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Dear IJES Readers,

Five research papers in total were included in the first volume of IJES. These
papers were mostly related to teaching English as a foreign language while
there was one study related to teaching Turkish language. Research on
foreign language learning has recently emerged to be more abundant than
ever before due to the requirements of the new century. Further, studies on
teaching foreign languages have extensively increased by means of applied
sciences. As International Journal of Educational Spectrum, in our first
volume, we have included specific papers in this broad perspective.

I would like to thank the authors who have contributed to the journal with
their valuable articles, the reviewers who have evaluated the papers, and all
the editors who honored us with their profound suggestions.

Prof. Dr. Dingay KOKSAL
Canakkale Onsekiz Mart University, Department of English Language Teaching
Chief Editor
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Abstract

This research aimed to identify student experiences in
digital storytelling by having them prepare digital stories
in science classes. In addition, the study also aimed to
examine the quality of student products, i.e. the digital
stories prepared by students. Therefore, 7" graders’
experiences in digital storytelling were examined in
terms of several sub dimensions such as how they defined
their experiences according to the stages of digital
storytelling, the difficulties they experienced in digital
storytelling process and the contributions of digital
storytelling process. The research was carried out with
the case study method, a qualitative research method, in a
secondary school in Adana with students at various
academic achievement levels. The study group included
23 7" graders. The data were obtained through semi-
structured interviews and from examining the student
products (digital stories). The 8-week implementation
process included the preparation of digital stories within
the scope of the science class. Interviews, which were
conducted with students before and after the
implementation, were analyzed by content analysis. The
digital stories prepared by students were evaluated using
rubrics based on the criteria listed in literature. Findings
show that the majority of students had no difficulties but
felt rather excited and had fun about the process during
the writing phase. In addition, positive feelings such as
happiness and contentment were reported during the
phases of storyboard creation and story digitization.
Students were reported to experience problems in
recording their voices and using some of the programs
during the digital storytelling process. However, students
were observed to believe that they learned subjects better
and more permanently through digital storytelling. On the
other hand, it was found that the digital stories created by
students met the criteria in the literature and were able to
present successful products.

Key Words: Science, digital story, digital storytelling

Ozet

Bu aragtirmanin amaci fen bilimleri dersinde 6grencilere
dijital 0ykii hazirlatarak, onlarin yasadiklari deneyimleri
belirlemektir. Bununla birlikte dgrencilerin hazirladiklart
dijital ~ oykilerin  (O6grenci  Uriinlerinin)  niteligini
incelemek de ¢alismanin  bir diger amacini
olusturmaktadir. Bu nedenle arastirmada yedinci smnif
ogrencilerinin dijital 6ykii hazirlama deneyimlerini dijital
Oykii olusturma asamalarina gore nasil tanimladiklari,
dijital Oykiileme siirecinde yasanilan zorluklar ve bu
siirecin katkilar1 ¢alismanin alt boyutlar1 olarak ele
alinmigtir. Calisma, nitel aragtirma yontemlerinden
durum c¢aligmasina gore yiiriitilmistiir. Arastirma,
Adana’nin merkez ilgesinde bulunan farkli akademik
basart diizeyinde dgrencilerin bulundugu bir ortaokulda
gerceklestirilmistir. Calisma grubunda 7. Sinif diizeyinde
O0grenim goren 23 Ogrenci yer almaktadir. Arastirmada
veriler yari-yapilandirilmig goriisme ve 6grenci iriinleri
(dijital oykdiler) ile elde edilmistir. Uygulama siirecinde
fen bilimleri dersi kapsaminda 6grencilere dijital dykiiler
hazirlatilmis ve ¢alisma 8 haftada gergeklestirilmistir.
Uygulama oOncesinde ve sonunda &grenciler ile
miilakatlar yapilmistir. Miilakatlar icerik analizine tabi
tutulmustur. Ogrenciler tarafindan hazirlanan dijital
Oykiiler ise alanyazindaki olgiitler dogrultusunda rubrik
kullanilarak degerlendirilmistir. Arastirmanin
bulgularmda dijital 6ykii yazma asamasinda 6grencilerin
¢ogunlugunun zorluk yasamadigi bu siirecte eglendigi ve
siirecten dolayr heyecan duydugu goriilmiistiir. Ayrica
Oykii panosu olusturma ve Oykilyli dijitallestirme
asamalarinda dgrencilerin - ¢ogunlukla mutlu olma,
kendilerini iyi hissetme gibi olumlu duygulara sahip
olduklar1 tespit edilmistir. Dijital 6ykiileme siirecinde
ogrencilerin seslerini kaydetme ve bazi programlarin
kullanimma yonelik kisimlarda sikintilar yasanabildigi
gOriilmiistiir. Bununla birlikte &grencilerin,  dijital
Oykiileme ile konular1 daha iyi ve daha kalic1 6grendigine
inandig1 goriilmektedir. Ogrenciler tarafindan olusturulan
dijital oykiilerin ise alanyazindaki kriteleri sagladigi ve
basarili lirlinler ortaya koyabildigi tespit edilmistir.

Anahtar Kelimeler: Fen bilimleri, dijital oykd, dijital
Oykii anlatimi

*Bu ¢alisma 1. Yazarin yiiksek lisans tezinin bir béliimiinii icermektedir.
1. Ogretmen, Mehmet Adil Ikiz Ortaokulu, Tiirkiye, emel_alphan@hotmail.com, ORCID:0000-0001-7520-5674
2. Dr. Ogr. Uyesi, Mersin Universitesi, Tiirkiye, feride@mersin.edu.tr, ORCID: 0000-0003-1037-1473
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1. Giris

Gliniimiizde teknoloji hizla degigsmekte ve bu degisimler egitim-6gretim ortami dahil
olmak iizere yasamimizin her alaninmi etkilemektedir (Karakoyun, 2014). S6z konusu hizl
degisim bilimsel bilgileri de siirekli arttirmakta ve gerek egitim bilimlerinin gerekse fen
egitiminin yol haritasinda 6nemli rol oynamaktadir (MEB, 2018). Bu baglamda biitiin
toplumlar yeni gelismeler 1s1g¢inda fen bilimleri egitiminin kalitesini arttirmaya ve teknolojiyi
ders igi etkinliklerde etkili bir sekilde kullanmaya yonelik arastirmalar yapmaktadir (Lewis,
2006). Bir diger ifade ile egitim ortamlarmin teknolojiyle birlestirilmesi sayesinde egitimin
amaglarinin ve kazanimlarinin, ileri teknoloji ile desteklenmesi s6z konusu olabilecegi
diistiniilmektedir (Kurudayioglu ve Bal, 2014). Egitimdeki amaglarin, 6grenme ortamlarinin
degisebildigi gibi hizla degisen teknolojiyle beraber giiniimiiz Ogrenci profili de
degismektedir. Prensky’e (2001) gore glinimiizde “dijital yerli” olarak adlandirilan ag
ortamiyla her giin etkilesim i¢inde olan bir 6grenci profili mevcuttur. Teknolojiyle i¢ ige olan
bu tiir 6grencilerin derse olan ilgini artirmak ve onlar1 derse motive etmek icin teknolojinin
Ogretim ortamina dahil edilmesi egitimcilerin son dénemlerde arastirma konusu olmaktadir
(Lowther, Strahl, Inan ve Ross, 2008; Sen, 2001). Dijital yerli olarak adlandirilan 6grenciler
teknolojinin dgretim ortamina entegre edilmesini bir ihtiyaca doniistiirmektedir (Sadik, 2008).
Teknoloji-egitim entegrasyonunda birgok farkli yontem ve uygulamadan bahsedilebilir. Bu
uygulamalardan bir tanesi olan dijital oykiileme ile ilgili alanyazinda bir¢ok tanimlama
bulunmaktadir (Meadows, 2003; Robin ve Pierson, 2005; Robin, 2006; Wang ve Zhan, 2010).
En genel tanimi ile dijital Oykiileme, metin ve ses gibi multimedya Ogelerinin bir konu
ekseninde ele alinip bilgisayar ortaminda ¢oklu ortam sunumu seklinde sunulmasidir (Bull ve
Kajder, 2004; Chung, 2007). Dijital 6ykii, 6gretmenlerin siniflarinda teknolojiyi daha etkili
kullanabilmeleri i¢in yararlanilabilecek bir teknoloji uygulamasina zemin hazirlarken
ogrencilerin de ¢oklu medya teknolojilerini kullanarak video, resim, miizik, dykiileme ve ses
efektlerini bir araya getirerek kendi senaryolarmi anlatmalarina imkéan saglayabilmektedir
(Kocaman Karoglu, 2015; Robin, 2008). Bir baska ifade ile dijital ykiilerin 6gretmenler i¢in
etkili bir 6gretim araci iken, 6grenciler i¢in etkili bir 6grenme araci oldugu sdylenebilir
(Robin, 2006). Dijital oOykiileme alaninda calisan egitimciler ve arastirmacilar dijital
Oykiilemenin Ogretim ortamlarinda kullanilabilecek etkili bir yaklasim oldugunu ifade
etmektedir (Baim, 2015; Bromberg, Techatassanasoontorn ve Andrade, 2013; Coutinho,
2010; Demirer, 2013; Dupain ve Maguire, 2005; Sancar Tokmak, Siirmeli ve Ozgelen, 2014;
Yoon, 2013). Bununla birlikte aragtirmacilar dijital dykiileme ile Ogrencilerin, arastirma,
bilgiyi analiz etme, yaratici ve elestirel diigiinme gibi bir¢ok beceriyi aktif hale getirdigini
ifade etmektedir (Hull ve Katz, 2006; Ohler, 2008; Smeda, Dakich ve Sharda 2010; Yang ve
Wu, 2012; Yuksel, Robin ve McNeil, 2011). Yukarida bahsedilen birgok beceriyi
aktiflestirmesi ve bircok duyuya hitap etmesi sebebiyle dijital 6ykii anlatimlarinin, uygun bir
Ogretim materyali olabilecegi diisiiniilmektedir (Kurudayioglu ve Bal, 2014). Ancak
uluslararas1 alanyazinda ve bir¢ok bransta yer alan ¢alismalar olmasina karsin ulusal
alanyazinda ve fen egitimi alaninda dijital oykii ile ilgili ¢alisma sayisinin az sayida oldugu
sOylenebilir (Sancar Tokmak, Siirmeli ve Ozgelen, 2014; Ulum ve Ercan Yalman, 2018). Bu
sebeple dijital oykii ile fen bilimlerini bir araya getirmeyi amacglayan bu arastirmanin
alanyazina katki saglayabilecegi diistinilmektedir. S6z konusu g¢alismada fen bilimleri
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dersinde ogrencilere dijital Oykii hazirlatarak, onlarin yasadiklari deneyimleri belirlemek
amaglanmistir. Bu amag ¢ercevesinde agsagidaki arastirma sorularia cevap aranmistir.

1- Yedinci smif 6grencileri dijital dykii hazirlama deneyimleri dijital 6ykii olusturma
asamalarina (Oykii yazma asamasi, Oykli panosu olusturma asamast ve Oykiiniin
dijitallestirilmesi asamast) gore nasildir?

2- Fen bilimleri dersinde hazirlanan dijital oykiilerin degerlendirme oOlgiitlerine gore
sonuclar1 nasildir?

2. Yontem

Bu arastirma nitel aragtirma yontemlerinden durum ¢alismasina gore yiiriitilmiistiir.
Mc Millan (2004) durum calismasini, bir veya daha ¢ok olayin, ortamin, sosyal grubun,
programin veya birbirine bagli sistemlerin ayrintili incelendigi yontem seklinde tanimlamistir.
Bir diger ifade ile durum c¢aligmasi, ‘nasil’ ve ‘nigin’ sorularinin temel alindigi, arastirmacinin
bir olgu ya da olay1 derinlemesine inceledigi ve birgcok veri toplama aracini beraber kullandigi
arastirma yontemidir (Yildirim ve Simsek, 2016, s. 289). Bu arastirmada da veri toplama araci
olarak yari-yapilandirilmis goriisme ve Ogrenci {irlinleri kullanilarak 6grencilerin dijital
Oykiileme siirecine iliskin deneyimleri ayrintili bir sekilde incelenmek istenmistir. Bu sebeple
caligmanin durum ¢alismasina gore gerceklestirilmesinin uygun oldugu diisiintilmiistiir.

2.1. Calisma Grubu

Calisma grubu Adana ili merkez ilgesinde bulunan farkli akademik basari
diizeylerindeki 6grencilerin bulundugu bir ortaokulda, 7. Sinifta 6grenim goren 23 6grenciden
olusmaktadir. Ogrencilerin aileleri sosyoekonomik olarak orta seviyededir. Smifta akademik
basar1 yoniinden her diizeyde Ogrenci bulunmaktadir. Calisma grubu amacgli O6rnekleme
yontemlerinden kolay ulasilabilir 6rnekleme yontemine gore belirlenmistir. Kolay ulasilabilir
ornekleme arastirmaci icin elverisli olmakla beraber, aragtirmaciya pratiklik ve hiz kazandiran
bir yontemdir (Merriam, 2013, s. 88).

Okul ayn1 zamanda birinci aragtirmacinin 6gretmenlik yaptigi okuldur. Bu durumda
arastirmaci, uygulayici arastirmaci roliindedir. Calisma aragtirmacinin 6gretim yaptigi 7. Sinif
fen bilimleri dersi kapsaminda gergeklestirilmistir.

2.2. Veri Toplama Araglari

Bu arastirmada veriler yari-yapilandirilmis goriisme ve Ogrenci tirlinleri (dijital
Oykiiler) ile elde edilmistir.

Yari-yapilandirilmis gériisme: Bu arastirmada Ogrenciler ile yari-yapilandirilmig
goriismeler yapilarak Ogrencilerin dijital 6ykii yazma siirecine yonelik deneyimleri tespit
edilmeye ¢alisilmistir. Bu amagla uygulama Oncesi dort, uygulama sonrasinda ise sekiz adet
acik ucglu soru yoneltilmistir.  Yar1 yapilandirilmis goriismeler sayesinde derinlemesine
bilgiler elde edilebilir (Ekiz, 2013, s.63). Bu sebeple arastirmada veri toplama araci olarak
gorlismeler tercih edilmistir. Dijital Oykiilemenin asamalarina (6ykii yazma, oykii panosu
olusturma ve dykiiniin dijitallestirilmesi) yonelik sorular ayrintili bir sekilde ve sonda sorular
esliginde sorulmustur. Bahsedilen gériisme sorular1 Ek 1°de yer almaktadir.
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Osrenci iiriinleri (Dijital Oykiiler): 7. Sif dgrencilerinin fen bilimleri dersinde bu
arastirma kapsaminda hazirladiklar1 dijital Oykiiler calismada veri toplama araci olarak
kullanilmistir. Boylece Ogrencilerin hazirladiklart dijital Oykiilerin alanyazindaki kriterler
dogrultusunda gergek bir dijital dykii olup olmadig1 da ayrica deneyimlenmek istemistir. Bu
sebeple dijital oykiiler hem bir veri toplama araci niteliginde hem de silire¢ sonunda ortaya
¢ikan iiriin niteliginde oldugu sdylenebilir. Ogrencilerin olusturdugu dijital dykiiler, dijital
Oykii degerlendirme rubrigine gore degerlendirilmistir. Dijital oykiileri degerlendirmedeki
amac¢ hazirlanan videonun dijital 6ykii formatina uygunlugunu belirlemektir. Dijital 6ykii
degerlendirme rubrigi Ek 2°de yer almaktadir.

2.3. Verilerin Analizi

Bu calismada yar1 yapilandirilmig goériismelerden elde edilen veriler igerik analizi ile
analiz edilmistir. Icerik analizi, arastirma sonuglarindan ¢ikarilan gecerli yorumlarm bir takim
islem sonucu ortaya konuldugu bir tekniktir (Kogak ve Arun, 2006). Goriismeler oncelikle
transkript edilerek verilerin kodlanmas1 gerceklestirilmistir. Ardindan ortak kod ve temalar
olusturulmustur. Verilerin kodlara ve temalara gore diizenlenmesi ve tanimlanmasi
isleminden sonra bulgularin yorumlanmasi islemine ge¢ilmistir. Verilerin sunulmasi ve daha
anlasilir olmast icin modeller, semalar ve ham verilerden direkt alintilar okuyucuya
sunulmustur. Ogrenci iiriinlerinden elde edilen veriler ise dijital dykii degerlendirme rubrigine
gore degerlendirilmistir ve iki arastirmaci tarafindan analizler karsilastirilmistir.

2.4. Gegerlik ve Giivenirlik Calismalar:

Uygulamada gecgerlik ve giivenirligi artirmak i¢in bircok ¢alisma yapilmistir.
Oncelikle gecerligi artirmak igin veriler iki farkli veri toplama aracindan elde edilerek veri
toplama yollar1 ¢esitlendirilmistir. Arastirmada yari-yapilandirilmig goriismelerden elde edilen
verilerden yola cikilarak olusturulan kodlamalar ve temalar iki arastirmaci tarafindan
incelenmistir. Goriis birligi ve goriis ayriligi olan noktalar tartisilmis gerekli diizenlemeler
yapilmistir. Aragtirma giivenirliginin hesaplanmasinda Miles ve Huberman’in (1994) 6nerdigi
uyum yilizdesi formiili kullanilmistir. Goriis birligi iki arastirmaci arasinda ,98 c¢ikmistir.
Alanyazinda yapilan incelemede giivenirlik formiiliiyle hesaplanan sonucun ,70 ve {izerinde
olmast durumunda degerlendirmeyi yapan kisiler arasi gilivenirligin saglanmis olacag:
belirtilmektedir (Miles ve Huberman, 1994). Arastirmada inandiriciik ve aktarilabilirligi
saglayabilmek amaciyla dgrencilerin ifadelerine sik sik yer verilmistir. Ogrenci iiriinlerinden elde
edilen veriler dijital Oykii degerlendirme rubrigi de alanyazinda Barrett (2006) tarafindan
gelistirilen ve dijital dykiilemenin kritelerini ve agamalarini ayr1 ayr1 gz onlinde bulunduran bir
rubriktir.

2.5. Islem Basamaklari

Uygulamanin ilk haftasinda, Ogrencilere arastirmacilar tarafindan hazirlanan iki
saatlik dijital oykiileme egitimi verilmistir. Bu egitimle dijital 6ykii olusturma siirecinin oykii
yazma, Oykii panosu olusturma ve Oykiiyii dijitallestirme asamalarindan olustugu ve bu
asamalarda neler yapilmasi gerektigi aciklanmistir. Ogrencilerin seviyelerine uygun &rnek
dijital oykiiler gosterilmistir. Tiim 6grencilerin esitlik saglanmasi agisindan ayni programi
kullanarak oOykiiyli dijitallestirmeleri istendiginden bu siirecte Ogrencilere dijital oykii
olusturmay1 saglayacak Microsoft Photostory-3 bilgisayar programinin nasil kullanilacagi
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hakkinda bilgi verilmistir. Ogrencilerden bir sonraki haftaya kadar olusturacaklar1 dijital
oykileri i¢in 7. Smuf fen bilimleri 6gretim programinda yer alan bir konu belirlemeleri
istenmistir.

Ikinci hafia, dgrencilerin belirledigi konular {izerinde konusularak karara varmalari
saglanmistir. Ogrenciler se¢im yapacaklar1 fen konusunda alan bilgisi engeline takilmamas1
icin Ozgiir bir sekilde se¢cim hakki sunulmustur. Bir sonraki hafta i¢in sectikleri konu ile ilgili
yazacaklar1 dykiilerinin taslak metinlerini olusturmalar1 istenmistir.

