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Learning with Pre-Service Teachers (2009-2020)

Murtaza AYKAC!, Davut KOGCE? & Perihan KORKUT?3

ABSTRACT

This study was conducted to examine the postgraduate theses made in the field of lifelong learning
with pre-service teachers between 2009 and 2020 in terms of their thesis problem, research topic,
conclusions and recommendations. The 23 postgraduate theses constituting the study sample were
determined by means of criterion sampling method from the Higher Education Council’s thesis
database. These theses were used as data collection tools and the study was designed as a qualitative
study using the document review method. The data was analyzed using content analysis. The study
revealed that a significant part of the theses consisted of subjects aimed at revealing the perceptions of
lifelong learning tendencies-competencies and the relationships between lifelong learning and
different variables. In addition, the postgraduate theses predominantly looked at the level of lifelong
learning tendencies of the pre-service teachers and whether lifelong learning competencies-tendencies
differed by gender, grade levels, departments, educational status of parents, academic achievement
and socio-economic levels. As a result, it was revealed that the pre-service teachers' lifelong learning
tendencies were high in most of the theses and that there was a significant difference in terms of
lifelong learning competence by gender. Some suggestions were made based on these results.
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competence
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AYKAC, KOGCE & KORKUT
A Thematic Analysis of Theses Made in the Field of Lifelong Learning with Pre-Service Teachers (2009-2020)

INTRODUCTION

With the development of science and technology in the 21st century, the competences
related to knowledge and knowing have changed. As a result of this change, the roles of
teachers have also changed in the light of the recent developments.

Teachers are expected to develop the students” emotional and social behavior in direct
and indirect ways and to raise them as lifelong learners. It is also important that teachers
themselves are willing to update themselves, engage in personal relationships and gain
professional skills (Akta, 2019) in addition to having competences of planning, applying, and
evaluating the teaching (MOE, 2006; Aykag, 2014).

A strong lifelong learning culture is a sine qua non for the personal, social and
economical development of individuals living in developing countries (Caliskan Toyoglu,
2016) as it enables individuals to effectively solve the problems they encounter in different
periods of their lives. A lifelong learning culture is a set of behaviors that emerge with
beliefs, values and attitudes conducive to learning shared by a group of individuals
throughout their lives (OECD, 2010). In this sense, it is imperative that teachers have a
lifelong learning culture and competence. The ability of teachers to develop these
competencies depends on being able to update their professional and general cultural
knowledge according to the changing times. Only in this way can teachers contribute to the
development of lifelong learning cultures and competencies for both themselves and their
students. Most of the professional, personal, and social skills are gained during the pre-
service teacher education period.

Teachers establish their own perspectives on education and teaching and make use of
their knowledge from the education they received in their undergraduate years. Thanks to
this education, they can play a pioneering role in shaping the society. Therefore, it is
important to find out the pre-service teachers' views towards lifelong learning. Thematic
studies on the concept of lifelong learning have been undertaken since 2009 (Yenen et al.,
2016; Yiiksel et al., 2016; Kilig, & Yilmaz, 2019; Kiling & Uzun, 2020). Many of these studies
consisted of research studies in different fields and samples. However, the literature review
for this study has revealed that despite the existence of studies on thematic examination of
postgraduate theses on lifelong learning, the theses with pre-service teachers have not yet
been examined. It seems important to analyze the theses made on pre-service teachers
specifically in order to be able to take a holistic look at the perceptions and competencies of
future teachers who will play an important role in shaping the society. This study bears
importance because it provides a scientific analysis of postgraduate theses made in the field
of lifelong learning with pre-service teachers between 2009 and 2020 in terms of their thesis
problem, research topic, conclusions and recommendations. It also serves as a database on
the issue for future researchers.

Purpose and Problem of the Study

This study, which aimed to investigate the postgraduate theses made in Turkey
between 2009 and 2020 in the field of lifelong learning with pre-service teachers in terms of
their thesis problem, research topic, results and recommendations parts, examines the
following research questions:

43.
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1. What is the distribution of the theses according to levels, categories, years, research
methods, data collection tools, and data analysis techniques?

2. What is the distribution of the theses according to their research topic, problem
question, results and recommendations?

Limitation of the Study

This study is limited to the postgraduate theses screened in the HEC National Thesis
Centre database and conducted only between 2009 and 2020 with pre-service teachers in the
field of lifelong learning.

METHOD
Research Model

This research is a qualitative study using the document review method. Document
review is the analysis of written materials that contain information about the case or facts
intended for investigation. Document review makes it possible to analyze written documents
produced on a subject and within a certain period of time (Yildirim, & Simsek, 2018).

Sampling

The universe of this research constituted 23 postgraduate theses that were published in
the HEC postgraduate thesis screening database between the years 2009 and 2020 in Turkey.
Criterion sampling method was used to reach the publications related to lifelong learning
with pre-service teachers. The criteria for selection were the existence of the keyword lifelong
learning and the accessibility of the thesis on the database. The screening with such criteria
resulted in 23 postgraduate theses.

Data Collection

The postgraduate theses made with pre-service teachers on lifelong learning between
January 2009 and May 2020 in Turkey were collected as the data for this study.

Data Analysis

Content analysis was used to analyze the data. In content analysis, the data is
organized and interpreted according to their similarities and differences within the
framework of certain concepts and themes (Yildirim, & $imsek, 2018). In the data analysis,
the theses were categorized and examined by the two researchers separately (Merriam,
1988). The examination was done categorically in the following terms: the type and category
of the thesis, information about the university and the publication year, the methods, data
collection tools, data analysis types used in the thesis, the research topic the problems
handled in the thesis, and the results and recommendations of the theses. Next, the
consistency of the independent analyses conducted by the two researchers was calculated by
using the formula "Reliability = (Number of matching categories) / (Total number of
matching and incompatible categories)" (Miles, & Huberman, 1994). As a result of this
calculation, it was observed that the analyses made by the two researchers match by 80%.
Since the consistency between two different encoders was over 0.70, the coding was accepted
as reliable (Miles, & Huberman, 1994). Finally, in order to reach a consensus, these categories
were re-examined by the researchers to clarify the categories that were similar, and to
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discuss the categories that were not similar. In addition, the latest version of the codes and
themes were presented to the opinion of two field experts and necessary corrections were
made in line with their suggestions.

The final version of the codes created as a result of the analysis is presented in tables
with frequency and percentage values in the findings section. While analyzing the research
topics, problems, results and recommendations in the theses, only the parts related to pre-
service teachers and lifelong learning were examined and parts that are not directly related
to lifelong learning were excluded from the analysis. Since the data from some theses fall
under more than one code at the same time, the total frequency and percentage values given
in some tables may exceed 100%.

FINDINGS

In this section, the data obtained through the thematic examination of the content of
postgraduate theses conducted with prospective teachers are presented with tables with
frequency and percentage values. The distribution of theses according to their levels is given
in Table 1.

Table 1. Distribution of thesis levels

Thesis Level f %
Graduate 21 91,30
PhD 2 8,70

When Table 1 is analyzed, it can be seen that 21 (91.30%) of the theses carried out with
pre-service teachers are at master's level and 2 (8.70%) are at the doctorate level. The
distribution of theses by categories is given in Table 2.

Table 2. Distribution of thesis categories

Thesis Category f Y%
Research- Examination 23 100
Theoretical-Review 0 0

As seen in Table 2, 23 (100%) of postgraduate theses made with pre-service teachers on
lifelong learning are in the research-examination category. The distribution of theses
according to the years in which they were made is given in Table 3.

Table 3. Distribution of theses by years

Year of Publication f %

2019 14 60,85
2018 2 8,70
2017 1 4,35
2016 4 17,40
2015 1 4,35
2014 1 4,35

45.
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In Table 3, when the distribution of theses related to lifelong learning with pre-service
teachers is examined by years, 14 theses (60.85%) were made in 2019, 4 (17.40%) theses in
2016, 2 (8.70%) in 2018. One thesis was made in 2014 and 2015 each (8.80%). In 2009, 2010,
2011, 2012, 2013, 2020, there were not any theses made with the teacher candidates on the
subject of lifelong learning. The distribution according to the research method used in theses
is given in Table 4.

Table 4. Distribution of theses by research method

Research Method f %
Quantitative Relational 13 56,55
Descriptive 7 30,40
. Exploratory sequential 2 8,70
Mixed Unspecified 1 4,35

When the distribution of theses according to the research methods used is analyzed in
Table 4, 13 (56.55%) of the theses used the relational and 7 (30.40%) descriptive method
within the scope of the quantitative approach. In addition, in two theses (8.80%), the
explanatory sequential type of mixed method was used. In 1 thesis (4.35%), the mixed
method type was not specified. The distribution of theses by data collection tools is given in
Table 5

Table 5. Distribution of theses by data collection tools

Data Collection Tools f %
Scale- Questionnaire 23 100
Interview 3 13,04

When the distribution of the theses on lifelong learning with prospective teachers
according to data collection tools is examined, it is seen that a scale or questionnaire was
used in all 23 (100%) of the theses. In addition, since 3 theses are made with mixed methods,
interview technique was used as a data collection tool in these theses. The distribution of
theses according to data analysis is given in Table 6.

Table 6. Distribution of data analysis used in theses

Data Analysis Techniques f %
ANOVA (Variance analysis) 17 73,91
Frequency/percentage 14 60,85
t-test 14 60,85
Kolmogorov-Smirnov 12 52,20
Correlation Analysis 8 34,80
Shapiro-Wilk 4 17,40
Mean/Standard Variation 4 17,40
Quantitative Pearson Moments Product Correlation 4 17,40
Scheffe 4 17,40
Chi-square 2 8,70
Levene 1 4,35
Graphic 1 4,35
Mann Whitney U Test 11 47,80
Non-Parametric Tests Kruskal Wallis H Test 11 47,80
Tukey Test 3 13,04
Qualitative Descriptive Analysis 3 13,04
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As seen in Table 6, when the distribution of data analysis used in theses on lifelong
learning with prospective teachers is examined, ANOVA (variance analysis) in 17 (73.91%),
frequency / percentage and t-test in 14 (60.85%), Kolmogorov-Smirnov in 12 (52.20%),
correlation analysis in 8 (34.80%), Shapiro-Wilk, mean / standard deviation, Pearson moment
product correlation and Scheffe in 4 (17.40%), 2 (17.40%), chi-square and Levene, chart were
used in one thesis each (4.35%). It is seen that in 11 of the non-parametric tests (47.80%) Mann
Whitney u and Kruskal Wallis test were used, and in 3 of them (13.04%) Tukey test was used.
In addition, descriptive analysis was used in the three mixed methods theses. The distribution
of theses according to research topics is given in Table 7.

Table 7. Distribution of theses by research topic of study

Research topic Theses f %

Akta (2019), Altay Yorulmaz (2019), Altintas (2019),

Atagiin (2019), Aydin (2018), Bahadir (2019), Boyaci

(2019), Boztepe (2017), Bulag (2019), Cetin (2019),

Diindar (2016), Giir Erdogan (2014), Kahraman 20 86,80
(2019), Keles (2019), Ozoglu (2019), Satiroglu (2019),

Selcuk (2016), Sahin (2019), Tatlisu (2016), Yasa

Lifelong learning tendency -
perception of competencies

(2018)

At

titude towards postgraduate Altintas (2019), Kabatas (2019) 2 8,70
education
Digital literacy Boyaai (2019), Ozoglu (2019) 2 8,70

t 1f-effi lief and

Co.mpu er self-efficacy belief an Atagiin (2019) 1 435
attitude
Social emotional learning Akcaalan (2016) 1 4,35
Desire for career development Aydin (2018) 1 4,35
Communication satisfaction level = Boztepe (2017) 1 4,35
Le;'irnmg approach and self- Cetin (2019) 435
efficacy 1
Mental arithmetic Demir (2017) 1 4,35
Factors affecting lifelong learning  Giir Erdogan (2014) 1 4,35
Tochnol - -

echnology adfilctlon and its Giiclit (2015) 1 435
reflections on life
Attitudes towards English Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Knowledge and literacy Yasa (2018) 1 4,35
Self-efficacy beliefs Sel¢uk (2016) 1 4,35
Interest in sports Tatlisu (2016) 1 4,35

Considering the distribution of theses according to their subjects, 20 (86.80%) of them
investigated pre-service teachers' perception of lifelong learning tendency-competencies and
2 (8.70%) of them investigated the lifelong learning tendencies and attitudes towards
postgraduate education and lifelong learning and digital literacy issues. In addition, 14
theses with prospective teachers examined the relationships between lifelong learning trends
and some variables. The distribution of theses according to research problems are given in
Tables 8, 9 and 10.
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Table 8. The distribution of thesis problem according to lifelong learning tendency, perception and
opinions

Theses f %
Akta (2019), Altay Yorulmaz (2019), Altintas (2019), Atagiin
(2019), Aydin (2018), Bahadir (2019), Boyaci (2019), Bulag
(2019),Cetin (2019), Diindar (2016), Giir Erdogan (2014),

Problems

Lifelong learning

tendency Kabatas (2019), Kahraman (2019), Keles (2019), Ozoglu 19 82,61
(2019), Satiroglu (2019), Sahin (2019), Tatlisu (2016), Yasa
(2018),
Prediction of lifelong ;| 7019), Giir Erdogan (2014) 2 8,70
learning competencies
Opinions about lifelong |-+ 7019) Giir Erdogan (2014), Selcuk (2016) 3 13,04

learning competencies

When the distribution of the problems of theses on lifelong learning with teacher
candidates according to their lifelong learning tendency, perception and opinions are
analyzed (see Table) , it is seen that 19 (82.61%) of the theses are looking for answers to the
problem of teacher candidates' lifelong learning tendencies.

