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Editorden

Cemberde yiiz yiize bulusmay: biiyiik bir iimitle bekledigimiz 2022 yiliin bu ilk giinlerinde, Yaratici Drama Dergisinin
yeni sayisi ile sizlerle bulusmaktan mutluluk duyuyoruz. Evlere kapandigimiz son iki yil boyunca -gevirim ici de olsa- yaratici
drama ile bagimiz devam etti. Drama, hem yeni yasam kosullarina tahammiil etmemizi kolaylastirirdi hem de her kosula
uyum saglanabilecegini bir kez daha bizlere gisterdi. Nitekim drama hakkinda yapilan metafor arastirmasi” da bu goriisii
dogrulamaktadir. Arastirmada dramanin “neye benzedigi” sorgulanmis ve en ¢ok “Bukailemun’a benzetildigi belirlenmistir.

“Bukalemun™un en onemli ozelligi, hayatta kalabilmek icin her duruma ve kosula uyum saglayabilme becerisine sahip olmasidir.

Gegen bir yil boyunca dernegimiz egitmenleri “Liderlik Egitimleri” ve “Drama Giinii” etkinlikleri ile binlerce katilimciya
ulasirken alana yeni yaymlar kazandirmaya da devam ettiler. 2021 yilinin ikinci yarisinda, Uluslararasi Egitimde Yaratici Dra-
ma Seminer ve Kongre kitaplarindan (4-Egitimde Dramaya Yakinlasmak, 8-Siire¢csel Drama-Dogaglama Yaklasimlari, 9-Ya-
bancilasma-Yabancilastirma-Forum Tiyatro, 12-Mozaik-Uzman Mantosu Yaklasimi-Dogaglama, 15-Yasamda Drama Drama-
da Yasam, 26-Toplumsal Cinsiyet ve Siddet, 28-Adaletli Bir Diinya icin Cember ve 30-Uyum) yayumlandi. Seminer ve kongre

kitaplarimn yani sira yaratici drama alamnda ¢alisan meslektaslarimizin hazirladigi birgok yeni kitap da okurlarla bulustu.

Kuramsal ve uygulamali calismalarin eszamanly ilerlemesiyle Tiirkiyede yaratici drama tiim hiziyla gelismeye devam edi-
yor. Bu gelismelerden bir digeri ise Yaratici Drama Dergisinde yayimlanan makalelerin bu sayidan itibaren Tiirkce-Ingilizce
tam metin olarak yayimlanmasi kararidir. Hem dergimizin hem de tilkemizde gerceklestirilen calismalarin uluslararas: alanya-

zinda daha rahat duyurulmasi ve takip edilebilmesi icin attigimiz bu adinun alanin gelisimi icin 6nemli oldugunu diisiiniiyoruz.

Yasanan bu giizel gelismelerin artarak devam etmesini umuyor ve sizlerle bu sayimizda birbirinden degerli alti makaleyi
paylasiyoruz. Dergimizin bu sayisinda; Zeynep Giimiis Demir, Kahraman Giiler, Deniz Sevimlinin Yaratict Drama Destekli
Grup Psikoterapisinin Ozel Gereksinimli Cocugu Olan Annelerin Problem Cozme ve Oznel Iyi Olus Diizeylerine Etkisi,
Mustafa Yeler'in, Drama Dersi Alan Stmif Ogretmenligi Adaylarinin Ogretime Yonelik Duyussal Farkindaliklar ve Egitim
Inanglarinin Incelenmesi, Zeynep Sonay Ay'm, Ortaokul Matematik Ogretmen Adaylarinin Yaratici Drama Temelinde Ha-
zirladiklari Ders Planlarinin Incelenmesi, Theodora Papaioannou, Alkistis Kondoyianninin, The Use of Drama in Education
in Teaching of Students with Special Educational Needs, Tugba Tiiziin ve Omer Adigiizel'in, Hans Wolfgang Nickele Gore
Oyun ve Tiyatro Pedagojisi: Bir Anlati Arastirmas, Giinseli Uzunhasanoglu, Birgiil Ozkan’in Tiirkiye'de Hemsirelikte Yarat:-

ct Drama Kullamlarak Yapilan Lisansiistii Tezlerin Incelenmesi: Sistematik Derleme adli makalelerine yer verilmistir.

Dergimizin 17. cilt 1. sayisini yaratict drama alanm agisindan degerlendireceginizi umuyor, keyifle okumanizi ve dergimizi
takip etmenizi diliyoruz. Bu sayumizi calismalariyla destekleyen yazarlarimiza, titizlikle degerlendirme yapan hakemlerimize ve

emegi gecenlere cok tesekkiir ediyor, sizlerin de cabamiza ortak olarak yayinlarimizi takip etmenizi bekliyoruz.

Dog. Dr. Ferah Burgul Adigiizel
Editor

Adigiizel, Omer (2009). Metafor (benzetme) yontemi ile Tiirkiye ve Almanya érneklemindeki katilimcilarin yaratict dramaya iligkin
algilarinin belirlenmesi ve karsilagtirilmasi. Egitim ve Bilim, C. 34 (153), 25-37.



Editorial

We are happy to meet you with the new issue of Creative Drama Journal in these first days of the year 2022 in which
we look forward to meet face-to-face in the circle. Our connection with creative drama continued though online- during the
last two years when we stayed at home. Drama both enabled us to tolerate new living conditions and once again showed
us that we can adapt to any condition. The metaphor research on drama (Adigiizel, 2009)™ also confirms this view. In the
study, “what drama looks like” was questioned and it was identified that it resembles to “Chameleon” the most. The most
significant aspect of “Chameleon” is its ability of adapting to any situation and condition to survive.

In the last year, our association s trainers have continued to bring new publications to the field, while reaching thou-
sands of participants with “Leadership Trainings” and “Drama Day” events. In the second half of 2021, the books of
Creative Drama Seminar and Congress in International Education (4-Getting Closer to Drama in Education, 8-Proces-
sual Drama-Improvisation Approaches, 9-Alienation-Distancing-Forum Theater, 12-Mosaic-Mantle of Expert Approach-
Improvisation, 15-Drama in Life, Life in Drama, 26-Gender and Violence, 28-Circle for a Fair World and 30-Harmony)
were published. Many new books prepared by our colleagues working in the field of creative drama were introduced to the
readers in addition to the seminar and congress books.

Creative drama continues to develop at full speed in Turkey with the simultaneous progress of theoretical and applied
studies. Another development is the decision to publish articles of Creative Drama Journal in Turkish-English as full text as
of this issue. We believe that this step we have taken so that both our journal and the studies carried out in our country can
be introduced and followed more easily in the international literature is important for the development of the field.

In this new issue of our journal you will have a chance to read these articles: The Effect of Creative Drama Supported
Group Psychotherapy on Problem Solving and Special Well-being Levels of Moms with Special Needed Children by
Zeynep Giimiis Demir, Kahraman Giiler and Deniz Sevimli, Investigation of The Emotional Awareness and Educational
Beliefs of Prospective Classroom Teachers Taking Drama About Teaching by Mustafa Yeler, Investigation of the Lesson
Plans Prepared by Pre-service Middle School Math Teachers Based on Creative Drama by Zeynep Sonay Ay, The Use
of Drama in Education in Teaching of Students with Special Educational Needs by Theodora Papaioannou and Alkistis
Kondoyianni, Play and Theater Pedagogy According to Hans-Wolfgang Nickel: A Narrative Study by Tugba Tiiziin and
Omer Adigiizel, Postgraduate Theses Using Creative Drama Method in Nursing in Turkey: A Systematic Review by
Giinseli Uzunhasanoglu and Birgiil Ozkan.

We hope that you will evaluate the 17th volume 1th issue of our journal in terms of the field of creative drama, we hope
you to read and follow our journal with pleasure. We would like to thank our authors who supported this issue with their
works, our reviewers who meticulously evaluated these works and to those who contributed to this issue and we hope you to
become partners in our efforts. In the new issues of our journal, which will include new research and projects to contribute
to the field of creative drama, we look forward to seeing you again.

Assoc. Prof. Ferah Burgul Adigiizel
Editor

¢ Adigiizel, Omer (2009). Determination and comparison of German and Turkish participants’ perceptions of creative drama through
the metaphor method. Egitim ve Bilim, V.34 (153), 25-37.
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Makale Tiirii

Arastirma Makalesi

Bu calismanin amaci, yaratict drama destekli grup psikoterapisinin ozel gereksinimli
¢ocugu olan annelerin problem ¢ézme ve o6znel iyi olus diizeylerine etkisinin
incelenmesidir.  Arastirmamin  ¢alisma grubunu, Istanbul‘da bir rehberlik ve
arastirma merkezinde takip edilen ¢ocuklarin annelerinden olusan toplam 20 kisi
olusturmaktadir. Arastirma, ontest sontest kontrol grubu olmayan yar: deneysel
desen iginde yiiriitiilmiistiir. Yaratici drama destekli grup psikoterapisi her biri
90 dakika siiren 10 oturumda ve iki grup halinde gerceklestirilmistir. Calismada
Sosyodemografik Bilgi Formu kullanilmis olup yaratici drama destekli grup
terapisinin baslangicinda ve bitiminde Problem Cézme Olgegi ve Oznel Iyi Olus Olgegi
uygulanmistiv. Arastirma verilerinin ¢oziimlenmesinde nicel verilerin karsilastiriimasi
ve non- parametrik iki grup arasindaki farki analiz etmek icin iki bagimli degisken
testi olan Wilcoxon Isaretlenmis Mertebeler Testi kullanilmistir: Parametrik olmayan
iki grup arasinda nicel veri karsilastiriimasinda Mann Withney U Testi, ikiden
fazla grup karsilastirmalart icin Kruskal-Wallis Testi kullanmiilmistir. Yaratict drama
destekli grup psikoterapisinde 6znel iyi olus dl¢egi ontest-sontest puanlart arasindaki
fark istatistiksel olarak anlamli bulunmamistir (z=-0,747; p>.05). Katilimcilarin
problem ¢ézme envanteri ontest-sontest puanlar: arasindaki fark istatistiksel olarak
anlamli bulunmugtur (z=-.2,580; p<.05). Bu sonuca gore katilimcilarin problem
¢ozme becerilerinin arttigr goriilmektedir. Yaratici drama, ozel gereksinimli ¢ocugu
olan annelerin ihtivaclarina yénelik olarak onlara onemli kazamimlar getirebilecek
bir yontem olarak bu ¢alismada ele alinmistir. Bu baglamda yaratici drama, ozel
gereksinimli ¢ocuklar ve aileleriyle yapilan ¢alismalara katki saglayabilecek, bir
grupla ¢alisma yontemi olarak degerlendirilmektedir. Calisma, ozel gereksinimli
bireylerin ailelerine psikososyal destek alternatifi sunma agisindan onem tasimaktadir.
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Giris
Ozel gereksinimli ¢ocuklar, bireysel ve gelisim dzellikleri ile egitim yeterlilikleri agisindan
¢esitli nedenlerle akranlaridan beklenen diizeyde farklilik gostermektedir. Ozel gereksinimli gocugu
olan ebeveynler, psikolojik, sosyal ve ekonomik yonden sorun yasamaktadir (Avsaroglu ve Giiles,
2019). Ozel gereksinimli gocuklarmn anneleri genellikle birincil bakim verenlerdir. Bu baglamda
annelerin 6znel iyi oluglari, problem ¢dzme becerilerine sahip olmalar1 ve stresi yonetebilmeleri
onem arz etmektedir.

Bronfenbrenner’in ekolojik sistemler kurami, ev ve okul iliskilerinin dnemine deginen
en temel yaklasimlardan biridir. Bu yaklasimin merkezinde ¢ocuk vardir. Cocugu cevreleyen
ve etkileyen dort sistemi Mikrosistem, Mezosistem, Egzosistem ve Makro Sistem olarak ele alir
(Bronfenbrenner, 1979). Genel olarak 6zel gereksinimli bireylerin aileleri, sok, reddetme, depresyon,
karmasa, sucluluk, kizginlik, pazarlik, kabul ve uyum agamalarindan gegmektedir (Cavkaytar, 2018).
Bir¢ok kuram ve uygulamalari, 6zel gereksinimli bireylerin ve ailelerinin saglikli bir sekilde geligimi
icin modeller sunmaktadir. Bu baglamda 6zel gereksinimli bireylerin ailelerine yonelik yaratict drama
caligmalart énemli bir alan olarak karsimiza ¢ikmaktadir (Bronfenbrenner,1986). Bu c¢alismada
ise yaratici drama, grup psikoterapisi kapsaminda bir ara¢ olarak yararlanmilmistir. Tiirkiye’de 6zel
egitim hizmetleri Ozel Egitim Hakkinda 573 sayili Kanun hiikkmiinde Kararname dogrultusunda
yiirtitiilmektedir ve egitim alaninda bircok 6énemli ¢agdas gelismeyi icermektedir (Eripek, 2002).
Deneyimlemek, 6grenmenin daha etkin ger¢eklesmesinde dnemli bir belirleyicidir. Bu baglamda
yaratict drama uygulamalari; bireylerin duygularini fark etmeleri, anlamalar1 ve degisimleri icin bir
katalizor olarak diistiniilebilir.

Yaratic1 drama, bir yasam pratigi ve bireylerin kisisel gelisimiyle yakindan ilgilidir.
Katilimcilarin diigiinme, dinleme, konusma ve iletisim becerileri kazanmalarina yardimer olarak
problem ¢6zme, plan yapma gibi yasam becerileri kazanmalarinda etkilidir (Adigiizel, 2013). Aktif
ve deneyimsel bir psikoterapi ortami1 yaratan yaratict dramanin, 6zel gereksinimli bireyler {izerinde
olumlu etki sundugu bulunmustur (Feniger-Schaal ve Orkibi, 2020). Yaraticit drama, katilimcilara
sadece sorunlarindan bahsetmek yerine onlara sorunlari canlandirma olanagi sunmaktadir. Rol
oynama, ister kendiliginden ister metne dayali olsun, rollerin canlandirilmasi anlamia gelir ve
oyuncular tiim canlandirma boyunca kimliklerini degistirmeden kendi kimliklerinde kalirlar
(Kipper ve Ritchie, 2003). Yaratict dramanin grup dinamiklerinin belirlenmesi, etkinlik kurallarinin
olusturulmasi, etkinliklerin agiklanmasi gerekmektedir (Liu, 2020).

Yaratict drama miidahalelerinin, olumlu tutum ve davranis kazanimlarinda (Demir Acar ve
Bayat, 2019), benlik saygisinin (genel benlik, sosyal benlik, akademik benlik ve ebeveyn benlik
saygisi) gelisiminde (Yiicesan ve Sendurur, 2018) olumlu etkilerinin oldugu saptanmistir. Duygularin
diizenlenmesi, farkindalik ve sosyal etkilesim i¢in de olumlu katkilar1 olan bir miidahale olarak
gorilmektedir (Pulos, 2020; Wang ve ark., 2020). Engelli yasayan bir¢cok geng, sosyal rollerini
yerine getirmede akranlarmin gerisinde kalmaktadir (Kingsnorth ve ark., 2019). Ozel gereksinimli
¢ocugu olan ebeveynler daha fazla stres ve bakim sorunu yagamaktadir (Nik Adib ve ark., 2019).
Ebeveynlerin, ¢ocuklarinin ruhsal ve bedensel olarak saglikli gelisiminde dnemli rol oynadiklar
bilinmektedir (De Wit ve ark., 2018; Sanders ve Turne, 2018). Ayrica ebeveynlik stresinin ¢ocuklarin
gelisimi {izerinde olumsuz etkileri bulunmaktadir. Insanlar stresli veya endiseli olduklarinda empatik
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bir tutum sergilemeleri zorlagsmaktadir (De Wit ve ark., 2018). Ebeveynler, 6zel gereksinimli
cocuklarimi kabullenmekte ve bakimlarimi siirdiirmekte zorlanmaktadir (Nik Adib ve ark., 2019).

Bir miidahalenin katilimcilarin davranigsal degisiklikleri tizerindeki etkisini 6lgmek
sosyal kosullarla yakindan ilgilidir (Breuer ve ark, 2016). Rol oynamanin, etkilesimli oyunlar ve
tartigmalari igeren etkinlik temelli yaklasimin ebeveynler i¢in giivenli bir alan yaratmaya ve gercek
bir degisim kiiltirii olusturmaya yardimci oldugu ileri siiriilmektedir (De Wit ve ark., 2018).
Dramanin terapi amagli kullanildigi ¢alismalarda, spesifik olarak oyun ve somutlastirma tekniklerinin
entegrasyonunun, kisilerin kendilerindeki ve baskalarindaki giiclii duygular1 ve davranislari daha
iyi tamimalarin1 ve anlamalarii sagladig ileri siiriilmektedir (Rose ve Rose, 2020). Drama lideri
yapilacak calismanin amacina ve grubun yapisina gore siireci belirler. Ayrica yapilandirilmig belli
asamalar1 izlemek durumundadir. Yaratici drama etkinlikleri, katilimcilarin elestirel diisiinme,
problem ¢6zme, isbirligi, iletisim, yaraticilik ve 6z farkindalik hakkinda bilgi edinmelerini saglar.
Yaratic1 drama uygulamalarinda iletisimin en dnemli bilesenlerinden biri, beden ve duyularin etkin
kullanimidir (Adigiizel, 2006). Son yillarda 6zel gereksinimli bireylerin egitimi ve sosyallesmesinde
ayrica ailelerinin egitiminde yaratici dramanin daha yaygin bir sekilde yer aldigi gozlenmektedir
(Senol ve Metin, 2021).

Ebeveynlerin ¢ocuklar {izerindeki olumsuz etkilerini azaltmak ve yetkin ebeveynligi tesvik
etmek icin gerceklestirilen arastirma ve projeler tiim topluma biiyiik fayda saglayabilecek potansiyele
sahiptir. Arkadasliklar icinde bagka tiir destekler de paylasilabilse de (6rnegin, bilgi, cocuk bakimi),
onceki arastirmalar duygusal destegin 6zel 6nemini vurgulamistir (Boehm ve Carter, 2016). Olumsuz
cocukluk deneyimleri nedeniyle bireyler yasamlar1 boyunca ¢esitli fiziksel, zihinsel ve sosyal saglik
sorunlar1 yasayabilirler. Bireylerin strese tepkilerini ve basa ¢ikma stratejilerini anlamak, stresin
nedenleri kadar 6nemlidir (Amine, 2018). Tiirkiye’de yapilan bazi ¢aligmalar (Arbay ve Akfirat,
2012; Kaya ve Eratay, 2009) yaratici drama yonteminin 6zel gereksinimli bireylerin sosyal beceri
gelisimindeki etkililigini ortaya koymaktadir. Aile egitimleri agisindan ise Zihin Engellilere Ozbakim
ve Ev I¢i Becerilerinin Ogretiminde Bir Aile Egitim Programi (OZEBOP), Gelisimsel Yetersizligi
Olan Cocuklarin Annelerine Egitim Uzmanlariyla Calisirken Gerekli Olan Etkili Iletisim Becerilerinin
Kazandirilmasi Programi, Baba Destek Programi (BADEP), Anne Destek Programi (ADEP), Aile
Bilgi ve Destek Egitim Programi (E-ABDEP) 6rnek verilebilir (Cavkaytar, 2018; Cankaya ve Kuzu,
2018). Her bir program, genel olarak hedefledigi gruplara 6zgii etkinlikler ve bilgiler icermektedir.
Yaratict drama destekli grup psikoterapisinin 6zel gereksinimli ¢ocugu olan annelerin problem
¢ozme ve Oznel iyi olug diizeylerine etkisinin incelenmesini amaglayan bu arastirmanin, Tiirkiye’de
bu konudaki miidahale ¢alismalarindan biri olarak alana katki saglayacag diistintilmektedir.

Yontem

Arastirma Yontemi

Aragtirma Ontest, sontest kontrol grubu olmayan yar1 deneysel desen i¢inde yiiriitiilmiistiir.
Bu desen, katilimcilarin deneysel arastirmanin dncesinde ve sonrasinda, bagiml degisken ile ilgili
Olciime tabi tutulmasidir. Yar1 deneysel desen, biitiin degiskenlerin kontrol altina alinmasinin miimkiin
olmadigr durumlarda kullanilan deneysel desendir (Biiylikoztiirk, 2007; Karasar, 1999, s. 86).
Program 6ncesinde goniillii ebeveynler ile yapilan yari yapilandirilmis bir gortisme ile katilimcilar
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program hakkinda detayli olarak bilgilendirilmistir. On goriisme, katilimcilarin yasadiklar1 sorunlar
hakkinda veri toplanmasini saglamistir. Her goriisme uzman bir psikolog tarafindan yapilmis ve
20-30 dakika araliginda siirmiistiir. Goriismelerin sonunda ortak konu listesi olusturularak bu
baglamda oturumlarda islenecek konular; iletisim becerileri, problem ¢6zme ve stresi yonetme
becerileri, duygu odakli basa ¢ikma, farkindalik, etkili disiplin uygulamalari, ¢ocuklarin gelisimsel
ihtiyaglarinin dikkate alinmasi, olumlu ¢ocuk davraniglarinin taninmasi olarak belirlenmistir.
Calismada katilimcilar iki gruba ayrilmistir. Sosyodemografik Bilgi Formu arastirmacilar tarafindan
yiiz yiize goriisme ile doldurulmustur. Problem Cézme Envanteri (PCE) ve Oznel lyi Olus Olgegi,
yaratict drama destekli grup psikoterapisi uygulanmadan once Ontest; calisma siireci sona erdikten
sonra ise sontest olarak uygulanmustir.

Yaratict drama uygulamasi birkag asamada gergeklestirilmistir ve etkinligin
yapilandirilmasinda izlenmesi gereken asamalar; 1sinma-hazirlik calismalari, canlandirma (esas
calisma) ve degerlendirme-tartigma calismalart olarak belirlenmistir (Adigiizel, 2006; Akyol,
2003; Karadag ve Caligkan, 2005). Grup yoneticisinin rehberliginde gerceklesen bu asamalarda
spontane ve yaraticl bir tutum izlenmistir. ikinci asama olan canlandirmada katilimcilarin ifade
ettikleri baz1 problemler ve sorunlar tizerinde calisilmistir. Bu ¢alisma, katilimer profiline uygun
karakterlerin olusturulmasi ve olusturulan karakterler {izerinden canlandirmalarin oynanmasi
seklinde devam etmistir. Son asama ise katilimcilarin duygularini ve deneyimlerini paylasmasindan
olusmustur. Yaratict drama silirecinden sonra oturumun tiimil terapétik acidan degerlendirilerek
grupla psikoterapi siireci iginde farkli degerlendirmeler yapilmistir. Oturumlarda sadece yaratici
drama yapildigint belirtmek biiylik bir yanilgi olacaktir. Tiim atdlyelerde yaratici drama siireci,
grupla psikoterapi siirecinde ara¢ olarak degerlendirilmistir. Katilimcilar, lizerinde doniistiiriicti
bir deneyim yasamalari hedeflenen yaratici drama grubu, yaratict drama konusunda egitimli ve
deneyimli bir klinik psikolog tarafindan yonetilmis kurgusal bir diinya ve yaratilan karakterler
tizerinden siire¢ devam edecek sekilde 10 oturumda tamamlanmistir. Grup igerisindeki katilimcilar
birbirlerini dinleyerek, birbirlerinden 6grenerek birbirleriyle bag olusturmuslardir. Bu durumun
sonucunda olusan pozitif grup dinamikleri, katilimcilarin yeni ebeveynlik davraniglari ve basa ¢ikma
stratejileri gelistirmelerini desteklemektedir. Grup icerisindeki bireylerin kendileri ile benzer sorunlar
yasayanlarla paylasimlarda bulunmalart onlara yalniz olmadiklarini hissettirir ve bu 6nemli bir
paylasimdir. Bu paylasimlarla sorun yasadiklar1 duygu, diisiince ve davraniglara karsi ortak ¢oziimler
gelistirebilirler. Ayrica ebeveynlerin ¢ocuklartyla daha etkin iliski kurmalarimi desteklemektedir.
Ebeveynlerde degisim yaratmayi hedefleyen calisma, sorumluluk almaya tesvik edicidir. Her
oturumun sonunda katilimcilardan olumlu ve olumsuz duygusal siiregleri hakkinda goriisleri ve
iyilestirme Onerileri alinmistir. Yeni deneyimlerin ve degisimlerin giinliik hayata adaptasyonu igin
katilimcilara ev 6devleri verilmistir. Goriismeler ve grup toplantilari istanbul’da 6zel bir danismanlik
merkezinde gergeklestirilmistir.

Cahisma Grubu

Arastirmanin ¢aligma grubunu, Istanbul’da bir rehberlik ve arastirma merkezinde takip
edilen ¢ocuklarin annelerinden olusan toplamda 20 kisi olusturmaktadir. Katilimcilara istediklerinde
calismadan ayrilma haklar1 oldugu konusunda bilgi verilmis, onlardan gonilli olduklaria
dair bilgilendirilmis onamlari yazili olarak alinmistir. Katilimcilar yaratict drama destekli grup
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psikoterapisi Oncesi ve sonrasinda degerlendirilmis, grup terapisine baslamadan once ve terapi
sonlandiktan sonra dlgekler uygulanmistir.

Veri Toplama Araclar

Sosyodemografik Bilgi Formu: Arastirmacilar tarafindan olusturulan form; yas, cinsiyet,
egitim diizeyi, medeni durum, ¢alisma durumu ve sosyal giivence durumu gibi bilgileri igermektedir.

Problem Cozme Envanteri (PCE): Heppner ve Petersen tarafindan 1982 yilinda
gelistirilmistir. Bireylerin karsilastiklar1 sorunlara nasil tepki verdiklerini 6lgmeyi hedeflemektedir.
Otuz bes maddeden olusan olgekte 32 madde degerlendirmeye alinmaktadir. Olgek altili likert
seklinde puanlanmaktadir. Tiirk kiiltiiriine uyarlama caligmalart Taylan (1990) ve Sahin, Sahin ve
Heppner (1993) tarafindan yapilmistir. Olgegin Cronbach alfa katsayisi. 86°dir. Alian yiiksek puan,
problem ¢dzme becerisi algisinin diisiik oldugunu gostermektedir.

Oznel Iyi Olus Olgegi: Tuzgdl-Dost (2004) tarafindan gelistirilen &znel iyi olus dlcegi
46 maddeden olugmaktadir. Olgekten almabilecek puan 46 ile 230 arasinda degismektedir. Olgek
maddelerinin 26’si olumlu 20’si olumsuz ifade seklindedir. Olgek bireylerin yasamlar1 hakkindaki
biligsel degerlendirmeleri ile olumlu ve olumsuz duygularin siklig1 ve yogunlugunu belirleyerek
oznel iyi olus diizeylerini tespit etmeyi hedeflemektedir. Olgek besli likert seklinde puanlanmaktadir.
Olgegin i¢ tutarhilik katsayisi .93, giivenirlik katsayis1 .86’dir. Olgekten alinan yiiksek puan, dznel iyi
olus diizeyinin yiiksek olduguna isaret etmektedir.

Verilerin Analizi

Bu ¢alismada elde edilen verilerin analizi yapilirken, veriler bilgisayara sayisal ifade olarak
girilmis ve bu verilerin Sosyal Bilimler igin Istatistik Paket Program (Statistical Program for Social
Sciences-SPSS 25.0) kullanilarak istatistiksel analizleri yapilmigtir. Analizlere baslamadan once
veriler normal dagilim agisindan incelenmistir. Orneklem sayis1 30’dan kiigiik oldugu i¢in Arastirma
degiskenlerinin Orneklem grubunda normallik dagiliminin analizi i¢in yapilan Non-Parametrik
testler uygulanmigtir. Uygulanan analizinde %95 giivenilirlik diizeyi esas alinmistir. Nicel verilerin
karsilagtirilmasinda non- parametrik, iki grup arasindaki farki analiz etmek i¢in iki bagimli degisken
testi olan Wilcoxon Isaretlenmis Mertebeler Testi kullanilmistir. Parametrik olmayan nicel verilerin
karsilagtirilmasinda Mann Withney U testi, ikiden fazla grup karsilastirmalari i¢in Kruskal-Wallis
testi kullanilmistr.

Arastirma ve Yaymn Etigi

Bu ¢aligmanin verilerinin 2019 yilinda toplanmasi nedeniyle arastirma kapsaminda Etik
Kurul izni gerekmemektedir. Yapilan arastirma “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve
Yaym Etigi Yonergesi’nde belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin
“Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baglikli ikinci bdliimiinde belirtilmis olan
eylemlerin hi¢biri meydana gelmemistir.

Bulgular

Bu boliimde arastirmaci tarafindan hazirlanan demografik bilgi formundan elde edilen
bulgular yer almaktadir.
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Tablo 1. Orneklem Grubunun Demografik Degiskenlere Gére Dagilum

f 0/0
Yas 25-35 8 40,0
36-45 7 35,0
45 ve ustii 5 25,0
Toplam 20 100,0
Cinsiyet Kadmn 20 100,0
Medeni Durum Evli 20 100,0
Ka¢ Cocuk Sahibi 1 4 20,0
2 10 50,0
3 3 15,0
4 1 5,0
5 1 5,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Meslek Isci 1 5,0
Ev Hanimi 18 90,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Egitim Durumu Okur-yazar degil 1 5,0
Okur-yazar 1 5,0
flkokul 10 50,0
Ortaokul 20,0
Lise 3 15,0
Lisans-Lisansiistii 1 5,0
Toplam 20 100,0
Sosyal Giivence Var 18 90,0
Yok 1 5,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Calisiyor musunuz Evet 3 15,0
Hayir 17 85,0
Toplam 20 100,0
Herhangi Bir Rahatsizhk Var 8 40,0
Yok 12 60,0
Toplam 20 100,0

Tabloda goriildiigii iizere, calisma grubunun %40°1 25-35 yas arasi, %35°1 36-45 yas arast,
%25°1 45 ve iizeri yasta, %1001 kadin, %100.0°1 evli, %20’sinin 1 ¢gocugu var, %50’sinin 2 ¢gocugu
var, %15’inin 3 g¢ocugu var, %5’inin 4 ¢ocugu var,% 5.0’inin 5 ¢ocugu var, %51 is¢i, %901 ev
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hanimi, %5°1 okur-yazar degil, %50°’si okur-yazar, %50°si ilkokul mezunu, %20’si ortaokul mezunu,
%15°1 lise mezunu, %5’1 lisans-lisansiistii mezunu, %90’ mnin sosyal giivencesi var, %5’inin sosyal
giivencesi yok, %15°1 calistyor, %85°1 ¢aligmryor, %40’ min herhangi bir rahatsizlig1 var, %60’ 1mn1in
herhangi bir rahatsizlig1 yoktur.

Tablo 2. Oznel Iyi Olus Olcegi Ontest-Sontest Ortalamalart Arasinda Anlamli Bir Farklilik Olup
Olmadigini Belirlemek Amaciyla Yapilan Non-Parametrik Wilcoxon Isaretlenmis Mertebeler Testi

Sonuclart
N SO ST Z p
Oznel Iyi Olus Olgegi-SonTest—Son Test Negatif Siralar 92 9,44 8500  -747 0,455
Oznel lyi Olus Olgegi- On Test Pozitif Siralar 11b 11,36 125,00
Esit Oc
Total 20

a. OznellyiOlugOlgeg-Sontest < OznellyiOlusOlgegi-Ontest
b. OzneliyiOlusOlgegi-Sontest > OznellyiOlusOlgegi-Ontest
c. OznellyiOlusOlgegi-Sontest = OznellyiOlusOlgegi-Ontest

Tabloda goriilebilecegi tlizere, 6znel iyi olus Olgegi puanlart Ontest-sontest siralamalar
ortalamalarmin anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan Non-
Parametrik Wilcoxon Isaretlenmis Mertebeler testi sonucunda, siralama ortalamalar1 arasindaki fark
istatistiksel olarak anlamli bulunmamustir (z=-0,747; p>.05).

Tablo 3. Problem Cozme Envanteri Ontest-Sontest Ortalamalart Arasinda Anlaml Bir Farklilik
Olup Olmadigini Belirlemek Amaciyla Yapilan Non-Parametrik Wilcoxon Isaretlenmis Mertebeler
Testi Sonuclart

N S.0 S.T Z p
ProblemCo6zmeEnvanteri—Son Test Negatif Siralar 15a 11,60 174,00 -2,580 0,010
ProblemCo6zmeEnvanteri-On Test Pozitif Siralar 5b 7,20 36,00
Esit Oc
Total 20

a. ProblemCézmeEnvanteri-SonTest < ProblemC6zmeEnvanteri-OnTest
b. ProblemCo6zmeEnvanteri-SonTest > ProblemC6zmeEnvanteri-OnTest

c. ProblemCézmeEnvanteri-SonTest = ProblemC6zmeEnvanteri-OnTest

Tabloda goriilebilecegi iizere, problem ¢dzme envanteri puanlari ontest-sontest siralama
ortalamalarmin anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan Non-
Parametrik Wilcoxon Isaretlenmis Mertebeler testi sonucunda, siralama ortalamalar1 arasindaki
fark istatistiksel olarak anlamli bulunmustur (z=-.2,580; p<.05). Bu sonuca gore son teste alinan
puanlarin daha diisiik oldugu goriilmektedir. Buradan Orneklemin problem ¢6zme becerilerinin
arttigini soyleyebiliriz.
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Tablo 4. Yas Degiskenine Gore Problem Cozme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest Puanlarimin Karsilagtirilmast I¢in Yapilan Non-Parametrik Kruskal-Wallis Testi

Sonuclart
N S.0 X2 Sd. p
Problem Cézme Envanteri-OnTest 25-35 8 11,88 1,189 2 0,552
36-45 7 10,57
45 ve tstii 5 8,20
Total 20
Problem Cézme Envanteri-SonTest 25-35 8 12,69 2,286 2 0,319
36-45 7 10,00
45 ve ustii 5 7,70
Total 20
Oznel Iyi Olus Ol¢egi-OnTest 25-35 8 8,00 5268 2 0,072
36-45 7 9,71
45 ve tisti 5 15,60
Total 20
Oznel Iyi Olus Ol¢egi-SonTest 25-35 8 10,81 0279 2 0,870
36-45 7 11,00
45 ve usti 5 9,30
Total 20

Tabloda gériildiigii iizere, Problem Cézme Envanteri Ontest-Sontest ve Oznel Tyi Olus
Olcegi Ontest-Sontest siralama ortalamalarinin yas degiskenine gore anlaml bir farklilik gdsterip
gostermedigini belirlemek amaciyla yapilan Kruskal Wallis-H sonucunda gruplariin siralamalar
ortalamalar arasindaki fark istatistiksel olarak anlamli bulunmamustir (p>05).

Tablo 5. Bilinen Rahatsizlik Degiskenine Géore Problem Cozme Envanteri Ontest-Sontest ve Oznel
Iyi Olus Olgegi Ontest-Sontest Puanlarimin Karsilastirilmast I¢in Yapilan Non-Parametrik Man-
Whitney-U Testi Sonug¢lart

Herhangi bir rahatsizhk N SO S.T U W V4 p
Problem Cozme Envanteri-OnTest Var 8 7,75 62,00 26,000 62,000 -1,697 0,090
Yok 12 12,33 148,00

Total 20
Problem Cézme Envanteri-SonTest Var 8 8,25 66,00 30,000 66,000 -1,396 0,163
Yok 12 12,00 144,00

Total 20

Oznel Iyi Olus Olgegi-OnTest Var 8 10,75 86,00 46,000 124,000 -0,154 0,877
Yok 12 10,33 124,00
Total 20

Oznel iyi Olus Olgegi-SonTest Var 8 8,88 71,00 35,000 71,000 -1,004 0315
Yok 12 11,58 139,00
Total 20
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Tabloda goriildiigii iizere, Problem C6zme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest siralamalar ortalamalarmin bilinen rahatsizlik degiskenine gére anlamli bir farklilik
gosterip gostermedigini belirlemek amaciyla yapilan Man-Whitney-U sonucunda gruplariin
siralamalar ortalamalari arasindaki fark istatistiksel olarak anlamli bulunmamistir (p>05).

Tablo 6. Calisma Durumu Degiskenine Gére Problem Cozme Envanteri Ontest-Sontest ve Oznel
Iyi Olus Olgegi Ontest-Sontest Puanlarinin Karsilastirilmast I¢in Yapilan Non-Parametrik Man-
Whitney-u Testi Sonuglart

Calisiyor musunuz N S.O0 S.T U w Z p
Problem Cozme Envanteri-OnTest Evet 3 733 22,00 16,000 22,000 -1,006 0,315
Hayir 17 11,06 188,00

Total 20
Problem C6zme Envanteri- Evet 3 8,67 26,00 20,000 26,000 -0,585 0,559
SonTest Hay1r 17 10,82 184,00
Total 20
Oznel Iyi Olus Ol¢egi-OnTest Evet 3 1433 43,00 14,000 167,000 -1,217 0,223
Hayrr 17 9,82 167,00
Total 20
Oznel Iyi Olus Ol¢egi-SonTest Evet 3 12,50 37,50 19,500 172,500 -0,636 0,525
Hayir 17 10,15 172,50
Total 20

Tabloda goriildiigii iizere, Problem C6zme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest siralamalar ortalamalarinin ¢alisma durumu degiskenine gére anlamli bir farklilik
gosterip gostermedigini belirlemek amaciyla yapilan Man-Whitney-U sonucunda gruplariin
siralamalar ortalamalari arasindaki fark istatistiksel olarak anlamli bulunmamistir (p>05).

Tartisma, Sonuc ve Oneriler

Bu calismada yaratici drama destekli grup psikoterapisinin 6zel gereksinimli ¢ocugu
olan annelerin problem ¢dzme ve 6znel iyi olug diizeylerine etkisinin incelenmesi amaglanmaistir.
Yaratic1 drama destekli grup psikoterapisi alan katilimcilarin problem ¢6zme becerilerinin arttig1
saptanmistir. Arastirmada ulasilan sonuglar, yaratict drama ve grup psikoterapisi igerisinde benzer
teknikleri kullanan g¢aligmalarla uyumludur (Feen-Calligan ve ark., 2020; Siikrii ve ark., 2018;
Uzundz ve Demirhan, 2017; Karakelle, 2019; Sela ve ark., 2019). Oznel iyi olus 6lgegi puanlari
ontest-sontest ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmamustir. Oznel iyi olusu
degerlendirmek amaciyla hazirlanmig programlarin uygulandigi ¢alismalarda pozitif yonde anlamli
iliski oldugunu ileri siiren birgok aragtirma bulunmaktadir (Eren ve ark., 2020; Sagkal ve Tiirntikli,
2017; Seligman ve ark., 2005; Malkog, 2011). Bu ¢alismada 6znel iyi olus diizeyinde anlamli bir
farkin olmamasi, bahsi gecen diger ¢alismalarda benzer 6znel iyi olus etkinlik programlarmin
kullanilmamis olmasiyla agiklanabilir. Bu ¢alismanin programi katilimcilarla yapilan 6n goriisme
sonrasinda ihtiyaglar1 dogrultusunda belirlenmistir.

Grup terapisi bireylerin farkindaligini, etkilesimi ve kisiler arasi iligkileri arttirmay1
hedeflemektedir. iliskisel deneyimler kisilerde i¢ gorii saglamaktadir. Dolayistyla grup terapisi, kisinin
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kendini tanimasina ve davranislarinin ¢evreyi nasil etkiledigini fark etmesine yardimei olmaktadir.
Duygularm genellikle sozlii olmayan etkinlikler kullanilarak yaratici drama yardimiyla somutlagmis
deneyimler haline donmesi, ¢atisma ¢6zme konusunda katilimcilara yardimci olmaktadir (Fellin &
ark., 2019). Karakelle (2009), yaratic1 drama siirecinin yetiskin gruplarinda farkli diistinme, akicilik
ve esnekligin iki 6nemli yoniinii gelistirmeye yardimci olabilecegini bulmustur. Bu baglamda yaratici
drama yardimiyla gelistirilen yetkinlikler yoluyla bu ¢alismanin problem ¢6zme becerilerinin artmasi
ile ilgili bulgu 6nceki agiklamalarla uyumludur.

Scherer ve arkadaslarinin (2019), zihinsel ve gelisimsel geriligi olan ¢ocuklarin ebeveynlerinin
depresyon ve kaygi diizeylerini inceledigi meta-analizde; zihinsel engelli ¢ocuklarin ebeveynleri
arasinda depresif belirtilerin yiiksek oldugu belirlenmistir. Engellilik diizeyinin artmasi ve ¢ocugun
komorbid engellerinin var olmasi ebeveynlerde depresyon semptomlariyla iligkili bulunmustur.
Bunun temel nedeni ise artan hastalik siddetinin daha fazla davranis problemini ve bakim
ihtiyacini beraberinde getirmesidir (Machado & ark., 2016). Calismada 6znel iyi olus diizeylerinde
istatistiksel olarak anlamli bir farkliligin bulunmamasi, annelerde olasi psikiyatrik destek ihtiyacinin
karsilanmiyor olmasiyla da aciklanabilir. Ayrica 6zel gereksinimli ¢ocuklarin egitim ihtiyaclarmin
ve destek ihtiyaglarinin giderilmesinde yasanan eksikliklerin annelerin 6znel iyi oluslarini etkileyen
onemli faktorler oldugu goz ardi edilmemelidir.

Drama, fiziksel, zihinsel ve emosyonel bilesenleri bulunan 6z denetim ve ig birligi gerektiren
bir 6grenme stratejisi olarak tanimlanmaktadir (Akdemir ve Karakus, 2016; Uzun6z ve Demirhan,
2017). Gergekei simiilasyon egzersizleri, duygusal zekanin gelismesine katkida bulunmaktadir. Kisi,
rol yapma teknigi ile canlandirdig: karakterle empati yapabilmekte ayrica kendinde ve digerlerinde
duygularin taninmast ve yonetilmesine imkan vermektedir (Adigiizel, 2006; Nazlier ve Akoglu,
2018). Yaratici dramanin kisinin elestirel diisiinme becerileri {izerine olumlu etkileri oldugu ileri
siiriilmektedir (Uzundz ve Demirhan, 2017). Yaratic1 drama, hayal giiclinlin yardimiyla hayali roller
ve durumlar yaratarak sorunlari, fikirleri, duygular1 ve olaylar kesfetmeye tesvik eden bir aragtirma
yolculugudur. Dogaclama ve rol oynama tekniklerini kullanarak ve bir konuyu canlandirarak
caligmalar yiiriitiiliir. Yaratict dramanin temel 6zelliklerinden biri olan dogaglama, daha ¢ok yaratici
siireg, giinliik sohbetler ve igbirligi gibi bazi 6zelliklerden olusur. Andolfi ve arkadaglarinin (2017)
calismalarinda belirtildigi gibi viicut hareketleri ve jestleri, yeni fikirlerin olusumunu ve durus, yaratici
gorevlerdeki bir performanst modiile eder, bdylece yenilik¢i fikirlerin tiretilmesini kolaylagtirir.

Alan yazindan ve ilgili arastirma sonuglarindan hareketle, 6zel gereksinimli ¢ocugu olan
ebeveynlerde elestirel diisiinmeyi gelistirmenin bir yolu yaratic1 drama uygulamalari olabilir. Kisiler
diisiincenin yaratici yonlerini kullanarak problem ¢6zme ve stres yonetimi konusunda farkli bakis
acilar1 kazanabilirler. Sorunlari ¢6zmek i¢in yeni stratejiler kullanabilirler. Ayrica isbirligi ve iletisim
becerileri de grup etkinlikleri ile gelistirilebilir. Etkili ebeveynlikle ilgili yeni i¢ goriiler ve eylemler,
ebeveynlerin ¢ocuklariyla daha kaliteli vakit gegirmelerine yonelik yaratici ve daha esnek tutum
kazanmalarimi destekleyebilir. Ozel gereksinimli ¢ocuklarin annelerine uygulanan yaratici drama
destekli grup terapisinin ardindan katilimeilarin problem ¢ézme becerilerinin grup terapisi 6ncesine
gore anlamli diizeyde yliksek bulunmasi, kisilerde sorunlarla bas etmede etkili oldugu seklinde
yorumlanabilir. Sonug olarak yaratict drama destekli grup terapisinin 6zel gereksinimli gocuklarin
annelerinde yararli etkilerinin olabilecegi ifade edilebilir. Ayrica katilimcilarin sosyoekonomik
diizeyleri, meslekleri ve egitim diizeyleri, 6znel iyi olusu ve kisinin problem ¢6zme becerilerini
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etkileyen 6nemli degiskenlerdir. Yasam sartlar1, amagli yagam etkinlikleri ve genetik faktorler 6znel
iyi olusun 6nemli belirleyicileri arasinda yer almaktadir. Yas, cinsiyet, egitim durumu, yasanilan
yer, medeni durum, ekonomik durum gibi demografik degiskenler yasam sartlar1 bashigi altinda
degerlendirilmektedir. Yasam amaglar1 belirleme ve bunlar1 gergeklestirme, sosyal iliskiler kurma,
yardim etme, affedicilik, dini inancin gereklerini yerine getirme gibi faaliyetler, amac¢li yasam
etkinliklerininkapsamindadir. Kisilik 6zellikleri de genetik faktorler kapsaminda degerlendirilmektedir
(Dogan, 2012). Tiirk toplumunun geleneksel yapisinda 6zellikle 6zel gereksinimli ¢ocuklarin bakim
stirecinde anneler yalniz kalmakta ve yeterli destegi bulamamaktadir. Bosanmalarin oldugu ailelerde
0zel gereksinimli cocugun bakimini genellikle anneler stirdiiriir. Biitiin bu 6nemli dinamiklerin 6znel
iyi olug ve artan sorunlar iizerinden kisilerin problem ¢6zme becerilerini etkiledigi diisiiniilmektedir.

Katilimcilarin duygusal durumlari, biligsel diizeyleri ve bakis agilarinin bilinmemesi ayrica
katilimeilarin sadece annelerden olusmasi calismanin kisitliliklari arsinda yer almaktadir. Bu galismada
bir karsilagtirma grubunun bulunmamasi ve ebeveynlik stilleri, iletisim kaliplari ve ebeveynlik stresi
gibi uzun vadeli sonuglarin dlgiilmemesi de smirliliklar arasinda yer almaktadir. Ozel gereksinimli
cocuklarin ebeveynleri psikolojik, sosyal, ekonomik, egitim ve kurumlarla ilgili sorunlar ve sosyal
izolasyon yasayabilmektedirler. Ayrica bu ebeveynlerin en 6nemli gereksinimlerinden biri bilgi
destegidir (Sucuoglu, 2010). Ayrica psikososyal destek ve bakim gereksinimleri bulunmaktadir
(Kumas ve Stimer, 2017). Caligma esnasinda bir¢ok anne bu konuda ihtiyaglarini dile getirmistir.
Ayrica katilimeilarin deneyimleri izerinden yapmis olduklar1 yorumlar, ebeveynlerin gereksinimleri
ve olas1 ¢dziim 6nerileri agisindan yol gostericidir. Ozel gereksinimli gocuklarin ve ailelerinin yasam
kalitelerini iyilestirme politikalar gelistirilmeli ve bu konuda kurumlar arasi is birligi arttirilmalidir.
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Ek

Ek: Oturum Ornegi

Birinci Oturum

Yer: Psikolojik Danigsmanlik Merkezi Caligma Salonu
Siire: 90 dakika

Konu: Tanisma-Tanima

Grup: Yaratici Drama gegmisi olmayan 10 kisi
Yontem: Yaratict Drama Destekli Grup Psikoterapisi
Teknik: Rol oynama, dogaglama

Arac Geregler: 10 adet A4 kagit, 10 adet kalem

Kazanimlar:
*  Grup katilimcilari birbirinin ismini soyler.
*  Grup katilimcilar birbirinin bazi 6zelliklerini sdyler.
*  Grup kurallarin1 ifade eder.

*  Yaratici dramaya dair fikir edinir.

Siirec
Isinma/Hazirhk

Egitmen/Psikolog, grup kurallarindan, yaratici drama ve grup psikoterapisinden kisaca
bahseder.

1. Etkinlik

Tim katilimcilar ¢emberde ikili olur. Birbirlerine doner. Sarkiyr soyleyerek hareketleri
yapar. (Merhaba, girelim kol kola. Oynayalim, giilelim biz bu oyunda). Etkinlik herkes ilk esine
gelene kadar devam eder.

2. Etkinlik

Cemberde adin1 akimla génderir. Sagindakinin adin1 saga akimla gonderir. 8 gruba ayrilir.
Her grup kendi i¢inde akim1 gonderdigi kisinin adimi sdyleyerek gonderir. Yaninca grup degistirir.

3. Etkinlik

3’1 grup olunur. A, B, C isimleri alinir. A, B ev sahibi C ise kiraci olur. Bir ebe vardir. 3-2-1
kiracilar disar1 dendiginde kirac1 yeni eve gider. Ev sahipleri gelen kiracinin adin bilirse eve girebilir.
Sirayla B’ler ve A’lar da kiract olur. Kiracilar ev sahiplerinden en az birinin adin1 bilmeli. Kiracilar

eve girdiklerinde, en sevdikleri rengi, ¢cocuklarinin ismini, ayakkab1 numaralarini, en sevdikleri dizi
ismini, en son okuduklar kitabi, izledikleri filmi paylagabilirler.
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Canlandirma
4. Etkinlik

Egitmen katilimcilarin ii¢lii grup olmalarini saglar. Katilimeilar birbirleriyle isim hikayelerini
ve en sevdikleri Ozelliklerini paylasirlar. Grup olarak sahneye cikarlar, her biri bir digerinin
hikayesini ve 6zelliklerini kendi hikayesi ve 6zelligi gibi anlatirken diger iki kisi bu anlatimin sdzsiiz
canlandirmasini yapar.

Degerlendirme
5. Etkinlik

Egitmen katilmcilara verdigi kagitlara bu zamana kadar atdlyede yapilanlarla ilgili
hissettiklerini, katilimcilardan kimlerin isimlerini bildiklerini, kimin hikayesini oynadiklarini
ve atdlye kurallart ile ilgili akillarinda ne kaldigini yazmalarimi ifade ederek isteyen kisilerin
stire¢ sonunda yazdiklarini grupla paylagmalarimi saglar. Egitmen gruba tesekkiir ederek atdlyeyi
sonlandirir.
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The main purpose of this study is to examine the effect of creative drama supported
group psychotherapy on problem solving and subjective well-being levels of mothers
who have children with special needs. The sample group of the study consists of a total
of 20 mothers of children monitored in a guidance and research center in Istanbul. The
research was conducted with a pre-test, post-test quasi-experimental design without
a control group. Creative drama supported group psychotherapy was carried out in
two groups in 10 sessions, each lasting 90 minutes. Sociodemographic Information
Form was used, and Problem-Solving Scale and Subjective Well-Being Scale were
applied at the beginning and at the end of creative drama supported group therapy.
The Wilcoxon Signed Ranks Test, which is a two dependent variable tests, was used to
compare quantitative data and analyze the difference between the two non-parametric
groups in analyzing the research data. Mann Whitney U test was used for comparing
quantitative data between two non-parametric groups, and Kruskal-Wallis test was
used for comparisons of more than two groups. The difference between subjective
well-being scale scores pre-test and post-test scores in creative drama supported
group psychotherapy was not found statistically significant (z = -0.747; p> .05). The
difference between participants’problem-solving inventory pretest-posttest scores was
found to be statistically significant (z = -. 2,580; p <.05). According to this result, it
can be said that the problem-solving skills of the participants have increased. Creative
drama is discussed in this study as a method that can bring important gains for the
needs of mothers with children with special needs. In this context, creative drama is
considered as a method of working with a group that can contribute to the work done
with children with special needs and their families.
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Introduction

Children with special needs differ from their peers for various reasons in terms of their
individual and developmental characteristics and educational qualifications. Parents who have
children with special needs experience psychological, social and economic problems (Avsaroglu &
Giiles, 2019). Mothers of children with special needs are often primary caregivers. In this context,
it is important for mothers to have subjective well-being, problem-solving skills and manage stress.

Bronfenbrenner’s theory of ecological systems is one of the most fundamental approaches
to addressing the importance of home, school relationships. At the center of this approach is the
child. He considers the four systems that surround and affect the child as Microsystem, Mesosystem,
Exosystem and Macrosystem (Bronfenbrenner, 1979). In general, families of individuals with
special needs go through the stages of shock, rejection, depression, confusion, guilt, anger,
bargaining, acceptance and adaptation (Cavkaytar, 2018). Many theories and practices offer models
for the healthy development of individuals with special needs and their families. In this context,
creative drama studies for families of individuals with special needs emerge as an important field
(Bronfenbrenner, 1986). In this study, creative drama was beneficial as a tool within the scope of
group psychotherapy. Special education services in Turkey are carried out in line with the Decree
Law No. 573 on Special Education and includes many important contemporary developments in
the field of education (Eripek, 2002). Experiencing is an important determinant for more effective
learning. In this context, creative drama practices can be considered as a catalyst for individuals to
realize, understand and alteration their emotions.

Creative drama is a life practice and is closely related to the personal development of
individuals. It helps participants gain thinking, listening, speaking and communication skills, and is
effective in gaining life skills such as problem solving and planning (Adigiizel, 2013). It has been
found that creative drama, which creates an active and experiential psychotherapy environment, has
a positive effect on individuals with special needs (Feniger-Schaal & Orkibi, 2020). Creative drama
also offers participants the opportunity to act instead of just talking about their problems. Role-
playing, whether spontaneous or script-based, means the invigorating the roles, and the participants
remain in their identities without changing their identities throughout the animation (Kipper &
Ritchie, 2003). It is necessary to determine the group dynamics of creative drama, to establish the
activity rules and to explain the activities (Liu, 2020).

It has been found that creative drama interventions have positive effects on positive attitude
and behavior gains (Demir Acar & Bayat, 2019), and on the development of self-esteem (general
self, social self, academic self and parental self-esteem) (Yiicesan & Sendurur, 2018). It is seen as an
intervention with positive contributions to regulation of emotions, awareness and social interaction
(Pulos, 2020; Wang et al., 2020). Many young people living with disabilities lag behind their peers
in fulfilling their social roles (Kingsnorth et al., 2019). The parents of specially needed care children
experience more stress and care problems (Nik Adib et al., 2019). It is known that parents play an
important role in the mentally and physically healthy development of their children (De Wit et al.,
2018; Sanders & Toure, 2018). In addition, parenting stress has negative effects on the development of
children. When people are stressed or anxious, it becomes difficult for them to display an empathetic
attitude (De Wit et al., 2018). Parents face difficulties in accepting and caring for their children with
special needs (Nik Adib et al., 2019).
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Measuring the impact of an intervention on behavioral changes of participants is closely
related to social conditions (Breuer et al., 2016). It is asserted that the activity-based approach, which
includes role playing, interactive games and discussions, helps to create a safe space for parents and
create a real culture of change (De Wit et al., 2018). In studies in which drama is used for therapy
purposes, it is claimed that the specific integration of play and concretization techniques enables
people to better recognize and understand strong emotions and behaviors in themselves and others
(Rose, 2020).

The drama leader determines the process according to the purpose of the work to be done
and the structure of the group. In addition, the drama leader has to follow certain structured stages.
Creative drama activities enable participants to learn about critical thinking, problem solving,
cooperation, communication, creativity and self-awareness. One of the most important components
of communication in creative drama practices is the effective use of body and senses (Adigiizel,
2006). In recent years, it has been observed that creative drama has become more common in the
education and socialization of individuals with special needs, as well as in the education of their
families (Senol and Metin, 2021).

Research and projects carried out to reduce the negative effects of parents on children and to
promote competent parenting have the potential to be of great benefit to the entire society. Previous
research has emphasized the special importance of emotional support, although other types of support
can be shared within friendships (Boehm & Carter, 2016). Due to negative childhood experiences,
individuals may experience various physical, mental and social health problems throughout their
lives. Understanding individuals’ reactions to stress and coping strategies is as important as the causes
of stress (Amine, 2018). Some studies conducted in Turkey reveal the effectiveness of the creative
drama method in the development of social skills of individuals with special needs (Arbay, Akfirat,
2012; Kaya & Eratay, 2009). In terms of family education, a Family Education Program in Teaching
Self-Care and Domestic Skills to the Mentally Handicapped (PEP), Program for Gaining Effective
Communication Skills for Mothers of Children with Developmental Disabilities when Working with
Education Specialists, Father Support Program (FADEP), Mother Support Program (ADEP), Family
Information and Support Education Program (E-ABDEP) can be given as an example (Cavkaytar,
2018; Cankaya & Kuzu, 2018).

Method

Research Method

The research was carried out in a quasi-experimental design without creating a pre-test
post-test control group. This pattern is that participants are subjected to measurement related to the
dependent variable before and after the experimental study. The quasi-experimental design is the
experimental design used when it is not possible to control all the variables (Biiyiikoztiirk, 2007;
Karasar, 1999, p. 86). Before the program, volunteer parents were given detailed information about
the program through a semi-structured interview. The preliminary interview enabled the collection of
data on the problems experienced by the participants. Each interview was conducted by a specialist
psychologist and lasted for 20-30 minutes. At the end of the interviews, a common topic list was
created and the topics to be covered in the sessions in this context were determined as communication
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skills, problem solving and stress management skills, emotion-oriented coping, awareness, effective
disciplinary practices, consideration of children’s developmental needs, recognition of positive
child behavior. In the study, the participants were divided into two groups. The Sociodemographic
Information Form was filled by the researchers through face-to-face interviews. Problem Solving
Inventory (PSI) and Subjective Well-Being Scale pre-test before applying creative drama supported
group psychotherapy; After the study process ended, it was applied as a post-test.

The creative drama application was carried out in several stages and the stages to be
followed in the structuring of the activity; warm-up-preparation activities, animation (main study)
and evaluation-discussion activities (Adigiizel, 2006; Akyol, 2003; Karadag and Caligskan, 2005).
A spontaneous and creative attitude was followed in these stages, which took place under the
guidance of the group manager. In the second stage, some problems and difficulties expressed by the
participants were studied. This study continued in the form of creating the characters suitable for the
participant profile and playing the animations on the created characters. The last stage consisted of the
participants sharing their feelings and experiences. After the creative drama process, the whole session
was evaluated therapeutically and different evaluations were made within the group psychotherapy
process. It would be a great misconception that only creative drama is used in the sessions. In all
workshops, the creative drama process was evaluated as a tool in the group psychotherapy process.
The creative drama group, which aims to provide a transformative experience on the participants,
was completed in 10 sessions under the leadership of a clinical psychologist trained and experienced
in creative drama, in a fictional world and through the characters created. Participants in the group
formed a bond by listening to each other and learning from each other. The positive group dynamics
that result from this situation support the participants to develop new parenting behaviors and coping
strategies. The fact that individuals in the group share with those who have similar problems with
them makes them feel that they are not alone, and this is an important sharing. With these sharings,
they can develop common solutions to their feelings, thoughts and behaviors that they have problems
with. It also supports parents to establish more effective relationships with their children. The work
that aims to create change in parents encourages taking responsibility. At the end of each session,
positive and negative emotional processes of the participants and suggestions for improvement were
taken. Homework assignments were given to the participants for the adaptation of new experiences
and changes to daily life. Interviews and group meetings were held in a private consultancy center
in Istanbul.

Participants

The study group of the research consists of 20 people in total, consisting of mothers of
children followed in a guidance and research center in Istanbul. Participants were informed that they
had the right to withdraw from the study whenever they wanted, and their informed consent that they
volunteered was obtained in writing Participants were evaluated before and after creative drama-
supported group psychotherapy, and scales were applied before starting group therapy and after the
therapy was ended.
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Data Collection

Sociodemographic Information Form: The form created by the researchers includes
information such as age, gender, education level, marital status, employment status and social
security status.

Problem Solving Inventory (PSI): 1t was developed by Heppner and Petersen in 1982. It
aims to measure how individuals react to the problems they encounter. In the scale consisting of
35 items, 32 items are evaluated. The scale is scored as a six-point Likert scale. Adaptation studies
to Turkish culture were carried out by Taylan (1990) and Sahin, Sahin and Heppner (1993). The
Cronbach’s alpha coefficient of the scale is .86. A high score indicates that the perception of problem-
solving skills is low.

Subjective Well-Being Scale: Subjective well-being scale developed by Tuzgdl-Dost (2004)
consists of 46 items. The score that can be obtained from the scale varies between 46 and 230. 26
of the scale items are in the form of positive statements and 20 of them are in the form of negative
statements. The scale aims to determine subjective well-being levels by determining the frequency
and intensity of positive and negative emotions with the cognitive evaluations of individuals about
their lives. The scale is scored as a five-point Likert scale. The internal consistency coefficient of the
scale is .93, and the reliability coefficient is .86. A high score from the scale indicates a high level of
subjective well-being.

Data Analysis

While analyzing the data obtained in this study, the data were entered into the computer as
numerical expressions and statistical analyzes were made using the Statistical Package Program for
Social Sciences (Statistical Program for Social Sciences-SPSS 25.0). Before starting the analysis, the
data were examined in terms of normal distribution. Non-Parametric tests were applied because the
sample number was less than 30 for the analysis of the normality distribution of the research variables
in the sample group. The applied analysis was based on a 95% confidence level. The Wilcoxon Signed
Orders Test, which is two dependent variable tests, was used to analyze the difference between
the two non-parametric groups in the comparison of quantitative data. The Mann Whitney U test
was used to compare non-parametric quantitative data, and the Kruskal-Wallis test was used for
comparisons of more than two groups.

Research and Publication Ethics

Since the data of this study was collected in 2019, the permission of the Ethics Committee is
not required. The research was carried out in accordance with all the rules specified in the “Higher
Education Institutions Scientific Research and Publication Ethics Directive”. None of the actions
specified in the second part of the said directive, titled “Acts Contrary to Scientific Research and
Publication Ethics”, took place.
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Results

In this section, the findings obtained from the demographic information form prepared by the

researcher are included.

Table 1. Distribution of the Sample Group by Demographic Variables

f %
Age 25-35 8 40,0
36-45 7 35,0
45 and above 5 25,0
Total 20 100,0
Gender Female 20 100,0
Marital Status Married 20 100,0
How many children 1 4 20,0
2 10 50,0
3 3 15,0
4 1 5,0
5 1 5,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Job Employee 1 5,0
Housewife 18 90,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Education Status Analphabet 1 5,0
Literate 1 5,0
Primary School 10 50,0
Middle School 4 20,0
High School 3 15,0
undergraduate-graduate 1 5,0
Total 20 100,0
Social Security Yes 18 90,0
No 1 5,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Do you work Yes 3 15,0
No 17 85,0
Total 20 100,0
Any discomfort Yes 8 40,0
No 12 60,0
Total 20 100,0
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As seen in the table, 40.0% of the study group is between the ages of 25-35, 35.0% are
between the ages of 36-45, 25.0% are 45 and over, 100.0% are women, 100.0% are married, 20.0%
have 1 child, 50.0% have 2 children, 15.0% have 3 children, 5.0% have 4 children, 5.0% have 5
children, 5.0% are workers, 90.0% are housewives, 5.0% are illiterate, 5.0% are literate, 50.0% are
primary school graduates, 20.0% are secondary school graduates, 15.0% are high school graduates,
5.0% are undergraduate-postgraduate degrees, 90.0% have social security, 5.0% no social security,
15.0% work, 85.0% do not work, 40.0% have any ailment, 60.0% do not have any discomfort.

Table 2. The Results of the Non-Parametric Wilcoxon Signed Orders Test Performed to Determine
Whether There Is A Significant Difference Between Pretest-Posttest Means of the Subjective Well-
Being Scale

N SO ST z p

Subjective Well-Being Scale-Posttest Negative Ranks 9 944 85,00 -, 747 0,455
Subjective Well-Being Scale- Pretest Positive Ranks 1" 11,36 125,00

Equal 0°

Total 20

a. Subjective Well-Being Scale-Posttest < Subjective Well-Being Scale-Pretest
b. Subjective Well-Being Scale-Posttest > Subjective Well-Being Scale-Pretest
b. Subjective Well-Being Scale-Posttest = Subjective Well-Being Scale-Pretest

As can be seen in the table, the Non-Parametric Wilcoxon Marked Ranks test was applied
to determine whether the subjective well-being scale scores pretest-posttest mean scores show a
significant difference. As a result, the difference between the means of the rankings was not
statistically significant (z=-0.747; p>.05).

Table 3. Results of the Non-Parametric Wilcoxon Signed Orders Test Performed to Determine
Whether There Is A Significant Difference Between the Problem Solving Inventory Pretest-Posttest
Means

N SO S.T Z p
Problem Solving Inventory—Posttest Negative Ranks 15 11,60 174,00 -2,580 0,010
Problem Solving Inventory-Pretest Positive Ranks 5° 720 36,00
Equal 0°
Total 20

a. Problem Solving Inventory-PostTest < Problem Solving Inventory-PreTest
b. Problem Solving Inventory-PostTest > Problem Solving Inventory-PreTest
c. Problem Solving Inventory-PostTest = Problem Solving Inventory-PreTest

As seen in the table, Non-Parametric Wilcoxon Signed Ranks were applied to determine
whether the pretest-posttest mean scores of the problem-solving inventory showed a significant
difference. as a result, the difference between the means of the rankings was statistically significant
(z=-.2,580; p<.05). According to this result, it is seen that the post-test scores are lower. From this,
we can say that the problem-solving skills of the sample have increased.
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Table 4. The Results of the Non-Parametric Kruskal-Wallis Test Performed for the Comparison of
the Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores of the Problem-Solving
Inventory by Age Variable

N S.O X2 Sd. p
Problem Solving Inventory-Pretest 25-35 8 11,88 1,189 2 0,552
36-45 7 10,57
45 and above 5 8,20
Total 20
Problem Solving Inventory-Posttest 25-35 8 12,69 2286 2 0,319
36-45 7 10,00
45 and above 5 7,70
Total 20
Subjective Well-Being Scale-Pretest 25-35 8 8,00 5,268 2 0,072
36-45 7 9,71
45 and above 5 15,60
Total 20
Subjective Well-Being Scale-Posttest 25-35 8 10,81 0,279 2 0,870
36-45 7 11,00
45 and above 5 9,30
Total 20

As it is seen in the table, Kruskal Wallis-H was applied to determine whether the mean scores
of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest
rankings show a significant difference according to the age variable. As a result, the difference
between the mean rankings of the groups was not statistically significant (p>05).

Table 5. Non-Parametric Man-Whitney-u Test Results for Comparison of Problem-Solving
Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores by Known
Discomfort Variable

Any inconvenience N SO ST U W V4 p
Problem Solving Inventory-Pretest Yes 8 7,75 62,00 26,000 62,000 -1,697 0,090
No 12 12,33 148,00
Total 20
Problem Solving Inventory-Posttest Yes 8 825 66,00 30,000 66,000 -1,396 0,163
No 12 12,00 144,00
Total 20
Subjective Well-Being Scale-Pretest  Yes 8 10,75 86,00 46,000 124,000 -0,154 0,877
No 12 10,33 124,00
Total 20
Subjective Well-Being Scale-Posttest  Yes 8§ 888 71,00 35,000 71,000 -1,004 0,315
No 12 11,58 139,00
Total 20
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As it is seen in the table, Man-Whitney-u was used to determine whether the mean scores
of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest
rankings differed significantly according to the known discomfort variable. As a result, the difference
between the mean rankings of the groups was not statistically significant (p>05).

Table 6. Non-Parametric Man-Whitney-u Test Results for Comparison of Problem-Solving
Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores by Working
Status Variable

Do you work N SO ST U W Z p
Problem Solving Inventory-Pretest Yes 3 7,33 22,00 16,000 22,000 -1,006 0,315
No 17 11,06 188,00
Total 20
Problem Solving Inventory-Posttest  Yes 3 8,67 2600 20,000 26,000 -0,585 0,559
No 17 10,82 184,00
Total 20
Subjective Well-Being Scale-Pretest Yes 3 14,33 43,00 14,000 167,000 -1,217 0,223
No 17 9,82 167,00
Total 20
Subjective Well-Being Scale-Posttest  Yes 3 12,50 37,50 19,500 172,500 -0,636 0,525
No 17 10,15 172,50
Total 20

As can be seen in the table, Man-Whitney-u was applied to determine whether the mean
scores of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-
Posttest rankings show a significant difference according to the variable of employment status. As a
result, the difference between the mean rankings of the groups was not statistically significant (p>05).

Discussion, Conclusion and Recommendations

Inthis study, it is aimed to examine the effect of creative drama supported group psychotherapy
on problem solving and subjective well-being levels of mothers of special needs children. It is
determined that the problem-solving skills of the participants who received creative drama supported
group psychotherapy increased. Our results are consistent with studies using similar techniques in
creative drama and group psychotherapy (Feen-Calligan et al.,2020; Siikrii et al., 2018; Uzundz &
Demirhan, 2017; Karakelle, 2019; Sela et al., 2019). The difference between the pretest-posttest mean
scores of the subjective well-being scale was not statistically significant. There are many studies
suggesting that there is a significant positive relationship in studies in which programs designed to
assess subjective well-being are applied (Eren et al.,2020; Sagkal & Tiirniikli, 2017; Seligman et al.,
2005; Malkog, 2011). The lack of a significant difference in the level of subjective well-being in this
study can be explained by the fact that similar subjective well-being activity programs were not used
in the other studies mentioned. The program of this study was determined in line with the needs of
the participants after the preliminary interview.

Group therapy aims to increase individuals’ awareness, interaction and interpersonal
relationships. Relational experiences provide insight into people. Therefore, group therapy helps the
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person know himself/herself and to realize how his/her behavior affects the environment. We used
activities where emotions are usually not verbal, turning them into embodied experiences with the
help of creative drama in conflict resolution (Fellin et al., 2019). Karakelle (2009) found that the
creative drama process can help develop two important aspects of divergent thinking, fluency and
flexibility in adult groups. In this context, the finding of this study about the increase in problem
solving skills through the competencies developed with the help of creative drama is consistent with
the previous explanations.

Scherer et al. (2019) in a meta-analysis examining depression and anxiety levels in parents
of children with mental and developmental delays; It has been reported that depressive symptoms
are high in parents of mentally retarded children. Increased level of disability and the presence of
comorbid disabilities of the child were associated with depression symptoms in parents. The main
reason for this is that increasing disease severity brings with it more behavioral problems and the
need for care (Machado et al., 2016). The absence of a statistically significant difference in subjective
well-being levels in the study can also be explained by the fact that the possible psychiatric support
needs of the mothers are not supply. In addition, it should not be ignored that deficiencies in providing
the educational needs and support needs of children with special needs are important factors affecting
the subjective well-being of mothers.

Drama is defined as a learning strategy that requires self-control and cooperation with
physical, mental and emotional components (Akdemir & Karakus, 2016; Uzundz & Demirhan,
2017). Realistic simulation exercises contribute to the development of emotional intelligence. With
the role-playing technique, the person can empathize with the character he/she plays, and allows
him/her to recognize and manage his/her emotions in himself/herself and others (Adigiizel, 2006;
Nazlier & Akoglu, 2018). It is claimed that creative drama has positive effects on one’s critical
thinking skills (Uzunéz & Demirhan, 2017). Creative drama is a research journey that encourages
exploration of problems, ideas, feelings and events by creating imaginary roles and situations with
the help of imagination. By using improvisation and role-playing techniques, studies are carried out
by animating a subject. Improvisation, which is one of the main features of creative drama, mostly
consists of some features such as creative process, daily conversations and cooperation. As noted
in the work of Andolfi et al., (2017), body movements and gestures modulate the generation of new
ideas and a performance in posture-creating tasks, thus facilitating the generation of innovative ideas.

Based on the literature and related research results, creative drama practices can be a way
to develop critical thinking in parents with children with special needs. People can gain different
perspectives on problem solving and stress management by using the creative aspects of thinking.
They can use new strategies to solve problems. In addition, cooperation and communication skills
can be developed through group activities. New insights and actions on effective parenting can
reinforce parents to take a creative and more flexible attitude towards spending more quality time
with their children. The fact that the problem-solving skills of the participants were significantly
higher after the creative drama-supported group therapy applied to the mothers of children with
special needs compared to before the group therapy can be interpreted as being effective in coping
with the problems. As a result, it can be stated that creative drama supported group therapy may have
beneficial effects on mothers of children with special needs. In addition, the socioeconomic levels,
occupations and education levels of the participants are important variables that affect the subjective
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well-being and problem-solving skills of the individual. Living conditions, purposeful life activities
and genetic factors are among the important determinants of subjective well-being. Demographic
variables such as age, gender, educational status, place of residence, marital status, economic status
are evaluated under the heading of living conditions. Activities such as determining and realizing life
goals, establishing social relations, helping, forgiveness, fulfilling the requirements of religious belief
are within the scope of purposeful life activities. Personality traits are also evaluated within the scope
of genetic factors (Dogan, 2012). In the traditional structure of Turkish society, especially in the care
process of children with special needs, mothers are left alone and cannot find sufficient support. In
families with divorce, mothers usually take care of children with special needs. It is thought that all
these important dynamics affect problem-solving skills through subjective well-being and increasing
problems.

The fact that the emotional states, cognitive levels and perspectives of the participants are not
known and that the participants are only mothers are among the limitations of the study. Limitations
in this study include the absence of a comparison group and the inability to measure long-term
outcomes such as parenting styles, communication patterns, and parenting stress. Parents of children
with special needs may experience psychological, social, economic, educational and institutional
problems and social isolation. Moreover, one of the most important needs of these parents is
information support (Sucuoglu, 2010). There are also psychosocial support and care needs (Kumas
& Stimer, 2017). During the study, many mothers expressed their needs in this regard. In addition,
the comments made by the participants based on their experiences are guiding in terms of parents’
needs and possible solution suggestions. Policies to improve the quality of life of children with
special needs and their families should be developed and cooperation between institutions should be
increased in this regard.
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Appendix

Appendix 1: Creative Drama Supported Group Psychotherapy Program

First Session

Place: Psychological Counseling Center Study Hall
Duration: 90 minutes

Subject: Meet-Recognition

Group: 10 people without a Creative Drama background
Method: Creative Drama Supported Group Psychotherapy
Technique: Role playing, improvisation

Tools: 10 pieces of A4 paper, 10 pieces of pencils

Achievements:
*  Group participants say each other’s names.
*  Group participants say some characteristics of each other.
«  Expresses group rules.

e Qains ideas about creative drama.

Warm-up/Preparation
Trainer/Psychologist briefly talks about group rules, creative drama and group psychotherapy.
1. Activity

All participants become pairs in the circle. They turn to each other. He makes the movements
by singing the song (Hello, let’s go in arm in arm. Let’s play, laugh in this game). The event continues
until everyone comes to their first spouse.

2. Activity

It sends its name in the circle with a current. It sends the name of the one on its right with a
current to the right. The group is divided into 8 groups. Each group sends the stream by saying the
name of the person it sends. When the person fails in the game, she/he changes his/her group.

3. Activity

Participants form a group of 3. The names A, B, C are taken. A, B is the landlord and C is
the tenant. There is a midwife. 3-2-1 When the tenants are told to go out, the tenant goes to the new
house. If the landlord knows the name of the incoming tenant, they can enter the house. B’s and A’s
in turn become tenants. Tenants must know the name of at least one of the landlords.

When tenants enter the house, they can share their favorite color, the name of their child,
their shoe size, the name of their favorite TV series, the last book they read, the movie they watched.
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Animation
4. Activity

The leader ensures that the participants form a group of three. Participants share their name
stories and favorite traits with each other. They appear on stage as a group, each telling the other’s
story and features as their own story and feature, while the other two perform non-verbal enactments
of this narrative.

Evaluation
5. Activity

On the papers given to the participants, the leader asks them to indicate how they feel about
what has been done in the workshop so far, the names of the participants, whose story they played,
and what they remember about the workshop rules. Then, the leader allows them who want to share
what they wrote with the group at the end of the process.

The trainer ends the workshop by thanking the group.
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Bu ¢alisma drama dersi alan sinif 6gretmenligi adaylarinin duyussal farkindaliklar: ve
egitim inanglarinin incelenmesi amaciyla 2019-2020 6gretim yili giiz doneminde sinif
ogretmenligi 2. ve 3.siniflarinda 6grenim gorven 147 ogretmen adayimin katilimiyla,

iliskisel tarama modelinde gerceklestirilmistir. Veri toplama araci olarak Yakar ve
Duman (2017) tarafindan gelistirilen “‘Ogretime Yonelik Duyussal Farkindalik
Olgegi” (OYDFO)” ile Yilmaz, Altinkurt ve Cokluk (2011) un gelistirdigi “Egitim
Inanclart Olgegi” (EIO) kullaminustir: Elde edilen verilerin normal dagilim ozelligi
gostermemesi nedeniyle analiz iglemlerinde Mann-Witney U ve Kurskal- Wallis
testleri, Spearman korelasyonu; aritmetik ortalama, standart sapma, frekans ve yiizde
kullanmilmigtir. Tiim islemlerde p<.05 alinmistir. Analiz sonunda ulasilan bulgulara gore
ogretmen adaylarimin ogretime yonelik duyussal farkindaliginin cok yiiksek oldugu,

olcegin tiim boyutlarinda drama derslerine yonelik yiiksek oranda olumlu gériise sahip
olduklari ve bu goriislerin cinsiyet, sinif diizeyi ve 6gretim elemani degiskenlerine gére
anlaml farklilik géstermedigi belirlenmistir. Katilimcilarin egitim inanci diizeylerinin

de yiiksek oldugu,; “esasicilik” disindaki diger egitim felsefelerinin gériislerine yiiksek
oranda katildiklar: gozlenmistiv. Egitim Inanclart Olgegi puanlarinda cinsivet ve
ogretim elemani degiskenine gore anlamli fark gozlenirken, simif diizeyinde anlamli

fark gozlenmemistir. Ogretmen adaylarinin OYDFO ve EIO puanlart arasindan pozitif
yonde ve orta diizeyde anlaml iliski tespit edilmistir.
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Giris

Bireylerin istenen nitelik ve 6grenme iiriinlerine sahip olarak yetistirilmesi egitimin en temel
gorevidir. Egitim, bu gorevini ancak dgretmen aracilifiyla 6gretme-6grenme siireglerindeki dgeleri
ve islemleri ise kosarak gergeklestirebilir. Bu nedenle egitimin sonuglarmin etkililigi ve amaglarini
en iist diizeyde gerceklestirebilmesi, en temelde bu siireci yoneten 6gretmenin nitelikleriyle iligkilidir
(Celikdz, 2003). Dolayisiyla yetistirilmek istenen bireylerin 6zellikleri ne olursa olsun, egitim
uygulamalarmin verimliliginin ve basarisinin saglanmasinda en dnemli dgenin 6gretmen oldugu
diisiincesi, tim teknolojik gelismelere ragmen tartismasiz olarak gergekligini korumaktadir.

Egitim sisteminde gorev alacak 6gretmenlerin hem hizmet 6ncesinde hem de hizmet siirecinde
iyl yetistirilmeleri, gorevlerini yerine getirme kalitesi yoniinden 6nem tasimaktadir (Sisman, 2001).
Buyetisme siirecinde 6gretmen adaylari, 6gretmen kimligi ve meslegine ait rol ve gorevlerin merkezini
olusturan dgretme-0grenme siirecinin dgelerini, islemlerini ve isleyisini etkili sekilde yonetebilme
bilgi ve becerileriyle (Yiiksekogretim Kurulu, 1998, 2007, 2018; MEB, 2006, 2017) ilgili duyussal
ozellikleri de kazanmalar1 gerekir. Otluoglu (2002)’na gore duyus; olay ve durumlarla ilgili anlik
ve o duruma uygun yasanan duygu durumlari olup ilgi, tutum, deger, aliskanlik kavramlariyla ifade
edilen davranis bicimlerini kapsar. Egitimde bu davranislarin kazandirilmasina yonelik kazanimlar
ise duyussal alanda yer almakla birlikte farkli duyugsal alan siniflamalart da bulunmaktadir. Bunlar
arasinda en yaygin olarak kabul géreni Bloom (1956)’un gelistirdigi Krathwohl, Bloom ve Masia’in
(1964) simiflamasidir. Bu siniflamada alma, tepkide bulunma, deger verme, orgiitleme ve kisiligi
haline getirme asamalar1 bulunmaktadir. Bu basamaklar kapsaminda bireylere; farkindalik, izleme,
ilgilenme, se¢me, tepki verme, sorumluluk alma, dikkat etme, 6nem verme, takdir etme, adanma gibi
duyussal 6zellikler ve bunlar kisiligine mal etme bigiminde gozlenen davraniglarin kazandirilmasi
amagclanir (Sonmez, 2020; Demirel, 2020; Yanpar Yelken ve Yavuz Konokman, 2017).

Duyussal alanda kazandirilacak 6zelliklerden biri olarak farkindalik kavrami, “gevresinde
gelisen olaylart bilme, algilama ve duyumsama becerisi; bir seyin bilincinde olma” anlaminda
(https://tr.wikipedia.org); Tirk Dil Kurumu (2021) tarafindan ise “farkinda olma durumu” olarak
tanimlanmaktadir. Bu kavram, biligsel agisindan kisinin kendi zihinsel siirecleri, onlarin isleyisi ve
ozellikleri hakkinda bilgi sahibi olmas1 (Demir ve Doganay, 2009); duyussal acidan ise 6grenmeyi
gerceklestirirken bireylerin nasil hissettikleri ve duyumsadiklartyla iligkili olarak ele alinmaktadir
(Duman ve Yakar, 2017). Bu anlamda duyugsal farkindalik, kisinin dis diinyayla kendi bakis acisina
gore ilgilenmesi, onu anlamlandirmasi ve harekete gegmesini ifade eder. Farkindalik diizeyi yiiksek
bireylerin karsilastiklar1 sorunlarla bas etme, ihtiyaglar1 dogrultusunda tercihlerde bulunma ve
kendilerini siirekli yenileme yoniinde saglikli kararlar vermesi beklenir. Bu ¢ercevede, duyussal
farkindaliga sahip Ogretmenin ve Ogretmen adayinin da O6gretme-0grenme siirecinde etkililigi
artiracak arayislar i¢inde olmasi ve bu yonde tercihlerde bulunmasi gerekir. Bu arayis ve kararlarin
amact, niteligi ve islevselligi ise 0gretmenin ve 6gretmen adaylarinin egitim inanglarindan etkilenir.

