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Editorden

Yaratict Drama Dergisi ‘nin Tiirkce ve Ingilizce tam metin olarak yayimlanan ikinci sayisiyla (17/2) sizlerle
bulusmaktan mutluluk duyuyoruz. Bu sayimizdan itibaren dergimizin tiim makale kabul siire¢lerinin Dergi Park
lizerinden gergeklestirilecegini belirtmek isteriz. www.yader.org internet sitesi, Yaratici Drama Dergisi 'nin ar-
sivini okuyucu ile bulusturmaya ve Cagdas Drama Dernegi’nin ¢evirim i¢i akademik bellegi olarak yasamina
devam edecektir.

Drama alaminda sizlerle bu sayimizda birbirinden degerli dort makaleyi paylasiyoruz. Inang Eti ve Meltem
Emen Parlatan, Erken Cocukluk Egitiminde Drama Dersinin Ogretmen Adaylarinin Mesleki Gelisimlerine
Etkisi: Dramaya Iliskin Tutum ve Ogretmen Oz-yeterlik Inanclart bashikli calismalarinda okul oncesi ogret-
menligi lisans programinda yer alan erken ¢ocukluk egitiminde drama dersinin ogretmen adaylarinin dramaya
yonelik tutumlarini ve 6gretmenlik oz-yeterlik inanglarini nasil etkiledigini arastirmislardwr. Calisma, ozenli dili,
agtk ve net arastirma problemleri ile sistematik yaklagimi ile okul oncesi egitimi alaninda ¢alisanlar ile drama
egitimcilerine katki saglayacaktr.

Gékhan Karaosmanoglu ve Ihsan Metinnam, Universite Ogrencileri Drama Dersini Neden Seciyorlar?
sorusunu Ankara Universitesi 6rneklemi iizerinden yamitlamiglardir. Farkli fakiilte ve boliim 6grencilerinin bu
dersi se¢gme nedenleri ve beklentileri tizerinden ders planlamasi hakkinda ¢ikarimlar ve énerilerde bulunulan
makaleden tiim drama egitimcilerinin yararlanacag diistiniilmektedir.

Burcu Durmaz, Matematik Egitimi ve Drama: Sistematik Derleme adli ¢calismasinda matematik egitimi ko-
nusunda yapilan altmis yedi ¢calismayr yayimlandiklar: yillara, kullanilan anahtar kelimelere, amag¢larina, yon-
temlerine, orneklemlerine/calisma gruplarina, veri toplama araglarina, veri analiz yontemlerine, inceledikleri
matematik égrenme alanlarina/konularina, sonuglarina ve sunduklari onerilere gére degerlendirerek ozellikle
matematik egitimcilerinin gelecekte yapacaklar: ¢alismalara yol gostermesi agisindan onemli saptamalarda
bulunmustur.

Sezgin Kogyigit ve Halit Karatay, Ortaokullardaki Se¢cmeli Drama Dersinin Uygulama Siirecine Yonelik
Goriisler adli makalelerinde, drama dersinin ortaokul ogrencilerine sagladigi yararlar ve dersin uygulama
stirecinde karsilagilan sorunlart 6grenci, 6gretmen, drama uzmani, yonetici ve veli perspektifinden inceleyerek
ders kapsaminda yasanan sorunlara ¢ok yonlii bir bakis agist sunmuslardw. Tiim drama uygulayicilart ve okul
yoneticilerinin yararlanabilecegi goriisleri sunmast agisindan alana katki saglayacag diisiiniilmektedir.

Dergimizin 17. cilt 2. sayisin yaratict drama alant agisindan degerlendireceginizi umuyor, keyifle oku-
manizi ve dergimizi takip etmenizi diliyoruz. Bu sayimizi ¢alismalariyla destekleyen yazarlarimiza, titizlikle
degerlendirme yapan hakemlerimize ve emegi gecenlere ¢ok tesekkiir ediyor, sizlerin de ¢cabamiza ortak olarak
yaywmlarimizi takip etmenizi bekliyoruz.

Dog. Dr. Ferah Burgul Adugiizel
Editor



Editorial

We are happy to meet you with the second issue (17/2) of the Journal of Creative Drama published in full
text in Turkish and English. We would like to announce that as of this issue, all article acceptance processes of
our journal will be conducted through DergiPark. The website www.yader.org will continue to bring the archive
of the Journal of Creative Drama together with the readers and continue its life as the online academic memory
of the Contemporary Drama Association.

We share with you four valuable articles in the field of drama in this issue. In their study titled “The Effect
of Drama in Early Childhood Education Course on Professional Development of Pre-service Teachers: Attitudes
towards Drama and Teachers’ Self-Efficacy Beliefs”, Inan¢ Eti and Meltem Emen Parlatan investigated how the
drama course in early childhood education in the preschool teaching undergraduate program affected prospec-
tive teachers’ attitudes toward drama and their teaching self-efficacy beliefs. The study’s meticulous language,
explicit research problems, and methodical approach will benefit people involved in preschool education and
theatre educators.

By using Ankara University as a case study, Gokhan Karaosmanolu and Ahsan Metinnam provided an an-
swer to the question “Why do University students choose drama classes?” The article, which draws conclusions
and offers lesson planning recommendations based on the motivations and expectations of students from various
faculties and departments for enrolling in this course, is thought to be helpful for all theatre educators.

In her study titled “Mathematics Education and Drama: A Systematic Review”, Burcu Durmaz evaluated
67 studies on mathematics education based on the years they were published, keywords, aims, methods, samples/
study groups, data collection tools, data analysis methods, mathematics learning areas/topics they examined,
results and suggestions they presented, and made significant conclusions, especially in terms of directing the

future studies of mathematics educators.

In their article titled “Opinions on the Implementation Process of the Elective Drama Course in Secondary
Schools”, Sezgin Kogyigit and Halit Karatay examined the advantages of the drama course for secondary school
students as well as the difficulties encountered during the course’s implementation process from the perspectives
of students, teachers, drama experts, administrators, and parents. They also provided a multifaceted perspective
on the issues encountered within the scope of the course. The study is believed to contribute to the field in terms
of presenting views that all drama practitioners and school administrators can benefit from.

We sincerely hope that you will evaluate our journal’s 17th volume, 2nd issue, in the context of the creative
drama field, and we wish you pleasure in reading and following our journal. We would like to thank our authors
who supported this issue with their works, our referees who meticulously evaluated, and those who contributed,
and we expect you to follow our publications as a partner in our endeavor.

Assoc. Prof. Ferah Burgul Adagiizel
Editor
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Makale Tiirii

Arastirma Makalesi

Bu aragtirmamin amact okul dncesi 6gretmenligi lisans programinda yer alan
erken ¢ocukluk egitiminde drama dersinin ogretmen adaylarimin dramaya yonelik
tutumlarint ve mesleki gelisim firsati olarak 6gretmenlik 6z-yeterlik inanglarini nasil
etkiledigini belirlemektir. Lisans programinda aldiklart drama egitiminin 6gretmen
adaylarvmin  dramaya iliskin tutumlarina ve o&gretmenlik oz-yeterlik inanglarina
etkisinin incelenmesi icin tek gruplu dntest-sontest yari deneysel arastirma modeli
kullanilmisti: Bu ¢alismanmin orneklemini bir devlet tiniversitesinde okul oncesi
ogretmenligi lisans program ikinci sinifina devam eden 52 dgrenci olugturmaktadir.
Ogretmen adaylarimin dramaya iliskin tutumlarint belirlemek icin Adigiizel (2007)
tarafindan gelistirilen Yaratict Drama Dersine Yénelik Tutum Olcegi ve dgretmen oz-
yeterliklerini belirlemek icin Tepe ve Demir (2012) tarafindan gelistirilen Okul Oncesi
Ogretmenligi Oz-Yeterlik Inanclart Olcesi kullamimistir. Okul Oncesi Ogretmeni
adaylarmin 14 hafta boyunca katildiklart erken ¢ocukluk egitiminde drama dersi
oncesinde ve sonrasinda 6l¢iimler yapilarak bu derste yapilan uygulamalarin etkisi
incelenmigtir. Yaratict Drama Dersine Yonelik Tutum Olgeginden elde edilen verilerin
normal dagihm gostermemesi nedeniyle analiz islemlerinde Wilcoxon Isaretli
Siralar testi, Okul Oncesi Ogretmenligi Oz-Yeterlik Inanglart Olceginden elde edilen
verilerin normal dagilim gostermesi nedeniyle bagimli gruplar t-testi kullanilmigtir.
Elde edilen bulgular, erken ¢ocukluk egitiminde drama dersini alan ikinci sinif okul
oncesi 6gretmeni adaylarmin 14 haftalik egitimleri sonunda drama dersine yonelik
tutumlarinda ve ogretmenlik 6z-yeterlik inanglarinda istatistiksel olarak anlaml bir
farklhilik oldugunu gostermistiv. Bu farklilik her iki degisken igin de olumlu yondedir.
Bu nedenle lisans diizeyinde drama egitiminin ogretmen adaylarimin mesleki oz-
yeterliklerini gelistiren énemli bir firsat oldugu saptanmigtir

* Bu caligma 2-5 Ekim 2019 tarihinde Kars Kafkas Universitesinde gerceklestirilen 6. Uluslararast Okul Oncesi Egitim Kongresinde
(IECEC/UOEK-2019) sozel bildiri olarak sunulmustur.

1 Dr., Cukurova Universitesi, Adana, Tiirkiye, e-posta: ieti@cu.edu.tr Orcid ID: 0000-0001-9736-094X

2 Ars. Gor., Cukurova Universitesi, Adana, Tiirkiye, e-posta: meltememen.cu@gmail.com Orcid ID: 0000-0002-9372-4790
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Giris

Egitimde drama, etkilesime ve yasantilara dayali olarak bir konunun rol oynama ve
dogaclama teknikleriyle oyunsu siireclerde canlandirilmast anlamina gelmektedir (Adigiizel,
2019; 2020). Ogretmenlerin kullanabilecegi bir yontem olarak egitimde drama, ¢ocuklara bilgiyi
kazandirmak, merak uyandirmak, problem ¢6zmek ve 6grenci tutumlarini degistirmek gibi amaclarla
tercih edilmektedir (McCaslin, 2006). Katilimcilarina bir 6grenme ortami saglayan dramada,
tiyatronun birgok teknigi egitim amaciyla kullanilir ve performanstan ziyade hem igerige hem de
bigime odaklanilmaktadir (O’Sullivan ve Karavoltsou, 2011). Bilgi, beceri, strateji, inang, tutum
ve davraniglarin kazanilmasi ve degistirilmesi, cesitli biligsel, dilsel, fiziksel ve sosyal yonleri olan
o6grenme deneyimleri yoluyla gerceklesir (Schunk, 2012). Siniflarda kullanilan bir¢ok 6gretim
yontemi, Oncelikle Ogrencilerin akademik basarisina odaklanir. Ancak egitimde drama, diger
pedagojik yontemlerden farkli olarak yalnizca bilissel kazanimlarla degil, ayni zamanda 6grenmenin
duyussal alaniyla da ilgilenir (O’Hara, 1984; McCaslin, 2006; Baldwin, 2009). Ogrencilere ilk elden
6grenme deneyimleri sunan egitimde drama, yarattig1 hayali diinyaya gelisimin hem biligsel hem de
duygusal yonlerini dahil etmektedir (Bowell ve Heap, 2013). Bu nedenle, egitimde drama, 6grenciler
icin zengin bir ortam yaratmasi nedeniyle, 6zellikle erken ¢ocukluk donemi egitim i¢in okullarda
etkili bir 6grenme yontemi olarak kabul edilir.

Erken cocukluk egitiminde &gretmenlerden, tiim gelisim alanlarmi destekleyen g¢ocuk
merkezli ve oyun temelli yiiksek nitelikli 6grenme deneyimleri diizenlenmesi beklenmektedir
(Jackman, Beaver ve Wyatt, 2014; Berk, 2017). Drama, c¢ocuklar i¢in eglenceli ve anlamli bir
O0grenme baglami olusturmak igin gelisimin sosyal, biligsel, duygusal, dil ve motor olmak {izere
tiim alanlarmi i¢ine aldigindan 6gretmenler dramay1 kiiciik ¢cocuklarin egitimi i¢in dikkate deger bir
pedagojik yontem olarak diisiinmelidir. O’Neill (1989), 6gretmenlerin dramay1 ¢ocuklarin ihtiyaclari
ve ilgileri i¢in yapilandirdiklarinda ve kendileri de etkin olarak rol aldiklarinda, dramanin otantik
bir sinif atmosferi yaratarak kazanimlarina ulastigini savunmaktadir. Adigilizel (2020), egitimde
dramanin, drama alanina hakim ve deneyimli bir 6gretmen tarafindan uygulanmasi gerektigini
belirtmistir. Ogretmenin drama yontemini kullanirken planlama, uygulama ve degerlendirme
stireclerini bilerek grenme siirecini gergeklestirmesi gerekmektedir. Bu noktada dgretmen egitimi,
O0gretmen adaylarinin dramanin potansiyel etkisinin farkina varmalar1 ve drama etkinliklerini sinifta
kullanmalar1 amaciyla olumlu bir tutuma sahip olmalar1 i¢in kritik bir neme sahiptir.