Table 9. Distribution of the problem of theses according to the relationship between lifelong learning

tendency and prospective teachers’ profiles

Problems Theses f %
Akcalan (2016), Akta (2019), Altay Yorulmaz (2019) Altintas
(2019), Atagiin (2019), Aydin (2018), Bahadir (2019), Boyaci
(2019), Boztepe (2017), Bulag (2019), Cetin (2019), Diindar
Gender (2016), Giiclii (2015), Kabatas (2019), Kahraman (2019), Keles 22 95,70
(2019), Ozoglu (2019), Satiroglu (2019), Selguk (2016), Sahin
(2019), Tatlisu (2016), Yasa (2018),
Akcalan (2016), Altintas (2019, Atagiin (2019), Aydin (2018),
Bahadir (2019), Boyaci1 (2019), Boztepe (2017), Cetin (2019),
Class level Diindar (2016), Keles (2019), Satiroglu (2019), Selcuk (2016), 16 69,57
Sahin (2019), Tatlisu (2016), Yasa (2018), Altay Yorulmaz
(2019)
Akta (2019), Boyaci (2019), Bulag (2019), Cetin (2019), Giiclii
Department (2015), Kahraman (2019), Ozoglu (2019), Selguk (2016), Sahin 10 43,40
(2019), Tatlisu (2016), Yasa (2018)
Mother’s educational Bahadir (2019), Bulag (2019), Diindar (2016), Keles (2019), ” 30.40
background Satiroglu (2019), Sahin (2019), Altay Yorulmaz (2019) !
Father’s educational Bahadir (2019), Bulag (2019), Diindar (2016), Keles (2019), ” 30.40
background Satiroglu (2019), Sahin (2019), Altay Yorulmaz (2019) !
Academic achievement  Akcalan (2016), Bahadir (2019), Bulag (2019), Diindar (2016), 6 2610
level Selguk (2016), Altay Yorulmaz (2019) !
Socio-economical status égig;?iﬁg?&jﬂj‘;‘:;((22(())1199)% Diindar (2016), Satiroglu 5 21,70
E:t KE; ; :f;tseﬁ‘oc’l Atagiin (2019), Kahraman (2019), Keles (2019), Satiroglu s 2170
(2019), Selcuk (2016) ’
from
Boyaci (2019), Selguk (2016), Tathisu (2016),
Age Yaysa o18) 4 17,40
Residential area Bahadir (2019), Keles (2019), Satiroglu (2019), Sel¢uk (2016) 4 17,40
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Table 9 — Continuous

Problems

%

Wish to carry on

Bulag (2019), Diindar (2016), Satiroglu (2019), Altay

graduate study Yorulmaz (2019) 1740
Internet use Boyac (2019), Bulag (2019), Diindar (2016), Kabatas (2019), 17,40
Preference of the

department that they Bulag (2019), Diindar (2016), Altay Yorulmaz (2019) 13,04
are studying in

hly i f th

Monthly income of the 1, 11+ 0015, Keles (2019), Tathsu (2016) 13,04

family
versitv th

University that they are . 4. (2016), Altay Yorulmaz (2019) 8,70
studying in

Education type Diindar (2016), Selguk (2016) 8,70
Participation in student Satiroglu (2019) 435
groups

Ordeir (?f birth between Bahadir (2019) 435
the siblings

Engagement in sports Tatlisu (2016) 4,35
The type of sports that Tathsu (2016) 435
they engage in

The duration of

engagement in sports Tatlisu (2016) 4,35
per week

Internet access Kabatas (2019) 4,35
I A

nternet Access Kabatas (2019) 4,35
preferences
Technological device

that is used the most Giiglii (2015) 4,35
often
Mother’s employment  Giiglii (2015) 4,35
Father’s employment Giiglii (2015) 4,35
Personality type Satiroglu (2019) 4,35
Fore.l g.n language Satiroglu (2019) 4,35
proficiency

Professional and Satiroglu (2019) 4,35
personal development

Frequency of reading a y
book Satiroglu (2019) 4,35
The 1 f the hi

e love of the history Sahin (2019) 435

lesson

When the relation between lifelong learning tendency and teacher candidates' profiles is
examined within the scope of the problems of the theses (see Table 9), we see that 22 (95.70%)
theses looked at problems related to teachers' lifelong learning competencies-gender, 16 of
them (69.57%) to grade level, 10 (43.40%) to departments, 7 (30.40%) to mother and father
education levels, 6 (26.10%) to academic achievements, and 5 (21,70%) to the socio-economic
levels and whether there is a significant difference according to the type of high school they

graduated from.
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Table 10. Distribution of the problem of theses according to relationships between lifelong learning

and different topics
Problems Theses f %
Social emotional learning levels Akcalan (2016) 1 4,35
Attitudes towards graduate education Altintas (2019 1 4,35
Computer self-efficacy belief Atagiin (2019) 1 4,35
Attitudes towards computer Atagiin (2019) 1 4,35
Wish for career development Aydin (2018) 1 4,35
Digital literacy level Boyac1 (2019) 1 4,35
Communication satisfaction level Boztepe (2017) 1 4,35
Learning approaches and self-efficacy Cetin (2019) 1 4,35
Satisfaction with their academic field Giir Erdogan (2014) 1 4,35
Tendency to the teaching profession Giir Erdogan (2014) 1 4,35
Readiness level for e-learning Kabatas (2019) 1 4,35
Attitudes towards English Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Digital literacy Ozoglu (2019) 1 4,35
Self-efficacy belief with perceptions of competence Selguk (2016) 1 4,35
Information literacy skills Yasa (2018) 1 4,35

Each of the 17 theses looked at a different issue of interest to see its relation with
lifelong learning tendencies (see Table 10). These subjects include social emotional learning
levels, attitudes towards graduate education, computer self-efficacy belief, attitudes towards
computer, wish for career development, digital literacy level, communication satisfaction
level, learning approaches and self-efficacy, satisfaction with their academic field, tendency
to the teaching profession, wish for career development, readiness level for e-learning,
attitudes towards English, personality types, digital literacy, self-efficacy belief with
perceptions of competence, and information literacy skills.

The results obtained in theses are grouped in terms of lifelong learning tendency,
perception and opinions, whether there is a significant difference according to some traits of
teacher candidates, and given in Tables 11, 12 and 13.

Table 11. Distribution of the results obtained in theses on lifelong learning tendency, perception and
views

Theses f %
Akta (2019), Altintas (2019), Bahadir (2019), Boyact
(2019), Bulag (2019), Cetin (2019), Diindar (2016),

Results

Lifelong learning trends are high Giir Erdogan (2014), Keles (2019), Ozoglu (2019), 11 47,80
Tatlisu (2016), Altay Yorulmaz (2019)
. . Atagiin (2019), Kabatas (2019), Kahraman (2019),
Lifelong learning trends are moderate Satiroglu (2019), Sahin (2019), Yasa (2018) 7 30,40
Lifelong learning trends are low. Aydin (2018) 1 4,35
There is a positive significant relationship between
the sub-dimensions of lifelong learning Cetin (2019) 1 4,35
competencies.
Life-long 1 i tenci thy t
ife-long learning competencies are the bes Giir Erdogan (2014) 1 435
predictors of lifelong learning trends
The | dictor of lifelong 1 ing tendencies i
e low predictor of lifelong learning tendencies is Giir Erdogan (2014) 1 435
academic field satisfaction
Thy to devel lly and
ey are eager to develop personally an Bulac (2019) 1 435
professionally.
Lifelong 1 i i i
ifelong learning means continuous updating and Selcuk (2016) 1 435

being able to catch up with change.
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When the distribution of the research results reached in the theses related to lifelong

learning tendency, perception and opinions are examined, 11 (52.20%) of the theses found

that the pre-service teachers' lifelong learning tendency is high, 7 (30.40%) showed that there
is a positive meaningful relationship between pre-service teachers' life-long learning
tendencies at a medium level, and 1 (4,35%) found the tendencies as low level.

Table 12. Distribution of the theses which found that there is no difference between lifelong learning
tendency and some of the trainees’ characteristics

Results Theses f %
Akta (2019), Boztepe (2017), Cetin (2019),
Gender Diindar (2016), Gliglii (2015), Keles (2019), Yasa 7 30,40
(2018)
Altintas (2019), Atagiin (2019), Bahadir (2019),
Class level Diindar (2016) Selcuk (2016), Sahin (2019), 7 30,40
Tatlisu (2016)
Bahadir (2019), Bulag (2019), Diindar (2016),
Mother’s educational background Keles (2019), Satiroglu (2019), Sahin (2019), 7 30,40
Altay Yorulmaz (2019)
Bahadir (2019), Bulag (2019), Diindar (2016),
Father’s educational background Satiroglu (2019), Sahin (2019), Altay Yorulmaz 6 26,10
(2019)
The type of high school that they Atagiin (2019), Kahraman (2019), Keles (2019), 5 21.70
graduated from Satiroglu (2019), Selguk (2016) !
The department that they are studying Akta (2019), Ozoglu (2019), Sahin (2019), 5 21.70
in Tatlisu (2016), Yasa (2018) !
Socio-economic status Bahadir (2019), Diindar (2016) Satiroglu (2019), 4 17,40
Altay Yorulmaz (2019)
Class level Akcaalan (2019), Boyaci (2019), Altay Yorulmaz 3 13,04
(2019)
Residential area Bahadir (2019), Satiroglu (2019), Selguk (2016) 3 13,04
Age Boyaci (2019), Sel¢uk (2016) 2 8,70
Their university Diindar (2016), Altay Yorulmaz (2019) 2 8,70
Wish to carry on graduate study Satiroglu (2019) 1 4,35
Participation in student groups Satiroglu (2019) 1 4,35
Academic achievement level Bulag (2019) 1 4,35
Order of birth betwen siblings Bahadir (2019) 1 4,35
Education type Diindar (2016) 1 4,35
Preferenge of.the department that they Diindar (2016) 1 435
are studying in
Technological device that is used the Giiclii (2015) 1 435
most often
Tim.e spent with the technological Giiglii (2015) 1 435
device
Mother’s employment Giiglii (2015) 1 4,35
Father’s employment Gliglii (2015) 1 4,35
Type of the sports that they engage in Tatlisu (2016) 1 4,35
The love of the history lesson Sahin (2019) 1 4,35
Digital literacy Ozoglu (2019) 1 4,35

As seen in Table 12, according to the research results reached in the theses which found
no difference between lifelong learning tendency and different variables. There is no
significant difference according to gender, class level, and mother’s educational background
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in 7 theses each (30,40%), father’s educational background in 6 (%26,10), the high school type
they graduated from and the department that they are currently studying in 5 (%21,70), and
their socio-economical level in 4 (%17,40) theses.

Table 13. Distribution of the results reached in theses that there is a difference between lifelong

learning tendency and some features of teacher candidates

Results Theses f %
Akcalan (2016), Altintas (2019), Atagiin (2019),
Aydin (2018), Bahadir (2019), Boyac1 (2019), Bulag
Gender (2019), Kabatas (2019), Kahraman (2019), C)zoglu 15 65,22
(2019), Satiroglu (2019), Selguk (2016), Sahin (2019),
Tatlisu (2016), Altay Yorulmaz (2019)
Avydin (2018), Boztepe (2017), Cetin (2019), Kele
Class level (2?)19), (Satlro)glu (2011)9)5 Yasz: ((2;018) ) el 6 26,08
The department that they are Boyaci (2019), Bulag (2019), Cetin (2019), Giiglii 6 26,08
studying in (2015), Kahraman (2019), Selguk (2016) !
Academic achievement level Akcalan (2016), Bahadir (2019), Diindar (2016), 4 17,40
Altay Yorulmaz (2019)
Wish to carry on graduate study Bulag (2019), Diindar (2016), Altay Yorulmaz (2019) 3 13,04
Use of the internet Boyaci (2019), Diindar (2016) 2 8,70
Preference of the department that = p 2019 Altay Yorulmaz (2019) 2 8,70
they are studying in
Socio-economic status Altintas (2019), Giiglii (2015), 2 8,70
Benefiting from the internet Bulag (2019), Kabatas (2019), 2 8,70
Age Tatlisu (2016), Yasa (2018) 2 8,70
Professional and personal Satiroglu (2019) 1 435
development
Frequency of reading a book Satiroglu (2019) 1 4,35
The family income Keles (2019), Tatlisu (2016), 1 4,35
Residential area Keles (2019) 1 4,35
Father’s educational background Keles (2019) 1 4,35
Education type Selcuk (2016) 1 4,35
Digital literacy level Boyaa (2019) 1 4,35
Type of social emotional learning Akcaalan (2016), 1 4,35
Attitude towards graduate study Altintas (2019) 1 4,35
Computer self-efficacy belief Atagiin (2019) 1 4,35
Attitude towards computer Atagiin (2019) 1 4,35
Wish for career development Aydin (2019) 1 4,35
Communication satisfaction level Boztepe (2017) 1 4,35
Le{:lrning approaches and self- Cetin (2019) 1 435
efficacy
Tendency towards the teaching
profession and wish for career Giir Erdogan (2014) 1 4,35
development
Readiness for e-learning Kabatas (2019) 1 4,35
Attitude towards English lesson Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Self—efﬁ.cacy beliefs with Selcuk (2016) 1 435
perceptions of competence
Information literacy Yasa (2018) 1 4,35

As seen in Table 13, according to the research results reached in the theses which found
significant difference between lifelong learning tendency and different variables. There is
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significant difference according to gender in 15 (%65,22) of the theses, to class level and
department in 6 (%26,08), to academic achievement level in 4 (%17,40), and to wish for
graduate study in 3 (%13,04) of the theses.