Egitim inanci; egitimin amaglari, ele alinacak konular, 6gretme-6grenme siireci etkinlikleri
ve yonetimi, 6grenci ve 6gretmen rolleri, degerlendirme siireglerine iliskin 6gretmen ve dgrencilerin
varsayim, ilke ve goriislerini olusturan yargilar (Haney, Lumpe ve Czerniak, 2003; Abu-Jaber, Al-
Shawareb, Gheith, 2010) olup bu yargilar, 6gretimle ilgili davranis ve kararlarini etkiler (Doganay
ve Sar1, 2003; Akyildiz, 1989). Bireylerdeki bu yargilarin kaynagini, egitim felsefesi anlayislart
olusturmaktadir (Y1lmaz, Altinkurt ve Cokluk, 2011; Levin ve Wadmany 2005).
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Egitim felsefesi, egitimin kimlere, ni¢in, nasil verilecegi, nasil degerlendirilecegi, hangi
konularm oOncelikle okutulmasi gerektigi vb. konularda, bir baska deyisle egitim programimin
Ogeleri ve siirecleriyle ilgili kararlar verilmesinde dayanak noktasini olugturan sistemli diisiinceler
biitiiniidiir (Sonmez, 2020; Ergiin, 2018; Akpinar, 2017; Doganay ve Sari, 2003). Alanyazinda
egitim uygulamalarini etkileyen egitim felsefeleri olarak daimicilik, esasicilik, ilerlemecilik, yeniden
kurmacilik ve varolusculuk 6ne ¢ikmakta olup bunlara ait 6zellikler kisaca vurgulanmistir (Sonmez,
2020; Demirel, 2020; Ergiin 2018; Akpiar, 2017; Ornstein ve Hunkins, 2014). Daimicilik ve
esasisicilik akimlar “6gretmen ve konu merkezli” olup egitimi, bireyleri evrensel ya da toplumsal
gergceklige uyum saglama aract olarak goriirler. Disiplin ve kurallarin 6nemsendigi, anlatim,
ezberleme, tekrarlama 6gretim yontemlerinin agirlikli kullanildigi, 6gretmenin uzman ve dgrencinin
ise siirecte edilgen oldugu uygulamalar1 ve bilgiyi dlgen smavlari yansitir. Ilerlemecilik; 6grenci
merkezliligi, 6grencinin ilgi, ihtiya¢ ve yeteneklerini gelistirmeyi, sorun ¢dzmeyi, demokrasiyi,
isbirligini, yaparak yasayarak 6grenmeyi, 6grenilenleri yasamda kullanmay1 ve degisimi vurgular.
Yeniden kurmacilik ise toplumsal sorunlari, siirekli degisen yasam kosullarin1 yeniden diizenlemeyi,
demokrasiyi, is birligini, sorun ¢ézmeyi, proje iiretmeyi 6n planda tutar. Her iki yaklasimda da
ogrenci etkin, 0gretmen rehber roliindedir. Varoluggu anlayista ise egitim, insanin 6zgiirce kendi
varolusunu gerceklestirmesini saglamalidir. Bireyin kendi potansiyelini kesfetmesini, egitimin
bireysellesmesini, 6gretmenin bu siirecte rehber olmasi goriislerini benimser.

Egitim felsefeleriyle ilgili bu &zellikler dikkate alindiginda 6gretme-6grenme siirecindeki
uygulamalari, 6gretenin ve 6grenenin etkin oluslarina gére 6gretmen ve 6grenci merkezli olarak iki
grupta ele almak miimkiindiir. Buna gore ilk grupta geleneksel egitim, klasik egitim, konu merkezli,
ezberci egitim tanimlamalartyla karsimiza ¢ikan 6gretmen merkezli uygulamalar alanyazinda yer
almaktadir. Bu uygulamalarda genel olarak bilgi aktarimi, ezberleme, d6gretmene ve kitaba bagh
kalma, diisiinme ve uygulama becerisini ¢ok gerektirmeyen, giinlilk yasamdan kopuk, tek yonlii
iletisimin ve bundan kaynakli sorunlarin hakim oldugu, bireysel farklilik ve yeteneklerin goz
ardi edildigi, grup 6gretimi anlayis1 &n plandadir (Ozden, 2005; Acikgdz, 2005; Giirol, 1995). Bu
siirliliklartyla bilgi ve teknoloji ¢aginin aragtiran, sorgulayan, 6grenmeyi grenen, iiretken, kendini
gelistiren iist diizey 6grenme iirlinlerine sahip bireylerini yetistirmenin giicliigli nedeniyle her seyi
bilen, kontrol eden ve bilgi aktarimi1 yapan &gretmen profili, bugiin egitim siireglerinin ya disinda
kalmistir ya da buna zorlayan kosullar ortaya ¢ikmaistir.

Gliniimiizde ise c¢agdas egitim, yapilandirmacilik, yapisalc1 anlayis olarak tanimlanan
O0grenci merkezli egitim uygulamalari 6n plana ¢ikmistir. Bu uygulamalarda 6grencinin ilgi, ihtiyag,
beklenti, bireysel 6zellik ve farkliliklar1 dikkate alinarak dgrencilerin bireysel ya da isbirligi i¢inde
deneyimleriyle bilgiye ulasmalari ve onu anlamlandirmalari, sorun ¢ozmeleri, potansiyelleri
cergevesinde en iyl duruma gelmeleri i¢in onlara ¢esitli firsatlarin sunulmasi amaglanmaktadir. Bu
beklentilerin gerceklesmesi icin 6grenciyi merkeze alan, etkinlik temelli, yoruma agik, zengin ve
renkli 6grenme yasantilar1 yaratacak, neyin nasil 6gretileceginden ¢ok dgrencilerin hangi kosullarda
daha iyi 6grenebileceklerinin bilinciyle 6gretme-6grenme siirecinin planlandigi, uygulandigi ve
degerlendirildigi ¢agdas egitim uygulamalarina ve tiim bu siirece iligskin etkili kararlar verebilen
O0gretmenlere ihtiya¢ duyulmaktadir.

Cagdas egitim felsefeleri ve egitim uygulamalarinin 6zellikleri, 6grenci ve Ogretmen
rolleri, 0gretme-6grenme siireglerinin isleyis amag ve ilkeleri dogrultusunda, 6gretmenlerin hem
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duyussal farkindalik kazanma hem de ¢agdas 6grenci merkezli egitim felsefeleri ve uygulamalarinin
kosullarini yerine getirecek sekilde yetistirilmesi siirecinde etkili olarak kullanilabilecek 0gretim
yontemlerinden biri de yaratict dramadir. Clinkii yaratict drama, etkilesim temeline dayanan, biitiin
katilimeilarin etkin olarak katildigi, gergek yasam kosullarinin 6n planda oldugu (Henry, 2000;
Ustiindag, 1996; Polisini, 1993;) zengin 6grenme yasantilariyla hem &grenme iiriinlerinin hem de
farkli 6grenme alanlarindaki birikimlerin biitiinlestirilmesini saglayarak (Anneralla, 1992; San, 1990),
glinliik yasama dontik, daha anlamli ve kalici1 6grenmeleri kolaylastirmaktadir (Kaf-Hasirci, Bulut
ve Saban-Iflazoglu, 2008; Andersen, 2000). Nitekim alanyazinda drama yontemine yénelik yapilan
arastirmalarda iletisim, diistinme becerileri, duyarlilik, sorumluluk, saygi, empati, 6zgiiven kazanma,
deger egitimi (Yeler, 2018; Palavan, 2017 Kaya, Glinay ve Aydin, 2016; Arikiz, ve Bestepe, 2016;
Biitiin, Tiiziiner ve Duman, 2015; Y1lmaz, 2015; Cakmakg1 ve Ozabac1, 2014; Tanriseven ve Aykag,
2013; Demir, 2012; Basc1 ve Glindogdu, 2011; Hurd, 1991) basta olmak iizere kisisel ve sosyal
becerilerin kazanilmasinda; bilissel, duyussal ve devinissel alanlardaki 6grenmelerde etkili sonuglar
verdigini ortaya koyan ¢ok sayida calisma vardir. Ayrica Yeler (2018) tarafindan yapilan ¢aligmada
drama etkinliklerinin 6gretmen adaylarina 6gretimi nasil gerceklestirecekleri, hangi ydntem-
teknikleri neden ve nasil kullanmalar1 gerektigi, 6gretme-6grenme siirecini diizenleme, materyal
kullanma ve iletisim ilkelerini kazandirmada; Avci-Ayka¢ ve Metinam’in (2019) c¢alismasinda
ise Ogrenci merkezli yapilandirmaci egitim anlayisinin 6zelliklerini kazandirmada etkili oldugu
belirlenmistir. Bu ¢er¢evede yaratict dramanin; ele aldigi konular, bunlar1 igleyis bigimleri, 6grenci ve
etkinlik merkezli uygulamalartyla biligsel, duyussal ve devinissel 6grenme alanlarinda kazandirdigi
davranislar acisindan ¢ok yonlii ve cok amaglhi bir 6zellik gosterdigi soylenebilir.

Arastirmanin Amaci

Alanyazinda ulasilan bu bilgiler ¢ergevesinde ve yaratici dramanin kendine 6zgii igerik ve
uygulama sekilleri dikkate alindiginda, egitim fakiiltesinde drama dersi alan 6gretmen adaylarinin bu
ders kapsaminda yapilan etkinliklerin kendilerinde olusturdugu duyussal farkindalik diizeyleri, his ve
duyumlarin neler oldugu ile bu uygulamalara iliskin egitim inanglarmin belirlenmesinin gerekliligi
ortaya ¢ikmustir. Ogretmen adaylarinin ve 6gretmenlerin sahip oldugu duyussal farkindalik diizeyi
ve egitim inanglarmin niteliginin, onlarin mesleki gorev ve sorumluluklarimi yerine getirme niteligini
etkiledigini ortaya koyan arastirma sonuglarindan (Northcote, 2009; Pajares, 1992) sonra boyle bir
calismanin 0gretmen yetistirme siirecinin etkililigini artirmaya katki saglayacag: diisiiniilmektedir.
farkindalik ve egitim inanglar1 arasindaki iligkiyi belirmektir. Bu kapsamda asagidaki sorulara cevap
aranmistir.

1. Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindalik dii-
zeyleri nedir?

2. Drama dersini alan 6gretmen adaylarinin;

a. Cinsiyet, b. Sinif diizeyi c. Ogretim elamam degiskenleri ile dgretime yonelik
duyussal farkindalik 6lgegi (OYDFO) puanlar arasinda anlamli bir fark var midir?

3. Drama dersini alan 6gretmen adaylarinin egitim inanclar1 diizeyi nedir?

4. Drama dersini alan 6gretmen adaylarinin;
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a. Cinsiyet, b. Sinif diizeyi c. Ogretim elamani degiskenleri ile Egitim Inanclari
Olgeginin (EIO) toplam ve alt boyutlarina iliskin puanlar1 arasinda anlaml bir fark
var midir?

5. Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindalik pu-
anlar1 (OYDFO) ile egitim inanglar1 puanlar1 (EIO) arasinda anlamli bir iliski var
midir?

Yontem

Arastirma Modeli

Bu galigmada, drama dersi alan sinif 6gretmeni adaylarinin duyussal farkindalik diizeyleri ve
egitim inanglar1 arasindaki iligkiyi belirlemek amaglandigindan iliskisel tarama modeli kullanilmaistir.
S6z konusu bu modelde en az iki degisken arasindaki iligski ve bu iligkinin degisim o6zelliklerini
belirlemek amaclanir (Tekbiyik, 2019; Fraenkel ve Wallen, 2009).

Calisma Grubu

Bu calismanin o6rneklemini, 2019-2020 &gretim yili giiz doneminde Yiiksekdgretim
Kurulu YOK’iin (2006) 6gretmen yetistirme programlarinda sinif 6gretmenligi programimin ikinci
sinifinda ve iiglincii sinifinda yer alan drama derslerini almakta olan, sinif 6gretmenligi programinin
2. ve 3. smiflarinda 6grenim goren 102 kadin, 45 erkek olmak iizere toplam 147 gretmen aday1
olusturmaktadir.

Veri Toplama Araglari

Bu caligsmada iki veri toplama aract kullanilmistir. Bunlardan ilki, Yakar ve Duman (2017)
tarafindan gelistirilen Ogretime Y&nelik Duyussal Farkindalik Olgegidir (OYDFO). Bu dlgek, “1-
bana hi¢ uygun degil 2-bana uygun degil; 3- bana uygun; 4- bana biraz uygun 5- bana tamamen
uygun” 5’li likert tipinde 37 maddeden olusmaktadir. Bu 6l¢ek; alma (7 madde), tepkide bulunma
(9 madde), deger verme (8 madde), orgiitleme (7 madde) ve kisilik haline getirme (6 madde) olmak
lizere bes faktorden ve toplam 37 maddeden olusmaktadir. Olgegin geneli i¢in Cronbach Alpha
giivenirlik katsayisi, a=,896’dir. Calismada kullanilan ikinci veri toplama araci, Yilmaz, Altinkurt
ve Cokluk (2011)’un gelistirdigi Egitim Inanclar1 Olgegidir (EIO). Bu 6lgekte 5°li likert tipinde olup
ilerlemecilik (13 madde), varolus¢culuk (7 madde), yeniden kurmacilik (7 madde), daimicilik (8
madde), esasicilik (5 madde) olmak iizere toplam 40 maddeden olugsmaktadir. Bu maddeler “kesinlikle
katilmiyorum, katilmiyorum, orta derecede katiliyorum, katiliyorum, kesinlikle katiliyorum”
derecelerinden olugsmaktadir. Bu dlgeklere ait calismada elde edilen i¢ tutarlilik katsayilar1 Tablo
1°de verilmistir.
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Tablo 1.Calismada kullanilan 6l¢eklerin Crombach Alpha (a ) degerleri

OYDFO EiO

Alt Boyutlan a Alt Boyutlar a

Alma ,884 Ilerlemecilik ,939
Tepki verme 916 Yeniden Kurmacilik 927
Deger verme ,864 Varolusguluk ,868
Orgiitleme ,833 Daimicilik ,847
Kisilik haline getirme ,897 Esasicilik ,909
Toplam ,965 Toplam 947

Tablo 1°de goriildiigii gibi bu calismada OYDFO’nin geneline ait a=,965; EIO nin 0=,947
olarak bulunmustur. Olgeklerin alt boyutlarinda gozlenen i¢ tutarlilik katsayilari da tabloda yer aldig
gibi tespit edilmistir.

Verilerin Analizi

Aragtirma siirecinde elde dilen puanlarin normal dagilim 6zelligi gostermemesi nedeniyle
verilerin analizinde Mann-Witney U ve Kurskal- Wallis testleri, Spearman korelasyonu; betimsel
istatistiklerden de aritmetik ortalama, standart sapma, frekans ve yiizde kullanilmustir. Istatistiksel
islemlerde p<.05 kabul edilmistir.

Arastirma ve Yayin Etigi

Bu caligmanin verilerinin 2019-2020 6gretim yilinda toplanmasi nedeniyle Etik Kurul
karar1 bulunmamaktadir. Caligmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tim kurallara uyulmustur. Yonergenin ikinci bolimi
olan “Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler” baslig altinda belirtilen eylemlerden
higbiri gerceklestirilmemistir.

Bulgular

Bu boliimde arastirma elde edilen veriler analiz edilerek arastirmanin alt problemleri
dogrultusunda tablolar seklinde asagida sirasiyla sunulmustur.

1. Ogretmen adaylarinin OYDF O betimsel istatistikleri ve frekans yiizde dagilimlart
Tablo 3. OYDFO Betimsel Istatistikleri

Alt boyutlar n X s

Alma 147 4,05 ,678
Tepkide bulunma 147 422 ,657
Deger verme 147 4,06 ,649
Orgiitleme 147 3,90 720
Kisilik haline getirme 147 4,10 ,709
Toplam 147 4,07 ,600
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Tablo 3’teki betimsel istatistikler incelendiginde, gretmen adaylarinin OYDFO’nin toplam
puaninda (X=4,07) ile ¢ok iyi diizeyde olduklar1 goriilmektedir. OYDFO’nin alt boyutlarindaki diisiik
(X=3,90) ve en yiiksek (X=4,22) arasinda degismektedir. Bu aritmetik ortalama degerleri, 6gretmen
adaylarinin 6gretime yonelik duyussal farkindalik diizeylerinin iyi ve ¢ok iyi diizeylerinde oldugunu
gostermektedir.

Tablo 4. Alma Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1* 2 3 4 5
f % f % f % f % f %

1 Dersteki etkinlikler dikkatimi gektigi i¢in, derste
T N . 7 S 4 3 26 18 62 42 48 32
ogrendiklerimin farkina vardigimi hissederim

2 B 1 kinlikl lisimimi sagladig
udersteyapl anet'm 1. er gelisimimi sagladigindan, 1 7 6 4 18 12 65 44 57 39
yapilanlar1 dikkatle izlerim.

B teki etkinlikl kullanilan k: 1 k
3 u dersteki etkinli erflé ullanilan kavramlar meral 705 3 2 15 69 47 50 34
duygumu harekete gegirir.

4 Buderst lanl d k ettigi leri
u derste yapilanlar sirasinda, merak ettigim seyleri 711 8 35 24 53 36 47 32
sorarak anlamaya c¢abalarim.

5 Bu derste darendisim konular icerisinden dnemli —
11 ?rs e.og.ren igim 'onu arlge“nsm en on'efn1 10 7 35 24 53 36 49 33
gordiiklerimi segerek dinlemeye 6zen gosteririm.

6 Bu dersin hedeflerine ilgi duyarim. 2 1 3 2 20 14 77 52 45 31
7  Bu dersin bana kazandiracaklarini merak ederim. 2 - 3 2 23 16 69 47 52 35
Toplam 1 1 6 4 26 17 64 44 50 34

(* 1-Bana hi¢ uygun degil, 2-bana uygun degil, 3- bana biraz uygun, 4- bana uygun, 5- bana uygun tamamen
uygun)

Tablo 4’te goriildigli gibi drama dersine yonelik olarak Slgegin “alma” basamagindaki
maddelere verilen “bana uygun ve bana tamamen uygun” cevaplari birlikte ele alindiginda 6gretmen
adaylarinin % 74 si dersteki etkinlikler dikkatlerini ¢ektigi i¢in 6grendiklerinin farkina vardiklarini;
%83’1i dersteki etkinliklerin gelisimlerini sagladigindan yapilanlar1 dikkatle izlediklerini; %81°1
derste kullanilan kavramlarin merak duygusunu harekete gecirdigini; %68°1 ders siirecinde merak
ettigi seyleri sorarak anlamaya ¢abaladigini; %69’u dersteki konular arasindan 6énemli gordiiklerini
secerek dinlemeye 6zen gosterdigini; %831 dersin hedeflerine ilgi duydugunu ve %82’si de dersin
kendisine kazandiracaklarin1 merak ettigini ifade etmektedir. Olgegin “alma” alt boyutunda, gretmen
adaylarinin %78’1 ders etkinliklerinin kendilerine uygun oldugu konusunda goriis belirtmektedir.
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Tablo 5. Tepkide Bulunma Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5

8  Budersin hedeflerine ulagsmak i¢in gerekli sorumluluklart  -- -
alirim.

9  Buderse ¢alismaktan haz duydugum i¢in verilen
gorevleri zamaninda yaparim.

10 Bu derste yapilan etkinliklerin beni 6grenmeye tegvik
ettigini hissederim.

11 Bu dersin islenisinde kullanilan yaklagimlar, derse
katilmam konusunda beni istekli kilar.

12 Bu derste kullanilan arag-gereg ve materyaller 6grenmemi
kolaylastirdigi i¢in derse katilmaktan zevk duyarim.

13 Bu derste basarili olmak i¢in kendimi sorumlu
hissettigimden, verilen gdrevleri yerine getirmek igin 1,7 4 3 20 14 60 41 62 42
¢abalarim.

14 D ktif olarak katildig 08 kten keyif - -
aherrlsli aktif olarak katildigimda, 6grenmekten keyi 4 3 20 14 51 35 72 49

15 Ders igerisi 1 1 1 ig - -
ers igerisinde yapilan grup ¢alisma ar1I.1Hd.a .dlg.er . 5 1 16 11 57 39 72 49
arkadaslarimla uyumlu ¢alismam gerektigini hissederim.

16 Bu dersten basarili oldugumda keyfime diyecek olmaz. 2 1 5 3 8 5 53 36 79 54

Toplam I 1 5 3 18 13 57 39 65 44

Tablo 5’te goriildiigii gibi 6l¢egin “tepkide bulunma” basamagindaki maddelere verilen
cevaplardan “bana uygun ve bana tamamen uygun” segenekleri birlikte diisiiniildiigiinde 6gretmen
adaylarindan %811 dersin hedeflerine ulagsmak i¢in gerekli sorumluluklar1 aldigini, %78’si derse
calismaktan haz duydugundan verilen gorevleri zamaninda yaptigin, % 82’si dersteki etkinliklerin
kendisini 6grenmeye tesvik ettigi hissini tagidigini, %801 dersin islenisinde kullanilan yaklasimlarin
derse katilmada kendisini istekli kildigimi, %83’ kullanilan arag-gere¢ ve materyallerin
ogrenmesini kolaylastirdigini ve derse katilmaktan zevk duydugunu, basarili olmak i¢in kendini
sorumlu hissettigini ve verilen gorevleri yerine getirmek icin ¢abaladigini; %84’ derse aktif olarak
katildiginda 6grenmekten keyif aldigini, %88’1 ders igerisinde yapilan grup calismalarinda diger
arkadaslariyla uyumlu calismasi gerektigini, %90°1 da bu dersten basarili oldugunda keyif aldigini dile
getirmektedir. Tepkide bulunma basamagmin genelinde ise katilimeilarin %831 ders etkinliklerinin
kendilerine uygun ve tamamen uygun oldugunu; %130 biraz uygun oldugunu, geri kalan %4°l de
kendisine uygun olmadigin1 diisiindiigiini belirtmektedir.
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Tablo 6. Deger Verme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5

17 Bu derste, digerlerinin duygu ve fikirlerine saygi
duyarim.

18 Bu derste yapilan etkinliklerin isime yarayacagini
diistindiigiim icin dersi degerli goriiriim.

19 Dersin kazanimlari, 6grendiklerimi daha fazla
icsellestirmemi sagladigi i¢in bu dersi diger derslere 2 1 8 5 34 23 55 37 48 33
tercih ederim.

20 Daha nitelikli bir 6gretim icin bu derse daha fazla
katki saglamaya ¢abalarim.

21 Bu derste kendi ¢aligmalarim hakkinda yapilan
elestirileri birer kazang olarak goriiriim.

22 Saglik acisindan kendimi rahatsiz hissetsem

bile, derse gelerek yeni bilgiler kazanmay1, evde 6 4 16 11 34 23 47 32 44 30
dinlenmeye tercih ederim.
23 Bu derste aldigim puanlari 6nemserim. 4 3 6 4 15 10 54 37 68 46

24 Buderste b l1 0l bagka derslerde b 1
u erse"as,"arllomayl, aska derslerde basarili 5 3 90 14 43 29 43 29 36 25
olmaktan ustiin tutarim.

25 g ig
Bu derste.k.azz.ln(%lgm.l tutumlar, diger derslere 3 9 9 6 31 21 63 43 41 08
caligma bi¢imimi etkiler.

Toplam 3 2 & 5 25 18 56 38 55 37

Tablo 6 incelendiginde, 6l¢egin “deger verme” alt boyutunun geneline iligskin “bana uygun
ve bana tamamen uygun” seklindeki cevaplar1 bir arada ele alindiginda, katilimeilarin %75°1 dersle
ilgili yaklagimlar1 uygun olarak degerlendirirken %18’1 biraz uygun oldugunu belirtmis, %7’si de
uygun olmadig diisiincesini ifade etmistir. Ogretmen adaylarinin %93’u séz konu alt boyutla ilgili
olarak derste digerlerinin duygu ve fikirlerine saygi duydugunu, %89’u dersteki etkinliklerin isine
yarayacagini diisiindiigii i¢in dersi degerli gordiigiinii, %701 dersin kazanimlari, 6grendiklerini daha
fazla igsellestirmesini sagladigindan drama dersini diger derslere tercih ettigini, %83’ii daha nitelikli
bir dgretim icin bu derse daha fazla katki saglamaya cabaladigini, %78’1 derste kendi ¢calismalarina
yapilan elestirileri birer kazang olarak gordiigiinii, %62’si saglik agisindan rahatsiz olsa bile derse
gelerek yeni bilgiler kazanmay1 evde dinlenmeye tercih ettigini, %83’1i derste aldig1 puanlar
onemsedigini, %54°1 derste basarili olmayi, baska derslerde basarili olmaktan iistiin tuttugunu ve
%71°1 bu derste kazandig1 tutumlarin diger derslere ¢aligma bigimini etkiledigini “kendine uygun ve
tamamen uygun” olarak degerlendirmistir.
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Tablo 7. Orgiitleme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %

26 Bu derste kendimi yeterli hissetmek i¢in
e 2 1 11 8 44 30 55 37 35 24
calismalarimi siirekli gdzden gegiririm.

27 Bu derste 6grendiklerimi yasamimda kullanmaya
6zen gosteririm.

28 Bu derste yapilan uygulamalarin, bana yeni degerler
kazandirdigini fark ederim.

29 Bu derste, sinif arkadaslarimin basari veya

13 9 23 16 29 20 48 33 34 23
basarisizligindan kendimi sorumlu hissederim.

30 Bu derste 6grendiklerimin, giinliik hayatima katki
sagladigini hissederim.

31 Bu dersteki basarimin, 6grendiklerimi meslek

hayatimda kullanma yeterliligimi arttirdigin 32 6 4 9 6 65 44 o4 44
hissederim.
Toplam 5 3 10 6 28 19 58 40 46 32

Tablo 7’deki veriler incelendiginde, 6gretmen adaylarmin %72’si dersin kendilerine etkisini
uygun ve tamamen olarak goriirken %19’u biraz uygun, %9’u de dlgegin “Orgiitleme” basamaginda
degerlendirilen davranislar ac¢isindan uygun olmadigi seklinde degerlendirmistir. Duyussal alanin
bu basamaginda katilimcilar1 %61°1 kendini yeterli hissetmek icin ¢alismalarini siirekli gdzden
gecirdigini, %69’u derste ogrendiklerimi yasaminda kullanmaya 6zen gosterdigini, %75’i bu
derste yapilan uygulamalarin kendine yeni degerler kazandirdiginin farkinda oldugunu, %56’s1
sinif arkadaglarinin basar1 veya basarisizligindan kendini sorumlu hissettigini, %79’u bu derste
ogrendiklerinin giinliik hayatia katki sagladigimi ve %88’1 de bu dersteki basarisinin dgrendiklerini
meslek hayatinda kullanma yeterliligini arttirdigini belirtmislerdir.

Tablo 8. Kisilik Haline Getirme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %
32 Bu dersin kazanimlar1 kendimi gelistirmemi destekler. 1 )7 5 3, 12 8 64 44 65 44
33 Bu derste dgrendiklerim, yasama yonelik yeni bakis - -

S 4 3 18 12 62 42 63 43
acilart gelistirmeme yardimect olur.

34 Bu derste 6grendiklerim glinliik hayatta sahip oldugum
aligkanliklart etkiler.

35 Buders ile kazandigim deneyimleri bir yagam bigimine
dontstiririm.

36 Bu derste yapilanlar sayesinde yeni bakis agilari
gelistiririm

37 Bu dersteki basarilarimin, “basarilt olmay1” yasam
felsefesi haline dontistiirmeme katki sagladigimi fark 1,7 10 7 31 21 52 35 53 36
ederim.

Toplam 1 1 6 3 25 17 59 41 55 37
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Tablo 8’de goriildiigli gibi “kisilik haline getirme” basamagindaki davraniglar dikkate
alindiginda drama dersinin kendilerine sagladigi katkilar agisindan 6gretmen adaylarinin %781

uygun ve tamamen uygun, %]17’si biraz uygun, geri kalan %5’1 de uygun degil ve hi¢ uygun degil

goriisiinii yansitmistir. Olgegin bu alt boyuttaki maddelere verilen “bana uygun” ve “bana tamamen

uygun” seklindeki cevaplar incelendiginde, bu dersin kazanimlarinin kendilerini gelistirmelerini

destekledigini (%88’1), dgrendiklerinin onlarin yasama yonelik yeni bakis acilar1 gelistirmesine
yardime1 oldugunu (%75°1), bu derste 6grendiklerinin giinliik hayatta sahip olduklar1 aligkanliklari
etkiledigini, (%74°1), derste kazandiklar1 deneyimlerini bir yasam bi¢imine dontstiirdiikleri (%71°1),
bu derste yapilanlar sayesinde yeni bakis acilar1 gelistirdikleri (%91°1), dersteki basarilarinin “basarili

olmay1” yasam felsefesi haline doniistiirmelerine katki sagladigini (%71°1) ifade etmislerdir.

2. Ogretmen adaylarimin; a. Cinsiyet, b. Siif diizeyi c. Ogretim elamant degiskenleriyle

OYDFO puanlarin karsilastirimast.

Tablo 9. Cinsiyet Degiskeni ile OYDFO Puanlarimin Karsilastirilmasi

L. Sira Sira ..
Boyutlar Cinsiyet n U Z Degeri P

Ortalamasi Toplam

Alma Erkek 45 76,17 3427,50
2197,500 -412 ,681

Kadin 102 73,04 7450,50

Tepki verme Erkek 45 73,14 3291,50
2256,500 -,162 ,871

Kadin 102 74,38 7586,50

Deger verme Erkek 45 77,96 3508,00
2117,000 -,750 ,453

Kadin 102 72,25 7370,00

Orgiitleme Erkek 45 78,14 3516,50
2108,500 -,786 ,432

Kadm 102 72,17 7361,50

Kisilik haline Erkek 45 77,51 3488,00
. 2137,000 -,668 ,504

getirme Kadm 102 72,45 7390,00

Toplam Erkek 45 76,84 3458,00
2167,000 -,538 ,501

Kadm 102 72,75 7420,00

Tablo 9°da goriildiigii gibi katihmcilarin cinsiyet degiskeni ile OYDFO’nin hem alt

boyutlarinda hem de toplam diizeyindeki puanlarinda anlamli farklilik gézlenmemistir. Bir baska
deyisle drama dersi alan 6gretmen adaylarinin 6gretime iliskin duyussal farkindaliklar cinsiyet

degiskenine gore farklilasmamaktadir.
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Tablo 10. Sinf Diizeyi ile OYDFO Puanlarimn Karsilastirilmasi

Smif diizeyi n Sira Ortalamasi Sira Toplam U Z Degeri P

Alma 2.smif 56 71,90 4026,50
2430,500 -,471 ,638

3.simif 91 75,29 6851,50

Tepki verme 2.smif 56 71,09 3981,00
2385,000 -,652 514

3.smif 91 75,79 6897,00

Deger verme 2.smif 56 72,81 4077,50
2481,500 -,266 ,790

3.smf 91 74,73 6800,50

Orgiitleme 2.smif 56 67,65 3788,50
2192,500 -1,422 ,155

3.smif 91 77,91 7089,50

Kisilik haline 2.smif 56 76,12 4262,50
. 2429,500 -,476 ,634

getirme 3.simif 91 72,70 6615,50

Toplam 2.smf 56 71,46 4002,00
2406,000 -,567 571

3.simuf 91 75,56 6876,00

Tablo 10’daki veriler incelendiginde ikinci ve f{iglincli simifta islenen drama dersinin,
ogretmen adaylarmin dgretime yonelik his ve duyumlarinda OYDFO nin tiim boyutlarinda anlamli
farklilik yaratmadig1 gozlenmektedir.

Tablo 11. Ogretim Eleman: Degiskeniyle OYDFO Puanlarimn Karsilastirilmasi

Boyutlar Ogretim Eleman n X ss Sira Ortalamalari sd Ve p
Alma A 31 4,129 ,6477 77,97
B 52 4,050 ,6998 74,80
3 ,837 ,841
C 39 3,985 ,6635 69,06
D 25 4,040 , 7077 75,12
Tepki verme A 31 4,251 ,5893 74,42
B 52 4,201 , 7446 75,44
3 ,291 ,962
C 39 4222 ,5796 70,92
D 25 4213 ,6923 75,28
Deger verme A 31 4,149 ,5087 78,90
B 52 3,983 , 7234 70,06
3 2,308 511
C 39 4,026 ,5794 69,76
D 25 4,140 ,7494 82,74
Orgiitleme A 31 4,069 ,6104 83,85
B 52 3,835 ,7551 70,49
3 2237 525
C 39 3912 ,6040 73,29
D 25 3,787 9158 70,18
Kisili haline A 31 4,167 ,6455 76,82
getirme B 52 4,039 8176 71,97
3 3481 323
C 39 4,026 ,5508 66,68
D 25 4,260 ,7639 86,14
Toplam A 31 4,158 ,5232 79,34
B 52 4,030 ,6738 71,61
3 Lot  ,799
C 39 4,044 ,5405 70,86
D 25 4,092 ,6373 77,26
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Tablo 11°de goriildiigii gibi drama dersini veren dort 6gretim eleman1 agisindan OYDFO’nin
toplam puan diizeyinde, Olgegin alt boyutlarina iligkin puanlarda istatistiksel olarak anlaml
farklilik goriilmemistir. Bir bagka deyisle drama dersi alan 6gretmen adaylarinin 6gretime duyussal
farkindaliklar1 puanlar bu derse giren 6gretim elemanlarma gore farklilagma yaratmamaktadir.

3. Drama dersini alan ogretmen adaylarinin egitim inanclar: diizeyleri

Tablo 12. EIO Betimsel Istatistikleri

Alt boyutlar n X s
Ilerlemecilik 147 442 ,660
Varolusguluk 147 4,49 ,674
Yeniden Kurmacilik 147 425 ,666
Daimicilik 147 4,15 , 7104
Esasicilik 147 3,18 1,263
Toplam 147 4,19 ,565

ilerlemecilik, yeniden kurmacilik ve daimicilik seklinde siralanmaktadir.

Tablo 13. E[O 'niin Ilerlemecilik Boyutuna Verilen Goriislerin Dagilimi

Tablo 12 incelendiginde dgretmen adaylarinin en yiiksek varolusculuk (X=4,49), en az ise
esasicilik (x=3,08) goriislerine sahip oldugu goriilmektedir. Diger egitim felsefelerine iliskin puanlar

Maddeler 1* 2 4 5
f % f % f % f % f %
Egitim 6grenci merkezli olmalidir. 5 3 4 8 7 44 30 84 57
Egitimci, yeni bilgilere uyum saglamalidir. 1 ,1 8 5 4 40 27 92 63
Og iler istedigi & sretmenden d labilmeli, hatt
grenme@se.lglogremen en ders alabilmeli, hatta 4 03 9 6 27 18 41 28 66 45
onu secebilmelidir.
Egitim siirekli degisen yasami 6gretmelidir. - - 06 4 6 40 27 92 63
Egitimin icerigi siirekli gézden gecirilmelidir. 2 1 3 4 38 26 97 66
. Jor. 53 irecine aktif bir sekil
Ogrenciler, 6grenme siirecine aktif bir sekilde 5 1 5 3 7 5 35 24 98 67
katilmalhdir.
7  Ogretmenin gorevi, 6g rt hazirlamak 1
O“gre memrll gorevi, 6grenme ortamint hazirlamak ve yol 76 4 7 5 4 29 9 &
gostermektir.
Okul, yasama bir hazirlik degil, yasamin kendisidir. 3 2 6 4 11 8 42 29 85 58
Egltlmde ogrencilerin beklentileri (ilgi, ihtiyac vb) I 75 3 11 8 42 29 88 60
dikkate alinmalidir.
10 Egitimin amac1 yasama yon veren Kisiler yetistirmektir. 1 7 4 3 10 7 36 25 96 65
11 Og berlemeden daha ¢ok probl 0
Srenme, ezberlemeden daha ¢ok probleme ¢6zmeye 3 02 2 1 128 31 21 99 67
dayali olmaldir.
12 Sinavlarda ezbere dayali sorular sorulmamalidir. 1 7 5 3 15 10 45 31 81 55
13 Og il lan bilgileri lak dogru ol 5 — -
Ogvr'enm. ere,vs.unu an bilgilerin mutlak dogru olmadig, 7 s 9 6 44 30 87 59
degisebilecegi vurgulanmalidir.
Toplam 2 1 5 4 11 7 40 27 89 6l

(* 1-Kesinlikle katilmryorum; 2-katilmiyorum; 3-orta derecede katiliyorum;
tilryorum)

4-katiliyorum ve 5-kesinlikle ka-
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Tablo 13°te gorildiigii gibi 6l¢egin ilerlemecilik alt boyutundaki maddelere verilen cevaplara
ogretmen adaylarinin %88’1 katildigini ve tamamen katildigini, %11°1 orta derecede katildigini, %5°1
de katilmadigmi ve hi¢ katilmadigini belirtmektedir. ilerlemecilik felsefesini yansitan maddelere
verilen katildigini ve tamamen katildigimi belirten cevaplar birlikte diisiildiigiinde, katilimeilarin
% 87’si egitim 0grenci merkezli olmali, %90°1 egitimci, yeni bilgilere uyum saglamalidir, %73’
ogrenciler istedigi 6gretmenden ders alabilmeli hatta onu segebilmelidir, %901 egitim siirekli degisen
yasami Ogretmelidir, %92°si egitimin icerigi siirekli gozden gecirilmeli, %91°i hem o6grenciler
ogrenme siirecine aktif bir sekilde katilmali hem de 6gretmenin gorevi, 6grenme ortamini hazirlamak
ve yol gostermek olmal1 goriisiinii belirtmistir. Ayrica 6gretmen adaylarinin %87’si yagsamin kendisi
olmali, %89’u egitimde 6grencilerin beklentileri dikkate alinmali, %901 egitimin amac1 yasama yon
veren kisiler yetistirmek olmali, %88’1 6grenme probleme ¢cozmeye dayali olmali, %86’s1 sinavlarda
ezbere dayali sorular sorulmamali ve %89°u da 6grencilere sunulan bilgilerin mutlak dogru olmadigi,
degisebilecegi vurgulanmali diisiincesini ifade etmektedir.

Tablo 14. EIO 'niin Varolus¢uluk Boyutunda Verilen Gériislerin Dagilimi

Maddeler 1 2 3 4 5
% f % f % f %
14 Egitim ortaminda tek tek her 6grenci dnemlidir. 1 7 5 3 8 5 34 23 99 67

15 Egitim, her insanin kendi 6zelliklerini tanimasina firsat

—

o
=
s

. J 7 5 4 3 37 25 98 67
vermelidir.

16 Ogret f i¢i tartigmal tarafsiz olmal
ggre n.1en sinif i¢i a} 1‘sma flrda arafsiz olmall, I 7 2 1 14 10 35 24 95 65
ogrencilere herhangi bir dogruyu dayatmamalidir.

17 Ogretmen tek bilgi kaynag: degildir. 2 1 3 2 6 4 49 33 87 59
18 Egitimde sezgiye ve yaraticiliga 6nem verilmelidir. 1 )77 4 3 14 10 33 22 95 65
19 Egitim, insanin dzglirlesmesine firsat vermelidir. 1 )77 4 3 7 5 41 28 94 64

20 O, t . . . Y .1 . k d. .t
gretmenin ggrew, ogrencilerin kendini tanimasina 1 76 4 13 9 39 27 88 60
yardim etmektir.

Toplam 1 1 4 3 9 7 38 26 94 64

Tablo 14’te gozlendigi gibi varolusculuk egitim felsefesini yansitan maddelere verilen
cevaplarin yiizdelerinin toplam dagilimi dikkate alindiginda, O0gretmen adaylarinin %90’1 bu
goriislere katildigini ve tamamen katildigini, %7°si orta derecede katildigini, %4’t de katilmadigini
ve hi¢ katilmadigini ifade etmektedir. Varolusgulukla ilgili maddelere verilen cevaplar ayri ayri
incelendiginde katilimcilar; egitim ortaminda tek tek her 6grenci 6nemli (%90°1), egitim her insanin
kendi 6zelliklerini tanimasina firsat vermeli, 6gretmen tek bilgi kaynagi degildir ve egitim, insanin
ozgiirlesmesine firsat vermeli (%92°1), 6gretmen sinif ici tartigmalarda tarafsiz olmali, 6grencilere
herhangi bir dogruyu dayatmamali (%89’u), egitimde sezgiye ve yaraticiliga 6nem verilmeli ve
Ogretmenin gorevi, 6grencilerin kendini tanimasina yardim etmek olmal1 (%87’s1) diisiincesini dile
getirmektedir.
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Tablo 15. EIO 'niin Yeniden Kurmacilik Boyutuna Iliskin Gériiglerin Dagilimi

Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve
Egitim Inanglarmin Incelenmesi

Maddeler 1 2 3 4
f % £ % f % f % f %
21 Egitimin 6ncelikli amaci kiiltiirel krizi asmak igin
o . 32 4 2 17 12 48 33 75 51
toplumu yeniden insa etmektir.
22 Okul, temel degerleri yeniden yorumlamalidir. ~— - 9 6 14 10 55 37 69 47
23 Egitim, gercek demokrasiyi yerlestirmek i¢in vardir. 2 1 4 3 11 8 50 34 80 54
24 Egitimin amaci, ortak degerlere dayali bir diinya - -
6 4 18 12 49 33 74 50
olusturmaktir.
25 Egitim, toplum merkezli olmalidir. 2 1 11 8 23 16 50 34 61 42
26 Egitimde, toplumdaki ti fl ihtiyaglari dikkat
gitimde, toplumdaki tiim siniflarin ihtiyaglart dikkate 707 5 18 12 43 29 78 53
almmalidir.
27 Egitim sosyal reformlara onciiliik etmelidir. - - 16 11 59 40 64 44
Toplam 1 1 17 12 51 34 72 49

Tablo 15°deki verilere gére, EIO niin yeniden kurmacilik anlayisin1 yansitan diisiincelere

ogretmen adaylarinin %83 i katildigin1 ve tamamen katildigini, %12’si orta derecede katildigini, %6’s1
da katilmadigini ve hi¢ katilmadigini belirtmektedir. Bu alt boyuttaki maddelere verilen cevaplarin
dagilimi “katiliyorum” ve “tamamen katiliyorum” segenekleri birlikte incelendiginde; katilimeilarin

%84’ egitimin Oncelikli amacinin toplumu yeniden insa etmek, temel degerleri yeniden yorumlamak

ve sosyal reformlara onciiliik etmek oldugunu, %88’1 egitimin gergek demokrasiyi yerlestirmesi

gerektigini, %831 egitimin amacinin ortak degerlere dayali bir diinya olusturmak olmasi1 gerektigini,

%76’s1 egitimin toplum merkezli olmas1 gerektigini ve % 82’si egitimin toplumdaki tiim siniflarin

ihtiyaglarini dikkate almas1 gerektigi diisiincelerini dile getirmektedir.

Tablo 16. E[O 'niin Daimicilik Boyutuna Iliskin Gériiglerin Dagilimi

Maddeler 1 2 3 4
f % f % f % f % f %
28 Ahlaki ilkeler ve degerler evrenseldir, degismez. 12 8 14 10 20 14 51 35 50 34
29 Egitimin 6ncelikli amact saglam ve dogru karakterli
. _ . JJ7 7 5 12 8 42 29 85 58
insanlar yetistirmektir.
30 Egitimi ka listirilmesi
gitim insan zekasinin gelistirilmesine I 7 6 4 17 12 44 30 79 54
odaklanmalidir.
31 Egiti 1 g 5 gl
"gl 1@ .evrense ve degismez gergege uyum saglama 6 12 8 20 14 47 3 59 40
stirecidir.
32 Insanin ayrit edici 6zelligi aklidur. 3 2 4 25 17 52 35 61 42
33 Egitim hayatin kopyasi degil, ona hazirliktir. 2 1 5 9 6 48 32 80 54
34 Ogret d lart ile 6g ide 6g istegi
gretmen davranislari ile 6grencide 6grenme istegi 3 4 3 15 10 37 25 87 59
uyandirmalidur.
35 Smavlar, 6 inin aklm1 kull kull dig
"1nav ar, og.renc1r.1.1na mt u .amp ullanmadigim 4 3 11 8 24 16 46 31 € 4
Olcecek sekilde diizenlenmelidir.
Toplam 5 3 9 6 18 12 46 31 70 49
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Tablo 16°da goriildiigii gibi daimicilik felsefesine uygun diistincelere 6gretmen adaylarinin
%80’1 katildig1 ve tamamen katildigini, %12’si orta derecede katildigini, %9’u ise katilmadigimi ve
hi¢ katilmadigini sdylemektedir. Daimicilik alt boyutundaki “katiliyorum” ve “tamamen katiliyorum™
cevaplar birlikte diisiintildiigiinde katilimcilar, ahlaki ilke ve degerlerin evrenselligini (%69),
egitimin oncelikli amacinin dogru karakterli insanlar yetistirmek oldugunu (%87), egitimin insan
zekadsmin gelistirilmesine odaklanmasi gerektigini (%84), egitimin evrensel ve degismez gergege
uyum saglama siireci oldugunu (%72’si), insanin ayrit edici 6zelliginin akil oldugunu (%77), egitimin
yasama hazirlik doldugunu (%86°s1), 6gretmenin 6grencide 6grenme istegi uyandirmasi gerektigini
(%.84’11) ve smavlarin 6grencinin aklini kullanip kullanmadigini 6l¢ecek sekilde diizenlenmesi
gerektigini (%.73’1) diistinmektedir.

Tablo 17. EIO 'niin Esasicilik Boyutundaki Gériislerin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %

36 Ogrenme siirecinde kat1 kurallarin oldugu sik1 bir

e L 23 16 26 18 17 12 33 22 48 33
disiplin 6grenme siirecini kolaylagtirir.

37 Egitim 68 i ha ¢ok 6gret kezli
gitim 6grenciden daha ¢ok 6gretmen merkezli 35 24 36 25 18 12 15 10 43 29

olmalidir.
38 Egitim konu merkezli bir siirectir. 22 15 29 20 30 20 28 19 38 26
39 Okulda temel gii¢ 6gretmendedir. 24 16 32 22 24 16 32 22 35 24

40 Egitim ort: kurall ) i
gitim o aml?(.ia urallara uymayan 6grenci 28 19 21 14 36 25 19 13 43 29
cezalandirilabilir.

Toplam 26 18 29 20 25 17 25 17 41 28

Esasicilik egitim akimma iligkin verilen cevaplarin toplam dagilimlar1 incelendiginde,
katilimcilari %45°1 katildigim1 ve tamamen katildigini, %17’si orta derecede katildigimi, %38’
katilmadig ve hi¢ katilmadig1 yoniinde goriis belirtmektedir (Tablo 17). Bu alt boyuttaki maddelere
verilen “katiliyorum” ve “tamamen” katliyorum cevaplar1 birlikte degerlendirildiginde 6gretmen
adaylarinin %55’ nin 6grenme siirecinde siki bir disiplinin 6grenme siirecini kolaylastirdigini; %39 u
egitimin 0gretmen merkezli olmas1 gerektigini; %45°1 egitimin konu merkezli oldugunu, %46’s1
okuldatemel giiciin 6gretmen oldugunu, %42’si de kurallarauymayan 6grencinin cezalandirilabilecegi
goriislinii tercih etmektedir.
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4. Ogretmen adaylarinin; a.cinsiyet, b. sinif diizeyi c. ogretim elamani degiskenleri ile EIO
puanlarimin karsitlastirilmast

Tablo 18. Cinsiyet Degiskeniyle EIO Puanlarimin Karsilastirilmasi

Sira Z
Gruplar n Sira Toplanm U .. P
Ortalamasi Degeri
Ilerlemecilik Erkek 45 61,44 2765,00
1730,000 -2,387 ,017%
Kadin 102 79,54 8113,00
Varolusculuk  Erkek 45 62,42 2809,00
1774,000 -2,251 ,024%*
Kadmn 102 79,11 8069,00
Yeniden Erkek 45 67,87 3054,00
2019,000  -1,166 ,243
Kurmacilik — gadin 102 76,71 7824,00
Daimicili Erkek 45 74,88 3369,50
2255,500 -,167 ,868
Kadm 102 73,61 7508,50
Esasicilik Erkek 45 84,94 3822,50
1802,500 -2,074 ,038*
Kadin 102 69,17 7055,50
Toplam Erkek 45 72,79 3275,50
2240,500  -229 819
Kadin 102 74,53 7602,50

Tablo 18’deki verilere gére drama dersi alan 6gretmen adaylarinin EiO’nin hem toplam
puan diizeyinde hem de yeniden kurmacilik ve daimicilik egitim felsefelerinin puanlarinda, cinsiyete
gore bir farklilasma bulunmanmustir. Ote yandan 6lgegin ilerlemecilik ve varolusculuk puanlarinda
kadin 6gretmen adaylar1 lehine, esasicilik puanlarinda ise erkek adaylar lehine anlamli farklilik
gozlenmistir. Buna gdre ilerlemeci ve varolusgu diisiincede kadin adaylar, esasici diisiincede ise daha
cok erkek adaylar 6ne ¢ikmaktadir.

Tablo 19. Sunf Diizeyi ile EIO Puanlarinin Karsilastirilmast

Sira Z

Gruplar n Sira Toplami U . . P
Ortalamasi Degeri
Ilerlemecilik 2.smif 56 78,22 4380,50
2311,500  -,948 ,343
3.smf 91 71,40 6497,50
Varolusculuk 2.simif 56 74,43 4168,00
2524,000  -,098 ,922
3.smif 91 73,74 6710,00
Yeniden Kurmacilik ~ 2.sinif 56 75,94 4252,50
2439,500  -,435 ,663
3.smf 91 72,81 6625,50
Daimicilik 2.smif 56 78,92 4419,50
2272,500  -1,102  ,270
3.smf 91 70,97 6458,50
Esasicilik 2.sinif 56 77,18 4322.00
2370,000  -,711 477
3.smf 91 72,04 6556,00
Toplam 2.smif 56 78,82 4414,00
2278,000 -1,077 281
3.simnif 91 71,03 6464,00
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Tablo 19°da goriildiigii gibi drama dersi alan 6gretmen adaylarmm EiO’nin hem toplam
puan diizeyinde hem de 6lgegin tiim alt boyutlarinda ikinci ve {igiincii sinif diizeyinde anlamli bir
farklilagsma tespit edilmemistir.

Tablo 20. Ogretim Elemani Degiskenine Gére EIO Puanlarimn Karsilagtirilmast

Ogretim SS Sira
N Ortalama sd e P
Elemam Ortalamalar
Ilerlemecilik A 31 42779 ,64989 59,79
B 52 4,3447 ,83163 74,61
3 5,010 171
C 39 4,5562 ,46405 81,37
D 25 4,5385 47471 78,86
Varolusculuk A 31 4,4240 ,57081 65,19
B 52 4,3489 ,86800 69,40
3 5,660 ,129
C 39 4,6777 ,48690 86,60
D 25 45714 ,52001 74,82
Yeniden A 31 4,1751 ,68483 68,56
Kurmacilik B 52 41786 ,71000 69,71
3 2,768 ,429
C 39 4,2967 68777 77,47
D 25 4,4457 47972 84,24
Daimicilik A 31 42258 ,62784 76,84
B 52 4,0505 , 72222 67,53
3 2,934 ,402
C 39 4,0994 ,81826 73,53
D 25 4,3450 ,57992 84,68
Esasicilik A 31 3,4774 1,02330 83,18
B 52 3,2231 1,22308 75,11
3 13,386 ,004*
C 39 2,5846 1,30294 54,62
D 25 3,6560 1,26164 90,56
Toplam A 31 4,1750 ,54540 72,05
B 52 4,1173 ,66645 71,05
3 3,549 315
C 39 4,1942 ,48573 70,17
D 25 4,3790 ,44789 88,54

Tablo 20°de goriildiigii gibi 6gretmen adaylarinin goriiglerine gére Drama dersine giren
ogretim elemanlarmin egitim inanglarinin esasicilik disindaki egitim felsefelerinde ve toplam
puanlarda fark yaratmadigi belirlenmistir.
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5. Ogretmen adaylarimin OYDFO puanlart ile EIO puanlart arasindaki iligkinin
incelenmesi

Tablo 22. OYDFO ve EIO Arasindaki Korelasyon Sonuglar:

@ L 2 =
= f oz £.% % £,
> E = oy o z 3 5 = £ 5 F 3
© < = = Q© 2z O = > ~ X A =
OYDFO -
Alma 874"
Tepkide bulunma  ,902™ 785" -
Deger verme 910" 733™ 779" -
Orgiitleme ,886™ 721 706" 769" -
Kisilik H. Getirme ,843" 672 705" 744" 724" -
Ilerlemecilik 563 479" 526™ ,550™ 4567 4707 -
Varolusculuk A58 4517 4307 433 345" 382" 758" -
Yeniden 455 407 388" 413" 418" 414" 748" 715
Kurmacilik ’
Daimicilik 2507 169" 203" 263" 2167 ,238™ 539" 515 ,661™
Esasicilik -079 -126 -,190 -,025 ,017 011 -,061 -,118 123 372"
EiO 3907 3047 3017 4127 3527 364" 736" 664" 8127 8647 489"

Tablo 21°de goriildiigii gibi drama dersi alan 6gretmen adaylarinin 6gretime yonelik duyussal
farkindaliklar ile egitim inanglar1 puanlar arasinda pozitif yonde ve orta diizeyde anlamli bir iligki
belirlenmistir. OYDFO’nin alma, tepkide bulunma, deger verme, 6rgiitleme ve kisilik haline getirme
boyutlar1 ile EIO &lgeginin ilerlemecilik, varolusculuk, yeniden kurmacilik alt boyutlari arasinda
da pozitif yonde ve orta diizeyde anlamli bir ilisik gdzlenmisti. OYDFO’nin tiim alt boyutlar:
ile daimicilik egitim anlayis1 puanlar1 arasinda pozitif yonde ve diisiik diizeyde anlamli bir iligki
gortliirken esasicilik puanlar1 arasinda anlamli bir iliski bulunmamustir.

Tartisma, Sonuc ve Oneriler

Ogretmen adaylari, OYDFO’de en ¢ok puami duyussal alanin “tepkide bulunma”, en
az puam da “Orgiitleme basamaginda” almislardir. Olgegin genelinde bakildiginda drama dersini
alan katilimcilarin &gretime yonelik farkindaliklarinin st diizeyde oldugu sonucuna ulagilmustir.
OYDFO’nin alt boyutlarindaki maddelere verilen cevaplarin dagilimlarina goére alma (%78’1),
tepkide bulunma (%83°1), deger verme (%75°1), orgiitleme (%72°1) ve kisilik haline getirme (%781)
basamaklarina ait davraniglar kendileri i¢in “uygun” ve “tamamen uygun” yoniinde belirtmislerdir.
Bu durum, 6gretmen adaylarinin drama dersindeki etkinliklerin duyussal alan basamaklarina
uygunlugunu ve bunlar1 benimseme diizeylerine iliskin goriislerinin yiiksek oranda oldugu seklinde
degerlendirilebilir

Ogretmen adaylarinin cinsiyet, sinif diizeyi ve dgretim elamani degiskenleri ile OYDFO
puanlari arasinda anlamli bir fark bulunmamistir. Bu sonug, cinsiyet degiskenine gore ele alindiginda
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drama dersindeki etkinliklerin kadin ve erkek 6gretmen adaylarinda benzer diisiinceler yarattigi; sinif
diizeyi acisindan degerlendirildiginde ise drama dersinde yapilan etkinlik ve verilen mesajlarin her
iki sinif diizeyinde de fark yaratmayacak sekilde benzerlik ve tutarlilik tasidigi sdylenebilir. Ayrica
Ogretim elemanlarina gore farklilasma olmamasinin en 6nemli gerekgesi, drama dersini veren dort
elemaninin bu dersteki 6gretme-6grenme yaklasimlarinin benzerlik tasimasi olarak diistiniilebilir.

Ogretmen adaylarinin drama dersindeki etkinliklerine iliskin EIO puanlarinin en yiiksekten
en diisiige dogru varolusguluk, ilerlemecilik; yeniden kurmacilik; daimicilik ve esasicilik seklinde
siralandig1 goriilmektedir. Buna gore katilimcilarin daha ¢ok ¢agdas egitim uygulamalarina yon
veren varolugeulik, ilerlemecilik ve yeniden kurmacilik egitim felsefelerinin goriislerine sahip
oldugu anlasilmaktadir. Bunun olas1 nedenleri arasinda dramanin temelinde O0grenci merkezli,
etkilesime dayali, dogal ve yasamin iginde etkin siire¢lerin demokratik bir sekilde kullanilmasina
dayali bir 6gretim yontemi olmasinin rolii olabilecegi degerlendirilmektedir. Nitekim EIQ’ye verilen
“katiliyorum” ve “tamamen katiliyorum” cevaplar birlikte ele alindiginda katilimcilarin %88’inin
ilerlemecilik, %90’ min varoluscu, %83 iiniin yeniden kurmacilik, %80’inin daimicilik ve %45’inin
de esasicilik goriislerini benimsedikleri sonucuna ulagilmistir. Alanyazinda katilimcilarin geleneksel
ve ¢agdas egitimden birini tercih edebildigi gibi (Duman ve Ulubey, 2008) birden fazla egitim
felsefesinin goriislerine katilanlar da olabilmektedir (Doganay ve Sari, 2003). Ayrica alanyazinda
Ogretmen adaylarinin egitim inanglarini inceleyen bazi ¢aligmalarda da en ¢ok varolusculuk en az
esasicilik goriislerini benimsendigi, cesitli arastirmalarin (Sénmez Ektem, 2019; Berkant ve Ozaslan,
2019; Yarali, 2018; Aslan, 2017; Kahramanoglu ve Ozbakis, 2018; Tunca, Alkin-Sahin ve Oguz,
2015; Alkin-Sahin, Tunca ve Ulubey, 2014; Yilmaz, Altinkurt ve Oguz, 2012; Yilmaz ve Tosun,
2013; Biger, Er ve Ozel, 2013) ulastiklar1 sonuglarla benzerlik gostermektedir.

Drama dersini alan dgretmen adaylarmin cinsiyet degiskeni ile EIO nin hem toplam puan
diizeyinde hem de yeniden kurmacilik ve daimicilik egitim felsefelerinin puanlarinda cinsiyete gore
bir farklilagsma bulunmamistir. Ancak ilerlemecilik ve varolusguluk puanlarinda kadin 6gretmen
adaylar1 lehine, esasicilik puanlarinda ise erkek adaylar lehine farklilasma belirlenmistir. Bu sonuca
gore kadin adaylarin ilerlemeci ve varolusgu diisiinceye, erkek adaylarin ise esasici diisiinceye daha
¢ok sahip olduklar1 sdylenebilir. Caligmanin bu sonucu, varolusculuk ve ilerlemecilik puanlarini
kadinlarm esasicilik anlayisini da erkeklerin lehine bulan arastirmalarin (Berkant ve Ozaslan, 2019;
Aslan, 2017; Biger, Er ve Ozel 2013; Duman ve Ulubey, 2008; Doganay ve Sar1, 2003) bulgularin
destekler niteliktedir. Ancak egitim inanglarinin cinsiyete gore degismedigini ortaya koyan
arastirmalarin (Aybek ve Aslan 2017; Biger, Er ve Ozel, 2013; Altinkurt, Yilmaz ve Oguz, 2012;
Coban, 2007 ve Doganay ve Sari, 2003) sonuglariyla uyumlu degildir.

Drama dersini alan katilimeilarin simif diizeyine gére EIO nin hem toplam puan hem de 6lgegin
tiim alt boyutlarinda anlaml fark elde edilmemistir. Bir bagka ifadeyle drama dersi alan 6gretmen
adaylarinin ikinci ya da {igiincii sinifta olmasi, onlarin egitim inanglarinda degisiklik yaratmamistir,
Bu sonug, egitim inanglarimin sinif diizeyine gore farklilasmadigini belirleyen Kozikoglu ve Erden
(2018)’in ulastig1 sonugla paralellik gosterirken farklilagsmanin oldugu ydniindeki arastirmalarin
(Yaral1 2018; Alkin-Sahin, Tunca ve Ulubey, 2014; Biger, Er ve Ozel 2013) bulgularin1 destekler
nitelikte degildir. Ogretmen adaylarinin drama dersini aldiklari dért gretim elamanin etkinliklerine
iliskin EIO puanlarindan esasicilik disinda fark olusmadig: da gozlenmistir.

36



Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve
Egitim Inanglarmin Incelenmesi

Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindaliklari ile egitim
inanglar1 puanlar1 arasinda pozitif yonde ve orta diizeyde anlamli bir iliski belirlenmistir. Bu sonug
Northcote (2009)’1n ulastig1 6gretme-0grenme yaklagimlariyla egitim inanglarinin iliskili oldugu
bulgusunu destekler niteliktedir. Ayrica OYDFO’nin alt boyutlariyla EIO 6lgeginin gagdas egitim
felsefelerini yansitan ilerlemecilik, varolusculuk, yeniden kurmacilik alt boyutlar1 arasinda da pozitif
yonde ve orta diizeyde anlamli bir iliski gdzlenmistir. Ote yandan 6gretmen adaylarinin OYDFO nin
tiim alt boyutlar1 ile daimicilik egitim anlayisi1 puanlar1 arasinda pozitif yonde ve diisiik diizeyde
anlamli bir iligki goriiliirken esasicilik puanlari arasinda anlamli bir iligki bulunmamustir.

Sonug olarak bu ¢alismada dgretmen adaylarmin OYDFO puanlarinin ¢ok yiiksek oldugu,
6lcegin tiim boyutlarinda drama derslerindeki etkinliklere yonelik yiiksek oranda olumlu goriise sahip
olduklar1 ve bu goriislerde cinsiyet, sinif diizeyi ile 6gretim elemani degiskenlerine gore anlamli
farklilik olusmadig1 belirlenmistir. Katilimcilar EiO diizeylerinin de yiiksek oldugu, katilimeilarin
esasicilik disinda diger egitim felsefelerinin gorislerine yiiksek oranda katildiklari belirlenmistir.
Cinsiyet ve dgretim elemam degiskenine gore dgretmen adaylarinin EIO puanlarinda farklilasma
gozlenirken, sinif diizeyinde gbzlenmemistir. Her iki 6l¢egin puanlari arasindan pozitif yonde ve orta
diizeyde anlamli iligki tespit edilmistir.

Bu sonuglara gére drama yonteminin dgretmen adaylarmin egitimin duyussal farkindalik
ve egitim inanclarim1 etkilemek amaciyla, ders i¢i ve ders dist etkinler seklinde kullanimi
yaygimlastirtlmalidir. Bdylece 6gretmen adaylarinin mesleki, kisisel, sosyal ve duygusal gelisimleri
biitlinciil olarak saglanabilecegi gibi, 0gretmen adaylar1 bu gelisimlerinin yoniinii ve niteligini
belirleyecek olan hem duyussal farkindalik hem de egitim felsefelerine dayanan egitim inanclari
olusturabilirler. Bu amaglara yonelik uygulamalardan hem hizmet 6ncesinde egitim fakiiltelerinde
hem de hizmet i¢i egitim siire¢lerinde mesleki gelisim asamalarinda yararlanilabilir. Bu ¢alismanin
nicel temelde yapilmis olmasinin en 6nemli siirliligt olarak katilimcilarin goriislerini “neden”” ve
“nasi1l” sorulartyla derinlestirmek miimkiin olmamistir. Bu anlamda daha sonra yapilacak ¢alismalarin
nitel arastirma yontemlerini de ise kosacak sekilde planlanmasinin alana dnemli katki saglayacagi
distiniilmektedir.
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Introduction

Educating individuals with the desired qualifications and learning outcomes is the most basic
task of education. Education can only fulfill this task by employing the elements and operations
in the teaching-learning processes through the teacher. For this reason, the effectiveness of the
results of education and the ability to achieve its goals at the highest level are mainly related to the
qualifications of the teacher who manages this process (Celikéz, 2003). Therefore, regardless of
the characteristics of the individuals to be trained, the idea that the teacher is the most important
element in ensuring the efficiency and success of educational practices maintains its indisputable
reality despite all technological developments.

For this reason, it is important for the teachers who will work in the education system to be
well trained both in pre-service and in-service process, in terms of the quality of fulfilling their duties
(Sisman, 2001). In this training process, pre-service teachers should be equipped with the knowledge
and skills to effectively manage the elements, processes and functioning of the teaching-learning
process, which form the center of the roles and duties of the teacher identity and profession (Higher
Education Institution, HEI 1998; 2007; 2018; MoNE, 2006; 2017) and the affective qualities.

According to Otluoglu (2002), perception is the emotional states related to events and
situations that are experienced instantly and appropriate to that situation, and covers the forms
of behavior expressed with the concepts of interest, attitude, value and habit. While the learning
outcomes for acquiring these behaviors in education are in the affective domain, there are also
different affective domain classifications. The most widely accepted among these is the classification
of Krathwohl, Bloom and Masia (1964), which was developed by Bloom (1956). In this classification,
there are the stages of receiving, responding, valuing, organization and characterization. Within the
scope of these steps, it is aimed to make the individuals acquire the behaviors observed in the form
of awareness, monitoring, interest, choosing, responding, taking responsibility, paying attention,
giving importance, appreciating, devotion, organizing affective features and appropriating them to
their character (Sonmez, 2020; Demirel, 2020; Yanpar Yelken and Yavuz Konokman, 2017).

The concept of awareness, as one of the features to be gained in the affective field, is “the
ability to know, perceive and sense the events developing around a person; being aware of something”
(https://tr.wikipedia.org); and it is defined as “awareness” by TDK (2021). This concept means having
knowledge about one’s own mental processes, functioning and features in terms of cognitive process
(Demir & Doganay, 2009); and in affective terms, it is handled in relation to how individuals feel and
perceive while learning (Duman & Yakar, 2017). In this sense, emotional awareness means dealing
with the outside world according to one’s own perspective, making sense of it and taking action.

Individuals with a high level of awareness are expected to make healthy decisions in coping
with the problems they face, making choices in line with their needs, and constantly renewing
themselves. In this context, teachers and teacher candidates with emotional awareness should also
be in search of increasing effectiveness in the teaching-learning process and make choices in this
direction. The purpose, quality and functionality of these pursuits and decisions are affected by the
educational beliefs of the teacher and teacher candidates.

Educational beliefs are the assumptions, principles and opinions of teachers and students
regarding the aims of education, the topics to be covered, the activities and management of the
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teaching-learning process, the roles of students and teachers, and assessment processes (Haney,
Lumpe, & Czerniak, 2003; Abu-Jaber, Al-Shawareb, Gheith, 2010) and these judgments affect their
behavior and decisions about teaching (Doganay & Sari, 2003; Akyildiz, 1989). The source of these
judgments in individuals is their understanding of philosophy of education (Yilmaz, Altinkurt, &
Cokluk, 2011; Levin & Wadmany 2005).

Philosophy of education is a set of systematic thoughts that form the basis for making decisions
on issues on to whom, why, how education will be given, evaluated, which subjects should be taught
first, etc. In other words, it deals with the elements and processes of the curriculum (Sénmez, 2020;
Ergiin, 2018; Akpinar, 2017; Doganay & Sari, 2003). In the literature, perennialism, essentialism,
progressivism, reconstructionism and existentialism stand out as educational philosophies that affect
educational practices, and their characteristics are briefly emphasized (S6nmez, 2020; Demirel,
2020; Ergiin 2018; Akpmar, 2017; Ornstein & Hunkins, 2014): Perennialism and essentialism
movements are “teacher and subject-centered” and see education as a means of adapting individuals
to universal or social reality. It reflects practices and exams that measure knowledge, in which
discipline and rules are considered important, teaching methods such as narration, memorization,
repetition are used predominantly, the teacher is an expert and the student is passive in the process.
Progressivism emphasizes student-centered, improvement of students’ interests and needs, abilities,
problem solving, democracy, cooperation, learning by doing, using what is learned in life, and
change. Reconstructionism, on the other hand, prioritizes social problems, reorganizing the ever-
changing living conditions, democracy, cooperation, problem solving and producing projects.
In both approaches, the student is active and the teacher is in the role of guide. In the existential
understanding, education should enable people to realize their own existence freely. It adopts the
discovery of one’s own potential, the individualization of education, and the teacher’s guidance in
this process.

Considering these features related to educational philosophies, it is possible to consider the
practices in the teaching-learning process in two groups as teacher and student-centered, depending
on the effectiveness of the teacher and the learner. Accordingly, in the first group, there are teacher-
centered practices, which we encounter in the literature with the definitions of traditional education,
classical education, subject-centered and rote learning. In these practices, the understanding of
group teaching, which does not require much knowledge transfer, thinking and practice skills, is
disconnected from daily life; based on memorization, teacher and the book, one-way communication
and the problems arising from it, in which individual differences and abilities are ignored (Ozden,
2005; Agikgoz, 2005; Giirol, 1995) is prominent. With these limitations, the profile of the teacher
who knows everything, controls and transfers information due to the difficulty of raising individuals
who research, question, learn to learn, are productive, self-developing, and have high-level learning
products, is out of the educational processes.

Today, student-centered education practices defined as contemporary education and based
on constructivism have come to the fore. In these practices, it is aimed to provide opportunities for
students to reach and make sense of information, solve problems, and optimize themselves within the
framework of their potential, by taking into account their interests, needs, expectations, individual
characteristics and differences. In order to realize these expectations, contemporary educational
practices will create student-centered, activity-based, open to interpretation, rich and diverse
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learning experiences, and teachers who are able to make effective decisions regarding the planning,
implementation and evaluation of the teaching-learning process with the awareness of the conditions
under which students can learn better rather than what and how to teach are needed.

In line with the characteristics of contemporary educational philosophies and educational
practices, the roles of students and teachers, the purpose and principles of the teaching-learning
processes, creative drama is one of the lessons and teaching methods that can be used effectively in
raising teachers both in acquiring emotional awareness and in educating them in a way that fulfills
the conditions of contemporary student-centered educational philosophies and practices. The reason
for this is that creative drama is based on interaction, in which all participants actively participate,
and real-life conditions are at the forefront (Henry, 2000; Ustﬁndag, 1996; Polisini, 1993) it provides
integrating both learning products and experiences from different learning areas (Annerella, 1992,
San, 1990) and facilitates more meaningful and permanent learning for daily life (Kaf-Hasirci, Bulut,
& Saban-iflazoglu, 2008; Andersen, 2000). As a matter of fact, in the literature there are some studies
on drama lesson and method, which show that drama lesson and method is effective in terms of
communication, thinking skills, sensitivity, responsibility, respect, empathy, gaining self-confidence,
value education (Yeler, 2018; Palavan, 2017 Kaya, Giinay, & Aydin, 2016; Arikiz, & Bestepe, 2016;
Biitiin, Tiiziiner & Duman, 2015; Yilmaz, 2015; Cakmak¢1 & Ozabaci, 2014; Tanriseven & Aykag,
2013; Demir, 2012; Basc1 & Giindogdu, 2011; Hurd, 1991) and in the acquisition of personal and
social skills, and in the learning experiences in cognitive, affective and psychomotor domains. In
addition, in the study conducted by Yeler (2018), it was found that drama activities gave effective
results in teaching prospective teachers how they would teach, which methods-techniques, why and
how they should be used, organizing the teaching-learning process, using materials and acquiring
communication principles. Avci-Aykag¢ and Metinanm (2019), on the other hand, determined that
students acquired the student-centered constructivist education approach by drama method. In this
context, it can be said that creative drama has a multi-faceted and multi-purpose feature in terms
of the subjects it deals with, the way it works, student and activity-centered applications, and the
behaviors it provides in acquiring behaviour in cognitive, affective and psychomotor learning areas.

Aim of the Study

Considering the specific content and application forms of creative drama within the
framework of this information obtained in the literature, the necessity of determining the emotional
awareness levels, feelings and sensations created by the activities carried out within the scope of this
course, and the educational beliefs of the pre-service teachers taking drama course in the education
faculty has emerged. It is thought that such a study will contribute to increasing the effectiveness of
teacher training processes, after the results of the studies (Northcote, 2009; Pajares, 1992) revealing
that the level of emotional awareness of prospective teachers and teachers and the quality of their
educational beliefs affect their ability to fulfill their professional duties and responsibilities. In this
context, the aim of this study is to determine the relationship between emotional awareness and
educational beliefs of primary school prospective teachers who take drama lessons. In this context,
answers to the following questions were sought.

1. What are the emotional awareness levels of prospective teachers who take the drama
course for teaching?
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2. Is there a significant difference between the scores of the prospective teachers who
take the drama course obtained from the affective awareness towards teaching scale
(AATTS) in terms of

a. Gender, b. class c. instructor variables?

3.  Whatis the Educational Beliefs Level of the prospective teachers who took the drama
course?

4. Is there a significant difference between the scores of the prospective teachers who
take the drama course obtained from the educational beliefs scale (EBS) in terms of;

a. Gender, b. class c. instructor variables?

5. Is there a significant relationship between the scores obtained from affective aware-
ness for teaching scale and the educational beliefs scale?

Method

Research Model

In this study, the correlational model was used since it was aimed to determine the relationship
between emotional awareness levels and educational beliefs of primary school prospective teachers
who took drama lessons. In this model, it is aimed to determine the relationship between at least two
variables and the change characteristics of this relationship (Tekbiyik, 2019; Fraenkel & Wallen,
2009).

Study Group

The sample of this study is taken from the 2" grade and 3™ grade university students studying
at education faculty classroom teaching training curriculum during 2019-2020 academic year and
who were taking the drama courses. The sample group consisted of 147 prospective teachers. Of
them, 102 were female and 45were male.

Data Collection Tools

Two data collection tools were used in this study. The first data collection tool is the “Affective
Awareness towards Teaching Scale (AATTS), developed by Yakar and Duman (2017). The scale
consists of 37 items in 5-point Likert type and the items of the scale range as “1-it never suits me;
2-it does not suit me; 3- it suits me; 4- it somewhat suits me; 5- it completely suits” consists of. The
scale also consists of five sub-dimensions as “receiving” (7 items), “respond” (9 items), “valuing”
(8 items), “organizing” (7 items) and “characterizing” (6 items). The second data collection tool
used in the study is the Education Beliefs Scale (EBS) developed by Yilmaz, Altinkurt, and Cokluk
(2011). This scale is 5-point Likert type and includes a total of 40 items with progressivism (13
items), existentialism (7 items); reconstructionism (7 items), perennialism (8 items) and essentialism
(5 items) sub-dimensions. The internal consistency coefficients obtained in the study of these scales
are given in Table 1.
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Table 1. Cronbach Alpha (o. ) values of the scales used in the study

AATIS EBS

Sub-dimensions o Sub-Dimensions o
Receiving .884 Progressivism 939
Respond 916 Reconstructionism 927
Valuing .864 Existentialism .868
Organizing .833 Perennialism .847
Characterizing .897 Essentialism .909
Total .965 Total .947

As seen in Table 1, in this study, reliability of the AATTS was found as 0=.965 while it was
found as a=.947 for EBS. The internal consistency coefficients obtained in the sub-dimensions of the
scales were also determined as in the table.

Data Analysis

Since the scores obtained in the study did not show normal distribution, Mann-Witney U
and Kurskal-Wallis tests, Spearman correlation and among the descriptive statistics arithmetic mean,
standard deviation, frequency and percentage were used. In statistical procedures, p<.05 was taken
into account.

Research and Publication Ethics

Since the data of this study were collected in the 2019-2020 academic year, there is no
Ethics Committee decision. In the study, all the rules specified to be followed within the scope of
“Higher Education Institutions Scientific Research and Publication Ethics Directive” were complied
with. None of the actions specified under the title of “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, were not carried out.

Findings
In this section, the data obtained from the study are analyzed and presented in the form of
tables in line with their sub-problems, respectively.
1. Descriptive statistics and frequency percentage distributions of prospective teachers in
AATTS
Table 3. Descriptive statistics of AATTS

Sub-Dimensions n X ss

Receiving 147 4.05 .678
Respond 147 4.22 .657
Valuing 147 4.06 .649
Organizing 147 3.90 720
Characterizing 147 4.10 709
Total 147 4.07 .600
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When the descriptive statistics in Table 3 are examined, it is seen that the prospective
teachers’ total score (X=4.07) was at a very good level. The scores obtained from the AATTS range
between the lowest score (X=3.90) and the highest score (X=4.22). These arithmetic mean values
show that prospective teachers’ emotional awareness levels towards instruction are at good and very
good levels.

Table 4. Distribution of Scores in Receiving Sub-dimension

Items 1* 2 3 4 5
f % f % f % f % f %

1 [Ifeel that I am aware of what I have learned in the lesson
. 7 5 4 3 26 18 62 42 48 32
because the activities in the lesson attract my attention.

2 Since the activities in this 1 bl devel t
ince the activities in 1§ .e.ssonena emy development, 7 6 4 18 12 65 44 57 39
I carefully follow the activities.

3 Th t d in the activities in this 1 tivat
econcepsus‘e .1n e activities in this lesson activate 705 3 22 15 69 47 50 34
my sense of curiosity.

4 B ;
Duflng the lesson, I t.ry to understand the things that [ am I 7 11 8 35 24 53 36 47 32
curious about by asking.

5 Ich to listen to what I d important from th —
c.oose o lis er'l 0\'7v at I deem important from the 10 7 35 24 53 36 49 33
topics I learned in this course.

6 I am interested in the objectives of this course 2 1 3 2 20 14 77 52 45 31
7 I wonder what this course will teach me. 2 - 3 2 23 16 69 47 52 35
Total I 1 6 4 26 17 64 44 50 34

(* 1-never suits me, 2-does not suit me, 3- somewhat suits me, 4- suits me, 5- completely suits me)

As can be seen in Table 4, when the responses given to the items in the Receiving sub-
dimension of the scale for the drama lesson are considered with the options “suits me and completely
suits me”, it is seen that 74% of the prospective teachers realized that they were aware of what
they had learned because the activities in the lesson drew their attention; 83% of them said that
they followed the activities carefully because they provided the development of the activities in the
lesson; 81% indicated that the concepts used in the course stimulate the sense of curiosity; 68% of
them said that they tried to understand the things they was curious about during the course; 69% of
them said that they chose to listen to what they deem important among the topics in the course; 83%
of them stated that they are interested in the objectives of the course and 82% of them are curious
about what the course will bring them. In the receiving sub-dimension of the scale, 78% of the
prospective teachers stated that the course activities were suitable for them.
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Table 5. Distribution of Scores in Respond Sub-dimension

Items 1 2 3 4 5
f % f % £ % f % f %
8 I take the necessary responsibilities to achieve the - -

o . 5 3 23 16 62 42 57 39
objectives of this course.

9  Since I enjoy studying for thi I lete th
1n.ce enjoy stu y'mg or this course, I complete the 5 1 8 5 22 15 66 45 49 33
assigned tasks on time.

10 I feel that the activities in this lesson encourage me to
1 1 6 4 20 14 58 40 61 42
earn.

11 Th h in th hing of thi k
eapproac es us'e'd 1nt.eteac ing of this course make 1775 22 15 54 37 63 43
me willing to participate in the course.

12 lenj rticipati in th i the tool d
enjoypa ICIP.a 1ng in the course s.mce. e tools an 1 5 3 18 12 56 38 66 45
materials used in this course make it easier for me to learn.

13 Since I feel responsible for being successful in this course,
I try to fulfill the given tasks.
14 I enjoy learning when I actively participate in class. - - 4 3 20 14 51 35 72 49

J 4 3 20 14 60 41 62 42

15 I feel that I need to work in harmony with my other friends

2 1 16 11 57 39 72 49
in group work conducted during the course.

[\

16 When I am successful in this course, I feel very happy. 1 5 3 8 5 53 36 79 54
Total 1 1 5 3 18 13 57 39 65 44

As seen in Table 5, when the responses given to the items in the Response sub-dimension of
the scale are considered together with the options “suits me and completely suits me”, it is seen that
81% of the prospective teachers stated that they took the necessary responsibilities to achieve the
objectives of the course; 78% of them stated that since they took pleasure in studying, they complete
the assigned tasks on time; 82% felt that the activities in the lesson encouraged them to learn; 80%
of them stated that the approaches used in the teaching of the course made them willing to participate
in the course; 83% of them stated that the tools and materials used made it easier to learn and they
enjoyed participating in the course, they felt responsible for being successful and they struggled to
fulfill the given tasks; 84% of them enjoy learning when they actively participate in the lesson; 88%
of them said that they should work in harmony with other friends in group work conducted in the
course; 90% of them said that they are successful in this course and enjoy it. In the respond sub-
dimension, 83% of the participants stated that the course activities suit them and completely suit
them; 13% think that they somewhat suit them and 4% think that they do not suit them.
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Table 6. Distribution of Scores in Valuing Sub-dimension

Items 1 2 3 4 5
f % £ % f % f % f %
17 In this class, I respect the feelings and opinions of others. 1 ,7 2 I 7 5 57 39 80 54
18 I find the lesson valuable because I think that the activities
in this lesson will be useful for me.

7 4 3 12 8 58 40 72 49

19 I prefer this course to other courses as the learning
outcomes of the course allow me to internalize what I 2 1 8 5 34 23 55 37 48 33
have learned more.

20 [ try to contribute more to this course for a more qualified
teaching.

21 In this course, I see criticism of my own work as a
reward.

22 Even if I feel uncomfortable in terms of health, I prefer
to acquire new knowledge by coming to class andrestat 6 4 16 11 34 23 47 32 44 30
home.

23 [ care about the marks I get in this course. 4 3 6 4 15 10 54 37 68 46

24 I consider being successful in this course superior to

5 3 20 14 43 29 43 29 36 25
being successful in other courses.

25 The attit I ire in thi ffect th I
e attitudes I acquire in this course affect the way 39 9 6 31 21 63 43 41 28
study other courses.

