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THE ATTITUDES OF TEACHERS AND STUDENTS TOWARDS USING
WEB 2.0 TOOLS IN EFL CLASS

Nuray Okumus Ceylan'
ABSTRACT
An important goal of the language learning process is to develop the student's
interest in looking for opportunities for communication and the willingness to
communicate in them. This will depend on many factors such as the student's
personality, social situation, communicative competence, the desire to com-
municate with particular peer, etc. (Chapelle, 2001, p.50). Considering these fac-
tors, Web 2.0 tools can provide learners with realistic reasons to communicate
and develop their communicative competence which is one of the main goals of
the communicative language teaching applied in EFL settings in Turkish state
university English prep schools. Since the learners in such schools do not have
the opportunity to use English outside the classroom context except the internet
facilities. Therefore, implementing Web 2.0 tools into English language teaching
curriculum in such contexts should seriously be taken into consideration to con-
sider students with realistic reasons to communicate in English to develop their
communicative competence. Thus, this paper aims to find out the attitudes of the
teachers and students in Biilent Ecevit University Incirharmani Prep School. The
implications of this study may provide teachers who are to teach in a communi-
cative language teaching based program and fail to provide their students with
real aims and contexts to use the target language with some ideas on how to and
why to implement Web 2.0 materials into their syllabus.
Keywords: Web 2.0, teacher attitudes, communicative language teaching

INTRODUCTION

The fact that the world has become a global village and the young generation
here is Digital Natives has led the educators find ways to integrate technology
into traditional classroom with hard-copy course books and materials as they

! Bulent Ecevit University
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enjoy computer and Internet based activities. These activities which are labeled
as Web tools might be useful especially in countries such as Turkey where stu-
dents do not have the opportunity to use English outside the classroom. For such
students, the social nature of these tools can provide realistic reasons to com-
municate which is the target of most of the published hard-copy course books
which are based on improvement of communicative competence.
Communicative competence is defined as the ability to interpret and enact ap-
propriate social

behaviors, and it requires the active involvement of the learner in the production
of the target language (Canale and Swain, 1980; Celce, 1995). The definitions of
communicative competence indicate that it is to know how to use language to
communicate in various forms and contexts as in real life contexts.

As in language learning process, opportunities for communication are one of the
most important issues. Students’ interest and willingness to communicate de-
pends on many factors such as “the student’s personality, social situation, com-
municative competence, the desire to communicate with particular peer, etc.”
(Chapelle, 2001, p.50). Taking these factors into consideration, implementing
Web 2.0 tools into English language teaching curriculum in such contexts
should seriously be evaluated to provide students with realistic reasons to com-
municate in English to develop their communicative competence. Thus, this pa-
per aims to find out the attitudes of the teachers and students in Biilent Ecevit
University Incirharmani Prep School towards implementing Web 2.0 tools into
classroom. The implications of this study may provide teachers who are to teach
English, but fail to provide their students with real aims and contexts to use the
target language with some ideas on how to and why to implement Web 2.0 ma-
terials into their syllabus.

Computers and smart phones are increasingly viewed as doors to social spaces
(Oblinger, 2005), and many believe that the social nature of Web 2.0 technolo-
gies supports collaboration (Godwin-Jones, 2003). Zorko (2009) states that
online environments can provide learners with opportunities for collaborative
interactions. Collaborative technology is any application that “enables and scaf-
folds the construction of communal ways of seeing, acting and knowing and
production of shared knowledge and new practices for successful future action”
(Lipponen & Lallimo, 2004, p.436). Research in this field suggests that there are
certain advantages of collaborating online. A list of the advantages can be seen
as follows:
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e Emotional support, sociability, information, and instructional aid can be
provided in online communities (Hiltz, 1998).
¢ Such environments have become habitats for Net Generation (digital na-
tives or N-Geners).
e They search for interactivity (Thorne & Payne, 2005).
e They read, reflect, and post a reply anytime, anywhere (Arnold & Ducate,
2006).
The related research on Web 2.0 tools such as wikis, blogs and facebook have
put forward their potential to provide educational environment for autonomous
language learning process and environments for online collaboration: thus, real
communication in the target language.
Wikis are “a collection of interlinked webpages that can be easily edited and
freely expanded by any user” (Zorko, 2009, p. 4). They are appropriate for edu-
cational purposes since they are user friendly (Zorko, 2009), flexible (Augar et
al., 2004; Nicole et al., 2005), and have low cost (Zorko, 2009). According to
Choy & Ng (2007), wikis might be suitable for “storing different types of digital
information and sharing it, monitoring students’ group or individual progress,
promoting democratic participation, empowering students and interacting social-
ly and collaborating”.
Facebook has become a part of the daily routine of university students (Stuz-
man, 2006). Vander Veer (2008) defines it as “hip, hot and happening site” (p.
158) where members can witness others’ “life-in-progress”. Facebook users can
like, share photos or videos, exchange private messages, poke their friends, get
informed about their friends’ status and stay in touch with them. A class can
create a link to exchange messages, to share information, to announce or to ask
for help. It has become a “marketplace” for students with second-hand text-
books, for the ones looking for roommates or a job.
As Blattner & Fiori (2009) also suggest, instructors and language students need
to be aware of the real aims for communication that the facilities facebook cre-
ates. Since it has become an item in the e-routine list of these learners, the only
thing to do is to find ways to use it for autonomous learning. Blatter & Fiori
(2009) stated that the Facebook website is cost effective and presents L2 learn-
ers with opportunities for intercultural communication with authentic native
speakers of comparable age.
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Blogs are “part web site, part journal, part free-form writing spaces stylized
form of expression” (Kennedy, 2003, p.4). According to Kennedy (2003),
“Blogs combine the best elements of technology where work is collected, edited
and assessed with the immediacy of publishing for a virtual audience (p.7).
Blogs are “especially effective at supporting ... reflection ... more so than other
technologies would be” (West, Wright & Graham, 2005, p.1656).

Blogs may promote reflective practice among educational users (Fiedler, 2003;
Shoffner, 2005; Suzuki, 2004; West et al., 2005). In their study, Ray and Coulter
(2008) found that “a majority of entries examined demonstrate some level of
reflective writing”. Like meta-reflection, blogs can promote self- directed think-
ing and decision making among users (Richardson, 2006). As with the Wikis
and facebook, blogs can create real contexts for language learning that would
proceed beyond language learning process in an individual language classroom
experience. Lee (2011) supports the positive effect of blogs on learning, stating
that blogs as a mediated tool for intercultural learning outside of class have the
potential to create a stimulating online learning community that is conducive to
collaborative learning and reflective thinking.

Taking into consideration the Web tools in providing pragmatic input which
texts might not offer with their limited amount of knowledge, learning outcomes
in the area of pragmatics are substantially enhanced when language learners are
embedded in a larger context of significant relationships, such as the various
ones provided by Internet- mediated partnerships may enhance students prag-
matic competence as Thorne (2003) stated. Moreover, as Dornyei & Csizer
(2005) suggested integrating technology into syllabus provided students to have
meaningful interactions with individuals of different cultural backgrounds. The
research in this field suggests that the teachers and the students hold positive
beliefs about using Web 2.0 tools in EFL class. For example, Kiilek¢i (2009)
investigated the attitudes of pre-service English teachers towards the use of the
internet. She found out that most student teachers are eager to use Internet appli-
cations and hold positive beliefs about the use of Internet. Similarly, Usluel,
Mazman and Arikan (2009) investigated ELT student teachers’ awareness of
collaborative Web 2.0 tools specifically on wikis, blogs and podcasts in lan-
guage learning, the study concluded that prospective teachers are not mostly
aware of Web 2.0 tools that can be used in language learning. However, it be-
came clear that pre-service language teachers need training in using Internet ap-
plications for language learning/ teaching purposes. Cephe and Balcikanli
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(2012) suggested that most participants find the use of Web 2.0 technologies
essential for the effectiveness of language learning and should be employed in
language classrooms since they provide learners with opportunities of authentic
language, they capture students’ interest, they offer constructivist instruction
opportunities and they address the needs of ‘digital natives’ of 21th century.
Al-Ali and Gunn (2013) in their study on web 2.0 in the ESL classroom with
teachers and students found out that most of the teachers do not ’recognize the
educational potential of Web 2.0 for their students, so their uses of these ser-
vices mainly fall under the category of probably “warm up” tools that are lim-
ited to introducing ideas or starting the class. Teachers seem to limit the use of
Web 2.0 services in classrooms and not extend it to allow students interact with
classroom material outside the class. Students seem to be more familiar with
services that were introduced early on in the Web 2.0 development phase, like
YouTube and Facebook, and they are open to trying them and finding their zone
of comfort in each one of them.

THE STUDY

Russell, Bebell and O’Dwyer (2005) note that “despite widespread use of com-
puters by teachers outside of the classroom, instructional practices and school
culture have not incorporated computer-based Technologies into regular instruc-
tional practices” (p. 298). However, as the related literature suggests, (Al-Ali
and Gunn, 2013; Cephe and Balcikanli, 2012; Usluel, Mazman and Arikan,
2009), teachers and students hold positive beliefs about using Web 2.0 tools in
EFL class. Thus, this study aims to find out the attitudes of teachers and students
in Bulent Ecevit University English prep school towards the use of Web 2.0
tools in their classes. The quantitative data was gathered via a questionnaire pre-
pared by the researcher. The items were related to the use of Web 2.0 tools and
the attitudes towards using them in their classroom.
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The results of the student questionnaire
Table 1. How long do you use Web 2.0 tools?

Frequency
How long do you use Web 2.0 tools? % Mean Std D
1-3 hours 57.8 1.57 .780
3-6 hours 31.1
6-9 hours 7.8
O- .... hours 3.3

The results in Table 1 show that many students use Web 2.0 tools for about two
hours. They use especially wikis and social web sites to interact friends. While
they use Web 2.0 tools mostly to search, they also use them to prepare presenta-
tion and learn vocabulary. Most of the students reported that their teachers gen-
erally write on the board in the classroom. Some stated that their teachers used
films, videos, clips, and recordings. The students think that their teachers should
have exercises on website rather than blogs or using website efficiently.

Table 2. Why do you use technology?

Yes No

Frequency % Mean Std D
To learn vocabulary 58.9 41.1 141 495
To search 73.3 267 127 445
To present 644 356 136  .481
To practice English 322 678 1.68 .470

To interact people speaking English 16.7 833  1.83  .375

Table 3. What does your teacher use in the classroom?
What does your teacher use in Yes No
the classroom?

Frequency Mean Std Frequency

% D %
Slides 43.3 56.7 1.57 498
Pictures 42.2 57.8  1.58 497
Shows 16.7 83.3 1.83 .375
He writes notes on the board. 87.8 122 1.12  .329

He shows web sites. 23.3 76.7 1.77 425
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He shows notes on OHP. 28.9 71.1 171 456
Group discussions 18.9 8.1 1.81 .394
Films/ videos 51.1 489 1.49 .503
Simulations 7.8 922 192 .269
Clips/ recordings 52.2 47.8 148 .502

Table 4. What should your teacher use?
What should your teacher use? Yes No Mean Std D

Frequency %
Blogs allowing student participation 27.8  72.2  1.72 .450
Podcasts like “You tube” 422 578 158 497
Tasks posted on class websites 3.1 689 1.69 .466
Lesson plan posted on class website 25.6 744  1.74 439
Teacher blog 233 76.7 1.77 425
Exercises on website 56.7 433 143 498
Mailed homework 289  71.1 1.71 456
Class e-mail list 17.8 822 1.82 .384
Texting the teacher 244 756 1.76 432
Chat on twitter 10 90 1.90 .302

The results of the teacher questionnaire

The teachers reported that they also use Web 2.0 tools about two hours for pro-
fessional development, to prepare exercises and to interact with students. Many
teachers consider themselves about average; that is, they have enough skills to
complete the management and communication tasks expected of them and will
occasionally choose to use technology to accomplish something they choose.
Many teachers are prepared to use content management systems/websites and
classroom voice amplification systems. The teachers believe that using Web 2.0
can surely increase student motivation to learn, it may also respond to a variety
of learning styles and provide additional practice to struggling learners/students.
Almost all the teachers think that kids today are digital natives; they need their
classrooms to embrace a 21st century curriculum. Also, they think that technol-
ogy 1s a motivating and useful tool but should not be overly relied upon. Almost
all teachers have access to handhelds; most of them have access to projectors,
TVs, DVR, personal computers, and laptops in their classrooms. Half of the
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teachers wish they had a special department whose sole job is to help support
them on technology since it helps them collaborate as a professional with other
teachers. Almost all teachers reported that the barriers they face to spending
more time using technology in the classroom are mainly lack of hardware at
school and loss of class time due to technical issues. The fact that they have not
found good apps or other digital resources, and Internet/ bandwidth issues at
school and lack of student access to online resources at home are other barriers
for most of them.

The results of the student questionnaire

The results indicate that many students use Web 2.0 tools for about two hours.
They use especially wikis and social web sites to interact friends. While they
use Web 2.0 tools mostly to search, they also use them to prepare presentation
and learn vocabulary. Most of the students reported that their teachers generally
write on the board in the classroom. Some stated that their teachers used films,
videos, clips, and recordings. The students think that their teachers should have
exercises on website rather than blogs or using website efficiently.

DISCUSSION & CONCLUSION

The students of this century, namely the “Digital Natives” are very competent in
using computers and the internet. Facebook, the popular social community web-
site, is a part of their daily routines. As Blattner and Fiori (2009) state, “If edu-
cators decide to provide guidance to the students to use such a site it will be an
invaluable asset to their educational experience”, we should not underestimate
the value of facebook to provide opportunities for EFL students. Also, as Rich-
ardson (2006) states blogs are authentic and meaningful technology tools that
provide an opportunity to use real- world, real- time resources to think, and
communicate. Thus, it can be a great support for EFL settings such as the ones
in Turkey where the only opportunity to use the target language to communicate
1s most of the time via Web 2.0. The research provides sufficient evidence that
shows the advantages and the effectiveness of Web 2.0 tools such as wikis, fa-
cebook and blogs. EFL settings in which English, the target language, is not
used in public life or social life, students lack the opportunities to use the lan-
guage for realistic purposes. Since wikis, facebook and blogs have become a
part of our students’ daily routine; we should try to take advantage of these tools
to provide realistic reasons to communicate.
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WINSPEAR OPERA BINASININ BAGLAMSAL, FiZIKSEL VE
ISLEVSEL COZUMLEMESI
Hiiseyin Burak Karasakal'
Mustafa Kavraz?
OZET
Profesyonel anlamda ilk olarak Antik Yunan doneminde Dionysos senlikleriyle
baslayan tiyatro sanatinin miizikle bulusmasiyla sekillenen opera gosterilerinin
sahnelendigi opera binalari, 6zellikle 17. yy’dan giiniimiize kadarki siirecte bu-
lunduklar1 kentlere katmis olduklar1 degerlerle 6n plana ¢ikmislardir. Insaat ya-
pim teknolojisindeki gelismelere de bagl olarak 6zellikle 20. yy ile birlikte ope-
ra binalar iilkeler icin prestijli yapilar haline doniismiis ve iilkeler i¢in sembolik
ozellikler tasimislardir. Bu binalar iilkelerin 6nemli kentlerinin 6nemli bolgele-
rinde tekil olarak tasarlandiklar1 gibi bir sanat kompleksi halinde de tasarlanmis-
lardir. Bu kapsamda ¢alismada, ABD’nin en kalabalik doérdiincii kenti ve Teksas
Eyaletinin baskenti Dallas’ta Norman Foster tarafindan tasarlanan Winspear
Opera Binas1 degerlendirilmistir. Calisma kapsaminda 6zellikle yapi-yakin cevre
iligkileri, form tasarim yaklagimlar1 ile fuaye alanlari, salonlar, sahne ve sahne
arkasi birimleri, sosyal amac¢h kullanilan mekanlarin tasarim yaklagimlar1 ince-
lenmis, ayrica bina fiziksel ¢cevre kosullar1 da dikkate alinarak teknik ve teknolo-
jik acidan analiz edilmistir. Yapilan analizlerde mekanlarin boyut, alan, hacim,
kullanic1 sayist vb. veriler elde edilmis ve degerlendirilmistir.
Anahtar Kelimeler: Opera binasi, Sanat merkezi, Dallas, Winspear, Norman
Foster
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CONTEXTUAL, PHYSICAL AND FUNCTIONAL ANALYSIS OF THE
WINSPEAR OPERA HOUSE

ABSTRACT
The art of theater professionally started in the Ancient Greek period with Diony-
sus festivals. Opera performances were shaped by the join of the theater with
music. Opera buildings have come to the fore with the values they have added to
the cities they are located in, especially from the 17" century until today. De-
pending on the developments in construction technology, especially with the
20™ century, opera houses have turned into prestigious buildings for countries.
In addition, they have had symbolic features for countries. These buildings were
designed as a singular or art complex in important areas in important cities of
countries. In this context, the Winspear Opera House designed by Norman Fos-
ter in Dallas, the fourth most populous city of the USA and the capital of the
State of Texas, was evaluated in this study. Within the scope of the study, espe-
cially building-close environment relations, form design approaches, foyer are-
as, halls, stage and backstage units, design approaches of social-purpose spaces
were examined. In addition, the building has been analyzed technically and
technologically, taking into account the physical environmental conditions. In
the analysis, the size, area, volume and number of users of the spaces, etc. data
were obtained and evaluated.
Keywords: Opera house, Art district, Dallas, Winspear, Norman Foster

GIRIS

Tiyatro, konser, opera vb. kiiltiirel etkinlikler toplumlarin sosyal ve kiiltiirel ya-
santilarinda Onemli yer tutmaktadir. Gergeklestirilen bu etkinlikler iilkelerin
sanatsal agidan ilerlemelerine bliyiik katki saglamaktadir. Modern toplumlarda
gereklilik haline gelen bu tiir etkinliklerin iilkelerin refah seviyeleri ile de dogru
orantili oldugu goriilmektedir (Giirkan, 2013, s.1). Opera sanati, tarihi gelisim
siirecinde dini ve kiiltiirel iligkisi baglaminda toplumlarda sadece sanat alaninda
degil ayn1 zamanda sosyal ve politik alanlarda da Onemli yer tutmuslardir
(Alljifri ve Anoos, 2017, s. 15).

Kokeni Italyancada "Opera in Musica" ifadesine dayanan ve miizikli eserlerin
kisaltmas1 anlamina gelen opera kelimesi Latincede eserler anlaminda kullanil-
maktadir. Opera, kelimelerin tiimii veya ¢ogu miizikal olarak ifade edilen, miizi-
ge uygulanmis tiyatro eseri olarak tanimlanmaktadir (Dubois, 1981, s.558). Ope-
ranin Ozlinilin tiyatroya, tiyatronun Oziiniin ise Dionysos senliklerine dayandigi
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belirtilmektedir (Yener, 1964, s.5). Operanin baglangig tarihi bir tartisma konusu
olsa da yakim Onciilerinin 16.yy’da ortaya c¢ikan degisik tiplerde, miizikli ve din
dis1 tiyatro gosterileri oldugu diisiiniilmektedir. ilk opera ¢alismalar1 Floransa’da
bir grup tarafindan ele alinmis ve 1597 yilinda Jacopo Corsi’nin sarayinda alti
sahne olarak oynanmistir (Dubois, 1981, s.558).

Tarihte tiyatro i¢in yapilmis ilk yap1 6rneklerine Antik Donem Yunan kiiltiiriin-
de karsilasilmaktadir. Bu donemde tiyatro faaliyetlerinin tanr1 Dionysos’a ta-
pmma eylemiyle basladigi ve bu sekilde gelistigi diistiniilmektedir (Roth, 2015,
s.273). Bu donemin ilerleyen siireclerinde kiilt ve oyunlarin birlesmesiyle tiyat-
ronun trajedi ve komedi olarak iki bicimde sahnelendigi bilinmektedir (Miiller,
Cilt 1, 2012 s.201). Antik Yunan tiyatrosu baslangicta seyirci ve oyun alani (or-
kestra) olmak tiizere iki farkli birimden olusurken zamanla sahne birimi de (ske-
ne) yapiya eklenmistir. Theatron olarak adlandirilan seyirci birimi baslangigta
seyircilerin oturmasi i¢in yamaglara gosteriler esnasinda kurulup sonrasinda so-
kiilen ahsap siralar seklinde yapilmis, daha sonralar1 ise yamaglara kurulan ve
yarim daireyi biraz tasan bi¢ciminde sahne alanini ¢evreleyen tas malzemeden
yapilmaya baglanmistir. Bu durum hem goriis kolayligt hem de akustik agidan
biiyiik avantajlar saglamistir. Ahsap iskeleli sahne yapisinin orkestranin arka
tarafina yerlestirilmesiyle birlikte tiyatro yapisma girisler (parados) belirgin hale
getirilmistir. 11k baslarda oyun zamanlar1 kurulup sékiilen ahsap sahneler daha
sonraki siiregte tas malzeme kullanilarak yapilmistir. Boylece tamamen tas mal-
zemelerle insa edilen tiyatro yapilar1 ortaya ¢ikmistir (Temel, 2016, s.534). An-
tik Yunan toplumunda tiyatronun dinsel torenlerden ayrilarak bir sanat dalina
doniismesiyle bu yapilar dogaya egemen olan tapinaga karsit bir konumda yerini
almistir (Miiller, Cilt I, 2012 s.201). Orkestra, skene ve theatron boliimiinden
olusan ve bir yamaca yaslanan tiyatro yapilari, gosteriler esnasinda sahne igin
dekor islevi de goren dogal bir manzaray1 seyircilere sunmustur (Sekil 1).

Sekil 1. Epidauros tiyatrosu plani ve giiniimiizdeki durumu (Roth, 2015)
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Antik Roma’da tiyatro etkinlikleri, Antik Yunan 6rnekleri dikkate alinarak M.O.
240’larda sergilenmeye baslamistir. Antik Roma toplumunda tiyatrolarda genel
olarak dinsel bilesenlere yer verilmemis, baslangictan itibaren halki eglendirme-
ye yonelik etkinlikler olarak gergeklestirilmistir. Imparatorlar tarafindan destek-
lenen Antik Roma tiyatro yapilar1 temelini Antik Yunan tiyatrolarindan almistir.
Antik Roma dénemi tiyatrolarini 6nceki donemlerden ayiran en 6nemli unsur ise
Helenistik donemde kismen basarilan seyirci alaninin (cavea) egimli yamaca
yerlesme zorunlulugunun artik tamamen ortadan kalkmis olmasidir. Bu donem-
de yapilan tiyatro yapilarinda birbiri {izerinde ylikselen seyirci alanlar1 tonoz ve
kemerler ile desteklenmistir. Bu tonoz ve kemerli kisimlar ile birlikte seyircile-
rin diger katlara erisimleri saglanmistir (Sekil 2). Roma doneminde sahne birim-
leri (skene) seyirci alaninin en iist kotuna kadar yiikseltilmistir. Sahnenin seyir
alanina bakan tarafi nisler, stitunlar, alinliklar, silmeler ve heykellerle siislenmis-
tir. Bu durum estetik goriinlimiin yani sira sahnelenen oyun i¢in kalici dekor
ozelligi de tasimistir. Yine bu donemde sahne oniinde perde yer almaya bagla-
mistir. Roma imparatorlugunun sona ermesi ve Hristiyanlik dininin yayginlas-
masiyla birlikte tiyatro gelenekleri unutulmus ancak yaklasik bin yil sonra Ro-
nesans donemiyle birlikte Antik Roma tiyatrosu temelinde yeni Avrupa tiyatro
mimarhig sekillenmeye baslamistir (Kuruyazici, 2003, s. 26-27).

