ULUSLARARASI EGITIM ARASTIRMACILARI DERGISI
(UEADER)
INTERNATIONAL JOURNAL OF SCHOLARS IN EDUCATION

(1JSE)
ISSN: 2667-4998

Ok .,_J’ s
ety Oroutsel guven
O k EHa

bu:nuﬂumodj

Blelels
Egitim

’
| atelmiats
A v"\'.'\JI.J
o] L
- 2
) ;

Bu saymmin anahtar kelimeleri agaci



CILT/VOLUME: 2 SAYI / ISSUE: 2

ARALIK, 2019 / DECEMBER, 2019

Uluslararas1 Egitim Arastirmalar1 Dergisi (UEADER) licretsiz yayim yapan hakemli bir
dergidir.

Dergide yayimlanan makalelerin fikri ve miilki sorumlulugu yazarlara aittir.
International Journal of Scholars in Education is a peer-reviewed free journal.

The authors have the intellectual and civil responsibility of the articles published in the
journal.

oW Arastiry,,

(‘//‘9

Tletisim Bilgileri / Contact Information

Internet adresi/Web: https://dergipark.org.tr/ueader

E posta adresi/E-mail: dburak@kilis.edu.tr / ijseonline@gmail.com

Telefon numarast: + 90 530 343 67 67

Adres: Kilis 7 Aralik Universitesi Egitim Fakiiltesi Temel Egitim Boliimii Kilis 2. Kat, 202,
Merkez Pk: 79000


https://dergipark.org.tr/ueader
mailto:dburak@kilis.edu.tr
mailto:ijseonline@gmail.com

ULUSLARARASI EGITIM ARASTIRMACILARI
DERGISI (UEADER)

INTERNATIONAL JOURNAL of SCHOLARS in EDUCATION (1JSE)
ISSN: 2667-4998

Bas Editor/Chief Editor: Ars. Gor. Durmus BURAK
Editorler/Editors: Ars. Gor. Zeynel AMAC, Ars. Gor. Sadik DURAN
Redaksiyon/Redaction: Ars. Gor. Sadik DURAN, Zeynep BURAK
Dizgi/Typographic: Mehmet YILDIRIM

Dizinler / Indexes: DOAJ (Directory of Open Access Journals), IndexCopernicus, TEI: Tiirk Egitim indeksi,
Asos Index, DRJI (Directory of Research Journal Indexing), BASE (Bielefel Academic Search Engine), Google
Scholar, ROAD, ESJI (Eurasian Scientific Journal Index), ResearchBib, COSMOS IF, Rootindexing, Neliti,
Journal Factor, SJIFactor, i2or, ISRA (International Society for Research Activity), SIS (Scientific Indexing
Services), IJIFACTOR (International Journal Impact Factor)

Editor Kurulu/Editorial Board

Dr. Kussai HAJ-YEHIA, Beit Berl College, Israil (Isracl)

Dr. Mohammad Hasan TARAWNEH, Al-Zaytoonah University of Jordan, Urdiin (Jordan)

Dr. Joanna NAWROCKA, University of Social Sciences, Polonya (Poland)

Dr. Necati ENGEC, Carolina State University, Amerika Birlesik Devletleri (United States)

Uz. Bruno DIAS, Governo do estado do Rio de Janeiro, Brezilya (Brazil)

Dr. Abu SALAHUDDIN, Institute of Education and Research, University of Dhaka, Banglades (Bangladesh)
Dr. Hiiseyin COLAK, Northeastern Illinois University, Amerika Birlesik Devletleri (United States)
Dr. Veli BATDI, Kilis 7 Aralik Universitesi, Tiirkiye (Turkey)

Dr. Fatih BEKTAS, Kilis 7 Aralik Universitesi, Tiirkiye (Turkey)

Dr. Yakup DOGAN, Kilis 7 Aralik Universitesi, Tiirkiye (Turkey)

Dr. Emre TOPRAK, Erciyes Universitesi, Tiirkiye (Turkey)

Uzm. Diana Mihaela DUMITRASCU, Lucian Blaga University of Sibiu, Romanya (Romania)

Hakem Kurulu / Reviewers

Dr. Kussai HAJ-YEHIA Dr. Selguk DEMIR

Dr. Mohammad Hasan TARAWNEH Dr. Yavuz TOPKAYA

Dr. Osman Tayyar CELIK Dr. Tiirkan CELIK

Dr. Hiiseyin COLAK Dr. Yakup Dogan

Dr. Yakup ALAN Uzm. Bruno DIAS

Dr. Halil ibrahim SARI Uzm. Durmus BURAK

Dr. Ahmet SIMSAR Uzm. Veysel GOCER

Dr. Abu SALAHUDDIN Uzm. Mehmet URUNIBRAHIMOGLU
Dr. Veli BATDI

Dr. Esra SARAC

2019 KiLiS



ICINDEKILER / CONTENTS
ARASTIRMA MAKALELERI/RESEARCH ARTICLE

Ilkokul Dordiincii Simif Ogrencilerinin Hosgorii Algarimin  Resimler Araciligiyla
Incelenmesi | Investigation of Tolerance Perceptions of Fourth Grade Elementary School
Students ThroUQN PiClUIES. .cuereieiieiietieietetieeeeeerensensescescasansessessnssnsassessnssnss 75-92
Ismail KAYGISIZ

Umman Sultanlig1 Al Batinah Kuzey Valiligi Bolgesi’ndeki Egitim Miifettiglerinin Liderlik
Tarzlarinin Goleman Modeline Gire Uygulanma Diizeyleri | The Degree of Practicing the
Educational Supervisors for Leadership Styles According to the Goleman Model in Al
Batinah North Governorate in the Sultanate of

Mohammed Sulaiman AL—GARAIDIH, Sultan Nasser Rashid AL-KHAROSI

Doga Iyidir: Parcalanmis Aile Sistemi Cocuklarina Yonelik Egitim Projesinde Doganin
Etkisi /Green is Good: Nature Effect in the Educational Project Intended for Disfunctional
Family System Chilaren...ceeieiieiieiiiiiiieiiimeieetietieteesessnsensesssssnssnsssssssnssns 112-119
Joanna NAWROCKA

Ogretmenlerin Orgiitsel Politika Algisinin Orgiitsel Giiven Diizeyine Etkisi | The Effect of
Teachers' Organizational Policy Perception on Organizational Trust
LBVE L e euinieiniiieinietierieeratreesasntossnsessssnsessssasnssssnsnssssssnssssasnssssnsnssssnss 120 -136
Orhan Bayram YALAZA

Internetin Egitsel Nitelikli Kullanimi Uzerine Yapilan Arastirmalarin Analizil Analysis of
Research on Educational Qualified Use of the Internet
....................................................................................................... 137 -145
Metin KUZHAN



Arastirma makalesi
e Received:12.09.2019
L2 ‘ Revision: 15.11.2019
i Accepted:12.12.2019

Anficin. Kaygisiz, Ismail. (2019). ilkokul dérdiincii sinif dgrencilerinin hosgdrii algilarmin
resimler araciligiyla incelenmesi. Uluslararas: Egitim Arastirmacilart Dergisi, 2(2), 75-92.

Ilkokul Dérdiincii Stmf Ogrencilerinin Hosgorii Algilarinin Resimler
Aracihigiyla Incelenmesi

Ismail KAYGISIZ*

Oz: Bu arastirmanin amaci, ilkokul dérdiincii siif dgrencilerinin hosgorii algilariin ne oldugunu,
cevrelerinde yasanan olaylardan hangilerini hosgorii ile karsilayip; hangilerini hosgori ile
karsilayamayacaklarin1 anlamaya g¢aligmaktir. Arastirmaya ilkokul dordiincii sinifa devam eden 21
ogrenci katilmigtir. Caligma grubunun se¢iminde amagli 6rnekleme tekniklerinden tipik durum drnekleme
yontemi kullanilmigtir. Arastirmanin verileri 6grencilerle yapilan hosgorii temali dersin ardindan
gerceklestirilen yar1 yapilandirilmig  goriismelerle ve &grenciler tarafindan yapilan resimlerin
yorumlatilmasi ile toplanmigtir. Nitel arastirma desenlerinden fenomenoloji kullanilarak gergeklestirilen
bu caligmada elde edilen veriler igerik analizi teknigi ile analiz edilmistir. Aragtirmanin sonucunda
dordiincii smif 6grencileri hosgoriiyii; yardimlagma, saygi duyma, gormezlikten gelme, birine iyi
davranma ve affetme olarak tanimlamuslardir. Ogrenciler kendilerine kasitli olarak yapilan davranislari
hos goremeyeceklerini belirtirken, kasitli olarak yapilmayan olumsuz davranislari hos gorebileceklerini
ifade etmislerdir.

Anahtar Kelimeler: Deger egitimi, fenomenoloji, hosgorii, ilkokul dordiincii simif.

Investigation of Tolerance Perceptions of Fourth Grade Elementary
School Students Through Pictures

Abstract: The aim of this research is to understand the tolerance perception of fourth- grade primary
school students, of the events that happen around them, which they will meet with tolerance and which
they won’t. 21 primary school fourth-grade student participated in this study. In the choice of working
group, typical case sampling method, which is one of the purposeful techniques, has been chosen. The
data of the research were collected through semi-structured interviews conducted after the tolerance
themed lesson with students and interpretation of the pictures made by the students. The data obtained in
this study, which was carried out by using phenomenology, which is one of the qualitative research
designs, was analyzed with content analysis technique. As a result of the study, the fourth grade students
describe to tolerance helping each other, respect, ignore, be nice to someone and forgiveness. Students
state that they won’t tolerate any intentional behaviours, yet they will tolerate any unintentional negative
behaviours.

Keywords: Phenomenology, primary school fourth-grade, values education, tolerance.

* Ogretmen, Milli Egitim Bakanlig1, Konya, ismailkaygisiz1981@gmail.com
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Giris

Yirmi birinci yiizyilda bilim ve teknolojideki hizli gelismeler egitim, saglik, spor ve
diger birgok alanda degisimleri de beraberinde getirmistir. Bu degisim her zaman olumlu bir
sekilde toplumsal hayatimiza yansimamaktadir. Ozellikle bireysellesmenin 6n plana ¢iktig1 21.
ylizyilda bireylerin karsilikli olarak birbirlerine tahammiil edememe durumlarmin toplumlari
ciddi anlamda tehdit ettigi sOylenebilir. Giiniimiizde dezavantajli gruplar1 daha yogun etkileyen
sosyal sorunlardan, giderek artan siddet olaylar1 ve cinayetlerden, terdr eylemlerinden, intihar
vakalarindan, hirsizlik olaylarindan, uyusturucu kullannmindan, tahammiilsiizliikten,
saygisizliktan, hosgoriisiizliikten hem toplumlar hem de geng nesiller etkilenmektedir (Aladag,
2009).

Toplumlarda yasanan saygisizligin, siddet olaylarinin, hirsizhigin ve olumsuz gidisin
onlenmesi ic¢in gelecek nesilleri olusturacak olan kiigiik yastaki ozellikle ilkokul ¢agindaki
¢ocuklarin sevgi, saygi, sorumluluk, sabir, yardimseverlik ve hosgorii degerleri ile toplumsal
yasama uyumu saglanmalidir. Toplumlart mozaik gibi bir arada tutan degerler, ¢ocuklara
aktarilamaz ya da yanlig olarak aktarilirsa sosyal yapilarda degerlere yonelik bir tahribat
gerceklesir. Toplumdaki bu deger tahribatini gidermek icin giiniimiizde degerler egitiminin
onemi gittikce artmaktadir (Kale, 2007). Bu degerlerden biri olan hosgoéri farkli kurum ve
arastirmacilar tarafindan farkli igeriklerle tanimlanmustir. Hosgorti, farkliliklarin uyumunu temel
alan siyasal ve yasal bir gereksinim olup barig kiiltiirinlin gelismesine 6nemli katkilar saglar
(UNESCO, 1992). Tiirk Dil Kurumunun “Her seyi anlayisla karsilayarak olabildigi kadar hos
gbrme durumu, miisamaha, tolerans” bigiminde tanimlandigi goériilmektedir (TDK, 2019).
Kuyurtar’a (2000) gore hosgori, farkliliklarin esit ve esdeger kabul edilerek birlikteligini degil,
taraflar arasindaki esitsizligi koruyarak, iligkinin seyri ve siiresinin, hos gorenin tasarrufunda
oldugu belli bir egemenlik iliskisini ifade etmektedir. Hosgorii, insanlar arasindaki bireysel
farkliliklar dikkate almakla birlikte din, cinsiyet, irk, soy, nesep, makam-mevki, zengin fakir
ayrimi yapmadan biitlin insanlar1 aymi kabul eder (Tas ve Kiroglu, 2017). Hosgoriiniin
tanimlarinin  farkli olmasinin nedenlerinden biri de hosgorii degerinin soyut bir anlam
tasimasidir. Ancak hosgoriiyli tanimlarken alanyazinda bazi ortak kavramlar kullanilmaktadir.
Tanimlar incelendiginde sevgi, karsilikli saygi ve empati degerlerinin vurgulandigi
goriilmektedir.

Hosgorii  genellikle tolerans ve miisamaha ile karistirilarak birbirinin  yerine
kullanilmaktadir. Tolerans gostermek; istemedigi halde katlanmak ve hoglanilmayan ve varligi
kabul edilmeyen bir duruma tahammiil etmek; miisamaha ise basite almak, olumsuz durumu
gormemezlikten gelmek, su¢ isleyen birinin sugunu affetmek, g6z yummak, umursamamak ve
dikkate almamaktir (Atalay, 2008). Giinliikk hayatta karigtirilan bu kavramlar semantik olarak
birbirlerinden farkli anlamlara gelmektedir. Hosgorti, bireylerin hak ve 6zgiirliiklerinin giivence
altina alindig1 ve bireysel ozgiirliiklerin 6nem tasidigi gliniimiizde bireylerin farkliliklariyla bir
arada yasayabilmesi i¢in sahip olunmasi gereken temel degerlerden biridir (Kaymakcan, 2007).
Hosgorii, kasith yapilan hatalari gérmezden gelmek degildir. Insanlarin farkinda olmadan
yaptigi, aligkanlifa donlismeyen hatalarina karsi sabir gdsterebilmektir (Saglam ve Tunar,
2018).

Okullarda dgrencilere hosgorii degerinin verilmesinden 6nce hi¢ siiphesiz bu degerin
aile i¢inde kazandirilmasi gerekmektedir. Ailede verilmeye g¢alisilan hosgorii anlayisi sinirsiz
tahammiil ile karistirilarak bu degerin temel 6greniminin yanlis olmasina yol agmaktadir. Aile
iiyeleri birbirlerine karsi olabildigince hosgoriilii davranirken ailenin iginde de hosgoriiniin
sinirlart ¢izilmeli ve aile bireyleri o sinirlar iginde birbirine hosgorii ile davranmalidir. Ailede
bireyler her istedigini yapabilecek olursa bu sorumsuzluga yol agar. Oysa aile olmak ayni
zamanda yeni sorumluluklar tistlenmek demektir (Saglam ve Tunar, 2018). Aileden baslayarak
kazandirilan degerler 6grencilerin yogun olarak girdikleri ilk sosyal ortam olan okulda sinirlari
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gizilerek verilmelidir. Okullar bireylere hosgorii duygusunun asilandigi yerlerdir. Demokrasi
bilincinin kazanimi ve eylem olarak hayata gecirilmesi bir ¢aba gerektirir. Bu c¢aba okullarda
farkli egitimsel yollarla verilirken biiyiik oranda anahtar bir role sahip olan 6gretmenler
sayesinde gerceklesir. Bu caba igerisinde 0gretmenler farkli zorluklarla karsilasabilirler ancak
“ne Ogretilecegi” ve “nasil 6gretilecegi” hususu ile bag etmek durumundadir (Zehir Topkaya ve
Yavuz, 2011) Hosgoriliniin sinirsiz bir anlayis, gérmezden gelme, aldiris etmeme ve kayitsiz
kalip umursamama durumunun olmadigi S6grencilere farkli deger aktarinm yaklagimlari ile
verilmelidir.

Hosgorliniin siirlarim etik kurallar ve hukuk ¢izer (Kepenekgi, 2004). Diger bir
ifadeyle onceden belirlenen etik kurallara, toplumsal kurallara ve insan haklari ile demokratik
kurallara uymayan davranislarin hosgoriiyle karsilanamayacagi Ogrencilere aktarilmalidir.
Evrensel bir deger olan hosgoriiniin farkli boyutlarda incelendigi, alanyazinda siiflandirmalarin
farkli yapildig1 goriilmektedir. Bu siniflandirmalardan en yaygin olani ise siyasi hosgorii, ahlaki
hosgdrii ve sosyal hosgoriidiir (Vogty 1997°den aktaran Colesante ve Biggs, 1999). Ayrica
evrensel boyutta goriilen irk¢1 hosgoriisiizliik, dinsel hosgoriisiizliik ve cinsel hosgoriisiizliik
negatif hosgortisiizliige 6rnek olarak gosterilebilirken; bir kisiyi cinsiyle, diniyle ve irkiyla ilgili
farkliliklarindan dolay1 hos gérmek ise pozitif hoggoriiyle iliskilendirilebilir (Yiiriisen, 1996).
Hosgorii, kiiresellesen ekonomi, iletisim, birlesme ve bagimlilik, biiyiik ¢apli gocler, kentlesme
ve degisen sosyal diizen sonucunda son yillarda daha ¢ok O0nem kazanan bir deger olarak
karsimiza ¢ikmaktadir (Ersoy, 2016). 21. ylizyilda yasadig1 bélgeden uzaklagmak zorunda kalan
insanlar, siddet olaylarinin artarak devam etmesi, hirsizlik ve yolsuzlugun artmasi diinya
genelinde o6zellikle de tilkemizde hosgoriisiizliigiin yayildigin1 ve bir tehlike unsuru olarak
karsimiza ¢iktigimi soyleyebiliriz. Diger bir ifade ile hosgoriisiizliik yerel bir sorun olmanin
yaninda giderek kiiresellesen bir sorundur.

Hosgorii soyut bir kavramdir (Kepenekgi, 2004). Hosgorliniin tanimlarmin farkl
olmasinin nedenlerinden biri de hosgorii degerinin soyut bir anlam tasimasidir. Ancak
hosgoriiyli  tanimlarken alanyazinda bazi ortak kavramlar kullanilmaktadir. Tanimlar
incelendiginde sevgi, karsilikli sayg1 ve empati degerlerinin vurgulandigi goriilmektedir. insan
birlikte yasayan sosyal bir varliktir ve birlikte yasamanin gerektirdigi bazi ihtiyaglari vardir. Bu
ihtiyaclarin karsilanmasi g¢evresinde bulunan diger insanlarla is birligi, iletisim ve ortak
eylemlerin gerceklestirilmesi gibi durumlarda hosgoriiniin 6nemi ortaya ¢ikmaktadir. Bunun
tam tersi durumlarda ise hosgoriisiizliigiin arttigi ve demokrasi ile bagdagsmayan davraniglarin
sonucunda toplumlarda sorunlarin olacagi bir gercektir. Hosgoriiniin = sinirlarinin =~ ve
hosgoristizliikten kaynaklanan sorunlarin tespiti bakimindan, bu kavramin tanimini ve kendisini
olusturan unsurlar1 da bilmek &nemlidir (Kalin, 2013). Hos goriilebilecek ve hosgorii ile
kargilanamayacak davraniglarin neler oldugu ve bu davranislarin hangi durumlarda nasil
karsilanacagi Ozellikle ilkokul dénemindeki cocuklar igin &nemlidir. ilkokul 6grencilerine
hosgoriiniin ve hos goriilebilecek davranislarin neler oldugunu aktarmanin yaninda hos
goriilemeyecek davranislarin ve hosgoriisiizligiin neler oldugunun kavratilmasi da énemlidir.
Hosgoriisiizliikle bag etmek icin yasal diizenlemelerin, bilgiye erisimin, bireysel farkindaligi
gelistirmenin yan1 sira bireylere egitim verilmelidir (UNESCO, 1996). Yapilan arastirmalarda
bireylerin egitim durumu arttikca hoggoriilii olma durumlarinin arttigi; (Borgonovi, 2012;
Chzhen, 2014) ancak ebeveyn egitim durumlarmin c¢ocuklara ayni sekilde yansimadigi
goriilmektedir (Aslan, 2019; Inel ve Gokalp, 2018). Elbette hosgoriilii davranmay1 ya da
hosgoriiyii algilamayi etkileyen farkli unsurlar bulunmaktadir. Bunlar; 6grencilerin sinif diizeyi,
aile gelir durumu, aile yapisi, cinsiyet, kardes sayist ve kaginci kardes oldugu, ders basari
durumu vb. etkenler olarak siralanabilir. Alanyazinda hosgori ile ilgili caligmalara bakildiginda
Caligkan ve Saglam (2012) ilkogretim o6grencilerinin hosgdrii egilim diizeylerini; Yesilkayali ve
Yildiz Demirtag (2013) ebeveynlerin ¢ocuk haklarma iligkin tutumlart ile ilkdgretim
ogrencilerinin hoggorii egilimleri arasindaki iligkiyi; Tahiroglu (2014) hosgoriilii ve demokratik
sinif uygulamasini; Tiire ve Ersoy (2015) sosyal bilgiler 6gretmenlerinin hosgorii egitimine
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bakigint ve hosgorii egitimine iligkin uygulamalarini; Ersoy (2016) o6grencilerin hosgorii
algisini; Aslan (2017) 6grencilerin hosgorii egilimleri ile yardimseverlik tutumlarini; Boyaci ve
Ersever (2017) besinci siif &grencilerinin hosgorii egilimlerini; Kalin ve Nalgact (2017)
ortaokul besinci sinif Ogrencilerinin  hosgorii  egilimlerini ele almiglardir. Alanyazin
incelendiginde hosgoérii baglaminda yapilan c¢aligmalarin; 6gretmen adaylari, lisans, lise ve
ortaokul 6grencileri ile yapildig1 anlasilmaktadir. flkokul diizeyinde 6zellikle son yillarda dlgek
gelistirmeye yonelik calismalar gerceklestirilmistir. (Caligkan ve Saglam, 2012; Tas, 2018).
Ersoy (2016), “Dérdiincii Smmf Ogrencilerinin Hosgorii Algisi ve Deneyimleri: Bir
Fenomenolojik Aragtirma” adli c¢aligmasinda ilkokul doérdiincii sinif 6grencilerinin hosgorii
algism1 ve gelisimini anlamaya caligmiglardir. Ayrica g¢alismada Ogretmenlerin goriislerini
alarak programlara ve ders kitaplarina oneriler getirilmesini amaglamigtir. Tag (2018), ilkokul 4.
sinif 6grencilerinin hosgdrii degerine iliskin tutumlarini 6lgebilecek gegerli ve giivenilir bir
tutum Olgegi gelistirmeyi amacladigi calismasinda 548 dordiincii sinif 6grencisinden elde ettigi
verileri 14’4 olumlu, 15’1 olumsuz olmak iizere toplam 29 maddeden olusan bir dlcege
doniistiirerek, gelistirilen “Hosgorii Tutum Olgeginin”, ilkokul dordiincii simf dgrencilerinin
hosgorii degerine iliskin tutumlarinin belirlenmesinde gegerli ve giivenilir bir 6l¢me araci olarak
kullanilabilecegi sonucuna ulagsmistir. Caligkan ve Saglam’in (2012) yaptigi ¢alismada
ortaokullara yonelik hoggorii egilim 6l¢egi gelistirilmistir. Gelistirilen bu 6lgegin uygulanmast
sonucunda kiz Ogrencilerin erkek ogrencilere gore, annesinin egitim diizeyi yiiksek olan
ogrencilerin diisiik olanlara gore daha hoggoriilii olduklart ve 6grencilerin 6grenim gordiikleri
siif diizeyi yiikseldik¢e hosgorii egiliminin azaldigi belirlenmistir.

Bu arastirmanin amaci ilkokul dordiincii simif &grencilerinin  hosgériiyii  nasil
algiladiklar1 ve giinliik hayatta hosgorii egilimlerinin nasil oldugunu anlamaya ¢aligmaktir. Bu
amaglar ¢ergevesinde asagidaki sorulara cevap aranmistir:

1. Ogrencilerin hosgorii algilar1 nasildir?

2. Ogrencilerin giinliik hayattaki hosgoriiyle karsilayabilecekleri ve hosgoriiyle
karsilayamayacaklar1 deneyimleri nelerdir?

3. Ogrenciler hoggoriiyii gorsel olarak nasil ifade etmektedirler?

Yontem

[lkokul dordiincii simf dgrencilerinin hosgorii algisini ve giinliik hayatlarinda hosgoriiyii
nasil anlamlandirip, neleri hosgorii ile karsilayip neleri hosgorii ile karsilayamayacaklarinin
anlasilmaya calisildigr bu arastirma, nitel arastirma yontemlerinden fenomenoloji deseni ile
gerceklestirilmistir. Fenomenoloji, farkinda oldugumuz ancak derinlemesine ve ayrintili bir
bilgiye sahip olmadigimiz olgulara odaklanmaktadir (Yildirim ve Simsek, 2011). Fenomenoloji
deseninde bir olguya, duruma ve olaya iliskin bireylerin yasadiklar: deneyimleri ve bu deneyime
yiikledikleri anlamlar belirginlestirilmeye c¢alisilir (Creswell, 2007). Calisma grubunun
seciminde amacli 6rnekleme tekniklerinden tipik durum érnekleme yontemi secilmistir. Amagl
ornekleme aragtirmanin amaci dogrultusunda zengin durumlarin segilerek arastirma yapilmasina
olanak tanir (Buyukoztirk vd., 2009). Tipik durumlar, evrende yer alan ¢ok sayidaki benzeri
arasindan genel olarak incelenen olay veya olguyu aciklayabilecek diizeyde bilgi igeren
durumlardir (Patton, 2005). Bu baglamda tipik durum, evreni temsil yetenegi olan ve temel
ozellikleri bakimindan evrenden farklilagmayan durumlari ifade etmek i¢in kullanilmaktadir
(Marshall & Rossman, 2014). Bu arastirmada veriler, ilkokul dordiincii sinifa devam eden yirmi
bir dgrenciye hosgoriiyli nasil algiladiklarina dair resim yaptirilarak ve yar1 yapilandirilmisg
goriismeler yolu ile elde edilmistir. Cocuklarin gizli kalmis bilinmeyen diinyalarini ve sozle
ifade edemedikleri deneyimlerini aktarmalari amaciyla onlara resim yaptirilip, bu resimler yari
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yapilandirilmis goriismeler sonunda 6grencilere yorumlatilmistir. Arastirmaya katilan 6grenciler
hakkindaki demografik bilgiler Tablo 1°de verilmistir.

