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From the Editor...

We are here with the nineteenth (October 2021) issue of the Turkish History
Education Journal (TUHED). Our journal, which is in its 10th year; academic,
international peer-reviewed. It continues its publication life without compromising its
quality. TUHED is indexed in EBSCO's "Humanities Source Ultimate" and ULAKBIM's
TR Index.

At TUHED, our search continued in order to achieve more efficient results. In
this framework, we have created a field editorship in addition to the editorial board
since our previous issue. After that, our journal's articles in the field of history
education, history of education and historiography are evaluated under the supervision

of different field editors.

As it is known, as of May 2021, each article will continue to be published as full
text in both Turkish and English. This situation has reduced the number of article
submissions to our journal. However, we will continue on our way without sacrificing
quality. Our aim is to improve the contribution of our journal to the world science

literature, with the acceptance of indexes such as Scopus, ESCI and ERIC.

In this issue of TUHED, there are 3 articles, 1 transcription and 1 interview. All

three of the articles in this issue are in the field of history education.

We thank the authors and referees for this. Our journal will continue to be

published in the fields of history education, historiography and education history.
Regards,
On Behalf of TUHED Editorial Board
Prof. Dr. Ahmet Simsek

© 2012-2021 TUHED e-ISSN: 2147-4516
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Editorden...

Turkish History Education Journal'in (TUHED) on dokuzuncu (Ekim 2021)
sayisiyla birlikteyiz. 10. yilinda olan dergimiz; akademik, uluslararasi hakemlidir.
Kalitesinden taviz vermeksizin yayin hayatina devam etmektedir. TUHED, EBSCO’nun

“Humanities Source Ultimate” ve ULAKBiIM’in TR Indeksi’nde taranmaktadir.

TUHED’de daha verimli sonuglara ulasabilmek adina arayislarimiz devam etti.
Bu cercevede bir onceki sayimizdan itibaren yayin kuruluna ek olarak bir de alan
editorligu olusturduk. Bundan sonra dergimizin tarih egitimi, egitim tarihi ve tarihgilik

alanindaki makaleleri, farkli alan editorleri gézetiminde degerlendiriimektedir.

Bilindigi gibi Mayis 2021°den itibaren her bir makalenin tam metin olarak hem
Tirkge hem de Ingilizce seklinde yayinlanmasina devam edilecektir. Bu durum
dergimize makale basvurusunu azaltti. Ancak kaliteden 6din vermeden yolumuza
devam edecegiz. Amacimiz, dergimizin Scopus, ESCI ve ERIC gibi indekslere kabul

almasiyla birlikte dunya bilim literaturiindeki katkisini gelistirmektir.

TUHED’in bu sayisinda 3 makale, 1 ceviriyazi, 1 sdylesi yer almigtir. Bu

sayidaki makalelerin Ugu de tarih egitimi alanindadir.

Bunun icin yazar ve hakemlerimize tesekkur ederiz. Dergimiz, tarih egitimi,

tarihcilik ve egitim tarihi alanlarinda yayina devam edecektir.

Saygilarimizla,

TUHED Yayin Kurulu Adina

Prof. Dr. Ahmet Simsek
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of Azerbaijan, Iran, Turkmenistan, Iraqg, and Turkey

Burak KURT
Gazi University, Institute of Education Sciences, E-mail: burakkurtakademik@gmail.com
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Abstract

Due to the understanding of national history, states give priority to their national history in history
textbooks. However, nations with a common past, interconnected and regionally close have
historically similar aspects and common pasts. Another factor that facilitates this phenomenon is
the great states in history that dominated large geographies. In this sense, the Great Seljuk State
has the feature of being a state that is mentioned both in Turkish history and in the geography where
it was founded and under its rule. In this study, it is aimed to analyze the Seljuk history subjects in
the history and social studies textbooks recently taught in Iran, Azerbaijan, Turkmenistan, Irag, and
Turkey secondary schools located in the Seljuk geography. In the research the descriptive screening
method, which is widely used in the social sciences, was used. The historical subjects of the Great
Seljuk State were divided into periods and a comparison was made between the textbooks. On the
history of the Great Seljuks in the textbooks, it has been focused on which subjects are mentioned
and how the subjects are depicted with an image. Are questions that reinforce historical subjects
and measure students' success included in the textbooks? Are there reading passages and visuals,
where the student can better understand historical subjects, etc. The answers to the questions were
sought. The results obtained in the study are tabulated. As a result of the study, there are differences
in the information outside of some basic topics such as the Battle of Manzikert, the topics focused
on, and the educational layout of textbooks.

Keywords: history education, textbooks, Great Seljuk State, secondary school, image

Introduction

States have some basic tasks in many areas of life, especially in education. One of these
tasks is to ensure that the information obtained until today is transferred to the new
generations objectively and to enable the individual to get to know the universe, nature,
himself, and other people with the help of the learned information (Mozakoglu, 2020: 122).
Educational institutions are at the forefront of this process. In today's world, educational
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institutions, though different according to the branches of science, provide education through
comprehensive textbooks and supplementary materials that students can have in their hands.
In history science and education, this is the most preferred method as in other social fields.
The aim of this education offered to students is to raise good citizens who recognize and adopt
their history, values, and society (Demircioglu, 2008: 75).

While the main goals of history education are in this way, the situation in the
understanding of national history reflected in history education is partially different. The
understanding of national history is not positive and possessive of the history of all humanity.
The reason for this is that the states we belong to in history represent us, and the states that
are not members are shown as the others. In the same way, in the understanding of national
history built in the establishment and development of modern states, while the "nation"
represents us, those who remain outside are defined as the others (Simsek, 2018: p. iii).
Therefore, those who are shown as the others have always been despised.
Some international institutions and organizations such as UNESCO have made efforts to
destroy the perception of the others and to provide the teaching of historical subjects with a
peaceful understanding. For example, the Cooperation Intellectuelle Commission, seen as a
pioneer of UNESCO, recommended that elements that would cause nations to harbor hatred
and revenge on each other be removed from history textbooks and stated the considerations
that should be taken into consideration with regard to 6 points. These points include the
following:

e Just writing about real events,

e A state is accepted by all not making a final judgment about its guilt and
innocence other than the principles of law,

e Not to use words that will directly or indirectly instill feelings of hatred, grudge,
and revenge against a foreign nation,

e To tell all the facts about wars, to make statements about the harmful
qualification of war and its catastrophic consequences, to instill the idea that
the peace brought by war cannot be a lasting peace,

e To talk about organizations that try to resolve relations between nations
through peace,

e Not to reduce social, moral, and military virtues to a single nation (Ata and
Safran, 1996: 1-2).

In Turkey, there are important studies on the teaching of historical subjects in the
history textbooks of Turkey and foreign states to contribute to a peaceful understanding of
history and to reveal the Turkish image in the world. One of them, the work entitled “Turkish
image in the world”, edited by Ahmet Simsek, reveals the Turkish image in the history
textbooks of thirty-eight states. On the Great Seljuks, which has a significant place in Turkish
history, a comparative study has not been made yet on how the Seljuk history teaching was in
secondary school level textbooks by directly accessing the textbooks of many states. In the
history textbook reviews of a single state, Seljuk history has taken its place in some studies to
the extent that it is associated with both image and teaching in textbooks. It would be useful
to give brief information on these studies.

In a part of the study titled "Turkish Image in Azerbaijan High School History Textbooks"
by Refik Turan, the subjects of the history of the Great Seljuks were examined in Azerbaijan
textbooks. One of the studies on Iranian history textbooks is the article titled “Turkish Image
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in High School History Textbooks of the Islamic Republic of Iran” by Hilya Celik and
Muhammed Bilal Celik. In this article, information about the Great Seljuk image from Iranian
textbooks has been given very briefly. Again, one of the very comprehensive studies on Iranian
history textbooks is the master's thesis entitled “The Turks and the Turkish image in islamic
Republic of Iran primary and secondary school textbooks” by Mehmet Batan. In this master's
thesis, Batan tried to identify the Turkish image in Iranian textbooks. The study is quite
comprehensive and includes the image of the Turkish states established in Iran, including the
Seljuks, as well as the Ottomans and Turkey. In Turkey history textbooks, it is the article titled
“Examination of the Seljuk History Teaching within the Framework of the History Curriculum,
History Course book and the Opinions of the Secondary Education History Teachers” by
Mehmet Suat Bal on the Seljuks. This article has formed the main part of a comprehensive
study on Seljuk history teaching at secondary, high school and university level in Turkey.

Another study on this subject is the study titled “The Seljuks in the view of Israeli
history textbooks (1948-2014): their rule in the Palestine and Jerusalem and their role in the
launching of the Crusades and the Jihad movement” by Selim Tezcan, Mehmet Sadik Giir and
Alper Saribas. In this study, the writers examined the activities of the Great Seljuks and its
remnant states in the Near East, their struggles with the Crusaders and Fatimids in textbooks
from the foundation of Israel to 2014. Since the textbooks of a very long period were examined
in the study, it is important in terms of revealing how the Seljuks took place in the textbooks
periodically. These studies have been crucial steps in Seljuk history teaching and have
influenced the studies conducted after them.

When considered in general, teaching the subjects of Great Seljuk history is quite
significant. Because when we look at Turkish and world history without any age discrimination,
it is seen that one of the states that dominate large geographies is the Great Seljuk State.
When we look at the geography of dominance of the Seljuks, it is seen that it extends from
Central Asia in the east to the Aegean and Mediterranean coasts in the west, to the Aral Sea
and the Caspian Sea, the Caucasus, and the Black Sea in the north, and to the Arabian Sea,
including the Arabian Peninsula, in the south (Kéymen, 2004: 1). Today, there are
approximately twenty-odd states and autonomous regions in this geography. Therefore, some
of these states allocate a part of their secondary school history and social studies textbooks
to the Seljuks. In this study, it was tried to explain how the teaching of great Seljuk history
subjects in secondary school-level schools in Azerbaijan, Iran, Turkmenistan, Iraq, and Turkey,
which are located in the Seljuk geography today and how they convey the subjects with an
image.

Method

Research Method

In this study, "descriptive scanning method’’ which is one of the qualitative research
methods widely used in history education research, was used. "Qualitative research" is a type
of research that focuses on observing perceptions and situations as they are in the natural
environment but approaches social reality and problem in an interpretive and natural way and
uses more than one technique" (Balci, 2018: 304). These techniques consist of various
methods such as document analysis, observation, interview etc. The descriptive scanning
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method " allows us to carefully and fully identify the data at hand. It also allows us to decipher
the various aspects of the phenomenon and the relationships between them in detail, showing
them as they are (Blylkoztiirk, Kilig Cakmak, Akgiin, Karadeniz and Demirel, 2019: s. 24).

Scope and Sample

The scope of the study consists of history and social studies textbooks taught in
secondary schools in recent history (2013 and later) in Iran, Azerbaijan, Turkey, Turkmenistan,
and Irag, which are currently located in the great Seljuk geography. The sample group of the
study is secondary school history and social studies textbooks, which include topics of great
Seljuk history.

Textbooks reviewed are as follows:

e Turkey: Cengiz Yildirnm, Fatih Kaplan, Hayriye Kuru and Mukaddes Yilmaz, Sosyal
Bilgiler 6, Ministry of National Education, Ankara, 2019.

e Azerbaijan: Yakub Mamudlu, Leyla Hiiseynova, Babek Xubyarov, Sabir Agayev, Sebil
Behremova and Hacer Alisova, Umumi Tarix 7, Ministry of Education of the Republic of
Azerbaijan, Baku, 2018.

e Turkmenistan: Asker Ekayev, Turkmenistan’s Taryhy 8, Turkmenistan State
Publications, Ashgabat, 2016.

e lraqg: Taha Tevfik Isra, History of Arab Islam, Republic of Irag Ministry of Education
General Directorate of Curriculum, Baghdad, 2017.

e |ran: Mesut Javadian, Abdulresul Khairandish, Muhammad Ali Alavi Kia, Javad Abbasi,
Toobi Fazeli, Fehime Farahman and Hasmetullah Salimi, Iran and World History 1, Iran
Textbook Publishing, Tehran, 2013.

This study, which is carried out on textbooks, does not require ethics committee
approval.

Data Collection and Analysis

The data of the study were obtained from the history and social studies textbooks of
secondary schools in Turkey, Iran, Turkmenistan, Azerbaijan, and Irag. Turkmenistan and Iran
history textbooks were accessed through individuals who completed their education in
Turkmenistan and Iran. Azerbaijan, Iraqg, and Turkey textbooks were accessed individually. The
Turkish translation of Irag and Iran textbooks was done by Author 1. The document analysis
method was used to analyze the data in the textbooks. Document analysis is a systematic
method used to examine and interpret printed and electronic resources and documents. As
with other methods used in qualitative research, constructing meaning, and understanding on
topics in document analysis requires meticulous examination and interpretation of data.
(Kiral, 2020: 174).

In the content analysis of the textbooks, it has been tried to find answers to questions
such as which topics on the history of the Great Seljuks are included, how important historical
developments are conveyed, what the mentioned issues are and under which headings the
topics are covered. Are there end of topic or end of unit evaluation questions for
reinforcement of the topics and for students' understanding of the subject and measuring
success in terms of measurement and evaluation? Are there any other reading passages that
will help students to understand the subject on the personalities or developments of the
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period? Are visuals included in parallel with the topics? etc. The answers to the questions were
tried to be found. The findings are given under separate headings for each country. Competent
academic resources in the field have been used to express the correct information that leads
to misinformation or a change in meaning. The comparison of the textbooks is included in the
conclusion part in order not to deteriorate the fluency in the text. In addition, the images tried
to be given, especially the religious and national images in the textbooks, were tried to be
determined in line with the main idea of the subjects. According to Berger, while it was made
with the aim of visualizing the imagined elements that did not exist at the beginning, it later
came to a situation that depicts how Y sees X. The reason for this situation arises from the
development of the consciousness of individuality with the increasing historical consciousness
(Berger, 2020: 10).

Findings

Seljuks in Azerbaijan Secondary School Textbooks

Azerbaijan is among the states of the Caucasus Region, which forms a part of the Great
Seljuk geography. The conquest of the Azerbaijan geography by the Seljuks is among the
developments in the periods of Tughril Beg and Sultan Alp Arslan. Considering the education
system of the Azerbaijan Republic today, it includes primary school 1st, 2nd, 3rd and 4th
grades, secondary school 5th, 6th, 7th and 8th grades and high school 9th, 10th, and 11th
grades. Compulsory education includes primary, secondary, and high school years. (Savas,
2009: 274). Considering the textbooks of the secondary school of the Republic of Azerbaijan,
it is seen that the Seljuk historical subjects are included in the book "Umumi Tarix 7" taught in
the 7th grade. Some of the historical topics in the textbook are the medieval history subjects
of Asian geography under the main heading "Feudalism started from the east", the other part
is the medieval European history subjects under the main heading "Feudalism in Europe".
Great Seljuk historical issues are discussed under the title of "Seljuk Empire" in the section
"Feudalism started from the east".

When starting the history of the Great Seljuk State, firstly, information is given on the
origin of the Seljuks. The origin of the rulers of the state is based on the state of Oghuz Yabgu,
and the Seljuks are seen as the continuation of the state of Oghuz Yabgu. This subject also
includes the following statements. "In a certain sense, this state should be seen as the
continuation of the Oghuz Yabgu State. Because the fathers of those who founded the state
lived in the Oghuz Yabgu State and learned the rules of state administration here” (Mahmudlu,
Hiiseyinova, Xubyarov, Agayev, Behremova and Alisova, 2018: 48). Concerning the
establishment process of the Seljuk State, it was first stated that Seljuk Beg was the army
commander in the Oghuz Yabgu State and came to the city of Cent due to the disagreement
with the ruler of this state. In the textbook, the developments from Cent to Khorasan
migration are not discussed. The following point has been stated on the process of statehood
of the Seljuks. "Seljuks captured Nishapur, one of the important cities of Khorasan. The Seljuk
State was established in the capital Nishapur in 1038 under the leadership of Tughril Beg".
(Mahmudlu et al., 2018: 48). In the textbook, the foundation year of the Seljuks is 1038, and
the place of establishment as a state is considered Nishapur.
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The Battle of Dandanagan which is one of the important steps in the way of
nationalization of the Great Seljuk State is explained as follows: "The Ghaznavids did not want
a new state to emerge in Khorasan. Therefore, they marched on the Seljuks with a large army.
It was fought in a place called Dandanagan near Merv. The Seljuk army defeated the army of
the Ghaznavids" (Mahmudlu et al.,, 2018: 48). Regarding the results of the Battle of
Dandanagan, it was announced that Tughril Beg was given the title of sultan and that the
conquests would be made against Azerbaijan, Iran and Iraq.

Due to the fact that the banner held by the soldiers is not clear in the miniature
depicting the Battle of Dandanakan on page 48 of the textbook, it is impossible to distinguish
which side the soldiers are from. Considering that there is no explanation under the image, it
is difficult for the students to distinguish the soldiers in the miniature as Ghaznavids or Seljuks.
In addition, it is another striking point that there are a large number of images about war in
the textbook.

In the textbook, the conquest of Azerbaijan by the Seljuks was included among the
conquests of the Tughril Beg Period. It is stated that the Seljuk armies organized expeditions
to Hemedan, Isfahan, Gilan and Azerbaijan, and then the Seljuks “dominated the al-Rawendi,
al-Shaddadi and Thilisi Muslim emirs” in Azerbaijan. No information was given on how the
Seljuks implemented a form of government in Azerbaijan. As regards the relations between
Tughril Beg and the Abbasids, without mentioning the Buwayhids, it was explained that Tughril
Beg "expanded her occupation" and captured Baghdad, the capital of the Abbasids.
Subsequently, it was stated that the Abbasids were now "dependent" on the Seljuks and
Tughril Beg was given the title of "the ruler of the East and the West". However, it is not
specified by whom and why this title was given, and it remains an enigmatic expression.

In the textbook, Sultan Alp Arslan is described as the "light of Islam". Regarding this
period, it was emphasized that Alp Arslan came to the throne after Tughril Beg and he had the
idea of "expanding to Anatolia". As the Seljuk conquests in this period, it was reported that
the cities of Ani, Thilisi and Kars were captured and then the conquests began towards
Anatolia. In the face of this situation, it is explained that the Byzantine Emperor gathered a
large army, and in this army “there were also Turkish tribes”. The Battle of Manzikert is
explained in a very clear narrative manner as follows.

The two armies met in the Manzikert Plain. The Battle of Manzikert took place on
August 26, 1071. “Oghuz’s”’ (Christian Oghuz Turks) and Pechenegs joined the Seljuks
because of their kinship. When the Byzantine Emperor saw this situation, he withdrew.
Alp Arslan took advantage of the opportunity and attacked the enemy. The Byzantine
Emperor was wounded and captured (Mahmudlu et al., 2018: 49).

In the book on the importance and consequences of the Battle of Manzikert, it is stated
that “this war was a turning point’’ and that Eastern Anatolia was ‘a permanent Turkish land’.
In addition, it was stated that the Seljuks made an agreement with Byzantium as a result of
the war and that this agreement was agreed with Byzantium on auxiliary power and tax.
Subsequently, it was emphasized that the Abbasid Caliph gave Sultan Alp Arslan the title of
"light of Islam". Not giving information about the activities of Sultan Alp Arslan after the Battle
of Manzikert, it was directly passed to the Melikshah Period. This shows that the textbook
does not attach enough importance to binding of the transition among subjects.

It was stated that Sultan Melikshah ascended the throne after Alp Arslan and continued
military expeditions like his father. With regard to the Seljuk conquests in this period, it has
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been announced that Konya and Ankara were captured, and Syria was occupied. In this regard,
the conquest of Anatolia by the “Kutalmisogullar’” and other Seljuk emirs and Turkmen
gentlemen gives the impression that they were made in the name of Melikshah. Another
development during this period was the relocation of the capital from Rey to Isfahan. In the
textbook, general definitions were made on this period. In these determinations, it was stated
that the Sultan Melikshah period was the "Golden Age of the Seljuks" and the Vizier Nizam el-
Mulk had a great role in "making the state so powerful".

Seljuk historical issues after the Sultan Melikshah Period have been explained under
the title of "The Fall of the Great Empire". This period is explained not through the sultans and
the developments in their times, but through general determinations. It was pointed out that
the state began to weaken after Sultan Melikshah, and civil wars and riots broke out between
the emirs. In the textbook, it is emphasized that the following results occur due to these
reasons. “Crusades could not be prevented. The Crusaders captured the coastal areas of Syria
and Palestine and Jerusalem” (Mahmudlu et al., 2018: 51).

In the visual of Sultan Sencer on the 51 pages of the textbook, the students were given
the impression that important developments were made in architectural studies during her
reign, with the architectural structure in Sultan Sencer's right hand.

The Seljuk sultans of the Interregnum Period, especially Berkiyarug and Muhammad
Tapar, were not included in the textbook. Therefore, ruptures occurred in the natural flow of
historical issues, and it makes it difficult for students to fully learn this period. The Oghuz
Rebellion and the Battle of Qatwan, which were among the developments in the Sultan Sanjar
Period, were not included in the textbook. This period and the collapse of the state are
described as follows, again based on general determinations. “Under the reign of the last
Seljuk Sultan Sanjar, the disintegration of the state accelerated. Kirman, Syria, Iraq and
Anatolian sultanates, Azerbaijani atabegs and Anatolian principalities emerged in his land”
(Mahmudlu et al., 2018: 50). Among these states, which are the remnants of the Seljuks, most
of the atabegliks, including the Harzemshah’s and Zangid’s were not counted, and this shows
itself as an obvious shortcoming.

There is no negative image of the Seljuks in the textbook. There is also a positive
adoption. Textbook is based on the pedagogical level of the students, and the subjects are
explained in a simple manner on a large scale as possible. However, it is seen that the
information given on the developments of the Interregnum Period and the Sultan Sanjar
Period is insufficient and the students of the specified periods are not given enough
opportunity to understand. As an assessment and evaluation, preparation questions were
included at the end of each unit. Visually are given map, miniature, and pictures of statues of
Seljuk sultans in present day at Turkmenistan. There is no reading section in the book. When
the textbook on the subjects of culture and civilization is examined, “igta system, border
commanders, taxes and trad” topics are briefly explained at the end of political history topics.
The information given on Seljuk culture and civilization is not sufficient.

Seljuks in Iran Secondary School Textbooks

Iran is the geography where the Great Seljuk State was directly established, and was
home to Seljuk capitals such as Nishapur, Isfahan and Rey, except for Merv.
In addition, it is a geography that became the center of the Great Seljuk remnant states like
the Kirman Seljuks. Looking at the Iranian education system; it includes primary school grades
1-6, secondary school 7th, 8th and 9th grades, and high school 10th, 11th, and 12th grades.
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(Celik and Celik, 2018: 249). Considering the Iranian secondary school history textbooks, it is
seen that the Seljuk history subjects are included in the “Iran and World History 1” book taught
in the 8th grade of secondary school. The textbook is limited to historical subjects from the
ancient civilizations to the Safavid State. Seljuk historical topics are included in the 5th chapter
titled “from the birth of Islam to the Safavids”. No information was given about the
establishment process and origin of the Seljuks. The subject was introduced by stating that
“Ghaznavids had the opportunity to increase the power and land of the Seljuks due to their
ineffective policies”. Connecting the emergence of the Seljuks as a state to the bad
management of the Ghaznavids is to ignore the struggles of the Seljuks. Seljuk Beg, Arslan
Yabgu and Chaghri Beg, who played important roles in the establishment process of the
Seljuks, were not included in the textbook.

The following considerations are mentioned in the book regarding the Battle of
Dandanagan. “Since Nishapur fell into the hands of the Seljuks, Sultan Mesud took action and
marched on the Seljuks. But he was defeated by the Seljuks in a place called Dandanagan”
(Salimi et al., 2013: 148). On the consequences of the war, it has been announced that
Khorasan has now passed to the Seljuks, Tughril Beg is “the sultan” and his center is Nishapur
as the capital. It was stated that Tughril Beg had his name read a sermon (a symbol of
domination) and printed coins. It is explained in the textbook that “he sought the support of
the Abbasid Calip” to legitimize the rule of Tughril Beg. With a separate sentence, it was
emphasized that Tughril Bey “uses the managerial ability of Iranians in the field”. The issue of
the Seljuk's seizure of the Iranian geography was briefly quoted by saying “the central, western
and southern regions of Iran also joined the Seljuk lands”. But this information is insufficient
to explain the conquest of the geography of Iran by the Seljuks. Subsequently, it is stated that
Tughril Beg's leading vizier is Amidi'l-mulk Kiinduri and this statesman is brought to the fore.

It is possible to say that the Sultan Alp Arslan Period was explained with a positive
approach. It was stated that the borders of the state “reached the Mediterranean in the west
from the Seyhun River and it was emphasized that a state established in Iran has the widest
borders since the east of Islam”. Therefore, it has been stated that historians call this state
“Seljuk Empire”. It is possible to say that these expressions stated for the comprehensibility of
the subjects are appropriate.

There are some errors in the political map of the Great Seljuk State on page 148 of the
textbook. While some rivers (Nile River) are on the map, some (Euphrates, Tigris, Seyhun,
Ceyhun rivers) are not. The Greeks of Trabzon were not separated. Palestine and the Hejaz
Region are not shown in the Seljuk borders. Marmara Sea, Van Lake and Urmiye Lake are
located as land. The Mekran Region (including Pakistan) and the eastern and western sides of
the Aral Lake are not included in the Seljuk borders. For these reasons, the map was
insufficient due to the fact that it could not show the Seljuk borders exactly and the errors
mentioned.

In the book, The Battle of Manzikert is described as a “significant event” and is focused
on compared to the Irag textbook. In the book, The Battle of Manzikert is described as a
“significant event” and is focused on compared to the Iraq textbook. The reason for the Battle
of Malazgirt is that “After the Seljuk invaded Western Iran”, it became a neighbor with
Byzantium. For this reason, it was shown that Byzantium wanted to remove Seljuks from
Anatolia. It has been stated that the Battle of Manzikert was fought in Manzikert in 1071 and
the Byzantine Emperor Roman Diogenes were captured. Regarding the consequences of the
war, it was reported that for ransom Romanian Diogenes was released. The treaty made with
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Byzantium is not discussed in the textbook. The following expression is included in the
textbook, referring to the period after the Battle of Manzikert. “With these developments,
Islam and Persian have spread more and more in Anatolia” (Salimi, et al., 2013: 148). As it can
be understood from these expressions, it was given the impression that the migration of Turks
after the Battle of Manzikert enabled the spread of Islam in Anatolia and Persian also had the
opportunity to spread.

The activities of Sultan Alp Arslan after the Battle of Malazgirt were not included.
The Melikshah Period has been described under the heading “Summit of Melikshah and Nizam
el-Mulk Seljuk Domination”. It is possible to say that Nizam el-Mulk is highlighted on this
subject. It was emphasized that he “strengthened the foundations of the government” thanks
to Melikshah's prominent vizier Nizam al-Mulk. Afterwards, it was stated that Melikshah had
a special interest in Damascus and Anatolia, and it was stated that he settled in Anatolia by
taking advantage of immigrant Turkish groups.

Seljuk-Abbasid relations were included among the developments of the Melikshah
Period. This subject is conveyed as follows with a negative implication. “Among the important
developments of the Melikshah era was the confrontation with the Abbasid caliphs. The
Seljuks, who considered themselves the saviour of the Abbasid Caliphate from The Buvayhids,
wanted the Caliphs to fully comply with their policies” (Salimi et al., 2013: 149). Subsequently,
it was emphasized that Nizam el-Mulk had beautiful buildings built in Isfahan and “constituted
an important part of Seljuk successes” (Salimi et al., 2013: 149). As it can be understood from
the expressions, the image was given that Sultan Melikshah or the administrators of Turkish
origin could not achieve enough success as Nizam el-Mulk in the glorious period of the state.
During this period and experienced statesman Nizam el-Mulk was brought to the fore. With
this aspect, it is possible to say that the subject is tried to be conveyed with a national image.

In the book, the Assassins (Batinis) are told by giving a reading under the title "Ismail's
the Ruler of the Mountains". Although it is among the subjects of Seljuk history, the issue of
Batinis was not explained through the Seljuks. Contrary to this situation, Seljuks were tried to
be explained through Batinis. In the content of the reading text, it has been stated that
Batinism is "a strong political and religious trend", its founder is Hassan-e el Sabbah and they
have taken castles such as Alamut and Shah Dej as their base. It is stated that the Seljuks
fought with the Batinis until they were destroyed, but the Mongols put an end to the Batinis.
There is no information about the killing of Nizam el-Mulk and important state administration
people by the Batinis.

The weakening and collapse of the Seljuks is explained with general expressions. When
looking at this issue, it was stated that after the death of Nizam el-Mulk and Melikshah, there
were throne fights and "atabeg and iqta system accelerated this division". Then, a simple
definition of the iqta system was made and it was stated that "the people opposed this
system" and "they were not satisfied". However, the reason for the dissatisfaction of the
people with the igta system is not explained in the book. Therefore, the cause-effect
relationship has been avoided in this regard.

In the miniature made in Mongolian style depicting Sultan Sencer and the Iranian Poet
Muizzi on page 151 of the textbook, Sultan Sencer is depicted participating in scientific studies,
patronizing scientists and poets. The choice of image was very appropriate in terms of showing
the value given to science.
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When the textbook on the Interregnum of the Seljuks is examined, it is seen that
important sultans and meliks, especially Berkyaruk and Muhammed Tapar, are not
mentioned. Therefore, there was a disconnection in the natural flow of historical issues.
Regarding Sultan Sanjar, it was stated that he was the "most important leader" after
Melikshah, his capital was the city of Merv and "he tried to unite the state". The Qatwan War
is not included in the textbook. The issue of Oghuz Rebellion is not explained in the context of
cause and effect. In this regard, it was stated that Sultan Sanjar was captured by the Oghuzs.
Afterwards, it was stated that although he survived this captivity, he died not living much. The
collapse of the state is described as follows. "Finally, atabeyliks and new independent states
emerged on the Seljuk lands" (Salimi et al., 2013: 149). These independent atabeyliks and
states are not mentioned in the textbook.

In the textbook, many subjects, especially the origin of the Seljuks and the
establishment process, were not dealt with. It is seen that during the period of important
sultans such as Melikshah, viziers such as Nizam el-Mulk were brought to the fore. In the
textbook, it is possible to say that Alp Arslan has a positive approach. A map showing the
widest boundaries of the Seljuks and a visual of Sultan Sanjar and Iranian Poet Muizzi on
Mongolian style miniature is included. These visuals are associated with the texts.
In the measurement and evaluations, there were questions on the history of the Seljuks at the
end of the topic and at the end of the unit. But these questions do not cover issues of Seljuk
history. Information on Iran and Islamic civilization on culture and civilization was given. In
addition, a reading piece on Batinis included in the book.

Seljuks in Turkmenistan Secondary School Textbooks

Turkmenistan is a geography where the establishment process of the Great Seljuk State
played a major role. In addition, the city of Merv was the capital of the Seljuk Sultan Sanjar.
Looking at the Turkmenistan education system, it includes primary school 1st, 2nd, 3rd and
4th grades, secondary school 5th, 6th, 7th and 8th grades. High school, on the other hand,
lasts 2 or 3 years, depending on the field after secondary school (Ashgabat Education
Consultancy, 2013). When the history textbooks taught in Turkmenistan secondary schools
are examined, it is observed that Seljuk history subjects are included in the 8th grade history
textbook. The content of the textbook constitutes historical subjects from the Karakhanids to
the 16th century Turkmen khanates. It is seen that a unit of the book has been devoted to
Seljuk history subjects under the title of “The State of the Great Seljuk Turkmens”. Seljuk
history topics in the textbook were started from Dukak Beg. Almost every subject has been
tried to be included in the textbook. Explaining the 35-page Seljuk political history subjects
without giving enough visual and activity is above the pedagogical level of 8th grade students.

It was announced that Seljuk Beg was an army commander in the Oghuz Yabgu State
like his father. When Seljuk Beg wanted to replace the ruler of Oghuz Yabgu, these leaders
broke down. As a result, it was stated that Seljuk Beg came to the city of Cent. Seljuks are not
included in other books; it is understood that their relations with Samanids, Karakhanids and
Ghaznavids are mentioned in detail. The incarceration of Arslan Yabgu, which is not included
in other books, and the Seljuk migrations to Kharezm and Khorasan are extensively described
in the book. It was stated that Nishapur was controlled first concerning the Battle of
Dandanagan and upon this, it was announced that Sultan Mesud took action with his army.
The textbook conveys the Seljuks' decision to fight the Ghaznavids, in Chaghri Beg's own
words.
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Chaghri Beg: we invaded some of the Ghaznavids' lands. So, we must die or live. If we
win, we own the world, and if we lose, we have time to escape. If we do nothing, Sultan
Masud will inform the governors against us. Today we are starving, according to the
reports we have received, they are starving. We have to keep our children and our
families away (Ekayev, 2016: 43).

This speech is important in terms of revealing the situation between existence and
non-existence of the Seljuks. In addition, for the students, learning from Chaghri Beg
personally under what conditions the state was established by fighting helps them to get to
know this period. When the textbook on the Dandanagan War was examined, the numbers of
the army were given first and it was stated that the war was fought "on the Dandanaqgan sides"
in May 1040. Looking at the results of the war, it is stated that the Ghaznavids were defeated
and the Seljuks entered the process of nationalization. Subsequently, the issues including the
Merv congress, the conquest of Iran, Seljuk-Abbasid relations, and the Battle of Kapetron were
explained in detail by referring to Ibn al-Athir.

The Seljuks' orientation towards the west is attributed to two reasons in the textbook.
"The first is to save the Abbasid Caliphate from the Buwayhids and Fatimids and to save the
Islamic world from its current situation. The second is to strengthen the struggles against
Byzantium." (Ekayev, 2016: 51). Seljuks were shown as the protector of the Islamic world
against Byzantium and as the savior of the Islamic world from the situation it was in.
Additionally, it was then stated that the Abbasid Caliph gave Tughril Beg the title of “sultan of
the East and the West” or “sultan of the seven climates”.

The textbook focused quite a lot on the period of Sultan Alp Arslan. It has been
announced that many places, including Kars and Ani, were conquered. It was stated that
Sultan Alp Arslan continued the politics of Tughril Beg. In the book, it is stated that Alp Arslan
had a desire to convert from Fatimids to Sunni Islam and therefore he set out on Egypt
expedition. However, it is stated that he gave up when he learned that the Byzantine armies
had arrived. The thoughts of Ibn-i al-Athir on the Battle of Manzikert were explained. The book
does not deal with the causes of the war but considers the activities of the ambassadors. The
historical speech Alp Arslan gave before the Battle of Manzikert was conveyed as follows in
his own expression. "Alp Arslan: whoever wants to go, let him go. Because there is no ruler
who gives orders or forbids them. | will fight patiently for Allah. If | survive, it is a blessing from
Allah. If | die, let my son Melikshah reign’’ (Ekayev, 2016: 57). This war was described by saying
"Alp Arslan defeated the integrated Byzantine army in the war that took place on 26 August
1071".

Considering the results of the Battle of Manzikert, it is seen that an opinion of Faruk
Sumer, a historian from Turkey, is included. According to Sumer, the Battle of Manzikert led
to the conquest of Anatolia by the Turkmens. After this war, Anatolia became the homeland
of the Oghuz Turkmens. It is clearly understood from the statements that are given
importance that Anatolia is a Turkish homeland. In the book, Sultan Alp Arslan is portrayed as’
a wise and prudent person in addition to all the good virtues that exist in the nature of man".
Without giving information about the activities of Sultan Alp Arslan after the Battle of
Manzikert, the period of Sultan Melikshah started. Among the subjects of the Sultan Meliksah
Period, information was given on Kavurt's Rebellion and Suleiman Shah's activities in Anatolia.
In the textbook, the following determination has been made. "In the Seljuk State, the state
had to switch from the army to the civilian. This situation, which started in the last years of
Sultan Tughril Beg, has been firmly established in the period of Melikshah "(Ekayev, 2016: 62).
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It has been explained that the state developed, and the trade and the Silk Road were
revived during the Sultan Melikshah Period. In addition, it was stated that it was possible to
see this situation in coins printed in the name of Alp Arslan and Melikshah. It has been stated
that scholars perceive this period as "a period of justice and growth". As for the developments
after the Melikshah period, it was stated that some emirs, including Melikshah's sons (Sanjar,
Muhammad, Mahmud and Berkiyaruq) and his brother Tutush Beg, were in the struggle for
the throne and focused on Sultan Sanjar. This period has been told since the governorship
years of Sultan Sanjar. It was explained that Sultan Sanjar ascended the throne in 1118, moved
the capital to the city of Merv, and that "trade, economy, architecture and construction
activities" developed in this period. In addition, it is seen that the issues of Qatwan War and
Oghuz Rebellion are explained in detail.

It is possible to see the features of architectural structures in Turkish-Islamic states
together in the image of Sultan Sanjar's tomb in Merv, which is on page 75 of the textbook. In
addition, it is important in terms of showing students the development of architectural
structures of the Seljuk Period.

The reasons for the collapse of the Seljuk State were examined and listed separately.
With the addition of the Battle of Qatwan and the Oghuz Rebellion to these reasons, it was
stated that the state collapsed, and political history issues were terminated. Political history
topics, which lasted 35 pages, were conveyed in an extremely insufficient way in terms of
visuals and without the miniature, fresco etc. of the past. Visually, the potasa of the status of
the Seljuk sultans in Turkmenistan and the Sultan Sanjar Tomb are included in the book. In
terms of measurement and evaluation, only end of topic and end of unit questions were
included. These questions are quite inclusive of Seljuk historical issues. Culture and civilization
topics are covered in a separate unit that includes all subjects in general. There is no reading
text in the book.

Seljuks in Iraq Secondary School Textbooks

Iraq is both a state that was under the sovereignty of the Great Seljuk State and a
geography that hosted the Iraqi Seljuk State with the Zengids and Beyteginds atabeyliks, which
are the remnants of the Seljuks. As far as the Iraq education system is concerned, it includes
primary school grades 1-6 secondary school 7-9 grades, and high school 10-11 grades
(“University of Babylon”, 2021). When the secondary school textbooks of the Republic of Iraq
are examined, the Seljuks are included in the textbook called “Arabic Islamic History”, which
is taught in the 8th grades of secondary school. The scope of the textbook consists of the
history of the Islamic State of Andalusia since the emergence of Islam. In the textbook, the
Seljuks are not explained under a separate heading like other textbooks. In the book, Seljuk
history is mentioned in a paragraph within the “Abbasid Period”. It is extremely insufficient
for students to leave a paragraph on the Great Seljuk and the remnant states, which constitute
the two centuries-old period of Iraqg history. In addition, the fact that each sentence in the
paragraph contains a different subject has caused the connection between the sentences to
be deconstructed.

In the textbook, it is seen that Seljuk historical subjects are explained under the title of
“Seljuk Rulein Irag 1055-1193”. The history of the Buwayhids is explained in the subject before
the Seljuks. The book does not contain any information on the origin of the Seljuks, the
nationalization process, and the geography in which it was founded and spread. It was given
the image of an invading power and it was stated that the Seljuks started to dominate Iraq in
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1055. It is stated in the textbook that the Seljuk administration “continued the political and
economic policies of the Buwayhids in Iraq”. The end of the Buwayhids and Abbasid-Seljuk
relations were not included.

Regarding the Battle of Manzikert it was stated that the Byzantine Empire attacked the
Islamic world and the Seljuks defeated them in the Malazgirt Plain in 1071. The book does not
focus on the importance and consequences of the Battle of Malazgirt, and then the
information that the Crusaders were seen on the coasts of Syria and the Eastern
Mediterranean are included. The struggle of the Seljuks with the Crusaders and the knowledge
of what the goals of the Crusaders were not included. It was emphasized that "Crusaders were
expelled" thanks to “Arab-Islamic resistance” in the subject of Ayyubids, which is the next
issue. However, the struggle of the Turkish states such as the Zangids, the Danishmends, the
Turkey Seljuks and the Mamluks, who fought against the Crusaders, was not included. It is
possible to see this situation as an attempt to bring national identity to the fore.

The following point has been stated briefly on the termination of the Seljuks'
domination in Iraqg. “When it came to the end of the Seljuk rule in Iraq, it was in the hands of
the Caliph al-Nasir-Lidinillah. Year 1193” (Tawfiq, 2017: 80). As it can be understood from the
statements, the Seljuk history is ended by giving the information that the Seljuk rule in Iraq is
now in the hands of the Caliph. It is possible to say that when the textbook is examined about
the Seljuks, there is no positive impression of Seljuks except for the Battle of Manzikert, and
almost all of the important developments are not mentioned. The name of a single Seljuk
sultan was not included in the textbook. Therefore, it is impossible for the students to have
enough information about the Seljuks. In the textbook, there is no visual or reading part on
the history of Seljuks. As measurement and evaluation, it is seen that Seljuks are mentioned
only in a matching question in the end of unit evaluation. Information was given on the
subjects of culture and civilization, on Islamic civilization. Information about Islamic civilization
in general has been given on culture and civilization issues.

Seljuks in Turkey Secondary School Textbooks

Turkey is a country that is the continuation of the Turkey Seljuk State, which is one of
the remnant states of the Great Seljuk State. This phenomenon is understood from the
uninterrupted presence of the people of the Turkish Seljuk State, founded by the same
dynasty, up to the present day. Considering the Turkey education system, it includes primary
school 1-4 grades, secondary school 5-8 grades, and high school 9-12 grades. Among the
secondary school history textbooks, it is seen that the “Sosyal Bilgiler 6” textbook, which is
taught to the 6th grades of secondary school, includes Seljuk history subjects. In the textbook,
the subjects of Seljuk history are explained under the title of Great Seljuk State (1040-1157).

There is no information in the book on the establishment process of the Seljuks, their
struggle with the regional states, their relations, and their origin. Therefore, it becomes
difficult for students to learn these subjects. In addition, this situation shows that there is no
integrity in historical issues. The history issues of the Great Seljuk State were started by stating
that the Seljuks won the Battle of Dandanagan. However, there is no information available to
answer the question of why the war was fought. Therefore, the cause-effect relationship that
should have been in scientific history has not been established. The founders of the state are
shown as “Tughril and Chaghri Beg’s”. Looking at the developments of the Tughril Beg period,
it is seen that the chronological flow is disrupted, and the following information is included.
“Chaghri Beg, who organized a military expedition to Anatolia, convinced his brother Tughril

Turkish History Education Journal, October 2021, 10(2), 1-20




Teaching of Great Seljuk history subjects in secondary school history textbooks

Beg to settle here” (Yildirnm, Kaplan, Kuru and Yilmaz, 2020: 80). In the sources related to
Seljuk history, there is information that Cagri Bey organized a military expedition to Anatolia
between 1016 and 1021 (Kéymen, 2016, 106; Turan 2016, p. 34; Sevim and Mercil, 2020: p.
24). Therefore, it is not a development that concerns the aftermath of the Battle of
Dandanagan. In addition, it will make this subject more understandable if this development
before the Battle of Dandanakan is reflected in the post-war period, in a related and
explanatory way.

It has been stated that Tughril Beg rescued the Abbasid Caliphate from the Byzantine
and Fatimids oppression and thus Tughril Beg was given the title of “protector of the east and
the west” by the Caliph. It is mentioned in the sources that is given the title of “melik'll
mashrik and ve'l maghrip”, which means "the sultan of the east and the west", not the
"protector" of this title (Turan, 2009: 135; Kafesoglu, 1972: 39; Turan, 2016: 86). Since the
word "melik", which means ruler of a place, also has the protective meaning of that property,
this should be clearly stated. It is seen that the Battle of Kapetron, which should take place
before the relations with the Abbasids, is described after the relations with the Abbasids, in a
disconnected way from the chronological flow. The Battle of Kapetron was explained with
Tughril Beg's narration and it was stated that the Seljuks won this war and "the gate of Anatolia
was opened".

In the book, the “threat of the Abbasids by the Fatimids” is shown as the reason for
Sultan Alp Arslan's campaign against the Fatimids. But the reason for this expedition is not
only because of the threat of the Fatimids, the Abbasids. Considering the period, the Seljuk
estates are under threat from the Fatimid and the Batinis. Therefore, the reason for this
expedition is not only the threat of the Abbasids. When the textbook on the Manzikert War
was examined, this war was described with Alp Arslan's own narration on a visual prepared by
the commission. In this image contained in the textbook, Sultan Alp Arslan is depicted as a
pioneer commander and hero who defeated armies outnumbered by himself. In the text
contained in the image, this battle was personally described by Sultan Alp Arslan and the
results of the battle were listed in the articles. Sultan Alp Arslan's own narrative, the results of
the war and the combination of the visual made this topic more understandable.

The "Let's read and learn" section was created in the textbook and the speeches in the
presence of Alp Arslan after the Byzantine Emperor Roman Diogenes were captured were
explained. This dialogue was conveyed by the narration of Sultan Alp Arslan and Roman
Diogenes. In this respect, it is possible to say that the textbook makes a proper transfer in
terms of understanding the subject and entering the world of thought of rulers. It is seen that
the Melikshah Period is described with very little information. Explaining the most glorious
period of the state with such little information is insufficient for students. It has been stated
that the places up to Izmit in Anatolia were taken. The borders reached are stated as follows.
“The Melikshah Period was the brightest and most powerful period in which the borders of
the state expanded from Central Asia in the east to the Marmora and Aegean Sea in the west,
from the Aral Lake in the north to the Arabian Sea in the south” (Yildirim et al., 2019: 83). The
book does not include the conquest movements of the state outside of Anatolia, including the
issue of the Batinis.

There are only the following statements in the textbook on the weakening and collapse
of the Seljuk State. "Some events after Sultan Melikshah weakened the Seljuk State. The Great
Seljuk State, which was defeated in the Battle of Qatwan with the Karahitans during the Sultan
Sanjar Period, entered the process of collapse. With the death of Sultan Sanjar in 1157, the
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Great Seljuk State collapsed and left the stage of history” (Yildirnm et al., 2019: 83). The fact
that a 65-year period from the death of Sultan Melikshah (1092) until the death of Sultan
Sanjar (1157) is told in this way, and the absence of even basic subjects such as the Oghuz
Rebellion, especially Berkiyarug and Muhammad Tapar, causes students not to learn these
subjects completely. This is seen not only in the Turkey secondary school textbook, but also in
the history textbooks of other states except Turkmenistan. Therefore, it is possible to say that
this is a shortcoming when it is considered that it constituted an important part of Seljuk
history in these periods. In addition, this situation shows that historical subjects are
transferred disproportionately in the textbooks.

The reading piece on Nizamulmulk and Nizamiye Madrasahs, which is located on page
83 of the textbook, was supplemented with a representative visual and increased the
catchiness. In addition, with the information it contains on Nizamiye Madrasabhs, it has helped
students to get to know this educational institution.

The information on the Seljuks in the analyzed textbook is sufficient when considering
the cognitive level of the students (middle school 6th grade). But it should be developed with
inclusive statements. Due to the fact that the subjects are told superficially, there are
disconnections in the transition between subjects. The textbook includes a map that visually
shows the Seljuk boundaries, representative pictures of some sultans, wall painting with
double-headed eagle figures, and representative scenes during the war. As a part of reading,
it seems that there are more parts of reading than in other books. The assessment and
evaluation also include preparation, end of topic and end of unit questions. In addition, these
guestions were asked to students in true-false, gap filling, multiple choice, and matching
guestion types and it is quite inclusive.

In the textbooks examined in the study, “Great Seljuk Sultans”, “Great Seljuk History
Important Developments” and “On the Great Seljuk State; Information on the status of
Civilization Subjects, Measurements and Evaluation, Images and Reading Pieces” is given in
Table 1, Table 2 and Table 3.

Table 1

Sultans of the Great Seljuk State in Textbooks

Azerbaijan Iran Iraq Turkmenistan  Turkey
Seljuk Beg v - - v -
Arslan Yabgu - - = v =
Chaghri Beg v - - v v
Tughril Beg v v - v v
Alp Arslan v v = v v
Melikshah v v - v v
Berkiyaruq - - = v =
Muhammad Tapar - - = Vv =

Sanjar v v = Y/ v

Most of the Seljuk rulers are included in the textbooks of Turkmenistan, Turkey, Iran
and Azerbaijan. The fact that the Seljuk rulers are not included in the Iragi textbook is both a
deficiency and caused the students not to recognize historically important figures.
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Table 2
Important Developments in the History of the Great Seljuk
Azerbaijan Iran Irag Turkmenistan Turkey

Dandanagan War v v - v v
Kapetron War - - - v v
The demolition of - - - V4 V4
the Buwayhi State
Manzikert War v v v v v
Assassins (Batinis) - v - N4 -
Qatwan War - > - v v
Oghuz Rebellion - V4 - N4 -

Azerbaijan and Irag textbooks were quite limited compared to Turkey, Iran and
Turkmenistan textbooks due to the fact that they did not convey a large part of the important
developments experienced in the Great Seljuk period.

Table 3

On the Great Seljuk State in Textbooks; Topics of Civilization, Measurement-Evaluation,
Visuals, Preparation Questions and Reading Passages

Azerbaijan Iran Irag Turkmenistan Turkey

Visuals v v - v v
Preparation Vv = - = v
Questions

Reading Parts - v - - v
Measurement N4 v Vi Vv v
Questions

Topics of v V4 - v v
Civilizations

While Turkey and Turkmenistan textbooks on Seljuk civilization included important
developments, Iraq, Azerbaijan and Iran textbooks did not focus on this subject sufficiently.
Therefore, it is possible that the students learned less about Seljuk civilization. In terms of
evaluation questions and visuals, including preparation questions, the Turkey textbook is
more developed than other textbooks. This development shows itself both in terms of
diversity and in the quality of the images and questions.

Results

In the textbooks examined, it is possible to say that the subjects of Seljuk history are
discussed in detail in textbooks of other countries other than Irag. There is no information on
the establishment process of the Seljuks in Turkey, Iraq and Iran textbooks. It is seen that the
Battle of Dandanaqan, which had an important place in the foundation of the Seljuks, was not
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mentioned in the Iraq textbook, it was mentioned superficially in the textbooks of Turkey, Iran
and Azerbaijan, and is widely described in the Turkmenistan textbook. It is realized that the
developments of the Tughril Beg period are outlined in other textbooks except Turkmenistan
and are mentioned in a sentence in the Iraqgi textbook. When the textbooks on Sultan Alp
Arslan and the Battle of Manzikert are examined, there are positive statements, and it is seen
that other books, except the Iraq textbook, are emphasized. The common discourse of the
textbooks is that ‘the Battle of Manzikert is an important development and success for the
Muslim world’. It is understood that the developments of the Melikshah period are not
included in the Iragi textbook, that Nizam al-Mulk was brought to the fore during this period
in the Iran textbook, and that it is mentioned in other books with its outlines. The common
discourse of other textbooks other than Iraq on this period is that it is “the brightest period of
the Seljuks”.

It is stated that the subject of the Interregnum Period of the Great Seljuk State is widely
included in the Turkmenistan textbook, it is not mentioned in the Iragi textbook, and in other
textbooks only the state has been fighting for the throne. It is seen that the Sultan Sanjar
Period is not included in the Irag textbook, it is discussed in detail in the Turkmenistan
textbook, and it is included in the other books very superficially. Looking at the textbooks on
the Qatwan War and the Oghuz Rebellion, it is observed that Irag and Azerbaijan are not
included in the textbooks, only the Oghuz Rebellion is mentioned in the Iranian textbook, only
the Qatwan War is mentioned in the Turkish textbook, and both developments are widely
included in the Turkmenistan textbook. The following conclusions were reached in the images
in the narrative of the Great Seljuk history subjects in the textbooks.

In the Azerbaijan textbook, there is a positive adoption and ownership of the Seljuks
in the "expression of Seljuk history subjects". This adoption manifests itself even more in
issues such as the Battle of Manzikert against the Christian world. Similar results were reached
in the study conducted by Refik Turan, which had been mentioned earlier. Due to the wide
scope of the mentioned study, this situation has been more clearly identified and it is
described as follows: While the heroism of the Turkish rulers is reflected in historical matters,
the services of the rulers to the Turkish and Islamic world are also conveyed in a way that
comes to the fore (Turan, 2018: 89). These services of the rulers show themselves most
notably in the narrative of Great Seljuk history.

In the Iraqi textbook, it is seen that the Arab origin states such as the Abbasids and the
Umayyads are widely included, while historical subjects such as the Buwayhids and the Seljuks
are confined to one paragraph and important developments are not included. Therefore, in a
general sense, it is possible to determine that “religious and national identity”” is brought to
the fore, as can be seen from the expression “Arab-Islamic resistance’ in the struggle against
the Crusaders. Religious and national images are not only valid in Iraq history textbooks, but
also in the textbooks of another Arab state, Syria. In the study conducted by Yenal Goksun on
Syrian history textbooks, no conclusion was reached directly for the Seljuks, but Goéksun
reached the following conclusion in general: “Secular Arab nationalism, which defines the
Arab countries as a social and cultural whole, has dominated the Syrian history textbooks”
(Goksun, 2018: 501). It is possible to see the reason for this situation as the effect of the Arab
nationalism that has developed in the country since Syria gained its independence (1946) and
the nationalist attitude supported by the state during the Arab-Israel Wars.

In terms of images, the Turkish textbook included statements such as "the expedition

against the Fatimids threatening the Abbasids", "the Abbasid caliph was rescued from the
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Fatimids and Byzantine oppression" and Tugrul Bey was given the title of "the protector of the
east and the west". With these expressions, it is seen that the image of the protector and
defender of Islam and the history of the Great Seljuk are explained. In addition, the
Turkishization of Anatolia is included in the expressions that contain national images with a
positive appropriation, though partially.

When the Turkmenistan textbook is examined, it is seen that the Seljuks are described
with a national attitude, both in the titles and in the content. It is also possible to see even
when the names of states, sultans or meliks are mentioned. For example, the names of the
Seljuk Sultans were mentioned by names such as “Tughril Beg Turkmen” and “Seljuk Beg
Turkmen”. The Oghuz Yabgu State with the Gok-Tengri belief was referred to as the "Great
Oghuz Turkmen State" and the Mamluks founded by the Kipchak Turks as the "Mamluk
Turkmen State". This indicates that national images have found a very wide place in the
narrative of the textbook.

As in the narrative of the Battle of Manzikert in the Iranian textbook, positive
statements were found about the Seljuks from time to time. However, it is seen that viziers
such as Nizamulmilk are tried to be brought to the fore in order to bring the "national
identity" to the foreground, and the Batinis are emphasized in order to bring the "religious
identity" to the fore. In the study on Iranian history textbooks by Mehmet Batan, it was stated
that Iranian viziers had a great share in the expansion of the Great Seljuk State and its
transformation into an empire. Another study of Iran history textbooks, the work of Hiilya
Celik and Muhammad Bilal Celik, was removed from the textbooks as a result of the melting
down of the states established in this geography within Iran's own cultural identity. These
results show that national images against the outside and religious identity against the inside
are emphasized in Iran textbooks.

In the study conducted by Selim Tezcan, Mehmet Sadik Giir and Alper Saribas on the
history textbooks of Israel in the geography of the Great Seljuks today, the activities of the
Great Seljuks and their remaining states in the Near East and their struggle with the Crusaders
were tried to be revealed and some important results were reached. It has been transferred
from the textbooks written in Hebrew that the attitude of the Seljuks towards the Christians
after the conquest of Palestine (1071) caused the Crusades to begin. But the Crusaders '
military expeditions have many reasons, including social, political, economic and religious.
Thus, it is not right to reduce the reason for these expeditions only to the Seljuks. In textbooks
written in Arabic for Palestinians, there was no negative image of Seljuks and remnant states
(Tezcan, Gur and Saribas, 2017: p. 126). From these results in the study, it can be said that
while the Great Seljuks and the rest of the states are included as foreigners in the Hebrew
textbooks, as in the Iragi and Syrian history textbooks, such an attitude is not found in the
textbooks written in Arabic.

When we look at the examined textbooks in terms of educational order, it is seen that
there are more various visuals related to the subjects in the textbooks of Turkey and
Azerbaijan. It has been determined that the visuals in the Turkmenistan and Iran textbooks
are insufficient and have no connection with the texts. Similarly, in the evaluation questions
on the Seljuks, the comprehensiveness and diversity of the questions in the Azerbaijan and
Turkey textbooks is high. Looking at textbooks in general, apart from some basic topics such
as the Battle of Malazgirt, differences in the information and images given in both the topics
mentioned and the topics mentioned are noticeable. It can be said that the main reason for
this situation is that the textbooks are taught in different classes of secondary schools, the
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perspective of the countries towards the Seljuks and the national history understanding. As a
matter of fact, to the extent of its importance, it is seen that it is possible to develop the
narrative of the Great Seljuk history in textbooks in accordance with the original and to reach
the ideal one.

Contribution Rate Statement: All authors contributed to the preparation and revision of the
article.

Conflict of Interest Statement: Article authors have no conflict of interest with any
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Ulusal tarih anlayisindan dolayi devletler tarih ders kitaplarinda 6nceligi kendi milli tarihleri tGzerine
vermektedir. Ancak ortak gecmise sahip, birbiriyle baglantili ve bolgesel anlamda yakin milletlerin
tarihi olarak benzer yanlari ve ortak ge¢misleri bulunmaktadir. Bu olguyu kolaylastiran bir 6ge de
blyilik cografyalara egemen olan tarihteki biytk devletlerdir. Bu anlamda Bliylk Selguklu Devleti
gerek Tirk tarihinde gerekse kuruldugu ve hakimiyeti altindaki cografyada anilan bir devlet olma
dzelligine sahiptir. Bu calismada giiniimiizde Selguklu cografyasinda yer alan iran, Azerbaycan,
Tlirkmenistan, Irak ve Tirkiye ortaokullarinda yakin tarihlerde okutulan tarih ve sosyal bilgiler ders
kitaplarindaki Selguklu tarihi konularinin igerik olarak analizi amaglanmistir. Arastirmada sosyal
bilimlerde yaygin olarak kullanilan betimsel tarama yontemi kullanilmistir. Biylik Selguklu
Devleti’nin tarihi konulari donemlere ayrilarak ders kitaplari arasinda karsilastirma yapilmistir. Ders
kitaplarinda Buyiik Selguklu tarihi tizerine; hangi konulara deginildigi ve belirtilenlerin nasil bir imaj
ile tasvir edildigi Gzerinde durulmustur. Tarihi konularin pekismesi ve 06grencilerin basari
Olcimlerinin yapildig sorulara yer verilmis mi, 6grencinin tarihi konulari daha iyi anlayabilecegi
okuma parcalarina ve gorsellere yer verilmis mi vb. sorularin cevaplari bulunmaya cahsiimistir.
Calismada elde edilen bulgular tablolastiriimistir. Calismanin sonucunda; Malazgirt Savasi gibi bazi
temel konularin disinda yer alan bilgilerde, (izerinde durulan konularda ve ders kitaplarinin
Ogretimsel diizeninde farkhliklar gbze carpmaktadir.

