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Genclerin Bilisim Teknolojilerini
Kullanim Yetenekleri ve E-Glivenlik
Yaklasimlarina Dair Bir Arastirma

Aylin Gérglin Baran®
M.Tugba Erdem™

Oz

GunlUmiuzde, ister “net kusagi”(Tapscott, 1998) ister “dijital yerliler” (Prensky, 2001) olarak tanim-
lansin, genclerin bilisim teknolojileri ile i¢ ice olmalari ve her birinin bu teknolojilerin birer uzmani
olma niteligini tasidigi varsayimi literatiirde genis yer tutmaktadir. Bu tir galismalar Turkiye’de cok
az ve son donemde yapilmaya baslanmistir. Genglerin %85’nin her giin internete baglandigi dijital
bir ortamda guvenlik tedbirlerini kullanilip kullaniimadigi ise gelisen yetenekler degerlendirildiginde
dnemsenmesi gereken bir konudur.

Bu noktadan hareketle ¢alismanin amaci, Turkiye genelinde genclerin bilisim teknolojileri kullanim
yeteneklerini ve elektronik glivenlik yaklasimlarini ne oldugunu ve genglerin dijital yerli tanimlamasina
uygun olup olmadiginin tespit edilmesidir. Bunun icin 2016 yili TUIK Hanehalki Bilisim Teknolojileri
Kullanim Arastirmasi veri seti kullanilarak 16-25 yas arasi genclere dair nicel veriler tizerinden bir ¢a-
lisma yiruttlmis ve degiskenlerle ilgili ANOVA ve T-Testi analizleri yapilmistir. Bu analizlerin sonuglari
doért noktada toplanmistir. Birincisi, 16-25 yas genclerin internet ve bilgisayar kullanim yeteneklerinin
diger yas gruplarina gére anlaml oldugu sonucuna ulasiimistir. ikincisi, genclerin internet okuryazar-
Iigy, bilgisayar kullanim yetenekleri ve e-giivenlik yaklasimlari arasinda anlamli bir iligki vardir. Ugiin-
clsU, bu galismanin bulgularina gére gencglerin genel olarak bilisim teknolojileri kullanim yetenekleri,
cinsiyet, egitim seviyeleri, bilgisayar ve internet kullanim sikliklari, cep telefonu kullanimi agisindan
anlamlidir. Dérdlincust, e-givenlik yaklagimlar demografik bilgiler, bilgisayar ve internet kullanim
sikliklari ve detayli kisisel bilgilerin paylasimi agisindan anlamlidir. Son olarak, bu ¢alismada genglerin
bilgisayar ve internet kullaniminda “dijital yerli” olarak tanimlanmalarinin yerinde olacagi sonucuna
ulasiimistir. Bu kapsamda genclerin yalnizca sosyal medyayi tiketmedikleri ama ayni zamanda Ureti-
ci ve yaratici ydnde de kullandiklari ve etkili olduklari gérilmektedir.

Anahtar Kelimeler: Genglik, Bilisim Teknolojileri Kullanim Yetenekleri, E-Guvenlik.

* Prof. Dr., Hacettepe Universitesi Genglik Arastirmalari ve Uygulama Merkezi Miidur(i, Ankara, abaran@hacettepe.edu.tr
** Doktora Ogrencisi, Hacettepe Universitesi, Edebiyat Fakiiltesi, Sosyoloji Bélimii, Ankara, mth.oglu@yahoo.com
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Abstract

At the present time, in the literature it is suggested to call youth as "net generation” (Tapscott, 1998) or
“digital natives” (Prensky, 2001) which points out that each of them is an expert on these information
technologies. In this context, previous studies in terms of youth’s skills of information technologies
are very few in Turkey and still developing. Whether privacy measures are used in a digital environ-
ment where 85% of young people are connected every day is an issue that should be considered
when youth’s net skills are evaluated.

The aim of this study is to investigate the skills of young people in use of information technologies
and electronic security approaches in Turkey. In this context, a study was conducted on the quanti-
tative data of the youth between the ages of 16-25 using the TUIK Household Information Technolo-
gies Usage Survey of 2016 and ANOVA and T-Test related to variables were carried out. The results
of this analysis point out four findings. First, the internet and computer skills of 16-25 year-olds are
meaningful compared to other age groups. Second, there is a significant relationship between young
people’s skills to use information technologies and e-security approaches. Third, according to the
findings of this study, young people’s digital skills and security approaches are significant in terms of
gender, working status, education levels, computer and internet usage frequency. Fourth, e-security
approaches are significant in terms of sharing demographic information, frequency of computer
and internet usage, and detailed personal information. Finally, in this study, it is concluded that to
define Turkish youth as "digital natives” would be proper in respect to ICT use skills and e-security
approaches.

Keywords: Youth, Information Technologies Skills, Electronic Security, Privacy.

Giris

Gerek kiresel diizeyde gerekse yerel baglamda gelisen iletisim teknolojileri toplumlar ve
bireyleri birbirine bagl hale getirmistir. Bu yiizden 21.ylzyilin bagli ¢ag, insan agi ve web
toplumu olarak nitelenmesi bosuna degildir. Bu konuda “dinya hi¢cbir zaman bu kadar
6zglr olmamis olabilir ancak ayni zamanda hi¢ bu kadar karsilikl bagimi ve bagh da
olmamistir” ifadesini kullanan Mulgan (Van Djik, 2016, s. 12), bireysel diizeyde bu aglarin
kullaniminin giderek daha g¢ok yasamimiza girdiginin altini gizmektedir. Bireylerin sosyal
paylasimlarina bakildiginda sosyal paylasim siteleri, sohbet odalari, e-posta yazismalari,
SMS olarak mesajlasma, anlik mesajlasma ve blog tutma (zerinden gegirilen zamanin
gelismis toplumlarda ortalama 5-7 saat arasinda degistigi gorilmektedir. Bu durum ev-
lerimizin bireysellesme ve teknolojiyle donatiimis olmasini ortaya ¢ikarmakla birlikte bizi
digerlerinden daha bagimsiz yapmaya gétirmus ancak bizleri daha az sosyal iligkiler kur-
maya itmemistir. Boylece gelismis diinyada hemen hemen tim kurumlar ve belli dizeyde
bireyler telefon ve bilgisayar aglarina tamamen bagimli hale gelmis durumdadir.

Bu noktada Bell’in sanayi sonrasi enformasyon toplumu, Castells’in ag toplumu ve Van
Djik’in dijital toplum kavramsallastirmalari tam da networklerin giderek artmasina ve birey-
lerin bu aglara takilmasini ifade eden yeni bir anlayisin varligina isaret etmektedir. Castel-
Is’e (2008, s.620-625) goére, giinimuz toplumlarina karakteristigini veren temel unsurlar

@ Aylin Gorgtin Baran © M.Tugba Erdem
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bilgi teknolojisi, internet ve diinyayi kucaklayan bilisim aglaridir. Aglar birbiriyle baglantili
dugumler dizisi olusturmakta ve her tir sinirlamaya karsi koyarak uzam igerisinde genis-
leyebilen yapilar yaratmaktadir. Bu anlayis iletisimde yapisal bir degisimin varligini ortaya
koymakta, zaman-uzam sikismasini dogurmakta ve yeni aliskanliklar edinmemize yol ag-
maktadir (Gérgliin-Baran, 2016, s.300). 21. Yizyilin bu yeni aliskanliklari dijital kultur ola-
rak devreye girmekte ve sinirsiz segenekler ortaya koyarak bireylerin yaraticiigina hizmet
edecegi ileri strtlmektedir. Bu durumda giderek baska insanlarin yarattigi ara¢c ve meka-
nizmalari islemeye ve Uzerinde yeniden c¢alisarak belli konulara uyarlamaya calisacagiz
(van Djik, 2016, s. 294). Boylelikle Van Djik’e gore, dijitallesme enformasyon akisini ve
iletisim sinyallerinin Uretimini, yayllmasini ve tiketimini dnemli él¢lide arttirarak hizlanmayi
bir tir amac haline getirmistir. Bu kapsamda yaraticilik, parcalanma ve kolaj, kullanici
Uretimi, hizlanma ve gorsellestirme dijital kilttriin ana parametreleri olmustur (Van Djik,
2016, s. 296).

Turkiye’de genglerin bilgisayar ve internet kullanim durumlarina iliskin yapilan aragtirmalar
cok kisitli olmakla birlikte, en kapsayici calismanin Genglik ve Spor Bakanliginin ipsos’a
2013 yilinda yaptirmis oldugu Genclik ve Sosyal Medya arastirmasidir. S6z konusu aras-
tirmaya gore, Turkiye’de 15-29 yas araliindaki internet kullanicisi genglerin orani %96,6
‘dir. Genglerin %86’sI glinde en az bir kere, %72’si ise her giin birka¢c kez sosyal medya
kullandigini belirtmistir. Sosyal medya ile internet kullanimi isleminin ayni anlama geldigi
dikkate alinirsa genclerin en cok (%89) Facebook’u, %57 orani ile Youtube ve instagram’i
kullandiklari goértlmustir. Twitter kullanan genclerin orani %41°dir. Genglerin birinci sirada
eglence (%60) ikinci sirada bilgi almak (%56) amaciyla sosyal medyayi kullandiklari go-
rulmustdr. Bunlari sirasiyla %54 oraninda serbest zaman gegirmek, %53’ iletisim kurma,
%>51’i glindemi takip etme, %47’si egitim-6gretim-arastirma amaciyla sosyal medyayi kul-
landiklan takip etmektedir. Gencler sosyal medyayi, 6zgirlik (%37), glivenirlik (%34), di-
rustliik (%32), ve paylasimcilik (%30) olarak gordiklerini ifade etmislerdir (Genglik ve Spor
Bakanhgi, 2013, s.17-18). Zamanlarinin bliylk bir gogunlugunu sosyal medya baglaminda
internette geciren genclerin bilgisayar ve internet kullanim yeteneklerinin de ayni dlctide
gelistigi sdylenebilir. Ote yandan internet kullanicilannin trettikleri tim iletilerin kayit altina
alinmasi, “dijital ayak izi” kavramsallastirmasi getirmekte ve genclerin sosyal medyada
izlerini sirmenin gelecek acisindan belli riskler tasiyacagi tizerinde durulmaktadir (Erkul,
2016, s. 255). Gelecekte bu durumun alacag bi¢cimi simdiden kestirmek bakimindan ko-
nunun énemi kendiliginden ortaya ¢ikmaktadir. Bu baglamda Tirkiye’de internet kullanim
oranlarinin giderek artmasi karsisinda bu konuda arastirmalarin da artmasi, ihtiyaglarin
tespiti ve sosyal politikalarin gelistiriimesi bakimindan kacginilmaz gérinmektedir.

Bu calismada, genclerin sosyal medya olarak nitelenen bilgisayar ve interneti kullanim
sikliklari ile e-glivenlik yaklasimlari konu edilmistir. Bunun icin TUIK’in (Turkiye Istatistik
Kurumunu) Hanehalki Bilisim Teknolojileri Kullanim Arastirmasinin (2016) verileri kullanil-
mistir. TUIK’in arastirmasinda kisitl verilere ulasiimis olsa da Tiirkiye genelinde bu kap-
samda &nemli bir verinin bulunmasi arastirmamizi kismi élctide kolaylastirmistir. TUIK’in
2016 Hanehalki Bilisim Teknolojileri Kullanim Arastirmasi ¢cergevesinde 16-25 yas katego-
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risindeki geglere yonelik U¢ temel sorudan hareket edilmistir: 1)Genglerin internet ve bil-
gisayar kullanim yetenekleri ve elektronik glivenlik yaklagimlari diger yas gruplarina gére
farkhlasmakta midir? 2) Genglerin internet ve bilgisayar kullanim yetenekleri ve elektronik
glvenlik yaklagimlari arasinda bir baglanti kurulabilir mi? 3) Genglerin internet okur-ya-
zarhig ve bilgisayar kullanim yetenekleri ve elektronik giivenlik yaklasimlarini demografik
etmenler, bilgisayar okuryazarlii ve internet kullanim sikligi nasil etkilemektedir? Bu l¢
temel sorunun yaniti TUIK’in arastirmasi kapsaminda birincil analizlerle ortaya konulmaya
calisiimistir. Bu amagla calismada, sanayi sonrasi enformasyon toplumu, dijital toplum ve
ag toplumu kavramlari Uzerinden gidilerek, bu konudaki literatirle baglanti kurulmus “net
kusagi” ve “dijital yerli” kavramlarinin TUrkiye’de genclerin tanimlanabilmesi acisindan in-
terneti kullanim yetenekleri ve e-giivenlik yaklasimlan baglaminda incelenmistir.

GlUnumuzde yuksek kullanim sikligina sahip ‘dijital nesil’ olarak tanimlanan genclerin bi-
lisim teknolojileri kullanim yetenekleri ve givenlik énemleri anlayiglarina dair bir tartisma
acmak ve gelecek calismalara zemin olusturmak bu galismanin temel hedefleri arasin-
dadir. Ayrica, calismaya dahil edilen genclerin sosyal, ekonomik ve kilturel 6zelliklerine
dair nesnel verilerin eksikligi bu calismanin énemli bir kisithhgidir. Sosyolojik bir arastirma
sosyo-ekonomik statil ve klltiirel sermaye verileri temel diizeyde édnemli olmakla birlikte
heniiz bu verilere iliskin bilgiler mevcut degildir. TUIK’in Tirkiye capinda gelecekte ya-
pilacak anket calismalarina hane ve bireylerin dncelikle nesnel sonrasinda 6znel olarak
sosyo-ekonomik ve kulturel verilerinin dahil edilmesi bulgular agisindan daha zengin ve
carpici calismalarin tretimine katkida bulunacaktir.

Bu calismada dncelikle genclerin bilisim teknolojilerini kullanimlari ve e-givenlik yakla-
simlari, ilgili literatlr Gzerinden tartisiimakta ve daha sonra arastirmanin yonteminden séz
edilerek TUIK’in arastirmasinin birincil analize tabi tutulan bulgulari verilmektedir. Degder-
lendirme ve sonug¢ kisminda ise bu ¢alismanin bulgulari ilgili teorik gcerceve ile literatir
Uzerinden arastirmamizin bulgulari arasinda baglanti kurularak éneriler sunulmaktadir.

Genglerin Bilisim Teknolojileri Kullanim Yetenekleri

Gengler, gerek teknolojinin hayatlarindaki yeri gerek teknoloji baglaminda yetenekleri de-
gerlendirildiginde literatiirde "net kusagr’ (net generation) (Tapscott, 1998) ya da "dijital
yerliler’ (digital natives) (Prensky, 2001a) olarak tanimlanmaktadir. Bunun temel nedeni
ozellikle 1980 sonrasi dogan kusagin bilisim teknolojilerine yatkinliklar ve bagimliliklaridir
(Bennett, Maton & Kervin, 2008, s. 775). Gunimuzin dijital yerlileri teknolojiye bagl hayat-
lari vasitasiyla "bilgisayarlar, video-oyunlari, dijital mizik ¢alarlar, kameralar, cep telefonlari
ve dijital devrin tUm araclari ve oyuncaklari tarafindan kusatilmistir” (Prensky, 2001a, s.1).
Bilisim teknolojilerinin gerektirdigi yetileri icinde yasadiklarn diinyada teknolojiye yogun
derecede maruz kalmalar ile birlikte yetisen gencler ayni zamanda bu teknolojilerin dilin-

(Bennett, Maton & Kervin, 2008, s.778).
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Teknoloji, net kusaginin bytdigu ortamin dogal bir parcasi olmakta, dyle ki "dijital olarak
blylmus” batln bir nesli icermektedir (Tapscott, 1998, s. 2). GUinimizde 11-31 yas ara-
sindaki her birey herhangi bir cep telefonuyla ya da bilgisayariyla iletisim kurmakta, elekt-
ronik postalarini kontrol etmekte, muzik indirmekte, film izlemekte, alisveris yapmakta
veya sosyal medya hesabinda zaman gecirmektedir (Tapscott, 1998, s. 9). Ancak gencler
tim bu etkinlikleri yerine getirebilmek adina dogal olarak ¢cok yonli teknolojik yetilere sa-
hiplerdir. Onlar dogasi geregi iletisim kurmayi, anlamayi, 6grenmeyi, amag odakli aramayi
ve yorumlamayi becerebilen bir nesli ifade etmektedir (Tapscott, 1998, s. 9). Ayrica tim
bunlar net kusaginin sadece bilisim teknolojileri yetenekleriyle kisitl degil, distnce tarz-
lar, yaklagimlari ve hatta beyinlerinin ¢alismasina dahi etki etmektedir (Tapscott, 1998).
Dahasi, Tapscott’a gore kusaklararasi farklilikta ilk kez net kusag bir dnceki nesilden daha
fazla bilgiye ve yetiye sahip olarak blylmekte ve bu kultirind de toplumun geri kalanina
ister istemez dayatmaktadir. Net kusagdi daha akilli, pratik ve toplumsal cesitlilige karsi
daha hosgdrili olmakla birlikte modern hayatin tim kurumlarini da yeni bir anlayisla bir
doéntstme gotirmektedir (Tapscott, 1998, s. 6). Tapscott’un bu savi Bell’in post-endistri-
yel toplumu kuramsallastirmasi ile 6rtusur niteliktedir. Bilgi toplumu tanimi, icat ve inovas-
yonlarin temelinde bilginin yer almasindan gelmektedir. Post-endistriyel toplumlarin en
onemli 6zelliklerinin basinda egitim ve bilisim teknolojilerini kullanim yetenekleri gelmek-
tedir. Ancak teknoloji ve entelektlel teknoloji arasindaki farkin altini cizmekte fayda vardir.
Tek basina teknoloji makinelere isaret ederken, Uretimde bilgisayar destekli tasarimin ve
iletisim teknolojilerinin gelismesi ile algoritmalar, programlama, simulasyon ve benzeri ileri
teknoloji ydntemleri ise entelektiel teknolojiyi ifade etmektedir (Bell, 1997, s. 34). Sos-
yal degismenin, yani sosyo-ekonomik ve kultirel érgiitlenmenin degisiminde rol oynayan
baslica etmenin bilgi toplumunda ya da entelekttel teknolojinin gelisiminde yatmaktadir,
denilebilir. Dolayisiyla bilgi toplumunun ve entelektlel teknolojinin icinde dogup biylyen
glnumuz gengliginin bilgisayar ve internet kullaniminin yani sira bilisim teknolojilerini kul-
lanim yeteneklerinin derecesi de 6nemli hale gelmektedir.

Diger bir ifadeyle “online uzmanlarin® (Livingstone & Helsper, 2007), bilisim teknolojileri
yeteneklerinin homojen sekilde dagildigini iddia etmek dogru olmayacaktir. Her ne kadar
dijital yerliler olarak tanimlansalar da, genclerin bu teknolojilere erisimi, kullanim siklikla-
n, sekilleri ve yetenekleri bircok toplumsal duruma gére degismektedir. Ornegin, Lee’nin
(2005) calismasina gore, ergenlerin internet kullanim yeteneklerinin gelisimi evde veya
okulda internete erisimine gore degismektedir. Benzer sekilde bagka bir calismaya gére,
insanlarin interneti nasil kullandiklari sadece onlarin erisime sahip olmalari ya da olmama-
larina gore degil; kullanim sikliklari, nette gegirilen zaman, kullanim sekilleri, ihtiyaglari ve
uzmanliklarina gére yeteneklerin gelistiriimesiyle sekillenmektedir (Livingstone & Helsper,
2007, s. 4). Dolayisiyla gencligin teknolojik yetenekleri ve tecribesi tim kusaga dair ge-
nellenebilir bir olgu degildir (Bennett, Maton & Kervin, 2008, s. 778; Hargittai & Hinnant,
2008, s. 602).

Genglerin teknolojik yeteneklerine dair yapilan ampirik calismalarda bilisim teknolojileriy-
le yakindan ilgili genclerin arastirmalara dahil edilmesi gerektigi vurgulanmistir (Bennett,
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Maton & Kervin, 2008, s. 779). Genglerin bilisim teknolojilerine erismesi ya da erisememe-
sinin nedenleri daha ¢ok katilim ya da dislanma cercevesinde ‘ikinci derece dijital ugurum’
(second level digital divide) ya da ‘dijital esitsizlik’ (digital inequality) baglaminda incelen-
mektedir (Hargittai, 2002; Hargittai & Hinnan, 2008; Hargittai, 2010; Livingstone & Helsper,
2007). Bu baglamda yapilan ¢ogu galisma internete erisimi olan/olmayan ya da bilgisayar
ve interneti kullanan/kullanmayanlar arasindaki farkhliklari incelemeye odaklanmistir (Har-
gittai, 2002). Ornegin, Selwyn (2006) calismasinda, ‘dijital ugurumun’ giinimiiziin gegerli
bir sorunu olmaya devem ettigini savunmus ve bireylerin bilgisayar kullanimindan ne de-
recede uzakta olduklarini ve bazilarinin da giindelik hayatlarinda bilgisayar kullanmama
nedenlerini arastirmistir. Ancak onun bulgularina gére, yas, sosyo-ekonomik stati, egitim,
aile, cinsiyet gibi demografik faktorler "kimin nete girecegini’; diger bir deyisle kimin sosyal
oldugu kadar "dijital olarak diglandigini” da belirlemektedir (Selwyn, 20086, s. 274).

Oyle ki, dijital esitsizlik sadece bilgisayar kullanma/kullanmama veya internete erisme/eri-
sememe dikotomik yaklasimiyla degil (Selwyn, 2006), ayni zamanda cinsiyet, yas (Loges
& Jung, 2001), egitim dlzeyi ve sosyo-ekonomik statii (Facer & Furlong, 2001) gibi top-
lumsal 6zelliklerle de ortaya cikabilir. Bu daha ¢ok genclerin bilgisayar kullanimlar ve in-
ternete erisimlerini saglayan kaynaklarin belirlenmesiyle ilgilidir. Ayrica kimlerin internet ya
da bilgisayar kullanip kullanamadigindan gok bireylerin farklilasan kullanim yeteneklerinin
de incelenmesi gereklidir. Tim bunlar degerlendirildiginde evde erisime sahip olan, inter-
nette daha uzun zaman gegiren, interneti daha ¢ok kullanan ¢cocuk ve genglerin bilisim
teknolajilerini kullanim yetenekleri daha ¢cok artmaktadir (Livingstone & Helsper, 2007, s.
10). Dahasi, gencler arasinda bu yeteneklere sahip olmada disik de olsa cinsiyet farkinin
oldugu (Hargittai & Shafer, 2006; Livingstone & Helsper, 2007; Weiser, 2000); ve sosyo-e-
konomik statliniin genclerin erisimine direkt etki ettigi vurgulanmaktadir (Livingstone &
Helsper, 2009, s. 311).

Bireylerin bilisim teknolojilerini verimli bir sekilde kullanmalarina olanak saglayan kullanim
yetenekleri, literattirde ‘dijital okuryazarlik’ ya da ‘bilgi okuryazarligr’ ve ‘bilisim teknolo-
jileri yetenekleri’ olarak tanimlanmistir (Eisenberg, 2010; Liu & Ko, 2016). Bu baglamda
dijital okur-yazarlik konusundaki arastirmalarin, internete baglanma gibi temel yeteneklere
odaklanan calismalar ve internette bir hedefe yonelik bilgiyi bulma, Gretme, analiz etme ve
yorumlamaya dayall uzmanlk gerektiren yeteneklere odaklanan calismalar olmak Uzere
ikiye ayrildigi sdylenmektedir (Livingstone & Helsper, 2009, s. 312). Yapilan ¢alismala-
rin sonuclarina gére dijital okur-yazarlik arttikga yetenekler de artmaktadir (Livingstone &
Helsper, 2007, s. 5).

Bu calisma baglaminda ise genclerin bilisim teknolojileri kullanim yetenekleri, internet
okuryazarhgi ve bilgisayar kullanim siklig, internete baglanma araglari ve internet kullanimi
ile demografik durum arasindaki iligkiler incelenmektedir. Yukarida bahsedildigi gibi genc-
lerin bilisim teknolojilerine dair ‘yetenekleri’ genellenebilir olmadigindan dijital esitsizlikler
ortaya ¢ikabilir. Tablo.1’de genclerin mensubu oldugu hanelerin bilgisayar, laptop ve akill
telefon sahipliligi, bilgisayar ve internet kullanimi ve internete baglanilan cihazlarin 6zellik-
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leri verilmistir. Dijital okur-yazarlik ve bilisim teknolojileri okur-yazarliginin farkli kavramlar
oldugu vurgulanarak, internete dair gelistirilen yeteneklerin bilgisayar kullanim yetenekleri
ile dogru orantili olmayacagi ifade edilmelidir. Nitekim hanelerde bulunan masaustu bilgi-
sayar (%21,6), laptop (%33,5) ve tablet (%28,25) sahipligi cep telefonu ve akilli telefon sa-
hipliligine (%96.6) gore dikkat gekici derecede duslk orandadir. Ayrica hanede bilgisayar
kullaniminin da yariya yariya oldugu gérilmektedir. Dolayisiyla ¢ogu bireyin hane diginda
yani okulda, is yerinde, kafe veya kutliphanede bilgisayar kullandigi 6ne surilebilir. Hatta
Selwyn’in galismasinda bulguladigi gibi evinde bilgisayar kullanmayan bireyler arkadasi-
nin bilgisayarindan yararlaniyor olabilirler (2006, s. 285). Hanede internet erisiminin %71,
ancak internet kullanimin %95 olmasi bu savi destekler niteliktedir. internete baglanilan
cihazlara bakildiginda ise en az masadusti bilgisayar ile olmak tzere (%20), tablet (%27,
46) ve tasinabilir cihaz ile (%38,8) internete baglanilirken, en yliksek diizeyde cep telefonu
ile internete baglanildigi (%97,1) gérilmektedir. Bu oranlar cihazlarin sahipliligi ile paralel
sekildedir. Bu nedenle, genclerin biytk bir cogunlugunun cep telefonlari ile internete bag-
landigi anlagiimaktadir. Oyle ki, bunun bilisim teknolojileri kullanim yeteneklerine etkisinin
olup olmadigi arastirma acisindan ilgi gekicidir. Ayrica yas, cinsiyet ve egitim dizeyi gibi
faktorlerin de dijital esitsizlik baglaminda etkisi olacagi dustiniimektedir.

Tablo.1. Hanehalki Temel Bilgileri

f % N
Masaustu bilgisayar 2436 21.60 11.276
Laptop 3777 33.50 11.276
Tablet 3185 28.25 11.276
Cep telefonu/Akilli telefon 10896 96.63 11.276
Hanede bilgisayar kullanimi 5280 46.83 11.276
Hanede internet erisimi 8081 71.67 11.276
internet Kullanim 7693 95.20 8.081
Masaustu bilgisayar ile internete baglanma 1620 20.05 8.081
Tasinabilir cihaz ile internete baglanma 3138 38.83 8.081
Tablet ile internete baglanma 2219 27.46 8.081
Cep telefonu ile internete baglanma 7847 97.10 8.081

Gengclerin Elektronik Giivenlik (E-Gilivenlik) Yaklagsimlari

Net kusaginin bilisim teknolojilerinin kullanimi agisindan sahip oldugu avantajlarin yanin-
da Tapscott’in da altini ¢izdigi Gizere maruz kalabilecegi olumsuzluklar da bulunmaktadir.
Bunlardan en 6nemlisi sosyal aglar dahil dijital ortamda kisisel bilgilerini kolayca paylas-
malari, dolayisiyla mahremiyet yaklasimlarinin risk olusturmasidir (Tapscott, 1998, s. 8).
Tapscott, teknolojinin icinde blytumelerinin getirdigi bir risk olarak mahremiyet anlayisinin
simdi her ne kadar "umurlarinda olmadigini” belirtseler de ileride onlarin pisman olabile-
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cekleri sonuglara yol acabilecegini vurgulamaktadir. Bu baglamda genglerin internetteki
mahremiyet anlayisina karsin bircok ampirik ¢calisma yuritilmistir (Livingstone, 2008;
Moscardelli & Divine, 2007; Park, 2013; Patchin & Hinduja, 2010; Youn, 2009). Ornegin
Moscardelli ve Divine (2007), genglerin internet ortaminda mahremiyet yaklasimlarini et-
kileyen faktorleri incelemistir. Onlara gére genclerin bilgisayar ve interneti sadece uzun
saatler boyunca kullanmasindan &te genis bir yelpazede bir kullanimin s6z konusu oldugu
degerlendirildiginde, mahremiyet yaklasimi gelismediginde birgok riske karsi daha acik
ve savunmasiz hale geldikleri degerlendiriimektedir. Bu kapsamda arastirmalarina gére
Uc risk faktéri 6ne cikmaktadir; profilleme, kimlik sahtekarligi ve cinsel istismar (Mos-
cardelli & Divine, 2007, s. 233). Profilleme, 6zellikle belirli firmalar tarafindan internetteki
karakteristik ve davranigsal bilgilerin sistematik bir sekilde toplanmasini kapsarken; kimlik
sahtekarligi kendi kimlik bilgilerini gizleyerek ya da carpitarak kisisel bilginin hirsizhigina
karsilik gelmektedir. Ayrica internette kendilerini anonim ve glvenli bir ortamda olduk-
larini dustnseler de, gencler sosyal medya gruplar ve benzeri sekilde istismara aciktir
(Moscardelli & Divine, 2007, s. 234). Bu risklerden ve gelistirilen mahremiyet konusunda
bilinglendirme programlari ve kuruluslarinin yaklasimlarindan yola ¢ikarak Moscardelli ve
Divine’in arastirma bulgularina gére, genclerin mahremiyet yaklasimlar internette gegir-
dikleri zaman, ailelerinin iletisim tarzi ve yasitlarindan etkilenme dereceleri ile pozitif yénde
iliskilidir. Ayrica, ¢alismanin bulgularinda cinsiyet farkliigi 6ne gikmakta ve kadin katilimci-
larin erkeklere gére mahremiyet konusunda daha duyarl oldugu gorilmektedir. Buna ek,
elektronik posta adresine sahip olan gengler olmayanlara gére internet ortaminda mah-
remiyetine daha ¢cok dnem vermektedir. Son olarak genclerin mahremiyet konusunda en-
diseleri artmasi dogru olmayan bilgi sunma ve listelerden kaldiriima istegi olmak Gzere iki
farkli 6nlem almalari olasiligini artirmaktadir. Ancak, Moscardelli ve Divine'in ¢alismasinda
mahremiyet agisindan genclerin yetiskinlerden daha umursamaz oldugu ¢ikarsamasinin
tam tersi bir sonug ortaya konmustur. Hoofnagle vd. (2010) ayni sekilde arastirmasiyla bu
iddiay1 desteler nitelikte bir sonuca varmistir. Onlara goére internette gegirdikleri zaman
ayirt edici dizeyde farkllasmasina ragmen geng bireyler yetiskinler gibi mahremiyetin
korunmasi adina bir motivasyona sahiptir (2010, s. 20). Diger bir farklilasma noktasi ise
genglerin internette mahremiyet ve kisisel bilgi glivenliklerinin hukuksal olarak saglandigi
varsayimidir. Toplumsal buttinlesmenin bir yolu olarak dijital ortamda uzun slre bulunma
sonucunda genclerin mahremiyetin givenligi konusunda her ne kadar umursamaz dav-
ranmadiklari bilimsel olarak gdsterilmis olsa da bu giivenligin nasil saglandigdi, hatta sag-
lanip saglanmadigi bilgisi agisindan yaklagimlari yetiskinlere gore farkl olmaktadir.

Benzer sekilde profilleme sorunundan yola ¢ikan Youn (2009) geng ergenlerin internetteki
mahremiyet yaklasimlarini belirleyen etmenler ve mahremiyet'' koruma (glvenlik) dav-
raniglarina etkilerini arastirmisti. Galismanin bulgularina goére, bilginin ifsasina dair risk
algisi mahremiyet yaklasiminda pozitif yénde bir etkide bulunurken, bilgiyi paylasmanin
faydalarina yonelik alginin ise negatif yonde etki ettigi anlasiimisti. Moscardelli ve Divi-
ne’in bulgularyla uyumlu sekilde Youn da mahremiyet agisindan alinan énlemlerin kisisel

" Bu galisma baglaminda arastirma konusu geregince ingilizce literatiirde yaygin olarak kullanilan privacy kelimesinin
karsiligi olarak mahremiyet yerine (elektronik) glivenlik olarak yer verilmistir.
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bilgileri paylasmamanin yaninda yanlis bilgilerin veriimesinin bir basa ¢ikma strateji olarak
kullanildigina dikkat cekmektedir. Bunun yani sira gencler tarafindan detayl bilgi talep
eden internet sitelerinin tercih edilmemesi de literatlire &nemli bir katki olusturmustur.

Dahasi, Peter ve Valkenburg (2011) gencler tarafindan yaygin olarak kullanilan sosyal
medya teknolojileri baglaminda onlarin mahremiyet ile ilgili konularla nasil basa ¢iktikla-
rini aragtirmistir. Arastirma sorunlar yukarida kisaca verilen ¢alismalarda da genel olarak
bahsedilen ‘mahremiyet paradoksu’ (Barnes, 2006), yani yetigkinlerin mahremiyetlerinin
ihlal edilecegine dair endiselerine karsin genglerin kisisel bilgilerini cogunlukla daha ko-
lay paylasabildikleri argimanina dayanmaktadir. Diger ampirik calismalardan farkl olarak
Peter ve Valkenburg gencglerin mahremiyet duygulariyla ilgili teorik bir altyapi ¢calisma-
sI olusturmayi amaglamistir. Peter ve Valkenburg mahremiyetin birgok tanimi igerisinde
Westin’in "bireylerin, gruplarin veya kurumlarin kendileri hakkinda ne zaman, nasil ve ne
olclde bilgi verdiklerini belirleme hakki” tanimini temel olarak tercih etmistir (2011, s. 222).
Westin’in tanimi bilgi mahremiyetine dayali olmasi nedeniyle genclerin kisisel bilgilerini in-
ternette paylasma konusunda aciklayici olacaktir (Peter & Valkenburg, 2011, s. 222). Ayni
sekilde bu calismada da yer verilen genglerin elektronik glvenlik (e-glvenlik) yaklasimi
Westin’in mahremiyet tanimi Uzerinden genclerin yaklasimlari agisindan édnemlidir. Peter
ve Valkenburg, genclerin internet sosyal ag platformlarinda kendi kisisel bilgileri Gzerine
tercih ve kontrollerini gelistirdiklerini 6ne sirmektedir (2011, s. 231). Mahremiyet para-
doksunun da ortaya koydugu (zere gencler sirekli riskler ve firsatlar arasinda muhakeme
etmek durumunda kalmakta ve mahremiyet/e-glvenlik yaklagimlarini da bu dogrultuda
belirlemektedirler (Peter & Valkenburg, 2011). Ayrica yetigkinlerin mahremiyet ihlali olarak
algiladiklari bilgiler ile genclerin hangi kisisel bilgileri mahremiyet kapsaminda degerlen-
dirdiginin degisebilecegi kabul edilmelidir. Ornegin, Livingstone (2008)’un calismasinin
sonuglarina gére yas, iliski durumu veya cinsel egilim gencler icin mahrem bilgi olarak
algilanmamaktadir. Son olarak Tapscott ile benzer endiseleri tasiyan Peter ve Valkenburg
genglerin gelecekteki iliskileri veya is bagvurulan agisindan internet mahremiyetinin riskli
yonlerinin farkinda olmasi gerektigini vurgulamaktadir. Bu baglamda daha énce deginilen
“dijital ayak izi” konusu 6nem tasimaktadir.

Turkiye’de ise ‘dijital’ mahremiyet ve glvenlik cercevesinde yapilan calismalar kisith ol-
makla birlikte (Kezer vd., 2016), genellikle sosyal medya (izerine odaklanmistir. Ornegin
Kezer vd. (2016) Facebook sitesinde mahremiyet tutumlarinin, okuryazarhiginin ve mah-
remiyet ydnetiminin yas araliklarina gére nasil degistigini arastirmigtir. 18-40, 41-65 ve 65
yas Uzeri olmak Uzere 518 katimciyi G¢ yas grubu altinda analiz eden Kezer vd. genclerin
sosyal medyayi diger yas gruplarina gére daha ¢ok kullandiklarini ve 6zellikle Facebook’u
sosyal etkilesim amacli olarak kullandiklarini géstermistir. Ortalama 8.26 yildir internet kul-
lanicisi olan gencler hafta ici glinde 4.49 saat, hafta sonu ise giinde 5.18 saatini internette
gecirmektedir (Kezer vd., 2016). Facebook kullaniminin ise giinde ortalama 4.29 saate
denk gelmesi genclerin neredeyse internette gecirdikleri tim zamani bu sosyal medya
paylasim sitesine ayirdiginin tespit edilmesi 6nemli olmustur. Dahasi, genel literatir ile
uyumlu bir sekilde genclerin Facebook kapsaminda kendini ifade etmek adina bilgilerini
paylasmaya daha yatkin oldugu ve mahremiyetinin gtivenligi icin daha az énlem aldigini
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bulgulamistir. Mahremiyet tutumu ac¢isindan daha yasl olan gruplarin daha hassas oldu-
dunun da alti gizilmistir (Kezer vd., 2016).

Yontem

Bu calisma icin TUIK’in 16-74 yas kategorisine iliskin Hanehalki Bilisim Teknolojileri Kul-
lanim Arastirmasi verileri resmi bir yazi ile elde edilmistir. Calisma kapsaminda 2016 yili
TUIK Hanehalki Bilisim Teknolojileri Kullanim Arastirmasi veri seti kullanilarak birincil ana-
liz yapiimistir. TUIK arastirmasi Tirkiye’nin yedi farkli bolgesinde kent ve kirsal alanda
olmak Uzere 16-74 yas araliginda toplam 28.353 kisiyle hane ve fert bilgileri, bilgisayar
ve internet kullanim sekilleri ve siklidi, internete baglanilan cihazlar ve aglar, bilisim sis-
temleri kullanim yetenekleri, gtivenlik énlemleri gibi alanlarda sorular ile yiz ytize gérisme
seklinde gerceklestiriimistir. Buna gére TUIK érnekleminin %22’sini olusturan 16-25 yas
araligindaki toplam 5.597 gencten 3.718’i calisma kapsamina dahil edilmistir (16-25 yas,
N=3.718). Her ne kadar TUIK veri seti ulusal diizeyde temsili 6rneklem sunuyor olsa da
TUIK anketinin genclik 6zelinde bir arastirma tasarmina sahip olmamasi nedeniyle bu
calisma ele alinan yas grubunun temsili olmadiginin bilincinde yiritilmustdr.

Bu cercevede arastirmamizin ydntem kismi ile ilgili olarak bagimli ve bagimsiz degisken-
lere iligkin bilgiler ve hipotezler sunulmustur.

Bagimh Degiskenler

Bu calismada bagiml degiskenler bilgisayar okuryazarligi ve internet kullanim yetenekleri
olmak Uzere genclerin bilisim kullanim yetenekleri ve e-glvenlik yaklasimlari olmaktadir.
Dolayisiyla genclerin bilgisayar okuryazarligi ve internet kullanim yetenekleri ve e-glivenlik
yaklasimlari derecelendirilerek yeteneklerinin seviyesi belirlenmistir. Bu noktada bireylerin
bilgisayar kullanim yetenekleri dl¢eqi; bilgisayar ve diger cihazlardan dosya aktarma, ya-
zihm veya uygulama ytikleme, isletim sistemi degistirme, dosya/klasér kopyalama, Word
vb. yazilm kullanma, sunum hazirlama, Excel vd. program kullanma, gelismis fonksiyonlari
kullanma, yazilim kullanarak yénetme ve kod yazma olmak Uzere olusturulmustur (a=0.88).
Genclerin yeteneklerinin derecelerine gore yetenekleri siniflandinimistir.?22 Buna gére birin-
ci asamada birincil kullanim; bilgisayar ve diger cihazlardan dosya aktarma, yazilim veya
uygulama ytkleme, isletim sistemi degistirme, dosya/klasér kopyalama cgercevesinde 1-4
arasl yetenekleri olanlar olarak birlestiriimistir. Bu kitle yaklagik %80’e karsilik gelmekte-
dir. Daha sonra ikincil kullanim; Word vb. yazilim kullanma, sunum hazirlama, Excel vd.
program kullanma yeteneklerini sahip olanlar seklinde kodlanmistir (%66,3). Son olarak
UcUncll kullamnim; gelismis fonksiyonlari kullanma, yazilim kullanarak yénetme ve kod yaz-
ma yetenekleri altinda siniflandinimistir (%39, 5). Dolayisiyla bu siniflama ile genglerin
yeteneklerinin seviyelerinin dlglilmesi amaglanmigtir.

2Bu siniflandirma yapilirken Livingstone ve Helsper (2007)’den yararlaniimistir.
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Genglerin internet okuryazarligi 6lcegdi; e-posta kullanma, internet (zerinden gérisme,
sosyal medya profili kullanma, haber sitelerini gezme, mal ile ilgili bilgi arama, oyun indir-
me/oynama, mizik dinleme, video izleme (cretsiz, metin/fotograf/mizik vs. olusturma,
web sitesi olusturma, internet bankaciligi kullanma olmak Uzere belirlenmistir (a=0.79).
Bilgisayar okuryazarligi yeteneklerinin derecesini 6lcmek adina birincil kullanim; e-pos-
ta kullanma ve internet (izerinden gériisme olarak siniflandinimistir. ikincil kullanim ise,
sosyal medya profili kullanma, haber sitelerini gezme ve mal ile ilgili bilgi arama seklinde
kodlanmistir. Son olarak UGguncll kullanicilar; oyun indirme/oynama, miizik dinleme, vi-
deo izleme (icretsiz, metin/fotograf/miizik vs. olusturma, web sitesi olusturma, ve internet
bankaciligi kullanma olarak kodlanmistir. Bu siniflama ¢ergevesinde genclerin bilgisayar
okuryazarliginin dereceleri 6lglimesi amaglanmistir.

E-glvenlik yaklasimi 6lcegi ise; gizlilik politikasina iliskin bilgi edinme, cografi konum erigi-
mi sinirlama, profil ve icerik erisimi engelleme, kisisel bilgilerin reklam amacli kullanilmasina
izin vermeme, sertifika sorma, kigisel bilgilerin silinmesi icin web hizmeti kullanma olmak
Uzere olusturulmustur (a=0.78). Bagimh degiskenler arasinda korelasyona bakildiginda
anlamli oldugu goérilmektedir (p<0.001).

Bagimsiz Degiskenler

Bu arastirma kapsaminda yas, cinsiyet, egitim durumu, bilgisayar kullanim sikhgi, internet
kullanim sikligi, cepten internet kullanimi, bulut sistemi kullanimi, internette kisisel bilgi,
adres bilgisi ve 6deme bilgileri paylasimi degiskenleri bagimsiz degisken olarak alinmistir.
Degiskenler arasinda korelasyona bakildiginda tim degiskenlerin anlamli oldugu gorul-
mektedir (p<0.001).

Hipotezler

Bilisim teknolojileri kullanim yeteneklerine dair hipotezler:
H_: internet okuryazarlii yas gruplarina gére anlamiidir.
H_: Bilgisayar kullanim yetenekleri yas gruplarina gore anlamlidr.
: internet okuryazarligi cinsiyet durumuna gére anlamiidir.
: Bilgisayar kullanim yetenekleri cinsiyet durumuna gére anlamlidir.
: internet okuryazarlid egitim durumuna gére anlamiidir.
H__: Bilgisayar kullanim yetenekleri egitim durumuna gére anlamiidir.

H,.: internet okuryazarligi birincil, ikincil ve tgtinctl kullanim internet kullanim sik-
ligina gére anlamhdir.

H: internet okuryazarligi bilgisayar kullanim sikligina gére anlamlidir.

H_: Bilgisayar kullanim yetenekleri birincil, ikincil ve Gglncul kullanim bilgisayar
kullanim sikligina gére anlamlidir.
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H,,,: Bilgisayar kullanim yetenekleri internet kullanim sikligina gére anlamiidir.
H,,,: internet okuryazarligi cepten internet kullanimina gére anlamiidir.

H.,,: Bilgisayar kullanim yetenekleri cepten internet kullanimina gére anlamhidir.

Elektronik glivenlik yaklasimlarina dair hipotezler:
H,,:E-glvenlik yaklagimlari yas gruplarina gére anlamiidir.

H,,: E-guvenlik yaklagimlari cinsiyet durumuna gére anlamiidir.

: E-guvenlik yaklagimlar egitim durumuna goére anlamiidir.
: E-guivenlik yaklagimlari internet kullanim sikligina gére anlamiidir.
: E-guivenlik yaklagimlar bilgisayar kullanim sikligina gére anlamlidir.

HbS
Hb4
Hb5
H, .. E-glvenlik yaklagimlari cepten internet kullanimina gére anlamhidir.

H, .. E-glvenlik yaklagimlari internette kisisel bilgi paylasimina gére anlamlidir.

H, . E-glvenlik yaklagimlari internette adres bilgileri paylasimina gére anlambidir.
H, . E-glvenlik yaklagimlar internette 6deme bilgileri paylasimina gére anlamiidir.
Hb1

o- E-guvenlik yaklagimlari bulut depo kullanimina gére anlamlidir.

Hipotezlerin analizine iligkin bilgiler bulgular kisminda detayl olarak verilmektedir.

Arastirmanin Bulgulan

Bu kapsamda arastirmamizin bulgular kisminda, éncelikle galismanin érneklem grubu-
nun sosyo-demografik &zellikleri, genclerin internet ve bilgisayar kullanma sikliklar ve
hipotezlerin analizi basliklar altinda verilmektedir.

Genglerin Sosyo-Demografik Ozellikleri

Bu ¢alismanin érneklemi 16-25 yas araligindaki toplam 3.718 genci kapsamaktadir. Bu
orneklemin yarisi kadin (%50,83) katiimcilardan olusmaktadir. Genglerin ylzde 45,7’si
16-19 yas grubundayken, ytizde 54,3’0 20-25 yas araliindadir. Bu anlamda yas gruplari-
na gére dengeli bir dagilim oldugu gérilebilir. Ornekleme dair dikkat cekici bir dzellik ise
genglerin %6,45’inin bir okul diplomasina sahip olmamasidir. Dahasi ilkokul ve ortaokul
mezunlarinin da oranin oldukga yiiksek oldugu gériilmektedir (%53,52). ilkégretim me-
zunlarinin yaninda lise ve dengi seviyede 6grenim gdren genclerin orani %34,4 olurken,
yalnizca gok dislik oranda bir kesim lisans ve/veya lisansustl egitim almistir (%5,62).
Genglerin %69’u isglcune dahil degildir. Bunun %58’i egitimine devam ettigi icindir. Ge-
riye kalan %30 ise ¢ogu Ucretli olmak Uzere (%84,4) bir iste calismaktadir. Tablo.2’de
ylzdeler detayl bir sekilde verilmistir.
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Tablo.2. Genclerin Tanimlayici Bilgileri

f %
Kadin 2845 50,83
Erkek 2752 49,17
Yas
16-19 2558 45,71
20-25 3039 54,3
Egitim durumu
Bir okul bitirmedi 289 6,45
ilkokul 157 3,51
ilkégretim/Ortaokul ve dengi 2240 50,01
Lise ve dengi 1541 34,41
Yuksekokul, fakiilte ve daha ustu 252 5,62
isgticti durumu
isgliciine dahil olanlar 1360 30,36
Ucretli, maagl veya yevmiyeli 1171 84,43
isveren 10 0,72
Kendi hesabina ¢alisan 53 3,82
Ucretsiz aile iscisi 153 11,03
issiz 3.119 69,64
isgiictine dahil olmayanlar
Egitim/Ogretime devam ediyor 1812 58,60

Genglerin internet ve Bilgisayar Kullanma Sikliklari

Bu ¢alisma agisindan énemli olan konulardan birincisi genclerin bilgisayar kullanim siklig
iken, ikincisi internet kullanim sikligi olmaktadir. Kadinlarin %65,75’i, erkeklerin %67,26’si
bilgisayar hemen her gin kullanirken, azimsanamayacak bir kesim ise haftada bir kere
(kadin=%19,45 ve erkek=%17,29) veya birden daha az kullanmaktadir. 16-19 yas ara-
hgindaki genglerin %60’1, 20-25 yas genclerin ise %71,63’U bilgisayari hemen her gun,
geriye kalani ise hafta bir veya birden daha az kullanmaktadir. 16-19 yas araligindaki
genglerin %80’nin hemen her gun internete girdigi, %17,05’nin ise haftada bir defa, %2
gibi az oranda bir kesimin ise haftada bir defadan az internete eristigi gorilmektedir. Ha-
nelerin %21’inde masauistu bilgisayar, %33’lnde ise laptop oldugu degerlendirildiginde
bilgisayar kullaniminin hemen her giin oranlarinda internet kullanimina gére daha dusuk
olmasi daha anlagllabilir hale gelmektedir. Bu argiimani internet kullanim oraninin %95,
cep telefonu ile internete erisimin (%97) bilgisayar ile internete erisimden (%20) dikkat
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cekici derecede yiksek olmasi destekler niteliktedir. Dolayisiyla Turkiye’deki 16-25 yas
araligindaki genclerin tasinabilir cihazlar ile internete erisim sagladigi gérilmektedir. Ay-
rica egitim durumu ylkseldikge hem bilgisayar kullaniminin hem de internet kullaniminin
giderek arttigi dikkat cekmektedir.