Tablo 1
Arastirmaya Katilan Ogrencilerin Kisisel Ozellikleri

Ozellikler f

Cinsiyet
Kiz 12
Erkek
Baba Meslegi
Memur
Ogretmen
Isci
Esnaf
Hakim
Serbest Meslek
Anne Meslegi
Ev Hanimi
Ogretmen
Hemsire
Isci (Temizlik-Servis)
Memur
Kacinc1r Kardes Oldugu
Ortanca
Kardeslerden En Kii¢iigii
Kardeslerden En Biiyiigii
Tek Kardes
Aile Gelir Diizeyi
4000-10000 TL aras1 14
4000 TL ve alt1 7
Biiyiikanne-Biiyiikbaba ile Yasayan
Hay1r 16
Evet 5

NMNNWDA DO ©

[E
o

NN DN Ol

w b~ o1

Veri Toplama

Veri toplama agamasindan once nitel arastirmalarin dogasina uygun olarak arastirmaci
sinif 6gretmeninden izin alarak 6grencilerle beraber iki ders saati gecirmistir. Bu ders saatlerinin
ilkinde dgrencilerle tanisilmis ve arastirmanin icerigi hakkinda bilgiler verilmistir. Ikinci derste
ogrencilerle beraber Tiirkge dersinden bir metni okuma etkinligi yapilarak 6grencilerle yakin
iligkilerin  kurulmasi saglanmistir. Arastirmanin ilk asamasinda &grencilerin  hosgorii
anlayislarini belirleyebilmek i¢in onlara ilgili konuda resim ¢izdirilmistir. Sonraki asamada
ogrencilerle yari-yapilandirilmig goriigmeler yapilmistir. Bu goriisme siirecinde Ogrencilere
hosgorii deyince ne anladiklari, ¢evresinde, okulda ve ailesinde kimlerin hosgdriilii oldugu,
hangi durumlarda hosgériilii olabilecegini hangi durumlar: hosgorii ile karsilayamayacagini ve
¢izdigi resimde ne anlatmak istedigine dair sorular sorulmustur. Yari-yapilandirilmis goriisme
esnasinda Onceden hazirlanan sorularin yaninda goriismenin seyrine gore Ogrencilere farkli
sorular yoOneltilmistir. Bu sayede Ogrencilerin hosgoriiyli nasil anladiklarina iliskin
derinlemesine ¢ikarimlara ulagilmaya calisilmistir.

Verilerin Analizi
Ogrencilerden elde edilen goriisme verilerin analizinde icerik analizi teknigi

kullanilmistir. Berg (2001) tarafindan icerik analizi “kaliplari, temalari, Onyargilar1 ve anlamlari
tespit etmek amaciyla belirli bir materyalin dikkatlice, ayrintili ve sistematik olarak incelenmesi
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ve yorumlanmasi” seklinde tanimlanmistir. Arastirma kapsaminda Ogrencilerle yapilan yari-
yapilandirilmis  goriismelerde  vermis  olduklart  cevaplar  kodlanmis, kodlamalar
temalastirilmistir.  Ogrencilerden alinan cevaplar kodlanirken resimlerle ilgili goriisme
dokiimleri gorsel sanatlar 6gretmeni ve ayri bir gorsel sanatlar uzmanina gosterilerek goriisleri
alinmistir (Giiler, Halicioglu & Tasgin, 2015). Gegerlik ve giivenirligi saglamak i¢in 6grenci
goriislerine dogrudan alintilarla yer verilmis, ayrica ¢Oziimlemelerde elde edilen kodlar
alanindan uzman iki kigiye ve aragtirmanin yapildigi sinifin dgretmenine gosterilip goriisleri
almmustir.

Bulgular

Somut olarak algilanan kavramlarin tanimlanmasi daha kolay ve anlasilir olurken,
ozellikle ilkokul dordiincii sinif dgrencilerinin soyut olan hoggdrii kavramini tanimlamalar1 ve
algilamalar1 somut kavramlara gére daha zor olup farklilik gostermektedir. Ogrencilerin bireysel
egilimleri, kiiltiirel farkliliklari, sosyal yasantilari ve ka¢ kardes olduklari gibi farkliliklar
hosgorii kavramini nasil anlamlandirdiklarini belirleyen durumlardir. Bu durumlar dikkate
almarak 6grencilerle resimlerini yorumlatmaya yonelik yapilan goriigmelerde farkli kodlar
altinda hoggorii kavrami:

e  Yardimlasma

e Affetme

e Sevme

e Saygi Duyma

e Paylagmak ve

e lyilik Yapma basliklarryla analiz edilmistir.

Alanyazinda hosgoriiniin genel bir ifadeyle “farkliliklar1 kabul etme” olarak
tanimlanmasina ragmen bu calismada Ogrencilerin dogrudan bu tanimlamay: kullanmadig
gorlilmistiir. Ogrencilerin ¢ogunlugu hosgoériyti yardim etmek, saygt duymak, iyilik yapmak,
paylasmak ve affetmek olarak ifade etmektedirler. Ayrica bu ifadelerden sadece birini
kullanmay1p hosgoriiyii yukarida belirtilen farkli ifadelerle de algiladiklarini belirtmiglerdir. Az
sayida Ogrenci ise hosgorii algisini sevmek, sevgi duymak olarak aktarmuglardir. Ancak iki

Ogrencinin, yapmis oldugu resimleri yorumlarken farkliliklari kabul etme algisinin olustugu
anlagilmugtir,
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Sekil 1. Ogrencilerin Hosgorii Algilart

“Hosgorii deyince ne anliyorsun, aklina ne geliyor?” sorusuna égrencilerin tamamina
yakini “yardimlagsmak” olarak ifade etmislerdir. Ogrenciler arkadaslarina, anne babalarina,
yaslilara, fakirlere ve ihtiyaci olanlara yardim etmenin hogsgérii olarak tanimlanabilecegini
belirtmislerdir. Bu 6grencilerden Burak, “mesela meyve yerken birisi birisine boliip vermek,
beslenmesini unuttugunda arkadaslarimiza vermek yani bunun gibi seyler” cevabini vererek
hosgoriiyii paylasmak olarak nitelendirmistir.

Hosgorilyli yardimlagsmak olarak algilayan dgrencilerden birisi olan Irem Annesinin
kendisine yardim ettigini ve bundan ¢ok mutlu oldugunu ifade etmistir. irem, “hosgorii deyince
mesela yaglilara yardim etmek ondan sonra bir arkadasim diistiiglinde ona yardim etmek onlar
aklima geliyor” cevabiyla zor durumda olan birisine yardim etmenin hosgoriilii bir davranig
olacagi belirtmistir. Bununla birlikte resminde (Resim 1) karsidan karsiya gegmeye calisan bir
yasliya yardim etmeye calisan ¢ocuklarin oldugunu sdyleyen Omer, trafikte birbirimize karsi
hosgoriilii davranmamiz gerektigini belirtmistir “Bazen siiriiciiler yayalara yol vermiyorlar
yanlarindan viijjj diye geciyorlar yani bence bu hosgoriisiiz bir davranig yol vermeleri gerekir
ozellikle yaglilara ve cocuklara” seklinde ifade ederek resmini agiklamistir.
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Resim 1. Omer’in Resmi

Hosgoriiyli yardimlagsmak olarak tanimlayan Rahim “hosgérii denince hayvanlara
yardim etmeyi, soguk kig gilinlerinde onlara yiyecek vermeyi, onlari korumayi sevmeyi ve
herkese hosgoriilii yaklasmay1 bunlar1 anliyorum” seklinde agiklamistir. Kartopu oynadigimizda
kar yerine buz atiyorlar ben bunu hosgorii ile karsilayamam ama uyartyorum boyle yapmayin
diyerek kendisinin arkadaglarinin bu davranisi karsisinda buz atmadigini belirterek arkadaslari
ile sorun yagamak istemedigini sOylemistir. Kendisi ile dalga gecildiginde ve kasitli olarak
kendisine zarar verilen durumlarda arkadaslarini hos géremeyecegini agiklayan Rahim “mesela
birisi birisine arkadan bilerek ¢elme atiyor sonra 6ziir bile dilemiyor ya da dilese de bu bence
olmaz yani hos gdoremem, neden boyle yaptigini sorarim sonra 6gretmenime sdylerim bir daha
yapmasin diye” seklinde ifade ederek bu davranislari hos goremeyecegini aktarmustir.
Cevresinde annesinin babasinin ve Ogretmeninin hosgoriilii oldugunu ve hosgoriilii olmay1
onlardan 6grendigini belirten Rahim annesinin hosgoriilii oldugunu “biz disarida arkadaslarimla
oynuyoruz annem beni ¢agiriyor bes dakika daha oynayayim diyorum o da tamam yavrum
oynayabilirsin diyor yani beni hos goriiyor” seklinde agikliyor. Rahim yaptigi resimle (Resim 2)
ilgili goriislerini su sekilde agiklamugtir:

Boyle hayvani besliyor acikmasin diye hayvanlarin dniine yazin bir kap su
birakmig yem de birakmis. Burada buna yol veriyor ¢iinkii yaya kaldirimi var
sen ge¢ diyor yol senin hakkin ¢iinkii yayalar once gegmeli. Bu da bunla
oynuyor cani sikilmasin diye ona aciyor ihtiyacinin oldugunu disiinerek ona
para veriyor yani yardimlagiyor ve onu hosgorii ile karsiliyor (Rahim).
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Resim 2. Rahim’in Resmi

Hosgoriiyii cevresinde bulunan insanlara saygili davranmak olarak tanimlayan Betiil
“Hosgorii deyince insanlara saygili olmak onlara saygili davranmak onlarin haklarini
cignememek onlarm haklarma karsi gelmemek” olarak acgiklamistir. Betiil sinirsiz
Ozglrliiglimiiziin  olmadigin1  sdyleyerek oOzellikle yaslilara ve hastalara karst saygil
davranmamiz gerektigini ifade etmistir. Betiil’iin hoggdriiyii insan haklar1 baglaminda agikladig:
sOylenebilir. Ayrica kendi adiyla dalga gecen arkadaglarini ve apartmanda sebep yokken
kendisine vurarak kagan arkadaglarini hosgorii ile karsilayamayacagini belirten Betiil “Bizim
apartmanda bazen soba yakiyorlar. Soba kokuyor, apartmanin iginde evlere dagiliyor. Komiir
kokuyor ¢ok koétii oluyor ama sonra onlar1 uyarinca hemen igeri aliyorlar. Biz de onlar1 hoggorii
ile karsiliyoruz” seklindeki agiklamasiyla neleri hosgorii ile karsilayip karsilayamayacagini
belirtmistir. Cevresinde dgretmeninin ve Berna adinda bir arkadasinin hosgoriilii oldugunu ve
onlardan hosgoriilii olmay1 6grendigini sdyleyen Betiil; “Oyunlarda siirekli boyle hi¢ haksizlik
yapmiyor. Higbir seye itiraz etmiyor oyunun kurallarmi agik agik belirtiyor yanlislarimizi
uyararak sdyliiyor. Bizi kirmiyor ve hep onunla oynamak istiyoruz.” diyerek Berna’nin nasil
hosgorilii davrandigini agiklamaktadir. Resminde (Resim 3) komsularini yiiksek sesle miizik
dinleyerek rahatsiz eden insanlarn ¢izdigini sdyleyen Betiil resmiyle ilgili goriislerini su sekilde
acgiklamistir:

Benim kardesim var. Kiigiik kardesim siirekli bdyle o uyuyacagi zaman siirekli boyle
sesler geliyor sesler ¢ikiyor. Boyle bir miizik sesi falan &zellikle onu belirtmek
istedim. Genelde gece oluyor, geceleri birileri bir miizik dinliyor bir sey yapiyor
herhalde. Komsularimizdan mutlaka rahatsiz olanlar oluyordur. Genellikle bdyle kis
aylarinda hasta olanlar oldugu i¢in bdyle hasta olanlar daha yaygin oldugu icin hasta
olanlar daha ¢ok rahatsiz oluyordur (Betiil).
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Resim 3. Betiil’tin Resmi

Hosgoriiyii  kendisine yapilan kotii seyleri pek umursamamayi, arkadaglart ile
paylasmay1 ve zor durumda olanlara yardim ederek ¢evremizde farkli olan kisilere iyi davranma
olarak tanimlayan Ismail, “Birilerinin yaptig1 seylerin bana kars1 saygili olmayz, birileriyle bir
seyimi paylasmayi, yaptig1 kotii seyleri pek umursamamayi yani ¢evremizde engelli olabilir ya
da yaslilar1 hos gormeliyiz” diyerek aciklamaktadir. Alanyazinda genel olarak “farkliliklarin
kabul edilmesi ve c¢evresinde gerceklesen durumlara saygi duyma” olarak degerlendirilen
hosgorii tammina paralel olarak Ismail de resmini yorumlama siirecinde benzer ifadeler
kullanmigtir. Resminde (Resim 4) “Engelli ¢ocuklar basketbol oynuyor, biri topu atmig tam
potaya geliyor iste. Potaya gelecekmis gibi arkasindaki ¢ocuk da soyle duruyor yani (ellerini
basinin arasina aliyor)”. Engelli cocuklarin basketbol oynamasinin hoggdrii ile nasil bir ilgisinin
oldugu sorusu yoneltildiginde Ismail, “Arkadaki hakem yani sey diyor ben hakemim bunlar
engelli ben bunlarin magini ydonetmem demiyor hosgoriiyle maglarini yonetiyor” agiklamasiyla
engelli bireylerin farkliliklarini kabul ederek onlar1 hos gormemiz gerektigini belirtmistir.

Ismail ile hosgdriiyii aynm baglamda acgiklayan Niyazi, “lyilik, bir insana
giizellik yapmak, ondan sonra yol vermek, ona bir sey yapinca izin vererek yaptirmasina izin
vermek, yani nasil diyeyim mesela o ¢ok istiyor biz ona yaptirmiyoruz o bizi hos gérmiiyor izin
verince o bizi hos goriiyor.” ifadesini 6rnek vererek agiklamasi istenildiginde “bizim alt kat
komsumuz var biraz hasta bazen hastaneye gotiiriiyorlar tekerlekli sandalyeyle bagiriyor ¢ok ses
cikiyor ama biz onun hasta oldugunu biliyoruz bisey demiyoruz yani annem diyor bize
hosgoriilii davranmamiz gerekir diye” seklinde agikliyor.
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Resim 4. Ismail’in Resmi

Ogrencilerin yaptig1 resimlerden ve onlarla yapilan yari-yapilandirilmis goriismelerden
elde edilen bulgulardan o6grencilerin genellikle hosgoriiyli yardimlagsma ve saygi gosterme
olarak algiladiklar1 anlagilmaktadir. Farkli olarak algilayan ogrencilerden biri olan Dilek
hosgoriiyii affetmek olarak nitelendirmektedir. Hosgorilyli evlerinde beraber yasadiklar
babaannesinden ve dgretmeninin onlara kars1 olan davraniglarindan 6grendigini sdyleyen Dilek
hosgoriiyii “Yani hosgorii deyince insanlarin yanlis hatalarina karsi eger hog gorebilecegim bir
sey ise hos gormek” ifadeleriyle tanimlamaktadir. Hangi durumlari hosgorii ile karsilayabilecegi
sorusuna “Ya bir keresinde kardesim topumu patlatti o kadar sinirlendim ama hosgoriiyle
karsiladim.” cevabini vererek kardesini istemedigi durumlar karsisinda bile hos gorebilecegini
sOylityor. Hangi durumlar1 hos karsilayamayacagi sorusuna ise “ ‘Cantani ¢cek’ demeleri. Cok
gicik kapiyorum ondan. Ciinkii Cantami hazirliyorum hemen ¢ek diyorlar. Ciinkii ¢antami
hazirlarken birinin bana ¢ek demesi sey geliyor gicik geliyor. Yani ben siramin ucundayim bana
ayrilan yeri kullaniyorum yine de c¢antam1 ¢ek dediklerinde ¢ok rahatsiz oluyorum.”
aciklamalariyla hos goremeyecegi duruma Ornek veriyor. Dilek resminde (Resim 5)
“Muhammed'in Fatma’nin kalemi kirdigimi, Fatma’nin da onu hosgoriiyle karsilamasini
anlatttm. Muhammet kalemi kirdigim soyliiyor Fatma onu affediyor. Ogretmen de sessiz
olmalarin1 soylilyor tahtada. Hosgoriilerini yazmalarini istiyor onun i¢in onlarin konusu da
hosgorii oldugu igin ben de dyle yazdim.” diyerek resminde siniflarini ¢izdigini ve yanliglikla
yapilan hatalarin affedilebilecegini sdyleyerek bu hatalarin affedilmesi gerektigini belirtmistir.
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Resim 5. Dilek’ in Resmi

Hosgoriiyii anlayishi olmak ve kusurlari értmek olarak tamimlayan Irem, kardesi ile
yasadig1 sorunlan alttan alarak ¢ozdiigiinli ve ddev yaparken kardesinin defterini yirttigini ve
onu uyararak bir daha yapmamasi gerektigini ifade etmektedir. Okulda hosgorii ile
karsilayabilecegi durumlar soruldugunda irem, “Ben merdivenlerden bir kere iniyordum, bir
tane ¢ocuk geldi carpti ama ben ona kizmadim. Bir sey yapmadim ondan sonra diirttiim onu
siifin1 sdylemesini istedim. Sonra 6gretmenime sdyledim. Ogretmenimle gittik oraya, cocukla
konustuk 6gretmenim bir daha yapmamasini sdyledi.” diyerek okuldaki olumsuz durumlari nasil
¢ozdiigint agiklamistir. Cevresinde annesini, babasini, &gretmenini, dedesini ve yengesini
hosgoriilii olarak tanimlayan Irem, ailesinde yasadigi hosgorii ile ilgili bir olay1 aktarirken
“Mesela biz bir kere markete gitmistik orada bir ¢ocugun abisi vardi, o ¢ocuk yere yatmisti
babam da onun hemen telefonunu falan sordu ama ¢ocuk hicbir sey yapamayacak gibiydi.
Ondan sonra da ambulansi aradik. Ambulans geldi ondan sonra babam ¢ocuga yardim etti
orada” ifadelerini kullanmistir. Ayrica babasinin siiriici adaylarina karsi hosgoriili oldugunu
“Babam araba kullanirken de Oyle bazenleri pazar giinleri falan simav oluyor orada (eliyle
ehliyet sinav alanini gosteriyor) hemen babam durup siiriiciiler yol veriyor.” diyerek ailesindeki
hosgoriilii davranan kisilere 6rnek vermistir. frem resminde (Resim 6) “Bir tane kus var, o kusta
mesela hosgorii ile ilgili anlayisli olmakla ilgili, ondan sonra deger vermekle ilgili kosullari
ogrenmekle baglantili bir de lakap takmakla ilgili seyler var” diyerek nelerin hos goriiliip
nelerin hos goriilmeyecegini kus araciligiyla insanlara aktariminin yapilacagini sdyliiyor. Lakap
takmak gibi spesifik bir 6rnegin neden verdigi soruldugunda “Bunlar mesela birine lakap
taktiginda, Ahmet Samet diye bir cocuk var bana “Iros” diye diye ben ondan hoslanmiyorum.”
cevabini vererek kendisine lakap takilmasindan hoslanmadigini agikliyor.
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Resim 6. frem’in Resmi

Hosgorii algisini saygi, paylagma, is birligi ve yardimlasma kavramlar ile agiklayan
Giil “Hosgorii deyince saygty1 anliyorum, paylagmayi, is birligini yani birisi bana yardim ederse
onu hosgoriiyle karsiliyorum dyle yani” diyerek agiklamaktadir. Giinliik hayatindan hosgoriiye
ornekler vermesi istendiginde “Anneme mesela sofray1 hazirlarken biraz yardim ediyorum o
hosgorii olabilir.” demistir. Giil sevmedigi ancak istemeyerek hos karsiladigi durumlart “Ya
kavga cikarsa, mesela bana da orada bir sey olursa, bunu hi¢ sevmem kavgayi1 ama hosgorii ile
karsilamak gerek; bir seye sinirlenmistir bir seye kafasini takmistir bunu bizden ¢ikartiyordur. O
yiizden onu hoggoriiyle karsilarim ama aslinda hi¢ sevmem kavgay1.” diyerek agiklamistir. Giil
hosgorii ile karsilayamayacagi durumlart ise “Mesela bdyle yolda giderken araba yolu bize
vermedi ama o trafik kurallarinda yolu bize vermesi gerek bunu pek hosgoriiyle karsilayamam.”
seklinde agiklamigtir. Giil resminde (Resim 7) “Ben sey mesela salincakta iki kisi sallaniyor,
ama sallanmak istiyorlar bunlar da sallanmak istiyorlar ama hemen boyle onlarin, bunlar biraz
biiyiik yani onlara vurup hemen sey yapmiyorlar, hemen siralarini bekliyorlar onlar1 anlatmaya
calistim.” diyerek sira bekleyen biiylik cocuklarin sallanan kiiciik ¢ocuklara baski yapmadigini
ve onlarin sirasint almadiklarin belirterek hosgoriilii davrandiklarini ifade etmistir.
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Resim 7. Gul’iin Resmi

Ogrencilere c¢izdirilen resimler ve yapilan goriismeler sonunda, Ogrencilerin
cogunlugunun hosgoriiyli yardim etmek ve saygi duymak olarak algiladigi ortaya ¢ikmistir. Cok
az sayida o6grenci hosgorlyl paylasmak, affetmek, iyilik yapmak ve farkliliklara saygi ile
kabullenme olarak agiklamigtir. Bu ¢alismada dordiincii sinif 6grencilerin hoggoriiyli yanlis ve
eksik anladiklari, hosgoriiniin taniminin ne oldugunu tam olarak bilmedikleri ortaya konmustur.
Ayrica cevrelerinde yasadiklari olaylarin hangilerinin hosgorii baglaminda degerlendirilecegini,
hangi davraniglarin hosgorii ile karsilanamayacagina iligkin smurli ifadeler kullandiklari
gorililmiigtiir. Dort 6grenci hosgoriiyii “Mevlana” ile iliskilendirmistir. Bunun arastirmanin
yapildig1 déonemde “Seb-i Aruz” torenlerinin yapilmasi ve dgrencilerin yasadigi ¢evrede reklam
panolarinda Mevlana afislerinin olmasindan kaynakladigi diisiiniilmektedir. Ogrenciler kisisel
olarak kendilerine karsi yapilan olumsuz davramislari hos gorebileceklerini belirtirlerken;
kendilerine kars1 kasitli yapilan olumsuz davraniglar1 hos géremeyeceklerini belirtmektedirler.
Ayrica yaglilara, engellilere, arkadaglarina ve savunmasiz hayvanlara karsi yapilan olumsuz
davranislar1 da hos gdremeyeceklerini sdylemislerdir. Ogrenciler genellikle dgretmenlerinin,
anne, baba ve arkadaslarinin hosgoriilii oldugunu, bunun yaninda dedelerinin, anneanne ve
babaannelerinin de hosgoriilii olduklarini belirtmislerdir.

Sonuc¢ ve Tartisma

Bu aragtirmaya katilan ilkokul dordiincii sinif Ogrencileri hosgoriiyli alan yazinda
belirtilen tanimlardan farkli olarak algiladiklart anlagilmaktadir. Dordiincii simif 6grencileri
hosgoriiyli; yardimlagsma, saygi duyma, gormezlikten gelme, iyi davranma ve affetme olarak
tammlanuslardir. Ogrenciler hosgoriilii davranmay: arkadaslarimin kendileri ile yiyeceklerini
paylagmalari, oyunlarina kendilerini almalari, diisen arkadaslarini yerden kaldirma olarak da
tanimlanuslardir. Ogrencilerin bu tanimlar1 alanyazinda yapilan bazi ¢alismalarla (Kalin ve
Nalgaci, 2017; Aslan 2019; Saglam ve Tunar 2018) ortiismemekle beraber bazi ¢aligmalarin
(Tiire ve Ersoy, 2014; Ersoy, 2016) sonuglari ile értiismektedir.

Ogrencilerin kendilerine kasith olarak yapilan davranislart hos géremeyeceklerini

belirterek, kasitli olarak yapilmayan olumsuz davramslar1 hos gorebileceklerini ifade
etmislerdir. Kendilerine karsi hosgoriilii davranan kisilere hosgoriilii davranacaklarini belirten
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Ogrencilerin bu gorlisii alanyazindaki bazi caligmalarla benzerlik gostermektedir. Ciinkii
hosgoriiniin karsilikli olma ve sinirlarinin net olarak belirlenmesi aksi halde kargasa ve
diizensizlik durumunun ortaya cikacagi ifade edilmektedir. Ders kitaplarinda ve Ogretim
programlarinda yardimlagmak, affetmek ve tahammiil ederek gérmemezlikten gelme olarak
aktarilan hosgdriiyii O0gretmenler de program ve kitaplar dogrultusunda aktardiklar
diisiiniilmektedir. Bunun yerine programdaki kazanimlar, ders kitaplarindaki metin ve gorseller
farkliliklar1 kabul etme ve farkliliklara saygi duyma olarak aktarilabilir. Hosgdriiniin 6grenciler
tarafindan algilanip aktarilmasinda ‘“Mevlana” gibi sehre ait unsurlarin da etkili oldugu
sOylenebilir. Ayrica 6grencilerle yapilan goriismeler sonunda hosgoriiyii karsililik ilkesi ile
iliskilendiren dgrenciler kendilerine iyi davranan arkadagslarini hosgorii ile karsilayabileceklerini
ya da aile biiyliklerine karsi sorumluluklarini yerine getirdiklerinde onlara karsi hosgoriili
olabileceklerini belirtmektedirler. Ancak hosgorii karsilikli ya da istemeyerek gosterilen bir
deger degildir. Hosgorii, kisinin kendisini zorunda hissetmeden kendi iginden gelerek
gerceklestirdigi bir deger olup bu baglamda miisamaha kavramindan farklidir. Arastirmaya
katilan Ogrencilerin 6nemli bir bolimii affetmek ve gérmemezlikten gelme gibi daha ¢ok
tolerans ile ilgili kavramlarin yerine kullanmaktadir. Ancak bu kavramlar giinliik hayatta
birbirinin yerine kullaniliyor olsa da farkli anlamlan igerirler. Bu aragtirmanin sonuglari alanda
yapilan konu ile ilgili ¢aligmalarin sonuglari ile incelendiginde 6grencilerin hosgdriiyli yakin
cevresindeki (0zellikle aile) kisilerden &grendikleri ve bu degeri “farkliliklara sayg1”
anlayisindan farkli olarak algiladiklar1 goriilmektedir. Bu yanlis algilama sonucunda giinliik
hayatta hosgorii ile ilgili 5rnekleri gercek anlamindan farkl1 bir sekilde vermektedirler. Ozellikle
ilkokul ¢agindaki 6grencilerin bir kavrami yanlis anlamlandirmalar: bu kavramin iizerine farkl
anlamlar yiiklemelerine neden olabilir. Her yas diizeyinde dikkat edilmesi gereken kavram
Ogretimine ilkokul doneminde oOzellikle dikkat edilmeli ve hoggorii gibi soyut kavramlar
anlamina uygun aktarilmalidir.