Sekil 2. Roma Ddonemi tiyaro yapist 6rnegi (URL-11)

Tiyatro yapilarinin gelisim siirecinde Ozellikle 16. yy’in sonlarma dogru baz
kentlerde ve saraylarda yer alan gecici sahneler yerine kalici sahnelere sahip
olan tiyatro binalar1 uygulanmaya baslanmistir. 1584 yilinda agilan Vicen-
za’deki Teatro Olimpico antik donemden sonra ilk kez bagimsiz bir yap1 ve ger-
cek bir tiyatro binasi olarak tasarlanmistir (Sekil 3). Bu bina, Antik Roma tiyatro
yap1 elemanlar1 ve ilkeleri dikkate alinarak tasarlanan yarim daire bigimindeki
orkestra ile uzun 6n sahne ve seyirci alanindan olugmaktadir. Tavaninda ise
gokyiizii resmedilerek yanilsama olusturulmustur (Miiller, Cilt 11, 2012, s.441).
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Sekil 3. Olimpica Tiyatrosu (Temel, 2016) (URL-12)

Bu donem saraylarinin avlularinda yapilan tiyatrolarda loca birimleri tasarlanmig
ve boylelikle local tiyatro kavrami ortaya ¢cikmistir. Barok donemi tiyatro yapi-
larinda bu localar gelistirilerek parter boliimiiniin ii¢ tarafini saran ¢ok kath loca-
I1 balkonlar olusturulmustur. Orkestra baslangi¢ta oyun alaninda yer alirken, sii-
re¢ i¢inde seyirci alani ile 6n sahne arasinda orkestra icin yer birakilmaya bas-
lanmis ve Richard Wagner ile birlikte orkestra ¢ukuru tasarim siirecine profes-
yonel anlamda dahil olmustur (Sekil 4). 18. yy’in ikinci yarisinda Barok locali
tiyatro ve antik oturma sira halkalar1, local tiyatrolarda birlestirilmistir (Miiller,
Cilt 11, 2012). Bu donemde yapilmaya baslanan erken donem Barok salon bigim-
leri, opera salonlar1 i¢in biiyiik Ol¢lide kabul gérmiis ve uzun yillar tasarimda
hakimiyetini slirdiirmiistiir. Bunun sonucunda baskin plan tipi, at nali ve U plan
tipi olmustur. At nali plan tipinde bircok seviyede olusturulan balkonlar, seyirci-
lerle sahne arasindaki mesafenin azalmasina katkida bulunurken ayni zamanda
mekanin akustik kosullarmin saglanmasi ile sahnenin gorsel olarak algilanmasi-
na da katkida bulunmustur. Ancak perdeye yakin bolimde bulunan balkonlarin
seviyeleri, sahnenin gorsel olarak kisith sekilde algilanmasina neden olmustur
(Rossing, 2007, s.15) (Sekil 4).

I ]l[TITI

Sekil 4. Miinih Residenz leatrosu (Kurucuyazici, 2003)

Ronesans doneminden 20. yy’a kadar gecen siirede yapilmis tiyatro yapilarinda
oyun alaninda da gelismeler yasanmistir. Sahne ile iligkili oyuncu odalari
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yapilarm ayrilmaz bir pargasi haline gelmistir. Bunun yaninda ¢esitli depolarin,
dekor ve kostiim atdlyelerinin eklenmesiyle siire¢ devam etmistir. Sahnenin
gelismesi, yanlara dogru biiyiiyerek gerceklesmistir. Sahnelere en 6nemli katkiy1
etkili esneklikte kullanilmasini saglayan sofito kulesi saglamistir (Sekil 5).
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Sekil 5. Paris Charles Garnier Opera Binas1 (Temel, 2016)

20. yy’da ortaya ¢ikan yeni mimari kimlik anlayis1 bir¢ok yapi tiirlinde kendisini
gostermistir. Yeni malzemeler ile degisen yapim iiretim teknikleri tasarimda ko-
layliklar saglamis ve 0zglin yapilarin ortaya ¢ikmasiyla sonuglanmistir. Geligen
malzemeler i¢ mekanda da etkisini gostermeye baslamis ve akustik acidan 6zel
yiizeyler olusturulmustur (Rossing, 2007, s.15). 21. yiizyila gelindiginde ise ope-
ra binalarinin maliyetinin arttigi ve daha ¢ok seyirci kapasiteli biiyiik yapilara
doniistiigli gozlemlenmistir. Bu sebepten dolay: iilkeler bu tiir yapilarda yaris
icine girmis ve yapilar islevinin yaninda sembolik degerleri ile de 6n plana ¢ik-
maya baslamistir. Bu donemin 6nemli yapilar1 arasinda yer alan Winspear Opera
Binasi1 da gerek kent ile kurdugu iliskisi gerek mekansal organizasyonu gerekse
de simgesel ozellikleriyle birlikte 6n plana ¢ikmistir. 21.yy baslarinda yapilmis
olan bina kendinden sonraki yapilara da ilham kaynagi olmustur.

CALISMANIN AMACI VE YONTEMI

Tarihi siiregte oldugu gibi gliniimiizde de dnemli yere sahip olan opera yapilari,
ozellikle diinya capinda taninan kentlerin vazgeg¢ilmezleri arasinda yer almakta-
dir. Yasamin bircok alaninda oldugu gibi 6zellikle sosyal ve kiiltiirel alanlarda
toplumlarin gelismesine katkida bulunan opera yapilar1 islevselliginin yaninda
kentsel Olcekte de simgesel yapilar olarak tasarlanmaktadir. Bu calisma kapsa-
minda opera yapilarmim giintimiizdeki durumlarinin degerlendirilmesi amaglan-
mistir. Bu amag¢ dogrultusunda ABD’nin Dallas kentindeki Winspear Opera Bi-
nast c¢alisma kapsaminda incelenmigstir. Calisma kapsaminda bu bina 6rnekle-
minde 21.yy opera yapilarinin simgesellikleri ortaya konulmus, kent ve yakin
cevre iligkisi incelenmis, form, fonksiyon, striiktiir, fiziksel ¢cevre ve malzeme
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analizleri gergeklestirilmistir. Binanin plan, kesit ve goriiniislerine ait literatiir-
den elden edilen Olgeksel verilerden yararlanilarak, bu plan, kesit ve goriiniislere
ait gerekli dlgeklendirme yapilmis, daha sonra dlgiimsel degerlendirmeler ger-
ceklestirilmistir. Bu yaklasimla elde edilen veriler neticesinde yapilarin alan ve
hacim hesaplar1 da yapilmistir.

1. WINSPEAR OPERA BINASI

Winspear Opera Binasi, Amerika’nin Dallas kentindeki sanat bolgesinde yer
alan 6nemli yapilardan biridir. Yapimina 2005 yilina baslanan ve 2009 yilinda
tamamlanan opera binasi Foster Mimarlik tarafindan tasarlanan 6diillii bir yapi-
dir. Ismini yapmminda maddi yardim saglayan Bill Winspear’dan almistir. Yap1
icerisinde 2.200 kisilik bir salon, 5.000 kisilik acik hava performans alani, top-
lant1 odasi, sahne arkasi birimler, restoran ve oniinde bulunan kamusal alandan
olugsmaktadir (URL-1). Yapinin taban alani yaklasik 6.150 m>’dir. Teksas eyale-
tine bagli Dallas, ABD’nin dordiincii en kalabalik eyaletinin en biiylik kentidir.
Kent niifus bakimindan ABD’nin en biiyiik dokuzuncu, Teksas’in ise Houston
ve San Antonio’dan sonra li¢lincii en biiyiik sehridir. Sehir, tarthi boyunca petrol
ve pamuk sanayisi ile ¢cok sayida demiryolu hattinin gectigi bir yerde olmasi se-
bebiyle 6ne ¢ikmistir. Demiryollarmin insa edilmesiyle 19. yiizyilin sonlarma
dogru Dallas, ekonomi ve ticaret merkezi konumuna gelmistir. 20. ylizyilin bas-
larinda petroliin bulunmasiyla sanayi alaninda da gelisen sehir, ¢evresindeki bir-
cok bolge ve eyaletten niifus gogii almistir (URL-2). Kentin iklimi oldukga si-
caktir (URL-3).

1. 1. Binanin Kent ve Yakin Cevresi ile Iliskisi

Tarim, ticaret ve ekonomi gibi alanlarda onemli bir merkez haline gelen Dallas
aynt zamanda sanat alaninda da gelisim gostermistir. Bu gelismelere en biiyiik
katkiyr kent merkezindeki “Dallas Arts District” sanat bolgesi saglamaktadir.
Dallas Sanat Bolgesi, 1979 yilinda donemin belediye baskani Robert Folsem
tarafindan kent merkezinin kuzey tarafindaki Woodal Rodgers otoyolu ile
Central Express yolu arasinda kalan harap olmus alanin bir sanat bdlgesi olarak
diizenlenmesi i¢in se¢ilmistir. Bu amagla 1982 yilinda yarigma agilmis ve
sonucunda Sasaki Associates’in projesi uygulanmaya deger bulunmus, bu
master plan dogrultusunda bolgeye yapilar yapilmistir. Dallas Sanat Bolgesinde
bir ¢ok islevi barmndiran bir bolge kurulmasi amaclanmistir. Bu alan
tasarlanirken sosyal smif ayrimi yapilmaksizin herkesin rahatlikla ulasabilecegi
bir yer olusturulmast hedeflenmistir (Sabatino, 2009, s.22) (Sekil 6). Sasaki
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Associate’in master planinda ana aksin etrafi yesil doku olarak diisliniilmiis ve
boylece yapilarla bir giiriiltii bariyeri kurulmasi da saglanmistir. Gegen siire
boyunca bdlgeye c¢esitli projeler uygulanarak master planda degisiklikler
yapilmistir.

N5

-

Dallas Sanat Bolgesine en yakin metro istasyonu 10 dk ytliriime mesafesindedir
(Sekil 6, 7). Bu istasyon Dallas’ta bulunan biitiin metro hatlar1 (blue, green,
orange, red) i¢in ortak istasyondur. Havalimanina orange hattiyla gelis gidis
saglanmakta olup yaklasik 1 saat siirmektedir. Tren gar1 ve otobiis terminaline
blue ve red hatlar1 gitmekte olup ortalama siire 30 dk’dir. Dallas kentindeki
onemli yapilardan biri olan The Sixty Floor Museum’a ulagim tren gar1 ile ayni
siirede gergeklesmektedir. Hem mimari yapist hem de igerigi i¢in goriilmesi
gereken diger bir yap1 da Perot Museum of Nature and Science’dir. Burasi da
Dallas Sanat Bolgesine hem yiirlime hem toplu tasima ile 15 dk uzakliktadir.
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Sekil 7. Sanat Bolgesi ulagim analizi (Google Earth, 2020)

Kentin kalbinde sosyokiiltiirel yasamin en 6nemli pargasi olan bdlge gokdelen
siliietinin yaninda sakin bir siliiet olusturmaktadir. Bolge diinyanin iinli
mimarlarmm yapilarma ev sahipligi yapmaktadir. Bu yapilar Pritzker Odiilii
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sahiplerinden Ieoh Ming Pei, Renzo Piano, Rem Koolhaas, Norman Foster,
Larrabee Barnes ve AIA (Amerikan Mimarlar Enstitiisii) tarafindan
tasarlanmistir. Opera Binasi, AT&T Performans Sanat Merkezinin bir parcasi
olarak alanda yerini almaktadir. AT&T Performans Sanat Merkezi’nin diger ya-
pilar1 ise Dee and Charles Wyly Tiyatrosu, operanin yanindaki Annette Strauss
Acik Hava Sahnesi ve operanin 6niinde yer alan The Elaine D. and Charles A.
Sammons Parkr’dir (Sekil 8).
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Sekil 8. Dallas Sanat Bolgesinin vaziyet plani (URL-13)

Dallas Sanat Bolgesinin bir parcast olan Winspear Opera Binas1 bolgenin kuze-
yinde ana aks (Flora Caddesi) ile Woodal Rodgers otoyolu arasinda yer
almaktadir. Binanin {li¢ tarafinda da yol bulunmaktadir. Giineydogu tarafinda
bulunan yol ile binanin arasinda bir peyzaj alan1 bulunmaktadir. Bu alan bolge
icin odak noktas1 olacak sekilde tasarlanmistir. Binanmn ana girisi bu odak
noktasindan saglanmaktadir (URL-4). Kapali otoparka binanin kuzeydogu
cephesinde bulunan yoldan rampayla alt kota inilerek erisilmektedir. Kapali
otopark, opera binasina hizmet etse de binadan bagimsiz caligmakta olan
kamusal bir otoparktir. Kapali otopark binanin 6niindeki meydanin altina kadar
uzanmakta ve bina icine erisim saglanmadan Once diisey sirkiilasyonla acik
alana cikilmaktadir. Kuzeydogu yolunun devaminda agik otopark bulunmaktadir
ve sahne arkasi birimlere baglanan sanatgt girisi de bu otoparktan
saglanmaktadir. Binanin kuzeybati tarafinda bulunan otoyol alt katta olup bu
sekilde ses bariyeri gorevi de saglanmaktadir. Otoyola paralel uzanan yan yol
bulunmaktadir. Opera binasina gelen biiyiik araclarin kullanabilecegi bir servis
girisi de bu yoldan saglanmaktadir (Sekil 9).
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Sekil 9. Vaziyet planinda opera binas1 (URL-8), otopark asansorii (URL-14),
sosyal odak (URL-15) ve servis girisi (Google Earth, 2020)

1. 2. Binanin Form ve Striiktiir Analizi

Binanin tasarim siirecinde mimarin felsefesi “geleneksel performansin modern
yorumu” olarak ortaya konmus ve tasarimda at nali formu kullanilmistir. Sanat
bolgesinin ana ulagim aksi ile otoyola paralel sekilde tasarlanan binanin salonu
kuzey-giiney ekseninde uzanmaktadir. Bu yonelimde sahne arkasi birimler
kuzey tarafa yerlestirilmistir. Binaya yar1 a¢ik mekan saglayan 120 m x 108 m
boyutlarindaki sagak, yapmin etrafin1 sarmistir (Sekil 10). Bu sayede bina
oniinde kamusal bir odak noktasi olusturulmustur. 18 m yiiksekligindeki bu
sacaklar ayni zamanda binanin disaridan algilanmasin1 ve gorsel erisilebilirligi
saglamak amaciyla yapilan cam cepheden gelen giines i1sinlarindan fuayenin
korunmasini da saglamaktadir. Binanin fuayesinin {istiinii orten catt formu
altigen seklindedir. Sahnenin {izerinde yer alan sofita kulesi ile at nali
formundaki salonun son katinin uzandigi altigenin ig¢inden c¢ikan elips form
bulunmaktadir. Bu elips formda kullanilan malzeme ile yakut goriiniimii elde
edilmesi amaglanmistir. Arka sahne iistiindeki catt boliimiine iklimlendirme
makineleri yerlestirilmis, bu diizlemin sofita kulesinin {istiindeki ¢ati
diizleminden daha alt kotta kalmasi nedeniyle makinelerin olusturdugu gorsel
kirlilik engellenmistir (Sekil 10). Bina toplam alani 13.000 m? olup bunun 6.150
m? kapali, 6.850 m?si ise sagakl yar1 agik alandir.
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Sekil 10. Binanin formu ve saydam cepheyle saglanan gorsel siireklilik (URL-
17)

Binanin tagiyici sistemi ¢elik ve betonarme olarak tasarlanmistir. Salon sinirlari
betonarme perde duvar olarak uygulanirken perde duvarlara komsu galeri dose-
meleri konsol sekilde betonarme olarak uygulanmistir. Fuaye alanini ¢evreleyen
kolonlar yapiy1 daha hafif gostermek igin ¢elik profil olarak tercih edilmis, bu
profiller yine c¢elik kiris profiller ile betonarme perde duvara ankrajlanmistir.
Merdivenler c¢elik tasiyici sistem olarak tasarlanmisg, bu sistem de betonarme do-
semeye ankrajlanmistir. Giines kontrol elemani seklinde kullanilan sagak ortiisii
de celik kolonlarla tagitilmigtir. Fuayeyi orten 18 m yiikseklikteki cephe cam
giydirme olarak tasarlanmistir (Sekil 11).
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(Reid, 2009)
1. 3. Binanin Fiziksel Cevre Analizi
Dallas kenti oldukc¢a sicak bir iklime sahiptir. Ozellikle yazin 45 derecelere ¢1-

kan sicaklik degerleri, yasami olumsuz etkilese de sehrin neredeyse her binasin-
da klima s6z konusu oldugundan bu sicaklik i¢ mekanlarda hissedilmemektedir
(URL-2). Opera Binas1 i¢ mekanlarinin dis ortam sicakligindan ve yakici giines-
ten korunmasi i¢in binanin etrafindaki acik alanlarin iizerinde giines kiricilarin
yer aldig1 sacak tasarimi gergeklestirilmistir. Bu sagakla birlikte ayni zamanda
dis mekandaki odak da tanimli hale gelmistir. Ayrica 18 m yliksekligindeki fua-
ye alanina etkili sekilde dogal 151k saglamak amaciyla tasarlanan cam giydirme
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cephenin giinese karsi korunmasi ve gilines kontrolii ile birlikte i¢ mekanin so-
gutma yiikiiniin azaltilmas1 da hedeflenmistir. Sacagin giinesin gelis agisinin
dikkate alinarak konumlandirildigi ve binanin giiney cephesinde daha yogun
olarak uygulandig1 goriilmektedir (URL-5). Giines kiricilar1 sacaklarda etkin
kullanabilmek icin sacaklarin yerden yiiksekligi, mekéana olan uzakligi gibi he-
saplamalar yapilmistir. Ayrica ekinoks donemleri dikkate alinmis ve hesaplama-
lar gerceklestirilerek kiricilar yonlendirilmistir (URL-6)(Sekil 12).

Sekil 12. Giines kirict sacaklarin yapi tizerindeki etkisi (URL-20) (URL-21)

Kuzey-giiney ekseninde uzanan yapmin kuzeybati yoniinden gecen 1. derece yol
biiyiik giirtiltii kaynagi haline gelmistir. Bu giiriiltiiniin 6zellikle salona ulagma-
sii1 engelleyebilmek icin sahne arkasi birimler bu yonde ¢oziilmiis ve opak giy-
dirme cepheyle ses bariyeri olusturulmasi amaclanmistir.

Binadaki akustik tasarim i¢in belli bagh kararlar alinmistir. Bu kararlar Foster
Mimarlik ortaklarindan Spencer de Gary tarafindan tasarima yansitilmistir
(URL-7). Salon akustigini gii¢lendirmek amaciyla salonun digbiikey elyaf ice-

rikli betonarme sistemi lizerine ses dagitict dalgali ahsap elemanlar yerlestiril-
mistir (Sekil 13).

Sekil 13. Akustik modelde ses dagitic1 yiizeyler ve yiizeylerde ses dalgalarinin
davranislar1 (URL-6)

Binada meydana gelebilecek olasi yanginlara da Onlemler alinmistir. Bu
onlemlerden en Onemlisi seyirci ile sahne arasinda yer alan yangin perdesidir.
Bir digeri de fuaye analizinde incelenecek olan ana fuayeden disari acilan acil
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cikis kapilaridir. Olast yangin durumunda yapiya itfaiye erigimi saglanmak i¢in
kapali otopark kisima yangin vanalar1 yerlestirilmistir.

1. 4. Binanin Fonksiyonel Analizi

Opera Binas1 zemin kat ile dort galeri kati ve bodrum kattan olusan tek kiitleli
bir yapidir. Ana fuaye alaninin alt béliimii ile binanin giris yoniindeki alanin al-
ti1 da kapsayacak sekilde kapali otopark bulunmaktadir (Sekil 14). Kapali oto-
parktan yapiya dogrudan erisim saglanamamaktadir. Oncelikle asansér ve mer-
diven ile binanin dis mekanma c¢ikilmaktadir. Bu sayede gelen misafirler tek gi-
risten yapiya girebilmektedir. Kiitle islevsel olarak; fuaye, seyirci alani, sahne,
sahne arkasi birimleri ve toplanti salonu bi¢ciminde ayrilmistir.
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Sekll 14. Blnadakl mekanlarln fonksiyonel isleyisi (URL-15)

Fuaye, salon, sahne ve sahne arkasi olarak dort ana birimden olusan bina
birbiriyle iglevsel olarak ayrilsa da kullanim odakli olarak birbiriyle basarili bir
iligki icerisindedir. Plan1 genel hatlar1 ile simetri ekseninden ayirdigimizda
mekan uzunluklari sirasiyla: fuaye ile salon arasi mesafe yaklagik 16 m, salon ile
sahne arasi mesafe yaklagik 32 m, ana sahne ile arka sahne birlikte yaklasik 32
m ve sahne arkasi birimler ise yaklastk 20 m uzunlugundadir. Mekanlar
hacimsel olarak diisiiniildiigiinde ise, fuaye alani yaklasik 945 m? olup kat yiik-
sekligi 18 m’dir (Sekil 15). Fuaye biriminin toplam hacmi yaklasik olarak
17.000 m*tiir. Salon ana alani yaklagik 690 m? olup yliksekligi yaklasik 25
m’dir (Sekil 15). Salon birimine ait hacim ise ortalama 13.820 m*'tiir. Sahne
birimi toplam alani yaklagik 1.253 m?’dir. Ana ve yan sahnelerin yiiksekligi
yaklasik olarak 30 m iken arka sahne ise yaklasik olarak 20 m yiiksekligindedir.
Sahne birimi hacmi yaklasik olarak 34.900 m¥’tiir. Sahne arkasi birimlerin taban
alanm yaklasik olarak 1.400 m? olup 4. katindaki yonetim birimi hari¢ toplam
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yiiksekligi yaklasik olarak 14 m’dir. Sahne arkasi birimin hacmi ise yaklasik
19.600 m*’tiir (Cizelge 1).

Cizelge 1. Mekanlarin alan ve hacimlerine ait degerler

Fuaye Salon Sahne Sahne Toplam

Ark.
Alan (m?) 945 690 1.253 1.400 4.288
Hacim (m?) 17.000 13.820 34.900 19.600 85.320
Alan Orani %22 %16 %30 %32 %100
Hacim Orani %20 %16 %40 %24 %100
Ppp—— . M. ...,
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$m — SEYIRCI BIRIMI
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Sekil 15. Salon seyirci alanindan gegen kesit (URL-15)

Sanat Bolgesi igerisindeki AT&T Performans Sanat Merkezinin bir pargasi olan
5.000 kisilik Anetta Strauss Alani, Winspear Opera Binasinin kuzeybati
kisminda yer almaktadir. Alan agik hava gdsteriminin yani sira hem senfoni
binasinin hem de opera binasinin genis izleyici kitlesine ulagsmasini
saglamaktadir. Opera Binasinin sacaklarmin altina kurulmus sahne diizeni giicli
ses sistemi ile desteklenmektedir. Cim oturma diizeni saglarken otoyoldan gelen
giiriiltiiniin kontrolii beton ses emici bariyer ile saglanmaktadir (URL-8) (Sekil
16).