Uygulamanin tigiincii haftasinda 6grenciler hazirladiklar1 6ykii senaryolarini sinifta
paylagsmislardir. Hazirlanan senaryo taslaklari ile ilgili hem diger 6grenciler hem de 6gretmen
tarafindan doniitler verilmistir. Varsa kavram yanilgilar1 diizeltilmistir. Bir sonraki hafta bu
doniitlere gore 0grencilerin senaryolarinda gerekli diizeltmeleri yapmalar: istenmistir. Ayrica
Oykii senaryolarini boliimlerine ayirmalari istenmistir.

Uygulamanmin  dordiincii  haftasinda Ogrenciler 0Oykii senaryolarini  yazmayi
tamamlamislardir. Yapilan 6ykii bolimlemeleri incelenmis gerekli diizeltmeler yapilmistir.
Bir sonraki hafta Oykii boliimlerine uygun ¢oklu ortam materyallerini (resim, miizik,
animasyon vb.) arastirarak belirlemeleri istenmistir.

Uygulamanmin  besinci  haftasinda olusturulan O6ykii panolart smifa sunulmus,
Ogretmen ve 6grencilerce incelenerek gerekli diizeltmeler yapilmistir. Bir sonraki hafta i¢in
yapilan doniitlere gore Oykii panolarinin diizenlenmesi istenmistir.

Uygulamanin altinct haftast 6grenciler 6ykii panolarini doniitlere gore diizenleyip
tamamlayarak gelmislerdir. Bir sonraki hafta i¢cin 6grencilerden Photostory-3 programiyla
Oykiilerini dijitallestirmeleri ve seslendirmeleri istenmistir.

Uygulamanmin yedinci haftas: 6grencilerin olusturduklart dijital Oykiiler simifta
sunulmustur. Heniiz tamamlayamayanlar veya eksik yapanlar i¢in bir hafta daha siire
taninmistir.

Uygulamanin sekizinci haftasi kalan dijital 6ykii sunumlar1 yapilmis ve tiim dijital
oykiilerin sunumu ve degerlendirilmesi tamamlanmistir.

Stire¢ sonunda arastirmaci Oykiilerin dijitallestirilmesi asamasinda yasanilan
deneyimleri belirlemek i¢in goriismeler yapmis ve dijital Oykiileri, bilgisayar ortamina
kaydetmistir. Ogrenciler c¢alismalarin1 genelde evdeki bilgisayarlar1 ile zaman zaman ise
okuldaki bilgisayar laboratuvarini kullanarak yapmigslardir. Ancak evinde bilgisayari olmayan
iki 6grenci okuldaki bilgisayar laboratuvarini kullanmislardir.Yapilan uygulamada 6grenciler
bu asamalarin her birine gereken 6zeni gostererek caligmalarini tamamlamislardir. Robin ve
McNeil (2012), dijital hikaye olusturma siirecinin anahtar bilesenlerinin Gnemine vurgu
yaparak bir siralama yapmistir. Bu bilesenler anlamli bir konu se¢me, iyi yapilanmis bir metin
gelistirme, yiiksek kalite medya dosyalari ile ¢alisma ve Ogrencileri devam eden bir
degerlendirme siirecine dahil etmeyi icerir. Bu baglamda dijital hikaye siirecinin her bir
bileseninin (ilk dizayn asamasindan son noktasina kadar) 6nemli oldugu belirtilebilir. Bu
arastirmada da s6z konusu asamalarin tamamina yer verildigi ve siirecin alanyazindaki
kriterler dogrultusunda hafta hafta takip edildigi sdylenebilir.
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3. Bulgular

On miilakatlarda dgrencilere siireg dncesindeki proje ddevi ile ilgili bilgi durumlar,
deneyimleri ve beklentilerini tespit etmek amaciyla sorular sorulmustur. Katilimer goriislerine
iligkin cevaplar Sekil 1’de gorsel olarak sunulmustur.

Teknoloji
igermeli
9)
Arastirmaya Eal i (20
dayali (7) 5 ) glenceli (20) -
Eglenceli (11) —> Ogretici (9)
Proje 6devinde olmasi Beklentiler
gerekenler (20)
\ UYGULAMA ONCESI — &
OGRENCI GORUSLERI
/ Zorlayici (7)
Proje odevi
Proje deneyimi Oykii yazmada Seslendirmede
zorlanma (3) zorlanma (4)

(40)

/ h
Proje

deneyimindeki

Onceki proje hisler (14)
odevleri (40)

Sekil 1: Uygulama Oncesi Ogrenci Goriisleri

On goriismelerin temalar1 beklentiler, proje ddevi seklinde ortaya ¢ikmustir. Soz
konusu temalarin alt boyutlar1 renklendirilerek (sar1 ve mavi renkli) ve frekanslar1 parantez
icinde gosterilerek sunulmustur. Katilimeilardan 20 6grenci dijital Oykiileme siirecinin
eglenceli gegecegini, 9 Ogrenci Ogretici bir siire¢ olacagimi ve fazla zorlanmadan
yapabilecegini belirtmislerdir. Ogrenciler ayrica, dykii yazmayi ve bilgisayar kullanmay1
sevdikleri i¢in boyle diistindiiklerini ifade etmislerdir. 7 68renci ise bilgisayarda fazla vakit
gecirmediginden dolay1 biraz zorlanabilecegini belirtmistir. 3 6grenci Oykii yazma kisminda
biraz zorlanabilecegini belirtirken, 4 68renci ise seslerinin kotii ¢ikma endisesiyle seslendirme
kisminda zorlanabilecegini belirtmistir. Genel olarak ogrenciler, dijital Oykii olusturma
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siirecinin eglenceli ve ogretici bir siire¢ olacagmi diisiinmektedirler. Ogrenci 7’nin
goriislerinden bir kesit asagida sunulmustur.

O-7: byi gegecegini diisiiniiyorum. Oykii yazma kisminda zorlanmayacagimi ama
seslendirme kisminda zorlanacagimi  diisiiniiyorum. Seslendirme kismuin da
cekindigim icin zor gelecegini diigiiniiyorum. Bilgisayar kullanma kisminda
zorlanmam. Eglenceli bir siire¢ olacak.

Bu bulgulara ek olarak 6grencilere hem teknik alandaki bilgileri hem de dijital 6ykii
ile ilgili bilgileri soruldugunda 3 6grenci daha 6nceden Photostory programini kullanarak
Oykii seslendirmesi yaptigini, 1 6grenci ise Movie Maker programiyla video olusturdugunu
belirtmistir. 6 6grenci bilgisayarda bu islemlerden yapmadigini belirtirken, diger 13 6grenci
ise fotograf kesme, bigimlendirme isleminden veya power point de sunu hazirlama igleminden
yaptigini belirtmistir. Genel olarak bakildiginda 6grencilerin ¢ogunlugunun dijital Oykii
olusturmadig1 veya Photostory programini kullanmadigi goriilmektedir. Ancak, 6grencilerin
cesitli bilgisayar programlarini kullanarak fotograf kesme, bigimlendirme, sunu hazirlama
islerini yapabildikleri soylenebilir.

Ogrencilere daha &nceki donemlerde yasadiklari proje deneyimlerine iliskin
deneyimleri soruldugunda 23 6grencinin toplamda 40 proje ddevine (fen bilimleri ve diger
derslerde) dahil olduklar1 belirlenmistir. Buna gore Ogrencilerin proje 6devi hazirlama
konusunda deneyimli ancak dijital dykii projesi hazirlamada deneyimsiz oldugu sdylenebilir.
S6z konusu projeler hazirlanirken 14 &grenci olumsuz duygularmi dile getirmis ve
ogrencilerin tamami olumsuz ifadeler kullanmigtir. Daha onceki proje deneyimlerinde 12
ogrenci zorlandigini dile getirmistir.

Ogrencilere bir proje ddevinde olmasi gereken kriterler soruldugunda 11 katilimei
proje Odevlerinin eglenceli olmast gerektigini ifade ederken 9 6grenci teknolojik araglarla
Odevlerin hazirlanmasi gerektigini belirtmistir. Ayrica “eglence” kelimesi hem 6grenciler
tarafindan belirlenen kriterler kisminda vurgulanan bir kelime olurken siirece yonelik
beklentiler kisminda da vurgulanan bir kelime olmustur. S6z konusu 6devlerin aragtirmaya
sevk etmesi gerektigini diisiinen 7 6grenci de goriismelerde bu noktaya vurgu yapmistir.
Genel olarak bakildiginda 6grenciler proje 6devlerinin eglenceli, gorsel igerikli olmasini ve
bilgisayarla hazirlanmasi gerektigini belirtmislerdir. Baz1 6grencilerin goriislerinden kesitler
asagida sunulmustur.

O-1: Odevler eglenceli konularda olmali, cok ezber gerektiren konular olmamali.

Bilgisayarda da olmal.

O-11: Eglenerek ve 6grenerek yapabilecegimiz bir sekilde olmali. Mesela égrenciler

bilgisayari sevdiginden bilgisayarla ilgili olabilir. Arastirip yazma olabilir.

Son goriismelerde 6grencilere silire¢ boyunca dahil olduklar1 proje odevi ile ilgili
goriis ve deneyimleri tespit etmek amaciyla sorular sorulmustur. Katilimer gortislerine iliskin
cevaplarm bir kismi Sekil 2’°de bir kismi ise tablolarda sunulmustur.
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dogrulugu (6)
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Dikkat edilen
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Olumlu
duygular (21)
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duygular (6)

Olumsuz
duygular (4)

Sekil 2: Uygulama Sonrasi Ogrenci Goriisleri

Uygulamanin birinci asamasi olan Oykili yazma asamasindaki siirece yonelik
duygular 6grencilere soruldugunda 17 6grenci siirecten olumlu kelimeler (eglenceli, giizel,
mutlu vb.) ile bahsetmistir. 7 6grenci ise siirecte yasadigi olumsuz durumlara (korkutucu,
sikict vb.) deginerek memnuniyetsizligini dile getirmistir. 10 6grenci dykiiniin konuya uygun
olmasim1 6nemsedigini belirtirken, 6 6grenci Oykil iginde sunulan fen bilimleri ile ilgili
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bilgilerin ve kavramlarin dogru olmasi gerektigini dile getirmistir. 5 Ogrenci Oykiiniin
unsurlarinin (karakter, olay, zaman, mekan) bir biitiinlilk i¢inde olmasi gerektigine vurgu
yaparken 5 Ogrenci siiregte arastirma yapmanin gerekliligin, 3 Ogrenci ise hazirlanan
oykiilerin uzun olmamasi gerektigini ifade etmistir.

Uygulamanin ikinci agamasi olan oykii panosu olusturma asamasinda ise Oncelikle
yasanilan siire¢ ve bu siirecte dikkat edilen hususlar soruldugunda 21 6grenci bu siirecte
olumlu duygular hissettigini dile getirmistir. Siireci eglenceli bulduklarimi ve basari
duygusunu tattiklarini belirten 6grenci ifadeleri mevcuttur. Asagida bu ifadelerden bir kesit
sunulmustur.

O-21: Dijital éykiide pano olustururken cok eglendim. Insana basart duygusunu da

tattirryor.

Oykii panosu olusturma asamasinda istenilen gérseli bulamayinca iizgiin olan ve bu
asama i¢in olumsuz gorlis beyan eden 4 6grenci de bulunmaktadir. Bununla birlikte Sykii
ogrencilerin neredeyse tamami uygun fotograf bulunmasi gerektigini ifade etmistir.

Uygulamanin {iglincli agamasi olan oykii dijitallestirilmesi agsamasinda 23 6grencinin
tamami bu asama i¢in olumlu ifadeler (eglenceli, mutlu, heyecan verici vb.) kullanmistir.
Bununla birlikte zaman zaman olumsuz duygulara (zorlayici, stresli, zaman alic1 vb.)
kapildigini dile getiren 6 6grenci de bulunmaktadir. Bununla birlikte 16 6grenci seslendirme
asamasina Ozellikle dikkat ettigini vurgulamistir.

Sekil 2’ye sigmayan ve ayrica sunulmasi gereken uygulama sonrast o6grenci
goriislerinin bir kism1 tablo olarak sunulmustur. Ogrencilerin yasadig: dijital Sykiileme
deneyimleri 3 asamada gerceklestirilmistir. S6z konusu asamalarda (dijital 6ykii yazma, oykii
panosu olusturma ve 0ykiiniin dijitallestirilmesi) yasanilan zorluklar 6grencilere soruldugunda
ogrenci deneyimleri Tablo 1°de yer almaktadir.

Tablo 1.
Dijital Oykiilemede Yasanilan Zorluklar
Kategori Kodlar Frekans
1. Asama Zorluk yagamama 11
1. Asama Zorluk yasama Oykiiniin kurgulamasi 4
Oykiiye baslik bulunmas1 3
Ciimle kuramama 4
Oykiiniin unsurlarmin belirlemesi 2
2. Asama Zorluk 5
yasamama
2. Asama Zorluk yagama Uygun gorsel bulamama 19
Oykilyii boliimleme 1
3. Asama Zorluk yasamama 4
3. Asama Zorluk yagama Sesimi kaydetme 11
Programi kullanma 3
Miizik ekleme 2
Boliimlerin siirelerini ayarlama 1
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Uygulamanin birinci asamasi olan dijital Oykiiyli yazma asamasinda zorluk
yasamadigini belirten 11 6grenci bulunmaktadir. Zorluk yasadigini belirten 6grencilerin ne tiir
sikintilar yasadigi kodlar halinde ¢ikartilmigtir. 4 6grenci Oykiiniin kurgulanmasinda sikinti
yasarken 3 Ogrenci Oykiiye baglik bulmakta zorlandigmi belirtmistir. 2 6grenci Oykiiniin
unsurlarimi belirlemekte ve 4 6grenci aklindakileri birlestirerek climle kuramadigini ve bu
noktada zorlandigini ifade etmistir.

Uygulamanin ikinci asamasi olan 0Oykii panosu olusturma asamasinda zorluk
yasamadigini belirten 5 6grenci bulunmaktadir. Oykii panosu olustururken zorluk yasadigini
belirten o6grencilerin biiylik bolimi (19 katilime1) Oykiiniin  boliimlerine uygun gorsel
bulmada sikinti yasadigini ifade etmistir. Ayrica 1 dgrenci Oykiiyii boliimlemede zorluk
yasadigini belirtmistir.

Uygulamanin {i¢lincii asamasi olan Oykiiyii dijitallestirme asamasinda zorluk
yasamadigini belirten 4 Ogrenci bulunmaktadir. Ses kaydetmede 11 Ogrenci, programi
kullanma asamasinda ise 3 Ogrenci sikintt yasamistir Bununla birlikte 2 6grenci miizik
eklemede ve 1 6grenci boliimlerin siirelerini ayarlamada zorluk yasadigini belirtmistir.

O-19: Dijital éykiide seslendirme asamasi bence insani strese sokuyor. En ¢ok uygun

fotograf bulamama kisminda ve ses ekleme asamasinda zorlandim diyebilirim

Uygulama sonrasinda yapilan 68renci goriismelerde Ogrencilere deneyimlenen bu
stirecin fen dersine ve dgrencilerin kisisel gelisimine ne gibi katkilar sagladigi sorulmustur.
Elde edilen bulgular Tablo 2°de gosterilmektedir.

Tablo 2.

Dijital Oykiileme Siirecinin Katkilar:

Kodlar Frekans
Konular1 daha iyi 6grenme 19
Photostory programini kullanmay1 6grenme 18
Bilgi ve becerilerde gelisim 15

Hayal giiciinii gelistirmesi 4
Eglenerek 6grenme 2
Bilgisayar kullanimini gelistirme 2
Dijital 6ykii hazirlamay1 6grenme 2
Yazma becerisinin gelismesi 1
Iletisim ve dayanisma 1

Ogrenciler agisindan dijital dykiileme siirecinin katkilari siralandiginda, bu siirecin fen
konularini daha iyi 6grenmeye zemin hazirladigr 19 kisi tarafindan vurgulanmistir. Bununla
birlikte Ogrencilerin teknoloji bilgilerindeki gelisim (6rnegin photostory programini
kullanmay1 6grenme) de 18 Ogrenci tarafindan dile getirilmistir. Katilimeilarin ¢ogu (15
Ogrenci) siire¢ boyunca bilgi ve becerilerinin gelisiminden s6z ettikleri goriilmiistiir. S6z
konusu bilgi ve becerilerin agilmasi istendiginde alan bilgisi, arastirma becerisi, yazma
becerisi gibi beceriler 6grenciler tarafindan siralanmistir. 4 6grenci siirecin hayal giiciinii
gelistirmeye katki sagladigini belirtirken 2 68renci siirecte eglendigini ve bilgisayar kullanim
bilgisini de arttirdi@ini1 belirtmistir. 1 dgrenci ise bu siirecin yazma becerisini arttirdigini ve

10



International Journal of Educational Spectrum E. Ulum, F. E. Yalman

kisisel gelisimine katki sagladigini, sosyal anlamda da iletisim becerisine katki sagladigin
ifade etmistir. Asagida 6grenci goriislerinden kesitler sunulmustur.

O-17: Artik bilgisayar: daha iyi kullaniyorum ve yazma becerimin de gelistigini
diistintiyorum. Tabi projeyi hazirlarken arkadaglarimla da iletisim kuruyorum.

O-7: Ben dijital hikaye hazirladigim fen konusunu cok iyi 6grendigimi diigiiniiyorum.
Bence bu sekilde daha kalict ogrenmeler olabilir.

Dijital Oykiileri (Ogrenci Uriinlerini) Degerlendirmeye Yénelik Bulgular

Ogrencilerin hazirladiklar1 dijital dykiilerin alanyazindaki kriterlere gdre ne derecede
uygun oldugu bu arastirmanm bir diger amacidir. Ogrencilerin hazirlamis olduklar dijital
oykiiler, dijital 6ykii degerlendirme rubrigine gore degerlendirilip puanlanmistir. S6z konusu
puanlamalar Tablo 3’te sunulmustur.