Bu arastirmada ilkokul dordiincii simif 6grencilerin hosgdrii algisi resimler araciligi ile
incelenirken farkli ¢aligmalarda sevgi, saygi, sorumluluk ve yardimlagsma gibi evrensel
degerlerin ilkokul donemindeki &grenciler tarafindan nasil algilandigina yonelik caligmalar
yapilabilir. ilkokulun alt smiflarinda da &grencilerin hosgérii algis1 arastirilabilir. Ayrica
arastirma yapilan grubun farkli degerleri nasil algiladiklari ve bu algilamalar arasinda bir
iligkinin varlig1 yapilacak boylamsal ¢aligsmalarla incelenebilir.
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Summary

Tolerance, a social and legal requirement based on the consistence of differences, makes
substantial contributions to peace culture. (UNESCO 1995). In the early school years, students
can gain peace culture, adopting this culture and continuing it in their later lives. In this context
it becomes more important how students of primary school perceive tolerance and how they put
it into practice. Tolerance, meaning empathising, respecting, not ailing and accepting different
ideas, is the acceptance of people nature and environment as they are (Aslan 2011). The aim of
this research is to understand the tolerance perception of primary school students in year 4, of
the events that happen around them, which they will meet with tolerance and which they won’t.
This research with which we try to understand the tolerance perception of primary school fourth
year students, how they interpret tolerance, what they will tolerate ant what they won’t in their
everyday life is carried out by means of phenomenology, which is a qualitative researh
methodology. In the choice of working group, typical case sampling method, which is one of the
purposeful techniques, has been chosen. With the direction of the purposeful sampling
methodolgy, it enables to investigate choosing rich cases(Biiyiikoztiirk vd.,2008). Data in this
research is obtained getting students to draw pictures as to how they perceive tolerance and
through semi-structured interview. Children have been made to draw pictures in an attempt to
transfer their secret unknown world and experiences they can’t voice, thus getting them to
interpret these pictures through semi-structured interviews. While the definition of concepts
perceived as concrete are easier and more comprehensible, for the primary school students of
fourth class, the definition and perception of the abstract concpet of tolerance, by comparison, is
more difficult and differs greatly. Such differences as individual inclinations, cultural
differences, social backgrounds, the number of their siblings are the factors in determining their
interpreting the tolerance concept. In this research along with the definiton of tolerance as
respect for diversity, students haven’t made this definiton directly. However, while interpreting
the pictures they have drawn, it has been understood that two students have developed the
perception of respect for diversity. In this research nearly all the students have defined and
perceived as “cooperation”. In this study, cooperation followed by the concepts of respect and
share, three students have stated that they have related the tolerance concept to “Mevlana”. It
could be said students’ living in Konya might have played a role in this association. As
individuals students state that they can’t tolerate any intentional negative actions against
themselves while they state that they can tolerate any negative actions against themselves. They
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also state that they won’t tolerate any nagative attitudes against the old, the handicapped, their
friends and defenceless animals.Students state that their teachers, parents and their firends are
generally tolerant as well as their grandparents. Students are made to interpret how they
perceive tolerance in their everday life while getting them to interpret the pictures they have
drawn at the end of semi-structured interviews. Rahim, who says tolerance is cooperation, “now
the rich give money to this, see he is poor and adds that he will share everything with him and
shares his car with them. Later his child asks his father why he has done such a thing and in
response he says they can’t do whatever they want as they are very poor”. When asked what
“her understanding of tolerance” is, Irem says “tolerance is a way of helping the elderly and
helping a friend when he falls over”. In answer to the same question, Ahmet defines tolerance as
self-respect, share something with others, ignore any bad things someone has done. As for
Sevdagiil says that tolerance is respect, sharing, cooperation and help someone in need. Unlike
the definitions in the literature, it has been understood that primary school students of fourth
class have perceieved tolerance a different point of view. Fourth year students define tolerance
as cooperation, turning a blind eye to one’s mistakes, good behaviour and respect people. They
define tolerance as a way of their friends’ sharing their belongings with themselves, letting them
play with them and helping a friend who falls over. The tolerance definitons of the students
match up with some of the studies mentioned in the literature but they don’t with some others.
Students state that they won’t tolerate any intentional behaviours, yet they will tolerate any
unintentional ngative behaviours. This view of the students, who say they will behave tolerantly
towards someone who is tolerant bears a resemblance to some of the studies in the literature.
Because it has been stated that tolerance should be mutual and its limits should be determined
explicitly, otherwise there will be instances of disorder and chaos. It is thought that tolerance
defined in the text boks and curriculums ascooperation, foregiving and turning a blind eye to
one’s faults is tranferred by the teachers in the direction of boks and curriculums. Instead,
learning outcomes in the curriculums and visuals and texts in the coursebooks can be transferred
as embracement of differences and respect.

92



Research article

Iy Received:21.10.2019
e | Revision:13.12.2019
| Accepted:30.12.2019

to cite. Al-Garaidih, M. S., & Al-Kharosi, S. N. R. (2019). The degree of practicing the
educational supervisors for leadership styles according to the Goleman Model in Al Batinah

North Governorate in the Sultanate of Oman. Uluslararasi Egitim Arastirmacilar: Dergisi, 2(2),
93-111.

Umman Sultanhgi Al Batinah Kuzey Valiligi Bolgesi’ndeki Egitim
Miifettislerinin Liderlik Tarzlarinin Goleman Modeline Gore
Uygulanma Diizeyleri*

Mohammed Sulaiman AL-GARAIDIH**
Sultan Nasser Rashid AL-KHAROSI ***

Oz: Bu calismada Umman Sultanhg: Al Batinah Kuzey Valiligi Bolgesi’ndeki egitim miifettislerinin
liderlik tarzlarinin Goleman Modeli'ne gore uygulanma derecesini ortaya koymayi amaglanmustir.
Caligmanin verileri alt1 boyutta 38 maddeden bir anket kullanilarak toplanmistir. Anketin gegerligi ve
giivenirligi ortaya koyulduktan sonra Umman Sultanligi Al Batinah Kuzey Valiligi Bolgesi’ndeki 411
miifettisten veriler toplanmistir. Calismadan elde edilen bulgulara gore Umman Sultanligi Al Batinah
Kuzey Valiligi Bolgesi’'ndeki egitim miifettislerinin Goleman Modeline gore liderlik stilleri uygulama
diizeylerinin yiiksek oldugu sonucuna ulagilmigtir. Ayrica egitim miifettiglerinin vizyoner ve baglilik
stillerinde kadinlar lehine anlamli farklilik oldugu belirlenmistir. Ote yandan egitim miifetislerinin egitim
vizyoner ve baghlik stillerinde egitim diizeyine goére de istatistiksel olarak anlamli farkliliklar tespit
edilmistir. Caligmada elde edilen bulgular ve ulagilan sonuglara gore dneriler olusturulmustur.

Anahtar kelimeler: Egitim miifettisleri, Goleman modeli, liderlik stilleri.

The Degree of Practicing the Educational Supervisors for Leadership
Styles According to the Goleman Model in Al Batinah North
Governorate in the Sultanate of Oman

Abstract: This study aimed to reveal the degree of practicing the educational supervisors for leadership
styles according to the Goleman Model in Al Batinah North Governorate in the Sultanate of Oman. In
order to achieve the objective of the study, a questionnaire consisting of (38) paragraphs divided into (6)
areas was constructed. After verifying the indications of its reliability and consistency, it was applied to
(411) educational supervisors and master teachers in Al Batinah North Governorate in the Sultanate of
Oman. The results showed that the degree of practicing the educational supervisors for leadership styles
according to the Goleman Model in Al Batinah North Governorate in the Sultanate of Oman was high.
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Introduction

The concept of educational supervision has significantly evolved through educational
researches and studies that addressed all aspects. Although there are multiple definitions of the
concept of educational supervision, it is almost unanimous on the importance of the pivotal role
of educational supervisor in improving the teaching and learning process. The educational
supervision is a comprehensive process connected to all factors affecting the improvement and
development of the educational process within the vision and mission that the Ministry of
Education seeks to achieve. The role of the educational supervisor is no longer confined to what
is happening inside the classroom as in the past, but it became interested in the educational
situation in all its aspects, which led to the diversity and multiplicity of tasks and functions
assigned to the educational supervisor. Such tasks and functions include his role as an
educational leader who is responsible for leadership in educational work (Al-Kalbani, 2016).

Leadership is one of the most important subjects in the field of management as
managers look forward to knowing about its tasks and skills. It is necessary that the leader have
important and essential personal qualities to effectively contribute to the leadership process.
Moreover, leadership is a multidimensional task that requires knowing and understanding many
institutional needs as well as mastery of dealing with others in different required roles in skillful
and effective manner. Wise leadership aims to help others achieve their best. This includes
setting high-level objectives, realistic performance, and finding the ways required to improve
operational processes and procedures (Ghabain, 2009). In addition, it represents the leadership
style that the educational supervisor follows and takes as an approach in his work, which leads
to the success and achievement of the goals hoped for. Leadership styles vary according to the
nature of the institutions in which they are applied, knowing that there is a strong connection
between the leadership style followed by educational supervisors and the effectiveness of the
school. On the other hand, the educational supervisor shall not follow a particular style of
leadership, but rather he shall diversify between leadership styles and methods in order to
increase the efficiency of the school. The educational supervisor shall choose the appropriate
leadership style according to the situations facing him in order to make a wise decision about
this or that situation. Common styles of leadership include participatory, democratic, and
affiliative (Abu Tahoun, 2012).

Educational supervision is a leadership process carried out by educational specialists in
order to promote the teaching and learning processes by reviewing the activities that the
teachers are performing within the potentialities and means available to them, and then support
and help them improve their performance so that they can interact with students and teachers to
develop their understanding as well as guide them to participate positively in social life through
providing them with useful knowledge, firm values and good habits. The educational supervisor
is an educational leader who shall carry out the tasks, activities and responsibilities that he
bears. Furthermore, educational supervision is one of the leading tools that contribute to the
achievement of the education goals because of its effective role in guiding the educational
process towards achieving the efficient and effective goals (Tafesh, 2004)

There is no doubt that the educational supervisor is an educational leader who seeking
to influence his teachers in a way that achieves the educational goals. These necessitates him to
deal effectively with emotions during interaction with teachers and succeed in shaping their
feelings, motivating and inspiring them, instilling values of confidence inside them, cooperation
with each other and guiding them in a constructive way, the thing that makes them more
committed and supportive of school goals. The educational supervisor shall also practice
leadership styles based on emotional intelligence and consists of main styles that are (coaching,
affiliative, democratic, coercive, and pacesetting) (Deosiers, 2015).
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Previous Studies

The two researchers have reviewed the previous Arabic and foreign studies in the field
of study subject, an overview of some of these studies is as follows:

The study of Smith, Minor, Brashen, and Remaly (2017): The purpose of study was to
explore the dominant leadership styles of university teachers online. The trainers voluntarily
participated online in a survey to indicate which of the four leadership styles they use in their
classes: Transformational, Situational, Democratic or Commanding. Surveys were indicated that
transformational leadership is the most common style used online by trainers. Most trainers
notice that their leadership style inside the classroom was effective according to the comments
and feedback, although only half of the trainers indicated that the university or college they
were studying in offered leadership training.

Al Kalbani Study (2016): The purpose of study was to find out the degree of practicing
the educational supervisors for some styles of educational supervision in the Basic Education
Schools in Al Wusta Governorate in the Sultanate of Oman and to identify the statistical
differences at the level of (0<0.05) in the responses of the study sample individuals that are due
to the changes of type, experience and academic qualification. The study revealed that there are
statistical differences between the degree of practicing the educational supervisors for some
styles of educational supervision from the perspective of the study sample individuals according
to type in the styles (Remedial Supervision, Developmental Supervision, Differentiated
Supervision and Participatory Supervision). In the rest of the styles, the degree of practicing
educational supervisors for some styles of educational supervision, from the perspective of the
study sample individuals, does not differ according to gender and does not differ according to
the academic qualification and the years of experience.

The Study of Bani Hani, and Mustafa (2016): The purpose of study was to identify the
dominant leadership style adopted by school principals in Qasabet Irbid from the perspective of
teachers based on Goleman Model of leadership. The study sample consists of (216) male and
female teachers of public and private schools in Qasabet Irbid that were randomly chosen. The
study revealed that the visionary style appeared to be common the most, followed by the
affiliative, the coaching, the democratic and the pacesetting, and the coercive came in the
middle rank. The study found that there are statistical differences attributed to the experience’s
variable in favor of less-experienced teachers. As well as there were differences on schools’
variable in favor of the private schools. However, there were no significant differences with
respect to variables of gender and academic qualification.

Al-Serhi’s Study (2016): The study aimed to identify the relationship between the
leadership styles at the level of human resources adopted by administrators of the Ministry of
Education in Gaza governorates from the perspective of their employees by defining the
dominant leadership style among the three styles which are: (Democratic, Laissez-faire, and
Autocratic). The study sample consisted of (240) employees. The study found that it is highly
agreed on the leadership styles in general, where the dimensions are as the following order: the
level of the democratic style is high, while the level of the autocratic style and the laissez-faire
style are medium. The study also showed that there are statistical differences between the
average scores of the study sample individuals on the dominant leadership styles adopted by the
administrators due to the variable of the academic qualification in the democratic leadership
style in favor of the Master degree and above.

Qashou’s Study (2016): The study aimed to identify the degree of practicing the

educational supervisors for leadership styles and its relationship to the teacher’s professional
development in public schools in the northern West Bank governorates from the perspective of
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teachers, and to identify the role of independent study variables in these practices. The study
sample consisted of (500) male and female teachers from public schools in the Northern West
Bank governorates of Palestine. The researcher followed the descriptive and analytical approach
to be the approach of the study. The results of the study showed that the total score of leadership
styles was (3.05) at a (moderate) average of response. The democratic style ranked first and
degree of practice was (3.55) at a (high) response, followed by the laissez-faire style with a
degree of (2.77) at a (moderate) response, then the Autocratic style with a moderate rate of
(2.72) at a (moderate) rate of response., while the total score of the professional development
was (3.44) at a (high) rate of response. Moreover, the study showed that there is a statistical
positive relationship between practicing the educational supervisors for leadership styles and its
relationship to the teacher’s professional development in public schools in the northern of West
Bank governorates in Palestine.

Meskin’s Study (2015): The study aimed to identify the dominant leadership behavior
adopted by educational supervisors in dealing with teachers. The study sample consisted of (30)
male and female educational supervisors in Mostaganem Educational Directorate for the year
2013-2014. The study found that the degree of practicing the educational supervisors for
leadership behavior was an arithmetic average of (91.47). The leadership behavior that is
interested in work came in the first place followed by leadership behavior that is interested in
human relations. The study also showed that there are no statistical significant differences in
leadership behavior of educational supervisors attributed to the gender variable.

Al-Nuwaikah’s Study (2015): The purpose of study was to identify the level of
administrative leadership styles in the Ministry of Interior in Jordan and its impact on achieving
the organizational commitment through an applied study on the (240) employees at the ministry
center in Amman. The study used the descriptive research methodology in which a
questionnaire was designed to collect data about study variables. The data were analyzed after
collecting them using the suitable statistical methods. One of the most important results found
by this study is that there was a high level of leadership styles and organizational commitment
according respondents' estimation. The study also showed that there was a positive impact of
leadership styles in reinforcing organizational commitment dimensions.

The Study of Chandra, and Priyono (2015): This research aims to identify and test the
impact of leadership styles, work environment and job satisfaction of employees on
performance and research methods using a quantitative approach, since the sample in this
research is (45) people. In this study, the researcher’s data were analyzed using the SPSS
statistical computer program. The results of this research stated that leadership styles have an
impact on performance, the work environment also has an impact on performance and job
satisfaction has an impact on performance, leadership style, work environment and job
satisfaction of influential performance.

The Study of Deosiers (2015): The study aimed to work the leadership styles of
educational administrators and social work. Leadership styles have been recognized by
educational administrators and social work. A very few number of articles used a multifactorial
leadership questionnaire to explore the leadership of social work. This research did not explore
those responsible for social work in colleges and universities. This exploratory study supported
the hypotheses that educational managers in social work will use transformational leadership
practices more than other styles and that these practices will be more effective than other styles.
It also discusses the consequences of educational leadership and social work.

The Study of Abubakar (2015): The purpose of study was to demonstrate the role of

educational supervisors towards improving teacher’s performance. Supervisory role is one of
the functions of the school operation which has been and continues to be a very challenging
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aspect of administration in secondary schools. This challenge involves a continuous process of
assisting teachers to improve their instructional performance in accordance to the professional
code established by the Ministry of Education. Supervision is very important in schools to
ensure that the standards set by the Ministry are adhered to and not only the institutional goals
but also the national goals are met. If supervision is enhanced, then the teachers’ job
performance shall be monitored and timely effective corrective measures shall be implemented
to ensure the improvement of teacher competencies and general professional growth.
Instructional problems can be easily detected through observations and appraisals.

The Study of Weerasuriya, and Nishanthi (2014): This study focused on the impact of
supervisory leadership style on employee level of stress. An impact of supervisory leadership
style on employee level of stress was detected in the healthcare sector. Respondents were
selected using the convenience sampling technique from a sample consisting of (60) employees
out of the total population. The study used a questionnaire-based survey method, since the
correlation between supervisory leadership style and job related stress was (0.313) at 95%
confidence level indicating a moderate positive relationship between the two variables. Adjusted
R Square revealed that the real impact of leadership style towards the employee level of stress is
only 7.9% where the employee stresses greatly on other factors to 92.1%.

The Study of Lee (2013): The purpose of study was to verify the effects of school
supervisors’ leadership styles on organizational effectiveness, organizational commitment and
organizational change being the mediators, where simple random sampling to yield knowledge.
A questionnaire-based survey was conducted on full-time teachers holding lecturer or higher-
level positions at a Taiwanese technological university. After using simple random sampling to
yield knowledge from the population and sending out copies of questionnaire via mail,
convenience sampling was adopted to avoid excessively low response rates. The overall
model’s goodness-of-fit effect concerning the structural and measurement models were verified
using linear Structural Equation Modeling (SEM). Regarding the path coefficients for implicit
and unobservable variables in the structural model, the MacKinnon PRODCLIN program was
employed to test how significant the model’s total effect, specific mediation effects and direct
effects were. Research results showed that: (1) the overall model had a statistically significant
total effect; (2) supervisors’ leadership styles exerted a significantly direct effect on
organizational effectiveness; (3) both organizational commitment and organizational change
exerted significant mediation effects, although the former was greater than the latter.

The Study of Yildirim (2013): The study aimed to identify the attitudes of teachers
towards the leadership styles of the educational supervisor, and study the leadership behavior of
the educational supervisor and its impact on teachers in terms of their growth and development
in teaching profession. The sample of the study consisted of (152) male and female teachers.
The results of the study showed that the teachers' perspective of the educational supervisor was
that he was a dictatorial person and a source of fear and always looked at the negative aspect of
the teacher. These characteristics have had a negative impact on the growth of the professional
teacher.

It is clear from the previous studies that:

e The descriptive approach was used in the majority of previous studies because it is
relevant to this type of studies. Moreover, most studies used questionnaires as a data
collection tool.

e The lack of educational studies that analyzed the leadership styles of educational
supervisors according to the Goleman Model in Al Batinah North Governorate in
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service-related educational institutions that are influential in the society such as schools,
especially in the Sultanate of Oman.

e This study, rather than the previous studies, has enriched its theoretical and practical
dimension in constructing the questionnaire of the study, which contributed to the
maturity, comprehensiveness and validity of the study tool. The results of this study
were also used comparing to the results of this study and identifying the compatibility
or differences between them.

The Problem and the Questions of the Study

The responsibilities and duties of educational supervisors vary, as they perform many
administrative, supervisory and educational tasks. They carry out educational duties and some
other duties related to teachers, students and the local society. These duties make educational
supervisors overloaded with the tasks they are required to perform, which requires that the
educational supervisors shall practice leadership styles suitable for each of its duties and for
each position in order to be able to go on and solve problems properly and accurately. The
success of the educational supervisor in achieving his goals and his mission depends on how he
manages, the leadership style he practices, and the successful leadership qualities of his
character and his ability to make use of his abilities towards constructive work in order to build
human relations among the employees; such relations influence their performance and improve
their work performance and motivate them on continuous giving. Although the matter of
leadership styles for educational supervisors is important, it has not received sufficient attention
from many researchers in the educational field. Many supervisory styles are still based on the
sudden classroom assessment visit, and many educational supervisors still need to practice
supervisory leadership styles so that they are able to motivate teachers and enrich their creative
capacities, which will positively affect the quality of the education offered (Abubakar, 2015).
This is confirmed by the results of both studies (Al-Hajri, 2016; Al-Yaarubiyah, Qayumi &
Salahuddin, 2018). Therefore, this study aims to identify the leadership styles of the educational
supervisors according to the Goleman Model in the Al Batinah North Governorate in the
Sultanate of Oman.

Research Questions and Objectives of the Study

1. What is the degree of practicing the educational supervisors for leadership styles
according to the Goleman Model in Al Batinah North Governorate in the Sultanate of
Oman?

2. Avre there any statistically significant differences at the level of (¢<0.05) in the degree of
practicing the educational supervisors for the leadership styles according to the
Goleman Model in Al Batinah North Governorate in the Sultanate of Oman that are
attributed to the personal variables (gender, academic qualification, work experience)?

The study aimed to detect the leadership styles of the educational supervisors according
to the Goleman Model in Al Batinah North Governorate in the Sultanate of Oman, as well as
detect the differences between them according to the variables of the study sample.

Study Importance

Theoretical Importance

The theoretical importance of the study lies in its attempt to present a theoretical
framework about the leadership styles with its dimensions: democratic style, participatory style
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and affiliative style, and demonstrate its impact on the work of educational supervisors by
reviewing the principles and ideas of these concepts so that the schools and educational
institutions can take advantage of them. This study is a contribution to the scientific mission
through research, analysis and commenting on the most important ideas that showed the
leadership styles and its importance.

In addition, the leadership styles are important for the success of the management
operation in all organizations with different activities. The importance of the dominant
leadership style in these organizations lies in its direct impact on the level and performance of
educational supervisors, negatively or positively, and the educational supervisor is responsible
for the main role in achieving its the goals.

Scientific Importance

The scientific importance of the study is reflected in what it will provide in the context
of the conditions and strains experienced by schools and educational institutions in the light of
the updates of the modern era of scientific additions that serve the educational supervisors to
focus on the leadership styles and the importance of choosing the appropriate leadership style
and recognize its ability to improve education. The importance of this study is also reflected in
the fact that it is the first in the Sultanate of Oman (according to the two researchers), which
deals with the leadership styles of the educational supervisors according to Goleman Model.
Both researchers hope that the results of this study and the recommendations it presents will be
taken into consideration. The following groups are hopefully use this study: Officials in the
General Directorate of Education in the Sultanate of Oman, Officials and educational policy
makers in the Ministry of Education in training the educational supervisors on the subject of
leadership styles for supervisors, principals and educational supervisors.

Operational Definitions

e Leadership Style: is the manager’s frequent behavior in the way he works to achieve
the goals of the organization in which he works (Al-Omayyan, 2008).

e Goleman’s Leadership Styles: they are leadership styles based on emotional
intelligence and consist of six styles which are: visionary, coaching, affiliative,
democratic, coercive, and pacesetting (Goleman, Boyatzis, & McKee, 2002). It is
operationally defined as the leadership styles used by educational supervisors in Al
Batinah North Governorate in Oman according to Goleman Model of leadership styles,
including coercive, pacesetting, democratic, coaching, affiliative and visionary.

e Educational supervisors: They are individuals who are scientifically and practically
qualified to carry out the tasks of educational guidance and assigned by the Department
of Educational Supervision at the Ministry of Education. It is operationally defined as
the employees appointed by the Ministry of Education in the Sultanate of Oman, and
they are responsible for educational supervision in cooperation and coordination with
those involved in the development of the educational process. Moreover, they are
responsible for performing mentoring and guidance.
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Methods and Procedures
Study Approach

This study was based on the analytical descriptive approach as it is relevant to this type
of study.

Study Community

The study community consists of all first teachers in the Northern Batina Governorate
Schools in Sultanate of Oman, their number is (655) first teacher, in (169) school in the
governorate of the schools that has first teachers in an official capacity, according to statistics of
the General Directorate of Education in Northern Batina Governorate (2017 / 2018).

The Community and the Sample of the Study

The participants of the study consists of all the educational supervisors and the master
teachers in Al Batinah North Governorate in the Sultanate of Oman during the academic year
2018/2019 amounting to (952) male and female educational supervisors and male and female
master teachers. The male supervisors were (146) supervisors and the female were (151)
supervisors, while the male master teachers were (292) teachers and the female master teachers
were (363). The study sample consists of (411) educational supervisors and master teachers who
were randomly selected at (43%) from the study community.

Study Tool

In order to achieve the objective of the study, a questionnaire consisting of (38)
paragraphs that fall under six main areas was prepared depending on some previous studies that
dealt with the subject.

Validity of Tool

The researchers presented the study to a group of (8) arbitrators who are involved in the
subject of the study in order to express their opinions and observations on the study. The
guestionnaire was finalized with (38) paragraphs.

Consistency of the Tool

To ensure the consistency of the tool, Cronbach Alpha was used, and the total value of
the consistency factor was (0.90) which is good value for scientific research purposes (Al-Hajri,
2016).

Statistical Processing
After collecting the questionnaires, the researcher emptied them by answering each
guestion with a numerical value. Then they were entered into the computer and processed using

(SPSS) in order to calculate the arithmetic average and standard deviations of the answers of the
study individuals to its questions.

Study Results and Discussions
To answer this question, the arithmetic averages and standard deviations of all

leadership styles of educational supervisors were extracted and the following table shows this.
Then each style is extracted separately.
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I\?:)tLen}etic Averages and Standard Deviations for All Styles
Styles AX\i/Zhrr:ge;c Standard Deviation Rank Degree
Visionary style 4.10 0.62 5 High
Coaching style 4.30 0.57 3 High
Affiliative style 4.32 0.57 2 High
Democratic style 4.50 0.55 1 High
Pacesetting style 411 0.65 4 High
Coercive style 2.50 0.86 6 Moderate
Overall average 3.94 0.47 High

Table 1 indicates that the arithmetic averages ranged between (4.50-2.50), the most
prominent of which was the democratic style with an arithmetic average of (4.50) and a high
degree, followed by the affiliative style with an average of (4.32) and a high degree. Then the
coaching style came with an average of (4.30), then the pacesetting style with an average of
(4.11), then the visionary style came with an arithmetic average of (4.10) and a high degree, and
finally the coercive style comes at the end. The overall average was (2.50) with a high degree.
The arithmetical averages of all paragraphs according to the style are presented as follows:

Visionary Style

Table 2
The Arithmetical Averages and the Standard Deviations of All the Paragraphs of the Visionary
Style from the Perspective of the Study Sample Individuals

Arithmetical Standard

No Paragraphs Rank  Degree

Averages Deviation
1  Motivate to make decisions creatively. 3.99 0.93 5 High
2  Intervention in problem solving and setting 420 0.79 2 High

solutions that satisfy all parties.

