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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Abstract: Learner autonomy is the ability to take charge of one's own learning, have the capacity
for detachment, critical reflection, decision making, and independent action. There have been studies
conducted on learner autonomy at university level but not at the secondary school level. The present
mixed type research was aimed to explore secondary school EFL teachers' perceptions about what learner
autonomy is, and what their role in promoting learner autonomy, desirability and feasibility of learner
autonomy is. The participants were selected by purposive sampling method. A questionnaire and a
structured interview, which were designed by Al-Busaidi (2012) were adopted and implemented. The data
collected from the questionnaire was analyzed with SPSS software and the data collected through
structured interviews was exposed to qualitative thematic analyses. The results reveal that one of the
biggest challenges in implementing learner autonomy is students’ lack of motivation, interest, and
reluctance to take responsibility of their learning. It is also confirmed that there is a strong correlation
between the motivation and learner autonomy both of which trigger the development of each other.

Keywords: Learner autonomy, perceptions, feasibility, desirability, EFL teachers,

Cited in: Yasar, U. & Tiim, G. (2021). Secondary School EFL Teachers’ Perceptions on Learner Autonomy. The Journal
of Limitless Education and Research, 6(3), 316-336. DOI: 10.29250/sead.984213.

*This article is derived from Umit Yasar’s MA thesis entitled "Secondary School EFL Teachers’ Perceptions on Learner
Autonomy", conducted under the supervision of Giilden TUM.

*This study was presented as an oral presentation at the 5th International Limitless Education and Research
Symposium held on 17-20 June 2021.

First Author ORCID: 0000-0003-2037-2920

Second Author ORCID: 0000-0001-7790-0857



(\%zz# EFL Teachers’ Perceptions on Learner Autonomy
Umit YASAR, Giilden TUM

1. Introduction

Learner autonomy (LA) described as one’s taking responsibility of their own learning has
a positive impact on language efficiency (Little, 2004; Benson, 2001). LA is based on the notion
that each individual evaluates the input they take differently and constructs different outputs.
Therefore, they have their own needs; that is why they need to set their own goals, make their
own decisions, and asses themselves. According to this view, learning best occurs when learners
set their own goals, make their own decisions, which means that learners must have their own
autonomy in their learning process. Scholars in the field give different definitions for learner
autonomy. For instance, Holec (1981) defines learner autonomy as the ability to take charge of
one's own learning, whereas Little (1991) adds another dimension as the capacity for
detachment, critical reflection, decision making, and independent action. It is also accentuated

as a sense of being in control of one's own future (O'Donnell, 2013).

LA has many functions in language acquisition. For instance, it can solve the problem of
motivation for language learning as it means the intrinsic motivation to learners (Little, 2004) to
create efficient and effective language learners, depending on the level of their autonomy level.
In addition, it contributes to learners' communicative skills, not only in the classroom
environment but also in their academic and social life. According to Dickenson (1987), learner
autonomy is promoted for five reasons as of a) practical reasons, b) individual differences, c)
educational aims, d) motivation, and e) learning how to learn foreign languages, whereas
Coterall (1995) underlines three reasons, philosophical, pedagogical, and practical to promote
it. As afore-mentioned there appears a direct link between success and LA (Little, 1995). In this
success, teachers' primary role seems to include learners in decision making, goal setting, and
help them take responsibility of their learning. To Candy (1991), learner autonomy is not an
inborn talent; learners should gain learner autonomy as a skill to be taught, and it requires
practice. Therefore, it is the duty of teachers as a ‘moral duty’ (Shahsavari, 2014) to foster
autonomy as defined by Nunan (1997) in five steps: a) 'raising awareness' of learners, b)
'involving' them in selecting their goals, c) having them 'intervene' in to modify their goals
regarding the rising needs of their program, d) enabling them to ‘create’ their own learning
materials, and e) ‘transcendence’ to let them go beyond their roles as learners and participate
in the learning process as teachers, and share their experiences with other learners. In this
respect, promoting LA requires teachers to forgo some of their responsibilities, and includes

learners to take responsibility in goal setting, decision making, learning process, and allocating

317 The Journal of Limitless Education and Research, 6 (3), 316 - 336
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time for each goal and assessment. However, this does not make the teaching job easier, it
makes the process much tougher. Teachers encounter many problems in promoting LA in their
classes, such as learners' attitudes towards autonomy, curriculum, and teachers' own

perceptions about LA.

Ministry of National Education (MoNE) in Turkey went through for radical changes in the
curriculum in 2005 so as to realize the needs of 21st century skills on several perspectives, one
of which is evolving from teacher-centered approaches to the learner-centered ones. These
approaches require promoting LA in class. However, there are only few studies conducted on
how LA is perceived and promoted in class in Turkey. Dogan and Mirici (2017) found most of
EFL teachers were positively disposed to LA in theory, yet, they had negative attitudes toward
its practicality and feasibility in EFL classes. In the same vein, Inozu (2008) revealed that teachers
struggle to boost LA in their classes, but they seem to be unsuccessful. Little (1995) and Smith
(2000) put forward that teachers uneducated as autonomous instructors cannot foster LA in
class efficiently. A study by Ho and Crookal (1995) revealed that the cultural background of the
learners and teachers could prevent the promotion of LA. Teachers were also observed to
become reluctant to leave their authority. Al Asmari (2013) conducted a study on teachers'
perception for learner autonomy and the teachers revealed positive attitudes towards LA and
its functions; nevertheless, the teachers themselves did not possess decent training and
competence in this area. In the same vein, in the study by Yuzulia and Yusuf (2019), the teachers
were conscious enough to promote LA as teaching goals and believed it was essential for
students. However, they still faced some difficulties and problems in promoting autonomy, such
as low motivated students, monotonous teaching strategy and lack of facilities at school.
Aforementioned studies indicate the importance of the beliefs and perceptions of teachers in
boosting LA generally at universities. There is a consensus among researchers that LA is of vital
importance for efficient language learning, and they also share the idea that learner autonomy
needs to be promoted in classrooms (Dickenson, 1987; Rebenius, 2003). The key role in
promoting LA belongs to teachers; hence, what teachers perceive from learner autonomy and
how they believe it should be promoted in their classes is extremely important, however very
few studies were conducted about their perceptions. Therefore, the purpose of the study is to
explore the beliefs and perceptions of secondary school English Language teachers about learner

autonomy. In order to shed light on the issue, the research questions are framed as follows:

1. What are secondary school EFL teachers’ perceptions of learner autonomy?
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2. What are the secondary school EFL teachers’ perceptions of the contribution of

learner autonomy in L2 learning?

3. What are the secondary school EFL teachers’ perceptions on the feasibility and

desirability of learner autonomy?
2. Method

A mixed type of research design including quantitative and qualitative method was
applied to investigate English teachers’ perceptions on LA in secondary schools. According to
Creswell (2012), teachers' unconscious beliefs may not be stated in questionnaire responses,
and their answers to short-answer questionnaires may be impacted by the social desirability
factor. To minimize such risks and understand teachers' beliefs more thoroughly, both
qualitative and quantitative data were collected. The limitation of the study was curfew caused
by Covid19 pandemic, and the interviews applied to participants were realized via mobile phone

and e-mail rather than face-to-face.
2.1. Sampling and Participants

Sampling defined by as a small group from target population with whom a researcher
can study to obtain data plays a vital role in any study. The participants of the study are 43 EFL
teachers (28 Females; 15 Males) working at 29 secondary schools in the fall semester of the
2019-2020 Academic Year in Kozan province, Adana-Turkey. They were chosen by a purposive

sampling method in which demographic information is given in the following table.

Table 1.
Demographic Information about Participants
Variables f %
Gender Female 28 65.1
Male 15 34.9
Year of experience 1-5 4 7.0
6-10 20 46.5
11-15 13 30.2
16-20 4 9.3
21-25 1 2.3
Over 26 2 4.7
Age 20-30 24 57.8
31-40 13 30.2
41-50 4 9.3
50 and over 2 4.7

As presented in Table 1, 28 out of 43 participants were female (65.1%) and 15 of them
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were male (34,9%). Considering the teaching experience period, only four participants (one-to
five years) were found to have the least period of experience, whereas 20 participants had the
longer experience (six to ten years). In descending order, 13 participants (eleven to 15 years),
and four participants (16 to 20 years); merely one participant had worked for more than 21 years
and two participants worked more than 26 years. When their ages were taken into account, 24
(57.8%) of the participants were aged from 20 to 30 years old, 13 participants were aged of 31
to 40. In other words, 38 of the participants were between 20-40 years in range. Only four of
the participants were between 41 and 50 years old (%9.3) and the number of the participants
who were older than 50 years was only 2 participants with the 4.7% of the total. The majority of
the participants (41.9%) teach English for the 8th Graders, which is important stage of cognition
for these students as they get prepared for an extremely important exam for their education

career.
2.2. Data Collection Instruments

In this mixed research design, a questionnaire and a structured interview, both of which
were adapted from Borg and Al-Busaidi (2012), were utilized. The Learner Autonomy
Questionnaire includes five parts, the first part of which consists of 37 Likert-scale Items ranging
from 1 to 5 (1. Strongly Disagree, 2 Disagree, 3 Unsure, 4. Agree, 5 Strongly Agree) and is
designed to collect data about ten constructs which are technical, psychological, social, political
aspects of learner autonomy, the teacher’s role in developing learner autonomy, the application
of learner autonomy to different cultural contexts, age and learner autonomy, language success
and learner autonomy, the implications of learner autonomy for teaching. The second part
designed to examine the desirability and feasibility of learner autonomy in EFL classes included
two basic questions of what participants think about the desirability and feasibility of learner
involvement, and to what extent learners are actually involved in such decisions. The third part
had two open-ended questions to understand teachers' beliefs about their students' autonomy
level and to what extent they believe they promote LA in their classes. As for the reliability of
the questionnaire including 37 Items, a pilot study was conducted, and Cronbach's Alpha value
was found to be 87.3, which is considered as valid since over 60.0, which is accepted relevant

and clarified.

The interview contains seven main and eleven sub-questions to obtain deeper insights
into teachers’ perceptions on what LA is, what key characteristics of an autonomous learner are,

what the effect of LA on language success is, and how the participants developed their current
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views on LA. The fifth question focuses on the participants’ perception on the desirability and
feasibility of learner autonomy. The sixth question was designed to understand how the
participants feel about their students’ autonomy level. In the last question the participants were
asked whether they gave their students opportunities to develop LA. The semi-structured
interviews were conducted with instructor participants so as to shed light on the research

questions of this study.
2.3. Data Analyses

The quantitative data collected through the questionnaire was analyzed by using SPSS.
The qualitative data collected through structured interviews was subjected to qualitative
content analysis. The interviews were conducted through the e-mail and mobile phone due to
the curfew that the government imposed as a precaution to prevent coronavirus from
spreading. After this process, the steps of emergent coding method were employed. The data
was examined thoroughly, and keywords were identified, then these keywords were organized
in broader categories by the researcher. In order to enable reliability, this coding process was
conducted by an expert in the same field to reach consensus with the researcher and the
supervisor. As the study has a mixed type approach, the conclusions obtained from the

gualitative and quantitative studies were elaborated and accentuated to get a final conclusion.
3. Findings

The first research question aimed at deducing the EFL teachers' perceptions on LA in
classrooms. In order to get the answers for the quantitative data, the 43 participants were asked
to answer the questionnaire including 37 Items designed to explore teachers’ views about what
LA is, what the teachers’ role is in promoting LA, and its success on language learning, learner-
centered methods and LA relationship, technical, psychological and cultural aspects of LA, and
age and LA. Table 3 below indicates results of the Items (Items 29, 33, 11, 37, and 32) related to

the psychological perspective of LA.
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Table 2
Psychological Perspective of Learner Autonomy
Statement - 0 o -
w 2 g it o W o
C oo = o c ]
o ® © 7 - o L
s 2 A c oD S
» 0 (=) =) < n <
29 Learning how to learn is key to developing learner .0 .0 2.4 53.7 439
autonomy.
33 Motivated language learners are more likely to 0 4.9 0 36.6 58.5
develop learner autonomy than learners who are
not motivated.
11  Confident language learners are more likely to .0 2.4 7.3 48.8 415
develop autonomy than those who lack confidence.
37 To become autonomous, learners need to develop .0 4.9 4.9 56.1 34.1
the ability to evaluate their own learning.
32 The ability to monitor one’s learning is central to .0 14.6 22.0 415 22.0

learner autonomy.

As indicated in Table 2, 53.7% of the participants agreed with the Item 29 which states
that learning how to learn is a key point from the point of learner autonomy. The Item 33
revealed that 36.6% of the participants agreed and 58.5% of the participants agreed that the
possibility of motivated language learners’ developing autonomy is higher than unmotivated
learners. Regarding Item 11 which states that confident language learners are more likely to
develop autonomy than those who lack confidence, almost all of the participants think that
confident language learners develop LA more easily than those who lack confidence (48.8%
agree). The responds to the Item 37 indicate that the majority of the participants think that to
become autonomous, learners need to develop the ability to evaluate their own learning (56.1%
agree). When Item 32 is considered, most of the participants (41.5%) agree on the ability to
monitor one’s learning is central to LA and 22.0% of them strongly agree, 22.0% of them are
unsure about the statement, whereas 14.6% of them disagree with the statement. Table 4 below
indicates the results of teachers’ role in promoting LA through the Items (28, 35, 15, 8, 17, 24
and 18).
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Table 3.
Teachers’ Role in Promoting Learner Autonomy
Statement %,; g g o E
&5 & 5 < &<
28 Learner-centered classrooms provide ideal .0 2.4 49 585 241
conditions for developing learner autonomy.
35 The teacher has an important role to play in 0 12.2 9.8 51.2 26.8
supporting learner autonomy.
15 Learner autonomy cannot be promoted in 7.3 12.2 26.8 24.4 29.3
teacher-centered classrooms.
8 Learner autonomy means learning without a 7.3 171 29.3 31.7 14.6
teacher.
17 Learner autonomy implies a rejection of 4.9 14.6 24.4 36.6 19.5
traditional teacher-led ways of teaching.
24  Learner autonomy requires the learner to be 9.8 31.7 29.3 17.1 12.2
totally independent of the teacher.
18 Learner autonomy cannot develop without the 19.5 34.1 24.4 22.0 .0

help of the teacher.

Table 3 indicates that the majority of the participants agree (58.5% agree) with the Item
28 of learner-centered classrooms provide ideal conditions for developing learner autonomy.
Most of the participants also agree with the Item 35 related to teacher has an important role to
play in supporting learner autonomy. %51.2 of the participants agreed, whereas 9.8% of them

were unsure and 12.2% disagreed.

The Items 15, 8, and 17 appear to be relatively more homogeneous. The majority of the
participants (29.3%) strongly agreed with the statement of learner autonomy cannot be
promoted in teacher-centered classrooms; yet, 26.8% were still unsure, 12.2% disagreed, and
7.3% strongly disagreed with the statement. The Item 8 deduces that most of the participants
share the opinion that LA means learning without a teacher while 29.3% of the participants were
unsure, 17.1% disagree with the statement. The Item 17, stands for that LA implies a rejection
of traditional teacher-led ways of teaching differentiated. 24.4% of the participants were unsure,
while 36.6% agreed with the statement. The majority of the participants (31.7%) disagreed with
Item 24 which asserts that LA requires learner to be totally independent of the teacher. 9.8% of
the participants strongly disagreed with this statement while 29.3% of them were unsure. The
Item 18 stands for LA cannot develop without help of the teacher that the majority of the
participants disagree (34.1%), whereas 22.0% percent of the participants are agree. Table 4
displays the findings on teachers’ perception on LA in age, and cultural background reflected in

the Items (1, 10, 20, 13, and 23).
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Table 4
Age and Cultural Background
Statement
28 8 9 )
c o o 5 o c g
o @® © " - o o
s 2 4 c ) )
h B [a) = < nh <
1 Language learners of all ages can develop learner .0 12.2 9.8 63.4 14.6

autonomy.

10 Itis possible to promote learner autonomy with 2.4 14.6 7.3 53.7 22.0
both young language learners and with adults.

20 Learner autonomy is only possible with adult 26.8 36.6 19.5 146 24
learners.

13  Learner autonomy can be achieved by learners of .0 14.6 41.5 26.8 17.1
all cultural backgrounds.

23 Learner autonomy is a concept which is not 26.8 19.5 41.5 12.2 .0

suited to non-Western learners.

Table 4 indicates that all ages can develop LA (63.4% agree), and promoting LA with both

young language learners and adults is possible (53.7% agree). However, they were unsure about
the effect of cultural background on LA. While the majority of the participants (46.3% in total)
thought that LA was not a concept suited to non-western learners, 41.5% of them were still
unsure. Yet, 17.1% of them strongly agreed that LA could be achieved by learners of all cultural
backgrounds. Table 5 presents teachers’ perceptions on LA regarding the proficiency of the

learners through the Items (34, 26 and 9).

Table 5.
Learner Autonomy and Proficiency of the Learners
Statement
c ™ o0 5 g c g
o ® © n by o L
s 2 4 c op S
[ =] o =) < n <
26 Promoting autonomy is easier with beginning 4.9 19.5 19.5 43.9 12.2
language learners than with more proficient
learners.
9 It is harder to promote learner autonomy with 49 22.0 34.1 31.7 7.3
proficient language learners than it is with beginners
34  The proficiency of a language learner does not 19.5 31.7 26.8 14.6 7.3

affect their ability to develop autonomy.

Table 5 displays the three items related to proficiency of the learner and LA. The Item
26 reveals that promoting LA is easier with the beginners than with more proficient learners.
Majority, (43.9%) of the participants agreed while 19.5% disagreed. 31.7% of the participants
agreed with the Item 9 standing for jts being harder to promote LA with proficient learners than
to do it with beginners, which was the opposite of the previous Item. 34.1% of the participants

were still unsure. 31.7% of the participants disagreed with the Item 34 that expresses the
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proficiency of a language learner does not affect their ability to develop LA while 26.8% of the
participants are unsure about the statement. Table 6 below presents teachers’ perception on

political perspective of LA through the ltems (4, 7, 14, 22, 24, 27, and 32).

Table 6.
Perceptions on Political Perspectives of Learner Autonomy
Statement >9 9 o >
£ W 5 @ g e
2S5 2 2 b S B
ha B ) < h <
4 Autonomy means that learners can make choices .0 24 24 63.4 31.7
about how they learn.
7 Involving learners in decisions about what to learn 0 24 7.3 61.0 29.3
promotes learner autonomy.
14  Learner autonomy is promoted when learners take .0 24 7.3 58.5 31.7
part in decision-making to choose the activities
they do.
27  Learner autonomy is promoted when learners .0 2.4 12.2 58.5 26.8
can choose their own learning materials.
22  Learner autonomy is promoted when learners .0 12.2 17.1 43.9 26.8
are free to decide how their learning will be
assessed.
32 The ability to monitor one’s learning is centralto .0 14.6 22.0 41.5 22.0
learner autonomy.
24 Learner autonomy requires the learner to be 9.8 31.7 29.3 17.1 12.2

totally independent of the teacher.

The findings in Table 6 reveal the participants’ agreement about that learners should
involve in the decision-making process of choosing and how they learn (63.4% agree), what to
learn (61.0 agree), activities they do (58.5% agree), and the materials they use (58.8% agree).
For the Items 24 and 32, learners also should take part in monitoring (41.5% agree) and
evaluating process (58.5% agree) to develop learner autonomy. Table 7 below presents

teachers’ perception on social perspective of LA through the Items (2, 3, 16, 19, 25, and 30).
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Table 7.
Perceptions on Social Perspective of Learner Autonomy
Statement > @ . >
g & & 5 g g e
S 2 2 2 ) S
=) a =) < a <
3 Learner autonomy is promoted through regular .0 4.9 .0 70.7 24.4
opportunities for learners to complete tasks
alone.
2 Independent study in the library is an activity .0 7.3 12.2 58.5 22.0
which develops learner autonomy.
25 Cooperative group work activities support the .0 2.4 19.5 53.7 24.4
development of learner autonomy.
19 Learner autonomy is promoted by activities .0 7.3 14.6 51.2 26.8
that encourage learners to work together.
16 Learner autonomy is promoted through .0 24 14.6 43.9 39.0

activities which give learners opportunities to
learn from each other.

30 Learning to work alone is central to the 2.4 7.3 341 43.9 12.2
development of learner autonomy.

According to Table 7, almost all of the participants agree (70.7%) with the Item 3, stating
that LA is promoted through regular opportunities for learners to complete tasks alone. The ltem
2 confirms the same result, 58.5% of the participants agree that independent study in the library
is an activity which develops LA. On the other hand, the Item 30 shows that the majority of the
participants (43.9%) agree that learning to work alone is central to the development of LA, 34.1%
of them are unsure about the statement. The Items 25, 19 and 16 reveal that the participants
also think that developing LA also requires cooperative group work activities. Majority of the
participants agreed with the Item 25 which asserts that cooperative group work activities
support the development of LA (53.7% agree). They also agree with the Item 19 which is of LA is
promoted through activities which give learners opportunity to learn from each other (43.9%
agree). 51.2% of the participants agree that LA is promoted by activities that encourage learners

to work together (Iltem 19).

For the qualitatively data, the participants were asked open-ended questions to get
deeper insights about their perceptions on LA with responsibility of learners own learning, self-
governing, decision-making, planning their own learning and having knowledge of what to learn

and how to learn. Hereinbelow are some excerpts from the participants:

P-26: LA is to decide what, why and how to learn on their own and even be

responsible for their own assessment.

P-10: It means self-governing. LA is planning learning activity yourself.
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P-30: Autonomy means students’ ability of self-learning. If the chance and time

is given to learners, it is certainly going to be improved at any level of learners.

P-27: Autonomy in education is a process in which learners learn on their own. If
a learner purposes to learn something without receiving help from a teacher and act

accordingly, this way of learning is called as” autonomous.

Upon asking about the key characteristics of an autonomous learner, the

answers the participants gave were different as below-mentioned:
P-32: The key is curiosity. Students should be curious about learning and what is
beyond the information.

P-27: Autonomous learners must be self-confident, interested in the target
language, curious, and capable of accessing sources that language learning requires.
Self-confidence, interest, curiosity are important factors that are going to motivate

autonomous language learners during the self-learning process.

The second research question is about what the secondary school EFL teachers’

perception is for the contribution of LA in English learning as given in Table 8 below:

Table 8.
Perceptions on Learner Autonomy and Language Success Relationship
Statement ° °
g ¢ @ %
c o o0 5 g c g
O ® v ©n - o o
s 2 4 c op S o
[ =] o o < n <
12 Learner autonomy allows language learners to learn .0 2.4 4.9 56.1 36.6
more effectively than they otherwise would.
36 Learner autonomy has a positive effect on success .0 4.9 2.4 53.7 39.0
as a language learner.
5 Individuals who lack autonomy are not likely to be .0 7.3 26.8 515 244

effective language learners.

As indicated in Table 8, Items 12 and 36 support the participants’ opinion about

developing LA has a positive effect on language success. The majority of the participants (56.1%)

agree with the Item 12 which asserts that LA allows language learners to learn more effectively

than they otherwise would. 53.7% of them also agree with the Item 36 which expresses that LA

has a positive effect on success as a language learner. For Item 5, the participants (51.5%) agree

that individuals who lack autonomy are unlikely to be effective language learners.
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The qualitative data of the structured interviews also confirmed the participants'
agreement that LA has a crucial role in language learning success. They also think that LA is not
just one of the factors for success in language learning but also a requirement as reflected by

their excerpts below:

P-27: Autonomy is not only a factor that affects success positively but also a
requirement for success. Repetition plays an important role in language learning and it
is involved in autonomy. Besides, learning is limited to lesson time in non-autonomous

learning processes and the limited time restricts the diversity of activities done as well.

P-32: English as a language needs learners’ own efforts and investment of time
and energy in it. Therefore, it is important to inform the students of LA and increase their

awareness to facilitate the language learning process.

P-10: To gain much success, language learners should work properly by self-

governing their studies.

P-40: "One knows oneself more than anybody else. That is why a learner who
knows about his advantages and disadvantages can learn a language much more

effectively and well with his autonomous studies."

P-29: To improve language skill, it is a need to use the target language. That is

why autonomous learners become more successful. (Participant 29)

In order to shed light on the third research question of secondary school EFL teachers’
perceptions on feasibility and desirability, the findings were analyzed quantitatively and
qualitatively and presented below. The questionnaire consisted of two sections, the first of
which focused on the desirability of learner’s involvement in decision making and the second of
which was designed to explore teachers’ thoughts about the feasibility of learners’ involvement
in decision-making. The table below lists the statistics of 7 ltems which were asked to
participants to understand their perceptions on desirability of student involvement in decision-
making about the objective of a course, the materials used, the kind of tasks and activities they
do, the topics discussed, how learning is assessed, the teaching methods used, and classroom

management.

328 The Journal of Limitless Education and Research, 6 (3), 316 - 336



(\%zz# EFL Teachers’ Perceptions on Learner Autonomy

Table 9.

Desirability of Student Involvement in Decision-making

Umit YASAR, Giilden TUM

Learners are involved in Undesirable  Slightly Quite Very SD MEAN
decisions about: Desirable Desirable Desirable
F % F % F % F %
The objectives of course 5 12.2 8 19.5 16 39.0 12 293 .98 2.85
The materials used 5 12.2 4 98 17 415 15 36.6 .98 3.02
The kinds of tasks and 5 12.2 5 12.2 16 39.0 15 36.6 1.00 3.00
activities they do
The topics discussed 4 9.8 7 17.1 18 439 12 293 .93 2.92
How learning is assessed 6 14.6 9 22.0 14 341 12 293 1.03 2.78
The teaching methods 10 24.4 14.6 12 293 13 313 1.17 2.68
used
7 Classroom management 12 29.3 9 22.0 11 26.8 9 22.0 1.13 2.41

According to Table 9, Item 2 referring to the learners’ involvement in decisions about

the materials used had the highest ratio. The majority of the participants (41.5%) rated as “quite

desirable” (X=3.02). Then, Item 3 was about involving learners in decisions about the kinds of

tasks and activities done and 39.0% of the participants rated it as “quite desirable” (X=3.0). The

findings in Table 10 indicate that learners’ involvement in decisions about classroom

management (Iltem 7) which has a mean score of 2.41 (29.3% undesirable), and learners’

involvement in decisions about the teaching methods used (Item 6) which has a mean score of

2.68 (24.4% undesirable) were the least desired Items. Regarding the feasibility of the learners’

involvement in decisions about the objectives of a course, the materials used, the kinds of tasks

and activities they do, the topics discussed, how learning is assessed, the teaching methods used

and classroom management are displayed in Table 10.

Table 10.
Feasibility of Student Involvement in Decision-making
Learners are involved Unfeasible  Slightly Quite Very SD MEAN
in decisions about: Feasible Feasible Feasible
F % F % F % F %
1 The objectives of course 14.6 9 22.0 20 48.8 6 14.6 91 2.63
2 The materials used 12.2 9 22.0 20 48.8 7 17.1 .90 270
3 The kinds of tasks and 2.4 14 341 13 31.7 13 317 .87 292
activities they do
4  The topics discussed 7.3 12 293 15 36.6 11  26.8 91 2.82
How learning is assessed 12.2 5 26.8 11 439 17 17.1 .92  2.65
6 The teaching methods 17.1 10 244 16 39.0 8 19.5 .99 2.60
used
7 Classroom management 19.5 10 244 15 36.6 8 19.5 1.02 2.56
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Table 10 indicates teachers’ perceptions on the feasibility of learners’ involvement in
decision-making process. When findings about the desirability of these same Items presented in
Table 9 were compared, the feasibility of learners’ involvement in decisions is found to be
relatively lower than the desirability of the same Items. For the participants, the most feasible
items were learners’ involvement in deciding the kinds of tasks (Item 3), the topics discussed
(Item 4), and the materials used (ltem 2). Nonetheless, the least feasible item was learners’

involvement in deciding classroom management (ltem 7).

Iltems 8 to 14 in the third section of the questionnaire were to understand teachers’
perceptions on desirability and feasibility of some skills that learners need to develop LA. Table
12 below presents the findings about the teachers’ perceptions on desirability of the skills

needed for the development of LA.

Table 11.

Desirability of Skills for Learner Autonomy in Students
Learners have the Undesirable  Slightly Quite Very SD MEAN
ability to: Desirable Desirable Desirable

F % F % F % F %

8 Identify their own 4 938 8 195 16 39.0 13 317 095 2.92
needs

9 Identify their own 2 4.9 6 14.6 18 43.9 15 36.6 0.84 3.12
strengths

10 Identify their own 2 49 8 195 16 39.0 15 36.6 0.87 3.07
weaknesses

11 Monitor their 4 938 7 171 17 415 13 317 094 2.95
progress

12 Evaluate their own 5 122 10 244 14 341 12 293 1.00 2.80
learning

13 Learn co-operatively 1 2.4 7 17.1 18 43.9 15 36.6 0.79 3.14

14 Learnindependently 3 7.3 10 244 12 293 16 39.0 0.97 3.00

Table 11 indicates the desirability of the skills that learners need to develop LA. For the
participants, the most desirable item was learners’ ability to learn co-operatively (ltem 13).
Almost all of the participants (43.9% quite desirable, 36.6% very desirable) thought it was
desirable that learners have the ability to learn co-operatively, while merely 2.4% of the
participants thought that it was undesirable. To the participants, ability to evaluate their own
learning (Iltem 12) was the least desired one. The table below presents the findings about
teachers’ perceptions on the feasibility of certain abilities learners need to develop LA. The Items
are the same as the ones above-mentioned; however, in this part, the participants were asked

to assess the feasibility of the Items (8 to 14).
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Table 12.

Feasibility of Skills for Learner Autonomy in Students
Learners have the Unfeasible Slightly Quite Very SD MEAN
ability to: Feasible Feasible Feasible

F % F % F % F %

8 Identify their own 2 49 11 26.8 16 39.0 12 293 87 292
needs

9 Identify their own 3 73 4 98 20 48.8 14 341 .86 3.09
strengths

10 Identify their own 5 122 6 14.6 16 39.0 14 341 99 295
weaknesses

11 Monitor their progress 2 49 11 26.8 16 39.0 12 293 87 292

12 Evaluate their own 4 9.8 8 19.5 18 43.9 11 26.8 92 2.87
learning

13 Learn co-operatively 2 49 5 12.2 20 48.8 14 34.1 81 3.12
14 Learn independently 2 49 9 22.0 14 34.1 16 39.0 .90 3.07

The findings in Table 12 reveal that teachers’ perceptions on the feasibility for these
skills are slightly lower than desirability of the same skills. However, their total mean score is
2.99 which stands for "quite feasible". According to the participants, ability to learn co-
operatively (Iltem 13, X=3.12), ability to identify their own strengths (Iltem 9, X=3.09) and ability
to learn independently (Item 14, X= 3.07) had the highest feasibility scores. According to the
participants, the least feasible skill was the ability to evaluate their own learning (Item 12) with

a mean score of 2.87.

When the data was analyzed qualitatively, it was observed that the majority of the
participants agreed on the desirability of LA. They thought being an autonomous learner would
a requirement to be able to succeed at learning the language; however, they had some doubts
about the feasibility of promoting LA. They were of the opinion that LA needed some flexibility
from the point of curriculum and schedule, which, they thought, did not exist in the public-school
environment. One of the participants said that if there were not a curriculum, syllabus and any

schedule, it would be much easier to teach.

P-27: In my opinion, autonomy is an important element that affects language

learning positively. However, it is impossible to involve students widely at a public school.

P-29: We have to finish one unit in a month. | hate it. My students and | have no
power to make a decision. In the class | listen to their offers, but mostly, they request me

not to speak in English.
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Involving learners in the decision-making process is desirable but not feasible, according
to the participants. They agree that learner involvement in decision-making will improve their
motivation; however, in the public-school environment, they claim that it is unfeasible. They,

again, draw attention to limited time and curriculum as a hindrance in the way of promoting LA.

P-10: It is certain learner involvement motivates learners positively. Hence, they
should be involved in decision making. Learners can choose what they learn at private
language courses. On the other hand, it is not possible for learners at a public school to
choose what they learn. As surely known, there is always a strictly scheduled learning
syllabus at public schools. However, learners at public schools can choose what kind of

activities they will do while they are learning the topics of the scheduled syllabus.
Conclusion, Discussion and Suggestions

The findings collected through the questionnaire and the interviews revealed that
Secondary School EFL teachers associated LA with self-awareness, learning to learn, and taking
responsibility of learning which matches with the findings in the literature (Al Asmari, 2013;
Dogan and Mirici, 2017; Al Busaidi, 2012). This study reveals that collaborative activities, as well
as individual activities, help learners develop LA. This result is also confirmed by the previous
study (Cakici, 2015) as well as individual perspective of LA, which was confirmed by the study
carried out by Dogan and Mirici (2017). According to the findings of this study, participants are
of the opinion that learners should have a right to choose what to learn, how to learn and the
learning materials in their classes however the desirability and feasibility of involving learners in
the assessment of their learning was relatively low which was also confirmed by the study
(Dogan and Miirici, 2017). They also think that involving learners in the decision-making process

about what to learn and how to learn is not feasible in state school settings.

Considering the age and LA, participants think that it can be developed at any age;
nevertheless, they give different responds for the cultural background. The majority of the
participants were unsure about the effect of cultural background on LA, which means that there
is a tendency to literature, which states that cultural background affects learner autonomy (Ho

and Crookal, 1995).

Another finding of this study is that secondary school EFL teachers think that motivated
and confident learners can develop LA easier than those who are non- motivated and self-

confident. The previous studies (Dickinson, 1987; O’Donnell, Chang & Miller, 2013) reveal a
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strong relationship between the motivation and LA. These studies confirm that it leads
motivation and provides a shield against negative peer influences, therefore; teachers
perceptions on the relationship of motivation and LA can be confirmed. This study confirms that
secondary school EFL teachers promote LA primarily trying to motivate learners and trying to
equip them with autonomous learning strategies by giving information about the importance of
language learning, benefits explaining them learning how to learn, which are key factors in
promoting LA. They try to promote it by giving task-based homework which will provide learners
to do research to complete the task. Collaborative activities are also part of how to promote LA.
These actions comply with Cakici’'s (2015) five steps to promote LA: increasing learners’
awareness of learning strategies, using collaborative learning, self-reports, diaries, evaluation
sheets and creating portfolios, and Nunan’s (1997) five-step approach which emphasizes raising

awareness of the learners about LA.

The findings of the second research question revealed that all the participants agreed
on LA as a key point to achieve language success. They do not regard LA as one of the factors to

affect language success but goes beyond it.

The findings of the third research question revealed that the participants implemented
LA as a highly desirable factor, however, they disagree that promoting LA in classes is feasible.
They find the curriculum and time as a hindrance to promote it, which complies with the
previous studies (Dogan and Mirici, 2017). They explain this with the limitation of curriculum,
lack of interest and lack of willingness to learn English which was expressed in the previous
studies as a barrier in front of promoting LA (Benson, 2010; Littlewood, 1997). They also put
stress on the usage of language on a daily basis. The learners lack of opportunity to use and need
the language in their daily life, which affects their motivation and indirectly LA. According to the
interviews, the participants see their learners to be accustomed to being spoon-fed as also found
in the study by Inozu (2008) and also confirmed by Mirici (2017). They are reluctant to share the
responsibility of evaluation part of the lesson which again complies with the study by Tursun

(2010) indicating lesson planning and evaluating belonged to teachers.

In summary, one of the biggest challenges in implementing LA is students’ lack of
motivation, interest, and reluctance to take responsibility of their learning. It is also confirmed
by the participants of this study that there is a strong correlation between the motivation and

LA both of which trigger the development of each other; therefore, teachers should be aware
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that LA requires teachers to forgo some of their responsibilities of searching for the reasons why

learners lack of motivation and finding ways to increase their interest in their lessons.