Total 32 8 5 25 18 56 38 55 37

When Table 6 is examined, when the answers to the total score of the valuing sub-dimension
of the scale was examined in terms of the “suits me and completely suits me”, 75% of the participants
evaluated the approaches related to the course as suits me; 18% were as somewhat suits me; 7% of
them think that they do not suit them. Regarding this sub-dimension, prospective teachers respected
the feelings and ideas of others in the lesson (93%); they consider the lesson valuable (89%); they
preferred the drama lesson to other lessons (70%) as the learning outcomes of the lesson allowed
them to internalize what they learned more; they try to contribute more to this course for a more
qualified teaching (83%); see criticism of their own work in class as a reward (78%); even if they are
unwell in terms of health, they prefer to acquire new knowledge by coming to class, to rest at home
(62%); they care about the grades they get in the course (83%); consider that being successful in a
course is superior to being successful in other courses (54%) and that the attitudes acquired in this
course affect the way they study for other courses (71%).
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Table 7. Distribution of Scores in Organizing Sub-dimension

Items 2 3 4 5
f % £ % f % £ % f %
26 I constantly review my work to feel competent in this
2 1 11 8 44 30 55 37 35 24
course.
27 Itry to use what I learned in this course in my life. 3 2 8 5 34 23 56 38 46 31
28 I realize that th licati de in thi i
realize that the applications made in this course give 3 2 7 5 27 18 59 40 51 35
me new values.
29 Inthis 1 I feel ible for th fail
n this lesson, I feel responsible for the success or failure . o o 0 S0 40 a3 34 03
of my classmates.
30 I feel that what I learn in this course contributes to my
- 3 2 4 3 25 17 67 46 48 33
daily life.
31 I feel that in thi i ilit
eel that my success in 1's course 1ncrejases rr'ly ability 3 9 6 4 9 6 65 44 64 44
to use what I have learned in my professional life.
Total 5 3 10 6 28 19 58 40 46 32

When the data in Table 7 is examined, 72% of the prospective candidates see the effects of

the course on them as suits me and completely suits me; 19% as somewhat suits me and 9% of them

consider that the items in the organizing sub-dimension do not suit them. In this sub-dimension of
the affective domain, 61% of the participants stated that they constantly review their work to feel
competent; 69% of them take care to use what they learned in the course in their lives; 75% of

them are aware that the applications made in this course add new values to themselves; 56% felt

responsible for the success or failure of their classmates; 79% of them evaluate that what they learned
in this course contributes to their daily life and 88% of them evaluate that their success in this course

increases their proficiency in using what they have learned in their professional life.

Table 8. Distribution of Scores in Characterizing Sub-dimension

Items 1 4 5
f % f % f % f % f %
2 The learni t f thi rt 1f-
3 e learning outcomes of this course support my se 1 75 3. 12 8 64 44 65 44
development.
33 Whatll in thi hel devel - -
a e.:amm .1scourse elps me develop new 403 18 12 6 42 63 43
perspectives on life.
34 Whatll in thi ffects the habits I have i
.a .earnln is course affects the habits I have in 5 1 7 5 30 20 57 39 51 35
daily life.
35 I transform the experiences I gained with this course into
. 2 1 4 3 37 25 56 38 48 33
a lifestyle.
36 1 1 i hrough what i in thi
develop new perspectives through what is done in this 5 1 4 3 2 15 69 47 50 34
course.
37 Trealize that my success in this course contributes to my
transformation of “being successful” into a philosophy of 1 ,7 10 7 31 21 52 35 53 36
life.
Total 1 1 6 3 25 17 59 41 55 37
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As seen in Table 8, when the behaviors in the characterizing sub-dimension are taken into
account, 78% of the pre-service teachers stated that the items suit them and completely suits them in
terms of the contributions of the drama course; 17% stated as somewhat suits them and 5% indicated
that the items do not suits them and never suit them. When the responses given to the items in this
sub-dimension of the scale are examined in terms of suits me and completely suits me options,
prospective teachers stated that the learning outcomes of this course support their self-development
(88%); what they learned helped them develop new perspectives on life (75%); what they learned in
this course affects the habits they have in their daily life, (74%); they transformed the experiences
gained in the course into a lifestyle (71%); developed new perspectives thanks to what was done in
this course (91%); their success in the course contributes to transforming “being successful” into a
philosophy of life (71%).

2. Comparison of the scores obtained from AATTS in terms of a. Gender, b. Grade level c.
[flecturer variables.

Table 9. Comparison of the scores obtained from AATTS in terms of gender variable

Sub-dimensions Gender n Mean Rank Sum of Ranks U Z Value P
Receiving Male 45 76,17 3427,50
2197,500  -412 ,681
Female 102 73,04 7450,50
Respond Male 45 73,14 3291,50
2256,500  -,162 871
Female 102 74,38 7586,50
Valuing Male 45 77,96 3508,00
2117,000  -,750 453
Female 102 72,25 7370,00
Organizing Male 45 78,14 3516,50
2108,500 -,786 ,432
Female 102 72,17 7361,50
Characterizing Male 45 77,51 3488,00
2137,000  -,668 ,504
Female 102 72,45 7390,00
Total Male 45 76,84 3458,00
2167,000  -,538 ,591
Female 102 72,75 7420,00

As seen in Table 9, there was no significant difference between the gender variable of the
scores obtained in both sub-dimensions and total mean score of AATTS. In other words, the affective
awareness towards teaching level of prospective teachers who take drama lessons does not differ
according to the gender variable.
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Table 10. Comparison of the scores obtained from AATTS in terms of grade variable

Sub-dimensions Grade n  Mean Rank Sum of Ranks U Z Value p
Receiving 2nd grade 56 71,90 4026,50
2430,500  -,471 ,638
3rd grade 91 75,29 6851,50
Respond 2nd grade 56 71,09 3981,00
2385,000  -,652 ,514
3rd grade 91 75,79 6897,00
Valuing 2nd grade 56 72,81 4077,50
2481,500  -,266 ,790
3rd grade 91 74,73 6800,50
Organizing 2nd grade 56 67,65 3788,50
2192,500  -1,422 ,155
3rd grade 91 77,91 7089,50
Characterizing 2nd grade 56 76,12 4262,50
2429,500  -,476 ,634
3rd grade 91 72,70 6615,50
Total 2nd grade 56 71,46 4002,00
2406,000  -,567 571
3rd grade 91 75,56 6876,00

When the data in Table 10 are examined, it is seen that the drama lesson taught in the second
and third grades did not make a significant difference in all dimensions of AATTS in the feelings and
emotions of prospective candidates towards teaching.

Table 11. Comparison of the scores obtained from AATTS in terms of lecturer variable

Sub-dimensions Lecturer n X ss Mean Rank sd e p
Receiving A 31 4,129 ,6477 77,97
B 52 4,050 ,6998 74,80
3 ,837 ,841
C 39 3,985 ,6035 69,06
D 25 4,040 , 7077 75,12
Respond A 31 4,251 ,5893 74,42
B 52 4,201 ,7446 75,44
3 ,291 ,962
C 39 4,222 ,5796 70,92
D 25 4,213 ,6923 75,28
Valuing A 31 4,149 ,5087 78,90
B 52 3,983 , 7234 70,06
32,308 511
C 39 4,026 ,5794 69,76
D 25 4,140 ,7494 82,74
Organizing A 31 4,069 ,6104 83,85
B 52 3,835 , 7551 70,49
32237 525
C 39 3,912 ,6040 73,29
D 25 3,787 9158 70,18
Characterizing A 31 4,167 ,6455 76,82
B 52 4,039 ,8176 71,97
3 3,481  ,323
C 39 4,026 ,5508 66,68
D 25 4,260 ,7639 86,14
Total A 31 4,158 ,5232 79,34
B 52 4,030 ,6738 71,61
3 1,011,799
C 39 4,044 ,5405 70,86
D 25 4,092 ,6373 77,26
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As seen in Table 11, there was no statistically significant difference in the scores of the sub-
dimensions and the total mean score of the scale in terms of the four lecturers teaching drama course.
In other words, the emotional awareness scores of the prospective teachers who take drama lessons
do not differentiate according to the lecturers giving this course.

3. Educational belief levels of prospective teachers who took drama course

Table 12. Descriptive statistics for EBS

Sub-dimensions n X SS
Progressivism 147 442 ,660
Existentialism 147 4,49 ,674
Reconstructionism 147 425 ,666
Perennialism 147 4,15 ,7104
Essentialism 147 3,18 1,263
Total 147 4,19 ,565

When Table 12 is examined, it is seen that the highest score was obtained in Existentialism
(X=4.49) and the lowest score was obtained in Essentialism (X=3.08). The scores for other educational
philosophies are followed as Progressivism, Reconstructionism, and Perennialism.

Table 13. Distribution of the Responses for Progressivism Sub-dimension of EBS

Items 1* 2 3 4 5
% f % f % f % f %
1  Education should be student-centered. 5 3 4 8 7 7 44 30 84 57
The educator must adapt to new information. 1 ,1 8 5 6 4 40 27 92 63

Students should be able to take lessons from any teacher

. 4 3 9 6 27 18 41 28 66 45
they want, or even choose him/her.

4  Education should teach the ever-changing life. - - 6 4 9 6 40 27 92 63

5  The content of the education should be constantly

reviewed.

6  Students should actively participate in the learning process. 2 1 5 3 7 5 35 24 98 67

7  The task of the teacher is to prepare and guide the learning
environment.

8  School is not a preparation for life, it is life itself. 3 2 6 4 11 8 42 29 85 58

9  In education, students’ expectations (interest, needs, etc.)

should be taken into account. L7 5 3 118 42 29 88 60

10 The purpose of education is to train people who shape life. 1 ,7 4 3 10 7 36 25 96 65
11 Learning should be based on problem solving rather than

memorization.

12 Questions based on memorization should not be asked in
1 )7 5 3 15 10 45 31 81 55

exams.

13 It should be emphasized to the students thatthe - -
information presented is not absolutely correct and may 75 9 6 44 30 87 59
change.
Total 2 1 5 4 11 7 40 27 89 ol

(* 1-Completely disagree; 2-diasgree; 3-moderate level agree; 4-agree and S-completely agree)
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As seen in Table 13, 88% of the prospective teachers agreed and completely agreed in the
answers given to the items in the progressivism sub-dimension of the scale; 11% agree at moderate
level; 5% also state that they disagree and completely disagree. When the responses stating that they
agree and completely agree with the items reflecting the philosophy of progressivism are deducted,
87% of the participants stated that education should be student-centered; 90% stated that educators
must adapt to new information; 73% think that students should be able to take lessons from any
teacher they want, or even choose that teacher; 90% think that education should teach the ever-
changing life; 92% think that the content of education should be constantly reviewed, and 91% reflect
the view that both students should actively participate in the learning process and that the duty of the
teacher should be to prepare the learning environment and guide. In addition, 87% of prospective
teachers think that education should be life itself; 89% stated that students’ expectations should be
taken into account in education; 90% stated that the education should be aimed at educating people
who shape life; 88% of them stated that learning should be based on problem solving; 86% of them
stated that questions based on memorization should not be asked in exams and 8§9% of them stated
that it should be emphasized that the information presented is not absolutely correct and may change.

Table 14. Distribution of the Responses for Existentialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %

14 Each individual is i in th ional
ac. individual student is important in the educationa 1 753 8 5 34239 67
environment.

15 Education should all h to get to k thei
ucation s o'u.a ow each person to get to know their 1 77 5 4 3 3725 98 67
own characteristics.

16 The teacher shoul impartial in cl i i
e teacher s o'udbe impartial in classroom discussions 1 7 2 1 14 10 35 24 95 65
and should not impose any truth on the students.
17 The teacher is not the only source of information. 2 1 3 2 6 4 49 33 87 59

18 Intuition and creativity should be given importance in

1 )7 4 3 14 10 33 22 95 65

education.
19 Education should allow people to be free. 1,7 4 3 7 5 41 28 94 64
20 The teacher’s task is to help students know themselves. 1,7 6 13 9 39 27 88 60
Total 1 1 4 3 9 7 38 26 94 64

As seen in Table 14, when the total distribution of the percentages of responses given to the
items reflecting the existential philosophy of education is taken into account, 90% of the prospective
teachers agree and completely agree with these views; 7% agree at moderate level; 4% state that they
disagree and completely disagree. When the responses given to the items related to existentialism are
examined separately, the participants found that each individual student is important in the educational
environment (90%); education should allow each person to recognize their own characteristics; the
teacher is not the only source of knowledge and education should allow for emancipation (92%);
the teacher should be impartial in classroom discussions, not imposing any truth on students (89%);
intuition and creativity should be given importance in education and the duty of the teacher should
be to help students get to know themselves (87%).
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Table 15. Distribution of the Responses for Reconstructionism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %
21 The pri im of tion is t il iety t
¢ primary aim o educ'a.lon is to rebuild society to 3 9 4 2 17 12 48 33 75 51
overcome the cultural crisis.
22 The school must reinterpret core values. — - 9 6 14 10 55 37 69 47
23 Education exists to establish true democracy. 2 1 4 3 11 8 50 34 80 54
24 The aim of education is t t 1d based hared --- ---
e aim of education is to create a world based on share 6 4 18 12 49 33 74 50
values.
25 Education should be community centered. 2 1 11 8 23 16 50 34 o1 42
26 In education, the needs of all classes in society should be
. JJ 7 5 18 12 43 29 78 53
taken into account.
27 Education should lead social reforms. — - 8 5 16 11 59 40 64 44
Total 1 1 7 5 17 12 51 34 72 49

According to the data in Table 15, 83% of the prospective teachers agree and completely

agree with the ideas reflecting the reconstructivism approach of EB; 12% agree at moderate level;

6% state that they disagree and completely disagree. When the distribution of the responses given to

the items in this sub-dimension are examined together, 84% of the participants say that the primary

purpose of education is to rebuild the society; reinterpret core values and lead social reforms; 88%
think that education should establish real democracy; 83% state that the aim of education should be

to create a world based on shared values; 76% of them state that education should be community-

centered and 82% of them state that education should take into account the needs of all classes in
society.

Table 16. Distribution of the Responses for Perennialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %
28 Moral principles and values are universal, unchangeable. 12 8§ 14 10 20 14 51 35 50 34
29 The pri f education is to rai le with
e primary purpose of education is to raise people wi 1 7 7 5 12 8 42 29 85 58
strong and correct character.
30 E tion should f th 1 tofh
’ duc%l ion should focus on the development of human I 7 6 4 17 12 44 30 79 54
intelligence.
31 Education is the process of adapting to the universal and
. . 9 6 12 8 20 14 47 32 59 40
unchanging reality.
32 The distinguishing feature of man is his mind. 2 6 4 25 17 52 35 61 42
33 Education is not a copy of life, it is preparation for it. 8 5 9 6 48 32 80 54
34 The teacher should arouse the desire to learn in the
o . 4 3 4 3 15 10 37 25 87 59
student with his/her behaviors
35 E houl i heth
xams should be firranged' in a way to measure whether 4 3 11 8 24 16 46 31 62 42
the student uses his/her mind.
Total 5 3 9 6 18 12 46 31 70 49
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As can be seen in Table 16, 80% of the prospective teachers agreed and completely agreed
with the ideas in line with the philosophy of perennialism; 12% agree at moderate level; 9% of them
say that they disagree and completely disagree. When the responses of “I agree and I completely
agree” in the perennialism sub-dimension are considered together, the participants stated that moral
principles and values are universal, unchangeable. (69%); the primary purpose of education is to
raise people with the right character (87% ); education should focus on the development of human
intelligence (84%); education is the process of adapting to the universal and immutable reality (72%);
the distinctive feature of human being is the mind (77%); education was completed in preparation
for life (86%); the teacher should arouse the desire to learn in the students (.84%) and that the exams
should be organized in a way to measure whether the student uses his/her mind or not (.73%).

Table 17. Distribution of the Responses for Essentialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %

36 A strict discipline with strict rules in the learning process

facilitates th:leamingprocess. . 23 1626 18 17 1233 22 48 33
37 E Education should be teacher-centered rather than

student-centered.
38 Education is a subject-centered process. 22 15 29 20 30 20 28 19 38 26
39 The main power in the school is in the teacher. 24 16 32 22 24 16 32 22 35 24

40 Students who do not follow the rules in the educational

35 24 36 25 18 12 15 10 43 29

) ) 28 19 21 14 36 25 19 13 43 29
environment can be punished.

Total 26 18 29 20 25 17 25 17 41 28

When the total distribution of the responses regarding the essentialism education movement
is examined, 45% of the participants agree and completely agree; 17% participated agree at moderate
level; 38% state that they disagree and completely disagree (Table 17). When the responses I agree
and completely agree given to the items in this sub-dimension are evaluated together, 55% of the
teacher candidates stated that a strict discipline learning process facilitates the learning process;
39% said that education should be teacher-centered; 45% of them think that the education is subject-
centered; 46% stated that the main force at school is the teacher; 42% prefer the view that students
who do not comply with the rules can be punished.
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4. Comparison of the scores obtained from EBS in terms of a. Gender, b. Grade level c. f
lecturer variables

Table 18. Comparison of the scores obtained from EBS in terms of gender variable

Sub-dimensions Groups n Mean Rank  Sum of Ranks U Z Value P
Progressivism Male 45 61,44 2765,00
1730,000 -2,387 ,017*
Female 102 79,54 8113,00
Existentialism Male 45 62,42 2809,00
1774,000 -2,251 ,024%
Female 102 79,11 8069,00
Reconstructionism Male 45 67,87 3054,00
2019,000 -1,166 ,243
Female 102 76,71 7824,00
Perennialism Male 45 74,88 3369,50
2255,500 -,167 ,868
Female 102 73,61 7508,50
Essentialism Male 45 84,94 3822,50
1802,500 -2,074 ,038%
Female 102 69,17 7055,50
Total Male 45 72,79 3275,50
2240,500 -,229 ,819
Female 102 74,53 7602,50

According to the data in Table 18, there was no difference according to gender variable in
terms of total mean score level of the prospective teachers who took drama courses and the scores
obtained from the educational philosophies of reconstructionism and perennialism. On the other
hand, a significant difference was found in favor of female prospective teachers in the progressivism
and existentialism sub-dimensions, and in favor of male prospective teachers in the essentialism sub-
dimension. Accordingly, female prospective teachers have progressive and existential point of view.
On the other hand, male candidates have the essentialist point of view.

Table 19. Comparison of the scores obtained from EBS in terms of grade variable

Sub-dimensions Groups n  Mean Rank Sum of Ranks U Z Value P
Progressivism 2nd grade 56 78,22 4380,50
2311,500  -,948 ,343
3rd grade 91 71,40 6497,50
Existentialism 2nd grade 56 74,43 4168,00
2524,000  -,098 ,922
3rd grade 91 73,74 6710,00
Reconstructionism 2nd grade 56 75,94 4252,50
2439,500  -,435 ,663
3rd grade 91 7281 6625,50
Perennialism 2nd grade 56 78,92 4419,50
2272,500  -1,102 ,270
3rd grade 91 70,97 6458,50
Essentialism 2nd grade 56 77,18 4322.,00
2370,000  -,711 AT77
3rd grade 91 72,04 6556,00
Total 2nd grade 56 78,82 4414,00
2278,000  -1,077 ,281
3rd grade 91 71,03 6464,00

As it can be seen in Table 19, no significant difference was found between the second and
third grade levels and the total mean score and in all sub-dimensions of the EBS scale.
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Table 20. Comparison of the scores obtained from EBS in terms of lecturer variable

Sub-dimensions Lecturer N Mean SS Mean Rank  sd e P
Progressivism A 31 42779 ,64989 59,79
B 52 4,3447 ,83163 74,61
3 5,010 171
C 39 4,5562 ,46405 81,37
D 25 4,5385 47471 78,86
Existentialism A 31 4,4240 ,57081 65,19
B 52 4,3489 ,86800 69,40
3 5,660 ,129
C 39 4,6777 ,48690 86,60
D 25 45714 ,52001 74,82
Reconstructionism A 31 41751 ,68483 68,56
B 52 4,1786 ,71000 69,71
3 2,768 ,429
C 39 4,2967 ,68777 77,47
D 25 4,4457 ,47972 84,24
Perennialism A 31 42258 ,62784 76,84
B 52 4,0505 , 72222 67,53
3 2,934 ,402
C 39 4,0994 ,81826 73,53
D 25 4,3450 ,57992 84,68
Essentialism A 31 3,4774 1,02330 83,18
B 52 3,2231 1,22308 75,11
3 13,386 ,004*
C 39 2,5846 1,30294 54,62
D 25 3,6560 1,26164 90,56
Total A 31 4,1750 ,54540 72,05
B 52 4,1173 ,66645 71,05
3 3,549 315
C 39 4,1942 ,48573 70,17
D 25 4,3790 ,44789 88,54

As seen in Table 20, according to the opinions of the prospective teachers, it was determined
that the educational beliefs of the instructors who taught the drama course did not make a difference
in the educational philosophies of prospective teachers apart from Essentialism and in the total mean
score.
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5. The relationship between the prospective teachers’ AATTS and EBS scores
Table 22. Correlation Results between AATTS and EBS
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AATTS -
Receiving 874 -
Respond 902" 785" -
Valuing 910%™ 733" 779" -
Organizing 886 7217 706 769" -
Characterizing 843 6727 7057 744" 724" -
Progressivism ,563 479 526" 550" ,456™ 470" -
Existentialism A58 451" 430" 433" 345" 382" 758" -
Reconstructionism ,455™ 407" 388" 413" 418" 414" 748" 715"
Perennialism 2507 ,169° 203" 263 ,216™ 238" 539" 515" ,661" -
Essentialism -079  -126 -190 -025 ,017 ,011 -061 -118 123 372"
EBS 3907 3047 3017 4127 352° 3647 7367 6647 8127 864" 489"

As seen in Table 21, a positive and moderate level significant relationship was determined
between the affective awareness towards teaching and educational beliefs of prospective teachers who
took the drama course. A positive and moderate level significant correlation was also found between
the dimensions of receiving, respond, valuing, organizing, and characterizing sub-dimensions of the
AATTS and the progressivism, existentialism, and reconstructionism sub-dimensions of the EBS.
There was a positive and low-level significant relationship between all sub-dimensions of the AATTS
and the scores obtained from perennialism sub-dimension. On the contrary, there was no significant
relationship between the scores obtained from essentialism sub-dimension.

Discussion, Result and Suggestions

The results of the study showed that prospective teachers have the highest score in respond
sub-dimension in the affective domain and the lowest score in the organizing sub-dimension in the
affective domain of the AATTS. When the total mean score of the scale is examined, it is concluded
that the awareness of the participants who took the drama course was at a high level. According to
the distribution of the responses given to the items in the sub-dimensions of the AATTS; prospective
teachers stated that the behaviors of receiving (78%); respond (83%); valuing (75%); organizing
(72%) and characterizing (78%) levels suit them and completely suit them. This situation can be
evaluated as that the prospective teachers think that the activities in the drama course are positive,
these activities are appropriate for the affective domain steps, and their level of adoption is at high
level.
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There was no significant difference between prospective teachers’ gender, grade level, and
lecturer variables and their scores on AATTS. When this result is considered according to the gender
variable, it was found that the activities in the drama course created similar thoughts in male and
female prospective teachers. When evaluated in terms of grade level, it can be said that the activities
and messages given in the drama course are similar and consistent in a way that does not make a
difference in both grade levels. In addition, the most important reason for the lack of differentiation
according to the lecturer can be considered as the similarity of the teaching-learning approaches of
the four lecturers who teach the drama course.

The scores of prospective teachers regarding their activities in the drama class were
as existentialism, progressivism, reconstructionism, perennialism and essentialism from the
highest to the lowest. According to this, it is understood that the participants mostly have the
views of existentialism, progressivism and reconstructionism educational philosophies that shape
contemporary educational practices. Among the possible reasons for this, it is considered that the
democratic use of student-centered, interactive, natural and active processes in life may play a role in
the basis of drama. As a matter of fact, 88% of the participants have progressivism view; 90% have
existentialist view; 83% have reconstructivist view; 80% of them adopted the views of perennialism
and 45% of them adopted the views of essentialism. In the literature it is stated that, participants may
prefer one of the traditional and contemporary education (Duman & Ulubey, 2008), and there may be
those who agree with the views of more than one educational philosophy (Doganay & Sari, 2003).
In addition, similar to the findings in this study, in some studies examining the educational beliefs of
teacher candidates in the literature, it is seen that existentialism was adopted most and essentialism
views are adopted least (Sonmez Ektem, 2019; Berkant & Ozaslan, 2019; Yarali, 2018; Aslan, 2017;
Kahramanoglu & Ozbakis, 2018; Tunca, Alkin-Sahin et al. Oguz, 2015; Alkin-Sahin, Tunca, &
Ulubey, 2014; Yil—maz, Altinkurt & Oguz, 2012; Yilmaz & Tosun, 2013; Biger, Er & Ozel, 2013).

There was no difference between the gender variable of the prospective teachers who
took the drama course and the total score level of the EBS, as well as the scores of the educational
philosophies of reconstructionism and perennialism according to gender variable. However, a
significant difference was determined in favor of female prospective teachers in progressivism and
existentialism scores, and in favor of male candidates in essentialism scores. According to this result,
it can be said that female candidates have more progressive and existential thinking, while male
candidates have more essentialist thinking. The findings of this study is parallel to the findings of
some studies in the literature (Berkant and Ozaslan, 2019, Aslan, 2017; Biger, Er and Ozel 2013;
Duman and Ulubey, 2008; Doganay and Sari, 2003), in which the understanding of essentialism
was found in favor of males and the understanding of existentialism and progressivism was found in
terms of females. However, it is not compatible with the results of the studies, which revealed that
educational beliefs do not change according to gender variable (Aybek and Aslan 2017; Biger, Er and
Ozel, 2013; Altinkurt, Y1ilmaz and Oguz, 2012; Coban, 2007 and Doganay and Sar1, 2003).

According to the grade level of the participants who took the drama course, no significant
difference was found in both the total score and all sub-dimensions of the EBS scale. In other words,
the fact that the prospective teachers who took drama lessons were in the second or third grade
did not change their educational beliefs. While this result is in line with the conclusion reached by
Kozikoglu and Erden (2018), who determined that educational beliefs do not differ according to
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grade level; the findings contradict with the finding of some studies (Yaral1 2018; Alkin-Sahin, Tunca
& Ulubey, 2014; Biger, Er & Ozel 2013). It was also obtained that there was no difference except
essentialism sub-dimension of the EBS scores regarding the activities of the four lecturers in which
the prospective teachers took the Drama course.

A positive and moderate level significant relationship was determined between the emotional
awareness level and the scores of educational beliefs of the prospective teachers who took the
drama course. This result supports the finding of Northcote (2009) indicating that teaching-learning
approaches are related to educational beliefs. In addition, a positive and moderate level significant
relationship was observed between the sub-dimensions of AATTS and the sub-dimensions of
progressivism, existentialism, and reconstructionism, which reflect the contemporary educational
philosophies of the EBS scale. On the other hand, while there is a positive and low-level significant
relationship between all sub-dimensions of the AATTS and Perennialism education understanding
scores, there was no significant relationship between essentialism scores.

As a result, in this study, it was determined that the prospective teachers’ scores on AATTS
were very high, they had high positive opinions about the activities in drama lessons in all dimensions
of the scale, and there was no significant difference in these opinions according to the variables
of gender, class level and lecturer. It was determined that the participants had high educational
beliefs levels, and they highly agreed with the views of other educational philosophies apart from
Essentialism. While there was a difference in EBS scores according to gender and lecturer variable,
significant difference was not observed at the grade level. A positive and moderate level significant
relationship was found between the scores of both scales.

According to these results, the use of drama course and method in the form of in-class
and extra-curricular activities should be expanded in order to affect the emotional awareness and
educational beliefs of prospective teachers. Thus, the professional, personal, social, emotional and
professional development of prospective teachers can be provided holistically, and they can create
educational beliefs based on both emotional awareness and educational philosophies, which will
determine the direction and quality of their development. Applications for these purposes can be
used both in pre-service education faculties and in the professional development stages of in-service
training processes. In addition, the most important limitation of the quantitative basis of this study is
that it was not possible to deepen the study with why and how questions. In this sense, it is thought
that in future studies integrating qualitative research methods will make important contributions.
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Bu arastirmamin amaci, ortaokul matematik 6gretmeni adaylarimin yaratict drama
egitimlerinden sonra hazirladiklari ders planlarimin degerlendirilmesi ve planlar
hazirlarken karsilastiklar: zorluklarin belirlenmesidir. Arastirmanin ¢alisma grubunu
lisans programlarinin son senesinde 6grenim géren 32 6gretmen aday: olusturmaktadir.
Durum ¢alismasi olarak yapilandirilan g¢alismada veriler 6gretmen adaylarinin
hazirladiklar: ders planlar: ve plan hazirlarken zorlandiklar: noktalar: belirlemek igin
hazirlanan gériisme formundan elde edilmistir. Ders planlarimin degerlendirilmesinde
Drama Ders Plant Rubrigi kullanilmistir. Verilerin analizi icin betimsel ve igerik
analizinden yararlamilmistir. Elde edilen bulgulara gore, ders planlarinda ele
aliman matematik konularimin yogun olarak 6. sinif seviyesinde sayilar ve islemler
ogrenme alaminda oldugu gériilmiistiiv. Degerlendirme rubriginin 6lgiitlerinden;
dil, kazammlar, katilicilar, materyal igin ¢ogunlukla ¢ok yeterli ve kismen yeterli;
etkinlikler él¢iitiinde ise planlardan 2 tanesi ¢ok yeterli, 14 tanesi de kismen yeterli
olarak bulunmustur. Isinma asamasi igin ders planlarinin ¢ogunun istenilen olgiitte
tasarlandigi, canlandirma asamasinda ise bazi sumirliliklar ve eksiklikleri oldugu
belirlenmistir. Bunun yaminda planlarda dramatik kurgunun bilesenlerinin hig ele
alimmadigr ya da eksik olarak ele alindigr goriilmiistiir. Degerlendirme asamasinda
ise, planlarm cogu kismen yeterli olarak degerlendirilmistir. Ogretmen adaylar,
uygun etkinlik yazmada, dramatik kurguyu olusturmakta ve matematik kazanimlarim
drama ile biitiinlestirmekte zorlandiklarini belirtmislerdir.
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Giris

Son yillarda, matematik egitiminde 6grenmeyi daha anlamli kilan, 6grencinin daha aktif
oldugu, 6grenci merkezli, yapilandirmaci yaklagimin uygulanmasmi olanakli kilan daha yenilik¢i
ogretim yontem ve tekniklerine egilimler artmaktadir. Ogrenci merkezli ve yapilandirmaci
yaklasima dayali bu yenilik¢i yontemlerden biri de yaratici dramadir. Ezberden uzak, siirece
odaklanan, problem ¢6zebilen, kavramsal anlamaya sahip, yaratici diigiinebilen ve diisiindiiklerini
paylasabilen kisilerin yetistirilmesinde yaratici dramanin katkis1 oldukca fazladir (Ozsoy, 2010).
Yaratici drama, katilimcilarin ele alinan konunun kendi yasantilarindan yararlanarak dogaglama,
rol oynama gibi teknikleri kullanarak canlandirilmasidir (Adigiizel, 2018). Katilimcinin bagska bir
zamanda ve mekanda, bagka insanlarin yasamlarina bakmay1 ya da bir olay sonucunda kisinin kendi
deneyimlerini incelemesini olanakli kilan, aktif, etkilesimli, yansitici, igbirligine dayanan (Taylor,
2000), paylasimli ve rol i¢inde ¢alismaya dayali yaratici 6grenme deneyimidir (Adigiizel, 2006;
Boldwin, 2009). “Yasam: oynama ve uygulama aracr” (Adigiizel, 2006, s.34) olarak da tanimlanan
drama ile rol iginde ¢aligirken, hem egitmen hem de katilimcilar (6grenciler) rol iginde ve rol diginda
insani olaylar, durumlar lizerinde algilarini aktif bir sekilde harekete gecirir, yeniden yaratir, degistirir
ve uyarlarlar (McNaughton, 2004).

Drama uygulamalar1 genellikle tiim sinifin kurgusal bir baglamda dogaglamaya dayali
rollerde (Heathcote ve Bolton, 1995” dan akt Andersen, 2004), katilimcinin gergek olan diinya ile
kurgu arasinda gidip gelmelerini miimkiin kilar (Adigiizel, 2006), fikirleri ve duygular1 kesfetmeyi,
derinlestirmeyi, farkli bakis agilar1 kazandirmay1 (McNaughton, 2004), yaraticilik yetisi gelistirmeyi
(Adigiizel, 2018) saglar. Tiyatronun bir¢ok teknigini kullansa da tiyatronun aksine genellikle ¢alisma
icin disaridan izleyicisi yoktur. Drama siirecinde, yansitma ve degerlendirme sirasinda katilimcilar
disaridan izlemek yerine dramay1 yasarlar (McNaughton, 2004). Ogrenen, rolde digerleriyle etkilesim
halindeyken hem gozlemci hem katilimcidir (Andersen, 2004).

Yaratict dramanin hem disiplin hem de yontem olarak kullanim alanlar1 vardir (Akar-Vural
ve Somers, 2011; Adigilizel 2018, Metinnam, 2019). Yontem olarak kullanilan drama ile disiplin
formu arasindaki fark siirecin amacidir (McCaslin,1996). Disiplin olarak drama da matematik, fen
bilgisi, Ingilizce derslerinde oldugu gibi yaratici dramani kendi alan bilgisi ele alinir (Metinnam,
2019). Yontem olarak drama kullanildiginda ise egitmen bilgiyi iletmek, ilgi ¢ekmek, sorunlara
¢Oziim tretmek, tutumlart olumlu yonde degistirmek gibi kazanimlara ulagsmak igin yaratici drama
tekniklerini kullanir (McCaslin,1996; Adigiizel, 2018). Yaratici drama bir konunun o6gretilmesi
icin kullanildiginda drama ile 6grenme daha 6n planda olsa da bu siirecte mutlaka dramanin sanat
formunun da kullanilmas1 gerekmektedir (Bowell ve Heap, 2019). Yontem boyutunda, dgretilecek
konu dramatik bir ¢atisma icerisinde canlandirmalarla ele alinir (Adigiizel, 2018). Bu da 6grenenin
bilgiyi anlamli ve kullanilir bir hale getirebilme olasiligini arttirir (Bowell ve Heap, 2019).

Yaratict dramanin yontem olarak kullanildigi alan derslerinin yaratici drama temelinde
yapilandirilmasi ve bir ders plani ¢ergevesinde yazilmasi gerekir. Drama siireci belli asamalar1 izlemek
durumundadir. Bu asamalar a) hazirlik-isinma ¢alismalari, b) canlandirma ve ¢) degerlendirmedir
(Adigiizel, 2006).

Ders plani, Milli Egitim Bakanlhigi Egitim ve Ogretim Caligmalarmin Planl Yiiriitiilmesine
[liskin Y&nerge’de (2003 ve 2005), ilgili bir ders igin bir ya da birden fazla ders saatinde ele aliacak
konularin planlanmasi olarak tanimlanarak 6nemi, gerekliligi, yararlar ve ilkeleri agik ve detayli
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olarak belirtilmistir. Etkili ve verimli bir drama siirecinin olugsmasi i¢in, silirecinin de iyi planlanmasi
ve yapilandirilmas1 gerekir (Aktag-Arnas, 2020). Yaratici drama ¢aligmalarinda etkinliklerin
birbirleriyle baglantili, birbirini destekleyen biitiinleyen bir sekilde ele alinmasi ve kazanima yonelik
hazirlanmas1 oldukca Onemlidir (Adigiizel, 2006). Yaratict dramanin yontem olarak kullanildigi
siirecte Ogretilecek konu, dramatik bir yapi igerisinde, yaratict dramanin teknikleri kullanilarak
canlandirmalarla ele alinir (Adigiizel, 2018; Metinnam, 2019). Dramanin amaci sadece canlandirmak
degil, sorunsallastirmak, 6grencilerin soru sormasini ve grenme baglamini sorgulamasini saglamaktir
(O’Toole ve O’Mara, 2007). Rol, karakter, mekan ve sembol gibi dramatik kurguya dayali bilesenleri
bilmek ve bunlari siirece yansitmak gerekir (Adigiizel, 2018).

Egitmen, 6grencilerin drama ile bir konunun altinda yatan derin anlami gorerek, daha derin
bir anlayis kazanmalarini saglamalidir (McCaslin,1996; Metinnam, 2019). Ayrica, egitmen ne zaman
katilimer olarak katkida bulunacagini, ne zaman bekleyecegini bilmeli; 6grencilerin kendilerini
tanimalari, gelistirmeleri ve iletisim kurmalari i¢in desteklemeli, fikir {iretme ve paylagma konusunda
yaratici bir ortam gelistirirken onlarin 6zgilivenlerini korumalarini da saglamalidir (Boldwin, 2004).
Smuf iklimi, &grencilerin farkli kisilik yapilart silirecin gelisimini etkileyebilir (Bolton, 1980).
Amaglanan odak, siirec icinde bagka bir yone dogru kayabilir. Egitmen, kendi niyeti ile 6grencilerinin
niyetleri arasinda hassas bir denge kurmali (Taylor, 2000), kolaylastirici, arabulucu ve dost bir
katilimer olmalidir (Boldwin, 2009). Egitmenin konudaki gerilimi, ¢atismay1 ya da en biiyiik ilgi
alanin1 olusturan noktanin kesfedilebilmesi igin 6zgiin bir ¢alisma ile sinifa rehberlik edebilmesi
olduk¢a 6nemlidir (McCaslin, 1996).

Ogrenme, bilissel, duyussal ve psikomotor alanlarda gerceklestirilir ve izlenir (Olivia, 2005).
Yaratict dramanin temel amaci, ¢ogunlukla dogaglamaya dayali canlandirmalarla katilimcilarda
biligsel, davranigsal ve devinimsel alanlar gelistirmektir (Adigiizel, 2018). Alan yazindaki
caligmalarin sonugclari, yaratici dramanin matematik egitiminde kullanilacak ve 6grenmenin tim
boyutlarma hizmet eden yenilik¢i 6gretim yontemlerinden birisi oldugu gostermektedir. Matematik
egitiminde farkli kademelerde yaratict dramanin yontem olarak kullanilmasi {izerine nitel ve nicel
yontemlerle yapilandirilmis ¢alismalardaki artis goze ¢arpmaktadir.

Gedik (2014), arastirmasinda yaratict drama yontemi 6. smiflar prizmalar ve Olgiiler
konusunda 6grenci basarisini ve matematik dersine yonelik 6z-yeterlik algilarini olumlu yonde
etkiledigi sonuglaria ulagmistir. Giimiis (2019), calismasinda matematik dersinde drama yonteminin
kullanilmasinin ilkogretim 6. smif Ogrencilerinin tutumlarina, basarilarina ve O6grenmelerin
kalicihigma etkisini belirlemeyi amaclamustir. Ontest-sontest kontrol gruplu deneysel desen ile
yapilandirilan aragtirmanin sonuglarina gore, geleneksel yontemin uygulandigi kontrol grubu
ile yaratici drama yonteminin uygulandigi deney grubu 6grencilerinin basar1 diizeyleri arasinda
deney grubu lehine anlamli bir fark oldugu belirlenmistir. Bunun yaninda 6grenmenin kaliciligi
bakimindan da deney grubu lehine anlamli bir fark oldugu ve drama yonteminin &grencilerin
matematige karsi tutumlar {izerinde de olumlu etkisi oldugu ifade edilmistir. Terzi (2019), yaratici
drama yonteminin 6.sinif grencilerinin matematige yonelik kaygi ve tutumlara etkisini belirlemek
amaciyla yapilandirdig1 deneysel ¢calismasinda dgrencilerin matematik tutumlarini arttirmada drama
yonteminin uygulanmasinin énemli bir etkisi oldugunu ve konunun anlasilmasii kolaylastirdigi
sonucuna ulagmistir. Yildiz ve Adigiizel (2020), yaratict dramay1 matematik 6gretiminde yontem
olarak kullanan ortaokul matematik 6gretmenlerinin yonteme dair goriislerini almak, yasadiklar
sorunlart belirleme ve ¢dziim Onerilerini ortaya koymak amaciyla gerceklestirdikleri ¢aligmalarinda,
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dramanin matematik 6gretiminde kullanilabilecek etkili bir yontem oldugunu ifade etmislerdir.
Cantiirk-Gilinhan (2016), ¢alismasinin yapildigr zamana gore son 14 yilda ulusal alan yazinda
yapilmis egitim calismalarimin sonuglarini meta-analiz ile degerlendirerek, matematik basarisi
tizerinde yaratici dramanin oldukga etkili bir yontem oldugu sonucuna ulasmistir. Alacapimar ve
Uysal (2020)’da yaptiklart meta-analiz sonuglarina gdre, dramanin bagari i¢in etkili bir yontem
oldugunu sonucuna ifade etmislerdir.

Yaratict dramanin yontem olarak matematik derslerinde kullanildiginda ortaya ¢ikan olumlu
etkiler disiiniildiigiinde, ortaokul matematik 6gretmeni adaylarinin bu alanda egitim almalari, bilgi ve
beceri kazanmalari olduk¢a 6nemlidir. Yaratic1 dramay1 yontem olarak ele almak isteyen bir matematik
Ogretmenin, 6gretmenlik alan bilgisinin yaninda yaratic1 dramaya 6zgi alan bilgisine de sahip olmasi
beklenir (Metinnam, 2019). Bu arastirmada matematik egitiminde yaratici drama ile ilgili egitim alan
ogretmen adaylarinin hazirladiklar1 ders planlarinin incelenerek degerlendirilmesi ve zorlandiklar
durumlarmin belirlenmesi amaglanmigtir. Elde edilen bulgularin ve bulgular 1s1gindaki sunulan
oOnerilerin lisans diizeyinde verilen drama dersinin igerigi, islenisi gibi hususlarda yol gosterici olmasi
acisindan alana katki saglayacagi diisiiniilmektedir. Bu amag¢ dogrultusunda, matematik egitiminde
yaratict drama dersini alan ilkdgretim matematik 6gretmeni adaylariin “yaratict dramayr yontem
olarak kullanarak hazirladiklar: ders planlar yaratict drama agisindan ne diizeydedir ve nasildur?”
ve “ ders plant hazirlama sirasinda karsilastiklar: zorluklar nelerdir?” sorularia yanit aranmistir.

Yontem

Arastirma Modeli

Arastirma durum ¢alismasi olarak yapilandirilmigtir. Durum ¢aligmasi ile ugrasilan olguyu
veya konunun kendine 6zgii boyutlari ortaya ¢ikartilmaya calisilir (Yildirim ve Simsek, 2013), bu da
detaylandirilarak yorumlamayi saglar (Merriam, 2009). Arastirmanin yiirtitiildiigii lisans egitimlerinin
son smifinda 6grenim goren 32 ortaokul matematik 6gretmeni adayinin yaratici drama temelinde
yapilandirdiklari ders planlarinin detayli incelenmesi hedeflendiginden dolay1 bu yontem kullanilmigtir.
Calismada, matematik 6gretmen adaylarinin yaratici drama egitimi aldiktan sonra drama ders plani
gelistirme ve zorlandiklar1 hususlar belirlenme durumlar1 detayli olarak ele alinmistir.

Calisma Grubu

Calisma grubunu, bir devlet iiniversitesinin Ilkdgretim Matematik Ogretmenligi Lisans
Programi son smifinda 6grenim goéren ve Matematik Egitiminde Yaratict Drama dersini alan 32
ogretmen aday1 olusturmaktadir. Ogretmen adaylarinin 8’i erkek, 24°ii kadindir. Yaratic1 drama ile
ilgili bir egitim slirecinden gegmeden 6gretimsel bir ders plani hazirlamak miimkiin olmayacagi i¢in
uygun 6rnekleme ile drama egitimi alan 6gretmen adaylari ile aragtirmanin katilimeilari belirlenmistir.
Ogretmen adaylari, ¢aligmanin basladig1 zamana kadar Egitim Bilimlerine Giris, Egitim Psikolojisi,
Ogretim Ilke ve Yontemleri gibi egitim dersleri, Genel Matematik, Geometri, Soyut Matematik,
Analiz, Lineer Cebir, Soyut Cebir gibi alan dersleri; Ozel Ogretim Y éntemleri, Ogretim Teknolojileri
ve Materyal Gelistirme, Ilkokul Matematik Egitimi, Matematiksel Modelleme, Ortaokul Matematik
Dersi Ogretim Programu gibi alan egitimi dersleri almislardir. Se¢meli ders statiisiinde olan Matematik
Egitiminde Yaratict Drama dersine tamamen istekli olan dgretmen adaylar1 katilmistir. Ogretmen
adaylar1 calismada; O1, 02, 03,...,032 olarak kodlanmistur.
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Uygulama Siireci ve Veri Toplama Araci

Caligma, Matematik Egitiminde Yaratici Drama dersi kapsaminda yapilandirilmigtir. Dersinen
temel amaci, matematik derslerinde bir plan i¢inde drama etkinliklerinin gelistirilmesi, diizenlenmesi
ve yuriitiilmesidir. Dersin icerigi iletisim, etkilesim, uyum, giiven, uyun, rol oynama ve dogaclama,
yaratict drama ile ilgili teorik bilgi, dramatik kurgunun bilesenleri, yazinsal tiirler ve yaratici drama,
Ogretme ve 0grenme siirecinde yaratict drama, matematik 0gretimde yaratict drama uygulamalari
basliklarindan olusmaktadir. Ders, 2 ayr1 sube ile 14 hafta boyunca, 3 ders saati ¢evrim igi canli
dersler ile bir ¢evrim i¢i ders yonetim sistemi iizerinden yiiriitiilmiistiir. Uygulamalardaki katilimci
sayisinin, siirecin verimliligine etkisi diistiniilerek, 2 ayri subede (17 ve 15 6gretmen adayi) egitimler
yiiriitiilmiistiir. Her iki grupta da, tiim icerikler ayni seklide ele alinmustir. ilk haftalarda simif iletisimi
etkilesimi, uyum ve giiven calismalar1 yapilmistir. Ilerleyen haftalarda hem uygulamalarla hem de
kuramsal boyutunda oyun, dramatik kurgu, drama teknikleri, 6gretme ve 6grenme siirecinde drama,
matematik egitiminde drama konular1 ele alimmistir. Ogretmen adaylarina verilen egitim siirecinde,
ders saatlerinin disinda dgretim sistemi iizerinden yaratici drama ile ilgili kaynak niteligi tasiyan bazi
temel baz1 makaleler (6rn, Adigiizel, 2008) ¢evrim i¢i ders yonetim sistemi iizerinden paylasilmistir.
Ayrica ilerleyen haftalarda matematik egitiminde yapilmis calismalar da detayli incelenmistir. Bu
egitim sonrasinda, onlardan ortaokul matematik dersi 6gretim programinda yer alan bir konuya
ait kazanim/kazanimlar dogrultusunda 2 ya da 3’er saatlik dramanin yontem olarak kullanildigi
ayrintili bir ders plani hazirlamalari istenmistir. Planlarin, 6gretim programinda yer alan kazanimla
ilgili olarak hazirlanmas1 zorunlu tutulmamis, ortaokul seviyesinde matematik dersine yonelik yeni
kazanimlar yazabilecekleri de belirtilmistir. Ders plani sablonu arastirmaci tarafindan 6gretmen
adaylarina verilmistir. Sablonda ilk boliimde ders planinin kiinyesi olarak da isimlendirilebilecek
dersin siif diizeyi, 6grenme alani, ders saati, mekan, kazanimlar, yaratict drama teknikleri, kullanilan
ara¢ geregler (materyaller), 6n bilgi (gerekli ise), ikinci boliimde ise 1sinma/hazirlik, canlandirma
ve degerlendirme agamalarinin yer aldig1 yaratici drama siireci yer almaktadir. Sablonda kullanilan
kaynaklarinda yazildig1 kaynakca kismi da yer almaktadir. Bu sablon arastirmacinin katildigi
liderlik egitimleri sirasinda kullanilan kaynaklardan edindigi bilgiler dogrultusunda hazirlanmaistir.
Yaratict Dramay1 Planlama ve Yapilandirmada Adigiizel Yaklagimi olarak adlandirilan (Metinnam,
2019) plan sablonu 6gretmen adaylari ile paylasilmistir. Ogretmen adaylar1 ders planlarini yaratici
drama egitiminin son haftasinda atélye siiresinin disinda hazirlamislardir. Ogretmen adaylarmin ders
planlarini hazirlamalarinin ardindan plan hazirlama siirecinde zorlandiklar1 durumlari belirlemek igin
bir goriisme formu hazirlanmistir. Gériisme formunu dolduran 14 (03, 04, 06, 07, 08, 010, 012,
013,015,019, 021, 023, 027, 032) dgretmen adaymin goriisleri alinarak 2. arastirma problemine
yanit aranmistir. Gorlisme formu ile ders planlarinda ayni 6gretmen aday1 kodu kullanilmustir.

Verilerin Analizi

Caligmanin verileri, 6gretmen adaylarinin aldiklar1 kapsamli egitim sonunda gelistirdikleri
ders planlar1 ve plan hazirlarken zorlandiklari hususlarin belirlenmesi i¢in hazirlanan goriisme
formlarinda verdikleri yanitlardir. Ders planlarinin igeriginin analizinde betimsel analiz, gorliisme
formlarinin analizinde de igerik analizi yapilmistir. Betimsel analizde, Korkut (2018; 2020)
tarafindan gelistirilen Drama Ders Plan1 Rubrigi (DDPR) kullanmilmistir. Korkut (2018), yaratict
drama ders planlarinin degerlendirilmesi amaciyla 9 6lgiit ve her 6lgiit i¢in ¢ok yeterli (3 puan),
kismen yeterli (2 puan), yetersiz (1 puan) ve ¢ok yetersiz (0 puan) performans seviyelerinden olusan
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bir rubrik gelistirmistir. Rubrikte ele alinan 6lgiitler; dersin kazanimlari, katilimcilar, materyaller,
etkinlikler, 1stnma asamasi, canlandirma asamasi, dramatik kurgunun bilesenleri, degerlendirme
asamasi ve ders planinin yazildigi dildir. Gegerlik ve glivenilirlik ¢alismalar1 yapilmig olan rubrikten
(Korkut, 2018; 2020) alinabilecek en yliksek puan 27°dir. Veriler, rubrikteki 9 ol¢iit dikkate alinarak
incelenmis ve her bir dlgiit i¢in puanlanarak degerlendirilmistir. Verilerin analizinde ol¢iitlerdeki
genel dagilimi gorebilmek i¢in frekans kullanilmistir. Gorlisme formundan elde edilen verilerden
icerik analizi ile ortak kodlar belirlenmeye calisilmigtir. Caligmanin gecerlilik ve giivenilirligi i¢in
bagka bir arastirmaci siirece analiz siirecine dahil edilmistir. Analizler tamamlandiktan sonra, fikir
ayrilig1 yasanan durumlar iizerine tartisilmis ve fikir birligine varilincaya kadar goriistilmiistiir.

Arastirma ve Yayin Etigi

Bu calismanin verileri 2019-2020 6gretim yilinda toplanmistir. Bu nedenle c¢alismanin
Etik Kurul karart bulunmamaktadir. Calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma
ve Yayin Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Y 6nergenin
ikinci boliimii olan “Bilimsel Aragtirma ve Yaym Etigine Aykir1 Eylemler” baslig1 altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir.

Bulgular ve Yorum

Bu boliimde ¢alismanin bulgular1 arastirma problemleri ¢ergevesinde sunulmustur.

1. “Ogretmen adaylarinin yaratici dramayi yontem olarak kullanarak hazirladiklar
ders planlarimin icerigi yaratict drama acgisindan ne diizeydedir ve nasildir?” Arastirma
Sorusuna iliskin Bulgular

Analizlerde ilk adim olarak Ogretmen adaylarinin ders 6gretim programinda yer alan
O0grenme alanlari, alt 6grenme alanlar1 ve siif seviyesi belirlenmistir. Hazirlanan ders planlarinin
sinif, 6grenme alani ve ilgili konu dagilimlar1 asagida verilen Tablo 1’de gosterilmistir.

Tablol. Ogretmen Adaylart Tarafindan Hazirlanan Ders Planlarimin Simf ve Ogrenme
Alanmina Gére Dagilimlar

Ogrenme Alany/Simif Saylar ve islemler Geometri ve Olcme
diizeyi
S5.simf 08, 25 (kesirler) 03,09 (temel geometrik kavramlar ve gizimler)

015 (dogal sayilarda islemler) 29 (iiggen ve dortgenler)

6.stmf 04,16,17,21 (tam sayilar) 013 (gember)
07,11,12,19 (kiimeler)
022,23 (dogal sayilar)
026 (oran)
027,31(garpanlar ve katlar)

7.simf 05(yiizdeler) 010, 24, 28 (cisimlerin farkli yonlerden goriiniimleri
014,030 (¢okgenler)
8.simf 032 (garpanlar ve katlar) Ol(iiggenler)
06 (karekoklii ifadeler) 02 (geometrik cisimler)

018,20 (doniisiim geometrisi)
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Yukaridaki tablodan, 6gretmen adaylarinin ders planlarini en ¢ok sayilar ve iglemler 6grenme
alanindaki kazanimlara yonelik hazirladiklar1 goriilmektedir. Ogretmen adaylarinin cebir, olasilik ve
veri isleme alt 6grenme alanlarina yonelik ders planlari hazirlamamis olmalar1 burada dikkat ¢ekicidir.
Ogretmen adaylarina 6gretim programindaki mevcut kazanimlara ydnelik ders planlar1 hazirlamalari
istenmis fakat bu durum zorunlu tutulmamistir. Verilen egitim siirecinde, ders saatlerinin diginda
matematik egitiminde yapilmis calismalar da incelenmistir. Farkli 6grenme alanlarina hizmet eden
caligmalar incelenmis olsa da 6gretmen adaylarinin ders planlarinda belirli konulara yoneldikleri
goriilmektedir. Ogretmen adaylari en ¢ok 6. sinif diizeyinde sayilar ve islemler 6grenme alaninda yer
alan konulari yaratici drama ile ele almayi1 tercih etmislerdir. Sayilar ve islemler alt 6grenme alaninda
daha gok ele alman konular ise tam sayilar ve kiimelerdir. Ogretmen adaylarmin ders planlar1 drama
ders plan1 rubrigindeki 9 6lgiit ve 4 seviyeye gore degerlendirildiginde ortaya ¢ikan dagilim Sekil 1°
de sunulmustur.
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Sekil 1: Ogretmen Adaylarinin Ders Plani Degerlendirme Kriterlere Gore Dagilimi

Ogretmen adaylarmin yaratict dramay1 matematik egitiminde yontem olarak kullanimina
yonelik hazirladiklar1 ders planlarinda 9 6l¢iit ayr1 ayr1 degerlendirilmistir. Sekil 1 incelendiginde,
bu 6l¢iitlerden ders planinin yazildigi dil i¢in 26, kazanimlar i¢in 24, materyal i¢in 31, etkinlikler i¢in
7, 1sinma asamasi i¢in 20, canlandirma i¢in 6, dramatik kurgunun bilesenleri i¢in 5, degerlendirme
asamasticin 6 tane ¢ok yeterli diizeyde ders planinin hazirlandigi goriiliir. Degerlendirme 6l¢iitlerinden,
katilimeilar dlgiitii i¢in ¢ok yeterli diizeyde degerlendirilen ders plan1 mevcut degildir. Bu 6l¢iit i¢in
32 ogretmen adayindan 25’1 kismen yeterli olarak degerlendirilecek ders plani hazirlamistir. Tim
olgiitler icinde en fazla y1g1lmanin burada oldugu goriiliir. Ayrica, kazanim, katilimci, materyal, 1sinma
asamasi, canlandirma ve degerlendirme ol¢iitlerinde ¢ok yetersiz olarak degerlendirilebilecek ders
planlar1 yoktur. Bunun yaninda dil, etkinlikler ve dramatik kurgunun bilesenleri ve degerlendirme
oOlciitlerinde ¢ok yetersiz diizeyde ders planlar1 mevcuttur. Toplamda 32 gretmen adaymin 9 ayri
degerlendirme Olgiitiinden 288 degerlendirilen durum elde edilmistir. Bu toplam degerlendirilen
durumlardan 125’1 (% 43)’1 ¢ok yeterli, 91°1 (% 32) kismen yeterli, 63’1 (% 22) yetersiz ve 9’u (%
3) cok yetersiz diizeyde bulunmustur.

Drama ders plan1 degerlendirme rubriginin ilk Olgiiti, ders planinin yazildig1 dildir.
Ogretmen adaylarindan 26’smin plan1 uygun bir dille yazdigi, katilimcilari ve liderin ne yapacagi,
nasil davranacagi, tiim asamalardaki etkinliklerin net ve agik olarak ifade edildigi belirlenmistir.
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Ogretmen adaylar1, arastirmanin hem yapildig1 siire hem de dncesinde pek ¢ok kapsamli alan egitimi
dersleri, egitim teknolojisi, 6gretim ilke ve yontemleri gibi temel egitim dersleri almislar ve pek
¢ok ders plani hazirlamislardir. Bu 6l¢iit tiim planlar icin gegerli olabilecek bir olgiittiir. Ogretmen
adaylarinin, dil kullanma, ifade edebilme agisindan biiylik ¢cogunlugu yeterli diizeydedir. Bu 0lgiit
icin 022’nin plam ¢ok yetersiz olarak degerlendirilmistir. Bu planda yonergeler karisik bir dil ile
yazilmis ve bazi yerlerde karigik bir anlatim kullanilmistir. Yonergede tam anlasilmayan durumlar
tespit edilmis, plan icerisinde kimi yerde genis zaman kimi yerde simdiki zaman kipi kullanilmistir.
019’un planinda ifadeler anlasilsa da yer yer dil agisindan sorunlar tespit edilmistir. Dért gretmen
adaymm (06,13,31,32) planlarinda katilimcilarin ve egitmenin ne yapacagmin tam olarak
anlagilmadigl durumlar yer almaktadir. Drama planlarinda bazen egitmenin davranislar1 bazen de
katilimcilarin davraniglar: betimlendigi i¢in planlarda yer yer karisik ifadelere rastlanmustir.

Degerlendirme rubriginin ikinci Ol¢iitii kazanimdir. Bu 6lgiit ile kazanimlarin uygun bir
dille yazilip yazilmadigi, katilimeilara uygun, ulasilabilir olup olmadiklar1 incelenmistir. Ogretmen
adaylarindan 24’{iniin planlarinda kazanimlar1 uygun, ulasilabilir bicimde yazdig1 belirlenmistir.
Bunun yaninda, 8 dgretmen aday1 (01,2,6,20,25,29,31,32) bu dlgiit icin yetersiz sayilabilecek plan
hazirlamiglardir. Bu planlarin igeriklerinin kazanim ile biiyiik oranda ortiismedigi belirlenmistir.
Ogretmen adaylarindan 31°i kazanimlar1 dgretim programindan dogrudan almay1 tercih etmistir.
Sadece 015, 5. simf dogal sayilar ve islemler konusuna yonelik “Yas problemlerini ¢ézer” kazanimini
kendisi yazarak buna yonelik bir igerik olusturmustur. Ogretmen adaylarinin tamami planlarinda
dogru, anlasilir ve sinif seviyesine uygun kazanim ifadesi yazmistir. Ancak bu 6l¢iit i¢in yeterli
olma diizeyi, dersin icerigi ile hedeflenen kazanimlara ulasma durumudur. Sekiz 6gretmen adayi,
bu durumdan dolay1 yetersiz sayilabilecek plan hazirlamislardir. Ornegin; O1 “Pisagor bagintisini
olusturur, ilgili problemleri ¢ozer” kazanima yonelik 2 ders saati i¢in bir plan hazirlamigtir. Planda
1sinma siirecine tangram pargalarinin kullanilarak sekil olusturma oyunu ile baslanmistir. Akabinde
Pisagor’un yasamindan bir kesitin dogaclama ile canlandirilmasi yer almaktadir. Tarihsel kesit sunan
metinde, pisagor teoremi ile ilgili teorik bilgiler de yer almaktadir. Isinma siirecinde oynanan oyun,
tarihsel metinin okunup anlasilmasi, canlandirilmast ve bagintinin olusturulabilmesi ile ilgili soru-
cevap kismi 2 ders saatini asan yogun bir igerige sahiptir. Ayrica, kazanim ifadesinde yer alan ilgili
problem ¢dziimii planda ele alinmamistir. Benzer sekilde, 025, 5. simf diizeyine gore“ Tam sayili
kesrin, bir dogal sayi ile bir basit kesrin toplami oldugunu anlar ve tam sayili kesri bilesik kesre,
bilesik kesri tam sayili kesre doniistiiriir”, “Bir dogal sayt ile bir bilesik kesri karsilagtirir”, “Paylar
veya paydalari esit kesirleri siralar” ve “Birim kesirleri sayi dogrusunda gésterir ve swralar”
kazamimlar1 i¢in 2 ders saatine gore ders plani hazirlamstir. Icerik bu dort kazanimi kapsayacak
biitiinlikkte hazirlanmamastir. Ayrica, siireye de ¢ok dikkat edilmemistir.

Katilimer 6lgiitl i¢in 25 6gretmen aday1 kismen yeterli sayilan ders plan1 hazirlamislardir.
Bu 6gretmen adaylar1 planlarinda katilimcilarin seviyelerine uygun planlar hazirlamislardir. Ancak
katilimcilarin sadece sinif seviyelerini belirtmisler daha fazla bilgiye yer vermemislerdir. Yedi
O0gretmen adayinin (01,2,6,12,13,31,32) planlarinda da katilimcilarin smif seviyeleri belirtilmis
fakat icerikte biligsel diizeylerine uygun olmayan, diizey alt1 veya diizey {istii baz1 etkinlikler oldugu
belirlenmistir. Ornek olarak O12; 6. simf diizeyinde “Kiimeler ile ilgili temel kavramlar: anlar”
kazanimina yonelik bir ders plant hazirlamistir. Isinma etkinlikleri igerisinde say1 kiimeleri ile iligkili
bir etkinlik yer almaktadir. Planda, egitmenin katilimcilardan sinifin farkli yerlerinde say1 kiimeleri
olusturmalarini istedigi bir boliim yer almaktadir. Bu say1 kiimeleri igerisinde yonergede negatif
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tam sayilar kiimesi de yer almaktadir. Kiimeler konusu 6. smif 6gretim programinda tam sayilar
konusundan &nce yer almaktadir. Ogrencileri heniiz tam sayilart §grenmemislerdir. Bilmedikleri bir
say1 kiimesi ile ilgili hazirlanan bu etkinlik, katilimcilarm bilgi diizeyine gore uygun degildir. 012’
nin canlandirma etkinliginin icerigi de biligsel olarak diizey iistii bulunmustur.

Materyal Ol¢iitli i¢in, neredeyse planlarin tamaminda planin yazildigi simif seviyesindeki
ogrencilerin gelisimsel Ozelliklerine uygun materyaller sec¢ilmistir. Kullanilan materyaller, ip,
makas, cetvel, pergel, kareli kagit, fotograflar, renkli kagitlar, kalemler, hazirlanmis say1 kartlar,
top, yapiskanli say1 kartlari, bilgisayar, projeksiyon, CD c¢alar, tahta kalemi, yapistirici, makas,
cesitli meyveler, A4 kagidi, carkifelek modeli, mikrofon, kutu, hulahopdur. Ogretmen adaylarinin
planlariin neredeyse tamaminda ¢ok yeterli diizeyde olmasinin bir nedeni dgretmen adaylarinin
almis olduklar1 pek ¢ok alan 6gretimi derslerinde hazirladiklar: ders planlarinda bu 6l¢iitiin de yer
almasi olabilir.

Ders degerlendirme rubriginin bir diger olgiitii de etkinliklerdir. Bu dlgiit i¢in ¢ok yeterli
diizey kullanilan etkinliklerinin yarisindan fazlasinin dramaya ait oldugu kabul edilen canlandirma,
dogaglama, donuk imge gibi tekniklerden olugsmasi ve bunlarin dogru seklide uygulanmasidir.
Gelistirilen planlardan 03,5,9,16,24,26 ve O27’nin planlar1 bu &lgiitii tam olarak sagladig1 icin ¢ok
yeterli olarak degerlendirilmistir. Dokuz dgretmen adaymin (O1,2,4,11,12,14, 17,23,28) planlarindaki
etkinliklerinin % 50°sinden azinda tekniklerin yer aldig1 ama bunlarin dogru bir seklide uygulanacagi
belirlendigi igin kismen yeterli olarak degerlendirilmistir. Ogretmen adaylarinin 14’ii yetersiz, iki
ogretmen adaymin (019,31) plani ise ¢ok yetersiz olarak degerlendirilmistir. Cok yetersiz olarak
degerlendirilen ders planlarinda tekniklerin dogru bir sekilde uygulanmayacagina dair ipuglar1 ve
ifadeler mevcuttur. Diger Olglitler drama yonteminin disinda herhangi bir kazanimin 6gretiminde
hazirlanmig bir planda, (6rnegin SE Modeli) yer alabilecek olgiitler iken etkinlikler 6l¢iitii drama ile
ilgili bir ol¢iittiir. Diger 6lciitlerdeki diizeylerin daha iyi olmasinin bir nedeni olarak egitim ile ilgili
derslerin pek cogunun ile 6gretmen adaylariin gelisimlerini desteklemis oldugu disiiniilebilir.

Isinma asamasi Olgiitiinde, 20 6gretmen adayinin planlarinin ¢ok yeterli diizeyde olduklar
belirlenmistir. Bu planlarda grup dinamigi olusturabilecek, dikkati yogunlastiracak 1sinma saglayacak
katilimcilar1 yormayan oyun/oyunlara yer verilmistir. Yedi ders plan1 (014,15,16,18,22,27,32) kismen
yeterli, 5 plan (O1,19,31,20,21) ise yetersiz olarak degerlendirilmistir. Yetersiz olarak degerlendirilen
planlar, grup dinamigi olusturma, zihinsel ve bedensel olarak 1sinma agisindan yetersiz bulunmustur.
Ornegin O1, 8. simf 6grencileriyle Pisagor bagintisinin olusturulmast iizerine gelistirdigi planinda,
1IsSinma agamasina tangram pargalariyla egitimcinin gosterdigi hayvan sekillerinin olusturulmasi
iizerine bir oyuna yer vermistir. Bu oyun ilkokul diizeyinde ve ortaokulun ilk yillar i¢in ele
alinabilecek bir etkinliktir. Sekizinci sinif 6grencileri i¢in canlandirma siirecine zihinsel ve bedensel
olarak hazirlik anlaminda oldukga yetersiz bulunmustur. 020, ders planinda 1sinma asamasina yer
vermis ama egitmenin sadece soru-cevap ile siirdiirdiigii durumlara yer vermistir. Bu ylizden yetersiz
olarak degerlendirilmistir.

Canlandirma asamasinin degerlendirilmesinde, sadece 6 ders plani (03,5,9,16,26,27) cok
yeterli olarak degerlendirilmistir. Bu planlarda igerik, 6grencilere kazanimlar ¢er¢evesinde yasanti
sunacak sekilde tasarlanmistir. Ayrica, bu planlarda kazanimlar ile canlandirmalarin iliskisi agik
ve net olarak gériilmektedir. Ornek olarak OS5, 7. smf diizeyinde “Bir ¢oklugu belirli bir yiizde
ile arttirmaya veya azaltmaya yonelik hesaplamalar yapar” kazanimina yonelik bir ders plani
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hazirlamistir. Canlandirma asamasinda, birbirini takip eden ve biitiinsel olarak ele alinmis 2 etkinlik
yer almaktadir. Magaza sahiplerinin eskiyi getir yeniyi gotliir kampanyast dahilinde beyaz esya
ve elektronik bazi egyalarin satisindan elde edilen kar hesabi {lizerine kurgulanmis, katilimcilara
kazanim dogrultusunda yasantilar sunacak sekilde tasarlanmistir. Ders planinda bu baglanti acik bir
sekilde goriilmektedir. Bir baska 6rnek durum O26’tinin hazirladigi ders planindan verilebilir. 026,
6. siif seviyesinde “Ayni veya farkli bivimlerdeki iki coklugun birbirine oranini belirler” kazanimina
yonelik bir plan hazirlamistir. Planin canlandirma asamasinda benzer sekilde birbirinin devami
niteliginde 2 etkinlik yer almaktadir. Ogretmen aday1, goriinmezlik iksiri iizerine kurgusal bir masal
yazmis, iksirin goriinmezligi saglamasi i¢in i¢indeki maddelerin oranlarinin bulunmasi iizerine
stireci yapilandirmistir. Bu plan da benzer sekilde 6. sinif 6grencilerine ilgili kazanim dogrultusunda
yasantilar sunacak sekilde tasarlanmistir. Bu 6l¢iit i¢in 19 6gretmen adayinin planlar1 kismen yeterli
olarak degerlendirilmistir. Yetersiz olarak degerlendirilen 7 ders planinda (07,18,19,21,25,31,32)
ya canlandirma asamasinda yasantilarla kazanimlarin iligkisi kurulamamaktadir ya da oyun tarzinda
etkinlikler yazilmigtir. Tiim planlarda; rol oynama, dogaclama, rol degistirme, 6gretmenin rolde
olmasi, donuk imge, dogaclama, kii¢iik grupla yapilan dogaglama, biiyiik grup dogaglama, pantomim
teknikleri ¢gogunlukla kullanilmistir.

Dramatikkurgununbilesenlerii¢inplanlardegerlendirildigindesadece Splanin(02,5,16,26,27)
cok yeterli olarak degerlendirildigi goriiliir. Bu planlarda canlandirma asamasinin dramatik
kurgunun bilesenleri diisiiniilerek tasarlandig1 goriilmiistiir. On planda (01,3,4,8,9,11,12,14,24,25)
ise dramatik kurgunun bilesenlerinin mevcut ama canlandirmalarin katilimcilarin yaraticiligi ile
etkili olabilecek, 11° inde (06,7,13,15,20, 22,23,28,29,30,32) ise dramatik kurgunun bilesenleri
acisindan canlandirmalarin oldukea eksik oldugu belirlenmistir. Alt1 planda (010,17,18,19,21,31) ise
canlandirma etkinliklerinin, dramatik durum igermeyen bedensel canlandirma ya da oyun tarzinda
etkinlikler oldugu goriilmiistiir. Drama ders planlarinin belki de en belirleyici Slgiitii dramatik
kurgudur. Toplamda 15 plan yeterli olarak degerlendirilirken 17 planda ciddi eksiklikler oldugu
belirlenmistir.

Degerlendirme asamast icin 6 planda (06,11,14,17,18,24) kullanilan dl¢gme ve degerlendirme
araclari ile 6grencilerin kazanimlara ulagsma durumu agik bir sekilde belirlenebilirken, 19 plan kismen
yeterli, 7 plan (01,15,19,22,25,31,32) ise yetersiz bulunmustur. O1’in planinda, degerlendirme
baslik olarak verilmistir fakat genel birtakim ifadelerle degerlendirmenin yapilmasi planlanmistir.
Sekizinci siif diizeyinde “Pisagor bagintisini olusturur” kazanimima yonelik hazirlanan planda,
degerlendirme asamasinda Pisagor bagintisinin dgrenciler agisindan anlamlilifinin sorulmasi, ne
ogrendiklerinin sorulmasi gibi kazanimi tamamen karsilamayan genel soru ciimlelerinin tiim sinif ile
tartisilmasi planlanmstir. Cok yeterli olarak degerlendirilen O6, “Tam kare pozitif tam sayilarla bu
sayilarin karekokleri arasindaki iliskiyi belirler”, “Tam kare olmayan karekéklii bir sayuin hangi iki
dogal sayi arasinda oldugunu belirler” ve “Karekoklii bir ifadeyi aNb seklinde yazar ve a\b seklindeki
ifadede katsayiyr kok igine ali” kazamim gurubu icin hazirladigi degerlendirme etkinliklerinde 3
farkli etkinlik hazirlamigtir. Bunlardan biri sinifga kavramlar {izerine bir tartismayi, digerinde ise
ogrencilerin bireysel olarak cevaplayacaklar1 “Asagidaki ifadelerde katsayilar karekdk icine aliniz
a)2 V5,b) 3 V7, ¢) 4 V10, ¢) 5V 5” tipinde ¢oktan segmeli sorulardan olusmaktadir. Digerinde ise
bosluk doldurma sorular1 yer almaktadir.
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Degerlendirme siirecinde 6gretmen adaylar1 daha ¢ok sinif tartigmasi, soru-cevap, bireysel
acik uclu soru doldurma, bosluk doldurma gibi etkinliklere yer vermistir. Arkadasa mektup, aileye
mektup, kavram haritasi olugturma gibi farkl etkinliklere de yer verilmistir.

2. “Ogretmen adaylarinin ders plam hazirlama sirasinda karsilastiklar1 zorluklar
nelerdir?” Arastirma Sorusuna Iliskin Bulgular

Ogretmen adaylarinin ders planlarini hazirlarken zorlandiklar1 durumlar icin ortak kodlar
olusturulmustur. Bu kodlar Tablo 2’de verilmistir.

Tablo 2. Ogretmen Adaylarimin Verdikleri Yamtlardan Olusturulan Kodlar

Kod Ogretmen Aday1
Seviyeye uygunluk 03,4,6,12,23.27
Matematigin soyut yapisi 019

Fiziksel kosullar 06,7

Kazanimin iliskilendirilmesi 03,4,7,8,10,13,19, 23, 27,32
Uygun etkinlik yazmak 03.4,6,7,8,12,13,15,
Liderlik deneyimi 03

Sinif yonetimi 04,23

Uyumlu ve baglantili etkinlikler 08,12,15,23
Dramatik kurgu 03,12,21,32

Kavram yanilgist 021,27

Kaynak 027

Asamalar 03,7,12,19
Yaraticilik 015,23

Ogretmen adaylarinin ders planlarin1 hazirlarken zorlandiklari durumlar icin olusturulan
kodlar incelendiginde, planin kazanimin iligkilendirilmesinde yasanan zorlugun daha fazla dile
getirildigi goriiliir. Bunun yaninda 6gretmen adaylari, igerigin seviyeye uygun olup olmadigina
karar verme ve uygun etkinlik yazma konusunda zorlandiklarimi ifade etmislerdir. Ayrica, etkinlikler
arasinda bag ve iliski kurmada, siiregteki yaraticilikta, dramatik kurgu ve dramatik oyun yazmada,
asamalar1 olusturmada, mekan1 hayal etmenin zor oldugunu da belirtmislerdir. Smif yonetimini
planda ele almanin verdigi zorluk, liderlik deneyiminin olmamasi ve matematigin soyut yapisindan
kaynakli bazi sikitilar yasamalari seklinde de ifade etmislerdir. O27, plan yazarken alana 6zgii
kaynak bulma ve ulasma konusunda zorluk yasadigina vurgu yapmustir. Ogretmen adaylarindan
alman alintilardan bazilar1 6rnek olarak agagida verilmistir.

...Matematik konularint drama etkinliklerine doniistiirmek zorlar ¢iinkii soyut bir kavrami
somut, uygulayacagimiz etkinliklere doniistiirmek, aslinda matematige boyut atlatmak gibi... (O19)

...bir ders plant deneyimim olmadigi icin matematiksel kavramlar: bu ders plani kurgusunun
icine yerlestirmek, oyundan canlandumaya dogru aymi amaca hizmet eden ama gitgide de
karmasiklasan etkinlikler bulmak beni zorladi... (O3)

.... Clinkii 6grencilere dersin konusu olan matematiksel kavrami kegfetme firsati sunmak ve
yaratict dramayla birlestirilmesi yani bir kurgu iginde sunmak, o kavrama uygun bir kurgu yaratmak
zor bir durum. (03)
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....Ornegin atodlyenin biiyiikliigiinii diisiiniip bir plan hazirladik ancak atdlyeye gidince
atolyenin bir kisminin kullanmlamayacak durumda oldugunu gordiikk. Bu durumda B planina
gecmeliyiz ya da plan1 hazirlamadan 6nce atolyeye ugrayip her seyi kontrol ettikten sonra plan
hazirlamaliyiz..( O3)

.. Yaratict drama ile bir ders plani olusturmak icin uygun bir kazanim olmali. Bence her
kazamim drama yoluyla islenmez. Gegen donem ders plani hazirlarken ilk basta uygun bir kazanim
bulmaya ¢alistim. Daha sonra etkinlik asamalarina gore aktiviteler ve oyunlar diigiinmeye ¢alistum.
Bu etkinlikler yaratici drama ile uyumlu olmaliydi. Bu etkinlikleri ve oyunlar: bulmada zorlandim.
(013)

....Gerek 1sinma, gerek canlandirma gerekse degerlendirme etkinlikleri kendi i¢inde ayri bir
ozen isteyen etkinlikler oldugu icin bu etkinlikleri kazanima uygun se¢me konusunda zorlandigimi
soyleyebilirim. Etkinlikleri tasarlarken ogrenci diizeyine uygun olup olmayacag: konusunda siirekli
gelgitler yasadim. Ayrica etkinliklerin birbiriyle baglantili olmast ve ogrencilerin yapabilecegi
diizeyde on bilgileri ile baglantili olmasi gerektiginden etkinlikleri tasarlamak beni zorladi. Ayrica
ders planini ve etkinlikleri bir matematik kazanimina uyarlamak da beni zorlad:. (012)

..... Etkinliklerin tasarlanmast olacaktir ¢iinkii etkinliklerin 6grenci diizeyine uygun,
kazanmima wygun, ogrencinin onbilgileri ile iliskili, 6grencinin ilgisini ¢ekebilecek ve Ggrencinin
etkinlik siiresince aktif olabilecegi, yasarken ogrenecegi bir etkinlik tasarlamanin zor oldugunu
diistinityorum. (012)

...Drama etkinliklerinin uygulandig1 bir planda bir¢ok faktérii diisiinmek gerekiyor. Ornegin
gruplarin nasil olmasi gerektigi, verilen siire, etkinligin dogru ve net bir sekilde 6grenciler tarafindan
anlagilmasimin saglanmas: gibi farkl etkenler mevcut.(O7)

. JYapugumiz dramatik oyunlar ve kurgularin ders konusuna uygun olup olmadigr aymi
zamanda bu oyunlarin ve kurgularin konu ile ilgili herhangi bir kavram yanilgisi olusturup
olusturmadigini kontrol etmek buna gére bir ders plani olusturmakta zorlanmistim. (021)

... Etkinlik ve oyunun uyumlu ve birbiriyle baglantli olmast konusunda zorlanirim. Ciinkii
oyun yazmak ve etkinlik hazirlamak ve bunlarin harmanlanmasi drama planinda 6nemli bence (O15)

...Ders plani i¢in kazanim segerken zorlandim. Ciinkii yaratict dramanmin uyarlanabilecegi
kazanmim sayist kisitl. Ayrica yaratici dramayr matematik dersine entegre etmek yaraticilik istiyor.
Yaratict olmak i¢in de fazla diisiinmek gerekiyor. Bilindigi tizere yaratici dramanin égretimde pek yer
almamasindan kaynakli olarak érnek ders planlart da az. Ornekler az olunca yeni seyler iiretmek
gerekiyor. Bu da zorlayiciydi.(027)

Tartisma, Sonuc ve Oneriler

Matematik egitimi bireyin yasam boyu 6grenme icin oldukca dnemli sayilan problem ¢6zme,
yaraticidiisiinme, estetik diisiinme, akil yiiriitme gibi becerilerinin gelismesini desteklemektedir (MEB,
2009). Formiile dayali, algoritma tekrarlayan, daha geleneksel, 6grenenin daha pasif, sonug odakli,
kesfetmenin verdigi hazdan uzak bir 6grenme ortaminda tam bir 6§renmenin ger¢eklesmesinden
bahsetmek oldukca zordur. Yaratici drama, matematik egitimi i¢in yaparak yasayarak kesfederek
O0grenme fikri ile uyusmaktadir. Bu ¢alismada ortaokul matematik 6gretmen adaylarina Matematik
Egitiminde Yaratici Drama dersi kapsaminda teorik ve uygulamaya dayali detayli egitim verilmis,

52



Ortaokul Matematik Ogretmeni Adaylarinin Yaratict Drama Temelinde Hazirladiklar1 Ders Planlarimin incelenmesi

matematik egitiminde yaratict dramanin kullanildig1 at6lyeler hazirlanmistir. Bu egitimlerin ardindan,
ogretmen adaylarmdan ortaokul matematik dersi 6gretim programindan belirledikleri kazanimlara
yonelik yaratici dramanin yontem olarak kullanildig1 bir ders plani hazirlamalar talep edilmistir.
Arastirma sonuglar, 6gretmen adaylarmin, matematik derslerinde yaratict drama temelinde bazi
eksiklikler olsa da ders planlar1 gelistirebilecekleri ortaya koymustur. Benzer seklide, Ozdemir ve
Akkus-Cikla, (2005)’ da arastirmalarinda degerlendirme kriterleri farklilik gosterse de fen bilgisi
ve matematik Ogretmen adaylarmin egitimlerden sonra nitelikli ders plani hazirlayabileceklerini
ortaya koymuslardir. Bu baglamda dramayi derslerinde yontem boyutunda kullanacak dgretmen ve
O0gretmen adaylarmin yaratici drama konusunda egitim almasinin 6nemli oldugu diisiiniilmektedir.
Drama siirecinde, 6gretmenin ise bir plan ile baslamasiyla kendini daha giivenli hissetmesi olasidir
(Baldwin, 2008).

Ders planlar1 Drama Ders Degerlendirme Rubrigi dl¢iitlerine gore incelendiginde; 32 adayin
9 olgiit ile 288 durum elde edilmistir. Bu toplam durumlarin % 43’ i ¢ok yeterli, % 32’si kismen
yeterli, %22’si yetersiz ve % 3’1 ¢ok yetersiz diizeyde bulunmustur. Buna gére 6gretmen adaylarimin
ders planlarinin biiyiik bir cogunlugunun yeterli olarak degerlendirilse de bazi noktalarda eksiklikleri
oldugu soylenebilir. Bu bulgu Metinnam’m (2019), sinif 6gretmenligi adaylarinin yaratici drama
oturumlar1 planlarken karsilastiklart sorunlarin belirlenmesi iizerine yaptigi ¢aligmasinin sonuglari
ile paralellik gostermektedir. Arastirma sonuglari, drama egitimi sonrasinda dgretmen adaylarinin
bazi noktalarda eksiklikleri olsa da drama ders plani hazirlayabileceklerini gdstermistir.