3 Choose more than one way to evaluate
: . 3.98 0.89 6
performance based on various alternatives.

4  Provide male and female teachers with
feedback on their performance along with
giving them advices to avoid making
mistakes.

5  Propose training courses for male and
female teachers with low-performing to 3.95 0.96 7 High
enable them to perform the required tasks.

6  Pay attention to achieving the goals with the
participation of the male and female teachers
in innovative and modern ways and
methods.

7 HeI.p to solve the problem of backlogs in 400 0.96 4 High
various ways and means

High

4.48 0.74 1 High

4.13 0.86 3 High

Overall Average 4.10 0.63 High
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Table 2 indicates that the arithmetical averages and the standard deviations of the
visionary style paragraphs ranged from (3.95-4.48) the most prominent of which is paragraph
(4) which states: “Provide male and female teachers with feedback on their performance along
with giving them advices to avoid making mistakes” with high degree. Then paragraph (2),
which states: “Intervention in problem solving and setting solutions that satisfy all parties”,
reached an arithmetical average of (4.20) with high degree, followed by paragraph (6) stating
“Paying attention to achieving the goals with the participation of the male and female teachers
in innovative and modern ways and methods” reached an arithmetical average of (4.13) with
high degree. Finally, paragraph (5), which states ‘“Proposing training courses for male and
female teachers with low-performing to enable them to perform the required tasks” came with
high degree. The overall average reached (4.10) with high degree. This result may be attributed
to the fact that the leader (the educational supervisor) shall set a vision to express his own
vision. Thus achieving the vision of the educational institution is an achievement for the leader
self-realization as well as his personal aspirations. When the vision set by the educational
supervisor is consistent with his vision and reflects his self-realization, the heart will be filled
with enthusiasm and passion to achieve this vision because he achieves his self-realization
through it, and then such enthusiasm and passion will move to male and female teachers. Thus
the educational supervisor can influence others and push them to achieve his own vision.
Therefore, the clear vision was an essential requirement for successful leadership. This result
was in line with the result of (Bani Hani & Mustafa, 2016) study, which showed that the
visionary leadership style is the most common style with high degree.

Coaching Style

Table 3
The Arithmetical Averages and the Standard Deviations of All Paragraphs of Coaching Style
from the Perspective of the Study Sample Individuals

Arithmetical Standard

No Paragraphs Averages Deviation Rank  Degree
1 Help to identify strengths and weaknesses 4.33 0.73 4 High
2 Provide advice and counseling at school 4.42 0.77 3 High
3 Motivation to perform works 4.50 0.69 1 High
4 Encourage achieving development in work 4.49 0.69 2 High
5 Assign tasks to others 3.85 0.85 6 High
6 Link the teacher'_s gc_)als to curriculum 493 0.83 5 High

objectives
Overall average 4.30 0.57 High

Table 3 indicates that the arithmetical averages and standard deviations of the coaching
style paragraphs ranged from (3.85-4.50) the most prominent of which is paragraph (3), which
states “Motivation to perform works”, with high degree. Then, paragraph (4), which states
“Encourage achieving development in work”, came with an arithmetical average of (4.49) with
high degree, followed by paragraph (2) stating “Provide advice and counseling at school” with
an arithmetical average of (4.42) with high degree. Finally, paragraph (5), which states “Assign
tasks to others”, comes at the end with a high degree. The overall average reached (4.30) was
high degree. This result may be attributed to the fact that the greatest factor that creates self-
motivation for teachers to work is to link this work to their personal and professional
aspirations. Therefore, the educational supervisor, who represents the coaching leader, shall go
with his conversations with teachers beyond work to the areas of their interests, aspirations and
dreams, and assign to them tasks to work beyond their normal capacity in order to raise their
efficiency and give them a dose of self-confidence that pushes them to promote these tasks. This
result was in line with the result of Bani Hani and Mustafa (2016) study, which showed a high
degree of coaching leadership style among school principals.
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Affiliative Style

Table 4
The Arithmetic Averages and the Standard Deviations of All the Paragraphs of the Affiliative
Style from the Perspective of the Sample Study Individuals

Arithmetical Standard

No Paragraphs Averages Deviation Rank  Degree
1 Being kind in dealing with others 4.55 0.65 3 High
2 Enhancing harmony between male and 456 0.69 2 High

female teachers at school
Focusing on psychological needs rather than .
business needs 3.59 0.96 6 High
4 Promoting ethical values at work 4.65 0.69 1 High
Settle conflicts and differences between 409 0.99 5 High
teachers at school
6 Encourage communication between teachers 450 0.78 4 High
at school
Overall average 4.32 0.57 High

Table 4 indicates that the arithmetical averages and standard deviations of the affiliative
style paragraphs ranged from (3.59-4.65), the most prominent of which is paragraph (4)
“Promoting ethical values at work™ with high degree. Then paragraph (2) “Enhancing harmony
between male and female teachers at school” came with an average of (4.56) and high degree,
and then paragraph (1) “Being kind in dealing with others” came with an average of (4.55) with
high degree. Finally, paragraph (3) “Focusing on psychological needs rather than business
needs” came with a high degree. The overall average reached (4.32) with a high degree. This
result may be attributed to the fact that the educational supervisor represents the inspiring leader
for male and female teachers. He also has the ability to deliver his high expectations to others,
promotes harmony among teachers at school, encourages communication with each other inside
school and is characterized by kindness in dealing with them. This result was in line with the
result of Bani Hani and Mustafa (2016) study, which showed a high degree of affiliative
leadership style among school principals.

Democratic Style

Table 5
The Arithmetic Averages and the Standard Deviations of All the Paragraphs of the Democratic
Style from the Perspective of the Sample Study Individuals

Arithmetical Standard

No Paragraphs Averages Deviation Rank  Degree
1 Listen to teachers' opinions 4.63 0.68 1 High
2 Improve and encourage teamwork 4.56 0.69 3 High
3 C(_)ordmate betw&_aen all parties and cooperate 455 0.65 4 High
with them to achieve work
4 Appr_emate contrlbutlon_s of teachers and 458 0.69 2 High
consider them partners in work
5 Involve all parties in school issues 4.23 0.78 6 High
6 Give praise or criticism objectively based on 4.49 0.72 5 High
competence
Overall average 451 0.55 High

Table 5 indicates that the arithmetical averages and standard deviations of the
democratic style paragraphs ranged from (4.23-4.63), the most prominent of which is paragraph
(1) “Listen to teachers' opinions” with high degree. Then, paragraph (4), “Appreciate
contributions of teachers and consider them partners in work”, came with an arithmetical
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average of (4.58) with high degree, followed by paragraph (2) “Improve and encourage
teamwork” with an arithmetical average of (4.56) with high degree. Finally, paragraph (5) of
“Involve all parties in school issues” came with high degree. The overall average reached (4.51)
with high degree. This result may be attributed to the fact that the democratic educational
supervisor focuses on human relations, denies the idea of dealing with teachers on a physical
organizational basis, and recognizes the teacher's social and psychological needs, feelings and
emotions. The democratic leadership style also focuses on the human relations, thus achieving
greater productivity and performance and greater level of satisfaction and acceptance. In
addition, this style gives great importance to male and female teachers and depends in its
leadership on persuasion and personal influence rather than intimidation and threats. This result
was also in line with the result of the study (Qashou, 2016) in which the field of democratic
style was ranked first, where the degree of practice was (3.55) and the degree of response

(high).
Pacesetting Style

Table 6
The Arithmetic Averages and the Standard Deviations of All the Paragraphs of the Pacesetting
Style from the Perspective of the Sample Study Individuals

Arithmetical Standard

No Paragraphs Averages Deviation Rank  Degree
1 \?vgilr(acterlzed by enthusiasm to complete the 491 0.78 2 High
2 Have high professional standards in job 420 0.80 3 High

performance
3 Being initiative 4.09 0.84 4 High
4 Face small and big challenges comfortably 4.00 0.92 5 High
5  Being accurate in work 4.31 0.75 1 High
6  Taking care of numbers to evaluate work 3.85 0.99 6 High
Overall average 4.11 0.65 High

Table 6 indicates that the arithmetical averages and standard deviations of the
pacesetting style paragraphs ranged from (3.85-4.31), the most prominent of which is paragraph
(5) “Being accurate in work” with high degree, followed by paragraph (1) of “Characterized by
enthusiasm to complete the work” with an arithmetical average of (4.21) with high degree. Then
paragraph (2) of “Have high professional standards in job performance” comes with an
arithmetical average of (4.20) with high degree. Finally, paragraph (6) of “Taking care of
numbers to evaluate work” comes with high degree and the overall average reached (4.11) with
high degree. This result may be attributed to the fact that this style prefers the role of top
management which defines the outlines of the work and takes care of detail. It is a leadership
style as successful as the power it can give to others. It also coordinates teacher concerns and
goals to be achieved. Moreover, it prepares reports and notes of important issues and focuses on
obtaining the data and details that may be needed at any time. This result was in line with the
result of the study of (Al-Nuwaikah, 2015) which indicated a high level of leadership styles and
organizational commitment as estimated by respondents.

104



The Degree of Practicing the Educational Supervisors for Leadership Styles According to the
Goleman Model in Al Batinah North Governorate in the Sultanate of Oman

Coercive Style

Table 7
The Arithmetic Averages and the Standard Deviations of All the Paragraphs of the Coercive
Style from the Perspective of the Sample Study Individuals

Arithmetical Standard

No Paragraphs A - Rank Degree
verages Deviation

1 Giving strict orders without clarifying them 2.39 1.26 4 Moderate

2 Establishing no relationships with teachers 1.80 1.22 6 Weak

3 Creating an atmosphere of discomfort and 1.69 114 7 Weak
stress at school

4 Monitoring work progress accurately 3.82 1.00 1 High

5 Iden_tlf_ymg the causes of dela_ly and 3.00 119 2 Moderate
punishing those who caused it

6 Using one evaluation model for all different 270 133 3 Moderate
tasks and levels

7 Dl.str.lbutlng tasks_ without considering 215 191 5 Weak
opinion or potential

Overall average 2.51 0.87 Moderate

Table 7 indicates that the arithmetical averages and standard deviations of the coercive
style paragraphs ranged from (1.69-3.82), the most prominent of which is paragraph (3) of
“Creating an atmosphere of discomfort and stress at school” with high degree. Then paragraph
stating “Monitoring work progress accurately” comes followed by paragraph (5) of “Identifying
the causes of delay and punishing those who caused it” with an arithmetical average of (3.00)
with moderate degree, followed by paragraph (6) of “Using one evaluation model for all
different tasks and levels” with an arithmetical average of (2.70) with moderate degree. Finally,
paragraph (3) of “Creating an atmosphere of discomfort and stress at school” comes with an
arithmetical average of (1.69) and weak degree, while the overall average amounted to (2.51)
with moderate degree. This result may be attributed to the fact that the educational supervisor
who has the coercive leadership style is characterized by centralization of power and completion
of work through threats and coercion, as well as using the principle of fear and punishment. In
addition, he is always using threats in reward and punishment, and thus teachers behave
satisfactory to this leader out of fear of warnings and punishment. He is also characterized by
monitoring in work and consistency in the application of systems and procedures. This style of
leadership does not provide teachers with reassurance and security because he does not give
then an authority to make decisions. This result was in line with the result of the study of (Al-
Serhi, 2016) which showed that it was highly agreed on the leadership styles paragraphs in
general, since the autocratic style came in a moderate degree.

Results related to the second question

Are there any statistically significant differences at the level of (2<0.05) in the degree of
practicing the educational supervisors for the leadership styles according to the Goleman
Model in Al Batinah North Governorate in the Sultanate of Oman that are attributed to the
personal variables (gender, academic qualification, work experience)?

In order to answer this question, the arithmetical averages and standard deviations were
calculated for all the leadership styles of educational supervisors as per the variables of gender,
academic qualification, age, and work experience and this is shown through Table 8.
Multivariate Analysis of Variance (MANOVA) has been applied to detect differences in the
fields of study according to the variables of gender, age and work experience, and Analysis of
variance (ANOVA) has been applied for the total score of the scale.
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Table 8
Statistical Averages and Standard Deviations for Each Style as per the Variables of Gender,
Academic Qualification, Age and Experience

. Arithmetical Standard
Variable Category Style Averages Deviation

Male Visionary style 4.01 0.77

Coaching style 4.28 0.67

Affiliative style 4.26 0.71

Democratic style 4.44 0.68

Pacesetting style 4.08 0.81

Coercive style 2.62 0.89

Gender _ Total 3.91 0.60

Female Visionary style 4.18 0.49

Coaching style 4.32 0.49

Affiliative style 4.37 0.45

Democratic style 4.55 0.44

Pacesetting style 4.13 0.51

Coercive style 2.42 0.84

Total 3.96 0.37

Less than 10 years Visionary style 4.36 0.08

Coaching style 4.25 0.09

Affiliative style 4.50 0.18

Democratic style 4.75 0.27

Pacesetting style 4.25 0.27

Coercive style 2.43 0.31

Work Total 4.05 0.09

Experience 10 years to 20 years Visionary style 4.06 0.66

Coaching style 4.28 0.64

Affiliative style 4.30 0.64

Democratic style 4.50 0.61

Pacesetting style 4.08 0.73

Coercive style 2.47 0.86

Total 3.91 0.54

More than 20 years Visionary style 4.18 0.56

Coaching style 4.36 0.42

Affiliative style 4.37 0.43

Democratic style 4.52 0.43

Pacesetting style 4.16 0.48

Coercive style 2.58 0.90

Total 3.99 0.33

Diploma Visionary style 4.48 0.48

Coaching style 4.56 0.40

Affiliative style 4.46 0.40

Democratic style 4.71 0.45

Pacesetting style 4.15 0.39

Coercive style 2.39 0.67

Total 4.09 0.29

. Bachelor's Degree Visionary style 4.09 0.54

Qﬁ‘;ﬁgiig]cli((:)n Cogc_hi ng style 4.28 0.47

Affiliative style 4.38 0.42

Democratic style 4.52 0.42

Pacesetting style 4.14 0.50

Coercive style 2.52 0.87

Total 3.95 0.37

Postgraduate Visionary style 4.03 0.81

studies Coaching style 4.26 0.80

Affiliative style 4.15 0.86
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Democratic style 4.42 0.81
Pacesetting style 4.02 0.97
Coercive style 2.51 0.93
Total 3.87 0.71

Table 8 indicates that there are apparent differences between the arithmetic averages of
the leadership styles of the educational supervisors according to the variables of gender,
academic qualification, age and work experience. To detect the statistical significance of these
differences, the Multivariate Analysis of Variance (MANOVA) is applied, and the following
table indicates this.

Table 9

Results of the Multivariate Analysis of Variance (MANOVA) to Detect Differences in
Leadership Styles According to the Variables of Gender, Academic Qualification, Age and
Work Experience

. Sum of Degrees of Mean Statistical
Variable Style F values s
squares freedom squares Significance
Visionary style 2.311 1 2.311 6.10 0.01
Coaching style 0.005 1 0.005 0.01 0.90
Affiliative style 1.701 1 1.701 5.478 0.02
Gender Der;‘t‘;‘l’;a“c 0.659 1 0.659 2.181 0.14
Pacesetting style 0.520 1 0.520 1.224 0.26
Coercive style 1.430 1 1.430 1.913 0.16
Visionary style 2.573 2 1.286 3.396 .034
Coaching style 1.638 2 .819 2.515 .082
. Affiliative style 3.276 2 1.638 5.274 .005
Academic Democratic
qualification style 1.675 2 .838 2.771 .064
Pacesetting style 1.215 2 .608 1.432 .240
Coercive style .720 2 .3600 482 .618
Visionary style 501 2 0.250 .661 0.517
Coaching style .882 2 0.441 1.354 .259
Affiliative style 4.015 2 2.008 6.464 0.00
Age Deg‘t‘;‘l’;""“c 363 2 0.181 0.600 0.54
Pacesetting style .209 2 0.105 0.247 0.78
Coercive style .803 2 4010 5370 .580
Visionary style .852 2 0.426 1.124 0.326
Coaching style .249 2 125 .382 0.683
Affiliative style .046 2 .023 .074 0.929
quk Democratic
experience style 139 2 .070 231 0.794
Pacesetting style 1.089 2 544 1.283 0.278
Coercive style .186 2 .093 124 0.883
Visionary style 152.657 403 379
Coaching style 131.264 403 .326
Affiliative style 125.175 403 311
Mistake Democratic 121811 403 302
style
Pacesetting style ~ 171.006 403 424
Coercive style 301.324 403 748
Visionary style 2.311 1
Thesfﬁ;re"t Coaching style  161.449 410
Affiliative style 134.755 410
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Democratic

135.387 410

style
Pacesetting style ~ 125.645 410
Coercive style 173.546 410

Table 9 shows the following: There were statistically significant differences in both
styles of visionary and affiliative at the level of significance of (0.05) according to the gender
variable. The (F) value for the visionary style amounted to (6.10) with a statistical significance
(0.01), and the differences in favor of (females) at an arithmetical average (4.18) and the
average of males was (4.01). The (F) value of the affiliative style amounted to (5.478) at a
statistical significance of (0.02), and the differences were in favor of (females) with an average
of (4.37) and the average of males was (4.26). There were no statistically significant differences
for the other styles according to the gender variable, since the (F) value of the coaching style
was (0.01) with the statistical significance of (0.90). While the (F) value of the democratic style
(2.181) with the statistical significance of (0.14). The (F) value of the pacesetting style was
(1.224) with a statistical significance of (0.26), and the (F) value of the coercive style (1.913)
with a statistical significance of (0.16). This result may be attributed to the fact that the females
realize that the visionary leadership style is able to use its vision to motivate female teachers to
achieve educational goals, as well as it seeks and recognizes the distinguished abilities of
teachers. He is a person who has a vision and strategic thinking and has the ability to influence
those around him through his personality rather than any external authority. This result is
different from the results of the study of (Meskin, 2015) which showed that there were no
statistically significant differences in the leadership behavior of the educational supervisors
attributed to the gender variable and to the agreement of the study sample individuals that the
coach is the leader who cares about the development of his staff and helps them to know their
weaknesses strengths, as well as encourage them to set long-term goals to develop themselves
and to outline plans to achieve these goals. This result was in line with the results of the study of
(Al-Kalbani, 2016) which showed that the degree of practicing of educational supervisors for
some styles of educational supervision differs according to gender from the perspective of the
study sample individuals. There also were statistically significant differences in both styles of
visionary and affiliative at the level of significance of (0.05) according to the variable of
academic qualification. The (F) value of the visionary style amounted to (3.396) with a
statistical significance of (0.034), while the (F) value of the visionary style amounted to (5.274)
with a statistical significance of (0.005); in order to detect differences, the Scheffe test was
applied. In addition, there were no statistically significant differences according to the variable
of the academic qualification of the other styles; the (F) value of the coaching style was (2.515)
with a statistical significance of (0.082) and the (F) value of the democratic style was (2.771)
with a statistical significance of (0.064). The (F) value of the pacesetting style was (1.432) with
a statistical significance of (0.240), and the (F) value of the coercive style was (0.482) with a
statistical significance of (0.618).

There were no statistically significant differences in all leadership styles of educational
supervisors at the level of significance of (0.05) according to the variable of work experience.
The (F) value of the visionary style was (1.124) with a statistical significance of (0.326), and the
(F) value of the coaching style was (0.382) with a statistical significance of (0.683). The (F)
values of the affiliative style was (.074) with a statistical significance of (0.929), while the (F)
value of the democratic style was (0.231) with a statistical significance of (0.794). Moreover,
the (F) value of the pacesetting style was (1.283) with a statistical significance of (0.278), and
the value of the coercive style was (0.124) with a statistical significance of (0.883).
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Table 10

Results of Analysis of Variance (ANOVA) to Detect Differences in Total Score According to
the Variables of Gender, Academic Qualification, and Work Experience

. Sum of Degrees of Mean Statistical
Source of Variance F values P
squares freedom squares Significance
Gender .269 1 .269 1.178 0.27
Academic Qualification 817 2 408 1.787 0.16
Work Experience .187 2 0.093 0.409 0.66
Mistake 92.108 403 0.229
The correct sum 94.106 410

Table 10 indicates the following: There were no statistically significant differences at the level
of significance of (0.05) according to the gender variable, since the (F) value was (1.178) with a
statistical significance of (0.278). There were also no statistically significant differences at the
level of significance of (0.05) according to the academic qualification variable; the (F) value
was (1.787) with a statistical significance of (0.16). There were no statistically significant
differences at the level of significance of (0.05) according to the work experience variable; since
the (F) value was (0.409) with a statistical significance of (0.66). This result may be attributed
to the impact of the leadership style of the educational supervisor on teacher performance and
productivity without taking into account the work experience. Since his appointment, the
teacher is aware of the importance of the leadership style followed by the educational
supervisor, which affects dealing with others in different roles required to be performed
skillfully and effectively, and which affects the assistance of teachers to achieve their best; this
includes setting high-level objectives, realistic performance and finding methods required to
improve operational processes and procedures. This result was in line with the result of the
study of (Alfahad and others, 2013) which showed that there are no statistically significant
differences between the mean of the study sample of the transformational style attributed to the
variable of years of service. On the other hand, this result was different from the results of the
study of (Bani Hani & Mustafa, 2016) which showed that there are statistical significance
differences attributed to the variable of experience in favor of less experienced teachers.

Table 11
Scheffe Test Results to Detect the Differences of the Affiliative Style According to the Variable
of Academic Qualification

Academic Arithmetic : Bachelor's Postgraduate
Style e Diploma .
qualification average Degree studies
Diploma 4.48 0.39* 0.45*
Visionary Style Bachelor's Degree 4.09 0.06
Postgraduate
. 4.03
studies
Diploma 4.46 - 0.08* 0.31*
Affiliative Bachelor's Degree 4.38 - - 0.23*
Style Postgraduate
studies 4.15 i i i

Table 11 indicated the following: The differences in the visionary style were between
the diploma on one hand and both bachelor’s degree and postgraduate studies on the other hand
in favor the diploma with an arithmetic average of (4.48). However, the arithmetic average for
the bachelor’s degree was (4.09) and for the postgraduate studies was (40.03). Furthermore, the
differences in the affiliative style were between the diploma and both bachelor’s degree and
postgraduate studies in favor of the diploma with an arithmetic average of (4.46), while the
arithmetic average for the bachelor’s degree was (4.38) and for the postgraduate studies was
(4.15), and there are no differences between the other categories. This result is attributed to the
fact that the study sample individuals care and are aware of the leadership styles and their
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impact on such individuals and on the educational work according to different academic
qualifications. They believe that educational supervision is concerned with the educational
situation in all its aspects, and this led to the diversity of tasks and functions assigned to the
educational supervisor. These tasks and functions include his role as an educational leader who
is responsible for leadership in educational work. This result was in line with the results of the
study of (Al-Kalbani, 2016) which showed that the degree of practicing the educational
supervisors for some styles of educational supervision does not differ according to the different
academic qualifications form perspective of the study sample individuals.

Recommendations of the Study

Based on the results that were reached, the study recommends the following:

e The need to provide training courses for male and female teachers with low-
performance to enable them to carry out the tasks required.

e Choosing more than one method to assess performance based on multiple alternatives,
with the need to involve the parties in school issues.

e Encourage educational supervisors to delegate tasks to others and focusing on
psychological needs more than focusing on business needs.

e Conduct further studies examining the leadership styles of educational supervisors
according to the Goleman Model.
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Doga lyidir: Parcalanmus Aile Sistemi Cocuklarina Yénelik Egitim
Projesinde Doganin Etkisi

Joanna NAWROCKA*

Oz: Bu ¢aligmanin amac1 pargalanmus ailelerde yetistirilen gocuklarin bitki ve hayvanlara kars1 olumlu bir
tutum kazanacagi etkinlikleri uygulamali olarak gerceklestirmek. Daha 6nce yapilan psikolojik
aragtirmalar doganin onarici bir etkisi oldugunu gostermistir. Dogada zaman gegirmek stres seviyesini
azaltir, dogac1 zekdyr (Howard Gardner tarafindan Coklu Zekd Kuraminda tanimlanmistir) ve yaratici
yetenekleri gelistirir. Parcalanmis aile igerisinde yetismek veya cevresi tarafindan ihmal edilmek
cocuklarin zor yasam kosullarinda yasamasina neden olmaktadir. Zor kosullarda yagamlarini devam
ettiren ¢ocuklarin doga ile temas halinde olmasi onlarin gelisimi igin yararli bir uygulama olarak
goriilmektedir. Neredeyse tiim alan uzmanlar1 ekolojik bir felaketin kenarinda olan modern diinyada bitki
ve hayvanlarla insanlarin birlikte varligim siirdiirebilmesi konusu tizerine fikir iiretmek zorundadir. Bu
stirdiriilebilirlik konusunda en onemli gorevler egitimciler ve psikologlara diismektedir. Egitimciler
egitim programlari ve uygulamalar gergeklestirerek toplumdaki ekolojik bilinci artirmaya galigir.
Psikologlar ise dogadaki varliklar arasindaki iligkileri psikolojik agidan arastirir. Bu ¢alismada ¢ocuklar
icin ekoloji, egitim ve psikolojik acidan uygulamali olarak iglennmistir. Calismada, ilgili ¢ocuklarin
psikolojilerini etkileyen doga uygulamalar1 drnekler iizerinden agiklanmaya c¢aligilmustir.

Anahtar kelimeler: Doga, egitim, parcalanmis aile gocuklari, psikoloji.

Green is Good: Nature Effect in the Educational Project Intended for
Disfunctional Family System Children

Abstract: The subject of the text is on how to implement the favourable attitude towards plants and
animals in children being brought up in the disfunctional families. The psychological researches show the
restorative nature effect. Contacting with nature reduces the stress level, develops the naturalist
intelligence (having been discriminated in Multiple Intelligences Theory by Howard Gardner) and
creative abilities. Being in touch with nature seems to bring a lot benefits for children whose growth is
endangered by the difficult living conditions and surroundings. The modern world being on the edge of
ecological disaster challenges nearly all professionals to think over the issues of co-existing humans with
plants and animals. This important task is put forward by educators and psychologists. The former ones
try to broaden the ecological consciousness in the society by realising educational programs and prompts.
Psychologists still explore relations among entities in the space of nature in the psychological terms. The
article grasps the two approaches — ecological psychology and an educational offer of the literary-
educational project for children. The chosen examples of nature influencing psychological processes are
described in the paper.