Sekil 16. A¢gik hava gosteri merkezi (URL-8)
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1. 4. 1. Fuaye alani

Binaya ana giris, iizerinde glines kiricili sacagm bulundugu giiney cephesinden
saglanmaktadir. Fuaye alan1 18 m yliksekliginde cam giydirme cephe olarak ta-
sarlanmigtir. Bu yaklagim sayesinde fuaye alani etkili sekilde dogal 1sikla aydin-
latilmaktadir. Fuaye alanina girildikten sonra seyirci alanmnimn yakut goriintimlii
cam kaplamali organik formlu duvar ile karsilagilmaktadir. Bu renk, iki cam
arasindaki yakut renkli PVB (polivinil biitiral) sayesinde saglanmaktadir (URL-
6). Girisin karsisinda bilet satig birimi agik sistem olarak bulunmaktadir. Seyirci
mekanina yonelim at nali formunun organikligi tarafindan saglanmaktadir (Sekil
17). Katlara c¢ikan merdiven celik tasiyiciya sahip olup rihtsiz sekilde ve cam
korkuluklu olarak tasarlanmistir. Merdivenin yani sira her iki yan fuaye alaninda
bulunan ikiser adet asansorle de katlar arasinda seyirci baglantis1 saglanmakta-
dir. Ayrica her iki yan fuaye alaninda da islak hacimler bulunmaktadir. Fuaye
alan1 ve yan sahneye komsu toplanti/prova salonu yer almaktadir (Sekil 17).
Ayni zamanda girisin sag tarafindaki fuaye alaninda restoran birimi bulunup, bu
alandaki cephenin 26 m uzunlugundaki boliimii yaklasik 7 m yiikseltilerek dis
mekanla ortak kullanim saglamaktadir (URL-9) (Sekil 17). Cephenin cesitli yer-
lerinde acil ¢ikis kapilari bulunmaktadir. Ana fuaye toplamda 945 m?’dir. Salo-
nun 2.200 kisilik kapasitesi goz oniinde bulunduruldugunda, sadece giris fuaye
alan1 ele alinirsa etkinlik aninda dolu kapasitesiyle kisi bagina yaklasik 0.43 m?
alan diismektedir. Sadece parter boliimi seyircisi dikkate alindiginda ise toplam
992 kisi kapasitesi s6z konusudur. Bu durumda da kisi basina 0.95 m? alan diis-
mektedir.

Sekil 17. Ana fuaye, danisma ve restoran alanlar1 (URL-15) (URL-16)

1. kat fuaye alan1 restoran olarak hizmet vermektedir. Bu kattaki seyirci alaninda
localar yer almaktadir. 2. kat yan fuayelerin sinirlarinda her katta oldugu gibi
1islak hacimler ve asansorler yer almaktadir. Diger balkon katlarinda oldugu gibi
fuaye alanin1 seyirci alanina baglayan 6 portal yer almaktadir. Bunlar ¢ift kap1
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sistemiyle calisarak giiriiltii gecisini engellemektedir. Bu katta balkon kapasitesi
335 kisidir. Fuaye alani yaklasik 258 m? olup kat yiiksekligi de yaklagik 3.5
m’dir. Bu kattaki fuayede kisi bagma yaklasik 0.77 m? alan diismektedir. (Sekil
18-a). 3. kattaki seyirci alan1 da 335 kisi kapasitelidir. Fuaye alani yaklasik
472.50 m? olup kisi basma yaklasik 1.40 m? alan diismektedir (Sekil 18-b). 4.
kattaki seyirci kapasitesi 594 kisilik olup alam1 yaklagik 303 m*'dir. Kisi basina
0.51 m? alan diismekte olup kat yiiksekligi ise yaklasik 5.5 m’dir. Ayrica bu kat-
ta fuayenin iki kenarinda kat terasi yer almakta ve cepheye ek olarak catida olus-
turulan yirtik ile de dogal aydinlatma saglanmaktadir (Sekil 18-c) (Cizelge 2).

D Sarhs

lera

a-2. kat plani b-3. kat plan1 c-4.
kat plani

Sekil 18. Fuaye alan organizasyonu (URL-15)

Cizelge 2. Fuaye birimine ait ait niceliksel degerler

Zemin Kat 2. Kat 3. Kat 4. Kat
Alan (m?) 945 258 4725 303
Kisi Sayisi 2.200 335 335 594
Kisi Basina Diisen 0.43 0.77 1.40 0.51

1. 4. 2. Salon

Opera salonu 2.200 kisi kapasiteli olup, at nali formunda tasarlanmigtir. Salona
fuayenin iki yaninda yer alan 4 portaldan girilmekte ve parter boliimii fuayeden
alt kotta yer almaktadir. Sahnenin balkon katlarina da formu saran yatay ve di-
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sey sirkiilasyonlardan ulasilmaktadir. Salona her katta girigler fuayeden gelen
giirliltiiniin engellenmesi i¢in ¢ift kap1 olarak tasarlanan 6 portaldan saglanmak-
tadir. Salon perde duvar elyaf takviyeli betonarme olup iizeri digbiikey ahsap
malzeme ile kaplanmistir. Bu uygulama, salonda yayilan sesin isitsel acidan op-
timum olarak algilanmasma katkida bulunmaktadir. Seyirci koltuklarmin altinda
havalandirma kanallar1 yer almaktadir. Orkestra cukurunun mekanizmasi saye-
sinde ¢ukur opera harici gosterilerde kapatilarak seyirci alanina doniistiiriilebil-
mektedir. Boylelikle yapida farkli gosteriler sergilenebilmekte ve esnek bir kul-
lanim saglanmaktadir (URL-8).

Salon hacmi 13.820 m? olup kisi basma 6.28 m? hacim diismektedir. Seyirci ala-
ninin uzunlugunun maksimum degeri yaklasik 30 m, genisligin maksimum de-
geri ise yaklasik 30 m’dir (Sekil 15). Salonun ortalama yiiksekligi yaklasik 25 m
olup asma tavanla birlikte 20 metreye kadar diismektedir. Salonun parter bolii-
miiniin doseme egimi 6 derece acida rampa biciminde tasarlanmis olup ahsap

lamine ile kaplanmistir (Sekil 19).

\ N\ \\\x

Sekil 19. Salonun genel goriiniisii (Crabb, 2009)

Salonun tavan ylizeyinde dig biikey ahsap asma paneller kullanilmistir. Bu pa-
neller sahne alanindan gelen sesin seyirci alanina daha yaygin bir sekilde ulag-
mas1 acisindan biiylik 6nem tagimaktadir. Tavanin merkezinde bir yapay aydin-
latma elemani tasarlanmistir. Tavandan gergeklestirilen bu aydinlatma ile {istii
acik bir amfi tiyatroda oturuyormus hissi olusturulmak istenmistir. Tavandan
sarkit sekilde tasarlanan ve mekanizma sayesinde hareket ettirilen aydinlatma
elemanlar1 ile topag, kiire, yarim kiire, elips, parabolik bicimlerin elde edilebil-
mesi saglanmistir (URL-10) (Sekil 20). Ayrica, balkonlarin kenarlarinda ve ta-
van diizlemlerinde de aydinlatma elemanlar1 yer almaktadir.
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Sekil 20. Tavandan asili durumda olan ve kotlar1 degisebilen aydinlatma ele-
manlar1 (URL-10)

Salon ve sahne arasinda bulunan yangin perdesi ise Guillermo Kuitca tarafindan
tasarlanmis ve oturma diizenini soyutlar bir yaklasim sergilenmistir. Koltuklar
gri renk ultrasuede kumas ile kaplanmistir (Crabb, 2009).

1. balkon katinda toplam 17 adet loca yer almaktadir. 2. balkon katinin seyirci
kapasitesi 335 kisilik olup bu katin alami yaklasik 282 m?’dir. Bu balkon katinin
yiiksekligi maksimum oldugu yerde 3.90 m, minimum oldugu yerde ise 3.50
m’dir. Koltuklar aras1 mesafe 0.95 m olup seyirci alaninin egimi ortalama 22
derecedir. Kisi basina yaklasik 0.84 m? alan diismektedir. 3. balkon katinin se-
yirci kapasitesi 335 kisilik olup bu katin alan1 yaklagik 282 m?’dir. Bu balkon
katinin yliksekligi maksimum oldugu yerde 4 m, minimum oldugu yerde ise
3.60 m’dir. Koltuklar aras1 mesafe bu katta da 0.95 m olup seyirci alaninin egimi
ortalama 29 derecedir. Kisi basina yaklasik 0.84 m? alan diismektedir. 4. balkon
katinin seyirci kapasitesi 594 kisilik olup bu katin alan1 yaklagik 270 m*’dir. Kat
yiiksekligi 2.90 m ile 5 m aras1 degismektedir. Koltuklar arasi mesafe 0.95 m
olup seyirci alaninin egimi ortalama 38 derecedir. Kisi basma yaklasik 0.45 m?
alan diismektedir (Cizelge 3).

Cizelge 3. Salon birimine ait niceliksel degerler

Zemin Kat 2. Kat 3. Kat 4. Kat
Alan (m?) 690 282 282 270
Kisi Sayisi 992 335 335 594
Kisi Basmma Diisen 0.70 0.84 0.84 0.45
Kat Egimi 6° 22° 29° 3&°

1. 4. 3. Sahne alani
Opera salonunun sahnesi; performansin gerceklestirildigi ana sahne, biri dige-
rinden kiigiik iki adet yan sahne ve bir adet arka sahneden olusmaktadir. Ana
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sahnenin iistiinde yer alan sofita kulesi, sahne alaninda gergeklestirilecek olan
performansa bagh olarak konumu degistirilebilen aydmlatma ve diger teknik
elemanlar ile donatilmigtir. Biiyiik olan yan sahnenin arkasinda servis girisi bu-
lunmakta ve burasi dogrudan yan sahneye baglanmaktadir (Sekil 21). Sahnede
bulunan asansor yardimiyla alt depoya ulasim saglanmaktadir. Ana sahne alani
425 m?dir. Biiyiik olan yan sahne 390 m? kii¢iik yan sahne yaklasik 170 m?
arka sahne ise 270 m?’dir. Sahne ile sahne arkasi birimlerin baglantisi ¢ift kap1
ile saglanmistir. Sofita kulesi yliksekligi yaklagik 30 m’dir. Arka sahne yiiksek-

ligi 20 m olup catisinda iklimlendirme cihazlar1 bulunmaktadir (Sekil 21) (Ci-
zelge 4).

Cizelge 4. Fuaye alanlarina ve hacmine ait niceliksel degerler

Zemin 2. Kat 3. Kat 4. Kat

Alan (m?) 945 258 472.5 303
Kisi Sayisi 2.200 335 335 594
Kisi Basma Diisen m? 0.43 0.77 1.40 0.51
Alan Orani %34 %30 %14 %22
Hacim Orami %36 %34 %15 %15

Sahne birimi ile seyirci birimi arasinda orkestra ¢ukuru yer almaktadir. Buraya
erisim bodrum kattan saglanmaktadir. Orkestra ¢ukuru ile seyirci alan1 parapet
duvar ile ayrilmaktadir (Sekil 22). 100 kisilik orkestra ¢cukurunun alan1 yaklasik
200 m? olup, yiiksekligi ise ortalama 2.80 m’dir (URL-7). Orkestra ¢ukurunda
kisi bagma yaklasik 2 m? alan diismektedir.
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Sekil 22. Salon, sahne ve orkestra ¢ukuru iligkisi (URL-22)

1. 4. 4. Sahne arkasi birimleri

Sahne arkasi betonarme sistem olarak tasitilmaktadir. Cephesi opak giydirme
cephe sistemdir ve {ist katlarda bant pencere ile aydinlatilmaktadir. Sahne arkasi
birimlerine ulagim dogrudan sanatci girisi ile ve fuayeden baglanan koridorla
saglanmaktadir. Ayn1 zamanda biiyilik araglarm yiik bosaltmak i¢in kullandig
servis girisi de yer almaktadir. Bu giris biiylik olan yan sahneyle iliskilendirilmis
olup giriste ylik asansOrii de bulunmaktadir. Sahne arkasi birimlere diisey
sirkiilasyon elemani olarak hizmet eden biri yiik asansorii olmak tizere arka
sahnenin iki yanida iki adet asansor ve iki adet merdiven yer almaktadir.

Zemin ve 1. katlarin yiiksekligi yaklasik 4 m, 2. kat yiiksekligi yaklasik 5.50 m
ve son kat ise yaklasik 5 m yiiksekligindedir. Zemin katta igerisinde 1slak
hacimleri bulunan 1 adet ses sanatcilar1 odasi, 4 adet 6zel sanat¢1 odasi, 8 adet 4-
6 kisilik orta boy giyinme odas1 ve prova odasi yer almaktadir. Bunun disinda
zemin katta kulis, kostiim odasi, peruk odasi, makyaj odasi ve ¢amasir odas1 da
bulunmaktadir. Sanat¢1 odalar1 ortalama 25 m? biiyiikligiindedir (Sekil 23). 1.
kat kotunda ise 24-30 kisilik ortak 1slak hacime sahip kadin giyinme odasi, 24-
30 kisilik ortak 1slak hacme sahip erkek giyinme odasi, +30 kisilik koro kadin
giyinme odas1 ve +30 kisilik koro erkek giyinme odasi bulunmaktadir (Cathey
ve dig., 2014). 2. ve 3. katlarda ise yonetim birimleri bulunmaktadir (URL-6).
Orkestra cukuruna ulasim bodrum kattan saglanmaktadir. Bunun yaninda
bodrum katta teknik birimler yer almaktadir.
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Sekil 23. Sahne arkasi birimler (URL 15) ve Hamon prova salonu (URL 22)

SONUC

Winspear Opera Binasi; kentsel, yakin ¢evre, fonksiyonel ve yapisal a¢idan aras-
tirllmastir. Literatlir arastirmasi, projelerin incelenmesi ve haritalarin yorumlan-
masina dayali olarak yapilan ¢aligmalar sonucunca binanin kent ile iligkisi, ya-
ki c¢evresi ile iligkisi belirlenmis ve form-sekil, striiktiir, fiziksel ¢evre, fuaye,
salon, sahne, sahne arkasi ve diger mekan analizleri gerceklestirilmistir. Yapilan
analizler sonucunda binaya ait 6zellikler tablo halinde sunulmustur (Cizelge 5).

Cizelge 5. Opera yapisinin genel 6zellikleri

Winspear Opera Binasi

Kentle ve o Tarim, ticaret ve ekonomi gibi alanlarda 6nemli bir merkez

Yakin Cevre- haline gelen Dallas’t sanat alaninda da gelistirmek

siile iliskisi amactyla, yerli ve yabanci turisti bolgeye cekmek icin
kurulan Dallas Sanat Bolgesi'nin bir pargast olarak
yapilmistir.

e Dallas Sanat Bolesinde yer alan yapilar birbirinden farkh
inlii mimarlarin imzasmi tasimaktadir. Sanatsal agidan ce-
sitli islevler olusturularak bdlgenin bir cazibe noktasi ol-
mas1 amaglanmistir.

e Kent merkezinin ¢eperinde bulunan Dallas Sanat Bolge-
si’ne ulasim sahsi araglarin yaninda hafif rayli sistem ve
otobiis gibi toplu tasima araglariyla entegre ulagimi sag-
lanmustir.
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Form ve
Striiktir
Analizi

e Genel olarak geometrik hatlara sahip olan yap1 120x108m
boyutlarinda olup yaklasik olarak 18 m yiiksekligindedir.

e Bina taban alani yaklasik 6.300 m?dir. Bina sade bir plan
diizleminde fuaye, salon, sahne ve sahne arkasi birimlerden
olusmaktadir.

¢ Bina etrafinda bulunan sacaklar yar1 agik mekan tanimla-
maktadir ve dis etkilere karsi koruma saglamaktadir.

e Fuaye, salon, sahne ve sahne arkasi olarak dort ana
birimden olusan yap1 birbiriyle islevsel olarak ayrilsa da
kullanim  odakli  olarak  birbiriyle basarili  iligki
icerisindedir.

e Betonarme ile yapisal celigin birlikte kullanildigi bir yapi-
dir.

Fiziksel Cev-
re Analizi

e Yiiksek sicakligin hakim oldugu Dallas kentinde, giines
acist hesaplanarak konumlandirilan sagak sayesinde yapida
sogutma ylkii azaltilmigtir

e Salonun at nali formunda yapilmasi ve i¢ ylizeylerin digbii-
key ahsap malzemelerle kaplanmasi sayesinde etkili bir
akustik ortam elde edilmistir.

Fonksiyonel
Analiz

e Fuaye genisligi yaklasik 16 m, salon uzunlugu yaklagik 32
m, sahne uzunlugu yaklasik 32 m ve sahne arkasi uzunlugu
yaklasik 20 m’dir.

Ana Fuaye

e Yapida bulunan saydam dis cephe elemanlar1 sayesinde
dogal aydmnlatilmanin etkili sekilde saglandig1 yapida gor-
sel olarak da i¢ mekan ile dis mekan arasinda siireklilik
saglamaktadir. Yakut rengindeki salon duvari dis kaplama-
st da fuayenin dinamik ve sicak olarak algilanmasini sag-
lamastir.

e Cephede bulunan hareketli mekanizma sayesinde mekéanin
esnek kullanimi saglanmaktadir.

e Fuayeden algilanan salon formu sayesinde seyirci girisleri-
nin okunaklilig1 kolaylagsmistir.

e Birbirinden farklilasan galeri kat planlar1 ve katlar arasinda

konumlar1 degisen merdivenler yer almaktadir.
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e Ana fuaye alan1 945 m? olup 2.200 kisi kapasitesi diisiiniil-
diigiinde kisi basma yaklasik olarak 0.43 m? alan diismek-
tedir. Zemin kat salon kapasitesi olan 992 kisi dikkate alin-
diginda kisi basma 0.95 m? alan diismektedir.

e 4 galeri kat1 bulunan yapida galeri katlar1 birbirinden fark-
lilik gostermektedir.

Salon

e Opera salonu 2.200 kisi kapasiteli olup, at nali formunda
tasarlanmistir. Yiiksekligi yaklasik 25 metredir. Zemin ko-
tu 992 kisi kapasiteli olup alan1 ise 691 m?’dir. Kisi basina
yaklasik 0.70 m? alan diismektedir.

e At nali formunda olan salonun arka duvarindan sahneye
olan en uzak nokta 32 m olup genisligi ortalama 30 m’dir.

e Toplamda dort balkon katinin bulundugu yapida 1. balkon
kat1 loca sistemi olarak calismaktadir. Her iist balkon ka-
tinda seyirci yerlesim alaninin e§imi artmaktadir.

Sahne Alam

e Opera salonunun sahne alani; performansin gerceklestiril-
digi ana sahne, biri digerinden kiiciik iki adet yan sahne ve
bir adet arka sahneden olusmaktadir. Servis girisi sahne ko-
tunda bulunsa da depolarla iligkisini saglayan ana sahnede
asansor mekanizmasi bulunmaktadir.

e Ana sahne 17 m derinliginde ve 25 m genisliginde olup
alan1 425 m?’dir. Biiyiik olan yan sahne 388 m? iken kiigiik
yan sahne yaklasik 170 m?dir. Arka sahne ise 270 m? dir.

¢ Ana sahnenin iistiinde yer alan sofita kulesi yiiksekligi yak-
lasik 30 m olup sahne alaninda gergeklestirilecek olan per-
formansin igerigine gore konumu degistirilebilen aydinlat-
ma ve diger teknik elemanlar ile donatilmistir.

e Seyirci ile sahne alan1 arasinda orkestra ¢ukuru bulunmak-
tadur.

Sahne Arkasi

e Sahne arkasi igin ayr1 giris yer almaktadir. Sahne ile sahne
arkasi birimler arasina ¢ift kap1 yerlestirilerek sahneye ses
gecisinin engellenmesi amaglanmiglardir.

e Dekorlarin erigimi i¢in servis girisi bulunmaktadir.

e Hamon prova salonu ¢ok amagh salon olarak kullanilmak-
tadur.
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e 1 adet ses sanatgilar1 odasi, 4 adet 0zel sanat¢1 odasi, 8 adet
4-6 kisilik orta boy giyinme odasi, 2 adet 24-30 kisilik
sanatg1 odasi1 ile 2 adet +30 kisilik sanatgr odasi
bulunmaktadir.

Glinlimiiz opera binalarinda gergeklestirilen faaliyetlerin yani sira binanin sem-
bolik degeri de biiyiik 6nem tasimaktadir. Analiz edilen Winspear Opera Binasi
bulundugu kentin sanat ve kiiltiir yasamina katki saglamanin yaninda ge¢miste
yasanan kot olaylarn izlerini silmeye yonelik katki da saglamistir.

Winspear Opera Binasi, yiiksek yapilarin yaninda daha duragan siluet olusturan
Dallas Sanat Bolgesi’nin en dnemli yapilarindan biri olarak degerlendirilmekte-
dir. Ayrica yakut rengi ve kati geometrik formuyla sembolik bir yap1 olarak kar-
simiza ¢ikmaktadir. Sagak Ortli sisteminde giines kirici elemanlarm yer aldigi
yar1 acik mekaniyla ¢cevredeki insanlara kamusal bir mekéan tanimlayan bina ayni
zamanda saydam cephesiyle i¢c-dis mekan arasindaki gorsel siirekliligi de sagla-
maktadir. Fuaye alaninda kullanilan malzemeler ve basarili mekansal organizas-
yonlar ile cazip bir bina niteligine kavusmustur. Geleneksel at nali formu ve sa-
lon ylizeylerinde kullanilan malzemeler ile bina akustik ve gorsel siireklilik bag-
laminda basarili bir tasarim olarak degerlendirilmektedir.
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CENGIZ BEKTAS “SU BELLEGIi” SOYLEMI VE OLBIiA SOSYAL
MERKEZI

Ugur Ozcan!
Damla Katuk?

OZET
Bu calismada, Cengiz Bektas’m bir mimari eseri olan Akdeniz Universitesi’ne
bagli Olbia Sosyal Merkezi lizerinden; su elemanlar1 ve bellek arasindaki iliski
ele alinmistir. Bir aktarim 6gesi olarak, su siirselliginin mekana ve insana yan-
simasi tartisilmistir. Bu tartismalar Bektas’in edebi eserleri ile birlikte ele alin-
mistir. Ozellikle Bektas siirlerindeki su 6gesi ve tasarladigi mekanlardaki su
Ogeleri arasindaki baglantilar incelenmistir. Semboliklesen su elemanlarina me-
taforik yaklasimla olusturulan kurgunun, iletisim sorunlarina getirdigi ¢6ziim-
lerden bahsedilmistir. Sosyal merkezin tasariminda gecmisteki arketiplere getiri-
len yeni yorumlarla nasil bir postmodern tavir sergilendigine de deginilmistir.
Bilimsel arastirmalarda elde edilen su hafizasi ile ilgili agiklamalar sorgulanmis
ve mimarlik ile nasil iliskilendirilebildigi konusunda yeni fikirler tartigilmaya
acilmistir. Hayatin baslangicinda, simdisinde ve geleceginde onemli bir yere sa-
hip olan suyun, mimari bellek ile baglantis1 irdelenmistir. Suyun iyilestirici ve
birlestirici giiciiniin birey ve mekan arakesitinde nasil iletisimde oldugu {izerine
diistintilmiistiir. Suyun bu denli 6nemli oldugu 21. yiizyilda, goriinenin otesinde
farkli bir yonii ele alimmistir. Edebiyat, fizik, kimya gibi bilim dallar ile iligki-
lendirilmistir. Suyun kendi i¢inde degismeyen 6zii ile birlesen molekiiler degi-
simin, mekanla nasil bir bellek olusturabilecegi tartisilmistir. Bu bellek ve birey
arasindaki etkilesimde taklit eyleminin var olup olmadig1 konusuna deginilmis-
tir. Su ve bellek arasindaki etkilesim ve doniisiim ihtimallerinin gercekligi sor-
gulanmistir. Mevcut mimaride malzeme kullanimi ile bu iliskilerin nasil saglan-
dig1 ve gelecekte nasil saglanabilecegi konusunda kanaatler ortaya konulmustur.