Ogretmen adaylarinin hazirladiklar: ders planlarin, en ¢ok sayilar ve islemler ile geometri
ve O0lgme Ogrenme alanindaki kazanimlara yonelik hazirladiklar goriliir. Kiimeler alt 6grenme
alaninda 4 o0gretmen aday1 benzer kazanimlari ele almiglardir. Ele aldiklar1 kazanimlar ayn1 olsa
da ders planlarinin icerikleri farklidir. Ogretmen adaylarmin cebir, olasilik ve veri isleme alt
ogrenme alanlarm yonelik ders planlarinin hazirlamamis olmalar1 burada dikkat cekicidir. Ogretmen
adaylarinin kazanimlan belirleme 6zgiirliglinde olsalar da yaratict drama acisindan daha rahat
icerik hazirlayacak 6grenme alanlarina ve konulara yonelmis olabilirler. Ozellikle sayilar ve islemle
O0grenme alani i¢in 6. sinifta yer alan kazanimlarin hem 1sinma hem de canlandirma siirecinde daha
kolay hizmet edebilecegini diisiinmiis olabilirler. Nitekim bir 6gretmen aday1 “...beni en ¢ok hangi
kazammlart canlandirmaya uyarlayabiliriz kismi zorladi. Ciinkii soyut kavramlar: canlandirmak
oldukga zor olacagini diisiindiim. Hangi kazamimlar: daha rahat somutlastirabilecegimi diistindiim
ve buna uygun kazamm se¢tim.” seklide ifade etmistir. Bunun yaninda, egitimlerde ders saatindeki
ornek uygulamalarda, veri isleme alanina yonelik 6rnek siire¢ islenmis olsa da 6gretmen adaylarindan
hi¢biri bu 6grenme alanina ve kapsadigi konulara yonelik ders plani hazirlamamistir. Bunun nedenleri
olarak cebir 6grenme alaninda cebirsel ifadeler, denklem, esitlik ve esitsizlikler gibi konularin ele
alinmasinda dramatik kurgu olusturmanin zor olmasi1 gosterilebilir. Nitekim arastirmanin ikinci
problemi i¢in elde edilen bulgulardan biri, kazanimla drama siirecinin iliskisinin kurulabilmesinde
yasanilan zorluktur. Her konunun drama ile verilmesinin zor oldugu da 6gretmen adaylar tarafindan
belirtilmigtir. Yildiz ve Adigiizel (2020), caligmalarinda yaratici dramayir matematik dgretiminde
yontem olarak kullanan ortaokul matematik Ogretmenlerinin goriislerinden biitlin 6grenme
alanlar i¢in yaratici etkili olmayacagi sonucuna ulagsmislardir. Arastirmacinin bulgulari, bu yoni
ile Yildiz ve Adigiizel (2020)’in ¢alismalariyla ortiismektedir. Cantiirk-Gilinhan’in (2016) meta-
analiz arastirmasinin sonuglarina gére matematik dersi konularina gére olusturulmus gruplarin etki
biiyiikliikleri arasinda istatistiksel olarak anlamli bir farklilik bulunmamistir. Bunun yaninda, yaratict
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drama temelli egitimi sirasiyla 6lgcme, geometri ve sayilar konusunda ger¢eklestirmenin daha ¢ok
etkili oldugu tespit edilmistir. Bu calismada da, 6gretmen adaylar1 da bazi konularin dogasindan
kaynakli olarak bazi konulara yonelmis olabilirler.

Drama Ders Plan1 Degerlendirme Rubrigi’nin ilk Olgiitii ders planinin yazildigi dildir.
Ogretmen adaylarinin biiyiik oranda plani uygun bir dille yazdiklari, katilimcilarin ve liderin ne
yapacag1, nasil davranacaginin net bir sekilde yazildigi, tim asamalardaki etkinliklerin net ve agik
olarak ifade edildigi belirlenmistir. Rubrigin kazanimlar Olgiitiinde, 6gretmen adaylarmin ders
planlar1 biiyiik oranda yeterli olarak degerlendirilmistir. Ogretmen adaylarmin tamami, dogru,
anlagilir ve sinif seviyesine uygun kazanim ifadesi yazmis ve bunlart planlarinda belirtmislerdir.
Ancak bazi1 6gretmen adaylar1 belirledikleri kazanim gruplari, ders planlarinin igerigine gore ulasilir
olarak degerlendirilememistir. Ogretmen adaylarinin ders plani hazirlarken kazanimla siirecin

iligkilendirilmesinde yasadiklar1 zorluk ders planlarinda da gozlenmistir.

Rubrigin bir diger dlgiitii katilimcilar 6l¢iitii i¢in, 6gretmen adaylarinin biiyiik bir cogunlugu
planlarinda yalnizca katilimcilarin sinif seviyelerini belirtmigler ve katilimcilarin seviyelerine uygun
bir plan hazirlayabilmislerdir. Planlarda, smiflarda yas araliklariin bazi durumlarda degisiklik
gosterebilecegi goz oniine alinmamigstir. Bunun bir nedeni, ders planlarinda yaygin olarak sadece
smif seviyesinin yazilmasinin beklenmesi olabilir.

Materyal Olgiitii igin neredeyse planlarin tamaminda planin yazildigi siif seviyesindeki
ogrenciler icin gelisimsel 6zelliklerine uygun materyaller sec¢ilmis ve ders planlarinda belirtilmistir.
Ogretmen adaylari, arastirmanin hem yapildig: siirecte hem de dncesinde pek ¢ok kapsamli alan
egitimi dersleri, egitim teknolojisi, 6gretim ilke ve yontemleri gibi temel egitim dersleri almislar
ve pek cok ders plan1 hazirlamiglardir. Bu 6l¢iit icin 6gretmen adaylarinin yeterli bilgi, beceri ve
deneyim sahibi olduklar1 goriilmektedir.

Rubrigin bir diger olgiitii de etkinliklerdir. Gelistirilen planlarin yaris1 yeterli olarak
degerlendirilmistir. Bu bulgu, 6gretmen adaylarinin drama etkinlikleri hazirlama konusunda bazi
sikintilar yasadigint gostermektedir. Bu yoniiyle arastirma problemlerinden elde edilen sonuglar
birbirleriyle paralellik gostermektedir. Ogretmen adaylarmin ders plani hazirlarken uygun etkinlik
olusturma, yaraticilik gerektiren igerik hazirlama hususlarinda zorlandiklari belirtilmistir.

Isinma asamasi 6lgiitiinde, yine 6gretmen adaylarinin biiylik bir ¢cogunlugu grup dinamigi
olusturabilecek, dikkati yogunlastiracak 1sinma saglayacak, katilimeilart yormayan oyun/oyunlara
yer veren etkinliklerle planlarini hazirlamiglardir. Ogretmen adaylari aldiklar alan egitim derslerinde
ve se¢meli olarak aldiklar1 bazi derslerde (6rn, zeka oyunlari) oyun hazirlama, yarisa dayali etkinlik
hazirlama gibi gorevlerle kargilasmislardir. Isinma siireci, diger ders planlarindaki giris kismina
benzetilebilir. Diger derslerde kullanilan giidiileyici etkinliklerden yararlanarak bunlar1 drama
stirecine uyarladiklar gézlenmistir. Dersin baglangici, tiim 6grencilerin ilgili olmas1 gereken 6zel ve
onemli zamanlardir. [sinma etkinliginin tiim drama etkinlikleri ile baglantili olmasi gerekir (Boldwin,
2008). Ogretmen adaylarinin 1sinma etkinliklerinde derse iyi bir baslangic yaptiklari, 1sinma siirecini
iyi kurguladiklar1 sdylenebilir.

Drama siireci i¢in en belirleyici olan Olgilitlerden biri canlandirma asamasinin
degerlendirilmesidir. Ogretmen adaylarindan sadece 6’sinin plani katilimcilara belirtilen kazanimlara
yasantilar sunacak seklide tasarlanmis ve kazanimlar ile canlandirmalarin iliskisi acik ve net ortaya
konmustur. Bu 6l¢iit i¢in 6gretmen adaylarmin ¢ogunlugu yeterli olarak degerlendirilememistir. Bu

54



Ortaokul Matematik Ogretmeni Adaylarinin Yaratict Drama Temelinde Hazirladiklar1 Ders Planlarimin incelenmesi

planlarda canlandirma asamasi planlarda yer almaktadir ancak yer alan etkinliklerdeki yasantilarla
kazanimlarm iligkisi acik olarak goriilmemektedir. Bazilarinda ise canlandirma etkinlikleri yerine
oyunlar ele alinmistir. Bu 6lgiit icin kismen yeterli bulunan bir 6gretmen adayinin “... beni en ¢ok hangi
kazamimlart canlandirmaya uyarlayabiliriz kismi zorladi. Ciinkii soyut kavramlari canlandirmak
oldukga zor olacagini diisiindiim ... *“ gorlistinden canlandirma asamasini yapilandirirken zorlandiklari
da anlasilmaktadir. Drama siirecinin gerceklestirilmesi, 6gretmenin yaratict drama ile ilgili alan
bilgisine baghdir (Adigiizel, 2006).

Drama ders planlarinin belki de en belirleyici 6lgiiti dramatik kurgudur. Planlarin
cogunlugunda yetersiz olarak degerlendirebilecek ogeler ve eksiklikler oldugu belirlenmistir.
Egitimlerde dramatik kurgu yazilmasina dair gérevler de verilmis, 6gretmen adaylar1 dramatik kurgu
olusturabilme becerilerine katkis1 olmasi igin ¢esitli televizyon dizisi, film, kitap ve edebi bir takim
eserlerin okunmasina, kendi yasantilarindaki durumlara bu yon ile bakis agis1 olusturmalarina yonelik
aciklamalarda bulunulmustur. Arastirma sonuglarina gore, drama egitimi aldiktan sonra planlarinda
bu oOlgiitii yeteri kadar ele almadiklari goriilmektedir. Nitekim dramatik kurgu olusturmakta
zorlandiklarint ifade eden 6gretmen adaylart da mevcuttur. Drama siire¢ igerisinde serbest akis
iceren anlar olmasini zorunlu tutsa da siire¢ sonunda kazanimlara ulasilabilmesi i¢in yap1 ve odaga
ihtiya¢ vardir (Boldwin, 2008). Siireci planlamada belki de en 6nemli nokta, ele alinan matematiksel
kavramlarin kesfedilmesini miimkiin kilacak, katilimcilarin kendi yasamlarindan, bilgi ve becerilerini
de ise kosabilecekleri kurgusal senaryonun yani bir dramatik baglamin olusturulmasidir. Bu bulgu,
O0gretmen adaylarinin dramatik kurgu olusturmada daha fazla bilgi, beceri ve deneyime ihtiyag
duyduklarini géstermektedir.

Degerlendirme agamasi i¢in planlarin ¢ogunda kullanilan 6l¢gme ve degerlendirme araglari
ile 0grencilerin kazanimlara ulasma durumunun agik bir sekilde ortaya konmadigi ya da bazi
noktalarda eksiklikler oldugu gozlenmistir. Tiim planlarda degerlendirme asamasi yazilmigtir ancak
bazi planlarda degerlendirme asamasinin etkili olamayacagini diisiindiirten, kazanimlara ulasma
durumlarinin degerlendirilip degerlendirilemeyecegi konusunda agik olmayan ifadeler yer almaktadir.
Yeterli olarak degerlendirilemeyen planlarda cogunlukla degerlendirme agsamasinda sinif tartismasina
ya da soru-cevap kullanilmistir. Ancak matematiksel kazanimlarda somut bazi gostergelere ihtiyac
duyulmaktadir. Ele alinan kazanimlara katilimci tarafindan ulagilip ulasilmadiginin tiim sinifa
yoneltilen genel sorularla belirlenmesi zor olabilir. Planlarda degerlendirme asamasinda toplu
tartisma, genel soru-cevap gibi etkinlikler kullanilmistir. Degerlendirme rubrigindeki Olgiitlerde,
asamalardaki etkinliklerin arasinda bir iliskinin, uyumun degerlendirilebilecegi bir olgiit yer
almamaktadir. Adigiizel (2006), asamalarda anlasilir, karmasik olmayan, uyum igerisinde, iliskili,
birbirlerini destekler etkinliklerin olmasi gerektigini ifade etmistir. Ogretmen adaylarina verilen
egitimlerde, drama etkinliklerinin bu 6zelliklerine vurgu yapilmis, etkinlikler arasinda bir bagls,
iliski olmasi gerektigi bilgisi verilmistir. Ders planlarinda buna dikkat eden 6gretmen adaylar1 olsa
da, biiyilik oranda bu bagin kurulamamis oldugu goriilmiistiir.

Ogretmen adaylarinin plan hazirlarken zorlandiklari hususlar; seviyeye uygunluk,
matematigin soyut yapisi, fiziksel kosullar, kazanimin iliskilendirilmesi, uygun etkinlik yazmak,
liderlik deneyimi, simif yonetimi, uyumlu ve baglantili etkinlikler, dramatik kurgu ve dramatik
oyun, kavram yanilgisi, kaynak eksikligi, asamalarin yapilandirilmasi ve yaraticilik gerektirmesidir.
Ogretmen adaylarmin ders planlarinda gdzlenen sinirliliklarin siiregte yasadiklar: ve ifade ettikleri
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zorluklar ile paralellik gosterdigi gozlenmistir. Bu bulgu Yildiz ve Adigiizel (2020)’in bulgular1 ile
de paralellik gostermektedir.

Seviyeye uygunluk, liderlik deneyimi, sinif yonetimi gibi zorlanilan konularin bir nedeni
de planlarin sadece kagit iizerinde yazilmis ve denenmemis olmasi olabilir. Ogretmen adaylar,
gelistirdikleri planlari genellikle I staj derslerinde deneyerek bilgi ve beceri kazanirlar. Drama planlarini
uygulayamadiklar i¢in ya da uygulamaya dayali deneyimleri olmadiklari i¢in bazi etkinlikleri ve
canlandirmalart hayal ederek olusturduklarini ifade etmislerdir. Zorlandiklart hususlardan bir digeri de
siirecin yaraticilik gerektirmesidir. Bu zorlugu fark etmeleri ve yasamalar1 yaratict dramanin dogasini
da fark etmis olduklarma dair ipuclar1 vermektedir. ifade edilen bir baska zorluk da ilgili ulasilabilir
kaynaklarin sinirli olmasidir. Bu bulgu da Yildiz ve Adigilizel’in (2020) bulgular ile paralellik
gostermektedir. Bu bulgulara gore ortaokul matematik 6gretmenleri ile yapilan ¢alismada matematik
Ogretiminde yaratici dramanin kullanilmasina yonelik yapilan ¢alismalarin ve kaynaklarin yetersiz
olmasi, bu kaynaklara erisimde yasanan sorunlarin yaratict dramanin kullanimini zorlastirdigi ifade
edilmistir. Ogretmen adaylarmin zorlandiklar1 hususlardan biri de uyumlu ve baglantili etkinlikler
olusturmanin zorlugudur. Ogretmen adaylar siirecin etkinlikler dizisi olmasindan daha ¢ok birbirini
tamamlayan ve gelistiren ekinliklerden olusmasi gerektigin farkinda olduklarini ama bu konuda
zorluk yasadiklarini da ifade etmislerdir.

Calismanin tiim sonuglar1 degerlendirildiginde, lisans diizeyinde yaratict drama dersinin
matematik 6gretmeni egitimine katki saglayacagim diistiniilmektedir. Egitimde drama dersi, mesleki
egitimi dersleri igerisinde se¢meli ders olarak egitim fakiiltelerinin pek ¢ok boliimiinde yer almaktadir.
Matematik Egitimine Drama Dersi, alana 6zgii uygulamalarin ele alindig1, alan egitimi statiistinde bir
derstir. Yaratici drama yontem ve disiplin olarak matematik egitiminde kullanildig1 zaman 6grenci
eglenerek, kesfederek ve yaparak yasayarak Ogrenecektir (Erkan ve Erdogan, 2019). Dramanin
sagladigi yararlar goz oniinde bulunduruldugunda, bu dersin lisans programinda yer almasi énemli
bir husustur. Ogretmen adaylarinin giinliik yasamla iliskisini sadece problem ¢oziicii olarak degil
siirecin igerisinde rollerin gerektirdigi karakterlerin bakis acisiyla kendi diisiince, duygu, matematik
bilgi ve deneyimleriyle siirece dahil olmalar1 hem matematiksel bilgi ve becerilerini gelistirecek hem
de dramanin 6ngdrdiigii amaclara hizmet edecektir.

Aragtirmanin sonuglari 1s181inda, matematik 6gretmen adaylariyla benzer ¢aligmalar yapilarak
sonuglarmin karsilastirilmasi, 6gretmen adaylarinin ders plani hazirlamakla ilgili sorun yasadiklart
hususlarin belirlenerek bu konularin ders iceriklerine yedirilmesi Onerilebilir. Bunun yaninda,
ders plani hazirlarken zorlandiklar1 hususlar dogrultusuna, 6gretmenlik uygulamalar: ya da okul
deneyimi dersleri kapsaminda hazirlanan ders planlarini uygulayarak 6gretmen adaylarinin liderlik
denemesi yapmalarina olanak saglanabilir. Baldwin (2008), baskalar1 tarafindan gelistirilen planlar
konusunda deneyim kazanmaya basladik¢a, plan {izerinde degisiklikler yapma ya da kendi planini
olusturma konusunda 6gretmenin kendine olan giiveninin zamanla artmaya baslayacagini ifade
ederek drama dersine iliskin ders planlarini yemek tarifine benzetir ve deneme yanilma ile igerigin
degistirilebilecegini belirtmistir. Liderlik denemeleri yapan dgretmen adaylarinin bu deneyim ile
hazirladiklar1 ders planlarinin karsilastirilmasi tizerine ¢aligmalar yapilabilir.
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The purpose of the current study is to evaluate the lesson plans prepared by pre-
service middle school math teachers after they had taken creative drama training and
to determine the difficulties they encountered while preparing the lesson plans. The
study group is comprised of 32 senior pre-service teachers. The data of the study
designed as a case study were collected from the lesson plans prepared by the pre-
service teachers and the interviews conducted with them to determine the difficulties
they encountered while preparing their lesson plans. In the evaluation of the lesson
plans, the Drama Lesson Plan Rubric was used. In the analysis of the collected data,
descriptive and content analysis was employed. The findings revealed that the math
subjects addressed in the lesson plans are largely from the numbers and operations
learning domain of the 6th-grade math curriculum. From among the criteria of the
evaluation rubric, language, learning outcomes, participants and materials were
mostly found to be exemplary or adequate. In terms of activities criterion, 2 of the
plans were found to be exemplary and 14 of them were found to be acceptable. The
warm-up phase of the lesson plan was found to be designed in the majority of the lesson
plans as required while some limitations and deficiencies were found in the drama
scenes phase. In addition, it was observed in the lesson plans that the components
of the dramatic construct were either not addressed at all or addressed incompletely.
In the evaluation phase, the majority of the plans were evaluated as acceptable. The
pre-service teachers stated that they had difficulties in writing appropriate activities,
creating dramatic construct, and integrating math learning outcomes with drama
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Introduction

Inrecentyears, tendencies towards more innovative learning methods and techniques that make
learning more meaningful, which make the student more active and which allow the implementation
of student-centered and constructivist approaches have been increasing in mathematics education.
Creative drama is one of these innovative methods based on a student-centred and constructivist
approach as targeted in mathematics curriculums. The creative drama method can make important
contributions to the process of training people who avoid rote-learning, focus on the process, solve
problems, have conceptual understanding, think creatively and share their thoughts with the people
around them (Ozsoy, 2010). Creative drama refers to the process of enacting by a group of people
making use of techniques such as improvisation, role-playing, and the experiences of group members
(Adigiizel, 20006). It is a creative learning experience that allows participants to look at the lives of
other people in a different time and place and to analyze their experiences lived in the face of an event
and which is active, interactive, reflective, collaborative (Taylor, 2000) and which is based on sharing
and role-playing (Adigiizel, 2006; Boldwin, 2009).

While working in a role using drama, which is also defined as a “tool for playing and
practicing life” (Adigiizel, 2006, p. 34), both the trainer and the participants (students) activate their
perceptions on events and situations in and out of the role, they recreate, modify and adapt these
perceptions (McNaughton, 2004).

Drama applications generally enable participants to switch between the real world and
the fictional world in improvisation-based roles (Heathcote & Bolton, 1995, as cited in Andersen,
2004) in an imaginary context (Adigiizel, 2006), to explore ideas and emotions, to gain different
perspectives (McNaughton, 2004) and to develop their creativity (Adigiizel, 2018). Although it uses
many of the techniques of theatre, it usually does not have an outside audience unlike theatre. In
the process of participating in drama, during reflection and evaluation, participants experience the
drama instead of watching it from the outside (McNaughton, 2004). The learner is both observer and
participant while interacting with others in the role (Andersen, 2004).

Creative drama has areas of use both as a course (discipline) and as a method (Akar-Vural and
Somers, 2011, Adigiizel 2018, Metinnam, 2019). The difference between the use of drama as a method
and as a discipline is the goal of the process (McCaslin, 1996). There are common points in both of
them, which are the presence of a subject, a group, a leader, a place and the methods-techniques to be
used, performance of improvisation and this improvisationbased on experiences (Adigiizel, 2006). In
drama as a course or discipline, as in subject area courses such as Mathematics, Physics, and Turkish,
the content knowledge of creative drama is handled (Metinnam, 2019). When drama is used as a
method, the instructor uses creative drama techniques to achieve certain objectives such as conveying
information, arousing interest, solving problems and changing attitudes (McCaslin, 1996; Adigiizel,
2018). Creative drama can be used as a method for education. Although learning with drama is more
important when creative drama is used to teach a subject, the art form of drama must also be used in this
process (Bowell and Heap, 2019). In the method dimension, the main emphasis is on the teaching of a
subject in a dramatic conflict through improvisations (Adigiizel, 2018). This increases the probability
that the learner can make the information meaningful and usable (Bowell and Heap, 2019).

Subject area courses, in which creative drama is used as a method, should also be planned
within the framework of a lesson plan in the most general sense. In addition, they are expected to be
structured based on creative drama. The drama process has to follow certain stages. These stages are
a) preparation-warm-up activities, b) acting-out and c) evaluations (Adigiizel, 2006).
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The lesson plan is defined in the Directive issued by the Ministry of National Education for the
Planned Conduct of Educational and Instructional activities (2003 and 2005) as planning the subjects
to be covered in one or more class hours for a certain lesson and explaining their importance, necessity,
benefits and principles in a clear and detailed manner. For an effective and productive drama process
to occur, the process must also be well planned and structured (Aktas-Arnas, 2020). In creative drama
activities, handling the activities in an interconnected and complementary manner and preparing them
in such a way as to accomplish the objectives are very important (Adigiizel, 2006). In the process where
creative drama is used as a method, the subject addressed is taught in a dramatic conflict, that is, in a
dramatic structure, by employing the techniques of creative drama through improvisations (Metinnam,
2019). The purpose of drama is not just to act out, but to problematize, to make students ask questions and
question the learning context (O’Toole and O’Mara, 2007). It is necessary to know the components of a
dramatic construct such as role, character, place, symbol and reflect them to the process (Adigiizel, 2018).

The instructor should enable students to gain a deeper understanding by making them see the
deeper meaning behind a subject through drama (McCaslin, 1996; Metinnam, 2019). Furthermore,
the instructor should know when to contribute as a participant, when to withdraw, when to wait,
should support students to get to know and improve themselves and communicate with others and
to maintain their self-confidence while developing a creative environment for them to generate and
share ideas (Boldwin, 2004). Classroom climate and different personality structures of students can
affect the development of the process (Bolton, 1980). Learning outcomes may shift focus in the
process. Teachers must establish a delicate balance between their intentions and those of their students
(Taylor, 2000), be facilitator, mediator and friendly participants (Boldwin, 2009). The instructors
must be able to guide the class with an original study so that the tension, conflict or point of greatest
interest can be discovered in the subject (McCaslin, 1996).

Learning is carried out and monitored in cognitive, affective and psychomotor domains
(Olivia, 2005). The main purpose of process-oriented drama (Boldwin, 2009) is to develop cognitive,
behavioural and psychomotor domains in participants, mostly through improvisation-based acting-
outs (Adigiizel, 2018). The results of the studies in the literature show that creative drama is one of
the innovative teaching methods that will be used in mathematics education and that will serve these
three dimensions of learning. It is seen that the number of qualitative and quantitative studies on the
use of creative drama as a method in mathematics education at different levels has increased.

Gedik (2014) concluded that the creative drama method used in the teaching of prisms and
measures positively affected 6th-grade students’ achievement and self-efficacy perceptions about
mathematics. Giimiis (2019) aimed to determine the effect of using the drama method in mathematics
lessons on the attitudes, achievements and permanence of learning of 6th grade elementary school
students. The results of the study constructed according to the pretest-posttest experimental study
with a control group design revealed that there was a significant difference between the achievement
levels of the control group students subjected to the traditional teaching method and the experimental
group subjected to the creative drama method in favour of the experimental group. In addition, it was
determined that there was a significant difference in favour of the experimental group in terms of the
permanence of learning and that the drama method had a positive effect on students’ attitudes towards
mathematics. In an experimental study conducted to determine the effect of creative drama method
on 6th grade students’ anxiety about and attitudes towards mathematics, Terzi (2019) concluded that
the implementation of the drama method had a significant effect on improving the students’ attitudes
towards mathematics and facilitated the understanding of the subject. Yildiz and Adigiizel (2020)
conducted a study to determine the opinions of elementary school mathematics teachers who used
creative drama as a method in mathematics teaching, to identify the problems they experienced
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and to propose solutions to the problems and concluded that it is an effective method to be used
in mathematics teaching. Cantiirk-Gilinhan (2016) evaluated the results of the studies having been
conducted to investigate the use of creative drama-based teaching in the national literature in the last
14 years by using meta-analysis and concluded that the creative drama method is very effective in
increasing mathematics achievement. According to the results of the meta-analysis study carried out
by Alacapinar and Uysal (2020), drama is an effective method to improve achievement.

A teacher who wants to use creative drama as a method is expected to have both the knowledge
of his/her subject area and the content knowledge of creative drama (Metinnam, 2019). When the positive
effects that arise when creative drama is used as a method in mathematics lessons, it is very important
for pre-service elementary mathematics teachers to receive education and gain knowledge and skills in
this field. In this connection, the current study aimed to examine and evaluate the lesson plans prepared
by the pre-service teachers who received training on creative drama in mathematics education and to
determine the difficulties encountered by them in the process. It is thought that the findings to be obtained
and suggestions to be made in light of these findings will contribute to the literature in terms of guiding
the content and handling the drama course given at the undergraduate level. To this end, answers to the
questions “what is the creative drama level of the lesson plans prepared on the basis of creative drama by
the pre-service middle school mathematics teachers having received the course of creative drama in maths
education?” and “what are the difficulties they encountered during the lesson plan preparation process?”.

Method

Research Model

The study employed the case study method, one of the qualitative research methods.
Through a case study, it is attempted to reveal the specific dimensions of the phenomenon or subject
being researched (Yildirim and Simsek, 2013), which allows interpretation based on detailed data
(Merriam, 2009). As it was aimed to conduct a detailed analysis of the lesson plans constructed
based on creative drama by 32 senior pre-service middle school mathematics teachers, this method
was employed in the current study. In this regard, detailed analyses of the lesson plans prepared by
the pre-service teachers and the difficulties experienced in this process were conducted in the study.

Study Group

The study group of the current research is comprised of 32 senior pre-service teachers
attending the Department of Middle School Math Teaching of a state university and having taken the
course of Creative Drama in Math Education. Of the participating pre-service teachers, 8 are males
and 24 are females. As it would not be possible to prepare a lesson plan without going through a
training process related to creative drama, the participants of the study were determined using the
convenience sampling method from among the pre-service teachers having taken drama training.
The participating pre-service teachers had already taken educational courses such as Introduction
to Educational Sciences, Educational Psychology, Principles and Methods of Instruction, content
knowledge courses such as General Mathematics, Geometry, Abstract Mathematics, Analysis, Linear
Algebra, Abstract Algebra and the subject matter teaching courses such as Special Teaching Methods,
Instructional Technologies and Materials Development, Elementary School Math Education,
Mathematical Modelling, Middle School Math Curriculum. As the course of Creative Drama in Math
Education is an elective course, it was taken on a volunteer basis by the participants. The pre-service
teachers were coded as T1, T2, T3,...,T32.
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Application Process and Data Collection Tool

The study was constructed within the scope of the course of Creative Drama in Mathematics
Education. The main goal of the course is the development, organization and conduct of drama
activities in line with a plan in math classes. The content of the course covers communication,
interaction, harmony, trust, compliance, role-playing and improvisation, theoretical knowledge about
creative drama, components of dramatic fiction, literary genres and creative drama, creative drama in
the teaching and learning process, creative drama applications in mathematics teaching. The lessons
were delivered in 2 separate classes for 14 weeks, 3 class hours a week, as online synchronous lessons
on an online course management system. Considering the effect of the number of participants in the
applications on the efficiency of ttrainings, trainings were carried out in 2 separate classes (17 students
in one and 15 students in the other). In both groups, all the contents were handled in the same way.
The first weeks were devoted to activities to foster classroom communication and interaction, harmony
and trust. In the following weeks, the subjects of play, dramatic fiction, drama techniques, drama in the
teaching and learning process and drama in mathematics education were discussed both in practice and
in theory. During the instructional process offered to the pre-service teachers, some basic articles that
are considered to be seminal works in the field of creative drama (e.g., Adigiizel, 2008) were shared
with the pre-service teachers over the online course management system for them to read outside the
class hours. In addition, in the following weeks, studies conducted on mathematics education were
also examined. After this training, the pre-service teachers were asked to prepare a detailed lesson plan
covering 2 or 3 class hours by using drama as the main method in line with the objective(s) related
to a subject from the middle school math curriculum. They were stated that it was not obligatory
to prepare the plans directed to an objective in the curriculum, and that they could also write their
objectives suitable for the subject they were addressing in the middle school math curriculum. The
lesson plan template was given to the pre-service teachers by the researcher. In the first part of the
template, the grade level where the plan will be implemented, learning area, when and where the
lesson will be delivered, objectives, creative drama techniques, tools (materials), prior knowledge (if
necessary) are given while in the second part, the creative drama process including the stages of warm-
up/preparation, acting-out and evaluation is presented. In the template, there is also a reference section,
including the references used. This template was prepared in line with the information obtained by the
researcher from the sources used during the leadership trainings he attended. This lesson plan template
called Adigiizel Approach in the Planning and Construction of Creative Drama Sample Creative Drama
Plan Template (Metinnam, 2019) was shared with the pre-service teachers. The pre-service teachers
prepared their lesson plans in the last week of the creative drama training outside the time allocated to
workshop activities. After the pre-service teachers had prepared their lesson plans, an interview form
was prepared to determine the situations in which they had difficulty in preparing the plan. An answer
to the second research problem was sought by taking the opinions of 14 pre-service teachers (T3,T4,
T6,T7,18,T10,T12,T13,T15,T19,T21,T23,T27,T32) who filled out the interview form. The interview
form and the lesson plans were coded using the same codes given to the pre-service teachers.

Data Analysis

The data of the study were collected from the lesson plans developed by the pre-service
elementary math teachers at the end of the comprehensive training they received on creative drama
and from their responses given to the items in the interview form prepared to determine the difficulties
experienced by them in the process. Descriptive analysis was used in the analysis of the content of the
lesson plans, and content analysis was used in the analysis of the interview forms. In the descriptive
analysis, the Drama Lesson Plan Rubric (DLPR), developed by Korkut (2018; 2020), was used. Korkut
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(2018) developed a rubric consisting of 9 criteria and the following performance levels for each criterion:
exemplary (3 points), acceptable (2 points), marginal (1 point) and unacceptable (0 potoder to evaluate
creative drama lesson plans. The criteria addressed in the rubric are learning outcomes, participants,
materials, activities, warm-up phase, drama scenes phase, dramatic construct, evaluation stage and the
language in which the lesson plan is written. The highest score to be taken from the rubric whose
validity and reliability studies were performed (Korkut, 2018; 2020) is 27. The data were analyzed by
considering the 9 criteria in the rubric and were evaluated by scoring for each criterion. In the analysis
of the data, the frequency was used to see the general distribution in the criteria. From the data obtained
through the interview form, common codes were tried to be determined by using content analysis.
Another researcher was included in the analysis process for the validity and reliability of the study. After
the analyses were completed, differences were discussed until a consensual coding was agreed.

Research and Publication Ethics

Since the data of this study was collected in the 2019-2020 academic year, there is no Ethics
Committee decision for this study. In the study, all the rules specified to be followed within the scope
of the “Higher Education Institutions Scientific Research and Publication Ethics Directive” were
followed. None of the actions specified under the title of “Actions Contrary to Scientific Research
and Publication Ethics”, which is the second part of the directive, were not carried out.

Findings and Interpretations

In this section, the findings of the study are presented within the framework of the research
questions.

1. Findings related to the 1* research question “What is the creative drama level of
the lesson plans prepared on the basis of creative drama by the pre-service middle school
mathematics teachers having received the course of creative drama in maths education? ”

As the first step in the analyses, the learning domains, sub-learning domains and grade level
addressed in the lesson plans prepared by the pre-service teachers were determined. The distribution
of the grade levels, learning domains and related subjects addressed in the plans prepared by the pre-
service teachers is shown in Table 1 below.

Learning Domain/ Numbers and Operations Geometry and Measurement
Grade Level
5t grade T8, 25 (fractions) T3.9 (temel geometrik kavramlar ve ¢izimler)

T15 (operations on natural numbers)  T29 (triangle and quadrilateral)
6™ grade T4,16,17,21 (integers) T13 (circle)

T7,11,12,19 (sets)

T22,23 (natural numbers)

T26 (ratio
T27,31( multipliers and multiples)
7t grade T5(percentages) T10, 24, 28 (view of objects from different directions)
T14,30 ( polygons )
8™t grade T32 ( multipliers and multiples ) T1(triangles)
T6 (square root expressions) T2 ( geometric objects )

T18,20 (transformation in geometry)
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From the table above, it is seen that the pre-service teachers mostly prepared their lesson
plans for the accomplishment of objectives in the numbers and operations learning domain. Here it is
remarkable that pre-service teachers did not prepare lesson plans addressing the sub-learning domains
of algebra, probability and data processing. The pre-service teachers were asked to prepare lesson plans
directed to the objectives set in the middle school mathematics curriculum. During the training given to
the pre-service teachers about creative drama, they were also asked to examine the studies conducted
on math education outside their class hours. Although among the studies examined are there studies
focused on different learning domains, it was seen that the pre-service teachers focused on certain
subjects in their lesson plans. The pre-service teachers mostly preferred to teach the subjects in the
learning domain of numbers and operations at the 6™ grade level with creative drama. Integers and sets
are the subjects that were mostly addressed in the sub-learning domain of numbers and operations. The
distribution determined when the lesson plans prepared by the pre-service teachers were evaluated on
the basis of the 9 criteria and 4 levels in the drama lesson plan rubric are presented in Figure 1.
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Figure 1: Distribution of Pre-service Teachers’ Lesson Plans According to Evaluation Criteria

In the lesson plans prepared by the pre-service teachers directed to the use of creative drama as
a method in mathematics education, 9 criteria were evaluated separately. When Figure 1 is examined,
it is seen that 26 exemplary adequate lesson plans were prepared in relation to the criterion of the
language in which the lesson plan is written, that 24 exemplary lesson plans were prepared in relation
to the criterion of learning outcomes, that 31 exemplary lesson plans were prepared in relation to the
criterion of materials, that 7 exemplary lesson plans were prepared about the criterion of activities,
that 20 exemplary lesson plans were prepared in relation to the criterion of the warm-up phase, that
6 exemplary lesson plans were prepared in relation to the criterion of the drama scenes phase, that 5
very adequate lesson plans were prepared in relation to the criterion of the components of the dramatic
construct, and that 6 exemplary lesson plans were prepared in relation to the evaluation phase. Among
the evaluation criteria, there is not an exemplary plan for the criterion of participants. For this criterion,
25 out of 32 pre-service teachers prepared a lesson plan that would be considered to be acceptable. This
is the level determined the most for all the criteria. Moreover, there are no lesson plans to be evaluated
as unacceptable in relation to the criteria of objectives, participants, materials, warm-up phase, dramatic
scenes phase and evaluation phase. On the other hand, there are lesson plans that can be evaluated as
unacceptable in relation to the criteria of language, activities and components of dramatic construct. In
total, 288 evaluated cases were obtained from 32 pre-service teachers based on the 9 different evaluation
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criteria. Of these evaluated cases, 125 (43%) were found to be exemplary, 91 (32%) were found to be
acceptable, 63 (22%) were found to be marginal and 9 (3%) were found to be unacceptable.

The first criterion of the drama lesson plan evaluation rubric is the language in which the
lesson plan is written. The plans prepared by 26 of the pre-service teachers were found to be written
in an appropriate language; it was determined that the participants and what the leader would do and
how they would act were clearly written, and the activities to be conducted at all stages were clearly
expressed. The pre-service teachers had already taken many subject matter teaching courses and
content knowledge courses such as educational technologies, principles and methods of instruction
both during and before the current study and they had prepared many lesson plans. Thus, the great
majority of the plans were found to be adequate in relation to the criterion of language. The plan that
was found to be unacceptable in terms of the comprehensibility of the instructions in the plan was
found to be the plan written by T22. In this plan, the instructions were written in an incomprehensible
language and there were ambiguous expressions in some places. In the instructions, ambiguous
sentences were determined in the explanations of the drama scenes phases and the present tense was
used in some places and present continuous tense in some other places in the plan. Although there are
some language problems in T19’s plan, the expressions are understood in his plan. Thus this plan was
determined as acceptable. In the plans of four pre-service teachers (T6,13,31,32), there were cases in
which it could not be understood what the participants and leader would do. Since the behaviours of
the leader and sometimes the behaviours of the participants were depicted in the drama plans, some
ambiguous expressions were encountered from place to place in the plans.

The second criterion in the evaluation rubric is learning outcomes. Within the context of this
criterion, it was examined whether the objectives were written in an appropriate language, whether
they were appropriate for and accessible to the participants. Of the pre-service teachers, 24 were found
to have written learning outcomes in an appropriate language and it was determined that the entire
lesson they designed was accessible to and suitable for the participants. In addition, 8 pre-service
teachers prepared plans (T1,2,6,20,25,29,31,32) that can be considered marginal in relation to this
criterion. It was determined that the contents of these plans did not overlap with the objectives to a
large extent. Thirty-one of the pre-service teachers preferred to take the learning outcomes directly
from the curriculum. Only T15 wrote the objective “solves age problems” for the 5 grade subject
of natural numbers and operations and created a content for it. All of the pre-service teachers wrote
correct and understandable objective statements suitable for the grade level in their plans. However,
the level of adequacy for this criterion is the state of reaching the targeted objectives through the
content of the lesson. In this connection, eight pre-service teachers prepared lesson plans that can
be considered inadequate about this criterion. For example, T1 prepared a lesson plan covering 2
class hours for the objective “forms the Pythagorean relation, solves the related problems”. In the
plan, the warm-up phase was started with a shape-forming game by using tangram pieces, followed
by an improvisation in which a part of Pythagoras’ life was enacted. The text, which presented a
historical section, also included some theoretical information about the Pythagorean Theorem. The
game played during the warm-up period had an intense content that exceeded 2 class hours, with the
question-answer part about reading and understanding the historical text, improvising it and creating
the relationship. In addition, the solution of the problem in the learning outcome statement was not
addressed in the plan. Similarly, T25 prepared a lesson plan for two class hours in such a way as to
address the following objectives for the Sth-grade level “understands that an integer fraction is the
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sum of a natural number and a simple fraction, and converts the integer fraction to a composite

2 13

fraction and a composite fraction to an integer fraction”, “compares a natural number with a
composite fraction”, “orders the numerators or denominators of equal fractions” and “represents
and orders the unit fractions on the number line”. The content was not prepared in a way that would
cover these four objectives. Not much attention was paid to time. It seems to be impossible that the

prepared content could be adequately addressed by the participants at the end of the process.

In relation to the criterion of participants, 25 pre-service teachers prepared a lesson plan that
was considered to be acceptable. These pre-service teachers prepared lesson plans suitable for the
levels of the participants. However, they only stated the grade level of the participants and did not
include any further information. In the plans of seven pre-service teachers (T1,2,6,12,13,31,32), the
grade levels of the participants were specified, but it was determined that there were some activities
that were not suitable for the cognitive levels of the participants, being either below or above their
level. As an example, T12 prepared a lesson plan for the 6" grade level to address the objective of
“understanding the basic concepts related to sets”. Warm-up activities include an activity related to
number sets. In the plan, there is a section where the participants are asked to create sets of numbers in
different parts of the classroom. Among these sets of numbers, there is also the set of negative integers.
The subject of sets precedes the subject of integers in the 6th-grade curriculum. His/her target students
have not yet learned integers. This activity, which was prepared about a set of numbers that they did
not know, is not suitable for the knowledge level of the participants. The content of the improvisation
activity prepared by T12 was also found to be cognitively above the level of the target participants.

In relation to the criterion of materials, materials suitable for the developmental characteristics
of the students at the grade level for which the plan was written were selected in almost all of the plans.
The materials used are string, scissors, ruler, compasses, graph paper, photographs, coloured papers,
pens, prepared number cards, ball, sticky number cards, computer, projector, puzzles, CD player, board
marker, glue, various fruits, A4 paper, wheel of fortune model, microphone, box, hula hoop. One of
the reasons why the pre-service teachers were found to be at a very adequate level in almost all of their
plans may be that this criterion was involved in the lesson plans they had prepared in subject matter
teaching courses they had taken. In the plan which was found to be inadequate, the pre-service teacher
started the process with a shape-making game for the creation of animal shapes using tangram pieces.
The use of tangrams to create animal pictures was determined as below level for 8"-grade level.

Another criterion in the rubric is activities. The level defined to be exemplary level for this
criterion is that more than 50% of the activities are comprised of techniques considered to belong to drama
such as acting-out, improvisation and still image, and that they are applied correctly. The plans prepared
by T3, TS5, T9, T16, T24, T26 and T27 were accepted to be exemplary as they fully met this criterion. As
less than 50% of the activities in the lesson plans prepared by nine pre-service teachers (T1,2,4,11,12,14,
17,23,28) were consisted of techniques such as acting-out, improvisation and still image that are accepted
to belong to drama, but as it was determined that they would be applied correctly, they were considered to
be acceptable. The lesson plans prepared by 14 of the pre-service teachers were evaluated as marginal and
the lesson plans of two pre-service teachers were evaluated as unacceptable. In the lesson plans evaluated
to be very inadequate, there were clues and statements indicating that the techniques considered to belong
to drama would not be applied correctly. While the other criteria are the criteria that can be included in a
plan prepared for the teaching of any objective other than the drama method (for example, the SE Model),
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the criterion of activities is a criterion related to drama. It can be thought that the reason for better results in
the other criteria might be that most of the education-related courses having been taken by the pre-service
teachers supported their development in the use of these criteria.

In relation to the criterion of the warm-up phase, it was determined that the lesson plans
prepared by 20 pre-service teachers were exemplary. In these plans, games that could create group
dynamics, focus attention and would not tire the participants were included. Seven lesson plans
(T14,15,16,18,22,27,32) were evaluated as partially adequate and 5 plans (T1,19,31,20,21) were
evaluated as inadequate. The plans evaluated as unacceptable were found to be inadequate in terms of
creating group dynamics and warming up mentally and physically. For example, in the plan developed
by T1 for the creation of the Pythagorean relation with 8th-grade students, a game on the creation of
animal shapes shown by the instructor with tangram pieces was included during the warm-up stage.
For grade eighth-grade students, it was found to be quite inadequate in terms of mental and physical
preparation for the acting-out process. T20 included the warm-up phase in his/her lesson plan, but
included activities where the instruction was continued only with question-answer activities.

About the criterion of the drama scenes phase stage, only 6 lesson plans (T3,5,9,16,26,27)
were considered to be very adequate. In these plans, the content was designed to offer students
experiences within the framework of learning outcomes. In addition, the relationship between the
objectives and acting-outs is seen in these plans. For example, T5 prepared a lesson plan for the 7th-
grade objective “makes calculations to increase or decrease a multiplicity by a certain percentage”.
In the acting-out stage, 2 activities followed each other and were handled holistically. It was designed
in such a way as to expose students to experiences related to the objectives based on the calculation of
the profit to be obtained from the sale of white goods and some electronic goods within the scope of
the bring the old and take the new campaign organized by the owners of a shop. This relationship is
clearly seen in the lesson plan. Another example can be given from the lesson plan prepared by T26.
T26 prepared a lesson plan directed to the objective of “determining the ratio of two multiplicities in
the same or different units to each other” at the 6™ grade level. In the acting-out stage of the plan, 2
activities were a continuation of each other. The pre-service teacher wrote a fictional tale about the
invisibility elixir and structured the process on the calculation of the proportions of the ingredients in
the elixir for it to make invisibility possible. This plan was also designed to provide 6th-grade students
with experiences in line with the relevant objective. About this criterion, the plans of 19 pre-service
teachers were evaluated as acceptable and 7 of them (T7,18,19,21,25,31,32) as marginal. In the lesson
plans evaluated to be inadequate, either the relationship between experiences and objectives during
the acting-out stage could not be established or activities in the form of a game were written. In all the
plans, role playing, improvisation, role changing, teacher’s being in a role, still image, small-group
improvisation, large group improvisation, pantomime techniques were mostly used.

When the plans were evaluated in relation to the criterion of the components of the dramatic
construct, it was seen that only 5 plans could be considered to be exemplary. In these plans, it was
seen that the drama scenes phase was designed by considering the components of the dramatic
construct. In ten lesson plans (T1,3,4,8,9,11,12,14,24,25), it was determined that the components of
the dramatic construct were present, but the drama scene could only be effective with the creativity
of the participants, and in eleven lesson plans (T6,7,13,15,20,22,23,28,29,30,32), the acting-outs
were of highly deficient in terms of the components of the dramatic construct. In six lesson plans
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(T10,17,18,19,21,31), it was seen that the drama scene activities were physical acting or game-like
activities that did not involve dramatic situations. Perhaps the most determining criterion of drama
lesson plans is dramatic construct. While a total of 15 plans can be considered adequate, it was
determined that there are serious deficiencies in 17 plans.

As for the criterion of the evaluation stage, in 6 lesson plans (T6,11,14,17,18,24), while the state
of students’ achieving the objectives can be clearly determined with the measurement and evaluation
tools, in 19 plans, this was found to be acceptable and in 7 plans(T1,15,19,22,25,31,32), this was found to
be marginal. In T1’s lesson plan, the evaluation was given under a separate heading, but it was planned to
make the evaluation with some general expressions. In the plan prepared to address the learning outcome
“forms the Pythagorean relation” at the eighth grade level, it was planned to discuss the general question
sentences that were not fully related to the objective, such as asking the significance of the Pythagorean
relation for students and asking what they have learned with the whole class. In the evaluation activities
prepared by T6 and considered to be very adequate for the set of objectives “determines the relationship
between perfect square positive integers and the square roots of these numbers”, “determines between
which two natural numbers a non-perfect square number is” and “writes an expression with square roots
as a\b and takes the coefficient into the root in an a\b expression”, there were 3 different activities. Two
of these activities include multiple-choice questions requiring whole-class discussion or to be answered
individually by students such as “Take the coefficients into the square root in the following expressions
a)2 V5, b) 3 V7, ¢) 4 V10, ¢) 5V5”. The other one includes gap-filling questions.

In the evaluation stage, the pre-service teachers mostly included activities such as classroom
discussion, question-answer, individual open-ended question filling and gap filling. Different
activities such as a letter to a friend, a letter to a family, and a concept map were also included.

2. Findings related to the second research question “What are the difficulties they
encountered during the lesson plan preparation process?”

Common codes were created for the difficulties encountered by the pre-service teachers
while they were preparing their lesson plans. These codes are given in Table 2.

Table 2. Codes Derived from the Responses of the Pre-service Teachers

Code Pre-service Teacher
Suitability for the level T3,4,6,12,23,27

The abstract structure of mathematics T19

Physical conditions T6,7

Relating to the learning outcome T3,4,7,8,10,13,19, 23, 27,32
Writing appropriate activities T3,4,6,7,8,12,13,15,
Leadership experience T3

Classroom management T4,23

Compatible and related activities T8,12,15,23
Dramatic construct T3,12,21,32
Misconception T21,27

Resource T27

Stages T3,7,12,19
Creativity T15,23
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When the codes created for the difficulties experienced by the pre-service teachers while
preparing the lesson plans are examined, it is seen that many pre-service teachers stated the difficulty
of relating the lesson plan to the objective. In addition, some pre-service teachers stated that they had
difficulty in deciding whether the content is suitable for the level and writing appropriate activities.
They also stated that it was difficult to establish a connection and relationship between activities,
to create a creative process, to write dramatic fiction and dramatic plays, to create the stages and to
imagine the place. They also stated that they experienced some difficulties in addressing the classroom
management in the classroom in the plan and some difficulties due to lack of leadership experience
and the abstract structure of mathematics. T27 emphasized that he/she experienced difficulties in
finding and reaching resources specific to the field while writing the plan. Some of the quotations
taken from pre-service teachers are given below as an example.

..t is difficult to transform math subjects into drama activities because transforming
an abstract concept into concrete activities that we will apply is like adding a new dimension to
mathematics... (T19)

...Since I did not have a lesson plan experience, it was difficult for me to place mathematical
concepts in this lesson plan template and to find activities that serve the same purpose but gradually
getting more complex ... (T3)

... Because it is difficult to offer students the opportunity to explore the mathematical
concept, which is the subject of the lesson, and to combine it with creative drama, that is, to present
it in a fiction, and to create a fiction suitable for that concept. (T3)

.... For example, we prepared a plan considering the size of the workshop, but when we went
to the workshop, we saw that a part of the workshop was unusable. In such cases, we should have Plan
B to go on with or we must go to the workshop and check everything before preparing the plan...(T3)

... There must be an appropriate objective to create a lesson plan with creative drama. In
my opinion, not all objectives can be addressed through drama. While preparing the lesson plan last
term, I tried to find a suitable objective at first. Then I tried to think of activities and games according
to the subsequent stages. These activities should be compatible with creative drama. I had difficulties
finding these activities and games. (T13)

.... Since both warm-up, acting-out and evaluation activities are activities that require
separate attention in themselves, I can say that I had difficulty in choosing these activities according
to the objective. While designing the activities, I had constant fluctuations about whether they would
be appropriate for the student level. In addition, it was difficult for me to design the activities since
the activities should be interconnected and connected with the students’ prior knowledge. It was also
difficult for me to adapt the lesson plan and activities to a math objective. (T12)

..... 1t will be difficult to design activities because I think it is difficult to design an activity
that is suitable for the level of the student, relevant to the objective, related to the student’s prior
knowledge, attractive for students, allowing students to be active during the activity and to learn
while experiencing. (T12)

... Ina plan where drama activities are implemented, it is necessary to consider many factors.
For example, there are different factors to be considered such as how the groups should be, the time
given, ensuring that the activity is understood correctly and clearly by the students.(T7)
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...] had difficulties in checking whether the dramatic plays and fictions we made were suitable
for the subject of the lesson, and whether these plays and fictions created any misconceptions about
the subject, and creating a lesson plan accordingly. (T21)

... It is difficult for me to make the activities and the game coherent and connected because [
think it is important to write a play, prepare activities and blend them in the drama plan. (T15)

... 1 had difficulties choosing the objective for the lesson plan because the number of
objectives to which creative drama can be adapted is limited. Also, integrating creative drama into a
math lesson requires creativity. It takes a lot of thinking to be creative. Sample lesson plans are also
scarce because creative drama has not been included in teaching. As there are a limited number of
samples, you need to create new things. This is difficult. (027)

Discussion, Results and Suggestions

Mathematics education supports the development of skills such as problem-solving, creative
thinking, aesthetic thinking and reasoning, which are considered very important for lifelong learning
(MEB, 2009). It is very difficult to talk about the realization of complete learning in formula-based,
repetitive algorithms, more traditional, more passive, result-oriented, far from the pleasure of discovering.
Creative drama is compatible with the idea of learning by doing and exploring for mathematics education.
In this study, theoretical and practical detailed training was given to middle school mathematics teacher
candidates within the scope of Creative Drama in Mathematics Education course, and workshops were
prepared in which creative drama was used in mathematics education. At the end of this training, pre-
service teachers prepared a lesson plan in which creative drama was used as a method for learning
outcomes they determined from the secondary school mathematics curriculum. Similarly, Ozdemir and
Akkus-Cikla (2005) also revealed that although the evaluation criteria differ in their research, science
and mathematics teacher candidates can prepare a qualified lesson plan after the training.

It was revealed that pre-service teachers could develop lesson plans despite some deficiencies
on the basis of creative drama after an educational application. In this context, it is thought that it
is important for teachers and teacher candidates who will use drama in their lessons as a method to
receive training on creative drama. With this in mind, in this study, how pre-service mathematics
teachers transferred their knowledge to their teaching after receiving an education was investigated
by examining the contents of the lesson plans they developed.

While preparing a lesson plan, it is necessary to take into account the nature of the lesson and
its relationship with other lessons, the subject to be addressed, objectives and target behaviours, date
and possible duration, necessary educational tools and resources to be used, activities for the learning-
teaching processes, individual characteristics and differences of students, assessment methods to be
used in the evaluation of teaching-learning experiences and needs of the students (MEB 2003; 2005). In
the drama process, the teacher may feel more secure by starting the work with a plan (Baldwin, 2008).

When the lesson plans were examined according to the criteria in the Drama Lesson Evaluation
Rubric, 288 cases were obtained based on 9 criteria from 32 pre-service teachers. Of these cases, 43%
were found to be exemplary, 32% acceptable, 22% marginal and 3% unacceptable. Thus, although it
can be said that the majority of the lesson plans prepared by the pre-service teachers are considered to
be adequate, there are some deficiencies in some points. This finding is parallel to the results of the study
conducted by Metinnam (2019) to determine the problems faced by pre-service primary school teachers
while planning creative drama sessions. The results of the current study showed that after the drama
training, the pre-service teachers could prepare a drama lesson plan even if there were some deficiencies.
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It was seen that the pre-service teachers mostly prepared lesson plans directed to the
accomplishment of objectives from the learning areas of numbers and operations, geometry and
measurement. In the sub-learning domain of sets, 4 pre-service teachers addressed similar learning
outcomes. Although the objectives they addressed were similar, the contents of their lesson plans
were different. Remarkably, the pre-service teachers did not prepare lesson plans for the sub-learning
domain of algebra, probability and data processing. Although the pre-service teachers were free to
determine the objectives, they may have turned to learning areas and subjects that would be more
convenient in terms of preparing content for creative drama. They may have thought that the objectives
in the 6™ grade, especially the ones for the learning areas of numbers and operations, could be easier
to handle in the warm-up and drama scenes phases. In this connection, one of the pre-service teachers
expressed his/her opinion as follows; “The part which I found the most difficult was to decide on
which objectives could be suitable for acting out because I thought it would be quite difficult to act
out abstract concepts. I thought about which objectives I could embody more easily and then chose the
appropriate objectives.” In addition, although the pre-service teachers had gained some experience
in the learning area of data processing in their training about creative drama, none of them prepared
a lesson plan directed to this learning area and the subjects it covers. This might be because they may
have thought that it would be difficult to create dramatic fiction while addressing subjects such as
algebraic expressions, equations, equalities and inequalities in the learning area of algebra. One of
the common codes that emerged from the opinions of the pre-service teachers was the difficulty in
establishing the relationship between the learning domain and the drama process. Y1ldiz and Adigiizel
(2020) concluded from the opinions of middle school mathematics teachers, who use creative
drama as a method in teaching mathematics, that it will not be creatively effective for all learning
domains. In this respect, the findings of this research overlap with the studies of Yildiz and Adigtizel
(2020). According to the results of the meta-analysis study by Cantiirk-Giinhan (2016), in which she
investigated the effect of drama-based education applied in Turkey on mathematics achievement, there
was no statistically significant difference between the effect sizes of the groups formed according to
the subjects of mathematics lessons. Although there was no statistically significant difference, it was
determined that it was more effective to perform creative drama-based education on measurement,
geometry and numbers, respectively, to increase the success of students. In this study, pre-service
teachers may have used some subjects by considering the nature of some subjects.

It was determined that most of the pre-service teachers wrote the plan in an appropriate
language, it was clearly written what the participants and the leader would do and how they would
behave, and the activities at all stages were clearly expressed. About the criterion of objectives, which
is the second criterion of the evaluation rubric, the lesson plans prepared by the pre-service teachers
were largely evaluated as adequate. All of the pre-service teachers wrote correct and understandable
learning outcome statements suitable for the grade level in their plans. However, some of the
statements determined by some pre-service teachers could not be evaluated as achievable according
to the content of the lesson plans. For the criterion of participants, another criterion of the rubric,
most of the pre-service teachers only stated the grade levels of the participants in their plans and they
were able to prepare a plan that was suitable for the levels of the participants. Considering that the
age ranges in the classes may vary in some cases in the plans, all the pre-service teachers stated only
the grade level, while they could write in the plans in the age range of the class and the students. One
reason may be that lesson plans commonly specify only grade level. As for the criterion of materials,
materials suitable for the developmental characteristics of the students at the grade level for which
the plan was written were selected and indicated in almost all of the plans. The pre-service teachers
had already taken many subject matter teaching courses and content knowledge courses such as
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educational technologies, principles and methods of instruction both during and before the current
study and they had prepared many lesson plans. For this criterion, it is possible that they could have
employed the knowledge, skills and experiences they had gained from other courses.

Another criterion in the course evaluation rubric is activities. The level defined to be adequate
for this criterion is that more than 50% of the activities are comprised of techniques considered to
belong to drama such as acting-out, improvisation and still image, and that they are applied correctly.
Nearly half of the plans developed were evaluated to be adequate. The lesson plans prepared by 16 of
the pre-service teachers (50%) were evaluated to be inadequate for this criterion, and the plans of two
pre-service teachers were evaluated as very inadequate. This finding may indicate that the pre-service
teachers had some difficulties in preparing drama activities. The difficulties experienced by the pre-
service teachers while preparing a lesson plan also included the creation of appropriate activities and
the creativity required by the process.

About the criterion of the warm-up phase, the majority of the pre-service teachers prepared
their plans by including games that could create group dynamics in their plans, focus attention and
would not tire the participants. The plans that were evaluated as inadequate are the ones including
a warm-up stage but are irrelevant and completely inadequate in terms of creating group dynamics,
preparation for the acting-out stage and inclusion of mental and physical warm-up games. The pre-
service teachers had already faced tasks such as preparing games and preparing competition-based
activities in their content courses and elective courses (e.g., mind games). The warm-up process can
be likened to the introduction part in other lesson plans. The beginning of the lesson is a special and
important time that all students should be interested in and leaves a positive impact with a dramatic
start (Boldwin, 2008). The warm-up activity must be linked to all drama activities (Boldwin, 2008).
It can be said that the pre-service teachers made a good start in warm-up activities.

One of the most decisive criteria for the drama process is the evaluation of the drama scenes
phase. Only 6 of the plans prepared by the pre-service teachers were designed in such a way as to provide
the participants with experiences related to the objective and in these plans, the relationship between
the objectives and acting-outs can be clearly seen. For this criterion, the majority of the pre-service
teachers were not found to be adequate. These plans have drama scenes phases but the relationship
between the experiences and objectives is not established in the activities involved in the plans or
activities are games rather than improvisations. Effective conduct of the drama process depends on the
teacher’s knowledge of the concept of creative drama and its components in detail (Adigiizel, 2006).

The components of the dramatic construct in mind can be considered to be very adequate
for this criterion. It was also determined that the majority of the plans contained elements that could
be evaluated as inadequate and that there were serious deficiencies. Perhaps the most determining
criterion of drama lesson plans is dramatic fiction. Despite the remarkable emphasis put on this
criterion during the training through sample practices, the pre-service teachers may not have gained
sufficient knowledge, skills and experience in this regard. In the trainings, they were given tasks on
writing dramatic fiction, and explanations were made for the pre-service teachers to read various
television series, movies, books and literary works in order to contribute to the development of
their skills in creating dramatic fiction. Yet, from the results of the current study, they seem to have
not addressed this criterion in their plans to the desired extent despite the drama training they had
received. In this connection, there are some pre-service teachers stating that they had difficulties
in creating dramatic fiction. Although drama requires that there are moments with free flow in the
process, structure and focus are needed to reach the objectives at the end of the process (Boldwin,
2008). Perhaps the most important point in planning the process is the creation of a fictional scenario,
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namely a dramatic context, which will enable the discovery of the mathematical concepts discussed,
and in which the participants can use their knowledge and skills from their own lives.

About the criterion of the evaluation stage, it was observed that the state of students’ achieving
the objectives could not be revealed clearly with the assessment and evaluation tools used in most
of the plans for the evaluation stage and that there were deficiencies in some points. The evaluation
stage was written in all the plans, but some plans contained unclear statements about whether or not
the state of achieving the objectives could be evaluated, suggesting that the evaluation stage might not
have been constructed effectively. In the plans that could not be evaluated as adequate, mostly class
discussion or question-answer were used. However, some concrete indicators are needed for objectives
related to mathematics. It is difficult to evaluate whether the concepts discussed have been grasped by
the participant with general questions asked to the class. The presence of activities such as whole-class
discussion and general question-answer in the evaluation stage of the plans indicate that some pre-
service teachers think that rather than classical mathematical open-ended questions, activities based
on verbal expressions should be included in the evaluation stage. Among the criteria in the evaluation
rubric, there is no criterion through which the relationship between the activities across the stages can be
evaluated. Adigiizel (2006) stated that there should be activities that are understandable, uncomplicated,
harmonious, related and supportive of each other in different stages. In the trainings given to the pre-
service teachers, these features of the drama activities were emphasized and they were informed that
there should be a connection between the activities. Although there are pre-service teachers who paid
attention to this in their lesson plans, this connection was not established to a large extent.

The difficulties experienced by the pre-service teachers while preparing their lesson plans
were found to be related to preparing activities suitable for the level of students, abstract structure of
mathematics, physical conditions, relating to the objective, writing appropriate activities, leadership
experience, classroom management, compatible and related activities, dramatic fiction and dramatic
play, misconception, resources, structuring of stages, creativity. It was observed that the limitations
observed in the lesson plans of the pre-service teachers were parallel to the difficulties they
experienced in the process. Due to the abstract structure of mathematics, they did not address every
objective or group of objectives; instead, they turned to certain objectives. This finding is in parallel
to the findings of Yildiz and Adigiizel (2020).

The difficulties such as preparing activities suitable for the level of students, leadership
experience and classroom management might have been uttered by the pre-service teachers may
be due to the fact that the plans were only written on paper and not tested in practice. Pre-service
teachers usually gain knowledge and skills by trying the plans they have developed in practicum
teaching classes. They stated that they created some activities and acting-outs by imagining them
because they could not implement their drama plans. Another difficulty they faced is the creativity
required by the process. Their realizing and experiencing this difficulty is an indication that they have
also understood the nature of drama. This finding is parallel to the findings of Yildiz and Adigiizel
(2020). In the study conducted with primary school mathematics teachers, it was stated that few
studies on mathematics teaching and creative drama, insufficient mathematics and drama resources,
and difficulties in accessing the resources made the use of the method difficult.

One of the difficulties experienced by the pre-service teachers was the difficulty of creating
compatible and related activities. The pre-service teachers stated that they were aware that the process
should consist of activities that complement and improve each other rather than a series of activities,
but they also stated that they had difficulties in doing this effectively.
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When all the results of the study are evaluated, it is thought that the creative drama course
offered at the undergraduate level will contribute to the education of mathematics teachers. Drama
in education is offered in many departments of education faculties as an elective course. The Course
of Drama in Mathematics Education is a course in which field-specific applications are addressed.
When creative drama is used as a method and discipline in mathematics education, the student will
learn by having fun, exploring and experiencing (Erkan and Erdogan, 2019). Given the benefits of
drama, its inclusion in the undergraduate program is an important issue. Their involvement in the
process with their own thoughts, feelings and mathematical knowledge and experiences and also
from the perspective of the characters required by the roles in the process will both improve their
mathematical knowledge and skills and serve the purposes to be fulfilled through drama.

In light of the results of the current study, it can be suggested to conduct similar studies
on pre-service mathematics teachers and to compare their findings with the findings of the current
study, to determine the points where they have incomplete or limited information in terms of
preparing a lesson plan, and accordingly to rearrange the content of drama courses to be offered at
the undergraduate level to make them better at the use of creative drama. In addition, pre-service
teachers can be allowed to practice leadership by applying the lesson plans prepared within the scope
of teaching practice and practicum teaching lessons, in line with the issues they find difficult while
preparing the lesson plan. Baldwin (2008) compares the lesson plans for the drama lesson to the
recipe, stating that the teacher’s self-confidence in making changes on the plan or creating his/her
own plan will start to increase over time as he/she gains experience in the plans developed by others.
He stated that the content can be changed over time by trial and error. Studies can be conducted
on the comparison of the lesson plans prepared by pre-service teachers who gradually experience
leadership through practice.

The relationship between art and drama is beyond doubt. To increase their knowledge and
skills about preparing drama content, and to develop their artistic perspectives, especially pre-service
teachers who receive drama education should be encouraged to watch works from the performing
arts, read more literary texts, watch quality movies, and attend drama workshops and seminars.
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Giris

Yunanistan’da 6zel egitim, 6zel egitim ihtiyact ve engeli olan &grencilerin kisiliklerinin
kapsamli ve uyumlu bir sekilde gelistirilmesini ve miimkiin oldugunda genel bir okula entegre
olmalarini veya geri donmelerindeki uyum siirecini saglamak igin gerekli yetenek ve becerilerinin
gelistirilmesine ve kullanilmasima odaklanmaktadir. Buna ek olarak 6zel egitim, belirli 6grencilerin
karsilikli kabul gérmelerine ve toplumla uyumlu bir sekilde bir arada yagamalarina ve esit toplumsal
gelisimlerine katkida bulunacak egitim programlarina erisimlerini miimkiin kilmay1 amaclamaktadir
[3699/2008 sayili Kanun Madde 2(5)]. Aym1 zamanda hem uluslararasi diizeyde hem de
Yunanistan’da 6zel egitim ihtiyaci olan 6grencilerin, egitim siirecine ve genel okullarda gerceklesen
egitim etkinliklerine dahil edilmesi ve egitim programlarinin 6zel 6grencilerinin 6zel ihtiyaglarina
uyarlanmasi gerekli goriilmektedir (Kypriotakis, 2001; Stasinos, 2016).

Bu 6zel cerceve igerisine, literatiiriin gdzden gegirilmesi ve kiiresel diizeyde yiiriitiilen
caligmalarin gerekli teorik ve aragtirma temelini sagladig1 goz oniine alindiginda, Egitimde drama
(ED) tekniklerini kullanan egitim programlari dahil edilebilir. Buna ek olarak, 6zel egitim ihtiyaci
olan 6grencilerin Yunanistan’da genel ilkdgretim okullarinin siniflarinda kayitl olduklart géz 6niine
alindiginda, egitimde drama programlari olumlu yonde esit katilim1 ve belirli 6grenciler igin firsat
esitligini saglayabilir ve bunun bir uzantisi olarak onlarin okulun egitimsel faaliyetlerine katilimlarini
da iyi yonde etkiler. Kempe’ye gore, (2005, s.240-241) genel bir okulun 6grencileri ile 6zel egitim
ihtiyaci olan 6grenciler arasinda, bir egitimde drama programi ¢ergevesinde gerceklesen isbirligi,
sadece 6zel ihtiyaglar1 olmayan 6grencilerde degil, 6zel egitim ihtiyaci olan 6grencilerde de sosyal
becerilerin gelisimine olumlu katk: saglayabilir.

Mevcut ¢alisma, hem normal gelisim gosteren 6grencilerin hem de 6zel egitim ihtiyact
olan dgrencilerin katildig1 genel bir ilkokulda yiiriitiilen bir egitim programinda ED tekniklerinin
kullanimu ile ilgilidir. Caligmanin amaci, 6zel egitim ihtiyaci olan 6grencilerin kiiltiirlerarasi, dil ve
sosyo-duygusal becerilerinin gelisiminde ED tekniklerinin etkisini belirlemektir. incelenen arastirma
sorulart sunlardir:

i.  ED teknikleri, 6zel egitim ihtiyaglar1 olan 6grencilerin kiiltiirlerarasi yetkinliklerinin
gelistirilmesine katkida bulunabilir mi?

ii.  ED teknikleri, 6zel egitim ihtiyaglar1 olan 6grencilerin dil yeterliliginin gelismesine
katkida bulunabilir mi?

iii. ED teknikleri, 6zel egitim ihtiyaclari olan 6grencilerin sosyo- duygusal yetkinlikleri-
nin gelistirilmesine katkida bulunabilir mi?

Teorik Arka Plan

Egitimde drama, aktif katiim ve deneyim yoluyla duyularmi uyarma potansiyeli
sundugundan 6zel egitim ihtiyaglar1i olan o6grencilerin fiziksel, duygusal, diislinsel ve sosyal
gelisimlerine katkida bulunabilir. Yani, ED teknikleri yaratici ve dogaglama tiyatro anlatiminda ve
dolayisiyla yaraticiligin, 6z farkindaligin ve 6z sayginin gelistirilmesinde ve 6grencilerin iletisim
becerilerinin gelistirilmesinde olumlu bir rol oynayabilir (Alkistis, 2000 ve 2008; Burgoyne ve ark.,
2008; Cattanach, 1996; Crimmens, 2006; Hatton, 2009; Kempe, 2005 ve 2011; Schnapp ve Olsen,
2003).
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ED teknikleri zihinsel engelli, otizmli, isitme engelli, gérme engelli, fiziksel engelli,
davranigsal sorunlar olan ve dikkat eksikligi ve hiperaktivite bozuklugu gibi 6grenme giicliikleri
olan 6grencilerin bilissel ve sosyo duygusal yetkinlikleri ile ilgili ¢alismalarda kullanilmis ve olumlu
sonuglar vermistir. (Alkistis, 2000; Avdi ve Hatzigeorgiou, 2018; Berrington ve ark., 2013; Blythe
ve ark., 2011; Corcoran ve Davis, 2005; De la Cruz, 1995; Ewa ve dig., 2015; Griffiths, 2010;
Kempe & Tissot, 2012; Lenakakis ve Koltsida, 2017; Baka, 2011; Raphael, 2004; Schiller, 2008).
ED teknikleri ayn1 zamanda bilissel engelli 6grencilerde (Alkistis, 2000; Chatterton ve Usak, 1994;
Paraskevopoulou-Stavropoulou, 2016) ve 6grenme giicliigii ¢ceken Ogrencilerde dil becerilerinin
gelistirilmesinde kullanilmistir (De la Cruz ve ark., 1998). Ozellikle ED’nin deneyimsel ve takim
caligmasi faaliyetleri, 6grencilere farkli roller iistlenerek farkli iletisim baglamlarinda konusma
dilini ifade etme olanagi sunmaktadir (Chatterton ve Butler, 1994; De la Cruz ve ark. 1998;
Paraskevopoulou-Stavropoulou, 2016). Alkistis’in (2000, s.253) belirttigi gibi, ED tekniklerini
benimseyen bir egitim programi, ‘“uygulanmast sirasinda dil ve duygusal anlatim alistirmalar:
vapilabildigi igin dil becerilerinin gelisimine katkida bulunabilir”. Ayrica, boyle bir program, biligsel
alg1 becerilerinin gelistirilmesine (Alkistis, 2000) ve daha genel olarak 6z farkindalik gibi zihinsel
islevlerin gelistirilmesine ve ¢ocugun hem bir birey olarak hem de bir sosyal grubun iiyesi olarak
kapsamli ve dengeli gelisimine katkida bulunabilir (Tsiaras, 2012). Belirli teknikler, drama deneyimi
ile bu Ogrencilerin hiperaktivitelerini ve dikkatlerinin odagimi yonetebilecekleri bir 6grenme
ortaminin yaratilmasi anlaminda (Anderson ve Berry, 2014) dikkat bozuklugu yasayan 6grencilerde
sadece bireysel degil iletisimsel diizeyde de etkili olabilir (Lenakakis, 2008, s.462). Ek olarak ED
teknikleri, davranig sorunlart olan &grencilerin sosyal beceriler kazanmalaria, olumlu tutumlar
benimsemelerine ve genel olarak daha olumlu davranislar olugturmalarina katkida bulundugu i¢in bu
egitimde kullanilabilir (Freeman ve ark., 2003; Dullar, 1996).

Yontem

Arastirma Modeli

Bu arastirmada nitel arastirma veri toplama yontemlerinden katilimer eylem aragtirmasi
yaklagimi izlenmistir (losifidis, 2008, s.146; Robson, 2007, s.256). Eylem arastirmasi, sosyal
konularla ilgili olarak daha olumlu tutum benimsemek ve degerleri degistirmek amaclandiginda
egitim baglaminda kullanilabilir (Cohen, Manion ve Morrison, 2008, s.385). Daha ayrintili olmak
gerekirse, su lic dongiiden olusan bir siire¢ olan sarmal bir prosediir takip edilmistir: 6gretmenin projeyi
aciklamasina ve belgelemesine ve bu aragtirmanin elestirel goriisiine imkan saglayan planlama, eylem,
yansima ve yeniden tasarlama (Cohen, Manion ve Morrison, 2008, s.390-391; Sarafidou, 2011, s.83).

Katilimcilar

2018-2019 ogretim yilinda gergeklestirilen ve bes ay siiren ¢aligmaya Yunanistan’da iki
okuldan ilkokul 4. smifa kayitl 30 6grenci katilmistir. Katilimcilar arasinda 6grenme giicliigii ceken
4 ogrenci, segici dilsizligi olan 1 6grenci, dikkat eksikligi ve hiperaktivite bozuklugu olan 2 dgrenci
ve davranis sorunlari olan bir 6grenci bulunmaktadir. Katilimcilarin se¢imi, arastirmacinin nitel bir
arastirma tiirii yiiriitiirken belirli bir yas grubu veya ayni1 okula devam eden bir grupla ilgili olabilecek
bir veya daha fazla 6zellik agisindan katilimcilarin homojenligine dayali drnegi segebilmesine
dayandirilmistir (Cohen ve Manion, 2008, s.156).
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Veri toplama araclar

Veri toplamak icin anket, yazili denemelerin derlenmesi ve katilimecr gozlemlerinden
yararlanilmistir.

Anket

Egitimde drama programindan dnce ve sonra 6grenciler tarafindan bireysel ve isimsiz olarak
doldurulan anket, 6grencilerin “dtekilik” konusundaki goriis ve tutumlarimi arastirmaya yonelik on
bir (11) agik uglu sorudan olugsmustur (Cohen, Manion ve Morrison, 2008; losifidis, 2008).Ag¢ik uglu
sorularin se¢imi, derinlemesine arastirilabilecek, 6zgiin ve dogru ve ayn1 zamanda kaliteli veriler
saglayan bilgiler saglamalarina dayandirilmistir (Cohen, Manion ve Morrison, 2008, s.430-431).
Anketin 6grencilere egitimde drama programindan 6nce ve sonra ‘“Ogretmenin role girmesi” teknigi
ile sanki postaci veriyormus gibi verildigini belirtmek gerekir (Avdi ve Chatzigeorgiou, 2018).

Yazili Denemelerin Derlenmesi

Yazilidenemelerinderlenmesi, ED ninortak calismayadayalitekniklerinintamamlanmasindan
sonra Ogrenciler tarafindan bireysel olarak yapilmistir. Daha detayli olarak agiklamak gerekirse,
Ogrenciler miilteci, gd¢cmen, farkli ten rengine sahip kisi, 6zel ihtiyaclar1 olan kisi ve farkli dini
inanglar olan kisilerle ilgili ED faaliyetlerindeki etkilesimleri sirasinda ortaya ¢ikan duygularini “rol
icinde yazma” teknigi ile yazmislardir (Alkistis, 2008, s.380-388; Avdi ve Chatzigeorgiou, 2007,
5.96; Papadopulos, 2010, s.257).

Katilimct Gozlem

Katilimc1 gézlemde aragtirmacinin hem arastirilan sosyal gruba hem de gerceklesen siirece
katilm derecesi onemli rol oynamaktadir (losifidis, 2008, s.126-127; Sarafidou, 2011, s.53).
Katilimer goézlemin kullanimi, 6gretmenin egitimde drama programi sirasinda, ED tekniklerinde
animator olarak yer almasina dayandirilmistir. Ayrica, hem ED faaliyetleri hem de grup tiyelerinin
performanslari sirasindaki davraniglartyla ilgili her miidahalenin yani sira, bu miidahaleler sirasinda
katilimer 6grenciler arasinda gergeklesen etkilesimler ve dgrenciler arasinda var olan iletigim tiirii
hakkinda notlar (arastirma gilinligii) tutulmustur.

Caligmanin Giivenilirligi ve Gegerliligi

“Uggenleme”, bir arastirma teknigi olarak sonuglarin gegerliligini ve giivenilirligini arttirmak
amaciyla kullanilmistir. Uggenleme, arastirma ydntemindeki yaklasimla, yani birden fazla kaliteli
veri toplama kaynagi araciligiyla gerceklestirilmistir (Cohen, Manion ve Morrison, 2008, s.486;
losifidis, 2008, s.137; Sarafidou, 2011, s.98).

Veri Analizi

Anket, 6grencilerin yazili metinleri ve katilimci gézlem sonucu elde edilen verilerin analizi;
sunum, anlamlarin kontrolii ve yorumlanmas: ile detayli analizine, verilerin arastirilmasina ve
aralarinda bulunan iligkiyi vurgulamak amaciyla kategorilere ve konulara gore yapilandirilmasina
olanak sagladigindan dolay1 tematik igerik analizi ile yapilmigtir (Robson, 2007, s.358).
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Egitimde Drama Programi

Bu arastirma gergevesinde yiiriitiilen farkli “Oteki’yi” tanima adli egitimde drama programi
sirasinda kirk (40) didaktik etkinlik gergeklesmistir. Etkinlikler haftada iki kez, Esnek Bolge
icinde gergeklesti ve her biri bir ders saati (35 dakika) siirdii. Esnek Bolge, kiiltiirlerarasi iletigimi
gelistirmeyi amaglayan disiplinler arast kurslarin (Kaga, 2002, s.94-95) yani sira Yunanistan’daki
okullarin siniflarinda da var olan “gok kiiltiirliiliikk” ¢ergevesini harekete gecirmek igin sosyal
durumlarin temsilini amaglayan ED faaliyetleri i¢cin de uygundur(Matsagouras, 2002, s.17-21).

Bu ¢alismanin ilk dongtistinde 6grencilerde dilsel ve kiiltiirel ¢esitlilige iliskin olumlu tutum
ve gorlsler olugturmak ve ¢esitlilige yonelik olumsuz kligelerin ve dnyargilarin ortadan kaldirilmasina
yonelik ED teknikleri (Beyin firtinasi, roportajlar, telefon konusmalari, zaman makinesi, 6gretmenin
role biiriinmesi, dondurulmus resim, televizyon istasyonu, rol iginde yazma) kullanilmistir. Calismanin
ikinci dongiisiinde, 6grencilerden ten rengi ve fiziksel engelli kisiler acisindan farkli “6tekiler” ile
ilgili olumlu tutum ve goriisler olusturmak i¢in ED teknikleri (Beyin firtinasi, duvardaki rol, radyo
istasyonu, uzman mantosu, rol yapma, rolde i¢inde yazma) kullanilmistir (Ek). Calismanin tigiincii
dongiisiinde, dini ve etnik gesitlilige kars1 olumlu bir tutum gelistirmek i¢in ED tekniklerinden (Fikir
aligverisi-tartisma, sicak koltuk, vicdan sokagi, grup tartismasi, rolde yazma) kullanilmistir.(Alkistis,
2008; Avdi ve Hatzigeorgiou, 2007, 2018; Fleming, 2004; Heathcote, 1985; Heathcote ve Bolton,
1995; Papadopulos, 2009; Papadopulos, 2010).

Bulgular

Anket Sonuclari

Anketten elde edilen verilerin analizi, belirtildigi gibi, tematik igerik analizi yoluyla
gerceklestirilmistir. Verilerin analizinden, ¢aligmada yer alan 6grencilerin olumsuz kliselerle ilgili
goriiglerini degistirdikleri ve ulusal, kiiltiirel, dilsel ve dini 6tekilige karsi oldugu kadar beyaz
olmayan insanlar ve &zel ihtiyaclar1 olan insanlar acisindan da farkli “Otekilere” karsi olumlu bir
tutum benimsedikleri ortaya ¢ikmaktadir.

Daha spesifik olarak aciklamak gerekirse bes tematik analiz ortaya ¢ikmistir. Bunlardan ilki
etnik ve kiiltiirel ¢esitliligin kabulii ikincisi dilsel gesitliligin kabulii ticiinciisii dini ¢esitliligin kabulii
dordiinciisii teni farkli renk olan insanlar agisindan farkli “6teki’nin kabulii ve besincisi fiziksel
engelli insanlarin kabulii ile ilgilidir.

Calisgmanin sonuglarinin 6zel egitim ihtiyaci olan Ogrencilere iligkin kismi asagida
sunulmustur. Ozellikle, belirli 6grencilerin kiiltiirlerarast empati ve yetkinliklerinin gelisimini
gbsteren kisa gosterge niteligindeki sozel ifadeler arastirma kapsamina dahil edilmistir. Ogrenme
giicliigli ceken 6grencilerle ilgili sonuglarin toplu olarak sunuldugu belirtilmelidir.

“Mahallenizin parkinda bisikletinizle oynuyorsunuz ve lastik patliyor. Iki gocuk sana onlarin
bisikletine binebilecegini soyliiyor. Biri Rusya’dan gelen bir gd¢men, digeri ise Yunan. Hangi
bisiklete binersin ve neden?” sorusu icin, Ogrenci 1 (O1): ”Onu memnun etmek icin gé¢cmenin
bisikletini kabul ederdim”.

“Ucretsiz ikinci dil kursu kazaniyorsunuz. Almanca veya Arapga dersi almay1 segebilirsiniz.
Hangi dili 6grenmek istiyorsunuz ve neden?” sorusuna,, O2: “Arapca dersleri almak istiyorum
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clinkii dili duymustum ve hosuma gidiyor”. “iki aile yan dairenizi kiralamak istiyor. Sizin yasinizda
bir gocugu olan Miisliiman bir aile ve sizin yasimzda da bir gocugu olan Ingiliz bir aile. Hangi ailenin
kiralamasini tercih edersiniz ve neden?” sorusunaO3: “Miisliiman bir ailenin kiralamasin: tercih
ederim ¢iinkii benimle ayni dine sahip olmamalarint umursamyyorum”.

“Kampa bir giin gec¢ kaldiniz ve aralarindan se¢im yapabileceginiz sadece iki yatak kaldi.
Engelli bir cocugun yaninda bir yatak var. Hangi yatag1 secersiniz ve neden?” sorusuna, O4: “Fiziksel
engelli cocugun yamindaki yatagi secerim ki ona yardim edebileyim”.

Secici dilsizligi olan 6grencinin gosterge niteligindeki sozlii ifadeleri “Afrika’dan bir ¢ocuk
sinifiniza geliyor. Masada birlikte oturmak ister misiniz? (Evet neden / Hayir neden) ve”’Siz resim
yapmay1 seviyor ve sanat derslerine katiliyorsunuz. Ciddi isitme problemleri olan bir ¢ocuk ¢ok iyi
resim yapiyor. Birlikte resim yapmak ister misiniz?(Evet neden / Hayir neden” sorulari i¢in su yanitlar
verilmistir: O5: “Arkadas olabilecegimiz icin Afrika dan gelen cocugun yanmna otururum”, “O ¢ocuk
kadar iyi resim yapmak isterim, kulaginin duymamasi takilamayacagimiz anlamina gelmez”.

