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ARTICLE INFO ABSTRACT
Article history: The aim of this study is to examine the views of students about the procedure, content and benefits of
Received: 09/06/2020 the computer literacy course conducted by distance education in terms of active and passive

participants and non-participating students. Sixty-one faculty of education students, who had taken the
Computer Literacy course at a private university, participated in this qualitative study. The data
obtained from the opinion form consisting of open-ended questions were analyzed by content analysis.

Accepted: 07/08/2020
Online: 09/10/2020

Published: 01/12/2020 According to the results, the students found live course recording videos most useful and generally had
Keywords: a positive views about the course being given by distance education. When asked about their
Computer literacy preferences, it was seen that half of the active participant students preferred distance education and

the other half preferred face-to-face education, the majority of the passive students preferred distance
education and non-participant students preferred more face-to-face education. It was seen that
) A watching the recorded course videos for active students and preparing homework for passive or non-
Active participation participating students help them learn the course more easily. In order for the course to be learned
Passive participation more effectively, it is necessary to have attendance requirement according to the passive students and
face-to-face education according to the non-participant students.

Distance education
Student views

Uzaktan Egitim ile Bilgisayar Okuryazarh@ Dersi: Ogrencilerin Isleyis, icerik ve Faydalar1 Uzerine
Goriisler

MAKALE BILGISI OZET

Makale Geg¢misi: Bu ¢alismanin amaci 6grencilerin uzaktan egitim ile gerceklestirilen bilgisayar okuryazarligi dersinin
Gelis: 09/06/2020 islenigine, icerigine ve faydalarina yonelik goriislerini derse aktif ve pasif katilanlar ile katilmayan
Kabul: 07/08/2020 agrenciler agisindan incelemektir. Nitel arastirma yontemi kullamilan bu ¢alismaya dzel bir

tiniversitede Bilgisayar Okuryazarligi dersini almig olan 61 egitim fakiiltesi 6grencisi katilmigtir. Yart

Cevrimici: 09/10/2020 yapulandrilmig gortisme formundan elde edilen veriler icerik analizi ile analiz edilmistir. Sonu¢lara

Yayn: 01/12/2020 gore ogrenciler canli ders kayit videolarmi en faydali bulmaktadwrlar ve dersin uzaktan egitimle
Anahtar Kelimeler: veriliyor olmasindan ¢ogunlukla memnundurlar. Tercihleri soruldugunda derse aktif katilan
Bilgisayar okuryazarligi ogrencilerin yari yariya uzaktan veya yiiz yiize egitimi, derse pasif katilan ogrencilerin ¢cogunlugunun

uzaktan egitimi, derse hi¢ katilmayan égrencilerin ise daha ¢ok yiiz yiize egitimi tercih ettikleri
goriilmiistiir. Aktif katilan ogrenciler kayith ders videolarin izleyerek, pasif katilan ya da katilmayan
) ogrenciler édev hazirlayarak dersi daha kolay o6grendiklerini belirtmiglerdir. Dersinin daha etkili
Aktif katihm ogrenilmesi icin, pasif katilan 6grencilere gore devam zorunlulugu olmasi, katilmayan dgrencilere
Pasif katilim gore ise yiiz yiize egitim olmasi gerekmektedir.
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1. Introduction

Today, there is a need for individuals that are aware of their individual knowledge needs and skills and have the
ability to improve themselves constantly and to keep abreast of technological change, watch the developments
and have an access to exact and useful information. In other words, there is a need for conscious information
consumers (Eryilmaz, 2018). To meet that need, training of students is incumbent upon educational institutions.
For this reason, educational institutions had to reform curriculum planning by taking into consideration that
requirement. When compared to the past, the students easily access to information through various means by
using up-to-date information and communication technologies (ICT) (Dinger, 2011). Reaching this level of
development is possible with active information and computer literacy. Various concept and terms are used to
define what may be achieved by the students with the help of digital tools and technologies such as information
and computer literacy (Ala-Mutka, 2011; Hatlevik, Throndsen, Loi and Gudmundsdottir, 2018). Some of those
are digital competence, computer literacy, ICT literacy, digital literacy, and digital skills. One of the common
features of these concepts is combination of a term about digital technology (e.g. ICT, Internet or computer etc.)
with using or having ability to use it (e.g. skill, competency or literacy) (Ferrari, 2012). Computer literacy is
defined as the ability to understand specifications of computers, related skills and applications as well as
competent and active assessment of the information in keeping with individual roles within the society by using
computer applications (Gupta, 2006). Computer literacy is one of the most important skills for individuals to
possess in today’s competitive environment (Ezziane, 2007). According to this, one of the most significant duties
to be performed by school system is training students for effective use of technological tools of the future and

efficient usage of it for everyday studies.

With the aim of enabling students to gain computer literacy and information skills, the universities widely open
courses which are adaptable to distance education. This approach includes main elements that make computer
literacy course essential for students all along university education. The fact remains that there is an exceeding
number of students and classrooms remain incapable to meet this need. Distance education has a supportive
function which offers flexibility in terms of place for computer literacy course along with various kinds of courses
and provides education for many students at the same time. Also, it is necessary to have basic computer skills
for effective use of distance education systems. In other words, distance education depends on effective use of
information and communication technologies (Forson and Vuopala, 2019; Maphosa and Bhebhe, 2019). From this

aspect, students have to make an effort to gain computer literacy skills as soon as possible. Students can re-watch
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course video recordings at any time, attend the courses if any computer or Internet is available, do assignment
and make individual assessment in online environment. By this way, it is observed that students are given the
opportunity to discover and increase their area of interest and they visit libraries more frequently with access to
digital resources and make progress in terms of accessing exact information, configuring the information,
knowledge generation and knowledge sharing as well as developing friendship, sense of responsibility and
socialization. In this regard, creating contents for enabling teacher candidates to gain computer literacy and skills
as well as supporting the contents with up-to-date distance education technologies are of vital importance.

(Akdag and Karahan, 2004).

Way of participation to distance education becomes significant. In general, active (those who send messages,
comments and participate in the courses) and passive (those who view the courses) way of participation are
observed. As such in all courses, students are supposed to participate in the courses in distance education, but
the number of passive students who are less involved in courses is quite high. Considering the fact that distance
learning is widely used for education, encouraging and sustaining active interaction among students have a great
importance in terms of students” active participation in the courses, student to student interaction and attainment
of learning goals in online environment (Kim and Ketenci, 2019; Xie, Di Tosto, Lu and Cho, 2018). No matter what
kind of participation it may be, teachers are supposed to provide support for students that have different needs
and to monitor level and feature of individual participation (Jeong, Hmelo-Silver and Yu, 2014; Kim and Ketenci,
2019). Defining needs and demands of these students may shape the structure of courses and way of teaching

courses and may help course designing.

11.  Purpose and Significance

Computer literacy skills, one of the fastest and easiest ways to access accurate information, have not yet reached
the desired levels. Education and training processes are organized to develop these skills and lifelong learning
activities are continuing rapidly to support this development. With these skills, students can work more easily
and successfully in their professional lives. For the education of computer literate students, the good computer
literacy of the teachers who provide this information is directly proportional to the opportunities they will
provide for their students. For this reason, it is important to determine the process of computer literacy course
taken by teacher candidates, their limitations, if any, and the expectations of teacher candidate students from

these courses. Another important issue is to provide these literacy skills through distance education. Giving
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answers to questions such as “At what level can students learn Computer Literacy through distance education?”
and “What are the benefits and disruptions of distance education in Computer Literacy course?” will shed light
on issues such as how to do or improve Computer Literacy course in the future. With this research, if any, the
disruptive aspects of the computer literacy course given by distance education will be determined and future
education strategies will be shaped accordingly. On the other hand, the contributions of distance education to
this course may emerge and teaching of the course will be improved further. For this reason, the aim of this study
is the examination of teacher candidate students’ views about the procedure, content and benefits of Computer
Literacy Course being performed through distance education. These views of the students are classified according
to the way they participate in the course (active participant, passive participant, non-participant) and thus, it is

aimed to present their views according to each form of participation.
Research Problems are as follows:

1. What are the views of university students on teaching/content of Computer Literacy?
2. What are the opinions of university students about the effect of Computer Literacy course on learning

processes?

2. Methodology

In this study, case study which is one of the qualitative research methods was used. Case study must be defined
within a context to enable detailed examination on it and must be understandable and existing at present period
of time and an activity that is incorporated into the real life. Case study is a research method that investigates a

contemporary phenomenon within its real world context (Yin, 1984).

2.1 Participants

In the research, study group involves students of faculty of education that have taken Computer Literacy course
at a private university during 2018-2019 Academic Years’ Spring Semester. Age range of study group is 18-24
and the group consists of 61 students. The average age of study group is 20. The study involves 53 female and 8
male students. Of these students, 31 students study Primary School Teaching, 26 students study Turkish
Teaching, 2 students study Elementary Mathematics Teaching, 1 student studies Psychological Counseling and
Guidance and 1 student studies Preschool Teaching. 8 students are at first grade, 47 students are on the second

grade, 5 students are at third grade while 1 student is at fourth grade. 47, 5% of the students stated that they have
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been using the Internet about 7-9 years. 60, 6% of the students stated that they have been using the Internet for 3-
5 hours every day. 61% of the students (37 students) define participation status to online courses as passive (those
who participate in the courses but keep away from asking questions or making comments) while 16% of them
define it as non-participant and 13% of them define it as active (those who participate in the courses, yet keep

away from posing a question and make comments) (Figure 1).

Active (those who

W participate in the course
pose questions and make
comments)

[l Those who participate in the
courses yet keep away from
pose a question and make
comments

' Non-participant

37;61%

Figure 1. Graphic for students” attendance to courses

2.2. Procedure Process

Computer literacy course is compulsory for first year students and carried out with distance education. The
course has been given by the instructors through Moodle Learning Management System (LMS) in the classrooms
with the capacity of maximum 100 students. The course involves detailed lecture notes of the subjects (pdf),
presentation of subject’s summary (ppt), course videos, assessment and evaluation activities in offline learning
environment. Within the scope of online learning environment that covers a 14-week course term in total, online
courses are conducted within a course hour through videoconference during each week and the record of this
course is broadcasted through the system. When preparing syllabus, standard module and main module of
ECDL-European Computer Driving License, as being renovated in line with the requirements of developing
technology of the recent years, and living conditions were taken into consideration. Course content includes basic
computer literacy subjects such as information security, virus scan, and protection against infection which are
defined as main concepts of information technologies. Also, it was aimed to meet information and computer
based communication needs specific to the university and its departments. Within this context, subject headings

were defined as Information Subjects Specific to University, Web and Internet Based Communication,
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Information and Communication Technologies, Use of Computer and File Management, Word Processors (Use

of Digital Library), Spreadsheets, Database Applications and Presentations.

2.3. Data Collection Tools

In the research, data were collected on digital environment by using Google Forms through feedback form
consisting of demographical and open-ended questions. This form involved the questions prepared to take
students’ views on computer literacy course, teaching of it with distance education and the effects of the course

on learning processes of the students. Open-ended questions are as follows:

1. What are the opinions of university students about teaching method/content of Computer Literacy Course?
1.1.Which one(s) of Computer Literacy course materials in Moodle is useful in your opinion? (Readily-
prepared video contents, online course video recordings, reading documents, assignments and quizzes )
Explain with reasons.
1.2. What do you think about distance teaching of Computer Literacy Course? Explain.
1.3. Which one is more useful for you, taking Computer Literacy Course with distance education or face-to-
face learning? Explain the reason.
2. What are the opinions of university students about the effect of Computer Literacy Course on learning
processes?
2.1.What contributed to your Computer Literacy Course learning process? Explain.
2.2.What are the problems that you encountered within your Computer Learning process? Explain.
2.3.What kind of innovations you may recommend for effective learning of Computer Literacy course?

Explain.

24.  Data Analysis

Data obtained from this research were analyzed through content analysis. Data acquired as a result of content
analysis are summarized by classification within the framework of a certain problem or a purpose, codified in
groups and the codes are categorized. Determination of the theme that defines data is ensured in this way. During
the process when data being interpreted, researcher should be objective by avoiding disclosing his view and
comments (Yildirim and $imsek, 2008). Data collected in the first place within the scope of this study were
codified by two separate researchers and themes were created as a result of meaningful classification of data.

Afterwards, these themes were presented and interpreted in research problems context.
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2.5.  Validity and Reliability

With the aim of ensuring validity and reliability of this research, data obtained from passive, active and non-
participating students were cross-examined comparatively (Cross-reference) (Strauss and Corbin, 1990). Also,
data were codified by a different encoder and consistency among the encoders was reviewed. Intercoder
reliability was found as 89% (Cohen’s Kappa: 0,891). In case of intercoder inconsistency, the situation was
discussed and compromised. It was aimed to ensure validity and reliability through direct citation of participants’

views and confirmation (Cho and Trent, 2006).
3. Findings
Findings obtained from view form were presented by classification under themes and subthemes. The views of

active, passive and non-participating students were examined separately. However, distribution of participants

were not equal, no comparison was made when interpreting the findings.

Answers given by the students to question “Which one(s) of Computer Literacy course materials in Moodle is

useful in your opinion?” are shown in Table 1.

Table 1. The views of the students on which course material(s) is useful for them and why.

Active participants f Passive Participants f Non-participants f

Online Course Video 4 Online Course Video Records 16 Online Course Video Records 5

Records

Reading Documents 4 Assignments 16 Assignments 2
Reading Documents 5 Reading Documents
Quiz 4 Quiz 1
Creating test 2

Reasons Reasons Reasons

Interactive Learning 2 Re-watching previous course 4 Re-watching previous course 2
recordings recordings

Written source support 1 Online access 2 Sense of responsibility 1

Providing support when the 1 Better comprehension 1 Access at any time

subject is not understood

Access at any time 1

According to the results obtained, the students stated that they found online course video recordings and reading
documents as the most useful course materials. Active students pointed out that they learned the subjects
interactively with these materials and found written source support, got support for uncomprehending subjects
and had an access to these materials at any time. A student presented his opinion about this matter as follows: “I

find readily-prepared reading documents and online course videos useful. Descriptive documents are significant materials in
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terms of being a written source for us. Also, online course videos help us learn the subject interactively” (K1). Passive
students expressed that they found online course videos and assignments as the most useful course material. The
students pointed out that they found respectively reading documents, quiz, and creating test materials useful.
Passive students stated that they re-watched previous course records by means of these materials. Passive
students told that these materials provided online education and a better comprehension of the subjects. A
student presented his opinion on this issue: “I find readily-prepared videos and contents useful because I can review the
videos loaded on the system and replay whenever 1 want, though I can’t repeat the sections that I missed during online
course.” (K6). Non-participating students that never attended Computer Literacy Course found online course
videos as the most useful material. Following this, they stated that they found respectively assignments, reading
documents and quizzes as useful materials. Non-participating students pointed out the benefits of these materials
as re-watching previous course records, sense of responsibility and access at any time. A student presented his
opinion on this issue by saying: “As for me, the most useful materials are assignments and quizzes because there is not
an intensive participation to the courses due to distance education. However, when an assignment is given and if the
assignment is graded, the student feel further responsibility and take the advantage of doing homework as a result of the

obligation” (K24).

Answers given by the students to question “What do you think about distance teaching of Computer Literacy

Course?” are shown in Table 2.

Table 2. The views of the students on distance teaching of Computer Literacy Course

Active participants f Passive Participants f Non-participants f
Positive 3 Positive 12 Positive 6
Providing convenience 3 Ensuring saving of time 4 Ensuring saving of time 1
More informative 1 Re-watching previous course 3 Non-obligatory participation 1
records
Access at any place 2
Providing convenience 1
Negative 0 Negative 5 Negative 4
Non-participation 1 Difficult to follow up 2 Unfavorable course hours 2
Incomprehensible 1

When Table 2 was examined, it was seen that the students had positive views on distance teaching of Computer
Literacy Course. According to the results obtained, active participating students stated that the most significant

benefit provided was distance teaching. After that, they pointed out that it was more informative when compared
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to formal education. These students give answers on negative side of distance education as non-participation to

the courses.

Passive students expressed primary benefit of distance learning as saving of time. Following this respectively,
the other benefits were specified as re-watching previous course records, participation to the course at any place,
and providing convenience. These students gave answers on negative side of distance education in terms of its
being difficult to follow up and incomprehensible. A student presented his opinion on this issue: “I think that
teaching this course by distance education is useful in terms of time and efficiency. If the course is followed with the sense of

responsibility, distance education does not pose any problems” (K53).

The views of non-participating students on the course being given by distance education: A student gave answer
by underlining positive sides as saving of time and noncompulsory participation. Two students expressed their

opinion by pointing out unfavorable course hours.

Answers given by the students to question “Which one is useful for you, taking Computer Literacy Course with

distance education or face-to-face learning?” are shown in Table 3.

Table 3. Preference of the students on learning Computer Literacy Course by face-to-face or distance education
and its reasons

Active Participants f  Passive Participants f Non-Participants f

Distance 3  Distance 18 Distance 5

Reasons Reasons Reasons

Grade percentage of 1  Participation to course at any place 3 Content of the course is 2

assignments being high compatible with distance

education

Posing questions freely 1  Re-watching previous course 3 Course documents are useful 1
records

High level of interaction 1 Content of the course is compatible 2 Saving of time 1
with distance education
Saving of time 1
Posing questions freely 1

Face-to-face Face-to-face 14 Face-to-face 10

Reasons Reasons Reasons

Opportunity to get feedback Easy follow up of the course 3 High level of participation 3
Higher level of interaction 2 No technical problems 1
Higher level of participation 2 Higher level of interaction 1
No technical problems 1

Half of active students stated that face-to-face learning is more useful while the other half of active students

suggested that distance education is more useful. Active students suggesting face-to-face learning told that it is
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less probable to get feedback with distance education when compared to face-to-face learning. A student
presented his opinion about this matter: “For me, face-to-face learning because there is a chance to get feedback (K16)”.
The students suggesting distance education pointed out that grade percentage of assignments are higher and it
allowed for posing questions freely and there is a higher level of interaction. A student presented his opinion

about this: “Distance education is more useful because I can ask any question that I want. (K28)”

Most of passive students noted that distance education is more useful. The most frequent answer given by the
student is to access the courses at any place and to re-watch past records. Following these, the students stated
that they preferred distance education as the content of the course is compatible with distance education, it offers
saving of time and posing questions freely. A student presented his opinion about this matter: “Distance education
as it addresses to large masses and it is possible to watch the courses later. (K49)” and an opinion given by another
student is as follows: “Teaching the course with distance education is more useful because we can participate in the course
as it is in formal education and we have a chance to ask questions freely (K22)”. The students having the opinion that
face-to-face education is more useful specified the reasons as easy follow-up of the courses, higher level of
interaction and participation and nonoccurrence of technical problems. A student presented his opinion about
this matter: “Face-to-face education is more useful because I think that it easy to follow up (K21)” and an opinion given
by another student is as follows: “I think that it is more useful to learn the course by face-to-face education. It is difficult

to ensure the entire participation when it comes to distance education (K29)”.

Non-participating students stated that they mostly preferred face-to-face education. They reported that primary
reason for this preference is high level of participation. A student presented his opinion about this matter: “Being
face-to-face is more useful because teacher can direct attention to students and it will ensure a further participation (K33)”.
Following these, the students stated that they preferred face-to-face education because technical problem does
not occur and there is a high level of interaction. A student expressed his opinion on this matter: “Face-to-face. It
will ensure more effective communication with the instructor (K30)”. Non-participating students that preferred
distance education specified the reasons as the content of the course is compatible with distance education, it

offers saving of time and course documents are useful.

Answers given by the students to question “What contributed to your Computer Literacy Course learning

process?” are shown in Table 4.
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Table 4. The views of the students on what contributed to their computer literacy course learning process

Active Participants f Passive Participants f Non-Participants f
Watching the recorded 2 Preparing assignment 2 Preparing assignment 2
videos
Teacher’s attitude 2 Reading course documents 1 Watching the recorded videos
Preparing assignment 1 Solving retired questions 1 Reading course documents
Watching the recorded videos 1 Chance to get in contact with
teacher

Two students among active participating students stated that watching recorded course videos and online course
videos helped them learn computer literacy course quite simply. Also, some students told that teacher’s attitude
and assignment preparation process ensured learning of the course. A student expressed his opinion saying that:
“Flowing style of teacher during online courses, teacher’s sincere response and assignment preparation process helped me to

learn the course quite simply (K1)”.

Passive students stated that they found assignment preparation most useful for learning the course. Also, they
expressed that reading course documents, solving retired questions and watching recorded videos contributed
to Computer Literacy course learning process. A student expressed his opinion on this matter saying that:

“Documents and retired questions contributed to me for learning the course (K22)”.

Non-participating students stated that they found assignment preparation most useful for learning the course.
Also, they expressed that watching course videos, reading course documents and having the chance to ask
questions to teacher at any time contributed to course learning. A student expressed his opinion on this matter
saying that: “Although I didn’t participate in the course actively, distance education contributed to me a lot as I overlearned

by doing homework step by step after watching the videos and I committed the course to my memory (K33)”.

The answers given by the students to the question “What are the problems that you encountered within your

Computer Literacy course learning process?” are shown in Table 5.
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Table 5. The problems encountered by the students within Computer Literacy course learning process

Active Participants f Passive Participants f Non-Participants f
Failing to allocate time for 2 Internet access problems 10 Internet access problems 2
courses
Having difficulty while 1 Having difficulty to understand 3 Reluctance to participate in the 2
doing homework subjects courses

Non-compulsory participation 3 Problem arising from 2

inadequate competence in
computer use

Missing the class problems 2 Missing the class problems 1
Problem arising from inadequate 2

competence in computer use

Having difficulty in delivery of 1

assignment on time

Having difficulty while doing 1

assignment

Unable to reach the teacher

Problems related to uploading

assignments

Active students stated that the most common problems they experienced are failing to allocate time for courses
and having difficulty in doing homework. Passive students stated that the most common problems are internet
access problems. A student expressed his opinion on this matter saying: “The course was interrupted as I had Internet
problems (K38)”. Students also expressed that they had difficulty in understanding the subjects and as
participation was not compulsory they preferred not to participate due to non-existence of compulsory state.
Following these, they specified the problems faced by them as having difficulty due to inadequate competency
in computer use, missing the classes as course hours didn’t fall with their convenience, having difficulty in
delivery and upload of assignment on time and failing to get into contact with teacher. A student expressed his
opinion on this matter saying that: “I was not good with computer use before and I had difficulty in learning the course
(K18)” and another student stated that: “I had difficulty in delivering assignment on time. I wish I was informed about
due date beforehand (K29)”.

Non-participating students stated that they had Internet access problems and felt themselves reluctant to
participate in the courses, had difficulty due to insufficient competency of computer use and had problems with

catching up on the courses.

The answers given by the students to the question “What kind of innovations you may recommend for effective

learning of Computer Literacy course?” are shown in Table 6.
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Table 6. Innovations recommended by the students for effective learning of Computer Literacy course

Active Participants f Passive Participants f Non-Participating Students f
Interaction with teacher
should be strengthened 3 There must be compulsory 5 Face-to-face education should 6
during online course and attendance be conducted
later on
Face-to-face education 1 Face-to-face education should be No need for innovation 4
should be conducted conducted
Assignment grades should Practice exams should be Activity time within a course
. 1 2 1
be increased performed should be extended
More focus should be given 1 Course instructions should be 5 Compulsory attendance is 1
to course materials given required
Course hours should be 1 Course contents should be 5 It is necessary to make the 1
shorter changed and developed course enjoyable
Active participation should be ’ Applied course is necessary 1
ensured

Entertaining assignment should

1

be given
More interaction should be

. . 1
sustained with teacher
Implementation online 1
examinations
Changing course hours 1
Different studies should be 1

conducted for examinations

Active students principally suggested that interaction with teacher should be strengthened during online course
and later on, the students should learn the course by asking teacher questions about subjects or assignment that
are not clear. A student suggested that: “For ensuring a better level of interaction, it is necessary to talk to teacher face-
to-face for online correction of assignment that student did wrong or failed to do” (K34). Also, the students recommended
that course time may be shorter, face to face education should be conducted, homework grades should be
increased and more focus should be given to course materials. A student suggested that: “I think that increase of
homework grades rather than the number of homework will improve students’ motivation and they will participate in the

courses more often for understanding and doing homework” (K1).

Passive students principally suggested that compulsory attendance is needed. Also, they recommended that face-
to-face education should be conducted, practice exams should be performed, course instructions should be given,
course contents should be changed and developed, active participation should be ensured, entertaining
assignment should be given, more interaction should be sustained with teacher, online examinations should be
implemented, course hours should be changed and different studies should be conducted for examinations. A
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student expressed his opinion on this matter saying that: “Taking this course by distance education affects my success.
I do not fully participate in the courses. In addition to that, taking this course at the evening hours affects my success
adversely. For this reason, I wish that I had taken this course at the school like the other courses” (K29) and another student
answered by saying: “The problem is compulsory participation to the courses (K61)”. Two students expressed his
opinion on this matter saying that: “I think that the subjects given in the course disaccord with exam questions, so practice

based studies intended for the exams or different studies may be conducted (K53)”.

Non-participating students primarily suggested that face-to-face education should be conducted, activity time
within a course should be extended, compulsory attendance should be required, activity time within a course
should be extended, courses should be made more engaging and applied courses should be held. A student
expressed his opinion saying that: “Face-to-face education should be implemented instead of distance education. It may
be useful in terms of participation (K33)”. Apart from these, four non-participating students stated that no innovation
is needed. A student expressed his opinion saying that: “I find teaching method of Computer Literacy course correct. I
have nothing to suggest (K5)” and another student remarked that “I am content with application, I have nothing to

suggest (K46)”.

4. Conclusion, Discussion & Recommendations

When the findings of the research are examined, it is observed that all of the students found online course records
most useful in distance education. Active students participating in distance education of Computer Literacy
course stated that they found online course records and assignments most useful as they offer interactive learning
opportunity for students. Passive and non-participating students defined assignment and online course videos
as the most useful materials as it allows for re-watching course records. Also, non-participating students
remarked that they assumed responsibility within this process and they had a chance to have an access to course
materials. Online student has more critical responsibility for effective scheduling and meeting due date of
assignments (Rovai, 2003). Ates and Altun (2008) pointed out that students can access and use course materials
easily, learn more independently during the course that is conducted by distance education and students’ ability
to self-monitor affects their learning process. Sherry (1995) stated that the students are required to take greater

responsibilities as they have more control in distance education.

Active students expressed that the course being given by distance education is more informative and it facilitates

learning and access process. These students also stated that non-participation to online videos is the only negative
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side of distance education. It is observed that passive students prefer distance education thanks to the advantages
such as saving of time, chance to re-watch previous records, access at any place. However, they state that
following up the course is difficult. Non-participating students pointed out that they regard learning the course
by distance education as useful as it ensures saving of time and participation to the course is not compulsory.
These considerations can be seen as the reason of non-participation. Also, taking the course in the evening hours

are regarded as negative aspects.

The results showed that the students found live course recording videos the most useful and generally had a
positive opinion about the course being given by distance education. However, when the preferences of the
students were asked, it was seen that half of the active participant students preferred to take the course with
distance education and the other half preferred face-to-face education. It was seen that the majority of the passive
participant students preferred distance education and the non-participant students preferred more face-to-face
education. It was seen that active students preferred distance education because grade percentage of assignment
is high, it is allowed to ask questions freely and there is a high level of interaction among students and with the
teacher. In the research of Leontyeva (2018), the students enjoyed the chance of not only getting into contact with
teacher (student-to-teacher interaction) but also communicating among themselves (student-to-student
interaction) during online courses. Active students that preferred face-to-face education stated that it was more
probable to get feedback. Passive students mostly preferred distance education as it ensured access at any place
and watching previous course records. Those who preferred face-to-face education pointed out that following the
course was easier with face-to-face education. Most of the non-participating students said that they preferred
face-to-face education due to high participation. According to Siri and Rui (2015) distance education is essentially
a part of educational context ruled by a mandatory participation carried out in the classroom. For this reason, it
is necessary to place importance on participation to distance education systems. The researchers remarked that
course participation allowed students to share and discuss the educational material and to get into interaction
and communication with each other and to learn effectively. Students who preferred distance education stated

that course content was suitable for distance education.

Active students pointed out that recorded videos and attitude of teacher made the greatest contribution to
learning process. It can be inferred that potential of re-watching the course through recorded videos had an effect
on student’s view and they supported their process of learning by this way. Passive and non-participating

students expressed that assignments provided the greatest contribution to their learning process. Based on the
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failure to participate in the courses actively, it can be inferred that the students found assignments the most useful
material due to the requirement to getting prepared for final examinations and their intention to fulfill this in the
fastest way. It can be said that the students also regard assignment preparation as an activity that provides the

greatest contribution to learning process.

Active students remarked that they were not able to allocate time at choice for computer literacy course and had
difficulty in doing homework. It was seen that those who had internet access problems were mostly passive or
non-participant students. Also it was observed that these students stated as they had some problems due to lack
of efficiency in computer use and thus had difficulty in understanding the course and meeting due date for
assignment, ending in reluctance to participate in the courses. Probably, this problem reveals the importance of
requirement for basic computer skills when determining target group that is competent at taking distance
education courses. Findings obtained from the literature shows that previous computer course and computer
skills are useful for students enrolling in online course (Dupin-Bryant, 2004). Also, given that lifelong learning of
the students will be conducted by distance education in their future life, it is clear that they are required to gain

computer literacy skills to continue their education.

In order to learn computer literacy course more effectively, it is necessary to have attendance requirement
according to the passive students and face-to-face education according to the non-participant students. It is seen
that these two suggestions are actually interdependent, since face-to-face education requires participation. Based
on these suggestions, it can be stated that students have difficulty in taking their responsibilities within distance
education process. In other words, students need a compelling rule. Dependent learners who do not have
responsibility and self-control may be less likely to succeed in online education, especially if they approach a
facilitator, counselor or representative teaching style rather than being a teacher authority (Grow, 1991). Further
research should therefore consider important variables such as self-direction, self-discipline, responsibility and
productivity (Beth, Jordan, Schallert, Reed and Kim, 2015). Besides, passive and non-participating students
suggested a proposal for applied course and applied exam. On the other hand, active students primarily
suggested that interaction with teacher should be strengthened during online course and later on, the students
should learn the course by asking teacher questions about subjects or assignment that are not clear. Similarly,
passive participants stated that interaction and communication with teacher should be strengthened. The

students suggested more entertaining courses.
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On the whole, it is observed that active students expect of participation to distance education. Similarly, passive
students prefer distance education as well as compulsory participation. On the other hand, it is seen that non-
participating students prefer face-to-face education as they expect of compulsory participation in the courses. It
is observed that all students attached importance to an understanding that ensures participation in the courses.
For this reason, it can be concluded that a configuration, content and course design are required to ensure

participation of all students in distance education systems.

Data obtained from this study are limited to views of 61 students from faculty of education having taken

Computer Literacy course at a private university in Turkey in 2018-2019 Spring Semester.
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The Community of Inquiry (Col) framework, developed by Garrison, Anderson, and Archer (2000),
has been used to define the core elements of a collaborative constructivist learning environment needed
to build and maintain a purposeful learning community, in online and blended learning contexts.
Several researchers have used, analyzed and studied the Col framework extensively in many ways since
it was developed. Virtual worlds (VWs), immersive 3D online environments, have attracted significant
interest by researchers in a variety of fields. Researchers in the field of language education have also
benefitted and utilized VWs due to their pedagogical opportunities, potential to foster collaborative
constructivist learning, so on. This study presents the current status and trend of application of Col
framework in three-dimensional virtual language learning environments (3D VLLEs). In this study, a
systematic analysis of studies related to Col framework applied in 3D VLLEs was carried out. In this
context, a search was conducted in ten electronic databases and yielded limited number of studies: three
research articles and one thesis. The studies were analyzed by inductive content analysis and the
findings were presented descriptively. In addition, potential research suggestions for researchers were
provided based on existing studies.
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Garrison, Anderson ve Archer (2000) tarafindan gelistirilen Sorqulama Toplulugu Modeli (STM),
cevrimici ve harmanlanmg ogrenme ortamlarmda amacl 6grenme toplulugu olusturmak ve
siirdiirmek icin gereken isbirlikci bir yapilandirmact 6grenme ortaminin temel dZelerini tanimlamak
icin kullamilngtir. STM 'nin gelistirilmesinden bu yana, bircok arastirmact tarafindan yaygin olarak
kullanip birgok yonden incelenmistir. Siiriikleyici 3B ¢evrimigi ortam olan sanal diinyalar, cesitli
alanlarda arastirmacilar tarafindan biiyiik ilgi gormektedir. Dil egitimi alanmdaki arastirmacilar da
pedagojik firsatlari, isbirlikci yapilandirmact 6grenmeyi tesvik etme potansiyeli vb. ozellikleri nedeniyle
sanal diinyalardan faydalanmaktadir. Bu calisma, ii¢ boyutlu sanal dil 6grenme ortamlarinda (3B
SDOO) STM uygulamalarmn mevcut durumunu ve egilimini sunmaktadir. Bu caligmada, 3B
SDOO’larma STM modelinin uygulandigt calismalarm sistematik bir analizi yapilmistr. Bu
baglamda, on elektronik veri tabaninda arama yapilms ve arama sonucunda simrl sayida ¢alisma (3
aragtirma makalesi ve 1 doktora tezi) elde edilmistir. Calismalar tiimevarimsal icerik analizi ile analiz
edilmis ve bulgular betimsel olarak sunulmustur. Ayrica, mevcut ¢ahismalara dayanarak
arastirmacilar icin potansiyel arastirma onerileri sunulmustur.
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1. Introduction (Times New Roman, Font Size 12)

The Community of Inquiry (Col) framework, based on conceptual perspectives proposed by Dewey (1933), can
be defined as a “generic and coherent structure of a transactional educational experience whose core function is
to manage and monitor the dynamic for thinking and learning collaboratively” (Garrison, 2017, p. 24). The Col
framework, developed by Garrison, Anderson, and Archer (2000), has been widely used, debated, and analyzed
to define the core elements of a collaborative constructivist learning environment needed to build and maintain
a purposeful learning community, in online and blended learning contexts (Garrison, Cleveland-Innes, & Fung,

2010; Garrison, 2017; Stenbom, 2018).

Virtual worlds, immersive 3D online environments, have attracted significant interest by researchers in a variety
of fields. Researchers in the field of language education have also benefitted and utilized VWs due to their
pedagogical opportunities, potential to foster collaborative constructivist learning, so on (see also Chiu, 2013;

Chun, 2012; Lin & Lan, 2015; Reisoglu, Topu, Yilmaz, Yilmaz, & Goktas, 2017, Sadler, 2017; Wang et al., 2019).

The aim of the study is to provide a review of the state of the art of the application of Col framework in 3D VLLEs.
A systematic analysis of studies based on Col framework applied in 3D VLLEs was carried out and existing
articles and theses based on Col framework applied in 3D VLLEs in the selected databases were analyzed in terms
of their purpose, included Col elements, context and research design, and results related to Col framework. Thus,

this study presents the current status and trend of application of Col framework in 3D VLLEs.
2. The Community of Inquiry Framework

The Col Framework was built based on the assumption that, “a community of learners is an essential element of
a deep and meaningful educational experience” (Garrison, 2017, p. 22). Stewart (2017) claimed that “In a
successful community of inquiry, students engage in a combination of dialogue and reflection to question their
existing assumptions about a subject matter and ultimately construct new knowledge” (p.68). In creating this
process-oriented framework, the purpose was to “define, describe and measure the elements of a collaborative

and worthwhile educational experience” (Garrison, Anderson, & Archer, 2010, p.6).

The Col framework explains an educational experience putting the emphasis on critical thinking skills and
collaborative inquiry with the intersection of three elements (presences), namely teaching presence (TP), social
presence (SP), and cognitive presence (CP) that create and facilitate meaningful online learning (Garrison et al.,

2000). These elements of the Col framework are illustrated in Figure 2.1 and defined as below.
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¢ (P was defined as “the extent to which the participants in any particular configuration of a community
of inquiry are able to construct meaning” (Garrison et al.,2000, p.89)

* On the other hand, SP was defined as “the ability of learners to project themselves (i.e., their personal
characteristics) socially and emotionally, thereby representing themselves as real people, in a community
of inquiry” (Rourke, Anderson, Garrison, & Archer, 2001).

¢ Finally, TP was defined as “the design, facilitation, and direction of cognitive and social processes for the
purpose of realising personally meaningful and educationally worthwhile learning outcomes” (Garrison

and Anderson, 2003, p. 29).

Briefly, TP outlines “the moderation and guidance of the inquiry”, SP “the human experience of learning” and

CP “the process of learning” (Stenbom, 2015, pp.10-12).