! Dr. Ogr. Uyesi, Fatih Sultan Mehmet Vakif Universitesi, Mimarlik ve Tasarim Fakiiltesi, Mi-
marlik Bolimd, istanbul, Tirkiye, uozcan@fsm.edu.tr

2 Yiiksek Lisans Ogrencisi, Fatih Sultan Mehmet Vakif Universitesi, Lisansiistii Egitim Enstitii-
sii, Mimarlk Anabilim Dali, istanbul, Tirkiye, damla.katuk@stu.fsm.edu.tr
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CENGIZ BEKTAS’S DISCOURSE "WATER MEMORY" AND OLBIA
SOCIAL CENTER

ABSTRACT
In this study, through the Olbia Social Center affiliated to Akdeniz University,
which is an architectural project by Cengiz Bektas in Antalya, relations between
water elements and memory has discussed. As a transfer element, the reflection
of water poetry on space and person has discussed. These discussions have been
handled together with the literary works of Bektas. Especially the connections
between the water element in Bektas's poems and the water elements in the spa-
ces designed have examined. The solutions it brought to communication prob-
lems of the fiction created with a metaphorical approach to symbolized water
elements have mentioned. In the design of the social center, it has also mentio-
ned how the postmodern attitude is displayed with the new interpretations bro-
ught to the archetypes of the past. Explanations about water memory obtained in
scientific research are questioned and are opened to discussion new ideas about
how it can be associated with architecture. The connection of water, which has
an important place in the beginning, present and future of life, with architectural
memory has examined. It has thought on how the healing and unifying power of
water is in communication at the intersection of the individual and space. In the
21st century, where water is so important, a different aspect has discussed. It has
been associated with branches of science such as literature, physics and che-
mistry. It has been discussed how molecular change combined with the unique
essence of water can create a memory with space. Whether there is an act of imi-
tation in the interaction between this memory and the individual is discussed.
The reality of the of transformation and interaction between water and memory
has been questioned. With the use of materials in the current architecture, opi-
nions have been put forward on how these relations are achieved and how they
can be achieved in the future.
Keywords: Olbia Social Center, Water, Water Elements, Water Myths, Me-
mory.
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GIRIS

“Biyolojik hayatin baslangict ve canlilarmm yagsamasi i¢in sart olan su, insanoglu
tarafindan ¢ok eski devirlerden beri kutsal bir varlik addedilmistir” (Onge, 1972,
s. xxm). “Kur’an, Incil ve Misir Mitolojisine gore hayati simgeleyen su, yasa-
min her alaninda oldugu gibi mimari lizerinde de etkilidir” (Sengil, 1995, s. 1).
“Tim seylerin ilkesi sudur.” olarak Aristoteles tarafindan aktarilan Thales'in bu
ilkesi, suyun bir arkhe oldugunu kabul etmektedir. Bu yargiya her seyin tohu-
munun s1v1 bir dogaya sahip olmasi ve suyun da sivi dogalarin ilkesi olmasi sa-
yesinde varmistir (Aristoteles, 2019, s. 24-25). Bu baglamda insan mekan iliski-
sinde su bir izdlisiim 6gesi olarak ele alinabilir mi? Mekanin insan bellegine ak-
tarimi ya da tam tersi i¢in su bir ara kesit olusturabilir mi? Bu diislinceler ve so-
rular, bir Cengiz Bektas yapis1 olan Akdeniz Universitesi Olbia Sosyal Merkezi
su elemanlar1 tizerinden bu ¢alismada irdelenecektir.

Bellek, ge¢misi saklama ve yeniden meydana getirme yetisidir. Ansal bir islem
olup biling isidir. Bellek bir yeti oldugu gibi ayn1 zamanda 06zneyle nesne ara-
sindaki etkilesimin sonuglarmi barindirma yeridir (Ozak, 2009, s. 147).

Bu calismada doga ve insan i¢in 6nemi biiylik olan su elementinin, mimaride
sadece su 0gesi olmaktan ¢ikip, birey ile nasil biitiinlesebilecegi konusu iizerin-
de durulmustur. Insan viicudundaki su orani yiizdesini dikkate aldigimizda, bi-
reyin de cevresindeki su ile uyumlu ya da zitt1 sekilde doniisiim gegirebilecegi
sOylenebilir. Bu doniisiimlerin ¢oziimlenebilmesi i¢in mimarligin yaninda, ede-
biyat, fen gibi diger bilim dallar1 ile birlikte ¢calismak gerekecektir. Mimari an-
lamda farkli perspektiflere veri saglayan sonuclar elde edilebilir. Suyun siirselli-
gi ile birlikte, su i¢cindeki degismeyen Oziine, ¢oziiniimlerine, yansimalaria ve
bellegine ulasabilmek miimkiin olabilecektir.

Olbia Sosyal Merkezi ve Su Elemanlar

Calismanm ana konusu Akdeniz Universitesi kampiisiinde yer alan Olbia Sosyal
Merkezi su elemanlar: lizerinden, su bellegi sdylemini tartismaktir. Kampiis ige-
risinde Olbia antik kenti de bulunmaktadir. Cengiz Bektas Mimarlik isligi tara-
findan tasarlanmis olan bu yap1, proje yeri Antalya’da olan bir Sosyal Tesis pro-
jesidir. 1999 yilinda tamamlanmis olup, toplam 3,641 m? insaat alanma sahiptir.
2001 yilimda Aga Han mimarlik ddiiliine layik goriilmiistiir. Projenin tasarlanma
amaci mevcutta farkl tarzlarda var olan binalarm kimlik sorunlarini ¢6zmek ve
birbirleri ile iliski kurmasin1 saglamaktir. Insan 6lcegine uygun sekilde tasar-
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lanmis olan projenin mekanlari, siirekli birbirlerine akan bir sirkiilasyon semasi
icerisindedirler.

Tasarimda su 6gelerinin kullanimi dikkat ¢ekmektedir. Bu konu Aga Han Mi-
marlik 6diilii teknik inceleme 6zetinde detayli olarak incelenebilir.

Sosyal merkezdeki su dgelerinden birincisi, mimarin Kayseri’de ve Manisa Mii-
zesinde gordiigli ¢opiir taslarindan esinlenerek tasarladigi ¢esitlemelerden olusan
12 m capindaki bir donercedir. ikincisi ise vaziyet planinda goriildiigii gibi ana
eksen boyunca akan, proje alaninin dogal egimini takip eden ve gii¢lii bir etkiye
sahip olan su kanalidir. Uciinciisii de Sosyal Merkez’in orta kisimlarmda yer
alan 7-8 cm derinlige sahip ve ortasinda bir ¢mar agaci dikili olan havuzdur.
Bektas kendi kitabinda bu havuzun derinliginden bahsederken yukaridaki olci-
leri vermektedir. Aga Han Mimarlik 6diilii teknik inceleme 6zetinde 10 cm ol-
dugu yazmaktadir. Sekil 1’de mavi renk ile gdsterilen ve numaralandirilan su
elemanlar1 sirasi ile aciklanmistir.

AKDENIZ UNIVERSITESI KAMPUS(  cenoizsextas
OLBIA SOSYAL KULTUREL OZEG| ‘=smwmmmm:

Sekil 1 Vaziyet Planinda Numaralandirilmis Su Elemanlar1 (Url-3)

Su Elemani 1
Kosova’daki Prizren sehrinde ¢opiir tasi olarak isimlendirilen bu donerce tagslar,
mimaride su kullanimi ile birlesmektedir. Bu kullanim Asya’dan beri Tiirk Sa-
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natinda goriilen bir 6zelliktir. Artuklu ve Akkoyunlu yapilarinda eyvanlar iginde
cesmeden kademeli bicimde akitilarak sular degisik oyunlu yollarla havuzlara
doldurulurdu. Ayn1 gelenek; Divrigi Dariissifas1 havuzunda, Konya ince Mina-
reli Medrese, Mardin Zinciriye ve Kasimiye Medreseleri havuzunda, Kayseri
Giipglipoglu Konagi’nda (Resim 1 ve Resim 2), Sivas Numan Efendi Kiitiipha-
nesi’nde (Resim 3), goriildiigii gibi Selguklu ve Osmanlilarda da karsimiza ¢i-
kar. Igerisinde dere veya ¢ay akan sehirlerin bazilarinda sular kiiciik arklarla av-
lu, bag ve bahge igerisinden gecirilirdi. Evlerin avlularindan gecirilen sular degi-
sik kademelenme ile akitilirdi. Bu kademelerin her birine muhtelif delikli taslar
konularak sular bunlarin i¢inden gegirilirdi. Taglarin delikleri ses ¢ikartmasi igin
disarida birakilarak bu deliklerden gecen sular her kademede farkl ses ¢ikarta-
rak bir melodi olustururdu (Acun, 2010, s. 10).
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Resim 1 ve Resim 2 Copiir Tas1, Gilipgiipoglu Konagi, Kayseri (Url-5)
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Resim 3 Copiir Tasi, Numan Efendi Kiitiiphanesi, Sivas (Url-6)

Bektas’in ¢Oplir tasindan yola ¢ikarak yapmis oldugu cesitlemelerden biri olan
ve 7 kottan olusan su 0gesi burada goriilmektedir (Resim 4). Katman olarak 7
adet kotun kullanilmasindaki ama¢ sanatin 7 kolu olmasindan kaynaklaniyor
olabilir. Buradaki su 0gesi tasariminda, suyun travertenlerden akisi ile dogacak
dogal bir miizik kaynagi sesi bekleniyor olabilir (Resim 5).
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Resim 4 Donerce Havuz, Olbia Sosyal Merkezi, Antalya (Url-8)
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Resim 5 Donerce Havuz ve Saat Kulesi, Olbia Sosyal Merkezi, Antalya (Bektas,
C., Salt Arastirma Arsiv) Url-1

Su Elemani 2

Yapiya ugtan uca eslik eden ve egime gore kot kot hareket eden ikinci su elama-
n1 bir su kanalidir. Yan patikalarda ylirliyen insana yalniz olmadigini ve ona es-
lik eden bir su 68esi oldugunu hatirlatmak miimkiindiir. Bu kanal, {izerinde ka-
nala dogru egimli yapilan tentelerden akan su i¢in de bir birikinti alan1 gorevi
tistlenmektedir (Resim 6 ve Resim 7). Kimi zaman daralan, kimi zaman genisle-
yen sert ve yesil zemin arasinda baglantilar olusturan bir omurgadir (Resim8 ve
Resim9).
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Resim 6 Su Kanali, Olbia Sosyal Merkezi, Antalya (Bektas, C., Salt Arastirma
Arsiv) Url-1

Resim 7 Su Kanali, Olbia Sosyal Merkezi, Antalya (Bektas, C., Salt Arastirma
Arsiv) Url-1
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Resim 8 Su Kanali ve Donerce Havuz, Olbia Sosyal Merkezi, Antalya (Bektas,
C., Salt Arastirma Arsiv) Url-1
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Resim 9 Su Kanali ve Saat Kulesi, Olbia Sosyal Merkezi, Antalya (Bektas, C.,
Salt Arastirma Arsiv) Url-1

Su Elemani 3
Derinligi ¢ok az olan ve ortasinda hayatin simgelendigi sig havuz ise ii¢lincii su

elemanidir. Bektas “Su Insan” baslikli kitabinda havuzun ortasindaki ¢inar1 ken-
dilerinin diktigini dile getirmektedir (Resim 10). Cinarin biiylime siirecine tanik-
lik edecek bir su 6gesi metaforu olusturulmak istenmis olabilir. Ayn1 zamanda
cmnar altinda tartisilan yeni fikirlere, yeni projelere, d6grencilere ve akademisyen-
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lere gblge veren bir gelecek temasi da diisliniilebilir. Bu havuz ayn1 zamanda su
kanalina baglanarak merkez i¢inde bir nokta gorevi de listenmektedir. S1g havuz,
sakinligi ve durgunlugu anlatirken diger tarafta kanala baglanmayan donerce

havuz hareketi ve enerjiyi vurguluyor olabilir (Resim 11).
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Resim 10 Sig Havuz ve Cinar Agaci, Olbia Sosyal Merkezi, Antalya (Bektas,
C., Salt Arastirma Arsiv) Url-1

Resim 11 Sig Havuz ve Cinar Agaci, Olbia Sosyal Merkezi, Antalya (Bektas,
C., Salt Arastirma Arsiv) Url-1
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Olbia Sosyal Merkezi ve Aga Han Mimarhk Odiilii

Tiirkiye'den Olbia Sosyal Merkezi, arketipleri yeniden yorumlayan bir sembo-
lizm ile karsimiza ¢ikmaktadir. Bu dilin, 80'lerin Tiirkiye'sinde, mimari kimlik
arayislari icerisinde oldukga belirgin bir yeri de vardir. Cok taninan postmodern
metaforlarm kullanildig1 bu yapi, biitlindeki dogru kompozisyon, saglam bir de-
tay anlayisi, duyarh 6lcek gibi nitelikleriyle yerleske igerisinde 6grenci ve 6gre-
tim iiyelerinin severek kullandig1 yeni bir iletisim noktas1 olmustur (Erkarslan,
2001, s. 16-17).

2001 yilinda Mimarlik Dergisinde Erkarslan tarafindan yayimlanan soyleside
Olbia Sosyal Merkezi ile ilgili Bektas’a ait konusmalara yer verilmistir. Soylesi-
nin yapi ile ilgili kisimlar1 asagida yer almaktadir:

O. Erkarslan: Projenizin jiiri raporunda sihirli bir ciimle var. "Suyun ve diger
tarihsel elemanlarm kullanilis1 dikkat g¢ekicidir- dahasi bu referanslar yalnizca
imite etmiyor, bunun yerine ge¢misle yeni baglantilar kuruyor". Ge¢misle yeni
baglantilar kurmak iizerine nice retorikler iiretildi, kavramlar mitlestirildi. Olbia
Merkezi 6zelinde buna nasil ulastiginizi anlatir misiniz? Kavramlar birdenbire
mimarlik diline indirgenince gizemini yitirir. Ama bundan cekinmiyorsaniz,
mimarligin otonom terimlerine bu kavramlar: terciime eder misiniz? (Erkarslan,
2001, s. 20).

C. Bektas: Benim derdim, onlar1 bir araya getirmek ve onlara yalnizca suyla ilgi-
li bir iki seyi sOylemek oldu: "Devamli degiseceksiniz, degismediginiz giin 0l-
missiiniiz demektir. Akiyor zaman ve siz bu zamanin i¢inde zorunlusunuz ger-
cekten kendinizi de gilizelliklere dogru akitmaya, bunun i¢in ¢cabalamaya..." Ora-
da baz seyler var. Su doniiyor 6rnegin. Tabii ki su Hititler'den beri bir simge,
Selguklu da kullanmis, Osmanli da kullanmis. Hicbirisinde bagnazlik yok. On
iki metre ¢apinda bir su, taslarin arasindaki ek yerinden akarken bir hisirti ¢ikar-
tir. Bunun hem dinginlestirici, hem yogunlastiric etkisi vardir. Osmanli'da da su
bir meditasyon. Ama onun Otesinde benim istedigim yogunlagsma. Mevlana su-
yun yaninda sdylesiyor, tartistyor. Onu, o kadar kocaman yapisimin sebebi de
bu. Gelsinler kiyisinda otursunlar, tartissinlar, sdylessinler (Erkarslan, 2001, s.
21).

O. Erkarslan: Cengiz Bektas "Degismezsem &lmiisiim" diyor, peki gegmisle yeni
baglantilar kurmak i¢in hep ayni yolu mu secer, farkli tutumlar mi1 sergiler? (Er-
karslan, 2001, s. 21).

C. Bektas: Mimarlik tarihi profesorii bir hanim geldi. Beni de ¢agirdilar, gittim.
Bir sabah saat dokuzda girdik yapiya, saat dorttii, hala dolasiyor, konusuyorduk.
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Sonra dedi ki "Ben hig¢ bir yapinin icerisinde bu kadar uzun kalmadim. Ama hig
ayn1 yerde olmus olmak duygusu da yok i¢imde", iste o, akan su benim i¢in. Sa-
dece zaman akmiyor. Yani o oylum da akiyor (Erkarslan, 2001, s. 22).

2001 yili Aga Han Mimarhk Odiilleri teknik inceleme 6zetinde ElKerdany tara-
findan, yapidaki su elamanlar ile ilgili agiklamalara da yer verilmistir. Ingilizce
hazirlanan teknik inceleme Gzetinden yapilan c¢eviri sonucunda, su ile ilgili ki-
simlar hakkinda su bilgilere ulagilmigtir:

Su, proje diizenini etkileyen énemli bir faktérdii. Sitenin en yliksek noktasi olan
kuzeybatida, 10 santimetre derinliginde, ¢cok yumusak selalelere sahip bir su ka-
nali, ana eksen boyunca akarak tasarimi iki yliriiylis yoluna ayirir. Su kanali ve
onun ikiz ylriime yollari, merkezin iki ana alanini birbirine baglar. Kuzeydeki
alan, oditoryum kompleksine ve ana restorana bakmaktadir. Oldukea biiyiik bir
sessiz su havuzu alani, merkezleri ve ana su kanalina baglanir. Bu arada her saat
¢inlayan saat kulesi, patikanin yaninda giineye  yerlestirilir. Yan tarafta, bi-
reysel yansima veya kiiciik gruplar i¢in de etkilesim alanlar1 kiiglik bir basamak-
I1 koltuk cukuru kullanilmistir (EIKerdany, 2001).

Gliney mekanin ortasinda sarmal bir su ¢esmesi vardir. Bu 6genin sekli Tung
Cagi, “ylizen zaman veya zaman sliziiliiyor” isimli Hitit semboliinii andirir. Su-
yun sesi ¢cok hos ve rahatlaticidir. Cesme ve saat kulesi, celiskili ama birbirini
tamamlayan konseptleri temsil eder (EIKerdany, 2001).

Diizenleyici bir kavram olarak su unsurlariyla birlikte mekanlarin ve kiitlelerin
akist dogal ve kendiliginden goriiniir; genel etki ¢ok keyiflidir. Ortasinda su ve
her iki tarafinda agir tas binalarin yaninda delikli pergolalar bulunan hafif kiv-
riml patika, kompleksin hem i¢inden hem de disindan siirekli degisen bir bakis
acist saglar. Bu zengin gorsel deneyim, tekrarlayan ritimleri, hassas melodik
varyasyonlar1 ve beklenen doruk noktasiyla klasik Tiirk miizigini hatirlatir
(EIKerdany, 2001).

Su, projenin peyzajinda énemli bir unsur olmaktadir. Nisan ay1 sonlarinda ger-
ceklestirilen inceleme zyaretinde, kanal yeterince dolu olmasa da, selalelerin
sesi keyifli ve rahatlaticidir. Binalarin ve kaldirimlarin kaba taglarinin suyun pii-
riizsiizliigiiyle yan yana gelmesi keyifli ve diistinceli bir kontrast yaratir. Komp-
leksin gorsel boyutlarina ek olarak, zilin saati ve akan su duygusal bir ses kalite-
st ekler (EIKerdany, 2001).

Kent i¢in eski bir kelime olan Olbia isminin, halk oylamasiyla se¢ildigini de bu
acidan belirtmekte fayda var. Mimari yapis1t nedeniyle, projenin insanlara eski
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sehirleri hatirlatiyor olmasit ve projenin eski Antalya'ya benziyor olmasindan
dolay1 halk ile kolay 6zdeslesebilmektedir.

Bilimsel Arastirmalarda Su Hafizas1 Tartismasi

Insanlar bir siiredir su gibi maddelerin gercekten bir hafizas1 olup olmadigi ko-
nusunda tartistilar. Bununla birlikte, 1988'de Nature dergisinde, birgoklar1 tara-
findan yalnizca hayvanlarin, 6zellikle de insanlarin bir niteligi olarak kabul edi-
len bu ozelligin deneysel gozlemini bildirmeyi iddia eden gercekten sasirtict bir
makale yaymlandi. Jacques Benveniste baskanligindaki bir ekibin makalesi, asir1
derecede seyreltik biyolojik ajanlarin ilgili biyolojik sistemleri tetikleyebildigini
gozlemledigini iddia etti (Dunning-Davies, 2011).

Sonucun 06zii, bir antikorun sulu bir ¢dzeltisinin, herhangi bir numunede tek bir
molekiiliin bulunma ihtimali goz ardi edilebilecek kadar seyreltildiginde bile
biyolojik bir tepki uyandirma kabiliyetini korumasidir. Boyle bir faaliyetin fizik-
sel temeli yoktur. Benveniste deneylerinin biyofiziksel temelini verdigini iddia
eden bir makalenin ortaya ¢ikmasiyla, simdi sorgulanan bu son ciimlenin ve bu
notun amaci, hayati éneme sahip olabilecek bu c¢alismaya dikkat ¢ekmektir
(Dunning-Davies, 2011).

The Independent (2006) tarafindan orijinal olarak yaymlanan "Molekiillerin Ha-
fizas1" makalesinde, su teorisinin hafizasinin basitlestirilmis bir analojisi, Lionel
Milgrom tarafindan yazilmistir:

Kendi basma bir ses iliretemeyen, ancak ylizeyine kazinmig onu yaratma aracla-
rma sahip olan bir CD gibidir. Sesin duyulmasi i¢in bir elektronik amplifikator
araciligiyla ¢alinmasi gerekir. Tipki Pavarotti veya Elton John'un CD'de yalniz-
ca bir "hafiza" olarak olmasi gibi, su da ¢6ziinmiis ve yok olan molekiillerin sin-
yallerini ezberleyebilir ve ylikseltebilir. Molekiillerin orada olmasi1 gerekmez,
yalnizca iginde c¢oziindiikleri ¢ozelti ilizerindeki "izleri" vardir (Hutchinson,
2018, s. 12).

Bu noktada, su bellegi teorisi, teorinin kanitlamasi i¢in halen arastirma ve de-
neylerden gegmektedir. Teori kabul edilirse, kristal kafes fazindaki suyun “stiper
stvi” veya “kuantum sivist” olarak smiflandirilmast miimkiindiir (Delinick,
2006, s. 143).

Hahnemann, biiyiik i¢cgoriisii ve sorgulayici zihniyle, Homeopatik Coziimlerin
Asir1 Azaltilmasi Uzerine Notlar adli makalesinde (Dudgeon, 2004, s. 765) mo-
lekiillerin gortinmeyen diinyasinin olasiliklar1 hakkinda soyle yazdi: Milyonda
veya milyarda bir gelisimde tibbi maddelerin kii¢iik pargaciklarinin, dogas1 hak-
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kinda en ufak bir kavrayis bile olusturamadigimiz atomlarin daha fazla béliin-
meye duyarli olmayan atomlar haline geldiklerini kim sdyleyebilir? (Hutchin-
son, 2018, s. 13-14).

Cengiz Bektas ve Su Bellegi Soylemi
“SU sozciiglinii tersinden okursaniz US oluyor ayrica... Us, akil demek...”
(Bektas, 2003, s. 12). Tiirk¢e icin varsayilan bu benzetme su ve bellek biitiinle-
mesinde ele alinabilir mi? Cengiz Bektag’in (2013, s. 6-7) Can Suyu kitabinda
yer alan “Uygarliklar” baghkl siirinde:

Sular gibi

Karisiyor sesleriniz

Seslerinize yiiregim
dizeleri ile Olbia Sosyal Merkezi planindaki akigkan mekan diizeni iligkilendiri-
lebilir. Ogrencilerin havuz kenarlarmda oturup birbirleri ile fikir alisverisi yap-
tiklar1 alanlarda bu dizelerin yansimalar1 goriilmektedir. Siirin devaminda:

Yonttugum tasta

Diktigim giilde

Can Suyunda Sesiniz
diye devam eder. Burada ¢ok sig bir tasarima sahip olan ve su kanalia baglanan
havuz ve ortasindaki ¢inar agaci siir ile iliskilendirilebilir.

Derine inen

Kokiin sesi

Coskunun
dizeleri ile devam eden siir, ¢inar agacinin zamanla yaslanacak olmasi ve suyun
bu duruma taniklik edebilmesi 6ngoriisii ile bir bellek olusturabilir.

Cengiz Bektag’in (2013, s. 15) Can Suyu kitabinda yer alan “Dmmigkida
Avlu” baglikli bir diger siirinde:

Elcegiz avlu

Su sesi dolu

Yudu aritti beni
geemisteki arketipler lizerinden suyun ozelliklerinden bahsedilebilir. Devamin-
da:

Burada su

Bir yapt

Bir siir

Icinde eridigim
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dizeleri ile insan mekan iligkisi arasindaki yansimayi suya aktardig goriilebilir.
Cengiz Bektas’n (1998, s. 47) Su Bellegi kitabinda yer alan “Su Bellegi” baslik-
I1 siirinde Olbia’da amaglanan tasarim kaygismin ifade edildigi soylenebilir.