This study found that secondary school EFL teachers are acquainted with the term
learner autonomy and how to implement learner autonomy in their classes, however, it is clearly
seen that they consider promoting learner autonomy as unfeasible because of the limitations of
the curriculum and the time allotted for the syllabus. Teachers should be aware that the
curriculum stands for a framework and teachers are free to stretch it and customize according
to learners' needs. Although the 8""Graders at the secondary school get prepared for High school
Entrance Exams (LGS), the 5th, 6th and 7th Graders do not feel this stress as much as 8th
Graders, which shows that secondary school EFL teachers have three years of time to promote

learner autonomy in their classes.

According to findings of this study, one of the biggest challenges in implementing learner
autonomy is students’ lack of motivation, interest, and reluctance to take responsibility of their
learning. It is also confirmed by the participants of this study that there is a strong correlation
between the motivation and learner autonomy both of which trigger the development of each
other; motivated learners develop learner autonomy easily and learner autonomy help develop
learner autonomy. Therefore, teachers should be aware that learner autonomy requires
teachers to forgo some of their responsibilities; however, this does not make teachers’ duty,
including motivating learners easier. They should take the responsibility of searching for the
reasons why learners lack of motivation and finding ways to increase their interest in their

lessons.
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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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The Effect of Masked Education on Language Skills

Prof. Dr. Firdevs GUNES, Ankara University, firdevs.gunes@gmail.com

Abstract: With the Covid-19 epidemic in our world, masks have started to be used in schools. The
mask, which covered half of the face, revealed problems such as hearing sounds, speaking, pronunciation,
understanding language, seeing facial expressions, and lip reading. This situation has brought up research
on the effect of the mask on students' language skills. In this study, scientific studies dealing with the
effects of masked education on students' language skills were examined. Case study, one of the qualitative
research methods, was used in the research, and studies published in 2020 and 2021 were selected. Using
various keywords on the subject, 42 studies were reached, 10 of them were excluded and 32 scientific
studies were examined. The findings obtained as a result of the research were analyzed and interpreted.
It was determined that most of the studies examined were aimed at preschool and primary school
students, quantitative methods were used, and the data were collected through interviews. In the
research, it was determined that the effects of masked education focused on breathing, voice, speaking
and pronunciation, perceiving and understanding words, facial expressions and nonverbal
communication, language learning and reading, and language skills development. It has been determined
that students have problems such as hearing sounds, speaking, understanding pronunciation, not being
able to see facial expressions, and not developing their language skills sufficiently. At the end of the
research, suggestions were made to the teachers such as speaking loudly, using a microphone, making
short sentences, making more use of body language, and using a transparent mask.

Keywords: Masked education, communication, nonverbal communication.
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1. Introduction

At the beginning of 2020, the World Health Organization (WHO) declared a global
epidemic situation in our world due to COVID-19. WHO recommended face masks be used in
schools so as to prevent the spread and infection of the virus through caughing, sneezing,
speaking, singing an deven deep breathing. Following this recommendation, wearing face masks
has become mandatory in most countries. Children, teenagers and adults were asked to wear
face masks in primary, secondary, high school and universities, indoor and outdoor
environments. Wearing face masks has become increasingly mandatory in all aspects of daily
life. In addition, studies were conducted on mask types and their protection, publications were
made about some face masks being more protective and how to wear them. In order to prevent
the spread of the epidemic in the society, attention was paid to the principles of mask, distance
and hygiene, and the slogans "Wear a face mask, live happily" were shared. These practices

continue today.

With the face mask, there are important changes in the world of education and new
discussions arise. It is stated that wearing a face mask constantly will have negative effects on
children, young people, and adults. Masks, especially in children, raise many questions in terms
of both health and communication. Although the importance of wearing a mask for health is
recognized, research emphasizes that this will cause various problems in children and adults.
Altimate ones among these are breathing and hearing of sounds in comfort. Then, various
problems such as speaking, pronunciation, communication, interaction, social development,

and language skills are listed (MGEN,2020).

In order for the speech to be audible and intelligible, the sound level reaching the ear of
the listener should be sufficient. The loudness of the sound heard by the ear is called the
intensity of the sound and is measured in decibels (dB), the unit of intensity of the sound. Decibel
is the smallest sound intensity that the human ear can hear. Whispering sound is 30 dB, speaking
sound is 40-60 dB, shouting one is 80-90 dB. Frequency is the number of vibrations per second
and its unit is hertz (Hz). The human ear can hear sounds between 20-20,000 Hz. In order for the
ear to hear comfortably, the sound should be around 3,000 Hz, that is, an average of 12 dB
(MGEN,2020). As known, most communication processes take place in a noisy environment.
Especially in school environment, the noise level is higher. The teacher's voice should be higher
than the noise level. This situation should be well adjusted according to the noise level (Goldin,

Weinstein & Shiman, 2020).

338 The Journal of Limitless Education and Research, 6 (3), 337 - 370



(\%zz7 The Effect of Masked Education on Language Skills

Firdevs GUNES

Wearing a mask prevents facial expressions from being seen and causes some problems
in terms of language, communication, interaction and social development. For this reason,
masks are not recommended for communication with babies younger than 24 months (Ruba &
Pollak, 2020). As known, the first communication tool of children from an early age is facial
expressions. They display the expression on their face that they do not like food, smile when
they see their mother, and encounter the negative facial expressions of adults when they
misbehave. Thus, children use facial expressions from an early age to both express themselves
and understand others. They read and interpret the non-verbal messages of their peers. For
this reason, facial expressions are central to conveying and understanding emotions in
communication. The best facial expressions convey emotions such as anger, sadness, joy, fear

(Glnes, 2019). It is a problem that facial expressions are not visible in masked communication.

The face mask negatively affects interpersonal communication in daily life. This situation
becomes more evident in the education process. Communication in the educational process
extends beyond words, not just words. In addition to words, sounds, facial and mouth
movements also convey meaning during communication. In particular, a twitching jaw, a
wrinkled nose, an opening and closing mouth are clues that enable us to understand the
message of the other person. However, these clues are invisible in a face-masked
communication, and it is very difficult to read these signs by the face mask. It covers the lower
part of the face, depriving students of some facial expressions necessary for communication.
How to communicate in education when half of the human face is covered with a face mask?
How are knowledge and skills taught? This study was launched by such a need, and the research
projects on the effects of masked education on children, youth and adults were investigated and

evaluated.

In this study, it was aimed to determine the effects of the face mask used in schools
together with the COVID-19 global epidemic on the language, comprehension, learning and
social development of students. For this purpose, it has been tried to investigate the scientific
studies published in the field, to determine the current problems and the applicable suggestions.

Within the framework of this purpose, answers to the following questions have been sought.
1. Research on masked education;
1.1. What is the year, number and target group?

1.2. What are the types, methods and data collection tools?
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1.3. What are the consequences and identified problems?
2. According to research, the face mask in the education process;
2.1. What are the impacts on breathing, voice, speech and pronunciation?
2.2. What are the impacts on perception and understanding of words?
2.3. What are the impacts of facial expressions and nonverbal communication?
2.4. What are the impacts on language learning and reading in children?
2.5. What are the impacts on the development of language skills?
3. What are the recommendations for teachers in research?

In the research, the problems experienced by the students in the masked
communication process were handled with a holistic approach and the impacts on their
language skills were tried to be determined. It is expected that the findings and suggestions
obtained will contribute to the field in terms of drawing attention to the problems experienced

by the students and preventing them.
2. Method and Material

In the research, a case study, which is one of the qualitative research methods, was used
in order to examine scientific studies on the problems experienced by students in masked
communication during the global epidemic process. According to Yildirim ve Simsek (2011), case
study is defined as the systematic examination of data sources related to one or more events,
individuals or groups over a certain period of time (Yildirim ve Simsek, 2011). Data were obtained
by document analysis method. Document analysis in the field is a scientific research method
that includes the process of scanning, classifying, summarizing, and interpreting the findings in

line with the purpose of all kinds of written studies on the determined subject (Simsek, 2009).

The data obtained from the scientific studies examined by the document analysis
method in the research were analyzed descriptively by expressing them with frequency and
percentage values. Ethics committee approval was not obtained as the research was conducted

by document analysis method.

There were no scientific articles, postgraduate theses and reports published in Turkish
until July 2020 and 2021 on masked education. For this reason, research has been done in the

databases of Google Scholar and foreign journals. For this purpose, keywords such as "COVID-
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19, face-masked communication, language development of students, social development,
problems experienced by teachers in language teaching" were used. In the selection of the
studies, criteria was the publication in 2020-2021, relevant to education, covering primary,
secondary, high school and adult students, and students with/without hearing problems. Hence,
42 studies published in various countries such as the USA, Belgium, United Kingdom, Brazil,
France, England, Switzerland, and Canada were reached. 10 of them were excluded because
they are intended for children, youth and adults in the hospital environment. The remaining 32

articles, doctoral dissertations and scientific reports were examined.
3. Findings and Comments

The findings obtained as a result of the research are given in the tables below according
to the order of the research questions. In terms of easy monitoring of the study, the findings
were gathered under the titles of "Features of Research on Masked Education", "Effects of

Masked Education" and "Suggestions for Teachers".
3.1. Characteristics of Research on Masked Education

In this research, scientific articles, graduate theses and reports published until July 2020
and 2021 on masked education have been discussed. In the selection of the studies, criteria such
as publication in 2020-2021, being related to education, addressing preschool, primary,
secondary, high school and adult students, including students with normal or hearing problems
have been taken into consideration. Actually, 32 articles, Ph.D. Dissertations and scientific
reports were analyzed. Information on the basic characteristics of the studies examined are

given in numbers and percentages by the tables below:

3.1.1. Year, number and target group of studies: Information on the year, number and

target group of the studies are displayed in Tables 1-2.

Tablo 1.
Distribution by Years
Year Number (f) Percentage (%)
2020 23 72
2021 9 28
Total 32 100,0

When the numbers in Table 1 are examined, it is observed that 72% of the research

projects on masked education were published in 2020 and 28% in 2021. This is due to the fact
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that the research covers publications up to July 2021. Information on the target group is given

in Table 2.
Table 2.
Distribution by Target Group
Target Group Number (f) Percentage (%)
Pre-school 6 18,7
Primary school students 8 25,0
Middle school and high school 4 12,5
Adults 7 21,9
Mixed 7 21,9
Total 32 100,0

As given in Table 2, most of the studies deal with primary school and preschool students.
This is important because they are the groups mostly affected by masked education. Masked
education directly affects studies such as language learning, primary reading and writing, and

speaking skills.

3.1.2. Types, methods and data collection tools of studies: Information on the type,

method and data collection techniques of the studies are given in Tables 3-5.

Table 3.

Distribution by types of Publications
Publication Number (f) Percentage (%)
Article 27 84,4
PhD Thesis 2 6,2
Scientific Report 3 9,4
Total 32 100,0

As could be seen in Table 3, the majority of the studies, 84.4%, have been published as
articles. A small group has been prepared as doctoral dissertations and scientific reports.

Information on the methods and designs of these studies is presented in Table 4.

Table 4.

Distribution by Methods and Patterns
Method of Study Pattern of Study Number (f)  Percentage (%)

L. Descriptive Scan Pattern 14 43,8

Quantitative Research Method Experifnental Pattern 10 312
Qualitative Research Method Case Study Pattern 4 12,5
Mixed Method 4 12,5
Total 32 100,0

When the information in Table 4 is examined, the quantitative research methods are
observed to be used in most of the studies, (75%), while the qualitative research method and

mixed method are used less (25%). It is seen that the most descriptive research design is applied
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with 43.8% among the research methods. Information on data collection techniques in studies

is presented in Table 5.

Table 5.

Distribution by Data Collection Techniques
Data Collection Technique Number (f) Percentage (%)
Using scale 8 25,0
Getting an opinion 9 28,1
Scale and Interview 6 18,8
Observation and Interview 5 15,6
Document Review 4 12,5
Total 32 100,0

According to the data given in Table 5, it is revealed that the interview method is mostly
used in researches on masked education. Then comes the techniques of using scale, observation
and document analysis. This situation is thought to be caused by the precautions and restrictions

taken due to the COVID-19 outbreak.

3.1.3. Results of the studies and identified problems: The results obtained in masked
education studies and information on the effects of masks on students' language skills are listed

in Table 6 below.

Table 6.

Identified problems
Problems Number (f) Percentage (%)
Breath and Articulation 5 15,6
Speech and Pronunciation 3 9,4
Perceiving and Understanding Words 3 9,4
Facial Expressions and Nonverbal Communication 5 15,6
Language Learning and Reading 5 15,6
Development of Language Skills 3 9,4
Mixed 8 25,0
Total 32 100,0

When the information in Table 6 is examined, it is seen that the effects of masked
education are gathered in six areas according to the research projects. These are breath and
voice/articulation, speech and pronunciation, perception and understanding of words, facial
expressions and nonverbal communication, language learning and reading, and development of

language skills.
3.2. Effects of Masked Education

According to the results of the research on masked education, the face mask has

important effects on the development of students' breathing, sound/articulation, speech and
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pronunciation, perception and understanding of words, facial expressions and non-verbal
communication, language learning and reading, and language skills. These are summarized

below, respectively.

3.2.1. Effects on breath and voice/articulation: Examined studies reveal that the face
mask makes breathing difficult and increases the rate of respiration. According to Kyung et al.
(2020), the mask increases breathing by 30% per second in students with diseases such as
asthma and chronic lung disease. During breathing, some of the carbon dioxide given into the
face mask is taken back and the mask worn throughout the day prevents the blood from being
cleaned sufficiently (Kyung, Kim, Hwang, Park & Jeong, 2020). This situation is important in
children, young people and students with lung diseases, who are in the development process

(Remacle & Bernardoni, 2021).

According to Nobrega et al. (2020), the mask affects the intensity of the sound. The face
mask reduces the intensity of the sound by 5.0 dB and reduces the sound frequency up to 2000
Hz. although spoken louder with the face mask is not heard well. Although this situation varies
according to the mask type, there is an average of 5 dB sound loss in each mask type. For
example, while the sound loss is between 10-20 dB in cloth and surgical masks, this rate reaches
up to 20 dB on average in face shield masks (Nobrega, Opice, Lauletta, & Nobrega, 2020).
According to Corey et al. (2020), the intensity of the sound is 4dB less in a surgical mask and
12dB less in a mask with a face shield (Corey, Jones & Singer, 2020). According to Spitzer (2020),
the mask prevents the propagation of sounds and lowers their frequency. Since the mask

prevents the loudness, a normal sound comes out weaker with the mask (Spitzer, 2020)

On the other hand, there is loss of understanding in speaking with a face mask in a noisy
environment. In school environment, teacher's voice should be above the noise level in the
classroom. As noise increases, teacher's speech becomes incomprehensible and students have
difficulty with understanding speech (Nobrega et al., 2020). According to Muzzi et al. (2021),
face mask reduces the level of conveying and understanding words. In a noisy environment,
there is a 23% loss of hearing, especially, in the classroom (Muzzi, et al., 2021). To overcome this

difficulty, it is recommended to use a lapel microphone during communication.

3.2.2. Effects on speech and pronunciation: The face mask changes the properties of
sound and words. According to Fiorella et al. (2021), the mask physically weakens and distorts

the sounds coming out of the mouth. As the sound weakens, there is a decrease in the sound
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level. Some speakers speak louder to prevent the volume from dropping. However, the face
mask covers the nose and mouth, prevents facial movements from being seen and causes the

spoken sounds to change (Fiorella, Cavallaro, Di Nicola, & Quaranta, 2021).

A similar study was conducted by Maryn et al. in 2021. In their study, the effects of 3
types of masks on voice and speech were examined. The texts read aloud by 47 speakers were
recorded in 4 different ways. First, the reading without face mask (control status) and then the
texts that were read with a surgical mask and a face shield were recorded. When the results
were compared, it was observed that each mask had a significant effect on voice and speech.
However, it has been revealed that face shield masks significantly attenuate voices and words.
As a result, Maryn et al. emphasize the use of masks suitable for education and recommend
wearing surgical masks in environments where verbal communication is priority and physical

distance is respected (Maryn, Wuyts, & Zarowski, 2021).

The face mask also increases the sound disturbances. This is evident in a study
conducted by Ribeiro et al. (2020) on a sample of 468 participants in Brazil. The researchers
divided the participants into two groups to compare their speech with a mask. The first group
consisted of 179 people and was determined as the control group. They were only asked to wear
face masks during basic daily work. The second group (n= 289) were asked to wear masks in
professional work as well as in daily work. In the research, it was seen that the speakers in both
groups spent more effort to make the voice better with the face mask and to make the speech
intelligible. However, it has been revealed that the speakers in the second group, who wear
masks during professional work, feel more uncomfortable in their voices and are more tired than

others (Ribeiro, et al., 2020).

According to Charney et al. (2020), the mask reduces the intensity of the sound and
forces individuals to speak loudly. This situation prevents to understand the words correctly and
the pronunciation of some speakers is not understood (Charney, Camarata, & Chern, 2020).
According to another study, the mask changes the pronunciation of words. For example, in
French, “consonne (silent)” is understood as “console (console)”. The face mask causes sounds
such as [s], [f], [s], [p], [t], [g], and [k] to be mixed (Loie, 2020). With the mask, the teacher's
voice is lowered and the spoken words are distorted. This situation affects not only hearing but
also all mental processes of students in attention, focusing on the subject, and deep

understanding (Nobrega et al., 2020).
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3.2.3. Effects on perceiving and understanding words: Auditory and visual channels are
very important for the perception of speech during communication. In other words, auditory
and visual cues contribute to understanding what the speaker conveys. However, wearing a
mask negatively affects these two communication channels, causing the sounds to be weaker
and the half of the face to be invisible (Maryn et al., 2021). For this reason, researchers have
questioned the effects of the mask covering the nose and mouth on the perception and
understanding of language. On detecting sounds, Goldin et al. (2020) measured the effects of
three types of masks. At the end of the research, it was revealed that the masks reduce the
sound frequencies, which are important for speech intelligibility, between 2000-7000 kHz.
Sound attenuation in cloth masks varies between 3-4 dB, while this situation rises up to 12 dB
in other surgical masks and face shield masks. (Goldin, Weinstein, & Shiman, 2020). Magee et
al. (2020) studied the distortion of audio frequency by mask and its effect on intelligibility. It
turned out that the results on the distortion of loudness were partially consistent with the

results of Goldin et al. (Magee, Lewis, Noffs, Reece, Chan, Zaga & Vogel, 2020).

In a recent study by Cohn et al. (2021), the effect of the face mask on understanding
words has been conducted with 63 young adults (18-25 years old). In the study, the participants
were asked to listen to masked and unmasked sentences, the last word of which was difficult to
guess, and the participants were asked to determine the last words. These sentences were
presented with background noise to suit a natural speaking situation. At the end of the research,
it was revealed that the process of understanding language and guessing words with a face mask
is weaker. On the other hand, better results have been obtained in understanding language and

recognizing words correctly in unmasked speech (Cohn, Pycha, & Zellou, 2021).

Research has also been carried out on the perception of students by the teacher's
speech with a mask in school. According to Schlogl & Jones (2020), the face mask affects both
visual and auditory two channels of communication. Since facial expressions are not seen with
the mask, it becomes difficult to perceive emotions such as smile, joy, anger, fear, and disgust
(Schlogl & Jones, 2020). This is an important problem for children with hearing impairment and
language development. Efforts to understand the teacher's speech and facial expressions put
more cognitive load on the students and cause fatigue. In this process, the level of perception
and understanding of speech also decreases (Schlogl & Jones,2020). A similar research, namely

understanding language through masks, was questioned by Saunders et al. (2020). Researchers
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surveyed 460 people living in the UK. At the end of the research, the participants have explained

that the face mask prevents language comprehension (Saunders, Jackson & Visram, 2020).

3.2.4. Facial expressions and their effects on nonverbal communication: In face-to-face
communication, organs such as nose, mouth, lips, tongue, teeth and jaw show the thoughts and
feelings of the person. These also form the facial expressions of the individual. In some cases,
what is wanted is briefly explained or made clear with the nose and mouth without saying a
word. Nose, mouth, lips, tongue, teeth, cheek and jaw movements have important meanings in
body language. What expressions do these organs remain under the face mask and are invisible,

making it difficult to convey?

Nobrega et al. (2020) underlines the negative effects of wearing face masks in school
because they prevent both nonverbal communication and lip reading (Nobrega et al.,2020). On
the other hand, students with hearing problems generally benefit from lip-reading in lessons.
Most of these students use facial movements, mouth and lip movements to understand spoken
language. They especially need it in a noisy environment such as a classroom. The mask prevents
these processes from being performed (Spitzer, 2020). Understanding what is spoken directly
affects basic education students because it hides the face down and is invisible. These students
have difficulty in communicating without seeing their facial expressions. The face mask also
makes it difficult to explore the speaker's excitement and make inferences. It reduces the
capacity to understand and empathize with others such as seeing positive emotions, smiling,

joy, and happiness (Spitzer, 2020).

According to Muzzi et al. (2021), masks cause 38% loss in understanding words and facial
expressions. The mask prevents lip reading, so it is difficult to guess what the speaker is
conveying. Masks cause more problems, especially in students with hearing problems (Muzzi et
al., 2021). Many researchers draw attention to this situation. According to the researchers, the
mask hides most of the facial expressions and this situation directly affects nonverbal
communication and makes it meaningless (Swaminathan & Meera, 2020). The mask prevents lip
reading and affects the understanding of words. However, lip reading increases the
comprehension of words by 50 to 70% (Choquette, 2020). This is even more important in young
children. Young children are very sensitive to facial expressions. Social communications and

interactions of school-age children decrease due to face masks (Ruba & Pollak, 2020).

347 The Journal of Limitless Education and Research, 6 (3), 337 - 370



(\%zz7 The Effect of Masked Education on Language Skills

Firdevs GUNES

Charney et al. (2020) remind the importance of lip reading in people with hearing loss
and emphasize the negative effects of wearing a mask. For this purpose, mask word
comprehension process of 10 adults with moderate hearing loss and 10 adults with severe
hearing loss have been evaluated. In the study, a cloth mask and a transparent mask showing
mouth movements were compared in a noisy environment. At the end of the research, it has
been revealed that the transparent mask has made it easier to understand the language in both
groups compared to the fabric mask (Charney et al., 2020). A similar research has been
conducted by Carbon (2020). In this study, 41 adult participants were asked to describe their
masked or unmasked facial expressions. Research results have revealed that wearing a mask
affects the recognition of facial expressions such as joy, anger, disgust, sadness, and fear

(Carbon, 2020).

3.2.5. Language learning and its effects on reading: Masked training, invisible mouth,
half-hidden face and somewhat worn-out voice. Does all of this play a role in the language
learning of toddlers and the reading skills of kindergarten and first graders? In primary reading
and writing teaching, difficult sounds are taught with mouth and tongue movements. The
constant wearing of face masks by teachers in classes affects this situation. This can jeopardize

the language learning of young students.

Shack et al. (2020) have interviewed 356 pediatricians on the effect of wearing masks in
preschool education on infants. Of these, 82% stated that wearing masks hinders their ability to
communicate with children aged 6 months to 10 years, while 63% stated that children are afraid
of masked people and doctors. It has been determined that especially children between the ages
of 6 months and 2 years avoid communicating with masked people (Shack et al., 2020).
According to Mehta et al. (2020), the mask reduces the excitement of communication, the child
is worried with the mask, distracts with the mask by touching it, pulling it, correcting it, and gets
distracted during the education process (Mehta et al., 2020). On the other hand, the fact that
visual facial movements remain under the mask and are not visible affects language learning in
young students with hearing problems (Charney et al., 2020). According to Nobrega et al. (2020),
the mask prevents words from being heard during noise, negatively affecting the process of
learning new information and language. Loss of sounds in masked communication affects not
only hearing, but also all mental processes, especially, attention, understanding, learning, etc.

(Nobrega et al. 2020).
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The face mask also affects the reading learning process in children. A joint research has
been conducted on this subject by researchers from the Lorraine University Computer Science
and Applications Research Laboratory, the Cognitive Psychology Laboratory of the University of
Aix-Marseille and the University of Geneva. 85 students between the ages of 5 to 7 were
included in the study. These students were divided into two groups, and the “risky” students
who were insufficient in distinguishing the different sounds of the language were collected in
the first group. The second group included "non-risky" students. The students were given a
syllable counting test, and lip reading, which facilitates oral comprehension, and the speaker's
use of facial expression were evaluated during the syllable counting test. Masked and unmasked
syllable counting tests were given to each group by the teacher. At the end of the research, it
was revealed that lip-reading was effective only in the first group, that is, in the "risky" group.
The students in this group had difficulty counting the number of syllables in the words because
they could not see the teacher's face completely due to the mask. On the other hand, “non-
risky” students did not need lip-reading. These results reveal that young students who have
difficulty with distinguishing sounds should be detected early, supported in the reading learning
process, and attention should be paid to the use of masks (Piquard-Kipffer, Cavadini, Sprenger-

Charolles, & Gentaz, 2021).

3.2.6. Effects on the development of language skills: The Education Endowment
Foundation (EEF), which carries out important studies in the field of education in the UK,
conducted a research on the language skills of students in 2020. In the study, data on language
skills of 50 thousand students were examined. In addition, a questionnaire was applied to the
authorities in 58 primary schools and the families of the students in these schools. At the end of
the research, it was revealed that the measures taken within the scope of combating the COVID-
19 epidemic negatively affected the language and speech skills of children, and this would have
long-term effects on the learning process. According to the research, the measures taken to
combat the epidemic restrict children's social communication and bring less interaction with
their environment. This situation deprives children of the necessary experiences in the language
learning process, such as learning new and different words, developing a mental dictionary, and
talking to different people. Due to the measures, less contact with family elders, maintaining
social distance, canceling play appointments and decreasing face-to-face contact cause children
to stay away from talking. Thus, children's speaking skills begin to decline. According to experts,

it is thought that this decline in speaking skills may have a long-term effect on the learning

349 The Journal of Limitless Education and Research, 6 (3), 337 - 370



(\%zz7 The Effect of Masked Education on Language Skills

Firdevs GUNES

process of children (EEF, 2020). In addition, a questionnaire was applied to the authorities in 58
primary schools and the families of the students in these schools. 76% of the respondents stated
that students who started school in September 2020 needed more support than those who
started in previous years, and 96% stated that they were worried about students' speech and

language improvement (EEF, 2020).
3.3. Suggestions for Teachers

Various suggestions for teachers have been given in masked education research projects
examined within the scope of the research. These are aimed at reducing the effects of masked
education and improving students' language skills. As known, when the teacher teaches with a
mask in the classroom, the students have difficulty in understanding what is being said and
detain a lot of information. This situation directly affects learning. On the other hand, face masks
restrict teachers and force them to raise their voices. That’s why, teachers face the risk of forcing
their voices. It takes more effort to get students' attention. Above all, the teacher's face is a
means of conveying emotion, knowledge, and empathy. Since the mask covers the face, it
becomes difficult to transfer them. They also have difficulty hearing what students say and often
have to repeat them. Thus, there are teachers who have to talk for hours with a mask, who
constantly repeat the information and strain their vocal cords. In order to prevent these

situations, the following suggestions are offered in studies;
- Teachers should emphasize sounds better when speaking,
- Paying attention that the pronunciation is clearer than normal,
- Conversation in short sentences,
- Paying attention to use more gestures, body language and visual tools in the classroom,
- They repeat what they have said several times,
- More use of technological tools (Mheidly, Fares, Zalzale & Fares, 2020),
- To lower the noise in the classroom,
- Using a lapel microphone to avoid forcing the sound (Muzzi et al., 2021),

- The transparent mask allows lip reading and reading the speaker's excitement. Thus,

they should take care to use a transparent mask that shows mouth movements (Spitzer, 2020),
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- Maryn et al.,, on the other hand, recommend using face masks be suitable for
education, and wearing surgical masks in environments where verbal communication is priority

and physical distance is respected (Maryn, Wuyts, & Zarowski, 2021). Below are some examples

of transparent masks.

Figure 1. Examples of transparent masks (Remacle & Bernardoni, 2021)
4. Conclusion, Discussion and Recommendations

In this research, 32 scientific studies on masked education have been examined. It has
been found that most of these studies have aimed at searching preschool and primary school
students, quantitative methods have been used, and the data have been collected through
interviews. In the research, it has been revealed that the face mask affects two communication
channels, both visual and audio channels, in the communication process. It has been determined
that masked education affects aspects such as breathing, voice, speaking and pronunciation,
perceiving and understanding words, facial expressions and nonverbal communication,
language learning and reading, and developing language skills. It has been observed that
students have problems such as hearing sounds, speaking, understanding pronunciation, not
being able to see facial expressions, and not developing their language skills sufficiently. At the
end of the research, suggestions have been made to the teachers such as emphasizing the
sounds well in the lesson, using a lapel microphone, speaking in short sentences, making more
use of body language and visual tools, and using a transparent mask showing mouth

movements.

The results and suggestions reached in the research are also valid for the face-to-face

education process in our country. It is important for teachers to pay attention to sounds and
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pronunciation, to speak in short sentences, to use body language and visual aids more, and to
use transparent masks while teaching with masks in order to adequately improve the language
skills of preschool and primary school students. Giving audio materials to students in the primary
reading and writing teaching process, and showing the way the sounds come out of the mouth
with transparent masks will increase the success in the learning process. Thus, the student will
understand better, the mental load will be reduced, and it will be easier to develop language
and mental skills. Our wish is to raise students who have advanced language and mental skills,

and shape the future.
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Ozet: Diinyamizda Covid-19 salginiyla birlikte okullarda maske kullaniimasi 6ngérilmistiir. Yiiziin
yarisini kapatan maske derslerde sesleri duyma, konusma, telaffuz, dili anlama, yiz ifadelerini gérme,
dudak okuma gibi islemleri etkilemeye baslamistir. Bu durum maskenin 6grencilerin dil becerilerine
etkisine yonelik arastirmalar giindeme getirmistir. Bu arastirmada maskeli egitimin 6grencilerin dil
becerilerine etkilerini ele alan bilimsel c¢alismalar incelenmistir. Arastirmada nitel arastirma
yontemlerinden durum galsmasi kullanilmig, 2020 ve 2021 yilinda yayimlanmig arastirmalar segilmistir.
Konuyla ilgili ¢esitli anahtar kelimeler kullanilarak 42 arastirmaya ulagilmig, bunlardan 10’u kapsam disi
birakilarak 32 bilimsel galisma incelenmistir. Arastirma sonucu ulasilan bulgular analiz edilmis ve
yorumlanmistir. incelenen galismalarin gogunun okuléncesi ve ilkokul dgrencilerine ynelik oldugu, nicel
yontemlerin kullanildigi ve verilerin goérisme yoluyla toplandigi belirlenmistir. Arastirmada maskeli
egitimin nefes alma, ses, konusma ve telaffuz, sdzleri algilama ve anlama, yliz ifadeleri ve sdzsiz iletisim,
dil 8grenme ve okuma, dil becerilerini gelistirme gibi yénleri etkiledigi saptanmistir. Ogrencilerin sesleri
duyma, konusma, telaffuzu anlama, yiz ifadelerini gorememe, dil becerilerini yeterince gelistirmeme gibi
sorunlar yasadiklari gérilmistiir. Arastirma sonunda 6gretmenlere derste yiksek sesle konusma, yaka
mikrofonu kullanma, kisa climleler kurma, beden dilinden daha fazla yararlanma, 6grencilerin anlayip
anlamadigini kontrol etme, seffaf maske kullanma gibi 6neriler getirilmistir.
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1. Girisg
Diinya Saglik Orgiti (WHO) 2020 yilinin basinda COVID-19 nedeniyle diinyamizda
kiiresel salgin durumu ilan etti. Koronavirlisiin okslirme, hapsirma, konusma, sarki soyleme,
derin nefes alma vb. yollarla yayilmasini ve bulasmasini 6nlemek icin okullarda maske takilmasini
tavsiye etti. Bu dneri lizerine ¢ogu iilkede maske takma zorunlu hale getirildi. ilkokul, ortaokul,
lise ve Universitelerde, acik ve kapall ortamlarda cocuk, geng ve yetiskinlerin maske takmasi
istendi. Maske takma giderek glinliik yasamin her alaninda zorunlu oldu. Ayrica maske tirleri ve
koruyuculugu hakkinda calismalar yapildi, bazi maskelerin daha koruyucu oldugu ve nasil
takilacagi hakkinda yayinlar yapildi. Toplumda salginin yayilmasini 6nlemek amaciyla maske,
mesafe ve temizlik ilkelerine dikkat cekildi, “maske tak, mutlu yasa” sloganlari paylasildi. Bu

uygulamalara glinimiizde de devam edilmektedir.

Maske ile birlikte egitim dinyasinda 6nemli degismeler olmakta ve yeni tartismalar
ortaya cikmaktadir. Stirekli maske takmanin cocuk, geng ve yetiskinlerde olumsuz etkileri olacagi
belirtiimektedir. Ozellikle cocuklarda maske, hem saglik hem de iletisim agisindan birgok soruyu
giindeme getirmektedir. Saglk acisindan maske takmanin 6nemi kabul edilmekle birlikte
arastirmalar bunun cocuk ve yetiskinlerde cesitli sorunlara neden olacagini vurgulamaktadir.
Bunlarin basinda nefes alma ve seslerin rahat isitiimesi gelmektedir. Ardindan konusma, telaffuz,
iletisim, etkilesim, sosyal gelisim, dil becerilerini gelistirme gibi cesitli sorunlar siralanmaktadir

(MGEN,2020).

Konusmanin isitilebilir ve anlasilir olmasi igin dinleyicinin kulagina ulasan ses dizeyi
yeterli olmalidir. Sesin kulak tarafindan duyulan yiksekligine sesin siddeti denilmekte ve sesin
siddet birimi desibel (dB) ile Olclilmektedir. Desibel insan kulaginin isitebildigi en kiglk ses
siddetidir. Fisilti sesi 30 dB, konusma sesi 40-60 dB, bagirma sesi 80-90 dB olmaktadir. Frekans
ise saniyede gegen titresim sayisidir ve birimi hertz’dir (Hz). insan kulagi 20-20.000 Hz arasindaki
sesleri duymaktadir. Kulagin rahat isitmesi i¢in sesin 3.000 Hz civarinda yani ortalama 12 dB
olmasi gerekmektedir (MGEN,2020). Bilindigi gibi cogu iletisim slireci gliriltali bir ortamda
gerceklesmektedir. Ozellikle okul ortaminda giiriiltii seviyesi daha yiiksektir. Ogretmen sesinin
glrilth seviyesinden daha yuksek olmasi gerekmektedir. Bu durum glrilti diizeyine gore iyi

ayarlanmalidir (Goldin, Weinstein & Shiman, 2020).

Maske takma, yiz ifadelerinin goriinmesini engellemekte, dil, iletisim, etkilesim ve

sosyal gelisim agisindan bazi sorunlara neden olmaktadir. Bu nedenle 24 aydan kiigiik bebeklerle
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iletisimde maske 6nerilmemektedir (Ruba & Pollak, 2020). Bilindigi gibi kiiclik yaslardan itibaren
cocuklarin ilk iletisim araciylz ifadeleridir. Bir yiyecegi sevmedigini ylziindeki ifadeyle
gostermekte, annesini goriince glilimsemekte, yaramazlik yaptiginda biytklerin olumsuz yiiz
ifadeleriyle karsilasmaktadir. Boylece ¢ocuklar kiigik yaslardan itibaren hem kendilerini ifade
etmek hem de baskalarini anlamak igin yiz ifadelerini kullanmaktadir. Akranlarinin sozli
olmayan mesajlarini okumakta ve yorumlamaktadirlar. Bu nedenle iletisimde yiz ifadeleri
duygulari aktarma ve anlamanin merkezi durumundadir. Ofke, (iziintii, seving, korku gibi
duygulari en iyi ylz ifadeleri aktarmaktadir (Glnes,2019; Zorn, 2016)). Maskeli iletisimde yiz

ifadelerinin gériinmemesi sorun olmaktadir.