Egitimde drama alaninda yapilan aragtirmalarin ¢ogu, akademik basar1 (Kardash ve Wright,
1987, Rosler, 2008, Fleming, Merrell ve Tymms. 2004), 6z-diizenleme (Lorenzetti ve Kruger, 2020)
sosyal beceri (Freeman, Sullivan ve Fulton, 2003), dil gelisimi (Mages, 2009; Podlonzy, 2000)
gibi 6grenci ¢iktilarina odaklanmaktadir. Yiiksekogretim kademesinde de drama hem akademik
bilgiyi hem de mesleki gelisimi artiran etkili bir pedagojik yontem olarak kullanilmaktadir (Hogan,
2008; McLaren, Welsh ve Long, 2021; Perry ve Medina, 2011; Russell-Bowie, 2013). Hizmet
Oncesi egitim, 6gretmen adaylarinin 6gretmenligin genis roliinli anlamalarina ve kabul etmelerine
yardimc1 olmanin yaninda onlara giiclii kisisel-profesyonel gelisim firsatlar1 sunmaktadir (Geng,
Black ve Smith, 2017). Hem kisisel hem de mesleki gelisime katki saglayabilen drama egitiminin
Ogretmen yetistirme programlarinda yer almasinin 6gretmen adaylariin dramaya iliskin tutumlaria
ve Oz-yeterlik inanglarina olumlu katki sunmasi beklenmektedir. Ornegin Gray, Pascoe ve Wright
(2018), 6gretmen adaylarinin drama hakkindaki inan¢ ve anlayiglarinin drama 6gretimindeki tutum
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ve deneyimleri iizerinde etkili oldugunu ortaya koymaktadir. Toivanen, Komulainen ve Ruismaiki
(2011) ise drama deneyimleri yoluyla 6gretmen adaylarinin 6zgiiven, yaraticilik tutkusu ve etkilesim
gibi 6gretim becerilerinin gelistirilebilecegini 6ne siirmektedir. Bu nedenle, hizmet dncesi 6gretmen
egitiminde dramanin, gelecegin dgretmenlerinin drama pedagojisine yonelik tutumlarini ve ayrica
ogretmenlik 6z-yeterlik inanglarini gelistirmeye yardimei olabilecegi diistiniilmektedir.

Ogretmen adaylan lisans egitimindeki deneyimleri araciligiyla gelecekteki uygulamalarimna
yon verecek inanglari olusturmaktadirlar (Kennedy, 1999). Ogretmen yetistirme programlari, gretim
icin beceri, icerik ve ortam1 gelistirme firsatlari sunmakta ve 6gretmen adaylariin egitime yonelik
yargilarini ve davraniglarini yorumlamalarina olanak tanimaktadir. Bdylece hizmet 6ncesi donemde
egitsel tutumlarini gelistirebilmekte ve var olan tutumlarini degistirebilmektedirler (Mitchell, 1976).

Vaughan ve Hogg (2005), tutumlart “sosyal énemi olan nesnelere, gruplara, olaylara veya
sembollere yonelik inanglarin, duygularin ve davranigsal egilimlerin nispeten kalic1 bir sekilde
diizenlenmesi” olarak tanmimlamiglardir (s.150). Myers (2012)’e gore “Tutumlar davranislari
sekillendirir ve davranislar tarafindan sekillenir” (s.6) ve her ikisi de digsal sosyal etmenlerden
etkilenir. Nesnelere veya insanlara yonelik bilingli tutumlar, bireylerin davranislarin énceden tahmin
edilebilir kilmaktadir (Wilson, Dunn, Kraft ve Lisle, 1989). Bu nedenle, 6gretmen adaylarinin
belirli bir program alanina (6rnegin drama) yonelik tutumlarina odaklanmak, gelecekteki sinif ici
uygulamalarmin bir gdstergesi oldugu i¢in oldukca énemlidir. Ogretmenin dramaya iliskin tutumu,
cocuklarm 6grenme deneyimlerini etkileyen 0gretmenin pedagojik tercihlerini etkileyebilir. Egitimde
dramanin 6nemini ve potansiyelini bilen 6gretmenler dramayi egitim programina dahil etmeye
calisabilirler.

Ogretmen yetistirme programlari hem pedagojik bilgi aktarmakta hem de yeni dgretim
tekniklerinin uygulamasini saglamaktadir (Hyson, Tomlinson ve Morris, 2009). Lisans programinda
drama, 6gretmen adaylarimin drama siireglerini deneyimlemelerini ve planlamalarini sagladigi i¢in
0z-yeterlik inanglarin1 desteklemesi beklenmektedir. Bandura (1977), sosyal 6grenme teorisinde 6z-
yeterligin “dogrudan ve aracili deneyimler tarafindan iletilen ¢esitli bilgi kaynaklarindan meydana
geldigini” (s. 203) belirtmis ve 6z-yeteriligi “insanlarin, belirli performans ¢iktilarini gergeklestirmek
icin gerekli eylem kaliplarini organize etme ve yiiriitme yeteneklerine iliskin kisisel yargilar1” olarak
tanimlamistir” (Bandura, 1986, s.391). Ayrica 6z-yeterlik, bir kiginin gelecekteki davranislarini,
cabasini ve 1srarini sekillendirerek (Bandura, 1986; 1997), kisiye yetenekleri hakkinda bilgi sunar.
Bu nedenle, kisilerin yeterlik inanglar1 hedefleri, motivasyonu ve davraniglari etkilemektedir. Egitim
baglaminda, 6gretmen 6z-yeterligi de hem 6gretmenlerin pedagojik tercihlerini hem de 6grencilerin
kazanimlarini etkileyebilir.

Bandura “0gretmenlik 6z-yeterligini” 6gretmenler tarafindan diizenlenen egitim ortamlarini
ve 6grencilerin akademik bagarilarini etkileyen, grenmeye iligkin motivasyon ve giidiilemeye yonelik
ogretmenlerin kisisel yeterlik inanglar1 olarak tanimlamistir (Bandura, 1993). Meslege yeni baslayan
ogretmenlerin 6z-yeterlikleri ve kimlikleri, hizmet dncesi gretmen egitim programlarindan biiyiik
oOlgtide etkilenmektedir (Pendergast, Garvis ve Keogh, 2011). Bireylerin davranigsal se¢imlerini
etkileyebilen 6z-yeterlik, kisisel performans sonuglarina, dolayli deneyimlere (modelleme), sozlii
iknaya ve duygusal durumlara dayanmaktadir (Schunck, 2012; Bandura, 1977). Sosyal, etkilesimli bir
siire¢ olan drama, bilissel, duyussal, sosyal, kiiltiirel ve yaraticilik alanlarinda anlayis ve becerilerin
gelisimine katkida bulunmaktadir (Bowell ve Heap, 2013). Drama, yarattig1 kurgusal diinyada tiim
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bu 6z-yeterlik kaynaklarini katilimcilara sunabilmektedir. Drama, bilgi ve becerilerin performansa
doniistiiriilmesine olanak sagladigi, baskalarini gozlemlemek i¢in giivenli bir ortam olusturdugu,
sozel geri bildirimlere ve duygusal alanlara duyarli bir atmosfer yarattigi i¢in 6z-yeterlik inancini
destekleyebilen bir siirectir.

Aragtirmalar genellikle 6gretmen adaylarinin 6z-yeterlik inanglariin gelistirilmesine
yonelik uygulamalara odaklanmistir (Klassen ve Durksen, 2014; Martins, Costa ve Onfore, 2015;
Smith ve Lev-Ari, 2005). Drama dersi dogal olarak 6gretmen adaylarmin bir drama egitmenini
modellemelerine (dolayli deneyim) ve dramayr uygulamalarina (dogrudan deneyim ve sozlii
ikna) olanak sagladigindan Ogretmenlik becerilerini gelistirebilir. Bdylece drama, gelecegin
Ogretmenlerinin 6z-yeterlik inanglarini olumlu yonde etkileyebilir. Arastirmalar, farkli 6gretmen
yetistirme programlarinda yer alan drama egitimlerinin 6gretmenlerin 6z-yeterlik inanglarini 6nemli
Olciide arttigini gostermektedir (Cawthon ve Dawson, 2009; Lee, Cawthon ve Dawson, 2013). Bunun
yaninda dramayi islevsel ve yogun bir sekilde egitimde kullanan okul dncesi 6gretmenlerinin mesleki
memnuniyetleri yliksek bulunmustur (Toivanen, Komulainen ve Ruisméki, 2011). Bu nedenle drama
okul 6ncesi 6gretmeni adaylar igin etkili bir mesleki gelisim araci olarak goriilmelidir.

Lisans diizeyinde drama egitimi, 6gretmen adaylarina hem kisisel hem de mesleki gelisim
firsatlar1 sunmaktadir. Dramanin vadettigi tlim kazanimlar, bu yetiskin 6grenciler i¢in de gegerlidir ve
gelecekteki kariyerleri icin drama egitimi almalar1 onlarin profesyonel gelisimlerine katki saglayabilir.
Bu nedenle s6z konusu arastirma, lisans programinda yer alan erken ¢ocukluk egitiminde drama
dersinin okul 6ncesi 6gretmeni adaylarinin dramaya yonelik tutumlarin1 ve mesleki gelisim firsati
olarak 6gretmenlik 6z-yeterlik inanglarini nasil etkiledigini belirlemek amaciyla gergeklestirilmistir.
Bu kapsamda agagida yer alan iki aragtirma sorusuna yanit aranmistir;

Erken ¢ocukluk egitiminde drama dersini alan okul 6ncesi 6gretmeni adaylarinin,

1. Drama dersine yonelik tutumlarinda ontest-sontest puanlar1 bakimindan anlamli bir
farklilik var midir?

2. Okul 6ncesi 6gretmenligi 6z-yeterliklerinde ontest-sontest puanlari bakimindan an-
laml1 bir farklilik var midir?

Yontem

Arastirma Modeli

Bu ¢aligmada erken ¢ocukluk egitiminde drama dersinin, 0gretmen adaylarinin dramaya
iligkin tutumlarma ve Ogretmenlik 6z-yeterlik inanglarina etkisinin incelenmesi i¢in tek gruplu
Ontest-sontest zay1f deneysel arastirma modeli kullanilmistir. Bu arastirma modelinin tercih edilme
nedeni, dersin lisans programinda zorunlu olmasi ve bu yiizden dersi almayan bir kontrol grubunun
olusturulamamasidir. Zayif deneysel modelde, arastirmaci tek gruba uygulanan bir miidahalenin
sonuclarina odaklanir (Creswell ve Creswell, 2017). Tek gruplu zayif deneysel ¢aligmalarda deney
stireci baginda ve sonunda ayni katilimcilara aym testler uygulanarak 6l¢tim yapilir (Sonmez ve
Alacapinar, 2011). Arastirma modelinin simgesel goriiniimii Tablo 1° de gosterilmistir.
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Tablo 1. Arastirma Modelinin Simgesel Goriiniimii

Grup Ontest Islem Sontest
G O1.1 (Yaratict Drama Dersine 14 haftalik Erken Cocukluk O1.2 (Yaratici Drama Dersine
(N=52)  Yénelik Tutum Olgegi) Egitiminde Drama Dersi Yonelik Tutum Olgegi)
02.1 (Okul Oncesi Ogretmenligi 02.2 (Okul Oncesi Ogretmenligi
Oz-Yeterlik inanglar1 Olgegi) Oz-Yeterlik Inanglar1 Olgegi)
Calisma Grubu

Bu arastirmanin ¢alisma grubunu bir devlet liniversitesinde okul dncesi 6gretmenligi lisans
programina devam eden 52 ikinci simf dgrencisi olusturmaktadir. Okul Oncesi Ogretmenligi Lisans
Programinda dordiincii yariyilda yer alan erken cocukluk egitiminde drama dersini alan katilimeilarin
dramaya iliskin tutumlar1 ve 6gretmenlik 6z-yeterlik inanglar1 belirlenmistir. Katilimcilardan dokuzu
erkek 43’1 kadin olup yaslar1 19 ile 30 arasinda degismektedir (x=21.5).

Veri Toplama Araclar ve Verilerin Toplanmasi

Ogretmen adaylarmin dramaya iliskin tutumlarini belirlemek icin Adigiizel (2007) tarafindan
gelistirilen 50 maddelik Yaratict Drama Dersine Yénelik Tutum Olgegdi veri toplama araci olarak
kullanilmistir. Bu dlgme araci, 6gretmen adaylarinin yaratict drama dersine yonelik tutumlarini
dlemek igin likert tipi besli dereceleme 6lgegi olarak gelistirilmistir. Olcekteki maddeler “tamamen
katiliyorum (5 puan) ... ve “higbir zaman katilmiyorum (1 puan)” seklinde yanitlanmaktadir.
Olgekten alinan puanlar arttik¢a dgretmen adaylariin drama dersine yonelik daha olumlu bir tutuma
sahip oludugu anlasiimaktadir. Olgegin tamamina ait Cronbach Alpha giivenirlik katsayisi .94 olarak
hesaplanmustir. Madde faktor yiikleri .71 ile .32 arasindadir. Olgekteki madde toplam korelasyonlari
0.66 ile 0.32 arasinda degismektedir. Olgegin yanitlanmasi yaklasik 8-10 dakika almaktadur.

Okul 6ncesi 6gretmen adaylarinin mesleklerine yonelik 6z-yeterliklerini belirlemek amaciyla
Tepe ve Demir (2012) tarafindan gelistirilen Okul Oncesi Ogretmenligi Oz-Yeterlik inanglar1 Olgegi
adl1 37 maddeden olusan likert tipi besli dereceleme 6lcegi kullanilmistir. Olgek maddelerine katilim
durumu “tamamen” (5 puan) ve “hi¢” (1 puan) olarak degismektedir. Olcek gelistirilmesi asamasinda
on lisans, lisans ve yiiksek lisans derecesine sahip okul dncesi dgretmenleriyle calisilmustir. Olgek
maddelerinin faktor yiiklerinin 0.55-0.74 arasinda dagildig1 goriilmektedir. Ayrica 6lgek verileri
toplam varyansin %45.78’ini agiklamaktadir. Maddeler i¢in hesaplanan madde toplam korelasyonlari
0.54 ile 0.72 arasmnda degismektedir. Olgek igin hesaplanan toplam Cronbach Alpha giivenirlik
katsayis1 0.97°dir. Olgegin yanitlanma siiresi yaklasik 5-6 dakikadir. Bu arastirmada, lgme araglari
ayni oturumda donemin basinda drama egitimi almadan 6nce ve sonunda 14 hafta arayla ayn1 gruba
sunularak veriler elde edilmistir.