Cognitive
Presence

Teaching / Supporting
Discourse

Educational
Experience

Presence

Figure 2.1. Community of inquiry (Garrison et al., 2000, p. 88)
Since its birth in 2000, Col has been revised and refined while being used widely to develop and evaluate learning
in various learning environments by researchers and educators (Akyol & Garrison 2008; Daspit & D’souza, 2012).
Toyoda and Harrison (2018) summarized the purposes of the use of Col framework in the research and stated

that:

“Col has been used to compare students’ higher-order thinking skills in face-to-face discussions and online discussions
(Meyer, 2003), to design an online collaborative learning environment (Redmond & Lock, 2006); to evaluate students’
learning experience in online discussions in a blended course (Akyol & Garrison, 2008); to develop higher — order thinking
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skills in an online and blended learning environment (Akyol & Garrison, 2011); to evaluate an online course (Lamber &
Fisher, 2013).”

The two main methods used by the researchers for gathering and analysing data based on the Col framework
were “transcript coding” by a coding scheme (e.g. Shea et al., 2010) and “survey procedure method” by Col
Survey (Arbaugh et al., 2008). In addition, “Multi User Virtual Environment Education Evaluation Tool”
(MUVEEET) observation checklist was developed by McKerlich and Anderson (2007) to justify an educational

event in multi-user virtual environments (MUVESs) in terms of indicators of Col framework.

Since the introduction of the Col Survey, which was developed by Arbaugh et al. (2008) and validated by Swan
et al. (2008), to assess the degree to which Col presences occur in online courses and to quantitatively determine
the state of a Col, and found to be “a valid, reliable, and efficient measure of the dimensions” of the Col framework
(Arbaugh et al., 2008, p. 133)., it has been used in many contexts and applied for multiple purposes (Stewart,
2017).

In a recent review, Stenbom (2018) analyzed the development and implementation of the Col survey by
reviewing 103 journal papers published between 2008 and 2017 and outlined the use of the Col instrument by
researchers as: “to explore a single learning environment, to examine differences using the Col survey, to observe
relationships among the different elements of Col and their relationships with other data, and to address the
reliability and/or validity of data using the Col survey” (p. 25). The most common area of instruction was found
to be e-learning (including educational technology, blended learning, and learning, design, and technology) with
22 studies. Stenbom (2018) suggested that the instructional settings be extended to make more general claims
about the nature of online and blended learning through the Col study, which was found to provide valid and

reliable results for assessing learning experiences and comparing instructional settings.
3. 3D Virtual Language Learning Environments

A virtual world has been defined as “A synchronous, persistent network of people, represented as avatars,
facilitated by networked computers” (Bell, 2008, p. 2). Girvan (2018) defined it recently as “Shared, simulated
spaces which are inhabited and shaped by their inhabitants who are represented as avatars. These avatars mediate
our experience of this space as we move, interact with objects and interact with others, with whom we construct
a shared understanding of the world at that time.”. VWs provide immersive characteristics that give the sense of
being there (Zulkanain,2017) and can “serve to motivate learners to engage in a series of purposeful educational

inquiries without losing interest or sidestepping intended learning goals” (Cooke-Plagwitz, 2008). Some of the
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popular 3-D VWs being used specifically for educational purposes include Active Worlds, Second Life, OpenSim,

and Sansar.

Since the mid-1990s, three dimensional(3D) VWs' pedagogical opportunities have created considerable interest
and dialog between educators and educational researchers across a variety of disciplines (Wigham et al., 2018).
According to many research findings (Gamage et al. 2011; Gregory & Masters, 2012; Rayner & Fluck, 2014), 3D
MUVEs are of great value for foreign language courses. The benefits of using VWs in the language education
context comprise opportunities to access a target language, to illustrate linguistic concepts, to use authentic
language communication, to support social collaborative learning, to implement student-centered collaborative
learning, and to design identity-related tasks (Wang, 2017). In Borona, Tambouris, and Tarabanis’s (2018)
systematic literature review, 32 out of 128 papers were reviewed on the use of MUVEs in computer-assisted
second language learning, and the study results showed progress in learning outcomes, communication skills,

and motivation.
4. Method

This study followed the systematic literature review-based guidelines offered by Kitchenham and Charters (2007)
and a comprehensive review protocol was developed to guide and minimize the likelihood of bias in a study the
review (Kitchenham, 2004). The protocol provided a detailed plan for the systematic review by specifying the
approaches to be followed and the quality measures or conditions to apply while selecting the literature (Brereton
et al., 2007) and was carried out through five phases: the identification of research and research questions, search
procedure, criteria for study selection, quality assessment, data extraction and data synthesis (Kitchenham &

Charters, 2007).

4.1. Research Question

The following question specifically guided this study:
“What is the current status and trend of the literature in Col framework applied in 3D VLLEs?”.
The two most critical aspects of the analysis were:

1. “to provide a review of available studies on the application of Col framework into 3D VLLEs”; and
2. “todraw on the findings and make recommendations on future directions for research and practice in this

field”.
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4.2. Search Strategy

To determine whether the studies applied the Col framework in the 3D Virtual Language Learning Environments,
a literature search was conducted in ten databases: ACM Digital Library, Ebscohost, IEEE Digital Library, Council
of Higher Education National Thesis Center, Proquest Dissertations and Theses, ScienceDirect, Scopus, Springer,

ULAKBIM TR Index and Web of Science.

The following keywords were used alone or in combination for the research (by using “AND” and “OR” Boolean
combinations): “Community of Inquiry”, “Col”, “Virtual world”, “Second Life”, “OpenSim”, “OpenSimulator”,
“Active Worlds”, “Sansar”, “3DLE”, “3D VLE”, “3D VLLE”, “3DVE”, “3D VE”, “MUVE”, “immersive”,
“language education”, “language learning”, “language teaching”, “language acquisition”, “foreign language”,

“second language” and “language learners”. In the pilot search test, it was found that search engines of selected

databases use different search strings. Therefore, the search terms were modified according to the search engines.

4.3. Study Selection

There were two stages in the selection process of the studies: Stage 1 was a preliminary screening, focusing on
following exclusion criteria: Studies outside the domain of Col framework applied in 3D VLLE, no full-length
peer reviewed studies, restricted theses, and duplicated studies found by search in different databases and studies
not published in the English and Turkish language were excluded. In Stage 2, each study was evaluated to be
included if it is related to the domain of Col framework applied in 3D VLLE (using Col Framework, contextually

in language education field, applied in a 3D virtual world).

Table 1 represents the detailed inclusion/exclusion criteria which were applied to ensure relevant studies within

the boundaries of the research objective (Kitchenham & Charters, 2007).

Table 1. Study inclusion/exclusion criteria

Inclusion Criteria Exclusion Criteria

Studies with the domain of Col framework applied in Studies outside this domain.

3D VLLE.

Full-length peer reviewed studies No full-length peer reviewed studies

Full-length theses Restricted theses

Available in selected databases Duplicated

Published in the English or Turkish language Not published in the English or Turkish language

As a result of the broad primary screening of the selected databases by using the determined keywords, 151
Articles and 30 Theses (total 181 studies) were found in the selected databases. 104 studies remained after

removing duplicates. Each study for inclusion in the set of candidate papers based on title and abstract were
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evaluated. The primary focus was on including studies if they were obviously irrelevant (Kitchenham & Brereton,
2013). After applying exclusion criteria, of the studies remaining were downloaded for further selection. As a
result of application of inclusion and exclusion criteria, it was found that only four studies; three articles and one

graduate thesis had applied the Col framework into 3D VLLEs.

44.  Data analysis and extraction

An inductive content analysis proposed by Elo and Kyngés (2008) was adopted in the eligible studies to extract
data from them. Results of the database searches were imported into Rayyan QCRI (rayyan.qcri.org) software to
facilitate title/abstract review. Data extraction form (coding schema) recording information from identified
studies was created (Kitchenham, 2004). The data extraction form included following elements: study reference,
type of publication, topic, purpose of the study, purposes of using of Col Framework, included Col elements,
target audience, research method, research design, data collection tools, course delivery method, 3D platform,

and results. To help data extraction, a Microsoft Excel form was designed based on the mentioned elements.

45.  Validity of the research

The researcher consulted to a colleague (expert) in the field of Instructional Technology during the review process.
All eligible studies coded independently, and the researcher and the expert as coders collaborated closely and
came together to compare resultant codes to ensure high inter-rater reliability. Any disagreement on coding was
resolved and the final rate of agreement reached 100% by ensuring consensus. The data extraction form was

reviewed and piloted.

46.  Limitation and delimitation of the research

The main focus of the study was on Col framework application in 3D VLLE. The number of eligible studies was
below the expectation of such a systematic literature review. To delimitate this situation, studies related to Col
framework applied in language education were also identified in the search of the selected databases and the
results were enriched by discussion of the Col research in language education. The systematic review conducted
searches in ten databases; it might not have reviewed all studies in the literature and only studies in English and

Turkish were eligible.
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5. Result

The search of the databases by predetermined selection criteria identified 4 studies applied the Col in the 3D
Virtual Language Learning Environments. Table 2 shows the list of studies that met the inclusion criteria and

brief summaries of the studies in terms of type of the publication, topic, and purpose. Studies were categorized

as; research article (n = 3) and Ph.D. Dissertation (n = 1).

Table 2. Studies applied the Col framework in the 3D Virtual Language Learning Environment

Reference Type of the Topic/Theme/Context Purpose
Publication
Pellas and Research Continuing Professional “To investigate possible differences of pre-service
Boumpa (2016) Article Development (CPD) of foreign language teachers’ learning gain (if any)
Pre-service Foreign through the three activities (Using Moodle, Using
Language Teachers OpenSim and Evaluation of the Col model) that were
implemented in SLOODLE that was combined with
OpenSim.”
Pellas and Research CPD of Pre-service “To investigate the effect of pre-service foreign
Boumpa (2017) Article Foreign Language language teachers’ interactions on their CPD, using a
Teachers Col model and the Jigsaw teaching technique for the
development of virtual learning environments that
can be held in OpenSim and SLOODLE.”
Ozbek, Research Enhancement of English “To explore the design of the two activities
Comoglu, and Article language learners” “presentation” (topic was “introducing an
Baran (2017) speaking skills innovation”) and “role playing” in Second Life”
“To evaluate qualitatively Turkish foreign language
learner’s roles and outputs before, while, and after the
implementation of the activities.”
King (2018) Ph.D. Spanish heritage “To describe and explain how Spanish heritage
Dissertation language learning language learners (SHLLs) engage in pedagogically

structured and tailored learning of their heritage
language within a virtual world, Second Life”
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Table 3 shows the purposes of using Col Framework and/or Col Survey and included Col elements in the

reviewed studies.

Table 3. Purposes of using Col Framework and/or Col Survey and included Col elements in the reviewed studies

Reference Purposes of using Col Framework and/or Col Survey Included Col elements
()
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Pellas and Boumpa - Col Framework as an instructional design mean

(2016) “For the development of an instructional design framework V V
focusing on users’ interactions”

Pellas and Boumpa - Col Framework as an instructional design mean

(2017) - Col Survey as a rubric for formative evaluation of the learning
process V V V
“Measurement of the learning process of preservice teachers in
synchronous communication modes”

Ozbek et al. (2017) - Col Framework as an instructional design mean
“To discuss the Turkish Foreign Language Learners’ roles and - V V
outputs (perceived benefits of the participants from the 3DLE)”

King (2018) - Col Framework as an instructional design mean
“To frame each stage conceptually in the development of tasks N N N
for SHLLs to be performed in Second Life (Task Design —
pedagogical design)”

Pellas and Boumpa (2016) examined the comparative perspectives on the efficacy of SLOODLE and Open Sim as
a 3D web-based platform for CPD of preservice foreign language teachers to learn basic terms related to IT
literacy, using the Col model as a theoretical framework focusing on user experiences with the development of
3D VLE activities. The components of the Col have been used to foster interaction and encourage participation in

blended synchronous mode (Pellas & Boumpa, 2016).

In another study of Pellas and Boumpa (2017) on CPD, the impact of the experiences of pre-service foreign
language teachers on their CPD in Opensim using SLOODLE was investigated using a theoretical framework of
instructional design including the Col model and the Jigsaw teaching technique. The Col model was used in the
study to identify the experiences and relationships of pre-service foreign language teachers in a learning
community and as an instructional design tool to test the efficacy of preservice teachers' CPD in synchronous

communication modes (Pellas & Boumpa, 2017).
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In the research of Ozbek et al. (2017), two activities "introducing an innovation" and "role playing" in Second Life
are planned to improve the speaking skills of English-language learners and qualitatively assess the roles and
outputs of Turkish language learners before, during and after the implementation of the two activities through
the Col model, consisting of CP and SP. The Col model was used as a theoretical framework to analyze the roles

and outcomes (perceived benefits of the participants from the 3DLE).

A thesis study conducted by King (2018) investigated how college students in the Second Life environment
college students learn Spanish as a foreign language in the Second Life environment and designed a tool for
SHLLs studying their Heritage Language. The Col framework was used to frame each stage conceptually in the
development of tasks for SHLLs to be performed in Second Life; specifically, determining how to balance the
online class (SL Language Lab) between structuring and directing the learning experiences of SHLLs (TP), socially
engaging them with peers and other Spanish speakers (SP), and also promoting higher-order thinking while

reflecting on these experiences (CP) (King, 2018).

51.  Purposes of using Col Framework and Col Survey
The aims of using the Col Framework and Col Survey were explored in aims/purposes, and discussions of

qualifying studies by the inductive method. They were categorized into two groups as follows:

e Col Framework as an instructional design mean (or, in other words, as a theoretical model)
o For the development of an instructional design framework focusing on users’ interactions (Pellas
& Boumpa, 2016).
o For pedagogical design of Second Life -Task Design
To frame each stage conceptually in the development of tasks for SHLLs to be performed in Second
Life (King, 2018)
o To discuss the Turkish Foreign Language Learners’ roles and outputs
(Ozbek et al., 2017)
e Col Survey as a rubric for formative evaluation of the learning process
o Measurement of the learning process of preservice teachers in synchronous communication modes
(Pellas & Boumpa, 2017)".

52.  Included Col elements
The structure for the Col framework consists of three interdependent components: teaching, social and cognitive

presence. Out of the 4 reviewed studies, 3 included the entire framework elements; a study (Ozbek et al., 2017)

1 Pellas and Boumpa (2017) employed both Col model as an instructional design mean and Col Survey to measure of the learning process.
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with two elements of the framework; SP and CP. In addition, King (2018) was added motivation as a new element

to the original elements.

5.3. The topic/theme/context

The topic in the reviewed studies was instruction was introducing technology for CPD of pre-service foreign
language teachers (Pellas & Boumpa, 2016; 2017), enhancement of English language learners” speaking skills
(Ozbek et al., 2017) and Spanish heritage language learning (King, 2018).

5.4. Participants, research methodology and design and data collection tools in reviewed studies

Participants and their level of education
Table 4 presents the brief information about the participants in the reviewed studies.

Table 4. Participants in the reviewed studies

Reference Participants Level of Education

Pellas and Boumpa (2016) 135 Pre-service Foreign Language Teachers Undergraduate Level
(English — German — French - Italian)

Pellas and Boumpa (2017) 35 Pre-service Foreign Language Teachers Undergraduate Level
(English — German — French - Italian)

Ozbek et al. (2017) 12 High School Students High School
2 English High School Teachers

King (2018) 47 Spanish Heritage Language Learners Undergraduate Level

As seen in Table 4, while there are 135 participants in the largest study, there are 14 participants in the smallest
study. Qualifying studies of this review are performed almost entirely at the undergraduate level of students. Of
the 4 studies, 3 studies were conducted in higher education at undergraduate level. The study of Ozbek et al.
(2017) differs from other 3 studies that it was carried out by high school students and high school English
language teachers. Most studies included participants studying at English language and the followed by Spanish,

French, German, Italian language.
5.4.1. Research Methodology & Design

The research methods and designs used in the reviewed studies are presented in Table 5, which shows qualitative
research employed by Ozbek et al. (2017) and King (2018). A one-group pretest—posttest design was employed
by Pellas and Boumpa (2016) in quantitative research. Exploratory design was used in the study by Pellas and
Boumpa (2017) employing mixed method. Case study was preferred in qualitative research. No other qualitative

design was used in the studies examined.
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Table 5. Research methods and designs used in the reviewed studies

Reference Research Method Research Design
Pellas and Boumpa (2016) Quantitative Quasi-experimental design
(A one-group pretest—posttest design)
Pellas and Boumpa (2017) Mixed Method Quantitative + Qualitative
Ozbek et al. (2017) Qualitative Case Study
King (2018) Qualitative Case Study (Exploratory)

5.4.2. Data collection tools

Table 6 presents the data collection tools used in the reviewed studies and indicates that the tools preferred were:

Col instrument (sometimes called as Col questionnaire, mostly preferred as Col Survey in literature) by Swan et

al. (2008) and by Arbaugh et al. (2008), interview, questionnaire, observation, reflective journals, reflective

journals and chatlogs.

Table 6. Data collection tools used in the reviewed studies

Reference

Data Collection Tools

Pellas and Boumpa (2016)

Col instrument by Swan et al. (2008)
Questionnaire

Pellas and Boumpa (2017)

Col instrument by Arbaugh et al. (2008)
Online surveys
Interview

Ozbek et al. (2017)

Observation
Researchers’ dairies
Semi structured interviews

King (2018)

Surveys/asynchronous interviews
Chat-logs
Reflective journals with extension activities

5.5. Course Delivery Method and Platform

Table 7 presents the course delivery method and platforms used in the reviewed studies. It showed that the

course delivers methods most preferred were: Blended (face-to-face and online). King (2018) applied Col in an

online course. Opensim combined with SLOODLE and Second Life platform were used.

Table 7.Course Delivery Method and platform

Reference

Course Delivery Method

Platform

Pellas and Boumpa (2016) Blended

Open Simulator (Opensim) + SLOODLE

(face-to-face and online)

Pellas and Boumpa (2017) Blended

Open Simulator (Opensim) + SLOODLE

(face-to-face and online)

Ozbek et al. (2017) Blended

Second Life

King (2018) Online

Second Life
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5.6.  Research results in the reviewed studies related to Col

The results of the first study by Pellas and Boumpa (2016) strongly indicated that pre-service foreign language
teachers had high learning gain and learned meaningfully with 3D virtual world-mediated learning activities
guided by the indicators of the three presences in Col, in OpenSim and SLOODLE regardless of the activity’s
class or knowledge subject/learning goals. In this article, significant educational implications for pre-service
teachers” CPD and benefits of the using the Col model as a theoretical framework to organize a virtual class using

SLOODLE and Open Sim were also presented.

Pellas and Boumpa (2017) combined Col framework with Jigsaw teaching technique and used as an instructional
design framework to reduce the organizational-pedagogical complexity and opportunity of the appropriate
management responsibility for each of pre-service teachers. The results of the second study by Pellas and Boumpa
(2017) indicated that “collaborative practice-based tasks in synchronous communication modes, such as group
work, team effort, instructor’s or peer feedback and consolidated learning material in a 3D multiuser virtual
environment have enhanced the learning experience for more meaningful outcomes” (p. 939). In this study, the
Col Survey as a rubric for formative evaluation of the learning process. Consistent with the earlier studies of
Akyol and Garrison (2008) and Shea and Bidjerano (2010), TP effect was substantial and correlated with the SP
and CP.

Ozbek et al. (2017) used CP and SP of the Col framework as a theoretical frame to discuss the roles and outputs
and showed that SP in both activities of “role-playing” and the “presentation of innovation strategies” in SL
influenced the quality and variability of the outcomes. They claimed that, the interaction between the teacher-
students and the social environment is higher in the “role-playing activity” by considering the learning contexts

created for SL in terms of CP (Ozbek et al., 2017).

King (2018) used the Col framework to frame each stage conceptually in the development of tasks to be performed
in SL for SHLLs and focussed on motivational factors which are not considered by Col framework but which play
a major role in the language learning process and claimed that the Col framework was not enough to provide a
well-planned instructional design and suggested to integrate motivation component to ensure a better supported

learning experience.
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6. Discussion and Conclusion

On the contrary of earlier research regarding the implementation of Col framework to the online and blended
environments, the application of Col framework into 3D VLLEs have remained limited in number, only four
studies by searching ten databases. The limited number of studies made it difficult to draw conclusions on the
results for exploring the implication of Col framework on 3D VLLE. However, it can be concluded that
Implementation of Col framework as an instructional design mean in 3D VLLEs revealed positive results for
effective teaching and learning: high learning gain and learned meaningfully (Pellas & Boumpa, 2016), more

meaningful outcomes (Pellas & Boumpa, 2017).

Ozbek et al. (2017) claimed that avatars helped to strengthen “the relationship between student-student and
student-teacher by enabling communication and stated “It is possible to state that social presence is also high in
a real-life context where students choose their favourite avatar and work on speaking”. Moreover, roleplay
activities in which the students worked actively and performed the different scenarios through their avatars in
small groups increased SP. Considering CP, Ozbek et al. (2017) claimed that “the interaction between the teacher-
students and the social environment is higher in the role-playing activity” (p.296). The study was performed in
synchronous format, but written preparation in all the teaching strategies influenced the success of students
positively. Students” spontaneous response to the questions without following the scenario and finding the

correct answer through discussion affected CP positively.

Pellas and Boumpa (2017) used the Col Survey as a rubric for formative evaluation of the learning process. CP
mean score was relatively higher than TP and SP. CP had the highest mean score (4.59) whilst the social presence
was the lowest (3.54). Considering the context, and/or design of previous studies, comparing the mean scores of
TP, CP and SP might not be so feasible. In order to have a more feasible comparison, detailed qualitative findings
could be better (Kilis, 2016). Moreover, Pellas and Boumpa (2017) claimed that TP effect was substantial and
correlated with the SP and CP and the result was consistent with the earlier studies of Akyol and Garrison (2008)
and Shea and Bidjerano (2010). TP refers to “the design, facilitation and direction of cognitive and social presence
with the aim of producing valuable educational outcomes” and in this context, to ensure effective and successful
learning experiences for students, the planning and design of online learning are extremely important (Zhang &
Zou, 2020). These causal relationship and correlations among the presences and with other variables, such as self-

efficacy have been confirmed in several other studies (Stenbom, 2018).
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King (2018) criticized Col framework due to the lack of motivation factor which was crucial in language education
and stressed on the need of additional motivation component to the Col framework to ensure a better supported
learning experience. Adding additional component to the Col framework to be more meaningful as a framework
is one of the critiques in the Col literature (Castellanos-Reyes, 2020). Researchers suggested adding learner
presence (Shea et al.,2012), emotional presence (Cleveland-Innes & Campbell, 2012), autonomy presence (Lam,
2015), regulatory presence (Kilis & Yildirim, 2018) to the Col framework (see also Armellini & De Stefani, 2016;
Dunlap, Verma, & Johnson, 2016).

After the review on implementation of Col into Teaching English as Foreign language by Gonzalez Miy, and
Herrera Diaz (2015), there is an increasing number of studies of Col applied in the language education field in
online and blended environments including different types of technologies (see Schumann, 2019; Solimani,

Ameri-Golestan & Lotfi, 2019; Xu, 2019; Wu, Hsieh & Yang, 2017; Zhang & Zou, 2020).

Considering the findings of the reviewed studies, Col framework could be helpful in designing and evaluating
educational experiences for 3D VLLEs and it may create a deep and meaningful learning by collaborative and
constructivist experience through the development of its TP, SP and CP. The affordances of 3D VLLEs provide
an opportunity to the development of learning community in which learners engaging authentic or complex
experiential learning tasks, collaboratively. It may lead to increase their intrinsic motivation and engagement

(Dalgarno & Lee, 2009).

Although some steps have been taken to consider the benefits of application of the Col framework in 3D VLLEs,
there is still more to be done. The need to measure learning in design and development of effective and engaging
3D VLLEs by using Col framework will continue to increase as they become more widely used in language
education to deliver instruction (Burgess et al., 2010). The following recommendations based on the findings

discussed in this paper are given:

e Traphagan et al. (2010) stated that “... we lack empirically based information as to how, or what aspects
of virtual worlds, facilitate learning. Such knowledge would be critical to optimally take advantage of
affordances of virtual worlds for learning” (p.923-924). In addition, McClannon (2013) claimed that further
research is required to understand the unique impact of 3D immersive learning environments on the sense
of community and presence of students in these unique environments. In this context, the factors affecting

each element of Col framework in 3D VLLEs can be examined in detail.

171



o The effects of learner characteristics; age, gender, level of education (K-12 context or higher education),
the level of language proficiency (CEFR level) can be examined in 3D VLLE combined with Col
framework.

e A course on various language skills (receptive/productive skills) to be taught in 3D VLLEs can be designed
by using Col framework as an instructional design framework and learning experience can be evaluated
by the Col Survey, Col coding schemes and/or MUVEEET observation checklist. In addition, the effect of
various methods and approaches (e.g. Communicative Language Teaching, Content Based Instruction,
Task Based Language Teaching, etc.) of English Language Teaching can be also evaluated. Moreover,
different pedagogical models (e.g. flipped classroom) can be applied to the course.

e Various communicative activities/tasks can be applied in a 3D VLLE synchronously and/or
asynchronously and the result can be evaluated.

e The course materials can be designed and developed by applying different language teaching techniques
and then examined differences by using the Col survey, Col coding schemes or both.

e Relationship between each element of Col and various variables, such as anxiety, willingness to

communicate, online EFL achievement, etc. and can be examined.
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Research has repeatedly cited importance of reading aloud to children in early ages to promote brain
development, build literacy skills and foster school readiness. This study was conducted to understand
parents’ perceptions and awareness regarding importance of regular read-aloud activities with their
children. Data was collected from a representative sample of 487 parents from various cities in Turkey
using an instrument adapted from ReadAloud Survey conducted in the U.S and two open-ended items.
The instrument was developed based on the Read Aloud Campaign, which is a national project in the
United States aiming to encourage parents to read-aloud with their children regularly. Demographic
information such as parents’ level of education, age, gender, number of children at home, number of
books at home, and income were also collected. The analyses included calculation of descriptive
statistics to describe participant characteristics. Quantitative analyses including bivariate correlations
and regression were conducted to estimate associations between selected variables and reading
awareness. In addition, responses to the open-ended item was coded and analyzed to provide more
detailed qualitative evidence and support the numerical findings.
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Arastirmalar, ¢cocuklarla, ozellikle okul oncesi donemde sesli kitap okumanin, beyin gelisimine, dil ve
anlatim becerilerine ve okula hazirliga katkilarini vurgulamaktadwr. Bu arastirma, ebeveynlerin
cocuklariyla sesli kitap okuma aktivitelerine bakislarini ve bu aktivitelerin dnemine dair

farkindaliklarint anlamak amacwyla yapumistir. Farkly cografi bélgelerden, evreni temsil eden 487

kattlimcidan, Amerika Birlesik Devietleri'nde yiiriitiilen ulusal bir sesli okuma kampanyasi
kapsanunda gelistirilen anket adapte edilerek veri toplanmistir. Demografik degisken olarak
kattlimcilarm egitim diizeyi, yasi, hane halki geliri ve cocuk sayisi verisi toplanmigtir. Katilimcilarin
ozelliklerini ozetlemek igin betimsel istatistiklerden yararlanimigtir. Secili degiskenlerin sesli okuma
davramsiyla iligkisini incelemek icin korelasyon ve regresyon analizleri yapilmistir. Son olarak, agik
uglu maddeye verilen cevaplar icerik analizine tabii tutularak, nicel bulgular: detaylr agiklayacak nitel
sonuglar elde edilmigtir.
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1. Introduction

Reading aloud is one of the most important activities that parents, and teachers can engage with children. Reading
aloud supports a range of foundational literacy skills including spelling (Mol & Bus, 2011), labelling (Ninio &
Bruner, 1978), vocabulary (Farrant & Zubrick, 2012) as well as cognitive skills (Kalb & Ours, 2014). Through
shared read aloud activities, children make new neural connections associated with mental imagery and narrative
comprehension (Hutton et. al., 2015). In terms of long terms effects, studies showed that children who have
enjoyable literacy experiences at home in early ages are more likely to read frequently in following years and
beyond (Baker, Scher, & Mackler, 1997). Regardless of family background, frequency of reading aloud at young
ages has a direct causal effect on student outcomes (Kalb & Ours, 2014; Mol & Bus, 2011). This in turn have
potential effects in scores, grades, even college and job admissions (Kalb & Ours, 2014). The benefits of reading
aloud are not limited to academic skills. Read aloud activities are also associated with healthy emotional
connection between parents and children and emotional well-being (Merga & Ledger, 2018). Shared reading

experience can also reduce parental stress level ( Karrass, VanDeventer, & Braungart-Rieker, 2003).

According to a national survey held in the U.S.by Read Aloud Foundation (2018), 30% of parents with children
ages 0-8 read aloud to their children at least 15 minutes a day since birth. There are number of predictors of
frequency of read aloud activities at home which include mother’s educational attainment, child’s age, number
of siblings (Yarosz & Barnett, 2001), parents” socioeconomic status (Aikens & Barbarin, 2008; Becker, Boldin &
Klein, 2016; Yarosz & Barnett, 2001; Yazici & Kandir, 2018), number of books at home (Bayraktar, 2018; Farver,
Xu, Lonigan, & Eppe, 2013) and content and variety of children books at home (Luo, Tamis-LeMonda &
Mendelson, 2020). Parents and caregivers reported several significant barriers to frequency of reading aloud with
their children. Lack of time has been one of the most frequently cited reason of not being able to read aloud
(Merga, 2017a; Merga & Ledger, 2018). This factor has been followed by lack of access to children books, which
emphasizes the importance of outside sources for supporting families” literacy activities (Dickinson, McCabe, &
Anastasopoulos, 2003; Strickland, 2002). Lastly, parenting duties itself and as a result, lack of parents’ engagement
for shared reading with their children (Merga & Ledger, 2018) can account for less frequent read aloud activities

at home.
Emergent Literacy Theory

The term “emergent literacy” was first employed by Marie Clay (1966). It refers to a period in a child’s life between

birth and when the child can read and write at a conventional (approximately third-grade) level. The theory is
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grounded on a set of beliefs regarding the ways in which children’s early literacy development occurs. One of the
main assumptions of Emergent Literacy Theory is that children’s development in the areas of listening, speaking,
reading, and writing are all interrelated (Morrow, 2005). Another important assumption of Emergent Literacy
Theory is that literacy development starts at birth and is continuous and ongoing (Morrow, 2005). Children’s
emergent literacy skills start developing in early ages and are highly impacted by the quality and number of

parents” home literacy practices ( Burgess, Hecht, & Lonigan, 2002; Sonnenschein & Munsterman, 2002).

As the awareness about the importance of early literacy practices at home setting increases worldwide, projects
and initiatives for fostering reading aloud activities have been launched in different countries. Read Aloud is one
of these examples that has been held in the U.S. since 2013. In 2013, Read Aloud was launched as a 10-year
National Campaign to make reading aloud every day for at least 15 minutes, from birth, as aligned with the
national caregiving standard. In Turkey, similar campaigns have been launched by governmental and nonprofit
organizations in recent years. While increasing awareness in reading aloud through national campaigns exists,

little is known about parents’ perceptions on the practice.

The purpose of this study is to understand parents” perceptions and awareness regarding importance of regular
read aloud activities with their children in Turkey. To achieve this goal, we collected qualitative and quantitative
evidence about the factors associated with parents’ reading aloud habits, perceptions and awareness. Five

research questions were addressed in the study:
1. Does number of children books at home predict parents’ frequency of reading aloud to their children?

2. What is the relationship between parents’ frequency of reading aloud to their children and household

income?
3. What is the relationship between parents” frequency of reading aloud to their children and parental age?
4. Does the frequency of reading aloud differ by gender among parents?

5. What are the parents’ perceived reasons that hinder reading aloud to their children?
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2. Method

Research Design

Descriptive research design was employed in this study. The major purpose of a descriptive research is to describe
characteristics (i.e. beliefs, attitudes, perceptions) of a given population or area of interest (Dulock, 1993). In
descriptive research, potential relationships among selected variables are investigated without manipulation for
a particular group of interest. The most common modes of data collection in descriptive research are survey

questionnaires (by mail, phone or in person) or interviews (Fraenkel & Wallen, 1993).
Participants and Sampling

Data was collected from a total of 487 participants (N=487) in Turkey. 96.7% of the participants were women and
only 3.1% of the participants were men. Sample characteristics are displayed on Table 1. Participation to the study
was voluntary and the participants could withdraw from the survey at any point. A call for participation was
published in the website and social media accounts of the Kutupanne platform (www.kutupanne.com), which is a
nonprofit group, committed to increase awareness about early literacy and public libraries. Parents and caregivers
who are eligible and interested in the topic could use the link and access the survey through Google Forms. The
only eligibility criteria as stated in the announcement was having or caregiving at least one child who is between
the ages of 0-6. The purposive sampling approach which is a non-probability sampling method for selecting

participants based on study objectives was employed to reach respondents.

Table 1. Sample Characteristics

Characteristics n %
Gender
Female 471 96.7
Male 16 3.1
Age
<34 287 59
35-44 190 39
>45 10 2
Household income
<3500 TL 107 22
3500-6000 190 39
6000-10000 127 26
> 10000 63 13
TOTAL 487 100
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Data and Instrument

Data collection instrument was translated and adapted to Turkish from ReadAloud Project’s (2018) survey
instrument. The original survey was conducted in the United States to assess parents’ perceptions and awareness
regarding read aloud activities at home. After careful revisions and expert reviews, the final survey instrument
in Turkish composed of a total of 9 scaled items that were scored on nominal and ordinal-level scale and two
open-ended items for deeper understanding of participant perceptions. In addition to the adapted survey items,
demographic data relevant to the study objectives, including respondents’” age, gender, number and ages of
children, geographic region, and income data was collected. The final adapted instrument in Turkish is displayed

in Appendix A.
Data Analyses

All analyses were conducted using SPSS Version 25.0 (IBM, 2017). First, descriptive statistics were calculated and
reported for summarizing sample characteristics. In order to respond research questions one, two, and three,
Kendall’s Tau-b correlation coefficient was calculated. Kendalls” Tau-b is used to quantify strength and direction
of association between two variables measured on at least ordinal scale (Kendall, 1976). It is the non-parametric
alternative to Pearson Product Moment (PPM) that is used when two variables are measured at least interval
level. The reason of selecting Kendall’s tau instead of PPM was that the variables of interest except income were
measured on ordinal level (i.e. number of books at home, age, number of children, frequency of reading aloud
activities at home) so the assumptions for PPM would not be met. In order to examine fourth research question,
a chi-square test for association was run. The chi-square test for association is employed to examine if there is a
relationship between two categorical variables, measured on either nominal or ordinal level (Assumption 1). The
second assumption of this test is that the variables must have two or more levels. Gender has two levels and
frequency of reading aloud has five levels in the data. The last research question was addressed using descriptive

statistics and the results were compared to ReadAloud survey conducted in the U.S.
3. Result

Out of 487 people who completed the survey, 336 respondents (69%) indicated that they regularly read aloud to
their children since birth. Almost 90.8% of the respondents defined reading aloud to children as an “extremely
important” activity while 8.6% indicated it is important. With respect to the first question ( Does number of

children books at home predict parents” frequency of reading aloud to their children?), a moderate and significant

179



Aksu Diinya & Yavuzdemir | Ogretim Teknolojisi ve Hayat Boyu Ogrenme, Cilt 1, Say: 2, 175-188 (2020)

association was found between number of children’s book at home setting and frequency of reading aloud to
children ( 7o=0.43, p <.05). Similarly, alow to moderate but significant association between income and frequency
of reading aloud to children ( 7o = 0.35, p <.05) was obtained based on the results. Yet, there is not a significant
relation between parental age and frequency of reading aloud activities at home setting. The association between
gender and frequency of reading aloud to children was also significant (X? (4)= .38, p=.03), meaning that
proportionally, males (1) tended to read-aloud with their children less frequently than females (2), as also seen

on Figure 1.

S0.0%

40.0%

30.0%

20.0%

1D.0%

0%

Figure 1. Percentages of males ( blue) and females (red) by reading-aloud frequency.

The last question was about factors that parents perceived as hindering to read aloud activities with their children.
The results were promising since 68.8% of the respondents reported that they read-aloud with their children every
day. As seen on Table 2, ranking of factors differed between the survey conducted in Turkey and the U.S. Read
Aloud National Survey Results in 2018. The most frequently reported reason of not being able to read aloud was
lack of time, followed by children’s short attention span in those ages. On the contrary, according to the U.S
survey results, engaging other activities as fun as read aloud and children’s resistance for sitting still were

highlighted by parents as much as lack of time.
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Table 2. Top Factors that Prevent Parents from Reading Aloud

Hindering factor Percentage of Participants in Read Aloud 2018 National
Turkish Sample* Survey Results*
I cannot find time in the day 27.3% 33%
My child does not sit still long 12.5% 34%
enough
Children books are too expensive 9.2% 6%
We do other activities that are as 8.6% 35%
fun as reading aloud
We cannot find quality children 1.4% 7%
books
Child is read-aloud to at 0.6% 7%
daycare/school so I don’t have to
do it.
I was not read aloud when I was a 0.2% 3%

child, so I don’t see it as a
necessary activity.