Maske glinlik yasamda kisiler arasi iletisimi olumsuz etkilemektedir. Bu durum egitim
sirecinde daha da belirgin olmaktadir. Egitim sirecinde iletisim sadece kelimelerle degil,
kelimelerin cok daha 6tesine uzanmaktadir. iletisim sirasinda kelimelerin disinda sesler, yiiz ve
agiz hareketleri de anlam aktarmaktadir. Ozellikle kasilan bir ¢ene, kirisan bir burun, agilip
kapanan bir agiz, karsimizdaki kisinin mesajini anlamayi saglayan ipugclaridir. Ancak bu ipuglari
maskeli bir iletisimde gorilmemekte, maskenin ardindan bu isaretleri okumak c¢ok zor
olmaktadir. Maske, yiiziin alt kismini kapatarak iletisim icin gerekli olan bazi yiz ifadelerinden
ogrencileri mahrum birakmaktadir. Maske ile insan yiiziinin yarisi kapaliyken egitimde nasil
iletisim kurulur? Bilgi ve beceriler nasil 6gretilir? Bu ¢calisma bdyle bir ihtiyactan dogmus, maskeli
egitimin cocuk, geng ve vyetiskinler Uzerindeki etkilerine iliskin arastirmalar incelenmis ve

degerlendirilmistir.

Bu arastirmada COVID-19 kiiresel salginla birlikte okullarda kullanilan maskenin
ogrencilerin dil, anlama, 6grenme ve sosyal gelisimine etkilerini saptamak amaclanmistir. Bunun
icin alanda yayinlanan bilimsel calismalari incelemeye, mevcut sorunlari belirlemeye ve
uygulanabilir 6nerileri saptamaya calisiimistir. Bu amag ¢ercevesinde asagidaki sorulara cevaplar

aranmistir.
1. Maskeli egitimle ilgili arastirmalarin;
1.1. Yil, sayi ve hedef grubu nedir?
1.2. Tiir, ydontem ve veri toplama araglari nelerdir?
1.3. Sonuglari ve belirlenen sorunlar nelerdir?

2. Arastirmalara gore egitim slirecinde maskenin;
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2.1. Nefes, ses, konusma ve telaffuza etkileri nelerdir?
2.2. Sozleri algilama ve anlamaya etkileri nelerdir?
2.3. Ylz ifadeleri ve s6zslz iletisime etkileri nelerdir?
2.4. Cocuklarda dil 6grenme ve okumaya etkileri nelerdir?
2.5. Dil becerilerinin gelisimine etkileri nelerdir?
3. Arastirmalarda 6gretmenlere yonelik dneriler nelerdir?

Arastirmada 6grencilerin maskeli iletisim slirecinde yasadiklari sorunlar butincil bir
yaklasimla ele alinmis ve dil becerileri lizerindeki etkileri belirlenmeye galisilmistir. Arastirma
sonucu elde edilen bulgularin ve 6nerilerin 6grencilerin yasadiklari sorunlara dikkat ¢cekilmesi ve

onlenmesi acgisindan alana katki saglamasi beklenmektedir.
2.Yéntem ve Materyal

Arastirmada kiresel salgin doneminde yiliz ylze egitim gbéren oOgrencilerin maskeli
iletisimde yasadiklari sorunlarla ilgili bilimsel ¢alismalarin incelenmesi amaglanmistir. Bu amacla
nitel arastirma yontemlerinden durum calismasi kullaniimistir. Yildirim ve Simsek’e (2011) goére
durum galismasi, nasil ve nigin sorularini temel alarak arastirmacinin kontrol edemedigi bir olgu
ya da olayi derinligine incelemesine olanak veren arastirma ydntemidir (Yildinm ve Simsek,
2011). Veriler ise dokiiman analizi yontemi ile elde edilmistir. Bilindigi gibi dokiiman analizi,
belirlenen konuya iliskin 6nceden yapilan her tirli yazili galismanin amaca yonelik taranmasi,
siniflandiriimasi, 6zetlenmesi ve ulasilan bulgularin amag dogrultusunda yorumlanmasi strecini

iceren bilimsel arastirma yontemidir (Simsek, 2009).

Arastirmada dokiiman analizi ydntemiyle incelenen bilimsel ¢alismalardan elde edilen
veriler frekans ve yizde degerleri ile ifade edilerek betimsel olarak analiz edilmistir. Arastirma

dokiiman analizi yontemiyle yiratildtiginden etik kurul izni alinmamistir.

Maskeli egitimle ilgili 2020 ve 2021 yili temmuz ayina kadar Tirkce yayimlanmis bilimsel
bir makale, lisanslistl tez ve rapora rastlanmamistir. Bu nedenle Google Akademik ve yabanci
dergilerin veri tabanlarinda arastirma yapilmistir. Bu amacla “COVID-19, maskeli iletisim,
ogrencilerin dil gelisimi, sosyal gelisimi, yasadiklari sorunlar, dil 6gretimimde 6gretmenlerin
yasadiklari sorunlar” gibi anahtar sozcikler kullanilarak tarama yapilmistir. Arastirmalarin
seciminde 2020-2021 yillarinda yayinlanma, egitimle ilgili olma, ilk, orta, lise ve yetiskin

ogrencileri kapsama, normal veya isitme sorunu olan Ogrencileri ele alma gibi olgitler
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uygulanmistir. Bu sekilde ABD, Belgika, Birlesik Krallik, Brezilya, Fransa, ingiltere, isvicre, Kanada
gibi cesitli Ulkelerde yayinlanan 42 ¢alismaya ulasiimistir. Bunlardan 10’u hastane ortamindaki
cocuk, genc ve yetiskinlere yonelik olmasi nedeniyle kapsam disi birakilmistir. Geriye kalan 32

makale, doktora tezi ve bilimsel rapor incelenmistir.
3. Bulgular ve Yorumlar

Arastirma sonucu elde edilen bulgular arastirmanin soru sirasina gore asagida tablolar
halinde verilmistir. Calismanin kolay izlenebilmesi agisindan bulgular “Maskeli Egitimle ilgili
Arastirmalarin Ozellikleri”, “Maskeli Egitimin Etkileri” ve “Ogretmenlere Yénelik Oneriler”

basliklari altinda toplanmustir.
3.1. Maskeli Egitimle ilgili Arastirmalarin Ozellikleri

Bu arastirmada maskeli egitimle ilgili 2020 ve 2021 yil temmuz ayina kadar yayimlanmis
bilimsel makale, lisansiistl tez ve raporlar ele alinmistir. Arastirmalarin se¢ciminde 2020-2021
yillarinda yayinlanma, egitimle ilgili olma, okuldncesi, ilk, orta, lise ve yetiskin 6grencileri ele
alma, normal veya isitme sorunu olan 6grencileri kapsama gibi 6l¢ttler dikkate alinmistir. Bu
cercevede 32 makale, doktora tezi ve bilimsel rapor incelenmistir. incelenen ¢alismalarin temel

ozelliklerine iliskin bilgiler asagidaki tablolarda sayi ve ylizde olarak verilmektedir.

3.1.1. Arastirmalarin yil, say! ve hedef grubu: Arastirmalarin yayinlandigi yil, say1 ve

hedef grubuna iliskin bilgiler 1-2 sayili tablolarda gosterilmektedir.

Tablo 1.

Yillara Gére Dagilm

Calismanin Yili Sayi (f) Yiizde (%)
2020 23 72
2021 9 28
Toplam 32 100,0

Tablo 1’deki sayilar incelendiginde maskeli egitimle ilgili arastirmalarin %72’sinin 2020
yilinda, %28’inin ise 2021 yilinda yayinlandigi gériilmektedir. Bu durum arastirmanin 2021 yilinin
temmuz ayina kadar olan yayinlari ele alinmasindan kaynaklanmaktadir. Hedef grubuna iliskin

bilgiler ise Tablo 2’de verilmektedir.
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Tablo 2.

Hedef Grubuna Gére Dagilim

Firdevs GUNES

Hedef Grup Sayi (f) Yizde (%)
Okuldncesi 6 18,7
ilkokul 8grencileri 8 25,0
Ortaokul ve lise 4 12,5
Yetiskinler 7 21,9
Karma 7 21,9
Toplam 32 100,0

Tablo 2’de gorildigi gibi arastirmalarin cogunlugu ilkokul ve okuldncesi 6grencilerini
ele almaktadir. Maskeli egitimden en ¢ok etkilenen gruplar olmasi nedeniyle bu durum énemli
olmaktadir. Ozellikle dil 6grenme, ilkokuma yazma, konusma becerilerini gelistirme gibi

calismalari maskeli egitim dogrudan etkilemektedir.

3.1.2. Arastirmalarin tiir, yontem ve veri toplama araglari: Arastirmalarin tir, yontem

veri toplam tekniklerine iliskin bilgiler 3-5 sayili tablolarda verilmektedir.

Tablo 3.

Tiirlere Gére Dagilim

Calismanin Tiri Sayi (f) Yiizde (%)
Makale 27 84,4
Doktora Tezi 2 6,2
Bilimsel Rapor 3 9,4
Toplam 32 100,0

Tablo 3’de gorildugu gibi arastirmalarin ¢gogunlugu (%84,4) arastirma makalesi olarak
yayinlanmistir. Kiglk bir grubu ise doktora tezi ve bilimsel rapor olarak hazirlanmistir. Bu

arastirmalarin yontem ve desenlerine iliskin bilgiler Tablo 4’de gosterilmektedir.

Tablo 4.
Yéntem ve Desenlere Gére Dagilim

Calismanin Yontemi GCalismanin Deseni Sayi (f) Yiizde (%)

Nicel Arastirma Yontemi Betimsel Tarama Deseni 14 43,8
Deneysel Desen 10 31,2

Nitel Arastirma Yontemi Durum Galismasi Deseni 4 12,5

Karma Yontem 4 12,5

Toplam 32 100,0

Tablo 4’teki bilgiler incelendiginde arastirmalarin ¢ogunda yani %75’inde nicel arastirma
yontemlerinin  %25’inde ise nitel arastirma yontemi ve karma yodntemin kullanildig
gorilmektedir. Nice arastirma yontemleri icinde en ¢ok %43,8 ile betimsel arastirma desenin
uygulandigi ortaya ¢ikmaktadir. Arastirmalarda veri toplama tekniklerine iliski bilgiler Tablo 5'de

sunulmaktadir.
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Firdevs GUNES

Tablo 5.

Veri Toplama Tekniklerine Gére Dagilim

Veri Toplama Teknigi Sayi (f) Yizde (%)
Olgek kullanma 8 25,0
Gorils alma 9 28,1
Olcek ve Gériisme 6 18,8
Gozlem ve Gorlisme 5 15,6
Dokiiman incelemesi 4 12,5
Toplam 32 100,0

Tablo 5’deki verilere gére maskeli egitimle ilgili arastirmalarda en ¢ok gériisme yolunun
uygulandigl ortaya cikmaktadir. Ardindan o6lgek kullanma, gozlem ve dokiiman incelemesi
teknikleri gelmektedir. Bu durumun COVID-19 salgini nedeniyle alinan &nlemler ve

kisitlamalardan kaynaklandigi distinilmektedir.

3.1.3. Arastirmalarin sonuglar ve belirlenen sorunlar: Maskeli egitim arastirmalarinda
ulasilan sonugclar ve maskelerin 6grencilerin dil becerilerine etkilerine iliskin bilgiler asagidaki

Tablo 6’da siralanmaktadir.

Tablo 6.

Belirlenen Sorunlar
Sorunlar Sayi (f) Ylzde (%)
Nefes ve Ses 5 15,6
Konusma ve Telaffuz 3 9,4
Sozleri Algilama ve Anlama 3 9,4
Yiiz ifadeleri ve S6zsiiz iletisim 5 15,6
Dil Ogrenme ve Okuma 5 15,6
Dil Becerilerinin Gelisimi 3 9,4
Karma 8 25,0
Toplam 32 100,0

Tablo 6’daki bilgiler incelendiginde, arastirmalara gore maskeli egitimin etkilerinin alti
alanda toplandigi goriilmektedir. Bunlar nefes ve ses, konusma ve telaffuz, sézleri algilama ve
anlama, yuz ifadeleri ve sozsiz iletisim, dil 6grenme ve okuma, dil becerilerinin gelisimi gibi

siralanmaktadir.
3.2. Maskeli Egitimin Etkileri

Maskeli egitim konusunda incelenen arastirma sonuglarina gére maske, 6grencilerin
nefes, ses, konusma ve telaffuz, sozleri algilama ve anlama, yiz ifadeleri ve s6zsiz iletisim, dil
o0grenme ve okuma, dil becerilerinin gelisimi lGzerinde 6nemli etkilere sahiptir. Bunlar asagida

siraslyla 6zet olarak verilmektedir.
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Firdevs GUNES

3.2.1. Nefes ve ses iizerindeki etkileri: incelenen arastirmalar maskenin nefes almayi
zorlastirdigi ve solunumun hizini artirdigini ortaya koymaktadir. Kyung ve arkadaslarina (2020)
gore maske, astim, kronik akciger gibi hastaliklari olan 6grencilerde nefes alip vermeyi saniyede
%30 oraninda artirmaktadir. Solunum sirasinda maske igine verilen karbon dioksitin bir kismi
geri alinmakta ve giin boyu kullanilan maske kanin yeterince temizlenmesine engel olmaktadir
(Kyung, Kim, Hwang, Park & Jeong,2020). Bu durum gelisim sirecinde olan cocuk, genc ve

akciger rahatsizliklari olan 6grencilerde 6nemli olmaktadir (Remacle & Bernardoni, 2021).

Nobrega ve arkadaslarina (2020) gore maske sesin siddetini etkilemektedir. Maske sesin
siddetini 5.0 dB azaltmakta, ses frekansini ise 2000 Hz'e kadar distrmektedir. Maske ile daha
yliksek sesle konusulmasina ragmen iyi duyulmamaktadir. Bu durum maske tiriine gore
degismekle birlikte her maske tiiriinde ortalama 5 dB ses kaybi olmaktadir. Ornegin bez ve
cerrahi maskelerde ses kaybi 10-20 dB arasinda iken yiiz koruyucu siperlik maskelerde bu oran
ortalama 20 dB’e ye kadar ¢ikmaktadir (Nobrega, Opice, Lauletta & Nobrega, 2020). Corey ve
arkadaslarina (2020) gore, sesin siddeti cerrahi maskede 4dB, yiiz koruyucu siperlik bir maskede
12 dB daha az ¢ikmaktadir (Corey, Jones & Singer, 2020). Spitzer’e (2020) gbre, maske seslerin
yayillmasini engellemekte ve frekansini distirmektedir. Maske ses siddetini engellediginden

normal bir ses maske ile daha zayif ¢ikmaktadir (Spitzer, 2020).

Diger taraftan glraltll bir ortamda maske ile konusmada anlama kayiplari olmaktadir.
Okul ortaminda 6gretmenin sesi siniftaki giriltiiniin Gzerinde olmaldir. Gurlltd arttikca
O0gretmenin konusmasi anlasilmaz hale gelmekte ve 6grenciler konusmalari anlamakta giglik
cekmektedir (Nobrega vd., 2020). Muzzi ve arkadaslarina (2021) gére maske, sozleri aktarma
ve anlama diizeyini diistirmektedir. Glrdltilu ortamda 6zellikle sinifta konusmalariisitmede %23
oraninda kayip olmaktadir (Muzzi, Chermaz, Castro, Zaninoni, Saksida & Orzan, 2021). Bu

zorlugun Ustesinden gelmek icin iletisim sirasinda yaka mikrofonu kullanilmasi énerilmektedir.

3.2.2. Konusma ve telaffuz iizerindeki etkileri: Maske ses ve sozlerin 6zelliklerini
degistirmektedir. Bu konuda yapilan arastirmalara gore, maske agizdan cikan sesleri fiziksel
olarak zayiflatmakta ve bozmaktadir. Sesin zayiflamasi sonucu ses seviyesinde azalma
olmaktadir. Ses dizeyinin dismesini dnlemek icin bazi konusmacilar daha yliksek sesle
konusmaktadir. Buna ragmen maske burun ve agizi kapatmakta, yliz hareketlerinin gériinmesini
engellemekte ve konusulan seslerin degismesine neden olmaktadir (Fiorella, Cavallaro, Di

Nicola, & Quaranta, 2021).
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Benzer bir calisma 2021 yilinda Maryn ve arkadaslar tarafindan yapilmistir. Bu
arastirmada 3 tir maskenin ses ve konusma (zerindeki etkileri incelenmistir. Bunun icin 47
konusmacinin okudugu metinlerin 4 farkh sekilde ses kaydi yapilmistir. Once maskesiz okuma
(kontrol durumu) ardindan cerrahi maske, ameliyat maskesi ve yiz koruyucu siperlik maske ile
okunan metinlerin kaydi yapiimistir. Sonuglar karsilastirildiginda her maskenin ses ve konusma
Uzerinde belirgin dizeyde etkili oldugu goriilmustir. Ancak yiz koruyucu siperlik maskelerin
sesleri ve sozleri 6nemli dlglide zayiflattig ortaya ¢ikmistir. Sonug olarak Maryn ve arkadaslari
egitime uygun maskelerin kullanilmasini vurgulamakta, sozli iletisimin oncelikli oldugu ve
fiziksel mesafeye uyuldugu ortamlarda ise cerrahi maske takmayi 6nermektedirler (Maryn,

Wuyts & Zarowski, 2021).

Maske ses rahatsizliklarini da artirmaktadir. Bu durum Ribeiro ve arkadaslari (2020),
tarafindan Brezilya'da 468 katilimcidan olusan bir 6rneklem (izerinde yapilan arastirmada ortaya
¢itkmaktadir. Arastirmacilar iki grubun maske ile konusmasini karsilastirmak icin katilmcilari iki
gruba ayirmislardir. Birinci grup 179 kisiden olusturulmus ve kontrol grubu olarak belirlenmistir.
Bunlardan sadece giinliik temel ¢calismalar sirasinda maske takmalari istenmistir. ikinci grup ise
289 kisiden olusturulmus, ginlik islerin yani sira mesleki calismalarda da maske takmalari
istenmistir. Arastirmada her iki gruptaki konusmacilarin maske ile sesi iyi ¢cikarmak ve konusmayi
anlasilir hale getirmek igin daha fazla ¢aba harcadiklari gérilmistiir. Ancak ikinci gruptaki yani
mesleki calismalar sirasinda maske takan konusmacilarin digerlerine gore seslerinde daha fazla
rahatsizlik hissettikleri ve daha fazla yorulduklari ortaya ¢ikmistir (Ribeiro, Dassie-Leite, Pereira,

Santos, Martins & Alencar Irineu, 2020).

Charney ve arkadaslarina (2020) gore, maske sesin siddetini dislirmekte ve bireyleri
ylksek sesle konusmaya zorlamaktadir. Bu durum sozleri dogru anlamayi engellemekte ve bazi
konusmacilarin telaffuzu anlasilmamaktadir (Charney, Camarata, & Chern, 2020). Bir baska
arastirmaya gore maske sézlerin telaffuzunu degistirmektedir(Loie,2020). Ornegin Fransizcada “

”n u

consonne (sessiz)” “console (konsol)” gibi anlasilmaktadir. Maske [s], [f1, [s], [p], [t], [a], [K] gibi
seslerin karismasina neden olmaktadir (Loie,2020). Maske ile 6gretmenin sesi daha distk
¢tkmakta ve konusma sozleri bozulmaktadir. Bu durum sadece isitmeyi degil, 6grencinin blitiin
zihinsel islemlerini etkilemektedir. Ornegin dikkat toplama, konuya odaklanma, derinlemesine

anlama gibi ( Nobrega vd., 2020).

3.2.3. Sézleri algilama ve anlama iizerindeki etkileri: iletisim sirasinda konusmalarin

algilanmasi icin isitsel kanal ile gorsel kanal cok 6nemli olmaktadir. Yani isitsel ve gorsel ipuglar
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konusmacinin aktardiklarini anlamaya katkida bulunmaktadir. Ancak maske takma bu iki iletisim
kanalini olumsuz etkilemekte, seslerin daha zayif ¢cikmasina ve yiiziin yarisinin gérilmemesine
neden olmaktadir (Maryn vd.,2021). Bu nedenle arastirmacilar burun ve agzi kapatan maskenin dilin
algilanmasi ve anlasilmasi tizerindeki etkilerini sorgulamistir. Sesleri algilama konusunda Goldin
ve arkadaslari (2020) lg¢ tir maskenin etkilerini 6lgmislerdir. Arastirma sonunda maskelerin
konusmanin anlasilirligr icin dnemli olan ses frekanslarini 2000-7000 kHz arasinda azalttigi ortaya
cikmistir. Bez maskelerde ses zayiflamasi 3-4 dB arasinda degismekte, diger cerrahi maske ve yiiz
koruyucu siperlik maskelerde bu durum 12 dB'ye kadar g¢ikmaktadir. (Goldin, Weinstein &
Shiman, 2020). Magee ve arkadaslari (2020), maske ile ses frekansinin bozulmasi ve bunun
anlasilabilirlik Gzerindeki etkisini incelediler. Ses siddetinin bozulmasina iliskin sonuglarin Goldin
ve arkadaslarinin sonuglariyla kismen uyumlu oldugu ortaya cikmistir (Magee, Lewis, Noffs,

Reece, Chan, Zaga & Vogel, 2020).

Son glinlerde yapilan bir arastirmada maskenin sozleri anlamaya etkisi ele alinmistir.
Cohn ve arkadaslari (2021) altmis U¢ geng yetiskinle (18-25 yas) bir arastirma yapmislardir.
Arastirmada katilimcilara son kelimesi tahmin edilmesi zor olan climleler maskeli ve maskesiz
dinletilmis ve katimcilardan son kelimeleri belirlemeleri istenmistir. Bu climleler dogal bir
konusma durumuna uygun olmasi icin arka plan giriltisiiyle sunulmustur. Arastirma sonunda
maske ile dili anlama ve kelimeleri tahmin etme isleminin daha zayif oldugu ortaya ¢cikmistir. Ote
yandan maskesiz konusmada dili anlama ve kelimeleri dogru tanimada daha iyi sonuglar

alinmistir (Cohn, Pycha, & Zellou, 2021).

Okulda 6gretmenin maskeyle konusmasinin 6grenciler tarafindan algilanmasi tizerinde
de arastirmalar yapilmistir. Schlogl ve Jones’e (2020) gore maske iletisimin hem goérsel hem de
isitsel iki kanalini etkilemektedir. Maske ile yiiz ifadeleri goriilmediginden gilimseme, seving,
ofke, korku, igrenme gibi duygularin algilanmasi zorlasmaktadir (Schlogl & Jones,2020). Bu
durum isitme engelli ve dil gelistirme asamasindaki cocuklar icin dnemli bir sorun olmaktadir.
Ogretmenin konusmasini ve yiiz ifadelerini anlama cabalari 6grencilere daha fazla bilissel yiik
getirmekte ve yorgunluga neden olmaktadir. Bu siirecte konusmalari algilama ve anlama diizeyi
de dismektedir (Schlogl & Jones,2020). Benzer bir arastirma, yani maskeyle dili anlama Saunders
ve arkadaslari (2020) tarafindan da sorgulanmistir. Arastirmacilar Birlesik Krallik ‘ta yasayan 460
kisiyle anket yapmislardir. Arastirma sonunda katilimcilar maskenin dili anlamayi engelledigini

aciklamislardir (Saunders, Jackson & Visram, 2020).
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3.2.4.Yiiz ifadeleri ve sézsiiz iletisim iizerindeki etkileri: Yiiz ylze iletisimde burun, agiz,
dudak, dil, dis, cene gibi organlar kisinin dlstince ve duygularini gostermektedirler. Bunlar ayni
zamanda bireyin mimiklerini olusturmaktadir. Burun ve agizla bazi durumlarda s6z s6ylemeden
ne istendigi kisa olarak anlatilmakta ya da belli edilmektedir. Burun, agiz, dudak, dil, dis, yanak
ve ¢ene hareketleri beden dilinde 6nemli anlamlara sahiptir (Mehrabian, 2009). Bu organlarin

maske altinda kalmasi ve gériinmemesi hangi ifadelerin aktarilmasini gliglestirmektedir?

Nobrega ve arkadaslari (2020) okulda maske takmanin bir dizi olumsuz etkileri olacagini
vurgulamaktadir. Clinkii maske hem sozsiiz iletisimi hem de dudak okumayi engellemektedir
(Nobrega vd.,2020). Diger taraftan isitme sorunu olan 6grenciler derslerde genellikle dudak
okuma isleminden yararlanmaktadir. Bu 6grencilerin ¢ogu konusulanlari anlamak igin yiz
hareketlerini, agiz ve dudak hareketlerini kullanmaktadir. Ozellikle sinif gibi giriiltili bir
ortamda buna ihtiya¢ duymaktadirlar. Maske bu islemlerin yapilmasini engellemektedir (Spitzer,
2020). Yazin asagisini gizledigi ve gorlinmedigi icin konusulanlari anlamak temel egitim
ogrencilerini dogrudan etkilemektedir. Bu 6grenciler ylz ifadelerini gormeden iletisim kurmada
zorlanmaktadirlar. Maske ayni zamanda konusmacinin heyecanini kesfetme, ¢ikarim yapma gibi
islemleri de giiclestirmektedir. Ozellikle olumlu heyecanlari gérme, giilimseme, nese, mutluluk

gibi baskalarini anlama ve empati yapma kapasitesini azaltmaktadir (Spitzer, 2020).

Muzzi ve arkadaslarina (2021) gére maske sozleri ve yiz ifadelerini anlamada %38
oraninda kayiplara neden olmaktadir. Maske dudak okumayi engellemekte bu nedenle
konusmacinin aktardiklarini tahmin etmek zorlasmaktadir. Ozellikle isitme sorunu olan
ogrencilerde maske daha fazla soruna yol agmaktadir (Muzzi vd., 2021). Bu duruma ¢ogu
arastirmaci dikkat cekmektedir. Arastirmacilara gére maske yiiz ifadelerinin blylk bir kismini
gizlemekte, bu durum sozsiz iletisimi dogrudan etkilemekte ve anlamsiz hale getirmektedir
(Swaminathan & Meera, 2020). Maske dudak okumaya engel olmakta ve kelimelerin
anlagiimasini etkilemektedir. Oysa dudak okuma kelimelerin anlasiimasini %50-70 oraninda
artirmaktadir (Choquette, 2020). Bu durum kicuk ¢ocuklarda daha da 6nemli olmaktadir. Kiigtik
cocuklar yuz ifadelerine ¢ok fazla duyarhdir. Okul ¢agi c¢ocuklarin sosyal iletisimleri ve

etkilesimleri maske nedeniyle diismektedir (Ruba & Pollak, 2020).

Charney ve arkadaslari (2020), isitme kaybi olan kisilerde dudak okumanin énemini
hatirlatmakta ve maske takmanin olumsuz etkilerini vurgulamaktadir. Bu amacgla isitme, orta
derecede isitme kaybi olan 10 yetiskin ile ileri derecede isitme kaybi olan 10 yetiskinin maskeyle

kelime anlama sireci degerlendirilmistir. Arastirmada glrultli bir ortamda bez maske ile agiz
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hareketlerini gosteren seffaf maske karsilastirilmistir. Arastirma sonunda seffaf maskenin kumas
maskeye kiyasla her iki grupta da dili anlamayi kolaylastig ortaya ¢ikmistir (Charney, Camarata,
& Chern, 2020). Benzer bir arastirma Carbon (2020) tarafindan yapilmistir. Bu arastirmada 41
yetiskin katihmcidan maskeli veya maskesiz yiz ifadelerini tanimlamalari istenmistir. Arastirma
sonuclari, maske takmanin seving, o6fke, igrenme, (zintl, korku gibi yiiz ifadelerini tanimayi

etkiledigini gostermistir (Carbon,2020).

3.2.5. Dil grenme ve okumaya etkileri: Maskeli egitim, gériinmez agiz, yar gizli yliiz ve
biraz yipranmis ses... Bitin bunlar yani maske, yeni ylriimeye baslayan cocuklarin dil
o0greniminde, anaokulu ve birinci sinif 6grencilerinin okuma becerilerinde rol oynuyor mu?
ilkokuma yazma ogretiminde zor sesler farki agiz ve dil hareketleriyle 6gretilmektedir.
Ogretmenlerin derslerde siirekli maske takmasi bu durumu etkilemektedir. Bu durum geng

ogrencilerin dil 6grenimini tehlikeye atabilmektedir.

Shack ve arkadaslari (2020), okul 6ncesi egitimde maske takmanin bebekler (izerindeki
etkisi Gizerine 356 gocuk doktoru ile gorlismistiir. Bunlardan %82'si maske takmanin 6 ay ile 10
yas arasl c¢ocuklarla iletisim kurma becerilerini engelledigini, %63'l ise ¢ocuklarin maskeli
kisilerden ve doktorlardan korktuklarini agiklamistir. Ozellikle 6 aylik ve 2 yas arasi ¢ocuklarin
maskeli kisilerle iletisim kurmaktan kacindiklari saptanmistir (Shack, Arkush, Reingold, & Weiser,
2020). Mehta ve arkadaslarina (2020) gbre maske iletisim heyecanini distirmekte, ¢ocuk
maskeyle endise duymakta, maskeyle oyalanmakta, dokunmakta, ¢ekmekte, diizeltmekte ve
egitim sirecinde dikkati dagiimaktadir (Mehta vd., 2020). Diger taraftan gorsel yiz
hareketlerinin maske altinda kalmasi ve gériinmemesi isitme sorunu olan kiguk 6grencilerde dil
o0grenmeyi etkilemektedir (Charney vd., 2020). Nobrega ve arkadaslarina (2020) gére maske,
glrilti esnasinda sozlerin isitilmesini engellemekte, yeni bilgiler ve dil 6grenme sirecini
olumsuz etkilemektedir. Maskeli iletisimde seslerde kayip olmasi sadece isitmeyi degil, bitiin
zihinsel islemleri 6zellikle dikkat toplama, anlama, 6grenme vb. etkilemektedir (Nobrega vd.

2020).

Maske cocuklarda okuma 6grenme sirecini de etkilemektedir. Bu konuda Lorraine
Universitesi Bilgisayar Bilimi ve Uygulamalari Arastirma Laboratuvari, Aix-Marseille Universitesi
Bilissel Psikoloji Laboratuvari ve Cenevre Universitesi arastirmacilari tarafindan ortak bir
arastirma yapilmistir. Arastirmaya 5-7 yaslari arasinda 85 6grenci alinmistir. Bu 6grenciler iki
gruba ayrilmis, birinci gruba dilin farkh seslerini ayirt etmede yetersiz olan “riskli” 6grenciler

toplanmuistir. ikinci gruba “riskli o/mayan” &grenciler alinmistir. Ogrencilere hece sayma testi
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verilmis, hece sayma testi sirasinda s6zli anlamay! kolaylastiran dudak okuma ve konusmacinin
ylz ifadesini kullanma durumu degerlendirilmistir. Her gruba 6gretmen tarafindan maskeli ve
maskesiz olarak hece sayma testleri verilmistir. Arastirma sonunda dudak okuma isleminin
sadece birinci grupta yani “riskli ” grupta etkili oldugu ortaya ¢ikmistir. Bu gruptaki 6grenciler,
O0gretmenin ylzinli maske nedeniyle tam goremediklerinden kelimelerdeki hece sayisini
saymakta zorlanmislardir. Oysa “riskli olmayan” 6grenciler dudak okuma islemine ihtiyac
duymamislardir. Bu sonuglar sesleri ayirt etmekte giiclik ceken kiiciik 6grencilerin erken
dénemde tespit edilmesi, okuma 6grenme siirecinde desteklenmesi ve maske kullanimina dikkat
edilmesi gerektigini gostermektedir (Piquard-Kipffer, Cavadini, Sprenger-Charolles, & Gentaz,

2021).

3.2.6.Dil becerilerinin gelisimine etkileri: ingiltere'de egitim alaninda dnemli calismalar
ylriaten Education Endowment Foundation (EEF) adh vakif, 2020 yilinda o6grencilerin dil
becerileri izerine bir arastirma yapmistir. Arastirmada 50 bin 6grencinin dil becerilerine iliskin
verileri incelenmistir. Ayrica 58 ilkokuldaki yetkililer ve bu okullardaki 6grencilerin ailelerine
anket uygulanmistir. Arastirma sonunda COVID-19 salginla miicadele kapsaminda alinan
onlemlerin gocuklarin dil ve konusma becerilerini olumsuz yonde etkiledigini, bunun 6grenme
slreci lizerinde uzun dénemli etkilerinin olacagini ortaya koymustur. Arastirmaya gore salginla
micadele i¢in alinan dnlemler ¢ocuklarin sosyal iletisimini kisitlamakta ve gevresiyle daha az
etkilesmesini getirmektedir. Bu durum gocuklarin yeni ve farkli kelimeleri 6grenmek, zihinsel
sozlik gelistirmek, farkh kisilerle konusmak gibi dil ©6grenme siirecinde gerekli olan
deneyimlerden mahrum birakmaktadir. Onlemler nedeniyle aile biyiikleriyle daha az temas
kurulmasi, sosyal mesafenin korunmasi, oyun randevularinin iptal edilmesi ve yliz ylize temasin
azalmasi cocuklarin konusmadan uzak kalmasina neden olmaktadir. Boylece c¢ocuklarda
konusma becerileri gerilemeye baslamaktadir. Uzmanlara gore konusma becerilerindeki bu
gerilemenin ¢ocuklarin 6grenme siireci lizerinde uzun sireli etkili olabilecegi distintilmektedir.
(EEF,2020). Arastirmada ayrica 58 ilkokuldaki yetkililer ve bu okullardaki 6grencilerin ailelerine
anket uygulanmistir. Ankete katilanlarin %76’si, Eyltil 2020’de okula baslayan 6grencilerin dnceki
yillarda baslayanlardan daha fazla destege ihtiya¢ duydugunu, %96’si da 6grencilerin konusma

ve dil gelisimi konusunda endiseli olduklarini belirtmistir (EEF,2020).
3.3.0gretmenlere Yonelik Oneriler

Arastirma kapsaminda incelenen maskeli egitim arastirmalarinda 6gretmenlere yonelik

cesitli oneriler verilmistir. Bunlar maskeli egitimin etkilerini azaltmak ve 6grencilerin dil
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becerilerini gelistirmeye yoneliktir. Bilindigi gibi 6gretmen sinifta maske ile ders anlattiginda
ogrenciler séylenenleri anlamakta zorlanmakta ve pek ¢ok bilgiden mahrum kalmaktadir. Bu
durum o6grenmeyi dogrudan etkilemektedir. Diger taraftan maske 6gretmenleri kisitlamakta ve
seslerini ylikseltmeye zorlamaktadir. Bu nedenle 6gretmenler ses zorlama riskiyle karsi karsiya
kalmaktadirlar. Ogrencilerin dikkatini cekmek daha fazla caba harcamaktadir. Her seyden énce
O0gretmenin yizl, duygu, bilgi ve empati iletme aracidir. Maske yizi kapattigl icin bunlar
aktarmak gliclesmektedir. Ayrica 6grencilerin soylediklerini duymakta zorlanmakta ve genellikle
tekrarlamak zorunda kalmaktadirlar. Boylece maskeyle saatlerce konusmak zorunda kalan,
bilgileri stirekli tekrarlayan ve ses tellerini zorlayan 6gretmenler s6z konusu olmaktadir. Bu

durumlari 6nlemek icin arastirmalarda su 6neriler sunulmaktadir;
- Ogretmenlerin konusurken sesleri daha iyi vurgulamalari,
- Telaffuzun normalden daha net olmasina dikkat etmeleri,
- Kisa ciimlelerle konusmalari,
-Sinifta daha fazla jest, beden dili ve gorsel arag¢ kullanmaya 6zen géstermeleri,
-Anlattiklarini birkag kez tekrarlamalari,
-Teknolojik araclardan daha fazla yararlanmalari (Mheidly, Fares, Zalzale & Fares, 2020),
-Siniftaki glraltlyd daha asagiya ¢ekmeleri,
- Sesi zorlamamak igin yaka mikrofonu kullanmalari (Muzzi vd., 2021),

-Seffaf maske dudak okumaya ve konusmacinin heyecanini okumaya izin vermektedir.
Bu nedenle agiz hareketlerini gésteren seffaf maske kullanmaya 6zen gostermeleri (Spitzer,

2020),

- Maryn ve arkadaslar ise egitime uygun maskeler kullanmalarini, s6zli iletisimin
oncelikli oldugu ve fiziksel mesafeye uyuldugu ortamlarda ise cerrahi maske takmayi
onermektedirler (Maryn, Wuyts, & Zarowski, 2021). Asagida bazi seffaf maske ornekleri

verilmistir.
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Sekil 1. Seffaf maske 6rnekleri (Remacle & Bernardoni, 2021)

4. Sonug, Tartisma ve Oneriler

Bu arastirmada maskeli egitimle ilgili 32 bilimsel ¢calisma incelenmistir. Bu ¢alismalarin
cogunun okuldncesi ve ilkokul 6grencilerine yonelik oldugu, nicel yontemlerin kullanildigi ve
verilerin goérisme yoluyla toplandig1 belirlenmistir. Arastirmada maskenin iletisim sirecinde
hem gorsel hem de ses kanali olmak lizere iki iletisim kanalini etkiledigi ortaya ¢cikmistir. Maskeli
egitimin nefes alma, ses, konusma ve telaffuz, sozleri algilama ve anlama, yiiz ifadeleri ve s6zsiiz
iletisim, dil 6grenme ve okuma, dil becerilerini gelistirme gibi yonleri etkiledigi saptanmistir.
Ogrencilerin sesleri duyma, konusma, telaffuzu anlama, yiiz ifadelerini gérememe, dil
becerilerini yeterince gelistirmeme gibi sorunlar yasadiklari gorilmustir. Arastirma sonunda
o6gretmenlere derste sesleri iyi vurgulama, yaka mikrofonu kullanma, kisa climlelerle konusma,
beden dili ve gorsel araglardan daha fazla yararlanma, agiz hareketlerini gosteren seffaf maske

kullanma gibi 6neriler getirilmistir.