Kimse gozgoze degil

Epeydir

Varlamiwyor kimse kimseyi
dizelerinde aslinda kampiiste heniiz Olbia Sosyal Merkezi yapisinin olmadigi
zamanki halini ifade ediyor olabilir. Bu yap1 sayesinde kampiisii ve kullanicilar
birbirine bagladig, iletisim kurdurttugu sdylenebilir.
Su, bellek ve yasam ile baglantili olan bir baska dizeleri ise Cengiz Bektas’in
(1998, s. 50) Su Bellegi kitabinda yer alan “Coban Tirkiileri” baslikli siirinde
yer almaktadir.

Tam orada olmaliydi kutsal cesme

Oncemiz sonramiz

Suyla

Cehennemi bilene

Cennet

Boyle yazilmalvyd: topraga
dizelerinde su mitoslar1 ile iliski kurulabilir. Gegmis ve gelecek baglantis1 su
lizerinden topraga aktarilabilir. Mitolojide toprak ve su, es olarak nitelendirildigi
icin burada topragi besleyen su anlayisi ile bellek aktarimi karsimiza ¢ikabilir.
Cengiz Bektas’m (1998, s. 61) Su Bellegi kitabinda yer alan ‘“Bergama Yontu-
cusu” baglikl siirinde:

Toprakta esi

Oliimsiizlesmeli

Oz suyumu verdim

Biitiin giin

Akanta

Terimle suladigim siirimi
dizeleri ayni1 bellek aktarimini desteklemektedir.
Bektas’in gecmisi ile ilgili bellek baglantilarini tasarimlarinda gérmemiz miim-
kiin olabilir. Bellekteki kalintilarin tasarim ile bulugsmasi1 mimar ve yapi arasin-
daki bag giiclendirebilir. Kampiisiin igerisinde Olbia antik kentinin yer almasi
sebebiyle de hafiza ve kimlik 6n plana ¢ikmaktadir. Geleneksel malzemelerin ve
yeni teknoloji malzemelerinin harmanlanarak kullanildig:1 da goriilebilmektedir.
Bu malzemelerin yaninda su en 6nemli 6ge olarak yer almaktadir. Calismanin
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bu bdliimiinde, bellegin Bektas’in tasarimlarindaki su ile iliskili olabilecek ki-
simlar1 incelenmistir.

Olbia Sosyal Merkezinde Su ve Bellek iliskisi
Olbia Sosyal Merkezinde bellek kavramina yaklasim suyun yansimasi, sesi, ren-
gi ve hareketi gibi 6zellikleri lizerinden yapilacaktir. Bellek tanimi Tiirk Dil Ku-
rumu soOzliigiinde; yasananlari, 6grenilen konulari, bunlarin ge¢misle iliskisini
bilingli olarak zihinde saklama giicii, dagarcik, akil, hafiza, zihin olarak en temel
sekilde tanimlanmistir (Url-7).
Cengiz Bektas’in donerce olarak tasarlamis oldugu, traverten etkisi veren ha-
vuzda Ozellikle kendi belleginden aktarimlar yaptigi goriilebilir. Traverten etki-
sinin, Bektas’in Denizli sehrinde dogmus ve biiyliimiis oldugu diistintildiigiinde,
Pamukkale travertenlerinden gelen bir bellek yansimasi oldugu sdylenebilir.
Cengiz Bektas’in (1998, s. 21) Su Bellegi kitabinda yer alan yansima ile ilgili
bir bagka siir baghigr da “Yans1”dur.

Yalnizligimin

Yansidigi yerden

Gectin
ile Olbia Sosyal Merkezinde insana eslik eden su kanali ile baglanti kurulabilir.
Etrafta kimse olmasa bile size eslik eden bir yalnizliktan ve bu yalnizligin patika
yanindaki suya yansimasindan bahsediyor olabilir. Siir:

Birikmekteydim

Ne bileceksin
dizeleri ile son bulmaktadir. Suda biriken yalnizlik ve bellek burada isleniyor
olabilir. Olbia antik kentinin kiiltiirel bir miras olarak olusturdugu hafiza ve
katmanlasma ile baglant1 kurulabilir.
Yapida bulusma noktalar1 olarak gosterebilecegimiz su kaynaklarindan biri olan
s1g havuz Cengiz Bektas’m (1998, s. 27) Su Bellegi kitabinda yer alan “Insan
Olmak” baslikli siiri ile baglanabilir.

Biitiin yollar

Birlestirdim sular

Bir kulacim biitiin zaman
dizeleri saat kulesi, ¢inar agact ve havuz lgliisiinii bellek olusturma agisindan
destekleyebilir. Cmarmn golgesinde saat kulesinden gelen ses ve su titresimi ile
orada bir mekan olusumu saglaniyor olabilir.
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Cengiz Bektas’in (1970, s. 48) Akdeniz kitabinda yer alan “Sular” baglikl sii-
rinde de zaman-mekan iligkisini destekleyen dizeleri var diyebiliriz.

Sular akiyor her yerden biitiin denizlere simdi

Dere wrmak ¢ok ¢ok biiyiik sular

Merhaba ey zaman birimi
Cengiz Bektas’mn (1998, s. 63) Su Bellegi kitabinda yer alan “Midilliden Azra-
ya” baslikl siir dizeleri, kuzeyde yer alan havuz ve ¢inar agaci metaforu ile Or-
tiistiiriilebilir.

Su

Bin canli

Koskoca bir ¢inar

Bin yasi
dizelerinde doga ve mitoloji iizerinden gergeklesen anlatinin mimari ile bulus-
masi goriilebilir. Can ve yas kelimelerine burada dikkat cekmek gerekirse, suyun
canli oldugu soylenebilir mi? Cinarin yasina suyun can vermesi gibi de yorum-
lanabilir. Buradan tekrar tasarim kararlarina bakilacak olursa, ¢inarin yasina can
veren suya eslik eden zamanin, orada bir saat kulesi olarak temsil edildigi gorii-
lebilir. Bu kurgu birbirinden ayrilamaz, belli bir carkin i¢inde donen ama yine de
Ozgiir bir ortam olarak degerlendirilebilir. Su kanali ile iliskilendirilebilen bir
baska eseri ise:

Yeraltindaydim

Incecik bir suyla

Atlyordum basamaklar

Yiiriiyordum tas yolda

Duvari tonozu tas
dizelerini barindiran Cengiz Bektag’m (1998, s. 59) Su Bellegi kitabinda yer
alan “Turkiistin Halkim” baglkli giirdir. Derinligi fazla olmayan kanalin sessizce
basamaklardan akarak tiim tasariya eslik eden durusu neredeyse bu anlati ile bi-
rebir drtiisebilmektedir. Uzerindeki adim basamaklari ile insan ve su arasindaki
iletisimi, gec¢irgenligi ve muglaklasmay1 kurguluyor olabilir.
Bir sosyal merkezde suyun bu kadar ana 68e olarak ele alinmasi hem bolgesel
iklimlenme anlaminda fiziksel olarak, hem de semantik, tinsel arinmanin yolla-
rin1 aramak olarak yorumlanabilir. Suyun, mekan kullanicilarinin kendilerini
yalniz hissetmemeleri ve olgusal anlamda iletisim kurabilmeleri agisindan, tasa-
rimda onemli bir yer tuttugu kanaatine varilabilir.
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SONUC

Bu calismada, Olbia Sosyal Merkezi {izerinden suyun baglayici giicii ile bellek
olusturabilme ihtimali {izerine inceleme yapilmistir. Bektag’in tasarimlarinda su
0gesi kullanim1 ve arketipler ile baglanti kurma konusu oldukg¢a fazladir. Su
0gesi siirlerinde, denemelerinde ve kitaplarinda da fazlaca karsimiza ¢ikmakta-
dir. Biitiin bunlarin iizerinden bir baglant1 kurulabilir mi diisiincesi ile bu calis-
ma ele alinmistir. Bektas siirlerindeki su imgesi ile Olbia Sosyal Merkezi su
elemanlar1 arasindaki iligskilerin kurulabilmesi amaglanmaktadir.

Suyun hafizas1 konusu bilimsel olarak arastirilan bir alandir. Henliz dogrulugu
ispatlanamamis olsa da bu alanda yapilmis olan deneyler ve yaymlanmis maka-
leler mevcuttur. Suyun mekansal algis1 sayesinde insanlar arasinda baglar1 giic-
lendiren bir 68e oldugu savina varilabilir. Olbia Sosyal Merkezinin kullanima
acilmasinin ardindan artan 6grenci basarist da bu durumu destekleyici nitelikte-
dir.

Vaziyet planinda goriilen su kanalinimn kivrilarak ilerlemesine eslik eden pergola-
lar ile olusturulan tasarimda, bir antik kent stoas1 kurgusu goriildiigii sdylenebi-
lir. Kivrilan su kanalina baglanan havuz iklimlendirme gibi kaygilarin yan1 sira
yakininda bulunan saat kulesi ile iligski igerisindedir. Zaman kavrami, yasam ve
bellek iligkisi saat-¢inar-su iiglemesi iizerinden aktarilabilir. Bir tasarim karari
olarak kademeli havuzun bu kanaldan kopartilmasi diisiincesi ile ayr1 bir bellek-
zaman iligskisi kurulabilir. Sonugcta her ikisinin de ortak noktasi olan zaman kav-
rami, hayatin akigini su ile biitiinlestirip mekana dagitmaktadir. Su 6gesi biitiin
tasarimi baglayan bir gii¢ olmakla birlikte merkezin kendi i¢inde siirekli donii-
stimiinii de saglayan bir olgudur.

Su kanallar1 icine yerlestirilen adim taglar1 ile suya temas ederek karsidan karsi-
ya geciste, suyun bir ara kesit olusturdugu soylenebilir. Goriinmeyen bir su du-
var1 etkisi ve ona miidahil olma, tekrar su ile iletisim kurma bu durumu
mekansilagtirabilir. Suyun mekansal diisiiniilmesi metaforik anlamda saglanmis
olabilir. Edebiyat, fen bilimleri gibi farkli disiplinler iizerinden giderek su tize-
rinden mekansal bir bellek arayis1 saglanabilir.

Gecmiste mekan icinde su sesi kullanimini, yeni uygulamalar ile tekrar ele al-
mas1 da siirekliligi saglamaktadir. Malzemelerin birbiri ile olan iligkileri de 6n
plana ¢ikmaktadir. Tarihe taniklik etmis bir mekanm taslar1 icinden akan suyun
sesi, bellekte cesitli algilar olusturabilir. Kisinin yasadigi mekan iizerinden bu
yontemle incelemeler yapilarak insan-mekén arasindaki sorunlar ¢oziimlenebilir.
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Insan mekani, mekan da insan1 doniistiirdiigii diisiincesi ile bu yontem mimari
alanda c¢aligilabilir.

Stirekli bir akigin ve doniislimiin iginde cevreyi algilamaya calismak bir gercek-
lik olabilir. Bu gercekligi Olbia Sosyal Merkezi ve Cengiz Bektag’m “Su Belle-
g1” sdylemi ilizerinden sorgulanabilir hale getirmek mimaride yeni perspektifler
acabilir. Bu yontem ile insan mekan arasindaki etkilesimin aktarilabilecegi de
diistiniilmektedir. Suyun algisal olarak bellekte kalan bilgileri nasil etkiledigi
lizerine bir tartigma ortam1 agmak ve mekanimn bellekteki kaliciiginda su 6gele-

rinin dnemini vurgulamak yerinde olacaktir.
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SYLVIA PLATH’S JOURNALS’ CORRELATION WITH THE FILM
SYLVIA!

Nevin Faden Giirbiiz>

OZET

Bu makale, Sylvia Plath’s Journals’i ile Christine Jeffs’in yonettigi ve John Brown-
low’un senaryosunu yazdig1 Sylvia filmi arasindaki iliskiyi, filmin anilar1 seslen-
dirme ve ekrana tagima agisindan ne kadar etkili oldugunu incelemeyi amagla-
maktadir. Sylvia Plath's Journals, hem oto biyografik bir metin hem de edebi bir
metin yonii tasimaktadir, edebi bir kisilik yonii olan sair Plath tarafindan kaleme
alindig1 i¢in. Sylvia filminin Plath’in Journals eseri ile nasil bir iliskisi olduguna dik-
kat ¢ekilerek, film uyarlamasmin sosyal temsilin bir sonucu olarak edebiyat,
okuyucular tlizerinde etkileri oldugunu ortaya ¢ikarmak ve ne derecede etkili bir
iletisim bi¢cimi oldugu aragtirilacaktir. Ayrica, Journals’ta on plana ¢ikan kadin
rolleri, psikolojik ve entellektiiel diisiincelerinin ekrana yansitilirken hangi araglar ve
yontemler kullanildig: belirlenecektir. Yapilan analiz, giinliiklerden ve Plath’in c¢al-
kantili yasamindan uyarlanan filmin sairin 6zellikle belirgin yonlerini psikolojik so-
runlarmi giin yiiziine ¢ikarmis oldugunu ve giinliik okuyucular1 ve film izleyicileri
arasinda olusan ¢esitli farkli algilar1 incelemeyi tesvik ediyor.

Anahtar kelimeler: Sylvia Plath, Dergiler, siir, otobiyografi, film.

ABSTRACT

This article aims to examine the relationship between Sylvia Plath’s Journals and the
movie Sylvia, directed by Christine Jeffs and written by John Brownlow, and how
effective the film was in voicing and bringing memories to the screen. Sylvia Plath’s
Journals has both an autobiographical text and a literary text aspect, as it was written

1 A shorter version of this article was presented at the International Conference on Language,
Literature, and Culture (5th, Mehmet Akif Ersoy University, Burdur, Turkey, May 12-14 2016).
2 Dr. Research Assistant, Zonguldak Biilent Ecevit University, English Department,
nfgurbuz@beun.edu.tr
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by the poet Plath, who has a literary personality aspect. By drawing attention to how
the movie Sylvia relates to the work of Journals, it will be investigated to reveal the
effects of the film adaptation on literature and readers as a result of social represen-
tation and to what extent it is an effective form of communication. In addition, it is
aimed to explore which tools and methods are used while reflecting the women’s
roles, psychological and intellectual thoughts that appear in Journals. The analysis,
adapted from diaries and Plath’s turbulent life, has brought to light the particularly
salient aspects of the poet, her psychological problems, and encourages the exami-
nation of the various perceptions that emerge among daily readers and film audi-
ences.

Keywords: Sylvia Plath, Journals, poetry, autobiography, film.

Dying is an art,

Like everthing else.

I do it exceptionaly well.

“Lady Lazarus” (Plath, Collected Poems 244)

INTRODUCTION

This study aims to examine the correlation between the Journals of Sylvia Plath and
the film Sylvia (2003). It is possible to obtain information concerning Sylvia Plath
through different sources such as her Journals, poems, one novel. However, I argue
that it reaches a different perspective when we see the film Sylvia that presents a
visual advantage and is prone to become more critical in the case of representing the
life of Sylvia Plath. The film has also been a controversial issue for her children,
especially for Freida Hughes. It is said that her children claimed that the movie rep-
resented their father as an indifferent figure to his children which was not so true in
their opinion. As it has been argued many times not only by her family but also by
her readers, the film is required to be analyzed in terms of containing a correlation
with the journals of Sylvia Plath. Partially, I believe that the Journals offer many
details concerning Plath’s life and of her inner world and the unknown facts related
to main events. In this article, I will examine how Journals have been reflected in the
film Sylvia and at what points these two works present a consistent understanding
for the readers and audience. Sylvia Plath is one of the well-known characters in the
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twentieth century universally recognized as literature and culture. Inarguably, Plath
published many works among them only one collection of poems, The Colossus
(1960), and one novel, The Bell Jar (1963), the posthumous publication of the mag-
nificent poems of Ariel, of her edgy and finely crafted stories and sketches, and of
her Letters Home and Journals are possible to transmit a clue relating to her life.

The bare facts of her life come to us from multiple sources—from her Journals and
Letters Home, her stories and prose essays, her novel, The Bell Jar, and of course
from the poems themselves. In addition to this, it is like to obtain clues and infor-
mation from biographies and memoirs, from critical commentaries and, of late, from
other people’s poems (notably Ted Hughes’s 1998 “Birthday Letters") or fiction
(Kate Moses’s 2003 Wintering) or film (Christine Jeffs’s 2003 Sylvia). Most im-
portantly, her Journals published in 1982 which is represented as an autobiography
and a written work, and on the other hand the Film made in 2003 Sylvia standing as
a visual story of Plath’s a part of life are the major works to be discussed in terms of
Plath’s life story. In this paper, I will analyze the correlation between the Plath’s
Journals and the film Sylvia by analyzing the Journals’ main points through the film.

Sylvia Plath and The Journals

Sylvia Plath had a passion for writing for all the times in her life. Plath’s journals
have been called as the largest suicide note ever written. Presumably, Journals act as
an autobiographical resource to the literature audience.

As it is well known, Sylvia Plath was an American poet who succeeded to be a no-
table figure in both English and American Literature studies. Both characteristically
and in terms of her produced works, being very sentimental, Plath had an impact on
her readers. Probably Plath’s tragic life story managed to draw attention along with
her valuable poems and writings. For this reason, it has been an interest of film mak-
ers and other media components, studying the life of Plath and demonstrating it with
the public.

Plath’s suicide does not prove that she actually wanted to commit suicide, as she had
tried it twice before and used this action as a tool for her writings. Presumably, it
would not be wrong to argue that Plath attempted to suicide for an adventure or a try,
she was expecting to return to life after this try; however, it could not be possible
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upon her last trial. It is surely beyond doubt that many of her readers would wish her
to stay alive in order to produce more excellent works.
In her Master Thesis, Nilglin Marmara, a Turkish philologist, where she analyzes the
suicide of Plath in the context of her poesy, states that, “Perhaps, it is an attempt of
protection of herself to commit suicide, it is a kind of scream to receive love, a search
for a possibility of living happily.” (Marmara 2011: 19) This idea is figuratively
touched in many parts of Plath’s Journals and we can clearly feel the struggle that
Plath experiences throughout her young adult years in order to resist to be an ordinary
piece of this universe.
Furthermore, in the article of Deborah Smith Bailey who discuss the “Sylvia Plath
Effect” states that: “Kaufman found that poets--and in particular female poets --were
more likely than fiction writers, nonfiction writers and playwrights to have signs of
mental illness, such as suicide attempts or psychiatric hospitalizations.” (2003, Vol
34, No. 10) This effect is said to be the cause of Nilglin Marmara, the Turkish poet’s
suicide as well. The melancholic mood which is required for a poet can result in a
desire to end her own life.
The Journals involve Plath’s personal writings from 1950 to 1960. Karen V. Kukil
states that in her Preface to the Unabridged Journals of Sylvia Plath 1950-1962,“She
began keeping diaries and journals at the age of eleven and continued this practice
until her death at the age of thirty. It is her adult journals from 1950 to 1962 that
comprise this edition.” (Kukil 2000:1) As it is known, “Her interest in writing
emerged at an early age, and she started out by keeping a journal. After publishing a
number of works, Plath won a scholarship to Smith College in 1950.” The age of
eighteen could be considered as the most valuable and exciting time of a young girl.
The journals contain the years that Plath lived with full of action. Her experience
with writing, her desire to be a good poet and her interest in publishing her poems
and books, her desire to find a good match for her life and trying to overcome all her
psychological problems. These all have been squeezed in the years 1950 — 59 which
means Plath experienced many different events in a short time.

I want to love somebody because I want to be loved. In a rabbit-

fear I may hurt myself under the wheels of the car because the

lights terrify me, and under the dark blind death of wheels I will

be safe. [ am very tired, very banal, very confused. I do not know
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who I am tonight. I wanted to walk until I dropped and not com-
plete the inevitable circle of coming home. I have lived in boxes
above, below, and down the hall from girls who think hard, feel
similarly, and long companionably, and I have not bothered to
cultivate them because I did not want to, could not, sacrifice the
time (Plath, 2000, p. 115).

The significance of being informed of Plath’s Journals is beyond argument as it pro-
vides us the best opportunity to reach the one-person’s inner self that is reflected
frankly. Therefore, we learn and understand better what Plath has gone through.
In her Journals, Plath generally narrates her anger or opposition to men who have a
lot more privileges than women. She indicates in many parts of her journals, her
desire to be the only ruler of her life. “I will not submit to having my life fingered by
my husband, enclosed in the larger circle of his activity, and nourished vicariously
by tales of his actual exploits. I must have a legitimate field of my own, apart from
his, which he must respect.” (Plath 2000: 56). Plath’s disappointment of her un-
published poems could give an idea how ambitious she is to publish a poem. Plath
mentions her worries and desire to write poems in her Journals very often. “So I am
led to one or two choices! Can I write? Will I write if [ practice enough.” (Plath 2000:
56). Throughout the Journals, we feel her concern for writing, being able to write
efficiently and productively. Also, Plath gives herself instructions from time to time
in her Journals.

Read a story: Think. You can. You must, moreover, not contin-

ually run away while asleep - forget details - ignore problems -

shut walls up between you & the world & all the gay bright girls

-: please, think - snap out of this. Believe in some beneficent

force beyond your own limited self. God, god, god: where are

you? I want you, need you: the belief in you and love and man-

kind. You must not seek escape like this. You must think (Plath,

2000, p. 119).
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Plath’s writings present a kind of inculcation to herself by suggesting being strong
in any case. Another pointer of these words is that Plath seems to be lacking a con-
sultant or advisor in her daily life; this could be interpreted as a confident person who
would pay attention to her and listen to whatever she tells without complaining or
judging. Plath also narrates her feelings and thoughts very often regarding her boy-
friends and relationships. Roger Bradford Decker in 1952 and Richard Laurence Sas-
soon in 1955 are two of the persons who deeply had a sensational relationship, alt-
hough this part of her writings has completely been missed from the film Sy/via.

The Film Sylvia (2003)
The film opens with the poem Lady Lazarus — ‘Dying is an art’. The main stars of
the movie are Gwyneth Paltrow, Daniel Craig who perform the characters Sylvia and
Ted successfully and the director is Christine Jeffs. The screenplay was written by
John Brownlow. The director, Jeffs has an experience as a director with two films
before, “Stroke” and “Rain” which ofthem, “Rain” is an adaptation of a literary work
and has a high level of success. Jeffs claims herself with a self-interest approach to
film studies. “I don't particularly take reference from any director. I’'m inspired by
real people and everyday situations.” says Christine Jeffs on NZ On Screen.? Jeffs
has a series of award-nominations and two won prizes from 1995 New Zealand Film
and Television Awards and 2002 Asia-Pacific International Film Festival (Belgium).
In an interview on the film Syl/via with Christine Jeffs, when it is asked how she
became mvolved in this film, she answers as follows.

Well, I didn’t develop the project. Alison Owen sent me the

script, which she developed with another director and a writer,

John Brownlow. I’d read Sylvia Plath in my late teens, so I al-

ready knew her work, though I hadn’t read Ted Hughes' poetry.

So when I was sent the script it brought back many memories

and seemed like a fantastic film to be involved with. The script

dropped out of the sky, which had its blessings and its curses,

because it’s such a different kettle of fish to become involved

with a project at such a late stage—rather than one you sat with

3 NZ On Screen is the online showcase of New Zealand television, film and musicvideo.
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and dreamed with and worked on for years. It’s a much different
process. (www.poets.org)*

As an ordinary reader of Plath, Jeffs directed a project which suddenly dropped into
her lap and was welcomed with pleasure. In any case, this film would be regarded as
a general assumption on Plath’s life and her relationship to Hughes. Therefore, the
project is not only a matter of film to entertain people, but also dealing with a per-
son’s real-life story. The film Sylvia is also protested by Sylvia Plath’s daughter,
Frieda Hughes with a poem in which she thinks that her mother is a kind of sacrificed
to the popular cinema:

Now they want to make a film

For anyone lacking the ability

To imagine the body, head in oven

Orphaning children.”