Erken Cocukluk Egitiminde Drama Dersi Uygulama Siireci

Yiiksekogretim Kurulu (YOK) tarafindan &gretmen yetistirme lisans programlari 2018
yilinda giincellenmistir. Bu kapsamda Okul Oncesi Ogretmenligi Lisans Programina zorunlu alan
dersi olarak dordiincii yariyil programinda erken cocukluk egitiminde drama dersi yer almaktadir. Bu
dersin amaglar1 YOK (2018) tarafindan su sekilde belirlenmistir:
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Drama teriminin tanimi ve anlami, psiko-drama, yaratict drama, egitici drama sosyo-drama
vb. kavramlar; drama-oyun iliskisi; egitimde drama uygulamalarimin tarihgesi; egitimde
dramamin yapist ve uygulanma agsamalari, drama ortami ve ogretmen nitelikleri; dramanin
degerlendirilmesi; alanin egitim amaglarina uygun drama ornekleri, 6rnekler gelistirilmesi

ve uygulanmasi.

Dersin belirlenen amaglarindan yola ¢ikarak arastirmanin yapildigi devlet iiniversitesinde
bu ders 14 hafta boyunca uygulama agirlikli olarak gerceklestirilmistir. Ogretmen adaylarinin
drama siire¢lerine hazirlanmalari amaciyla tanigma, 1sinma, etkilesim, iletisim, giiven ve is birligi
gibi temalar1 iceren dort haftalik bir egitim verilmistir. Bu siirecte 6gretmen adaylariin drama
deneyimi kazanmalar1 ve aym1 zamanda 6gretmen olduklarinda sinif iginde bu siiregleri nasil
planlayip uygulayacaklarina dair bakis acist gelistirmeleri hedeflenmistir. Sonraki haftalarda ders
siireglerinde okul dncesi ¢ocuklara yonelik farkli etkinlik tiirleriyle biitiinlestirilmis (Tiirkge, sanat,
miizik, matematik, oyun ve okuma-yazmaya hazirhik) drama planlart uygulanmistir. Ogretmen
adaylarmin bu oturumlarda erken ¢ocukluk déneminde drama egitiminin Okul Oncesi Egitim
Programi kapsaminda nasil biitiinlestirildigini, dramanin asamalarinin nasil yapilandirildigini,
planlamada nelere dikkat edilmesi gerektigini, farkli drama tekniklerinin kullanimini ve 6gretmenin
roliinii yagayarak deneyimlemeleri amaclanmistir. Son iki haftada ise 6gretmen adaylarindan drama
etkinlikleri planlamalar1 ve bu planlart sinifta sunarak degerlendirmeleri saglanmistir. Dersin
uygulama siireci, 6gretmen adaylarinin dramaya iliskin olumlu tutumlar gelistirmeleri ve gelecekteki
ogretmenlik yasantilarinda 6z-yeterlik inanglarina katki saglamasi amacini tagimaktadir. Dersi alan
lisans ikinci siif 6gretmen adaylari, 30 kisilik iki gruba ayrilmis ve uygulamalar her iki grupta da
ayni1 sekilde ayni arastirmaci tarafindan uygulanmstir.

Verilerin Analizi

Bu calismada elde edilen nicel verilerin analizinden 6nce Shapiro-Wilk normallik testi
uygulanmustir. Test sonuglari, 6z-yeterlik inanglar1 6n test/son test puanlarinin normal dagildigini
(p>0.05), drama dersine yonelik tutum On test/sontest puanlarinin ise normal dagilmadigini (p<0.05)
gostermistir. Bu nedenle 6z-yeterlik inanglari verileri bagimli gruplar t-testiyle, drama dersine
yonelik tutum verileri ise parametrik olmayan Wilcoxon Isaretli Siralar testiyle analiz edilmistir.
Verilerin analizinde SPSS 20.0 paket veri analizi programi kullanilmastir.

Arastirma ve Yayin Etigi

Bu arastirmanin Cukurova Universitesi Rektorliigii Sosyal ve Beseri Bilimler Alaninda
Bilimsel Arastirma ve Yayin Etigi Kurulu Bagkanliginin 30.09.2020 tarihli, 11 nolu karan ile etik
ilkelere uygun oldugu belirlenmistir.

Bulgular

Erken ¢ocukluk egitiminde drama dersinin okul 6ncesi 6gretmeni adaylarinin drama dersine
yonelik tutumlarina etkisini belirlemek igin Yaratici Drama Dersine Yénelik Tutum Olgegdi dntest
ve sontest sonuclar1 Wilcoxon Isaretli Siralar Testi kullanilarak degerlendirilmistir. Analiz sonugclari
Tablo 2’ de gdsterilmistir.
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Tablo 2. Ogretmen Adaylarinmin Dramaya Iliskin Ontest-Sontest Tutum Puanlarinin

Karsilastiriimasi
Ontest-Sontest N Sira ortalamasi Sira toplam z P
Negatif Siralar 8 14,81 118,50 -4,854% 0,001
Pozitif Siralar 44 28,63 1259,50
Esit 0
Toplam 52

*Negatif siralar temelinde

Yapilan Wilcoxon Isaretli Siralar Testi sonucunda, dntest-sontest tutum puanlari arasindaki
artisin istatistiksel olarak sontest lehine anlamli bir fark oldugu belirlenmistir (z =-4,854, ve p <.05).
Analiz sonuglari, aragtirmaya katilan 6gretmen adaylarmin drama dersine yonelik Ontest tutum
puanlart ortalamasimin 209,64 iken sontest tutum puanlart ortalamasinin 225,85’e yiikseldigini
gostermektedir. Bu bulgular drama egitiminin égretmen adaylarinin drama dersine yonelik olumlu
tutumlarini artirdigini ortaya koymaktadir.

Erken cocukluk egitiminde drama lisans dersinin okul Oncesi 6gretmen adaylarinin
ogretmenlik 6z-yeterlik diizeylerine etkisinin belirlenmesi i¢in bagimli gruplar t-testi yapilmistir.
Tablo 3’te 6gretmen adaylarmin 6gretmenlik 6z-yeterlik inanglar1 dntest-sontest toplam puanlarina
iliskin analiz sonuglar1 yer almaktadir.

Tablo 3. Ogretmen Adaylarimin Ogretmenlik Oz-yeterlik Inanglart (Ontest-Sontest) Puanlarinin
Karsilastirilmasina Yonelik Bagimli Gruplar i¢in t-Testi Sonuglart

Grup N X Ss
t SD p
Ogretmenlik (")Z-yeterlik On test 52 149,10 15,31 -4,847 13,59 0,001
inanglar Son test 52 158,23 15,34

Lisans egitiminde yer alan “erken ¢ocukluk egitiminde drama” dersinin 6gretmenlik 6z-
yeterlik puanlarina etkisinin belirlenmesi i¢in yapilan t testi sonuglarina gore 6gretmen adaylarinin
sontest puanlar1 lehine anlamli bir artisin oldugu ortaya c¢ikmistir [t(13,59)= -4,847, p < .05)].
Ogretmen adaylarmin 6z-yeterlik puani ortalamalar1 baslangicta 149,09 iken drama dersi sonrasinda
158,23’e yiikselmistir. Arastirma bulgulari, artan 6gretmenlik 6z-yeterligi {izerinde drama dersinin
de bir katkis1 olabilecegini gostermektedir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada lisans programinda yer alan erken ¢ocukluk egitiminde drama dersini alan
ikinci sinif okul dncesi 6gretmeni adaylariin 14 haftalik egitimleri sonunda drama dersine yonelik
tutum ve 6gretmenlik 6z-yeterlik inang¢lar1 toplam puanlarinda istatistiksel olarak anlamli bir artisin
oldugu belirlenmistir (p <.05). Bu nedenle lisans diizeyinde drama egitiminin 6gretmen adaylari igin
onemli bir mesleki gelisim firsati1 oldugu sonucuna ulasilmistir.

Lisans diizeyinde drama egitiminin 6gretmen adaylarinin; 6zgilivenleri ve konu alani bilgileri
(Abbott, 2014), iletisim becerileri (Aydin-Sengiil ve Topguoglu-Unal, 2018), insan haklar1 bilgisi
(Ulubey ve Aykag, 2016), ortaokul diizeyinde drama etkinliklerine yonelik tutumlar1 (Clift ve Wilson,
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1984), okul 6ncesi ¢cocuklarin dil becerilerini gelistirmeleri (Melville ve Farran, 2021) tizerinde etkili
oldugu bulunmustur. Dramanin hem 6grenciler hem de dgretmenler i¢in faydalarimi destekleyen
cok sayida arastirma olmasina karsin, 6gretmen adaylarinin dramanin pedagojik bir yontem olarak
kullanimina iliskin tutumlar hakkindaki bilgiler sinirlt kalmaktadir.

Kusdemir Kayiran (2018) tarafindan yapilan ¢alismada sinif 6gretmenligi adaylariin lisans
diizeyinde aldiklar1 drama egitiminin drama yontemini kullanmaya yonelik 6z-yeterlik algilarini ve
tutumlarint olumlu yonde etkiledigi belirlenmistir. Bagka bir ¢aligmada drama dersi alan 6gretmen
adaylarinin dramaya yonelik tutum puanlariin yiiksek oldugu ve etkili bir 6gretim yontemi oldugu
goriisiinii tasidiklar1 ortaya konulmustur (Basci ve Giindogdu, 2011). Ceylan ve Omeroglu (2007)
ise okul Oncesi O0gretmenligi lisans programinda yer alan drama dersinin 6gretmen adaylarina
sagladigi pek cok kisisel katki sayesinde, 6gretmen adaylarinin 6gretmen olduklarinda egitim
programinda dramaya yer verme olasikliklarini artiracagini ileri siirmiislerdir. Tiim bu ¢alismalarin
ortak noktasi, lisans egitiminde drama dersinin 6gretmen adaylarina olumlu tutum kazandirdigi ve
boylece d6gretmen adaylarinin 6gretmenlik meslek yasantilarinda bir yontem olarak dramayi egitim
stireclerinde kullanabilecekleri yoniindedir.

Bu arastirmanin bir diger odagi ise dgretmen adaylarinin katildiklari drama egitiminin
onlarin Ogretmenlik 06z-yeterlik inanglarina etkisini incelemesidir. Arastirmacilar, hizmet igi
ve hizmet Oncesi Ogretmen Oz-yeterliginin pek cok farkli degisken tizerinde etkisi oldugunu
ortaya koymuslardir. Ogretmenlerin siif ydnetimi inanglar1 (Woolfolk, Rosoff ve Hoy, 1990),
Ogrenci basarisi ve motivasyonu i¢in sorumluluk almalar1 (Tschannen-Moran, Woolfolk Hoy ve
Hoy, 1998; Frumos, 2015), 6gretimsel bagliliklar1 (Coladarci, 1992), is tatmini ve tiikenmislik
diizeyleri (Aldridge ve Fraser, 2016; Skaalvik ve Skaalvik, 2017) 6gretmen 6z-yeterligi ile anlamli
bir sekilde iliskilendirilmistir. Ogretmenler, lisans egitimi sayesinde yeni referans cergeveleri
gelistirerek sinif i¢i 6gretim etkinliklerini farkli sekilde yorumlamakta ve onlara kars: farkli tepkiler
gelistirebilmektedirler (Kennedy, 1999). Bu nedenle 6gretmen adaylarinin 6z-yeterlik inanclarmin
farkli egitim yaklasimlariyla desteklenmesi 6nem arz etmektedir. Tschannen-Moran, Woolfolk
Hoy ve Hoy (1998), 6gretmen oz-yeterligini, bir ogretmenin belirli bir ogretim gorevini basarryla
yerine getirmek i¢in gereken eylemleri organize etme ve tamamlama becerisine olan inanci olarak
tanimlamustir. Lisans programindaki erken ¢ocukluk egitiminde drama dersinin 6gretmen adaylarina
bu pedagojik yonteme dair teorik bilgi ve uygulamali deneyim sunmasi sayesinde 6gretmenlik 6z-
yeterlik inanglarini destekledigi diisiiniilmektedir. Cocuklarin gelisimsel ihtiyaglarini destekleyen
ogrenme ortamlarinin olusturulmasi, igerik bilgisine hakim ve 6gretme konusunda ytiksek 6zyeterlige
sahip etkili 6gretmenlere baglidir (Ashton ve Webb, 1986; Gibson ve Dembo, 1984). Adigiizel
(2020)’e gore, dramanin temel bilesenlerinden biri 6gretmendir. Erken ¢ocukluk egitiminde drama
etkinliklerine yer verecek dgretmenin dramanin teorik altyapisini bilmesi, bir drama dersini planlama,
uygulama ve degerlendirme yeterligi olmasi ve alaninda dramay1 bir yontem olarak kullanmasi
gerekmektedir.

Arasgtirmalar, egitimde dramanin 6gretmenlerin 6z-yeterlik inanglari izerinde olumlu etkileri
oldugunu gostermektedir. Drama temelli mesleki gelisim programlari, 6gretmenlerin 6z-yeterliklerini
olumlu yonde etkilemektedir (Stanton, Cawthon ve Dawson, 2018). Bencze ve Upton (2006), drama
temelli fen 6gretiminin, 6grencileri 6grenmeye motive etmenin yani sira dgretmen i¢in olumlu bir
0z-yeterlik inanci gelistirmeye yardimci oldugunu ortaya koymustur. Bunun yaninda Cawthon ve
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Dawson (2009) tarafindan yiiriitiilen bir calismada ise drama temelli bir mesleki gelisim programinin
ogretmenlerin otantik 6gretimle ilgili becerilerine katki saglarken 6gretmenlik 6z-yeterlik diizeylerini
etkilemedigi bulgusuna ulasilmistir. Ciinkii bu calismada 6gretmenlerin zaten Oz-yeterlik inang
diizeylerinin yiiksek oldugu i¢in drama temelli mesleki gelisim programinin etkisinin goriillemedigi
belirlenmistir. Bu nedenle diisiik 6z-yeterlik inancina sahip 6gretmen veya ogretmen adaylari igin
drama egitiminin mesleki gelisimlerine katkisinin daha fazla olmasi beklenebilir.