Anahtar Kelimeler: tarih egitimi, ders kitaplari, Blyuk Selcuklu Devleti, ortaokul, imge

Giris

Egitim basta olmak Uzere hayatin bircok alaninda devletlerin bazi temel goérevleri
vardir. Bu gorevlerden biri de glinimiize degin elde edilen bilgilerin yeni kusaklara nesnel
olarak aktarilmasini saglama ve 6grenilen bilgilerin yardimiyla bireyin evreni, dogayi, kendisini
ve diger insanlari tanimalarina olanak saglamaktir (Mozakoglu, 2020: 122). Bu slirecte egitim
kurumlari 6n planda yer almaktadir. Glinimiz dinyasinda egitim kurumlari, bilim dallarina
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gore farkli olmakla birlikte 6grencilerin ellerinde bulundurabilecegi kapsami genis ders
kitaplari ve yardimci materyaller Gzerinden egitim gerceklestirmektedir. Tarih biliminde ve
egitiminde ise bu durum diger sosyal alanlarda oldugu gibi en cok tercih edilen yontemdir.
Verilen bu egitiminin amaci ise insanlara tarihini, degerlerini, toplumunu taniyan ve
benimseyen iyi vatandaslarin yetismesini saglamaktir (Demircioglu, 2008: 75).

Tarih egitiminin temelde amaglari bu sekildeyken tarih egitimine yansiyan ulusal tarih
anlayisindaki durum kismen farklidir. Ulusal tarih anlayisi tim insanligin tarihini olumlu ve
sahiplenici degildir. Bunun nedeni tarihte mensubu olunan devlet biz, mensubu olunmayan
devletlerin ise 6teki olarak gosterile gelmesidir. Ayni sekilde modern devletlerin kurulmasinda
ve gelisiminde insa edilen ulusal tarih anlayisinda ise “ulus” bizi temsil ederken disarda kalanlar
oteki olarak tanimlanmistir (Simsek, 2018: s. iii). Oteki olarak gosterilenlerde haliyle hep
kétilenmistir. Oteki algisini yikmak ve baris¢i bir anlayis ile tarihi konularin aktarimini
saglamak icin UNESCO gibi bazi uluslararasi kurum ve kuruluslar ¢caba harcamislardir. Ornegin
UNESCO’nun oncusli goriilen Cooperation Intellectuelle komisyonu, milletlerin birbirine kin ve
intikam beslemelerine sebep olacak unsurlarin tarih ders kitaplarindan g¢ikarilmasini 6nermis
ve bu konuda dikkat edilecek hususlari 6 noktada belirtmistir. Bu noktalar sunlardir:

e Sadece gergek olan olaylari yazmak,

o Herkes tarafindan kabul edilen hukuk prensipleri disinda bir devletin
suglulugu ve sugsuzlugu hakkinda kesin hikiim vermemek,

e Yabanci bir millete karsi dogrudan ya da dolayh olarak nefret, kin ve intikam
hislerini asilayacak sézler kullanmamak,

e Savaslar hakkinda butiin gergekleri séylemek, savasin zararh niteligi, felaketli
sonuglari hakkinda agiklamalar yapmak, savasin getirdigi barisin devamli bir
baris olamayacagi fikrini agilamak,

e Milletler arasindaki iliskileri baris yoluyla ¢6zmeye c¢alisan orgitlerden
sOz etmek,

e Sosyal, ahlaki, askeri erdemleri yalniz bir millete indirgememektir (Ata ve
Safran, 1996: 1-2).

Turkiye'de ise gerek barisci bir tarih anlayisina katki saglamak gerekse diinyada Tirk
imajini ortaya koyma adina Tirkiye ve yabanci devletlerin tarih ders kitaplarinda tarihi
konularin 6gretimine yonelik dnemli calismalar bulunmaktadir. Bunlardan birisi editorligin
Ahmet Simsek’in yaptig1 “Diinyada Tiirk imaji” baslikl calisma otuz sekiz devletin tarih ders
kitaplarinda Tirk imajini ortaya koymaktadir. Tirk tarihi icerisinde dnemli bir yeri olan Bliyik
Selcuklular Uzerine ise ortaokul dizeyi ders kitaplarinda Selcuklu tarihi 6gretiminin nasil
oldugu Gzerine dogrudan dogruya bircok devletin ders kitabina erisilerek karsilastiriimali bir
calisma yapilmamistir. Tek bir devletin tarih ders kitaplari incelemelerinde ise Selcuklu
tarihinin hem imaj hem de ders kitaplarinda 6gretimi ilisigi oldugu 6lciide bazi calismalarda
yerini almistir. Bu ¢alismalar tzerine kisaca bilgi vermenin faydali olacagi gériilmektedir.

Refik Turan tarafindan yapilan “Azerbaycan Lise Tarih Ders Kitaplarinda Tiirk imaji”
baslikli ¢alismanin bir boliminde Bilyik Selcuklu tarihi konularinin Azerbaycan ders
kitaplarinda incelemesi yapilmistir. iran tarih ders kitaplari tizerine yapilan ¢alismalardan birisi
Hiilya Celik ve Muhammed Bilal Celik tarafindan yapilan “iran islam Cumhuriyeti Lise Tarih
Ders Kitaplarinda Tiirk imaji” adli makaledir. Bu makalede oldukga kisa bir sekilde iran ders
kitaplarinda Biiyiik Selcuklu imaji (izerine bilgi verilmistir. Yine iran tarih ders kitaplari (izerine
oldukga kapsamli bir calismada Mehmet Batan tarafindan yapilan “iran islam Cumbhuriyeti ilk

Turkish History Education Journal, October 2021, 10(2), 1-20




KURT & TURAN

ve Ortadgretim Ders Kitaplarinda Tiirkler ve Tiirk imaji” bashkli yiiksek lisans tezidir. Bu tezde
Batan, iran ders kitaplarinda Tiirk imajini tespit etmeye calismistir. Calisma oldukc¢a kapsamli
olmakla birlikte Selguklular dahil iran cografyasinda kurulan Tiirk devletleri ile Osmanlilar ve
Turkiye lzerine imaji da ihtiva etmektedir. Tirkiye tarih ders kitaplarinda ise Selcuklular
lizerine Mehmet Suat Bal tarafindan yapilan “Tirkiye’de Selcuklu Tarihi Ogretiminin Tarih
Dersi Programi, Tarih Dersi Kitabi ve Orta Ogretim Tarih Ogretmenleri Gorisleri Cercevesinde
incelenmesi” baslikli makaledir. Bu makale Tiirkiye’de ortaokul, lise ve Universite diizeyi
Selguklu tarihi 6gretimi Gzerine kapsaml bir ¢galismanin methal kismini olusturmustur.

Guniumizde Selguklu cografyasinda yer alan israil Devleti’nin tarih ders kitaplari
lizerine Selim Tezcan, Mehmet Sadik Giir ve Alper Saribas tarafindan yapilan “israil Tarih Ders
Kitaplarinin (1948-2014) Goziinden Selguklular: Filistin-Kudis Hakimiyetleri ve Hagh Seferleri
ile Cihat Hareketinin Baslangicindaki Rolleri” baslikli calismada, Blyik Selguklu ve bakiyesi
devletlerin Yakindogu’daki faaliyetleri, Haclilar ve Fatimiler ile olan miicadeleleri israil’in
kurulusundan 2014 yilina degin ders kitaplarinda incelenmistir. Calismada oldukga uzun bir
zaman diliminin ders kitaplarinin incelemesi yapildigi igin donemsel olarak Selguklularin ders
kitaplarinda nasil yer aldigini da ortaya koymasi bakimindan énemlidir. Belirtilen bu ¢alismalar
Selguklu tarihi 6gretimi konusunda 6nemli adimlar olmuslar ve kendilerinden sonra yapilan
¢alismalari etkilemislerdir.

Genel olarak bakildiginda ise Blylk Selguklu tarihi konularinin 6gretimi énem arz
etmektedir. Clinkl herhangi bir cag ayrimi olmaksizin Tiirk ve diinya tarihi Gzerine bakildiginda
blylk cografyalara egemen olan devletlerden birisinin Bliylk Selcuklu Devleti oldugu
goritlmektedir. Selguklularin hakimiyet cografyasina bakildiginda doguda Orta Asya’dan batida
Ege ve Akdeniz sahillerine kadar kuzeyde Aral G6lu ve Hazar Denizi, Kafkasya ve Karadeniz’e,
glineyde Arabistan Yarimadasi dahil Umman Denizi'ne kadar uzandigi gorilmektedir”
(Koymen, 2004: 1). Belirtilen bu cografyada glinimizde yaklasik yirmi kiisur devlet ve 6zerk
bolge yer almaktadir. Dolayisiyla bu devletlerden bazilari ortaokul tarih ve sosyal bilgiler ders
kitaplarinin bir bélimiini Selcuklulara ayirmaktadirlar. Uzerinde durulan bu ¢alismada ise
Selcuklu cografyasinda giinimiizde yer alan Azerbaycan, iran, Tirkmenistan, Irak ve
Turkiye’de ortaokul diizeyi okullarda Buiyik Selguklu tarihi konularinin 6gretiminin nasil oldugu
ve naslil bir imaj ile konulari aktardiklari ortaya konulmaya ¢alisiimistir.

Yontem

Arastirma Modeli

Bu calismada tarih egitimi arastirmalarinda yaygin olarak kullanilan nitel arastirma
usullerinden olan betimsel tarama yontemi kullanilmistir. Nitel arastirma, algi ve durumlarin
dogal ortamda olduklari gibi gézlenmesine odaklanan arastirma tiirii olmakla beraber sosyal
gercege ve probleme yorumlayici ve dogal olarak yaklasir ve birden fazla teknik kullanir (Balci,
2018: 304). Bu teknikler, dokliiman analizi, gozlem, goériisme vs. cesitli metotlardan
olusmaktadir. Betimsel tarama yontemi ise eldeki verileri dikkatli ve eksiksiz bir sekilde
tanimlamamizi saglar. Ayrica olgunun cesitli yonlerini ve aradaki iliskileri detayh bir sekilde
analiz ederek olduklari sekliyle gostermemizi saglamaktadir (Buylikoztiirk vd., 2019: 24).

Evren ve Orneklem
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Calismanin evrenini, Biyik Selguklu cografyasinda giinimiizde yer alan iran,
Azerbaycan, Tirkiye, Tlirkmenistan ve Irak’ta yakin tarihlerde (2013 ve sonrasi) ortaokullarda
okutulan tarih ve sosyal bilgiler ders kitaplari olusturmaktadir. Calismanin érneklem grubu,
Blyuik Selguklu tarihi konularini iceren ortaokul tarih ve sosyal bilgiler ders kitaplaridir.

incelemesi yapilan ders kitaplari:

e Tirkiye: Cengiz Yildirnm, Fatih Kaplan, Hayriye Kuru ve Mukaddes Yilmaz, Sosyal Bilgiler
6, MillT Egitim Bakanligi, Ankara, 2019.

e Azerbaycan: Yakub Mamudlu, Leyla Hiliseynova, Babek Xubyarov, Sabir Agayev, Sebil
Behremova ve Hacer Alisova, Umumi Tarix 7, Azerbaycan Cumhuriyeti Egitim Bakanligl,
Bakii, 2018.

e Tirkmenistan: Asker Ekayev, Tlirkmenistan’in Tarihi 8, Tirkmenistan Devlet Yayinlari,
Askabat, 2016.

e Irak: Taha Tevfik isra, Arap islam Tarihi, Irak Cumhuriyeti Egitim Bakanlig Mifredat
Genel Midurltgil, Bagdat, 2017.

e iran:Mesut Javadian, Abdulresul Khairandish, Muhammed Ali Alavi Kia, Cevad Abbasi,
Toobi Fazeli, Fehime Farahman ve Hasmetullah Salimi, iran ve Diinya Tarihi 1, iran Ders
Kitabi Yayincilik, Tahran, 2013.

Ders kitaplari lGizerinden yiritilen bu ¢alisma etik kurul onayi gerektirmemektedir.
Verilerin Toplanmasi ve Analizi

Calismanin verileri Tiirkiye, iran, Tiirkmenistan, Azerbaycan ve Irak’ta yer alan ortaokul
diizeyi okullarin tarih ve sosyal bilgiler ders kitaplarindan elde edilmistir. Tiirkmenistan ve iran
tarih ders kitaplarina, Tirkmenistan ve iran’da egitimini tamamlamis bireylerin araciligiyla
ulasiimistir. Azerbaycan, Irak ve Tirkiye ders kitaplarina ise bireysel olarak ulagilmistir. Irak ve
iran ders kitaplarinin Tiirkge cevirisi Yazar 1 tarafindan yapilmistir. Ders kitaplarindaki verilerin
incelenmesinde ise dokiiman analizi metodu kullanilmistir. Dokiiman analizi; basili, elektronik
kaynaklari ve belgeleri incelemek ve yorumlamak igin kullanilan sistemli bir yéntemdir. Nitel
arastirmalarda kullanilan diger yontemlerde oldugu gibi dokiiman analizinde de konular
Uzerinde anlam cikarmak ve anlayis olusturmak verilerin titiz bir sekilde incelenmesini ve
yorumlanmasini gerektirmektedir (Kiral, 2020: 174).

Ders kitaplarinin icerik analizinde, Blyiik Selcuklu tarihi tizerine hangi konulara yer
verildigi, tarihsel anlamda onemli gelismelerin nasil aktarildigi, belirtilen hususlarin neler
oldugu ve konularin hangi basliklar altinda yer aldigi gibi sorularin cevaplari bulunmaya
calisilmistir. Konularin pekismesi ve o6grencilerin konuyu anlamasina ve basari olcimine
yonelik, 6lcme ve degerlendirme agisindan konu sonu ve linite sonu degerlendirme sorularina
yer verilmis mi, donemin sahsiyetleri veya gelismeleri Gizerine 6grencilerin konuyu anlamasina
yardimci olacak okuma parcalarina yer verilmis mi, konulara paralel olarak gorsellere yer
verilmis mi sorularin cevaplari ders kitaplarindan aktariimistir. Elde edilen bulgular her {ilkenin
ayri olacak sekilde ayri basliklar altinda verilmistir. Bilgi yanlisi veya anlamda degisime yol acan
bilgilerin dogru olanlarini ifade etmek icin alaninda yetkin akademik kaynaklar kullaniimistir.
Ders kitaplarinin karsilastirilmasi metin ici akicihgin bozulmamasi icin sonug¢ bélimiinde yer
almistir. Bunun yani sira ders kitaplarinda yer alan dini ve milli imgeler basta olmak lzere
verilmeye c¢aligsilan imgeler yer aldigi konularin ana fikri dogrultusunda tespit edilmeye
calisilmistir. imge, Berger'e gore; baslangicta mevcut olmayan, hayal edilen égeleri gézde
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canlandirma amaci ile yaplilirken ilerleyen siiregte Y'nin X’i nasil gordigini betimleyen bir
duruma gelmistir. Bu durumun nedeni ise bireysellik bilincinin gittikce artan tarih bilinciyle
birlikte gelismesinden kaynaklanmaktadir (Berger, 2020: 10).

Bulgular

Azerbaycan Ortaokul Ders Kitaplarinda Selguklular

Azerbaycan, Blyuk Selcuklu cografyasinin bir boliminl olusturan Kafkas Bolgesi
devletleri arasinda yer almaktadir. Azerbaycan cografyasinin Selcuklular tarafindan fethi
Tugrul Bey ve Sultan Alp Arslan Donemi gelismeleri arasindadir. Glinimizde Azerbaycan
Cumhuriyeti egitim sistemi incelendiginde iptidai tahsilin (ilkokul) 1-4. siniflari, Esas tahsilin
(ortaokul) 5-8. siniflari ve Orta tahsilin (lise) 9-11. siniflari kapsadigi gorilmektedir. Zorunlu
egitim suresi ilk, orta ve lise yillarini icermektedir (Savas, 2009: 274). Azerbaycan Cumhuriyeti
ortaokul ders kitaplarinda Selguklu tarihi konulari, ortaokul 7. siniflarda okutulan “Umumi
Tarix 7” kitabinda yer almaktadir. Ders kitabindaki tarihi konularin bir bolimini “Feodalizm
dogudan basladi” ana baslgl altinda Asya cografyasinin Orta cag tarihi konulari diger
boliminld “Feodalizm Avrupa da” ana bashgl altinda Orta c¢ag Avrupa tarihi konulari
olusturmaktadir. Blylk Selcuklu tarihi konulari “Feodalizm dogudan basladi” boliminde
“Selcuk imparatorlugu” bashgi altinda yer almistir.

Blyuk Selcuklu Devleti tarihine baslanirken ilk olarak Selguklularin mensei lizerine bilgi
verilmektedir. Devletin yoneticilerinin mensei Oguz Yabgu Devleti’'ne dayandirilmakta ve
Selguklular Oguz Yabgu Devleti’nin devami olarak gorilmektedir. Bu konuda su ifadeler yer
almistir: “Muayyen manada bu devleti Oguz Devleti’nin devami olarak gérmek gerekir. Clinki
devleti kuranlarin babalari Oguz Devleti’'nde yasamis, devlet idareciliginin kurallarini burada
ogrenmislerdir’” (Mahmudlu vd., 2018: 48). Selcuklu Devleti’'nin kurulus stireci konusunda ilk
olarak Selcuk Bey’in, Oguz Yabgu Devleti’'ndeki gorevinin subasi oldugu ve Oguz yabgusu ile
arasinin agilmasindan kaynakl olarak Cent sehrine geldigi belirtilmistir. Kitapta, Cent’'ten
Horasan’a goce degin yasanilan gelismeler lzerinde durulmayarak dogrudan Selcuklularin
devlet olarak ortaya ¢ikmasina gegilmistir. Bu konuda su hususlar belirtilmistir: “Selguklular
Horasan’in 6nemli sehirlerinden olan Nisabur’u ele gegirdiler. Tugrul Bey’in dnderliginde 1038
yilinda baskent Nisabur’'da Selcuklu Devleti kuruldu” (Mahmudlu vd., 2018: 48). Ders kitabi;
Selcuklularin devlet olarak kurulus yilini 1038, kurulus yerini ise Nisabur olarak belirtmektedir.

Blyik Selcuklu Devleti'nin devletlesme yolundaki 6nemli adimlardan birisi olan
Dandanakan Savasi su sekilde aktarilmistir: “Gazneliler Horasan’da yeni bir devletin ortaya
cikmasini istemedi. Bundan dolayi da blyik bir ordu ile Selcuklular tizerine yiriduler. Merv
yakinlarindaki Dandanakan adli yerde savasildi. Selcuklu ordusu Gaznelileri darmadagin etti.”
(Mahmudlu vd., 2018: 48). Dandanakan Savasi’nin sonugclari konusunda, Tugrul Bey’e sultan
unvaninin verildigi ve artik fetihlerin Azerbaycan, iran ve Irak’a yonelik yapilacagi belirtilmistir.

Ders kitabinin 48. sayfasindaki Dandanakan Savasi’ni temsili olarak gosteren
minyatlirde askerlerin tuttugu sancagin net olmamasindan kaynakli olarak askerlerin hangi
taraftan oldugu ayirt edilememektedir. Gorsel altinda agiklamanin da yapilmadigi géz 6niine
alindiginda 6grencilerin minyatiirdeki askerleri Gazneliler veya Selcuklular olarak ayirt
etmeleri zorlasmaktadir. Ayrica ders kitabinda savas ile ilgili gorsellerin oldukca fazla oldugu
goze carpan diger bir noktadir.
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Ders kitabinda Selguklularin Azerbaycan’i fethi, Tugrul Bey Donemi fetihleri arasinda
yer almistir. Selguklu ordularinin Hemedan, isfahan, Gilan ve Azerbaycan’a sefer diizenledikleri
belirtiimis olup akabinde Selguklularin, Azerbaycan’da yer alan “Ravendileri, Seddadileri ve
Tiflis Mdusliman emirlerini tebaa ettikleri” belirtilmistir. Selcuklularin Azerbaycan’da
uyguladigi yénetim Uzerine bilgi verilmemistir. Tugrul Bey ile Abbasilerin miinasebetleri
konusunda Biiveyhilere deginilmeden Tugrul Bey’in “isgalini genislettigi” ve Arap Halifeliginin
(Abbasiler) baskenti Bagdat’i ele gegirdigi belirtilmistir. Akabinde Abbasilerin artik Selguklulara
“bagimh oldugu” ve Tugrul Bey’e Dogunun ve Batinin hiikimdari unvaninin verildigi
belirtilmistir. Ancak bu unvanin kim tarafindan ve nigin verildigi belirtiimemis olup muamma
olarak kalmistir.

Ders kitabinda Sultan Alp Arslan “islam’in 15181” olarak nitelenmistir. Bu dénem
konusunda, Tugrul Bey’den sonra Alp Arslan’in tahta ¢iktigi ve onun “Anadolu’ya yayllma”
fikrinde oldugu vurgulanmistir. Bu donemdeki Selcuklu fetihleri olarak; Ani, Tiflis ve Kars
sehirlerinin ele gegirildigi ve daha sonra Anadolu’ya dogru fetihlerin bagladigi aktariimigtir. Bu
durum karsisinda Bizans imparatorunun biyik bir ordu topladigi ve bu orduda “Tirk
asiretlerinin de oldugu” aciklanmistir. Malazgirt Savasi oykiileyici ve gayet sade bir anlatim ile
yer bulmus ve su sekilde aktariimistir:

iki ordu Malazgirt Ovasi’nda karsilasti. Malazgirt Savasi 26 Agustos 1071’de gerceklesti.
Uzlar ve Pegenekler Selguklularin yanina soydaslari oldugu icin gectiler. Bizans
Imparatoru bu vaziyeti gériince cekildi. Alp Arslan firsattan istifade ederek diismanin
lizerine hiicuma gecti. Bizans imparatoru yaralanarak esir diistii (Mahmudlu vd., 2018:
49).

Malazgirt Savasi’nin 6nemi ve sonuglari lizerine kitapta, bu savasin bir doniim noktasi
oldugu ve Dogu Anadolu’nun kalici bir Turk topragi oldugu belirtilmistir. Ayrica Selgcuklularin
Bizans ile savas sonucunda anlasma yaptigi ve bu anlasmada yardimci kuvvet ve vergi
konusunda Bizans ile anlasildig belirtilmistir. Akabinde Abbasi Halifesinin Sultan Alp Arslan’a
“Islam’in Isig1” sanini verdigi vurgulanmistir. Sultan Alp Arslan’in Malazgirt Savasi’ndan sonraki
faaliyetleri hakkinda bilgi verilmeyerek dogrudan Meliksah Donemi’ne gecilmistir. Bu durum

ders kitabinda konular arasi gegiste baglayiciliga yeterince dnem verilmedigini gostermektedir.

Sultan Meliksah’in, Alp Arslan’dan sonra tahta c¢iktigi ve babasi gibi askeri seferlere
devam ettigi belirtilmistir. Bu donemdeki Selcuklu fetihleri konusunda, Konya ile Ankara’nin
ele gecirildigi ve “Suriye’nin isgal edildigi” aciklanmistir. Kutalmis Ogullari ve diger Selguklu
emirleriile Tirkmen beylerinin Anadolu’yu fetihleri, Meliksah adina yapildigi izlenimi verilerek
aktarilmistir. Bu dénemdeki diger bir gelisme olarak baskentin Rey’den isfahan’a tasinmasi
gosterilmistir. Ders kitabinda bu donem Uzerine bazi genel tespitlerde bulunulmustur. Bu
tespitlerde, Sultan Meliksah Donemi’nin “Selcuklularin altin ¢agl” oldugu ve Vezir
Nizamidlmilk'in devleti bu kadar glicli kilmada biyik roli oldugu belirtilmistir. Fakat
Nizamilmilk’'tn devleti glicli kilmada oynadigi rol agciklanmamistir.

Sultan Meliksah Dénemi’nden sonraki Selguklu tarihi konulari “Biiyiik imparatorlugun
Coklsd” bashgr altinda anlatiimistir. Bu dénem, sultanlar ve donemlerindeki gelismeler
Uzerinden degil genel tespitler Gzerinden anlatilmistir. Sultan Meliksah’tan sonra devletin
zayiflamaya basladigi, emirler arasinda i¢ savaslar ve isyanlarin ciktig aciklanmistir. Ders
kitabinda bu nedenlerden dolayr su sonuglarin ortaya ciktig belirtilmistir: “Avrupa
yagmalanmasini dnlemek mimkin olmadi. (Hagh seferleri kastediliyor.) Haglilar, Suriye ve
Filistin’in kiy1 bolgelerini ele gegirerek Kudiis'i ele gegirdi” (Mahmudlu vd., 2018: 51).
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Ders kitabinin 51. sayfasinda yer alan Sultan Sencer gorselinde, Sultan Sencer’in sag
elinde yer alan mimari yapi ile onun doneminde mimari ¢alismalarda dnemli gelismelerin
yapildigi izlenimi 6grencilere verilmistir.

Ders kitabinda basta Berkyaruk ve Muhammed Tapar olmak Uzere Fetret Donemi
Selguklu sultanlari yer almamistir. Dolayisiyla tarihi konularin dogal akisinda kopukluklar goze
carpmakta ve Ogrencilerin bu dénemi tam olarak 6grenmelerini giiclestirmektedir. Sultan
Sencer Dénemi gelismeleri arasinda yer alan Oguz isyani ve Katvan Savasi ders kitabinda yer
almamistir. Bu dénem ve devletin yikilisi yine genel tespitler Gizerinden sdyle aktariimistir:
“Sonuncu Selguklu Sultani Sencer’in hikiimdarliginda, devletin pargalanmasi hizlandi. Onun
arazisinde Kirman, Suriye, Irak ve Anadolu sultanliklari ile Azerbaycan atabeyleri ve Anadolu
beylikleri ortaya cikti” (Mahmudlu vd., 2018: 50). Selcuklularin bakiyesi olan bu devletler
arasinda Harzemsahlar Devleti ve Zengiler dahil atabegliklerin ¢ogu sayilmamis olup bu bariz
bir eksiklik olarak kendisini gostermektedir.

Ders kitabinda, Selguklulara yonelik herhangi bir olumsuz imgeye rastlaniimamistir.
Olumlu mana da bir benimseyis acikca kendisini gostermektedir. Ders kitabi 6grencilerin
pedagojik seviyelerine uygun ve olabildigince genis Olcekten sade bir sekilde konular
anlatilmistir. Fakat Fetret Donemi ile Sultan Sencer Donemi gelismeleri Uzerine verilen
bilgilerin yetersiz oldugu ve belirtilen donemleri 6grencilerin anlamasina yeterince imkan
tanimadigi gorilmektedir. Olcme ve degerlendirme olarak hazirlik sorulari ve {inite sonu
sorulari yer almistir. Gorsel olarak; harita, minyatir ve gliniimizde Turkmenistan’da yer alan
Selcuklu sultanlarinin bustlerinin fotograflarina yer verilmistir. Kitapta, Selcuklular Gzerine
okuma parcgasi bulunmamaktadir. Kiltir ve medeniyet konulari lzerine ders kitabi
incelendiginde “ikta usulli, u¢ komutanlari, 6sir ve ticaret” konulari olduk¢a kisa bicimde
actklanmustir. Kiltiir ve medeniyet lizerine verilen bilgiler yeterli degildir.

iran Ortaokul Ders Kitaplarinda Selguklular

iran, Biyiik Selguklu Devleti’nin dogrudan dogruya kuruldugu cografya olup Merv
haricindeki Nisabur, isfahan ve Rey gibi Selcuklu baskentlerine ev sahipligi yapmuistir. Ayrica
Kirman Selcuklulari gibi Biyiik Selguklu bakiyesi devletlerin merkezi olmus bir cografyadir. iran
egitim sistemi incelendiginde ilkokulun 1-6. siniflari, ortaokulun 7-9. siniflari ve lisenin 10-12.
siniflari kapsadig gorilmektedir (Celik ve Celik, 2018: 249). iran ortaokul diizeyi okullarinin
tarih ders kitaplarina bakildiginda Selcuklu tarihi konularinin ortaokul 8. siniflarda okutulan
“Iran ve Diinya Tarihi 1” kitabinda yer aldigi gériilmektedir. Ders kitabu, ilk cag uygarliklarindan
Safevi Devleti’ne degin olan tarihi konular ile sinirhdir. Selguklu tarihi konulari “islamiyet’in
dogusundan Safevilere” bashkl 5. bolimde yer almistir. Selcuklularin kurulus siireci
konusunda mensei basta olmak lizere herhangi bir bilgi verilmeden “Gaznelilerin etkisiz
politikalari nedeniyle Selcuklularin gliclerini ve topraklarini arttirma firsati bulduklari”
belirtilerek konuya giris yapiimistir. Selcuklularin devletlesmesini, Gaznelilerin icerisinde
bulundugu duruma indirgemek Selcuklularin sarf ettikleri miicadeleleri yok sayma olarak
degerlendirilebilir. Ders kitabinda Selguklularin kurulus sirecinde 6nemli roller Ustlenen
Selcuk Bey, Arslan Yabgu ve Cagri Bey yer almamistir.

Dandanakan Savasi konusunda kitapta su hususlar belirtilmistir: “Nisabur Selcuklularin
eline gectigi icin Gazne Sultani Mesut harekete gecmis ve Selcuklularin Gzerine yirimdastar.
Ancak Dandanakan denilen yerde Selcuklulara yenilmistir” (Javadian, Khair Andish, Alavi Kia,
Abbasi, Fazeli, Farahman & Salimi, 2013: 148). Savasin sonuglari konusunda; Horasan’in artik
Selguklulara gegtigi, Tugrul Bey’in “padisah” oldugu ve merkezi Nisabur olmak tzere Tugrul
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Bey’in kendi adina hutbe okutup, sikke bastirdigi belirtilmistir. Ders kitabinda, Tugrul Bey’in
hakimiyetini mesrulastirmak icin “Abbasi Halifesinin destegini aradigl” ve ayri bir cimle ile
Tugrul Bey’in iranlilarin yetenegini sahada kullandigi vurgulanmistir. Selcuklularin iran
cografyasini ele gecirmesi konusu, son derece kisa bir sekilde “iran’in orta, bati ve giiney
bolgeleri de Selguklu topraklarina katildi.” denilerek aktarilmistir. Fakat bu bilgi Selguklularin
iran cografyasini fethini aktarmaya yetersizdir. Tugrul Bey’in énde gelen vezirinin “Amidi’l-
milk KGnduari” oldugu belirtilerek bu devlet adami 6n plana c¢ikarilmaktadir. Sultan Alp Arslan
Donemi’nin olumlu bir yaklasim ile anlatildigini séylemek mimkindir. Bu dénem Uzerine
deginilen gelismelere bakildiginda, devletin sinirlarinin Seyhun Nehri’'nden batida Akdeniz’e
ulastigi belirtilmis ve islam’in dogusundan beri iran’da kurulan bir devletin, en genis sinirlari
oldugu agiklanmistir. Bundan dolayr da tarihcilerin bu devlete “Selcuklu imparatorlugu”
dedikleri belirtilmistir. Konularin anlasilirhg: igin belirtilen bu ifadelerin yerinde oldugunu
soylemek mimkuinddir.

Ders kitabinin 148. sayfasinda yer alan Blylk Selcuklu Devleti siyasi haritasinda bazi
hatalar bulunmaktadir. Haritada bazi nehirler yer alirken (Nil Nehri) bazilari (Firat, Dicle,
Seyhun, Ceyhun) yer almamistir. Trabzon Rumlari ayri tutulmamistir. Filistin ve Hicaz Bolgesi,
Selguklu sinirlarinda gésterilmemistir. Marmara Denizi, Van G6li ve Urmiye GOlU kara olarak
yer almistir. Mekran Bolgesi (Pakistan dahil) ve Aral Goli’niin dogu ve bati taraflari Selguklu
sinirlarina dahil edilmemistir. Bu sebeplerden dolayi harita Selguklu sinirlarini tam olarak
gosterememesi ve belirtilen hatalardan dolayi yetersiz kalmistir.

Ders kitabinda Malazgirt Savasi “6nemli bir olay” olarak nitelendirilmis olup Irak ders
kitabina oranla Gzerinde durulmustur. Malazgirt Savasi’nin nedeni olarak Selguklularin Bati
iran’1 isgal ettikten sonra Bizans ile komsu olmasi ve Bizans'in Anadolu’dan Selguklulari
cikarmak istemesi gosterilmistir. Bu savasin 1071 yilinda Tirkiye’de yer alan Malazgirt'te
yapildigl ve savas sonunda Bizans imparatoru Romen Diyojen’in esir edildigi belirtilmistir.
Savasin sonuglari konusunda fidye karsiligi Romen Diyojen’in serbest birakildigl aktariimistir.
Ders kitabinda Bizans ile yapilan antlasma Uzerinde durulmamistir. Kitapta Malazgirt
Savasi’ndan sonraki siirec kastedilerek su ifade yer almaktadir: “Bu gelismeler ile islamiyet ve
Farsca Anadolu’da daha fazla yayilmistir” (Salimi vd., 2013: 148). Bu ifadelerden anlasilacagi
tizere Tirklerin Malazgirt Savasi’'ndan sonraki géclerinin Anadolu’da islamiyet’in yayilmasini
sagladigi ve Farscanin da yayilma imkani buldugu izlenimi verilmistir.

Ders kitabinda Sultan Alp Arslan’in Malazgirt Savasi’'ndan sonraki faaliyetleri diger
kitaplarda da oldugu gibi yer almamistir. Meliksah Dénemi “Meliksah ve Nizamuilmlk Selguklu
Hakimiyetinin Zirvesi” bashg altinda anlatilmistir. Bu konuda, Nizamilmulk’in 6n plana
cikarilarak anlatildigini soylemek mimkiindir. Meliksah’in 6nde gelen veziri Nizamulmulk'iin
sayesinde “hiikimetin temellerini glclendirdigi’” vurgulanmistir. Sonrasinda Meliksah’in
Sam’a ve Anadolu’ya 6zel bir ilgisinin oldugu belirtilmis ve onun “gdé¢cmen Tirk gruplarindan
faydalanarak Anadolu’ya yerlestirdigi” aktariimistir.

Selcuklu-Abbasi miinasebetlerine Meliksah Donemi gelismeleri arasinda vyer
verilmistir. Bu konu olumsuz bir ima ile soyle aktarilmistir: “Meliksah devrinin 6nemli
gelismeleri arasinda Abbasi halifeleriyle yiizlesilmesi de vardi. Kendilerini Abbasi Halifeliginin
Bliveyhilerden kurtaricisi olarak goren Selcuklular; Halifelerin, politikalarina tam olarak
uymalarini istemislerdir”’ (Salimi vd., 2013: 149). Akabinde isfahan’da Nizamulmulk’iin giizel
binalar yaptirdigi ve Selcuklu basarilarinin 6nemli bir parcasini olusturdugu vurgulanmistir.
Ders kitabinda “bu dénemin basarisi, tlkenin bitlin islerini fiilen kontrol eden Nizamalmulk
gibi biyik bir adamin inceligi ve yeterliliginden kaynaklandigl” tespiti yapilmistir. ifade
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edilenlerden de anlasilacagi lizere devletin ihtisamli doneminde Sultan Meliksah’in veya Tirk
menseili olan idarecilerin Nizamllmilk kadar basari saglayamadig imgesi verilmis ve bu
donemde deneyimli devlet adami Nizamulmilk 6n plana gikartilmistir. Bu yoni ile milli bir
imge ile konunun aktarilmaya galisildigini sdylemek mimkindur.

Kitapta “ismail’iler Daglarin Hiikiimdari” bashig altinda bir okuma pargasi verilerek
Batiniler anlatilmigtir. Selguklu tarihi konularinin arasinda olmasina ragmen Batiniler meselesi
Selcuklular tGzerinden anlatilmamistir. Bu durumun tersi olarak Batiniler tzerinden Selguklular
anlatilmaya galisilmistir. Okuma pargasinin igeriginde; Batiniligin gl¢li bir siyasi ve dini akim
oldugu, kurucusunun Hasan Sabbah oldugu ve Alamut, Sah Dej gibi kaleleri s edindikleri
belirtilmistir. Selcuklularin Batiniler ile yikilana kadar micadele ettigi ancak Mogollarin
Batinilere son verdigi aciklanmistir. Nizamulmdilk’in ve 6nemli devlet idare insanlarinin
Batiniler tarafindan o&ldirilmesi konusunda herhangi bir bilgiye yer verilmemistir.
Selguklularin zayiflamasi ve yikilmasi konusu genel ifadeler ile anlatiimistir. Bu konu Uzerine
bakildiginda Nizamulmilk ve Meliksah’in vefatindan sonra taht kavgalarinin yasandigi ve
atabeylik ve ikta sisteminin bu bélinmeyi hizlandirdigl vurgulanmistir. Akabinde iktanin basit
bir sekilde tanimi yapilmis olup “halkin bu sisteme karsi muhalefet ettigi” ve “memnuniyet
duymadiklar” belirtilmistir. Halkin ikta usulinden memnuniyet duymama nedeni kitapta yer
almamistir. Dolayisiyla bu konuda neden sonug iliskisinden uzaklasilmistir.

Ders kitabinin 151. sayfasinda yer alan Sultan Sencer ve iranli Sair Muizzi’yi resmeden
Mogol stili ile yapilmis minyatiirde, Sultan Sencer’in bilimsel calismalara katildigl, bilim
insanlarini ve sairleri himaye ettigi resmedilmistir. Bilime verilen degeri gostermesi
bakimindan gorsel secimi son derece yerinde olmustur.

Selcuklularin Fetret Donemi (izerine ders kitabi incelendiginde Berkyaruk ve
Muhammed Tapar basta olmak (izere o6nemli sultanlara ve meliklere deginilmedigi
goritlmektedir. Dolayisiyla tarihi konularin akisinda kopukluk yasanmistir. Sultan Sencer’in
“Meliksah’tan sonra gelen en énemli sultan oldugu” kitapta vurgulanmistir. Sultan Sencer’in
baskentinin Merv sehri oldugu ve devleti birlestirmeye ¢alistig belirtilmistir. Selcuklu tarihinde
dnemli hadiselerden birisi olan Katvan Savasi kitapta yer almamistir. Oguz isyani ise neden-
sonug iliskisi icerisinde anlatilmamistir. Bu konuda Sultan Sencer’in Oguzlara esir distigu ve
kurtulsa da fazla yasamayarak vefat ettigi belirtilmistir. Devletin yikilisi soyle gegmektedir:
“Nihayetin de Selcuklu topraklari tizerinde atabeylikler ve bagimsiz olan yeni devletler ortaya
cikti” (Salimi vd., 2013: 149). Ders kitabinda bagimsiz olan bu atabeyliklere ve devletlere
deginilmemistir.

Ders kitabini incelendiginde, Selcuklularin mensei, kurulus sireci basta olmak Gzere
pek cok konu ile ilgilenilmedigi Meliksah gibi 6nemli sultanlarin doneminde ise Nizamulmiilk
gibi vezirlerin 6n plana cikarildigi goriilmektedir. Ders kitabinda Alp Arslan konusunda olumlu
bir vyaklasim sergiledigini soylemek mimkiindir. Gorseller konusunda ders kitabi
incelendiginde Selcuklularin en genis sinirlara ulastigi bir harita ve Mogol stili minyatir olarak
bilinen minyatiir tiirii Gizerinde Sultan Sencer ile iranh Sair Muizzi’nin yer aldig1 bir gérsele yer
verilmistir. Olgme ve degerlendirmelerde, konu sonu ve iinite sonunda, Selguklular tarihi
Uzerine sorular yer almistir. Fakat bu sorular Selcuklu tarihi konularini kapsayici degildir. Kiiltiir
ve medeniyet olarak ise iran ve islam medeniyeti lizerine bilgiler kitapta yer almistir. Ayrica
kitapta Batiniler Gzerine bir adet de okuma parcasina yer verilmistir.

Tirkmenistan Ortaokul Ders Kitaplarinda Selguklular
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Tirkmenistan, Blyiik Selguklu Devleti’nin kurulus slireci basta olmak tizere Merv sehri
ile Selguklu Sultani Sencer’e baskentlik yapmis bir cografyada yer alan Glkedir. Tirkmenistan
egitim sistemi incelendiginde ilkokulun 1-4. siniflari, ortaokulun 5-8. siniflari kapsadigi
goritlmektedir. Tirkmenistan’da lise 6grenimi ortaokuldan sonra alanlara gore farkli olmakla
birlikte 2 ya da 3 yil stirmektedir (Askabat Egitim Mdisavirligi, 2013). Turkmenistan
ortaokullarinda okutulan ders kitaplari incelendiginde 8. sinif tarih ders kitabinda Selcuklu
tarihi konularinin yer aldigi goértlmektedir. Ders kitabinin kapsamini Karahanlilardan itibaren
XVI. ylzyil Tirkmen hanliklarina degin tarihi konular olusturmaktadir. Selguklu tarihi konulari
“Blyuk Selguklu Tuirkmenlerinin Devleti” basligi altinda kitabin bir Unitesinin tamaminda yer
aldigi gorulmektedir. Ders kitabinda Selguklu tarihi konulari Dukak Bey’den baslatilmis olup
hemen her konuya yer verilmeye calisiimistir. 35 sayfa stiren Selcuklu siyasi tarih konularinin
yeterince gorsel ve etkinlik verilmeden anlatilmasi nedeniyle 8. sinif 6grencilerin pedagojik
dizeylerinin Gzerindedir.

Selcuk Bey’in babasi gibi Oguz Yabgu Devleti’'nde subasilik gorevini ifa ettigi ancak
Yabgu’nun “yerine gegmek isteyince” aralarinin bozuldugu ve bu nedenle de maiyetiyle birlikte
Cent sehrine geldigi belirtilmistir. Cent’ten sonraki slire¢ lizerine ders kitabi incelendiginde
diger kitaplarda yer almayan Selcuklularin; Samaniler, Karahanhlar ve Gazneliler ile
miinasebetlerine etraflica deginildigi gortlmektedir. Yine diger kitaplarda yer almayan Arslan
Yabgu’yu Gazneli Sultan Mahmud’un hapsetmesi olayi, Harezm’e ve Horasan’a olan Selguklu
gocleri kitapta genis bir sekilde anlatilmistir. Dandanakan Savasi konusunda 6nce Nisabur’un
kontrol edildigi belirtilmis ve bunun lzerine de Gazneli Sultan Mesut’un ordusuyla harekete
gectigi aktarilmistir. Ders kitabi Selguklularin, Gazneliler ile savasmaya karar vermesini Cagri
Bey’in kendi anlatimiyla s6yle aktarmistir:

Cagri Bey: Gaznelilerin bazi topraklarini isgal ettik. Bu nedenle 6Imeli ya da yasamaliyiz.
Kazanirsak diinyaya sahip oluruz, kaybedersek da kagmak icin zamanimiz var. Eger biz
bir sey yapmazsak Sultan Mesud valilerine, bize karsi haber salacak. Bugiin biz aglik
cekiyoruz, aldigimiz haberlere gore onlarda aglik ¢ekmektedirler. Cocuklarimizi ve
ailelerimizi uzak tutmaliyiz (Ekayev, 2016: 43).

Bu konusma Selguklularin icinde bulundugu varlik ile yokluk arasindaki durumunu tam
anlamiyla ortaya koymasi bakimindan 6nemlidir. Ayrica 6grenciler agisindan devletin ne
sartlar altinda miicadele verilerek kuruldugunu bizzat Cagri Bey’den 6grenmesi bu dénemi
tanimalarina yardimci olmaktadir. Dandanakan Savasi konusunda ders kitabi incelendiginde
once ordu mevcudiyetleri verilmis ve 1040 yilinin mayis ayinda “Dandanakan taraflarinda”
savasildigl belirtilmistir. Savasin sonuglari Gzerine bakildiginda, Gaznelilerin yenildigi ve
Selcuklularin devletlesme siirecine girdigi vurgulanmistir. Kitapta Merv kurultayi, iran’in ele
gecirilmesi, Selcuklu-Abbasi iliskileri ve Pasinler Savasi’ni iceren konular ibn-i Esir kaynak
gosterilerek etraflica anlatilmistir.

Ders kitabinda Selcuklularin batiya yonelmesi iki nedene baglanmaktadir. “Birincisi
Abbasi Halifeligini Biiveyhilerden, Fatimilerden korumak ve islam diinyasini icinde bulundugu
durumdan kurtarmak. ikincisi ise Bizans’a karsi yiritiilen miicadeleleri giiclendirmektir”
(Ekayev, 2016: 51). Yer alan bu ciimlelerden de anlasilacagi tGzere Selguklular Bizans’a karsi
islam diinyasinin koruyucusu ve islam diinyasini bulundugu durumdan kurtaricisi olarak
gosterilmistir. Akabinde Abbasi Halifesinin Tugrul Bey’e “dogunun ve batinin sultani” ya da
“yedi iklimin sultan1” unvanini verdigi belirtilmistir.
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Ders kitabi Sultan Alp Arslan Donemi Gzerinde ehemmiyetle durmustur. Kars, Ani basta
olmak Uzere fetihler siralanmis ve Sultan Alp Arslan’in, Tugrul Bey’in siyasetini devam ettirdigi
belirtilmistir. Kitapta, Alp Arslan’in Fatimilerden Siinni islam’a gecmeleri yolunda istegi oldugu,
bu nedenle de Misir seferine ¢iktigl ancak Bizans ordularinin geldigini 6grenince vazgectigi
belirtilmistir. Malazgirt Savasi, ibn-i Esir’den alintilar yapilarak anlatilmistir. Kitapta, savasin
nedenleri Uzerinde durulmamis fakat elcilerin faaliyetleri Uzerinde epeyce durulmustur.
Malazgirt Savasi baslamadan evvel Alp Arslan’in gerceklestirdigi tarihi konusma kendi
anlatimiyla soyle aktarilmistir: “Alp Arslan: Gitmek isteyen gitsin. Clinkl emir veren veya
yasaklayan bir hikimdar yoktur. Allah icin sabirla savasacagim. Sag kalirsam bu Allah’in
keremidir. Eger o6lirsem oglum Meliksah hikiimdar olsun’” (Ekayev, 2016: 57). Malazgirt
Savasl “26 Agustos 1071'de meydana gelen savasta Alp Arslan bitiinlesik Bizans ordusunu
yendi.” denilerek anlatilmistir

Malazgirt Savasi’nin sonuglari Gzerine bakildiginda, Tirkiye’den bir tarihgi olan Faruk
Simer’in bir dlslncesine yer verildigi gortulmektedir. Simer'e goére Malazgirt Savasl,
Anadolu’nun Tirkmenler tarafindan fethedilmesini saglamistir. Anadolu bu savastan sonra
Oguz Turkmenlerinin yurdu olmustur. Ders kitabinda Anadolu’nun Tirk yurdu olmasinin
onemsendigi belirtilen ifadelerden agik¢a anlasiimaktadir. Kitapta, Sultan Alp Arslan “insanin
dogasinda var olan bitln iyi meziyetlere ek olarak bilge ve ihtiyath birisi” olarak tasvir
edilmistir. Sultan Alp Arslan’in Malazgirt Savasi’'ndan sonraki faaliyetleri Uzerine bilgi
verilmeden Sultan Meliksah Dénemi’ne gecilmistir. Sultan Meliksah Dénemi konulari arasinda
Kavurt’un isyani ve Siileyman Sah’in Anadolu’daki faaliyetleri {izerine bilgi verilmistir. Ders
kitabinda, bu donem (izerine soyle bir tespitte bulunulmustur: “Selcuklu Devleti’nde devletin
ordudan sivile gecmesi gerekiyordu. Tugrul Bey’in son yillarinda baslayan bu durum Meliksah
devrinde saglam bir sekilde tesis etmistir” (Ekayev, 2016: 62).

Sultan Meliksah Dénemi Uzerine genel olarak devletin gelistigi, ticaretin ve ipek
Yolu’'nun canlandigi; bunu da Alp Arslan ve Meliksah adina basilan paralarda gérmenin
mimkin oldugu belirtilmistir. Bu donemi alimlerin “adalet ve biylime dénemi” olarak
gordukleri aktarilmistir. Meliksah Dénemi’nden sonraki gelismeler konusunda Meliksah’in
ogullari (Sencer, Muhammed, Mahmud ve Berkyaruk) ile kardesi Tutus dahil bazi emirlerin
taht micadelelerinin icerisinde oldugu belirtilmis ve Sultan Sencer’e odaklanilarak bu
hikimdar 6n plana gikariimistir. Bunun nedeni Sultan Sencer’in gliniimuizde Tiirkmenistan’da
yer alan Merv sehrini kendisine baskent yapmasi ve bu bdélgede yogun imar faaliyetleri
ylritmesidir. Bu donem konusunda Sultan Sencer’in meliklik yillarindan itibaren anlatilmaya
baslandigi gorilmektedir. Onun 1118’de tahta ciktigl, baskenti Merv sehrine tasidigi ve bu
donemde ticaretin, ekonominin, mimari ve insa faaliyetlerinin gelismis oldugu aciklanmistir.
Ayrica Katvan Savasi ve Oguz isyani konularinin etraflica aktarildigi gériilmektedir.

Ders kitabinin 75. sayfasinda yer alan Sultan Sencer’in Merv sehrindeki tirbesinin
gorselinde Tirk-islam devletlerindeki mimari vyapilarin 6zellikleri bir arada gdrmek
miumkindir. Ayrica Selgcuklu Dénemi mimari yapilarinin gelismisligini 6grencilere gostermesi
bakimindan énemlidir.

Selcuklu Devleti’nin yikilisi Gzerine ders kitabi incelendiginde yikilma nedenleri ayri ayri
incelenerek siralanmis ve bunlara Katvan Savasi ile Oguz isyan’’nin da eklenmesiyle devletin
yikildigr belirtilerek Selgcuklu siyasi tarih konulari sonlandirilmistir. 35 sayfa siren siyasi tarih
konularinin gorseller agisindan yetersiz ve gecmise ait minyatir, fresk vs. yer almadan
aktarnildigi goriilmektedir. Gorsel olarak kitapta gliniimiizde Tirkmenistan’da yer alan Selguklu
sultanlarinin bistlerinin fotograflari ve Sultan Sencer Tiirbesi yer almistir. Olcme ve
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degerlendirme agisindan sadece konu sonu ve lnite sonu sorularina yer verilmistir. Bu sorular
Selguklu tarihi konularini gayet kapsayicidir. Kiltlir ve medeniyet konulari tim konularin yer
aldigi ayri bir Gnitede aktarilmis ve okuma parcalarina yer verilmemistir.

Irak Ortaokul Ders Kitaplarinda Selguklular

Irak, Buyuk Selguklu Devleti’'nin egemenlik sahasinda yer almis bir devlet olmakla
beraber Biliylk Selcuklu bakiyelerinden olan Zengiler ve Beyteginliler atabeylikleri ile Irak
Selcuklu Devleti’'ne de ev sahipligi yapmis bir cografyada yer almaktadir. Irak egitim sistemi
incelendiginde ilkokulun 1-6. siniflari, ortaokulun 7-9. Siniflari ve lisenin 10-12. siniflari
kapsadigi goériilmektedir (“Irak Babil Universitesi”, 2021). Irak Cumbhuriyeti ortaokul ders
kitaplari incelendiginde ortaokul 8. siniflarda okutulan “Arap islam Tarihi” adli ders kitabinda
Selcuklular yer almaktadir. Ders kitabinin kapsamini islam’in ortaya ¢ikisindan itibaren Endiilis
islam Devleti tarihi konulari olusturmaktadir. Ders kitabinda Selguklular diger ders kitaplari gibi
ayri baslik altinda degil “Abbasiler Donemi” icerisinde bir paragraf kadar aktarilmistir. Yaklasik
Irak tarihinin iki asirlik donemini tegkil eden Blyilik Selguklu ve bakiyesi devletler lzerine bir
paragraflik yer ayrilmasi 6grenciler agisindan son derece yetersizdir. Ayrica paragraftaki her
climlenin farkl bir konuyu ihtiva etmesi bagdasikligin kurulamamasina neden olmustur.

Ders kitabinda Selguklu tarihi konulari “El hikiimeti el Selguk-i fi el Irak (H.447-590)”
(Irak’ta Selguklu Hakimiyeti M.1055-1193) bashgi altinda aktarilmistir. Selcuklulardan 6nceki
konuda Buveyhiler kisaca anlatiimistir. Selguklularin mensei, devletlesme siireci, kuruldugu ve
gelistigi cografya lizerine herhangi bir bilgi kitapta yer almamaktadir. Selguklular konusuna ilk
olarak Selguklularin “istilaci bir gli¢” imaji verilerek 1055 yilinda Irak’ta hakimiyetlerinin
basladigl belirtilmistir. Akabinde Selguklularin, Blveyhilerin siyasi ve iktisadi politikalarini
Irak’ta devam ettirdigi aciklanmistir. Kitapta Blveyhilerin son bulmasi ve Abbasi- Selcuklu
iliskileri yer almamuistir.

Malazgirt Savasi hususunda Bizans imparatorlugu’nun islam diinyasina saldirdigi ve
Selguklularin 1071 yilinda Malazgirt Ovasi’'nda onlari yendikleri belirtilmistir. Malazgirt
SavasI’nin nedeni, 6nemi ve sonuglari tzerine kitapta durulmamis ve akabinde Suriye ve Dogu
Akdeniz kiyilarinda Haghlarin gértldtgi bilgisine yer verilmistir. Kitapta Selguklularin Haglilar
ile miicadelesine, Haglilarin amaglarinin ne oldugu bilgisine yer verilmemistir. Bir sonraki konu
olan EyyQbiler konusunda “Arap-islam direnisi sayesinde Haclilarin bélgeden atildig”
belirtilerek Haglilar ile micadele eden Zengiler, Danismentliler, Anadolu Selguklulari ve
Memllkler gibi Tirk devletlerinin miicadelesine yer verilmemistir. Bu durumu, milli kimligin
on plana c¢ikarilmaya calisilmasi olarak gormek mimkandr.

Selguklularin Irak’taki hakimiyetlerinin son bulmasi konusunda kisaca su husus
belirtilmistir: “Irak’ta Selcuklu egemenliginin sona ermesine gelince Halife el Nasir-Lidinillah’in
elindeydi. Yil H.590.” (M.1193) (isra, 2017: 80). ifadelerden de anlasilacagi lzere, Irak’taki
Selcuklu hakimiyetinin artik Halifenin elinde oldugu bilgisi verilerek Selcuklu tarihi
sonlandirilmaktadir. Ders kitabi Selguklular agisindan incelendiginde Malazgirt Savasi disinda
olumlu biz izlenimin yer almadigini ve dnemli gelismelerin neredeyse tamamina yakininin
deginilmedigini soylemek mimkindir. Ders kitabinda tek bir Selcuklu sultaninin adi yer
almamistir. Dolayisiyla 6grencilerin Selguklular konusunda yeterince bilgi sahibi olmalari ¢ok
zordur. Kitapta Selcuklu tarihi Gizerine gérsel ya da okuma pargasina yer verilmemistir. Olcme
ve degerlendirme olarak sadece linite sonu degerlendirmede bir eslestirme sorusunda
Selcuklularin gectigi goériilmektedir. Kiltiir ve medeniyet konularinda genel olarak islam
medeniyeti hakkinda bilgi verilmistir.
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Tiirkiye Ortaokul Ders Kitaplarinda Selguklular

Tirkiye, Blylk Selguklu Devleti’nin bakiyesi devletlerinden birisi olan Tiirkiye Selguklu
Devleti’'nin devami niteliginde bir tlkedir. Bu olgu, Selguklularin uzantisi ve ayni hanedanin
kurdugu Tirkiye Selcuklu Devleti’'nin tesis etmis oldugu Anadolu’da kesintisiz olarak
glnimiize degin Turk halkinin varlk goéstermesinden anlagilmaktadir. Turk egitim sistemi
incelendiginde ilkokulun 1-4. siniflari, ortaokulun 5-8. siniflari ve lisenin 9-12. siniflari kapsadigi
gortlmektedir. Ortaokul ders kitaplari incelendiginde 6. siniflara okutulan “Sosyal Bilgiler 6”
ders kitabinda Selguklu tarihi konularinin yer aldigi goriilmektedir. Ders kitabinda Selcuklu
tarihi konulari “Bliylik Selguklu Devleti (1040-1157)” bashgi altinda aktarilmistir.

Selcuklularin kurulus siireci, bolgede yer alan devletler ile miicadelesi, miinasebetleri
ve mensei lizerine kitapta herhangi bir bilgi yer almamistir. Dolayisiyla bu konularin 6grenciler
tarafindan 06grenilmesi glclesmektedir. Ayrica bu durum tarihi konularda bitlnligin
saglanamadigini gostermektedir. Bliylk Selcuklu tarihine, Dandanakan Savasi’ni Selcuklularin
kazandigi bilgisi verilerek baslanilmistir. Ancak savasin nigin yapildigi sorusunu yanitlayacak bir
bilgi yer almamistir. Dolayisiyla bilimsel tarihte olmasi gereken neden-sonug iliskisi
kurulmamistir. Kitapta devletin kurucular “Tugrul ve Cagri Bey” olarak gosterilmistir. Tugrul
Bey Donemi gelismelerine bakildiginda kronolojik akis bozularak soéyle bir bilgiye yer
verilmistir: “Anadolu’ya akinlar dizenleyen Cagri Bey, kardesi Tugrul Bey’i Anadolu’ya
yerlesmeye ikna etti” (Yildirnm, Kaplan, Kuru ve Yilmaz, 2020: 80). Selcuklu tarihiyle ilgili
kaynaklarda Cagri Bey’in Anadolu’ya 1016-1021 vyillari arasinda akinlar yaptigi bilgisi yer
almaktadir (Kéymen, 2016, 106; Turan 2016, s. 34; Sevim ve Mergil, 2020: s. 24) Dolayisiyla
Dandanakan Savasi sonrasini ilgilendiren bir gelisme degildir. Ayrica Dandanakan 6ncesinde
yasanilan bu gelismenin, savas sonrasina ne sekilde yansidigi baglantili ve agiklayici olarak yer
almasi konuyu daha anlasilir kilacagi gériilmektedir.