Tablo 3.
Osrenci Uriinlerinin (Dijital Oykiilerin) Dijital Oykii Degerlendirme Tablosuna Gére Puanlanma

Sonuclart

3 : % - 3 c
g 2 Z & 5 gz &£§5 £ sSs3 g Z2p9

QO A © o %) A O O M
ol 4 4 4 4 2 2 4 4 4 1 33
02 2 4 2 3 4 2 3 4 4 1 29
03 4 4 4 4 4 4 4 4 4 1 37
04 3 4 2 2 4 4 2 3 4 1 29
05 4 4 2 4 4 4 3 3 4 4 36
06 4 4 2 4 4 4 4 4 4 3 37
07 4 4 2 4 3 4 4 3 4 1 33
08 4 4 2 4 4 4 4 4 4 1 35
09 2 4 4 3 4 4 3 3 4 1 32
010 4 4 2 4 3 3 3 4 4 1 32
0l1 4 4 2 2 4 2 4 4 4 1 31
012 3 3 2 3 1 1 4 4 4 1 26
013 4 4 2 4 4 4 4 4 4 1 35
ol4 4 3 4 2 3 4 2 3 4 3 32
015 4 4 2 4 4 3 4 4 4 1 34
016 4 4 4 3 4 4 4 4 4 3 38
017 4 4 4 3 4 3 4 4 4 1 35
o018 4 3 2 3 4 4 2 3 4 1 30
019 4 4 2 4 4 4 3 4 4 1 34
020 4 4 4 2 4 4 3 4 4 1 34
021 4 4 4 4 3 3 3 3 4 1 33
022 4 3 4 3 4 3 3 3 4 1 32
023 4 4 4 3 3 3 3 4 4 1 33
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Dijital 6ykii degerlendirme tablosuna gore her baslik 1 ile 4 arasinda puanlanmistir.
Dijital oykiileri degerlendirerek &grencilerin hazirladiklar1 videolarin dijital dykii formatina
uygunlugu belirlenmistir. Tablo 3’e gore hazirlanan dijital Oykiiler genel olarak amacina
uygun, bakis acisina sahip, dikkat cekici soru igcermekte, icerik ve kurgu segilen konuya
uygun hazirlanmis, sesin netligi ve hiz1 uygun kalitede, kullanilan resimler igerik ile uygun,
Oykiiniin uzunlugu yeterli seviyede ve gramer kurallarina dikkat edilmis bir sekilde
hazirlanmistir. Ancak genel olarak fon miizigi kullanilmamistir. Bunun nedeni siire¢ sonunda
ogrencilere soruldugunda iki gerek¢e sunulmustur. Bazi 6grenciler gerek duymadigini bazi
ogrenciler ise istedigini ancak yapamadigini dile getirmistir. Bir 6grenci ise seslendirme
yapamadigini ifade etmistir. Toplam puanlar bazinda sonuglar ele alindiginda 6grencilerin 26
ile 38 puan araliginda puanlar alabildigi sdylenebilir. Sonuglara daha spesifik bakildiginda
ogrencilerin biiyiik ¢ogunlugunun (21 6grenci) 30 ve lizeri puan elde edebildigi belirtilebilir.
Bu baglamda Ogrencilerin alanyazindaki kriterler dogrultusunda segtikleri fen bilimleri
konularia uygun dijital dykiiler hazirlayabildigi sdylenebilir.

4. Tartisma ve Sonug¢

Bu c¢alismanin amaci fen bilimleri dersinde ogrencilere dijital 6ykii hazirlatarak,
onlarin yasadiklar1 deneyimleri belirlemektir. Bu amagla 6grencilerin bu siiregteki
deneyimlerini asamalara gore (6ykii yazma asamasi, Oykii panosu olusturma asamasi ve dykii
dijitallestirilmesi asamasti) ortaya konmustur.

Oykii yazma asamasinda, Ogrencilerin yazdiklar1 oOykiilerin belirli 6zellikler
gostermesine dikkat ettikleri ortaya ¢ikmistir. Bu ozellikler, kendi konularina uygun olmasi
sonrasinda Oykii unsurlarmin biitiinliik i¢inde olmasi, verdikleri bilgilerin dogrulugu, yazim
kurallarinin uygun kullanilmis olmasi, glinliikk yasamla baglantili olmasi, uzun olmamasi, ilgi
cekici olmast ve sikici olmamasi seklinde belirtilebilir.  Ayrica 6grencilerin dykiilerini
yazarken genel olarak olumlu duygulara sahip olduklar1 sdylenebilir. Ogrencilerin gogunlukla
oykii yazma siirecinde eglendigi, mutlu oldugu, heyecanlandigi ve bu siireci giizel gegirdigi
buna karsin bazi dgrencilerin bu siiregte biraz zorlandig1 ve basaramayacagindan korktugu
goriilmektedir. Benzer sonuclar Hung, Hwang ve Huang’in (2012) calismalarinda da yer
almaktadir. ilgili calismada 6ykii yazma asamasinda Ogrencilerin ¢ogunlugunun zorluk
yasamadig1 ancak bazi 6grencilerin 6ykiiniin kurgulanmasinda, ciimleleri olusturmada biraz
zorlandig1 sdylenebilir. Sancar-Tokmak, Siirmeli ve Ozgelen (2012), fen bilgisi 6gretmen
adaylan ile yaptiklari ¢alismada bu bulgulardan farkli bir sonug elde etmistir. S6z konusu
calismada, 6gretmen adaylar1 en ¢ok zorlandigir boliimiin Oykii yazma asamasi sonucuna
ulagilmistir. Katilimeilarin bu asamada kavram yanilgilart igeren oOykiiler hazirladigi,
oykiilerini ilgi ¢ekici bulmadigi i¢in degistirdigi, kazanima uygun Oykii yazarken &grenci
seviyesine inemedigi ve Oykii yazma kismi yaraticilik gerektirdigi i¢in zorlandigi tespit
edilmistir. Bu calismada benzer sonuglarin elde edilmemesinin nedeni, kii¢iik yas grubundaki
ogrenciler ile calismanin gerceklestirilmesi olabilir. Bunun yani sira bu asamada zorlanan
ogrenciler, Ogretmenlerinden, ailelerinden yardim alarak ya da arastirma yaparak bu
zorluklarin tistesinden gelmislerdir. Bu yardimlar nedeniyle de zorluklarin daha kolay asildig:
da diistiniilebilir.
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Oykii panosu olusturma yani dykiileri gorsellerle birlestirme asamasinda dgrencilerin
bulduklari/olusturduklar: gorsellerin  dykii boliimiinii temsil etmesine dikkat ettikleri
goriilmektedir. Oykii panosu olusturma asamasinda dgrenciler cogunlukla olumlu ciimleler
kurarak memnuniyetlerini dile getirmislerdir. Bununla birlikte bu asamada baz1 6grenciler
Oykiilerine uygun fotograf bulmada biraz zorlandigini belirtmislerdir Bunun zorlugun sebebi
internetten arastirma yapmanin ¢ok iyi bilinmemesiyle agiklanmistir. Benzer sekilde
Karakoyun (2014) ¢alismasinda, dgrencilerin dijital dykiileme siirecinde internet bilgilerinin
giivenirliginden emin olamadiklarini, arastirdiklar1 konularla ilgili yeterli kaynaga
erisemediklerini ve teknik sorunlarla karsilastiklarini belirtmistir.

Oykii dijitallestirilmesi asamasinda, dgrenciler genel olarak Photostory programini
kullanirken neler yapilacagini (fotograflar1 programa yerlestirme, seslendirme yapma, efekt
ekleme, fotograflarin iizerine yazi yazma, miizik ekleme) sirasiyla belirtmiglerdir. Ayrica,
ogrencilerin bu agamada gorsel materyalleri dogru bir sekilde siralayip boliimlere uygun bir
sekilde seslendirme yapmaya ve seslerinin iyi ¢ikmasma dikkat ettigi goriilmektedir. Bu
asamada Ogrencilerin ¢ogunlukla kendilerini iyi hissettigi, mutlu oldugu ve eglendigi
sonucuna ulasilmistir. Benzer sonuglar Yiiksel’in (2011) arastirmasinda da goriilmektedir. S6z
konusu c¢alismada Ogrencilerin dijital Oykiilerde kendilerini gérmeleri ve kendi seslerini
duymalar1 onlarda 6zgiiven ve motivasyon artis1 sagladigi ve bu sebeple katilimcilarin mutlu
oldugu sonucuna varilmigtir. Yoon (2013) da arastirmasinda katilimecilalrin  olumlu
duygularindan bahsetmektedir. En ¢ok zorlandiklar1 kisim ise seslerini kaydetme ve bazi
ogrencilerin programi kullanmasi olarak goriilmektedir. Yasadiklari zorluklar1 ise yardim
alarak veya tekrar deneyerek astiklart goriilmektedir. Karakoyun (2014) caligmasinda
ogrencilerin teknik sorunlarla karsilastiklarini belirtmistir.

Yapilan goriisme sonuglart incelendiginde 6grencilerin dijital 6ykiiyle konular1 daha
iyi O6grendigi, Ogrenmelerinin daha kalict olacagmi diisiindiigii, arastirma becerilerini
gelistirdigi, eglenerek oOgrendigi goriilmektedir. Ilgili alanyazina bakildiginda benzer
sonuglarin elde edildigi goriilmektedir (Coutinho, 2010; Dogan, 2007; Sadik, 2008; Yoon,
2013). Kahraman (2013) da calismasinda hem bu arastirmanin sonuglarini hem de
alanyazindaki diger calisma sonuglarini destekleyen sonuclara ulasmistir ve 6grencilere dijital
hikayelerin gorsellik saglamasi ve giinliik hayatla iliski kurmasi ile fizik dersini 6grenmeyi
kolaylastirdigini, daha iyi anlama saglayarak akilda kalicilig1 sagladigini belirtmistir. Ayrica
ogrenciler, dijital Oykiilerin fizik dersini daha gorsel, eglenceli, ilgi ¢ekici ve zevkli hale
getirdigini, dersi giinliik hayatla iliskilendirerek derse karsi ilgi ile basariyr artirdigini, daha
kalict bir 6grenme sagladigini, 6grencilerin derse katilimlari ve motivasyonlari iizerinde
olumlu etkiye sahip oldugunu ifade etmistir. Yang ve Wu (2012) g¢alismalarinda hem
ogretmen hem de Ogrenciler dijital Oykiileme uygulamalarinin ders igeriginin daha iyi
anlasilmasini  sagladigini, arastirma ve elestirel diisiinme becerilerini  gelistirdigini
belirtmislerdir.

Bir diger arastirma sorusu “Fen bilimleri dersinde hazirlanan dijital Oykiilerin
degerlendirme Olgiitlerine gore sonuglart nasildir?” seklindedir. Bu aragtirma sorusu
kapsaminda elde edilen sonuglara gore hazirlanan dijital dykiiler genel olarak amacina uygun
oldugu ve dikkat gekici sorular igerdigi goriilmektedir. Bununla birlikte icerik ve kurgunun
secilen konuya uygun hazirlandigi, kullanilan resimlerin igerik ile uygun oldugu sdylenebilir.
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Ayrica Ogrenciler tarafindan 6ykii uzunlugu sesin netligi, hiz1 ve dilbilgisi kurallar1 vb.
hususlara dikkat edildigi sonucuna ulasilmaktadir. Ogrencilerin hazirladig: dijital dykiiler,
alanyazindaki kriterler dogrultusunda degerlendirildiginde, uygun dijital Oykiilerin
hazirlanabildigi ve siirecin basarili gegirildigi ifade edilebilir.

Bu arastirmada ortaokul yedinci sinif 6grencilerinin fen bilimleri konularinda dijital
Oykii hazirlama deneyimleri incelenmis ve Ogrencilerin uygulamalarinda konu/iinite
simnirlandirilmast  yapilmamistir.  Bir diger ifade ile 7. Smif fen bilimleri 06gretim
programindaki tiim {initeler ¢alisma kapsaminda tercih edilebilmistir. ilerleyen donemlerde
yapilan arastirmalarda belirli bir {nite tizerinde dijital 6ykii ¢alismalar1 yapilip akademik
basariya etkisi arastirilabilir. Ayrica bu arastirmada 6grenciler dijital dykiiler olusturmus ve
Ogrenci lriinleri degerlendirmeye tabi tutulmustur. Gelecek c¢aligmalarda dijital Oykiiler
Ogretmen tarafindan hazirlanip derste dikkat ¢ekici bir 6grenme araci olarak kullanabilir. S6z
konusu uygulama ile ilgili arasgtirmalar tasarlanabilir.
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Ekler

Ek-1: Goriisme sorular:

On goriisme sorulari

1. Dijital

Oykiileme

yapacaginiz

bu

diisiiniiyorsun? Nasil bir siire¢ beklemektesiniz?

2. Daha 6nce bir proje uygulamasinda yer aldiniz mi?

siirecte

neler

3. Sizce bir proje 6devinde/uygulamasinda olmasi gereken 6zellikler nelerdir?
4, Soylediklerinize eklemek istediginiz baska bir sey var midir?

Son Goriisme Sorulari

ok v

misiniz?

N o

Oykiiyii dijitallestirme asamasinda hangi dzelliklere dikkat ettiniz?
Dijital dykiileme asamasinda zorlandiginiz noktalar1 belirtebilir misiniz?

Birinci asamadaki dijital 6ykii yazma siirecindeki deneyimlerinizi anlatabilir misiniz?
Dijital 6ykil yazma agamasinda hangi 6zelliklere dikkat ettiniz?

8. Dijital 6ykii hazirlama siirecinin size ne tiir katkilar sagladigin1 diistinliyorsunuz?

Ek-2. Dijital Oykii Degerlendirme Rubrigi

yapacaginizi/yasayacaginizi

Ikinci asamadaki dykii panosu olusturma siirecindeki deneyimlerinizi anlatabilir misiniz?
Oykii panosu olusturma asamasinda hangi dzelliklere dikkat ettiniz?

Ugilincii asamadaki oykiiyii dijitallestirme siirecindeki deneyimlerinizi anlatabilir

Kategori 4 puan 3 puan 2 puan 1 puan
1. Opykiiniin Oykiiniin ilk Oykiiniin ilk Amag birkag Oykiiniin amacini
boliimlerinde boliimlerinde boliimde anlamak oldukc¢a
Amaci . . o
amag acik bir amag acik bir gorilmekle zor.
sekilde verilmis  sekilde verilmis ve birlikte agik
ve ileriki tiim birgok boliimlerde  verilmemis.

boliimlerde devam ettirilmis.
devam
ettirilmis.
2. Bakis Agisi Oykiiniin bakis ~ Bakis ac1s1 Bakis agist Bakis agist
agist iyi sunulmakta ancak  sunulmus ancak anlagilmamaktadir.
geligtirilmis ve  Oykiiniin genel Oykiiniin anlamina
Oykiiniin anlamina katki katk1
anlamina katki saglanmaya saglanmamustir.
saglamustir. calisilsa da
Oykiiniin her
boliimiiyle
iligskilendirilmemis
3. Onemli Soru  Oykiide 6nemli ~ Oykiide 6nemli bir  Oykiide 6nemli Oykiide 6nemli bir
bir soru soru sorulmus soru gizlidir, 6ykii soru sorma ve tiim
sorulmus ve tim  ancak Oykii icinde agikca Oykii boyunca
Oykii boyunca boyunca bu soru verilmemistir. cevaplama
bu soru cevaplanmaya konusunda bir
cevaplanmaya calisilmamustir. girisim yoktur.
calisilmusgtir.
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4. Icerik Segimi

Igerik dykiiniin
tim
boliimleriyle de

Igerik dykiiniin
¢ogu boliimleriyle
de uygun olan

Igerigin farkli bir
atmosfer ve ton
yaratmast i¢in

Igerigin farkli bir
atmosfer ve ton
yaratmasi i¢in ¢ok

uygun olan farkli bir atmosfer ~ girisimde az veya hicbir
farkli bir ve ton yaratmistir.  bulunulmus ancak girisimde
atmosfer ve ton  Kullanilan lizerinde bulunulmamustir.
yaratmustir. resimler igerige calisilmast
Kullanilan uygun metafor ve  gerekmektedir.
resimler igerige  sembolleri Resim se¢imleri
uygun metafor barindirabilir. mantiklidir.
ve sembolleri
barindirmaktadi
r.
5. Sesin Netligi  Ses kalitesi Ses kalitesi Ses kalitesi Ses kalitesi
oldukea iyi ve oldukea 1yi ve oldukea iyi ve diistiktir ve
tiim Oykii Oykiiniin biiylik Oykiiniin baz1 duyulabilirligi
boyunca bolimii (%85-95)  boliimleri (%70-  saglamak igin
anlagilirdir. boyunca 84) boyunca dinleyicinin ¢ok
anlasilirdir. anlagilirdir. dikkat etmesi
gerekmektedir.
6. Sozlii Oykiiniin Genel olarak Oykiide tempo Oykii boyunca
Anlatimin anlatim temposu  Oykiiye uygun bir  kullanilmaya anlatimda tempo
(ritmi) Oykiiye sekilde bazi calisilmistir ancak  kullanmaya
Temposu uygundur ve yerlerde hizli bazi  bu tempo Oykilye  yonelik bir girisim
dinleyiciyi 6ykii  yerlerde yavas fazla uygun yoktur.
igine konusulmustur ve  degildir.
cekmektedir. dinleyiciyi biiyilkk ~ Dinleyicinin 6ykii
olciide dykiiye icine ¢ekilmesi
¢ekmistir. saglanamamistir.
7. Oykii Oykii uygun Oykiiniin Oykiiniin yeniden ~ Oykiiniin yeniden
Uzunlugu detf_;lylara yer komposizyon_u _ dﬁzenlenmes_i dﬁzenlenmes_i
verilerek genel olarak iyi gerekmektedir. gerekmektedir.
sunulmustur, ne  olmakla birlikte Oykiiniin birden flging olmasini
¢ok uzun ne ¢ok  bazi boliimlerin fazla boliimii engelleyecek
kisadir. ¢ikarilmast olmasi derecede uzun
gerekmekte ve gerekenden gok veya kisadir.

bazi bolimlerin

uzun veya ¢cok

detaylandirilmas1  kisadir
gerekmektedir.
8. Gramer ve Gramer ve dil Gramer ve dil Gramer ve dil Gramer ve dil
Dil Kullanim kullanim kullanimi genel kullanimi kullanim sirasinda
dogrudur ve olarak dogrudur dogrudur ve tekrarlanan hatalar
Oykiiniin ve bazi hatalar yapilan hatalar Oykiiden tamamen
acikligina katki  Oykiiden kopmaya  Oykiiden kopmaya kopmaya neden
saglamaktadir. neden neden olmaktadir.  olmaktadir
olmamaktadir.
9. Resimlerin Resimler 6ykii ~ Resimler dykiinin ~ Resimlerle farkli ~ Resimlerin dykiide
Kalitesi sunumu biiyiik boliimii bir atmosfer ve farkli bir atmosfer
boyunca farkli boyunca farkli bir  ton yaratmak i¢in  ve ton yaratmasi
bir atmosfer ve  atmosfer ve ton girigimde icin ¢ok az veya
ton olugmasini olugmasini bulunulmustur hi¢ girisimde
saglamaktadir. saglamaktadir. ancak tizerinde bulunulmamustir.
Kullanilan Kullanilan calismasi

resimler icerige
uygun metafor

resimler igerige
uygun metafor ve

gerekmektedir.
Resim segimleri
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ve sembolleri sembolleri mantiklidir.
barmmdirmaktadi  barmdirabilir.
r
10. Anlaml Ses Miizik oykiiye Miizik oykii ile Miizik 6ykiiniin Miizik uygun
(Miizik) uygun ve zengin  biiyiik 6l¢iide anlamina ¢ok degildir. Ya da
bir duygu uygun bir duygu katki saglamasina  dikkat
Ogesi saglamaktadir. saglamaktadir. ragmen dikkat dagitmaktadir veya
Resimlerle Resimlerle biiylik ~ dagitmamaktadir.  hig
miizik Olciide uyumludur. Resimlerle miizik  kullanilmamistir.
uyumludur. uygun degildir.
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EXTENDED ABSTRACT

Introduction: Today, technology is changing rapidly and these changes affect every
aspect of our lives, including the educational environment (Karakoyun, 2014). Today's
student profile is also changing with the technology which is rapidly transforming. According
to Prensky (2001), there is a student profile today called the “digital native” that daily
interacts with the network environment. Inclusion of technology in the instructional
environment to increase the interest of these students and to motivate them, has been the
subject of research in recent years (Lowther, Strahl, Inan and Ross, 2008; Sen, 2001). Many
different methods and applications can be mentioned in technology-education integration, one
of which is digital storytelling. There are many definitions of digital storytelling in the
literature (Meadows, 2003; Robin and Pierson, 2005; Robin, 2006; Wang and Zhan, 2010).
With its most general definition, digital storytelling is the computer-based multimedia
presentation using elements such as texts and sound while presenting a specific topic (Bull
and Kajder, 2004; Chung, 2007). Although there are studies on digital storytelling in
international literature and in many subject areas, it can be argued that there are not many
studies on digital storytelling in science education and in national literature (Sancar Tokmak,
Siirmeli and Ozgelen, 2014; Ulum and Ercan Yalman, 2018). For this reason, it is believed
that this research, aiming to bring digital storytelling and science together, can contribute to
the literature. This study aimed to identify student experiences in digital storytelling by
having them prepare digital stories in science classes. With this aim in mind, answers to some
questions were sought and subgoals of the research were formed as i) What are the 7"
graders’ experiences in preparing a digital story compared to the stages of digital story
creation (story writing, storyboard creation and story digitization)? ii) What are the results of
the digital stories prepared in the science classes based on the evaluation criteria?