Suggestions made in theses are grouped as research results, future and general studies,
and their distributions and given in Tables 14, 15 and 16.

Table 14. Distribution of suggestions based on the results of the research in theses

Recommendations Theses f %

Increasing the tendency of men towards lifelong ~ Altintas (2019), Kahraman (2019), Ozoglu 5 2170
learning (2019), Satiroglu (2019), Selcuk (2016) !
Opening lessons about lifelong learning i:g:f ((22(;)1199))’ Bahadir (2019), 3 13,04
Organizing activities to improve lifelong learning  Cetin (2019), Giir Erdogan (2014), Selguk 3 13.04
skills (2016) !
Doing activities to increase lifelong learning Boztepe (2017), Satiroglu (2019) By 870
levels from the first grade ’ i
Doing studies to use the strategic learning Cetin (2019) 1 435
approach i
Increasing the level of lifelong learning of those

with low gacaclemic success ° i Akcaalan (2016) ! 435
Doing studies to improve social emotional Akcaalan (2016) 1 435
learning i
{:::E?;;ng women's tendency towards lifelong Bahadir (2019) 1 435
Raising awareness of prospective teachers using Giiclii (2015) 1 435
mobile phones in accessing information ’
Ensuring education and career development Kabatag (2019) 1 4,35

When we look at the distribution of suggestions based on the results of the research in
theses (see Table 14), 5 of theses (21.70%) suggested that activities should be organized for
male pre-service teachers because their perceptions of lifelong learning competence are low.

Table 15. Distribution of suggestions for future research in theses

Recommendations Theses f %

Akcaalan (2016), Altay Yorulmaz (2019),
. . L Bahadir (2019), Boyaci (2019), Diindar (2016),

Doing experimental and qualitative research Giiclii (2015), Giir Erdogan (2014), Kahraman 11 47,80
(2019), Ozoglu (2019), Selguk (2016), Yasa (2018)
Atagiin (2019), Diindar (2016), Kabatas (2019),

Researching different variables Keles (2019), Ozoglu (2019), Satiroglu (2019), 9 39,14
Selcuk (2016), Tatlisu (2016), Yasa (2018)

Doing longitudinal research Boyaci (2019), Ozoglu (2019) 2 8,70

Investlgatmg the relationship of demographic Akcaalan (2016), Keles (2019) ’ 8,70

variable structures

Doing studies ab(?ut orientation and career Giir Erdogan (2014) 1 435

development desires

Researching factors affecting lifelong learning Giir Erdogan (2014) 1 435

trends

Resear.chmg attitudes towards postgraduate Altintas (2019) 1 435

education

Researching career development desires Aydin (2018) 1 4,35

Researching attitudes towards the English course ~ Kahraman (2019) 1 4,35
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Related to further studies recommended in the theses (See Table 15), 11 (47.80%) of the
theses recommended that experimental and qualitative studies should be done related to
teacher candidates’ level of participation in lifelong learning trends and activities, 9 (39.14%)
of the theses recommended further research about lifelong learning.

Table 16. Distribution of general recommendations made in theses

Recommendations Theses f %
. . . Bahadir (2019), Boyaci (2019) Boztepe (2017),
]12Z;E{?:;::I;Sfft:;:teiz;ecgﬁsong Bulag (2019), Diindar (2016), Kabatas (2019), 9 39,14
Kahraman (2019), Keles (2019), Tatlisu (2016)
Importance to in-service training Altintas (2019), Atagiin (2019.)., Aydin (2018),
. Diindar (2016), Keles (2019), Ozoglu (2019), 8 33,80
practices Satiroglu (2019), Sahin (2019)
Increasing awareness of lifelong Boyac1 (2019), Boztepe (2017), Diindar (2016),
learning Kahraman (2019), Sel¢uk (2016), Yasa (2018), 7 30,40
Altay Yorulmaz (2019)
E;fiﬂg?f;uﬁfzedi ;ﬁif‘;ﬁ | Aydin (2018), Bulag (2019), Diindar (2016), Keles ; 26,08
.o . (2019), Tathsu (2016), Altay Yorulmaz (2019)
Continuing Education Centres
Doing studies for lifelong learning Atagiin (2019), Bulag (2019), Diindar (2016), 5 2170
that can draw interest Kabatas (2019), Keles (2019), Sel¢uk (2016) ’
Doing studies to improve lifelong Aydin (2018), Boztepe (2017), Bulag (2019), Giiglii 5 2170
learning skills (2015), Satiroglu (2019) i
Opening courses in undergraduate Keles (2019), Ozoglu (2019), Selguk (2016), Yasa
5 21,70
programs (2018), Altay Yorulmaz (2019)
Organizing distance training ?;i;i(éoollsg; Diindar (2016), Kabatas (2019), 4 17,40
Facilitating transitions between
domestic and international Aydin (2018), Diindar (2016), Tatlisu (2016) 3 13,04
universities
Enabling observation and practice Keles (2019), Satiroglu (2019), Atagiin (2019) 3 13,04
Encouraging graduate education Bulag (2019), Diindar (2016), Satiroglu (2019) 2 8,70

As seen in Table 16, 9 of the theses (%39,14) recommended associating lifelong learning
with different concepts as it is effective in every area of an individual's life, 8 (%33,80) of
them giving importance to in-service education, 7 (%30,40) of them increasing opportunities
for lifelong learning awareness, 6 (%26,08) of them organizing courses to improve lifelong
learning competencies in public education and continuing education centres, and 5 theses
(%26,08) recommended doing engaging studies for lifelong learning.

DISCUSSION, CONCLUSION, AND SUGGESTIONS

The findings of the study were examined, and the following conclusions were reached
and some suggestions were made in the light of the results.

Considering the findings related to the levels of theses, it was found that although
almost all of the studies with prospective teachers on lifelong learning were done at the
graduate level, a small number of studies were carried out in this field at the doctorate level.
In the light of this result, it is important to work with teachers at doctorate level in order to
provide more detailed information with prospective teachers in order to reveal whether the
pre-service teachers' competencies and perceptions about lifelong learning are at desired
levels.
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In terms of categories, it was revealed that all of the graduate theses made with pre-
service teachers on lifelong learning were in the research-examination category. This result
shows the importance of this theoretical-review study. Considering the thematic review
studies on different topics in the literature, it is seen that the studies are concentrated in the
research review category the most (Ciltas, Giiler, & Sozbilir, 2012; Goktas et al., 2012; Yilmaz,
& Altinkurt, 2012; Tarman, Giiven, & Aktasli, 2011). This result makes this study important
in terms of presenting a review of the studies to the literature as a whole in terms of subject,
problem status, results and suggestions.

When the findings related to the distribution of theses by years are examined, it is seen
that theses on lifelong learning with prospective teachers started to be made since 2014 and
there is a significant increase in 2019. The reason for this may be the establishment of lifelong
learning departments in education faculties starting from 2014 and the researchers turn to or
are directed to here as a new field of research.

When the findings related to the distribution of the research methods used in the
theses were examined, it was found that almost all of the theses were conducted using the
methods within the scope of the quantitative approach. As a natural result of this, it has been
revealed that all theses used quantitative analysis techniques. This result shows that theses
on lifelong learning are predominantly aimed at describing current perceptions or opinions
and prospective assessment with pre-service teachers. Instead, methods that allow the
collection of qualitative (observation, interview, daily, etc.) data should be used to determine
the extent to which pre-service teachers can use their competencies and skills for lifelong
learning.

Considering the topics and research problems of theses on lifelong learning with
prospective teachers, it was revealed that a significant proportion of the theses consisted of
subjects aimed at revealing the perceptions of life-long learning tendency-competencies and
the relationships between different factors and lifelong learning. This result makes it
important to design relational researches to determine how the different issues that pre-
service teachers have affected these situations related to lifelong learning and to conduct
studies seeking answers to problems related to this.

It can be seen that the findings obtained regarding the results of the theses are gathered
under three headings: lifelong learning tendency, perception and opinions; significant
relationship between lifelong learning tendency and some variables; and no significance
according to some variables. Nearly half of the theses revealed that pre-service teachers’
lifelong learning tendencies were high and one third of them found it at a medium level.
Nearly one-third of the theses revealed that the pre-service teachers' lifelong learning
tendencies did not differ significantly according to their gender, grade level, and parents’
educational status. Despite this, approximately two-thirds of the theses show that teacher
candidates' lifelong learning tendencies differ significantly in terms of gender and one-fourth
are in favor of grade level and departments. These results can be interpreted as the variables
related to the teacher candidates "profiles (grade level, the department they study, parent
education level, etc.) not important variables in determining pre-service teachers’ lifelong
learning tendencies.
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It can be seen that the findings obtained regarding the suggestions of the theses are
also gathered under three titles: related to the results of the research, the future researches
and the general suggestions. Based on the results of the research, it has been revealed that, ,
activities (seminars, symposiums, congresses, etc.) should be organized for male pre-service
teachers who are inadequate in lifelong learning in approximately one-fifth of the theses
given that their perception of lifelong learning competence is low. In addition to this, it is
suggested in nearly half of the theses that, future studies should emphasize experimental
and qualitative research on lifelong learning trends and levels of participation in their
activities, and lifelong learning trends should be investigated in terms of different variables.
In addition, it was revealed that many general suggestions were made that are not directly
related to the research results. In nearly half of the theses, a general proposal was made that
was not directly related to any research results such as “lifelong learning is effective in every
area of the individual's life, so studies should be related to different concepts and in-service
training practices should be given importance”. According to the literature, the suggestions
made as a result of a scientific research should be specific suggestions about the results of the
research (Cepni, 2018) and be understandable for what will be done for the solution of the
problem at the theoretical or practical level, and be understandable to those who will do
similar studies later (Karasar, 2009). This result can be interpreted that the thesis writers in
the study did not comply with the scientific writing rules about making suggestions about
the research results.

ETHICAL DECLARATION

In the writing process of the study titled “A Thematic Analysis of Theses Made in the Field
of Lifelong Learning with Pre-Service Teachers (2009-2020)”, there were followed the scientific,
ethical and the citation rules; was not made any falsification on the collected data and this
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TURKCE GENIS OZET

Ogretmen Adaylariyla Hayat Boyu Ogrenme Alaninda
Yapilan Tezlerin Tematik Incelenmesi (2009-2020)

Murtaza AYKAC* Davut KOGCES & Perihan KORKUT®

GIRIS

Bilim ve teknolojinin gelismesi ile birlikte 21. yy. da bilme ile ilgili yeterlik
durumlarinda degisimler baslamistir. Bunun bir sonucu olarak 6gretmenlerin rolleri de yeni
gelismelere gore diizenlenen egitim programlari 1s1§inda degismistir. Ogretmen adaylar1
lisans donemlerinde aldiklar1 egitimlere dayali olarak egitim ve 6gretime yonelik kendi bakis
agilarin1  olusturarak birikimlerini mesleki hayatlarinda kullanmaktadirlar. Bu sekilde
toplumu sekillendirmede oncti roliinii tistlenebilirler. Bu acidan 6gretmen adaylarinin hayat
boyu oOgrenmeye yonelik bakislarmin neler oldugunun ortaya cikarilmasi onemlidir.
Lisanstistli tezlerin tematik incelenmesi ile ilgili ¢alismalar yapilmis olmasma ragmen
o0gretmen adaylariyla hayat boyu 6grenme iizerine yapilan tezlerin incelenmedigi alan yazin
taramalarinda ortaya ¢ikmistir. Bu baglamda gelecegin Ogretmeni olacak ve toplumun
sekillenmesinde Onemli roller iistelenecek Ogretmen adaylarinin hayat boyu 6grenmeye
iliskin alg1 ve yeterlilik durumlarina biitiinciil bir sekilde bakabilmek igin Ogretmen
adaylariyla yiiriitiilen tezlerin analizlerin yapilmasi énem arz etmektedir. Bu ytizden bu
calismada Tiirkiye’de 2009-2020 tarihleri arasinda 6gretmen adaylariyla hayat boyu 6grenme
alaninda yapilmis olan lisansiistii tezlerin problem, konu, sonug¢ ve Onerilerinin betimsel
olarak incelenmesi bu alanda yapilan arastirmalara biitlinciil olarak bakilmasini ve yeni
arastirma yapacak arastirmacilara bir veri tabani olusturmasi agisindan 6nem tasimaktadir.
Bu yiizden bu arastirmada, Tiirkiye’de 2009-2020 tarihleri arasinda 6gretmen adaylariyla
hayat boyu Ogrenme alaninda yapilmis lisansiistii tezleri problem, konu, sonug¢ ve
Onerilerinin incelenmesi amaglanmistir.