Tablo.3. Gengclerin Bilgisayar ve internet Kullanim Sikliklari

Bilgisayar Kullanim Sikligi internet Kullanim Sikhig
Hemen | Haftada 1 | Haftada1 | Hemen | Haftada | Haftada 1
her giin defa defadan her giin 1 defa defadan
az az
Kadin 65,75 19,45 14,80 83,71 13,24 3,05
Erkek 67,26 17,29 15,46 86,77 10,68 3,05
Yas
16-19 60,61 21,43 17,97 80,92 17,05 2,03
20-25 71,63 15,64 12,73 88,63 7,98 3,39
Egitim Durumu
Bir okul bitirmedi 35,71 28,57 35,71 57,35 26,47 16,18
ilkokul 53,33 35,56 11,11 70,45 21,59 7,95
O":::gﬁ'cz gongi | 5928 21,95 18,77 | 80,03 | 16,72 3,25
Lise ve dengi 72,21 15,31 12,48 92,15 6,28 1,57
Yiksekokul,
fakulte ve daha 84,65 8,71 6,64 96,39 2,41 1,20
Ustl

TUm bu genglerin (16-25, N=3.718) temel verilere dayanarak ¢ ana arastirma sorusu
ortaya konmaktadir: 1) Genglerin internet ve bilgisayar kullanim yetenekleri ve elektronik
glvenlik yaklasimlari diger yas gruplarina gore farkllagsmakta midir? 2) Genglerin internet
ve bilgisayar kullanim yetenekleri ve elektronik glvenlik yaklagimlarn arasinda bir bag-
lanti kurulabilir mi? 3) Genglerin internet okuryazarligi ve bilgisayar kullanim yetenekleri
ve elektronik glvenlik yaklasimlarini demografik etmenler ve bilgisayar okuryazarligi ve
internet kullanim siklidi nasil etkilemektedir? Bu dogrultuda yetenekler ve e-givenlik ve
bunlan etkileyen faktorler sistematik olarak incelenmistir.

Hipotezlerin Analizi

Demografik degiskenlerin internet ve bilgisayar kullanimi yetenekleri acisindan énemli
oldugu degerlendirilmistir (Livingstone & Helsper, 2007, s. 9). Genglerin bilgisayar kul-
lanim yetenekleri ve internet okuryazarliginin internet ve bilgisayar kullanim sikhigi ile ilig-
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kili oldugu saptanmistir. Yine gencler arasinda cep telefonu sahipliliginin diger cihazlara
gore yiksek olmasi ve internete erisimin cep telefonu Uzerinden saglandigi degerlendi-
rildiginde bilgisayar kullanim yetenekleri ve internet okuryazarligi agisindan etkili oldugu
dustinitlmektedir. Tum bunlar degerlendirildiginde yapilan t-testi analizlerinin sonuglarina
gore bilisim teknolojileri kullanim yeteneklerine dair hipotezlerden H,, H_, H_, H_, H¢ H,,
HaS, Ha9, HaWO,
hem de bilgisayar kullanim yetenekleri diger yas gruplarina gére gengler icin anlamlidir.

H_,, ve H_,, hipotezleri kabul edilmistir. Buna gére hem internet okuryazarligi

internet okuryazarligi ile cinsiyet (p<0.05), bilgisayar kullanim sikhidi (p<0.001), internet
kullanim sikhgr (p<0.05) ve cepten internet kullanimi (p<0.001) arasinda anlamli bir iligki
vardir. Yapilan ANOVA testi sonucuna gore, internet okuryazarligi ve egitim seviyesi ara-
sinda anlaml bir iliski gérilmektedir (p<0.05). Ayrica bilgisayar kullanim yetenekleri ile
cinsiyet (p<0.001), bilgisayar kullanim siklidi (p<0.001), internet kullanim sikhgi (p<0.001)
ve cepten internet kullanimi (p<0.001) arasinda anlamli bir iligki vardir. ANOVA analizi so-
nucuna gore, bilgisayar kullanim yetenekleri ve egitim seviyesi arasinda anlamli bir ilig-
ki bulunmustur (p<0.001). Birincil (x,=210.42, p<0.001), ikincil (x,=163.79, p<0.001) ve
Uglncul (x,=236.97, p<0.001) internet okuryazarligi her giin internet kullananlar agisindan
anlamhidir. Buna gére tg¢incil kullanim yani oyun oynama/indirme, mizik dinleme, metin,
fotograf ya da web sitesi olusturma gibi ileri seviye yetenekler ile her giin internet kullan-
ma arasinda orta seviye iligki vardir (Cramer’s V=0.25). Dahasi birincil (x,=14.20, p<0.001),
ikincil (x,=96.76, p<0.001) ve tguncll (x,=61.26, p<0.001) bilgisayar kullanim yetenekleri
her glin bilgisayar kullananlar agisindan anlamlidir. ikincil kullanim, dyle ki Word, Excell ve
Powerpoint programlari ile belge olusturma ve bilgisayar kullanim sikligi her giin olanlar
arasinda disik de olsa diger yetenek derecelerine gore anlamli bir iliskinin olmasi énemli
gOrulmustir (Cramer’s V=0.18).

Elektronik glvenlik yaklasimlan acgisindan ilk olarak demografik 6zelliklerin belirleyici
olacagi degerlendiriimistir. Daha sonra internet ve bilgisayar kullanim sikliklarinin etkisi
olacagi dusunllmustir. Son olarak internette kisisel bilgi, iletisim bilgileri ve 6deme bil-
gileri olmak Uzere genclerin hangi bilgilerini paylastiklarinin e-glvenlik yaklasimina etkisi
olacagi deg@erlendirilmistir. Ayrica 6zellikle dokiimanlarin, fotograflarin, videolarin paylasil-
masina olanak saglayan bulut depo kullanimi ile e-glvenlik yaklagiminin iligkisi incelen-
mistir. TUm bunlar degerlendirildiginde e-glvenlik yaklasimi hipotezlerinden Heor Hyoo Hoss
H. s Hoe Hypr Hogr Hoo H,,o hipotezleri kabul edilmistir. Buna gére e-guvenlik yaklagimi yas
gruplarina gére anlamlidir. Oyle ki, genclerin e-glvenlik yaklasiminin daha ytiksek oldu-
gu sdylenebilir. Ayrica e-givenlik yaklasimi ile cinsiyet (p<0.001), cepten internete bag-
lanma (p<0.001), bilgisayar kullanim sikhigi (p<0.001), internet kullanim sikligi (p<0.001),
kisisel bilgi paylagimi (p<0.001), iletisim bilgilerinin paylasimi (p<0.001), 6deme bilgilerinin
paylasimi (p<0.001) ve bulut depo kullanimi (p<0.001) ile arasinda anlamli bir iligki tespit
edilmisti. ANOVA testi sonucuna gore e-givenlik yaklasimi ile egitim seviyesi arasinda
anlamli bir iligki vardir (p<0.001).
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Tum bu bulgular, TUrkiye'de genglerin giderek internet ve bilgisayar kullanimlarinin artaca-
gini géstermekle birlikte birincil, ikincil ve Gglncll dizeydeki internet kullanimlarinin da
hizla giderek artacagi tahminini kuvvetlendirmektedir.

Degerlendirme ve Sonu¢

Bu calismada dijital toplum, ag toplumu ve sanayi sonrasi enformasyon toplumu kavram-
larindan hareket edilmistir. GUnimuz bilisim teknolojilerinin hizla yenilikler de katarak ge-
lismesi yeni bir kilttr anlayisini ortaya ¢ikarmaktadir. Bu kultire Van Dijk dijital ktltar adini
vermekte, Castells ise ag toplumu kavramsallastirmasi Gzerinden bireylerin, toplumlarin
ve ekonomilerin birbirine bagl ve bagimli hale geldiklerinden s6z etmektedir. Bell ise post
endustriyel toplum kavramsallastirmasiyla, entelektlel teknolojilerin gelisiminde bireylerin
bilgisayar ve internet kullanim yeteneklerinin etkili oldugunun énemini vurgulamaktadir.
Bu agiklamalar gore, bilisim teknolojilerinin gelisiminde bireysel yetenekler dnemli oldugu
kadar ayni zamanda hikimetlerin ve kurumlarin bu yeteneklerin gelistirilmesi igin kaynak
ayirmalarinin ve bilingli hareket etmelerinin sart oldugu da ifade edilmektedir.

internet aglarinin diinya gapinda kurulmasi, yayllmasi ve islerin bu aglar tizerinden yii-
rutilmesi kargisinda ginimuzde bilgisayar ve internet kullanimi zorunlu hale gelmigtir.
Bu zorunluluk genglerin bir dnceki kusakla aralarinda dijital bir ugurumun dogmasina ve
kendilerinin net kusagi olarak adlandiriimalarina yol agcmistir. Bdylece anne-babalarindan
daha fazla bilgiye sahip olmalari ebeveynlerin otoritelerinin sarsiimasina fakat genglerin
de prestijlerinin ylkselmesine neden olmaktadir. Bu durumda yetigkinlerin genclerin hizina
yetismeleri beklenmektedir. Yoksa genclerin “dijital yerli” yetigkinlerin ise “dijital gé¢men”
olarak tanimlanmasi s6z konusu olacaktir.

Turkiye’de tim genclerin bilgisayara ve internet kullanma olanaklarina sahip oldugu
sdylenemez. Bu konuda dijital esitsizligin oldugunu kabul etmemiz gerekir. Glinimizde
genclerin net kusagi ve/veya dijital yerli olarak nitelendirilmesi internet kullanma konusuna
hakim olmalarindan kaynaklanmaktadir. Aglar Gzerinden hizla kurulan baglantilar aracihg
ile gengler hem kendi akranlar arasinda hem de kendi istekleri dogrultusunda istedikleri
ortamlarla iletisime gegcme imkanina sahip olabilmektedirler.

Dolayisiyla bu ¢alismanin konusu, Tirkiye’de 16-25 yas araligindaki genclerin bilgisayar
ve internet kullanma yetenekleri ve e-guvenlik yaklasimlari olusturmaktadir. Bu kapsamda
calismanin amaci, bilgisayar ve internet kullanimlar yoluyla genglerin ne kadar dijital yerli
olduklari tespit edilmeye calisiimistir. Bu bakimdan TUIK’in 2016 yilinda yapmis oldugu
Hanehalki Bilisim Teknolojileri Kullanim Arastirmasi veri seti kullanilarak birincil analiz ya-
pilmis ve bu analizler sonucunda genclerin bilgisayar ve internet kullanimina énemli 6lgu-
de hakim olduklar ortaya konulmustur.

Bu kapsamda bulgular kisminda da ifade edildigi Uzere, tim degiskenler arasindaki ko-
relasyon; bilisim teknolojileri kullanim yetenekleri, e-glvenlik yaklasimi ile demografik de-
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giskenler, internet ve bilgisayar kullanim sikligi, cepten internet kullanimi, bulut sistemi
kullanimi, internette kisisel bilgi, adres bilgisi ve 6deme bilgileri paylagimi degiskenleri
arasinda anlamli iligkilere isaret etmektedir. Literatirde de gortldigu Uzere yas, cinsiyet
ve egitim seviyesi ile bilisim teknolojileri kullanim yetenekleri arasinda anlaml bir iligki
bulunmustur. Bilisim teknolojileri kapsaminda internet okur-yazarliginin derecesi, interne-
tin her guin ya da bir veya daha ¢ok haftada kullanima gére belirlenebilir. Benzer sekilde
Livingstone ve Helsper’in ¢calisma bulgularindan yola ¢ikilarak interneti her giin kullanan
gengclerin interneti daha ¢ok oyun indirme/oynama, muzik dinleme, video izleme Ucretsiz,
metin/fotograf/miizik vs. olusturma, web sitesi olusturma, ve internet bankaciligi amacl
kullandigi belirlenmistir (2009, s. 318). Demografik bilgiler agisindan degerlendirildiginde
ise Uglncll derece kullaniminda cinsiyet agisindan ¢ogunlukla genclerin erkek olma, ya-
sin daha genc olmasi ve lise seviyesinde egitim gérmesi énemli bulunmustur. Bilgisayar
kullanim yetenekleri derecelerine gére degerlendirildiginde, bilgisayar her giin kullanan
gengclerin daha agirlikh olarak Word, Excell ve Powerpoint sunusu hazirlama amagcli kul-
landigi yapilan analizler sonucunda ortaya ¢ikmistir. Buna goére cinsiyetin dnemli bir etki-
sinin olmadigi iddia edilebilir. Genglerin %97’sinin cep ve akilli telefon tzerinden internete
erisimi degerlendirildiginde bilisim teknolojileri kullanim yeteneklerinin gelisimi agisindan
katkida bulundugu yapilan analizler sonucunda gosterilmistir. Bu durumda Turkiye’de
arastirma kapsamina giren gengclerin dijital yerli olduklari ortaya ¢cikmaktadir.

Bu calisma kapsaminda gengclerin e-givenlik yaklasimlarinin demografik 6zellikler de ol-
mak tzere 6zellikle kisisel bilgi, iletisim ve 6deme bilgileri paylasimi noktasinda Tapscott’in
savinin aksine tedbirli yaklastiklari bu ¢alismada da literatUrle drttsir sekilde kanitlanmis-
tir (Hoofnagle, 2010; Moscardelli & Divine, 2010; Youn, 2009). Westin’in bilgi mahremi-
yetine dayali tanimi kapsaminda genclerin segici oldugu goériilmektedir. Ayrica genglerin
bilisim teknolojileri kullanim yeteneklerinin gelismesinin ayni zamanda e-guvenlik yakla-
simlarini da olumlu yénde etkiledigi gérilmustir. Oyle ki ézellikle internet okuryazarliginin
derecesinin artmasinin kisisel, iletisim ve 6deme bilgilerinin paylagsimina olumlu etki ede-
cegi degerlendirilebilir. Diger bir nokta ise internet ortaminda ve bilgisayar basinda gegi-
rilen zamanin egitim ile artmasi degerlendirildiginde, bulut depo kullaniminin da gittikce
artmaya basladigi bu dénemde genglerin e-givenlik yaklasimlari ile bulut depo kullanimi
arasinda anlamli iligkinin bulunmasi gelecek calismalar acisindan énem arz etmektedir.

Bu arastirmanin sonuglarina gére, genclerin bilgisayar ve internet kullanimlarinin kendileri-
ni gelistirici ydnde olmasina dikkat edilmeli, ailelerin bu konuda daha kontrolli bir sekilde
onlarin yeteneklerinin gelistirmesine olanak sunmasi dnerilmektedir. Ancak genglerin tim
sorumluluklarindan uzaklasarak yalnizca bilgisayar ve internet kullanmalarina kendilerini
adamalarinin da onlarin gelecegdi agisindan sikintilar dogurabilecegi noktasi géz éniinde
bulundurulmalidir. Artik cagimiz internet ¢cagr olduguna gére, gerek ebeveynlerin gerekse
okul yoneticilerinin bu araclarin  kullanimini kisitlamak ve yasaklamak yerine, genglerin
bu konuda yeteneklerini gelistirebilecekleri bilinciyle hareket etmelerine olanak taniyacak
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dustince ve uygulamalara 6nculik etmeleri saglanmalidir. Bunun i¢in genclerin hem ken-
dini gelistirici hem de diger sorumluluklarini ihmal etmemek lizere uygun araglarla bir ya-
sam plani ve politikasi gelistirmelerine (Gérglin-Baran, 2016a) ve genglerin kendine 6zgi
bireysel becerilerinin desteklenmesinde ailenin, egitim ve siyaset kurumlarinin 6nci ve
yardimci olmasi gerekmektedir.

Ote yandan Tirkiye’de bilgisayar ve internet baglaminda sosyal medya kullaniminin her
gecen glin artacagl gercegi dikkate alarak ve yabanci Ulkelerdeki verilerle kargilastirma-
nin saglikh bir bicimde yUritilebilmesi igin genis ¢capl ulusal verilere ihtiyag duyulmakta-
dir. Bu konuda ulusal istatistiklerin tutulmasi ve genclere yonelik politikalarin gelistiriimesi
bakimindan TUIK basta olmak tizere Genglik ve Spor Bakanliginda bir veri bankasinin
olusturulmasi, verilerin glincellenmesi ve bu bankalardan arastirmacilarin yararlanmasi
acil ihtiyac olarak karsimizda durmaktadir.
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Introduction

Societies and individuals have been interconnected by information and communication
technologies (ICTs), both at the global level and in the local context. Therefore, the 21st
century is considered as a connected age, human network and web society. At this point,
Bell’s post-industrial information society, Castells’ network society and Van Dijk’s con-
ceptions of digital society point out the very existence of a new understanding of the
emergent networks and connected individuals. According to Castells (2008, pp. 620-
625), key elements that characterize today’s society are information technology, Internet
and information networks that embrace the world. Multiple nodes linked to each other
form networks which create constructs expanding in space without being subject to any
restrictions. This understanding leads to a structural change in communication and a
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time-space jam which induces new habits. It is mainly argued that these new habits of
the 21st century are engaged in digital culture and serve to the creativity of the individuals
by offering unlimited choices. Thus, according to van Dijk (2016, pp. 296), main objec-
tive of digitization has become the acceleration of information flows and enhancement
of the production, spread and consumption of communications signals. In this context,
creativity, fragmentation and collage, user production, acceleration and visualization have
become the main parameters of digital culture.

For the empirical analysis presented in this study, 16-74 age category dataset of TURK-
STAT Household Information Technologies Usage Survey is obtained with an official re-
quest. Despite of the limits of household data of TURKSTAT dataset, it is important to
have access to a nation-wide survey. Within the framework of this questionnaire survey
provided by the TURKSTAT, this study intends to analyze skills of information technolo-
gies use and e-security approaches of 16-25 years old youth - so-called "net generation”
(Tapscott, 1998) or "digital natives™ (Prensky, 2001a) - in terms of post-industrial informa-
tion society, digital society and network society.

The main aim of this paper is to open up a discussion for future studies in Turkish litera-
ture about ICT skills and e-security approaches of ‘digital generation’ acknowledged to-
day’s highest usage frequency. Moreover, the lack of empirical data on social, economic
and cultural characteristics of young people involved in this study constitutes the major
limitation. In terms of sociological research, socio-economic status and cultural capital
are of fundamental importance. The inclusion of further objective and subjective data in
TURKSTAT dataset will contribute to the production of richer and more striking findings
for future research.

ICT Use Skills of Youth

Today’s so-called digital natives are "surrounded by and using computers, videogames,
digital music players, video cams, cell phones, and all the other toys and tools of the
digital age” (Prensky, 2001a, pp.1). Young people who are brought up in an environment
with intense exposure to technology are required to be fluent and sophisticated in the
language of these technologies (Bennett, Maton & Kervin, 2008, pp. 778). This generation
refers to 11-31 years old age group in which each individual communicates, checks on
e-mails, downloads music, shops online either with a mobile phone or a laptop (Tap-
scott, 1998, pp.9). As Tapscott expresses, for the first time in generational differences, net
generation grows up more diligent and has more capacity than the previous generation,
and this culture is inevitably imposed on the rest of the society. The net generation is to
become more intelligent, practical and more tolerant to multicultural society, leading to
a transformation in all of the institutions of modern life (Tapscott, 1998, pp. 6). Similarly,
Bell suggests that post-industrial societies give priority to education and use skills of
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ICTs which happen to be the transformative force of social change, where especially in-
tellectual technology should have a special attention. In this respect, information society
highlights wider computer and Internet use as well as ICT use skills for youth growing up
with intellectual technology opportunities.

On the other hand, it is also important to emphasize the inequalities in developing skills
of adolescents in contemporary societies. Despite their common attribution of "digital na-
tives’, adolescents are not equal in their access, use, needs and skills. For example, Lee
(2005) found that adolescents’ level of Internet use skills depends on whether their ac-
cess is at home or at school. Previous research on these problems of unequal access and
uneven development of skills are conceptualized as ‘digital divide’, ‘digital gap’ or ‘digital
inequality’ (Hargittai, 2002; Hargittai & Hinnan, 2008; Hargittai, 2010; Livingstone & Hel-
sper, 2007). Digital inequality research includes studies focusing on underlying socio-de-
mographic, economic and cultural factors in the divisions of computer users/non-users
(Sewlyn, 2006), access/lack of access of Internet (Loges & Jung, 2001), etc. (Facer & Fur-
long, 2001). Notably, computer use skills and Internet literacy (Eisenberg, 2010; Liu & Ko,
2016) become important aspects in the inquiry of equality/inequality of ICT access and
use among young people. According to previous studies, literacy and skills are positively
correlated (Livingstone & Helsper, 2007, pp. 5) and these both constitute the main object
of analysis in this study.

In this context, for the analysis of digital inequality, Turkish dataset puts that only 21,6
percent of households have computer, 33,5 percent laptop and 28, 25 percent pads.
However, 97 percent of households have mobile phones, where individuals use these to
access Internet (95 %) (for further information see Table.1.). Accordingly, these findings
may influence the ICT use skills of youth.

Privacy and E-Security Approaches of the Youth

Tapscott suggests that in addition to the advantages that net generation has in terms
of the use of ICT technologies there are also drawbacks. The most important of these
is that young people easily share their personal information in the digital environment,
including social networks, thus creating a risk for their privacy (Tapscott, 1998, pp. 8).
Tapscott emphasizes that even if youth claims that they do not care about privacy issues,
in this technological world this problem may lead to conditions that they may regret in
the future. Accordingly, many studies have been published whether agreeing or disagree-
ing with Tapscott’s argument on youth’s disregard of Internet privacy (Livingstone, 2008;
Moscardelli & Divine, 2007; Park, 2013; Patchin & Hinduja, 2010; Youn, 2009). Tapscott’s
concerns are shared and validated by some researchers (Pater and Valkenburg, 2011;
Kezer et al. 2016). For example, in their research on social media privacy behavior of
Turkish youth, Kezer et al. found that younger people were more willing to share personal
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information on social media accounts and care less about protecting privacy. Despite
of Tapscott, some others (Moscardelli & Divine, 2007; Hoofnagle, 2009) discussed that
youth feels a concern for their privacy, however their concern differentiate from the con-
cern that adults hold. For example, Moscardelli and Divine found that youth protects their
privacy in two ways; providing inaccurate personal information and request of removal of
lists. In this study, privacy approaches of young people will be examined and conceptu-
alized as electronic security (e-security) approaches in respect that its Turkish translation
may mislead the understanding of this concept.

Socio-demographic Characteristics of Research Group

3,718 out of a total of 5.597 young people (16-25 years old, N = 3,718) were included
in the study, accounting for 22% of the TURKSTAT sample. Almost half of this sample
consists of female participants (50.83%). While 45.7% of the youth is composed of 16-19
years old adolescents and 54.3% is in the age range of 20-25 years. This can be evalu-
ated as a balanced distribution among age groups. A striking feature of sampling is that
6.45 percent of young people do not have a school diploma. Moreover, it is presented
that the ratio of primary and secondary school graduates is very high (53.52%). The per-
centage of primary school graduates and lower secondary school is in total 34.4 percent,
whereas graduates who has a bachelor and / or graduate diploma applies to 5.6 percent.
69 percent of young people are not included in the workforce; which the reason of not-in-
cluding in workforce is because of continuing education (%58).

Internet and Computer Use Frequencies of Youth

The first of the important issues in this study is the frequency of computer use by young
people and the second is the frequency of Internet use. 65,75% of females and 67,26%
of males use the computer almost every day while the least is able to use once a week
(female = 19,45% and male = 17,29%) or few than once. 60% of young people between
the ages of 16-19 and 71.63% of the 20-25 year-olds use the computer almost every
day while the remaining ones use one or few times a week. It is revealed that 80% of
the young people aged 16-19 use Internet almost every day, 17.05% once a week, and
2% few times a week. When it is considered that households with a desktop computer
at home are about 21% and laptop about 33%, it is more understandable that the use
of computers is lower in Internet use almost every day. This argument supports the fact
that 95% of Internet use rate is the highest at mobile phone Internet access (97%) than
computer Internet access (20%). Therefore, it is clear that 16-25 year-olds in Turkey are
providing access to the Internet with portable devices. Moreover, it is noteworthy that
both the use of frequency of computers and the Internet increases steadily as education
increases.
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Dependent Variables

A computer use skills index was composed of transferring files from computer and oth-
er devices, installing software or application, changing operating system, copying files /
folders (grouped also as primary use), using software such as Word, Excel etc., preparing
presentations using advanced functions and folders (grouped also as secondary use),
managing using software and writing code skills (grouped also as tertiary use) (Cronbach
alpha=0.88).

Internet literacy index was formed consisting of text / photo / music etc, using e-mail,
Internet conversation (grouped also as primary use), using social media profile, brows-
ing news sites, searching for information about goods(grouped also as secondary use),
downloading games, listening to music, watching videos. creating, creating a website,
using Internet banking (grouped also as tertiary use) skills (Cronbach alpha=0.79).

E-security approach index consists of; using a web service to obtain information about
privacy policy, restricting geographical location access, blocking profile and content ac-
cess, not allowing personal information to be used for advertising, asking for a certificate,
deleting personal information (Cronback alpha=0.78). The correlation between the depen-
dent variables are significant (p <0.001).

Independent Variables

In this research, variables such as age, gender, educational status, the frequency of com-
puter use, the frequency of Internet use, the use of mobile Internet, the use of cloud
system, providing personal information on the Internet, addressing information and shar-
ing payment information variables are taken as independent variables. The correlation
between the variables are significant (p <0.001).

Hypotheses

Hypotheses on ICT use skills:

H_:: There is a significant relationship between Internet literacy and age groups.

at

H_,: There is a significant relationship between computer use skills and age groups.

. There is a significant relationship between Internet literacy and gender.

.- There is a significant relationship between computer use skills and gender.

. There is a significant relationship between Internet literacy and education.

T T T T

.« There is a significant relationship between computer use skills and education.
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H,,: There is a significant relationship between primary, secondary and tertiary
Internet literacy and Internet use frequency.

H..: There is a significant relationship between Internet literacy and computer use
frequency.

H_,: There is a significant relationship between between primary, secondary and
tertiary computer use skills and computer use frequency.

H,,,: There is a significant relationship between computer use skills and computer
use frequency.

H,,,: There is a significant relationship between Internet literacy and mobile phone
Internet usage.

H.,,- There is a significant relationship between computer use skills and mobile

phone Internet usage.

Hypotheses on e-security approaches:

H,,: There is significant relationship between e-security approaches and age
groups.

H,,: There is significant relationship between e-security approaches and gender.

H, ,: There is significant relationship between e-security approaches and educa-
tion.

H,,: There is significant relationship between e-security approaches and Internet
use frequency.

H,,: There is significant relationship between e-security approaches and computer
use frequency.

H..: There is significant relationship between e-security approaches and mobile
phone Internet usage.

H,,: There is significant relationship between e-security approaches and providing
of personal information on the Internet.

H, ¢ There is significant relationship between e-security approaches and providing
of address on the Internet.

H, . There is significant relationship between e-security approaches and providing
of account information on the Internet.

H, .- There is significant relationship between e-security approaches and cloud
storage use.
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Findings

Demographic variables are considered to be the predecessors of youth’s ability to use
the Internet and computers (Livingstone & Helsper, 2007, p.). Computer use abilities and
internet literacy are related to internet and computer usage frequency. It is evaluated
that mobile phone ownership among young people is higher than other devices and it
is considered that internet access is provided via mobile phone, thus affects computer
use skills and internet literacy. According to the results of the t-test analysis, H,, H_, H,_,,
H,H,H_ ,H_ ,H_ H

a Hoe Hoo Hog Hoo, Ho o, Ho.and H_, hypotheses are accepted. There is a significant

relationship between internet literacy and gender (p <0.05), computer use frequency (p
<0.001), internet use frequency (p <0.05) and internet use (p <0.001). According to the
ANOVA test result, there is a significant relationship between internet literacy and educa-
tion level (p <0.05). In addition, there is a significant relationship between computer use
abilities and gender (p <0.001), computer use frequency (p <0.001), internet use frequen-
cy (p <0.001) and mobile internet use (p <0.001). According to ANOVA analysis, there is
a significant relationship between computer use abilities and education level (p <0.001).
Internet literacy is significant in terms of internet users every day, primary (x2 = 210.42, p
<0.001), secondary (x2 = 163.79, p <0.001) and tertiary (x2 = 236.97, p <0.001). Accord-
ingly, there is a moderate relationship between tertiary use, for instance playing / down-
loading, listening to music, advanced skills such as creating text, photos or websites, and
using the internet every day (Cramer’s V = 0.25). Moreover, the computer use abilities of
the primary (x2 = 14.20, p <0.001), secondary (x2 = 96.76, p <0.001) and tertiary skills
(x2 = 61.26, p <0.001) are significant for computer users every day. The secondary use
of Word, Excel and Powerpoint programs have a significant relationship with frequency
computer use every day, but it is important to underline that it also has a meaningful rela-
tionship with other skill grades (Cramer’s V = 0.18).

In terms of electronic security approaches, Hb,, Hb,, H,,, H.., H H;, H, H Hoo

hypotheses have been accepted. There is a significant relationship with e-security ap-

b4? b5’ b6’ b7? b8’ b9’

proaches and internet usage frequency (p <0.001), personal information sharing (p
<0.001), internet use frequency (p<0.001) (P <0.001), sharing of payment information (p
<0.001) and cloud storage use (p<0.001). According to ANOVA test result, there is a sig-
nificant relationship between e-security approach and education level (p <0.001).

All these findings show that ICT use skills in the primary, secondary and tertiary level cor-
relates with the frequency of Internet and computer use of youth in Turkey. Additionally,
Turkish youth happens to be concerned about their privacy in the digital world and takes
action with certain security measures.
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Conclusion

According to the results of this research, it is important that youth in Turkey uses com-
puter and Internet to improve themselves, and in this regard, it is suggested that families
should be able to develop their skills in a more controlled way. However, it is important
to consider the point that adolescents may be distracted from their responsibilities and
their self-dedication on ICT which causes certain troubles in the future. Now that we are
an internet age, we are expected to act with the awareness that youth can develop their
skills, thereby we can protect them by informing about the uses of these tools instead of
limiting and prohibiting Internet. This requires that institutions of education and politics
have to support the youth to develop themselves in life prospects and policy with appro-
priate means so as not to neglect the self-development and other responsibilities.
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Rethinking Youth Participation
For Social Development and
Community Strengthening

Angela S. Bushati’

Abstract

Youth participation constitutes an essential process for promoting access to citizenship rights and
particularly in terms of community development. So far, there has been little study in terms of youth
participation in different matters and dimensions. Building on the notion of youth participation and
empowerment, this paper tries to argue on the importance of youth involvement in the process of
decision making regarding issues that affect their life. Young people are particularly capable of en-
gaging in decision making processes, but this ability is often denied from parents, teachers, stake-
holders or other adults because they often do not consider youth as being capable enough to be
able to make decisions or take responsibility. One of the main objectives of this paper is to show
how such conceptualizations towards youth participation can be very frustrating or detrimental to-
wards their individuality. The paper proposes a few recommendations in regards to youth participa-
tion especially focusing on community engagement. In addition, social awareness, education and
strengthening youth /adult relationships are central in the process of overcoming the imbalance of
power and promoting agency.

Keywords: Youth Participation, Empowerment, Social Awareness, Education, Agency, Adult/Youth
Relationship, Community Development
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Toplumsal Gelisme ve Toplumun
Guclendirilmesi Konusunda
Gengligin Katiimi Uzerine Yeniden
Dusunmek

Angela S. Bushati’

0z

Genclik katiimi toplumun gelismesi ve vatandaslik haklarinin kullanimi bakimindan énemli stiregle-
rdir. Bugline kadar genglik katihminin farkli konular ve boyutlari ile ilgili gok az ¢alisma yapilmistir.
Genclik katiimi ve gliclendiriimesi kavrami Uzerine deginen bu calisma gengligin hayatlarini etkileye-
cek konularda karar verme mekanizmalarina katiliminin édnemini tartismaktadir. Genclik karar verme
mekanizmalarina katilabilme yetkinligine sahiptir ve bu yetkinlik siklikla ebeveynler, 6gretmenler ve
diger yetiskinler tarafindan karar verme ve sorumluluk alma konularinda yeterince yetkin olmadiklari
gerekgesiyle reddedilmektedir. Bu ¢alismanin amaglarindan biri genglik katilimina yénelik bu kavram-
sallastirmalarin gengligin bireyselligi icin nasil hayal kirikhigi yaratici oldugunu géstermektir. Calisma
genclik katiimi konusunda bazi 6neriler sunmaktadir. Bunlara ek olarak, toplumsal biling, egitim,
genc-yetiskin iliskisinin gliglendirilmesi kavramlarinin toplumsal kiliciligin gelismesi ve giiciin denge-
lenmesi igin temel sirecler oldugu belirtiimektedir.

Anahtar Kelimeler: Genglik Katilimi, Guclendirme, Toplumsal Biling, Egitim, Kilicilik, Yetiskin/Geng
lligkisi, Toplumun Geligimi
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Rethinking Youth Participation For Social Development and Community Strengthening

Introduction

In the last decades, there has been a greater focus on the notion of “youth” and as a
result, new ways have emerged towards conceptualizing of what “youth” means and
how its role can be redefined within the structures of the society. Perceptions towards
young people and their involvement in the society has evolved throughout history. Youth
has been problematized and been identified as both “the cause and victims of various
social problems, ranging from ‘spiraling’ juvenile crime to economic crises, to ‘epidemic
of delinquency’ ” (Bessant, 2003: 88) and in addition youth has also been designated as a
“as a key solution to an array of problems and have thus figured prominently in proposals
for remedial action and reform policies” (Hendrick, 1990, cited in Bessant, 2003:88). In
the recent decades, however, youth has been the centre of a new emerging discourse on
“youth at risk” and such rhetoric focuses on identifying behavioural factors that put young
people in a determined state of risk, as well as proposing preventive interventions. Such
risk situations include drug abuse, HIV exposure, violence, poverty etc. Duhn (2006:28)
argues how the notion of ‘risk’ has become one of the truths of contemporary western
societies and “the regimes of truths that surround ‘risk’ dominate global and national
politics as well as everyday practices.” In this sense, youth has been affected by political
rationalities, but at the same time functions as a technology of government, as Foucault
would argue (see Foucault 1988, 1994a). Recent approaches towards ‘youth at risk’ have
been recognizing the positive outcomes of youth participation, as an intervention strategy
towards reducing risk factors for young people, as well as a way to empower and inte-
grate youth within the nucleus of the society. It should be nevertheless mentioned that
participation of children and young people in the process of decision-making is relatively
new.

Youth is often denominated as the time when an individual is young, as well as the time
between childhood and adulthood. Nevertheless, there is no specific definition of timing
or age when youth is supposed to start or end and its consideration or approach towards
it can vary according to different cultural and contextual perspectives across the globe.
According to the United Nations, one general definition denominates “youth” as individ-
uals between the age of 15 and 24 and this definition is mostly done for statistical pur-
poses. On another level, according to the Convention on the Rights of the Child (1989),
every individual under the age of 18 years of age is considered as a child. The UN at the
same time recognises that there exist multiple definitions within the UN bodies and that
youth remains a concept that is followed by several definitions, which are also depending
on culture, gender, etc. The place that young people and the category of youth in general
occupies in the society can be regarded as a sort of mirror of the conceptualizations,
social constructions and social policies that are being implemented towards youth. On
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the other hand, and what is often failed to acknowledge, is the fact that youth occupies
an important social role in the society in terms of exercising active citizenship and social
equity in terms of participatory rights, and therefore, active youth participation needs to
be better promoted. Having said all this, the paper will focus on the notion of participa-
tion, particularly referring to the ways how youth empowerment and youth participation
contributes to community empowerment and well-being.

Youth Development and Participation

With the emergence of the children’s rights movement as well as more specifically youth
rights movements, a much greater attention has been dedicated to the category of “ad-
olescents” and “youth”. The vision and vocabulary used towards youth have evolved on
multiple levels that encircle the developmental system. Lerner et al. (2005:20) articulate
on how “developmental systems theory stresses the inherent plasticity of human de-
velopment, that is, the potential for systematic change throughout development”. Such
potential is hammered and constructed through mutual relationships between the devel-
oping individual and his nucleus, comprising the biological, psychological, ecological and
historical level. When the interplays between the individual and environmental context
result in mutually beneficial outcomes, this occurs as a result of adaptive developmental
regulations that support such positive outcomes (Lerner et al, 2005:20). When the envi-
ronment contributes to positive development, the individual is likely to develop a better
set of assets and therefore, the society in general benefits as well. Bronfenbrenner (2005)
argues about the bioecological theory of human development, where individuals and
environments interact with each other contributing to development. The bioecological
theory presents how “human development is defined as the phenomenon of continuity
and change in the biopsychological characteristics of human beings, both as individuals
and as groups” (Bronfenbrenner, 2005: xxviii). The human characteristics get shaped and
moulded in interaction with the inputs given from the environment, it is a mutual give and
take relationship. The environment plays an important role starting early childhood and
it impacts their development till they reach youth and adulthood. Lately, there has been
evidenced that the way how young people might spend their time outside the frames of
formal schooling might affect their development and specifically speaking about their in-
terest in organised activities or youth organisations, which recently have been promoted
in different pedagogical settings. Youth engagement and participation in extracurricular
activities can result to be very beneficial on the developmental level. As Mahoney et al.
(2006:3) argues how “research on organised activities has shown positive consequences
of participation for academic, educational, social civic and physical development”. In
addition, research also shows that participation can be used as a strong tool to empower
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and engage socially marginalized youth who is also often considered also at risk. As Yee
(2008) argues, “youth organising has proven particularly effective at engaging diverse
youth, particularly youth of color” (cited in Christens & Dolan, 2011: 529). Organised ac-
tivities give often the chance to young people to express their opinions about important
matters, as well as make them active in decision making processes. As a result, young
people get to exercise power and agency and at the same time challenge other sources
of power in order to make an impact and change realities in their communities or even
larger scale. Such organisations, which focus their efforts for example on environmental,
political, economic matters etc. can be of different nature. In the 215t century there is
especially a great deal of effort needed in terms of environmental issues and the youth
is central in such topics, since they are going to be the next generation that is going to
take care of the planet. Environmental youth organisations have produced so far a great
deal of positive effort towards ameliorating the situation of the environment as well as
sensitising people from all age groups towards recycling or ecology.

Nevertheless, there seems to be also concern associated with youth that engages in
organised activities, since a lot of parents or teachers fear that this might “overwhelm”
young people and make them under feel under pressure or somehow inhibit their achiev-
ing abilities. On the other hand, a major concern refers to “over-scheduling”, which is
designated as coming from adults’ general pressure in order to achieve good results in
schools and attain long-term educational and career goals (Mahoney et al, 2002:3). On
another level, especially referring to children and your people below the age of 18 years
old, there is often the assumption that they are incapable of making their own decisions
and judging according to their best interest and well-being. This argument is often used
to prevent children or youth to take part in important issues that concern them directly
and their participation rights are often denied. This aspect is particularly serious since it
inhibits the ability of youth to be taken seriously when expressing ideas and trying to be
part of important matters.

Turning to an important point, the right to participation is one of the main elements of
taking part in decision making and be an active citizen who exercises rights. With the rise
of the notion of youth rights, a bigger importance has been given to the participation of
youth in the society. Participation constitutes an important basis regarding the creation
of a democratic and tolerant society. In addition, it contributes to the youth well-being by
taking in consideration their opinions and needs expressed in a direct way. Nevertheless,
it can be stated that in most of the cases, the ideas and opinions of youth are rarely taken
seriously in consideration. A lot of young people are barely asked regarding their daily
routine, school work etc. and about what affects them. They are generally not involved
enough or at all in the process of decision making and this starts since the early ages,

JOURNAL OF YOUTH RESEARCHES 67\



while they are children and continues till they reach the so called “phase of adulthood”.
Before reaching this time, parents or adults are mainly those who take these decisions for
them. This kind of approach can lead to neglecting the opinions of young people as well
as how they perceive their reality.

The particular conditions, in which children live, especially in the public sector, are not tak-
en into consideration, and this makes it impossible for their rights to be fulfilled” (Liebel,
2007: 59). Without children’s participation everything depends on adults decisions. Since
these decisions concern the children’s interests and needs the first who should worry
and take part in the decision making should be the children themselves. Furthermore,
through participation people achieve their freedom of expression, and it also permits
them to express their opinion openly without hesitation or concern. During the process
of participation children gain experience, knowledge and self-involvement in the social
world. Everyone should have the chance of expression and involvement with others. The
opinions of young people should be taken under consideration when it comes to decision
making for the improvement of the conditions that have to do with the environment or
their personal lives.

There is often the idea that if you allow children to participate, adults will not be able
to control them anymore. Permitting the child or adolescents to express himself/herself
does not mean that the child will be deciding on everything and respectively leading to
the loss of adult power. It is important that young people as well as children participate
in the process of decision making and the decisions are taken in cooperation between
the child and the parent. During the last few decades, a lot of schools have started to
implement children’s participation through school councils and teachers try to bring in-
formation, also in accordance with the school curriculum, regarding children’s rights and
youth rights in general. There is a general acknowledgement that participation helps in
terms of development, but nevertheless, a lot of schools, media or the society in general
lacks a deeper understanding of the right to participation. Nowadays, still many parents
and adults in general do not give enough attention and space to the needs or opinions of
young people and rather do what they think it is best for them.

The right to participation is a fundamental part of the Convention on the Rights of the
Child (CRC) (1989) and the UN in general, and stands at the core of human rights fulfill-
ment, and as such, it requires a bigger emphasis and also a bigger commitment in order
that a significant change takes place in terms of promoting youth agency and participa-
tion in decision making. Allowing children to participate is the first step to contributing
to a general culture that promotes participation of all individuals in all phases of life, and
such “participation rituals” should continue during youth as well. “It was for this rea-
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son that the Committee on the Rights of the Child identified the right to participation as
one of the guiding principles of the Convention. Participation is an underlying value that
needs to guide the way each individual right is ensured and respected...” (UNICEF, 2013).
Starting to invest on the right to participation since early ages constitutes an important
milestone towards achieving human rights fulfillment in general and proper development
on all levels.

Youth Participation for Community Empowerment

Community strengthening requires the participation of all its members, both adults and
young people. A commonly used definition of youth organisation is, “an innovative youth
development and social justice strategy that trains young people in community organis-
ing and advocacy, and assists them in employing these skills to alter power relations and
create meaningful institutional change in their communities” (Funders’ Collaborative on
Youth Organising [FCYQ], 2009 ; cited in Christens & Dolan, 2011: 529). Collaboration
between different age groups is quite beneficial seen from an educational perspective as
well as from a developmental point of view. Building community youth groups and social
organisations can contribute to positive change in many ways, especially if considering
youth development and collaboration between its members for a better environment.
Nonetheless, a lot of current policies all over the world do not seem to support enough
structures within communities in order to facilitate participation and change. “The failure
of current policy to address important quality of life issues for urban youth remains a
substantial barrier to civic participation, educational equity, and healthy adulthood” (Gin-
wright et al., 2006). A major concern resides in the fact that a lot of young people do not
find a lot of possibilities to express themselves in different social settings, such as the
school environment which should be the first institution to promote and support youth
participation.

The lack of access to express their opinions starts in the nucleus of the family and con-
tinues in the school environment. Skivenes & Strandbu (2006: 1-3) argue that for example
children’s capacities to make decisions are somehow not fully developed or encouraged
from their environment. As a result, they depend on parents and also on the state which
takes the decisions for them and decides what is best for them. The authors emphasise
that it is important to consider the child as an active agent, as being and not becoming.
Children are often viewed with a futuristic perceptivity. It is often the case that children
are not considered mature enough like adults to express opinions or take decisions. Their
voices are heard only once they are thought to have reached the state of adulthood. The
same principles apply also to adolescents or young people in general, since they are still
viewed as being still not yet ready for many important decisions. On the other hand, age
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can be very relative when it comes to notions of maturity and responsibility. There are a
lot of individuals that achieve maturity before the prescribed age, as there are also adults
who do not fulfill the requirements of adulthood. There are often blurred lines between
youth and adulthood which often cause frustration among youngsters, since their opin-
ions are taken less under consideration than those of adults. The relation between young
people and adults is framed with age segregation which “is extensive enough to de-
prive youth and adults to effective contact with another, yet not complete enough so that
the young are required to establish institutions and activities to serve their own needs”
(Coleman, 1974: 6). Children as well face the same age-segregation as youth. Lansdown
(2001: V) argues that children have not been considered seriously and their voices have
not been heard enough when thinking how society is organised or in the inter-personal
relationships. What can be in general evidenced, especially in school environments, is
this lack of consideration towards participation which is superficially understood.

The importance of youth participation for the development of communities and cities in
general is much underestimated or ignored. Young people have the capacity to change
their realities and exercise agency within their habitats and surroundings. Youth is en-
capsulated by a certain “elan” which often adults lack of and it is precisely this feature,
making youth capable of changing things. They can be very zealous, enthusiastic and full
of motivation to accomplish something that could be improving the society. Participat-
ing in substantial community matters and taking part in the process of problem solving
helps young people develop better strategies and develop their critical thinking abilities.
Incorporating participatory structures inside the educational environments is necessary,
but these structures need to be present also outside the school walls, where young peo-
ple can get to interact and get experienced in real life settings. Such settings can be
community centers, sports centers, cinemas, libraries as well as other environments that
encourage cooperation among youth. In addition, youth participation also contributes to
well-being and as also argued by Park (2004: 26), the importance of positive well-being
for mental health has long been recognised and it is related to healthy youth develop-
ment. Strengthening youth participation means empowering the community where they
live. The school needs to act as a sort of “agent” for the young people in favor of their
interests and connecting them with other structures of the community.

Furthermore, the time accorded in schools for studying and learning needs to be bal-
anced also with time that young people have the possibility to dedicate ideas and efforts
to make their realities better for themselves, as well as for other members of their com-
munities. There can be evidenced that with the emergence of youth organisations, as well
as the empowerment of youth voices, an important shift occurs especially in the direction
of young people constructing their own identities and experiences.
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There exist certain rights of passage and transition from youth to adulthood, which in-
clude the progression from partial dependence from adults to being independent and
capable of self-reliance. Nevertheless, nowadays the road to independence has become
a little more complicated than previous generations and often young people do not easily
find jobs that can sustain them fully and as a result they tend to also focus more on qual-
ifications and getting a good education which will help them get access to opportunities.
On the other hand, for many this is translated as a delayed access to adulthood. As Irwin
argues, positioning the notion of youth between dichotomies becomes a “post hoc af-
fair”. The author continues by arguing that “the difficulties of locating youth and transition
in relation to general social arrangements have not been tackled head on” (Irwin, 2013:
3). The clash with adulthood often makes young people seem like they do not possess
the capabilities that adults have already acquired. A lot of young people face difficulties
especially in decision making since it is seen as a task which only adults should perform.
This not only undermines young people but it also hinders the process of acquiring pas-
sage to adulthood and it inhibits their agency.