Ogretmen yetistirme programlarinda drama egitiminin yer almasmin dgretmenlerin &z-
yeterlik inanglarina 6nemli 6l¢iide katki sagladigi goriilmektedir (Cawthon ve Dawson, 2009; Lee,
Cawthon ve Dawson, 2013). Melville ve Farran (2021), drama egitiminin 6gretmen adaylarimin
dil ve okuma becerilerinin dgretimine yonelik 6z-yeterlik inanglarinda ve tutumlarinda onemli
bir gelisme sagladigini  bulmuslardir. Karacil ve Yayla (2018) tarafindan yapilan ¢aligmada simif
Ogretmeni adaylarinin dordiincli smifta aldiklar1 drama egitiminin 6gretmenlik 6z-yeterliklerini
geleneksel yonteme gore anlamli bir sekilde olumlu etkiledigi saptanmistir. Okul 6ncesi 6gretmeni
adaylarinin aldiklar1 drama egitiminin onlarin 6z-yeterlik inanglarina yansimalarini ortaya koymay1
amagclayan bu ¢calismada elde edilen bulgular alanyazinda yapilmis sinirl sayida ¢alismayla benzerlik
gostermektedir.

Okul o6ncesi 6gretmenligi mesleki 6z-yeterligi 6zelinde, 6gretmen adaylarmmin 6grenme
siireclerini planlama, uygulama ve degerlendirme boyutlarinda kendilerini yetkin hissetmeleri
onemlidir. Drama, Okul Oncesi Egitim Programi’nda (MEB, 2013) hem ayr1 bir etkinlik tiirii hem
de diger etkinliklerde kullanilabilen bir yéntem olarak ele alinmaktadir. icerdigi oyunsu siiregler ve
sundugu zengin 0grenme firsatlart degerlendirildiginde drama, okul 6ncesi donemdeki ¢ocuklarin
gelisimsel ihtiyaclar1 igin en uygun yontemlerden biri olarak 6ne cikmaktadir. Bir okul 6ncesi
ogretmeninin giinliik egitim akisinda drama etkinliklerine yer vermesi MEB (2013) Okul Oncesi
Egitim Programinin; ¢ocuk merkezli, oyun temelli, esnek, dengeli, yaraticiligin gelistirilmesi
ve kesfederek O0grenmenin Oncelikli olmasi gibi temel 6zelliklerini karsilayabilmesini miimkiin
kilmaktadir. Bu noktadan hareketle, egitimde dramanin okul Oncesi Ogretmeninin mesleki
yeterliklerine katki sagladigi sonucuna ulasilabilir.

Kennedy (1999), hizmet 6ncesi 6gretmen egitimini, 6gretmenlerin 6grenci olarak gecmis
deneyimleri ile 6gretmen olarak gelecekteki deneyimleri arasinda bir donem olarak adlandirmaktadir.
Bu nedenle lisans programindaki pek ¢ok egitim dersi, 6gretmen adaylarinin gegmis deneyimlerini
sorgulamalar1 ve degistirmeleri igin bir firsattir. Ogretmen adaylarina hem kisisel hem de mesleki
gelisim firsati sunma potansiyeli disiiniildiigiinde drama dersinin lisans diizeyinde 6gretmen
adaylarmin 6z-yeterlik inanclarini destekledigi sonucuna varilmistir. Ogretmenlik mesleki gelisim
programlarinda etkili bir yontem olan dramanin 6gretmen adaylariin pedagojik alan bilgileri ile
mesleki tutum ve davraniglarina da olumlu bir sekilde katki saglayabilecegi diistiniilmektedir. Bu
caligmadan elde edilen bulgular, 6gretmen adaylarinin drama egitimi sonrasinda 6gretmenlik 0z-
yeterlik inang¢larinda istatistiksel olarak anlamli bir artis kaydettiklerini ortaya koymustur.

Mevcut caligmada, 6gretmen adaylarinin drama egitimi sonrasinda drama dersine yonelik
tutumlarinda ve dgretmenlik dz-yeterlik inanclarinda artis oldugu sonucuna ulasilmistir. Ozellikle
ogretmenlik Oz-yeterlik inanglarinda tespit edilen istatistiksel anlamli farkliligin sadece drama
dersi almaktan kaynaklanamayaca@i ancak yukarida tartisilan nedenlerden dolayr 6z-yeterlik
inancina olumlu katki saglayan bir etken oldugu belirlenmistir. Bu anlamli farkin drama dersinden
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kaynaklandigini belirlemek i¢in ayni smif diizeyinde ancak drama egitimi almamis bir kontrol
grubuna ihtiyag vardir. Okul Oncesi Ogretmenligi lisans programinda zorunlu ders olmasi nedeniyle
bu ¢alisma kontrol gruplu deneysel desende yapilamamistir. Bu durum arastirmanin sinirliligini
olusturmaktadir.

Caligmadan elde edilen sonuglar yorumlanirken 6gretmen adaylarina sunulan erken ¢ocukluk
egitiminde drama dersinin hem teorik hem de uygulamali olarak islendigi, okul Oncesi egitim
programinda nasil planlanacagi ve uygulanacagi lizerine yogunlasildigi hesaba katilmalidir. Ayrica bu
dersi veren arastirmact, siireci planlarken dramay1 6gretmen adaylari i¢in hem kisisel hem de mesleki
gelisimlerini destekleyebilecek bir 6grenme yontemi olarak ele almistir. Bu noktada dramanin insan
yasamina dogrudan etki eden ve hali hazirda var olan tutum, davranis ve diisiincelerini sorgulamaya,
yeniden yapilandirmaya ve degistirmeye olanak saglayan bir doniigiim firsat1 oldugu inanciyla siire¢
gerceklestirilmistir.

Caligmanin sonuglar1 dogrultusunda, okul 6ncesi dgretmeni adaylarmin dramaya iliskin
tutum ve 6gretmenlik 6z-yeterlik inanglarinda artisin nedenlerinden biri olarak belirlenen erken
cocukluk egitiminde drama lisans dersinin mesleki gelisim imk&n1 sunmas1 gdz onitine alindiginda,
dersin daha fazla ders saati/kredisi ile programda yer almasi 6nerilmektedir. Bunun yaninda 6gretmen
adaylarinin mesleki gelisimlerine katki saglayabilecek diger alan derslerinde de drama ydntemine
yer verilmesi biitlinciil olarak 6gretmen adaylariin dramay1 farkli etkinlik gesitlerinde kullanmaya
iliskin tutumlarin artirabilir ve bdylece 6gretmenlik 6z-yeterlik inanglarimi destekleyebilir. Son
olarak bu ¢alismanin bulgularindan yola ¢ikarak drama dersi almis 6gretmen adaylarinin son sinifta
ogretmenlik uygulamasi dersi kapsaminda drama etkinliklerine nasil ve ne siklikla yer verdikleri
incelenebilir. Boylece drama dersinde kazanilan olumlu tutum ve 6z-yeterlik inanclarinin gergek bir
sinif ortamina yansimalarinin nasil oldugu goriilebilir.
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Introduction

Drama in Education (DIE) is to act out a subject in play-like processes with role-playing and
improvisation techniques based on interaction and experiences. DIE’s characteristics allow it to serve
a variety of functions in educational programs (Adgiizel, 2019; 2020). DIE as a method in teaching
a subject area is preferred by teachers to convey knowledge, provoke curiosity, solve problems,
and change student attitudes. (McCaslin, 2006). As a learning medium, DIE employs many skills
and techniques of theatre for educational purposes and focuses on both content and form rather
than performance (O’Sullivan & Karavoltsou, 2011). Acquiring and modifying knowledge, skills,
strategies, beliefs, attitudes, and behaviours occurs through learning methods, which have a variety
of cognitive, linguistic, physical, and social aspects (Schunk, 2012). Many teaching methods used in
classrooms primarily focus on the academic achievement of pupils. DIE, unlike other pedagogical
methods, not only focuses on cognitive outcomes but is also concerned with the affective domain
of learning (O’Hara, 1984; McCaslin, 2006; Baldwin, 2009). Drama provides learners with first-
hand learning experiences and incorporates both cognitive and emotional aspects into the imaginary
world that it creates (Bowell & Heap, 2013). Thus, DIE is regarded as an effective way of learning
in schools, especially in early years of education because of creating a prosperous environment for
pupils.

In early childhood education, teachers should organize child-centered and play-based high-
quality learning experiences that support all developmental areas (Jackman, Beaver & Wyatt, 2014;
Berk, 2017). Since drama interweaves the social, cognitive, emotional, language, and motor aspects
of development to create a playful and meaningful learning context for children, teachers should
consider DIE as a remarkable pedagogical method for early learners. O’Neill (1989) argues that if
the teacher structures the drama for students’ needs and interests and actively engages in the role,
the drama achieves the goals through creating an authentic classroom dialogue. Therefore, a teacher
who prefers to use the educational opportunities of drama should have a clear understanding of and
experience with drama in education. According to Adgiizel (2020), drama in education should be
implemented by a qualified teacher with expertise in the discipline. While using DIE, the teacher
needs to realize the learning process that includes planning, implementation, and evaluation processes.
Therefore, teacher training is critical to realize the potential impact of DIE and to have a positive
attitude to use it effectively in the classroom.

Much of the DIE research is concerned with the students’ outcomes, such as academic
achievement, (Kardash & Wright, 1987, Rosler, 2008, Fleming, Merrell & Tymms. 2004), self-
regulation (Lorenzetti & Kruger, 2020) social skills (Freeman, Sullivan & Fulton, 2003), language
development (Mages, 2009; Podlonzy, 2000). Drama is also an effective pedagogical method that
increases both academic knowledge and professional development in the higher education context
(Hogan, 2008; McLaren, Welsh & Long, 2021; Perry & Medina, 2011; Russell-Bowie, 2013).

Pre-service education should help teacher candidates comprehend and accept the broad role
of being a teacher, as well as develop strong personal-professional integration (Geng, Black & Smith,
2017). Integrating DIE in undergraduate teacher education programs contributes to the attitudes and
self-efficacy beliefs of prospective teachers. Gray, Pascoe & Wright (2018) reveal that the beliefs
and understandings of pre-service teachers about drama have an impact on attitudes and experiences
in teaching drama. Toivanen, Komulainen & Ruisméki (2011) suggest that teaching skills such as
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confidence, creative passion, and interaction skills can be developed through drama experiences
for pre-service teachers. Therefore, we assume that DIE in pre-service teacher training can help to
improve future teachers’ attitudes toward drama pedagogy and also their self-efficacy beliefs.

Pre-service teachers form the beliefs that will direct their future practices through their
experiences at the undergraduate level (Kennedy, 1999). The teacher training programs suggest
opportunities to develop the skills, content, and environment for teaching and allow pre-service
teachers to interpret their judgments and behaviours towards education. So, they can develop and
change their attitudes during that period (Mitchell, 1976).

Attitude is defined by Vaughan and Hogg (2005) as “a relatively enduring organization of
beliefs, feelings, and behavioural tendencies toward socially significant objects, groups, events, or
symbols” (p.150). “Attitudes shape and are shaped by behaviours” (p. 6) and both are influenced by
external social forces (Myers, 2012). Conscious attitudes toward things or people may anticipate the
subsequent behaviours of individuals (Wilson, Dunn, Kraft, & Lisle, 1989). Therefore, focusing on
preservice teachers’ attitudes towards a particular curriculum domain (e.g., drama) is crucial since
it is presumably an indicator of their future classroom practices. Attitudes towards teaching drama
can affect the teachers’ pedagogical preferences, which influence the children’s learning experiences.
Teachers who recognize the importance and potential of DIE endeavour to integrate it into the
curriculum.

Teacher training programs may both convey pedagogical knowledge and practice new
teaching techniques (Hyson, Tomlinson & Morris, 2009). DIE in the undergraduate program serves
the pre-service teachers to experience and plan the drama activities, which may contribute to their
self-efficacy beliefs. Bandura (1977) conceptualises self-efficacy in social learning theory as “arising
from various sources of information conveyed by direct and mediated experience” (p. 203) and
defined as “people’s judgments of their capabilities to organise and execute courses of action required
to attain designated types of performances” (Bandura, 1986 p.391). Furthermore, self-efficacy
predicts the future behaviours, effort, and persistence of a person (Bandura, 1986; 1997), so we gain
knowledge of our abilities. Therefore, people’s efficacy beliefs influence the construction of goals,
motivation, and behaviours. In the education context, teacher self-efficacy can affect both teachers’
pedagogical choices and learners’ outcomes.

Bandura also identified “teacher efficacy” as a type of self-efficacy and defined it as the
personal efficacy beliefs of teachers towards motivation and promotion of learning, which influence
the educational environments created by teachers and the academic achievements of pupils (Bandura,
1993). Beginning teachers’ self-efficacy and identity are heavily influenced by pre-service teacher
education programs (Pendergast, Garvis & Keogh, 2011). Self-efficacy, which can affect individuals’
behavioural choices, is based on individuals’ performance outcomes, vicarious experiences
(modelling), verbal persuasion, and emotional states (Schunck, 2012; Bandura, 1977). As a social
and interactive process, DIE contributes to the development of cognitive, affective, social, cultural
and creative understanding and skills (Bowell & Heap, 2013). DIE may suggest to participants all
these sources of self-efficacy by creating an imaginary world. Drama is a process that can support the
self-efficacy belief as it provides the opportunity to transform knowledge and skills into performance,
suggests a secure environment to observe others and creates an atmosphere that is sensitive to verbal
feedback and emotional domains.
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Research has generally focused on the practicum for the development of pre-service
teachers’ self-efficacy beliefs (Klassen & Durksen, 2014; Martins, Costa & Onfore, 2015; Smith &
Lev-Ari, 2005). DIE courses naturally provide and can improve pre-service teachers’ teaching skills
by allowing them to model a drama teacher (vicarious experience) and practice drama itself (mastery
experience and verbal persuasion). Thus, DIE can affect the self-efficacy beliefs of prospective
teachers positively. Studies show that the self-efficacy beliefs of teachers increase significantly when
drama is used in teacher training programs (Cawthon & Dawson, 2009; Lee, Cawthon & Dawson,
2013). Also, early years education teachers who engage in drama functionally and intensively are
more likely to be satisfied with and appreciate their profession (Toivanen, Komulainen & Ruismaéki,
2011). Hence, DIE should be considered as an effective tool for professional development for
prospective teachers.

Research shows that drama in education has positive effects on teachers’ self-efficacy
beliefs. Bencze & Upton (2006) revealed that drama-based science teaching helps to develop a
positive self-efficacy belief for the teacher, along with motivating the students to learn. The drama-
based instruction professional development program affected the self-efficacy of teachers positively
(Stanton, Cawthon & Dawson, 2018).