Arastirmada ulasilan sonug ve oneriler tlkemizdeki ylz ylize egitim siireci i¢cin de gegerli
bulunmaktadir. Okul o6ncesi ve ilkokul diizeyindeki 6grencilerin dil becerilerini yeterince
gelistirme agisindan 6gretmenlerin maskeyle ders anlatirken seslere ve telaffuza dikkat etmeleri,
kisa climlelerle konusmalari, beden dili ve gorsel araglardan daha fazla yararlanmalari, seffaf
maske kullanmalari énemli olmaktadir. ilkokuma yazma 6gretim siirecinde &grencilere sesli
materyallerin verilmesi, seffaf maskelerle seslerin agizdan ¢ikis bigiminin gosterilmesi 6grenme
siirecinde basariyi artiracaktir. Bdylece 6grenci daha iyi anlayacak, zihin yik{ azalacak, dil ve
zihinsel becerileri gelistirme daha kolay olacaktir. Dilegimiz dil ve zihinsel becerileri gelismis,

gelecege yon veren 6grencilerin yetistirilmesidir.
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CIKAR CATISMASI BEYANI
Yazar bu galismasinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu calismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu calismanin her asamasini kendisinin yaptigini beyan eder.
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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Abstract: Communication is an interactive process that expresses the transfer of feelings and
thoughts to the person or persons addressed. The main purpose of communication is to ensure that
communication progresses more effectively by minimizing barriers so that sharing between individuals
and society can become more efficient. One of the points that hinder effective communication is
communication conflicts. It is possible to examine communication conflicts in three groups as
intrapersonal, interpersonal and social conflicts.

Communication skills are shaped by the examples that the individual receives from environment
since infancy. For this reason, it can be said that family, school and other social environments affect
communication skills. It seems possible for individuals to benefit from literary works as well as the
mentioned social environments for effective communication. It can also be said that communication skills
can be improved thanks to the messages and skills implicitly given in the works of high literary quality,
which are brought together with the individual especially from childhood. Qualified children's literature
works develop the individual holistically; provides various communication environments to the child by
embodying them. It seems possible to come across examples of effective communication and
communication barriers in these works.

In this study, which was prepared considering the relationship between communication skills and
children's literature, it was aimed to determine the communication conflicts in the translated children's
literature. For this purpose, the source tools of the study were determined by random sampling method;
The descriptive analysis method was used in the study in which document analysis was carried out in
accordance with the qualitative research approach.

“Kuglk Cadi Yesil” by Marie Desplechin, “Bunun Adi Findel” by Andrew Clements, “Hayvanlar
Toplantisi” by Erich Kastner and “icimdeki Biiyiikanne” by Maria Machado were examined as resource
tools of the study. In the classification of communication conflicts, the work “iletisim Catismalari ve
Empati” by Ustiin Dékmen, who translated the work of Harary and Batell into Turkish, was used. As a
result of the study, it was determined that it is possible to benefit from children's literature in
communication education; With the necessary concretizations, it has been seen that it is possible for the
child to realize the situations with effective communication barriers by adopting the events in the books
and applying them to real life.

Keywords: Children's literature, Communication education, Effective communication,
Communication conflicts.
Cited in: Akkaya, N., Ozden, E. & Gilli, B. (2021). Examples of communication conflicts in translated children's
literature works, Ceviri cocuk edebiyati eserlerinde yer alan iletisim ¢atismalari 6rnekleri. The Journal of Limitless
Education and Research, Sinirsiz Egitim ve Arastirma Dergisi, 6(3), 371-407. DOI: 10.29250/sead.974256.
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1. Introduction

In today's world, wherein information and information technologies develop rapidly in
the fields of education, especially, in the light of developments in psychology that examines
behavior and cognitive functioning, the child concept is recognized, valued, and largely settled
by its true qualities, by being stripped of prejudices. Children are beings with their own unique
world, nature and personality, and those who think, hear, perceive & sense, receive events and
situations with a distinctive precision differently from adults. They are those whose universe of
meaning, linguistic, mental, social, and psychological skills are not yet fully matured and want to
complete these requirements; and they are those who unceasingly desire to learn, research,
explore, and wonder; they are creative dynamic and sincere beings who dream. Based on this
determination, it is inevitable that the child, who is not a prototype or a miniature of adults but

is unique with these qualities, has a literature of their own.

Dilidiizglin (2005, p.10) defines children's literature as "literary products that choose
their subjects from the child's natural and current environment, without compromising their
literary quality, and that enables the child to look at their own world with a multi-aspect
understanding, and that aims to give them a conscious reading habit, whereas Sever (2005, p.9)
underlines that "...children's literature needs special attention and meticulousness as it is much
more different and special than those of literary groups produced for adults. As the explanations
accentuate, it is impossible to separate children's literature from literature and evaluate it
independently. Literature is a branch of art that is the most effective and beautiful reflection of
language which brings people closer to others, enables the communication between people
regardless of place and time, saves people from loneliness, gives them sensitivity, love of
language and consciousness, aesthetic pleasure, develops their dream & thinking power, adds
depth and meaning to their lives, broadens their horizons, and enriches their perspective about
the world. All of these qualities also prevail for children's literature. The distinction between
children and adult literature is not a literary quality; yet, it accomplishes of creating children's
literature with a pedagogical concern, taking into account the reality, developmental
characteristics, level of understanding, interests, expectations, and tastes of the child. In short,
it is created with a pedagogical concern by regarding the special circumstances. In this manner,
Jane Yolen's saying "Writing for children is the same as writing for grown-ups, you will write a

little better when writing for children" gains great importance (cited in Nas, 2014, p.41).
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The Works created in the field of children's literature are important artistic stimuli in the
linguistic, mental, emotional and social development of the child. They primarily allow children
to make discoveries on their native language. It enriches their vocabulary and expands the
universe of meaning. Thanks to these works, the child encounters many lives that they cannot
experience in person and create a versatile perspective on life and people. In addition to social
skills such as empathic relationship, respect, and tolerance for differences, it also contributes to
their personality by discovering their own hidden powers, talents, interests, expectations, and
likes, by discovering and improving themselves. The child recognizes his feelings through works
and learns to express them appropriately. Besides, the works allow the child to recognize
different emotions by exemplifying human emotions and enable them to experience different
emotions and feed them emotionally. Along with improving the awareness of the child, it
enriches the power of dreaming and thinking, and varifies both inner and outer world.
Additionaly, by giving responsibility of hearing and thinking, the works contribute to their
questioning and making critical choices instead of pure acceptance. It prepares the child for life
by letting them encounter many facts in life, and improves their problem-solving skills. It

contributes to their reading habits and culture by scaffolding their new learning.

The child's utilizing literary works is a necessity for their education and daily life. Because
literature reveals the child all the events of the world and life with its vast experiences and lets
them possibly witness all. Thus, the child benefits from literary experience while creating their
own world. In this respect, another experience that children's literature provides is its initiating
them to other people, societies, and cultures that they have never known. This is the absolute
point that translated children's literature works gain importance. These works open the doors
of different worlds to the child, allowing him to get to know different cultures and societies and
to understand others, and make them feel differences are rich and should be approached with
respect and tolerance. Hence, they contribute to the socialization of the child. Indeed, children

encounter translated of children's literature products as well as local books of their culture.

Literature plays the role of an instructional tool as it supports and contributes the
development of the child. At the core, literature carries traces of life and reveals the realities of
life in a fictional structure. Therefore, the relationship of literature with life brings with its
relationship to education. Literary works have become indispensable elements of education.
The point that gains importance here is that the purpose of children's literature works is not to

give advice and orders to the child under the spectrum of education or to try to educate,

373 The Journal of Limitless Education and Research, 6 (3), 371 - 407


https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/field
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/children
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/are
https://dictionary.cambridge.org/dictionary/english-turkish/important
https://dictionary.cambridge.org/dictionary/english-turkish/artistic
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/linguistic
https://dictionary.cambridge.org/dictionary/english-turkish/mental
https://dictionary.cambridge.org/dictionary/english-turkish/emotional
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/social
https://dictionary.cambridge.org/dictionary/english-turkish/development
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/these
https://dictionary.cambridge.org/dictionary/english-turkish/primarily
https://dictionary.cambridge.org/dictionary/english-turkish/allow
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/make
https://dictionary.cambridge.org/dictionary/english-turkish/on
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/native
https://dictionary.cambridge.org/dictionary/english-turkish/language
https://dictionary.cambridge.org/dictionary/english-turkish/it
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/vocabulary
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/meaning
https://dictionary.cambridge.org/dictionary/english-turkish/thanks
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/these
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/many
https://dictionary.cambridge.org/dictionary/english-turkish/lives
https://dictionary.cambridge.org/dictionary/english-turkish/that
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/cannot
https://dictionary.cambridge.org/dictionary/english-turkish/experience
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/person
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/perspective
https://dictionary.cambridge.org/dictionary/english-turkish/on
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/people
https://dictionary.cambridge.org/dictionary/english-turkish/it
https://dictionary.cambridge.org/dictionary/english-turkish/also
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/personality
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/own
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/feelings
https://dictionary.cambridge.org/dictionary/english-turkish/through
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/express
https://dictionary.cambridge.org/dictionary/english-turkish/them
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/allow
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/recognize
https://dictionary.cambridge.org/dictionary/english-turkish/different
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/human
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/responsibility
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/hearing
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/thinking
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/contribute
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/questioning
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/making
https://dictionary.cambridge.org/dictionary/english-turkish/critical
https://dictionary.cambridge.org/dictionary/english-turkish/instead
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/for
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/many
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/problem
https://dictionary.cambridge.org/dictionary/english-turkish/it
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/their
https://dictionary.cambridge.org/dictionary/english-turkish/reading
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/culture
https://dictionary.cambridge.org/dictionary/english-turkish/by
https://dictionary.cambridge.org/dictionary/english-turkish/groundwork
https://dictionary.cambridge.org/dictionary/english-turkish/their
https://dictionary.cambridge.org/dictionary/english-turkish/new
https://dictionary.cambridge.org/dictionary/english-turkish/learning
https://dictionary.cambridge.org/dictionary/english-turkish/because
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/all
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/world
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/with
https://dictionary.cambridge.org/dictionary/english-turkish/vast
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/possible
https://dictionary.cambridge.org/dictionary/english-turkish/witness
https://dictionary.cambridge.org/dictionary/english-turkish/them
https://dictionary.cambridge.org/dictionary/english-turkish/thus
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/from
https://dictionary.cambridge.org/dictionary/english-turkish/literary
https://dictionary.cambridge.org/dictionary/english-turkish/experience
https://dictionary.cambridge.org/dictionary/english-turkish/while
https://dictionary.cambridge.org/dictionary/english-turkish/own
https://dictionary.cambridge.org/dictionary/english-turkish/world
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/this
https://dictionary.cambridge.org/dictionary/english-turkish/respect
https://dictionary.cambridge.org/dictionary/english-turkish/another
https://dictionary.cambridge.org/dictionary/english-turkish/that
https://dictionary.cambridge.org/dictionary/english-turkish/children
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/is
https://dictionary.cambridge.org/dictionary/english-turkish/him
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/other
https://dictionary.cambridge.org/dictionary/english-turkish/people
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/that
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/has
https://dictionary.cambridge.org/dictionary/english-turkish/never
https://dictionary.cambridge.org/dictionary/english-turkish/known
https://dictionary.cambridge.org/dictionary/english-turkish/translation
https://dictionary.cambridge.org/dictionary/english-turkish/translation
https://dictionary.cambridge.org/dictionary/english-turkish/children
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/gain
https://dictionary.cambridge.org/dictionary/english-turkish/importance
https://dictionary.cambridge.org/dictionary/english-turkish/translation
https://dictionary.cambridge.org/dictionary/english-turkish/open
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/different
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/him
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/get
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/know
https://dictionary.cambridge.org/dictionary/english-turkish/different
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/understand
https://dictionary.cambridge.org/dictionary/english-turkish/others
https://dictionary.cambridge.org/dictionary/english-turkish/children
https://dictionary.cambridge.org/dictionary/english-turkish/encounter
https://dictionary.cambridge.org/dictionary/english-turkish/translation
https://dictionary.cambridge.org/dictionary/english-turkish/children
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/as
https://dictionary.cambridge.org/dictionary/english-turkish/as
https://dictionary.cambridge.org/dictionary/english-turkish/local
https://dictionary.cambridge.org/dictionary/english-turkish/books
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/their
https://dictionary.cambridge.org/dictionary/english-turkish/culture
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/role
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/an
https://dictionary.cambridge.org/dictionary/english-turkish/tool
https://dictionary.cambridge.org/dictionary/english-turkish/as
https://dictionary.cambridge.org/dictionary/english-turkish/it
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/development
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/child
https://dictionary.cambridge.org/dictionary/english-turkish/at
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/fictional
https://dictionary.cambridge.org/dictionary/english-turkish/structure
https://dictionary.cambridge.org/dictionary/english-turkish/therefore
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/relationship
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/literature
https://dictionary.cambridge.org/dictionary/english-turkish/with
https://dictionary.cambridge.org/dictionary/english-turkish/life
https://dictionary.cambridge.org/dictionary/english-turkish/with
https://dictionary.cambridge.org/dictionary/english-turkish/relationship
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/education

(\Dzz# Examples of Communication Conflicts in Translated Children’s...
Nevin AKKAYA, Esra OZDEN, Buse GULLU

condition, or motivate him on a subject. "In terms of education, the value of literature gives
examples of a wide range of hearing, thinking and movement" (Kavcar, 1999, p.4). Works of
children's literature, regardless of local or translation, perform this educational function with

messages digested into fiction in accordance with the nature of fictional texts.

Communication is the process of conveying one's feelings and thoughts to other
individual(s). To Ciiceloglu, "Communication starts from the moment two people realize one
another" (20193, p. 45). From the moment of birth, any individual initially acquires and develops
their communication skills by imitating their immediate surroundings, then the social
environment that expands as they grow up. It is also important for the individual to have
efficient communication skills to express himself appropriately and take a valuable space in the
society. Communication education begins at early ages. This process starting in the family
continues at school. For this reason, families, teachers, and other educators have responsibilities
in this issue. For instance, it is important that Turkish teachers who aim to improve children’s

language skills should bring texts that support these skills to classroom.

The child identifies himself with the characters in the books he reads; recognizes the
right and wrong situations in the books and integrates them in his daily life. With qualified
literary works to be read in the family and school environment, the desired messages can be
given to the child by constructing them. It seems possible to give effective communication
examples or conflicts with this embodiment in accordance with communication training. With
interactive reading in the family environment and in the school environment, it is likely to
evaluate the communication elements in the books with theatre, drama, or the discussion

method.

In the literature, many studies such as communication conflicts in children's literature
identified and methods of coping with these conflicts have been found (Buydkisik, 2019; Giineyli
ve Konedrali, 2008; Karagoz, 2014; Kiran, 2008; Melanhoglu, 2020; Sener, 2018). However, no
study identified communication conflicts in translated children's literature has been encountred
yet. For this reason, it is necessary to determine the examples of communication conflicts in the
translated children's literature works, which are frequently preferred in our country and found
in a large part of the shelves in stores. In this study, communication conflicts in translated
children's literature works were identified and sorted in line with communication education.

Communication conflicts were determined regarding Dokmen's work (2013), according to the
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titles of 'Intrapersonal Communication Conflicts', 'Interpersonal Communication Conflicts' and

‘Communication Conflicts of the Person with the Society'.

'Intrapersonal Communication Conflicts' express the dilemmas, decision-making process
and thoughts of the individual about a subject, whereas 'Communication Conflicts of the Person
with the Society' mostly refer to the fact that the individual cannot come to terms with the
society and creates conflicts in communication as a result of circumstances such as generational
conflict, and peer conflict, etc. On the other hand, 'Interpersonal Communication Conflicts' were
analyzed according to the classification created by Harary and Batell based on Graphic Analysis
(1981) and translated into Turkish by Dokmen (2013). According to this classification, there are

eight types of interpersonal communication conflicts as given below:
¢ Active Conflict
¢ Passive Conflict
¢ Existential Conflict
¢ Total Rejection
¢ Biased Conflict
¢ Intensity Conflict
e Partial Conflict of Perception
¢ Conflict of Detention

In order to sort out the problem of the study, the following questions were sought to

find answers:
1. What are the examples of communication conflicts in the book "Bunun adi Findel"
2. What are the examples of communication conflicts in the book "Hayvanlar Toplantisi"
3. What are the examples of communication conflicts in the book "icimdeki Biiyiikanne"
4. What are the examples of communication conflicts in the book "Kiiglik Cadi Yesil"
2. Method
2.1 Research Design

In this study, which deals with the communication conflicts in the translated children's

literature, the document analysis model, one of the qualitative research designs, was utilized.
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"Document review includes analysis of written materials containing information about targeted

facts or cases" (Yildirim and Simsek, 2016, p.189).
2.2. Research Data

The research data, four randomly selected translated children's books by Tudem, Can
Cocuk, and Gunisigi Library Publishers' 2020 catalogs, are suitable for the age of 8 and 11 years.

The research tools are given in Table 1:

Table 1.
Imprint information of the reviewed books
Name of the book Type Page Publisher Date Edition
Bunun Adi Findel Novel 112 Gunisigl 2020 gt
Library
Hayvanlar Novel 80 Can Cocuk 2019 19t
Toplantisi
Icimdeki Novel 80 Can Cocuk 2020 5th
Bliylkanne
Kiguk Cadi Yesil Novel 80 Tudem 2016 2nd

2.3. Data Collection and Analysis

The access of original books from the publishers has been the initial part the study. The
books were carefully read by the researchers. Then, the communication conflicts in the books
were determined by document analyses, and the data obtained were explained and interpreted
by descriptive analysis. The data obtained according to this approach were summarized and
interpreted according to the previously categorized themes. "The aim of the descriptive analysis
is to present the findings to the reader in an organized and interpreted form" (Yildirrm and

Simsek, 2018: 239).
3. Findings and Discussion

Examples of communication conflicts in the translated children's books “Bunun Adi
Findel", "Hayvanlar Toplantisi", "icimdeki Biiyiikanne" and "Kiiciik Yesil Cadi" are given below.
First of all, the reviewed books are presented in an alphabetical order. Brief information about
the books was given, the interpersonal communication conflicts in the books were explained,

then the conflicts of the person with himself and with the society were explained in detail.
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3.1. Examples of communication conflicts in the book "Bunun Adi Findel"

3.1.1. Examples of interpersonal communication conflicts in the book "Bunun Adi

Findel"
Existential Conflict

Existential conflict refers to the type of conflict in which people have their own existence
during communication and focus on expressing their own feelings and thoughts by not listening
to what each other says. In the work, Nick's conversation with the stationer using the word
"Bunun Adi Findel' instead of the word 'pen', and the stationer's focusing on his own
understanding problem by not feeling an empathy with him exemplifies the conflict of existence.

The conflict was resolved with the help of Nick's body language:

"The next day after school the plan was put into practice. Nick went into the stationery
store and asked the lady for one Findel behind the counter. The woman wrinkled her forehead.
'‘One what?' Nick said, 'One Findel, please. Black," he said, and smiled at her. She leaned forward
and moved one ear closer to him. "What did you want?" "A Findel," Nick said, pointing to the ball
pens on the shelf behind the woman. 'Black, please.' She handed Nick the pen. Nick paid for it
and said, 'Thank you,' and walked out" (Clements, 2020, p. 46).

Intensity Conflict

During communication, individuals' asserting their own ideas by partially agreeing with
each other exemplifies the conflict of intensity. The dialogue between Nick's mother and the
principal is an example of this kind of conflict. The dialogue was complete with Nick's mother

insisting on her own ideas; the conflict has been resolved:

"Nick's mother kept talking to the principal." | mean, what's wrong with kids producing
and using a funny word? Is there any need to establish a rule prohibiting the use of such a word?'
The directress replied with sighs: 'Yes, it's true that it looks ridiculous. But Ms. Granger thinks

using 'be’-a slang in Turkish- is like preventing children from saying that word (Clements, 2020,
p. 61).

Total Rejection

Total rejection occurs when one side completes the dialogue entirely during

communication. An example of this type of conflict is when a journalist wants to talk to Nick, he

stops conversation and refuses to talk. The conflict ended as soon as communication began:
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“Can | find Nick and talk to him today?" the reporter asked, smiling. The boy glanced at
Judy and said, 'l don't think Nick would want to talk to you right now. "He might say something
stupid and get him in trouble.” Then he grinned at his friends. The children walked down the

street laughing, poking and jostling each other" (Clements, 2020, p. 72).
3.1.2. Examples of conflict with oneself in the book 'Bunun Adi Findel'

The fact that Nick feels bad after the incidents at school, becomes timider in his
behaviors and acts more passively while communicating seems to be an example of a
communication conflict with one's self. In the book, this section is given under the title of 'Nick's

Inner World'.

"From the outside, Nick was the same Nick. But his inner world had changed. Oh, yes, he
had a lot of brilliant ideas again; nevertheless, now he's a little freaked out about them."

(Clements, 2020, p. 96).
3.1.3. Examples of conflicts the person with society in the book '‘Bunun Adi Findel'

In the work, Nick made an effort to produce a new word, questioning the production of
words, one of the social acceptances; he questioned social acceptances. This appears to be an

example of Nick's conflict of communication with society.
3.2. Examples of communication conflicts in the book 'Hayvanlar Toplantisi'

3.2.1 Examples of interpersonal communication conflicts in the book 'Hayvanlar

Toplantis!'
Total Rejection

"Alois roared as he angrily pounded his tail into the sands of the Sahara: 'Fools!' They
can't stop fighting. First, they find an excuse, they start a disagreement, and then they get into

a fight. If | wasn't so blonde...""Okay, we got it," interrupted the giraffe." (Kastner, 2019, p. 10).

"When Leopold came home, he saw that the little giraffes didn't want to go to bed yet.
The youngest said, 'Please, Dad, read us something!' Daddy giraffe picked up the Daily Sahara
News and began to read: 'Four years after the war, the number of refugees in West Germany
reached fourteen million; Most of them are elderly and children. This number is increasing every
month. No one..." "Enough Leopold!" said his wife. 'This article is not suitable for little giraffes at

alll'" (Kastner, 2019, p.)

378 The Journal of Limitless Education and Research, 6 (3), 371 - 407


https://dictionary.cambridge.org/dictionary/english-turkish/from
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/outside
https://dictionary.cambridge.org/dictionary/english-turkish/nick
https://dictionary.cambridge.org/dictionary/english-turkish/was
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/same
https://dictionary.cambridge.org/dictionary/english-turkish/nick
https://dictionary.cambridge.org/dictionary/english-turkish/but
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/inner
https://dictionary.cambridge.org/dictionary/english-turkish/world
https://dictionary.cambridge.org/dictionary/english-turkish/had
https://dictionary.cambridge.org/dictionary/english-turkish/oh
https://dictionary.cambridge.org/dictionary/english-turkish/yes
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/had
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/lot
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/brilliant
https://dictionary.cambridge.org/dictionary/english-turkish/again
https://dictionary.cambridge.org/dictionary/english-turkish/now
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/little
https://dictionary.cambridge.org/dictionary/english-turkish/out
https://dictionary.cambridge.org/dictionary/english-turkish/about
https://dictionary.cambridge.org/dictionary/english-turkish/them
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/person
https://dictionary.cambridge.org/dictionary/english-turkish/with
https://dictionary.cambridge.org/dictionary/english-turkish/society
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/book
https://dictionary.cambridge.org/dictionary/english-turkish/in
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/work
https://dictionary.cambridge.org/dictionary/english-turkish/nick
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/produce
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/new
https://dictionary.cambridge.org/dictionary/english-turkish/word
https://dictionary.cambridge.org/dictionary/english-turkish/questioning
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/production
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/one
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/social
https://dictionary.cambridge.org/dictionary/english-turkish/social
https://dictionary.cambridge.org/dictionary/english-turkish/this
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/be
https://dictionary.cambridge.org/dictionary/english-turkish/an
https://dictionary.cambridge.org/dictionary/english-turkish/example
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/nick
https://dictionary.cambridge.org/dictionary/english-turkish/conflict
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/communication
https://dictionary.cambridge.org/dictionary/english-turkish/with
https://dictionary.cambridge.org/dictionary/english-turkish/society
https://dictionary.cambridge.org/dictionary/english-turkish/as
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/his
https://dictionary.cambridge.org/dictionary/english-turkish/tail
https://dictionary.cambridge.org/dictionary/english-turkish/at
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/sands
https://dictionary.cambridge.org/dictionary/english-turkish/of
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/they
https://dictionary.cambridge.org/dictionary/english-turkish/can
https://dictionary.cambridge.org/dictionary/english-turkish/stop
https://dictionary.cambridge.org/dictionary/english-turkish/fighting
https://dictionary.cambridge.org/dictionary/english-turkish/first
https://dictionary.cambridge.org/dictionary/english-turkish/they
https://dictionary.cambridge.org/dictionary/english-turkish/find
https://dictionary.cambridge.org/dictionary/english-turkish/an
https://dictionary.cambridge.org/dictionary/english-turkish/excuse
https://dictionary.cambridge.org/dictionary/english-turkish/they
https://dictionary.cambridge.org/dictionary/english-turkish/start
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/disagreement
https://dictionary.cambridge.org/dictionary/english-turkish/and
https://dictionary.cambridge.org/dictionary/english-turkish/then
https://dictionary.cambridge.org/dictionary/english-turkish/they
https://dictionary.cambridge.org/dictionary/english-turkish/get
https://dictionary.cambridge.org/dictionary/english-turkish/into
https://dictionary.cambridge.org/dictionary/english-turkish/a
https://dictionary.cambridge.org/dictionary/english-turkish/fight
https://dictionary.cambridge.org/dictionary/english-turkish/if
https://dictionary.cambridge.org/dictionary/english-turkish/i
https://dictionary.cambridge.org/dictionary/english-turkish/so
https://dictionary.cambridge.org/dictionary/english-turkish/blonde
https://dictionary.cambridge.org/dictionary/english-turkish/when
https://dictionary.cambridge.org/dictionary/english-turkish/came
https://dictionary.cambridge.org/dictionary/english-turkish/home
https://dictionary.cambridge.org/dictionary/english-turkish/he
https://dictionary.cambridge.org/dictionary/english-turkish/saw
https://dictionary.cambridge.org/dictionary/english-turkish/that
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/little
https://dictionary.cambridge.org/dictionary/english-turkish/want
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/go
https://dictionary.cambridge.org/dictionary/english-turkish/to
https://dictionary.cambridge.org/dictionary/english-turkish/bed
https://dictionary.cambridge.org/dictionary/english-turkish/yet
https://dictionary.cambridge.org/dictionary/english-turkish/the
https://dictionary.cambridge.org/dictionary/english-turkish/said
https://dictionary.cambridge.org/dictionary/english-turkish/please
https://dictionary.cambridge.org/dictionary/english-turkish/dad
https://dictionary.cambridge.org/dictionary/english-turkish/read
https://dictionary.cambridge.org/dictionary/english-turkish/us
https://dictionary.cambridge.org/dictionary/english-turkish/something

(\Dzz# Examples of Communication Conflicts in Translated Children’s...
Nevin AKKAYA, Esra OZDEN, Buse GULLU

Active conflict

Active conflict is a type of conflict that refers to individuals arguing with each other
during communication and completing the dialogue, usually with shouting or bad expressions.
This type of conflict ends with a fight, resentment, or a lack of communication. In the work,
which describes the conference of animals and people not to fight, the dialogue between the

giraffe and the person coming as an intermediary is an example of this type of conflict:

"... Go to hell!’ shouted the giraffe, Leopold. "Love it, I'd love it," Zornmiiller said. 'But |
expect you to give me a written response!' 'Get out of here!' roared Oskar. 'We're not here to
scribble something on paper, we're here to help the kids, okay?' 'Of course,' the General replied,
'I'm not deaf! ' 'Shall | take you to your plane?' asked Lion, Alaois, who slowly stands up at the

time. 'No need!' said the General. And quickly walked away from them" (Kastner, 2019, p. 49).
3.2.2. Examples of intrapersonal conflict in the book 'Hayvanlar Toplantisi'

Although there is no clear example of a communication conflict with oneself in the work,
the thoughts of animals about the evil of war and its completion, and Elephant Oskar's

questioning of what he knows about people are likely to be examples of this type of conflict.

3.2.3. Examples of conflict of the person with the society in the book 'Hayvanlar

Toplantisi'

Similar to the previous title, animals' opposition to wars, seeking a remedy against
humans to protect children, and conflict with humans are examples of a person's conflict with

society.
3.3. Examples of communication conflicts in the book 'igimdeki Babaanne'

3.3.1 Examples of interpersonal communication conflicts in the book ' igimdeki

Babaanne'
Total Denial Conflict

A total rejection conflict arises when one of the interlocutors does not speak by
completely rejecting the other’s views and thoughts, and puts an end to the conversation. There
is often a conflict of rejection between the little girl and her mother over not listening to each

other's views.
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“"Mom, give me the picture, give me the picture, Mom, come on... She's so cute, she looks

like a baby, give it..." You didn't even know the grandmother..." (Machado, 2020, p.14)

"Once | said: 'Look at me, | learned all that | told you with my life experience..." and |
replied, 'That's why | want to have my own life experience, otherwise how can | learn?'" (IB, p.

37)

"What don't you want? Don't you want to get married?' 'l don't want to change my last
name.' 'Oh, you can work it out with your husband later.' But | made up my mind. "No, I've made
up my mind. That's my name. Since | have been born. The person who will be my husband does

not even know me yet, he has nothing to do with this" (Machado, 2020, p.55).
Intensity Conflict

A conflict of intensity occurs when there is a partial mismatch between the opinions and
views of individuals. There was a conflict of intensity as a result of future grandchild Beta,

partially supporting grandmother Bia’s thoughts:

"I completely agree with that idea," Grandchild Beta said, 'but the two of us have very

different opinions... How's she going to decide which one of us is right?" (Machado, 2020, p.60)
Active Conflict

Active conflict occurs when people do not get a kick from each other, get angry with
each other, criticize one another even without listening to what they utter or fight. The little girl

does not like her grandmother's advice & orders, and finally gets angry:

"I just flared up: 'l don't care about your time! Don't you realize things are so different
today? | live in my own time, | want to do whatever | want, | want to live my own life, you

understand Granny Bia? This is me, you hear?" (Machado, 2020, p.51)

"Don't waste your time like an idiot. You're sitting there pinning a diaper, and what's
going to happen, the lady's going to be a baby girl and she's going to win that stupid kids' favor
who's laughing at her? Why bother? Let it go, go do something useful.' Now it was her turn to
scold her: 'Don't poke your nose into my business. | don't even know who you are, you are

mentoring me..." (iB, p.57)
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Existential Conflict

The conflict of existence that arises when people do not pay attention to each other
during communication, merely focusing on themselves and not the interlocutor, is conveyed

through the little girl's mother not paying attention to what the other says:

"Finally, my mother said, 'So where is the picture? When she asked, | gave an answer,
but my mother turned away without paying much attention, my mother had such a bad habit;
She would ask one thing and go to do something else without listening to the answer."

(Machado, 2020, p.27)

When it is the sweet ElImas ‘diamond’; the poor pudding Keskiil ‘milk and pudding with
coconut’; the dessert Pelte ‘dessert with starch’, all’s fine but when | say Yengen ‘sandwich with
sausages, meet and ketchup’, literally meaning ‘aunt-in-law’, they say "Oh, my God, how can
you eat something like that?". Everything has changed so much, it is impossible to understand.

While | was thinking about the difficulties of our deal, Granny Bia kept talking." (iB, p.34)
Passive Conflict (estranged or offended dialogue)

The lack of communication between people for various reasons brings about passive

conflict. The little girl does not respond to what Granny Bia said:

"Sweetie, don't be mad at your grandmother for dropping your hankey at school, honey.
You know | had no bad intentions, | did it for your favor..." | wanted Sergio to pick up the
handkerchief and bring it to you, start talking to you and smile at you looking into his eyes." |
didn't make a sound for a while. But that's when | heard the other voice talking to me from time

to time." (Machado, 2020 p.56).'
Partial Perception Conflict

The perception conflict arises when a part of what the other person is saying is perceived
and the rest is not. The example of this conflict occurred when Granny Bia focused on some of

what she said before and ignored the others:

'What's the harm in whistling?' 'It doesn't do any harm, dear.' 'Didn't you say the whistle

would end badly?'" I didn't say that dear, you misunderstood." (iB, p.38)

"Look, aren't you the one who keeps saying I'm a teenage girl?' 'It was so to speak...'

'What age did girls get married in your time, Granny Bia?' "I don't know, | don't remember, |
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forgot..." That's how my Granny Bia goes when she doesn't want to remember." (Machado,

2020, p.46)
3.2.2. Examples of intrapersonal conflict in the book 'igimdeki Babaanne'

Intrapersonal conflict arises from having different motives and needs at the same time
or having conflicting intellectual actors. In the book, the little girl, in between her great-
grandmother, Granny Bia, and future granddaughter Beta, often conflicts with herself about

how she should act and what she likes to be:

"Beta was absolutely right about that. It was hard to tell which suggestion was better.
Sometimes, even though | knew that my little granddaughter's prediction was more valid, my
heart for some reason preferred the suggestion given by Granny Bia, and beat, thump, thump...
But sometimes | felt like listening to Beta's suggestions, even though | knew that if | did as Granny
Bia said, everyone would like it and they would say, oh what a pretty girl. | wanted to go against

the world knowing that it would take years for others to understand me." (Machado, 2020, p.60)

"I wasn't expressing my attitude and my old-fashioned thoughts so as not to make Beta
feel ashamed of me. Do you remember, how angry | was when Granny Bia dropped my
handkerchief to get the attention of that young man who, with all his good intentions, couldn't
even defend me. But there is one more thing, it was not a good thing to be very modern-minded,
self-determined, self-confident, feeling very strong, and able to deal with every problem. |
actually needed affection. | accepted that | was weak in some things, | wanted to take shelter in
someone, to ask for help, to have someone who would caress my head and take care of me. It
was hard to play superwoman all the time without pretending. All in all, | understood that

everything was a little mixed up." (Machado, 2020, p. 63)

3.3.3. Examples of conflicts between the person and the society in the book 'icimdeki

Babaanne''

The fact that a person has different thoughts, feelings, attitudes, expectations, interests,
likes, and understandings from the others creates communication conflict within the society.
The most concrete one is the generational conflict. Social communication conflicts arising from
the age and culture difference between a generation or descendants and the next generation
takes place throughout the fiction. One of the voices inside the little girl, represents Granny Bia,
the older generation, whereas the other represents her future granddaughter Beta, the next

generation. The little girl is torn between these two and frequently has conflicts:
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When it is the sweet ElImas ‘diamond’; the poor pudding Keskiil ‘milk and pudding with
coconut’; the dessert Pelte ‘dessert with starch’, all’s fine but when | say Yengen ‘sandwich with
sausages, meet and ketchup’, literally meaning ‘aunt-in-law’, they say "Oh, my God, how can you
eat something like that?". Everything has changed so much, it is impossible to understand.”