Youth should be the epitome of social change, but quite on the opposite, young people
are often being portrayed as problematic or as sources of trouble. Adolescence is not
even clear for many adults and it is often denominated as an “elusive period” in a life of an
individual. The media, as well as schools, plays an important role in such portrayals and
also inflicts a certain way of thinking or mindset. Although youth can be “ostracized” from
adulthood, it does not mean that young people cannot perform important and serious
tasks which require adult characteristics and maturity. Changing realities often means
changing mindsets. Changing stereotypes towards youth and strengthening social struc-
tures that promote youth empowerment also means creating an environment for future
generations not just as a future investment, but it means also treating youth as present
beings instead of just seeing them as adult-becomings. Policy makers as well as stake-
holders have an important role to play when it comes to creating the right environment
and circumstances for young people to exercise agency and improve realities. Youth
involvement in the cultural, economic, social etc. spheres is crucial for accessing new
knowledge and personal development. But the conditions for participation are not always
easy to be attained since everything depends on the context.

In addition, in order to promote participation and youth development, there needs to be
initiatives which do not just promote a superficial form of participation, but instead a kind
of participation which results as truly beneficial in terms of encouraging participants to
change things around them and make them feel motivated for intergenerational and cul-
tural exchange. Christens & Dolan (2011: 528) notes that “community organising groups
that have built coalitions for local change over the past few decades are now involving
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young people as leaders in efforts to improve quality of life”. Moreover, the authors elabo-
rate how their study shows how community organising groups are effective and how they
produce impacts on multiple levels: youth and community development make an impact
on the social aspect by producing change and it is all interwoven in a unified way (Chris-
tens & Dolan, 2011: 528-530). Engaging youth in civil society matters not only should
be a priority in terms of youth policies but it should start first of all within the embryo of
the family where adults and young people exchange their opinions. On another level,
schools catalyse social change as well as institutions and therefore a major mentality shift
towards youth participation is necessary in order to fulfill the needs of the 21t century
which involves building creative new solutions for communities all together, especially by
including young people in decision making.

Discussion

The right to participation constitutes the basis for healthy democratic societies, where ev-
eryone is able to contribute with ideas and collectively build better solutions for our envi-
ronments. It is important to understand that children are not born with participation skills,
but they will learn it through a gradual and systemic system which evolves through the
process of socializing. Shier (2009: 35) notes that the individual acquires the capacity to
participate in early years and particularly referring to contexts such as family and school.
The author writes that “as adults, we must facilitate conditions so that these capacities
and competences are developed: self-expression, opinion, communication, access to
information and knowledge, decision-making. Thus participation is an educational pro-
cess.” Therefore, promoting awareness and information towards children’s rights as well
as youth rights is a key factor that helps in the implementation process of children’s rights
but also of human rights in general.

In addition, it is important to understand that the hearing of children and youth voices is
beneficial for their wellbeing and has positive consequences for later years. The voices of
young people should be heard, and this has to happen in a dynamic process of dialogue
and exchange between both the actors. Hearing young people’s voices and respecting
what they have to say contribute to the increasing of their agency, as well as encourage
them to be active citizens. In this process, young people socialise and learn the essentials
of decision making, which are such an essential component for a well-functioning society.
Moreover, “the well-being of youth who do not participate in organised activities is reliably
less positive compared to youth who do participate” (Mahoney et al. 2002:3).

Although often treated with superficiality and as an underestimated subject, the right to
participation is one of the most important rights that guide all other human rights. Without
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the participation of youth in the process of decision making, there would be a lack of un-
derstanding towards young people’s inner world and their experiences or subjectivities.
There are a variety of ways how youth can participate in the community and contribute to
its development. One example would be to use the “Photovoice” strategy through which
young people take photographs and engage in community issues through critical dia-
logue and discussions through photographs (Wang, 2006:147). This method is particular-
ly beneficial in terms of promoting community well-being as well as youth participation.
In addition, young people can learn to identify new issues which are often not visible and
help find solutions in collaboration with adults of the community or stakeholders in order
to make a difference in their environment. Involving young people by including them in
local and community initiatives contributes to their empowerment and in addition it “can
create feelings of solidarity and respect for the environment, for public institutions, and
for the public authorities that run and serve them” (Driskell, 2002:14). “Creating Better
Cities with Children and Youth” from David Driskell (2002) provides substantial research
on the importance of involving young people in decision making and it can be used as
a tool for participatory projects through the help of children and youth for community
development.

There are also other forms of youth organisations which serve different scopes, such
as involving youth in environmental projects for example, that promote awareness and
allow young people to discuss and find solutions with stakeholders and execute real life
projects. Other initiatives could help young people of disadvantaged neighborhoods or
communities to build sustainable solutions in terms of infrastructure, helping people in
need or other forms of community services which face problems. Participating and hav-
ing goals for a common cause has a positive affect and might also bring life satisfaction
for young people and as shown by research this could “mitigate the negative effects of
stressful life events and work against the development of psychological and behavioral
problems among youth. Supportive parenting, engagement in challenging activities, pos-
itive life events, and high-quality interactions with significant others contribute to the de-
velopment of life satisfaction”. (Park, 2004:25). Moreover, getting involved in community
issues not only boost self-esteem or satisfaction but also contributes to empowerment.
Following Paulo Freire’s philosophy, education and “the participation of people in group
actions and dialogue efforts directed at community targets enhances control and beliefs
in ability to change people’s own lives” (Wallerstein & Bernstein, 1988: 379).

It could be concluded that there is a need for a better understanding of the practices
in schools regarding youth rights and what happens regarding participation in general.
Of particular interest would be also interviewing in the future teachers or parents views
regarding their thinking towards youth’s ability to participate or contribute meaningfully in
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decision making and how they help youth in order to promote youth participation and
agency. Moreover, it would be interesting to question youth opinions and experiences
and especially from youth who do not come from privileged circumstances or youth
belonging to specific communities such as Roma Youth. Social factors such as gender,
ethnicity, class etc. play an important role also in different degrees that youth might
exercise their rights or have knowledge more specifically about participation. In some
regions, where income is very small and patriarchal forms of family are still existent,
possibilities for youth to participate still remain very limited. On the other hand, it should
be mentioned that although the notion of participation seems quite ubiquitous and it
appears on all levels of concern from most policy makers and stake holders, it should
not be forgotten that the way it is implemented and put to life on the ground, is really
what makes the difference. Therefore, youth participation should not just be considered
but also practiced through youth directly, by giving them access to resources and be
granted a “carte blanche”, as well as power to act.

Conclusion

The UN does indeed take under consideration youth participation, but nevertheless
better attention should be provided by state parties and stakeholders towards the en-
forcement and the promotion of young people’s right to participation. As all other youth
rights, the right to participation is crucial and should not be ignored, since this right is
deeply related and works along with all other rights. If the right to participation is not
taken under consideration, the voice of youth will not be heard and the opportunity to
understand their needs and their best interest will not be put to life. In addition, it should
be well considered that adults needs to learn how to leave space and cooperate more
closely with young people in order to allow them to change their realities and make an
impact in their environments. Youth organisations are a good form of youth participation
since they allow young spirits to discover new solutions in a creative and collaborative
way and achieve new skills and knowledge by exercising practical participation in deci-
sion making processes.

In conclusion, what should be considered the most, is the lack of knowledge and infor-
mation given to youth in general regarding their rights and how they can bring change
into their realities. This needs to be improved, probably by better training of both parents
and teachers, but also a greater awareness of the right to participation in the society in
general.
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Bu calismanin amaci, Avrupa Birligi’ne lyelik stirecinde Erasmus+ Universite Beyannamesi’ne sahip
Kirikkale Universitesi’nde Avrupa Birligi Egitim ve Genglik Programlari, Erasmus+ KA103 Yiiksek&g-
retimde Bireylerin Ogrenme Hareketliligi, Ogrenim ve Staj Hareketliligi programi kapsaminda yurt
disinda 6grenim goren veya staj yapan 6grencilerin kiltirel etkilesim hakkindaki dustincelerini tespit
etmektir.

Arastirmanin evreni Kirikkale Universitesi’nde 6grenim géren ve 2015-2016 akademik yilinda Eras-
mus+ Ogrenim veya Staj Programindan faydalanan 68 &grenciden olusmaktadir. Arastirma evreni
ulasilabilir nitelikte oldugundan tam 6rnekleme ydntemi ile evrendeki 68 6grenciye ulasilmis ancak
42 geri donut alinmigtir. Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen
anket formu kullaniimistir. Veri toplama araci elektronik ortamda 6grencilere e-posta ile iletilmistir ve
online olarak anketin doldurulmasi saglanmistir. Arastirmaci tarafindan hazirlanan élgme araci Likert
tipi 5’li 6lgek seklindedir.

Arastirma sonugclarina gére; 6grencilerin blyuk bir bolimi, Erasmus+ Programinin kendilerine kul-
turel etkilesim konusunda énemli katkilar sagladigini diistinmektedirler. Ayrica 6grencilerin kiresel
iletisim ydntemleri hakkinda bilgi sahibi oldugu ve bu yetkinlikleri ilerleyen egitim dénemlerinde etkin
olarak kullanilabilecekleri dustnuimektedir.

Anahtar Kelimeler: Kirikkale Universitesi, Avrupa Birligi, Egitim ve Genglik Programlari, Erasmus-+,
Kulturel Etkilesim.
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Abstract

The purpose of this study is to examine Kirikkale University, has the Erasmus+ University Charter in
the European Union membership process with Erasmus+ KA103 Learning Mobility for Individuals in
Higher Education, students’ thoughts who have participated in student or placement mobility pro-
gram in terms of cultural interaction.

The population of the study consists of 68 students benefiting from the Erasmus+ student or place-
ment program in 2015-2016 academic year at Kirikkale University. As the targeted population of
the student is accessible, it is aimed to reach 68 students in the field with full sampling method
and 42 feedbacks are obtained. A questionnaire is used as a data collection tool developed by the
researcher. Data collection tool is delivered via e-mail to students in electronic form to be filled out
the survey online. The measuring instrument is prepared by the researcher and it’s designed as Likert
type 5 scale.

According to the results of the research, it can be said that most of the students believe Erasmus+
Program contributes to the cultural interaction significantly. It can be said that the students who have
participated in these Programs, have knowledge about global communication methods, and these
competencies are believed to be active in communication skills in their future educational period.

Keywords: Kirikkale University, European Union, Education and Youth Programs, Erasmus+, Cul-
tural Interaction

Arastirmanin Konusu

Uluslararasilagsma 21. ylzyilin dnemli konularindan biri olarak ele alinabilir. Uluslararasilas-
ma kavraminin gindeme gelmesi ile birlikte degisim ve gelisim kavramlarindan s6z edebil-
mek mumkindur. Avrupa Birligi'ne Uye devletler bu dénlsim surecinde yeni programlar
olusturarak, degisim ve gelisim hareketliliklerini bir plan ¢ercevesinde yapmak istemistir.
Bu gelisim ve degisim hareketliliklerini yiksekdgretim kurumlarinda da gérilebilmekte-
dir. Avrupa Birligi’'ne Uye devletler ortak bir ylksekdgretim alani olusturma galismalarina
1980’li yillarda baglamistir. Ttrkiye Cumhuriyeti’nin kurulusundan bu gline yiziinl batiya
dénmus olmasindan dolayi Avrupa Birligi Uiye devletlerde yliksekdgretim kurumlarinda yer
alan degisim ve gelisim hareketlerine uzak durmamistir.

Turkiye Cumhuriyeti 2001 yilinda ylksekdgretimde bir standartlasmaya gitmek Uzere,
1999 yilinda AB Uye devletler arasinda imzalanan Bologna Sireci’ne 2001 yilinda katil-
mustir. Turkiye Cumhuriyeti’nin Bologna Bildirgesi’ni imzaladiktan G¢ yil sonra, AB Uye
devletlerin ylksekdgretim kurumlari arasinda degisimi ve igbirligini mimkin kilan Eras-
mus Programi’ni uygulama karari almistir. Erasmus programi 2004-2005 akademik yilinda
pilot calismalarin yapilmasi ile birlikte 2005-2006 akademik yilinda program Tirkiye Cum-
huriyeti’nde yurirlige girmistir (YOK 2010, 66 Soruda Bologna Siireci).

Kirikkale Universitesi Erasmus programinin yiriitilebilmesi icin Avrupa Erasmus Beyan-
namesi’ni 2004 yilinda alarak programa dahil olmustur (Kirikkale Universitesi, Dis iligkiler
ve AB Koordinasyon Birimi, 2016). Avrupa Birligi blinyesinde yUrtilen diger Hayat Boyu

/él—tn Sitki Yildiz ® Erdem Yontem
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Ogrenme Programlari Erasmus Programinin adinda toplanarak programin ismi Avrupa
Komisyonu tarafindan Erasmus+ seklinde glincellenmistir (UlusalAjans, 2016). Kirikkale
Universitesi Erasmus Beyannamesi’ni 2014 yilinda giincelleyerek 2014-2021yillari arasin-
da Erasmus programin yriitliciligi yapmak icin hak kazanmistir. (Kirikkale Universitesi,
Dis lliskiler ve AB Koordinasyon Birimi, 2016).

Bu calismada Kirikkale Universitesi’nde 2015-2016 Akademik Yilinda Avrupa Birligi Egi-
tim ve Genglik Programlarindan Yararlanan Ogrencilerin Killtiirel Etkilesim Baglamindaki
Dustincelerinin neler olduguna dair bir arastirma yapilmistir.

Arastirmanin Amaci ve Onemi

Bu arastirmanin amaci, Avrupa Birligi’ne Uyelik siirecinde Erasmus+ Universite Beyan-
namesi’'ne sahip Kirikkale Universitesi’nde Avrupa Birligi Egitim ve Genglik Programlari,
Erasmus+ KA103 Yiksekdgretimde Bireylerin Ogrenme Hareketliligi, Ogrenim ve Staj Ha-
reketliligi programi kapsaminda yurt disinda 6grenim géren veya staj yapan dgrencilerin
kulturel etkilesim hakkindaki distinceleri Gzerinde genel bir degerlendirme yapmakiir.

Avrupa Birligi'ne Uye devletler ylksekdgretimde bir standartlasma getirmek tzere, 1999
yilinda italya’nin Bologna sehrinde bir bildirgeyi imzalayarak aralarinda bir anlasmaya var-
mistir. Bu gergevede bir ylksekégretim alani olusturularak, yiksekégretim kurumlari ara-
sindaki rekabet gliciiniin artiriimasi amaclanmistir.

Yiksekdgretim kurumlarinda degisimi ve hareketliligi saglayan ve 1987 yilindan beri yi-
rurliikte olan programin amaci Avrupa’da yuksekogretimin kalitesini artirmak ve Avrupa
boyutunu glclendirmektir. Avrupa Birligi'ne Uye ve aday devletlerin bu birlestirici etkin-
likler cercevesinde bulusmasi ve ortak bir alanda belli standartlara gére hareket etmesi
kultlrler arasi ¢atismalarin ginimuzde yerini kltlrel etkilesime birakmasini mimkun kil-
digi sdylenebilir. Bu cercevede kiltirel etkilesim agisindan 2015-2016 akademik yilinda
Erasmus+ KA103 Yiiksekdgretimde Bireylerin Ogrenme Hareketliligi, Erasmus+ Ogrenme
Hareketliligi (Ogrenim-Staj) programina katilmis Kirikkale Universitesi 6grencilerinin konu
hakkindaki distncelerinin sosyolojik bir incelenmeye tabi tutulmasi alana ve 6zellikle de
Kirikkale érnekleminde daha énceden herhangi bir gcalisma olmadidi igin énemli bir katki
saglayacagi disiuntlmektedir.

Uluslararasilasma ve Bologna Siireci

Uluslararasilasma 21. ylzyilin en énemli konularindan biri olarak ele alinabilir. Bu durum
birgcok kurum ve kurulusun igleyisinde degisikliklere sebebiyet vermistir. Uzmanlar ulus-
larasilasmanin nedenlerini ve sonugclarini ele almanin ancak karmasik iliskiler aginin de-
tayli incelenmesi ile mimkin olacagini belirtmektedir (Altbach & Knight, 2007: 290-305).
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Ulkeler arasi karmasik iliski aglarinin betimleyebilmek igin teoriler ortaya koymuslardir.
Dinyanin birgok Ulkesindeki yiiksekdgretim kurumunda bu siirecin yansimalar gérilebil-
mektedir (Van der Wende, 2007: 274-289)

Bilgi herkese ait olan bir olgudur ve bu durum sinirlar altinda hapsedilemez. Uluslararasi-
lasma dogrudan veya dolayi olarak her ne kadar birgok kurum ve kurulusa etkisi olsa da
ylksekdgretim kurumuna olan etkinin cok ylksek seviyede oldugunu sdylenebilir. Ancak
uluslarasilasma konusunun bu kadar yakindan hisseden yiiksekdgretim kurumlarinin is-
leyisi ile ilgili Snemli kararlar ise ise ulusal karar mekanizmalarinca ele alinmakta ve yuru-
tllmektedir. Bu durum butce, ydnetim, mifredat gibi konularda karsimiza ¢ikabilmektedir
(Kerr, 1990: 5-22)

YUksekdgretim kurumlarinda degisen paradigmalar ile birlikte uluslarasilasmanin kurum-
sallasmasi konusunda énemli calismalara baslanmistir ve Erasmus Programi ismi ile ye-
nilikgi ve rekabetci bir yapi olusturulmustur. Erasmus programinin uygulanabilmesi igin
Miifredat Gelistirme ¢alismalari yapilmasi saglanmistir.

Uluslarasilasma kavrami ile birlikte daha énceden sadece bireylerin ylksekdgretim ku-
rumlan arasindaki hareketliligin koordinasyonun saglanmasi icin bir

Yiksekdgretim kurumlarinda 1980-1986 yillar arasinda bireylerin hareketliligi ile ulusla-
rarasilasma calismalar yapiimakta idi. Ancak bireylerin hareketliliginin koordinasyonu igin
kurumsal bir kimlik bulunmamaktaydi. ilerleyen yillarda bu durumun daha profesyonel ve
etkili halde yUrUtulebilmesi icin her bir yliksekoégretim kurumunda bir ofis veya baskanlik
ile calismalarin yuratilmesi icin calismalar baslatiimistir. Boylelikle uluslararasi hareketlilik
ve dolasim akademik bir cercevede gerceklesmesi saglanmistir (Wachter, 2003:5-11).

ikinci diinya savasindan sonra ve 6zellikle de 1960’ll yillardan sonra birgok Avrupa Devleti
yuksekdgretimde uluslarasilasma konusunda yenilikler yapma egiliminde oldugu sdyle-
nebilir. Bunun igin ylksekdgretim kurumlarinda hareketliligin saglanmasi icin kisa ¢calisma
programlari olusturulmustur. Avrupa Devletleri 1987 yilinda Erasmus Programini olustu-
rarak yluksekogretim kurumundaki 6grencilerin AB Uye devletler arasinda egitim 6gretim
faaliyetleri i¢in kisa zamanl degisimlere katiimasini mimkun kilmistir. 1987 yilinda etkin
olarak 6grencilerin ylksekdgretim kurumlar arasinda degisimi mimkin kilan Erasmus
Programi 1990’ll yillardan itibaren bir sorunla karsilastig sdylenebilir. ingilizcenin egitim ve
ogretim faaliyetlerinde etkin olarak kullaniimadigi AB Uye devletlerinde Erasmus Progra-
mina olan ilginin azaldigi gériimustir. Bunu sorunu asabilmek igin yiksekdgretim kurum-
larinda giincellenmis egitim-6gretim mufredatlan ile yeni lisans ve ylksek lisans dereceleri
olusturulmustur. Boylelikle 6grencilerin Erasmus Programina olan bakis agilarinin dizeltil-
mesi amaclanmistir (Witte, 2006:19).
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Bologna Bildirgesi (EHEA, 2016)'da ifade edildigi tizere, italya’nin Bologna sehrinde, 29
AB liye devletin bir araya gelerek olusturdugu bir komisyon tarafindan imzalanmistir. Bo-
logna Bildirgesi’nde giindeme gelen amaclardan en énemlisi 2010 yilina kadar Avrupa
Yiksekdgretim Alani’ni olusturmaktir. Bologna Bildirgesi’nde mutabik olunan kararlarin
uygulanmasi, giincellenmesi ve eksikliklerin giderilmesini amaglayan bircok toplanti ya-
pilmis ve cesitli bildirgeler imzalanmistir. Bologna Bildirgesi’nin devami niteliginde olan
toplantilara sirasi ile bakildiginda;

- Prag Bildirgesi (Cek Cumhuriyeti, 2001)

- Berlin Bildirgesi (Almanya, 2003)

- Bergen Bildirgesi (Norveg, 2005)

- Londra Bildirgesi (ingiltere, 2007)

- Leuven Bildirgesi (Belgika, 2009)

- Viyana ve Budapeste Toplantilar (Avusturya & Macaristan, 2010) yilinda yapilmistir.

Avrupa YUlksekdgretim Alani’ni olusturma calismalar 1999 yilinda baslamis olmasina rag-
men 2016 yili itibariyle Tirkiye Cumhuriyeti’'nin de i¢cinde bulundugu 47 Ulke tarafindan
kabul edilmistir (EHEA, 2016).

Bologna Bildirgesi’nin imzalanmasi ile birlikte ylksekdgretim kurumlar arasinda benzer
derecelerde programlarin hazirlanmasinin éni agiimistir. Béylelikle halihazirda bir kag AB
Uye Ulkesi arasinda devam eden ylksekdgretim kurumlari arasindaki degisim hareketliligi
Erasmus Programi semsiyesi alintinda bir ¢ok Ulke ve program dahilinde uygulanabile-
cek sekilde guglenmistir. Avrupa Devletleri yiiksekdgretim kurumlar arasindaki ders ve
mufredat farkliliklarin daha az hale getiriimesi ve bir standardizasyon isleminden gegmesi
Erasmus Degisim Programi’na olan ilginin artmasini saglamis dolayisi ile programdan fay-
dalanan 6grenci sayisinda biylk oranda bir artis oldugu sdylenebilir (Teichler, 2012: 32).

Uluslararasilasma ve Erasmus+ Programi

Uluslararasilasma kavrami ulus devletler igin ilk olarak sosyal ve pedogojik konularda ken-
disini gostermistir. Soguk savas doneminden sonra Ulkeler arasi giindeme gelen ¢ok ulus-
lu sirketler ile serbest piyasada uluslararasilasmanin etkisi hissedilmistir. Uluslararasi faa-
liyetlerin artmasi ve ¢ok uluslu sirketlerin etkisinin daha fazla hissedilmesi ile birlikte, ulus
devletlerin hakimiyet alanindaki bir nevi etki kaybina sebebiyet vermistir. Bu durumun ulus
devletlerdeki i¢ politikalardan, uluslararasi medya kuruluslarina, iletisim materyallerinden
kultur bilesenlerine hatta egitim ve 6gretim faaliyetlerine kadar yansimalari gorilebilir. Bu
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gelismelerin ulus devletlerini Snemli oranda etkiledigi sdylenebilir ve entelektlellerce de-
gisim ve gelisim faaliyetlerinin ele alinmasini zorunlu kilmistir (Habermas, 2002: 26; 28).

Avrupa Komisyonu da Avrupa Yiksekdgretim Alani olusturulmasi ¢alismalarinda Bolog-
na Bildirgesi’'ni imzalayan devletlerle ayni gériistedir. ilk adimlarinin 1987 yilinda atiima-
ya baslandigi Erasmus Programinin 2015 yili verilerine gére toplam 3 milyon égrencinin
programdan faydalandigi belirtiimektedir. Yaklasik 30 yilik sire icerisinde ortalama olarak
her yil 150 bin civarinda bir &grencinin programa dahil oldugu séylenebilir. istatistiki veriler
dogrultusunda Erasmus Degisim Programi’'nin Avrupa’daki en buyik degisim programi
oldugu ifade edilmektedir. Avrupa 2020 hedefleri dogrultusunda biyiimeye devam ede-
cegi de 6ngorilmektedir (European Comission, 2014-2015).

Kiiltiirel Etkilesim Baglaminda Erasmus+ Programi

Kilturlerarasi etkilesimin bir taniminin yapilmasi her ne kadar zor olsa da “bireyin kendi
bilgi, beceri ve yetkinligi ile bir bagka kiltirel ortamda kendini ifade edebilme ve tutarli
davranabilme yetkinligi” olarak ifade edilebilir (Deardorff, 2006: 247).

Ogrencilerin farkh kulturel, dil bilgisel ve cografik 6zge¢cmislere sahip olmasi uluslararasi
ortamlarda s6zll veya s6zslz iletisimde bazi farkliliklara veya anlasmazliklara sebebiyet
verebilmektedir. Iste béylesi durumlarda kuiltiirler arasi farkindalik ve kiiltiirel etkilesim
olusturmada mufredatin kiltUrel etkilesim konusuna yer verecek sekilde hazirlanmasi ge-
rekmektedir (Holmes & O’Neill, 2012:707-718). Kimlik sadece yasanilan gevre, etnisite,
konusulan dildeki benzerliklere dayandirimamalidir. Kimlik ancak ayni kiltlrin bir pargasi
olmayan insanlarin igcinde bulundugu yas, sosyal ¢evre, cinsiyet, konustugu dil, yasadigi
cografya, tarih, ge¢mis hatiralar, din ve aile gibi farkliliklarin benimsendigi ve bu 6zellikleri
de icine alan genis bir perspektifle anlasilabilir.

Uluslararasi ortamlarda kdltirel etkilesiminin saglanmasi igin kiltirlerarasi isbirligi sag-
lanmasi gereklidir ve bireylerin el ele vererek yeni durumlara ve farkliliklara agik olmasi ile
mimkiin olabilir (Beaven & Borghetti, 2014). Ogrencilere killtiirleraras etkilesim ve dnemi-
ni ifade edebilmenin en kolay ve basarili yolu onlari uluslararasi bir ortamda bulunmalarini
saglamaktir.

Ogrencilerin farkli kiiltiirlerden olusan bir grup iginde kendilerini yeterli bir seviyede ifade
etmeleri icin kilttrel temelli farkl durum ve kosullara nasil geri bildirimler verileceginin 63-
retilmesi gereklidir. Bu saglamanin en etkili yollarindan biri ise 6grencilere yurt disi egitim
olanaklarinin sunulmasi gereklidir (Emert & Pearson, 2007:76-75).

Bologna Bildirgesi’nde yer alan ve Avrupa 2020 hedeflerindeki Avrupa Yiksekdgretim
Alani’nin olusturulmasi ¢galismalarinda égrencilerin AB Uye ve katiimci Ulkelerde hareketli-
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ligin artinlmasinin saglamasi amaclanmaktadir. Bu amagcla desteklenen Erasmus Degisim
Programi kapsaminda &égrencilerin farkl kiltirler arasinda bulunarak kultirel etkilesimin
saglanmasinda etkili oldugunu sdylemek mumkindur. Yiksekdgretim kurumlarinda gok
kulturlGlik ve kilturel etkilesim anlaminda dgrencileri etnosentrik disiinceden uzak tut-
mak gerekmektedir (Hammer ve ark., 2003: 421-443).

Entosentrik dislince temelinde, 6grenci kendi kiltirinu diger kultirlerden daha deger-
li ve etkili olarak goérebilmektedir. Ancak etnosentrik diisiinmenin olmadigi kilttrel arasi
etkilesimin oldugu toplumlarda &grenciler kendi kulturtini ve diger égrenciler ise kendi
kulturlerini bir harmoni igcerisinde yasayabilmektedir (Hammer ve ark, 2003: 421-443). Al-
tan’a gére, “Durkheim’in ydnteminin merkezinde kolektif sosyallesme veya kdltirel akta-
rim bulunmaktadir. Birey yasadigi topluma ait degerleri, beklentileri, nasil hissettigimizi,
herhangi bir konuda nasil hareket ettigimizi, digerlerinin talimatlari, agiklamalari ve goster-
dikleri rol modelligi sayesinde ya da grup tesviki sayesinde 6grenir”. (Coser &Roserberg,
1964’den akt. Altan, 2011: 60).

Etnosentrik distinmenin yikiimasi ve diger kiltlrlerle harmoni iginde yasayabilmenin
yolu ise, dnce farkliliklar kabul edilmeli, adaptasyon sireci yasanmali ve son olarak ise
etkilesim baslatiimalidir. Boylelikle kiltlrlerarasi farklliklarin ortaya gikarlmasi ancak bu
durumun bir ayrismaya sebep vermeden, birlestirici olarak ele alinmasi ile 6grencilerin
kulturlerarasi iligkilerde daha basarili olabilecekleri sdylenebilir.

Arastirma Modeli

Bu arastirma, genel (betimsel) tarama modelinde bir galismadir. Genel tarama modeli gcok
sayida elemandan olusan bir evrende, evren hakkinda genel bir yargiya ulasmak amaci
ile evrenin tUmU ya da ondan alinacak bir grup, érnek ya da érneklem Uzerinde yapilan
tarama dlzenlemeleri olarak tanimlanmaktadir (Karasar, 2009: 77).

Evren ve Orneklem

Aragtirmanin evreni Kirikkale Universitesi’nde égrenim géren ve 2015-2016 akademik yi-
linda Erasmus+ Ogrenim veya Staj Programindan 68 faydalanan é3renciden olusmaktadir.

Arastirma evreni ulasilabilir nitelikte oldugundan tam 6rnekleme yéntemi ile evrendeki 68
dgrenciye ulagiimasi hedeflenmistir. Ogrencilerin Kirikkale ili disinda ikamet etmeleri, bazi
6grencilerin ise okuldan mezun olmasi sebebi ile veri toplama araci online olarak olustu-
rulmustur ve 6grencilere belli araliklarla e-posta gonderilmistir. Bazi 6grencilerin e-posta-
larini her zaman kontrol etmedigi ve ddevleri oldugu distincesi ile 6grencilerle telefonla
iletisime gecilmistir. Bu sayede 6grencilerin geri bildirimde bulunmalari saglanmaya ca-
hsiimistir. Her ne kadar 68 6grenciden 68’ine ulasiimak hedeflenmis olsa da tUm goris-
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meler ve belli araliklarla e-posta génderimine ragmen 42 6grencinin anketi doldurmustur.
Veriler Google Dokumanlar aracigi ile Kasim-Aralik 2016 tarihleri arasinda toplanmistir.

Varsayimlar

* Arastirmaya katilan 6grencilerin ankette yer alan maddelere igtenlikle ve gergek du-
rumlarini yansitacak sekilde yanit verdikleri varsayilmigtir.

e Erasmus+ Ogrenim ve Staj Programinin égrencilere farkli bilgi, beceri ve farkli kiiltlrleri
6grenme ve tanima firsatlan verdigi varsayllmistir.

e Veri toplama aracinin Erasmus+ Ogrenim ve Staj Programi hakkinda &grencilerin sos-
yal ve kulturel etkilesimleri ile ilgili bilgileri icerdigi varsayilmistir.

Kapsam ve Sinirhiliklar

* Arastirma 2015-2016 akademik yilinda Kirikkale Universitesi’nde érgiin égretimde ka-
yith ve Erasmus+ Ogrenci ve Staj Hareketliligi programina katilan égrenciler ile sinirlidir.

* Arastirmada 6érneklem alinacak gurup Erasmus+ Ogrenci ve Staj Hareketliligi programi-
nin faydalanmasi i¢in 6n kosul olan ikili anlasmaya sahip akademik birimler ile sinirhdir.

* Arastirmada elde edilen veriler 6rneklemden gelen ddndtler ile sinirhdir.

Veri Toplama Araci

Arastirmada kullanilan veri toplama araci olarak arastirmaci tarafindan gelistirilen anket
kullanilmistir. Veri toplama araci anket ile Erasmus+ Ogrenme ve Staj Programi Kiiltiirel
Etkilesim Degerlendirme anketi elektronik ortamda uygulanmistir. Arastirmaci tarafindan
hazirlanan élgme araci likert tipi 5’li 6lgek seklinde diyazn edilmistir. Ogrencilerin cevap-
landirmasi istenecek sorular; kisisel bilgiler, Erasmus+ Ogrenim ve Staj Programi Kiiltirel
Etkilesim tutum anketi olmak tzere toplamda 2 bélimden olugsmaktadir.

Verilerin Analizi

Arastirmaci tarafindan gelistirilen anket, besli likert tipi seklinde diyazn edilmistir'. Aras-
tirmaci ankette yer alan sorulari online anket Uzerinden katimcilara e-posta yolu ile iletil-
migtir. Verilerin analizinde SPSS 22 programi kullanilmigtir.

" Olusturulan 6lgme aracinda 1 ve 5 arasindaki degerler icin; 5 - Kesinlikle katiliyorum, 4 - Katiliyorum, 3 - Kismen katiliyo-
rum, 2 - Katilmiyorum, 1 - Kesinlikle katilmiyorum seklinde ifade edilmektedir.
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Bulgular

Arastirmanin glvenilirligi Cronbach Alpha degeri 0,83 olarak tespit edilmigtir. Cinsiyet
degiskeni ile 6grencilerin gesitli konulardaki tutumlar iceren 15 maddeye iligkin yapilan t
testi sonuclarina gore “Erasmus+ Programi 6grenciler arasi grup galismasinin artmasini
saglar” (P=0,004) ve “Erasmus+ Programi elestirel disinme becerilerine katki saglar”
(P=0,016) yargilan ile katihmcilarin cinsiyetleri arasinda anlamli farklliklar bulunmustur.
Diger 13 yargi iceren madde ile katilimcilarin cinsiyetleri arasinda anlamli farkliliklar tespit
edilememisgtir.

Cinsiyet ve gidilen tlkede yasanan uyum problemlerindeki capraz iliskiye bakildiginda
erkeklerin %36’s1, kadinlarin ise %25’i herhangi bir uyum problemi yasamadigini ifade
etmistir. Katiimcilarin yas dagiimi 20-29 arasinda olup, yas ortalamasi 22,52’dir. Yaglar
arasindaki standart sapma ise 1,84’tlr. Katilimcilarin gittikleri Ulkede yasadiklari uyum
problemlerine bakildiginda asagidaki tabloda gorilebilecegdi Uizere en fazla sorunu sirasiy-
la dil, kdlttr, dersler, iklim ve din konularinda yasadiklari gérilmektedir.

Tablo:1. Yasadiginiz Uyum Problemleri Nelerdir?

34,54
21,81 21,81
9,09 7,27
l . 5,45
]
Dil Kaltar Dersler iklim Din Hicbiri

Arastirmaya katilan Saglik ve Sosyal Bilimler Fakilteleri’'nde okuyan 6grenciler arasinda
“Erasmus+ Programi én yargilarimin yikilmasini sagladi” (P=0,028), “Erasmus+ Progra-
mi Avrupa’nin zayif ve gucli yonlerini yasayarak 6grenme ve gozlemleme firsati saglar”
(P=0,01) ve “Erasmus+ Programina katilmak 6zgtvenimi artirdi” (P=0,044) yargilarini i¢in
anlaml fark bulunmustur (P < 0,05).
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Tablo 2. Eramus+ Programina iliskin Tutumlar

Eramus+ Programina iligkin Tutumlar Ortalama

Erasmus+ Programi farkl kdltlrleri anlamak icin énemli bir firsattir 4,93
Erasmus+ Programi farkl kilttrler 6grenmemi sagladi 4,90
Erasmus+ Programi 6grenciler arasi iletisimi gliclendirmektedir 4,88
Erasmus+ Programi yabancilarla iletisim kurmami kolaylastirdi 4,86
Erasmus+ Programi Avrupa’nin zayif ve glgli yonlerini yasayarak 6grenme ve 486
gbzlemleme firsati saglar ’
Erasmus+ Programi 6zglvenimi artirdi 4,81
Erasmus+ Programina katilmak 6zglvenimi artirdi 4,81
Erasmus+ Programi 6grenciler arasi saygi ve hos gorlyu artirmada 6nemli bir 4,79
role sahiptir

Erasmus+ Programi elestirel diisiinme becerilerine katki saglar 4,79
Erasmus+ Programi 6grenciler arasinda empati olanagini gelistirir 4,67
Erasmus+ Programi 6grenciler arasi grup ¢alismasinin artmasini saglar 4,62
Erasmus+ Programi 6n yargilarimin yikilmasini sagladi 4,57
Erasmus+ Programi akademik basariyr artirmaktadir 4,57
Erasmus+ Programinin irk¢ilik ve cinsiyet ayrimciliginin son bulmasina katkisi 455
oldugunu diistinilyorum ’
Erasmus+ Programi farkl kiltirden 6grencilerin oldugu siniflarda 6grenme 4,38
stirecimi olumlu yénde etkiledi

Arastirmaya katilan 6grencilerin Erasmus+ Programina iliskin tutumlar incelendiginde
herhangi bir negatif durum olmadigi gézlemlenmektedir. Tim katilimcilarin Erasmus+
Programina iliskin olumlu geri bildirimde bulundugu séylenebilir.

Orta Avrupa (Almanya, Avusturya, Gek Cumbhuriyeti, Slovenya) ve Bati Avrupa (ingiltere,
Fransa, Hollanda) Ulkelerine giden 6grenciler arasinda “Erasmus+ Programi farkl kultdr-
den 6grencilerin oldugu siniflarda 6grenme sirecimi olumlu yénde etkiledi” (P=0,030) ve
“Erasmus+ Programina katiimak 6zglvenimi artirdi” (P=0,047) maddeleri arasinda anlamli
farkhlik bulunmustur (P < 0,05).
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Sonug ve Oneriler

Kirikkale Universitesi'nde 2015-2016 akademik yilinda Avrupa Birligi Egitim ve Genglik
Programlarindan faydalan ve arastirmaya katilan 42 égrenciyle yapilan arastirma sonug-
larina gore, 6grencilerin blylk bir béliml Erasmus+ Programini’nin kiltirel etkilesim ko-
nusunda dénemli katki sagladigina inandigi sdylenebilir. Ogrencilerin ankette yer alan bazi
sorularda olumsuz gérus bildirmeleri ise son zamanlarda Avrupa’da yasanan milliyetgilik
vb. akimlarin Erasmus+ Programi’na bir yansimasi olarak disuntlebilir.

Ogrencilerin Erasmus+ Programin’nin kiltiirel etkilesim konusunda énemli katki sagladi-
gini destekleyecek alanda yapilan ¢alismalara gére;

Kiling (2016), uluslararasi degisim programlarina katilan égrencilerin kltirel etkilesime
maruz kaldigini ifade etmistir. Ogrenciler, egitim 6gretim siiresi boyunca yogun bir kiiltirel
etkilesim slireci yasamaktadir ve bu durumun 6grencilerin glindelik yagsamlarinin birgok
noktasina etki ettigini belirtmistir. Bekiroglu ve Balci (2014), arastirmalarinda dgrencile-
rin farkh kilturlere saygl duyduklarini ancak égrencilerin kilturlerarasi duyarlik diizeyleri
karsilastirldiginda Erasmus Ogrenci Degisim Programr’ndan yararlanma isteklerine gére
kilturlerarasi iletisim duyarliiklarinin farkllastigini belitmektedir. Erasmus programdan
yararlanmak isteyen 6grencilerin daha yiksek dizeyde kultUrlerarasi duyarlilik tagidiklar
g6zlenmektedir. Calismada kultirlerarasi iletisim konusunda anlamli diger énemli bulgu
ise yabanci dil diizeyidir. Ogrencilerin yabanci dil bilgisi arttikca kiiltiirlerarasi duyarliigin
da artmakta oldugunu ifade etmistir.

Ozdem (2013), Erasmus programinin farkl kiiltiirlerle tanisma imkani saglayan bir faaliyet
oldugunu bdylelikle 6grenciler arasinda kdltirel etkilesim baglaminda olumlu kazanimlar
oldugunu ifade etmistir. Ayrica, Erasmus programinin akademik ve mesleki katkisinin yani
sira ve 8grencilerin genel olarak 6zglvenlerinin arttigini belirtmistir. Ersoy (2013), Erasmus
Programi’na 6grencilerin yabanci dil bilgisini ve kiltUrlerarasi farkindaliklarini arttirma, 6n-
yargilarini azaltma konusunda olumlu distincelerinin oldugunu belirtmistir. Ogrencilerin
cok kulturli alanlarda karsilasabilecekleri sorunlara ¢6zim bulabilme becerilerinin gelisti-
gi ifade edilmektedir. Sorunlara ¢6ziim bulma becerisinin farkli kilttrlerle etkilesim sonu-
cu ortaya cikan dolayl bir kazanim olabilecegi ifade etmistir.

Onder Kasapoglu ve Balci (2010), 6grencilerin fakl kiiltirlerde egitim ve égretim yasan-
tisina sahip olmasi, 6grencilerin asin milliyetgilik veya irkcilik vb. duygularin azalmasi-
na imkan sagladigini belirtmistir. Demir ve Demir (2009), Erasmus Programi’na katilan
Turk 8gretmen adaylarinin kdlturlerarasi deneyimleri sonucunda 6zgiven ve sorunlarin
Ustesinden gelme, sorumluluk alma, olumlu distinme, dnyargilarindan kurtulma, kendi
kultdrine iliskin farkindalik, kalttrler ve dinler arasinda diyaloga énem verme konularinda
olumlu gelismeler oldugunu diisiindiiklerini ifade etmistir. Unal ve Ozdemir (2013) yap-
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tiklar arastirmada, dgrencilerin Erasmus programini sadece egitim-6gretim faaliyetleri
olarak goérmediklerini bunun yanisira sosyo-kulturel faaliyetlerin yer aldigi kapsaml bir
program olarak gordiklerini belirtmistir. Calismada, 6grencilerin Erasmus programi ile ilgili
memnuniyet diizeylerinin de ytksek oldugu ifade edilmektedir._

Ersoy ve Gunel (2011), Erasmus programin égrencilere ¢cok kullturlt bir bakis agisi ka-
zandirdigini, farkh kaltirleri tanima imkani verdigini ve kulturel farkliliklara deger veren,
daha agik fikirli bireyler olarak kendilerini hissettiklerini ifade etmistir. Yagci ve arkadaslari
(2007), Erasmus programdan faydalanan égrencilerin yeni kiltirlere ve kiltirlerarasi fark-
lliklara daha az 6n yargi ile baktiklarini ifade etmistir ve 6grencilerin programla ilgili genel
anlamda memnuniyetlerini belirtmistir. Eristi (2015), ¢cok kulturli ortamda egitim 6gretim
gobren ogrencilerin yeni karsilastiklar kiltire iliskin cok yonll ve secici bir algi ile bakis
acisi gelistirmelerine olanak sagladigi ifade etmistir.

Benzer arastirma sonuglarinin da destekledigi sekilde, arastirmaya katilan dégrenciler Av-
rupa Birligi Egitim ve Genglik Programlari, Erasmus+ Programi’nin kilttrel etkilesim yet-
kinliginin kazaniimasinda dnemli bir rol Gstlendigini ifade etmektedir. Bu sebeple, kultlrel
etikilesim konusunun daha etkili ele alinabilmesi icin ylksekdgretim kurumlarinin ulus-
lararasilasmasi baglaminda égrencilere kazandirilacak yeterlilikler dncelikle listelenebilir.
Listeleme islemi yapilirken hangi Ulkeler ile isbirligi halinde ¢alismalar devam ediyor ise ve
Erasmus+ Degisim Programi yUritiliyorsa o Ulkenin gereklilikleri ve éncelikleri belirlen-
melidir. Bu belirlemeler yapilirken her bir Ulkenin kendi 6zelinde farkh kulttrel farkliliklara
sahip olacagi unutulmamaldir.

Kultdrel etkilesimi saglama yolunda ylUksekdgretim kurumlarinca belirlenecek 6ncelikler
paket programlar halinde lisans, yiksek lisans veya doktora asamasindaki égrencilerin
mufredatina yerlestirilebilir ve Erasmus+ Programi’ndan faydalanan ve faydalanmayan
tim 6grencilere bdylece kilturel farkliik konusunda bilgilendirme yapilabilir. Saglik, Sos-
yal ve Fen Bilimleri mifredatina dahil edilecek kultlrel etkilesim modelleri olusturulabilir.
Boylelikle yliksekdgretim kurumlarinda egitim géren ve farkl kilttrlere sahip 6égrenciler
uyum igerisinde egitim-6gretim faaliyetlerine devam edebilirler.

Loewen (2015), kilturel etkilesimi saglama konusunda egitim-6gretim faaliyetleri asisin-
dan bir bilinmezlik s6z konusu degildir. Belirli ydontem ve teknikler kullanilarak kulttrel
etkilesim konusunun teorik olarak da 6grencilere aktariimasi mimkundudr. Kaltirel etkile-
sim becerilerinin saglanmasi i¢in 6ngorilen etkinlikler titizlikle analiz edilerek secilmeli ve
uygulanmalidir. S6z konusu etkinlikler sinif icinde gergek zamanl olarak anlatilacag ve
etkinliklerle uygulanacagi icin kiltirlerarasi etkilesim 6grenme aktivitelerinin degerlendiril-
mesi de konunun aktariimasi kadar énemlidir (Loewen, 2015:4-19).
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Aksoy (2016), Avrupa Komisyonu Egitim ve Kultur Genel Direktorligid’nin hazirladigi Kal-
tirlerarasi Ogrenme Egitim Kilavuzu’nun (2000), kiiltirlerarasi etkilesim anlaminda énem-
li konulara yer verilmektedir. Kdltlrlerarasi iletisim dersi icin 6grencilere egitsel oyunlar,
minazara etkinlikleri, benzesim (simulasyon) oyunlari, rol oyunlari gibi yaratici teknikler
yolu ile kilturlerarasi duyarliigin artirilmasi dnemini belirtmistir. Sisman (2006), okullardaki
mufredatin farkl kdlttrlere karsi duyarlihgr artiracak sekilde dizayn edilmesinin énemli ol-
dugunu belirtmistir. Tathdil ve Ginder (2013), derslerde farkl kilturel aktiviteler sunuldugu
takdirde 6grencilerin birbirinden farkl kiltirlerin varligini kabul etmeyi 6grenebileceklerini
ve ¢ok kiltirll bir yasamda hakkinda bilgi sahibi olabileceklerini ifade etmistir.

Yapilan arastirma ve diger calismalara goére, kiltirel etkilesim konusunda farkindaliga
sahip Avrupa Birligi Egitim ve Genglik Programlari, Erasmus+ Programindan faydalanan
ogrencilerin glincel olaylar, girisimler ve kiresel iletisim yéntemleri hakkinda bilgi sahibi
oldugu, elestirel disinme becerisi ile yerel ve uluslararasi konularda yetkinliklere sahip
oldugu sdylenebilir. Programdan faydalanan dégrencilerin diger kilttrleri 6grenirken kendi
kiltiriiniin de detaylarini grenir. Ogrenciler bu becerleri iletisim ve is becerilerinde kul-
lanmasi beklenmektedir.

Yiksekogretim kurumlarinda kultirel etkilesim baglaminda bilgi, beceri ve yetkinliklerin
ogrencilere kazandirlmasi, égrencilerin mezuniyetleri ile birlikte uluslararasi firmalarda
daha kolay is imkani bulmasini saglayabilir. Kultirel etkilesim konusunda yetkinliklere sa-
hip olan 6grencilerin yerel ancak uluslararasi dncelikleri olan kiigik kurum ve kuruluglarda
istihdam konusunda da diger 6grencilere kiyasla daha éncelikli olabilecegi de disulnule-
bilir.
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Research Problem

Internationalization can be considered as one of the important issues of the 21st century.
It can be stated that the concept of development and change in this process which deep-
ly affects the states and societies, is an inevitable reality. The member states of the Euro-
pean Union wanted to create new programs in this transformation process so as to make
change and development mobility within a plan. This development and mobility plan can
also be seen in higher education institutions. The member States of the European Union
have begun to work on establishing a common higher education area in the 1980s. The
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Republic of Turkey has not kept away from the movements of changes and developments
in higher education institutions like the Member States of the European Union.