At the undergraduate level, DIE provides pre-service teachers with both personal and
professional development opportunities. All the benefits of drama are available to these adult learners,
and being taught about drama for their future careers contributes to professional development. DIE
is associated with positive student outcomes and is an effective method in professional development
programs. Therefore, we have sought to understand how the DIE undergraduate course impacts pre-
service teachers’ attitudes towards drama in education and their self-efficacy beliefs, as a professional
development opportunity.

Method

Research Model

In this study, a one-group pretest-posttest pre-experimental research model was used to
examine the effect of the “Drama in Early Childhood Education” course on pre-service teachers’
attitudes towards drama and their teachers’ self-efficacy beliefs. The reason for choosing this research
model is that the DIE course is compulsory in the undergraduate program and, therefore, a control
group that does not take the course cannot be found. In the pre-experimental model, the researcher
focuses on the results of a treatment applied to one group (Creswell & Creswell, 2017). In one-group
pre-experimental studies, the same tests are provided to the same participants at the beginning and
end of the experiment process (Sonmez & Alacapinar, 2011). The research model is shown in Table 1.

Table 1. Research Model

Group Pretest Intervention Posttest

G P1.1 (Attitude Scale Towards 14-week Drama in Early P1.2 (Attitude Scale Towards

(N=52) Creative Drama Lesson) Childhood Education Course  Creative Drama Lesson)
P2.1 (Early childhood P2.2 (Early childhood
Teachers’ Self-Efficacy Teachers’ Self-Efficacy
Beliefs Scale) Beliefs Scale)
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Participants

The participants in this study are 52 sophomore students in a state university’s pre-school
teaching undergraduate program. The attitudes toward drama and teachers’ self-efficacy beliefs of
participants who attended the “Drama in Early Childhood Education” course, which is in the Early
Childhood Education Undergraduate Program’s fourth semester, were investigated. Nine men and 43
women took part in the study, with ages ranging from 19 to 30 (mean = 21.5).

Data Collection Tools

To determine the attitudes of teacher candidates towards drama, the 50-item ““Attitude Scale
Towards Creative Drama Lesson” developed by Adigiizel (2007) was used as a data collection tool.
Likert-type five-point scale items are answered as “strongly agree (5 points) ... and “strongly disagree
(1 point)”. The Cronbach Alpha reliability coefficient of the entire scale was calculated as .94. Item
factor loads are between .71 and .32. The item-total correlations in the scale ranged from 0.66 to 0.32.
It takes about 8-10 minutes to answer the scale.

A measurement tool developed by Tepe & Demir (2012) was used to determine the self-
efficacy of pre-school teacher candidates for their profession. Likert type “Early childhood Teachers’
Self-Efficacy Beliefs Scale” created by the researcher consists of 37 items that are answered as
“strongly agree (5 points) ... and “never (1 point)”. During the scale development phase, the data
was obtained from both in-service and pre-service pre-school teachers. The factor loads of the scale
items are distributed between 0.55 and 0.74. In addition, the scale data explains 45.78% of the total
variance. The item-total correlations calculated for the items ranged from 0.54 to 0.72. The total
reliability coefficient (Cronbach alpha) calculated for the scale is 0.97. The response time of the scale
is approximately 5-6 minutes. In this study, data were collected by presenting the measurement tools
to the same group at the beginning and end of the semester, 14 weeks apart.

Drama in Early Childhood Education Course

Teacher training undergraduate programs were updated by the Turkish Council of Higher
Education (YOK) in 2018. In this context, Drama in Early Childhood Education is included in the
fourth-semester program as a compulsory subject in the undergraduate program of Early Childhood
Education. The objectives of this course have been determined by YOK (2018) as;

The definition and meaning of the term “drama’’; concepts of psycho-drama, creative drama,
educational drama, socio-drama, etc.; drama-play relationship, history of drama practices
in education, the structure and application stages of drama in education; drama environment
and teacher qualifications; evaluation of drama, planning and implementing drama examples
suitable for the educational purposes

Based on the course content, this course was given for 14 weeks in the state university where
the research was carried out. To prepare the pre-service teachers for the drama process, a four-week
training was given including themes such as meeting, warming up, interaction, communication,
trust and cooperation. In this process, it is aimed that pre-service teachers gain drama experience
and at the same time develop a perspective on how they will plan and implement drama in the
future. In the following weeks, drama plans integrated with different types of activities (Turkish,
art, music, mathematics, play and preparation for literacy) for preschool children were experienced
during the course process. It was hoped that pre-service teachers would gain an understanding of how
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drama education in early childhood is integrated within the scope of the Early Childhood Education
Curriculum, how the stages of drama are structured, what should be considered in planning, the use
of various drama techniques, and the role of the teacher during these sessions. In the last two weeks,
pre-service teachers were asked to plan drama activities and present these plans in the classroom
and evaluate them. The application process of the course aims to help pre-service teachers develop
positive attitudes towards drama and contribute to their self-efficacy beliefs in their future teaching
experiences. The undergraduate second-year teacher candidates who took the course were divided
into two groups of 30, and the training was applied in the same way in both groups by the same
researcher.

Data Analysis

The Shapiro-Wilk normality test results showed that self-efficacy beliefs pre-test scores
were normally distributed (p>0.05) but the attitudes towards drama course pre-test scores were not
normally distributed (p<0.05). Therefore, self-efficacy beliefs data were analyzed in a one-sample
t-test, and attitudes towards drama course data were analyzed in non-parametric Wilcoxon Signed
Rank Test.

Research and Publication Ethics

Ethical approval for this study was obtained from the Presidency of the Scientific Research
and Publication Ethical Committee of Social and Human Sciences of Cukurova University Ethics
Committee (Reference:30.09.2020/11)

Results

The pre-test and post-test results of the Attitude Scale Towards Creative Drama Lesson
were evaluated using the Wilcoxon Signed Rank Test to determine the effect of the Drama in Early
Childhood Education undergraduate course on the attitudes of early childhood education teacher
candidates towards drama. Analysis results are shown in Table 2.

Table 2. Comparison of Pretest-Posttest Attitude Scores of Pre-Service Teachers towards Drama

Posttest—Pretest N Rank average Rank total z P
Negative rank 8 14,81 118,50 -4,854* 0,001
Positive rank 44 28,63 1259,50

Equal 0

Total 52

*Based on the negative rank

The Wilcoxon Signed Rank Test analysis results show that there is a statistically significant
difference in favor of the post-test between the pretest and posttest attitude scores of the pre-service
teachers who participated in the study (z =-4.854, p < .05). The results of the analysis show that the
mean of the pre-test attitude scores of the teacher candidates participating in the research towards
the drama course was 209.64, while the mean of the post-test attitude scores increased to 225.85.
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This result shows that the undergraduate drama course helps teacher candidates improve a positive
attitude towards drama activities.

To determine the effect of the Drama in Early Childhood Education course on the teachers’
self-efficacy levels of early childhood teacher candidates, dependent groups t-test was conducted.
Table 3 shows the results of the analysis of the pre-test and post-test total scores of the teacher
candidates’ teaching self-efficacy levels.

Table 3. Dependent Groups t-test Results for the Comparison of Teacher Candidates’ Teaching
Self-Efficacy Beliefs (Pretest-Posttest) Scores

Group N X Ss
t SD P
Teachers’ Sel-efficacy On test 52 149,10 15,31 -4,847 13,59 0,001
Beliefs Son test 52 158,23 15,34

According to the results of the t-test conducted to determine the effect of teacher candidates
on teachers’ self-efficacy scores before and after the drama course, it was revealed that there was a
significant increase in favor of the post-test [ t(13,59)=-4,847, p <.05)]. While the self-efficacy score
averages of the pre-service teachers were 149.09 at the beginning, they increased to 158.23 after the
course. This finding suggests that taking a drama course might help teacher candidates improve their
teaching self-efficacy.

Conclusion and Recommendations

In this study, we found that second-year undergraduate early childhood teacher candidates
who attended the 14-week “Drama in Early Childhood Education” course improved attitudes toward
drama lessons and teachers’ self-efficacy beliefs were statistically significant (p < .05). As a result,
drama education at the undergraduate level provides a valuable opportunity for teacher training. For
this reason, it has been concluded that drama education at the undergraduate level is an important
professional development opportunity for teacher candidates.

The DIE at the undergraduate level has been found to be effective in the pre-service teachers’
attitudes towards dramatic activities with secondary school students (Clift & Wilson, 1984), their
confidence and content knowledge (Abbott, 2014), teaching language skills to pre-schoolers (Melville
& Farran, 2021), human rights (Ulubey & Aykac, 2017), communication skills (Aydin-Sengul &
Topcuoglu-Unal, 2018). Even though there is emerging research supporting the benefits of drama
for both learners and teachers, our knowledge of preservice teachers’ attitudes regarding the use of
drama as a pedagogical method remains limited.

In the study conducted by Kusdemir Kayiran (2018), the drama education that the primary
school teacher candidates took at the undergraduate level positively affected their self-efficacy
beliefs and attitudes towards using the drama method. In another study, pre-service teachers who took
drama courses had high attitude scores in drama and they considered drama as an effective teaching
method (Bas¢1 & Giindogdu, 2011). Ceylan and Omeroglu (2007) argued that the possibility of
integrating drama into the curriculum will increase when they become teachers, hence many personal
contributions of the drama course in the early childhood education undergraduate program to the pre-
service teachers. The common ground of all these studies is that drama as an undergraduate course
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provides teacher candidates with a positive attitude, and thus they can use drama as a method in their
teaching professional life in their educational processes.

Another focus of this research is to examine the effect of drama education on teacher
candidates’ self-efficacy beliefs. Researchers have found significant relationships between teacher
self-efficacy and a wide range of outcomes for in-service and pre-service teachers. For teachers,
classroom management beliefs (Woolfolk, Rosoff, & Hoy, 1990), responsibility for student
achievement and motivation (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998; Frumos, 2015),
teaching commitment (Coladarci, 1992) job satisfaction, and burnout (Aldridge & Fraser, 2016;
Skaalvik & Skaalvik, 2017) have been associated with teachers’ self-efficacy. During undergraduate
education, teachers can analyze classroom teaching activities and develop distinct reactions by
creating new frames of reference (Kennedy, 1999). Therefore, supporting teacher candidates’ self-
efficacy beliefs with different educational approaches is essential. Tschannen-Moran, Woolfolk Hoy,
and Hoy (1998) defined teacher self-efficacy as a teacher’s belief in his or her ability to organize
and complete the actions required to successfully fulfill a particular teaching task. “Drama in Early
Childhood Education” course in the undergraduate program supports the teaching self-efficacy
beliefs of teacher candidates as it provides theoretical knowledge and practical experience of this
pedagogical method. Since drama in early childhood education is a play-based method that supports
all developmental areas of children and allows creativity and imagination, early childhood teacher
candidates’ taking this training contributes to their professional development. Creating learning
environments that support children’s developmental needs depends on effective teachers who have
knowledge of content and high self-efficacy in teaching (Ashton & Webb, 1986; Gibson & Dembo,
1984) Adigiizel (2020) identified one of the basic components of drama as a teacher. The teacher
who will integrate drama activities into early childhood education should know the theoretical
background of drama, have the ability to plan, implement, and evaluate drama processes, and use
drama as a method.

Studies show that drama in education has positive effects on teachers’ self-efficacy beliefs.
Drama-based professional development programs positively affect teachers’ self-efficacy (Stanton,
Cawthon, & Dawson, 2018). Bencze & Upton (2006) revealed that drama-based science teaching
helps to develop a positive self-efficacy belief for the teacher, along with motivating the students to
learn. In a study conducted by Cawthon & Dawson (2009), a drama-based professional development
program improved the authentic instruction skills of teachers but not their self-efficacy because
they already had high efficacy beliefs, which meant it could not reveal the effect of the drama-
based professional development program. For this reason, it is expected that drama education will
significantly contribute to the professional development of teachers or teacher candidates with low
self-efficacy beliefs.

The integration of drama education in teacher training programs increases teachers’ self-
efficacy beliefs significantly (Cawthon & Dawson, 2009; Lee, Cawthon & Dawson, 2013). Melville &
Farran (2021) found that drama workshops provide a significant improvement in preservice teachers’
self-efficacy beliefs and attitudes on teaching language and reading skills. The study conducted
by Karacil and Yayla (2018) found that the drama education taken by fourth-grade primary school
teacher candidates had a significant positive effect on their teaching self-efficacy compared to the
traditional method. The findings obtained in our study, which aims to reveal how the self-efficacy
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beliefs of pre-school teacher candidates are affected by the drama education they receive, are similar
to the limited studies in the literature.

Considering the pre-service teachers, feeling competent in the process of planning,
implementation, and evaluation of learning is fundamental in particular for early childhood teachers’
professional self-efficacy. Drama is considered both as a distinct activity type and a method that
can be integrated with other activity types in the Early Childhood Education Program (Ministry
of National Education [MoNE], 2013). Regarding the playful processes it contains and the rich
learning opportunities it offers, drama is one of the most appropriate educational methods for the
developmental needs of children. An early childhood teacher’s inclusion of drama in the program
MoNE (2013) Early Childhood Education Program makes it possible to meet the basic features
such as child-centered, play-based, flexible, balanced, creative, and discovery-based learning. In this
respect, drama in education contributes positively to a teacher’s professional competencies.

Kennedy (1999) refers to pre-service teacher education as a period between teachers’ past
experiences as students and their future experiences as teachers. Therefore, many education courses
in the undergraduate program are an opportunity for teacher candidates to reflect on and change
their past experiences. Considering the potential to offer teacher candidates both personal and
professional development opportunities, the drama course supports their self-efficacy beliefs at the
undergraduate level. Drama is an effective method in teaching professional development programs
and can contribute positively to teacher candidates’ pedagogical content knowledge and professional
attitudes and behaviours. The findings obtained from this study also revealed that pre-service teachers
had a statistically significant increase in their self-efficacy beliefs after the drama course.