*Respondents could select more than one option in this question. Additional response options that were culturally- relevant

were added to the Turkish instrument. For comparison purposes, only mutual response options are displayed on this table.
4. Discussion and Conclusion

The purpose of this study was understanding parents” perceptions regarding read aloud activities with children
at home setting. The findings in the study were partially overlapped with previous study findings. The significant
association between number of children’s book at home and frequency of reading aloud to children, supports

previous study findings that emphasize importance of home literacy environment (Bayraktar, 2018).

Families” socio-economic level has also been cited as a predictor of home literacy activities in recent studies (i.e.
Yazici & Kandir, 2018). As aligned with previous study findings’, there is significant association between income
and frequency of literacy activities such as reading aloud to children. Families with higher degree level and
income level read more frequently with their children. This gap among families from different socio-economic
status (i.e. income, educational level) emphasizes the importance of nonprofit associations and projects to raise

parental awareness regarding home literacy activities such as “Kiitiipanne” and “Reach Out and Read” .

The parents reported that they do not have time for regular read-aloud activities with their children. In today’s
conditions, that both parents work in most families, this barrier is meaningful. Yet, this finding is also consistent
with past studies that were conducted in 80s (i.e., Smith, 1989). The reason why parents think lack of time as a

barrier might not be completely related to today’s parental roles and work-home balance but to the degree of
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perceived importance of reading-aloud by parents. On the other hand, lack of access to quality children books
has been reported as a barrier a lot less than previous studies (Dickinson, McCabe, & Anastasopoulos, 2003;
Strickland, 2002), which can be attributed to the recent development of children literature, and increasing number

of public libraries in Turkey.

A number of parents reported that children’s desire for moving while reading with them is barrier for conducting
read-aloud activities together. This finding indicated that parents may perceive children’s cognitive activity and
interest while reading with them require sitting still and listening. This finding is consistent with previous

research on parental perceptions on reading;:
Parents more frequently read, tell stories, and sing songs to their children if
they expect their children to be cognitively active during storybook reading. (Sackes et. al. 2016).

However, children in early ages have very short attention span and may not sit still till end of a book on the
contrary to some parents’ expectations. For this reason, researchers suggested dialogic reading strategies which
include using different voices and tones, asking open-ended questions, and completing repetitive phrases

(Acosta-Tello, 2019).

It should be emphasized that the promising findings in this study should not be interpreted as the overall parents’
perceptions in Turkey since the study has some limitations due to the sampling approach employed for data
collection. Since the survey respondents were already following Kiitiipanne web platform, it is safe to assume that
the data has been collected from a sample of parents who have some awareness regarding read-aloud activities
with their children. In addition, the sample was not balanced in terms of gender since only 3.1% of the participants
were men. Further studies should employ random sampling approaches such as stratified sampling by gender to
select a more representative sample.
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Appendix A

OKUMA KULTURU ANKETI

I. BOLUM: KITAP OKUMA YAKLASIMINIZI BiZIMLE PAYLASIR MISINIZ?

Bu anket, Read Aloud paydaslarindan biri olan Kiitiip-Anne Platformunca, 0-6 yas aras1 ¢cocuk sahibi ebeveynler
arasindaki cocuklarma kitap okuma konusundaki egilimin ve var olan algmin tespit edilmesine yonelik
hazirlanmistir. Ankete katiliminiz, tilkemizde okuma kiiltiiriiniin gelistirilmesine yonelik ¢alismalarda okul
oncesi donemin 6nemini ortaya koymamaiza ve daha dogru hizmet tiretmemize destek olacaktir. Simdiden zaman

ayrrdigimiz igin tesekkiir ederiz.

1. Cocugunuzun beyin gelisimini destekledigine inandiginiz/bildiginiz aktiviteleri isaretleyiniz.
Birden ¢ok secenek isaretleyebilirsiniz.
[ISohbet Etmek
UKitap Okumak
OOyun Oynamak
OTV izlemek
OSarilmak
OEgitici-Ogretici Oyunlar Oynamak
OSark: Soylemek
OAile tiyelerinden masal dinlemek
[OMiizik dinlemek

OKarakter Oyunlari

2. Cocugunuza diizenli kitap okumanizin onun gelisimine etkisi nedir?
O Kesinlikle ¢ok olumlu etkisi vardir.
O Olumlu etkisi var.
O Az ¢ok etkisi vardir.
O Etkisi Yoktur.

3. Cocugunuza dogdugu andan itibaren diizenli kitap okuyor musunuz?
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O evet

O hayir

O kismen

Cocugunuza hangi siklikla kitap okursunuz?
0 Her giin

O Neredeyse Her Giin

O Haftada 1 Giin

O Ayda birkag kez

O Okumam

Cocugunuza ne zaman kitap okursunuz? Birden fazla secenegi isaretleyebilirsiniz?
O Uykudan 6nce

O Okuma Saatimizde

O Yemek Yerken

O Yolculukta

O Banyo Yaparken

O Bekleme Salonlarinda (doktor vb.)

O Kiitiiphanede

O Kitapevine gittigimizde

O Parkta

Evinizde bulunan ¢ocuk kitabi sayis1 kactir?
O Cocuk Kitabimiz Yok

019

010-19

00 20-29

00 30-39

0 40-49

0 50-99

[ 100 ve tizeri
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7. Evinizde Bulunan kitaplar1 nereden temin ettiniz? Birden fazla secenegi isaretleyebilirsiniz.
O Kitapei
O Dogum giinii hediyesi
O Farkli zamanlarda gelen hediyeler
0 2. El
U Kitap Fuarn
0 Dogum Hediyesi-Bebek Gorme Hediyesi
O Kiitiiphane

O Okul araciligy ile

8. Cocugunuza kitap okumaktan sizi alikoyan ya da sizi engelleyen sebepler nelerdir? Birden ¢ok
secenek isaretleyebilirsiniz.
O Kitap okumak kadar yararl bagka aktiviteler yapryoruz.
O Cocugum kitap okudugumda uzun siire oturup beni dinleyemiyor.
O Giinliik kosusturma igerisinde zaman bulamiyorum.
O Okulda/Bakicist ile yeterince kitap okunuyor, benim okuma gerek kalmiyor.
0 Okumak igin yeterince iyi kitap bulamiyoruz.
O Kitaplar ¢cok pahali.
O Kitap okumay1 sevmiyorum
O Cocuklugumda kimse bana kitap okumadi, bunun ¢ok gerekli oldugunu diisiinmiiyorum.
O Okula basladiginda zaten kendi okuyacak, benim simdiden okumama gerek yok.
O Her giin diizenli kitap okuyorum.
9. Cocugunuza kitap okumayi, cocugunuz kag yasina geldiginde birakmayi planliyorsunuz?
0 5 yas ve daha 6ncesinde
O6-8
0o9-11
O 12 yas ve daha biiytiik bir yasta
O Bilmiyorum

1L BOLUM: SiZi BIRAZ TANIYALIM
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1. Yasadigimiz Il ....evveeeeeieniiiiiiiiiieeee e
2. Cinsiyetiniz

O Erkek

O Kadin

4. Cocukla Yakinlik Dereceniz
O Anne
O Baba
O Diger
5. Hane halki toplam gelir grubu
0 1750 tl ve alt1
O 1750t - 3500tl
O 3500t1 - 6000tl
O 6000t1-10000t1
0 10000 tl ve tistii
6. 0-6 yas aras1 ka¢ cocugunuz var?

..................................................................................

. BOLUM: SON SORULAR...

1. Cocugunuzun okumanizdan en ¢ok keyif aldig: kitabinin ad1 nedir?

..................................................................................

2. Eklemek istedikleriniz:
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Today, the pandemic process that affects the whole world and the rapid development of technology have
affected many disciplines as well as deeply affected the education sector. Education and training
activities are carried out, especially by means of computers, televisions, mobile phones, tablets, and can
also appeal to a wide range of ages. The Covid -19 epidemic, which started to be seen in our country in
early 2020, has greatly changed educational activities at all levels (primary school, secondary school,
high school, undergraduate and graduate). Distance education has been started at all educational levels.
Based on this point, it is aimed to rate the satisfaction levels of the distance education method, which has
just started to be applied, from the eyes of classroom teachers. Because it is obvious that this issue will
affect the whole world as well as our country for a long time. Therefore, the distance education process
is one of the important and complex decision problems as it affects the performance and efficiency of
education and training activities. Within the framework of this study, an application has been carried
out for grading the distance education satisfaction factors of classroom teachers working in Giresun.
Analytical Hierarchy Process (AHP) method was used in the solution of this problem, which is
considered as a multi-criteria decision problem. According to the analysis results obtained from AHP
method, the most important factors were "Program Evaluation” and "Learning”. The least important
distance education satisfaction factors were found to be "Support Services” and "Effectiveness”,
respectively.

Sif Ogretmenleri Goziiyle Uzaktan Egitim Memnuniyet Faktorlerinin Derecelendirilmesi Yonelik Bir

Cahisma: Giresun ili Ornegi
MAKALE BILGISI

OZET

Makale Ge¢misi:
Gelis: 26.09.2020
Kabul: 31.10.2020
Yayin: 23.12.2020

Anahtar Kelimeler:
Uzaktan egitim
Uzaktan  egitim
faktorleri

Analitik Hiyerarsi prosesi yontemi

memnuniyet

Giiniimiizde tiim diinyay: etkisi altina alan pandemi siireci ve teknolojinin hizli bir sekilde gelismesi
bircok disiplini etkiledigi gibi egitim sektoriiniide derinden etkilemistir. Ozellikle bilgisayar, televizyon,
cep telefonu, tablet gibi araglar yoluyla egitim ve 6gretim faaliyetleri yiiriitiilmekte ayni zamanda her
yastan genis bir yelpazeye hitap edebilmektedir. 2020 yilinin baslarinda iilkemizde goriilmeye baslayan
Covid -19 salgim egitim 6gretim faaliyetlerini her diizeyde (ilkokul, ortaokul, lise, lisans ve lisansiistii)
biiyiik oranda degistirmistir. Oyleki egitim kademelerinin tamaminda bu sisteme gecilmistir. Bu
noktadan yola ¢ikarak yeni uygulanmaya baglanus olan uzaktan eitim yonteminin siif 63retmenleri
goziiyle memnuniyet diizeylerinin derecelendirilmesi amaglanmstir. Ciinkii bu hususun tiim diinyay:
ve aym zamanda iilkemizi de uzunca bir siire etkileyecegi asikardir. Dolayisiyla uzaktan egitim siireci
egitim ve 6gretim faaliyetlerinin performansina, verimliligine etki etmesi sebebi ile 6nemli ve karmagik
karar problemlerinden biridir. Bu ¢alisma ¢ercevesinde Giresun’da gorev yapan simif 6gretmenlerinin
uzaktan egitim memnuniyet faktorlerinin derecelendirilmesi icin uygulama gerceklestirilmistir. Cok
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kriterli karar verme problemi olarak degerlendirilen bu problemin ¢oziimiinde Analitik Hiyerarsi Prosesi
(AHP) yonteminden faydalanmilmistir. AHP yonteminden elde edilen analiz sonuclarma gore en onemli
faktérler “Program Degerlendirme” ve “Ogrenme” olmustur. En az éneme sahip olan uzaktan egitim
memnuniyet faktorlerinin ise sirasyla “Destek Hizmetleri” ve “Etkililik” oldugu tespit edilmigtir.

1. Giris

Cin’in Wuhan eyaletinde baslayip tiim diinyada etkisini gosteren Covid-19 pandemisi {ilkelerde uzaktan egitim
yontemini daha 6nemli hale getirmis ve uygulamalardaki etkinligin artirilmasina sebebiyet vermistir. Teknolojik
gelismelerinde uzaktan egitim sisteminin etkin bir sekilde uygulanmasina olanak tanimasi egitim ve 6gretim
faaliyetlerinde uzaktan egitim yonteminin ve sisteminin kullanilabilirligini ve memnuniyet diizeylerini
kullanicilar goziiyle daha acik olarak dizayn edilmesini ve sorgulanabilir olmasini beraberinde getirmistir.
Clinkii egitim stireci insanlarda kalic1 etkiler olusturan bir kavram olmakla birlikte teknolojik, siyasi, ekonomik,
kiiltiirel yani glintimiiziin olgu ve olaylarindan derinden etkilenen bir husustur. Covid-19 pandemisi de uzaktan
egitim yani e- 6grenme kavramini tiim diinyada hayati sayilabilecek bir bigimde 6nemli kilmis ve uzaktan egitim

memnuniyet diizeylerinin 6nemini fazlasiyla ortaya ¢ikarmigtir.

Bu kapsamda uzaktan egitim, Moore ve Anderson (2003), gore iletisim araglar1 yoluyla 6grenci ve 6gretmen
arasinda koprii vazifesi goren zaman ve mekandan bagimsiz olarak 6grenen ve dgretenin iletisime gegebildigi
buna yonelik teknolojilerin kullanildig: bir 6gretim seklidir. Giiniimiizde ise bu uygulamalar web tabanli olarak
biiyiik olgiide sunulmaktadir. Bagka bir tanimda bu kavram; Ogretme ve O0grenme siirecine bagh olarak
kullanicilarin farkli alanlarda bulustugu, kullanicilara zaman, mekan ve yer acisindan esneklik, bagimsizlik ve
bireysellik olanag1 veren sistematik bir egitim seklidir (Usun, 2006, s. 11). Baska bir ifade ile uzaktan egitim,
kullanicisina egitimi almak igin belirli bir zamanda, belirli bir yere seyahat etme mecburiyetinden kurtaran bir
yontemdir (Valentine, 2002, s. 1). Ates (2010) ise uzaktan egitimi yiiz yiize egitime segenek olarak gelistirildigini,

internet ve bilgi teknolojilerinin egitim portalinda yarattig1 en biiyiik degisim oldugunu belirtmistir.

Aslinda uzaktan egitimin tarihgesine inildiginde bu sistemin ge¢miste de radyo, gazete, kitap, mektup vb.
vasitalar ile yiiriitiildiigii goriilmektedir. Dolayisiyla bu sistemin, son zamanlarda ortaya ¢ikan bir durum
olmadigidir. Sadece teknolojik unsurlarin ve sistemlerin gelismesine paralel olarak uzaktan sunulan egitim

cesitlendirilmistir (Clarki, 2020, s. 411).
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Ancak uzaktan egitim yonteminin bir gereklilii durumunda olan kullanicilar, egitimlerini kendi kendileri
devam ettirme zorunda kaldigi igin, etkilesim ve iletisimsizlik aksakligi gibi problemlerle bas basa
kalabilmektedir. Bu problemler ele alindiginda sisteme en ideal / uygun 6grenme yontemlerinin tercih edilmesi
gerekmektedir (Ekici, 2003, s. 48-49). Esener ve Eyl (1993), ise bilisim teknolojilerinden faydalanmayla birlikte
kullanicilarin 6grenmekte oldugu yeni bilgileri eskiye gore daha hizli 6grendigi ve bu bilgileri uzun zamanh
hafizalarinda kolay kaydettikleridir. Uzun zamanli hafizaya yerlestirilen bilgilerin, 6grenciler tarafindan
gerektigi zamanlarda kullanimlari, gelecekte olusacak olan Ogrenmelerde de kolaylik sagladigi ortaya
cikarilmistir. Ayrica bilisim teknolojilerinin saglayacag: katkilarindan biri de siiphesiz engelli bireylerin egitimine
katkida pozitif etki yapmasidir. Ozellikle duyma ve gérme engeli olan kullanicilar tarafindan 6grenme-6gretme

ortamlarinda etkili bir sekilde kullanilmalidir (Eygii ve Karaman, 2003, s. 40).

Bu noktadan hareketle 6nemli bir husus 6rgiin ve uzaktan egitim sistemlerinin farklihigidir. En temel husus
kullanilan teknolojik ve web tabanli alt yapilar olsa da uzaktan egitim zamandan ve mekandan bagimsizlik
saglayan yapisi ile 6n plana ¢tkmaktadir. Yilmaz ve Horzum (2005), bu sistemde dogru uygulama ve yontemler
ile teknoloji kullanilirsa sistemin orgiin 6gretim diizeyinde basarili olacagini ve tiim birimlerce kabul gorecegini
ifade etmiglerdir. Uzaktan egitim memnuniyet 6l¢timii de sistemin bu kadar etkili oldugu gliniimiizde gittikce
onem kazanmaktadir. Odabas, (2003), ise uzaktan egitim sistemini tercih edilebilir kilan faktorleri; firsat esitligi
saglamasi, 6zel egitime gereksinim duyan kullanicilarin da sisteme dahil edilmesi, sistem kurulma maliyetlerinin
diisiik seviyede olmasi ve hayat boyu 6grenmenin desteklenmesi olarak belirtmistir. Yontemin memnuniyet
faktorlerini Eygii ve Karaman (2013), ise Kisisel Uygunluk, Etkililik, Ogrenme, Program Degerlendirilmesi,

Teknoloji, Materyal, Degerlendirme ve Destek Hizmetleri olarak ifade etmislerdir.

Glintimiizde uzaktan egitim sistemine / yontemine yonelik ¢ok sayida ¢alisma mevcuttur. Bu kapsamda uzaktan

egitim konusunda yapilan ¢alismalardan bazilar asagida verilmistir.

Russel (1998), incelemesinde uzaktan egitim ile geleneksel yiiz yiize egitim yontemlerinin kalite diizeylerini,
Wang (2004), calismasinda uzaktan egitim yoluyla verilen dil egitiminde istenilen etkinligin saglamip
saglanmadigini, Ozkan ve Koseler (2009), arastirmalarinda uzaktan egitim siireci ile 6grenci tatmin diizeyi ile
bilgi, 6gretmen, baglanti, servis, destekleyici birimler ve Ogrenci davranislarini, Allen ve Seaman (2011),
incelemelerinde ise akademik personelden online egitim ile yiiz yiize egitimi karsilastirmalarini incelemislerdir.
Zhang, (2004), arastirmasinda sinuf ortami Ozellikleri ve 6grenme stilleri arasinda 0grenci merkezli ogretimin

O0grenci memnuniyetini, Burke vd., (2006), incelemelerinde uzaktan egitim yoluyla is saghg ve giivenligi
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egitimlerinin yiiz yiize egitim yontemi agisindan kiyaslamayi, Ser¢emeli ve Kurnaz (2020), calismalarinda ise
muhasebe egitiminin, hem uzaktan egitim hem de geleneksel egitim yontemlerinin harmanlanmasin
calismislardir. Khan ve Williams (2007), calismalarinda uzaktan egitim sistemlerinin dezavantajli bireylere egitim
firsat1 ile yoksullugu azaltmaya yarayan arag¢ olup olmadigini, Kigla vd., (2010) ile Kirmac1 ve Acar (2018),
calismalarinda uzaktan egitim sistemlerinde karsilasilan problemleri, Candarl ve Yiiksel (2012), incelemelerinde
uzaktan egitim sisteminin karg1 taraftaki egiticiyle iletisim kurmada ¢ekingenlik yasanip yasanmadigini ve Ilgaz

(2014), ise arastirmasinda senkron egitimde karsilasilan sorunlari aragtirmiglardir.

Eygii ve Karaman (2013), ile Bayram (2020), arastirmalarinda uzaktan egitim &grencilerinin memnuniyet
algilarmi, Dos (2014) ile Olcay ve Dos (2016), calismalarinda ogrencilerin internet destekli uzaktan egitim ile en
¢ok arzu ettikleri zaman ve mekanda derslere erisimi ve interaktif igeriklere ulasmay tespit etmislerdir. Bozkurt
(2017), incelemesinde Tiirkiye’de uzaktan egitim sisteminin gelisimine yonelik énemli hususlari, Solak vd.,
(2019), incelemelerinde uzaktan egitim Ogrencilerinin basili ve djjital ortamdaki smav basarilarmin

karsilagtirilmasini irdelemiglerdir.

Yapilan literatiir taramasinda uzaktan egitim memnuniyet faktorlerinin ortaya konulmasina yonelik sinirli sayida
¢alismanin olmasi ¢alismay1 6nemli kilmaktadir. Yine kullanilan yontem ve ¢alismanin konu alindig; il itibari ile
baska bir c¢alismanin olmamas: da galismay: diger calismalardan farkli kilmakta aymi zamanda Covid-19
stirecinde uzaktan egitimin ¢ok fazla onem kazanmasindan hareketle ¢alismanin literatiire katk: saglayacag:

diistintilmektedir.
2. Yontem

21.  Analitik Hiyerarsi Proses (AHP) Yontemi

1977 tarihinde Saaty tarafindan uygulanan yontem karmasik ve kompleks problemlerin ¢oziimiinde oldukga
fazla kullanilan Cok Kriterli Karar Verme (CKKV) Yontemlerinden biridir. Ozbek ve Eren (2012), calismalarinda
yontemi birgok segenek igerisinde karar vericinin belirledigi olgiitler gercevesinde karar segeneklerini dnem
sirasina gore siralayan bir yontem oldugunu ifade etmislerdir (Korucuk, 2019, s. 23). Yararlanilan diger ¢ok
kriterli karar verme yontemlerinden ayr1 olarak AHP, siibjektif unsurlar1 da degerlendirdigi i¢in tercih edilme
durumu ¢ok fazla olan yontemlerin basinda gelmektedir (Erdal ve Korucuk, 2018, s. 103). AHP yonteminin
uygulama asamalar: su sekildedir: (Clemen ve Reilly, 2013; Korucuk ve Memis, 2018; Memis vd., 2019; Saaty,
2008; Yaprakli ve Erdal, 2015).
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Adim 1: Kriterler, alternatifler ve amacin verildigi aslinda karar probleminin belirlendigi adimdur.
Adim 2: Kriterler arasi karsilastirma matrisi olusturulur, Saaty’nin 1-9 6nem 6lgeginin kullanildig1 adimdir.

Adim 3: Kriterlerin yiizde 6nem dagilimlarinin tespit edildigi adimdir ve Denklem (1)'den yararlanilarak

¢ozlimlenir.

ij _Zn:aij (1)

Ci1 Cp Cin
€y Cyp Cop
C:
1Cni Cn2 Cin
n
2 b
Wi =
n

Adim 4: Kriter karsilastirmalarindaki tutarliigin ol¢iildiigii adimdar.

AHP, elde edilen Tutarlilik Oran1 (CR) ile bulunan 6ncelik vektoriiniin ve dolayisiyla kriterler arasinda yapilan

birebir karsilastirmalarin tutarhiliginin test edilebilmesi imkanini saglamaktadir.

d; Qp . Qg Wy
Ay Ay ..y, W,
D= X
_anl an2 ann i _Wn a
d.
E.=— 3
w, i=12,..,n 3)
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Korucuk / Ogretim Teknolojisi ve Hayat Boyu Ogrenme, Cilt 1, Say1 2, 189-202 (2020)

LE 4

A hesaplandiktan sonra Tutarlilik Gostergesi (CI), Denklem (5)’den faydalanilarak hesap edilir.

A-n
R ©)
Cl

Hesap edilen CR degeri 0,10’'dan kiigiik olursa karar vericinin yaptig1 karsilastirmalarin tutarli oldugunun

gostergesidir.

Literatiir Taramas1

Problemin Belirlenmesi

ve Uzman Goriigleri

Literatiir Taramasi
ve Uzman Gorigleri

AHP Yontemi

Sekil 1. AHP Uygulama Agsamalar:
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3. Bulgular

Calismada, Giresun’da gorev yapan simf Ogretmenlerinin uzaktan egitim memnuniyet faktorlerinin
derecelendirilmesi igin uygulama gergeklestirilmistir. Uzaktan egitim memnuniyet faktorlerinin
degerlendirilebilmesine yonelik ¢ok kriterli karar modeli olusturulmustur. Sekil 1 ile ifade edilen model i¢in AHP
yontemi uygulama adimlari verilmistir. Sekil 1."den anlasilacagi tizere uzman goriisleri ile literatiir taramasindan
yararlanilarak uzaktan egitim memnuniyet faktorleri tespit edilmistir. Tespit edilen kriterler ayni 6nem
diizeyinde olmadigindan kriterlerin dnceliklendirilmesine ihtiyag duyulmustur. Bu kapsamda, AHP yontemi
cercevesinde belirlenen uzaktan egitim memnuniyet faktorleri 6nem sirasina gore derecelendirilmistir. Kriterler
belirlenirken uzman goriisleri; (Eygii ve Karaman, 2013, s. 49-51) faydalanilarak asagida verilen Tablo 1.

olusturulmustur.

Tablo 1.Uzaktan Egitim Memnuniyet Faktorleri Karar Kriterleri

Kriterler
Kisisel Uygunluk (K1)
Etkililik (K>)
Ogrenme (Ks)

Program Degerlendirme (Ks)
Teknoloji (K5)

Materyal (Ke)
Degerlendirme (K»)

Destek Hizmetleri (Ks)

31.  Kiriterlerin Agirliklandirilmasi

AHP yo6nteminden yararlanilan bu asamada belirlenen faktorlerin degerlendirilmesine yonelik karar matrisi
olusturulmustur. Konunun paydaslari olan Smf Ogretmenlerine (9), akademisyenlere (2) ve toplamda 11 adet
anket sunulmus ve Ek’ler kisminda goriislere yonelik tablolar verilmistir. Bu ¢cergevede CR degeri 0,08470 olarak
bulunmustur. Bu degerin 0,10’dan kiigiik olmas: matris karsilastirmalar sonucunun tutarh oldugunun gostergesi
oldugu ifade edilmistir (Korucuk, 2018, s. 356). Bu kapsamda AHP yontemi ile faktorler agirliklandirilmis ve
ilgili agirhik degerleri Tablo 2’de verilmistir.
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Tablo 2. Uzaktan Egitim Memnuniyet Diizeyleri Tablosu

K1 Ko Ks K4 Ks Ke K7 Ks
Agirhik 0,051 0,039 0,220 0,340 0,072 0,146 0,103 0,029
Siralama 6 7 2 1 5 3 4 8

Tablo 2'ye gore uzaktan egitim memnuniyet faktorleri igcin en 6nemli kriterlerin “Program Degerlendirme” ve
“Ogrenme” oldugu belirlenmistir. Diger 6nemli kriterler sirastyla “Materyal” ve “Degerlendirme”, oldugu tespit
edilmigtir. Diger taraftan en az 6nem diizeyine sahip kriterlerin ise “Destek Hizmetleri” ile “Etkililik” oldugu
gorilmiistiir. Ayrica daha az 6nem diizeyine sahip olan uzaktan egitim memnuniyet faktorleri ise sirasiyla

“Kisisel Uygunluk” ve “Teknoloji” oldugu sonucuna ulagilmistir.

4. Sonug ve Tartisma

Covid-19 pandemisini yasadigimiz bu giinlerde uzaktan egitim siireci hayatimizin bir parcasi olarak yer almis ve
uzunca bir zamanda devam edecegi tahmin edilmektedir. Tiim diinyadaki teknolojik gelismeler ile egitimler e-
O0grenme portalina ge¢mis covid-19 ile bu siire¢ hem hizlanmis hem de hayati zorunluluk haline doniismiistiir.
Ozellikle uzaktan egitim memnuniyet diizeyleri 6n plana ¢ikmis ve egitim kalitesi ile siirdiiriilebilirligini
saglamada anahtar rol oynayan bilesenler olarak gorev yapmaktadir. Bu uzaktan egitim memnuniyet faktorleri
cok cesitli olmakla birlikte galismamizda genel olarak kabul goren unsurlar dikkate alinmistir. Ote yandan
uzaktan egitim memnuniyet faktorleri kompleks bir karar verme problemi olmasindan 6tiirii faktorlerin
onceliklendirilmesinde CKKV yontemlerinden yararlanmayi gerektirmektedir. Bu kapsamda ¢alismanin amaci
Giresun’da gorev yapan smif ogretmenleri goziiyle uzaktan egitim memnuniyet faktorlerinin belirlenmesi ve

belirlenen faktorlerin derecelendirilmesinin AHP yontemi ile yapilmasidir.

Yapilan ¢alisma sonucuna gore, uzaktan egitim memnuniyet faktorlerine yonelik en 6nemli faktorlerin “Program
Degerlendirme” ve “Ogrenme” oldugu belirlenmistir. Diger &nemli kriterler sirasiyla “Materyal” ve
“Degerlendirme” oldugu tespit edilmistir. Ulasilan bu sonuglar Miglietti ve Strange, (1998), Babadogan, (2009),
Ozkan ve Koseler, (2009) ve Kisla vd., (2010), calismalarin: destekler niteliktedir. Ancak Zhang (2004) ile Eygii ve

Karaman, (2013), aragtirmalarini destekler nitelikte degildir.
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Diger taraftan en az 6nem diizeyine sahip kriterlerin ise “Destek Hizmetleri” ile “Etkililik” oldugu gortilmiistiir.
Ayrica daha az 6nem diizeyine sahip olan uzaktan egitim memnuniyet faktorleri ise sirasiyla “Kisisel Uygunluk”
ve “Teknoloji” oldugu sonucuna ulasilmistir. Ulasilan bu sonuglar Candarli ve Yiiksel (2012), ¢alismas: ile

ortiismekte ancak Serim ve Koch (1996) ile Isman, (2011), calismalar ile drtiismemektedir.

Hgili literatiir tarandiginda boyle bir ¢alismaya rastlanmamis olmasi konuyu 6nemli kilmaktadir. Ayni1 zamanda
kullanilan yontem itibari ile alanda bu sekilde bir ¢alismanin olmamasi da literatiire katki saglayacag: seklinde
degerlendirilebilir. Bu bakimdan uzaktan egitim memnuniyet faktorleri cesitli agilardan karsilastirilmaya 6rnek
nitelikte diistiniilebilir. Bununla birlikte arastirmada uzman grup ile goriisiilmiis ancak zamandan kaynakl
kisitlar sebebi ile uzman sayisi artirllamamagtir. Calismaya iliskin bagka bir kisit ise gerek uzman grubun goriisleri
gerekse yapilan literatiir taramasinda uzaktan egitim memnuniyet faktorleri temasina yonelik herhangi bir kriter

setine rastlanilmamis olmasidir.

Diger taraftan, calisma kapsaminda elde edilen sonuglarin uzman grup ile yapilan gortismelerde karar vericilerin
beklentilerini destekledigi tespit edilmistir. Ancak insan kararlari, beklentileri ve yargilar1 tam kesin olarak
say1sal bir bigimde ifade edilemediginden ve belirsiz olmasindan dolay1 ger¢ek durumu modellemek hem ¢ok
zor hem de ¢ok karmasiktir. Bu olgudan yola gikarak gelecek calismalar icin, bulanuk CKKV yontemlerinden

faydalanilarak sonuglar mukayese edilebilir.
Etik Beyan

Bu ¢alismanin 6zgiin bir ¢alisma oldugu ve tiim siire¢lerde COPE'nin sundugu etik standartlar ¢ergevesinde

bilimsel etik kurallara ve sorumluluklara uygun davrandigimi beyan ederim.
Cikar Catismasi ve Finansman

Calismamizda ¢ikar catismayr olmayip, herhangi bir kurum veya kurulus tarafindan ekonomik olarak

desteklenmedigini beyan ederim.
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6. Extended Summary

The Covid-19 pandemic, which started in Wuhan province of China and had an effect all over the world, made
the distance education method more important in countries and caused an increase in efficiency in applications.
Enabling the effective implementation of the distance education system in its technological developments has
brought the usability of the distance education method and system in education and training activities and its
satisfaction levels to be more openly designed and questionable from the eyes of the users. Because although the
educational process is a concept that creates permanent effects on people, it is a matter deeply affected by
technological, political, economic, cultural, in other words, today's facts and events. The Covid-19 pandemic has
also made the concept of distance education, that is e-learning, vital all over the world and has revealed the
importance of distance education satisfaction levels. From this point on, an important issue is the difference
between formal and distance education systems. Although the most basic issue is the technological and web-
based infrastructure used, distance education comes to the fore with its structure that provides independence
from time and space. Yilmaz & Horzum, (2005) stated that if the correct application and methods and technology
are used in this system, the system will be successful at the formal education level and will be accepted by all
units. Distance education satisfaction measurement is becoming more and more important today, when the
system is so effective. Odabas, (2003), the factors that make the distance education system preferable; It is stated
as creating equal opportunities, including users in need of special education in the system, low system

establishment costs and supporting lifelong learning.

Eygili & Karaman (2013) stated the satisfaction factors of the method as Personal Convenience, Effectiveness,

Learning, Program Evaluation, Technology, Material, Evaluation and Support Services.

In the second part of the study, the national and international literature on distance education was reviewed, the
AHP method was explained in the following section, the AHP method was applied to the problem in the fourth

section, and the study was concluded with the results and recommendations section. The limited number of
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studies to reveal distance education satisfaction factors in the literature review makes the study important. Again,
the method used and the fact that there is no other study as the subject of the study makes the study different
from other studies, and it is thought that the study will contribute to the literature, considering the importance of
distance education in the Covid-19 process. The method applied by Saaty in 1977 is one of the Multiple Criteria
Decision Making (MCDM) Methods that are widely used in solving complex and complex problems. Ozbek and
Eren (2012) stated in their study that the method is a method that lists decision options in order of importance
within the framework of criteria determined by the decision maker among many options (Korucuk, 2019, p.23).
Apart from the other multi-criteria decision-making methods, AHP is one of the most preferred methods because
it also evaluates subjective factors (Erdal & Korucuk, 2018, p.103). A total of 11 questionnaires were presented to
Class Teachers (9), academicians (2), who are the stakeholders of the subject, and tables were given in the
Appendix section. In this framework, the CR value was found to be 0.08470. It has been stated that this value is
less than 0.10 indicates that the result of matrix comparisons is consistent (Korucuk, 2018, p.356). It has been
determined that the most important criteria for distance education satisfaction factors are "Program Evaluation"
and "Learning". Other important criteria were found to be "Material" and "Evaluation”, respectively. On the other
hand, it has been observed that the criterias with the least importance are "Support Services" and "Effectiveness".
In addition, it was concluded that the distant education satisfaction factors, which are less important, are
"Personal Compliance" and "Technology", respectively. The fact that no such study was found when the relevant
literature was scanned makes the subject important. At the same time, the absence of such a study in the field due
to the method used can be evaluated as contributing to the literature. In this respect, distance education
satisfaction factors can be considered as an example to compare from various angles. However, the expert group
was interviewed in the study, but the number of experts could not be increased due to time constraints. Another
limitation of the study is that neither the opinions of the expert group nor the literature review showed any criteria

set for the theme of distance education satisfaction factors.

On the other hand, it was determined that the results obtained within the scope of the study supported the
expectations of the decision makers in the interviews with the expert group. However, modeling the real situation
is both very difficult and very complex, since human decisions, expectations and judgments cannot be expressed
in an exact numerical form and are ambiguous. Based on this fact, the results can be compared by using fuzzy

MCDM methods for future studies.
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7. Ekler

7.1. EK1- Karar Vericilerin Kriterler Uzerinden Elde Ettikleri Karar Matrisi ve Agirliklar

Tablo3. Karar Vericilerin Kriterler Uzerinden Elde Ettikleri Karar Matrisi ve Agirliklar

Kriterler | Ki K: Ks Ki Ks Ks K> Ks | Agirliklar | Tutarlik Oram
(CR)
K1 1 3 1/6 1/7 1/3 1/3 1/3 1/3 0,051
K- 1/3 1 1/5 1/5 1/3 1/5 1/3 3 0,039
Ks 6 5 1 1/3 3 3 3 5 0,220
K4 7 5 3 1 7 3 3 7 0,340 0,08457 < 0,010
Ks 3 3 1/3 1/7 1 1/3 1/3 3 0,072 tutarh
Ks 3 5 1/3 1/3 3 1 3 3 0,146
K 3 3 1/3 1/3 3 1/3 1 3 0,103
Ks 1/3 1/3 1/5 1/7 1/3 1/3 1/3 1 0,029
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1. Introduction

The use of technology in educational settings is recognized as indispensable if education is to provide 21st-century
skills. The role of school principals has changed considerably through the twentieth century and they play a
fundamental role in establishing successful schools. The concept of technology leadership helps integrate
technology with leadership skills (Flanagan & Jacobsen,2003) and has become increasingly critical in the school
setting. Since technology is an indispensable component of all schools, providing strong technology leadership is
now one of the many requirements of an effective school leader. The technological leader maintains all the
managerial activities required in the efficient use of technology (Tanzer, 2004). The role of the school principal
has evolved from being a curriculum leader to that of a technology leader (Gulpan & Baja, 2020). Technological
leadership is a growing phenomenon in the world of educational leadership as schools need leaders who are
knowledgeable regarding the positives and negatives of school technology (Chang, 2012). However, technological
leadership is a field of leadership not confined to principals. In this respect, technological leadership can be
defined in terms of teachers as follows: It is a combination of methods and skills that guide teachers in developing
teaching methods and strategies that are necessary for them to use technology effectively in lessons (Valdez,

2004).