YONTEM

Bu arastirma dokiiman incelemesi yonteminin kullanildig1 nitel bir ¢alismadir. Bu
aragtirmanin evrenini Tiirkiye’de YOK tez tarama veri tabaninda 2009-2020 yillar1 arasinda
yayimlanmis bulunan 23 adet lisansiistii tez olusturmustur. Bu arastirmada veri toplama
araci olarak 2009 yil1 Ocak-2020 yili Mayis ay1 arasinda Tiirkiye’de 6gretmen adaylariyla ile
hayat boyu 6grenme konusu iizerine yapilmis lisansiistii tezler kullanilmistir. Verilerin
analiz edilmesinde igerik analizi teknigi kullanilmistir. Veri analizinde incelenen tezlerin

4 Dr. Ogr. Uyesi, Nigde Omer Halisdemir Universitesi, Egitimi Fakiiltesi,murtazaaykac@gmail.com

© ORCID: 0000-0001-7204-0835
5Dog. Dr., Nigde Omer Halisdemir Universitesi, Egitimi Fakiiltesi, kogced@gmail.com

@ ORCID: 0000-0002-3475-2740
6 Dr. Ogr. Uyesi, Mugla Sitki Kogman Universitesi, Egitimi Fakiiltesi, pkocaman@mu.edu.tr

© ORCID: 0000-0002-5037-0267

59.


mailto:kogced@gmail.com
https://orcid.org/0000-0002-5037-0267

Egitim Bilimleri Arastirmalari Dergisi — Journal of Educational Sciences Research

tiirti, kategorisi, tiniversite, yayin yili, yontem, veri toplama araci, veri analiz tiirii, calisma
konusu, problemleri, sonuglar1 ve Onerilerinin benzerlik ve farkliliklarina gore kategorik
olarak iki arastirmaci tarafindan ayr1 ayr1 incelenmistir. Son olarak iki arastirmaci tarafindan
olusturulan bu kategoriler yeniden incelenmistir. Inceleme sonucunda benzer olan
kategoriler netlestirilmis benzer olmayan kategoriler {izerinde ise tartisilarak fikir birligine
varilmigtir.

BULGULAR TARTISMA VE SONUC

Ogretmen adaylar1 ile hayat boyu &grenme {iizerine yapilan tezlerin konulari ve
arastirma problemleri ile ilgili bulgulara bakildiginda, tezlerin 6nemli bir oraninin hayat
boyu 6grenme egilimi-yeterlikleri algilarin1 digerlerinin ise hayat boyu 6grenme ile farkh
degiskenler arasindaki iligkileri ortaya koymaya yonelik konulardan olustugu ortaya
¢ikmistir. Bu sonug¢ Ogretmen adaylarinin sahip olduklar1 farkli konularin hayat boyu
ogrenme ile ilgili bu durumlar1 nasil etkiledigini belirlemeye yonelik iligkisel arastirmalarin
tasarlanmasi ve buna yonelik problemlere cevaplar arayan ¢alismalarin yapilmasmi énemli
kilmaktadr.

Incelenen tezlerin sonuglari ile ilgili elde edilen bulgularin hayat boyu 6grenme
egilimi, algis1 ve goriisler, hayat boyu 6grenme egilimi ile 6gretmen adaylarmin bazi
ozellikleri arasinda farklilik bulunduguna ve bulunmadigina dair sonuglar olmak tizere {ig
bashk altinda toplandig1 goriilmektedir. Tezlerin yarisina yakininda 6gretmen adaylarimnin
hayat boyu 6grenme egilimlerinin yiiksek oldugunu ticte birinin ise orta diizeyde oldugu
gortlmiistiir. Yapilan tezlerin ticte birine yakini 6gretmen adaylarmin hayat boyu 6grenme
egilimlerinin cinsiyetlerine, sinif diizeyine, anne ve baba egitim durumlarina gore anlaml
farklilik gostermedigini ortaya koymustur. Buna ragmen tezlerin yaklagik {icte ikisi
ogretmen adaylarinin hayat boyu 6grenme egilimleri cinsiyete, dortte birinde ise siif diizeyi
ve boliimleri lehine anlamli farklilhik gosterdigi sonucu ortaya ¢ikmaktadir. Bu sonuglar
ogretmen adaylarinin profilleri ile ilgili degiskenlerin (smif diizeyi, okuduklar1 boliim, anne
ve baba egitim durumu vb.) 6gretmen adaylarmin hayat boyu o6grenme egilimlerini
belirlemede 6nemli bir degisken olmadig: seklinde yorumlanabilir.

Incelenen tezlerin énerileri ile ilgili elde edilen bulgularin aragtirma sonuglarina,
gelecek aragtirmalara yonelik ve genel oneriler olmak {izere ti¢ baghk altinda toplandig:
goriilmektedir. Arastirma sonuglarina dayali olarak tezlerin yaklasik beste birinde erkek
o0gretmen adaylarinin hayat boyu 6grenme yeterlilik algilar1 diisiik oldugundan hayat boyu
ogrenme konusunda yetersiz olan Ogretmen adaylarina etkinlikler (seminer, sempozyum,
kongre vb.) diizenlenmesi gerektigini onerdikleri ortaya ¢ikmistir. Bunun yaninda gelecekte
aragtirmalara yonelik olarak da tezlerin yaklasik yarisina yakininda ise 6gretmen adaylarinin
hayat boyu 6grenme egilimlerine ve faaliyetlerine katilim diizeyleri ile ilgili deneysel ve nitel
arastirmalara agirlik verilmesi ve hayat boyu Ogrenme egilimleri ve farkli degiskenlere
yonelik arastirmalarin yapilmasini onerdikleri sonucu ortaya ¢ikmaktadir. Ayrica arastirma
sonuglar1 ile dogrudan iliskili olmayan bir¢ok genel Onerinin yapildig1 ortaya g¢ikmustir.
Tezlerin yaklasik olarak yarisinda “hayat boyu 6grenmenin bireyin hayatinin her alaninda
etkili olmasi sebebiyle farkli kavramlarla iligskilendirilerek galismalar yapilmas1 ve hizmet igi
egitim uygulamalarina énem verilmelidir” seklinde hicbir arastirma sonucuyla dogrudan
ilgili olmayan genel bir 6neride bulunuldugu ortaya ¢ikmistir. Alan yazinda bilimsel bir
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arastirma sonucunda yapilan Onerilerin arastirma sonuglar: ile ilgili 6zel Oneriler olmasi
(Cepni, 2018) ve problemin kuramsal veya uygulama diizeyinde ¢6ziimii i¢in neler yapilmasi
ile ilgili yol gosterici olmasi ve daha sonra benzer galisma yapacaklar i¢inde anlasilir olmasi
(Karasar, 2009) gerektigi belirtilmektedir. Bu sonug ¢alisma kapsamindaki tez yazarlarinin
arastirma sonuglari ile ilgili 6neri sunma konusunda bilimsel yazma kurallarma uymadiklar:

seklinde yorumlanabilir.

Anahtar Sozciikler: Hayat Boyu Ogrenme, Lisansiistii tezler, Hayat boyu 6grenme algisi,

Hayat boyu 6grenme yeterliligi
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OZET

Bu arastirmanin amaci, beliren yetiskinlerde siirekli kayginin yasam yonelimi ile yalnizlik arasindaki
iliskide aracilik rolii {istlenip {istlenmedigini ortaya koymaktir. Bu amagla 385 iiniversite
ogrencisinden (133 erkek ve 252 kadin, yas ort: 20.56, ss. 2.11) veri toplanmistir. Veri toplama araglari
olarak Yagam Yonelimi Olgegi, UCLA Yalmzlik Olgegi ve Siirekli Kaygi Olgegi kullamilmistir.
Aragtirmadan elde edilen bulgulara gore, beliren yetiskinlerde yalnizlik ile yasam yo6nelimi arasinda
negatif yonde anlaml iliski bulunmaktadir. Benzer bir bicimde, yasam yonelimi ile siirekli kaygi
arasinda negatif yonde anlamh bir iliski vardir. Buna karsin, yalnizlik ile siirekli kaygi arasinda pozitif
yonde anlamli iliski elde edilmistir. Beliren yetiskinlerde siirekli kayg: puanlarinin, yalnizlik ile yasam
yonelimi arasindaki iligskide aracilik rolii iistlenip iistlenmedigine iligskin bulgulara gore, yalnizligin
yasam yonelimi {izerindeki dogrudan etkisinin anlamsiz oldugu goériilmektedir. Diger taraftan,
yalmzlhigim yasam yonelimi iizerindeki dolayli etkisinin anlamli oldugu goriilmiistiir. Bu bulguya
dayanarak, siirekli kaygmmn yalnizlik ile yasam yonelimi arasindaki iliskide tam aracilik rolii
tistlendigi sdylenebilir. Elde edilen bulgular alanyazini 1s1§1inda tartisilmis ve yorumlanmustir.

Anahtar Sozciikler: Yalmizlik, Yasam yoOnelimi, Siirekli kaygi, Aracilik analizi
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GIRIS
Insanoglunun yasayabilecegi en énemli travmalardan biri olan yalnizlik, McGuire ve
Clifford (2000) tarafindan, herkesin eninde sonunda hissedecegi bir duygu olarak ele
alinmistir. Benzer bir bigimde, Weiss (1974) yalnizlik duygusunun, insan yasaminin
merkezinde oldugunu ve insanlarin ¢gogunun yasamindaki bir donemde yalnizlik ile karsi
karsiya kalacaklarimi sdylemektedir.

Yalnizlik, Peplau ve Perlman (1979) tarafindan, bir kisinin kisileraras: iliski aginin
istenenden daha kiiglik veya daha az tatmin edici oldugu sikintili ve yaygm bir durum
olarak tanimlanmisken; yine ayni yazarlar bir baska tanimlarinda yalnizligi, bireylerin var
olan sosyal iligkileri ile arzuladig1 sosyal iligki arasindaki tutarsizlik sonucunda olusan ve
hos olmayan 6znel psikolojik bir durum olarak tanimlamislardir (Peplau & Perlman, 1982).
Yalnizlik tanimlarinda ortaya cikan sosyal ihtiyaglar yaklagimini en ¢ok savunan yazar
olarak bilinen Weiss (1973), sosyal yalnizlik ile duygusal yalnizlik arasinda temel bir ayrim
oldugunu ortaya koymaktadir. Benzer bir bicimde, Russell, Cutrona, Rose ve Yurko (1984)
yalnizligi, yalnizlik duygusu ve sosyal destek yoklugu olarak iki boyutta ele almislardir.
Sosyal yalnizlik, diger insanlarin fiziksel olarak olmamasi anlamina gelen “tekbasma”
olmay: ifade etmekteyken; duygusal yalnizlik, yakin bir bagin olmamasi anlamina
gelmektedir (Russell vd., 1984; Weiss, 1974; 1989). Bu durumda, sosyal yalnizigin psikolojik
ya da duygusal bir durum olmadig: sOylenebilir. DiTommaso ve Spinner (1997), sosyal
izolasyondan kaynakli yalnizlik durumunda birey digerleriyle degil, yalniz bagina zaman
gecirmektedir. Diger bir ifadeyle bu yalnizlik tiirtinde sosyal iliski eksikligi sz konusudur
(Russell vd., 1984). Buna karsin, duygusal yalmizlik tatmin edici bir baglanma eksikligidir
yani duygusal bir durum oldugu icin nesnel bir fiziksel durum degildir (Weiss, 1989) ve
“duygusal yalnizlik” yalnizca tatmin edici bir baglanma iliskisiyle azaltilabilmektedir.

Yalnizli§in belirleyicileri ya da yalnizliga iligkin risk faktorleri ok ayrmntili bir bigimde
ortaya konulmamigsa da, Weiss’e (1973) gore, kisisel yetersizlikler (6rnegin, sosyal beceri
yoksunlugu/yetersizlikleri) ve kosullarin (6rnegin, bosanma, sosyal hareketlilik) bir
kombinasyonu olarak ortaya ¢ikabilmektedir. Betts ve Bicknell (2011), yalnizligin, bireylerin
sosyal olarak tecrit edilip arkadagliktan yoksun kaldig1 zaman meydana geldigine inaniliyor
olsa da, yalnizligin yalniz olmakla es anlamli olmadigini belirtmektedirler. Hatta Page ve
Scanian (1994) yalnizligin, sosyal iligkilerin varhiginda da yoklugunda da ortaya cikabildigini
belirtmektedirler. Yalnizligin bireyin i¢inde bulundugu sosyal aglardan bagimsiz oldugunu
belirten Asher ve Paquette (2003), genis bir sosyal ¢evreye sahip bir birey ihtiyaglarinin
cevresindeki kisiler tarafindan karsilanmadigini hissediyorsa yalnizlik yasayabilmekteyken,
daha kiiclik bir sosyal ¢evreye sahip kisiler ihtiyaclariin karsilandigini hissedebilir ve bu
nedenle yalnizlik yasamayabilmektedirler. Ayrica, 6zellikle tek basina olmay1 segen bireyler
yalnizlik yasamayabilirlerken, genis sosyal cevreye sahip bireyler yalnizlik ile ilgili sikintilar
yasayabilmektedirler (Betts & Bicknell, 2011). Dolayisiyla, kalabalik igerisinde tek basina
olmanin yalmizligin nedeni olup olmadigini belirleyebilmek ancak yasanilan iligkilerin
doyurucu olup olmadigina, ihtiyaglari giderip gidermedigine, duygusal olarak doyurup
doyurmadigina gore farklilik gosterecektir. Marcoen ve Brumagne (1985), yalnizligin ortaya
¢ikmasina neden olan faktorlerden en onemlilerinden birinin duygusal destek eksikligi
oldugunu belirtmektedir. Diger taraftan yalnizlik, bireyin sosyal iligkilerinde ne istedigi veya
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umdugu ile bireyin gercekten ne basardigi arasindaki bir tutarsizligi tecriibe ettigi ve
tanid1g1 zaman ortaya ¢ikmaktadir (Terrell-Deutsch,1999).