The Republic of Turkey joined the Bologna Process which was signed between EU mem-
ber states in 1999 so as to go into a standardization process in higher education in 2001.
Three years after the signing of the Bologna Declaration by the Republic of Turkey, it has
been decided to implement the Erasmus Program, which enables EU member states to
exchange and cooperate among higher education institutions. The Erasmus program was
implemented in the Republic of Turkey in 2005-2006 academic year with the pilot studies
in the 2004-2005 academic year (YOK 2010, 66 Soruda Bologna Siireci).

Kirikkale University has been included in the Erasmus program with the help of taking the
Erasmus Charter in 2004 (Kirikkale Universitesi, Dis iliskiler ve AB Koordinasyon Birimi,
2016).

In this study, a survey was conducted in the 2015-2016 academic year to Kirikkale Uni-
versity students benefiting from European Union Education and Youth Programs so as to
determine their thoughts in the context of cultural interaction.

The Purpose and Importance of the Research

The purpose of this research is to make an overall assessment on cultural interaction of
the students who participate in student or placement mobility within the scope of Euro-
pean Union Education and Youth Programs in Kirikkale University, which has accepted
Erasmus+ University Charter in the European Union membership process on Erasmus+
KA103 Individual Student Mobility in Higher Education.

The aim of the Erasmus program, which has run since 1987, is to increase the quality of
higher education in Europe and to strengthen the European dimension by providing ex-
change and mobility in higher education institutions. It can be claimed that the European
Union’s membership and candidate states meet in the context of these unifying events
and act in accordance with certain standards in a common field. This makes it possible
for intercultural conflicts to leave their place to cultural interaction today. In terms of cul-
tural interaction, the research is about the students participated in Erasmus+ student or
placement program in 2015-2016 academic year at Kirikkale University and it is thought
that it will make an important contribution as there is not any previous study in the field of
sociological investigation in the sample of Kirikkale University.

Research Model

This research is a study in the descriptive survey model. The descriptive survey model
describes a general judgment about the universe in an environment composed of a large
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number of elements as a research order on the whole of the universe or on a group, sam-
ple or sample taken from it (Karasar, 2009: 77).

Data Collection Tool

The questionnaire developed by the researcher was used as data collection tool used
in the research. Erasmus+ Student and Placement Program Cultural Interaction Assess-
ment Questionnaire was applied in electronic environment. The measuring instrument
prepared by the researcher was likert type 5 scale. The questions to be answered by
students are classified under the titles of Personal Information, Erasmus+ Student and
Mobility Program, Cultural Interaction Attitude Questionnaire.

The universe of the study consists of students who have studied at Kirikkale University
and have benefited from the Erasmus+ Student or Placement Program in the 2015-2016
academic year.

Since the research is universally available, it is aimed to reach 68 students in the field with
full sampling method. Although 68 students are targeted to be reached, just 42 of them
have completed the questionnaire despite all interviews and periodic emails.

Internationalization and Bologna Process

Internationalization can be considered as one of the most important issues of the 21st
century. This situation has caused changes on several institutions. Experts indicate that
it is possible to address the causes and consequences of internationalization with only
through a detailed examination of the complex network of relationships (Altbach & Knight,
2007: 290-305). They have set out theories to describe complex networks of relationships
between countries. Reflections of this process can be seen in higher education institu-
tions in several countries of the world (Van der Wende, 2007: 274-289).

Knowledge belongs to everybody, and this situation cannot be confined to the limits.
Internationalization has affected many institutions and organizations, either directly or
indirectly. It can be said that the effect on the higher education institution is at a very
high level. However, the issue of internationalization was closely influenced by higher
education institutions. Important decisions in this regard are handled and implemented
by national mechanisms. This situation can be seen on budget, management, curriculum,
etc. (Kerr, 1990: 5-22).

Significant studies have begun on institutionalization of internationalization with changing
paradigms in higher education institutions. An innovative and competitive structure has
been established with the name of Erasmus Program. Curriculum development work has
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been done to implement Erasmus program. The mobility of individuals in transnational-
ization was an important situation in the 1980s. In the following years, this situation has
been made it possible to coordinate with a head of office in higher education institutions.
As a result, it has gained an institutional identity in universities. In this way, international
mobilities have been achieved in an academic context (Wachter, 2003:5-11).

Short study programs have been established to ensure mobility in higher education in-
stitutions. By establishing the Erasmus Program in 1987, the European States made it
possible for students from higher education institutions to participate in short-term ex-
changes for educational activities between EU member states. It can be stated that the
Erasmus Program enabled the exchange of students effectively between higher educa-
tion institutions since 1987. It has been observed that the interest in the Erasmus Pro-
gram has diminished in EU member states where English has not been used effectively in
education and training activities. In order to overcome this problem, new curriculums and
new graduate degrees have been established in the higher education institutions. Thus, it

is aimed to correct students’ views on the Erasmus Program (Witte, 2006:19).

Internationalization and Erasmus+ Program

The concept of internationalization first appeared in social and pedagogical issues for
nation states. After the cold war, the influence of internationalization in the free market
was felt with the multinational companies coming to the agenda between the countries.
Along with the increase in international activities and the feeling of the influence of multi-
national corporations more and more, it has caused a loss of influence in the dominance
of nation states. This can be seen from national politics in nation states to international
media organizations, from communication materials to cultural components, even from
education to educational activities. It can be claimed that these developments affected
the nation states in a significant way, and it was necessary to deal with the change and

development activities to the intellectuals (Habermas, 2002: 26; 28).

The European Commission is also in agreement with the signatories of the Bologna Dec-
laration in the work of establishing the European Higher Education Area. According to
the year 2015 of the Erasmus Program, whose first steps were started in 1987, a total of
3 million students benefited from the program. It can be said that about 150 thousand
students are included in the program every year on average in the course of 30 years. It
is stated that Erasmus Exchange Program is the biggest exchange program in Europe in
the direction of statistics. It is predicted that Europe will continue to grow in line with its
2020 targets (European Comission, 2014-2015).
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Erasmus+ Program in the Context of Cultural Interaction

Although it is difficult to make a definition of the intercultural interaction, it can be ex-
pressed as “the competence of the individual to express himself / herself and to behave
in a different cultural environment with his own knowledge, skills and competence” (Dear-
dorff, 2006: 247).

The fact that students have different cultural, linguistic and geographical backgrounds
can cause some differences or disagreements in verbal or non-verbal communication in
international settings. In such cases, it is necessary to prepare the curriculum to include
cultural interaction in order to create awareness and cultural interaction between cultures
(Holmes & O’Neill, 2012:707-718). It is necessary to teach students how to give feedback
to different culturally-based situations and conditions in order to express themselves at
a sufficient level within a group of different cultures. One of the most effective ways of
achieving this is to provide educational opportunities abroad (Emert & Pearson, 2007:76-
75).

On the basis of ethnocentric thought, the student can assume their own culture more
valuable and effective than other cultures. But in societies where there is an intercultural
interaction and ethnocentric thinking does not exist, students can live in harmony with
their own cultures and other students (Hammer & et. all, 2003: 421-443).

Findings

For the reliability of the study, the Cronbach Alpha value was found as 0.83. According to
the results of the t-test on the 15 items containing the gender variables and the attitudes
of the students in various subjects, the “Erasmus+ Program increases the group work
among the students” (P=0,004) and “Erasmus+ Program contributes to critical thinking
skills” (P=0,016) Significant differences were found between the judgments and the gen-
der of the participants. There were no significant differences between the gender of par-
ticipants and the other 13 items.

In this study, 36% of the men and 25% of the women did not have any adjustment
problems when looking at the cross-relationship in terms of gender and the adjustment
problems experienced in the destination country.

Among the students studying at the Health and Social Sciences Faculties participat-
ing in the research, “Erasmus+ Program has made the prejudices fall down” (P=0,028),
“The Erasmus+ Program provides opportunities to learn and observe by experiencing
the weak and powerful aspects of Europe” (P=0,01) and “participating in the Erasmus
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Program has increased confidence” (P=0,044) there was a significant difference between
them (P < 0,05).

When the attitudes of the students participating in the research on the Erasmus+ Program
are examined, it is observed that there is no negative situation. It can be claimed that all
the participants had positive feedback about the Erasmus+ Program. Among the stu-
dents who had been to countries in Central Europe (Germany, Austria, Czech Repubilic,
Slovenia) and Western Europe (England, France, Netherlands), “Erasmus+ Program influ-
enced the learning process positively in classrooms where students were from different
cultures” (P=0,047) there was a significant difference between them (P < 0,05).

Conclusion and Recommendations

According to the results of the research, the 42 students taking the advantages of Eu-
ropean Union Education and Youth Programs, it can be said that a large part of them
believed the Erasmus+ program contributes significantly to the cultural interaction. Some
students reported negative opinions on some of the questions in the questionnaire. This
may be as a result of nationalism, etc.

According to the results of the research, the students have indicated that the European
Union Education and Youth Programs and the Erasmus+ Program has an important role
in acquiring the cultural interaction competence. For this reason, the qualifications to be
awarded to students in the context of internationalization of higher education institutions
can be listed at first. When it's time to settle the activities, priorities of each country
should be taken into consideration. When making these determinations, it should be not-
ed that each country will have its own distinct cultural differences.

Bekiroglu & Balci (2014), indicate that students respect other cultures but intercultural
communication sensitivities differ according to the desire to benefit from the Erasmus
Student Exchange Program. It is observed that students who want to participate in Eras-
mus program, has a higher level of intercultural sensitivity. Another significant finding of
intercultural communication is the level of foreign language. Students expressed that
as the foreign language knowledge increases, the intercultural sensitivity also increases.
Ersoy (2013) stated that Erasmus Program has positive effects on increasing students’
knowledge and intercultural awareness of foreign languages and reducing their prejudic-
es. It is expressed that the skills of the students have been developed to find solutions
to the problems they may encounter in different cultural environments. The ability to find
solutions to the problems is an indirect consequence of the interaction with different
cultures.
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Onder Kasapoglu & Balci (2010) indicated that the students have educational and training
experiences in different cultures and this makes it possible to reduce emotions such as
extreme nationalism or racism. Unal & Ozdemir (2013) stated that the students consid-
ered Erasmus Student Mobility Program as a comprehensive program in which educa-
tion, socio-cultural activities taking place, and the students participating in the program
generally expressed a positive contribution to the program.

In order to provide cultural interaction, the priorities should be determined by higher
education institutions and it also placed in the curriculum of undergraduate, graduate
and doctoral degrees in package programs and higher education institutions should give
information about cultural diversity to the students whether they will participate in ex-
change programmes or not. Cultural interaction models can be created in the curricu-
lum of health, social and science departments. Hence, the students who are educated
in higher education institutions and have different cultures can continue education and
training activities together in harmony.

Aksoy (2016) stated the European Commission’s Directorate General for Education and
Culture’s Intercultural Learning Education Guide (2000) that important issues are included
in the field of intercultural interaction. It has been emphasized the importance of increas-
ing cultural sensitivity through creative techniques such as educational games, debate
activities, simulation games, role games for intercultural communication lessons.
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Abstract

Elections are one of the most popular issues in the social agenda. Local elections in particular in-
clude elements that directly affect the lives of people rather than the country’s agenda. The percep-
tions and concerns of the young people about the governance of the near-life environment where
they can encounter to the polital life through local elections is very important. In particular, the level
of political participation of young people worldwide is around 30 out of 100. This makes it necessary
to study on the reluctance of young people on political participation. In this study, voting behaviors
of young people in local elections were evaluated on the basis of previously collected data. Our
analysis is expected to further the research about the topic and create the possibility of comparison
with the future studies.
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0z

Secimler, toplumsal giindemi en cok mesgul eden konulardan birisidir. Ozellikle yerel segimler ilke
glindeminden ziyade halkin yasamini direkt etkileyen unsurlar igermektedir. Genglerin, yerel se-
cimlerle siyasal hayata basladiklari yakin yasam gevresinin yonetimine yonelik algilari ve ilgileri cok
dnemlidir. Ozellikle diinya genelinde genglerin siyasal katiimi diizeyi % 30 diizeyindedir. Bu durum,
genglerin siyasi katilm konusundaki isteksizlikleri Uzerine galismalar yapilmasini gerektirmektedir.
Bu calismada, yerel secimlerde genclerin oy verme davraniglari hazir veriler Gzerinden degerlendi-
rilmistir. Bu analizin, bu alanda yapilacak gelecek galismalarn tesvik etmesi ve sonraki ¢alismalarla
karsilastirma firsati olusturmasi beklenir.
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Secimler.
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Introduction

Elections are one of the indispensable processes of democratic life. Young people both
for the party organizations and the guarantee of future elections are essential part for the
future of the elections. In this context, it is important for young people to be aware of their
ideas about the election process and their efforts towards the elections. Exploring and
testing factors that influence young people’s voting behavior, especially in the elections,
will be beneficial to understand the voters’ profiles in the future elections.

Local elections are significant steps in measuring the perceptions of young voters towar-
ds elections. Choosing the local rulers in their own cities by young people is first signi-
fican step in learning political participation. In this process, young voters will be able to
investigate features, party plans, projects and promises of candidates, and then make
decisions about the candidates. Young people will have considerable experience in elec-
ting local leaders, and will more likely to be more active in other elections.

A local election was selected in the sample of Ankara in order to measure the voting be-
haviors of young people in the elections in this study. Damlapinar and Balci (2014) have
been benefited from the work they have done following the 2009 Ankara local elections,
as this study also benefits from the same data since it is difficult to obtain data for local
elections. This analysis compared the study of Cavusoglu and Pekkaya (2016) and Dam-
lapinar and Balci (2014) in explaining young voters’ behavior.

Initially, the opinions aboout election theories were included and voting behaviors of
young people were examined. A brief description of the young voter profiles and some
of the applications in Turkey were included. In the second part of the study, research
methodology, research questionnaires and hypotheses as well as research findings were
examined. Finally, supported and unsupported hypotheses were briefly explained and
suggestions for future studies were added.

Conceptual Framework: Voting Behavior

Voting is a political behaviour. Roberts (2004:324) summarizes this political process with
a proverb “It is impossible to govern without the consent of the governed”. Decision-ma-
king process represents the most important process affecting the behavior of voters.
Decision making has come to be defined as the choice of individual of several alternatives
(Gavusoglu and Pekkaya, 2016:19). Filoép (2006) describes the decision making as a
study of identifying and selecting alternatives on the values and choices of the decision
maker. Also Filop (2006) suggests eight (8) steps decision making process: a) defining
the problem b) determining requirements c) establishing goals d) identifiying alternatives
e) defining criteria f) selecting a decision making tool g) evaluating alternatives against
criteria h) validating solutions against problem statement. Decision-making process may
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also change according to adulthood. However, the onset of adulthood varies even in dif-
ferent parts of the same society. In addition, adulthood can have different meanings for
every individual in a society (Atak and Others, 2016:205).

Values arise in the chain of a society’s rules. This situation can often vary from person
to person. People generally care about the common cultural values where they live and
embedded in the society they use these values in their decision making process (Onder,
2006). This is a partial answer for the questions of “which criteria will affect to a person’s
decision making process about voting a political party?” or “why does a person choose
‘Party A’ instead of ‘Party B’ in voting process?” (Cavusoglu and Pekkaya, 2016:20). This
indicates that specific conditions during election campaigns can, intentionally or unin-
tentionally, affect how citizens perceive political subjects (Larsen and others, 2016:438).

Voter behavior according to political scientists, follows a highly variable process under
the influence of internal and external Dynamics (Onder, 2011a), mostly according to the
work of election area. Election maps are determined by political decisions of voters and
socio-economic factors. But, in this level, it should be reminded that Turkey has different
structure with its political and ideological histories, demographic structures, settlement
units and areas, socio cultural structures which determine the fate of the elections (Dam-
lapinar and Balci, 2014:102-103). Some factors that affect voters behaviour significantly
in Turkey as equipments political communication process can be ranked below (Damla-
pinar and Balci, 2014:103):

* Voters can be identified with any political party and use positive preference in this
direction,

» Voters can have a preference for one of the important issues in national politics that the
voter is interested in such as policies,

* Voters can vote by taking into account the individual qualifications of candidates,

* Voters can vote by considering the dynamics of the social group to which voters be-
long.

Approaches to the Voter Choice

Damlapinar and Balci (2014:103) emphasize Lipset’s (1986) “the social variables affecting
voting behavior” theory as a milestone in political science as it follows;

a) The individual related politics of the government are:

e The role of governments as an employer role,
e The individual faces the problems but governments need to find solutions,

e The economic limitations of governments,
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e To have the religious, ethical etc. influences as the politics of the governments,
* Alternative political possibilities,

* General depression/stress that affects the public.

b) Information possibilities are:

e The results of government policy can be experienced,

* To have the experience of a vocational education suitable for having the ability of
intuition,

* Communication and relationship processes,

» Sufficiency of free time.

c) Pressure groups that force voting are:

* Deprivation and alienation from privilege,
* The power of political organizations based on class principles,
e Common social relations,

* Group dynamics against voting.

d) Cross pressures are:

* Conflicting interests,
* Conflicting information,

* Conflicting group pressure.

These classifications enforce handling various approaches that sociological, psychologi-
cal, identification with the party, rational choice, subject voting and ideological perspec-
tives together (Damlapinar and Balci, 2014:103; Onder, 2011b:155-156). Cavusoglu and
Pekkaya (2016:21) add public choice perspective of economics developed the leadership
of Antony Downs’ “An Economic Theory of Democracy” to these classifications.

Sociological Approach

The sociological approach does not focus on individual election, but on groups and po-
litical parties in which it takes place. The main question here is “why do voters vote?”.
The sociological approach does not accept individual preferences as an important factor
in voting decision. Sociological approach here focuses on focus groups of sociological
factors such as religion, socio-economic structure, geographical structure, social groups
that an electorate is a member (Damlapinar and Balci, 2014:104-105). In sociological
approach, social divisions play an important role in determining political preferences.
Common historical experiences of social groups and societies as well as groups of close
friends are influential here. The most important characteristics of groups are that they
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have norms and these norms affect the behavior of groups. Group members know that
punishment is normal when they do not comply with norms. Thus, individual’s moving
together with the group in the voting behavior is the assumption of a sociological ap-
proach (Cavusoglu and Pekkaya, 2016:21). Sociologists often find voting in a socially
embedded properties of relationships among people (Granovetter, 1985: 490) or instituti-
ons (Zucker, 1986: 57). Their assumptions of human beings as socially rational behavior
are directed by formal obligations and informal relations (Onder, 2011b:155). Significant
criticism has arisen since 1990s, as it has not been the theoretical basis for voting in
class-based voter behavior. There are studies in Turkey that reveal findings about soci-
ological voting behavior in political communication studies that examining the effect of
religious voting behavior sociologically (Damlapinar and Balci, 2014:105-106).

Psychological Approach or Identification With The Party

Psychologists commonly frame their assessments in terms of attributes of individuals
and focus upon a host of internal cognitions that personal attributes yield. It comes from
their assumptions that human being behaves irrationally based upon past experiences,
future forecasts, and based upon characteristics of individuals (Onder 2011b:156). The
psychological approach is basically the commitment of the electorate to a party. Cam-
pbell and his colleagues at the Michigan school found that there is a strong relationship
between voter preference and party identity. The psychological approach has brought the
term party identity to literature. Psychological approach also focuses on subject orien-
tation and candidate orientation variables. The attitude of the electorate is expressed
some way in the context of the current problems in the subject orientation. The attitude
of the voter towards the personal qualities of the candidate is examined with the candi-
date orientation (Cavusoglu and Pekkaya, 2016:22). In Turkey, voters’ choice of political
parties in the past years, the psychology of identification with the party. As a result, this
identification with the party in Turkey is not considered as the most important voting fac-
tor (Damlapinar and Balci, 2014:107-108).

Economic Approach

Economic framework tends to focus on immediate situational factors in the context of
game settings and posits that “voting” is a function of relatively rational decision making
processes (Harrison, 1998: 474), rather than social and personality characteristics. The-
ir main assumptions that human is economically rational and self-interested behavior,
constrained by contracts and controls (Onder, 2011b). In this approach voters while
voting, look at the implementation of the ruling party, their economic success and at this
time, they consider the change in the economic situation of the country. The voter takes
his/her own interests into consideration and votes the party s/he believes will provide
him/her with a better economic prosperity. Therefore, the basic hypothesis of the econo-
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mic approach is to know the interests of the electorate, to evaluate a party / candidate
and to vote for the candidate / party that will ultimately serve voters’ interests (Cavusoglu
and Pekkaya, 2016:22; Onder, 2011c).

Rational Choice Approach

The basic assumption in this approach is that voters should take care of their interests
in their aims, wishes and desires, and then vote for the party or candidate. While in this
approach voters are individuals who seek more information and use them in decision ma-
king; in the psychological approach, voting is a defensive attitude towards concrete data
and information (Damlapinar and Balci, 2014:109). The rational choice assumptions of
economics and politics argue that in making decisions and taking actions, a person seeks
to maximize personal utility (Frederickson and others, 2012:198). When the voter receives
full and free information in this approach, his/her behaviors are shaped as follows.

e The electorate compares the performance of the current government in political power
with the performance of the prospective government of opposition opponents. The
electorate tends towards a superior party by evaluating the difference between the
two parties.

* The electorate will use the vote to the preferred party in a two-party system. In mul-
ti-party systems voters use their vote to a party either examines the other voters and
gives them to the party if they are sure they will win, or if they are not sure, they give
the closest competitor.

* The voter has developed a long-lasting preference and if s/he does not have the chan-
ce to win the party s/he wants, he/she votes the same party as an investment for future
elections.

e Voters who evaluate a ruling party and a opposing party in the same position may
either abstain from parties that cannot win againts each other if they do not make a
decision or compare the activities of the ruling party with those of the previous party
(Damlapinar and Balci, 2014:109-110). For example, it is plausible to argue that Turkish
voters have the tradition of evaluating the performances of political parties, such as
any other Western type democracy (Toros, 2012:814). If the voter finds the ruling party
successful, s/he uses the preference in this direction, and if he/she finds it unsuccess-
ful, he/she turns to the opposition (Damlapinar and Balci, 2014:109-110).

Topic Voting and Ideological Preference Approach

In the topic voting approach, voters are primarily concerned with evaluating candidates
based on some of the issues that are on the agenda. Therefore, voters will vote for the
overlapping party on their own terms (Cavusoglu and Pekkaya, 2016:22). The topic ap-
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proach to voting is based on the rational choice model. Where it is argued that an election
decision has been reached by evaluating certain issues on the agenda rationally by the
voters in the electoral process. It must be a matter of importance for the electorate to
focus his or her decision on voting. Information about this issue should be positive and
negative. The issue of topic voting is often the economy. Especially in Turkey, voters
are more sensitive to negative economic indicators than positive economic indicators.
For this, type of voter behavior is punishing more than rewarding (Damlapinar and Balci,
2014:113-114).

One of the important factors affecting voter behavior is the ideological voting approach.

Figure 1: Ideological Voting Model

Self Beliefs | Operating Principles |
I e

Source: Durdu, 2010:43, (Cavusoglu and Pekkaya, 2016:22).

7

As seen in the model above, ideologies are divided into activities, with self beliefs, which
include assumptions about goals, values and the world. Individuals can use party prefe-
rences in parallel with their ideology. The ideological impact may vary depending on such
factors as the profession, the level of education, and the social environment of the voters
(Gavusoglu and Pekkaya, 2016:23).

Elections as a Political Process

The elections constitute a control mechanism for services to the public (James, 2011:414).
One of the most important factors leading to the formation of political power in democ-
ratic societies is the act of joining political life. This simplest form of political participation
can be expressed as voting in the elections (Negiz and Akyildiz, 2012:171). Especial-
ly in geographical regions of Turkey, this form has ofteen been confronted (De Miguel,
2016:14). Effects such as income inequality, social identity and lower socioeconomic
class etc. may manipulate the geographical regions’ control mechanism for services in
terms of the public management and its elections (Han, 2016:54).

Elections are also considered as a communication tool in political process. A healthy ele-
ction provides a healthy communication. But absolute healthy choices are only available
in authoritarian regimes. So elections solely may not provide democratic freedom (Damla-
pinar and Balci, 2014:113-114). Nyhuis (2016:39) describes this situation as high valence
which candidates may achieve better electoral results when compared to a low-valence
competitor on average. Against autocratic tendencies, Helgason (2016:22) indicates that
democracies can be a healing factor to the systems when spend substantaviely more
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on welfare policies depending on proportional ways and this can effect political parties,
electrol systems and coordination of electoral institutions.

General elections form the basis of democracy represented in political systems. There-
fore, it is the democratic source of legitimacy of political power and has been approved
by the people through elections. It is possible to represent different social groups, even
if limited through elections, and a social equilibrium is formed (Damlapinar and Balci,
2014:90-91). General election can supply mostly the result of a tighter relationship betwe-
en electoral competition and political selection (Gavoillea and Verscheldeb, 2016:10).

Local elections provide functional political participation due to their qualities such as cho-
ice, control and responsibility. Because the public has the possibility of direct representa-
tion in their decision-making with little spatial and social distance. There is a perception
in the form of “our president” in local elections. Voters can unquestionably lead to the
candidate that is viewed with their eyes. The diversity of alternatives in local elections is
sub-level, and this poses the danger of local dictatorship. So urbanization, democratiza-
tion and the protection of the public interest can be in dangerous. For example, in some
cities, there is no party and there is no activity that would suggest their views. Therefore,
cities should also be a symbol of political, economic and social diversity at the level of
local politics (Damlapinar and Balci, 2014:92-93).

The referendum, which means a subject that needs to be explained, is a political science
literateture; a law has been accepted or rejected. The referendum usually comes in the
form of public approval of decisions of legislative bodies in extraordinary circumstances.
In Turkey’s political life, referendums are held in a general election mood (Damlapinar and
Balcl, 2014:97).

Factors Affecting Young Voters Choices in Turkey

The concept of youth is multidimensional and the meaning of this concept is quite high
volume in our daily life. As an age period, youth is a period in which fundamental chan-
ges in human life from biological and psychological aspects are experienced, especially
emotional intensity is increasing, and the individual is heading towards a psychosocial
phenomenon in terms of independence (Yaka, 2015:329). While the fertility rate of the
majority of European countries is well below the required level of 2.1, the rising fertility
rate in Turkey is triggering the increase of the population (Rakici and Yilmaz, 2016:66).
There is a bidirectional relationship between population growth and economic growth
and development. It is possible to explain the growth of the population by increasing the
population and it is possible to explain the growth rates of the population by increasing
the economic growth (Kaya and Yalginkaya, 2014: 167).

Cavusogdlu and Pekkaya (2016) after studying political behavior of young voters in local
elections at Bulent Ecevit University found that the factors of the candidate’s origin, such
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as the ethnic origins of the candidates for the young voters, the candidacy of the candida-
tes, and the fact that they are from the ruling party are not very effective in the local elec-
tions. They found that younger voters prefered more the reasons such as the candidate’s
projects, the feasibility of candidate promises and the level of education of the candidate.

The voting age has been an important factor in the development of modern parliamen-
tary democracies. There has been little focus on explaining and understanding support
for lowering the voting age, and especially on the ways that the electoral area affects
such attitudes and behaviours (Larsen and others, 2016:437-438). Approximately ages
between 18 and 35 are described as youth and as an important turning point and starting
point in the individual’s life (Sinanoglu, 2006:224). However, Dermody and Hanmer-Lloyd
(2004:203) emphasize that abstention at elections is becoming more visible across all
generations, and especially youth voting behaviours in the west supporting this process.

Research Methodology

In this survey, only the voting behavior of young voters was examined. There are plenty
of studies on political factors that had an effect on voting behavior generally. The lack of
studies based on the tendency of young people to vote and the lack of data on this sub-
ject were observed. Especially in terms of local election, it is important to investigate the
behavior of young voters in the context of making more understandable the political life
of the future. In this context, the work of Cavusoglu and Pekkaya (2016) on Bulent Ecevit
University regarding the political behavior of young voters in local elections may be an
important reference source. It was realized that in their studies only the voting behavior
of university youth has been measured and 400 students were surveyed in the study. But
Damlapinar and Balci (2014) surveyed 1,177 people in a survey conducted after the 2009
Ankara local elections, in this study voting behaviors toward local elections of a total of
692 young voters were measured.

Considering the findings of Cavusoglu and Pekkaya (2016), in this study it will be en-
devaoured to measure voting behavior of young electors with the help of data provided
in the study of Damlapinar and Balci (2014). Cavusoglu and Pekkaya (2016) observed
four (4) essential factors for voting behavior of the young voter’s. These are the service
experience of the candidate, the projects of the candidate, the feasibility of the candida-
te’s promises, and the level of education of the candidate. Damlapinar and Balci (2014)
examined the variables that affect voting in 6 groups. These variables are the candidate
itself, the party of the candidate, the media publications, the probability of winning the
election of the candidate, the relation of the candidate to the electorate, the current state
of the country and the conjuncture. Therefore, the hypotheses of this study were tested
based on the data and the factors that influence voters’ voting behavior in the above two
studies.
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Research Model and Sample Selection

In this study, independent variables that affect the voting behaviors of young voters in ge-
neral are the service experience and projects of the candidate, the feasibility of the promi-
se of the candidate and the party, the effect of mass media, the effect of family and close
friends. Since the data of Damlapinar and Balci (2014) were used as the research model,
the general screening model was used. Comparative relational screening was performed
between the dependent and independent variables mentioned above. The universe of the
research comprises citizens who live in the center of Ankara and who have the right to
vote and who are between 18 and 37 years old. Sampling method is based on random
sampling technique. The questionnaire of 693 young voters was taken as the basis from
the 1177 questionnaires conducted with participants in the survey. A question book con-
sisting of 4 main sections was prepared to obtain research data and used 5 likert scale.
The Cronbach Alpha coefficient obtained to determine the reliability of the scale is .898.

Research Question and Hypotheses

This study seeks explanations for the research question of “What accounts for voting
behavior of young voters in local elections?” After examining the previously mentioned
studies, four research hypotheses have been identified, which are considered to be com-
parative relational screening between independent variable and dependent variables.

H1: The candidate’s service experience and projects are more likely to affect young vo-
ters’ voting behavior positively.

H2: Feasibility of the promises of the candidate and the party are more likely to affect
young voters’ voting behavior positively.

H3: Mass media is more likely to affect young voters’ voting behavior positively.

H4: Family and close friends are more likely to affect young voters’ voting behavior po-
sitively.

Research Findings

Four hypotheses were tested in this section by using a survey conducted by Damla-
pinar and Balci (2014) immediately after the local elections on 29 March 2009. Firstly
the socio-demographic characteristics of the participants were examined. When the so-
cio-demographic characteristics of the participants were examined, it was found that
64.3 percent of the male and 35.7 percent of the male. 58.9 percent of participants is
consisted of 18-27 years old and 28-37 year old people. 59.9 percent of the participants
is consisted of high school and university graduates. Only 13.3 percent of the participants
are students. 43.8 percent of the participants of the participants have income between
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5001-1000 TL. 38.8 percent of the participants have income between 1001-2000 TL.
Standard deviation of income level is 1057.6 TL.

Among the variables affecting voting in the local elections on March 29, 2009, the rela-
tionship between the candidate’s service experience and projects, expressed in H1. In
this hypothes, the age variable for the candidate himself / herself found 40.9 percent of
participants in the age range of 18-27 years and found 42 percent of those in the 28-37
age range and also candidate’s himself / herself experiences and projects are effective in
voting preference.

In the case of the findings of the young voter expressed in H2, the promise of the can-
didate and the party, 33.3 percent of those between the ages of 18-27 and 36.7 percent
of those between the ages of 28-37 find candidates and their promises effective. Young
participants in the age range of 18-27 have the lowest values in influencing the promises
of the candidate and the party expressed in H2. The party loyalty rate of young voters
was also examined by the Tukey test (F=2.68; sd.=4; P< .05). This test revealed a positive
difference between the parties at a level of 5 percent. But the source of the differences
between the groups could not be determined.

9 factors are analyzed in H3, where the effect of mass media on young people’s voting
is examined. As seen in table 1, television has become an important part of the way in
which political candidates throughout the world present their messages to voters in elec-
toral campaigns (Damlapinar and Balci, 2014:189). From these 9 factors, family and close
friends will be treated separately as H4.

Table 1: Descriptive Statistics About the Significance of The Mass Media on Young
Voters in Local Elections

Lowest Highest Y4 SD
Television 1 5 3.68 1.05
Newspapers 1 5 3:52 0.98
Rallies and meetings of candidates 1 5 3.36 1.1
Face-to-face interview with the candidate 1 5 3.35 1.29
Family and neighborhood 1 5 3.33 1.12
Public opinion survey results 1 5 3.26 1.07
Internet 1 5 3.17 1.1
Radio 1 5 3.18 1.06
Election posters, announcements and brochures 1 5 3.15 1.10

Source: Damlapinar and Balci, 2014:188.
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No relation was found in the ANOVA test between the age of the participants and the
importance of television broadcasts during their election period (F=2.17; sd.=4; P>.05).
The results of the Tukey test indicate that differentiation occurs among students (X=3.41),
retirees (X=3.88) and workers (X=3.86). In other words, elderly people and workers use
television broadcasts more in terms of political information than young people.

A meaningful relationship between the age of participants and the importance of rea-
ding newspapers during the election period could not be determined by the ANOVA test
(F=1.28; sd.=4; P> .05). In other words, voters in different age categories have close to
each other in terms of their giving importance level in reading newspapers for political
information in local elections. Table 2 shows the level of importance attributed by the
participants to reading the newspaper.

Table 2: The Significance of Reading the Newspaper in Voting Decision

Number Percent(%)
Does not matter 50 4.2
Insignificant 103 8.8
A bit important 367 31.2
Important 488 41.5
Very important 169 14.4
Total 1177 100

Source: Damlapinar and Balci, 2014:194.

There was no significant relationship between the age values of the participants and
the radio listening (F=1.14; sd.=4; P> .05) during the election period. In this regard, vo-
ters have close to average arithmetic. Participants of the students (X=2.93) and workers
(X=2.93) are less concerned with the radio in terms of political information in the local
election period than the tradesmen (X=3.31).

Table 3 shows the level of importance that participants attribute to internet use for political
information in local elections. No significant relationship was found between the age of
the participants and the importance attributed to internet use during the election period
as a result of the ANOVA test (F=0.48; sd.=4; P> .05) . But here is an important situation in
terms of young voters. There is a significant relationship between the level of education of
the participants and the level of importance attributed to the use of the Internet for political
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information in local elections (F=3.86; sd.=5; P< .01). When descriptive statistics and mul-
tiple comparison tables are examined, the source of the variation is due to the differences
between the undergraduate /graduate educated and the others. In other words, individuals
who have undergraduate / postgraduate training among participants in the survey; they
consider and care more for the use of the Internet when voting in a local election according
to individuals who primary and secondary educated (Damlapinar and Balci, 2014:205).

Tablo 3: The Significance of internet use For Political information in Local Elections

Number Percent (%)

Does not matter 87 7.4
Insignificant 240 20.4
A bit important 379 32.2
Important 326 27.7
Very important 145 12.3
Total 1177 100

Source: Damlapinar and Balci, 2014:205.

The ANOVA test did not reveal any significant relationship between the age of the par-
ticipants and the importance given to public opinion results in the local election period
(F=1.24; sd.=4; P> .05). Likewise, there was no statistically significant relationship betwe-
en the age of the participants and the importance given to the posters, announcements
and brochures used by the parties as promotional means during the local election period
(F=2.02; sd.=4; P> .05).

There is a meaningful relationship between the age of the participants and the importance
of attributing importance to the meetings and meetings of the candidates for political in-
formation (F=2.79; sd.=4; P< .05). When the Tukey test and the multiple comparison table
were examined, it was found that the variation was between 38-47 (X=3.47) years of age
with participants in the 18-27 (X=3.20) age range. Participants between the ages of 38-47
attach more value to the rallies and meetings of the candidates in terms of voting behavior
in the local election period than young voters between the ages of 18-27. This situation, as

shown in table 4, expresses part of the view that the H3 hypothesis is not confirmed.
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Tablo 4: The Significance of The Rallies and Meetings of The Candidates For Political
information in Local Elections

Number Percent (%)
Does not matter 88 7.5
Insignificant 150 12.7
A bit important 363 30.8
Important 396 33.6
Very important 180 15.3
Total 1177 100

Source: Damlapinar and Balci, 2014:228.

There was a significant relationship between the age of the participants and the level of
attaching importance to face-to-face interview activities by political candidates (F=2.37;
sd.=4; P< .05). When the Tukey test and the multiple comparison chart are examined, the

source of the differences between the groups is uncertain.

Young participants in the 18-27 age group who are less interested in the face-to-face in-
terviews conducted by political candidates in the local election campaign. This situation,

expresses a part of the view that the H3 hypothesis is not supported.

The H4, hypothesis of the family and close friends surrounding the young voter’s, has a
positive influence on voting behavior, states that there is a meaningful relationship betwe-
en the age of the participants and the level of consideration of the family and close friend

environment for political information (F=3.43; sd.=4; P< .01).

Young voters between the ages of 18-27 (X=3.15) consider and take less importance to
the views of family and close friends in shaping of voting behavior in the local election
period than other voter groups. This result expresses that the H4 hypothesis is not sup-
ported. As shown in table 5 have not been given any great importance information by
anyone about family and close friend environment factor.
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Tablo 5: The Significance of Family and Close Friend Environment of The Participants
For Political information in Local Elections

Number Percent (%)
Does not matter 81 6.9
Insignificant 186 15.8
A bit important 355 30.2
Important 365 31.0
Very important 190 16.1
Total 1177 100

Source: Damlapinar and Balci, 2014:223.

When the results of the correlation analysis are studied in order to define the level of the
relationship between the factors that affect voting for a local candidate after the hypot-
hesis tests, the strongest relationship are shown between the characteristics of the can-
didate and his/her party, and the media, communication factors (R=.461, P<.01). In other
words, the voters who care about the candidate’s character and the candidate’s party in
the evaluation of the candidate also consider the media and communication activities at
the same time.

Table 6: Factor Eigenvalues, Explained Variance and Reliability

Factors Eigenvalue Explained Variance (%) Reliability(a)
Candidate’s character and party 7.52 16.03 .873
Political conjuncture and success 3.41 9.50 .811
Environmental trend 1.80 8.05 721
Media and communication 1.50 7.11 .674
Total 40.71 .886

Source: Damlapinar and Balci, 2014:256.

Voters who are influenced by environmental trends while voting for a local candidate are
also affected by the political conjuncture and success of the candidate (Damlapinar and
Balci, 2014:256).
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Table 7: Analysis of Inter-Factor Correlation Affecting Voting for a Local Candidate

(Pearson’s R)

Candidate’s Political Environmental Media and
Factors Character Conjuncture Trend Communication
and Party and Success
Candidate’s 1
Character and Party
Political Conjuncture
213** 1
and Success
Environmental Trend 343** 452** 1
Media and
o 461** 261** 375** 1
Communication
Arithmetic Mean 3.43 3.12 3.19 3.27
Standard Deviation 0.52 0.84 0.61 0.67

Note:**p<.01. Source: Damlapinar and Balci, 2014:257.

As seen in Table 6 and Table 7, the most important factor that voters are affected when
voting in the local election is the character of the candidate and the candidate’s party.
This factor, which consist of 16.03 percent of the total variance, its the eigenvalue is 7.52.
Also reliability coefficient Cronbach’s is a = .873

Conclusion

Elections are one of the most important building blocks of democratic life. The views of
the younger generation, which is the assurance of our future, today can clearly show the
line of our future governments. This study, which aims to measure the behavior of young
people in local elections, benefited from the work applied to 1117 people after the local
elections on 29 March 2009. Using secondary data, four hypotheses were tested in the
context of the research question.

The candidate’s service experience and projects affect young voters’ voting behavior po-
sitively, as expressed in H1, and this hypothesis was found to be effective and confirmed
in terms of voting by young voters in terms of the candidate’s self-expression. Young
participants have the lowest values in influencing the promises of the candidate and the
party as expressed in H2 and it has been observed that young voters do not seem to
care much about candidate and party promises, and this hypothesis was not confirmed.
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H3, which tests the effect of mass media on voting behavior of young voters, was evalu-
ated under 8 factors. From these 8 factors, there was no significant relationship between
the voting behavior of the young voters and the announcement brochures of newspapers,
radio, internet, public opinion, and election banners. But the result is that the participants
with undergraduate and postgraduate educated were interested in about the effect of the
internet in terms of voting behaviour. Other factors, television, candidate meetings, face
to face interview with the candidate, it was understood that the young voters was less
concerned with them, and the hypothesis was not generally supported in this regard. H4,
which is expressed as positive influence of voting behavior of the family and the young
voter in close friends, was not confirmed. The elderly and retired voters attach more im-
portance to the family and close friends in the local elections, and the young electorate
has remained indifferent to this issue.

As can be seen from the hypothesis results, young voters are interested only in the featu-
res and projects of the candidates/parties, candidates’/party’s projects in local elections.
If the interest of young voters to politics and democratic governments is limited, as Der-
mody and Hanmer-Lloyd (2004) have revealed, it will be difficult to form a questionable
future generation. Inquiries into the future vision of young voters in the work in terms of
the 2014 local elections and the 2019 local elections that tend to vote for the younger
voters, may lead young people to raise awareness about elections and their governance
issues, in general.

It is very important see that the younger generations are willing to participate in both local
elections and general elections. If the future research are directed at active involvement of
young candidates in administration of governments, younger generation will have better
chance to contribute to their self-awareness and breakthrough.
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Africa’s Reductive Images,
Contesting the Sources, and New
Generations as Passive Victims: A
Reflection on Historical and Global
Representational Practices*
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Abstract

The impacts of African ‘reductive images’ on the new African generation has become a growing concern.
Though the entire Africa cannot be condensed into a homogenous feature, there has been a classic subject
matter commonly discoursed as ‘African image’. This subject is worrisome for its undesirable impact on
contemporary African generations as bearers of negative images and ‘passive victims’. There is a growing
risk of pushing these generations into reduced ‘self-conception’ and ‘role-perception’ in the international
spheres of dynamics where reputation matters a lot. In other words, such anxieties and acts of passiveness
would lead Africa and Africans to be sidelined in global socio-economic shares. While this subject inscribes
several arguable themes including ‘reality versus image’ and ‘criticism versus misrepresentation’, it sounds
vital to discover and challenge its historical and global basis. In this regard, the hi/story of African ‘reductive
images’ goes as far back as the start of slavery and colonialism. Since then, perhaps no image of a geo-cul-
tural region has been as simply degraded as African one. This article attempts to make a reflective review
on historical and global representational practices that, directly or indirectly, contribute to the reductive
images of African continent. It mainly considers the practices of colonial exhibitions, missionary collections,
Oriental and Eurocentric narratives, world information and communication dis/order, world mapping and
spatial imagery, as well as developmental and humanitarian interventions. The article comes to confront
these mis/representational practices and phenomena for their collectively injurious effects on the pace of
African development. Essentially, there is urgent need for counter-strategies aiming at image restoration
and promotion.

Keywords: Africa’s Images, Colonial Exhibitions, Oriental And Eurocentric Narratives, World Information
and Communication Dis/Order, Developmental and Humanitarian Interventions, Young Generations

* This article is taken from the author’s PhD dissertation on ‘The Construction of African Cultural Image’
** PhD candidate, Ankara Yildinm Beyazit University, School of Foreign Languages, Ankara, abdino10@gmail.com.
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INCELEME / ARASTIRMA

Afrika’nin Indirgemeci imajlan,
Kaynaklari Sorgulamak ve Pasif
Bir Kurban olarak Yeni Kusaklar:
Tarihi ve Kuresel Temsili Pratikler
Uzerinde Bir Degerlendirme

Abdulaziz Dino Gidreta™

Oz

Afrika’nin yaygin indirgemeci imaji yeni nesil Afrika kusaklar Gzerinde giderek artan bir endise yaratmaya
devam etmektedir. Afrika’nin tamaminin ayni yapida oldugu indirgenmezse bile “Afrika imaji” diye klasik ve
meshur bir séylem bulunmaktadir. Olusturulan indirgemeci imajin ‘pasif kurbani’ olan simdiki Afrika kusak-
lari Uizerinde olusan zararli etkilerden dolayi dustk imaj algisi endise verici olarak degerlendiriimektedir. Yeni
Afrika kusaklarinin, imajin biyik bir Snem kazandigi uluslararasi dinamik sahnede dusik bir ‘benlik’ ve ‘rol
algilamaya’ gitme riskleri oldukga fazladir. Bir baska ifadeyle, distk imaj algisinin yarattigi kaygi ve pasif
tutum, Afrika ve Afrikalilarin kiresel siyasal, ekonomik ve kiltirel paylasimda diglamasina sebep olmak-
tadir. Afrika imaj konusunda ‘gercek ve imaj’ ve ‘elestiri ve yanlis temsil’ gibi tartisilabilir konular olsa bile,
Afrika’nin indirgemeci imaj insasina neden olan tarihi ve devam eden kiresel fenomenler sorgulamalidir. Bu
baglamda, Afrika’nin indirgemeci imajlarin tarihi kolelik ve sémurgecilik donemlere kadar geri doner. O za-
mandan bu yana, higbir cografik ya da kilturel grubun imaji Afrika’nin kadar kolay-kolay ve acimasizca zarar
verilmedi. Bu makale Afrika karsi indirgemeci imaj insasina katkisi olabileceg@i zannedilen tarihi ve devam
eden kiresel fenomenleri degerlendirmektedir. Bitiin bu imaj endiseleri yaratmasina katkisi olabilecekleri
varsayarak soémdirge sergiler, misyoner koleksiyonlari, oryantal ve Avrupa-merkezci anlatilar, diinya enfor-
masyon ve iletisim diizensizligi, dinya haritanin insasi, kalkinma ve insani miidahale gibi pratikler tizerinde
genel bir degerlendirme yapmaktadir. Afrika'nin kalkinmasina olumsuz etkilemesinden dolayi bahsedilen
tarihi ve kiiresel temsili pratikler sorgulamasi gerekir. imaj restorasyon ve promosyon odakli karsi -stratejiler
gerektigini de bu makalede vurgulanmaktadir.

Anahtar Kelimeler: Afrika’nin imaji, Sémiirge Sergileri, Oryantal ve Avrupa-Merkezci Anlatilari, Diinya En-
formasyon ve letisim Diizensizligi, Kalkinma ve insani Miidahaleleri, Geng Kusaklar

* Bu makale yazarn ‘Afrika’nin Kiilttirel imajinin Insasi’ adli doktora tezinden Uretilmistir.
** Doktora Adayi, Ankara Yildinm Beyazit Universitesi, Gazetecilik Bolimui, Ankara, abdino10@gmail.com
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Introduction

There is a danger of homogenization in approaching the entire Africa as a single subject
of analysis, since Africa is not a single cultural group, or even a nation. It is rather the
most ethnically heterogenous continent in the world (Blake, 2013). However, at a level of
broader public dialogue and perception, there has been ‘a single’ matter that the entire
African continent tends to share. That is ‘image’. To mean, there is a common subject
matter discoursed as ‘African image’ inscribing the historical and global representational
issues of both portrayal and participation.

The issue of African image become a concern for its undesirable impact on Africa, and
Africans as bearers of negative images and ‘passive victims’ (Pitchford, 2008). There is a
growing risk of pushing Africans to a reduced self-conception and so a reduced ‘role-per-
ception’ in international spheres of dynamics where image matters a lot. In other words,
these anxieties and acts of passiveness would lead Africa and Africans to be sidelined in
the global socio-economic shares.

Hence, there should be collective attempts to contribute to the solution of this continuing
representational concern. One of these interventions can be bringing the subject matter
into academic and public debates. With these grounds, this article endeavors to focus on
a more preliminary aspect of the subject - historical and global phenomena. It is guided
by a general question ‘how has Africa been represented and involved in prominent his-
torical and global representational practices’. The practices addressed in this context are
practices of both portrayal and participation of African continent.

The general purpose of this article is to bring the issue of African image into scholarly and
public debates which would have further impacts on studies and policies. So specifically,
the study aims to make a wide-ranging review and reflection on representational prac-
tices of early colonial exhibitions, missionary collections, Oriental narratives, and exotic
depictions during slavery. It then considers representational tendencies and the position
of African continent in the broader world information and communication order, in world
mapping in the sense of spatial imagery, and in the practices of developmental and hu-
manitarian interventions.