Keywords: Disfunctional family children, education, nature, psychology.
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Green is Good: Nature Effect in the Educational Project Intended for Disfunctional Family System
Children

Introduction

A family system is formed by the three elements — communication processes, acting and
co-acting being realised by family members. A family is a group of persons who are
interdependent to each other (Bradshaw, 1990). Those persons share the same family narrative,
acting and emotional bonds that are undertaken as to cater for needs of individuals belonging to
the family. The base of the family is built by adult partners who are thought as the architects of
the family. A mother and the relationships to herself, a father and the relationships to himself,
and relationships between them determine the family model.

There are more risk factors of a child growth in the disfunctional families than in the
family systems good enough to facilitate child development. Yet psychological and educational
supporting diminishes the endangered child growth. My deep belief is that children (and adults
too) are characterised with the potential of creativity, and they are influenced by growth drives
and aspirations. | share an opinion with Evelin Kirkilionis (2014) and think that children have
the development chances even though they lack in caring and effective parents and they face the
difficulties at the beginning of their existing. If there is the only reasonable and sensitive adult
nearby, who makes for a child and supports this very young person with an attention then the
risky growth factors will be reduced. It does not matter whether the person is a child relative.
Estimating and respecting the child strengthen her/his abilities and the self processes. They will
result in understanding an individual’s needs and boundaries. This is the capital for the self-
identity processes. The individual who recognises the personal boundaries, abilities and gifts
tries not to withdraw from her/his plans and not to keep the disfunctional family system.
Creative activities strongly correspond with children’s needs of understanding and expression.
They also enhance the positive self-esteem.

There were nine children at age from six to 10 who were participating in the literary-
educational project that had been written by me. The children attended the community day care
centre in Gdansk. They all were being brought up in the disfunctional families but not in the
pathological ones. It means that strong violence forms, poverty and psychoactive substance
addictions were not observed in their families. Yet the children have experienced the difficulties
being implied by the disfunctions in the families. They communicated to each other through
conflicts. Working together and sharing tasks were difficult for them. They denied experiencing
frustrations and were trying to achieve their goals by forcing others to follow their intents. They
thought domineering over others to be the success key. Their copying styles were illusively
based on the “strong” will. They also manifest anger and dejection which not being able to
control these emotions.

While drawing, painting and making paper cut-outs, the children tended to be perfect
and strongly criticised their own efforts and products. While the project being in progress, they
were gaining more trust in their abilities and productivity. They started to follow the processof
creation that seemed to fascinate them. They also understood that each try could be improved
even many times.

Being in Touch with Nature and Psychological Processes

Children, brought up in the disfunctional families, seldom lead good lives full of
interesting activities being done with parents, siblings and grandparents. Those children do not
have an effective mediator between them and the world. Not only does an adult show some
fragments of the world to them but also nobody explains it. A lot of children (from disfunctional
families and functional ones) living in big European cities are lack in touch with the wild nature.
They know streets and backyards paved with stones and tiles as to keep them clean. The streets
and backyards are dotted with weakling plants in the concrete flower-pots. When they are asked
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about the luxuriant vegetation, children recall the supermarket walls covered with ivy, which
easily tolerates the shortage of the sunlight.

Nowadays humans have reached the edge of ecological catastrophe that means
extinctions of different species. Although many people value plants and animals for trying to
reduce harmful activities, there is much left to do for saving nature. Protecting the natural
environment is important if one does care for surviving all species including homo sapiens.
Sitting in the high grass of wild meadows, wandering through woods, soaking during storms,
waving with winds, listening to plants’ sounds and animals’ voices, watching colours of
changing seasons — enrich human sensual perceiving. Communing with nature gives individuals
an exceptional experience of oneness with other living beings. Contacting with nature brings a
sense that is expressed in the amazingly same way — ‘I feel that I am alive’.

Multiple Intelligences Theory is no longer doubted though the author of the theory had
to bear numerous mocks formulated by some supporters of the concept traditionally understood
as the psychological construct measured by Intelligence Questionnaire. Howard Gardner (1983)
has suggested that people could have eight intelligences: linguistic, logical or mathematical,
visual (working while analysing pictures), musical, bodily/feeling, interpersonal (contact with
other people), intrapersonal (understanding oneself) and naturalist. The new kind of intelligence
has recently been discovered: existential one. It makes people be able to think in the universe
context, to experience deep love and trying to understand the death importance and meaning.
Individuals have these nine intelligences but in different proportions. So one person might be
strong in musical and bodily intelligences while another may be stronger in language and
understanding other people. Traditional education systems may have tended to focus on some
intelligences over others, especially on language and logical intelligences. Gardner did not
manage to separate the brain area responsible for the naturalist intelligence. It is a weak part of
the theory and the psychologist was aware of it.

Although Multiple Intelligences Theory was published almost thirty years ago but the
issue on, how contacting with nature effects development of central and peripheral nervous
system in children has not been explored profoundly apart from researches on attention
deficit/hyperactivity disorder. Some studies show that being in touch with nature is very helpful
and one can think beyond drug therapy for treating ADHD (Kuo & Taylor, 2004). Green play
settings also help healthy children who are inspired by nature and their behaviours are changed
thanks to it (Taylor, Kuo & Sullivan, 2001). When children were playing indoor and using toys,
they formed the group hierarchy by physical rivalry. While playing in the green natural
surroundings, children were building their status in a group expressing, their language abilities,
and creativity. The more creative children were the higher place that they achieved in the group.
In accordance with psychological studies, being in touch with nature increases a concentration
level of children. People who are suffering from clinical depression also say about more
optimistic mood and thoughts after spending some time in forests and parks.

Educators and psychologists know that rare contacts with nature may result in difficult
consequences. Individuals, whose lives are limited to the culture of technology, communicate to
each other easily but some pieces of information that are exchanged and do not deepen
knowledge and reflection. The culture of technology reduces the number of direct human
interactions and relationships. Others do not become known and familiar. People are lack in
closeness and physical touches. These lacks may intensify aggression in an individual, in a
group, and in a society (Jackson & Kochtitzky, 2001).

Contacting with nature reduces the stress level (Kaplan, Kaplan & Ryan, 1998).
Companies’ employees who could look at trees, bushes and grass feel less frustration and think
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about their jobs more friendly than those who were deprived of green views. These studies by
the Swedish researchers prove decreasing in cognition functions and cognitive performance
caused by deficit of contacts with nature (Hartig, B66k, Garvill, Olsson & Girling, 1999). The
experiment participants were doing activities being strongly focused on the challenging task for
40 minutes. Next they were randomly assigned to the groups of different relaxation styles. They
could walk in the local wood, could listen to music, could read a newspaper, could walk in the
city centre or could sit in silence space. Relaxation for each group lasted 40 minutes. People
who had walked in the forest did the next task significantly better than participants of other
groups. Moreover “forest walking” group of participants expressed comfort and reported less
angry emotions than other persons. Green is good as it brings psychology restoration. People
exposed to environmental influences restored by nature’s colours, sounds, voices, and smells.
Researcher reported that their senses to revive and vice versa the surroundings lacking in wild
nature impoverish human senses (Louv, 2008). Howard Gardner must have added that it
narrows the naturalist intelligence down.

A literary and Educational Project: Implementation of Nature-Friendly Attitudes

Aim and significance

Since children typically pay more attention to animals than plants, | wanted to open
their eyes to the silent presence of trees, bushes, and herbs growing in woods, parks, city
squares, and backyard gardens.

The ancient Fertile Crescent cultures occupying the area of the contemporary Syria,
southern Anatolia, and Iraq treasured plants. Lush vegetation, its reviving vitality and the food it
provided encouraged people to settle down. Human trust in the green life and the powerful
magic of unbridled vegetation changed history. Nomadic hunters and collectors turned to
gardeners, farmers, vine growers, and animal breeders. Ancient Greeks believed that plants were
analogous of people. The anemone dazzling with its colour and flowering on the grave of
Adonis, the narcissus with its sweet fragrance on the grave of Narcissus, the hyacinth for
Hyacinth, or the lime trees of Philemon and Baucis complementary to the figures and their
everlasting life reviving each spring. The vitality of plants penetrates death and mitigates the
mourning. It is not incidental that various cultures and religions plant them in their cemeteries.

In the pre-Christian Europe, trees were objects of cult. The Celts, Slavs, Germans, and
Goths would pray in their sacred groves. People took advantage of the healing properties of
trees and other plants. All of them were ascribed symbolic and magic meanings. Echoes of
friendship with trees have survived in certain customs. As late as in the sixties of the previous
century, ‘trees of life” would be planted in Poland for the new-borns — a birch or lime for a girl,
and an oak or maple for a boy.

The project intended for children from disfunctional families revived their friendship
with trees. It was constructed based on three ideas. The first one was to draw the children’s
attention to trees. The second involved developing an understanding of the relationship between
people and trees, or broader — with plants; the third inspired recording of the experience of
nature in literary and artistic forms. There were four goals which injected organisation into the
project: to broaden the knowledge of the biological, cultural, and ethnographic facts about the
plants in the immediate neighbourhood; to develop naturalist intelligence; to develop literary
and artistic interests; to inspire reading through the process of creating a book. Project execution
took twelve weeks. We would wander in the woods and landscape parks around Gdansk. We
would also meet in the working room of the therapeutic care centre to talk about plants and
create illustrations. Below, selected project tasks are presented.
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Methods

Task 1: Trees in Proverbs of Various Cultures

The children draw paper slips at random from a magic box. Each slip features one
proverb connected with forests, trees, and vegetation. Each child reads his/her proverb and
explains how he/she understands it. The instructor ponders the explanation deeper by talking to
the other children. Then, the children illustrate the proverb they have drawn in any desired
technique. Here are some exemplary proverbs, which I present in the literal meanings and their
English counterparts in the square brackets:

[A leopard can’t change its spots] Literal translation: Nature lures the wolf into the
forest.

[Nature endures] Literal translation: We were non-existent, the forest was here; we will
cease to exist, the forest will be here.

[Learning is not a waste of time] Literal translation: Learning does not lead you astray
into the woods; instead, it leads you out of the woods.

[Take no haste] Literal translation: The wood rustles, it has the time.
[Let sleeping dogs lie] Literal translation: Don’t call the wolf out of the woods.

[Don’t teach a man to fish] Literal translation: Don’t teach an old gorilla the paths in
the jungle.

[Obstacles can become an opportunity] Literal translation: The roots of the tree which
grew in winds are strong.

[The further you go, the less you know] Literal translation: The farther into the woods,
the denser trees.

[The more, the merrier] Literal translation: Floats on joy the one who has mushrooms
in the wood.

[Blind as a bat] Literal translation: He walked in the wood, but saw no trees.

[For every action there is a reaction] Literal translation: Whatever you call in the wood,
you will hear in the answer.

[Creaking door hangs longest] Literal translation: The creaking tree stands longer in the
forest.

[If it does not freeze on the loth, a fertile year may be loth] Literal translation:
December rime on trees foretells a fertile year

[If Christmas day be bright and clear, there'll be two winters in the year] Literal
translation: With the trees blooming in November, the winter will last till May]

[Who saw a peacock dance in the woods?] Literal translation: The peacock danced in
the woods, but no one saw it.
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[To carry coals to Newcastle] Literal translation: To carry wood to the forest.

[When trouble come, they come together] Literal translation: All goats will jump on a
leaning tree.

[Nobody is infallible] Literal translation: A man who is never wrong and a tree that will
not burn do not exist.

[In your heart of hearts] Literal translation: The heart is like a nut springing the tree of
arteries and veins

[Blind with love] Literal translation: A man in love is like a man in the wood his eyes
fixed on one tree only]

Task 2: Words and Rhymes

The task requires a literary gift from the educator. The children draw colourful carton
slips from the magic box. The slips are differ in colours. Each slip bears words related to plants.
The children read the words and explain their meaning assisted by the adult. Each child makes
up any desired number of sentences using the drawn words. The instructor puts down the
sentences. Then, engaging his/her imagination, he/she creates a story, image, or rhyme of them.
The task may be pursued in groups of children, and in the case the carton slips differ in colours
from group to group, e.g. there is a group with green slips and a group with yellow slips. The
words used in the task are as follows: orchard, garden, apple tree, pink, white, starling, buds,
fresh, wind, flower, fragrance, squirrel, beech, leaf, meadow, grove, grass, sun, dew, fog,
boletus (kind of mushroom).

Task 3: Recognising Natural Habitats

Children draw sets of carton slips from the magic box. Each slip in the set bears one
letter, and the whole set forms a word. The children arrange the letters into words and explain
their meaning assisted by the educator. Here are exemplary words of the task: wet meadows,
herbs, oakwood, thicket, marshland, rushes, swamp, grove, and wilderness.

Task 4: Recognising Herbs

The children draw tiny bags from the magic box. The bags contain dried herbs. The
children guess the names of the herbs guided by their smell, taste, and appearance. Then, they
draw carton slips with letters. The letters in the sets form the names of the herbs recognised by
the children. Exemplary herbs to be identified include basil, coriander, oregano (origan),
rosemary, pink pepper, black seed, saffron, bitter brush, thyme, and puffball. The set may be
replaced with any other.

Task 5: Plants of Meadows and Woodlands

The children match the plant names with their photographs: spindle, ash, bulrush,
hornbeam, robinia, hops, viola tricolour, celandine, poppy, anemone, clover, iris, evening stock.

Task 6: Birds around Us
The children match the bird names with their photographs: rook, duck, jackdaw, great

tit, jaw, crow, and finch. They describe bird sizes by referring to the size differences between
them, e.g.: The finch is smaller than the crow.
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Task 7: Bird Watching

The children produce bird watching cards. The observation lasts one to several days.
We devoted two days thereto. The observation card is a large sheet of paper divided into three
columns: the bird’s silhouette, its name, the number of birds of the specific species noticed. Bird
silhouettes, produced by the children in any desired technique are pasted in the respective
rubric.

Task 8: A flower Calendar of the Year Seasons

The children are astonished when compiling the flower and season calendar of the year—
typically, they think the chill of the winter makes any flowers wither away. The calendar is
divided into seasons of the year: winter, spring, summer, and autumn. The children draw
pictures of flowers in the relevant section of the sheet, under the name of the respective season
of the year. Since the children create one calendar as a group, the carton sheet should be large
enough to accommodate all children comfortably. The work on the calendar is preceded with a
talk on insects attracted to the flowers.

The questions leading into the talk with the children:

- What flower shapes do butterflies choose, and what flowers attract bees? What does it
depend on?

- What colour flowers are preferred by bees, butterflies, moths?
- Why do flowers emit fragrance? Does the fragrance change over the day and night?

- Can flowers be poisonous? Examples of poisonous plants: thorn apple, yellow iris,
buttercup, autumn crocus, henbane. The plant names will change as the geographical regions
change.

Conculusion and Discussions

The joint actions resulted in the creation of a children’s book with rhymes on trees and
other plants, illustrated by the project participants. “Songs of trees”. A book for children
contains fifteen rhymes — eleven devoted to trees, and four to natural expanses with their plants
and animals. The publication of the book and the execution of the project were financially
supported by the local authorities of the City of Gdansk.

The trees | depicted in rhymes were selected by the children who expressed appreciation
and admiration for the beauty and strength of plants. The illustrations convey those emations.
Interestingly, the trees they selected are significant in cultural, ethnographic, and symbolic
terms: the birch, beech, oak, rowan, horse chestnut, hazel, lime, butternut, plane, apple tree,
provence rose, and willow. The slender birch tree, symbol of the northern countries, has
accompanied the man unaltered in form for seventeen thousand years. Airy beech forests coat
the moraine hills, and their fruit, the beechnut, feed wild boars and squirrels. The red-glistening
rowan fruit attract birds and, along horse chestnuts, they are natural toys loved by the little ones.
Hazel and apple tree with a wealth of symbols ascribed to them are the nourishing trees. Limes,
with their exquisite round silhouettes, not only rustle their leaves but also sing with the bees
collecting their pollen. Willows with their green crowns budding as early as the last snow
symbolise life reviving in the spring. In the wetlands, willows helped drain the water, and their
bark contains salicylates reached for in medicine since the ancient times.
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The group actions taken over the duration of the project made the children aware of the
world of nature around. They do not need always travel far to find it. Wild nature, though
threatened as it is, remains alive and talks to anyone who is willing to hear its soft voice. It was
a lesson in attentiveness. The vegetation cycle, the varied images of plants, the bird concerts,
and the solidity of trees emanating the sense of safety let the children experience astonishment,
peace, consolation, admiration, interest, excitation, i.e. the emotions rarely felt in disfunctional
family systems. Thanks to the project, the children broadened their spectrum of emotions and
learned new ways of reacting. Murky pits under the roots, tree hollows veiled with cobweb
glistening with dew, and the lap of a stream you hear even before you see it are stimulated the
development of the children’s imagination. Objects unmet before triggered curiosity. They
prompted the children to give them names and comprehend them, thus stimulating cognitive
processes typically neglected in troubled families. The joint work consisting in recording the
experience of the nature through verbal description and creation of images reduced the feelings
of loneliness, isolation, and underestimation characteristic for children rejected by their
guardians. The publication of the book, on the other hand, enhanced their self-esteem, which is
invaluable for children frequently feeling less competent and less productive than their peers.
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Ogretmenlerin Orgiitsel Politika Algisimin Orgiitsel Giiven Diizeyine
Etkisi

Orhan Bayram YALAZA*

Oz: Kiiresellesme oldukca 6nemli bir rekabet ortami olusturmaktadir. Bu rekabet ortami giic ve cikar
miicadelelerini de ortaya g¢ikarmaktadir (TEDMEM, 2018). Bu durum siiphesiz egitim kurumlarini
dolayisiyla da okullar1 etkilemektedir. Okullar sosyal iliskilerin yogun yasandigi kurumlardir. Politik
davraniglar sosyal iligkiler ¢ergevesinde sekillenen davraniglardan biri olarak tanimlanabilir. Dolayisiyla
okullarda politik davramslarin olduk¢a yogun yasanmasi beklenebilir. Ote yandan okullarda sergilenen
politik davraniglarin, paydaslar arasindaki giiven duygusunu olumsuz yonde etkileyebilecegi de
sOylenebilir. Bu aragtirmanin amaci, 6gretmenlerin orgiitsel politika algis1 ve orgiitsel giiven diizeyinin
demografik degiskenlere gore incelenmesi ve Ogretmenlerin Orgiitsel politika algist ile orglitsel gliven
diizeyi arasindaki iligkinin belirlenmesidir. Arastirma nicel arastirma yontemlerinden iliskisel tarama
modellerine gore desenlenmistir. Arastirmada veriler gecerligi ve giivenirligi daha Once sinanmig
Orgiitsel Politika ve Orgiitsel Giiven Algist dlgekleri ile arastirmaci tarafindan olusturulan Kigisel Bilgi
Formu kullanilarak toplanmustir. Arastirmanin 6rneklemini 2018-2019 egitim-6gretim yilinda Kilis ilinde
devlet okullarinda gorev yapan 327 6gretmen olusturmustur. Yapilan analizler sonucunda elde edilen
bulgulara gore dgretmenlerin orgiitsel politika algisi ve orgiitsel giiven diizeylerinde cinsiyet ve c¢alistigi
kademeye gore anlaml bir farklilik olmadigi belirlenmistir. Fakat 6gretmenlerin hizmet yillarina gore
orgiitsel politika algilarinin anlamli olarak farklilastigi tespit edilmistir. Ayrica yapilan korelasyon
analizine gore 6gretmenlerin Orgiitsel politika algisi ile orgiitsel giiven diizeyi arasinda negatif yonde, orta
diizeyde anlamli bir iliski oldugu belirlenmistir. Ote yandan &gretmenlerin 6rgiitsel politika algisinin
orgiitsel giiven diizeylerini anlamli olarak yordadigi saptanmustir.

Anahtar kelimeler: Egitim, okul, orgiitsel giiven, orgiitsel politika.

The Effect of Teachers' Organizational Policy Perception on
Organizational Trust Level

Abstract: Globalization creates a quite important competitive environment. This competitive environment
has also revealed the struggle for power and interest (Tedmem, 2018). This situation undoubtedly affects
educational institutions so this also affects schools. Schools are institution where social relations are at an
extreme stage. Political behaviors can be defined as one of the behaviors shaped within the framework of
social relations. Therefore, political behaviors in schools can be expected to be very intense. On the other
hand, it can be said that political behaviors displayed in schools may adversely affect the sense of trust
among the stakeholders. The purpose of this research is to examine teachers' perception of organizational
policy and teachers' level of organizational trust according to demographic variables and to determine the
relationship between teachers' perception of organizational policy and organizational trust level. Research
was patterned according to relational scanning model which is one of the quantitative research methods.In
reasearch data was collected by using Organizational Policy and Organizational Confidence Perception
scales whose validity and reliability previously tested and Personal Information Form created by the
researcher. 327 teachers working in public schools in Kilis province in 2018-2019 academic year created
sample of research. As a result of analysis according to the findings it has been determined that on
teachers' perception of organizational policy and on teachers' organizational trust levels there was no
significant difference according to the level at which he works. However, it has been determined that
organizational policy perceptions of teachers differ according to their years of service. Also according to
the correlation analysis it has been determined that there is a negatively, moderately significant
correlation between teachers' perception of organizational policy and organizational trust level. On the
other hand it has been determined that teachers' perception of organizational policy correctly predict their
organizational trust levels.

Keywords: Education, organizational policy, organizational trust, school.
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Ogretmenlerin Orgiitsel Politika Algismnin Orgiitsel Giiven Diizeyine Etkisi

Giris

Doérdiincii sanayi devrimiyle birlikte ortaya ¢ikan otomasyon, enformasyon ve nitelikli
is¢i bulma arayislan igerisinde diinyada rekabet artmistir. Bu rekabet is alanlarimin hepsini
etkilemistir. Diinyada yayilan prekaryalasmayla® birlikte her an isten ¢ikabilirim korkusu ve
glivensizlesen is giicii rekabeti daha da koriklemistir (TEDMEM, 2018). Bu durum orgiit
igerisinde ve Orgiitler arasinda giic miicadeleleri ve ¢ikar ¢atigmalarimi kaginilmaz kilmugtir.
Dogan, Bozkurt ve Demirbag’a (2014) gore orgiit ¢alisanlari, orgiitsel giic elde etmek igin
orgiitsel politikalara ihtiyag duymaktadirlar. Bdylece orgiit calisanlarinin daha iyi konum ve gii¢
elde edebilmek icin orgiitsel politik taktiklere bagvurmalari bir gereklilik olmustur. Ote yandan
yasanan ¢ikar catigmalari ve giic elde etme arzusu calisanlarin birbirlerine ve 6rgiite karsi
giivenlerini azalttig1 sdylenebilir.

Egitim kurumlar1 olan okullarinda yasanan rekabetten etkilenmesi beklenen bir
durumdur. Zira egitim kurumlar1 bir orgiittiir ve bu orgiit igerisinde sosyal iliskiler yogun
yasanmaktadir. Egitim kurumlariin orgiitsel gelisimi kronolojik olarak incelendiginde {igiincii
sanayi devriminden sonra metalastirildigi gortilebilir. Metalasan egitim sektori artik bir fabrika
gibi goriilmeye baslanmis ve ekonominin bir aract halini almistir. EKonomi okullara sadece
nitelikli is¢i yetistirme gorevini yiiklemistir (TEDMEM, 2018).

Bagka bir a¢idan bakildiginda ise daralan is sektoriiniin kit kaynaklar1 rekabeti okullara
kadar indirdigi goriilebilir. Okullarm egitimi ve insani degerleri bir tarafa birakarak pozitivizmin
etkisiyle sadece dgretim odakli yerler haline gelmesi (Topgu, 1960) bu durumun en temel kanitt
olarak gosterilebilir. Zira giiniimiiz okullarinda 6grencilerin akademik basarilar1 ve soft skills?
becerileri iizerine daha ¢ok durulmaktadir (TEDMEM, 2018). Boylece okullarin etik ve ahlak
degerlerinden yoksun Kkalarak Kkapitalist sisteme ayak uydurdugu sdylenebilir. Sonug olarak,
okullardaki rekabetten dogan gii¢ ve ¢ikar miicadelelerinin paydaslar politika tiretmeye ittigi ve
okullarda giiven ikliminin olugmasini engelledigi diisiiniilebilir. Bdylece okullarinda orgiitsel
politika davranislarinin yogun yasandigi yerlere doniistiigii sdylenebilir.

Orgiitsel Politika

Politika denilince akillara ilk 6nce siyaset ve devlet politikalar1 gelmektedir. Ama bu
giincel tanimlamanin diginda politikanin daha farkli onciil tanimlamalar1 da bulunmaktadir.
Politika kelimesi Tiirk Dil Kurumuna gore Italyanca’dan dilimize girmistir (TDK, 2019).
Kelimenin kokeni Yunanca “Polis” yani “Kent Devleti” ifadesinde dayanmaktadir. Tiirk Dil
Kurumu politika kelimesini:

o “Devletin etkinliklerini amag, yontem ve igerik olarak diizenleme ve gergeklestirme
esaslarmmin biitiinii, siyaset, siyasa”

o “Davramis bigimi, diistince yapist”

o “Bir hedefe varmak i¢in karsisindakilerin duygularini oksama, zayif noktalarindan veya
aralarindaki uyugmazhiklardan yararlanma vb. yollarla igini yiiriitme”  seklinde
tamimlamustir (TDK, 2019).

! Kapitalizmin asamalarindan olan post-fordist dsnemle birlikte 1970°1i y1llarda ortaya ¢ikan prekarya (Ozkurt 2018):
giivencesiz olarak, gelip gecici ¢alistirilan, yar1 zamanli genel anlamda kadinlardan genglerden ve emekli olup da
tekrar calismak zorunda kalanlardan olusan katman, Ornegin; magaza galisanlari, iicretli 6gretmenler, home office
calisanlar...

2 Soft skills: iletigim, takim halinde ¢aligma, muhakeme yetenegi, liderlik gibi 6lgiilemeyen beceriler.
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Baska bir sekilde Aristoteles (2013) politikay1, kentlerde yasayan bireylerin uyum
icinde yasamalari i¢in bir ara¢ olarak tanimlamustir. Tutar (2016) ise politikay1 ¢esitli ¢ikarlar
elde etmek icin bir araya gelmis kisi, grup ve orgiitlerin uyum i¢inde kalabilmeleri i¢cin dnemli
6ge olarak betimlemektedir. Bu baglamda politika sosyolojik bir olgu olarak tanimlanabilir. Bu
nedenle de politikanin Orgiitsel diizeyde incelenmesinin daha dogru gegerli olabilecegi
sOylenebilir. Bu ac¢idan bakildiginda ise politika kavraminin orgiitsel anlamda incelenmesi
gerekliligi vurgulanabilir.