Method: This research was conducted with case study method which is one of the
qualitative research methods. As a research method, case study takes ‘“how” and “why”
questions as basis and the researcher examines a case or event in depth while utilizing many
data collection tools together (Yildirim & Simsek, 2016, p. 289). This study aimed to examine
student experiences in digital storytelling process in detail by using semi-structured interviews
and student products (digital stories) as data collection tools. For this reason, case study
method was considered to be appropriate for this study. The study group included 23 7%
graders with different academic achievement levels from a secondary school in the central
district of Adana. The study group was selected with the help convenient sampling method.

Data were obtained in this study through semi-structured interview and student
products (digital stories). During the data collection phase, semi-structured interviews were
conducted with the students first to determine their experiences in the digital storytelling
process. For this purpose, four open-ended questions were asked before the implementation
and eight open-ended questions were used after the implementation. Interview questions were
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analyzed with content analysis. The other data collection tool used in this study was digital
stories (student products). The digital stories prepared by the students in the framework of this
study were examined to form an assessment as to whether they were actually digital stories in
line with the criteria in the literature. For this reason, it can be argued that digital stories were
both a data collection tool and a product that emerged at the end of the process. The digital
stories created by the students were evaluated according to the digital story evaluation rubric.

Result and Discussion: While most of the participants reported during the
interviews conducted before the implementation that the digital storytelling process would be
fun, some students expected that this process would be instructive and they could handle it
without much difficulty. The students also stated that their beliefs centered on the facts that
they liked writing stories and using computers. However, a few students stated that they could
have some difficulty because they did not spend much time on the computer. A small number
of students also reported that they expected some difficulty in writing and vocalizing stories.
In general, students believed that the process of creating digital stories would be a fun and
instructive process.

After the implementation, the students were asked different questions according to
the stages of the digital storytelling process and their answers were categorized in this
direction. In the first stage, which is the story writing stage, it was revealed that the students
paid attention to specific features of stories such as suitability to the topic, integrity in story
elements, correctness of the provided information, proper writing rules, connection with daily
life, sufficient length, qualities of being interesting and not being boring. In addition, it can be
said that students generally had positive emotions when writing their stories. In the second
stage, which is the storyboard formation, i.e. combining stories with visuals, it was seen that
the students paid attention to visual representations of the stories they have created. At this
stage, students mostly expressed their satisfaction by forming positive sentences. However,
some students stated that they had some difficulty in finding suitable photos for their stories.
The reason for this difficulty can be explained by the fact that they were not very familiar
with internet research is. In the third stage, which is the story digitization, students generally
stated what to do when using the Photostory program respectively (placing photos in the
program, adding voiceovers, adding effects, placing text on photos, adding music)
respectively. In addition, it was observed that during story digitization, the students paid
attention to sorting the visual materials correctly, adding voiceovers appropriately to specific
sections and producing sounds accurately. At this stage, students mostly stated that they felt
good, happy and entertained. Similar results were obtained in Yiiksel's (2011) study which
concluded that seeing themselves in their digital stories and hearing their own voices
increased their self-confidence and motivation and therefore the participants felt happy.

According to the analysis of the digital stories, the second data collection tool, based
on the rubric of evaluation, it was found that the majority of the participants (21 students)

23



International Journal of Educational Spectrum E. Ulum, F. E. Yalman

could receive a score of 30 out of 40. In this context, it can be concluded that students can
prepare digital stories in science subjects they have chosen according to the criteria in the
literature.
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Abstract

The course “Teaching English to Young Learners” has
always been one of the most important courses of the
ELT programs. Together with the new ELT Program
introduced in 2018-2019 academic year, Council of
Higher Education changed the course hours from two
hours practical and two hours theoretical to three hours
which will basically deal with theoretical issues. As the
course will cover some theoretical issues, this study aims
to determine the most preferred topics to be taught in this
course. The study follows mixed-methods sequential
exploratory research design procedures. To form the
questionnaire, ELT curriculums of 42 state universities
were content analysed in the qualitative part of the study.
Then, frequency tables and topics were composed. Eight
topics were added to the 51 main topics after having an
interview with two experts in the field. Lastly, the final
table of topics for the questionnaire was formed and the
questionnaire was created in Google Forms. In the
quantitative part of the study, the data has been collected
from 266 teachers, teacher educators and pre-service
teachers from different cities of Turkey. The findings of
this study showed that the participants think using visual
items, games and songs, developing children’s speaking
skill and defining young learners and their characteristics
are the most important topics for Teaching English to
Young Learners. While participants’ work status revealed
some significant differences in their topic preferences,
there were no significant differences in terms of their
teaching experience.

Key Words: Teaching English to young learners, topic
preferences, course syllabus

Ozet

“Cocuklara Ingilizce Ogretimi” dersi her zaman Ingilizce
Ogretmenligi programlarmin en énemli derslerinden biri
olmusgtur. 2018-2019 Akademik yilinda uygulamaya
baslayan yeni Ingilizce Ogretmenligi Lisans program ile,
Yiiksek Ogretim Kurulu, bu dersin ders saatlerini iki saati
teorik ve iki saati pratik olmak tizere 4 saatten, sadece
teorik konular icerecek olan 3 saate diisiirdii. Ders artik
teorik konular1 kapsayacagi i¢in, bu ¢alisma bu derste
ogretilecek en ¢ok tercih edilen konulari belirlemeyi
amacglamaktadir. Calismada kesfedici sirali  karma
yontemden  yararlanilmigtir. Calismanin  anketini
olusturmak igin, arastirmanin nitel kisminda 42 devlet
iiniversitesinin ~ Ingilizce ~ Ogretmenligi  6gretim
programlart  igerik analizi yoluyla incelenmistir.
Ardindan, frekans tablolar1 ve konular olusturulmus,
alaninda iki uzmanla gériisme yaptiktan sonra 51 temel
konuya sekiz konu daha eklenmistir. Son olarak, ankete
iliskin konularin son tablosu olusturulmus ve anket
Google Formlarinda diizenlenmistir. Arastirmanin nicel
kisminda, veri Tirkiye'nin farkli sehirlerinden 266
O0gretmen, dgretmen egitimcisi ve 6gretmen adaylarindan
toplanmigtir. Bu ¢alismanin bulgulari, katilimcilarin
gorsel 0geler, oyunlar ve sarkilar kullanmanin, ¢ocuklarin
konusma Dbecerilerini gelistirmenin ve ¢ocuklar1 ve
6zelliklerini tanimlamanin, Cocuklara Ingilizce Ogretimi
icin en Onemli konular oldugunu disiindiigiini
gostermistir. Katilmcilarim  ¢alisma  durumu, konu
basliklar1 tercihlerinde bazi 6nemli farkliliklar ortaya
¢ikarsa  da, Ogretmenlik  deneyimleri  agisindan
tercihlerinde anlamli farkliliklar bulunmamustir.

Anahtar Kelimeler: Cocuklara Ingilizce 6gretimi, konu
tercihleri, ders 6gretim programi
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1. Introduction

There have been many changes along with the process of adaptation to the European
Union (EU) and in association with the Bologna process in the field of language education.
Council of Higher Education (CoHE) updated the English language teaching programs
(ELTP) in 1997, 2006 and 2018. In 2018, the CoHE investigated the teacher education
programmes in terms of their learning outcomes, weekly course hours, their national and
European Credit Transfer and Accumulation System (ECTS) and declared another regulation.
Having been four hours in a week, the weekly course hour of “Teaching English to Young
Learners” course has also become three hours. ELTPs in Turkey do not follow a
predetermined course books or an agreed syllabus for this course. In contrast, there are some
differences in the syllabus and course books of the ELTPs. To determine a common syllabus
or at least to find out the topics that can be the base of a common syllabus, needs analysis
should be carried out. Needs analysis is the first step of constructing any program (Kidoglu,
2008). To White (1975), a syllabus primarily should address, and meet the needs of a
particular group. Everything related to syllabus should properly be identified and certain.
Syllabus design is a kind of selecting and organizing the content. Therefore, Giirbiiz (2013)
states that after having determined the language needs of the learners, the next step would be
to decide on the content of the syllabus. Most language syllabus content is drawn from
inventories or lists of specific topics. In this way, by determining content and aims, the parts
of curriculum make a sense, and constitute a whole. To have a common syllabus, or at least to
have common topics, stakeholders in classes or institutions should make a decision all
together about the content of any syllabus, and the syllabus is supposed to be adaptable to
different needs.

Many studies have been conducted to suggest a syllabus for teachers, policy makers
and curriculum designers. In her study, Giindiiz (2005) focused on a mismatch between the
title of the course ‘Introduction to British Literature I’ and its definition in the CoHE’s
curriculum and tried to propose appropriate objectives for it. In addition, she prepared
appropriate course materials for the course on account of the lack and the necessity of a single
course book. She conducted questionnaires and interviews to collect data from six lecturers
and 266 students. As a result of the research, she offered an alternative definition to CoHE’s
definition for the course, and a suggested syllabus with clear goals and objectives
accompanied by a six-unit course book with course materials covering the course goals and
objectives. Another research belongs to Tarak¢ioglu and Tungarslan (2014) which was
conducted for a suggested syllabus for the effect of short stories on teaching vocabulary to
very young learners. The aim of the study was to explore whether very young learners can
learn English effectively through a short story-based syllabus or not. This study was formed
as an experimental research design. The researchers used the randomized pre-test/post-test
control group design and the study was carried out just for the participants in the experimental
group, and the control group was just observed. Observation checklist form and video
recordings of the lesson were used as data collection instruments. The participants of the
study were 28 pre-schoolers aged 3-4. The researchers designed the units around the short
stories for experimental group; in those units, songs, cartoons, realia were also used to
enhance the learning process; but the main focus was kept on short stories and story-based
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activities. The same vocabulary items were also used in the control group. In the light of the
results, the study showed that children in the experimental group could remember more
vocabulary items than the others since they learned them in a meaningful and enjoyable short
story-based context. In addition to these studies, Dogan and Cephe (2018) suggested a
syllabus for creative drama course in ELT.

In one of Kabaday1’s study (1996), the main focus of the research was mainly the
identification of the student-perceived language learning needs in language courses, and
teachers’ suggestions in English teaching/learning methodology. After the questionnaire and
interviews, their needs were identified in the study where the target language requirements of
the students were specified by means of the needs analysis reflecting the views of the
students, and the results of these needs assessments were considered to be the starting point in
designing a new syllabus model. According to Kabaday1 (1996), every syllabus in the
professional literature starts with identifying the language learner and his specific language
needs, the researcher followed the same approach for his proposed model. Firstly, Kabaday1
(1996) determined the needs of the students through a questionnaire. Secondly, according to
the results, objectives were formed. Then, depending on the results of the study, the content
was selected. These phases formed a syllabus design of a course. In many studies, these needs
of learners are identified through the tool questionnaire. Then, the objectives are shaped
depending on target needs. The last phase may not be demanding when compared to the other
steps since it is determining the content of a course by paying attention the preferences of
learners and teachers.

In one of his studies, Giirbiiz (2013) conducted a pilot study to be able to see how
well the questionnaires were adopted, and how much time was needed to fill out each one.
Besides this, he aimed that the piloting procedure evaluated the internal consistency of the
instruments. The questionnaires were implemented to the students of preparatory speaking
classes at Gaziantep University. Then, three different English language proficiency-level
groups were asked to answer the questionnaires. After that, a semi-structured interview was
conducted to the instructors. As a data collection tool, in-class observations were done to
propose a new syllabus. As a result of using these instruments, the suggested model mainly
took a base on process-oriented syllabus design which starts with the statement of the general
goals. The major component of new syllabus constitutes a needs analysis process which tries
to identify communicative skill needs by distributing questionnaires to a number of students
and teachers, conducting interviews with students and recordings of speaking classes. In his
study, he claims that it is almost impossible and impractical to attempt to predict all the
possible uses of a language. From this aspect, it can be said that curriculum should be limited
by determining the needs of a course. For this reason, the term syllabus may concretize to this
limitation in this point. As mentioned above, many studies focus on the work of needs
analysis to create a new syllabus for any target course. Once the previous studies are
investigated, it is quite possible to see that none of them focus on the needs of the course
“Teaching English to Young Learners” and suggest some topics for the new syllabus of the
course.

In this research study, different syllabi of the course “Teaching English to Young
Learners” given in different universities were investigated. The topics investigated were
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identified as a list, and they were offered to the participants of the study through a
questionnaire. The suggestions or selections of the participants of the study are essential in
determining the content of the course. Therefore, this study aims to propose a syllabus by
taking the views of teacher candidates, teacher educators and in-service teachers into
consideration with the help of the selected topics from different universities which belongs to
the course “Teaching English to Young Learners”. Therefore, the study aims to answer the
following research questions:

RQ 1: What are the most important topics to be included in the syllabus of Teaching
English to Young Learners course at the ELT department?

RQ 2: Is there a significant difference in the participants’ preferences in terms of
work status and topic preference?

RQ 3: Is there a significant difference in the participants’ preferences in terms of
teaching experience and topic preference?

All in all, this paper focuses on the topic preferences of the participants for the
course “Teaching English to Young Learners” and the importance level of the selected topics,
and this study provided some suggestions for the stakeholders.

2. Methodology

The researchers made use of the mixed methods sequential exploratory research
design as they first began by exploring with qualitative data collection and analysis and then
used the findings in a second quantitative stage. In other words, the qualitative data collection
and analysis was followed by the quantitative data collection and analysis that was built on
the results of the qualitative stage (Creswell, 2014, p. 276).

Figure 1.

Visual Model for Mixed-Methods Sequential Exploratory Design Procedures
(adapted from Ivankova, Creswell & Stick, 2006: 16)

Phase Procedure Products
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2.1. Participants

The participants of this study were 266 English Language teachers from different
cities of Turkey. The participants participated in the questionnaire of this study via Google
Forms by means of snowball sampling.

Table 1.
The Distribution of Work Status and Teaching Experience of Participants

N
Work Status Pre-service Teachers 44
In-service Teachers 215
Teacher Educators 7
Teaching Experience 0 44
1-5 years 119
6-10 years 48
11-15 years 32
16-20 years 13
21 and more 10
Total 266

2.2. Instruments

Due to the mixed methods sequential exploratory research design, both qualitative
and quantitative data were collected in the study. As a part of the qualitative data collection, a
document analysis was conducted. Topics from the contents of the course “Teaching English
to Young Learners” from 42 different universities were investigated and 51 different topics
were listed. Considering the topics emerged in the qualitative phase of the study, a
questionnaire was developed by the researchers in a 5 point Likert Scale rating from ‘not
important’ to ‘very important’. Validity and reliability of the data were aimed to be achieved
through the use of different data collection tools such as document analysis and a
questionnaire, and consulting the expert opinions. Three experts from the ELT department
were consulted while carrying out thematic analysis and forming the content topics. Their
suggested topics were also added to the questionnaire of the study. As Bryman (2004, p.
1142) defined “triangulation refers to the use of more than one approach to the investigation
of a research question in order to enhance confidence in the ensuing findings”.

2.3. Data Collection and Analysis

ELT curriculums of 42 state universities were examined by the researchers.
Commonly preferred syllabus topics were selected. Frequency tables and content topics were
formed with the help of thematic analysis and analysis of curriculums about Teaching English
to Young Learners. The qualitative data gathered from the universities were typed into
Microsoft Excel (Meyer & Avery, 2009) and 87 topics were obtained in total. Same topics
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were combined under one title and filtered resulting in 51 different topics. In the following
table, the list of topics is given together with how many times each topic appears in the syllabi

of 42 state universities.
Table 2.
Appearance Frequency of the Topics in the Syllabi of 42 State Universities

f
1. Developing children’s grammar 27
2. Developing children’s vocabulary 27
3. Learning styles and strategies 27
4. Psychological development: How children think & learn 27
5. Cognitive, metacognitive and socio-affective strategies 27
6. Multiple intelligence, different learning styles 27
7. Developing Children’s listening 26
8. Developing Children’s speaking 26
9. Developing Children’s reading 26
10. Developing Children’s writing 26
11. Classroom rules and management with young learners 25
12. Defining "young learners™ and their characteristics 24
13. Adapting teaching materials 22
14. Selecting teaching materials 22
15. Developing teaching materials 22
16. Evaluating teaching materials 22
17. Use of games 22
18. Use of craft works 22
19. Use of song, rhymes, chants 22
20. Use of visuals 22
21. Story-based syllabus 22
22. Content-based syllabus 22
23. Theme-based syllabus 22
24. Task-based syllabus 22
25. Discussion about lesson planning 21
26.The differences between adult and children 17
27. Microteaching: Teaching Vocabulary Demo 12
28. Microteaching: Teaching Grammar Demo 12
29. Microteaching: Teaching Pronunciation Demo 12
30. Microteaching: Teaching Listening Demo 12
31. Microteaching: Teaching Reading Demo 12
32. Microteaching: Teaching Speaking Demo 12
33. Microteaching: Teaching Writing Demo 12
34. Feedback, Error correction 11
35. Misunderstandings about Teaching English to Young Learners 10
36. An overview of theory and research relevant to children's language 9
learning.
37. Language education policy at primary level 8
38. The use of literature in Teaching English to Young Learners (Stories, 7
Poems, etc.)
39. Identifying priorities of young learners and their implications. 5
40. Theories of first language acquisition 5
41. Classroom language 5
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42. Social-interactionist view of language learning (socio-cultural theory, 4
Zone of Proximal Development, Scaffolding)

43. Learning, thinking and analysing of young learners ( Ideas of Bruner,
Vygotsky and Piaget)

44. Developing Rules

45. Developing Children’s pronunciation

46. Teaching integrated language skills

47. Learner-centred approach to teaching young learners

48. Discipline problems of young learners and suggestions

49. Behavioural problems of young learners and suggestions

50. Time management

51. Participation of parents

I

PR RPRPRPNODN®

As a last step, the researchers consulted expert opinion and 8 topics were added to
the instrument as an expert opinion since they were not included in any syllabus of the
universities such as “the use of mother tongue, the use of teacher voice, classroom
organization, using ICT websites for young learners, alternative assessment, use of project,
value-based language teaching and current trends in “Teaching English to Young Learners”.
Final table of topics for questionnaire was comprised. Next, the questionnaire was formed in
Google Forms. Then, the questionnaire was shared with the participants by the help of Gmail
and Social Media. The data were collected in five weeks. The data were analysed by SPSS
Descriptive statistics. Shapiro-Wilk test was used to check assumptions of normality. Due to
the fact that significance (p) value is not greater than 0.05, the data is not normally distributed.
Therefore, nonparametric tests have been conducted for the quantitative stage of the data
analysis.