Yalnizligin nasil veya neden ortaya ¢iktigina iliskin tartismalarin 6tesinde yalnizligin
sonuglarinin neler olabilecegi daha Onemli goriilmektedir. Arastirmalar, siirekli olarak
yasanilan yalnizligin, bireyin ruh saglig1 ve psikososyal islevleri agisindan ciddi bir tehdit
olusturdugunu gostermektedir (McWhirter, 1990). Yalnizlik ile ilgili yapilan ¢alismalarda,
yalnizhigin alkol kullanimi, obezite ve intihar girisimi ile iligkili oldugu ortaya konulmustur
(Rotenberg, 1999). Diger bazi calismalarda ise, Qualter, Brown, Munn ve Rotenberg, (2010),
¢ocukluk donemi yalnizliginin ergenlik donemindeki depresyonla iliskili oldugunu, Bonetti,
Campbell ve Gilmore (2010) kendisini yalniz olarak nitelendiren ¢ocuk ve ergenlerin daha
¢ok online iletisim bi¢imini segtiklerini, Storch ve Masia-Warner (2004) yalnizlik ile olumsuz
degerlendirilmekten korkma, sosyal kaginma, agik ve iliskisel kurban olma ve olumlu sosyal
davraniglar arasinda anlaml iligkiler oldugunu, Brewer ve Kerslake (2015) yalnizlik ile siber
zorbalik arasinda pozitif yonde; benlik saygisi ile negatif yonde anlaml iliskiler oldugunu,
(DiTommaso, Brannen-McNulty, Ross & Burgess (2003) genel yalnizlik ile giivenli baglanma
arasinda negatif yonde, sosyal yalnizlik ile reddedici baglanma arasinda pozitif yonde,
romantik ve ailesel yalnizlik ile endiseli baglanma arasinda pozitif yonde ve romantik, ailesel
ve sosyal yalnizlik ile korkulu baglanma arasinda pozitif yonde anlamh bir iliski oldugunu,
Mellor, Stokes, Firth, Hayashi ve Cummins (2008) yalnizlik ile ait olma ihtiyac1 arasinda
pozitif yonde, kisilerarasindaki iliskiden elde edilen doyum arasinda negatif yonde iligki
oldugunu belirtmislerdir. {lgili arastirmalardan da gériildiigii gibi, yalnizik duygusunun
olumsuz psikolojik durumlara neden olabilecegini soylemek miimkiindiir.

Son donemlerde, yasam yonelimi olarak kavramlastirilan iyimserlik ve karamsarlik
kavramlari, yaygimn bir bicimde psikoloji alaninda ¢ok fazla arastirmacinin ilgisini ¢ekmeye
baslamistir. Bunun nedeni Peterson (2000) ve Peterson ve Seligman’a (2004) gore, psikoloji
biliminin insanlarin giiclii ve erdemli yonlerine artan bir bigimde ilgi gostermeye
baslamalaridir. Bu giiglii yonlerden birinin iyimserlik oldugu, Carver ve Scheier, (1981) ve
Scheier, Carver ve Bridges (1994) tarafindan ifade edilmistir. Iyimserligin bireylere sagladig
bircok faydali yoniiniin yami sira, giiclii bir bicimde diger olumlu faktorlerin ortaya
¢ikmasina olanak saglamasidir (Carver, 2014). Benzer bir bi¢cimde, durumsal olmayan
iyimserlik (dispositional), psikolojik iyi olusun onemli bir nedensel belirleyicisi olarak
goriinmektedir (Chang, 1998).

Scheier ve Carver'a (1985) gore, genellestirilmis olumlu ve olumsuz sonug beklentileri
olarak tanimlanan iyimserlik ve karamsarligin, bireylerin uyumunun o6nemli nedensel
belirleyicilerini temsil ettigine inanilmaktadir. Bir bagka tanimda, iyimserlik tipik olarak
gelecekteki olaylarla ilgili olumlu beklentiler olarak tanimlanmaktadir (Sharpe, Martin &
Roth, 2011). Bu cergevede, iyimserligin olumlu sonuglarla iligkili oldugu ve olumlu
sonuglarin ortaya c¢ikmasmi giivence altma aldigl;, buna karsin karamsarli§in olumsuz
sonuglarla iliskili oldugu ve olumsuz sonuglara neden oldugu belirtilmistir (Chang, 2002;
Scheier & Carver, 1985). Diger bir ifadeyle, iyimserler islerinin onlar igin iyi sonuglar
dogurmasini beklerken, kotiimserler de bu durumda olasi en koétii sonucu beklerler. Carver
ve Gaines (1987) bu tiir kisiler arasinda ortaya ¢ikan farkin herkes tarafindan bilindigini ve
bunun giinlilk yasamda kolayca gozlendigini ifade etmektedirler. Ayrica, iyimserlik,
insanlarin diinyaya bakiglarmi (degerlendirme) ve igerisindeki davranislarin1 (gaba)
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etkilediginden, iyimserligin bireyin bas etme davranisini ve uyumunu etkileme olasilig
yliksektir (Nes & Segerstrom, 2006).

Iyimserligin diger psikolojik faktorlerle iliskisini ortaya koymaya yonelik bircok
calisma bulunmaktadir. Tyimserligin psikolojik iyi olma hali (Carver, Scheier & Segerstrom,
2010; Marshall, Wortman, Kusulas, Hervig & Vickers, 1992); kisilerarasi iligkiler (Raikkonen,
Matthews, Flory, Owens & Gump, 1999); yasam doyumu (Chang, Maydeu-Olivares &
D'Zurilla, 1997); daha kolay sosyal iliskilerin olusturulmas: (Brissette, Scheier & Carver,
2002); algilanan stres, depresyon ve yasam doyumu (Chang, 1998); depresif belirtiler (Chang,
Sanna & Yang, 2003; Chang vd., 1997; Scheier, Carver & Bridges, 1994); etkili yakin iligkiler
ve kisilerarasi ¢atisma (Srivastava, McGonigal, Richards, Butler & Briit, 2006), umutlu olmak
(Snyder, 1994); yiikleme bic¢imi (Seligman, 1991); yetkinlik inanci (Bandura, 1997; Liu, Cheng,
Hsu, Chen, Liu & Yu, 2018); algilanan stres, psikolojik belirtiler ve yasam doyumu (Chang,
2002); Biiyiik Besli Kurami tarafindan tanimlanan kisilik tipleri (Sharpe, Martin & Roth, 2011)
arasindaki iliskileri ortaya konulmustur. Yalnizlik ile yasam yonelimi arasindaki iliskiyi
ortaya koymaya yonelik farkli 6rneklemlerde yapilan galismalar da yalnizlasan bireylerin
yasam yonelimleri puanlarmin azaldigini diger bir ifadeyle kotlimserlestigini gosterir
niteliktedir (Ben-Zur, 2012; Jacobs & Kane, 2012, Montgomery, Haemmerlie & Ray, 2003,
Rius-Ottenheim, Kromhout, van der Mast, Zitman, Geleijnse & Giltay, 2012; Rosenstreich,
Feldman, Davidson, Maza & Margalit, 2015). Hgﬂi alanyazini ve arastirmalar gercevesinde,
beliren yetigskinlerde yalmizlik ile yasam yoOnelimi arasinda negatif yonde bir iligki
beklenmektedir.

Bu iliskinin nedenlerinden birinin bireylerde islevsizlik, diisiik yasam kalitesi ve artan
saglik bakim maliyetleri ile iligkili ve niifusun yaklasik olarak % 20'sinden fazlasinin
yasadig1 ifade edilen kaygi (Kessler, McGonagle, Zhao, Nelson, Hughes, Eshleman, Wittchen
& Kendler, 1994) olabilecegi diistiniilmektedir. Kaygimnin énemli bir sorun oldugunu ifade
eden Beesdo, Knappe ve Pine (2009) en yaygin goriilen ve erken yasta baslayan (ortalama 11
yas) psikopatolojilerden biri oldugunu ve yasanan bu sorunun yasamin daha sonraki
donemlerindeki bir¢ok ruhsal bozuklukla iligkili oldugunu ifade etmektedirler. Diger
taraftan Twenge (2000) son elli yil iginde kayg1 diizeyinde giderek bir artis goriildiigiinii, bu
artisin da, bireylerin uyuma yonelik ¢abalarinda veya uyumu bozan faktorler tizerinde etkili
olabildigini belirtmistir.

Temel ve evrensel duygulardan biri olan kayg: (Papay & Spielberger, 1986; Simpson,
Neria, Lewis-Fernandez & Schneier, 2010; Spielberger, 1972), zaman zaman tiim insanlarda
ortaya ¢ikar ve siklikla giin igerisinde bir dereceye kadar yasanmaktadir (Huberty, 2012) ve
kaygmin ¢ogu nevrotik ve psikosomatik hastaliklarin asil sorun oldugu belirtilmektedir
(Papay & Spielberger, 1986). Ancak korku ile kayg: arasindaki farka dikkat ¢eken Gray ve
McNaughton (2000) korkunun gergek bir tehdide karsi savunmaci bir tepki oldugunu,
kayginin buna karsin, algilanan bir tehdide karsi savunmaci bir cevap oldugunu one
stirmektedir.

Kaygiyl, bir duruma yonelik duygusal tepki olan kayg: ve kisilik 6zelligi olan kaygi
olarak ayirmanin onemi ilk olarak Cattel ve Scheier (1961) tarafindan ortaya atilmistir. Bu
gorlise paralel olarak, Spielberger (1972, 1973) insanlarin yasayabilecegi iki tiir kayg:
tanimlamaktadir. Bunlardan ilki siireklilik gosteren kaygidir. Siirekli kaygi, cok gesitli
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durumlara genellestirilmis, diisiikten yiiksege dogru bir siireklilik gosteren ve yiiksek
seviyeler de diisiik performansa neden olabilen kaygi tiirii olarak ele alinmaktadir.
Seligman, Walker ve Rosenhan (2001) ise siirekli kaygiyi, bireyin durumsal olmayan ve
gorece olarak siirekli bir bigimde kaygi yasayabilme egilimi olarak tanimlamislardir. Bu
kayg: tiirii, bireyin tipik isleyisini karakterize etme egiliminde oldugu igin bir kisilik 6zelligi
olarak da kabul edilebilmektedir. Bir kisilik 6zelligi olarak kayginin giderilmesi beklenemez,
ancak yonetilebilir bir seviyeye indirilebilir. Stirekli kayg1 seviyesinin ytiiksekligi kisilik,
sosyal ve akademik islevlerde bozulmalara neden olur (Huberty, 2008).

Kayg tiirlerinin ikincisi ise durumluk kaygidir. Bu kayg: tiiriinii Koknel (1987),
bireyin, iginde bulundugu 6znel durumlari, benligi tehdit edici durumlar olarak algilamasi;
bu durumlar ortadan kalkar kalmaz kayg: tepkisinin goriilmedigi tedirginlik ve mutsuzluk
hali olarak tamimlamistir. Spielberger’e (1972) gore ise durumluk kaygi otonom sinir
sisteminin gerginlik, tutukluluk, sinirlilik ve endise duygularini ve ytiiksek aktivitesini iceren
gecgici bir duygusal durumdur. Stirekli kaygidan farkli olarak, durum kaygisinin
"tetikleyicileri" genellikle kolayca tespit edilebilir. Bu durumlarda kaygy, tetikleyici ortadan
kalktiktan veya tehlike gectikten sonra ortadan kalkar. Dolayisiyla durumluk kaygi, bir
stireligine herkes tarafindan yasanilabilecek bir durumdur ve kaygi bozuklugu igin kriterleri
karsilama konusunda zayif kalmaktadir. Yiiksek diizeyde durumluk kaygisi olan kisiler
yiiksek diizeyde siirekli kayg: gostermeye egilimli degillerdir, ancak stirekli kaygis: yiiksek
cocuklarin durumluk kayg1 yasamasi daha olasidir (Spielberger, 1973).

Kayg: ile ilgili olarak yapilan c¢alismalarda incelendiginde iki tiire ayrildiklarim
sOylemek miimkiindiir. Bunlar kayginin sonuglariyla ilgili yapilan ¢alismalar ve nedenleriyle
ilgili yapilan ¢alismalardir. Kayginin nedenlerinin agiklanmaya ¢alisildig1 son donemlerdeki
baz1 ¢aligmalarda, kaygimin etkili problem ¢6zme becerisini negatif yonde etkiledigi (GreZo
& Sarmany-Schuller, 2018) olumsuz degerlendirilme araciligiyla depresyona neden
olabilecegi (Uchida vd.,2018), problem odakl stresle bagsacikmay1 olumsuz yonde etkiledigi
(Villada, Hidalgo, Almela & Salvador, 2016), uykusuzlugu (insomia) pozitif yonde etkiledigi
(Sadigh, Himmanen & Scepansky, 2014), karar vermede belirsizlige yol agabildigi (Zhang,
Wang, Zhu & Huijuan, 2011) goriilmektedir. Hatta 6zellikle depresyon olmak iizere diger
psikopatoloji tiirlerine yonelik en 6nemli risk faktorlerinden biri oldugu (Cole, Peeke,
Martin, Truglio & Seroczynski, 1998) ifade edilmektedir. Diger taraftan, kaygimin
nedenlerine iligskin bazi ¢alismalarda ise, dis kontrol odakli ve belirsizlige karsi tolerans
diistikligiiniin (Song & Li, 2019), yetkinlik inanci ve {iziintli yonetiminin (Colak, Eren ve
Dogan, 2017), aleksitiminin (Fietz, Valencia & Silani, 2018) ve umutsuzlugun (Germann,
Leonard, Heath, Stewart & Leavey, 2017) kayginin nedenleri olabilecegine iliskin bulgulara
ulagilmigtir.