Ayrica dikkat eksikligi ve hiperaktivite bozuklugu olan 6grencilerin gosterge niteliginde
cevaplar1 sunulmustur. “Simifiniza iki yeni 6grenci geliyor. Biri ailesiyle Fransa’da yasarken digeri
Suriyeli bir miilteci. Kiminle arkadas olmak istersin ve neden?” sorusuna, O6: “Suriye 'den gelen
¢ocukla arkadas olmak isterim ¢iinkii o bir miilteci”. “Evinizden ayn1 mesafede iki biife var. Birinde
mal sahibi Pakistan’dan bir gogmen, digerinde ise bir Yunan. Hangi biifeden aligveris yaparsiniz ve
neden?” sorusuna, O7: “Pakistanlinin biifesinden satin alirdim ¢iinkii ona yardim etmek istiyorum”.
Davranis problemleri olan 6grencinin yukaridaki sorular igin gosterge niteligindeki sozel ifadeleri su
sekilde gosterilebilir:

08: “Miisliman ailenin kiralamasini isterim ¢iinkii farkli bir din hakkinda daha fazla bilgi
edinmek isterim”, “Pakistan’dan gelen gé¢menin biifesinden alirdim ¢iinkii parasi olmayabilir”.

Verilerin tamaminda hareketle, 6zel egitim ihtiyacglar1 olan 6grencilerin, ED teknikleriyle ele
aldiklar1 otekilik bicimlerine karsi ilk bastaki olumsuz tutumlarini degistirmelerinin bu tekniklerin
cesitliligin kabuliine iliskin olumlu etkisini gosteren bir delil oldugu tespit edilmistir.

Yazili Deneme Sonuclari

Ogrencilerin “Rol iginde yazma” teknigi ile yazdiklar1 yazili denemelerin sonuglarna
bakilarak (Avdi ve Hatzigeorgiou, 2007; Papadopoulos, 2010) yazili dil becerilerini gelistirdikleri
goriilmektedir. Asagida, 6grenme giicliigli ceken 6grencilerin egitimde drama programi sirasinda ele
aldiklar1 her 6tekilik bigimi i¢in kullandiklari birkag gosterge niteligindeki ifadeleri yer almaktadir.
Defterlerine 6zellikle miilteci cocuklarla ilgili sunlari yazdilar: O1 “Suriyeli Margarita ¢ok iizgiindii
ciinkii tilkesinde bir savas vardi ve esyalarim, arkadaslarini, evini kaybetmisti”, farkli bir “Oteki” ile
ilgili olarak O2 “Bugiin Kari’'nin hapisten ¢iktigi icin cok mutluyum. Haksiz yere suglandi ¢iinkii o
yasli ve yabanciydi “ve gdemen cocuklarla ilgili olarak O3 “Ben bir gogmendim. Sar1 otobiise bindim
ve bir¢ok gogmen ¢ocugu gordiim. Birlikte seyahat ettik ve onlart tanima sansim oldu ve biiyiik bir
arkadas grubu olduk”, O4 “Sari otobiisle yolculuk siiperdi ciinkii diger gogmen cocuklarla seyahat
ettim ve tilkelerini tanima sansim oldu”. Ayrica, beyaz tenli olmayan cocuklarla ilgili yazdiklari
mektuplarda: O1 “Derinin rengi umurumda degil ve arkadasin olmak istiyorum” Ozel ihtiyagh
cocuklara yazilan mektuplarda, O2 “Ben her zaman senin arkadasin olacagim ve yiiriiyemedigin icin
endiselenmene gerek yok.”, farkl1 dini inanglara mensup cocuklara yazdiklari mektuplarda: O3 “Sana

64



Ozel Egitim Ihtiyac1 Olan Ogrencilerin Ogretiminde, Egitiminde Drama Kullanim1

bu mektubu farkly bir tanrrya inanmanin onemli olmadigint séylemek igcin gonderiyorum. Seninle
tamgtigimiz ve arkadas oldugumuz i¢in gurur duyuyorum” ve refakatsiz miilteci ¢ocuklara yazilan
mektuplarda, O4 “Sevgili arkadasim Melak, kiz kardesinizle birlikte yasadiginiz her seyi biliyorum.
Sana okuluma gelmeni istedigimi ve kesinlikle en iyi arkadaslarimdan biri olacagini soylemek
istiyorum.”

Secici dilsizligi olan 6grenciyle “rol icinde yazma” teknigi kullanilmis ve 6zellikle kendi
oynamadigi rolleri iistlenip bu rolleri sinif arkadaslarimin oynamasii izledigi ve onlar tarafindan
kullanilan ifadeleri kullandig1 gézlemlenen yedi yazili metin tiretmistir. Asagida, 6grencinin yazdigi
metinlerde kullandig1 gosterge niteligindeki ifadeler siralanmistir. Defterine yazdigi ilk iic metinde,
miilteci ¢ocuklarla ilgili: “ Cocuklarla farkl seyler hakkinda, hatta duygular hakkinda konustuk ve bu
durumda olduklari igin ¢ok iiziildiim”, gogmen ¢ocuklarla ilgili olarak “Gezimizde tiim iilkeleri gordiik
ve otobiiste bes arkadasla tanistim, Nora, Zalia, Lorax, Larsen ve Johanna” ve diger “Oteki” ile ilgili
olarak “Mahkeme salonunda Kari’yi iyi savundum ve ¢cok memnunum ¢iinkii gitmesine izin verdiler”.
Mektup seklinde yazdigi sonraki dort metinde su ifadeleri kullandi, cildi beyaz olmayan ¢ocuklarla
ilgili olarak “Siyah ve beyaz oldugun i¢in iiziilmene gerek yok — Arkadasim olmant istiyorum”, 6zel
ihtiyaglari olan ¢ocuklarla ilgili olarak, “Sorunlarin oldugu icin endiselenme — Seni arkadaslarimla
tamgtiracagim ve hep birlikte oynayacagiz”, farkli dinlerden ¢ocuklarla ilgili olarak, “Seni yanimda
kiliseye gotiirdiigiim icin mutluyum. Seni yamimda gotiirmek istedim ¢iinkii sen benim arkadasimsin
ve seni seviyorum” ve refakatsiz miilteci ¢ocuklarla ilgili olarak “Merhaba, Nour. Okuluma gelmeni
bekliyorum. Sana yardim etmek istiyorum, ailen gelene kadar seni evimde agirlayacagim”

Yazili metinlerin sonuglari, dil becerilerinin gelistirilmesine iliskin asagida sunulan katilimct
gbzlemin sonuglari ile uyumludur.

Katilimer Gozlem Sonuclar:

Egitimde drama programi sirasinda katilime1 gozlem, a) 6grencilerin 6zel egitim ihtiyaglari ve
smif arkadaslari ile etkilesimlerini, b) ED etkinliklerine katilimlarini ve c) genel olarak, uyguladiklar
tekniklerle gelistirdikleri becerileri kaydetmeyi amaglayan bir dergi araciligryla kullanilmistir.
(Mason, 2003, s.137; Sarafidou, 2011, s.54).

Ogrenme giicliigii ¢eken dgrencilerde dil becerilerinin gelisimi ile ilgili katilimer gozlem
sonuclar1 asagida kisaca sunulmustur. Okulun dil konusuyla ilgili iyilestirici 6gretim programina
kayith olan belirli 6grenciler, programin basinda ED etkinliklerinin hazirlanmasi sirasinda ¢ok az
konugmuslardir. Programa katilimlarinin tigiincii ayindan sonra, dort 6grenci de tartismalar ile sorular
olusturarak ve etkinlikler sirasinda cevaplar vererek kendilerini sdzli dilde daha eksiksiz ifade etme
becerisine sahip oldular. Egitimcinin — iyilestirici 6gretim programi baskani — goriislerinin, egitimde
drama programinin belirli 6grencilerde sozlii dil becerilerinin gelisimi tizerindeki olumlu etkisi
konusunda bu bulgularla ayni dogrultuda oldugunu belirtmek gerekir.

Segici dilsizligi olan &grencinin program sirasindaki ilgisinin arttigi goriilmektedir.
Ogrencinin ED tekniklerini tiim sinifa sunarken, etkinliklerin hazirlanmasinda hem diger ekipleri
hem de kendi ekibini biiyiik bir ilgiyle izledigi gézlemlenmistir. “Donmus resim” teknigine hevesle
katilmustir, ¢iinkii bu teknik sozlii dil ifadelerini gerektirmemektedir. Ayn1 sekilde, “Oteki” nin ve
sosyal cevresinin diisiincelerini kaydettigi “Duvardaki rol” teknigine katilmistir. Buna ek olarak,
programin basinda tek bagina oturmaya caligirken, programin ilk ayindan sonra sinif arkadaslariyla

65



Theodora Papaioannou & Alkistis Kondoyianni - Yaratict Drama Dergisi 2022, 17(1), 59-72

iligkiler gelistirdigini ve diger ekipler tarafindan ED faaliyetleri sunuldugunda sinif arkadaslariyla
oturdugunu belirtmek gerekir.

Egitimde drama programina katilan 6zel egitim ihtiyaci olan 6grencilerde sosyal yeterliliklerin
gelistirilmesi ile ilgili katilimec1 gézlem sonuglar1 asagida kisaca siralanmustir.  Ozellikle dikkat
eksikligi ve hiperaktivite bozuklugu olan iki 6grencinin ED tekniklerine hevesle katildiklar1 ve
ekibin diger tiyeleriyle isbirligi yaptiklar tespit edilmistir. Yukarida belirtilen faaliyetler sirasinda
serbestce hareket etme firsati buldukg¢a hiperaktiviteleri giderek azalmigtir. Sadece oturmak ve
yazmak zorunda kaldiklar1 “rol i¢inde yazma” teknigi sirasinda, programin ii¢lincli ayindan sonra
daha az hiperaktivite gostermislerdir. Benzer sekilde, egitimde drama programinin tamamlanmasinin
ilk ayindan sonra, diger ekiplerin iistlendikleri rolleri daha uzun siireler boyunca sunmalarini izlerken
dikkat eksiklikleri azalmistir. Ayrica bu 6grenciler tiyatro etkinliklerinin hazirlanmasi sirasinda
gruplarinin diger liyeleriyle tartisarak daha fazla zaman harcadilar.

Davranig sorunlari olan 6grencilerin davranisinin sadece sinif ortaminda degil okul bahgesinde
de gelistigi tespit edilmistir. Baglangicta bu 6grenci ED’nin grup faaliyetleri ¢er¢evesinde isbirligi
yapmakta zorland1 ve genellikle ekibinin diger iiyeleri ve genel olarak diger smif arkadaslariyla
zitlastt. Programin ikinci ayindan sonra takim caligmasi becerilerini gelistirerek takima uyum
saglamaya ve takim iiyeleriyle daha etkin etkilesime girmeye basladi. Bu, diger iiyeler tarafindan
kabul edilmesine, gerilimlerin azaltilmasina ve aralarindaki zitliklarin sinirlandirilmasina katkida
bulundu. Bu siire¢ 6grencinin programin dordiincii ayindan sonra sinif arkadaslariyla sorunsuz bir
sekilde igbirligi yapabilmesiyle sonug¢landi. Egitimcinin izleniminin de — boliim baskanmin - bu
yonde oldugu, yani bu 6grencinin sadece egitimde drama programi sirasinda degil, tamamlandiktan
sonra da daha olumlu davranislar sergiledigini belirtmek gerekir.

Tartisma ve Sonug¢

Egitimde drama programindan elde edilen sonuglar, ED tekniklerinin genel okula kayitl
0zel egitim ihtiyaglar1 olan 6grencilerin dil, sosyo-duygusal ve kiiltiirleraras1 becerilerin gelisimini
olumlu yonde etkileyebilecegini gdstermektedir (Alcistis, 2008; Aitzdi ve Hazigeorgiou, 2018;
Adattana Nontthaith, 1996; De La Asczkruz, 1998; Fleming, 2004; Lenakakis, 2015 ve 2018;
Papadopulos, 2009; Tsiaras, 2007). Ozellikle, ED tekniklerinin belirli dgrencilere, kisisel gelisimleri
ve Ozel egitim ihtiyaclar1 olmayan simif arkadaslartyla etkilesimleri konusunda ¢ok sayida olanak
yarattigi gézlenmistir.

Bu calismanin sonuglari, 6z saygi ve 6z farkindaligin gelistirilmesinde, davraniglarin ve
hiperaktivitenin yonetilmesinde, kiiltlirleraras1 yetkinligin gelistirilmesinde, dil ve sosyal becerilerin
gelistirilmesinde ED tekniklerinin kullanildig: ilgili arastirmalarin sonuglari ile uyumludur (Alkistis,
2000; Burgoyne ve ark., 2008; Berrington ve ark., 2013; Blythe ve ark., 2011; Chatterton ve Butler,
1994; Corcoran ve Davis, 2005; De la Cruz, 1995; Freeman , Sullivan ve Fulton, 2003; Griffiths,
2010; Guli ve ark. 2013; McLenna ve Smith, 2007; Baka, 2011; Raphael, 2004; Schiller, 2008; Snape
ve Vettraino, 2007; Tsiaras, 2012; Dullar, 1996).

Bucalismadan, ED tekniklerinin egitimde ve 6zel egitim ihtiyaci olan 6grencilerin tipik gelisim
gosteren 0grencilerle birlikte yer alacagi ve isbirligi yapacagi genel okullar i¢in tasarlanacak benzer
egitimde drama programlarinda kullanilabilecegi ve uygulanabilecegi sonucu ortaya ¢ikmaktadir.
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Sonug olarak, benzer egitim programlarinin ED teknikleri kullanilarak tasarlanmasi ve yiiriitiilmesi,
bu programlarda yer alan tiim 6grencilerin keyifli ve giivenli bir 6grenme ortaminda sadece bireysel
diizeyde degil, ayn1 zamanda grup diizeyinde de beceri kazanmalari i¢in de uygulanabilir.

ED tekniklerinin 6zel egitim ihtiyact olan Ogrencilere olumlu katki sagladigi tespit
edildiginden, burada varilan sonuclarin daha fazla arastirilmas: onerilmektedir. Ozellikle, farkli
illerde ve farkli ilkokul siniflarina kayitli Ogrenciler arasinda benzer egitim programlarinin
uygulanmasi dnerilmektedir. Genel okullarda egitimde drama programlarinin uygulanmasi, katilan
tiim 6grencilerin edinebilecekleri yetkinliklerin yani sira (Kempe, 2005), 6zel egitim ihtiyact olan
ogrencilerin okul ortamina daha sorunsuz uyum saglamalarini, uyumlu sekilde okula devam etmelerini
ve diger katilimci 6grencilerle aralarindaki iletisim ve etkilesimin saglanmasini kolaylagtirir.
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Ozel Egitim Ihtiyac1 Olan Ogrencilerin Ogretiminde, Egitiminde Drama Kullanim1

Ek 1
22. Etkinlik

Ik etkinlik “Beyin Firtinas1” idi. Ogrenciler, bilgilerini sinamak icin smiflarindaki “6zel
ihtiyaci olan kisi” ile ilgili iligkisel kelimeler ve climleler yazmislardir, ¢iinkii bu etkinlik bir konunun
¢oklu boyutlarin1 vurgulamaya yardimci olur ve degerlendirmeye uygundur (Alkistis, 2008: 260).

Daha sonra Ogrencilerin fiziksel engelli bireyler ve sosyal cevrenin kendilerine karsi
benimsemeleri gereken tutum hakkinda bir radyo programi yaptiklar1 “Radyo Istasyonu” teknigi
kullanilmistir (Alkistis, 2008: 263). Grup tiyeleri, radyo istasyonunun adini, programin adin1 ve atifta
bulunduklari kisilerin sahip olacagi engellilik tiirlinii sectiler. Etkinligin tamamlanmasindan sonra bir
tartisma ve diisiiniim gerceklesti. Ozellikle, bir daire i¢indeki dgrenciler, 6zel ihtiyaclar1 olan kisilere
yapilabilecek kabul edilebilir davranislar ve etkinlik boyunca sahip olduklar1 deneyim hakkinda fikir
aligverisinde bulundular.

23. Etkinlik

Yirmi tgiincii etkinlik “Duvarda yuvarlanma” teknigi (Avdi & Chatzigeorgiou, 2007: 90)
ogrenciler tarafindan bireysel olarak kullanilmistir. Ozellikle, 6grenciler, biiyiik bir kagida ¢izilen
ve smif duvarina yerlestirilen ve 6zel ihtiyaglari, diisiinceleri ve duygulari olan bir ¢ocugun roliinii
temsil eden bir insan figiiriiniin ana hatlarina yazi yazdilar. Sonra ne yazdiklarimi sinif arkadaglarina
sOylediler. Etkinligin tamamlanmasindan sonra 6grenciler bireysel olarak ve “Rolde yazma” takma
adin1 kullanarak rol yaptilar. Giinliiklerine, 6zel ihtiyaglar1 olan bir ¢ocuk roliinde, diisiincelerini ve
duygularmi yazdilar.

24. Etkinlik

Yirmi dordiincii etkinlik, 6grenciler insan figiiriiniin ana hatlar1 disina 6zel ihtiyaglart olan
bir ¢ocuk i¢in kendi diigiincelerini ve duygularini yazdilar ve siif arkadaslarinda duyurduklarindan
yukaridaki etkinlik farkli bir baglamda devam etti. Cogu 6grenciden figiiriin digina ikinci kez
yazmalari, fakat bu kez roliin temsil ettigi fiziksel engelli ¢ocuk hakkinda ek diigsiince ve hisleri
yansitmalari istendigine dikkat edilmelidir.

Etkinlik tamamlandiktan sonra, belirli bir roliin “uzaktan” incelenmesi ve derin sekilde
anlamlandirilmast ile ilgili bir tartisma ve diisiiniim yapildi (Avdi ve Hatzigeorgiou, 2007: 90). Bu
etkinlik sayesinde O0grenciler, 6zel ihtiyaglari olan ¢ocugun yerinde olma ve disiincelerini kendi
tarafindan yazili olarak ifade etme ve ayni zamanda 6zel ihtiyaglari olan ¢ocuga kars1 kisisel bakis
acilarini sosyal bir ortam ile yazili olarak ifade etme firsat1 buldular.

25. Etkinlik

Yirmi besinci etkinlik, 6grenciler bireysel olarak ve “Rolde yazma” teknigini kullanarak
rol yaptilar. Spesifik olarak, 6grenciler fiziksel engelli bir ¢cocuk olan bir arkadaslarina mektup
yazdilar. Ogrenciler, mektuplarinda kendilerine hitap edecek arkadaslarinin adini ve sahip olduklar
engellilik tiiriinii sectiler. Bu etkinligin amaci, 6grencilerin kisisel diizeyde, yazili konusma yoluyla,
0zel ihtiyaglari olan bir ¢cocukla (erkek veya kiz) iletisim kurmalar1 ve hem psikolojisini hem de
ihtiyaclarini anladiklari dereceyi ve ona karsi tutumlarini yazili olarak kaydetmeleriydi. Mektuplarini
tamamladiktan sonra onlar1 boyadiklarini, zarflar yaptiklarini ve arkadaglarina gonderilebilmek icin
posta pulu ¢izdiklerini belirtmekte fayda var.
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Introduction

In Greece, Special Education focuses on the comprehensive and harmonious development
of the personalities of the students with special educational needs and disabilities, as well as on the
improvement and utilization of their abilities and skills so as to enable their integration or reintegration
to a general school when possible. In addition, Special Education aims at making possible access
of the specific students to educational programs which will contribute to the mutual acceptance
and their harmonious coexistence with society at large and in their equal social development [Law
3699/2008 Art. 2(5)]. At the same time, both on an international level as well as in Greece, the
inclusion of students with special educational needs in the educational process and in the educational
events which occur in the general school as well as the adaptation of educational programs to the
special needs of the specific students are considered necessary (Kypriotakis, 2001; Stasinos, 2016).

Within this specific framework, educational programs using the techniques of Drama in
Education (DiE) may be incorporated given that a review of the literature and studies conducted on
a global level provide the necessary theoretical and research foundation. In addition, given the fact
that students with special educational needs are enrolled in classrooms of general primary schools
in Greece, educational drama programs may intervene positively in the equal participation and the
offering of equal opportunities to the specific students and by extension, their inclusion in the schools’
educational activities. According to Kempe, (2005: 240-241) the collaboration between students of
a general school and students with special educational needs in the frame of an educational drama
program may contribute positively to the development of social skills not only in the students without
special needs but also in those with special educational needs.

The present study concerns the use of techniques of DiE in an educational program carried
out in a general primary school in which both students of regular development and students with
special educational needs participated. The aim of the study was to determine the impact of DiE
techniques on the development of intercultural, language and socio-emotional skills of students with
special educational needs. The research questions examined are the following:

i.  Can the techniques of DiE contribute to the development of intercultural competence
of students with special educational needs?

ii. Can the techniques of DiE contribute to the development of language competence of
students with special educational needs?

iii. Can the techniques of DIiE contribute to the development of socio-emotional
competence of students with special educational needs?

Theoretical Background

Drama in Education may contribute to the physical, emotional, intellectual and social
development of students with special educational needs since it offers the potential to stimulate their
senses through active engagement and experientiality. Namely, the techniques of DiE may play a
positive role in creative and improvised theatre expression and, by extension, in the development of
creativity, self-awareness and self-esteem as well as in improving the students’ communication skills
(Alkistis, 2000 & 2008; Burgoyne, et al., 2008; Cattanach, 1996; Crimmens, 2006; Hatton, 2009;
Kempe, 2005 & 2011; Schnapp & Olsen, 2003).
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The DiE techniques have been used with positive results in studies concerning the
development of cognitive and socio-emotional competence in students with cognitive disabilities,
autism, hearing disabilities, vision impairments, physical disabilities, behavioral problems, attention
deficit and hyperactivity disorders as well as with learning disabilities (Alkistis, 2000; Avdi &
Hatzigeorgiou, 2018; Berrington, et al., 2013; Blythe, et al., 2011; Corcoran & Davis, 2005; De la
Cruz, 1995; Ewa, et al., 2015; Griffiths, 2010; Kempe & Tissot, 2012; Lenakakis & Koltsida, 2017;
Baka, 2011; Raphael, 2004; Schiller, 2008). Simultaneously, the techniques of DiE have been used
in developing language skills in students with cognitive disabilities (Alkistis, 2000; Chatterton &
Butler, 1994; Paraskevopoulou-Stavropoulou, 2016) and in students with learning disabilities (De
la Cruz, et al., 1998). The experiential and teamwork activities of DiE, especially, offer students the
ability to express spoken language in different communication situations by undertaking different
roles (Chatterton & Butler, 1994; De la Cruz, et al., 1998; Paraskevopoulou-Stavropoulou, 2016). As
stated by Alkistis (2000: 253), an educational program that adopts DiE techniques “may contribute to
the development of language skills as language and emotional expression exercises may be carried
out during its implementation”. Furthermore, such a program may contribute to the development
of cognitive perception skills (Alkistis, 2000) and more generally in the development of mental
functions such as self-awareness and in the comprehensive and balanced development of the child as
a person and as a member of a social group (Tsiaras, 2012). The specific techniques may be effective
not only on a personal but also on a communicative level in students facing attention deficit disorders
(Lenakakis, 2008: 462) in the sense that through the experience of drama, a learning environment
is created in which these students can manage their hyperactivity and the focus of their attention
(Anderson & Berry, 2014). In addition, the techniques of DiE can be used in the acquisition of social
skills by students with behavioral problems since they contribute to the adoption of positive attitudes
and more generally in forming positive behaviors (Freeman, et al., 2003; Widdows, 1996).

Methodology

Research model

The research methodology of the present study followed the approach of participatory action
research using qualitative research data collection methods (losifidis, 2008: 146; Robson, 2007: 256).
Action research is a popular research method in educational settings (Robson, 2007: 256) which can
be used in an educational context if it aims to adopt more positive attitudes and change values in
relation to social issues (Cohen, Manion & Morrison, 2008: 385). Specifically, a spiral procedure was
followed, a process consisting of the three cycles: planning, action, reflection and redesign, which
allowed the teacher to explain and document the project, as well as the critical view of this research
(Cohen, Manion & Morrison, 2008: 390-391; Sarafidou, 2011: 83).

Participants

In the study which was carried out during the school year 2018-2019 and lasted five months,
30 students enrolled in two primary school 4" grade classes in Greece participated. It must be noted
that during the study, the anonymity of the participating students was secured (Cohen, Manion &
Morrison, 2008). Amongst the participants were 4 students with learning disabilities, 1 student
with selective mutism, 2 students with attention deficit and hyperactivity disorder and one student
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with behavioral problems. The selection of participants was based on the fact that in conducting
a qualitative type of research the researcher can select the sample based on the homogeneity of
the participants in terms of one or more characteristics that may relate to a specific age or a group
attending the same school (Cohen & Manion, 2008: 156).

Data collection tools

In order to gather data, the following tools were utilized: the questionnaire, the composition
of written essays and the participatory observation (Cohen, Manion & Morrison, 2008: 486; losifidis,
2008: 137; Sarafidou, 2011: 98).

The questionnaire

The questionnaire, which was completed individually and anonymously by the students both
before and after the educational drama program, consisted of eleven (11) open-ended questions.
aimed at exploring the opinions and positions of the students regarding “otherness” (Cohen, Manion
& Morrison, 2008; losifidis, 2008).The choice of open-ended questions was based on the fact that
they provide information that can be explored in depth, are characterized by authenticity and honesty
and at the same time provide quality data (Cohen, Manion & Morrison, 2008: 430-431). It is worth
mentioning that the questionnaire was given to the students through the technique ““Teacher in Role”
of a postman, both before and after the educational drama program (Avdi & Chatzigeorgiou, 2018).

Composition of written essays

The composition of written essays was carried out individually by the students after the
completion of the collaborative techniques of DiE. Specifically, the students wrote through the
technique “Writing in a role” (diary, letter) their feelings that arose during their interaction in the
activities of DiE regarding: the refugee, the immigrant, the person with different skin color, the
person with special needs and the person with different religious beliefs (Alkistis, 2008: 380 & 388;
Avdi & Chatzigeorgiou, 2007: 96; Papadopoulos, 2010: 257).

Participatory observation

In the participatory observation essential role plays the degree of participation of the
researcher in relation to both the social group under investigation and the process that takes place
(losifidis, 2008: 126-127; Sarafidou, 2011: 53). The use of participatory observation was based on the
fact that the teacher was fully involved during the educational drama program, as animator during the
techniques of DiE. Also, she kept notes (research diary) on each intervention that concerned both
the activities of DiE and the behaviors of the group members during their performance, as well as the
interactions that took place between the participating students throughout each intervention and the
type of communication that existed between the students (Sarafidou, 2011: 54).

Reliability & validity of the study

As a research technique was used “triangulation”, in order to enhance the validity and
reliability of the results. Specifically, the triangulation was carried out with the approach within the
research method, through multiple sources of quality data collection (Cohen, Manion & Morrison,
2008: 486; losifidis, 2008: 137; Sarafidou, 2011: 98).
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Data Analysis

The analysis of the data obtained from the questionnaire, the written texts of the students and
the participatory observation, was carried out through thematic content analysis, as it provides the
possibility of presentation, control and rendering of meanings and extensive analysis, investigation
and systematic structuring of data into categories and topics, in order to highlight the relationships
that exist between them (Robson, 2007: 358).

Educational Drama Program

During the educational drama program Getting to know the different “Other” which was
conducted in the frame of this research, forty (40) didactic interventions occurred. The interventions
took place twice a week, within the Flexible Zone and each of them lasted one teaching hour (35
minutes). The Flexible Zone is suitable for interdisciplinary courses aimed at cultivating intercultural
communication (Kaga, 2002: 94-95), as well as for the activities of DiE that aimed at the representation
of social situations in order to activate the framework of the “multiculturalism” that exists in the
school classrooms in Greece (Matsagouras, 2002:17 & 21).

In the first cycle of the present study DiE techniques (“Brainstorming”, “Interviews”,
“Telephone Conversations”, “Time Machine”, “Courtroom”, “Teacher in Role”, “Frozen Picture”,
“Television Station”, “Writing in Role”) were used to form positive attitudes and views by students
regarding linguistic and cultural diversity and the removal of negative stereotypes and prejudices
towards diversity. In the second cycle of the study DiE techniques (“Brainstorming”, “Role on the
Wall”, “Radio Station”, “Mantle of expert”, “Role play”, “Writing in Role”) were used to form
positive attitudes and views from students regarding the different “other” in terms of skin color
and people with physical disabilities (Apendix). In the third cycle of the study DiE techniques
(“Exchange of Opinions-Debate”, “Hot Seat”, “Conscience Alley”, “Group Discussion”, “Writing
in Role”) were used to developing a positive attitude towards religious and ethnic diversity (Alkistis,
2008; Avdi & Hatzigeorgiou, 2007, 2018; Fleming, 2004; Heathcote, 1985; Heathcote & Bolton,
1995; Papadopoulos, 2009; Papadopoulos, 2010).

Results

Questionnaire results

The analysis of the data from the questionnaire, as mentioned, was conducted through
thematic content analysis (Robson, 2007: 416-418; Sarafidou, 2011: 117). From the analysis of the
data, it was found that the participating students altered their negative stereotypes and adopted a
positive attitude toward national, cultural, linguistic and religious otherness as well as toward the
different “Other” as far as people of color and people with special needs were concerned.

Specifically, five categories of thematic analysis emerged, the first of which concerns the
acceptance of ethnic and cultural diversity, the second concerns the acceptance of linguistic diversity,
the third concerns the acceptance of religious diversity, and the fourth concerns the acceptance of
the different “other” in concerns the color of the skin and the fifth concerns the acceptance of people
with physical disabilities.
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Below the part of the results of the study concerning students with special educational needs
are presented. Specifically, brief indicative verbal expressions of the specific students are presented
indicating the development of their intercultural empathy and competence. It must be stated that
the results concerning students with learning disabilities are presented collectively. Regarding the
question «You play with your bike in the park of your neighborhood and the tire bursts. Two children
tell you that you can ride on theirs. One is an immigrant from Russia and the other is a Greek.
Which bike will you take for a ride and why?», Student 1 (S1): “I would accept the bicycle from the
immigrant in order to please him”. Regarding the question «You win free second language courses.
You can choose whether to take German or Arabic lessons. Which language would you like to learn
and why?», S2: “I would like to take Arabic lessons because I have heard the language and 1 like it”.
Regarding the question «Two families want to rent the apartment next to yours. A Muslim family that
has a child your age and an English family that also has a child your age. Which family would you
prefer to rent and why?», S3: “I would prefer a Muslim family to rent it because I don t care that they
do not have the same religion as me”. Regarding the question «You were one day late to go to camp
and there are only two beds left to choose from. Next to a bed is a child with physical disabilities.
Which bed will you choose and why?», S4: “I will choose the bed next to the child with physical
disabilities so I can help him”.

Indicative verbal expressions of the student with selective mutism are presented for the
following questions: «A child from Africa comes to your class. Would you like to sit at the desk
together? (Yes why/No why)» & «You like painting and you attend art classes. A child who has
severe hearing problems paints very well. Would you like to paint together?(Yes why/No why», S5:
“I'would sit next to the kid from Africa since we could become friends”, “I would like to draw as well
as that kid, just because he doesn 't hear doesn 't mean that we can t hang out”.

Also, indicative answers of the students with attention deficit and hyperactivity disorders
are presented. Regarding the question «Two new students are coming to your class. One lived with
his family in France and the other is a refugee from Syria. Who would you like to be friends with
and why?», S6: “I would like to be friends with him from Syria because he is a refugee”. Regarding
the question «At the same distance from your house there are two kiosks. In one the owner is an
immigrant from Pakistan and in the other a Greek. From which kiosk will you buy something you
will need and why?, S7: “I would buy from the kiosk of the Pakistan because I want to help him”.
Indicative verbal expressions of the student with behavioral problems are presented

for the above questions, SS8: “Iwould like the Muslim family to rent it because I want to learn
more about a different religion”, “I will buy from the immigrant kiosk from Pakistan because he may
not have money”.

It should be noted that from the entirety of the data, it was found that students with special
educational needs changed their initial, negative attitude toward the forms of otherness that they
addressed through the techniques of DIE, a fact which indicates the positive influence of these
techniques regarding the acceptance of diversity.
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Written essay results

Based on the results of the written essays of the students through the “Writing in role”
technique (Avdi & Hatzigeorgiou, 2007; Papadopoulos, 2010), it seems that they developed written
language skills. Below, a few indicative word expressions which the students with learning disabilities
used for each form of otherness they addressed during the educational drama program. Specifically,
they wrote in their journals regarding refugee children: S1 “Margarita from Syria was very sad
because there was a war in her country and she lost her things, her friends, her house”, regarding
the different “Other”: S2 “Today I am very happy that Kari got out of jail. She was unfairly accused
because she was a hag and a foreigner” and regarding immigrant children: S3 “/ was an immigrant.
1 got onto the yellow bus and saw many immigrant children. We traveled together and I got to know
them and we became a big group of friends”, S4 “The trip with the yellow bus was super because I
traveled with other immigrant children and I got to know their countries”. Also, in their letters, they
wrote regarding children of color: S1 “You should know that I don t care at all about the color of your
skin and I want to be your friend”, regarding children with special needs: S2 “I will always be your
friend and you don t need to worry that you cant walk”, regarding children with different religious
beliefs: S3 “I am sending you this letter to tell you that it doesn t matter that you believe in a different
god. I am very proud to have met you and that we 're friends” and regarding unaccompanied refugee
children: S4 “My dear friend Melak, I know about everything you went through, together with your
sister. I want to tell you that I want you to come to my school and you will surely become one of my
best friends”.

Regarding to the student with selective mutism, the technique “Writing in role” was used and
she specifically produced seven written texts in which it was observed that she undertook roles that
she had not played but rather had watched her classmates playing and used word expressions that had
been used by them. Below are listed indicative word expressions which the specific student used in
the texts she wrote. Namely, in the first three texts which she wrote in her journal concerning refugee
children: “We spoke to the kids about different things, even about emotions, and I was very sad that
they were in this position”, concerning immigrant children: “On our trip we saw all the countries and
on the bus I met five friends, Nora, Zalia, Lorax, Lasan and Johana” and concerning the different
“Other”, the foreigner: “In the courtroom I defended Kari well and I am very pleased because they
let her go”. In the next four texts which she wrote in the form of a letter, she used the following word
expressions regarding children of color: “You don t need to be sad because you re black and white
— I want you to be my friend”, regarding children with special needs “Dont worry that you have
problems — I will introduce you to my friends and we will all play together”, regarding children of
different religions “/ like that I took you with me to church. I wanted to take you because you are my
friend and I love you” and regarding unaccompanied refugee children: “Hello, Nour. I am waiting for
you to come to my school. I want to help you, I will host you at my house until your parents come”.

It should be noted that the results of the written texts are in agreement with the results of the
participatory observation which are presented below regarding the development of language skills.
Results of participatory observation

During the educational drama program, participatory observation was utilized through use
of a journal aiming at recording a) the interactions of the students with special educational needs and
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their classmates, b) their participation in DiE activities and ¢) in general, the skills they developed
through the techniques which they carried out (Mason, 2003: 137; Sarafidou, 2011: 54).

Below are briefly presented the results of participatory observation connected with the
development of language skills in students with learning disabilities. The specific students, who had
been enrolled in remedial teaching program of the school regarding the subject of Language, in the
beginning of the program spoke very little during the preparation of the DiE activities. After their
third month of participation in the program, all four students had the ability to express themselves
more completely in spoken language as they formulated arguments and questions and provided
answers during the activities. It is worth noting that the opinions of the educator — remedial teaching
program head — were in conjunction as far as the positive impact of the educational drama program
on the development of oral language skills in the specific students is concerned.

With regard to the student with selective mutism, it seems that her interest during the program
was piqued. It was observed that she watched her team with great interest during the preparation of
the activities as well as the other teams when they presented the techniques of DiE to the entire class.
She participated with enthusiasm in the technique “Frozen picture” as this technique does not require
the expression of oral language. Likewise, she participated in the technique “Role on the wall” in
which she recorded the thoughts of the “Other” and those of his social environment. In addition,
it is worth noting that while at the beginning of the program she tried to sit alone, after the first
month of the program, she developed relationships with her classmates and sat with them during the
presentation of the activities of DiE by the other teams.

Below are listed briefly the results of participatory observation that are associated with the
development of social competencies in students with special educational needs that participated in
the educational drama program. Specifically, regarding the two students with attention deficit and
hyperactivity disorders, it was found that they participated with enthusiasm in the techniques of DiE
and collaborated with the other members of the team. Their hyperactivity gradually decreased as
they had the opportunity during the aforementioned activities to move about freely. Only during the
“Writing in role” technique in which they had to sit and write did they display hyperactivity which
was limited after the third month of the program. Likewise, their attention deficit was limited after
the first month of completion of the educational drama program as they watched the other teams
present the roles they had undertaken for longer periods of time. They also spent more time in
discussion with the other members of their group during the preparation of the theatrical activities.

As far as the student with behavioral issues is concerned, it was found that his behavior
improved not only in the classroom setting but also in the school yard. Initially, he faced problems
collaborating in the framework of group activities of DiE and often came into conflict with the other
members of his team and his other classmates in general. After the second month of the program,
he began to integrate into the team and to interact more effectively with its members by developing
teamwork skills. This contributed to his acceptance by the other members, to the reduction of tensions
and the limitation of conflicts between them. This resulted in the student being able to collaborate
smoothly with his classmates after the fourth month of the program. It is worth noting that the
impression of the educator — head of department - coincided, i.e. that the specific student displayed
more positive behavior not only during the educational drama program but also after its completion.
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Conclusions

The results which arose from the educational drama program indicate that the techniques
of DiE may positively impact the development of language, socio-emotional and intercultural
skills in students with special educational needs enrolled in general school (Alkistis, 2008; Avdi
& Hatzigeorgiou, 2018; Cattanach, 1996; De la Cruz, 1998; Fleming, 2004; Lenakakis, 2015 &
2018; Papadopoulos, 2009; Tsiaras, 2007). Specifically, the multitude of possibilities offered by the
techniques of DiE to the specific students regarding their personal growth as well as regarding to
their interaction with their classmates who did not have special educational needs were observed.

The results of the present study are in agreement with the results of related research in which
DiE techniques were utilized in the development of self-esteem and self-awareness, in managing
behavior and hyperactivity, in developing intercultural competency and in developing language and
social skills (Alkistis, 2000; Burgoyne, et al., 2008; Berrington, et al., 2013; Blythe, et al., 2011;
Chatterton & Butler, 1994; Corcoran & Davis, 2005; De la Cruz, 1995; Freeman , Sullivan & Fulton,
2003; Griffiths, 2010; Guli, et al., 2013; McLenna & Smith, 2007; Baka, 2011; Raphael, 2004;
Schiller, 2008; Snape & Vettraino, 2007; Tsiaras, 2012; Widdows, 1996).

In conclusion, from the present study it arises that the techniques of DiE may be utilized
and implemented in teaching and for analogous educational drama programs to be designed for the
general school in which students with special educational needs will partake and collaborate with
students of typical development. Consequently, the design and execution of analogous educational
programs using DiE techniques may be implemented in educational practice so that all participating
students acquire skills not only on a personal level but also on a group level in a pleasant and safe
learning environment.

Based on the fact that it was found that the techniques of DiE contribute positively to
students with special educational needs, it is recommended that the conclusions reached here be
further investigated. Specifically, the implementation of analogous educational programs in different
prefectures and among students enrolled in different classes of primary school is recommended. The
implementation of educational drama programs in general schools may give rise to multiple benefits
in the sense that aside from the competencies that may be acquired by all the participating students
(Kempe, 2005), it is possible to achieve the smoother integration and harmonious coexistence of
students with special educational needs into the school environment as well as the communication
and interaction between them and the other participating students.
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Appendix 1
228 Intervation

The initial activity was the “Brainstorming”. The students wrote associative words
and sentences in their classroom about “the person with special needs “ in order to explore their
knowledge, as this activity helps to highlight the multiple dimensions of a topic and is suitable for
evaluation (Alkistis, 2008: 260).

Then the technique “Radio Station” was used (Alkistis, 2008: 263) in which the students made
a radio show about the people with physical disabilities and the attitude that the social environment
should adopt towards them. The members of the groups had the opportunity to choose the name of
the radio station, the name of the show, as well as the type of disability that the people, they were
referring to, would have. After the completion of the activity, a discussion and reflection took place.
Specifically, the students in a circle exchanged views on acceptable behaviors to the people with
special needs and the experience they had through the activity.

23" Intervation

In the twenty-third intervention, the technique “Roll on the wall” (Avdi & Chatzigeorgiou,
2007: 90) was used individually by the students. Specifically, the students wrote, in an outline of
a human figure, which was drawn on a large piece of paper and placed on the classroom wall and
represented the role of a child with special needs, his thoughts and feelings. Then announced what
they had written in their classmates. After the completion of the activity the students performed
individually and using the pseudonym “Writing in role”. They wrote at their diary, in role of children
with special needs, their thoughts and feelings.

24t Intervation

In the twenty-fourth intervention, the above activity continued in a different context, as the
students wrote outside the outline of the human figure their own thoughts and feelings for a child
with special needs and announced it in their classmates. It should be noted that most students were
asked to write outside the figure a second time, that is, to capture additional thoughts and feelings
about the child with physical disabilities that the role represented.

After the completion of the activity, a discussion and reflection took place regarding the
investigation of the specific role “from a distance” and its deep understanding (Avdi & Hatzigeorgiou,
2007: 90) in the sense that students through this activity had the opportunity to take the place of the
child with special needs and to express in writing from his own side his thoughts and at the same time to
express in writing their personal point of view, as a social environment, for the child with special needs.

25 Intervation

In the twenty-fifth intervention, the students performed individually and using the pseudonym
“Writing in role”. Specifically, the students wrote a letter to a friend who was a child with physical
disabilities. Students had the opportunity to choose the name of the friend who would address them
with their letter, as well as the type of disability they had. The purpose of this activity was for the
students to communicate on a personal level, through written speech, with a child (boy or girl) with
special needs and to record in writing both the degree to which they feel his psychology and his needs
and their attitude towards him. It is worth mentioning that after completing their letters they painted
them and made envelopes and painted stamps so that they could be sent to their friends.
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Giris

Hans-Wolfgang Nickel ¢ocuklugundan itibaren oyun ve tiyatro ile i¢ ige olan, dgretmen
olduktan sonra da bu alanlarin en dogru bi¢imde, egitim i¢in kullanilmas1 gerektigini diisiinen bir
egitimcidir. Geleneksel egitim anlayigindan uzaklagarak insanlarin eylem, etkilesim halinde oldugu bu
yaklasim daha saglikli, daha sanatsal 6grenme siiregleri ve daha insani iletisim bicimleri gelistirmeye
katki saglamay1 hedeflemektedir. Bu yaklasimin bir yaninda da Nickel, toplumsal olanla daima
ilgilenerek, insanlar1 gézlemleyerek ¢aligmaktadir. Bir egitimci olarak onu digerlerinden ayiran en
onemli 6zelligi; oyun ve tiyatro alanini, egitim catisi altina aldirmasi; bu alanin bir bilim dali olarak
ele alinmasimi saglayan kisi olmasidir. Oyun ve tiyatro pedagojisi alani, Nickel’in ¢alismalariyla,
once yiiksekokul olan, sonra iiniversiteye doniisen bir kurumun biinyesinde, ayri bir alan olarak
var olmustur. Oyunu ve tiyatroyu tiim bilesenleri ile egitimde bir ara¢ olarak gérmiis ve bilimsel
caligmalarla bunu kabul ettirmistir.

Aym1 yillarda Ingiltere’de Nickel’in ¢agdasi Peter Slade (1954); ‘cocuklarla yapilan drama’
kavramini ortaya koymustur. Buna goére lider cocugun yaptig1 dramayi hicbir bigimde yonlendirip
elestirmemelidir. Slade’in 6grencisi olan Brian Way (1967); yaratict dramanin sinifta kullanimi
tizerine Ogretmenler icin el kitabi niteliginde ‘Drama Yoluyla Gelisim’ kitabim1 yayimlamistir.
Dorothy Heathcote, 1970’lerde dramay1 yeniden tanimlamistir. Egitimde dramanin 6grenme igin
etkin bir yontem oldugunu sdylemistir. Slade’in aksine siireglerin, deneyimleri sorgulatacak bigimde
yapilandirilmast gerektigini ifade etmistir. Gavin Bolton da Heathcote ile ayni yaklasim iginde;
dramanin 6grenme icin bir ara¢ oldugu diisiincesini savunmustur (Adigiizel, 2018; Taylor, 2020).
Ingiltsere’de bu calismalar ve tartismalar siirerken, Nickel Almanya’da farkl1 bir adlandirmayla da
olsa benzer ¢aligmalar1 yapmis, slireci 6nemsemis, oyun ve tiyatro pedagojisini dnemli bir arag ve
sanat egitimi alani olarak gérmiistiir.

Tiirkiye’de drama calismalarinin yapilmaya baslandigr ilk yillarda, Tiirkiye’de yaratict
drama konusunda Oncii ¢alismalar1 yapan Tamer Levent, Uluslararast Amator Tiyatro Dernegi AITA/
IATA Egitim Komitesi’nin diizenledigi kongreye katilmistir. Wolfgang Nickel de 1975 yilinda AITA
Egitimde Drama Komitesi’nin iiyesi olmustur. Levent ile Nickel arasinda ilk temas bu kongrede
gerceklesmistir. Bundan sonra Nickel, Levent’i Berlin Sanat Yiiksekokulu’nun (HdK) diizenledigi
yaz kurslarindan birine atdlye yiiriitmek iizere davet etmistir. Bu siiregte Nickel, Ankara’da
1985°te yapilan ilk uluslararasi kongre icin Levent’e fikir vermis ve boylece birlikte yapilacak
pek cok calismanin da 6nii agilmistir. 1. Egitimde Dramatizasyon (Drama in Education/Spiel- und
Theaterpadagogik) semineri adiyla anilan daha ilk seminerden itibaren Nickel’in Tiirkiye’de alanin
gelisiminde 6nemli katkilar1 olmustur.

Bucalisma, Almanya’da oyun ve tiyatro pedagojisinin dnciisii olan, Berlin Sanat Yiiksekokulu,
daha sonraki adiyla Berlin Sanat Universitesi ¢atis1 altinda tiyatro, miizik, devinim, sessiz-s6zsiiz
oyun, anlat1 gibi pek ¢ok farkli caligma alanini ve uzmani bir araya getiren Hans-Wolfgang Nickel’in,
1960’11 yillardan itibaren yaptigi ¢aligmalart incelemek amactyla yapilmigtir. Nickel, Tamer Levent
ile karsilasmasindan sonra, ilk seminerin hazirlanmasinda ve gergeklesmesinde verdigi destek ve
sonraki yillarda da birlikte yiiriitiilen ¢aligmalarla alanin Tirkiye’de yerlesmesini saglamistir.
Ancak Tiirkiye’de egitimde drama ile ilgilenen pek ¢ok kisi Almanya’nin bu 6nemli temsilcisini ve
anlayigini tanimamaktadir. Nickel’in ¢aligmalarina yonelik yeterli ¢alismalar da Tiirkge kaynaklarda
bulunmamaktadir. Onun yaklasiminin, savundugu goriislerin yaratict drama egitimini uygulayan
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egitimciler tarafindan bilinmesi Tiirkiye’de yasanilan terminoloji sorununun ¢6ziimiine de katki
saglayabilir. Hans-Wolfgang Nickel’in yasami Tiirkiye’deki alana iliskin yeri ve katkilari, oyun ve
tiyatro pedagojisi kavramlarina iliskin anlayisi ve bu anlayisin Tiirkiye’de yaratict drama alaninin
gelisimine iliskin katkilari bu arastirmanin problemini olusturmaktadir.

Yontem

Bu caligma, bir nitel arastirma ¢alismasidir. Nitel arastirma; gézlem, goriisme ve dokiiman
analizi gibi nitel veri toplama yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda,
gercekei ve biitiinctil bir bigimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma
olarak tanimlanabilir (Yildirim ve Simsek, 2006).

Arastirma, nitel arastirma desenlerinden biri olan anlati arastirmasi ile desenlenmistir.
Anlatilar, insanlarin bireysel deneyimlerini igsel slizgeclerden gegirerek bagkalarina aktarma yolu
olarak tanimlanmaktadir (Saban ve Ersoy, 2017, s.253). Anlat1 ¢aligmas: tlirlerinden ise; biyografi
caligmasi yaklasimi kullanilmistir. Anlati aragtirmalari, insanlarin bir konuya veya duruma iligkin
deneyimlerini yasamis olduklari hikayeler ile inceler. Arastirmaci veri toplarken, anlaticinin
deneyimlerini yazili veya sozel olarak hikaye ederek, deneyimlerini ve bunlara yiikledigi anlamlari
inceleme konusu yapar (Gay, Mills ve Airasian, 2011). Arastirmaci, insan deneyimlerini amagli ve
sistematik bir bigimde inceleyerek, anlamli ve kronolojik bir bi¢imde sunar (Saban ve Ersoy, 2017,
s.243). Biyografik ¢aligma; arastirmactya anlatilmis veya arsiv materyalleri ve dokiimanlar icerisinde
yer alan, tek bir birey ve bu bireyin deneyimleri hakkinda bir ¢aligmadir. Arastirmaci baska birisinin
yasamindaki deneyimleri kaydeder ve yazar (Creswell, 2018, s.282). Arastirmada oyun pedagojisi
ve tiyatro pedagojisi alaninda 6ncii olan Hans-Wolfgang Nickel ile ilgili yapilmis olan kaynak
taramasinin ardindan, giincel bilgilere birincil agizdan ulasabilmek i¢in farkli veri toplama yontem
ve tekniklerinden yararlanilmistir.

Goriismelerde elde edilen veriler, anlati analizi tiirlerinden, tematik analizle incelenmistir.
Tematik analizde anlatim bigiminden ¢ok anlatilana, kaynagin paylastiklarina odaklanilir. Tematik
analiz yaklasimi bir dizi olay1 kuramsallastirirken kullaniglidir. Arastirma siirecinde verilerin elde
edildigi baglamdan ziyade elde edilen verinin igerigi dnemlidir (Saban ve Ersoy, 2017, s.244 ).

Veri Toplama Arac¢ ve Teknikleri

Anlat1 hikayeleri ¢esitli veri toplama teknikleri kullanilarak elde edilmektedir. Bunlarin basta
geleni miilakatlar olmakla birlikte gozlem, dokiimanlar ve diger nitel veriler de kullanilmaktadir. Nitel
goriisme; goriisiilen kisiye, bir konu hakkinda, nitelikle ilgili sorular sorarak ayrmtili bilgi almaktir.
Arastirmada tam yapilandirilmis goriismeler ve yari yapilandirilmis goriismeler yapilmistir. Sonda
sorularla goriisme ayrmtilandirilmistir. Sonda sorulari, konugsma aninda sorulan ve gelisigiizel ortaya
¢ikan sorulardir. Goriismenin akisi bu sorularla ayarlanabilir. Sonda ayrintilar hakkinda daha ¢ok soru
sormak seklinde olabilir veya agiklama, 6rnek almak olarak diizenlenebilir (Merriam, 2018, s.8).

2009, 2011 ve 2012 yillarinda elektronik posta yoluyla tam yapilandirilmig goriismeler
yapilirken 2012 yilinda yar1 yapilandirilmis goriisme seklinde yapilan goriismelerde acik uglu
sorular yoneltilmistir. Goriisme bagliklar bir alan uzmaninin yonlendirmesi ile belirlenmis, sorular
arastirmaci tarafindan hazirlanmistir. Goriismeler kamera ile kayda alinmig ve bireysel goriisme
bi¢iminde uygulanmustir.
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2010 ve 2013 yillarinda, uzmanin Tiirkiye’de yiiriittiigii iki farkli atdlyesi de gozlemlenmis
ve atdlye notlari olarak icerige eklenmistir.

Dokiiman Inceleme

Arastirmaya Hans-Wolfgang Nickel’in kendisi tarafindan yazilan kitaplar ve makalelerin
incelenmesiyle baslanmistir. Farkli arastirmacilarin kendisi ile yaptigi soylesiler incelenmistir.
Daha sonra kendisi ve onciiliigiinii ettigi alan hakkinda yurt disinda kaleme alinmis ¢aligmalar
incelenmigtir. Yar1 yapilandirilmis sorularla yapilan goriismeler 14 Ocak 2012 ve 18 Subat 2012°de
gerceklestirilmistir. ilk temas 16 Haziran 2009 tarihinde gerceklestirilirken, 4 Aralik 2011-8 Mart
2012 arasinda elektronik posta yolu ile yapilan tam yapilandirilmis goriismeler kaydedilmistir.

Hans-Wolfgang Nickel’in kendi yazdig kitaplar ve makaleler ile kendisi ve oyun ve tiyatro
pedagojisi alan1 hakkinda yazilmis kaynaklarin énemli bir boliimiine Berlin Sanat Universitesi
Volkswagen Kiitiiphanesi’nden ulagilmistir.

Verilerin Coziimlenmesi ve Yorumlanmasi

Arastirmaci tarafindan yapilan tam yapilandirilmis goriismelerde elde edilen veriler
Almancadan Tiirk¢eye gevrilerek analizi yapilmigtir. Yar1 yapilandirilmis gériismelerde alinan video
kayitlar1 oncelikle desifre edilmis, daha sonra Almancadan Tiirkgeye cevrilmistir. Atolye gdzlem
notlar1 da veri olarak kullanilmistir. Verilerin ¢éziimlenmesinde igerik analizinden yararlanilmistir.
Igerik analizi, genellikle diger yontemlerle birlikte kullamlir. Ozellikle gdzlem ve goriismelerden
elde edilen verilerin analizinde kullanilan bir yontemdir. Metin veya metinlerden olusan bir kiimenin
icindeki belli sozciiklerin veya kavramlarm varligimi belirlemeye yonelik yapilir. Arastirmaci bu
sozciik ve kavramlarin varligini, anlamlarini ve iligkilerini belirler ve analiz ederek metinlere iliskin
¢ikarimlarda bulunur (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2012).

Gortugme kayitlart aktarilirken, yar1 yapilandirilmis goriisme kayitlar: ve sempozyum notlart
kaynagin agzindan birebir aktarilmigtir. E-posta araciligiyla kayit altina alinmis tam yapilandirilmis
goriisme kayitlariin aktariminda ise kaynagin sorulara yanit verme bigimine bagli olarak, kendi
gortslerini ifade etti ise kaynagin agzindan birebir; baska bir dokiiman kullanarak yanit verdi ise
aragtirmacinin agzindan yorumlanarak aktarilmistir.

Bulgular

Hans Wolfgang Nickel’in Kisa Yasam Oykiisii

Hans-Wolfgang Nickel, 1933 yilinda Dortmund’da dogmustur. Tiyatroyla tanigmasi
okuldncesi egitim yaslarinda, kilise tiyatrosu araciligiyla olmustur. 1949 yilindan itibaren, okul
tiyatrosu ve amator tiyatro ile ilgilenmistir. Saarbiicken, Paris ve Viyana’da egitim yasamini
siirdirmiistiir. Saarbiicken ve Berlin’de konservatuar ve tiyatro egitimleri almistir. Paris’te National
d’Art Dramatique Konservatuari’nda konuk &grenci olarak bulunmustur. Burada aldig1 egitimler
sirasinda, ¢agdas tiyatro ve avangart tiyatro ile ilgilenmis ve tiyatrolarda oynamis; yeni, bilinmeyen,
unutulmus, eski, ya da belirli giincel temalarla, toplumsal tiyatro metinleriyle ¢aligmis, tiyatro
yapmistir. Bu ayn1 zamanda kendisinin 6gretim elemani oldugu yillardaki yaklagimini da etkilemistir.
Universitede de dgrenciler ile avangart, tematik tiyatro iizerine ¢aligmigtir. Viyana’da tiyatro bilimi,
Alman filolojisi, egitim bilimleri ve kiiltlir tarihi egitimleri gérmiistiir. Doktora sinavin1 Viyana’da
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Tiyatro Bilimi bdliimiinde vermistir. Doktora tezinin basligi ‘Paris’te Alman Tiyatrosu’dur.
1955’ten sonra, yiiksekdgrenim dgrencileriyle tiyatro ¢aligmalar1 yapmis; oyun ve reji konularinda
calismistir. Berlin’de &gretmenlik smavimi vermistir. Anadali Almanca Ogretmenligidir. Tlkokul
ve ortaokul 6gretmenligi yapmistir (2-10. siniflar aras1). 1958’den sonra Pommersfelden Sarayi,
Recklingshausen, Korbach, Scheersberg, daha sonra da Belgika, Hollanda, Avusturya ve Isvigre’de
oyun ve tiyatro pedagojisi atolyeleri yiirlitmiistlir. 1959-1966 yillar1 arasinda Berliner Lehrerbiihne
yani Berlin Ogretmen Sahnesi’nin kurulusu ve ydnetiminde gorev yapmustir. 1961°den 1964’e kadar
Smif Ogretmeni ve Miizik Ogretmeni olarak calismistir.

1964°de Berlin Pedagoji Yiiksekokulu’nda 6gretim gorevlisi olmus ve okul oyunu alaninin
kurulusunda gorev almigtir. Almanya’da bulunan bu yiiksekokullar, Tiirkiye’deki fakiilteler
denkliginde akademik c¢aligmalara olanak tanimaktadir. Nickel, Pedagoji Yiiksekokulu’nda
Stiidyo Grubu da kurmus ve bu grupla deneysel tiyatro ¢aligmalar1 yapmistir. 1972°de ilk kitab1
‘Rollenspielbuch - Theorie und Praxis des Rollenspiels’ yani Rol Oyunlar1 Kitabi - Rol Oyunlarinin
Teori ve Pratigi’ni hazirlamistir. 1973ten sonra da Oyun ve Tiyatro Yaz Okulu’nun planlanmasinda
caligmistir. 1974 yilinda Oyun ve Tiyatro Pedagojisi boliimiinde ¢alisirken profesdr olmustur. 1987-
1988 yillarinda Ziirih’te Kjtz Tiyatrosu, ¢ocuk ve genglik tiyatrosunda ‘Krakepuku’ adli oyunun
reji calismasini, Ursula Lehner ve Urs Hiussermann ile birlikte yiiriitmiistiir. 1980-1981°de Isvigre,
Hollanda, Fransa ve Ingiltere’ye gretim ve arastirma gezileri yapmustir.

1981°den itibaren Berlin Sanat Yiiksekokulu, Oyun ve Tiyatro Pedagojisi Enstitlisii'nde
caligmistir. Caligmalarinin  agirlik noktast ¢ocuk tiyatrosu, mini-monodrama gruplarinin
yapilandirilmas1 ve yonetimi, animasyon tiyatrosunun bi¢imleri ve oyunlari olmustur. 1983-1992
yillar1 arasinda Eyalet Oyun ve Tiyatro Caligmalar1 Toplulugu (Landesarbeitsgemeinschaft Spiel
und Theater-LAG Spiel und Theater)’'nda baskanlik yapmistir. 1987-1993 yillar1 arasinda ayni
zamanda Almanya Oyun ve Tiyatro Calismalar1 Ust Catis1 (Bundesarbeitsgemeinschaft-BAG Spiel
und Theater)’'nda Yonetim Kurulu'nda gorev almistir. 1985-1989 yillart arasinda Berlin Sanat
Yiiksekokulu (HdK Berlin)’nun baskan yardimciligini yiirtitmiistiir. Yurt i¢i ve yurt disinda genis
gruplarla oyun ve tiyatro atolyeleri yiiriitmiistiir. 1998’de emekli olmustur. Reji, Kibutz Tiyatrosu,
oyun ve tiyatro pedagojisi teorisiyle ilgili kitap projeleriyle ugrasmistir. Ayni zamanda doktora tez
danismanliklar1 da yapmistir. 1998 yilinda emekli olana dek Oyun ve Tiyatro Pedagojisi Enstitiisti’niin
yoneticisi olarak kalmistir.

‘Okul Oyunu’ndan ‘Oyun ve Tiyatro Pedagoji’sine

Tiyatro Pedagojisi’nin Arkeolojisi baslikli kitap i¢in Hentschel’in Nickel ile yaptig1 soyleside,
kendisine, okul oyunu ve tiyatro pedagojisi kavramlarinin nereden ¢iktigini, ilk kez zaman ne zaman
kullanildigim1 ve kim tarafindan ortaya stiriildiiglinii sordugunda su yaniti vermistir (Hentschel,
Poppe, Ruping ve Streisand, 2005, s. 60).

Aslinda bu gergekten arastirilmali. Berlin’de Pedagoji Yiiksekokulu’na baslarken biz ‘okul
oyunu’ kavrami ile baslamistik. Bu kavram benim i¢in ¢ok dnemliydi. Ciinkii bu kavramla
birlikte yasamin iyi olacagini kabul etmistim. Ve bu seyi nasil isimlendirdigimiz sorusu
bence ¢ok ge¢ zamanlarda ortaya ¢ikti, tiim her sey hazirlandiginda, Hans Martin Ritter
de oradaydi. Ilk kez bir 6gretim yili icerisinde, bizim i¢in miizik alistirmasindan daha
fazlas1 demek olan bir ¢alisma esnasinda bunun iizerine ¢ok diisiindiik. Kavramlar {izerine
denemeler yaptik ve oyun, tiyatro ve etkilesim pedagojisini birlestirdik. Biz bu ii¢ seyi
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birbirine bagladik. Etkilesim bizim i¢in biitiin slirecte ¢ok onemliydi. Bu yiizden bunu da
eklemistik. Ve etkilesim pedagojisi, Berlin Sanat Yiiksekokulu, enstitii olduktan sonra tekrar
ortadan kaldirildi. Oyun tiyatro ve etkilesim pedagojisi kavramlarinin karismasi ¢ok kolaydi,
baslik olmak i¢in de ¢ok uzundu. Bu ytlizden bu 6gelerden birini feda etmemiz gerekiyordu.
Biz ‘canlandirma oyunu’nu bazi Almanlar gibi ‘okulda oyun ve tiyatro’ alaninin yerine
gegebilecek bir isaret olarak gostermedik. Kavramin gelisimine tarihsel olarak bir kez daha
bakilmalidir. Kavramin o 6gretim yilinda dogent olan ve yar1 misafir olarak bizimle calisan,
Stankewitz ve Mobius’tan ¢iktigini diistiniiyorum. Mobius tiyatrodan geldi. Belki kavrami
one siiren o olmustur ama bundan emin degilim. Oyunu biz her zaman okul oyunu araciligiyla
kullandik. Okul tiyatrosu daha eski, tarihi bir kavramdir.

Oyun ve tiyatro pedagojisi adlandirmasi bana ait degil. Oyun ve tiyatro kavramlarini ¢ok
soyledik, ¢ok kullandik. Baslarda gercekten pedagoglarla ¢alisiyorduk. Okullarda ¢alisacak
olan 6gretmenlerle calisiyorduk. Ve boylece ‘Oyun ve Tiyatro Pedagojisi’ demis olduk. Bu
cok normaldi. Etkilesim daha yeni bir kavramdi. O zamanlarda bu kavram sosyal 6grenme
ile ilgiliydi. Okullarda ¢ocugun ilgisi, keyfi olmadiginda isler yolunda gitmez, 6nce sosyal
ogrenme gerekir, birlikte bir seyler yapmasi gerekir. Bu bizim i¢in isin merkeziydi. Bir
grupta birileri ile birlikte 6grenmek, arkadaslik etmek dnemlidir. Yani sosyal 6grenme i¢in,
bir bilimsel kavram olarak, iletisim ya da etkilesim kavramini kullanacaktik. Etkilesim biraz
daha yeni bir kavramdi. iletisim deyince de normalde konusma ya da isaretler akla gelir.
Ama etkilesim deyince daha gercek bir temas, bedensel bir hareket akla gelir. Ama durum da
vardir iginde (14 Ocak 2012 tarihinde yapilan goriismeden alinmustir).

Alan olusturulurken, okul oyunu alani iginde Almanya’nin yani sira, farkli ilkelerin,
farklh kiiltiirlerin ¢ocuk oyunlarindan biiyiik 6l¢lide yararlanilmistir. Ayni sekilde farkli tilkelerle
de etkilesime gecilerek bilgi aktarimi ve paylasimi yapilmigtir. Wolfgang Nickel, bu temaslari su
bicimde betimler:

Ingiltere den, Britanya’dan ve Hollanda’dan ¢ok fazla &grendik. Kismen isvec’ten aldik,
ogrendik. Avusturya’ya, Israil’e, Isvigre’ye ve Tiirkiye’ye de pek ¢ok sey aktardik, verdik.
Fransa’yla ¢ok az baglantimiz oldu. Cocuk oyunlarina baktik, inceledik. Onlar1 biraz
degistirmeye calistik. Baz1 ¢cocuk oyunlari kazanma iizerine fazlaca odaklamis durumda.
Bizim i¢in ig birligi daha onemli. Bu yiizden oyunu kendi yoniimiize gore degistirdik.
Ingiliz bir grup vardi. Cocuk oyunlarmi kullandilar. Oyun kataloglarimiz vardi o dénem.
Bunlar oldukga erken zamanlarda olugsmustu. Sonra yine profesyonel tiyatro vardi Almanya
Federal Cumhuriyeti’nde. Yeni basladigimiz donemlerde, yani yalnizken, is birligine goniilli
olabilecek insanlar arayisindaydik. Nerede ne var diye bakiniyorduk. Oyuncularin egitimi ile
temas halindeydik. Oyuncu egitiminin i¢inde de modern yaklasimlar vardi. Bunun iginde de
once oyunlarin, sonra rol oyunlarinin oldugu bigimler vardi. Moreno da drnegin; énce ¢ocuk
oyunlarmi gozlemledi. Sonra psikodrama yapti. Levine de mesela énce gdzlem yapt1. Iyi
ogretmenler, dnce ¢ocuklarin ne yaptigint gozlemler ve ¢ocuklardan dgrenir. Gozlemledigi
seyleri sagma olarak nitelendirmez. Mantikli taraflarini gérmeye c¢alisir. Cocuklar bu
oyunlari kendileri icat ediyorlar. Devam edebilmeleri i¢in yardim etmek gerekiyor. Egitimde
tiyatroyu da aslinda ¢ocuklar icat etti. Cocuklarin “Ben bunu gostermek istiyorum” demeleri
ile ¢ikt1 ortaya. Oyun bizim anne siitiimiiz, kaynagimiz gibi (14 Ocak 2012 tarihinde yapilan
goriismeden alinmustir).

Oyun kavraminin uzaklagmasiyla, rol oyunlart da gelisim siirecinde alandan uzaklagmistir.
Nickelrol oyunlarmin terapide, terapistler tarafindan ve kogluk (antrenérliik) egitimlerinde kullanilmig
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oldugunu, ancak aslinda tiyatro pedagojisinden kayboldugunu ifade eder. Rol oyunlarinin oyun ve

tiyatro pedagojisindeki yerini de soyle aciklar:
Rol oyunlarina iliskin iki kavram var. Tiyatro yapiyorsaniz, oyuncu bir rol oynar. Ve buna
da rol oyunu denebilir. Tiyatro oyuncusu bir role ¢alisirken, hazir olana kadar rol ¢alismalari
yapar. Bu anlamdaki rol oyunu elbette ki tiyatro pedagojisine aittir. Ama sadece kendisi
icin bir seyler oynayan, bunlar1 gosterme, sergileme amaci olmayan bir grupta da rol oyunu
vardir. Omegin 8 yasindaki bir cocuk posta oyunu oynar. Amag bir seyi gostermek degil,
sadece bir postacinin nasil posta dagittigini, mektubu, posta kutusunu 6grenmekse bir posta
oyunu oynanir. Bu da rol oyunu kavraminin baska bir yoniidiir. Bir sey gostermek icin, hayati
tanimak i¢in, kendini tanimak i¢in kullanilan bir bigimidir. Canlandirmaci oyun gibi. Ama
canlandirmaci oyun da iki tiirlidiir. Okulda canlandirmact oyun yaparken, canlandirmaci
oyunu kismen kendiniz igin yaparsimz. {lkbahari oynuyoruz drnegin, hepiniz gigeklersiniz,
simdi biiyiiyebilirsiniz, ¢icek agabilirsiniz, diyerek oynayabilirsiniz. Ama bazen de gostererek
canlandirmaci oyun oynarsiniz. Bazen de bu canlandirmaci oyun, yine tiyatro olur. Yani
birbirleri ile akrabalar. Ama rol oyunu tiyatroya donmek zorunda degil. Ama tiyatro rol
oyununa ihtiyag duyar. Baska tiirlii olmaz. Ilk yillarda, rol oyunu, oyun ve tiyatro pedagojisi
icinde, kendi bagina bir bi¢cimdi. Bu enstitii, artik ‘Oyun ve Tiyatro Pedagojisi’ degil, ‘Tiyatro
Pedagojisi’ adiyla aniliyor. Bu da rol oyununun kenara itildiginin bir isareti olarak goriilebilir
(18 Subat 2012 tarihinde yapilan goriismeden alinmistir).

Nickel (2010); okul oyunu alaninin kurulusunu 1964 olarak agiklar. Caligmalarina Berlin
Sanat Yiksekokulu’nda baslamistir. Okullarda oturarak, diisiinerek, yazarak, dinleyerek degil,
bedensel devinim, oyunsal, teatral tepkilerle, durumlarin denenmesiyle sahnelerin ve oyunlarin
gerilimiyle ¢ekici kilindig diisiincesini savunur. Nickel, okul oyununun, oyun, tiyatro ve etkilesim
pedagojisinin pratigi ve teorisini yapilandirmak i¢in ¢alismistir. Bunun igin ilk olarak oyunlar ve
rol oyunlar1 ilizerine ¢alismalar ve arastirmalar yapmistir. Nickel i¢in, oyun kurallarmi ve oyun
bigimlerini aragtirmak ve denemek, alan i¢in oncelikli 6nem tasimaktadir. Rol oyunlarinin tiirleri
ve calisma gruplari arastirilmig, denenmis ve sistematiklestirilmistir. Alanin igerik yapisi Nickel’in
yant sira; dil ve miizik konusunda ¢alisan Hans Martin Ritter, etkilesim konusunda ¢alisan danigman
goreviyle Barbara Riister tarafindan gelistirilmistir. Riister, pantomim ve figiir oyunlar1 daha sonra
da maske oyunlari {izerine ¢aligmigtir. Ritter daha sonra Brecht’in dgretici oyunlari iizerine, Riister
ise psikodrama tizerine de ¢aligmalar yapmistir. Beden oyunlari, devinim olusturma konularinda da
daha en baslarda KoIn Spor Yiiksekokulu’ndan Wolfgang Tiedt gelmistir. Bu gelismelerle birlikte
tiim alanlara hakim olunamayacagi ortaya ¢ikmistir. Fakat bunlar, dogag¢lama oyun olarak, egitim
programi icindeki yerini hep korumustur. Benzer deneyimler, bir kez de esli akrobasi alaninda
yasanmistir. Akrobatik devinimler etkilesim agisindan ¢ok degerli bulundugundan, Akademi Utrecht
orneginden sonra birlikte yogun bir caligsma yapilmistir. Fakat bu ¢alisma da egitim siiresinin, akrobasi
idmanlart i¢in yeterli olmadigini géstermistir. Psikodrama denemesi de hizli bir bi¢imde bitirilmistir.
Oyun ve tiyatronun sagaltim olanaklari gézlenmistir. Az da olsa egitim programina eklenmis ve yarar
saglamistir. Daha sonra yogun bir maske galismasi gelmistir. Uwe Krieger yillar boyu bu ¢alismalart
ylrtitmistir. Krieger, Bread ve Puppet Tiyatrosu’ndan gelmektedir. Ayn1 zamanda Klaus Hoffman’la
is birligi yapilmistir ve daha sonra da Berlin Sanat Yiiksekokulu’nun Oyun ve Sahne Atdlyesi ile
yani Hertha Schonewolf’la maddi olanaklarin kolaylastirilmasi adina is birligi yapilmistir. Bunca
uzun siiren ¢abaya ragmen maske egitiminin olusturulmasi saglanamamaistir. Fakat 6grencilerin ilgi
duyduklar1 alanda uzmanlasmas1 hep miimkiin olmustur. Ornegin cocuk tiyatrosu alanindaki okul
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oyunundan geliserek hala varligini koruyan ¢ocuk ve genglik oyun atdlyesi kurulmus, daha sonra
da Mutabor, Theater Logo gibi kimi tiyatro gruplar1 olusmustur. Yetiskin tiyatrosunda ‘Transit’ aldi
bir tiyatro kurulmustur. Burasi ayn1 zamanda palyacolar i¢in bir egitim merkezidir. Anlati tiyatrosu
alaninda da ‘Ensemble Fabula Drama’ adli bir olusum bulunmaktaydi. Anlati basta bir dogaglama
tiirli olarak goriilmiistiir. Fakat sonra Kristin Wardetzky yogun bigimde ¢alismis ve bir kag¢ 6grenci
bu konuda profesyonellesmistir. Berlin Sanat Universitesi’nde anlati konusunda ileri egitim veren
bir program bulunmaktadir. Tiim bu ilerlemelerin yaninda okul oyunu alaninin temelinde var olan
oyun formu ‘tiyatro’ unutulmamalidir. Deneysel 6grenci tiyatrosundan ¢ok daha fazlasi1 dogaglama
bigimleriyle ve ¢ocuk tiyatrosu, genclik tiyatrosu, okul tiyatrosu gibi 6zel hedef gruplar i¢in devam
etmistir. Hans Martin Ritter bu tiyatro ¢aligmalarina yogunlasmis ve gelistirmistir (Nickel, Bischoff
ve Brandi, 2010, s. 225 - 226). Nickel, etkilesimde bulunulan bu diger ¢alisma alanlarini sdyle aciklar:

Tiim disiplinler isin i¢indeydi denebilir. Oyun, grup dinamigi, psikoloji, rol oyunu, sosyoloji,
tiyatro, medya, tarih, beden, biyoloji... Ama biitiinsel bir yaklagim vardi. Tiim bilim dallarina
ihtiya¢ duyarsiniz. Tabi ki her seyi bilemezsiniz. Ama her seyi entegre edebilirsiniz. Bedeni
cokca kullantyoruz. Bu yiizden bir oyun pedagogu, beden hakkinda bilgi sahibi olmali.
Dili ¢ok kullantyoruz. Dil hakkinda bilgi sahibi olmali. Miizigi kullaniyoruz o6rnegin.
Miizikten biraz anlamali. Nesnelerden ve optikten yararlaniyoruz. Biraz gorsel sanatlardan
anlamali. Bir oyun pedagogu Ogrencilere oyunun, tiyatronun iginde diinyay1 agiklamaya
calisir. Bu yiizden diinyay1 da biraz anlamali. Her seyden 6nce insanin rolle nasil bir seyleri
anlayabilecegini anlamali. Nasil deneyim toplayabilecegini bilmeli. Baskalara da yardim
etmeli ama once kendi deneyimini toplamay1 bilmeli. Baska tiirlii olmaz. Berlin Sanat
Universitesi’ndeki egitim elbette ki bunlar igin yeterli degil. Bes yasam ii¢ yiiz somestre
ihtiyag var tiim bunlar1 verebilmek i¢in. Ama buradaki 6grenciler, oyuncularla birlikte tiyatro
tarihi ¢alistyorlar. Cocuk psikoloji hakkinda meslektaslarimizla calistyorlar. Onceden de
vardi, hala var: Biiyiik branslar i¢in teorik dersler ya da aligtirmalarla, alan uzmanlarindan
destek aliyoruz. Ama her seyi yapamayiz. En azindan her sey igin agik olmamiz gerektigini
gormeliyiz. Belirleyici olan daha c¢ok, cocuklar nasil oynar, gencler nasil oynar, konularini
gormek oluyor. Ne oynamak istiyorlar, oyunlarindan ortaya ne ¢ikar, oyunlarinin i¢inde neler
var, oyunlarin daha da derinlerine inme olanaklari ve tekrar oyunlardan ¢ikma olanaklari
iizerine yogunlagmak gerekir. Bunlar bu ‘yapma’ isinin merkezidir. Eylemin ne olduguyla
ilgileniyoruz. Biz oturmayiz. Hareket ederiz. Bagiririz, ¢agiririz, giileriz. Teorik olarak her
seyden biraz anlamamiz gerektigi ileri siiriilebilir. Bu tabi ki bir asir1 taleptir. Ama temelde
olmasi gerekir. Cocuklarla nasil bir proje yaptigmma goére de degisir, cocuklarla birlikte
yaparken de gelisir, kesfedersin. Universitedeki dgrencilerimiz ev 6devi gibi, evde neyi nasil
yapabileceklerini diigiiniirlerdi. Kiigiik bir arastirma yaparlardi. Bir araya geldigimizde pek
cok deneyim edinirdik, farkli seyler denerdik, birlikte anlardik, bazen nesneleri devreye
sokardik, diinyayla ilgili bir seyleri 6grenirdik. Belki yeni sorular devreye sokar ve tekrar
denerdik. Iste biz de alan1 gelistirirken boyle birlikte gelisip kesfettik (14 Ocak 2012 tarihinde
yapilan goriismeden alinmistir).

Bu denemeler yapilirken, okul oyunu alani, ikinci segmeli alanken, esas alan haline gelmistir.
Okul oyununda ti¢ 6nemli nokta i¢in ¢aligilmigtir: uygulama kesfi, sistematigin gelistirilmesi ve alanin
reklami, tanitimi, digartya propagandasi. Bunlar i¢in, tatil kurslari, misafir 6gretim iiyeleri, arastirma
seminerleri, sempozyumlar, tiyatro oyunlari ve gosterimler gibi uygulamalardan yararlanilmigtir. Tatil
kurslarinda ¢ocuk tiyatrosu, genglik tiyatrosu, mini-mono drama, beden ve devinim, ses ve nefes, rol,
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kadin ¢alismalari, masal, maske, oyun, mekan gibi pek ¢ok konu iizerine yogunlasilmistir. Nickel,
bu tatil kurslari1 geleneginin baglamasinin ardindaki sebebi ve sonuglarini su bigimde 6zetlemistir:

Bu tatil okullart gelenegi biraz farklilagmakla birlikte hala siirmektedir. Gelenegin
baslamasindaki temel diisiince somestr siirecinin bazi yogunlagmalar i¢in yeterli olmamasiydi.
Bukurslar sadece boliimdeki 6grenciler i¢in degildi, disariya agik bir kurs olmasi da istenmisti.
Boyle olunca da tiyatro insanlarmin, oyuncularin katildigi kurslar haline geldi. Boylece
de ¢ocuk tiyatrosu, genglik tiyatrosu, tiyatro ve iniversite, yiiksekokul, okul birlikteligi
saglanmig oldu. TUSCH (Theater und Schule/Tiyatro ve Okul) projesi de bu karsilagmalarin
bir sonucudur. Diisiince yaz kurslarindan gelismistir. Bu tatil okullar1 ilk zamanlarda
senede iki kez yapilirken, artitk maddi sebeplerden otiirii bir kez ve kis sdmestrinden 6nce
diizenlenmektedir (18 Subat 2012 tarihinde yapilan goriismeden alinmistir).

Sanat Akademisi ile is birligi i¢inde hazirlanan birkag haftalik bir Cocuk Tiyatrosu Akademisi
ve hatta ¢ocuk tiyatrosu, genclik tiyatrosu ve oyun ve tiyatro pedagojisi egitimleri de verilmekteydi.
Ayn1 zamanda bunun 6ncesinde yeni kurulan ve okul oyunu ile bir sekilde paralel bir gelisim saglayan
Berlin ¢ocuk tiyatrolartyla da yogun isbirlikleri kurulmustu.

Yiiksekokulun, Berlin Sanat Universitesi’ne doniismesinden sonra béliim iki yillik egitim
veren iiniversitede okuyan 6grencilerle sadece oyun ve tiyatro yapilan bir bi¢cime yoneldi.
Bundan sonra her kis sdmestrinde yeniden biiyiik, gercek bir tiyatro gosterimi hazirladik.
Bu tiyatro oyunlar1 16. yy. eski okul tiyatrosunun 6zel metinlerinden hazirlanmaktaydi.
Boylece es zamanli olarak okul tiyatrosunun tarihi de kesfedildi ve yeniden ¢aligild1 (14
Ocak 2012 tarihinde yapilan goriismeden alinmistir). Bununla birlikte bolimde okuyan
ogrenciler uygulamalarii yapmak i¢in ¢ok farkli gruplarla calistilar. Tutuklularla, sokak
cocuklariyla, yashlarla vb. calisildi. Sokak ¢ocuklarinin iginde, evlerinden kacan da vardi.
Hep birlikte toplanmislardi. Ornegin bir 6grenci sokaklarda yasayan bu insanlarla ¢alist1, bir
digeri yaslilarla. Sonra bu gruplari bir araya getirip birlikte ¢alistilar. Giizel olan, bu ¢ocuklar
evlerine geri dondiiklerinde anne babalartyla ¢ogunlukla yine kavga ediyorlardi. Ama
biiylikanne, biiyiikbabalariyla, yani yaslilarla artik pek de kavga etmiyorlardi. Ve biiyiik anne
ve babalar da gocuklara kars1 daha anlayislilardi. Artik iyi anlasiyorlardi. Berlin’den uzak bir
kalede, bu yaslilar ve sokak ¢ocuklar birlikte bir gosteri yaptilar. Daha zor olan bir sey ise;
bes giin bu kalede kaldilar. Bunu kabul etmeleri pek kolay olmadi. Ogrenciler bu gruplari
kendileri aradilar ve buldular (18 Subat 2012 tarihinde yapilan gériigmeden alinmistir).

Boliim yetmisli yillarin yarisinda gézde bir hale gelmistir. O zaman igin, ii¢ yliziin tizerinde
Ogrencisi vardir. Berlin lizerinde, oyun ve tiyatro pedagojisi diislincesi ve ugrasi, bolgesel olmaktan
cikan cergeve ile uluslararasi bir cerceve arasinda doner bir levha haline gelmistir. 2018-2019
kis donemi ile birlikte boliim, Sahne Sanatlart Fakiiltesi biinyesinde Tiyatro Pedagojisi/Tiyatro
Ogretmenligi ad1 altinda varligi siirdiirmektedir. Béliimiin amaci su ciimleleriyle agiklanir:

“Cocuklari, gengleri ve geng yetiskinleri tiyatroya 1sindirmak, kendi sanatsal gelisimlerini
korumak ve gelistirmek dnemli bir toplumsal gérevdir. Bu da her seyden dnce 6gretmenlerle
okullarda gergeklesir. Bolimiin amaci tiyatro 6gretmenligi igin birlestirilmis ortaokullar ve
liselerde, sanatsal, pedagojik ve bilimsel bilgi ve becerileri egitip yetistirmektir.”