Effective technology integration does not refer to the level of the technology itself but rather to effective
instructional practices (Harris & Hofer, 2011). As Chang (2012) points out, if a principal has good technology
leadership and integration skills and combines this with a strong technology learning environment, teacher
effectiveness will increase and so too student achievement. According to Hoopey and McLeskey (2013),
principals, who are the managers of their schools, must ensure the school meets accountability standards by
supporting and encouraging teachers and students in their educational needs. The International Society for
Education Technology (ISTE) set out the National Educational Technology Standard (NETS-A): (1) Leadership
and Vision; (2) Learning and Teaching; (3) Productivity and Professional Practice; (4) Support, Management, and
Operations; (5) Assessment and Evaluation; and (6) Social, Legal, and Ethical Issues. These standards are
representative of the type of leadership behaviors and skills needed to effectively integrate technology. The
increase in technology use in schools represents a substantive systematic change and depends greatly on the
capability of building-level leadership (Brooks-Young, 2002; Fishman, Gomez, & Soloway, 1999; Haughey, 2006;

Kearsley & Lynch, 1994). Educational administrators must be competent in technology leadership roles in order

204



to make education and training more functional and effective, to provide better outputs, and to meet the needs

of society (Marulcu, 2010).

Flanagan and Jacobsen (2003) and Creighton (2003) suggest that technology leadership is much more than the
acquisition and management of equipment or software. It also involves how leaders may influence and empower
teachers to provide ongoing technical learning to their students. Irving (2010) points out that individuals in the
21st century live in a digital age where the advancement of electronic technologies in all areas of life continues at
a surprising pace and states that leaders who value effective teaching and learning processes can benefit from the
power of managing educational technologies. Given the presence of employees specialized in the use of
technology in schools, the need for leadership understanding that can mobilize these employees and increase the
quality of technology use makes itself felt more and more every day, and this situation requires educational

institutions to integrate with the rapidly developing technology world (Banoglu, 2011).

To fully understand the nature of the technological leadership role, it is useful to have a complete overview of the
national and international literature in this field. There has been some research reviewing technological
leadership research. Turan, Polatcan, and Cansoy (2020) systematically evaluated theses and articles published
in Turkey relating to school technology leadership in terms of their topics, methods and recommendations. They
reviewed 42 studies from 2000 to 2019. Their findings show that technology leadership studies mostly focus on
technology leadership competencies, technology leadership behaviors, and technology leadership roles. They
also found that according to teachers’ and principals’ perceptions, principals exhibited high levels of technology
leadership competencies, behaviors, attitudes and roles. Gumus et. al (2018) conducted a systematic review on
leadership models in educational research from 1980 to 2014 to determine the extent to which different leadership
models in education are studied, including research trends that change over time for each model, the leading
scientists working on each model, and the countries where the articles are published. Another study examined
Turkish computer teachers’ professional memories telling of their experiences with school administrators and
supervisors (Deryakulu & Olkun, 2009). Uysal and Madenoglu (2015) evaluated the scientific researches on
technology leadership between the year of 2007- 2012.

Another study reviewed articles published from 1997 to 2010 housed in ERIC databases on school technology
leadership (Richardson, Bathon, Flora & Lewis, 2012). In this study, 37 articles were analyzed based on the
National Educational Technology Standards for Administrators (NETS-A). According to this review, although all
indicators of the standards were covered to some degree, the current body of literature includes few studies

205



regarding Standard 4: Systemic Improvement and Standard 5: Digital Citizenship. This study differs from the
above mentioned reviews as it examines technology leadership researches not only in Turkey but also in other

countries.

The aim of the current study is to reveal the areas that the studies on technological leadership focus on and
analyze the trends in the relevant field. This study is important in terms of providing information about the
content of previous research on the subject of technology leadership, research methodologies and research trends.
Our study is based on the following three research questions regarding studies of educational technology

leadership:

RQ1: What are the research methodologies and methodological (data collection tool, sampling, data analysis method) purpose,
in the existing literature?

RQ2: What are the trends in educational technology leadership studies? Sub-categories include distribution by year,
distribution by country, research method, publication type, target audience, DB, number of authors.

RQ3: What are the educational theories, approaches and standards being reported?

2. Method

The systematic review method was used in this study in order to reveal the research trends in technology
leadership. According to the Cochrane handbook (Higgins et al, 2019), the ever-increasing number of studies
makes it difficult to keep track. In view of this, systematic reviews enable readers to keep up-to-date with full
information on all available research evidence. Higgins et al (2019) also add that a systematic review presents the
state of research, identifying gaps, limitations, deficiencies and lack of evidence in the literature to guide future

research. This study aims to point out trends in technology leadership.

21.  Data collection
Studies from 1990 to August 2020 are included in the review. This study involved a systematic search of seven
databases: ERIC, SCOPUS, OpenAIRE, SSCI, ScienceDirect, TR Dizin, Complementary Index. In order to access

a broad publication range, the search terms employed were "technology leadership" AND “school climate”,

77N

"technology leadership", and “technology acceptance”, "technology leadership” AND “technology integration”,
"technology leadership” AND “"self-efficacy” OR "self-efficacy” OR "competency” OR "skill" OR "skills",
"technology leadership” AND "Technological Pedagogical Content Knowledge" OR "TPACK", “school

4 “”

technology leadership”, “Technology Leadership in Schools”, “technology leadership” AND "education" OR
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"non

"instruction" OR "teaching" OR "learning", "technology leadership" AND "school administrators" OR "principals"
OR 'vice principals" OR "Education Administrators”, "School Administrators' Technology Leadership". No
publication date limitation was applied so the review includes all studies. These search criteria identified 185

publications in the databases.

2.2.  Data analysis

In the first phase, a form page was created using Excel in line with the research questions. The categories in the
form were determined by the researchers according to the research questions (Table 1). In order to determine the
same properties in the same way, the properties of the publications on the form page were set to be selected from
drop-down boxes. All the features of the selected publications, except those that are not suitable, were fully
entered in this form. The form page was checked by another researcher by randomly selecting a few records.

After the control, the data were transformed into graphics using Excel.

Table 1. Main research questions and subcategories

Main research questions Subcategories
What are the research methodologies, methodological data collection tool, sampling, data analysis method
purpose, in the existing literature?
What are the trends in educational technology distribution by year, distribution by country, research method,
leadership studies? publication type, target audience, database , number of authors
What are the educational theories, approaches or research purpose, educational theories/standards.

standards being reported?

In the second phase, the full texts of 185 articles were examined and 61 duplicated articles were eliminated.
During the screening phase, 23 articles were eliminated from the study since they were not related to the review.
The criteria for elimination were as follow: a) not directly related to education (20 articles), and b) not directly
related to educational administration / technological leadership (3 articles). After examination of the full texts, 42
articles were excluded for the following reasons: c) not including any administrators (23 articles), and d) not being

a scientific research (19 articles). Finally, the remaining 59 publications were examined in detail (Figure 1).
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Studies included in review
(n=59)

Figure 1. Flow chart for publication selection
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3. Findings

The distribution of researches on technology leadership in education by year is shown in Figure 2. According to
Figure 2, the researches, which began in 1992, reached their highest point (n=6) in 2012 with a dramatic increase

in 2010. The following years show almost identical decreases and increases.

Number of Articles

Figure 2. The number of studies by year

The countries where studies on technology leadership in education were conducted are shown in Figure 3. As
shown in Figure 3, most studies on technology leadership in education took place in the USA (n=20) and Turkey

(n=19). Following this, a series of studies were carried out in Taiwan (n=4) and Malaysia (n=4).

Countries
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19 20
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B B
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Taiwan Turkey Malaysia USA China Canada Thailand Kenya
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Figure 3. The number of studies by country
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The data of the publication types are shown in Figure 4. Looking at the type of publications, almost all of them

(n=43) are articles and a small number of them (n=9) are proceedings (Figure 4).

Publication Type

M article ™ proceeding

Figure 4. Publication type

The research methods used in the studies are shown in Figure 5. According to Figure 5, the most frequently used
methods in technology leadership studies in education are descriptive (n=12) and survey (n=10). The total number

of publications using qualitative methods is 11. It can therefore be said that the quantitative method is dominant

in the studies.
Research Design / Methods
14
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6
4
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, m [ - N
¥ & s e DD H P e &S
v5\$ PO R IR PO S R I S
RO I S N A T R Sy &
& éf“& & & oF é‘o& & &I S S <
& S &
3

M Literature Review (n=6) M Mixed (n=5) ™ Qualitative (n=11) Quantitative (n=30)

Figure 5. Research methods used in the articles
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The data on the target audience of sampling in the studies is given in Figure 6. The target audience sampling
(participants, working group, etc.) shows that the principals (n=34) are mainly included. At the same time,

principals and teachers (n=5) and principals and vice principals (n=2) were included in the studies (Figure 6).

Target Audience
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Figure 6. Target audience of sampling in the reviewed studies

The data collection tools used in the reviewed studies are shown in Figure 7. As seen in Figure 7, the most
commonly used data collection tool is the questionnaire (n=30). This is followed by the interview or focus group
(n=11).

Data Collection Tools
Questionnaire [ 50
Interview / FocusGroup _ 11
Others _ 8

Observation . 2

Achievement Tests I 1

Figure 7. Data collection tools used in reviewed studies
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The sample size and sample selection types and data analysis methods are shown in Figures 8, 9 and 10. Figure 8
shows that the sample size is below 100 in 23 of the publications and above 100 in 23 of the publications. This
suggests that the sample size varies according to the research model. Figure 9 shows that sampling selection was
mostly done in the form of convenience sampling (n=22) and purposive sampling (n=13). Figure 10 shows that
the most used data analysis methods are descriptive (n=11) and content analysis (n=11). Considering that the

studies are mostly quantitative descriptive and survey studies, these numbers can be seen as reasonable.

Sample Size
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Figure 8. Sample size in reviewed studies
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Figure 9. Sample selection types
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Data Analysis Methods
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Figure 10. Data analysis methods

The distribution of the reviewed studies across the databases is shown in Figure 11. The databases where

researches on technology leadership in education concentrated are ERIC (n=24) and Scopus (n=11).

Databases
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w3

SSCI
OpenAIRE
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—— 11
T 24

0 5 10 15 20 25 30

Figure 11. Distribution of studies across databases

Figure 12 shows the number of authors of articles on technology leadership in education. Most of the articles

(n=21) have two or three authors (n=12). This is followed by studies with a single author (n=10).
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Figure 12. Article distribution according to the number of authors

Figure 13 shows the distribution of studies on technology leadership in education. Although Figure 13 shows a
wide distribution range, the articles focus on the goals of technology leadership for technology integration (n=7),

TL competencies (n=5), TL self-efficacy (n=5), and technology leadership perceptions (n=4).
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Figure 13. Distribution of studies based on research purpose

The distribution of the theories and standards used in the researches can be seen in Figure 14. Almost half of the
studies did not provide information regarding theories and standards. In the other half, standards were

implemented in 22 studies, ISTE/NETSA (n=12), ISTE (n=8) and NETSA (n=2).
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Figure 14. Theories/standards used in the studies
4. Discussion and Conclusion

In this study, the phenomenon of technology leadership was examined according to certain characteristics. The
number of studies by year, the number of studies by country, publication type, research methods used in studies,
target audience, data collection tools, sample size, data analysis methods, databases used in the studies, study
distribution according to the number of authors, research purpose and theories/standards used in the studies

were analyzed.

According to the findings of this review, the researches, that began in 1992, reached their highest number in 2012
with a dramatic increase in 2010, and most of the studies were carried out in the USA and Turkey. The widespread
use of internet technology and technologies such as tablet, smart phone, smart board, which are becoming more
affordable each year, may be the cutting edge. According to the methodologies and methodology purpose, the
most frequently used method in technology leadership studies in education is descriptive and survey. It can also
be said that the quantitative method is dominant in the studies. According to the results, there is a need for
empirical researches to explore how to increase technology leadership skills. The most commonly used data
collection tool in these studies is the questionnaire. In addition to traditional data collection techniques,
alternative data collection tools could be used with different research designs, leading to the collection of more
in-depth information. Longitudinal studies could be conducted, and ethnographic studies to understand

corporate culture. The target audience sampling (participants, working group, etc.) in the studies is mainly
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principals. As Tanzer (2004) argues, the technological leader is the person who maintains all the managerial
activities required in the efficient use of technology. This person can be the school administrator or teacher.
Further research is recommended on teachers taking on this role as well as school administrators. Every teacher

has a role as a technology leader.

Based on the analysis provided, it is clear that the trend in these studies are mostly on goals of technology
leadership for technology integration, technology leadership competencies, technology leadership self-efficacy,
and technology leadership perceptions. As pointed out by Flanagan and Jacobsen (2003), principals play a
fundamental role in establishing successful schools, therefore technology leadership that helps integrate
technology with leadership skills has become increasingly critical in the school setting. In the reviewed studies it
is the competencies and self-efficacy of technology leadership that is mostly questioned. Although it is important
to investigate the competencies and self-efficacy of technology leaders, it is also necessary to carry out studies
related to technology integration that ensure the cooperation of teachers and school administrators, the
development of these competencies, measurement of their development in multiple ways, and the development
of applications. According to another review study by Gumus et. al (2018) it was revealed that distributed
leadership, instructional leadership, teacher leadership, and transformational leadership were the most preferred
leadership models. In the same study, it was seen that most of the researches focused on the effects of leaders on

organizational behaviors/ conditions and on student achievement (Gumus et. al, 2018).

The findings in this study differ to those of Turan, Polatcan and Cansoy’s systematic review (2020), where the
most preferred studies were the technology leadership role of principals and their technology qualifications and
standards. Richardson, Bathon, Flora and Lewis’s review study (2012) concluded that more scholarly effort is
needed to focus on educational leaders” technology standards, specifically the NETS-A standards. According to
the theories and standards analysis in our review, on the other hand, there are studies on ISTE/NETS-A (n=12),
ISTE (n=8), and NETS-A (n=2). Many of the studies in the reviews focus on standards for educational leaders and
to get a clearer picture of how to achieve these standards, further studies could focus on examples of how
technology leaders implement such programs. In the review of Uysal and Madenoglu (2015), mostly preferred
topics were school administrators” technology leadership roles and technology qualifications and standards of

school administrators.

This systematic review is beneficial for scholars and practitioners to gain understanding of the research regarding

the technology leadership. As stated above, educational leaders have an impact on the field of education and this
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review presents the trends. According to the results of the examined researches, it may be necessary to organize
theoretical and practical training programs to improve the technology leadership competencies and individuals’
self-efficacy. These training programs can be prepared in cooperation, in particular, with education
administrators, educational technology experts and teachers. Empirical studies could be conducted on the
effectiveness of the training programs. Mcleod and Richardson (2011) examined the extent to which technology
leadership is discussed, framed, in the fields of educational leadership and educational administration by
collecting data and conducting content analyses on conference programs of three leading professional
organizations in the field and on a selection of professional journals spanning 1997 to 2009. According to their

results the topics were on technology integration, staff development, and technology policy.

Future studies could be conducted to determine the opinions of teachers, students and parents’ perceived
technology leadership attitudes. As the findings show that the quantitative method is dominant in the studies,
experimental methods could be applied in future studies. A comparison between schools where principals with
a high level of technology leadership level and schools where principals display a low level of technology
leadership looking at the schools” success and climate could be carried out, as well as intercultural comparison
studies. Further studies could examine the effect of age, gender, years of seniority, professional qualifications on

this process and how teachers in a role of technology leadership use educational technologies.
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Master thesis

The aim of this study is to systematically analyze the theses studied on smartphone addiction. In this
context, the theses that are open to access from the Higher Education Council National Thesis Center
and which include the keywords of smartphone addiction and telephone addiction are determined by
criterion sampling technique. In the screening made according to these criteria, 48 theses between 2016-
2020 were reached. This study is a descriptive research and document review steps were followed to
examine the data obtained in the study. Some of the data in the 48 theses reached were tabulated. These
data are as follows; thesis title includes author, year, city, university, thesis type, institute, program,
research model, sample, number of participants, smartphone addiction prevalence, keywords,
variables related to the study and important results. These data were analyzed using Microsoft Power
BI-Desktop program and WordArt Web 2.0 tool. According to the information obtained, it has been
determined that theses are mostly studied at master’s level and in 2019. The vast majority of the theses
examined have been studied in the screening model, and the sample groups mostly include people under
the age of 25. The most frequently mentioned keywords in the related theses are smart phone, addiction,
loneliness, adolescent, depression, sleep quality, life satisfaction, etc. It shaped. Besides, gender, class
level, age, income status, etc. in theses variables have been widely studied. Based on the data obtained,
it was determined that in most of the theses, smartphone addiction scores did not differ statistically
according to gender, class level and income status. In addition, the studies that found that the female
participants’ smartphone addiction is higher than the men are more than the opposite situation. It is
thought that the obtained results will gquide future studies on smartphone addiction.
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Lisansiistii Tez

Bu ¢calismanin amaci akill telefon bagimliligy ile ilgili calisilmis tezlerin sistematik bir sekilde
incelenmesidir. Bu kapsamda Yiiksekogretim Kurulu Ulusal Tez Merkezi'nden erigime agik
olan ve akill1 telefon bagimhilig1 ile telefon bagimliligr anahtar kelimelerini iceren tezler 6l¢iit
ornekleme teknigiyle belirlenmistir. Bu kriterlere gore yapilan taramada 2016-2020 yillar:
arasinda yer alan 48 teze ulagilmistir. Bu ¢aligma betimsel bir arastirma olup ¢alismada elde
edilen verileri irdeleyebilmek amaciyla dokiiman incelemesi adimlar1 izlenmistir. Ulagilan
48 tezde yer alan bazi veriler tablo haline getirilmistir. Bu veriler soyledir; tez bashg1, yazar,
yil, sehir, iiniversite, tez tiirii, enstitii, program, arastirma modeli, 6rneklem, katilumci sayist,
akilli telefon bagimliligy oranmi, anahtar kelimeler, calismayla iliskili olarak ele alinan
degiskenler ve 6nemli sonuglar seklindedir. Bu veriler Microsoft Power BI-Desktop programi
ve WordArt Web 2.0 aract kullamlarak analiz edilmistir. Elde edilen bilgilere gore tezlerin
agurlikli olarak yiiksek lisans diizeyinde ve 2019 yilinda calisildig tespit edilmistir. Incelenen
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tezlerin biiyiik cogunlugu tarama modelinde ¢alisilmig olup, drneklem gruplart cogunlukia
25 yas alt: kigileri kapsamaktadir. [Igili tezlerde en fazla gegen anahtar kelimeler akilli telefon,
bagimhilik, yalmzlik, ergen, depresyon, uyku kalitesi, yasam doyumu vb. seklindedir.
Bununla birlikte tezlerde cinsiyet, sumif diizeyi, yas, gelir durumu vs. degiskenleri cokca
incelenmistir. Elde edilen verilere dayali olarak tezlerin cogunda akill telefon bagimlilig:
puanlarmmn cinsiyete, simif diizeyine ve gelir durumuna gore istatistiksel olarak anlamli bir
farklilik gostermedigi belirlenmistir. Ayrica kadin katilimcilarin akill telefon bagimhiligiin
erkeklere gore daha yiiksek oldugu sonucunu tespit eden calismalar tam tersi duruma gore
daha fazladw. Elde edilen sonuglarin, akilli telefon bagmmlihigyla ilgili bundan sonra
yapilacak ¢alismalara yol gosterecegi diisiiniilmektedir.

1. Giris

Teknolojinin insan hayatinin her alaninda oldugu, internetin ve buna bagl olarak gelisen teknolojik cihazlarin
kullaniminin hizla arttig1 goriilmektedir (Yen, Yen, Chen, Chen ve Ko, 2007). Cesitli dijital cihazlar ile internet
erisimi her an ve her yerden saglanmaktadir. Daha onceki yillarda yalnizca bilgisayarlar ile erisim saglanan
internete, akill telefonlarla her zaman erigim saglanabilmektedir. Hemen hemen her bireyin akilli telefona sahip
olmasi, bireylerin istekleri dogrultusunda ihtiyaglarini karsilayabilmelerine imkan tamimaktadir. Akill
telefonlarin genis ve dokunmatik ekrana sahip olmalar1 nedeniyle etkilesimin artmasi ve sosyal medyanimn
cazibesi nedeniyle akilli telefon insan hayatinin vazgecilmez bir pargasi haline gelmistir. Teknolojik cihazlar
sayesinde, insanlar artik her yerde giincel olaylar hakkinda bilgi edinebilir, insanlarla iletisime gegebilir, bos
vakitlerini ve eglence ihtiyaglarmi karsilayabilmektedir (Durak, 2020). Diinyada oldugu gibi teknolojik cihazlar
iilkemizde de ¢ok yaygin bir sekilde kullanilmaktadir. We Are Social'in yapmis oldugu “2020 Global Digital”
¢alisma raporuna gore tilkemizde 83 milyonun tizerinde olan niifusun yaklasik 77 milyonunun (%92) mobil
aboneligi bulunmaktadir. Ayni1 raporda tilkemizin sosyal medyada harcanan siire agisindan diinyada {ist
siralarda oldugu ve aktif sosyal medya kullanici sayisinin 54 milyon (%64) oldugu belirlenmistir. Yine ad1 gecen
raporda bireyler internet ortaminda giinliik ortalama 7 saat 29 dakika zaman gecirmektedir (We Are Social, 2020).
TUIK (Tiirkiye Istatistik Kurumu)'e gore 2019 Eyliil ay1 sonu itibariyle cep telefonu abone sayisi yaklagik 83

milyon, internet abone sayisi ise 77 milyon civarindadir (TUH(, 2020).

Internet ve akilli telefonlarin kullanilmastyla olumlu noktalarmn yani sira istenmeyen olumsuz durumlarin da
ortaya ¢iktig1 belirtilmektedir. Akilli telefonlarin yanlis ve yogun kullanimi sonucunda bedensel, ruhsal ve
davranigsal birtakim problemler ortaya gikabilmekte ve bireyler tizerinde olumsuz etkilere neden olmakta (Cakir
ve Oguz, 2017); ayrica bagimhlik gibi saglk, psikolojik ve sosyal agilardan sonuglar1 olan birtakim olumsuz

neticeleri de beraberinde getirmektedir (Bian ve Leung, 2015; Choliz, 2012). Akilli telefonlarin bilingsiz
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kullanilmasi neticesinde akilli telefon bagimlilig1 (ATB) riski ortaya ¢ikabilmektedir. Bagimlilik; bir kisiye, bir
varliga ya da bir objeye kars1 duyulan engellenemeyen istek, bir bagka iradenin himayesi altina girme durumudur
(Uzbay, 2009). Bir bagka ifadeyle bagimlilik, belirli bir durum ya da nesne ile kurulan iligki neticesinde ortaya
¢ikan bir durum olarak ele alinmakta ve birbirleriyle iligkili davraniglarin bir sonucu olarak goriilmektedir
(Young, 1999). ATB ise davranissal bagimlilik arasinda gosterilen teknoloji bagimliliginin bir tiirii olarak kabul
edilmektedir (Lin vd.,2014). Davranssal bagimlilik kavramai ise bir kimyasal madde alim1 olmadan bir davranisin

kontrolsiiz bir bigimde sergilenmesi neticesi olusan bagimliliklar olarak ifade edilmektedir (Griffiths, 2003).

ATB ile ilgili caligmalar incelendiginde sistematik inceleme calismasi yapilmadig: belirlenmistir. Boyle bir
eksikligi gidermek adina akilli telefon bagimlilig1 ve akilli telefon anahtar kelimeleri kullanilarak Ulusal Tez

Merkezi'nde tarama yapilmis ve erisime agik 48 teze ulasilmistir.
1.1. Arastirmanin Amaci

Bu calismanin amaci akilli telefon bagimlilig1 ve telefon bagimlilig1 anahtar kelimelerini igeren ve erisime acik
olan tezlerin sistematik bir sekilde incelenmesidir. Ayn1 zamanda alanyazinda ATB ile ilgili sistematik bir
aragtirmanin yer almamasi da bir eksiklik niteligindedir. Bu calisma ile belirtilen bu eksiklik giderilmeye
cahisilmigtir. Bu baglamda tezlerde hangi durumlarin incelendigi ve ne gibi sonuglarin elde edildigi irdelenmistir.

Calismanin amaci dogrultusunda asagida belirtilen sorulara yanit aranmistir:
ATB ile iligkin calisilmis tezlerin;

Yillara gore dagilimi nasildir?

Sehirlere gore dagilimi nasildir?
Universitelere gore dagilimi nasildir?
Enstitiiye gore dagilim nasildir?

Tez tiiriine gore dagilim nasildir?
Aragtirma modeline gore dagilim nasildir?
Orneklem tiirii secimi nasil dagilmaktadir?
Katilimci sayilar: nasil dagilmaktadir?

0 0NN

Tarama ¢alismalarinda ATB diizeyine iliskin betimsel bulgularin dagilimi nasildir?
10 Tezlerde yer alan anahtar kelimeler nasil dagilmaktadir?

11. Tez galismalarinda iliskili olarak ele alinan degiskenler nelerdir?

12. Tarama modelinde yapilmis ¢alismalarin bulgularimin dagilimi nasildir?
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2. Yontem

Bu aragtirma betimsel bir aragtirma olup dokiiman incelemesi niteligindedir. Bu yontem, arastirilmasi planlanan

olay veya olgular ile ilgili bilgileri iceren materyallerin analizini kapsamaktadir (Simsek, 2009).

Incelenen tezler, akilli telefon bagimliligi ve telefon bagimliligi anahtar kelimelerini icermekte olup
Yiiksekdgretim Kurulu (YOK) Ulusal Tez Merkezi'nden erisime acik olma kriterleri kullanilarak &lciit drnekleme
teknigiyle belirlenmistir. Bu kriterlere gore yapilan taramada 2016-2020 yillar1 arasinda yer alan 48 teze

ulasilmistir.

2.1. Verilerin Toplanmasi ve Analizi

Ulagilan 48 tezde yer alan bazi bilgiler tablo haline getirilmistir. Bu bilgiler sdyledir; tez bashgy, yazar, yil, sehir,
uiniversite, tez tiirii, enstitii, program, arastirma modeli, 6rneklem, katilimci sayisi, ATB orani, anahtar kelimeler,
calismaylailigkili olarak ele alinan degiskenler, Gnemli sonuglar ve 6zet seklindedir. Bu bilgiler 1s1§1nda Microsoft

Power BI Desktop programi ve WordArt Web 2.0 araci kullanilarak veriler analize edilmistir.
3. Bulgular

Bu ¢alismada akilli telefon bagimlilig: ile ilgili olarak erisime agik tiim tezler incelenmistir. Bu baglamda elde
edilen bilgiler bu béliimde sunulmusgtur. ATB ile ilgili incelenen tezlerin yillara gore dagilimi Sekil 1'de yer

almaktadir.

Sekil 1. Tezlerin Yillara Gore Dagilimi
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Sekil 1 incelendiginde ATB ile iligkili tezlerin en ¢ok 2019 (n=24) yilinda calisildig1 goriilmektedir. 2017 yilindan
sonra ATB ile iliskili tez ¢alismalarinin artti$1 gézlemlenmistir. ATB ile ilgili incelenen tezlerin sehirlere gore

dagilimi Sekil 2'de yer almaktadir.
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Sekil 2. Tezlerin Sehirlere Gore Dagilimi
Sekil 2'ye gore ATB ile ilgili tezlerin en fazla Istanbul’da yer alan {iniversitelerde calisildig: tespit edilmistir. Sehir
dagilimi incelendiginde tez ¢alismalar1 Tiirkiye geneli bir dagilim gostermemektedir. ATB ile iligkili tezlerin

iiniversitelere gore dagilimi Sekil 3’te yer almaktadir.
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Sekil 3. Tezlerin Universitelere Gore Dagilim1
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Sekil 3’e gore ATB ile iligkili en fazla tez ¢alismas1 yapmus ilk iki {iniversite Uskiidar (n=7) ve Istanbul Gelisim
(n=5) tiniversiteleridir. ATB ile ilgili incelenen tezlerin enstitiiye gore dagilimi Sekil 4’te yer almaktadir.

SOSYAL BILIMLER ENSTITUSU

EGITIM BILIMLERI ENSTITUSU

TIP FAKULTESI

SAGLIK BILIMLERI ENSTITUSU
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o
w
-
o
s
LT T T T P T TR S S TR e PP R P RO TR PR ETR TR
"o
L)
[
w

Sekil 4. Tezlerin Enstitiiye Gore Dagilimi
Sekil 4 incelendiginde ATB ile iligkili tezlerin en fazla sosyal bilimler enstitiisiinde (n=23) calisildig1
goriilmektedir. Sekil 4’e gore sosyal bilimler enstitiisiiniin ardindan 9 tez ile egitim bilimleri enstitiisii
gelmektedir. Buna gore ATB ile ilgili calismalarin farkhi disiplin alanlarinda ve baglamlarda ele alindig:

sOylenebilir. ATB ile ilgili calisilmis tezlerin tiirlerine gore dagilimi Sekil 5'te yer almaktadir.
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Sekil 5. Tezlerin Tiirlerine Gore Dagilimi
Sekil 5 incelendiginde ATB ile iligkili ¢alismalar1 agirlikli olarak yiiksek lisans tezlerinin (n=39) olusturdugu

gortilmektedir. ATB ile ilgili ¢alisilmis tezlerin aragtirma modeline gore dagilimi Sekil 6’da yer almaktadir.
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Sekil 6. Tezlerin Arastirma Modeline Gore Dagilimi

Sekil 6 incelendiginde ATB ile iligkili tezlerin en fazla tarama modelinde yiiriitiildiigli (n=40) goriilmektedir.

Arastirma modeli belirtilmeyen tezler incelendiginde tarama modeli kapsaminda olduklari belirlenmistir. Buna
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kargin bu tezlerin igeriginde ¢alismanm modeli agiklanmamistir. ATB ile ilgili ¢alisilmis tezlerin 6rneklem tiirtine

gore dagilimi Sekil 7'de yer almaktadir.

18 yas alti

18-25 yas aras!

18-40 yas aras!

18-65 yas aras!

yas sinirlamas: yok

5 10 15 20

Sekil 7. Tezlerin Oreklem Tiiriine Gore Dagilimi
Sekil 7’ye gore ATB ile ilgili cahsmalarin 18 yas alti (f=21) ve 18-25 yas araliginda (f=21) yogunlastig:
goriilmektedir. Diger yas araliklarinda ise ¢alismalarin sinurli sayida oldugu bulgusuna ulagilmistir. ATB ile ilgili

calisilmis tezlerin katilimar sayisina gore dagilimi Sekil 8'de yer almaktadir.

12 {25%)

21 (43,75%) Grup-katiima

®250-500 aras!
@500 Usti
®250 aiti

15 (31,25%)

Sekil 8. Tezlerin Katilimci Sayisina Gore Dagilimi
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Sekil 8’e gore incelenen tezlerde katilimci sayisinin ¢alismalarin yarisina yakiinda 250-500 (%43,75) arasinda
oldugu goriilmektedir. Katilimci sayis1 500 iistii olan tezlerin sayis1 15 (%31,25) iken katilimci sayis1 250 alt1 12
(%25) tez bulunmaktadir. ATB ile iligkili tezlerde akilli telefon bagimlilik diizeylerine iliskin betimsel bulgular

Tablo 1’de sunulmustur.

Tablo 1. ATB Diizeyine Iligkin Betimsel Bulgular

# Calisma Bagimlilik orani bulgularr’

1 (Daysal, 2019) Ogrencilerin %41,8’ inde ATB riski tespit edilmistir.

2 (Cetinkaya, 2019) Bagimlilik oran1 %17,03 olarak tespit edilmistir.

3 (ﬂstﬁndag Ocal, Kadmn ogrencilerin %38,8’inde (n=236), erkek ogrencilerin %30,4'tinde (n=174)

2019) ATB riski bulunmaktadir.

4 (Celik, 2019) Kadin 6grenciden 306’smnin (%43,65) ve 246 erkek 6grenciden 101'inin (%41.05)
ATB riskinin yiiksek oldugu belirlenmistir.

5 (Mazili, 2019) Ergenlerin %55,2'sinde diisiik diizeyde ATB, %38,2'sinde orta diizeyde ATB ve
%6,6'sinda yiiksek diizeyde ATB tespit edilmistir.

6 (C)zcan, 2019) Arastirmada ATB sikligi %34,6 olarak (kadmlarda %35,9, erkeklerde %33,0)
saptanmigtir.

7 (Aggiil, 2019) ATB oran1 kadinlarda %31,29, erkeklerde %36,05 olarak bulunmustur.

Calismanin genelinde ATB oran1 %33 olarak bulunmustur.

8 (Demircan Uza, 2019) Kadin katilimalarm %68,9'u, erkek katillmcilarin ise %511 ATB riski

tagimaktadir.

9 (Olmeztoprak, 2019)  Ogrencilerde ATB oram toplamda %36,3 olarak bulunmustur (44). Kadinlarin
%34,8'1 (n: 115) bagimli olarak saptanirken, erkeklerin %42,5'i (n: 34) bagimh

olarak bulunmustur.

10 (Yicelten, 2016) Katilimcilarin %43t ATB olarak tespit edilmistir.

11 (Aticy, 2017) Katilimcilarin %17,7’si (n=81) ATB olarak tespit edilmistir.

12 (Yapga Kaypakli, ATB orani % 42,0 (n=63) olarak saptanmistir. Erkek katilimcilarin % 47,8’inde
2017) (n=32), kadmn katilimcilarin % 53,4’ tinde (n=31) ATB saptanmuistir.

13 (Kiziltoprak, 2018) Katilimcilarin % 56,6’s1 ATB gostermistir.

14 (Derici, 2018) Kadinlarin %12’si, erkeklerin ise %23’ti ATB olarak tespit edilmistir.
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Tablo 1’e gore katihmcilarm ATB oran1 %6,6 ile %56,6 arasinda degismektedir. Kadmlarda ATB oran1 %12 ile
%68,9 arasinda degismekte iken ayn1 oran erkeklerde %23 ile %47,8 arasindadir. ATB ile iliskili incelenen tezlerde

yer alan anahtar kelimelere ait kelime bulutu Sekil 9°da gosterilmistir.
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Sekil 9. Anahtar Kelimelere Ait Kelime Bulutu

Sekil 9’da yer alan kelime bulutu, anlamlilik géstermesi agisindan akilli telefon bagimlhilig: ve akilli telefon anahtar
kelimeleri ¢ikarilarak hazirlanmistir. Sekil 9’da goriildiigii tizere tezlerde en fazla gecen anahtar kelimeler ergen,
sosyal kaygi, yalmzlk, uyku kalitesi, depresyon, bagimlilik vb. dir. Gergeklestirilen ¢alismalarin biiytiik
boliimiiniin 25 yas alti katihmcilar1 kapsamasmin kelime bulutuna yansimalari (Ergen, ergenlik, lise 6grencisi
vb.) dogrudan goriilebilmektedir. Tezlerde ATB ile iliskili olarak ele alinan degiskenlerle olusturulan kelime

bulutu ile ilgili bilgiler Sekil 10’da yer almaktadir.
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Sekil 10. Tliskili Olarak Ele Alinan Degiskenlere Ait Kelime Bulutu

Sekil 10’a gore incelenen tezlerde ATB ile iligkili olarak en sik cinsiyet, sif diizeyi, yas ve gelir durumu
degiskenlerinin ele alindig1 tespit edilmistir. Bunun en temel sebebinin genel olarak benzer demografik

ozelliklerin cogu tezde bagimli degisken olarak ele alinmast oldugu sdylenebilir. Incelenen tezlerde tarama

modelinde yapilmis ¢alismalarin bulgularmin dagilimi Tablo 2’de yer almaktadir.

Tablo 2. Tarama Modelinde Yapilmis Tezlerin Bulgularinin Dagilimi

arasinda anlaml bir

(Karakdse, 2019),

Yapca Kaypakli, 2017),

Anlamli iliski Calisma Anlamli iliski Calisma
Bulunmayan Bulunan Bulgular
Bulgular
(Aggiil, 2019), (Akbal, 2018), (Atas, f;ﬁiﬁ?ii 1;:121;1? (Alkin, 2018), (Celik, 2019),
2018), (Atic, 2017), katihmeilara gore (Cetinkaya, 2019), (Daysal, 2019),
(Boyals, 2020), (Celik, 2019), daha yiiksektir (Demircan Uza, 2019),
(Daysal, 2019), (Demir, 2018), (n=15). (Goymen, 2019), (Giines, 2018),
(Derici, 2018), (Dirik, 2016), (Dogan, (Kalen, 2018), (Karahanci, 2018),
2019), (Dursun, 2017), (Erkul, 2019), (Kogyigit, 2019), (Ozcan, 2019),
(Goktas, 2019), (Goktas, 2019), (Soyler, 2019),
ATB ile cinsiyet (Giiltekin, 2019), (Glimiis, 2018), (Ustﬁndag Ocal, 2019),
(
(

iliski yoktur (n=31).