3. Findings

The findings of the data collected from the questionnaires are presented considering
three research questions. The findings of the first research question present the most important
topics preferred by the participants.

RQ 1: What are the most important topics to be included in the syllabus of Teaching English
to Young Learners course at the ELT department?

As it can be seen in Table 3, participants think that using visuals is very important for
Teaching English to Young Learners syllabus (X = 4.83). They also believe that developing
children’s speaking is another significant issue (X = 4.77). Moreover, use of games is accepted
by the participants as a substantial topic (X = 4.76). Also, most of the participants report that
defining “young learners” and their characteristics are one of the important topics for
Teaching English to Young Learners syllabus (x= 4.74). Furthermore, most of them
emphasized the importance of using of songs, rhymes and chants when the mean value (X =
4.73) is considered.
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Table 3.
Mean Scores of the most important topics

M SD
1. Use of visuals 4.83 49
2. Developing Children’s speaking 4.77 48
3. Use of games 4.76 .58
4. Defining "young learners™ and their characteristics 4.74 57
5. Use of Songs, rhymes and chants 4.73 .62
6. The differences between adult and children 4.73 57
7. Selecting or creating teaching materials 4.71 57
8. Psychological development: How children think & learn 4.71 .54
9. Developing Children’s listening 4.69 .55
10. Adapting teaching materials 4.69 .60
11. Multiple Intelligences, different learning styles 4.68 .58
12. Identifying priorities of young learners and their implications. 4.64 .61
13. Developing teaching materials 4.63 .62
14. Learning styles and strategies 4.63 .61
15. Developing children’s vocabulary 4.62 .56
16. Classroom language 4.60 .64
17. Use of craft work 4.53 72
18. Current trends in Teaching English to Young Learners 4.52 .68
19. Language education policy at primary level 451 .78
20. Teaching integrated language skills 4.50 12
21. Developing Children’s pronunciation 4.45 75
22. Misunderstandings about teaching English to young learners 4.44 g7
23. Use of Teacher Voice 4.44 .76
24. Feedback and error correction 4.44 74
25. Cognitive, metacognitive and socioaffective strategies 4.43 .79
26. Microteaching: Teaching Speaking Demo 4.43 .76
27. Classroom Organization (The children, tables and chairs, notebook and folders, 4.43 g7
feedback)
28. Classroom rules and management with young learners 4.42 74
29. Evaluating teaching materials 4.42 .78
30. Social-interactionist view of language learning (socio-cultural theory, Zone of 4.38 17
Proximal Development, Scaffolding)
31. Time management 4.38 73
32. An overview of theory and research relevant to children's language learning. 4.35 .76
33. Use of projects 4.35 .85
34. Using ICT/Websites for young learners 4.35 .81
35. Alternative assessment tools for children (portfolio, task assessment, projects, 4.35 .90
self- assessment, peer-assessment, take-home tasks, conferencing)
36. Learning centred approach to teaching young learners 4.34 .89
37. Behavioural problems of young learners and suggestions 4.32 74
38. Discipline problems of young learners and suggestions 4.30 .78
39. Microteaching: Teaching Vocabulary Demo 4.30 .82
40. Microteaching: Teaching Listening Demo 4.28 81
41. Learning, thinking and analysing of young learners ( Ideas of Bruner, Vygotsky 4.26 .86
and Piaget)
42. Developing Rules 4.24 .80
43. Task-based syllabus 4.20 .83
44. Microteaching: Teaching Pronunciation Demo 4.16 91
45. Value-based language teaching to young learners 4.15 .82
46. Developing Children’s reading 4.14 .93
47. Theories of first language acquisition 4.11 97
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48. Story-based syllabus 411 .90
49. The use of literature in TEYL (Stories, Poems, etc.) 4.10 97
50. Theme-based (Topic-based) syllabus 4.10 .89
51. Microteaching: Teaching Reading Demo 4.03 94
52. Content-based syllabus 4.01 .96
53. Discussion about lesson planning 396 1.02
54. Microteaching: Teaching Writing Demo 385 102
55. Parent Involvement 3.83 1.09
56. Developing Children’s writing 3.79 107
57. Microteaching: Teaching Grammar Demo 349 113
58. The use of Mother Tongue 3.24 119
59. Developing children’s grammar 3.04 1.09

However, parent involvement (x=3.83), developing children’s writing (X = 3.79),
Microteaching: Teaching Grammar Demo (X =3.49), the use of mother tongue (x = 3.24) and
developing children’s grammar (X = 3.04) are the least important issues from the viewpoints
of the participants.

RQ 2: Is there a significant difference in the participants’ preferences in terms of work status
and topic preference?

Regarding the second research question, A Kruskal-Wallis H test has been calculated
and the results showed that the topics “Language Education policy at primary level” and
“Developing children’s reading” have significant difference in terms of participants’ work
status.

Table 4.
Kruskal-Wallis H Test Results of Participants Depending on Participants’ Status
Topics Status N  Mean Rank X P

Language education policy at Pre-service teachers 44 104.82

primary level In-service teachers 215 138.40 11.284 .004
Teacher educators 7 163.36

Developing Children’s reading Pre-service teachers 44 108.80
In-service teachers 215 136.10 13.210 .001
Teacher educators 7 209.00

Total 266

When the mean ranks of these items are investigated, it can be seen that teacher
educators prefer these topics to be included in the syllabus of the course more than the pre-
service and in-service teachers do.

RQ 3: Is there a significant difference in the participants’ preferences in terms of teaching
experience and topic preference?

In order to answer the third research question, nonparametric Kruskal-Wallis H test
has been computed. The results revealed that participants’ teaching experience does not affect
their topic preference significantly (p > 0.05).

4. Discussion and Conclusion

Much attention has been given to syllabus design by researchers, teachers and policy
makers since it helps to determine selecting and organizing the content. Many studies have
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been conducted to suggest syllabus for different courses. However, there has not been a
research study on suggesting a syllabus for Teaching English to Young Learners since English
language teaching undergraduate programme has recently been updated by the CoHE.
Therefore, this study aims to provide a list of topics to be used in the syllabus of the course
“Teaching English to Young Learners” for the lecturers of ELTPs. The study provides not
only the topics listed in the syllabi of 42 state universities, but also the topics preferred by the
participants. When the quantitative and qualitative results are connected and interpreted, the
top topics preferred by the participants and the most frequently mentioned topics in the syllabi
of 42 universities show differences. Teacher educators should take the needs of the
participants rather than the topics listed in the syllabi of different universities as needs
analysis is quite important when formulating curriculum and developing courses
(Venkatraman & Prema, 2007).

The findings of this study showed that using visual items is one of the most
important topics for the syllabus. Allen (1983) stated that visuals can be many forms such as
pictures, photographs, drawings, flashcards and an object from a bottle opener to small toys.
In addition, visuals are used for vocabulary teaching and communication (Atas, 2019).
Learners remember the words easily that have been taught to learners with the help of visual
aids (Cakir, 2006). Moreover, pictures are helpful for communication activities especially
where the learners have game-like feel (Harmer, 2007). Use of visuals as a topic should be in
the syllabus of ELTPs.

Another result of the study suggests that developing children’s speaking skill is the
most important are of learning a language and for Teaching English to Young Learners
syllabus. Young learners need time to listen and repeat the utterances they hear in the
classroom (Slattery & Willis, 2001). For this reason, teachers should provide as much
opportunity as possible for the young learners to practice. Also, the teacher should have a
wide range of knowledge about approaches, techniques and communicative activities for
teaching speaking skill to young learners.

The study also revealed that using games in Teaching English to Young Learners is
extremely significant. Halliwell (1992) reported that games are important and useful not only
because they are fun but also they provide the desire to communication for young learners.
Moreover, teachers can use games to avoid undesirable behaviour and tedious time in the
classroom since children love to have fun and play. According to Wright, Betteridge, &
Bucky (2005), games create a classroom atmosphere of meaningful communication where
learners communicate before, during and after the game. Also, games involve all four
language skills (Lee, 1995). Lastly, games include a number of intelligence such as visual
intelligence via drawings, interpersonal intelligence for playing with others and kinaesthetic
intelligence to provide hands-on activities (Gardner, 1999). Therefore, the importance of
games is undeniable about Teaching English to Young Learners and the teachers should be
equipped about Teaching English to Young Learners with games.

One of the major findings of this study showed that teachers need to know who the
young learners are and their characteristics. For the effective and successful teaching of
English, it is fundamental for the teachers to understand young learners’ characteristics. Thus,
teachers should build a lesson considering learners’ instincts and interests. Similarly,
Cameron (2001) emphasized three aspects teachers have to keep in mind while teaching
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English: (1) being conscious of how young learners learn and think, (2) being able to
determine children’s interest and utilize it for classroom activities, (3) being able to identify
problems and obstacles while teaching English.

Another result of this study suggests that use of songs, rhymes and chants is one of
the more enduring resources for Teaching English to Young Learners Syllabus. Songs,
rhymes and chants are a wonderful way of making students sing and talk at the same time.
Similarly, Murphey (1992) stated that songs help young learners improve both their listening
skill and speaking skill. Also, songs help the learners improve their vocabulary, sentence
structures and sentence patterns. Since songs bring variety to the classroom routine, anxiety is
reduced and classroom atmosphere turns into a non-threatening environment. McKay (2006)
emphasized that a language syllabus should contain children’s interests and enjoyable
activities such as songs, rhymes and chants. Therefore, teacher should be trained how to
integrate songs in their classroom to grab learners’ attention, enhance motivation and to reach
higher levels of achievement.

The findings of the study suggest some implications for teacher educators and
stakeholders. Mean scores of the most important topics have been sorted from highest mean
value to lowest mean value of the topics as they can be seen in Table 3. Thus, a suggested
syllabus for Teaching English to Young Learners might be formed considering the most
preferred topics by the participants. According to participants of this study, use of visuals,
games and songs, developing children speaking skill and defining young learners and their
characteristics are essential for Teaching English to Young Learners syllabus. For the
successful and effective teaching of English, pre-service teachers should be equipped about
young learners’ characteristics and variety of classroom environment. Last but not least, in-
service teachers should be trained with seminars or workshops.

For further research studies, a new and common syllabus can be formed by
considering the most preferred topics in this study and by consulting the opinions of the
experts in the field. New syllabus can be followed in different ELTPs. To enhance the quality
of the program, perspectives of the pre-service teachers and teacher educators can be
investigated and the findings of the study can be shared with stakeholders for the better
program and more effective teaching of English to young learners.
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Abstract

This research sought to investigate Turkish
university students’ use of hedging as regards to the
function and meaning. The devices used in this
study were ‘I mean’, ‘sort of/kind of’, ‘just’, ‘like’,
‘I think’, ‘I guess’, ‘I don’t know’, ‘you know’, ‘or
something/or something like that’. These are ranked
as the most frequently used ones according to
Michigan Corpus of American Spoken English
(MICASE) and Cambridge and Nottingham Corpus
of Discourse in English (CANCODE) corpora
findings. A total number of 17 senior university
students from the English Language Teaching
(ELT) department of a major university in Turkey
contributed to this study. A questionnaire
developed by Kot (2015), including three main
sections, was administered to the participants in
order to disclose their attitudes and awareness of
hedging devices in spoken texts. The findings
showed that the ELT students were not actually
aware of the function of hedging devices in spoken
contexts although they reported to use them
frequently both in L1 and L2 in the quantitative
section of the questionnaire. This might refer to the
deficiencies in the pragmatic aspects of teacher
education approaches. Furthermore, this article
provides insights into the pedagogical implications
for language teacher education programs by
building on the relevant literature.

Key Words: Hedging devices, pragmatics, teacher
education, Turkish university students.

Ozet

Bu c¢aligma, Tiirk {iniversite dgrencilerinin ifadeyi
yumusatma sdzciiklerinin  kullamimini iglev ve
anlam bakimindan arastirmistir. Bu ¢alismada
kullanilan sozciikler sunlardir: 'demek istedigim',
'bir nevi / sayilir', 'sadece’, 'gibi', 'bence', 'sanirim’,
‘bilmiyorum', 'bilirsin’, 'bunun / veya onun gibi bir
sey'. Bu sozciikler, Michigan So6zlii Amerikan
Ingilizcesi Derlemi (MICASE) ve Cambridge ve
Nottingham Ingilizce Séylev Derlemi (CANCODE)
bulgularina goére en sik kullanilanlar olarak
siralanmaktadir. Bu calismaya Tiirkiye'deki biiytik
bir iiniversitenin Ingilizce Ogretmenligi
boliimiinden toplam 17 son sinif {iniversite
Ogrencisi  katkida bulunmustur. Katilimcilara,
konusma metinlerinde yumusatma sozciikleri
hakkindaki tutum ve farkindaliklarin1 ortaya
koymak amaciyla i¢ ana boliimden olusan bir anket
(Kot, 2015) uygulanmustir. Bulgular ELT
ogrencilerinin  sozlii baglamlarda yumusatma
sozciiklerinin iglevinin farkinda olmadiklarini
ortaya ¢ikarmistir. Ancak, anketin nicel boliimiinde
ise hem ana dil hem de yabanci dil kapsaminda sik
sik kullandiklarini bildirmiglerdir. Bu, 6gretmen
egitimi yaklagimlarinin pragmatik eksikliklere 151k
tutabilir. Ayrica, bu makale, ilgili literatiirden
yararlanarak  yabanci dil Ogretmeni egitimi
programlar1 igin pedagojik ¢ikarimlar hakkinda
fikir vermektedir.

Anahtar Kelimeler:Yumusatma sozciikleri, edimbilim,
Ogretmen  egitimi, Tiirk iniversite ~ dgrencileri

1. Inst. Mustafa Coban, Bursa Technical University, Turkey, mustafa.coban@btu.edu.tr ORCID: 0000-0003-0448-5845.
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1.Introduction

Hedging expressions refer to power of showing uncertainty and politeness patterns.
These words are commonly used in both colloquial usage and academic discourse (Hyland,
1994). It is a fact that there is an increasing competition in today’s world, it would not be
wrong to claim that lack of hedging devices in written and spoken texts will most likely affect
the quality of students’ and academics’ performance (Nivales, 2011). Given the importance of
pragmatic aspects, both L1 and L2 users utilize the richness of softening expressions. This
flexibility might seem more important than grammatical knowledge. Thinking about the
upcoming age of machine learning and artificial intelligence, even a flawless translation may
cause communication problems without considering the pragmatic function behind words.
More specifically, this situation might become a nightmare for non-native speakers of English
(Bardovi-Harlig, 2001). Considering the function of pragmatics, Fraser (2010) states that
““‘when non-native speakers fail to hedge appropriately, they may be perceived as impolite,
offensive, arrogant, or simply inappropriate. Failing to recognize a hedged utterance, they
may misunderstand a native speaker’s meaning. This is especially unfortunate when speakers
are otherwise fluent, since people typically expect that someone who speaks their language
well on the grammatical level has also mastered the pragmatic niceties’” (p.15).

In recent literature, there are some studies focusing on the non-native speakers’ usage
of hedging devices (De Cock et al. 1998; Metsd-Keteld, 2006; Nikula, 1997). The findings of
these studies indicated that hedging devices are not used by non-native speakers as frequently
as native speakers. In order to better understand the underlying reasons of this less frequent
usage, Nikula (1997) states that ‘‘non-native speakers are not aware of the role of modifiers
and they thus cannot make appropriate use of them’” (p. 195). Even if hedging devices are
only a few words, the message that they carry might be as strong as the main elements of a
sentence. Carter and McCarthy (1997) call them as mitigating devices which help the
speakers save face or decrease the potential effect.

In the literature of hedging devices, there is no general agreement on the function or
meaning these devices have. Since the meanings or functions of these words might show
variation, it is not very easy to express them. For instance, Brown and Levinson (1987)
clearly states that ‘‘hedging can be achieved in indefinite numbers of surface forms’” (p. 151).
In the earlier pragmatic research carried out in the 90s, the function of hedging devices was
infamous and classified as verbose, wordy and clumsy speech (O’Donnell and Todd, 1991;
Andersen, 1998). On the other hand, with the advance of the studies focusing on the
importance of function and meaning in speech, this old belief of hedging device has become
obsolete. Moreno (2001) states that ‘‘hedging devices fulfill multiple interactive functions
fundamental to speaker-hearer relationship, thus being essential elements in everyday
interaction’” (p.130). These hedging devices are so crucial since they prevent the speakers
making a failure of communication. Given that native speakers might not content with the
lack or misuse of hedging expressions, , Nugroho (2002) expresses that ‘‘second or foreign
language speakers very often sound too blunt or too direct in the ears of native speakers. It
might be because they are rude or have simple understanding of this world, but it is probably
because they do not hedge’” (p.17). There are also several recent studies of hedging devices
(Flores-Ferran and Lovejoy, 2015; Grant, 2010; Miskovic-Lukovic, 2009; Yang and Yap,
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2015). Similar to the aforementioned studies in the literature, the common rationale behind
these studies was to reveal the function of hedging device by various speakers — either native
or non-native speakers. In fact, a better understanding of these devices is so crucial that the
findings provide crucial implications for all the stakeholders of the language teaching
programs. Once learners complete a language program without being aware of the socio-
pragmatic value of language items, they will most probably face with communication failures
or breakdowns especially in a conversation with a native speaker.

Therefore, with similar concerns in mind, this research set out to investigate the
Turkish university students’ use of hedging devices in spoken discourse. The research
questions are presented below.

Research Questions

Are Turkish ELT students aware of the pragmatic value of hedging devices?

How do they perceive someone who uses hedges in their speech?

How do they interpret a message containing conversational hedges?

Which functions and meanings of hedges are Turkish ELT students familiar with?

Howbdhde

2. Methodology

In this study, a mixed methodology research design was utilized via a questionnaire
that included both quantitative and qualitative data collection techniques. The data was
collected from the ELT department of a major university in Turkey in the 2015-2016
academic year.

Considering the limitations of this study, the generalization of the findings might be
risky since the research is context bound of Turkish university students. In order to have
deeper understanding of the function of the hedges, it is recommended to carry out a similar
study with a larger sample size.

2.1. Participants

A total number 17 out of 40 ELT students voluntarily participated in the study. As for
ethical concerns, a consent form was delivered to the participants. Considering the
background of the participants, all of the participants were registered as senior students in a
full-time program of ELT department. Their medium of instruction was English. While 15 of
the participants were females, only two of them were males. The average age was 23. Except
for one participant who attended Work and Travel program in the USA for 3 months, none of
them stayed in an English speaking country.

2.2. Instruments

In this study, the questionnaire developed by Kot (2015) was utilized in order to
identify the perception of the hedging devices. There were three sections in the questionnaire.
Each section consisted of extracts taken from Michigan Corpus of American Spoken English
(MICASE). In section A with 12 questions, an extract including the mixture of hedging
devices — I think, sort of, just, you know, I mean, I don’t know - was given to the participants
in order to elicit the answers based on the context. In section B of the questionnaire with 3
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questions and subheadings, the hedging devices were given in order to identify the
participants’ interpretation. In section C of the questionnaire with 6 extracts, the participants
were requested to comment on the functions of the hedging in the given context.

2.3. Data Analysis

In the data analysis procedure, SPSS 20 was utilized in order calculate the frequencies
and percentages of the items. The qualitative data of the questionnaire was analyzed through
thematic content analysis in order to determine the recurrent items.

3. Findings

In this section, the findings of the questionnaire are presented and discussed under the
subheadings of the questionnaire. The questionnaire includes three sections: Section A,
section B and section C.