Tugrul Bey’in, Abbasi Halifeligini, Bizans ve Fatimilerin baskisindan kurtardigi, bundan
dolayi da Halife tarafindan Tugrul Bey’e “dogunun ve batinin koruyucusu” unvaninin verildigi
kitapta yer almistir. Kaynaklarda bu unvanin “koruyucusu” degil “dogunun ve batinin sultan1”
anlamina gelen “melik'il masrik ve ve'l magrip” unvaninin verildigi gegcmektedir (Turan, 2009:
135; Kafesoglu, 1972: 39; Turan, 2016: 86). Bir yerin hilkimdari anlamina gelen melik kelimesi,
ayni zamanda o miulkin koruyucu anlami da barindirdigi icin bu agik¢a belirtilmemistir.
Abbasiler ile miinasebetler konusundan 6nce yer almasi gereken Pasinler Savasi konusunun
kronolojik akistan kopuk olarak Abbasiler ile iliskilerden sonra anlatildigi gorilmektedir.
Pasinler Savasi, Tugrul Bey’in anlatimiyla aktarilmis olup bu savasin kazanildigi ve
“Anadolu’nun kapisinin aralandigl” tespiti yapilmistir.

Kitapta Sultan Alp Arslan’in, Fatimilere yonelik seferinin nedeni olarak “Abbasilerin,
Fatimiler tarafindan tehdit edilmesi” gosterilmistir. Ancak bu seferin nedeni yalnizca
Fatimilerin, Abbasileri tehditten kaynakh degildir. Donem dislinildiglinde Selcuklu
milklerinin Fatimi ve Batini tehdidi altindadir. Dolayisiyla bu seferin nedeni sadece Abbasilere
yorulmamalidir. Malazgirt Savasi konusunda ders kitabi incelendiginde komisyon tarafindan
hazirlanan bir gorsel Gzerinde Alp Arslan’in kendi anlatimiyla bu savas aktariimistir. Ders
kitabinda yer alan bu gorselde Sultan Alp Arslan 6ncli bir kumandan ve sayica kendinden fazla
ordulari yenen kahraman olarak tasvir edilmistir. Gorselde yer alan metinde bizzat bu savas
Sultan Alp Arslan tarafindan anlatilmis ve savasin sonucglari maddeler halinde siralanmistir.
Sultan Alp Arslan’in kendi anlatimina ve savasin sonuglarina ek olarak gorselinde verilmesi bu
konuyu daha anlasilir yapmustir.
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Ders kitabinda “okuyalim &grenelim” bélimi olusturulmus ve Bizans imparatoru
Romen Diyojen’in esir olduktan sonraki Sultan Alp Arslan’in huzurunda yasanilan konusmalar,
Sultan Alp Arslan ve Romen Diyojen’in anlatimiyla aktarilmistir. Bu yoniyle ders kitabinda,
konunun anlasilmasi ve hikimdarlarin disiince diinyasina girilmesi bakimdan yerinde bir
aktarim gerceklestirildigini soylemek miimkiindir. Meliksah Dénemi konusunda ders kitabi
incelendiginde son derece az bir bilgi verilerek anlatildig1 gorilmektedir. Devletin en ihtisamli
doéneminin az bilgi ile aktarilmasi 6grenciler agisindan yetersizdir. Bu konuda Anadolu’da
izmit’e kadar olan yerlerin alindigi belirtilmis ve ulasilan sinirlar sdyle aktariimistir: “Meliksah
D6nemi, devletin sinirlarinin doguda Orta Asya’dan batida Marmara ve Ege Denizi’'ne, kuzeyde
Aral Goli’nden glineyde Umman Denizi'ne kadar genisledigi en parlak ve en glicli donem
olmustur” (Yildinm vd., 2019: 83). Kitapta, Batiniler basta olmak lzere devletin Anadolu
disindaki fetihleri yer almamistir.

Selguklu Devleti’nin zayiflamasi ve yikilmasi Gizerine ders kitabinda sadece su ifadeler
yer almaktadir: “Sultan Meliksah’tan sonra gelisen bazi olaylar Selguklu Devleti’ni zayiflatti.
Sultan Sencer Donemi’nde Karahitaylarla yapilan Katvan Savasi’nda yenilen Selguklular yikilma
surecine girdi. Sultan Sencer’in 1157’de 6limu ile Buylk Selguklu Devleti yikilarak tarih
sahnesinden ¢ekilmistir’” (Yildirim vd., 2019: 83). Sultan Meliksah’in vefatindan (1092) Sultan
Sencer’in vefatina (1157) degin yaklasik 65 yillik bir zaman diliminin bu sekilde anlatilmasi ve
Berkyaruk, Muhammed Tapar basta olmak lizere Oguz isyani gibi temel konularin yer almayisi
ogrencilerin bu konulari tam olarak 6grenememelerine neden oldugu séylenilebilir. Bu durum
sadece Turkiye ortaokul ders kitabinda degil Tirkmenistan haricindeki diger devletlerin ders
kitaplarinda da goriilmektedir. Dolayisiyla bu donemlerinde Selguklu tarihinin énemli bir
parcasini olusturdugu disinildiginde bunun bir eksiklik olarak karsimiza giktigini séylemek
mimkiindir. Ayrica bu durum ders kitaplarinda tarihi konularin orantisiz olarak aktarildigini
da gostermektedir.

Ders kitabinin 83. sayfasinda yer alan Nizamilmiulk ve Nizamiye Medreseleri lizerine
olan okuma pargasi, temsili gorsel ile desteklenmis ve bu da akilda kaliciligr arttirmistir. Ayrica
Nizamiye Medreseleri Uzerine igerdigi bilgiler ile de bu egitim kurumunu 6grencilerin
tanimasina fayda saglamistir.

incelemesi gerceklestirilen ders kitabindaki Selguklular {izerine olan bilgiler
ogrencilerin bilissel diizeyi distndldiginde (ortaokul 6. sinif) yeterlidir. Fakat kapsayici
ifadeler ile gelistirilmelidir. Kitapta, metinler arasi geciste kopukluklar géze carpmaktadir.
Bunun sebebi, neden-sonucg iliskisi icerisinde konularin aktarilmamasidir. Ders kitabinda gorsel
olarak Selcuklu sinirlarini gésteren bir haritaya, bazi sultanlarin temsili resimlerine, ¢ift bash
kartal figlirii olan duvar resmine ve savas sirasindan temsili sahnelere yer verilmistir. Okuma
parcasi olarak diger kitaplara oranla daha fazla okuma parcasi verilmistir. Olgme ve
degerlendirmede hazirlik, konu sonu ve Unite sonu sorulari yer almaktadir. Bu sorular dogru-
yanls, bosluk doldurma, coktan segmeli ve eslestirme soru tiplerinde 6grencilere sorulmus ve
oldukga kapsayicidir.

Calismada incelenen ders kitaplarinda “Blyiik Selguklu Sultanlar”, “Bilyik Selcuklu
Tarihi Onemli Gelismeleri” ve “Biiyiik Selcuklu Devleti Uzerine; Medeniyet Konulari, Olgme
Degerlendirme, Gorseller ve Okuma Parcalarinin” yer alma durumlariyla ilgili bilgiler Tablo 1,
Tablo 2 ve Tablo 3’te yer almaktadir.
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Tablo 1
Ders Kitaplarinda Buyuk Selguklu Devleti Sultanlari

Azerbaycan iran Irak Tiirkmenistan Tiirkiye
Selguk Bey v - - v -
Arslan Yabgu - = - v -
Cagri Bey v = = v v
Tugrul Bey Y/ Y/ = V/ v
Alp Arslan V4 V4 - v v
Meliksah v v - v v
Berkyaruk - - = Vv -
Muhammed Tapar - - = Vv -

Sencer N4 v - v v

Tiirkmenistan, Tirkiye, iran ve Azerbaycan ders kitaplarinda Selguklu hitkimdarlarinin
blyik bir kismina yer verilmistir. Irak ders kitabinda ise Selcuklu hiklimdarlarina yer
veriimemesi hem bir eksiklik hem de o6grencilerin tarihi olarak 6nemli sahsiyetleri
tanimamalarina yol agmistir.

Tablo 2

Bliytik Selcuklu Tarihi Onemli Gelismeleri

Azerbaycan iran Irak Tirkmenistan  Tiirkiye

Dandanakan Savasi v v - v v
Pasinler Savasi - - = Vv v
Biiveyhilerin - - - v v
Yikilmasi

Malazgirt Savasi N4 v v v v
Batiniler - 4 , J -
Katvan Savasi - - = v v
Oguz isyani - v - v -

Azerbaycan ve Irak ders kitaplari, Bliylk Selcuklu Donemi yasanilan dnemli gelismelerin
biyiik bir kismini aktarmamasindan dolayi Tiirkiye, iran ve Tirkmenistan ders kitaplarina
oranla oldukga sinirh kalmistir.
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Tablo 3

Ders Kitaplarinda Biiyiik Selcuklu Devleti Uzerine; Medeniyet Konulari, Olgme-Degerlendirme,
Gorseller ve Okuma Pargalari

Irak Tiirkmenistan Tirkiye

Azerbaycan iran

Gorseller v v - v v
Hazirlik Sorulan Vv - - = v
Okuma Pargalari - Vv - = v
Degerlendirme v Vi v v v
Sorulari

Medeniyet V4 V4 - v v
Konular

Selguklu medeniyeti lizerine Tirkiye ve Tlirkmenistan ders kitaplari 6nemli gelismelere
yer verirken Irak, Azerbaycan ve iran ders kitaplarinda bu konu iizerinde yeterince
durulmamistir. Dolayisiyla Selguklu medeniyeti konusunda 6grencilerin daha az bilgi edinmis
olmasi muhtemeldir. Hazirhk sorulari dahil degerlendirme sorularinda ve gorsellerde ise
Turkiye ders kitabi diger ders kitaplarina oranla daha gelismistir. Bu gelismislik hem gesitlilik
yoniinden hem de gorsellerin ve sorularin kalitesinde kendisini gostermektedir.

Sonug¢

incelenen ders kitaplarinda Selguklu tarihi konularinin Irak haricindeki diger Ulkelerin
ders kitaplarinda ayrintili bir sekilde ele alindigini soylemek mimkinddr. Selguklularin kurulus
siireciyle ilgili Tirkiye, Irak ve iran ders kitaplarinda herhangi bir bilgi yer almamistir.
Selguklularin kurulusunda miihim yeri olan Dandanakan Savasi’na Irak ders kitabinda
deginilmedigi, Tiirkiye, iran ve Azerbaycan ders kitaplarinda son derece yiizeysel olarak yer
verildigi ve Turkmenistan ders kitabinda ise genis dlclide anlatildigi gérilmektedir. Tugrul Bey
Donemi gelismelerinin Turkmenistan harig¢ diger ders kitaplarinda ana hatlari ile aktarildigi ve
Irak ders kitabinda bir climle ile deginildigi gérilmektedir. Sultan Alp Arslan ve Malazgirt Savasi
Uzerine ders kitaplari incelendiginde olumlu ifadeler yer almakta olup Irak ders kitabi haric
diger kitaplarin ehemmiyetle lGzerinde durdugu gorilmektedir. Bu konuda ders kitaplarinin
ortak soylemi “Malazgirt Savas’’nin Misliman dlinyasi i¢cin dnemli bir gelisme ve basar”
olmasidir. Meliksah Dénemi gelismelerinin Irak ders kitabinda yer almadigi, iran ders kitabinda
bu donemde Nizamilmilk’in 6n plana ¢ikarildigi diger kitaplarda ise ana hatlari ile deginildigi
gorulmektedir. Bu donem Uzerine Irak haricindeki diger ders kitaplarinin ortak distncesi
“Selcuklularin en parlak donemi” olmasidir.

Bliyik Selcuklu Devleti'nin Fetret Donemi konusuna, Tidrkmenistan ders kitabinda
genisce yer verilmis, Irak ders kitabinda deginilmemis ve diger ders kitaplarinda ise sadece
devletin taht kavgalari yasadig belirtilmistir. Sultan Sencer Donemi konusunun ise Irak ders
kitabinda yer almadigi, Tirkmenistan ders kitabinda etraflica ele alindigi diger kitaplarda ise
son derece yiizeysel olarak yer aldigi gériilmektedir. Katvan Savasi ve Oguz isyani konularinda
ders kitaplarina bakildiginda Irak ve Azerbaycan ders kitaplarinda yer almadigi, iran ders
kitabinda sadece Oguz isyani’na deginildigi, Tiirkiye ders kitabinda sadece Katvan Savasi’na
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deginildigi ve Turkmenistan ders kitabinda ise her iki gelismenin de genis 6l¢lide yer aldig
gorulmektedir. Ders kitaplarinda Buyuk Selguklu tarihi konularinin anlatimindaki imgelerde ise
su sonugclara varilmistir.

incelenen Azerbaycan ders kitabinda “Selcuklu tarihi konularinin anlatiminda” olumlu
anlamda Selguklulari benimseyis ve sahiplenme goérilmektedir. Bu benimseyis Hristiyan
diinyasina yonelik Malazgirt Savasi gibi konularda kendisini daha da gostermektedir. Refik
Turan tarafindan oncesinde belirtilen galismada ise benzer sonuglara ulagilmistir. Belirtilen
¢alismanin kapsaminin genis olmasindan dolayl bu durum daha net bigimde tespit edilmis ve
soyle betimlenmistir: Tarihi konularda Tirk hikimdarlarinin kahramanlklari yansitilmakla
birlikte hikiimdarlarin Tirk ve islam diinyasina yaptiklari hizmetleri de &n plana ¢ikacak
sekilde aktarilmistir (Turan, 2018: 89). Hikimdarlarin bu hizmetleri 6zellikle Blyik Selguklu
tarihi konularinin anlatiminda kendisini daha fazla gdstermektedir.

Irak ders kitabinda Arap mengseili devletlerden 6rnegin Abbasiler ve Emevilerin genis
Olglde yer aldigl, Blveyhiler ve Selguklular gibi tarihi konularin ise birer paragrafa sigdirildigi
ve 6nemli gelismelere yer verilmedigi gorilmektedir. Dolayisiyla Haglilar ile miicadelede gecen
“Arap-islam direnisi” ifadesinden anlasilacag tizere “dini ve milli kimligin” &n plana cikarilarak
anlatildigi tespitini yapmak mimkiindir. Dini ve milll imgeler yalnizca Irak tarih ders kitaplari
icin gecerli degil bir diger Arap devleti olan Suriye ders kitaplarinda da bu olgu kendisini
gostermektedir. Yenal Goksun tarafindan Suriye tarih ders kitaplari Gizerine yapilan ¢alismada
dogrudan Selguklulara yénelik bir sonuca ulasiimamistir ancak Géksun genel olarak su sonuca
ulasmistir: “Suriye tarih ders kitaplarina, Arap Ulkelerini sosyal ve kilturel olarak bir bitin
olarak tanimlayan sekiler Arap milliyetciligi egemen olmustur” (Goksun, 2018: 501). Bu
durumun nedenini, Suriye’nin bagimsizligini (1946) kazanmasindan itibaren ilkede daha da
gelisen Arap milliyetcigi ve Arap-israil Savaslari sirasinda devlet tarafindan desteklenen
milliyet¢i tutumun etkisi olarak gormek mimkdnddr.

imgeler konusunda Tiirkiye ders kitabinda “Abbasileri tehdit eden Fatimilerin (izerine
sefere c¢ikildigl”, “Abbasi Halifesinin Fatimiler ve Bizans’in baskisindan kurtarildigi’”” ve “Tugrul
Bey’e dogunun ve batinin koruyucusu” unvaninin verildigi gibi ifadeler ile islam’in koruyucusu
ve savunucusu imgesi ile Blyuk Selguklu tarihi konularinin anlatildigi goriilmektedir. Ayrica
kismen de olsa olumlu bir sahiplenme ile milli imgeler iceren ifadelerde Anadolu’nun
Turklesmesi konusunda yer almaktadir.

Turkmenistan ders kitabi incelendiginde, Selcuklularin gerek basliklarda gerekse icerik
olarak anlatimda milli bir tutum ile anlatildigi gorilmektedir. Bu durumu; devlet adlari,
sultanlarin veya meliklerin adlari gecerken dahi gérmek miimkiindiir. Ornegin Selcuklu
sultanlarinin adlari gecerken; “Tugrul Bey Tirkmen”, “Selcuk Bey Tirkmen” gibi adlarla
anilmistir. Gok-Tengri inancina sahip Oguz Yabgu Devleti’'nden “Bliyik Oguz Tirkmen Devleti”
ve Kipcak Tdirklerinin kurdugu Memllklerden “MemlGk Tirkmen Devleti” olarak
bahsedilmistir. Bu durum, ders kitabinin anlatiminda milli imgelerin oldukca genis yer
buldugunu gostermektedir.

iran ders kitabinda Malazgirt Savasi’nin anlatiminda oldugu gibi Selguklular konusunda
yer yer olumlu ifadelere rastlanilmistir. Ancak “milli kimligi” 6n plana cikarmak igin
Nizamilmiilk gibi vezirlerin 6n plana ¢ikarilmaya calisildigi ve “dini kimligi” on plana ¢ikarmak
icin Batiilerin lzerinde duruldugu goériilmektedir. Mehmet Batan’in iran tarih ders kitaplari
Uzerine olan calismasinda ise Biylk Selcuklu Devleti'nin genisleyip imparatorluga
déniismesinde iranli vezirlerin biiyiik payi oldugunun ders kitaplarindan ¢ikarimi yapilmistir.
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iran tarih ders kitaplari Gizerine bir diger calisma olan Hiilya Celik ve Muhammed Bilal Celik’in
dncesinde belirtilen calismasinda, iran’in kendi kiiltiirel kimligi icerisinde bu cografyada
kurulan devletlerin eridigi sonucu ders kitaplarindan cikarilmistir. Bu sonuglar, iran ders
kitaplarinda disariya karsi milli imgelerin, igeriye karsi ise dini kimligin 6n plana g¢ikarildigini
gostermektedir.

Biyiik Selguklu cografyasinda giiniimiizde yer alan israil tarih ders kitaplari iizerine
Selim Tezcan, Mehmet Sadik Giir ve Alper Saribas tarafindan yapilan ¢alismada Buyiik Selguklu
ve bakiyesi devletlerin Yakindogu’daki faaliyetleri ve Haclilar ile micadeleleri ortaya
konulmaya calisilmis ve bazi 6nemli sonuglara ulasiimistir. Selguklularin Filistin bdlgesini
fethinden (1071) sonra Hristiyanlara yonelik tutumlarinin Hacgh Seferlerinin baslamasina
neden oldugu ibranice yazilan ders kitaplarindan aktarilmistir. Ancak Hagli Seferlerinin sosyal,
siyasal, ekonomik ve dini olmak lizere birgok nedeni bulunmaktadir. Dolayisiyla bu seferlerin
nedenini sadece Selguklulara indirgemek dogru degildir. Filistinliler igin Arapga yazilan
kitaplarda ise Selcuklulara ve bakiyesi devletlere yonelik olumsuz imgeye rastlanilmamistir
(Tezcan, Gur ve Saribas, 2017: s. 126). Calismadaki bu sonuclardan, Irak ve Suriye tarih ders
kitaplarinda oldugu gibi ibranice ders kitaplarinda da Biiyiik Selcuklular ve bakiyesi devletler
bir 6teki olarak yer alirken Arapga yazilan ders kitaplarinda boyle bir tutumun bulunmadigi
soylenilebilir.

incelenen ders kitaplarina dgretimsel diizen acisindan bakildiginda ise Tiirkiye ve
Azerbaycan ders kitaplarinda konular ile baglantili ve daha c¢esitli gorsellere yer verildigi
gorilmektedir. Tirkmenistan ve iran ders kitaplarindaki gorsellerin ise yetersiz ve metinler ile
baglantisinin bulunmadigi tespit edilmistir. Selguklular Gzerine degerlendirme sorularinda ise
ayni sekilde Azerbaycan ve Tirkiye ders kitaplarinda sorularin kapsayiciligi ve gesitliligi fazladir.
Ders kitaplarina genel olarak bakildiginda Malazgirt Savasi gibi bazi temel konularin disinda
gerek deginilen konularda gerekse deginilen konulardaki verilen bilgi ve imgelerde farkhliklar
goze carpmaktadir. Bu durumun temel nedeni, ders kitaplarinin ortaokullarin degisik
siniflarinda okutulmasi, tlkelerin Selguklulara bakis agisi ve ulusal tarih anlayisindan kaynakli
oldugu soylenebilir. Nitekim 6nemi dlclsiinde Biylk Selcuklu tarihi konularinin aslina uygun
olarak ders kitaplarinda anlatiminin gelistiriimesinin ve ideal olana ulasilmasinin mimkdin
oldugu gorilmektedir.

Katki Orani Beyani: Tim yazarlar makalenin hazirlanmasina ve dizeltilmesine katkida
bulunmuslardir.

Cikar Catismasi Beyani: Makale yazarlarinin herhangi bir kurum ile ¢ikar catismasi yoktur.
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Abstract

The most important aim of this course for the students is to help them acquire historical knowledge,
historical thinking skills, and basic values, which constitute the general objectives of the secondary
education history course curriculum. The main purpose of this research was to determine the
opinions of students and teachers, who are the elements that constitute part of the secondary
education history teaching system, on the acquisition of the general objectives of history courses
and the similar and different aspects between these opinions. In this study, an interview form with
semi-structured open-ended questions was used as the main qualitative research method and data
collection tool. In the collection of the qualitative data, interview forms for 42 students studying in
4 different high schools, and 23 history teachers working in the Yozgat Merkez, Yerkdy, and Sorgun
counties were used, and the obtained data were analyzed using the descriptive analysis method. In
light of the results obtained in the research, in the information dimension, Ottoman history under
the theme of Turkish history knowledge and recent world history subjects under the world history
theme emerged as the subjects that were thought to be acquired the most according to the opinions
of both the students and the teachers. Furthermore, the students and teachers were of the opinion
that there is a problem/failure in learning world history subjects when compared to Turkish history
subjects. In the skill dimension, being able to establish a cause-effect relationship was agreed upon
by both the students and the teachers; however, even though the students mostly thought that they
have acquired empathy and analysis and interpretation skills, the teachers argued that they did not
possess those skills. According to the results of the value dimension, the value of patriotism came
to the forefront as the fundamental value that was thought to be acquired the most according to
the opinions of both the students and the teachers. In addition, the teachers emphasized the
responsibility and self-control values the most under the unacquired values theme.

Keywords: historical knowledge, historical thinking skills, fundamental values, student, history
teacher
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Introduction

An education program can be briefly defined as a mechanism of learning and
experiences provided through planned activities at school and outside of school (Demirel,
2020, p. 4). When the objectives of education are applied to the education level or the school
system, they become the objectives of the education programs and when they are applied to
a course, they turn into the objectives of the curricula (Ayten & Haysever, 2019, p. 291). The
main purpose of learning activities that take place in a course is to enable students to fully
acquire the behaviors that are included in the curricula and covered in the specific objectives
of the course (Kutlu, 1998, p. 6). Among these courses, there are also history courses taught
in all branches of secondary education institutions (Board of Education [TTKB], 2018). History
education in Turkey has come to be what we know in the present day by going through a long
process that has taken approximately 150 years (Simsek, 2017). Theoretical studies that
started in the field of history education in Turkey in the 1990s were later supported and
enriched by field studies. Essentially, from the first years of the Republic until 2007, when one
of the last changes was made in the history course curriculum, no significant changes were
made in the general objectives of history courses, which were largely seen as a tool of
citizenship education (Turan, 2015, p. 149).

Since the beginning of the curriculum renewal process in Turkey in 2004, the curricula
of almost all courses at all levels of education, from pre-school education to teacher training
higher education institutions, have been renewed (Ozpolat, 2013, p. 11). High school history
curricula were also included in this process of change and renewal. The 9th-grade history
curriculum was renewed as of 2007 and in 2008 the 10th-grade history curriculum was
renewed, and the change for other grades continued in the following years (Perihan, 2013).
Within this framework, the general objectives of the history course were re-formed together
with the new curriculum. With the 2007 history curriculum, for the first time, historical
thinking skills, such as chronological thinking, historical comprehension, historical analysis,
and interpretation were included as concepts, in addition to knowledge, and these skills were
defined in detail with a revision made in 2011 (Oztiirk & Mutlu, 2017, p. 383). As Yazici (2017,
p. 371) emphasized, through this new teaching approach, it is aimed to develop various skills,
values, and the attitudes of students with a constructivist approach, instead of focusing only
on increasing their knowledge level. It is seen that the basic elements of skills, concepts,
values, and general objectives are included in the programs. At the same time, when some
skills, values, and concepts included in the curriculum were examined, it was seen that these
were on the subjects that were criticized as shortcomings related to the previous curriculum
(Aktekin, 2009, p. 35).

Oztiirk (2009) stated that with the new curriculum, a new understanding that is
student-centered, balancing knowledge and skills, and taking individual differences into
account is envisaged. In other words, the objectives of history teaching have changed to give
people the knowledge of the processes that have taken place in the world over time, as well
as to help them to acquire critical thinking skills (Lee, 1992). Din¢ (2011) stated that with the
new curriculum, in addition to increasing the historical knowledge of the students, it is aimed
to improve their learning of concepts, values, and skills by encouraging the students to think,
research, question, and interact with each other and their teachers.
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The history course curriculum that was prepared for the first time according to the
constructivist approach began to be implemented in 2017. Studies on the renewal of the
history curriculum started in 2016, a draft curriculum was published in order to include
teachers, academicians, and non-governmental organizations in the curriculum development
process (Yildirim, 2018) and in 2017, the new history course curriculum was accepted and the
content and textbooks in line with this curriculum were prepared (Turan, 2019, p. 635). The
new curriculum, which was implemented as of 2018 is given below:

e Student-centered (activity-centered)
e A chronological and thematic approach
e An approach suitable for active learning method (Yildirim, 2018).

Moreover, with the new curriculum, an approach centered on the values of education
stands out. Moreover, 8 different competence areas have been determined and the number
of area-specific skills has also increased (MEB, 2018a).

Achieving the objectives set in secondary education history education depends on
various variables. Some of these variables are the student, who is the most important input
and output in the system and the teacher, who conducts the education. Kara (2020) stated
that the stakeholders that form the core of the education process in schools, which are the
building blocks of education systems, are the students, teachers, and parents, along with
school administrators. The student is the most important input and output in the education
system. All investments and regulations related to education are actually based on the most
important product of education, the student, and their processing. Secondary education is a
significant period for the students. Secondary school is a period in which many rapid
developments and changes occur and accordingly, problems such as adaptation to the new
school environment, gaining identity, self-development, career choice, entering the adult
world, etc., intensify (Ersanli, 1989).

The other significant part of this system is the teacher. As teachers directly affect the
learning processes of students (Stronge, 2007), and because it is the teacher who manages
the classroom and the curriculum (Balci, 2014, p. 178), the most important role in the
implementation of history courses curriculum falls to the teacher. As emphasized by Teyfur,
(1995), the curriculum, teaching tools and materials, the student community, and the general
atmosphere of the school combined are very important in terms of raising the youth; however,
it is a fact that the most effective element of the education process is the teacher.

All of the elements that make up secondary education history education come
together to realize the following general objectives determined in the curriculum: “Raising
students to become people who have completed high school as productive and active citizens
that have adopted national and moral values and transformed them into a lifestyle by
developing the competencies that they have acquired in primary and secondary school, as
well as ensuring that they are individuals who are ready for higher education and life in line
with their fields of interest, abilities and skills” (MEB, 2018a). In addition to this, as is the case
with every other course, the teaching of history courses also has certain objectives. The
guestions of what, why, and how we will teach students through history courses are the key
qguestions for history teachers and historians (Tuna, 2014). These questions can only be
answered based on the general objectives set in the history curriculum. At the same time, as
Tuncay (1998) stated, all stakeholders, whether they are textbook authors or the
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implementers of the curriculum, must always observe the general objectives of the Turkish
National Education and the main objectives of the history curriculum.

Demircioglu (2006) stated that there are two approaches regarding the objectives of
history teaching from the past to the present: “The first of these objectives is to train good
citizens who know their history, society, values and culture by teaching students the
knowledge of the past, whereas in the second, the goal is to provide students with scientific
perspective and superior thinking skills and qualifications” (p. 154). Dilek (2007) expressed the
first of these objectives as non-disciplinary objectives and the second as intra-disciplinary
objectives.

Teaching objectives, which can be summarized as both non-disciplinary and intra-
disciplinary objectives in new history curriculum, can be classified under the title of values that
establish the integrity between historical knowledge, historical thinking skills, and knowledge,
skills, and behaviors (MEB, 2018a, 2018b). Therefore, the general objectives of the curriculum
will be briefly examined under the headings of "historical knowledge", "historical thinking
skills", and "basic values".

Figure 1. General Objectives of the History Courses Curriculum: Historical Knowledge,
Historical Thinking Skills, and Basic Values.

Historical
Knowledge

General
Objectives of
the History
Courses
Curriculum

Historical
Thinking
Skills

Fundamental

Values

Historical Knowledge

According to the Turkish Language Association [TDK], 2019, knowledge is defined as
fact, information, and experience obtained through learning, research, or observation. Anik
(2006, p. 6) stated that the first feature of knowledge is its ability to process, reflect, and
convey social reality. In short, knowledge is a way of mental perception and interpretation for
people and societies, especially of themselves, and their environment (Aydin, 2008, p. 197).
Learning history means acquiring the knowledge of the events of the past. Knowing certain
historical events means recognizing different events and the important aspects that make
them different from others (Koéksal, 2010, p. 117). This is what we call historical knowledge.
Historical knowledge is the form in which events that happened in the past are transferred to
the present (Karabag, 2002, p. 212). Historical knowledge is significant in terms of the
individuals and organizations in society. In terms of understanding social events, the
consciousness of individuals is formed by historical knowledge (Akkog, 2008).
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Many important historical events, concepts, people, and world history topics,
especially Turkish history, form the basis of the programs for knowledge acquisition in
secondary education history courses (MEB, 2018a, 2018b). Moreover, it is known that Turkish
history subjects constitute the basic framework of the curriculum (Kaya, Kahyaoglu, Cetiner,
Oztiirk, & Eren, 2001). In the high school history curricula that started to be implemented in
2017, the content was prepared with a focus on Turkish history (MEB, 2018a, 2018b).

Historical Thinking Skills

The concept of skill, which is defined as the ability of a person to accomplish a job and
conclude a process in accordance with the purpose depending on their disposition and
education (TDK, 2019), occupies the agenda of educators more and more, especially as a result
of the socioeconomic, political, and technological developments experienced in the last fifty
years, and has an important place in curriculum achievements (Mutluer, 2013, p. 356). In the
educational environment, this concept means the predisposition of a student to be able to do
a job, which is to be acquired during the learning process, and then developed and put into
use throughout their lives (Ata, 2006). (Kece, 2015, p. 95) stated that the main objective of
history courses is to raise individuals with high historical sensitivity, historical awareness, and
historical consciousness by improving the students' historical thinking skills.

The new understanding of history teaching developed in the last quarter of the
twentieth century emphasizes historical thinking skills rather than knowledge, and is aimed at
providing students with skills such as evaluating evidence, critical thinking, and problem
solving (MEB, 2018a). The current history teaching curriculum implemented in Turkey is of the
same understanding. In the history curriculum, historical thinking skills are listed under the
title of “Field-Specific Competencies and Skills” (MEB, 2018a, 2018b), as follows:

e Chronological Thinking Skills

e Historical Comprehension Skills

e Establishing Cause-Effect Relationship Skills

e Perceiving Change and Continuity Skills

e Historical Inquiry-Based Research Skills

e Historical Analysis and Interpretation Skills

e Historical Problem Analysis and Decision-Making Skills

e The skill to evaluate the Past from the Perspective of People who lived in the Past or
Historical Empathy

In addition, it is seen that historical thinking skills are also included in some items
belonging to the general objectives of the curriculum (MEB, 2018a, 2018b).

Fundamental Values

One of the most important learning outcomes of all curricula is value acquisition. Value
is defined as the tendency to prefer a certain situation or thing over another. Values are the
understandings that are the source of behaviors and the means to judge them (Erdem, 2003:
56). Concurrently, value is defined as the whole of the material and spiritual elements that a
nation has (TDK, 2019). Children begin to learn values very early in their lives through their
families, peers, and other social communication channels (Healstead & Taylor, 2000, p. 169).
Values are essentially criteria that individuals use to distinguish right and wrong so that they
can lead their lives correctly (Harland & Pickering, 2011).
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Demircioglu & Tokdemir (2008) emphasized that history education is an important
field that can support citizenship and values education, and stated that this approach
highlighting social purposes, national, spiritual, and cultural values are emphasized more
frequently, and that democratic values and human rights are emphasized more frequently in
the approach that highlights interdisciplinary goals. As emphasized by (Erkan & Coban, 2018,
p. 775), history course curricula have a significant place in the process of helping individuals
to acquire values, because all values have a historical background. In line with this, 10 values
have been determined under the title of “base values” in secondary education curricula. These
are: “justice, friendship, honesty, self-control, patience, respect, love, responsibility,
patriotism, and benevolence” (MEB, 2018a, 2018b).

When the relevant literature was examined in Turkey, it was seen that there have been
studies based on the opinions of students and teachers about secondary education history
courses and curricula (Demircioglu, 2006; Safran, 2006; Tekeli, 2017; Turan, 2015). In these
studies, the most important benefits expected by students from history education emerged
as "learning from the past", "learning our past", and "having historical awareness"; whereas
the objectives that history teachers think students acquire the most after history education
are elements such as "acquiring historical knowledge" and "citizenship consciousness/national
identity". This situation revealed the result that non-disciplinary/traditional objectives are
acquired more, although there is an emphasis on intradisciplinary objectives by both the
students and the teachers.

The aim of this study was to reveal the views of students and teachers under the titles
of historical knowledge, historical thinking skills, and fundamental values, which constitute
the general objectives of the history course curriculum. Furthermore, revealing the
relationship and consistency between the views of these two elements of the secondary
education history education system is an effort to contribute to the literature on the
curriculum dimension of the field of education.

Method

Research Design

In this study, the opinions of senior-year high school students and history teachers
were obtained by adopting the basic qualitative research method. The findings obtained using
the semi-structured data collection tool were analyzed according to the previously
determined themes (knowledge, skills, values) through descriptive analysis, and the views of
the students and teachers on these themes were presented in a descriptive manner, often
with direct quotations (Yildirnm & Simsek, 2018).

Study Group

For the student dimension of the research, 4 different types of high schools in Yozgat
Merkez County were selected in the second semester of the 2019—-2020 academic year. Face-
to-face interviews were conducted with a total of 42 senior-year students from these schools,
through data collection forms consisting of semi-structured and open-ended questions. In
order to carry out this study, legal permission, numbered E.1043362 and dated 15.01.2020,
was obtained from the Yozgat Governorship Provincial Directorate of National Education.
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Table 1

Demographic Information of the Students

School Type Gender n %
Vocational High School Female 8 72.7
Male 3 27.2
Science High School Female 4 36.3
Male 7 63.6
Anatolian High School Female 5 50
Male 5 50
Religious Vocational High School Female 5 50
Male 5 50
Total Female 22 52.3
Male 20 47.6
42 100

A total of 42 students from 4 different types of high schools participated in the study.
Of these, 22 were female and 20 were male.

For the teacher dimension of the research, face-to-face interviews were conducted
with a total of 23 history teachers working in Yozgat Merkez County, Yozgat Yerkoy County,
and Yozgat Sorgun County in the first semester of the 2019-2020 academic year, using data
collection forms consisting of semi-structured and open-ended questions. In order to carry
out this study, legal permission, numbered E.19641274 and dated 10.10.2019, was obtained
from the Yozgat Governorship Provincial Directorate of National Education.

Table 2

Demographic Information of the Teachers

n %
Gender Female 4 17.3
Male 19 826
Years of Experience 6-10 3 13
11-15 3 13
16-20 7 30.4
21-25 4 17.3
25+ 6 26
Education Bachelor 16 69.5
Post-graduate 7 30.4
School Type Vocational High School 9 39.1
Science High School 1 4.3
Anatolian High School 9 39.1
Religious Vocational High 4 17.3
School
Total 23 100

When the demographic status of the teachers participating in the study was examined,
it was seen that the majority of the teachers had 16—20 years of experience. This showed that
the professional experience of the teachers was at a sufficient level. In addition, the teachers
predominately worked in Anatolian and Science High Schools. This can be explained by the
higher number of these types of schools.
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Data Collection Tool

In this study, a semi-structured data collection form was created to collect the data,
and the following questions were asked to the students and teachers in order to obtain their
opinions on the general objectives of the history courses, and analyze their answers.

Questions for the students:

e Which knowledge/historical knowledge do you think you acquired through the history
course you took during your 4 years in high school?

e Which skills/historical thinking skills do you think you acquired through the history
course you took during your 4 years in high school?

e Which values/fundamental values do you think you acquired through the history
course you took during your 4 years in high school?
Questions for the Teachers:

e Which knowledge/historical knowledge do you think your students acquired while
taking the history course in high school for 4 years?

e Which skills/historical skills do you think your students acquired while taking the
history course in high school for 4 years?

e Which values/fundamental values do you think your students acquired while taking
the history course in high school for 4 years?

Analysis of Data

In the study, the descriptive analysis method was used to analyze the data obtained
from the interview forms. According to this approach, the data obtained were summarized
and interpreted according to the previously determined themes (knowledge, skill, and value
themes) (Yildirnm and Simsek, 2018: 239). In the descriptive analysis, direct quotations were
frequently used in order to reflect the views of the individuals interviewed or those that were
observed in a striking way. The purpose of this type of analysis is to present the findings to the
reader in an organized and interpreted form (Yildirim and Simsek, 2018: 239). A series of
categories were created from the data obtained in the study, and then the cases falling into
each of these categories were counted and recorded (Silverman, 2018: 162).

First, the data obtained from the semi-structured forms were read separately by 2
history teachers, common points were found in the answers given, and then separate codes
were created, and these codes were compared. Then, themes were created based on the
codes. In the analysis process, instead of the names of the students, codes such as Student 1,
Student 2, Student 15 were used, and instead of the names of the teachers, codes such as
Teacher 1, Teacher 3, Teacher 11 were used.

Findings

Within the framework of the obtained data, the opinions of the senior-year high school
students and history teachers on the dimensions of knowledge, skills, and values were
combined under certain themes. These themes were “Turkish history knowledge” and “World
History” in the knowledge dimension, “Acquired skills” and “Unacquired skills” in the skill
dimension, and “Acquired values” and “Unacquired values” in the value dimension. The
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opinions of the students and teachers on acquiring knowledge, skills, and values will be
examined under separate headings.

Findings Regarding the Opinions of the Students and Teachers about the Knowledge
Dimension

The opinions of the senior-year high school students on the knowledge dimension
were separated into themes, as "Turkish history knowledge" and "World history". In Table 3,
the opinions that made up these themes were coded as "Positive and negative opinions".

Table 3

Opinions of the Senior-Year High School Students about Acquiring Knowledge in History
Courses

Theme Opinion Code f
Turkish History Positive Ottoman History
Knowledge Pre-Islamic Turkish History
History of the Republic
Turkish-Islamic History
Negative  Turkish History
Pre-Islamic Turkish History
Seljuk History
History of the Republic
Ottoman History
World History  Positive I. and Il. World War Subjects
Recent World History
European History
Ancient History
Interest in World History Subjects
Negative Lack of Knowledge on World History Subjects
Lack of Interest in World History Subjects 9
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When Table 3 is examined, it is seen that there are 4 different statements under the
heading of positive opinions expressed by the students about the "Turkish History Knowledge"
theme. When we look at the students' opinions on Ottoman history, it is seen that the
students liked Ottoman history subjects and were more interested in this subject (Student 3,
Student 4, Student 8, Student 14). There are also students who thought that they learned the
Ottoman period better (Student 20, Student 31). For example, one student said, “I think |
learned the Ottoman period better. Since we took Ottoman history for 2 years, | learned it
better because we dwelled on it more. | could not spare more time for the others” (Student
19). Under the Pre-Islamic Turkish history code, there were students (Student 5, Student 26)
who stated that they were interested in this period, and there were students who stated that
they knew this period better (Student 20, Student 33, Student 7). One of the students used
the following expression: "l am kind of familiar with the pre-Islamic period, Goktlirks, Uighurs,
and so on" (Student 20). In the student statements about the History of the Republic and the
Turkish-Islamic History codes, the students also stated that they were interested in these
periods and that they knew these periods better.

A total of 5 different expressions came up under the title of negative opinions. There
were statements about the subjects of Turkish history, pre-Islamic Turkish history, Seljuk
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history, Republican history, and Ottoman history that the students mostly did not have any
knowledge or had a lack sufficient knowledge about these subjects, or they had superficial
knowledge. For example, one student said, “l have superficial knowledge of Turkish history”
(Student 27).

It was seen that the senior-year students expressed positive opinions about and
showed interest in the subjects of World War | and World War Il, Recent world history,
European history, ancient history, and World history, which come to the forefront under the
theme of "World history" because these subjects were more interesting/favorable for them
and they knew these subjects better. There were statements from the students such as: "l like
World War | and World War Il subjects more" (Student 3), "I am more curious about recent
world history" (Student 29), "l am better at ancient civilizations" (Student 1).

The negative opinions of the senior-year high school students under the theme of
"World history" were seen under two titles: lack of knowledge about world history subjects
and lack of interest in world history subjects. Some of the student opinions on these subjects
were as follows:

Student 13: “l don't know anything about world history. | learned very superficial
information about world history, like what is the industrial revolution and its reasons."

Student 4: “l am not that interested in world history.”

The opinions of the history teachers on which knowledge/historical knowledge the
students acquired were thematized as "Turkish history knowledge" and "World history". In
Table 4, the opinions forming these themes were coded as "Positive and negative opinions".

Table 4

Opinions of the History Teachers about the Students' Acquisition of History Knowledge

-+

Theme Opinion Code
Turkish Positive Interest in Ottoman History
History Interest in History of the Republic
Knowledge Interest in Islamic History
Negative Lack of Knowledge on Pre-Ottoman Subjects
Having General Knowledge on Turkish History
The Complexity of Ottoman History Subjects
Prejudice Against Revolution History
World Positive Interest in Recent World History
History Interest in Wars
Interest in Middle Age European History Subjects
Interest in Regional History within World History
Negative Lack of Interest in World History Subjects
Desire to Learn the Subjects They Are Interested in
Having Superficial Knowledge on European History 3
Subjects
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When Table 4 is examined, it is seen that there were 3 different expressions under the
heading of positive opinions expressed by history teachers about the theme of "Turkish
History Knowledge". These were interest in Ottoman history, interest in the Republic period,
and interest in Islamic history. It is seen that television series and programs had an effect on
the situation regarding the teachers' expressions that the students were interested in/curios
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about these subjects. For example, some of the teachers' opinions under the heading of
interest in Ottoman history were as follows:

Teacher 6: “Emphasis on Ottoman history or programs related to them cause children
to be interested in this field, and in this respect, for example, children have a good knowledge
of the Foundation period for the time being.”

Teacher 22: "They like the Ottoman history most. | think this is more likely to be related
with television series."

Under the heading of negative opinions expressed by the teachers, there were 4
different expressions. According to the teachers' opinions on these statements, the lack of
knowledge/superficial knowledge about the subjects was emphasized more. For example, one
teacher said, “Pre-Ottoman Turkish history is told in a limited scope. The 9th-grade subjects
cannot be completed, so there is such a fact that no matter how hard you try, it does not end
on time. Ottoman history is satisfying, but pre-Ottoman Turkish history cannot be completed
on time either, so less time is spent on it, there is such a fact” (Teacher 2). A teacher who
expressed the prejudices of the students regarding Revolution history used the following
expression: “There is a prejudice against the Principles and Revolutions made in the Republic
period in this region. Especially, for example, the struggle against Yozgat during Atatlirk's
period, the Ethem the Circassian incident, his coming to Yozgat, etc., these were influential on
the people of Yozgat, you know, in that period, for example, though | can say that the attitude
towards Atatlirk during the Republic era is a bit negative here” (Teacher 1).

It was seen that the interest in Recent world history heading under the "World history"
heading was emphasized more in the positive opinions of history teachers. For example, one
teacher said, “There is also an interest in recent history, such as the Russian invasion of
Afghanistan. Like, what is Russia doing in Afghanistan? Since the Middle East is in a state of
war, the children ask why they are fighting. For example, the Arab-Israeli wars were not
included in the curriculum before, but they are now” (Teacher 18), while another teacher said,
“The recent period is better in terms of world history. | mean, students' interest in that period
increases especially after World War 1” (Teacher 3).

In the negative opinions of the history teachers that were uttered regarding the "World
history" heading, the heading of lack of interest in World history subjects was frequently
emphasized. Some of the teachers' opinions on this heading were as follows:

Teacher2: "World history does not stick in their minds, the problem is, since the
number of questions on the exams is low, they never come up. Of course, these subjects are
explained, but since the students focus on different things during that period, these subjects
sort of fall through the cracks."

Teacher 8: "If there are subjects related to world history that the students are
particularly interested in, they learn better. For example, there was a question about the
Soviet Union in the last essay, the child was interested in the subject, so he looked it up and
studied it."

Findings Regarding the Opinions of the Students and Teachers on the Skill Dimension

The opinions of the senior-year high school students on the skill dimension are
thematized in Table 5, as "Acquired skills" and "Unacquired skills".
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Table 5

Opinions of the Senior-Year High School Students about Acquiring Skill Dimension in History
Courses

Theme Code f
Acquired Skills Historical Empathy 17
Establishing Cause-Effect Relationship Skill 17
Analysis and Interpretation Skill 15
Chronological Thinking Skill 5
Comprehending Historical Events 3
Questioning 3
Unacquired Skills Chronological Thinking Skill 9
Historical Empathy 5
Analysis and Interpretation Skill 1

In Table 5, it is seen that the students expressed 6 skills that they thought that they
had acquired. Among these, students think that they have acquired the skills of historical
empathy and establishing cause-effect relationships more. For example, a student who stated
that he had acquired the skill of historical empathy used the following statement: “I think |
have historical empathy, like, | understand why the people of that period did that” (Student
16). Another student stated that she gained the establishing cause-effect relationship skill by
saying, “l think | have the ability to establish a cause-effect relationship because | like to get
to the bottom of something and conclude it” (Student 14). In addition, another student who
thought that he had acquired the analysis and interpretation skill gave the following
statement: “I can analyze and interpret. | listen to the speeches of history teachers, | love it.
After they talk, | can interpret by myself” (Student 8).

When the opinions of the students on 3 different skills that they thought that they had
not acquired were examined, it was seen that the most emphasized heading was the
chronological thinking skill. One of the students who thought that they had not acquired this
skill said, “I think my chronological thinking skills are poor, such as the dates that the events
took place" (Student 19). Apart from that, another student who thought that he did not have
the historical empathy skill said, "We need to know the historical events in detail so that we
can empathize with history, so | don't think | can do it much, we need to know all the
conditions of the events" (Student 22).

The opinions of the history teachers on which skills/historical thinking skills the
students have acquired are thematically presented in Table 6, as "Acquired skills" and
"Unacquired skills".

Table 6
Opinions of the History Teachers about the Students' Acquisition of Historical Thinking Skills
Theme Code f
Acquired Skills Establishing Cause-Effect Relationship Skill 8
Historical Empathy 4
Chronological Thinking Skill 4
Analysis and Interpretation Skill 3
Unacquired Skills Analysis and Interpretation Skill 17
Historical Empathy 10
Chronological Thinking Skill 7
Establishing Cause-Effect Relationship Skill 5
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In Table 6, it is seen that the history teachers expressed 4 skills that they thought that
the students had acquired. The most emphasized among these skills was the establishing
cause-effect relationships skill. Some of the teacher's opinions on these skills that were
thought to be acquired were as follows:

Teacher 4: “I consider the chronological thinking and establishing cause-effect
relationships among historical thinking skills to be pretty much acquired by the students at
the school level, since the significance of these skills in terms of history teaching is constantly
emphasized, especially in the 9th grade.”

Teacher 16: “The ability to look into the past from the perspective of people in the past
is a little more dominant. When we approach the subject like, 'how would you do it if it were
you?', it outweighs the others of course.”

Teacher 19: “Chronological thinking skills are also a bit good because the course of
events goes in a certain order.”

When Table 6 is examined, it is seen that the analysis and interpretation and empathy
skills were the most emphasized headings among the skills that the history teachers thought
that the students had not acquired. For example, a teacher who thought that the students did
not acquire the skills of analysis and interpretation said, "The problem is analysis and
interpretation, that is, when we ask students to analyze the subjects they have learned they
cannot do it or cannot interpret them and have trouble evaluating them with today's
conditions" (Teacher 2) .Another teacher said, “But the problem is that they are still not able
to look at the past through the perspective of people in the past. The child immediately objects
and says, “why did it happen like this, | think it's ridiculous.” The child thinks with today's
circumstances” (Teacher 13) regarding the historical empathy skill. Another teacher said that
the chronological thinking skill could not be fully acquired with the following statement: “For
example, we do not ask about it unless it is crucial, the chronology | mean, we do not ask for
chronology so that children do not drown in history, we already see that they cannot think
chronologically through the test questions about chronology that we give them. They can do
it if there are very specific events, but they cannot show the same success when you go into
details” (Teacher 5).

Findings Regarding the Opinions of the Students and Teachers on the Value Dimension

The views of the senior-year high school students on the value dimension are
thematized in Table 7, as "Acquired Values". It is seen that the students did not express
negative opinions about the value dimension.

Table 7

Opinions of the Senior-Year High School Students about Acquiring the Value Dimension in
History Courses

Theme Code f
Acquired Values Patriotism 26
Justice 16
Responsibility 11
Respect 10
Learning from the Past 7
National Values 7
Benevolence 6
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In Table 7, it is seen that the students expressed 13 values that they thought that they
had acquired. Among these, the value of patriotism stands out as the value dimension that is
thought to be acquired the most, followed by the values of justice, responsibility, and respect.
Some of the opinions of students on the first 5 values were as follows:

Student 20: “Especially patriotism, teacher. | really understood what kind of history our
country has. Many nations are not like us, like we have Atatlirk to be proud of for example,
what do the Germans have to pride themselves on in their past?”

Student 22: “I think the value of responsibility is more dominant, because the value of
responsibility can be acquired by looking at what people did in history. We can see when we
can make sacrifices and in which conditions. The same goes for patriotism. Responsibility and
patriotism come to the fore. After that, maybe Justice.”

Student 34: “Patriotism and respect outweighs the others. | have a strong feeling of
national identity and belonging and learning from the past.”

The opinions of the history teachers about which values/fundamental values the
students have/have not acquired are thematically presented in Table 8, as "Acquired values"
and "Unearned values".

Table 8

Opinions of the History Teachers about the Students' Acquisition of (Fundamental) Values

Theme Code f

Acquired Values Patriotism
Respect
Love
Benevolence
Justice
Friendship
Responsibility
Honesty
Self-control

Unacquired Values Responsibility
Self-control
Respect
Friendship
Honesty
Love
Patriotism
Justice
Tolerance

=
o ©

P PP WWDMNUDOODOEFERLPNWAEDdONN

Turkish History Education Journal, October 2021, 10(2), 21-42




TURGUT

In Table 8, it is seen that the history teachers expressed 9 different values that they
thought that the students had acquired. It is seen that the value of patriotism was the value
dimension that was thought to be acquired the most, as was the case with the students'
opinions. This was followed by the respect, love, and benevolence values. A teacher who
thought that the value of patriotism was related to the geography we live in said: “When we
look at our students in general terms, we have the patriotism value most in Yozgat geography.
This is very clear because most of our students currently want to be soldiers in the military;
for example, many police officers and soldiers who became martyrs were from Yozgat"
(Teacher 1). Another teacher, emphasizing the values of respect and love, expressed this
situation as follows: “We can see the respect and love in their relations with their school, with
us and with their friends but we see that they acquire these values more after they graduate
because they do not see things fully while they are students. But after they graduate, they are
more relaxed, and we can see if they have acquired these values or not. So, when they see us
in the bazaar, they button up their jacket and try to reach for our hands, that is when we
understand that we taught some values to them” (Teacher 5). Another teacher, who said that
students acquire many values, had the following opinion: “We can say that friendship relations
are good, and respect, love, patriotism and benevolence come after that” (Teacher 11).

When the opinions of the history teachers about the values that they thought the
students could not acquire were examined, it was seen that the values of responsibility, self-
control, and respect stood out. A teacher who thought that the value of responsibility was not
acquired by the students said, “The children do not fulfill their responsibilities. We give
homework to the children. There is no consideration or sense of responsibility about doing
the homework. They just think 'let's just pass the class and it's all right, | can pass this class
without learning anything, | can cheat if necessary.' This causes failure to acquire values”
(Teacher 8). Another teacher, who thought that parental behaviors were the reason for the
lack of this value said, “There is no sense of responsibility, there are many reasons for this,
mainly due to the parents and the family. The students are spoiled. The mother makes the
bed, the mother makes the breakfast, and puts the food in their mouth” (Teacher 17). A
teacher, who thought that the value acquisitions varied depending on the age of the students,
gave the following statement: “I think there is a lack of honesty, friendship, truthfulness,
respect, and love. | attribute this to their age, because when we look at the 9th grade, we see
that these values are acquired more and more as the students grow older. The children in the
9th grade are less sensitive about these issues; for example, | see that they are very impatient
and careless about issues such as honesty, self-control, patience, and respect. But when they
graduate from the 12th grade, we can see that they have acquired somewhat more. | think
that these values are more settled as the children grow older, but they are still not at the level
| want” (Teacher 1).

Results

In this study, questions were asked to the students and teachers about acquiring
knowledge, skills, and values, and according to the results obtained, the opinions of the
students and teachers created common themes. These were "Turkish History" and "World
History" in the knowledge dimension, "Acquired Skills" and "Unacquired Skills" in the skill
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dimension, and "Acquired Values" in the value dimension. In addition to these, there was the
theme of "Unacquired Values" in the teacher opinions belonging to the value dimension.

It was seen that the students expressed a positive opinion in general, especially about
Ottoman history, under the theme of "Turkish history knowledge" in the knowledge
dimension. The point that the teachers emphasized the most under this theme was positive
interest in Ottoman history. From this point of view, it can be concluded that Ottoman history
subjects were learned better according to the opinions of both the students and the teachers.
When the negative opinions regarding Turkish history were examined, it was seen that the
students and teachers thought that pre-Ottoman Turkish history subjects were less
comprehended.

Students learn about their own past with history courses/subjects and get to know the
state they are citizens of and the nation they belong to (Topgu, 2010). From this point of view,
"Turkish history knowledge" forms the basis of the history curriculum, because the subjects in
the curriculum are prepared in a way that focuses on Turkish, Islamic, and Anatolian histories,
and world history is discussed in the content through selected events that are centered around
Turkish history (MEB, 2018a). In Turgut's (2020) study, it was seen that the parents of the
students wanted their children to learn Turkish history the most in history courses. On the
other hand, while it is a positive situation to think that Ottoman history subjects were learned
better among the Turkish history subjects according to the opinions of both the students and
the teachers, it can be seen as a negative situation as well, since pre-Ottoman Turkish history
subjects were learned less.

Under the theme of "World history", the World Wars | and I, and recent world history
stood out as positive elements in the students' opinions, while interest in recent world history
was the most emphasized element in the teachers' opinions. It can be said that the opinions
of the students and teachers were alike in this matter. When the negative opinions under the
theme of "World history" were examined, it was seen that the lack of knowledge on world
history was the most emphasized heading in the students' opinions. The lack of interest in
world history subjects in the teachers' opinions stood out as the most emphasized negative
element. In general, the students and teachers were of the opinion that there is a
problem/failure in learning world history subjects when compared to Turkish history subjects.

In the skills dimension, while the students thought that they had acquired the skills of
empathy, establishing cause-effect relationships, and analysis and interpretation more, the
teachers stated that the students mostly acquired the establishing cause-effect relationships
skill. The common skill that was thought to be acquired according to the students and the
teachers was the establishing cause-effect relationships skill. It is important so that the
students can explore the relationships between events and phenomena in the past and look
at the past by considering these relationships, in order to evaluate historical knowledge in its
own context (MEB, 2018a). In this respect, it is a positive phenomenon that being able to
establish a cause-effect relationship was stated as a skill that was thought to be acquired
according to the opinions of both the students and the teachers.

Concerning the skills that were not acquired, the skill that was thought to be acquired
the least by the students was the chronological thinking skill. The chronological thinking skill
is an important skill included in the content of history courses from the 9th to 12th grade
(Altun & Kaymakgei, 2016, p. 174). It is possible for students to examine the relationships
between events or explain the cause-effect relationships in history only with chronological
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thinking skills (MEB, 2018a). In Turan's (2016) study, it was seen that the history teachers see
chronological thinking as the historical thinking skill that students acquire at the highest level.
However, in some other studies, it was concluded that chronological thinking skills could not
be developed sufficiently in history courses at the secondary school level (Yildirnm, 2015;
Oymak, 2007; Akbaba, 2020). Again, in some studies on primary school students, it was
concluded that students have problems with dates and chronology (Demircioglu, 2005;
Simsek, 2006).