Orgiitsel politika orgiitlerin uyguladigi politikalar ve orgiit iiyelerinin cikarlar1 icin
basvurdugu politik taktikler olarak iki béliimde incelenebilir. Orgiitlerin uyguladig1 politikalar,
liretimi arttirmak veya entropiyi® engellemek igin politik taktileri kullanma sanati olarak
tammlanabilir (Tutar, 2016). Orgiit iiyelerinin politikalar1 ise orgiit iiyelerinin cesitli ¢ikarlarina
ulasabilmeleri igin (iicret, kar, kariyer, hayalleri gerceklestirmek, sayginlik, adanmighk, goze
girme vb.) bir politika gelistirme ve orgiit icinde giiclenme isteklerini yerine getirme g¢abasi
olarak betimlenir (Moorhead ve Griffin, 2010). Orgiit iiyelerinin politikalari, iiyelerin ¢ikarlari
ugruna dikey ve yatay olarak birbirleriyle miicadele etmesi seklinde de ifade edilebilir (Dogan,
Bozkurt ve Demirbas 2014). Bunun yani sira yapilan arastirmalarda orgiitsel politikalarin,
orgiitsel davraniglar iizerinde olumlu ve olumsuz etkileri oldugu belirlenmistir (Ayhan ve
Giirbiiz, 2014). Orgiitsel politika, drgiitiin olumlu veya olumsuz yonde isleyisine katki saglayan
ve Orgiitii tamamen etkisi altina alan sosyal bir ara¢ olarak kabul da edilebilir (Cropanzano,
Howes, Grandey ve Toth, 1997).

Orgiitsel politika kavrammin tarihi siiregte gelisimine bakildiginda ise politika
kavramina ilk olarak Platon’un Devlet kitabinda rastlanmaktadir. Daha sonra Aristoteles’in
Politika ve Tanrikent adli kitaplarinda da bu konu hakkinda bilgiler verilmistir. Ote yandan
farkl1 bir donem ve cografyada Hintli filozof Beydaba’nin yazmis oldugu ve yoneticilere dgiitler
veren Kelile ve Dimme adli eserde de politika kavramindan s6z edildigi gériilmiistiir. Orta ¢agda
ise Aristo’dan etkilenen Misliiman filozof Farabi’nin El-Medinetii’l Fazila adli kitabinda,
Medine’nin sosyal yonden nasil gelisecegini anlatilmis ve bunun iizerine politikalarin nasil
tiretilecegi betimlenmistir (Farabi, 2004). Machiavelli, Prens adli kitabinda yonetimle ilgili
ipuglan vererek politikayla ilgili modern bir ¢alisma ortaya koymustur. Fakat politika tlizerine
ilk sistematik caligmalar Max Weber tarafindan gergeklestirilmistir. Weber c¢alismalarinda gii¢
ve politika kavramlarini tanimlamistir. Orgiitsel politikayla ilgili ilk ¢alismalar ise 1960’ta
baslamistir (Bursali, 2008). 1970°1i yillarda popiiler hale gelen 6rgiitsel politika ve gii¢ kavrami
daha fazla arastiilmigtir (Farrell ve Petersen, 1982). 1970°li yillarda orgiitler, politik birer
sistem veya alan olarak goriilmiis ve konuyla ilgili kavramlar iiretilmistir. Bu donem sonrasinda
yapilan ¢alismalarda gii¢ ve politika kavramlarinin i¢ i¢e olduklar1 dile getirilmistir. Ayrica gii¢
kavrami tizerine yapilan arastirmalar artmistir (Farrell ve Petersen, 1982). Yapilan ilk calismalar
yillar gectikge Orgiitsel politikalar olarak isimlendirilmistir (Kipnis, Schmidt ve Wilkinson,
1980). Bu anlamda yapilan ilk arastirmalarda sosyolojik bir bakis acisiyla orgiit tyelerini
etkileme taktikleri incelenirken daha sonra psikolojik bir bakis agisiyla orgiitsel politika algist
incelenmistir.

Orgiit i¢inde iiretilen politika diizeyi baz1 orgiitlerde yiiksek, baz1 drgiitlerde ise diisiik
olabilmektedir. Bu nedenle de orgiitsel politikayr neden sonug iligkisi i¢inde incelemek politik
davranislarin sebeplerini anlamaya yardimci olabilir (Ertekin, Yurtsever-Ertekin, 2003). Bu
baglamda orgiitlerde politik davraniglarin belirleyen 6geler su sekilde siralanabilir:

3 Entropi: Cogunlukla bir sistemdeki rastgelelik ve diizensizlik olarak tammmlanir ve istatistikten teolojiye birgok
alanda yararlanilir (https://www.wikizero.com/tr/Entropi).
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e Orgiitiin biiyiikliigii,

e Calistigi alan,

e  YoOnetim sekli,

e Calisanlarin homojenligi,

o Uygulanan politikalar,

e Orgiitsel karar mekanizmalar1 (Tutar, 2016).

Orgiitlerdeki politikalarin (bireysel, grup veya orgiitsel diizeyde) nasil olusacagi,
gelisecegi ve sonuclanacagini, bireylerin fikirleri ve davranislari belirlemektedir (Bursali, 2008).
Bu baglamda orgiitlerin igindeki politik davraniglar: incelemenin isabetli olacagi sdylenebilir.
Politik davranig, calisanlarin gelecekteki yakin ve uzak menfaatlerine ulasabilmek amaciyla
planlanmig davranislardir (Cropanzano vd.,1997). Baska bir deyisle orgiit tiyelerinin olumlu ve
olumsuz c¢ikarlarinin paylastirilmasinda diger c¢alisanlari etkileme veya etkilemeye caligma
cabast olarak tanimlanabilir (Robbins, 2003). Politik davramslarla ilgili arastirmalar
incelendiginde tanimlarin ortak noktalari olarak 6rgiit iiyelerinin menfaatlerine hizmet etmesi ve

istenen menfaatlere daha hizli ulagsmaya ¢alisma seklinde siralanabilir (Demirel ve Segkin,
2009).

Orgiit i¢indeki olumlu davramslar kadar olumsuz davramslar da olusabilmektedir. Bu
baglamda orgiit icindeki davranislar pozitif politik davramslar ve negatif politik davramslar
olarak kategorize edilebilir. Orgiit ve iiyeleri tarafindan onaylanan ve &rgiitiin yararma olan
politik davranislar pozitif politik davraniglar olarak nitelendirilebilir. Pozitif politik davranislar
sadece calisanlarin degil orgiitiin ¢ikarlarina da yarar olan davraniglardir ve orgiitsel diizeyde
karar almada etkili olur (Tutar, 2016). Olumsuz olaylar1 yoneticilerle paylasmak, 6rgiit iginde
lobiler olusturmak s bu tiir davraniglara 6rnek olarak verilebilir. Olumsuz politik davranislari ise
orgiit icerisinde normlarla értiismeyen davramglar olarak tamimlamak miimkiindiir. Orgiitsel
baltalama, asilsiz ihbar, protesto vb. davramiglar negatif politik davramglara 6rnek olarak
verilebilir (Robbins ve Judge, 2012).

“Orgiitlerde  politik davranislar bireysel veya orgiitsel sebeplerden ortaya
cikabilmektedir. Orgiit icinde giiclenme istegi, rekabet, yiiksek performans istegi, benzer
orgiitteki is imkani, kisinin sinik yapisi vb. bireysel diizeyde politik davranis sergilemesine
sebep olabilmektedir” (Nair, 2010, s. 372). “Orgiit icindeki terfiler, yaranmaya calisma,
kaynaklarin adaletli dagitilmamasi, giic catigmasi, Orgiitte rol belirsizlikleri gibi davraniglar
orgiitsel diizeyde politik davraniglara sebep olmaktadir” (Robbins ve Judge, 2012, s. 479).
Bunun yami sira Farrell ve Petersen (1982) politik davranislar1 asagidaki Sekil I’deki gibi
kategorize etmistir.
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Sekil 1. Orgiitlerde Politik Davranislarin Siiflandirilmasi

Bozkurt ve Dogan (2013) orgiit i¢inde goriilen politik davraniglart su sekilde
siralamuglardir: (i) Yapilan iyilige karsilik verme, (ii) mobbing, (iii) yonetisim, (iv) Orgiit
icindeki yoneticilere yagcilik, (v) ikna etme, (vi) yoneticileri yanina ¢ekme ve desteklerini alma,
(vii) isin yolunda gitmesi i¢in zaman belirleme, (Viii) biligsel giicii elinde tutma, (iX) dost ve
ahbap iliskilerini kullanma, (x) klikler olusturma, (i) farkli fikirdeki orgiit iiyelerine terfi, bol
parcala ve yonet teknigi uygulama, (Xii) orgiit tiyelerini 6tekilestirme, (Xiii) baskalarini suglama.
Politik davraniglar incelendiginde orgiitiin, gruplarin ve orgiit iiyelerinin bu davraniglar1 nasil
anladigin1 incelemenin énemli oldugu goriilmektedir. Orgiit iiyeleri, ¢ikarlarina ulasmak igin
cesitli taktikler kullanirlar. Politik taktik, arzu edilen hedeflere ulasmak icin kullanilan tiim
stratejiler ve yontemlerdir. Tutar (2016) orgiit iiyelerinin kullandig1 politik taktikleri sekiz baslik
altinda toplamustir:

Koalisyon Kurma: Orgiit iginde giicii elinde tutan kisilere yakinlik kurarak onlari
etkilemeye c¢aligmak olarak tanimlanabilir. Kurum miidiiriine her konuda destek ¢ikan
birinin miidiir yardimcis1 olmasi koalisyon kurmaya 6rnek teskil edebilir.

Mesrulastirma: Orgiit igerisindeki insanlarin otoritesini, kurallar1 veya orgiit icerisindeki
politikalar1 desteklemek amaci giitmektedir. Ise ge¢ gelen bir c¢alisanmi sikayet etmek
mesrulastirma taktigine 6rnek olabilir.

Kisisel Girisimler: Amaca ulagsmak ic¢in kendisini karsi tarafa iyi gosterme c¢abasi olarak
gozlemlenen taktiksel politika tiiriidiir. Kisinin izin istemeden Once izin isteyecegi
kisiye yemek getirmesi 6rnek olarak verilebilir.

Rasyonellestirerek Tkna: Orgiit iiyelerinin tartisarak fikirlerini degistirmeyi, ¢alisma amaci
giiden taktiktir. Fabrikaya alinacak bir makinenin, isgilerin isten c¢ikarilacagini
diisiinerek, maliyetinin fazla olacagini ve kar saglamayacagini Oone siiren bir ig¢inin
herkesle bunu tartismasi 6rnek teskil edebilir.
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Baski: Gict kullanarak kargindakileri, sindirme ve itaat etmelerini saglama olarak
tanimlanabilir. Ornek olarak, bir yoneticinin mobbing uygulamasi verilebilir.

Sirinlik Yapmak: Birinden ¢ikar saglamak i¢in ona yagcilik yapmak, hep onu hakl
cikarmaya ¢alismak veya onu 6vmek olarak tanimlayabiliriz.

Guiclii Kisilerle Dostluk: Gug sahibi kisilerle arkadas olmak, onlarla is iliskileri kurmak i¢in
uygulanan politik taktiktir. Ornek olarak bir velinin okul miidiiriiyle arkadas olmaya
caligmasi gosterilebilir.

Fabianism: Orgiit icindeki gruplarin herhangi birine baglanmaktan kaginma ve hepsiyle iyi
olma olarak tanimlanabilir. Bu taktigi kullanan kisiler faydac1 bir tavir sergilerler. ki
sirkete is yapan birinin, ayn1 anda verilen iste, daha yiiksek iicret veren sirkete gitmesi
ve diger sirkete yalan sdylemesi 6rnek olarak verilebilir.

Okullar gevsek yapili orgiitler* oldugu igin politik davramglar ¢ok goriilmektedir.
Okullar itaat, glic ve destek elde etmek i¢in gli¢ miicadelelerinin yasandigi orgiit olarak
nitelendirilebilir. Okul igerisindeki gii¢ miicadeleleri okuldaki paydaslarin politika tiretip politik
davraniglar sergilemelerine neden olabilmektedir. Ogretmenlere addedilen gorevler belli
olmasina ragmen okul igerisinde gii¢ elde etmek icin politika liretebilmektedirler. Bunun yani
sira, okullarin kaynagi insan oldugu icin karsilikli iliskiler had safhadadir. Bu iliskilerde
bulunan paydaslarin ¢ikar, amag, fikir ve tutumlari farli oldugundan okullarda ¢ikar ¢atismasi ve
giic miicadelesi yasanmasi kaginilmazdir. Okullarda politik davraniglar biitin paydaslar
tarafindan sergilenmektedir (Boglera ve Somech, 2004). Bu yoniiyle, okullarin incelenmesi,
paydaslar arasindaki iliskileri anlayabilmek adina faydali olacagi diistiniilmektedir.

Orgiitsel Giiven

Orgiitsel giiven olgusunu tanimlamadan 6nce giiven kavramu iizerinde durulmasi daha
kapsaml1 bir inceleme yapilmasimi saglayabilir. Giiven, “kisilerinin karsisindaki kisiye kars
pozitif tutum ve davranislar sergilemeyi iceren psikolojik 6ge” Wech (2002, s. 354) baskaca bir
ifadeyle “Korku, ¢ekinme ve kusku duymadan inanma ve baglanma duygusu, itimat” (TDK,
2018) olarak tanimlamaktadir. Appelbaum (2004) ise giiveni, karsilikli bir sekilde kisilerin
birbirlerine itimat ederek tutum sergileme inanglar1 olarak ifade etmistir. Orgiitsel davranislar
agisindan orgiitsel giivenin ¢ok onemli oldugu ve orgiit tiyelerinin hepsinin ortak bir etik deger
olarak bunu kabul ettigi gbze soylenebilir. Baltas (2007) orgiitsel gliveni ¢alisanlarin ¢ikarlarini
koruma, destek verme, ilgilenme gibi davranislar sergilemek olarak tanimlamaktadir.
Nooderhaven (1992) yaptigi ¢alismada orgiite olan giivenin Orgiitiin ismine ve yapisina olan
giiveni gosterdigini, bunun daha Once olugsmus Orgiit kiiltiriinden kaynaklanabilecegini
belirtmistir. Orgiitlerde giiven iizerine sistematik arastirmalar 60 yildan daha uzun bir siiredir
yapila gelmektedir. Yapilan ilk calismalarda aragtirmacilar, bireylerin bagkalarinin niyet ve
giidiilerine duyduklar1 giliven tizerinden giiven ve giivensizligi iligskilendirmislerdir. Demircan ve
Ceylan (2003) orgiitsel giliveni bes boyutta incelemis ve tanimlamistir. Bu boyutlar ve tanimlari
asagida sirastyla agiklanmistir:

4 Weick’e gore; okullar endiistriyel, ticari girisimler gibi sade ve belli bir bigimde davranamazlar. “Gevsek Yapili”
terimin orijini sistem teorisidir, sistem teorisi ise ¢evre, doniit ve alt sistem gibi terimleri kullanir. Gevsek yapili
sistemlerin “islevsel biitiinliik” esasina dayali olarak ¢aligmasi, alt sistemlerin birbirleri ile iliski biitiinliigli i¢inde
oldugunu gosterir (Akt., Donmez, Ugurlu ve Comert 2013).
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Cok Diizeylidir: Giiven c¢alisanlarin, orgiit icindeki gruplarin ve Orgiitlerin birbirinden
etkilenmesi sonucu ortaya ¢ikar.

Kiiltiir Temellidir: Orgiitiin benimsedigi kiiltiir dgelerine baglilik mevcuttur.

Iletisime Dayalidir: Seffaf olma, acik ve icten olma, alinan kararlarm nedenlerine
aciklamak iletisimin sonucudur.

Dinamiktir: Belirli bir dongiide degisim olusturmaktadir.

Cok Boyutludur: Kisilerin gliven duymalarini saglamada zihinsel, duyussal ve
devinimsel 6geler vardir.

Tutar (2016) ise orgiit igerisindeki calisanlarin diger ¢alisanlara, yoneticilere veya
orgiite olan giiveni kategorize etmis ve tanimlamistir. Bu kategoriler ve tanimlamalar1 agagida
sirastyla agiklanmistir:

Gegmis Temelli Giiven: Bireyler, gecmiste yasadiklart olumlu veya olumsuz iliski ve
davranislara gore giiven diizeylerini belirleyebilirler.

Ugiincii Kisiler Yoluyla Kazanilan Giiven: Bireyin karsi taraf hakkinda giivendigi
kisilerden bilgi alarak olusturdugu giiven diizeyidir.

Kategori Temelli Giiven: Bireyin, ayn1 orgiitte birlikte oldugu bireyler tarafindan verilen
bilgilerin daha giivenilir zann1 olusturan giiven tiiriidiir.

Rol Temelli Giiven: Giliven duyulacak bireyi tam olarak tanimadan, orgiit igerisindeki
rolii yiiziinden duyulan giiven tiiriidiir.

Kural Temelli Giiven: Orgiitte uyulan kurallar, normlar ve davramslarla ilgili anlayistan
dogan giiven tiiriidiir.

Orgiitsel giivenin olusabilmesi, drgiit {iyesinin diger iiyelerle karsilikl1 giiven diizeyine,
yoneticilerle karsilikli  giiven iligkisine, yoneticilerin normlar1 adaletli uygulayip
uygulamadigina gore degisebilmektedir (Ding, 2007). Tutar (2016)’e gore, Orgiitsel giivenin
olugmasi ve bunun bir kiiltiir haline gelmesi sonucu orgiit iginde ¢alisanlarin motivasyonlarinda,
morallerinde, baglilik diizeyinde, iletisim kalitesinde ve is veriminde artis ve Streste,
maliyetlerde azalma oldugu gézlenmistir.

Okul baglaminda orgiitsel giiven konusu incelendiginde, okul i¢indeki sosyal degisimler
farkli rol iligkileri etrafinda sekillendirir. Giiven okulda bulunan paydaslarimn iliski diizeyine gore
farkli bigimler alir (Maele ve Houtte, 2010). Okul baglaminda giiven iliskilerinin ¢ok boyutlu ve
dinamik bir yap1 sergiledigi aciktir (Hoy ve Tschannen-Moran, 2008). Luhmann (1980)
baslangig iligkisinde gliven kazanmanin daha kolay bir segcenek oldugunu ileri siirmektedir.
Rousseau, Sitkin, Burt ve Camerer (1998) iliskisel giivenin zaman iginde tekrarlanan
etkilesimlerle gelistigini ileri siirmektedir.

Okullarda giiven iklimi olusturabilmek i¢in tim paydaslarin givenirlik, seffaflik,
yardimlagma, etik davranislar, uzmanlik Sl¢iitlerine gére davranmasi bir 6n kosuldur (Hoy ve
Tschannen-Moran 2008). Ote yandan okullarda giiven ikliminin olusabilmesi igin acik iletigim,
onemli bilgilerin paylasimi, paydaslarin karar alma siirecine katilimi, algi ve hislerin
paylasilmasi 6nemli gerekliliklerdir.
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Okul paydaglar1 arasindaki giiven ortamininin merkezine sadece Ogretmenleri
yerlestirmek aslinda yeterli degildir. Okulda giiven iklimi olusturmada okul yonetimine biiyiik
gorevler dismektedir. Yoneticiler, giic kullanirken uzmanlik giiclerini etkin bir sekilde
kullanmalidir. Béylece okulda tiim paydaslarin rahat edebilecegi bir ortam olusur ve paydaslarin
hepsinin destegini alarak giievenli bir iklim olusturulabilir (Sigsman, 2002). Giiven ortaminin
olusmasi zordur ancak bu olusturulan ortamin bozulmasi oldukga kolaydir. Bundan dolayi,
yonetici giiveni tehdit eden riskleri iyi tesbit edip onlem almalidir (Tutar, 2016).

Arastirmanin Onemi

Okullar, egitim sisteminin en 6nemli pargasidir. Okullar gelecek nesilleri yetistirme
misyonunu Ustlenmis gevsek yapili orgiitlerdir. Bu orgiitlerin temel 6gelerinden en 6nemlisi
Ogretmenlerdir. Bu yilizden okul igerisinde énemli bir yere sahip olan 6gretmenlerin, orgiitsel
davraniglarini incelemek okul orgiitiiniin degerlendirilmesi agisindan olduk¢a 6nemlidir.

Okullar sosyal iligkilerin had safada oldugu yerlerdir. Bu yiizden de politik davraniglarin
cok fazla sergilendigi yerlerin basinda sayilabilir. Orgiitiin politik davranislarmin disinda
bireysel iliskilere dayali politikalarn da orgiitiin politikalarini etkiledigi sdylenebilir. Bu
nedenle de egitimin 6nemli bir paydasi olan 6gretmenlerin politik algilarinin belirlenmesi okul
orgiitiiniin betimlenmesi igin olduk¢a 6nemli bulgular saglayabilir. Nitekim politik davraniglar
belirli diizeyde orgiite olumlu katki saglasa da cogunlukla 6rgiitii olumsuz etkileyebilmektedir.

Alanyazin incelendigin orgiitlerde politik davraniglar lizerine ¢ok fazla galigma olmadigi
goriilmektedir. Bu arastirmanin yapilmasi ile 6gretmenlerin politik algilarinin orgiitsel giiven
iizerine etkisi tespit edilecektir. Dolayisiyla bu ¢alismadan elde edilecek sonuglarin okul orgiitii
igerisinde 6gretmenlere katki sunacagi diislintilmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, O0gretmenlerin oOrgiitsel politika algis1 ve orgiitsel giiven
diizeyinin demografik degiskenlere gore incelenmesi ve 6gretmenlerin orgiitsel politika algisi ile
orgiitsel giiven diizeyi arasindaki iligkinin belirlenmesidir. Arastirmanin amaci dogrultusunda
asagidaki sorulara yanit aranmistir:

1. Ogretmenlerin &rgiitsel politika algis1 ve drgiitsel giiven diizeyi cinsiyete gore farklilik
gostermekte midir?

2. Ogretmenlerin orgiitsel politika algilar1 ve orgiitsel giiven diizeyleri calistign kademeye
gore farklilik gdstermekte midir?

3. Ogretmenlerin orgiitsel politika algis1 ve orgiitsel giiven diizeyleri hizmet yilina gore
farklilik gostermekte midir?

4. Ogretmenlerin orgiitsel politika algisi ile drgiitsel giiven diizeyi arasinda anlamli bir
iligki var midir?

5. Ogretmenlerin orgiitsel politika algis1 orgiitsel giiven diizeyini anlamli olarak
yordamakta midir?
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Y ontem

Bu boéliimde arastirma modeli, evren ve Orneklem, veri toplama araglari, verilerin
toplanmasi ve analizi boliimleri yer almaktadir.

Arastirmanin Modeli

Bu arastirma, Ogretmenlerin politik algilarinin 6rgiitsel giiven tizerinde etkisini
saptamaya doniik betimsel ve iligkisel bir arastirmadir. Arastirma, nicel arastirma modellerinden
tarama modelleriyle desenlenmistir. Tarama modeli, “bir hadise veya konuyla iliskili
paydaglarin diisiincelerinin, bilgilerini, yeteneklerini, fikirlerinin tespit edildigi ve bagka
arastirmalara gore biiyiik 6rnekleme sahip arastirmalar i¢in kullanilmaktadir” (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2008, s. 184). “iliskisel tarama modeli ise, degiskenler
arasinda iliski olup olmadigini ve oranini anlamayi saglamaktadir” (Karasar, 2003, s. 81).

Orneklem

Bu arastirmanin evrenini 2018-2019 egitim 6gretim yilinda Kilis il merkezinde gorev
yapan Ogretmenlerin tamami olusturmustur (yaklasik 1660 Ogretmen). Arastirmada evrenin
tamamina ulasilmak istenmistir. Bu amag¢ dogrultusunda Kilis ilinde bulunan tiim okullara (162)
ve bu okullarda gorev yapan 6gretmenlerin tamamina (1660) veri toplama araci ulastirilmigtir.
Ogretmenlerin tamamina ulasmak icin veri toplama araclar1 gevrimici yontemlerle 6gretmenlere
ulastirilmistir (okul Whatsapp gruplari, okullarin mail adresleri kullanilarak tim 6gretmenler
arastirmadan haberdar edilmistir). Ancak arastirmaya katilim goniilliiliik esasiyla yiiriitiilmiistiir.
Bu nedenle de 327 6gretmenden geri doniit alinmistir. Bagka bir ifadeyle bu arastirmanin
orneklemini 327 6gretmen olusturmustur. Arastirma 6rneklemini olusturan 6gretmenlerin kisisel
bilgileri asagida Tablo 2’de sunulmustur.

Tablo 2
Arastirmaya Katilan Ogretmenlere Ait Kisisel Bilgiler

Degiskenler Alt degiskenler N (H%
Erkek 174 53.2

Cinsiyet Kadin 153 46,8

Toplam 327 100

20-30 90 275

31-40 135 41.3

Yas 41-50 81 24.8
51 ve lizeri 21 6.4

Toplam 327 100

1-5yil 84 25.7

6-10 y1l 57 17.4

. 11-15 yil 67 20.5
Hizmet Yih 16-20 il 64 19.6
21+ yil 55 16.8

Toplam 327 100

Anaokulu 8 2.4

Ilkokul 148 45.3

Cahstig1 Kademe Ortaokul 117 35.8
Lise 54 16.5

Toplam 327 100

Tablo 2°de goriildiigii iizere, aragtirmaya katilan 6gretmenlerin 174’1 (%53.2) erkek,
15371 (%46.8) kadindir. Bu arastirmaya katilan 6gretmenlerin cinsiyete gore dengeli bir dagilim
gosterdigi sOylenebilir. Arastirmaya katilan dgretmenlerden 90’1 (%27.5) 20-30 yas, 135°i
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(%41.3) 31-40 yas, 81’1 (%24.8) 41-50 yas ve 21’1 (%6.4) ise 51 yas ve lizerindedir. Ayrica bu
ogretmenlerin 100’1 (%25.7) 1-5 yil, 57’si (%17.4) 6-10 yil, 67’si (%20.5) 11-15 yil, 64’1
(%19.6) 16-21 y1l ve 55’i (%16.8) 21 yil ve iizeri hizmet yilina sahiptir. Orneklemi olusturan
ogretmenlerin 8’1 (%2.4) anaokul, 148’1 (%45.3) ilkokul, 117’si (%35.8) ortaokul ve 54’
(%16.5) liselerde gorev yapmaktadir.

Veri Toplama Araclari
Veri toplama araci 3 bolimden olusmaktadir:

Kisisel Bilgi Formu

Aragtirmaci tarafindan, arastirmaya katilan Ogretmenlerin cinsiyet, yas, hizmet yili,
calistig1 okul kademesini ve bransini belirleyebilmek amaciyla uzman goriisleri dogrultusunda
bir form hazirlanmistir.