(Kiziltoprak, 2018),

(Kogyigit, 2019), (Mazily, 2019),
(Olmeztoprak, 2019), (Ozata, 2019),
(Stiler, 2016), (Sanli, 2018),
(Tohumcu, 2018),

(Ugurlukol, 2017),

(Yapga Kaypakls, 2017),

(Yildirim, 2018), (Yigit, 2019),

Erkek katilimcilarin
ATB diizeyi kadin
katilimcilara gore

daha yiiksektir (n=5).

Yumusak, 2019).

(Aggtil, 2019), (Cevik, 2018),
(Derici, 2018), (Goriir, 2019),
(Olmeztoprak, 2019).

231



(Yiicelten, 2016).

Ekonomik durum ile
ATB arasinda
anlaml bir iligki
yoktur (n=19).

(Aggiil, 2019), (Alkin, 2018),
(Boyal, 2020), (Biidiik, 2018),
(Celik, 2019), (Cevik, 2018), (Dogan,
2019), (Dursun, 2017), (Giiltekin,
2019), (Giines, 2018), (Kogyigit,
2019), (Mazili, 2019), (Sarigigek,
2018), (Siiler, 2016), (Tohumcu,
2018), (Tok, 2019), (Yildirim, 2018),
(Yigit, 2019), (Yiicelten, 2016).

Ekonomik durum ile
ATB arasinda
anlaml bir iligki
vardir (n=3).

(Aticy, 2017), (Goriir, 2019),
(Karahanci, 2018).

ATB ile smif diizeyi
degiskeni arasinda
anlaml bir iligki
yoktur (n=15).

(Aggiil, 2019), (Alkin, 2018), (Aticy,
2017), (Celik, 2019), (Cetinkaya,
2019), (Cevik, 2018), (Dursun, 2017),
(Goriir, 2019), (Goymen, 2019),
(Karahanci, 2018), (Ozcan, 2019),
(Sarigicek, 2018), (Sarigiil, 2019),
(Tohumcu, 2018),

(Yapga Kaypakly, 2017).

ATB ile smif diizeyi
degiskeni arasinda
anlaml bir iligki
vardir (n=4).

(Boyaly, 2020), (Giines, 2018),
(Yildirim, 2018), (Yumusak, 2019).

ATB ile yas
degiskeni arasinda
anlaml bir iligki
yoktur (n=13).

(Aggiil, 2019), (Budiik, 2018),
(Cevik, 2018), (Derici, 2018), (Gortir,
2019), (Giiltekin, 2019), (Giines,
2018), (Mazili, 2019), (Olmeztoprak,
2019),

(Sarigigek, 2018), (Tohumcu, 2018),
(Ustiindag Ocal, 2019),

(Yiicelten, 2016).

ATB ile yas
degiskeni arasinda
anlaml bir iligki
vardir (n=9).

(Cetinkaya, 2019),

(Demircan Uza, 2019),
(Dogan, 2019), (Goktas, 2019),
(Karahanci, 2018),

(Kogyigit, 2019), (Ozata, 2019),
(Stler, 2016), (Yildirim, 2018).

ATB ile baba egitim
diizeyi arasinda
anlamli bir iligki
yoktur (n=11).

(Aggiil, 2019), (Celik, 2019),
(Dogan, 2019), (Goymen, 2019),
(Giiltekin, 2019), (Kalen, 2018),
(Kogyigit, 2019), (Sarigicek, 2018),
(Sarigiil, 2019), (Siiler, 2016),
(Tohumcu, 2018).

Gunliik akilli telefon
kullanim stiresi ile
ATB arasinda
anlaml bir iligki
vardir (n=14).

(Aggiil, 2019), (Atici, 2017), (Demir,
2018), (Dogan, 2019), (Kiziltoprak,
2018), (Mazily, 2019), (Olmeztoprak,
2019), (Ozata, 2019), (Ozcan, 2019),
(Sarigicek, 2018), (Tohumcu, 2018),
(Tok, 2019), (Yapga Kaypakli, 2017),
(Yildirim, 2018).

ATB ile anne egitim
diizeyi arasinda
anlaml bir iligki
yoktur (n=8).

(Aggiil, 2019), (Goymen, 2019),
(Giiltekin, 2019), (Kogyigit, 2019),
(Saricigek, 2018), (Sarigiil, 2019),
(Stiler, 2016), (Tohumcu, 2018).

ATB ile anne egitim
diizeyi arasinda
anlaml bir iligki
vardir (n=6).

(Celik, 2019), (Dirik, 2016), (Dogan,
2019), (Giines, 2018), (Kalen, 2018),
(Yapca Kaypakl, 2017).

(Derici, 2018), (Goktas, 2019),

Stgaraigme durumu. (o 4sce 2019), ATBile sosyal kaygl v 9019), (Gimiis, 2018),
ile ATB arasinda - arasinda pozitif -

laml: bir iliski (Olmeztoprak, 2019), snlii bir iliski vardir (Olmeztoprak, 2019), (Sanli, 2018),
ankat rl(nl_; i (Saricigek, 2018), (Yildirim, 2018), 2’;?6;1 T VAT yildirm, 2018), (Yigit, 2019).
yortt ' (Yigit, 2019). '
ATB ile akademik (Budiik, 2018),(Celik, 2019), ATB ile akademik

basar1 arasinda
anlaml bir iligki
yoktur (n=7).

(Dogan, 2019), (Dursun, 2017),
(Goriir, 2019), (Kalen, 2018),
(Tohumcu, 2018).

basar1 arasinda
anlaml bir iligki
vardir (n=4).

(Dirik, 2016), (Ozcan, 2019), (Siiler,
2016), (Tok, 2019).
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Anne baba ayr1 olma
durumu ile ATB
arasinda anlamli
iliski yoktur (n=5).

(Cevik, 2018), (Dogan, 2019),
(Kogyigit, 2019), (Sarigicek, 2018),
(Tok, 2019).

Anne baba ayr1 olma
durumuna gore ATB
artmaktadir (n=2).

(Celik, 2019), (GSymen, 2019).

Egitim diizeyi ile

(Mazili, 2019), (Ozata, 2019),

Egitim diizeyi ile

ATB aras1'n(?1.a.1 . (Saricigek, 2018), (Yigit, 2019) ATB ara51.nc.le.1 . (Delvmrcan Uza, 2019),
anlaml bir iligki .. anlaml bir iligki (Dogan, 2019).
(Yiicelten, 2016).
yoktur (n=5). vardir (n=2).
ikamet yeriile ATB  (Alkin, 2018), (Dogan, 2019), ATB ile yalmzhik (Aticy, 2017), (Gelik, 2019),
. . arasinda pozitif (Demir, 2018),

arasinda anlamli bir  (Sarigigek, 2018), (Tohumcu, 2018), . . . .
iliski yoktur (n=5) (Yigit, 2019) yonde yiiksek iligki (I?emlrcan Uza, 2019),

y ' st <022 vardir (n=5). (Ozcan, 2019).

ATB ile akilli telefon ATB ile depresyon
kullanim y1l1 (Celik, 2019), (Cetinkaya, 2019), arasinda pozitif (GOktas, 2019), (Gortir, 2019),
degiskeni arasinda (Dogan, 2019), (Tohumcu, 2018), e el (Giimiis, 2018), (Karahanci, 2018),
anlaml bir iliski (Yildirim, 2018). yo_nlu biriliski vardir v )41, 2018), (Yigit, 2019).
yoktur (n=5). (n=6)-
ATB ile medeni ATB ile medeni )
durum degiskeni (Derici, 2018), (Karahanci, 2018), durum degiskeni (Demircan Uza, 2019),
arasinda anlamli bir ~ (Ozata, 2019), (Yigit, 2019). arasinda anlamli bir (Mamh, 201-9- )

(Ustiindag Ocal, 2019).

iliski yoktur (n=4).

iligki vardir (n=3).

Internet kullanim
siiresi ATB’yi
artirmaktadir (n=7).

Cetinkaya, 2019),

Demircan Uza, 2019),

Dogan, 2019), (Goymen, 2019),
Kogyigit, 2019), (Sarigicek, 2018),

ATB, uyku kalitesini
olumsuz yénde
etkilemektedir (n=6).

Atag, 2018), (Dogan, 2019),
Giuimiis, 2018), (Sarigigek, 2018),

(
(
(
(
(Yildirim, 2018).
(
(
(Tohumcu, 2018), (Yildirim, 2018).

ATB ile uyumadan
once telefon
kullanma durumu
arasinda anlamli bir
iliski vardir (n=4).

(Dirik, 2016), (Giimiis, 2018),
(Ozata, 2019), (Tohumcu, 2018).

ATB, yasam
kalitesini olumsuz
yonde etkilemektedir
(n=3).

(Ozata, 2019), (Ozcan, 2019),
(Tohumcu, 2018).

ATB ile nomofobi
arasinda anlamli bir
iliski bulunmaktadir
(n=2).

(Derici, 2018), (Dirik, 2016).

Tablo 2’ye gore ATB ile cinsiyet degiskeni arasinda anlaml iliskinin olmadig1 sonucuna 31 ¢alisma ulasmistir.
Kadin katilimcilarin ATB diizeyinin erkek katilimcilardan yiiksek oldugu 15 tezde tespit edilmistir. Buna karsin

erkek katilimcilarin ATB diizeyinin kadin katilimcilardan daha yiiksek oldugu 5 galisma belirlenmistir. ATB ile
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depresyon (n=6), yalnizlik (n=5) ve sosyal kayg1 (n=6) seviyelerinin arttif1 sonucuna ulasan ¢alismalarda tespit

edilmistir.
4. Tartisma, Sonug ve Oneriler

4.1. Tartisma ve Sonug

Bu ¢alismada akilli telefon bagimlilig1 ve telefon bagimlilig1 anahtar kelimelerinin gegctigi ve erisime agik olan
tiim tezlerin sistematik bir bicimde incelenmesi amaglanmistir. Bu kapsamda tezlerde yer alan yil, sehir,
universite, enstitii, tez tiirii, arastirma modeli, 6rneklem tiirti, katilimci sayisi, ATB orani, anahtar kelimeler,
iliskili olarak ele alinan degiskenler ve elde edilen 6nemli sonuglar incelenmistir. Elde edilen bilgilere gore 2017
yilindan sonra ATB ile iligkili tezlerin ¢alisilma durumlar: artis gostermistir. En fazla 2019 yilinda tez ¢alismasi
gerceklesmistir. Incelenen tezlerin en fazla Istanbul’da (%45,83) yer alan tniversitelerde, en fazla Uskiidar
Universitesi (n=7) biinyesinde, en ¢ok sosyal bilimler enstitiisiinde (%47,92) ve en fazla 250-500 arasi
katilimcilarla galisildig1 belirlenmistir. ATB ile ilgili incelenen tezlerin en fazla yiiksek lisans diizeyinde (n=39)
calisildigl, doktora diizeyinde ise sadece bir ¢alisma oldugu tespit edilmistir. Tezler arastirma modeline gore ele
alindiginda en fazla nicel aragtirmalarin yapildig1 belirlenmistir. Arastirma modeli belirtiimeyen caligmalar
incelendiginde tezlerin tarama modeliyle yiirtitiildiigii goriilmiistiir. Ancak bu tezlerde arastirmanin modeli

ifade edilmemistir.

Tezlerde 6rneklem tiirii agisindan elde edilen bilgilere gore katilimcilarmn biiyiik ¢cogunlugu genglerden (25 yas
ve alt1) olusmaktadir. We Are Social’in yapmig oldugu “2020 Global Digital” calisma raporuna gore iilkemizin
sosyal medya kullaniminin yas dagilimina bakildiginda en ytiksek kullanim oraninin 25-34 yas aralig1 oldugu
goriilmektedir (We Are Social, 2020). TUIK verilerine bakildiginda {ilkemizde bilgisayar kullanim oramnin 2018
yili itibariyle 16-24 yag aralig1 igin %68,2, 25-34 yas aralig1 icin %61,7 oldugu goriilmektedir (TUIK, 2020). Ayrica
literatiir incelendiginde arastirmalarin ¢cogunlugunda geng yastaki bireylerin akilli telefon bagimlilig: riskinin
daha yiiksek oldugu belirlenmistir (Van Deursen vd, 2015). Bu bilgilere dayanarak akill1 telefon ve internet
kullaniminin 6zellikle gengler arasinda yogun oldugu ve gengler agisindan ATB riskinin arttig1 goriilmektedir.
Bunu destekler bigimde bu ¢alisma kapsaminda incelenen tezlerde katilimcilarin 6nemli boliimiinii genglerin
olusturdugu belirlenmistir (Bkz. Sekil 7). TUIK verilerine gore {ilkemizde internet kullanim oranina bakildiginda
2019 yili itibariyle 16-24 yas araliginin oran1 %90,8, 25-34 yas araliginda %91,7, 35-44 yas araliginda %85,9 olarak
tespit edilmistir (TUIK, 2020). Bu bilgiye dayanarak 25-34 yas grubunun da bagimliliga yatkin oldugu gz ardi
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edilmemelidir. Bu baglamda orneklem grubu 25-34 yas araligi olan tez c¢alismalarinin yetersiz olmasi bir

eksikliktir.

Incelenen tezlerde yer alan anahtar kelimelerle olusturulan kelime bulutu neticesinde en fazla gegen anahtar
kelimeler ergen, sosyal kaygi, yalnizlik, uyku kalitesi, depresyon, bagimlilik vb. olarak tespit edilmistir. Ergen
kelimesinin en sik karsilasilan anahtar kelime olmasi, ¢alismalarin genel olarak geng ve geng yetiskinleri
kapsamasindan kaynaklandig1 soylenebilir (Atici, 2017; Dirik, 2016; Sanli, 2018; Yigit, 2019). Ancak geng
yetigskinlerde de ATB riskinin genclerde oldugu kadar tehlikeli oldugu agiktir. Bu kapsamda tez arastirmalarinda

geng yetiskinlere yonelik de ¢caligmalarmn sayisinin artirilmas: gerekmektedir.

Incelenen tezler arasinda ATB orani belirtilenler irdelendiginde katilimcilarin ATB orani %6,6 ile %56,6 arasinda
degistigi goriilmektedir. Kadinlarda ATB oram1 %12 ile %68,9 arasinda degismekte iken erkeklerde ATB orani
%23 ile %47,8 arasinda degismektedir. Elde edilen oranlara bakildiginda kadin katiimcilarin ATB oraninin daha
yliksek oldugu goriilmektedir. Bu sonucu destekler bir sekilde bazi ¢alismalarda da kadin katilimcilarin ATB
oraninin daha yiiksek oldugu tespit edilmistir (Bal ve Balci, 2020; Choi vd., 2015; Cakir ve Oguz, 2017; GOymen
ve Ayas, 2019; Van Deursen vd., 2015).

Elde edilen bilgilere gore tezlerde ATB ile iligkili olarak en sik cinsiyet, sif diizeyi, yas ve gelir durumu
degiskenlerinin ele alindig) tespit edilmistir. Buna karsin uluslararasi alanyazinda ATB ile iligkili degiskenlerden
uyku kalitesi (Sonawane vd., 2019; Soni, Upadhyay veJain, 2017), akademik performans (D'souza ve Sharma,
2020; Samaha ve Hawi, 2016;), yasamdan memnuniyet (Buctot vd., 2020; Samaha ve Hawi 2016; Shahrestanaki
vd., 2020), stres (Mogbel, 2020; Samaha ve Hawi, 2016), akill1 telefon kullanim unsurlar1 (Buctot vd., 2020; Liu vd.,
2016), akilli telefon sik kullanim sekilleri (Haug vd., 2015; Liu vd., 2016), akilli telefon kullanimina harcanan
zaman (Aljomaa vd. 2016, Haug vd., 2015, Liu vd., 2016), depresyon (Kim vd. 2019; Lim vd., 2020)
degiskenlerinin ele alindig1 goriilmektedir. Bu farkliligin en temel sebebi olarak ulusal anlamda tezlerde benzer

demografik ozelliklerle ilgili degiskenlerin siklikla tercih edilmesi gosterilebilir.

Tezlerden elde edilen 6nemli sonuglara gore cinsiyet ile ATB arasinda anlamli iligki tespit edilmeyen 31 ¢alisma
tespit edilmistir. Ayni sekilde ATB ile ekonomik durum (n=19), smif diizeyi (n=15), yas (n=13), baba egitim
diizeyi(n=11) ve anne egitim diizeyi (n=8) degiskenleri arasinda anlaml bir iliski bulunmayan tez galismalarinin
oldugu belirlenmistir. Bununla birlikte ATB ile giinliik akilli telefon kullanim stiresi (n=14), cinsiyet (n=12), yas
(n=9) ve internet kullanim siiresi (n=7) degiskenleri arasinda anlaml bir iliski bulunmaktadir. Bu bilgileri

destekler bicimde We Are Social’in yapmis oldugu “2020 Global Digital” ¢alisma raporuna gore {ilkemizde 83
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milyonun iizerinde olan niifusun yaklasik 62 milyonu (%74) internet kullanmaktadir. Bunun yam sira giinliik
ortalama 7,5 saat internette zaman harcanmaktadir. (We Are Social, 2020). Ayrica elde edilen sonuglara gore ATB
akademik basariy1 diisiirmektedir sonucuna ulasan 4 ¢alisma tespit edilmistir. ATB ile diisiik akademik basar1
arasinda iligki oldugunu saptayan arastirmalar bu sonucu kanitlamaktadir (Dayapoglu, Kavurmaci ve Karaman,
2016; Hawi ve Samaha, 2016). ATB nedeniyle depresyon (n=6), yalnizlik (n=5) ve sosyal kayg1 (n=6) seviyelerinin

arttig1 sonucuna ulasan ¢alismalar da tespit edilmistir.

4.2. Oneriler

Teknoloji gergek anlamda hayatimizi pek ¢ok alanda olumlu etkilemekle beraber istenmeyen zararlari da giin
gectikge ortaya gkmaktadir. Olumsuz durumlarin goriilmesi teknolojinin kotii oldugu seklinde kabul
edilmemelidir. Bu noktada yanhs kullanim aligkanliklarinin 6nlenmesi ve olusmussa tedavisi igin gerekli
adimlarin atilmasi gerekmektedir. Akilli telefon bagimliligi ile ilgili yapilan aragstirmalarin sayisinin ve niteliginin
artirilmasi gerektigi diistiniilmektedir. Akill telefon kullanimlarinin ¢ok kiigiik yastan itibaren baslamasi zararl

etkiler olusturabilmekte ve bu dogrultuda ailelerin bu konuyla alakali daha fazla bilgilendirilmesi gerekmektedir.

ATB ile iliskili tezlerin incelenmesi neticesinde galismalarin biiyiik ¢ogunlugunun nicel arastirma yontemleri
kullanilarak yiriitiildiigti gortilmektedir. ATB ile karma calismalar diizenlenerek daha derinlemesine

aragtirmalar yapilmasi 6zellikle 6nleyici uygulamalar ve miidahale ¢aligmalar: igin 6nemli 6ngortiler sunabilir.

Orneklem agisindan bakildiginda ele alman galigmalarm &zellikle geng ve geng yetiskinler ile yapildig:
gortilmektedir. Buna karsm “2020 Global Digital” raporunda 6zellikle 25-34 yas arasindaki bireylerin diger yas
gruplarina kisayla daha fazla akilli telefonlar ile siire gegirdikleri bilinmektedir (We Are Social, 2020). Bu
baglamda yapilacak tezlerde ozellikle bu yas grubu ile yapilacak calismalarin 6nemli c¢iktlar1 olacag:

distintilmektedir.
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6. Extended Summary

Today, almost every individual provides access to the Internet with various digital devices at any time and from
anywhere. Smartphones are also among the mentioned digital devices. Smartphones have become an
indispensable part of human life due to the increase in interaction and the attraction of social media due to the
large and touch screen of smartphones. Individuals now perform most of the work they do in their daily lives
using smart phones. In addition to the positive points, unwanted negative situations can also occur with the use
of the internet and smart phones. As a result of the misuse and excessive use of smartphones, some physical,
mental and behavioral problems may arise and cause negative effects on individuals. In addition, due to the
misuse and intensive use of smartphones, there are some negative consequences such as addiction, which have
health, psychological and social effects. As a result of the unconscious use of smartphones, the risk of smartphone

addiction may arise.

The aim of this study is to systematically examine the theses studied on smartphone addiction. In this context,
the theses that are open to access from the National Thesis Center of the Council of Higher Education and include
the keywords of smartphone addiction and phone addiction were determined by the criterion sampling
technique. In the screening made according to these criteria, 48 theses between 2016-2020 were reached. This
study is a descriptive study and document review steps were followed in order to examine the data obtained in
the study. Some of the data in the 48 theses reached were tabulated. These data are as follows; thesis title, author,
year, city, university, thesis type, institute, program, research model, sample, number of participants, smartphone
addiction prevalence, keywords, variables considered in relation to the study and important results. These data

were analyzed using Microsoft Power BI-Desktop program and Word Art Web 2.0 tool.

According to the information obtained, it was determined that the theses were mainly studied in 2019. However,
the second most work was done in 2018. As a result of examination of the thesis that Turkey is seen to be emitted
to work together with maximum overall thesis at universities in the province of Istanbul it took place. Among
these universities, the most works were done with in Uskiidar University and Istanbul Gelisim University. It was
determined that the related theses were mostly studied in the institute of social sciences and secondly in the
institute of educational sciences. It was determined that the examined theses were mainly studied at the graduate

level. Most of the related theses have been studied in the survey model, and the sample groups mostly consist of
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people under 25 years old. It has been determined that nearly half of the theses analyzed, the number of
participants is between 250-500. The most common keywords in related theses are smartphone, addiction,
loneliness, adolescent, depression, sleep quality, life satisfaction, etc. in the form. However, gender, class level,
age, income status etc. It was determined that the variables were discussed. It can be said that the main reason
for this is that, in general, similar demographic characteristics are considered as dependent variables in most of

the theses.

When the theses are handled according to the research model, it has been determined that the most quantitative
studies are conducted. When the studies for which the research model was not specified were examined, it was
seen that the theses were carried out with the scanning model. However, the model of the research is not
expressed in these theses. According to the information obtained in terms of the sample type in the theses, the
majority of the participants are young people (25 years and under). It should not be ignored that the 25-34 age
group is also susceptible to addiction, and in this context, the insufficiency of thesis studies with the sample group
between the ages of 25-34 is a deficiency. When the smartphone addiction prevalence is examined among the
theses examined, it is seen that the smartphone addiction prevalence of the participants varies between 6.6% and
56.6%. smartphone addiction prevalence in women varies between 12% and 68.9%, while the prevalence of
smartphone addiction in men varies between 23% and 47.8%. Looking at the prevalence obtained, it is seen that
the smartphone addiction prevalence of female participants is higher. According to the important results obtained
from the theses, 31 studies that did not find a significant relationship between gender and smartphone addiction
were found. Likewise, there is no significant relationship between smartphone addiction and the variables of
economic status (n =19), class level (n = 15), age (n = 13), father education level (n = 11) and maternal education
level (n = 8). It has been determined that there are thesis studies. On the other hand, there is a significant
relationship between smartphone addiction and the variables of daily smartphone use duration (n = 14), gender

(n=12), age (n=9) and internet usage duration (n =7).

Although technology affects our lives positively in many areas, it can also cause unwanted damages. Appearance
of negative situations should not be accepted as bad technology. At this point, necessary steps should be taken to
prevent and treat misuse habits. It is thought that the number and quality of research on smartphone addiction
should be increased. The use of smartphones from a very young age can cause harmful effects, and accordingly,
families should be informed more about this issue. As a result of the examination of the theses related to

smartphone addiction, it is seen that the majority of the studies were carried out using quantitative research
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methods. Conducting more in-depth studies by organizing mixed studies with smartphone addiction can provide

important insights, especially for preventive applications and intervention studies.
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1. Giris

Osmanl egitim tarihi karakteristik 6zellikleri agisindan klasik ve modern donem olarak ikiye ayrilmaktadir.
Osmanli Devleti'nin kurulusundan ilk modernlesme calismalarinin basladig1 doneme kadar olan zaman aralig1
klasik donem olarak adlandirilirken (Giindiiz, 2013, s. 40), Tanzimat Fermani'nin yayinlanmasiyla baslayan
donem modern dénem olarak adlandirilmaktadir. Klasik donemdeki okullar Sel¢uklulardan kalma egitim
kurumlarmin devamu niteligindedir. Mahalle mektepleri, medreseler ve enderun klasik donemde cgesitli
amaglarla egitim veren kurumlardir. Bu dénemde ¢ocuklar mahalle mekteplerinde egitim gormektedir. Osmanl
Devleti'nin modernlesme déneminde de ¢ocuklarin ilkokul egitimi gordiigii yerler mahalle mektepleridir. i1k
ornegi Bursa’da agilan mahalle mektepleri Fatih Sultan Mehmet zamaninda Istanbul’da da kurulmus okullardir
(C)zyalvag, 2011). Camilere yakin yerlerde kurulurlardi. Osmanl devletinin son zamanlarina kadar ¢ocuklarmn
egitim gordiigli bir kurum olma gorevini tistlenmislerdir. Modern dénemde acilan ibtidai mektepleri, riigtiyeler,
idadiler ve anaokullar1 da gocuklarin egitim gordiigii diger kurumlar olmuslardir. Bu kurumlar giintimiizde

¢ocuklarin egitim gordiigii okullar igin bir temel olusturmuslardir.

Bu calismada klasik donem mahalle mekteplerinin yenilesme hareketleriyle birlikte yasadiklar degisimden
bahsedilmistir. Yenilesme doneminin evreleri ¢ocuk egitimindeki gelismeler agisindan incelenmistir. Bununla
beraber yenilesme doneminde mahalle mekteplerine ek olarak agilan yeni egitim kurumlarinin gelisim asamalar1

cocuk egitiminde yapilan yeniliklerle ve ¢ocuklarin yasam sartlarindaki degisimlerle birlikte anlatilmistir.

1.1. Arastirmanin Problemi
Osmanl yenilesme hareketleri donemi ile birlikte yasanan modernlesme siirecinin ¢ocuk egitimi tizerindeki

etkileri nelerdir?

e Osmanl Devletinin klasik doneminde ¢ocuk egitimi veren kurumlar nelerdi ve egitim 6gretim nasil
gerceklestiriliyordu?

e Osmanl yenilesme hareketleri donemi hangi evrelerden ge¢mistir ve Osmanli yenilesme hareketleri
doneminin gecirdigi evrelerde ¢ocuk egitimi adina hangi yenilikler yapilmistir?

e Osmanl yenilesme hareketleri doneminde ¢ocuklara egitim veren kurumlar nelerdi ve bu kurumlarda

goriilen degisimler nelerdir?
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12.  Aragtirmanin Onemi

Osmanli Devleti'nin varhigini siirdiirmek amaciyla 17. yiizyil sonlarinda baslatti§1 reform cabalar1 siyasal,
toplumsal ve hukuki alanda bir¢ok yeniligin yolunu ag¢mistir. Osmanli Devleti'nin reform g¢alismalarin
yuriittiigii alanlardan biri de egitimdir. Bu arastirmada Osmanli yenilesme hareketleri doneminin ¢ocuk egitimi
alaninda ortaya ¢ikardig: yenilikler tarihi kaynaklarin 15181 altinda sunulmaya calisilmistir. Bu sayede Tiirkiye’de
cocuk egitiminde uygulanan egitim programlarinin diinden bugiine gelmesinde gecirilen merhaleler hakkinda
aragtirmacilara bilgi sunmas1 amaglanmaktadir. Osmanli Devleti yenilesme donemini ¢ocuk egitiminin gelisimi

baglaminda inceleyen ¢alismanin alana katki saglayacag: timit edilmektedir.
2. Yontem

Bu ¢alismada nitel arastirma yontemi uygulanmustir. Insan ve grup davranislarinin nedenini anlamay1 amaglayan
arastirmalara nitel arastirma denir (Ergtin, 2005). Nitel aragtirma, kuram olusturmay1 temel alarak sosyal olgular1
bagh olduklar1 gevre igerisinde arastirmay1 ve anlamay1 amaglayan bir yaklasimdir (Yildirnm ve Simsek, 2000,
s.19). Bu baglamda Osmanli yenilesme hareketleri doneminde ¢ocuk egitimi konusunda yayimnlanan kitaplarin,
makalelerin ve tezlerin incelenmesini ve yorumlanmasini amaglayan bu arastirma igin en uygun arastirma
yonteminin nitel arastirma yontemi olduguna karar verilmistir. Arastirma Osmanli yenilesme hareketleri
doneminde gocuk egitimi konusunda tarihsel siirecteki gelisiminin temellerini ortaya koymasi agisindan énem
tasimaktadir. Bu sebeple arastirmada elde edilen veriler nitel arastirma yontemlerinden biri olan tarihi yontem
yoluyla toplanmistir. Tarihi yontem kullanilarak ge¢misteki olgular ve olaylar elestirel bir bakis agisiyla
incelenerek analiz edilebilir ve degerlendirilebilir. Tarihi yontem “ne idi” sorusuna cevap aramaktadir (Kaptan,
1995) ve dokiiman incelemeye dayanan bir yontemdir (Kaptan, 1998). Bu yontemin uygulanmasinda iki temel

asama bulunmaktadir. Bunlar;
1. Calisma konusu ile ilgili kaynaklarin tespiti
2. Bu kaynaklarin yorumlanmasidir.

Aragtirmanin problemi, alt problemleri belirlenmistir. Arastirmanin 6zelliklerine gore en uygun arastirma
yontemi tespit edilmistir. Arastirma yontemi olarak tarihi yontem secildigi icin verilerin toplanmast i¢in basliklari
arastirmanin konusu ile ilgili olan tez, makale ve kitaplar incelenmistir. Elektronik ve basili kaynaklarin taramast

yapilirken ¢ocuk egitimi, Osmanli Yenilesmesi ve Osmanli’da ¢ocuk egitimi kelimeleri kullanilmigtir. Bu
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baglamda ulasilan elektronik kaynaklar elektronik ortamda arsivlenmis ve basili kaynaklar da konuyla ilgili
boliimleri fislenerek kategorize edilmislerdir. Bunun akabinde arastirmanin alt problemleri ilgili ulasilan
kaynaklardaki bilgiler toplanmis ve bir bilgi havuzu olusturulmustur. Elde edilen bilgiler ve arastirmanin
problemleri gz oniinde bulundurularak ¢alismanin boliimlerinin neler olacag: tespit edilmistir. Kaynaklardan

elde edilen bilgilerin yorumlanarak bir araya getirilmesiyle calismamiz olusturulmustur.

Osmanl yenilesme hareketleri déneminde ¢ocuk egitimi konusunda yapilan bu ¢aligmanin temel kaynaklarin
Tiirkiye’de bu konuyla ilgili yaynlamis kitaplar, yiiksek lisans, doktora tezleri ve bilimsel makaleler
olusturmustur. Calismada ilk olarak; YOK Ulusal Tez Merkezi'nde tarama yapilarak ¢alismanin konusu olan
Osmanli Yenilesme hareketleri doneminde ¢ocuk egitimi ile ilgili yiiksek lisans ve doktora tezlerine ulagilmistir.
Ulagilan ytiiksek lisans ve doktora tez galismalarindan, erisim izni verilen tezler bu calisma kapsaminda
incelenmistir. Bilimsel makalelerin se¢ciminde ise Social Sciences Citation Index (SSCI), ASOS Index (Akademia
Sosyal Bilimler Indesksi) ve Tiibitak SBVT (Sosyal Bilimler Veri Tabari), isimli veritabanlarinda yer alan
dergilerin calisma konusu ile ilgili olan sayilar1 taranmigtir. Bu baglamda, ¢alismanin konusuyla paralellik
gosteren makalelerden ¢alisma konusu ile ilgili oldugu tespit edilenler calismaya dahil edilmistir. Ek olarak
Osmanlt Yenilesme hareketleri doneminde ¢ocuk egitimi konusuyla ilgili oldugu goriilen ve ¢alisma icin fayda

saglayacagi diistiniilen kitaplar temin edilerek incelenmistir.
3. Bulgular

3.1.  Osmanli Devleti'nin Klasik Déneminde Cocuk Egitimi

Osmanli Klasik Donemi Mahalle Mektepleri

Osmanli’da ¢ocuklara egitim vermek amaciyla agilan ilkokul diizeyindeki okullar mahalle mektepleridir. Temel
egitimin verildigi yer anlamina gelen mektep, Araplar tarafindan "kiittab" olarak isimlendirilmistir (Akyiiz,
1985). Karahanlilar ve Selguklulardan baglayarak Osmanlilar da dahil mekteplere mahalle mektebi denilmistir.
Osmanlilar mektep ya da kiittap denen ilkogretim diizeyindeki okullari Selguklulardan ve diger Islam
iilkelerinden almuslardir (Akyiiz, 1985). Cocuklarin temel dini bilgileri 6grendikleri bu okullar mektep, mekteb-i
serif, mekteb-i latif, kiittap, darii'l-kurra, beytii't-ta’'lim, darii’l-ilm, darii't-talim, mektephane, muallimhane,
sibyan mektebi, mahalle mektebi, tas mektep”” gibi isimlerle adlandirilmaktadir (Araz, 2013, s. 107; Giindiiz, 2013,
s. 45). Bu adlandirmalardan biri olan mahalle mektebi yaygin olarak kullanilmigtir. Mektep binalarinin genellikle

tas yap1 olmasi nedeniyle tas mektep veya her mahallede bulunmasindan dolay1 da mahalle mektebi isimleri de
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sikca kullanilmistir (Celik, 2007). Mahalle mektepleri camilerin yaninda yer almis, varlikli kisiler tarafindan vakaf
yoluyla kurulmus ve giderleri de yine bu vakiflar tarafindan karsilanmistir (Ozkan, 2010). Kdylerde ve bazi
mahallelerde mahalle mekteplerinin yapimi, masraflari ve mektep hocalarinin maaglar1 o mektebin bulundugu
mahallede yasayan halk tarafindan karsilanmistir (Akytiz, 1985, s. 71). Cocuklar dort yil dort ay dort giin veya
bes y1l bes ay bes giin gibi kaliplasnus bir yasa ulastiginda Amin alay: (toreni) ile mektebe baslamustir. Okula
baglama yasg1 ise Anadolu’da 4 yas iken Istanbul’da 5-6 yas arasidir (Ozyalvag, 2011). Maddi durumu iyi olan
ailelerde ¢ocuklarm okula baglamasim bir siinnet diigiinii gibi kutlanmustir (Ozkan, 2010). Okula kayit-kabul gibi
her hangi bir islem s6z konusu degildir. Miisliiman olan herkesin cocugu okula gitmistir. Mekteplerde egitim
personeli bir hoca ve kalfadan olugsmaktadir (Ozyalvag, 2011). Egitim sabah erken baslayarak, ikindiye kadar
devam etmistir. Oglen yemek ve namaz igin ara verilmistir. Derslerde cocuklarla 6zel olarak tek tek ilgilenildigi
igin tenneffiis yoktur (Akyiiz, 1985). Ogrencilerin hepsi ayn1 zamanda okula baglamadigindan farkli seviyelerdeki
ve yas gruplarindaki 6grenciler aym smifta bulunmakta, hoca bir 6grenci ile mesgul olurken digerleri ses
yapmamak sart1 ile serbest kalabilmektedir. Mekteplerde sinf yirmi bes-otuz 6grenciden olugsmaktadir (Celik,
2007). Cocuklar mektepteki hasirlar, kilimler veya evden getirdikleri minderler {izerinde diz ¢okerek oturarak,
onlerindeki rahleler tizerindeki Kur’an ya da dua kitaplarin1 okumuslardir (Giidek, 2012, s. 3). Kur’an okumaya
baslayan Ogrenciler bir iki kere hatim indirir ve sonra ailenin istegine bagh olarak hafizlik i¢in ¢alismaya
baslarlard: (Akytiiz, 1985). Hafizlikla beraber mahalle mektebinin verecegi okuma dersleri asag1 yukar: bitmis,
medrese Oncesi ilk egitimin biiyiik bir kism1 tamamlanmis olurdu (Celik, 2007). Mekteplerde okuyan ¢ocuklar
parasiz egitim gormiis, bu ¢ocuklara tlicretsiz yemek verilmis ve giindelik almiglardir. Mekteplerde tatil persembe

Ogleden sonra baglamis ve cumartesiye kadar devam etmistir.