The history teachers, on the other hand, emphasized analysis and interpretation and
empathy skills the most among the skills that could not be acquired. Studies have shown that
empathy has an effective and important place in teaching social studies and history (Seker,
2010, p. 104). When the relevant literature was examined, it showed that empathy skills could
be acquired by students at different education levels through different activities (Demir, 2019;
Yilmaz, 2016). While Karabag (2003, p. 282) stated that the acquisition of historical empathy
was only possible through the teacher, Yilmaz & Koca (2012) concluded in their study that
history teachers have shortcomings in both the concept of empathy and the related practices
in the classroom. An important point that came up in the skill dimension was that while the
students mostly stated that they had acquired the analysis and interpretation and historical
empathy skills, the teachers thought the opposite. This indicated that there was a problem in
the comprehension and teaching of these skills.

Finally, when the value dimension was looked at, the students thought that they had
acquired the value of patriotism the most. This was followed by the justice, responsibility, and
respect values. However, the history teachers stated that the students acquired the values of
patriotism and respect the most. In the study of Topal (2019), the teachers stated that the
values of patriotism, love, respect, friendship, benevolence, and justice were taught to the
students at a sufficient level, and that the other values could not be internalized at a sufficient
level. According to the research conducted by Sezer (2020), it is found that “National values
and patriotism were conveyed to the students at a higher level within the General Objectives
of National Education” (p. 2286). In another study, the teachers emphasized that patriotism
was one of the values that a good citizen should have (Giiven, Tertemiz, & Bulut, 2009). In the
research conducted by Bakioglu & Kurt (2009, p. 34), the teachers emphasized that the value
of patriotism cannot be the subject of only one course and that the school should act together
with the environment and family elements in the development of patriotism.

The students did not state any negative opinions about the values. The fact that the
students did not express negative opinions about the values can be interpreted as the fact
that they did not want to evaluate themselves negatively with regard to this subject. The
history teachers stated that the students acquired the responsibility and self-control values
the least. The Responsibility value, which was the value that the teachers thought WAs the
least acquired, is an important value to be acquired that takes place AT all education levels
and is a core value (MEB, 2018a, 2018b). Responsibility can also be divided into different types,
as personal responsibility, social responsibility, civic responsibility, and joint responsibility
(Sezer, Coban, & Aksit, 2017). It is thought that the students' school responsibility plays an
important role in the targeted success within the scope of education (Calp & Aydin, 2019, p.
64). In some previous studies, it was seen that the value that the teachers wanted students to
acquire the most was responsibility (Aslan, 2007; Sezer, 2008). However, the value that the
teachers thought that the students had acquired the least was also responsibility (Aslan, 2007;
Sezer, 2008; Sezer & Coban, 2016). In this regard, this result was in line with the results

Turkish History Education Journal, October 2021, 10(2), 21-42




Opinions of students and teachers on the acquisition of the general objectives of the history

obtained in this study. According to the research conducted by Sezer, Coban, & Aksit (2017),
the teachers thought that curricula do not have the capacity to convey the responsibility value.

In conclusion, in the information dimension, Ottoman history under the theme of
Turkish history knowledge and recent world history subjects under the world history theme
were thought to be acquired the most according to the opinions of both the students and the
teachers. In the skills dimension, being able to establish a cause-effect relationship was agreed
upon by both the students and teachers, while the students mostly thought that they had
acquired empathy and analysis and interpretation skills, the teachers were of the opposite
opinion. According to the results of the values dimension, the patriotism value stood out as
the fundamental value that was thought to be acquired the most according to the opinions of
both the students and the teachers. In addition, the teachers emphasized the responsibility
and self-control values the most under the unacquired values theme.

In light of the results of the study, the following suggestions can be presented:

e Inthe knowledge dimension, different activities can be designed and implemented by
history teachers, both inside and outside of the classroom, in order to eliminate the
problems in learning both pre-Ottoman Turkish history subjects and world history
subjects.

e Taking into consideration the differences between the opinions of the students and
the teachers regarding the skills dimension, in-service training activities related to skill
teaching can be organized for history teachers in order to eliminate the shortcomings
in this field.

e Collaboration with family, friends, school management, and other elements that make
up the education system can be facilitated in order to ensure the acquisition of values
such as responsibility and self-control, which were expressed by history teachers in the
values dimension as the values that were not acquired by the students.
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Oz

Ogrenciler agisindan ortadgretim tarih dersleri 6gretim programi genel amaglarini olusturan tarihsel
bilgi, tarihsel diisinme becerileri ve temel degerlerin kazandirilmasi bu dersin en 6nemli amacini
olusturmaktadir. Bu arastirmanin temel amaci ortadgretim tarih egitim sistemini olusturan
unsurlardan 6grenci ve Ogretmenlerin tarih derslerinin genel amaglarinin kazanilmasina iliskin
gorisleri ve bu gorisler arasindaki benzer ve farkli yonlerin belirlenmesidir. Bu ¢calismada temel nitel
arastirma yontemi ve veri toplama araci olarak yari yapilandiriimis acgik uglu sorularin yer aldig
gorisme formu kullaniimistir. Nitel verilerin toplanmasinda 4 farkli lise tiiriinde okuyan 42 6grenci
ile Yozgat Merkez, Yerkdy ve Sorgun ilgelerinde gérev yapan toplam 23 tarih 6gretmenine yonelik
gorisme formu kullaniimis ve elde edilen veriler betimsel analiz yontemi ile ¢dziimlenmistir.
Arastirmada elde edilen sonuglar 1s1ginda bilgi boyutunda Tiirk tarih bilgisi temasi altinda Osmanli
tarihi; diinya tarihi temasi altinda ise yakin dénem diinya tarihi konulari hem 6grenci hem de
O0gretmen gorislerinde en fazla kazanildigi distinilen konu basliklari olarak ortaya ¢ikmaktadir.
Ayrica 6grenci ve 6gretmenler Tirk tarihi konularina gore diinya tarihi konularinin 6grenilmesinde
sorun/eksiklik oldugu gérisiindedirler. Beceri boyutunda neden-sonug iliskisi kurabilme kazanildig
diisinilen beceriler igerisinde 6grenci ve 6gretmen gorislerinde ortak iken; empati ile analiz ve
yorum becerilerinin kazanilmasinda 6grenciler ¢ogunlukla bu becerileri kazandiklarini diistintirken
O0gretmenler ise tam tersi goriis belirtmislerdir. Deger boyutuna ait elde edilen sonuglara gore ise
vatanseverlik degeri hem 0Ogrenci hem de 6gretmen gorislerinde en fazla kazanildigi distinilen
temel deger olarak ortaya ¢ikmaktadir. Ayrica 6gretmenler kazanilamamis degerler temasi altinda
en fazla sorumluluk ve 6zdenetim degerlerini vurgulamislardir.

Anahtar Kelimeler: tarihsel bilgi, tarihsel disiinme becerileri, temel degerler, 6grenci, tarih
ogretmeni

Giris

Egitim programi, kisaca okulda ve okul disinda planlanmis etkinlikler yoluyla saglanan
o0grenme ve yasantilar dizenegi olarak tanimlanabilir (Demirel, 2020, s. 4). Egitimin amaclari,
egitim kademesine ya da okul sistemine uygulandiginda egitim programlarinin; bir derse
uygulandiginda da 6gretim programlarinin amaclarina donismektedir (Ayten & Hayirsever,
2019, s. 291). Bir derste gerceklesen 6grenme etkinliklerinin temel amaci 6grencilerin 6gretim
programlarinda yer alan ve dersin 06zel hedeflerinde kapsanan davranislari tam olarak
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kazanmalarini saglamaktir (Kutlu, 1998, s. 6). Bu dersler igerisinde ortadgretim kurumlarinin
tiim subelerinde okutulmakta olan tarih dersleri de bulunmaktadir (Talim ve Terbiye Kurulu
Baskanligi [TTKB], 2018). Tirkiye’de tarih egitimi yaklasik 150 yillik uzun bir siireg igerisinden
gecerek glnimize gelmistir (Simsek, 2017). Tirkiye’de tarih egitimi alaninda 1990’larda
baglayan teorik ¢alismalar daha sonra saha ¢alismalari ile desteklenmis ve zenginlestirilmistir.
Esasen Cumhuriyetin ilk yillarindan tarih dersi 6gretim programlarinda son degisikliklerden
birinin gergeklestirildigi 2007 yilina kadar tarih derslerinin genel amaglarinda ¢ok 6nemli
degisiklikler yapilmamig ve tarih dersleri bliylik 6l¢lide vatandaglik egitiminin bir araci olarak
gorilmastir (Turan, 2015, s. 149).

Turkiye’de 2004 yilinda 6gretim programlarinin yenilenmesi slirecinin baslatiimasindan
beri okul Oncesi egitimden 6gretmen yetistiren yiksek 6gretim kurumlarina kadar bitiin
egitim kademelerinin neredeyse biitiin derslerinin 6gretim programlari yenilenmistir (Ozpolat,
2013, s. 11). Bu degisim ve yenilenme siirecine lise tarih 6gretim programlari da dahildir. 2007
yilindan itibaren 9. Sinif, 2008 yilinda ise 10. sinif tarih programi yenilenmis daha sonraki
yilllarda ise diger sinif dizeylerine yonelik degisim devam etmistir (Perihan, 2013). Bu
cercevede yeni 6gretim programlari ile birlikte tarih derslerinin genel amaclari da yeniden
olusturulmustur. 2007 tarih 6gretim programiile ilk defa bilginin yaninda kronolojik diisiinme,
tarihsel kavrama, tarihsel analiz ve yorum gibi tarihsel diistiinme becerilerine kavram olarak
yer verilmis, 2011 yilinda yapilan bir revizyon ile de bu beceriler ayrintili olarak tanimlanmistir
(Oztiirk ve Mutlu, 2017, s. 383). Yazic’'nin (2017, s. 371) da vurguladigi gibi yeni 6gretim
anlayisi ile 6grencilerin sadece bilgi seviyelerini arttirmaya odaklanmak yerine onlarin gesitli
beceri, deger ve tutumlarini da yapilandirmaci bir anlayisla gelistirmek amaclanmaktadir.
Programlarda beceriler, kavramlar, degerler ve genel amaclar temel 6gelerine yer verildigi
gorilmektedir. Ayni zamanda programda ele alinan bazi beceri, deger ve kavramlara
bakildiginda bunlarin daha 6nceki programlarla ilgili eksiklik olarak elestirilen konularda
oldugu gorilmektedir (Aktekin, 2009, s. 35).

Oztiirk (2009) yeni programla birlikte 6grenci merkezli, bilgi ve beceriyi dengeleyen ve
bireysel farkliliklari dikkate alan yeni bir anlayis 6ngoérilmekte oldugunu ifade etmektedir.
Diger bir ifadeyle tarih 6gretiminin amaglari, insanlara zaman igerisinde diinyada gerceklesmis
olan sirecglerin bilgisini vermek ayni zamanda slipheci ve elestirel disiinme becerilerini
kazandirmak (Lee, 1992) seklinde degisime ugramistir. Ding (2011) yeni 6gretim programi ile
birlikte 6grencilerin tarihsel bilgilerini artirmanin yani sira, onlari disiinmeye, arastirmaya,
soru sorma ve sorgulamaile birbirleri ve 6gretmenleriyle etkilesimde bulunmaya tesvik ederek
kavram, deger ve beceri 6grenimini gelistirmenin amacglanmakta oldugunu belirtmektedir.

Yapilandirmaci anlayisa gore ilk kez hazirlanan tarih dersi 6gretim programlari 2017
yihina kadar uygulanmistir. Tarih 6gretim programlarinin yenilenmesi konusundaki calismalar
2016 yilinda 6gretmen, akademisyen ya da sivil toplum kuruluslarinin da program gelistirme
siirecine dahil edilmesi amaciyla taslak 6gretim programi yayinlanmis (Yildirnm, 2018), 2017
yilinda yeni tarih dersi 6gretim programi kabul edilerek bu programa uygun icerik ve ders
kitaplari hazirlanmistir (Turan, 2019, s. 635). 2018 yilindan itibaren uygulanmaya baslayan yeni
Ogretim programi;

e Ogrenci merkezli (etkinlik merkezli)
e Kronolojik ve tematik yaklasima sahip
e Aktif 6grenme metoduna uygun bir yaklasima sahiptir (Yildirim, 2018).
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Bunun yaninda yeni 6gretim programi ile degerler egitimini merkeze alan bir yaklasim
goze carpmaktadir. 8 farkh yeterlilik alani belirlenmis ve alana 6zgl becerilerin sayisi da
artmistir (MEB, 2018a).

Ortaogretim tarih egitiminde belirlenen amaglara ulagilmasi ¢ok gesitli degiskenlerin
etkisi altindadir. Bu degiskenlerden bazilari sistemin en 6nemli girdi ve giktisi olan 6grenci ve
egitimin yUritlctsi o6gretmendir. Kara (2020) egitim sistemlerinin temel yapi tasi olan
okullarda gergeklestirilen egitim sirecinin gekirdegini olusturan paydaslarin okul yoneticileri
ile birlikte 6grenci, 6gretmen ve veli oldugunu belirtmektedir. Ogrenci egitim sisteminin en
onemli girdi ve giktisidir. Egitim ile ilgili yapilan tim yatirimlar, diizenlemeler aslinda egitimin
en dnemli Uriinii olan 6grenci ve onun islenmesi tizerine kuruludur. Ogrenciler agisindan
ortadgretim 6nemli bir donemdir. Ortadgretim ¢agi birgok hizli gelisim ve degisimlerin yer
aldigi ve buna bagli olarak yeni okul ortaminda uyum, kimlik kazanimi, benlik gelisimi, meslek
sec¢imi, yetiskinler diinyasina girme vb. problemlerin yogunlastigi bir devredir (Ersanli, 1989).

Bu sistemin diger énemli unsuru ise dgretmendir. Ogretmenler, dogrudan égrencilerin
o0grenme sireglerini etkiledigi igcin (Stronge, 2007) ayni zamanda sinifi ve programi yéneten
o6gretmen oldugu icin (Balci, 2014, s. 178) tim derslerde oldugu gibi tarih dersleri 6gretim
programlarinin uygulanmasinda en onemli rol 6gretmene diismektedir. (Teyfur, 1995)'un
vurguladigi gibi ders programlari, 6gretim araglari ve geregleri, 6grenci toplulugu ve okulun
genel havasi, bunlarin timu genclerin yetismesi bakimindan ¢ok 6nemli olmakla birlikte egitim
slrecinin en etkili unsurunun 6gretmen oldugu bir gergektir.

Ortadgretim tarih egitimini olusturan tim unsurlar 6gretim programlarinda belirlenmis
olan su genel amacglari gercgeklestirmek icin bir araya gelmektedir: “Liseyi tamamlayan
ogrencilerin, ilkokulda ve ortaokulda kazandiklari yetkinlikleri gelistirmek suretiyle, milli ve
manevi degerleri benimseyip hayat tarzina donistirmis, Giretken ve aktif vatandaslar olarak
yetistirilmesi bunun yaninda ilgi ve yetenekleri dogrultusunda yiksekégretime ve hayata hazir
bireyler olmalarini saglamak amaglanmaktadir” (MEB, 2018a). Bunun yaninda her dersin
oldugu gibi tarih derslerinin 6gretiminin de belli amaglari bulunmaktadir. Tarih dersleriyle
ogrencilere neyi, nicin ve nasil 6gretecegiz sorulari tarih egitimcileri ve tarihgiler icin anahtar
sorulardir (Tuna, 2014). Bu sorulara ancak tarih 6gretim programlarinda belirlenmis olan genel
amagclar esas alinarak cevap verilebilir. Ayni zamanda Tuncay’in (1998) da ifade ettigi gibi ister
ders kitabi yazarlari isterse programin uygulayicilari olsun tim paydaslarin Ttrk Milli Egitiminin
genel amaclan ile tarih 6gretim programinin temel amaclarini her zaman gozetmek
zorundadirlar.

Demircioglu (2006), gecmisten giiniimiize tarih 6gretiminin amaclarinda iki yaklasimin
bulundugunu belirtmektedir: “Bu amaclarin ilkinde 6grencilere gecmisin bilgisi 6gretilerek
tarihini, toplumunu, degerlerini, kiltiriinG taniyan iyi vatandaslarin vyetistiriimesi
amaclanirken; ikincisinde 6grencilere bilimsel bakis agisi ve Ust diizey diisiinme beceri ve
niteliklerinin kazandirilmasi amacglanmaktadir” (s. 154). Dilek (2007), bu amacglarin birincisini
disiplin disi amaglar, ikincisini disiplin ici amaclar seklinde ifade etmektedir. Tarih 6gretim
programlarinda hem disiplin disi amaclar ve hem de disiplin i¢ci amaclar seklinde
Ozetlenebilecek 6gretim amaclari tarihsel bilgi, tarihsel diisinme becerileri ile birlikte bilgi,
beceri ve davranislarin arasindaki butinligu kuran degerler bashigi altinda siniflandirilabilir
(MEB, 2018a, 2018b).

Yeni tarih 6gretim programlarinda hem disiplin disi amaglar ve hem de disiplin ici
amaglar seklinde 6zetlenebilecek 6gretim amaclari tarihsel bilgi, tarihsel diisinme becerileri
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ile birlikte bilgi, beceri ve davranislarin arasindaki biitlinligl kuran degerler basligl altinda
siniflandiriimaktadir (MEB, 2018a, 2018b). Bu nedenle alt basliklarda programin genel

amaclar “tarihsel bilgi”, “tarihsel disinme becerileri” ve “temel degerler” bashgl altinda
kisaca incelenecektir.

Sekil 1. Tarih Dersleri Ogretim Programi Genel Amaglari: Tarihsel Bilgi, Tarihsel Disiinme
Becerileri ve Temel Degerler
Tarihsel

Bilgi

Tarih Dersleri

Ogretim
Programi
Genel
Amaglari

Tarihsel
Diisinme
Becerileri

Temel

Degerler

Tarihsel Bilgi

Turk Dil Kurumu [TDK], 2019’ a gore bilgi, 6grenme, arastirma veya gozlem yolu ile elde
edilen gercek, malumat, vukuf olarak tanimlamaktadir. Anik (2006, s. 6), bilginin birinci
ozelliginin toplumsal gercegi isleme, yansitma ve tasima 6zelligi oldugunu belirtmektedir. Bilgi,
kisaca, insanlarin ve toplumlarin, basta kendisi olmak Uzere, gevresini bir zihni algilayis ve
yorumlayis bigimidir (Aydin, 2008, s. 197). Tarih 6grenme gegmisin olaylarinin bilgisini
o0grenmektir. Belli bash tarih olaylarini bilmek, farkl olaylari onlari digerlerinden farkli kilan
onemli yonleri ile tanimaktir (Kéksal, 2010, s. 117). Bu da tarihsel bilgi dedigimiz kisimdir.
Tarihsel bilgi gecmiste yasanmis olaylarin giinlimize aktarilmis seklidir (Karabag, 2002, s. 212).
Tarihsel bilgi, toplumu olusturan bireyler ve toplum o6rgitlenmesi acisindan onem arz
etmektedir. Toplumsal olaylarin anlasiimasi noktasinda bireylerin sahip oldugu biling tarih
bilgisiyle olusmaktadir (Akkog, 2008).

Ortadgretim tarih derslerinde bilgi kazanimina yonelik olarak basta Tirk tarihi olmak
Uzere pek cok dnemli tarihi olay, kavram, kisi ve dlinya tarihi konulari programlarin temelini
olusturmaktadir (MEB, 2018a, 2018b). Ayrica 6gretim programlarinda Tirk tarihi konularinin
programin temel cercevesini olusturdugu bilinmektedir (Kaya, Kahyaoglu, Cetiner, Oztiirk, ve
Eren, 2001). 2017 yilinda uygulanmaya baslanan lise tarih 6gretim programlarinda da
programin icerigi Turk tarihi agirhkli olarak hazirlanmistir (MEB, 2018a, 2018b).

Tarihsel Diisiinme Becerileri

Kisinin yatkinlik ve 6grenime bagl olarak bir isi basarma ve bir islemi amaca uygun
olarak sonuclandirma yetenegi olarak tanimlanan beceri kavrami (TDK, 2019), 6zellikle son elli
yildir yasanan sosyo-ekonomik, politik ve teknolojik gelismeler neticesinde, egitimcilerin
glindemini daha fazla mesgul etmekte ve giiniimiiz 6gretim programi kazanimlarinda 6nemli
bir yer tutmaktadir (Mutluer, 2013, s. 356). Egitim ortami icerisinde bu kavram, 6grencilerde
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o0grenme sireci icerisinde kazanilmasi, gelistirilmesi ve yasama aktarilmasi tasarlanan, bir is
yapabilmek i¢in gereken yatkinlik anlamina gelmektedir (Ata, 2006). (Kege, 2015, s. 95) tarih
derslerinin temel amacinin, 6grencilerin tarihsel disliinme becerilerini gelistirerek tarihsel
duyarlihgi, tarihsel farkindaligi ve tarih bilinci ylksek bireyler yetistirmek oldugunu
belirtmektedir.

Yirminci ylzyilin son geyreginde gelisen yeni tarih 6gretimi anlayisi bilgiden ziyade
tarihsel diisinme becerilerini 6n plana cikarmakta ve 6grencilere kanitlari degerlendirme,
elestirel distinebilme ve problem ¢cdézme gibi becerilerin kazandiriimasi hedeflenmektedir
(MEB, 2018a). Ulkemizde uygulanan giincel tarih égretim programlarinda da ayni durum
gecerlidir. Tarih 6gretim programlarinda “Alana Ozgi Yeterlilik ve Beceriler” (MEB, 20183,
2018b) bashg altinda tarihsel diisinme becerileri séyle siralanmaktadir:

e Kronolojik Diisinme Becerisi

e Tarihsel Kavrama Becerisi

e Neden-Sonug iliskisi Kurabilme Becerisi

o Degisim ve Surekliligi Algilama Becerisi

e Tarihsel Sorgulamaya Dayali Arastirma Becerisi

e Tarihsel Analiz ve Yorum Becerisi

e Tarihsel Sorun Analizi ve Karar Verme Becerisi

e Gegmise Gegmisteki insanlarin Bakis Agisiyla Bakabilme Becerisi veya Tarihsel Empati

Ayrica 6gretim programlari genel amaglarina ait bazi maddelerde de tarihsel diisiinme
becerilerinin ayrica yer aldig1 gértilmektedir (MEB, 2018a, 2018b).

Temel Degerler

Tim o6gretim programlarinin en o6nemli kazanim unsurlarindan biri de deger
kazanimlaridir. Deger belirli bir durumu bir digerine tercih etme egilimi olarak
tanimlanmaktadir. Degerler, davranislara kaynaklik eden ve onlari yargilamaya yarayan
anlayislardir (Erdem, 2003: 56). Aynizamanda deger, bir ulusun sahip oldugu maddi ve manevi
unsurlarin bitlini olarak tanimlanmaktadir (TDK, 2019). Cocuklar yasamlarinin ¢ok erken
yaslarinda aileleri, akranlari ve diger sosyal iletisim kanallari yoluyla degerleri 6grenmeye
baslamaktadirlar (Healstead ve Taylor, 2000, s. 169). Degerler, esasinda bireylerin yasamlarini
dogru bir sekilde surdirebilmeleri igin dogruyu ve yanhsi ayirt etmek igin kullandiklar
Olgutlerdir (Harland ve Pickering, 2011).

Demircioglu ve Tokdemir (2008) tarih egitiminin, vatandaslhk ve deger egitimini
destekleyebilecek 6nemli bir alan oldugunu wvurgulayarak sosyal amaclari 6ne cikaran
yaklasimda milli, manevi, kiiltiirel degerlerin; disiplin ici amaclari vurgulayan yaklasimda ise
demokratik degerler ve insan haklarinin daha ¢ok vurgulandigini belirtmektedir. Erkan ve
Coban’in (2018, s. 775) da vurguladigi gibi tarih dersi 6gretim programlari, bireylere degerlerin
kazandirilmasi slirecinde 6nemli bir yere sahip bulunmaktadir. Clinkl tim degerler, tarihsel
bir gecmise sahiptir. Ortadgretim programlarinda “kék degerler” basligi altinda 10 adet deger
belirlenmistir. Bunlar; “adalet, dostluk, diristliik, 6z denetim, sabir, saygi, sevgi, sorumluluk,
vatanseverlik, yardimseverliktir” (MEB, 2018a, 2018b).

Ulkemizde ilgili alanyazin incelendiginde ortadgretim tarih dersleri ve 6gretim
programlari ile ilgili 6grenci ve 6gretmen gorislerine dayal arastirmalar bulunmaktadir
(Demircioglu, 2006; Safran, 2006; Tekeli, 2017; Turan, 2015). Bu c¢alismalarda 6grencilerin

” “"

tarih egitiminden bekledikleri en 6nemli faydalar “ge¢misten ders ¢ikarma”, “ge¢misimizi
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ogrenme” ve “tarih bilincine sahip olma” seklinde ortaya cikarken; tarih 6gretmenlerinin
ogrencilerin tarih egitimi sonrasinda en fazla kazandiklarini dislindiikleri amacglar “tarihsel
bilgi edinme”, “vatandaslk bilinci/milli kimlik kazanma” gibi unsurlardir. Bu durum hem
O0grenci ve hem de 6gretmen goziinde disiplin igi amag vurgusu olmakla birlikte disiplin
disi/geleneksel amaglarin daha ¢ok kazandirilmasi/kazandirildigi sonucunu ortaya
¢ikarmaktadir.

Bu arastirmanin amaci tarih dersleri 6gretim programi genel amaglarini olusturan
tarihsel bilgi, tarihsel diisinme becerileri ve temel degerler bashgi altinda 6grenci ve 6gretmen
goruslerini ortaya gikarmaktir. Ayrica ortadgretim tarih egitim sisteminin bu iki unsurunun
gorusleri arasindaki iliski ve tutarliligin ortaya konulmasi alan egitiminin program boyutuna
iliskin literatiire katkida bulunma cabasidir.

Yontem

Arastirmanin Deseni

Bu galismada temel nitel arastirma yontemi benimsenerek lise son sinif 6grencileri ve
tarih 6gretmenlerinin gorusleri alinmistir. Yari yapilandiriimis veri toplama araci kullanilarak
elde edilen bulgular betimsel analiz yoluyla daha 6nceden belirlenmis olan temalara gore
(bilgi, beceri, deger) incelenmis ve bu temalara ait 6grenci ve 6gretmen gorisleri betimsel bir
anlatimla sunularak sik sik dogrudan alintilara yer verilmistir (Yildirirm ve Simsek, 2018).

Calisma Grubu

Arastirmanin 6grenci boyutu icin 2019-2020 egitim-6gretim yilinin ikinci yariyilinda
Yozgat Merkez ilcede bulunan 4 farkl lise tiir(i belirlenmistir. Bu okullarin son siniflarinda
okuyan toplam 42 6grenci ile yari yapilandirilmis ve agik uglu sorulardan olusan veri toplama
formlar yoluyla yiz ylize gortismeler gergeklestirilmistir. Bu calismayi yapmak icin Yozgat
Valiligi il Milli Egitim Midirligiinden 15.01.2020 ve E.1043362 sayili yasal izin alinmistir.

Tablo 1

Ogrencilere Ait Demografik Bilgiler

Okul Tarii Cinsiyet n %
Meslek Lisesi Kiz 8 72,7
Erkek 3 27,2
Fen Lisesi Kiz 4 36,3
Erkek 7 63,6

Anadolu Lisesi Kiz 5 50
Erkek 5 50

imam Hatip Kiz 5 50
Erkek 5 50
Toplam Kiz 22 52,3
Erkek 20 47,6
42 100

Gahsmaya 4 farkl lise tirinden toplam 42 6grenci katilmis bu 6grencilerin 22’si kiz ve
20’si ise erkek 6grenciden olugsmaktadir.
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Arastirmanin 6gretmen boyutu igin 2019-2020 egitim-6gretim yilinin birinci yariyilinda
Yozgat Merkez ilce, Yozgat Yerkdy ilcesi ile Yozgat Sorgun ilgesinde gérev yapan toplam 23
tarih 6gretmeni ile yari yapilandiriimis ve acik uclu sorulardan olusan veri toplama formlari ile
ylz yiize gériismeler gerceklestirilmistir. Bu calismayi yapmak icin Yozgat Valiligi il Milli Egitim
Mudurliginden 10.10.2019 ve E.19641274 sayili yasal izin alinmistir.

Tablo 2

Ogretmenlere Ait Demografik Bilgiler

n %
Cinsiyet Kadin 4 17,3
Erkek 19 82,6
Kidem 6-10 3 13
11-15 3 13
16-20 7 30,4
21-25 4 17,3
25+ 6 26
6§renim Durumu Lisans 16 69,5
Lisansustu 7 30,4
Okul Turii Meslek Lisesi 9 39,1
Fen Lisesi 1 4,3
Anadolu Lisesi 9 39,1
imam-Hatip Lisesi 4 1773
Toplam 23 100

Calismaya katilan 6gretmenlerin demografik durumlari incelendiginde 6gretmenlerin
¢ogunlugunun 16-20 yil arasi kideme sahip oldugu goriilmektedir. Bu durum genel olarak
ogretmenlerin mesleki tecriibelerinin yeterli dizeyde oldugunu gostermektedir. Ayrica
Anadolu ve Fen Liselerinde gbrev yapan 6gretmenler agirliktadir. Bu durum ise bu okul
turlerinin sayica daha fazla olmasiyla agiklanabilir.

Veri Toplama Araci

Bu calismada verilerin toplanmasi igin yari yapilandiriimis veri toplama formu
olusturulmus ve tarih dersleri genel amaclari ile ilgili gorislerine basvurmak ve cevaplarini
analiz etmek amaciyla 6grenci ve 6gretmenlere asagidaki sorular yoneltilmistir.

Ogrencilere Yénelik Sorular:

e Lisede 4 yil siuresince aldiginiz tarih dersi yoluyla hangi bilgileri/tarihsel bilgileri
kazandiginizi diistindyorsunuz?

e Lisede 4 yil stresince aldiginiz tarih dersi yoluyla hangi becerileri/tarihsel dusinme
becerilerini kazandiginizi diistinliyorsunuz?

e Lisede 4 yil stresince aldiginiz tarih dersi yoluyla hangi degerleri/temel degerleri
kazandiginizi distindyorsunuz?

Ogretmenlere Yonelik Sorular :

e Lisede 4 yil tarih dersi alan 6grencilerinizin hangi bilgileri/tarihsel bilgileri kazandigini
dislinlyorsunuz?

e Lisede 4 vyl tarih dersi alan Ogrencilerinizin hangi becerileri/tarihsel disinme
becerilerini kazandigini diigtinliyorsunuz?
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e Lisede 4 yil tarih dersi alan 6grencilerinizin hangi degerleri/temel degerleri kazandigini
dislintyorsunuz?

Verilerin Analizi

Arastirmada, goriisme formlarindan elde edilen verilerin ¢éziimlenmesinde betimsel
analiz yontemi kullanilmistir. Bu yaklasima gore, elde edilen veriler, daha énceden belirlenen
temalara (bilgi, beceri ve deger temalari) gore 6zetlenir ve yorumlanir (Yildirrm ve Simsek,
2018: 239). Betimsel analizde, gorisilen ya da gozlenen bireylerin goruslerini carpici bir
bicimde yansitmak amaciyla dogrudan alintilara sik sik yer verilir. Bu tlr analizde amag, elde
edilen bulgulari diizenlenmis ve yorumlanmis bir bicimde okuyucuya sunmaktir (Yildirrm ve
Simsek, 2018: 239). Arastirmada elde edilen verilerden bir dizi kategori olusturulup, sonra da
bu kategorilerin her birine giren durumlar sayilarak kaydedilmistir (Silverman, 2018: 162).

Oncelikle, yari yapilandirilmis formlardan elde edilen veriler, 2 tarih 6gretmeni
tarafindan ayri ayri okunmus, verilen cevaplarda ortak noktalar bulunmus ve ayri ayri kodlar
olusturularak bu kodlar karsilastirilmistir. Daha sonra kodlardan yola cikilarak temalar
olusturulmustur. Analiz siirecinde dgrencilerin isimleri yerine Ogrencil, Ogrenci2, Ogrencil5;
dgretmenlerin isimleri yerine ise Ogretmenl, Ogretmen3, Ogretmenll gibi kodlar
kullanilmistir.

Bulgular

Calisma sonrasi elde edilen veriler cercevesinde lise son sinif 6grencileri ve tarih
ogretmenlerinin bilgi, beceri ve deger boyutlarina yonelik gorusleri belirli temalar altinda
birlestirilmistir. Bu temalar bilgi boyutunda “Turk tarih bilgisi” ve “Dinya Tarihi”; beceri
boyutunda “Kazanilmis beceriler” ve “Kazanilamamis beceriler”; deger boyutunda ise
“Kazanilmis degerler” ve “Kazanilamamis degerler” seklindedir. Ogrenci ve dgretmenlerin
bilgi, beceri ve deger kazanimlarina yonelik gorisleri ayri basliklar halinde incelenecektir.

Ogrenci ve Ogretmenlerin Bilgi Boyutuna Yénelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin bilgi boyutuna yonelik gorisleri “Tlrk tarih bilgisi” ve
“Dlinya tarihi” seklinde temalandirilmistir. Tablo 3’te bu temalari olusturan gorisler “Olumlu
ve olumsuz gorisler” seklinde kodlanmistir.

Tablo 3

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Bilgi Boyutunun Kazanilmasina Yonelik Gorisleri

Tema Goris Kod f
Tirk Tarih Olumlu  Osmanli Tarihi 22
Bilgisi islamiyet Oncesi Tiirk Tarihi 11

Cumbhuriyet Tarihi 6
Tirk-islam Tarihi 2
Olumsuz Tirk Tarihi 4
islamiyet Oncesi Tirk Tarihi 3
Selcuklu Tarihi 3
Cumbhuriyet Tarihi 2
Osmanli Tarihi 1
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Dinya Tarihi  Olumlu 1. ve 2. Dlinya Savasi Konulari
Yakin Donem Dinya Tarihi
Avrupa Tarihi
ilkgag Tarihi
Diinya Tarihi Konularina Olan ilgi
Olumsuz Diinya Tarihi Konularindaki Bilgi Eksikligi 10
Diinya Tarihi Konularina Olan ilgisizlik 9

N WS O

Tablo 3 incelendiginde “Tlirk Tarih Bilgisi” temasina yonelik 6grenciler tarafindan ifade
edilmis olan olumlu gorisler bashgi altinda 4 farkh ifade bulundugu goriilmektedir. Bunlardan
birisi olan Osmanl tarihi baglkli kodlamaya yonelik 6grenci géruslerinde 6grencilerin Osmanli
tarihini sevdikleri ve bu konuya daha fazla ilgi duyduklari gériilmektedir (Ogrenci3, Ogrenci4,
Ogrenci8, Ogrenci 14). Ayrica Osmanli dénemini daha iyi 8grendiklerini diisiinen égrenciler de
bulunmaktadir (Ogrenci 20, Ogrenci 31). Ornegin bir 6grenci, “Osmanli dénemini daha iyi
ogrendigimi distnliyorum. Osmanl tarihini de 2 yil boyunca goérdiigiimiz icin daha ¢ok
Uzerinde durdugumuz icin daha iyi 06greniyorum. Digerlerine daha ¢ok zaman
ayiramadim.”(Ogrenci19) seklinde goriis belirtmistir. islamiyet éncesi Tiirk tarihi kodlamasi
altinda ise bu déneme ilgi duydugunu séyleyen 6grenciler (Ogrenci5, Ogrenci26) oldugu gibi
bu dénemi daha iyi bildigini belirten grencilerde vardir (Ogrenci 20, Ogrenci33, Ogrenci7).
Ogrencilerden biri su ifadeyi kullanmistir: “islamiyet’ten éncesi déneme biraz hakimim,
Goktiirkler, Uygurlar falan” (Ogrenci20). Cumhuriyet tarihi ve Tiirk-islam tarihi kodlamalarina
yonelik 6grenci ifadelerinde yine 6grenciler bu déneme ilgi duyduklarini ve bu dénemleri daha
iyi bildiklerini ifade etmislerdir.

Olumsuz gérisler bashigi altinda 5 farkli ifade ortaya cikmistir. Ogrencilerin Tiirk tarihi,
islamiyet &ncesi Tiirk tarihi, Selcuklu tarihi, Cumhuriyet tarihi ve Osmanli tarihi basliklarina
yonelik ¢ogunlukla bu konular ile ilgili yeterli bilgilerinin olmadigi/eksikliklerinin oldugu,
yizeysel bilgilerinin oldugu seklinde ifadelere rastlanmaktadir. Ornegin bir 6grenci “Tirk tarihi
ile ilgili yiizeysel bilgilerim var.” (Ogrenci27) seklinde bir ifade kullanmustir:

Lise son sinif 6grencilerinin “Diinya tarihi” temasi bashgi altinda ortaya ¢ikan olumlu
goruslerinde ortaya cikan 1. ve 2. Diinya savasi konulari, Yakin dénem diinya tarihi, Avrupa
tarihi, ilkcag tarihi, Diinya tarihi konularina olan ilgi baslklarina yonelik olarak daha ¢ok
konularin ilgilerini gekmesi/konulari sevmeleri ve bu konulari daha iyi bildikleri seklinde goris
belirttikleri goriilmektedir. Ornegin “1. ve 2. Diinya Savasi konularini daha cok
seviyorum.”(Ogrenci3), “Yakin dénem diinya tarihine daha merakliyim.”(Ogrenci29), “ilk¢ag
medeniyetlerinde daha iyiyim.”( Ogrencil) seklinde ifadelere rastlanmaktadir.

Lise son sinif 6grencilerinin “Diinya tarihi” temasi baslgi altinda ortaya ¢ikan olumsuz
gorusleri Diinya tarihi konularindaki bilgi eksikligi ve Dinya tarihi konularina olan ilgisizlik
seklinde iki baslik olarak ortaya cikmistir. Bu basliklara yonelik 6grenci gorislerinden bazilar
soyledir:

Ogrencil3: “Diinya tarihi ile ilgili hicbir sey bilmiyorum, diinya tarihi ile ilgili genel cok
ylzeysel bilgiler 6grendim sanayi devrimi nedir sebepleri ne gibi.”

Ogrenci4: “Diinya tarihine pek ilgili degilim.”

Tarih 6gretmenlerinin 6grencilerin hangi bilgileri/tarihsel bilgileri kazandiklarina
yonelik gorisleri “Turk tarih bilgisi” ve “Diinya tarihi” seklinde temalandirilmigtir. Tablo 4’te
bu temalari olusturan gorisler “Olumlu ve olumsuz gorisler” seklinde kodlanmistir.
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Tablo 4

Tarih Ogretmenlerinin Ogrencilerin Tarih Bilgisini Kazanmalarina Yonelik Gérisleri

Tema Goris Kod f
Tirk Tarih  Olumlu Osmanli Tarihine Olan ilgi 16
Bilgisi Cumhuriyet Dénemine Olan ilgi 8
islam Tarihine Olan ilgi 1

Olumsuz  Osmanli Oncesi Konularin Az Bilinmesi 7

Tirk Tarihi ile ilgili Genel Bilgilere Sahip Olma 3

Osmanli Tarihi Konularinin Karmasikligi 2

inkilap Tarihine Olan Onyargi 2

Diinya Olumlu Yakin Dénem Diinya Tarihine Olan ilgi 7
Tarihi Savaslarin ilgi Cekmesi 1
Orta Cag Avrupa Tarihi Konularina Duyulan ilgi 1

Diinya Tarihinde Yakin Bolgelerin Tarihinin ilgi Cekmesi 1

Olumsuz  Diinya Tarihi Konularina Olan ilgisizlik 10

llgi Duyduklari Konulari Ogrenmek istemeleri 4

Avrupa Tarihi Konularinda Yiizeysel Bilgilere Sahip Olmalari 3

Tablo 4 incelendiginde “Tirk Tarih Bilgisi” temasina yonelik tarih 6gretmenleri
tarafindan ifade edilmis olan olumlu gorisler bashgl altinda 3 farkh ifade bulundugu
goriilmektedir. Bunlar Osmanli tarihine olan ilgi, Cumhuriyet dénemine olan ilgi ve islam
tarihine olan ilgidir. Bu basliklarla ilgili 6gretmenlerin 6grencilerin konulara ilgi duymasi/merak
etmesi seklinde goris belirttikleri bu durumun yasanmasinda televizyon dizileri ve
programlarin etkili oldugu gériilmektedir. Ornegin Osmanli tarihine olan ilgi bashgi altinda
O0gretmen gorislerinden bazilari séyledir:

Ogretmen6: “Osmanli tarihine agirhk verilmesi ya da bunlarla ilgili programlar
¢ocuklarin bu alanla ilgilenmelerine neden oluyor ve bu bakimdan mesela su an igin Kurulus
donemi ile ilgili cocuklar bayagi bir bilgi sahibi durumdalar.”

Ogretmen22: “En ¢ok en fazla Osmanli tarihini seviyorlar. Bunun sebebinin de daha ¢ok
televizyonlar dizileri yoluyla oldugunu dusiiniyorum.”

Ogretmenler tarafindan ifade edilmis olan olumsuz gérisler baghigi altinda ise 4 farkh
ifade bulunmaktadir. Bu ifadelere yonelik o6gretmen gorislerinde konularla ilgili bilgi
eksikligi/yizeysel bilgi daha cok vurgulanmistir. Ornegin bir 6gretmen “Osmanli éncesi Tiirk
tarihi daha dar kapsamli anlatiliyor. 9. Sinif konulari yetismiyor yani boyle bir gercek de var
yani ne kadar ugrasirsaniz ugrasin yani yetismiyor. Osmanl tarihi doyurucu ama Osmanlh
oncesi Turk tarihi de yetismiyor yani daha az zaman ayriliyor daha az sire ayriliyor boyle bir
gercek var.”( Ogretmen?2) seklinde bir ifade kullanmustir. inkilap tarihi konularina égrencilerin
duydugu onyargly1 ifade eden bir 6gretmen ise su ifadeyi kullanmistir: “Bu boélgede
Cumbhuriyet déneminde yapilan ilkelere ve inkilaplara karsi hani bir ényargi da var. Ozellikle
mesela iste Atatlirk doneminde Yozgat'a karsi olan miicadele Cerkez Ethem olayi, Yozgat'a
gelmesi falan bunlar mesela Yozgat halki lizerinde etkili hani o dénemde mesela gergi
Cumhuriyet doneminde Atatlirk'e karsi bakis burada birazcik da negatif diyebilirim”
(Ogretmen1).

Tarih 6gretmenlerinin “Dlnya tarihi” temasi baghgl altinda ortaya ¢ikan olumlu
goruslerinde Yakin dénem diinya tarihine olan ilgi bashginin daha ¢ok vurgulandig
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gorilmektedir. Ornegin bir 6gretmen “Yakin tarihe de bir ilgi var mesela Rusya'nin Afganistan'i
isgali gibi. Rusya'nin Afganistan'da ne isi var gibi. Ortadogu bir savas halinde oldugu icin ya
bunlar niye savasiyor diye cocuk soruyor. Arap israil savaslari mesela daha énce bunlar
mifredatta yoktu ama simdi var.”(Ogretmen18) ifadelerini kullanirken bir baska 6gretmen
“Dlnya tarihi olarak yakin dénem daha iyi. Yani ozellikle 1. Diinya Savasi'ndan sonra
dgrencilerin ilgisi artiyor o déneme.”(Ogretmen3) seklinde gériis belirtmistir.

Tarih 6gretmenlerinin “Dilinya tarihi” temasi bashg altinda ortaya c¢ikan olumsuz
goruslerinde ise Diinya tarihi konularina olan ilgisizlik bashgi yogun olarak vurgulanmistir. Bu
basliga yonelik 6gretmen gorislerinden bazilari soyledir:

Ogretmen2: “Diinya tarihi biraz glime gidiyor isin acigi bir de sinavlarda soru sayisi az
oldugundan dolay! hi¢ cikmiyor yani dogal olarak anlatiliyor bunlar ama yani o dénem yani
gocugun ogrencilerin odaklandigi seyler farkli oldugundan dolayi glime gidiyor isin agig1.”

Ogretmen8: “Diinya tarihi ile ilgili 6zellikle cocugun ilgi duydugu konular varsa daha iyi
Ogreniyor 6rnegin gecen denemede Sovyetler Birligi ile ilgili bir soru vardi gocuk ilgiliymis agmis
arastirmisg.”

Ogrenci ve Ogretmenlerin Beceri Boyutuna Yonelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin beceri boyutuna yonelik gorisleri Tablo 5’te “Kazanilmis
beceriler” ve “Kazanilamamis beceriler” seklinde temalandiriimistir.

Tablo 5

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Beceri Boyutunun Kazanilmasina Yénelik
Gorugsleri

Tema Kod f
Kazanilmis Beceriler Tarihsel Empati 17
Neden-Sonug iliskisi Kurabilme 17
Analiz ve Yorum Yapabilme 15

Tarihsel Empati
Analiz ve Yorum Yapabilme

Kronolojik Diisinme Becerisi 5

Tarihsel Olaylari Kavrama 3

Sorgulama 3

Kazanilamamis Beceriler Kronolojik Diislinme Becerisi 9
5

1

Tablo 5’te o6grencilerin kazandiklarini dlsindikleri 6 beceri ifade ettikleri
gorulmektedir. Bunlar icerisinde tarihsel empati ve neden-sonuc iliskisi kurabilme becerilerini
ogrenciler daha cok kazandiklarini diisinmektedirler. Ornegin tarihsel empati becerisini
kazandigini belirten bir 6grenci “Tarihsel empati yapabildigimi distndyorum o dénemin
insanlari niye dyle yapiyordu gibisinden.”(Ogrencil6) seklinde bir ifade kullanirken bir baska
ogrenci ise neden-sonug iliskisi kurabilme becerisi kazandigini “Neden-sonug iliskisi kurabilme
becerim bence var clnki bir seylerin kokine inmeyi ve onu sonuglandirmayi
seviyorum.”(Ogrencil4) seklinde ifade etmistir. Ayrica analiz ve yorum becerisine sahip
oldugunu distinen bir baska 6grenci ise su ifadeyi kullanmistir: “Analiz ve yorum yapabilirim.
Tarihgilerin konusmalarini dinlerim, seviyorum. Onlar anlattiktan sonra kendi kendime
yorumlayabilirim”(Ogrenci8).
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Ogrencilerin  kazanmadiklarini  diistindiikleri 3 farklh beceriye ait gorisleri
incelendiginde en fazla wvurgulanan bashgin kronolojik diisinme becerisi oldugu
gorulmektedir. Bu beceriyi kazanmadigini diistinen 6grencilerden birisi su ifadeyi kullanmigtir:
“Kronoloji becerimin zayif oldugunu distniyorum. Olaylarin tarihi, ne zaman
oldugu.”(Ogrenci19). Bunun disinda tarihsel empati becerisine sahip olmadigini diisiinen bir
bagka 6grencinin ifadesi ise su sekildedir: “Tarihi olaylari tamamen ayrintilariyla iyi bilmemiz
gerekiyor ki tarihsel empati yapabilelim bence o ylzden bunu ¢ok yapabildigimi
diisinmiyorum tiim sartlar ile olaylari bilmemiz lazim”(Ogrenci22).

Tarih 6gretmenlerinin 6grencilerin hangi becerileri/tarihsel diusinme becerilerini
kazandiklarina yonelik gorisleri tablo 6’da “Kazanilmis beceriler” ve “Kazanilamamis
beceriler” seklinde temalandiriimigtir.

Tablo 6

Tarih Ogretmenlerinin Ogrencilerin Tarihsel Diisiinme Becerilerini Kazanmalarina Yénelik
Gorusleri

Tema Kod f
Kazanilmis Beceriler Neden-Sonug iliskisi Kurabilme 8
Empati Becerisi 4
Kronolojik Diisinme Becerisi 4
Analiz ve Yorum Becerisi 3
Kazanilamamis Beceriler Analiz ve Yorum Becerisi 17
Empati Becerisi 10
Kronolojik Diisinme Becerisi 7
Neden-Sonug iliskisi Kurabilme 5

Tablo 6’da tarih 6gretmenlerinin 6grencilerin kazandiklarini distindikleri 4 beceri ifade
ettikleri gorilmektedir. Bu beceriler icerisinde en fazla vurgulanan neden-sonug iliskisi
kurabilme becerisidir. Kazanildigi distintlen bu becerilere ait 6gretmen gorislerinden bazilar
sunlardir:

Ogretmen4: “Tarihsel diisinme becerilerinden kronolojik diisinme ve neden sonug
iliskisinin 6grencilerimiz tarafindan kazanilmasinda 6zellikle 9. sinifta bu bilgileri Tarih 6gretimi
acgisindan bu becerilerin 6nemine surekli vurgu yapildigi icin okul diizeyinde hemen hemen
kazanilan beceriler olarak distiniyorum.”

Ogretmen16: “Ge¢cmise gecmisteki insanlarin bakis acisi ile bakabilme becerisi biraz
daha baskin cikiyor. Siz olsaydiniz nasil yapardiniz? Seklinde yaklastigimiz zaman tabii daha
agir basiyor.”

Ogretmen19: “Kronolojik diisiinme becerisin de biraz iyiler ¢ciinkii olaylarin akisi da belli
bir siraya gore gidiyor.”

Tablo 6 incelendiginde tarih o0Ogretmenlerinin 0Ogrencilerin kazanamadiklarini
distndukleri beceriler igerisinde analiz ve yorum ve empati becerileri en fazla vurgulan
basliklardir. Ornegin analiz ve yorum becerisini 6grencilerinin kazanmadigini diisiinen bir
6gretmen “Sikinti su analiz ve yorum yani bu kavramlardan 6grendiklerinden analiz yapmasini
istedigimiz zaman Ogrencilerde sikinti yasiyoruz yapamiyorlar yorum yapamiyorlar veya da
tarihsel olaylari giinimizde giincelleme noktasinda sikintiya disiyorlar”(Ogretmen?2)
seklinde goris belirtirken tarihsel empati becerisinin kazanilamadigini ise bir baska 6gretmen
“Ama su hala sikinti gegmise gegmisteki insanlarin bakis agisi ile bakabilme. Hemen gocuk itiraz
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ediyor neden boyle olmus ki bence ¢ok sagma gibi. Glnimize goére dulsinlyor
cocuk.”(Ogretmen13) seklinde ifade etmistir. Yine bir baska 6gretmen kronoloji becerisinin
tam olarak kazanilamadigini soyle belirtmistir: “Cocuklarin tarihe bogulmamalari igin mesela
cok belirgin olmadigi middetce sey sormuyoruz kronoloji sormuyoruz zaten yaptigimiz
kronoloji ile ilgili test sorularinda da kronoloji yapamadiklarini gériiyoruz. Cok belirgin olaylar
olursa yapabiliyorlar ama ayrintiya girdigin zaman ayni basariyi gésteremiyorlar”( Ogretmen5).

Ogrenci ve Ogretmenlerin Deger Boyutuna Yonelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin deger boyutuna yonelik gorusleri Tablo 7'de “Kazanilmis
degerler” seklinde temalandirilmistir. Ogrencilerin deger boyutuna yénelik olumsuz goériis
belirtmedigi goriilmektedir.

Tablo 7

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Deger Boyutunun Kazanilmasina Yénelik
Gorusleri

Tema Kod f
Kazanilmis Degerler  Vatanseverlik 26
Adalet 16
Sorumluluk 11
Saygl 10
Geg¢misten Ders Cikarma
Milli Degerler
Yardimseverlik
Sevgi
Hosgori/Farkh Goruslere Saygi
Darastlik
Dostluk
Sabir
Ozdenetim

R R Wh oo NN

Tablo 7’de 0&grencilerin  kazandiklarini disiundikleri 13 deger ifade ettikleri
gorlilmektedir. Bunlar igerisinde vatanseverlik degeri en fazla kazanildigi disinilen deger
boyutu olarak ortaya ¢ikarken bunu adalet, sorumluluk ve saygi degerleri izlemektedir. ilk 5
degere ait 6grenci gorislerinden bazilari sunlardir:

Ogrenci20: “Ozellikle de vatanseverlik hocam. Nasil bir tarihe sahip oldugumu
gercekten anladim. Bircok millet bizim gibi degil bizim oviinebilecegimiz cok sayida Atatiirk
gibi mesela bir Almanlarin neyi var ge¢miste oviinebilecegi.”

Ogrenci22: “Bence 6nde sorumluluk degeri daha baskin ciinkii tarihte kisilerin
yaptiklarina bakarak sorumluluk degeri kazanilabilir. Hangi durumlarda nasil fedakarlik
yapabilecegimizi gorebiliyoruz. Ayni sekilde vatanseverlik de bence dyle. On plana cikan
sorumluluk ve vatanseverlik. Ondan sonra da Adalet takip edebilir onlari.”

Ogrenci34: “Vatanseverlik ve saygi cok baskin. Milli kimlik ve aidiyet duygusu ve
gecmisten ders ¢ikarma baskin bende.”

Tarih 6gretmenlerinin 6grencilerin hangi degerleri/temel degerleri kazandiklarina
yonelik gorlsleri Tablo 8'de “Kazanilmis degerler” ve “Kazanilamamis degerler” seklinde
temalandirilmistir.
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Tablo 8
Tarih Ogretmenlerinin Ogrencilerin (Temel) Degerleri Kazanmalarina Yénelik Goriisleri

Tema Kod f

Kazanilmig Degerler Vatanseverlik 19
Saygl
Sevgi
Yardimseverlik
Adalet
Dostluk
Sorumluluk
Dirastlak
Ozdenetim

Kazanilamamis Degerler Sorumluluk
Ozdenetim
Saygl
Dostluk
Durustlik
Sevgi
Vatanseverlik
Adalet
Hosgoru

=
o
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Tablo 8'de tarih 6gretmenlerinin 6grencilerin kazandiklarini distndukleri 9 farkli deger
ifade ettikleri goriilmektedir. Vatanseverlik degerinin 6grenci gorislerinde oldugu gibi en fazla
kazanildigi diistinlilen deger boyutu oldugu goriilmektedir. Bunu saygl, sevgi ve yardimseverlik
degerleri izlemektedir. Vatanseverlik degerinin yasanilan cografya ile ilgili oldugunu distinen
bir égretmen su ifadeleri kullanmistir: “Ogrencilerimiz bunlar icerisinde genel manada
bakildiginda bizde en ¢ok vatanseverlik yani Yozgat cografyasinda vatanseverlik degeri ile
¢ikiyor bu ¢ok net ¢linki bizim 6grencilerimiz su anda bir¢ogu asker olmak istiyorlar askerde
polis genelde baktigimizda mesela Yozgat'ta da ¢ok sehit verildi”(Ogretmen1). Saygi ve sevgi
degerlerine vurgu yapan bir baska 6gretmen ise bu durumu soyle ifade etmistir: “Saygi ve sevgi
bize karsi okuluna karsi arkadaslarina karsi olan iligskilerinde gorebiliyoruz mezun ettikten
sonra ogrencilerimizi daha ¢ok sahiplendiklerini yani 6grenciyken bazi seyleri géremiyorlar.
Ama mezun olduktan sonra daha rahat olduklari icin 6grencilerin bu degerleri kazanip
kazanmadigini gorebiliyorsun. iste carsida sizi gérdigli zaman o6nini iliklemesi, elinize
varmaya calismasi ona demek ki bazi degerleri kattiginiz gdsteriyor” (Ogretmen5). Ogrenciler
tarafindan ¢ok sayida degerin kazanildig ifade edilen diger bir 6gretmen ise su goristedir:
“Bizde dostluk iliskilerinin ondan sonra saygi, sevgi, vatanseverlik ve yardimseverlik
konularinda iyi olduklarini sdyleyebiliriz” (Ogretmeni1).

Tarih 6gretmenlerinin 6grencilerin kazanamadiklarini dislindikleri degerlere ait
gorusleri incelendigi zaman sorumluluk, 6zdenetim ve saygi degerlerinin 6n plana ¢iktig
gortlmektedir. Sorumluluk degerinin 6grenciler tarafindan kazanilmadigini diisiinen bir
ogretmen su ifadeleri kullanmistir: “Cocuk sorumluluk anlaminda Uzerine diisen sorumlulugu
yapmiyor. Cocuga 6dev veriyoruz dédevi yapma konusunda bir kaygl sorumluluk duygusu yok.
Olay sinif gegme boyutunda hani sinifi gegelim hallolur. Yani ben bir sey 6grenmeden de bu
sinifi gegerim kopya ¢ekerim gerekirse gibi bir diisiince de olabiliyor. Bu da degerler konusunda
bizi eksik hale getirebiliyor” (Ogretmen8). Bu degerin eksikligi konusunda anne baba
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davranislarinin etkili oldugunu dislinen bir baska 6gretmen ise “Sorumluluk duygusu yok
bunun bircok sebebi var anne babadan kaynaklanan aileden kaynaklarin. El bebek gl bebek
blyitlyorlar. Yatagini anne vyaptiriyor kahvaltisini anne yaptiriyor yemegini agzina
veriyor.”(Ogretmen17) seklinde goriis belirtmistir. Deger kazanimlarinin égrencilerin yas
seviyelerine bagh olarak degistigini distiinen bir baska 6gretmen su ifadeleri kullanmistir:
“Bence iste dogruluk, dostluk, dirustlik, saygi, sevginin biraz eksik kaldigini ben
distindyorum. Bunu birazda yaslarina bagliyorum hani ¢linkii 9'dan itibaren baktigimizda
giderek yas arttikca bu degerlerin daha ¢ok kazanildigini goriiyoruz. 9. sinifta gelen bir cocuk
hani bu konularda daha az hassas oluyor mesela dirustlik, 6zdenetim, sabir saygi gibi
konularda cok sabirsiz ve distk oldugunu gériiyorum. Ama 12'den mezun oldugunda bunlari
da kismen daha cok kazandigini gérebiliyoruz. Yas ilerledikce cocuk da bu degerlerin daha ¢ok
oturdugunu ben diisiiniiyorum ama yine de benim istedigim seviyede degil”(Ogretmen1).