Section A of the questionnaire

The aim of the first section was to disclose the possible awareness of hedging devices
as regards to the appropriateness and context in which they are used. There were both closed
and open-ended questions. While the results of the closed questions are presented in Table 1,
the open-ended questions are shown under the related subheadings.

Table 1 below provides information on the understanding of the hedges in terms
appropriateness and context. More than half of the ELT students (approximately 65 %)
perceived the frequent use of the hedging devices as appropriate in the given spoken text. This
finding might refer that the participants in this study regarded these items positively. Similar
to the response in the first questions, almost 65 % of the ELT students reported that the
phrases given in the spoken text are common in their own speech. A majority of the ELT
students (almost 83 %) stated that they use hedging phrases in English. This finding, indeed,
showed parallelisms as regards to indicating the use of hedging devices by the participants.
On the other hand, it is useful to note that nearly 42 % percent of the ELT students were not
sure about the importance of hedging phrases.

Considering the context in which the hedging expressions are used, almost 89 % of the ELT
students favored using them in informal context. This finding of informality could be due to
the perception of hedging devices in spoken discourse rather than written one. Another
interesting finding is that while almost 59 percent of the ELT students perceived someone
using hedging devices as native-like, nearly 18 % of them viewed such a person as foreign,
and also almost 24 % of them were not sure about someone using hedging as either foreign or
native-like. Furthermore, the ELT students reported that they use the phrases equally in L1
Turkish and L2 English (almost 59 %). However, only 6 % of the ELT students stated that
they use the phrases more in L1 Turkish and almost 36 % of them reported that they use the
phrases more in L2 English. This finding could indicate that the ELT students have a certain
level awareness of using hedging devices in both L1 and L2.
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Table 1

The students’ views on the appropriateness and contextual aspects of hedging devices

Yes (%) No (%) Not sure

(%)
Do you think the frequent use of the phrases in bold in  64.7 35.3
the extract is appropriate in the context provided?
Do you think the phrases in bold are prevalent in your 64.7 59 29.4
own speech?
Do you use such phrases in English? 82.4 5.9 11.8
Formal Informal Both equally
context  context
In which context do you think you would use such 0 88.2 11.8

phrases more?

Foreign ~ Native- Hard to say

like
How do you perceive someone who uses the phrases in  17.6 58.8 23.5
bold in the passage?
More More In both

often in often in languages
Turkish ~ English  equally

Do you think the phrases are used ....? 5.9 35.3 58.8

Almost all of the ELT students reported that they did not receive any instruction of
hedging devices in their language learning process. The majority of the ELT students (15 out
of 17) stated that they had never been taught hedging phrases. Furthermore, according to the
given responses in the 9™ question of section A, there was a similarity. The majority of the
ELT students (15 out of 17) reported that the textbooks they used did not cover the topics of
hedging devices.

Similar to the ELT students’ tendency to use hedging phrases both in L1 and L2 (see
Table 1), they also showed an awareness of the Turkish equivalents by giving some examples.
The hedging devices in the extract A were ‘I think’, ‘sort of’, ‘um...sorta’, ‘just’, ‘you know’,
‘I mean’, ‘I don’t know’, ‘just’. The Turkish equivalents were ‘bence’, ‘demem o ki’, ‘iste’,
‘yani’, ‘Oyle iste’, ‘bilirsin ya’, ‘falan’, ‘hani’, ‘sadece’.

As regards to the relationship between non-native speaker and native speaker
conversations, the participants were asked whether the hedging devices help them understand
native speakers or rather hinder communication. It is useful to express that there are
parallelisms with the aforementioned findings. The majority of the ELT students (14 out of
17) stated that the hedging devices stated that the hedging devices help them comprehend the
native speaker conversations.
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In order to disclose the participants’ ideas regarding the reasons of using hedging
devices in English, the 11™ question of the section A — ‘Why do you use such expressions in
English?” — was administered. Most of the ELT students favored using such devices for such
reasons: to gain extra time, to express the ideas and feelings clearly and to organize ideas.
One of the participants stated that ‘‘I use hedging devices in English in order to remember
what [ am going to say or gain extra time to think while talking’’. This finding might refer
that the ELT students showed a typical feature of a non-native speaker, which actually means
that they have concerns of handling the conversations in an effective way as native speakers
of English naturally do.

Section B of the Questionnaire

This section aimed to investigate three facets to the usage of hedging devices. The first
question of the section was ‘‘when people end their phrases or sentences with ‘or something’
or ‘or something like that’, how does that affect the way you interpret what they say?’’. The
second one was ‘‘when people use the ‘kind of” or ‘sort of” instead of leaving them out, how
does that affect the way you interpret what they say?’’. Finally, the third one was ‘‘when
people use phrases such as ‘I think’, ‘I guess’, or ‘I don’t know’ instead of leaving those
phrases out, how does that affect the way you interpret what they say?”’.

Table 2
The participants’ perception of hedges
‘or ‘kind ‘I think’, Average
something/or  of/sort ‘I guess’,
something of’ ‘I don’t
like that’ know’
More believable (%) 0 412 529 31.3
Less believable (%) 35.3 176 294 27.4
Neither more believable nor less believable (%) 64.7 41.2 17.6 41.1
More confident (%) 59 29.4 412 25.5
Less confident (%) 70.6 353 412 49
Neither more confident nor less confident (%)  23.5 35.3 17.6 25.4
More intelligent (%) 11.8 5.9 17.6 12
Less intelligent (%) 29.4 294 118 24
Neither more intelligent nor less intelligent (%) 58.8 64.7 70.6 65
More memorable (%) 17.6 412 47.1 35.3
Less memorable (%) 76.5 353 235 45.1
Neither more memorable nor less memorable 5.9 23.5 29.4 20
(%)
More accurate (%) 11.8 29.4 235 22
Less accurate (%) 52.9 47.1 35.3 45.1
Neither more accurate nor less accurate (%) 35.3 235 412 33.3
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More professional (%) 17.6 17.6 29.4 22
Less professional (%) 52.9 235 294 35.2
Neither more professional nor less professional 29.4 58.8 41.2 43.1
(%)

More polite (%) 11.8 235 353 24
Less polite (%) 29.4 118 5.9 16
Neither more polite nor less polite (%) 58.8 64.7  58.8 61

Table 2 presents information on the hedging interpretations of the ELT students in
various contexts. When the items are examined closely, the hedging devices were perceived
as less believable (27 %), and neither more or less believable (41 %). In fact, the majority of
the ELT students (68 %) regarded hedging devices as either less believable or neither more
nor less believable. Nearly half of the ELT students (49 %) evaluated these devices as less
confident. The majority of the ELT students (65 %) were not sure about the more or less
intelligent impact of the hedging devices. There were similar tendencies in the categories of
memorable (65 %), accurate (78 %) and professional impact (78 %). Another striking finding
is that the majority of the ELT students (77 %) defined hedging devices either less polite (16
%) or neither more nor less polite (61 %).

Section C of the Questionnaire

The goal of this section was to reveal the participants’ knowledge of the given hedging
items’ meanings. The findings of this section were significant in order to understand whether
the participants were really aware of the function of the hedging devices.

Table 3

The students’ views on the functions of the given hedging devices

Hedging Items The perceptions of participants

Comparison
Explanation

1. ‘like’ Fillers — to gain time
Hesitation
To strengthen the meaning
No answer given

o< IS RIS NG E

Emphasis

2. ‘just’ Fluency
Fillers — to gain time
Politeness
Connection items
No answer given

& I N N e

To present the choices
3. ‘kind of/sort of Fillers

N B
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Exemplification
Similarity
Explanation
Fluency

No answer given

O R EREN

To get audience’s attention
4. ‘you know’ To provide informality
Fillers — to gain time
Fluency
Lexical search
To seek for confirmation in one’s own talk
No answer given

GNP R WE D

[
[

To give an opinion
5. ‘I think’ Fillers —to search for ideas
No answer given

AN

According to the information presented in Table 3, it is clear that each hedging item
included the entity of ‘no answer given’. The majority of the ELT students could not give
comments on the given hedging context. This finding contradicts the one in Table 1, in which
the ELT students seemed to have a certain level of awareness for using hedging devices in
English. However, when the participants were asked in the format of open-ended questions,
they found them difficult to comment in the context. Looking into the details of hedging
device called ‘like’, we can easily notice that the 13 of the ELT students were not aware of the
pragmatic function. The literal meanings such as comparison and explanation were favored.
The reason of this might be due to the quality of instruction in English. For instance, when the
course books are examined, it will not be difficult to notice that ‘like’ is mostly presented in
the format of comparison, verb, approximation device. In the extract given to the ELT
students, the function of ‘like’ was a direct speech. However, none of the ELT students
attempted to express it as a direct speech.

He's taken on his wife's name | see and, I just, | look at him and mhm he didn't have a beard
then and | look at him I'm Saint Lawrence? and uhuh he's like yes.

Most of the participants (n=11) determined the function of ‘I think’ as to give an
opinion instead of offering a pragmatic aspect.

...so that's all the questions I had really. okay and it's a lot of questions and it's good to see you
still kinda | mean | think it's it's you've learned a lot this semester | think yeah
<LAUGH>yeah and you know it's it's hard work to to do real well here I think... but it's good
too because if can learn this stuff then you can build on it...

Another similarity can be seen in the comments made on the function of ‘sort of/kind
of’. The ELT students favored the comments such as ‘to present choices, exemplification,
explanation and fillers.
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When | said | was going to a feminism in the workplace everyone was like, a what? you know
it was like you know they immediately | think they got this picture of all of us you know
with like, big signs you know like women rule<LAUGH> and, like plotting like this big, you
know massive attack on men or something ...

More than half of the participants marked the hedging device ‘just’ as either emphasis
function (n =8) or no answer (n=5). Similar to the other given comments, the ELT students
favored the literal meaning of these words.

it really varies, some evenings |, decide especially if there's something I'm working on writing
a proposal writing a paper | may just, work on my laptop and and continue from you know ten
P-M till later, there are other nights that | don't do anything. I just, you know my wife and |
hang around we talk, | would say at least a couple of nights a week, I'm working after uh,
going home after the kids are in bed. the ve- the weekends are also, uh uh, uh, kind of similar,
| do tend to work a little bit, on weekends.

4.Discussion and Conclusion

This research study sought to disclose whether Turkish ELT students were fully aware
of the function of the hedging devices given by building on the aforementioned research in the
literature and triangulating of the findings of its close ended questions in the survey. The
findings of the close-ended questions (section A) in the survey indicated that Turkish ELT
students were aware of the functions and meanings of the hedging devices. However, when
the ELT students were administered to open-ended questions (Section B and C), it was found
that they were not fully aware of the hedges. In the comments of section C, majority of the
students were not able to express the hedges in their pragmatic context by either leaving the
comment box blank or giving the dictionary meaning (see Table 3). This finding showed
parallelisms with De Cock et al. 1998; Nikula, 1997; Nugroho, 2002 and Metsi-Keteld, 2006.

The most striking finding of this study was the contrast between the quantitative and
qualitative data. If the findings had only been attributed to the quantitative data, the results
would have shown that Turkish ELT students were fully aware of hedges in English.

Finally, this study revealed that ELT programs in Turkey should raise the awareness of
socio-pragmatic competence of student teachers. As they are prospective foreign language
teachers, they should primarily be equipped with the components of hedges. Instead of
building grammarian teachers, it would be wiser to construct teachers who tend to use and
teach hedging words appropriately. Moreover, the book publishers should be informed about
the importance of hedges for EFL learners.
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Abstract

Several theories have been formulated so far regarding
language acquisition, learning and teaching processes.
The standpoints of these theories on language acquisition
and learning process differ from each other in terms of
the factors they focus on. Some theories focused on inner
factors while others focused on external and
environmental factors and tried to explain the learning
process in light of these factors. The purpose of this study
is to examine the basic principles of rationalist theory
which is one of the main theories in the second language
acquisition process and especially in English language
education and to examine its contribution to the processes
of language acquisition and learning. The study first
examines the background of rationalist theory and
compares it with empiricism, which is seen as a rival
theory of rationalist theory. Then, the study explains
various theories related to rationalist and empiricist
theory and scrutinises the criticisms directed to the
rationalist theory by considering both the strengths and
weaknesses of the theory. Finally, the contributions of the
rationalist theory and related theories to language
teaching and English language education are reviewed. In
the study, it was concluded that both theories were
complementary rather than competing with each other
and that a one-sided approach could not adequately
explain the language acquisition and learning process.

Key Words: Language acquisition, English language
teaching, rationalist theory, empiricism, behaviourist
theory.

Ozet

Dil edinim, 6grenim ve dgretim siiregleri ile ilgili olarak
su ana kadar bircok kuram gelistirilmistir. Bu kuramlarin
dil edinimi ve Ogrenimi siirecine bakis agilar
odaklandiklar1 etkenler agisindan birbirinden farklilik
gostermektedir. Ogrenme siirecini ele alirken kimi
kuramlar ¢evresel faktorlere agirlik verirken kimileri ise
digsal ve cevresel faktorlere agirlik vermis ve 6grenme
stirecini bu faktorlerin 1s18inda agiklamaya ¢alismiglardir.
Bu c¢alismanin amact ikinci dil edinimi siirecinde ve
ozellikle Ingiliz dili egitiminde baslica kuramlardan olan
akiler kuramin temel prensiplerini incelemek ve dil
edinimi ve Ogrenimi siireclerine olan katkilarini
incelemektir. Calisma Oncelikle akilci kuramun arka
planini irdelemekte, akilci kuramin rakip kurami olarak
goriilen deneyimcilik ile karsilastirmaktadir. Daha sonra,
caligma akilc1 ve deneyimcilik kuramiyla ilgili cesitli
teorileri aciklamig ve akileilik kuramina yoneltilen
elestirileri, kuramin hem artilarin1 hem de eksilerini goz
oniinde bulundurarak analiz etmistir. Son olarak akilcilik
kuraminin ve ona bagh ilgili dil 6gretimiyle yakindan
alakali teorilerin Ingiliz dili egitimine vermis olduklari
katkilar dile getirilmistir. Caligmada her iki kuramin da
aslinda birbirinin rakibi degil tamamlayici oldugu ve tek
tarafli bir yaklasimin dil edinim ve O6grenim siirecini
yeterli olarak agiklayamayacagi sonuglarina ulagilmustir.
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1. Introduction

To throw some light on language learning/teaching and language acquisition
processes, many theories have been developed so far. The most well-known of these theories
were listed by Demirezen (1988, 1989) as follows: (1) Behaviorist Theory, (2) Rationalist
Theory (otherwise called cognitive theory), (3) Empiricist Theory (Audiolingualism), (4)
Mentalist Theory and (5) Cognitive-code Theory. Although the Behaviorist and Mentalist
theory are principally more appropriate for first language acquisition, the rest can account for
foreign/second language acquisition. Of these, the Rationalist position, supported through
some concepts like Nativism, Innatisim and Mentalism, holds that the human mind plays a
crucial role in the acquisition of knowledge and language rather than the experiences human
beings go through (Lyons, 1981). In this critical review, the attributes of the rationalist
language acquisition theory will be explored and the weak and strong sides of this type of
learning together with its criticisms will be discussed in a critical manner.

1.1. The Background of the Rationalist Theory

Rationalism is a type of position discussed within many fields, such as epistemology
— the branch of philosophy related to theorizing about knowledge. Bechtel (1988) reported
that the traditional rationalism appeared as the dominant philosophical tradition on the
European continent during the 17th and 18th centuries. The three important representatives of
this position were Descartes (1596- 1650), Leibniz (1646- 17 16), and Spinoza (1632-1677).
Of these, Descartes is the one to talk about the characteristics of speech in his work,
Discourse on Method. These characteristics are as follows according to Percival (1968, pp. 3-
4):

1. Words reveal thoughts.

2. True speech differs completely from natural cries in that it does not indicate
corporeal impulses.

3. Words used in true discourse are not merely sounds repeated by rote but are
directly expressive of thoughts.

4. In genuine human discourse, what a person says is appropriate to 'whatever is said
in his presence,’ or is 'relevant to the subjects at hand.

However, Rationalism is also a matter of serious concern within linguistics with
which we are more concerned in this paper. The Rationalist theory of language learning,
which is basically a philosophical theory of epistemology in its essence, was developed by A.
N. Chomsky in 1965. Then, it came into being partly as a reaction to the Empiricism.
Chomsky was involved in many rows with empiricists regarding the question of “what the
mind must be like in order to account for our ability to learn language™ (Stitch, 1979, p. 330).
Stitch (1979) reported that Chomsky developed his arguments by taking a rationalist position
while explaining what goes on in mind when one is learning a language and further added
“[a]ccording to Chomsky, what happens is that the learner comes to a tacit knowledge or an
internal representation of the rules of a grammar” (p. 330; italics in original). Further, Lakoff
(1968) provided an extended explanation to this by summarizing the rationalist view of
language as follows:
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The general grammar results from what is inborn, or ‘habits of mind," and here 'mind'
means ‘the human mind," rather than the mind of one national group or individual. The
particular grammar consists of bylaws, aptly so-called since laws are arbitrary and
changeable, as are these rules. (p. 8)

Chomsky was regarded as a rationalist since he was influenced by the theses of the
traditional rationalism while developing his own linguistic theory, yet without accepting all
the assumptions of the traditional rationalism. To be called a rationalist, one, at least, had to
adopt one of three theses to be summarised below.

1.1.1. The Intuition/Deduction Thesis

This thesis argues that we can know some propositions, S; in a particular subject area
by intuition alone and some others can be knowable by us by deducing from the intuited
propositions. By intuition and deduction, we are provided with knowledge a priori, the
knowledge gained independently of sense experience (Wedgwood, 2002).

1.1.2. The Innate Knowledge Thesis

Some truths in a particular subject area, S, are known by us as part of our rational
nature. We do not learn our innate knowledge through sense experience or intuition and
deduction. It is just within our nature from birth. Namely, human beings are endowed with it
(Markie, 2017)

1.1.3. The Innate Concept Thesis

We have some of the concepts we utilize in a particular subject area, S, as part of our
rational nature. Namely, human beings do not gain these concepts from their experiences
(Markie, 2017).

However, Chomsky does not accept any of these theses wholly. He has his own
understandings of these theories. He gives us a theory of innate learning capacities or
structures rather than a theory of innate knowledge. His views differ from the so-called
traditional rationalists since he does not back up the Innate knowledge thesis. To explain
language acquisition from a rationalist point of view, Chomsky (1975) puts forward that
learners are assumed to have an innate knowledge of universal grammar that captures the
common deep structure of natural languages. It should be noticed that language learners do
not know any particular propositions defining the universal grammar.

1.2. Basic Principles of Rationalism

Chomsky, considered to be the originator of the Rationalist Theory in linguistics,
made a serious attack on the theses and concepts established by the empiricists who claim that
“all human knowledge was derived from primitive sensory experiences, via specified
operations of association and abstraction” (Anthony & Horstein, 2003, p. 6). Chomsky’s
principal criticism of the Empiristic language learning theory is based on the argument that
the development of language and its learning cannot be accounted with the assumption that
“[i]nsofar as we have knowledge in the subject, our knowledge is a posteriori, dependent upon
sense experience” (Markie, 2017, para. 22) due to the following principles:
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e “Learning results from internal mental activity. Language learning is a type of general
human learning and involves the acquisition of a complex cognitive skill” (Omaggio,
2001, p. 70). That is to say, language is a species-specific, genetically determined
capacity

e Biological mechanisms govern language learning. Therefore, it is not a habit structure
gained through experience but innate for the most part (Chomsky, 1966). In addition,
language learning and development stem from the thoughts of the human mind.

e Rationalists stress innate aspects of the mind in their accounts of behaviour and
learning (Chomsky, 1966). These innate aspects consist of thoughts. Therefore, the
function of language is to serve for the expression of thought that is essentially
creative (Lyons, 1981).

e Adherents of a rationalist approach to language teaching put an emphasis on gradation,
moving step-by-step from the known to the unknown and the concern for an ordered
hierarchically-organized curriculum (Howatt & Widdowson, 2004).