Burada 6grenim gorenler, birlestirilmis ortaokullar, yani liselerde ders vermek isteyen
Ogretmenler, tiyatroyla ilgili bir boliimden mezun olan kisilerdir. Buradaki egitim sanatsal-bilimsel
bir egitimdir. Uygulamali alan (oyunculugun temelleri, dil egitimi, beden ve devinim, projelerde

81



Tugba Tiiziin & Omer Adigiizel - Yaratict Drama Dergisi 2022, 17(1), 73-102

sahnesel caligmalar vb.), bilimsel alan (tiyatro teorisi ve tiyatro tarihi, dramaturji vb.) ve 6gretim
alan1 (grup caligmasi ve proje ¢alismasinin temelleri, tiyatro grubu olusturma, sahnesel tasarim
siireclerinin ydnetimi vb.) ana basliklariyla egitim verilir. Kademeli bir lisans ve yiiksek lisans
egitimi mevcuttur. 6 dénemlik bir lisans egitimi buna ek olarak 4 donemlik bir yiiksek lisans egitimi
ile yiiksekogrenim amacina ulasir. Yiiksek lisans bir donemlik bir uygulama dénemi de igerir. Bu
uygulama benzer egitim veren, 6gretmen yetistiren Berlin iiniversiteleri is birligi ile yapilir. 2021-
2022 kis doneminden itibaren de yiiksek lisans programina 6grenci alacaktir (https:/www.udk-
berlin.de/index.php?id=10821).

Yaratict Drama ve Almanya-Tiirkiye Baglantilar

1985 yilindaki 1. Egitimde Dramatizasyon semineriyle baglayan is birligi siirecinde Nickel’in
beraberinde getirdigi Dans ve Performans egitimcisi Ulrike Sprenger, Spor Akademisi’nden Wolfgang
Tiedt’in yan1 sira Marlies Krause, Dagmar Dorger ve Karl A.S. Meyer’de Tiirkiye’de ¢aligsmalar
yiiriitmiistiir. Bu baglantilar sayesinde Marlies Krause, Izmir Dokuz Eyliil Universitesi’nde; Karl
Meyer Istanbul Sehir Tiyatrolari’nda calismistir (Meyer, 2014, s. 54).

16-27 Kasim 1987 tarihlerinde yapilan ikinci seminer ‘Egitimde Drama II’ bashiginda
gerceklesmisti. Seminerin konusu ‘Yaratict Drama ve Yasamsal Onemi’dir. Seminerde Londra’dan
John Hudgson, Scott Richards ile Prof. Dr. Hans-Wolfgang Nickel, Dagmar Doérger ve Marlies
Krause atolye caligsmalar yiirtitmiigtii. Konferans, seminer ve agik oturumlarda Yaratict Oyunculuk’
ve ‘Dramatik Durumlarmn insan Yasamindaki Onemi’ iizerine durulmustur (Adigiizel, 1993, s. 198).
Semier; dramatizasyon ve o donem yeni kullanilmaya baglanan egitsel drama kavramlarmin yasamsal
O6nemini vurgulamaya yonelikti. 17-23 Nisan 1989’da yapilan {igiincii seminerde ‘Cocuklarla Oyun,
Cocuklara Oyun’ yontemleri, yeni oyun (drama) bi¢imlerini, anilari, 6zellikle ¢gocuk oyunlarini,
bunlardan yola ¢ikarak nasil yeni deneyimlere gegilebilecegini, hem egitsel hem de teatral anlamda
nasil 6zgiin ve yeni oyunlar kurabilecegi incelenmistir. Bu seminere miizik, dans, devinim gibi
yeni boyutlar da eklenmistir (San, 2003). 23-26 Nisan 1991 tarihlerindeki dordiincii seminerde
Berlin’den Hans-Wolfgang Nickel’in yani1 sira Dagmar Déorger, Marlies Kraus, Ingiltere’den Pamela
Bowell, Hugh Lovegroove da atdlye yiirlitmislerdir. At6lyeler ve tartigsmalarda ‘Oyun yonetmeni
icin neler 6nemlidir, drama siirecinde kullandigimiz malzemeler, 6gretmen egitiminde drama, sinifta
cocuklarla drama ¢aligmasi, yaratict drama bir giizel sanatlar egitimi mi bir egitim yontemi mi,
kiiltiirleraras1 etkilesimde drama’ gibi konular iizerine tartismali ¢alismalar yapilmistir (Adigiizel,
1993, s. 201). Bu seminerden iki y1l sonra Wolfgang Nickel, 5-10 Mart 1993 tarihlerinde istanbul’da
Tiyatro Arastirmalar1 Laboratuvar1 (TAL)’nda Alman Kiiltiir Merkezi ve Devlet Tiyatrosu Opera
ve Balesi Calisanlar1 Yardimlagsma Vakfi (TOBAV) is birligiyle ‘Animasyon Tiyatrosu’ konusunda
Dagmar Dorger ile birlikte bir atolye ylritmustiir. 15-20 Mart 1993°te yapilan 5. Uluslararasi
Egitimde Yaratict Drama Semineri’nde yine Hans-Wolfgang Nickel, Ulrika Sprenger, Dagmar
Dorger, Pamela Bowell ve Naci Aslan; oyun kurma, dgretim bilgisi calismalari, hareket ve devinim,
drama ve toplumsal konular ile temel drama, kolektif oyun yazma, 6zel egitim ve drama ¢aligmalari
iizerinde durduklar atdlyeler yiiriitmiislerdir (Adigiizel, 2018). Bu seminer Hans-Wolfgang Nickel’in
onerisiyle ‘Drama ve Ogretim Bilgisi® bashgiyla diizenlenmistir. Bu seminer igin Tiirkiye’ye
gelen Hans-Wolfgang Nickel’e Cagdas Drama Dernegi fahri iiyeligi belgesi verilmistir. Seminer
kapsaminda Nickel’in Dorger ile birlikte yiiriittiigii 12 saatlik atdlye, drama uygulamalarimin
kuramsal baglamdaki tartismalarini ve sistematigini irdelemekteydi. Atdlye kapsaminda daha ¢ok
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yazma calismalar1 yapilmistir. Bir oyunun yani drama ¢alismasinin, oyun kurallari, oyun yoneticisi
ve oyuncu grubundan olusan didaktik bir iiggen olusturdugu; bu ti¢genin nitelik ve igerik yoniinden
farkli oluslar1 dolayisiyla ne kadar degisebilecegi, 6znellikten nesnellige, demokratiklikten anti
demokratiklige vb. gecisler tizerinde durulmustur. Oyun eylemi iizerine durulmus, katilimeilarin
cocukluklarinda oynadiklar1 oyunlar1 animsamalar1 istenmistir. Nickel kolektif bir tiyatrosal oyun
metni yazilmasini, kahraman-engeller-eylem {igliisii i¢inde ve ‘oyun bagligi, oyun fabli, prolog,
gelisim ve son’ baglaminda ele almistir. Sonucta alti-yedi kigsiden olusan bes grubun her birinden birer
oyun kismen biitiinii planlanmig, kismen sonu belirsiz olarak ortaya ¢ikmistir. Seminerin sonunda
Nickel’in ortaklasmaci oyun yazma atdlyesinde ortaya ¢ikan oyunlar; taslak olarak, fabl olarak ve
bir digeri de kiiciik bir eser bigiminde sunulmustur. Seminer kapsaminda bir panelde Nickel, Oyun
ve Tiyatro Pedagojisi Enstitiisii’nde “Reji-Yonetmen hangi sinirlar i¢inde oyuncularini hazirlar,
dogaclamadan nasil yararlanir?” konusunda bir Tiirk gencinin doktorasi ile ‘Oyun ve Tiyatroda
Dilin Rolii-Metinle Oyunun liskisi’ konusunda diger bir Tiirk gencinin ¢alismasinin siirdiigiinii de
ifade eder. Enstitlide lizerinde durulan en 6nemi konulardan biri de dramanin, kiiltlirleraras iliskiler
acisindan (6zellikle Tiirk-Alman iliskileri) katkisinin ne olabilecegi konusu oldugudur.

26 Subat-3 Mart 2001 tarihinde yapilan 8. Uluslararas1 Egitimde Yaratict Drama Semineri
‘Geriye Bakis ve Yeni Perspektifler’ bagligiyla gerceklestirilmis Hans-Wolfgang Nickel, Renate
Breitig, Ulrika Sprenger, Dagmar Dorger ve David Davis siiregsel drama, zaman, devinim
konularinda atdlyeler yonetmislerdir. Nickel’in yonettigi atdlyenin basligi ‘Dogaglama ve Dogaglama
Tiyatrosu’dur. Bundan sonra Hans-Wolfgang Nickel bir siire kongre ve seminerlere katilmasa da
Alman liderler ile temaslar devam etmistir. Karl Meyer, Giinter Mieruch, Barbara Riister, Nadja
Raszewski, Ines Honsel gibi Almanya’dan gelen uzmanlar, alana destek vermeyi stirdiirmiistiir.

01-05 Eyliil 2011 yilinda istanbul’da diizenlenen 17. Uluslararasi Yaratici Drama Semineri
ve Kongresi’nde ‘Yaratict Drama Yoluyla Sosyal Bilinglenme ve Haklar Egitimi’ baslikli kongrede
Hans-Wolfgang Nickel ile Dagmar Dorger, Gerd Koch, John Sommers, Oxford Universitesi nde gérev
yapan Jamie McLaren, Bergen Universitesi Drama Boliimii'nde gérev yapan Mette Boe Lyngstad,
ayni liniversitede gorev yapan Janecke Thesen ve Tinnti Karpinnen atdlyeler yiiriitmiislerdir. Bu
kongre i¢in Tiirkiye’ye davet edilen Nickel’e alana sagladig1 katkilar i¢in, Cagdas Drama Dernegi
tarafindan Yasamboyu Basar1 Odiilii verilmistir. Kongre kapsaminda Nickel, ‘Sozciikler, Ciimleler,
Oykiiler, Sahneler: Anlat1 ve Animasyon Tiyatrosu’ baslikli bir konusma yapmis, bununla birlikte
‘Anlat1 ve Animasyon Tiyatrosu’ konulu bir atdlye ¢alismasi yiiriitmiistiir.

Wolfgang Nickel Tiirkiye’ye son olarak 2013 yilinin Mayis aymnda gelmistir. 17-19
Mayis 2013 tarihleri arasinda gerceklestirilen, Oyun ve Tiyatro Akademisi Dernegi (OYTAD)’ nin
diizenledigi 1. Oyun ve Tiyatro Pedagojisi Sempozyumu’nda ‘Oyun Liderinin Oyun Y 6netimindeki
Rolii ve Islevi’ bashikl bir atdlye yiiriitmiis ve agilista sempozyuma katilan diger liderler ile birlikte
bir panelde ‘Almanya’da Oyun ve Tiyatro Pedagojisinin Gelisimi, Gelenek ve Kirtlmalar’ isimli
bir konusma yapmustir. Iki giin siiren atélye calismasinda tiyatrocular ve dgretmenlerden olusan bir
grupla atolyesini gerceklestirmistir. Rol oyunlari, etkilesim oyunlari, anlatt ve dogacglama {izerine
caligmalar yapmustir.

Tiirkiye-Berlin baglantilarindan bir tanesi de 1980°li yillarin basinda Schaubiihne am
Halleschen Ufer’da bulunan Peter Stein dnciiliigiindeki Tiirk tiyatro toplulugudur. istanbul Sehir
Tiyatrolari’ndan Beklan Algan ve Ayla Algan da bu toplulugun iiyelerindendi. Bu insanlar sonrasinda
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Istanbul’da Tiyatro Arastirma Laboratuvari (TAL)’m1 kurmuslardir. Karl Meyer burada bursiyer
ogrenci olarak Tiirk tiyatro dgrencileri ile calismustir. ‘Istanbul’u dinliyorum-Ich hére Istanbul’ adli
miizikal performansi sergilemislerdir. Dagmar Ddrger ve Hans-Wolfgang Nickel de bu laboratuvarda
mini-monodramalar sahnelemis, yani animasyon tiyatrosu oynamislardir. Bu ayn1 zamanda oyun
pedagojisinden ¢ikip Tiirk ¢cocuk tiyatrosuna bir sigrayis olmustur. O donemde Tiirk ¢ocuk tiyatrosu
kostiim, miizik ve dekor acisindan folklorik bir oyundur. Cocuklar sadece sahnenin karsisinda
oturup hayretle etrafa bakarlar. Nickel ve Dorger’in ¢aligmalart sonucu sahneye taginan eserlerde
ise, bir anlat1 ile baglayip sonrasinda oyuna gegen, izleyicileri de hizli bir sekilde oyuna dahil eden,
basit ve sade oyun bigimleriydi. Bu bi¢imleri anlatmak i¢in Tiyatro Arastirma Laboratuvari’nda iki
atolye diizenlemislerdir. Bu ¢alisma kendileri i¢in de yeni bir gelismeydi. Ciinki tanittiklari oyun
formu Berlin Sanat Yiiksekokulu’ndaki orijinal oyun ve tiyatro pedagojisi bigimi degil Berlin Sanat
Universitesi tarafindan gelistirilen bir oyun ve tiyatro pedagojisi bigimiydi (Meyer, 2014, s. 55).

Baska bir Tiirkiye-Berlin baglant1 noktas: da iiniversite iizerinden gelisendi. Universitede
hemen her sene Tiirk 6grenciler bulunmaktaydi. iki tiir Tiirk 6grenci tipi vardi. Bunlardan biri
Almanya’da dogmus ya da kii¢lik yaslarda Almanya’ya gelmis olan egitimini Almanya’da alip
sonra Berlin Sanat Universitesi (UdK)’ne basvuran Tiirk dgrencilerdi. Bu dgrenciler egitim sonrasi
genellikle Tiirkiye’ye donmiyorlardi. Diger tip ise; Tirkiye’de egitim gorilip yurt disi tecriibesi igin
ya da lisansiistii egitim i¢in Berlin Sanat Universitesi’ne gidenlerdi. Bunlar da genellikle Tiirkiye’ye
doniiyorlardi. Bunlarm iginde Nickel’in doktora dgrencisi olan Ankara Universitesi Dil Tarih ve
Cografya Fakiiltesi Tiyatro Boliimii’'nde Ogretim Uyesi olarak gorev yapan Dog. Dr. Kadir Cevik de
bulunmaktadir (Meyer, 2014, s. 56). Ayrica 1996-1998 yillar1 arasinda Berlin Sanat Yiiksekokulu’nda
Kiiltiir Pedagojisi boliimiinde arastirma ve incelemelerde bulunan ve 1998 yilinda ayni fakiiltenin
(HdK) Oyun ve Tiyatro Pedagojisi Enstitiisii’niin programini1 tamamlayan Prof. Dr. Omer Adigiizel
de Berlin Sanat Universitesi’nde egitim alan Tiirk dgrencilerdendi.

Nickel’e bu Tiirkiye baglantilari soruldugunda Inci San’in &grencilerinden olan Omer
Adigiizel’in de yogun ve uzun siireler Berlin’de bulunarak gézlemlerini ve deneyimlerini tasidigini
aktarir. Bu baglantilarla Prof. Dr. Inci San’1n kuruculugunu ve uzun siire baskanligini yaptigi Cagdas
Drama Dernegi’nin daha sonra Prof. Dr. Omer Adigiizel baskanliginda pek cok organizasyon
yuriittiiglinii ifade eder. Dernegin onciiliiglinde okullara ders programi, egitim programi, lisanstistii
egitim programi gibi pek ¢ok girisimde bulunulmustur (Meyer, 2014, s. 56).

Oyun ve Tiyatro Pedagojisi

Almanya’da okul oyunu, okul tiyatrosu ya da canlandirmaci oyun olarak farkli adlandirmalarla
anilan alan, Birinci Diinya Savasi oncesine kadar dayanan bir gegmise sahiptir. Okul tiyatrosu, 1.
Diinya Savasi sonrasinda genglik hareketleriyle de iliski i¢erisinde gelisme kaydetmistir. 2. Diinya
Savas1 sonrasinda daha da giliclenmistir (Meyer, 2008). Akademik kimlige kavugma ise Hans-
Wolfgang Nickel ile Berlin Yiiksekokulu’nda baglamistir. Nickel, drama kavrami yerine okul oyunu,
oyun ve tiyatro pedagojisi gibi kavramlarin kullaniminin nedenini su yaklasimiyla agiklar:

Drama kavraminin kdkeni Yunanca dran sozciigiinden gelir, bu sdzciik etmek, eylemek
anlamlarina gelir. Fakat bu giiglii, diistiniilen bir eylemdir. Kokeni tam da egitimde drama
olarak anilabilen disiplindeki eylemi, etkinligi karsilar. ingilizcedeki drama sdzciigiindeki
anlami ise yine diisiiniilen, oyunsal bir eyleme, hatta bir —mi1s gibi yapma etkinligine isaret
eder. Tiyatro ile drama arasindaki fark da; tiyatro halk i¢in ve halkin 6niinde oynanan oyunsal
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bir harekettir, drama ise bir grup i¢cinde yapilan seyircinin olmadig1 yine oyunsal bir harekettir.
Fakat grubun ¢ogunlukla bir kismi yaparken diger kismi izler. Bu da bir sekilde tiyatroya gegis
olarak goriilebilir. Dramayla tiyatro arasindaki farklar; drama ¢ogunlukla dogaglamalarla
ya da kisa anlasmalar, konugmalarla ilerler, tiyatro ise pek cok kez provaya ihtiya¢ duyar.
Bununla birlikte dogaglama tiyatro (improvizasyon tiyatrosu) da vardir. Fakat Almancada
drama sozciigii sadece tiyatro metinlerini isaret etmek i¢in Schiller dramalari, Firtina ve Cosku
(Sturm und Drang) dramatigi gibi yapilar icerisinde kullanilmaktadir. Tiyatro sézciigii ise;
seyircinin, halkin dniinde yapilan dogaglamalardan, dogaglama oyunlarindan s6z ederken,
beden oyunlarindan, beden alistirmalardan, rol oyunlarindan, etkilesim oyunlarindan séz
ederken kullanilir (27 Temmuz 2009 tarihinde yapilan gériismeden alinmistir).

Bununla birlikte Nickel, yaratict drama ya da informal dramanmn pedagojiden geldigini
sOyler. Cocuklarin sahneleri ya da ¢evrelerindeki yasantilar1 ya da kendilerine verilen Oykiiler ile
oynadiklar1 bir dogaglama yontemi olarak tanimlanir, cocuklar kendileri oynar ya da kukla oynatirlar.
Hazir bir metnin oynanmasiyla degil; sanat durumu iginde grup siireci ve bireysel olarak fiziksel
deneyimlerle ilgilidir. Dogaglamanin amaci, ¢ocuklarin yaraticiligini artirmak ve canlandirmaktir.
Sadece estetik yonden degil sosyal yonden gelisimi de hedefler. Sorunlarin ¢éziimiinden keyif almali
ve iliskilerin degisimini zevkli bulmalidir. Nickel’e gore, yaratici drama; yaraticilik (sanat ve ayni
zamanda sosyal hayal giicii alaninda), duyarlilastirma (giinliik hayatla ilgili dokunma, gérme, isitme
duyularmin egitimi), dogaclama doniisiim becerisinin egitimi, esneklik (hizli degisen olaylara siirekli
uyum), orijinallik (bireyin kendisini kesfetmesi ve gruba karismasi), terapotik etki (duygusal denge),
is birligi (grup calismasi), bedensel etki (beden c¢aligsmasi, bedenin olanaklarin gelistirilmesi)
tizerine calisir. Nickel’e gore; Winifred Ward, yaratict dramanin en anlamli Onciilerinden biridir.
Ward’in ¢aligmalarinda, yaratici drama, ¢ocuklarla kullanmak i¢in bir ¢esit tiyatronun okuldncesi
egilimiydi (Nickel, 1984b, s. 346 - 347).

Wolfgang Nickel, ‘Uygulamali Tiyatro Arastirmalari’ isimli ¢alisma grubundan Volker List’le
yaptig1 soyleside kendisinin ilkokulda &grenciyken, dgretmenlerinin kiirsiide oturup dgrencilere
yonergeler verdigi bir egitim sisteminden geldigini aktarir. Ona gore bu egitim sisteminde igerik
iyi yapilandirilmistir. Kolaydan zora ilerlemektedir. Ama iletisim kolay iletisimden zora dogru
ilerlememektedir. Yiizeysel bir iletisimden yogun bir iletisime ilerlememektedir. Sinif icinde hem
ogrenci hem 6gretmen agisindan devinim yoktur. Kendi egitim yagaminda da i¢inde bulundugu bu
egitim sistemi Nickel’in oyun ve tiyatro pedagojisi yaklagimini gelistirmesinde 6nemli bir etkiye
sahip olmustur. Caligmalarinda etkilesimi, iletisimi, devinimi hep 6n planda tutmustur.

Wolfgang Nickel, oyun ve tiyatro pedagojisi ile ilgili en temel amacini ve uygulamalarindaki
yaklasimini su sekilde aktarir:

Oyun ve tiyatro pedagojisinde pek ¢ok seyi yapmaya calisiyoruz. insanlar diisiinebilmeliler,
yazabilmeliler, metin olusturabilmeliler. Ama hepsi dogaglama ile olmali, canli kalmali
yapilan sey. Hazir bir sey kullanilmiyor. Katilimcilar ¢ocuklar birlikte hareket edebilmeli.
Jestlere, mimiklere dayali oyun oynuyoruz. Cok az makyaj kostiim, maske vs. kullantyoruz.
Cocuklarin hemen siirece girmesi i¢in bu zorunlu. Cocuklarin muhtesem oyuncular olmasini
degil; diistinmeyi ve hissetmeyi 6grenmelerini istiyoruz. Kisisel olan1 objektif olandan daha
cok dnemsiyoruz. Is acik olmali ki herkes kendini katabilsin (18 May1s 2013 tarihli atdlye
notlarindan alinmstir).
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Nickel oyun, tiyatro ve etkilesimin toplumsal islevini ve iletisimle baglantisini ise soyle
ifade eder:

Tiyatroyu ve oyunlart diisiinmek i¢in kullaniriz. Diistinmek i¢in arag sadece. Kisiler arasinda
oldugu gibi sosyal roller arasinda da etkilesim vardir. I¢inde oldugumuz bir toplum var ve
biz birbirimizi karsilikli olarak bask1 altia aliriz. Ozgiir bir toplum, iitopya... Oyun, terapi
acisindan ¢ok 6nemli bir aragtir. Dans, yine oyun ve tiyatro pedagojisinin i¢inde vardir.
Dil kullanimi ve kabare kullanimi da vardir. Tiyatro politikanin ¢ok yakininda, savasmak
zorundayiz. Yalniz basina olmuyor, birlikte olunca gii¢leniyor insan. Tamamiyle rol oyununa
bakarsak dil, konugma, hareket, durus, tutumlar, aksesuar, kostiimler var. Her ayrintidan
biitiine dogru gidebiliriz. Aksesuarla 6rnegin bir sapkayla baslayabiliriz. Ya da baska basliklar
kullanabiliriz. Her baslikla baska bir rol s6z konusu olacaktir. Bir Alman tiyatro insani olan
Paul Gardner ii¢ kere {i¢ adinda bir dogaglama tiyatro bigimi gelistirdi. Bir gardiropta dokuz
baslik bulunur. Ug oyuncu gelir sapkalari takarlar ve baska baska kombinasyonlarla oynarlar.
Bir¢ok yol s6z konusu. Baslik daha somut bir sey, ama biz tamamen soyut baslayabiliriz.
Iktidar-giigsiizliik, giiglii-zay1f karsithgindan baslayabiliriz. Oynayarak oyuna dokerek bunu
somutlastirabiliriz. Binlerce yol var boyle. Sizin i¢in oyun lideri olarak 6nemli olan sey; siz
yapinin, iskeletin resmine sahip olmalisin. Boylece bir¢ok yolu deneyebilirsiniz ve bunlarin
bircogu tesadiifi olmaz. Paul Wattzlawick iletisim ve etkilesim iizerine ¢aligmistir. “Iletisime
gegmemek miimkiin degildir (sadece sozciiklerle olmasi gerekmez), ¢ilinkii her iletisim bir
davranigtir. Nasil ki insanin davranisi olmazsa olmaz, iletisim de olmazsa olmaz” demistir.
Bir mekandaki insanlarla konusmasan bile bir iletisim vardir. O &tekilestirildiginde bunu
hissedecek, ben de hissedecegim. ‘Istemiyorum istemiyorum’ deyip bakmasan bile bir itki
vardr. Iletisim ve etkilesim siirekli vardir. Bunlarin iyisi de kétiisii de vardir. Bazilar1 insan
hasta eder. Bazilari ise iyi hissettirir. Bu anlamda tiyatro ve oyun bir dildir (18 May1s 2013
tarihli at6lye notlarindan alinmuistir).

Nickel’in Oyun ve Tiyatro Pedagojisi yaklasimiyla ilgili olarak siklikla kullandig1 temel
kavramlar su sekilde agiklanabilir.

Okul Oyunu

1964°de Nickel, Berlin Pedagoji Yiiksekokulu’nda 6gretmen adaylari igin segmeli ders olarak
‘Oyun’ dersinin yani sira ikinci segmeli ders olarak ‘Okul Oyunu’ derslerini olusturmustur. Bunun
icin ayri bir kiirsii kurmustur. Dersin kabulii 1981°de Hans Martin Ritter ile birlikte Berlin Sanat
Yiiksekokulu catisinda Oyun ve Tiyatro Pedagojisi Enstitiisti’niin kurulmasinin ilk sinyali olmustur
(Meyer, 2014, s. 51). Nickel, Volker List ile yaptig1 soyleside, okul oyunu kavraminin, eski amator
oyun (Laienspiel) hareketinden geldigini aktarir.

Nickel okul oyununun, brans O0gretmenleri tarafindan da, smif Ogretmenleri tarafindan
da kullanilabilecegini sdyler. Bunun igin bir érnek olarak soyle bir ¢alismay1 aktarir. Ogretmen,
ogrencileriyle bir temel sessiz-sdzsliz oyun (pantomim) ¢aligmasi yapar. Sinifta maskeler ya da figiirler
olusturur. Bunlardan oyunlarda yararlanilir. Ve sonunda velilere yapilacak gosteride kullanilir. Sinif
birlikte yasama sorunu lizerine canlandirmalar yapar. Bunun iizerine anne babalartyla bu konu iizerine
konusurlar. Sinifta iletisim yapilar {izerine aragtirmalar ve ¢aligmalar yapilir. Oyunlar yardimiyla
iletisim yapilarinin iyilestirilmesi iizerine calisilir. Ornekten de goriilebilecegi bu calismalarin
yapilabilmesi i¢in farkli alanlarda bilgi sahibi olunmasi gerektigini belirtir. Metin, igerik, miizik,
sahne, sahne resmi, mekan1 olusturma, reji gibi konular bu alanlardandir. Her oyuncunun ve grubun
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oyunsal ifade becerilerini gelistirmek, grubu olusturmak ve bulmak yogun calisma gerektirir. Bu
alanda grup olusturma, ifadelerin ve algilarin gelisimi, iletisim ve etkilesim becerileri ¢alismalarinin
vurgusunda yatar. Oyun liderinin oyun, aligtirma bilgisinin fazla olmasi ve bunlarin etkilerinin grup
dinamigi ve psikolojik ag¢ilardan bilinmesi gerekmektedir (Nickel, 1979, s. 1 - 2).

Kendisine okul oyunu kavramina iligkin goriisleri soruldugunda agiklamasi su sekilde

olmustur:

aciklar:

Ben aslinda bir tiyatroseverdim. Hep tiyatro yaptim. Sonra Pedagoji Yiiksekokulu’nda
bitirme sinavini verdikten sonra 6grenciler i¢in dgretmen tiyatrosu yaptim. Okuldaki insanlar
da bunun iyi oldugunu gordiiler ve yapmak istediler. Fransa’dan Beckett ve Ionesco gibi
isimlerin modern oyunlartyla basladik. Bir sene sonra bunun ¢ok sagma oldugunu diisiinmeye
basladim. Burada okuyan &gretmenler ¢ocuklarla ugrasacaklardi. Beckett’la ne ilgileri
olabilirdi. Ogrenciler i¢in neyin gerekli oldugunu diisiinmeye basladik ve buldugumuz
seyi ‘Okul Oyunu’ diye isimlendirdik. Sadece tiyatroyla degil, tiyatroya hizmet eden beden
kullanimi, rol oyunlari gibi diger etkinlikleri de kullandik. Bu bugiine kadar benim 6ncelikli
baslangi¢ noktamdi. Oyle de kald1. Sadece tiyatro yapmak degil, insanlarin biiyiimesini ve
gelismesini saglamak. Oyun, yapmak, eylemek... Sanat i¢in degil, insanlar i¢in olmali. Sanat
yine olabilir ama sadece grupta yapilanlar, gemberde olanlar 6nemlidir. Biz bunu o zamanlar
okul oyunu diye adlandirdik. Ogretmenler ya da 6gretmen olmak isteyenler, 6grenimleri
boyunca gelip 2-3 saat ya da belki biraz daha fazla alistirmaya katiliyorlardi. Sonra bir
ogrenim reformu yasadik ve okul oyunu bir alan haline geldi. Tek basina degildi ama Almanca
ve okul oyunu, Ingilizce ve okul oyunu ya da tarih ve okul oyunu gibi yan alan bicimindeydi.
Dolayistyla egitimde bir yontem olarak kullaniyorduk da denebilir. Biitiinsel olarak
bakildiginda okul oyununu pedagojik bir deneyim olarak degerlendiriyor, bir metot, yontem
olarak gérmiiyorum. Ciinkii metot, dolaysiz, dogrudan bir yoldur. Deneyim ise; iletisimsel,
denenen, kesfedilen, bilinmeyene gidilen, maceraperest bir yoldur. Okul oyununa, pedagojik
bir sanat bi¢imi de denebilir (14 Ocak 2012 tarihinde yapilan gériigmeden alinmuistir).

Oyun

Nickel, yaklasiminin 6nemli bir boliimiinii olusturan oyunla ilgili diisiincelerini ise su sekilde

Oyun bir insan davranisit bigimi olarak tanimlanir. Ancak hayvanlarda da en azindan
memelilerde de oyun davranisinin var oldugu bilinmektedir. Oyun ve pek ¢ok sanat formu
arasindaki akrabalik da aciktir. Kostas Axelos’a gore oyun temel giiglere aittir. Doga
filozoflar1 Manfred Eigen ve Ruthild Winkler oyunu evrensel bir model olarak kullanir.
Kiiltiir tarihgisi Johan Huizinga, kisa ve 6z bir saptama yapmaya cesaret ederek “Her sey
oyundur” demistir. Herakleitos “aionu” yani sonsuz yasam siiresini; ¢ocugun dama taslarini
oynattig1, sonsuzluk olarak adlandirmistir (Nickel, 1998, s.6). Benim temel inancima gore;
oyun bigimlerinin temellendirmesi, maymunlarda ve memeli hayvanlarda bulunur. Tim
cocuklar bunu beraberlerinde getirirler. Kendiliginden gelisir. Antropolojik olarak oradadir.
Bu gelistirilebilir. Muhtesem bir tiyatroya kadar, giizel sanatlara kadar gelisebilir. Ama her
¢ocuk resim ¢izer, bir seyler karalar. Bu da giizel sanatlardir. Bu da canlandirmadir (18 Subat
2012 tarihinde yapilan gériismeden alimmustir).

Nickel’e gore, oyunun genel ozellikleri sOyle siralanabilir. Oyunun belirlenmis kurallari
vardir ve bu kurallar igerisinde kalmak kaydiyla 6zgiirliikler sunar. Oyun sadece ve sadece kendi
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amacina yoneliktir, kendi amaci disinda baska hicbir seyi hedeflemez. Kendi sinirlart igerisinde

sonsuzdur. Yani oyun tekrar edilebilen bir olgudur, bu yiizden dairesel bir yap1 gosterir. Ancak

kisir dongii yoktur. Her defasindaki oyundaki gerilim ve zevk birbirinden farklidir. i¢sel anlamda

sonsuzdur. Oyun yapintidir. Oyun ve gergeklik arasindaki iliski sonsuzdur. Gerilimin, heyecanin,
merak unsurunun olmadig1 oyun oliidiir (Cevik, 2013, s. 54 - 55).

Scheuerl, oyunu devinimin ilk gorlingiisii olarak, alt1 temel belirtinin biitiinliigiiyle tanimlar.

Bu belirtiler kismen Roger Caillous’un listesiyle de aynidir.

1.

A I

6.

Ozgiirliik belirtisi

I¢sel sonsuzluk belirtisi

Hayali olma belirtisi

Degiskenlik belirtisi

Birlik belirtisi

Simdiki zaman belirtisi (Nickel, 1976a, s. 45).

Nickel; pedagojik oyunun ge¢misi tizerine uzun siireli bir arastirma yaptigini ifade etmistir.

Ozellikle Avrupa’da 16. ve 17. yiizyillardaki bicimlerini ortaya ¢ikarmaya, egitim ile oyun bigimlerinin

i¢ i¢e oldugu ylizyillardan sonra, bu denli eskiye dayali bir gelenegin sonmiis bulunmasina karsin,

cagcil olarak neler yapilabileceginin incelenmesine yonelmistir (San, 2003, s.9).

Wolfgang Nickel, oyunla ilgili ilk ¢alismalar1 yaparken beslendigi kanallardan biri olan Ed

Bermann’in alana etkisini su sekilde aktarir:

Oyun kavramini ¢ok 6nemsedigim igin g¢ocuk oyunlarindan ve Biiyiik Britanya’dan Ed

Bermann’in etkilesim oyunlarindan, 6zellikle oyun denemelerinden ¢ok etkilendim. Ed

Berman tiyatro iizerine degil temel etkilesim oyunlari {izerinde calismaktaydi. Oyuncu

degildi. Kiiglik bir topluluk igine, etkilesim oyunlarinin yardimiyla sosyal davranislari

diizeltmek igin calisti. Oyun yontemleri hakkinda calisti. Berman’dan pek ¢ok etkilesim

oyunu aldik. Bu etkilesim oyunlari rol oyunlar1 degildi. Ornegin, esinin gozii kapaliyken

elinden tutarak mekanda gezdirmek bir etkilesim oyunudur. Ya da mekanda topu firlatip

birinin ismini s6ylemek de bir tiir etkilesim oyunudur. Bu gelismelerden sonra, baslangicta da

bizim i¢in 6nemli olan ¢ocuk oyunlarina tekrar baktik Cocuk oyunlarindan yarisma 6gelerini

¢ikarmaya ve oyunlari daha iletisimsel hale getirmeye ¢aligtik. Bu sekilde ¢ocuk oyunlari

etkilesim oyunlarina mitkemmel bir uyum sagladi. Ed Berman ¢ok erken dénemlerde bizimle

ve Ogrencilerimizle birlikte kurs da yiiriittii (18 Subat 2012 tarihinde yapilan goriismeden

alimustir).

Wolfgang Nickel, bir oyun kurmak istenildiginde oyun kurallari, grup liderleri ve oyun

gruplarn faktorlerinden olusan didaktik {iggenin olusmasi gerektigini soyler. Bu etkenler birbiriyle

uyumlu olmazsa, oyun iyi olmaz. Oyun gruplari; grup lideri tarafindan belirlenebilecegi gibi kurallarla,

rastlantisal olarak, serbest secimle, kisa siire icin ya da kisa siire icinde belirlenebilir. Onemli olan

grubun seklinin gruba ve bir sonraki oyuna uygunlugudur. Bir grup lideri ortami, atmosferi gormek

icin hem oynamali hem de disardan goérmek icin gézlem yapmalidir. Nickel’e gore;

88

Oyunlar her zaman bir biitiindjir.
Her oyun gergektir.

Her oyunda degerler vardir.



Hans Wolfgang Nickel’e Gére Oyun ve Tiyatro Pedagojisi: Bir Anlati Arastirmasi

*  Her oyunda kendini ifade etme ve ileti verme s6z konusudur.
*  Her oyunda algilama siirecleri vardir; insanlar goriir, duyar, hisseder.
*  Opyunlarda genellikle birden ¢ok igerik bulunabilir (San, 2003, s.49).

Oyun, eglenceli, oyuncuyla baglantili bir aractir. Bundan dolay1 cazip, motive edici,
canlandiricidir. Oyun ¢ocuksu, olagan bir aragtir. Her oyun beceri gerektirir, ¢linkii baska tiirlii oyun
olmaz. Aynizamanda karmagik bir aractir. Oyuncunun dikkatini siklikla dar bir bigimde sinirlandirilmisg
bir alana ydnlendirir. Etkinligi, onu biitiin bedeniyle katilima iter. Bunun yaninda Caillous’a gore;
oyunun islevi bir yetenegi gelistirmek degildir, oyunun amaci oyunun kendisidir (Nickel H. ,
1976a, s. 56 - 57). Oyun; insanla baglantili oldugunda biraz daha karisik hale gelir. Ancak sdyle
ozetlenebilir: Oyun rastlantilar ve kurallarla belirlenir. Insan oyunlari, oyuncunun katilimi ve zaman
ile mekanin berrakligiyla ortaya ¢ikar. Oyun, keyiften yani oyuncunun kendi bedensel etkinliginin
keyfinden beslenir. Sonucgtan degil siiregten motive olur. Oynayanin uygulamalari, oyunun soyut
kurallarini, oyuncu araciligiyla somutlastirir ve giincellestirir (Nickel, 1976a, s. 46). Oyun; hayal
ve diislince oyunlarint dikkate almadigimizda, somut bir aractir, nesnelere ya da igeriklere baglidir.
Bu ylizden nesneler ve igerikler araciligiyla 6grenme olanagi saglar. Oyun gergekligin tamamini
resmetmez, azaltir ve soyutlagtirir. Siklikla resimler ve isaretlerle oynar. Gergekte zor ya da tehlikeli
olan konularla ilgilenmeyi miimkiin kilar (Nickel, 1976a, s. 57).

Rol Oyunu

Rol kavrami 1920’11 yillardan beri toplumun iglevini anlasilir kilmak i¢in sosyal bilim yapist
olarak kullanilir. Rol oyunu kavrami da, somut bir gergeklik; insani davranis bigiminin oyunsal bir
taklidi olarak tammlanir (Nickel, 1976a, s. 72). Rol oyunu ¢ocuklarin bedensel bir etkinligidir. Iki iig
yaslarindayken dogaglama bi¢imde ortaya ¢ikar. Giiniimiiz pedagojisinin bir icadi, modern ¢ocugun
kesfi degildir. Ornegin, kiiciik Friedrich Schiller de, mutfak sandalyesinin iizerine ¢ikarak bir papazi
oynamigtir. Harun Resit, cocuklart mahkeme oyunu oynarken gézlemlemis ve bir yargiya varmak i¢in
onlardan ilham almistir. Klasik Yunan vazolarindan ¢ocuk oyunlarini taniriz, Eski Misir’dan kalan
oyuncaklar hala korunmaktadir, ¢gocuk rol oyunlar1 ‘simdiye kadar hep’ vardi. Cocuk oyunlarinin
egitimciler tarafindan kullanilmasi da eski zamanlara dayanir. Didaktik yonetilen rol oyunlari, uzun
bir gelenege sahiptir. Ayrica modern sosyolojide rol kavramiyla toplumdaki insani rol davranisi,
sosyolojik rol teorisi ile agiklanmaya caligilir. Bu teori Jacob Levy Moreno ve Ralph Linton’un
erken donem caligmalari ile George Herbert Mead’in sembolik etkilesim anlayisina dayanir. Bu
yaklagimlar Talcott Parsons, Ralf Dahrendorf’tan Jiirgen Habermas ve Lothar Krapmann’a kadar
uzanan yaklasimlardir. Moreno, sosyodama ile farkli gruplarla dramatik-oyunsu tartigmalarini,
yiiz ylize goriismeyi ve oyun i¢inde agiklamaya calismay1 kastetmistir. Bu nedenle sosyodrama rol
oyunlarmin bir bigimidir. Her rol oyununda iiyelerin farkli sosyal gruplarin is birligi yapmasi, rol
oyunlarinin bilesenidir. Rol oyunlari ve rol alistirmalari, Moreno’ya gore, bir rol arastirmasi ve rol
degisimi deneyimidir. Bu oyunlarin iginde bir oyuncu grubu segilmis kosullar altinda se¢ilmis rolleri
dener. Oyuncular, oynadiklar rollerin, oyun alan1 disinda gergeklikte hos ve yararli olan etkilerini
inceler ve gozden gecirirler (Nickel ve Stohr, 1974, s. 1 - 2); (Nickel, 1976a, s. 74); (Nickel, 1983,
s. 446).

Nickel (1974), rol oyununu bir siire¢ olarak adlandirir. Rol oyunu, oyun mekaninda prova
yapmaktir. Rol oyunu, aktorlerin ayni anda i¢inde bulunduklari rollerin arasinda (kurgusal rolleriyle
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oyuncu olarak ve gerg¢ek hayatlarindaki kisiler olarak) nadiren bulusmanin oldugu, birbirine bagl
olan oyunsal dogaclamalardir. Bu rol oyunlari, ¢ocuk oyunlarinda da spontan bi¢cimde ortaya
¢ikar. Cocugun yasi biiylidiikce, once yalniz basina sonra bagka oyuncularla birlikte, daha farkli
rollerin iistesinden gelebilir. Dogaglama olarak oynanan g¢ocuksu rol oyunu korkulari rahatlatir
ve problemleri aritir. En dnemli ¢ocuksu 6grenme araci ve besinidir. Fakat bazen de ¢ocuklar rol
oyunlarinda ¢evrelerinde gordiiklerinde ve deneyimlediklerinden, oyuncaklarin sundugundan, oyun
arkadaslarinin taleplerinden yola ¢ikarlar. Dogaglama rol oyunu degisken bir diinyada oynamak i¢in
pek uygun degildir, bilinmeyen ¢oziimler aramaya gdtiirmez. Oyun lideri tam olarak burada devreye
girer. Oyun dnerileri didaktik amagli olabilir. Hem sahnede, seyircilerin 6niinde sahnelenecek teatral
bir role hazirlik i¢in, hem de yarinin degisken diinyasinda toplumsal bir rol i¢in olabilir. Gérdiigiinii
basitce taklit etmekle yetinmemeli, gerceklik Oniinde sorumlulugu iistlenmelilerdir. Bedensel ve
ruhsal aydinlanma getirmelidirler. Bugiinkii ve gelecekteki diinya i¢in, kullanilabilir olan yetenekleri
paylasmalilardir (Nickel, 1972, s. 11). Etkilesim pedagojisi ve tiyatro pedagojisi yontemi olarak rol
oyunu, tiyatro ve rol oyununu ilk olarak bir el aleti olarak goriir. Bu el aletinin yardimiyla ger¢ekligin
onemli hamlelerini anlamak ister. Bunlar1 gerceklikle aciklamak ister. Nickel i¢in rol oyununun,
vatandas olarak mevcut toplumu iyilestirmek gibi bir amact da vardir. Calismanin insancillagmast,
silahlanma zorunlulugunun giderilmesi, basari fetisizminin giderilmesi, serbest dolasimin ¢cogalmast,
0z yonetimin gii¢lendirilmesi gibi sosyopolitik konularda iyilestirme saglayabilecegini ummaktadir
(Nickel ve Stohr, 1974, s. 17).

Canlandirmact Oyun (Darstellendes Spiel) *

Koch ve Streisand (2003), canlandirmaci oyunu; 1970’11 yillara dayandirirken Wolfgang
Nickel ¢ok daha eskilere gider:

1933’ten dnce de kullanilan bir kavramdi. Okul oyunu kavrami gibi okullarda kullaniliyordu.
Bu ikisi de eski ve uzun siiredir kullanilan kavramlardir. 1920-30’larda tek tek insanlarin
yaptiklarmi soyledikleri canlandirmaci oyun uygulamalar1 da olduk¢a farkliydi. Konuyla
ilgili egitimleri yoktu. 20. yy.in baslarinda bir 6zgiirlesme hareketi bagladi. 1960°da ilk gezici
grup Berlin Steglitz’e geldi. Biiyiik sehirlerden uzaklagmak istiyorlardi. Protest bir hareketti.
Bu sebeple Alman Genglik Hareketi haline geldi. 1933’e kadar siirdii. Tiyatro da yaptilar
bu gengler. Kendi aralarinda tiyatro oynadilar. Rol oyunlar1 da oynadilar. Halk i¢in degildi.
Kendileri i¢in yaptilar. Ama kiigiik amatdr oyunlar sergiledikleri de oldu. O zamanlarda
onlarin arasinda da canlandirmaci oyun kavrami vardi. Canlandirmaci oyun kavrami altinda
pek ¢ok farkli yontem gizlidir. Bir tanesi sahneleme yontemidir, bir digeri oyun yontemidir.
Canlandirmact oyunun i¢inde 6nceden Oykiiler okuduk ve bunlart oynadik. Bu noktada
da dogaglama oyundan soz ettik. 1920’li 30’lu yillarda dogaclama oyun (Stegreifspiel)
kavrami, rol oyunu i¢in pek sik kullanilan bir kavram degildi. Dogaglama (Improvisation)
da kullanilmazdi. Emprovizasyon daha yeni bir kavram. Bugiin sozciik olarak, daha ¢ok
emprovizasyon kullaniliyor. 20’lerde 30’larda Stegreifspiel sozciigii kullanilirdi. Hala
bu sodzcigl kullananlar da var. Hala 6zdes anlami tasiyor. Ama bu kavramlar karisik.
Birbirinin igine girmis durumda. Neyin ne kastedilerek kullanilacagi bilinemiyor. Ornegin,
Stegreifspiel dendiginde, tam olarak ne yapildigi anlasilamayabiliyor. Ama bakildiginda,
incelendiginde, evet bunu yapiyor, denebiliyor. Biri uygulamasini tam olarak agikladiginda,
biraz daha anlasilabiliyor. Ancak s6zciik olarak bakildiginda, canlandirmaci oyun yapiyorum,

4 Darstellendes Spiel kavraminin Tiirkge kargiligi olarak Canlandirmact Oyun kavraminin kullanimi tercih edilmistir.
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dendiginde, pek bir anlama gelmiyor. Tiyatro yapiyorum, demek biraz daha belirgin. Ama
bazi insanlar tiyatro yapiyorum, diyorlar ve bunu sergilemiyorlar, kendileri i¢in yaptiklarim
sOyliiyorlar. Bu durumda ben bunun dogaglama oyun ya da rol oyunu oldugunu sdylerdim.
Bu yiizden insanlar net bir sekilde, bu kavramin altinda bunu anliyorum, diye sdylemek
zorundalar (18 Subat 2012 tarihinde yapilan goriismeden alinmustir).

Gilinlimiizde canlandirmact oyun, okul tiyatrosunun énemli bir pargasidir ve Almanya’nin
bazi eyaletlerinde goniillii tiyatro ¢alismalari topluluklarinda geleneksel tiyatronun yerine ge¢mistir.
Tiyatro topluluklarindaki serbest bi¢cimle se¢meli ders olarak canlandirmaci oyunun farki, belli
bir 6gretim plan1 veya ¢erceve plan i¢inde okulun normal ders planlarinda ogretiliyor olmast ve
smiflandirmayla ve performans degerlendirme sinaviyla, okul hayatiyla birlestirilmis olmasidir.
[lkokul i¢in, birinci kademe I (5-10. Simflar) ve ikinci kademe II (10-11-12-13 Smiflar) igin gecerli
olan 6gretim plani veya cergeve plan, estetik yetenek (alan 6gretim programi) ve sosyal ve kisisel
yetenekler noktalarinda farklilagir. Alan olarak canlandirmaci oyunun egitbilimi, bu yeteneklerin bir
tiyatro projesinde biitiinsel bir ¢aligmayla kazanilabilmesi tizerinedir (Koch ve Streisand, 2003, s.
67 - 69); (Nickel, 1984b, s. 346).

Sanat bicimi olarak tiyatro ile ilgili bir tartisma siirer, ama canlandirmaci oyun hep es
zamanli olarak, sosyal davranig bi¢imlerinin uygulamasi ve kendine has kisiligin gelisimi i¢in gerekli
bir eylem ve deneyim alanidir. Canlandirmaci oyunda; tiyatro projesi, bir yonetmen veya tiyatro
Ogretmeni tarafindan yonetilen, gosteriyi ama¢ edinmis bir grubun merkezindedir. Canlandirmaci
oyun kendini ifade etme, alg1 becerisinin ve 6z bilincin gelisimi, grup stireci ve is birligi yapabilme
gibi kazanimlar1 barindirir. Ama bunlar terapdtik siireglerle degil, merakli bir seyirciye yapilan
basaril1 bir sahne temsilinin estetik-sanatsal diizeniyle kazandirir.

Canlandirmaci oyun; proje odakli, uygulama odakli, {irtin odakli, beden odakli, devinim
odakli ve 6grenci odakli olmasi nedeniyle, pek cok farkli yontemle dersin ve okulun degisimine katki
saglar. Canlandirmaci oyunda sinif birlikteligini ve grup dinamigini iyilestirmek gibi ve siddetin
onlenmesi gibi Onleyici hedefli olarak, sosyal kapsayici amaglar i¢in oyunlarin ve alistirmalarin
kullanimi son yillarda giincel bir egilimdir. Dil gelisimi ve okuma gelisimi de biitiinsel odakl tiyatro
caligmalarinin ayrilmaz ve merkezi konularidir. Canlandirmaci oyun sanatsal talebini, pedagojik
oyun, psikodrama, okul oyunu ya da jeux dramatiques gibi birbiriyle iliskili disiplinlerden ¢ikarir.
Canlandirmaci oyunu Biiylik Britanya ve Hollanda gibi iilkelerden egitimde tiyatro, egitimde drama
gibi kavramlar da beslemistir. 1980’lerin basinda canlandirmaci oyunu ilk yerlestiren eyaletler
Hamburg, Bayern, Berlin ve Bremen olmustur. Bremen’de ve Hamburg’da uzun yillardir bitirme
simavi canlandirmact oyun alantyla da verilebilmektedir. Son 20 yildaki bu gelismeler dgretmen
egitiminde de canlandirmaci oyunu beraberinde getirmistir. 1900’lii y1llardan beri hemen hemen tiim
eyaletlerde pek cok farkli alanda sunulan ileri 6gretmen egitimleri bulunmaktadir. Pek ¢ok tiyatro
Ogretmeni de bu egitimleri katilmaktadir (Koch ve Streisand, 2003, s. 67 - 69).

Oyun Pedagojisi

Oyunlar, kurallar ve ozgiirliikler tarafindan yonetilen siireclerin etkilesimi, is birligidir.
Sadece kurallardan olustugunda, her sonu¢ Ongoriilebilir, tanimlanmis ve belirlenmis oldugunda
oyunlar 6lidiir. Sadece 6zgiir siireglerden olustugunda ve akis biitiiniiyle 6zgiir oldugu icin akis
hakkindaki her bir tahmin, her bir varsayimin ger¢eklesmemesi gerektiginde de oyun 6liidiir. Oyun
pedagojisi bu durumu avantaja doniistiirebilir, 6zglirliik ve kuraldan olusan bir karigima ydnelebilir,
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kurallar oyunu ¢ok fazla baski altina aldiysa 6zgiirliigiin yolunu agabilir ya da ¢ok fazla 6zgiirliik
oyuncular1 endiseli hale getirdiyse, oyunu kurallarla koruma altina alabilir. Oyun hesaplanabilir ve
sikici hale geldiginde yeni kurallar konabilir, oyun fazla zorlayici oldugunda da kurallar kaldirilabilir
(Nickel ve Salje, 1986, s. 32).

Oyun pedagojisinin ge¢miginde Weimar Cumhuriyeti, barok okul tiyatrosu ve antik retorik
gelenegi de bulunmaktadir. Oyunlarin tarihselliginde biyolojik-tarihi, toplumsal-tarihi ve bireysel-
tarihi yonleri ayirt edilir. Oyun tiyatro etkilesim pedagojisinin oyunlari, ¢ocuk oyunlarindan,
tiyatro oyuncusu egitiminden, oyun gruplarinin oyunsu buluslarindan, giinlilk durumlarin bilingli
indirgenmelerinden, edebi (dramatik) metinlerden, oyun pedagojisi geleneginden gelistirilmistir
(Nickel, 19764, s. 60 - 61).

Hans-Wolfgang Nickel i¢in oyun pedagojisi, yonetilen ve eslik edilen oyundur. Oyun tasi,
oyuncu ve kural koyucu olarak, yasayabildigimiz ve deneyebildigimiz, diinyay1 formiile eden ve
degistiren oyunlardir (Dérger ve Nickel, 2005, s. 35). Iletisimi 6grenmektir, insanligin bilingli bir
deneyimidir (Nickel ve Salje, 1986, s. 30). Lider, mekan, zaman gibi birbirine bagli etkenler orgiisii
olustururlar (Nickel, 1976b). Nickel, 1985 yilinda Tiirkiye’de diizenlenen ilk kongrede yaptigi
konusmada oyun pedagojisine iligkin goriislerini aktarmistir. Ona goére, oyun pedagojisi, iletisim
ve insanlik araciligiyla grenmektir. Kurallarin esnekligine dayanir. insanlar olarak, eylemlerimizin
etkisi i¢in, sorumlulugu tistlenmemizin ifadesidir. Oyun pedagojisi, oyunda kurallarin serbest olmasi
olanagini kullanir. Oyun lideri, bundan sonra oyun grubu i¢in aracilik eder, daha sonra 6zerk ve kendi
sorumlulugunu kazanmis oyun gruplarina aktarir. Bu degisen kurallar i¢inde deneyimler miimkiin
kilinir. Belirli degildir, her zaman kuralin 6niinde, kuralin reddini ya da degisimini getirecek
Ozgiirliik yer alir. Cocugun kendini kesfettigi ve sonra bosa ¢ikardigi bir bilingsiz siire¢ yer alir. Siireg
oynayanlarin gelisimini bilingli hale getirir. Ve daha sonra bilingli bir siire¢ olarak devam eder. ilk
olarak oyun lideri, sonra grup, kurallarin oturmast i¢in sorumlulugu iistlenir. Onerilen kurallarin i¢inde
yikimin da olup olmadigini bilmeleri gerekmektedir. Oyun pedagojisi iki kez tekrarlanan zorlamadan,
iki kez tekrarlanan boyun egmeden: oyunun zorlamasina ve kural i¢inde zorlamadan kaginmalidir.
Oyun sadece bu sekilde gelisebilir. Sadece o zaman, yani kurala i¢ 6zgiirlik tanindiginda, eylemler
oyun olabilir. Gelisim yolu oyun grubuna, kurallarin i¢inde, diinyadaki kendi oyunlarindaki gibi
kural koyma ozgiirliigii de getirir. Sonunda oyun alanindan yasamin gercekligine; kendimizle ve
diinyayla ger¢ek oyuna aktarimini da getirir (Nickel ve Krause, 1986).

Tiyatro Pedagojisi

Tiyatro pedagojisi, oyun, tiyatro ve pedagoji alanlarinin bir arada bulundugu bir disiplindir.
Oyun, daha ¢ok sahneye veya role doniiktiir. Okul tiyatrosu ve amator tiyatro, tiyatro pedagojisinin
ilk ivmelerini olusturur (Adigiizel, 2018, s. 274).

Ayrica tiyatro pedagojisi, tiyatro sanati ile ice iceligi dolayisiyla profesyonel tiyatro
insaninin, yonetmenin, sahne ve kostiim tasarimcisinin ve 6zellikle oyuncu-sanat¢i yetismesini de
saglayabilmektedir (San, 20006, s. 8).

Nickel (1971); tiyatro pedagojisinin bilimsel temellendirmesini yaparken, iligkili oldugu
bilim dallarii su sekilde siralar: felsefe, matematik, antropoloji, insan biyolojisi, psikoloji, sosyoloji,
iletisim bilimi, kibernetik, egitim bilimleri, basin-yayin bilimleri, edebiyat, dil, sanat bilimleri, tarih,
politoloji ve futuroloji. Bir tiyatro pedagogunun bu alanlarin hepsine hakim olmasini beklemenin
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dogru bir yaklasim olamayacagini, Berlin Sanat Universitesi (UdK)’nde de bu hakimiyeti saglayacak
bir egitim verilemedigini de belirtmekle birlikte en azindan temel diizeyde bilgi sahibi olmanin oyun
ve tiyatro pedagogunun isini kolaylastiracagini da eklemektedir. Pedagogun calisma alaninin insan
olmasindan kaynakli olarak boyle ayrmtili bir altyapiya ihtiyag duyulmakta, farkli alt alanlarda
uzmanlasan kisilerin de bu uzmanlagmaya bagli olarak bu sayilan bilimlerin bazilarinda daha fazla
bilgiye sahip olmas1 gerekmektedir.

Ozellikle tiyatro ve seyircisi arasinda énemli sayilabilecek bir kopuklugun, iletisimsizligin
yasanmasl, egitimcileri ve tiyatrocular1 bir araya getirmis ve tiyatro pedagoglugu gibi bir meslek
dalinin ortaya ¢ikmasini saglamigtir. Tiyatro pedagogu; tiyatroya karsi meraki uyandiran sanatsal
bilgilere sahip, oynanacak oyunun se¢iminde s6z hakki olan, tiyatroya yeni seyircilerin gelmesi igin
projeler lireten ve uygulayan, tiyatro yonetimi, oyuncular, yonetmenlerle iligki iginde, seyirci ile
bunlar arasinda bag kuran, belli bir tiyatro oyununu konu alan atdlye calismalart diizenleyen, ayni
zamanda tiyatronun disinda da etkin ve etkili olan, oyuncu ¢alistirma yontem ve yaklagimlarini bilen,
uygulayan, okullarda, sosyal merkezlerde ve tiyatronun yontemleri ile hemen her alanda kisilik
gelisimini saglamak amaciyla ¢alismalar yiiriiten kisidir. Tiyatro pedagoglugu meslegi Almanya’da
1990°da kurulan Tiyatro Pedagojisi Birligi (Bundesverband Theaterpddagogik/BuT) ve Berlin Sanat
Universitesi Tiyatro Pedagojisi Enstitiisii’niin ¢alismalari ile énemli bir yere gelmistir (Adigiizel,
2018, s. 275). Tiyatro pedagoglar1 planlayip uyguladiklari oyun dncesi ve oyun sonrasi atdlyelerle
seyirciler tarafindan oyunun daha iyi anlasilmasini, oyuna daha farkli gozlerle bakilabilmesini
saglamaya calisirlar. Bu sayede seyirciler sahneleme siireci ve oyunculuga iliskin de fikir sahibi
olabilirler. Bu atdlyeleri tiyatro binasi i¢inde yapabildikleri gibi tiyatro oyununu izleyen dgrencilerin
okullarinda da yapabilmektedirler. Atdlyeler cocuklar ve gencler i¢in diizenlenebildigi gibi yetiskinler
icin de diizenlenebilmektedir. Bununla birlikte Tiirkiye’de yaratict dramanin uygulanmas: gibi,
tiyatro pedagoglar1 okullarda ders olarak da tiyatro pedagojisini uygulamaktadir. Siire¢ sonunda bir
gosteri sunulabilecegi gibi grubun ihtiyaci olan gosteri yapmak degil sadece grup iginde oynamaksa
gosteriye doniistiirmek gibi bir zorunluluk da yoktur.

Nickel (2002); tiyatro pedagojisi disiplininin, diger disiplinlerin altinda indirgenerek
olusturulan ve 6zel becerilerle sinirlandirilan bir bicimde yapilandirildigini ifade eder. Birbirini
etkileyen ti¢ faktor olan, oyun kurali, oyun lideri ve oyun grubunun, oyun ve tiyatro pedagojisini
yapilandirdigini belirtir.

Tiyatro pedagojisinin temel amaci; kiiltiirel ve kiiltiirler arasi egitim siirecinde cocugun,
gencin ve yetigkinin egitimini, tiyatronun temel yontem ve bilesenlerinden yararlanarak; yaratici,
iletisim ve estetik degisimi saglamaya dontik olarak gelistirmektir (Adigiizel, 2018, s. 275). Gerd
Koch, tiyatro okulundan Mario Portmann’in, tiyatro pedagojisinin tiyatro aracilifiyla egitmedigini,
aksine i¢cimize, buluslarimiza ve yaraticiligimiza giren engelleri ve zorlamalar1 ortadan kaldirmak
istedigini soyler (Koch, 2008, s. 82).

Etkilesim Pedagojisi

Etkilesim insanca birlikte yasamanin zorunlu bir parcasidir. Etkilesim kavrami, insanca
birlikte yasama kavramindaki ‘birlikte’ sdzcligli i¢in bir ifadedir. Karsilikli duran iki insan bir
etkilesim i¢inde olmaz, A kisisi B kisisini, B kisisi A kisisini etkiler. Etkilesim bir insanin bir digerine
gore kendini uydurmasi, karsilikli kosullandirmali davraniglarda birinin etkinligini digerininkinin
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izlemesi, ama ikincisinin etkinliginin ayn1 zamanda yine onun etkinliginden devinim kazanmasidir.
Bu uyaran-tepki semasi, bu karsilikli birbirine uyma, bu birinin etkinliginin digerinin etkinligini
takip ettigi karsilikli sartli davranis etkilesim olarak anilir. Ornegin, top oynayan iki kisiden birinin
‘Haydi tut’ diye bagirmasi bir sdzel uyarandir. Topu tutmak i¢in kollarini kaldiran, ellerini kullanan
ve yiiziindeki anlatim ile de bu eyleme katilan karsidaki kisi, dikkatini de yogunlastirarak sézsel
olmayan uyaranlari da ise kosacaktir. Demek ki bir etkilesimde bdylesi sdzel ya da bedensel isaretler
bulunmaktadir. Bunlar karsilikli kullanilir, algilanip yorumlanir. Bu olduke¢a karmasik bir diizenektir,
ama kuskusuz 6grenilen bir siiregler biitliintidiir (San, 2006; Nickel, 1976a).

Yasamda ve oyunlardaki temel yapilarin benzesmesi, oyundaki etkilesim ile toplumsal
gerceklikteki etkilesimin de temel yapilarinin benzer olmasi, oyunun egitimde kullanilmasinin
baslica etmeni olmustur (San, 2006).

Nickel (1972) etkilesim pedagojisini; rol teorisi ve tiyatro pratigi merkezli oyun grubu
pedagojisi olarak yorumlar. Grup dinamigi ile ilgili hem s6zsiiz hem sozlii etkilesim alistirmalari ve
temel etkilesim pedagojisi deneyimi, rol oyunundan ayrilir.

Etkilesim pedagojisi insani davraniglarin, insanlarin aksine, 6gretilebilir ve 6grenilebilirligini
amag edinir. Ogrenene, kendi araglariyla yardim sunmaya c¢alisir. Ancak bu alanda kitaplarla ve
okumalarla ¢ok az seyin diizenlenebileceginin farkinda olunmalidir. Davranis bigimleriyle ilgili
bir rehberin paylasilmasi da bu noktada yarar saglamaz. Yeni durumlardaki davraniglarin ortak
saptamalar1 6grenilmelidir, etkilesimler sinanmalidir. Bu denenen, agik, ortak bir bicimde dogrulanan
davranislar, bagkalariyla birlikte 6grenirken, sadece otomatik denemeye izin verir. Boyle deneme
olanaklarina da ihtiya¢ vardir. Bu iliski i¢cinde oyun sosyal 6grenenin temel 6grenme materyalinden
hep daha fazlas1 olarak gorliniir. Kendi eylemine, gercek hayatta etkilesim halinde olunan kisiye,
“Sadece olagan dis1 davrandigimda ne olacaginit gormek istedim” dendiginde kirilabilecegi hatta
kizabilecegi i¢in yapilamayan hatalara ve dolambach yollara izin verir.

Beden alistirmalari ve beden oyunlari, etkilesim pedagojisine dahildir. Ciinkii beden yapmaya
hazir olmazsa etkilesim i¢inde olunamaz. Sinyal gonderilip sinyal alinamaz. Dilsel sinyaller olmadan
da bir beden alistirmalar1 yapilabilir. Ama konusma sanatini 6grenmek ve gelistirmek gerekir.
Retorik alistirmalar1 ve oyunlar1 da etkilesim i¢in 6nemlidir. Zaman ve mekan da yine etkilesimin
igeriklerindendir. Etkilesimin olmasi icin kisilerin zamaninin olmasi ve uygun bir ortamlarinin da
olmasi gerekir. Cevrelerini iyi tanirlar, oyun materyalini iyi bilirler (Nickel, 1979, s. 15).

Mini-Monodrama

Mini-monodrama, az cabayla, profesyonel tiyatro oyunculari ya da tiyatro pedagoglari
tarafindan, siniflarda ya da kiiciik gruplar icin oynanabilecek olan kiigiik tiyatro oyunlaridir. Seyircileri
herhangi bir bi¢im i¢inde etkin hale getirip oyuna dahil ederler. Okulla profesyonel tiyatro arasinda
duran bir ara form sergiler (Dorger, 1985, s. 7).

Monodrama: bir canlandiricinin (oyuncunun), tiim bir oyunu ayrintili bir monolog bi¢ciminde
aktarmasinda 6nemli bir rol oynar. Tiyatroda bu haliyle siklikla yer almaz. Ancak siirekli denenir.
Tiyatro tarihinde de bir donem, lirik drama olarak ve enstriimantal miizik esliginde uygulanmuistir.
Kahramanca ve igli ya da lirik monologlar bi¢iminde yer almistir. Rousseau bu bi¢imi 1792°de
Pygmalion’da uygulamistir. Bilinen diger 6rnekler de 1778’de Brandes tarafindan yazilan Ariadne
Naksos’da (Ariadne auf Naxos) ve 1778’de Goethe tarafindan yazilan Proserpina’dir. Sonrasinda
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monodrama okul oyunuyla baglant1 i¢inde kullanilir. Bir oyunun bir anlatici tarafindan, bir simif
ortami i¢inde, bir sinif i¢cin oynanmasi anlamina gelir. Monodrama ayni zamanda, bir tiyatronun
oynanma bi¢imidir. Bununla beraber siklikla 6grencilerin birlikte oynadigi, 6grenciler arasindaki
konugma ve tartismay1 da icine alan ¢ok yonlii grup c¢alismasina bagl bir bi¢imdir. Monodrama
bunlarmn yaninda bir 6gretmenin her giin yaptig1 istir (Ogretmenin kendi kendine konusarak yaptig1 is
kastedilmez). Sadece ayakta durarak degisen konular1 dogaglamayla anlatan bir 6gretmen kastedilir.
Mono dramada dogru planlama ve dogru deneme onemlidir. Teatral olanaklarin kullaniminda ¢ok
daha zengindir. Ders ve tiyatronun oynanmasi arasinda karigik bir bicimdir. Tiyatronun bir siir
durumu, dersin farkli bir bi¢cimidir. Bir anlatici sikict olmaz. Kendisini farkli rollere sokabilir. Ses
bandini, araglari, duruslari igine alabilir. Farkli harcamalar olmadan sinif ortaminda her seyi olanakl
kilabilir (Nickel, 1979, s. 7 - 8).

Minidrama birkag¢ canlandiricinin (oyuncunun) oldugu gelistirilmis bir bi¢cimdir. Ama yine
bir izleyen gruba (bir sinif ya da geng bir grup) dayanir. Olanaklar gelistirilmistir. Daha fazla kisiyle
olusturulmus bir sahne teknik yardim araglar1 olmadan gergekgi bir hale getirilebilir. Ozellikle aktif
asama daha da yogun hale getirilebilir. Simif farkli gruplara ayrilabilir ve her grup bir anlaticiyla
calisabilir (Nickel, 1979, s. 7 - 8).

Bununla birlikte, minidrama, monodramay1 olusturur. Mekansal, dekor diizenlemesiyle ilgili,
teknik gerekler, her sinif ortaminda bulunabilecek olanlar gibi yoksuldur. Bunun yani sira dramatik
acidan giicliidiir ve 6gretmenin tiyatro yoniinde agilmasina olanak saglar (Nickel, 1979, s. 7 - 8).

Mini-mono drama, okul oyunu alani iginde Berlin Pedagoji Yiiksekokulu’nda Hans-Wolfgang
Nickel’in temel diislincelerini olugturmasiyla ortaya ¢ikmistir. 1977 yilinin yaz doneminde Oyun
ve Tiyatro Pedagojisi Enstitlisii’'nde teatral edim siireci iginde seyircinin katilimi i¢in denemeler
baglamistir. Hans-Wolfgang Nickel’in liderligindeki bir 6grenci grubuyla pek ¢ok somestr icinde
deneysel olarak gelistirilmis, tasarlanmis, denenmis, yazilmis ve gerceklestirilmistir. {1k dort somestr
icinde cok farkli bi¢imler ve programlar iizerine calisilmistir. Siire¢ iginde Recklinghausen’da,
Korbach’da Bad Segeberg’de Bremerhaven’da sunulmus ve Berlin’de de genis bir halk kitlesinin
gormesi saglanmistir. 1980 yili Ocak ayinda Hans-Wolfgang Nickel, Dagmar Dorger ve Glinter
Jannkowiak’in birlikteliginde ‘Berlin Oyun Atdlyesi’ adinda bir arastirmact ¢ocuk ve genglik
tiyatrosu kurulmustur. Almanya’nin yani sira Avusturya ve Isvigre’de de sik sik oyunlar oynanmis
ve bu tiyatro bi¢iminin kullanisliligi denenmistir (Nickel, 1979, s. 7 - 8); Akt. (Meyer, 2013, s.
207); (Dorger, 1985, s. 7). Wolfgang Nickel, mini-monodramaya iliskin ilk ¢aligmalar1 ve amacini
su sozlerle betimler.

Mini-monodrama; bir bigimde animasyon tiyatrosunun ilk bigimi gibidir. Dagmar Ddrger,
Pedagoji Yiiksekokulu’nda oOgrenci iken grup igerisinde ¢ocuklar i¢in oyun Oncesi
kullanilabilecek kiiclik bigimleri denedik. Bu c¢alismalar cocuk tiyatrosu ve genglik
tiyatrosunun bir bi¢imiydi. Ama ayni zamanda dogaglama tiyatronun da bir bigimiydi ve
her zaman seyircinin paylasimina acikti. Adi: mini-monodrama idi. Ogrenciler szel olarak
katilabilecekleri gibi birlikte de oynayabiliyorlardi. Amag onlar1 6zendirmekti (animieren),
canli hale getirmekti. Bunun i¢in animasyon tiyatrosu kavrami ile deneyler yapilmaya
baslandi1 (18 Subat 2012 tarihinde yapilan goriismeden alinmustir).

Mini-monodramanin temel diisiincesi, dogag¢lama grubunun az sayida oyuncusuyla,
izleyicilerin fikirlerine ve yonergelerine gore oynanmasidir. Nickel’e gore seyircinin katilimi
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kac¢imilmaz bir bicimde oyuncunun dogaglamasini gerektirir (Nickel, 1993, Meyer, 2013, s. 207).
Dorger (1993)’e gore; spontanlik, gergek bir seyirciyle birlikte oynama deneyimine ulagsmak igin
kesinlikle ve mutlaka korunan bir esastir. Bu esasin iizerine birlikte oynamanin daha ileri diizey
islevleri gelistirilebilir.

Animasyon Tiyatrosu

Pedagoji Yiiksekokulu’nda Nickel’in Dorger ile birlikte denedigi, oyun dncesi bir form olan
mini-monodrama denenmistir. Cocuk tiyatrosu, genclik tiyatrosu ayni zamanda dogaclama tiyatronun
da bir bigimi olan form seyircinin katilimina agikti. Almanca 6zendirme, canlandirma anlamlarina
gelen animieren fiilinden tiiremis olan ‘animation s6zcligii iste bu bigimin, izleyicinin katilimin1 daha
da 6zendirmek icin gelistirilmis bir bigimidir, denebilir.

Dorger, animasyon tiyatrosuna iligkin yaklasimini su sekilde agiklar. Onun ig¢in, seyirci
tiyatronun i¢indedir ve tiyatroyu yapilandirici bir etmendir. Seyircinin bu etkin ¢aligmas1 duygusal
oldugu gibi biligsel alanda da yer alir. Animasyon tiyatrosu, fiziksel katilimin olmasini da ister,
seyircinin ig¢sel etkinlestirmesinin disariyla paylasilmasini ister. Animasyon tiyatrosunda iletisim
yapilart tiyatroda oldugundan daha karmagiktir. Animasyon tiyatrosu, seyircinin eylemlerini
goriilebilir ve duyulabilir kilmaya ve onlar1 pragmatik olarak igine almaya caligir. Animasyon
tiyatrosu kavrami seyretmekten Gte seyircinin katilimi demektir (Dorger, 1993, s. 34).

Hans-Wolfgang Nickel 1993 yilinda Istanbul’da Tiyatro Arastirmalar1 Laboratuvari’nda
Dagmar Dorger ile birlikte Animasyon Tiyatrosu atdlyesi yliriitmiistiir. Bu calismadan bir kag¢ giin
sonra Ankara’da diizenlenen 5. Egitimde Drama Semineri’nde diizenlenen panelde Animasyon
Tiyatrosu konusunun bir baska ilgi ¢eken ve analizinin yapilmasina ¢aligilan alan oldugu iizerinde
durmustur. O tarihlerde Oyun ve Tiyatro Pedagojisi Enstitlisti’'nde Dagmar Dorger’in ‘Animasyon
Tiyatrosu, Iletisimsel Yapisi ve Egitimde Kullanilabilirligi® baslikli doktora tezinin tamamlanmis
oldugu bilgisini aktarmistir (San, 2003, s.9).

Dagmar Dorger seyircilerin sadece izlemedigi, ayn1 zamanda katildigi, eyleme gectigi teatral
sonuclarin arastirilmasi gerektigini soyler. Bu eyleme ge¢me dncelikle ¢ocuk ve genglik tiyatrosunda
yer almigtir. Nadiren de olsa Boal ve Portner 6rneklerinde de oldugu gibi yetiskin tiyatrosunda da
yer alir. Bu siire¢ ‘oyuna katilma’ olarak adlandirilir. Oyuna katilma ya da oyuna katilma tiyatrosu
kavram olarak tanimlanmamuistir. Bu yiizden belirsizdir ve yanlig anlasilmaya uygundur. Bu yiizden
farkli yardimci yapilandirmalar kullanilmakta, birlikte yapma tiyatrosu, birlikte diisiinme tiyatrosu,
birlikte sarki sdyleme tiyatrosu, birlikte karar verme tiyatrosu gibi kavramlar kullanilmaktadir.
Bu yiizden Dagmar Dorger, Animasyon tiyatrosu kavramini benimsemistir. Nickel animasyon
sozciigiiniin Fransiz, Avusturya ve Italyan dil kullamimlarinda, oyuncularin seyirciler 6niinde yalin
bir sunum yaptiklari, halki eyleme geciren bir tiyatro pedagojisine iligkin bir amag i¢in yerlestigini
soylemektedir. Bu kavram gerekli tiyatro bi¢imlerini i¢ine almaya izin verir. Bunlar seyircilerin bir
gosteri tizerinden etkin hale geldikleri ve gok ¢esitli eylem bigimlerini kullandiklar1 ve uyardiklari,
tiyatro {izerinde siki anlamlar ¢ikaran tiyatro formlaridir. Ornek olarak Ingiltere’de egitimde drama
bigimleri vardir. Bunlar birlikte tiyatro oynama kavramini nadiren kapsar. Buna ragmen teatral ve
pedagojik kalitesi bu iliskiyi 6rnek olarak ortaya koyar. Ozetle animasyon tiyatrosu kavrami alani
gelistirmistir. Ayn1 zamanda bir iist kavramdir. incelenen teatral sonuglara, en kiigiik ortak payday1

96



Hans Wolfgang Nickel’e Gére Oyun ve Tiyatro Pedagojisi: Bir Anlati Arastirmasi

gosterir. Bu sayede daha kesin olunmasini ve daha az yanlis anlasilmanin olmasini saglar. Gerekli
tanimlamalarin yerine geger (Nickel, 1988a, s. 3 - 4).

Animasyon tiyatrosunun uygulama asamasinda, kurallarla 6zgiil bir yap1 belirlenir. Kural
paylagiminin hazirligi asamasinda seyirciler yokken tiyatro insanlari tarafindan cergeve koyma
caligmasi yapilir. Niyetleri ve dilekleri ile belirlenir. Seyirci grubuna karar verilir. Fiziksel olanaklar
ve iletisimsel olanaklar1 ¢erceve koyma siireci belirler. Kural paylasimi her temsilde halkla yapilan
iletisim kabuliiyle sonlanir. iletisimin yogunlastirilmasina ihtiya¢ duyulur. Ozel bir iklim gelisimi,
iletisim bi¢imleri ve yogunluklarinin belirlenmesi, izleyenlerden beklenen paylasim gosterisi igin
onemlidir. Yani birinci agama ¢erceve koyma seyirci yokken, ikinci asama 6zgiil kurallarin paylagimi
seyirci varken yapilir ve liglincli asama paylasilan kurallar i¢inde iletisim, yani oyun/tiyatrodur
(Dorger, 1993, s. 315 - 316).

Nickel 2010 yilinda 17. Uluslararast Egitimde Yaratict Drama Kongresi kapsaminda
‘Sozciikler, Ciimleler, Oykiiler, Sahneler — Anlati ve Animasyon Tiyatrosu’ bashkli bir atdlye
ylritmiistiir. Bu atdlyede sozciikler, anlatimlar {izerinde durmustur. Sozciiklerin yaptigi cagrisimlarla
bir dykil olusturma ve canlandirma c¢aligsmasi yapmistir. Epik anlatim ile dramatik anlatim arasinda
farka deginmistir. Oykiiyii olusturan kisi once anlatirken kendi oynar, daha sonraki asamada dykiiyii
olusturan kisi anlatirken grup icerisinden baska bir kisi ya da kisiler de dogaglama olarak ya da
planlanmus, rol dagilimi yapilmis olarak oynar, sozlii canlandirma yapar. Oykii ve canlandirma
arasinda gecisler olur. Anlati tiyatrosuna iliskin farkli uygulama orneklerini atdlye icerisinde
aktarir. Oykiiye iliskin ayrmntilarin dgrencilerden alinabilecegini ifade eder. Oykiiye baslandiktan
sonra 0grencilerin canlandirmanin igine gekilebilecegini de soyler. Anlaticinin olmadigi, rol i¢inde
bir kisinin canlandirma ile 6grencileri/izleyicileri oyunun/dykiiniin igine c¢ektigi bicimi daha ¢ok
animasyon tiyatrosu olarak tanimlar (Kirkar ve Yilmaz, 2015).

Anlat1 Tiyatrosu

Tiyatro pedagojisinin Berlin’de gelismeye basladigi ilk yillarda anlati tiyatrosu dogaglama
tiirli olarak goriilmekteydi. ‘Ensemble Fabula Drama’ adli bir olusum mevcuttu. Fakat zaman
icerisinde Kristin Wardetzky yogun bigimde bu alan tizerine ¢alismistir. Giiniimiizde Berlin Sanat
Universitesi’nde anlat1 iizerine ileri egitim verilmektedir (Nickel, Bischoff ve Brandi, 2010, s. 225 -
226). Wolfgang Nickel, anlatiya bakis acisini ve ilk caligmalart su bigimde anlatir:

Gelisim siirecinde biz de anlatiyr kullandik, 6gretmenlerin anlatiyr bilmeleri gerektigini
diisiiniiyorum. Ogretmen kiiciik bir 6ykii uydurabilmeli, dykii ile oynayabilmelidir. Wardetzky’den
egitim almis olan Maren Schmidt, Susan Weisse gibi kisilerin de caligmalariyla anlati yeni bir
uzmanlik, yeni bir meslek kolu oldu. Halka ac¢ik anlatimlar, organizasyonlar da diizenlenmektedir.
Tiyatrolarda ya da dezavantajli siniflarda anlati izerine caligmakta ve 6rnegin cocuklari sakinlestirmek
icin anlatiy1 kullanabilmektedirler (18 Subat 2012 tarihinde yapilan goriismeden alinmistir).

Wolfgang Nickel, forum tiyatrosu ve playback tiyatronun da anlat1 bicimleri oldugunu ifade
eder ve bu tiirlerle ilgili goriislerini ve temaslarini sdyle aktarir:

Playback tiyatroyu aslinda kullanmadik. Biraz daha sonradan geldi Playback. Aslinda ¢ok
basit bir uygulama. Ben kii¢iik bir 6ykii anlattyorum, 6rnegin sinifa gelip diyebilirim ki; “Bir cliceyle
karsilastim. Ayakkabilarini unutmus. Etraftaki insanlara ona bir ayakkabi bulabilirler mi ya da hediye
edebilirler mi diye soruyordu”. “Sen ciicesin, sen kimi oynamak istiyorsun, tamam hadi oynayalim,”
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diyerek oynanabilir. Burada anlati da var, playback de var, bu, 6ykiiyii oynamak. Ama Jonathan Fox
cok daha genis bir cercevede calist. Oykiiyii halkin oniinde oynayacak grup, birlikte alistirmalar
yapti, kiigiik gruplarla sahneleme ¢alismalar1 yapti. Bu da kiigiik bir dogaclama oyun bi¢imiydi,
tizerine uzmanlasildi ve boylece gelisti. Biz playback tiyatroyu bicim olarak kullanmadik ama temel
bi¢im olarak kullanmis olduk. Forum tiyatro da yine benzer. Yine bir uzmanlagma alani, bir genisleme
bi¢imi. Sen bir rolii oynuyorsun, baskasi gelip ayn1 durum i¢inde baska bir rol oynuyor. Bagka bir
oyuncu, baska bir strateji ile oynuyor. Augusto Boal’i ¢ok ¢ok erken zamanlarda bir tatil kursu igin
davet etmistik. Cok erken zamanlarda iletisimimiz olmustu. Ama biraz pahal ve gosterisliydi (18
Subat 2012 tarihinde yapilan goriismeden alinmistir).

Nickel, anlatinin sunulus tekniginden Ote, anlati ile ilgilenir. Ona gore; anlatilar yalnizca
anlatilanla ilgili degildir. Anlatici ve anlatilan bir biitiindiir. Her 6ykil i¢in iki soru sorulmalidir.
“Anlati, anlatic1 hakkinda ne soylityor?” ve “Anlati, anlatilan hakkinda ne sdylityor?” sorularinin
yanitlar1 diistinilmelidir (Nickel ve Salje, 1986, s. 12).