In this study, we found that pre-service teachers’ attitudes towards the drama lesson and their
teaching self-efficacy beliefs increased after the drama education. In particular, it was determined
that the statistically significant difference found in teaching self-efficacy beliefs could not only be
caused by taking drama lessons but that it was a factor that contributed positively to self-efficacy
beliefs for the reasons discussed above. In order to determine that this significant difference is due
to the drama course, a control group at the same grade level but without drama education is needed.
Since it is a compulsory course in the Early Childhood Education undergraduate program, this study
could not be carried out in an experimental design with a control group. This situation constitutes the
limitation of the research.

While interpreting the results obtained from the study, it should be taken into account that
the “Drama in Early Childhood Education” course offered to pre-service teachers focuses on how to
plan and implement both theoretical and practical aspects of pre-school education. The researcher,
who taught this course, considered drama as a learning method that can support both the personal and
professional development of teacher candidates. At this point, the process was carried out within the
framework that drama is a transformation opportunity that directly affects human life and allows to
question, restructure and change existing attitudes, behaviors and thoughts.

According to the results of the study, “Drama in Early Childhood Education” undergraduate
course, which was determined as one of the reasons for the increase in pre-school teacher candidates’
attitudes towards drama and teaching self-efficacy beliefs, should be included in the program with
more course hours/credits, considering that it offers professional development opportunities. In
addition, including the drama method in other field courses that can contribute to the professional
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development of pre-service teachers can holistically increase the attitudes of pre-service teachers
towards using drama in different activity types and thus support their teaching self-efficacy beliefs.
Finally, based on the findings of this study, it can be examined how and how often the pre-service
teachers, who took drama lessons, included drama activities within the scope of the teaching practice
course in their senior year. Thus, it can be seen how the positive attitudes and self-efficacy beliefs
gained in the drama course are reflected in a real classroom environment.
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Orgiin egitimde farkli yas gruplarinda zorunlu ya da segimlik bir ders olarak okutulan
dramayn iiniversite ogrencileri farkli nedenlerle secmektedir. Drama, farkl fakiiltelerde
ve farkli boliimlerde egitim alan tiniversite dgrencilerinin kiiltiir ve sanat konusunda
kendilerini gelistirdikleri derslerden biridir. Bu arastirmada drama dersi alan
tiniversite dgrencilerinin dramayt nasil tamimladiklarini, drama dersini se¢melerinin
nedenlerini ve ders konusundaki beklentilerini belirlemek ama¢lanmaktadir. Temel
nitel aragtirmanin kullanildigr ¢alismada 115 tiniversite 6grencisine amagli 6rneklem
voluyla ulasilmistir. Arastirmada veriler “Se¢meli Drama Dersi Hazirbulunuslugu
Belirleme Formu” ile toplanmig, verilerin ¢oziimlenmesinde betimsel analiz
kullanmilnustir: Arastirma sonuglarina gorve katilimcilar dramayt genellikle tiyatro ile
iliskilendirmisler, dramanin tiyatro ya da tiyatronun bir dali oldugunu ifade etmislerdir.
Katilimcilarin drama dersini, gelisimlerine katki saglamast (okuduklary béliime, farkl
vonlerini kegfetmeye, eglenmeye, merak etmeye), sanata ve sahne sanatlarina ilgi
duymalar, tiyatro ve drama konusunda kendilerini gelistirmek amaciyla segtikleri
goriilmiistiir. Kattlimcilarin dersten beklentileri farkli gelisim alanlarinda (iletigim
becerileri, dzgiiven, farkli bakis agilari, yaraticilik, hayal giicii, empati, sosyallesme,
eglenme, rahatlama, kendini kesfetme), tivatroda (oyunculuk, tiyatro kurami bilgisi,
sahneleme, dramatik yazarlik, oyun metinleri okuma, yeni bakis agilart kazanma) ve
dramada (alan bilgisi, dogaclama becerisi) gelisim saglamaktir. Arastirma sonuglar
g0z oniinde bulundurularak drama dersi igeriklerinin iiniversitelerde daha iyi
tanitilmasi, drama konusundaki kavram yanilgilarini ortadan kaldiracak ¢alismalar
vapilmasi ve ogrencilerin drama dersini bu dogrultuda se¢meleri onerilmektedir.
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Giris

Dramanin en 6nemli amaglarindan biri, ger¢cek yasama iliskin sorunlari rol oynamaya,
dogaclamaya dayali bicimde ele alarak sanatsal bir tartisma ortami sunmasidir. Katilimeilar,
dramanin kendilerine sunmus oldugu araglarla giivenli bir ortamda etkilesime girerek toplumdaki
farkli rolleri deneyimler ve insan olmanin anlamini ¢ok boyutlu bir bi¢imde arastirma firsati bulurlar
(Thorkelsdottir, 2016). Katilimeilarin farkli rollere girerek dramatik bir kurgu igerisinde karsilastiklar
bir sorunla, gizemle, yolculukla, arastirma ya da kriz durumuyla yiizlestikleri (Bolton, 2007) drama
siireci llkemizde yaratici drama, egitimde drama olarak da anilmaktadir. Drama g¢aligsmalar1 bir
egitmen esliginde yiritiilir, katilimcilarin 6nceki yagantilarindan yola ¢ikilarak dersin amacina
uygun olarak tasarlanmig bir mekanda, grubun hazirbulunusluguna uygun olarak belirlenmis konu,
iyi tasarlanmis bir plan esliginde uygulanir (Adigiizel, 2019).

Tiirkiye’de farkl yas gruplariyla, cesitli gelisim 6zelliklerine sahip katilimcilarla 6rgiin ve
yaygin egitim kapsaminda drama ¢alismalar1 yapilmaktadir. Drama bazen bir amag (disiplin) olarak
katilimcilarin ya da &grencilerin becerilerine odaklanir, onlarm yaraticiliklarini gelistirmek ya da
dramayayonelik konulari (rol, dramatik kurgu, drama teknikleri vd.) islemek amaciyla kullanilir. Bazen
de bir ara¢ (yontem) olarak bir dersin konularini anlatmak, belirlenen kazanimlar gergeklestirmek
amaciyla ise kosulur. Dramanin her iki boyutu da tiim drama derslerinde bir 6grenme sarmali (Bowell
ve Heap, 2019) olusturacak bigimde yer alir. Yontem boyutu, drama dersinin egitsel; disiplin boyutu
ise sanat formu 6zelligine karsilik gelir. Drama ¢alismalari rol oynamay1 ve dogaclamay1 temel alir,
estetik bir siire¢ olarak kendini var eder. Dramanin 6ziinii yansitan bu sanatsal kaygi, katilimeilarin
ve drama egitmeninin yaratici bir bi¢imde siirece dahil olmalarini saglar.

Tiirkiye’de temel egitim diizeyinde gerceklestirilmis tiim drama ¢aligmalarin1 akademik
basariya, kalici16grenmeye, tutum, beceri ve deger gelistirmeye etkisi tizerinden degerlendiren bir meta-
analiz galigmasi dramanin etkili bir yontem oldugunu ortaya koymaktadir (Yildirim, 2021). 1980’li
yillarin basindan bu yana drama, Tiirk egitim sistemi igerisinde okul dncesinden yiiksekdgretime
kadar bir¢ok diizeyde zorunlu ve se¢meli ders haline gelerek 6nemli bir yer edinmistir (Adigiizel ve
Metinnam, 2021). Bu derslerden bir kismu {iniversitelerin farkli fakiiltelerinde yiiriitiilmektedir.

Universitelerdeki  drama  dersleri, farkli  gereksinimleri karsilamak  amaciyla
gerceklestirilmektedir. Ogretmen yetistiren kurumlar olan egitim fakiiltelerinde zorunlu ve segmeli
bir ders olarak yer alan dramanin daha ¢ok yontem boyutuna, 6gretmen adaylarinin mesleki
becerilerini gelistirmek amaciyla odaklanilir. Diger taraftan, 2547 sayili Yiiksekogretim Kanunu’nun
5. Maddesi’nin (1) bendi kapsaminda ag¢ilan segmeli giizel sanatlar dersleri igerisinde yer alan drama,
tiim Universite 0grencilerinin kigisel ve mesleki gelisimlerine katki saglamay1 amaglamaktadir.

Hem se¢meli hem de zorunlu drama derslerinde, rol oynamaya ve dogaclamaya dayali
canlandirma c¢alismalar1 gergeklestirilirken gereksinim duyuldukca oyunlardan ve fiziksel
etkinliklerden yararlanilir. Bu derslerde 6grenciler belirli konular1 6grenme amagl ele alirlar ve
dramanin sanat formuna iliskin bilgi edinirler. Bu nedenle s6zii edilen derslerde egitsel ve sanatsal
anlamda bir planlama gerceklestirilir. Ozellikle drama gibi 6grenen merkezli, yontem oldugu kadar
sanat formu 6zelligi tasiyan bir disiplinin ise kosulmasi daha yaratici, estetik 6grenmeye agik ve
6greneni O0zne kilan bir planlama anlayisina gereksinim duymaktadir. Estetik 6grenme, yalnizca
Ogrenenin etkin katilimini saglayan, duyusal deneyim ve hayal kurmak i¢in olanaklar sunan,
risk almaya acgik bir planlama ile miimkiin olabilir (Uhrmacher, 2009). Drama dersleri, drama
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O0gretmeninin ve katilimcilarin dogaclama temelinde birlikte insa ettikleri bir dramatik kurguya
dayandigi i¢in 6grenme hedefine giden yol tek bir hattan olugsmaz. Bu nedenle, 6gretmenin giivenli
alandan c¢ikip risk almasi gerekmektedir. Risk almak, 6grenenin katkisini planlama siirecine dahil
edebilmek, 6greten ve dgrenen arasinda kurulan iligskiyi geleneksel kaliplarin digina ¢ikarmak igin
gerekli olan bir drama 6gretmeni 6zelligidir (Taylor ve Warner, 2006; Taylor, 2020). Bu baglamda,
drama siirecleri i¢in alisageldik bir planlamadan ¢ok &grenenin ilgilerini, beklentilerini dogrudan
siirece dahil eden, masa basinda degil sahada olusan, yasayan, 6grenenle bulustugunda sinanan
ve tamamlanan (McConnell, Conrad ve Uhrmacher, 2020), dgreten ile 6grenenin diyaloguna ve
bir seyin anlamini birlikte arastirmasina dayali diyalojik (John, 2007) bir planlama anlayis1 daha
uygundur. Diyalojik planlama anlayisinda triin (planin kendisi) degil, planlamanin 6greneni
merkeze alarak nasil gergeklestirilecegi (siire¢) sorunsallastirilir (John, 2007). Drama g¢alismalari
planlanirken sonugtan ¢ok siirece odaklanmak, 6grenen ve Ogreten arasindaki iligkinin 6grenen
lehine yeniden diizenlenmesi, 6grenilecek konunun katilimcilarla birlikte arastirilmasi gibi kaygilar
mevcuttur. Diger taraftan, sonug degil siire¢c odakli olmak dramanin belirgin 6zelliklerinden birisidir
(Adigiizel, 2019). Siire¢ ve sonug ikiligi, drama tarihi iizerinden okunabilecek tiyatro-sinif, sanatgi-
ogretmen gibi cesitli ikiliklerden (Anderson, 2005) yalnizca bir tanesidir. Landy ve Montgomery’ye
(2012) gore drama ve tiyatro, kokleri ritiiel ve dinsel térenlerde olan performans bigimleridir. Antik
Yunancada drama, gerceklestirilen eylem anlamina gelirken, tiyatro ise bir eylemi gdzlemlemek
iizere olusturulmus bir mekan olarak tanimlanir. Drama siireglerinde katilimci eyleme geger. Hem
sanatsal hem egitsel siirece etkin olarak katilir. Katilimcinin rolii, konvansiyonel tiyatrodaki seyirci
gibi yalnizca gerceklestirilen eylemi izlemek degildir.

Siire¢ odakli olmasi dramanin egitsel ve sanatsal boyutuyla iliskilendirilebilecek tartismalarin
merkezinde yer almaktadir. Drama ¢aligmalari, dogaglamaya ve rol oynamaya dayali canlandirmalar
yoluyla 6grenen ve 0gretenin birlikte olusturdugu bir dramatik kurguya dayali olarak siirdiiriiliir.
Dramatik kurgunun olusturulma siireci ve bu siiregte kullanilan teknikler, bir diger deyisle estetik
araglar dramanin sanatsal formuna karsilik gelir. Dramatik sanatlardan yogun bigimde beslenen
drama siklikla tiyatro ile karistirilir. Bu nedenle dramanin sanat formuyla ilgili gergeklestirilen
tartismalar genellikle iki ana noktada ele alinmistir. Bunlardan ilki drama ve tiyatronun
benzerliklerini ve farkliliklarini ortaya koyarak dramanin kendine 6zgii sanatsal formunu daha
belirgin tanimlama kaygisidir. Dramay1 anti-tiyatrocu bir yerde konumlandiran Way (1967), drama
ve tiyatro arasindaki farki belirtirken tiyatronun seyirci ve oyuncu arasindaki iletisimle ilgilenirken,
dramanin katilimcilarin yasadiklari deneyimlerle ilgilendigini ifade eder. Bu konuda Way’in tam
tersi bir konumda duran Bolton (Bolton, 1986°dan akt; Ozgelik-Cetin ve Oztiirk, 2013) ise tiyatro
ve drama arasindaki 6zellikle bigimsel farkliliklar1 gostermek yerine daha ¢ok iki disiplin arasindaki
benzerliklere odaklanmak gerektiginin altin1 ¢izmektedir. Way ve Bolton’in ortaklastigi nokta,
dramanin katilimcilarin deneyimlerinin merkezinde yer almasi ve sonugtan ¢ok siirece odaklanmasi
gerektigidir.