(Machado, 2020, p.34)

"A little girl like you shouldn't think about the things of falling in love or marrying! A child

your age jumps rope, cooks meals, plays hopscotch, sews baby clothes..." (Machado, 2020, p.45)

"Granny Bia, can | tell you something? All this stuff you're telling me is the dim and
distant past. It's the opposite nowadays, a girl my age would never get married. But she can fall
in love if she wants. A girl's falling in love is different from an adult's falling in love. But after all,
love is love. Families do not make the decision for them to get married. Those who are going to
marry decide. Everything has changed now, Granny Bia. Do you understand? (Machado, 2020,
p.46)

"Don't poke your nose into my affairs. | don't even know who you are. How dare you
mentor me! Also, just so you know, I'm not wasting time. | really like embroidery. Just like you
enjoy skating, reading, dancing, watching TV, going to the beach, playing on the street and doing
anything more... Besides, | do not do it to please anyone, just because | like it..." (Machado, 2020,

p.57)
3.4. Examples of communication conflicts in the book 'Kiigiik Yesil Cadi'

3.4.1. Examples of interpersonal communication conflicts in the book 'Kiiciik Yesil

Cadi'
Total Denial Conflict

In the book, which describes a little girl named Green trying to become an autonomous
individual and envious of normal family life, there frequently happens a total denial conflict as a
result of her mother's trying to make her a witch and putting pressure on her, vice versa Green'’s

rejecting her thoughts, and ending the communication without listening to her mother's views.

"How is it not important? My daughter is turning into a silly, smug girl; and you think it

doesn't matter?' 'That's enough,' Anastabotte cut through (Desplechin, 2016, p.12)

"Okay," said Green. 'But your soup is about to overflow, check it out.' 'This is not soup,

ignorant! I'm telling you for the hundredth time, this is a poisonous flake. You're not really trying
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to listen to what I'm saying. You're really exhausting me. Go, do your homework in your room,

I've seen enough of you." (Desplechin, 2016, p.18)

"See, that's what | was saying! I'm going to have to look like you. Oh, that's really not

fair.'

She got up from the table, pushing her chair violently, towards the kitchen door, and

slammed the door behind her." (LWG, p.22)

"I am against nature," said Green. | put my hand on her knee. "Then the fight was lost
from the start," | added. 'Nature always wins these little fights.' 'l don't care, I'll fight anyway.'
(LWG, p.41)

Would you like a little cup of tea, honey?' | suggested to her. 'Darjeeling for example?'

'‘Never,' Green cried." (LWG p.47)
Intensity Conflict

Green's dislike of witchcraft has led to a clash of intensity conflict, despite the fact that

she and her grandmother seized a delightful day:

"You know what, Grandma? I've had a delightful day today.' 'That's good, honey.' 'But
I'm still not interested in being a witch, | don't want to learn. I'd rather you be the one putting

the spells." (Desplechin, 2016, p.57)
Active Conflict

In the fiction, it is revealed that there are many active conflicts, both domestic and
generational ones. As a result of the disfavour what characters utter one another, get angry with

each other led to active conflict:

"My daughter is not just any little girl! She never wore a dress, she never wore a ribbon,
she never had her hair in a ponytail. I've never gifted her a Barbie, not even a doll. | raised her to
be an honest witch who would be kind to her mother, serious about her job, not be a flirty little
woman. “Hey hey,' said my mother, calm down Ursule. It's not that important." (Desplechin,

2016, p.12)

"She's so happy, isn't she? Now all she has to do is go to the city square and burst out
your story. Troubles like the grasshoppers that are plunging Africa will come at us. Witches have

been burned in squares for centuries because of chatter like you.' My grandmother, who was
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usually tolerant, seemed really angry. My throat was choked and | wanted to cry. 'She swore she
wouldn't say anything.' 'What difference does it make?' 'Nobody would believe her anyway.'

(LWG, p.88)
Biased Conflict

It is the type of conflict that arises when various prejudices or preconceived opinions are
persistently defended during communication, and the person does not intend to give up on this.

Green's prejudices about witchcraft accompany this conflict:

"Is that witchcraft? | thought it was just to poison the neighbors' dog.' 'As you can see,
you don't know anything about it! | knew you had the wrong idea on the subject." (Desplechin,

2016, p.44)
Passive Conflict (estranged or offended dialogue)

As a result of discussions about witchcraft between Green and her mother, passive

conflict occurs:

1

"All right, my little Green," | began, in a patient tone. Did you have a good day?' "Yes,'
Green replied. "Did Anastabotte treat you well?" A second "Yes" broke the silence. Nothing after

that... nothing until she said those words." (Desplechin, 2016, p.21)

"My mother, sitting next to me like a cop handcuffed to her prisoner, was staring at me.
I don't know exactly what she expected from today, but she apparently expected a lot. After a
few nonsense questions lost in silence, the discussion turned to witchcraft: 'My little girl, are we
becoming more rational today? The words | always know. | was angry when | heard that. | was

angry when | heard that. | got up from the table and thought with all my energy."(LWG, p.73-64)
3.4.2. Examples of intrapersonal conflict in the book 'Kiigiik Yesil Cad'

An individual may experience various conflicts among their feelings, thoughts, or
attitudes. Ursule, Anastobette, and Green, the characters in the book, are in conflict among their

own emotions and behaviors:

"I waited for a long time to sleep that night. | was spinning in my bed as the years | spent
raising green were flowing in my tired mind like a filmstrip. Having courage, character is not
enough, it is not easy to be alone every day. In spite of myself, | often envied ordinary mothers,

surrounded by kids on their way through life, moving forward with the help of their husbands,
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with satisfied looks and slow gait. Sometimes | wish | could endure the presence of a family and

share with it the worries and pleasures of everyday life." (Desplechin, 2016, p.27)

"This poor brat didn't ask me for anything. | was just thinking about explaining the
general outlines of the profession to her so that her mother would know what she expects of her.
Later, we would have time to see what she would prefer; Was | going to teach her what | knew

or was | going to take her for a walk or to the movies?” (Desplechin, 2016, p.36)

3.4.3 Examples of the conflict of the person with the society in the book 'Kiigiik Yesil
Cadr'

In the book, the conflicts between society and the person are given through domestic
and generational conflicts. In the fiction, it appears, as an extraordinary child, Green often
conflicts with society because of her disliking her mother’s pressure to make her a successful
witch with solid character; her unwilling for witchcraft, which passed over from her grandmother
to her mother; pondering the practices and traditions of witchcraft, and desiring to make her
own path, own choices, and become a normal young girl by rejecting the fate which was imposed

on her:

"Anastobette told me your story. I'm sorry, but | find it a little gross. 1'd rather just be a
young girl if | could. | don't care about magic powers .”No, unfortunately, that's not possible. You
were born a witch and you have to turn into a witch.'' Green bowed her head and tears filled her
eyes. 'Then my life is ruined. I'm always going to have to do a lot of silly and sickening things. I'll

be different from other girls and I'll probably never get married." (Desplechin, 2016, p.22)

"You see, grandma, what pisses me off is that | don't have a choice. It's not fair that we
have to do things we don't want to do. I'm fine just the way | am. | don't want to change. | don't
want to look like my mother. Since you like yourself so much, let her be like herself." (Desplechin,

2016, p.40)
4. Conclusion

In this study, communication conflicts in translated children's literature were examined.
In line with the analysis, the conflicts in the works named "Bunun Adi Findel", "Hayvanlar
Toplantis", "icimdeki Babaanne" and "Kiigiik Yesil Cadi" were listed. Conflicts were identified in
terms of intrapersonal, interpersonal, and social conflicts. The analysis unearthed to embody

how children's literature works could be contributed in communication education.
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Due to the fact that many dialogues are included in the works, it is observed that mostly
interpersonal communication conflicts take place, and the number of total rejection conflicts
and active conflicts among these types is highly utilized. The reason appears as the main
characters of the works are usually children, they tend to refuse communication due to
arguments or disagreements with adults. In that vein, it is determined that the Gen difference
and the difference within perspective and approach to life brought are also effective in the
communication conflicts of the individual with the society. From time to time, the individual's
guestioning themselves and ability to take responsibility for the events experienced has also

manifested and felt as a result of communication conflicts with the person themselves.

Aslan (2006) dealt with only child and adult conflicts under the name of the person to
person conflict in his study entitled “Tiirk Cocuk Yazininda Cocuk-Yetiskin Catismasinin Yer Aldigi
Kimi Yapitlarin incelenmesi” meaning an analysis of some works containing child-adult conflict
in Turkish children literature. Eight authors from Turkish children's literatiire, their novels,
stories, and poems about the child-adult conflict, and two of the Dede Korkut stories, which are
recommended by the Ministry of National Education and included in 100 basic Works for
children, have been examined in terms of the nature of conflicts. Consequently, the conflict
examples were determined to be quite high. It can be stated that children's conflicts with adults
are frequently found typically due to generational differences revealing an harmony with this

study.

In their study entitled “Kasadi Adli Hikdyenin Aile ici iletisim ve lletisim Catismalari
Acisindan incelenmesi”, Basay and Ogretir Ozgelik (2018) discussed the communication conflicts
in Omer Seyfettin's story called "Kasagl" recommended by the Ministry of National Education
and included in 100 basic works, by utilizing the transactional analysis and graph analysis
approaches within the framework of document analysis. As a result of the study, it was
concluded that the attitudes and prejudices of people who send incomplete and wrongly
perceived messages to the others cause communication conflicts. It is possible to say that as a
result of determining the number of conflicts with the society, namely the family, and finding
the conclusion resulting from the person’s conflicts with those around him due to prejudices or

attitudes in this current study reveal similar results.

As a result of this study, it has been determined that it is possible to benefit from
children's literature works in communication education, and to let them realize the situations

with effective communication barriers by adopting the events in the books and applying them
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to real life with the necessary concretizations. For the specified purpose, families and educators
are advised to read qualified works together with children and opening a conversation about
the book by an interactive reading method. It is also recommended that teachers should be
acquirees for children to have necessary skills about communication conflicts and effective
communication through the book, by utilizing discussion, drama, and questions&answers

methods.
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Ozet: iletisim, duygu ve diisiincelerin hitap edilen kisi veya kisilere aktariimasini ifade eden
etkilesimli bir slregtir. Bireyler arasinda ve toplumda paylasimin daha verimli hale gelebilmesi igin
iletisimde asil amag, engelleri en az diizeye indirerek iletisimin daha etkili sekilde ilerlemesini saglamaktir.
Etkili iletisimi engelleyen noktalardan birisi de iletisim ¢catismalari olmaktadir. iletisim catismalarini kisi-ici,
kisiler arasi ve toplum ile olan gatismalar olmak lizere 3 grupta incelemek mamkiinddr.

iletisim becerisi bebeklikten itibaren bireyin gevresinden aldig1 6rneklere gére sekillenmektedir.
Bu nedenle aile, okul ve diger sosyal ortamlarin iletisim becerisini etkiledigi séylenebilmektedir. Etkili
iletisim icin bireylerin bahsedilen toplumsal ortamlarin yani sira edebi eserlerden faydalanabilmesi de
miimkiin gériinmektedir. Ozellikle cocuk yastan itibaren birey ile bir araya getirilen yazinsal niteligi yiiksek
eserlerde ortilu sekilde verilen ileti ve becerileri sayesinde iletisim becerisinin gelistirilebilecegi de
soylenebilmektedir. Nitelikli cocuk edebiyati eserleri bireyi bitilinsel olarak gelistirmekte; cesitli iletisim
ortamlarini cocuga somutlastirarak vermektedir. Bahsedilen bu eserlerde etkiliiletisim ve iletisim engelleri
orneklerine rastlamak mimkin gériinmektedir.

iletisim becerisi ve gocuk edebiyati iliskisi diisiiniilerek hazirlanan bu ¢alismada ceviri gocuk
edebiyati eserlerinde yer alan iletisim gatismalarini tespit etmek amaglanmistir. Bu amag dogrultusunda
rastgele 6rneklem yéntemiyle ¢alismanin kaynak araglari belirlenmis; nitel arastirma yaklagimina uygun
olarak dokiiman incelemesinin yapildigi calismada betimsel analiz yontemi kullaniimistir.

Calismanin kaynak araclari olarak Marie Desplechin’e ait “Kii¢lik Cadi Yesil”, Andrew Clements’e
ait “Bunun Adi Findel”, Erich Kastner’e ait “Hayvanlar Toplantisi” ve Maria Machado’ya ait “igimdeki
Bilyiikanne” eserleri incelenmistir. iletisim catismalarinin siniflandirilmasinda ise Harary ve Batell’in
calismasini Tirkceye aktaran Ustiin Dékmen’e ait “iletisim Catismalari ve Empati” adli eserden
yararlanilmigtir. Calismanin sonucunda iletisim egitiminde ¢ocuk edebiyati eserlerinden faydalanmanin
mimkin oldugu tespit edilmis; gerekli somutlastirmalar ile ¢ocugun kitaplardaki olaylari benimseyip
gercek hayata uygulayarak etkili iletisim engeli olan durumlari fark etmesi miimkin olarak gérilmustur.
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1. Girisg

Bilgi ve bilisim teknolojilerinin egitim alanlarinda biylk bir hizla gelistigi gliniimz
diinyasinda ozellikle davranis ve biligsel isleyisleri inceleyen psikoloji alanindaki gelismeler
Isiginda cocuk kavrami 6n yargilardan siyrilarak gercek nitelikleriyle taninmis, degeri anlasiimis
ve blylk Olclide yerlesmistir. Cocuklar, kendine 06zgli diinyasi, dogasi ve Kkisiligi olan,
yetiskinlerden farkli diisiinen, duyan, algilayan ve sezinleyen, olaylari ve durumlari farkl bir
duyarlikla alimlayan; anlam evreni, dilsel, zihinsel, toplumsal ve psikolojik becerileri henliz tam
olarak olgunlasmamis ve bu gereksinimlerini tamamlamak isteyen; bitmek tiikenmek bilmeyen
o0grenme, merak, kesfetme ve arastirma istegi olan; dis kuran, yaratici, devingen ve icten
varliklardir. Bu belirlemeden hareketle yetiskinlerin prototipi ya da minyatilirii olmayip s6z

konusu nitelikleriyle biricik olan ¢cocugun kendine 6zgi bir edebiyatinin olmasi kaginilmazdir.

Cocuk edebiyatini Dilidlizglin (2005, s.10) “edebiyat niteliginden 6diin vermeden ¢ocuk
gercekliginden hareket ederek konularini onun dogal ve giincel ¢cevresinden secen ve ¢cocugun
kendi diinyasina ¢ok agili bir anlayisla bakabilmesini saglayan, ona bilingli bir okuma aliskanhgi
kazandirmayi 6ngoren edebiyat Urinleridir” biciminde tanimlarken Sever (2005, s.9) “...cocuk
edebiyati, yetiskinler icin Uretilen edebiyat gruplarinkinden ¢ok daha farkh ve 6zel oldugundan
Ozelilgi ve titizlige de gereksinim duyar” biciminde ifade etmistir. A¢iklamalarda goruldugu tizere
¢ocuk edebiyatini edebiyattan ayirip bagimsiz degerlendirmek olanakl degildir. Edebiyat; insani
baskalarina yakinlastiran, insanlar arasinda yer ve zaman fark etmeksizin iletisimi saglayan, kisiyi
yalnizliktan kurtaran, ona duyarlik, dil sevgisi ve bilinci, estetik zevk kazandiran, onun dis ve
diisinme glcini gelistiren, yasamina derinlik ve anlam katan, ufkunu genisletip bakis agisini
zenginlestiren, dlinyaya ve cevresine giizel bakmayi duyumsatan, dilin en etkili ve en giizel
yansimasi olan bir sanat dalidir. S6z konusu niteliklerin tamami cocuk edebiyati icin de gecerlidir.
Cocuk ve yetiskin edebiyati arasindaki ayrimi ise yazinsal nitelik degil; cocuk edebiyatinin, hedef
kitlesi olan cocugun gercekligi, gelisim ozellikleri, anlama dlzeyi, ilgileri, beklentileri ve
begenileri kisaca ona 6zel kosullarin dikkate alinarak pedagojik bir kaygiyla meydana getirilmesi
olusturmaktadir. Jane Yolen’in “cocuklar icin yazmakla biydikler icin yazmak ayni sey, cocuklar
icin yazarken biraz daha iyi yazacaksin hepsi bu” s6zi bu noktada 6nem kazanmaktadir (aktaran

Nas, 2014, s.41).

Cocuk edebiyati sahasinda meydana getirilen eserler ¢ocugun dilsel, zihinsel, duygusal
ve sosyal gelisiminde 6énemli birer sanatsal uyarandir. Bu eserler 6ncelikle ¢ocugun ana dili

Uzerinde kesifler yapmasini saglar. Onun sozcik dagarcigini zenginlestirip anlam evrenini
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genisletir. Cocuk bu eserler sayesinde bizzat deneyimleyemedigi bircok yasanti ile karsilasir,
yasama ve insanlara ¢ok yonli bakis agisi olusturur. Esduyumsal iliski kurma, farkhliklara saygi ve
hosgorii duyma gibi sosyal yetilerin yani sira kendi gizilgliclerini, yeteneklerini, ilgilerini,
beklentilerini ve begenilerini yani kendini kesfederek ve kendiligini gelistirerek kisiligine de katki
saglar. Cocuk, eserler araciligiyla duygularini tanir ve onlari dogru bicimde ifade etmeyi 6grenir.
Ayrica eserler insanlara 6zgli olan duygu durumlarini érneklendirmesiile cocugun farkli duygulari
tanimasini ve deneyimlemesini saglayarak onu duygusal acidan besler. Cocugun farkindahgini
gelistirmekle birlikte dis ve duslinme glicliini zenginlegstirir, hem i¢c hem de dis dinyasini
renklendirir. Bunun yani sira eserler ¢ocuga duyma ve disinme sorumlulugu vererek salt
kabullenisler yerine sorgulamasini ve elestirel dislnerek tercihler yapmasina katki saglar.
Cocugu yasamdaki bircok gercekle karsilastirarak yasama hazirlar, sorun ¢ézme becerilerini
gelistirir. Yeni 6grenmelerine zemin hazirlayarak okuma aliskanligi ve kiiltir edinmelerine

katkida bulunur.

Cocugun edebi eserlerden yararlanmasi onun egitimi, glnlik yasami icin bir
gereksinimdir. Zira edebiyat engin deneyimleri ile cocuga diinyanin ve yasamin tim durumlarini
gostermekte ve onun bunlara tanik olmasini mimkin kilmaktadir. Boylelikle ¢ocuk kendi
diinyasini olustururken edebiyat deneyiminden yararlanir. Bu bakimdan cocuk edebiyatinin
¢ocuga sagladigi deneyimlerinden bir digeri de onu hig bilmedigi baska insanlarla toplumlarla ve
kaltirlerle tanistirmasidir. Ceviri ¢gocuk edebiyati eserleri bu noktada 6nem kazanmaktadir.
Ceviri cocuk kitaplari, gocuga bambaska diinyalarin kapilarini agan, farkh kiltlrleri ve toplumlari
tanimasina baskalarini anlamasina olanak saglayan, farkhliklarin zenginlik oldugunu ve bunlara
sayglyla hosgoruyle yaklasiimasi gerektigini duyumsatan boylelikle cocugun toplumsallasmasina
katkida bulunan eserlerdir. Cocuklar kendi kiiltiiriine ait yerli kitaplarla karsilastiklari kadar geviri

cocuk edebiyati Grinleri ile de karsilasmaktadir.

Edebiyat cocugun gelisimini destekleyip katkida bulundugu icin bir egitim araci rollni
Ustlenir. Bunun temelinde ise edebiyatin yasamdan izler tasimasi, yasama dair gerceklikleri
kurmaca bir yapi icinde ortaya koymasi yatmaktadir. Bundan dolayi edebiyatin yasamla iliskisi
egitimle olan iliskisini beraberinde getirir. Yazinsal nitelikli eserleri egitimin vazgecilmez unsurlari
haline gelmislerdir. Burada 6nem kazanan nokta ise cocuk edebiyati eserlerinin amacinin ¢ocuga
egitim yelpazesi altinda 6git ve emir vermek ya da onu bir konuda egitmeye, kosullamaya,
giudilemeye calismak olmadigidir. “Egitim bakimindan edebiyatin degeri insana ¢ok cesitli

duyma disiinme ve hareket etme ornekleri vermesidir” (Kavcar, 1999, s.4). Cocuk edebiyati
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eserleri de cgeviri yerli fark etmeksizin bu egiticilik islevini kurmaca metinleri niteligine uygun

olarak kurgunun icerisine sindirilmis iletilerle yerine getirmektedir.

iletisim, kisinin diger birey veya bireylere duygu ve disiincelerini aktarma siirecidir.
Ciiceloglu’nun ifadesi ile “iki insan birbirinin farkina vardigi andan itibaren iletisim baslar”
(Cluiceloglu, 20194, s. 45). Birey dogdugu andan itibaren dnce yakin cevresini ve sonrasinda
blyludikce gelisen sosyal cevresini model alarak iletisim becerisini kazanmakta ve
gelistirmektedir. Bireyin, kendini dogru bir sekilde ifade edebilmesi ve toplumda saglikl bir
konumda yer edinebilmesi igin etkili bir iletisim becerisine sahip olmasi da 6nem arz etmektedir.
iletisim egitimi gocuk yasta baslamaktadir. Ailede baslayan bu siireg, okulda devam etmektedir.
Bu sebeple ailelere, 6gretmen ve diger egitim calisanlarina bu konuda sorumluluklar
diismektedir. Ornegin, dil becerilerini gelistirmeyi amaclayan Tiirkce &gretmenlerinin sinif

ortamina bu beceriyi destekleyen metinlerle gelmesi dnemlidir.

Cocuk, okudugu kitaplardaki karakterler ile kendini 6zdeslestirmekte; kitaplarda yer alan
dogru ve yanlis durumlari fark ederek giinlik hayatina bu durumlari dahil etmektedir. Aile ve
okul ortaminda okunacak nitelikli eserlerle istenilen iletiler ¢ocuga somutlastirilarak
verilebilmektedir. iletisim egitimi dogrultusunda da etkili iletisim &rneklerini veya iletisim
catismalarini bu somutlastirma ile vermek de mimkin gorinmektedir. Aile ortaminda
etkilesimli okuma ile; okul ortaminda ise tiyatro, drama veya tartisma yontemi ile kitaplarda yer

alan iletisim unsurlarini degerlendirmek mimkin gériinmektedir.

Alanyazina bakildiginda ¢ocuk edebiyati eserlerinde yer alan iletisim ¢atismalarinin
tespit edildigi ve bu gatismalarla basa ¢ikma yontemlerinin belirlendigi pek ¢ok ¢alismaya
rastlanmistir (Blyukisik, 2019; Gineyli ve Konedral, 2008; Karagbz, 2014; Kiran, 2008;
Melanhoglu, 2020; Sener, 2018). Fakat ceviri cocuk edebiyati eserlerinde yer alan iletisim
catismalarinin tespit edildigi bir calismaya rastlanmamistir. Bu nedenle Glkemizde siklikla tercih
edilen ve raflarda biiyiik bir bolim kaplayan ceviri cocuk edebiyati eserlerinde yer alan iletisim
catismalari orneklerinin tespit edilmesi gerekmektedir. Bu c¢alismada da iletisim egitimi
dogrultusunda ceviri cocuk edebiyati eserlerinde yer alan iletisim catismalar tespit edilerek
siralanmistir. iletisim ¢atismalari Dokmen’in ilgili eserinden yola ¢ikilarak (2013), ‘Kisi-ici iletisim
Catismalarr’, ‘Kisilerarasi iletisim Catismalar’ ve ‘Kisinin Toplum ile iletisim Catismalar’

basliklarina gore tespit edilmistir.
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‘Kisi-igi iletisim Catismalar’’ bireyin bir konuda hakkinda kendi icinde yasadig
ikilemlerini, karar verme siirecini ve diisiincelerini ifade ederken ‘Kisinin Toplum ile iletisim
Catismalarl’ daha ¢ok kusak catismasi, akran ¢atismasi vb. durumlar sonucunda bireyin toplum
ile anlasamayarak iletisimde catismalar olusturmasini ifade etmektedir. ‘Kisilerarasi iletisim
Catismalarl’ ise Harary ve Batell’in Graph Analizi'nden yola ¢ikarak olusturduklari (1981) ve
Dokmen tarafindan Tirkceye kazandirilan (2013) siniflandirmaya gore incelenmistir. Bu
siniflandirmaya gore kisilerarasi 8 iletisim ¢atismasi tird bulunmaktadir. Bu ¢atisma tirleri

sunlardir:
o Aktif Catisma
e Pasif Catisma
¢ Varolus Catismasi
¢ Timden Reddetme
e On Yargih Catisma
* Yogunluk Catismasi
e KismT Algilama Catismasi
¢ Alikoyma Catismasi
Calismada belirlenen amag dogrultusunda asagidaki sorulara yanit aranmistir:
1. “Bunun Adi Findel” adli kitapta yer alan iletisim ¢atismalari 6rnekleri nelerdir?
2. “Hayvanlar Toplantisi” adli kitapta yer alan iletisim ¢atismalari 6rnekleri nelerdir?
3. “igimdeki Biiyiikanne” adli kitapta yer alan iletisim ¢atismalari 6rnekleri nelerdir?
4. “Kuguk Cadi Yesil” adli kitapta yer alan iletisim ¢atismalari 6rnekleri nelerdir?
2. Yontem
2.1. Arastirma Deseni

Ceviri cocuk edebiyati eserlerinde yer alan iletisim c¢atismalarinin ele alindigi bu
calismada nitel arastirma desenlerinden dokiiman incelemesi modeli kullaniimistir. “Dokiiman
incelemesi arastiriimasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin

analizini kapsar” (Yildirim ve Simsek, 2016, s.189).
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2.2. Arastirmanin Kaynak Araglari

Arastirmanin kaynak araglarini Tudem, Can Cocuk ve Glnisigl Kitapligl yayinevlerinin
2020 kataloglarindan 8-11 yas araligina uygun, random (rastgele) secilen 4 ceviri cocuk kitabi

olusturmaktadir. Arastirmanin kaynak araclari Tablo 1'de yer almaktadir:

Tablo 1.
incelenen kitaplara ait kiinye bilgileri
Kitap adi Tur Sayfa Yayinevi Yil Baski
Bunun Adi Findel Roman 112 Gunisig kitaphgi 2020 8.
Hayvanlar Toplantisi Roman 80 Can cocuk 2019 19.
icimdeki Biiyiikanne Roman 80 Can ¢ocuk 2020 5.
Kiglik Cadi Yesil Roman 80 Tudem 2016 2.

2.3. Verilerin Toplanmasi ve Analizi

Calismaya kitaplarin belirtilen yayinevlerinden orijinallerinin temini ile baslanmistir.
Ardindan kitaplar arastirmacilar tarafindan dikkatlice okunmustur. Okumalarin ardindan
dokiiman inlemesiyle kitaplarda yer alan iletisim ¢atismalari belirlenmis ve elde edilen veriler
betimsel analizle agiklanip yorumlanmistir. Bu yaklasima gore elde edilen veriler, daha 6nceden
belirlenen temalara gore 6zetlenir ve yorumlanir. “Betimsel analizde amag, elde edilen bulgulari

diizenlenmis ve yorumlanmis bir bicimde okuyucuya sunmaktir” (Yildirim ve Simsek, 2018: 239).
3. Bulgular ve Yorum

‘Bunun Adi Findel’, ‘Hayvanlar Toplantisr’, ‘icimdeki Biiyiikanne’ ve ‘Kiigiik Cadi Yesil’ adli
ceviri cocuk kitaplarinda yer alan iletisim ¢atismalari 6rneklerine asagida yer verilmistir.
Oncelikle kitaplar hakkinda kisa kisa bilgi verilmis daha sonra kitaplarda yer alan kisilerarasi
iletisim catismalari agiklanmis ardindan kisinin kendi ile gatismalari ve kisinin toplum ile

catismalari agiklanmustir. incelenen kitaplar alfabetik sira ile sunulmustur.
3.1. ‘Bunun Adi Findel’ adli kitapta yer alan iletisim ¢catismalari 6rnekleri
3.1.1 ‘Bunun Adi Findel’ adli kitapta yer alan kisilerarasi iletisim ¢catismasi 6rnekleri
Varolus Catismasi

Varolus c¢atismasi, kisilerin iletisim esnasinda kendi varoluslarini yasadiklarini,
birbirlerinin soylediklerini dinlemeyerek kendi duygu ve dislincelerini ifade etmeye
odaklandiklari ¢catisma tiriini ifade etmektedir. Eserde Nick’in ‘kalem’ kelimesi yerine ‘findel’

kelimesini kullanarak kirtasiyeci ile konusmasi, kirtasiyecinin onu anlayamayarak kendi anlama
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problemine odaklanmasi varolus c¢atismasini 6rneklendirmektedir. Catisma Nick’in beden dili

yardimi ile ¢6ziime ulasmistir:

“Ertesi glin okul ¢ikisi plan uygulamaya kondu. Nick kirtasiye diikkénina girdi ve tezgéhin
gerisindeki bayandan bir Findel istedi. Kadin alnini kiristirdi. ‘Bir ne?’ Nick, ‘Bir Findel, liitfen.
Siyah,” dedi ve kadina giiliimsedi. Kadin 6ne dogru egilip bir kulagini ona yaklastirdi. ‘Ne istedin?’
Nick, ‘Bir Findel,” derken kadinin arkasindaki rafta duran tiikenmezkalemleri isaret etti bu kez.
‘Siyah olsun, liitfen.” Kadin Nick’e kalemi uzatti. Nick de parasini verip, ‘Tesekkiir ederim,’ dedi ve

¢cikip gitti” (Clements, 2020, s. 46).
Yogunluk Catismasi

iletisim esnasinda bireylerin birbirlerine kismen hak vererek kendi fikirlerini &ne siirmesi
yogunluk catismasini 6rneklendirmektedir. Nick’in annesi ile okul mudirid arasinda gecen
diyalogda bu tlr catismaya 6rnek bulunmaktadir. Diyalog Nick’in annesinin kendi fikirlerinde

Israr etmesi ile tamamlanmis; catisma ¢ézimlenmeden sonuglanmistir:

“Nick’in annesi miidiire lafini siirdiirtiyordu. ‘Yani, ¢cocuklarin komik bir sézciik liretip
kullanmalarinin gergekten ne sakincasi var? Béyle bir sézciigiin kullanimini yasaklayan bir kural
koymaya gerek var mi?’ Miidiir Hanim i¢ ¢cekerek séyle yanitladi: ‘Evet, sacma sapan gériindiigii
dogru. Ama Bayan Granger bunun ¢ocuklarin ‘be’ demelerini engellemek gibi oldugunu

diisiiniiyor’” (Clements, 2020, s. 61).
Tiimden Reddetme

Timden reddetme, iletisim esnasinda bir tarafin diyalogu tamamen bitirmesi ile ortaya
¢lkmaktadir. Gazetecinin Nick ile konusmak istediginde Nick’in konusmayi reddederek
konusmay! bitirmesi bu ¢atisma tiiriine 6rnek olusturmaktadir. Catisma, iletisimin basladigi an

bitmesi ile sonuglanmistir:

“Muhabir giiliimseyerek, ‘Bugiin Nick’i bulup, onunla konusabilir miyim acaba?’ diye
sordu. Oglan, Judy’ye séyle bir géz atti ve ‘Nick’in su anda sizinle konusmak isteyecedini
sanmiyorum,’ dedi. ‘Aptalca bir sey s6yleyip, basini derde sokabilir.” Sonra da arkadaslarina bakip
siritti. Cocuklar glilerek birbirlerini diirtiikleyip, itisip kakisarak caddeden asagiya dogru
yiriidiiler” (Clements, 2020, s. 72).
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3.1.2. ‘Bunun Adi Findel’ adli kitapta yer alan kisinin kendi ile gatismasi 6rnekleri

Nick’in okulda yasadigi olaylar sonrasi kendini kotiu hissederek davranislarinda daha
Urkek hale gelmesi, iletisim kurarken daha pasif davranmasi kisinin kendi ile olan iletisim
catismasini érnekler nitelikte gériinmektedir. Kitapta bu béliim ‘Nick’in i¢ Diinyasi’ bagligi altinda

verilmistir.

“Disaridan bakildiginda, Nick yine ayni Nick’ti. Ama i¢ diinyasi degismisti. Ah tabii, yine

bir siirii parlak fikri vardi, ama simdi bunlardan biraz iirker olmustu” (Clements, 2020, s. 96).
3.1.3. ‘Bunun Adi Findel’ adli kitapta yer alan kisinin toplum ile catigmasi érnekleri

Eserde Nick, toplumsal kabullerden biri olan kelimelerin Gretimini sorgulayarak yeni bir
kelime tretmek icin cabalamis; toplumsal kabulleri sorgulamistir. Bu durum Nick’in toplum ile

olan iletisim ¢catismasini 6rnekler nitelikte gérinmektedir.
3.2. ‘Hayvanlar Toplantisr’ adl kitapta yer alan iletisim ¢atismalari 6rnekleri
3.2.1 ‘Hayvanlar Toplantisi’ adli kitapta yer alan kisilerarasi iletisim ¢atismasi 6rnekleri
Tiimden Reddetme

“Alois, kuyrugunu Sahra’nin kumlarina éfkeyle vururken: ‘Ahmaklar!’ diye kiikredi.
‘Savasmadan duramiyorlar. Once bir bahane bulup aralarinda anlasmazlik ¢ikariyor, sonra da
kavgaya tutusuyorlar. Eger bu kadar sarisin olmasaydim...” ‘Tamam anladik’ diye séziinii kesti

ziirafa.” (Kastner, 2019, s. 10).

“Leopold eve geldiginde kiigiik ziirafalarin heniiz yatmak istemediklerini gérdii. En
kigligd, ‘Litfen baba, bize bir seyler oku!” diye listeledi. Baba ziirafa Glinliik Sahra Haberleri’ni
eline alip okumaya basladi: ‘Savastan dért yil sonra Bati Almanya’da miiltecilerin sayisi, on dért
milyona ulasti; cogunlugu yash ve cocuklar olusturuyor. Bu sayi her ay artiyor. Hi¢ kimse
mililtecileri...” “Yeter Leopold!” dedi karisi. ‘Kiiciik ziirafalar igin hi¢c de uygun degil bu yazi!’”

(Kastner, 2019, s. 11).
Aktif Catisma

Aktif catisma, iletisim esnasinda bireylerin birbirleri ile karsilikh olarak tartismasini,
diyalogu genellikle bagirarak ya da koti ifadelerle tamamlamalarini ifade eden catisma tiirtdir.

Bu catisma tlru kavga ile, kusliik ile veya iletisim kopuklugu ile sonlanmaktadir. Hayvanlarin
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insanlarin savasmamalari icin yaptiklari konferansi anlatan eserde ziirafa ile araci olarak gelen

insan arasinda gecen diyalog bu ¢atisma tiriine 6rnek olmaktadir:

“«

. Cehenneme kadar yolunuz var!” diye badird! Ziirafa Leopold. ‘Seve, seve’ dedi
Zornmiiller. ‘Fakat bana yazili bir yanit vermenizi bekliyorum!’ ‘Defolun buradan!’ diye kiikredi
Oskar. ‘Bizler kdgitlara bir seyler karalamak icin degil, cocuklara yardimci olmak igin toplandik,
anlasildi mi?’ ‘Elbette,” yanitini verdi General, ‘sadir degilim herhdlde!” Tam o sirada yavas¢a
yerinden kalkan Aslan Alaois, ‘Sizi ugaginiza gétiireyim mi?’ diye sordu. ‘Gerek yok!” dedi General.

