated as factors affecting teacher motivation as shown in Table
11. It is worth noting that context-specific factors are specific to the institution where this study
was conducted.

A. Table 11.
Context-specific factors affecting teacher motivation

Positive Negative

Campus
Teaching more than 2 skills
Make-up lessons

Students’ proficiency level

The campus with its location and facilities (19 occurrences) was regarded as a demotivating
factor as shown in Table 11. The campus where the preparatory building resided; was a little
far from the city center and commuting, especially by public transportation, was problematic.
The lack of social facilities, and the inadequacy of food courts, cafeterias, or lunch halls at the
time the data were collected, had a negative impact on teacher’s motivation.
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The participants mentioned that teaching more than two skills as one of the demotivating factors
(10 occurrences), too. When the data were collected, there used to be skill-based teaching where
listening, speaking, reading, writing and grammar were taught as separate classes. These
responses pointed out that it was quite challenging and demotivating to teach more than two
skills.

The data revealed that the implementation of conducting make up classes was a source of
demotivation. At the school where the data were obtained, the teachers were required to make
up for each class they couldn’t teach due to illness or other personal reasons.

Students’ proficiency level in English was stated as a demotivating factor 4 times. Since the
participants of this study were EFL teachers, they reported that the language proficiency level
of their students, either being below or above their appointed level or non-homogenous groups,
negatively affects their motivation.

As previously mentioned, teacher motivation is affected by intrinsic as well as extrinsic factors.
It seems that EFL teachers in this study are affected primarily by intrinsic factors such as
feedback from their students, autonomy, communication, and rewards. Intrinsic motivators are
followed by extrinsic motivators and institutional support regarding professional development
seems to affect teacher motivation the least.

To wrap up, it is worth pointing out that the findings obtained in the current study cannot be
conclusive for all EFL teachers. Nevertheless, although this study is not generalizable, it gives
an insight into the factors that lead to motivation or demotivation in Foreign Language teachers.

Conclusion and Implications

Considering the fact that motivated teachers will motivate and enhance the learning of their
students, it can be suggested that taking measures to increase the motivation of teachers should
be considered. As Praver & Oga-Baldwin (2008) indicate, motivated teachers will work harder
and try new tasks and activities and thus, create more efficient learning environments for
students. Pennnington (1995) also argues that work dissatisfaction can cause ineffectiveness,
unproductivity and even psychological distress and physical illness in employees. If such
dissatisfaction is continuous, it can even end in a loss of qualified people in the field of ESL.

Student induced factors were determined as the factor affecting teacher motivation frequently.
Especially student motivation seems to have a direct effect on teacher motivation as it was
stated that lack of or low student motivation affected the participants negatively. This finding
suggests that student and teacher motivation are closely related and perhaps dependent on each
other. The factors such as student feedback, attitude, success, participation, and profile also
affect teacher motivation. Thus, institutions, together with the teachers, could work on how to
increase student motivation, participation and success. This would in turn have a positive effect
on teacher motivation as well.

The second frequently occurring factor was related to administration. A supportive, transparent,
fair administration that appreciates rewards and supports its teachers will have a very positive
effect on teacher motivation. Likewise, giving teachers the opportunity to grow and develop as
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professionals or to advance their academic careers will not only benefit the teachers themselves
but also their students and the institution they are working at.

Teacher autonomy was found as a further factor in teacher motivation. Providing teachers with
opportunities to be more autonomous; giving teachers a say in deciding on the material to be
used in class, preparing and implementing exams will have a positive effect on their motivation.

The workload, in the current case: the teaching load, has an impact on teacher motivation.
Teaching too many class hours can be exhausting and thus, affect motivation negatively. In
addition, duties assigned to teachers besides teaching can add to this exhaustion. Assigning
class hours and extra duties that teachers can handle effectively and efficiently can have a
positive effect on their motivation.

Teacher motivation seems to be affected by the teaching environment and the workplace as well.
A manageable number of students in class, technical equipment and facilities for teachers to use
while teaching, and a well-equipped and efficient building and offices all have positive effects
on teacher motivation.

In addition to teaching environment and workplace, relationships teachers establish with their
colleagues and their students are of great importance. Institutions may build a well-established
and positive corporate culture that values and enables positive collegial relations. Also,
emphasizing the importance of positive teacher-student relations and providing teachers with
ideas on how to build a good rapport with their students will be for the benefit of both teachers
and students.

Although payment was found not to affect the choice of becoming a teacher in Switzerland
(Miiller et. al., 2009), teachers can still be demotivated by the amount of their salary, or the idea
that their salary does not meet their efforts. These findings echo with that of a study conducted
with Mexican EFL teachers who indicated that they were demotivated with their salaries
(Johnson, 2001) and that of a study with Turkish EFL teachers who indicated that they deserved
a higher salary (Oztiirk, 2015). It can be argued that financial issues can differ in terms of the
country teachers are working in and are thus context specific.

As a conclusion, teachers who love their job are motivated. This intrinsic motivation seems to
be an important drive. However, factors that demotivate teachers may have a negative effect on
this feeling and should therefore be eliminated as much as possible. Also, while teaching a skill
they like or they are experienced in motivates teachers, the opposite case demotivates them.
Therefore, teachers should be given the opportunity to teach what they feel confident in, which
in turn would raise their self- esteem and their motivation.

Finally, the current study was conducted with participants from a single institution. Conducting
studies with EFL teachers working in various settings would extend our understanding of
teacher motivation. Since “qualified and motivated employees are considered to be a key factor
for organizational success” (Wright and McMaham, 1992 in Miiller, Aliata, Benninghoft, 2009,
p. 579) further studies on the motivation of language teachers are recommended. Furthermore,
factors affecting motivation may be studied considering the age, gender, or teaching experience
of teachers.
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Abstract. This study aims to determine the basic elements relating to a tool to be used in Design
Studio courses; one of which intertwined with daily life technologies through the usage of patterns
and habits of a Design Brief. In order to address the main purpose of the study in a holistic
approach, a mixed method research was used combining qualitative and quantitative methods. Data Received: February 21 2018
were collected through face-to-face interviews and online survey forms from Design Studio course : yel
instructors working in industrial design departments in Turkey. The study presents there is a need to Revised: June 5, 2018
reconstruct some components of the Design Brief in such a way to accompany the dynamic structure Accepted: June 11, 2018
of the project process, there are problems related to the current medium, and the attitudes of the new ' '
generation students must be taken into consideration when designing a new medium for the Design

Brief as a new learning tool.

Article Info
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Oz. Bu ¢alisma giinliik yasam teknolojileri ile i¢ ice gecmis olan Tasarim Stiidyosu derslerinde
kullanilacak bir aragla ilgili temel unsurlari, Tasarim Tanim Belgesi kullanim pratikleri ve
aliskanliklar ile iligkili olarak belirlemeyi amaglamaktadir. Calismanin ana amacini biitiinciil bir
yaklasimla ele alabilmek icin nitel ve nicel yontemlerin bir arada kullanildigi karma bir arastirma
yontemi kullamlmustir. Cahsmada veriler, Tiirkiye'de Endiistri Uriinleri Tasarimi boliimlerinde
calisan Tasarim Stiidyosu ders yiiriitiiciileriyle yiiz yiize gériismeler ve gevrimici anket formlariyla
elde edilmistir. Calisma, Tasarim Tanim Belgesinin bazi bilesenlerinin tasarim siirecinin dinamik
yapisina eslik edecek sekilde yeniden yapilandirilmasi ve bulundugu mevcut ortamla ilgili sorunlar
yasandigini belirlenlenmistir. Tasarim Tanim Belgesinin yeni bir 6grenme araci olarak ele
alinmasinda kullanilacak yeni bir ortama yonelik yeni nesil 6grencilerin goriislerinin alinmasi
gerektigini onerilmektedir.
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Introduction

Industrial Design education is carried out with a project-based learning model. In this educational
model, learning how to design and design practice itself are interwoven. The emphasis of the project-
based learner on the process (Erdem, 2002) is reflected by the studies on the instruction of product
design courses in Industrial Design education. In a studio education, the relationship between students
and academicians is often referred to as a master-apprentice relationship in accordance with the model
in which learning is inextricably linked to practice (Ciravoglu, 2014;Van Dooren at al, 2014). In this
network of relationships, experiences which are inherited from generation to generation have
influenced not only during the course but also in the design of existing tools used in the studio.

Today, depending on the developments in the field of education, the design of tools and environments
to be used in the design studio are becoming increasingly important. Considering the recent studies in
Industrial Design education, a great potential is perceived in the use of technology related to the
environment and tools to be used in process of learning how to design (Bender & Vredevoogd, 2006;
Chen & You, 2010; Pektas, 2015). Therefore it is important to introduce and comprehensively transfer
the experiences of academicians who run studio courses on the use of existing tools in order to form
the criteria of an updated learning tool to be more consistent with contemporary needs. This study aims
to determine the basic elements of a Design Brief taking into account the need and expectations of
academicians. The findings of the study are important not only for determining criteria for a learning
tool but also for revealing existing relationships between learners and academics as well as monitoring
the effects of technology on changes in learning environments and tools.

Theoretical Background

Industrial Design Education

Recent studies in the field of Industrial Design have displayed a tendency towards inclusion with the
issues and problems discussed by other disciplines. The most recent definition (ICSID, 2015)
published by the World Design Organization has expanded its scope, taking into account developments
in this context:

"Industrial Design is a strategic problem-solving process that drives innovation, builds business success and leads to
a better quality of life through innovative products, systems, services and experiences.” With this definition in mind,
design is positioned as a process-oriented discipline, and a more holistic view has been adopted when developing
design solutions.

These changes within the profession also affect undergraduate education. As the definition of
profession becomes more complex, it becomes compulsory for Industrial Design education to use new
methods and tools to experience occupational practices. Considering the undergraduate education
programs in Industrial Design with regard to course hours and credit, Design Studio courses are the
main educational environment in design learning and teaching processes (Dutton, 1987). Design Studio
courses represent a studio-based training system in which subjects are handled in a process-oriented
approach (Crowther, 2013). The reason for the emphasis made on the place is that the course also
includes the physical description of the learning environment at the same time. In recent times, the
design studio course has expanded these existing boundaries utilizing new technologies, such as online
access, towards an experience somewhat removed from the immediate environment (Afacan, 2014;
Bender and Vredevoogd, 2006).
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The Design Studio can be defined as a process which academicians and students are constantly
interacting with, evaluating and developing the solution proposals for, in order to solve a design
problem that ends up with evaluation of the design proposals by a jury of academicians and/or experts
(Bender and Vredevoogd, 2006; Sachs, 1999). In the Design Studio, learning how to design and the
actual practice are intertwined (Schon, 1987). Learning that takes place while solving a realistic
problem specific to a project is also defined as Project-based Learning (Demirhan and Demirel, 2003;
Erdem, 2002; Vatanesever Bayraktar, 2015). During the course of a project, the academicians who give
instruction on the course are required to inform the students about project-related expectations and how
the process will work, and students should be informed about project-related criteria, delivery
conditions and time planning (Schon, 1987). The Design Brief is a fundemental tool used to address
this need in design education.

Design Brief

Design studio courses in Industrial Design education are handled within a learning-centered approach
with a project-based learning model that will form the basis of design education. “For the experienced
designers, this process is not divided into separate steps and actions, but the process can be dealt with
as an undivided whole consisting of unconscious steps” (Van Dooren et al., 2014). Although the
academicians who teach the course have various academic backgrounds they have a predictive power
about what they will need in this process depending on their past personal experiences. However, for
the learners, the Design Studio should be constructed and instructed within the framework of the
learning output of the course and the program (Worman, 2011).

The "Design Brief", which includes sections such as project prospects, purpose and scope, process
expectations, evaluation criteria and working schedule, is one of the key components of this process
(Jones & Askland, 2012; Ryd, 2004). With this document, the academicians tell the students how the
expectations and process will be handled and the students can act accordingly by being informed about
the criteria and time planning for the project. The Design Job Description, Project Folder, Project

Brief, Project Description Document, Marketing Brief, Business Ticket, Innovation Brief and Creative
Brief terms are also used among different sources and people instead of the term Design Brief (Kapkin,
2010). This document is sometimes referred to as "foy", originally from the French (feuille), meaning a
document containing brief information. This tool will be considered as the "Design Brief" within the
framework of this study.

In studio education, the Design Brief is very important in terms of being the first step of the project
process. Not only does it start the process which the students and project coordinator will work on
together, but it also includes the steps with which the process will be carried out (See Fig. 1). As
expressed by Philips, despite its various names, the brief is essentially a description of the scope of the
project; it is a document that identifies the calendar of the project, the quality of the resulting product,
and helps to control the project and decision process (Phillips, 2004).
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Figure 1. Sample Design Brief (Personal Archive).

The Design Brief in an educational context has two intended users: an academician who prepares the
document and the student who takes this brief. The strategic differences between teaching and learning
processes also change and differentiate the way these two stakeholders use the Design Brief. The
transformation of everyday life technologies for the purposes of educational environments also
necessitates the transformation of the tools and methods used in these environments. As the Design
Studio offers an individual process within the framework of a single/common project theme for each
learner, it becomes more important to benefit from potentials of technology use in education for more
personalization amidst greater collaboration (Gan, Menkhoff, & Smith, 2015).

Method

This study aims to determine the priority criteria of a new generation Design Brief from the perspective
of academicians. In order to address the main purpose of the study, a mixed research method
incorporating both qualitative and quantitative elements was used. Since the literature on how and for
what purposes Design Brief is used within the learning environments is insufficient, exploratory
research design has been preferred as it lets researchers collect data in the initial phase of the study and
develop data collection tools to analyze and interpret findings with a holistic approach (Creswell, 2016;
Miles & Huberman, 2016). Consequently, it was started by interviewing Design Studio instructors and
the themes obtained from the interviews set out the titles of the questionnaire used in the quantitative
part of the research.
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In this context, the research aimed to find answers to the following questions:
1. What are the practices of use for academicians’ Design Briefs?

2. What are Academicians’ expectitations in using Design Briefs?

Qualitative Research

Participant group

In the qualitative part of the study, participants were chosen through the use of convenience sampling
which gives the researchers speed and practicality (Yildirnm & Simsek, 2016). The participants of the
research consist of Istanbul Technical University and Anadolu University which the researcher
works.Each of these departments has min.15 years of a design studio tradition and experience. Design
Studio is not only a course, but also a design teaching/learning methodology. Therefore, the design
studio that is addressed in this study is carried out in almost every part of the world with similar
methods and understanding (Lawson & Dorst, 2009). The convenience sampling used in this study was
chosen for being a practical purposive sampling method to contribute to the inability to understand
research questions in the best way (Creswell, 20169: Interviews were conducted with 6 Design Studio
instructors from Anadolu University, and 3 instructors from Istanbul Technical University, making a
total of 9 academicians.

Table 1.

Properties of Participants

Participants University Experience in Design Studio  Academic Title
P1 ITU 25 years Professor

P2 ITU 13 years Assistant Professor
P3 ITU 20 years Lecturer Dr.

P4 Anadolu University 8 years Research Assistant
P5 Anadolu University 22 years Assistant Professor
P6 Anadolu University 14 years Lecturer

P7 Anadolu University 14 years Lecturer Dr.

P8 Anadolu University 11 years Assistant Professor
P9 Anadolu University 6 years Research Assistant

Data collection

Semi-structured face-to-face interviews were conducted with academicians who are one of the
stakeholders conducting Design Studio courses to create an insight into the habits involved in using the
Design Brief. A pilot of interview questions were conducted and forms were re-arranged due to the
framework of the opinions and suggestions.

It is important to test the questions prepared with the interview with a group of individuals and to make
the necessary expression changes according to this essay and to write new questions if necessary
(Yildirim & Simsek, 2016).
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Data analysis

The interviews were recorded with a voice recorder and then transcribed by the researcher using the
Microsoft Word program. Content analysis was conducted to analyze the data obtained from the
interviews. Interview records were coded using the NVIVO 11 Qualitative Data Analysis Program
taking into account the common and similar opinions, and similar codes were put together into themes.
Codes and themes created during the analysis stage were presented in the form of models and graphs.
In analysing the data, the names of the academicians were kept confidential, and code names were
given to the interviewers randomly numbered without any special system. Therefore, in the
presentation of the findings, no private information was used for the academicians making it
impossible to identify anyone as suggested by Yildirim and Simsek (2016).

Quantitative Research

Sampling of research

In the quantitative part of the study, population of the study consists of Design Studio course
instructors in Turkey which provides Industrial Design education. In Turkey there are total 28
industrial design departments. Due to limitations of the universe total population sampling is used.
According to academic staff information reached by web pages of departments there are approximately
250 full-time academicians including research assistants in 2016-2017 academic year. Not all of the
academicians in the staff take part in Design Studio courses so returns on the questionnaires were
estimated to be between a sample consisting of 100-150 academics. Participants (44 in total) who
responded to the survey were included in the study.