Sonug

Bu calismada 6grenci ve 6gretmenlere bilgi, beceri ve deger kazanimlarina yonelik
sorular sorulmus ve elde edilen sonuglara goére 6grenci ve o6gretmen gorislerinde bilgi
boyutunda “Tiirk Tarih Bilgisi” ve “Dilinya Tarihi”, beceri boyutunda “Kazanilmis Beceriler” ve
Kazanilamamis Beceriler” deger boyutunda ise “Kazanilmis Degerler” ortak temalar olarak
ortaya ¢cikmistir. Ayrica 6gretmen gorislerinde deger boyutuna ait “Kazanilamamis Degerler”
temasi bulunmaktadir.

Ogrencilerin bilgi boyutunda “Tiirk tarih bilgisi” temasi altinda basta Osmanli tarihi
olmak Uizere genel olarak olumlu gériis belirttikleri gériilmektedir. Ogretmenlerin bu tema
altinda en fazla vurguladiklari husus ise olumlu anlamda Osmanli tarihine duyulan ilgidir. Bu
acidan hem 6grenci hem de 6gretmen gorislerinde Osmanli tarihi konularinin daha iyi
ogrenildigi sonucuna ulasilabilir. Turk tarihine yonelik olumsuz gorisler incelendiginde 6grenci
ve 6gretmenler Osmanli 6ncesi Turk tarih konularinin daha az 6grenildigini distinmektedirler.

Ogrenciler, tarih dersleriyle/konulariyla kendi gecmislerini 6grenmekte, vatandasi
olduklari devleti ve ait olduklari milleti tanimaktadirlar (Topgu, 2010). Bu ac¢idan bakildiginda
“Tark tarih bilgisi” tarih 6gretim programlarinin temelini olusturmaktadir. Cunki
programlarda konular Tirk, islam ve Anadolu tarihlerine agirlik verilecek sekilde
hazirlanmakta ayrica iceriklerde dinya tarihi de Tirk ve Tirkiye tarihinden secilen olaylar
merkezinde ele alinmaktadir (MEB, 2018a). Turgut (2020)'un yaptigl calismada da 6grenci
velileri cocuklarinin tarih derslerinde en fazla Tirk tarihini 6grenmesini istemektedirler.
Bununla birlikte Tiirk tarihi konulari icerisinde hem 6grenci hem de 6gretmen goriislerinde
Osmanli tarihi konularinin daha iyi 6grenildiginin diisiintilmesi olumlu bir durumken Osmanlh
oncesi Turk tarih konularinin daha az 6grenildiginin distindlmesi olumsuz bir durum olarak
goriulebilir.

“Dlinya tarihi” temasi altinda ise 6grenci gorislerinde 1. ve 2. Dlinya savaslari ve yakin
donem diinya tarihi olumlu unsurlar olarak 6n plana ¢ikarken 6gretmen gorislerinde ise yakin
donem diinya tarihine olan ilgi en fazla vurgulanan unsurdur. Bu noktada da 6grenci ve
ogretmen gorislerinin ortak oldugu soylenebilir. “Dinya tarihi” temasi altinda olumsuz
gorusler incelendiginde 6grenci gorislerinde diinya tarihi konusunda bilgi eksikligi olumsuz
anlamda en fazla vurgulanan basliktir. Ogretmen gorislerinde diinya tarihi konularina olan
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ilgisizlik en fazla vurgulanan olumsuz unsur olarak ortaya c¢ikmaktadir. Genel olarak
bakildiginda ise 6grenci ve 6gretmenler Tirk tarihi konularina gore diinya tarihi konularinin
ogrenilmesinde sorun/eksiklik oldugu goristindedirler.

Beceri boyutunda 6grenciler empati, neden-sonug iliskisi kurabilme ile analiz ve yorum
yapabilme becerilerini daha ¢ok kazandiklarini diigsinmekte iken 6gretmenler neden-sonug
iliskisi kurabilme becerisini 6grencilerin cogunlukla kazandiklarini belirtmislerdir. Ogrenci ve
ogretmen gorislerinde kazanildigi dislintlen ortak beceri neden-sonug iliskisi kurabilme
becerisidir. Ogrencilerin gegcmisteki olay ve olgular arasindaki iliskileri kesfedip bu iliskileri goz
oninde bulundurarak gecmise bakmalari tarihi bilgiyi kendi 06zgliin baglaminda
degerlendirebilmeleri agisindan 6nem arz etmektedir (MEB, 2018a). Bu agidan neden-sonug
iliskisi kurabilmenin hem 6grenci hem de 6gretmen gorislerinde kazanildigi distinilen beceri
olarak belirtilmesi olumlu bir durumdur.

Kazanilamayan beceriler agisindan bakildiginda 6grenciler agisindan en az kazanildigi
distnilen beceri kronoloji becerisidir. Kronolojik disiinme becerisi 9. siniftan 12. sinifa kadar
devam eden tarih dersleri iceriginde yer alan 6nemli bir beceridir (Altun ve Kaymakgi, 2016, s.
174). Ogrencilerin olaylar arasindaki iliskileri incelemesi veya tarihteki sebep-sonug iliskilerini
actklamasi ancak kronolojik diisinme becerisi ile mimkin olabilmektedir (MEB, 2018a).
Turan’in (2016) yaptigl calismada tarih 6gretmenleri 6grencilerin en ylksek dizeyde
kazandiklari tarihsel diisinme becerisi olarak “kronolojik diislinme becerisi”ni gormektedirler.
Ancak yapilan diger bazi arastirmalarda ortadgretim diizeyindeki tarih derslerinde kronolojik
disiinme becerisinin yeterince gelistirilemedigi sonucuna ulasiimistir (Akbaba, 2020; Oymak,
2007; Yildinm, 2015). Yine ilkdgretim dizeyi 6grencilerine yonelik bazi calismalarda da
ogrencilerde zaman ve kronoloji 06gretimiyle ilgili problemler yasandigi sonucuna
ulasiimaktadir (Demircioglu, 2005; Simsek, 2006).

Tarih 6gretmenleri ise analiz ve yorum ile empati becerilerini kazanilamayan beceriler
icerisinde en ¢ok vurgulamislardir. Yapilan calismalar sosyal bilgiler ve tarih 6gretiminde
empatinin etkili ve 6nemli bir konuma sahip oldugunu gostermektedir (Seker, 2010, s. 104).
ilgili literatiir incelendiginde empati becerisinin farkli etkinlikler yoluyla farkli egitim
kademelerindeki 6grenciler tarafindan kazanilabildigini gostermektedir (Demir, 2019; Yilmaz,
2016). Karabag (2003, s. 282) ise tarihsel empatinin kazanilmasinin ancak 6gretmen sayesinde
mimkin oldugunu belirtirken, Yilmaz ve Koca, (2012) vyaptiklari galismada tarih
O0gretmenlerinin hem empati kavrami hem de sinif igi bu beceriye yonelik uygulamalarinda
eksiklikler oldugu sonucuna ulasmislardir. Beceri boyutunda ortaya cikan dnemli bir nokta
analiz ve yorum yapabilme becerisi ile tarihsel empati becerilerini 6grencilerin ¢ogunlukla
kazandiklarini belirtirken 6gretmenlerin ise tam tersini distindyor olmasidir. Bu durum bu
becerilerin anlasilmasi ve 6gretiminde bir sorun olduguna isaret etmektedir.

Son olarak deger boyutuna baktigimizda 6grenciler en ¢ok vatanseverlik degerini
kazandiklarini distinmektedirler. Bunu adalet, sorumluluk ve saygi degerleri izlemektedir.
Tarih 6gretmenleri ise 6grencilerin en fazla vatanseverlik ve saygi degerlerini kazandiklarini
belirtmislerdir. Topal’in (2019) yaptigi calismada 6gretmenler; “vatanseverlik”, “sevgi”,
“saygl”, “dostluk”, “yardimseverlik” ve “adalet” degerlerinin O6grencilere yeterli seviyede
ogretildigi, diger degerlerin 6gretilmesinde yeterli diizeye ulasilamadigl dogrultusunda goriis
belirtmislerdir. Sezer (2020)’in yaptigl arastirmaya gore ise “Milli Egitim Genel Amacglari
icerisinde milli degerler ve vatanseverlik olgusunun Ogrencilere daha yiiksek dizeyde
kazandirildigl sonucuna” (s. 2286) ulasilmaktadir. Yapilan bir baska calismada 6gretmenler
vatanseverlik degerinin iyi bir vatandasin sahip olmasi gereken degerlerden oldugunu
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vurgulamaktadirlar (Glven, Tertemiz ve Bulut, 2009). Bakioglu ve Kurt (2009, s. 34)'un yaptigi
arastirmada 6gretmenler vatanseverlik degerinin yalnizca bir dersin konusu olamayacagini ve
vatanseverlik anlayisinin gelisiminde okulun gevre ve aile unsurlari ile ortak hareket etmesi
gerektigini vurgulamiglardir.

Degerler konusunda 6grenciler olumsuz goriis belirtmemistir. Ogrencilerin degerler
konusunda olumsuz goris belirtmemis olmasi bu alanla ilgili kendilerini olumsuz
degerlendirmek istemedikleri seklinde yorumlanabilir. Tarih 6gretmenleri 6grencilerin en az
sorumluluk ve 6zdenetim degerlerini kazandiklarini belirtmislerdir. Ogretmenlerin en az
kazanildigini disindigi sorumluluk degeri, tim egitim kademelerinde yer alan ve kok
degerler icerisinde de (MEB, 2018a, 2018b) bulunan 6nemli bir deger kazanimidir. Sorumluluk,
“kisisel sorumluluk”, “sosyal sorumluluk”, “vatandashk sorumlulugu” ve “ortak sorumluluk”
seklinde farkl tiirlere de ayrilabilmektedir (Sezer, Coban ve Aksit, 2017). Ogrencilerin okul
sorumlulugunun egitim-6gretim kapsaminda hedeflenen basarida 6nemli rol oynadig
distnilmektedir (Calp ve Aydin, 2019, s. 64). Daha o6nce yapilan bazi calismalarda
ogretmenlerin 6grencilerin en fazla kazanmalariniistedikleri degerin sorumluluk degeri oldugu
gorilmektedir (Aslan, 2007; Sezer, 2008). Ancak yine Ogretmenlerin 6grencilerin en az
kazandirdiklarini distindiikleri deger de sorumluluk degeridir (Aslan, 2007; Sezer, 2008; Sezer
ve Coban, 2016). Bu agidan bu sonug bu arastirmada elde edilen sonuglarla 6rtiismektedir.
Sezer, Coban ve Aksit, (2017)’in yaptigi arastirmaya gore 6gretmenler 6gretim programlarinin
sorumluluk degerini kazandirabilecek yeterlige sahip olmadigini disiinmektedirler.

Sonug olarak bilgi boyutunda Turk tarih bilgisi temasi altinda Osmanli tarihi diinya tarihi
temasi altinda ise yakin doénem dinya tarihi konulari hem 6grenci hem de 6gretmen
goruslerinde en fazla kazanildigl distinilen konu basliklari olarak ortaya ¢ikmaktadir. Beceri
boyutunda kazanildigi diistintilen beceriler icerisinde neden-sonug iliskisi kurabilme 6grenci ve
o6gretmen gorislerinde ortak iken; empati ve analiz ve yorum becerilerinin kazanilmasinda
ogrenciler cogunlukla bu becerileri kazandiklarini distnilirken 6gretmenler ise tam tersi goris
belirtmislerdir. Deger boyutuna ait ede edilen sonuglara gore ise vatanseverlik degeri hem
o6grenci hem de 6gretmen gorislerinde en fazla kazanildigl disliniilen temel deger olarak
ortaya cikmaktadir. Ayrica 6gretmenler kazanilamamis degerler temasi altinda en fazla
sorumluluk ve 6zdenetim degerlerini vurgulamislardir.

Gahsmadan g¢ikan sonuglar i1siginda su oneriler getirilebilir;

e Bilgi boyutunda hem Osmanli dncesi Tirk tarihi konulari hem de diinya tarihi
konularinin 6grenilmesinde belirtilmis olan eksikliklerin giderilmesi icin hem
sinif ici hem de sinif disinda tarih 6gretmenleri tarafindan farkli etkinlikler
tasarlanip uygulanabilir.

e Beceri boyutunda 6grenci ve O6gretmen gorislerinde ortaya cikan goris
farkliliklari da dikkate alinarak bu alanla ilgili eksikliklerin giderilmesi igin tarih
O0gretmenlerine beceri Ogretimi ile ilgili hizmetici egitim faaliyetleri
diizenlenebilir.

e Deger boyutunda tarih 6gretmenleri tarafindan ifade edilen ve Ogrenciler
tarafindan kazanilmadigi disinilen sorumluluk, 6z denetim gibi degerlerin
verilmesi icin egitim sistemini olusturan aile, arkadas cevresi, okul yonetimi ve
diger unsurlarla isbirligi yaratilebilir.

Cikar Catismasi Beyani: Yazar cikar catismasi olmadigini beyan eder.
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Abstract

It is not possible to talk about a research field, a study discipline in which there is no logic, correct
thinking, argumentation, deduction, and reasoning. Therefore, as a field of study, the discipline of
history puts out its products within the framework of logic, correct thinking, and reasoning. In social
sciences fields such as history, informal logic may be used better than classical or modern logic in
disciplines where everyday language may be used. This study aims to show informal logic, the
compatibility of informal logic with the nature of the history discipline, and how historical
interpretations can be handled in terms of fallacies by considering the compatibility with nature. In
the study, the informal logic in history discipline and the fallacies within the scope of informal logic
are discussed, and the existing fallacies are refined by considering those that have similar content,
were interrelated, were seen together, and then they were grouped under 13 fallacies. Thus, in the
study, a classification of historical reasoning fallacies is presented based on historical reasoning:
“ambiguity, ad hominem, exaggeration, reductionism, over-generalization, false analogy, criteria-
based fallacies, inductive fallacy, faulty causality, emotionalization, irrelevance, faulty justification,
stereotypical thinking”. With these 13 kinds of fallacies, various historical commentaries, and
description examples, the aim is to offer explanatory information on this subject to historians and
history educators. In subsequent studies, it is suggested to identify whether fallacies work in
increasing the level of historical thinking when used by historians and history educators.

Keywords: history, informal logic, logical errors, historical reasoning

Introduction

Logic is defined as “the art and science of correct thinking, it is the way and method of
thinking correctly” (TDK, 2021), “a tool for distinguishing right from wrong” (Karacgay, 2003),
“examining the arguments that ensure correctness” (Cryan, Shatil, & Mayblin, 2011: 3), and it
is considered as a tool and method to reach the truth. Besides, it is thought of in two ways as
both reasoning and documentation (Batuhan & Griinberg, 1984). It is also used to indicate a
way of thinking as well as its being a science discipline. In this context, logical thinking is
defined as correct and consistent thinking (Oner, 1998:14). Logic includes elements such as
"misthinking, false reasoning, misspeaking, false argumentation and recognizing misleading
discussions" (Yaran, 2011:13) as well as dealing with truths. By extension, detection of thinking
fallacies may be considered to be a significant process in identifying the truth.

Turkish History Education Journal, October 2021, 10(2), 43-56



mailto:fatmagultekintarih@gmail.com
https://orcid.org/0000-0003-4698-1716

Informal logic and fallacies in the field of history

Scientists have treated them as "conjectures shaped to crystallize and organize
thoughts" and "open to verification or correction or refutation" (Poincare, cited in Carr, 2001:
114). So it is not possible to talk about a research field, a study discipline in which no logic,
correct thinking, argumentation, deduction, and reasoning exists. Therefore, as a field of
study, the discipline of history puts out its products within the framework of logic, correct
thinking, and reasoning. The definition of logic in philosophy, which is "the science of thought
and its forms of existence, elements, types, possibilities, laws, and contexts of thought" (TDK,
2021), concerns the discipline of history as a field that presents thought, forms of existence,
elements, types, possibilities, and contexts of thought.

It is possible to talk about three types of logic in the historical process as a science and
these types are as follows: classical logic, modern logic, and fuzzy logic. While classical and
modern logic has strict rules, fuzzy logic is a type of logic that avoids strict rules and embraces
gray areas, possibilities, and multidimensionality. Also, it is not wrong to say that the discipline
of history is more connected with fuzzy logic. Factors such as contextualization in the literature
on the philosophy of history, what history is and how it should be studied, the factor of place,
time, and person, the characteristics of resources, the emphasis on the cause-and-effect
relation, the change from situation to situation, consideration of possibilities by the nature of
the resource are closer to the content of fuzzy logic (Giltekin, 2019: 466). Informal logic, with
its informal structure, finds its place mostly in fuzzy logic. Kuhn (1982:9) underlines that the
knowledge of today’s world has a structure that can differentiate right from wrong in the
context of world’s, society’s and history’s conditions. It is possible to observe traces of the
change in the structure of logical mindset in the studies focusing on subjects such as critical
thinking, values, multidimensional perspective, empathy, etc. in history education (Gultekin,
2013: 3)

Changing the structure of logic has also underlined the change in the ways of thinking
and reasoning based on this. In this respect, two types are discussed in terms of the working
styles and forms of classical, modern, and fuzzy logic, which are the mainstream above. One
of them is formal logic and the other is informal logic. Formal logic/thinking/reasoning? is
concerned with the form and truth value of deduction (Walton, 1990) and shows a one-way,
rule-based, truth-value reasoning which has a binary logic system such as true-false, good-bad
(Commons et al. Richards, 2003). The concept, defined as an adjective of “informal” (TDK,
2021) and called “informal” in Turkish, is described as “informal, legally invalid, colloquial
language, not relating to form” in the English-Turkish dictionary (Tureng, 2021). Informal logic,
which does not consider formal validity as a basic criterion (Yaran, 2011:22), has less formality
than formal logic, uses less and unassertive technical terms, emphasizes daily discussions and
arguments more, and pursues a more pragmatic and pedagogical purpose (Freeman, 1994 as
cited in, Yaran, 2011:19). By using informal logical deduction rules as a tool, it tries to consider
content discussion and logicality together (Kamer, 2014: 79). Informal logic is used to identify,
analyze, and evaluate the arguments told in discourse contexts in everyday conversations.
Arguments are created and evaluated on a case-by-case basis, and they are not context-free

1As mentioned above, logic is defined both as a science discipline and the process of thinking and reasoning. So,
this study refers to the fact that these three definitions can be used interchangeably. However, since this type of
use may disrupt the fluidity of the text, only informal logic definition will be used in the following sections. This
definition refers to both a form content of the science of logic, and thinking and reasoning.
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(Yaran, 2011:20). In this respect, it proves itself to be more proper reasoning for the history
and the types of evaluation of historical arguments.

The real origin of today's informal logic is the social and political movements in the
1960s, which advocated for an education that is more closely related to everyday issues
(Groarke, 2007). The concept of informal logic was first used in 1964. In one of the books
referring to this concept, an understanding of the role of language in logic and fallacies; in the
other one, an understanding of updating the issues and argument samples that are not
covered in formal logic was adopted (Yaran, 2011:14).

The decree of California State University in 1980 stipulating that critical thinking should
be an official course for post-secondary education (Yaran, 2011:31) moved the informal logic
movement to a different dimension. Therefore, the majority of the studies conducted in the
field of critical thinking today are shaped based on the principles of informal logic.? In
humanities, informal logic requires good pragmatical and practical skills such as empathy, a
critical perspective, careful attention to language, the ability to deal with vagueness and
ambiguity, balanced recognition of the stronger and weaker points of an argument, a careful
look at the evidence behind a claim, the skill of identifying conclusions, sorting out the main
line of argument from a mass of verbiage, and the critical acumen needed to question specific
claims and expert knowledge, which are needed for judgment and logical interpretation
(Walton, 2008:XI). Reasoning in the domain of history can be considered as informal
reasoning. In the study of history, the individual is faced with ill-constructed problems. This
ill-construction results from the fact that results involve more or fewer probabilities
depending on deductions and evidence (van Drie ve van Boxtel, 2008). From this perspective,
the tasks that should be overcome in the field of history seem to have the same content as
informal logic.

The foreign sources on which the studies on informal logic, thinking or reasoning errors
in Turkey are based are the content put forward by Walton, Johnson, and Blair, Freeman,
Kahane (Ding, 2019; Emiroglu, 2004; iskender, 2020; Kamer, 2014; Yaran, 2011; Yilmaztiirk,
2012). However, the errors revealed in these studies are handled with different names such
as "nonsense, logical error, logical fallacy, fallacy". There is no common conceptualization. In
the study, the statement of logic error was preferred with the thought that the content is
more understandable.

Considering from the perspective of studies conducted in the field of informal logic, it
is observed that studies concentrate on the goals and methods of informal logic, the
usefulness of fallacies and formal logic as a way to conceptualize ordinary argument, on the
proper understanding of the relationship between inductive and conductive arguments and
the usefulness of diagramming techniques. No common classification could be established,
especially regarding fallacies, in the studies conducted in the field of informal logic. Formal
fallacies, such as confirming the conclusion and rejecting the antecedent, were mainly
considered, and discussed regarding fallacies within the context of informal logic (Groarke,
2007). With these errors, different lists have been put forward with different categories and
names.

Walton, one of the main pillars of informal logic (2008: 21), offered 6 common and
fundamental fallacies. Besides, Ruggiero (2017) studied the “errors of perspective, errors of
procedure, errors of expression, errors of reaction” in which the basic problem stems from

2 Sample for Baillargeon, 2017; Giirkaynak, Ustel, & Giilgéz, 2008; Ruggiero, 2017; Thompson, 1995
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the understanding of “mine is better”. On the other hand, one of the most important lists of
fallacies in Turkey is the one prepared by Emiroglu (2004), who groups fallacies under 3 items:
"formal fallacies, content fallacies and other types of fallacies". Emiroglu divides the content
fallacies into two categories as “wording fallacies, meaning fallacies” and the other mistakes
into 4 categories as “irrelevancy fallacy, fabricated evidence fallacy, faulty evidence fallacy,
and bad suspicion fallacy”. He detailed informal fallacies under 47 types in 7 main groups.
Yaran (2011) mostly studied Walton-based informal logic but presented these fallacies, which
he defined as "yaniltmaca", with a Ruggiero focus.

Another name is Alath, who drew attention to the evolution of fuzzy logic and the
direction of differentiation in the thinking world and pointed out that the way of right thinking
is not the same as well as there are many fallacies in wrong thinking. Alatli (2009) focused on
fallacies in her works "Aklin Yolu da Bir Degildir " and "Ben Boyle Dislintiyorum" (Alath, 2018)
published, which she published nine years later, and described 48 types of thinking fallacies
under 10 groups with examples. Alath changed the names of some groups and fallacies
between her two works. Alath (2018) called the fallacies other than “formal fallacies” as “free
fallacies” and grouped them under ten titles: “Amphibology, faulty of syllogism, Ad Hominem,
the fallacy of classification, irrelevancy, confusing, problematic reason, statistical fallacies,
ratification, emotional". Besides, Dobelli (2014a, 2014b) focused on 104 thinking fallacies that
he named in connection with his examples without making any classification.

It is observed that a significant part of the subjects such as human’s misthinking, critical
thinking, and decision-making are also studied in the disciplines of psychology and social
psychology (Baillargeon, 2017: 171-192; Dobelli, 2004a ve 2004b; Kahneman, 2019; Ruggiero,
2017:179-199, 247; Sutherland, 2015). However, these studies also mention decision-making
or misthinking due to the impact of perception factor that is effective unconsciously. The
works on fallacies have included examples from areas such as daily life, the business world,
politics, and media due to their nature. In these sources, the types of fallacies with the same
content are handled under different names, and some of the different types of fallacies are
included. Therefore, no consensus has been reached regarding the types and names of
fallacies. In this study, informal logic is not discussed within the framework of strict rules as in
the discipline of logic, nor within the framework of the impact of unconscious elements such
as perception as in the disciplines of psychology and social psychology. Considering the
number of fallacies listed in the literature, there is no structure that researchers in historical
studies and teachers in history teaching can easily analyze. A compilation was made from all
fallacies to eliminate this problem in this study.

Method

In the study, based on the literature, a compilation of logic errors frequently seen in
history was made. In this respect, from the perspective of history discipline, some of these
namings have a very philosophical content and some of them have no content at all. While
compiling, the media, as one of the most studied areas of informal logic, was directed to, and
for this reason, columns about history were discussed. In addition, the type of criticism in
which the aim is to support or reject the ideas presented is considered, and in this context,
examples from a historical criticism text are included. In addition, examples of student
answers and comments, which are frequently encountered with logic errors in the history
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teaching process, were also used. This research is conducted based on related literature;
therefore, it does not require Ethics Committee Approval.

With this study, reasoning fallacies made while examining a historical subject, event,
person, evidence, or commentary were studied based on informal logic. For this reason, the
study tries to make more clear and understandable definitions and naming for the instances
of informal logical thinking fallacies faced in the field of history in the literature. In this context,
the reasoning fallacies that can be questioned as part of history discipline are grouped under
13 titles. These are as follows:

° Exaggeration

[ Irrelevance

° Ad hominem

[ Reductionism

° Over-generalization

° Ambiguity

) Emotionalization

° False analogy

° Faulty justification

[ Faulty causality

° Criteria-based fallacies
[ Inductive fallacy

[ Stereotypical thinking

Findings

Exaggeration

This refers to the fallacy of presenting a situation, person, or evidence in a more
exaggerated and weighted than it is. At the same time, it is a fallacy to present only the positive
aspects to create this impact, thus showing them more successful, better, and more influential
than they are. Emiroglu (2004: 191) emphasizes the point of exaggeration and states this
“getting off the subject and telling it comprehensively”.

The term “the most” must be used with caution in history. It is a term inclined to
include fallacies. This expression involves a tendency to make something look greater than it
is. The "thing” in question, to which this expression is attached, is put on the top. For example,
the statement that it is "the justest and legitimate war in the world" used by Meydan (2021)
for the Battle of Dumlupinar is an example of exaggeration. If this statement is not considered
as a fallacy, this means that the Sakarya Battle or regional resistances against the occupations
before the Battle of Dumlupinar are not as justified as this. By extension, this means no war
in the history of the world has been so justified. The fact that the column in which the
statement is included was published on the 30th of August also adds an emotionalization
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fallacy. These fallacies are frequently made when emphasizing the significance of a certain
event to create an impact on its anniversary. For this reason, it is observed that different
people tell the same things about different events.

Another example, which does not currently stand out but can still be described as an
exaggeration, is the attribution made by Paksoy (2007:90) to increase the negative meaning
of the coup. In his article, Paksoy tried to emphasize the meaning of the coup, as opposed to
Copeaux's attribution of the coup, regarding the historical studies carried out in the early years
of the Republic. At this point, he said that “When we talk about the coup, we accept the
existence of a historical understanding and education conforming to the requirements of the
age before the coup in question.” Here, an exaggeration is made to increase the negative
meaning of the coup with the expression "conforming to the requirements of the age". A coup
is a movement about an existing phenomenon. The existing phenomenon may or may not
conform to the requirements of the age. Even if it is not obvious, this kind of use may also be
described as an exaggeration fallacy depending on the context.

Irrelevance

This refers to fallacies such as getting off from the subject, turning the subject into an
inextricable vicious circle, establishing a faulty relation or bringing together/emphasizing the
unrelated ones, comparing the incompatible subjects, and making a final judgment on the
things that do not exist Alath, 2018: 112-113, 116; Emiroglu, 2004: 222; Ruggiero, 2017: 220).

One of the examples that may be listed under this title is Armagan's (2021) article
named "Gegcmis Gegmemistir". Armagan asserts that era classifications are always a problem
and "Is there an era called Renaissance or not?” question is discussed. This statement includes
an irrelevance fallacy that arises from the concept use and from the fact that the concept of
the era is problematic. Renaissance is described as “rebirth” and it is defined as follows in the
Contemporary Turkish Dictionary (TDK, 2021): “The science and art movement that emerged
with the influence of humanism in Italy and later in other European countries beginning in the
15th century and developed based on the classical Antiquity culture and art”. Therefore, it is
not an era and cannot be defined as an era. In addition to its being defined as a movement, it
may also be said that it is a "phenomenon". Phenomenon is defined to be “the cause on which
a set of events are based, or the result caused by these reasons, the fact” (TDK, 2021) and
Renaissance is a concept which includes this content. Consequently, it may be considered as
an irrelevance fallacy to make deductions about the classification of the concept of the era by
exemplifying it through the Renaissance.

Sometimes, the premises or the conclusion can be a repetition of what was presented
before them. For instance, it is an example of irrelevance fallacy that the students complete
the conclusion sentence “There cannot be history that does not give place to man and the
society in which he lives, because....” with “Societies are formed from people” or “Societies
are made up of people coming together” in the reasoning process for premises. Here, the
content is repeated by approaching the information from different aspects, but no
explanation is provided regarding the question, or the thing asked for. In this context, it can
be described as irrelevant because of the relation that was not established.

Ad Hominem

This includes fallacies that are deliberately made to highlight a situation or to display a
biased attitude as well as labeling, attacking the counterparty or rejecting their opinion
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directly (Alath, 2018: 106-110; Emiroglu, 2004: 180-183; Ruggiero, 2017: 234-236, 238-240).
For instance, the “Self-indulgence period” is a frequently encountered statement about the
Tulip Era and it is an approach adopted to make this era look negative. With this statement,
only one aspect of the period is pointed out, labeling is made, and in this respect, it reflects
the Ad Hominem fallacy. Also, this example shows the stereotypical thinking fallacy since the
statement is used as a cliché.

Reductionism

This refers to the opposite of exaggeration fallacy and the case where a situation,
person, or evidence is treated as inferior as if it had no impact. It refers to the case where the
evidence, cause, or effect fall too simple to explain the whole subject (Emiroglu, 2004:39). The
perception that Bayezid Il was a bad sultan because the Ottoman Empire's territorial
expansion was less in the period of Bayezid || compared to the periods before and after it, can
be given as an example of a reductionism fallacy.

Over-generalization

It includes elements such as seeing a situation or comment as applicable to other
situations; appropriating points corresponding to some parts of the whole to the whole and
making deductions based on stereotypical expressions (Ruggiero, 2017:206-207). The first
example for over-generalization is the expression "In the difficult conditions of the stepped, it
was worth the effort spent while making Goktirk inscriptions" (3rd Grade), which was written
by a student in a study conducted to identify students’ contextualization fallacies In this
expression, the fallacy is to consider that the steppe conditions were difficult for people who
have spent their whole lives in the steppe. Here, an over-generalization fallacy is made and
the perception that steppe conditions are difficult for all people is offered.

A different example of overgeneralization is given in Paksoy's (2007:106) criticism of
Copeaux's interpretation of the Turkish History Thesis. After Paksoy made his justification by
stating that “However, the idea that the common ancestor of people was Central Asian and
that civilization has spread to the world from Central Asia is accepted in scientific communities
today”, he added that “Didn't even Jacques Chirac claim that Turks and Europeans are of the
same origin by saying that we are all children of Byzantium?” And, the latter words are an
example of over-generalization in the sense that the president of France has a binding effect
on all French citizens and that all French should defend their president's opinion regarding
history. This is also an example of the criteria-based fallacy, both because the president is not
a historian, and his words would not bind Coppeaux.

Another example is Armagan’s expression (2020) “It is like a common disease among
us. Historians don't like to reflect on their materials, and philosophers don't like to read
history.” This is an over-generalization that finds itself in the plural and present-tense
expressions such as “we, the general public, historians, philosophers, do not like”. Also, it may
be said that as a person who does not practice the two professions mentioned here, the
author also makes a reductionism error by ignoring the specific structures of the disciplines
and the part that the expressions he mentions are sub-disciplines of the related fields, namely
the field of study (philosophy of history and the history of philosophy).

Ambiguity

It refers to reasoning cases that include words with the same meaning, expressions
with multiple meanings, and in which the highlighted item is not fully understood. These
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fallacies are caused by not being able to use the Turkish language well, not using words or
expressions in the sentence clearly, and by using ambiguous expressions (Alatli, 2009:86 ve
2018:97; Ruggiero, 2017: 221-222). For instance, in Guiltekin's study (2014:208) to identify
students' reasoning, a table consisting of food names in Divan-u Liigat'it Tlirk was included,
and students were asked to make deductions based on the given premises. Students
completed the premises such as “the fact that meat is used as an ingredient in many dishes,
even in desserts shows/tells that... with “nowadays, livestock meat is much better”. Here,
unclear statements due to not using Turkish properly are a common problem, especially in
history education. This leads to an ambiguity fallacy.

In addition, words that refer to both a discipline and the time of an event, such as
history, may also cause fallacies. As a matter of fact, in the title of the study, the use of "in
history" was preferred to emphasize the discipline itself -even though it is against the rules of
Turkish spelling- to avoid such a misunderstanding. Similarly, concepts that have changed
from their origins and have been used with a different meaning may cause problems. For
instance, while the word "nation" originally meant religious partnership, it was used to express
human communities that have changed over time and have more partnerships. Therefore, it
can confuse the use of the concept, sometimes as a community of the same religion and
sometimes as corresponding to nationalism, in connection with the period in question.

Emotionalization

This refers to reasoning fallacies made by ignoring the fact that history is a field of
scientific study and including too much storytelling in it, and by emotional exploitation or epic
narration. Also, it is made by including danger statements, valor, and emotional expressions
and uses these emotions as a basis (Alath, 2018; 141-144; Emiroglu, 2004: 194-199; Ruggiero,
2017:223-224). Itis a common fallacy example in some event anniversaries to emphasize the
importance of events or when people emphasize the events they care about. Besides, the
narration of historical events with a literary and fairy-tale style rather than the method of the
discipline of history is an example of this fallacy. It is possible to see this aspect more in
historical narratives such as Canakkale, Sarikamis, the War of Independence, the Crusades,
the Siege of Vienna. In addition to the fairytale-style narrative, the agitation-oriented
narratives may sometimes be over-generalized, causing students to comment that Istanbul
was conquered under impossible and very difficult conditions during the reign of Fatih.3

False Analogy

The analogy itself is an error when we talk about the discipline of history. However, it
offers quite an old and practical use case. At this point, the main error is caused by the fact
that the analogy leads to a perception that it is valid at all points between the two elements
Emiroglu, 2004: 223-224: Alath, 2018:132). For instance, the frequently used expression "Qadi
is like the judge in our days" tries to refine the analogy as much as possible with the word
"like". However, when it is said that "Qadi is like the judge in our days", a historical deduction
is reached, which is based on analogy but ultimately leads to a complete misunderstanding.

Faulty Justification

This refers to fallacies such as putting forward or acting on unfounded assumptions,
using unqualified resources, and basing them on such sources (Emiroglu, 2004: 202-203, 205-

3 Described by referring to the author's own lecture notes.
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207; Ruggiero, 2017: 181-185). It is the type of error that occurs in explaining the reasoning of
a judgment or a decision made by an individual with faulty causality.

In cases where the reasons for an offered argument are explained, it may be possible
that the explanation or the use of the sources on which the explanation is based may contain
errors. For instance, Bardakgi (2020) defines Rumelia as "the first homeland of the Ottoman
Empire" in his article where he developed an argument against the claims that those who
migrated from Rumelia were not Turkish people. The Ottoman Empire was founded in
Anatolia and its first capitals were in Anatolia. The word "homeland" points out the place
where something was first observed and grown, which for the Ottoman Empire was Anatolia.
Moreover, until the reign of Fatih, Anatolian lands were more than Rumelian lands, and as of
the reign of Yavuz Sultan Selim, Anatolian lands have hosted the main weight of the state. In
this article, Bardakgi tries to prove that it is wrong to argue that the people living in the
Rumelian lands of the Ottoman Empire were not Turks, and his justifying this over the phrase
“First Homeland” may be given as an example of faulty justification fallacy.

Faulty Causality

This refers to cause-related fallacies. This type of fallacy includes factors such as
explaining with a single reason, ignoring that there may be different reasons, establishing a
cause-effect relationship between recent events (Alath, 2018:128; Emiroglu, 161; Ruggiero,
2017: 210-211). The difference from erroneous justification is that an error occurs in the
explanation of a situation that has been realized and put forward in the context of the cause-
effect relationship, not through the decision made. It can be said that the cause, not the result,
presents a judgment here. For instance, the frequently used statement that the reason why
the Ottoman Empire entered into World War | was that the Party of Union and Progress
admired the German is an example of faulty causality because the event was explained with
only one reason and other reasons were ignored. Similarly, the statement that 90000 soldiers
froze to death in the Sarikamis Operation may be given as an example of faulty causality in
which war conditions and other causes of death were not taken into account, and this huge
number of deaths present an example of exaggeration and emotionalization* fallacy
considering the way it is emphasized.

Criteria-based Fallacy

This refers to making an evaluation based on the wrong criteria or interpreting a
criterion in the wrong way. In this respect, it refers to cases where people, who are not an
expert in the field in question even if they are experts in their fields, are listened to make an
evaluation (Alatli, 2018: 135; Emiroglu, 2004:184-185; Ruggiero, 2017:222). For example,
Gultekin (2013:187-188) was given a perspective drawing of Kiltigin Barki and the judgment
was presented as "the person on whom the mausoleum is buried is an important person for
his state/nation/society". Then, the students were asked to justify whether they found this
judgment to be correct or not. Some of the students who found it right presented their
premises such as "many statues have been erected at its door", "the Chinese worship idols",
"they pray towards it". The fact that the presence of a statue here proves that he was an
important person, that this place is a Chinese tomb due to the characteristics of the building
in the picture, and that the statues depicted cross-legged praying indicate the use of

“For instance, in the news published by the Independent Turkish on January 5, 2020, statements such
as "90 thousand soldiers who froze to death and martyred in the Sarikamis Operation were
commemorated".
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erroneous criteria. In addition to this, the fact that it is explained for a single reason shows
faulty justification, definitions made on idols and praying also show the errors of irrelevance.

Inductive Fallacy

This refers to fallacies of making judgments as a whole without properly reviewing the
examples (Emiroglu, 2004: 209-211, 221), ignoring strong propositions for the deduction
(Alatli, 2018:133), and making inconsistent and contradictory deductions (Ruggiero, 2017:
219-220). In the study where Giiltekin (2014:210) gave participants some premises regarding
the text such as “Based on the information in the table, the use of a lot of meat and milk in
meals and the practice of seasoning and drying methods to them show that....”, and wanted
them to fill in the blanks, the following line of deduction reached by the participants may be
listed as an example of inductive fallacy: “Other ingredients were not known and there was
no technology, lots of meat and milk was used in meals, the seasoning was done, drying
methods were used, different types of food were not used, these foods were not known to
them, they were made long-lasting by seasoning and drying, no other method was used, they
did not know today's methods, methods are developed with technology, there was no
technology at that time”.

Stereotypical Thinking

This refers to fallacies of copying and using clichés, stereotypes, and common, popular
ideas without making further investigation (Alath, 2018: 137; Emiroglu, 2004: 192, Ruggiero,
2017: 186, 204-205). Clichés are also observed in the overgeneralization fallacies. But the use
of clichés in overgeneralization is simply a matter of generalizing the cliché to many more
situations or people, using inaccurate clichés as a premise. At this point, the fallacy is that the
cliché relatively contains errors, and the error occurs when it is used.

The use of the "National Pact” concept as country borders, even today's country
borders may be given as an example of this type of fallacy (Paksoy, 2007: 93). Many history
teachers may teach this concept in this way. However, the fact that the primary meaning of
this concept is the national oath and that it does not cover today's borders may be ignored. In
this aspect, it is an example of a stereotypical thinking fallacy.

A discipline of history that is as free from logical errors as possible is desirable. Of
course, it is natural to encounter mistakes, but encountering them deliberately and
continuously can damage the field. The preparation of popular historical narratives, especially
in the media that can reach the majority, in a way that is free from the above types of errors,
can be seen as more important in terms of adopting the logical structure of the discipline of
history to the general public.

Conclusion

In the study, the informal logic in history discipline and the fallacies within the scope
of informal logic are discussed, and the existing fallacies are refined by considering those that
have similar content, were interrelated, were seen together, and then they were grouped
under 13 fallacies. These fallacies have been explained by exemplifying them in line with
various historical content.
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Recognizing and distinguishing fallacies will be a factor that will increase the quality of
thinking and reasoning processes and knowledge production processes. In this respect, it
would be appropriate to conduct more detailed studies on these fallacies in the future. For
instance, it is thought that studies to identify whether the fallacies structured in my research
are useful in increasing historical thinking when used by historians and history educators will
contribute to the field.

Apart from the aforementioned 13 fallacies, especially some basic fallacies can be
underlined in the discipline of history. In history, the phrase "the first known” is used while
referring to the “first” of something, to be careful. In this way, it is underlined that it is qualified
as the first based on the sources discovered so far. Therefore, the definitions made with the
adjective "first" by ignoring this are among the significant issues that cause fallacies in history.
In addition, the word "the most", which is a little mentioned above, is an adjective that should
be used carefully and that may cause fallacies in historical deductions.

First of all, attention should be paid to the use of language to avoid fallacies in the
discipline of history. Particularly, making words based on sources and free from precise and
sharp judgments will reduce errors. At this point, it is recommended to use the tense in Turkish
grammar, which refers to events happening in the past, but heard from someone else, and to
use the predicates containing probability.

This study only focused on the deduction aspect regarding informal fallacies. However,
Van Drie and Van Boxtel (2008), who formed a framework by structuring the main
components of historical reasoning, put forward six elements consisting of the use of basic
concepts, the use of field-specific concepts, questioning, use of evidence, contextualization,
and deduction. From this point of view, a structure consisting of five elements was suggested
by combining the use of basic concepts and considering field-specific concepts as similar
content (Glltekin, 2014). In this context, when considering the fallacies falling under these
titles, a classification can be made as follows.

e Fallacies of Asking Questions
o Inaccurate Use of Question Sentences
o Asking Unnecessary Questions
o Asking Irrelevant Questions
o Insufficient/Incomplete Questions
e Fallacies of Using Documents/Evidence
o Using Wrong Documents
o Using Documents Inaccurately
o Wrong Questioning
o Incomplete Questioning
e Fallacies of Using Language and Concepts
o Language Inaccurately
o Using Basic and Domain-Specific Concepts Inaccurately
o Making Wrong Relations Between Concepts
e Contextualization Fallacies
o Using Time Inaccurately
o Using Place Inaccurately
o Sympathy
o False empathy
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e Argumentation Fallacies

o Exaggeration
Irrelevance
Ad hominem
Reductionism
Over-generalization
Ambiguity
Emotionalization
False analogy
Faulty justification
Faulty causality
Criteria-based fallacies
Inductive fallacy
Stereotypical thinking

0O O 0O o0 O O o0 O o O O

O

The fallacies discussed in the study are given under the deduction title. Since informal
logic-based content is presented, descriptions are only based on deductions. However, from
the aspect of historical reasoning, fallacies in other reasoning elements that especially have
an impact on deduction may also be addressed. From this point of view, a proposal draft is
given in the classification regarding the fallacy elements in the elements of historical
reasoning. It is thought that further studies are required to detect these fallacy elements and
to identify the historical reasoning fallacies.

Because the discipline of history includes thinking in line with fuzzy logic and on the
level of informal logic, it is thought that studies should be carried out on correct and faulty
reasoning to create a common conceptual language that may be used in the field of history.
The structure that may be created in this direction will enable the content of historical thinking
skills to be more gradual and teachable for both history education and history teachers.

Conflict of Interest Statement: The author hereby declares that there is no conflict of
interest in this study.
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Oz

Mantigin, dogru disinmenin, kanitlamanin, sonug¢ c¢ikarmanin, akil ylritmenin olmadigl bir
arastirma alanindan, bir inceleme disiplininden bahsetmek muimkiin degildir. Dolayisiyla bir
inceleme alani olarak tarih disiplini de mantik, dogru diisiinme, akil yliritme ¢ercevesinde UrUnlerini
ortaya koymaktadir. Tarih gibi s6zel alanlarda, giindelik dilin kullanilabildigi disiplinlerde informel
mantik, klasik ya da modern mantiktan daha iyi bir sekilde kullanilabilmektedir. Bu ¢alisma informel
mantigl, informel mantigin tarih disiplininin dogasina uygunlugunu gostermeyi ve bu dogaya
uygunluk cercevesinde tarihi yorumlarin mantik hatalari acgisindan nasil ele alinabilecegini
gostermeyi amaclamistir. Calismada tarih disiplininde informel mantik ve informel mantigin
kapsamindaki mantik hatalari ele alinmis, mevcut mantik hatalari benzer igerige sahip olanlar,
birbiriyle iliskili olanlar, beraber gorilenler seklinde dislnillerek sadelestirilmis, 13 adet mantik
hatasi olarak yapilandirilmistir. Boylelikle calismada tarihsel akil ylriitme dogrultusunda tarihsel akil
yuritme hatalarina iliskin bir siniflandirma sunulmustur; “belirsizlik, art niyetli yaklasim, abartma,
asiri basitlestirme, asiri genellestirme, hatali benzetme, hatali 6l¢iit kullanma, hatali timevarim,
hatali nedensellik, duygusallasma, alakasizlik, hatali gerekcelendirme, kliselesmis distincedir”.
Sunulan bu 13 mantik hatasi, gesitli tarihi yorumlar ve agiklamalardan orneklerle tarihgiler ve tarih
egitimcilerine bu konuda aciklayici bilgi sunulmaya calisiimistir. Sonraki calismalarda mantik
hatalarinin tarihgiler ve tarih egitimcilerinin kullanimiyla tarihsel dislinmeyi arttirmada ise yarayip
yaramadigina iliskin belirlemelerin yapilmasi 6nerilmektedir.

Anahtar Kelimeler: tarih, informel mantik, mantik hatalari, tarihsel akil yliritme

Giris

Mantik, “dogru diisinme sanati ve bilimi; dogru diisinmenin yolu ve yontemi” (TDK,
2021), “dogru ve yanlisi ayirt etme araci” (Karacay, 2003), “dogrulugu saglayan savlarin
incelenmesi” (Cryan, Shatil ve Mayblin, 2011:3) seklinde ifade edilmekte ve dogruya ulasma
arac ve yontemi olarak ele alinmaktadir. Bunun yani sira hem akil yliritme hem de belgeleme
seklinde iki yonll olarak da degerlendirilmektedir (Batuhan ve Griinberg, 1984). Nitekim bir
bilim dali olmanin yani sira diisinme tarzini belirtmek icin de kullanilmaktadir. Bu baglamda
da mantikh diisiinme, dogru ve tutarh diisiinme olarak ifade edilmektedir (Oner, 1998:14).
Mantik dogrularla ilgilendigi kadar “yanhs distinme, yanlis akil yiridtme, yanlis konusma,
yanhs kanitlama ve yaniltici tartismalarin farkina varma” (Yaran, 2011:13) gibi unsurlari da
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icermektedir. Dolayisiyla diislinme hatalarinin tespit edilmesi de dogrunun tespit edilmesinde
onemli bir slireg olarak degerlendirilebilir.

Bilim adamlarinca ileri surilenler “distinceleri billurlagtirmak ve orgitlemek igin
bicimlendirilmis varsayimlar” ve “dogrulanmaya ya da diizeltiimeye yahut clritilmeye acik”
yapilar olarak ele alinmistir (Poincare akt., Carr, 2001: 114). Bu cercevede mantigin, dogru
disinmenin, kanitlamanin, sonug¢ ¢ikarmanin, akil yiritmenin olmadigl bir arastirma
alanindan, bir inceleme disiplininden bahsetmek mimkin gérinmemektedir. Bir inceleme
alani olarak tarih disiplini de mantik, dogru disiinme, akil yiritme gergevesinde Urlinlerini
ortaya koymaktadir. Nitekim mantigin felsefedeki tanimi olarak sunulan “dislincenin ve
disincenin varlik bigimlerinin, 6gelerinin, tirlerinin, olanaklarinin, yasalarinin ve disiince
baglamlarinin bilimi” (TDK, 2021) seklindeki tanimi da diislinceyi, diislincenin varlik bigimlerini,
ogelerini, turlerini, olanaklarini ve baglamlarini ortaya koyan bir alan olarak tarih disiplinini de
ilgilendirmektedir.

Tarihsel slrecte en kapsayici haliyle G¢ mantik tiirinden bahsetmek mumkinddr:
Bunlar klasik mantik, modern mantik ve bulanik mantiktir. Bu mantik tirlerinden klasik ve
modern mantik kati kurallara sahip bir mantik anlayisi iken; bulanik mantik kati kurallardan
siyrilan, grileri, olasiliklari ve ¢ok boyutlulugu ele alan bir mantik tlridir Tarih disiplininin de
bulanik mantik ile daha baglantili oldugunu soylemek mimkiindir. Tarih felsefesine, tarihin
ne olduguna ve nasil yapilmasi gerektigine iliskin literatlirde yer alan baglamsallastirma, yer
zaman ve kisi faktort, kaynaklarin 6zelligi, sebep sonug iliskisinin vurgulanmasi, durumdan
duruma degisebilme, kaynagin niteligine gore olasiliklari géz 6nlinde bulundurma gibi
faktorler bulanik mantik icerigine daha yakindir (Giiltekin, 2019: 466). informel mantik,
bicimsel olmayan yapisi ile daha ¢ok bulanik mantikta yerini bulmaktadir. Kuhn (1982:9)
glinimdiz bilgisinin de dlinyanin, toplumun ve tarihin kosullari baglaminda dogruyu ve yanlisi
farklilastirabilen bir yapisi oldugunu vurgulamaktadir. Nitekim tarih egitiminde de elestirel
distinme, degerler, cok yonli bakis acgisi ve empati gibi konular Uzerinde yogunlasan
arastirmalarda bulanik mantik kokenli dislince yapisindaki degisimin izlerini gormek
mumkindir (Gultekin, 2013: 3).

Mantik yapisindaki farkhlasma, mantigin buna dayali disiinme ve akil yiritme
bicimlerinde de farklilasmayi 6ne ¢ikarmistir. Bu agidan yukarida ana akim olan klasik, modern
ve bulanik mantigin isleyis tarzlari, bicimleri acisindan iki tir ele ainmaktadir. Bunlardan biri
formel, digeri ise informel mantiktir. Formel mantik/distinme/akil yiritme?, cikarimin bigimi
ve dogruluk degeri ile ugrasmaktadir (Walton, 1990) ve dogru-yanlis, iyi-koti seklinde ikili bir
mantik sistemine sahip tek yonli, kuralli, dogruluk degerine sahip bir akil yiritme oOzelligi
gostermektedir (Commons ve Richards, 2003). Tirkce’de “informel” olarak kullanilan
“bicimsel olmayan, resmi olmayan” (TDK, 2021) seklinde bir sifat olarak tanimlanan kavram,
ingilizce Tirkce sozliikte “gayri resmi, kanunen gecersiz, konusma diline 6zgi, bicimsel
olmayan” seklinde karsilanmaktadir (Tureng, 2021). Sekilsel gecerliligi temel bir kriter olarak
gormeyen informel mantik (Yaran, 2011:22), formel mantiga gore daha az bigimsellik
tasimakta, daha az ve iddiasiz teknik terim kullanmakta, giindelik tartisma ve kanitlamalara

1 Mantik daha evvel de bahsedildigi iizere hem bir bilim dalini hem de diisiinme ve akil yiiriitme siirecini ifade
eder anlamlarda kullanilmaktadir. Bunu belli etmek adina {i¢ ifadenin birbirinin yerine kullanilabilecegi yoniinde
bir vurguda bulunulmak istenmistir. Ancak Ug¢li kullanim bigimi metnin akiskanhgini bozabilecegi icin bundan
sonraki kisimlarda sadece informel mantik ifadesi kullanilacaktir. informel mantik ifadesi ile de hem mantik
biliminin bir bigim icerigini hem de diisinme ve akil ylritme anlamlari karsilanmistir.
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daha fazla vurgu yapmakta, daha pragmatik ve pedagojik amag glitmektedir (Freeman, 1994
akt. Yaran, 2011:19). informel mantik ¢ikarim kurallarini arag edinerek icerigin tartisilmasini
ve mantiksalligi bir arada almaya ¢alismaktadir (Kamer, 2014: 79). informel mantik, giinliik
konusmalardaki soylem baglamlarinda gegen kanitlari belirlemek, ¢6zimlemek ve
degerlendirmek igin kullanilmaktadir. Kanitlar baglamdan bagimsiz bir bigimde degil, durum
bazinda olusturulmakta ve degendirilmektedir (Yaran, 2011:20). Bu yonlyle de tarihteki
baglam ve tarihi kanitlarin degerlendirme bigimleri igin daha uygun bir akil ylritme olarak
kendini gostermektedir.

Bugliniin informel mantiginin asil kdkeni, glnlik konularla daha yakindan iliskili bir
egitim verilmesi gerektigini savunan 1960’larin toplumsal ve politik hareketleridir (Groarke,
2007). informel mantik kavrami ilk kez 1964’te kullaniimaya baslanmistir. Bu kavrami kullanan
kitaplardan birinde dilin mantiktaki roliine ve mantik hatalarina agirlik veren bir anlayisi;
digerinde ise formel mantikta ele alinmayan konulari ve kanit érneklerinin glincellestirilmesi
yoniindeki bir anlayis sergilenmistir (Yaran, 2011:14).

informel mantik hareketini farkli bir boyuta tasiyan 1980’de Kaliforniya Devlet
Universitesi’nin elestirel diisiinmeyi orta dgretim sonrasindaki egitim icin resmi bir ders
olmasini sart kostugu kararnamesidir (Yaran, 2011:31). Dolayisiyla bugin elestirel diisiinme
anlaminda yapilan g¢alismalarin biyik ¢ogunlugu informel mantik ilkeleri dogrultusunda
sekillendirilmektedir?. informel mantik sosyal bilimlerde, muhakeme ve mantikli yorumlama
icin empati, elestirel bakis, dilin dikkatli kullanimi, belirsizlikle basa ¢ikma, iyi bir argimanin
glcll ve zayif noktalarini tanima, kanitlari dikkatli inceleme, iddianin arkasindaki kanitlamaya
dikkat etme, sonuglari belirleme, laf kalabaliginin arasindan ana hatlari farketme, spesifik
iddialari ve uzman bilgisini sorgulama gibi iyi pragmatik ve pratik beceriler gerektirir (Walton,
2008: Xl). Nitekim tarih disiplinine uygun ve hali hazirda da kullanilan akil yiritme informel
niteliktedir. Clinkl tarih calismasinda birey kot yapilandirilmis problemlerle karsi karsiya
kalmaktadir. Bu kéti yapilandirma da ¢ikarimlara ve kanita dayali olarak sonuglarin daha fazla
veya daha az olasilik barindirmasindan ileri gelmektedir (van Drie ve van Boxtel, 2008). iste bu
yonuyle tarih alaninda lstesinden gelinmesi gereken gorevler informel mantik ile ayni igerige
sahip goriinmektedir.

Turkiye’de informel mantik, disiinme ya da akil ylritme hatalari lzerine yapilan
¢alismalarin temelde dayandigi yabanci mengseili kaynaklar Walton, Johnson ve Blair, Freeman,
Kahane tarafindan ortaya konmus iceriktir (Ding, 2019; Emiroglu, 2004; iskender, 2020; Kamer,
2014; Yaran, 2011; Yilmaztirk, 2012). Ancak bu calismalarda ortaya konulan hatalar “safsata,
mantik hatasi, mantik yanhsi, yaniltmaca” gibi farkl isimlerle ele alinmaktadir. Ortak bir
kavramsallastirma s6z konusu degildir. Calismada bunlardan mantik hatasi ifadesi iceriginin
daha net anlasilir 6zellikte oldugu dislincesiyle tercih edilmistir.

informel mantik alaninda vyapilan calismalar agisindan durum incelendiginde
calismalarin agirlikh olarak yontem ve amaclara, siradan kanitlamayi kavramsallastirmak icin
mantik hatalarina ve informel mantigin yararhligina, timevarimsal ve timdengelimsel
argimanlar arasindaki iliskinin dogru anlasilmasina, diyagram tekniklerinin yararliligina
yogunlasildigi gériilmektedir. informel mantik alaninda yapilan calismalarda 6zellikle hatalar
konusunda ortak bir siniflandirma olusturulamamistir. informel mantik baglaminda ele alinan
ve tartisilan hatalar konusunda temel olarak sonucu onaylamak ve onciilii reddetmek gibi

2 Ornegin Baillargeon, 2017; Giirkaynak, Ustel ve Giilgdz, 2008; Ruggiero, 2017; Thompson, 1995.
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bicimsel yanilgilar ele alinmistir (Groarke, 2007). Ele alinan bu hatalarla farkh kategori ve
isimlerle farkh listeler ortaya konulmustur.

Mantik hatalarini ortaya koyan galismalarin baslicalari arasinda yer alan ve informel
mantik konusunda temel dayanaklardan biri olan Walton (2008: 21), 6 adet yaygin ve temel
mantik hatasi ortaya koymustur. Bunun yani sira Ruggiero (2017), temel sorunun “benimki
dahaiyi” anlayisi cercevesinde sekillenen “bakis acisi hatalari, ydntemsel hatalar, ifade hatalari
ve tepki hatalari”ni ele almistir. Tlrkiye’de mantik yanliglariyla ilgili en dnemli listelerden biri,
mantik yanlislarini “bigim yanliglari, igerik yanliglari ve diger yanlis gesitleri” seklinde 3 baslhk
altinda ele alan Emiroglu’nun (2004) listesidir. Emiroglu, icerik yanlislarini “lafiz yanhslari ve
mana yanliglari” seklinde iki kategoride; diger yanlslari ise “konudisilik yanlisi, uydurma delil
yanlisi, gelisigizel kurulmus eksik delil yanlisi ve yanlis zan yanlisi” gibi 4 kategoride ele
almistir. informel mantik hatalarini 7 ana grupta 47 tiir olarak ele alarak detaylandirmistir.
Yaran (2011) ise agirlikli olarak Walton temelli informel mantigi ele almis ancak “yaniltmaca”
ismi ile tanimladigi bu hatalari Ruggiero odakli olarak sunmustur.