“The peanut eaters, entertained

At my mother's death, will go home,

Each carrying their memory of her,

Lifeless - a souvenir.

Maybe they'll buy the video.”

“They think I should give them my mother's words

To fill the mouth of their monster

Their Sylvia Suicide Doll.’

Furthermore, the film has also been criticized by many Plath readers and film critics
as a study of Plath’s life story conducted failingly. The main actress Gwyneth Pal-
trow has been found too ‘sexy’ and ‘erotic’ to act the Sylvia character. Plath’s poetic

* The Academy of American Poets is the largest membership-based nonprofit organization fos-
tering an appreciation for contemporary poetry and supporting American poets. For over three
generations, the organization has connected millions of people to great poetry through pro-
grams such as National Poetry Month, the largest literary celebration in the world; Poets.org,
one of the leading poetry sites online; American Poets, a biannual magazine; an annualseries of
poetryreadings and special events; and its education programs.

> https://www.theguardian.com/media/2003/feb/03/bbc.film
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figure has apparently been kept in the background regarding the readers’ expecta-
tions. It is possible to state that the scenario is rather based on Plath’s madness and
suicide. Respectively, many readers are disturbed not to clearly find the real Sylvia
Plath and see in the film. On the other hand, the film has an importance in terms of a
couple of facts: Sylvia is the first film in which real-life mother and daughter Blythe
Danner and Gwyneth Paltrow play mother and daughter (Aurelia and Sylvia Plath)
respectively. Danner and Paltrow previously starred together in Cruel Doubt (1992),
but they were not as mother and daughter (www.imdb.com)®.

While evaluating the movie, [ will prefer to use Ted and Sylvia names as a character
figure in the film, rather than as a literature artist. It is certain that these characters
are poets and should be addressed as Plath and Hughes but the representation of the
characters in the film could be considered differently.
Firstly, the opening scene starts with a poem by Sylvia with a sentimental music, it
sounds quite impressive.

Sometimes I dream of a tree,

And the tree is my life.

One branch is the man I shall marry

And the leaves are my children.

Another branch is my future as a writer

And each leaf is a poem.

Another branch is a glittering academic career.

But as I sit there, trying to choose,

The leaves begin to turn brown and blow away

Until the tree is absolutely bare. (Sy/via, 2003).

This is not an actual poem by Plath. It was a poetic interpretation from her book,
The Bell Jar:

I saw my life branching out before me like the green fig-tree in
the story. From the tip of every branch, like a fat purple fig, a
wonderful future beckoned and winked. One fig was a husband
and a happy home and children, and another fig was a famous

® IMDb started in 1990 as a hobby project by an international group of movie and TV fans.
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poet and another fig was a brilliant professor, and another fig
was Ee Gee, the amazing editor, and another fig was Europe and
Africa and South America, and another fig was Constantin and
Socrates and Attila and a pack of other lovers with queer names
and off-beat professions, and another fig was an Olympic lady
crew champion, and beyond and above these figs were many
more figs I couldn’t quite make out.

I saw myself sitting in the crotch of this fig-tree, starving to
death, just because I couldn’t make up my mind which of the
figs I would choose. I wanted each and every one of them, but
choosing one meant losing all the rest, and, as I sat there, unable
to describe, the figs began to wrinkle and go black, and, one by
one, they plopped to the group at my feet (Plath, 2006, p. 40).

In this sense, the film Project does not only seem to benefit from one type of source,
but also took advantage of different works of Plath. Accordingly, in the following
scene, we see Sylvia cycling most probably to school or college in a hurry in which
she clearly seems to be in her 20s. For this reason, it could be a missing point not to
demonstrate or at least to summarize the years before this age, as her Journals start
with her writings at the age of 18", It is clear that the film is significantly focused
on the relationship between Sylvia and Ted. The idea of this perception is based on
the opening scene and the first day of the film which is the day when Sylvia meets
Ted. However, in her Journals where Plath starts writing at the age of 18 and before
meeting Ted Hughes, she mentions a series of her former stories regarding the uni-
versity choice, being a writer and poet, finding a good match and boyfriend. Proba-
bly, this part could be summarized within a narrator in a general view.

Sylvia Plath meets Ted on 26" February 1956 according to her Journals which dates
to 1950 that contains missing six years of narration in the film Sy/via when compared
to the Journals. It is a fact that these six years reflect a great deal of psychological
and physical experiences of Sylvia Plath in order to understand her condition of
thoughts and philosophy. Consequently, the film starts with a gloomy music in which
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Sylvia reads a poem. After that we see the Cambridge, England in 1956 Sylvia cy-
cling to school. Between the years 1950-1956 in her Journals Plath usually mentions
finding a partner who would suit mentally and physically.

Ted Hughes

The meeting of the couple is screened as it is narrated in Plath’s Journals which

correspondingly symbolizes a realistic scene.
...... whose name I had asked the minute I had come into the
room, but no one told me, came over and was looking hard in
my eyes and it was Ted Hughes. I started yelling again about his
poems and quoting: "most dear uncatchable diamond" and he
yelled back, colossal, in a voice that should have come from a
Pole, “You like?” and asking me if I wanted brandy, and me
yelling yes...... (Plath, 2000, p. 161)

In their first meeting, after being a couple, Sylvia talks about her suicide and Lady
Lazarus which demonstrates Sylvia having psychological problems, therefore it
gives the impression that Ted is needed to be attentive.

Window Scene

Another scene which is completely and successfully reflected in the movie is the
‘window scene’. We see here, Ted and his friend, Lucas come to Sylvia’s apart-
ment and throw a stone to her window. This scene is screened as it is exactly nar-
rated in the Journals. Missing point here is that Plath writes down that she was with
someone called Hamish and drinking out. This part is probably omitted as it is
probable to be caused by Plath’s attitude. Even she does not pay attention to this
person by narrating this person only once or twice in her Journals.

Sylvia and Ted are on a sandal visiting around the river. Sylvia reads the poem
“Wife of Bath”. Although this scene presents a well-designed flirt time moment, it
is unlikely to encounter or notice such an anecdote related to this scene. Even so, in
a couple of parts in her Journals, Plath touches this work indifferently.

“I have thought: a pox on my “She thought-she felt” banal novel.
Read “The Horse's Mouth™: that's it. For now, at least. Break
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into a limited, folksy, vivid style that limits the girl, defines her:
humor, vivid, but serious: "at bottom really grave." Wife of
Bath. Better read “Herself Surprised”. Make your own style,
don't copy. But aricher Laundromat Affair style (Plath, 2000, p.
201).

Sylvia Plath’s Mother
Sylvia Plath feels quite happy to know that Ted’s poem is agreed to be published by
a journal. “And here I am: Mrs. Hughes. And wife of a published poet. O I knew it
would happen - - - but never thought so miraculously soon.” (Plath, 2000: 198) After
receiving good news from the journals, the couple decide to marry and move to the
US. Consequently, they started living in Boston, Massachusetts, in 1960. There it
comes almost the most important moment, to meet the bride’s mother. Seemingly,
having heard a lot of praise of Ted Hughes, Sylvia’s mother says “So this is the
“Ubermensch” when she meets Ted. As a reaction of every normal girl, Sylvia asks
her mother’s impression for Ted, but she is surprised with her mother’s quite nervous
reaction. Because she replies, “I don’t know, he is very.... different.” This scene
gives the feeling that Sylvia’s mother does not totally approve of Ted but only keeps
silent for the sake of her daughter’s happiness. Sylvia’s mother most probably seems
to be mocking the word “libermensch” in German.

Sylvia’s mother: Do you love him?

Sylvia: I love him.

Sylvia’s mother: Then I like him. (Sylvia, 2003)

It is clear that Sylvia has gone through hard times with writing while Ted Hughes
and she lived by the sea in the US, Massachusetts. Sylvia makes a cake, but this
surprises Ted, because he was expecting Sylvia to work on writing poems.

In the conference scene, after Ted’s talk, ladies show a big interest in him and this
does not escape Sylvia’s notice. In this scene we start to think of Sylvia as a jealous
person who cannot even bear the sympathy of Ted’s readers or audience. This also
led us to perceive Sylvia as a devoted woman to her husband and this actually is re-
flected in her Journals, too.
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.....yet is not enjoyed fully, is the endless deep love I live in. And

the unique and almost bottomless understanding of Ted. Without

that, I would rush about, seeking solace, never finding it, and not

keeping the steady quiet deadly determined center I have even

now at the end of one of my greatest droughts: It will come. If 1

work (Plath, 2000, p. 207).
These lines demonstrate the great passionate love of Sylvia for Ted and also a big
desire for writing. After Ted’s talk, women around him ask questions related to his
poems which flutters Ted extremely. He tries to answer the ladies with pleasure
while Sylvia feels disturbed and out of favor. At that time Sylvia teaches English at
Smith College which dramatically harasses her as she is in a keen study on her po-
ems. Witnessing the ladies’ attention on Ted, Sylvia leaves the campus and arrives
home full of complex feelings, such as anger, anxiety, fear, and sadness. Seeing the
house in a mess, Sylvia seems to have been already too tired of the housework.
This night is actually a runner for terrible news, then a young lady knocks the door
and asks for Ted which deeply surprises Sylvia and increases her worries upon her
husband.
As soon as Ted comes, Sylvia starts fighting and reflecting her unusual anger to Ted
through the questions she asks with a loud noise. This brings Sylvia to a point where
she was expecting a vivacious and delighted marriage life with Ted to a disappoint-
ment and insecurity with the person, she most trusted. This scene has a great im-
portance on Sylvia’s life as many things in her life start to change and Sylvia goes
into a more depressive life by moving away from Ted. There comes the moment we
pity Sylvia a lot and blame Ted for being cruel to such a weak, full of love and kind
of a wounded bird girl. Plath describes the so-called conference scene as follows in
her Journals;

Ted reads his poems at the University last night — a queerly un-

satisfying affair; a small glittery room in the hive-roomed stu-

dent union, with the rumble & distraction of a meeting going on

next-door, and three other ‘poets’ — except Dave Clarke, “who

rises to a gloss & delicacy of ear and philosophical play, embar-

rassingly bad — Ted shone: the room dead-still for his reading —
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he came third: and I felt the genuine gooseflesh, the tears filling
my lids, the hair standing like quills: I married a real poet, and
my life is redeemed: to love, serve & create. But there, every-
body walks & lives in rooms with such low ceilings he who is a

foot taller is no god, but an embarrassing and uneasy visitation
(Plath 2000, p. 253).

In London, England around 1960 Sylvia and Ted have a child when both are in a
hard day’s work.

CONCLUSION

The film Sylvia is intended to be in a high accordance with the Journals of Plath,
regardless of the writings before 1956. Produced and presented for a limited time,
the films are no doubt subject to reflect every detail in a written work. Therefore, it
is possible to state that the film Sy/via succeeded in taking in consideration and high-
lighting key points of Plath’s life as narrated in her Journals. However, one key point
related to Plath’s psychological problems and treatment does not appear clearly in
the film. Plath narrates her therapy talks with her doctor, Ruth Beuscher in the year
1959, in addition Plath’s anger against her mother is presented more deeply in the
Journals than in the film Sylvia.

As a result, the film reflects a well-organized general assumption on Plath through
her literary works and personal life, however; it is required to support the story with
a background coming from her works, poems, books and similar literary basis. Plath
always regarded herself with half, undone works, unreached goals. Therefore, it is a
fact that we will never come to an end of discovering her world and understanding
her philosophy completely. “I can never read all the books I want; I can never be all
the people I want and live all the lives I want. I can never train myself in all the skills
I want. And why do I want to? I want to live and feel all the shades, tones, and
variations of mental and physical experience possible in my life.” (Plath 2000, p. 31)
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ABSTRACT

Despite many global declarations and development goals, and significant effort
by the international communities and local governments, gender disparity in edu-
cation continues to exist. In Indonesia, for example, although the government has
issued the government regulation on 12 years compulsory education, the gender
equality in education has not achieved completely. This article seeks to describe
the women’s education participation rates in Indonesia, provides explanation the
factors that prevent women from getting an education, argues the benefits of edu-
cating women, and gives the deeper insight about women’s experiences in educa-
tion in rural Indonesia. This research relies on qualitative research method with
primary data from observation and in-depth interview with 50 informants comp-
rising 33 women and 17 men. Meanwhile, the secondary data was completed thro-
ugh a comprehensive literature review. The finding of the study shows that the
percentage of women who completed compulsory education in rural areas is lower
than men’s which has caused by financial situations, cultures believe that put wo-
men only belong at home, and educational institution unavailability. We argue
that educating women affect their lives and society positively in many various
ways, including better educated children and reducing poverty. Across the parti-
cipant, all women acknowledged that they feel sad and angry for not being able

to complete their dream of getting better education.
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INTRODUCTION

Education is the basic need for every single human being and it has an important
role in developing a country. It has been a universal agreement that education is a
right for both men and women, which makes every nation working hard to ensure
its citizen receive the equal access to education. To achieve this goal, in 2008, the
government of Indonesia established the Government Regulation on compulsory
12 years of study. Compulsory education is a minimum education program that
must be followed by Indonesian citizens on the responsibility of the Indonesian
central government and local governments. Education referred in this government
regulation is education for elementary schools (6 years), junior high schools (3
years) and senior high schools (3 years). The program has the function of striving
to expand and equalize opportunities, and provides minimum education for Indo-
nesian citizens to be able to develop their potential so that they can live indepen-
dently in society or continue their education to a higher level.

However, for all the regulation that has been made, education is still beyond the
reach of many women in Indonesia. Based on survey results from the Central Sta-
tistics Agency (BPS) and the Ministry of Women and Child Empowerment in
2018, 93.99 percent of women aged 15 years and over were able to read and write
Latin, Arabic, or other letters, while the percentage of men was higher, reaching
97.33 percent. Literacy rates for girls and boys 15 years and above in urban areas,
respectively 96.46 percent and 98.67 percent, while in rural areas each was 90.93
percent and 95.67 percent. Furthermore, nationally, the percentage of males 15
years and over who have completed high school education and above was higher
than females with a large percentage of 37.70 percent and 32.53 percent. On the
other hand, the percentage of women 15 years and over who did not complete
primary school education and did not / have never attended school was higher
than that of men with a percentage of 20.74 percent and 15.29 percent, respecti-
vely (BPS, 2019). The quality of human resources according to gender can be
seen from several indicators, one of which is the highest level of education comp-
leted (Mustar, 2007). This condition shows that the quality of female human re-
sources in Indonesia is still lower than that of men (Widyaningsih, 2010).

The gap in the highest level of education completed did not only occur between
sexes, but also between areas of residence. In urban areas 48.83 percent of men
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15 years and over have completed high school education compared to women
42.92 percent. Meanwhile, in rural areas, males 15 years and over who have
completed primary / equivalent education was 33.06 percent slightly higher than
females 31.91 percent. In addition, in both rural and urban areas the percentage of
women who did not complete primary school was higher than that of men. In
urban areas the percentage of women and men who did not complete primary
school / equivalent was 15.31 percent and 10.86 percent, respectively, while in
rural areas the percentage was 27.46 and 20.78 percent.

The gender gap in education is still felt by most women in rural part of Indonesia,
and it has become one of the problems in achieving gender equality between men
and women. This research aims to find the percentage of women’s education par-
ticipation in rural Indonesia, seeks for the barriers between women and education,
provides detailed discussion on the importance of education for women, and will
describe women’s perspectives and experiences in education. The result of this
paper is expected to provide fresh insight about the condition of women’s educa-
tion in rural Indonesia that can be a guide for central and local governments of
Indonesia in improving the education for women in rural parts of the country.

RESEARCH METHODOLOGY

This study relies on qualitative study method with descriptive analysis. We use
primary and secondary data as data source. The primary data obtained through in-
depth interview with 33 women and 17 men in rural areas of Aceh Province (North
Aceh and Aceh Tamiang) which are the Eastern and western part of Sumatera
Island, Indonesia. The informants were chosen purposefully after making some
considerations, including their education background, residential areas, and gen-
der. The age of informants are ragging from 20 to 45 years. The number of women
is outweighing the men’s because we want to find a better understanding about
women’s education in rural areas based on their perspective without neglecting
the voice of men. Moreover, this research only focuses on women’s education in
elementary school, junior high school, and senior high school because it is a com-
pulsory education level that must be attended by all Indonesian. From 50 partici-
pants 10 women finished elementary school, 7 men and 10 of women attended
junior high school, 10 men and 13 of women finished senior high school. The
research data is completed through library research with a comprehensive secon-
dary source review that related to the study.
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Table 1. Informants Information Based on Education Level Attended

No | Education Attended Men | Wo-

men

1 | Elementary School (SD) | - 10

2 | Junior High  School|7 10
(SMP)

3 | Senior High  School| 10 13
(SMA)

Total 50

Source; Research Data, 2020

1. FINDINGS AND DISCUSSION

1.1 Women’s Education Participation Rates in Indonesia

Inequality in education becomes very important in knowing the effectiveness of
the education system and as a measurement tool to evaluate the educational pro-
cess (Harahap, 2020). Indonesian people and government agree that creating equ-
ality in education is an extremely challenging task (Suwarno, 2018). There are
issues and challenges in poor, rural, and remote areas where school facilities,
transportation, and access are minimal, while availability, quality, and attendance
of staffs is questionable (OXFAM, 2017). The education sector is the most deci-
sive sector in the effort to realize gender equality which will open up opportunities
in various Fields. Gender equality can benefit men and women in terms of educa-
tion, employment and services (Nugroho, 2011). Educational inequality in Indo-
nesia can be measured from 4 education indicators, namely; 1. Gross participation
rates, 2. Net participation rates, 3. Educational attainment, the number of students
completing several levels of education, and 4. Literacy rate, the individual ability
of students to read and write (Digdowiseiso, 2010). The women's participation in
education which measured using the four indicators above can be described as
follows.
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Gross Enrollment Rate by Area of Residence, and Gender (%)
Residence | Gender | Elementary Junior High Senior High
Area School School School

(1) (2) (3) (4) (5)
Urban Women 106,91 93,13 86,15

Men 107,51 92,09 87,14
Rural Women 109,82 91,27 74,74
Men 110,47 89,41 72,50
Urban and | Women 108,29 92,25 81,04
Rural Men 108,91 90,82 80,33

Source; Indonesian Central Statistics Agency (BPS), 2018

Based on residence area and gender, women's participation in obtaining educati-
onal equality as seen in the table above, at the level of primary / equivalent edu-
cation, the gross enrollment rate for women was slightly lower than that of men
(108.29 percent compared to 108.91 percent). Then, as the level of education inc-
reases, the gross participation value of women is slightly higher than men’s.

Table 3. The Percentage of School Net Participation Rate (NER) by Area of Re-
sidence, and Gender.

Net Participation Rate by Area of Residence, and Gender (%)
Residence | Gender | Elementary Junior High Senior High
Area School School School

(1) (2) 3) (4 (5)
Urban Women 97,43 80,78 64,99
Men 98,03 80,45 64,31
Rural Women 97,29 78,17 57,50
Men 97,51 75,65 54,47
Urban and | Women 97,37 79,55 61,64
Rural Men 97,79 78,18 59,74

Source; Indonesian Central Statistics Agency (BPS), 2018
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In 2018, the NER pattern for each level of education has a pattern almost the same
as the GER where the value decreases in line with the higher level of education.
The NER value at each level of education has not yet reached 100 percent. This
shows that the population aged according to the education level has not all atten-
ded school according to the level. The net enrollment rate for women in the table
above shows that none of the girls at the primary / equivalent level reached 100
percent. At the basic education level, the average female participation in Indonesia
1s 97.37 percent. Based on gender, the value of the net enrollment rate for primary
school / equivalent for girls was slightly lower than that for boys (97.37 percent
compared to 97.79 percent). Then, as the level of education increases, the percen-
tage of women who attend school on time was higher than that of the male popu-
lation. NER for junior high school / female equivalent was 79.55 percent compa-
red to 78.18 percent; NER for high school / equivalent was 61.64 percent compa-
red to 59.74 percent.
Figure 1. The Percentage of Students Completing Several Levels of Education
by Area of Residence, and Gender (BPS, 2018).

Urban Areas Rural Areas
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The gap in the highest level of education completed does not only occur between
sexes, but also between areas of residence. The figure above shows that of the
total population of 15 years and over in urban areas, the largest percentage was
those who have completed high school education, where the percentage for men
was 48.83 percent more than for women 42.92 percent. On the other hand, in rural
areas, of the total population 15 years and over, the highest percentage was those
who had completed primary school education / equivalent, with the percentage of
males 33.06 percent slightly higher than for women 31.91 percent. During this
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year, in rural areas, the percentage of men who completed compulsory education
was higher than women’s.

Figure 2. The Percentage of Literate Population by Gender and Area of Residence
(BPS, 2018)
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The literacy rate is a measure of the percentage of the population in a certain age
group who can read and write simple sentences in Latin letters, Arabic letters, and
other letters (such as Javanese letters, kanji, etc.). The ability to read and write
depicted with literacy rates is included in the agenda of Indonesia's Sustainable
Development Goals. As one of the countries that has committed to participate in
implementing the SDGs until 2030, the Indonesian government then sets a target
for achieving literacy rates in the 2015-2019 national medium-term development
plan. In that period, it was expected that the average literacy rate would increase
to 96.1 percent in 2019 (Bappenas, 2014). Based on the results of the national
socio-economic survey in March 2018, the ability to read and write has been mas-
tered by almost all Indonesians aged 15 years and over. This can be observed from
the literacy rate of both women and men which reached more than 90 percent.
However, women's reading and writing skills were still lower than men's. In 2018,
as many as 93.99 percent of women aged 15 years and over were able to read and
write Latin, Arabic, or other letters, while the percentage of men was higher, na-
mely 97.33 percent.

Disparities in reading and writing skills and educational opportunities between
women and men have become a public policy problem in developing countries
(Gallaway & Bernasek, 2004). The pattern of achievement of women's reading
and writing skills that is lower than that of men also occurs in urban and rural
areas. The literacy rate of women and men 15 years and over in urban areas was
96.46 percent and 98.67 percent, respectively, while in rural areas it was 90.93
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percent and 95.67 percent, respectively. If we look closely to the number between
gross enrollment rate, net enrollment rate, attainment rate, and the percentage of
literate population, we will find contradiction in the data. Both women’s gross and
net enrollment rates show that women’s participation is slightly higher than
men’s. However, the percentage of women who finished education level and lite-
racy rates still lower compared to the number of men’s. We hypothesized that
during the education process, many women had to leave the school, which resul-
ting the number of men who finished education much higher.

1.2 The Great Walls between Women and Education in Rural Indonesia
Women in developing countries suffer from gender inequalities. In Indonesia it-
self, literate women are lower than men, 83,9% of men participate in the labor
market, butonly 54,3% of women do; men’s estimated income earned US$ 15,400
on average, but women earn only US$ 7,800; only 17,4% of women are in parli-
ament while men who work in parliament reaching 82,6%. Women in ministerial
positions only 23.5% compared to men 76.6%. (World Economic Forum, 2020).
Women participation in public areas has been a challenge for many years, parti-
cularly in education.

Some scholars have argued that there are several factors that limited women’s
access to education in rural part of Indonesia. One of which is financial status and
poverty. As in Aceh province, poverty level is still the highest among other pro-
vinces in Indonesia. Aceh province was the poorest region on Sumatera Island for
the last five years. In 2019, 810 thousand (15.1 %) of the population was living
below the poverty line (Kiram, 2020a). Disparities in education among people
living in households with different economic statuses indicate that the higher the
economic status of the household, the higher the participation rate in education.
When the interview was conducted, across the informants, 96% of them put the
financial situation as the main challenge for women to attend higher education,
followed by parents support reaching 86%, and the availability and access to ed-
ucation 72%.