Ve hizla uzaklasti yanlarindan” (Kastner, 2019, s. 49).
3.2.2. ‘Hayvanlar Toplantisi’ adl kitapta yer alan kisinin kendi ile catismasi 6rnekleri

Eserde kisinin kendi ile olan iletisim catismasina belirgin bir 6rnek bulunmamasina
ragmen, savasin kotuligu ve son bulmasi gerektigi ile ilgili olan hayvanlarin disiinceleri, Fil
Oskar’in insanlar hakkinda kendi bildiklerini sorgulamasi bu ¢atisma tiiriine 6rnek olabilecek

niteliktedir.
3.2.3. ‘Hayvanlar Toplantisi’ adli kitapta yer alan kisinin toplum ile ¢atismasi 6rnekleri

Bir dnceki basliga benzer nitelikte olarak hayvanlarin savaslara karsi cikmasi ve ¢ocuklari
korumak igin insanlara karsi bir gare aramalari, insanlar ile ¢gatisma igine girmeleri kisinin toplum

ile catismasina 6rnek olabilecek niteliktedir.
3.3. ‘isimdeki Biiyiikanne’ adl kitapta yer alan iletisim ¢atismalan 6rnekleri
3.3.1 ‘igimdeki Biiyiikanne’ adli kitapta yer alan kisilerarasi iletisim ¢atismasi 6rnekleri
Tiimden Reddetme Gatigsmasi

iletisim esnasinda taraflardan birinin karsisindaki kisinin gériis ve dusiincelerini
tamamen reddederek konusmamasi, iletisimi bitirmesiyle tiimden reddetme catismasi ortaya
ctkmaktadir. Kiiglik kiz ve annesi arasinda birbirlerinin gorislerini dinlememekten kaynaklanan

timden reddetme ¢atismasi sik sik yasanmaktadir:

“Anne resmi bana ver, resmi bana ver anne, hadi... Cok sirin, bebede benziyor hadi ver...”
‘Olmaz éyle sey kizim, hem sen bu resimle ne yapacaksin? Sen biiyiikanneyi tanimadin bile...”

(Machado, 2020, s.14)
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“Bir defasinda: ‘Bana bak, sana tiim séylediklerimi yasam deneyimimle 6grendim...”
diyince, ‘Iste onun igcin ben de kendi yasam deneyimim olmasini istiyorum, yoksa nasil

dgrenebilirim?’ diye yanitlamistim.” (iB, s. 37)

“Ne istemiyorsun? Evlenmek mi istemiyorsun?’ ‘Soyadimi degistirmek istemiyorum.’ ‘Ha,
onu daha ilerde kocanla ¢éziimlersin.” Ama ben kararimi vermistim. “Hayir. Ben kararimi verdim.
Ad benim. Dogdugumdan beri. Kocam olacak kisi heniiz beni tanimiyor bile, onun bu konuyla

higbir ilgisi yok” (Machado, 2020, s.55).
Yogunluk Catigmasi

Yogunluk catismasi, kisilerin goriis ve diisiinceleri arasinda kismen bir uyusma olmasi
durumunda ortaya ¢ikmaktadir. Gelecekteki torun olan Beta’nin, Bia Nine’nin dusilincelerini

kismen desteklemesi sonucunda yogunluk catismasi yasanmistir:

“Bu fikrinize tamamen katillyorum,’ dedi Beta Torun, ‘ama ikimizin gériisleri ¢ok farkli...

Hangimizin hakli olduguna nasil karar verecek?” (Machado, 2020, 5.60)
Aktif Catisma

Kisilerin birbirlerinden haz almamalari, birbirlerine sinirlenmeleriyle birbirlerine ne
soylediklerini dahi dinlemeden elestirmeleri hatta kavga etmeleri sonucunda aktif ¢atisma

yasanmaktadir. Kigik kiz, ninesinin 6glit ve emirlerinden hoslanmaz ve en sonunda sinirlenir:

“Birden patladim: ‘Senin zamanin beni ilgilendirmiyor! Bugiin her seyin ¢ok daha degisik
oldugunu hdlé anlayamadin mi? Ben benim, kendi zamanimda yasiyorum, istedigim her seyi
canimin g¢ektigi gibi yapmak istiyorum, kendi hayatimi yasamak istiyorum, anladin mi Bia Nine?

Ben benim, duydun mu?” (Machado, 2020, s.51)

“Sen de aptal gibi vaktini bosa gecirip durma. Oturmus bir bezi igneleyip duruyorsun, ne
olacakmis, hanim hanimcik kiz ¢cocugu olacakmis da kendisine giilen o aptal cocugun géziine
girecekmis. Ne gerek var? Hadi birak sunu, git yararli bir sey yap.’ Simdi de ona ¢ikismanin sirasi
gelmisti: ‘Burnunu benim islerime sokup durma. Kim oldugunu bile bilmiyorum, kalkmis bana akil

hocali§i yapiyorsun...” (iB, 5.57)
Varolus Catismasi

iletisim esnasinda kisilerin dikkatlerinin birbirlerinde olmamasi, karsilarindaki kisiye,

onun soylediklerine degil yalnizca kendine odaklanmasiyla ortaya ¢ikan varolus catismasi, kligik
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kizin annesinin karsisindakinin soylediklerine 6nem vermemesi, dikkate almamasi Uzerinden

aktarilmistir:

“Sonunda annem, ‘Peki resim nerede? Diye sorunca bir yanit verdim ama annem pek
6nemsemeden arkasina déndii, annemin béyle kéti bir aliskanhidi vardi; bir sey sorup yaniti

dinlemeden baska bir sey yapmaya giderdi.” (Machado, 2020, 5.27)

“Yok efendim elmas tatlisiymis, keskiiliin fukarasiymis, yok nisastali pelteymis, onlar
oluyor da ben ‘yengen’ deyince, aman Tanrim, éyle sey yenir mi? Deniyor. Her sey ¢ok degismis,
insanin anlamasi olanaksiz. Ben anlasmamizin giigliiklerini diisiiniirken Bia Nine konusmasini

stirdiiriiyordu.” (IB, s.34)
Pasif Catisma (Kiisler Diyalogu)

Kisiler arasinda cesitli nedenlerden dolayi iletisim kurulmamasi, pasif catismayi

beraberinde getirir. Bia Nine’nin séylediklerine karsi kiiclk kiz yanit vermez:

“Canikom, senin mendillerini okulda diisiirdii diye ninene kizma giizelim. Biliyorsun kétii
bir niyetim yoktu, senin iyiligin icin yaptim... Sergio’nun mendili yerden alip sana getirmesini,
seninle konusmaya baslamasini ve senin onun gézlerine bakarak giiliimsemesini istiyordum.’ Bir
siire ses ¢ikarmadim. Ama o sirada benimle arada sirada konusan éteki sesi duydum.” (Machado,

20205.56)
Kismi Algilama Gatigsmasi

Karsidaki kisinin soylediklerinin bir bolimunin algilanip geri kalaninin algilanmamasi
durumunda ortaya ¢ikan kismi algilama g¢atismasi, Bia Nine’nin dnceden kendi soylediklerinin bir

kismina odaklanip digerlerini Snemsememesiyle ger¢eklesmistir:

“Islik calmanin ne zarari var ki?’ ‘Hicbir zarari yok canim benim.” ‘Sen demedin mi islik

calanin sonu kétii olur diye?’ ‘Ben 6yle demedim canim, sen yanhs anlamissin.” (iB, s.38)

“Bak simdi, bir gen¢ kiz oldugumu séyleyip duran sen dedil misin?’ ‘Lafin gelisi
soylemistim...” ‘Senin zamaninda kizlar ka¢ yasinda evlenirdi Bia Nine?’ ‘Bilmem hatirlamiyorum,
unutmusum...” Iste béyledir benim Bia Nine, animsamak istemeyince aklindan ¢ikiverir.”

(Machado, 2020, s.46)
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3.3.2. ‘Igimdeki Biiyiikanne’ adli kitapta yer alan kisinin kendi ile ¢atismasi 6rnekleri

Kisinin kendi ile catismasi, ayni anda farkli glidiilere ve gereksinimlere sahip olmasindan
ya da birbiriyle celisen disiinsel aktorlere sahip olmasindan kaynaklanmaktadir. Kitapta, blytk
bliyikannesi Bia Nine ve gelecekteki torunu Beta arasinda kalan kigik kiz, sik stk nasil

davranmasi gerektigiyle ve nasil olmak istedigiyle ilgili kendi icinde ¢atisma yasamaktadir:

“Beta bunda tiimiiyle hakliydi. Hangi énerinin daha iyi oldugunu kestirmek ¢ok glictii.
Bazen kiigiik torunumun 6ngériisiiniin daha gecgerli oldugunu bildigim halde yliregim her
nedense Bia Nine’nin verdigi 6neriyi yedleyerek kiit, kiit, kiit... diye atiyordu. Ama bazi zamanlar
Bia Nine’nin dedigi gibi yaparsam herkesin hosuna gidecegini, aman ne cici kiz ¢ocugu
diyeceklerini bildigim halde icimden Beta’nin 6nerilerini dinlemek geliyor, baskalarinin beni

anlamasi igin aradan yillar gecmesi gerektigini bile bile diinyaya karsi gelmeyi istiyordum.

(Machado, 2020, s.60)

“Beta’nin benden utanmasina neden olmamak icin tutumumu ve eski tarz diistincelerimi
belli etmiyordum, animsiyor musun, Bia Nine, yine tiim iyi niyetiyle beni savunmayi bile
beceremeyen o delikanlinin dikkatini ¢ekebilmek icin mendilimi yere diisiirdiigiinde nasil da
kizmistim. Ama bir sey daha var ¢cok modern kafali olup kesin kararl kendine giivenen, kendini
cok gliglii hissedip her sorunla basa ¢ikabilir olmak da o kadar iyi bir sey degildi. Aslinda sefkate
ihtiyacim vardi. Bazi konularda zayif oldugumu kabulleniyor, gerekince birisine siginmayi, ondan
yardim isteyebilmeyi, basimi oksayacak, bana biraz 6zen gésterecek birisinin olmasini
istiyordum. Hig numara yapmadan siirekli siiper kadin rolii oynamak gli¢tii. Sonugta anladigima

gdre icinde her sey biraz birbirine karismisti”. (Machado, 2020, s. 63)
3.3.3. ‘igimdeki Biiyiikanne’ adl kitapta yer alan kisinin toplum ile ¢atismasi 6rnekleri

Kisinin, toplumun diger bireylerinden farkl disiince, duygu, tutum, beklenti, ilgi, begeni
ve anlayisa sahip olmasi toplumla arasinda iletisim acgisindan catisma olusturmaktadir. Bu
catismalarin en somutu da kusak ¢atismasidir. Bir kusak ya da nesil ile 6teki nesil arasindaki yas
ve kiltir farkindan kaynaklanan toplumsal iletisim c¢atismalari kurgunun tamaminda yer
almaktadir. Kiicuk kizin icindeki seslerden Bia Nine eski kusagi temsil ederken diger ses olan
gelecekteki torunu Beta ise gelecek kusagl temsil etmektedir. Kiiclik kiz bu iki kusak arasinda

kalmakta ve sik sik catisma yasamaktadir:
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“Yok efendim elmas tatlisiymis yok keskiiliin fukarasiymis yok nisastali pelteymis, onlar
oluyor da ben yengen deyince, aman Tanrim, éyle bir sey yenir mi? deniyor. Her sey ¢ok degismis,

insanin anlamasi olanaksiz.” (Machado, 2020, s.34)

“Senin yasindaki bir kiz cocugunun béyle seyleri diisiinmemesi gerekir. Yok efendime asik
olmakmis evlenmekmis filan. Senin yasindaki bir ¢ocuk ip atlar, yemekler pisirir, seksek oynar,

bebek elbisesi diker...” (Machado, 2020, s.45)

“Bia Nine, sana bir sey séyleyeyim mi? Tiim bu anlattiklarin ¢ok eski zaman seyleri.
Gliniimiizde tam tersi, benim yasindaki bir kiz ¢ocugu kesinlikle evlenmez. Ama isterse asik
olabilir. Kiz cocugunun asik olmasi yetiskinin asik olmasindan farklidir. Ama sonucta ask asktir.
Evlenmek icin de karari aileler vermez. Evlenecek olanlar karar verirler. Artik her seyi degisti Bia

Nine. Anliyor musun? (Machado, 2020, 5.46)

“Burnunu benim islerime sokup durma. Kim oldugunu bile bilmiyorum. Kalkmis bana akil
hocaligi yapiyorsun. Ayrica haberin olsun vakit kaybettiGim falan yok. Nakistan ¢ok
hoslaniyorum. Tipki paten kaymaktan, kitap okumaktan, dans etmekten, televizyon izlemekten,
plaja gitmekten, sokakta oynamaktan ve daha ¢ok bir sey daha bircok sey yapmaktan
hoslandigin gibi... Ustelik kimsenin hosuna gitsin diye yapmiyorum, sadece kendi hosuma gittigi

i¢in...” (Machado, 2020, s.57)
3.4. ‘Kiigiik Cadi Yesil’ adli kitapta yer alan iletisim ¢atigmalari 6rnekleri
3.4.1. ‘Kiigiik Cadi Yesil’ adl kitapta yer alan kisilerarasi iletisim ¢atismasi érnekleri
Tiimden Reddetme Gatigsmasi

Yesil adl kiiguk bir kizin 6zerk bir birey olmaya calismasi ve normal bir aile yasantisina
6zenmesinin anlatildigi bu kitapta, annesinin onu cadi yapmaya calismasi ve onun lzerinde baski
kurmasi, onun duslncelerini reddetmesi, Yesil'in de ayni sekilde annesinin gorislerini

dinlemeden iletisimi bitirmesi sonucunda sik sik tiimden reddetme ¢atismasi yasanmaktadir:

“Nasil 6nemli degil? Kizim aptal ve kendini begGenmis bir kiza déniisiiyor ve sen bunun

6nemli olmadigini mi diistiniiyorsun?’ ‘Bu kadar yeter,” diye kestirip atti, Anastabotte.

(Desplechin, 2016, s.12)

“Tamam’ dedi Yesil. ‘Ama ¢corban tasmak iizere, bir bak bence.” ‘Bu ¢orba dedil, cahil!

Sana yiiziincii kez séyliiyorum, bu zehirli bir lapa. Ne dedigimi dinlemek igin gercekten de ¢aba
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sarf etmiyorsun. Beni gercekten yoruyorsun. Git odana Gdevlerini yap, seni yeterince gérdiim.”

(Desplechin, 2016, s.18)

“Gordiin mi, am da bunu diyordum! Sana benzemek zorunda kalacagim. Of, bu
gercekten adil degil.” Sandalyesini siddetle iterek masadan kalkti, mutfak kapisina dogru yéneldi

ve kapiyi arkasindan ¢arpti.” (KCY, 5.22)

“Ben dogaya karsityim,” dedi Yesil. Elimi dizinin lstiine koydum. ‘O zaman miicadele
bastan kaybedildi,’” diye ekledim. ‘Bu tarz kii¢ciik kavgalari doga her zaman kazanir.” ‘Umurumda

dedil, ben gene de miicadele edecegim.” (KCY, s.41)

“Ktigiik bir fincan ¢ay ister misin tathm?’ diye 6nerdim ona. ‘Darjeeling mesela?’ ‘Asla,’

diye haykirdi Yesil.” (KCY, 5.47)
Yogunluk Catismasi

Yesil’in, buylUkannesiyle glzel bir giin gecirdiklerine katilmasina karsin, cadiliktan hala

hoslanmamasi yogunluk catismasina yol agmistir:

“Biliyor musun biiyiikanne? Buglin fazlasiyla iyi bir glin gegirdim.’ ‘Mutlu oldum tathm.’
‘Ama cadi olmak hélé ilgimi cekmiyor. Ogrenmek istemiyorum. Biiyiileri yapanin sen olmani

tercih ederim.” (Desplechin, 2016, s.57)
Aktif Catisma

Kurguda, gerek aile i¢i gerekse kusak ¢atismasindan kaynaklanan bir¢ok aktif ¢atisma
yasandig1 gorilmektedir. Karakterlerin birbirlerinin séylediklerinden hoslanmamalari sonucunda

karsisindaki kisiye sinirlenip kizmalari aktif gatismaya yol agmistir:

“Benim kizim herhangi bir kiigiik kiz degil! Hicbir zaman elbise giymedi, kurdele takmadi,
saglarini atkuyrugu yapmadi. Ona hicbir zaman Barbie hediye etmedim, hatta oyuncak bebek
bile. Onu, annesine kibar davranacak, isinde ciddi olacak diiriist cadi olabilmesi icin yetistirdim,
cilveli kii¢tik bir kadin olmasi icin degil.” ‘Hay hey, dedi annem, sakin ol Ursule. O kadar da 6nemli

degil.” (Desplechin, 2016, s.12)

“Cok mutlu oldu 6yle mi? Artik tek yapmasi gereken sehrin meydanina gidip hikdyeni
haykirmak. Afrika’yi talan eden cekirgeler gibi sikintilar iizerimize ¢ullanacak. Yiizyillar boyunca
senin gibi gevezeler yiiziinden cadilar meydanlarda yakildl.” Genelde hosgdriilii olan

biiyiikannem gergekten gok kizgin gériiniiyordu. Bogazim tikandi ve aglamak istedim. ‘Hicbir sey
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s6ylemeyecegine yemin etti.’ ‘Ne fark eder?’ ‘Zaten kimse ona inanmaz ki.” Biiyiikannem kaslarini

kaldirdl.” (KCY, s.88)
On Yargih Catisma

iletisim kurmadan énce sahip olunan gesitli 6n yargilarin ya da pesin hiikiimlerin iletisim
esnasinda israrla savunulmasi, kisinin bundan vazgegmeye niyetinin olmamasi durumunda

ortaya cikan catisma tiirtddr. Yesil’in cadiliga dair 6n yargilari bu catismayi beraberinde getirir:

“Bu mu cadilik? Ben sadece komsularin képegdini zehirlemeye yaradigini saniyordum.’
‘Gérdiigiin gibi bu konuda hicbir sey bilmiyorsun! Konuyla ilgili yanhs fikirlere sahip oldugunu
biliyordum.” (Desplechin, 2016, s.44)

Pasif Catisma (Kiisler Diyalogu)

Yesil ve annesi arasinda cadilik hakkinda yapilan tartismalar sonucunda pasif catisma

yasanmaktadir:

“Pekala, kiigiik Yesil’im,” diyerek basladim séze, sabir dolu bir ses tonu takinarak. ‘Giizel
bir giin gegirdin mi?’ ‘Evet,’ diye cevap verdi Yesil. ‘Anastabotte sana iyi davrandi mi?’ ikinci bir
‘Evet’ gelip sessizligi deldi. Daha sonra higbir sey... Ta ki su sézleri séyleyene kadar hicbir sey.”
(Desplechin, 2016, s.21)

“Yanimda, sorumlu oldugu mahkiima kelepgelenmis bir polis gibi oturan annem, géziinii
dikmis bana bakiyordu. Buglinden tam olarak ne bekledigini bilmiyorum ama gériiniise gére ¢ok
sey bekliyordu. Sessizligin icinde kaybolan birka¢ sagma sorudan sonra tartisma cadilida geldi:
‘Benim kiigiik kizim, bugiin daha mantikli olmaya basladik mi? Gibisinden bilinen sézler. Bunlari

duyunca sinirlendim. Masadan kalktim ve blitiin giiciimii kullanarak diisiindiim.” (KCY, s.73-64)
3.4.2. ‘Kiigiik Cadi Yesil’ adli kitapta yer alan kisinin kendi ile catismasi ornekleri

Kisi; duygulari, diisiinceleri ya da tutumlari arasinda cesitli catismalar yasayabilir. Kitapta
yer alan karakterlerden Ursule, Anastobette ve Yesil kendi duygu ve davranislari arasinda

¢atisma yasamaktadir:

“O gece uzun siire uykumun gelmesini bekledim. Yesil’i yetistirmekle gecis gecirdigim
yillar yorgun aklimdan bir film seridi gibi akarken yatagimda déniiyordum. Cesaret, karakter
sahibi olmak yetmez her giin yalniz olmak kolay degildir. Kendime ragmen, hayat yolunda
veletler tarafindan kusatilmis, kocalarindan yardim alarak ilerleyen, tatmin olmus bakislari ve

adir yiriylislere sahip olan siradan annelere ¢ogu zaman 6zenmistim. Ben de bazen bir ailenin
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varhigina dayanmayi ve onunla giinliik hayatin endise ve zevklerini paylasabilmeyi isterdim.”

(Desplechin, 2016, s.27)

“Bu zavalli yumurcak benden hicbir sey istememisti. Annesinin ondan ne bekledigini
bilmesi icin ona sadece meslegin genel hatlarini aciklamayi diisiiniiyordum. Daha sonra, neyi
tercih edecegini gérmemiz icin zamanimiz olacakti; ona bildiklerimi 6gretecek miydim yoksa onu

gezmeye ya da sinemaya gétiirecektim?” (Desplechin, 2016, s.36)
3.4.3. ‘Kiigiik Cadi Yesil’ adli kitapta yer alan kisinin toplum ile catismasi 6rnekleri

Kitapta, toplum ile kisi arasinda yasanan catismalar aile ici ve kusak ¢catismasi Gizerinden
verilmistir. Kurguda sira disi bir cocuk olan Yesil’in, annesinin onu saglam karakterli, basaril bir
cadi olmasi icin baski yapmasindan hoslanmamasi; anneannesinden annesine ondan da kendine
gecen cadiligl istememesi, cadiliga dair uygulamalari ve gelenekleri sorgulamasi, bitiin bu ona
dayatilmak istenen yazglyl reddederek kendi yolunu ¢izmeye, kendi secimlerini yapmaya ve

normal bir geng kiz olmak istemesi sonucunda toplum ile sik sik catistigl goriilmektedir:

“Anastobette bana hikayenizi anlatt. Kusura bakma ama biraz igren¢ buluyorum.
Miimkiin olsaydi sadece bir gen¢ kiz olarak kalmayi tercih ederdim. Sihirli glicler umurumda
degil.” ‘Hayir, ne yazik ki miimkiin degil bu. Bir cadi olarak dogdun ve bir cadiya déniismek
zorundasin.” Yesil basini egdi ve gézleri yash doldu. ‘O halde hayatim mahvoldu. Bir siirii sagma
ve mide bulandirici sey yapmak zorunda kalacagim hep. Diger kizlardan farkli olacagim

muhtemelen hi¢ evlenemeyecegim.” (Desplechin, 2016, 5.22)

“Anliyor musun bliyiikanne, beni ¢ok sinirlendiren se¢cme sansimin olmayisi. Yapmak
istemedigimiz seyleri yapmak zorunda olmamiz hi¢ de adil degil. Ben oldugum gibi ¢ok iyiyim.
Degismek istemiyorum. Anneme benzemek istemiyorum. Kendini bu kadar ¢cok bedendigine gére

kendisi kendisine benzesin.” (Desplechin, 2016, s.40)
4. Sonug

Bu calismada ceviri cocuk edebiyati eserlerinde yer alan iletisim ¢atismalari incelenmis;
inceleme dogrultusunda ‘Bunun Adi Findel’, ‘Hayvanlar Toplantis’, icimdeki Biiyiikanne’ ve
‘Kuigiik Cadi Yesil’ adli eserlerde yer alan catismalar siralanmistir. inceleme, cocuk edebiyati
eserleriile iletisim egitimine nasil katkida bulunulabilecegine dair somutlastirma yapabilmek icin
kaleme alinmis; catismalar kisi-ici, kisiler arasi ve toplum ile olan ¢atismalar dogrultusunda tespit

edilmistir.
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Eserlerde pek c¢ok diyaloga yer verilmesinden dolayr daha ¢ok kisiler arasi iletisim
¢atismalarinin yer aldigl; bu catisma tirlerinden timden reddetme catismasinin ve aktif
catismanin sayica fazla oldugu fark edilmistir. Bu durumun sebebi olarak, eserlerin ana
karakterlerinin genellikle cocuklar olmasindan dolayi, yetiskin bireyler ile tartismalar yasamalari
veya yetiskinler ile birbirlerine karsi anlagsmazliklardan dolayi iletisimi genellikle reddetme
egiliminde olmalari gorilmustiir. Ayni dogrultuda bireyin toplum ile olan iletisim ¢atismalarinda
da kusak farkliiginin, bu farkliigin beraberinde getirdigi hayata bakis ve yaklasim farkliliginin
etkili oldugu tespit edilmistir. Zaman zaman bireyin kendini sorgulamasi ve yasadigi olaylarin
sorumlulugunu Ustlenebilmesi de kisinin kendisi ile olan iletisim c¢atismalarinin sonucu olarak

kendisini gostermis ve hissettirmistir.

Aslan (2006), “Tirk Cocuk Yazininda Cocuk-Yetiskin Catismasinin Yer Aldigi Kimi
Yapitlarin incelenmesi” adli ¢alismasinda kisi-kisi catismasi adi altinda yalnizca gocuk ve yetiskin
catismalarini ele almistir. Turk cocuk yazinindan 8 yazar ve bu yazarlarin ¢ocuk-yetiskin
¢atismasini konu alan roman, 6yku ve siirleriyle MEB tarafindan ¢ocuklara 6nerilen ve 100 temel
eser icerisinde yer alan Dede Korkut oOykilerinden ikisini catismalarin niteligi agisindan
incelemistir. Calisma sonucunda belirlenen catisma 6rneklerinin oldukca fazla oldugu ve genel
olarak ¢ocuga sonucuna ulasmistir. Cocuklarin yetiskinlerle temelde kusak farkliligi yiiziinden

¢atismalarinin siklikla bulgulandigi bu ¢alisma ile benzerlik gosterdigi séylenebilir.

Basay ve Ogretir Ozgelik (2018) “Kasagi Adh Hikdyenin Aile igi iletisim Ve iletisim
Catismalari Agisindan incelenmesi” adli calismalarinda MEB tarafindan énerilen ve 100 temel
eser icerisinde bulunan Omer Seyfettin’in “Kasag)” adl hikdyesinde yer alan iletisim ¢atismalarini
dokiiman analizi cercevesinde transaksiyonel analiz ve graf analizi yaklasimlari baglaminda
incelemislerdir. Calisma sonucunda kisilerin tutumlarinin ve 6n yargilarinin karsidaki kisiye eksik
ve yanlis algilanan mesajlar géndermesine ve bunlarin da iletisim catismalarina sebep oldugu
sonucuna ulasiimistir. Bu calismada da kisinin toplumla yani aile ile catismalarinin sayica fazla
olarak belirlenmesinin ve 6n yargillar ya da tutumlar nedeniyle kisinin gevresindekilerle

catismaya girmesi sonucuna ulasiimasinin s6z konusu calismanin sonuglariyla paralellik

gosterdigini soylemek mimkindr.

Bu dogrultuda ¢alismanin sonucu olarak iletisim egitiminde cocuk edebiyati eserlerinden
faydalanmanin miimkin oldugu tespit edilmis; gerekli somutlastirmalar ile gocugun kitaplardaki
olaylari benimseyip gercek hayata uygulayarak etkili iletisim engeli olan durumlari fark etmesi

mimkin olarak gorilmustir. Belirtilen amag icin ailelere ve egitimcilere etkilesimli okuma
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yontemi ile nitelikli eserlerin ¢ocuklar ile beraber okunmasi; ailelerin kitap hakkinda sohbet
ederek, O6gretmenlerin ise tartisma, drama, soru-cevap gibi yontemler kullanarak kitap
Uzerinden, iletisim ¢atismalari ve etkili iletisim hakkinda gerekli becerilerin ¢ocuga edindirilmesi

onerilmektedir.

CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve” kisminin Esra OZDEN, “Yéntem, Yazi Taslagi”
kisminin Buse GULLU, “Gérsellestirme, Arastirma, Yazi Taslag, inceleme ve Diizenleme”

kisminin Dog. Dr. Nevin AKKAYA tarafindan yapildigini beyan ederler.
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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Abstract: This study investigates representation of male and female characters in the reading
texts of English language coursebooks in the Turkish secondary and high school context. In order to
examine the gender representation in reading texts, Hallidayan transitivity analysis was used; texts were
analysed to to investigate representation of female and male characters as agents and the assignment of
experiential processes to these characters. The findings show that as the students move up in their formal
education and as the reading texts become more advanced and lengthier, the number of male agents
increase radically. In addition, the agents in the most common two processes used in the reading texts
are found to be predominantly male, while the remaining three processes identified were distributed
between male and female agents more evenly. However, it is also found that there was still a general
trend to assign agency to male characters in lengthier and more advanced texts of later years overall. The
findings have implications for teachers as well as coursebook writers.
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1. Introduction

The connection between language and thought has long been explored. Since the well-
known Sapir-Whorf hypothesis, suggesting languages reflect different cultures’ unique ways of
experiencing the world and time (Whorf, 1974), there has been an interest in the relationship
between language and thought. Recently, this interest became a subject of debate not only for
linguistics but for social studies in general, following the questions raised by the poststructuralist
and postmodernist approaches to the nature of reality (Sealey & Carter, 2004). If there is an
objective reality, then we can argue that languages reflect this reality, i.e. the relationship
between the signifier and signified is representative of the objective reality. However,
poststructuralism and postmodernity question availability of an objective reality, and propose
instead that subjective realities are constructed by and limited to the individuals’ unique
experiences and perceptions. Bourdieu (2013) remarks, this reality is limited to the individuals’
subjective accounts, in other words it is limited to discourse. If all reality is nothing but discourse,
the possibility of communication becomes problematic let alone the possibility of action or
agency. However, if there is only one objective reality, agency, again, becomes impossible, as it
would be impossible for any individual to escape this reality or the structuration of that reality.
We would all be subjects to the rules and structure of that reality without the possibility of a

change.

Language is an integral part of this debate. If all is discourse and nothing else, language
is all we have for any possibility of an understanding of social reality. This has implications for
communication as well as applied linguistics. One approach in linguistics that problematizes the
possible relationship between language, thought and social reality is critical discourse analysis
(henceforth CDA). CDA proposes that language reflects and reinforces social reality (Wodak &
Meyer, 2009). Texts draw on the discoursal practices in the production and interpretation
process and in turn contribute to these practices (Fairclough, 1995). Production and
interpretation of texts, CDA argues, are part of the wider social context (Fairclough, 1995). An
advertisement from 1940s, for example, showing a woman hugging jars of food with the writing
“Of course | can! I’'m patriotic as can be — And ration points won’t worry me” (United States War
Food Administration, 1944) will be read very differently in 2020s. The wider social context
current readers will draw on to make sense out of this text now is very different from the one it
was produced in, that is one with a world war and drastically different gender roles for women.

Thus, the social context plays a pivotal role in both producing and making sense out of the texts.

409 The Journal of Limitless Education and Research, 6 (3), 408 - 426
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Therefore, texts, CDA argues, are produced from a specific perspective, the perspective of its
producers (Fairclough, 1995). These subjective perspectives’ discourse practices, in time, can
become “naturalized” and appear as “common sense” rather than being acknowledged as
particular perspectives within the speech community (Fairclough, 1995, p. 35). Failing to
recognise that this knowledge is actually part of a socio-historical perspective will reinforce
these discourse practices. For example, discourse practices from a strong male perspective,
some of which are discussed below, bear the risk of appearing common sensical and part of an
objective reality, where women are weaker, in need of help and protection or simply in the

periphery rather than the centre of the society they live in.

Within CDA studies, presentation of women is commonly researched to explore the
positioning of women in texts (Térnberg & Tornberg, 2016). Construction of gender roles in
different genres is often investigated (Zulkifli, 2014; Duman, 2011; Opara, 2012). It is suggested
that women are often presented with regard to their physical attributes or their relationship to
others, a man (McLoughlin 2000, Graddol and Swann 1989, Goatly 2000, Goddard and Patterson
2000, Lee 1992) or their children. In addition to the presentation of women, female terms are
often marked while male terms are unmarked, e.g. waitress is a derivative of waiter, actress is a
derivative of actor, and so on. Markedness is arguably an indication that the expected form is
male, thus female forms are marked and derived (Graddol & Swann, 1989). Male terms are
often used as ‘neutral’, considered to be inclusive of both male and female (Goddard &
Patterson, 2000). For example, peacock is used to refer to both peacocks and peahens.
‘Businessperson, firefighter, police officer’ have become part of everyday language relatively
recently, replacing ‘businessman, fireman and policeman’. Yet, ‘repairperson and handyperson’
still sound less usual than ‘repairman and handyman’; and unless the specific person hired to do
the job is a woman, repairman and handyman are more likely to be used to refer to both male
and females in this business. This practice will inevitably put the female forms in the periphery.
Similarly, gender specific terms are often used as generic terms. “He” and “man” are often used
to refer to both genders in English (Graddol & Swann, 1989, p. 101; Lee, 1992). It is still common
practice in academic writing, for example, to use the pronoun ‘he’ when referring to a

hypothetical person or a person whose gender is unknown.

CDA, by its nature, does not offer a set methodology for analysis of all texts, as each
analysis will be bound by the context of the research, the socio-historical position of the texts

and researcher and the wider social context. However, transitivity is often a subject of concern
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for CDA as it helps us investigate the causality in texts (Trew, 2019; Fowler, 1991). It should be
noted that CDA’s approach to written or spoken texts is based around the language choices text
producers make. An experience in the world can be communicated in different ways, with
different choices of lexis and grammar. For example, although “the little boy broke the window”;
“the window is broken”; “the window broke with a great noise”; and “the broken window will
need to be replaced” all refer to the same event, the linguistic choices, the choices of lexis and
grammar as well as choice of omissions, will have different implications regarding the agency of
this event on readers/listeners. Therefore, it is important to understand not only how the
speaker/writer chooses to represent cause-effect relationships but also who they see as
responsible for these processes and who they see as being affected by them. Similarly, Fowler
and Kress (2019) propose that processes and agents, among others such as modality, personal
pronouns, coherence, and so on, are subjects to analysis in CDA. Thus, Hallidayan transitivity
analysis, based on systemic functional grammar (henceforth SFG), is important for analysis of
representation since transitivity gives information about the processes, agents, goals and
causality in a clause. As this study uses Halliadayan transitivity analysis, | would like to briefly

review SFG and transitivy.

CDA uses SFG, among other tools, for analysis of texts since SFG is meaning oriented
(Bloor & Bloor, 2007). SFG proposes that meaning is realized through three metafunctions,
experiential, interpersonal and textual (Bloor & Bloor, 2013; Halliday, 1994). Experiential
metafunction helps realize meaning regarding one’s experiences in this world. Interpersonal
metafunction is concerned with building a relationship between text producers and interpreters
through language; and finally textual metafunction is the function of a language to link one part

of a text to the rest of it, and to the wider context (Bloor & Bloor, 2013).

Although CDA uses all three metafunctions, | will only review the experiential
metafunction in this paper due to the scope of this study. Experiential metafunction is the

meaning realized by the clause regarding our experiences with the world. As Halliday suggests

language enables human beings to build a mental picture of reality, to make sense of
what goes on around them and inside them. Our most powerful impression of experience is that

it consists of ‘goings-on’ — happening, doing, sensing, meaning, and being and becoming.

(Halliday, 1994, p. 106).
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Halliday (1994) proposes that we realize our experiences in language through six

processes: material, mental, relational, behavioural, verbal and existential.

Material processes are those of “doing”. In these processes, an “entity ‘does’ something
—which may be done ‘to’ some other entity” (Halliday, 1994, p. 110).
England scored against Denmark
Actor (Material) process Goal
Mental processes, on the other hand, are those that are related to “sensing” where a

human “feels, thinks or perceives” (Halliday, 1994, 114).