Kaygiyla ilgili alanyazini ve arastirmalar incelendiginde, kayginin bir yandan olumsuz
psikolojik faktorlerin bir sonucu olarak ortaya ¢ikabilecegi, bir yandan da ortaya ¢ikan bu
kaygmin olumsuz psikolojik sorunlara neden olabilecegini sdylemek miimkiindiir. Ancak
kayginin olumsuz bir degiskeninin sonucu olarak ortaya ¢ikmasi ve bunun da olumsuz diger
bir faktore neden olmasina, yani iki degisken arasindaki iliskinin nedeni olabilecegine iliskin
bir arastirmaya rastlanmamuistir. Gergeklestirilen ¢alismanin bu boslugu doldurmaya yonelik
bir calisma olmasi nedeniyle 6nemli oldugu diisiiniilmektedir. Bu gelen c¢ercevede
calismanin amaci, beliren yetigkinlerde yasam yonelimi, yalnizlik ve siirekli kayg: arasindaki
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dogrudan ve dolayl iligkileri ortaya koyarak, siirekli kaygmin bu iliskide aracilik rolii
tistlenip iistlenmedigini belirlemektir. Bu amagla asagidaki hipotezler test edilmistir:

Hi= Beliren yetiskinlerde yalnizligin yasam yoOnelimi tizerindeki toplam etkisi
anlamlidir (yalnizlik—yasam yonelimi).

H>= Beliren yetigkinlerde yalmzhgin siirekli kaygi {izerindeki dogrudan etkisi
anlamhidir (yalmizlik—stirekli kaygr).

Hs= Beliren yetiskinlerde siirekli kayginin yasam yonelimi iizerindeki dogrudan etkisi
anlamlidir (siirekli kaygi—yasam yonelimi).

Hs= Beliren yetigkinlerde yalnizligin yasam yonelimi {izerindeki dogrudan etkisi
anlamsizken, siirekli kaygi tiizerinden gergeklesen dolayli etkisi anlamhdir
(yalnizlik—stirekli kaygi—yasam yonelimi).

YONTEM

Bu calisma nicel veri toplama yonteminin kullanildig1, korelasyonel aragtirma tiirtinde
gerceklestirilmistir. Bu tiir arastirmalar, iki veya daha fazla degisken arasindaki iliskileri
belirlemek ve neden-sonug ile ilgili ipuglari elde edebilmek amaciyla gerceklestirilirler
(Biiytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz & Demirel, 2008). Yalnizlik, yasam yonelimi
ile stirekli kaygi arasindaki iliskinin incelendigi bu c¢alismada, yasam yonelimi bagiml
degisken, yalnizlik bagimsiz degisken ve siirekli kaygi arac1 degiskendir.

Arastirma Grubu

Arastirma grubu, 133’1 erkek (%34.5), 252’si kadin (%65.5) toplam 385 iiniversite
ogrencisinden olusmaktadir. Bu 6grencilerin yas ortalamasi 20.56 (2.09), yas aralig1 ise 18 ile
29 arasinda degismektedir. Egitim aldiklar: alanlar agisindan degerlendirildiginde 135i Fen-
Matematik alaninda, 173’ti Tiirkge-Matematik alaninda ve 77’si Sosyal Bilimler alaninda
egitim gormektedir. Siniflar1 agisindan degerlendirildiginde galismaya 1. sinifa devam eden
200, 2. smifa devam eden 48, 3. smifa devam eden 92 ve 4. sinifa devam eden 45 6grenci
katilmistir. Calisma grubunu olusturan bireylerin 75’i kdyde, 36’s1 kasabada, 129'u ilgede,
104’1 ilde ve 41’1 biiytiiksehirlerde ikamet etmektedir.

Veri Toplama Araglar

UCLA Yalnizlik Olgegi: Russell, Peplau ve Cutrona’nin (1980) gelistirdigi 6lgek Demir
(1989) tarafindan Tiirkgeye uyarlanmistir. 20 maddeden olusan ve Likert tipinde bir 6lgme
araci olan Olgek “Tamamen Katiliyorum” (1) ile “Tamamen Katilmiyorum” (4) arasinda bir
puanlamaya sahiptir. Olgme aracindan alinabilecek en diisiik puan 20 en yiiksek puan ise
80’dir. Alman puanlarin yiiksek olmast bireylerin yalnizliklarinin arttigr bigiminde
yorumlanmaktadir. Gegerlik calismasinda, 6lgegin yalnizliktan yakinan ve yakinmayanlar:
biribirinden anlamli bir bigimde ayirabildigi rapor edilmistir. Ayrica, UCLA Yalnizlik Glgegi
ile Beck Depresyon Envanteri arasinda pozitif yonde anlaml iligki elde edilmistir (r=.77, p
<.01). Olgegin uyarlama calismasinda i¢ tutarlibk katsayisi .96 olarak hesaplanmistir.
Olgegin bes hafta ara ile yapilan test tekrar test giivenirlik katsayisi .94 olarak bulunmustur.
Bu calisma cergevesinde elde edilen verilerden 0Olgegin i¢ tutarlik katsayisi .84 olarak elde
edilmistir. Tki faktdrlii yapimin kabul edilebilir uyum degerlerine sahip oldugu goriilmiistiir
(x>=3.87, GFI=.86, AGFI=.82, NFI=.86, IFI= 90, CFI= .90, REMSEA=.08).
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Yasam Yonelimi Olgegi (YYT): Olcme araci, Scheier ve Carver (1985) tarafindan,
bireylerin yasam yOnelimlerini belirleyebilmek (iyimserlik-kotiimserlik) amaciyla
gelistirilmistir. 12 maddeden olusan Olgek O ile 4 arasinda cevaplandirilan Likert tipi bir
Olgektir. YYT'nin Tiirk¢eye uyarlama ¢alismalar1 Tezer ve Aydmn (1991) tarafindan
gerceklestirilmistir. Bu calismada 6lgegin i¢ tutarlik katsayisi .72 ve test-tekrar test giivenirlik
katsayist .77 olarak hesaplanmigtir. Olgme aracimin puanlanmasinda, 4 madde
degerlendirme dis1 birakilmaktadir (2., 7., 6., 10. maddeler). Geriye kalan 4 madde (3., 4., 12.
ve 14. maddeler) yasam yoOneliminin kotiimserlik boyutunu, 4 madde (7., 9., 10. ve 15.
maddeler) iyimserlik boyutunu Ol¢gmektedir. Toplam alinabilecek puan 0-32 arasinda
degismektedir. Bireylerin Olgekten yiiksek puan almalari yasama iliskin iyimser bir bakis
agisina sahip olduklarini, diisiik puan almalari ise yasama yonelik kotiimser bir bakis agisina
sahip olduklarini gostermektedir. Bu ¢alisma gergevesinde toplanan verilerden 6lgegin ig
tutarlik katsayis1 .76 olarak hesaplanmisken; yap1 gecerliginde ise iki faktorlii yapin iyi
uyum degerlerine sahip oldugu goriilmektedir (x>=3.51, GFI=.93, AGFI=.89, NFI=.86, IFI= 90,
CFI= .90, REMSEA=.08). Bu bulgu Glaesmer, Rief, Martin, Mewes, Brahler, Zenger ve Hinz'in
(2012) Yasam YoOnelimi Olgegi’nin iki faktorlii yapisinin daha iyi uyum degerlerine sahip
oldugu yoniindeki bulgusuyla paralellik gostermektedir.

Durumluk-Siirekli Kaygi Envanteri: Olgme araci Spielberger, Gorsuch ve Lushene
(1970)  tarafindan gelistirilmis ve Tiirkgeye Oner ve Le Compte (1985) tarafindan
uyarlanmistir. 40 maddeden olusan 6z-degerlendirme (self-evaluation) biciminde puanlanan
Olcek Likert tipi bir 6lgektir. Bu ¢alismada cercevesinde 20 maddeden olusan ve bireylerin
cogunlukla kendilerini nasil hissettigini ortaya koymay1 amaglayan Siirekli Kaygi Olgegi alt
Olcegi kullanilmistir. Olcekten 20 ile 80 arasinda puan elde edilmektedir. Stirekli Kayg: alt
dlgeginin giivenirlik katsayilari, orijinal Ingilizce formu igin .86 .92, Tiirkge uyarlanmig form
icin .83-.87 arasinda elde edilmistir. Madde toplam test korelasyonlar1 .34-.72 arasinda
degismekteyken; test-tekrar test giivenirlik katsayilar1 .71 ile .86 arasinda elde edilmistir
(Oner, 1983). Bu calisma cercevesinde toplanan verilerinden 6lgegin ic tutarlik katsayisi .86
olarak hesaplanmustir. Bu veriler gercevesinde Olcegin dogrulayici faktor analizi sonuglar:
modelin iki faktorlii hiyerarsik yapisinin kabul edilebilir uyum degerlerine sahip oldugunu
gostermektedir (x?=3.72, GFI=.90, AGFI=.87, NFI=.82, IFI= 90, CFI= .90, REMSEA=.06).

Verilerin Analizi

Bu calismada verilerin analizinde SPSS 23.0 ve AMOS 23 programlar1 kullanilmistir.
Verilerin analizi asamasinda, degiskenler arasindaki iligkileri ortaya koyabilmek i¢in Pearson
Momentler Carpimi Korelasyon Katsayist ve yol (path) analizi kullanilmistir. Verilerin
analizine gecilmeden Once verilerin normal dagilim gosterip gostermedigini anlayabilmek
amacityla Skewness-Kurtosis (S-K) katsayilar1 incelenmistir. Buna gore, siirekli kayg icin S-
K=.098 -.144; yasam y06nelimi i¢in S5-K=-.310 -.208; yalnizlik i¢in S-K=-.944 - .508 olarak elde
edilmistir. Bu bulgulara gore verilerin normal dagilim gosterdigi soylenebilir.

Diger taraftan, siirekli kayginin yalnizlik ve yasam yonelimi arasindaki iliskide aracilik
rolii tistlenip tistlenmedigine, diger aracilik testlerine gore daha giiclii oldugu MacKinnon,
Lockwood, Hoffman, West ve Sheets (2002) tarafindan Onerilen, degiskenler arasindaki
dogrudan ve dolayl iligkiler incelenerek karar verilmistir. Degiskenler arasindaki dogrudan
ve dolayl iligkiler anlamlilif1 ise Shrout ve Bolger (2002) tarafindan Onerilen bootstrap
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yontemiyle test edilmistir. Bootstrap yonteminin ilk asamasinda, orijinal 385 bireyden olusan
orneklemden yeniden Ornekleme (resampling) yontemiyle 5000 yeni 6rneklem tiretilmistir.
Hayes (2009), yeniden Ornekleme igin bu saymin 5000 olmasi gerektigini belirtmektedir.
Boylece her bir yol icin elde edilen katsay1 5000 farkli 6rneklemde test edilmistir. Boylece
elde edilen her bir yol katsayisinin anlamliliginin tesadiifen elde edilmedigine iliskin kanita
ulasilmaya galisilmistir. Bu tiir ¢alismalarda, degiskenler arasindaki dogrudan ve dolayh
iligkilere ait yol katsayilariin sifir1 icermeyecek bicimde, %95 giiven araliginda ve bu yollara
iliskin elde edilen katsayilarinin .05 diizeyinde anlamli olmasi, sonuglarin giivenilir
oldugunu gostermektedir. Bu c¢alismadaki giiven araliklari, her bir yol igin 5000
orneklemden elde edilen anlamli en diisiik ve en yiiksek yol katsayilarini ifade etmektedir.
Orijinal Orneklemden elde edilen bulgunun giiven araligi dahilinde olmasi bulgunun
tesadiifi bir hatadan, yani Tip 1 hatadan kaynakl olmayabilecegine isaret etmektedir.

BULGULAR

Beliren yetiskinlerde yalnizlik, yasam yonelimi ve siirekli kaygi puanlarina iliskin
betimsel bulgular ve degiskenler arasindaki iliskiler Tablo 1’de verilmistir.

Tablo 1’de goriildiigii gibi, beliren yetiskinlerin yalnizlik puanlar: ile yasam yonelim
puanlar1 (r= .32, p<.01) ve siirekli kaygt puanlar1 arasinda pozitif yonde anlaml iligkiler
bulunmaktadir (r= .48, p<.01). Diger taraftan, yalnizlik puanlar ile siirekli kaygi puanlari
arasinda negatif yonde anlaml iliski elde edilmistir (r=-.50, p<.01).