Mahalle mektepleri egitim ve 6gretim araglar1 bakimmdan yetersiz idiler. Kitap haricinde, yazi1 tahtasi, harita,
sira gibi araglarin higbiri yoktu (Kodaman, 1991). Ogretmenler ise genellikle medrese ¢ikisli olmakla beraber
ogretmenler icin belirtilen sartlar tagiyan kisilerden biri olmak yeterliydi (Akytiz, 2003). Bu sartlari tagiyan kisiler;
cami imam ve miiezzinleri, biraz okur yazar olan, orta yash ve agirbash kisiler, 6len bir 6gretmenin uygun
nitelikleri tastyan oglu, bazi hafiz ve okumus kadinlar olabilirdi. Ogretmenler, genellikle medrese cikisli idiler.
Mahalle mekteplerinin belli bir yonetmeligi veya resmi bir programu yoktu (Ozyalvag, 2011). Mekteplerin ders
programu sehir, kasaba, kdylere gore farklhiliklar gosterdigi gibi vakfiye sartlarina, donemlere ve hocalara gore de
degisebilmekteydi (Ozyalvag, 2011). Fakat belli bir miifredat ve ders programi kiiciik farkliliklar olmakla beraber

tiim devlet sinurlari iginde takip edilmekteydi. Bu mektepler cocuklara Kur’an’1 belletmek, okuma yazmayz, Islam
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dinini ve namazin kurallarini 6gretmek amaci giidiiyordu (Gelisli, 2002, s. 38). Ezbere dayal kisisel bir egitim
verilen bu okullarda genellikle su dersler Tiirkge olarak okutuluyordu: Elifba, Kur'an, [lm-i hal, Tecvid, Tiirkge
ahlak risaleleri, Tiirkge, Hat(yaz1) (Kodaman, 1991, s. 57). Gerg¢i bu okullarin bas hedefi, cocuklara her ne kadar
Arapga olan Kur'an metnini yanlissiz okuyup telaffuz edecek bir yetenek kazandirmak ise de gerek tecvit, gerek
din bilgilerinin 6gretmenler tarafindan Tiirkge agiklandigy, hele kara ciimlenin 6gretilmesinde dogrudan dogruya
ana dil hakim bulundugu, ¢ocuklara mubhtelif vesilelerle Tiirkge dualar ve ildhiler ezberletildigi, Tiirkge
giilbanklar soyletildigi cihetle, hele medreselerin bile tam manasiyla Arapga oldugu iddia edilemeyecek olan
ogretim dik yaninda mahalle mekteplerinde o6gretim dilinin Arapca olmayip Tiirkge oldugu kuvvetle
savunulabilir (Unat, 1964, s. 8-9). Baz1 mekteplerin vakfiyesinde ta'lim-i kelam-1 kadim ve Kur'an-1 azim okunmasi
sarti bulunmaktaydi. II. Bayezid'in de Istanbul'da insa ettirdigi mahalle mektebinin vakfiyesinde mektepteki
muallim ve halifenin ¢ocuklara Kur'an okumay1 ve bazi ilmihal bilgilerini 6gretmesi sart1 getiriliyordu (Akytiz,
1985). Celenk (2008) klasik dénem mahalle mekteplerinde okutulan derslerin: Elifba, Kur’an-1 Kerim, Tecvit,
Mizrakli flmihal, Yazi, Insa, Kara Ciimle (Dort Islem) dersleri oldugunu bildirmektedir. Bu donemde, giinlitk
hayatla ilgili tek ders Kara Ciimle (dért islem) dersi idi ve sadece Istanbul sibyan mekteplerinde okutuluyordu
(Celenk, 2008). Mekteplerde namaz sureleri, dualar1 diizgiin okunacak derecede Kur'an-1 Kerim okuma ve tecvid
bilgisi, ilmihal 6gretimi, namazin kilinis1 gibi bilgilerin yari sira tekbir, salavat, ilahi gibi musiki egitimi verilir,
ancak ders programmin esasmi Kur'an-1 Kerim tegkil ederdi (Birinci ve Kara, 2005, s. 12). Akytiz (1985) Fatih’in
oglu II. Beyazid'in kendi adini tasiyan caminin giiney tarafinda yaptirdigi mektebin vakfiyesinde “...otuz
oglaniga, geregi gibi Kur’an okutup ogrete, te’dipe muhtag olanlari te’dip ede, aksam ¢ocuklara destur verilince
vakifin ruhu i¢in dua ettire..” ifadelerinin oldugunu bildirmektedir. Kansu (1930, akt. Dogan, 1997) ise yine ayn1
vakfiyede "Mektephanede Muallim ve Halife olanlar Talim-i Kelam-1 Kadim ve Kur'an-1 Azim ederler", yazdigin
belirtmektedir. Bu ifadelere bagl kalinarak sibyan mekteplerinin temel amacinin, ¢cocuklara Kur'an ytiiziinden
okumay1 Ogretmek oldugu soylenebilir. Her ne kadar Osmanli Devletinin klasik doneminde mahalle
mekteplerinde okutulan derslerin isimleri kaynaklarda gecse de detayli bir miifredat programimin olmadig:

gorilmektedir.
3.2. Yenilesme Hareketleri Donemleri ve Cocuk Egitimi
1k Yenilesme Hareketleri Donemi Cocuk Egitimi

Bu donemde Bati medeniyetini tanimak i¢in Avrupa tilkelerine gegici elgiler gonderilmis ve oradan donen

elgilerin hazirladig raporlar incelenmistir. Fakat bu raporlarda belirtilen olumlu tespitler uygulamada yasanacak
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cesitli giicliikler nedeniyle goz ardi edilerek sadece Bat'min saray adabi Istanbul’a girmistir (Ozkan, 2010).
Avrupa’da yasanan ekonomik, askeri ve bilimsel gelismelerin gerisinde kalan Osmanli Devleti'nin ciddi anlamda
modernlesme girisimlerinde bulunmasi 18. yiizyilin sonlarina denk gelmektedir. Bati'nin medeniyet seviyesini
yakalamak i¢in yeni kurum ve personel ihtiyact dogmustur (Gilindiiz, 2013). Askeri alanda goriilen eksiklikler
nedeniyle ilk olarak askeri alanda modernlesme ¢alismalar: baglatilmistir. 1775 yilinda I. Abdiilhamid tarafindan
acilan Miithendishane-i Bahri Hiimay{in Tiirk egitim tarihinde modern anlamda egitim veren ilk okul olmustur
(Giindiiz, 2013). Bu okulun ag¢ilmasindan bir siire sonra III. Selim déneminde Miihendishane-i Berr-i Hiimaytn
(1795) agilmistir. Bu okulun agilmasi Avrupa devletlerinin ilgisini gekmis ve hediye olarak kitaplar gonderilmistir
(Akytiz, 1985). Yine bir askeri okul olan Mekteb-i Flintin-1 Harbiye ve Mizika-1 Hiimaytn Mektebi II. Mahmut
tarafindan 1834 yilinda agilmistir (Akytiiz, 1985). Mekteb-i Fiinlin-1 Harbiye aydinlanma ¢aginin onciilerinin
yetistigi ve 19. yiizy1l sonundaki fikir hareketlerinin kaynag1 olan bir okul olacaktir (Ozkan, 2010, s.79). Askeri
alanda yasan degisimlerin yaninda sivil alanda da birtakim gelismeler goriilmeye baglanmistir. Il. Mahmut 1824
yilinda yaymladig1 fermanla ilkégretimi zorunlu hale getirmistir (Akytiiz, 1985). Buna ek olarak 1838 yilinda
riistiye mektepleri agilmigtir. Riistiyeler askeri okullarla mahalle mektepleri arasinda yer alan ve askeri okullara
gidecek Ogrencilerin ogretim diizeyini yiikseltmek amaciyla acilmig iki yillik okullardir (Akytiz, 1985). Sivil
alanda agilmis bir diger okulda Mekteb-i Maarif-i Adliye (1838) olmustur (Giindiiz, 2013). Bu okul riistiye
seviyesinde olup sivil memur yetistirmek icin II. Mahmut tarafindan agilmistir. Yine sivil memur olacaklara ve
halka egitim vermek amaciyla 1839 yilinda Mekteb-i Ulim-i Ebediye agilmistir. Burada egitimdeki genel

gelismelerden bahsedilmis.
Tanzimat Donemi Cocuk Egitimi

3 Kasim 1839' da ilan edilen Giilhane Hatt-1 Hiimayunu'nda, egitime ve okula iliskin tek bir kelime gegmemesine
ragmen (Kodaman,1991) bu fermanla baglayan Tanzimat-1 Hayriye donemi, Tiirkiye'de egitimin ¢agdas bir
cizgide yol almasini saglamigtir. Tanzimatla birlikte Osmanli toplumunda sivillesme, demokratiklesme egilimleri
kendini gostermeye baglamistir. Tanzimatgcilar Avrupanin liberal ve laik fikirlerini kullanarak (Baytal, 2000)
Osmanlilik ¢atis1 altinda Miislim ve gayrimiislim kesimi kaynastirmaya ¢alismistir (Binbasioglu, 2005). Bu amagla
gayrimiislim cemaatlere kendi okullarim1 kurma hakk: verilmistir. Bundan sonra bu cemaatlerin agtiklar:
okullarm sayilar1 devlet sinirlari igerisinde hizla artmaya baglamistir. Reformlar tilke igerisinde yasayan azinliklar
icin bir firsat olmustur. Tanzimatla birlikte azinlik ve yabanci okullar varliklarim hissettirmeye baslamislardir

(Kodaman,1991). Azinliklarin destekgileri Fransa, Ingiltere, Almanya ve ABD olmuslardir. Bu okullar azinliklar
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ve Batili devletler tarafindan dinsel amaglarla acilmis gibi goriinen fakat dinsel amaglarin arkasinda Osmanl:

Devleti tizerinde bir niifuz olusturma ¢abasi giiden okullardir (Baytal, 2000).

Tanzimat doneminde ¢ocuk egitimi adina yapilan yeniliklerin basinda 5 Subat 1839'da Meclis-i Umur-1 Nafia
tarafindan mekteplerin 1slah edilmesi ile ilgili kararlar alinmas: yer alabilir (Eren, 2007, s. 51). Ayn1 y1l i¢inde
rigtiye mektepleri kurulmus ve bu okullar Mekatib-i Riistiye Nezaretine baglanmistir. Mekatib-i Riistiye
Nezareti ilerleyen zamanlarda kurulacak olan Maarif-i Umumiye nezareti icin de temel vazifesi gorecektir.
Clinkii Tanzimat doneminin baglarinda maarif islerine bakan 6zel bir kurum yoktu ve maarif isleri Dar-1 Suray-i
Babiali, Divan-1 Ahkam-1 Adliye ve Meclis-i Umur-1 Nafia gibi makamlar tarafindan goriilmektedir (Eren, 2007,
s. 51). Meclis-i Maarif tarafindan mahalle mekteplerinin 1slah edilmesine riistiyelerin sayisinin arttirilmasina ve
ilkogretimin zorunlu olmasma karar verilmistir (Eren, 2007, s. 52). Egitimle ilgili gerekli 1slahat1 gergeklestirmek,
mevcut okul sayisini artirmak ve lazim gelen diizenlemeleri yapmak iizere 1 Mart 1845 tarihinde Meclis-i
Muvakkat-1 Maarif kurulmustur (Kodaman,1991). Meclis-i Muvakkat'in, kendisinden beklenen diizenlemeleri
yapmak {izere hazirladig1 raporlar, 21 Temmuz 1846’da Meclis-i Vala-y1 Ahkam-1 Adliye’de ele almmustir.
Raporlarda sirasiyla, mahalle mekteplerinin diizenlenmesi, riistiye mektepleri ile ilgili diizenlemeler ve mahalle
ve riistiye mekteplerinin tizerinde, tiglincii dereceyi olusturacak, yatili bir Dariilfiintin kurulmasi ile egitim tig
derece tizerine tertip edilmis bu okullarla ilgili diizenlemeleri yapmak {izere, daimi bir Meclis-i Maarif kurulmas
teklif edilmistir (Kodaman, 1991). 1846 yilinda ise Mekatib-i Umumiye Nezareti kurularak egitim 6gretim igleri
bir bakanlik seviyesinde ytiriitiilmeye baglanmistir (Ozkan,2010). Bu nezaret tarafindan yapilan diizenlemeler ile
kurulmus olan ve tesis edilmesi planlanan sivil okullar ii¢ dereceye ayrilmistir. Bu derecelendirmenin ilk
basamagimi yani ilkogretim kismini mahalle mektepleri, ikinci basamagini (ortadgretim) riistiye mektepleri,
tiglincli basamagmi (yiiksekokul) ise Dariilfiin(in olusturmustur (Demirel, 2012). Gergeklestirilmek istenen yapi,
ayni1 zamanda Osmanli sivil okullar1 igin bir hiyerarsi olusturma girisimidir. Bu olusumda, orta ve
yliksekOgretim, yeni tarzda teskil edilen okullarla sekillendirilmek istenmistir. Mahalle mekteplerinin yonetimi
evkaf nezaretine verildigi i¢in ilkogretimde 1860’larin sonuna kadar, bir degisim yoluna gidilemeyecektir
(Kodaman, 1991). {lkégretimde modernlesme yapilirken yeni ve modern bir kurum agmak yerine, mevcut olan
mahalle mektepleri tizerinde gerceklestirilecek 1slahatlarla halledilmek yoluna gidilmistir. Mekatib-i Umumiye
Nezareti'nin kurulusuyla birlikte, sivil egitim kurumlarinin hiyerarsisi daha da belirginlesmeye baslamistir. Zira
nezaretge yapilan ¢alismalarda, mahalle mekteplerine 6-10 yas aras1 ¢ocuklarin, riistiyelere de on yasini ge¢mis

olanlarin gitmesi kararlastirilmistir (Demirel,2012). Ogretim siiresi mahalle mekteplerinde 4, riistiyelerde 2 yil
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olacaktir. Ogretim siireleri sonunda her iki okulun 6grencileri smava tabi tutulacak, smavda basarisiz olanlar bir
stire daha bulundugu okula devam edecektir. Riistiyelerde, mahalle mekteplerinde okutulan derslerin biraz daha
tizerinde dersler okutulacaktir (Akyildiz, 1993). Alinan karar geregi mahalle mektebini bitiren bir 6grenci iki yil
riistiyede okuduktan sonra Dariilfiinin’a gidecektir. Ancak, Evkaf Nezaretine bagli olmasi, mahalle
mekteplerinin 1slahin1 engellemistir (Demirel, 2012). Bu durum karsisinda Mekatib-i Umumiye Midiirliigii'ne
atanan Kemal Efendi, riistiye olabilecek sultan mekteplerini tespit edip, riistiyelerin buralarda agilmasmi
saglamistir (Demirel, 2012). Ayrica Kemal Efendi, mahalle mekteplerinin durumundan dolay riistiye egitiminin
aksamamas! igin mahalle mekteplerinin son simiflarinda okutulacak dersleri riistiyelere, riistiyelerin son
smiflarinda okutulacak dersleri de Dartilfiintin’a hazirlik olacak sekilde diizenlemistir (Ergin, 1940). 1847 yilinda
Istanbul’da bes riistiye agilmis, baslangigta bu riistiyelerin 6gretim siiresi dort yilken Dariilmaarif agildiktan
sonra bu stire alt1 yila ¢ikarilmis ve 1863’te ise bes yila indirilmistir (Akytiz, 1985). Bu arada 1850 yilinda Sultan
Abdiilmecid’in annesi Bezmialem Valide Sultan tarafindan Dartilmaarif isimli bir riistiye a¢ilmis ancak bu okulda
diger riistiyelerden daha iist seviyede bir 6gretim yapilmas1 amaglanmistir (Akytiz, 1985). Riistiyelerin tizerinde,
yiiksekogretimi teskil edecek olan Dariilfiin{in tesisi icin Kasim 1846’da harekete gegilmistir. Bu binanin yapimi
1865 yilia kadar devam ettigi gibi Dariilfiinin’da derslerin baglamasi da ancak 1863'te miimkiin olmustur
(Thsanoglu,2010). Riistiye sayisinin Istanbul’da artmasi, bu déneme kadar iilkenin &gretmen ihtiyacim kargilayan
medreselerin disinda, 6gretmen yetistiren yeni bir kurumun agilmasini zorunlu kilmustir. Thtiyag duyulan bu
kurum, Mekatib-i Umtimiye Nazir1 Kemal Efendi'nin ¢abalar1 sonucu, 16 Mart 1848'de, Istanbul Fatih’te,
Dariilmuallimin adiyla agilan erkek 6gretmen yetistiren bir okuldur (Giindiiz,2013). Dariilmuallimin-i Riisdi
olarak isimlendirilen bu okulun ilk 6gretim kadrosu ve 6grenci kaynagi medrese kokenlilerden olusmakla birlikte
egitim stiresi li¢ yildir (Demirel, 2012). Osmanli Devleti'nin kalifiye eleman ihtiyacin1 karsilamak tizere 1859
yilinda Mekteb-i Miilkiye kurulmustur (Ozkan, 2010). Bu okulun &grenim siiresi iki y1ldir ve Maarif Nezareti'ne
bagl olarak agilmistir (Akytiz, 1985). Bu okulun 6grencileri, Babiali kalemlerindeki katiplerin yeteneklilerinden
ve bir kisim dersleri tamamlamis medrese 6grencileri arasindan smavla segilerek alinmistir. Dartilmuallimin-i
Riisdi ve Mekteb-i Miilkiye riistiyelerin tizerinde 6gretim yapan kurumlardir. Ancak bu iki kurum, olusturulmak
istenen hiyerarside, kurulduklar1 donem itibariyle, sivil okullarmn yiiksekogretim kismini olusturmaktan
uzaktilar. Cilinkii her iki kurumun 6grenci kaynagin riistiyeler olusturmamaktadir. Tanzimat doneminde her
siif Osmanli tebaas1 ¢ocuklarinin gidebilecegi, ortadgretim diizeyinde ve riistiyelerin {izerinde 6gretim yapan
Galatasaray Sultanisi agilmistir (Somel, 2010). 15 Nisan 1868 tarihinde kurulan Galatasaray Sultanisi’'nden mezun

olan 6grenciler, yiiksekokullara gidebileceklerdi. Galatasaray Sultanisi riistiyeleri kendisi igin bir 6grenci kaynag:
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olarak gormemis bu yiizden kendi hazirhik smiflarmi teskil etmistir (Demirel, 2012). 1873 “te sultani seviyesinde
acilan okullardan biri de Dariissafaka olmustur. Bu okul fakir, yetim ve 6ksiiz ¢ocuklarin egitimi i¢in kurulmakla

birlikte varligini halen devam ettirmektedir (Giindiiz, 2013).

Osmanli egitim sisteminde yeni bir diizen olusturma girisimi 1 Eyliil 1869 yilinda ilan edilen Maarif-i Umumiye
Nizamnamesi'nde goriilmiistiir (Ozkan, 2010). Nizdmname hakkinda Meclis-i Hass-1 Viikela’dan yazilan
mazbatada, nizamnamenin esas hiikiimlerinden birisinin de okullarin derecelerine gore siniflandirilmasi oldugu
belirtilmistir (Cevat, 2002). Bu nizamname ile egitim-0gretim basamaklarindan baska okullarin miifredat,
teskilatlanma, tesvik ve mali konular, 6gretmen yetistirme, yabanci ve azinlik okullar1 da dahil tiim yeni okullarin
bir sistem iginde ele alinarak planlamasi yapilmistir (Sen, 2013, s. 484). Kodaman (1991, s.25) nizdmname
hakkinda hazirlanan bir mazbatada, nizamnamenin hedeflerinin asagidaki sekilde oldugunu bildirmistir. Buna

gore;

. ﬂkégretimin zorunlu olmasi,

¢ Genel mekteplerin derece ve kademelere ayrilmasi,

o Ogretim ve egitim ustllerinin yeniden diizenlenmesi ve olusturulmas,

o Ogretmenlerin iyi yetismesini ve itibarini saglayacak tedbirlerin alinmasi,

* Maarif merkezi idaresinin diizenlenmesiyle vilayetlerde de maarif teskilatinin kurulmasi,

¢ Okullarda yeni smav kurallarinin tespiti,

e Ilmikuruluslarin ¢ogaltilmas ve yayginlastirilmasi,

* Maarif biitgesi i¢in halktan yardim alinmasi,

* Devlet smirlar iginde Sibyan, Riistiye, Idadi ve Sultani okullari; istanbul'da ise Dariilfiindin,

Dariilmuallimin, Dariilmuallimat ve Kiz Riistiyeleri agilmast.

Nizamnamede okullarin derece ve simiflandirilmasi Mahalle Mektepleri (anaokulu ve ilkdgretimin birinci
kademesi), Riistiyeler (ilkogretimin ikinci kademesi), Idadiler (ortaokul), Sultaniler (lise) ve Dariilfiintin

(Universite) seklinde belirlenmistir (Ozkan, 2010).

Maarif-i Umumiye Nizamnamesi'nde olusturulmak istenen hiyerarsi hedeflendigi sekilde uygulanamamistir
(Kodaman, 1991). Ilkokul kademesinde, ustil-ii atika denilen geleneksel yollarla &gretime devam mahalle
mektepleriyle usiil-ii cedide denilen yeni tarzda Ogretim yoOntemlerini uygulayan ibtidai ismi verilen

mekteplerden olusan ikili bir yap1 olusmustur (Kodaman, 1991, s.61). 1872 yilinda Istanbul’da ilk ibtidai okulu
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acilmistir (Ozkan, 2010). Fakat yaygmlastirilmasi uzun bir zaman almistir. Mahalle mektepleri koylere kadar
ulastirilmis ve 1slah edilmistir (Demirel, 2012). Sehir ve kasabalarin neredeyse hepsinde en az bir riistiye mektebi
acilmis vebir ¢goguna Dariilmuallimin mezunu 6gretmenler atanmistir. A¢ilmasi planlanan idadiler acilamadig:
icin riistiyeden mezun olup egitimine devam etmek isteyen ogrenciler sadece Mekteb-i Sultani’ye devam
edebilmekte bunun yaninda Mekatib-i Harbiye ve Mekatib-i Tibbiye mekteplerinde okumak istediklerinde ise
hazirhik smiflarina devam etmek zorunda kalmislardir (Demirel, 2012). Ayni sekilde sultaniler de agilamadigi igin
yiiksekdgretim askeri okullarla simurli kalmugtir. Idadiler ve sultanilerin agilamamig olmast nedeniyle ilkdgretim
ve yiiksekogretim arasindaki kademe doldurulamamistir (Akyiiz,1985). Bu da egitim-Ogretimi sekteye
ugratmistir. 1874 yilinda Istanbul’da ve Yanya Vilayeti'nde birer idadi agilarak ortadgretim icin bir adim atilmig
fakat ortadgretim kurumlarinin Osmanli smirlarn igerisinde yaygmnlastirilmas: II. Abdiilhamid devrinde

gerceklestirilebilmistir (Giindiiz, 2013).

Nizamnamede ali (yiiksek) okullar arasinda yer alan ve mahalle, riistiye ve idadi subelerinden olusan
Dariilmuallimin 1874’te acilmistir. Idadi subesi ise 1877 yilinda egitim-6gretime baglamistir (Oztiirk, 1996).
Nizamnamede agilmasi planlanan sultani subesi agillamamamistir. Bu ylizden Dariilmuallimin yiiksekokul
statiisii tastmamaktadir. Nizdmnamedeali (yiiksek) mektepler arasinda yer alan Dariilmuallimin, riistiye, idad1
ve sultani okullaria dgretmen yetistirecektir (Demirel, 2012). Riistiye, idadi ve sultani subeleri edebiyat sinif1 ve
uliim ve fiintin simfi olarak iki sinifa ayrilmistir (Akytiz,1985). Riistiye ve sultaniye subesinin egitim-0gretim
stiresi ii¢ y1l, idadi subesinin egitim-6gretim siiresi ise iki yildir ve Dariilmuallimin’e kabul edilirken herkesin
ilgili oldugu boliime ait okuldan mezun olmasi gerekmekte diplomasi olmayanlarin ise yapilacak sinav

sonucunda basarili olmasi gerekmektedir (Demirel, 2012).

198 maddelik Maarif-i Umtimiye Nizamnamesinin egitim tarihi yoniinden 6nemi, Tiirk egitim tarihinde ilk
sistemlestirme ve kanunlastirma hareketi olmasidir (Kodaman,1991, s.26). Bu Nizamname ile baskentte ve
tasrada kurulmasi planlanan okullarin tek bir cati altinda kurulmas: planlanmis bu sebeple de Osmanl egitim

tarihinde bir doniim noktast olmustur (Somel, 2010).

Tanzimat devrinde egitim alaninda teskilatlanmalar baslatilmis, bir ¢ok yeni okulla birlikte merkezi egitim
teskilatinin da temelleri atilmistir. Yapilan egitim reformlarinin en 6nemlisi devlete bagh 6rgiin egitim kurumlar:
acmak olmustur. Mektepler ve medreselerin diginda yeni egitim kurumlar1 agilmis boylece eski kurumlarm
iizerine veya bu kurumlarla birlikte yasayacak kurumlar acildig1 i¢in medrese zihniyeti devam etmistir (Baytal,
2000). Bununla birlikte yenilikler yapilirken belli bir sira izlenmemis, dis tepkiler diisiiniilerek, once orta
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Ogretimden ise baglanmistir (Baytal, 2000). Gozle goriiliir diizeyde bir modernlesme ¢abasinin olmasina ragmen
bu reformlar1 gerceklestirmeye c¢alisan kisilerin sayisinin azlhig1 reformlarn, amaglanan seviyeye gelmesini

engellemistir (Kodaman,1991).

Tanzimat doneminde modernlesme diisiincesiyle agilan okullarda istenen amaglara yonelik bir egitim
sunulamamustir. Bu bakimdan Tanzimat dénemi ilk, orta ve yliksekdgretim, hatta mesleki ve teknik egitim igin,
onemli kararlarin alindigi ama uygulamada fazla bagarili olunamadig: bir déonemdir. Dénemin ideali olan Bat1
ilim ve teknigi iilkeye sokulamamugtir. Ulkede Bat1 tarzi egitim alanlar ve medrese egitimi alanlar olarak iki grup
olugmustur (Ozkan, 2010). Tiim bu olumsuzluklara ragmen Tanzimat Osmanli Devleti {izerinde bir kurtaric1 rolii
ustlenemese de yapilan degisiklikler II. Abdiilhamid, Mesrutiyet ve Cumhuriyet devri egitimi icin temel gorevi

gormiis egitimin modernlesmesine katkida bulunmustur (Baytal, 2000).
I1. Abdiilhamid Dénemi Cocuk Egitimi

Modern egitim, II. Abdiilhamit doneminde yerlesmis ve devlet, egitimdeki gorevinin bilincine varmistir (Baytal,
2000). 1869 yilinda Maarif-i Umumiye Nizamnamesi'nin maddelerinde yer alan egitimin modernlestirilmesiyle
ilgili maddelere uygun olarak egitim sistemini diizene sokma ihtiyact dogmustur. Maarif-i Umumiye
Nizamnamesinde hiyerarsik bir diizene sokulan 6gretim kurumlar1 Sultan II. Abdiilhamid déneminde hayata
gecirilebilmistir (Demirel, 2012). 1876'daki Kanun-i Esasi’de yer alan 15.,16., ve 114. maddeler egitimde yapilacak
olan diizenlemelerin gerekliligini bir kez daha vurgulamistir (Ozkan, 2010). Ogretim basamaklarmna gore
ayarlanmis maarif merkez tegkilatinin esasi, 1879 yilinda belirlenmistir. II. Abdiilhamid déneminde maarif
merkezi tegkilat1 diizenlemeyle son seklini almistir. Boylece Maarif Nezareti biinyesinde, her ogretim derecesi
icin genel miidiirliikler ve miifettislikler meydana getirilmis, her vilayet merkezinde birer maarif miidiirliigii ve
meclisi olusturulmustur (Somel, 2010). Sancak ve kazalarda ise Maarif Meclisi subeleri agilmis ve ayrica
vilayetlerde miifettis kadrolar arttirilmistir. Yine Maarif Nezareti biinyesinde Riigdiye ve Idadi miidiirliikleri
tesis edilmistir (Baytal, 2000). Bu tegkilat sayesinde tasraya, ilk, ortadgretim miiesseseleri ve 6gretmen okullari bu

donemde gotiiriilmiistiir.

II. Abdiilhamid doneminde egitim alaninda en fazla gelisme ilk ve ortadgretimde olmustur. Mekatib-i Mahalleiye
Dairesi’nin kurulmasi devletin ilkdgretime verdigi énemi gdstermektedir (Kodaman, 1991, s.67). ilkdgretim
kanunla zorunlu olmus, mahalle mekteplerinin miifredat: yenilenmistir. Devlet eliyle ibtidai mekteplerinin

acilmasiyla ortaya ¢ikan mahalle ve ibtidai mektepleri ikiliginde agirlik ibtidai mekteplerine verilmis ve bu ikilik
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ortadan kaldirilmaya ¢aligilmistir. Ik baslarda tiim ilk kademe okullar1 icin mahalle mektebi ibaresi kullamilirken
zamanla ibtidai mekteplerinin agirlig1 artmis ve 1881 yilinda Maarif Nezareti'nde bulunan Mekatib-i Sibyaniye
Idaresi Mekatib-i Ibtidaiye Idaresi olarak degistirilmistir (Kodaman, 1991). Tlkdgretimin ikinci kademesini
olusturan riistiyeler idadilerle birlestirilmistir. Idadiler, 1873 yilinda memur ve yeni okullara 6grenci yetistirmek
amaciyla vilayet merkezlerinde acilmasi kararlagtirilan yedi yil egitim veren ve ilk iki yilini riistiyelerin son iki
yilni da kurulmasi amaglanmasma ragmen kurulamayan sultanilerin olusturdugu orta dereceli okullardir.
Idadilerin yaygimnlastirilmast 1885 yilinda hiz kazanmistir (Talay, 1991). Galatasaray'da 1868 yilinda ilk drnegi
kurulan Galatasaray Sultanisi II. Abdiilhamid devrinde de ilk ve tek Sultani olma &zelligini korumustur (Ozkan,
2010). Sultanilerin orta ogretim basamagimnin iist siniflarin teskil etmek {izere vilayet merkezlerinde agilmas:
diistintilmiis fakat bu diistince gergeklestirilememistir. Yiiksek 6gretim basamaginda ise Dariilfiintin-1 $ahane

egitim 6gretime bes fakiilteli modern Osmanl tiniversitesi olarak baslamistir (Sen, 2013).

II. Abdiilhamid devrinde agilan Asiret Mektepleri 1892' de Arap asiret ¢ocuklarmin egitimi i¢in padisah
himayesinde Istanbul' da kurulmus olan ilerleyen zamanlarda Arnavut ve Kiirt asiret cocuklarina da egitim veren
bir okul olmustur (Baytal, 2000). 1874'de 6gretmen yetistirmek amaciyla Dartilmuallimin agilmistir (Oztiirk,
2005). Bu gelismelere bakilarak II. Abdulhamid déneminde tiim egitim kademelerinde okul, 6grenci ve 6gretmen

olarak nicelik olarak bir artis oldugu soylenebilir.

Devlet egitimdeki gorevinin bilincine varmis, okullara mali yardim saglamis ve egitimin Tiirklerin ve
miisltimanlarin ¢ogunlukta oldugu yerlere, 6zellikle Anadolu'ya yayilmasimi saglayacak bazi tedbirlere de
bagsvurmustur (Kodaman, 1991). Bu donemde egitimde merkeziyetci bir siyaset izlenmistir. Buradaki amag
devletin en wuzak koselerine kadar merkezi otoriteyi gotiirerek biirokrasiyi ve resmi kurumlasmayi
yayginlastirmaktir. Azinlik ve yabanci okullar kontrol altina alinmaya ¢alisilmis, bu okullara Tiirk 6gretmenler
tayin edilmistir. Dénemin baslarinda ilkgretimde Islamcilik, ortadgretimde ise Osmanlicilik fikir akimina uygun
hedefler belirlenirken dénemin sonlaria dogru bu iki akimla beraber Tiirkgiiliik egitimde etkin bir fikir akimi
olmaya baslamistir (Kodaman, 1991). II. Abdiilhamid, Avrupa’da beliren pan ideolojilere kars1 tiim Miisliiman
tebaay1 halifelik ¢atis1 altinda toplamak i¢in Panislamizm fikir akimini benimsemistir (Baytal, 2000). Okullardaki

din ve ahlak derslerini arttirmasi bu fikir akiminin bir yansimasidir.

Tanzimat donemi kararlar1 ancak Sultan II. Abdiilhamid’in maarif alanindaki reformlar1 ile uygulamaya
konulabilmistir (Ozkan, 2010). Sultan II. Abdiilhamid’in maarif alamindaki reformlari, Tanzimat déneminde
alinan kararlarla sinirli degildir. Bu donemde ilkogretim kurumlari iilke geneline yayginlastirilmis, ortadgretimin
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birinci kademesini olusturan idadilerin sayus1 arttirilarak her vilayette bu okullar tesis ettirilmistir (Akytiz, 1985).
Yine, ortadgretimin ikinci kademesi olarak sultanilerin yerine, yedi senelik idadiler tegkil edilmis ve hemen her
vilayet merkezinde bu okullardan bir tane acilmistir. O dénemdeki sivil yiiksekogretim ise Mekteb-i Miilkiye-i
Sahane, Mekteb-i Tibbiye-i Miilkiye-i Sahane, Mekteb-i Hukuk ve Dariilfiintin-1 $Sahane ile gergeklestirilmistir.
Boylece Sultan II. Abdiilhamid doneminde, gesitli kademelerden olusan sivil 6gretim kurumlarmmin tegkili
gerceklestirilmis ve bu kurumlar arasindaki hiyerarsik bag saglanabilmistir. II. Mesrutiyet doneminde ise sivil
O0gretim kurumlarinin yapisi ve hiyerarsisi, temel 6zellikler bozulmadan, degisiklige ugramistir. Sultan II.
Mahmud ile baslayan yeni tarzda sivil 6gretim miiesseselerinin kurulmasi ve bu miiesseseler arasindaki hiyerarsi
olusumu, Tanzimat doneminde sekillenmis ve Sultan II. Abdiilhamid déneminde tam anlamiyla uygulamaya
konulmustur. Maarif alaninda olusturulan bu yaps, II. Megsrutiyet doneminde yapilan degisikliklerle birlikte,
Cumhuriyet sonrasi egitim sisteminin de temellerini olusturmustur (Aksoy, 2008). II. Abdulhamid doéneminden
itibaren Darulmuallimler de diger bazi okullar gibi has okullar olmaktan ¢ikarilarak, vilayetlerde de agilarak
biitiin imparatorluk sathina yayilmistir. Nitekim bu hususta ilk tegsebbiis 1880’de yapilarak Kosova vilayetinin
Piristine sehrinde bir Darulmuallimin-i Sibyan (ilk 6gretmen okulu) acgilmistir. 1882 yilinda ise on vilayette ayni
okuldan agilmasma karar verilmistir. Ogretmensiz maarif olamayacag: fikrinin anlagildig1 ve zihinlere iyice

yerlestigi gortilmektedir (Aksoy, 2008).

Sultan II. Abdiilhamid doneminin, Tiirk egitiminin modernlesmesinde ¢ok 6nemli bir yeri oldugu sdylenebilir.
Bu doneme kadar modern bir egitim sistemi olusturulmus fakat uygulamaya gecilememistir. Tegkil edilen
sistemin tiim devlet sinurlari iginde yayilmasi ve biiyiik ¢apta tiretim yapar hale gelmesi ancak II. Abdiilhamid
déneminde miimkiin olmustur (Tekeli ve Ilkin, 1999, s. 75). II. Abdiilhamid dénemindeki en 6nemli calismalari
ve yatirimlari egitim alaninda yapmustir (Lewis, 1996, akt. Demirel, 2012). Bu ¢alisma ve yatirimlarin sonucunda
egitim alaninda bircok yenilik yapilmistir. Bu dénemde yeni okullar kurulmus, okullarin sayilar: arttirilmig bu
sekilde egitim yayginlagtirilmistir (Ozkan, 2010). Devlet egitim icin vergi toplamis, 6gretmen tayinini iistlenmis,
merkez ve tasra tegkilatini kurmustur (Giindiiz, 2013). Bu donem bir anlamda Tanzimat kararlarinin uygulandig:
bir donem olarak da degerlendirilebilir. II. Abdiilhamid devleti icinde bulundugu zor durumdan kurtarmanin
yolunun egitimden gectigini diisiinerek etrafindaki danisman kadrosuyla beraber geleneklerden vazgegmeden

egitimi modernlestirme gayreti gostermistir (Gilindiiz, 2013).
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Mesrutiyet (I1. Mesrutiyet) Dénemi Cocuk Egitimi

Anayasanin tekrar ilan edildigi 23 Temmuz 1908 ve 30 Ekim 1918 tarihleri arasini kapsayan doneme II. Mesrutiyet
ya da Mesrutiyet Donemi denir (Akyiiz,1985). Ittihat ve Terakki Cemiyeti donemi olarak da
nitelendirebilecegimiz ve II. Mesrutiyet doneminde ilkdgretim ve ortadgretim sisteminde bazi diizenlemeler
yapilmistir. 1913 yilinda kabul edilen Tedrisat-1 Ibtidaiye Kanun-1 Muvakkati ile ibtidai ve riistiyeler
birlestirilerek ilkogretimin siiresi alt1 y1l olmustur (Giindiiz, 2013). Bir¢ok vilayette uygulanamayan bu kanuna
gore ilkogretim ikiser yillik ii¢ evreye ayrilmigtir. Bunlar; ibtidailere denk gelen ve zorunlu tutulan devre-i ula (7-
8 yas) ve devre-i mutavassita (9-10 yas) ve riistiyelere denk gelen devre-i aliye (11-12 yas)’dir (Demirel, 2010).
Yine bu kanunla, ana mektepleri, mahalle siniflar1 ve el isleri ve ihtiraf mektepleri de ilkogretim kurumu olarak
kabul edilmisgtir (Ergiin, 1996). Bes ve yedi yillik idadilerin yapisinda da degisiklige gidilmistir. 1914 “te beg yilik
idadiler zirai, ticari, sinai ve um@mi olmak iizere dort subeye ayrilarak meslek okullar1 haline getirilmis ve yedi
yillik idadiler ise sultaniye ¢evrilmistir (Demirel, 2012). 1913-1914 ders yilindan itibaren egitim siiresi 12 yil olan
sultaniler ortadgretim kurumlari olarak islev gormeye baslamis bu okullarin ilk bes yili ibtidai siniflar1 sonraki

yedi yil tali smiflar olarak adlandirilmistir (Demirel, 2012).