Sonuc¢

Hans-Wolfgang Nickel, 6gretmenin tepeden baktigi, didaktik egitim sistemini degistirmek,
diinyay1 giizellestirmek gibi kaygilarla egitim ve tiyatro altyapilarini birlestirerek Oyun ve Tiyatro
Pedagojisi alaninin olugsmasini saglamis, alanlailgili ilk caligmalar1 yapmis olan Alman bilim insanidir.
1960’11 yillarda Nickel’in Berlin Sanat Yiiksekokulu ve sonrasinda Berlin Sanat Universitesi’nde
ogretmen egitimi igin kullanarak yapilandirdigi alan &gretmenlerin dgrencileri ile kullanmasiyla
yayginlagmistir

Arastirmada elde edilen bulgulara gore, tarihsel siralamaya bakildiginda Tiirkiye’de
yaratici drama atdlyelerinde kullanilan pek ¢ok oyun ve rol ¢calismasimin Nickel’le 1985°te kurulan
ilk baglantidan sonra alan uzmanlan tarafindan aktarilarak katilimeilara ulastig1 ortaya ¢ikmustir.
Kendi anlatimlarinda da Tiirkiye’yle pek ¢ok kez baglanti kuruldugu ve 1960’11 yillardan itibaren
Almanya’da olusturulan birikimin yaratici drama alaninda c¢alismakta olan insanlara aktarildigi
somutlagmaistir.

Nickel i¢in, oyun ve tiyatro kavramlarinin her ikisi de kurallar1 olan ancak bu kurallar i¢inde
Ozgiirliik sunan yapilardir, Bu sebeple gelistirdigi yaklasim i¢inde bu kavramlari bir araya getirmistir.
Nickel, gelistirdigi alanin, tiyatro, miizik, dans gibi 6geler aracilifiyla sanatla yakin iliskisini kurar
ve toplumsal bir islevi oldugunu da ifade eder. Oyunlar1 ¢ocuklarin icadi olarak goriir ve oyunlari
siirdiirebilmeleri i¢in yardim etmek gerektigini diisiiniir. Oyunun ¢ocugun i¢inde zaten var oldugunu,
oyun ve tiyatro pedagojisi siiregleriyle sanat bi¢imlerini ekleyerek kaybolani yeniden olusturdugunu
soyler. Ogrencilerin oyun yoluyla var olan gergeklige yeniden ulasmasi 6nemlidir. Oyun, bir tiir
yasayarak ogrenme, sosyal 6grenmedir. Tiyatro ve oyun bir iletisim dilidir. Bu iki kavrami, ¢ocuk
ruhunun derinliginden gelen yasamsal bir gii¢ olarak betimler. Oyun ve tiyatronun ortak 6zelligi,
kurallar i¢inde 6zgiirlikk sunan yapilar olmalaridir. Nickel bu sebeple bu iki alani bir araya getirir.
Bununla birlikte farklilastiklari nokta ise; 6gretmenin, yonetmen gibi her seyi diizenleyen, yonlendiren
degil ogrencilerin kendi ugraslarina olanak taniyan, ozgiirliiklerin paylasilmasimi saglayan bir
yaklasimda olmasidir. Siireglerinde atdlyenin g¢ercevesini belirler, bastan sona bir atdlye plani
tasarlamaz. Ogrencilerin siireci nereye tasiyacagiyla ilgilenir. Gerektiginde kendisi de role girerek
Ogrencilere yardime1 olur. Ona gore, oyun ve tiyatro pedagojisi oyuncuya 6zgiirliik tantyarak, baski
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yapmadan kendisini gelistirmesi i¢in yardim etmelidir. Cocuklarin kusursuz oyuncular olmalari
degil, diisiinmeyi ve hissetmeyi 6grenmelerini bekler. Oyun ve tiyatro pedagojisi bir tiir yasam okulu,
yasam sanatidir.

Oyun ve tiyatro pedagojisi, Nickel’in 6gretmenleri sinif igerisinde etkinlestirme istegiyle
gelistirdigi bir alandir. Etkin 6gretmenin dgrencileri de etkinlestirecegini diisiiniir. Ogretmenlerin iyi
gbzlemci olmalart gerektigini, 6gretmenlerin de 6grencilerden 6grenebilecegini belirtir. Cocuklarin
eylemlerine iliskin gozlemlediklerini anlamsiz olarak nitelendirmek yerine mantikli yonlerini
gormeye calismalarini, ¢ocuklarin zaten kendi yaratimi olan oyunlarinda, cocuklarin tikandiklar
noktalarda eylemlerini siirdiirebilmeleri i¢in onlara yardim etmeleri gerektigini ifade eder. Wolfgang
Nickel i¢in oyun ve tiyatro pedagogu 6grencilere 6zgiirliik sunan ve bu 6zgiirliiglin herkes tarafindan
paylasilmasini saglayan bir kisidir.

Nickel, yontem sozciigiinii kullanmaktan kaginsa da, onun i¢in bu yaklasimin hem amag¢ hem
de ara¢ oldugu sdylenebilir. Kendisi uygulamalar ve tanimlamalar noktasinda ¢ok keskin yargilar
kullanmaz. Kullandig1 temel kavramlari1 da keskin ¢izgilerle birbirinden ayirmaz. Birlikte caligtigi
grubun duyussal, bilissel ve devinissel ihtiyaglaria dncelik verir. Bunun igin ¢alistigi grubu dinler
ve gozlem yapar. Kazanma-kaybetme duygusundan cok iletisim ve etkilesime yogunlastigi oyunlari
kullandigz stireclerde rol oyunlarina ve etkilesim oyunlarina agirlik verir. Oyunlari oyun ve tiyatro
pedagojisi i¢inde ¢cok dnemli bir yer tuttugunu ve siirecten ¢ikarilmamasi gerektigini savunur.

Alanla ilgili ilk ¢alismalar1 yaparken Nickel, okul oyunu ismini kullanir. Calismalar daha
kapsamli hale geldiginde, ¢aligma arkadaslariyla siire¢ devam ederken isim oyun, tiyatro ve etkilesim
pedagojisine evrilir. Bir siire sonra alanin ismi bu haliyle ¢cok uzun oldugu ve etkilesim kavrami biraz
karmasik oldugu i¢in etkilesim kavramimin kullanimindan vazgegilir. Uzun yillar oyun ve tiyatro
pedagojisi olarak anilmis, alanyazinda bu isim kullanilmistir. 2000°1i yillara gelindiginde oyun
kavrami da bagliktan silinir ve alan daha ¢ok tiyatro pedagojisi olarak anilmaya baslar. Canlandirmact
oyun ise, siireclerde tiyatro yapilan bir alan olarak varligini siirdiirmektedir.

Prof. Dr. Hans-Wolfgang Nickel’in Tiirkiye’de yaratici drama alaninin gelismesinde ¢ok etkili
izleri ve katkilar1 olmustur. Alanla ilgili ilk ¢caligsmalarin yapildigi 80’li yillardan bu yana kopmayan
iletisim, 6zellikle inci San ve: Omer Adigiizel’in baglantilar1 ve birikimi aktarma caligmalar ile
Alman ekolil, Tiirkiye’de gelisen yaklasimi 6nemli dl¢lide beslemistir.

Berlin’deki uygulamalar olduk¢a benzer olsa da giiniimiizde Almanya’da Nickel’in ilk
¢ikis noktasindan uzaklasilmis durumdadir. Nickel’in ¢ikis noktast Tirkiye’de yaratici dramanin
gecmisten bu yana kullanilma bigimiyle daha cok benzerlik gostermektedir. Nickel’in tiyatrosever
bir gretmen olarak, alanin kurulmasindaki amaci; 6gretmenlerin yaraticilik, etkilesim becerilerini
gelistirerek derslerde oyunu ve rol oynamayi kullanmalarini saglamaktir. Glintimiizde gelinen nokta,
tiyatro pedagoglarinin tiyatro catisi altinda gorev alarak 6grencileri oyunlar ve rol oyunlariyla tiyatro
yapmaya hazirlama noktasina daha yakindir. Daha ¢ok tiyatroya hizmet etmektedir, denebilir. Oyle
ki Berlin Sanat Universitesi’nde boliimiin ad1 da ‘Tiyatro Pedagojisi/Tiyatro Ogretmenligi’ olarak
giincellenmistir. Nickel’in agirlik merkezi olmamasi ile birlikte bu haliyle de alan 6ziindeki insanlarin
kendilerini ifade etme becerilerini gelistirme ve iletisim, etkilesim, empati becerilerini gelistirme,
bireysel ve toplumsal farkindalik, edebiyat, miizik gibi farkli sanat dallarin1 kullanma gibi temel
amaglar1 barindirmaktadir. Tiirkiye’de yaratici drama okullarda disiplin olarak ve yontem olarak
olduk¢a yayginlasmis durumdadir. Bununla birlikte alanda yaratic1 dans, yaratict okuma, yaratici
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yazma, okuloncesinde drama, anlati gibi farkli alanlarda uzmanlagmis kisiler bagimsiz atolyeler
diizenlemektedir. Ancak Ttrkiye’de heniiz Almanya’da oldugu gibi tiyatrolar biinyesinde gorev alan
tiyatro pedagoglari ya da yaratici drama egitmenleri bulunmamaktadir.

Wolfgang Nickel oyun ve tiyatro pedagoglariin beden, dil, miizik, kukla, sessiz-sozsiiz
oyun (pantomim), sosyoloji, tarih, tiyatro, psikoloji, gorsel sanatlar gibi pek cok alanda kendisini
yetistirmesi gerektigini diisliniir. Profesyonel anlamda olmasa bile dogaglama calismalar yapacak ve
ogrenciler icin gerekli itkiyi saglayacak kadar bu alanlar hakkinda bilgi sahibi olunmasi gerektigini
ifade eder. Yaratict drama ile oyun ve tiyatro pedagojisi disiplinler arasi ¢aligmalara bakis bigimleri
acisindan da benzerlik gostermektedir.

Hans-Wolfgang Nickel, ilkokul yillarinda aldig1 geleneksel egitimin ve genglik yillarinda
diinyanin i¢inde bulundugu iletisimsizlik ortaminin etkisiyle gelistirdigi oyun ve tiyatro pedagojisi
anlayisini, yasami iyilestirecek ve giizellestirecek bir alan olarak goriir. “Oniiniizde bir égrenci varsa
o biitiin diinyaduwr. Siz o ¢ocukla birlikte ilerlerken de diinya yine etrafinizdadir. Siz onunla, diinyanin
icinde dolastyor olmalisiniz. I¢sel diinya ve dissal diinyadan soz ediyoruz burada... Bunun icin tiim
bilim dallarina ihtiya¢ duyarsiniz. Baska tiirliisii olmaz. Cocuklarla ¢calismaya baslarsaniz ve onlarin
kendilerini ifade etmeleri i¢in 6zgiirliik tanirsaniz, diinyanin tiimiine sahipsiniz demektir” sézleriyle
oyun ve tiyatronun kendisi i¢in islevini 6zetlemektedir.
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Introduction

Hans-Wolfgang Nickel is an educator who has been intertwined with play and theater since
his childhood and thinks that these areas should be used for education in the most correct way after
he became a teacher. Nickel saw the play and the theater as a tool in education with all its components
and made this acknowledged with scientific studies. In all his works, he was always interested in
social things and made his productions by observing the people. The most important feature that
distinguishes him from others as an educator is to bring the field of play and theater under the
umbrella of education, and being a person who enables this field to be handled as a science. The field
of play and theater pedagogy has existed as a separate field within the body of an institution that
was first turned into a college and then turned into a university, thanks to Nickel’s work. With the
understanding of play and theater pedagogy that he pioneered, Nickel moved away from the traditional
understanding of education and adopted an approach where people are in action and interaction, and
aimed to develop healthier, more artistic learning processes and more humane communication styles.

In the same years, Peter Slade (1954), a contemporary of Nickel in England revealed
the understanding of ‘drama with children’. According to this understanding, an educator should
not direct or criticize the drama of the child in any way. Brian Way (1967); published the book
“Development Through Drama” for teachers on the use of creative drama in the classroom. On the
other hand, Dorothy Heathcote brought a new approach to the understanding of drama in education
in the 1970s and, a kind of, redefined drama in education. She said that drama in education is an
effective tool for learning. Contrary to Slade, she argued that processes should be structured in such
a way as to question experiences. Gavin Bolton also takes the same approach as Heathcote, and he
argued that drama is a tool for learning (Adigiizel, 2018; Taylor, 2020). While these studies and
discussions were continuing in England, Nickel carried out similar studies in Germany, albeit under
a different name, paid attention to the process, and saw play and theater pedagogy as an important
tool and field of art education.

In the first years of studies in the field of drama or creative drama in Turkey, author and
director Tamer Levent who made the pioneering work on this subject, joined the Congress organized
by the International Amateur Theater Association AIT / IATA Training Committee. Wolfgang Nickel
also became a member of the AITA Education Drama Committee in 1975. The first contact between
Levent and Nickel took place in this congress. Then, inviting Levent to one of the organized summer
courses at Berlin Acaademy of the Arts (HdK) to conduct workshops, and then giving an idea to
Levent for the first international congress in this area to be held in Turkey in 1985 has opened the
way. Since the 1st Dramatization in Education (Drama in Education / Spiel- und Theaterpddagogik)
Seminar in Turkey, Hans-Wolfgang’s work has had a positive effect on the development of the area.

This study was carried out to examine the work of Hans-Wolfgang Nickel since the 1960s
which brings together many experts from different fields of study such as theater, music, movement,
silent-nonverbal play, narrative, under the umbrella of the Berlin Academy of the Arts, later known
as the Berlin University of the Arts., which is the pioneer of play and theater pedagogy in Germany.
Nickel has contributed significantly to the field to spread in Turkey. But many educators interested
in drama in education in Turkey do not recognize sufficiently this representative of Germany and his
understanding. There are not enough studies on the works of Nickel in Turkish sources either. The
fact that knowing his approach and the views he defended by educators who practice creative drama
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education may make some terminological problems less experienced. Hans-Wolfgang Nickel’s life
and his place and contributions in this field in Turkey, his understanding of the concepts regarding
play and theater pedagogy and his contribution for the development of creative drama in Turkey, is
the problem of this research.

Method

This study is a qualitative research study. Qualitative research can be defined as a study in
which qualitative data collection methods such as observation, interview, and document analysis are
used, and a qualitative process is followed to reveal perceptions and events in a realistic and holistic
manner in the natural environment (Yildinm & Simsek, 2006).

The research was designed with narrative research, which is one of the qualitative research
designs. Narratives are defined as a way of transferring people’s individual experiences to others
through internal filters (Saban & Ersoy, 2017). The biography study approach was used among
narrative study types. Narrative research examines people’s experiences about a topic or situation
with the stories they go through. While the researcher collects data, he narrates the experiences of
the narrator in written or verbal form and examines his experiences and the meanings he attributes to
them (Gay, Mills, & Airasian, 2011). The researcher examines human experiences purposefully and
systematically and presents them in a meaningful and chronological manner (Saban & Ersoy, 2017).
Biographical work is a study about a single individual and the experiences of this individual, which is
told to the researcher or contained in archive materials and documents. Researcher records and writes
experiences in someone else’s life (Creswell, 2018). In this study, following the literature review on
Hans-Wolfgang Nickel, a pioneer in the field of play and theater pedagogy in Germany, different data
collection methods and techniques were used to access up-to-date information from the first person.

The data obtained from the interviews were analyzed by thematic analysis, which is one
of the types of narrative analysis. In thematic analysis, it is focused on the narrative rather than
the narrative style, and on what the source shares. The thematic analysis approach is useful when
theorizing a series of events. In the research process, the content of the obtained data is important
rather than the context from which the data is obtained (Saban & Ersoy, 2017).

Data Collection Tools and Techniques

A qualitative interview obtains detailed information by asking questions to the interviewee
about a subject and qualification. Fully structured interviews and semi-structured interviews were
conducted in this research. The interview was detailed with the probe questions. Probe questions are
questions asked at the moment of speaking and arise randomly. The flow of the conversation can be
arranged with these questions. Probe questions can be in the form of asking more questions about the
details or the explanation can be arranged as taking an example (Merriam, 2018).

While fully structured interviews were conducted via electronic mail in 2009, 2011, and
2012, open-ended questions were asked in the interviews held in 2012 as semi-structured interviews.
Interview titles were determined by the guidance of a field expert, and the questions were prepared by
the researcher. The interviews were recorded with a camera and applied as an individual interview.

In 2010 and 2013, two different workshops of Hans-Wolfgang Nickel conducted in Turkey
were observed and added to the contents of the workshop notes.

75



Tugba Tiiziin & Omer Adigiizel - Yaratict Drama Dergisi 2022, 17(1), 73-102

Document Review

The research started by examining the books and articles written by Hans-Wolfgang Nickel
himself. The interviews made by different researchers with him were examined. Later, the studies
written abroad about him and the field which he pioneered were examined. Interviews with semi-
structured questions were held on January 14, 2012, and February 18, 2012. While the first contact
was made on June 16, 2009, fully structured interviews via electronic mail between December 4,
2011, and March 8, 2012, were recorded.

The books and articles written by Hans-Wolfgang Nickel and a significant part of the
resources written about him and the field of play and theater pedagogy have been accessed from the
Volkswagen Library of the Berlin University of the Arts.

Data Analysis and Interpretation

The data obtained in the fully structured interviews conducted by the researcher were
translated from German to Turkish and analyzed. The video recordings taken during the semi-
structured interviews were first deciphered and then translated from German to Turkish. Workshop
observation notes were also used as data. Content analysis was used to analyze the data. Content
analysis is often used in combination with other methods. It is a method especially used in the analysis
of data obtained from observations and interviews. It is done to determine the existence of certain
words or concepts within a text or a set of texts. The researcher determines the existence, meanings,
and relations of these words and concepts, and makes inferences about the texts by analyzing them
(Biiytikoztiirk et al. 2012).

While the interview records were transferred, the semi-structured interview records and
symposium notes were conveyed directly from the first person. In the transfer of fully structured
interview records recorded via e-mail, depending on the way the source responds to the questions, it
was transferred from the first person exactly, if he expressed his own views; and it was transferred
with the interpretation from the researcher’s words if he answered using another document.

Results

The Short Life Story of Hans-Wolfgang Nickel

Hans-Wolfgang Nickel was born in 1933 in Dortmund. His first encounter with the theater
was at the preschool age, through the church theater. Since 1949, he has been interested in school
theater and amateur theater. He continued his education life in Saarbiicken, Paris, and Vienna. He
studied conservatory, theater in Saarbiicken and Berlin. He was a guest student at the National d”Art
Dramatique Conservatory in Paris. During his education here, he was interested in contemporary
theater and avant-garde theater and played in theaters, and he worked with new, unknown, forgotten,
old or specific, contemporary themes, social theater texts, and made theater. This also affected his
approach during the years he was a lecturer. He also worked on avant-garde, thematic theater with
students at the university. He studied theater science, German philology, educational sciences, and
cultural history in Vienna. He got his Ph.D. exam in the Department of Theater Science in Vienna.
The title of his doctoral dissertation is “German Theater in Paris”. After 1955, he made theater

studies with higher education students, and he worked on play and direction subjects. He passed
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the teaching exam in Berlin. His main branch is German Teaching. He worked as a primary and
secondary school teacher (from grades 2-10). After 1958, he conducted plays and theater pedagogy
workshops in Pommersfelden Palace, Recklinghausen, Korbach, Scheersberg, and later in Belgium,
the Netherlands, Austria, and Switzerland. Between 1959-1966, he worked in the establishment and
management of the Berlin Teacher Stage (Berliner Lehrerbiihne). He worked as a Classroom Teacher
and Music Teacher from 1961 until 1964.

In 1964, he became a lecturer at the Berlin Academy of Pedagogy and took part in the
establishment of the school play department. These schools located in Germany give opportunities
for the studies with the equivalence to academic studies in faculties in Turkey. Nickel also established
a Studio Group at the Academy of Pedagogy and conducted experimental theater studies with
this group. In 1972 he prepared the Book of Role Plays - The Theory and Practice of Role Plays
(Rollenspielbuch - Theorie und Praxis des Rollenspiels). After 1973, he worked in the planning of the
Play and Theater Summer School. He became a professor while working in the Department of Play
and Theater Pedagogy in 1974. Between 1987-1988, he directed the play “Krakepuku” at the Kjtz
Theater, children’s and youth theater in Zurich, together with Ursula Lehner and Urs Haussermann.
He made teaching and research trips to Switzerland, the Netherlands, France, and England in 1980-
1981.

Since 1981, he has worked at the Berlin Academy of the Arts, Institute of Play and Theater
Pedagogy. The focus of his work has been children’s theater, structuring, and management of mini-
monodrama groups, forms, and plays of animation theater. Between 1983-1992, he chaired the State
Play and Theater Studies Society (Landesarbeitsgemeinschaft Spiel und Theater-LAG Spiel und
Theater e.V.). Between 1987-1993, he also served on the Board of Directors of the German Play and
Theater Studies Upper Roof (Bundesarbeitsgemeinschaft-BAG Spiel und Theater e.V.). Between
1985-1989, he was the vice president of the Berlin Academy of the Arts. He conducted play and
theater pedagogy workshops with large groups in Turkey and abroad. He retired in 1998. He has
worked on book projects under the concepts of Reji, Kibbutz Theater, play and theater pedagogy.
He also provided doctoral thesis advisory services. Until his retirement in 1998, he worked as the
director of the Play and Theater Pedagogy Institute.

From “School Play” to “Play and Theater Pedagogy”

In an interview with Nickel for the book titled The Archeology of Theater Pedagogy,
Hentschel asked where the concepts of the school play and theater pedagogy came from, and when it
was first used and by whom, he gave the following answer (Hentschel, 2005, p.60).

Actually, this really needs to be investigated. When we started the Academy of Pedagogy
in Berlin, we started with the concept of “school play”. This concept was very important to
me. Because I accepted that life would be good with this concept. And the question of how
we name this thing arose very late, I think, Hans Martin Ritter was there when everything
was prepared. For the first time in a school year, we thought a lot about this during a study
which meant more than just music practice for us. We experimented with concepts and
combined play, theater, and interactive pedagogy. We have linked these three words together.
Interaction pedagogy was eliminated again after the Berlin Academy of the Arts became the
Institute. The concepts of play, theater, and interaction pedagogy were easy to mix up and
were too long to be a title. So we had to sacrifice one of these items. The interaction was very
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important to us in the whole process. That’s why we added this one too. We did not show the
“animation play” as a sign that could replace the “Play and Theater at School” field like some
Germans. The evolution of the concept must once again be looked at historically. I think
the concept originated from Stankewitz and Mobius, who were associate professors in that
academic year and worked with us as semi-guests. Mdbius came from the theater. Maybe he
was the one who put forward the concept, but I’m not sure about that. We have always used
the play throughout school play. School theater is an older, historical concept.

It is not mine to call play and theater pedagogy. We said and used the concepts of play and
theater a lot. In the beginning, we were working with pedagogues. We were working with teachers
who would work in schools. For this reason, we have called “Play and Theater Pedagogy”. This was
very normal. The interaction was a new concept. At that time, this concept was about social learning.
In schools, things do not go well when the child’s interest and enjoyment are not right, they must first
learn socially, they have to do something together. This was central to the work for us. It is important
to learn and be friends with someone in a group. So, we would use the concept of communication
or interaction as a scientific concept for social learning. The interaction was a slightly new concept.
When talking about communication, speech or signs normally come to mind. But when it comes to
effective interaction, a more real contact, a bodily movement comes to mind. But there is also the
case in it. (taken from the interview held on January 14, 2012).

While creating the field, in addition to Germany, children’s plays of different countries
and different cultures were greatly benefited in the school play field. Likewise, by interacting with
different countries, information was transferred and shared. Wolfgang Nickel describes these contacts
as follows:

We learned a lot from England. From Britain and the Netherlands. We partially took, and learn
it from Sweden. We also transferred, gave so many things to Austria, Israel, Switzerland,
and Turkey. We have had little contact with France. We looked at and examined children’s
plays. We tried to change them a little. Some plays have focused a lot on winning plays.
Cooperation is more important for us. That’s why we changed the play in our own direction.
There was a British group. They used children’s plays. We had play catalogs at that time.
They were formed quite early. Then there was professional theater again in the Federal
Republic of Germany. When we were just starting, I mean when we were alone, we were
looking for people who could volunteer to cooperate. We were looking for what is in where.
We were in touch with the education of the players. There were also modern approaches
to acting training. In this, there were forms in which first plays, then role-plays in it. For
example, in Moreno; he first observed children’s plays. Then he did psychodrama. Levine,
for example, made observations first. Good teachers first observe what children are doing
and learn from children. He does not describe what he observed as absurd. He tries to see
its logical sides. Children invent these plays by themselves. It is necessary to help them to
continue. Children actually invented the theater in education. It came out with the children
saying “I want to show this”. The play is our breast milk, like our source (taken from the
interview on January 14, 2012).

With the divergence of the concept of play, role plays have also moved away from the field
in the development process. Nickel states that role plays have been used in therapy, by therapists, and
in coaching (coaching) training, but disappeared from theater pedagogy. He explains the role of role
plays in the pedagogy of play and theater as follows:

78



Play and Theater Pedagogy According to Hans Wolfgang Nickel: A Narrative Study

There are two concepts regarding role plays. If I'm doing theater, the actor plays a role. And
this can be called role play. While the actor works for a role, he does role work until he is
ready. The role-play in this sense, of course, belongs to theater pedagogy. But there is also
arole play in a group that only plays for himself, and does not have the purpose of showing
or exhibiting themselves. For example, an 8-year-old boy plays the postal service game. A
postal service game is played if the goal is not to show something, but only to learn how
a postman delivers mail, the letter, the mailbox. This is another aspect of the role-playing
concept. It is a form used to show something, to know life, to know oneself. It’s like an
animative play. But the animation play is of two kinds. While you are doing an animated play
at school, you do the animating play partly for yourself. We are playing spring, for example,
you can all play as being flowers, now you can grow, you can bloom. But sometimes you
play an animation play by showing. Sometimes this animation play becomes theater again.
So, they are relatives to each other. But the role-play doesn’t have to return to the theater. But
theater needs role play. There is no other way. In the early years, role play was a form of its
own in the pedagogy of play and theater. This institute is no longer called “Play and Theater
Pedagogy” but called “Theater Pedagogy”. This can be seen as a sign that the role-play was
being pushed aside (taken from the interview on 18 February 2012).

Nickel (2010); explains the beginning of the school play as 1964. He started his studies at
the Berlin Academy of the Arts. He argues the idea that learning in schools is made attractive not
by sitting, thinking, writing, listening, but by bodily movement, playful, theatrical reactions, and the
tension of scenes and plays, and by trying out situations. Nickel did not do theater in these works. He
worked to structure the practice and theory of school play, play, theater, and interactive pedagogy. For
this, he first made studies and research on plays and role-plays. For Nickel, researching and testing
play rules and play styles is of primary importance for the field. The types of role play and working
groups have been researched, tested, and systematized. In addition to Nickel, the important content
structure of the field was developed by Hans Martin Ritter, who studies language and music, and
Barbara Riister as an interaction consultant. Riister studied pantomime and figure plays and later on
mask games. Later on, Ritter studied on Brecht’s didactic plays and Riister studied on psychodrama.
Wolfgang Tiedt, from Cologne Sports College, had the subjects of body plays and creating motion,
at the very beginning. With these developments, it has been revealed that all areas cannot be
dominated. But these, as improvised plays, have always maintained their place in the curriculum.
Similar experiences have been experienced once in the field of paired acrobatics. Since acrobatic
movements are found very valuable in terms of interaction, intensive work has been done together
after the example of Academy Utrecht. However, this study also showed that the education time is
not sufficient for acrobatic training. The psychodrama trial was also completed quickly. Treatment
possibilities of play and theater were observed. It was added to the education program, albeit a little,
and benefited. Then an intense mask work came. Uwe Krieger has conducted these studies over
the years. Krieger comes from Bread and Puppet Theater. At the same time, cooperation was made
with Klaus Hoffman, and then with the Play and Stage Workshop of the Berlin Academy of the
Arts, Hertha Schonewolf, to facilitate the financial possibilities. Despite all these long efforts, mask
training could not be established. However, it has always been possible for students to specialize in
the field of their interest. For example, a children’s and youth play workshop, which has developed
from the school play in the field of children’s theater, still exists, was established, and then some
theater groups such as Mutabor and Theater Logo were formed. A theater that is called “Transit” was
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established in the adult theater. This is also a training center for clowns. There was also a formation
called “Ensemble Fabula Drama” in the field of narrative theater. The narration was initially seen
as a type of improvisation. But then Kristin Wardetzky worked hard and a few students became
professional on it. There is an advanced education program in the subject of narration at the Berlin
University of the Arts. In addition to all these advances, the play form “theater” that exists based
on the school play field should not be forgotten. Much more than experimental student theater has
continued with its improvised forms and for specific target groups such as children’s theater, youth
theater, school theater. Hans Martin Ritter concentrated and developed these theater studies (Nickel,
2010, p. 225-226). Nickel explains these other fields of interaction that were interacted as follows:

It can be said that all disciplines were involved. Play, group dynamics, psychology, role play,
sociology, theater, media, history, body, biology ... But a holistic approach. If there is a student
in front of you, he is the whole world. While you are standing with that child, the world is still
around you. You must be wandering around the world with the child. We are talking about the
inner world and the outer world. You need all branches of science. It wouldn’t be any other
way. Of course, you cannot know everything. But you can integrate everything. We use the
body a lot, yes. That’s why a play pedagogue must know the body. We use the language a
lot. You must know about the language. We use music for example. You should understand
a little of the music. We make use of objects. The student should understand a few visual
arts. A play pedagogue tries to explain the world to students within the play, the theater. So,
he should understand the world a little too. First of all, he should understand what kind of
things people can understand with the role. He should know how to gather experience. He
should help others, but he should know to collect his own experience first. There is no other
way. Of course, education at the Berlin University of the Arts is not enough for these. But the
students here are studying with the actors and different colleagues on the history of theater
and child psychology. It was there before, it still exists: we get support from field experts with
theoretical lessons or exercises for major branches. But we can’t do everything. At least we
should see that we have to be open about everything. What is more important is to see the
subjects of how children play, how young people play. It is necessary to focus on what they
want to play, what emerges from their plays, what is included in their plays, the possibilities
to go deeper into the plays, and the possibilities to exit the games again. These are the center
of this “do” work. We are concerned with what the action is. We don’t sit down. We move.
We shout we noise, we laugh. It can be argued that theoretically, we should understand a little
of everything. This is of course an extreme demand. But basically, it has to be. It also depends
on what kind of project you do with the children, and you develop and discover while doing it
with the children. Our students at the university used to think about what and how they could
do it at home, like homework. They would do a little research. When we got together, we
would have many experiences, we would try different things, we would understand together,
sometimes we would activate objects, we would learn about the world. Maybe we would
introduce new questions and try again. This is how we developed and discovered while we
improving the field (taken from the interview on January 14, 2012).

While these trials are being made, the school play subject has become the main subject
from the second elective subject. Three important points have been studied in the school play:
implementation discovery, development of systematics, and promotion of the field. For these,
practices such as holiday courses, guest lecturers, research seminars, theater plays, and displays were
used. The holiday courses focus on many topics such as children’s theater, youth theater, mini-mono
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drama, body and movement, sound and breath, role, women’s studies, fairy tales, masks, plays,
space. Nickel summarized the reason and consequences behind the start of this tradition of holiday
courses in the following sentences:

Although this tradition of holiday schools differs slightly, it continues. The main idea behind
the tradition was that the semester process was not sufficient for some concentrations. These
courses were not only for students in the department, they were also intended to be open to the
outside. As such, it became courses attended by theater people and actors. Thus, coordination
of children’s theater, youth theater, theater and university, college, and school was achieved.
The TUSCH (Theater and School) project is also a result of these meetings. The thinking has
evolved from summer courses. While these holiday schools were held twice a year in the
early days, they are now held once and before the winter season for financial reasons (taken
from the interview on 18 February 2012).

A few weeks of Children’s Theater Academy and even children’s theater, youth theater, and
play and theater pedagogy education were provided in collaboration with the Academy of the Arts.
At the same time, intensive collaborations were established with the Berlin children’s theaters, which
were established before this and developed in parallel with the school play.

After the college was transformed into the Berlin University of the Arts, the department
turned to a form where only plays and theater were performed with the students studying
at the university, which provided two-year education. After that, we prepared a large, real
theater performance every winter season. These theater plays were prepared from the special
texts of the old school theater from the 16th century. Thus, the history of the school theater
was discovered and reworked simultaneously (taken from the interview held on January 14,
2012). However, students studying in the department worked with many different groups
to make their practices. They worked with prisoners, street children, elders, etc. Among the
street children, some ran away from their homes. They all gathered together. For example,
one student worked with these people living on the streets, another with the elderly. Then
they brought these groups together and worked together. The good thing is that these children
often quarreled with their parents when they got back to their homes. But they were not
fighting much anymore with their grandmother and grandfather, in other words with the old
one. And grandparents were also more understanding towards children. They got along well
now. In a castle far from Berlin, these old people and street children demonstrated together.
The more difficult thing is that they stayed in this castle for five days. It was not easy for them
to accept this. The students searched and found these groups by themselves (taken from the
interview held on February 18, 2012).

The department became popular in the half of the seventies. At that time, it has over three
hundred students. The thought and pursuit of play and theater pedagogy on Berlin has come to a
state that extends to an international framework from the regional framework. With the 2018-2019
winter term, the department continues its existence under the name of Theater Pedagogy / Theater
Teaching within the Faculty of Performing Arts. The purpose of the department “I¢ is an important
social duty to make children, young people and young adults familiar to the theater, and to protect
and develop their artistic development. This happens above all in schools with teachers. The aim of
the department is to educate and train artistic, pedagogical and scientific knowledge and skills in
secondary schools and high schools combined for theater teaching”. Those who are educated here
are those who have graduated from a department related to theater, and the teachers who want to teach
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in unified secondary schools, that is, in high schools. The education here is artistic-scientific. The
education is given under the titles of the applied field (fundamentals of acting, language education,
body and movement, stage studies in projects, etc.), scientific field (theater theory and theater history,
dramaturgy, etc.), and teaching field (fundamentals of group work and project work, theater group
formation, stage design process management, etc.). There is a gradual undergraduate and graduate
education. A 6-semester undergraduate education, in addition to a 4-semester master’s education,
achieves the goal of higher education. The master’s degree also includes a one-semester application
period. This application is made in cooperation with Berlin universities that provide similar education
and train teachers. Starting from the winter term of 2021-2022, students will also be admitted to the
graduate program (https://www.udk-berlin.de/index.php?id=10821)

Creative Drama and Germany-Turkey Connections

In 1985, during the cooperation process that started with the 1st Dramatization in Education
seminar, Dance and Performance educator Ulrike Sprenger, Wolfgang Tiedt from the Sports Academy,
as well as Marlies Krause, Dagmar Dorger, and Karl A.S. Meyer, who came with Nickel, have carried
out studies for the theater pedagogy in Turkey. Thanks to these connections, Marlies Krause carried
out different studies at [zmir Dokuz Eylul University, and Karl Meyer also carried out different
studies in Istanbul City Theaters for a while (Meyer, 2014, p.54).

The second seminar was held on 16-27 November 1987 under the title of “Drama in
Education II”. The subject of the seminar is “Creative Drama and Its Vital Importance”. At the
seminar, John Hudgson from London, Scott Richards and Prof. Dr. Hans-Wolfgang Nickel, Dagmar
Dorger, and Marlies Krause conducted the workshops. In conferences, seminars, and open sessions,
“Creative Acting” and “The Importance of Dramatic Situations in Human Life” were emphasized
(Adigiizel, 1993, p.198). It aimed to emphasize the vital importance of the concepts of dramatization
and educational drama, which were newly used at that time. In the third seminar held on 17-23
April 1989, ‘Play with Children, Play for Children’ methods and the new forms of play (drama),
memories, especially children’s plays, how to start new experiences based on these, how to start
with new experiences in both educational and theatrical terms can be set up has been examined. New
dimensions such as music, dance, and movement were added to this seminar (San, 2003). Hans-
Wolfgang Nickel from Berlin, Dagmar Dérger, Marlies Kraus, Pamela Bowell, and Hugh Lovegroove
from England also conducted workshops in the fourth seminar on 23-26 April 1991. In workshops
and discussions, controversial studies were conducted on subjects such as “What is important for the
play director, the materials we use in the drama process, drama in teacher education, drama work
with children in the classroom, is creative drama a fine arts education or an education method, drama
in intercultural interaction” (Adigiizel, 1993, p.201). Two years after this seminar, Wolfgang Nickel
conducted a workshop together with Dagmar Dorger on “Animation Theater” at the Theater Research
Laboratory (TAL) in Istanbul on March 5-10, 1993, in collaboration with the German Cultural Center
and the State Theater Opera and Ballet Employees’ Charity Foundation (TOBAV). Hans-Wolfgang
Nickel, Ulrika Sprenger, Dagmar Dorger, Pamela Bowell, and Naci Aslan conducted workshops
where they focused on play-making, instructional studies, movements, drama and social issues, basic
drama, collective playwriting, special education, and drama (Adigiizel, 2010) in the 5th International
Education Creative Drama Seminar held on 15-20 March 1993. This seminar was organized under
the title of “Drama and Instructional Knowledge” with the suggestion of Hans-Wolfgang Nickel.
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Contemporary Drama Association has given an honorary membership certificate to Hans-Wolfgang
Nickel, who came to Turkey for this seminar. Within the scope of the seminar, the 12-hour workshop
conducted by Nickel together with Dérger was examining the theoretical discussions and systematics
of drama practices. More writing activities were carried out within the scope of the workshop. A play,
drama work, that is a play, forms a didactic triangle consisting of the play rules, the play director
and the actor group, and how much this triangle can change due to its different nature and content,
from subjectivity to objectivity, from democracy to anti-democracy and so on, are emphasized. The
act of the play was emphasized, and the participants were asked to remember the plays they played
in their childhood. Nickel discussed the writing of a collective theatrical script within the hero-
obstacles-action trio and in the context of “play title, play fable, prologue, development, and end”.
As a result, one play from each of the five groups consisting of six to seven people was partly
planned as a whole and emerged as partly the end was uncertain. The plays that emerged in Nickel’s
collaborative playwriting workshop at the end of the seminar are presented as a draft, as a fable, and
as a small work. In a panel within the scope of the seminar, Nickel expresses that, a young Turk’s
doctorate at the Institute of Play and Theater Pedagogy named “What boundaries does the director
prepare his actors and how does he benefit from improvisation?”, and another Turk’s study named
“The Role of Language in Play and Theater - The Relationship of Play with Text” continue. One of
the most important issues emphasized in the institute is what the contribution of drama in terms of
intercultural relations (especially Turkish-German relations) (San, 2003).

Hans-Wolfgang Nickel, Renate Breitig, Ulrika Sprenger, Dagmar Dorger, and David Davis
conducted workshops on the subjects of process drama, time, and motion at the 8th. Creative Drama
Seminar in International Education held on February 26-March 3, 2001 with the title of “Retrospective
and New Perspectives. The title of the workshop directed by Nickel is “Improvisation and Theater
Improvisation”. After that, although Hans-Wolfgang Nickel did not attend congresses and seminars
for a while, contacts with German trainers continued. Experts from Germany such as Karl Meyer,
Glinter Mieruch, Barbara Riister, Nadja Raszewski, Ines Honsel continued to support the field.

Hans-Wolfgang Nickel and Dagmar Dorger, Gerd Koch, John Sommers, Jamie McLaren,
who worked at the University of Oxford, Mette Boe Lyngstad, who worked at the University of
Bergen, and Janecke Thesen and Tinnti Karpinnen from the same university conducted workshops
with the title of “Social Awareness and Rights Education through Creative Drama” at the 17th
International Creative Drama Seminar and Congress held in Istanbul on 01-05 September 2011. Nickel
was invited to this congress in Turkey, and Lifetime Achievement Award is given by Contemporary
Drama Association to him for his contribution to the fields. Within the scope of the congress, Nickel
gave a speech titled “Words, Sentences, Stories, Stages: Narrative and Animation Theater”, and also
conducted a workshop on “Narrative and Animation Theater”.

Wolfgang Nickel has finally come to Turkey in May 2013. During the 1st Play and Theater
Pedagogy Symposium organized by the Play and Theater Academy Association (OYTAD) between
17-19 May 2013, he conducted a workshop titled “The Role and Function of the Play Leader in Play
Management” in the panel, he gave a speech titled “Development of Play and Theater Pedagogy,
Traditions and Breakdowns in Germany”. During the two-day workshop, he conducted his workshop
with a group of theater actors and teachers. He has worked on role-plays, interaction plays, narrative
and improvisation.
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One of the links of Turkey- Berlin is also the Turkish theater community, led by Peter Stein
in the Schaubiihne am Halleschen Ufer at the beginning of the 1980s. Beklan Algan and Ayla Algan
from the Istanbul City Theaters are included in this group. These people later established the Theater
Research Laboratory (TAL) in Istanbul. Karl Meyer studied here with Turkish theater students as
a scholarship student. They performed the musical performance “I am listening to Istanbul-Ich
hore Istanbul”. Dagmar Dorger and Hans-Wolfgang Nickel also staged mini-monodrama works in
this laboratory, that is, they played an animation theater. This also contributed to a leap from play
pedagogy to Turkish children’s theater.

Another link of Turkey-Berlin was developed over the university. There were Turkish
students at the university almost every year. There were two types of Turkish students. One of them
was Turkish students who were born in Germany or came to Germany at an early age, receiving their
education in Germany and then applying to Berlin University of the Arts (UdK). These students often
do not return to Turkey after education. The other type is the one who came to Berlin University
of the Arts to get educational experience abroad or postgraduate education after their education in
Turkey. They generally came back to Turkey. Among them, there is also Kadir Cevik, who is Nickel’s
doctoral student and a lecturer at Ankara University Faculty of Language, History, and Geography,
Department of Theater (Meyer, 2014, p.56). In addition, Omer Adigiizel, who conducted research
and examinations in the Department of Culture Pedagogy at the Berlin Academy of the Arts between
1996-1998 and completed the program of the Play and Theater Pedagogy Institute of the same faculty
(HDK) in 1998, was one of the Turkish students studying at Berlin University of the Arts.

When asked to Nickel about these connections to Turkey, he states that Omer Adigiizel, who
is one of the students of Inci San, transferred his observations and experiences with his intense and
prolonged stay in Berlin. With these connections, he states that the Contemporary Drama Association,
which is founded and chaired by Inci San for a long time, later conducted many organizations under
the chairmanship of Omer Adigiizel. It has been stated that under the leadership of the association,
many initiatives such as curriculum, education program, and graduate education program were made
to schools (Meyer, 2014, p.56).

Play and Theater Pedagogy

The field, which is referred to as school play, school theater, or animator play in Germany,
has a history dating back to the First World War. The school theater has also developed concerning
the youth movements after the First World War. It got stronger after World War II (Meyer, 2008).
Achieving an academic identity started with Hans-Wolfgang Nickel at the Berlin College. Nickel
explains the reason for using concepts such as school play, play, and theater pedagogy instead of
drama with the following approach:

The origin of the concept of drama comes from the Greek word drama, which means to act.
But this is a powerful contemplative action. It meets action and activity in the discipline
whose origin can be called drama in education. The meaning of the word drama in English,
on the other hand, refers to thoughtful, playful action, even an act of pretending. The
difference between theater and drama is that; theater is a playful activity for the public and
in front of the public, while drama is a playful movement performed in a group without
an audience. But mostly one part of the group watches, while the other part acts. This can
be seen as a transition to the theater in a way. The difference between drama and theater
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is that; drama often proceeds with improvisations or short agreements and talks, while
theater needs rehearsals many times. However, there is also improvisation theater. However,
in German, the word drama is used only in structures such as Schiller dramas and Sturm
und Drang dramatics to indicate theater texts. The word theater is used when talking about
improvisations, improvisation plays, the body plays, body exercises, role plays, interaction
plays (taken from the interview held on 27 July 2009).

However, Nickel states that creative drama or informal drama comes from pedagogy. It is
defined as an improvisation method in which children play scenes or their experiences around them
or the stories given to them, children play themselves or play puppets. It is not about playing a
ready-made text, it is about the group process and individual physical experiences within the state
of art. The purpose of improvisation is to increase and stimulate the creativity of children. It targets
not only aesthetic but also social development. The solution to the problems should be enjoyed and
the change of relations should be enjoyed. Creative drama works on creativity (in the field of art as
well as social imagination), sensitization (training of the senses of touch, vision, hearing in daily
life), improvisation, training of transformation skills, flexibility (continuous adaptation to rapidly
changing events), originality (self-discovery and intervention in the group) works on therapeutic
effect (emotional balance), cooperation (group work), bodily impact (bodywork, enhancement of
the possibilities of the body). According to Nickel, Winifred Ward is one of the most meaningful
pioneers of creative drama. In Ward’s works, creative drama constitutes a kind of preschool tendency
of theater to be used with children (Nickel, 1984b, pp. 346-347).

Wolfgang Nickel, in an interview with Volker List from the “Applied Theater Studies” working
group, states that when he was a student in primary school, he came from an education system where
his teachers sat on the rostrum and gave instructions to the students. According to him, the content is
well structured. It progresses from easy to difficult. But communication does not progress from easy
to difficult. It does not progress from superficial communication to intense communication. There is
no movement in the classroom for both students and teachers. This education system, which is also
included in his own education life, has had a significant impact on Nickel’s development of his play
and theater pedagogy approach. He always prioritized interaction, communication, and movement
in his works.

Wolfgang Nickel conveys his main purpose and approach in practice regarding play and
theater pedagogy as follows:

We try to do many things in play and theater pedagogy. People should be able to think, write,
compose texts. But all of them must be improvised, what is done must stay alive. Nothing
ready is used. Participants should be able to act together with children. We play games based
on gestures and mimics. We use very little makeup, costumes, masks, etc. This is mandatory
for children to get into the process immediately. We want kids not to be great actors but we
want them to learn to think and feel. We care more about the personal one than the objective
one. The job should be clear so that everyone can participate (taken from the workshop notes
dated May 18, 2013).

Nickel conveys the social function of play, theater, and interaction as follows:

We use theater and plays to think. It’s just a tool for thinking. There is an interaction between
people as well as between social roles. We have a society we are in and we oppress each other
mutually. A free society, utopia ... Play is a very important tool for therapy. Dance is also
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included in the pedagogy of play and theater. There is also the use of language and cabaret.
The theater is very close to politics, we have to fight. It does not happen alone, people become
stronger when they are together. If we look at the role play, there are language, speech,
movement, posture, attitudes, accessories, costumes. We can go from every detail to the
whole. We can start with an accessory, for example with a hat. Or we can use other hats. Each
hat will have a different role. Paul Gardner, a German theater person, developed an improvised
theater form called three times three. There are nine hats in a wardrobe. Three players come
and wear hats and play with other combinations. There are many ways. The hat is something
more concrete, but we can start completely abstract. We can start from the opposition of
power-weakness, strong-weak. We can make it concrete by playing it and putting it into play.
There are thousands of ways like this. What matters to you as the play leader, you must have
a picture of the structure, the skeleton. So, you can try many ways, and most of them will not
be accidental. Paul Wattzlawick worked on communication and interaction. He says “It is
impossible not to communicate (not just in words), because every communication is an act.
Just as human behavior is indispensable, communication is indispensable as well”. Even if
you are not talking to people in a place, there is communication. When he is marginalized, he
will feel it, and I will feel it too. Even if you say “I don’t want, I don’t want” and don’t look,
there is an impulse. Communication and interaction are constant. There are both good and
bad of them. Some make people sick. Others feel good. In this sense, theater and play are a
language (taken from the workshop notes dated May 18, 2013).

The basic concepts Nickel frequently uses regarding the Play and Theater Pedagogy approach
are stated respectively.

School Play

In 1964, Nickel created the “Play” course as an elective course for prospective teachers at
the Berlin Academy of Pedagogy, as well as the “School Play” course as a second elective course.
He has set up a separate platform for this. The acceptance of the course was the first signal of the
establishment of the Institute for Play and Theater Pedagogy under the roof of the Berlin Academy of
the Arts together with Hans Martin Ritter in 1981 (Meyer, 2014, p.51). In an interview with Volker
List, Nickel states that the concept of school play comes from the old amateur play (Laienspiel)
movement.

Nickel argued that school play can be used by both branch teachers and classroom teachers.
As an example of this, he cites the following study. The teacher does a basic silent-nonverbal game
(pantomime) study with his students. He creates masks or figures in the classroom. Plays are used
in these studies. And at the end, it is used in a show that will be made for parents. The class acts
on the problem of living together. Then they talk to their parents about this issue. Researches and
studies on communication structures are carried out in the classroom. Efforts are made to improve
communication structures with the help of plays. It can be seen from the example that it is necessary
to have knowledge in different fields to carry out these studies. Subjects such as text, content, music,
stage, stage painting, creating the space, directing are among these areas. It takes hard work to
develop the playful expressive skills of every actor and group, and to form and find the group. In this
field, group building, development of expressions and perceptions, communication, and interaction
skills lie in the emphasis of his work. The play leader should have more knowledge of plays and
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exercises and their effects should be known in terms of group dynamics and psychological aspects
(Nickel, 1979, p. 1-2).

When he was asked about his views on the concept of the school play, his explanation was
as follows:

I was a theater lover. I’ve always done theater. Then I made a teacher theater for students after
I passed the final exam at the School of Pedagogy. The people at the school also saw that it
was good and wanted to do it. We started with modern plays of the names such as Beckett
and Ionesco from France. After a year, I started to think that was ridiculous. The teachers
who studied here would deal with the children. What could they have to do with Beckett?
We started thinking about what was necessary for the students and we named what we found
as “School Play”. We used not only theater but also other activities that serve the theater, such
as body use and role-plays. This has been my primary starting point to date. It remained that
way. It is not just about theater, but to make people grow and develop. Playing, doing, acting

. should be for people, not for art. Art may still exist, but only what is done in the group
matters in the circle. We called it the school play at the time. Teachers, or those who wanted
to be teachers, would come during their studies and participate in the practice for 2-3 hours,
or maybe a little more. Then we went through a learning reform and school play became a
field. It was not alone, but it was in the form of such as German and school play, English and
a school play or history and school play. Therefore, it can be said that we were using it as a
method in education. When it is viewed as a whole, I consider school play as a pedagogical
experience, I do not see it as a method. Because the method is a direct way. Experience is a
way that is communicative, tried, discovered, adventurous to unknown. The school play can
be called a pedagogical art form (taken from the interview held on 14 January 2012).

Play
Nickel explains his thoughts about the play as follows:

Play is defined as a form of human behavior. However, it is known that play behavior also
exists in animals, at least in mammals. The kinship between play and many art forms is
also clear. According to Kostas Axelos, the play belongs to the fundamental powers. Nature
philosophers Manfred Eigen and Ruthild Winkler use the play as a universal model. The
cultural historian Johan Huizinga defended the view that “Everything is a play”, daring to
make a concise statement. Heraclitus is named the “aion”, which is the eternal life span,
as the child moves the checkers called infinity (Nickel, 1998, p.6). According to my basic
belief, the groundwork for play styles is found in monkeys and mammals. All children bring
this together with them. It develops spontaneously. It is there anthropologically. This could
be improved. It can evolve up to a magnificent theater, to fine arts. But every child draws
a picture, draws something. This is also fine arts. This is also animation (taken from the
interview held on 18 February 2012).

According to Nickel, the play has established rules and offers freedoms with the condition of
staying within these rules. The play is for its own purpose only, it does not aim at anything other than
its own purpose. It is endless within its own borders. So, the play is a repeatable phenomenon, so it
shows a circular structure. However, there is no vicious circle. Each time the tension and pleasure
in the play are different. It is inherently infinite. The game is an artifact. The relationship between
play and reality is endless. The play without tension, excitement, and curiosity is dead (Cevik, 2013,
p.54-55).
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Scheuerl defines play as the first phenomenon of motion, with the integrity of six basic signs.
These symptoms are partially the same as Roger Caillous’ list.

1. Sign of freedom

2. Sign of inner infinity

3. Sign of being imaginary
4. Sign of variability

5. Sign of unity

6. Sign of present (Act. Nickel, 1976a, p. 45)

Nickel stated that he conducted long-term research on the history of the pedagogical play.
Especially in Europe, he has turned to reveal its forms in the 16th and 17th centuries, and after the
centuries when education and play styles were intertwined, despite the fact that such an old tradition
has been extinguished, he has turned to examine what can be done modernly (San, 2003).

Wolfgang Nickel conveys the influence of Ed Bermann, one of the channels he had been fed
on while doing the first studies on the play, on the field as follows:

As I care about the concept of play, I was very impressed by children’s plays and the
interaction plays of Ed Bermann from Great Britain, especially the play experiments. Ed
Berman was not working on theater but he was working on basic plays of interaction. He
was not an actor. He worked in a small community to correct social behavior with the help
of interaction plays. He worked on play methods. We took many interactive plays from
Berman. These interaction plays were not role plays. For example, it is a play of interaction
to hold your partner’s hand around the place with his eyes closed. Or throwing the ball in the
venue and saying someone’s name is a kind of interaction play. After these developments,
we looked again at the children’s plays that were important to us in the beginning, we tried
to remove the competition elements from the children’s plays and to make the plays more
communicative. In this way, children’s plays perfectly fit interaction plays. Ed Berman also
conducted a course with us and our students at a very early stage (taken from the interview
held on 18 February 2012).

Wolfgang Nickel says that when you want to set up a play, a didactic triangle consisting of
play rules, group leaders and play group factors must be formed. If these factors are not compatible,
the play will not be good. Play groups can be determined by the group leader or by rules, random,
free choice, and for a short time or in a short time. The important thing is that the shape of the group
suits the group and the next play. A group leader must both play to see the atmosphere and observe
to see from the outside. According to Nickel;

*  Plays are always a whole.

*  Every play is real.

*  Every play has values.

*  Expressing yourself and giving messages is a matter in every play.
*  There are perception processes in every play; people see, hear, feel.

»  Plays may usually contain more than one content (cited in San, 2003).
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The play is a fun, player-related tool. Therefore, it is attractive, motivating, uplifting. The
play is a childish, ordinary tool. Every play requires skill because there would be no other play.
It is also a complex tool. It often directs the player’s attention to a narrowly confined space. Its
effectiveness pushes him into participation with his whole body. Besides, according to Caillous; the
function of the play is not to develop a skill, the aim of the play is the play itself (Nickel, 1976a, p.
56-57). Play gets a little more complicated when it’s connected with humans. However, it can be
summarized as follows: The play is determined by coincidences and rules. Human plays emerge
with the participation of the actor and the clarity of time and space. The play is nourished by joy, that
is, the enjoyment of the player’s own physical activity. It is motivated by the process, not the result.
The practices of the player concretize and update the abstract rules of the game through the player
(Nickel, 1976a, p.46). Play is a concrete tool dependent on objects or contents when we ignore
imagination and thought plays. Therefore, it provides the opportunity to learn through objects and
contents. The play does not paint the whole of reality, it reduces and abstracts it. It often plays with
pictures and signs. It makes it possible to deal with issues that are actually difficult or dangerous
(Nickel, 1976a, p.57).

Role Play

The concept of role has been used in social science since the 1920s to make the function of
society understandable. The concept of role-playing is also is defined as a concrete reality a playful
imitation of human behavior (Nickel, 1976a, p.72). Role play is a physical activity of children. It
comes out with improvisation when they are two or three years old. It is not an invention of today’s
pedagogy and the discovery of the modern child. For example, little Friedrich Schiller also stood on
the kitchen chair and played a pastor. Harun Resit observed children, who are playing court games,
and was inspired by them to make a judgment. We recognize children’s plays from classical Greek
vases, toys from Ancient Egypt are still preserved, children’s role plays have always been existed
until now. The use of children’s plays by educators also dates back to ancient times. Didactic-directed
role plays have a long tradition. In addition, with the concept of role in modern sociology, human
role behavior in society is tried to be explained with sociological role theory. This theory is based on
the early works of Jacob Levy Moreno and Ralph Linton and George Herbert Mead’s understanding
of symbolic interaction. These approaches range from Talcott Parsons, Ralf Dahrendorf to Jiirgen
Habermas and Lothar Krapmann. By socio-drama, Moreno meant dramatic-playful discussions with
different groups, meeting face to face and trying to explain them in play. Therefore, socio-drama is
a form of role plays. The collaboration of different social groups of members in each role-play is a
component of role plays. Role-play and role exercises are a role study and role change experience
according to Moreno. Within these plays, a group of players tries again selected roles under selected
conditions. Actors examine and review the pleasant and beneficial effects of their roles outside the
play field (Nickel & Stohr, 1974.p.1-2; Nickel, 1976a. P. 74; Nickel, 1983. p. 446).

Nickel (1974) calls role play a process. Role play is rehearsing in the play space. Role play
is interdependent play-like improvisations in which actors rarely meet between the roles they are
in at the same time (as actors with their fictional roles and as people in their real lives). This role
play also occurs spontaneously in children’s plays. As the child grows older, he can tackle different
roles, first alone and then with other players. Childish role play, which is played as an improvisation
relieves fears, and purifies problems. It is the most important childish learning tool and nutrition. But
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sometimes children start from what they see and experience in their environment in role plays, what
the toys offer, and from the demands of their playmates. The improvised role play is not well suited
to play in a volatile world, it does not lead to the search for unknown solutions. This is where the play
leader comes into play. Play suggestions may be for didactic purposes. It can be both in preparation
for a theatrical role to be performed on stage, in front of the audience, and for a social role in the
changing world of tomorrow. They should not be content with simply imitating what they see, they
should take responsibility in front of reality. They must bring bodily and spiritual enlightenment.
They must share the capabilities that are available for the present and future world (Nickel, 1972,
p.11). As a method of interaction pedagogy and theater pedagogy, it first sees role play, theater, and
role play as a hand tool. It wants to understand the important moves of reality with the help of this
hand tool and explain them with reality. For Nickel, the role play also has the purpose of improving
the society which exists as a citizen. It hopes that the work can bring improvements in sociopolitical
issues such as humanization, elimination of armament requirement, elimination of success fetishism,
the proliferation of free movement, and strengthening of self-management (Nickel & Stohr, 1974,

p-17).
The Performing Play (Darstellendes Spiel)

While Koch and Streisand are dating back (2003) the performing play to the 1970s, Wolfgang
Nickel goes way back:

It was a concept that was used before 1933. It was used in schools like the concept of the
school play. These are both old and long-used concepts. In the 1920s and 30s, the performing
play practices that individual people said they did were also quite different. They had no
education on the subject. A liberation movement started at the beginning of the 20th century.
In 1960, the first traveling group arrived in Berlin Steglitz. They wanted to get away from the
big cities. It was a protest action. For this reason, it became the German Youth Movement. It
lasted until 1933. These young people also did theater. They played theater among themselves.
They also played role games. It was not for the public. They did it for themselves. But they
also performed small amateur plays. At that time, there was also the concept of animating
play among them. Many different methods are hidden under the concept of animating play.
One is the staging method, the other is the play method. We have already read and played
stories in the performing play. At this point, we talked about the improvisation play. The
concept of improvisational play (Stegreifspiel) was not a commonly used concept for role
play in the 1920s and 30s. Improvisation was also not used. Improvement is a newer concept.
Today improvisation is used more as a word. In the 20s and 30s, the word Stegreifspiel was
used. Some still use this word. It still has the same meaning. But these concepts are mixed.
They are intertwined with each other. What is meant to be used for what is not known. For
example, when one says Stegreifspiel, it is not clear what exactly is done. But when we
look at it, when it is examined, it can be said that yes it does, it can be tried. When one fully
explains its implementation, it is a little more understandable. But when you look at it, when
you say, [ am doing a performing play, it doesn’t mean much. It is more specific to say, I am
doing theater. But some people say I do theater, and they don’t exhibit it, they say that they do
it for themselves. In that case, I’d say it was an improvisation play or a role play. So, people
have to say clearly that, under this concept, I understand this (taken from the interview held
on February 18, 2012).
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Today, the performing play is an important part of the school theater and has replaced
traditional theater in voluntary theater work societies in some states of Germany. The difference
between the free form and the performing play as an elective course in the theater groups is that it is
taught in the normal lesson plans of the school within a certain curriculum or framework plan, and
it is combined with classification and performance evaluation exams with school life. For primary
school, the curriculum or framework plan, which is valid for first grade I (grades 5-10) and second
grade II (grades 10-11-12-13), differs in points of aesthetic ability (field curriculum) and social and
personal abilities. The pedagogy of the performing play as a field is about the acquisition of these
talents through a holistic study in a theater project (Koch & Streisand, 2003. p. 67-69; Nickel, 1984,
p- 346).

There is a debate about theater as a form of art, but performing play is always simultaneously
afield of action and experience necessary for the application of social behaviors and the development
of a unique personality. In the performing play, the theater project is at the center of a group that is
directed by a director or theater teacher, with the aim of the show. The performing play includes gains
such as self-expression, development of perception skills and self-consciousness, group process and
collaboration. However, it brings them not through therapeutic processes, but through the aesthetic-
artistic order of a successful stage representation made to an inquisitive audience.

The performing play contributes to the change of the course and the school with many
different methods as it is project-oriented, application-oriented, product-oriented, body-oriented,
movement-oriented, and student-oriented. The use of plays and exercises for socially inclusive
purposes, such as improving class cohesion and group dynamics in a performing play, and with
preventive goals such as preventing violence, has been a current trend in recent years. Language
development and reading development are also integral and central issues of holistic-oriented theater
work. The performing play draws its artistic demand from interrelated disciplines such as pedagogical
play, psychodrama, school play or jeux dramatiques. The performing play has also nurtured concepts
such as theater in education and drama in education from countries such as Great Britain and the
Netherlands. Hamburg, Bayern, Berlin, and Bremen were the first states to adopt the performing play
in the early 1980s. In Bremen and Hamburg, for many years, the final exam can also be given with
a performing playground. These developments in the last 20 years have brought along performing
play in teacher education. In almost all states since the 1900s, there are advanced teacher education
courses offered in many different fields. Many theater teachers also participate in these educations
(Koch & Streisand, 2003, p. 67-69).

Play Pedagogy

Plays are based on the interaction and collaboration of processes governed by rules and
freedoms. Plays are dead when they are just rules, when every outcome is predictable, defined, and
determined. Every guess about flow is dead when not every assumption should come true, as it is
made up of only free processes and the flow is completely free. Play pedagogy can turn this into
an advantage, move towards a mixture of freedom and rule, open the way to freedom if rules put
too much pressure on the play, or protect the play with rules if too much freedom has made players
anxious. When the play becomes predictable and boring, new rules can be set, and when the game is
too challenging, the rules can be removed (Nickel & Salje, 1986, p.32).
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The history of play pedagogy includes the Weimar Republic, the baroque school theater,
and the ancient rhetorical tradition. In the historicity of the plays, biological-historical, social-
historical, and individual-historical aspects are distinguished. The play has been developed from
theater interaction pedagogy’s plays, children’s plays, theater actor education, playful inventions of
playgroups, conscious reduction of daily situations, literary (dramatic) texts, play pedagogy tradition
(Nickel, 19764, p.60-61).

For Hans-Wolfgang Nickel, play pedagogy is a moderated and accompanying play. The play
stone is the plays that we can live and try as a player and rule-maker, which formulate and change the
world (Dorger & Nickel, 2005, p. 35). It is a learning of communication, it is a conscious experience
of humanity (Nickel & Salje, 1986, p.30). They form a web of interconnected factors such as leader,
space, and time (Nickel, 1976¢). Nickel, has conveyed his views on the play pedagogy in his speech at
the first congress held in Turkey in 1985. For him, play pedagogy is learning through communication
and humanity. It is based on the flexibility of the rules. It is an expression of our taking responsibility
as humans for the effect of our actions. Play pedagogy uses the possibility of free rules in the play.
The play leader then acts as a proxy for the play group, then transfers it to the autonomous and self-
responsible play groups. Experiences are made possible within these changing rules. It is not specific,
there is always freedom in front of the rule that will bring about the denial or change of the rule.
There is an unconscious process in which the child discovers himself and then breaks it down. The
process makes the development of those who play consciously. And then it continues as a conscious
process. First the play leader, then the group takes the responsibility for the rules to be settled. They
need to know whether the proposed rules include destruction or not. The pedagogy of play should
avoid twice repetitive forcing, twice repetitive submission; the forcing of the play, and forcing within
the rule. The play can only develop in this way. Only then, when the rule is given inner freedom,
actions can be plays. The path of development also brings the freedom to make rules within the rules,
as in their own plays in the world. Finally, from the playground to the reality of life, it also brings
transfer to the real play with ourselves and with the world (Nickel & Krause, 1986).

Theater Pedagogy

Theater pedagogy is a discipline in which the fields of play, theater, and pedagogy coexist.
The play is more oriented towards the stage or role. School theater and amateur theater constitute the
first accelerations of theater pedagogy (Adigiizel, 2018, p.274).

In addition, theater pedagogy can provide training of professional theater people, directors,
stage and costume designers, and especially actors-artists, due to the close connection between
theater art (cited in San, 2006, p. 8).

Nickel (1971); while making the scientific justification of theater pedagogy, he lists the
branches of science with which it is related as follows: philosophy, mathematics, anthropology,
human biology, psychology, sociology, communication science, cybernetics, educational sciences,
media science, literature, language, art sciences, history, politology, and futurology. He also states
that it is not a right approach to expect a theater pedagogue to master all of these areas and that
Berlin University of the Arts (UdK) cannot provide an education that will provide this dominance,
but he adds that having at least a basic level of knowledge of them will make the work of the
theater pedagogue easier. Due to the fact that the field of study of the pedagogue is human, such a
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detailed infrastructure is needed, and people who specialize in different sub-fields should have more
knowledge in some of these sciences depending on their specialization.

Especially the disconnection and lack of communication between the theater and its audience,
which can be considered as important, brought educators and theater actors together and led to the
emergence of a profession such as theater pedagogue. Theater pedagogue is a profession, who has
artistic knowledge that arouses curiosity towards the theater, has a voice in the selection of the play to
be played, produces and implements projects for the arrival of new audiences to the theater, establishes
a connection with the theater management, actors and directors, establishes a connection between the
audience and them, organizes workshops on a particular theater play, who is also effective outside
of the theater, knows and applies actor employment methods and approaches conduct studies in
schools, social centers and in almost every field with the methods of the theater to ensure personality
development. The profession of theater pedagogy has come to an important place with the work of
the Theater Pedagogy Association (BuT) established in Germany in 1990 and the Berlin University
of the Arts Theater Pedagogy Institute (Adigiizel, 2018, p.275). Theater pedagogues try to ensure
that the play is better understood by the audience and that the play can be viewed with different eyes
through pre-play and post-play workshops that they plan and implement. In this way, the audience
can have an idea about the staging process and act. They can do these workshops in the theater
building or in the schools of the students who watch the theater play. Workshops can be organized for
children and young people, as well as for adults. However, in Turkey, such as the implementation of
creative drama, theater pedagogues implement theater pedagogy as a subject in schools. At the end
of the process, performance can be presented, but if the group needs not to perform but only to play
in the group, there is no obligation to turn it into a performance.

Nickel (2002); expresses that the discipline of theater pedagogy is structured in a way that is
reduced to other disciplines and limited by special skills. He states that the three factors which affect
each other, the play rule, the play leader and the play group, structure the play and theater pedagogy.

The main purpose of theater pedagogy is to develop the education of children, young people,
and adults in the cultural and intercultural education process by making use of the basic methods
and components of theater in a creative, communication, and aesthetic way (Adigiizel, 2018, p.275).
Gerd Koch says that Mario Portmann from the theater school does not educate theater pedagogy
through theater, but on the contrary, he wants to remove the obstacles and constraints that enter our
inventions and creativity (cited in Koch, 2008, p. 82).

Interaction Pedagogy

Interaction is an essential part of human coexistence. The concept of interaction is an
expression of the word “together” in the concept of human coexistence. Two people facing each
other do not interact, but person A affects person B, and person B affects person A. Interaction is the
adaptation of one person to another, following the activity of one of the other in mutually conditioned
behavior, but the activity of the latter also gains momentum from its activity. This stimulus-response
scheme, this reciprocal cohesion, is referred to as mutual conditioned behavioral interaction in which
the activity of one follows the activity of the other. For example, one of the two ballplayers yelling
“Come on, catch it” is a verbal stimulus. The other person, who raises his arms to hold the ball,
uses his hands and participates in this action with his expression on his face, will also concentrate
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his attention and use non-verbal stimuli. So, there are such verbal or bodily signs in an interaction.
These are mutually used, perceived, and interpreted. This is a very complex mechanism, but it is
undoubtedly a learned process (cited in San, 2006; Nickel, 1976a).

The main factors of using the play in education have been the resemblance of the basic
structures in life and plays, the similarity of the basic structures of the interaction in the play, and the
social reality (San, 20006).

Nickel (1972), interaction pedagogy interprets as playgroup pedagogy based on role theory
and theater practice. Both non-verbal and verbal interaction exercises related to group dynamics and
the basic interaction pedagogy experience depart from role play.

Interaction pedagogy aims at the ability to teach and learn human behavior, unlike humans.
It tries to offer help to the learner with their own means. However, one should be aware that very
little can be organized with books and readings in this area. Sharing a guide on behavioral patterns
is also not helpful at this point. Common determinations of behaviors in new situations should be
learned, interactions should be tested. These attempted, open, commonly validated behaviors allow
only automatic testing while learning with others. Such trial possibilities are also needed. In this
relationship, play always appears as more than the basic learning material of the social learner. It
allows the person, who interacts in real life with, his own action, the mistakes, and detour that cannot
be made because it can be offended or even get angry when you say “I just wanted to see what
happens when I behave out of the ordinary.”

Body exercises and body plays are included in interaction pedagogy. Because if the body is
not ready to make it, you cannot interact. No signal can be transmitted and received. Body exercises
can also be done without linguistic signals. But it is necessary to learn and develop the art of speaking.
Rhetoric exercises and plays are also important for interaction. Time and space are also among the
contents of the interaction. For the interaction to take place, people must have time and a suitable
environment. They know their surroundings well and know the play material well (Nickel, 1979, p.
15).

Mini-Monodrama

Mini-monodrama is small theater plays that can be played by professional theater actors or
theater pedagogues, in classrooms or for small groups, with little effort. They activate the audience
in any form and involve them in the play. It exhibits an intermediate form standing between school
and professional theater (Dorger, 1985, p. 7).

Monodrama plays an important role in how an animator (actor) conveys an entire play in
the form of a detailed monologue. It is not often featured in the theater in this state. However, it is
tried constantly. It was used as lyrical drama accompanied by instrumental music for a period in
the history of the theater. It took place in the form of heroic and emotional or lyrical monologues.
Rousseau applied this format in Pygmalion in 1792. Other known examples are Ariadne Naxos
(Ariadne auf Naxos) written by Brandes in 1778 and Proserpina were written by Goethe in 1778.
Afterward, monodrama is used in connection with the school play. It means that a play is played by a
narrator, in a classroom setting, for a class. Monodrama is also the way a theater is played. However,
it is a form that depends on multi-faceted group work, which includes conversation and discussion
among students, often played together by students. Monodrama is also what a teacher does every day
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(It is not meant that the work that the teacher does by talking to herself/himself ). It is meant only a
standing teacher who improvises the changing issues. Correct planning and correct experimentation
are important in monodrama. It is much richer in the use of theatrical facilities. It is a mixed form
between the performance of the lecture and the theater. It is a frontier situation of theater and a
different form of a lecture. A narrator doesn’t get boring. S/he can put himself in different roles. S/
he can include the soundtrack, tools, postures. S/he can make everything possible in the classroom
environment without different expenses (Nickel, 1979, p.7-8).

Minidrama is an improved form with several animators (actors). But again, it is based on
an audience group (a class or a young group). The possibilities have been enhanced. A stage created
with more people can be made realistic without technical assistance tools. Especially the active phase
can be made more intense. The class can be divided into different groups, and each group can work
with a narrator (Nickel, 1979, p. 7-8).

However, minidrama makes up monodrama. The spatial, décor setting, technical requirements
are poor, as can be found in any classroom setting. Besides, it is dramatically powerful and allows the
teacher to open up in the theater direction (Nickel, 1979, p. 7-8).

The mini-mono drama emerged in the field of the school play, as Hans-Wolfgang Nickel
formed the basic ideas of the Berlin Academy of Pedagogy. In the summer of 1977, trials for the
participation of the audience started during the theatrical performance process at the Institute of
Play and Theater Pedagogy. It has been experimentally developed, designed, tested, written, and
implemented over many semesters with a student group led by Hans-Wolfgang Nickel. A wide
variety of formats and programs were studied in the first four semesters. During the process, it was
presented in Recklinghausen, Korbach, Bad Segeberg, Bremerhaven, and it was made to be seen by
a wide public in Berlin. In January 1980, researcher children and youth theater named “Berlin Play
Workshop” was founded by Hans-Wolfgang Nickel, Dagmar Dorger, and Giinter Jannkowiak. In
addition to Germany, plays have been played frequently in Austria and Switzerland and the usefulness
of this theater-style has been tested (Nickel, 1979, p. 7-8; cited in Meyer, 2003, p. 207; Dorger, 1985,
p- 7). Wolfgang Nickel describes his early work and purpose on mini-monodrama as follows:

Mini-monodrama is somewhat like the first form of animation theater. When Dagmar Dorger
was a student at the Academy of Pedagogy, we tried small forms that can be used in pre-play
for children in the group. These works were a form of children’s theater and youth theater.
But it was also a form of improvised theater and was always open to the audience. It was
called: mini-monodrama. Students could either participate verbally or play together. The aim
was to encourage (animieren) them, to make them alive. For this, experiments were started
with the concept of animation theater (taken from the interview held on 18 February 2012).

The basic idea of the mini-monodrama is that the improvised group is played with a small
number of actors, according to the ideas and directions of the audience. According to Nickel, the
participation of the audience inevitably requires the actor to improvise (Nickel, 1993, cited in Meyer,
2003, p. 207). According to Dorger (1993), because spontaneity is an absolutely preserved basis
for achieving the experience of playing with a real audience. More advanced functions of playing
together can be developed on this basis.
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Animation Theater

A form called mini-monodrama, which is a pre-play form that Nickel and Dorger tried, was
tried in the Academy of Pedagogy. Children’s theater, youth theater, and the form, which is also a
form of improvised theater, were open to the audience. It can be said that the word animation, which
is derived from the verb animieren, which means encouragement and animation in German, is a form
of this form developed to further encourage the participation of the audience.

Dorger explains his approach to animation theater as follows. According to him, the
audience is in the theater and it is a constructive factor for the theater. This effective work of the
audience takes place in the cognitive field as well as in the emotional field. The animation theater
also wants physical participation, it wants the internal activation of the audience to be shared with
the outside. Communication structures in animation theater are more complex than in the theater.
Animation theater seeks to make the actions of the audience visible and audible and to contain them
pragmatically. The concept of animation theater means the participation of the audience rather than
watching (Dorger, 1993, p.34).

Hans-Wolfgang Nickel conducted an Animation Theater workshop with Dagmar Dorger in
the Theater Research Laboratory in Istanbul in 1993. A few days after this workshop, he emphasized
that the subject of Animation Theater is another area that attracts attention and is tried to be analyzed in
the panel held at the 5th International Creative Drama in Education Seminar in Ankara. He informed
that Dagmar Dorger’s doctoral thesis titled “Animation Theater, Its Communicative Structure and
Its Usability in Education” was completed at the Institute of Play and Theater Pedagogy at that time
(San, 2003).

Dagmar Dorger says that the theatrical results that the audience does not only watch but
also participate and act should be investigated. This action took place primarily in the children’s
and youth theater. It rarely takes place in adult theater, as in the examples of Boal and Pértner. This
process is called “joining the play”. The theater of participating in the play or participating in the
play has not been defined as a concept. So, it is ambiguous and apt to be misunderstood. Therefore,
different auxiliary configurations are used, concepts such as cooperative theater, thinking together
theater, singing together, theater, and decision making together theater are used. That’s why Dagmar
Dorger has adopted the concept of animation theater. Nickel says that the use of the word animation
in French, Austrian and Italian languages are settled for the purpose of a theater pedagogy where the
actors make a simple presentation in front of the audience. This concept allows the inclusion of the
necessary theatrical forms. These are theatrical forms in which the audience becomes active through
a show and use and stimulate a wide variety of forms of action, giving a firm meaning to the theater.
For example, there are forms of drama in education in England. These rarely include the concept of
playing theater together. However, its theatrical and pedagogical quality sets out this relationship
as an example. In summary, the concept of animation theater has developed the field. It is also a
supreme concept. It shows the smallest common denominator of the theatrical results examined. In
this way, it ensures more certainty and less misunderstanding. It replaces the necessary definitions
(Nickel, 1988, p. 3, 4).

A specific structure is determined with the rules in the application phase of the animation
theater. During the preparation of the rule sharing, frame-setting work is done by the theater people
when the audience is absent. It is determined by their intentions and wishes. The audience group is
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decided. Physical possibilities and communicative possibilities determine the framing process. Rule
sharing ends with the acceptance of public communication in each representation. There is a need for
intensification of communication. A particular climate development, determination of communication
styles, and intensities are important for the expected show of sharing from the audience. In other
words, the first stage is framing, while there is no audience, the second stage is the sharing of specific
rules when the audience is present, and the third stage is communication within shared rules, that is,
play/theater (Dorger, 1993, p.315-316).

In 2010, Nickel conducted a workshop titled “Words, Sentences, Stories, Stages - Narrative
and Animation Theater” within the scope of the 17th International Congress of Creative Drama in
Education. In this workshop, words and expressions were emphasized. He made a workshop on
creating and animating a story with the associations made by words. He mentioned the difference
between epic narration and dramatic narration. The person who creates the story plays herself/himself
when telling the story, and at the next stage, while the person who creates the story is telling, another
person or people from the group also plays it improvised or in a planned, role distribution, and
verbally animates. There are transitions between story and animation. Transfers different application
examples related to the narrative theater in the workshop. Expresses that the details of the story can
be obtained from the students. He also says that after the story begins, the students can be drawn
into the animation. It defines the form in which there is no narrator and a person in the role draws
students/viewers into the play/story as an animation theater (Kirkar & Yilmaz, 2015).

Narrative Theater

In the early years when theater pedagogy started to develop in Berlin, the narrative theater is
seen as a genre of improvisation. There was a formation called “Ensemble Fabula Drama”. But over
time, Kristin Wardetzky has worked extensively in this field. Today, advanced education on narrative
is given at the Berlin University of the Arts (Nickel; 2010, p. 225). Wolfgang Nickel describes his
perspective on narrative and early works as follows:

We also used the narrative during the development process, I think teachers should know
the narrative. The teacher should be able to make up a small story and play with it. With the
work of people such as Maren Schmidt and Susan Weisse, who were educated by Wardetzky,
the narrative became a new specialty, a new profession. Public lectures and events are also
organized. They study narrative in theaters or disadvantaged classrooms and can use narration
to calm children, for example (taken from the interview held on 18 February 2012).

Wolfgang Nickel states that forum theater and playback theater are also narrative forms, and
conveys his views and contacts about these genres as follows:

We didn’t use the playback theater. Playback came a little later. It is actually a very simple
application. I'm telling a little story, for example, come to class and say; “I met a dwarf.
He forgot his shoes. He asked the people around if they could find a shoe for him or give
him as a gift”. It can be played by saying “You are a dwarf, whom do you want to play,
okay let’s play. There is a narrative here, there’s playback, that’s a playing of the story. But
Jonathan Fox worked on a much broader framework. The group, who will play the story in
front of the public, did exercises together, did stage work in small groups. This was also a
small form of improvised play, it was mastered and thus evolved. According to my basic
belief; The groundwork for play styles is found in monkeys and mammals. All children bring
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this with themselves. It develops spontaneously. It is there anthropologically. This could be
improved by itself. It can develop up to a magnificent theater, to fine arts. But every child
draws a picture, draws something. This is also fine arts. This is also animation. So, we did
not use playback theater as a format but used it as the basic format. Forum theater is also
similar. Again, it is a specialization area, it is a form of expansion. You play a role, someone
else comes along and plays another role in the same situation. Another player is playing
with another strategy. We invited Augusto Boal for a vacation course very, very early times.
We had contact in very early times. But it was a bit expensive and flashy (taken from the
interview on 18 February 2012).

Nickel deals with narrative rather than the presentation technique of the narrative. According
to him; narratives are not just about what is narrated. The narrator and narration are a whole. Two
questions should be asked for each story. The answers to the questions of “What does the narration
say about the narrator?” and “What does the narrator say about the narrated?” should be considered
(Nickel, 1986, p.12).

Result

Hans-Wolfgang Nickel is a German pedagogue who has created the field of Play and Theater
Pedagogy by combining the educational and theater infrastructures with concerns such as changing
the didactic education system and beautifying the world, which the teacher looks down on. In the
1960s, the area that Nickel used for teacher education at Berlin Academy of the Arts and later at
Berlin University of the Arts became widespread with the use of teachers with their students.

According to the findings obtained in the research, it was revealed that many plays and role
works used in creative drama workshops in Turkey were transferred by field experts after the first
contact with Nickel in 1985 and reached the participants. In his own expressions, it became evident
that he had been contacted many times with Turkey and that the accumulation created in Germany
since the 1960s was transferred to people working in the field of creative drama.

For Nickel, both the concepts of play and theater are structures that have rules but offer
freedom within these rules. For this reason, he brought these concepts together in the approach he
developed. Nickel establishes a close relationship with art through elements such as theater, music,
and dance, and expresses that it has a social function. He sees plays as an invention of children and
thinks that they need to help them to continue their plays. He argues that the play already exists in
the child, and it creates the lost one by adding art forms through the processes of play and theater
pedagogy. It is important for students to re-reach the existing reality throughout the play. Play
is a kind of learning by experience, a kind of social learning. Theater and play are a language of
communication. It describes these two concepts as a vital force that comes from the depth of the
child’s psyche. The common feature of play and theater is that they are structures that offer freedom
within the rules. Nickel, therefore brings these two areas together. However, the point where they
differ is that the teacher has an approach that regulates not directing everything like a director but
allowing the students to pursue their efforts and ensuring the sharing of freedoms. He determines the
framework of the workshop in its processes and does not design a workshop plan from start to finish.
He is concerned with where the students take the process. He helps students by taking a role when
necessary. According to him, the pedagogy of play and theater should give freedom to the player and
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help him to develop without pressure. It expects children to learn to think and feel, not to be perfect
actors. Play and theater pedagogy is a kind of school of life, the art of living.