The level of welfare plays a role in children's school participation because if the
economy of a family is not stable, the educational process will also be hampered.
Glewwe and Kremer examined school participation in developing countries and
found that school participation was influenced by the demand side, including fa-
mily welfare. Most children from disadvantaged economic families do not attend
school due to their parents cannot afford school fees (Glewwe and Kremer, 2005).
The result of the 2012 Social and Economic Survey (SUSENAS) shows that the
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reason more than 43.9 percent of children do not go to school was because of the
lack of funds in the household. Other reasons given by the children were closely
related to the family economic condition, such as: (a) they had to work for pay-
ment and the shame around one’s economic situation, which were the reasons
given by male children, and (b) marriage and household responsibilities, which
were the reasons that came from female children. Female children aged 7-18 years
who were no longer in school were generally of the ever-married status (Surbakti
and Theresa, 2015).

One way to keep children in school was to give scholarships to households which
needed economic assistance. However, those children who are able to secure
scholarships have been found to be a very small group. Only 12 percent of the
primary school students, 12 percent of junior high school students, 9 percent of
senior high school students, and 7 percent of university students actually received
scholarships. Education does not only belong to women who have economic ac-
cess or middle and upper social class but also the rights of all women equally.
However, in daily practice, economic limitations have become a barrier for wo-
men to continue their education and choose to work or marry instead. According
to Wahyuni, et all, women must have literacy skills so that they can play a further
role in carrying out their obligations and claiming their rights as women and citi-
zens of Indonesia. However, this is still constrained by economic capacity (po-
verty) (Wahyuni, et all, 2017).

Our interview with local communities in Aceh province revealed that another
challenge in achieving education equality in rural areas is the lack of family sup-
port. Parents' perceptions about education, especially for girls, are very important
because it will determine the support for the educational attainment of these girls.
However, in rural areas of Aceh, many parents believe that education is only for
men, because they are the leader of the family (breadwinner), while women do
notneed to be highly educated because even though highly educated, women end
up dealing only with mattresses, wells and kitchens (kasur, dapur, sumur). This is
how most of Aceh people think (Kiram, 2020b). Patriarchy and traditional cultu-
res hand more resources and power to men, which lead to women’s lack of access
to education, healthcare facilities, and labor markets (Samarakoon, 2015). Anot-
her concrete example is the patriarchal culture in the life of the Papuan people,
which is still upheld and respected today, where the position of women is one
level below the shadow of men.
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The perspective of society that considers women only as housekeepers has be-
come an obstacle for women to get an education. In addition, women in Aceh are
also required to marry when they reach the age of 20 and over. Family members
are more likely to question their marriage than their education or career during
this period, and if they marriage at their 30 or later they will be bullied by society,
which makes the situation even more complicated for women to choose between
pursuing their dreams or fulfill the demand of families and society. In most cases,
highly educated women marry at the age of 27 or over 30 because men do not like
well educated women who are considered to be more powerful than men in the
household. The lack of public awareness of the importance of education has be-
come a great wall between women and education in remote areas in Indonesia.
The last factor that contributes to gender inequality in education is the availability
of education institution. In Indonesia, the women NER percentage in urban areas
are higher than in rural areas. This further strengthens that residents in urban areas
have a greater chance of obtaining an education than those living in rural areas. It
can be caused by several factors, including school facilities and the quality of
teaching staff. Schools in urban areas have good facilities and competent teaching
staff, while in rural areas, it is the opposite (Vito et al, 2015). Distance is a reason
given by both male and female children for not attending school. According to
Indonesian Central Statistics Agency (BPS), not all villages had an operational
school. Of the 78,736 villages in Indonesia, only 71,205 villages had the resources
to offer residents an operating primary school. The average distance from home
to the nearest primary school was 2.4 kilometers, 4.5 kilometers to a junior high
school, and 7 kilometers to a senior high school (BPS 2013). One of our infor-
mants said that:

“ My house is located in a forest area and far from the school.

When I go to school, I always go with my brother, and sometimes

I am afraid that my brother will not wait for me and leave me in

the middle of forest. So I left school at the first year of junior high

school (Interview, 2020).”

“’I wanted to go school, but there was no school in our village. The

only school that we have is located in the city (Kuala Simpang),

so far from my home. Because the location is very far many pa-

rents do not allow the girls to go to school because they are afraid

to leave the girls alone (Interview, 2020).”
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This uneven education is one of the problems of education in Indonesia where in
big cities educational facilities and infrastructure are very advanced. Meanwhile,
in the villages, they only rely on modest facilities and infrastructure. This has
made the people living in the villages still lagging behind in education compared
to the people in cities. In general, the government only optimizes education in
cities and neglects education in remote areas. The percentage of women who fi-
nished certain level of education in rural areas as mentioned in previous discussi-
ons is lower compared to urban areas which have caused by limited access of
women to education in a number of areas. If Indonesia wants to achieve equality
of education in the country, government intervention needs to be carried out, es-
pecially in regions that have low school participation. Infrastructure development
in the form of educational facilities is deemed important to support education pro-
cess.

1.3 Women’s Education. Toward a Better Future of Indonesia

United Nations (UN) organizations aim to enforce basic human rights, including
education for all. Article 26 (1) in the Universal Nations Declaration of Human
Rights stated that everyone has the right to education. Education shall be free, at
least in the elementary and fundamental stages. Elementary education shall be
compulsory. Technical and professional education shall be made generally avai-
lable and higher education shall be equally accessible to all on the basis of merit.
Education shall be directed to the full development of the human personality and
to the strengthening of respect for human rights and fundamental freedoms. It
shall promote understanding, tolerance and friendship among all nations, racial or
religious groups, and shall further the activities of the United Nations for the ma-
intenance of peace (UN, 1948). The declaration shows us that equality in educa-
tion does really matter and educating girls is pivotal to the development of society
because when we give the opportunity to the girls, it has not just transformed their
lives, it transforms their families, communities and the entire country.

Education has a profound effect on girls” and women’s ability to claim other rights
and achieve status in society, such as economic independence and political repre-
sentation. As the following examples demonstrate, having an education can make
an enormous difference to a woman’s chances of finding well-paid work, and ra-
ising a healthy family. Women with at least a basic education are much less likely
to be poor. In Indonesia, women are still, in the twenty-first century, very much
discriminated against in both education level and economic participation, and for
this reason, from our point of view, the Indonesian society needs to understand
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completely the benefits of education for women. At the same time the government
of Indonesia also needs to pay closer attention to education in rural areas. In our
research, the question that we asked the respondents was ‘do you think education
is crucial for women and why?’ From fifty participants that we interviewed, 100%
of them agreed that education is important for women for various reasons inclu-
ding human right, and to be a better educator for their children as family is first
education place for children, and provides effective way to reduce child marriage.
The percentages in table 4 represent frequency of responses by study participants.

Table 4. The Importance of Women’s Education and Frequency of Responses

No | The Importance of Women’s Education Frequency of Respon-
ses
1 | Fundamental Human Right (50) 100%
2 | Better Educated Children (50) 100%
3 | Reduced Child Marriage (50) 100%
4 | Reduced Domestic Violence (40) 80%
5 | Economic Development and Poverty Re- | (32) 64%
duction
Active Participation in Politics (25) 50%
Empowerment and Leadership (21) 42%
8 | Active Participation in Decision Making at | (20) 40%
Home
9 | Confidence and Independence (19) 38%
10 | Stability in Society (10) 20%

Source: Research Data, 2020.

All participants showed positive responses to the impact of educating girls. They
believe that education is a fundamental right for both men and women and there
1s no reason to deny this right. According to one of the participants:

“Women’s education is very important. A girl will be a mother

who is the first person to educate the children, women are the first

school. Women not only must be well educated, but also need to

always upgrade their knowledge because great generations are

born of great mothers. Furthermore, in this modern era women in-
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volve both in domestic and public activities. By having good edu-

cation, women can pursue their career and help family to earn mo-

ney as well. If we do not send our daughters to school and build

strong women, our condition will always remain the same. Living

in society is like being on a boat, imagine if we have the problem

and only half of them who know how to solve it, while the rest are

sitting and watching because they do not know what to do. The

boat will sink and this is exactly the same in society. This is why

we need women to be well educated (Interview, 2020).”
The respondents agreed that a mother is a child’s first teacher and that an educated
mother will be able to raise better educated children. If a girl is educated, she will
transfer that knowledge and values all those around her. Furthermore, the level of
education of women has a significant effect on the quality of children's health. A
study by the World Bank on Gender Equality and the Millennium Development
Goals shows that low levels of education and high rates of maternal illiteracy have
a direct impact on the prevalence of malnutrition due to the low quality of care
for babies (World Bank, 2003). All respondents agreed that with more education,
women delay their marriage, which prevent them from early age marriage. Most
women who involve in school actively marry after their graduation or at the age
of 23 or over.
Education is considered as a value in itself because it leads to the development of
the overall personality of the individual. The function of education is to widen the
horizon of our experience, as our direct contact with reality is always limited (Na-
yak and Nair, 2005). The majority of respondents also believe that educated wo-
men are also more likely to avoid domestic violence because they are more willing
to stand up for the truth and protect themselves. Education can play a critical role
in reducing violence against girls and women and enhancing their control over
their own bodies (Kimotho, 2005). In addition, educated women also have a gre-
ater opportunity to be involved in the public sphere or develop their careers so
that they can help the family economy which has an impact on reducing poverty.
Education is a critical input in human resource development and is essential for
the country’s economic growth. Therefore, women’s education is so inextricably
linked with the other facets of human development that to make it a priority is to
also make changes on a range of other fronts. No society has ever liberated itself
economically, politically, or socially without a sound base of educated women.
Research demonstrates that investment in women, and more specifically women‘s
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education, has numerous positive effects, including: 1) reduction in female ferti-
lity rates; 2) lower infant and child mortality rates; 3) lower maternal mortality
rates; 4) increase in women‘s labor force participation; and 5) fosters educational
investment in children (Hausmann, 2008).
1.4 The Unfinished Dreams and Women’s Experiences in Education
In this section, women’s experiences in education, including their dreams and
expectation will be discussed in more detail. The research question that we want
to answer in this part is Do most women in rural areas of Indonesia have the
dream to go to school and what do they feel about not being able to fulfill that
dream?”’ To gain better understanding regarding to this topic we interviewed 33
women in rural area of Aceh Province. 10 of them finished Elementary School (2
were dropouts from junior high school), 10 attended Junior High School (3 were
dropouts from senior high school), and 13 Senior High School graduated.
In Indonesia, the number of out of school students is still high, reaching 4,586,332
at the national level. Although the enrollment rate of school-age children in Indo-
nesia is increasing every year, the total number of children dropping out of school
in 34 provinces of this country is still in the range of 4.5 million children. The
number of children aged 7-12 years in Indonesia who do not attend school is
1,228,792 children. For the 13-15 year age category in 34 provinces, the total is
936,674 children. Meanwhile, aged 16-18 years, there are 2,420,866 children who
do not go to school (Putra, 2020).
Several studies have shown that dropping out of school has a negative effect on
the majority of children, both psychologically and socially. Psychologically,
children who drop out of school experience disturbances in their mental develop-
ment. As a result, children become insecure, and prefer to keep their problems to
themselves, especially when dealing with peers who are students. Sociologically,
children who drop out of school face problem in socializing due to difficulties in
adjusting to their environment. This shows that dropping out of school can inter-
fere with the social development of children with their social environment (Fajrie,
2013). In addition, the impact of dropping out of school also creates a feeling of
hopelessness and disappointment with themselves. One of our informants ack-
nowledged that:

I felt very sad, angry, and my heart was filled with hatred. At that

time [ just finished elementary school and I was eager to continue

to the next level. I wanted to go to higher education and become a

teacher, but my father didn't let me go to school. I tried to persuade
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him to give me permission to go to school. I know we were not

from a rich family and I really didn't care about other things, I

would be fine if I didn't have fancy things, new clothes etc., all I

wanted was an education. But my father simply answered that the

school is not for women and women do not need to continue their

studies. The answer made me cry because I didn't know what to

do. I felt as if the world was ending and everything was dark. |

cried myself to sleep every night and locked myself at home for

months, I was so stressed that [ almost lose my mind. It took years

for me to recover from that pain, till I decided to marry at the age

of 18 because I did not know what to do and I found the right man

too. Although it has been a long time, my dream still in my heart,

it never fades away. Right now every time I remember that mo-

ment [ still feel the pain, but people might not know it (Interview,

2020)”
The interview above provides us an insight that when going to schoolis forbidden
for women, they feel disappointed and furious because their dreams are being ta-
ken away. It is clear that parents’ decision to support the education of their child-
ren, especially girls’ education plays a crucial role in women’s participation in
school. The lack of parents’ support has led to a high number of out of school
women in rural Indonesia. Another response also shows how women have faced
a very difficult situation during their education process.

“After my mother died and my father remarried, I chose to live

with my grandmother. At first it was my grandmother who sent me

to school, but over time my grandmother objected to the cost of

my education because it was too much for her. Finally, I decided

to quit school in the first grade of high school and started looking

for work to help my grandmother. I worked in various places and

moved around. I did whatever I could, from waitresses in restau-

rants to selling newspapers, and babysitting. Even though I drop-

ped out of school, I was still enthusiastic but sometimes felt infe-

rior, especially when I gathered with peers who were still in

school, so I preferred to stay at home. If only I finished school, 1

might have graduated from university now. (Interview, 2020).”’
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As we examine the result of this interview, it can be understood that economic
status contribute huge impact on women’s education as well. The higher the po-
verty rate of a municipality, the more likely children will (a) never attend school
and (b) drop out from school (Muttaqin, 2017). Brown and Park (2002) investi-
gated that in rural China, parents' incapability to pay compensate school fees was
the reason for the dropout of 47% of girls while only 33% of boys drop out in
elementary schools; in junior secondary high school, fees were half of the girls
but only 8% of the boys. The same situation also experienced by another infor-
mant who stated that:

© Yes, [ used to have a dream to continue my education to univer-

sity, but now I don't think about it anymore. I graduated from high

school in 2015, and at that time I applied to college, but I did not

have the cost to pay the tuition fee, and I also did not get a scho-

larship. My uncle actually wanted to help with my tuition fees, but

before I started college, he passed away, and since then I have also

buried my dreams. I feel sad that my dream did not come true, but

[ am also grateful to have graduated from high school. Many kids

in my neighborhood don't even finish high school, so I stay posi-

tive even though my dream may never come true.”’
We have to admit that being dropouts of school is something terrible for those
who really want to be there and involve actively in every activity. However, this
situation has been happening all the time in rural part of Indonesia, which caused
by cultural and economic factor. Our interview shows that women in rural areas
of Indonesia have the dream to get a better education, although their dream never
come true and they have to continue their lives with sadness, optimism, anger,
insecurity, and pain hidden within their heart. All of the informants also admitted
that they feel sad when they see girls around their neighborhood being out of
school, and 100% of them said that they would allow their daughters to pursue
education to a higher degree if they could support them financially because they
did not have the chance to pursue education when they were young and they do
not want their children experience the same.

CONCLUSION

This paper offers fresh result that women in rural Indonesia still face gender
inequality in education. This can be seen from the percentage of a level school
attended/finished by men and women. Although women’s net participation rate
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was higher than men’s, which was about 97,37 percent in elementary school,
79,55 percent in junior high school, and 61,64 percent in senior high school, the
percentage of men who completed elementary school, junior high school, and ju-
nior high school was higher than women. The gender gap in education can also
be observed by making comparisons between men’s literacy rate and women’s.
The result shows that women's reading and writing skills are still lower than
men's. In 2018, 93.99 percent of women aged 15 years and over were able to read
and write Latin, Arabic, or other letters, while the percentage of men was higher,
namely 97.33 percent.

In this paper, we have highlighted three main reasons behind the low number of
women completing school in rural Indonesia which are lack of parents’ support,
poor economic condition, and the education institution unavailability in many re-
mote areas. Parents’ involvement in girls’ education is considered really impor-
tant. However, many Acehnese still refers to culture when dealing with life which
1s patriarchal culture. As a result, in Aceh, women are considered to be only hou-
sewives who carry out domestic chores and nurture their children (Kiram, 2020c).
This situation has forced women to stay at home and leave their education. Direct
and indirect schooling costs are important factors in the education of children and
some research indicate that schooling costs, especially school fees, are a central
reason for most women to give up on schools. Lastly, many women in several
regions in remote areas of Indonesia still left behind in education due to difficulty
in accessing and lack of facilities provided.

We have pointed out that the benefits of education, women can be very broad,
ranging from providing better education for children, reduce child marriage, dec-
rease the number of domestic violence, help economic development, and poverty
reduction. By educating women, we also allow them to participate in politics and
make them become more empowered, and active in decision making. We cannot
neglect that the education of women and girls is a critical component in a co-
untry‘s goal to close the gender gap and advance the economic and social growth
and development. When we educate women, indirectly we educate a new genera-
tion, the community, and the country.

Many women who only completed a certain level of school or dropouts from
school acknowledged that they experience both psychological and social impacts.
Women in rural Indonesia also had dream to study and complete their education
as high as possible and they feel sad, angry, and insecurity when their dream re-
mains a dream and never finished. At worst level, being out of school caused them
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severe stress and struggling with mental disorder. Furthermore, sociologically,
women who stay out of the school experience problem in social life due to diffi-
culties in adjusting to their environment, especially with their peers.
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ROMANTIK ILISKILERDE CELISIK DUYGULU CINSIYETCILIK VE
SOSYAL ILGI!
Zarife Uysal Celik?
Melek Demir?

OZET

Bu calismada romantik iliskilerde c¢elisik duygulu cinsiyetgilik ve sosyal ilgi ara-
sindaki iligki aragtirilmigtir. Bu ¢aligma 243’1 kadin, 115° i erkek, toplam 358 {ini-
versite Ogrencisi ile yapilmistir. Calismada 6grencilerin ¢elisik duygulu cinsiyetci-
lik diizeylerini 6lgmek amaci ile Celisik Duygulu Cinsiyetgilik Olgegi (CDCO),
katilimcilarim romantik iliskilerindeki sosyal ilgi diizeylerini belirlemek amac ile
Romantik liskilerde Adleryan Sosyal Ilgi Olgegi kullanilmistir. Verilerin normallik
incelemesi dogrultusunda Pearson Korelasyon analizi ve Manova testi analizi tek-
nikleri kullanilmistir. Analizler sonucunda romantik iliskilerdeki sosyal ilgi diizeyi
ile diismanca cinsiyetcilik arasinda negatif yonde anlamli bir iliski bulunmustur.
Romantik iligkilerde sosyal ilgi diizeyi ile korumaci cinsiyetgilik diizeyi arasinda
anlamli bir iliski bulunamamistir. Diismanca cinsiyetcilik ve sosyal ilgi puanlari
cinsiyete gore anlaml farklilik gosterirken, korumaci cinsiyet¢ilik puanlar1 arasinda
anlamli bir fark bulunamamuistir.

Anahtar Kelimeler: Sosyal ilgi, Celisik Duygulu Cinsiyetgilik, Diismanca Cinsi-
yeteilik, Korumaci Cinsiyetgilik.
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AMBIVALENT SEXISM AND SOCIAL INTEREST ON ROMANTIC
RELATIONSHIPS

ABSTRACT
This study was conducted to investigate the relationship between social interest
levels in romantic relationships and ambivalent sexism levels of university stu-
dents. This study was carried out on a total of 358 students, 243 female and 115
male. In order to measure ambivalent sexism levels of students in this study, Am-
bivalent Sexism Scale (ASS), in order to determine social interest levels in roman-
tic relationship, Adlerian Social Interest Scale-Romantic Relationship Form (ASIS-
RR) were used. The Pearson Moments Multiplication Correlation and MANOVA
test analysis techniques were used in order to examine the normality of the data. As
a result of the analyzes made, there was a significant negative correlation between
the level of social interest in romantic relationships and the hostile sexism. There
was no significant relationship between social interest and benevolent sexism in
romantic relationships. Hostile sexism and social interest scores were significantly
different by sex. There was no significant difference between hostile sexism scores
by sex.
Keywords: Social Interest, Ambivalent Sexism, Hostile Sexism, Benevolent Sex-
ism.

GIRIS

Toplum kadin ve erkege farkli 6zellikler, davranislar ve gorevler ylikler. Toplumun
belirledigi kiiltiirel beklentileri iceren toplumsal cinsiyet, kadin ve erkegin biyolojik
farkliliklarmin 6tesinde toplumsal ve kiiltiirel yiiklemeleri icermektedir (Ddkmen,
2014). Bir toplumsal cinsiyete lstiinlilk ve dnem atfedilmesi olarak tanimlanabile-
cek cinsiyetcilik bir ayrimeilik bicimidir (Eroglu Sah, 2020).

Glick ve Fiske’ye (1996) gore iki tlir cinsiyet¢ilik vardir. Bunlar; diismanca cinsi-
yet¢ilik ve korumaci cinsiyetciliktir. Kadin1 erkege bagimli goren, kadinlara yone-
lik kalip yargilar1 ve olumsuz duygulari igeren cinsiyetcilige diismanca cinsiyetcilik
denir. Korumaci cinsiyetcilik ise cinsiyetgiligin tistii kapali bi¢cimidir. Olumlu duy-
gular ve kalip yargilardan olusur. Kadinlar1 erkekler tarafindan korunmasi ve des-
teklenmesi gereken varliklar olarak gormektedir. Bu ideolojiler, kadinlara ve erkek-
kadm iligkilerine dair zit degerlere sahip inan¢ ve tutumlari igerir. Diismanca cinsi-
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yet¢ilik, manipiilatif ve kadinlarla ilgili agik¢a asagilayici inanglardan ibaretken,
korumaci cinsiyetcilik, ahlaki acidan saf, erkeklerin mutlulugu icin gerekli ve ko-
runmaya muhta¢ kadinlar hakkinda 6znel olarak olumlu inanglardan olugsmaktadir
(Salomon, Bosson, El-Hout, Kiebel, Kuchynka & Shepard, 2020). Bu cinsiyetcilik
tiirler1 genellikle, diismanca cinsiyet¢ilik (ceza) ve yardimsever cinsiyeteilik (0diil-
ler) unsurlarmi kullanan bir sistemin uygulanmasiyla pekistirilen, erkeklerin kadin-
lar tizerindeki egemenligine dayanmaktadir (Rodriguez-Burbano, Cepeda, Vargas-
Martinez, De-Diego-Cordero, 2021).

Hem diismanca cinsiyet¢ilik hem de korumaci cinsiyetcilik ataerkillik, cinsiyetler
arast farklilastirma ve heteroseksiielligi icerir. Goriinliste farklilagsa da diismanca
cinsiyetgilik de, korumaci cinsiyetcilik de kadinin zayif cinsiyet oldugunu kabul
eder (Sakalli-Ugurlu, 2002).

Yasamin her alaninda oldugu gibi romantik iliskilerde de etkili olan toplumsal cin-
siyet rolleri ve cinsiyet kalip yargilari, ahlak ve deger yargilarima dayanan gercekei
olmayan inanglardir (Sahin ve Ozerdogan, 2015). Leaper, Gutierrez ve Farkas
(2020)’in yaptig1 arastirmada erkeklerin koruyucu cinsiyetciliklerinin, kadinlarm
iliskiden sagladiklar1 doyumu pozitif olarak yordadigi goriilmiistiir. Bagska bir ca-
lismada ¢elisik duygulu cinsiyetgilik ile flort siddeti arasinda pozitif yonde anlaml
bir iligki bulunurken (Sarihan, 2019), diismanca cinsiyetcilik ile evlilik uyumu ara-
sinda negatif yonde anlaml iligki goriilmiistiir (Giiglii Ergin, 2008).