Bir diger isim de bulanik mantigin gelisimi ve disitn diinyasindaki farklilasma yoniine
dikkat cekerek dogru diisinmenin yolunun ayni olmadigi gibi yanhs distinme icin de pek ¢ok
safsata oldugunu ortaya koyan Alatli’dir. Alatli (2009) “Aklin Yolu Da Bir Degildir” adli eserinde
ve dokuz yil sonra yayinladigl “Ben Boyle Diisiiniilyorum Demekle Olmuyor” (Alath, 2018) isimli
eserinde safsatalar tizerinde durmus; 10 grup altinda 48 tiir disiinme yanhisini érnekleri ile
acitklamustir. Alath iki eseri arasinda bazi grup ve safsata isimlerinde degisiklik yapmistir. Alatli
(2018) “bicimsel safsatalar” disinda ele aldigI ve “serbest safsatalar” ismini verdigi hatalar
“belirsizlik grubu, hatali kiyas grubu, adam karalama grubu, hatali siniflandirma grubu,
konunun 6ziini kagirma grubu, sasirtma grubu, tartismali neden grubu, istatistiksel hata
grubu, icazet grubu ve duygulara hitap grubu” olmak lzere on baslk altinda toplamistir.
Bunlardan baska Dobelli (2014a, 2014b) herhangi bir siniflandirmaya gitmeden 6rnekleriyle
baglantili olarak adlandirdigi 104 diisinme hatasini ele almistir.

insanin hatali diisiinmesi, elestirel diisiinme, karar verme gibi konularin énemli bir
kisminin psikoloji ve sosyal psikoloji disiplinleri icinde de ¢alisildig1 goriilmektedir (Baillargeon,
2017: 171-192; Dobelli, 2004a ve 2004b; Kahneman, 2019; Ruggiero, 2017: 179-199, 247; Sutherland,
2015). Ancak bunlarda insanda bilingsizce etkili olan algi faktoriiniin etkisi ile ortaya ¢ikan karar
verme ya da hatali disiinme unsurlarindan da bahsedilmektedir. “Disiinme hatalari, mantik
yanhslari, safsatalar” seklinde ifadelendirilen hatali akil yirGtmelere yer veren eserler alanlari
geregi gunlik yasanti, is diinyasi, siyaset, medya gibi alanlardan 6rneklere deginmislerdir. Bu
kaynaklarda birbiriyle ayni icerige sahip yanlis tirleri farkli adlarla ele alindiklari gibi,
bazilarinda da farkh tiir yanhslara yer verilmistir. Dolayisiyla yanlislarin tirleri ve isimleri
konusunda bir ortaklik saglanamamistir. Tarih disiplini distnaldigiinde s6z konusu
adlandirmalarin bir kismi fazlaca felsefi icerikli, bazilari da iceriksiz bir durumda kalmaktadir.
Bu calismada ne mantik disiplininde oldugu kadar kati kurallar cercevesinde ne de psikoloji ve
sosyal psikoloji disiplinlerinde oldugu gibi algi gibi biling disi unsurlarin etkisi cercevesinde
informel mantik ele alinmistir. Literatlirde siralanan mantik yanhslarinin sayilari s6z konusu
oldugunda tarihi incelemelerde arastirmacilarin ve tarih egitiminde 6gretmenlerin rahatca
analiz yapabilecekleri bir yapi s6z konusu degildir. Arastirmada bunun giderilebilmesi adina
tim mantik hatalariarasindan bir derleme yapilmistir. Calisma ile tarihi bir konuyu, olayi, kisiyi,
kaniti ya da yorumu inceleme eylemi igerisinde sergilenen akil yiritme hatalari informel
mantik cergevesinde ele alinmaya galisiimistir.
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Yontem

GCahsmada literatiirden hareketle tarihte siklikla gorilen mantik hatalarina iligkin
derleme yapilmistir. Derleme yapilirken, informel mantigin en g¢ok galisildigi alanlardan biri
olarak medyaya yonelinmis ve bunun igin tarihle ilgili kdse yazilari ele alinmistir. Bunun yani
sira sunulan fikirleri destekleme ya da reddetmenin amacg oldugu elestiri tiri distintImis ve
bu baglamda tarihi bir elestiri metninden orneklere yer verilmistir. Ayrica tarih 6gretimi
surecinde mantik hatalari ile sikga karsilasilan 6grenci cevap ve yorum oOrneklerinden de
yararlaniimistir. ilgili literatiir (zerinden gerceklestirilen bu calisma etik kurul onayi
gerektirmemektedir.

GCahsmada literatiirde informel mantik hatalarinin tarih alaninda karsilasilan érnekleri
icin daha belirgin ve anlasilir belirleme ve adlandirmalar yapilmaya calisilmistir. Bu cercevede
tarih disiplininde sorgulanabilecek akil yiiritme yanliglari asagidaki gibi toplam 13 baslik
altinda toplanmistir:

° Abartma

° Alakasizhk

. Art niyetli yaklagsim

° Asiri basitlestirme

° Asiri genellestirme

. Belirsizlik

° Duygusallasma

° Hatali benzetme

° Hatali gerekgelendirme

. Hatali nedensellik

° Hatali 6l¢tt kullanma

° Hatali timevarim

° Kliselesmis diislince

Bulgular

Abartma

Bununla bir durumu, kisiyi ya da kaniti oldugundan daha abartili, daha fazla payi olan
bir durum, kisi ya da kanit olarak sunma yoniindeki hata kastedilmektedir. Ayni zamanda bu
etkiyi yaratabilmek icin sadece olumlu yonleri ele alma boylece oldugundan daha basaril,
daha iyi, daha etkin gosterme hatasidir. Emiroglu (2004:191) abartma noktasini vurgulayarak
bunu “konuyu tasarak genis kapsamli alma” olarak isimlendirmistir.

Tarih’te “en” ifadesi dikkatli kullanilmalidir. Hata barindirmaya misait bir kullanim
seklidir. Bu ifade ile bir seyi oldugundan daha bliyik gésterme egilimi ortaya ¢ikabilmektedir.
Hatta bununla bahsedilen “sey” bir nevi zirveye oturtulmaktadir. Ornegin Meydan’in (2021)
Blylk Taarruz igin kullandigi “diinyanin en hakl, en mesru savasl” ifadesi bir abartma
ornegidir. Bu ifade bir hata olarak degerlendiriimez ise Blylik Taarruzdan onceki Sakarya
Savasl ya da isgallere karsi bolgesel direnisler, bunun kadar hakli olmamaktadir. Dahasi diinya
tarihinde de hicbir savas bu kadar hakli olmamaktadir. ifadenin alindigi kése yazisinin 30
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Agustos’ta yayimlanmis olmasi buna ayni zamanda bir duygusallastirma hatasini da
eklemektedir. Bir olayin yildonimu ele alinirken o olayin 6nemini vurgulamak ve boéylece etki
uyandirmak adina bu tip hatalara sikga rastlanmaktadir. Bu ytizden farkl olaylarla ilgili farkl
kisilerin agzindan ayni sézclklerin dokilmesi gibi durumlarla kargilasiimaktadir.

Hali hazirda ¢cok goze batmayacak ancak yine de abartma olarak nitelendirilebilecek bir
baska ornek ise Paksoy (2007:90) tarafindan darbenin olumsuz anlamini arttirmak icin ifade
edilen nitelemedir. Paksoy makalesinde Cumhuriyet’in ilk dénemlerinde yapilan tarih
calismalarina dair Copeaux’un darbe nitelendirmesine karsit olarak darbenin anlamini
vurgulamaya calismistir. Bu noktada “Darbeden s6z ettigimiz zaman, s6z konusu darbeden
once ¢agin gereklerine uygun bir tarih anlayisi ve egitiminin varligini kabul etmis oluruz.”
seklinde bir aciklamada bulunmustur. Burada “cagin gereklerine uygun” ifadesi ile darbenin
olumsuz anlamini arttirmak amagh bir abartma yapilmistir. Darbe, varolana iliskin bir
harekettir. Varolan ise cagin gereklerine uyabilir de uymayabilir de. Cok belirgin olmasa da
baglama gore bu yonli bir kullanim da abartma hatasi olarak nitelendirilebilir.

Alakasizhik

Bu hata ile konudan uzaklasma, konunun iginden ¢ikilmaz bir kisir dénglye
donistiridlmesi, hatali iliski kurulmasi ya da iliskisiz olanlarin bir araya getirilmesi,
vurgulanmasi, birbiriyle uyumlu olmayanlarin karsilastiriimasi, olmayan seyler tizerinden kesin
yarginin ortaya konulmasi (Alatli, 2018: 112-113, 116; Emiroglu, 2004: 222; Ruggiera, 2017:
220) tarzindaki hatalar kastedilmektedir.

Bu baslik altinda ele alinabilecek o6rneklerden biri Armagan’in (2021) “Geg¢mis
Gegmemistir” isimli yazisidir. Armagan ¢ag tasniflerinin her zaman sorun oldugunu ve
“Ronesans diye bir ¢ag var mi yok mu?”sorusunun tartisildigini ifade etmektedir. Burada
kavram kullanimindan kaynaklanan ve sonrasinda ¢ag kavraminin sorunlu olduguna iligskin
yapilan bir alakasizlik hatasi s6z konusudur. Ronesans, kelime anlami olarak yeniden dogus
olarak nitelendirilmekte, Giincel Tiirkge Sozliik’te (TDK, 2021) “XV. yy.’dan baslayarak italya’da
ve daha sonra diger Avrupa lilkelerinde hiimanizmin etkisiyle ortaya cikan, klasik ilk Cag kiiltuir
ve sanatina dayanarak gelisen bilim ve sanat akimi” olarak tanimlanmaktadir. Dolayisiyla ¢ag
degildir ve ¢ag olarak ifade edilemez. Bir akim olarak tanimlanmasinin yani sira bir “olgu”
oldugu da sdylenebilir. Olgu, “birtakim olaylarin dayandigi sebep veya bu sebeplerin yol agtigi
sonug, vakia” (TDK, 2021) olarak tanimlanmaktadir ki Rénesans da bu igerige sahip bir
kavramdir. Dolayisiyla ¢cag kavraminin Ronesans lizerinden 6rneklendirilerek siniflandirmasina
dair citkarimda bulunmak alakasizlik hatasi olarak degerlendirilebilir.

Bazen cikarim yapilirken oncillerin ya da sonucun kendinden 6nce sunulanlarin tekrari
olarak sunulmasi séz konusu olmaktadir. Ornegin “insana ve insanin icinde bulundugu topluma
yer vermeyen tarih olamaz, ¢linki....” seklinde tamamlanmasi istenen sonugtan 6nciillere
yonelik akil yiritme sirecinde 0Ogrencinin “insanlardan toplumlar olusmustur” ya da
toplumlar insanlarin bir araya gelmesiyle olusur” seklindeki aciklamasi alakasizlik 6rnegidir.
Burada sunulanin icerigindeki bilgiler farkl bir sekilde ele alinip tekrar edilmektedir ancak
sorulan ya da istenenle iliskili bir aciklama sunulmamaktadir. Bu baglamda kurulmayan
iliskiden dolayi alakasizlik olarak nitelendirilebilir.

Art Niyetli Yaklagim

Bununla kasith olarak bir durumu 6ne ¢ikarmaya ¢alisma ya da yanli bir tutum
sergilenmesi, etiketleme karsi tarafa saldirma ya da distincesini dogrudan reddetme seklinde
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yapilmis hatalar ele alinmaktadir (Alath, 2018: 106-110; Emiroglu, 2004: 180-183; Ruggiero,
2017: 234-236, 238-240) . Ornegin; Lale devri icin sik¢a karsilasilan “zevk U sefa devri” ifadesi
bu devri daha olumsuz gosterme yonli bir yaklagimdir. Bu ifadeyle déneme iliskin tek bir yon
ele alinarak bir etiketleme yapilmaktadir ve bu yoniyle de art niyetli yaklasim hatasi
yansitilmaktadir. Ayni zamanda ifadenin klise olarak kullanilmasi sebebiyle kliselesmis diisiince
hatasi da sergilenmektedir.

Asiri Basitlestirme

Bununla abartmanin tam tersi bir durumu, kisiyi ya da kaniti oldugundan daha asagi ve
etkisi yokmuscasina ele alma seklindeki hata ifade edilmektedir. Kanitin, nedenin ya da
sonucun, konunun tiiminG agiklamakta ¢ok basit kalmasi durumudur (Emiroglu, 2004:39). Il
Bayezid doneminde 6nceki ve sonrasindaki donemlere nazaran Osmanl Devleti’nin toprak
genislemesinin daha az olmasi sebebiyle Il. Bayezid’in koti bir padisah oldugu yoniindeki algi
asiri basitlestirme hatasina 6rnek olarak verilebilir.

Asin Genellestirme

Bir durum ya da yorumu baska durumlar icin de gecerli gorme; bitlinin bazi
parcalarina uygun disen noktalari bitiinin timine mal etme; kliselesmis, basmakalip
ifadelerden hareketle ¢ikarimda bulunma gibi unsurlari icermektedir (Ruggiero, 2017:206-
207). Asin genellestirmeye ilk 6rnek Giltekin ve Akca Berk’in (2018:782) 6grencilerin
baglamsallastirma hatalarini tespit etmek amach yaptiklari ¢alismada 6grencinin metninde
yazdig1 Gokturk Yazitlari yapilirken “bozkirin zor sartlarinda verdigimiz cabaya deger” (3. Sinif)
ifadesidir. Buradaki hata bozkir sartlarinin zor oldugu ile ilgili alginin bozkirda tiim yasamini
gecirmis insanlar icin de diistintilmesidir. Burada asiri genellestirme yapilarak tiim insanlar i¢gin
bozkir sartlarinin zor oldugu algisi sunulmustur.

Asiri genellestirmeye farkh bir 6érnekle Paksoy’un (2007:106) Copeaux’un Tirk Tarih
Tezi'ne yaptigl yorumu elestirisinde karsilasiimaktadir. Paksoy “Oysa insanlarin ortak atasinin
Orta Asyali oldugu ve uygarlhigin diinyaya Orta Asya’dan yayildigl dislincesi, bugiinde bilim
cevrelerinde kabul goriyor.” seklinde gerekcelendirmesini yapmis iken ardindan “Sayin
JacquesChirac bile hepimiz Bizans’'in ¢ocuklariyiz diyerek Tirklerin ve Avrupalilarin ayni
kokenden geldiklerini ileri sirmedi mil!” soézleri Fransa’nin baskaninin tim Fransiz
vatandaslarini baglayici bir etkisi oldugu; tiim Fransizlarin, baskanlarinin tarih konusundaki
fikrini savunmalari gerektigi yoniindeki algidan kaynakli bir asiri genellestirme 06rnegi
sunmaktadir. Bu ayni zamanda hem baskanin tarih¢i olmamasindan hem de onun sézlerinin
Copeaux’u baglamayacagindan dolayi hatali é/¢iit kullanimi hatasi 6rnegi de sergilemektedir.

Bir diger ornek de Armagan’in (2020) “Bizde umumi bir hastalik gibidir. Tarihciler
malzemeleri izerinde disliinmeyi, felsefeciler de tarih okumayi pek sevmez” seklindeki “biz,
umumi, tarihgiler, felsefeciler, sevmez” seklindeki ¢cogul ve genis zamanla kurdugu ifadelerde
kendini bulan asiri genellestirmedir. Burada bahsettigi iki meslegi yapmayan biri olarak
yazarin, disiplinlerin kendilerine 6zgli yapilarini ve bahsettigi ifadelerin ilgili alanlarin birer alt
disiplini, yani calisma alani (tarih felsefesi ve felsefe tarihi) oldugu kismini gézardi ederek ayni
zamanda asiri basitlestirme hatasi da sergiledigi sdylenebilir.

Belirsizlik
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Ayni anlama gelen sozciikler, ¢cok anlamh ifadeler, vurgulanan 6genin tam olarak
anlasilamadigi akil ylritme durumlaridir. Tiirkge’yi iyi kullanamamaktan, climlede kelimelerin
veya ifadelerin agik ve net olarak ifade edilmemesinden, belirsizilik icermesinden kaynaklanan
hatalardir (Alath, 2009:86 ve 2018:97; Ruggiera, 2017: 221-222). Ornegin; Giiltekin’in
(2014:208) ogrencilerin akil ylriatmelerini belirlemek Uzere yaptigl calismasinda Divan-i
Ligat’'it Tirk'te yer alan yiyecek isimlerinden olusturulmus bir tablo sunulmus ve
ogrencilerden verilen onclllere dayah ¢ikarim yapmalari istenmistir. “Etin pek ¢ok yemekte
hatta tatlida bile malzeme olarak kullaniliyor olmasi ......... gostermektedir/ifade etmektedir”
seklinde sunulan oncilleri 6grenci “glinimizde hayvancilik etleri daha g¢ok gelismistir”
seklinde tamamlamistir. Burada Turkge’yi kullanamamaktan kaynakh agik olmayan ifadeler
ozellikle tarih egitiminde sik¢a karsilasilan bir durumdur. Bu da belirsizlik hatasina yol
acmaktadir.

Tarih gibi hem bir disiplini ifade eden hem de bir olayin zamanini ifade eden kelimeler
de hata olusturabilmektedir. Nitekim g¢alismanin basliginda da bu tip bir yanhs anlasilmaya yer
vermemek adina -Turkge yazim kurallarina aykiri olsa da- disiplinin kendisini vurgulamak igin
“Tarih’te” seklinde bir kullanim tercih edilmistir. Benzer sekilde koken ve sonrasinda
kullanilagelen haliyle degisime ugramis kavramlar da sorun yaratabilmektedir. Ornegin
“millet” kelimesi kdken itibari ile dini ortakligi ifade ederken zaman icinde degisime ugrayip
daha fazla ortakligi olan insan topluluklarini ifade eder bigcimde kullaniimistir. Dolayisiyla
kavramin ele alinan dénemle baglantili olarak bazen ayni dinden toplulugu bazen de
nasyonalizmin karsiligi olarak kullaniminda karisikliga neden olabilmektedir.

Duygusallasma

Bununla tarihin bir ilmi calisma alani oldugu goz ardi edilerek konularin fazlaca
hikayelestirilmesi, duygu somdrileri ya da destanvari anlatim dogrultusunda yapilan akil
ylritme yanlislari ele alinmaktadir. Ayni zamanda tehlike ifadelerine, hamasete ve duygusal
ifadelere yer verip bunlari dayanak olarak kullanmak kastedilmektedir (Alath, 2018; 141-144;
Emiroglu, 2004: 194-199; Ruggiera, 2017: 223-224).

Bazi olaylarin yildonimlerinde, olaylarin énemi vurgulanirken ya da kisilerin kendi
onem verdikleri olaylari vurgulamalari esnasinda ¢okc¢a karsilasilan hata 6rnegidir. Bunun yani
sira tarihi olaylarin tarih disiplininin yontemi cergevesinde degil de edebi, masalsi bir anlati ile
sunulmasi da bu hataya ornektir. Canakkale, Sarikamig, Milli Miicadele, Hagli Seferleri, Viyana
Kusatmasi gibi tarihi anlatilarda bu yonii daha fazla gormek mimkindir. Masalsi anlatinin yani
sira ajitasyon iceren anlati bazen asiri genellestirilerek Fatih devrinde istanbul’'un
imkansizliklar ve c¢ok zor sartlar altinda fethedildigine dair 6grenci yorumuna da sebep
olabilmektedir.?

Hatali Benzetme

S6z konusu tarih disiplini olunca benzetmenin kendisi hata olusturmaktadir. Yine de
oldukca eski ve faydal bir kullanim sunmaktadir. Hatali benzetmede yapilan benzetmenin iki
unsur arasindaki tiim noktalarda oldugu yoniindeki bir algiya sebep olmasi asil hataya sebep
olan kisimdir (Emiroglu, 2004: 223-224: Alatli, 2018:132). Ornegin sikca kullanilagelen “kadi,
bugilinkii hakim gibidir” ifadesi benzetmeyi “gibi” ifadesi ile hatadan mimkiin oldugunca
arindirmaya calismaktadir. Ancak “kadi, buglinkii hakimdir” denildiginde temelinde

3 Yazarin kendi ders notlarindan alinarak ifade edilmistir.
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benzetmeden yola ¢ikan ancak sonugta tamamen yanlishk ortaya koyan bir tarihi ¢ikarima
ulasiilmaktadir.

Hatali Gerekgelendirme

Bununla esasi olmayan varsayimlar one siriilmesi ya da bu varsayimlardan hareket
edilmesi, niteliksiz kaynak kullanma ve bu tip kaynaklara dayandirma gibi hatalar ele
alinmaktadir (Emiroglu, 2004: 202-203, 205-207; Ruggiera, 2017: 181-185). Hatali
nedensellikte kisiye sunulmus bir yarginin ya da kendisinin verdigi bir kararin gerekcesini
aciklama noktasinda ortaya ¢ikan hata tiirtddar.

Sunulan bir arglimanin gerekgelerinin agiklanmasi durumunda agiklamanin ya da
aciklamanin dayandigi kaynaklarin kullaniminin hata barindirmasi s6z konusu olabilmektedir.
Ornegin Bardakgi (2020), Rumeli’nden go¢ edenlerin Tiirk olmadigi yéniindeki iddialara karsit
argliman gelistirdigi yazisinda Rumeli’yi “Osmanli imparatorlugu’nun ilk anavatani” olarak
tanimlamaktadir. Osmanli Devleti Anadolu merkezli kurulmus bir devlettir ve ilk baskentleri de
Anadolu’dadir. Ana vatan ifadesi bir seyin ilk gorildigu, yetistigi yeri gosterir ki Osmanlh
Devleti igcin bu Anadolu’dur. Dahasi Fatih dénemine kadar Anadolu topraklari Rumeli
topraklarindan daha fazladir, Yavuz Sultan Selim déneminden itibaren de yine Anadolu
topraklari devletin asil agirhigini olusturmaktadir. Bardakg¢i’'nin  Osmanl’nin  Rumeli
topraklarinda yasayan insanlarinin Tirk olmadigini savunmanin yanls oldugunu kanitlamaya
calistigr yazisinda bunu “ilk anavatan” ifadesi (zerinden gerekcelendirmesi, hatali
gerekcelendirmeye 6rnek bir hata olarak gosterilebilir.

Hatali Nedensellik

Bununla sebeple ilgili hatalar ele alinmaktadir. Tek bir sebeple agiklama, farkli sebepler
olabilecegini goz ardi etme, yakin zamanlarda meydana gelen durumlarin arasinda sebep-
sonug iliskisi kurulmasi (Alath, 2018:128; Emiroglu, 161; Ruggriero, 2017: 210-211) gibi
unsurlar bu hata kapsamindadir. Hatali gerekc¢elendirmeden farki, verilen karar lzerinden
degil gerceklesmis, ortaya konmus bir durumun sebep-sonug¢ iliskisi baglaminda
aciklanmasinda hatanin ortaya ¢ikmasidir. Burada sonug degil, sebep bir yargi sunmaktadir
denilebilir. Ornegin, Osmanlh Devleti’nin I. Diinya Savasi’na girme sebebinin ittihat ve Terakki
Partisi’'nin Alman hayranligi oldugu yonindeki séylem olayin tek bir sebeple agiklanip diger
sebeplerin gbz ardi edilmesinden kaynakli hatali nedensellik ornegidir. Benzer sekilde
Sarikamis Harekati’nda 90000 askerin donarak 6ldtgil ifadesi savas sartlarinin ve diger 6lim
sebeplerinin goze alinmadigi bir hatali nedensellik 6rnegi sergilerken; sayinin fazlaligi abartma
ve de vurgulanis bicimi yonuyle* de duygusallasma hatasi 6rnegi sunmaktadir.

Hatali Olgiit Kullanma

Burada yanlis 6lcit kullanarak degerlendirme yapilmasi ya da ol¢litiin yanhs bir sekilde
ele alinmasi kastedilmektedir. Bu anlamda kendi alaninda otorite olsa da c¢ikarimin yapildigi
konuda otorite olmayanin ol¢iit olarak alinip, onun sozlerine gore degerlendiriimede
bulunulmasi s6z konusudur (Alatli, 2018: 135; Emiroglu, 2004:184-185; Ruggiero, 2017:222).
Ornegin, Giiltekin (2013:187-188), Kiiltigin Barki’nin perspektif bir ¢ciziminin verilip “resimdeki
anit mezarin apildigr kisi devleti/milleti/toplumu icin 6nemli bir kisidir” seklinde yargi
sunulmustur. Ardindan Ogrencilerden bu vyargiyi dogru bulup bulmadiklarini
gerekcelendirmeleri istenmistir. Dogru bulan 6grencilerden bazilari “kapisina bir siiri heykel

4 Ornegin Independent Tiirkge’nin 5 Ocak 2020 tarihli haberinde “Sarikamis Harekati’nda donarak sehit olan 90
bin asker anildi” seklindeki ifadelendirmeler.
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dikilmis”, “cinliler putlara tapar”, “ona dogru namaz kiliyorlar” seklinde oncillerini
sunmuslardir. Burada heykel bulunmasinin énemli bir kisi oldugunu kanitladiginin, resimdeki
binanin 6zelliklerinden dolayi buranin bir Cin mezari oldugunun ve bagdas kurmus bir sekilde
tasvir edilen heykellerin namaz kildiginin digslinilmesi hatali  6lgut kullanimlarini
gostermektedir. Bunun yani sira tek bir sebep Uzerinden aciklanmis olmasi hatali
gerekcelendirme, putlar ve namaz kilma lzerinden yapilan tanimlamalar alakasizlik hatalarini
da sergilemektedir.

Hatali TiUmevarim

Bununla 6rneklerin dogru bicimde gbz gecirilmeden biitlin icin yargida bulunulmasi
(Emiroglu, 2004: 209-211, 221); cikarim igin gliclii olan énermelerin géz ardi edilmesi (Alath,
2018:133), tutarsizlik ve geliski barindiran gikarimlarda bulunulmasi (Ruggiero, 2017: 219-220)
yoniindeki hatalar kastedilmektedir.

Gultekin’in (2014:210) “tablodaki bilgiler dogrultusunda yemeklerde ¢ok fazla et ve siit
kullanilmasi ve bunlara baharatlandirma ve kurutma yontemlerinin uygulanmasi .........
gostermektedir” seklinde Divan-i Ligat’it Tirk’te yer alan yiyecek isimlerinden olusturulmus
tablodan hareketle gikarim yapmalari istenen “diger yiyeceklerin taninmadigi ve teknolojinin
olmadigini, yemeklerde ¢ok fazla et ve sit var, baharatlandirma yapiliyor, kurutma yéntemleri
kullaniliyor, farkl tip yiyecekler kullanilmamis, bu yiyecekler bilinmiyor, baharatlandirilarak ve
kurutularak uzun 6mdrli hale getirilmis, bunlarin disinda bir yontem kullanilmamis, buglinki
yontemleri bilmiyorlar, buglinkii yontemler teknoloji ile yapiliyor, o donemde teknoloji
yoktur” seklindeki disinme siralamalari neticesinde vardiklari ¢ikarim hatali tiimevarim
ornegi olarak nitelendirilebilir.

Kliselesmis Diisiince

Bununla daha fazla inceleme geregi duymadan kliseleri, basmakalip ifadeleri ve yaygin,
popller distinceleri aynen alip kullanma yonilindeki hatalar kastedilmektedir (Alatli, 2018:
137; Emiroglu, 2004: 192, Ruggiera, 2017: 186, 204-205). Asiri genellestirme hatasi icinde de
kliselerden bahsedilmektedir. Ancak asiri genellestirmedeki klise kullanimi, hatali olmayan
kliseleri bir 6ncil olarak kullanarak klisenin ¢ok daha fazla durum veya kisi icin genellenmesi
meselesidir. Buradaki hata ise klisenin nispeten hata barindirmasi ve bunun kullanimi ile
hatanin olusmasidir.

Bu tip bir hataya ornek olarak “Misak-1 Milli” kavraminin Glke sinirlari, hatta buglnkii
Ulke sinirlari (Paksoy, 2007: 93) olarak cevrilerek kullanilmasi sunulabilir. Pekcok tarih
ogretmeni bu sekilde kavrami sunabilmektedir. Oysa bu kavramin asil anlaminin milli yemin
olmasi ve buglnkid sinirlari kapsamamasi kismi goézardi edilebilmektedir. Bu yoniyle
kliselesmis diisiince hatasi sergilenmektedir.

Mantik hatalarindan mimkin oldugunca arinmis bir tarih disiplini arzu edilendir.
Elbette hatalarla karsilasmak dogaldir ancak kasith ve siireklilik gosterir bir sekilde
karsilasiimasi alana zarar verebilmektedir. Ozellikle cogunluga ulasabilen medyada karsilasilan
popdtler tarih anlatilarinin yukaridaki hata tiirlerinden arinmis bir bicimde hazirlanmasi tarih
disiplininin mantik yapisinin toplumun geneline benimsetilmesi acisindan daha onemli
goriulebilir.
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Sonug

Bu calismada tarih disiplininde informel mantik ve informel mantigin kapsamindaki
mantik hatalar ele alinmis, mevcut mantik hatalari benzer icerige sahip olanlar, birbiriyle
iliskili olanlar, beraber gorilenler seklinde digsinulerek sadelestirilmis, 13 mantik hatasi
secilmigtir. Ortaya konulan bu mantik hatalari ¢esitli tarihi igerik dogrultusunda
orneklendirilerek agiklanmaya galigiimistir.

Mantik hatalarinin bilinmesi ve ayirt edilmesi, diisinme ve akil yirtitme sireglerinin,
bilgi Gretme sireglerinin niteligini arttirici bir unsur olacaktir. Bu baglamda ileride s6z konusu
bu mantik yanlislari izerinde daha detayl incelemeler yapilmasi uygun olacaktir. Ornegin,
arastirmamda yapilandirilan mantik hatalarinin tarihgiler ve tarih egitimcilerinin kullanimiyla
tarihsel distinmeyi arttirmada ise yarayip yaramadigina iliskin belirlemelerin yapilacagi
calismalarin alana katki saglayacagi distnilmektedir.

Ele alinan bu 13 hatanin disinda tarih disiplini igin 6zellikle bazi temel hatalara dikkat
cekilebilir. Tarih’te herhangi bir seyin “ilk” oldugunu séyleme konusunda dikkatli davranilarak
“bilenen ilk” ifadesi kullanilir. Bu sekilde simdiye kadar edinilmis kaynaklar dogrultusunda ilk
olarak nitelendigi vurgulanir. Dolayisiyla bunun ihmal edilerek “ilk” sifati ile yapilan
tanimlamalar tarihte hataya sebep olan 6nemli hususlardan biridir. Bunun yani sira yukarida
da nispeten deginilen “en” ifadesi de dikkatli kullanilmasi gereken, tarihi ¢ikarimlarda hataya
¢anak tutan bir sifattir.

Tarih disiplininde hatalardan arinmak icin dncelikle dil konusuna dikkat edilmelidir.
Ozellikle kaynaklara dayanan ve kesin, keskin yargilardan arinmis bir dil kullanmak hatalari
azaltabilecektir. Kanitlara dayali olarak ele alinan noktalarda rivayetin hikayesi olan “-mistir, -
mistir” kaliplarinin kullanilmasi, kanitlar Gzerine yorumlarin sunuldugu kisimda ise olasilik
iceren yiklemlerin kullanilmasi bunu saglayabilecek unsurlardan biridir.

Bu calismada informel mantik hatalari ele alinirken sadece ¢ikarim boyutuna
odaklanilmistir. Oysaki tarihsel akil yiritmenin anabilesenlerini ortaya koyarak bir cati
olusturan Van Drie ve Van Boxtel (2008) buna iliskin “temel kavramlarin kullanimi, alana 6zel
kavramlarin kullanimi, soru sorma, kanit kullanimi, baglamsallastirma ve ¢ikarim” dan olusan
alti unsur ortaya koymuslardir. Buna dayanarak temel kavramlarin kullanimi ve alana 6zel
kavramlarin kullanimi benzer igerik olarak goriilerek kavram kullanimi altinda birlestirilerek
bes unsurdan olusan bir yapi 6nerilmistir (Glltekin, 2014). Bu cercevede yapilan hatalar
Uzerinde duruldugunda asagidaki gibi bir siniflandirma yapilabilir:

e Soru sorma hatalari
o Soru kalibini yanhs kurgulama
o Gereksiz soru sorma
o lliskisiz soru sorma
o VYetersiz (eksik) soru sorma
e Belge/kanit kullanim hatalari
o Yanlis belge kullanimi
o Belgeyi yanlis kullanma
o Hatali sorgulama
o Eksik sorgulama
e Dil ve kavram kullanim hatalari
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o Diliyanhs kullanma
o Temel ve alana 6zel kavramlari yanls kullanma
o Kavramlar arasinda yanhs iliski kurma
e Baglamsallastirma hatalari
o Zamani yanhs kullanma
Mekani yanhs kullanma
Sempati
Yanlis empati
o Empati kuramama
e Cikarim Hatalari
o Abartma
Alakasizhk
Art niyetli yaklagim
Asiri basitlestirme
Asiri genellestirme
Belirsizlik
Duygusallagsma
Hatali benzetme
Hatali gerekgelendirme
Hatali nedensellik
Hatali 6l¢it kullanma
Hatali timevarim
Kliselesmis diisiince

o O O

0 O OO O O O o O O O O

Tabloda arastirma kapsaminda ele alinan mantik hatalarina ¢ikarim bashgi altinda yer
verilmistir. informel mantik temelli bir icerik sunuldugundan sadece cikarim {zerinden
actklamalara yer verilmistir. Ancak tarihsel akil ylritme agisindan bakildiginda 6zellikle
¢ikarima etki eden diger akil yiritme unsurlarindaki hatalar da ele alinabilir. Bu noktadan
hareketle tabloda tarihsel akil yiiritme unsurlarindaki hata unsurlarina dair bir éneri taslagi
sunulmustur. Bu hata unsurlarinin tespiti ve tarihsel akil ylritme hatalarinin net bir sekilde
belirlenmesi adina yeni ¢calismalara ihtiyac oldugu dislintlmektedir.

Tarih disiplininin bulanik mantiga uygun ve informel mantik diizleminde bir dislinme
sergilemesinden o6tlrli dogru ve hatali akil yuritme Uzerinde calismalar yapilarak tarih
alaninda kullanilabilecek ortak bir kavramsal dilin olusturulmasi yoniindeki calismalarin
yapilmasi gerektigi diisiinlilmektedir. Bu yonde ortaya konulabilecek yapi, hem tarih egitimi
hem de tarih 6gretmenleri icin tarihsel diisiinme becerilerinin iceriginin daha asamali ve
ogretilebilir olmasini saglayabilecektir.

Cikar Catismasi Beyani: Yazar ¢ikar ¢atismasi olmadigini beyan eder.
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Arthur Chapman’s first degree is in History (Trinity College,
Cambridge 1989) and his post-graduate degrees are in Social
and Political Science (MPhil, Trinity College, Cambridge, 1991)
and History in Education (EdD, Institute of Education, University
of London, 2009). He also studied for a PGCE in History and
English at the University of East Anglia (1993).

He worked in education research and teacher education at the
universities of Edge Hill (2010-13, Reader in Education), London
(2008-2010, Lecturer History in Education), and Cumbria (2005-
2008, Senior Lecturer, History in Education) before he joined the UCL Institute of
Education in 2013. He also worked as a Head of Faculty, Head of History, and teacher of
History, Media Studies, Sociology, and related subjects between 1993 and 2005 in Surrey
and Cornwall before taking up a full-time university post. In addition, between 2000 and
2001 Chapman worked for Oxford University's Department for Continuing Education on
summer school courses for adults.

He is also managing editor of the History Education Research Journal, series editor of The
International Review of History Education, series editor of the UCL Press book
series Knowledge and the Curriculum, and Deputy Director of the international open
peer review journal Public History Weekly. He is a fellow of the Royal Historical Society
and an Honorary Fellow of the Historical Association.

Leyla Es Baki: Education has been one of the most affected areas of life as well as the others
after the COVID-19 outbreak. From your point of view, in what ways did pandemics affect
students' learning and history education?

Arthur Chapman: | was thinking about this question and I'm not sure that | have got specific
things to say about history, rather than about how it affected learning in general. | suppose
there are some considerations that apply to history in particular. | mean, for example, in
England, history is a very literacy-based study. Often working together in groups is very
important for teachers because students can work with each other and support each other.
And often a teacher moves around the class listening and noticing when students are
struggling and then the teacher can intervene and make comments. But it's much more
difficult when you have lots of children individually on screens. Sometimes we have the screen
switched off. In some schools the policy was that you shouldn't require the students to show
their homes | think, generally, the problems are for all subject areas. | can't think of specific

© 2012-2021 TUHED e-ISSN: 2147-4516



mailto:esleyla@gmail.com
https://orcid.org/0000-0001-5556-7942

Interview with Arthur Chapman

data or specific comments about history and also as well, | just speak to history teachers, so |
don't know whether their problems are different from other teachers. It's been extremely
damaging to education, as you would expect. It's the biggest disruption in history that | can
think of to formal education systems. It's affected people in very different ways, depending
on their economic position. | know that many people in private schools in England were able
very, very rapidly to move online. They all had the technology, they had the resources, it was
very possible. But in lower social and economic situations, it's much more difficult for both the
teachers, who often don't have the resources and also the students. | suppose | can think of
some ways in which history has been particularly impacted. | mean, quite a lot of the things
that we deal with in history are quite difficult, quite emotionally challenging. And | know
because one of the things | do in my job is work on the Holocaust and teaching and learning
about the Holocaust. | know a lot of schools have simply not done it. They have not taught this
topic because they are not comfortable teaching it by distance learning. They want to be in
the room so they can support the students. You don't want to just get someone on zoom and
then talk to them about genocide and then go away because it's emotionally disturbing for
them. Lots of really negative impacts, | think, on education, but some positive things as well.
| mean in university education, we're very used to using Zoom online platforms. Even so, we
have got better. We've had to get better at doing it. But | think schoolteachers traditionally
were not very good at online learning if | can generalize. Some people are very, very good at
it but | would say, overall, school teachers did not use Skype very much or Zoom or Teams,
and all of a sudden, they had to become much better at online learning. So maybe that's a
positive.

Es Baki: | know. | agree that for some teachers, the classroom was their comfort zone.
Undoubtedly, what humanity has experienced and actually is still experiencing can be
considered as one of the milestones in human history. Should experts in the field of history
education consider working on specific themes, i.e. the pandemic, natural disasters, climate
crisis, etc., aiming to raise socially conscious world citizens through history with a
multidisciplinary approach? What is your opinion on this?

Chapman: | think, yes, but also no. | mean actually, in truth, we do already teach about
pandemics in some respects. So, for example, most English students learn about the Black
Death, the Bubonic Plague. And | know that teachers who were teaching about that found it
much easier this year because the students knew what a pandemic was and they thought, ‘Oh,
this is suddenly more interesting.” So, in a way, some of these things are already happened.
But | think, actually - to go to the ‘no’ - it wouldn't be a good idea just to start teaching about
pandemics. | think we should ask what is the COVID-19 part of? What is the bigger story? And
the bigger story, | think, is the Anthropocene. The circumstance we've been in for the last 50
years, and we're only starting to realize, where global systems are being impacted in all sorts
of ways. The pandemic is an aspect of this. | think many of the things that arose during the
pandemic, for example, everyone suddenly noticed an improvement in air pollution because
there were no factories. So, a lot of the things that came up in the pandemic also point to the
Anthropocene and so larger issues than just the pandemic. | think we should definitely be
teaching those things. | don't know what it's like in Turkey, but in England, history is always
quite small-scale. It covers small time periods. We don’t do millennia. We don’t do thousands
of years. Children don't know that that the era we've been in recently was the Holocene. They
don't know because we don't teach them. Many teachers don't know what the Holocene is.
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Many teachers don't know what the Anthropocene is. So, we don't teach that stuff. We teach
500 years or something. We go back a thousand years we don't go 10,000, 20,000, 30,000
years. And | think also we tend to do national history or European history. If you're lucky,
maybe a little bit of Africa, a little bit of China. Possibly no China at all. So, | think history over
larger timescales and on a global scale is necessary to understand the world we are in. The
world that COVID is part of.

Es Baki: | would like to start with a quote which is my favorite when we discuss historiography
in the class. “Until the lion learns how to write, every story will glorify the hunter.” From this
perspective, how do you approach the idea with an aim to reach a point that is globally
accepted as the standard criteria to teach the untold stories as well as, so to say, “the losers”
instead of “the winners”?

Chapman: | have three thoughts about this. It's a really good question. And | agree it's
important to do the things that you suggest.

The first thing | would say is that we already do it, in two ways. So, in England, it isn't
just political history either. Traditionally history is just politics. It's just the story of the nation-
state traditionally. But that's changed for some time in England, going back to the 1960s and
the rise of gender history, social history, also labor history. So there were a lot of teachers who
did history degrees in the 1960s and 70s and studied social history and wanted to teach it in
their schools. And I think the curriculum in England is mostly political, but it has a social history,
it has a cultural history, it has gender history already. So | think, yes, it's quite right. We
shouldn't just do the kind of political history of the upper class in your country. It should be
broader than this. We already do this too, to some extent, and it will be good to do more. So
that's the first thing.

The second thing is. In our curriculum already, we have an interesting principle. So, if
you look at their description of historical thinking in England, it's quite different from what
you would find in America or what you would find in Canada. Actually, it's quite similar to what
they have in Germany. So, in England, we have this concept ‘interpretation.” Interpretation is
a technical term for us. We have to do that and in Germany, they have to do ‘deconstruction’
which means the same thing. So in both England and Germany, if you're a history teacher
you're obliged to expose your students to different representations and different narratives,
and they're supposed to ask, ‘Why is it there's more than one story?’” We already try to look
at different perspectives on the past as part of our required curriculum. So, in a way, | think
we already do some of these things, but you're right, we need to do a lot more of it. For
example, it was very obvious to people in the summer of 2020, with Black Lives Matter. It's
quite obvious that our curriculum is Eurocentric, so we need to do much more to broaden the
perspectives that we have. But | think a lot of teachers want to do this. They already
understand the importance and value of doing it. But there's one thing we don't understand,
which it would be good to try and understand, which is the question of indigenous
perspectives. History is very rationalistic. History is quite an empiricist. It's a methodology for
examining evidence. It's actually materialistic as well. So, it will be good in history lessons to
look at the perspectives of indigenous peoples, just to explore a different way of
understanding the world. | think history is very much an enlightenment frame of view. What
does it look like if we try and see history from the perspective of Native Americans or from
the perspective of Aborigines in Australia? What does it look like?
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Es Baki: | totally agree and also it helps us to embrace the backgrounds of the students in the
class because none of them are from the same background.

Chapman: It's probably the same in Istanbul, as in London. | have been in schools in various
places in Cyprus, and various places. And often you have in the middle of the city many many
languages spoken. The schools are very multicultural. The same in London. Mind you, there
are parts of England where all the kids are the same, they all speak English only and they're all
from the same background in the countryside.

Es Baki: Acknowledging the fact that historians or history education are not lawyers or judges
of the past, but individuals should be the leaders and decision-makers of their own life and
knowing what is told and what students are offered to read also construct a role model for
students, what approach would fit best to make students' path lighter and brighter through
history learning experience?

Chapman: Well, this is quite a difficult question. | mean, | think actually for a start, sometimes
judgment is appropriate. | think sometimes moral reflection is appropriate. There are some
things in history where the initial reaction of the children is just to be shocked and astonished
because there's a lot of injustice in history. So, | think sometimes history teachers have to have
these discussions about the right and the wrong of what has happened in the past. But | would
accept that most of the time this is not what we do. Most of the time we're trying to be
scientific and reason about what happened using evidence and always that it's difficult to be
like that all the time because children often have a personal or a more moral response to
something and we need to give them an opportunity to discuss this. So, a history teacher
cannot just be a scientific historian. They have to be human being as well. But also as well, if
you focus on research and reasoning and all of these things, it's actually quite boring. Children
like stories, they like narratives. The encounter with the past should not just be a rationalistic
one. It should be sometimes emotional or aesthetic. So, | think as a history teacher, you have
to be able to deal with moral questions when they arise. Children want to know ‘Why did they
all die?” They want to know. Sometimes it's just beautiful or astonishing or amazing or
frightening, and there's a kind of aesthetic. So, if you're a teacher, you have to be good at
communicating the story. There's a kind of narrative skill. It’s not just about being analytical.
Having said all of that, | think really most of what we do in history is analysis and argument
and reasoning. And the way to do it is to actually try and embody this. The teacher should not
just be standing there saying, ‘Learn this! Learn this! Learn this! And if you get it wrong...” They
should be modeling the kinds of reasoning, the kinds of questioning that we want the students
to do. So, a history teacher has to be good at dramatizing inquiry into the past and reasoning
about the past. Dramatizing how to interrogate objects and how to draw conclusions. | think
all the time we have to develop this persona, this representation of just what it is to be a
historian. This is how we make it possible for the students to adopt the perspective of the
historian.

Es Baki: From your point of view, what are the most common challenges that children have to
overcome today while learning about the past? Do you think that educators/experts should
also involve children when making a decision about history education? How do you approach
history education at early age? How should it be constructed?
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Chapman: So, to start with the last question, my experiences have been in secondary history.
| was a teacher of older children, so | don't know a lot about younger children. But | would say
that my colleagues - | have colleagues who do research younger children - they tend to adopt
the same method that | do. So, | don't think | would teach younger children particularly
differently. | think it's still the same idea. We want to get them to ask questions. We want to
work with stories, narratives, the remains of the past, evidence, traces, things like that. | think
literacy is a big issue with younger children, but | don't think the methodology is profoundly
different. | think it's quite similar with older children and younger children. It's just to do with
the degree of complexity, the amount of knowledge you have, and the literacy levels. | think
history teaching is about getting people to ask questions, engaging them in an inquiry. So, |
think we can do this with younger children, as well as with older ones, but I'm not an expert
on young children.

What are the difficulties and barriers for children? There's a lot of them that could be
discussed, many barriers. | mentioned one - literacy is one. History is a slightly unusual thing.
you can't visit the past. It's finished. History is quite abstract. Many children find it too difficult
to find it interesting because, first of all, it's about dead people, so they think ‘It doesn't have
any importance. They're dead. Why do we have to do this? I'm interested in things that are
alive.” And that's not unreasonable, because you want to know about things that are
happening in your world and that matter in your world. Why should you study this thing that
used to be the world centuries ago? So, there are literacy barriers. There's the perception that
history is not relevant because it's finished. There's the fact that history is abstract. As a history
teacher, you have to try and create this world for children. To help them to understand and
imagine and visualize a different world from the past. And | think that's harder than if you're
a geography teacher. If I'm teaching geography and I'm studying rivers, we can go to the river.
We can stand in the river. If I'm studying the past, all we have are bits and pieces, fragments,
traces, and we have to try and reconstruct, reimagine. So those are some difficulties - literacy,
the abstract nature of it, the relevance of it. Students seem to think it's irrelevant often.
Another problem is parents. Quite often parents say to children ‘History? No, it's not going to
get you a job. Do mathematics. Do science.’ So, actually parents often don't help and I've had
students who loved history - they really liked it - but they quit. In England, you can stop history
when you're 14 years old. They quit because their parents said to them, ‘You need to become
a doctor. What you need is physics, chemistry, and mathematics.’

So those are some of the many problems. And | suppose, as well, there are cultural
issues as well. So, if you're studying things that students don't think are part of their world or
part of their tradition, not only are other people dead, but they're not people like them. If
you're studying the French aristocracy or something, what does that mean to a child in the
middle of London in a poor area?

So, should you ask students what they want to study? Sometimes, but | don't think
about it all the time, because many of the problems aren't to do with things they can change.
It still is a good idea, | agree to listen to pupils, because if you don't, how do they make sense
of what you're teaching? You have to listen to them, you have to understand their
perspective, and you should also respect their interests and try to find out what interests
them. But I've already said as well, | think that history is all about asking questions, so it's
important to know what questions students want to ask as well. Definitely, definitely listen to
children. And | think in any case you have no choice. Teaching and learning are always a
negotiation. If | say to them, ‘We're going to learn this!” if it doesn’t interest them, they aren’t
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going to learn very well. So | think education is inherently a dialogue. It's a dialogue. But some
of the things | don't think the children necessarily understand, let's say my teaching
methodology. | don't think | would ask them to tell me how to teach. | would listen to them
and understand what worked and what didn't work for them.

Es Baki: Like to supply and also like to answer the needs, you need to know what is demanded
by them. So that's why dialogue is important. And one of the challenges maybe because this
is also what | have observed, and | don't know if you agree or not, but students have a
tendency to see things in a linear perception, for example before the French revolution stuck
in their mind. The other event does not start, so they have to stop it. | had a student asking
me ‘Miss, please tell me when exactly the enlightenment started and when exactly it ended?”’
There is no answer for this question, but they always see it as linear, not circular. So, they do
not make connections. So maybe this is one of the challenges.

Chapman: Yes, that's a really important thing, which | haven't mentioned. Yes, you're quite
right. So, | mean, another barrier to understanding history and to learning about it is to do
with the conceptual demands of learning history. So, like you say, historians talk about quite
abstract things like time periods and eras with a common feature, like the Enlightenment or
something like that. And we talk about these big things, which he cannot directly experience,
the French revolution, the industrial revolution. They're quite hard to deal with. And, also,
children's ideas about the world tend to be based on their direct experience of the world and
the past is not something you can experience. So, their ideas about how we can get knowledge
don't necessarily work in history. And, also, in the past, people lived differently. They have
different values, different beliefs and it's quite hard to explain them. So if you're a child you
have a lot of conceptual demands in history and a lot of things that you have to learn. But |
mean, this is just a challenge for the teacher. We need to be aware of these things and to pay
very close attention to what our children say. | think there's always a feedback loop as a
teacher. You're always watching and asking, ‘Are they understanding me?’ You’re always
listening to what they're saying.

Es Baki: In general, among children, there is a tendency to feel closer to history or literature
when they do not feel comfortable with science or math lessons. Is it the failure of how history
is represented or is it children’s failure? What do you think?

Chapman: Probably all of these things. So, cultural perceptions of history, how history is
understood. is a big barrier to history education. And it's because history means many
different things at the same time. So, often, and it's the same in Turkey and England and
everywhere, politicians think history is about making positive citizens who identify with their
country. That's what they think. | don’t think of history like that. | think of history as an inquiry,
an investigation, a process of reasoning. So, if you think history is just about telling a positive
story about your country so that you can feel proud - and a lot of politicians think this and a
lot of parents do as well - then it's understandable that they think history has limited uses.
What does it do? It tells you a story. It makes you feel good. Okay. That's it. Part of the cultural
representation of history is the problem because it means different things to different people.
As well, sometimes people get really quite angry with you if you teach history, analytically,
they think, what do you mean questioning our stories? Our government has this phrase, they
talk about ‘trashing the past.” They say the historians are ‘trashing the past’ just because they
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ask questions. And like with these debates about statues. Should you take down statues. Often
people talk as if the past was the statute. The statute is a representation of the past. So partly
it’s a social issue, partly a cultural construction. Also, many parents don't have a very strong
history education, so if their children don't understand what history is, that's not surprising.

Es Baki: Every year, at the beginning of the academic year | ask my students to share their
expectations in the history lesson with me and mostly what they expect is to get lost in the
past events which they consider too far from what they experience today. It seems that the
education we offer prevents them from making connections. What would your suggestions be
to the educators at this point?

Chapman: There are two issues, | think, here, and it's to do with the distance, isn't it? That the
kids perceive the past as being distant and irrelevant to them. It doesn't have any connection
to them.

There's one danger, which is to think ‘We must make sure we teach them really
relevant history, none of this old stuff. We must teach them things that are very close to now.’
Sometimes people think this is what you should do, and this is a mistake, | think. It’s a mistake
because all of human history is about human beings and human societies and human cultures,
and, therefore, it is relevant to everybody. It’s just a question of helping children see this. So,
the first danger | think is to respond to children’s sense that the past is different by trying to
get rid of the difference and just teach them modern things. Sometimes people try to do that.
This is a mistake, | think.

But I think there is a very good answer to your question because there are researchers
who have found the answer. There are studies by a group of people at Amsterdam University
of Applied Sciences. There's somebody there who I've worked within the past called Professor
Arie Wilschut and his colleagues Dr. Dick van Straaten and Professor Ron Oostdam. These
researchers have done a number of different studies about relevance and how we can make
the past relevant to students.! The positive statistically significant findings of their
intervention studies show that if you deliberately and frequently make links between the past
and the present and if you discuss similarities and differences between them, this has a really
positive effect on children's motivation and perceptions of history. So, | think there are things
teachers can do, even if you're teaching ancient history or something that seems totally dead
to students. If you can find ways of making connections to things that they care about in the
present. And if you deliberately do this in your teaching, the studies from Amsterdam show,
there are likely to be positive effects. And, also, it's common sense, isn't it: make links to the
students and they will feel connected.

! For example: van Straaten, D., Wilschut, A., & Oostdam, R. (2016). Making history relevant to students by
connecting past, present and future: a framework for research. Journal of Curriculum Studies, 48(4), 479-502.
https://doi.org/10.1080/00220272.2015.1089938; van Straaten, D., Wilschut, A., & Oostdam, R. (2018).
Measuring students’ appraisals of the relevance of history: the construction and validation of the relevance of
history measurement scale (RHMS). Studies in educational evaluation, 56, 102-111.
https://doi.org/10.1016/j.stueduc.2017.12.002; van Straaten, D., Wilschut, A., & Oostdam, R. (2018). Exploring
pedagogical approaches for connecting the past, the present and the future in history teaching. Historical
Encounters, 5(1), 46-67; van Straaten, D., Wilschut, A., & Oostdam, R. (2019). Connecting past and present
through case-comparison learning in history: views of teachers and students. Journal of Curriculum Studies,
51(5), 643-663. https://doi.org/10.1080/00220272.2018.1558457;
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Es Baki: Other than the exceptions, considering the fact that mostly every culture integrates
“their” past in history education, do you think that it is an obstacle to a global understanding
of history or an advantage? Speaking of the cultural aspect, do the events or a systematic
approach to any event matter in history education? What is your point of view?

Chapman: Well, there are two things. One of them is just a personal perspective on it. And
then the second one is a philosophical perspective.

So, personally, I've always been quite hostile to this notion that ‘we’ should just teach
‘our’ history and that's because | have lived in many different countries, so | don't know who
‘we’ are. So, I've lived in Spain and Venezuela and America and my parents spent much of
their life in Saudi Arabia, also Cyprus. So, I've lived in many places and because of this personal
background, my preference really is for a more cosmopolitan approach to teaching. | don't
really like ‘nationalizing the past’. The past was never simply one nation. It was always a global
system, so that's my personal perspective.

And then philosophically, | think, going back to some of the things we discussed earlier
- COVID-19, the rise of China, the Anthropocene - | think the world we live in cannot be
understood at the level of the nation-state. It's a global world within inter-connections. You
can see how rapidly COVID spread. You can see when Chernobyl happened people in England
within one day were feeling the effects. So, | think it's a problem if history is simply the national
story or the story of your group. And, also, for another reason. I'm in England, I'm an English
citizen, but I've lived in many places. The same is true for many of the students. So, you can't
say ‘We are in England, or we are in Turkey, therefore we teach the national story,” because
the class will contain many nationalities, many possible pasts. So, | think it's true that most
places nationalize the past and we have to stop that, in my opinion. | think we can have classes
in loving your country. You can have classes in civics. Fine. Okay. No problem. But that’s not
history.

And | think you can do it in lots of ways. Everyday life all the time is pointing to these
historical questions about interconnection. So, | love doing it with food with students. | just
talk about the food they're eating and then say, ‘Oh, this is interesting, did you know the grains
you are eating now come from Iraqg, from the Fertile Crescent. And the tomato, the tomato is
from South America.” All the time, even the most basic daily aspects of life connect you to
large global processes. And | think in history, we should be exploring those because as we've
seen in the last year, as we see with global warming, as we see with all the catastrophes and
the opportunities we face and that will shape the future of our children, it’s a global thing.

Es Baki: Thank you so much for your answers and for your time.

Chapman: Thank you for the questions.
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Leyla Es Baki: COVID-19 salgini sonrasi hayatin en ¢ok etkilenen alanlarindan biri de egitim
oldu. Sizin aginizdan pandemi 6grencileri ve tarih egitimini nasil etkiledi?

Arthur Chapman: Bu soruyu disliniiyordum ve genel olarak 6grenmeyi nasil etkilediginden
ziyade tarih hakkinda soyleyecek belirli seylerin olup olmadigindan emin degilim. Sanirim
dzellikle tarih icin gecerli olan bazi diisiincelerim var. Ornegin, ingiltere'de tarih egitimi daha
cok okuryazarlk temelli bir calismadir. Genellikle 6grenci gruplar halinde birlikte ¢calismak
ogretmenler acisindan ¢ok onemlidir ¢linki 6grenciler birbirleriyle etkilesim kurup birbirlerini
destekleyebilirler. Cogu zaman bir 6gretmen sinifin icinde gezinir, sinifi dinler ve 6grencilerin
ne yaptiginin farkindadir, sonrasinda akisa miidahale edebilir ve ¢alismalar hakkinda yorum
yapabilir. Ancak ekranlarda, tek tek cok sayida 6grenciniz oldugunda bu durum ¢ok daha zor
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oluyor. Bazen kameralari kapatiyoruz. Bazi okullardaki politika, 6grencilerden evlerini
gostermelerini istememeniz yonindeydi. Bu ylizden, genel olarak problemlerin tiim dallar igin
gecerli oldugunu disliniiyorum. Tarihle ilgili belirli verileri veya yorumlari diisiinemiyorum ve
ayrica, sadece tarih 6gretmenleriyle konustugum icin sorunlarinin diger 6gretmenlerden farkl
olup olmadigini bilmiyorum. Tahmin edersiniz ki COVID-19 egitime son derece zarar verdi.
Orgiin egitim sistemleri acisindan tarihteki en biiyiik bozulma kanimca. Ekonomik konumlarina
bagli olarak insanlar cok farkl sekillerde etkilendi. ingiltere'deki &zel okullardaki bircok insanin
¢ok hizli bir sekilde gevrim igi hareket edebildigini biliyorum. Hepsinin teknolojiye erisimi ve
kaynaklari vardi, bu olduk¢ga miimkiindii. Ancak daha disik sosyal ve ekonomik konumlarda,
hem genellikle kaynaklara sahip olmayan 6gretmenler hem de 6grenciler igin durum gok daha
zordu. Sanirim tarihin oOzellikle etkilendigi bazi durumlar disiinebilirim. Demek istedigim,
tarihte ugrastigimiz pek cok sey oldukca zor, duygusal olarak oldukca zorlayici. Bunu biliyorum
¢linkl isimde yaptigim seylerden biri Holokost lizerinde g¢alismak ve Holokostu 6gretmek ve
o0grenmek. Bircok okulun bunu yapmadigini biliyorum. Bu konuyu uzaktan egitimle
dgretmekten cekindikleri icin 6gretmediler. Ogrencileri destekleyebilmek icin odada olmak
istiyorlar. Onlari Zoom’da agirlayip, soykirim hakkinda konustuktan sonra cekip gitmek
istemezsiniz ¢lnkl bu onlar igin duygusal olarak rahatsiz edicidir. Bence egitim Uzerinde
gercekten ¢ok olumsuz etkileri var ancak bazi olumlu seyler de var. Yani liniversite egitiminde
Zoom online platformlarini kullanmaya ¢ok daha aliskiniz. Fakat yine daha da fazla gelistirdik.
Bunu yaparken daha iyi olmamiz gerekiyordu. Ancak genelleme yapacak olursam,
ogretmenlerin geleneksel olarak ¢evrim i¢i 6grenimde cok iyi olmadigini distiniyorum. Bazi
insanlar bu konuda ¢ok ama ¢ok iyiler ama genel olarak, okul 6gretmenleri daha 6nce Skype'l
veya Zoom'u veya Teams'i pek kullanmadilar ve birdenbire ¢evrim ici 68renimde olduklarindan
¢ok daha iyi hale gelmek zorunda kaldilar. Belki bu olumlu bir tarafiydi.