Method

An intensive study of African image could consider more precise study subjects, aspects
of image, and bounded signifying practices. However, a general reflective analysis on
the historical and global representational practices can serve as a supportive ground for
specific study efforts. Accordingly, this article reviews various scholarly works including
books, journal articles, e-magazines, online newspapers, web pages, blog posts, as well
as visual elements like pictures and maps. It then discusses series of themes considered
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World Fairs, Colonial Exhibitions and Missionary Collections

Before a century or two from now, most affairs of the ‘representation of others’ happened
in the context of public communication in form of festivals, exhibitions, fairs and expo-
sitions. The fact that such public events were widely practiced representational media
in the 19" century and early 20™" century can be well linked to historical development of
communication mediums from the physical-human, to mass media, and to virtual phases.
At that period, even print and broadcast representational mediums have been quite in-
significant. So inevitably the subjects of representation and misrepresentation happened
in the context of proximate and physical human contacts in form of interpersonal, group
and public interactions.

In the global and regional contexts, the impacts of cross-cultural exhibitions can be deter-
mined by their volume which again can be associated to event management capabilities.
Obviously, in the imperial era, the entire power relation of the time was established on the
simple division of colonizer and the colonized. And with all its accumulated affluences
and influences, it was only the colonizer that could run large scale and international level
exhibitions, mostly the colonized being the exhibited. Thus, it sounds helpful to examine
the practices of European and American collection and exhibition of Africa together with
their motives and possible impacts on the regenerations-crossed some ‘reductive’ imag-
es of Africa.

In short, in intercontinental level, the cultural representation of others has been very much
dominated by power-relations in the practices of world fairs and colonial exhibitions as
well as the missionary collections of the 19" and 20™ centuries. So here, the question
‘what exactly were these world fairs and colonial exhibitions, and how did they exhibit the
colonized, with what effect?’ appears vital.

World fairs and colonial exhibitions were not as such limited events by category. They
rather implied wide-verities of public events situated in the ‘international’ coverage of the
time. They were very large-scale happenings that combined features of trade and indus-
trial fairs, carnival, music festivals, political manifestations, museums, and art galleries. At
these gigantic exhibitions staged by principal colonial powers, ‘the world was collected
and displayed’ for grand motives (Corbey, 1993: 338-441). In particular, world fairs of the
late 19" century attracted millions of visitors. The 1851 first world fair in Crystal palace,
in London, attracted 6 million visitors; the 1878 the world fair in Paris attracted 16 million;
and the 1900 Paris fair, still before the era of the cinema and television, attracted 50 mil-
lion (Corbey, 1993: 339).

These fairs were created with ‘unlimited trust in Enlightenment ideas and the rational con-
structability of the world’ which is made based on the ‘Western’ self-image and standards
(Corbey, 1993: 140-141). They were then characterized by the regulation of relationships
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among rival powers; and economic interests went together with cultural and nationalistic
ambitions. Mostly, they were compared to joyous ritual displays of richness and power
‘where possessions were given away and even destroyed in great numbers to gain pres-
tige and to outdo others’ (Brooks, 2013: 71-81; Corbey, 1993: 339).

Simply, colonial displays justified imperialism through economics. Colonies were expen-
sive trophies for imperialist nations and needed to provide raw materials and/or markets
for the metropole. The desire, especially of new colonial powers such as Germany, ltaly
and Belgium, was then to prove to their citizens that they were indeed world powers
(Korasick, 2005: 33). Moreover, one of the main targets of colonial empires was to use the
exhibition opportunities to publicize colonial policies and to manipulate public attitudes
toward the newly acquired territories.

Figure 1: The European Scramble For Africa

In this sense, for instance, according to Brooks (2013), the French colonial exhibits of
1889 were mainly claimed to be used for “civilizing the metropole”. By displaying the
empire’s indigenous inhabitants and by offering visitors the illusion of traveling to the col-
onies, exposition organizers attempted to instill the notion of a Greater France.

Source: Schiffman, R. (2013). Hunger, food security, and the African land grab. Retrieved
from http://voiceseducation.org/node/7873.

So surely, material culture displays in European museums of the late 19" century were
devised to create desired effects on viewers (Korasick, 2005: 32). Serving as signifiers
of imperial sovereignty, these objects were also meant as scientific research subjects. In
this sense, they were manipulated to provide ‘proof’ of racial inferiority and justify colonial
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interventions. In this way, the spectacles provided western audiences their first exposure
to non-Western material culture.

Almost incomparable to other colonized regions, Africa has generally been hurt by colo-
nialism and colonial expositions. African material culture had been on display in European
collections for at least two hundred years by the 19" century (Korasick, 2005: 12). In this
regard, the most common evidence for cultural racism is drawn from travel literature and
material culture exhibits of the 19" century. Many written accounts were indeed filled with
negative critiques of Africans. The depiction of the image of Africans as ‘cannibals’ and
‘idolatrous heathens’ impacted the minds of the Western public. These images tended to
provide a rational for slavery, and eventually, a public excuse for colonialism (Korasick,
2005: 6).

By these, one can notice that colonial exhibitions told the story of mankind, in the very
same narrative that accompanied and legitimized colonial expansion. They have simply
shown “light against dark, and order against violence”. Particularly, according to Corbey
(1993: 141), African colonies were exhibited as true personifications of “dark continent”.

The European and American display of Africa were different in process, but comparable in
drive. The display of African material culture in the US differed from the displays in Europe
(Korasick, 2005: 2). The US did not have actual imperial interest in Africa, and conse-
quently, unlike the Europeans there were no displays featuring colonial trophies. However,
like the European displays, the US museums magnified the primitiveness of Africa and
the need for Western culture to modernize and raise Africans from their condition. This
become one of the roots for the instigation of modernization paradigms of development
communication (Chandra, 2004: 217). The American displays emphasized strangeness
of the African objects, so foreign but accessible to American sensibilities. They were also
informed by the science and popular biases of the time. They often depicted Africans as
the lowest of savages (Korasick, 2005: 3). The only programmed message communicated
together with the primitiveness of African societies was the emphasis on the economic
potentials of the continent.

Nevertheless, such images were not always received by the audience in the way intend-
ed. The reaction of the audience was often positive despite displays that were often
overtly racist. From the audience, rather than focusing on the primitiveness of the objects,
there was an appreciation for the aesthetics and craftsmanship of the pieces. According
to Korasick (2005: 3), this visitor appreciation grew steadily, and by the first decade of
the 20™ century, “popular opinion moved these very foreign, non-representational, pieces
from the status of curios to fine arts”, both in the US and Europe.

The idea here is that such historical trends of ‘showing Africa’ have then highly influenced
the visitors’ ways of ‘seeing Africa’, and their further perception and attitudes towards Af-
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rica. Still Africa is associated to these attributes in the minds of the international publics,
well indicating us the transfer or reproduction nature of the gaze, through generations.

The primary source of information for the Western society about Africa in the 19™ century
was reports of missionaries. Missionary reports were also the main sources for the study
and classification of primitive societies, while anthropology was only an “armchair” dis-
cipline. In addition, the information passed through church journals and newsletters. The
most important exposure to the foreign culture was lecture tours undertaken by mission-
aries on leave from their positions (Korasick, 2005). According to Korasick, during the
tours, audiences were captivated by accounts of Africans as the strange people and the
dangers that the missionaries experienced. These lectures were illustrated with collected
popular objects including masks, fetishes, tools and clothes; some were trade goods,
gifts, and trophies (2005: 12). These objects were also considered as signs of success
of the mission, and the collection practice illustrated the aesthetic sensibilities of the
collectors who often developed an appreciation for the arts and crafts of the people they
sought to convert and civilize.

Morally, missionary collections and exhibitions were not that different from other ‘non-spir-
itual’ forms. In the exhibitions, tens of thousands of visitors appeared to see Africans in
the missionary exhibitions. Immorally, some exhibitions displayed African women with
naked breasts, which the Church did not appear to be discomfited by, and in fact had
no objection at all to the “exhibition” of human beings, either (Sanchez-Gomez, 2009:
671-692).

Although the Unites States was not actively involved in the colonization of Africa, it was
the major exporter of Africans as slaves. The US has been introduced to the modern Af-
rica through its missionaries. Missionaries, together with traders, were the important and
early promoters of Africa to Americans, and commissioned to bring the light of Christian-
ity to ‘heathen Africans’ and Mohammedans (Korasick, 2005: 1).

Missionaries and traders as promoters of Africa to America were often “collectors of the
curios from their chosen regions of the world” to use them to illustrate lectures. Accord-
ing to Korasick (2005: 2), traders such as Karl Steckelmann and missionaries like William
Henrey Sheppard followed an established pattern of collecting objects for education-
al purposes as well as for aesthetic pleasure. The collections were not limited only to
educational and aesthetic pleasures, most importantly, there was an aspect of propa-
ganda behind the collections; and “depending on who the collector was the collection
could convey messages of economic opportunity, African potential, or African barbarity”.
Through their writings and lectures, “a vision of an exciting, dangerous, mysterious land”
was intermingled with the hints of vast potential wealth and the spread of the Christian
gospel” (Korasick, 2005: 2).
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Post-1850 period witnessed the quick rise of photography, as another machinery of cap-
turing and displaying the world. Corbey (1993: 363) notes that the unbiased and true
character of photographic picture was stressed; and photos as unbiased copies of nature
itself. The middle class industrial societies presented themselves honorifically in self-con-
gratulatory studio portraits, hundreds of thousands of photos of their ‘other races’, crimi-
nals, prostitutes, the insane, deviants-functioned in the context of repression (1993: 363).
Exhibitionary complex here implies the combination of material displays together with
posters, photos, videos, on-person appearances, shows, and other more practices.

Oriental, Eurocentric and Exotic Portrayals

Orientalism is a Western style for dominating, restructuring, and having authority over the
Orient (Said, 1978: 3). Said’s study of the European construction of a stereotypical image
of ‘the Orient’, was far from a reflection on what the Middle East looked like (Hall, 1997:
259). Orientalism was rather the discourse ‘by which European culture was able to man-
age and produce the Orient politically, sociologically, militarily, ideologically, scientifically
and imaginatively during the post-Enlightenment period’ (Said, 1978: 3).

Within the framework of Western hegemony over the Orient, a new object of knowledge
emerged - ‘a complex Orient suitable for study in the academy, for display in the muse-
um, for reconstruction in the colonial office, for theoretical illustration in anthropological,
biological, linguistic, racial and historical theses about mankind and the universe, for
instances of economic and sociological theories of development, revolution, cultural per-
sonalities, national or religious character’ (Said, 1978: 7-8).

Said’s account of Orientalism parallels Foucault’s idea of power/knowledge. Hence, as
to Hall (1997: 60), through different practices of representation including scholarship,
exhibition, literature, and painting, a discourse produces a form of racialized knowledge
of the other deeply implicated in power.

Said intellectualizes ‘power’ in ways which emphasize the similarities between Foucault
and Gramsci’s idea of hegemony. In any society, not totalitarian, then, certain cultural
forms predominate over others; the form of this cultural leadership is what Gramsci has
identified as hegemony, an indispensable concept for any understanding of cultural life in
the industrial West (Hall, 1997: 60).

The view of Orientalism has never been far from the idea of Europe which is a collective
notion of identifying Europeans as against all non-Europeans. For Said (1978: 7), the
hegemony of European ideas about the Orient is characterized by reiterating European
superiority over Oriental backwardness.

There have been common attempts of limiting the oriental territory to the Arab-Muslim
world, considering only North African countries into the debates. However, from the char-
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acteristics of oriental narratives, their drives, impacts, as well as their shared functions
with eurocentrism, we can claim to extend the oriental territory to the entire Africa.

Korasick contends that the negative imagery found in the oriental-historical literature and
the consequential “othering” of non-Western cultures can be taken as a proof of ‘the
hostile intent of the west towards the rest’. Accordingly, the common premise is that the
Western world projected, undesirable, and “racist”, imagery on non-Western societies as
justification to dominate and impose its rule (2005: 5).

Generally, Oriental literatures, either through exclusion or distortion, had especially publi-
cized Africa as having no substantial historical values which in turn would mean no signif-
icant cultural values, based on connections between cultural history and cultural memory
(Confino, 1997). Confino shows that the concept of culture has become for historians
a compass of a sort that governs questions of interpretation, explanation and method
(1997:1386 -1403).

Exoticism, another historically-inscribed idea and practice of misrepresentation of black
masculinity and femininity, is also deeply situated in the historical practices of slavery,
colonialism and imperialism. Hereunder, | attempt to briefly discuss the practices and
impacts of exoticisms mainly based-on Hall’s (1997: 262-264) accounts and reflections.

During the era of slavery and the aftermath, at the center of ‘racial’ power exercised by
the male slave master was the denial of some masculine attributes to black male slaves,
including authority, familial responsibility and property ownership (Hall, 1997: 262). Ac-
cordingly, black men have adopted those patriarchal values such as physical strength,
sexual expertise and being in control, as a means of survival against repressive and vi-
olent system of subordination. Slave masters often exercised their authority over black
male slaves, by depriving them of all the attributes of responsibility, paternal and familial
authority, treating them as children. Hall calls this as ‘infantilization’ (1997: 262).

In illustrating and contending the degrading of African femininity, scholars take commonly
utilized historical - representational ‘case’ of an African woman, Saartje (or Sarah) Baart-
man, commonly known as ‘The Hottentot Venus’'. Saartje was brought to England in 1810
by a Boer farmer from the Cape region of South Africa. She was then regularly exhibited
for over five years in London and Paris (Gilman, 1985: 204-242, Hall, 1997 and Palmburg,
2001: 54-75).

In her early ‘performances’, she was produced on a raised stage like a wild beast, came
and went from her cage when ordered, ‘more like a bear in a chain than a human being’
(Hall, 1997: 264).

She became famous among the public as a popular ‘spectacle’, commemorated in bal-
lads, cartoons, illustrations, in melodramas and newspaper reports. She also became
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famous among naturalists and ethnologists, who measured, observed, drew, wrote re-
searches about, modelled, made waxen moulds and plaster casts, and scrutinized every
detail, of her anatomy, dead and alive (Hall, 1997: 265 and Palmburg 2001: 57). Visitors
were not only attracted by her size but by her protruding buttocks, a feature of Hotten-
tot anatomy (Gilman, 1985; Hall, 1997 and Palmburg, 2001). Totally, Saartje offered the
British public three kinds of sideshow stimulations: part freak, part savage, part cooch
dancer (Palmburg, 2001: 56).

However, the degrading nature of her exhibition did not please everyone who witnessed it
(Palmburg, 2001: 56). The exhibition in 1810 caused a public scandal in London inflamed
by the issue of abolition of slavery, since she was exhibited to the public in a manner
offensive to decency (Gilman, 1985: 213). As the pick of misrepresentation in the history
of human representation, several scholars emerge highly critical of the portrayal of the
Saartje Baartman (Gilman, 1985, Palmburg, 2001: 56-58, Hall, 1997: 265). Hall attempts
to draw couple of discontents from The Hottentot Venus’ case of representation including
the marking of difference, reducing of her to an ordinary nature, a physical body and body
parts.

According to Hall, there is high level obsession with marking ‘difference’. Saartje Baart-
man’s difference was represented as a pathological form of ‘otherness’. As she did not fit
the ethnocentric norm applied to European women, and fall outside a Western classifica-
tory system of what ‘women’ are like (1997: 265).

She was also represented and observed through a series of polarized conceptions like
‘primitive’, not ‘civilized’, and compared with wild beasts not to the human culture.

She was also subjected to an extreme form of reductionism - a strategy often applied to
the representation of women’s bodies, of whatever ‘race’. She was literally turned into a
set of separate objects, into a thing - ‘a collection of sexual parts’. She underwent a kind
of symbolic dismantling or fragmentation.

This naturalization of difference was signified, above all, by her sexuality. She was re-
duced to her body and her body in turn was reduced to her sexual organs. They stood
as the essential signifiers of her place in the universal scheme of things (Hall, 1997: 266).

Generally, Hall notes that Saartje Baartman ‘did not exist as a person’. She had been
disassembled into her relevant parts. She was - turned into an object, ‘fetishized’. This
substitution of a part for the whole, of a thing - an object, an organ, a portion of the body
- for a subject, is the effect of a very important representational practice - fetishism (1997:
266).

Such an early dehumanization of the antecedents of the current Africa must be the base
for the ongoing mis-conceptualizations of Africans as highly different from others, at least
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physically. In fact, the vital point is not the physical difference, but the over-emphasis and
repetition of that difference.

World Information-Communication Dis/order and International
Media Practices

Analogously, we can remark the impacts of unbalanced World Information and Com-
munication Order in contributing to the reductive image of African continent in various
ways. The order implies the North-to-South power relationship in controlling media and
communication industries. The common idea is that the North-West has far dominated
the ownership and control of news and media industries, as well as other information and
communication technologies. Most importantly, the West has been in control of major
news agencies which have fed not only news also perspectives to the South.

Associated Press, Agence France-Presse, and the Reuters are among the foremost news
media companies that have the restored capacity to manage massive information, knowl-
edge control, and so the communication order of the rest of the world. And, any instances
of internationally-strong media industry have been the Western media in their print and
broadcast media forms. Africa has known names of The New York Times, the Washing-
ton Post, the CNN and the BBC as if they are all and always for Africa, while they make
insignificant, and still commonly strategic coverages to Africa.

In the context of the continuing debate on participation in ICT development, the commu-
nication gap is associated with a ‘digital divide’. Commonly, the divide is as comprehen-
sive as to include the gaps both in old ICTs (radio and television) and new ICTs (the new
media). In this regard, the digital divide has instigated the political, economic, and cultural
divide. In fact, we can be exposed to separate arguments on whether these broader gaps
have already been there in Africa and so they caused the digital gap; or if the digital gap
has lately caused the socio-economic gaps. In fact, one thing which we can maintain is
that the digital gap has catalyzed and broadened the developmental gaps that Africa had
with the Western world.

At the center of the conception of information society lies the idea of knowledge con-
trol as power-determiner of our era, as the sequential substitute of the control of power
through land and machine, of bourgeoisie and capitalist powers of the 18" and 19" cen-
turies respectively. Compared to land and machine, any current supremacy is claimed to
be established by control of knowledge. Due to their knowledge, trained people are quite
more crucial for such supremacy games than land or machine. And, again it is only the
north/west that has the comprehensive power to provide in-depth and quality education/
training to millions of citizens of its own, as part of its technologically furnished sec-
tor-systems including education.
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Thus, in all its historical forms, this world information and communication order has given
the power for the ‘west’, to influentially impose its perspectives, and to construct and tell
the perspectives of ‘rest’. In this regard, despite the claims that African resources have
been the founding grounds for the current economic affluence and influence of the north-
west, the Western media have not given compensating attention to Africa. If any positive
attempts can be mentioned, they are the compassionate documentaries which usually
reduce Africa to the land of beautiful forests and wild animals.

Hence, within such a global communication imbalance, we notice that Africa remained
the most voiceless which has to be expressed by the passive voice “told” by others, than
‘tell’ itself. Regretfully, the telling has mostly concentrated in sniffing and discovering
the selectively miserable aspects and moments of life in Africa. Repeatedly, the media
improperly publicized the ‘bad moments of Africa’, mainly in the name of being critical
about Africa in issues of democracy, corruption and human rights. However, these criti-
cality and engagements have been subject to interests of the European states in certain
African nations and regimes.

African scholars began to challenge that too much of reporting Africa has been condi-
tioned by a view of its people as an eternally miserable smudge of blackness stretching
across the decades. Harry (2015: 81) summarizes non-edifying adjectives used in de-
scribing Africa in the Western media: Dark Continent, hunger, famine, starvation, endemic
violence, conflicts and civil war, political instability, AIDS, coups...etc.

Figure 2: Governing The African Continent Unitedly
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In fact, one can observe a further function of the existing world information and commu-
nication order in giving the Western powers the legitimacy and the public excuse for a
sustainable superiority and the administration of African continent through the claimed
new international inter-governmental organizations. In this sense, there are growing crit-
ics targeting the UN for being highly dominated by Western interests over African affairs.
Gradually, the west seems ambitious to take over the legitimacy for the making of major
agendas about Africa in association with its developmental problems; and the discourse

is constructed in a way that would re-assure the sustainability of African bad images.

Source: Debalke, T. (2016, February 02). Corporate council on Africa or corruption coun-
cil for African authoritarian regimes? http://ecadforum.com/2016/02/02/corporate-coun-

cil-on-africa-or-corruption-council.

The Construction of Africa in the International Media Practices

As the result of all the services of the world information and communication disorder, we
find an over-domination and hegemonic character of the Western media in maltreating
African continent. Thus, examining the general journalistic procedures and practices of
these media sounds highly helpful to our discussion here. In the misrepresentation of
Africa in the Western media, Mezzana (2005) attempts to summarize various research
works to come up with the following representational and signifying characteristics, over

which | attempt to reflect too.

* Selection/omission: Reports on African continent have been subject to high level
selection and/or omission of news items over Africa. The selection and omission has
happened in consistent with their required “agenda setting” intentions. According to
McCombs and Shaw (1979) agenda setting is a deliberate attentiveness on, and repe-
tition of, certain news items and provision of newsworthiness for the events. According
to McCombs and Shaw (1979: 176) in choosing and displaying news, editors, news-
room staff and broadcasters play important parts in shaping the reality. And, readers
learn not only about a given issue, but also how much importance to attach to that
issue based on the amount of information in a news story and its position.

* Decontextualization: Decontextualization is the reporting of information without con-
sidering or emphasizing its historical, social, political, cultural or economic contexts.
At this particular point, in the Western media construction of Africa, there has been
high level skepticism in considering the impacts of colonialism and slavery on the cur-
rent developmental delays and image concerns of African continent.
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* Sensationalism: There has always been high sensationalism in reporting Africa. The
reporting of African continent has been very much characterized by crisis, coups,
wars, revolts, famines, epidemics, despair, migration, and if possible episodes of can-
nibalism.

* Dramatization: There have also been common tendencies of describing events, pro-
cesses and relations in terms of dual conflicts between individuals (usually leaders)
and groups.

* Generalization: The attribution of certain characteristics to the entire Africa.

¢ Dehumanization: Dehumanization is elimination of the actors, in favor of entities or
abstract processes or stereotypes.

* Personalization: On the contrary, there are also trends of excessive individualization
like in cases when national governmental leaders are put in the attention, and the role
of civil society is put in the shade.

* Binary oppositions: The use of simple binary oppositions to describe complex situ-
ations; for example, primitive vs modern. This is comparable with Hall’s (1997: 265)
reflection on the European portrayal of Saartje Baartman or commonly named as The
Hottentot Venus, African woman displayed in various European museums. Saartje was
represented and observed through a series of polarized conceptions like ‘primitive’,
not ‘civilized’, and compared with wild beasts not to the human culture.

* Synecdoche: Synecdoche is the use of a figure of speech by which a part is put for
the whole; for example, when populations such as the Maasai are used to represent
the entire African continent.

* Abuse of terms: There is also high-level abuse of specific terms; for example, the ex-
cessive use of words like “tribal”, “primitive”, “animism”, “savage”, or “jungle”. There
is, for instance, a collective identification as “Africans” for realities referring to a conti-

nent comprising 54 sovereign states.

African Continent in World Maps and Spatial Imagery

Geo-politically, through maps and map-manipulation, there have been attempts of ‘other-
ing’, distasting, contracting, and marginalizing the African continent. One of the most sig-
nificant map-political issues is the ‘taken-for-granted’ reception of the world map which
commonly puts Europe at the center of the world. In particular, there are claims that Eu-
ropean explorers deliberately put Europe at the center of the world, while every different
mapping of the world could put every other region at the center. In fact, there are current
attempts of re-mapping the world map, mainly by contending regional powers.
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Figure 3: The True Size of African Continent

The daily mail’'s news article appeared with the heading ‘Africa as you’ve never seen it
before: Clever comparison shows it’s really as big as China, India, the United States AND
most of Europe put together’ (Turvill, 2013).

Source: The true size of Africa. (2013, n.d.). Inside/Out. Retrieved from http://insideout-
paper.org/the-true-size-of-africa (2013).

Yet, as the most silenced and voiceless in this regard, Africa did not have strong de-
nouncements and reclaims at this point. Africa has long been shown as the land of ‘oth-
ers’ who have not been part of most of ‘the rest’. In common world maps, African has
been shown as far from the rest, ‘the far land’; as having quite less size than its actual
size; and as separate or marginalized land from the world.

There have not been significant contestations in disclaiming such spatial distortions, let
alone claiming Africa as the center of the world, with a very big size only next to Asia,
connected to Europe and Asia by land, and to other continents by ocean. One of the
nearest distances from Africa to Europe is the 90km short passage from Morocco to
Spain. While there are multiple intersections to Asia, again one of the nearest distances
from Africa to Asia is the short passage between Egypt and Saudi Arabia. And concerning
size, we see that Africa is bigger than even the size of the sum of USA, China, India, and
most of Europe.

JOURNAL OF YOUTH RESEARCHES 103



However, within the global politics of mapping situated in spatial discourses, there have
been tendencies of ‘othering’, distancing, contracting, and marginalizing the African con-
tinent. Africa has been depicted as the land of ‘others’ who have not been part of ‘main
world’, ‘the far land’, and ‘small land ‘separated from the ‘center.

Developmental and Humanitarian Interventions

After the last remnants of European empires in Africa and Asia were crumbled in the
1950’s and 1960’s, a dominant question in policy and academic quarters was how to
address the ‘abysmal disparities’ between the developed and underdeveloped worlds
(Chandra, 2004). Accordingly, development views have their roots in the mid-century op-
timism with the prospects that large parts of post-colonial world could eventually “catch
up” and resemble the Western world. Thus, originally, development meant the process by
which third world societies could ‘look like’ Western developed societies as measured in
terms of the political system and economic growth (Chandra, 2004: 214).

Although plenty of theories and concepts emerged during the past fifty years, studies
and interventions have fundamentally offered three different dialogues and answers to
the problem of underdevelopment. One position has argued that the problem was large-
ly due to the lack of information - modernization model; the other one suggested that
power inequality was the underlying predicament- dependency model and the third one
stresses the importance of cultural identity of local communities and democratization
and participation at all levels - participatory model (Chandra, 2004: 215). According to
Servaes (2007: 93) participatory model views ordinary people as key agents of change
or participants in development, and for this reason, it focuses on their aspirations and
strengths. Here in our case of African image, it becomes helpful to reflect on the impacts
of modernization view regarding how Africa should have developed.

The early generation of development communication studies was dominated by modern-
ization paradigm. Different scholars state their views about this paradigm (Servaes, 2007:
93; Servaes, 2002; Chandra, 2004; and Tomaseilli, 2007). Modernization view sees un-
derdevelopment as a product of internal cultural barriers, rural backwardness and lack of
technology (Tomaseilli, 2007: 300). Servaes notes that the modernization paradigm con-
siders underdevelopment in terms of perceptive, quantitative differences between rich
and poor countries (Servaes, 2002: 19-20). Thus, development meant bridging the gaps
by means of imitation process between traditional and modern, retarded and advanced,
barbarian and civilized sectors and groups to the advantage of the latter. Consequently,
the measures of progress were GNP, literacy, industrial bases, urbanization and the like;
all quantitative criteria.

As the problems of underdeveloped world were believed to be information, communica-
tion was presented as the instrument that would solve it. The emphasis was put on the
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media persuasion activities that could improve literacy and, in turn, allow populations to
break free from traditionalism. As to Chandra the media were both channels and indica-
tors of modernization; they would serve as the agents of diffusion of modern culture, and
suggested the degree of modernization of society (2004: 217). In African case, hence, the
diffusion of the ‘modern culture’ had to be done by magnifying the primitiveness of Africa
and the need for Western culture to modernize and raise Africans from their conditions
(Korasick, 2005: 2).

With the same line of thought, Tomasseli states that the modernization 'cure’ propagates
vast doses of top-down communication injected through major infrastructural invest-
ments in mass media and communications technologies, aimed at replacing traditional
values, introducing technical skills, encouraging national integration and accelerating the
growth of formal education. However, Tomaseilli adds that modernization approach was
uniformly a failure in Africa; and so it perpetuated dependency (Servaes, 2007: 304-305).

As the economic root has totally remained the essence of the modernization paradigm,
“non-economic” factors including attitude change, level of education, mass media and
institutional reforms were later initiated, as thinking about modernization did not solve
problems (Servaes, 2002: 19-20). According to Servaes, referring to the advocated uni-
lineal and evolutive perspectives, and the endogenous character of the suggested de-
velopment solutions, critiques argue that the modernization concept is a veiled synonym
for the ‘Westernization’, namely, the copying or implantation of Western mechanisms and
institutions in a third world context (2002: 20).

There are common allegations that humanitarian works have also misused their assign-
ments in Africa. They mis-produced large number of immoral contents (mainly pictures
and videos) about Africans as severely and constantly starved. Such acts were based on
their claimed intention to maximize foreign fundraisings which then were highly criticized
for partiality, dishonesty and mis-management.

Most importantly, the convergence of the Western media narratives and their humani-
tarian encounters in Africa produced excessively contested images in terms of morality,
which then have impacted the image of African continent. Let’s take the case of the story
of Sudanese toddler whose story had been propagated as indicator of continuously mis-
erable life in Africa. The incidence has become famous mainly after the photo was sold to
The New York Times, one of the giant Western media companies.

It was in March 1993 that photographer Kevin Carter made a trip to southern Sudan,
where he took the iconic photo of a vulture preying upon a south Sudanese toddler
near Ayod (now in South Sudan). Carter said he waited about 20 minutes, hoping that the
vulture would spread its wings, which it did not. Carter snapped the haunting photograph
and chased the vulture away (Selwyn-Holmes, 2009).

JOURNAL OF YOUTH RESEARCHES 105



Figure 4: Iconic Photo of A Vulture & A Child

The photograph was sold to The New York Times where it appeared for the first time on
March 26, 1993 as ‘metaphor for Africa’s despair’. Carter came under criticism for not
helping the girl. “The man adjusting his lens to take just the right frame of her suffering
might just as well be a predator, another vulture on the scene (Selwyn-Holmes, 2009).

Source: Selwyn-Holmes, A. (2009, August 12). Vulture stalking a child. Retrieved from
https://iconicphotos.org/2009/08/12/.

Carter eventually won the Pulitzer Prize for this photo, but he couldn’t enjoy it. “I'm really,
really sorry | didn’t pick the child up,” he confided in a friend. Consumed with the violence
he had witnessed, and haunted by the questions as to the little girl’s fate, he committed
suicide after three months (Selwyn-Holmes, 2009).

The story of the girl has been a major case of discussion well-facilitated by the ‘interna-
tional’ media. The case then was a famously circulated point of debate for journalistic
ethics in communication faculties across the world (it was during my journalistic ethics
class that | myself first known the case).

Consequently, driven by NGO’s fundraising ambitions and their encounters publicized
by their fellow media, the practices of foreign humanitarian interventions exaggeratedly
depicted poverty, hunger, disease, and natural disasters in Africa. They misused their
assignments in Africa mainly by producing or reproducing ethically improper even intol-
erable contents for the purposes of ‘fundraising’. Besides developmental practices, the
humanitarian activities have not yet been engaging local cultural values.

106 Abdulaziz Dino Gidreta



Africa’s Reductive Images, Contesting the Sources, and New Generations as Passive Victims: A Reflection on Historical and Global Representational Practices

Motives for Misrepresentation of Africa: Common Allegations

We witness enduring chains of historical and global representational practices, operating
together, to cause the misrepresentation of the African continent. Surely, all these practic-
es must be ignited by implicitly inscribed interests through such explicit systems of mis/
representation. In this case, we can at least reaffirm the classic assumptions that project-
ed effects of these chains of practices is to keep African continent directly or indirectly
ruled, for future takeover of natural resource alongside all global supremacy competitions

and hegemonic proud.

In fact, this could also be associated with capitalist’s intention of the need for sustainable
consumer, for economic and cultural products. For a producer to produce there must be
a consumer to consume. Marx claims, even to the extent that, a consumer is a producer
by the sense ‘it’ supports the producer to produce, by consuming (1976).

Suddenly also, there emerged the humanitarian intervention curiosity, accompanied by
the discourses of establishing a seemingly continuous role for the ‘supporter’ and the
‘supported’, the ‘giver’ and the ‘receiver’. In general, the recurring motive behind all
these practices could be to provide a rational and public excuse for slavery, colonialism,

neo-colonialism, and the ongoing capitalist - consumerism.

After all these series of collections, displays and narratives, the international public contin-
ued to conceptualize Africa as land of several troubles, and the people as ‘missing’ some-
thing else. And regretfully, there is quite inadequate public consciousness and/or willing-
ness to conceptualize these contested images of Africa together with the root-causes
- that colonizers originally exploited African resources, and then almost unarguably, they
themselves introduced and propagated series of prejudiced and stereotypical ‘phrases’

about Africa.

Such a publicly taken-for-granted image could damage the self-selling, competition and
integration efforts of Africans in the international spheres, in a world where image contin-
ues to play most of the crucial life games. Thus, any conceptualization of life-difficulties in
Africa should be integrated with the imaginations that African continent is uninterruptedly
changing in spite of the aforesaid chain of historical wrongdoings upon its resources, and

most vitally upon its image.

In other words, the current Africa has numerous developmental obstacles and delays. Yet,
most of the narratives on African developmental disconnections with the rest of the world

have been pessimistically discoursed, and the grand causes have not been articulated.
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African New Generations as Passive Victims

There have been chains of damaging effects of these historical and global misrepresenta-
tional practices and phenomenon. Certainly, African reductive images will have cognitive
effects on subsequent African generations, as carriers of reductive images and thus as
passive victims. Self-conception and self-perceptions of Africans can be threatened by
what has been produced and propagated. Some Africans might tend to internalize what
others say about what they are (self-conception), evaluate themselves or give self-atti-
tude based on what others say about what they are (self-perception) and act or behave
the way they perceive themselves (role-perception).

In these triple connections of conception-perception-role, for example, in the overstate-
ment of Africa as conservative, non-innovative, old-minded, Africans might develop a
self-image of passive recipients of the Western ‘civilized’ life values. Thus, unconscious
ordinary Africans will now conceptualize themselves as incapable and non-innovative;
perceive themselves as having a reduced performance and capacity as compared with
Western citizens; and develop a passive role in the global dynamics.

This can be connected to Fanon’s (1967) attempt of applying Lacan’s theory of mirror
stage in the effort to explain the reproduction nature of images, and self-images in partic-
ular. Fanon claims that black people’s subjectivity is formed by the recognition of them-
selves through the images reflected on mirror, through the Other’s eye. Fanon’s psycho-
analytic interpretation on the construction of the inferior blackness seems to contribute
to the “active” reconstruction of the blackness, not to the “reactive” response to Other’s
gaze (1967). Such a cognitive crisis will result in a further damage in self-presentation
or self-selling tendencies of Africans in the international socio-political, cultural and eco-
nomic dynamics. This clearly will have a cumulative effect in delaying African pace of
socio-economic development.

African can also be subject to invisibility, ignorance, delegitimization and pessimism. As
far as the media coverage is concerned, as the result of African countries’ reductive imag-
es, there is a direct effect that has already resulted in the invisibility of Africa in the media.
There is a tendency of non-covering African countries that do not hit the headlines most.
There is also a gradual ignorance to the human aspect of life-development in Africa. By
spearheading the idea that African crisis is ‘natural’ and the ‘good news’ are exceptions,
minor attention is paid to African societies and their current potentials (Mezzana, 2005).
The negative and reductive images will then facilitate the delegitimization of African po-
litical, economic and social actors (Mezzana, 2005). There is also a consequential and
widespread development of Afropessimism at the overseas (Okigbo, 2002, as cited in
Mezzana, 2005).
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The collective effects of the misrepresentation of Africa could surely hinder international
cooperation and interventions by making governments and enterprises reluctant to invest
in Africa. This could particularly happen due to wrong generalizations, like in taking the
entire Africa as region of insecurity, while there are several African countries that have
never experienced clashes since decolonization. At the operational level, an immediate
effect of Africa’s bad images could involve implicit and evident proposals to recolonize
the continent, like in forced spread of the Western development models. Mezzana (2005)
calls this as ‘enlightened recolonization’.

Counter-Strategies and Propositions

Having examined historical and global factors that have facilitated the grounds for the
misrepresentation of African continent, now there should arise certain proposals to dis-
cover possible strategies and solutions. Hereunder, | attempt to point out some of such
ideas interacting with Mezzana’s (2005) propositions and Hall’s (1997) counter-strategies
that he proposed particularly against racial prejudices.

The stereotypes over Africa must be deconstructed using scientific and educational
tools. Widespread teaching and research activities will be helpful. Sensitization and edu-
cation programs, particularly involving the Western public, are required at various levels
to promote the desire to have in-depth and qualified information about African continent.

Media’s approach towards Africa must be revised, and their informative strategies should
be realigned to consider trends, contexts and positive events occurring in the continent.
As to Mezzana (2005), it is also advisable to select correspondents who have lived and
worked in Africa, or those who intend to stay some time. Or, Western journalists better
be trained to improve their understanding of life in Africa including African history and
culture, in addition to separate trainings on methods of selecting and handling news on
Africa, the ways to treat cultural diversity and to exert social responsibility. Similarly, in
order to exploit the new media for the promotion of African images, African ICT sector
should be given special policy emphasis. The ongoing foreign assistance to the develop-
ment of African ICT should be enhanced.

NGO'’s should carry out specific trainings and sensitization programs to prevent the ten-
dencies of damaging African image in the course of their developmental and humanitar-
ian collaboration. There is also a need for networking among Africans, Africanists and
friends of Africa. It will be highly helpful to involve “friends of Africa” no matter where
they are and what field they operate in, as long as they commit to spread of a more exact
image of the continent (Mezzana, 2005). Obviously, a special role can be played by mem-
bers of the African diaspora. And, a real and proper international ombudsman should be
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set up to represent a benchmark for analysis and accurate intervention on the image of
Africa. Although such an idea was proposed back in the mid-1980s, no clear figure was
created, not even a network of actors.

Associating Hall’s counter-strategies and positive strategies can also be helpful here in
this context. Under the title ‘Contesting racialized regime of representation’, Hall (1997:
269-275) proposes three counter-strategies particularly against racial stereotypes: re-
versing the stereotypes; balancing of positive and negative images through difference
acceptance; and contestation of representations.

The first of Hall’s strategies is ‘Reversing the stereotypes’ in which he suggests three
sub-reversions (1997: 270-272). Reversing by entry - integrationist strategy where he
says blacks could gain entry to the mainstream, even at the cost of adapting to the white
image of them and assimilating white norms of styles looks and behaviors. Reversing by
normalization - is like in the revenge films that began to show that blacks are as normal
people as whites, and as moral-players and heroes as them. Reversing the evaluation
of stereotyping - the simple re-encoding or re-interpretation of extreme stereotypes into
positive intentions can be a calm way to change the stereotypes. For instance, changing
the prejudice ‘blacks are poor’ by ‘blacks are motivated by money’.

The second strategy is the celebration of differences by ‘the attempt to substitute a range
of ‘positive’ images of black people, black life and culture for the ‘negative’ imagery
which continues to dominate popular representation’ (Hall, 1997: 272). According to Hall,
this approach has the advantage of ensuring the balance, underpinned by an acceptance
and celebration of difference. ‘It inverts the binary opposition, privileging the subordinate
term, sometimes reading the negative positively: ‘Black is Beautiful’. It tries to construct
a positive identification with what has been objected. It greatly expands the range of
racial representations and the complexity of what it means to ‘be black’, thus challenges
the reductionism of earlier stereotypes’ (Hall, 1997: 272). In fact, Hall fears the dangers
of homogenizing all non-white cultures as ‘other’. And it will give ways for the diversity of
misrepresentation.

The third counter-strategy, through the contestation of representation and gaze, ‘locates
itself within the complexities and ambivalences of representation itself, and tries to con-
test it from within’. According to Hall, it is more concerned with the forms of racial rep-
resentation than with introducing a new content. ‘It accepts and works with the shifting,
unstable character of meaning, and enters, as it were, into a struggle over representation,
while acknowledging that, since meaning can never be finally fixed, there can never be
any final victories.” (1997: 274).
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Accordingly, instead of avoiding the black body, because it has been so caught up in
the complexities of power and subordination within representation, Hall shows that this
strategy positively takes the body as the principal site of its representational strategies,
attempting ‘to make the stereotypes work against themselves’. This strategy also makes
elaborate play with ‘looking’, hoping by its very attention, to ‘make it strange’, or, to
de-familiarize it, and so make explicit what is often hidden - ‘its erotic dimensions’. For
example, ‘to laugh with rather than at his characters’ (1997: 275).

Findings

This article attempted to examine historical and global contexts in the construction of Af-
rica’s image at the overseas. It is revealed that African image has been distorted, in one or
another way, in the course of world fairs and colonial exhibitions, missionary collections,
Oriental and Eurocentric narrations, and exotic depictions during slavery. The imbalances
in the world information and communication order, as revealed by few Western media
domination and misrepresentation of Africa, biased spatial imagery in world maps, and
inappropriate developmental and humanitarian interventions have also negatively affect-
ed Africa’ image in general sense. In media reporting African affairs have been omitted
or selectively emphasized, decontextualized, sensationalized, dramatized, generalized,
dehumanized, personalized, contradicted and abused by language.

From this brief reflection, one can comprehend that the implicit purposes of these mis/
representational practices tend to be the desires to keep African continent directly or indi-
rectly ruled by global powers, possibly for hegemonic competitions. Capitalism’s need for
sustainable economic and cultural consumer, strategic significance of humanitarian roles
and role perceptions, and the search for rational and public excuses for past and ongoing

immoral practices like slavery, colonialism, neo-colonialism could be implicit motives too.

African reductive images will have negative cognitive impacts on subsequent African
generations, and globally there will be high probability for Africa to be subjected to more
invisibility, ignorance, delegitimization, pessimism, and recolonization. Scientific and ed-
ucational tools like researches and trainings are vital to deconstruct Africa’s prejudices.
Sensitization and education programs should particularly target the foreign public. Inter-
national Media’s strategies must be realigned, and Western journalists and NGO’s should
be trained to improve their practices. Reversing the stereotypes, accepting differences,
and contesting misrepresentations are also believed to contribute.
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Conclusion and Suggestions

The reflection here in this article does not intend to be an accusation of the Western gen-
eration for all that has happened to African continent. Only, it sounds supportive to offer a
historical and global contextualization of the construction of African image, for any further
analysis and projection of interventions. This article attempts to reveal that African image
has been reduced, in one or another way, in the course of world fairs and colonial exhibi-
tions, missionary collections and exhibitions, Oriental and Eurocentric narrations, exotic
depictions of slavery, the imbalances in the world information and communication disor-
der as revealed by the Western media over domination and misrepresentation of Africa,
biased spatial imagery, and inappropriate developmental and humanitarian interventions.
The Western media reporting of African affairs has been subjected to selection and omis-
sion, decontextualization, sensationalism, dramatization, generalization, dehumanization,
personalization, binary oppositions, synecdoche and abuse of terms.

The overall purposes of these mis/representational practices could be associated with
the desires to keep African continent directly or indirectly ruled for global competitions
and hegemonic proud, the capitalist’s intention of the need for sustainable economic and
cultural consumer, the strategic significance of the humanitarian role of the ‘supporter’
and the ‘supported’, and the search for rational and public excuses for the Western slav-
ery, colonialism, neo-colonialism and capitalist exploitations. African reductive images
will have cognitive effects of self-conception, self-perception and role-perceptions on
subsequent African generations. In various forms, Africa has already been subjected to
invisibility, ignorance, delegitimization, pessimism, and ‘recolonization’.

In fact, there should be counter-strategies and propositions including the efforts to de-
construct Africa’s prejudices by scientific and educational tools. Widespread teaching
and research activities will be helpful. Sensitization and education programs particularly
involving the Western public are required. International Media’s strategies must be re-
aligned to consider trends, contexts, success stories and other positive events occurring
in the continent. Western journalists and NGO’s should be trained to improve their un-
derstanding of life in Africa and the possible impacts of negative images that their inter-
vention trends could create over Africa. And among the helpful counter-strategies against
racial stereotypes could be the efforts to reverse the stereotypes, balance the positive
and negative images through difference acceptance, and contest mis/representations.
With this aspiration, broader research projects should follow. As part of reconstructing
African image at overseas, as in case of my ongoing research project, it could be helpful
to consider the potentials and applicability of Africa-engaged overseas cross-cultural
practices, as possible counter-strategies and interventions.
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Oz

Bu calisma, zeka seviyeleri yiksek olan 6zel yetenekli 6grencilerin yeni medya kullanimlarini ve bu-
nun akademik basarilarina etkisini ortaya koymay amaclamaktadir. Ozel yetenekli égrencilerin, kendi
okullarindaki 6rgtin egitimin yani sira 6grenim gordikleri yas ve sinif diizeylerine gore; destek egitimi,
bireysel yetenekleri fark ettirici program, 6zel yetenekleri gelistirme programi ve proje egitiminin mul-
tidisipliner yaklasimla siirdiirtildiigi Bilim ve Sanat Merkezleri’nde (BILSEM), yeni medya kullanimi
giderek 6nem kazanmakta ve yayginlagsmaktadir. Yeni medyanin sagladigi olanaklarin, 6zel egitim su-
reclerine etkisi, 6zellikle de 6grencilerin basarisindaki rolti bu arastirmanin temel gergevesini olustur-
maktadir. izmit BILSEM’de egitim alan 6zel yetenekli égrencilerin, yeni medya araclarini kullanimlari
ve bunun akademik basarilarina etkisinin nitel arastirma yaklasimi ekseninde sorgulandidi galismada,
yaslari 15-18 yas arasi olan toplam 28 proje grubu 6grencisinden gonulli olarak 10 6grenci ile yari
yapilandiriimis gériisme gergeklestiriimistir. Calismanin sonucunda 6zel yetenekli 6grencilerin yeni
medya ortam ve araclarini egitim égretim sureclerinin bir parcasi olarak gérdukleri, akranlarina naza-
ran daha pragmatik bir bakis agisiyla ve verimli bir sekilde kullandiklari sonucuna ulasiimistir.
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Abstract

This study aims to reveal the impact of new media use on gifted students, whose intelligence levels
are high, and their academic achievement. The gifted students get support training according to their
age and class level, individual talent awareness program, special talent development program and
project training through multidisciplinary approach at Science and Arts Centers (BILSEM) as well as
formal education at their own schools. The use of new media is becoming increasingly important
and widespread at BILSEM. The role of the new media the influence of gifted education process-
es, especially on the success of the students, constitutes the basic framework of this research.
Semi-structured interviews with 10 volunteer gifted students among 28 students of project training
program were conducted in the context of their use of new media tools and its impact on their aca-
demic achievement were questioned through qualitative approach. The volunteer gifted students get
education at izmit BILSEM and their age range is between 15 and 18. As a result of the study, it has
been observed that gifted students assume new media platform and tools as part of the educational
process they use them in a more pragmatic way and productively as a comparison to their peers.

Keywords: New Media, Social Media, Gifted Student, Academic Achievement, Intelligence

Giris

Bilgi ve iletisim teknolojilerindeki gelismelerle birlikte yeni medya kullanimi giin gectikge
artmaktadir. Bilisim teknolojilerindeki hizli gelismeler ve yeni medya bir¢cok alani etkile-
mekte ve degisime zorlamaktadir. Bu etki alani igerisinde egitim de yer almaktadir. Bilgi
ve iletisim teknolojilerinin egitimle biittinlestiriimesi amach FATIH Projesi (Ekici veYilmaz,
2013, s.318)’'nin hayata gegcirildigi, 6rgin egitim kurumlarinda akilli tahtalarin, tablet ve
bilgisayarlarin kullaniimaya baslandigi Turkiye de, bu sirecin gerisinde kalmamaya ca-
lismaktadir. Geleneksel 6gretim metotlarinin disina ¢ikilarak bilgi ve iletisim teknolojileri-
nin olanaklari ile 6rgiin egitim seviyesinin yikseltiimesi ¢abalar kuskusuz egitim alaninin
dnemli bir boyutunu olusturan dzel yeteneklilerin egitimini de kapsamaktadir. Ote yandan
zeka ve beceri dlizeyleri ile akranlarindan ayricalikli olan 6zel yetenekli cocuk ve genclerin
egitiminde ¢agdas teknolojik gelismelerden, onlarin potansiyelini agiga ¢ikaracak ve etkin
kilacak teknolojilerden yararlanmak 6zel énem arz etmektedir.