Orgiitsel Politika Algisi Olgegi

Orgiitsel Politika Algis1 Olcegi Ferris ve Kacmar (1992) tarafindan birkag sekilde
gelistirilmistir. Bu ¢alismada Ferris ve Kacmar (1992) tarafindan ve Celik ve Ustiiner (2019)
tarafindan Tiirk¢eye ve Tiirk Kiiltiiriine uyarlamis tek boyut, iki faktéor ve 16 maddeden
olusturulan 5°li likert ol¢ek kullanilmistir (1=Katilmiyorum, 2=Az katiliyorum, 3= Orta
diizeyde katilryorum, 4=Cogunlukla katiliyorum, 5=Tamamen katiliyorum). Olgekle toplanan
verilerin glivenirligini kestirebilmek igin 6lgegin her bir alt faktorii ve tamamu icin alfa katsayisi
hesaplanmustir. Buna gore Meslektaslar ve Gruplarin Davranislar: alt faktoriiniin alfa katsayist
.84, Yoneticilerin Davranislar: alt faktorii .80 ve O6lgegin tamamu ise .81 olarak hesaplanmuistir.
Bu durumda 6lcekle toplanan verilerin giivenilir oldugu sdylenebilir.

Orgiitsel Giiven Algist Olcegi

Ogretmenlerin  orgiite olan giiven diizeyini belirleyebilmek icin Yilmaz (2006)
tarafindan tek boyut, ii¢ faktor ve 22 madde olarak gelistirilen 5°1i likert 6lgek kullanilmistir.
Olgekle toplanan verilerin giivenirligini kestirebilmek igin dlgegin her bir alt faktorii ve tamami
icin alfa katsayis1 hesaplanmistir. Buna gore Yoneticiye Giiven alt faktoriiniin alfa katsayisi .87,
Meslektaslara Giiven alt faktorii .82, Paydaslara Giiven alt boyutu .89 ve dlgegin tamami ise .95
olarak hesaplanmistir. Bu durumda 6lgekle toplanan verilerin giivenilir oldugu sdylenebilir.

Verilerin Toplanmasi ve Coziimlenmesi

Arastirma verileri, Kilis ilinde gorev yapan dgretmenlerden toplanmustir. Veri toplama
araclar1 olan Kisisel Bilgi Formu, Orgiitsel Politika Algisi ve Orgiitsel Giiven Algisi Olgekleri
Google Form kullanilarak ¢evrimi¢i hale getirilmistir. Okullarin Whatsapp gruplarindan bu
arastirmayla ilgili bilgi verilmis ve formlara ulasilacak adres paylasilmistir. Ayrica okullarin
mail adresine ulagilarak ta arastirma hakkinda bilgilendirmeler yapilmistir. Verilerin toplanma
Subat-Nisan 2019 déneminde gergeklestirilmistir. Arastirmaya katilimda goniilliik esasi
gozetilmistir. Bu nedenle de arastirma evrenini olusturan 6gretmenlerden sadece 331’1 doniit
vermistir. Ogretmenlerden toplanan formlarin 4’ii eksik dolduruldugu belirlenmis ve bu
Ogretmenler arastirma ornekleminden cikarilmistir. Sonug olarak 327 &gretmenden toplanan
formlar degerlendirilmistir. Elde edilen veriler analiz edilmek i¢in SPSS paket programina
islenmis ve aragtirma ile ilgili verilerin ¢dziimlenmesinde asagidaki analizler kullanilmisgtir.

Ogretmenlerin  orgiitsel politika ve orgiitsel giiven iligkisini anlayabilmek igin
korelasyon, analizi kullanilmistir. Korelasyon iki ya da daha fazla degisken arasindaki dogrusal
iliskiyi gosterir (Biyiikoztiirk, 2007). Bunun yam sira 6gretmenlerin orgiitsel politika algisi ve
orgiitsel giiven diizey puan ortalamalarinin cinsiyete gore karsilastirilmasi igin t-Testi, hizmet
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yilina goére karsilastirilmasi i¢in de tek yonli ANOVA testi kullanilmistir. ANOVA testi
sonucuna gore Ogretmenlerin puan ortalamalar1 arasinda farklilik oldugu belirlenmis ve bu
farkliligin hangi degiskenler arasinda oldugunu belirlemek i¢in Tukey testi kullanilmistir. Bu
analizlerin yam sira 6gretmenlerin orgiitsel politika ve orgiitsel giiven iligkisinin yordamak igin
regresyon analizi kullanilmistir. Regresyon analizi, aralarinda iliski olan iki ya da daha fazla
degiskenden birinin bagimli degisken, digerlerinin bagimsiz degiskenler olarak ayrimi ile
aralarindaki iligkinin matematiksel bir esitlik ile agiklanmas: siirecidir (Biyiikoztiirk, 2007).

Bulgular

Bu béliimde aragtirma sorularina gore yapilan analizlerden elde edilen bulgulara yer
verilmistir. Bulgular sirasiyla arastirma sorularina yanitlar olusturacak sekilde verilmis ve
yorumlanmustir.

Ogretmenlerin érgiitsel politika algist ve érgiitsel giiven diizeyi cinsiyete gére farklilik
gostermekte midir?

Aragtirmada G6gretmenlerin Orgiitsel politika algilart ve orgiitsel gliven diizey puan
ortalamalarinin cinsiyete gore karsilastirilmasi igin t-Testi yapilmistir. Bu analiz sonucunda elde
edilen bulgular asagida Tablo 3 ve Tablo4’te verilmistir.

Tablo 3

Ogretmenlerin Orgiitsel Politika Algisimin Cinsiyete Gore T-testi Sonuglari
Degisken Alt degiskenler N X Ss t Sd p
Orgiitsel ~ Cinsiyet Erkek 174 2.70 1.07 -.691 325 490
Politika Kadin 153 2.78 .98

Toplam 327 2.74 1.03

Tablo 3’de verilen t-Testi bulgularina gore, 6gretmenlerin orgiitsel politika algilari puan
ortalamalarinin cinsiyete gore farklilastigi goriilmiistiir (X erkek=2.70, X kadin=2.78). Ancak
bu farklih@in istatistiksel olarak anlamli olmadigi tespit edilmistir (t[325]=-.691, p=.490,
p>0.05). Buna goére kadin ve erkek dgretmenlerin orgiitsel politika algilarinin benzer diizeyde
oldugu soéylenebilir.

Tablo 4.
Ogretmenlerin Orgiitsel Giivenin Cinsiyete Gore T-testi Sonuglari
Degisken Alt degiskenler N X Ss. t sd. D
Orgiitsel ~ Cinsiyet Erkek 174 3.35 87 1.131 325 259
Giiven Kadmn 153 3.25 72

Toplam 327 3.30 .80

Tablo 4’te bulunan t-Testi bulgularina gore, dgretmenlerin oOrgiitsel giiven diizeyleri
puan ortalamalarmin cinsiyete gore farklilagsmadigi goriilmiis ve bu durumun istatistiksel olarak
ta dogrulanmistir (X_erkek=3.25, X kadin=3.25; t[325]=1.131, p=259, p>0.05). Bu
bulgulardan yola ¢ikarak kadin ve erkek 6gretmenlerin 6rgiite olan giivenlerinin benzer diizeyde
oldugu sdéylenebilir.

Ogretmenlerin orgiitsel politika algisi ve érgiitsel giiven diizeyleri ¢calistgr kademeye
gore farklilik gostermekte midir?
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Arastirmada O6gretmenlerin Orgiitsel politika algilart ve orgiitsel giiven diizey puan
ortalamalarinin calistifi kademeye gore karsilagtirilmast i¢in tek yonli ANOVA testi
yapilmigtir. Bu analiz sonucunda elde edilen bulgular asagida Tablo 5 ve Tablo6’da verilmistir.

Tablo 5
Ogretmenlerin Orgiitsel Politika Algisinin Calistigi Kademeye Gore Tek Yonlii ANOVA Testi
Sonuglari

Cahstigx X Varyansin Karelerin

kademe N S kaynagi ortalamasi s.d P
Anaokulu 8 247 1.01 Gruplar aras1 .580 547 3 .651
Ilkokul 148 2.77 1.03

Ortaokul 117 2.78 1.01 Grup igi 1.061 323

Lise 54 2.62 1.05

Tablo 5’teki bulgulara gére, 6gretmenlerin orgiitsel politika algi puan ortalamalarinin
calistign kademeye gore farklilastigi tespit edilmistir (X anaokulu=2.47, X ilkokul=2.77,
X_ortaokul =2.78 ve X_ lise=2.62). Ancak bu farklilig1 istatistiksel olarak anlamli olmadigi
belirlenmistir (F[3-323]=.547, p=.651, p>0.05). Dolayisiyla 6gretmenlerin ¢alistigi kademeye
gore orglitsel politik algilarinin benzer diizeyde oldugu soylenebilir.

Tablo 6
Ogretmenlerin Orgiitsel Giiven Diizeyinin Calistigi Kademeye Gére Tek Yonliit ANOVA Testi
Sonuglari
Cahistigx N X S.s. Varyansimin Karelerin
kademe kaynagi ortalamasi S.d. P
ynag
Anaokulu 8 3.19 1.13  Gruplar arasi .061 .094 3 963
flkokul 148 3.31 81
Ortaokul 117 3.28 .79 Grup ici .652 323
Lise 54 3.33 75

Tablo 6’ya gore, 6gretmenlerin orgiitsel giiven diizeyi puan ortalamalarinin galistigi
kademeye gore farklilastigi  tespit edilmistir (X_anaokulu=3.19, X ilkokul=3.31,
X ortaokul=3.28 ve X lise=3.33). Ancak bu farkliligin istatistiksel olarak anlamli olmadigi
belirlenmistir (F[3-323]=.094, p=.963, p>0.05). Dolayisiyla 6gretmenlerin ¢alistigi kademeye
gore orglitsel glivenlerinin benzer diizeyde oldugu sdylenebilir.

Ogretmenlerin orgiitsel politika algist ve orgiitsel giiven diizeyleri hizmet yilina gore
farklilik gostermekte midir?

Arastirmada Ggretmenlerin Orgiitsel politika algilart ve oOrgiitsel giiven diizey puan
ortalamalarinin hizmet yilina goére karsilagtirilmasi i¢in tek yonliit ANOVA testi kullanilmistir.
Bu analiz sonucunda elde edilen bulgular asagida Tablo 7 ve Tablo8’de verilmistir.

Tablo 7
Ogretmenlerin Orgiitsel Politika Algilarinin Calistigt Hizmet Yila Gore Tek Yénli ANOVA
Testi Sonuglari

Hizmet N X Ss Varyansimin ~ Karelerin s.d
yili - kaynad ortalamasi o P
é:fOY‘l(lﬂ 2‘71 ggg 182 Gruplar aras1 3.304 3.212 4 013
11-15Yl 67 2.67 .89 .
16211l 64 287 110 Owe 1029 322
21+ Y1l 55 2.34 1.02
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Tablo 7’de goriildigii lizere dgretmenlerin orgiitsel politika algi puan ortalamalarinin
hizmet yilina gore farklilastigi tespit edilmistir (X 1-5=2.84, X _6-10=2.93, X _11-15=2.67,
X_16-21=2.87 ve X 21+=2.34). Bu farklihigmn istatistiksel olarak da anlamli oldugu
saptanmustir (F[3-323]=3.212, p=.013, p<0.05). Bu anlaml farkliligin hangi hizmet yillarinda
yasandigini belirlemek i¢in post-hoc testlerden Tukey yapilmistir. Elde edilen bulgulara gore 21
ve lizeri hizmet siiresine sahip 6gretmenlerin orgiitsel politika algilarinin diger hizmet yillarina
gore anlamli olarak farklilastigi belirlenmistir. Bu noktada farklilasma 21 ve iizeri hizmet
stiresine sahip Ogretmenlerin lehinedir. Dolayisiyla oOrgiitte daha az siire hizmet veren
Ogretmenlerin drgiitsel politik algilarinin daha yiiksek oldugu sdylenebilir.

Tablo 8
Ogretmenlerin Orgiitsel Giiven Diizeyi ile Calistign Hizmet Yilina Gére Tek Yonlii ANOVA
Testi Sonuglari

Hizmet X Varyansinin Karelerin

N . F d. P
yili S Kayna@ Ortalamasi Sd
1-5 Y1l 84 3.28 74
6-10 Yil 57 3.20 95 Gruplar arast 402 .619 4 649
11-15Yll 67 3.39 75 o
1621yl 64  3.25 81 Grup ici 649 322
21+ Y1l 55 3.37 .76

Tablo 8’¢ gore, 6gretmenlerin orgiitsel giiven diizeyi puan ortalamalarinin hizmet yilina
gore farklilagtigi tespit edilmistir (X 1-5=3.28, X_6-10=3.20, X_11-15=3.39, X_16-21=3.25 ve
X _ 21+=3.37). Ancak bu farkliligin istatistiksel olarak anlamli olmadig1 belirlenmistir (F[3-
323]=.619, p=.649, p>0.05). Dolayisiyla Ogretmenlerin hizmet siiresine gore Orgiitsel
giivenlerinin benzer diizeyde oldugu sdylenebilir.

Ogretmenlerin orgiitsel politika algist ile érgiitsel giiven diizeyi arasinda anlamli bir
iliski var midur?

Arastirmada 6gretmenlerin Orgiitsel politika algilart ve orgiitsel giiven diizey puan
ortalamalar1 arasinda bir iligki olup olmadigini belirlemek icin Pearson Korelasyon testi
kullanilmigtir. Bu analiz sonucunda elde edilen bulgular asagida Tablo 9’da verilmistir.

Tablo 9
Ogretmenlerin ~ Orgiitsel ~ Politika ~ Algisi  ile  Orgiitsel ~ Giiven  Arasindaki
Korelasyona lliskin Istatistiksel Veriler

Degiskenler Orgiitsel politika Orgiitsel giiven
Orgiitsel Politika 1 AT
Orgiitsel Giiven -477* 1
*p<0,01

Tablo 9’daki bulgulara gore, 6gretmenlerin orglitsel politika algisi ile orgiitsel giiven
diizeyi arasinda negatif yonde anlamli ve orta diizeyde iliski oldugu belirlenmistir(r:-.477
p<.01). Bu bulguya goére 6gretmenlerin orgiitsel politika algilarinin artmasimin orta diizeyde
orgiite giivenlerini azalttig1 sdylenebilir.

Ogretmenlerin érgiitsel politika algis1 orgiitsel giiven diizeyini anlamli olarak
yordamakta midir?
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Ogretmenlerin 6rgiitsel politika algilarmin 6rgiitsel giiven diizeyini yordadigi modelin
anlamliligimi belirlemek i¢in regresyon analizi yapilmistir. Elde edilen bulgular asagida Tablo
10°da sunulmustur.

Tablo 10.
Ogretmenlerin Orgiitsel Politika Algilarmin Orgiitsel Giiven Uzerine Etkisinin Yordanmasina
[liskin Regresyon Analizi Sonuglari

Degisken B Standart (B) B t p R
Orgiitsel 4.328 112 - 38.724 .000 -
Politika -373 .038 -AT7 -9.794 .000 AT7
R= 477 R2=.228 F =95.931 p=.000

Tablo 10’da gorildigi tizere, Ogretmenlerin Orgiitsel giiven diizeylerinin, orgiitsel
politika algilar1 tarafindan yordandigi model genel olarak anlamli goriilmektedir (R=.477,
R?=.228, F[1-325]=95.931 p=.000<.05). Ogretmenlerin &rgiitsel politik algilari, drgiitsel giiven
diizeyinin ancak %23’iinii agiklamaktadir (R?>=.228). Bu durumda dgretmenlerin orgiitsel giiven
diizeylerini tahmin etmek icin kullanilan orgiitsel politik algisinin oldukga smirlt bir model
olusturdugu soylenebilir. Regresyon modelini olusturan degiskenlerin anlamliligini t degerleri
dogrultusunda ayr1 ayri incelediginde modeldeki degiskenlerin anlamli oldugu belirlenmistir
(p>0.05). Bu kapsamda anlaml1 regresyon modelinin tahmin formiilii su sekilde bulunmustur:

(Orgiitsel Giiven= 4.328-(0.373*Orgiitsel Politika))

Sonu¢ ve Tartismalar

Ogretmenlerin  &rgiitsel politika algist ve orgiitsel giiven diizeyinin demografik
degiskenlere gore incelenmesi ve Ogretmenlerin Orglitsel politika algisi ile orgiitsel giliven
diizeyi arasindaki iliskinin belirlenmesi amaciyla gerceklestirilen bu c¢aligmada elde edilen
bulgulardan yola c¢ikarak Ogretmenlerin politika algisinin cinsiyete gore farklilasmadigi
sonucuna ulasilmistir. Elde edilen bu bulgu alanyazinda daha Once benzer temada
gerceklestirilen calismalarla ortiismektedir (Bursali, 2008; Demirel ve Seckin, 2009). Ancak
benzer bir ¢alismada Dogan, Bozkurt ve Demirbas (2014) 6gretmenlerin cinsiyetine gore
kadinlar Iehine politik algisinin daha yiiksek diizeyde oldugunu saptamistir. Alanyazinda daha
once yapilan calismalarda elde edilen bulgularin bu calismada elde edilen bulgularla genel
olarak ortiigmesinden yola ¢ikarak gretmenlerin cinsiyetinin politik algilarini belirleyen 6nemli
bir etken olmadigi sonucuna varilabilir. Bu baglamda ogretmenlerin cinsiyetinin politik
algilarmi belirleyen 6nemli bir etken olmadigi sonucu farkli agilardan da desteklenebilir. Bu
durumun temel nedeninin okular da ¢alisma hayatinin cinsiyet¢ilikten uzak olmasi oldugu
disiiniilebilir. Zira bu durumu Mogosoglu ve Kaya (2018) is hayatinda ve 6zellikle okullarda
diger kamu kuruluslarina gore kadin, erkek esitliginin daha belirgin olmasiyla agiklamustir.

Bu calismada elde edilen bulgulara gore Ogretmenlerin Orgiitsel giiven diizeyinin
cinsiyete gore benzer oldugu sonucuna ulagilmistir. Elde edilen bu bulgu alanyazinda daha dnce
benzer temada gerceklestirilen calismalarla oOrtiismektedir. Ancak Kalkan’in (2015) yapmus
oldugu benzer bir calismada kadinlarin, erkeklerden daha yiiksek diizeyde orgiitsel gliven
duygusuna sahip oldugu sonucuna ulasilmigtir. Alanyazinda daha once yapilan caligmalarda
elde edilen bulgularin bu ¢alismada elde edilen bulgularla genel olarak Ortiismesinden yola
cikarak Ggretmenlerin cinsiyetinin politik gliven diizeyi agisindan énemli bir etken olmadigi
sonucuna varilabilir.

Mevcut ¢alismadan elde edilen bulgulara gore 6gretmenlerin politik algisinin caligtigi
kademeye gore farklilasmadigi sonucuna ulasilmistir. Ancak 6gretmenlerin hizmet yilina gore
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politik algisinin 21 ve {izeri hizmet siiresine sahip Ogretmenler aleyhine farklilastig
belirlenmistir. Bu baglamda gen¢ 6gretmenlerin politik algilarin daha yiiksek oldugu sonucuna
ulasilmistir.  Ogretmenlerin  orgiitte gecirdigi zaman artikca politik algilarinin  azaldig
sdylenebilir. Ote yandan bu calismadan elde edilen bulgulardan yola g¢ikarak dgretmenlerin
giiven diizeylerinin calistig1 kademe ve hizmet yilina gére farklilagsmadigi sonucuna ulagilmstir.
Bu baglamda 6gretmenlerin ¢alistigi kademe ve hizmet yilinin 6gretmenlerin drgiitsel giiven
diizeyinde 6nemli bir etken olmadig1 sonucuna ulasilabilir.

Yine bu calismadan elde edilen bulgulara gore 6gretmenlerin drgiitsel politika algist ile
orgiitsel giivenleri arasinda orta diizeyde anlamli ve negatif bir iligki oldugu goriilmiistiir. Bu
durumda Ogretmenlerin Grgiite olan giivenlerinin artmasi olumsuz bir duruma olan politik
algilarin1 azaltmakta oldugu sonucuna ulasilmistir. Bu baglamda okul ortamini olumsuz
etkileyebilecek politik algilarin azaltilmast i¢in Ogretmenlerin Orgiite olan giivenlerinin
artirtlmast gerektigi vurgulanabilir. Ayrica yoneticilerin 6gretmenlerin okula, ydnetime ve
paydaslara olan gilivenini artiracak 6nlemler almasinin oldukg¢a onemli oldugu séylenebilir.
Boylece okullarda olumsuzluklara neden olabilecek politik davraniglarin azalacagi
ongoriilebilir. Bagka bir agidan bu ¢alismadan elde edilen bulgulara gore dgretmenlerin politik
algisinin Orgiit glivenini belirlemede anlamli bir degisken oldugu sonucuna ulagilmistir. Bu
kapsamda 6gretmenlerin politik algisinin, orgiit giiven diizeylerini negatif yonde yordadigi
belirlenmistir. Ote yandan dgretmenlerin drgiite olan giivenlerinin %23 gibi kiigiik bir boliimiinii
politik algilar agiklamistir. Yani 6gretmenlerin orgiite olan giivenlerini artirmak igin politik
algilarinin azaltilmasinin yaninda baskaca onlemlerin alinmasinin da olduk¢a 6nemli oldugu
vurgulanabilir. Okullarda giiven iklimi olusturabilmek igin basta yoneticilere ve 6gretmenlere
biiyiik gorevler diismektedir. Okulda giliven iklimi olusturabilmek i¢in adalet, hosgori,
yardimseverlik, saygi, sevgi gibi etik davramiglar sergileyerek hem meslektaglarina, hem de
ogrencilerine drnek olabilirler. Bu davranislar okuldaki orgiitsel davraniglar azaltarak, orgiitsel
giiven ortaminin olugsmasina yardimci olacagi diisiiniilmektedir.
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Internetin Egitsel Nitelikli Kullamimi Uzerine Yapilan Arastirmalarin
Analizi

Metin KUZHAN*

Oz: Teknolojik gelismeler bireysel ve toplumsal alanda etkisini gostermektedir. Bu durumun toplumsal
yapinin olusmasinda dnemli rolii olan okullar1 da etkiledigi goriilmektedir. Teknolojik gelismelerin
getirdigi bir sonug olarak Internet kavrami ortaya ¢ikmustir. 70’li yillarda ABD’den yayilmaya baslayan
bu énemli teknolojik gelisme insanlarin evinde, is yerinde kullanilabilir bir hale gelmistir. Internetin ve
beraberinde sosyal medya iletisim araglarmin bireylerin egitiminde olumlu veya olumsuz yonde
etkilerinin olmasi kaginilmazdir. Okullarimizda Internetin faydalarini artiracak, zararlarim kontrol altina
alacak caligmalar yapilmaya devam edilmektedir. Okullarimiz 6zelinde baktigimizda Fatih projesi
kapmasinda Internetin etkin ve verimli kullanilmasi adina fiber altyap: getirilmistir. Ogrencilerimizin soru
ve sorunlarma kisa zamanda cevap bulabilecegi Internet siniflarimiza kadar inmistir. Ayrica egitim-
ogretim yapan okullarimiza Internete simif ortaminda baglanmak adina akilli tahtalar takilmis ve
takilmaya devam edilmektedir. Okullarda bu dogrultuda teknoloji destekli egitim-6gretim programlari
tasarlanmaktadir. Ayrica genel olarak teknolojinin 6zelde ise Internetin ve sosyal medyanin bireysel
kullanimindan dolay: bireyleri etkiledigi bilinen bir durumdur. Bu sebeple Internet ve sosyal medyanin
egitsel nitelikleri iizerine aragtirmalarin oldugu goériilmektedir. Sosyal medyay1 ve interneti 6grencilerin
egitimine pozitif yonde katki yapabilecek bir mecra haline getirmek i¢in ¢alismalar yapilmas1 gereklidir.
Bu arastirmanin amaci Internet ve sosyal medyanin egitsel yonden kullanimima yénelik calismalarin
degerlendirilmesidir. Bu aragtirmada nitel arastirma yontemlerinden dokiiman analizi kullanilmstir.
Arastirmada amacli 6rnekleme yontemi kullanilmistir. internetin egitsel amaglar dogrultusunda kullanimi
iizerine yapilan arastirmalar arasindan lisansiistii tezler 6rneklem olarak belirlenmistir. Bu amagla alanla
ilgili tezler ve makaleler analiz edilmistir. Sonugclar incelendiginde Internete ve sosyal medyaya egitsel
nitelikler kazandirilabilmesi, Internet bagimliligiin cinsiyet yoniinden farklilasmasi gibi konularin 6n
plana ¢iktig1 goriilmiistiir.

Anahtar kelimeler: Egitsel hedefler, internet, sosyal medya.

Analysis of Research on Educational Qualified Use of the Internet

Abstract: Technological developments show their effect on individual and social areas. It is seen that this
situation affects schools which play an important role in the formation of social structure. As a result of
technological developments, the concept of Internet has emerged. This important technological
development, spreading from the US in the 70s, has become available to people around the world at home
and at work. It is inevitable that the Internet and the social media communication tools that it brings will
have positive or negative contributions to human education. In our schools, studies to control the damages
that will increase the benefits of the Internet continue to be carried out rapidly. When we look at our
schools, fiber infrastructure has been introduced in order to use the Internet effectively and efficiently in
the conquest of Fatih project. We have reached our Internet media classes where our students can find
answers in a short time. In addition, smart boards have been installed and continue to be installed on the
Internet in order to be able to access the internet in the classroom environment. In this direction,
technology-supported education programs are designed in schools. In addition, it is known that
technology in general affects the individuals due to individual usage of Internet and social media in
particular. Due to these characteristics, it is seen that there are researches on educational qualities of
Internet and social media. It is necessary to carry out studies to make social media and the Internet a
medium that can contribute positively to the education of students. The aim of this study is to evaluate the
educational use of Internet and social media. In this research, document analysis, one of the qualitative
research methods, was used. Purposeful sampling method was used in the research. Among the researches
on the use of the Internet for educational purposes, graduate theses were selected as samples. For this
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purpose, theses and articles related to the field were analyzed. For this purpose, theses and articles related
to the field were analyzed. The results are important in terms of providing educational qualifications to
the Internet and social media.

Key words:. Educational purposes, internet, social media.