Tablo 1. Beliren yetiskinlerde yalnizlik, yasam yonelimi ve siirekli kayg: degiskenlerine
iliskin betimsel bulgular ve deSiskenler arasindaki iliskiler

Degiskenler Ort Ss 1 2 3
1-Yalnizlik 66.45 7.60 1
2-Yasam Yonelimi 27.06 4.94 =327 1
3-Siirekli Kayg: 45.64 8.20 48” -.54" 1

N=385, **p<.01
Beliren yetiskinlerde yalnizligin yasam yonelimi {izerindeki dogrudan ve siirekli

kayg1 araciligiyla olusan dolayl: etkisine iliskin bulgular $ekil 1’de verilmistir.

illllllllIIIIIIIIIIlIIIIIIIIIIIllllllllllla.b= ..24**IlIIlllIllllIIIIlllllllllllllllllllllllt

Stirekli Kayg: g

R= 23+ \

a= 48 b=-50% i

/ \ !
c=-32**
Yalnizlik - ) Yasam Yonelimi
C==8 RE 29+

Sekil 1. Beliren yetiskinlerde yalnizlik ile yasam yonelimi arasindaki dogrudan (a ve b) ve dolayl
iligkilere (a.b) ait yol katsayilar:
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Sekil 1 incelendiginde, yalnizligin yasam yonelimi {izerindeki toplam etkisinin (c)
negatif yonde anlamli oldugu goriilmektedir (= -.32, %95 GA= -39 ile -.24). degiskenler
arasindaki dogrudan etkiler incelendiginde, yalnizligin siirekli kayg iizerindeki etkisinin (a)
pozitif yonde (3= .48, %95 GA= 41 ile .58), siirekli kayginin yasam yonelimi tizerindeki
etkisinin (b) negatif yonde anlamli (= -.50, %95 GA= -58 ile -.41) ve yalmzligin yasam
yonelimi tizerindeki etkisinin negatif yonde anlamsiz oldugu goriilmektedir (3= -.08, %95
GA= -.04 ile -.16). Yalnizhigin yasam yonelimi iizerinde kayg1 araciligiyla olusan etkisinin
(a.b) ise negatif yonde anlamli oldugu goriilmektedir (= -.24, %95 GA= .19 ile .30). Elde
edilen bulgulara gore, siirekli kayginin yalnizlik ve yasam yonelimi arasinda tam aracilik
rolii tistlendigi sOylenebilir. Ayrica, beliren yetiskinlerde yalnizlik tek basina stirekli kaygi
varyansmin % 23’tinii agiklarken (F= 114. 435, p< .001), yalnizlik ve siirekli kaygi puanlar:
beliren yetigkinlerin yasam yonelimlerinin %29 unu agiklamaktadirlar (F= 154. 553, p<.001).

TARTISMA VE YORUM

Beliren yetigkinlerde yalnizlik ve yasam yonelimi arasindaki iliskide siirekli kaygimnin
roliintin arastirildigi bu arastirma gercevesinde bir¢ok bulguya ulasilmistir. Oncelikle,
beliren yetigkinlerde yalnizlik ve yasam yonelimi arasindaki toplam iliskinin negatif yonde
ve anlaml oldugu goriilmiistiir. Diger bir ifadeyle, beliren yetiskinlerde yalmizlik diizeyi
arttik¢a yasam yonelimi puanlar1 diismekte, yani karamsarliklar: artmaktadir. Elde edilen bu
bulgu bu konuda yapilmig bir¢ok arastirma bulgusuyla paralellik gostermektedir
(DiTommasso & Spinner, 1993; Givertz, Woszidlo, Segrin & Knutson, 2013; Jackson,
Soderlind & Weiss, 2000; Neto & Barros, 2000; Nurmi, Toivonen, Salmela-Aro & Eronen,
1996; Russell, Cutrona, Rose & Yurko, 1984). Yalnizlikla ilgili bir¢ok kuram olsa da hepsinde
ortak noktalar bulunmaktadir (Rotenberg, 1999). Bu ortak noktalar, yalnizligin kisinin sosyal
iligkilerinde yasadig1 eksikliklerden kaynaklandigi kabul edilir. Tkincisi, yalmzlik &znel bir
deneyimdir ve ancak bireyin kendi bakis acisindan degerlendirilebilir. Ugiinciisii, yalnizhik
deneyimi tatsiz ve f{iziiciidiir. Dolayisiyla, ¢evresinde ihtiyaci olan doyumu saglayacak
niteliklere sahip bir sosyal cevresi olmayan, bu deneyimi yasamis ve bundan dolay:
psikolojik agidan aci gekmis bir kisinin gelecekteki yasaminin da boyle siirebilecegine iliskin
bir beklentisi olusabilir. Boyle bir durum, bireyi gelecekle ilgili karamsar bir beklentinin
olugsmasina neden olabilecektir. Diger taraftan da, durumsal olmayan iyimserligin, daha iyi
bir sosyal gevrenin olusturulmasma ve bdylece yalnzlik duygusunun yasanmasinda
koruyucu olabilecegini belirtmektedir (Rius-Ottenheim, Kromhout, van der Mast, Zitman,
Geleijnse & Giltay, 2012). Bu cergevede, yalnizlik duygusu yasayan bireylerin yasam
yonelimlerinin kotiimser olabilecegi gibi, yasam yonelimindeki kotiimser bir egilim ise
yalnizliga yol agabiliyor denilebilir.

Ikinci olarak, beliren yetiskinlerin yalmizliklar: ile siirekli kaygilar1 arasinda pozitif
yonde bir iliski elde edilmistir. Diger bir ifadeyle, yasanilan yalnizhigin siirekli kaygi
yasanmasinda bir risk faktorii olusturdugu soylenebilir. Elde edilen bu bulgu bu gerek
siirekli kaygi gerekse de farkli kayg: tiirleriyle daha Once yapilmis bir¢ok arastirma
bulgusuyla paralellik gostermektedir (Bonetti, Campbell & Gilmore, 2010, Caplan, 2006;
Chang, 2018; Scott, Boyle, Czerniawska & Courtney, 2018; Ebesutani, Fierstein, Viana, Trent,
Young & Sprung, 2015; Fontaine, Yang, Burks, Dodge, Price, Petit & Bates, 2009; Pathak &
Mhaske, 2017; Huan, Ang & Chye, 2014). Yalniz bireyler sinirh sosyal iligkilere sahip olma ve
digerlerinden izole olma ve onlarla baglantida olmama duygu ve diisiincelerine sahip olma
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egilimindedirler. Bu problem sosyal iliskilerin ¢ok fazla 6n plana ¢iktig1 beliren yetiskinlik
doneminde daha da 6nemli ve kritik hale gelebilmektedir. Rokach ve Neto’ya (2000) gore, bu
onemli ihtiyacin1 karsilanmamasi bireyde kaygi gibi problemlere neden olabilecek ve
psikolojik iyi olma durumlarina zarar verebilecektir. Ayrica, akranlarla anlamli sosyal
etkilesimlere duyulan gereksinimin ergenlik doneminde kritik oldugunu ve akranlarla olan
arkadagliklarin bulunmamasimin sosyal kaygi duygularmni iceren psikolojik iyilik hallerini
olumsuz yonde etkiledigini gostermistir (Engels, Dekovic & Meeus, 2002). Dolayisiyla,
beliren yetiskinlik donemindeki bireylerin, sosyal etkilesimde bulunmama, kendini giivende
hissedecegi bir sosyal ¢evreden yoksun olma ve sosyal iligskilerden beklenen kisilerarasr iliski
doyumunun saglanamamasi onlarin ayn1 zamanda kayg1 yasamalarinda etkili olmus olabilir.

Ugiincii olarak, beliren yetiskinlerde siirekli kayg ile yasam yonelim arasinda negatif
yonde anlaml bir iligki elde edilmistir. Bu gercevede, siirekli kaygili bir yetiskinin yasam
yoneliminin karamsar olabilecegi goriilmektedir. Bu konuda yapilmis calismalarda da
benzer bulgulara ulasilmistir (Barnett & Adams, 2018; Ey, Hadley, Allen, Palmer, Klosky,
Deptula, Thomas & Cohen, 2005; Raikkonen, Matthews, Flory, Owens & Gump, 1999;
Rajandram, Ho, Samman, Chan, McGrath & Zwahlen, 2011; Siddique, LaSalle-Ricci, Glass,
Arnkoff & Diaz, 2006; Singh & Jha, 2013; Warning, 2011). Prokopcdkova (2015) yaptigt
karsilastirmali ¢alismada, iyimserlik puami diisiik (karamsar) tiniversite Ogrencilerinin
siirekli kaygi puanlarmin yiiksek oldugunu; diisiik kaygi diizeyine sahip olanlarin ise
yiiksek iyimserlik puanma sahip oldugunu belirtmigtir. Elde edilen arastirma bulgusu
Scheier ve Carver'in (1985), iyimserligin olumlu faktorlerle pozitif yonde iliskili oldugu;
karsin karamsarligin olumsuz faktorlerle iliskili oldugunu ve olumsuz sonuglara neden
oldugunu, yoniindeki ifadelerini de destekler niteliktedir. Diger taraftan, Mash ve Wolfe
(2002), kaygmnin zaman zaman iyi olmasina ragmen ¢ok fazla ve kontrol edilemeyen
kaygmin bireyi giicsiizlestirdigini, yapabileceklerini de yapamayacak hale getirebildigini
ifade etmektedir. Ayrica, Vasey, Crnic ve Carter (1994) kayguyi, olas1 tehdit edici durumlar
ve bunlarin potansiyel sonuglari ile ilgili tekrarlayan diislinceleri igeren Ongoriilebilen
biligsel siireg, olarak ele almaktadirlar. Bunun yaninda, siirekli kayg: diizeyi yiiksek olan
bireyler, durumlarla aktif olarak basa ¢ikmaya galismak yerine, durumdan pasif olarak
kaginarak ya da gekilerek stres kaynagini degistirmeye calisirlar (Smith, Pope, Rhodewalt &
Poulton, 1989). Tiim bunlardan dolay1, kayg: durumu yiiksek bir beliren yetiskinin normalde
yapabilme potansiyeline sahip oldugu bir eylemi yapamayacak duruma gelmesi, olas1 bu
basarisizlig1 hakkinda stirekli olarak diisiinmesi ve problemleri ¢ozmeye ¢abalamak yerine
problemlerden siirekli kagarak ¢ozebilecegine iliskin bir inanci gelistirememesi gelecekle
ilgili genel olumluluk halini ifade eden iyimserligini diisiirebilecektir.

Aragtirmadan elde edilen son bulguya gore, beliren yetiskinlerdeki stirekli kayginin
yalnizlik ve yasam yonelimi arasindaki iligkide tam aracilik rolii {istlendigi yoniindedir.
Buna gore, yalmizlik ile yasam yonelimi arasindaki iliskinin nedeninin siirekli kaygi
oldugunu soylemek miimkiindiir. Diger bir ifadeyle, yalmizlik dogrudan yasam y&nelimini
negatif yonde etkilememektedir. Bu iki degisken arasindaki iliskinin nedeni, bu ¢alisma
cercevesinde, siirekli kaygi yasamalarindan kaynaklanmaktadir. Dolayisiyla, yalnizhik
yasayan beliren yetiskinlerin bundan dolay1 kayg: yasadiklari, bu kaygmin da yasam
yonelimlerini negatif yonde etkileyerek, kotiimser bir bakis acisima neden oldugu
sOylenebilir. Literatiir taramasinda, yukarida da deginildigi gibi, degiskenler arasinda ikili
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iligkilerin oldugu ¢alismalarin oldugu goriilmektedir. Ancak, siirekli kaygmin yalmizlik ile
yasam yOnelimi arasindaki iliskideki roliine yonelik bir arastirmaya rastlanmamastir.

Peplau ve Perlman (1982) yalnizlig1 insan iligkileri bazinda algilamakta ve kisinin
gercekte var olan iligkilerinin beklentilerini karsilayamadigindan kaynaklanan bir duygu
olarak ele alirken; Weiss (1973) yalnizlig1 bireyin yakinlarina yetersiz baglanmasi, ilgi ve
etkinlikleri paylasacag1 arkadas eksikligi hissetmesi olarak ele almaktadir. Bu duygu
beraberinde dislanma, marjinallik, can sikintist ve huzursuzluk duygularina neden
olabilmektedir. Weiss’e (1973) gore 6zellikle duygusal yalnizlik duygusunda ortaya ¢ikabilen
endise, anahtar roliindedir. Dolayisiyla, ortaya ¢ikan yalmizligin kaygiy1 tetikleyebilecegi
sOylenebilir. Yasanilan bu kaygi ise, bireyde siirekli olarak fizyolojik uyarilma, uyaniklik ve
endise ile karakterize edilen olumsuz duygular: ortaya ¢ikarabilmektedir (Tovote, Fadok &
Luthi, 2015). Bu duygularin siirekliligi ise yasama yonelik beklentilerde olumsuzluk yani
karamsarlig1 getirmektedir. Dolayisiyla bu calisma gercevesinde, siirekli kaygimin eglik
etmedigi bir yalnizligin bireylerin yasam yonelimlerini etkilemeyebilecegi sdylenebilir.

Bu bulgular ve yorumlari gergevesinde su Onerilerde bulunulabilir:

1. Karamsarlik sikayetiyle bir psikolojik danismana, psikologa ve psikiyatra bagvuran
bir danisanin kaygi yasay1p yasamadig irdelenmelidir.

2. Bu calisma bagka yas grubundaki kisilerle de yiiriitiilerek, elde edilen bu bulguya
yonelik yeni kanitlara ulasilabilir.

3. Yalnizlik ve yasam yonelimi arasindaki iliskide umutsuzluk, depresyon ve stres
gibi degiskenlerin rolleri incelenebilir.