Ogrenme hizi, 8grenme diizeyi ve ilgi alanlariyla akranlarindan yiiksek performansa sahip
olan 6zel yetenekli 6grenciler, (1) genel entelektlel yetenek; (2) 6zel akademik yetenek; (3)
yaratici ya da Uretken dislnce; (4) liderlik yetenegi; (5) gbrsel ve gésteri sanatlari; ve/veya
(6) psikomotor yetenegi alanlarinda potansiyel yetenekleri oldugundan (Marland, 1972,
s.2), 6zel bir egitimi hak etmekte ve bu noktada egitim kurumlarinin islevi nem tasimakta-
dir. Bilim ve Sanat Merkezleri (BILSEM), Tiirkiye’de (istiin yeteneklilerin egditimi konusunda
6zgln bir kamusal egitim modeli olarak faaliyet gdstermektedir. Milli Egitim Bakanhgr’'na
bagli olarak cok sayida ilde faaliyette olan BILSEM, ilkégretim ve ortadgretim kurumlarina
devam eden Ustln veya 6zel yetenekli 6grencilerin 6rgiin egitim kurumlarindaki egitim-
lerini aksatmayacak sekilde bireysel yeteneklerinin bilincinde olmalarini ve kapasitelerini
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gelistirerek en Ust dizeyde kullanmalarini saglamak amaciyla aciimis bagimsiz 6zel egitim
kurumlaridir (MEB, 2007). ilkokul 1.siniftan itibaren kurumun grup tarama, genel yetenek,
gorsel sanatlar ve muzik alaninda iki asamada gerceklestirilen sinavlarinda basari kaza-
nan 6grenciler, ilkokul 2. siniftan lise son sinifa kadar, kendi okullarinin yanisira BILSEM’de
6grenim gdrebilmektedir. Fatih Projesi’nin uygulandigi ve bilgisayar destekli egitime agirlik
verilen BILSEM’de &grenim goéren égrenciler, drgiin egitime ek olarak ‘destek egitimi’,
‘bireysel yetenekleri fark ettirici program’, ‘6zel yetenekleri gelistirme programi’ ve proje
egitimini multidisipliner bir yaklasimla almaktadir.

Bu calisma, izmit BILSEM &grencileri rneginde, 6zel yetenekli 6grencilerin internet ve
yeni medya kullanimlarina ve yeni medyanin 6zel yeteneklilerin 6grenme ve basar di-
zeyine etkisine odaklanmaktadir. GCalisma, bilgisayar, internet ve yeni medya ortamlarin-
dan akranlarina gére daha fazla faydalanma ihtimallerinden s6z edilebilecek olan &zel
yetenekli 6grencilerin bu platformlar kullanim pratiklerini ve amaglarini, yeni medyanin
potansiyellerine yénelik katkisini ortaya koymayi amaclamaktadir. Ustiin yetenekli 6gren-
cilerin sosyal medya kullanimlarinin nicel arastirma yaklagimiyla ele alindigi Kéroglu’nun
arastirmasi (2015) ve Ustlin zekal ve Ustln yetenekli 6grencilerin medya okuryazarligina
ait gériislerinin Elazig BILSEM &rneginde sorgulandigi Gémleksiz ve digerlerine ait calis-
ma (2012) disinda, konuya dogrudan temas eden ¢alismalar sinirhidir. Kéroglu, yiksek li-
sans tezinden derledigi ilgili calismasinda, Ustiin yetenekli cocuklarin bilissel ve gelisimsel
potansiyelleri sayesinde yasamlari boyunca insanlik icin sergileyecegi muhtemel rolin,
onlarin ginimuzin en popduler iletisim alani olan sosyal medya kullanim motivasyonlarini
incelemeyi 6nemli kildigini kaydetmekte (2015.5.267) ve konuyla ilgili galismalarin artmasi
gerektigini vurgulamaktadir.

Bu calismada, 6zel yetenekli 6grencilerin yeni medya ile etkilesimleri, 6zellikle 6grenme
siireclerine ve basari diizeylerine etkisi agisindan ele alinmistir. Ogrencilerin yeni medyay-
la etkilesimlerini kendi seslerinden dinlemek, ayni zamanda sistematik veri elde etmeyi
kolaylastirmak igin yari yapilandiriimis gérisme tekniginin kullanildigi calismanin, 6zel ye-
teneklilerin yeni medya deneyimlerinin anlamlandiriimasina, potansiyel gereksinimlerinin
belirlenmesine ve bu ydnde politikalar gelistiriimesine katki saglayacagi 6ngortlmektedir.

Yontem

Ozel yetenekli d3rencilerin yeni medya kullanimlarinin ve bunun 8grenme siirecine ve
basar diizeyine etkisinin incelendigi bu calisma, nitel arastirma yaklasimi ¢cercevesinde
yari yapilandinimis gériisme teknigi ile gerceklestirilmistir. Bu amac dogrultusunda, izmit
BILSEM’de 6grenim géren 15-18 yas arasindaki toplam 28 proje grubu édrencisinden,
yeni medya kullaniminin cinsiyetete gore degiskenlik gosterip gostermedigini de sapta-
yabilmek amaciyla 5 kiz, 5 erkek olmak lzere 10 6grenci ile goriisme yapilmistir. izmit
BILSEM, arastirmacilardan birinin gérev yaptigi kurum olmasi dolayisiyla, veri toplama
slrecinde sunacagi avantajlar gozetilerek secilmistir. Gérlismecilerin belirlenmesinde ise,
Turkiye’de 16-24 yas arasi kitlenin internetin yogun kullanici olmasi ve proje grubu 6g-
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rencilerinin internet ve yeni medya platformlarindan daha sik yararlaniyor olabilecekleri
ongorisi etkili olmustur.

Gériismeci 1: Erkek, Yas 15, Robotik Proje Ogrencisi
Gériismeci 2: Kadin, Yas 15, Dil Sanatlari Proje Ogrencisi
Gériismeci 3: Erkek, Yas 15, Miizik Proje Ogrencisi

Gérlismeci 4: Kadin, Yas 15, Fizik Proje Ogrencisi

Gériismeci 5: Kadin, Yas 17, Yabanci Dil Proje Ogrencisi
Gériismeci 6: Erkek, Yas 16, Bilisim Teknolojileri Proje Ogrencisi
Gériismeci 7: Kadin, Yas 16, Felsefe Proje Ogrencisi
Gérlismeci 8: Erkek, Yas 16, Tarih Proje Ogrencisi

Gériismeci 9: Erkek, Yas 18, Bilisim Proje Ogrencisi

Gériismeci 10: Kadin, Yas 15, Biyoloji Proje Ogrencisi

olabilecekleri 65ngdrusu etkili olmustur.

Onceden diizenlenmis sorularin yer aldigi, ayni icerik ve bicimdeki sorularin gérisilen-
lerin timine soruldugu yari yapilandiriimis gérisme (Kiimbetogdlu, 2005), belli diizeydeki
standarthgi ve esnekligi nedeniyle, test ve anketlerdeki sinirlilidi ortadan kaldirmasi ve
belirli bir konuda derinlemesine bilgi edinmeye yardimci olmasi (Yildirm ve Simsek, 2008)
dolayisiyla saha arastirmalarinda sik tercih edilen bir veri toplama teknigidir. Bu calismada
da 6ncelikle goriismecilere sorulacak sorularin belirlendigi bir yari yapilandiriimis gérisme
formu olusturulmus, formda; anlasilabilirlik, konuya odaklilik, yénlendirmeden kaginma,
aclk uclu olmakla birlikte cok boyutlu ve karmasik soru sormaktan kacinma gibi ilkelere
dikkat edilmistir. Gorlismede 6grencilere mantik sirasi gozetilerek;

e Hangi yeni medya ortam ve araglarini kullandiklari,

* Yeni medya platformlarini kullanim amaclari,

* Yeni medya kullanim ortamlari ve streleri,

* Yeni medyadan 6dev, proje, arastirma odakli nasil yararlandiklari

* Yeni medyanin 6grenme sirecine ve basar dizeylerine etkisi konusundaki gorisleri
sorulmustur.

Arastirmacilarin, yari yapilandinimis gériisme tekniginin olanaklariyla, 6grencilerden yeni
medya kullanim deneyimleri hakkinda sistematik olmakla birlikte ayrintili sekilde yanit elde
etme firsati buldugu gérismeler, ses kayit cihazi ile kayit altina alindiktan sonra desifre
edilmis ve veriler, katiimcilarin arastirma problemine iliskin ifadelerini 6zetlemeye ve yo-
rumlamaya imkan taniyan ‘betimsel icerik analizi’ yontemiyle ¢éziimlenmistir. Gorlisme-
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lerden elde edilen bulgular, gériisme sorulari esas alinarak olusturulan (1) Ozel Yetenekli
Ogrencilerin Yeni Medya Kullanim Amaglari, (2) Yeni Medyanin Ozel Yetenekli Ogrenci-
lerde Ogrenmeye ve Basan Diizeyine Etkisi seklinde iki temel baslik altinda sunulmustur.

Bulgular

Tirkiye istatistik Kurumu Hane Halki Bilisim Teknolojileri Kullanim Arastirmasi 2016 yili ve-
rilerine gore Turkiye’'de internet yogun olarak 16-24 yas arasi geng nifus tarafindan kulla-
nilimaktadir. Yeni medyanin Turkiye’de de gindelik yasama her gegen giin daha derinden
nifuz ettigi ginimizde, geng kusaklar sosyal medya uygulamalarini, cep telefonlarini,
dijital oyunlari glindelik yasam rutinlerinin dogal bir parcasi olarak kullanmaktadir (Binark,
2015:10). Bu galismanin 6znesini olusturan 6zel yetenekli 6grenciler de, Kéroglu’nun be-
lirttigi gibi, 6zel zeka ve yetenek potansiyelleri dolayisiyla aktif medya kullanicisi geng nesil
icinde medya teknolojilerine iliskin algilari, tercihleri ve motivasyonlarn bakimindan &ézellikli
ilgiyi hak eden bir kitledir (2015: 271). Bu baglamda, internet ve yeni medyanin, 6zel yete-
nekli genclerin yasamindaki ve akademik basarilarindaki roltiniin sorgulandigi galismanin
bu béliminde, yar yapilandinimis gériismelerden elde edilen bulgular ¢alismanin amaci
ekseninde su iki temel baslik altinda betimlenmistir (1) Ozel Yetenekli Ogrencilerin Yeni
Medya Kullanim Amaglari, (2) Yeni Medyanin Ozel Yetenekli Ogrencilerde Ogrenmeye ve
Akademik Basariya Etkisi.

Ozel Yetenekli Ogrencilerin Yeni Medya Kullanim Amaclan

Ustiin yetenekli genclerin yeni medya kullanim egilimlerinin sosyal medya kullanim mo-
tivasyonlari Uzerinden incelendigi Kéroglu’'na ait galismada, Ustln yeteneklilerin sosyal
medya kullanim sikliginin akranlarina oranla Turkiye ortalamasinin altinda kaldigini, inter-
net kullanim amaglariyla sosyal medya kullanim amaglarinin értlistiginiu ortaya koymak-
tadir. S6z konusu calismaya gore Ustlin yeteneklileri akranlarindan ve ayni yas grubun-
daki dnceki kusaklardan ayiran en belirgin nitelik ise, séz konusu kitlenin sosyal medyayi
pragmatik sekilde kullanma egilimidir (2015:285). Ozel yetenekli 6grencilerin yeni medya
kullanimlarinin yar yapilandiriimis gérisme teknigi araciligiyla irdelendigi bu ¢alisma, nicel
arastirma yaklasimi ekseninde anket ve dlcek kullanilarak gergeklestirilien Kéroglu'na ait
arastirmanin bulgulariyla kosutluk gdsterdigi gibi, 6zel yeteneklilerin yeni medya kullanim
amaglarinin kendi ifadeleri tzerinden ortaya konmasina olanak sunmustur.

Calisma kapsaminda goriistilen izmit BILSEM &grencilerinin tamaminin, yeni medya or-
tam ve araclarinin yogun kullanicisi olduklari ifade edilebilir. Gértismecilerin bilgisayar,
tablet ve 6zellikle de yeni medya ortamlarinin en énemli araci olan akilli telefonlar aracili-
giyla sosyal paylasim aglarina ve video paylasim sitelerine erisim sagladiklari, Whatsapp’i
yogun kullandiklari ve dijital oyunlara ilgi duyduklari sonucuna ulasiimistir.

Ozel yetenekli grencilerin sézkonusu yeni medya ortam ve araglarini kullanm amagla-
rina bakildiginda, arastirma ve 6dev odakli kullanimin 6ne ciktigi, Youtube ders anlatim
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videolarinin 6zellikle takip edildigi, anlik mesajlasma uygulamasi Whatsapp’in sinif ici ha-
berlesme ve paylasimlar agisindan dnemsendigi gortlmektedir. Ginde ortalama 3 saatlik
bir zaman dilimini internet ve yeni medya ortamlarinda gecirdigi anlasilan gérismecilerin,
film izlemek, muzik dinlemek, oyun oynamak, video paylagsmak, cevreyle iletisim kurmak
gibi eglenme ve sosyallesme amagcli kullanima daha az zaman ayirmalari, kuskusuz 15-18
yas arasli proje grubu 8grencileri olmalariyla iligkilidir. Nitekim Kéroglu da ilgili calismasin-
da, Ustlin yeteneklilerde yas grubu ylkseldikge sosyal medyayl eglenme ve sosyallesme
motivasyonlu kullanimin azaldigini kaydetmektedir (2015:283).

Ebeveyn kisitlamasi dolayisiyla sosyal paylasim aglarini kullanmadigini belirten Gérus-
meci 10, yeni medyayla iligkisini dijital oyunlar, giinlik haber takibi ve arastirma gerceve-
sinde agiklayan Goériismeci 1 ve zaman kaybi yarattigi endisesiyle sosyal aglara mesafe-
li yaklasan Gérismeci 3 disindaki égrencilerin ilgi alanlari dogrultusunda yaygin olarak
Instagram, Facebook ve Twitter kullandiklarini ifade etmek mimkindir. Gorlismecilerin
ifadeleri, okulda, evde, durakta, serviste glin boyu her firsatta internet ve yeni medyayla
ic ice olduklarini ortaya koymakla birlikte, gérismecilerden her birinin sosyal aglarda yer
almay! bir bos zaman etkinligi olarak niteledigi gérilmektedir.

Kullanicisi olduklar yeni medya platformlarini siralarken, dijital oyunlara ilgi duyduklarini
kaydeden Gértismeci 1, 7 ve 9, zeka ve strateji oyunlarini tercih ettiklerini 6zellikle vurgu-
lamaktadir. internet ve yeni medyay 6zellikle proje, édev ve arastirma amagl kullandiklari
aclkga gorllen gorismeci 6zel yetenekli 6grenciler icin Youtube ders videolarinin ve Go-
ogle arama motorunun adeta vazgecilmez 6grenme araci haline geldigi anlasiimaktadir.
Ayrica diinyaca Unll internet ansiklopedisi Wikipedia da, gérismecilerin temel basvuru
kaynaklari arasinda yer almaktadir:

Goérusmeci 7- “Proje hazirlama, édev, sunum ve sinava galisma zamanlarinda Youtu-
be’da ders anlatan insanlar var, onlari agiyorum ve dinliyorum (...) Zaten 8gretmenlerin
verdigi 6devler bilgisayar igerikli oluyor. Mesela mizik dersinde diyorlar ki kendinize bir
karaoke parcasi secin, o zaman da Youtube’a girmek icin bilgisayara ihtiyacim oluyor.”

Gériismeci 2- “Odevlerim icin arastirma yaparken, yeni bilgiler 63renebilmek icin yeni
medyayi kullaniyorum (...) Problem c¢ozerken kafama takilan bir sey oldugu zaman Go-
ogle’a sorarak dgrenebiliyoruz (...) Youtube’da ders veren dgretmenler oluyor, onlardan
bayagi yardim aliyorum.”

Goriigmeci 3- “Ornegin bir performans proje édevinde konu ile ilgili olarak Wikipedia’yi
kullaniyorum. Ya da Youtube’da bir ders videosunda konu anlatimlarini izliyorum.”

Gorusmeci 4- “Google Akademik’ten proje 6rneklerine bakiyorum literatlir calismasi ya-
parken.”

Gorusmeci 6- “Genel olarak Wikipedia Uzerinden arastirma yapiyorum, faydasi ¢ok olu-

yor.
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Proje grubu dgrencileri olmalari nedeniyle internet ve yeni medyay! édev ve arastirma
amacli kullandiklari, bu ama¢ dogrultusunda yaygin kullanici agina sahip platformlarin
takipgisi olduklari gértlen gérismeci 6grenciler arasinda, yine arastirma ve bilgi edinme
amaciyla ilgi alanlarina gére farkli platformlara yénelenler de mevcuttur. Ornegin, bilgisa-
yar muhendisi olmayi hedefledigini kaydeden Gériismeci 9, Bilim Teknik e-dergisine abo-
ne oldugunu, bilim ve teknoloji sitelerini takip ettigini ve proje hazirlarken ilgili sitelerdeki
bilisim teknolojisi uzmanlarina danistigini ifade etmektedir. Gérismeci 6 ise, hafiza ve
zeka gelistirme tekniklerinin anlatildigi internet sitelerinde zaman gegirdigini kaydetmek-
tedir. Ayrica gériismeci 6grencilerin internet kullanim amaglarn arasinda TUBITAK projele-
rinin incelenmesi dnemli yer tutmaktadir.

Yeni Medyanin Ogrenmeye ve Basari Diizeyine Etkisi

Calisma kapsaminda gériistilen izmit BILSEM &grencilerinin yeni medya deneyimlerine
iliskin anlatimlarinin ortak noktasi, yeni medya ortam ve araclarini 6zellikle 6dev ve aras-
tirma amagh kullandiklari olmustur. Gériismeci 6grencilerin cogunun, tipki teknolojinin en
yogun kullanicisi oldugu bilinen akranlari gibi, internet, sosyal aglar, video paylasim sitele-
ri, dijital oyunlar vd. yeni medya platformlariyla i¢ ice olmakla birlikte, 6zel yetenekli kate-
gorisinde ve proje grubunda yer almalar dolayisiyla, 6grenme odakli kullanim egiliminde
oldugunu belirtmek mimkunddr. .

Yeni medyanin 6grenmeyi ve basarn dizeyini nasil etkiledigi, katkisi olup olmadigi soru-
suna yonelik goris ve degerlendirmeler de, internet ve yeni medyanin 6zel yetenekliler
icin dncelikle bir 8grenme ortamini ifade ettigine ve 6grenim hayatlarindaki merkezi rold-
ne isaret eder niteliktedir. Yeni medyanin bilgiye hizli ulasma ve kendi kendine 6grenme
imkani yarattigini kaydeden Gérismeci 1, bu goriistini 6grenim hayatindaki yeni medya
deneyimlerini de ortaya koyan su sdzlerle anlatmaktadir:

“Mesela simdi lego robotu yapiyoruz. Yarismaya gidecek. Onun programini neredeyse hi¢
bilmiyordum. Su iki i¢ glindir internetten arastirarak 6grendim. Yeni medyadan 6grendim
yani. Bagkasinin destegini almadan, bilmedigin birgok seyi rahatlikla 6grenebiliyorsun.
Ogretmene sormadan.”

TUBITAK projeleri icin &nceki yillarda yapiimis projelerin gézden gegirilmesi gerektigini,
bu slrecte internet arama motorlarinda, ilgili site ve yeni medya platformlarinda arastirma
yaptigini s@yleyen Gorismeci 2 ise, yeni medyanin izleyerek 6grenme ve karsilastirma
yapma agisindan 6grenme surecine katki sagladigi disiincesindedir. Gérlismeci 2, yeni
medyanin basari diizeyine etkisini ‘Performansimi gelistirmeye aslinda bayagi yarar sag-
ladigini diistiniiyorum” seklinde agiklamaktadir. Hazirladigi TUBITAK projesiyle ilgili higbir
kaynaktan edinemedigi bilgiye internet sayesinde ulastigini kaydeden Gérismeci 8 de,
“Birka¢ santimlik bir telefondan aklin alamayacagi kadar ¢ok bilgiye ulasiyorsun” diye-
rek bilisim teknolojilerinin, yeni medya ortam ve araglarinin bilgiye erisimdeki, dolayisiyla
da 6grenme slrecindeki yadsinamaz roliini vurgulamaktadir. “Okulda falan anlamadigim
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seyleri rahatlikla bulabiliyorum, ayni zamanda merak ettigim, arastirmam gereken konulari
da bulabiliyorum.” diyen Gériismeci 5, yeni medyanin 6grenme sirecini hizlandirdigini dui-
stnmektedir. Gorismeci 7 de, Youtube’da izledigi ders videolariyla sinifta dgrendiklerini
tekrar etme ve pekistirme firsati buldugunu ifade etmektedir.

internet ve yeni medyanin proje ve ddev hazirlik siirecinde yararl oldugunu kaydetmekle
birlikte cogu kez zaman kaybina da yol actigini belirten, dolayisiyla da 6zellikle sosyal
aglara mesafeli yaklasan Gorismeci 3 disindaki gérismeciler genel olarak yeni medyanin
bilgiye kolay ve hizli erisme, performans gelisimi saglama, 6grenme surecini hizlandirma,
6grenmeyi pekistirme ve sinif disinda 6grenme imkani saglama seklindeki katkilarinin al-
tini cizmektedir.

Sonug ve Oneriler

Ozel yetenekli 8grencilerin yeni medya kullanimlarinin ve bunun é3renme siirecine etkisi-
nin incelendigi bu calismada, 6zel yetenekli 6grencilerin yeni medyayi akademik basarilari
agisindan verimli bir sekilde kullandiklar sonucuna ulasilmistir. Ogrencilerden yeni medya
araclanni hangi amaglar dogrultusunda kullandiklari, kullanim sureleri ve ortamlari; ders,
odev ve proje konulari ile ilgili faydalanma bigimleri ile yeni medyanin akademik basarila-
rina olan katkisina dair dikkat ¢ekici sonuglar elde edilmistir.

ik olarak, calisma kapsaminda gériisiilen izmit BILSEM &grencilerinin tamaminin yeni
medya ortam ve araglarinin yogun kullanicisi olduklari séylenebilir. Gérismecilerin bilgi-
sayar, tablet ve akilli telefonlar araciligiyla sosyal paylasim aglarina ve video paylasim site-
lerine erisim sagladiklari, Whatsapp’i yogun kullandiklar ve dijital oyunlara ilgi duyduklari
sonucuna ulasiimigtir.

Calismada en dikkat c¢ekici sonuglardan biri de 6zel yetenekli 6grencilerin yeni medya or-
tam ve araclarina karsi pragmatik bir bakis acisina sahip olmalaridir. internet ve yeni med-
yayi 6zellikle proje, 6dev ve arastirma amagli kullanan 6grenciler icin Youtube ders vide-
olarinin ve Google arama motorunun ve Wikipedia’nin temel bagvuru kaynaklari arasinda
yer almasi, 6grencilerin siradan kullanicilar ve akranlarina gére yeni medya kullaniminda
fark yaratabilecek potansiyel tasidiklarini gdstermektedir. Beklenildigi gibi bu farkin ortaya
cikmasinda 6grencilerin BILSEM’de proje grubu ddrencisi olmalarinin etkisi biyiktir.

Ozel yetenekli dgrencilerin yeni medya kullanimi akademik basarilarina etkisi agisindan
degerlendirildiginde, genel olarak yeni medyanin bilgiye kolay ve hizli erisme, performans
gelisimi saglama, 6grenme surecini hizlandirma, 6grenmeyi pekistirme ve sinif disinda 6g-
renme imkani saglama seklindeki katkisina dair sonuclarin ortaya ¢cikmasi, yeni medyanin
6zel yetenekliler icin dncelikle bir 6grenme ortamini ifade ettigi ve 6grenim hayatlarinda
merkezi ve etkin bir rol tagidigi yoniindedir.
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Bilim ve Sanat Merkezi disinda da 6zel yetenekli grencilerin gittikleri 6rgiin egitim ku-
rumlarindaki édev ve projeler ile ilgili zamani iyi degerlendirebilmek adina yeni medyanin
kendileri icin oldukca avantaj sagladigi gérilmektedir. Ogrenciler, yeni medyayi bilingli
kullanimlarindan dolayi her tur bilgiyi rahatlikla ve kisa strede elde etmenin avantajlarini
yasamaktadir. Fakat cok az da olsa yeni medyada zaman gegcirdiklerinde eglence icerikli
kullanimlarindan dolayr zamani istenilen diizeyde verimli bir sekilde kullanamadiklar da
gorilmektedir. Ancak bunun farkinda olmalari eksiklerini hemen diizeltmeleri bakimindan
énemlidir.

Bu calisma 6zel yetenekli 6grencilerin hangi yeni medya araglarini, hangi amagla kullan-
diklarini ve yeni medyanin akademik basarilarina olan etkilerini ortaya koymustur. Etki
alani oldukga genis olan yeni medyanin 6zel egitim alaninda ne kadar dnemli bir potan-
siyele sahip oldugu saptanmistir. Yapilan arastirmalar neticesinde dogru ydnlendirmeler
ile 6grencilerin akademik yasantilarinda yeni medyayi ¢ok daha etkili ve bilingli bir sekilde
kullanabileceklerinin mimkin oldugu sonucuna ulasiimistir. Bu baglamda, 6grencilerin
egitim aldiklar kurumlarda bilingli yeni medya kullanicisi olmalarini saglamak adina medya
okuryazarli@i 6n plana cikmaktadir. Ozel yetenekli &grencilerin yeni medya kullanimina
yonelik atilacak 6énemli adimlar arasinda Bilim ve Sanat Merkezleri’nde yeni medya okur-
yazarhgi dersinin baslatiimasi olabilir. Boylelikle 6zel yetenekli 6grencilerin zaten var olan
yeni medyayi etkin kullanim potansiyellerinin daha st seviyelere taginmasinin énl aciimis
olacaktir.

Bu ¢alisma géstermistir ki, bilim, teknoloji ve sanat alanlari basta olmak tzere birgok ko-
nuda yuksek potansiyele sahip 6zel yetenekli 6grencilerin, gelisimlerine ve yaraticiliklarina
katki sunacak ve ilerisi icin 1sik tutacak arastirmalarin sayisinin artmasi gerekmektedir.
Ozellikle iletisim ve egitim alaninda yapilacak disiplinler arasi daha fazla calismaya ihtiyac
vardir.

Bu 6zel bireylerin her ydniyle arastiriimasi, karsilastiklari sorunlarin tespiti ve gelisimlerine
katki sunacak sonuglarin elde edilmesi Turkiye’nin birgok alanda gelisimine katkisi sun-
masi agisindan biyik dnem arz etmektedir.
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EXTENDED ABSTRACT

The New Media Use of Gifted
Students and Its Impact on
Academic Achievement

Mehmet Giizel
Naif Kara™

Introduction

The use of new media is increasing day by day along with improvements in information
and communication technologies. Rapid developments in information technologies and
new media affect many fields and force these fields to change. Education can be accep-
ted as one of these fields. Turkey is trying to keep pace with these developments through
Fatih Project (Ekici and Yilmaz, 2013, p.318), which aims to integrate information and
communication technologies with education and sophisticates education with the use of
smart boards, tablets and computers in schools. Efforts to increase the quality of formal
education through the facilities of information and communication technologies, beyond
traditional teaching methods, undoubtedly include the education of gifted students and
this constitute an important dimension of education. It is of particular importance to utilize

* Assist Prof., Sakarya University, Faculty of Communication, Department of Journalism, Sakarya,
mehmetguzel@sakarya.edu.tr
** PhD Student, Sakarya University, Social Sciences Institute, Communication Sciences, Sakarya, naifkara80@gmail.com
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modern technological developments in special education of gifted children and young
people, who are privileged of their intelligence and skill levels comparing to their peers, to
take advantage of their potential and make them effective.

The gifted students with high performance than their peers in learning speed, level of le-
arning and interests, (1) general intellectual ability, (2) special academic ability, (3) creative
or productive thought, (4) leadership ability, (5) visual and performing arts, and / or (6)
have potential abilities in the areas of psychomotor ability (Marland, 1972, p.2) deserve
special education and at this point the functions of educational institutions is crucial.
Science and Art Centers (BILSEM) are unique public education for the education of gifted
students in Turkey. BILSEM, which provides education for the students in various levels
depending on the categorization of Ministry of National Education, is an independent
educational institution open to gifted students who attend primary and secondary edu-
cation institutions. BILSEM focuses on individual abilities of gifted students and aims to
develop their capacities at the highest level through not hindering their training in formal
educational institutions (MEB, 2007). The students who have achieved success in the
two-stage examination in the field of group screening, general talent, visual arts and mu-
sic from the first year of elementary school can get education at BILSEM as well as their
own schools from the second year of elementary school to the last year of high school.
The students who are educated in BILSEM, where the Fatih Project is implemented with
computer assisted training, receive multidisciplinary education in addition to structured
training in ‘support training’, ‘individual talent awareness program’, ‘special talent deve-
lopment program’ and ‘project training’.

This study focuses on the use of internet and new media by gifted students and the effect
of new media on the learning and achievement of gifted students in izmit BILSEM. The
study aims to reveal the contribution of new media to the potential of gifted students who
take the advantage of the computers, internet and new media platform possibly more
than their peers on the practical use of these platforms with respect to their aims.

Method

This study, which examines the use of new media by gifted students and its effect on the
learning process and the level of achievement, has been carried out with semi-structured
interview technique in the context of qualitative research approach. For this purpose, 10
students, 5 females and 5 males, were interviewed in order to determine whether the use
of new media differs according to their sex. 10 students are volunteers and selected. This
institution has been selected because one of the researchers work in this institution and
this provides some advantages of data collection process of the research. It has been
hypothesized that the population between 16-24 years of age in Turkey is the intensive
user of internet and the project group students may be using internet and new media plat-
forms more frequently. The interviews with the facilities of the semi-structured interview
technique gave the participants the opportunity to get detailed answers to systematic use
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of new media and new experiences of media use. The interviews were deciphered and
recorded after being recorded with the audio recorder and the participants were given
opportunity to summarize.

Findings

The gifted students who are the subject of this study are the ones that deserve special
attention in terms of their perceptions, preferences and motivations about media tech-
nologies within the young generation of active media users due to their intelligence and
talent potentials as stated by Koéroglu (2015: 271). In this context, the findings yielded
through the semi-structured interviews are described under two headings in the main axis
of study: (1) The Objectives of New Media Use of Gifted Students, (2) The Impact of New
Media on Learning and Academic Achievement of Gifted Students.

The Objectives of New Media Use of Gifted Students

This study, which examines the use of new media by gifted students through semi-stru-
ctured interview technique, provides the opportunity for gifted students to reveal their
purposes in using hew media through their own expressions as well as the findings of
Kdroglu’s research (2015) which uses a questionnaire and a scale in the axis of quantita-
tive research approach.

All of the izmit BILSEM students interviewed within the scope of the study can be clai-
med to be intensive users of new media platform and tools. It has been concluded that
interviewees have access to social networking and video sharing sites via computers,
tablets and smartphones, which are the most important tools in new media environments,
intensively uses Whatsapp and are interested in digital games.

It is observed that Whatsapp is important for the interviewees in terms of communicating
and sharing in class, especially their communication research and homework.

It is understood that Youtube lecture videos and the Google search engine become in-
dispensable learning tools for the gifted students and they use internet and new media
especially for projects, assignments and research purposes. Moreover, the world famous
Wikipedia encyclopedia is one of the main reference sources of interviewees.

The Impact of New Media on Learning and Achievement Level

izmit BILSEM students use common media platform and tools for their assignments and
research. Many of the interviewees, like their peers, are known to be the intensive users
of computer technology, such as the internet, social networks, video sharing sites, digital
games and so on. It is possible to claim that they tend to be learning-oriented, as they are
nested within the new media platforms.
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Opinions and evaluations about how the new media influences learning and contributes
to the level of achievement also indicate the central role of the internet and the new media
in learning environment primarily of gifted students.

Interviewee 2, who said that the projects made in previous years for TUBITAK projects
should be watched and in this process she is doing research on Internet search engines,
related sites and new media platforms, believes that the new media contributes to the
learning process in terms of learning by watching and comparing. Interviewee 2 explains
the effect of the new media on the level of achievement ‘I think it actually benefits a lot to
improve my performance.’ Interviewee 7 states that she has opportunities to repeat and
reinforce what she has learned in class with the help of videos on Youtube.

Interviewees, except interviewee 3 who often point out that the Internet and the new me-
dia are useful in the project and homework preparation process but often leading to loss
of time and therefore to take apart from social networks in particular, are generally inte-
rested in the new media in terms of easy and quick access to information, performance
improvement, reinforcing and providing learning outside the classroom.

Conclusion and Recommendations

This study examines the use of new media by gifted students and its effect on learning
process. The result is that gifted students use the new media efficiently in terms of aca-
demic achievement.

Initially, all of izmit BILSEM students who can be claimed to be users of new media plat-
form and tools have been interviewed within the scope of the study can be said to be
all users of new media platform and tools. It has been concluded that interviewees have
access to social networking and video sharing sites via computers, tablets and smartp-
hones. They have used Whatsapp intensively and are interested in digital games.

One of the most striking results in the study is that gifted students have a pragmatic
perspective towards the new media platform and tools. The inclusion of Youtube lecture
videos, the Google search engine and Wikipedia’s main reference resources, by students
who use them for projects, assignments and researches, reveals that these students have
the potential to make a difference in the use of new media comparing to ordinary users
and their peers.

When the use of new media by gifted students is assessed in terms of its impact on
academic achievement, the findings have emerged: Interviewees use the new media to
have access to information easily and quickly, to provide performance improvement, to
accelerate the learning process, to reinforce learning and to provide learning outside the
classroom. This makes new media a part of learning environment and reveals the central
and effective role in gifted students’ learning life.
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As a result of the research, it has been demonstrated that gifted students will be able to
use the new media more effectively and consciously in their academic life through proper
guidance. In this context, one of the important steps towards the use of new media by
gifted students may be launching a new media literacy course in Science and Art Centers.

This study shows that the number of researches that will contribute to the development
and creativity of gifted students with high potential in many fields, especially in the fields
of science, technology and arts, should be increased. The search for these gifted indivi-
duals in every aspects, the identification of the problems they face and the solutions that
contribute to their development are of great importance in terms of contributing to the
development of Turkey in many areas.
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Fransa’da Yurttaslik Egitimi ve
Genclik

Zeynep Demirci’

Oz

Yurttaslk en genel anlamiyla, bir arada yasama, yasanilan toplumda sorumluluk ve dayanisma ru-
huna sahip olma, vatandaslik edinimine bagli haklara erisim ve bu haklarin kullanimini ifade eden
bir kavramdir. Son dénemlerde kullanimi gittikce artan ve ulasiimak istenen temel hedeflerden biri
haline gelen aktif yurttaslk kavrami ise, bireyin sivil toplum hayatina, yerel, ulusal ya da uluslarara-
s platformlarda gerceklesen egitimlere ve faaliyetlere katiimini, topluma ve devlete gondilli olarak
verdigi hizmeti ve onlara karsi tasidigi sorumluluk duygusunu, demokratik haklarini kullanma bilgi ve
becerisine sahip olmasini ifade eder.

GunlUmuzde, kiresellesme ve teknolojinin yarattigi ulus asin ve ulus 6tesi gelismelere ragmen, ulusal
yurttaslhk kavrami gecerliligini hala korumakta ve devlet-birey iligkisi, itaat ve sorumluluk baglamin-
da gittikce daha da 6nemli bir hal almaktadir. Devletine bagli, ortak ¢ikarlari énceleyen ancak ayni
zamanda 6zgUr iradesiyle hareket eden, sorumluluk sahibi bireylerin olusumunda, egitim cok énemli
bir yer teskil etmektedir. Clinkl yurttaslik bilinci, birey ve devlet arasindaki etkilesimle gelisen bir ol-
gudur. Bu nedenle, genglere verilen yurttaslik egitimi ve uygulamalari, bir yandan genglerin yurttaslik
kavraminin temel degerlerini ve fikirlerini anlamasina yardimci olmakta, diger yandan bu degerleri ve
fikirleri icsellestirmesi icin gerekli davraniglari ve edinimleri saglamaktadir.

Bu ¢alismanin amaci, Fransa’daki genclerin topluma aktif yurttaslar olarak katilimini saglayan yurt-
taslik egitim ve uygulamalarindan bahsederek, yurttaslik egitiminin temel gérinimini ortaya koya-
bilmektir. Bir yandan genclerde, toplum icindeki sorumluluk ve dayanisma duygusunun ve toplumun
diger bireyleriyle kurulan iligkilerde etik ve sosyal degerlerin gelisiminin, diger yandan hak ve so-
rumluluklar boyutunda devletle kurulan iligkilerin saglamlastirimasi yoluyla genclerin aktif yurttaslar
olarak sivil hayattaki beceri ve kazanimlarinin giiclendirilmesi ¢gabalar aktarilacaktir.

Sonug olarak calismada ilk olarak yurttaslik kavrami ve kapsami, okullarda verilen yurttaslk egitimi
ekseninde incelenecek, ardindan Fransa’daki genclere verilen yurttaslik egitimi ve buna yénelik ya-
pilan faaliyetler ortaya konulacak ve son olarak genglerin bilingli aktif yurttaslar olarak sivil hayata
katihm hedeflerinden bahsedilecektir.

Anahtar Kelimeler: Yurttaslik, Aktif Yurttaslik, Yurttaslhk Egitimi, Genglik.
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Abstract

In its broadest sense, citizenship is a concept of living together, a responsibility and solidarity spirit,
an access to rights and their use. The concept of active citizenship means that the individual has the
knowledge and skills to participate to the civil society’s life, education and activities that take place
at local, national or international platforms, voluntary services to society and to the state and the use
of democratic rights.

Nowadays, the concept of national citizenship maintains its validity and individual-state relations
become increasingly important in the context of obedience and responsibility. Education constitutes
a very important place in the creation of responsible individuals, who are affectively attached to the
state and prioritize common interests but act at the same time with free conscience. The conscience
of citizenship is a phenomenon that is developed through the interaction between individuals and
state. Education and practices for citizenship on the one hand will help young people understanding
the core values and ideas of the citizenship concept and on the other hand, through education for
citizenship, the youth can have necessary attitudes for the internalization of these values and their
necessary acquisition.

The aim of this study is to demonstrate the basic view of education and practices for citizenship
in the participation of the youth to the society as active citizens. In society, by the ways active
citizenship is strengthened through responsibility, the development of ethical and social values in
the relations established with others, solidarity within the community, solidarity in the context of
state relations with “rights and responsibilities” of citizens and the development of youth skills and
achievements in civic life will be discussed.

Therefore, in this research the concept and scope of citizenship will be examined firstly, then the
youth'’s citizenship education and the efficiency of the activities and projects will be discussed. At
the end, we will talk about the ways of youth collective participation in social life as active citizens.

Keywords: Citizenship, Active Citizenship, Citizenship Education, Youth.

Giris

Yurttaslik egitiminden bahsederken, dncelikle belirtiimesi gereken, yurttaslik kavraminin
karmasik ve ¢ok yonli bir ifadeye sahip oldugudur. Avrupa Konseyi’'nde yurttas (citoyen)
ve yurttaglik (citoyenneté) kavramlarinin tek bir tanimi yoktur ve bu kavramlar belirsizligini
korumaktadir (Bodeving, 2009, s.4). En genel ifadeyle, siyasal yurttaslik, bireyin hak ve
gorevlerini, sosyal yurttaslik, toplum igindeki liyakat ve dayanismayi, kiltirel yurttaslik,
kultdrel miras bilincini, ekonomik yurttaslik ise is diinyasi ile kurulan iligkileri ifade etmek-
tedir (Bodeving, 2009, s.8).

Yurttaglik her seyden 6nce, belirli bir siyasi toplulukta sivil, siyasal, sosyal, ekonomik ve
kultirel bakimdan esit haklara sahip olmayi saglayan yasal bir statliyl ifade eder ve bu
yasal statl ayni zamanda bireye iktidara katilma, karar verme ve karar verici mekaniz-
malarin denetimini saglama islevlerini kazandirir. Bununla birlikte yurttaslik, genel olarak
sorumluluklar ve yukumlulikler baglaminda bireyin ait oldugu grubun ¢ikarlarini sivil giri-
simcilik ile savunmasini olanakli kilan rol ve edinimleri de ifade eden sosyal bir kiime ola-
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rak da tanimlanmaktadir (Chanthalangsyv.d., 2016, s.23). Dolayisiyla yurttas olmak, cesitli
sorumluluklara ortak olmak demektir. Anlasildidi Gizere, yurttaslik mekanizmasi 6rgitli bir
toplumsal gruba ait olma bilinci ile hareket etmenin yollarini saglamaktadir. Yurttaslk, ka-
git Gzerinde vatandasliga sahip olup olmama durumunun &6tesinde, her seyden dnce top-
lumun meselelerine bireysel ve kolektif bir katiimi gerekli kiimaktadir. UDHR (insan Haklari
Evrensel Bildirgesi)’nin 29. maddesinde, bireyin yasadigi topluluga karsi gorevleri oldugu
aclkga belirtilmistir. Bu gdrevlerden en énemlileri, yasalara ve demokratik kurumlara saygi
duyulmasi ve sivil tutumlar yoluyla bunlar uygulama yollarinin olusturulmasidir. Bununla
birlikte, haklar ve 6zgurltkler hicbir durumda, Birlesmis Milletler’in ilke ve amaglarina kar-
sit bir sekilde kullanilamaz. (insan Haklari Evrensel Bildirgesi, 10 Aralik 1948, 29.Madde)
Dolayisiyla yurttaslk mekanizmasi, bireysel 6zgurlik yolunda énemli bir adim olmakla
birlikte, kolektif ¢ikarlar tarafindan ¢evrelenmis bir alana da sahiptir. Bu agidan bakildigin-
da, yurttaslik, bireysel ve kolektif olani en akilci bir sekilde birlestirme mekanizmasi olarak
gorulebilir.

20. ylzyihn ortalarina kadar, Fransiz toplumu, vatandashgin ve devletin dogasi hakkinda
Cumbhuriyetgileri ve Katolikleri karsl karsiya getiren, sirekli yinelenen bir tartisma gecir-
mistir. Cumhuriyetci diisiincede devlet, sosyal bagin ve vatandashgin kurucu 6gesidir. Ka-
tolikler icin, tam tersine, dini kutup, sosyal ve siyasal bagi belirlemektedir. Dolayisiyla din
ve siyaset i¢ icedir. Bu birlesme, cumhuriyetci vatandashgin entegratér modelini imkansiz
hale getirmektedir. Katolik seckinler igin, hem ruhsal hem de etnokdiltirel agidan ulus,
kendi 6zline ihanet etmeden siyasal egemenlik ilkesi icerisinde var olmayi basaramazdi
(Déloye, 1994, s. 30).

Cumbhuriyetgi ahlakgilar icin, ikna ve 6zerklik temelinde kurulan ahlaki disiplinin i¢sellesti-
rilmesi ancak yurttaslik ve ahlak egitimi ile mimkin olabilirdi. Maurice Barrés’den Ferdi-
nand Brunetiere’e, Charles Maurras’dan Georges Goyau’ya, laik ahlakin elestirmenleri,
bireycilik ve vatandashgi ic ice ge¢cmis kavramlar olarak ele alir ve bunlari reddederler. Bu
okumada, vatandaslik bilgisi ve ahlak ders kitaplarinin savundugu cumhuriyetgi bireycilik,
siyasal toplumun ve bireylerin ¢ikarlar arasindaki yurttaslik gerilimini ¢cézebilmek icin laik
ahlakgilar tarafindan icat edilen bir ¢6zim olarak gortlebilir (Déloye, 1994, s. 33). Birey-
ciligin bu sekilde ele alinmasi, bireyi demokratik toplumun bir Grlini yaparak iktidar ve
6zgUrliga bir anlamda uzlastirmaktadir (Déloye, 1994, s. 33).

Emile Durkheim, ahlak, egitim ve yurttaslk kavramlarinin devlet-birey iligkisi baglaminda
ele alinmasinda 6nemli bir yere sahiptir. Cumhuriyetin pedagoglari tarafindan tstlenilen
ahlaki reformu memnuniyetle karsilamakla beraber, Durkheim, egitimcileri, kisiye daya-
I, insan haklarini garantiye alan bireyciligi degil, kisinin ve grubun etkilesimine dayanan
sosyal ve uyum temelli bireyciligi 6gretmeye davet eder. Ahlaki egitimin yazar Durkheim
(Durkheim, 1925), kamu okullarinin, kisinin dogasi Uzerine kurulu bir ahlaktan hosnut ol-
mayacagini, aksine, ahlakin tarihsel ve sosyal dogasi Uzerine dayall bir ahlak egitiminin
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gerekli oldugunu sdyler. Dolayisiyla, 6gretmen irade 6zerkligini dgreterek her seyden énce
kolektif yasamin anlamini 6grencilere verebilmeyi bilmelidir. Bu ¢ercevede, kamu okulla-
rindaki ahlaki egitim, geleneksel muhalefetlerden arinmis bireycilige ulasir. Eger bu egitim,
ahlaki, bagimsiz ve 6zerk bir varlik olarak bireyi degerli kiliyorsa, o halde onu sosyal olma-
yan bir varlik olarak kabul edecektir. Bu noktada, bireyin, bireycilik ve sosyallik arasindaki
gerilimde bulunan etkilesimsel alaninin yaratiimasi dnemli olacaktir. Tam da bu noktada,
birey, yurttas haline gelerek, varligi sosyal entegrasyon ile miimkuin olabilen deger ve di-
stince topluluguna 6zgirce katilmaktadir (Déloye, 1994, s.35). Ancak bu sayede, bireycilik
ve kolektif dislince arasindaki gerilim alani uzlasma zeminine oturmus olacaktir.

Egitim, Fransiz yurttaslik modelinin kurucu 6desi, okul ise bunun aracidir. Ugtinci Cumhu-
riyet’in (1870-1940), devletin otoritesi altinda zorunlu ve Ucretsiz ilkokul egitimini devreye
sokmasindaki asil amag, bireylere yurttaslik egitimi verme goérevini yerine getirebilmekti.
Dolayisiyla, egitim ¢caginda olan ¢ocuklari gelecegin yurttaslarina déntstirmek séz ko-
nusuydu. 1882 yasasi birincil ahlak ve yurttaslik egitimini mifredata sokarak, ahlak ve
yurttaslk arasindaki gérev ayrimini vurgulamistir: Ahlak, cocuklari toplumda onlari bekle-
yen hayata hazirlamali, yurttaslik bilgisi ise onlara hem haklarini hem de gelecegin diger
yurttaslarina karsi gérevlerini dgreterek toplumun sosyal ve siyasal olusumunu égrencilere
tanitmaktir (Bier, 2014, s.12).