Data collection

Online questionnaire forms were used as the data collection tool in the research. The questionnaire is a
self-reporting based data collection tool that each participant fills up as part of the research. It is used
to get information about participants' thoughts, feelings, attitudes, values, perceptions, personality and
behavioral intentions (Larry & Christensen, 2014). In the quantitative part of the study, questions were
restated within the framework of the themes and subheadings obtained from the interviews. The online
guestionnaire form prepared for the academicians was shared with 3 lecturers from Anadolu University
and reorganized in the light of the feedback that was received from them. There were 27 questions in
the online questionnaire form consisting of 4 questions about demographic characteristics of
participants, 9 questions about Design Brief and 14 questions about Design studio practices. The
questionnaire was then shared using the researcher’s own e-mail and personal social media account
with the heads of the 28 Departments of Industrial Design which provide training in Turkey.

Data analysis

The numerical and percentage distributions of the obtained data were analyzed and presented by SPSS
24.0 statistical program. Analysis of the open-ended questions in the questionnaire was done using
NVIVO 11 Qualitative Data Analysis Program.
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Findings
Findings obtained from the use of qualitative and quantitative research methods are presented below.

Findings from the qualitative research

It was seen that academicians expressed their current usage habits in 2 different ways. The first theme
being the practices related to sharing the document with the students to deliver the subject of the
project, and the second theme being the application practices of the Design Brief in the process. The
usage theme was of particular importance when understanding how and through which environments
the Design Brief is involved in the design process and the roles it plays throughout whole project
process. The codes and sucodes related to the coding obtained from the views of academicians on this
subject are presented in Table 1.

Table 1.
Usage Habits and Practices of Academicians in Connection with the Design Brief
Theme Codes Subcodes
Sharing Design Brief with Oral sharing
students Inscriptive Sharing
Digital Sharing Sharing via Mail

Sharing via social media

Design Brief oral presentation session

Practices of academicians' use of ~ Functions of Design Brief Not to stay out of scope
Design Brief As a learning management tool
Possession of the Design Brief
Years of professional experience

All of the academicians, except one, stated that they shared all of the briefs they prepared in a printed version
with the students in the class. Two academics explained that the printing of the document conferred an official
status onto the brief and that it became a useful educational tool in itself. One academician stated that he/she
preferred only digital media, eschewing print.

But, in fact, the right or the legal thing to do is to deliver this brief in printed form or to give a copy of this brief to
students and make them photocopy it themselves.

The printed part is important, as | said before, it becomes a part of the examination papers, it is something like a
question paper so it is important.

In parallel with the production of the Design Brief in print, the same document was also shared digitally via
social media and e-mail, as stated by four academicians in interview. One academician stated that sharing the
subject of the project by verbal announcement, without a printed or digital medium, was an outdated method used
in the past.

In the interviews it was found that documents used in previous years were used in the preparation of the Design
Brief by academicians who kept these document formats as a type of residual template based on their own
personal experiences as project executives (Table 1). The formal similarities in the layouts of the components in
the Design Brief are thought to have originated from this situation. While one academic believes he/she has
benefited from his/her personal experience as a reference in the preparation of the document:

I do not use it (in referring to learning outputs), but if | feel the need to use it, | can reach it. There is a system that
has been used for years and has become tradition.
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Another academician pointed to its role as a corporate archive or source;

We repeat the format that has been used by the current department... The format we have been using for years is
already in our records digitally.

Another academician commented on the presumptions relating to content and the components that
ought to be included in the document;

Well, we think that we have already internalized it. However, maybe it is not so internalized. It should be checked
again.

The second step in sharing the Design Brief with the students is the oral presentation sessions on the
project topic or problem description. The academicians explained the content and the process of this
session in similar ways;

In the first class we read and go over the brief... Whoever the instructor is he/she reads it or tries to read it. We read
it because they don’t read it. What do we want? What is the subject of the project? What's the scope? We're
explaining it to some extent.

One academician said that the function of this session was to establish a consensus on the content and
expectations of the stakeholders;

Then we gave the students about 10-15 minutes to read it. At the end of the 15 minutes we talked about the brief.
Are there any parts you cannot understand? Do you have any points that you object to? We talked about assessment
criteria.

The other academics explained this session as a stage where the topic of the project was discussed from
different angles;

I read the brief to students. | say, let's read it directly ... For example, ‘Does it match up to something in life? Is there
a need for something like this or not?’ I am trying to expand the world of the students so that it can be economically,
socio-politically linked to the project. This is the first thing | do as soon as | get into the first class that day.

This explanation session can be viewed as a session aimed at clarifying the stages with which the
process will progress and examining the expectations of both users and parties by taking advantage of
the possibilities of verbal communication about a written document. Although almost all of the
academics shared the Design Brief in print, it appears that they repeated some points about the project's
topic or made extra explanations and carried out discussions on the understanding of the boundaries of
the project. The interviews made it clear that things which the project executors want to share about the
subject of the project and the process are not limited to the Design Brief.

It seems that the most obvious element of the usage of the Design Brief is the academicians' habit of
keeping this tool with them. All the academics who stated that they carry the Design Brief with them
had it in print format in their file;

I have a brief in my file and scrap paper that | can draw on or make notes on about the course. | mean | always have
a brief with me. | carry it as a file while going to class. In this project file, there are documents and notes taken for
students etc.

An important part of the usage experiences of the academicians with the existing Design Brief is about
students themselves, the second users of this document. The difficulties faced by academicians in
expressing current problems often arise from the views about students and their their usage habits.
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Eight of the nine academicians who were interviewed indicated that the students did not have the
design brief with them and that they did not read it carefully. One of the academicians explained that
the students did not give importance to the Design Brief by giving the following example;

I asked, ‘Does anyone have a brief with him/her?’ I'm doing it on purpose, but they did not have the brief with them.
It was surprising. | mean there were students who showed it on their mobile phone but they were generally
unresponsive.

Another scholar also expressed his/her opinion on the usage of documents by students;

I sometimes ask students if they have the paper with them or not and the vast majority of them don’t carry it with
them and they do not follow it.

Another scholar noted that he/she observes that there is a change in the way the document is displayed;

But, for example, | always feel uncomfortable with the way that the student does not make as much effort as | have
made. They don’t carry it with them and they display it on screen as it has become more digital.

Similarly, one of the academicians draws attention to the difference between academics and students in
using the Brief;

A few weeks after the project begins, | know the brief by heart whether | carry it with me or not. They all have
IPADs and they show the brief on it ... | mean, they do not carry anything with them anymore. Junior students have
small notebooks with them but generally, they have IPADs or their computers with them. They draw there, write it
there, and the habit of using paper and pen has reduced.

One complain revealed during the interviews was about whether students read the printed Design Brief
design briefs or not. Yet, printed briefs were found weak. One of the academicians questioned this
situation, in which the expectations were not being met;

The final jury was last week. One of the most asked questions is whether the student read what they were supposed
to in the brief. Did you see this explanation in the brief? Didn’t you? etc.

Another scholar shares an example to show how students make up a fictitious expectation about the
project without reading the brief;

We said that we did not want prototypes. The brief was taken out and checked. We did not want prototypes, but
there was such a perception as if we had asked for prototypes, which means that they did not read it.

It is seen that academics are of the strong opinion that students do not care about this document or give
it the necessary attention. Although the views of academicians about students’ usage habits are
generally negative, a student-centered approach has been also observed in the preparation process of
the document. One of the elements academicians paid most attention to during the preparatory process
of the design description document was expressed as to trigger creativity of the students and sustain
their motivation. One of the academics expressed his/her proposal for the use of different media and
tools in the delivery of the project subject as follows;

Brief may be given to the student as a film. It may be the responsibility of the student to solve the puzzle, but the
creative brief is a lot of fun. For example, | could just give a speech as a brief.

Another scholar similarly expressed preference for a student-centered approach in the design of the
Design Brief;
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It should take the attention of the students, also shouldn’t fall into repetition... it should be something that
encourages creativity. Something that can bring out interesting ideas.

The results of the interviews show that academicians use the Design Brief as a learning management
tool to remind the students of the phases of the design process in the working schedule and their
position in the process and to remind students of the expectations of the course. Another form of use of
it is to keep the student within the boundaries of the subjects related to the management of the process.
One of the academicians stated the importance of the function of the design description document
associated with the study schedule;

At the studio, every week, I try to look at the timetable in order to be informed about what we expect from the
students and in which phase we should be. So, in fact, it becomes a plan for us also.

Another scholar explained the role of the Design Brief as a communication tool to understand and meet
the expectations correctly, with the following;

We state that in the final you will submit the things that are expected in the brief, and sometimes we copy that part
of the document and remind them via e-mail if they do not look at it. We remind them orally again at the studio by

looking at the brief.

At this point, even if the Design Brief is shared in print or digital form, it is seen that some parts of the
Brief are shared again among the students in different mediums at different points of the process. It
appears from the statements of academicians about the use of the Design Brief that they mostly use it
to clarify the subjects and as reminders to the class.

Findings obtained from the quantitative research

Under the light of the findings of the interviews, a questionnaire was formulated on two main themes.
The first of these was to make an observation (sharing, reaching it in the process and displaying) on the
environment in which the Design Brief was placed/used in the current practices, and the second was to
understand the factors that featured in the use of the Design Brief for usage practices. In order to
guestion the medium used during the first meeting with the students in the current usage practice of the
Design Brief, the academicians were asked how they shared the project definition with the students. A
multiple-choice question type was used in the questionnaire (See Table 2)

Table 2.
Media and Tools Used by Academicians to Share the Subject of Projects with Students
Sharing Project Theme Frequency Percent
I share the theme verbally 20 455
I share the theme as written/print document 40 90.9
I write the theme on the board in the studio 5 11.4
I send the theme in an e-mail 16 36.4

It seems that one of the first preferences of academicians is to share this document in print (Table 2).
When we look at the preferred mediums for sharing the Design Brief, it can be seen that sharing it
verbally or by email is usually combined with sharing it in print. It seems that in accordance from the
findings of the interviews, more than one medium is used at the same time for the sharing of the
Design Brief. A total of only 10 academicians indicated the single preference of sharing this document
in print.

51



ITIMDE NITEL ARASTIRMALAR DERGISI

j;;;mﬂl of Qualitalivc‘Rescarch in Education Volume 6 / ISSue 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

Following from this, the habit among academicians of keeping the Design Brief with them in printed
form was measured by the Likert-type question. Parallel to the findings of the interviews, the rate of
carrying the Design Description Document in printed medium was very high (M = 3.80, SD = 1.25).
An extra inquiry was made to determine the media used to view and access the document after the
sharing of the Design Brief. For this question, the single choice question type was used.

Table 3.

Media and Tools Used by Academicians in Accessing and Displaying the Design Brief
How to Access Design Brief Frequency Percent
I look at the hard copy | carry with me 17 38.6
I look at the digital copy in my mail 10 22.7
I look at a photo of the brief on my mobile phone 5 11.4
I look at the copy in the social media account of the course 3 6.8
I request it from a colleague 3 6.8
I look at the copy that is installed on the student information 2 45
system
I look at the copy hanging in the studio 2 45
I look at the digital copy stored on my computer 1 2.3
I look at the copy in Dropbox 1 2.3
Total 44 100.0

17 of the 44 academicians who responded to the questionnaire said that they first accessed the
document as hard copies (Table 3). The second preference was to reach the document via their emails,
while the third most popular option was to view a picture of it on their mobile phones. While the
printed copy is seen as a distinct habit, the other two preferences reveal that the Design Brief is often
displayed via digital media. Both options show that the presence of a copy of the brief in a medium
which can be accessed at any time is an important factor for those questioned. In short, although the
rate of academicians carrying the Design Brief with them in print form was very high, it was also
found that digital media were used as much as printed to access the document.

Within the framework of the findings from the qualitative part of the study, it can be understood that
the sharing of the project topic and the process of the academicians are not limited to the contents of
the Design Brief. Accordingly, academicians were questioned about the mediums used to inform
students and share the expectations or demands of the project in the process. For this question, the
single choice question type was used.

Table 4.

Medium and Tools Used for Communication in the Studio
Mediums for sharing predetermined expectations/requests Frequency Percent
Through a social media account for the course 12 27.3
Through the mail group of the course 6 13.6
Through the student information system 2 4.5
Verbally 12 27.3
In writing 6 13.6
Total 44 100.0

It was found that academicians mainly prefer social media accounts and verbal communication to share
the brief (See Table 4). This result is consistent with the findings in the verbal explanation of the brief
theme. Sharing the document through a social media account is in line with the findings in the
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qualitative part of the research under the theme of sharing the Design Brief in digital medium
(expressed in the context of the practice of sharing the brief with students).

Two basic questions were prepared to demonstrate the effectiveness of the Design Brief in the process
and its use rate. The first one aimed to understand the importance of the document in the process, and
the second one was to determine the usage frequency of the document. The responses showed that the
academicians consider the Design Brief very important (M = 4.48, SD = 0.73); and that they use this
document frequently (M = 3,55, SD = 1,022). Only one of the academics stated that he/she never used
such a tool. According to these findings, we can say that the Design Brief is considered to be a very
important tool in the process.

To address the academics' views on the Design Brief in a broader perspective, they were required to
give three keywords to express what this tool means to them. Responses were transcribed directly, and
then synonymous words were combined under a single heading (e.g. technique-method, working-
calendar-work program, etc.). The ranking of the words used by the academicians according to their
frequency of use is given in Figure 2. According to this analysis, the view that the Design Brief
expresses a process has become predominant. When describing the document’s function of evaluating
the scope of the project, it appears that this function is a key component in describing the Design Brief.
The definition of the Brief as a guide/roadmap is considered important for expressing the role of this
tool in the process. The fact that academicians see the Design Brief as a study schedule/program
indicates that this document is considered an effective tool in process management.
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Figure 2. Frequency of words used by academicians to define the Design Brief.
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This finding seems to be consistent with the theme of the use of the Design Brief as a learning
management tool stated by academics during the interviews. This document creates a context of
compromise for two user parties (students and academics), including the steps to follow and the
expectations of those steps. The Design Brief appears to be actively used to provide a consensus
throughout the process.

Further to the determination of habits involved in the use of the Brief as a whole, an attempt was made
to understand the frequency of use of the components constituting the Brief. The components of the
brief were determined by the results of the content analysis study conducted by Engin Kapkin for the
design briefs (Kapkin, 2010). In this context, academics were asked which elements of the brief were
most frequently recalled. For this question, a multi-choice question type was used. The sections of the
brief most frequently used by academicians in the process are given in Table 5. Accordingly, the Scope
of the Project, the Project Process Schedule (Working Schedule), Delivery Terms of the project, and
the Aim of the Project Problem headings stand out as fundamental elements that the academicians want
to be sure that they are understood correctly.

Table 5.

Frequencies of the Usage of Inividual Components of the Design Brief by Academicians
The components in the Brief Frequency Percent
Project scope 31 70.5
Project Process Calendar (Work Calendar) 27 61.4
Procurement Delivery Terms 27 61.4
Purpose of Project Problem 26 59.1
Evaluation Criteria 22 50
Project Start and End Date 17 38.6
A Methodological Approach to the Project Process 13 29.5
Technical Information on Project Problem 6 13.6
Name of Project Problem 5 114
Resources Related to the Project Problem 5 114
Images Related to Project Problem 3 6.8

Conclusion

For this study, "Design Studio™ courses are taken to be an important example of project-based learning
as a basic model. It is clearly the case that the Design Brief has been used as an important tool in the
current learning environments of Industrial Design education as a systematic process. Within the
framework of the findings of the study, it can be seen that the Design Brief is used by academicians as
a learning management tool during this project process. However, the study also reveals that
academicians use a variety of different media and tools other than printed documents in the process of
sharing the expectations of, and information about, the project with the students. In addition to the
content that is shared in printed format, it has been observed that sharing through social media or mail
can be supplementary to the written document.

It can be said that the use of different media in the preparation, sharing, and display of the Design Brief
reduces the effectiveness of the tool in the learning environment. While expressing the problems
arising from the use of the document, academicians frequently defined them in connection with student
use of it, which is complicated by the variety of media through which students access it.

Critical views of the academicians on the way students use the brief are often expressed in terms of
their (lack of) reading of the printed brief and of their (not) having/carrying it with them. This finding
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is in line with studies in the literature that reveal the negative attitudes of new generation learners
towards written and printed media used in traditional educational settings (Pedrd, 2006; Black, 2009;
Prensky, 2001).