II. Mesrutiyet doneminde o donemin maarif nazir1 olan Emrullah Efendi goriisleri ve ¢alismalariyla etkili
olmustur. Egitim sistemini Tuba Agacina benzeterek yenilesme ¢alismalarinin yiiksek 6gretimden baslamasi
gerektigini savunmustur. Bir¢ok elestiriye maruz kalan bu diisiincenin temelinde yiiksek Ogretim sayesinde
yenilik¢i aydin insanlarin ivedilikle yetistirilmesi yatmaktadir (Ergiin, 1982). O devrin etkin bir egitimcisi olan ve
"Fenni Terbiye” adinda bir eser yaymlayan Sat1 Bey ise Emrullah Efendi'nin bu goriisiine kars1 ¢tkmigtir ve
ilkogretimin ve Ogretmen egitiminin Onemini vurgulamistir (Giindiiz, 2010). Sat1 Bey’e gore yenilesme

ilkogretimden baglamalidir.

1908 ve 1918 yillarma denk gelen II. Mesrutiyet doneminde egitim alaninda teorikte giizel diisiinceler ¢ikmasina
ragmen bu diisiinceler uygulamalara yansitilamamaistir. Bunun nedeni o donemde meydana gelen Balkan ve L.
Diinya Savaslaridir (Ozkan, 2010). Bu kisa ve zorlu dénemde Cumhuriyet donemi egitim reformlarina érnek
olacak c¢alismalar yapilmistir. Bu donemde harfleri degistirme tesebbiisii yapilmis, egitim-0gretim
millilestirilmeye ve azinlik okullar1 Tiirklestirilmeye ¢alisilmus, kizlarin yiiksekogrenim gormesi igin bir kurum

agilmis ve Tiirkge'ye verilen 6nem arttirilmistir (Koger, 1991, s. 90)

Osmanli yenilesme hareketleri donemi ¢ocuk egitimi acisindan incelendiginde 4 ana donemin oldugu

goriilmektedir. Bunlar ilk yenilesme, Tanzimat, II. Abdiilhamid ve II. Mesrutiyet donemleridir. Ik yenilesme
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donemi egitimdeki eksiklikleri fark edis, Tanzimat donemi reform tasarilarinin olusturulmasi, II. Abdiilhamid
donemi uygulama ve II. Mesrutiyet donemi ise Cumhuriyet doénemi igin hazirlik olma yoniinden Gnem
tasimaktadir. Bu donemlerin her biri digerinin devami niteligindedir. Cocuklara verilen egitimin
yaygimlastirilmasi, bir egitim tegkilatinin olusturulmasi, Ogretmen kalitesinin arttirilmasi, Ogretim
miifredatlarinin giincellenmesi gibi ¢aligmalar yapilmustir. Yeni 6gretim kurumlar agilmis ve devlet sinirlar

icinde yayginlastirilmasi igin gayret sarf edilmistir.
3.3.  Yenilesme Hareketleri Dénemi Cocuk Egitimi Veren Okullar

Klasik Dénemde Cocuk Egitimi Veren ve Yenilesme Hareketleri Doneminde Varligin1 Devam Ettiren Okullar

Mahalle Mektepleri

[k 6rnekleri sirasiyla Bursa ve Istanbul’da egitim-6gretime acilan (Ozyalvag, 2011) mahalle mekteplerinin isleyis
diizenini degistirmeye yonelik ilk ¢alisma II. Mahmut tarafindan 1824 yilinda yapilmustir. II. Mahmut mahalle
mektepleri hakkinda “talim-i mahalle” denen bir ferman yayimnlamis temel egitim alaninda degisime yonelik ilk
ciddi girisimi baglatmistir (Kodaman, 1991). Ulema smifinin ve medreselerin yaninda yer almalarini isteyen
padisah hazirlatti$1 fermanda Batili tarzda yenilikler yapmamistir (Kodaman, 1991). Bu yiizden de bu ferman
¢ocuk egitimine modernlesme anlaminda bir deger katmamakla beraber ¢ocuk egitimi konusuna devletin verdigi
onemi gosterdigi icin egitimde modernlesme hareketlerinin ilk adimi olarak kabul edilebilir. II. Mahmut
doneminde mahalle mekteplerinin 1slahu ile ilgili ikinci bir reform tegebbiisii de 1838’de Meclis-i Umur-1 Nafia'nin
temel egitim sistemi alaninda hazirladig1 plan olarak kabul edilebilir. Meclis-i Umur-u Nafia layihas1 Darii’s Sura-
y1Bab-1 Ali ve Meclis-i Vala-y1 Ahkam-1 Adliye tarafindan incelenmis {izerinde diizenlemeler yapilarak padisaha
sunulmustur. II. Mahmut layihada yapilmasi kararlastirilan 1slahatlari meclisin goriisleri dogrultusunda, seyhii’l-
Islamliga birakmstir (Berkes, 1973). Bu yiizden yapilmasi hedeflenen 1slahatlar din egitiminin diizenlenmesi
seklinde uygulanmus ilkogretimin kapsami yine dini bilgilerin 6gretilmesi seklinde kalarak diinyevi olma yoluna
girememistir. Egitim islerine bakmasi i¢in atanacak nazir ve yeni agilacak mekteplere muallim tayini seyhii’l-
I[slamliga verilmis ve ilkdgretimde modernlesme cabalari sekteye ugramistir. Modernlesme calismalarimi
stirdiiriirken ulema sinifinin tepkisini gekmemek i¢in II. Mahmut ilkogretimden taviz vermis fakat ortadgretimi
kendi yonetimi altina almay1 kismen de olsa basarmustir (Giidek, 2012). Tanzimat Ferman1 sonrasinda yapilan
reformlarin basariya ulasmasiyla yeni kurulan ¢agdas egitim sistemi arasinda bir baglanti oldugunu diisiinen
Abdiilmecid, egitim Ogretim islerine verdigi Onemi arttirarak 1845' te bir hatt-1 hiimayun yaymlamistir

(Kodaman,1991). Bu hatt-1 hitmayunla birlikte Meclis-i Vala-y1 Ahkam-1 Adliyye, Meclis-i Muvakkat ve Mecalis-
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i imariyye adlarmi tagtyan meclislerin kurulmasina karar vermistir. Meclis-i Muvakkat 12 Nisan 1845' te egitim-
Ogretim islerine bakan ve Meclis-i Vala'ya bagl ve aldig1 kararlar1 Meclis-i Vala’ya bildirme zorunlulugu olan bir
komisyon olacaktir (Takvimi Vekayi, 1261).Bu yedi kisilik mecliste ulema smifindan {i¢ kisi bulunmaktadur.
Meclis iiyeleri arasinda yabanci dil bilen ve Bat1 egitim sistemini taniyan kisilerin bulunmasi, meclisin seyhii’l
Islamliktan bagimsiz olmasi Osmanli egitim sisteminin medresenin etkisinden uzak, cagdas bir anlayisa dogru
yoneldiginin gostergesi olarak sayilabilir (Kodaman, 1991). Muvakkat Meclis, Evkaf-1 Hiimayun Nazirhig:
kayitlarindan mevcut mekteplerin bir dokiimiinii ¢ikarmistir. Muvakkat Meclis onbir aylik bir ¢alisma sonucu
ogretimin Bati'daki gibi ti¢ kademeli olmas1 Dariilfiinun'un kurulmas: ve egitim igleriyle ilgilenecek bir Maarif
Meclisi'nin kurulmas: ve bir kisinin Maarif-i Umumiyye Nazir1 olarak atanmasini uygun gormiistiir (Erdogdu,
1996). Biitiin bu iglerin yapilabilmesi icin maddi kaynagin da Trabzon, Musul ve Bosna valilerinden temin
edilmesini de Meclis-i Vala-y1 Ahkam-1 Adliyye' ye bildirilmistir. Meclis-i Muvakkat'm hazirlamis oldugu ve
Meclis-i Vala'nin da onayladig: ilk rapor teskilat yoniinden yenilikleri getirmistir.Bu kararlar mekteplerde
uygulanacak egitim ve ogretim metotlar1 bakimindan ¢agdas bir anlayisa sahiptir. Gegici meclisin yukaridaki
kararindan sonra 1846’da Meclis-i Maarif-i Umumiye kurulmustur (Ozkan, 2010). Ulemadan Esad Efendi
baskanliginda kurulan Daimi ve sekiz iiyeden olusan Maarif Meclisi haftada iki giin toplanacaktir. Bu mecliste
bagkan haricinde ulemadan hig kimse yoktur ve gorevi gecici meclisin aldig1 kararlar1 incelemek ve egitimle ilgili
sorunlari tartisip gerekli reformlar1 yapmaktir (Ozkan, 2010). Daimi Maarif Meclisi Osmanli’da egitim igleriyle
sorumlu tutulan ilk kurulus olarak farkli bir yere sahiptir. Yenilikgi bir kimlige sahip olan Mustafa Resit Pasa'nin
himayesinde olan bu meclis sayesinde egitim ve 6gretim medresenin elinden ¢ikarak yenilik taraftar1 olanlarin
kontroliine gegmeye baslamistir (Altinova, 2010) . Bu ylizden medrese etkisini kaybedip, modern egitim gii¢lenip
yayginlasmistir. Daimi Maarif Meclisi'nin aldig1 kararlar1 uygulama yetkisi olmayan bir karar organi olmasi ve
Evkaf Nezareti'ne bagl okullar1 da ayr1 bir yonetime kavusturmak icin “Mekatib-i Umumiye Nezareti” adinda
bir icra organmin kurulmas ihtiyact duyulmustur. Mekatib-i Umumiye Nezareti 1846’da baskan1 Esat Efendi
olan egitim bakanlig1 benzeri bir kurum olarak kurulmustur (Giidek, 2012). Mekatib-i Umumiye Nezareti bir icra
organidir ve yetki sahasi icinde mahalle ve riistiye okullar1 vardir. Mahalle okullarinin yonetimi hala nezaretin
yetkisi disindadir ve medresenin ilkogretim tizerindeki etkisi uzun bir siire daha devam etmistir (Demirel, 2012).
8 Nisan 1847’de mahalle okullarindaki hocalara rehber olarak yazilan bir talimatname yaymlanmistir ve bu
talimat ilkogretimde yenilesme hareketini bagslatan bir belge olmustur (Budak ve Budak, 2014). Talimatnameye
gore mahalle mekteplerinin egitim siiresi 4 yil olarak sinirlandirilmis, mahalle mekteplerinin riistiyelere temel

olmasi ve bunlara Ogrenci yetistirmesi kabul edilmistir (Giidek, 2012). Mahalle mekteplerinin ogretim
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programinda su dersler yer almistir: Elifba (Alfabe) clizii, Amme ciizii ve diger clizler, Kur’an-1 Kerim, Tiirkce
ahlak risalesi, Tiirkge tecvit, ilmihal, Tiirkge sdzciiklerin okutulup yazdirilmasi ve giizel yaz1 (Budak ve Budak,
2014). Tiirkge derslerine agirlik verilmesi istenmistir (Binbasioglu, 2015). Okullara tas levha ve divitin sokulmasi
uygun goriilmiistiir (Glidek, 2012). Yontem olarak alistirma, tekrar ve ezber yapilacag: belirtilmistir (Budak ve
Budak, 2014) Devlet ulemadan cekinmis uzun siire mahalle mekteplerinin modernlesmesi i¢in bir ¢alisma
yapamamustir. Bu siire¢ 1857 yilinda Meclis-i Viikela'ya dahil bir nazirin baginda bulunacagi Maarif-i Umumiye
Nezareti'nin kurulmasiyla son bulmus ve devlet, medreseye karsi boyun egen ve taviz veren tavrindan artik
vazgecmis, egitim islerinin Batili usullere gore diizenlenmesi konusunda ilk biiyiik adimi atmistir (Kodaman,
1991). Nazirhga Sami Abdurrahman Pasa, miistesarliga tarih¢i ve o sirada Mekatib-i Umumiye Nazir1 olan
Hayrullah Efendi, Nezaret mektupguluguna ise Rasit Efendi atanmistir (Cevat, 2002, akt. Kodaman, 1991).
Maarif-i Umumiye Nezareti Mekatib-i Umumiye Nezaretine gore ¢ok daha genis yetkilere sahip 6zerk tegkilat
yapisina sahip bir kurumdu (Somel, 2010). Bugtinkii Milli Egitim Bakanligina da temel teskil etmistir. 3 Mart 1861
tarihinde Maarif Nezaretinin vazifelerini anlatan “mevad” adinda nezarete yollanan vesikaya gore bu kurumun
gorevleri belirlenmistir. Meclisin vazifesi vesikadaki maddeleri uygulamak, mevcut okullarin nizamnamelerini
tamamlamak ve yapilan isleri Meclis-i Ali-i Tanzimat’a bildirmektir (Berker, 1945, s. 47). Yukaridaki maddelerden
mahalle okullartyla ilgili onemli bir degisiklige gidilmedigi ve yeniliklerin disinda kaldig1 goriilmektedir.
Osmanli Devleti'nde egitimin hiyerarsik bir yapiya kavusmasi icin yapilan ilk girisim 1869 yilinda Maarif-i
Umumiye Nizamnamesi ile olmustur (Demirel, 2012). Bu belge ayrica ilkdgretim igin de onemli adimlar
icermektedir. Maarif-i Umumiye Nizamnamesi ile devletin ilkogretimi {ilke sinurlari igerisinde yayginlastirmak
istedigi anlagilmaktadir. Yine bu nizamname ile birlikte ilkogretim miifredatina diinyevi derslerin eklendigini
goriilmektedir. [Ikdgretimde somut adimlar atilmast gerektigi diisiiniilerek ilkokullara 6gretmen yetistirmek icin
Istanbul’da 15 Kasim 1868'de Dariilmuallimin-i Sibyan agilmistir (@zyalvag, 2011). Dariilmuallimin-i Sibyan
Miidiirliigiine yeni egitim yontemlerini bilen ve yeni yontemlerle yazilmis bir alfabe kitab1 olan egitimci Mehmet
Cevdet Efendi getirilmistir (Gilidek, 2012). Bu yiizden bazi gevrelerin propagandalari sonucu okul 1871'de
kapatilmis, 1872'de tekrar agilmustir. Ikinci kez acilisinda bu okula tasradaki Dariilmuallimin-i Sibyanlara
dgretmen yetistirme gdrevi de verilmistir (Oztiirk, 2005, s.12-13). 1875 yilinda yaymlanan 34 maddelik bir
talimatname ile Istanbul mahalle mekteplerinin yonetimi mahalle halkindan tegkil edilecek “tedris meclisi ve
tedris meclisi subelerine” birakilmistir (Kodaman,1991). Fakat II. Abdiilhamid donemine kadar bu yenilik
uygulamaya gecememistir. II. Abdiilhamid devrinde ilkogretim meselesi 1876 Kanun-i Esasi hazirlanirken ele

alinmistir (Kodaman, 1991). Maddelere bakildiginda 6gretim serbest olacaktir. Ozel yasasina uymak kosuluyla
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her Osmanli genel ve 6zel 6gretim yapmaya yetkilidir. Biitiin okullar devletin gézetimi altindadir. Osmanh
uyrugunun egitimi birlik ve biitlinliigti hedefleyecektir. Cinsiyet ve 1rk farki gozetilmeksizin herkes egitimden
esit sekilde faydalanma hakkina sahiptir. Kanuni Esasi ilk defa bir anayasada ilkgretime yer verilmesi agisindan
onem tagimaktadir. 1879 tarihinde Maarif Nezareti biinyesinde agilan Mekatib-i Sibyaniye Dairesi ile ilkogretim
konusu ile ilgilenen resmi bir kurum kurulmus olmustur (Giidek, 2012). llkégretimin yaygimlastirilabilmesi icin
tasrada maarif tegkilatinin gelistirilmesi gerekmektedir. 1881 yilinda hazirlanan bir raporla tasrada maarif
idareleri kurulmasi karar1 alinmistir (Somel, 2010). Tasra maarif miidiirliikleri tasrada ilkogretim okullariyla ilgili
yenilesmelerin yiiriitiilmesi ile gorevlidir (Glidek, 2012). Merkez teskilatinin tasradaki gelismelerden uzak
oldugu fark edilerek Istanbul’dan gorevlendirilen miifettisler tasraya gonderilmis ve tasradaki miifettislerle de
yapilanlar takip edilmistir (Kodaman,1991). llkégretim ile ilgili sorunlar, II. Abdiilhamid'in emri ile 1887 'de Ali
Haydar bagkanliginda toplanan maarif komisyonunda ele almmistir (Kodaman, 1991). Bu komisyonda
Istanbul'da mevcut bulunan mahalle okullarinin dar, havasiz ve eski binalar oldugu {izerinde gdriis birligine
varilarak ihtiyaca cevap verebilecek yeni okullarin yaptirilmasi karar1 alinmistir. Buna karara uyularak Koca
Mustafa Pasa, Silivrikapi, Mevlevihinekapisi, Sehremini, Edimekap: ve Egrikap: semtlerinde eski okullarin tamiri

veya yeni okullarin agilmasi yoluna gidilmistir (Kodaman, 1991, s.73).

Tkinci Megrutiyet doneminde ilkdgretimde dnemli yenilikler yapilmistir (Giindiiz, 2013). Devlet maddi olarak
ilkogretime destek cikarak ilkogretim {izerinde etkinlesmeye baslamistir (Giidek, 2012). Bu sekilde {iilkedeki
ilkogretimi kontrol altina almaya ¢alismistir. Bir ilkogretim yasasi ¢ikarilmus, ilkogretim miifettisleri getirilmis,
ilkogretimin zorunlu ve parasiz olma ilkesi benimsenmistir (Glidek, 2012). Ikinci Mesrutiyet doneminde de
ilkdgretimle ilgili klasik problemler devam etmistir (Giindiiz, 2013). Ogretmen yetistirme ve bina sorunlart
¢ozlimlenmeye calisilmistir (Glidek,2012). Maarif Nazir1 Emrullah Efendi genelde egitimin 6zelde ilkogretimin
diizenlenmesi igin calismalar yiiriitmistiir (Glindiiz, 2013). Tuba Agac1 Nazariyesi adi verilen projesinde
ilkogretimde yapilacak olan 1slahin ancak yiiksek ogretimin diizeltilmesi ile saglanabilecegini belirtmistir
(Glindiiz, 2013).

Yenilesme Hareketleri Déneminde Cocuk Egitimi Vermeye Baslayan Okullar

Ibtidailer

Tanzimat doneminin sonlarmna dogru mahalle mekteplerinin verdigi egitimin yetersiz oldugu Maarif Nezareti
tarafindan fark edilmis ve bu ytizden mahalle mekteplerinden gelen 6grencilerle riistiyelerde verilen egitimin

istenilen basariyr saglayamadigi goriilmiistiir (Nurdogan, 2005). 1862 yilinda Maarif Nezareti mahalle
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mekteplerinin miifredatiz1 degistirmek yerine yeni ve modern ilkokullar agmaya karar vermis ve ilk defa
ibtidailerle ilgilenmeye baslamigtir (Ergin, 1977). 1872'de Istanbul Nuriosmaniye Camii'nde kargir binada Selim
Sabit Efendi tarafindan hazirlanan usiil-i cedid yonteminin uygulanmasi amaciyla agilan ilk ibtidai okulunun
basariya ulasmasi sonucu yenilerinin agilmasina ve bunun yaninda mahalle mekteplerinin de ibtidailere
déniistiiriilmesine karar verilmistir (Giidek, 2012). Iptidailerin acilmast ile ilkdgretimde yapilmak istenilen
yenilikleri ulemanin tepkisini gekmeden uygulamak miimkiin hale gelmistir. 1876 yili devlet salnamesine gore
Nuruosmaniye, Simkeshane ve Sarachane olmak {iizere ibtidai mekteplerinin sayis: ii¢ olmustur (Nurdogan,
2005). Iptidailerin ilkogretimdeki énemi zamanla artmistir. Ornegin o tarihte sayilar 280 olan Istanbul mahalle
mekteplerinin yonetimiyle ilgili 1875 yilinda yayimnlanan talimatnamenin 29. Maddesinde Maarif Nezareti biitiin
mali kaynaklarma gore dort kisma ayirmis ve buna gore devletin dogrudan dogruya mesgul olmak istedigi
okullarin iptidailer oldugunu agik¢a ortaya koymustur (Kodaman, 1991, s.71). Bu gelismelere ek olarak 1881
yilinda Maarif Nezaretindeki Mekatib-i Sibyaniye Idaresi de Mekatib-i Ibtidaiye Idaresi olarak degistirilmistir
(Nurdogan, 2005). 1882 yilinda Maarif Nezareti ilkogretimde agirlig1 ibtidai okullarma kaydirarak ulemanin
modernlesmeye karsi olan direnisini zayiflatmak istemistir. Devlet salndmelerinde ve resmi yazismalarda ilk
okullar igin kullamilan mekatib-i mahalle terimi yerine mekatib-i ibtidaiye terimi kullanilarak eskiye doniik
diisiinceler yikilmaya ¢alisilmistir (Demirel, 2012). Bu sekilde ilkogretimde yasanan ikilik de ortadan kaldirilmak
istenmistir. 1880 yilindan sonra mahalle mekteplerinin ibtidailere doniistiirtilmesine hiz verilmistir (Nurdogan,
2005). Devlet salnamelerine gore, Istanbul'da 1885 yilina kadar ibtidailerin sayis1 44'e yiikselmistir (Kodaman,
1991, s.73). 1886'dan itibaren, devlet salnamelerinde yalniz mahalle okullarinin bagli bulunduklari merkez
iptidailerinden bahsedilmistir. 1891 tarihinde Talimat-1 Mahsiisa'nin yayinlanmasi ile birlikte mahalle-ibtidai
ayrimu kaldirilarak, biitiin ilk okullara ibtidai adi verilmek istenmistir. Bu talimata gdre: Istanbul'daki gevre
okullar 12 merkez okula baglanmistir ve merkez okullar: da Mekatip-i Ibtidai Dairesi'ne baglanmistir (Nurdogan,
2005). flkokullara Dariilmuallimin mezunlar veya 6gretmenlik imtihanini basaranlar tayin edilecektir. Merkez
okulu Ogretmenleri, ¢evre okullarini denetleyeceklerdir. Diger Ogretmenlerin yanina bir muavin (kalfa)
verilecektir (Nurdogan, 2005). Her dgretmen, tatil giinleri disinda okulda bulunmak zorundadir. Ogrenciyi
dovmek yasaktir ve 6grencilere, yaptiklar: sugun derecesine gore; nasihat, tenbih, tekdir, ayakta tutmak, teneffiise
cikarmamak ve velisine gondermek gibi cezalar verilecektir (Kodaman, 1991). Ogrenciyi tesvik igin, calisanlar
takdir ve taltif gibi yollarla miikafatlandirilacaktir. Tlkokullar dért yil olup, cocuklar yaz-kis sabahtan aksama
kadar ders goreceklerdir. Program disinda ders gosterilmeyip, dersler ezberletilmeyecektir (Kodaman,1991, s.

77). 1891'den 1909'a kadar Istanbul ilkokullar1 biiyiik oranda bu esaslara gore idare edilmistir. Okutulan dersler;
264



Elifba, Kur'an, tecvid, ilm-i hal, ahkak, sarf-1 Osmani, imla, kiraat, kisa Osmanl: tarihi ve cografyasi, hesap ve
hiisn-ii hat'tan ibarettir ( Binbasioglu, 2009). 1891’de sehirlerdeki ibtidailerin egitim siiresi 3 y1l, kdydekiler 4 yildir
(Akytiz, 1985). 1869 Nizamnamesinde ilkokullarin kdylere kadar yayginlastirilmasi karar1 alinmigtir (Nurdogan,
2005). Bu tarihten sonra ilkokullarin yayginlastirilmasi ¢abalar: artsa da vilayetlere maarif miidiirlerinin atanmasi
her bolgede farklilik gostermekle beraber en erken 1882 yilindan itibaren baslayabilmistir (Kodaman,1991).

Tlkokullar yayginlastirilirken bir yandan da ibtidai okullarinin artisina énem gosterilmistir.

1905- 1906 yillarinda devlet smirlar1 i¢mj5inde kaza basma diisen ibtidai okulu sayist 12 dir (Somel, 2010).
Bununla beraber her bolgede bulunan ibtidai okullarinin sayist bolgeden bolgeye degisiklik gostermektedir. Bu
sayilardaki degisiklik devletin o bolgedeki cabalari ve halkin egitime verdigi destekle agiklanabilir. Ornegin
devletin en gelismis ve merkezi vilayetlerinden biri olan Hiidavendigar vilayetinin merkezi olan Bursa’da 155
ilkokulun sadece 11 tanesi ibtidai okulu iken, Kudiis gibi uzak bir vilayette 158 adet koy ibtidaisi bulunmaktadir
(Somel, 2010). II. Abdiilhamid doneminde ilkogretimin maarif sistemi igin temel teskil ettigi kanaatine varilarak
ilkokullara 6nem verilmis akabinde Istanbul ve tasrada biiyiik degisimler yasanmistir. Bu sebeple Giindiiz(2013)
bu donemi ibtidailer ve idadiler donemi olarak adlandirmaktadir. Okullagsma orani artmis egitim icin gerekli
onlemler ve kararlar alinmistir. Fakat mali imkansizlik, 6gretmen sayisinin yetersizligi ve halkin tutumu gibi
sebeplerden dolay1 alinan kararlar uygulanamamakla birlikte bu donemde ortaya atilan fikirler, alinan karar ve
uygulamalar Mesrutiyet donemi igin temel teskil etmistir (Kodaman, 1991). Mesrutiyet Dénemi'nin baslarinda
ilkokullarla ilgili sikintilar ayrni sekilde devam etmistir. Bunlardan biri de okullasma ¢alismalarinda kargilasilan
parasal kaynak problemi olmustur. Bu donemde ibtidailerin ingas1 ve idaresi; okulun 6denegi, plani, kesif namesi
gibi evraklar1 gosterilerek bakanliktan izin alinmak sartiyla vilayetlerin ytikiimliiliigiindedir (Kodaman,1991).
Bakanlik biitgesinden ilkogretim igin bir 6denek ayrilarak vilayetlere dagitilmaya baslanmistir. Bu donemde
ilkogretimde 6gretmen acig1 sikintis1 da dogmustur. Temmuz 1908" den sonra Dariilmualliminden Ibtidaiye
kismu ayrilarak bagimsiz bir okul olmus ve okula 900 yeni 6grenci alinmigtir. Miidiir olarak bu okula atanan Sat1
Bey okulda koklii degisiklikler yapmistir (Akytiz, 1985, s. 256). Okuldaki egitim kadrosunu degistirmis 6grenci
say1sini 150 ye indirmis, programa Miizik, Beden Egitimi ve Elisleri gibi tamamen yeni dersler koymus bunun
yaninda okula Numune Mekteb-i Ibtidaiyesi adinda uygulama okulu kurmustur (Ergiin,1996). Tasradaki
ogretmen ihtiyacini karsilamak i¢in de tasrada 30 Dariilmuallimin birden agilmistir (Akytiz,1985). Bu donemde
Dariilmuallimat Dariilmuallimat-1 Ali adin1 almis ve Ibtidai, Thzari ve Ali olarak ii¢ kisma ayrilmustir. Ibtidai

kisminda (5 yil) ibtidailere 6gretmen yetistirilecek ve ihzari kisminda (2 yil ) Dariilmuallimat-1 Ibtidailere
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O0gretmen ve miifettis yetistirilecektir. Fakat tiim bu ¢abalara ragmen ilkokullara 6gretmen yetistirme konusunda
gerek nicelik gerekse nitelik olarak bir ilerleme kaydedilememistir. Ogretmen olarak géreve alinan kisilerin
gereken meziyetleri tasimadig1 Maarif Nazir1 Emrullah Efendi'nin 1910 yilinda gazetelerde yayinlattig: bir ilanda
yer alan okuma yazma bilenler muallim olarak atanabilecektir (Akytiz, 1985, s. 260) ifadesinden anlasilmaktadir.
Mesrutiyet doneminin baslarinda ilkokullardaki egitim- 6gretimi diizenleme adina bir yasa ¢ikarma girisimleri
baglamig ve 4 Nisan 1909'da Tahsil-i Iptidaiye Layiha-i Kan{iniyesi hazirlanmistir (Giidek, 2012). Daha sonra
Emrullah Efendi tarafindan hazirlanan Tedrisat-1 Ibtidaiye Layiha-1 Kanfiniyesi de 1913 y1linda gegici yasa olarak
uygulamaya konulmustur. 1869 Maarif Nizamnamesi’den 1913 Tedrisat-1 Ibtidaiye Layiha-1 Kanfiniyesi'ne kadar
gegen siirede yayimlanan talimatnamelerde ve yapilan yazismalarda ibtidai okullarinin hedefi: Egitim yagsina
gelmis ¢ocuklara yasam icin en fazla gerekli bilgileri kazandirmak ve onlar1 miitedeyyin, vatanperver,
mukaddem ve gayur insan olarak yetistirmek, seklinde tanimlanmistir (Nurdogan, 2005, s.140). Tedrisat-1
Ibtidaiye Layiha-1 Kan{iniyesi'nin 1961 yilina dek 48 yil boyunca bu birgok maddesi yiiriirliikte kalmistir (Budak
ve Budak, 2014). Bu yasaya gore ilkogretim 6 yil olmus ve ikiger yillik {i¢ kademeye ayrilmistir. Yasaya gore,
ilkdgretim zorunlu ve parasiz olmus ve ibtidai ve riistiye okullar1 birlegtirilerek Mekatib-i Ibtidaiye-i Umumiye

adimni almistir (Nurdogan, 2005).

Ittihat ve Terakki rejimi yeni bir rejim oldugu icin yeni nesli bu rejimin degerlerine bagh bir sekilde yetistirmek
istemis bunun iginde egitimden yaralanmak istemistir. 1915 yihinda I. Hakki Baltacioglu ve Siileyman Pasazade
Sami Bey’in iginde bulundugu kurul tarafindan hazirlanan Tedrisat-1 Ibtidaiye-i Umumiye Talimatnamesi'nin
(Binbasioglu, 2009, s.269) besinci maddesine gore, ¢ocuklar hayatta gerekli olacak bilgilerle donatilacak ve
vatanperver insan olarak yetistirilecektir (Giidek, 2012). Mesrutiyet doneminde egitimde millilesme
goriilmektedir (Budak ve Budak, 2014). Buna paralel olarak gazete ve dergilerde ¢cocuklarin milli duygularinm
kuvvetlendiren, savaslar1 anlatan yazilar yazilmaktadir. 1897’de ¢ikarilan Rumeli-i Sarki Vilayetlerinin Mebadi-i
Tedris Kanunu'nda bulunan her milletin kendi dilinde 6grenim yapacag ibaresi kaldirilmis ve 1913 yilinda tiim
ilkokullarda Tiirkge egitim verilmesi sart1 getirilmistir (Gilidek, 2012). Boylece egitimi millilestirme adina biiytiik
bir adim atilmistir. Ulusal egitim slogan haline gelmis ve devletin yikiligiz1 ancak egitim kurtarir anlayist
yerlesmistir (Budak ve Budak, 2014). Programdaki lisan-1 Osmani, tarih, cografya gibi derslerin igeriklerinde de
degisimler olmus, bu derslere milli ve vatani bir 6zellik kazandirilarak ¢ocuklara vatan ve millet sevgisi verilmek

istenmisgtir.
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Riistiyeler

Devletin tagrada agtig: ilk okul olan riistiyeler 1880’lere kadar vilayetlerdeki en {ist diizey egitim kurumu
olmustur (Somel, 2010, s. 94). Riistiyeleri ilk zamanlarda ilkokul istii bir dartilfiinuna hazirlik okulu daha
sonralar1 ise idadilere hazirlik basamagi olan bir orta okul olarak gérmek miimkiindiir (Kodaman, 1991).
Riistiyelerle ilgili ilk ¢alismalar1 baslatan kisi Il. Mahmut'tur. II. Mahmut mahalle mekteplerinin egitim agisindan
yetersiz oldugunu gorerek bu okullarin {istiinde sinif-1 sani okullarinin agilmasini istemistir. Bu okullarin ad

daha sonra padisah tarafindan riistiye olarak degistirilmistir

Riistiyelerden sorumlu Mekatib-i Riisdiye nezareti kurularak nezaretin basmna getirilen Esad Efendi (Nurdogan,
2005), Istanbul ve tasrada acilmasi planlanan bu mekteplerin ilkinin agilmasi i¢in hemen harekete ge¢mis ve bu
ilk mektebin nizamnamesini hazirlamistir (Kodaman, 1991). Meclis-i Umtir-1 Nafia tarafindan hazirlanarak 5
Subat 1839 tarihinde Takvim-i Vekayi'de yayimnlanan layihada riistiye mekteplerinin kurulmasi karar1 almmuis
fakat bu karar planlandig: gibi uygulanamamuistir (Celik, 2007). A¢ilis amaci ve miifredat: riistiyelerden farkh
olan fakat seviye olarak ileride riistiyelere 6rnek sayilabilecek Mekteb-i Maarif-i Adliye adinda bir okul devletin
memur ihtiyacim1 karsilamak {izere 1838'da Sultan Ahmet Camii'nde acilmistir (Kodaman, 1991, s. 92).
Riistiyelerin egitim sistemindeki konumu 1845'te toplanan Muvakkat Maarif Meclisi tarafindan acgikhiga
kavusturulmustur. Riistiyeler, mahalle mekteplerinin iistiinde, Dartilfiin(ina 6grenci yetistiren orta dereceli okul
olarak tanimlanmistir (Kodaman, 1991). 1846 talimatnamesine gore riistiyelerin egitim 6gretim siiresi 2 yilla
smurl tutulmus ve Kur'an, akaid, Arapga, hesap ve yazi derslerinin okutulmasi dngoriilmiistiir (Nurdogan, 2005).
1848 'de bu derslere Farsca, cografya ve hendese dersleri de ilave edilmistir (Kodaman, 1991). Dariilfiintinun
zamaninda agilamamasindan dolay: riistiyelerin egitim-6gretim stiresi ilk 6nce dort yil olmus (Somel, 2010),
Dartiilmaarif agildiktan sonra alt1 yila ¢ikarilmis ve 1863'te 5 yila indirilmistir (Kodaman, 1991). 1847 yilinda Kemal
Efendi'nin maliyetini kendisi iistlenerek actig1 iki riistiye okulunun basarili olmasinin ardindan bir yil sonra 4
tane daha yeni riistiye okulu agilmistir ve 1869 yilina kadar riistiyelerin sayist siirekli artig gostermistir (Gortir,
2015). Rustiyelerin tasrada yaygmlastirilmasinda bazi giigliiklerle karsilasilmistir. Bu giigliiklerden birisi de
nitelikli 6gretmen agigidir (Uyanik, 2010). Riistiyelere Ogretmen yetistirmek igin 15 Mart 1848 ‘de
Dartilmuallimin-i Riistiye egitim 6gretime baslamistir (Akyildiz, 1993). Dariilmuallimin mezunlarini vermeye
baslayinca vilayetlerde riistiyeler agilmistir. Tasrada yayginlastirilmas: hedeflenen riistiyeler Istanbul disinda ilk
olarak Edirne ve Bursa’da egitim-6gretime baslamistir (Uyanik, 2010). Bu okullarin sayilar1 1852 yilinda 10' a

ulagmistir ve 1852 tarihinden sonra biiyiik vilayetlerde 25 riistiye agilmistir (Akytiz, 1985). 1859 yilinda ilk kiz
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riistiyesi olarak Cevri Kalfa Riistiyesi egitim 6gretime baglamistir (Akytiz, 1985). 1868’de ise gesitli vilayetlerde
31 adet riistiye daha 6gretime acilmistir (Kodaman, 1991). Riistiyelerin yayginlastirilmasi igin yapilan ¢alismalar
bazi engellere takilmistir bunlar: riistiye mektebi olarak kullanilan binalarin yetersizligi, Dariilmuallimin mezunu
nitelikli 6gretmen agig1 ve riistiye mekteplerindeki miifredata ayak uydurabilen yeterli bilgi diizeyine sahip
mahalle mektebi mezunu 6grencilerin azli§1 olmustur (Uyanik, 2010, 5.98). Devletin kaynaklarmin yetersiz olmasi
nedeniyle tasrada riistiyelerin agilabilmesi ve egitim-6gretime devam edebilmesi icin bir ¢6ziim bulunmustur. Bu
¢oziim mali kiilfetini biiyiik oranda yore halkimn iistlendigi yar riistiyelerdir. Istanbul’daki ilk yar riistiye
mektepleri 1858 yilinda Mustafa Pasa Mektebi ve Beylerbeyi'nde bulunan mahalle mektebinin yar riistiyeye
cevrilmesiyle varlik gostermeye baglamistir (Uyanik, 2010). Yar riistiyelere nisf-1 riigdiye veya nim riistiyeler de
denmistir (Nurdogan, 2005). Yar: riistiyelerde 6gretmen agig1 sorununu kapatmak icin de daha az maasla
medrese mezunu bir hoca derslere girmekteydi. Bu sayede bir riistiye agilacak kaynakla ii¢ tane yari riistiye
acilabilmekteydi (Uyanik, 2010). Baz1 yar riistiyelerde ise bir tane Dariilmuallimin-i Riistiye mezunu bir
ogretmen derslere girmekte bu kisiye muallimi evvel denilmekte ona bir de medrese mezunu muallimi sani ona
yardim etmektedir(Nurdogan, 2005). Talebin fazlalastig1 ve 6grenci sayisinin arttig1 yerlerde yari riistiyeler tam
riistiyelere doniistiiriilmekteydi. Mahalle mekteplerinin iistiinde bir egitim kurumunda egitim gorme imkani
bulunmamasi nedeniyle kizlar mahalle mektebi bittikten sonra egitimine devam edememekte sadece varhikl
ailelerin kizlar1 6zel hocalardan yararlanarak ya da kendi kendilerini yetistirerek dini, edebi bilgiler edinerek,
egitimlerine devam edebilmistir. 10 Kasim 1858’ de Maarif Nezareti'nden Sadarete yazilan tezkerede kiz ¢ocuklar1
icin de riistiyelerin agilmasi istenmistir. Olumlu goriilen 6neri sonucunda 6 Ocak 1859'da Istanbul Cevri Kalfa
Mektebi ilk kiz riistiyesi olarak agilmustir (Bilim, 1998, s.159). Bu okul Sultanahmet’te agildig1 i¢in Sultanahmet
Kiz Riistiyesi de denmistir. II. Abdiilhamid doneminde 6zel kiz mekteplerinin sayis1 artmis, okullarin kalitesi
biraz daha yiikselmis ve tagrada kiz okullar1 agilmigtir (Kurt, 2011). 1870’lerden itibaren kiz riistiyeleri tasrada
onemli merkezlere yayilmistir. Fakat tasrada bu okullarin, 6zellikle kadin 6gretmen bulunmasindaki giigliik
nedeniyle, gelismeleri yavas olmustur (Akytiiz, 2013). Kiz riistiyelerine muallim yetistirmek igin 1869 da
Dariilmuallimat yine o sene iginde Istanbul ve 1878 yilinda da Uskiidar Kiz Sanayi Mektepleri'nin agilmis olmast
kizlar1 okutmak hususunda atilmis Snemli birer adimdir (Ergin, 1977). 1873 yilinda Dariilmuallimat ilk
mezunlarini vermis ve kiz riistiyelerinde derslere girmeye baslamislardir. Bu egitimciler egitim tarihimizdeki ilk
kadin O0gretmenler olarak tarihe ge¢mislerdir (Ergin, 1977). Sadece Miisliiman 6grencilerin kabul edildigi

riistiyelere 1867 yilindan sonra Tiirk¢e’den imtihana girmeleri sartiyla Hristiyan ¢ocuklari da alinmaya
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baglanmustir. Sayisal olarak biiyiik bir artis gosteren riistiyeler igin 1869 Nizamnamesi'nde yeni hiikiimler yer

almistir. Bunlar:

1. Bes yiiz haneden fazla olan her kasabada birer riistiye acilacag;,

2. Riigtiyelerin her tiirlii masraflarinin vilayet maarif idaresi sandigindan karsilanacagy,

3. Riistiye binalarmnin Meclis-i Kebir-i Maarif tarafindan génderilen planlara gore yapilacagi,

4. Her riistiyeye, talebe sayisma gore bir veya iki 6gretmen ve ayrica bir mubassir (g6zetmen) ve bir de hademe

tayin olunacag,

5. Muallim-i evvelin (bas 6gretmen) 800, ikincisinin 500, mubassir 250 ve hademenin 150 kurus maasla istthdam

edilecegi,
6. Riigtiyelerde 6gretim stiresinin 4 y1l olacagy,
7. Biitlin riistiyelerin 1-23 Agustos arasinda tatile girecegi,

8. Ristiyeyi bitirenlerin imtihanla idadiye kabul edilecegi, dogrudan dogruya riistiyeleri ilgilendiren temel
prensiplerdir (Koger, 1967, s. 93). Ayni nizamnamenin 23. maddesinde, riistiyelerin ders listesi soyledir: Mebadi-
i uliim-u diniye (Din ilimlerine giris), Lisan-1 Osmani kavaidi, imla ve insa, tertib-i cedid {izere Kavaid-i Arabiye
ve Farsiye, Tersim-i hudut, IIm-i hesap, Defter tutmak ustilii, Mebadi-i hendese, Tarih-i um@imi ve tarih-i Osmani,
Cografya ve Jimnastik (Kodaman, 1991, s. 93). Halki sirf Miisliiman olan kasabalarda, Miisliiman ¢ocuklari igin;
halki sadece Hiristiyan olan yerlerde Hiristiyan ¢ocuklar i¢in eger kasaba karisik ise 100 haneyi askin her cemaat
icin birer riistiye yapilacaktir (Nurdogan, 2005). 1869 Nizamnamesi'nde kiz riistiyeleriyle ilgili maddeler de
bulunmaktadir. Buna gore; hane sayis1 500'ti asan biiyiik sehirlerde, sadece Miisliiman veya sadece Hristiyan
olan yerlerde bir kiz riistiyesi olacak aksi taktirde hem Miisliiman hem Hristiyanlar icin birer riistiye yapilacaktir
(Gortir, 2015). Egitim siiresi 4 yil olarak belirlenen kiz riistiyelerinin 6gretmenleri kadin olacak ogretmen
bulunmayan yerlerde yash ve bilgili hocalardan yararlanilabilecektir (Kurt, 2011). Kiz riistiyelerinin idaresi
Maarif Nezaretine verilmistir. Nizamnameye gore kiz riistiyelerinin programlarma Osmanlica gramer, yaz1 ve
kompozisyon, se¢me metinler, mesafe, tarih, cografya, aritmetik, defter tutma, resim, pratik bilgiler ve musiki
gibi daha ¢ok yasam igin gerekli dersler eklenmistir (Gortir, 2015). Osmanli Devleti'nde yasayan ¢ocuklarin
modern bir egitim gorebilmesi i¢in atilan ilk adim olan riistiyeler nitelik ve nicelik olarak her gecen yil gelismistir.

Ik olarak Istanbul’da acilan bu okullar cesitli engellerle karsilasilsa da tasrada da giderek yayginlagmustir. II.
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Abdiilhamid devrinin sonlarina gelindiginde Osmanli Devleti'nde 619 riistiye okulu mevcut olup toplam bu
okullarda 40.000 civarinda 6grenci egitim 6gretim gormektedir (Kodaman, 1991). Kisa bir siire iginde ulagilan bu
rakamlar Osmanli Devleti i¢in yeterli olmasa da kii¢iimsenmeyecek seviyededir. II. Abdiilhamid devrinde riistiye
bulunan birgok yere yeni riistiye binalar1 yapilmistir (Kurt, 2011). Biiyiik ve modern riistiye binalar1 inga
edilmesine ragmen halkin cagdas egitime fazla ilgi gostermemesinden dolay1 bu okullardaki 6grenci sayis1 yeterli
seviyeye ulagamamistir (Kodaman, 1991). Diger taraftan 6zellikle Istanbul disindaki yerlerde bos evler, konaklar
ve benzeri yerler riistiye binas1 olarak kullanilmakta ve okul binasi olma 6zelligini tasimamaktadir (Kurt, 2011).
Bu devirde nicelik ve nitelik olarak arttirilmaya calisilan riistiyelerden bazilar1 da savaslar ve antlagmalar
sonucunda kaybedilmeye baglanmustir. 1879 ‘da Maarif Nezaretinde Mekatib-i Riisdiye dairesi agilarak
midiirliigiine Selim Sabit Efendi getirilmistir (Kodaman, 1991, s. 111). Bu gelismeyle beraber yeni riistiyelerin
acgilmas1 hizlanmis ve riistiyelerde verilen egitim-6gretimin iyilestirilmesi i¢in ¢alismalar arttirilmistir. Selim
Sabit, 1883 yilinda devlet smirlarn iginde 460 kadar riistiye ve bu riistiyelerde okuyan 25-30.000 gocugun
bulundugunu séylemistir (Tenger, 2005). Vilayetlerde sayilar1 400 civarinda olan riistiyelerden 123 tanesi
Osmanli-Rus savasi ve Berlin anlasmas1 sonunda elden ¢ikmis ve devletin elinde 277 riistiye kalmagtir. 1880
yilinda idadilerin agilmasina kadar riistiyelerin 1slahi ve yenilerinin agilmasi ¢alismalar: hizl bir sekilde devam
etmis kaybedilen riistiyelerle eski sayiya ulagsmak i¢in galisilmis ve nitekim 1888 yili salnamelerine gore devlet
smirlar1 iginde toplam 440 ristiye ve 22.386 riistiye ogrencisi bulunmaktadir (Kodaman, 1991). Idadilerin
acilmasidan sonra riistiyeler onemini kaybetmis ve Maarif Meclisi Reisi Ali Haydar bagkanlhigindaki 1888 yilinda
toplanan Maarif Komisyonu tarafindan riistiyeler i¢in 6nemli kararlar alinmistir.1889 yilinda ise idadi bulunan
yerlerdeki riistiyelerin kapatilmalarina ve kapatilan riistiyelerin personelinin idadilere, binalarinin ise ibtidailere
devredilmesine karar verilmistir (Tenger, 2005). II. Mesrutiyet devrinde riistiyeler, ilkogretim kapsamina
alinmaya calisilmigtir. 1913 yihinda yiiriirliige giren Tedrisat-1 Ibtidaiyye Kanun-1 Muvakkati ile gretim siiresi
alt1 yila gikarilan ibtidai mekteplerinin catis1 altina almmustir (Giindiiz, 2013). Idadi okulu bulunan yerlerdeki
riistiyelerin 6denegi idadi binalarin yapimia aktarilmistir. Bu sekildeki riistiyeler devlet salnamelerinden
cikarilarak riistiyelerin sayis1 azaltilmistir. Fakat yabancr dil agirlikli niim{ine riistiyeleri (mektepleri) olarak
adlandirilan bazi riistiyeler Cumhuriyet donemine kadar varligini siirdiirmiistiir (Akyiiz, 1985). Bunlardan
bazilar1 Kadikdy, Kasimpasa, Nisantasi niimtine riistiyeleridir (Tenger, 2005). 1923 tarihinde Birinci Heyet-i
[Imiye kararlar geregince yapilan diizenleme ile mevcut riistiyeler de kapatilmis ve yerine ortaokullar agilmistir

(Sakaoglu, 1994).
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Ana Mektepleri

Ana mektepleri kurulmadan 6nce Osmanli Devleti'nde ana mektebi ¢cagindaki ¢ocuklara egitim veren kurumlar
mahalle mektepleri, 1slahhaneler ve dariileytamlardir (Akytiz, Uygun ve Kafadar, 2005). Osmanli’da okul 6ncesi
egitim ilk olarak Fatih doneminde mahalle mektepleri vasitasiyla ele alinmis bu okullar bir anlamda ana mektebi
gorevi gormistiir (Simsek, 1995). Osmanli Devleti'nde bugiinkii anlamiyla ilk ana mekteplerinin temelleri 23
Temmuz 1908’den ¢ok kisa bir siire 6nce 6zel ana mektepleri ile atilmistir (Akytiz vd. , 2005). Ana mektepleri
Osmanli Devleti’'ndeki hristiyan toplumlar arasinda daha 6nceden yayilmasima ragmen, miisliimanlar tarafindan
1910 yilindan itibaren kurulmaya baslanmistir (Ergiin, 1996, s. 273). Mesrutiyetten 6nce bazi vilayetlerde 6zel ana
mektepleri bulunmaktadir (Akyiiz, 1985). Bu dénemin baslarinda ise Avrupa'dan gelmis 6zellikle Almanya'da
cocuk egitimi (terbiye-i etfal) iizerine dgretim gdrmiis gayrimiislim kadimlar Selanik, Izmir, Beyrut gibi iilkenin
biiyiik kentlerinde ana mektepleri agmiglardir (Ergiin, 1996, s. 273). Osmanli Devleti'nde devlet eliyle okul 6ncesi
egitimin baslamasi ve yaygmlasmasi Mesrutiyet Donemi'nde Balkan Savaslarini takip eden yillara rast
gelmektedir. Savaslarda kaybedilen erkek giiciiniin yerini kadinlar tamamlamaya ¢alismis ya da savaslarda
ebeynlerini kaybeden ¢ocuklarin bakimi ve egitimi i¢in ana mekteplerine gerek duyulmustur (Akytiz vd, 2005).
Bu tarihten dnce Emrullah Efendi, 1910 yilinda hazirladig Tedrisat-1 Ibtidaiye Kantinu Layihasi Esbab-1 Mucibe
Mazbatasi’'nda, bu mekteplerin gerekliligine deginmis fakat kurulmasi igin bir ¢alisma yapilip
yapilmayacagindan bahsetmemistir (Ergiin, 1996, s. 273). 1913 yilinda Dariilmuallimat miidiirii Ismail Mahir
Efendi Avrupa'dan getirttigi programlar terciime ederek bir yonetmelik hazirlamistir, Isvigre'den arag ve gereg
getirtmis ve Maarif Nezareti'ne bagl ilk ana okulu 1914 yilinda 50 6grenciyle egitime baglamistir (Ergiin, 1996, s.
274). 1914 yilinda ¢ocuklarin gelisimi ic¢in faydali goriilen bu anaokullarindan dordii Fatih, Sehremini,
Sultanahmet, Eyiip’te olarak Istanbul tarafinda, ikisi Nisantas1 ile Kasimpasa’da olmak iizere Beyoglu tarafinda,
ikisi Uskiidar tarafinda, ikisinin de Kadikdy’de toplam 10 adet mektebin agilmast icin biitgeye gerekli denek
konmustur (Giidek, 2012). Fakat bu okullarda egitim-6gretimi siirdiirecek yetismis ana mektebi 6gretmeni yoktu.
Bakanlik ana mekteplerinin yanina ana mektepleri 6gretmeni de yetistirecek siniflar agmay1 kararlastirms, ilk
olarak da 1914 Mart'inda Dariilmuallimat bir Ana Muallime Mektebi agmistir. Daha sonra diger ana mekteplerine
de 6gretmen yetistiren smiflar agilmistir. Tiirkiye'de ana mekteplerinin gelisiminde en ¢ok Isvigre usuliiniin etkisi
olmustur (Ergiin, 1996). Ogretmen agig1 kapanana kadar Ermeni ve Yahudi 6gretmenler ana mekteplerinin eski
terk edilmis Ogretim yontemlerini kullanarak egitim-6gretime devam etmislerdir (Akyiiz, 1996, s. 132). Ancak

gerek resmi gerekse Ozel hemen biitiin ana mekteplerindeki 0gretmenlikler Yahudi ve Ermenilerin elinde
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kalmistir. Alliance Israelite Ana Mektebi'nde Yahudi 6gretmenler, Dariilmuallimat’daki ana 6gretmen okulunda
da Ermeni &gretmenler cocuklar yetistirmistir (Giidek, 2012). Diger yandan Sati Bey de Istanbul’da zengin
ailelerin ¢ocuklarma egitim veren 6zel bir ana mektebi agmistir (Aksel, 1956, s. 14). Ana mekteplerinin temel
yapist 1913 yilinda ¢ikarilan Tevhid-i Tedrisat Muvakkati’de yer alan bazi hiikiimlerle olusturulmustur (Simsek,
1995). Bu kanunun 3. Maddesinde ana mektepleri ilkogretim mektepleri i¢cinde sayilmistir. 4. Madde de ise ana
mekteplerinde oyun, ilahi, gezi, elisleri ve esyalarn tamitimi yapilirken ¢ocuklarin yaslarina uygun
uygulamalarin yapilmas: istenmis ve ana mekteplerinin 4-7 yas arasi ¢ocuklara yonelik oldugu vurgulanmistir
(Simsek, 1995). 1914 tarihinde Maarif Nezareti tarafindan ana mektepleri 6gretmenleri ve yoneticileri igin ana
mektepleri 6gretim programlar1 ve bu programlarda yer alan dersleri agiklayan bir belge yaymlanmistir (Celik,
2007). Ana mektepleri ilk programlari ve uygulamalarina iliskin 1914 tarihli belgenin: Italyan okul éncesi
egitimcisi bayan Montessori’den ilham aldig1 goriilmektedir. Bu belgeye gore ana mekteplerinin dersleri;
Musahabat-1 Ahlakiye (Ahlaki konusmalar), Resim, Bahge dersleri, Lisan (Anadil),Hayat ve Hareket dersleri,
Musiki, Esya (Tabiat Bilgisi) ve Jimnastiktir. Bu programlarda Balkan Savaglarinin izleri de goriilmektedir.
Ornegin, Jimnastik dersinde gocuklarin tiifek tutmaya aligtirilmalar1 da istenmektedir. Bu belge iilkemizde ilk
kez, ana mektepleri diizeyinde dramatizasyonun ilk uygulamalarini da getirmektedir (Akytiz, 2004, s. 14). Bu
belgeye gore: Ana mektepleri ve smifi dogrudan dogruya bir egitim-6gretim yeri degil terbiye, hayat ve hareket
okulu, ¢ocuk bahgesidir. Ana mektepleri ve smiflarinda kesin bir miifredat programi yoktur. Ana terbiyesini
vermekle gorevli olan miirebbiler yahut miirebbiyeler, cocuk terbiyesinin esaslarma kargsi hareketlerde
bulunmamak sartiyla derslerin saat ve miktarin istedikleri gibi tadil degistirebilirler. Musahabat-1 Ahlakiye ve
Esya dersleri gibi dikkat ve diisiinmeyi gerektiren derslerin 6gleden once verilmesi tercih edilmelidir. Diger
dersler 6gleden 6nce veya sonra verilebilir. Ana mekteplerine dort, bes ve alt1 yasindaki ¢ocuklar kabul olunur.
Ana mektebi cocuklari ibtidai mektepleri igin belirlenen vakitte okula gelecek ve ayni saatte evlerine
doneceklerdir. Ana kisminda dersler yirmiser dakikadan daha ¢ok devam etmeyecek ve her yirmi dakika dersi
yirmi dakika teneffiis, hareket-i bedeniye (beden hareketleri), oyun, musiki gibi egitimsel faaliyetler izleyecektir
(Akytiz, 2004, s. 14). Ana mektepleri miifredatindaki dersler asagidaki gibidir: Hayat ve Hareket dersleri; Bu
derslerin amaci ¢ocuklarin bedensel ve zihinsel yeteneklerini kullanmay1 6gretmektir (Giidek, 2012). Dersler
karsilikli konusma seklinde olacak, ¢ocuklarin konusurken rahat olmalarina 6zgiirce kendilerini ifade etmelerine
izin verilecektir. Kuklalar ve gorsel esyalari kullanilarak ¢ocuklarin bu esyalar hakkinda konusmalar:
saglanacaktir. Musiki; Mekteplerde 6gretilecek musiki pargalar: sozleri ve miizigiyle basit cocuklarin ve hoslarina

gidecek sekilde sevimli ve canli olacaktir (Akytiz, 2004). Musiki pargalar1 oturarak soylenmemeli ayakta ve
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hareket ederek soylenmelidir. Jimnastik; Mekteplerde jimnastik dersinde yapilan jimnastik hareketleri ¢cocuklarin
sevecegi sekilde, topluluk halinde ve musiki ile birlikte yapilacaktir (Giidek, 2012). Onlar igin en iyi jimnastik,

terbiyevi oyunlardir.
4. Sonuclar ve Oneriler

4.1. Sonug

Osmanli'da egitimde diizenlemeler yapilmasi gerektiginin anlasilmasi sonucu yeni okullar agilmasi ve
modernlesme girisimleri 18. yiizyil sonlarinda askeri okullarin agilmasi ile baglamigsa da egitim alaninda gergek
anlamda modernlesme ¢alismalari Tanzimat donemine denk gelmektedir. Osmanli Devleti'nde tiim alanlarda
bas gosteren degisim ve modernlesme ihtiyaci egitim alaninda da hissedilmigtir. Klasik Osmanli egitim
miiesseseleri disindaki ilk sivil 6gretim kurumlari olan riistiyeler Sultan II. Mahmut tarafindan tegkil edilmistir.
Bu okullara 6gretmen yetistirmek i¢in Dariilmuallimin-i Riistiye agilmistir. Riistiyelerin 6gretim programina
diinyevi dersler de eklenmistir. Fakat Istanbul disindaki riistiyelerin birgogu bina ve 8gretmen eksikliklerinden
dolay1 istenen hedefe ulasamamis gene eski usiil egitime devam etmistir. 1869 yilinda yaymlanan Maarif-i
Umiimiye Nizamnamesi ile egitim sistemi igin hiyerarsik bir yapi kurulmus ve bir¢ok kokli degisiklik
ongoriilmiistiir. Nizamname ile ilkogretim (mahalle ve riistiye mektepleri), ortadgretim (idadi ve sultani) ve
yliksekogretim (Dariilmuallimin, Dariilmuallimat, Fen ve Sanayi mektepleri ile Dariilfiintin) seklinde tig
kademeden olusan bir hiyerarsi planlanmigstir. Orta ogretimde idadiler iki ornekle kalmis ve sultanilerin tek
ornegi Galatasaray Sultanisi olmustur. Dariilfiintinun agilmas: gecikmis nizamnamedeki yiiksekdgretim kararlar

da tam anlamiyla uygulanamamustir.

Nizamname ile alman kararlarin tamami Tanzimat donemi igerisinde uygulamaya konulamamigstir. Bu
degisikliklerin uygulamaya gecmesi ancak 2. Abdiilhamid déneminde miimkiin olmustur. ilkokul egitimi
yayginlastirilmaya calisilmistir. Tanzimat doneminde sadece Istanbul’daki cocuklar icin konulan okula devam
zorunlulugu bu dénemde tiim Osmanli Devleti sinirlari iginde yasayan ¢ocuklar i¢in getirilmistir. ilkbgretimde
hedeflenen modernlesme ibtidailerin agilmasiyla gerceklestirilmeye ¢alisilmistir. Giderek yayginlasan ibtidailer
zamanla mahalle mekteplerinin yerine ge¢cmeye baslamis ve devlet tarafindan resmi yazilarda ilkdgretim
kurumlarindan ibtidai olarak bahsedilmeye baslanmistir. Idadidilerin agilmasi ile eski 6nemlerini kaybeden
statiileri konusunda bir karmasa yasanan riistiyeler de ibtidailerle birlestirilerek ilkdgretim sistemi yeni bir sekil

almastir.
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Balkan savaslarindan sonra agilmaya baslanan anaokullar1 ¢ocuk egitiminde tilkemizde kaydedilen énemli bir
gelismedir. Isvicre anaokullari 6rnek alinarak kurulan anaokullarinda ilk zamanlarda Ermeni ve Yahudi kadin
egitimciler egitim-O6gretimi slirdiirmiislerdir. Dariilmuallimat biinyesinde agilan Ana Muallime Mektebi

anaokulu 6gretmeni ihtiyacini karsilamaya ¢alismistir.

Osmanli Devleti'nde Tanzimat'in ilani ile baglayan ¢ocuk egitimde modernlesme ¢abalar1 1. Diinya savasinin
baslamasina kadar devam etmistir. Kemal Efendi, Emrullah Efendi, Sat1 Bey, Selim Sabit Efendi, Said Bey,
Mehmet Cevdet Efendi, Ahmet Cevdet Pasa, Ismail Mahir Efendi ve Mustafa Resit Pasa gibi isimler tilkemizde
gocuk egitiminin modernlesmesi i¢in ¢aba gostermislerdir. Cumhuriyetin kurulmasiyla birlikte her alanda

yapilan reformlar egitimde de yapilmus bir anlamda eski cabalar devam ettirilmistir.

Osmanli Devleti'nin ¢ocuk egitiminde modernlesme c¢abalar1 bazi engellerle karsilasmistir. Bunlar; bazi
kesimlerin (ulema) tepkisi, savaslar ve toprak kayiplari nedeniyle yasanan maddi ve manevi zorluklardir. Cocuk
egitiminde yapilan yeniliklerin Osmanli Devleti'nin ihtiyaglarini karsilamada ve devleti yeniden yapilandirmada
yetersiz oldugu sOylenebilir. Tiim bu zorluklara ragmen Osmanli zamaninda atilan bu adimlar giintimiizdeki
bir¢ok kurumun da temelini tegkil etmistir. Tanzimatla baglayan bu yolculuk bugiin hala hiz kaybetmeden devam

etmektedir.

Osmanli Devleti'nde uzun bir siireci kapsayan ¢ocuk egitiminde modernlesme ¢abalarina o zamanin sartlarini
goz oniinde bulundurarak bugiiniin penceresinden bakilacak olursa yapilan bazi yanhgliklar goze carpmaktadir.
Bunlardan birisi egitimin ¢ok uzun yillar ihmal edilmesinden dolay1 6gretmenlerin ve egitim sisteminin cagin
ihtiyaglarmi karsilamaktan uzak olmasidir. Bunun sonucunda agig1 kapatmak igin hizh bir sekilde Bati’dan ithal
edilen egitim programlar1 istenen basariy1 saglayamamuistir. Devlet kendi ihtiyag ve hedeflerine gore bir egitim
sistemi kuramamuigtir. Eger 19. ylizyil baslarinda okuldncesi, ilkogretim, lise, tiniversite, 6gretmen yetistirme,
egitim tegkilatlanmasi, okul ve yurt ingas1 konularinda es zamanh yenilikler yapilabilseydi egitim ve dolayisiyla
devletin gidisati da olumlu yonde etkilenebilirdi. Tamamen Osmanli Devletine 6zgii bir egitim sistemi
olusturulabilse ve Ozellikle egitim seviyesi ilkogretimden yukariya ¢ikamayan tasrali ¢ocuklarin mesleki ve
teknik alanda egitimleri saglanabilseydi devletin kalkinmasi da saglanabilirdi. Cocuk egitiminde bugiinkii
duruma baktigimizda yine siirekli degisen miifredat programlar1 goze carpmaktadir. Egitimde yapilan
yenilesmelerin sonuglar1 goriilmeden yeni diizenlemeler yapilmaktadir. Bu g¢alismalarin temelinde egitim

sistemimizi Ogrencilerin bilgiyi kesfetmesini saglayacak sekilde diizenlenmek ve uluslararasi sinavlardaki
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akademik basar1 diizeyimizi arttirma istegi yatmaktadir. Egitimde kaliteyi arttirmak igin teknolojik alt yap1 da

yenilenmeye calisilmaktadir.

Osmanli yenilesme hareketleri doneminde olumlu yonde etkisi olan ¢aligmalar da yapilmistir. Halen varhigin
bagariyla devam ettiren Dariissafaka ve Galatasaray Liseleri o yillardan giintimiize kadar gelen iki projedir.
Riigtiyeler, ibtidailer ve anaokullariin acgilmasi bugiinkii ilkogretim sistemimizi olusturmalar1 agisindan faydal
olmustur. Milli Egitim Bakanliginin temellerinin de bu dénemde atilmis olmasi modernlesme déneminde yapilan

calismalarin 6nemini ortaya koymaktadir.

4.2, Oneriler

Bu galismada, Osmanli yenilesme hareketleri doneminde g¢ocuk egitimi konusunda var olan bulgulara yer
verilmistir. Konu ile ilgili oldugu tespit edilen kaynaklar incelenmistir. Yenilesme hareketleri doneminde egitim
ile ilgili gelismelerin yani sira, 6gretim programlar1 ve okullarin fiziksel yapis1 ve egitim tegkilati konusunda
yapilan gesitli degisikliklere, problemlere ve eksikliklere yer verilmistir. Bu kapsamda arastirmadan elde edilen

bulgular 1s181nda asagidaki oneriler getirilmistir:

e Osmanl yenilesme hareketleri donemi doneminde ¢ocuklara egitim veren ibtidai ve riistiye binalarmin
hala ayakta olanlar egitim miizesi olarak tekrar diizenlenerek 6gretmen, 6grenci ve konuya ilgi duyan
arastirmacilarin hizmetine sunulmasi 6nerilmektedir.

e Osmanl yenilesme hareketleri donemi doneminde ¢ocuk egitimi alaninda yapilan kanun, yonetmelik ve
talimatnameler igin bir elektronik arsiv olusturularak ogretmen, Ogrenci ve konuya ilgi duyan
arastirmacilarin hizmetine sunulmasi 6nerilmektedir.

e Osmanl yenilesme hareketleri doneminde ¢ocuklar i¢in hazirlanarak ibtidai ve riistiyelerde okutulan ders
kitaplar1 hakkinda yapilacak c¢alismalarin egitimciler igin Onemli bir kaynak olusturabilecegi
diistintilmektedir.

o Ulkemizde gocuk egitiminde yasanan problemlerin sadece giiniimiizde var olmadigi ve bugiin yasanan
bir¢ok problemin benzer bir sekilde Osmanli doneminde de yasandig1 goriilmektedir. Cocuk egitiminin
giincel sorunlar1 ile ilgili c¢alismalar yapilirken {ilkemizin gec¢miste yasadigi deneyimlerden

taydalanilmasi onerilmektedir.
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5. Ek Bilgi

Bu calisma Arslan’in Orhon danismanhiginda hAkdeniz Universitesi, Egitim Bilimleri Enstitiisii, Egitim
Programlari ve Ogretim Bilim Dali'nda hazirlamis oldugu “Osmanl: yenilesme hareketleri doneminde ocuk egitimi”

baslikli yiiksek lisans tezinden tiiretilmistir.
Etik Beyan

Bu ¢alismanin, 6zgiin bir ¢alisma oldugunu; ¢alismanin hazirlik, veri toplama, analiz ve bilgilerin sunumu olmak
iizere tiim asamalarindan bilimsel etik ilke ve kurallarina uygun davrandigimizi; bu ¢alisma kapsaminda elde
edilmeyen tiim veri ve bilgiler icin kaynak gosterdigimizi ve bu kaynaklara kaynakcada yer verdigimizi;
kullanilan verilerde herhangi bir degisiklik yapmadigimizi, ¢alismanin Committee on Publication Ethics

(COPE)'in tiim sartlarini ve kosullarini kabul ederek etik gorev ve sorumluluklara riayet ettigimizi beyan ederiz.
Cikar Catismasi ve Yazar katkilar1

Bu calismada herhangi bir kurum, kurulus veya kisiyi dolayll ya da dogrudan etkileyebilecek c¢ikar catisma

yoktur. Yazarlar calismaya esit oranda katk: saglamistir.
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7. Extended Summary

The constant backwardness of the Ottoman Empire in wars against the West caused the rulers of the period to
turn to the West. The intellectuals who saw the situation of the Ottoman Empire and the notables of the state
thought that the way to get rid of the collapse is to make reform. The reason for the decline of the state was
questioned and it was concluded that the West was superior in the military field. The reforms made in the 17th
century were mostly carried out in the military field. However, over time, the idea that the Ottoman Empire
should make innovations not only in the military field but also in the political, social, and legal fields started to
prevail. Advancing with small steps, Western style education and institutionalization accelerated after 1789. The
Tanzimat period started with the reading of the Giilhane Hatt-1 Hiimayunu in 1839. This period has an important
place in our history in that the institutions established during the Tanzimat period form the basis of many state
institutions that already exist today. The reforms in the Tanzimat period, on the other hand, predicted changes in
the political, social and legal fields, but showed a feature that tried to change the country's order without leaving
conservative lines. The basis of the outstanding dualities in many institutions and practices within the Ottoman
State is based on the policy of preserving the old and establishing the new next to the old during the Tanzimat

period.

During the Tanzimat period, everything belonging to Western culture entered the borders of the Ottoman Empire
and the Western influence was reflected in the lifestyle, culture, dressing, and tools used by the people. The

change in the Ottoman Empire also affected the children. In the streets of cities such as Istanbul, Izmir and
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Thessaloniki where commercial relations with the West are stronger than other provinces, shops selling children's
toys and clothing were opened, children's magazines were published, and works on children's literature began
to be produced. Child health and education gained importance in this period. While there were changes in the
state structure, changes started in the field of education. Neighborhood schools continued to exist, but their
curriculum was also revised. The Tanzimat period was a period when many innovations were made, especially
in the field of child education. Regulations regulating education and training were issued, educational programs
were reorganized to include worldly knowledge as well as religious knowledge, new primary and secondary
education institutions were opened and these institutions were tried to be expanded within the borders of the
country. Efforts to spread the institutions providing education to children throughout the country intensified in
this period. The first job done to spread education throughout the country was to open junior high schools in the
provinces. Although the high school students were the first school opened in the provinces by the state, it was

the highest educational institution in the provinces where they were until the 1880s.

It is necessary to train teachers for the newly opened schools for the education of children. For this reason, training
teachers for newly opened junior high schools and other educational institutions was also one of the problems
that made the Ottoman state busy during the Tanzimat period. Dariilmuallimin, where teachers will be trained
to implement the new education programs to be implemented in these schools, was opened. Teachers who
graduated from this school have been sent to secondary schools in different regions of the country as teachers.

Dariilmallimin-i Sibyaniye was opened with the aim of developing trainers working in neighborhood schools.

After 1876 II. Reforms in the field of child education during the reign of Abdiilhamid increased in terms of
quantity and quality and continued as a continuation of the Tanzimat period and as a reaction to it. Ibtidai schools,
which were opened in 1872, are important as the primary school opened by the state. Another noteworthy
development in this period was the opening of administrative schools and the loss of importance of high schools
as a secondary education institution. However, despite this, the number of high school students was increased
and new high school buildings were built. Since the 1870s, high school girls have spread in important centers in
the provinces. Likewise, in this period, the number of high schools was increased and spread within the borders
of the state. Another study carried out during the reign of Abdiilhamid is to increase the number of

Dartilmuallimin, which was 4 in the Tanzimat period, to 32.

Constitutional period was a continuation of the movement of innovation and change in education, which started
with the Tanzimat for child education, and continued with Abdulhamid II, and it was the preparation phase for
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the Republican reforms. The Maarif-i Ibtidaiye Kanun-1 Muvakkati (Temporary Primary Education Law) enacted
in 1913 is the most important innovation of the 2nd Mesrutiyet in terms of primary education. Tevhid-i Tedrisat,
which was put into practice in the Republic period, was first put forward during the 2nd Mesrutiyet. Juniors were
abolished and merged with high school seniors. A department was opened in Dariilmuallimat to train teachers

for kindergartens, but this section was closed due to the employment problem of graduate teachers.

Ottoman education history is divided into two as classical and modern periods in terms of its characteristics.
While the period from the foundation of the Ottoman Empire to the period when the first modernization works
began is called the classical period, the period that started with the publication of the Tanzimat Edict is called the
modern period. Schools in the classical period are the continuation of educational institutions from the Seljuks.
Neighborhood schools, madrasahs and rare are institutions that provide education for various purposes in the
classical period. During this period, children receive education in neighborhood schools. In the modernization
period of the Ottoman Empire, the places where children receive primary school education are the neighborhood
schools. Until the last days of the Ottoman state, they undertook the task of being an institution where children
were educated. Primary schools, junior high schools, high schools and kindergartens, which were opened in the
modern period, were also other institutions where children were educated. These institutions have formed a basis

for the schools where children are educated today.

In this study, the current educational institutions in the classical and modernization periods, the education-
training programs of these institutions, the teachers in these institutions and their education-training situations
were tried to be explained with the information obtained from secondary historical sources. It is explained how
school buildings, teachers, educational programs, textbooks and the educational organization of the state have
changed as a result of the modernization efforts that started to be implemented in child education. All these have
been tried to be presented in integrity together with the conditions of the period in which the country was in the
historical process, together with the cause and effect relations. In this context, the changes in the neighborhood
schools giving education to children in the Ottoman Empire and the new educational institutions opened in

addition to these institutions were mentioned.
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