Yurttasligin egitim ile iligkisini, sosyolojik olarak devlet mekanizmasinin roli baglaminda
ilk inceleyen dnemli sosyologlardan biri olan Durkheim, bireysel ve kolektif olani birlesti-
rerek, egitimin bu alandaki 6nemli roliinden bahsetmistir. Fransiz toplumunda, demokra-
tik olarak cumhuriyet paktiyla sonuclanan, sosyal devlet algisina dayali, ortak degerlerle
donatilmig kisi yurttas olarak tanimlanmaktadir. Bu sireg, 20. ylzyilin basinda Durkheim
tarafindan bireyin toplumsal bir varlik haline déniismesi olarak ifade edilmistir (Durkheim,
1922, s.102). Bu dénusimde egitimin biyUk bir dnemi vardir. Durkheim’a goére egitim
politikasi adaletsizlikleri bertaraf edebilecek glice sahip devlet tarafindan olusturulmali-
dir. Durkheim igin, tim 6znel aidiyetlerden soyutlanmis yurttaslik kimliginin insasi, okul
sahasinin varlik sebebidir. Sembolik anlamda kullanilan okul sahasi, ¢cevresel alanlardaki
yasam bigimlerine mesafeli, kendine 6zgl calisma kurallarina sahip, digerlerinden farkli
bir sahadr. (Bier v.d., 2010, ss. 17-19) Okul sahasindan bahsederken iki anlam akla gel-
mektedir: Cografi, ekonomik, kirsal, kentsel ve sosyal ¢evresiyle iliski icerisinde olan okul
tarafindan kullanilan mekan ve iglevsel alani egitim fonksiyonuyla kavramsallastiriimis bir
mekan (Garnier, 2014). Dolayisiyla okul, hem ¢evresel (bu konuda Pierre Bourdieu’niin
egitim sosyolojisine vermis oldugu katki, mekan ve egitim arasinda énemli baglantilar
kurmasidir. Bourdieu, 1966) hem de birey-devlet iliskisinde sahip oldugu gi¢ baglaminda
yerine getirdigi gorevler bakimindan iglevsel bir mekan olarak tanimlanmaktadir. Bu islev-
sellik, devlet tarafindan desteklenen aktif yurttas yetistirme projeleri baglaminda daha da
6nemli hale gelmektedir.

132 ) Zeynep Demirci



Fransa'da Yurttaslik Egitimi ve Genclik

Yurttaslik egitiminin kurulumunda doért temel 6zellik belirleyici olmustur: ilk olarak yurttas-
Ik bilgisi, yurttas yetistirmeyi amaglasa da, paradoksal olarak, siyasetten &zellikle kagi-
nilmistir. ikinci olarak, tartismanin ve elestiri ruhunun &gretilmesinden kaginilmistir. Diger
bir deyisle, tek tiplestirici bir model s6z konusudur. Uglincli olarak, her seyden &nce,
duygulari ve mitleri harekete geciren entelektliel ve manevi yoni agir basan bir 6gretim
s6z konusudur. Ve son olarak, daha ¢ok halk tabakasindaki 6grencileri ilgilendirmektedir.
Zamanin egitim sisteminin iki dali vardir: ilk olarak 13 yasina kadar (1882), ardindan 14
yasina kadar (1936) ve son olarak 16 yasina kadar (1959) kisa ve uzun egitim. Fakat ahlak
ve yurttaslk egitimi sadece ilkokulu kapsamaktaydi. 1880°’den 1940’a kadar olan slrede,
diger egitim seviyelerine dereceli olarak yayllma géstermistir. Lise egitimi alan Ust azinlik
sinifa yurttaglik egitimi verilmemistir, veriimesinde de bir fayda oldugu dustnidlmemistir
(Bier, 2014, s.12)

Yurttaslik egitiminin btlin egitim sistemine yayilabilmesi i¢in, Charles de Gaulle énderli-
ginde 1944’te isgalden kurtulan Fransa’nin 6zgiirlesmesini beklemek gerekecekti. ikinci
Diinya SavasI’nin hemen sonrasinda lise egitiminin sadece Ust sinif azinhigin yararlandig
bir egitim olmasi durumu devam etmistir. Egitimin kitlesellesmesi ancak 1960’larda mim-
kun olmustur. 1970’lerde ise, yani Jules Ferry tarafindan laik, Ucretsiz ve zorunlu egitimin
getirildigi 1880 yilindan neredeyse bir asir sonra, kiiltlrler arasi egitim Fransiz okul miifre-
datina girmistir. Bu egitimin amaci, farkli kilttrler arasindaki iletisimi ve iliskinin kurulma-
sinl saglamakti (Giraud, 1995, s. 52). Kdltlrler-arasilik, farkl kilttrlerden gelen bireylerin
ve gruplarin, hatta kurumlarin birbirleriyle etkilesime gegctigi bir durumdur (Giraud, 1995,
s. 54). Fransiz Okulu geleneksel olarak asimilasyoncudur ve ancak ¢ok yakin bir zamanda
farklilk hukuku adina azinlik kultlrleriyle ilgilenmeye baslamistir. Bunun asil amaci ise
yogun gog¢ dalgalariyla birlikte ¢ok kltrll bir toplum yapisina dénlisen Fransa’yi birlik ve
butunluk icerisinde tutabilmekti.

1980’lere gelindiginde, yurttaslik egitimi genelde iki bakimdan sorgulanir hale gelmistir:
Katilimci demokrasi yapisinda, gelecegdin yurttaslarini yetistirme streci olarak ve 6gren-
cilerin egitim hayatinin yénetimine katimi vasitasiyla okulsal yurttagliga eslik edici olarak
(Pagoni, 2009, ss 3-8).Bu amacla egitim eylem projeleri (PAE) ve kultlrler-arasi eylem-
lere dayanan kiltirel ve egitimsel eylem projeleri ortaya konmustur (PACTE). 1979°da
olusturulan PACTE ikincil egitimi kapsamaktadir. PAE ise, (i¢ anahtar kavram Uzerinde
eklemlenir: Dis partnerlere acgilma, mevcut bakanlik organlariyla uyum icinde olma ve farkl
yaklasimlara agik olma. Bu ti¢ kavramdan hareketle denilebilir ki, okul projeleri olusturmak
icin dis katilimcilara ¢agn yapilabilir, bu projeler Milli Egitim Bakanhgi tarafindan her yil
belirlenen ve aciklanan program ve talimatlara cevap vermek zorundadir ve bilginin gele-
neksel Uretimine mesafe alarak, yeni pedagojik uygulamalar ortaya konulmalidir.

Son yillara gelindiginde ise, klasik yurttasglik tanimin 6tesine gegilerek, aktif yurttaslik kav-
raminin kullanimina sikca rastlanildigina taniklik etmekteyiz. Aktif yurttaslik, bireyin edil-
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gen bir bicimde toplumda bulundugu durumun aksine, aktif bir halde toplumsal hayata
katilip sorumluluk ve biling dahilinde hareket eden bireyi vurgulamak icin kullanilmigtir.
Temeli Avrupa Birligi cergevesinde tanimlanan ve 2020 yilina kadar gelistirilmesi icin pro-
jeler diizenlenen aktif yurttaslik icin gerekli olan temel yeterlilikler su sekilde belirtilmigtir:
Toplumdaki sosyal ve siyasal hareketlerin, Avrupa Birligi yapisinin ve entegrasyon surec-
lerinin temel bilgi ve kavramlarina sahip olunmasi, toplumsal beceriler edinme, elestirel
distinme, iletisim becerileri, kamu yasamina yapici bir sekilde katiima ve karar verme is-
tegi ve bu amagla oy kullanma davranisina belirli bir sorumluluk bilinci yiikleme vb. Sonug
olarak bu beceriler, topluma aidiyet duygusu, demokratik degerlere ve cesitlilige saygi ve
surdurulebilir kalkinmanin savunulmasi anlamina gelmektedir (CommissionEuropéenne,
Eurydice, 2012, ss.8-9).

GuUnumuzde yurttaslik egitiminin bilhassa genclere yonelik uygulanmasinin temelleri, ak-
tif yurttaslik icin gerekli olan becerilerin kazandirlma ¢abasinda bulunmaktadir. Diger bir
deyisle, genclere yonelik egitimin en dnemli gorevi, “aktif bir sekilde gelisim araclarini insa
ederek, genclerin yeteneklerinin farkinda olmasina ve onlari gelistirmesine, deneyimleme-
sine, kendini ifade etmesine olanak taniyarak gelisimlerine katkida bulunmaktir” (Genglere
yonelik hizmet biriminin ydneticilerine verilen hikimet akreditasyonu hakkindaki 28 Ocak
1999 tarihli Grand-Ducal Yénetmeligi).Demokratik yurttaslk egitimi cogunlukla vatandas-
lik ve sivil egitim dersleri esnasinda okullarda 6gretilmektedir. Bununla birlikte demokratik
yurttaslik egitimi resmi 6grenme ile sinirli degildir. Hem resmi hem de resmi olmayan tim
egitim bicimlerini ve bireyin okul disindaki yasamini da ilgilendirir. Genglere ydnelik verilen
egitimde su Ozelliklere sahip yurttaslar yetistiriimesi amacglanmaktadir: Kurallar benimse-
yen ve davraniglarinda sorumluluk duygusunun var oldugu bireyler yetistirmek (saglik, yol
glvenligi, dayanisma, farkliliklara saygi egitimi, strddrdlebilir kalkinma icin ¢evre egitimi
vb.), bir konuyu tartisabilme ve farkindalik bilincinin arttinimasini saglamak, girisimcilik,
baris ve savunma egitimleri yoluyla bireylerde cok-kultlrltluk cercevesinde farkliliklara
saygi duyan aktif bireyler yetistirmektir (Fransa, iskocya ve ingiltere tarafindan hazirlanan
ortak galisma, 2009, s.3).

Sonug olarak, tarihsel siiregten bu yana, ulus-devletin gelisim sUreciyle paralel bir se-
kilde ortaya c¢ikan ulusal egitim anlayisi, din olgusundan soyutlanarak, kolektif cikarlarla
sinirlandirimig bireyciligi olusturmaya yénelik bir gelisme gdstermistir. Bu baglamda gele-
neksel tutum ve davraniglar, egitim sisteminin ¢ekirdegini olustursa da, gtincel gelismeler
karsisinda, kendini yineleyen ve gittikce daha 6zerk ve daha 6zgir bireyler yetistirmeyi
hedefleyen aktif yurttaslik egitimi 6n plana cikmistir. Ancak, bu durum, ortak ¢ikarlar karsi-
sinda ¢atismaci bir tutum olusturan bireyler yetistirildigi anlamina gelmemektedir. Aksine,
kendi 6zglr iradesiyle toplumun ve devletin ortak cikarlarini dnceleyen, toplumun birligi
icin demokratik ve 6zgurlik¢i degerleri benimseyen ve “ortak fayda” kavramini icsellesti-
ren gengler yetistirmek, egitim sisteminin temel amaclarindan olmustur. Bu egitim algisin-
da, bireycilik kolektifligin karsiti durumunda degil, tamamlayicisi konumundadir.
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Yurttashk Egitiminin icerikleri

Yurttaslik egitiminin temel amaci, her seyden 6nce bireyin kendi kapasitesini tanimasi,
baskalarina saygl gdstermesi ve baskalariyla kurdugu iliskide belirli farkindaliklara sahip
olmasinin saglanmasidir (Montel, 2003, s.54).

Biitiin Ulkeler, okul programlarinda yurttaslik egitimine sahiptir. Ulkelerin cogunda, biitiin
okul seviyelerinde bu egitim mevcuttur: Alttaki tabloda da goérilecegi gibi, yurttashk egiti-
mi, Turkiye’de ikincil 6gretimde ayri ve zorunlu bir ders olarak verilimektedir. Fransa’'da ise
hem birincil hem ikincil 6gretimde ayr ve zorunlu ders olarak verilmektedir:

Tablo 1. Ulusal Egitim Programlarina Goére, Yurttaslik Egitiminin Zorunlu ve Ayri Bir
Ders Olarak Verilme Durumu:

Kaynak: Eurydice. (CITE 1, 2 et 3), 2010/2011.

D Birincil egitimde ayri bir ders olarak verilen Ulkeler
- ikincil egitimde ayn bir ders olarak verilen tlkeler
Ne birincil ne ikincil egitimde ayr bir ders olarak verilmeyen Ulkeler

D Uygun verinin olmadig tlkeler
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ispanya, Slovenya, Slovakya ve Tiirkiye’'de, yurttaslik egitimi programi, 6gretmene, 6§-
rencilerin okula ve topluluk hayatina katiimini dederlendirebilecek belirli kriterler sunmak-
tadir. Turkiye'de, “vatandaslik ve demokrasi” dersinin verimliliginin degerlendiriimesi, 6g-
rencilere topluluk hayatina aktif katiimlar konusunda kendi becerilerini degerlendirmesi
anlamina gelen “kendini-degerlendirme” seklinde yapiimaktadir. Genelde, okul hayatina
demokratik ve aktif katiimin arttirnimasini amaclayan programlar, sadece 6grencilere de-
gil, ailelere ve bazen 6gretmenlere de temas etmektedir. Kibris, isvec ve Tirkiye haric,
butun dlkeler, ailelerin okul ydnetimine katiimlarina izin veren dizenlemelere sahiptir. Av-
rupa’da, ailelerin aktif olarak topluluk hayatina katilmasi yoluyla, gocuklarina érnek model
olmalari tesvik edilmektedir.

J.M.Montel’e gore, yurttaslik egitiminde iki unsur birbirini tamamlamaktadir: Bunlardan
ilki olan sivil egitim, gtindelik hayatta bireyler arasi iligkileri strdiirme egitimidir. Yurttashk
egitiminden bahsetmek, baskalarina saygidan, bireysel 6zglrlikten, cevreye saygidan vb.
bahsetmek demektir. Kisacasi, uyum icerisinde toplumda yasamay égrenmektir. ikinci
olarak, yurttaslik egitimi, ortak ¢ikara hizmet eden egitimdir. Bir toplum, ayni toprak par-
gasinda yasayan insanlarin ¢ikarlarinin basit bir bicimde yan yana dizilisi demek degildir.
Toplum, ayni zamanda bireysel c¢ikarlarin Ustiinde genel c¢ikarlara sahip bir gruptur. Bu
genel cikar, topluma ve bireylere yeni bir kolektif boyut katar (Montel, 2003, ss.54-57).

Demokratik yurttaslik egitimi (ECD) cercevesinde, yurttas, genel olarak verili bir toplumda
digerleriyle yasayan bireydir. Bu gercevede, yurttas ve yurttashk kavramlar stati ve rol
kavramlarini da kapsamaktadir. Yurttaslk, haklar, zorunluluklar, gérevler, ayni zamanda
esitlik, cesitlilik ve sosyal adalet dustincesine de temas eder. Dolayisiyla bireylerin bir ara-
da hareket ettigi, kamusal alanda icra ettigi btlin faaliyetleri kapsamaktadir. ECD buitiin
hayat boyunca devam eden bir 6grenme slrecidir. Amaglari ise, katihm, partnerlik, sosyal
birliktelik, erisim, adalet, sorumluluk ve dayanismanin olusturulmasidir.

ECD, sadece okullarda degil, informel alanlarda da sirekli bir egitimi 6ngoérur. Aktivite ve
uygulamalarin amaci, haklarini ve sorumluluklarini kullanarak genclerin demokratik hayata
katiimina becerikli kilmaktir. Bu amaca ulasmak igin, insan haklarn egitimi, kolektif deger-
ler egitimi, yurttaslk egitimi, genel egitim, siyasal egitim ve baris egitimine dnem verilir.

Yurttaslik egitiminde asil amag 6gretim degil, 6grenimdir. Yurttaghidin 6grenimi, manevi
duzeyde demokratik davraniglarin ve degerlerin gelisimini, bilissel diizeyde ise, becerilerin
ve bilginin edinimini ifade eder. Bu amaglara ulasmakta en iyi yol ise uygulama ve deneyim
edinmedir. Bu nedenle, sadece teorik dizeyde kalmadan, uygulamali faaliyetlerin olus-
turulmasi yoluyla genglere “iyi yurttas” olma becerisinin kazandiriimasi dncelikli egitim
programlarindan biri haline gelmistir.

Yurttaslik egitimi Uzerine yapilan ¢alismalarda, birey ve devlet arasinda basit bir hukuk-
sal bagin dtesine gecen yeni yaklasimlar mevcuttur. Bu yaklasimda, yurttaslarin, siyasal,
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sosyal ve sivil hayata katimini 6n plana ¢ikaran degerlendirmeler sz konusudur. Bu yeni
yurttaslik tanimi, bitin demokratik toplumlarin kalbinde olan ortak degerlere saygiya da-
yanir ve Avrupa’da deger kazanan « Aktif Yurttaslik » (Hoskinsv.d, 2009) kavraminin iceri-
sinde yer alir. Avrupa’daki yurttaslik egitim faaliyetlerinin kapsami su sekilde belirtilmistir:
Okul programlarinin diizenlenmesi, 6grencilerin ve velilerin okul ydnetimine katiimi, okul
kilturd olusturulmasi ve 6grencilerin topluma katilimi, 6égrencilerin edinimlerinin takibi,
egitim sisteminde performans degerlendirmesi, egitim, formasyon ve okul y&neticilerine
ve 6gretmenlere destek (Commission Européenne, Eurydice, 2012, s.8).

Fransa’da Cidem (Civisme et démocratie) yurttaslk egitim merkezi olarak gérev yapmak-
tadir. Genglere ifade 6zgurligu vererek toplumsal yasami etkileyen konularda, ortak cikar
etrafinda, kurumlar ile genclerin glindelik yasantisi arasinda bag kuran bir sekilde, aktif
katiliminin saglanmasi amaglanmaktadir. (Montel, 2003, s.56). Bunun icin sinifta delege
secilmesi usullyle, gencglerin deneyimsel olarak yurttashgi 6grenebilmesinin énlinin acil-
masi amaglanmaktadir. Ornegin icme suyu, atiklarin ayristinimasi, emniyet kemeri takma
gibi diizenlemelerle ilgili, yurttaghdin uygulamali yonlerinde biling kazandiriimasi amag-
lanmistir.

Uygulamali yurttaslik yaklasiminda diger érnekleri inceleyecek olursak, Luxemburg’da
ECD’nin genclere yonelik 6nerdigi bazi aktiviteler sunlardir: Siyasal bir partinin Gyesi ol-
mak, bir gazeteye mektup yazmak, ekolojik hedefli bir olusumda yer almak, belediye bas-
kanina sikayette bulunmak, siyasi bir toplantiyi ziyaret etmek, bir genclik organizasyonu
dizenlemek, vb. Bu faaliyetlerde amag, genglerin siyasetle olan bagini kuvvetlendirmek,
siyasetcilerle tartisma ortaminin yaratilmasini cesaretlendirmek, segimlere ve demokratik
katiima iliskin bir distince ve durus gelistiriimesini saglamaktir (Bodeving, 2009, s.17).

Son dénemdeki yurttaslk egitimlerinde, Fransa’da kusaklar arasi aligverisi kuvvetlendir-
meye yonelik calismalar yapilmaktadir. Birkac yildir, Pétange’daki genclik evi, yaslilar evi
ile ortaklasa faaliyetler gergeklestirmektedir (cadilar bayrami kutlamasi, karnavallar, vb.).
iki farkh kusak arasinda hem duygusal aligverisi kuvvetlendirmek hem de bu iki kesimi bir
araya getirip etkilesim saglayabilmek icin, ortaklasa dlizenlenen sosyal aktivitelere Gnem
verilmektedir (Noel kutlamasi, Paskalya kutlamasi, vb.) (Bodeving, 2009,s.51).

Diger calismalardan bahsedecek olursak, vandalist faaliyetlere karsi duyarlilik olusturmak
amagl egitimler diizenlenmektedir. Duyarlilik projeleri, genclere yénelik 6nlem faaliyetleri
cercevesinde olusturulmustur. Gengler, yasitlan olan diger genclere yonelik, bilgilendirme
ve duyarlilik faaliyeti cercevesinde, kendilerini ilgilendiren sorunlara iligkin videolar hazir-
lamiglar (bu faaliyetler tematik olarak, genclerde alkol ve sigara kullaniminin zararlari, cev-
reyi temiz tutma, saglikli beslenme, kamu mallarini koruma vb. gesitlilik gdsterebilmekte-
dir.) ve boylece kendilerini, sorumluluk sahibi aktif bir yurttas rolii oynayan kisiler olarak
hissedebilmesinin yolu aciimistir (Bodeving, 2009, s.53). Son dénem projelerinin asil odak
noktasi, genclere s6z hakki verilmesi olmustur. Dolayisiyla, ortak c¢ikarlarla uyumlu bir
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sekilde, genclere kendi dustincelerini, gereksinimlerini, taleplerini ifade edebilecekleri bir
ortam yaratmak temel hedef haline gelmistir. Bu ayni zamanda, genclerin kendilerini ya-
kindan ilgilendiren konular Gzerinde galisma, dusiinme, sorgulama ve 6grenmesine bir
firsat olarak algilanmistir.

1990’larin ortalarindan itibaren, yurttaslik egitiminde dort énemli gelisme olmustur(Bozec,
2016, s.11).ilk olarak, daha 6énce ulusal gercevede kalan yurttaslik egitimi, Avrupali bir
boyut kazanmistrr. ikinci olarak, yurttaslik egitimi, sadece eski yénetmelik ve uygulama-
lara bagh olmaktan ¢ikmis, bunlar merkezi rol oynasa da, icerik daha da genislemis, farkli
siyasal ve sosyal problemler (izerine bilgi edinimi kapsam icine girmistir. Ornegin en son
gerceklestirilen programlarda, 6grenciler 6zellikle ayrnimcilik, laiklik, okulda adalet, ulusal
yurttaslk ve Avrupa yurttashgi, oy kullaniminin anlami, bilgi toplumu, bioetik, gevre gibi
konulara egilmislerdir (Milli Egitim Bakanligi egitim programi, 2015). Uciincii olarak, egi-
timde kullanilan pedagojik yéntemler degisime ugramis, 6grencilerin tartisma gruplarin-
da sorunlar etrafinda fikir yiriterek tartismalarini saglayabilecek olusumlar kurulmustur.
Doérdiincu olarak, 6zellikle 2000’li yillarin basindan beri, 6grencilerin okul icinde ve disinda
kolektif hayata katilimlarinin ve sorumluluk bilincinin arttirimasina agirlik verilmistir(Bo-
zec, 2016, s.12). « Sorumluluk Gstlenme ve yikimlulik duygusu » (Milli Egitim Bakanhg:
egitim programi, 2015) 2015 programlarinin ana temalarindan birini olusturmustur ve bu
sorumlulugun gergevesi sadece okulla sinirll kalmamis, okul disindaki bittin kolektif ya-
sam alanlarina yayilmistir.

2015 yilinda olusturulan yeni ahlaki ve yurttaslik egitim (EMC) programlarinin odak nok-
tasinda, sadece iyi yurttas olusturma degil, bireyi tim hayati boyunca egitme hedefi yer
almaktadir (Bozec, 2016, s.13).Bu cercevede, “Yurttaslik Kariyeri” kavrami ortaya atilmis
ve bu sirecte, ilkokuldan liseye kadar, bireye surekli ve ilerlemeci bir egitim verilmesi
hedeflenmistir (ahlaki biling, duyarlilik, kanunlarin ve kurallarin anlasiimasi vb). Dénemin
Cumhurbaskani Frangois Hollande, 11 Haziran 2016’da yaptigi konusmasinda, bu egitim
sUresinin 25 yasina kadar uzatilacagini belirtmistir.16 yasina gelen her gence, o yasa ka-

dar edinilmis bUtln yurttaslik deneyimlerini iceren “vatandas kitap¢igi” verilecegini acik-
lamistir. “Yurttaslik Kariyeri” sadece ahlaki ve toplumsal egitimden elde edilen becerileri
ve bilgileri degil, ayni zamanda medya ve bilgi egitimini, dgrencilerin okul ve ¢evrelerinde-
ki sosyal hayata katilimini, savunma ve yurttaslik giininin diizenlenmesini, egitime yeni
baslayanlar icin, felsefi tartisma atélyelerinin olusturulmasiyla, okullarinin sosyal hayatina

katiimlarinin saglanmasini da icermektedir.

Genglerin egitim hayatina aktif katilimi icin yapilan bir diger faaliyet, Ulusal Lise Konse-
yi’nin kurulmasidir(CNVL). Bu olusum, 2000°den itibaren Ulusal Lise Delegesi (CVL) halini
almistir. Bu delegenin 33 lise 6grencisi lyesi vardir ve aralarindan G¢ tanesi Milli Egitim
Bakanligi ylksek konseyinde yer alir. Boylece, liselilerin temsili organizasyonlari dogrudan
kendini ifade edebilecek bir platform bulabilmektedir. CNVL, Milli Egitim Bakani bagkan-
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liginda yilda iki veya ¢ defa toplanir. Okul ¢galisma hayati, okullardaki arag-gere¢ durumu,
sosyal ve sportif aktiviteler vb. konularda bu delegeye danigilir.

2015’ten itibaren, kamu egitim politikalarinin dnemli amaglarindan biri, yurttas olarak
genglerin, hem okulda hem de okul diginda sorumluluk Ustlenmesinin saglanmasi olmus-
tur. 2015’te kabul edilen yeni ahlaki ve toplumsal egitim programlarinda sorumluluk Ust-
lenme ve yUkimluluk yurttaslik egitiminin temel konularindan birini olusturmustur. Liseler
duzeyinde Eylul-Ekim aylarinda, yikimlllik (engagement) haftalan dizenlenmekte, bi-
tln liselerde okuldaki hayata iligkin bireysel ylkimldliklerin 6grencilere kesfettirilebilmesi
icin, siniflarda oturumlar diizenlenmektedir.

Bitin bu egitim programlarina bakildiginda, siyasal hayatin dnemli ilkeleri ve demokratik
kurumlarin anlasilmasi egitimin temel noktalarini olustursa da, egitimin kapsami gittik-
ce genigslemis ve kiresellesme karsisinda uluslararasi ve Avrupa dizeyinde sorunlar da
(6zellikle insan haklari) artik egitim programinin kapsamina girmeye baslamistir. (Eurydice,
2005, 2012 ; Schissler ve Soysal, 2005; Torney-Purtav.d., 2001). Yurttaslik egitimi, gittikce
medyaya bagl sorunlarin incelenmesini de icermeye baslamistir. (Schulzv.d., 2010). Bu
cerceveden bakildiginda, 6gretmenler tarafindan uluslararasi seviyede 6ne ¢ikan baslica
amaglar, beceri ve bilginin 6gretimiyle ilgili amaglardir. Yurttashk egitimindeki gelenek-
sel yaklasim, d6gretmenler tarafindan daha az éncelikli olarak tasvir edilmektedir. IEA'nin
(International Associationforthe Evaluation of EducationalAchievement), 2009 yilinda 63-
retmenlere yonelik yaptigi anket ¢alismasinda, en énem verilen egitim kazanimi 6gret-
menlerin %52’sine goére 6grencilerde bagimsiz ve elestirel dislincenin gelistiriimesidir.
Dolayisiyla 6grencinin entelektlel kapasitesinin gelisimi ile ilgili konular dncelikli amagc
haline gelmistir. EGitim hedefinde 6grencilerin etkili katiliminin ilerletiimesi ikinci plana
dusmistlr (% 35). Okul hayatina katihm (%19), yerel topluluk hayatina katiim (%16) ve
ogrencilerin gelecekteki siyasal katilimlarinin gelistiriimesi (%7) gittikce dnemsizlesen
amagclar haline gelmistir (Schulzv.d., 2010).

Yurttashk Egitimindeki Verimliligin Oniindeki Engeller ve Oneriler

2016’da, “Documentation Francgaise” tarafindan, yurttaslik egitiminin gencler Gzerinde-
ki etkisi ve geri donisumlerini tespiti icin yapilan galismada, bu egitimin etkili olmasinin
onlndeki engeller ortaya konmustur. Bu engellerin basinda, konu lzerine yapilan ¢alis-
malarin genelde teorik diizeyde kalmasi ve ampirik calismalarin yetersizligi gelmektedir
(Bozec, 2016, s.5).

Uygulamali diizeyde, okullarda yurttaslk kimliginin olusumunun éninde iki engel vardir.
Bunlardan birincisi yetigkinlerin ve 6grencilerin beklentilerinin temsilleri arasindaki farktir.
Yetigkinler, Kant¢i ahlaki ve evrensel bir kavramsallastirmaya ve temsili demokrasi mode-
line yakinken, ilkokul, ortaokul ve &zellikle liseli 6grenciler, adalet duygusu ve ahlaki algi
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acisindan Aristocu bir yaklagima ve dogrudan demokrasi modeline daha yakindirlar. Diger
bir deyisle, 6grenciler, yurttas bireyi, fikirlerinin dogrudan alindigi, séyleyecek s6zl olan
kisi olarak tanimlamaktadirlar. Yurttas kimliginin olusturulmasinin énitindeki diger engel
ise, sdylemek ve yapmak arasindaki farktir. Ataerkil ve otoriter bir yaklasimla, yetiskinlerin
guclerini, gencler tizerine uyguladidi ve tek tarafli saygi iliskisi cergevesinde olusan bir yapi
icerisinde 6grenciler kolektif olarak kendilerinin dikkate alinmadigini ve kendilerine karsi
esit sayginin olmadigini diisinmektedirler. Ornegin geg kalan bir 83renciye ceza veren bir
6gretmenin, kendisinin ge¢ kalmasi durumunda higbir 6zlr dahi dilememesi, 6égrenciler
acisindan sikayet konusu olabilmektedir (Xypas, 2003, s.52).0grenci-6gretmen iliskisinde
adaletli bir yargilama surecinin olmamasi, 6grencilerin kuruma olan inancini kaybettiren bir
diger unsurdur. Ornegin, dgrenci-6gretmen arasindaki bir gatismada, kurumsallagmis ve
adaletli bir arabulucu mekanizmasinin olmamasi, genglerin kurumlara karsi olan inancini
zedelemektedir (Xypas, 2003, s.53).

Yurttaslik egitiminin 6grenciler Uzerindeki verimliligine bakildiginda, diger bir sorun, esit-
likci bir perspektifin olmayisidir. Okulda verilen yurttaslk egitiminde, daha ¢ok elverissiz
konumda bulunan sosyal gruplar ve azinliklara yarar saglamasi amaglanmis, Ust siniflar
bu egitim programlarinda éncelikli hedef kitle olmamistir. Bununla baglantil olarak ortaya
¢ikan bir diger sorun ise, egitim uygulamalarinin igeriginin detayl bir sekilde anlasiimasi-
ni olanakli kilacak ve bu egitimin farkli populasyonlar Uzerindeki verimliligini dlgebilecek
araglarin ve makro-sosyolojik yaklagimlarin mevcut olmamasidir.

Bunun disinda, cumhuriyetci okullarda verilen egitim kimi zaman kamusal ve tutarl bir
kultdrG olusturma kapasitesi bakimindan elestirilmistir. Okul, gcocuklarin sosyallesme si-
recinde buyUk bir etkiye sahiptir ve devletin, egemenligini mesruiyet zemininde uygulaya-
bilecegdi bir sosyallesme mekanizmasidir. Bu nedenle, filozoflar, okullari, bireysel 6zerkligi,
toleransi ve vatanseverligi elverisli kiimasi baglaminda degerlilestirmislerdir. Birinci amac-
ta, otonom bireyler yetistiriimesi aslinda, aileleri tarafindan farkl egitimlerde yetistirilen
¢ocuklarin, bu geleneklerden ayrilmasi ve okulda standart bir kiiltur etrafinda yetistiriimesi
anlamina gelmektedir. ikincisinde ise, tolerans, farkli kiiltiirel ve ahlaki geleneklere sahip
olan diger yurttaslara saygi gdsterme derecesini ifade etmektedir. Ve Uglinclisl olan va-
tanseverlik, merkezden ayrilan glclere karsi ¢ikabilme becerisinin olusturulmasi demek-
tir(Weinstock, 2004, s.164).

Yurttaslik egitiminde, 6grenci, sorumluluklarini yerine getiren bir aktérden ¢ok, 6grenme
asamasinda bir birey olarak tasarlanmistir. Vatandaslik egitimini daha etkin kilabilmek icin,
ortaya konulan 6neriler arasinda, siyasal vatandaslik alaninda, érnegin, yonetime katihm
mekanizmasinin gerceklestiriimesi gerektiginin alti gizilmistir. Bu amagla, gencglere okul-
larda gercek sorumluluk yiikleyecek ve gbrece 6zerk organlarin olusturulmasi yoluyla aktif
bireyler olarak hayata katiimlarini saglayacak yontemler olusturma gerekliligi vurgulan-
mistir (Xypas, 2003, s.49). Yurttashgin hukuksal boyutunda, okullarda islenen suclarla ilgili
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olarak, yetiskinlere ait kurumsal uygulamalar degil, daha orijinal ve 6grencilerin olgunluk
seviyesine ve yasina daha uygun, esnek ve égrencilerin oylariyla diizenlenmis bir yénet-
melik ve bir yapi olusturmak gerekmektedir(Xypas, 2003, s.50). Yurttashgin etik anlam-
daki gelisiminde, égrencilerin yakin gevresiyle kurdugu iligkilerin éncelikli hale getiriimesi
gerekmektedir. Ozellikle hassas boélgelerdeki okullarda okuyan égrencilerin karsilagtiklari
sorunlar gergevesinde bir egitim verilmesi amaclanmalidir (Xypas, 2003, s.51). Yurttas-
Igin duygusal boyutunda ise, egitim kurumunun &grenciler tarafindan bir yasam alani
olarak benimsetilmesine katkida bulunabilecek bir sisteme odaklaniimaldir. “La Cité des
Lycéens” adli galismasinda Rayou, liseli genclerin okulu bir yasam alani olarak algilama-
diklari ve duygusal bag olusturup kendini buraya angaje edebilecek seviyede bir iligki
kuramadigini ifade etmistir (Rayou, 1998).

En son olarak, 2012 yilinda, hikiimetin yaptigi bir girisimle, okul, vatandaslik 6gretiminin,
esitlik, 6zgurluk, kardeslik, laiklik, ayrimciligin reddi, adalet gibi cumhuriyetci degerlerin
paylasiminin aktarildigi yer olarak tanimlanmistir (Bier, 2014, ss. 7-13).“Okulsal Yurttashk”
ifadesi buglin bazilarina stipheci bir karsitlik temelinde kendini gdstermektedir. Sorun su-
radan kaynaklanmaktadir: Yetigkin statiist olarak gérulen yurttashk kullanimini, okul ¢a-
gindaki 6grenci olma statlislyle uzlastirmak nasil mimkindiir? Diger bir deyisle, yetiskin
olmayan birinin, verilen yurttashk egitiminin 6gretilerini uygulama kapasitesinde oldugu
One surllemez. Bu sorun, 1954’lerden itibaren Hannah Arendt’in bir calismasinda ortaya
konulmus olup giniimiizde hala sembolik bir Gneme sahiptir (Arendt, 1989).0Ona gore,
cocuklar ve yetiskinler arasinda bir sinir olusturmak gereklidir. Clinki ancak, bdyle bir
sinirin varhgi, hem cocuklarin egitimini akilcilastiracak hem de yurttaslarnn gtcini kul-
lanabilmesini saglayacaktir. Cocuk, egitilmelidir, ancak bu silre¢ boyunca yurttas olarak
kabul edilemez. Yetigkin ise, 6grenmeye devam etse bile egitilemez: Neyi 6grenecegine
karar veren, kendi yolunu c¢izen, secimleri vasitasiyla ydnetime dogrudan veya direkt ola-
rak katilan yetiskinin kendisidir (Meirieu, 2003, ss. 9-14).

Sonuc¢

Fransiz yurttaslik egitiminin merkezini kent (cité) olusturur. Fransa’da ayni cevrede bir ara-
da yasamayi 6ngdren kent yasamindaki uyum ve birlik, olusturulan programlar ve yurttas-
lik bilgisi yoluyla saglanabilir. Fransa’da ortak hukuku ve ortak kurallar dnceleyen siyasi
yurttaslik, okulda sosyal iligkilerin diizenlenmesine yonelik, “Cité”(Kent) modeli gergeve-
sinde ifadesini bulmaktadir (Raveaud, 2006).Yurttaslik egitimi aslinda siyasal bir projedir.
Bu dlzlemde istenilen amag, egitimsel, kilturel, sportif faaliyetlerin gelisimi, genclerin
meslek, bilgi, hareketlilik araciigiyla 6zerklik arayisi, bir arada yasama ve farkli kimliklere
saygl duymak ve yurttashk sorumluluguna katki saglamaktir. Bu anlamda Francgois Au-
digier'nin Avrupa Konseyi’'ndeki sdylemi énemlidir: Yurttaslik egitimi, bireysel ve kolektif
olan arasinda eklemlenmeyi 6ne ¢ikaran hukuksal bir boyuta sahip olsa da, alt amaglarin-
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da bireysel haklar, temel 6zgurlikler gibi bireyin 6zerk ve 6zgur olusum sartlarina da vurgu
yaparak demokratik yurttaslik kavramini topluma yerlestirmek bulunmaktadir. Demokratik
bir toplumda, hukuk, bir taraftan kisiler arasindaki, diger taraftan bireylerle iktidar arasin-
daki iligkileri ydnetmekle gérevli bir alandir.

Birey-devlet ekseninde, 6zerklik ve kolektiflik arasindaki iliskide, Fransa’daki yurttaslk
egitimi, egitim programinin icerigi, ulusal sinirlardan ¢ikip, giin gectikge daha cok Avrupa
ekseninde evrensel boyuta dogru acilsa da, 6zellikle ilkokul dizeyinde, agirlikl olarak
ulusal aidiyetin 6gretiimesine dénik olmustur (Percheron, 1984). Bilhassa, cumhuriyet-
¢i degerler etrafinda (esitlik, 6zglrliik) manevi olarak Fransa’ya duyulan géndllt baghlik,
“milli gurur” kavrami temelinde 6grencilere yerlesmis géziikmektedir.

Sonug olarak, yurttasglik egitimi, yurttaghgin temel tanimina bagl olarak haklar ve gérev-
ler cercevesinde sosyal ve siyasal boyutu gelistirmeye ¢alismaktan ¢ok, bir topluluga ait
olma ve bu ait olunan topluluga aktif katiimi ngérmektedir. Dolayisiyla yurttaslik egitimi,
bireyin distinme ve davranisini sekillendiren topluluk hayatini, kolektif pratikleri, etkilesim-
leri, gindelik hayattaki siradan rutinleri ve kurallar kapsamaktadir (Raveaud, s.2). Fransa
bu cercevede, cesitlilige acilarak, firsat esitligi ilkesi tUzerine kurulu bir ideali hedef edin-
mis ve okullardaki esit muameleyi olusturabilmek igin kisilerin kendine 6zgu 6zelliklerini
sinifin disinda tutmayi éngérmustir. Bununla birlikte, Pierre Bourdieu’ntin ¢alismalarinda
da goérilecegi gibi, okul ve mahallesi arasinda sosyallesme yasayan gencler igin, esitlik¢i
yurttaslik mekanizmasina erigsebilmek o kadar da kolay degildir (Bourdieu, 1966). “Sosyal
dislanma” olgusu ile sonuglanan banliyd yerlesim yapilarinda yasayan bilhassa gé¢men
kokenli genclerin okul hayatlarinda aldiklari egitim karsit ikililikler yaratmaktan éteye gec-
meyebilmektedir (Bourdieu, 1992, s.88). Bu da okulda verilen yurttaslik egitimin verimliligi
Uzerinde sUphe olusturmaktadir.

Gelecegin yurttaslarini yetistirmede en énemli gérevi Ustlenen okul egitiminin, fonksiyo-
nel olabilmesi igin 6ncelikli yapilmasi gereken, merkezinin ulusal ¢ikarlar oldugu, ancak
bireyciligi 6n plana cikaran ve kiresellesme karsisindaki gelismelere uyum saglayabilen
bir yurttaslik egitim mufredatinin olusturulmasidir. Fransa’nin bu anlamda basarabildigi
en dnemli sey, ulusal egitim sistemi icerisinde kiliseyi diglayarak, sadece devlete baglilig
on plana ¢ikaran Cumhuriyetci bireyciligi olusturabilmis olmasidir. Ancak bu sekilde farkl
kulturel kdkenlerden gelen bireyleri, bireyciligin sagladigi gelisim ve 6zgurlik alanlarini
temin ederek ortak bir ideal etrafinda birlestirebilmistir. Bu, bir taraftan kisisel gelisimin
onlinlU acmis, diger taraftan kisisel olarak kendini gelistirme imkani yakalayan gencle-
rin toplumun ortak ¢ikarlarn dogrultusunda aktif olarak hayata katiimini olanakl kilmistir.
Bu anlamda, yurttaslik egitiminin kavramsal ve sistemsel boyutunu olusturabilmek igin,
“okulsal yurttaslik” ve “yurttaslik kariyeri” egitimi milli bir mifredat dahilinde genclere du-
zenli olarak verilebilir.
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Yurttaslik egitiminin verimliligi konusunda yapilmasi gereken, éncelikli olarak, genglere
yonelik egitimin geri dénisiminin alinabilecedi ampirik bir tespit calismasi gerceklestir-
mektir. Niteliksel arastirma metotlarinin da destegiyle, toplumsal sinif ve egitim arasindaki
iliskileri belirleyip, yurttaslik egitimi bakimindan, en adapte ydntemin secilmesi gerekmek-
tedir. Boylece, verilen egitimin ne kadar anlasildiginin, genclerin davranis bigimlerine ne
kadar etki ettiginin ve egitim slrecinde yurttaslik egitiminin nasil bir etkisi oldugunun tes-
piti mimkin olacaktir. Ve son olarak, yurttaslk egitimi verilirken, sosyo ekonomik 8lgit-
lerin, ne kadar dikkate alindiginin tespiti (sinifin profili, 6gretmenlerin sosyo demografik,
mesleki ve ideolojik profili, vb.) dnemli hale gelmektedir. Clnkl verilen egitim ayni olsa
da, 6grencilere geri dénisimi bakimindan, ayni etkiye sahip degildir. Butin bu eylem
planlarini olugtururken, nihai gayenin, 6zgur iradesiyle toplumunun ve devletinin ortak ¢i-
karlarina hizmet etmeyi amag edinmis bir genglik yaratmak oldugu unutulmamalidir.

GENGLIK ARASTIRMALARI DERGISi 143



{,L e \\\3 Copyright © 2017 Republic of Turkey Ministry of Youth and Sports ISSN 2147-8473
&il o D’ http://genclikarastirmalari.gsb.gov.tr/ Received | 19 June 2017
EMCLIK VE 5P y
GG Journal of Youth Researches « July 2017 « 5(12) « 144-152 Accepted | 29 June 2017
—

ANALYSIS / RESEARCH

EXTENDED ABSTRACT

Education for Citizenship and
Youth in France

Zeynep Demirci’

Introduction

When we talk about citizenship education, first of all, it’s important to emphasize that the
concept of citizenship has a complicated and multifaceted expression. In the Council of
Europe there is no single definition of citizen (citoyen) and citizenship (citoyenneté) and
these concepts remain uncertain (Bodeving, 2009: 4). In its broadest terms, political citi-
zenship expresses the rights and duties of an individual, social citizenship, merit and soli-
darity within the community, cultural citizenship, cultural heritage awareness, and econo-
mic citizenship is related to the business world (Bodeving, 2009: 8). Citizenship, however,
is also defined as a social cluster that also expresses the roles and acquisitions that make
possible to defend the interests of the group to which individual belongs, in general, in
terms of responsibilities and obligations, with civil entrepreneurship (Chanthalangsy et al.,
2016: 23). So being a citizen means being a partner in various responsibilities. As it turns

out, the civic mechanism provides a way to act with an organized social group, belonging
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consciousness. From this point of view, citizenship can be seen as the mechanism that

combines the individual and the collective in the most rational way.

In the context of individualism and citizenship, republican individualism can be seen
as a solution invented by secular moralists to solve the tension of citizenship between
the interests of individuals and the political society defended by citizenship and ethics
school book. (Déloye, 1994: 33).

Emile Durkheim has an important place in the concept of morality, education and citi-
zenship in the context of state-individual relations. Durkheim invites educators to teach
social and adaptive individualism based on the interaction of the person and the group,
not the individualism that guarantees human rights based on the individual. Durkheim
(1925), a moral education writer, supported that public schools are not satisfied with an
ethic based on one’s nature, but a moral education based on the historical and social

nature of morality is necessary.

Education is the founding element of the French citizenship, and school is the instru-
ment. When the Third Republic (1870-1940) established a free and compulsory primary
school, under the authority of the State, this mission of training the citizen was the
central objective. The school territory used in symbolic sense is defined by a form of
distance with regard to the lifestyle of its surrounding territory (Bier et al., 2010: 17-19).
When we say school territory, we refer to two things: the space materially occupied by
the school, which is related to its geographical, urban, periurban or rural, economic
and social environment; and its functional space, a territory conceptualized by its edu-
cational function (Garnier, 2014). Therefore, the school is defined as a functional space
both in terms of environmental (in this respect Pierre Bourdieu’s (1966) contribution to
sociology of education which established that the connections between space and
education are important), as well as the tasks it performs in relation to the power of
individual-state relations. This functionality is becoming even more important in the

context of state who supports active citizenship projects.

Contents of the Education for Citizenship

In the foundation of the citizenship education, four features seem remarkable. First of
all, the civic education avoids consideration of politics. Then, we are far from learning
the critical esprit and the debate; we are in a normative model. Moreover, it is above
teaching, an intellectual and sensitive learning (one mobilizes the emotion, the myths).
Finally, it concerns only the pupils of the popular classes (Bier, 2014: 12). It is during
the Liberation that “civic education” was introduced in the whole education system;
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that is to say in the secondary school which was still in the immediate post-war period

reserved for a minority before the massification of school in the 1960s.

When it comes to the 1980s, citizenship education has become generally questioned
in two aspects: as part of participatory democracy, as a process of raising the citizens
of the future, and accompanied by school citizenship through the participation of the
students in the management of the educational life (Pagoni, 2009: 3-8). To achieve this
goal, cultural and educational action projects based on educational action projects
(PAE) and intercultural actions have been put forward (PACTE). PACTE, which was
established in 1979, covers secondary education. PAE is articulated on three key con-
cepts: opening up to external partners, being in harmony with existing ministries and

being open to different approaches.

When it comes to recent years, we go beyond the definition of classical citizenship
and witness the frequent use of the concept of active citizenship. Active citizenship
has been used to emphasize individuals who actively participate in social life and act
responsibly and consciously, in contrast to the situation in which the individual is pas-
sive in society. The basic qualifications required for active citizenship, defined in the
framework of the European Union and organized for development up to 2020, are
as follows: social and political movements in society, basic knowledge and concepts
of European Union structure and integration processes, social skills, critical thinking,
communication skills, the willingness to participate constructively in public life and
decision-making, and a certain responsibility for voting behavior for this purpose. As
result, these skills mean collective sense of belonging, respect for democratic valu-
es and diversity, and defense of sustainable development (Commission Européenne,
Eurydice, 2012: 8-9). The core of youth work refers to the learning of some skills ne-
cessary for the exercise of active citizenship. In other words, one of the missions of
youth services is “to contribute to the development of young people by building with
them the means to become aware of their abilities and to develop them, to experiment,
to express themselves and to Developing active and responsible critical citizenship”
(Grand-Ducal Regulation of 28 January 1999 on the governmental accreditation to
be granted to managers of youth services). However, the education for democratic
citizenship is not limited to formal learning. It involves all forms of education, both
formal and informal, and the life of the individual outside school. It aims to educate the
citizens who have the following characteristics: individuals who accept the rules and
have a sense of responsibility in their behaviors (health, road safety, solidarity, respect

for diversity, environmental education for sustainable development etc.), discussing
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a topic and raising awareness, through the training of entrepreneurship, peace and
defense, to respect the diversity of individuals in the context of multiculturalism (Col-
laboration prepared by France, Scotland and England, 2009: 3).

The main purpose of the civic education is, first of all, to ensure that the individual
recognizes his own capacity, respects others, and has certain relevant perceptions
established in the relation with the others (Montel, 2003: 54).