While it is seen from the interviews undertaken with the academicians that the student-centered
approach is taken as the basis for the preparation of this tool, in order to increase the effectiveness of a
brief in the process, it is necessary to take into consideration the attitudes and opinions of the students
towards the Design Brief as a learning tool. Although the Design Brief contains expectations and
information about a particular project, it is understood that the informational communications of
academicians with students are not limited to this document. It appears "Design Brief" have been used
not as a whole but some parts of the "brief" have been more commonly used at different phases of the
project process.

It is understood that the academicians see the differences in the process of the students as usual so the
design process should not be regarded as a fixed process which consists of a sequence of fixed steps..
The research shows that the first shared version of the Design Brief stands as a tool for mass
communication and a sense of collective contract for all those involved in the learning process. While
each of the students in the studio has his/her unique design process some expectations are therefore
difficult to be met due to depending on the current fixed structure of the briefs, at points where they
may actually exhibit more flexibility. It is believed that a change to be made in the medium of Design
Briefs will help turn the document into a new and motivating tool for both parts; academicians and
students, as well as in the preparation and its use in the process.

One of the key elements revealed by this study is the need to reconstruct some components of the
Design Brief in such a way as to accompany the dynamic structure of the process, rather than
remaining constant. This requirement runs in tandem with the expectations of new generation learners
with regard to active learning environments (Cameron, 2005). The fact that the Design Brief is
considered an important part of the design process suggests that this tool needs to be reconsidered
within the framework of the expectations of the new generation of design students. There is a need for
research to understand the needs, expectations and students’ view in order to determine prior criteria
for a dynamic document, not even a document but a tool that will take place in a new medium.

55



E

joumﬂ of Qu'llnahvc Reamrch in Educmun Volume 6 / ISSue 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

References

Afacan, Y. (2014). Blended learning for non-studio courses: Interior architecture student experiences. Procedia -
Social and Behavioral Sciences, 116, 1599-1603. http://doi.org/10.1016/j.sbspro.2014.01.441

Bender, D. M., & Vredevoogd, J. D. (2006). Using online education technologies to support studio instruction.
Educational Technology and Society, 9(4), 114-122.

Black, A. (2009). Gen Y: Who they are and how they learn? Educational Horizons, 88, 10. Retrieved from
http://www.eric.ed.gov/PDFS/EJ872487.pdf

Cameron, D. (2005). The net generation goes to university? Online submission. Retrieved from
http://eric.ed.gov/?id=ED496135

Chen, W., & You, M. (2010). Student response to an internet-mediated industrial design studio course.
International Journal of Technology and Design Education, 20(2), 151-174.
http://doi.org/10.1007/s10798-008-9068-2

Creswell, J. W. (2016). Arastirma deseni nitel, nicel ve karma yontem yaklasimiari. [Research Design:
Qualitative, Quantitative and Mixed Methods Approaches], S. B. Demir (Trans.Ed.) , (4th ed.). Ankara:
Egiten Kitap.,

Ciravoglu, A. (2014). Notes on architectural education: An experimental approach to design studio. Procedia -
Social And Behavioral Sciences, 152, 7-12. doi: 10.1016/j.sbspro.2014.09.146

Crowther, P. (2013). Understanding the signature pedagogy of the design studio and the opportunities for its
technological enhancement. Journal of Learning Design, 6(3), 18-28.
http://doi.org/http://dx.doi.org/10.5204/j1d.v6i3.155

Demirhan, C., & Demirel, O. (2003). Program gelistirmede proje tabanl 6grenme yaklagim [Project based
learning approach for program development]. AIBU Egitim Fakiiltesi Dergisi, 3(5), 48-61.

Dutton, T. A. (1987). Design and studio pedagogy. Journal of Architectural Education, 41(1), 16-25.
http://doi.org/10.1080/10464883.1987.10758461

Erdem, M. (2002). Proje tabanli 6grenme [Project based learning]. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi, 22(22). http://dergipark.gov.tr/download/article-file/87910

Gan, B., Menkhoff, T., & Smith, R. (2015). Enhancing students’ learning process through interactive digital
media: New opportunities for collaborative learning. Computers in Human Behavior, 51, 652-663.
https://doi.org/10.1016/j.chb.2014.12.048

Definition of Industrial Design. (n.d.). Retrieved November 5, 2017, from http://wdo.org/about/definition/

Jones, W. M., & Askland, H. H. (2012). Design briefs: Is there a standard? Proceedings of the 14th International
Conference on Engineering & Product Design Education, 115-121. Antwerp, Belgium: Artesis
University College.

Kapkin, E. (2010). Endiistriyel Tasarim egitiminde proje tanimi belgesinin énemi ve igerik ozelliklerinin
belirlenmesi: Tiirkiye ornegi [Content determination of the design brief and its importance in industrial
design education: Case of Turkey]. Unpublished Master’s Thesis, Anadolu University.

Larry, J., & Christensen, B. (2014). Egitim arastirmalar: nicel, nitel ve karma yaklasimlar [Educational
Research; Quantitative, Qualitative, and Mixed Approaches ]. S. B. Demir (Trans.Ed.). Ankara: Egiten
Kitap.

Lawson, B., & Dorst, K. (2009). Design expertise. Architectural Press. Retrieved from
https://opus.lib.uts.edu.au/handle/10453/7774

56


http://doi.org/10.1016/j.sbspro.2014.01.441
http://www.eric.ed.gov/PDFS/EJ872487.pdf
http://eric.ed.gov/?id=ED496135
http://doi.org/10.1007/s10798-008-9068-2
http://doi.org/http:/dx.doi.org/10.5204/jld.v6i3.155
http://doi.org/10.1080/10464883.1987.10758461
http://dergipark.gov.tr/download/article-file/87910
https://opus.lib.uts.edu.au/handle/10453/7774

Ay

TONLINE

EGI 1DE NITEL ARASTIRMALAR DERGISI
Journal of Qualitative Research in Education Cllt 6 /Sayl 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

Miles, M. B., & Huberman, A. M. (2016). Genisletilmis bir kaynak Kitap: nitel veri analizi [Qualatative data
analysis: An expanded sourcebook]. S. Akbaba Altun & A. Ersoy (Trans. Eds.). Ankara: Pegem
Akademi.

Pedro, F. (2006). The new millennium learners: Challenging our views on ICT and learning. OECD-CERI, May,
1-17. http://doi.org/10.1017/CB09781107415324.004

Pektas, S. T. (2012). The blended design studio: An appraisal of new delivery modes in design education.
Procedia - Social and Behavioral Sciences, 51, 692-697. http://doi.org/10.1016/j.sbspro.2012.08.226

Pektas, S. T. (2015). The virtual design studio on the cloud: A blended and distributed approach for technology-
mediated design education. Architectural Science Review, (May), 1-11.
http://doi.org/10.1080/00038628.2015.1034085

Prensky, M. (2001). Why education and training have not changed. Digital game-based learning, 1-21. New
York: McGraw-Hill

Phillips, P. L. (2004). Creating the perfect design brief. Canada: Allwort Press.

Ryd, N. (2004). The design brief as carrier of client information during the construction process. Design Studies,
25(3), 231-249. http://doi.org/10.1016/j.destud.2003.10.003

Sachs, A. (1999). Stuckness in the design studio. Design Studies, 20(2), 195-209. http://doi.org/10.1016/S0142-
694X(98)00034-9

Schon, D. A. (1987). Educating the reflective practitioner: Toward a new design for teaching and learning in the
professions. San Francisco: Jossey-Bass.

Van Dooren, E., Boshuizen, E., Van Merriénboer, J., Asselbergs, T., & Van Dorst, M. (2014). Making explicit in
design education: Generic elements in the design process. International Journal of Technology and
Design Education, 24(1), 53-71. http://doi.org/10.1007/s10798-013-9246-8

Vatansever Bayraktar, H. (2015). Proje tabanl 6grenme yaklasimi. The Journal of International Social Research,
8(37), 709-718.

Wormald, P. W. (2011). Positioning industrial design students to operate at the “Fuzzy Front End”: Investigating
a new arena of university design education. International Journal of Technology and Design Education,
21(4), 425-447. http://doi.org/10.1007/s10798-010-9133-5

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri (Genisletilmis ve gozden
gecirilmigl0. baski.). Ankara: Seckin.

57


http://doi.org/10.1017/CBO9781107415324.004
http://doi.org/10.1016/j.sbspro.2012.08.226
http://doi.org/10.1080/00038628.2015.1034085
http://doi.org/10.1016/j.destud.2003.10.003
http://doi.org/10.1016/S0142-694X(98)00034-9
http://doi.org/10.1016/S0142-694X(98)00034-9
http://doi.org/10.1007/s10798-013-9246-8
http://doi.org/10.1007/s10798-010-9133-5

ENAD

_ONLINE _

EGITIMDE NITEL ARASTIRMALAR DERGISI
Journal of Qualitative Research in Education

Volume 6 / Issue 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

Authors

Res. Asst. Duysal Demirbas, she works

as research assistant at Anadolu University,
Faculty of Architecture and Design, Department
of.Industrial Design . She continues her PhD at
Istanbul Technical University. on new
generation design students and learning
environments. Main academic research areas are
design education, design research and
university-industry projects.

Associate Professor Sebnem Timur Ogiit, she is
an Associate Professor at Istanbul Technical
University, Department of Industrial Design.
Her research interests focus on industrial design,
graphic design, design theories, design methods,
semiotics, material and visual culture studies,
ethnography and objects as cultural facts.

Contact

Anadolu University, Faculty of Architecture and
Design, Department of Industrial Design,
Eskisehir /Turkey

E-mail: dtutuncu@anadolu.edu.tr
Tel: 0222 335 05 80/2864

Istanbul Technical University, Faculty of
Architecj[ure, Department of Industrial Product
Design, Istanbul /Turkey

E- mail:timurseb@itu.edu.tr
Tel: 0212 293 13 00 / 2303

58


mailto:dtutuncu@anadolu.edu.tr
mailto:timurseb@itu.edu.tr

¥
ON L IN

EGI 1DE NITEL ARASTIRMALAR DERGISI
Journal of Qualitative Research in Education Cllt 6 /Sayl 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD

Journal of Qualitative Research in Education - JOQRE

Ozel Yetenekli Tamis1 Almaya Aday Olmak: Ebeveynlerin Ogrenci
Tamlama Siirecini Aile I¢i Psiko-Sosyal Deneyimler Uzerinden
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Oz. Bu calismada, okullar tarafindan ¢zel yetenekli tanisi almaya aday gosterilerek BILSEM 6grenci
tanilama siirecine katilan c¢ocuklarm ebeveynlerinin, bu olguya iliskin algilarmm ve tanilama
stirecindeki aile i¢i psiko-sosyal deneyimlere dair gorislerinin degerlendirilmesi amaglanmustir.
Arastirmada, nitel aragtirma desenlerinden biri olan yorumlayici fenomenolojiden yararlanilmigtir.
Arastirmaya 2016-2017 egitim-6gretim yili, BILSEM &grenci tamilama siirecinin grup taramalar
asamasinda olan on sekiz aile katilmistir. Arastirmada veriler yar1 yapilandirilmig gériigsme formu
araciligryla toplanmis ve verilerin ¢oziimlenmesinde yorumlayici fenomonoloji analizi yonteminden
yararlanilmistir. Ebeveynler i¢in ¢ocugunun tanilama siirecine aday gosterilmesi; akranlarindan farkl
olmasi, kendisi ve cocugu adma basarili olmanin ifadesi olarak degerlendirildigi gibi siirecin egitimde
yiiksek beklenti ve tani alamama kaygisini da beraberinde getirtigi bulgulanmistir. Cocugun 6zel
yetenekli tanist almaya aday gosterilmesiyle baglayan siirecin aile ortaminda degisikliklere sebep
oldugu gorilmiistiir. Bu bulgular dikkate alinarak c¢ocugunun O6grenci tanilama siirecinde aday
olmasinin, uygulama ve literatiire uygun bir sekilde anlamlandirilmasi konusunda ebeveynlerin
bilinglendirilmesi gerekmektedir. Ayrica siirecin aile {izerindeki etkilerine dair tim aile bireylerine
yonelik onleyici/koruyucu danigmanlik hizmetlerinin verilmesi onerilmektedir.

Anahtar Kelimler: Ozel yetenekli, iistiin zekals, aile, tanilama,

Abstract. This research was conducted for the purpose of examine the perception of the parents of
children who participated in the BILSEM student identification process after nominated to receive as
special talented by their schools. It is also aimed to evaluate their views on the family psycho-social
experiences during the identification process. In the research, interpretative phenomenological design
as one of the qualitative research patterns was utilized. Eighteen families participated in the research
during the period of group screenings of 2016-2017 academic year, BILSEM student identification
process. In the study, data were gathered through semi-structured interview form and interpretative
phenomenological analysis method was used in data analysis. For the parents, the child's nomination
for the identification process was considered to be different from his peers, successful in the name of
himself and his child as well as high expectation in education and anxiety about not receiving identity.
It can be said that participation in the student identification process has caused changes in many
functions related to the family environment. Taking these findings into consideration, it is necessary
for parents to be conscious about the fact that the child is a candidate for the student recognition
process and that it is understood in accordance with the application and the literature. It is also
recommended that protector/preventive counseling services be provided to all family members
regarding the effects on the family.

Keywords: Special talented, gifted, family, identification.

Makale Hakkinda

Gonderim Tarihi: 17. 09. 2017
Diizeltme Tarihi: 14. 06. 2018
Kabul Tarihi: 02. 07. 2018

* Correspondence / Sorumlu Yazar: Ars. Gor., Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Egitim Bilimleri Bolimii,

haticepinarozdemir@gmail.com, ORCID: https://orcid.org/0000-0003-1324-3426

** Hakkari Bilim ve Sanat Merkezi Miidiir Yardimecisi, baseregitim@gmail.com, ORCID: https://orcid.org/0000-0001-9388-

3428

** Marmara Universitesi, h.eksi70@gmail.com, ORCID: https://orcid.org/0000-0001-7520-4559

59


mailto:haticepinarozdemir@gmail.com
https://orcid.org/0000-0003-1324-3426
mailto:baseregitim@gmail.com
https://orcid.org/0000-0001-9388-3428
https://orcid.org/0000-0001-9388-3428
mailto:h.eksi70@gmail.com
https://orcid.org/0000-0001-7520-4559

"ONLINE

jouma\l ‘of Qu:‘llnal;ches‘.carch‘m Educahun V0|ume 6 / |SSU€ 2, 2018

Egitimde Nitel Arastirmalar Dergisi - ENAD
Journal of Qualitative Research in Education - JOQRE

Giris

Ozel yetenekli cocuklar, arastirmalar boyunca farkli tanimlamalar ve 6zellikler ile tarif edilmistir
(Baykog¢-Donmez, 2014). Baz1 aragtirmacilar “gifted” sdzciigiinii kullanirken bazilar1 ise “talented”
sozcuigi ile agiklamiglardir (Belanger ve Gagne, 2006; Gagne, 2008). Buna bagli olarak 6zel yetenekli
cocuklarla ilgili Tiirkiye’nin politikalarinda kabul edilen tanimlar da siireg icerisinde degisiklikler
gostermistir (Sak ve digerleri, 2015). Tiirkiye’de 2013 yilina kadar yaygin olarak {istiin yetenekli ve
tistlin zekal terimleri birlikte kullanilmistir. Ancak 15 Ocak 2013 tarihinde Bilim ve Teknoloji Yiiksek
Kurulu'nca (BTYK) yayinlanan Strateji ve Uygulama Plani’nda ayni1 kavrama karsilik gelmek tizere
ilk defa “6zel yetenek” kavramu tercih edilmistir (Ozel Yetenekli Bireylerin Egitimi ve Strateji
Uygulama Klavuzu, 2013). Bu ¢alismada ise arastirmanin yapildig: siire¢ boyunca ¢alisma grubunu
tarafindan kullanilan “6zel yetenek” kavraminin tercih edilmesi aragtirmanin gegerliligi ve giivenirligi
acisindan gerekli goriilmiistiir. Uzmanlar, iistiin yetenek ile ilgili birbirinden farkli tanimlar yapsa da
genel olarak 130 iistii IQ skoru tizerinde fikir birligine varmislardir (Gagne, 2008; Renzulli, 2011;
Wechsler, 2005). Bunun digindaki tanimlar incelendiginde ise sanat, edebiyat, spor, liderlik gibi
herhangi bir alanda normal istii yeteneklere (Gagne, 2008; The National Association for Gifted
Children [NAGC], 2008); yiiksek diizeyde gelismis yaraticilik, problem ¢6zme, iist diizey diistinme
becerilerine (Clark, 2015; Kaufman ve Sternberg, 2008); hizli uyum saglama ve yogun konsantrasyon
kabiliyetine sahip olmanin iistiin yetenek kavraminin 6zellikleri olarak belirlendigi goriilmiistiir
(Belanger ve Gagne, 2006; Renzulli, 2011).