Drama ve tiyatro arasindaki tartigmalarin bir diger temel noktas: ise drama siireglerinde
sanat formunun (rol, sahneleme, oyunculuk vd.) ya da 6grenme hedefinin merkezde olmas1 gerektigi
konusundaki tartismalardir. Dramada sanat formunun dncelenmesi gerektigini diisiinen bir 6gretmen
drama dersine “Bu karakterle ilgili ne biliyoruz? ” gibi rol kisisini anlamaya yonelik, sanat formuna
gonderme yapan bir soruyla baslarken, 6grenme hedefini 6nceleyen 6gretmen “Bu problemi ¢ozmek
icin nereden yola ¢ikmaliyiz?” gibi daha ¢ok egitim siirecinde hedeflenen ¢iktiya odaklanan bir
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soruyla baslayabilir (Bolton, 2007). Her iki yaklasim da katilimcinin deneyimini farkli yollarla
stirecin merkezine yerlestiren bir anlayis1 paylagmaktadir. Bunun yaninda, bu yaklagimlardan
herhangi birisiyle (sanat formunu ya da 6grenme hedefini 6ncelemek) yapilandirilmis bir drama dersi
bir diger yaklasimi1 mutlaka icerir.

Drama siireglerinde benimsenen yaklagim, katilimcilarin dramanin ne olduguna iligkin
algisini, dramadan beklentilerini ya da dramaya iliskin ilgilerini belirlemede etkilidir. Tam tersi bir
bakis acisiyla, katilimeilarin dramaya yonelik beklentileri ve ilgileri de drama dersinin planlamasinda
benimsenecek yaklagimin belirlenmesinde g6z oniinde bulundurulabilir. Cilinkii bazi katilimcilarin
drama dersi konusundaki kaygisi kendini ifade etme, Ozgiiven, sosyallesme gibi becerilerin
gelistirilmesi olabilirken kimi katilimcilar drama yoluyla bir seylerin nasil 6gretilecegini anlamaya
yonelik bir beklenti i¢inde olabilir. Bu baglamda, herhangi bir drama dersi ya da donemlik bir drama
egitim programi tasarlanirken katilimcilarin derse yonelik ilgilerini, beklentilerini belirlemek 6nem
tasimaktadir.

Tirkiye’de gergeklestirilen drama calismalarinin ¢ogunlukla dramanin yontem boyutuna
ve Orglin 6gretime odakli oldugu ifade edilebilir. Bu durum, dramanin uygulandigi diizeydeki
(temel egitim, ortadgretim ya da yiliksekogretim gibi) egitim programlarinin kazanimlar ile
iligskilendirilmesi odaginda uygulanmasi anlamina gelmektedir. Ancak tiniversitelerde sosyal segmeli
dersler kapsaminda, katilimcilarin daha cok kisisel ilgi ve gelisim amaciyla yaklastig1 bir drama
stireci tasarlanirken belirli bir egitim programimin olmamasi, katilimeilarin dramaya iliskin ilgi ve
beklentilerini daha 6nemli bir noktaya tasimaktadir. Universite dgrencilerinin ayn1 zamanda drama
dersini se¢me asamasinda drama konusunda yeterince bilgi edinemedikleri, dersi sectikten sonra
drama uygulamalariyla dramayi tanimaya bagladiklar1 soylenebilir. Bu durum, drama dersini segmek
ve dersten en yiliksek verimi saglamak isteyen 0grenciler agisindan bir problem teskil etmektedir.
Zira, 6grencilerin drama dersi slirecinde ne ile karsilasacaklarinin farkinda olmalari, ders igeriklerine
ya da uygulanan egitim programina yonelik o6n bilgilere sahip olmalari, gelisimlerine daha fazla
katkida bulunacaktir. Bu noktada, 2547 sayili Yiiksekogretim Kanunu’nun 5. Maddesinin (1) bendi
kapsaminda agilan drama dersi konusunda iiniversite 6grencilerinin hazirbulunusluklarinin ve drama
dersinden beklentilerinin belirlenmesinin dersi yonetecek dgretim elemaninin dersi planlanmasinda
izleyecegi yaklagimi ve ders igerigini belirlemesi agisindan Onemli oldugu soOylenebilir. Bu
arastirmada Ankara Universitesi dgrencilerinin drama dersini segme nedenlerini ve ders konusundaki
beklentilerini ortaya koymak amaglanmaktadir. Bu amag dogrultusunda asagidaki sorulara yanitlar
aranmigtir:

«  Universite 6grencilerinin dramanin tanimina yonelik gériisleri nelerdir?
«  Universite dgrencilerinin drama dersini segme sebepleri nelerdir?

Universite dgrencileri drama dersini secerken dersin igerigiyle ilgili bilgi edinmek
amaciyla nasil hareket etmiglerdir?

«  Universite dgrencilerinin drama dersinden beklentileri nelerdir?
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Yontem

Arastirmada kullanilan yontem, ¢alisma grubu, veri toplama aracglari ve veri analizi ile ilgili
basliklara bu boliimde yer verilmistir.

Arastirma Modeli

Bu arastirma, temel nitel aragtirma deseniyle (Merriam, 2009; Merriam ve Tisdell, 2016;
Merriam ve Grenier, 2019) kurgulanmigtir. Biitiin nitel arastirmalarin en karakteristik 6zelligi,
bireylerin gercekligi sosyal diinyalariyla etkilesim igerisinde insa ettikleri diisiincesine dayanmasidir
(Merriam ve Tisdell, 2016). Temel nitel arastirma; (1) insanlarin deneyimlerini nasil yorumladigy, (2)
cevrelerindeki diinyay1 anlamsal olarak nasil inga ettikleri, (3) deneyimlerini nasil anlamlandirdiklar
ile ilgilenir (Merriam, 2009; Merriam ve Tisdell, 2016). Bu ii¢ 6zellik, tiim nitel aragtirmalari
karakterize eden temel Ozelliklerdir. Ancak bazi nitel arastirma desenleri, fazladan bir boyuta
sahiptir. S6zgelimi, fenomenoloji deseni, bir fenomenin altinda yatan anlayisin ve 6ziin ne olduguyla
ilgilenir. Bu nedenle arastirma probleminin yalnizca nitel bir dogasinin olmas yeterli olmaz. Ayni
zamanda, fenomenlerin altinda yatan anlayisin 6ziiniin de arastirilmasi gerekliligini tagimalidir.
Ancak nitel aragtirma alanindaki her ¢aligma fenomenoloji deseninde oldugu gibi fazladan bir boyut
tagimayabilir. Temel nitel arastirma, problemin nitel yontemle arastirilmasinin daha uygun oldugu
ancak fenomenoloji gibi desenlerin talep ettigi 6zel sartlari tasimayan ¢alismalar igin kullanilir. Temel
arastirmanin nitel ¢aligmalarda en yaygin kullanilan desen oldugu sdylenebilir (Merriam ve Tisdell,
2016; Merriam ve Grenier, 2019). Bu desende, aragtirma problemine iliskin veriler gériisme, gdzlem
ve dokliman analizi yoluyla toplanir. Toplanan veriler nitel veri analizi kurallarina gére ¢oziimlenir
(Merriam ve Tisdell, 2016). Patton’a (2015) gore; temel nitel aragtirma kullanilarak kurgulanmis
caligmalarin ortak sorusu, “Bu konu veya problem hakkinda ogrenebileceklerimizin pratik
sonuglart ve faydali uygulamalar: nelerdir?” bicimindedir. Temel nitel aragtirmanin bu ¢alismada
kullanilmasinin nedeni, {iniversitelerde se¢meli okutulan drama derslerini secen 6grencilerin derse
iligkin 6n bilgilerini, dersi segmeye nasil karar verdiklerini, dersten beklentilerini ac¢ik uglu sorular
yoluyla ortaya koyarak betimlemektir. Bu yolla, dersi gelecekte alacak 6grencilerin drama dersini
daha bilingli segcmelerine ve dersi verecek 0gretim elemanlariin ders icerigini yapilandirmalarina
yardimct olacak pratik bilgiler sunulmasi diisiiniilmektedir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yili giiz doneminde Ankara
Universitesi’nde farkli béliimlerde egitim alan, ¢ogunlugu drama deneyimine sahip olmayan 115
ogrenci (81 kadin, 34 erkek) olusturmustur. Calisma grubunu olusturmak amaciyla arastirmanin
konusu odaginda en zengin ve en yakin veriyi sunacak orneklerle olusturulan amagli 6rneklem
tekniginden yararlanilmistir (Yin, 2016). Calisma grubuna dahil edilen 6grencilerde, drama dersini
kesin olarak se¢mis olmalar1 kosulu aranmigtir. Se¢imlik bir ders olan drama, diger sanat dersleri
olan resim, miizik, heykel, yaratict yazma, sinema ve fotograf dersleri arasinda bulunmaktadir.
Universitelerde bu dersleri, rektorliiklere bagh Giizel Sanatlar Boliimleri ya da Temel Sanat Egitimi
gibi boliimlerde gorev yapan 6gretim elemanlar yiirtitmektedir. 5i dersleri kapsaminda yiiriitiilen bu
derslerin uygulamalari liniversiteden iiniversiteye farklilik gosterebilmektedir. Bu baglamda, calisma
Ankara Universitesi’nde 5i maddesi kapsaminda agilmis olan secmeli derslerden biri olan drama
Ozelinde gergeklestirilmistir. Caligma kapsaminda goriigleri alinan her bir 6grenci i¢in katilimei
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gizliligini korumak adma “K1, K2, .... K115” gibi kodlar kullanilmistir. Caligma grubunda yer alan
katilimcilarin egitim gordiikleri fakiilteler, boliimler ve sayilar1 Tablo 1’de goriilebilir:

Tablo 1. Calisma Grubundaki Universite Ogrencilerinin Fakiilteleri, Béliimleri ve Sayilar

Fakiilte Boliimler Katilimeilar
Amerikan Kiiltiirii ve Edebiyati, Antropoloji, Arap Dili ve Edebiyati,
Bilgi ve Belge Yonetimi, Fars Dili ve Edebiyati, Felsefe, Fransiz
Dil, Tarih Dili ve Edebiyati, Halk bilimi, Hindoloji, Hititoloji, Hungaraloji,
ve Cografya Klasik Arkeoloji, }(ore Dili ve Edebiyati, Latin Dili ve Edebiyati, 58
Fakiiltesi Protohistorya ve On Asya Arkeolo.j'isi, Psikoloji, Sanat Tarihi,
Sinoloji, Stimeroloji, Tarih, Tarih Oncesi Arkeolojisi, Tiyatro, Cagdas
Yunan Dili ve Edebiyati, Ingiliz Dili ve Edebiyat1, Ispanyol Dili ve
Edebiyati, Italyan Dili ve Edebiyati
Dis Hekimligi Dis Hekimligi 2
Fakiiltesi
Eczacilik Fakiiltesi | Eczacilik
Fen Fakiiltesi [statistik, Biyoloji, Matematik
Hemsirelik Ebelik |
Fakiiltesi
iletisim Fakiiltesi | Gazetecilik, Halkla iliskiler ve Tanitim, Radyo, Televizyon ve Sinema 5
Konservatuvar Modern Dans, Opera-San 2
Miihendislik Gida Miihendisligi, Elektrik Miihendisligi, Jeoloji Mithendisligi 6
Fakiiltesi
Saghk Bilimleri Sosyal Hizmet, Saglik Yonetimi, Cocuk gelisimi, Ortez-Protez, 10
Fakiiltesi Beslenme ve Diyetetik
Siyasal Bilgiler Siyaset Bilimi ve Kamu Y6netimi, Iktisat, Hukuk, Maliye, g
Fakiiltesi Uluslararasi Iligkiler, Isletme
Spon: Blh,m ler Antrendrliik, Spor Yoneticiligi 3
Fakiiltesi
Tip Fakiiltesi Tip 3
Uygulamal - ) .
oo ... . | Aktiierya Bilimleri, Gayrimenkul Degerleme ve Y6netimi 4
Bilimler Fakiiltesi

Veri Toplama Araclan

Nitel arastirmalarda veriler genel olarak gozlem, goriisme ya da dokiiman analizi (Merriam,
2009), bunlara ek olarak calismayla ilgili ¢esitli materyaller hatta ¢alismaya ickin duygular (Yin, 2016)
yoluyla toplanir. Bu aragtirmada veriler, goriisme yoluyla toplanmistir. Goriisme, ¢aligmaya katilan
kisinin bir davranisi, eylemi, inanci ya da bakis acisin1 ifade etmesi amaciyla gerceklestirilir (Yin,
2016). Bu ¢alismada, katilimcilarla goriismek i¢in Se¢meli Drama Dersi Hazirbulunuglugu Belirleme
Formu baghikli bir gériisme formu hazirlanmigtir. Gérligme formu, arastirmaya katilan tiniversite
ogrencilerinin fakiilteleri, boliimleri gibi demografik bilgileri i¢eren alt1 soruluk ilk boliim ile segmis
olduklar1 drama dersine iliskin 6n bilgilerini, dersi segmeye karar verme siireclerini, dersle ilgili
beklentilerini ifade edebilecekleri, “Daha dnce drama dersi, drama egitimi aldiniz mi? Herhangi bir
drama ¢alismasina katildiniz mi? Ayrintili agiklayiniz.”, “*Dramanin ne oldugunu diisiiniiyorsunuz?
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Dramayt bir arkadasiniza anlatsaniz nasil anlatirdiniz?” gibi agik uglu alt1 sorudan olusan ikinci
boliimden olusmaktadir. Formun hazirlanma siirecinde, drama alaninda c¢alisan iki uzmandan, nitel
arastirma siireglerinde ise goriisme yoluyla veri toplama deneyimi olan bir uzmandan ve goriisme
formunu dil ve anlatim odaginda gézden gegiren bir dil uzmanindan goriis alinmistir. Alinan uzman
gortsleri dogrultusunda son hali verilen ve ¢evrimigi ortama aktarilan gériisme formunun elektronik
baglanti adresi, 6rneklemi olusturan katilimcilarm bulundugu iletisim gruplarinda paylasilmis ve
katilimcilarin formdaki sorulari yanitlamalari beklenmistir. Aragtirmaya katilim saglayan 6grenciler,
se¢meli drama dersini almaya karar vermis, derse kayitlar1 kesinlesmis 6grencilerden olusmaktadir.
Ankara Universitesi 6grencileri, segmeli dersleri birinci sinifta almaktadirlar. Ders segecek dgrenciler,
“Ankara Universitesi Acik Ders Malzemeleri” sayfasindan derslerle ilgili bilgi edinebilmektedir.
Bu sayfada, derslerin amaci, izlencesi ve her hafta islenecek konuyla ilgili ders materyallerine
ulagsmak miimkiindiir. Bu aragtirma kapsaminda yiiriitiilen drama dersleri uzaktan egitim yoluyla
yapilmistir. Dersin uzaktan gerceklestirilmis olmasinin COVID-19 Pandemisi ile herhangi bir ilgisi
bulunmamakta olup tamamen iiniversitedeki isleyisle ilgilidir.