All countries have citizenship training in school programs. Most of the countries have
the education for citizenship at all levels of school. Education for citizenship is given
as a separate and compulsory course in secondary education in Turkey. In France, it
is given as a separate and compulsory course in both primary and secondary edu-
cation (Eurydice, 2010/2011). In the framework of the Democratic Citizenship Educa-
tion (ECD) in France, the citizen is the individual who lives with others, generally in a
communal society. In this context, the concepts of citizenship and citizen also include
the concepts of status and role. Citizenship means the rights, obligations, duties, as
well as equality, diversity and social justice. It therefore includes all activities in which
individuals act together, in the public arena. ECD is an ongoing learning process th-
roughout life. Much importance is given to applied citizenship education in European
countries. In France, Cidem (Civism and democracy) is a civic education center. It
aims to ensure active participation in the issues affecting social life by giving freedom
of expression to young people, in a way that links institutions and daily life of young
people around common interests (Montel, 2003: 56). For this purpose, the election of
delegates of school classes is aimed at opening the way for young people to learn ex-
periential citizenship. For example, it is aimed to raise awareness about the practical
aspects of citizenship related to regulations such as drinking water, disposal of was-
tes, wearing safety belts. Likewise, some of ECD activities recommended for young
people in Luxemburg include being a member of a political party, writing a letter to a
newspaper, taking part in an ecologically targeted formation, having a chastise with
the mayor, visiting a political meeting, organizing a youth organization, etc. In these
activities, the aim is to strengthen young people’s ties with politics, to encourage the
creation of an atmosphere for debate with politicians, and to develop a thought and
posture about elections and democratic participation (Bodeving, 2009: 17).

Recently, studies are being carried out on education for citizenship in France on stren-
gthening exchange among generations. For several years, the youth house in Pé-
tange has been working in partnership with the elderly house (Bodeving, 2009: 51).
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Furthermore, trainings are organized to raise awareness of vandalism activities, as far
as other activities are concerned. Sensitivity projects have been created within the
framework of youth action measures (harms of alcohol and cigarette use, keeping the
environment clean, healthy eating, protecting public goods, etc.) (Bodeving, 2009:
53).

From the mid-1990s there have been four important developments in citizenship edu-
cation (Bozec, 2016: 11). Firstly, education for citizenship, which had previously been
in the national framework, gained a European dimension. Secondly, citizenship edu-
cation is not based only on old regulations and practices, but also the content has ex-
panded further and has gained information on different political and social problems.
Thirdly, the pedagogical methods used in education have changed and formations
which enable students to discuss ideas in problem groups in discussion groups have
been formed. Fourthly, since the beginning of the 2000s, the emphasis has been pla-
ced on increasing the collective moral participation and awareness of responsibility
of students in and out of school (Bozec, 2016: 12). With the new ethical and civic
education program (EMC) created in 2015, the concept of “citizenship career” was
introduced and in this process it was aimed to provide a continuous and progressive
education for the individual from elementary school to high school (ethical consci-
ousness, sensitivity, understanding of laws and rules, etc.). Responsibility and enga-
gement constitute one of the main topics of civic education in the new ethical and
social education programs adopted in 2015. At high school level, engagement is held
weekly, and sessions are organized in classrooms so that individual responsibilities
for the life in the school can be discovered by students in all high schools.

Despite the implementations, in 2016, the “Documentation francaise” put forward the
obstacles to the effectiveness of civic education. At the head of these obstacles, the
studies on the subject generally remain at the theoretical level and the empirical stu-
dies are inadequate (Bozec, 2016: 5). At the practical level, there are some obstacles
to the formation of citizenship in schools. The first of these is the difference between
the representations of adults and students’ expectations. Students, describe a citi-
zen like a person whose ideas are taken directly. Another problem is that there is no
egalitarian perspective. In the education for citizenship given in the school, it is aimed
to benefit the social groups and minorities who are in a more unfavorable position
and the upper classes have not been the primary target groups in these education
programs. Apart from that, the education given in republican schools has sometimes
been criticized for its capacity to create a public and coherent culture. The expression
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“school citizenship” today is based on a skeptical opposition to some. The question
arises from: How is it possible to reconcile the use of citizenship, which is seen as
adult status, with the status of being a student in school age? In other words, it cannot
be argued that a non-adult is in the capacity to practice the teachings of the given
civic education (Arendt, 1989).

Conclusion

In a nutshell, since the historical period, the national education understanding that
emerged in parallel with the development process of the nation-state has shown an
improvement towards creating individualism restricted by collective interests, abstra-
cted from the phenomenon of religion. In this context, traditional attitudes and behavi-
ors, although constituting the core of the education system, have been the foreground
of active citizenship education aimed at raising self-repetition and increasingly auto-
nomous and free individuals in the face of current developments. However, this does
not mean that individuals who have a conflicting attitude towards common interests
are raised. On the contrary, it has been the basic aim of the education system to
educate young people who, by their own consciousness will, to advance the common
interests of society and the state, embrace democratic and libertarian values for com-
munity’s unity and to internalize the concept of “common benefit”. In this educational

sense, individualism is complementary and not opposed to collectivist idea.

On the individual-state axis, the relationship between autonomy and collectivity, the
education of citizenship in France has been predominantly directed at the teaching of
national affiliation, especially at the elementary level, even though the content of the
educational program emerges from the national borders and gradually becomes more
universal in the European axis (Percheron, 1984). In particular, the voluntary commit-
ment to France spiritually around republican values (equality, freedom) seems to have
settled in students on the basis of the concept of “national pride”. Priority must be
given to school education, which assumes the most important role in educating future
citizens, in order to be functional, it must be build a collective feeling linked both to
the individual will and the national interest by adapting to developments in the face
of globalization. The most important thing that France can achieve in this sense is
that it can create Republican individualism, which excludes the church in the national
education system, and exclusively attaches importance to the state. Only in this way,
individuals from different cultural backgrounds can unite around a common ideal,

providing the areas of development and freedom provided by individualism. This has
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enabled young people who have opened up their personal development from the one
side and have the opportunity to develop themselves personally, actively participating in
life in line with the common interests of the society. In this sense, “school citizenship” and
“citizenship career” education can be regularly given to young people within a national

curriculum to create the conceptual and systematic dimension of citizenship education.

The first thing to do about the productivity of citizenship education is to carry out an
empirical identification study for seeing the effect of citizenship education on the youth.
With the support of qualitative research methods, it is necessary to determine the relation
between social class and education, and to choose the most adaptive method in terms
of citizenship education. Thus, it will be possible to determine how much given education
is understood, how much it affects the behavior of young people, and how citizenship
education affects the education process. And finally, when citizenship education is given,
the determination of how much socio-economic criteria are taken into account (the profile
of the class, the socio-demographic, vocational and ideological profile of the teachers,
etc.) becomes important. Because the education given is the same, it does not have the
same effect at students. It should not be forgotten that while creating all these action
plans, the ultimate goal is to create a free youth who contribute to the common interests
of society and the state.
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VakaTemelli Rol Play Etkinliklerine
Katilan ve Katilmayan Hemsirelik

Ogrencilerinin Empatik Egilim
Duzeyi
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Oz

Arastirma vaka temelli rol play etkinliklerinin hemsirelik dgrencilerinin empatik egilim dlizeyine etkisini
belirlemek amaciyla randomize olmayan paralel kontrolll arastirma tipinde yapilmistir. Drama dersini
alan toplam 44 6grenci arastirmanin girisim grubunu, dersi almayan 165 6grenci de kontrol grubunu
olusturmustur. Girisim grubundaki 6grencilere alti hafta drama, empati, iletisim becerileri ve rol play
konularinda teorik bilgi verilmis olup kalan sekiz haftasinda vaka temelli rol play grup ¢alismasi etkin-
likleri uygulanmustir (toplam 28 saat). Veri, Kisisel Bilgi Formu ve Empatik Egilim Olgegi (EEO) kulla-
nilarak internet tabanli olarak toplanmustir. Veri analizi igin ylzdelik, standart sapma, Mann-Whitney
U ve Kruskal-wallis tek yonlG varyans testi kullanilmistir. Arastirmaya katilan 6grencilerin %52.2’si
21 yas ve Uzeri, %76.4’0 kadin, %78’i cekirdek aile yapisindadir. Girisim grubu ve kontrol grubu
EEO puan ortalamalar arasinda fark bulunmamistir (p=.614). Tiim 6grencilerin EEQ puan ortalamasi
68.10+6.23 bulunmustur. Siniflara gére EEO puan ortalamalari: birinci sinif 68.18+6.32, ikinci sinif
68.01+6.15, Uglincu sinif 68.05+6.18, dérdinci sinif 68.56+7.02°dir. Sinif (p=.996), yas (p=.519) ve
aile yapisi (p=.851) tiplerine gére EEQ puan ortalamalari arasinda anlamli fark bulunmamistir. Kiz 63-
rencilerde 68.50+6.03, erkeklerde 66.19+6.91 gore (p=.027); insanlara yardim etme sebebi ile hem-
sirelik meslegini tercih eden 6grencilerde (p=.008) diger dgrencilere gore istatistiksel olarak anlamli
derecede yiksek empatik egilim oldugu bulunmustur. Sonug olarak hemsirelik 6grencilerinin empatik
egilim dizeyi orta derecededir; egitim yili yikseldikge bu diizeyde degisim olmamistir. Vaka temelli
rol play etkinliklerinin 6grencilerin empatik egilim diizeylerine etkisi olmadigi belirlenmistir. Kiz 63-
rencilerin ve insanlara yardim etmek amaci ile hemsirelik meslegini tercih eden 6grencilerin empatik
egilimlerinin daha ylksek oldugu ortaya ¢gikmistir.

Anahtar Kelimeler: Empati, Hemsirelik, Empatik Egilim, Empatik Beceri, Rol Play Etkinlikleri.
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Abstract

The research was carried out as non-randomized parallel controlled trial in order to determine the
effect of case-based role play activities on the level of empathic tendency of nursing students. 44
students taking drama classes constituted the intervention group, whereas 165 students who did
not take these classes constituted the control group. Students in the intervention group were given
theoretical lectures on drama, empathy, communication skills and role play for six weeks and for the
rest eight weeks, they were given disease/case-based role play as group study activities (28 hours in
total). Data was collected internet-based using Personal information Forms and Emphatic Tendency
Scale (ETS). Percentage, standard deviation, Mann-Whitney U and Kruskal-Wallis one-way analysis
of variance were used for data analysis. 52.2% of students involved in the study were at the age of
21 and above, 76.4% of them were women, and 78% of them were members of nuclear families.
There was no difference among the ETS score averages of the intervention group and the control
group (p=.614). ETS score average of all students was found out to be 68.10+6.23. ETS score av-
erages according to their years of study was 68.18+6.32 for the first year students, 68.01+6.15 for
the second year students, 68.05+6.18 for the third year students, and 68.56+7.02 for the fourth year
students. Difference among ETS score averages according to year of study (p=.996), age (p=.519)
and family structure (p=.851) was not found out to be significant. The emphatic tendency was found
out to be statistically significant in female students as 68.50+6.03 compared to male similarly it was
determined to be high in students who chose this profession due to the desire for helping people
compared to the others. In conclusion, the emphatic tendency of nursing students was determined
to be at moderate level, and there was no difference as the year of study increased. It was also found
out that case-based role play activities and no effect on the emphatic tendency level of students. It
was found out that the emphatic tendency level of female students and also of those who chose the
profession of nursing due to the desire for helping others was higher.

Keywords: Empathy, Nursing, Emphatic Tendency, Emphatic Skill, Role Play Activities

Giris

insan iligkileri ve iletisimin temel kavramlarindan biri olan empati, kisinin kendisini kar-
sisindaki kisinin yerine koymasi, onun kendine 6zgu dinyasini, duygu ve duslncelerini
tam olarak anlayip ifade etmesi olarak tanimlanmistir (Dokmen, 1994, s.134-175). Staub
(1987) empatinin bilissel ve duygusal olmak Uzere iki boyutunu vurgulamaktadir. Bilissel
boyut; bir olaydan ya da durumdan karsidakinin nasil hissedebilecegini anlamak, bu his-
lerin farkinda olmaktir. Duygusal boyut ise deneyim yasayan kisinin duygularini hisset-
mek ve bunu karsli tarafa yansitmaktir (Staub, 1987, s. 195-217). D6kmen (1994) de ¢ok
boyutlu yaklagsimi desteklemis ve bu kavramin empatik egilim ve empatik beceri olmak
Uzere iki ydninden s6z etmistir. Empatik beceri, bireyin empati kurabilme kabiliyetini be-
litmektedir. Empatinin duygusal boyutunu olusturan empatik egilim ise bireyin empati
yapma potansiyelini gdstermektedir (Dokmen, 1994, s.134-175; Mete ve Gergek 2005, s.
11-17). Ozetle Staub (1987) insanin dogumundan itibaren bilissel olarak gevresindekilerin
duygularini algilayip, duygusal olarak tepkiler verdigini ifade etmektedir (Staub, 1987, s.
195-217)
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Empatinin, prososyal ve antisosyal davranislari anlama ve agiklamada énemli bir role
sahip oldugu konusunda ¢ok sayida arastirmaci gorus birligi icerisindedir. Kisi kendini
karsisindakinin yerine koydugunda onun duygu ve dustincelerini, hissettiklerini daha iyi
anlamaktadir (D6kmen, 1988, s. 155-190). Bu ruh hali onun karsisindaki kisilerle daha
saglikli iletisim kurmasi ve slrdirmesine katki saglar. Diger bir ifade ile sosyal hayatta
ikili iligkilerde catismaya girmeyen, yakin iliski kurabilen ve karsisindaki kisileri daha iyi
anlayabilen bireylerin, empati diizeyinin yiksek oldugu sdylenebilir (Jolliffe ve Farrington,
2004, s. 441-476; Kagan ve Ciminli, 2016, s.1135-50; Paterson, Reniers ve Vollm, 2009,
s. 459-471).

Saglik bakim sistemi igerinde ¢ok yonli sorumlulugu ve rolii olan hemsirelerin uygun sag-
lik hizmetini verebilmek ve gerekli hemsirelik tanilarini koyabilmek icin saglik ve hastalik
durumundaki kisilerle etkili iletisim kurmasi gerekmektedir (Daghan ve Yakinci, 2015, s.
88-102). Empatik yaklasimla kurulan iletisim, saglkl ve hasta birey tarafindan daha ko-
lay kabul edilir. GUnku birey, hemsire tarafindan anlasildigini ve dnemsendigini hisseder.
Bircok ¢alisma bulgusu, empati icerikli saglik bakiminin etkinligini gdstermeye calismistir.
Reynolds ve Scott (2000, s 226-34), saglik profesyonellerinin sahip oldugu yiiksek empati
dizeyi ve olumlu hasta sonugclari (agri ile basetme, nabiz ve solunum hizi, endise ve kaygi
dizeyinde iyilesme) arasindaki iliskiyi calismasinda bildirmektedir. Dolayisi ile empati,
hemsirelik bakiminda olumlu sonuclara ulasmada anahtar roldedir. Hemsirelerin meslek-
lerini basarili bir sekilde icra edebilmeleri icin empatik egilimlerinin gelismis olmasi ve bu
potansiyellerini uygulamalarina etkin bir sekilde yansitmalari temel gayelerinden biridir.

Literatirde hemsireler icin empatik egilimin egitim ile gelistigini (Sabanciogullari ve ark.
2007, s. 1-6; Tutuk ve ark. 2002, s. 36-41) ve gelismedigini gdsteren (Arifoglu ve Razi,
2011, s. 7-11; Mete ve Gergek 2005, s. 11-17) calismalar bulunmaktadir.

Empatik becerilerin gelistiriimesi icin birgok egitim yonteminin kullanildigi bilinmektedir.
Tirkge literatiirde yayimlanan calismalarda Tutuk ve arkadaslan (2002, s. 36-41) C.U
Hemsirelik Yiksekokulu’nda ytritlilen hemsirelik lisans egitim programinin; Ay (2006, s.
95-105) i.U. Bakirkdy Saglk Yiiksekokulu Hemsirelik Bélimi'nde yiritilen hemsirelik
lisans egitim programinin; Arifoglu ve Razi (2011, s. 7-11) kendini tanima ve iletisim yéne-
timi dersinin; Karaca, Agikgdz ve Akkus (2013, s. 118-123) 36 saat stiren empatik beceri
gelistirme egitim programinin (4 hafta empatinin kuramsal agiklamasi ve 9 hafta sosyal
yasam ve klinik rneklere verilecek empatik yanitlari igeren egzersizler); Unal ve Oz (2008,
s. 52-67) iletisim becerileri egitiminin; Mete ve Gergek (2005, s. 11-17) probleme dayali
o6gretim ydntemiyle yurutilen hemsirelik lisans egitiminin empatik egilim tzerine olan etki-
sini calismalarinda ortaya koymustur.

Turk hemsirelerin empatik egilimlerini gelistirme programlarinda, vaka temelli olaylarin
temsili hareketlerle ortaya konulup canlandiriimasi, sonrasinda duygu ve disilncelerin
tartisiimasi asamalarina dayanan rol play etkinliklerini ele alan calismaya rastlanmamistir.
Bu baglamda calisma, vaka temelli rol play etkinliklerine katilan ve katiimayan hemsirelik
bolimU 6grencilerinin empatik egilim diizeylerini belirlemek amaciyla randomize olmayan
paralel kontrolll arastirma tipinde yuratdimustur.
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Materyal Metod

Arastirma bir devlet Universitesinin hemsirelik bolimi 6grencileri ile bahar yaryilinda
gerceklestiriimistir. Hemsirelik béliminde 6grenim gdérmekte olan 453 6grenci arastir-
manin evrenini olusturmaktadir. Drama dersi 2015-2016 egitim-6gretim yili hemsirelik
birinci sinif ders muifredatinda segcmeli olarak ilk kez yer almistir. Bu dersi alan toplam
44 6grenci arastirmanin girisim grubunu, dersi almayan 165 6grenci de kontrol grubunu
olusturmustur. Gruplarin olusturulmasinda randomizasyon saglanamamis, 6grencilerin bu
dersi secmeleri girisim grubuna atanmalari igin belirleyici olmustur. Calismanin basinda
arastirmanin yUritlldigd kurumdan izin alinmis ve 6grencilerin katiiminda goénulltlik
esas alinmistir.

Vaka Temelli Rol Play Etkinliklerinin Uygulanmasi

Vaka temelli rol play etkinlikleri drama dersi mufredat programi kapsaminda girisim grubu
ile 14 hafta (28 saat) sliresince yUritilmastir. Programin ilk alti haftasinda 6grencilere
drama, empati, iletisim becerileri ve rol play gibi konularda teorik bilgi verilmistir. Son
sekiz hafta;

. Atesli bebeklerini acil servise getiren anne-baba (Ornek Ek. 1),

. Onkoloji servisinde yatan geng bir kiz,

. Dogum servisinde dogumu baslayan gebe,

. Aile saghgi merkezine basvuran ve kan tahlili yapilacak olan gocuk ve annesi,
. Is kazasi sonucu parmaklari kesilmis acil servise getirilen isci ve arkadaslari

. Cocuk onkolojisinde galisan palyago hemsire,

. Terminal dénemde olan hasta ve yakinlari,

0 N O OB~ W N =

. Bobrek nakli olacak anne ve oglu gibi vakalarda rol play grup calismalari uygulanmistir.

Rol play etkinlikleri dncesinde égrencilerin 7-8 kisilik gruplar olusturmasi istenerek her
hafta bir grubun verilen vaka temelli rol play etkinligini 20-40 dakikalik sure igerisinde
dogaclama olarak canlandirmalari istenmistir. Gruplar canlandiracaklar rol play etkin-
liginin konusu ve alacaklarn roller hakkinda énceden bilgilendiriimeyip, etkinligi yapa-
caklar dersin basinda konu hakkinda bilgi almiglardir. Ders 6ncesi canlandirilacak et-
kinlige uygun olarak 6grencilere gerekli olabilecek malzemeler (kiyafet, malzeme vb) ve
ortamin hazirhgi (hastane, ameliyathane, dogumhane vb) arastirmacilar tarafindan temin
edilmistir. Ogrencilerin rol play etkinliklerinin sonunda grup ici ve gruplar arasinda duygu
ve dUslincelerin ifadesi, degerlendirilmesi ve tartisiimasi saglanmustir. Sinif ici yrttilen bu
etkinlik 6grencilerin kendilerini degerlendirmeleri icin ayna gdrevi gérmuistar.

Veri Toplama Araclari

Ogrencilerin «Kisisel Bilgi Formu” ve “Empatik Egilim Olcegi’ni ézgiir irade ile isim belirt-
meksizin internet ortaminda (Google formlar) yanitlamalari istenmistir.
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Kisisel Bilgi Formu; arastirmacilar tarafindan ilgili literatiir 1si§ginda gelistirilmistir. Ogren-
cilerin sinifi, yasi, cinsiyeti, aile tipi ve hemsirelik meslegini tercih sebebi gibi 6zelliklerini
belirlemeye yonelik toplam 5 sorudan olusan bir formdur.

Empatik Egilim Olcegi (EEO); Dokmen (1988) tarafindan bireyin olaylar karsisinda duy-
gusal duyarliigini ve glinlik yasamdaki empati kurma potansiyelini 6lgmeye yonelik ola-
rak gelistirimistir. Olcek likert tipte olup, 20 sorudan olusmakta ve “tamamen uygun” dan
“tamamen aykin” ya her soruya 1’den 5’e kadar puan verilerek bireylerin o maddedeki
gériise ne dlclide katildiklarini belirtmektedir. EEOQ’nin sekiz maddesi, deneklerin “evet”
isaretleme egilimlerini dengelemek igin negatif cimleden (3,6,7,8,11,12,13,15. sorular
ters madde) olusmaktadir. Olcekten elde edilebilecek en yiiksek puan 100, en diisiik puan
20 dir. Puanin yiksek olmasi, empatik egilimin ylksek oldugunu; disik olmasi empatik
egilimin dusiik oldugunu géstermektedir. Olgegin test tekrar test glivenirligi .82, yarilama
guvenirligi .86’dir. Es zamanli 8l¢lt gecerligi .68’dir (D6kmen, 1988, s.155-190).

Degerlendirme

Veri analizinde SPSS for Windows 18 paket programindan yararlanilmig, ytzdelik, stan-
dart sapma, Mann-Whitney U Testi ve Kruskal-wallis tek yonli varyans analizi kullanilmig-
tir. Sonuglarin yorumlanmasinda 0.05 anlamlilik diizeyi benimsenmistir.

Bulgular

Arastirmaya katilan 209 hemsirelik 6grencisinin % 52.2’si (n:57) 21 ve Uzeri yas grubunda,
%21.1’i birinci sinif, %34.9’u ikinci sinif, %34.4’si t¢lincl sinif ve %9.6 ‘si dordinci si-
nifta egitim gérmektedir. Blylk cogunlugu kadin (%76.07; n:159) olan égrencilerin %78’i
(n:163) ¢ekirdek aile yapisina sahiptir. Vaka temelli rol-play etkinliklerine katilan ve katilma-
yan 6grencilerin EEQ puan ortalamalar arasinda anlamli fark yoktur (p=.614). Tim &gren-
cilerin empatik egilim puan ortalamasi 68.10+6.23 (en ¢ok:100 - en az:20) olarak bulun-
mustur. Siniflara gére empatik egilim puan ortalamalari birinci sinif 68.18+6.32, ikinci sinif
68.01+6.15, lclncl sinif 68.05+6.18, dérdincl sinif 68.56+7.02 olarak belirlenmis ve
siniflar arasinda puan ortalamalari arasinda anlamli fark bulunmamistir (p=.996). Yas grup-
larina (p=.519) ve aile tiplerine (p=.851) gore empatik egilim puan ortalamalari arasinda da
anlaml fark yoktur. Empatik egilim puanlari cinsiyet agisindan karsilastirildiginda kizlarda
68.50+6.03 erkeklerde 66.19+6.91 olarak tespit edilmistir. ki grup arasindaki fark istatis-
tiksel olarak kizlar lehine anlamli bulunmustur (p=.027). Ogrenciler en fazla mezuniyette
kolay is bulma (% 42.6) ve insanlara yardim etme (% 39.2) nedeniyle hemsirelik meslegini
tercih ettiklerini bildirmislerdir. insanlara yardim etmek yanitini veren égrencilerin empatik
egilim puanlar digerlerine goére anlaml derecede ylUksek bulunmustur (p=.008) (Tablo 1.)

Tartisma

Calismanin sonuglar, hemsirelik 6grencilerinin empatik egilim dlzeyleri Uzerinde
vaka temelli rol play etkinliklerinin ve diger bazi degiskenlerin etkisini ortaya koymus-
tur. Galismamizda tim &grencilerin empatik egilim puanlar ortalamanin az Uzerindedir
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(68.10£6.23 en cok:100-en az:20). Orneklemini hemsirelik dgrencilerinin olugturdugu ve
ayni 8lcme araci kullaniimis diger bazi calismalarda da empatik egilim puan ortalama-
larinin orta diizeyde oldugu gosterilmistir (Arifoglu ve Razi, 2011, s. 7-11; Tutuk ve ark.,
2002, s. 36-41; Uncu ve ark. 2016). Arifoglu ve Razi (2011, s. 7-11) calismasinda, empatik
egilim yiikseldikge bireyin iletisim becerilerinin de yiikseldigini tespit etmistir. Olcekten
en ylksek 100 puan alinabileceg@i ve hemsirelik bakiminda iletisimin énemi g6z 6niinde
bulundurularak, 6grencilerin mesleki egitimleri sirasinda empatik egilimlerini ve becer-
ilerini gelistirmeye yoénelik yapilan tim cabalarin ¢ok degerli oldugu séylenebilir. Diger
taraftan bazi calismalar egitim yili arttikca empatik egilim 6lcek puan ortalamalarinin
arttigina dikkat cekmektedir (Cevahir ve ark. 2008, s. 5-13; Tutuk ve ark. 2002, s. 36-
41; Uncu ve ark. 2016). Bu ¢calismanin bulgularina goére ise siniflara gére empatik egilim
puan ortalamalari arasinda anlamli fark bulunmamistir. Mete ve Gergek (2005, s. 11-17)
tarafindan probleme dayali 6gretim yontemiyle egitim géren 192 hemsirelik 6grencisi ile
yiritilmius calisma sonuglari, bu bulguyu desteklemis ve siniflar arasinda empatik egilim
puan ortalamalari arasinda fark olmadigi belirtilmistir.

Bu calisma kapsaminda girisim grubu 14 hafta (28 saat) slresince vaka temelli rol play
etkinliklerine katilmistir. Girisim grubundaki 6grencilerin empatik egilim duzeyi girisim
uygulanmayan 6grenciler ile karsilastinldiginda aradaki fark istatistiksel olarak anlamsiz
bulunmustur. Konu ile ilgili bazi yayinlar incelendiginde hemsirelik 6grencilerinin “empatik
beceri”lerinin lisans egitiminde etkili egitim yontem ve uygulamalariyla gelisebilecegini
goOstermektedir (Arifoglu ve Razi, 2011, s. 7-11; Ay, 2006, s. 95-105; Mert ve Sezgin,
2011, s. 9-13; Mete ve Gercek 2005, s. 11-17). Bu arastirmalarin bir kismi “empati egiti-
mi” bir kismi da “iletisim becerisi egitimi” adi altinda bu becerinin gelistirilebilecegini
savunmaktadir. Arastirmacilarin ¢ogu birbirlerinin yerine de kullanilan bu kavramlardan
empatik beceriyi, genellikle genel iletisim becerisinin bir pargasi olarak kabul etmektedir
(Dékmen, 1988, s. 155-190). Ote yandan literatiirde empatik egilimin egitim ile gelistigi-
ni (Sabanciogullari ve ark. 2007, s. 1-6; Tutuk ve ark. 2002, s. 36-41) ve gelismedigini
gosteren (Arifoglu ve Razi, 2011, s. 7-11; Mete ve Gergek 2005, s. 11-17) calismalar
bulunmaktadir. “Egitim ile empatik beceri ve empatik egilim gelistirilebilir mi?” sorusu-
na yanit arayan Karaca, Ac¢ikgdz ve Akkus (2013, s. 118-123) empatik beceri gelistirme
programi ile hemsirelik birinci sinif dgrencilerinin empatik becerilerinin dnemli oranda art-
tigini ancak 6grencilerin empatik egilimlerinde degisiklik olmadigini tespit etmislerdir. Elde
edilen literatlr 1s1ginda etkili bazi girisimlerle empatik becerinin gelistirilebilecegi fakat
duygusal dizeyde degisimi ifade eden empatik egilim icin bu girisimlerin etkisiz kaldigi
gorilmektedir. Bu arastirma kapsaminda da haftada 2 saat olarak yirGtilen vaka temelli
rol play etkinliklerinin 6grenci hemsirelerin empatik egilim dizeyleri lzerinde yeterince
etkisinin olmadigi bulgulanmistir. Bir egitimin iceriginin yani sira siresi de énemlidir. Bu
nedenle empatik egilim davranisi kazandirma sirecinde rol play etkinliklerinin daha uzun
slreye genisletiimesinin yararl olacagi disintlmektedir. Mete ve Gergek (2005, s. 11-17)
calismasinda bu bulguyu, empatik egilimin beceri ya da biligsel gelisimden ¢ok tutum
gelisimi ve kisilik degisimi gerektirdigini, bu 6zelliginden dolay! degistiriimesinin ¢ok glc
oldugu ve bunun i¢in daha uzun sureli egitime ihtiya¢c oldugu seklinde yorumlamistir. Bu
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calisma kapsaminda yurtttlen vaka temelli rol play etkinliklerinin lisans mufredatina yay-
ginlastinimis uzun dénem etkileri merak uyandirmaktadir.

Beklenen bir sonug olarak kadin katilimcilarin erkek katiimcilara oranla istatistiksel olarak
anlamli diizeyde daha ylksek empatik egilim gésterdikleri bulgulanmistir. Alan literattirde
incelenen bircok arastirma bulgusu c¢alisma sonuglarimizi destekler nitelikte olup, kadin-
larin erkeklere oranla anlamli derecede empatik becerilerinin daha ylksek oldugunu
gostermektedir (Kinmoglu ve ark., 2016, s. 5623- 3635). Kadinlarin empatik becerilerinin
daha gelismis olmasi Dokmen (2005, s. 20-22.) tarafindan “kadin duyarlihgr” kavramiy-
la aciklanmaktadir. Bazi toplumlarda stattist erkekten disik kabul edilen kadin, kendini
koruma icgudusuyle dikkatli gézlem yaparak her bir davranigi ¢ok daha iyi analiz etmeye
baslar ve bu durum empatik yeteneklerinin gelismesine neden olur. Diger bir varsayim
da genetik yatkinlik ya da biyolojik bir temelin olmasidir. Kadinlarin égrenip gelistirdikleri
bu yeteneklerini basta rol model olduklari kiz gocuklarina aktarmalar olasi bir durumdur
(Dékmen, 2002, s. 53-68). kadin katihmcilarin erkek katilimcilardan daha yiksek empatik
egilim gdstermeleri, Tlrk kadinlarinin yetistiriime tarzi, aile hayatindaki yeri, cocuk bakimi
ve egitiminden kaynaklandigi sdylenebilir.

Calisma sonucunda elde edilen énemli bir bulgu da insanlara yardim etmek amaci ile
hemsirelik meslegini tercih eden 6grencilerin empatik egilimlerinin daha ylksek olmasidir.
Hemsireligin kurucusu kabul edilen Florence Nightingale kuraminda hastanin yasa-
ma gugclerinin korunmasi, gereksinimlerin karsilanmasi ve hastalara yardim edilmesini
hemsireligin amaci olarak belirtmistir. Ayni zamanda meslegi yardimseverlik Uizerine insa
etmistir (Velioglu, 1999, s.124-125). Hemsirelik meslegi yillar icinde egitim ve bakim temelli
uygulama alanlarinda birgok degisim ile gelisimini sirdirtirken temelde tek degismeyen
yo6nl insana yardim hizmetidir (Erdal, 1993, s. 1-7). Bu hizmetin kaynagini olusturan em-
patik egilimin icinde, kisinin duygularini anlama ve duygusal yasantilarindan etkilenme ile
insana yardim etme istegi vardir. Yardim etme istegi ile meslege adim atan 6grencilerin
empati dizeylerinin yiksek olmasi, onlarin hosgéri, anlayis, sefkat, fedakarlik ve yardim-
severlik gibi kisilik 6zelliklerine sahip olmalariyla agiklanabilir. Empatinin dogasinda yer
alan yardim etme istegi hemsirelik meslegi ile értiismektedir. Empatik egilime sahip olup
becerilerini uygulama alanina aktarabilen hemsirelerin; hastalarla iletisimleri, etkilesimleri
ve verdikleri bakimin kabulli cok daha kolay olmaktadir. Dahasi bakim sonuglarinin olum-
lu olmasina katki saglamaktadir (Reynolds ve Scott, 2000, s. 226-34). insanlara yardim
etme istegi tasiyan ve ylksek empatik egilim potansiyeline sahip 6grencilerin becerilerini
hemsirelik bakim uygulamalarina aktarabilmeleri icin 6gretim elemanlarina blyik sorum-
luluk diismektedir.

Sonug olarak; hemsirelik 6grencilerinin empatik egilim dizeyi orta derecededir ve egitim
yil yUkseldikge bu diizeyde degisim olmamistir. Calismamizda uyguladigimiz vaka te-
melli rol play etkinlikleri, dgrencilerin empatik egilim dizeyleri Uzerinde etkisiz kalmistir.
Kiz dgrencilerin ve insanlara yardim etmek amaci ile hemsirelik meslegini tercih eden
6grencilerin empatik egilimlerinin daha yiksek oldugu ortaya ¢ikmistir. Bu sonuglar i1sigin-
da;
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* Vaka temelli rol play etkinliklerinin empati egilimi Gzerindeki etkisini daha gicli kanit-
larla ortaya koyacak randomize kontrollli ¢calismalarin yurutiimesi,

* Daha buytk 6rneklem grubu ve farkli sinif dizeylerinde girisimlerin tekrarlanmasi,

* insanlara yardm etme amaci ile hemsirelik meslegini tercih etmek isteyen genclerin
tesvik edilmesi,

e Empatik egilim potansiyellerini gelistirmeye yonelik daha kapsamli, uzun ve etkili pro-
gramlarin test edilmesi énerilebilir.

Tablo 1. Ogrencilerin Sosyo-Demografik Ozelliklerine gore Empatik Egilim
Puanlarinin Dagilimi

n % EEO Puan p
Ort.+ss
Sinif 1.sinif (Girisim grubu) 44 211 68.18+6.32 .996
2.sinif 73 34.9 68.01+£6.15
3.sinif 72 34.4 68.05+6.18
4. sinif 20 9.6 68.56+7.02
Yas 17 -18 yas 16 7.7 67.06+5.43 519
19 -20 yas 84 40.2 68.01+6.04
21 yas ve Uzeri 109 52.2 68.33+6.52
Cinsiyet Kadin 159 76.07 68.5+6.03 .027*
Erkek 50 23.9 66.19+6.91
AileTipi Genis aile 37 17.7 67.78+6.05 .851
Cekirdek aile 163 78 68.25+6.38
Parcalanmis aile 9 4.3 66.77+4.20
Hemsirelik | Mezuniyette kolay is bulma 89 42.6 67.11+6.36 .008™
Tercihi Universiteye giris puani 16 7.7 68.06+5.43
insanlara yardim etmek 82 39.2 70.60+5.8
Aile istegi 22 10.5 66.18+5.54
Toplam 209 100 68.10+6.23
* Bagimsiz iki grup ortalamalari arasindaki fark Mann Whitney U testi ile analiz edildi
** Gruplar arasinda fark Kruskal-Wallis Tek Yonll Varyans Analizi ile bulgulandi. Farkliidin hangi gruplar
arasinda anlamli oldugunu tespit etmek igin empatik egilim puan ortalamalari Mann Whitney U testi ile
karsilastiriidi.
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Ek 1 : Bir Haftalik Program Ornegi

VakaTemelli Rol Play Etkinligi Degerlendirme-

Tartisma

20-40 dak. | Olay Yeri: Hastanenin gocuk acil b&limu Sen olsaydin ne
Olay: Cocuk acil béliimii cok kalabaliktir ve yeni | yapardin?

gelen baska bir hasta icin yeterli yatak ve saghk
personeli yoktur. Ne olsaydi daha iyi
Oyuncular: Anne, baba, ylksek atesli 5 yasindaki olurdu?

cocuk, hasta diger cocuk ve annesi, doktor,
hemsire, hasta bakici.

Teknik: Her 6grenci kura cekerek belirledigi
karakterin &zelliklerini tanimlar (kag yasinda,

kisilik 6zellikleri, meslegi egitim durumu, o

andaki duygu durum 6zelligi vb).Her karakteri
canlandiran kisi etkinligi bagimsiz ve dogacglama
olarak gergeklestirir. Gerekli olan ekipman siniftaki
malzeme béliiminden temin edilir.

iletisim Kanallari: S6zlii ve s6zsiiz iletisim
teknikleri
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EXTENDED ABSTRACT

Emphatic Tendency Level of
Participating and Non-Participating
Nursing Students to Case Based
Role Play Activities

Aylin Yalcin Irmak”
Meryem Metinoglu™

Introduction

Empathy, being the basis of human relations and communication, is the replacement
of oneself with another person, understanding the distinctive character, emotions and
thought, and expressing them (D6kmen, 1994, p. 134-175). Staub (1987) highlights the
two aspects of empathy as cognitive and emotional. Cognitive aspect is to understand
how the other person may feel considering an incidence or situation, and being aware of
these feelings. Emotional aspect, on the other hand, is feeling the emotions of the other
person experiencing an incidence and reflecting this to the person (Staub, 1987, p. 195-
217). Dokmen (1994) also supported the multidimensional approach, and mention about
two aspects of this term as empathic tendency and empathic skills. Emphatic skill states
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** Lecturer, Namik Kemal University School of Health Department of Nursing, Tekirdag, mmetinoglu@nku.edu.tr
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the development skill of empathy. Emphatic tendency, however, builds the emotional
aspect, and reveals the potential of a person about showing empathy (Dékmen, 1994,
p.134-175; Mete and Gergek 2005, p. 11-17).

Many study findings tried to reveal the efficiency of empathy thematic healthcare. Reyn-
olds and Scott (2000, p. 226-34) stated in their study the relations between the high
empathy level of healthcare professionals, and the positive patient results (coping with
headache, pulse and respiration rate, relief in the level of anxiety and worry). Hence, em-
pathy has a key role in reaching positive results in nursing care. There are studies reveal-
ing whether empathic tendency improves through education for nurses (Sabanciogullari
et al. 2007, p. 1-6; Tutuk et al. 2002, p. 36-41) or not (Arifodlu and Razi, 2011, p. 7-11;
Mete and Gergek 2005, p. 11-17).

There have been no studies in Turkish nursing programmes to develop empathic tenden-
cies, in which role-play events based on case-based events are portrayed and animated,
and then emotion and thought are discussed. In this context, the study was conducted
as non-randomized parallel controlled research in order to determine the emphatic ten-
dency level of nursing students participating and non-participating in case based role
play activities.

Material Method

The research was carried out with nursing students of a state university in spring semes-
ter. The population of the study consisted of 453 students from the Nursing Department.
Drama Course took place in the first grade curriculum in 2015-2016 educational year
for the first time as an elective course. 44 students who took this course constituted the
study group, whereas 165 not taking this course formed the control group. Randomiza-
tion could not be provided, do the selection of this course was determinant in the forma-
tion of the study group.

The Practice of Case Based Role Play Activities

Case based role play activities were conducted for 14 weeks (28 hours) with the study
group within the context of the curriculum of the Drama Course. Students received the-
oretic lectures about drama, empathy, and communication skills for the first six weeks of
the programme, and in the last eight weeks they were given role play activities.

Prior to the role play activities, students were asked to form groups 7-8, and were asked
to perform a case based role play activity, one group per week as an improvisation within
20-40 minutes. At the end of the role play activities of students, expression, evaluation,
and discussion of emotions and thoughts were provided within and among the groups.
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Data Collection Tools

Students were asked to fill in the “Personal Information Form” and “Empathic Tendency
Scale” with their free will, without stating their names on the Internet (Google Forms). Em-
pathic Tendency Scale (ETS) was developed by Dékmen (1988) to measure the emotional
sensitivity to events of individuals, and the potential to empathise in daily life. The high
score revealed that the tendency was high, whereas the score being low showed that the
tendency was low.

SPSS for Windows 18 package programme was used for data analysis. Mann-Whitney
U Test and Kruskal Wallis One Way Variance Analysis were used for percentage and
standard deviation.

Findings

Of the 209 nursing students participating in the study, 52.2% (n=57) were at the age of 21
and above, 21.1% of the students were at the first grade, 34.9% of them were at the sec-
ond grade, 34.4% of them were at the third grade, and 9.6% of them were at the fourth
grade. 78% (n=163)of the students with the majority being female, has a nuclear family
structure. There was no significant difference (p=.614) between the ETS score average
of students participating and non-participating case based role play activities. Empathic
tendency score average of all students was found out to be 68.10+6.23 (most: 100 -
least:20). There was no significant difference in score averages among grades (p=.996).
When empathic tendency scores were compared in terms of gender, it was found out to
be 68.50+6.03 for females, and 66.19+6.91 for males. The difference between the two
groups was found out to be significant in favour of the females (p=.027). It was stated by
the students that they preferred nursing as a profession due to its being easy to find a job
(42.6%) The empathic tendency scores of the students who gave the answer as helping
people was significantly high (p=.008) compared to the others.

Discussion

The results of our study revealed the effectiveness of case based role play activities
on the empathic tendency level of nursing students. The empathic tendency scores of
all students in our study were a little above average (68.10+6.23 most: 100-least: 20).
In some other studies with sampling being nursing students and using the same mea-
surement tools it was also revealed that empathic tendency score averages are above
moderate level (Arifoglu and Razi, 2011, p. 7-11; Tutuk et al., 2002, p. 36-41; Uncu et al.
2016). Arifodlu and Razi (2011, p. 7-11) found out in their study that the higher empathic
tendency is, the higher communication skills of the individual becomes.
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Within the scope of this study, the study group participated in case based role play activ-
ities for 14 weeks (28 hours). When compared to the control group, empathic tendency
level of the students in the study group revealed statistically no significant difference.

When some students were analysed, it was found out that empathic skills of nursing
students can be improved through efficient methods and practices during Bachelor’s
Degree Education (Arifoglu and Razi, 2011, p. 7-11; Ay, 2006, p. 95-105; Mert and Sezgin,
2011, p. 9-13; Mete and Gergek 2005, p. 11-17). Some of these studies claim that this
skill can be improved within the scope of “empathy training”, whereas other studies state
that it can be improved through “communication skill training”. On the other hand, there
are some studies revealing that the empathic tendency can be improved through training
(Sabanciogullari et al. 2007, p. 1-6; Tutuk et al. 2002, p. 36-41), and some other stud-
ies claim that it cannot be improved through training (Arifoglu and Razi, 2011, p. 7-11;
Mete and Gergek 2005, p. 11-17). Karaca, A¢ikgoéz and Akkus (2013, pp. 118-123), who
were looking for the answer of “Can empathic skill and empathic tendency be improved
with education?” found out that the empathic skill development program of nursing first-
year students significantly increased their empathic skills but did not change the em-
pathic tendency level of the students sufficiently. Within the context of this study, it was
found out that the case-based role play activities conducted as 2 hours per week had
not enough effect on the empathic tendency levels of the nursing student. Therefore, it
was thought that it would be useful to extend role play activities for a longer period in the
process of gaining empathic tendency behaviour.

As an expected conclusion, female participants were found out to have a statistically
significantly higher empathic tendency than male participants. Many research findings
analysed in the literature of this field support our study results and show that women have
higher empathic skills at a significantly higher level than men (Kinmoglu et al., 2016, p.
5623- 3635; Kolayis and Yigitler, 2010, p.572).

An important finding of the study was that empathic tendency of students who prefer
nursing profession to help people were higher. While nursing profession continues to
develop with many changes in the fields of education and care based practice over the
years, the only unchanging aspect is the service given to people (Erdal, 1993, p. 1-7). Itis
much easier for nurses who have empathic tendency and transfer their skills to practice
to build communication and interaction with patients, and have their care being accepted
much easier (Reynolds and Scott, 2000, p. 226-34).

As a result, the empathic tendency of nursing students is at moderate level, and as the
education year increases, there has been no change at this level. The case-based role
play activities conducted in our study were ineffective on the empathic tendency levels
of the students.
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» In consideration of these results, it may be advisable to

« conduct randomized controlled trials that will demonstrate the impact of case-based
role play activities on empathy orientation with stronger evidence,

» repeat the study with larger sample groups and at different grade levels,

» test longer and more effective programs with a larger scope in order to develop em-
pathic tendency potentials.
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Yazarlara Notlar
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Genglik alani ile ilgili nicel, nitel arastirmalara, en son literattrli kapsamli bicimde degerlen-
diren derlemelere, meta-analiz ¢alismalarina, model 6nerilerine ve benzeri 6zgin yazilara
yer verilir.

ileri arastirma/istatistik ydntem ve teknikleri kullanilan giincel calismalara éncelik taninr.

Calismalarin yéntembilim agisindan yetkinlikleri kadar alana orijinal ve yeni katki sunmalari
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lik Arastirmalari Dergisi’ni baglamaz.

Yayimlanmis yazilarin yayim haklari T.C. Genglik ve Spor Bakanligi’'na aittir.
Genglik Arastirmalari Dergisi ve yazar/larin ismi kaynak gosterilmeden alinti yapilamaz.

Genglik Arastirmalari Dergisi’nin yayin dili Tiirkge ve ingilizce’dir.
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A4 boyutlarindaki kagida Ust, alt, sag ve sol bosluk 2,5 cm birakilarak (16 x 24,7 cm’lik
alana) 1,5 satir aralikli, iki yana dayali, satir sonu tirelemesiz ve 10 punto Times New Roman
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Gonderilen calismalarin asagida koyu yazilan bélimleri icermesi gerekmektedir;
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eksiklikler, bosluklar ve celigkilerin Gzerinde durmali ve ¢6zim icin atiimasi gereken adimlardan
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okuyucuyu sikacak ya da metinden faydalanmasini gliglestirecek detayda alt bolimler seklinde
olmamasina 6zen gosterilmelidir.

Tablo, sekil, resim, grafik vb. metin icerisinde yer almalidir.

ingilizce Baslik Sayfasi (makale basligini, yazar/lar/in tam adlarini ve unvanlarini, calistiklari
kurumlarini, adres, telefon, faks ve elektronik posta bilgilerini icermelidir)

Abstract (150-200 kelime arasi)

Key Words (5-8 kelime arasi)

ingilizce Ana Metin (En az 2,000 kelimelik galisma Tiirkge metindeki alt boltmlerini ve kay-

nakgada yer alan her bir referansi icermelidir. ingilizce ana metin calisma yayima kabul edil-
dikten sonra génderilir)

Kaynakga (Hem metin icinde hem de kaynakgada Amerikan Psikologlar Birligi (APA) tarafindan
yayinlanan Publication Manual of American Psychological Association adl kitapta belirtilen
yazim kurallar uygulanmalidir).

Yayim Siireci Uzerine Notlar

+ Yazar ya da yazarlarin tamaminin islak imzasini tasiyan asagidaki icerige sahip bir mektup
yayimclya posta ile gdnderilmelidir: yazinin tim yazarlarca okundugu, onaylandigi, baska bir
dergiye génderilmemis oldugu, yazinin hazirlanmasinin her asamasinda bilimsel etik kodlara
uyuldugu, yazi yayimlandigi takdirde tim yayin haklarinin yayinciya devredildigi.

Birden cok yazarli makalelerde editoryal yazismanin kiminle yapilacagi belirlenmeli ve acgik
bir sekilde belirtiimelidir.

Yayimlanan yazilarin igeriginde ya da alintilarinda olabilecek ¢arpitma, yanlis, telif hakki ih-
lali, intihal vb. hususlardan yazar/yazarlar sorumludur.

Yayimlanan yazilarin iceriginden yazarlari sorumludur. ilgili calismada, eger etik onay alin-
masi gereken durumlar s6z konusu ise yazarlarin etik kurullardan ve kurumlardan onay al-
digi var sayllmaktadir. Hem metin icinde hem de kaynakgada TDK Yazim Kilavuzu (Yazim
Kilavuzu, 2009, Turk Dil Kurumu, Ankara) veya www.tdk.gov.tr adresindeki online hali) yazim
kurallari, akademik atif ve gelenekler baglaminda ise Publication Manual of American Psy-
chological Association [6. Baski] esas alinrr.
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