Ustiin yetenekli 6grencilerin bahsedilen zellikleri sebebiyle, erken dénemde fark edilmesi ve gelisim
ozelliklerine uygun bir egitim almasi potansiyellerinin devami agisindan 6énemlidir. Bu amagla diinya
genelinde cesitli tanilama teknikleri tasarlanmis, egitim merkezleri kurulmus ve bunlar1 diizenleyen
kanunlar ¢ikarilmistir. Tiirkiye’de ise Osmanli doneminden baglayarak Cumhuriyet tarihine kadar
istiin yeteneklilerin egitimine 6zgi tasarlanan birgok okul a¢ilmis, dernek kurulmus, aragtirma
merkezlerinde tanilamalar yapilms, gesitli testler gelistirilmis, diizenleyici yasa ve yonetmelikler
¢ikarilmistir (Idin ve Kayhan, 2016; Tantay, 2010). Milli Egitim Bakanligi’na bagli olarak giiniimiiz
egitim ilkelerine uygun, okul zamanlar1 disinda zengin aktivitelerle donatilmis egitim merkezlerinin
ilki ise “Bilim ve Sanat Merkezleri (BILSEM)” ad1 altinda 1995°te Ankara’da kurulmus (Sahin, 2013),
daha sonra seksen il olmak iizere, sayis1 106’ya ulagsmustir. BILSEM’de verilen egitim programi; uyum
programi, destek egitim programi, bireysel yetenekleri fark ettirici program, 6zel yetenekleri gelistirici
ve proje tiretimi olmak iizere toplam bes agsamada tamamlanmaktadir (MEB, 2016). Bu egitimin amac1
ise Orgiin egitim kurumlarindaki egitimlerini aksatmayacak sekilde iletisim becerilerine sahip, takim
ruhunu olugturan, problemleri ¢6zme ve arastirma yapmasini bilen, bilimsel ¢alisma yontemleriyle
proje {iretebilmenin alt yapisini olusturarak bireysel yeteneklerinin gelistirerek en {ist diizeyde
kullanmalarini saglamaktir (MEB, 2016; Tarhan ve Kilig, 2014). Ustiin yeteneklilerin gelisimine
onemli katkilar sunmak iizere tasarlanmis bu merkezlere dgrenci se¢iminin uygun sekilde yapilmasi bu
merkezlerin etkililigi agisindan oldukga hassas bir konudur. Tiirkiye’de 6zel yetenekli ¢ocuklari
belirleme asamalar li¢ asamada tamamlanmaktadir (MEB, 2016):

e Smif 6gretmenleri tarafindan gézlem formlar ile aday gosterme.
e Aday gosterilen 6grencilere tablet bilgisayar ile grup tarama uygulamalari.

e Grup tarama uygulama sonuglari agiklandiktan sonra ortalamanin {istiinde puan alan
Ogrencilere yetenek alanlarina (genel zihinsel, resim, miizik) gore bireysel zeka testleri ile
degerlendirmeler.
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BILSEM 6grenci tanlama siirecine katilmanin, hem 6grenci hem de aile igin farkli bir deneyim oldugu
sOylenebilir. Birgok aile daha 6nce bilmedigi kavramlar ve farkli egitim kurumlar ile karsilagmistir
(Cooper, 2013). Bu yeni deneyimlerin etkilerinin, iiyelerinin birbirlerine biyolojik ve duygusal baglar
ile bagl, gérev ve sorumluluklarin paylasildigi (Roda, 2013) bir sistem olan aileye yansiyabilecegi
diisiiniilmektedir. Aile igi islevleri kendi kurduklar1 dengede devam ettiren aileler igin; ani bir hastalik,
g0¢, yeni bir ¢cocugun diinyaya gelmesi ya da ¢ocuklardan birinin evden ayrilisi gibi durumlar aile
icerisinde farkli donemlerde yasanabilecek stres kaynaklari olarak kabul edilmektedir (Fornia ve Frame,
2001). Bu stres kaynaklarmdan biri de aile igerisinde 6zel gereksinimli ¢ocuga sahip olmaktir.
Ogrencinin okullar1 tarafindan 6zel yetenekli tanis1 almaya aday gosterilmesiyle baslayan bu siirecin,
siirece dahil olan aday ¢ocuklar ve onlarin aile ici psiko-sosyal deneyimleri lizerinde, cesitli etkileri
olabilecegi diistiniilmektedir (Caligkan, 2017). Wingers (2011) tistiin zekal1 6grencilerin tanilama
stirecinde ebeveynlerin ihtiya¢ duydugu destek kaynaklarim arastirdigi ¢alismasinda, ailelerin sosyal,
duygusal ve davranigsal konularda ciddi problemler yasadiklarini ve yardima ihtiya¢ duyduklarini ifade
ettiklerini ortaya cikarnustir. Yine Belur (2014) BILSEM’e kayit hakki kazanan ve kazanamayan
Ogrencilerin anne/babalarmin rehberlik gereksinimlerinin inceledigi ¢calismasinda aile igi etkilere dair
bulgular ortaya koymustur. Bulgular incelendiginde tanilama siirecine katilan ¢ocuklarin aile icerisinde
daha fazla ilgi ve destek gordiigii, ebeveynin daha aktif olmaya ¢alistig1, kardesler arasinda
kiskangligin yasandigi anlagilmistir. Bu gibi etkilerin, ebeveyn ve kardeslerin sistemdeki rolleri, aile
icerisindeki inanglar, aile hedefleri, aile i¢i kurallar, sinirlar, beklentiler ve iletisim Oriintiilerini
kapsayan aile ortamu {izerinde kendini gosterebilecegi diisiiniilmektedir (Carlson ve Yang, 2008).
Tirkiye’de 6grenci tanilama siirecine dair yapilan arastirmalar incelendiginde, aragtirmalarin
cogunlukla tanilama teknikleri, testlerin gecerligi, tanilama siirecine iligskin 6ngoriiler gibi egitim
alaninda oldugu goriilmistiir (Daglioglu ve Suveren, 2013; Karadag, 2015; Sahin, 2013; Tarhan ve
Kilig, 2014). Aile yasantisi agisindan ele alinan arastirmalarin ise daha ¢ok 6zel yetenekli tanis1 almig
olan ¢ocuklara yonelik yapildigi anlagilmaktadir (Caliskan, 2017; Cavusoglu ve Semerci, 2015;
Daglioglu ve Alemdar, 2010). Bu sebeple ¢ocugunun tanilama siirecinin heniiz sonu¢lanmadigi evrede
olan ebeveynlerin; ¢gocuklarinin 6zel yetenekli tanis1 almaya aday gosterilmesine iligkin algilar1 ve
tanilama siirecinin aile i¢i psiko-sosyal deneyimler baglaminda etkilerine dair degerlendirmeleri
dikkate deger goriilmiis, yapilan arastirmanin bu boslugu dolduracagi diigiiniilmiistiir. Boylece, 6grenci
tanilama siirecine katilmanin aile lizerindeki etkilerinin olumlu ya da olumsuz taraflari ortaya
cikarilarak rehberlik ihtiyaglarinin belirlenebilecegi ve tanilama siireci igerisinde tiim aile bireylerine
yonelik onleyici/koruyucu danigmanlik hizmetlerinin verilmesine katki sunulacagi diigiiniilmektedir.

Aragtirmanin amaci, okullari tarafindan 6zel yetenekli tanis1 almaya aday gosterilerek, BILSEM
Ogrenci tanilama siirecine katilan ¢ocuklarin ebeveynlerinin, bu olguya iligkin algilarinin ve tanilama
stirecini aile i¢i psiko-sosyal deneyimler iizerinden degerlendirilmesine dair goriislerinin
incelenmesidir. Bu genel ama¢ dogrultusunda asagidaki sorulara yanit aranmustir.

1. Cocugunun dzel yetenekli tanisi almaya aday olmasi ebeveynler i¢in ne ifade etmektedir?

2. Ebeveynler, tanilama siirecini aile i¢i psiko-sosyal deneyimler lizerinden nasil
degerlendirmislerdir?

Yontem

Yontem boliimiinde arastirmanin deseni, ¢alisma grubu, verilerin toplanmast, verilerin analizi ve
yorumlanmasi, arastirmacinin rolii, gegerlilik ve giivenilirlik bilgilerine yer verilmistir.
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Arastirma Deseni

Aragtirmada, ¢alisma grubundan detayli veri toplanabilmesine izin veren nitel arastirma desenlerinden
biri olan yorumlayici fenomenolojik arastirma deseni secilmistir. Bildigimiz ama tam anlayamadigimiz
olgularin ve deneyimlerin ger¢ek dogasini anlama, bu deneyimi yasayan kisilerin bu deneyimi nasil
algiladigini 6grenme ve bunlara yiikledigi anlamlari ortaya ¢ikartma fenomenoloji aragtirma deseninin
amacidir (Patton, 2014). Bir olgunun insanlar tarafindan nasil deneyimlendigi, onlar i¢in ne ifade ettigi,
onlar1 nasil etkiledigi, fenomenolojinin ilgilendigi alanlar arasindadir (Creswell, 2007). Yorumlayict
fenomenoloji hermonetik temelden beslenen ve psikolojide sik¢a kullanilan bir arastirma desenidir. Bu
deseni kullanan arastirmacinin amaci gegmisteki tecriibelerini ve birikimlerini 6nemli bir kaynak
olarak kullanarak, katilimcilarin olguya dair deneyimlerine ulagmak ve onlar1 tanimlamaktir.
Cocugunun 6zel yetenekli tanis1 almaya aday olmas1 ve BILSEM 6grenci tanilama siirecine
katilmasinin, ¢ok az ebeveyn tarafindan yasanan 6zel bir deneyim oldugu diisiiniilmektedir.
Dolayisiyla bu deneyimlerin ger¢ek dogasini anlamak ve ebeveynler tarafindan nasil algilandigin
ogrenmek amaciyla yorumlamaci fenoemonolojik arastirma deseni segilmistir. Bunu yaparken,
arastirmacinin yorumu olmadan katilimeinin hikayesine ulasilmayacagi diisiiniildiigiinden (Willig,
2013), katilimcilardan alinan veriler arastirmacilarin gegmis bilgi ve tecriibesiyle yorumlanmaistir.

Calisma Grubu

Bu calismada, nitel arastirmalarda kullanilan “amagli 6rnekleme” den yararlanilmistir. Derinlemesine
arastirma yapmay1 yarayan bu 6rnekleme yontemi, belli bir olguyu derinlemesine incelemeye olanak
saglayan katilimcilara ulagilmay1 hedeflemektedir (Patton, 2002). Bu arastirmada ¢alisma grubu,
BILSEM &grenci tanilama siirecine katilan ve gocuklarinin tanilama basamaklarindan grup
taramalarmin sonuglarimin beklendigi siiregte olan ebeveynlerden olugsmaktadir. Ebeveynlerin egitim
durumlari ve cinsiyetlerine gére konuyu ele alis bigimindeki farkliligi ortaya koymak i¢in, maksimum
cesitlilik 6rneklem teknigine uygun sekilde belirlenmistir. Maksimum ¢esitlilige dayali bir 6rneklem
olusturmadaki amag ¢esitlilige gore problemin farkli durumlarini ortaya koymaktir (Creswell, 2013).
Arastirmaya katilmaya goniillii ebeveynlerden 18 kisi ile goriismeler yapilmustir. Arastirmaya katilan
ebeveynlerin cinsiyete, egitim diizeyine ve yasa gore dagilimi Tablo 1’°de gosterilmistir.

Tablo 1.

Arastirmaya Katilan Calisma Grubunun Ozellikleri

Cahsma Grubu Yas Meslek Egitim Durumu Cocuk Sayis1

Stimeyye 43 Ev Hanim Ortaokul 4
Zahide 37 Ev Hanimu Lise 3
Giil 36 Ev Hanimu Ilkokul 2
Emre 35 Ogretmen Lisans 3
Sengiil 34 Doktor Yiiksek Lisans 2
Meliha 38 Ev hanimi Lise 3
Fahri 33 Ogretmen Lisans 2
Selim 28 Serbest Meslek Lise 1
Miijgan 35 Ev hanimi Ortaokul 3
Dildar 27 Hemgire On Lisans 1
Nejat 32 Isletmeci On Lisans 2
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Tablo 1. (devam)

Ugur 36 Ziraat Mithendisi Lisans 2
Biilent 43 Uzman Cavus Lise 4
Behsat 36 Polis Lisans 2
Nuran 37 Ogretmen Lisans 3
Ceren 37 Ev hanimi On Lisans 2
Ruhsen 41 Memur Lise 3
Zeynep 34 Memur Lise 2

Tablo incelendiginde arastirmanin ¢alisma grubununun 11°i anne, 7’si baba olmak tizere 18 kisiden
olustugu goriilmektedir. Grubun egitim diizeyinin lisansiistii ile ilkokul arasinda degistigi anlasilmustir.
Grubun ¢ogunlugunun 31 ile 40 yas arasinda oldugu tespit edilmistir.

Verilerin Analizi ve Yorumlanmasi

Caligmanin yari-yapilandirilmig gériisme uygulamalarindan elde edilen verilerin analiz edilmesinde
yorumlayict fenomonolojinin veri ¢oziimleme asamalart dikkate alinmigtir. Smith ve Osborn’un (2004)
analiz basamaklarinin kullanildig1 yorumlayici fenomonolojik analiz basamaklarinin ilk adimi, her bir
katilimecinin gériisme metnini tekrar tekrar okumay1 igcermektedir. Boylece hem katilimcilarin bakis
ac1s1 biitiinsel olarak gormeye ¢alisilmis hem de gériisme metinlerine dair notlarin alinmasi
saglanmistir. Veri analizinin ikinci agamasinda, goriisme metnindeki ifadelerin arastirmaci tarafindan
nasil anlasildigin1 gésteren notlarin yardimiyla ifadelerdeki anlam gruplari olusturulmus, bu gruplarin
tekrarlanma siklig1 goz &niine alinarak temalara doniistiirme islemi gerceklestirilmistir. Ozellikle
katilimcilarin fenomene iliskin algilarinin ne oldugu ve aile i¢i yasamlarina nasil yansidig1 agisindan
degerlendirilen bu notlar, psiko-sosyal baglam odaginda diisiiniilerek bir tema haline getirilmistir.
Analizin liglincli asamasinda her bir temanin birbiriyle arasindaki baglantilar incelenmis ve iliskili
temalar bir araya getirilerek gruplandirilmistir. Bu asamada yapiya uygun olarak bazi temalar ana
temalar haline gelirken, bazilar1 da disarida birakilmistir. Dordiincii asama ise elde edilen ana tema ve
alt temalar bir tabloda okuyucuya aktarilmis ve bunlar katilimcilardan alinan ifadelerle desteklenmistir.
Ilgili literatiir ve arastirmaclarin yorumlari ise tartisma boliimii icine dahil edilmistir. Bdylece dzel
yetenekli tanis1 almaya aday gosterilerek, BILSEM 6grenci tanilama siirecine katilan ¢ocuklarin
ebeveynlerinin bu olguya iliskin deneyimlerinin gii¢lii bir sekilde aktarilmasi saglanmistir (Smith ve
Osborn, 2004).

Arastirmacilarin Rolii

Nitel arastirmalarda aragtirmacinin, 6zellikle veri toplama agsamasinda, katilimeilar1 yonlendirmemesi
ve objektif davranmasi 6nemlidir. Ancak yorumlayici fenomonolojinin veri analizi siirecinde
arastirmacinin bilgi birikimi ve tecriibesi arastirmayi beslemektedir. Bu ¢aligmada da arastirmacilarin
alana iligkin deneyimleri oldukga fazladir. Birinci arastirmact psikolojik danigmanlik ve rehberlik
bolimii mezunu olarak ii¢ yil boyunca rehberlik ve arastirma merkezlerinde 6grenci tanilama
stireclerinde testor olarak gorev yapmis, tanilama siireclerinde ebeveyn ve 6grencilere ilgkin tecriibeler
edinmistir. Aragtirmacilarin ikincisi, listiin zekalilar 6gretmenligi boliimii mezunu olarak gesitli 6zel
kuruluslarda iistiin zekal cocuklara 6gretmenlik yapmustir. Ayrica BILSEM 6grenci tanilama
siirecinde sinav koordinasyon bagkani olarak gorev almistir. Arastirmanin danismanligini yiiriiten
arastirmaci ise, nitel aragtirmalara dair bilgi birikimi ve alana iligkin engin tecriibesiyle arastirmanin
seyrine ve veri analizine 6nemli katkilar saglamistir. Dolayisiyla bu ¢alismanin sonuglar: farkl
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perspektiflere sahip her ii¢ aragtirmacinin kisisel bilgi ve deneyimlerine bagl olarak ortaya
cikarilmustir.