Giris

Teknoloji diinyasindaki hizli gelismeler hayatimizi her yoniiyle etkilemeye devam
etmektedir. Gelisen teknolojiyle beraber 90’11 yillarda hayatimiza giren Internet iilkemizde ve
diinyada bilgi paylasimini ¢ok hizli hale getirmistir. Hizli bilgi paylasimin getirdikleriyle
beraber insanlar Internet baglantisinin oldugu her yerde ve her zaman 6grenmeye devam
etmektedirler. 2000’1 yillarda ise insanlar birbiriyle iletisime ge¢mek i¢in sosyal medya
araglarimi kullanmaya baglamislardir. Giiniimiizde milyonlara ulasan iiye sayilariyla sosyal
medya kullanimi ¢ok yogun bir sekilde devam etmektedir. Bu durumun toplumun genelini
etkiledigi goriilebilmektedir. Ciinkii sosyal medya araglarinin ve Internetin kadin, erkek her yas
grubundan insanlara hitap eden bir tarafi olmustur. iste bu kadar yogun olarak kullanilan bu
mecranin egitsel olarak faydali bir sekilde kullanimiyla ilgili arastirmalarin sayisinin artmast
gerekmektedir. Bu baglamda Internet ve sosyal medya kullanimu {izerine yapilms iilkemizdeki
yayinlarin taranarak bulgulari ortaya ¢ikarmak istenmistir.

Internet, genel ag gibi gesitli isimleri olan bu kavram “Bilgisayar aglarin birbirine
baglanmasi sonucu ortaya ¢ikan, herhangi bir sinirlamasi ve yoneticisi olmayan uluslararasi
bilgi iletisim ag1” seklinde tammlanmaktadir (TDK, 2019). internet, bilisim teknolojilerinin
altyapisinda onemli bir konumda bulunmaktadir. Bilisim teknolojileri alaninda son dénemdeki
gelismeler gilinliik yasamin bircok alaninda oldugu gibi egitim-0gretim siireglerini de
etkilemektedir. Bu durum oOzellikle egitim siireglerinde bilisim teknolojilerinden en etkin
bicimde faydalanilmasi dogrultusunda oldugu goriilmektedir. Ayrica Ogrencilerin bilisim
teknolojilerini kullanma oranlar1 da bu alanda gerekli planlama ve programlamalarin
yapilmasimi gerektirmektedir. Egitsel siireg¢lerde bilisim teknolojilerinin etkinligi, bu alana
yonelik aragtirma konularmin da gsekillenmesinde etkili olmustur. Bu ¢aligmalar
degerlendirildiginde genelde bilisim teknolojilerinin dzelde ise internet kullaniminin dgrenciler
tizerindeki etkilerinin nasil tespit edilebilecegi ve bu teknolojilerden nasil faydalanilabilecegi
iizerine oldugu goriilmektedir.

Cengizhan (2005) arastirmasinda dgrencilerin Internet kullanim siirelerindeki artisin,
onlarin yerine getirmeleri gereken sorumluluklarin aksamasina neden olabildigini
belirtmektedir. Cakir Balta ve Horzum (2008) arastirmalarinda Internet kullaniminin cinsiyet
degiskeni yoniinden farklilastigini, bu dogrultuda “erkek Ogrencilerin kiz Ogrencilere gore
Internet bagimhilig1 diizeylerinin yiiksek oldugunu” tespit etmislerdir. Bu sonuglar1 destekler
nitelikte bir baska arastirmada da erkek dgrencilerin kiz 5grencilere gore internet bagimlisi olma
riskleri daha fazla olarak tespit edilmistir (Taylan ve TIsik, 2015). Gokeearslan ve Giinbatar
(2012) da arastirmalarinda erkek ogrencilerin kiz ogrencilere gore Internet bagimlilik
diizeylerinin yiiksek oldugunu tespit etmislerdir. Oktan (2015) arastirmasinda problemli internet
kullaniminda kadinlarin daha az puan yiizdesine sahip olduklarini tespit etmistir. Unver ve Kog
(2017)’un arastirma sonuglarinin da bu dogrultuda oldugu goriilmektedir. Cinsiyet degiskeninin
Internet bagimlihigina etkisini gdsteren bu ¢alismalarin sonuglarinin benzer olmasi, bu durumun
nedenlerinin arastirilmasini gerektirmektedir. Balc1 ve Giilnar (2009) ise arastirma sonuglarina
gore katilimeilarin %51,6’sinin “problemli internet kullanicisi” oldugunu belirtmektedirler.
Aragtirmanin yapildigi ddnem ile giiniimiiz arasinda Internetin kullanim yéniinden yayginlastig
diisiiniildiigiinde bu durumun Internet kullanicilarini da oransal olarak etkileyebilecek nitelikte
oldugu diisiiniilebilir. Bu konudaki TUIK verileri bir yil iginde dahi Internet kullanmim
oranlarinda olusan belirgin degisimi gdstermesi agisindan énemlidir. lgili verilere gore 2017
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yilinda Tiirkiye’de Internet kullanim oran1 %66,8 iken bu oran 2018 yilinda %72,9 olarak tespit
edilmistir (TUIK, 2018). Bu veriler Internetin kullanim yoniinden yayginlagmasi ve dogru
orantili olarak bireyleri etkileyebilmesi acisindan 6nemlidir. Ogrencilerin Interneti giivenli
kullanmalarinda ailenin de etkisi bulunmaktadir. Bu konudaki arastirmalarda Ayas ve Horzum
(2013) ¢ocuklarin Internet bagimliliklarina “ihmalkar internet tutumuna sahip olan ailelerin”
etkisinin  bulundugunu belirtmektedirler. Kayri ve Giiniic (2016) o6grencilerin Internet
bagimhiligi konusuna sosyoekonomik diizey degiskeni acisindan yaklagsmiglardir. Bu
arastirmada “sosyoekonomik diizeyi yiiksek olan ailelerin ¢cocuklarinin Internet bagimlisi olma
ihtimallerinin daha fazla” oldugu sonucuna ulasilmistir. Kisisel bir bilgisayara sahip olmanin
ogrencilerin Internet bagimlis1 olma olasiliklarini artirdigina yonelik ¢alismalar bulunmaktadir
(Yilmazsoy ve Kahraman, 2017). Gokgearslan ve Seferoglu (2016) da dgrencilerin kisisel
alanda bilgisayar kullanimlar1 konusunda ailelerin roliine dikkat ¢ekmekte ve bu dogrultuda
ailelerin bilgi sahibi olmasmin 6nemine deginmektedirler. Egitim fakiiltesi O6grencilerinin
Internet kullanim durumlarinin incelendigi bir baska arastirmada ise 6grencilerin Interneti “ders,
Odev, arastirma yapmak, haberlesme, mesaj gondermek/almak ve eglence amagh kullandiklart”
belirtilmektedir (Sahin, Aydin ve Balay, 2016). Siralanan arastirmalar degerlendirildiginde
ogrencilerin Internet kullanimlari ve Internet bagimliliklari konusunda birgok etkenin
bulundugu goriilmektedir. Ogrencilerin, Interneti ve buna bagl uygulamalar1 kullanimlarinda
egitsel yonden faydanin saglanabilmesi géz ardi edilmemesi gereken bir konudur. Bu konuda
Yalcginalp ve Askar (2003) 6grencilerin Internet vasitasiyla bilgiye erisimlerinde, bilgi arama
tarzlarmin ve bilgiye ulagsma stratejilerinin 6nemli oldugunu belirtirler. Benzer bir bagka
calismada da Internette “bilgi arama stratejilerinin bilgi arama tarzlan ile iliskili oldugu”
sonucuna ulasilmistir (Celen ve Seferoglu, 2017). Bu niteliklerin kazanilmasinda ise okulun
roliiniin 6nemli oldugu bilinmektedir. Bu durum Internet kullanimi konusunda etkin sekilde
verimli olunabilmesi i¢in okul, aile, 6grenci gibi unsurlarin iletisim ve isbirligi i¢inde olmalarini
gerektirmektedir.

Kestel ve Aybiyik’in (2016) arastirmalarina gére 6grenciler siber zorbaliga en yiiksek
oranda sosyal aglarda maruz kalmaktadirlar. Arastirmacilara gore sanal ortamdaki bu
olumsuzluk ger¢ek yasama da yansiyabilmekte ve etkisini burada da siirdiirebilmektedir. Ayrica
arastirmacilar bu tiirlii olumsuzluklara maruz kalan bireylerin, bu durumlari korku, utanma gibi
sebeplerden dolayi ailelerinden gizledikleri de tespit etmislerdir.

Yapilan bu arastirmanin amaci Internetin egitsel amaglar dogrultusunda kullanilmasi
lizerine yapilan arastirmalarin analiz edilmesidir. Bu ¢alismanin arastirma sorulari sunlardir:

1. Internet ve sosyal medya egitsel amaglar dogrultusunda kullaniimakta midir?

2. Internet kullanimmin egitsel acilardan degerlendirilmesinde hangi konular 6n plana
¢tkmaktadir?

3. Internet kullanimimin 6grenciler ve dgretmenler iizerindeki etkileri nelerdir?

Yontem

Nitel arastirma yontemlerinden durum c¢aligmasinin kullanildigi bu ¢alismanin evrenini
Internetin egitsel amaglar dogrultusunda kullanilmasina yénelik arastirmalar olusturmustur.
Nitel arastirma yontemlerinde siklikla kullanilan bu yontemi —durum calismasini- Aytagli
(2012, s. 9) “Durum caligmalar1 6zellikle program degerlendirme arastirmalarinda kullanilmasi
¢ok uygun olmakla birlikte derinlemesine veri gerektiren diger tiim arastirma konularinda da
verim saglayacaktir.” seklinde agiklamaktadir. Bu durum arastirmada Internetin egitsel amaclar
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dogrultusunda kullanimina yonelik detayli verilere ulasilmasinda arasgtirmaciya katki
saglamustir.

Arastirmanin Orneklemi

Arastirmada amach ornekleme yodntemi kullanilmustir. Internetin egitsel amaclar
dogrultusunda kullanimi {izerine yapilan arastirmalar arasindan lisansiistii tezler Orneklem
olarak belirlenmistir. Lisanstistii tezlere ulagilmasinda Yiiksekogretim Kurulu Tez Merkezinden
faydalanilmistir. Yapilan incelemelerde aragtirma konusu ile ilgili oldugu tespit edilen 40
lisansiistii tez tespit edilmistir. Bu tezlerden aragtirmanin kapsamu ile uyumlu oldugu belirlenen
10 lisansiistii tez incelenmistir. Incelenen bu tezlerin tamam yiiksek lisans tezidir. Arastirmada
incelenen tezlere ait bilgiler su sekildedir:

1. Aslan, G. (2017). Ortaokul 6grencilerinin sosyal medya kullanim aligkanliklarina
yonelik bir inceleme (Yiiksek lisans tezi).

2. Bedir, A. (2016). Sosyal medya kullaniminin iiniversite 6grencilerinin akademik
basarilarina ve tutumlarina etkisi (Yiiksek lisans tezi).

3. Durdu, A. (2019). Ortaokul 7. ve 8. simif 6grencilerinin sosyal medya bagimliliklar
ve akademik erteleme davranislarinin incelenmesi (Yiiksek lisans tezi).

4. Giinaydn, S. (2017). Ogretmenlerin sosyal medya kullanim endiseleri ve
farkindaliklar1 (Yiksek lisans tezi).

5. Giiney, B. (2018). Sosyal bilgiler 6gretmen adaylarinin sosyal medya kullanimlarinin
medya okuryazarlik diizeyinde farkli degiskenler agisindan incelenmesi (Yiiksek lisans
tezi).

6. Giiriltd, E. (2016). Lise 6grencilerinin sosyal medya bagimliliklart ve akademik
erteleme davranislari arasindaki iliskinin incelenmesi (Yiksek lisans tezi).

7. Mansuroglu, S. (2019). Sosyal medya imajlarinin 16-24 yas arasi isitme engelli lise
Ogrencilerinin sanatsal yaratimlarina etkisi (Yiiksek lisans tezi).

8. Mentese, M. (2013). Sosyal medya ortam ve araglarinin egitimde kullanimina iligkin
okul yoneticilerinin ve 6gretmenlerin goriisleri (Yiiksek lisans tezi).

9. Sezer, M. (2019). Lise 3. ve 4. simf dgrencilerinin mesleki olgunluklari ile Internet
kullanim amaglari, sosyal medya tutumlari ve medya okuryazarliklar: arasindaki iligkinin
incelenmesi (Yiiksek lisans tezi).

10. Tung, U. (2017). Egitsel bilgisayar oyunlarmin benimsenmesinde sosyal medya
etkisi (Yiiksek lisans tezi).

Bu calismada nitel arastirma yontemleri kullanilmistir. Elde edilen veriler dokiiman
analizi yontemi ile c¢ozimlenmistir. Yildinm (1999) bu analiz yoOnteminin egitim
aragtirmacilarina bilgi toplama yoniinden 6nemli avantajlar sagladigini belirtir. Bu arastirmada
lisansiistii tezlerden elde edilen veriler ile alandaki diger akademik c¢alismalarin igerikleri bir
arada toplanarak degerlendirilmistir. Bu dogrultuda Internetin egitsel amacli kullaniminda
ortaya ¢ikan konularin tespit edilmesi hedeflenmistir.
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Bulgular

Giiniimiizde etkin olarak kullanima sunulan Internet medyasinin tetikledigi bir alanda
sosyal medya iizerinde olmustur. Sosyal medya &grencilerin egitsel nitelikli kullanimi iizerine
giin gectikge 6nemi artmaktadir.

Sosyal medya iilkemiz insanlar1 agisindan diisiiniildiigiinde her kesime hitap eden bir
iletisim arac1 olarak goze c¢arpmaktadir. Hem kadin niifusun hem de erkek niifusun belli bir
kesiminin aktif olarak kullandigi goriilmektedir. Orta yas ve {izeri insanlarimizda daha g¢ok
facebook bir sosyal medya araci olarak kullanilirken geng¢ niifus yogunlukla instagram’i bir
sosyal medya aract olarak kullanmaktadir. Her iki sosyal medya aracini egitsel olarak
degerlendirdigimizde instagramin daha ¢ok gorsel olarak egitime destek verdigini gorebiliriz.
Ozellikle dil 6gretiminde kelime bilgisi ile ilgili olusturulmus hesaplar bulunmaktadir. Béylece
kullanan daha dogrusu ilgilenen insanlar bir egitim araci olarak bu sosyal medya araglarim
kullanabilirler.

Facebooka egitsel olarak bakildiginda toplanan Ogrenci gruplari tzerinden bilgi
paylasimi yapmanin olumlu sonuglar1 gosterilebilir. Ozellikle okul gibi kurumlarin facebook
hesab1 iizerinden yaptiklari duyurular okul resmi web sitelerine oranla daha genis alanlara
yayilabilmektedir. Her iki sosyal medya aracinin da milyonlarca iiyesinin oldugu goz 6niine
alindigina egitsel bir ara¢ olarak kullanilmamas: diisiiniilemez.

Teknoloji ¢aginda insanlarin cep telefonu kullanim git gide artmaktadir. Her gegen giin
insanlar bunu i¢in daha fazla vakit gegirmektedirler. Cep telefonu kullanim siirelerini goz oniine
aldigimizda en ¢ok vakit ayirilan alanin oyunlar haricinde sosyal medya uygulamalarinin oldugu
gbze carpmaktadir. Insanlarin her yer her zaman aktif olarak yaninda bulundurduklar1 mobil
cihazlarindaki bu sosyal medya uygulamalari egitsel agidan kullanmak i¢in doniistiiriilebilirler.

Cinsiyet agisindan bir degerlendirme yapilirsa kadinlarin erkeklere oranla facebooku
sosyal iligkiler anlaninda daha fazla kullandig1 6ne ¢ikmaktadir. Ogrencilerin facebook sosyal
medyasii kullanimin amaci yasa gore degisiklik gosteren bir durum olusturmaktadir. Ayrica
kullanim amaglar1 acisindan degerlendirildiginde 6grenim diizeylerine gore farkliliklar ortaya
cikabilmektedir. Facebook sosyal medyasini kullanim siiresi agisindan degerlendirdigimizde
siirekli Interneti olanlari olmayanlara gore daha fazla siire gegirdikleri ortaya c¢ikmaktadir.
Kullanilan cihazlara bakildiginda ise tablet, akilli telefon veya bilgisayar oldugu goriilmektedir.
Bu nokta bilgisayar sadece sosyal iletisim manasinda kullanilirken tablet ve telefonun egitsel
manada kullanimi1 yoniine gekilebilir (Yilmazsoy, 2018).

Sosyal medya uygulamalari igerisinde yer alan oyun uygulamalarin da ayri bir yeri
bulunmaktadir. Bu oyunlar kullanicilar tarafinda vakit gecirilen aktiviteler olarak goze
carpmaktadir. Oyunla Ogretimin lisans diizeyinde egitsel agidan derse ilgiyi artirdig
goriilmiistiir. Bundan dolay1 facebook sosyal medyasi tizerindeki egitsel oyunlarin sayisinin
artmas1 Ogrenme faaliyetlerin hizlanmasi agisindan Onemli olabilir (Tung, 2017). Lise
Ogrencileri acgisindan sosyal medya bagliliklarina bakilirsa orta diizey bir baglilik gostermektir.
Ayrica ortaya ¢ikan bu baglilik cinsiyete gore degisim gostermemektedir. Bundan dolay1 orta
ogretim diizeyindeki 6grenciler igin sosyal medya uygulamalari iizerinden egitsel amacl igerik
gelistirilmesine yogunlagsmakta fayda vardir. Ogrenciler tarafindan kullanilan bu biiyiik zaman
diliminin degerlendirilmesi acisindan faydali olacaktir (Giiriiltii, 2016).

Sosyal medya uygulamalari lise 6grencileri tarafindan daha ¢ok sosyal iletisim kurma

platformu olarak kullanilmaktadir. Ozellikle facebook ve instagram noktasinda baktigimizda iki
platformda da durumun farkli olmadigi goriilmektedir. Ogrencilerin herhangi bir sayfa
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paylasimmi begenmek i¢in igerigini dikkate aldigi goze carpmaktadir. Yani egitim vermeye
calistigimiz grubun ihtiyacina uygun icerikler yaratildiginda bunlarla ilgilenebilecegi ¢ikarimina
varilabilir (Aslan, 2017). Lise 6grencileri arasinda en ¢ok kullanilan sosyal medya uygulamasi
instagram olarak &ne ¢ikmaktadir. Internet kullamimi acisindan bakildiginda ise sosyallesme
amactyla kullaniliyor ¢ikariminda bulunabilir (Sezer, 2019).

Ogretmenlere sosyal medya uygulamalarini kullanmalar1 agisindan bakildiginda iki
grubun ortaya ¢iktidi goriilebilir. Ogrencilerdeki gibi sosyallesme adina ok kullanildig
sOylenemez. Ayrica yapilan paylasimlar ve takip edilen gruplar ve sayfalar agisindan dikkat
edilmektedir. Baz1 6gretmenler ise sosyal medya uygulamalarini kullanmaktan kaginmaktadir
(Giinaydin, 2017). Ogrenciler ve 6gretmenler agisindan sosyal medya kullanim yayginligim
karsilagtirirsak  6gretmenlerin  bu konuda daha ¢ekingen oldugu sonucuna varilabilir.
Ogretmenlerin sosyal medya uygulamalarinda 6grencileri ile iletisimde bulunmasi gocugun
gelisimini incelemesi ve takip etmesi agisindan Onemli olabilir. Bu tiir uygulamalarda
ogrencilerine egitsel amagh igerik 6gretmenler tarafindan iretilirse 6grencilerin sosyal medya
kullanimlar1 sadece sosyallesme noktasi olarak kalmaz egitsel bir boyut da alabilir.

Isitme engelli egitimleri igin egitim materyali gelistirmek 6nemli bir konu olarak gdze
carpmaktadir. Egitim sisteminin sozel dil tabanli bir sistem oldugu goz oniine alinirsa bu durum
icerisinde bulunan &grencilerin  egitiminde zorluklar ortaya ¢ikacaktir. Bu durumdaki
Ogrencilerin egitimi igin sosyal medya araglari etkili bir sekilde kullanilabilir. Platform tizerinde
egitsel amaclara uygun igeriklerin paylasimiyla egitime hiz kazandirilabilir (Mansuroglu, 2019).

Ortaokul Ogrencileri agisindan sosyal medya bagimliginin orta diizeyde oldugu
soylenebilir. Ozelikle 7 ve 8. smif dgrencileri icin gegerli bir durum olusturmaktadir. Bu
diizeydeki 6grenciler sosyal medya uygulamalarini takip etmesiyle anne ve baba egitim diizeyi
arasinda ilgi olmadigi goriilmektedir. Aymi lise 6grencilerinde oldugu gibi bu grupta da
sosyallesme acisindan kullanildig1 sonucuna varilabilir (Durdu, 2019). Universite dgrencileri
acgisindan bakildiginda sosyal medyan en ¢ok giindem takip etmek adina kullanilmaktadir.
Fotograf paylasma ve sohbet etmek amaglari ise ikinci planda kalmaktadir (Bedir, 2016). Tabii
ki burada facebook i¢in bu kaninin dogru oldugu gériilebilir. Instagram agisindan bakildiginda
fotograf paylagsmak daha Onemli olmaktadir. Sosyal medya uygulamalarinin &grenciler
tarafindan egitsel acidan etkili kullanimi adina seminerler verilebilir. Verilen bu seminerler
neticesinde 6grenciler bu uygulamalarin iglevini daha net kavrayacaklardir. Bdylece 6grenciler
tarafinda egitsel anlamda daha etkili kullanilabilir (Bedir, 2016).

Ogretmenlerin sosyal medya kullanim oranlar1 mesleki tecriibe siireleri artikca azalma
gbsterebilmektedir. Meslege yeni baslamis gretmenler gelisen ve degisen internet teknolojileri
ve sosyal medya uygulamalarina daha asina olmaktadir. Fakat is yogunlugundan kaynakli olarak
yeterince vakit ayirilamamaktadir. 5 yil {izerindeki kidemli 6gretmenlerde ise sosyal medya
uygulamalarinda hesap bulunmasi daha ¢ok olmaktadir (Mentese, 2013). Sosyal medya
uygulamalarinin yonetici ve Ogretmenler tarafindan egitsel olarak kullanilmasi 6grencileri
egitim siiregleri boyunca daha aktif olarak okula baglayacak bir ara¢ haline getirebilir.
Mentese’ye (2013) gore ders materyallerinin her yerde acik oldugu, geleneksel egitim
yontemlerinin degistigi, egitim ile ilgili geri bildirimin daha hizli olmasi saglanabilir. Giiney
(2018)’in arastirmasinda sosyal bilgiler 6gretmen adaylar1 arasindan yapilan arastirmada her iki
adaydan birinin haftada 20 saatten fazla internet medyasim kullandig1 ortaya ¢ikmustir. Bu
durumdaki 6gretmen adaylarinin Internetin getirdigi sosyal medya araglar iizerinde gelismeleri
takip etmesi 6grencilere egitsel agidan fayda saglayabilecektir.
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Tartisma, Sonu¢ ve Oneriler

Bu arastirmada Internetin ve sosyal medyanin egitsel amagl kullanimi konulu
literatiirdeki c¢aligmalar incelenmistir. Bu dogrultuda aragtirmacilarin 6ne ¢ikan bazi
tespitlerinden rnekler siralanabilir. Ilk olarak Sahin ve Giilnar’in (2016) arastirma sonuglarina
gbre iiniversite ogrencileri, Interneti genelde iletisim kurma ve eglenebilme amaciyla
kullandiklarint belirtmektedir. Yine arastirma grubunu iiniversite dgrencilerinin olusturdugu
benzer bir calismada Koger (2012) ise “dgrencilerin Interneti en ¢ok bilgilenmek ve arastirma
yapmak, sosyal medya sitelerine erismek ve haberleri/gelismeleri takip etmek™ amaciyla
kullandiklar1 sonucuna ulasmustir. Koger (2012) ayrica &grencilerin genelinin Internete
baglandiklar1 zamanlarda sosyal medya sitelerini de en az bir kez ziyaret ettiklerini tespit
etmistir. Internet kullanimmin giderek farklilastigi goriilmektedir. Ozellikle sosyal medya
uygulamalarmin toplumda ve dolayli olarak Ogrenciler arasinda da yayginlastigi bilinen bir
durumdur. Bu konuda yapilan ¢aligmalar incelendiginde sosyal medya uygulamalarina egitsel
nitelik kazandirilmasinin bireysel ve toplumsal anlamda etkili olacag: belirtilmektedir (Ucga
Giines, 2016). Bu sonuglar bireylerin Interneti kullanim amagclarinin belirlenmesine katki
saglayacak niteliktedir.

Fidan (2019) internetin Tiirkgenin yabanci dil olarak ogretiminde kullamlabilirligi
konusundaki arastirmada Internetin ve Internet tabanli medya uygulamalarinin Sgrencilerin
Tiirkce kelimeler dgrenmelerine katkida bulundugu sonucuna ulasmustir. Bu durum Internetin
diger kullanim amaglariin yan1 sira 6grenme amaclh kullanildiginda da etkili olabilecegini
gostermektedir. Ayrica dogrudan 6grenim amach kullanilmasa dahi dil egitiminde Internet
karsilikl1 etkilesim gibi cesitli etkilerden dolay1 bireylerde gizil 6grenmeyi saglayabilmektedir.
Yalginalp ve Askar (2003) &grencilerin Internet vasitasiyla bilgiye erisimlerinde, bilgi arama
tarzlarinin ve bilgiye ulagma stratejilerinin 6nemli oldugunu belirtirler.

Yapilan bu arastirma sonuglari su sekilde 6zetlenebilir:

1. Erkek dgrenciler kiz dgrencilere gore Internete daha cok bagimlidir.

2. Internete bagimlilik imkanlar dogrultusunda artmaktadir.

3. Sosyal medyanin egitsel agidan kullanimina y6nelik ¢aligmalar gereklidir.

4. Yapilan arastirmalarin geneline bakildiginda bagimlilik iizerine ¢aligmalar yapildigi
tespit edilmistir.

5. Sosyal medyada popiiler olan platformlar donemsel acidan degisken bir yapidadir.

6. Insanlarin sosyal medyaya yonelim istekleri yazi okumandan ziyade yaptiklarini
kanitlayacak olan resim paylasan mecralara dogru kaymustir.

7. Internete erisim aracinin ve amacinin giderek sosyal medya uygulamalari
dogrultusunda sekillendigi belirlenmistir.

Gilintimiizde sosyal medyanin yogun olarak kullanildigi bu platformlar igin igerik
tiretecek ¢aligmalarin artmasi gerekmektedir. Yapilan bu ¢alismalar ile dil egitim ve uzaktan
Ogretim konusunda caligmalarin etkinligi artirabilir. Uzaktan egitim programlarimin git gide
arttig1 bu dénemde insanlarin vakit gegirmek i¢in, eglenmek igin kullandiklar1 bu tiir mecralarin
egitim i¢in de kullanilmasi biiylik 6nem arz edecektir.
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