Play and theater pedagogy is a field that Nickel developed with the desire to activate teachers
in the classroom. He thinks that an effective teacher will also activate the students. He states that
teachers should be good observers and teachers can learn from students. He states that teachers
should try to see the rational aspects of children’s actions instead of describing them as meaningless
and that children should help them to continue their actions in the points where they are blocked, in
the plays of their own creation. For Wolfgang Nickel, the play and theater pedagogue is someone
who offers freedom to students and ensures that this freedom is shared by all.

Although Nickel avoids using the word “method”, it can be said that this approach is both
a goal and a means for him. He does not use very sharp judgments in terms of applications and
definitions. He does not separate the basic concepts he uses with sharp lines. He prioritizes the
affective, cognitive, and psychomotor needs of the group he works with. For this, he listens and
observes the group he works for. He focuses on role plays and interaction plays in the processes
where he focuses on communication and interaction rather than the feeling of winning and losing.
He argues that plays have a very important place in play and theater pedagogy and should not be
excluded from the process.

Nickel uses the name of the school play when making the first studies on the field. As the
work becomes more comprehensive, the name evolves into the play, theater and interaction pedagogy
as the process continues with colleagues. After a while, the use of the concept of interaction is
abandoned because the name of the field is too long and the concept of interaction is a bit complex.
It has been referred to as play and theater pedagogy for many years, and this name has been used in
the literature. In the 2000s, the concept of play is also disappeared from the title and the field begins
to be referred to as theater pedagogy. The performing play, on the other hand, continues its existence
as a field where theater is performed in the processes.

Prof. Dr. Hans-Wolfgang Nickel has been very impressive in the development of creative
drama in Turkey. Since the 80s when the first studies on the field were carried out, communication
that has not broken off, especially Inci San and. With Omer Adigiizel’s connections and efforts to
transfer knowledge, the German school has significantly fed the developing approach in Turkey.

Although the practices in Berlin are quite similar, today in Germany, it has been moved away
from the first starting point of Nickel. Nickel’s starting point show more similarity with the use of
creative drama in Turkey since the past. The purpose of Nickel in the establishment of the field as
a theater-loving teacher enables teachers to use play and role-playing in lessons by improving their
creativity and interaction skills. Today, the point, that is reached in Berlin, is closer to the point
where theater pedagogues work under the roof of the theater and prepare students to perform theater
with plays and role-plays. It can be said that it serves more theater. So much so that the name of
the department in Berlin University of the Arts has been updated as “Theater Pedagogy / Theater
Teaching”. Along with the fact that Nickel is not a center of the subject, it has the main purposes
such as improving the self-expression skills of the people in the field and using different arts such as
communication, interaction, empathy skills, individual and social awareness, literature, and music.
Creative drama is fairly common condition schools in Turkey as a discipline and as a method. In
addition, individuals who specialize in different fields such as creative dance, creative reading,
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creative writing, preschool drama, and narrative organize independent workshops. However, there
is no on-site theater pedagogue involved in theater or creative drama instructor in Turkey as in
Germany.

Wolfgang Nickel thinks that play and theater pedagogues should educate themselves in
many fields such as body, language, music, puppet, silent-non-verbal play (pantomime), sociology,
history, theater, psychology, visual arts. It states that even if not professionally, it is necessary to have
enough knowledge about these areas to do improvised work and to provide the necessary impulse for
students. Creative drama and play and theater pedagogy are similar in terms of their perspectives on
interdisciplinary studies.

Hans-Wolfgang Nickel sees his understanding of play and theater pedagogy, which he
developed under the influence of the traditional education he received in primary school and the
lack of communication in the world in his youth, as a field that will improve and beautify life. He
summarizes the function of play and theater for himself with these sentences:

If there is a student in front of you, he is the whole world. While you are standing with that
child, the world is still around you. You must be wandering around the world with the child. We
are talking about the inner world and the outer world ... You need all branches of science for this. It
wouldn’t be any other way. If you start working with children and give them the freedom to express
themselves, it means you have the whole world.
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Giris

Hemsirelik, genellikle beklenmedik durumlarla karsilasilan, farkli o6zelliklere, farkli
gecmislere ve farkli saglik kosullarina sahip hastalara bakim vermeyi igeren bir meslektir. Bu
nedenle hemsirelerin bakim verirken iyi bir iletisim ve empati becerisine sahip olmasi, dogru kararlar
verebilmek icin rutin hemsireligin 6tesine gegmesi ve yaratici diisiinceye sahip olmasi gerekmektedir
(Chan, 2013).Gilinlimiiz hemsirelik egitiminde tiim bu alanlarda etkili 6grenmeyi saglamak igin
klasik egitim yontemleri yerine, 6grencilere gercek ya da gercege yakin deneyimler kazandiran web
tabanli egitimler, simiilasyon uygulamalari, hasta merkezli egitimler, mobil uygulamalar, sanatsal
caligmalar gibi bir¢ok egitim ve 6gretim modeli kullanilmaya baslanmistir (Chisari ve ark., 2006;
Sailaxmi, Mythili ve Thirumoorty 2015; Dénmez ve Weller, 2019). Geleneksel sinif ortamlari ve
egitim yontemleri, 6grencilerin yaraticiliini engelleyebilirken 6grenci merkezli, oyunlagtirilmis ve
daha az kurala dayali etkinlikler yaraticiligi serbest birakabilmektedir (Klunklin ve ark 2011; Chan,
2013).

Yaraticilik kavrami, orijinal bir fikir, perspektif veya yeni bir seyi var etme siirecine aktif
katilim ile karakterize edilir ve sanatsal yontemler yaraticiligin gelistirilmesinde 6nemli bir rol
oynar (Vaartio-Rajalin ve ark., 2021). Aynm1 zaman da yaraticilik, nesneler arasinda yeni iliskiler
gormek, diger insanlarin farkina varmadigi sasirtici, faydali iligkileri fark edebilmektir ki bu da
ancak deneyimleyerek kazanilabilen bir beceridir (Vaartio-Rajalin ve ark., 2021). Diinya Saglik
Orgiitii tarafindan 2019 yilinda yapilan yeni bir kapsam belirleme incelemesinde, egitimde sanatsal
yontemlerin kullanimimin &grencilerin klinik, profesyonel, yaratici, empatik ve iletisim becerilerini
gelistirmede dogal bir role sahip oldugunu gosterilmistir (WHO, 2019). Yaraticilik her insanda var
olmasina ragmen okuldncesinden iiniversiteye kadar egitim hayatinin herhangi bir déneminden
baslanarak gelistirilebilir ve bir 6grenme yontemi olarak kullanilabilir (Diimenci ve Kegeci, 2014).
Egitim bilimlerinde bu amagla kullanilan en 6nemli yontemlerden biri de yaratici dramadir.

Sanatsal bir Ogretim ydntemi olan yaratict drama, yaraticiligl gelistirmek, empatiyi
artirarak saglikli ve uyumlu bir kisilik gelistirmek, fark edilmeyenleri fark etmek, bilgiye erisim
yollarimi 6grenmek, sosyallesmek gibi bircok yonde yarar saglayabilmektedir (Sarikaya, Kanbay ve
Gokaslan, 2019). Egitimde yaratict dramanin kullanimi i¢in rol alacak grup tyeleri, deneyimli bir
lider, uygun bir mekan ve oyunu kurmaya yarayacak bir fikir olmak iizere dort unsurun bir arada
olmasi yeterlidir (Adigiizel, 2007; Adigiizel, 2015). Dolayisi ile yaratici drama her yastan kisilerle
ek maliyet, donanim, malzeme gerektirmeden uygulanabilen kolay ve ucuz bir dgretim yontemidir
(Adigiizel, 2007). Yaratic1 drama siirecinde katilimcilar, belirledikleri bir olay Oriintiisii veya fikir
tizerinde bir senaryoya bagli kalmaksizin dogaglama olarak rol alirlar ve role uygun davranislari
gerceklestirirler (Adigiizel, 2007; Adigiizel, 2015). Bu durum konu ile ilgili gercege en yakin
deneyimleri yasamalarina olanak verir. Yani yaratici drama yasayarak ogretir.

Hemsirelik alaninda yaratici dramanin  kullanimi, hemsirelik 6grencilerinin  klinik
uygulamada karsilagtiklar1 durumlara giivenli bir ortamda da nasil tepki vereceklerini ve teorik
bilgiyi giinliik pratiklerine nasil uygulamalar1 gerektigini anlamalarina olanak verebilir (Mitchell,
Dupris ve Jonas-Simpson, 2011; Arkelev ve ark., 2015). Hemsirelik 6grencileri okullarinda aldiklari
egitimi tamamladiklarinda, bireyin ve toplumun sagligini korumak, gelistirmek ve hastalik halinde
iyilestirmeye yonelik dogru saglik davranmiglart kazandirmak adina egitici bir rol de iistlenmis
olmaktadirlar (Aydemir, 2018). Giinlimiiz modern hemsirelik anlayisina gére hemsireler, bireylerin
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hastalik hallerinde fiziksel bakimi ile sinirli kalmayip, saglikli birey ve ailesine yonelik danigmanlik,
rehberlik, egitimcilik gibi roller ve sorumluluklar da yiiklenmislerdir (Edmonson ve ark., 2017;
Ismailzadh ve Mahmoudifar, 2015). Dolayisi ile hemsireler, rehber ve egitimci roliiniin geregi olarak
yaratic1 dramay1 hasta ve aileleri ile yaptiklar1 uygulamalarda da aktif olarak kullanabilirler.

Hemgirelik literatiirii incelendiginde, yaratict dramanin hem hemsirelik egitimde hem de hasta
birey ve ailelerinin egitiminde kullanildig1 goriilmekte olup bu calismalarin daha ¢ok uluslararasi
diizeyde oldugu saptanmustir. Ulkemizde egitim bilimlerinde yaratict drama ydntemi uzun yillardir
basarili bir sekilde kullanilmasina ragmen hemsirelik alaninda lisanstistii tezler disinda kullanildigi
caligma sayisi ¢ok azdir. Bu sistematik derlemenin amaci, Tiirkiye’de hemsirelik alaninda yapilan
lisansiistii tezlerde bir egitim yontemi olarak yaratici dramanin kullanildig1 ¢aligmalarin incelenmesi
ve sonuglarinin ortaya konulmasidir.

Yontem

Arastirma Modeli

Bu calisma bir sistematik derleme caligmasidir. Sistematik derleme ¢alismalari, akademik
alanda belirli bir konu ile ilgili yapilmis dnceki caligmalarin kapsamli incelemelerini sunarak
alandaki kamitlanmis bilgiyi, bosluklari, gelistirilebilecek yeni teorileri kesfetmemize olanak
saglayabilmektedir (Paré ve ark., 2015). Calisma kapsaminda Yiiksek Ogretim Kurulu (YOK)
Bagkanlig1 Ulusal Tez Merkezi veri tabani kullanilarak yil araligi gozletilmeksizin hemsirelik
alaninda yapilan lisansiistii tezler taranmis, tarama kriterlerine uyan en eski ve en yeni tiim tezler
caligmaya dahil edilmistir. Taramada Tiirkge olarak “yaratici darama” ve “hemsirelik” anahtar
kelimeleri kullanilmigtir. Tarama 12 Mart 2021-20 Mart 2021 tarihleri arasinda yapilmis olup yiiksek
lisans ve doktora tezlerini kapsamistir.

Calismaya dahil edilme kriterleri

e Tam metne ulasilmasi,

»  Hemsirelik alaninda yapilmis olmasi,

*  YoOntem olarak yaratict dramanin kullanilmasidir.
Calismanin simirhliklar: ve etik boyutu

Anahtar kelimelerin say1 olarak az olmasi, sadece hemsirelik alaninda yapilan ¢alismalarin
dahil edilmesi, tam metni yayinlanmayan tezlerin dahil edilmemesi, yontemde yaratici dramanin
kullanilmasi gibi nedenlerle tez sayisinin az olmasi ¢aligmanin sinirliliklarini olusturmaktadir. Bu
caligmada, erisime agik olan yiiksek lisans ve doktora tezleri 6rnekleme dahil edildigi i¢in etik kurul
izni gerektirmemistir.

Calismada agagidaki aragtirma sorularinin yanitlari aranmaistir:

1. Tirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratict drama hangi 6r-
neklem gruplarinda kullanilmistir.

2. Tirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratici drama hangi aras-
tirma yontemleri ile kullanilmistir.

3. Tiirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratict drama hangi alan-
larda etkili olmus gelisme saglamistir?
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Verilerin Analizi

Tarama verileri PRISMA akis semasina (Sekil 1.) gore metodolojik olarak diizenlenmistir
(Moher, Liberati, Tetzlaff, ve Altman, 2009) .

Veritabani taramasiyla tespit edilen kayitlar Veritabani taramasiyla tespit edilen kayitlar
Yaraticit drama (n= 305) Hemgirelik (n= 939)
Duplikasyonlar kaldirildiktan sonra kalan Dislanan kayitlar
kayitlar (n=1244) (n=1237)

Taranan kayitlar
(n =1244)

Uygunluk agisindan degerlendirilen tam
metin makaleler (n=7)

Nitel (kalitatif) senteze dahil edilen galiymalar
(mix)(n =2)

Nicel (kantitatif) senteze (meta-analiz) dahil
edilen ¢aligmalar (n = 5)

Sekil 1. Prisma Akis Semast

Yiiksek Ogretim Kurulu (YOK) Baskanligi Ulusal Tez Merkezi veri tabaninda hemsirelik
anahtar kelimesi ile 305, yaratici drama anahtar kelimesi ile 939 olmak {izere toplam 1244 lisansiistii
tez caligmasina ulasilmistir. Bu ¢alismalar arasindan dahil edilme kriterlerini karsilayan yedi tam
metin tez ¢aligmasi arastirmanin 6rneklemini olusturmustur. Dahil edilme kriterlerini karsilayan ancak
tam metin ya da erisime agik olmayan tez ¢alismasi yoktur. Arastirmanin kalitesini degerlendirmek
amaciyla 10 soruluk bir kontrol listesinden olusan Critical Appraisal Skill Programme for Systematic
Review kullanilmistir (CASP, 2018). Bu kontrol listesi puanlama igermemekte, evet hayir sorulari ile
aragtirmanin kontroliinii saglamakta ve cevap verilemeyen alanlarda agiklama istemektedir. Kontrol
listesi her yazar tarafindan ayr1 olarak uygulanmistir.

Arastirma ve Yayin Etigi

Bu arastirma “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baslikli ikinci boliimiinde belirtilmis olan eylemlerin higbiri meydana
gelmemistir. Calisma, insan ya da hayvanlar lizerinde deneysel bir islem i¢ermemesi nedeniyle etik
kurul izni gerektirmemektedir.
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Bulgular

Bu sistematik derlemede Ulusal Tez Merkezi veri tabaninda taranan ve dahil edilme
kriterlerini karsilayan yedi tam metin yaymlanan lisansiistii tez incelenmistir.

Tablo 1. Tezlerin Yontem ve Orneklem Ozellikleri (n=7)

Arastirmanin adi Yil  Yazar ve Tiir Yontem ve Orneklem
alan desen
Yaratict Drama Temelli Destek 2014 Giney R. Doktora Deneysel 20 ¢alisma
Prongramlmn Ast1.m Hastalig1 Olan Cocuk saglig (Ontest-sontest 20 kontrol grubu
Ad(?lésanlarm Psikososyal Uyumuna ve hast. kontrol gruplu) arup
Etkisi
40 Adolesan
Hafif Sigman Ve Sisman Ergenlere 2014 Acar M.D Doktora Deneysel 38 calisma
Yaratici Drama Ile Verilen Beslenme Cocuk sagligt (randomize, 38 kontrol grubu
Ve Egzersiz Egitiminin Bilgi, Tutum kontroll,
. ve hast. L 12-13 kisilik 3
Ve Davraniglara Etkisi zaman serili )
grup
76 Ergen
Davranissal Sistem Modeline 2015 Evgin D. Doktora Deneysel 43 calisma,
Temellendirilmis Hemsirelik Cocuk saglig: (randomize, 40 kontrol grubu
Girisiminin Ergen Zorbaligina Etkisi kontrollii
g g ve hast. ) Tek grup
83 Ergen
Insan Bakim Modeli’ne Gore 2016 Uslu N. Doktora Deneysel 16 galisma
Yaratic1 Drama lle Verilen Cocuk sagligi (randomize 18 kontrol grubu
Problem C6zme Ve Stresle Bas ve hast. kontrollii ; Tek oru
Etme Egitiminin Tip 1 Diabetes ) grup
Mellitus’lu Adélesanlarin karma (mix) 34 Adolesan
Giiclendirilmesine Etkisi desende)
Yaratict Drama Egitiminin 2019 Tok HH Yiksek  Yarideneysel 20 calisma
I}emsirelik Biri?ci Stmif Hemysirelik lisans Ontest-sontest 20 kontrol grubu
Ogrencilerinin Olmekte Olan k
. ontrol gruplu
Hastaya Bakim Vermeye Iliskin Esaslari Tek grup
Tutumlarina Etkisi 40 Ogrenci
Adblesanlarda Saglik inang Modeli 2019 Tedik S.E Doktora Deneysel 37¢alisma
Temelli Yaratict Drama Egitiminin Halk sagl. (randomize, 36 kontrol grubu
Saglik Denetim Odag1 Ve Sigara kontrollii)
Algisina Etkisi Tek grup
73 Adodlesan
Yaratict Dramanin Hemsgirelerin 2019 Altun E.C Doktora Deneysel 30 calisma
Orgtitsel Sessizlik Dtizeyi Uzerine Hemsirelik (randomize 30 kontrol 1
Etkisinin Degerlendirilmesi .
Esaslar1 kontrollii ; 30 kontrol 2
karma (mix) 90 hemsire

desende )
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Tablo 1 incelendiginde, tezlerden bir tanesi diginda tamaminin doktora tezi oldugu ve
tamaminin deneysel ¢aligmalar oldugu goriilmektedir. Tezlerde miidahale gruplarina yaratict drama
yontemiyle hazirlanmig egitim programlari uygulanmis ve sonuglar 5 tezde niceliksel, 2 tezde karma
(yontem) kullanilarak degerlendirilmistir. Calisma grubu 6rnekleminde en fazla 43, en az 16 birey
bulunmustur. Calismalar toplamda en fazla 90, en az 34 birey ile yliriitiilmiistiir. Yaratict drama
egitimleri en ¢ok ¢ocuk sagligi ve hastaliklar1 hemsireliginde kullanilmis (n:4) ve en ¢ok ergen ve

adolesanlarin saglik egitimi ve saglik davranislarini gelistirme egitimlerinde (n:5) kullanilmustr.

Tablo 2. Calisma Sonuglarinin Degerlendirilmesi(n=7)

Yazar ve  Oturum Ol¢iim sonuclar Elde edilen sonuglar
yil sayis1 ve
siiresi
Giliney R.  Her giin YSR? ve CBCL* 6l¢eklerinin sosyallik, Yaratic1 drama ile verilen destek egitiminin
2014 5 oturum anksiyete-depresyon, sosyal ice doniikliik /  Psikososyal uyum iizerinde olumlu etkileri
depresyon, saldirganlik ve sosyal problem vardir.
120 dk. .
alt testlerinde anlamli puan artigi
Acar M.D. Haftadabir  Calisma grubundaki ergenlerde beden kiitle ~ Ergenlerde yaratict drama gibi interaktif
2014 5 oturum indeksi (BKT), viicut agirlig1 ve bel/boy ogretim yontemleri kullanarak yapilan
orani ¢aligma sonrasinda istatistiksel olarak ~ saglik egitimleri etkilidir.
80 dk. . -
onemli diizeyde azalma
EvginD. Haftadabir  Calisma grubunda GAZOS puan Zorbaligin 6nlenmesinde Davranigsal
2015 9 oturum ortalamalarinda anlamli azalma CPCE® ve Sistem Modeli dogrultusunda yaratici
CEQ’ puan ortalamalarinda anlamlt artis drama yontemiyle verilen egitim etkilidir.
80 dk
Uslu N. Haftada iki ~ Miidahale ve kontrol grubunda algilanan Yaratict drama addlesanlarin duygu ve
2016 8 oturum stres, problem ¢ézme, umutsuzluk puanlar1  diisiincelerini ifade etmelerine, kendilerini
90 dk ve HbAlc degerleri arasinda anlamli fark iyi hissetmelerine ve bazi konularda
yoktur. Her bir oturumun igerik analizi farkindalik kazanmalarina yardimci
yapilmustir. olmustur.
Tok HH.  Haftadabir ~ Caligma grubunda FATCOD? puan Diiz anlatim teknigi ile karsilastirildiginda
2019 5 oturum ortalamalarinda anlaml1 derecede artis yaratict drama egitimi, 6lmekte olan
bireye bakim vermeye iliskin tutumlarmin
100 dk. gelismesinde etkili bir yontemdir.
Tedik S.E. Haftadabir  Calisma grubunda Cok Boyutlu Saglik Yaratict drama uygulamalar: saglik denetim
2019 6 oturum Denetim Odag1 Olgegi ve Karar Denge odag1 ve sigara algisina olumlu yonde bir
Olgegi puanlarinda anlamli fark degisiklige neden olmustur.
80 dk.
Altun E.C. Haftadaiki =~ Miidahale grubundaki hemsirelerin 6rgiitsel ~ Yaratici drama uygulamalar drgiitsel
2019 6 oturum sessizlik/¢alisan performanst alt boyut sessizligin bazi boyutlarini etkilemis ancak
puaninda anlamli azalma. Her bir oturumun  hemsirelerin sessizlik diizeyini azaltmada
180 dk. L . .
igerik analizi yapilmustir. tek basina yeterli olmamuistir.
3 Gengler I¢in Kendini Degerlendirme Olgegi (Youth Self-Report YSR/11-18)
4 6-18 Yas Cocuk ve Gengler Igin Davranis Degerlendirme Olgegi (Child Behaviour Check List - CBCL/6-18)
5 Geleneksel Akran Zorbalig1 Olgegi (GAZO)
6 Cocuklar Igin Problem Cézme Envanteri (CPCE)
7 Cocuklar I¢in Empati Olgegi (CEO)
8 Frommelt-Olmekte Olan Bireye Bakim Vermeye iliskin Tutum Olgegi-FATCOD
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Tablo 2 incelendiginde, egitim programlarinin en az 5 en fazla 9 oturumda, en az 80 dk.
en fazla 180 dk. siireyle uygulandig1 goriilmiistiir. Bir ¢calisma disinda tiim ¢aligmalarda yaratici
drama yoluyla yapilan uygulamalar, ¢alisma gruplarinin 6lgek puanlarinda kontrol gruplarina gore
anlaml1 artma veya azalma saglamustir. Olgek puanlarinda anlamli bir fark gériilmeyen bir ¢aligmada
ise yapilan nitel goriigmeler sonucunda katilimeilarin “duygu ve diisiincelerini ifade etmelerine,
kendilerini iyi hissetmelerine ve bazi konularda farkindalik kazanmalarma yardimci oldugu”
sonucuna ulagilmistir. Tiim ¢aligmalarda yaratici drama ile hazirlanmis egitim programlarimin olumlu
yonde etkilerinin oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu sistematik derleme, hemsirelik alaninda yaratici drama yontemi kullanilarak yapilan
lisansiistii tezlerin incelenmesi amaciyla yapilmistir. Hemsirelik alaninda yaratici drama kullanilarak
yapilan tezlerin tamamina yakini doktora tezidir. Tiirkiye’de tiim alanlarda yaratic1 drama yontemi
kullanilarak yapilan lisansiistii tezlerin incelendigi ¢alismalarda yontemin daha ¢ok yiiksek lisans
alaninda ve ilkokul-ortaokul yas gruplarinda yapildig1 gosterilmistir (Calp ve Secgin 2019). Bu farkl
durum hemsirelik alaninda yapilan deneysel ¢alismalarin, cocuk sagligi ve hastaliklart hemsireligi
disinda daha ¢ok yetiskinlere yonelik olmasi ve yaratici dramanin yetigkinlerde kullanilmadigi
diisiincesi ile agiklanabilir. Calismalarin en fazla ¢ocuk sagligi ve hastaliklar1 hemsireligi dalinda
yapildigr goriilmektedir. Genel olarak baktigimizda bir c¢alismanin hemsirelik egitiminde, bir
¢aligmanin hemsirelere mezuniyet sonrasi beceri kazandirmada diger bes ¢aligmanin ise saglik egitimi
ve saglikli yasam gelistirme egitimlerinde daha ¢ok ergen ve adolesanlara uygulandigi goriilmektedir.
Yaygin inanisa gore yaratict drama genellikle gocuk ve ergenlere yonelik bir 6gretim yontemi olarak
goriilse de giiniimiizde her yasatan ve diizeyden bireye uygulanabilmektir. Akdemir ve Karakus
(2016) tarafindan yapilan ve iilkemizde yaratict drama kullanilarak yapilan lisansiistii tezlerin bir
meta analizini i¢eren ¢alismada, incelenen ¢alismalarin etki biiyiikliikleri, uygulandiklart 6gretim
kademeleri ve ders tiirleri analiz edilmistir. Ogretim kademelerinden elde edilen veriler sonucunda
yaratic1 dramanin ilkokul, ortaokul ve yiliksekdgretim olmak iizere tiim diizeylerde etki biiyiikliigiiniin
pozitif yonde ve genis oldugu goriilmektedir. Arastirma sonuglari genel olarak degerlendirildiginde,
yaratict drama yonteminin akademik basariy1 arttirmada ¢ok etkili oldugu sdylenebilir (Ulubey ve
Toraman, 2015; Akdemir ve Karakus, 2016). Bagka bir ¢aligmada drama etkinliklerinin {iniversite
Ogrencilerinin iletisim becerileri iizerinde olumlu bir etki sagladigi ortaya ¢ikmistir (Gokgeaslan ve
Altmova, 2017). Hemysirelik egitiminde dramanin egitim yontemi olarak kullanildig1 arastirmalart
kapsayan bir literatiir tarama ¢alismasinda 12 arastirma incelenmis ve hemsirelik egitim miidahalesi
olarak dramanin, empati, duygusal katilim ve giiclendirme yoluyla hasta deneyiminin daha iyi
anlagilmasini saglayabildigi; kendini kesfetme, 6z farkindalik, 6z yansitma ve kimligi pekistirme
yoluyla kisinin profesyonel kimligini daha iyi anlamasina neden oldugu; hemsirelerin gelismis
iletisim becerilerini gelistirmelerine yardimci olabilecegi ve kisi merkezli bakimi tesvik eden
Ozgiivenlerini ve kendini ifade etmelerini artirabilecegi ve son olarak hemsirelik &grencilerini,
elestirel diislincenin gelisimini destekleyen yansitici beceriler gelistirmeye tesvik edebilecegi ortaya
konmustur (Jefferies ve ark., 2021). Her ne kadar bu ¢alismada sadece bir ¢alisma hemsirelik lisans
ogrencileri ile yapilmis olsa da uluslararasi literatiirde bir¢ok 6rnek, hemsirelik lisans diizeyinde bir
egitim araci olarak drama ve yaratici drama egitim yonteminin etkinligini kanitlamaktadir (Arkelev
ve ark., 2018; Kiah-ju, Ying-Chyi, Ding-Yah, Chi-Chau, 2020; Jefferies ve ark., 2021).
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Literatiirde yaratici1 drama ve drama uygulamalar1 icin olusturulan ¢alisma gruplarinin
katilime1 sayisina iliskin kesin bir kural bulunmamakla birlikte, bir calisma grubunun ortalama 16-20
kisi olmasi 6nerilmektedir (Onder, 2000; Dokmen, 2003; Adigiizel, 2013). Cinar ve arkadaslar1 (2019)
tarafindan sosyal hizmet bolimii 6grencilerine yaratict drama ile verilen bir egitim programinda,
deney grubu ile kontrol grubu arasinda iletisim becerileri, empatik egilimleri ve elestirel diigiinme
diizeyleri arasinda istatistiksel olarak anlamli bir farklilik tespit edilememistir. Arastirmacilar bu
durumun ¢alisma gruplarinin biiylik olmasi ve ¢aligma siiresinin kisa olmasindan kaynaklandigini
ifade etmislerdir. Molu ve arkadaglar1 (2019) tarafindan hemsirelik fakiiltesi 6grencilerinin iletisim
becerilerini artirmaya yonelik yapilan bir ¢calismada ilerleme kaydedilememis, arastirmacilar daha
kiiclik gruplarla daha uzun siiren ¢aligmalarin yapilmasi gerekliligini vurgulamislardir . Yaratici
drama uygulamalarinda ideal ve etkili olan ¢alisma grubunun 20 ve daha altinda olmasi ve ¢alisma
stiresinin en az 6 hafta ve iizeri olmasi tavsiye edilebilir. Bu yoniiyle baktigimizda incelen ¢alismalar,
caligma grubu ve siire agisindan literatiire uygundur.

Incelenen calismalarin iigiinde yaratici drama hemsirelik kuram ve modelleri ile
birlestirilmis, yapilacak olan egitim programlart kuramla temellendirilmistir (insan bakim modeli,
davranissal sistem modeli, saglik inan¢ modeli). Giiniimiizde hemsirelik alaninda model kullanimi
ile ilgili ¢aligmalarin sayis1 artarken, klinik alanda model kullanimi sinirl kalmaktadir. Hemsireler,
sistematik ve kuramsal ¢ergevede bakim verdiklerinde bakimin kalitesi artmakta ve ortaya ¢ikan bilgi
kanit olusturmaktadir (Zuhur ve Ozpancar, 2017). Bu durumda yaratici drama ydtemi, hemsirelik
model ve kuramlariin sahada uygulanmasi agisindan bir kolaylastirici olarak kullanilabilir. Ciinkii
hemsireler her yas grubundan ve her egitim diizeyinden bireye rol model olmak, rehberlik etmek ve
saglik egitimi vermek durumundadirlar. Yaratici dramanin yasayarak 6grenme modeli, hemsirelerin
6gretme ve davranig kazandirma ¢alismalarini olumlu yonde etkileyebilir.

Arastirmalarin tamami deneysel olup iki arastirmada karma (nicel ve nitel) yontem,
bes arastirmada ise nicel yontem kullanilmigtir. Yaratic1 drama ile verilen egitimlerde egitimin
ozelligine gore istenilen Olgek kullanilabilmekte ve egitimin etkinligi Olgek puanlarina gore
degerlendirilmektedir. Karma yontem aragtirmalari ise nicel ve nitel yontemlerin birlikte kullanildigi,
aragtirma problemini kapsamli ve ¢ok boyutlu olarak inceleyen aragtirmalardir. Bu baglamda
kullanilan nitel arastirma yontemleri bireylerin goriis ve deneyimlerinden faydalanarak Insan
davranisini biitiinciil ve daha esnek bir sekilde ortaya koymaya calisir (Durmus, 2016). Hemsirelik
alaninda nitel ¢aligmalarin kullanilmasi, nicel ¢alismalarin sorularinin ortaya konmasi, tasarlanmasi,
uygulanmasi ve gelistirilmesine olanak vererek deneyime dayali teoriler olusturulmasina neden olur
(Bergdahl ve Berterd, 2015; Oztiirk, Can, Cam ve Karasu, 2021). Temel diisturu deneyimleyerek
O0gretmek olan yaraticit drama uygulamalari, hemsirelerin farkli deneyimler yasayarak yeni kavramlar
ve modeller olusturmasina aracilik edebilir. Karma modelde yapilan arastirmalarda 6l¢eklerde anlaml
farklar goriilmese de nitel veriler yaratict dramanin katilimcilarin hayatlarinda olumlu degisiklikler
yasandigini gostermistir.

Bu sistematik derleme verilerine gére hemsirelik alaninda yaratici drama son yillarda siklikla
kullanilmaya baglanmistir. Yedi ¢alismanin tamaminda yaratici drama istenilen egitimin verilmesinde
etkin bir yontem olarak ¢aligma ve kontrol grubu arasinda istatistiksel olarak anlamli farka neden
olmustur. Yaratict drama 6gretim yontemi kullanilarak yapilacak olan ¢calismalarda katilime1 sayisinin
en fazla 16-20 kisiden olugmasi ve egitim siiresinin en az 6 hafta olmasi tavsiye edilebilir. Hemsirelik
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alaninda yaratict drama, hemsgirelik kuramlarina temellendirilebilir ve kuramlarin sahada aktif olarak
kullanilmasini kolaylastirabilir. Deneyimleyerek 0grenmeyi saglayan yaratict drama g¢aligmalarda
nicel yontemler kadar nitel yontemlerin de kullanilmasi hemsirelik alaninda yeni kavramalarin ve
modellerin ortaya konmasina yardimci olabilir. Hemsirelik egitiminde iletisim becerileri ve empati
becerisi olmazsa olmaz kavramlardir ve bu alanlarin gelistirilmesinde yaratici drama etkin rol
oynamaktadir. Alanda yaratic1 drama, hemsirelik egitimi ve saglik egitimi uygulamalarinda etkili bir
yontemdir denilebilir. Hemsirelik alaninda, yaratict dramanin uygulanabilir, alanlarini ve 6zelliklerini
gelistirecek daha ¢ok ¢alismaya ihtiyag¢ vardir.
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Introduction

Nursing is a profession that involves caring for patients with different characteristics,
different backgrounds, and different health conditions often encountered in unexpected situations.
Nursing, on the other hand, is a very broad field that starts with the training of students as nurses and
provides services for the patient, family and society to gain healthy life behaviors and often requires
health education. When nurses begin to receive nursing education, they fulfill the role of both the
educator and the student. While the students receive theoretical education in their schools, they also
start to teach the information they have learned in their clinical practice to their patients and their
families, and to make health education programs for them. For this reason, nurses should have good
communication and empathy skills, be good educators, go beyond routine nursing to make the right
decisions and have creative thinking when they are studying and starting their working life (Chan,
2013). Therefore, students and even nurses need to take responsibility in the teaching-learning
process, question, make decisions, think critically, and reflect their learning experiences on their
living and practice areas. ( Kaya & Akgin 2002). By the nature of nursing, it is extremely important to
ensure the active participation of students in the learning-teaching process in nursing education, and
to take into account their relations with themselves and their environment, past life and experiences,
feelings, thoughts and values (Isik & Senyuva 2009). In today’s nursing education, many education
and training models such as web-based training, simulation applications, patient-centered training,
mobile applications, artistic works that provide students with real or near-real experiences instead
of classical education methods to ensure effective learning in all these areas and to apply the learned
knowledge in the field started to be used (Chisari et al., 2006; Sailaxmi, Mythili and Thirumoorty
2015; Dénmez and Weller, 2019). While traditional classroom environments and educational methods
can hinder creativity, student-centered, gamified and less rule-based activities can liberate creativity
and improve learners’ ability to think critically, empathize, and take responsibility. (Klunklin et al
2011; Chan, 2013). A new scoping review conducted by the World Health Organization in 2019
showed that the use of artistic methods in education has a natural role in developing students’ clinical,
professional, creative, empathetic and communicational skills (WHO, 2019). For this purpose, one of
the artistic methods used in education for many years is the creative drama method.

Creative drama, which is an artistic teaching method, can provide benefits in many ways
such as revealing creativity, developing a healthy and harmonious personality by increasing empathy,
noticing the unnoticed, learning the ways of accessing information, and socializing (Sarikaya, Kanbay,
& Gokaslan, 2019). For the use of creative drama in education, it is sufficient to have four elements
together: group members, an experienced leader, a suitable place and an idea to set up the game
(Adigiizel, 2007; Adigiizel, 2020). Therefore, creative drama is an easy and inexpensive teaching
method that can be applied to people of all ages without requiring additional costs, equipment and
materials (Adigilizel, 2007). In the creative drama process, the participants improvise on an event
pattern or idea they have determined, without being bound by a scenario, and perform behaviors
appropriate for the role (Adigiizel, 2007; Adigiizel, 2020). This allows them to experience the closest
to reality on the subject. In other words, creative drama teaches by living.

The use of creative drama in the field of nursing can be considered in two situations. First
of all, it can be used in nursing education to develop students’ skills such as theoretical knowledge,
communication, empathy and creativity and to determine how nursing students will respond to
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situations they encounter in clinical practice in a safe environment. In addition, it can enable them
to understand how to apply theoretical knowledge to their daily practices (Mitchell, Dupris, &
Jonas-Simpson, 2011; Arkelev et al., 2015). Secondly, it may be possible to use creative drama as
a method in the health education of nurses to the patients they care for. When nurses complete the
education they receive in their schools, they undertake an educational role to protect and improve the
health of the individual and the society and to gain the right health behaviors for healing in case of
illness (Aydemir, 2018). According to today’s modern nursing understanding, nurses are not limited
to the physical care of individuals in case of illness, but also have roles and responsibilities such
as counseling, guidance and education for healthy individuals and their families (Edmonson et al.,
2017; Ismailzadh & Mahmoudifar, 2015). Therefore, as a requirement of their role as a guide and
educator, nurses can actively use creative drama in their practices with patients and their families,
and they can take place as leaders in these training programs.

When the nursing literature is examined, it is seen that creative drama is used both in nursing
education and in the education of patients and their families, and it has been determined that these
studies are mostly at the international level. Although the creative drama method has been used
successfully in educational sciences in our country for many years, there are very few studies in
which it is used in the field of nursing apart from graduate theses. This systematic review aims to
examine the studies in which creative drama is used as an educational method in postgraduate theses
in the field of nursing in Turkey and to present the results.

Method

Research Model

This study is a systematic review study. Systematic review studies provide comprehensive
reviews of previous studies on a particular subject in the academic field, allowing us to discover
proven knowledge, gaps, and new theories that can be developed (Paré et al., 2015). Within the
scope of the study, postgraduate theses in the field of nursing were scanned using the National Thesis
Center database of the Council of Higher Education (YOK), regardless of the year interval, and all
the oldest and newest theses meeting the screening criteria were included in the study. The keywords
“creative drama” and “nursing” in Turkish were used in the search. The screening was carried out
between March 12, 2021 and March 20, 2021 and included masters and doctoral theses.

Inclusion criteria in the study
*  Access to the full text,
*  Being made in the field of nursing,

e It is the use of creative drama as a method.

Limitations and ethical dimension of the study

The limitations of the study are the low number of theses due to the low number of keywords
and the use of creative drama in the method. In this study, since the master’s and doctoral theses that
are open to access were included in the sample, they did not require ethics committee approval.
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The study sought answers to the following research questions:

1. In which sample groups creative drama was used in postgraduate theses in the field
of nursing in Turkey.

2. With which research methods were creative drama used in postgraduate theses in the
field of nursing in Turkey.

3. In which areas has creative drama been effective and improved in postgraduate theses
in the field of nursing in Turkey?
Analysis of Data

The survey data were methodologically organized according to the PRISMA flowchart (Fig.
1) (Moher, Liberati, Tetzlaff, & Altman, 2009).

Records detected by database scanning Records detected by database scanning
Creative drama (n= 305) Nursing (n= 939)
Records remaining after removing Excluded records
duplications (n=1244) (n=1237)

Scanned records
(n=1244)

Full-text articles evaluated for
eligibility (n=7)

Studies included in qualitative synthesis
(mix)(n = 2)

Studies included in quantitaive synthesis
(meta-analysis) (n = 5)

Figure 1. Prisma Flow Chart

In the database of the National Thesis Center of the Council of Higher Education (YOK), a
total of 1244 postgraduate thesis studies, 305 with the keyword nursing and 939 with the keyword
creative drama, were reached. Among these studies, seven full-text thesis studies that met the inclusion
criteria constituted the sample of the research. There is no full-text or non-accessible thesis that
meets the inclusion criteria. The Critical Appraisal Skill Program for Systematic Review, consisting
of a checklist of 10 questions, was used to evaluate the quality of the research (CASP, 2018). This
checklist does not include scoring, provides control of the research with yes or no questions, and asks
for clarification in unanswered areas. The checklist was applied by each author separately.

106



Analysis of Postgraduate Theses Using Creative Drama Method in Nursing in Turkey: A Systematic Review

Research and Publication Ethics

This research was conducted in accordance with all the rules specified in the “Higher
Education Institutions Scientific Research and Publication Ethics Directive”. The said directive
“Scientific Research and Publication

None of the actions mentioned in the second part titled “Actions Against Ethical Ethics” took

place. The study does not require ethical committee approval as it does not involve any experimental

procedure on humans or animals.

Results

In this systematic review, seven full-text published postgraduate theses that were scanned in
the database of the National Thesis Center and met the inclusion criteria were examined.

Table 1. Method and Sample Characteristics of Theses (n=7)

Name of the study Year Authorand Type  Method and Sample
field pattern
The Effect of Creative Drama Based 2014 Giliney R. PHD Experimental 20 studies,
Su;?port Program on Psychos9cial Child health (pretest-posttest 20 control groups
Adjustment of Adolescents with Asthma and diseases. with the control single group
group) 40 Adolescents
The Effect of Nutrition and Exercise 2014 Acar M.D PHD Experimental 38 studies
Education Given to Slightly Obese and Child health (randomised, 38 control group
Obese Adolescents.wnh Creative Dr.ama and diseases. cogtrolled, time 3 groups of 12-13 people
on Knowledge, Attitudes and Behaviors series)
76 Adolescents
The Effect of Nursing Intervention 2015 EvginD. PHD Experimental 43 studies,
Based on Behavioral System Model on Child health (randomized, 40 control group
Adolescent Bullying and diseases. controlled) single group
83 Adolescents
The Effect of Problem Solving and 2016 UsluN. PHD Experimental 16 studies
Stress. Coping Training inen with Child health (randomized 18 control group
Creative Drama According to the Human and diseases controlled ;in single group
Care Model on the Empowerment of mixed (mix)
Adolescents with Type 1 Diabetes Mellitus pattern) 34 Adolescents
The Effect of Creative Drama Education 2019 Tok H.H Master Semi- 20 studies,
on Nursing First Year Students’ Nursing experimental 20 control groups
Attitudes towards Caring for Dying pretest-posttest sinele erou
Patients Fundamentals with the control gle group
group 40 Students
The Effect of Health Belief Model- 2019 Tedik S.E PHD Experimental 37 studies
Based Creative Drama Education on Public health (randomized, 36 control group
Health Locus of Control and Smoking controlled) .
. single group
Perception in Adolescents
73 Adolescents
Evaluation of the Effect of Creative 2019 Altun E.C PHD Experimental 30 studies
Drama on the Level of Organizational Nursing (randomized 30 controls 1
Silence of Nurses controlled ; in
Fundamentals 30 controls 2

mixed (mix)
pattern)

90 nurses
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When Table 1 is examined, it is seen that all but one of the theses are doctoral thesis and all of
them are experimental studies. In the theses, the training programs prepared with the creative drama
method were applied to the intervention groups and the results were evaluated using quantitative
(method) in 5 theses and mixed (method) in 2 theses. In the sample of the study group, a maximum
of 43 and at least 16 individuals were found. Studies were carried out with a maximum of 90 and at
least 34 individuals in total. Creative drama training was mostly used in child health and diseases
nursing (n:4) and mostly in health education and health behavior development training of adolescents

and adolescents (n:5).

Table 2. Evaluation of Study Results (n=7)

Author and Number of Results of the measurement Obtained results
year sessions and
duration
Giiney R. Every day Significant increase in scores in the Support training with creative drama
2014 5 sessions sociability, anxiety-depression, social has positive effects on psychosocial
introversion/depression, aggression and adjustment.
120 min. .
i social problem subtests of the *YSR! and
*CBCL? scales
Acar M.D. Once a week A statistically significant decrease in body ~ Health education for adolescents using
2014 5 sessions mass index (BMI), body weight and waist/  interactive teaching methods such as
height ratio after the study in adolescents in creative drama is effective.
80 min.
the study group
Evgin D. Once a week Significant decrease in *GAZO? score In the prevention of bullying, the
2015 9 sessions averages in the study group training given with the creative drama
80 min Significant increase in the mean scores of method in line with the Behavioral
*CPCE*and *CEQ System Model is effective.
Uslu N. twice a week There was no significant difference Creative drama helped adolescents to
2016 8 sessions between perceived stress, problem-solving, —express their feelings and thoughts, to
hopelessness scores and HbAlc values feel good about themselves and to gain
90 mi . . . .
fm in the intervention and control groups. awareness on some 1ssues.
Content analysis of each session was made.
Tok H.H. Once a week Significant increase in *FATCOD® mean Creative drama education is an effective
2019 5 sessions scores in the study group. method in the development of attitudes
towards caring for the dying individual
100 min. : ;
when compared with the direct
expression technique.
Tedik S.E. Once a week A significant difference in Creative drama practices caused a
2019 6 sessions Multidimensional Health Locus of Control  positive change in health locus of
Scale and Decision Balance Scale scores in  control and smoking perception.
80 min.
the study group
Altun E.C. twice a week A significant decrease in the organizational ~— Creative drama practices affected some
2019 6 sessions silence/employee performance sub- dimensions of organizational silence,
dimension score of nurses in the but they were not sufficient alone to
180 min.

intervention group. Content analysis of

each session was made.

reduce the silence level of nurses.
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When Table 2. is examined, it is seen that the training programs have a minimum of 5 sessions,
a maximum of 9 sessions, and a minimum of 80 minutes. max 180 min. period has been observed.
In all studies, except one study, applications made through creative drama resulted in a significant
increase or decrease in the scale scores of the study groups compared to the control groups. In a
study in which no significant difference was observed in the scale scores, it was concluded that
the qualitative interviews made “help the participants to express their feelings and thoughts, feel
good about themselves and gain awareness on some issues”. It can be said that education programs
prepared with creative drama have positive effects on all studies.

Discussion, Conclusion and Recommendations

This systematic review was made to examine the postgraduate theses made using the creative
drama education method in the field of nursing. Almost all of the theses made using creative drama in
the field of nursing are doctoral dissertations. In studies examining postgraduate theses using creative
drama in all fields in Turkey, it has been shown that the method is mostly used in postgraduate studies
and primary school-secondary school age groups (Calp and Secgin 2019). This difference can be
explained by the thought that experimental studies in the field of nursing are mostly aimed at adults
other than pediatric nursing and creative drama is not used in adults. When Table 1 is examined, it
is seen that most of the studies were conducted in the field of child health and diseases nursing. In
general, it is seen that one study is applied to nursing education, one study is applied to nurses to gain
skills after graduation, and the other five studies are mostly applied to adolescents and adolescents
in health education and healthy life development training. According to popular belief, although the
creative drama is generally seen as an educational method for children and adolescents, it can be
applied to individuals from all levels and levels. In the study conducted by Akdemir and Karakus,
which includes a meta-analysis of the postgraduate theses using creative drama in our country, the
effect sizes of the studies examined, the teaching levels and course types were analyzed. As a result
of the data obtained from the education levels, it is seen that the effect size of creative drama is
positive and wide at all levels, including Primary School, Secondary School and Higher Education
(Akdemir & Karakus, 2016). When the research results are evaluated in general, it can be said that
the creative drama method is very effective in increasing academic success (Ulubey & Toraman,
2015; Akdemir & Karakus, 2016). In another study, it was revealed in the results of the research that
drama activities had a positive effect on the communication skills of university students (Gokgeaslan
& Altinova, 2017). In a literature review study including studies in which drama types are used as
educational methods in nursing education, 12 studies were examined and it was determined that
drama as a nursing education intervention can provide a better understanding of patient experience
through empathy, emotional involvement and empowerment; it leads to a better understanding of
one’s professional identity through self-discovery, self-awareness, self-reflection and reinforcing
identity; it can help nurses develop enhanced communication skills and increase their self-confidence
and self-expression that promotes person-centered care; and finally, it has been demonstrated that it
can encourage nursing students to develop reflective skills that support the development of critical
thinking (Jefferies et al., 2021). Although only one study was conducted with undergraduate nursing
students in this study, many examples in the international literature prove the effectiveness of drama
and creative drama education method as an educational tool at the undergraduate level of nursing
(Arkelev et al., 2018; Kiah-ju, Ying-Chyi). , Ding-Yah, Chi-Chau, 2020; Jefferies et al., 2021).
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Although there is no definite rule regarding the number of participants in the study groups
created for creative drama and drama applications in the literature, it is recommended that a study
group should be 16-20 people on average (Onder, 2000; Dékmen, 2003; Adigiizel, 2013). In a training
program given by Cinar et al. (2019) to social work students with creative drama, no statistically
significant difference was found between the experimental group and the control group in terms of
communication skills, empathic tendencies and critical thinking levels. The researchers stated that
this was due to the large study groups and the short duration of the study. In a study conducted by
Molu et al. (2019) to increase the communication skills of nursing faculty students, researchers who
did not make any progress emphasized the need for longer studies with smaller groups. It can be
recommended that the ideal and effective working group in creative drama applications should be
20 or less and the working period should be at least 6 weeks or more. When we look at it from this
aspect, the studies examined are suitable for the literature in terms of study group and duration.

In three of the studies examined, the educational programs that will be combined with
creative drama nursing theories and models are based on theory (human care model, behavioral
system model, health belief model). Today, while the number of studies on the use of models in the
field of nursing is increasing, the use of models in the clinical field remains limited. When nurses
provide care in a systematic and theoretical framework, the quality of care increases and the resulting
knowledge creates evidence (Zuhur & Ozpancar, 2017). In this case, creative drama can be used as
a facilitator in terms of applying nursing models and theories in the field. Because nurses have to
be role models, guide and give health education to individuals from all age groups and all levels of
education. The learning-by-experience model of creative drama can positively affect nurses’ teaching
and healthy behavior training.

All of the studies were experimental and mixed (quantitative and qualitative) methods were
used in two studies and quantitative methods were used in five studies. In trainingings given with
creative drama, the desired scale can be used according to the characteristics of the training and the
effectiveness of the training is evaluated according to the scale scores. Mixed methods research,
on the other hand, is research that uses quantitative and qualitative methods together and examines
the research problem in a comprehensive and multidimensional way. Qualitative research methods
used in this context try to reveal human behavior holistically and more flexibly by making use of the
opinions and experiences of individuals (Durmus, 2016). The use of qualitative studies in the field of
nursing allows the questions of quantitative studies to be put forward, designed, applied and developed,
resulting in the formation of theories based on experience (Bergdahl & Berterd, 2015; Oztiirk, Can,
Cam, & Karasu, 2021). Creative drama practices, the basic principle of which is to teach by experience,
can mediate nurses to create new concepts and models by experiencing different experiences. Although
there were no significant differences in the scales in the studies conducted in the mixed model, the
qualitative data showed that creative drama had positive changes in the lives of the participants.

According to the data of this systematic review, although creative drama in the field of nursing
is a profession intertwined with education, it has been used in a limited number of times. In all seven
studies, creative drama caused a statistically significant difference between the study and control groups
as an effective method both in nursing education and in the education of patients and their relatives. It
can be recommended that the number of participants using the creative drama training method should
consist of a maximum of 16-20 people as a group, and the training period should be at least 6 weeks.
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Creative drama in the field of nursing can be based on nursing theories and facilitate the active use of
theories in the field. The use of qualitative methods as well as quantitative methods in creative drama
studies that provide learning by experience can help to reveal new concepts and models in the field of
nursing. Communication skills and empathy skills are indispensable concepts in nursing education and
creative drama plays an active role in the development of these areas. It can be said that creative drama
is an effective method in nursing education and health education practices. More studies are needed to
improve the effectiveness, applicable areas and features of creative drama in the field of nursing.
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Diinya Drama Giinii Ulusal Bildirgesi

Daha Mutlu Bir Diinya icin Drama...

Fehime Nihal Kuyumcu

“Biiyiik¢e bir salon, duvara yansitilmig bir tablo. Aci ¢eken, yaraliinsanlarin, boganin, atlarin
inlemelerini, ¢ighklarim duydugunuz ‘Guernica’. Etkinlik basliyor. Inci San’in o yumusak sesiyle
vavas yavas Guernica Kasabasinin Pazar yerinde geziyorsunuz. Herkes kaygili! Kimi oglu, kimi uzun
zamandir haber alamadigy esi, kimi de babast i¢in. Diger insanlarla kaygilarinizi paylasiyorsunuz.
Birden ‘Bomba atildi!’ diyen bir sesle irkiliyor, ¢ilginlar gibi saga sola kosturmaya basliyorsunuz.
Bir anne kendini oyuna kaptirmis ¢iglik ¢ighga cocugunu ariyor. Bir baskasi yaralanmig, yerlerde
yuvarlaniyor Bir siire devam eden bu kaos, verilen komutla herkesin duvardaki resmin i¢inde yerini

““

almasuyla bitiyor. Kisa bir sessizlik ve paylasim.

Bu katildigim bir drama c¢alismasiydi, hayatin bir provastydi, oyundu, gercek degildi, -m1s
gibi yapmistik. Savas sirasinda bir kasabada Pazar yerine diisen bomba ve sonrasinda olanlari
canlandirmistik. Birazdan disari ¢ikip hayatin i¢inde kaybolacaktik. Aksam eve dondiigiimiizde
televizyonda haberleri izlerken “Hay Allah yine patlamalar olmus, insanlar 6lmiis” diyecek bir
sonraki habere gececektik ama gecemedik. Ciinkii drama -mis gibi de olsa, ¢ok kisa bir siire i¢in de
olsa bu anlar1 bize yasatti. Artik hicbirimiz o drama at6lyesine girmeden 6nceki insanlar degildik.
Daha once elimizde ¢cayimmiz “Filanca yerdeki patlamada 150 kisi yagamini yitirdi” gibi bir haberi
umarsizca dinlerken simdi televizyona daha da yaklasarak cayimizi bir kenara koyup olan1 biteni
anlamaya c¢alisiyoruz. Surug’ta, Ankara Gari’nda, Diyarbakir’da, Dolmabah¢e’de meydana gelen
patlamalari, Guernica Kasabasinda yasadiklarimizi hatirlayarak, olanlari anlamaya calisiyor,
oradakilerle empati kuruyor, tepki gosteriyor, act duyuyoruz.

Oyun da olsa yasadiklarimiz bizi bu kadar kontrolden ¢ikarabiliyorsa, ger¢ek ve kurgu bu
kadar birbirine karigabiliyorsa, burada olayin vahsetinin yan1 sira dramanin giictinii de gérmeliyiz. Bir
olay1 yasamiscasina hissettirebilen bu gii¢, gercegi hakkinda bizleri etkileyecek kadar kurgunun 6tesine
geciriyor, bizleri sanki gercekten o olayla kars1 karsiya kalmig¢asina duygularimizi yonetiyor. Acaba
savas ekonomisi iizerine kurulan diinyada o sektordeki insanlarla drama atdlyeleri yapilsa etkisi ne
olur? Silah tiiccarlarinin bir araya getirildigi bir atolye calismasinda ¢cocugunu kaybetmis, panik iginde
arayan, bulmaya ¢alisan silah tiiccar1 bir baba, bir anne bdylesi bir atdlye sonrasi yeni silah anlagsmalarini
nasil bir duygu i¢inde imzalard1. Yasadiklari sir¢a kosklerinden diinyay1 yoneten/yonetemeyen liderlerin
katildig1 savastan, yokluktan, yoksunluktan kagan, gdce zorlanan insanlarin canlandirildigi atélyeler
acaba nasil bir etki yapardi. Yine ayn1 rahatlikla o insanlar1 gérmezden gelebilirler miydi?

Bugiin insanligin maruz kaldig1, insanliga act veren her sey drama atdlyelerinde ele alimmali.
Savasglar, aclik, siddet, taciz, yoksulluk, ayrimcilik, dtekilestirme, gog, karaya vuran g¢ocuklar, agik
denizlerdeki 6liim yolculuklar1 daha da sayamadigimiz nice nice acilar... Her yastaki, her irktaki, her
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cinsteki, her meslekteki insanlarla, her kademedeki yoneticilerle, yonetilenlerle bu atolyeler yapilmali.
Diinya drama giiniinde iyi dileklerin, kutlamalarin yerini, belki de bir drama seferberligi ¢agrisi
almali. Insanlik bu kadar ac1 icinde gozyas1 dokerken drama giiniimiiz kutlu olsun diyemiyorum.

Daha mutlu bir diinya i¢in bunu yapmaliyiz, bunu yapmamiz gerek, baska tiirlii huzuru

bulamayiz.

Prof. Dr. Fehime Nihal Kuyumcu

114



’ \! \ di"ayda; Yaratict Drama Dergisi 2022, 17(1), 113-114
ama
! //)//1990 dgmg’ﬁ(; www.yader.org

2021 IDEA Day National Message

Drama for a Happier World...

Fehime Nihal Kuyumcu

“A large hall, a painting projected on the wall. ‘Guernica’ where you hear the groans and
cries of suffering, injured people, bulls, horses. The event begins with the soft voice of Inci San, you are
slowly walking around the market place of Guernica town. Everyone is worried! Some for their son,
some for their wife/husband whom they have not heard from for a long time, some for their father. You
share your concerns with other people. You suddenly startle with a voice that says, “Bomb dropped!”
and you start running around like crazy. A mother is screaming and searching for her child, caught
up in the play. Another is injured, rolling on the ground. This chaos that lasted for a while, everyone

¢

takes their place in the picture on the wall with the given command. A short silence and sharing. *

It was a drama workshop that I participated in, a rehearsal for life, a play, not real, we
pretended. During the war, we dramatised the bomb that fell on the market place in a town and what
happened after. We would soon go out and get lost in life. When we got home in the evening, while
watching the news on TV, we were going to say “Oh my God, there were explosions again, people
died”, but we could not move on to the next news. Because it made us experience these moments,
albeit as if it were a drama, even for a very short time. We were no longer the people we were before
we entered that drama workshop. While we used to listen to a news like “150 people lost their lives in
the explosion in such and such a place” with our tea in hand, now we are getting closer to the television
and putting our tea aside and trying to understand what is going on. By remembering the explosions in
Surug, Ankara Train Station, Diyarbakir and Dolmabahge, and our experiences in the town of Guernica,
We try to understand what happened, empathize with those there, we react and we feel pain.

If what we experience can get us so out of control, even if it is a play, if reality and fiction can
be mixed so much, we should see the power of drama as well as the brutality of the event. This power,
which can make us feel as if we have experienced an event, takes us beyond fiction to affect its reality,
and manages our emotions as if we were actually faced with that event. I wonder what would be the
effect if drama workshops were held with people in that sector in the world built on the war economy? In
a workshop where arms dealers came together, how would an arms dealer father and mother sign new
arms deals after such a workshop, looking for their children in panic and trying to find them. I wonder
what effect the workshops would have, in which the leaders who ruled/could not rule the world from
the glass houses they lived in, participated in, and people fleeing war, poverty, deprivation and forced
to migrate were brought to life. Could they still just as easily ignore those people?

Everything that humanity is exposed to and that hurts humanity today should be handled
in drama workshops. Wars, hunger, violence, harassment, poverty, discrimination, marginalization,
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migration, stranded children, death voyages in the open seas, many more pains that we cannot
count... These workshops should be held with people of all ages, races, genders, professions, rulers
and ruled ones at all levels. On World Drama Day, good wishes and celebrations should perhaps be
replaced by a call for drama mobilization. I can’t say happy drama day while humanity is shedding
tears in so much pain.

We must do this for a happier world, we must do this, otherwise we cannot find peace.

Prof. Dr. Fehime Nihal Kuyumcu

Ingilizceye Cevirenler: Thsan Metinnam- Zeki Ozen
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27 Kasim 2021 IDEA Diinya Drama Giinii Uluslararas: Bildirgesi

Sanja Krsmanovi¢ Tasic

Bu IDEA Giinli Mesajini,

Sanat egitiminin bir insanin hayatin1 daha iyiye dogru degistirebilecegine inanan tiim
diinyadaki insanlara,

Sanatimizin canli gergeklestirilen performatif sanatlara ait oldugunu bilerek, bu zor pandemi
giinlerinde kendini yalniz hisseden herkese,

Cocuklarla, genclerle, yetiskinlerle, yashlarla yiiz yiize, ger¢ek calismanin tehlikede
oldugunu hisseden drama 6gretmenlerine,

Okullarda, siniflarda, kiiltiirel mekanlarda, tarlalarda ve avlularda drama ve tiyatro 6gretme
hakki icin giinden giine miicadele eden herkese,

Dramanin diliyle ifade etmeyi, analiz etmeyi, sentezlemeyi, dramanin kendileri i¢in ne kadar

yararli oldugunu kii¢lik yaslardan itibaren 6grenen ¢ocuklara,

Basta ¢ocuklar olmak iizere, bu ayricaliga ve sansa sahip olmayan ama umarim sahip olacak
herkese,

Cocuklar1 drama derslerine sabirla ve sevgiyle getiren, onlarin gelisimini destekleyen ve
izleyen, soylu sanat formumuz araciliiyla insanlig1 6grenen ebeveynlere ve velilere,

Kargasa i¢cindeki bu diinyada drama/tiyatro ve sanat egitiminden daha 6nemli seyler oldugunu
diisiinenlere de, yani umudu kalmamis olup yalnizca karanlig1 gérenlere iletmek istiyorum!

Gelecek yil, IDEA kurulusunun 30. yilim1 kutluyor. Bu 6nemli doniim noktasin1 Temmuz
ayinda izlanda’daki IDEA Kongresi’nde birlikte kutlayacagiz.

Portekiz’in Evora kentindeki 25. Y1l kutlamalarinin bir pargasi olan, Young IDEA projesine
Sirbistan’dan katilan, on dokuz yasindaki Jovana Mihi¢, Maria Van Berkelen’in de kutlama vesilesiyle
gerceklestirdigi konugmasinda atif yaptig1 bir dykii yazip canlandirmist.

Oykii, kdyiinde ¢ok yiiksek bir agaca tirmanabilen tek kisi olan kiiciik bir ¢cocukla ilgilidir.
Bunu nasil yaptigini merak ederek sorduklarinda, “Yukar1 bakmadim, asagi bakmadim. Gozlerim
dosdogru bakiyordu.” diye yanitlar. Sizlerle Jovana’nin hikayesini paylastyorum.

Hepinize, bu diinyadaki gérevimizin ne kadar énemli oldugunun bilincinde olarak, her giin,
her an, agaciniza tirmanmaya, ¢caligmaya devam etmenizi diliyorum. Gegmise takilip kalmayalim ya da
gelecek icin fazla endiselenmeyelim. Her an i¢in elimizden gelenin en iyisini vererek hayatta kalalim.

Drama ve tiyatro egitimi ile diinyaya mutluluk getirip anlam katalim.
2021 IDEA Giinii’nii kutlayalim!
Sanja Krsmanovié¢ Tasic

IDEA Baskani
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Buradan Gokyiiziine

Dallart gokyiiziine degecek kadar biiyilimiis olan agac hakkinda bir hikaye vardir.
Bu agacin dallar1 bulutlara dokunuyorlardi ve bu bir mucizeydi.

Herkes agacin tepesine ¢ikmak ve bulutlarin yumusakligini hissetmek istiyordu. Birgogu bu
macera nedeniyle yaralandi, ancak bir cocuk sonunda bunu bagardi.

Bunun hayatindaki en mutlu an oldugunu sdyledi. Belki de bu dilegini yalniz kendi ¢cabalartyla
gerceklestirebildigi icindir. Belki de daha dnce kimsenin yapmadigi bir seyi yaptigi i¢indir.

Kasabasindan insanlar ¢ok kiskancti. “Kiigiik bir ¢ocugun nasil bu kadar harika bir sey
yapabildigini anlayamadik™ diyorlardi.

Bu ¢ocuga hayran olan kasabadaki bir kadin sesinde higbir kiskanglik belirtisi olmadan
¢ocuga sormus: “Nasil basardin?”

Cocugun yanit1 basitmis:

“Asag1 bakmadim, yukar1 bakmadim, gozlerim dosdogru bakiyordu. Bakisim varliga, tam
o ana odaklanmisti. Ne yasadigim, beni neyin bekledigi umurumda degildi. Sadece o an elimden
gelenin en iyisini yapmaya calisiyordum ve boylece gelecegi degistiriyor ve gegmisi yeniden
sekillendiriyordum.”

Kadin ona, onun odaklanmis bakigina, gozlerine sahip olmay1 diledigini sdyledi.
Yazan: Jovana Mihi¢

Cevirenler: Ihsan Metinnam- Zeki Ozen
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2021 IDEA Day International Message

Sanja Krsmanovi¢ Tasic

I want to address this IDEA Day Message to all those around the world believing that art
education can change a person’s life for the better.

To all those who feel alone in these hard pandemic times, knowing that our art belongs to
live performative art.

To drama teachers who feel that real work, face to face with children, youth, adults, elderly
is endangered.

To all those who fight from day to day for their right to teach drama and theatre in schools,
in classrooms, in cultural spaces, on the fields and in courtyards.

To children who have learned from an early age to express, analyze, synthesize through the
language of drama, understanding how beneficial it is for them.

To children and all who have not had that privilege and chance, but hopefully will.

To parents and guardians who patiently and with love bring children to drama classes, support
and watch them develop and learn humanity through our noble form.

Also to all those thinking there are more important things than drama/theatre and art education
in this world in turmoil. Who see no hope and only darkness.

Next year our IDEA association is celebrating 30 years since it was formed. We shall celebrate
this important milestone together in July at the IDEA Congress in Iceland.

On the 25" Anniversary celebration in Evora, Portugal, Jovana Mihi¢ from Serbia, a nineteen-
year-old participant of the Young IDEA project that was part of the celebration, wrote and performed
a story, that Maria van Bakelen also cited in her speech on that occasion.

The story is of a little boy who was the only one able to climb a very high tree in his village.
When they asked him in wonder how did he do it, he answered: “I did not look up, I did not look
down. My eyes were straight.” I share with you Jovana’s story.

I wish you all to keep climbing your tree, keep working, day by day, moment by moment,
being aware of how important our mission is in this world. Let us not be stuck in the past, or too
worried about the future. Let us be alive, giving our best to every moment.

Let us bring happiness and sense to the world through drama theatre education.

Let us celebrate IDEA Day 2021!

Sanja Krsmanovi¢ Tasi¢

IDEA president
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From Here to the Sky
By Jovana Mihi¢

There is a story about the tree with branches that had grown up to the sky.
They were touching the clouds and it was a miracle.

Everyone wanted to climb to the top of the tree and to feel the softness of the clouds. Many
of them had injuries because of that adventure, but one boy made it.

He said it was the happiest moment in his life. Maybe it is because he made his wish come
true only by his efforts. Maybe it is because he did something that nobody had done before.

People from his town were so jealous. They were saying: “We couldn’t understand how can
a little boy do such a great thing.”

There was a woman who was fascinated by this boy, and she asked him, without any jealousy
in her voice: “How did you make it?”

And the answer was simple:

“I didn’t look down, I didn’t look up, my eyes were straight. My look was focused on the
presence, on that very moment. [ didn’t care what have I been through nor what is waiting for me, I
was just trying to be the best I can in presence. And like that, I was changing the future and remaking
the past.”

The woman told him that she wished she had his focused look, his eyes.
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:
1. Tiirkge ve Ingilizce tam metin olarak sisteme yiiklenir.

2. Makalelerin sisteme yiiklenmesinin ardindan yazilar ilk olarak iThenticate ya da Tur-
nitin gibi intihal programlari ile taranir ve alint1 oram % 15 altinda olan calisma-
lar alana uygunluk acisindan oncelikle editor tarafindan incelenerek yaym kuruluna
iletilir.

3. Yayimlanmasina karar verilen yazilar, bilimsel agidan degerlendirilmek iizere en az iki
hakem tarafindan incelenir.

4. Hakem raporlarindan birinin olumlu, digerinin olumsuz olmasi durumunda, makale de-
gerlendirilmek {iizere ii¢iincli hakeme yonlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

5. Hakem raporlarina gore iizerinde degisiklik yapilmasi gereken yazilardaki tiim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar lizerinde yazarlarca bir
degisiklik yapilmaz.

6. Hakem raporlar gizlilik igerir. Yazarlar, hakem ve Yaym Kurulu’nun elestiri, 6neri ve
diizeltmelerini dikkate almalidir. Yazarin, hakemin gortislerine katilmadigi durumlarda,
yazarin katilmadig1 goriislere iliskin olarak gerekli kanitlar1 gdstermesi ve diisiincelerini
belirten bir yaziyi editore iletmesi gerekmektedir. Yazarlarla hakemler arasindaki iletisi-
mi yalnizca Yaym Kurulu saglar.

7. Yaymm sirasinda, ilk olarak yazinin Yaratici Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

8. Yaratic1 Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

9. Yayin Kurulu, gonderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Génderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

10. Yayimlanmis yazilarin yayin haklar1 Yaratici Drama Dergisi’ne aittir.

11. Yaratici Drama Dergisi’nin ve yazar/larin adlar1 kaynak gosterilerek alinti yapilabilir.

12. Yazlar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarl
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanir.

13. Bir sayida, ayn1 yazarin tek isim oldugu tek makale yayimlanabilir.

14. Dergiye gonderilecek yazilar;

a) Kagit boyutlari: A4 boyutunda kagida, ist, alt, sag ve soldan 2,5 cm bosluk
birakilarak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman
yaz1 karakteri kullanilarak yazilmalidir.

b) Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin digina tagmamasi amaciyla
10x17 cm’lik alan1 agsmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde daha
kiiclik punto ve bir satir aralig1 kullanilabilir. Tablo, sekil ve ekler, metin igerisinde,
basliklariyla yer almalidir. Tablo ve sekillerin 6ncesine ve sonrasina 12 nk bosluk
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g
h)

D

k)

15.
16.

a)

b)

©)

d)

17.
18.

19.

verilir, tablo basliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

Makale Bashigi; 14 punto, baglaclar hari¢ her sdzctiglin bas harfi biiylik olarak
yazilmalidir. Baglik 17 s6zciigii gegmemelidir. Proje kapsaminda hazirlanan, sozlii
bildiri, doktora ya da yliksek lisans tezinden {iretilmis veya destek almis ¢alismalar
basliga * seklinde dipnot ile verilir. Bagliktan sonra bir bosluk ile dipnot verilmelidir.

Yazar Ad/lar/i; 12 punto, ortali, yazar adi soyadi sadece bas harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashgi; 10 punto ve koyu yazilmalidir.

Tiirkce/Ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sézciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sozciikler Bashgi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiytikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashklar; (Girig, YOntem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yash
yazilmalidir.

Paragraflar; paragraf baslar1 1,25 cm iceriden, 11 punto, iki yana yasli, paragrafiar
aras1 6 nk bosluk birakilarak yazilmalidir.

Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfay1 gegmemelidir.

Gonderilen yazilar asagidaki boliimleri igermelidir:
Baslik sayfasi: Yazar/lar/in tim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashiginin Tiirkce ve Ingilizce isimleri ile Tiirkge ve Ingilizce dzetleri icermelidir.
Ana Metin: Ampirik caligmalar; giris, yontem, bulgular, tartisma ve sonug
boliimlerini igermelidir.

Yontem: Bu kisim; orneklem, veri toplama araci ve iglem, verilerin analizi alt
kisimlarini igermek zorundadir. Derleme tiirii calismalar problemi ortaya koymali,
ilgili alanyazini etkili bir bigimde analiz etmeli, alanyazindaki eksiklikler, bosluklar
ve celiskilerin iizerinde durmali ve ¢Oziimler icin Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmasi gerekmektedir.

Kaynak¢a: Hem metin i¢inde hem de kaynakc¢ada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological
Association (5. Bask1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yaym Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirkge makalelerde metin i¢inde referans verirken miimkiin oldugu kadar ana kaynaga
ulasiimalidir.

Yazilar, Yaratict Drama Dergisi’nin web adresine yiiklenmelidir.



20. Yayimlanan yazilarin i¢eriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-
zarlar sorumludur. 40 kelimenin altinda dogrudan yapilan atiflar (“ ) ¢ift tirnak i¢inde
ayn1 sekli ile kullanilir ve tirnak isareti kapatildiktan sonra ilgili kaynaga géonderme
yapilir. Alint1 yapilacak ifadeler 40 kelimeden daha fazla ise, alint1 yapilacak metin tir-
nak kullanilmadan ayr bir paragraf olarak 1,5 cm igerden baglamali ve bir punto kiiciik
yazilmalidir. Dogrudan aktarilan metnin bir kismi kullanilacaksa o kismin yerine ii¢
nokra (...) konulmalidir.

21. Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danisman ad1 ikinci isim olmak tizere, danisman adiyla birlikte yayimlanir.

22. Baska bir yerde yayimlanan yazilara (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaratict Drama Dergisi’nde ancak Yayin Kurulu’nun onayiyla yer verilebilir.
Yaratici Drama Dergisi Kaynak¢a Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA 6) tarafindan yayinlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratict drama (4.bs.). Ankara: PegemA Yayinlar1.
Gonderme: (Adigiizel, 2013, s.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, L. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York:

Routledge Publication.
Kitap Icinde Boliim

Giiven, 1. (2008). Okul &ncesi drama etkinliklerinde ilkeler. A. Oztiirk (Yay. Haz.). Cocukta
Yaraticilik ve Drama iginde (ss. 199-212). Eskisehir: Anadolu Universitesi Yaynlari.

Gonderme: (Giiven, 2008, s.207)

Ceviri Kitap

Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.). Ankara: Tiirk Tarih Kurumu.
Gonderme: (Lewis, 2000, s. 12)

Editorlii Kitap

Kilpatrick, J. (2004). (Ed.). 4 Research companion to principles and xtandards for school
mathematics,

Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)
Tek Yazarh Makale

San, 1. (1990). Egitimde yaratici drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23(2), 573-582.

Gonderme: (San, 1990, s. 574)
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iki yazarh makale

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

Elektronik Makale

Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢dzme algisi1 ve diisiinme
ihtiyact arasindaki baglantilar. Egitim ve Bilim, 37(164), 237-250. 3 Aralik 2014 tarihinde http://
egitimvebilim.ted.org.tr/index.php/EB/article/view/779/376 adresinden erisildi.

Gonderme: (Karakelle, 2012, s. 240)
Tez

Aykag, M. (2011). Tiirk¢ce ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici
drama etkinliklerinin anlatma becerilerine etkisi. Yayilanmamis doktora tezi, Ankara Universitesi
Egitim Bilimleri Enstitiisii Hacettepe, Ankara.

Gonderme: (Aykag, 2011, 5.67)
Bildiri
Akfirat Onalan, F. ve Tung, A. (2003). Grup rehberlik etkinliklerinde yaratict dramanin yeri:

Yaparak yasayarak 6grenme. VII. Ulusal Psikolojik Danisma ve Rehberlik Kongresi 09-11 Temmuz
2003 iginde (s. 91-93). Indnii Universitesi, Malatya: PegemA Yayincilik, 139-140.

Gonderme: (Akfirat Onalan ve Tung, 2003, s. 92)
Web Sayfalar

UNESCO. (2013). World Heritage list. UNESCO web sitesinden 21 Aralik 2013 tarihinde
erigildi: http://whc.unesco.org/en/list

Gonderme: (UNESCO, 2013)

Sekiller

Her seklin numarayi i¢eren bir basligi olmali ve bu baslik seklin altina yazilmalidir.
Tablolar

Tablo numarasi ve adi tablonun iistiinde yer almalidir. Tablo adi, tablo numarasinin altindan
baglayarak, sola dayali bir sekilde, bas harfleri biiylik ve italik olarak yazilmalidir. Tablo sadece yatay
cizgiler kullanilarak olusturulmalidir. Asagida bir tablo 6rnegi verilmistir.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. smif 2. smif 3. simf 4. simf 5. smuf

Fen ders planlari
Yasayan canlilar - - - 5 1
Elektrik - - 1

Matematik ders planlari
Sayilar - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 -

1

Veri analizi -
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Submission Guidelines For Creative Drama Journal

Articles sent to Creative Drama Journal for Publication:

1.

10.

11.
12.

a)

b)

First, the article is scanned with plagiarism programs such as iThenticate or Turnitin,
and studies with a quotation rate of less than 15% are first reviewed by the editor and
submitted to the editorial board for convenience. The articles, which are decided to be
published, are examined by at least two referees to be evaluated from a scientific point.

In the event that one of the referee reports is positive and the other one is negative, ar-
ticle is directed to the third referee to be evaluated. In case of positive referee reports,
article is included in the publication program.

Authors make all changes in the articles on which changes are required according to
referee reports on their own. No change is made on the final versions of the articles by
the authors.

Referee reports include privacy. Authors have to take the critics, suggestions and cor-
rections of the referee and Editorial Board into consideration. Communication between
authors and referees is only ensured by the Editorial Board.

During publication, firstly the sending date of the article to Creative Drama Journal is
considered and then the scores obtained from the referees are considered.
Responsibility of the articles published in Creative Drama Journal pertains to the
author/s/ of the articles. Contemporary Drama Association and Creative Drama Journal
do not accept responsibility related to the published articles.

The Editorial Board is free to publish and not to publish the submitted articles. Submit-
ted articles are not returned to the author whether they are published or not.

The rights of publication of the published articles pertain to Creative Drama Journal.

Quotation can be made by giving reference of Creative Drama Journal and the name/s
of the author/s.

Articles are published in alphabetical order by authors’ surnames. In articles with two
or more authors, articles are sorted and published based on the first author’s surname.

In an issue, one article can be published in which the same author is the only name.
Articles to be sent to the journal;

Paper sizes: 1t should be written on A4 sized paper with 1.5 line spacing and without
end of line hyphenation by leaving 2,5 cm space from top, bottom and left (on an
area of 16x24,7 cm) and by using 11 point size and Times New Roman typeface.

Tables, pictures, figures, graphics, etc..: They should not exceed the area of 10x17
cm in order not to extend beyond the journal page sizes. Smaller font size and one
line space can be used on tables, pictures, figures, graphics and so on. Tables, figures
and appendices should be included in the text with their titles. 12 pt space is left
before and after tables and figures, table titles and text should be 10 point size, table
and its number should be written in bold.

Title of the Article; 1t should be written as 14 point size, and the first letter of every
word should be written as capital letter except for the conjunctions. Title should not
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exceed 17 words. Studies, which are produced from verbal notification and doctoral
or postgraduate thesis or which received support, are indicated by footnote in the
title as *. Footnote should be given by a space after title.

d) Name/s of the Author/s; They should be given in footnote in figures as 1-2 along
with the title, institution he/she works and e-mail address as 12 point size, centered,
and only the first letters of author name and surname should be capital letter.

e) Title of Abstract; 1t should be written as 10 point size and in bold.

f) Turkish / English Text Abstract; 1t should be written as 10 point size, italic, justified
alignment and between 90-120 words. If there is a paragraph, 6 pt space should be
given between paragraphs.

g) Title of the Keywords; 1t should be written as 10 point size and in bold.
h) Keywords; Maximum 5 keywords should be written as 10 point size.
i) Main Titles; (Introduction, Method, Discussion and similar basic titles) It should be

written as 11 point size, bold and centered, in the way that only the first letters are
capital letter, and with 6 pt space from top and bottom.

j) Subtitles; paragraph indentation should be written as 1.25 cm inside, 11 point size,
bold, italic and justified alignment.

k) Paragraphs; Paragraph indentations should be written as 1.25 cm inside, 11 point
size, justified alignment by leaving 6pt space between paragraphs.

13. Submitted articles should not exceed 20 pages, including abstracts and references.
14. Submitted articles should include the following sections:

a) Title page: 1t should include the full name/s and explicit name/s of the author/s, the
institutions they work, Turkish and English names of top article title and its Turkish
and English abstracts.

b) Main Text: Empirical studies should include the sections of introduction, method,
findings, discussion and the results.

c) Method: This section must include the sub-sections of sampling, data collection
and processing and analysis of data. Review article-type studies should reveal the
problem, should analyze the relevant literature effectively, should put emphasis
on shortcomings, gaps and contradictions in the literature and should include
suggestions for solutions. There may be differences in giving title of other studies,
however, articles should be fluent and scientific that will not make the readers bored.

d) References: Spelling rules specified in the book called Publication Manual of
American Psychological Association (5th edition 2001) published by American
Psychological Association (APA) should be obeyed both in the text and references.

15. E-mail address must be written for correspondences related to the Editorial Board.

16. While giving reference in the texts in Turkish articles, main source should be attained
as far as possible.



17. Articles should be sent to Creative Drama Journal’s e-mail address (cdddergi@gmail.
com).

18. Author or authors who cite/s are responsible for the distortions that may be in the con-
tent of the published articles.

19. Studies carried out as dissertation in Creative Drama Instructor/Leadership courses are
published with the name of advisor including the advisor name and second name.

20. The articles published in somewhere else (published seminar and conference proceed-
ings, etc.) can be published in Creative Drama Journal with the approval of the Editorial
Board.

Citation Format and Style Guide for Creative Drama Journal

Publication of Manual of American Psychological Association-APA is adopted by our journal
for formatting and style.

JOURNALS
One Author

San, I. (1998). The development of drama in education in Turkey, Research in Drama
Education, 3, 1, 96.

Two Authors

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

BOOKS AND CHAPTER IN BOOKS
One Author

Ustiindag, T. (2004) Yaratici drama égretmenimin giinliigii (6. baski). Ankara: PegemA
Yaymecilik.

Two Authors

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York: Routledge Publication.

Editor instead of author

Hemingway, E. (1999). The killers. In J. Updike & K. Kenison (Eds.), The best American
short stories of the century (pp.78-80). Boston, MA: Houghton Mifflin.

Kilpatrick, J. (2004). (Ed.). A Research companion to principles and standards for school
mathematics, Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)

Thesis or dissertation

Duatepe, A. (2004). The effects of drama based instruction on seventh grade students’
geometry achievement, Van Hiele geometric thinking levels, attitude toward mathematics and
geometry. Unpublished PhD dissertation, Ankara: METU.
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Published Presentation Papers

Adigiizel, H. O. (2002). Egitim bilimlerinde ve sanat egitiminde yontem, disiplin ve sanatsal
boyutlartyla yaratict drama. /1. Egitim Bilimleri Kongresi, Yakin Dogu Universitesi, KKTC, 23-26
Ekim.

Online Sources
Online Journal

Andersen, C. (2004, June). Learning in “As-If” worlds: Cognition in drama in education.
Theory into Practice. 43, 4, Retrieved November 3, 2004, Academic Index.

Citing in the text

One Author

Linn’s (1999) study...

As it is indicated (Way, 1973) in a new research,...
Two or more authors

If the paper is published by two authors, then full names of both authors must be written
through all the text. If the paper is published by three or more authors, then in the first citation full
names of authors must be written, but then for other citations, only the first authors’ first name must be
written and other authors must be written as “others”.

Figures

All the figures must have a title that include also a number. And this title must be under the
figure.

Tables

The name and the number of table must be at the top of the table. Name of the table must
begin after the number of table. And 1t must be aligned-left, written by initial capital letters and italic.
The table must be constituted by only horizontal lines. You can find an example below.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarmmin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. simf 2. smif 3. smf 4. simf 5. siif

Fen ders planlar1

Yasayan canlilar - - - 5 1
Elektrik - - 1 3 -
Matematik ders planlart
Sayilar - - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 - -
1

Veri analizi - -
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