Es Baki: Anliyorum. Bazi 6gretmenler icin sinifin konfor alani anlamina geldigine katiliyorum.
Kuskusuz insanligin yasadiklari ve fiilen yasamakta olduklari, insanlik tarihinin donim
noktalarindan biri olarak kabul edilebilir. Sizce tarih egitimi alaninda uzman kisiler pandemi,
dogal afetler, iklim krizi gibi konular Gzerinde c¢alisarak tarih araciligiyla ve disiplinler arasi bir
bakisla sosyal anlamda bilingli diinya vatandaslari yetistirmeyi diisiinmeli midir? Bu konudaki
gorusliniz nedir?

Chapman: Bence evet ama ayni zamanda hayir. Yani aslinda bazi agilardan pandemileri zaten
dgretiyoruz. Ornegin, cogu ingiliz 6grenci Kara Olim, Hiyarcikli Veba hakkinda bilgi edinir.
Bunu 6greten 6gretmenlerin bu yil bunu ¢ok daha kolay buldugunu biliyorum ¢linkl 6grenciler
pandeminin ne oldugunu biliyorlardi ve boylece 'Ah, bu birdenbire daha ilging' diye
dustnduler. Bir sekilde bu tarz seyler oldu. Ama bence, aslinda - 'hayir' cevabi acisindan-
sadece pandemiler hakkinda 6gretmeye baslamak iyi bir fikir olmaz. Bence COVID-19 neyin
parcasidir diye sormaliyiz. Daha biyilik olan hikdye nedir? Bence daha buiyilik olan hikaye
Antroposen’dir. Son 50 yildir icinde bulundugumuz ve kiiresel sistemlerin her sekilde
etkilendigi yerin farkina varmaya basladigimiz durum. Pandemi bunun bir yoni. Sanirim
pandemi sirasinda ortaya cikan bircok sey, ornegin fabrikalar falan olmadigi icin herkes bir
anda hava kirliliginde bir iyilesme fark etti. Bu nedenle, pandemide ortaya ¢ikan bircok sey ayni
zamanda Antroposen'e ve sadece pandemiden ¢ok daha bliylik sorunlara isaret ediyor. Bence
kesinlikle bunlari 6gretmeliyiz. Tiirkiye'de nasildir bilmiyorum ama ingiltere'de tarih her zaman
oldukga kuguk 6lgeklidir. Kliglik zaman dilimlerini kapsar. Bin yillik bir siireci, binlerce yillik bir
periyodu islemiyoruz. Son zamanlarda iginde bulundugumuz ¢agin Holosen oldugunu ¢ocuklar
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bilmiyorlar. Biz 6gretmedigimiz icin bilmiyorlar. Bircok 6gretmen Holosen'in ne oldugunu
bilmiyor. Bircok 6gretmen Antroposen’in de ne oldugunu bilmiyor. Yani biz bu seyleri
ogretmiyoruz. 500 yil falan 6gretiyoruz. Bin yil geriye gidiyoruz, 10.000, 20.000, 30.000 il
gitmiyoruz. Bence biz de ulusal tarih veya Avrupa tarihi yapmaya meyilliyiz. Sansliysaniz, belki
biraz Afrika biraz da Cin gorirsiniz. Muhtemelen Cin hi¢ yok. Dolayisiyla, iginde
bulundugumuz, COVID’in de pargasi oldugu, dinyayl anlamak igin daha genis zaman
olceklerinde ve kiresel 6lcekte tarihin gerekli oldugunu dislinlyorum.

Es Baki: Derste tarih yazimini tartisirken kullanmayi ¢cok sevdigim bir sozle baslamak istiyorum
soruya: "Aslan yazmayi 0grenene kadar her hikaye avciy yliceltecektir." Bu perspektiften,
“kazananlar” yerine “kaybedenlerin” anlatiimamis hikayelerini 6gretmek icin standart 6lgit
olarak tim diinyada kabul goéren bir noktaya ulasmayr amaglayan bir fikre nasil
yaklasiyorsunuz?

Chapman: Bu konuda ii¢ diisiincem var. Bu gercekten iyi bir soru. Onerdiginiz seyleri yapmanin
onemli olduguna katiliyorum. Soyleyecegim ilk sey, bunu zaten iki sekilde yaptigimizdir. Yani
ingiltere'deki sadece siyasi tarih degildir. Geleneksel olarak tarih sadece siyasettir. Bu sadece
geleneksel olarak ulus-devletin hikayesi. Ama bu ingiltere'de bir siiredir degismekte, 1960'lara
ve toplumsal cinsiyet tarihinin, sosyal tarihin ve ayni zamanda emek tarihinin ylikselisine geri
doniyor. Yani 1960'larda ve 70'lerde tarih egitimi alan ve sosyal tarih okuyan ve okullarinda
dgretmek isteyen cok sayida 6gretmen vardi. Bence ingiltere'deki miifredat cogunlukla politik
tarih Gzerine ama sosyal tarih tarafi da var, kiltlrel tarih tarafi da, cinsiyet tarihi zaten var.
Yani bence evet, olduk¢a dogru. Sadece llkemizdeki Ust sinifin siyasi tarihini islememeliyiz.
Bundan daha genis olmalidir. Bunu da bir dereceye kadar zaten yapiyoruz ve daha fazlasini
yapmak iyi olacak elbette. Yani ilk sey bu. ikincisi ise; mifredatimizda zaten ilging bir ilkemiz
var. Dolayisiyla, ingiltere'deki tarihsel diisiince tanimlarina bakarsaniz, Amerika'da ya da
Kanada'da bulacaginizdan oldukga farklidir. Aslinda, Almanya'daki sisteme olduk¢a benziyor.
Yani ingiltere'de 'yorum' kavrami var. Yorum bizim icin teknik bir terim. Biz bunu yapmaliyiz ve
Almanya'da onlar da ayni anlama gelen "dekonstriksiyon" yapmak zorundalar. Yani hem
ingiltere'de hem de Almanya'da, eger bir tarih 6gretmeniyseniz, dgrencilerinizi farkli
temsillere ve farkl anlatilara maruz birakmak zorundasiniz ve onlarin ‘Neden birden fazla
hikaye var?' diye sormalari gerekiyor. Dolayisiyla, zaten zorunlu mifredatimizin bir pargasi
olarak geg¢mise farkl perspektiflerden bakmaya c¢alisiyoruz. Yani, bir bakima, bunlarin
bazilarini zaten yaptigimizi diisiiniyorum ama haklisiniz, daha fazlasini yapmamiz gerekiyor.
Ornegin, 2020 yazindaki Black Lives Matter’in icerigi insanlar icin cok acikti. Mifredatimizin
Avrupa merkezli oldugu oldukca acik, bu ylizden sahip oldugumuz bakis acilarini genisletmek
icin cok daha fazlasini yapmamiz gerekiyor. Ama bence bircok 6gretmen de bunu yapmak
istiyor.

Bunu yapmanin 6nemini ve degerini zaten anliyorlar. Ama anlamadigimiz bir sey var ki,
denemek ve anlamak iyi olurdu, o da yerli bakis acilari meselesi. Tarih cok rasyonalisttir. Tarih
oldukca ampiristtir. Kanitlari incelemek icin bir metodolojidir. Aslinda ayni zamanda
materyalisttir de. Bu nedenle, sadece diinyayi farkli bir sekilde anlamanin yolunu kesfetmek
icin, tarih derslerinde yerli halklarin bakis acgilarina bakmak iyi olacaktir. Bence tarih daha c¢ok
bir aydinlanma bakis acisidir. Tarihe Yerli Amerikalilarin perspektifinden veya Avustralya'daki
Aborjinlerin perspektifinden bakmaya calisirsak nasil gériniir? Nasil gériintiyor?
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Es Baki: Kesinlikle katiliyorum ve ayrica siniftaki 6grencilerin gegmislerini benimsememize
yardimci oluyor ¢linki higbiri ayni ge¢cmise sahip degil.

Chapman: Muhtemelen istanbul'da da Londra'da da aynidir. Kibris'in cesitli yerlerinde ve
cesitli okullarinda bulundum. Cogu zaman sehrin ortasinda birgok dil konusulur. Okullar ok
kiiltirlidir. Londra'da da ayni. Dikkat edin, ingiltere'de tiim ¢ocuklarin ayni oldugu, hepsinin
sadece Ingilizce konustugu ve kirsal kesimde ayni kokenden geldigi bazi yerler var.

Es Baki: Tarihgilerin ya da tarih egitiminin ge¢misin hukukgulari ya da yargiglari olmadigini,
bireylerin kendi hayatlarinin lideri ve karar vericisi olmasi gerektigini; ne sdylendigini ve
O0grencilere nelerin okunmasinin oOnerildigini bilen 06grenciler igin de bir rol model
olusturdugunu kabul ederek tarih 6grenme deneyimi boyunca 6grencilerin yolunu daha
aydinlik ve parlak hale getirecek en uygun yaklasim sizce hangisidir?

Chapman: Pekala, bu oldukca zor bir soru. Yani, aslinda baslangic icin, bazi durumlarda
yargilamanin uygun oldugunu disliniyorum. Bazen ahlaki yansimanin uygun oldugunu
distindyorum. Tarihte bazi seyler vardir ki cocuklarin ilk tepkileri sadece sok olmak ve hayrete
dismek olur, clnkl tarihte pek c¢ok adaletsizlik vardir. Bu nedenle, bazen tarih
o6gretmenlerinin gegmiste yasananlarin dogru ve yanlislari hakkinda bu tartismalari yapmalari
gerektigini disinlyorum. Ama ¢ogu zaman yaptigimizin bu olmadigini kabul ediyorum. Cogu
zaman bilimsel olmaya ve kanitlari kullanarak olup bitenler hakkinda akil ylritmeye
¢alisiyoruz ve her daim boyle olmanin oldukga zor oldugunu, ¢linkli ¢cocuklarin genellikle bir
seye kisisel veya daha ahlaki bir tepkisi var ve onlara bunu tartisma firsati vermemiz gerekir.
Yani bir tarih 6gretmeni sadece bilimsel bir tarih¢i olamaz. Onlarin da insan olmasi gerekiyor.
Ayni zamanda, arastirmaya, akil yliritmeye ve tim bunlara odaklanirsaniz, bu aslinda oldukca
sikicidir. Cocuklar hikayeleri, anlatilari severler. Gegmisle ylizlesme sadece akilci olmamahdir.
Bazen duygusal veya estetik de olmalidir. Bu ylizden, bir tarih 6gretmeni olarak, ahlaki sorular
ortaya ciktiginda bunlarla basa cikabilmeniz gerektigini disliniyorum. Cocuklar 'Neden,
neden, neden hepsi 6ldi?' bilmek isterler. Bilmek isterler. Bu bazen sadece glizel ya da sasirtici
ya da afallatict ya da korkutucudur ve burada bir tlr estetik vardir. Yani, eger bir
o0gretmenseniz, hikayeyi anlatmakta iyi olmalisiniz. Burada bir tir anlati yetenegi var. Bu
sadece analitik olmakla ilgili degil. Bunlarin hepsini séyledikten sonra, tarihte yaptigimiz
seylerin cogunun analiz, tartisma ve akil yliritme oldugunu diisiinliyorum. Bunu yapmanin
yolu, gercekten denemek ve bunu somutlastirmaktir. Ogretmen orada dylece durup 'Bunu
ogrenin! Bunu 06grenin! Bunu 6grenin! Eger yanlis anlarsan...! dememelidir. Onlardan,
yapmalarini istedigimiz akil ytridtme tirlerini, sorgulama tiirlerini modelliyor olmalilar. Bu
nedenle, bir tarih 0gretmeni gecmise yonelik sorgulamayi dramatize etmede ve gecmis
hakkinda akil ylriitmede iyi olmalidir. Nesnelerin nasil sorgulanacagini ve sonuglarin nasil
cikarilacagini dramatize etmek anlaminda iyi olmalidir. Bence her zaman bu kisiligi, tarihci
olmanin ne demek oldugunu gosteren bu temsili gelistirmemiz gerekiyor. Boylece 6grencilerin
tarihc¢i bakis acisini benimsemelerini sagliyoruz.

Es Baki: Sizin bakis aciniza gore, cocuklarin gecmisi 6grenirken bugiin Ustesinden gelmek
zorunda olduklari ortak zorluklar nelerdir? Egitimcilerin/uzmanlarin tarih egitimi konusunda
karar verirken cocuklari da dahil etmeleri gerektigini diisiiniyor musunuz? Erken yasta tarih
egitimine nasil yaklasiyorsunuz? Nasil insa edilmelidir?
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Chapman: Son soruyla baslarsak, benim deneyimim ortaokul-lise tarih egitimi tzerine. Daha
bilyilik cocuklarin 6gretmeniydim, bu yizden kigik ¢ocuklar hakkinda pek bir sey bilmiyorum.
Ancak meslektaslarimin - kiclk cocuklar lzerinde arastirma yapan meslektaslarim - benim
yaptigim yontemi benimseme egiliminde olduklarini sdyleyebilirim. Bu nedenle, daha kiiclik
cocuklara ozellikle farkh bir sekilde 6gretecegimi sanmiyorum. Bu konuda da hala ayni
fikirdeyim. Soru sormalarini saglamak istiyoruz. Hikayeler, anlatilar, ge¢misin kalintilari,
kanitlar, izler, bunun gibi seylerle ¢alismak istiyoruz. Okuryazarhgin kiglk ¢ocuklar igin blyik
bir sorun oldugunu dislinllyorum, ancak metodolojinin ¢ok farkli oldugunu diisiinmiiyorum.
Bu durumun daha buiylk cocuklar ve daha kiclk cocuklar icin olduk¢a benzer oldugu
kanaatindeyim. Bu sadece karmasiklik derecesi, sahip oldugunuz bilgi miktari ve okuryazarlik
seviyeleri ile alakali. Bence tarih 6gretimi, insanlara soru sormalarini saglamak, onlari bir
sorgulamaya dahil etmekle ilgilidir. Bu nedenle, bunu daha biyiik cocuklarla oldugu kadar
kiicik cocuklarla da yapabilecegimizi disliniyorum ancak dedigim gibi kiclik cocuklar
konusunda uzman degilim. Cocuklar icin zorluklar ve engeller nelerdir? Tartisilabilecek cok sey
var, birgok engel var. Birinden bahsettim - ilk olarak okuryazarlk. Tarih biraz sira disi bir seydir,
mesela, ge¢misi ziyaret edemezsiniz. Olmus ve bitmistir. Tarih olduk¢a da soyuttur. Birgok
¢ocuk bunu ilgi cekici olarak géormeyi ¢ok zor buluyor ¢linkii her seyden once konu 6l
insanlarla ilgili, bu yiizden 'Hi¢c &énemi yok' diye distintiyorlar. Oldiler. Bunu neden yapmak
zorundayiz? Canl olan seylerle ilgileniyorum.' Aslinda bu mantiksiz degil ¢linkli diinyanizda
olup bitenleri ve buradaki 6nemli seyleri bilmek istiyorsunuz. Yizyillar 6nceki diinyayi neden
incelemelisiniz? Yani okuryazarlik engelleri var. Bittigi icin tarihin alakasiz oldugu algisi var.
Tarihin soyut oldugu gergegi var. Bir tarih 6gretmeni olarak cocuklar igin bu diinyayi yaratmaya
calismalisiniz.  Gegmisteki farkli  bir diinyayr anlamalarina, hayal etmelerine ve
gorsellestirmelerine yardimci olmalisiniz. Bence bu, cografya 6gretmeni olmaktan daha zor.
Cografya 0Ogretiyorsam ve nehirler hakkinda konusuyorsak nehre gidebiliriz. Nehirde
durabiliriz. Gegmisi inceliyorsam, sahip oldugumuz tek sey kliglik parcalar ve izler. Denememiz,
yeniden kurmamiz, yeniden hayal etmemiz gerekiyor. Yani bunlar bazi zorluklar - okuryazarlik,
soyutun dogasi, ilgi diizeyi gibi - barindiriyor. Ogrenciler cogu zaman bunun alakasiz oldugunu
diustnuyor gibi gortnilyor. Bir diger sorun ise ebeveynler. Ebeveynler genellikle ¢ocuklarina
'Tarih mi? Hayir, sana bir is vermeyecek. Matematik ile ilgilen. Fen dersine ¢alis.” derler. Yani,
aslinda ebeveynler genellikle yardim etmiyor ve tarihi seven 6grencilerim olmasina ragmen -
gercekten sevdiler - devam etmediler. ingiltere'de 14 yasinda tarih dersi almayi birakabilirsiniz.
Aileleri onlara 'Doktor olman lazim' dedigi icin dersleri biraktilar. “ihtiyaciniz olan sey fizik,
kimya ve matematik”.

Yani bunlar bircok problemden bazilari. Sanirim, ayni zamanda kiltirel sorunlar da var.
Yani, 6grencilerin kendi diinyalarinin veya geleneklerinin bir parcasi oldugunu disinmedikleri
seyler lizerinde calisiyorsaniz, tarihteki insanlar 6grenciler icin sadece 61l olmakla kalmaz, ayni
zamanda kendileri gibi diisinmedikleri insanlar haline de gelirler. Fransiz aristokrasisi ya da
baska bir sey okuyorsaniz, Londra'nin ortasinda fakir bir bolgede yasayan bir cocuk icin bu ne
anlama gelir?

Peki, 6grencilere ne okumak istediklerini sormali misiniz? Bazen, ama bunu her zaman
distinmiiyorum, ¢clinkii sorunlarin ¢cogu degistirebilecekleri seylerle ilgili degil. Yine de iyi bir
fikir, 6grencileri dinlemeyi kabul ediyorum c¢ilinkii eger dinlemezseniz, 6grettiginiz seyi nasil
anlayacaklar. Onlari dinlemeli, bakis acilarini anlamali, ilgilerine saygi duymali ve onlari neyin
ilgilendirdigini bulmaya ¢alismalisiniz. Ama daha dnce de ifade ettigim gibi, tarihin tamamen
soru sormakla ilgili oldugunu disiniyorum, bu yizden 6grencilerin hangi sorulari sormak
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istedigini bilmek de dnemlidir. Kesinlikle ve kesinlikle gocuklari dinleyin. Bence her durum igin
sdyliiyorum, baska seceneginiz yok. Ogretme ve 6grenme her zaman bir miizakeredir. Onlara
'Bunu Ogrenecegiz!' dersem, ilgilerini ¢ekmiyorsa, pek iyi 6grenmeyecekler. Bu yilizden
egitimin dogasi geregi bir diyalog oldugunu distiniyorum. Bu bir diyalog. Ama ¢ocuklarin
anlamadigini distindiigiim bazi seyler de var, mesela benim 6gretim metodolojim. Onlardan
bana nasil 6gretecegimi sdylemelerini isteyecegimi sanmiyorum. Onlari dinler ve onlar icin
neyin ise yarayip neyin yaramadigini anlardim.

Es Baki: Bir seyler sunmak ve ihtiyaglara cevap vermek gibi, onlardan ne talep edildigini
bilmeniz gerekir. iste bu yiizden diyalog 6nemli. Benim gdzlemledigim zorluklardan biri bu
olabilir. Katilir misiniz bilmiyorum ama 6grencilerin olaylari lineer bir algi icinde gérme egilimi
var, ornegin Fransiz devrimi akillarina yerlesmeden 6nce diger olay baslamaz, bu yiizden onu
zamanda sabitlemeleri gerekir. Bana 'Hocam, litfen Aydinlanmanin tam olarak ne zaman
bagladigini ve tam olarak ne zaman bittigini soyler misiniz?' diye soran bir 6grencim vardi. Yani
baglanti kurmuyorlar. Yani belki de bu zorluklardan biridir.

Chapman: Evet, bu, bahsetmemis oldugum gercekten onemli seylerden biri. Evet, cok
haklisiniz. Demek istedigim, tarihi anlamanin ve onun hakkinda 6grenmenin dniindeki bir diger
engel de tarihi 6grenmenin kavramsal talepleriyle ilgili. Yani sizin dediginiz gibi tarihgiler,
Aydinlanma ya da bunun gibi ortak bir 6zelligi olan zaman dilimleri ve dénemler gibi oldukga
soyut seylerden bahsediyorlar. Dogrudan deneyimleyemedikleri bu blyiik seylerden, Fransiz
Devrimi’nden, Sanayi Devrimi’'nden bahsediyoruz. Bu kavramlarla bas etmek oldukga zor.
Ayrica, ¢cocuklarin diinya hakkindaki fikirleri, diinyaya iliskin dogrudan deneyimlerine dayanma
egilimindedir ve gec¢mis, deneyimleyebileceginiz bir sey degildir. Dolayisiyla, bilgiyi nasil
edinebilecegimize dair fikirler tarih disiplininde mutlaka ise yarayacaktir diye bir kural yok.
Ayrica, gecmiste insanlar farkl sekilde yasadilar. Farkli degerleri, farkli inanclari vardi ve
bunlari agiklamak oldukga zor. Dolayisiyla, eger bir cocuksaniz, tarihte pek ¢ok kavramsal istek
ve 6grenmeniz gereken pek ¢ok sey var demektir. Ama demek istedigim, bu sadece 6gretmen
icin bir meydan okumadir. Bunlarin farkinda olmamiz ve ¢ocuklarimizin soylediklerine ¢ok
dikkat etmemiz gerekiyor. Bir 6gretmen olarak her zaman bir geri bildirim dongisu oldugunu
dislindyorum. Her zaman izliyor ve 'Beni anliyorlar mi?' diye soruyorsunuz. Her zaman ne
dediklerini dinliyorsunuz.

Es Baki: Genel olarak, cocuklar arasinda fen ve matematik derslerinde rahat
hissetmediklerinde kendilerini tarihe veya edebiyata daha yakin hissetme egilimi vardir. Bu
durum tarihin temsil edilme bi¢ciminin basarisizligi mi yoksa ¢ocuklarin kendi basarisizhigi mi?
Ne dislnlyorsunuz?

Chapman: Muhtemelen bunlarin hepsi. Yani tarihin kaltdrel algilari, tarihin nasil anlasildigi
vesaire tarih egitiminin oniinde bilylk bir engeldir. Bunun nedeni, tarihin ayni anda bircok
farkli anlama gelmesidir. Bu nedenle, cogu zaman Tiirkiye'de, ingiltere'de ve her yerde aynidir,
politikacilar tarihin, Ulkeleriyle 6zdeslesen pozitif vatandaslar yetistirmekle ilgili oldugunu
dustndrler. Boyle dislintiyorlar. Ben tarihi boyle diisinmiyorum. Tarihi bir arastirma, bir
inceleme, bir akil yiritme siireci olarak disiiniiyorum. Oyleyse, tarihin sadece gurur
duyabilmeniz icin {lkeniz hakkinda olumlu bir hikdye anlatmakla ilgili oldugunu
dustintdyorsaniz- ki bircok politikaci bunu distindyor ve bircok ebeveyn de bunu yapiyor- o
zaman tarihin sinirh kullanimlari oldugunu distinmeleri anlasilabilir. Bu ne ise yariyor? Size bir
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hikaye anlatir. Kendinizi iyi hissetmenizi saglar. Peki. Bu kadar. Sorun, tarihin kiltirel
temsilinin bir kismidir, ¢linkl farkli insanlar igin farkh seyler ifade eder. Ayrica, analitik olarak
tarih 6gretirseniz, bazen insanlar size gergekten ¢ok kizarlar, "hikayelerimizi sorgulamak ne
demek?" diye duslnirler. Hikiimetimizde su s6z var, 'ge¢misi ¢dpe atmak'tan bahsediyorlar.
Tarihgilerin sirf soru sorduklari igin 'ge¢cmisi ¢ope attigini' soyliyorlar. Heykellerle ilgili bu
tartismalarda oldugu gibi. Heykelleri yikar misin? insanlar ¢cogu zaman geg¢mis bir yasaymis gibi
konusur. Tuziik gegmisin bir temsilidir. Yani kismen sosyal bir mesele, kismen de kiltirel bir
insa. Ayrica, bircok ebeveynin cok glicli bir tarih egitimi yoktur, bu nedenle ¢ocuklari tarihin
ne oldugunu anlamiyorsa, bu sasirtici degildir.

Es Baki: Her yil, akademik yilin basinda 6grencilerimden tarih dersindeki beklentilerini benimle
paylagsmalarini istiyorum ve gogunlukla bekledikleri sey, bugiin yasadiklarindan ¢ok uzak
oldugunu disundikleri ge¢mis olaylarda kaybolmak. Verdigimiz egitim onlarin baglanti
kurmasini engelliyor gibi gorliniiyor. Bu noktada egitimcilere dnerileriniz neler olur?

Chapman: Sanirim burada iki sorun var ve bu mesafeyle ilgili, degil mi? Cocuklarin gegmisi uzak
ve kendileri igin 6nemsiz olarak algilamasi. Onlarla higbir baglantisi yok gibi.

Tek bir tehlike var, 'Onlara gercekten alakali tarihi 6grettigimizden emin olmaliyiz, bu
eski seylerden degil' diye diisinmek. Onlara simdiki zamana ¢ok yakin seyler 6gretmeliyiz.’
Bazen insanlar senin yapman gerekenin bu oldugunu distnlyor ve bence bu bir hata. Bu bir
hata ¢linkd tim insanlik tarihi insanlarla, insan topluluklariyla ve insan kiltirleriyle ilgilidir ve
bu nedenle herkesle ilgilidir. Bu sadece ¢ocuklarin bunu gérmesine yardim etme meselesi. O
yuzden bence ilk tehlike, ¢ocuklarin gecmisin farkli oldugu algisina aradaki mesafeden
kurtulmaya ¢alisarak cevap vermek ve onlara sadece modern seyleri 6gretmek. Bazen insanlar
bunu yapmaya calisiyor ama bu bir hata bence.

Ama bence sorunuza ¢ok glzel bir cevap var ¢linkli cevabi bulan arastirmacilar var.
Amsterdam Universitesi Uygulamali Bilimler tarafindan yapilan ¢alismalar var. Orada gecmiste
birlikte calistigim, Profesor Arie Wilschut ve meslektaslari Dr. Dick van Straaten ve Profesor
Ron Oostdam adinda bir arastirmaci var. Bu arastirmacilar, alaka diizeyi ve gecmisi 6grenciler
icin nasil ilgi cekici hale getirebilecegimiz konusunda bir dizi farkli caisma yapmislardir.® (Bkz:
Dipnot 1) Bu c¢alismalarin istatistiksel olarak anlamli bulgulari, gegmisle glinimiz arasinda
bilincli ve sik sik baglanti kurarsaniz ve aralarindaki benzerlikleri ve farkhliklari tartisirsaniz,
bunun ¢ocuklarin motivasyonu ve tarih algilari Gizerinde gercekten olumlu bir etki yaratacagini
gostermektedir. Bu ylizden, eski tarih ya da 6grencilere tamamen 6li gibi goriinen bir sey
Ogretiyor olsaniz bile, 6gretmenlerin yapabilecegi seyler oldugunu distiniyorum. Simdiki
zamanda 6nemsedikleri seylerle baglanti kurmanin yollarini bulabilirseniz.

1 Ornegin: van Straaten, D., Wilschut, A., & Oostdam, R. (2016). Making history relevant to students by
connecting past, present and future: a framework for research. Journal of Curriculum Studies, 48(4), 479-502.
https://doi.org/10.1080/00220272.2015.1089938; van Straaten, D., Wilschut, A., & Oostdam, R. (2018).
Measuring students’ appraisals of the relevance of history: the construction and validation of the relevance of
history measurement scale (RHMS). Studies in educational evaluation, 56, 102-111.
https://doi.org/10.1016/j.stueduc.2017.12.002; van Straaten, D., Wilschut, A., & Oostdam, R. (2018). Exploring
pedagogical approaches for connecting the past, the present and the future in history teaching. Historical
Encounters, 5(1), 46-67; van Straaten, D., Wilschut, A., & Oostdam, R. (2019). Connecting past and present
through case-comparison learning in history: views of teachers and students. Journal of Curriculum Studies,
51(5), 643-663. https://doi.org/10.1080/00220272.2018.1558457;
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Arthur Chapman ile roportaj

Bunu o6gretiminizde bilingli olarak yaparsaniz, Amsterdam'dan yapilan arastirmalar
gosteriyor ki, olumlu etkilerin olmasi muhtemeldir. Ayrica, sagduyu, oyle degil mi, 6grencilerle
baglanti kurun, onlar da kendilerini ilgili hissedeceklerdir.

Es Baki: istisnalar disinda, cogunlukla her kiiltiiriin “kendi” gecmisini tarih egitimine entegre
ettigi distndldagiinde, bunun kiiresel bir tarih anlayisina engel mi yoksa avantaj mi oldugunu
distniyorsunuz? Kiltlrel acidan bahsetmisken, tarih egitiminde olaylar veya herhangi bir
olaya sistematik bir yaklasim 6nemli midir? Buradaki bakis aciniz nedir?

Chapman: Burada iki sey var. Bunlardan biri sadece kisisel bir bakis agisi. ikincisi ise felsefi bir
bakis agisidir.

Bu ylizden, kisisel olarak, "bizim" sadece "tarihimizi" 6gretmemiz gerektigi fikrine her
zaman oldukga karsi oldum ve bunun nedeni birgok farkl tlkede yasadigim igin "biz"in kim
oldugunu bilmiyorum. Ben ispanya ve Venezuela'da ve Amerika'da yasadim ve ailem
hayatlarinin cogunu Suudi Arabistan'da, yine Kibris'ta gecirdi. Bu ylizden bircok yerde yasadim
ve bu kisisel gecmisimden dolayi tercihim gercekten daha kozmopolit bir 6gretim yaklasimi.
'Gegmisi millilestirmeyi' pek sevmiyorum. Gegmis higbir zaman tek bir ulus degildi. Her zaman
kiiresel bir sistemdi, bu ylizden benim kisisel bakis agim bu.

Sonra felsefi olarak, daha once tartistigimiz bazi seylere geri donersek - COVID-19,
Cin'in ylkselisi, Antroposen - bence yasadigimiz diinya ulus-devlet diizeyinde anlasilamaz. Bu,
karsilikli baglantilar igcinde kiresel bir dinyadir. COVID’in ne kadar hizli yayildigini
gorebilirsiniz. Cernobil Kazasi meydana geldiginde ingiltere'de insanlarin bir giin icinde nasil
etkilendikleri gérebilirsiniz. Bu nedenle, tarihin sadece ulusal hikaye veya grubunuzun hikayesi
olmasi bir sorundur. Ayrica, baska bir neden daha var. ingiltere'deyim, ingiliz vatandasiyim
ama bircok yerde yasadim. Ayni durum birgok &grenci icin de gecerlidir. Yani, 'ingiltere'deyiz
ya da Turkiye'deyiz, bu ylizden ulusal hikayeyi 6gretiyoruz' diyemezsiniz, ¢linkl sinif bircok
ulusu, bircok olasi ge¢misi icerecektir. Bu ylizden, cogu yerin ge¢misi kamulastirdigi dogru ve
bence bunu durdurmamiz gerekiyor. Bence llkenizi sevmek konusunda dersler alabiliriz.
Vatandaslik dersleri alabilirsin. iyi. Peki. Sorun degil. Ama bu tarih degil.

Bence bunu bircok sekilde yapabilirsiniz. Glindelik hayat her zaman karsilikli baglantiyla
ilgili bu tarihsel sorulara isaret ediyor. Bu ylizden bunu onlara yemekle géstermeyi seviyorum.
Sadece yedikleri yemekten bahsediyorum ve sonra 'Ah, bu ilging, yediginiz tahillarin Irak'tan,
Bereketli Hilal'den geldigini biliyor muydunuz? Mesela domates, domates Giiney
Amerika'dan.' Hayatin en temel glinliik yonleri bile sizi her zaman biyuk kiiresel siireclere
baglar. Bence tarihte bunlari arastirmaliyiz ¢clinkii gecen yil gérdiiglimuiz gibi, kiiresel 1Isinmada
gordugiimiz gibi, karsilastigimiz tim felaketler ve firsatlarla gordigiimiz gibi, bu bizim
cocuklarimizin gelecegini sekillendirecek, ¢linkli bu kiiresel bir sey.

Es Baki: Tim paylastiklariniz icin ve zaman ayirdiginiz icin cok tesekkir ediyorum.

Chapman: Ben de sorulariniz icin tesekkiir ederim.
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Oz

ibrahim Hakki (Pasa-1863-1918) Besiktas Riisdiyesi’ni bitirdikten sonra Mekteb-i Milkiye’nin idadi ve yiiksek
siniflarinda egitimini tamamlayarak mezun olmustur(1882). Devletin cesitli kademelerinde goérevlerde
bulunmus bu gérevleri yani sira Mekteb-i Milkiye, Mekteb-i Hukuk ve Hamidiye Ticaret Mektebi’'nde hocalik
yapmis ve kitaplar kaleme almistir. Mekteb-i Hukuk ve Hamidiye Ticaret Mektebi'nde ders vermeye
baslamasiyla birlikte hukuk ve tarih konulari basta olmak Uzere gesitli kitaplar yayimlamaya baslamistir. Bu
eserler daha ok ders kitaplari mahiyetine idi. ibrahim Hakki Pasa’nin Hukuk-1 idare(2 cilt), istanbul 1312 adi
eseri ders kitabi olmasinin yani sira kapsamh bir bilimsel inceleme niteligindedir. Eser Fransiz tarzindadir.
ibrahim Hakki Pasa’nin bu eseri tilkemizde idare hukuku alaninda yazilmis ilk kitap olma 6zelligi tasimaktadir.
Kitabin birinci cilt birinci kismi alti fasil, ikinci kismi Gg¢ fasildan ibarettir. Bu geviri yazida “Hukdk-1 idare”
kitabinin ikinci kisim Gglincii faslini olusturan Maarif-i Umumiye kismi ¢evrilmistir. Bu fasilda; idare-i Maarif,
Mekatib-i Sibyaniye ve Riisdiye, Mekatib-i idadiye ve Sultaniye, Mekatib-i Aliye, Serbesti-i Tedris ve Mekatib-
i Hususiye konular bulunmaktadir. Kitabin ilgili fash 1869 Maarif-i Umumiye Nizamnamesi ve bunun o
donemdeki uygulamalarina dairdir.

Anahtar Kelimeler: Osmanli Devleti, maarif, ibrahim Hakki

Librahim Hakki, Hukuk-u idare, istanbul, 1312.

2 ibrahim Hakki (Pasa-1863-1918) Besiktas Riisdiyesi’ni bitirdikten sonra Mekteb-i Miilkiye’nin idadi ve yiiksek
siniflarinda egitimini tamamlayarak mezun olmustur(1882). Devletin gesitli kademelerinde gérevlerde bulunmus
bu gorevleri yani sira Mekteb-i Milkiye, Mekteb-i Hukuk ve Hamidiye Ticaret Mektebi’nde hocalik yapmis ve
kitaplar kaleme almistir. Mekteb-i Hukuk ve Hamidiye Ticaret Mektebi’'nde ders vermeye baslamasiyla birlikte
hukuk ve tarih konulari basta olmak Uzere cgesitli kitaplar yayimlamaya baslamistir. Bu eserler daha ¢ok ders
kitaplari mahiyetine idi. ibrahim Hakki Pasa’nin Hukuk-1 idare(2 cilt), istanbul 1312 adi eseri ders kitabi olmasinin
yani sira kapsamli bir bilimsel inceleme niteligindedir. Eser Fransiz tarzindadir. ibrahim Hakki Pasa’nin bu eseri
Ulkemizde idare hukuku alaninda yazilmis ilk kitap olma 6zelligi tasimaktadir. Kitabin birinci cilt birinci kismi alti
fasil, ikinci kismi (i fasildan ibarettir. Bu ceviri yazida “Hukik-1 idare” kitabinin ikinci kisim tiglincii faslini olusturan
Maarif-i Umumiye kismi gevrilmistir. Bu fasilda; idare-i Maarif, Mekatib-i Sibyaniye ve Riisdiye, Mekatib-i idadiye
ve Sultaniye, Mekatib-i Aliye, Serbesti-i Tedris ve Mekatib-i Hususiye konulari bulunmaktadir. Kitabin ilgili fash
1869 Maarif-i Umumiye Nizamnamesi ve bunun o dénemdeki uygulamalarina dairdir.
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Maarif-i umumiyye

Abstract

ibrahim Hakki (Pasha-1863-1918) graduated from Besiktas Junior High School, after completing his
education in the administrative and higher classes of the Mekteb-i Miilkiye. In addition to his duties
at various levels of the state, he taught at Mekteb-i Milkiye, Mekteb-i Hukuk and Hamidiye
Commercial School and wrote books. After he started to give lectures at the School of Law and
Hamidiye Commercial School, he started publishing various books, especially on law and history.
These works were mostly textbooks. In addition to being a textbook of ibrahim Hakki Pasha's Legal-
I idare (2 volumes), Istanbul 1312, it is a comprehensive scientific review. The work is in French
style. This work of ibrahim Hakki Pasha is the first book written in the field of administrative law in
our country. The first part of the book consists of six chapters and the second part consists of three
chapters. In this translation text, the second part, the third chapter of the book "Huk{k-1 idare",
the Maarif-i Umumiye part was translated. In this chapter; There are the subjects of idare-i Maarif,
Mekatib-i Sibyaniye and Riisdiye, Mekatib-i idadiye and Sultaniye, Mekatib-i Aliye, Serbesti-i Tedris
and Mekatib-i Hususiye. The relevant chapter of the book is about the 1869 Education Regulation
and its applications in that period.

Keywords: Ottoman State, education, Ibrahim Hakki

idare-i Maarif

Maarif-i umumiyeye dair memalik-i sahanede cari olan nizam fi 24 Cemaziyilevvel
tarihinde nesr olunmustur. Mamafih nizam mezkurun bazi ahkami mevki’ icraya konulamadigi
cihetle onun ahkamiyla teskilat-1 hazira-i maarif arasinda fark mevcut oldugundan idare-i
maarif suret-i haliyesinin ber-vech-i Zir beyani minasib gorilir.3Nezareti maarif mektubi ve

3 Nizamname iki bilyiik daireye miinkasim bir Meclis-i Kebir-i Maarif teskil eylemisdi. Bu idarelerin birincisi Daire-
i imiye olub herbiri bir ecnebi lisanina vakif ve mutlaka bir ilm ve fenne ihtisasi olmak sartiyla bir reis ve sekiz
nefer azayl muvazzafadan ve ecnebi erbabi maarifinden tayin kilinacak azayi hariciye ile mekatib-i aliye midir ve
nazirlart misilli azayi fahriyeden mirrekkeb bulunacak ve mekatib ders programlarina nezaret ve lede-l-iktiza
Avrupa darilfiinunlari ve maarif idareleriyle muharebe ve mekatibe ve maarifi umumiyeye muktezi asari telife
veya tercime etmek ve ettirmek ve devletce tahsis olunan mebaligi muellif ve mitercimlere mikafat olmak tGizere
tevzi’ eylemek vezaifiyle mikellef olacak idi. Daire-i idare ise bir reis ve nisfi mislim ve nisfi digeri gayrimuslim
olarak iki muavin ve dért muhakkik ve stiliisii gayrimislim alti azadan ve bir bas katibden ibaret olub ale-l-umum
mekatib ve kiitiphane ve miizehane ve matbaalara ve muallimlerin tevcihatina ve deavi-i mahsusasina miteallik
mevaddi gérmek ve maarif memurlarinin vazifelerine dair istintaklarini icra ve maarif nizamnamesiyle muayyen
ahkami cezaiyyeyi tayin eylemek ve tesisati ilmiyenin esbabi teksirini ve idare-i maarif nizamatini Dersaadet ve
milhakati maarif bldcesini bilmiizakere heyet-i umumiyeye arz eylemek vezaifiyle mukellef bulunacak idi.
Tahrirat ve muhasebe kalemleri ve maarif veznesi dogrudan dogruya isbu mecalisin tahti idaresinde olub daire-i
maarifin nezareti umumiyesini haiz olan maarif nazirt Meclis-i Maarif’in iki dairesi erkaniyla Surayi Devlet ve
Divani Ahkam Adliye azasindan ve tariki ilmiye ve askeriye ricalinden ikiser zat ile cemaati muhtelifenin birer reisi
ruhanisinden ibaret olarak senede iki defa ictima eden Maarif Meclisi Umumiyesi’nin riyaseti sifatini dahi haiz
olacak idi.

Nizamnamenin mucibince vilayatda Meclis-i Kebir-i Maarif'in birer subesi olmak lzere muvazzaf
muhakkik ve muavinler ile gayr-i muvazzaf ve muteberan memleketten mensub mislim ve gayrimislim azadan
miirekkeb birer maarif meclisi bulunacak ve bu meclisin riyaseti muvazzafa ve ba-irade-i seniyye mensub bir
maarif mudirine muhavvel olacak ve livalarda dahi muvazzaf ve mislim ve gayrimislim ikiser mifettis tayin
edilecektir. isbu maarif meclisleri nizamat maarifin vilayetce icrasina ve mekatibin ve miize ve matbaa vesairenin
teftisine ve tahsisat maarifin sarfiyatina memur olub her sene vilayetin maarifce terakkiyat ve ihtiyacatina dair
bir rapord tanzim ederek Maarif Meclis Kebir’'ine ve bir suretini de vilayet meclis umumiyesine arz edecektir.
idare-i maarifin varidatina gelince: Maarifi Umumiye Nizamnamesi’nde maarif idaresinin varidati tahsisat
miriyeden ve ahalinin verecekleri iane-i seneviye ve tahsisat vakfiye ve ianati miteferrikadan ve mekatibi
sultaniye ve aliye talebesinden alinan (cretlerden ve miicazati nakdiyeden ibaret oldugu ve Dersaadet maarif
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muhasebe ve evrak odalarindan baska iki meclis ile dort miduriyeti havidir. Meclislerden biri
Meclis-i Kebir-i Maarifdir ki nezaretin umur idaresine ve mibayiat ve miinakasata ve
mekatibin umuru tedrisiyesiyle muallimlerin intihabatina ve varidat ve masarifin teftisine
memurdur. Digeri ise tab’ ve nesri istida olunan asarin kabl-et tabi’ muayenesine memur olan
encliimen teftis ve muayenedir. Bazi memureyn nezaretden mirekkeb olarak ve nezaretin
tahti riyasetinde tesekkil eden tedkik muellifat heyeti de enclimen teftisden gecen asari
derece-i saniyede tedkik ve muayene eder.

Mdduriyetler mekatibi ibtidaiyye ve mekatibi riisdiye ve mekatibi idadiye ve mekatibi
ecnebiye ve gayrimislime idarelerinden murekkeb olub bu idareler isimlerinin delalet eyledigi
vecihle derecati mekatibin umuru idare ve teftisiyesine memurdurlar. Matbaa-i Amire
muduriyeti de Maarif Nezareti’ne merbuttur.

Her vilayetde bir maarif midird olub vilayet maarif idarelerinin katipleri ve
muhasebecileri ve veznedarlari ve lizumu mikdar memurlari bulunur ve esraf ve muteberan
memleketden olmak lizere miidirin inhasiyla hiikimeti mahalliye tarafindan nasb olunan ve
memuriyetleri fahri olan azayl maarif miduarin tahti riyasetinde akd meclis ederler. Liva ve
kaza merkezlerinde dahi bazen mekatibi idadiye ve rlisdiye muddrlerinin bazen muteberandan
birinin riyasetinde olmak ve ale-d-derecat vilayetin maarif idaresiyle muhaberede bulunmak
Uzere sureti miimaselede mecalis maarif vardir.

Elyevm maarif varidati tahsisati miriyeden ve talebeden alinan ucuratdan ve bazi
mekteplerin tahsisat vakfiyesinden ve ianati miteferrikadan baska iki mihim subeyi dahi
havidir. Evvela her nerede mesrutalari zail ve harab olmus ve hicbir cihet¢ce nef’ ve llizumu
kalmamis evkaf miinderise varsa bunlarin idare-i maarife irad olmak lzere alinmasi ba-irade-i
seniyye usul ittihaz edilmis ve Memaliki Osmaniyede evkaf miinderisenin kesretine nazaran
bu irade-i seniyye hilkmi munifinin temami-i icrasi maarifin terakkiyatini teshile medari killi
olacagi slipheden vareste bulunmustur. Evvelce maarif hisse-i ianesi olmak Uzere zira’dan cift
basina ve sureti gayri matrudada bir miktar seyi alinmakda olub muahharan bin g yiiz sene-i
maliyesinden itibaren lagv olunarak maarif ianesi ile zira’dan menafi sandiklari ianesi olarak
alinan 6srii’l asar birlestirilerek asarin seb’ ve bir rabi’ nisbetinde fazlasi alinip bunun silisani
menafi’ sandiklarina kemakan verilmesi ve sillisi dahi maarif idaresine irad edilmesi ba-irade-
i seniyye kaide ittihaz edilmis ve isbu silis umum asarin yizde altisi nisbetinde olup emlak ve
arazi vergisine dahi maarif ianesi olmak Uzere ylizde bes zam edilmistir. Maarif muhasebe
memurlarinin vilayat mal memurlariyla birlikte bulunarak maarif hisse-i varidatini dogrudan
dogruya tahsil eylemeleri dahi ahiren nezaretce usul ittihaz edilmistir.

Mekatibi Sibyaniye ve Riisdiye

Maarifi Umumiye Nizamnamesi mucibince meratibi tahsiliye (¢ olub mekatibi
umumiyeden sibyan ve risdiye mektebleri derece-i evveli ve idadi ve sultani mektepleri
derece-i saniye ve atide beyan edilecek mekatibi aliye dahi derece-i salise ve aliye tahsiline
mahsusdur. Herbir karye veya mahallenin birer sibyan mektebi ve bes yiiz haneden ziyade

blidgesi her sene Meclis-i Kebir-i Maarif'den bittanzim Surayi Devlet’e ve vilayat maarif blidceleri dahi vilayet
maarif mecalisinde tanzim ve vilayet meclis umumiyesince bittasdik keza Surayi Devlet’e gonderilip usulen
serefsadir olacak irade-i seniyye lizerine mezkur blidcenin masarifini kapatmak i¢lin gayr ez tahsisat icab eden
mebalig maarif ianesi olarak ahaliye bi-t-tevzi’ devair belediye vasitasiyla tahsil edilecegi ve hazine-i celile ve ahali
taraflarindan verilecek ianati islam ve gayrimiislim ahali riisdiyelerine ayri ayri tevzi’ edilip fakat mekatib idadiye
ve sultaniye ve aliye muhtelit olmakla onlarin masarifi dogruca idareten tesviye kilinacagi ve sarfiyatin maarif
meclisi vasitasiyla muntazaman icra edilecegi ve karyelerdeki mekatibi sibyaniye muallimlerine mistevfi maas
verilerek bunlarin masarifi icabina gore karye ahalisine bi-t-tevzi tahsil olunacagi beyan olunmaktadir.
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bulunan her kasabanin bir riisdiye mektebi bulunmasi ve miislim ve gayrimuslim ahali igin ayri
sibyan ve rusdiye mektepleri agilmasi ve her kasabada yliz haneden ziyade olan cemaatin
kendisine mahsus riisdiye mektebi olmasi hilkmu nizam iktizasindandir.

Sibyan ve risdiye mekatibinin middetleri dorder seneden ceman sekiz senedir. Kura
ve mahallatda icab hale gore kiz mekatibi sibyaniyesi dahi acilacagl veyahut ziikur sibyan
mektebinde kizlara mahsus ayri mahal tahsis kilinacagi ve Dersaadet ile vilayat merkezlerinde
her cemaat icin ayri ayri kiz risdiyeleri tesis edilecegi ve her bes yiiz haneli cemaatin bir kiz
risdiyesi olacagi dahi nizamnamede miindericdir.

Sibyan mekteplerinin masarifi karye ve mahalle cemaati tarafindan ve riisdiye
mekteplerinin masarifi dahi maarif sandiklarindan tesviye edildiginden Memaliki Osmaniye’de
derece-i evveli tahsil igin licret olmayip fakat idadi ve sultani mektepleriyle mekatibi aliyeden
ve bahusus leyli olanlarindan bazi mertebe (cret tahsiliye ahz olunur.

Derece-i evveli tahsilinin mecburiyeti nizamnamede sarahaten beyan olunmustur. Emri
tedrisin mecburi veya ihtiyari olmasi bir mesele-i miihimme olup herkes evladini arzusu vechile
terbiye etmek ve ettirmekde serbest olmak iktiza edecegini ve tedris hususunda mecburiyet
muvafik olmadigini iddia edenler de olmustur. Mamafih hiiklimetin birinci vazifesi memleketin
terakkiyati maddiye ve maneviyesini temin eden tedabirin ittihazi olup evladini talim ve
terbiyeye ehemmiyet vermeyen clhelayr bu hususda serbest birakmak muvafik
olamayacagindan ekser memaliki miitemeddinede tahsilin ilk derecesi mecburi ilan olunmus
ve mekatibi idadiye ve aliyede tedris olunan ulumun talimi ise erbabi dirayet ve zekaya ve
malumati mahsusa sahibi olmak isteyenlere muhtass olmakla bunlar ihtiyari birakiimistir.
Maarif-i Umumiye Nizamnamesi mucibince zlikur icin altidan on ve inas icin yediden on bir
yasina kadar mekatibi sibyaniyede ikmal tahsil eylemek mecburi olup her mahalle ve karyede
muhtaran vasitasiyla dahil isnan tahsiliye olan etfalin esamisini havi bir defter bittanzim sibyan
mektebi muallimine verilecek ve muallim bunlardan mektebe devam etmeyenleri muhtarlara
ihbar eyleyecektir. Cocuklarini mektebe géndermeyen velilere lg¢ defa ihtarname gonderilip
sonra derece-i iktidarlarina gére bes kurustan 100 kurusa kadar cezayi nakdiye alinacak ve bu
da kar etmezse ¢ocuk cebren mektebe gdnderilecektir. Bir cocugun sibyan mektebine gitmeye
mecbur edilmemesi icin mani tahsil olacak emrazi bedeniye ve zihniyesi bulundugu ve
ebeveyni fakr vifaka icinde olup temini ta'’yis icin ¢ocuklarini calistirmaktan baska careleri
olmadigi tebeyyin eylemesi ve gift ve harman vakti gocugun ziraat umuruyla mesgul olmasi
ve cocugun hanesi mektepten yarim saatden ziyade mesafede bulunmasi veya mektepte
sakird kabul edecek yer olmamasi veyahut cocugun hanesinde vesair yerde tahsil eyledigi
tahakkuk etmesi lazimdir. Cicek cikardigi veyahut asilandigi sabit olmayan etfal mekatibi
sibyaniyeye ve daha biyik mekatibe kabul olunmaz.

Nizamname etfal ve sakirdanin miicazati hakkinda da ahkami havi olup tekdir ve tevbih
ve teneffls zamani istirahatten mahrumiyet veyahut icabina gére maarif mecalisi karariyla
tard derecesine kadar cezalar mirettib ise de el ve falaka ile dovmek gibi miicazati cismaniye
katiyyen memnu’ ve boyle cezalar icrasina kalkisan muallimin siddetle mesuldiir.

Elyevm memaliki sahanede mekatibi sibyaniye ve riisdiye cemaatlere mahsus olmakla
her gayrimislim cemaat kendi mekteplerini idare eyledigi gibi cemaati miislime dahi kendi
mekatib sibyaniyesini maarif mudir ve komisyonlarinin tahti nezaretinde olarak idare
eylemekte ve riisdiye mekteplerinin idaresi ile cemaati gayrimislime mekatibi ristiyesine
tayin olunan lisani Osmani muallimlerinin maasati maarif sandiklarina ait bulunmakta ve evkafi
miinderise hasilati da mekatib-i iptidaiye-i islamiyeye sarf edilmektedir.

Turkish History Education Journal, October 2021, 10(2), 65-101




Ibrahim Hakk:

Mekatibi idadiye ve Sultaniye

Nizamname mucibince bin haneden ziyade olan her kasabada goriilecek lizuma gore
bir mekteb idadi acilip masarifi maarif sandigindan tesviye edilecek ve bunlara mislim ve
gayrimuslim riisdiye sehadetnamesini haiz olanlar alinip miiddeti tedrisiyeleri dahi (ic seneden
ibaret olacaktir. idadi mektepleri licretsiz olup fakat Dersadet’te vilayet merkezlerinde
mektebi sultaniye namiyla agilacak derece-i saniye mekatibi idadiyesinde talebeden Ucreti
tahsiliye alinir ve yalniz licret vermeye iktidari olmayan ve dirayet ve istidatlari hasebiyle
miisaade-i istisnaiyeye mazhariyetleri icab eden talebeden mektep talebesinin ylzde bes
nisbetinde miktari (Bourse usulii izere) bila-licret ve ylizde on nisbetinde mikdari dahi nisf ve
sulis Ucretle kabul edilir.

Mekatibi sultaniye nizamen iki sube olup sube-i aliyesine mekatib-i idadiye
sehadetnamelileri alinarak li¢ sene tahsilden sonra bunlara ulum ve edebiyatdan miilazemet
riusu verilecek ve sube-i idadiyesinde dahi l¢ sene miiddetde mekatibi idadiye dersleri
gosterilecektir. isbu ahkami nizamiye bir hayli miiddet icra olunamayip yalniz Dersaadet’te bir
mektebi sultani acilmis ve bu mektep kiiclik idadi siniflari ilavesiyle hem derece-i evveli ve hem
de derece-i saniye tahsilini muhtevi bulunmusdu. Muahharan mekatibi idadiye derslerini havi
olarak Mektebi Miilkiye sinif idadisi teskil olundugu gibi vilayet maarif idarelerinin teskili ile
vilayatda dahi idadi mektepleri tesisine baslanmis ve bunlarin birkagi leyli talebeyi de muhtevi
olarak bunlardan tabii Ucreti tahsiliye alinmakda bulunmustur. Vilayet merkezlerinde agilan
idadilerin programi daha vasi ve middet-i tahsiliyesi de liva idadilerine faik olup mekatibi
idadiye bulunan mahallerde sinif- riisdiye dahi bunlarla mezc edilmistir. idadiler mekatibi
muhteliteden olarak masarifi varidat-i1 cedide-i maarifden tesviye olunur.

Vilayat mekatibi sibyaniyesine usulii cedide lzere talime muktedir muallimler
yetisdirilmek Uzere ekser vilayat ve elviye merkezlerinde masarifi merkez ve kazalar devairi
belediyesinden iane suretiyle tesviye edilmek (izere dariilmualliminler ihdas edilerek hayli
semerati gorilmustar.

Mekatibi Aliye

Maarifi Umumiye Nizamnamesi'nde muayyen tertibe gore mekatibi aliye
Darldlmuallimin ve Dartlmuallimat ve Darilfinun ile flnun ve sanayi-i muhtelife
mektepleridir.

Darilmuallimin Dersaadet’te kiisad olunup risdiye ve idadiye ve sultani mekteplerine
muallim yetistirmek Gzere ¢ bliyik subesi ve mekatibi sibyaniye muallimleri icin dahi bir kismi
mahsusu olacak ve riisdiye subesinde her cemaatin kendi lisani tizere tedrisi ulum edilecektir.
Darilmuallimin’e riisdiye ve idadi ve sultani mektepleri sehadetnamesini haiz olanlar kabul
edilip her sakird kendi derecesine gore balada mezkur ¢ subeden birine dahil olacak ve
risdiye subesinin middeti tahsiliyesi li¢ ve idadiye subesininki iki ve sultaniye subesininki ti¢
seneden ibaret bulunacaktir. Bu subelerden sehadetname alanlar gerek daha biiyik sube
derslerine devamda ve gerek sehadetnameleri mucibince istihkak kazandiklari muallimik
hidematinda bulunmakta muhtardirlar ve mektepte bulunduklari miiddetce subelerine gére
sehri seksen ve yiz ve yiz yirmi kurus maasla tavzif edildiklerinden bes sene kendilerine
gosterilecek muallimliklerde bulunmaya mecbur olup bu middet ikmal etmezlerse mektebde
aldiklari maasat kendilerinden istirdad olunacagi gibi sehadetnamelerinin verdigi hakki
richandan da mahrum olmalari hilkmi nizam iktizasindandir.
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Ug seneden ibaret bir Dariilmuallimin aliye subesi kiisad olunarak buradan neset
edenler mekatibi idadiye muallim tayin edilmektedir.