Gegerlik ve Giivenirlik

Bu aragtirmada veri toplama araglarinin gelistirilmesinden veri analiz sonuglarinin yazilmasi asamasina
kadar uzman goriisiine bagvurulmustur. Arastirmanin raporlastirilirken ¢alisma grubunun
cevaplarindan alintilarin yapilmasi ve alintilarin orijinal haliyle verilmesi ile arastirmanin
aktarilabilirligi artirilmaya ¢aligilmistir. Ayrica goriigme sorularina verilen yanitlar, iki aragtirmaci
tarafindan ayr1 ayr kodlanmis, kodlamalar karsilagtirilarak, kodlayicilar arasi giivenirlik ¢aligmalari
yapilmistir. Bunun yani sira verilerin inandiriciligini saglamak amaciyla veriler analiz siirecinde
meslektas teyidine sunulmustur.

Bulgular

Calisma grubundaki katilimcilardan elde edilen verilerin analizi sonucunda akranlarindan farklilik,
basari, egitimde yiiksek beklenti, tan1 alamama kaygisi ve aile ortaminda degisim ana temalar1 elde
edilmistir. Ana temalar, alt temalardan meydana gelmekte ve bunlar ise farkli kodlar1 igermektedir.
Ancak her tema bir alt temaya ve her alt tema kodlara sahip degildir. Ortaya ¢ikan ana temalar ve
onlara bagli alt temalar ve kodlar Tablo 2’de sunulmustur.

Tablo 2.

Nitel Bulgulara Dayali Ortaya Cikan Temalar, Alt Temalar ve Kodlar

Ana Temalar Alt Temalar Kodlar
il Oeliias Yagitlarindan ﬂs“rde, farkli yeteneklere sahip, gelismis dil yetenegi,
hizli ve kolay 6grenme.
Akranlarindan Farklihk
Kisilik Ozellikleri Olgun davraniglar, meraklilik, hirsh olma, ¢aliskanlik.
Cocugun Bagarisinin
Gostergesi
Basan
Ozdesim Kurarak Basariy1 Ebeveynlik roliine giivenin artmasi, gocukluk hayallerini
Sahiplenme gergeklestirme sanst.
Egitimde Yiiksek Beklenti Gelecege dair olumlu beklentiler, kagilmamasi gereken bir egitim

firsat, tilkesine faydali olma.

Leipsin Gl [T Hayal kiriklig1 ve iiziintii, ebeveynin kendini suglamasi.

Tam Alamama Garesizlik
Kaygis1 T e . - .
Bag Etme Stratejileri Egitimi i¢in daha fazla gaba gosterme, ¢ocuga siireci anlatis bigimine
Gelistirme Ozen gosterme, siirecin objektifligine dair siiphe duyma.
) Pozitif duygular, egitime kars1 motivasyonun yiikselmesi, ilgi ve
Islevsel destegin artmasi, ebeveynde yogun sorumluluk duygusu, siirece katilan
kta 6zgiiven.
Aile Ortaminda Degisim gocuxta ozguven

Siirece dair merak ve kaygi, davranis kontroliiniin katilagmasi,

Hylevise, Gl kardesler arasi rekabet.
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Cocuklarinin Ozel Yetenekli Tams1 Almaya Aday Gosterilmesinin Ebeveynler i¢in Anlam

Cocuklarinin 6zel yetenekli tanist almaya aday gosterilmesinin ebeveynler i¢in ne anlama geldiginin
incelendigi aragtirma sorusuna bagli olarak sorulan goriisme sorularina verilen cevaplarin analiz
edilmesi bagli olarak akranlarindan farklilik, basari, egitimde yiiksek beklenti ve tani alamama kaygisi
olarak dort ana tema belirlenmistir. Bu boliimde temalarla ilgili olarak katilimcilarin duygu, diistince
ve deneyimlerinin 6ziinii anlamak amaciyla her tema dogrudan alintilarla desteklenmistir.

AKkranlarindan Farkhihk

Bir ¢ocugun akranlarindan farkli olmasi, dzel egitimde en ¢ok kullanilan ifadelerden biridir. Ozel
yetenekli ¢cocuklarin &zellikleri siralandiginda ise yapilan tanimlardan ilki bu ¢ocuklarin digerlerinden
farkli olmasidir. Bu kavramin, ¢ocuklart heniiz 6zel yetenekli olarak tanilanmamis olmasina ragmen
biitiin katilimeilar tarafindan kullanildigi goriilmiistiir. Yapilan analizlerde ebeveynlerin tanilama
siirecine aday olan ¢ocugunu farkli gérme egiliminde oldugu anlagilmistir. Ortaya ¢ikan alt temalar
ortak baglantilar ¢ercevesinde kiimelenmis ve akranlarindan farkiilik ana temasi olarak
isimlendirilmistir. Akranlarindan farklilik temasinda biligsel 6zellikler ve kisisel ozellikler olmak iizere
iki alt tema ortaya ¢ikarilmistir. Heniiz tanilama siireci sonu¢lanmamis olmasina ragmen, literatiirde
0zel yetenekli ¢ocuklar igin sik¢a kullanilan akranlarindan farkli olma kavraminin, ebeveynler
tarafindan kullanildig1 goriilmiistiir.

Yani, soyle soylemek isterim benim iki tane daha ¢ocugum var ama bu ¢ocugum ¢ok 6zel bir ¢ocuk, muhakkak
bagka bir egitim almas1 gerekiyor o digerlerinden farkli, bunu hep hissettim yani (Miijgan).

Diger ¢ocuklardan farkli olmasi mesela herhangi bir konuda, daha iyi olmasi, benim ¢ocugum dyleydi zaten ben hep
onu gozlemledim, o miizigi ¢ok seviyordu. Bende seviyordum zaten. Tencere alirdik, bardak alirdik, fonlarla sesler
cikarmaya caligirdik (Ruhsen).

Bu temaya bagli olarak ebeveynlerin ifade ettigi farkliliklarin, gocuklarin bilissel ve kisisel gelisim
alanlarinda gruplanabildigi goriilmiistiir. Bu dogrultuda gelistirilen alt temalarda ebeveynlerin
diisiincelerine yer verilmistir.

Biligsel ozellikler. Akranlarindan farkli oldugu diistiniilen ¢ocuklarin ne anlamda farkli olduguna dair
sorulan sonda sorularin cevaplari analiz edildiginde, bu farki 6grenme 6zellikleri ile acikladiklari
anlasilmistir. BILSEM’in 6grenci tanilama siirecine katilan cocuklar somut islemler dénemindedir. Bu
sebeple yasitlar arasindaki 6grenme hizlari, yetiskinler tarafindan kolayca fark edilebilmektedir. Ayrica
cocugunun tanilama siirecine aday olmasinin, ebeveynlerin dikkatini biligsel alana yoneltmesine sebep
oldugu anlagilmistir. Katilimcilarin ifadeleri dogrultusunda akranlarindan farklilik ana temasinin
bilissel ozellikler alt temas1 yagsitlarindan ilerde, farkl yeteneklere sahip, gelismis dil yetenegi, hizli ve
kolay 6grenme kodlar1 lizerinden incelenmistir.

Yasina gore daha iyidir, yani beni bile sasirtirdi Cemre. Carpim tablosunu okuma yarigmasinda herkesi gegiyordu.
Kendi ablasinin dakika iginde iki kati fazlasini okuyordu bazen (Sengiil).

Yani bilemiyorum, demek ki ben de idareciyim dgretmenim yani biitiin ¢ocuklar yetenekleri vardir ve esit zekdya
sahipler ama ¢ocugumun giizel konusmasi mantikli ciimleler kurmasi, dikkatimi oldukga fazla ¢ekiyordu (Fahri).

Bizim Yusuf, dyledir, ¢abuk dgrenir. Okudugu, duydugu ciimleleri ayn1 sekilde telaffuz ediyor. Hafizasi ¢ok
kuvvetli (Ceren).
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Kigsisel ozellikler. Akranlarindan farklilik temasinda ortaya ¢ikan diger bir alt tema ise katilimcilarin
cocuklarin kigisel ozellikler agisindan degerlendirmelerini kapsamaktadir. Bu alt tema sonucunda
ifadelerin siklig1 sirasina gore olgun davranislar, meraklilik, hirslt olma, ¢aliskanlik kodlar1 elde
edilmistir. Yapilan analizler sonucunda ebeveynlerin gocuklarini kisisel 6zellikler agisindan farkli
olarak degerlendirdigi anlagilmistir. Ebeveynlerin verdigi cevaplardan birka¢i agagida sunulmustur:

Cok tiziilityordum, bityiige hep ilgi gosterdim, ne yapayim kii¢igiim benim i¢in yirmi yasinda bir geng kiz gibiydi,
biiylimiiste kiiglilmiistii sanki o (Zahide).

Merakli olmasi birde her seyi 6grenmek istemesi (Biilent).

Ders galistirirken, goriiyordum, bakiyordum, siirekli dersler konusunda ¢alisiyor, bir seyler yapiyor ¢ok istekli
(Behsat).

Basan

Sinif dgretmenleri tarafindan ¢ocuklarin 6zel yetenekli olabileceginin diisiiniilmesi ve BILSEM
ogrenci tanilama siirecine katilmasi konusunda ebevynleri yonlendirilmesine iligkin ebeveyn algilari,
bagart olarak tanimlanan tema cergevesinde sekillenmektedir. Cocuklarin sunulan egitimin basari
0lciitii iizerinden degerlendirildigi sistem igerisinde bulunan ebeveynlerin, bu siirece katilmay1 da ayni
0lciit lizerinden algiladig1 goriismeler sirasindaki ifadelerinden anlasilmistir. Yapilan analizlerde genel
olarak ulasilan degerlendirmenin “gocugum basarili oldugu i¢in segildi, benim de annesi/babasi olarak
bu basarida payim var” diisiincesinin oldugu goriilmiistiir. Bu sebeple basar1 temasi ¢cocugun
basarisinin gostergesi Ve ozdesim kurarak basaryt sahiplenme olmak tizere iki alt temaya ayrilmistir.

Cocugun basarisinin géstergesi. Ebeveynlerle yapilan goriismelerde BILSEM 6grenci tanilama
siirecine aday olmanin ¢ocugun basarili olmasi anlamina geldigi ifade edilmistir. Verilerin analizi
sirasinda aile i¢i yasantilar veya tanilama siirecine dair sorulan sorulara verilen cevaplarin, cocugun
basarili kabul edilmesi odaginda cevaplandirildigi anlagilmistir. Ebeveynlerin ifadelerinden anlagildigi
iizere biitiin aile i¢in siirece kabul edilen ¢ocuklar1 basarili goriilmektedir. Bu dogrultuda ¢ocugun
basarisinin gostergesi alt temasi elde edilmistir. Ilgili alt temaya iliskin goriisler asagida sunulmustur:

Ablasi da ¢ok sevindi, bende dedi Cemre’nin basarisini yakalayacagim diyor. (Sengiil).

Aa ben gururlandim ¢iinkii bagarsin istiyordum, basarili olsun, iyi olsun, bu sinavda basarililar i¢indi o yiizden
gururlandim (Giil).

Mutlu oldu babasi da, heyecanlandi, gurur duydu. Ciinkii ¢ocugu bagarili olarak goriilmiis. (Meliha).

Ozdesim kurarak basariyi sahiplenme. Cocuklarin 6zel yetenekli olarak tanilanma siirecine katilmasi
iizerinde ebeveynlerin kendilerine dair farkli ¢gikarimlari oldugu anlasilmistir. Bu ¢ikarimlar analiz
edildiginde, ifadelerin ozdesim kurarak basary sahiplenme alt temasi altinda kiimelendigi
anlagilmistir. Bu dogrultuda alinan verilere gore olusan kodlar ise ebeveynlik roliine giiveninin artmast
ve ¢ocukluk hayallerini gerceklestirme sansidir. Katilimeilardan dordii bu siirecin kendisinin gegmiste
gerceklestirme firsat1 bulamadigi hedeflerinin, cocugu tarafindan gercgeklestirilecegi anlamina geldigini
ifade etmistir. Katilimeilarm ilgili goriisleri asagida sunulmustur:

Hepsi benim egitimine yardimer oldugumu bildikleri igin hepsi bana sey dedi, demek ki iizerinde duruyorsun
(Meliha).

Gururlandim hocam, ben de onun annesiyim sonugta, ben yetistirdim onu (Ceren)
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Cocugumla gururlandim ve duygulandim. igimden bir seving geldi, Ben de mesela tenis cok oynardim
birinciliklerim vardi ama liseden sonra biraktim, i¢inde kaldi ama kizimin i¢inde kalsin istemiyorum, gidecek yere
kadar gitsin. Benim iyi yerlere gelme sansim olmadi, fakat cocugum segilmis... (Ugur).

Egitimde Yiiksek Beklenti

Ebeveynler ile yapilan goriismelerin analizi sonucunda egitimde yiiksek beklenti temasi elde edilmistir.
Yapilan goriismelerde, ¢cocuklarinin 6zel yetenekli olarak tan1 almaya aday gosterilen ¢ocuklarinin
tamlama siirecinde aday olmalarinin, ebeveynler icin 6zel yeteneklilere BILSEM’de verilen egitimi
almaya hak kazanmalar1 anlamina geldigi anlagilmigtir. Katilimeilar, ¢ocuklarinin 6zel yetenekli olarak
tamlandiktan sonra BILSEM’de alacag egitimi ¢ok dnemli grmekte ve bu egitimle ilgili asir1 beklenti
icinde olmaktadirlar. Bu sebeple ebeveynlerin ifadelerinden 6zel yetenekli tanis1 almaya aday olmanin
onlar i¢in oldukga nitelikli bir egitim almaya aday olmakla ayn1 anlama geldigi anlagilmstir.
Ebeveynler nitelikli bir egitim alma beklentisine dair diislincelerini gelecege dair olumlu beklentiler,
kacilmamasi gereken bir egitim firsati ve iilkesine faydali olma kavramlariyla ifade etmeye
calismuslardir:

....sonugta ¢ok giizel bir egitim firsatini, onun destegini kagirmus olur. (Sengiil).

Bebekliginden beri ¢ocugumla siirekli miizik dinlerdik, tencere alirdik, bardak alirdik, fonlarla sesler ¢ikarmaya
calisirdik hamileyken bile dans ederdik ama simdi 6nemli olan, bu yolda ona destek olunmast, yol gosterilmesi, iyi
bir egitim alacak olmas1 (Ruhgen).

Cocugumun ilerde daha iyi bir yerde daha iyi bir ortamda bulunmasini hayal ettim, okulda giizel bir egitim almasi
(Ceren).

Yani ben ¢ocugumun iistiin yetenekli olup olmadigini bilmiyorum ama bununla ilgili sinavi kazandiginda daha iyi
bir egitim alacagi aklima geldi. Burada gordiigii egitimle kesinlikle ufku agilacak (Emre).

Mutlu oldum heyecanlandim, kim istemez ki ¢ocugu iyi yerlere gelsin, cocugunun parlak bir gelecegi olsun (Biilent).

Soyle bir sey vardi benim bir tane de bundan biiyiik oglum var, oglum c¢ok caligkan basarili da onun da boyle bir
sinava katilmasina ¢ok isterdim. Ben sadece pigmanligimi dile getirdim, ogluma séyledim ben bdyle bir sinav
oldugunu bilmiyordum yoksa senide o sinava sokardim dedim (Miijgan).

Cok mutlu oldum gurur duydum ya insallah vatana millete bize faydali biri olur (Selim).

Tan1 Alamama Kaygisi

Katilimcilardan elde edilen veriler 15181nda olusan ana temalardan bir digeri fan: alamama kaygisidir.
Cocuklarmin 6zel yetenekli olarak tan1 alma siirecine aday gdsterilmesinin beraberinde BILSEM
tanilama siirecinin sonucuna yonelik kaygiy1 da giindeme getirdigi goriilmiistiir. Bu sebeple tanilama
siirecinin bir pargasi olan tanilama sonucuna dair ebeveynler, hem ¢ocuklari hem de kendileri agisindan
degerlendirmelerde bulunmuslardir. Ozel yetenekli tanis1 almaya aday olan gocuga sahip ebeveynlerin
yasadiklar1 kaygiya iligskin yapilan degerlendirmelerdeki farkliliklar dikkate deger goriilmiis ve
ebeveynlerin tan1 alamama kaygisi ana temasi, basa ¢ikma konusunda ¢aresizlik ve bas etme
stratejileri gelistirme Olarak iki alt tema igerisinde kiimelendigi anlagilmstir.