She understands it perfectly well

Sensor (Mental) process — cognition  Phenomenon

She fears the worst

Sensor (Mental) process — affection ~ Phenomenon

She saw the movie poster

Sensor (Mental) process — Phenomenon
perception

Relational processes, processes of “being”, are those that build a relationship between
two entities (Halliday, 1994, p. 119). This relationship can be built through identifying one entity
with another or through attributing a quality to the entity (Halliday, 1994).

He is the toddler

Identified Identifier

The toddler is him

Identifier Identified

He is quite funny

Carrier (Relational) process — Attribute
attributive

He has a rattle

Carrier - possessor (Relational) process — Attribute - possessed
attributive

Behavioural processes are those regarding physiological and psychological behaviours
“like breathing, coughing, smiling, dreaming, and staring” (Halliday, 1994, p. 139).
The little boy  sat up
Behaver (Behavioural) process

Verbal processes are “processes of saying” (Halliday, 1994, p. 140).

412 The Journal of Limitless Education and Research, 6 (3), 408 - 426
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Mummy said yes
Sayer (Verbal) process Quoted/reported

Existential processes show that something exists or comes into being (Halliday, 1994).
There is a great big mess in the living room
process Existent
The term ‘agent’ will be used throughout this study to refer to the entity that is

responsible for a process, regardless of the process type.

Construction of gender roles in written discourse has been subject to scrutiny in a
number of studies, some of which are reviewed above. Representation of gender roles in English
course books is also investigated in a number of research. Beiki and Gharaguzlu (2017), for
example, look into the equal and unequal relationships between male and female participants
in an English coursebook series. Yaghoubi-Notash and Nouri (2016) investigated inclusion and
exclusion of male and female characters and agent and patient roles assigned to male and
female characters in English textbooks and found that male characters were assigned
significantly different agent roles. Ghajarieh and Salami (2016), found that college level students
and high-level jobs such as doctors, engineers, and so on, were assigned to male characters in
the secondary, high school and pre-college English course books. Similarly, EFL coursebooks
were found to reflect gender stereotypes regarding jobs in a later study (Teliousi, Zafiri &
Pliogou, 2020). Emilia, Moecharam and Syifa (2017) analysed transitivity in English textbooks to
investigate distribution of processes between male and female agents and found that material
processes were the most common type of process found and these processes were
predominantly assigned to male characters than female characters, 103 and 73 respectively. In
fact this was a pattern in their study, in all but two types of processes, i.e. verbal and relational,
the agents were predominantly male. Roohani and Heidari (2012) also found that all processes

were assigned to males more than females in their analysis of an EFL coursebook.

Investigating whether there were any changes in the representation of females in
textbooks over the years, Lewandowski (2014) compared English grammar books from 1970s-
1980s and 2000s. He found that there was a drastic difference in the frequency of use of female
characters. In the old grammar books, female characters were used scarcely and they were
written in relation to how they looked, their relationships and affect. In the more recent
grammar coursebooks, however, the distribution was more even, indicating a positive change

(Lewandowski, 2014). A later study reports similar findings in that there is an improvement in
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the representation of female characters in a business English textbook between its first and third
editions (Goyal & Rose, 2020). However, the female characters were still found to be significantly
underrepresented with regard to the social roles and high-level jobs they were assigned to; the
frequency of male and female characters appearing in spoken and written texts and initiating
conversations (ibid.). Javani and Tahriri (2018) also found that in junior high school EFL
coursebooks, female characters were less visible both in text and in illustrations and that female
characters were assigned stereotypical activities such as doing housework while activities such
as travelling, sports or social activities were assigned for male characters at an overwhelming
rate. Dahmardeh and Kim (2020) also found that male characters were used more frequently,

they were assigned a disproportionately greater number of jobs compared to female characters.

In the Turkish context, Arikan’s semiotic analysis of two commonly used, internationally
published English course books showed an underrepresentation of female characters in the
visual materials (2005). Additionally, a stark distribution of jobs and social and physical activities
between male and female characters were found with high level jobs and physical activities
assigned overwhelmingly to male characters. In the same context, a later study found that both
male and female characters were represented equally in high school English coursebooks and
there was an equal distribution of physical activities between both genders (Demir & Yavuz,
2017). However, both Demir and Yavuz (2017) and S6git (2018) found an unequal distribution
of jobs among male and female characters in the English coursebooks at Turkish high school
level. It was also found that the jobs assigned to females were what could stereotypically be
regarded female jobs such as nurse or waitress (S6giit, 2018) and that male characters were
assigned a wider variety of jobs than female characters (Demir & Yavuz, 2017). Demir and Yavuz
also analysed mention of both genders in reading texts and conversations and found an

advantage to male characters, which , however,was not statistically significant (2017).

Similarly, Aydinoglu (2014), analysed English coursebooks in Turkish primary schools and
found gender bias to be a problem for the 2nd year pupils’ English coursebooks while 3rd and
4th years’ coursebooks showed an advantage to female characters in the distribution of jobs.
However, she also found that overall, male characters took turns in conversations and initiated
conversations more frequently than female characters while female characters asked more
questions (Aydinoglu, 2014). A study looking into the gender representation in coursebooks
teaching Turkish as a foreign language found that male characters were higher in number but

that female characters produced more language and initiated conversation more than male
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characters (Nalan, Isil & Senem, 2018). They also found that the jobs assigned to male characters
were in a wider array and they were higher level jobs compared to that of female characters.
Female characters were also found to be engaged in activities that could be considered
stereotypically female, such as shopping, knitting, etc. and women were defined through their

physical appearances while men were assigned dominant roles.

Aiming to build on research on gender representations in English coursebooks, as
reviewed above, this study investigates representation of female and male agents through
analysing the distribution of these processes in secondary and high school English course books.
Thus, the research question it seeks to answer is: How are female and male characters
represented in secondary and high school English course books in terms of distribution of

processes and agency?
2. Method

As the aim of this research is to understand representation of gender in EFL coursebooks
in relation to the socially constructed gender roles, this study operates within the paradigm of
critical educational research (Cohen, Manion & Morrison, 2007). Critical educational research
aims to understand social phenomena in relation to social institutions. Within the critical
educational research, this study adopts CDA as its research methodology, which aims to
investigate socio-historical situatedness of the production and interpretation of texts, as argued
above (Fairclough, 1995; Wodak & Meyer, 2009). Hence, analysing agents through investigating
“Hallidayan transitivity analysis” is commonly used in CDA (Wodak & Meyer, 2009, p. 21).
Furthermore, CDA is based on analysing authentic language use in actual spoken and written
texts. Thus, coursebooks, texts with authentic language purpose, will lend themselves to CDA. It
should be noted that CDA does not adopt “one single or specific theory” nor does it use a single
method of data analysis (Wodak & Meyer, p. 5). Instead, depending on the context and aim of
research, researchers build on different theories and adopt different data and data analysis
methods. This study adopts the understanding that texts are produced and interpreted from
particular perspectives and that unless challenged, these perspectives bear the risk of being
“naturalized”, as discussed above. Data are analysed using Hallidayan transitivity analysis, as will

be discussed below.
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2.1. Sampling

Purposive sampling is employed for selecting texts from the English coursebooks used
in 2020-2021 academic year in secondary and high schools in the Turkish context. The
coursebooks analysed were Ortaokul ve Iimam Hatip Ortaokulu ingilizce 5 Ders Kitabi Student’s
Book, Ortaokul ve imam Hatip Ortaokulu Ingilizce 6 Ders Kitabi Student’s Book, Let’s Learn
English Ortaokul ve imam Hatip Ortaokulu 7 Student’s Book, Mastermind Ortaokul ve imam
Hatip Ortaokulu ingilizce 8 Ders Kitabi Student’s Book, Secondary Education Teenwise 9 Student’s
Book, Ortadgretim ingilizce 10 Ders Kitabi Student’s Book, Secondary Education Silver Lining 11
Student’s Book, and Count me in 12 Student’s Book. In order to be able to collect data for
discussion of agency through discourse analysis, texts to be analysed needed to be coherent and
cohesive units, rather than isolated sentences or fragments of language without a meaningful
context, typically found in language practice activities and tasks. This limited the texts to be
analysed to reading and listening texts in the coursebooks. As the learners, typically, have more
access to reading texts both in and outside the classrooms, reading texts are selected for
analysis. Hence, in this study, all the reading texts in the coursebooks of secondary school, i.e.,

years 5-8, and high school, i.e., years 9-12, are selected for analysis.
2.2. Data analysis

As reviewed above, CDA frequently focuses on agency and Hallidayan transitivity
analysis. In this research also, transitivity analysis is conducted. Thus, first clauses in the texts
are identified. Next, they are analysed for experiential metafunction. That is, the agents, patients
and process types were marked and tabulated. Next, the processes in each type were further
analysed for possible patterns in relation to gender representation. Firstly, material processes
were analysed to find emerging common themes. For example, “took off to travel, took a
helicopter ride, arriving at a village,” were categorised under the theme “travelling”; while
“teach English, start business, acting” etc. were categorised as “work” and “hiking, swimming,
playing soccer, pitching tents, burning a camp fire” are categorised as “sports and outdoor

activities”. Next, these themes were tabulated for each gender.

Similarly, gender distribution of identifying and attributive relational processes and
affect, perception and cognition in mental processes were investigated for possible gender

distribution. Finally, the tabulated data were analysed using SPSS 20 for Chi square goodness-
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of-fit test to investigate if the distribution of processes were within the expected range of a

population or if there were statistically significant differences in the distribution.

In total 1912 clauses were found to have male or female agents in 8 coursebooks and
these clauses constituted the data. As the years progress, the number of clauses found in reading
texts increased. In year 12, however the number of clauses with human agents decreased. This
was due to the higher number of reading texts in this year with non-gender specific agents such

as “one” or “most people”, and existential or relational processes without human agents.
3. Results

To answer the research question of how female and male characters are represented in
English coursebooks in secondary and high schools, the agency and type of process assigned to
female and male characters were analysed. Each clause in reading texts were analysed, agents
and process types were marked and tabulated. Next, the processes were categorised. The

findings are presented below.

Table 1.
Analysis of Material Processes Assigned to Female and Male Characters by Year
N % df p Total N
Year 5 female 30 60
Year 5 male 20 40 1 157 50
Year 6 female 14 54
Year 6 male 12 46 1 .695 26
Year 7 female 24 42
Year 7 male 33 58 1 .233 57
Year 8 female 18 31
Year 8 male 40 69 1 .004 58
Year 9 female 27 31
Year 9 male 60 69 1 .000 87
Year 10 female 37 44
Year 10 male 48 56 1 .233 85
Year 11 female 52 38
Year 11 male 85 62 1 .005 137
Year 12 female 27 29
Year 12 male 67 71 1 .000 94
Total female 229 39 ) ] cos
Total male 365 61

The analysis of reading texts in English coursebooks in secondary and high school show
that material processes were the most used processes in all coursebooks. It was found in 594
clauses in the reading texts of 6 coursebooks. Female agents are found more frequently than
male agents in the coursebooks for years 5 and 6. From year 7 on, however, this process is

assigned predominantly to male agents. In years 8 and 9, the frequency of male agents is more
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than double than that of females. Although in year 10, the difference between the numbers
decreases, it increases again in years 11 and 12, so much so that, the difference is drastically
high again. Unsurprisingly, the results of Chi square goodness-of-fit test point a significant

difference between the percentages of male and female agents in years 8,9, 11 and 12.

Further analysis of the material processes showed a distinction of gender in the
distribution of some recurrent themes between genders too (Table 2). Material processes
related to work and career, for example, was assigned largely to male agents than female agents,
79 and 40 respectively. Sports and outdoor activities, travel, hobby, and doing repairs were
other themes assigned mostly to male characters. Engaging in curricular and extracurricular

activities for education and household chores were mostly assigned to females.

Table 2
Common Themes in Material Processes
N %
Male Female Male Female
Work 79 40 66 34
Sports & Outdoor activities 33 14 70 30
Curricular and
extracurricular activities for 23 27 46 54
education
Travel 22 10 69 31
Hobby 22 6 79 21
Repair 6 0 100 0
Finance 5 1 83 17
Chores 3 12 20 80

The second most commonly found processes in the reading texts were relational
processes. This was a surprising finding as they were observed to be used mostly for introducing
and describing people. Relational processes were expected to be a part of language input in
reading texts in secondary school coursebooks, as introducing oneself and others is a recurrent
language function for earlier stages of language learning. However, it was surprising to see
relational processes used for the same purpose in the later years, for whom target language
functions are typically more advanced. The distribution of relational processes between male

and female agents is presented in Table 3 below.

It should be noted here that, in the distribution of all processes, one pattern found was
the overall trend of the frequency of male agents increasing from year 8 on as the language in
coursebooks become more advanced and the reading texts become lengthier. This is most

visible in the material, mental and relational processes.
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Table 3.
Analysis of Relational Processes Assigned to Female and Male Characters by Year
N % df p Total N
Year 5 female 14 47
Year 5 male 16 53 1 715 30
Year 6 female 12 46
Year 6 male 14 54 1 .695 26
Year 7 female 37 47
Year 7 male 42 53 1 574 79
Year 8 female 24 34
Year 8 male 46 66 1 .009 70
Year 9 female 49 47
Year 9 male 55 53 1 .556 104
Year 10 female 31 43
Year 10 male 41 57 1 .239 72
Year 11 female 48 40
Year 11 male 73 60 1 .023 121
Year 12 female 29 46
Year 12 male 34 54 1 .529 63
Total female 244 41 ) ] 65
Total male 321 59

Relational processes are assigned to male characters more frequently than female
characters in all eight coursebooks. No pattern was observed in the distribution of attribution
or identifying relational processes to male and female characters. Although male characters
were represented through this process more in all the reading texts, only in years 8 and 11 the

difference was statistically significant.

Table 4.
Analysis of Mental Processes Assigned to Female and Male Characters by Year
N % df p Total N
Year 5 female 25 68
Year 5 male 12 32 1 .033 37
Year 6 female 7 37
Year 6 male 12 63 1 .251 19
Year 7 female 22 39
Year 7 male 34 61 1 .109 56
Year 8 female 12 41
Year 8 male 17 59 1 .353 29
Year 9 female 34 52
Year 9 male 31 48 1 .710 65
Year 10 female 39 53
Year 10 male 35 47 1 .642 74
Year 11 female 49 48
Year 11 male 54 59 1 .622 103
Year 12 female 35 51
Year 12 male 34 49 1 .904 69
Total female 223 49 ] ] v
Total male 229 51
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The third most commonly used processes by the coursebook writers were mental
processes (Table 4). Mental processes are observed to be more evenly distributed between male
and female characters compared to the distribution of material and relational processes, as
presented above. Female characters were represented in mental processes more than males in
years 5, 9 and 12. In addition, in the years where males are observed more frequently than
females, the difference is much lower compared to the two processes presented above. No
pattern was observed regarding the distribution of cognition, affect or perception between male
and female characters. The only statistically different representation is found for year 5 with

female characters being assigned mental processes significantly more than male characters.

Table 5.
Analysis of Verbal Processes Assigned to Female and Male Characters by Year
N % df P Total N

Year 5 female 3 100 . ] ;

Year 5 male 0 0

Year 6 female 4 100 . ] .

Year 6 male 0 0

Year 7 female 4 57 . ] ,

Year 7 male 3 43

Year 8 female 9 41

Year 8 male 13 59 1 .394 22
Year 9 female 11 41

Year 9 male 16 59 1 .336 27
Year 10 female 23 49

Year 10 male 24 51 1 .884 47
Year 11 female 15 41
Year 11 male 22 59 1 .250 37
Year 12 female 21 52.5
Year 12 male 19 475 1 .752 40
Total female 90 48 ] ] -
Total male 97 52

Verbal processes are found to be the fourth most common processes in data. In years 5,
6, 7 and 12, the frequency of verbal processes with female characters in the agent position is
higher than those with male characters. None of the distribution is found to be statistically
significant. It should be noted also that only five, out of eight, coursebooks were tested for this

due to the low number of verbal processes found in other years.
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Table 6.
Analysis of Behavioural Processes Assigned to Female and Male Characters by Year
N % df P Total N
Year 5 female 5 71 . ] ,
Year 5 male 2 29
Year 6 female 3 37.5 1 ) .
Year 6 male 5 62.5
Year 7 female 8 42
Year 7 male 11 58 1 491 19
Year 8 female 0 0 . ] .
Year 8 male 9 100
Year 9 female 13 52
Year 9 male 12 48 1 .841 25
Year 10 female 16 64
Year 10 male 8 33 1 .102 24
Year 11 female 5 36
Year 11 male 9 64 1 .285 14
Year 12 female 3 20 . ] .
Year 12 male 12 80
Total female 53 44 ] ] .
Total male 68 56

Finally, the fifth most common process type found in data is behavioural processes. In
years 5, 9 and 10 these processes are assigned more frequently to female characters while in
the rest of the coursebooks, male characters are observed more commonly in relation to
behavioural processes. None of the differences were found to be statistically significant.
However, it should be noted that, in this year too, statistical analysis could not be conducted for

all years due to the low number of this process in data.

Table 7.
Analysis of Agency Assigned to Female and Male Characters by Year
N % df p Total N
Y\?Ze: r5 sffnn;ilee ;g g; 1 .017 127
Yﬁ:; r66f$nn;fl_e 3(3) ii 1 742 83
Nerimoe 1 s 1 058 218
Y\?Z; r8 sfiqn;ie 16235 22 1 .000 188
Y\?:; r9 9fi1n;iie 133 ﬁé 1 .023 308
Y\?:;rli)of?nn;?;e i:g gg 1 .565 302
Neriime 2 o . 000 413
Neriime 168 o 1 002 281
Touimae 1081 o : : 1,920
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Distribution of agency between female and male characters in all processes in the
reading texts of eight coursebooks is also analysed. With the exception of year 5, male
characters are assigned more agency positions in reading texts in the coursebooks of both
secondary and high schools. The data point that as one moves up in formal education, with the
coursebooks employing more advanced language and longer reading texts, the gap between the
representation of male and female characters widen. Accordingly, in years 8, 9, 11 and 12, the
male characters are found to be significantly more than female characters, as presented in Table

7 above.
4. Discussion and Conclusion

This study investigated the representation of female and male characters in the reading
texts of secondary and high school EFL coursebooks through transitivity analysis. The findings
show that the material processes were the most commonly used processes in this study. This
finding is similar to that of Emilia, Moecharam and Syifa (2017). In this study too, it was found
that in later years of education with more advanced language and longer reading texts, in this
case from year 7 on, male characters were assigned to this process more than female agents. In
fact, in the coursebooks for years 8,9, 11 and 12, the male characters were assigned this process

significantly more than female characters.

It was also found that the themes of material processes assigned more frequently to
female characters were ‘engaging in curricular and extracurricular schoolwork’ and ‘household
chores’. Nalan, Isil and Senem (2018) report a similar finding of stereotypical activities being
assigned to female characters, as reviewed above. As argued, the stance adopted in this
research is that language both reflects and reinforces a particular perspective as social reality.
Assigning a limited number of activities to female characters, and constraining these activities
to stereotypical ones such as household chores, does reflect a social reality from a particular
persepective and unless these stereotypes are challenged, linguistic choices can present this

perspective as social reality.

Material processes assigned heavily to male characters were related to ‘work’, ‘sports
and outdoor activities’, ‘travel’, ‘hobbies’, ‘repair’ and ‘finance’. This finding contradicts the
findings of an earlier study in which an equal distribution male and female characters and
physical activities for both genders were found (Demir & Yavuz, 2017). However, it should be

noted that in addition to analysing different coursebooks, Demir and Yavuz's study (2017)
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investigated inclusion of female and male characters while this study investigated agency. Thus,
it is important that coursebooks are subject to intermittent investigations, using different
frameworks, to build a better understanding of gender representations from various approaches

in different coursebooks.

The second most common process type found in the coursebooks was relational
processes. This process was found to be assigned to male characters more than female
characters in all eight coursebooks analysed. Only in the coursebooks for years 8 and 11, a
statistically significant difference was found between male and female agents. This finding is not
surprising since the number of male agents is higher than female agents and relational processes

are used heavily to introduce characters in these coursebooks.

The findings show that there is a fluctuation in the assighment of mental processes for
male and female agents. Female characters are represented in connection with mental
processes in the reading texts for years 5, 9, 10 and 12 more than male characters. The only
statistically significant difference was found in year 5, making this the only statistically significant
difference in favour of the female characters for this process. No pattern was found regarding

assigning affect, cognition or perception to male or female agents.

Verbal processes were assigned to male characters more heavily in years 8, 9, 10 and
11, with the rest of the coursebooks using this process heavily for female agents. However, the
use of this process was limited in the coursebooks compared to the others and no significant
difference was found. Similarly, behavioural processes were used scarcely and no statistically
significant difference was found. This process was assigned to male characters more than

females inyears 6,7, 8,11 and 12.

Overall, male agents assigned to all processes are higher than female agents, making
males more visible than females, as earlier studies report (Roohani & Heidari, 2012; Goyal &
Rose, 2020; Javani & Tahriri, 2018; Arikan, 2005). The implications of underrepresentation of
female characters in coursebooks inevitably suggest less visible females in the public domain.
This, as reviewed in the introduction, bears the risk of reinforcing a social reality where females
are less visible in the public domain by suggesting this is ‘common sense’ or ‘natural’ (Fairclough,

1995).

Overall analysis of female and male characters in agent positions show that, with the

exception of year 5, all the reading texts in coursebooks for secondary and high schools employ
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male agents more than female agents. In year 5, female agents were used significantly more
than male agents. In years 8, 9, 11 and 12, however, male agents were found to be used
significantly more. Although statistical analysis did not yield a significant difference for reading
texts of years 6, 7 and 10, it should be noted that the frequency of male agents in these years is
more than female agents. The findings suggest that as the proficiency level of the learners are
expected to increase and as the reading texts become lengthier, the number of male agents
increase. Similar findings were reported by Yaghoubi-Notash and Nouri (2016), as reviewed
above, indicating that this is a trend coursebooks writers and teachers should be aware of.
Further studies in investigating gender representations in coursebooks can help equal

representation of both genders.
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Dear Readers,

We are delighted to present you the November 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION




C\SDezzer

Sinirsiz EGitim ve Arastirma Dergisi, Cilt 6, Say1 3

The Journal of Limitless Education and Research, Volume 6, Issue 3

Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Kasim 2021 sayisini sunmaktan biyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Abstract: The aim of this study is to determine the mathematical concepts in children's books. The
examined books were selected by looking at the preference rates of the books in the library located in the
city center according to their class levels. A set of ten books from the 2nd grade, 3rd grade and 4th grade
levels were determined by the criterion sampling method. The book chosen for the 2nd grade is a series
called Unliilerle Bir Giin-1. The book chosen for the 4th grade is the series named Kurtulusun
Kahramanlari. Because one series of the 3rd grade book set consists of five books, the second and fourth
series were examined. The books chosen for the 3rd grade are Tiirkiye’yi Geziyorum 2 and Tiirkiye’yi
Geziyorum 4 which are belong to Levent series. Since no data could be obtained about the most preferred
books at the 1st grade level, 10 books with 5 or more editions were selected and a total of 40 books were
examined. The books chosen for the first grade consist of the books in the sets named Cadlar'in
Maceralari, Elifin Maceralari and inci'nin Maceralari. Descriptive analysis was used to examine the
collected data. Themes were first created within the framework of 3 basic learning areas in the Ministry
of National Education's Mathematics Teaching Program. The 3 main learning areas consist of numbers
and operations, geometry and measurement themes. Then sub-themes were created. The sub-themes
consist of spatial relationships, comparison, sorting, matching, counting, addition, subtraction,
multiplication, division, fraction, length measurement, liquid measurement, weight, area measurement,
time and money. As a result of the research, it was determined that the concepts in the measurement
category were included the most. It was determined that the measurement category was followed by the
concepts of the numbers and operations category. Finally, it has been determined that the concepts in
the geometry category are less frequently used among these concepts.
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1. Introduction

Mathematics is a science that takes place in all areas of life. According to Baykul (2007),
mathematics is a logical system that develops cognitive thinking, in which symbols are used in
addition to calculation, measurement, counting, and drawing, which are used to solve problems
encountered in daily life, and it is a helper in improving the environment in which we live. Based
on this definition, teaching mathematics is far from a rote understanding and should be handled
with life. For this reason, mathematics teaching supports the development of skills such as
reasoning, communication, and problem solving as well as the development of students'
learning as a part of the process instead of learning purely mathematical knowledge (Olkun &
Toluk Ucar, 2014). In addition to teaching concepts and skills, the aim of mathematics is to
advance the intellectual curiosity of the students, and in order to achieve this aim, they should
be made to discover the fun side of mathematics and realize how they are dealing with

mathematics (Ozdemir & Goktepe, 2012).

According to Dede and Arglin (2004), as mathematics has an abstract language, learning
the concepts it contains requires a process and effort, and teaching these concepts is possible
in a gradual and sequential order. Since mathematics is a cumulative science, the concepts
learned act as a stepping stone for other concepts and the concepts that cannot be learned
constitute an obstacle for the next stage (Duatepe Paksu, 2008). If students are made to feel
that there is a relationship between concepts and that the concepts follow each other at the
beginning of the process, it will facilitate solving of the problems that may occur at the beginning
of teaching (lsik, Ciltas, & Bekdemir, 2008). Therefore, mathematical concepts are very

important in teaching and learning mathematics.

There is also a relationship between reading and mathematics. Bayat and Cetinkaya
(2018) stated that reading has become a necessity in almost every field, from using maps to find
a way to perceiving the directions displayed by signs, from using the internet to access the
developing information network, to analyzing graphics on different subjects. As can be seen,

wherever there is reading, mathematical skills or concepts are more or less exist.

Since children's literature is an interdisciplinary field, it is related to many fields such as
philosophy, psychology, geography, history, and music; one of these fields is mathematics
(Altunbay & Soylu, 2020). It is considered important to include the use of children's books with
mathematical content and for students to create their own stories using mathematical concepts

so that students could connect with real life and use mathematical language (Can, 2020).
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Therefore, considering the interests and development of students, children's books can be used

in teaching mathematics.

There are studies that combine children's books and teaching mathematics. There are
various studies examining mathematical content, skills and concepts in picture books prepared
for the preschool period (Ocal, Ocal, & Simsek, 2015; Yilmaz Geng, Akinci Coskun, & Pala, 2017;
Basdag & Daglioglu, 2020;). In the study in which primary school students were determined as
the sample, it is stated that there are children's literature products that can be used for the first
grade and other grade levels (Aslan, 2019). Considering the studies carried out, no study has
been found at the primary school level to determine the mathematical concepts in children's
books. Based on the results of including mathematical concepts and skills in children's literature,
it is found important to investigate the level of inclusion of mathematical concepts in children's

books for primary school children.

In this study, it is aimed to specify the level of inclusion of these mathematical concepts
by determining the mathematical concepts in children's books. The problem of the research is
designated as "What are the mathematical concepts in children's books that are most preferred
by primary school students and what is the level of inclusion of these concepts?". In line with

this problem, answers are sought for the following sub-problems:

1. What are the mathematical concepts in the first-Grade books most preferred by

primary school students?

2. What are the mathematical concepts in the 2" Grade books most preferred by

primary school students?

3. What are the mathematical concepts in the 3™ Grade books most preferred by

primary school students?

4. What are the mathematical concepts in the 4" Grade books most preferred by

primary school students?
2. Method

In this section, the research design, study area, data collection and data analysis are

explained.

429 The Journal of Limitless Education and Research, 6 (3), 427 - 452



(\Fez# Mathematical Concepts in Children's Books

irem Nursanem OKUDUR, Ayse Derya ISIK
2.1. Research Pattern

Qualitative research method was used in this research in which the mathematical
concepts in primary school children's books were tried to be determined. The data to be used in
the study were collected through document review. Document review is a data collection
technique that requires systematic examination of existing records or documents (Karasar,

2016).
2.2, Research Sampling

One set of the primary school books most preferred by primary school students was
determined in the provincial central library and ten books from each grade level were examined.
The criterion sampling method was used for the study group of the research. Since the data of
the most preferred books by the students for the first grade could not be reached, 10 books with
5 or more publications were examined. The names of the sets studied at the 1st grade level are
‘the Adventures of Caglar, ‘the Adventures of Elif, and ‘the Adventures of inci’. The set
examined for the 2nd grade level is a series called ‘A Day with Celebrities-1’. The set examined
for the 3rd grade level is the series named Levent's ‘I'm Traveling Turkey 2’ and ‘I'm Traveling
Turkey 4’ series. At the 4th grade level, the most preferred book series was determined as ‘the

Heroes of Liberation’.
2.3. Data Collection

Each book in the book sets selected for each grade level was read twice by the
researcher and the mathematical concepts in the content of the books were coded. The coded
concepts were written in the appropriate places in the themes. While creating the themes, the
Ministry of National Education's Mathematics Curriculum was accepted as the framework (MEB,
2018). In this direction, firstly, three learning areas, numbers and operations, geometry and
measurement learning areas were determined as themes, and then sub-themes were formed.
Sub-themes were divided into matching, ordering, counting, addition, subtraction,
multiplication, division, fraction, spatial relations, geometric objects and shapes, measuring
length, measuring liquid, measuring area, measuring time, money, weighing, and comparison.

The books were coded by numbering from 1 to 40, starting from the 1°* Grade books.
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2.4. Data Analysis

Data were analyzed descriptively. To this method, data gathered are classified,
summarized and interpreted according to the determined themes. Descriptive analysis occurs

at four stages as follows (Yildirim and Simsek, 2011, s.224):

1. Creating a framework for descriptive analysis

2. Processing of data according to the thematic framework
3. Description of findings

4, Interpretation of the findings

For the first stage of the descriptive analysis, a framework was created considering the
Mathematics Curriculum (MEB, 2018). Then, sub-themes were determined according to the
themes created and appropriate coding was included for the sub-themes. Sample sentences to
be used during the coding were determined. After coding, sample sentences were interpreted
by giving frequency and percentages. For the reliability of the research, the reliability formula
suggested by Miles and Huberman (1994) was used. As a result of the reliability, calculation of
the research, a consensus of more than 70% is accepted as reliable for the research (Miles &
Huberman, 1994; cited in Duban, 2010). As a result of the calculation of the compatibility

between the codes, the reliability of the research has been calculated as 98%.
3. Findings

In this section, the mathematical concepts in the children's books most preferred by
primary school children and the frequency and percentage distributions of these concepts are

given in the direction of four sub-problems.

The first sub-problem of the research is about the mathematical concepts in the books
examined for first grade students. In this direction, "What are the mathematical concepts in the
first-grade children's books that are most preferred by primary school students?" is displayed in

Table 1.
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Table 1
Mathematical Concepts in 1% Grade Children's Books
Theme Sub theme f %

Comparison 92 26,36
Length Measurement 8 2,29
Measurement Measuring Liquid 1 0,29
Weighing 1 0,29

Measuring time 84 24,06

Total 186 53,29
Arrangement 6 1,72
Pairing 4 1,15

Numbers and Counting 88 25,21
Operations Addition 3 0,86
Multiplication 1 0,29
Fraction 1 0,29

Total 103 29,52

Geometry Spatial Relations 56 16,04
Geometric Objects and Shapes 4 1,15

Total 60 17,19

General total 349 100,00

According to Table 1, it is seen that the most common concept in the children's books
preferred by first grade students belongs to the measurement category (53.29%). In the
measurement category, it has been determined that the concepts related to the sub-theme of
comparison (26.36%) are given more place. This is followed by the numbers and operations
(29.52%) category, and the numbers and operations category includes concepts related to the
sub-theme of counting (25.21%). Then, concepts in the category of geometry (17.19%) are
included, and it has been determined that the sub-theme of spatial relations (16.04%) is given
more space than the sub-theme of geometric objects and shapes (1.15%). It is observed that the
least comprehension is included in the sub-themes of measuring liquid (0.29%) and weighing
(0.29%), which are in the measurement category. Besides, it has been determined that the
concepts of addition (0.86%), multiplication (0.29%) and fractions (0.29%) in the sub-theme of

numbers and operations are also included very low.

The following sentences about measurement, numbers and operations, and geometry

categories can be given as examples.
Book Number 5 “Saturday, let's meet at Kalamis Park. Three by three!”
Book Number 6 “Elif found five seagull feathers during a walk. “

Book Number 1 “He cut an elliptical piece out of black cardboard that fits his eye. “
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The second sub-problem of the research is "What are the mathematical concepts in the
second-grade children's books most preferred by primary school students?". The mathematical
concepts and frequency & percentage distributions in the 2nd Grade children's books examined

in line with this sub-problem are displayed in Table 2.

Table 2
Mathematical Concepts in Children's Books for Grade 2
Theme Sub theme f %
Comparison 63 14,35
Measurement Length Measurement 12 2,73
Measuring Liquid 1 0,23
Measuring time 102 23,23
Total 178 40,54
Arrangement 4 0,91
Pairing 14 3,19
Ng;?::isoan:d Counting 132 30,07
Addition 5 1,14
Extraction 1 0,23
Total 156 35,54
Geometry Spatial Relations 102 23,23
Geometric Objects and Shapes 3 0,68
Total 105 23,91
General Total 439 100,00

When Table 2 is examined, it is seen that the concepts in the theme of measurement
(40.54%) are mostly included in the children's books examined for the 2nd Grade level. In the
measurement category, the concepts in the time sub-theme (23.23%) are observed to have
more space. After the measurement category, the numbers and operations (35.54%) category
are included. There are more concepts in the counting (30.07%) category, which is under the
sub-theme of numbers and operations, compared to other categories. After the numbers and
operations category, it is seen that there were concepts related to the geometry (23.91%)
category. In the geometry theme, the concepts in the spatial relations sub-theme (23.23%) are
mostly included. In the measurement theme, the concepts related to the liquid measurement
(0.23%) sub-theme are the least, while the least included sub-category (0.23%) in the numbers
and operations theme is determined as the skill. In the category of geometry, the concepts in

the sub-theme of at least geometric objects and shapes (0.68%) are found to be included.

For the categories of measurement, numbers and operations, and geometry, the

sentences below can be given as examples.

Book Number 13 “We are in February, Murat. Ankara gets very cold in this season.”
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Book Number 19 “Is it unwise to march on a navy of six hundred with one hundred and

twenty-eight ships?”
Book Number 20 “I want to see the pyramids in Egypt, the Nile River.”

The third sub-problem of the research is "What are the mathematical concepts in the
3rd grade children's books most preferred by primary school students?". The mathematical
concepts and frequency and percentage distributions in the 3rd Grade children's books

examined in line with this sub-problem are displayed in Table 3.

Table 3
Mathematical Concepts in 3rd Grade Children's Books
Theme Sub Theme f %
Comparison 132 10,97
Length Measurement 24 2,00
Measurement Measuring Liquid 6 0,50
Weighing 4 0,33
Area Measurement 1 0,08
Measuring time 376 31,25
Total 543 45,13
Arrangement 34 2,83
Pairing 15 1,25
Numbers and Counting 370 30,76
Operations Addition 10 0,83
Multiplication 4 0,33
Division 3 0,25
Fraction 7 0,58
Total 443 36,83
Spatial Relations 208 17,29
Geometry Geometric Objects and Shapes 9 0,75
Total 217 18,04
General Total 1203 100,00

When Table 3 is examined, it is seen that the mathematical concepts in the books that
students prefer are mostly included in the measurement (45.13%) theme at the 3rd Grade level.
It has been determined that numbers and operations (36.83%) are in the second place, and
geometry (18.04%) in the last one. When the sub-themes are examined, it is observed that the
most frequent sub-theme of measuring time (31.25%) is included, followed by the sub-theme of
counting (30.76%) in the category of numbers and operations. It is determined that 17.29% of
the spatial relations sub-theme is included in the geometry category, and 10.97% of the
comparison sub-theme is included in the measurement category. It has been determined that
the least mathematical concept is included in the field measurement (0.08%) sub-theme of the
measurement category. The sub-themes of subtraction (0.33%) and division (0.25%) of the

numbers and operations category are also included very little.
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The following examples are available for the categories of measurement, numbers and

operations, and geometry.
Book number 21 is “263 meters long.”
Book number 22 “Children, there are 41 marble columns.”