Chomsky is regarded as a Cartesian who is both a rationalist and mentalist as opposed
to a behaviourist and mechanist. He was also influenced by romantic theorists like Schlegel,
Herder, and Wilhelm von Humboldt. The following ideas are attributed to this tradition and
similar ideas were also adopted by the advocates of transformational grammar, most
prominently by Chomsky himself. These ideas are reported by Chomsky (1966, p. 229) as
follows:

e There is a creative aspect of language use since Cartesians take language as an
expression of human creativity in essence.

e The superficial phonetic structure of a sentence is distinguished from the underlying
semantic structure, thus, the rationalists believe that “deep” structure of meaning does
not in general parallel “surface” structure of sound.

e Explanation is considered to be more important than the sole description and thus
universal grammar is advocated by the rationalists.

e Acquisition and use of language are believed to be based on innate capacities of the
native speaker.

2. Rationalism vs. Empiricism

When a theory of learning aims to explore how knowledge comes to reside in the
human mind, it is not surprising that philosophers are involved in the issue to address some of
the relevant issues (Archibald, 1998). To explain these issues, two contrasting theories have
emerged. Archibald (1998) reports the first one as “an empiricist learning theory that assigns a
great deal of importance to the environment as a shaper of the mind, or a shaper of the
knowledge being acquired” (p. 62). According to him, the learner experiences certain forms in
the linguistic input (also referred to as the primary linguistic data) and then he has to specify
what rules construct those forms. On the other hand, the rationalist position supports “the
view in which scientists [learners] come up with ideas, make inferences and deductions, and
only then appeal to observation to confirm or refute predictions [language use]” (Isaac &
Reiss, 2008, p. 266). To see the main differences between two positions, it is helpful for us to
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explore some of the characteristics of each theory. Archibald (1998) clarifies some of them as
can be shown below.

Table 1
Properties of Empiricism and Rationalism

Empiricism (externalism) Rationalism (internalism)

e.g. David Hume, B.F. Skinner e.g. Rene Descartes, A. N. Chomsky

* emphasis on environment * emphasis on innate structure

* mind is a tablet of hot wax that is shaped * mind is a dark museum in which innate

by the environment structure is triggered by the environment.

* powerful learning mechanisms are innate ~ * rich representational structure is innate

* inductive learning, Specific -> General * deductive learning, General -> Specific
(Data) -> (Rules) (UG)->(Language-specific grammar)

* negative evidence helpful * negative evidence unhelpful

*learner as hypothesis tester (little linguist)  * learning is a parameter setting

* unconstrained hypothesis space * constrained hypothesis space

* non-modular architecture * modular architecture

These two basic approaches to the theory of mind have caused many theories of
language acquisition to emerge in foreign/second language instruction. The underlying
assumptions and claims of each theory will be provided in the following section names. Now,
we turn to these related theories of language acquisition.

3. Related Theories to Rationalism and Empiricism

In this part, the most well-known theories, principles of which are mostly based
either on rationalism or empiricism are summarized with their distinguishing assumptions and
principles to language acquisition. Roughly, it can be claimed that the empiricist approaches
emerged before the rationalist ones, which in fact appeared as a reaction to the externalist
empiricism. Some of these theories are the following:

3.1. Behaviourist Theory (Empiricist)

It was founded by J.B. Watson in America in the 1950s. It draws on two types of
conditioning to actualise the learning process. The first one is classical conditioning in which
learning is believed to occur through associating an involuntary response with a stimulus. The
other one is operant conditioning which equates learning with the association of a voluntary
behaviour and a consequence. That is, in classical conditioning, the learner adopts a passive
role whereas in operant conditioning the learner need to be active in order to yield a
consequence. Some of the main points of Behaviorist Theory are summarised below by
Omaggio (2001, p. 57).

1. Human learning and animal learning are similar.

2. The child’s mind is a tabula rasa. There is no innate pre-programming specifically for
language learning at birth.

3. Psychological data should be limited to that which is observable.

4. All behavior is viewed as a response to stimuli. Behavior happens in associative
chains; in fact, all learning is associative in nature.
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5. Conditioning involves the strengthening of associations between a stimulus and a
response through reinforcement.

6. Human language is a “sophisticated response system” acquired through operant
conditioning.

3.2. Universal Grammar Theory (Rationalist)

The founder N. Chomsky pronounced this theory in the mid-1960s. The main points
are listed below (Omaggio, 2001, p. 59):

1. Language is a species-specific, genetically determined capacity.

2. Language learning is governed by biological mechanisms.

3. The ultimate form of any human language is a function of language universals, a set of
fixed abstract principles that are innate.

4. Each language has its own “parameters” whose “settings” are learned on the basis of
linguistic data.

5. There is a “core grammar,” congruent with universal principles, and a “peripheral
grammar,” consisting of features that are not part of universal grammar.

6. Core grammar rules are thought to be relatively easier to acquire, in general, than
peripheral rules.

3.3. Monitor Theory (Rationalist)

S. Krashen claimed that a learner's learned system acts as a monitor to what they are
producing, and this is named as The Monitor Theory. The main points of this theory can be
summarised as follows (Omaggio, 2001, p. 63):

1. Adults have two distinct ways to develop competence in a second language:
acquisition, which is a subconscious process, and learning, which is conscious.

2. Acquisition is similar to the process by which children acquire their native language.
Learning involves conscious knowledge of rules.

3. When acquisition is natural, the order in which certain grammatical features of the
language are acquired is predictable.

4. Learning can function only as an “editor” of what is produced since acquisition is the
sole initiator of all second-language utterances. Learning can serve as a ‘“monitor” of
performance only under certain conditions.

5. We acquire new structures only when we are exposed to “comprehensible input” (i
+1). Input does not need to be deliberately structured or planned for the acquirer. If
communication is successful, i+1 will happen automatically.

6. For acquisition to take place, the learner must be motivated, have a good self-image,
and be free from anxiety.

7. Error correction should be minimized in the classroom, where the main purpose of
instruction should be to provide comprehensible input.

3.4. Cognitive Theory (Rationalist)

Jean Piaget: (1896- 1980). A cognitive theory of learning sees second language
acquisition as a conscious and reasoned thinking process, involving the deliberate use of
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learning strategies. The summary of its main principles is given below (Omaggio, 2001, p.
70).

1. Learning results from internal mental activity. Language learning is a type of general
human learning and involves the acquisition of a complex cognitive skill.

2. Subskills involved in the complex task of language learning must be practised,
automatized, and integrated into organized internal representations, or rule systems, in
cognitive structure.

3. Internal representations of language are constantly restructured as proficiency
develops.

4. Skills are automatized (learned) only after they have first been under "controlled
processing." Controlled processing, which requires attention to the task, leads to
automatic processing, where attention is not needed to perform the skill (Schneider
and Shiffrin 1977; Shiffrin and Schneider 1977; McLaughlin 1987).

5. Some cognitive theorists (Anderson 1980, 1995; Ellis 1985) distinguish between
declarative knowledge, which involves "knowing that,” and procedural knowledge,
which involves "knowing how."

6. Some researchers (Tarone 1982, 1983; Ellis 1985) maintain that learners' production is
variable, depending on the degree of attention they pay to language form as they carry
out various tasks. Informal tasks that demand little active attention elicit the
"vernacular style,” while tasks that require active attention and monitoring elicit the
"careful style."

7. Ausubel (1968) emphasizes that meaningful learning, which is learning that is
relatable to what we already know, is preferable to rote learning, which is arbitrary and
verbatim. Only meaningful material can be integrated into an existing cognitive
structure.

4. Criticisms of the Rationalist Theory

Chomsky referred to as a modern rationalist has been subject to many criticisms due
to his linguistic theory. Much of the debate has come from the empiricist (behaviourist)
position. The core of the dispute is based on whether language acquisition is an external or
internal phenomenon. It may shed light on our understanding of this dispute if we start with
the weak and strong sides of the rationalism.

4.1. Strengths of Rationalism

Rationalists hold the belief that the human mind has a key role in language learning
which was neglected by the behaviourists. They recognized the internal elements like the
mind and reasons that are invisible by disclaiming that language learning is a verbal
behaviour which is observable. According to the rationalist focus, children’s speech at a
particular age tend to be correlated with other developmental milestones, including non-
linguistics aspects of cognitive and physical development; they also produce forms that they
have never heard and no adult would never use (Isaac & Reiss, 2008, pp. 270-271).

Rationalist position supports deductive (otherwise called analytical) approach to
learning, the goal of which is the improvement of existing knowledge into a form easier or
more efficient to use (Kondratoff, 1988, p. 122). In this type of learning, an analysis of
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existing knowledge is conducted in order to find out which is most useful, which is also
appreciated in general education. Parameter setting, in its simple terms, explains why we
know how to generate grammatically correct language in many different cases without
memorizing or even hearing them. Simply, parameter setting refers to certain general features
of languages (Smith, 2004).

This position finds negative evidence -information about which strings are
ungrammatical- unhelpful and advocates positive evidence believed to consist of grammatical
instances of language to which children are exposed to (Ayoun, 2003).

Features among some languages common to all human languages in the world are
called language universals and they are recognized by the rationalists (Stark, 2010).
According to this understanding, many languages around the world share similarities and an
emphasis on these similarities might ease language learning in general. For example, many
European languages like English, French and lItalian have the same word order and many
other common features. This helps the learner who knows one of these languages to learn
another more easily and quickly.

4.2. Weaknesses of Rationalism

The Rationalist theory fails to recognize the external factors that enjoy a significant
part in language learning and acquisition. We know that human beings are social entities
living in a community. That is why they also learn language from each other in interaction.

The Universal Grammar (UG) developed by the linguist Chomsky in the 1950s
claims that there is a universal grammar hardwired into the brain of all humans. All languages
are considered species of this grammar and children learn their native languages using
universal grammar as a support structure. However, the goal to discover the structure and
laws of Universal Grammar remains unattained until now (Bolshakov & Gelbukh, 2004).

The inductive type of learning is ignored in the rationalist approaches by putting the
focus on UG and passing from there to language specific-grammar, namely, following a
deductive way of learning. The Rationalist theory only gives information about the meaning
of words. However, empiricists give information about reality. Let us have a look at the
examples below. Reality gained through experience is also of great importance for language
learners.

e Bachelors are unmarried men. (Rationalist view - Analytic (Tautological) priori
e Bachelors tend to drink beer. (Empiricist view — synthetic) posteriori

There is little or no attention paid to the relationships and the social context of
language learning in this approach to language learning. Rationalists undermined the
empiricists’ view that the source of human knowledge stemmed from primitive sensory
experiences, via specified operations of association and abstraction (Hornstein & Antony,
2003). It is also accepted that some learning occurs by experiencing. Then, it is wrong to
totally refuse the role of experiences in learning. Chomsky rejects languages being taught by
conditioning or by drill and explicit teaching. However, drills are effective in learning some
skills, especially when it comes to teaching vocabulary and pronunciation (Richards &
Rodgers, 2014).
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5. Contributions of Rationalism to ELT

The notion of Universal Grammar has been subjected to many criticisms, especially
with the advent of more innovative approaches and computational modelling to the study of
language acquisition. Pinker and Bloom (1990) came up with evidence of exceptions to a list
of properties claimed to be shared by all languages according to the UG theory. Gil (2000),
reports that all languages have a UG according to the nativist idea. For him, this only
indicates the intellectual dominance in the modern world of European speakers. It is not
something that can be generalized for all languages around the world. In addition, Sampson
(2010), by supporting the aforesaid criticisms, adds that “before modern times, the highest-
status, most literary versions of non-European languages might have scarcely any of the
grammatical apparatus which nativists take to be universal” (p. 103).

Chomsky’s approach to syntax emphasizes the economy of explanation that might be
achieved provided that the similarities in the structure of human languages were referred to
biologically rooted, innate capacities of the human mind. According to this approach, one can
generate an infinite number of statements from a finite group of words (minimalist program).
Many critics complain that this understanding disregards scientific evidence and method.

Chomsky was also criticized by Marvin Minsky in one of his interviews for his
exaggerated emphasis on syntax rather than on semantics concerned with how words are
actually used to convey meanings among speakers and communicate ideas from one person to
another. Karen Spérck Jones, a British computer scientist and one of the supporters of
computational linguistics, a term coined to refer to linguistic activities in which the computer
plays a central role (Jones & Kay, 1973) complains about Chomsky’s grammatical theories
(Transformational Grammar, Government-Binding, Principles and Parameters and
Minimalism). The allegation is that these theories are difficult to implement computationally
since practical applications of computational linguistics such as machine translation,
information retrieval or question answering, necessitate a large number of structures of
English, high efficiency and implementation on a computer (Jones, 2007).

Another point of criticism to Chomsky’s rationalist linguistic theory comes from
Pinker and Bloom (1990) who blame Chomsky for showing resistance to modern theories of
language evolution. For them, Chomsky is hostile to the idea that language evolved for
communication due to his emphasis on linguistic competence rather than communicative
competence.

Dennett (1995) criticizes Chomsky’s idea that language is solely a product of natural
selection, namely, an innate capacity of the human mind. According to Chomsky, language is
a mysterious gift given to the humankind. Dennett (1995) concludes that if the ability to learn
a language is innate and genetically existent, then it has to go through an evolution. Even
though Chomsky refused to accept this fact in his earlier arguments, he and his colleagues
further readdressed the issue of the faculty of languages, acknowledging the fact that language
faculty in the broad sense “may have evolved for reasons other than language” (Hauser,
Chomsky & Fitch, 2002, p. 1569). This issue was also raised by Jackendoff and Pinker (2005)
who criticized Chomsky and his friends. Their view of language evolution was taken as
problematic in that “its dichotomization of cognitive capacities into those that are utterly
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unique and those that are identical to nonlinguistic or nonhuman capacities, omitting
capacities that may have been substantially modified during human evolution” are ignored by
Chomsky and his friends (Jackendoff & Pinker, 2005, p. 211).

Chomsky’s linguistic theories actually emerged as a reaction to the empiricist views
of learning when they were at its zenith. Especially, the behaviourist theory of language
acquisition caught a lot of attention due to its emphasis on habit formation process of
language learning. Such an understanding of learning paid much attention to external factors
during the learning process. In their perception, language was a verbal behaviour that could be
observed in practice. However, Chomsky who was deeply influenced by the rationalist
position of philosophy and their supporters like Descartes objected to the empiricist position
claiming that language learning is an internal event occurring in the human mind free from the
effects of experience. These new views towards language acquisition led to many theories and
approaches in methodology to emerge over time. The most prominent of them are
summarised below.

5.1. Theories based on Rationalist view

Many theories to language learning and acquisition have been subjected to the
influence of the rationalism. The most striking influence is that the innate characteristics of
language learning became the basis of these theories. Some of the theories are just listed
below for the reader’s information.

e Universal Grammar Theory
e Generative Grammar

e Transformational grammar
e Minimalist Approach

e Mentalist Theory

e Innatist/Nativist Theory

e Cognitive theory

e Monitor theory* (MT)

All of the aforementioned theories have contributed to the field of English Language
teaching and highlighted many points of grammar like syntax. They all have many common
assumptions related to the human mind or brain. Some of them like MT and LAD were
developed with the influence of the main principles of rationalist position towards knowledge,
although they were not founded by Chomsky himself. To sum up, the biggest contribution of
Rationalism is its emphasis on the internal accounts of language learning that helped the
theories stated above to appear within the area of ELT. For example, courses in the ELT
programs such as Linguistics, Second Langauge Acquisition and Approaches and Methods in
Language teaching often refer to theories drawn out of rationalist view. The study of these
mentalist theories may help prospective teachers better understand the language acquisition
process and further provides them a scientific foundation for rendering foreign language
teaching process to be as similar as to the first language acquisition process.
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6. Conclusion

Rationalism, in its essence, emerged as a philosophical term regarding the source of
knowledge in epistemology. Empiricism (philosophy), the principle that knowledge derives
from experience, emerged as a counter opponent to the Rationalist view. Such a distinction,
later, was seen in the language teaching and acquisition theories. These theories of language
acquisition, by and by, have come to be labelled as Rationalist or Empiricist according to the
principles and assumptions adopted by them.

The most significant contribution of Linguistic Rationalism to English language
teaching is recognition of the value of the internal events, primarily of the human mind in
language learning and acquisition. The attention paid to the innate characteristics of human
beings inspired linguists to consider alternatives to the empiricist views of language
acquisition. One of the prominent of these linguists is Noam Chomsky whose linguistic theory
is claimed to be rationalist. He had many supporters and critics for his theory. Although he
differs from the traditional rationalists, he was under the influence of them while developing
his theory. With this influence, he thought that language learning cannot be explained only
through experience but there must be an innate structure for language learning — biological
rationalism- available to all humans. Many theories, such as UG, LAD, Mentalism, Nativism
and Cognitivism, got into the field of language learning and acquisition as a result of this
understanding, and they were severely criticized by the other linguists especially by the
empiricists (e.g. Evans, 2014; Green & Vervaeke, 1997). Evans (2014) even goes as to
maintain that the idea that human beings are hard-wired with language capacity is merely a
myth.

The dispute between Rationalism and Empiricism were already mentioned above.
They both shed light on the acquisition of the second language from different angles. In
simple terms, the source of the debate was internalist vs. externalist view of language
learning. Instead of viewing them as two opposite sides, they should be taken as
complementary to each other. As known clearly, the learner goes through both internal and
environmental processes during language acquisition, since s/he is both an individual and a
member of a community in which s/he lives. In such a case, language learning cannot be
explained in a sheer aspect. Therefore, it is more sensible to find a middle way between these
theories rather than disregarding their contributions to language acquisition since they are like
the two sides of a mirror. Anyway, in spite of the gaps in the rationalist understanding of
language acquisition, the contributions cannot be deniable.
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Abstract

Much of human life is made up of many decisions
and choices which are material or spiritual, large or
small. People want to choose one of the dozens and
thousands of options -often the best- to be happy
and perfect their lives. However, the fact that he is
surrounded by such an intense group of options in
almost every aspect of life, from health to shopping,
from education to politics, may make him
confronted him with the “indecisiveness” situation.
And even if he may confront him with the delusion
of “was there a better option?”. This article aims to
reflect philosophically and critically on how and in
what way the abundance of choices affects
decision-making behavior. In this article, it is aimed
to understand and interpret the opinions, predictions
and criticisms of experts and thinkers about the
abundance of choices and to make a concise and
philosophical analysis of these criticisms.

Key Words: Decision-making, abundance of choice,
freedom of choice.

Ozet

Insan hayatinin biiyiik boliimii maddi ya da manevi,
bliylik ya da kiigiikk pek ¢ok karar ve segimlerden
olusur. Insan onlarca, binlerce seceneck arasindan
birini -cogu zaman da en iyisini- segmek, mutlu
olmak ve hayatini kusursuzlastirmak ister. Ancak
sagliktan aligverise, egitimden politikaya kadar
hayatin hemen her alaninda bu denli yogun bir
secenekler toplulugu tarafindan ¢evrelenmis olmasi
onu “kararsizlik” durumuyla hatta karar verse dahi
“acaba daha 1iyi bir segenek var muydi?”
kuruntusuyla kars1 karsiya birakabilir. Bu makale,
secenek bollugunun karar verme davranisini nasil
ve ne sekilde etkiledigi tizerinde felsefi ve elestirel
diistinmeyi amaglamaktadir. Makalede uzmanlarin
ve disiiniirlerin segenek bollugu hakkindaki
fikirlerini, Ongoriilerini ve elestirilerini anlamak,
anlamlandirmak ve bu elestirilerin kisa ve 6zIi bir
felsefi analizini yapmak hedeflenmektedir.