4. Siirekli kaygi araciligiyla olusan yalnizlik ile yasam yonelimi arasindaki dolayli
iliskinin depresyona, intihar egilimine ve benlik saygisinin diismesine neden olup
olmayacag1 incelenebilir.

ETiK BEYAN

“Beliren Yetiskinlerde Yalmzlik ile Yasam Yonelimi Arasindaki Dogrudan ve Dolayl Tliskiler:
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Direct and Indirect Relationship between Loneliness and Life
Orientation in Emergence Adulthood: The Mediator Role of
State Anxiety
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INTRODUCTION

Loneliness, which is one of the most important traumas human beings can experience,
is considered by McGuire and Clifford (2000) as a feeling that everyone will eventually feel.
Similarly, Weiss (1974) states that the feeling of loneliness is at the centre of human life and
that most people will be confronted with loneliness at a time in their lives.

While loneliness is defined by Peplau and Perlman (1979) as a distressing and
widespread situation in which a person's interpersonal network is smaller or less satisfactory
than the desired one and the authors also defined it as a subjective psychological condition
which is formed as a result of inconsistency between the existing social relations of
individuals and the social relations they desire (Peplau, & Perlman, 1982). Weiss (1973),
known as the author who most strongly advocates the social needs approach seen in the
definitions of loneliness, reveals that there is a basic distinction between social loneliness and
emotional loneliness. Similarly, Russell, Cutrona, Rose and Yurko (1984) dealt with
loneliness at two different dimensions that are the sense of loneliness and lack of social
support. While social loneliness refers to “being alone”, which means that other people are
not physically present; emotional loneliness refers to the absence of a close connection
(Russell et al., 1984; Weiss, 1974; 1989). Thus, it can be said that social loneliness is not a
psychological or emotional state. According to DiTommaso and Spinner (1997), in the case of
loneliness resulting from social isolation, the individual spends time on his/her own, not
with others. In other words, there is a lack of social relations in this type of loneliness
(Russell et al., 1984). On the other hand, emotional loneliness is a lack of satisfactory
attachment, i.e. it is not an objective physical state because it is an emotional state (Weiss,
1989) and 'emotional loneliness’ can only be reduced by a satisfactory attachment
relationship.

Beyond the debate about how or why loneliness occurs, what the consequences of
loneliness may be is more important. Research shows that continuous loneliness poses a
serious threat to the individual's mental health and psychosocial functions (McWhirter,
1990). Research on loneliness has shown that loneliness is associated with alcohol use,
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obesity and suicide attempts (Rotenberg, 1999). In some other studies, it has been stated that
loneliness in childhood period is associated with depression in the adolescence period
(Qualter, Brown, Munn, & Rotenberg, 2010), that children and adolescents defining
themselves as lonely more prefer online communication (Bonetti, Campbell, & Gilmore,
2010), that there are significant relationships between loneliness and fear of negative
appraisal, social avoidance, tendency to become a relational victim and positive social
behavior’s (Storch, & Masia-Warner, 2004), that there is a positive significant correlation
between loneliness and cyber bullying and a negative significant correlation between
loneliness and self-esteem (Brewer, & Kerslake, 2015), that there is a negative significant
correlation between general loneliness and secure attachment, a positive significant
correlation between social loneliness and dismissive attachment, a positive significant
correlation between romantic and familial loneliness and anxious attachment, a positive
significant correlation between romantic, familial and social loneliness and fearful
attachment (DiTommaso, Brannen-McNulty, Ross, & Burgess, 2003), and that there is a
positive correlation between loneliness and the need to belong and a negative correlation
between loneliness and satisfaction derived from interpersonal relationships (Mellor, Stokes,
Firth, Hayashi, & Cummins, 2008). As can be seen from the related research, it is possible to
say that loneliness can cause negative psychological conditions.

In recent years, the concepts of optimism and pessimism, which are conceptualized as
life orientation, have begun to attract the attention of many researchers in the field of
psychology. The reason for this; according to Peterson (2000) and Peterson and Seligman
(2004), is that the science of psychology is becoming increasingly interested in people's
strengths and virtues. It is stated by Carver and Scheier (1981) and Scheier, Carver and
Bridges (1994) that one of these strengths is optimism. Optimism not only provides many
benefits for individuals but also allows other positive factors to emerge (Carver, 2014).
Similarly, dispositional optimism appears to be an important causal determinant of
psychological well-being (Chang, 1998). According to Scheier and Carver (1985), optimism
and pessimism, defined as generalized positive and negative outcome expectations, are
believed to represent important causal determinants of individuals' adaptation. In another
definition, optimism is typically defined as positive expectations for future events (Sharpe,
Martin & Roth, 2011). In this context, it is stated that optimism is related to positive outcomes
and ensures the emergence of positive outcomes; however, pessimism is associated with
negative outcomes and leads to negative outcomes (Chang, 2002; Scheier, & Carver, 1985). In
other words, while optimists expect their works to produce good results for them, pessimists
expect the worst possible outcome. Carver and Gaines (1987) state that the difference
between such people is known by everyone and it is easily observed in daily life. In addition,
since optimism affects people's outlook on the world (evaluation) and their behaviors
(effort), optimism is likely to affect individual coping behavior and adjustment (Nes, &
Segerstrom, 2006).

Anxiety, which is one of the basic and universal emotions (Papay, & Spielberger, 1986;
Simpson, Neria, Lewis-Fernandez, & Schneier, 2010; Spielberger, 1972), is experienced by all
people from time to time and is frequently experienced to some degree during the day
(Huberty, 2012) yet excessive amount of anxiety is reported to be the main cause of neurotic
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and psychosomatic diseases (Papay, & Spielberger, 1986). However, Gray and McNaughton
(2000), who draw attention to the difference between fear and anxiety, argue that fear is a
defensive response to a real threat, whereas anxiety is a defensive response to a perceived
threat.

Cattel and Scheier (1961) first put forward the importance of separating anxiety into
two; anxiety as an emotional response to a situation, and anxiety as a personality trait.
Parallel to this view, Spielberger (1972, 1973) defines two types of anxiety that people may
experience. The first of these is trait anxiety. Trait anxiety is considered as a type of anxiety
that is generalized to a wide variety of situations, shows continuity from low to high, and
high levels of it can cause low performance. Seligman, Walker and Rosenhan (2001) defined
trait anxiety as an individual's tendency to experience non-situational and relatively
continuous anxiety. This type of anxiety can be accepted as a personality feature as it tends
to characterize the typical functioning of the individual. As a personality trait, anxiety cannot
be expected to be eliminated, but can be reduced to a manageable level. High levels of trait
anxiety cause deterioration in personality, social and academic functions (Huberty, 2008).

When the relevant literature and research about anxiety are examined, it is possible to
say that anxiety may occur as a result of negative psychological factors on the one hand, and
that this anxiety may cause negative psychological problems. However, no research has been
found about the possibility that anxiety occurs as a result of a negative variable and that this
causes another negative factor, that is, that anxiety can be the reason for the relationship
between the two variables. The current study is believed to be important as it will help fill
this void. In this general framework, the purpose of the current study is to determine the
direct and indirect relationships between life orientation, loneliness and trait anxiety in
emerging adults and thus to determine whether trait anxiety plays a mediator role in this
relationship. To this end, the following hypotheses were tested:

Hi = The total effect of loneliness on life orientation in emerging adults is significant
(loneliness — life orientation).

H: = The direct effect of loneliness on trait anxiety in emerging adults is significant
(loneliness — trait anxiety).

Hs= The direct effect of trait anxiety on life orientation in emerging adults is significant

(trait anxiety — life orientation).

Ha= While the direct effect of loneliness on life orientation is insignificant, its indirect
effect realized over trait anxiety is significant (loneliness — trait anxiety — life orientation).

METHOD

The current study was conducted as a correlational research employing qualitative
data collection method. Such research is carried out to determine the relationships between
two or more variables and to obtain clues about cause and effect relationship (Biiyiikoztiirk,
Kilig-Cakmak, Akgiin, Karadeniz, & Demirel, 2008). In the current study conducted to
investigate the relationship between loneliness, life orientation and trait anxiety, life
orientation is the dependent variable, loneliness is the independent variable and trait
anxiety is the mediator variable. The study group of the current research is comprised of 133
male (34.5%) and 252 female (65.5%); a total of 385, university students. UCLA Loneliness
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Scale, Life Orientation Scale, and State-Trait Anxiety Inventory were used as measures. In the
analysis of the data, SPSS 23.0 and AMOS 23 program packages were used. In the data
analysis, Pearson Product-Moment Correlation Coefficient and path analysis were used to
reveal the correlations between the variables. On the other hand, whether trait anxiety has
the mediator role in the relationship between loneliness and life orientation was determined
by analysing the direct and indirect relationships between the variables, which is claimed to
be stronger than other mediator tests by MacKinnon, Lockwood, Hoffman, West and Sheets
(2002). The significance of the direct and indirect relationships between the variables was
tested with the bootstrap method proposed by Shrout and Bolger (2002).

FINDINGS, DISCUSSION and CONCLUSION

There are negative significant correlations between the emerging adults’ loneliness
scores and life orientation scores (r=-.32, p<.01) and between life orientation and trait anxiety
scores (r= -.54, p<.01). On the other hand, a positive significant correlation was found
between their loneliness scores and trait anxiety scores (r= .48, p<.01). As can be seen in
Figure 1, the total effect (c) of loneliness on life orientation is negative and significant (3= -.32,
95% ClI= -.39 - -.24). When the direct effects between the variables were examined, it was
found that the effect of loneliness on trait anxiety (a) is positive and significant (3= .48, 95%
CI = 41 - .58); that the effect of trait anxiety on life orientation (b) is negative and significant
(B=-.50, 95% CI=-.58 - -.41) and that the effect of loneliness on life orientation is negative and
insignificant (8= -.08, 95% Cl= -.04 - -.16). The effect of loneliness occurring on life orientation
through the mediation of trait anxiety (a.b) was found to be negative and significant (3= -.24,
95% ClI= .19 - .30). In light of these findings, it can be argued that trait anxiety assume a
complete mediator role in the relationship between loneliness and life orientation. Moreover,
while loneliness, on its own, explains 23% of the trait anxiety variance in emerging adults (F=
114. 435, p< .001), loneliness and trait anxiety scores explain 29% of life orientation of
emerging adults (F=154. 553, p<.001).

Within the context of the current study investigating the role of trait anxiety in the
relationship between loneliness and life orientation in emerging adults, many findings have
been obtained. Firstly, the total correlation between loneliness and life orientation was found
to be negative and significant in emerging adults. In other words, as the level of loneliness
increases in emerging adults, life orientation scores decrease, that is, their pessimism
increases. This finding is parallel to the findings reported in many studies (DiTommasso, &
Spinner, 1993; Jackson, Soderlind, & Weiss, 2000; Neto, & Barros, 2000; Nurmi, Toivonen,
Salmela-Aro, & Eronen, 1996; Russell et al., 1984). Though there are many theories developed
about loneliness, they all have some common points (Rotenberg, 1999).

Secondly, a positive correlation was found between loneliness and trait anxiety in
emerging adults. In other words, loneliness can be a risk factor for experiencing trait anxiety.
These findings concur with the findings of many other studies focusing on trait anxiety or
other types of anxiety (Bonetti, Campbell, & Gilmore, 2010, Caplan, 2006; Chang, 2018; Scott,
Boyle, Czerniawska, & Courtney, 2018; Ebesutani et al., 2015; Fontaine et al., 2009; Pathak, &
Mhaske, 2017; Huan, Ang, & Chye, 2014). Lonely individuals tend to foster feelings and
thoughts that they have limited social relationships, that they are isolated from others and
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that they are not connected to them. This problem may become even more important and
critical during emerging adulthood period, when social relations are more prominent.

Thirdly, a negative significant correlation was found between trait anxiety and life
orientation in emerging adults. Thus, it can be argued that the life orientation of an adult
having trait anxiety can be pessimistic. Similar findings have been reported in the literature
(Barnett, & Adams, 2018; Ey et al., 2005; Raikkonen, Matthews, Flory, Owens, & Gump, 1999;
Rajandram et al., 1999; Siddique et al., 2006; Singh, & Jha, 2013; Warning, 2011). In his
comparative study, Prokopcakova (2015) found that the trait anxiety scores of the university
students with low optimism scores (pessimist) are high and that those who have low anxiety
levels have high optimism scores.

According to the last finding of the current study, trait anxiety in emerging adults
appears to assume a complete mediator role in the relationship between loneliness and life
orientation. Accordingly, it is possible to say that the cause of the relationship between
loneliness and life orientation is trait anxiety. In other words, loneliness does not directly
affect life orientation. The reason for the relationship between these two variables within the
context of the current study is that they experience trait anxiety. Therefore, it can be said that
the emerging adults who experience loneliness feel anxious about this and that this anxiety
negatively affects their life orientations and leads to a pessimistic viewpoint.

In light of these findings, the following suggestions can be made:

1. It should be examined whether a counselee who has consulted to a psychological
counselor, psychologist or psychiatrist with the complaints of pessimism
experiences anxiety or not.

2. By conducting this study with participants from different age groups, new
evidence to support this finding can be obtained.

3. The role of variables such as hopelessness, depression and stress in the relationship
between loneliness and life orientation can be examined.

4. Whether the indirect relationship brought about by trait anxiety between loneliness
and life orientation can lead to depression, suicidal tendency and low self-esteem
can be examined.

Key Words: Loneliness, Life orientation, State anxiety, Mediator analysis
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