Basa ¢ikma konusunda caresizlik. Ozel yetenekli tanis1 almaya aday gosterilen dgrenciler igin siirecin
sonunda ebeveynlerin karsilagtigi sonuclardan biri de gocugunun 6zel yetenekli olarak tanilanmamasi
olacaktir. Bu sonug katilimcilarin tamamu igin kayg verici olarak degerlendirilmektedir. Ozel yetenekli
bireyleri tanilama siirecinde, ¢ocuklarinin tan1 alamama ihtimaline karsi, gocugun ve kendisinin
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algisina iligkin ebeveynlerin degerlendirmeleri incelendiginde, cocuklarin ve kendilerinin hayal
kiriklig1 yasayabileceklerini ve tiziileceklerini belirtmislerdir. Ayrica ebeveynlerin altis1 ise tant
alamamasinin kendi yetersizligi anlamina geldigini ifade etmistir. Katilimcilarin ifadeleri, basa ¢tkma
konusunda ¢aresizlik ana temasi altinda hayal kiritkligi ve iiziintii, ebeveynin kendini su¢lamasi kodlar
etrafinda analiz edilmistir.

Hayal kiriklig1 yasar, ¢ok iiziiliir ¢linkii onun tek arzusu tek istegi bu, o ¢ok hevesli, buna ¢ok istekli, kendimi
ispatlayacagim diyordu (Ruhsen).

Nasil desem tiziiliirtim, iiziilme noktam su olur, sonugta ¢ok giizel bir egitim firsatini, onun destegini kagirmus olur,
hedefine ulagir, tabi ki ama belki BILSEM olursa daha kolay ulagir (Sengiil).

Demek ki ben ¢ocugumu o seviyeye getirmemisim, daha 6z verili davranmaliymigim diye diistiiniiriim (Behsat).

Bas etme stratejileri gelistirme. Ozel yetenekli bireyleri tan1lama siirecinde, cocuklarinin tan1 alamama
ihtimaline kars1, cocugun ve kendisinin algisina iliskin ebeveynlerin degerlendirmeleri incelendiginde,
bags etme stratejileri gelistirme alt temasinda ebeveynlerin hem ¢ocuklart hem de kendileri igin
savunma mekanizmalar1 ve Onleyici tedbirler aldigi goriilmiistiir. Bag etme stratejileri gelistirme alt
temasinda ¢ocugunun yasayacagi kaygi ihtimaline kars1 ebeveynlerin tanilama siirecini cocuga ifade
etme bicimindeki hassasiyetleri anlasilmistir. Katilimcilarin sekizi olasi olumsuz sonucu ¢ocuga ifade
etmeye 0zen gostermeleri gerektigini boylece cocuklarin olumsuz etkilenmeyecegini diisiinmektedir.
Katilimcilarin birgogu tarafindan sdylenilen bu ifadeler analizlerde ¢ocuga siireci anlatis bigimine 6zen
gosterme kodunu olusturmustur. Katilimcilarin ilgili goriisleri asagida sunulmustur:

Eger kazanirsan ¢ok giizel egitimler alacaksin, 6gretmenlerin sana destek olacak gibi seyler dedim ona yoksa
goziinde biiyiliyecek, belki gecemeyecek tiziilecek, ¢alismay1 birakacak (Emre).

Biraz anlattim o da heyecanlandi ama tam olarak anlamadi ne oldugunu, ¢ok sorgulamasina izin vermedim,
davraniglari degismesin hocam kendini farkli hissetmesi iyi olur mu bilmiyorum anlayacagmn (Ugur).

Biraz benim anlatma seklime bagh aslinda, giizel anlatmaliyim (Sengiil).

Bunu ogluma ¢ok iyi anlatmaliyim yoksa gok {iziiliir, tabii ona iyi anlatmaliyim (Dildar).

Bas etme stratejileri gelistirme alt temasinda karsimiza ¢gikan diger ifadeler ise ebeveynlerin kendi
hissedecegi iiziintii ve kaygiy1 onlemeye yonelik bas etme stratejileridir. Katilimcilarin farkli bakisg
acilar sunarak, olas1 sonuglarla ilgili kaygi1 yasamayacagina dair goriisleri egitimi i¢in daha fazla ¢caba
gosterme Ve siirecin objektifligine dair stiphe duyma kodlan ile kavramsallastirilmistir. Bu alt temay1
olusturan alintilardan bazilarina asagida yer verilmistir:

Bu daha baslangig, diinyanin sonu falan diye diisiinmem belki ¢ocukta etki edebilir, ama bende etki yaratmaz, daha
cok sey var, halk egitime gétiiriiriim, 6zel hoca tutarim. Asla vazgegmem, bagka yollar denerim (Meliha).

Cocugumu, yeteneksiz oldugu anlamina gelmez, bu yeteneksiz demek degildir. Mesela, herkese ben doktor
olacagim diyor. Eger genel cerrah, olacaksa illa BILSEM basamaklarindan gegmek zorunda degil, alisirsa,
muhakkak olur, yeter ki istesin. (Ugur).

Gegmezse biz yaniliyor muyuz acaba ¢ocuk orda dyle dogru sekilde dlgiildii mii? Sorulari, yeterliligi ne kadar gibi
sorular kafamizdan gecer olumsuz oldugu takdirde, acaba giivenebilir miyim? Yani siava giivenebilir miyim

bilmiyorum (Zeynep).

Acikeasi burada da torpil oldugunu diisiiniiyorum, yani ne kadar giivenebilirim ki bu sinavlarin sonuglarina.
(Ruhsen).
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Tamlama Siirecinin Aile ici Psikososyal Deneyimler Uzerinden Degerlendirilmesi

Ozel yetenekli tanis1 almaya aday olmak okulun yonlendirmesi ile baslayip, BILSEM’de cesitli
testlerden gegen bir siireyi kapsamaktadir. Birkag ay1 kapsayan ve ¢esitli sinavlardan olusan bu donem,
aile liyelerinin yeni bilgiler ve tecriibeler edinmesine sebep olmustur. Aile i¢erisinde yasanan bir¢ok
yeni deneyimin aile dengesi tizerindeki etkisi diisiiniildiigiinde, bu dénemin ¢ocuklar ve aileler
acisindan nasil degerlendirildigi oldukca 6nemlidir. Tanilama siirecine katilmanin ortaya ¢ikardigi aile
ici psiko-sosyal deneyimlere dair ebeveyn goriislerinin incelendigi arastirma sorusuna bagl olarak
verilen cevaplar analiz edildiginde aile ortaminda degisim ana temasi belirlenmistir.

Aile Ortaminda Degisim

Uyeler arasindaki iliski biciminin sergilendigi, duygularin ifade edildigi, kurallarin isletildigi, dongiisel
bir etkilesim igerisinde varligini devam ettiren aile ortamu, liyelerden birinin yasadig1 yeni bir
deneyimle degisim gegirebilmektedir. Yapilan goriismeler sonucunda bir aile tiyesinin 6zel yetenekli
tanilama siirecine katilmasi ve 6zel yetenekli olarak tanilanma olasiliginin aile ortaminda gesitli
degisikliklere sebep oldugu anlasilmistir. Analizlerde ebeveynlerin ifade ettigi degisimlerin
niteligindeki ¢esitlilik dikkate deger goriilmiis ve aile ortaminda degisim ana temasi, onlarin
ifadelerindeki vurgular dikkate alinarak islevsel ve islevsel olmayan olmak tizere iki alt tema altinda
degerlendirilmistir. Temalarla ilgili olarak katilimeilarin duygu, diisiince ve deneyimlerinin 6ziinii
anlamak amaciyla her tema dogrudan alintilarla desteklenmistir.

Islevsel. Ozel yetenekli tanilama siirecinin aile i¢i psiko-sosyal deneyimlere yansimasina dair ebeveyn
goriisleri incelendiginde aile iiyelerinin duygu, diisiince ve davranislarinda yarattigi degisimin bir
kisminin islevsel yonde oldugu anlagilmigtir. Katilimeilar; kendileri, aday olan ¢ocuklari ve diger
cocuklarmin, tanilama siirecine dair pozitif duygular edindigini belirtmislerdir. Bu duygulara dair
ifadeleri asagida sunulmustur:

Hocam ben, hatta 6gretmene soyledim, sanki kendim sinava girecekmisim gibi heyecanli oldugumu séyledim.
Hocam ¢ok gurur duydum. (Fahri).

Ayy hocam ne demek yaa, ugurdu ugurdu ne demek. Hayatim degisir benim kizim kazansa. Ben ¢ocugumun ilerde
daha iyi bir yerde daha iyi bir ortamda bulunmasini hayal ettim. (Ceren).

Kizim biraz i¢ine kapaniktir, o da biz anlattik¢a artik kendiyle gurur duymaya basladi, o kadar heyecanliyd: ki
gorseydiniz, onun da kendine giiveni artt1 (Nuran).

Ug cocugum daha var, onlar da cok mutlu oldular hirs yaptilar. (Biilent).

Ablasinda da ¢ok degisiklik var, siirekli beraber ¢alisiyorlar, anlamadiklart konulari beraber yapiyorlar daha da ¢ok
beni mutlu etti. Yani beraber bir seyler yapmaya bagladilar. (Sengiil).

Ozel yetenekli olarak tanilanma siirecine katilmis olmay1 basar1 olarak degerlendiren ebeveynler icin,
cocuklarimin egitimine daha fazla destek olma ve ¢ocuklarinin egitimiyle yakindan ilgilenme ihtiyaci
dogdugu goriilmiistiir. Aileler i¢in bu siireg motive edici olmustur. Ayrica siirece katilan ¢ocuklar ve
diger kardeslerin de yasadiklar1 bu deneyimi bir motivasyon kaynag olarak algiladigi, ebeveyn
goriislerinden anlasilmigtir. Tanilama siirecine katilan ¢ocugun kisisel kaynaklarini daha fazla
hissedebildigi ve kendine giiveninin arttig1 katilimeilarin ifadelerinden anlagilmigtir. Asagida sunulan
ifadeler egitime karsi motivasyonun artmasi, ilgi ve destegin artmasi, ebeveynde yogun sorumluluk
duygusu, stirece katilan ¢ocukta 6zgiiven kodlari etrafindan degerlendirilmistir.
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Ama sunu diigiindiirttii bu olay bize, kendimizi gelistirmeye yonelik daha ¢ok bir seyler yapmaliyiz, bir seyler
olmali diye arastirmaya basladik. Hepimiz destek olmaliy1z eger cocuk, bu yolda ilerlerse onu destekleyecek
nitelikte olmamiz gerektigini esimde bende diisiindiik¢e daha ¢ok arastirmaya basladik (Zeynep).

Yani daha ¢ok 6zen gosterdim, sik sik 6gretmeniyle goriistiim, giinliik gelisimini daha fazla takip ettim, giyimine
yemesine her seyine dikkat ettim. Daha ¢ok ¢alisiyor, eskiden gider yarim saat hikaye okurdu anlatirdi bana, simdi
ise bir saat okuyor, diyor bunlar benim i¢in ¢ok basit baba diyor, diyor ki baba daha zor test getir... (Nejat).

Yani artik sey diyor, anne ben biiyliyecegim kahraman olacagim de mi. Daha suan kahraman falan oldugunu santyor
(Dildar).

Cocukta bir 6zgiiven patlamasi oldu, ... ben, zaten zeki 6grenciyim, kendini boyle sey yapma havasi var (Stimeyye).

flk defa ders progranm yaptik biitiin aile kendimize. Kitap okuma saati koyduk. Bende esimde mecburen kitap
okumaya bagsladik. Yani, sdyle sdyleyeyim, sorumluluk duydum daha fazla, zaten biz ¢ok ilgilen bir aileydik
(Selim).

Kardesi de ders galigmaya bagladi, hatta daha ¢ok ¢alismaya basladi (Behsat).

Ug ¢ocugum daha var, ¢ok mutlu oldular, hirs yaptilar, ders ¢alistyorlar, daha ¢ok calisacagim baba diyorlar. Ben
caligkan degilim, onur belgesi almaya ¢alisacagim (Biilent).

Islevsel olmayan. Ogrenci tanilama siirecinin yarattig1 aile igi psiko-sosyal deneyimlere dair
ebeveynlerin diislinceleri incelendiginde aile liyelerinin siirece dair merak ve kaygi yasadigini ifade
ettikleri goriilmiistiir. Katilime1 ebeveynlerden bazilar1 BILSEM tanilama siireci ile birlikte
davranislarinda degisiklikler yapmaya basladiklarini ve aile igerisindeki bazi rutinleri degistirmeye
calistiklarini ifade etmislerdir. Katilimcilarin ifadesinden aile igerisindeki davranis kontrolii islevinin
daha fazla katilastig1 anlagilmistir. Gériismeye katilan ve birden fazla ¢ocugu olan ebeveynlerden
alman cevaplar analiz edildiginde 6grenci tanilama siirecinin diger kardesler iizerinde kendine 6zgii
etkileri oldugu anlasilmistir. Gorlisme analizlerinden; kardeslerde, siirece katilan ¢ocuga yonelik
kiskanglik ve rekabet duygularinin olustugu anlagilmigtir. Bu dogrultuda aile ortamina degisim ana
temasinin altinda islevsel olmayan alt temasi belirlenmis siirece dair merak ve kaygi, davranis
kontroliiniin katilagmasi ve kardesler arasi rekabet kodlar ortaya ¢ikarilmistir. Katilimcilarin
davranislarina dair dikkat ¢eken goriisleri asagida verilmistir:

Smav nasil olacak, sonra ne olacak, ona nasil sdylerim, dedigim gibi, aslinda biraz tedirgin oldum, sonugta diger
derslerindeki siavlar gibi degil ki, bilmiyoruz (Dildar).

Bayagi sordu, 6zel yetenekli, ne demek bu siav neyin sinavi diye ¢ok soru soruyor, sinavi kazandiktan sonra nasil
bir hayatim olacak diye sorular soruyor (Meliha).

Nasil olacagini bilmediginden, ¢ocuk bayagi bayag: stresli (Behsat).

Keske evimiz daha biiyiik olsaydi, belki daha da iyi olabilirdi boyle, bunlari diisiindiim nasil olabilir, nasil yeni bir
eve gegebiliriz. (Fahri).

Biraz daha siki takip ediyoruz artik dyle eskisi gibi cani istediginde ders ¢alismayacak (Giil).

Bir tane kizim daha var, hi¢ ders ¢alismazdi ama simdi kiskaniyor kardesini baktim daha fazla caligmaya baslad,
kendi aralarinda konusuyorlar, onlar kendini Berra ile kiyaslamaya basladilar (Nuran).
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Tartiyma ve Sonu¢

Bu arastirma okullar1 tarafindan ézel yetenekli tams1 almaya aday gosterilerek, BILSEM 6grenci
tanilama siirecine katilan ¢ocuklarin ebeveynlerinin bu olguya iligkin algilarinin ve tanilama stirecinin
aile i¢i psiko-sosyal deneyimlenmesine iligkin goriislerinin degerlendirilmesi amaciyla
gergeklestirilmistir. Calisma bulgulari akranlarindan farklilik, basari, egitimde yiiksek beklenti, tan
alamama kaygusi ve aile ortaminda degigim olmak iizere bes ana tema ¢ercevesinde ortaya ¢ikmustir.

Akranlarindan farkhilik, 6zel yetenekli ¢ocuklarin literatiiriinde sikga kullanilan, onlarin bazi
ozelliklerinin dagilimi, yogunlugu, zamanlamasi ve kompozisyonu acisindan farklilik gosteren kisiler
olarak degerlendirilmesi anlamina gelen bir kavramdir (Ozbay, 2013). Ozel yetenekli cocuklar ve
onlarin ailelerine verilen danigmanlik hizmetlerinde bu kavramin ebeveynler tarafindan ¢ocuklarim
tarif etmek amaciyla kullanildig1 gériilmiistiir. Bu arastirmada ise ¢aligmaya katilan ebeveynlerin,
heniiz 6zel yetenekli olarak tanilanmamasina ragmen, ¢ocuklarini akranlarindan farkli gérme
egiliminde olduklar1 anlasilmistir. Ebeveynlerin tanilama siirecine aday olmayi, basli basina bir
farklilik sebebi olarak kabul ettikleri gibi birgok ebeveyn ise tanilama siirecinden 6nce de gocugundaki
bireysel farklar1 hissettigini ifade etmistir. Cocuklarini en iyi taniyan ve onlar ile en fazla zaman
geciren kisiler, onlarin anne ve babalaridir. Ancak yapilan arastirmalar ailelerin ¢cocuklarini
degerlendirirken yanli davrandigini ve objektifligi diisiik ¢ikarimlar yaptigimi gostermistir (Tarhan ve
Kilig, 2014). Ebeveynlerin ifade ettikleri farkliliga dair anlayislar1 analiz edildigin de bilissel ozellikler
ve kisisel ozellikler olmak iizere iki alt tema ortaya ¢ikmustir.