Anahtar Kelimeler: Karar verme, segenek bollugu,
secme Ozgiirligi.
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1. Giris

Secim yapma, kisisel 6zgiirliigiin temel tasidir. Kisinin kim oldugunu ifade etmesini
ve hayata entegre olmasini saglar. Yapilan her se¢im, 6zglir iradenin bir gostergesidir ve kisi
bunu basarabildigi 6l¢iide de mutludur. Se¢gme sansina ve hakkina sahip olmak, mantiki
olarak yasam kalitesini arttiran bir durumdur. Refah seviyesi yiikselip toplumlar
zenginlestikce ve insanlar ihtiya¢ duyduklari ve istedikleri seyleri elde etme firsati buldukca
daha mutlu olmalar1 beklenir. Yani 6zgiirliiglin mutluluk, mutlulugun da 6zgiirliik getirecegi
varsayilir. Ancak Salecl (2014), yasamlarimizi kusursuzlastirmayir amaglayan bu secenek
bollugunun daha ¢ok doyum, haz, mutluluk, tatmin yerine daha biiyiik bir kaygi, yetersizlik ve
sucluluk duygusu dogurduguna dikkat ¢cekmektedir. Schwartz (2008) ise, segme sansinin
Ozglirliigiin Oniinii agmak yerine onu kisitladiginin ve kiside tatminsizlik hissi olusturdugunun
altin1 ¢izmektedir. Ona gore secenek sayisindaki artis, kisiye kolaylik saglamanin yani sira
onun bu seceneklerin ne kadar iyi olacagina dair beklentisini ylikseltmekte ve onu siirekli
olarak yeni hazlar pesinde kogsmaya da itmektedir.

Insan hayatmin biiyiik boliimii maddi ya da manevi, biiyiik ya da kiiciik pek ¢cok karar
ve se¢imlerden olusur. Kisi onlarca, binlerce segenek arasindan birini -gogu zaman da en
iyisini- se¢gmek, mutlu olmak ve hayatini1 kusursuzlastirmak ister. Ancak sagliktan alisverise,
egitimden politikaya kadar hayatin hemen her alaninda bu denli yogun bir secenekler
toplulugu tarafindan gevrelenmis olmasi kisiyi “kararsizlik” durumuyla, hatta karar verse dahi
“acaba daha iyi bir segenek var miydi?” kuruntusuyla karst karsiya birakabilir. Bu durumun
sikca yasanir hale gelmesi ile kiginin eyleme ge¢cmesi giderek giiclesir.

Bugiin, insanoglu egitimden sagliga, mal ve hizmetlerin sunumundan insan iligkilerine
kadar hayatin hemen her alaninda yogun bir segenek bollugu ile kars1 karsiyadir. Gelinen
noktada, seceneklerin azaltilmasi gibi bir durum da miimkiin goriinmemektedir. Secenek
miktarindaki artig, kiginin karar verme davranigindaki diizeni ve uyumu bozabilmektedir. Bu
durum, ¢agin bir hastalig1 olarak degerlendirilebilecegi gibi i¢inde bulundugumuz enformatik
stirecin kaginilmaz bir sonucu olarak da yorumlanabilir. Nasil analiz edilirse edilsin segenek
bollugu, bir yoniiyle karar verme siirecini karmasik hale getirmekte ve kaygi, baski, stres gibi
istenmeyen  durumlar ortaya ¢ikarmaktadir.  Secenekleri makul bir sayiyla
sinirlandir(a)mamak, se¢im yapmayr oOzgiirlik baglamindan ¢ikararak bir yiike
doniistiirebilmekte; hatta baghi basina bir mutsuzluk nedeni olabilmektedir.

2. Amacg

Bu c¢alisma, segenek bollugunun karar verme becerisini nasil ve ne sekilde etkiledigi
iizerinde felsefi ve elestirel diistinmeyi amaclamaktadir. Calismada uzmanlarin ve
distintirlerin secenek bollugu hakkindaki fikirlerini, ongoriilerini ve elestirilerini anlamak,
anlamlandirmak ve bu elestirilerin kisa ve 6zlii bir felsefi analizini yapmak hedeflenmektedir.

3. Yontem

Calismada, sosyolojinin genel metodolojik yaklasimi olan hipotetik-dediiktif diigiince
ve uslamlama yontemi kullanilmigtir. Bu yontem, hipotez-gzlem-sinama asamalarindan
olusur. Arastirmaci, bu yonteme bir hipotezden, teoriden, kavramsal modelden veya
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kavramsal ¢erceveden hareketle baslar. Gozlemler yapar ve problem olarak karsisina koydugu
durum hakkinda yorumlarda bulunur (Celebi, 1986; Celebi, 1994).

4, Karar Verme

Karar verme, “secenek kiimesinden, en az bir amag¢ dogrultusunda ve bir Olglite
dayanarak en uygun, miimkiin bir ya da birka¢ se¢enegi se¢cme siirecidir” (Kutlu, Abal1 &
Eren, 2012: 6) ve insanin eylemlerini sekillendiren diisiinsel son asamadir. Karar verme,
yonetimbilimin énemli bir unsurudur ve ndroekonominin, ndérofinansin ve néropazarlamanin
temelini olusturan ana konularindan biridir. Se¢cim yapma ise, liberal iktisadin iki temel
ilkesinden (digeri optimizasyondur) biridir.

Secim yaprna1 ve karar verme, insanin her an karsi karsiya kaldigi iki eylemdir. Karar,
bir sonugken karar verme bir siirectir; bir dizi alternatif arasindan se¢im yapma siirecidir.
Se¢me islemi, karar verme eylemiyle baslayar. Karar verici, amaci dogrultusunda mevcut
alternatifleri arastirir ve onlar arasindan gesitli yontemler kullanarak bir tanesini seger (Kiral,
2015: 75).

Insan, her zaman sabah kagcta uyanacagi, ne giyinecegi, giin igerisinde neler yapacagi
gibi rutin ve basit yapida kararlar vermez. Baz1 durumlarda risk iceren, belirsizlik barindiran,
kompleks ve karmagik konularda da kararlar vermek zorundadir. Bu kararlar, muhtevalar1 ve
onem seviyeleri bakimindan birbirlerinden farkli olsa da ortak bir bilissel altyapiy1 paylasirlar
(Akgiin-Tekin & Ehtiyar, 2010: 3395; Sandor, 2018: 291).

Karar verme siireci, beynin iki bolgesinde gerceklesir. Herhangi bir tehlike, tehdit,
risk, kaygi, 6diil, haz vb. uyaranlar karsisinda kararlar “hisseden beyin”den ¢ikar. Ancak karar
verme asamasinda insanin bunlardan daha farkli yonlendirmelere de ihtiyaci olur. Bu tiir
kuvvetli gerekgelere ve argiimanlara ihtiyag olan durumlarda diisiinen beyin devreye girer.

Insan, erken yasam déneminde karar vermeleri iizerinde anlamli bir kontrole sahip
degildir. Uzun vadeli bir bakis acis1 i¢in de kisith bir potansiyeli vardir. Diinya goriisiiniin
yiiksek derecede benmerkezci oldugu bu déonemde kararlar ebeveynlerin kontroliinde alinir.
Yani yetiskinler, model olur veya destek saglarlar. Ergenlik doneminde ise, akran gruplarinin
ortak goriisii kararlara daha fazla tesir eder. Akran grubun grup ¢izgisi ergenlerin karar
vermelerinde belirleyici bir rol stlenir (Aslan & Sart, 2016: 203-205).

Karar verme zor bir siirectir. Bu siireci zorlastiran unsurlardan biri, alternatiflerdir.
Kars1 karstya kalinan se¢im kolay oldugunda, alternatiflerden biri ya en iyi ya da daha iyidir.
Ama zorlu bir se¢imde, en 1yi diye bir alternatif yoktur. Alternatifler arasindaki makas aralig1
dar oldugu i¢in segmek ve karar almak zorlagir (Chang, 2017: 2). Karar konusu olan seyin
karmasiklik ve Onem seviyesi yiikseldikce de karar vericinin {izerindeki stres ve baski
yogunlasir (Akgiin-Tekin & Ehtiyar, 2010: 3395).

Yapilan arastirmalar (Keltner & Learner, 2010; Keltner, Oatley & Jenkins, 2014),
duygularin karar verme siireci ilizerinde giiclii, yaygin ve dngoriilebilir bir tesiri oldugunu,
hatta duygularin iyi ya da kotii hayattaki en anlamli kararlarin baskin itici giicii oldugunu

! Insanlar bes temel ihtiyacla dogarlar ve tiim segimler bu bes temel ihtiyaci karsilamak igin yapilir: “Hayatta
kalmak”, “sevmek ve ait olmak”, “gli¢lii olmak”, “6zgiir olmak” ve “eglenmek” (Glasser, 1999).
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ortaya koymaktadir. Duygular, bu siiregte bir nevi isaretleme sistemi olarak hizmet eder.
Duygularin karsi karsiya olunan ¢ok sayida kararin sonucunu etkileyebilecek, egriltebilecek
veya bazen tamamen belirleyebilecek biiyiik aksiyon potansiyeli vardir. Duygular, hem
degerlendirme aract hem de davranis rehberidir. Dolayisiyla duygu ve karar verme siireci el
ele giden bir siiregtir.

Ote yandan karar, “Karar = (Yarar — Zarar) x (Risk Alma Istegi)’dir. “Bir kisinin
herhangi bir durumda yiirittiigii karar siireci aslinda basit bir matematiksel islemdir. Zaten
insanin anatomisi cografya, anisi tarih, oliimi siirse, karar1 matematik, o karar yoniindeki
davranis1 da miithendisliktir. . . . Giinlimiizde bilgi yayildig1 ve yararla zarar1 apagik ettigi icin
kararda farklilig1 pratik olarak risk alma istegi belirler.” (Ceylan, 2007: 68).

Gilindelik yasam, bitmeyen bir karar verme dizisidir. Alinan kararlarin kalitesi, yasam
kalitesine tesir eder. Ne yazik ki ¢ogu insan, kararlarla sezgisel olarak ilgilenir. Karar verme
stirecine iliskin herhangi bir farkindaliga veya sistematik bir yola sahip degildir. Karar alma
mekanizmalarinin dayandigi mantiksal temel ve zihinsel isleyis siireci yiizlerce yildir
tartigilan bir konudur. Diger adi syllogism olan Aristocu mantik gergevesi, uzun bir donem
karar alma prensipleri konusunda belirleyici olmustur. Diiz bir mantik 6nermesi olan bu
goriis, karar almada ve diisiince yliriitimiinde etkili olan bir unsurdur (Bat1 & Bayramoglu,
2018: 234). Insanlarin kahir ekseriyeti, secim yaparken ve karar alirken en fazla fayda elde
edecekleri opsiyona yonelirler. Thtiyag ve faydalilik ilkesini gozetirler.

5. Tartisma ve Sonug¢

Refah ve mutlulugun yiikseltilmesinin kisisel 6zgiirliigiin en iist seviyeye ¢ikarilmasi
ile miimkiin oldugu fikri, tim Bat1 sanayi toplumlarinin resmi dogmasidir (Schwartz, 2008).
Insan, ne kadar fazla secenege sahip olursa o kadar dzgiirliige sahip olur ve ne kadar dzgiir
olursa o kadar fazla refaha ulasir. Schwartz’a gore, bu tezin sorgulanmasi gerekmektedir.
Secim ozglrliigli elbette ki bir liituftur. Ancak secim hakkinin getirdigi tek sey rahatlik
degildir, beraberinde getirdigi bir karmasa da vardir. Giinlimiiz diinyasinin kaotik ve karmasik
ortaminda, sadelik ve yalinligin bir si@inak olarak goriilmesi bu baglamda yersiz degildir.
Bugiin, hayat1 olabildigince sadelestirmek hem bir basar1 hem de mutluluga giden yolda
onemli bir dipnot kabul edilmektedir. Bu minvalde abarti, gosteris ve asiriliklarin karsisinda
duran bir minimalist yasam tarzi artik daha fazla tercih edilmekte ve sadelesme zaman ve
yasam yOnetiminde etkili bir alternatif olarak daha fazla one ¢ikmaktadir. “Kanaatkar bolluk
toplumu” veya “goniillii yetingenlik toplumu”, yeni bir disiinsel acilim olarak
yayginlastirilmakta; yetinme ahlaki (kanaatkarlik) bu bolluk diizeninin panzehiri olarak
goriilmektedir (Dag, 2019).

Insanlik, kapitalist diizende limiti olmayan sonsuz segenege sahiptir. Ve sahip oldugu
bu secenek bollugu, sadece hayatinin satin almakla ilgili olan bdliimiinde degil; saglik, egitim,
ulasim ve haberlesme gibi bir¢ok alaninda da kars1 karsiya kaldig1 bir durumdur. Siiphesiz ki,
hayatta her sey bir se¢imdir ve iyi se¢im yapmak zordur. Hayatin her alaninda siirekli ¢ogalan
segeneklerin arasindan eleme yapmak hayli yorucu bir hadisedir. Ev kiralanirken ya da satin
alinirken evin lokasyonuna, genisligine, giivenli olup olmadigina, iicretine vs. bakilir. Araba
almirken giivenli olup olunmadigi, yakit ekonomisi, tarz1 ve fiyati géz Oniine alinir. s
secerken ise maas, yiikselme firsatlari, ortam gibi faktorler belirleyici olur (Schwartz, 2008:
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61-62). Dolayisiyla opsiyonlarin sayisi arttikga iyi bir karar vermek i¢in harcanan ¢aba da
artar. Secim yapmak, bir liituftan ylike doniisiir.

Ancak su da bir gercek ki, “segme hiirriyeti olmadan bilincin higbir fonksiyonu
olamaz”. Hiirriyet/Ozgiirliik, ancak “secme” ve “eylem” gibi ¢esitli imkanlar karsisinda bahis
konusu olabilir. Se¢me, Ozgiirliigiin temel unsurlarindan biridir; hatta 6zgiirligiin asgari
sartidir. Segmede biling ve irade s6z konusudur (Oner, 1987: 5). Se¢im, iradenin en saf
ifadesidir. Dolayisiyla irade giicli, segme ve karar verme stirecindeki 6nemli bir belirtegtir.
Irade, insanin kendine sz gegirebilme sanatidir. Igsel bir kuvvettir (Dag, 2019: 104). Yiiksek
bir zihin fonksiyonudur, akli bir istahtir ve insanin hareket ve davranislarini kontrol eden ana
giictiir. Iki seyden birini secme durumunda bulunma ve o iki seyden herhangi birini segme
cehd ve gayretini ortaya koymadir (Oren, 2006: 19). Ki, Arendt’e gore segme dzgiirliigii verili
iki sey arasinda tercihte bulunmak ve karar vermektir (Y1lmaz, 2007: 228-229). Tercih, karar
vermeyi saglayan ve istahla temellenen bir akil yiiriitmedir. Tercihin olusmasi i¢in dnce istah;
istahtan sonra da istah edilen {lizerine diistinmek gerekir (Co6tok, 2017).

Schwartz (2008: 62-69), se¢im yapma ve tercihte bulunma siirecini asamalarla izah
etmektedir. Ona gore se¢im yapmanin ilk adimi, hedefin yani ne istendiginin belirlenmesidir.
Ikinci adim, degerlendirmek iizere opsiyonlarla ilgili bilgi toplanmasidir. Ugiincii adim, dogru
sonuglara varmak ve dogru se¢imleri yapmak i¢in o bilgileri analiz etmek, ayiklamak, tartmak
ve degerlendirmektir. Dordiincii ve son adim ise, eldeki bilgiler 1s18mma karar vermektir.
Goriildiigi tizere se¢im yapma ve karar verme, birbirinin pesi sira gelen ve birbirini takip
eden bir siiregtir.

Stipermarketlerin raflarindaki biskiivi, ¢ikolata, makarna gesitleri ve markalarindan
kozmetik reyonlarindaki krem bolluguna; teknoloji magazalarindaki {iriin cesitliliginden
tekstildeki iirlin dizisine kadar hemen her sahada giderek artan, karmasiklasan ve birbiriyle
celisen opsiyonlar diinyasinda, se¢im yapmak ve karar vermek artik bir meziyet ve sanat vasfi
kazanmistir. Bu denli limitsiz bir alternatif bollugu ve segenek yiiklemesi karsisinda segmek
ve karar vermek problematik bir hale gelmistir. Fazlasiyla bol se¢enekli bir diinyada karar
verme davranisimizin nasil etkilendiginin, karar agsamasinda bizi neyin motive ettiginin saha
arastirmalariyla ortaya konulmasi elzemdir.
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EXTENDED ABSTRACT

Purpose. This article aims to reflect philosophically and critically on how and in what
way the abundance of choices affects decision-making behavior. In this article, it is aimed to
understand and interpret the opinions, predictions and criticisms of experts and thinkers about
the abundance of choices and to make a concise and philosophical analysis of these criticisms.

Method. In the study, hypothetical-deductive thinking and reasoning method which is
the general methodological approach of sociology was used.

Result and Discussion. Decision is a process, while decision is a result. Decision-
making is the process of choosing from a range of alternatives. And the process of selection is
a process that begins with the action of decision-making. Decision-making is the process of
selecting one or more of the most appropriate, possible options from the set of options, for at
least one objective and based on a criterion. And it is the final intellectual stage that shapes
human actions. It is an important element of management science and is one of the main
issues that underlie neuroeconomics, neurofinance and neuromarketing. Making choices is
one of two basic principles of liberal economics. Everyday life is an endless series of
decision-making. The quality of the decisions made affects the quality of life. Unfortunately,
most people intuitively deal with decisions. It does not have any awareness or a systematic
way of making decisions.

Much of human life is made up of many decisions and choices which are material or
spiritual, large or small. People want to choose one of the dozens and thousands of options -
often the best- to be happy and perfect their lives. However, the fact that he is surrounded by
such an intense group of options in almost every aspect of life, from health to shopping, from
education to politics, may make him confronted him with the “indecisiveness” situation. And
even if he may confront him with the delusion of “was there a better option?”.

Today, human beings are faced with an abundance of choices in almost every aspect
of life, from education to health, from the delivery of goods and services to human relations.
At this point, it is not possible to reduce the options. An increase in the amount of options
may disrupt the order and harmony of the individual’s decision-making behavior. This
situation can be evaluated as a disease of the age, or it can be interpreted as an inevitable
result of the information process. No matter how they are analyzed, the abundance of choices
complicates the decision-making process in one aspect and raises unwanted situations such as
anxiety, pressure and stress. Not limiting options to a reasonable number can turn selection
into a burden by removing it from the context of freedom; it can even be a cause of
unhappiness in itself.

From the biscuits, chocolates, pasta types and brands on the shelves of supermarkets to
the abundance of cream in cosmetic departments; In a world of increasingly complex,
complex and contradictory options in almost every field, from product range in technology
stores to textiles, making choices and making decisions has become a virtue and art. Choosing
and deciding against such an abundance of alternative alternatives has become problematic.
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