Sevgi ve evlilikteki sorunlar1 ancak sosyal uyum saglamig bireylerin kolaylikla ¢6-
zebilecegini ve bunun yolunun “sosyal ilgi”’den gectigini belirten Adler, tam bir
esitlik ve ayn1 haklara sahip olma ilkesi ile sorunlara beraber yaklasan ciftlerin evli-
likte ¢ikan problemlerle bas edebildiklerini sOylemektedir (Adler, 2013). Sosyal
ilgi, topluma ve tiim insan tiiriine ait olma duygusudur. Ote yandan tiim insanlara
katkida bulunma istegi ve davranisi olarak ifade edilebilir (Huo, 2019). Topluluk ve
dayanigsma duygusu, insanligin bir iiyesi oldugunu hissetme ve insanlikla 6zdes-
lesme anlamini igerir (Inang ve Yerlikaya, 2011).

Adler’e gore sosyal ilgi, “normallik” veya “saglikli insan” kavrammin olgitiidiir
(Ansbacher, 1991). Sosyal ilgide benmerkezcilik yer almaz ve kisinin baskalari ile
0zdeslesmesine dayanir (Leak ve Leak, 2006). Adler’e gore sosyal ilgi; 6zdesim ve
empati duygusuna esittir (Soyer, 2004). Kisinin baskalarina olumlu bir sekilde
odaklanmasina, kendisinden ¢ok bagkalariyla ilgilenmesine ve yasamm “yararli”
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tarafinda hareket etmesine aracilik eder (Evii, 2020). Baskalarina bakmay1 ve bas-
kalariyla isbirligi yapmay1 da igeren sosyal ilgi, ruh saghigi i¢in 6nemlidir (Fung ve
Webster, 2018).

Yapilan arastirmalarda kendini ayarlama, iyi olma ile sosyal ilgi arasinda pozitif
yonde bir iliski bulunurken (Crandall, 1980) sosyal ilgi ile irrasyonel inanclar ara-
sinda negatif bir iliski (Forman ve Crandall, 1991); sosyal ilgi ile hosgoriilii cinsel
tutum sergileme arasinda pozitif yonde bir iligki bulunmustur (Leak ve Williams,
1990). Algilanan sosyal destek ve psikolojik saglik arasindaki iliskide sosyal ilginin
araci rolii yiiksek bulunurken (Fung ve Webster, 2018), bir bagka sonuca gore sos-
yal ilgi ile ig birligi davranis1 arasinda pozitif yonde bir iligki vardir (Crandall ve
Harris, 1991).

Aragtirmalar diislik diizeyde diismanca cinsiyetcilige sahip erkeklerin evlilik uyu-
munun, yiiksek diizeyde diismanca cinsiyetcilige sahip erkeklerin evlilik uyumun-
dan daha yiiksek oldugunu ortaya koyarken (Gliclii Ergin, 2008), kadinlara yonelik
diismanca cinsiyet¢ilik ve erkeklere yonelik korumaci tutumlarin evlilikte kadina
yonelik fiziksel siddeti destekleyen tutumlari yordadigini gostermistir. Kadinlara
yonelik korumaci cinsiyet¢ilik ve erkeklere yonelik diismanca tutumlarin ise evli-
likte kadma yonelik fiziksel siddetle ilgili negatif tutumlar1 yordadigir bulunmustur
(Ercan, 2009). Bir diger arastirmaya gore ise celisik duygulu cinsiyetgilik ve flort
siddetine yonelik tutumlar arasinda pozitif yonde anlaml iligki bulunmustur (Yu-
musak, 2013). Bu bulgulara bakildiginda cinsiyetciligin kisilerin romantik iliskile-
rini saglikli ve uyumlu bir sekilde devam etmesinin Oniinde engel oldugu goriil-
mektedir.

Diger taraftan sosyal ilgi puanlar1 diisiik olan ergenlerin romantik iligkilerde daha
fazla duygusal ve fiziksel istismara yoneldikleri bulunurken, sosyal ilgi puanlari
yiiksek olan ergenlerin olumlu basa ¢ikma yollarin1 kullandiklar1 bulunmustur
(Kalkan, 2010). Bir diger aragtirmaya gore evli ¢iftlerin evlilik uyumu ile romantik
iliskilerdeki sosyal ilgileri arasinda pozitif yonlii ve anlaml bir iliski bulunmustur
(Helvaci, 2012). Romantik iliskiler ve evlilikteki iyilik hali ile sosyal ilginin iligkili
oldugu belirtilmektedir (Rennebohm, Seebeck ve Thoburn, 2017).

Biitiin bu sonuglar dikkate alindiginda, sosyal ilgi ve toplumsal cinsiyet rollerinin
romantik iliskiler lizerinde etkilerinin iliskideki uyumu etkiledigi goriilmektedir.
Kadin ve erkegin uyumunun hem fiziksel hem de ruhsal saghg: etkiledigi yasam
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alanlarindan birinin romantik iligkiler oldugu diisiiniildiigiinde cinsiyet esitsizligi-
nin getirdigi sorunlarin romantik iliskide bir takim irrasyonel inanclara doniistiigii
ve bu kalip yargilarin iliskiye biiylik zarar verdigi soylenebilir. Tam bir esitlik ve
ayn1 haklara sahip olma durumu toplumsal cinsiyet esitligi ile miimkiin gériinmek-
tedir. Esitlik ve ayni1 haklara sahip olma durumu ayni1 zamanda sosyal ilgi ile de
alakalidir. Sosyal uyumu saglamis bireylerin evlilikte sorunlar1 daha kolay ¢6zebil-
digi diistintildiigiinde hem sosyal ilginin hem de cinsiyetgiligin romantik iliski tize-
rinde bir etkisi oldugu goriilmektedir. Bu baglamda, romantik iligkiyi etkileyen bu
iki kavramin birbiri ile iligskisini incelemek amaci ile bu arastirmada “romantik ilis-
kilerde sosyal ilgi ve celisik duygulu cinsiyetcilik” ele alimmistir. Bu baglamda
arastirmada su sorulara yanit aranmaktadir:

1. Universite dgrencilerinin romantik iliskilerde sosyal ilgi diizeyleri ve diismanca
cinsiyetcilik dilizeyleri arasinda anlaml iliski var midir?

2. Universite dgrencilerinin romantik iliskilerde sosyal ilgi diizeyleri ve korumaci
cinsiyetcilik diizeyleri arasinda anlaml iliski var midir?

3. Universite dgrencilerinin romantik iliskilerde sosyal ilgi diizeyleri ile diismanca
cinsiyetgilik ve korumaci cinsiyetcilik diizeyleri arasindaki iliski cinsiyete gore an-
lamli fark gostermekte midir?

YONTEM

1. Evren ve Orneklem

Aragtirmanin evrenini Mersin Universitesinin ¢esitli fakiiltelerinde grenim gor-
mekte olan Ogrenciler olusturmaktadir. Bu 6grenciler arasindan kolay ulasilabilir
ornekleme yontemiyle secgilen 243 kadm, 115 erkek olmak iizere toplam 358 6g-
renci arastirmanm Orneklemini olusturmaktadir. Orneklemin %67,9’u kadin,
%32,1’1 erkektir. Arastirmaya katilan Ogrencilerin yas ortalamasi 21,86 (SS=
2,65)’dir. Arastirmaya katillan O6grencilerden devam eden romantik iliskisi olanlar
137 kisi olup orneklemin %38,3’iinii olustururken, romantik bir iligkisi olmayan
221 kisi ise Orneklemin %61,7’sini olusturmaktadir. Devam eden romantik iliski
siiresi 6 aydan az olan ogrenciler 25 kisi olup tiim 6rneklemin %7,0’n1 olusturmak-
ta, devam eden romantik iliski sliresi 6 ay-12 ay arasi olanlar 20 kisi olup tiim 0r-
neklemin %35,6’sin1 olusturmakta ve devam eden romantik iliski siiresi 12 ay’dan
fazla olan 6grenciler 92 kisi olup tiim 6rneklemin %25,7’sin1 olusturmaktadir.
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2. Veri Toplama Araclan

Arastirma icin gerekli veriler “Celisik Duygulu Cinsiyetcilik Olgegi”, “Romantik
[liskilerde Adlerian Sosyal Ilgi Olgegi” ve “Kisisel Bilgi Formu” ile toplanmustir.
2.1. Celisik Duygulu Cinsiyetcilik Olgegi

Katilimcilarin ¢elisik duygulu cinsiyetgilik diizeylerini belirlemek amaci ile Celisik
Duygulu Cinsiyetgilik Olgegi uygulanmustir. 22 maddeden olusan CDCO ilk olarak
Glick ve Fiske (1996) tarafindan gelistirilmistir. Ulkeler arasi ¢alismalarda, dlgekte
bulunan bazi maddelerin puanlarinin ters yonlii kodlamasindan dolayr yasanan
problemleri yok etmek amaci ile Glick ve arkadaslar1 (2000) tarafindan ters kodla-
ma gerektirmeyecek seklinde tekrar yazilmistir. Olgek, Sakalli-Ugurlu (2002) tara-
findan Tiirk¢e’ye uyarlanmistir. Olgekte 1 puan “hi¢ katilmiyorum” 6 puan ise “ta-
mamen katiliyorum” anlamma gelmektedir. Olgegin “diismanca cinsiyetcilik” ve
“korumact cinsiyet¢ilik” olarak iki alt 6l¢egi vardir. 22 maddeden 11°1 diismanca
cinsiyet¢iligi Olgerken, kalan 11 madde de korumaci cinsiyetciligi 6lgmektedir.
Diismanca cinsiyetcilik ve korumaci cinsiyetgilik arasinda pozitif bir korelasyon (r
= .29, p <.01) bulunmustur. CDCO’nin i¢ tutarhlik katsayis1 (Cronbach alfa) .85
olarak belirlenmistir. Olgegin alt boyutlar1 igin ayr1 ayr1 yapilan giivenirlik hesap-
lamalar1 sonucunda Diismanca cinsiyetgiligin Cronbach alfa katsayis1 .87 iken, ko-
rumaci cinsiyet¢iligin Cronbach alfa katsayist .78 olarak bulunmustur. Bu c¢alisma-
da hesaplanan i¢ tutarlik katsayilar1 ise diismanca cinsiyetgilik i¢in .85, korumaci
cinsiyetcilik icin ise .77°dir.

2.2. Romantik Iliskilerde Adleryan Sosyal Ilgi Olcegi

Katilimcilarin romantik iligkilerindeki sosyal ilgi diizeylerini belirlemek amacr ile
Romantik Iliskilerde Adleryan Sosyal Ilgi Olgegi kullanilmistir. Kalkan (2009) ta-
rafindan gelistirilen Olgek 24 maddeden olusmakta ve Olgekte 1 “Kesinlikle katil-
miyorum”, 5 “Kesinlikle katiliyorum” anlamina gelmektedir. Negatif puanlar ters
puanlandiktan sonra Ol¢ekten alman yiiksek puan kisinin sosyal ilgi diizeyinin yiik-
sek oldugu anlamina gelmektedir. Olgek 24-120 arasinda puanlanmaktadir. Olgegin
yap1 gegerliligini bulmak i¢in faktor analizi uygulanmistir. Kaiser-Meyer Olkin 0Or-
neklem uygunluk katsayis1 .92, Barlett Sphericity testi (p<.0.001) anlamli bulun-
mustur. Analiz sonucuna gore toplam varyansin %34,13’linti agiklayan, tek alt bo-
yuttan olusan 24 maddelik 6lgek elde edilmistir. Olgegin, Sosyal ilgi Olgegi (Soyer,
2004) ile arasinda .64 (r=0.64) iliski bulunmustur. Ug hafta arayla yapilan ¢alisma-
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da test-tekrar giivenirlik katsayis1 .93 olarak bulunmustur. Olgegin Cronbach alfa i¢
tutarhik giivenirlik katsayisi .90 olarak bulunurken minumum ve maksimum katsa-
yilar1 0.32 ile 0.67 arasinda bulunmustur. Bu ¢alismada hesaplanan i¢ tutarlik kat-
sayisi ise .89’dur.

3. Verilerin Analizi

Aragtirmanin verilerini analiz etmeden 6nce Kolmogorov Smirnov testi ile verilerin
normal dagilim gosterip gostermedigini belirlenmistir. Sonuglar diismanca cinsi-
yeteilik (p= .088), korumaci cinsiyetcilik (p= .071) ve sosyal ilgi (p= .133) olcekle-
rinden alinan puanlarin normal dagilim gosterdigini ortaya koymustur. Buna gore
arastirma sorularma yanit bulmak amaciyla Pearson korelasyon analizi ve Manova
analizi kullanilmastir.

BULGULAR

Asagida arastirma sorularmi yanitlamak amaci ile yapilan istatistiksel analizlere yer
verilmistir.

1. Universite égrencilerinin romantik iliskilerde sosyal ilgi diizeyleri ve diismanca
cinsiyet¢ilik diizeyleri arasinda anlamli iliski var midur?

Arastirmanin birinci sorusunu yanitlamak i¢in Pearson Korelasyon analizi yapilmis
ve romantik iligkilerdeki sosyal ilgi diizeyi ile diismanca cinsiyetcilik diizeyi ara-
sinda negatif yonde anlamli ve diistik bir iliski bulunmustur (r= -.135, p<.05).

2. Universite dgrencilerinin romantik iliskilerde sosyal ilgi diizeyleri ve korumaci
cinsiyetcilik diizeyleri arasinda anlaml iligki var midwr?

Aragtirmanin ikinci sorusunu yanitlamak i¢in Pearson Korelasyon analizi yapilmis
ve romantik iligkilerdeki sosyal ilgi diizeyi ile korumaci cinsiyetcilik diizeyi arasin-
da anlamli bir iliski bulunmamstir (r=.053, p>.05).

3. Universite 6grencilerinin romantik iliskilerde sosyal ilgi diizeyleri ile diismanca
cinsiyetcilik ve korumaci cinsiyet¢ilik diizeyleri arasindaki iliski cinsiyete gore an-
lamli fark gostermekte midir?

Aragtirmanin iiglincli sorusunu yanitlamak amaciyla tek faktoérlii Manova analizi
yapilmistir. Ogrencilerin cinsiyetine gore sosyal ilgi, diismanca cinsiyetcilik ve ko-
rumaci cinsiyeteilik diizeylerine iliskin betimleyici istatistik bulgular1 Cizelge 2°de
verilmistir.
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Cizelge 2: Betimleyici Istatistik Bulgular:

Cinsiyet X S N
Diismanca Kadin 30,3333 9,04899 243
Cinsiyetcilik Erkek 37,5565 | 8,38983 115
Korumaci Cin- | Kadin 35,6296 | 8,65803 243
siyeteilik Erkek 34,1739 7,94417 115
Sosyal Ilgi Kadmn 98,3128 | 9,95988 243

Erkek 90,6783 12,58205 115

Cizelge 2’ye gore korumaci cinsiyet¢ilik ve sosyal ilgi diizeyi acisindan kadinlarin
puan ortalamasi yiiksekken, diismanca cinsiyetgilikte erkeklerin puan ortalamasi
yiiksektir. Bu farkliligin istatistiksel agidan anlamli olup olmadigmi bulmak ama-
ciyla yapilan tek faktorlii manova analizi sosyal ilgi, diismanca cinsiyeteilik ve ko-
rumaci cinsiyetcilik agisindan cinsiyete gore anlamh fark oldugunu ortaya koymak-
tadir [Wilks Lambda (A)= 0.760, F(3, 354)= 37.33, p<.01]. Bu bulgu, sosyal ilgi,
diismanca cinsiyet¢ilik ve korumaci cinsiyetcilik puanlarindan olusan dogrusal bi-
lesenden elde edilecek puanlarin cinsiyete gore degistigini gosterir.

Sosyal ilgi, diismanca cinsiyetcilik ve korumaci cinsiyet¢ilik puanlarmna iliskin or-
talama ve standart sapma degerleri ile cinsiyete gore faktdor bazinda yapilan tek
yonlii Anova sonuglar1 su sekildedir: Buna gore diismanca cinsiyetgilik [F(1, 356)=
52.078, p<.01] ve sosyal ilgi [F(1, 356)= 38.515, p<.01] puanlar1 cinsiyete gore an-
laml farklilik gosterirken, korumaci cinsiyetcilik [F(1, 356)= 2.324, p>.05] puanla-
r1 arasinda anlaml bir fark bulunmamistir. Erkek 6grencilerin diigmanca cinsiyetgi-
lik diizeyleri, kadin 6grencilerinkinden anlamli 6lciide yiiksek bulunurken, kadin
ogrencilerin sosyal ilgi diizeyleri erkek 6grencilerinkinden anlaml diizeyde yiiksek
bulunmustur.

TARTISMA

Bu arastirmada tiniversite 0grencilerinin romantik iliskilerde sosyal ilgi diizeyleri
ile diismanca cinsiyetcilik ve korumaci cinsiyetcilik diizeyleri arasindaki iligki ve
liniversite 6grencilerinin romantik iliskilerde sosyal ilgi, diismanca cinsiyetgilik ve
korumaci cinsiyetgilik diizeylerinin cinsiyete gore farklilagip farklilasmadig: ele
almmustir.
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Buna gore; romantik iligkide sosyal ilgi ile diismanca cinsiyet¢ilik arasinda negatif
yonde anlamli bir iliski bulunmustur. Diismanca cinsiyetcilik ile yapilan literatiir
arastirmasinda diismanca cinsiyetciligi yiiksek kisilerin evlilikte kadina yonelik fi-
ziksel siddeti destekler tutumlar1 yordadigi bulunmustur (Ercan, 2009). Diismanca
cinsiyetciligi yliksek kisiler tecaviiz kurbanlarina karst olumsuz tutum sahibi iken
(Yalgin, 2006); tacizin kadmlarm kigskirtmast sonucu oldugu diisiincesine sahiptir
(Turgut, 2007). Bir diger arastirma sonucuna gore ise diismanca cinsiyetciligi yiik-
sek erkeklerin evlilik uyumu diisiik bulunmustur (Gii¢lii Ergin, 2008). Bu arastir-
malar da gosteriyor ki diismanca cinsiyet¢i tutuma sahip kisi kadina diismanca tu-
tumlar sergiler. Diismanca duygulara sahip olan bir kiginin empati kurmasi zor ol-
dugundan, bu durum romantik iliskilerde soruna yol agar.

Sosyal 1ilgi ile ilgili arastirma bulgularma bakildiginda evli ¢iftlerin evlilik uyumu
ile romantik iligskilerdeki sosyal ilgileri arasinda pozitif yonlii ve anlamli bir iliski
bulunmustur (Ozaydinlik, 2014). Baskalarma yardim etme ve sosyal ilgi arasinda
pozitif yonde anlaml iligki bulunmustur (Crandall ve Harris, 1991). Bu arastirma
sonuclarina gore sosyal ilgisi yliksek kisilerin romantik iligki deneyimlerinin daha
olumlu olacagi sdylenebilir.

Bu arastirmada ortaya ¢ikan bulguya gore liniversite 0grencilerinin romantik iliski-
lerde sosyal ilgi diizeyleri ve korumaci cinsiyetcilik diizeyleri arasinda anlamli ilig-
ki yoktur. Korumaci cinsiyetciligin cinsel tacizi normal flortlesme olarak kabul et-
meyi etkiledigi (Turgut, 2007); kadma yonelik siddeti mesru gorme ile iliskili ol-
dugu (Ercan, 2009); diismanca cinsiyet¢ilige gore daha kabul edilebilir ve ayrimci-
lik olarak goriilmedigi sonuglar1 (Bohner, Ahlborn ve Steiner, 2010) bulunmustur.
Bu sonuclara gore korumaci cinsiyetcilik de tipki diismanca cinsiyetcilik gibi ro-
mantik iligkiyi olumsuz etkilemektedir.

Arastirmanin diger bir bulgusuna gore erkek Ogrencilerin diismanca cinsiyeteilik
diizeyleri, kadin 6grencilerinkinden anlamli 6l¢iide yiiksek bulunurken, kadin 6g-
rencilerin sosyal ilgi diizeyleri erkek Ogrencilerinkinden anlamli diizeyde yiiksek
bulunmustur. Korumaci cinsiyetgiligin cinsiyete gore anlamli bir farki bulunmamas-
tir. Bu bulgu, Dinger (2016) tarafindan 340 rehber 68retmen iizerinde yapilan aras-
tirma sonucu ile benzerlik gostermektedir. Rehber 6gretmenlerin kisiler arasi iliski
baglaminda cinsiyetcilik ve yiikleme karmagikligi incelendigi arastirma sonuclarina
gore; 6 ile 10 y1l arasinda ¢alisan erkek rehber 6gretmenlerinde diismanca cinsiyet-
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cilik daha fazla bulunurken erkek rehber Ogretmenlerin cinsiyetcilik diizeyi kadin
rehber Ogretmenlerin cinsiyetcilik diizeyinden daha yiiksek bulunmustur. Diisman-
ca cinsiyetciligin erkeklerde daha yiiksek ¢ikmasi toplumsal cinsiyet esitliginin ol-
madig1 bir toplumda yetigmenin bir sonucu oldugu seklinde yorumlanabilir.
Arastirmada kadm Ogrencilerin sosyal ilgi diizeyleri erkek o6grencilerinkinden an-
laml diizeyde yiiksek bulunmustur. Bu sonucu destekleyen arastirmalar bulunmak-
tadir. Greever, Tseng ve Friedland (1973) cinsiyetler aras1 sosyal ilgi diizeyleri agi-
sindan kadinlarin sosyal ilgi puanlarmi erkeklerin sosyal ilgi puanindan daha yiik-
sek bulmustur. Crandall (1980)’ 1 yaptig1 arastirma sonucunda da tiniversitede 68-
renim goren kadin Ogrencilerin sosyal ilgi puanlar1 erkek 6grencilerden daha yiik-
sek bulunmustur. Bu sonucun toplumun cinsiyetlere yiikledigi anlamlarla ilgili ol-
dugu soylenebilir. Toplum erkeklerin daha rekabetci, giiclii ve karsi cinsten daha
giiclii olmasin1 beklerken kadindan daha igbirlik¢i, daha duyarli olmasini1 bekler.
Insanlar biiyiirken toplumun cinsiyetlere yiikledigi bu anlamlar: igsellestirerek bii-
yiirler. Romantik iligskilerde de kadmlarin sosyal ilgi puanlarinin erkeklerden daha
yiiksek ¢ikma sebebi olarak diisiintilebilir.

Glick ve arkadaslarinin (2000) yaptig1 arastirma sonucuna gore toplumsal cinsiyet-
ciligin yiiksek oldugu iilkelerde kadmlarin diismanca cinsiyetcilige tepki gosterir-
ken korumaci cinsiyetgilige tepki gostermedigi bulunmustur. Korumaci cinsiyetci-
ligin cinsiyete gore farklilasmadigi sonucu ise yapilan literatiir calismalarinda ko-
rumaci cinsiyet¢iligin ayrimcilik olarak goriilmemesi ve kadinlarin da bu tiir cinsi-
yet¢iligi kabullenmis olmasi ve toplumsal cinsiyet¢iliginin yiiksek olmasindan do-
lay1 olabilir.

Bu arastirma kapsaminda su dnerilerde bulunulabilir: Bu arastirma Mersin Univer-
sitesi Ogrenciler iizerinde yapilmistir. Daha genis ve kiiltiirel olarak farkli bolgeler-
den bir evren ve drneklem grubu ile arastirmanin genellenebilirligi genisletilebilir.
Toplumsal cinsiyet esitligi ve sosyal ilginin gelisimine katki saglamak amaci ile
ilkogretimden baslanarak hem derslerde hem de okul i¢inde yapilan etkinliklerle
farkindalik gelistirilebilir. Ebeveynlere toplumsal cinsiyet esitligi ve sosyal ilgi ko-
nularinda bilgilendirmeler yapilip ¢ocuklariyla daha saglikli iliski kurmalarina yar-
dimci olunabilir.
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