Bilis, bireylerin diinyay1 algilamay1 ve 6grenmeyi kapsayan biitiin zihinsel siiregleri igerisine
almaktadir. Diisiinme, problem ¢6zme, ifade etme, hatirlama, analiz, sentez gibi zihinsel faaliyetler
biligsel gelisim alaninin niteliklerindendir (Kaufman ve Sternberg, 2008). Arastirma bulgulari
incelendiginde ebeveynlerin ¢ocuklarinda gordiigii farkliliklarin bilissel 6zellikler igerdigi anlasilmis
ve biligsel ozellikler alt temasi olusturulmustur. Elde edilen verilere gore ebeveynlerin kullandigy,
yasitlarindan ilerde, farkl yeteneklere sahip, gelismis dil yetenegi, hizli ve kolay égrenme gibi
tanimlarin, 6zel yetenekli cocuklar i¢in literatiirde kullanilan ifadelerle benzer oldugu goriilmiistiir
(Clark, 2015; Davaslhgil, 2004; MEB, 2013; Opengin ve Sak, 2012). Bu durum, ebeveynlerin &zel
yetenekli veya listlin zekali olma kavramlarini tanilama siirecine katilmadan 6nce televizyon, sosyal
medya ve egitimcilerden 6grendigini gosterebilir veya ¢ocuklarin ger¢ekten bu dzellikleri tagiyor
olmasi anlamina gelebilir. Heniiz tanilama siireci tamamlanmadigi igin bu 6zelliklerin ¢ocuklarinda ne
diizeyde oldugu ebeveynler tarafindan 6n goriillememektedir. Cocuklarin sinif 6gretmenleri tarafindan
aday gosterildigi diistiniildiigiinde, yapilan aragtirmalarin bu konuda 6gretmenlerin yetersiz kaldigini
belirtmesi dikkate deger bir bilgidir. Ustiin ve dzel yetenekli cocuklar1 fark etmede ve tanilamada
ogretmenlerin dogru aday gésterme diizeylerinin diisiik oldugunu tespit edilmistir (Neumeister, Adams,
Pierce, Cassady ve Dixon, 2007; Powell ve Siegle, 2000). Tanilama siirecinde ailelerinin ve
ogretmenlerinin etkililiginin karsilastirildigi ¢aligmalar incelendiginde de, ailelerin ¢ocugun 6zel
yetenekli olmasina iligkin tahminlerinin daha isabetli oldugu goriilmiistiir (Louis ve Lewis, 1992;
Parkinson, 1990). Bu sebeple tanilama siirecine aday gosterilen ¢ocuklar igin ebeveyn
degerlendirmelerinin daha dikkate deger oldugu diisiiniilmektedir.

Ebeveynlerin 6zel yetenekli tanis1 almaya aday gosterilen ¢ocuklar i¢in ifade ettikleri farkliligin diger
boyutu ise kisilik ozellikleri cercevesinde degerlendirilmistir. Katilimeilarin kullandigr olgun
davramslar, meraklilik, hirsh olma, ¢aligkanlik gibi tanimlarin ¢ocuklarin kisilik 6zelliklerine dair
ifadeler oldugu anlagilmaktadir. Diinya’da iistiin zekaya iliskin sosyal temsillerin incelendigi benzer bir
aragtirmada ise katilimcilarin en sik ve oncelikli kullandiklar1 sosyal temsillerinin bu arastirma
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sonuglarina benzer olarak zeki, basarili, caligkan ve yetenekli, olgun, azimli, merakl1 gibi kelimeleri
icerdigi gorilmiistiir (Chan, 2002; Kaya, Ogurlu, Tasdemir ve Toprak, 2015; Ozsoy, 2014).
Ebeveynlerin 6zel yetenekli tanis1 almaya aday gosterilen ¢ocuklari i¢in kullandig ifadelerin, iistiin
zekali gocuklart tanimlamak i¢in kullanilan kavramlara benzer sekilde olumlu oldugu anlagilmigtir
(ilgiin ve Altintas, 2015; Silverman, 2000; Tavani, Zenasni ve Pereira-Fradin, 2009). Arastirma
bulgular incelendiginde ebeveynler, tanilama siirecine katilan ¢cocuklari i¢in 6zel yetenekli tanimini
acik bir sekilde kullanamamis olsa da gocugunun tanilama siirecine aday olmasinin onlar igin 6zel
yeteneklilere 6zgii birgok niteligi tagimasi anlamina geldigini anlasilmistir.

Basari, ebeveynler i¢in ¢cocugun egitim hayatinin odak noktasini olusturmaktadir (Gordon, 1993).
Egitim donemi icerisindeki sinavlar, 6grenci karneleri, okul se¢imleri ve meslek yasaminin, basari
dlciitlerinin oldugu sinavlara gore belirlendigini diisiindiigiimiizde, BILSEM tanilama siirecinin de bu
sistemin bir pargasi haline doniistiigii goriilmiistiir (Sak ve digerleri, 2015). Ebeveyn goriislerinin
analizi sonucunda ortaya ¢ikan bulgular incelendiginde, tanilama siirecine aday olmanin basarili
olmaya eg deger goriildiigli anlagilmigtir. Ebeveynlerin bu dogrultudaki ifadeleri dikkate alinarak
basar: ana temasinin ortaya ¢iktig1 goriilmiistiir. Novotna ve Sejvalova (2002), 6zel yetenekli
cocuklarin ebeveynlerinin de en sik karsi karsiya kaldiklar1 zorluklarindan birinin, gocugunun
basarisizlik yasamasi korkusu oldugunu belirtmistir. Aragtirmaya katilan 6grencilerin 6zel yetenekli
tanisini alip almadiginin heniiz belli olmadig: disiiniildiigiinde, 6zel yetenekli 6grencilerin ebeveynleri
gibi (Hodge ve Kemp, 2006) cocugu 6zel yetenekli olmaya aday gosterilen ebeveynlerin de
cocuklaria okul basarisi i¢in yogun sekilde baski yaptiklar goriilmektedir (Kapikiran, 2016). Bu
siirece katilmanin ebeveynler i¢in cocuklarinin basarili olarak kabul edilmesi anlamina geldigi ¢ocugun
basar gostergesi alt temasi ile anlam bulmustur. Oysaki yapilan arastirmalarda genel kaninin aksine,
0zel yetenekli ¢ocuklarin egitim hayatlarinda daima basarili olamadigi goriilmiistiir (Clemons, 2008).
Ozellikle okul yasamlarinda basarisizlik dzel yetenekli ¢ocuklarin sik¢a karsilastigi bir durum
olabilmektedir. Aragtirmada bir¢cok ebeveynin kendilerini ¢ocuklariyla 6zdeslestirdigi ve bu basaridan
kendilerine pay ¢ikardigi da anlagilmigtir. Bu ¢ikarimin sonucunda ebeveynlerin ¢ocuklarinin tanilama
siirecine aday olmasina iligkin bagar1 temasina yiikledikleri anlamlar incelendiginde ézdesim kurarak
basary1 sahiplenme alt temas ortaya cikmugtir. Ozel yetenekli cocuklarin ebeveynlerinin kendilerini
basarili olarak degerlendirmesinin (Caligkan, 2017) ¢ocugu tanilama siirecine aday ailelerde de
goriilmesi anlagilir olarak kabul edilmektedir. Ebeveynlerin tanilama siirecine yiikledikleri anlamlar
incelendiginde, ebeveynin basariy1 sahiplenme alt temasinin olusturulmasi ebeveynlik roliine giivenin
artmast ve ¢ocukluk hayallerini gergeklestirme sansi kodlarina iligkin ifadelerin sikligindan
kaynaklanmistir. Goriigmeler sonucundan tanilama siirecine resim, miizik gibi yetenek alanlarindan
katilan ¢ocuklarin ebeveynlerinin benzer yeteneklerinin ve ilgilerinin oldugu anlasilmis, bu sebeple
cocuklarimin alacaklar1 egitiminin kendilerinin ulasamadig1 hayallerini ger¢eklestirilmesi anlamina
geldigini ifade ettikleri goriilmiistiir.

Arastirma bulgular incelendiginde 6zel yetenekli olarak tan1 almaya aday gdsterilmenin, ebeveynlerin
zihninde daha nitelikli 6zel bir egitim anlamina geldigi anlagilmistir. Bu diisiinceye iliskin siklikla
gelecege dair olumlu beklentiler, kagilmamasi gereken bir egitim firsati ve iilkesine faydali olma
ifadeleri kullanilmis ve bu ifadeler egitimde yiiksek beklenti temas1 altinda birlestirilmistir.
Ebeveynlerin dikkate deger algilarinin, genel olarak BILSEM’deki egitim olanaklari ve bunun ¢ocugun
gelecegine olumlu yansimasina iliskin oldugu anlasilmistir. Ebeveynler, okula ek olarak alinan egitim
ile cocuklarmin yeteneklerinin gelistirilecegini, onlara gerekli rehberlik hizmetlerinin sunulacagini ve
alaninda uzman 6gretmenler tarafindan projelerle desteklenecegini diisiinmektedirler. Ayrica onlara
gore BILSEMlerdeki egitim olanaklari gocuklari igin daha basarili bir egitim 6gretim hayati
gecirmelerini saglayabilir. Arastirmaya dahil olan ebeveynlerin, BILSEM ile ilgili goriisleri
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incelenirken bu siirecle ilgili benzer temaslari ve deneyimleri olmus ebeveynler ile ilgili olan
literatiirden faydalanilmasi gerektigi diistiniilmiistiir. Karakus (2014) ve Kog (2016) aragtirmalarinda
ebeveynlerin, Diinya Bankas1 ya da Avrupa Birligi Egitim Fonuna proje ile bagvurulmasi, ¢esitli
fonlardan destek alinmasi, ¢ocuklara yonelik sosyal aktivite ve kiiltiirel gezilerin ¢ogaltilmasi gibi
egitim olanaklarinin BILSEM’lerde daha fazla olmasina dair yiiksek beklentilerinin oldugunu
belirtmislerdir. BILSEM egitimine dahil olmay1 bir firsat olarak degerlendiren katilimcilarm da buna
benzer beklentilerinin oldugunu anlasilmaktadir. Oysaki yapilan arastirmalarda bu egitimle ilgili
deneyimi olan ebeveynlerin ve alana dair uzmanlarin 6zel yetenekli gocuklarin egitimine dair birgok
olumsuz elestirileri oldugu goriilmiistiir. Alanin uzmanlarina gore 6zel yeteneklilerin egitiminde; teori
ve uygulama arasindaki uyumsuzluklar, ulusal tanilamalarda ve program tiirlerindeki yetersizlikler,
uygulayicilarin alana dair tasidigi eksiklikler gibi problemler 6zel yeteneklilere verilen egitimin
niteligini diistirmektedir (Sak ve digerleri, 2015). Ebeveynlerin goriislerinin alindig1 aragtirmalarda,
0zel yetenekli bireylere verilen egitimin fiziksel ortaminin uygun olmamasi, ¢alisma saatlerinin azligi,
becerilerini kullanabilmeleri igin gerekli donanim ve egitim materyallerinin eksikligi bakimindan
BILSEM’in olumsuz olarak degerlendirildigi goriilmiistiir (Kog, 2016). Bu arastirma sonuglarinin,
ortaya ¢ikan egitimde yiiksek beklenti temasi ile karsilastirilmasi sonucunda ilgili temanin ebeveynler
adina daha ¢ok iyimser bir beklenti olabilecegi diisiiniilmektedir.

Arastirma bulgularina gore gocugunun 6zel yetenekli olarak tani almaya aday gosterilmesi ebeveynler
icin kaygiy1 da beraberinde getirmistir. Yurt icinde ve yurt disinda yapilan birgok arastirmada 6zel
yetenekli olmanin olumlu bir imaj ¢agristirdigi disiiniildiigiinde (Busse, Dahme, Wagner ve
Wieczerkowski, 1986; Chan, 2002; Ozsoy, 2014) bu imaja biiriinememenin ebeveynler i¢in kaygi
verici olarak algilanmasinin dogal bir sonug olacag diisiiniilmektedir. Ebeveynlerin bu dogrultudaki
goriisleri analiz edildiginde tan: alamama kaygisi ana temasi ve buna bagli olarak basa ¢ikma
konusunda ¢aresizlik ve bag etme stratejileri gelistirme alt temalar1 ortaya ¢ikmigtir. Katilimeilarin
kendi algilarina iligkin degerlendirmeleri incelendiginde basa ¢ikma konusunda ¢aresizlik alt temasi
igerisinde biiylik cogunlugunun bu duruma olumsuz anlam yiikleyerek hayal kirikligi ve iiziintii ile
ebeveynin kendini su¢lamasi ifadeleri ile tanimlanan goériislerinin oldugu anlasilmustir. Yapilan
aragtirmalar incelendiginde benzer sonuglarin ortaya ¢iktigi goriilmiistiir. Makel (2009) tarafindan,
cocuklart {istiin zekali olarak tanilanan ve gocuklari {istiin zekali tanilanmayan ebeveynlerin
tutumlarinin incelendigi arastirmada, iistiin zekalilar programina ¢cocugu kabul edilmeyen ebeveynlerin
genel akademik alandaki tutumlarinda olumsuz anlamda bir degisim oldugu saptanmistir. Yine
Belur’un (2014) arastirmasinda aile i¢inde begeni, takdir ve ilgi gostermedeki artis bakimindan kayit
hakki kazanan dgrencilerin ebeveynlerinin; ¢cocuklari i¢in daha aktif olmak ve moral bozuklugu
yasamak bakimindan da kayit hakki kazanamayan 6grencilerin anne-babalarinin 6n plana ¢iktig
sOylenebilir. Arastirma bulgularinda ¢ocugunun basarisini sahiplenen ebeveynlerin, ¢ocugunun
basarisizlig1 olarak kabul ettigi durumu da sahiplendigi anlasilmistir. Bu alg1, ebeveynlerin tani
alamama konusunda kendini suglamasina dair ifadelerinden anlasilmstir. Ozel yetenekli tanist
alamayan c¢ocuklarinin algisina dair ebeveynlerin degerlendirmeleri incelendiginde ise ¢ocuklarin
hayal kiriklig1 yasayabileceklerini ve iiziileceklerini belirtmislerdir. Oysaki yapilan arastirmalarda tani
alan ve tanilanmayan 6grencilerin kendilik algilar1 arasindaki farkin anlamli olmadig1 goriilmiistiir
(Opengin, 2011). Ayrica cocugunun dzel yetenekli tanis1 alamamasina olumsuz bir anlam yiiklemeyip
etkilenmeyecegini belirten birgok katilimc1 oldugu anlagilmis, konu ile ilgili goriisleri bag etme
stratejileri gelistirme alt temasi altinda birlestirilmistir. Herhangi bir olumsuz sonug oldugu takdirde
cocuklarimin egitimleri icin daha fazla caba géstereceklerini ve vazgegmeyeceklerini belirtmislerdir.
Ayrica ¢ocugu 6zel yetenekli olarak tanilanamayan ebeveynlerin bazilari, 6grenci tanilama siirecinin
objektif olduguna dair siiphelerinin olacagin dile getirmislerdir. Ebeveynlerin tanilama siirecini ele
alis ve gocuguna ifade edis bi¢cimine gosterdikleri 6zenin sebeplerine dair verdigi cevaplar
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incelendiginde, olas1 olumsuz sonuca tedbir olarak ¢ocuga siireci anlatis bigimine ézen
gostereceklerini sdylemiglerdir.

Caligmada son olarak ortaya ¢ikan aile ortaminda degisim ana temasi 6zellikle tanilama siirecinin aile
ici psiko-sosyal deneyimlere yansimasi ile iligkilidir. Aile iiyelerinin dongiisel iliskilerinin kuruldugu,
disiplin kontrolii, duygularin ifadesi, destek ve ilgi gdsterme bicimleri gibi aile iglevlerinin kendisini
gosterdigi aile ortami, kendi igerisinde kurdugu bir denge ile devam etmektedir. Bu dengede dongiisel
iligkilerin 6nemi oldukg¢a fazladir. Dongiisel nedensellik, iiyelerden birinde meydana gelen degisimin
sistemin diger parcalarinda etki gostermesine sebep olmaktadir (Goldenberg ve Goldenberg, 2008).
Dongiisel iligki bu arastirma bulgularinda da kendini gostermistir. Aile iiyelerinden birinin tanilama
siirecine katilmig olmasinin, ailenin diger iiyeleri {izerinde etkileri oldugu ve aile ortaminda degisim
yasattig1 anlasilmistir. Yapilan caligmalarda iistiin yeteneklilik tanisinin, kardesler de dahil tiim aile
tiyelerinin hayatini etkiledigini gostermektedir (Fornia ve Frame, 2001). Ebeveynler siirecin kendileri,
tanilamaya aday olan ¢ocuklari ve diger ¢ocuklar1 agisindan benzer etkilere sebep oldugunu ifade
ettikleri gibi aile igi rollere gore farkli yansimalarin oldugunu da belirtmislerdir. Katilimcilarin
kullandiklar1 ifadelerin aile sistemine etkisinin niteligi dikkate alinarak islevsel ve islevsel olmayan
degisim olmak iizere iki alt temaya ayrilmstir.