Darilmuallimin’in subeleri igin nizamnamede tayin edilen dersler iyi muallimler
yetistirmeye kafi olmadigi gibi risdiye kisminda elsine-i muhtelifede icrayi tedris dahi
muskilati azimesi cihetiyle kabil olamamis ve idadi ve sultani kisimlari ise hig teskil
edilememistir. Elyevm mevcut Darilmuallimini risdiye sakirdani maarif nezaretinden
muvazzaf olarak medarise midavim talebe-i ulumdan alinmak ve bunlar da ba’de-t-tahsil
mekatibi riigdiye muallimi evvel ve saniliklerine tayin edilmek tzere usul ittihaz kilinmistir.

Kiz sibyan ve risdiye mekteplerine muallimeler vyetistirmek {zere agilan
Darilmuallimat dahi mekatibi aliyeden ma’duddur.

Maarifi Umumiye Nizamnamesi Dersaadet’te hikmet ve edebiyat ve ilmi hukuk ve
ulumu tabiiye ve riyaziyenin talimine mahsus lic subeden ibaret bir Dariilfunun tesis olunacagi
mu’lindir. Bu Darilfinun tarafi devletden mensup bir nazirin ve sube mudirlerinden
murekkeb Darilfinun meclisinin tahti idaresinde olacak ve her sube dahi muallimlerin kendi
iclerinden intihab eyledikleri mudir ve katib ve muallimin heyeti vasitasiyla idare edilecektir.
Darilfiinun talebesi mektebe bila-imtihan alinip zaman kayitlarinda yarimsar lira ve (i¢c ayda
bir derslere devam eylediklerini mibeyyin muallimlerden aldiklari tasdiknameleri bi-l-irae
tecdid kayd ettirdikleri zaman birer ¢aryek lira ve her terfi’ sinif ediste ikiser lira harag alinacak
ve Darilfinunun muddeti tahsiliyesi dort sene olup ¢ sene tahsil edenler mezuniyet riiusu ve
dordiinci sene tahsil ikmal eyliyenlere dahi miderris riiusu verilecek idi.

Isbu nizama tevfikan vaktiyle Dariilfiinun-u Osmani namiyla bir mekteb acilmissa da (¢
subeye taksim edildigi gibi talebenin iktidari kafi olmadigi cihetle ulumu tabiiye ve riyaziye
mukaddematindan baska bir seyi tedris edilememis ve bu mekteb de cok devam etmemistir.

isbu Dariilfiinunun tatilinden bir miiddet sonra maarif nezareti idaresinde ve mektebi
sultani dahilinde bir hukuk mektebi kiisad edilerek lisansiye ve doktor sehadetnameleri
vermek Uzere dort sene middet tahsiliye tayin olunmus ve bu mektebde ¢ok vakit devam
etmeyip kapandigindan hem memurini adliyeye miinsae olmak ve hem de deavi vekilleri
yetismek Uizere Darilfinun hukuk subesi makamina kaim olarak Mektebi Hukuk tesis
edilmistir. Mektebi Hukuk mezunlarinin tahsillerinden maddeten istifadelerini temin eylemek
Uzere “Mektebin tarih kiisadindan (i¢ sene sonra yedinde mektep sehadetnamesi olmayanlar
mehakim ibtidaiyye memuriyetlerinde istihdam olunmayacagl ve mektebden neset etmis
olmadikca hi¢ kimseye dava vekaleti icin ruhsatname verilmeyecegi” mekteb nizam
mahsusunun otuz besinci maddesinde miinderi¢ oldugu gibi mekteb mezunlarinin mehakimi
nizamiyede bir sene aza milazimliginda bulunduktan sonra mehakimi ibtidaiyye azaliginda
bulunmaya kesb istihkak edecekleri ve hidemati adliyede bi-t-tedric terakkiyata nail olacaklari
ve dava vekaleti etmek isteyenlerin dahi samiinden olarak mehakimi nizamiyeye bir sene
devamdan sonra ruhsatname alacaklari ve sehedatname alamayip yalniz iclincii sene imtihani
tasdiknamesi hamilen cikanlarin mehakimi nizamiye umur tahririyesinde ve sirasiyla
mimeyyizlikte istihdam edilecekleri nizamnamenin fasli ahirinde beyan edilmistir. Muahharen
mektebi hukuk mezunlarindan ale-l-a’la ve a’la derecesinde sehadetname alanlarin tasra
mehakim riyasetleriyle Dersaadet bidayet azaliklarinda ve miiddei-i umumi muavinliklerinde
ve kafi derecesinde sehadetname alanlarin dahi mistantikliklarda istihdamlari usul ittihaz
edilip mekteb miiddet tahsiliyesi de dort seneye iblag olunmus ve memurin adliyenin
imtihaniyla terakkiyatinin bir heyet-i imtihaniyeye havalesi ve bazi mistahdeminin sinif

Turkish History Education Journal, October 2021, 10(2), 65-101




Ibrahim Hakk:

hikkama terfii ve deavide vekaletin serbestligi mektebi hukuk nizaminca bazi tadilati fiiliyeyi
inta¢ eylemistir.

Cllusu hiimayun hazreti padisahiyi miteakib memurin miulkiye yetistirmek lizere tahti
himaye-i hazreti zillullahide olarak tesis buyurulan mektebi milkiyenin idadi siniflari idadi ve
sultani mekatibi envaindan olup miintehi siniflari dahi mekatibi aliyeden ma’duddur. isbu
mektebin idare-i dahiliyesi ve dersleri tesisinden beri tebeddilata ugradigi gibi talebenin
istihdami hakkindaki ahkami da hayli degismistir. Mektebi Miilkiye nizamname-i esasiyesinin
onuncu maddesi “isbu nizamnamenin ilani tarihinden itibaren hiikimet umur idarenin her
sube ve tabakasina lazim olan memurlari bir nisbet muayeneye tatbiken Mektebi Miilkiye’den
ikmal tahsil ve sehadetname ahzi ile gikan talebeden yetistirmeye karar vermisdir” kaidesini
vaz’' ve badema miceddiden veyahut miinhal olarak acgilacak hidematdan nisfinin mekteplilere
ve nisfinin kudemayr memurin ve ketebeye verilmesi usullinii tayin eyleyip on birinci madde
dahi mektep talebesine mahre¢ olacak memuriyetleri kaza kaimakamliklari ve devair-i
merkeziye-i hiikimet ile ile vilayat merkezleri aklaminin riyasetleri ve kalem riyasetine muadil
sair memuriyetler ve surayi devlet muilazimliklari ve sefaret kitabetleri ve sehbenderlikler
olmak lzere tayin eylemisse de bu maddenin muhafaza-i ahkami kabul olamayip tahavvilat
glina giinden sonra kaza kaimakamlari hakkinda evvelce goriilen usul ittihaz edilmis ve hidmati
saireye tayinleri dahi memurin saire yolunda icra edilmekde bulunmustur.

Memaliki mitemeddinede Darilfiinun subelerinin en mihimlerinden biri tip
mektepleri olup bizde hayli vakitden beri askeri mektebi tibbiyesinden baska flinun tibbiye
tahsiline mahsus mahal yok iken muahharan miilkiye tabipleri yetistirmek lzere bir mektep
acilmis ve bu mektebde miilkiye icracilari icin mahsus siniflarda teskil edilmistir. isbu mekteb
nehari olup sehadetname alanlar liva ve belde tebabet ve eczaciliklarinda istihdam edilirler ve
sureti istihdam ve terakkileri fasli mahsusunda goriilecek tebabeti belediye nizamnamesiyle
muayyendir. Miulkiye baytarlari i¢cin ayrica mektep olmadigindan bunlarin askeri tibbiye
mektebinde agilan baytar siniflarindaki asker baytarlariile birlikte tahsil eylemeleri tahti karara
alinmigstir.

isbu mekatibi aliyeden baska malumati mahsusa erbabindan ve sanat ve marifet
ashabindan adamlar yetistirmek lzere bazi mekatib daha acgiimistir. Bu mekteplerden bir
takimlari bazi sunuf memurine mahsus olub mesela orman ve maadin mihendisleri yetismek
Uzere orman idaresine merbut olarak orman ve maadin mektebi tesis edilmisti tarik ve maabir
miihendislerine miinsae olmak Uzere vaktiyle kadim mektebi hukuk gibi mektebi sultani
dahilinde ve maarif nezareti idaresinde bir tarik ve meabir mektebi acilip muahharen
kapatildigindan onun yerine kaim olmak (izere mekatibi askeriye nezaretine merbut
Mihendishane-i Berri Himayun dahilinde hendese-i miilkiye siniflari teskil edilip isbu siniflar
sakirdaninin bi’aynihi sunufu askeriye talebesi gibi ikmal middet tahsiliye eylemeleri ve
sehadetname aldiktan sonra riitbe-i salise ile liclinci sinif miihendisligine tayin edilmeleri ve
peyderpey terfi’ memuriyet eylemeleri takarriir etmistir. isbu hendese-i miilkiye siniflar
tertibi Gzere Mekteb-i Finun-u Bahriye derununda olarak milkiye kaptanlari icin leyli bir
mekteb acilmis ve buradan yetisecek sakirdanin idare-i mahsusa ve Sirketi Hayriye ve liman
idarelerinde yazicilik ve muahharan kapudanlik veya liman riyaseti gibi hidmetlerle istihdam
edilmeleri ve ifayl hidmetle tecriibeleri arttikca tedricen bila-imtihan birinci sinif kaputanlhk
derecesine kadar sehadetname alarak o vakit Osmanli kumpanya vapurlari ve hatta Nezareti
Bahriye Nakliye Sefaini kapudanliklarinda istihdam edilmeleri kararlastiriimis ve mevcud
kapudanlarin mehma-emken ikmal malumat eylemeleri igin Dersaadet’te de bir nehari
kapudan mektebi agilmistir. Memaliki Sahane’nin bazi iskelelerinde dahi leyli kapudan mektebi
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programi (izere tedris edilebilecek mektepler kiisadi mukarrerdir. Sahib malumat ciftgi
yetistirmek lzere Halkal Ciftligi'nde agilan Ziraat Tatbikat Mektebi ve yine bu yolda bir iki
vilayetde numune iftliklere ve ziraat mektepleri ve resim ve oymacilik ve mimarlik ve
heykeltiraslik tedris edilmek lizere tesis edilen Sanayi Nefise Mektebi hep malumati mahsusa
erbabindan adam yetistirmek Uzere acilan miessesati ilmiyedendirler.

Etfali fukaraya harf ve sanayi muhtelife talim edilmek lizere Dersaadet’de bir mektebi
sanayi ve kizlara mahsus olarak dahi Kiz Sanayi Mektebi acildigi gibi vilayatda dahi Dersaadet
mektebi sanayi tertibi lizere i1slahhaneler acilmasina bir vakit karar verilerek bazi vilayatda
icabi icra kilinmistir.

Serbesti-i Tedris ve Mekatibi Hususiye

Herkesin haiz oldugu ilim ve marifetden sairlerini dahi mustefid eylemekte serbest
bulunmasindan ibaret olan serbesti-i tedris maddesi ehemmiyeti gayri minkir olan hukuku
esasiyeden olub memaliki mitemeddinenin kaffesinde esasen kabul ve tasdik edilmis ve
mamafih tedris bahanesiyle maksad devlete muhalif ahval ika’ edilememesi icin her yerde de
tahdidat minasebe ile bu keyfiyet tahti intizama alinmisdir. Serbesti-i tedris (Liberté
d’enseignement) hakkinda memaliki seniyye miiliikanede cari olan ahkami esasiye su ifadati
kanuniye ile muayyendir: “ Emri tedris serbesttir muayyen olan kanuna tabiiyet sartiyla.”, “Her
Osmanli umumi ve hususi tedrise mazundur.”, “Bilcimle mektepler devletin tahti
nezaretindedir.”, “Tebaa-i Osmaniyenin terbiyesi bir siyak ve intizam lzere olmak icin iktiza
eden esbaba tesebbis olunacak ve mileli muhtelifenin umuru itikadiyelerine miteallik olan
usul talimiyeye halel getirilmeyecektir.”

isbu ahkami kanuniye emri tedrisin serbestisini ilan eylemis ve bu babda Maarifi
Umumiye Nizamnamesi teminati kafiyeyi havi bulunmustur. Hikiimeti seniyye her cemaatin
i'tikadati mezhebiyesine dair usulii talimiyesine halel getiriimeyecegini temin eylemekle
beraber umum tebaanin talim ve terbiyesi bir siyak lizere ve icabat sadakat ve siyasete muvafik
vecihle olmasi icin dahi tahdidati lazimeyi nizamati mevcude ile vaz’ eylemistir. Evvela sureti
hususiyede tedris arzusunda bulunanlarin devletten ruhsati resmiye almalari ve istihsal
mezuniyet icin dahi tedris edecek muallimlerin maarif nezaretince veyahut tasra maarif
idarelerince musaddik sehadetnameler ibraziyla kifayet ve ehliyetlerini gdstermelerini ve
bundan baska tedrisati vakianin ahlak ve adabi umumiyeye ve politikaya mugayir olmamasi
icin dahi ders cetvelleri ve kitaplarinin maarif nezareti ve idarelerince bittedkik tasdiki
usuldendir ve hususi tedris edeceklerin mekatibin sureti idare ve zabitasi hakkindaki ahkami
nizamiyeye mitabaat ve muamelati darbiyeden ve na-seza elfaz istimalinden micanebet
eylemeleri lazimedendir. Mekatibi hususiyede ahkami nizamiyeye riayet olunub olunmadigini
teftise devletin hakki olup bu teftis ve nezareti maarif idareleri canibinden ifa edilir. Memalik
Osmaniye’de emri tahsil ¢ dereceye miinkasim olub serbesti-i tedris Ucline dahi samil
bulunmaktadir.

Tedris hususundaki serbesti tederris hususunda caiz goriilememistir ¢iinkii devlet
ulum ve maarifin intisarina sa’y olup herkesi tahsile tesvik ve tergib edecegi ve ilm ile cehl
arasinda kimseye tahyir edemeyecegi cihetle derece-i ibtidaiyede olan tahsilin mecburiyeti
ekser memalikte kabul edilmis ve feramini seniyenin “Osmanl efradinin kaffesince tahsili
maarifin birinci mertebesi mecburi olacak ve bunun derecati teferruati nizami mahsus ile tayin
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kihnacaktir.” Hikm{ ile saltanati seniyyede usul mecburiyeti vaz’ edilmistir ki tafsilati balada
goralda.*

4 Maarifi Umumiye Nizamnamesi'nin imtihanlar ve muallimine dair fasli ahkami her ne kadar mevki’ icraya vaz’
olunamamigsa da ahkami mezkurenin dahi burada zikr ve beyani faideden gayr hali gorilmustir:

Maarifi Umumiye Nizamnamesi her mektebin sinif imtihanlariyla sehadetname ahzina istihkak
kazandiran hurug imtihanlarindan baska miilazemet ve mezuniyet ve minhilik riiuslariyla miteayyin (ic mertebe-
i tahsiliye tayin eylemis ve bunlar hakkinda ahkami mahsusa vaz’ etmistir soyleki: Her sene-i tedrisiyenin
hitaminda Dersaadet’'te meclis maarif daire-i ilmiyesi ve tasralarda maarif meclisleri ¢ heyeti imtihaniyeye
taksim olunup birincisi milazemet ve ikincisi mezuniyet ve lglinctsi munhilik imtihanlarini icra eder. Ve icabina
gore muhakkik ve mufettisler ve mekatibi idadiye ve aliye muallimleri ve miinhilik riGusunu hamil birkag zat dahi
bu heyetlere idhal edilir. Mekatibi idadiyede ikmal tahsil edenler sehadetnamelerini maarif idarelerine ibraz
eyledikten sonra edebiyat ve hukuk ve ulum kisimlarinin miilazemet imtihanina kabul olunur ve imtihani
verenlere balasi tugrall bir sehadetname verilir bu sehadetnameyi hamil olanlar mekatibi aliye ve
Dartlmuallimine bila-imtihan kabul olunacaklari gibi tahsilde mensub olduklari kisma goére aklam ve hidemati
devletde istihdam olunurlar ve miilazemet riusunu hamil olmayanlar birinci derecede bile bir hususi mekteb
kiisad ve idaresine mezun degildirler.

Mezuniyet riiusu mekatibi sultaniye kismi alisi sehadetnamesini veya milazemet riiusunu hamil olubda
bila-imtihan isbati liyakat edenler yahud Darilfiinunun Uglincu sinifindan Dartlmuallimini Sultaniye’nin ikinci
senesinden ba-sehadetname ¢ikanlara verilir. Ve bunu hamil olanlar umuru mihimme-i milkiyede ve mehakim
ve mecalisi nizamiyede istihdam ounmak salahiyetine malikdirler ve mekatibi idadiye ve sultaniyeye muallim
olabilirler. Dariilmuallimini Sulltaniye ve Darilfununda vesair mekatibi aliyede ikmal tahsil edenlerin mintehilik
imtihanlari mekteplerinde sifahen ve tahriren icra olunup oradan verilecek sehadetname tzerine Meclisi Kebiri
Maarif’den riusu ita kilinir ve bu riiusu hamil olanlar umuru mihimme-i milkiyede ve daire-i ilmiye azaliginda ve
mekatibi sultaniye ve aliye muallimlik ve midirliiklerinde istihdam olunurlar isbu imtihanlarda sual olunacak
derslerin tayini maarif idarelerine ait olup imtihanin sureti icrasi ve heyeti imtihaniyenin ne vecihle rey verecekleri
nizamnamede beyan olunmustur. Nizamnamenin isbu meratibi tahsiliye hakkindaki ahkami dahi fiillen metruk
kalip mekatibde verilen sehadetnamelerden baska bu gibi umumi imtihanlar teskil edilmemistir.

Nizamnamede tayin edilen tertibe gére maarif memurlarinin derecati ber-veh-i atidir evvela mekatibi
sibyaniye muallimlikleri saniyen riisdiye muallim sani ve muallim evvellikleri salisen idadi muallim sani ve muallim
evvellikleri ve sultaniye kismi alisi muallim sanilikleri rabian sultani muallim evvellikleri ve mekatibi aliye
muallimlikleri hamisen muhakkiklik ve meclisi maarif azaligi ve mekatibi sultaniye ve aliye mudrliikleri. isbu
memuriyetlerden birinci derecesi i¢in Darlilmuallimin Sibyan sehadetnamesi ve ona muadil imtihan ikinci derece
icin Darlilmuallimini Risdiye veya miilazemet sehadetnamesi iiciincii derece igin Dariilmuallimini idadiye veya
mezuniyet sehadetnameleri doérdiincii ve besinci dereceler icin de mintehilik riusu lazim olub memurin
muteakiben isbu derecati tahsiliyeyi kazanmak sartiyla en kiigcik muallimliklerden biyik maarif memuriyetlerine
kadar terfi’ edilirler ve her halde Darllmuallimin sehadetnamelileri rlius ashabina ve bunlarda haricden imtihanla
tayin edileceklere mireccih tutulurlar. Nizamnamenin tayin ettigi mekatibi umumiye ac¢ilmamis ve umumi
imtihanlar tertib kilinmamis oldugundan muallimlerin nasb ve tayini hakkindaki ahkami nizamiyede fiilen metrik
kalmistir. Bu hususda elyevm bir dereceye kadar misabakat usulii cari bulunmaktadir.

Cemiyati ilmiye teskili icin nizamnamede ahkami mahsusa bulunmadigi gibi muahharan Dersaadet
mekatibi sibyaniyesine nezaret icin ahalice teskili nizami mahsus ile kararlastirilan mecalisi tedrisiye de teskil
etmemis ve Sanayi-i Nefise miidirinin riyasetinde olarak bila-ictima resim vesaire sergileri tertib edecegi Sanayi-
i Nefise Mektebi nizaminda miinderic bulunan cemiyet dahi toplanmamustir.
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Maarif-i umumiyye (sadelestirilmis metin)

Maarif idaresi

Maarif-i umumiyeye dair Osmanli llkesinde gecerli olan diizenleme 24
Cemaziyelevvel(1 Eylil 1869 Maarif-i Umumiye Nizamnamesi) tarihinde yayinlanmistir.
Bununla birlikte zikredilen diizenlemenin bazi hikimleri yurirlige konulamadigindan onun
hikimleriyle hazir maarif teskilati arasinda fark mevcut oldugundan maarif idaresinin simdiki
gorinisu asagida zikredilmesi minasip gorulur.> Maarif Nezareti mektubi ve muhasebe ve
evrak odalarindan baska iki meclis ile dort muduriyeti icermektedir. Meclislerden birisi Meclis-
i Kebir-i Maariftir ki nezaretin idare islerine ve satin alma ve harcamalara ve mekteplerin tedris
isleriyle muallimlerin segilmesine ve gelir ve masraflarin teftisine memurdur. Digeri ise basim
ve nesri istenen eserlerin basilmadan dnce muayenesine memur olan Teftis Enclimeni ve
Muayenedir. Bazi nezaret memurlarindan olusarak ve nezaretin baskanhg altinda tesekkal
eden Eser Tedkik Heyeti de Teftis Encimeninden gecen eserleri ikinci derecede tedkik ve
muayene eder.

Mdddriyetler, ibtidai mektepler ve riisdiye mektepleri ve idadi mektepleri ve yabanci
ve gayrimuslim idarelerinden olusup bu idareler isimlerinin isaret eyledigi cihetle mektep

5> Nizamname iki biiylik daireye ayrilan bir Meclis-i Kebir-i Maarif teskil etmisti. Bu idarelerin birincisi iImiye Dairesi
olup her biri bir yabanci lisan bilen ve mutlaka bir ilim ve fenne ihtisasi olmak sartiyla bir reis ve sekiz nefer vazifeli
azadan ve yabanci maarif erbabindan tayin olunacak harici aza ile Yiiksek mektepler miidiir ve amirleri benzeri
goniilli azalardan olusacak ve mektep ders programlarina nezaret ve gerektigi zaman Avrupa lniversiteleri ve
maarif idareleriyle haberlesme ve mektep ve umumi maarife gerekli olan eserleri telif ve tercime etmek ve
ettirmek ve devletge tahsis olunan meblagl yazar ve tercimanlara mikafat olmak lizere dagitmak vazifesiyle
gorevli olacak idi. idare dairesi ise bir reis ve yarisi Miisliiman ve diger yarisi gayrimislim olarak iki muavin ve dort
muhakkik ve lgte biri gayrimislim alti azadan ve bir bas katipten ibaret olup umuma ait mektep ve kitliphane
ve miize ve matbaalara ve muallimlerin gérevlendiriimesine ve hususi davalarina dair maddeleri gérmek ve
maarif memurlarinin vazifelerine dair sorgularini icra ve Maarif Nizamnamesi’yle tayin olunmus ceza hiikimlerini
tayin eylemek ve ilmi tesisatin ¢ogalma vasitalarini maarif idare nizamlarini istanbul ve istanbul’a bagli maarif
bltgesini miizakere ederek umumi heyete arz etmek vazifeleriyle gérevli bulunacak idi. Tahrirat ve muhasebe
kalemleri ve maarif veznesi dogrudan dogruya bu meclislerin idaresi altinda olup maarif dairesinin nezareti
umumiyesini haiz olan Maarif Naziri, Maarif Meclisi’nin iki dairesi ileri gelenleriyle Surayi Devlet ve Divani Ahkami
Adliye azasindan ve ilmiye meslegiyle ve askeriye ricalinden ikiser zat ile muhtelif cemaatlerin birer ruhani
reisinden ibaret olarak senede iki defa toplanan Maarif Meclisi Umumiyesi’nin reisligi sifatina dahi sahip olacakti.

Nizamnamenin geregince vilayetlerde Meclis-i Kebir-i Maarif'in birer subesi olmak Uzere gorevli
muhakkik ve muavinler ile gorevli olmayan ve memleketin ileri gelenlerine mensup Misliman ve gayrimislim
azadan olusan birer maarif meclisi bulunacak ve bu meclisin reisligi gérevi Padisah emrine sahip bir maarif
mudariine havale edilecek ve livalarda dahi gorevli mislim ve gayrimislim ikiser mifettis tayin edilecektir. Bu
maarif meclisleri maarif nizamlarinin vilayetce icrasina ve mektep ve miize ve matbaa vesairenin teftisine ve
maarif tahsisatinin sarf edilmesine memur olup her sene vilayetin maarifce ilerlemesi ve ihtiyaglarina dair bir
rapor tanzim ederek Maarif Meclis-i Kebiri’ne ve bir suretini de vilayetler umumi meclislerine arz edecektir.

Maarif idareleri gelirlerine gelince: Maarif-i Umumiye Nizamnamesi’nde maarif idaresinin gelirleri devlet
tahsisatindan ve ahalinin verecekleri senevi yardimlardan ve vakif tahsisati ve gesitli yardimlardan ve Sultaniye
Mektebi ve yiiksek okul talebesinden alinan iicretlerden ve nakti cezalardan ibaret oldugu ve istanbul maarif
bltgesi her sene Meclis-i Kebir-i Maariften tanzim ile Surayi Devlet’e ve vilayetler maarif biitceleri dahi vilayet
maarif meclislerinde tanzim ve vilayet meclis umumiyesince tasdikle keza Surayi Devlet’e gonderilip usulen
Padisahtan gelecek emir (izerine zikredilen bitcenin masraflarini kapatmak icin tahsisatdan baska icap eden
meblag maarif yardimi olarak ahaliye dagitilarak belediye daireleri vasitasiyla tahsil edilecegi ve Hazine ve ahali
taraflarindan verilecek yardim islam ve gayrimislim ahali riistiyelerine ayri ayri dagitilip fakat yiiksek mekteplerle
Sultani ve idadi mektepler karisik olmakla onlarin masraflari dogruca idareten bir neticeye baglanacagi ve
harcamalarin maarif meclisi vasitasiyla diizenli olarak icra edilecegi ve kdylerdeki sibyan mektepleri muallimlerine
yeter derecede maas verilerek bunlarin masraflari icabina gore koy ahalisine dagitilarak tahsil olunacagi beyan
olunmaktadir.
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derecelerinin idare isleri teftisine memurdurlar. Matbaa-i Amire Mudiriyeti de Maarif
Nezareti'ne baghdir.

Her vilayetde bir maarif midird olup vilayet maarif idarelerinin katipleri ve
muhasebecileri ve veznedarlari ve lizumu miktar memurlari bulunur ve esraf ve memleketin
ileri gelenleri olmak tGizere mudurin bildirmesiyle mahalli hiikiimet tarafindan tayin olunan ve
memuriyetleri gonilli olan azayl maarif miduariniin baskanhigi altinda meclisi toplarlar. Liva
ve kaza merkezlerinde dahi bazen idadiye ve riistiye mektepleri midirlerinin bazen ileri
gelenlerinden birinin reisliginde olmak ve sirayla vilayetin maarif idaresiyle haberlesmek tizere
benzer suretde maarif meclisi vardir.

Buglin maarif gelirleri devlete verilen ve talebeden alinan lcretlerden ve bazi
mekteplerin vakif gelirlerinden ve gesitli yardimlardan baska iki miihim subeyi dahi kapsar. ilk
olarak her nerede mirascilari tikenmis ve harap olmus ve hicbir cihetce faydasi ve lizumu
kalmamis, izi kalmamis vakif varsa bunlarin maarif idaresine gelir getirmek Uzere alinmasi
padisah emriyle usul kabul edilmis ve Osmanl Ulkesinde izi kalmamis vakiflarin ¢okluguna
nazaran bu padisah emri ylice hiikmiiniin noksansiz yerine getirilmesinin maarifin ilerlemesini
kolaylastirmaya killiyen sebep olacagi stiphesizdir. Evvelce maarif yardim hissesi olmak tizere
tarimdan ¢ift basina ve tardedilmisten baska bir miktar seyi alinmakta olup daha sonra bin (¢
ylz sene-i maliyesinden itibaren lagv olunarak maarif yardimi ile tarimdan menafi sandiklari
yardimi olarak alinan asarin onda biri vergisi birlestirilerek asarin yedi ve dortte bir nispetinde
fazlasi alinip bunun tg¢te biri menafi sandiklarina eskiden oldugu gibi verilmesi ve U¢gte bir dahi
maarif idaresine gelir getirmesi Padisah emriyle kaide kabul edilmis ve isbu Ug¢te bir umum
asarin ylzde altisi nisbetinde olup emlak ve arazi vergisine dahi maarif yardimi olarak ylzde
bes zam edilmistir. Maarif muhasebe memurlarinin vilayetler mal memurlariyla birlikte
bulunarak maarif varidat hissesini dogrudan dogruya tahsil eylemeleri dahi en son nezaretge
usul kabul edilmistir.

Sibyan ve Riisdiye Mektepleri

Maarif-i Umumiye Nizamnamesi geregince tahsil mertebeleri ¢ olup umum
mekteplerden sibyan ve riisdiye mektepleri birinci dereceyi ve idadi ve sultani mektepleri ikinci
dereceyi ve ileride bahsedilecek yiliksek mektepler dahi lglincli derece ve yilksek tahsile
mahsustur. Herbir kdy veya mahallenin birer sibyan mektebi ve bes yiiz haneden fazla bulunan
her kasabanin bir ristiye mektebi bulunmasi ve mislim ve gayrimislim ahali icin ayri sibyan
ve riistiye mektepleri acilmasi ve her kasabada yiiz haneden ziyade olan cemaatin kendisine
mahsus riistiye mektebi olmasi nizam hikmu geregidir.

Sibyan ve ristiye mekteplerinin miiddetleri dérder seneden toplam sekiz senedir.
Koyler ve mahallelerde icabina gore kiz sibyan mektebi dahi acilacagl veyahut erkek sibyan
mektebinde kizlara mahsus ayri mahal tahsis kilinacagi ve istanbul ile vilayetler merkezinde
her cemaat icin ayri ayr kiz ristiyeleri tesis edilecegi ve her bes yiiz haneli cemaatin bir kiz
risdiyesi olacagi dahi nizamnamede yer almaktadir.

Sibyan mekteplerinin masraflari kdoy ve mahalle cemaati tarafindan ve risdiye
mekteplerinin masraflari dahi maarif sandiklarindan karsilandigindan Osmanli (lkesinde
ilkogretim tahsili icin licret olmayip fakat idadi ve sultani mektepleriyle yiiksek mekteplerden
ve Ozellikle yatili olanlarindan bazi mertebe tahsil {icreti alinir.

ilkégretim tahsilinin zorunlulugu nizamnamede agikca beyan olunmustur. Tedris
maddesi mecburi veya istege bagl olmasi bir mihim mesele olup herkes evladini arzusu

Turkish History Education Journal, October 2021, 10(2), 65-101




Maarif-i umumiyye

miinasebetiyle terbiye etmek ve ettirmekte serbest olmak lazim gelecegini ve 6gretim
hususunda mecburiyetin uygun olmadigini iddia edenler de olmustur. Oyle olmakla beraber
hikimetin birinci vazifesi memleketin maddi ve manevi gelisimini temin edecek tedbirlerin
alinmasi olup evladini talim ve terbiyeye ehemmiyet vermeyen cabhilleri bu hususta serbest
birakmak uygun olmayacagindan ekser medeni mekteplerde tahsilin ilk derecesi mecburi ilan
olunmus ve idadi mektepleri ve yliksek mekteplerde tedris olunan ilimlerin bilgi ve zekaya ve
hususi bilgilere sahip olmak isteyenlere mahsus olmakla bunlar istege bagh birakilmigtir.
Maarifi Umumiye Nizamnamesi geregince erkekler igin altidan on ve kizlar igin yediden on bir
yasina kadar sibyan mekteplerinde tahsilini tamamlamak mecburi olup her mahalle ve kéyde
muhtarlar vasitasiyla 6gretim yasina gelen cocuklarin isimlerini iceren bir defter tanzim
edilerek sibyan mektebi muallimine verilecek ve muallim bunlardan mektebe devam
etmeyenleri muhtarlara bildirecektir. Cocuklarini mektebe géndermeyen velilere (i¢ defa
ihtarname gonderilip sonra iktidarlarina gore bes kurustan yiz kurusa kadar cezayi nakdiye
alinacak ve bu da kar etmezse cocuk zorla mektebe gonderilecektir. Bir cocugun sibyan
mektebine gitmeye mecbur edilmemesi icin tahsiline mani olacak medeni ve zihni hastaligi
bulundugu ve ebeveyni fakru zaruret iginde olup geg¢imini saglamak igin gcocuklarini
calistirmaktan baska careleri olmadigi anlasiilmasi ve ¢ift ve harman vakti ¢ocugun ziraat
isleriyle mesgul olmasi ve c¢ocugun hanesi mektepten yarim saatden ziyade mesafede
bulunmasi veya mektepte 6grenci kabul edecek yer olmamasi veyahut ¢ocugun hanesinde
vesair yerde tahsil eyledigini ispat etmesi lazimdir. Cicek ¢cikardigi veyahut asilandigi sabit
olmayan g¢ocuk sibyan mektebi ve daha biyik mekteplere kabul olunmaz.

Nizamname ¢ocuk ve 6grencilerin cezalandirilmasi hakkinda da hikiimler icermekte
olup ceza ve azarlama ve tenefflis zamani istirahatten mahrumiyet veyahut icabina goére
maarif meclisleri karariyla mektepten uzaklastirma derecesine kadar cezalar tertib edilmis ise
de el ve falaka ile dovmek gibi bedeni cezalar katiyyen yasaklanmistir ve bdyle cezalar icrasina
kalkisan muallimler siddetle mesuldiir.

Bugiin Osmanli tlkesinde sibyan ve riisdiye mektepleri cemaatlere mahsus olmakla her
gayrimislim cemaat kendi mekteplerini idare eyledigi gibi islam cemaati dahi kendi sibyan
mekteplerini maarif midir ve komisyonlarinin nezareti altinda olarak idare eylemekte ve
risdiye mekteplerinin idaresi ile gayrimislim cemaati mektebi riistiyesine tayin olunan Lisani
Osmani muallimlerinin maaslari maarif sandiklarina ait bulunmakta ve eseri kalmamis vakiflar
hasilati da islam iptidai mekteplerine sarf edilmektedir.

idadi ve Sultani Mektepleri

Nizamname mucibince bin haneden ziyade olan her kasabada gorilecek lizuma gore
bir idadi mektebi acihp masraflari maarif sandigindan karsilanacak ve bunlara islam ve
gayrimuslim ristiye sehadetnamesini sahip olanlar alinip tahsil miiddetleri dahi li¢c seneden
ibaret olacaktir. idadi mektepleri ticretsiz olup fakat istanbul’da vilayet merkezlerinde Sultani
Mektebi namiyla acilacak ikinci derecede idadi mektebinde talebeden tahsil Gcreti alinir ve
yalniz licret vermeye iktidari olmayan ve zeka ve yetenekleri hasebiyle istisna miisaadeye nail
olmasiicap eden talebeden mektep talebesinin ylizde bes nisbetinde miktari(Burs usulii Gzere)
Ucretsiz ve ylzde on nispetinde miktari dahi yarim ve Ucte bir lcretle kabul edilir.

Mekatibi Sultaniye Nizam Dairesinde iki sube olup yiiksek subesine idadi mektebi
sehadetnamelileri alinarak g sene tahsilden sonra bunlara ilimler ve edebiyattan miilazemet
ritbesi(stajyerlik) verilecek ve idadi subesinde dahi li¢ sene middetde idadi mektebi dersleri
gosterilecektir. isbu Nizamname hiikiimleri bir hayli miiddet icra olunamayip yalniz istanbul’da
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bir Sultani Mektebi aciimis ve bu mektep kiiglik idadi siniflari ilavesiyle hem ilk derece hem de
ikinci derece tahsilini igermisti. Daha sonra idadi mektebi derslerini iceren Mektebi Miilkiye
idadi Sinifi teskil olundugu gibi vilayet maarif idarelerinin teskili ile vilayetlerde dahi idadi
mektepleri tesisine baslanmis ve bunlarin birkagi yatili talebeyi de icererek bunlardan dahi
normal tahsil Gcreti alinmakta bulunmustur. Vilayet merkezlerinde agilan idadilerin programi
daha genis ve tahsil middeti de liva idadilerine Ustiin olup idadi mektebi bulunan mahallerde
riistiye sinifi dahi bunlarla karistirilmistir. idadiler karisik mekteplerden olarak masraflari yeni
maarif gelirlerinden karsilanir.

Vilayetler sibyan mekteplerine yeni usul (izere talime muktedir muallimler yetistirilmek
uzere ekser vilayetler ve livalar merkezlerinde masraflari merkez ve kazalar belediye
dairelerinden yardim suretiyle alinmak tzere Darilmualliminler ihdas edilerek hayli faydasi
gorilmustur.

Yiiksek Mektepler

Maarif-i Umumiye Nizamnamesi’'nde tayin edilen tertibe gore yliksek mektepler
Dartlmuallimin ve Dariilmuallimat ile flinun ve muhtelif sanayi mektepleridir.

Dariilmuallimin istanbul’da kurulup riisdiye ve idadiye ve sultani mekteplerine muallim
yetistirmek lizere g blylk subesi ve sibyan mektepleri muallimleri igin dahi tayin edilmis bir
kismi olacak ve riisdiye subesinde her cemaatin kendi lisani Gzere ilimler okutulacaktir.
Darilmuallimine risdiye ve idadi ve sultani mektepleri sehadetnamesine sahip olanlar kabul
edilip her 6grenci kendi derecesine gore yukarida zikredilen g subeden birine dahil olacak ve
risdiye subesinin tahsil middeti (¢ ve idadiye subesininki iki ve sultaniye subesininki Ug¢
seneden ibaret bulunacaktir. Bu subelerden sehadetname alanlar gerek daha biiyik sube
derslerine devamda ve gerek sehadetnameleri mucibince hak kazandiklari muallimlik
hizmetinde bulunmakta serbesttirler ve mektepte bulunduklari miiddetce subelerine gére
aylik seksen ve ylz ve yiz yirmi kurus maasla vazifelendirildiklerinden bes sene kendilerine
gosterilecek muallimliklerde bulunmaya mecbur olup bu middeti tamamlamazlarsa mektepte
aldiklari maaslar kendilerinden geri alinacagi gibi sehadetnamelerinin verdigi 6ncelikli
atanmadan da mahrum olmalari nizam hikimleri geregidir.

Ug seneden ibaret bir yiiksek Dariilmuallimin subesi olusturularak buradan ¢ikanlar
idadi mektebine tayin edilmektedir.

Darilmuallimin subeleri igin nizamnamede tayin edilen dersler iyi muallimler
yetistirmeye kafi olmadig gibi riisdiye kisminda muhtelif lisanlarda tedris icrasi dahi blyik
zorlugu cihetiyle mimkiin olamamis ve idadi ve sultani kisimlari ise hig teskil edilememistir.
Buglin mevcut Risdiye Darilmuallimini 6grencileri Maarif Nezareti’'nden gorevli olarak
medreselere devam eden talebe-i ulumdan alinmak ve bunlar da tahsille risdiye mektebi
basmuallimlik ve ikinci derece muallimliklerine tayin edilmek tizere bu usul kabul edilmistir.

Kiz sibyan ve risdiye mekteplerine muallimeler yetistirmek {zere acilan
Darilmuallimat dahi yliksek mekteplerden sayilir.

Maarif-i Umumiye Nizamnamesi istanbul’da Hikmet ve Edebiyat ve ilmi Hukuk ve
Ulumu Tabiiye ve Riyaziyenin talimine mahsus (¢ subeden ibaret bir Darilflinun tesis
olunacagini ilan etmistir. Bu Daridlfiinun devlet tarafindan mensup bir nazirin ve sube
muddurlerinden olusan Darilfinun meclisinin idaresi altinda olacak ve her sube dahi
muallimlerin kendi i¢lerinden sectikleri midir ve katip ve muallimin heyeti vasitasiyla idare
edilecektir. Dariilfinun talebesi mektebe imtihansiz alinip zaman kayitlarinda yarimsar lira ve
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U¢ ayda bir derslere devam eylediklerini beyan eden muallimlerden aldiklari tasdiknameleri
gostererek kayit yeniledikleri zaman birer dortte bir lira ve her sinif atladikta ikiser lira harag
alinacak ve Darilflinun tahsil middeti dort sene olup Ug¢ sene tahsil edenler mezuniyet riitbesi
ve dordlinci sene tahsil ikmal eyleyenlere dahi miiderris ritbesi verilecek idi.

isbu nizama uygun olarak vaktiyle Dariilfiinun-i Osmani namiyla bir mektep agilmissa
da Ug subeye taksim edildigi gibi talebenin iktidari kafi olmadigi cihetle Ulum-u Tabiiye(Tabii
Bilimler, Fen ilimleri) ve Riyaziye(Hesap ilmi, Matematik Bilgisi) baslangicindan baska bir sey
tedris edilememis ve bu mektep de cok devam etmemistir.

isbu Dariilfiinunun tatilinden bir miiddet sonra Maarif Nezareti idaresinde ve Mektebi
Sultani dahilinde bir Hukuk Mektebi olusturularak lisansiye ve doktor sehadetnameleri vermek
Uzere dort sene tahsil slresi tayin olunmus ve bu mektep de ¢ok vakit devam etmeyip
kapandigindan hem adliye memurlari ve hem de dava vekilleri(avukatlar) yetismek Ulzere
Darilfiinun Hukuk Subesi makaminin yerini tutacak Mektebi Hukuk tesis edilmistir. Mektebi
Hukuk mezunlarinin tahsillerinden maddeten istifadelerini temin eylemek lzere “Mektebin
kurulma tarihinden (i¢c sene sonra elinde mektep sehadetnamesi olmayanlar ibtidaiyye
Mahkemeleri memuriyetlerinde istihdam olunmayacagi ve mektebden ¢ikan olmadik¢a hig
kimseye dava vekaleti icin ruhsatname verilmeyecegi” mektep 6zel kanununun otuz besinci
maddesinde yer aldigi gibi mektep mezunlarinin Nizamiye Mahkemelerinde bir sene aza
milazimliginda bulunduktan sonra Ibtidaiyye Mahkemeleri azaliginda bulunmaya hak
kazanacaklari ve adliye hizmetinde yavas yavas ilerlemeye nail olacaklari ve dava vekaleti
etmek isteyenlerin dahi dinleyici olarak Nizamiye Mahkemesi’'ne bir sene devam ettikten
sonra ruhsatname alacaklari ve sehadetname alamayip yalnizca Uglincli sene imtihani
tasdiknamesi tasiyarak ¢ikanlarin Nizamiye Mahkemesi yazi islerinde ve sirasiyla katiplikte
istihdam edilecekleri Nizamnamenin son faslinda beyan edilmistir. Daha sonra Hukuk Mektebi
mezunlarindan c¢ok iyi ve iyi derecesinde sehadetname alanlarin tasra mahkeme reislikleriyle
istanbul ilk derece azaliklarinda ve savcilik muavinliklerinde ve kafi derecesinde sehadetname
alanlarin dahi sorgu hakimliklerinde istihdamlari usul kabul edilip mektep tahsil miiddeti de
dort seneye erismis ve adliye memurin imtihaniyla ilerlemenin bir imtihan heyetine havalesi
ve bazi mistahdeminin hakim sinifina terfii ve davalarda vekaletin serbestligi Hukuk Mektebi
nizaminca bazi fiili degismeleri ortaya ¢ikarmistir.

Sultanin cililusunu(tahta gecisini) muiteakip miulkiye memurlari yetistirmek {zere
Sultanin himayesi altinda olarak tesis buyrulan Milkiye Mektebi'nin idadi siniflari idadi ve
sultani mektepleri cesidinden olup son siniflari dahi yiiksek mekteplerden sayilir. isbu
mektebin dahili idaresi ve dersleri tesisinden beri degisikliklere ugradigi gibi talebenin
istihdami hakkindaki hiikimleri de hayli degismistir. Milkiye Mektebi Esas Nizamnamesi’'nin
onuncu maddesi: “isbu nizamnamenin ilani tarihinden itibaren hiikiimet idari islerin her sube
ve tabakasina lazim olan memurlari bir nispet muayeneye tatbik ederek Miilkiye
Mektebi'nden tahsilini tamamlayan ve sehadetname alarak ¢ikan talebeden yetistirmeye
karar vermistir” kaidesini koyup ondan sonra yeniden veyahut bos olarak acilacak
hizmetlerden yarisinin mekteplilere ve yarisinin eski memurin ve katiplere verilmesi usullini
tayin eyleyip on birinci madde dahi mektep talebesine cikacaklari memuriyetleri kaza
kaymakamliklari ve merkezi hiikiimet daireleri ile vilayetler merkezleri kalemlerinin reisligi ve
kalem reisligine esdeger sair memuriyetler ve Surayi Devlet milazimliklari ve sefaret
katiplikleri ve sehbenderlikler olmak Uzere tayin eylemisse de bu maddenin hikimleri
muhafazasi kabul olamayip degisim glina giinden sonra kaza kaymakamlari hakkinda evvelce
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gorulen usul kabul edilmis, vesair hizmetlere tayinleri dahi memurin saire yolunda icra
edilmektde bulunmustur.

Medeni Ulkelerde Darilfinun subelerinin en mihimlerinden biri tip mektepleri olup
bizde hayli vakitden beri askeri tip mektebinden baska tip ilmi tahsiline mahsus mahal yok iken
daha sonra miilkiye tabipleri yetistirmek tzere bir mektep agiimis ve bu mektepde miuilkiye
icracilari i¢in 6zel siniflar da teskil edilmistir. isbu mektep giindiizlii olup sehadetname alanlar
liva ve belde doktorluk ve eczaciliklarinda istihdam edilirler ve sureti istihdam ve ylkselmeleri
fasli buna ait gorilecek belediye doktorlugu nizamnamesiyle tayin edilmistir. Miulkiye
baytarlari icin ayrica mektep olmadigindan bunlarin askeri tip mektebinde acilan baytar
siniflarindaki asker baytarlar ile birlikte tahsil eylemeleri karar altina alinmistir.

isbu yiiksek mekteplerden baska hususi malumat erbabindan ve sanat ve marifet sahibi
olanlardan adamlar yetistirmek Uzere bazi mektepler daha acilmistir. Bu mekteplerden
birtakimlari bazi memur siniflarina mahsus olup mesela orman ve maden mihendisleri
yetistirmek Gzere orman idaresine bagli olarak Orman ve Maden Mektebi tesis edilmisti. Tarik
ve Maabir(yollar ve gegitler) mihendislerine 6zgli olmak (izere vaktiyle eski Hukuk Mektebi
gibi Sultani Mektebi dahilinde ve Maarif Nezareti idaresinde bir Tarik ve Maabir Mektebi acilip
daha sonra kapatildigindan onun yerine kaim olmak lizere Askeri Mektepler Nezareti’ne bagh
Muhendishane-i Berri Himayun dahilinde Miilkiye Hendese siniflari teskil edilip isbu siniflar
ogrencilerinin oldugu gibi askeri siniflar talebesi gibi tahsil middetlerini tamamlamalari ve
sehadetname aldiktan sonra Uglinci ritbe ile Gglnci sinif miihendisligine tayin edilmeleri ve
peyderpey terfi etmeleri kararlastirilmistir. isbu Miilkiye Hendesesi siniflari tertibi tzere
Mekteb-i Fiinun-u Bahriye icerisinde olarak miilkiye kaptanlariigin yatili bir mektep agilmis ve
buradan yetisecek 6grencilerin hususi idareler ve Sirket Hayriye ve Liman idarelerinde yazicilik
ve daha sonra kaptanlik veya liman reisligi gibi hizmetlerde istihdam edilmeleri ve hizmetlerini
ifayla tecribeleri arttikca derece derece imtihansiz birinci kaptanlik derecesine kadar
sehadetname alarak o vakit Osmanl kumpanya vapurlari ve hatta Bahriye Nezareti Nakliye
Sefaini(Nakliye Gemileri) kaptanliklarinda istihdam edilmeleri kararlastirilmis ve mevcut
kaptanlarin olabildigi kadar malumat edinmeleri icin istanbul’da bir giindiizlii Kaptan Mektebi
acllmistir. Osmanli llkesinin bazi iskelelerinde dahi yatili Kaptan Mektebi Programi lizere tedris
edilebilecek mektepler kurulmasi kararlastirilmistir. Malumat sahibi cift¢i yetistirmek Uzere
Halkah Ciftligi’'nde agilan Ziraat Tatbikat Mektebi ve yine bu yolda bir iki vilayetde numune
ciftlikleri ve ziraat mektepleri ve resim ve oymacilik ve mimarlik ve heykeltirashk tedris edilmek
Uzere tesis edilen Sanayi Nefise Mektebi hep hususi bilgiler erbabindan adam yetistirmek
Uzere acilan ilmi miiesseselerdendirler.

Fakir cocuklara tislub ve cesitli sanayi talim edilmek iizere istanbul’da bir sanayi
mektebi ve kizlara mahsus olarak dahi Kiz Sanayi Mektebi acildigi gibi vilayetlerde dahi istanbul
Sanayi Mektebi tertibi lizere sanat mektepleri acilmasina bir vakit karar verilerek bazi
vilayetlerde geregi yapilmistir.

Ogretim Serbestligi ve Ozel Mektepler

Herkesin sahip oldugu ilim ve irfandan digerlerini dahi istifade eylemekte serbest
bulunmasindan ibaret olan 6gretim serbestligi maddesi 6nemi inkar edilemez olan hukuku
esasiyeden olup medeni memleketlerin tamaminda esasen kabul ve tasdik edilmis ve oyle
olmakla beraber 06gretim bahanesiyle devlet maksadina muhalif ahval meydana
getirilememesi icin her yerde de miinasip sinirlamalarla bu durum intizam altina alinmistir.
Ogretim serbestisi(Liberté d’enseignement) hakkinda Osmanli iilkesinde gecerli olan esas
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hikiimler su kanun ifadesiyle tayin edilmistir: “Tayin olunan kanuna tabi olmak sartiyla
O0gretim serbesttir”, “Her Osmanli genel ve 6zel 6gretim yapmakta izinlidir”, “Bitin mektepler
devletin nezareti altindadir”, “Osmanli tebaasinin terbiyesi bir yol ve intizam lzere olmak igin
gereken sebeplere tesebbiis olunacak ve muhtelif milletlerin itikat islerine bagh olan talim

usulline zarar verilmeyecektir”.

isbu kanun hikiimleri 6gretim maddesinin serbestligini ilan eylemis ve bu babda
Maarifi Umumiye Nizamnamesi tabi olan teminati igermistir. Hikiimet her cemaatin mezhebi
inanclarina dair talim usulline zarar verilmeyecegini temin eylemekle beraber umum tebaanin
talim ve terbiyesi bir yol Gizere icab eden sadakat ve siyasete uygun olmasi igin dahi gerekli
sinirlamalari mevcut nizamlar ile tayin etmistir. Evvela hususi suretde 6gretim arzusunda
bulunanlarin devletten resmi ruhsat almalari ve elde edilecek mezuniyet i¢cin dahi 6gretim
yapacak muallimlerin Maarif Nezaretince veyahut tasra maarif idarecilerince tasdik edilen
sehadetnameler gosterilmesiyle kifayet ve ehliyetlerini gostermeleri ve bundan baska
vukubulan 6gretimin ahlak ve umumi adaba ve politikaya aykiri olmamasi icin dahi ders
cetvelleri ve kitaplarinin Maarif Nezareti ve idarelerince tedkik edilerek tasdiki usuldendir ve
O0zel Ogretim yapacaklarin mekteplerin sureti idare ve zabitasi hakkindaki Nizamiye
hikimlerine uymak ve uygulanan muamelatdan ve minasip olmayan sézler kullanilmasindan
sakinmalari lazimdir. Ozel mekteplerde Nizamiye hiikiimlerine riayet olunup olunmadigini
teftise devletin hakki olup bu teftis Maarif Nezaret idareleri tarafindan yerine getirilir. Osmanh
Ulkesinde tahsil hususu li¢ dereceye ayrilmis olup Ogretim serbestisi UGglini dahi igine
almaktadir.

Ogretim hususundaki serbesti ders alma hususunda caiz gériilememistir. Clinkii devlet
ulum ve maarifin yayilmasina gayret edip herkesi tahsile tesvik ve isteklendirecegi ve ilm ile
cehalet arasinda kimseye istedigini se¢mesini teklif edemeyecegi cihetle ilk derece tahsilin
mecburiyeti cogu llkede kabul edilmis ve ylce fermanlarin “Osmanl efradinin tamaminca
maarif tahsilinin birinci mertebesi mecburi olacak ve bunun dereceleri ayrintisi hususi nizam
ile tayin kilinacaktir”. Hikm Osmanli llkesinde mecburi usul kabul edilmistir ki ayrintisi
yukarida goruldi.®

@ Maarif-i Umumiye Nizamnamesi’nin imtihanlar ve muallimlere dair hiikiimleri her ne kadar yururlige

konulamamissa da zikredilen hiikiimlerin dahi burada ifade edilmesi faydasiz gérilmemistir.

Maarif-i Umumiye Nizamnamesi her mektebin sinif imtihanlariyla sehadetname almasina hak
kazandiran cikis imtihanlarindan baska milazemet ve mezuniyet ve minbhilik riitbeleriyle karar verilmis (g tahsil
mertebesi tayin eylemis ve bunlar hakkinda hususi hikiimler yirarlige koymustur. Soyleki: Her tedris senesinin
bitiminde istanbul’da Maarif Meclis Daire-i iimiyesi ve tasralarda maarif meclisleri ti¢ imtihan heyetine taksim
olunup birincisi miilazemet ve ikincisi mezuniyet ve li¢linclisii mlnhilik imtihanlarini icra eder ve icabina gore
muhakkik ve mifettisler ve idadi mektebi ve yliksek mektep muallimleri ve miinhilik ritbesini sahip birka¢ zat
dahi bu heyetlere dahil edilir. idadi mekteplerinde tahsillerini tamamlayanlar sehadetnamelerini maarif
idarelerine gosterdikten sonra edebiyat ve hukuk ve ulum kisimlarinin stajyerlik sinavina kabul olunur ve imtihani
verenlere st tarafi tugrali bir sehadetname verilir. Bu sehadetnameye sahip olanlar ylksek mektepler ve
Darilmuallimine imtihansiz kabul olunacaklari gibi tahsilde mensup olduklari kisma gére kalemlerde ve devlet
hizmetinde istihdam olunurlar ve stajyerlik riitbesine sahip olmayanlar birinci derecede bile bir hususi mektep
acma ve idaresine izinli degildirler.

Mezuniyet riitbesi, Sultaniye Mektebi yliksek kismi sehadetnamesini veya stajyerlik rlitbesini sahip olub
da imtihansiz liyakatini ispat edenler yahut Darilfiinun {glinci sinifindan Darilmuallimini Sultaniye’nin ikinci
senesinden sehadetname ile gikanlara verilir ve buna sahip olanlar mihim miilkiye islerinde ve mahkemeler ve
nizamiye meclislerinde istihdam olunmak selahiyetine sahiptirler ve idadi ve sultani mekteplerine muallim
olabilirler. Sultaniye Dartlmuallimini ve Darilflinun’da vesair yiksek mekteplerde tahsilini tamamlayanlarin
mezuniyet sinavlari mekteplerinde sozli ve yazili olarak icra olunup oradan verilecek sehadetname (izerine
Meclis-i Kebir-i Maariften riitbe verilir ve bu riitbeyi sahip olanlar miihim miilkiye islerinde ve ilmiye Dairesi
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azaliginda ve Sultaniye Mektebi ve yiiksek mektepler muallimligi ve midiirliiklerinde istihdam olunurlar. isbu
imtihanlarda sual olunacak derslerin tayini maarif idarelerine ait olup imtihanin sureti icrasi ve imtihan heyetinin
ne cihetde oy verecekleri Nizamnamede beyan olunmustur. Nizamnamenin isbu tahsil dereceleri hakkindaki
hiakimleri dahi fiilen terkedilmis kalip, mekteplerde verilen sehadetnamelerden baska bu gibi umumi imtihanlar
teskil edilmemistir.

Nizamnamede tayin edilen tertibe gére maarif memurlarinin dereceleri asagidaki gibidir. Evvela sibyan
mektepleri muallimlikleri, ikinci olarak riisdiye birinci ve ikinci derece muallimlikleri, Gigiinct olarak idadi birinci
ve ikinci derece muallimlikleri ve sultaniye ylksek kismi ikinci muallimlikleri, dérdiinct olarak sultani birinci
derece muallimlikleri ve yliksek mektepler muallimlikleri, besinci olarak muhakkiklik ve Meclisi Maarif azaligi ve
Sultaniye Mektebi ve yiiksek mektepler midirliikleri. isbu memuriyetlerden birinci derecesi i¢in Dariilmuallimin
Sibyan sehadetnamesi ve ona esdeger imtihan, ikinci derece igin Darllmuallimini Risdiye veya milazemet
sehadetnamesi Ugiincii derece icin Dariilmuallimini idadiye veya mezuniyet sehadetnameleri, dérdiincii ve
besinci dereceler icin de miintehilik(son derece) ritbesi lazim olub memurin miteakiben isbu tahsil derecesini
kazanmak sartiyla en kiigik muallimliklerden bliyik maarif memuriyetlerine kadar terfi edilirler ve her halde
Darllmuallimin sehadetnamelileri riitbe sahiplerine ve bunlarda haricden imtihanla tayin edilecekler yerine
tercih edilirler. Nizamnamenin tayin ettigi umumi mektepler acilmamis ve umumi imtihanlar tertib kilnmamis
oldugundan muallimlerin gérevlendirilmesi ve tayini hakkindaki nizamiye hikimleri de fiilen terk edilmistir. Bu
hususda bugiin bir dereceye kadar miisabaka usulii gecerli bulunmaktadir.

ilmiye cemiyetleri teskili icin Nizamnamede hususi hiikiimler bulunmadigi gibi daha sonra istanbul
sibyan mekteplerine nezaret igin ahalice teskili hususi nizam ile kararlastirilan tedris meclisleri de teskil etmemis
ve Sanayi-i Nefise midirinin baskanliginda toplanarak resim vesaire sergileri tertib edecegi Sanayi-i Nefise
Mektebi Nizami iginde yer alan cemiyet dahi toplanmamistir.
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