Book number 25 “Big brother, what comes after 25437 | counted it with my fingers but

couldn't find it.”

Book number 27 “This structure, which has a square bottom and a cylindrical top, is

thought to be a place where a fire is lit to give news.”

The fourth sub-problem of the research is "What are the mathematical concepts in the
4th Grade children's books that are most preferred by primary school students?". The
mathematical concepts and frequency & percentage distributions in the 4th Grade children's

books examined in line with this sub-problem are indicated in Table 4.

Table 4
Mathematical Concepts in Children's Books for Grade 4
Theme Sub theme f %
Comparison 118 11,39
Length Measurement 28 2,70
Measuring Liquid 9 0,87
Measurement Weighing 5 0,48
Money 8 0,77
measuring time 278 26,83
Total 446 43,04
Arrangement 10 0,97
Pairing 5 0,48
Counting 319 30,79
Numbers and Addition 8 0,77
Operations Extraction 3 0,29
Multiplication 1 0,09
Divide 3 0,29
Fraction 3 0,29
Total 352 33,97
Geometry Spatial Relations 235 22,68
Geometric Objects and Shapes 3 0,29
Total 238 22,97
General Total 1036 100,00

According to Table 4, in the children's books examined for the 4th Grade, it has been
determined that the concepts related to the measurement category (43.04%) are included the
most. In the measurement category, mathematical concepts related to the sub-theme of time

measurement (26.83%) are mostly found. Additionally, contexts related to numbers and
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operations (33.97%) and the sub-theme of counting (30.79%) of this category are mainly
observed. Then, themes in the geometry (22.97%) category appears to take place and what is
taken more place in this category is found as the spatial relations (22.68%), sub-theme, to be
included in the books. The least utilized mathematics concepts were observed as multiplication
(0.09%) in the numbers and operations category, geometric objects and shapes (0.29%) in

geometry category, and measurement and weighment (0.48%) in measuring category.

The following sentences for the categories of measurement, numbers and operations,

and geometry can be given as examples.
Book number 35 “There was only two or three fingers of snow on the ground.”
Book number 34 “The referee would count to three. So, one, two, three... Get out!”

Book number 40 “There are twelve Greek soldiers in the back. Seven soldiers marched

ahead.”
3. Conclusion, Discussion and Recommendations

In this study, primary school children's books were determined according to grade
levels, and it has been aimed at finding out to what extent the mathematical concepts and which
concepts in these books are included. As a result of the research, it has been determined that
the measurement category is the most included one at each grade level, descending by numbers
and operations, and the theme of geometry. It has been found that in the children's books
examined for the 1st Grade level, the concepts in the measurement category (53.29%) are
included the most, and the concepts in the comparison (26.36%) sub-theme are included in the
measurement category. In the same vein, Arslan Basdag and Daglioglu (2020) examined the
basic mathematical skills in picture story books and found that comparison skills were included
in the majority of the books. Similarly, in the children's books examined for the 2nd, 3rd and 4th
Grade levels, it has been found that the concepts related to the measurement category are given
more place. However, in these three grade levels, unlike the 1st Grade level, it has been seen
that the concepts related to the time sub-theme are more common instead of the comparison
sub-theme in the measurement category. It has been determined that the sub-themes of the
measurement category, which are length measurement, liquid measurement, weighing, and
area measurement are given much less place compared to other sub-themes at each grade level.
As a contrary result of this study, it was stated that the themes of length, volume, weight and

area measurement belonging to the measurement category were frequently included in the
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children's picture books examined for pre-school (Yilmaz Geng, Akinci Coskun & Pala, 2017). Itis
considered important to include more concepts for measurement sub-themes in primary school

children's books in order for children to learn mathematical concepts.

The sub-theme of counting in the category of numbers and operations has been
determined to be frequently included at every grade level (25.21% at the 1st Grade level; 30.06%
at the 2nd Grade level; 30.76% at the 3rd Grade level, and 30.79% at the 4th Grade level). Since
it is known that the concept of number is a very important and abstract concept, these ratios
were regarded as a positive result in terms of reinforcing the concept of number. Olkun, Celik,
S6nmez and Can (2014) underlined in their study that first-year students were successful in
random counting, but they could not gain the cardinal value principle. It can be said that since
the books examined in parallel with this study include various sentences indicating the number

of objects, they can support students' meaningful counting skills.

Findings reveal that there are not many concepts for four operation skills included in the
children's books examined. Similarly, Ocal, Ocal, and Simsek (2015) stated that the category of
operations is among the least common concepts and skills in the storybooks they examined. The
fact that the acquisition of four operations skills forms the basis for other classes and takes place
in all areas of life reveals the importance of the need for the concepts of this skill to be included

more in the books.

Concepts in the geometry category are included with the rates of 17.19% at the 1st
Grade, 23.91% at the 2nd Grade, 18.04% the 3rd Grade and 22.97% the 4th Grade. In the
geometry category, the concepts related to the spatial relations sub-theme are found mostly to
be included in the books examined for each grade level. The concepts belonging to the sub-
theme of geometric objects and shapes are given very little space. It can be stated that this
situation has similar results in terms of grade levels. However, it has been stated that concepts
belonging to the category of geometric shapes are highly included in pictured books for pre-
schoolers (Yilmaz Geng, Akinci Coskun & Pala, 2017). This situation differs with the results of the
study. Erkut (2003) examined the teaching of geometry in the context of storytelling in their
study and concluded that children who took geometry in the context of storytelling had more
improvement in their mathematical skills than those taking the same geometry content without
the context of the story (Erkut, 2003, as cited in Casey, Kersh & Young, 2004). Considering this
study, it is thought that the concepts of geometric objects and shapes in children's books should

be dealt with as intensely as Spatial Relations.
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Likewise, when the books examined are evaluated in terms of grade levels, it is observed
that there are mostly mathematical concepts supporting the 1st and 2nd Grade acquisitions,
and that the mathematical concepts in the books for the 3rd and 4th Grade acquisitions are very

few. In line with the results of this study, suggestions are given as follows:

1. The research is limited to 40 documents. Therefore, researchers who will work in this

field in the future are recommended conducting their studies with more documents.

2. Teachers could associate children's books with lessons. They can support the
relationship of mathematical concepts with daily life by adding to the places they deem

necessary according to the flow of the book.

3. With the cooperation of teachers and parents, students can be ensured to draw their

attention to mathematical concepts through reading children's books.

4. The effect of teaching with children's books on children's learning of mathematical

concepts can be investigated.

5. By examining the books that are rich in mathematical concepts, a study can be carried

out to make suggestions to the educators about these books.
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1. Giris

Matematik hayatin her alaninda yer alan bir bilimdir. Baykul’a (2007) gére matematik,
glnlik hayatta karsilasilan problemleri ¢cozmek icin basvurulan hesaplama, 6lcme, sayma ve
gizmenin yaninda sembollerin kullanildigi, mantikh diisinmeyi gelistiren mantikli bir sistemdir
ve yasadigimiz cevreyi gelistirmede bir yardimcidir. Bu tanima bagli olarak matematik 6gretimi,
ezberci bir anlayistan oldukca uzak ve yasamla birlikte ele alinmalidir. Bunun i¢in matematik
Ogretimi, salt matematiksel bilgi 6grenmek yerine O6grencilerin sirecin bir parcasi olarak
ogrenmelerini buna bagh olarak da akil yiiritme, iletisim ve problem ¢6zme gibi becerilerin
gelisimini desteklemektedir (Olkun ve Toluk Ucar, 2014). Matematigin amacinda ise kavram ve
becerileri 6gretmenin yaninda, 6grencilerin entelektiiel merakini ilerletmek yer almakta, bu
amaca ulasmak icin de matematigin eglenceli yonini kesfetmeleri ve matematikle

ugrastiklarinin farkina varmalari saglanmalidir (Ozdemir ve Géktepe, 2012).

Dede ve Arglin’e (2004) gbre matematigin soyut bir dile sahip olmasindan dolayi icerdigi
kavramlarin 6grenilmesi bir slire¢ ve bir ugras gerektirmekte, bu kavramlarin 6gretilmesi de
asamali ve ardisik bir sira ile miimkin olmaktadir. Matematik birikimli bir bilim oldugu icin
ogrenilen kavramlar diger kavramlar icin basamak niteligi tasimakta ve 6grenilemeyen kavramlar
bir sonraki asamanin oniinde engel olusturmaktadir (Duatepe Paksu, 2008). Ogrencilere
kavramlar arasinda bir iliski oldugu, kavramlarin birbirini takip ettigi slrecin basinda
hissettirilirse olusabilecek problemlerin 6gretimin basinda ¢ozllmesini kolaylastiracaktir (Isik,
Ciltas ve Bekdemir, 2008). Bu nedenle matematik 6gretiminde ve 6greniminde matematiksel

kavramlar oldukga 6nemlidir.

Okuma ve matematik arasinda da bir iliski s6z konusudur. Bayat ve Cetinkaya (2018)
okumayi yol bulmak icin harita kullanimindan tabelalarin gésterdigi yonleri algilamaya, gelisen
bilgi agina erismede internet kullanimindan degisik konulardaki grafikleri ¢6zimlemeye kadar
hemen her alanda bir zorunluluga dontstiglini ifade etmislerdir. Gorildigi Gzere okumanin

oldugu her yerde matematiksel beceri veya kavramlar az ya da ¢ok yer almaktadir.

Cocuk edebiyati disiplinlinler arasi bir alan oldugu icin felsefe, psikoloji, cografya, tarih,
miuzik gibi bircok alanla iliskilidir ve bu alanlardan birisini de matematik olusturmaktadir
(Altunbay ve Soylu, 2020). Matematiksel icerige sahip g¢ocuk kitaplarinin kullanimina yer
verilmesi ve Ogrencilerinde matematiksel kavramlari kullanarak kendi hikayelerini

olusturmalarinin, 6grencilerin gercek hayatla bag kurabilmeleri ve matematiksel dili kullanmalari
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acisindan 6énemli goérilmektedir (Can, 2020). Dolayisiyla 6grencilerin ilgileri ve gelisimleri goz

online alinarak matematik 6gretiminde de ¢ocuk kitaplarindan yararlanilabilir.

Cocuk kitaplari ve matematik 6gretiminin birlestirildigi calismalar bulunmaktadir. Okul
Oncesi donem icin hazirlanan resimli cocuk kitaplarinda matematiksel icerik, beceri ve
kavramlarin incelendigi cesitli calismalar mevcuttur (Ocal, Ocal ve Simsek, 2015; Yilmaz Geng,
Akinci Coskun ve Pala, 2017; Basdag ve Daglioglu, 2020;). ilkokul 8grencilerinin érneklem olarak
belirlendigi calismada birinci sinif ve diger sinif diizeyleri igin kullanilabilecek ¢cocuk edebiyati
Urdnlerinin oldugu ifade edilmistir (Aslan, 2019). Yapilan ¢alismalar dikkate alindiginda ¢ocuk
kitaplarinda yer alan matematiksel kavramlarin belirlenmesine yonelik ilkokul diizeyinde yapilan
bir calismaya rastlanilmamistir. Cocuk edebiyati Girlinlerinde matematiksel kavram ve becerilere
yer verilmesi sonuclarindan hareketle ilkokul cagindaki cocuklara yonelik cocuk kitaplarinda yer

alan matematiksel kavramlara yer verilme diizeyinin arastirilmasi 6nemli gortlmastir.

Bu calismada gocuk kitaplarinda yer alan matematiksel kavramlarin belirlenerek bu
matematiksel kavramlara yer verilme dizeyinin tespit edilmesi amacglanmistir. Arastirmanin
problemi “ilkokul 6grencileri tarafindan en cok tercih edilen gocuk kitaplarindaki matematiksel
kavramlar nelerdir ve bu kavramlara yer verilme diizeyi nedir?” olarak belirlenmistir. Bu problem

dogrultusunda asagidaki alt problemlere cevap aranmaktadir:

1. ilkokul 8grencileri tarafindan en cok tercih edilen 1. Sinif kitaplarindaki matematiksel

kavramlar nelerdir?

2. ilkokul 6grencileri tarafindan en cok tercih edilen 2. Sinif kitaplarindaki matematiksel

kavramlar nelerdir?

3. ilkokul 6grencileri tarafindan en ¢ok tercih edilen 3. Sinif kitaplarindaki matematiksel

kavramlar nelerdir?

4. ilkokul 6grencileri tarafindan en cok tercih edilen 4. Sinif kitaplarindaki matematiksel

kavramlar nelerdir?
2. YOontem

Bu boliimde arastirma deseni, ¢alisma alani, verilerin toplanmasi ve verilerin analizi

actklanmistir.
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2.1. Arastirma Deseni

ilkokul cocuk kitaplarinda yer alan matematiksel kavramlarin belirlenmeye calisildig bu
arastirmada nitel arastirma yontemi kullanilmigtir. Calismada kullanilacak veriler dokiiman
incelemesi yoluyla toplanmistir. Dokiiman incelemesi mevcut kayit ya da belgelerin sistemli

olarak incelenmesini gerektiren veri toplama teknigidir (Karasar, 2016).
2.2, Cahisma Alam

ilkokul cagindaki 6grencilerinin en cok tercih ettikleri ilkokul kitaplarindan bir set il
merkez kitlphanesinde belirlenerek her sinif seviyesinden onar adet kitap incelenmistir.
Arastirmanin ¢alisma grubu icin 6lcit 6rnekleme yontemi kullanilmistir. 1. sinif icin 6grencilerin
en fazla tercih ettikleri kitap verisine ulasilamadigi icin basim sayisi 5 ve Uzeri olan 10 kitap
incelenmistir. 1. sinif diizeyinde incelenen setlerin isimleri Caglar’in Maceralari, Elif'in Maceralari
ve inci’nin Maceralari isimli serilerdir. 2. sinif diizeyi icin incelenen set Unliilerle Bir Giin-1 isimli
seridir. 3. sinif dlizeyi icin incelenen set ise Levent serisinin Tlrkiye'yi Geziyorum 2 ve Tirkiye'yi
Geziyorum 4 isimli serileridir. 4. sinif seviyesinde ise en fazla tercih edilen kitap serisi Kurtulusun

Kahramanlari olarak belirlenmistir.
2.3. Verilerin Toplanmasi

Her sinif seviyesine uygun olarak segilen kitap setlerindeki her bir kitap arastirmaci
tarafindan iki defa okunarak kitaplarin icerigindeki matematiksel kavramlar kodlanmustir.
Kodlanan kavramlar temalarda uygun yerlere yazilmistir. Temalar olusturulurken Milli Egitim
Bakanligi Matematik Dersi Ogretim Programi cerceve olarak kabul edilmistir (MEB, 2018). Bu
dogrultuda 6nce lg¢ 6grenme alani olan sayilar ve islemler, geometri ve 6lcme 6grenme alanlari
tema olarak belirlenmis, daha sonra alt temalar olusturulmustur. Alt temalar ise eslestirme,
siralama, sayma, toplama, ¢ikarma, carpma, bélme, kesir, uzamsal iliskiler, geometrik cisim ve
sekiller, uzunluk 6lgme, sivi 6lgme, alan 6lgme, zaman 6l¢me, para, tartma ve karsilastirma olarak
ayrilmistir. Kitaplar 1. sinif seviyesindeki kitaplardan baslanarak 1’den 40’a kadar sirayla

numaralandirilarak kodlanmistir.
2.4. Verilerin Analizi

Veriler betimsel analiz ile analiz edilmistir. Bu yonteme gore elde edilen veriler, daha
onceden belirlenen temalara gore siniflandirilir, 6zetlenir ve yorumlanir. Betimsel analiz dort

asamadan olusur (Yildirim ve Simsek, 2011, s.224):

1. Betimsel analiz icin bir cerceve olusturma
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2. Tematik cerceveye gore verilerin islenmesi
3. Bulgularin tanimlanmasi
4. Bulgularin yorumlanmasi

Betimsel analizin ilk asamasi icin Matematik Dersi Ogretim Programi dikkate alinarak
cerceve olusturulmustur (MEB, 2018). Daha sonra olusturulan temalara gore alt temalar
belirlenmis ve alt temalara uygun kodlamalara yer verilmistir. Kodlamalar gergeklestirilirken
kullanilacak 6rnek ciimleler belirlenmistir. Kodlama yapildiktan sonra frekans ve yiizdelere yer
verilerek 6rnek ciimleler yorumlanmistir. Arastirmanin glivenirligi icin Miles ve Huberman’in
(1994) onerdigi guvenirlik formilt  kullanilmistir.  Arastirmanin  glivenirlik hesaplamasi
sonucunda goris birliginin %70’in lizerinde ¢ikmasi arastirma igin glvenilir kabul edilmektedir
(Miles ve Huberman, 1994; akt. Duban, 2010). Kodlamalar arasindaki uyumun hesaplanmasi

sonucunda arastirmanin givenirligi %98 olarak hesaplanmistir.
3. Bulgular

Bu bolimde ilkokul cocuklari tarafindan en fazla tercih edilen ¢ocuk kitaplarindaki
matematiksel kavramlara ve bu kavramlarin frekans ve yilzde dagilimlarina dort alt problem

dogrultusunda yer verilmistir.

Arastirmanin ilk alt problemi 1. sinif 6grencilerine yonelik incelenen kitaplardaki
matematiksel kavramlarin neler olduguyla ilgilidir. Bu dogrultuda “ilkokul 6grencileri tarafindan
en ¢ok tercih edilen 1. sinif gocuk kitaplarindaki matematiksel kavramlar nelerdir?” Tablo 1’de

gosterilmistir.
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Tablo 1.
1. sinifa Yénelik Cocuk Kitaplarindaki Matematiksel Kavramlar
Tema Alt Tema f %
Karsilastirma 92 26,36
Uzunluk Olgme 8 2,29
Olgme Sivi Olgme 1 0,29
Tartma 1 0,29
Zaman Olgme 84 24,06
Toplam 186 53,29
Siralama 6 1,72
Eslestirme 4 1,15
. Sayma 88 25,21
Sayilar ve Islemler Toplama 3 0,86
Carpma 1 0,29
Kesir 1 0,29
Toplam 103 29,52
Geometri Uzamsal ligkiler 56 16,04
Geometrik Cisim ve Sekiller 4 1,15
Toplam 60 17,19
Genel Toplam 349 100,00

Tablo 1’e gore 1. sinif 6grencilerinin tercih ettikleri cocuk kitaplarinda en fazla yer alan
kavramin 6lgme (%53,29) kategorisine ait oldugu goériilmektedir. Olgme kategorisinde ise
karsilastirma (%26,36) alt temasina yonelik kavramlara daha fazla yer verildigi tespit edilmistir.
Bunu sayilar ve islemler (%29,52) kategorisi takip etmis ve sayilar ve islemler kategorisinde ise
sayma (%25,21) alt temasina yonelik kavramlarin icerdigi belirlenmistir. Daha sonra ise geometri
kategorisindeki (%17,19) kavramlara yer verilmis, alt temasi olan uzamsal iliskilere (%16,04)
yonelik kavramlara geometrik cisim ve sekiller (%1,15) alt temasindan daha fazla yer verildigi
belirlenmistir. En az kavrama ise 6lgme kategorisinde yer alan sivi 6lgme (%0,29) ile tartma
(%0,29) alt temalarinda yer verildigi gorilmektedir. Buna ek olarak sayilar ve islemler alt
temasinda yer alan toplama (%0,86), carpma (%0,29) ve kesir (%0,29) kavramlarina da oldukga

az yer verildigi belirlenmistir.

Olgme, sayilar ve islemler ve geometri kategorilerine iliskin asagidaki ciimleler érnek

gosterilebilir.
5 numarali kitap “Cumartesi, Kalamis Parki’nda bulusalim. Uge ii¢!”
6 numarali kitap “Elif bir yiirtiyiis sirasinda bes tane marti tiiyii buldu. “
1 numarali kitap “Siyah kartondan géziine uyan, elips bir par¢a kesti. “

Arastirmanin ikinci alt problemi “ilkokul dgrencileri tarafindan en ¢ok tercih edilen 2.

sinif ¢ocuk kitaplarindaki matematiksel kavramlar nelerdir?” seklindedir. Bu alt problem
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dogrultusunda incelenen 2. sinifa yonelik ¢ocuk kitaplarindaki matematiksel kavramlar ve

frekans ve ylizde dagilimlari Tablo 2’de gosterilmistir.

Tablo 2.
2. sinifa Yonelik Cocuk Kitaplarindaki Matematiksel Kavramlar
Tema Alt Tema f %
Karsilastirma 63 14,35
Sleme Uzunlu'!< Olgme 12 2,73
Sivi Olgme 1 0,23
Zaman Olgme 102 23,23
Toplam 178 40,54
Siralama 4 0,91
Eslestirme 14 3,19
Sayilar ve islemler Sayma 132 30,07
Toplama 5 1,14
Cikarma 1 0,23
Toplam 156 35,54
Geometri Uzamsal iliskiler 102 23,23
Geometrik Cisim ve Sekiller 3 0,68
Toplam 105 23,91
Genel Toplam 439 100,00

Tablo 2 incelendiginde 2. sinif diizeyi icin incelenen ¢ocuk kitaplarinda en fazla 6lgme
(%40,54) temasindaki kavramlara yer verildigi gériilmektedir. Olcme kategorisinde ise zaman
(%23,23) alt temasindaki kavramlara daha fazla yer verildigi tespit edilmistir. Olgme
kategorisinden sonra sayilar ve islemler (%35,54) kategorisine yer verilmistir. Sayilar ve islemler
temasinin alt temasinda bulunan sayma (%30,07) kategorisinde diger kategorilere oranla daha
fazla kavram yer almistir. Sayilar ve islemler kategorisinden sonra ise geometri (%23,91)
kategorisine yonelik kavramlarin yer aldigi goriilmustir. Geometri temasinda ise en fazla
uzamsal iliskiler (%23,23) alt temasindaki kavramlara yer verilmistir. Olgme temasinda en az sivi
Olgme (%0,23) alt temasina yonelik kavramlar yer alirken sayilar ve islemler temasinda en az yer
verilen alt kategori ¢ikarma (%0,23) becerisi olarak tespit edilmistir. Geometri kategorisinde ise

en az geometrik cisim ve sekiller (%0,68) alt temasindaki kavramlara yer verilmistir.

Olgme, sayilar ve islemler ve geometri kategorilerine yonelik asagidaki ciimleler 6rnek

olarak gosterilebilir.
13 numarali kitap “Subat ayindayiz Murat. Ankara bu mevsimde ¢ok soguk olur.”

19 numarah kitap “Yiz yirmi sekiz gemiyle alti yiiz gemilik bir donanmanin (istiine

yiiriimek akil kari mi?”

20 numaral kitap “Misir’daki piramitleri, Nil Nehri’ni gérmek istiyorum.”
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Arastirmanin tglincii alt problemi “ilkokul &grencileri tarafindan en gok tercih edilen 3.
sinif ¢ocuk kitaplarindaki matematiksel kavramlar nelerdir?” seklindedir. Bu alt problem
dogrultusunda incelenen 3. sinifa yonelik cocuk kitaplarindaki matematiksel kavramlar ve

frekans ve ylizde dagilimlari Tablo 3’de gosterilmisgtir.

Tablo 3.
3. sinifa Yonelik Cocuk Kitaplarindaki Matematiksel Kavramlar
Tema Alt Tema f %
Karsilastirma 132 10,97
Uzunluk Olgme 24 2,00
" Sivi Olgme 6 0,50
Olgme Tartma 4 0,33
Alan Olgme 1 0,08
Zaman Olgme 376 31,25
Toplam 543 45,13
Siralama 34 2,83
Eslestirme 15 1,25
Sayilar ve Sayma 370 30,76
. Toplama 10 0,83
Islemler
Cikarma 4 0,33
Bblme 3 0,25
Kesir 7 0,58
Toplam 443 36,83
Geometri Uzamsal iliskiler 208 17,29
Geometrik Cisim ve Sekiller 9 0,75
Toplam 217 18,04
Genel Toplam 1203 100,00

Tablo 3 incelendiginde 6grencilerin tercih ettikleri kitaplarda gegcen matematiksel
kavramlara 3. sinif diizeyinde en fazla 6lgme (%45,13) temasinda yer verildigi gérilmektedir.
ikinci sirada sayilar ve islemler (%36,83) temasina en son da ise geometri (%18,04) temasina yer
verildigi tespit edilmistir. Alt temalar incelendiginde ise, en fazla zaman olgme (%31,25) alt
temasina yer verilmis oldugu, daha sonra sayilar ve islemler kategorisindeki sayma (%30,76) alt
temasina yer verildigi gorilmektedir. Geometri kategorisinde uzamsal iliskiler alt temasina
%17,29, o6lgme kategorisinde ise karsilastirma alt temasina %10,97 oraninda yer verildigi
belirlenmistir. En az matematiksel kavrama ise 6lgme kategorisinin alan dlgme (%0,08) alt
temasinda yer verildigi tespit edilmistir. Sayilar ve islemler kategorisinin ¢ikarma (%0,33) ve

bolme (%0,25) alt temalarina da oldukga az yer verildigi belirlenmistir.

Olgme, sayilar ve islemler ve geometri kategorilerine yonelik asagidaki ornekler

gosterilebilir.

21 numarali kitap “263 metre uzunlugundadir.”
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22 numaral kitap “Cocuklar 41 tane mermer siitun var.”

25 numarah kitap “Agabey, 2543 kactan sonra geliyor? Parmaklarimla saydim ama

bulamadim.”

27 numarali kitap “Alti kare (stii silindir olan bu yapinin haber vermek icin ates yakilan

bir yer oldugu diistinliiyor.”

Arastirmanin dérdiinci alt problemi “ilkokul 6grencileri tarafindan en ¢ok tercih edilen
4. sinif ¢ocuk kitaplarindaki matematiksel kavramlar nelerdir?” seklindedir. Bu alt problem
dogrultusunda incelenen 4. sinifa yonelik cocuk kitaplarindaki matematiksel kavramlar ve

frekans ve ylizde dagilimlari Tablo 4’de gosterilmistir.

Tablo 4.
4. sinifa Yonelik Cocuk Kitaplarindaki Matematiksel Kavramlar
Tema Alt Tema F %
Karsilagtirma 118 11,39
Uzunluk Olgme 28 2,70
" Sivi Olgme 9 0,87
Olgme Tartma 5 0,48
Para 8 0,77
Zaman Olgme 278 26,83
Toplam 446 43,04
Siralama 10 0,97
Eslestirme 5 0,48
Sayma 319 30,79
Sayilar ve Toplama 8 0,77
islemler Cikarma 3 0,29
Carpma 1 0,09
Bolme 3 0,29
Kesir 3 0,29
Toplam 352 33,97
Geometri Uzamsal iliskiler 235 22,68
Geometrik Cisim ve Sekiller 3 0,29
Toplam 238 22,97
Genel Toplam 1036 100,00

Tablo 4’e gore 4. sinifa yonelik incelenen ¢ocuk kitaplarinda en fazla 6lgme (%43,04)
kategorisine ydnelik kavramlara yer verildigi tespit edilmistir. Olcme kategorisinde ise en fazla
zaman Olgme (%26,83) alt temasina yonelik matematiksel kavramlara rastlaniimistir. Bunu
sayllar ve islemler (%33,97) kategorisinin takip ettigini, sayilar ve islemler kategorisinde ise
sayma (%30,79) alt temasina yonelik kavramlara yer verildigi belirlenmistir. Daha sonra ise
geometri (%22,97) kategorisindeki kavramlara yer verilmis, bu kategoride ise uzamsal iliskiler
(%22,68) alt temasina yonelik kavramlara daha fazla yer verildigi belirlenmistir. En az

matematiksel kavrama ise sayilar ve islemler kategorisinde yer alan ¢arpma (%0,09) alt temasi,
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geometri kategorisinde geometrik cisim ve sekiller (%0,29) alt temasi ile 6lcme kategorisinde yer

alan tartma (0,48) alt temalarinda yer verildigi gértlmektedir.

Olgme, sayilar ve islemler ve geometri kategorilerine ydnelik asagidaki ciimleler érnek

olarak gosterilebilir.
35 numaral kitap “Yerde ancak iki tic parmak kadar kar vard..”
34 numarali kitap “Hakem iice kadar sayacakti. Oyleyse, bir, iki, ii... Cik!”
40 numaral kitap “Arkada on iki yunan er var. Onde de yedi asker yiiriiyordu.”
3. Sonug, Tartisma ve Oneriler

Bu calismada ilkokul diizeyindeki ¢ocuk kitaplari sinif seviyelerine gore belirlenerek, bu
kitaplardaki matematiksel kavramlara ne o6lglide yer verildigini ve hangi kavramlarin yer aldigini
tespit etmek amacglanmistir. Arastirmanin sonucunda her sinif diizeyinde en fazla 6lgme
kategorisine yer verildigi bunu sayilar ve islemler daha sonra ise geometri temasinin takip ettigi
belirlenmistir. 1. sinif diizeyi igin incelenen g¢ocuk kitaplarinda en fazla 6lgme (%53,29)
kategorisindeki kavramlara yer verildigi, 6lgme kategorisinde ise karsilastirma (%26,36) alt
temasinda yer alan kavramlara yer verildigi belirlenmistir. Benzer bir sonug olarak Arslan Basdag
ve Daghloglu (2020) resimli oyki kitaplarindaki temel matematik becerilerini inceledikleri
calismada kitaplarin gogunlugunda karsilastirma becerisine yer verildigini tespit etmislerdir. 2, 3
ve 4. sinif diizeyi icin incelenen ¢ocuk kitaplarinda ise benzer olarak 6lgme kategorisine yonelik
kavramlara daha fazla yer verildigi tespit edilmistir. Fakat bu Ug¢ sinif dizeyinde 1. sinif
dizeyinden farkli olarak 6lgme kategorisindeki karsilastirma alt temasi yerine zaman alt
temasina yénelik kavramlarin daha fazla yer aldigi belirlenmistir. Olgme kategorisinin alt
temalari olan uzunluk 6lgme, sivi 6lgme, tartma ve alan 6lgme alt temalarina her sinif seviyesinde
diger alt temalara oranla oldukga az yer verildigi tespit edilmistir. Bu ¢alismanin aksi bir sonug
olarak okul 6ncesine yonelik incelenen resimli cocuk kitaplarinda 6lcme kategorisine ait uzunluk,
hacim, agirlik ve alan 6lcme temalarina kitaplarda siklikla yer verildigi belirtilmistir (Yilmaz Geng,
Akinci Coskun ve Pala, 2017). ilkokul ¢cocuk kitaplarinda da élgme alt temalarina yonelik daha
fazla kavrama yer verilmesinin cocuklarin matematiksel kavramlari 6grenebilmeleri agisindan

onemli gorilmektedir.

Sayilar ve islemler kategorisinde yer alan sayma alt temasina ise her sinif diizeyinde
sikhkla yer verildigi tespit edilmistir. 1. sinif diizeyinde %25,21, 2. sinif dlizeyinde %30,07, 3. sinif

diizeyinde %30,76, 4. sinif diizeyinde %30,79 oraninda yer verilmistir. Sayi kavraminin oldukga
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onemli ve soyut bir kavram oldugu bilindiginden dolayi bu oranlar sayi kavraminin pekistirilmesi
acisindan olumlu bir sonug¢ olarak degerlendirilmistir. Olkun, Celik, Sonmez ve Can (2014)
yaptiklari ¢calisma sonucunda birinci sinif 6grencilerinin gelisiglizel sayma da basarili olduklari
fakat kardinal deger ilkesini kazanamadiklarini belirtmislerdir. Bu calismaya paralel olarak
incelenen kitaplarda nesne sayisini belirten gesitli cimlelere yer verildigi icin 68rencilerin anlamli

sayma becerilerini destekleyebilecegi sdylenebilir.

incelenen cocuk kitaplarinda yer verilen kavramlardan dért islem becerisine yénelik cok
fazla kavramin yer almadigi tespit edilmistir. Benzer sekilde Ocal, Ocal ve Simsek (2015)
inceledikleri hikaye kitaplarinda en az rastlanan kavram ve beceriler arasinda islemler
kategorisinin yer aldigini belirtmislerdir. Dort islem becerilerinin kazaniminin diger siniflar icin
temel olusturmasi ve hayatin her alaninda yer almasi bu beceriye yénelik kavramlarin kitaplarda

daha fazla yer almasi gerektiginin 6nemini ortaya koymaktadir.

Geometri kategorisindeki kavramlar, 1. sinif diizeyinde %17,19, 2. sinif dizeyinde
%23,91, 3. sinif diizeyinde %18,04 ve 4. sinif dlizeyinde %22,97 oranlari ile yer almaktadir.
Geometri kategorisinde her sinif dlizeyi icin incelenen kitaplarda en fazla uzamsal iliskiler alt
temasina yonelik kavramlarin yer aldigi belirlenmistir. Geometrik cisim ve sekiller alt temasina
ait kavramlara ise oldukga az yer verilmistir. Bu durumun sinif diizeyleri bakimindan benzer
sonuglaricerdigi ifade edilebilir. Fakat okul 6ncesine yonelik resimli gocuk kitaplarinda geometrik
sekiller kategorisine ait kavramlara yiksek oranda yer verildigi ifade edilmistir (Yilmaz Geng,
Akinci Coskun ve Pala, 2017). Bu durum c¢alismanin sonuglariyla farklilik géstermektedir. Erkut
(2003) geometri 6gretimini hikaye anlatimi baglaminda inceledigi ¢calismada geometriyi hikaye
anlatimi baglaminda alan cocuklarin matematik becerilerinde hikaye baglami olmadan ayni
geometri icerigini alanlara gore daha fazla gelisme kaydettigi sonucuna ulasmistir (Erkut 2003;
akt. Casey, Kersh ve Young, 2004). Bu calismada goz 6niinde bulunduruldugunda cocuk
kitaplarinda yer alan geometrik cisim ve sekillere yonelik kavramlarin uzamsal iliskiler kadar

yogun bir sekilde ele alinmasi gerektigi distintilmektedir.

Ayrica incelenen kitaplarda sinif seviyeleri acisindan degerlendirme yapildiginda daha
cok 1. ve 2. sinif kazanimlarini destekleyici matematiksel kavramlarin yer aldigi, 3. ve 4. sinif
kazanimlarina yonelik kitaplarda yer alan matematiksel kavramlarin olduk¢a az oldugu

gorilmustir. Bu ¢alismanin sonuglari dogrultusunda asagidaki onerilerde bulunulmustur.

1. Arastirma 40 doklmanla sinirh tutulmustur. Bu nedenle ileride bu alanda galisma

yapacak arastirmacilar icin daha fazla dokiiman ile calismalarini ylritmesi 6nerilebilir.
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2. Ogretmenler cocuk kitaplarini derslerle iliskilendirebilirler. Kitabin akisina gore gerekli
gordukleri yerlere kendileri ekleme yaparak matematiksel kavramlarin glinlik yasamla iliskisini

destekleyebilirler.

3. Ogretmen-veli isbirligi ile dgrencilere cocuk kitaplari okutularak matematiksel

kavramlara dikkat cekmeleri saglanabilir.

4. Cocuk kitaplariile yapilan 6gretimin ¢ocuklarin matematiksel kavramlari 6grenmeleri

Uzerindeki etkisi arastirilabilir.

5. Matematiksel kavram yoniinden zengin bulunan kitaplar incelenerek egitimcilere bu

kitaplar hakkinda 6nerilerde bulunacak bir calisma gerceklestirilebilir.

CIKAR GCATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazarlar bu galismanin “Kavramsal Cergeve, Yontem Tasarimi, Veri Analizi, Kaynaklari Toplama,
Gorsellestirme ve Arastirma” kisminin irem Nursanem OKUDUR, “Yazi Taslagl, inceleme ve
Dilizenleme, Proje Yonetimi” kisminin Dog. Dr. Ayse Derya ISIK tarafindan yapildigini beyan

ederler.
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