Islevsel alt temas1 pozitif duygular, egitime karst motivasyonun yiikselmesi, ilgi ve destegin artmasi,
ebeveynde yogun sorumluluk duygusu, siirece katilan ¢ocukta 6zgiiven kodlarindan olugsmaktadir.
Katilimer ebeveynler, tanilama siirecine katildiklarini 6grendikten itibaren tiim aile tiyelerinin mutluluk,
heyecan, iftihar gibi pozitif duygular hissettiklerini belirtmiglerdir. Tanilama siirecine aday olmaya
verdikleri olumlu anlam diisiiniildiigiinde bu duygu durumlarinin ifade edilmesi sasirtict olmamaktadir.
Yapilan birgok arastirmada ¢ocuklari iistiin zekali olarak tanilandiktan sonra, ebeveynlerin gurur,
oviing, kayg gibi tepkiler gosterdikleri belirtilmistir (Chan, 2002; Fisher, 1981). Yine Opengin ve Sak
(2012) arastirmasinda, ¢ocuklarinin iistiin yetenekli tanis1 almig olmasinin ebeveynlere olumlu
duygular hissettirdigini ifade etmislerdir. Bu arastirmada Opengin ve Sak’in (2012) arastirmasini
tamamlayici sekilde, ebeveynlerin hissettikleri duygularin tanilama siirecinden itibaren basladigini
gostermistir. Ayrica bu aragtirmanin bulgulari, aday olan ¢ocuklarin siirece dahil olmayla ilgili olumlu
bir alg hissettigi ve 6zgilivenin gelismesi gibi pozitif duygu ve deneyimler ge¢irdigi anlasilmistir.
Yapilan galismalardan bazilar1 da bu bulguyla ortiisiir niteliktedir (Berlin, 2009; Hoge ve
Renzulli,1993). Ogrenci tanilama siirecinin kardesler iizerindeki etkisine iliskin ebeveyn algilari
incelendiginde, biitiin ¢ocuklarin derslerine karsi motivasyonunun arttigini ve tanilamaya katilan
kardese begeni duyduklarini ifade ettikleri anlasilmistir. David, Gill ve Raviv, (2009) tarafindan ortaya
konan, {istiin yeteneklilik etiketinin kardesler arasindaki empati ve arkadasligi arttirdig1 bulgusunun,
ebeveynlerin ifade ettigi begeni, gurur duyma gibi pozitif duygular ile iligkili oldugu diisiiniilmektedir.
Ulasilan sonuglar, 6grenci tanilama siirecinin ebeveynlerin sorumluluk duygularini artirdigini
gostermistir. Bu sebeple hem ¢ocuguna olan ilgi ve desteginin arttigi, hem de eve ait kurallarda ve
diizende dnemli degisiklikler yapildig: anlasilmistir. Yapilan arastirmalarda 6zel yetenekli tanist almis
ailelerin birbirlerine daha ilgili olduklar ve daha fazla sorumluluk hissettikleri goriilmiistiir (Baykog-
Dénmez, 2014; Opengin ve Sak, 2012). Ebeveynlerin cocuklarini 6zel yetenekli olmaya adim atmis
olarak gormelerinden dolay1; onlarm bir¢ok davranisinin 6zel yetenekli ¢ocuklarin aileleri ile benzer
davranislar oldugu diisiiniilmektedir.

Ebeveynlerin goriisleri analiz edildiginde islevsel degisimler kadar aile i¢in islevsel olmayan
degisimlerin de yasandig1 anlagilmistir. Bir¢ok ailede asiri ilgi, destek ve sorumluluk duygusunun
davranis kontroliiniin katilasmasina dogru ilerledigini, kardesler aras1 yogun begeni duygusunun da
rekabete doniistiigii anlagilmustir. Bu alt temaya iliskin kodlar siirece dair merak ve kaygi, davranis
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kontroliiniin katilagmasi ve kardegler arasi rekabet olarak belirlenmistir. Ebeveynlerin ifadeleri analiz
edildiginde, her sonraki adim i¢in hem kendilerinin hem de siirece katilan gocuklarinin kaygi yasadigi
anlagilmistir. Bu duygu durumunun en 6nemli sebebinin, tanilama siirecine verdikleri onem ve
tanilama sonucunun belirsizligi oldugu diisiiniilmektedir. Daglioglu ve Alemdar’m (2010) ¢alismalari
da benzer sekilde, ailede 6zel gereksinimi olan bir bireyin olmasinin tiim aile {iyelerinin yasamlarini,
planlarini ciddi sekilde etkiledigini gostermistir. Ebeveynlerin 6zel egitime gereksinim duyan ¢ocuga
iliskin asir1 ilgi ve destegin, aile iliskilerini etkiledigi diisiiniildiigiinde (Cavkaytar ve Ozen, 2015) diger
kardeslerin begeni, 6zenme ve kiskangliga (Del Prete,1996) kadar ilerleyen duygularin hissedilmesi
olasi bir sonug olarak degerlendirilebilir. Arastirma bulgularinda tanilama siirecine aday olan gocugun
yogun kayg1 yasadigini gostermektedir. Ancak birgok arastirma bu bulguyu desteklerken (Makel,
2009) baz1 arastirmalar ise ¢ocuklarin kaygi diizeylerinin ebeveynlerine gére daha diisiik oldugunu
ortaya ¢ikarmistir (Cross, Coleman ve Stewart, 1993).

Sonug olarak bu ¢alisma, ¢ocuklarinin 6zel yetenekli tanis1 almaya aday gosterilmesinin, ebeveynler
icin ne anlam ifade ettigini ve bu siirecin aile i¢erisinde nasil deneyimlendigine iliskin ebeveyn
degerlendirmelerini ortaya ¢ikarmistir. Oncelikle bu siirecin ebeveynler icin bircok duygu durumu ve
yeni tecriibelerin bir arada yagandig1 spesifik bir deneyim oldugu anlagilmistir. Ebeveynler i¢in,
cocugunun tanilama siirecine aday gosterilmesi, akranlarindan farkli olmas1 anlamina geldigi gibi
kendisi ve cocugu adina basarili olmanin da ifadesi olarak degerlendirmistir. Bununla birlikte
cocugunun tanilama siirecinde aday olmasi, egitimde yiiksek beklenti ve tan1 alamama kaygisini ortaya
¢ikarmistir. Cocugun 6zel yetenekli tanisi almaya aday gosterilmesiyle baglayan siirecin aile i¢i iletigim
ortintiileri, kurallar, roller, beklentiler, ilgi ve destek gibi bir¢ok aile islevinde degisikliklere sebep
oldugu goriilmiistiir. S6z konusu bulgular degerlendirilirken bu ¢aligmanin ¢esitli sinirliliklar: da
oldugu dikkate alinmalidir. Caligma Hakkari ili sinirlari igerisinde yapilmistir. Arastirmaya katilmaya
goniillii olan ¢aligma grubunun bir¢ogu bu ilde kisa siire 6nce yasamaya baslamig olsa da, sosyo-
kiiliirel 6zelliklerin ve bdlgesel sartlarin ¢aligmaya yansidigi diistiniilmektedir. S6z konusu smirliliklar
dikkate alinarak arastirmacilara; farkli bolgesel 6zelliklere sahip illerde, cesitli sosyo-ekonomik
Ozellikler gosteren galisma gruplarinda benzer ¢alismanin yapilmasinin daha kapsamli verilere
ulagilmasini saglayacagina dair dneride bulunulmaktadir. Ayrica tanilama siirecinin nasil algilandigi ve
siirecin aile yasamina olan etkisine iliskin degerlendirmelerin, stirece katilan 6grenciler ve diger
kardesler iizerinden yapilmasi arastirmacilara farkli bakis agilar1 kazandirabilecektir. Ebeveyn goriisleri
incelendiginde, siirecin ¢ocuklar ve aileleri lizerinde genel olarak olumlu bir etki olusturdugu
sOylenebilir. Ancak aragtirma sonuglarinda goze ¢arpan olumsuz ifadelere dayali olarak alinmasi
gereken rehberlik tedbirlerinin oldugu da disiiniilmektedir. Bu sonuca dayali olarak uygulayicilar i¢in
asagidaki Onerilere yer verilmistir:

1. Tanilama siirecine aday olmanin ne demek oldugu konusunda ebeveynlerin dogru bir sekilde
bilgilendirilmesi gerekmektedir. Bu bilgilendirme onlarin yiiksek beklenti kurmasina ve buna
bagli olarak yogun sekilde kayg1 hissetmesine engel olmasi agisindan dnemlidir.

2. Bahsedilen danismanlik hizmetlerinin ¢ocuklarin 6zel yetenekli olarak aday gosterildigi
okullarin rehberlik servisleri tarafindan yapilmasinin, ebeveynlerin konu ile ilgili algilarinin
daha siirecin basinda dogru olarak sekillenmesi agisindan 6nemli oldugu diistiniilmektedir.

3. Ebeveynlerin BILSEM ler i¢in yiikledikleri anlamin bu merkezlerin vizyonuna, misyonuna ve
egitim siirecindeki islevine uygun hale getirilmesi konusunda ebeveynlere bilgi verilmelidir.
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4, Tamlamanin yapildign BILSEM de, olas1 tan1 alamama sonucunun ebeveynler ve gocuklarda
yasatacag1 olumsuz etkiyi dnlemeye yonelik egitimler ve seminerler verilmelidir.

5. Ozel yetenekli cocuklarin tanlanmasi siirecinde aile islevlerinde meydana gelebilecek
degisiklikler icin biitiin aile bireyleri bilin¢lendirilmelidir. Kardesler arasindaki iligkileri ve
yasanacak aile i¢i psiko-sosyal deneyimleri nasil yonetebilecekleri konusunda ebeveynlerin
bilgilendirmesi gerekmektedir.
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Summary

Purpose and Significance: Due to the mentioned features of gifted students, it is important for the
continuation of their potential to be recognized early and to receive an education in accordance with
their developmental characteristics. To this end, various identification techniques have been designed
around the world, training centers have been established and laws regulating them have been issued
(Idin & Kayhan, 2016; Tantay, 2010). In Turkey, many educational institutions have been established,
designed from the Ottoman era to the history of the Republic, The "Science and Art Centers", which
are equipped with rich activities besides the school hours, are in line with today's educational
principles and connected with the Ministry of National Education (Sahin, 2013). The training program
given at BILSEM is completed in five stages; the integration program, the support training program,
the program for identifying individual talents, the special talents developer and the project production.
(MEB, 2016). The objective of this training is to ensure that vocational education institutions use
communication skills in a way that does not interfere with their education, develop their individual
abilities by using scientific working methods, knowing to do problem solving and research and use
them at the highest levels. (MEB, 2016; Tarhan & Kilig, 2014). Designing student elections with
appropriate methods for BILSEM designed to offer significant contributions to the development of
talented people is a crucial issue for the effectiveness of these centers. The stages of determining gifted
children in Turkey are completed in three stages. (MEB, 2016):

1. Candidates with observation forms by class teachers,
2. Group scan applications with tablet PC.

3. Making individual assessments according to ability areas (general mental, picture, music) to
students who score above the average after the group scan results are disclosed.

Participation in the student identification process can be said to be a different experience for both the
student and the family. The effects of the identification process are experienced within the family.
Because; family members are connected to each other by biological and emotional ties, and roles, tasks
and responsibilities are shared (Roda, 2013). One of the family stressors that may change the balance
of family functions is having a special needs child. This research was conducted for the purpose of
examine the perception of the parents of children who participated in the Science and Art Center
student identification process after nominated to receive as special talented by their schools. It is also
aimed to evaluate their views on the family psycho-social experiences during the identification process.
For this purpose, the following questions were asked in the research:

1. What does " Being a Candidate for Identification of Special Talented” mean for parents?

2. How did parents perceive the impact of student identification process on Domestic
Psychosocial Experiences?

Methodology: The research was based on the interpretive phenomenological research design, which is
one of the qualitative research designs that allow detailed data collection from the selected study group.
In this study, the study group was set up in accordance with the maximum diversity sampling
technique. Eighteen people from volunteer parents participated in the survey. Semi-structured
interview technique was used as a data collection tool because research was performed based on the
phenomonology design. The interview questions were prepared by considering the theoretical and
practical literature on the study. Later, 4 expert opinions were received and piloted. The recorded data
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by voice recording has been converted into a written casting. In the study, in the analysis of data
obtained from semi-structured interviews; interpretive phenomenological analysis method was used
from qualitative data analysis approaches. The first step in interpretive phenomenon analysis is; the
text of each participant is to read over and over again. In the second stage of data analysis, the meaning
groups in the expressions were created with the help of the notes indicating how the explanations in the
text were understood by the researcher. Subsequently, the theme conversion was carried out
considering the repetition frequency of these groups. In the third phase of the analysis; the connections
between each theme are examined and the related themes are grouped together. At this stage, some
themes become main themes, some of them are excluded, in accordance with the structure. In the
fourth stage; the main themes and sub-themes obtained were transferred to a reader in a table and
supported by the statements taken from the participants.

Results, conclusion and discussion:

This research was conducted for the purpose of examine the perception of the parents of children who
participated in the Science and Art Center student identification process after nominated to receive as
special talented by their schools. It is also aimed to evaluate their views on the family psycho-social
experiences during the identification process. The findings of the study appeared in five main themes;
difference from peers, success, high expectation in education, anxiety about not receiving idendity and
change in family environment.

The survey found that parents who participated in the study tend to see their children differently than
their peers, although they are not yet recognized as special talented individuals. Parents have
recognized that being a candidate for a identification process is the main reason for differences, and
many parents feel that they have individual differences in the child before the identification process.
When the research findings are examined; it was understood that the parents had cognitive
characteristics of the differences seen in their children, and the sub-theme of cognitive features was
formed. According to the obtained data, parents' definitions such as advanced cognitive abilities from
peers, have different abilities, advanced language skills, quick and easy learning were found to be
similar to those used in the literature for special talented children. The other characteristic of the
difference that parents express for the children who are nominated to receive a special talented
personality is evaluated in the context of personality traits. It is understood that the definitions such as
mature behaviors, curiosity, ambitiousness, hard work from the peers of the participants use
expressions about the personality traits of the children.

When the findings of the analysis of parental opinions are examined, it has been understood that being
a candidate for the identification process is equivalent to being successful. It was seen that the main
theme of success emerged considering the expressions of parents in this direction. As a result of this
inference, when they examined the meaning of their children uploading to the theme of success related
to being a candidate for the identification process, sub-theme seeing oneself successful by establishing
projective identification with child and Child's success indicator emerged.

When the research findings are examined,; it has been understood that nomination to be diagnosed as
special talent means a special education in the minds of parents in a more qualified manner. Regarding
this idea, often positive expectations about the future, a training opportunity that should not be missed,
and statements of usefulness to the country have been used. These expressions were combined under
high expectation in education. The most notable perceptions of parents are, in general, It is understood
that the educational opportunities in BILSEM are related to the positive reflection of the future of the
child.
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In the study, it was seen that the possibility of not receiving identity was perceived as worrying for the
parents. When parents opinions in this direction were analyzed, the main theme of about not receiving
idendity and sub-themes related to this were Helplessness in coping and Developing coping strategies.

The last occurrence in the study; The main theme of change in the family environment is especially
related to the reflection of the identification process on the family psycho-social experiences. It has
been understood that the participation of one of the family members in the identification process has an
impact on the other members of the family and that there is a change in the family environment. The
nature of the effect of the expressions used by the participants on the family system was taken into
account; functional change and dysfunctional change. Functional sub-theme; positive emotions,
increased motivation towards education, increased interest and support, a sense of intense
responsibility at the parent, and self-confidence in the child participating in the process. In the second
sub-theme; Parents' views were analyzed and it was understood that functional changes as well as
functional changes were experienced in the family. In many families, it has been understood that
extreme interest, support and responsibility are moving towards the stiffening of behavioral control,
and the intense appreciation of siblings has also turned into an adversary. The codes for this theme are;
curiosity and anxiety about the process, behavior control and competition between brothers and sisters.

As a result; it was understood that this process was a specific experience for parents with many
emotions and new experiences. Based on this result, the following suggestions can be included. Parents
need to be properly informed about what it means to be a candidate for the identification p