Verilerin Toplanmasi ve Analizi

Calisma verilerinin ¢6ziimlenmesinde betimsel analiz kullanilmistir. Betimsel analizde,
elde edilen veriler daha onceden belirlenen temalara gore Ozetlenir ve yorumlanir (Yildirim ve
Simsek, 2013). Segmeli drama dersini alan tiniversite 6grencilerinin derse iligkin 6n bilgilerini, derse
karar verme siireglerini, dersten beklentilerini ortaya koymay1 amaglayan bu calismanin temalari:
“Dramanin tanimina yonelik goriisler”, “Drama dersini se¢gmeye karar verme”, “Drama dersinden
beklentiler” olarak belirlenmistir. Betimsel analiz ile elde edilen kodlar ve kategoriler birbirleriyle
iligkilerini gosterecek sekillerle desteklenerek sunulmustur. Sekiller ile sunulan kodlarin sikligi
parantez i¢inde belirtilmistir.

Arastirmanin Gecerligi ve Giivenilirligi

Nitel aragtirmada gegerlilik, araglarin, stireglerin ve verilerin “uygunlugu” anlamina
gelmektedir. Arastirmanin gegerliligi; aragtirma sorusunun istenen sonug, kullanilan desenin secilen
yontem, sonuglarin 6rneklem icin gecerli, yontem se¢iminin arastirma sorusunu yanitlamak igin,
ornekleme ve veri analizinin uygun olup olmadig ile ilgilidir. Nitel arasgtirmalarda giivenilirligin
0zii ise tutarliliga dayanir (Leung, 2015). Bu arastirmada, arastirma problemi, arastirma sorulari
arasindaki iligki gozetilmis, probleme ve arastirma sorularina uygun bir Orneklem secimi
gerceklestirilmistir. Bunun yaninda, gecerliligi saglamak icin veri toplama araglar1 c¢alismanin
amaciyla baglantili olacak bigimde gelistirilmistir. Tiim veriler giivenilir (elektronik ortamda
olusturulmus olan form, yanitlandigi anda tiim yazilanlar1 kayit altina almaktadir) yollarla kayit
altina alinmis, desifre edilmis, katilimcilarin goriisleri oldugu gibi aktarilmig ve arastirmaci dnyargisi
asgari diizeye indirilerek nesnel bir bakis acgisiyla ¢oziimleme yapilmaya calisilmistir. Buna ek
olarak verilerin ¢6ziimlenmesi ve sunulmasi gibi prosediirler arastirma sorulari dikkate alinarak
gerceklestirilmistir. Nitel arastirmalarda, gecerlik ve giivenilirligi saglamak i¢in farkli diistinsel
geleneklerden gelen gesitli nitel arastirmacilarin 6nerdigi bircok yol bulunmaktadir (Arastaman ve
Oztiirk-Fidan ve Fidan, 2018). Tiim bu yollar, bir nitel arastirmanin gegerliligini, giivenilirligini
ve inandiriciligini giiclendirmek amaciyla ise kosulur (Yin, 2016). Nitel arastirmalarin, gecerlik,
giivenilirligini saglamak ve bu yolla inandiriciliklarii giiclendirmek igin kullanilan en yaygin
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yontemlerden bir tanesi iigleme/gesitlemedir (Merriam ve Grenier, 2019). Ucgenleme/cesitleme
ise veri kaynaklarinin, ayni arastirma iizerinde calisan arastirmacilarin, veri setini yorumlarken
kullanilacak teorik yaklasimlarin ve yontemlerin ¢esitlenmesi gibi yollardan herhangi birinin ise
kosulmasi ile gergeklestirilebilir (Yin, 2016; Patton, 2015). Bu galismada, arastirma iizerinde ¢alisan
arastirmacilarin birbirinden bagimsiz olarak gergeklestirdikleri veri ¢oziimlemeleri {izerinden
bir ¢esitleme gergeklestirilmis, veri ¢oziimlemeleriyle ilgili bir baska uzmandan goriis alinmistir.
Boylece kodlar, kategoriler ve temalar arasindaki tutarlilik saglanmaya c¢alisiimistir. Ciinkii bir
nitel arastirma, betimlemeye c¢alistig1 gergekligi miimkiin olan en yiiksek diizeyde aktarabilmelidir.
Buna caligmanin gergeklik degeri adi verilir (Noble ve Smith, 2015). Kodlayicilar arasi tutarlilik
ise nitel arastirmanin ele aldig1 gergekligi en dogru bigimde yansitmasi i¢in uygulanan stratejilerin
bir pargasidir. Buna ek olarak, aragtirmanin giivenilirligini giiclendirmek adina temalar1 destekleyen
katilimer goriiglerini igeren dogrudan alintilara yer verilmistir. Bu alintilarin 6rneklem ¢esitliligini
yansitmasina dikkat edilmistir. Dogrudan alintilar yorumlanirken arastirmacilarin dnyargilari
miimkiin oldugu kadar askiya alinmis ve yansitilmak istenen gerceklik tiim boyutlariyla aktarilmaya
caligilmistir. Nitel arastirmalarin gegerlik, giivenilirlik ve inandiriciligini artirmaya yonelik bir
diger strateji ise uygulanabilirlik/transfer edilebilirliktir. Bir nitel aragtirmanin sonuclari, baska
arastirmalara kaynaklik edebilecek ve baska aragtirmacilar tarafindan kullanilabilecek nitelikte
olmalidir (Noble ve Smith, 2015). Calismanin sonuglarinin alanyazinda yeni arastirmalara kaynaklik
edebilmesi i¢in kategori ve temalarin alanyazinda kullanilan ortak kavramlarla iligkilendirilmesine
dikkat edilmis, bulgular alanyazindaki temel tartigmalarla iliskilendirilerek sunulmaya ¢alisilmistir.

Arastirma ve Yaymn Etigi

Bu aragtirma “Yiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baglikli ikinci bolimiinde belirtilmis olan eylemler kapsaminda belirtilen
insanlar iizerinde yapilan deneysel ¢alisma olmasi nedeniyle Ankara Universitesi Etik Kurulu’nun
24/05/2021 tarih ve 9/179 sayili etik kurul kararinin ardindan ¢alisma gergeklestirilmistir. Katilimcilara
arastirmanin amaci anlatilmis, katilimin goniilliilik esasina dayali oldugu, aragtirmanin herhangi
bir agamasinda katilimcilarin arastirmadan ¢ekilme hakkina sahip olduklari konusunda bilgi ve
giivence verilmistir. Katilimcilara, verdikleri bilgilerin korunacagi, yalnizca arastirma kapsaminda
kullanilacagi sdylenmistir.

Bulgular

Verilerin analizi sonucunda ulasilan bulgular arastirmanin amaglar1 g6z Oniinde
bulundurularak sunulmustur. Ortaya ¢ikan temalar, kategoriler halinde sunulmus ve katilimcilarin
goriglerine yonelik alintilarla desteklenmistir.

Dramanin Tanimina Yonelik Goriisler

Birinci arastirma sorusu “Universite dgrencilerinin dramanin tanimina yonelik goriisleri
nelerdir?” bigimindedir. Katilimeilar bu soruyu yanitlarken dnceki drama ve tiyatro yasantilarindan
ormekler vermisler, drama ile tiyatro arasinda benzerlikler kurmuslardir. Bu baglamda oncelikle
katilimcilarin gegmiste drama yasantilarinin olup olmadigina yonelik soylediklerine goéz atmak
anlamli olacaktir. Katilimcilarin verdikleri 6rneklerde lisede ya da tiniversitede tiyatro topluluklarina
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katildiklari, tiyatro egitimi aldiklari, ortaokulda ya da lisede se¢meli drama dersi aldiklari
goriilmektedir. Katilimcilarin 6nceki drama yasantilarindan soz ettikleri 6rneklerin daha ¢ok tiyatro
yasantilarina yonelik oldugu sdylenebilir. Katilimcilarin drama yasantilarini temel alan 6rnekleri iki
baslikta toplamak miimkiindiir:

* Secmeli drama dersi aldim. (18)

Dramaya Yonelik ¢ Drama egitimi aldim. (6)
* Herhangi bir drama etkinligine katilmadim. (69)

e Tiyatro egitimi aldim. (8)

« Ozel giinlerdeki tiyatro ¢alismalarina katildim. (8)
* Tiyatro kuliibiine, topluluguna katildim. (7)

¢ Bir oyunda rol aldim. (6)

Tiyatroya Yonelik

Sekil 1. Katilimcilarin 6nceki drama yasantilart

Katilimcilarin bir boliimiinin drama dersi 6ncesinde herhangi bir drama etkinligine
katilmadig1 goriilmektedir. Bazi katilimcilar ortaokulda, lisede ya da tiniversitede drama dersi aldigini
sOylemistir. Drama dersini tiniversitede ikinci defa alan 6grenciler de bulunmaktadir. S6z gelimi K21,
“Gegen donem yaptigimiz uygulamay: ¢ok sevdigim icin bir daha dersi almak istedim.” sdzleriyle
dersi yeniden aldigimi, K89 ise, “Birinci donem drama dersi aldim. Ders disi drama bulusmalar
ile uygulamalarina katildim.” sozleriyle katildig1 uygulamalardan soz etmistir. Ortaokulda ya da
lisede se¢meli drama dersi alan katilimcilarin ifadeleri ders igeriklerinin ya da uygulamalarinin
tiyatroya benzedigi ya da tiyatro etkinlikleri oldugu yoniindedir. K31, “Daha dnce 7. ve 8. sinifta
haftada 2-3 defa olmak iizere drama dersi almistim. Birkag¢ defa da okulda gosteri yapmistik. Her
seyi kendimiz hazirlayp sahne, makyaj ve provalari da kendimiz yapiyorduk.” sozleriyle okuldaki
gosterilere, K30 ise “Lisede segmeli ders olarak almistik. Calismalar da yapti 6gretmenimiz. Ben de
iki tanesinde yer aldim. Koy seyirlik oyunu ve bir tane kendi yazdigimiz bir ¢alismada yer almistim.”
sozleriyle kdy seyirlik oyunlarina drnek vermistir. Katilimcilar tiyatro kuliibiine ya da topluluguna
katildiklarini, tiyatro egitimi aldiklarini, bir oyunda rol aldiklarini ifade etmislerdir. Bazi katilimcilar
iniversitelerin tiyatro kuliiplerinde, 6zel tiyatrolarda, devlet kurumlarinda oyunculuk, tiyatro ve
drama egitimi aldiklarimi ifade etmisler, bazilar1 da ortaokulda, lisede ya da iiniversitede tiyatro
caligmalarina katildiklarini, oyunlarin hazirlanmasina destek olduklarini, sahne, makyaj, prova, 151k
gibi konularda sahneleme siirecine katki sagladiklarint séylemislerdir.

Katilimcilar ayrica ortaokulda ya da lisede kiigiik gruplar olusturarak kisa oyunlar
sahnelediklerini ifade etmislerdir. K91, “Daha once drama dersi almadim. Ama farkl etkinliklere
katildim. Lisede edebiyat ogretmenimiz bir ddev vermisti. Smifta gruplara ayrilmistik ve isteyenler
dogaclama yapmusti, isteyenler metin olusturup kiiciik birer oyun sergilemisti. Bir de okuldaki
miinazaralara katilmistim.” sozleriyle okulda yaptiklar1 c¢aligmalara Ornekler vermistir. K1 ise
“Jlkokul, ortaokul ve lise donemlerinde ozel giinlerde yapilan ¢alismalarda bulundum. Siir okuma,
sunuculuk ve ¢esitli gosteriler.” gibi 6rneklerle okulda yapilan etkinliklerden s6z etmistir. Goriildiigii
iizere katilimcilar drama deneyimlerine yonelik farkli durumlardan s6z etmisler, tiyatro ve drama
caligmalart diginda miinazara, siir okuma, sunuculuk, gosteri gibi etkinliklere 6rnekler vermislerdir.
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S Giinliik yasamdaki durumlarn & = Bir tiyatro formu (19) 5 Sanatsal disavurum
g 2 ganlandlrllmam (33) g g Bir metnin sahneye konmasi, g’ siireci (10)
8 ‘2, Insan iliskilerini anlama, = ‘S, sahne sanat1 (12) Yaraticilik gerektiren bir
/) yorumlama (9) &  Oyun yazma sanati (12) alan (5)
Dogaglama temelli bir ders (5) Karakterin roliine girme,
rol yapma (9)

Sekil 2. Dramanin tanimina yonelik goriisler

Dramanin tanimina ydnelik farklilasan yanitlar1 {i¢ baslik altinda toplamak miimkiindiir.
Bunlardan birincisi rol oynamay1, dogaglamayi temel alan drama ¢alismalarinin sahip oldugu anlama
yoneliktir. Katilimcilarin bu noktadaki yanitlari dramanin giinliik yagsamdaki durumlari canlandirmak
anlamina geldigi yoniindedir. Ayrica dramanin yaraticilik gerektirdigi, dogaglamaya dayali oldugu ve
ayni zamanda insan iliskilerini anlamak ya da yorumlamak amacina sahip oldugu sdylenmistir. Daha
once drama dersi alan katilimcilarin dramay1 daha iyi tanimladiklar1 séylenebilir. Diger katilimcilar
dramaysi, tiyatro ile dogrudan iliskilendirirken se¢meli drama dersini alanlar drama ile dogrudan
iliski kurmuslardir.

“Drama, giinliik hayattaki ¢catismalarin belirli bir mekdnda seyircisiz ve yazili bir metin
olmadan canlandriimasidir.” sozleriyle dramay1 tanimlayan K15’in ifadeleri oldukca yerindedir.
Giinliik yasamda karsilasilan ya da karsilagilmast olast durumlarin yazili bir metin olmadan ve
seyircisiz canlandirilmasi anlamina gelen drama, K15’in ifade ettigi 6zelliklere sahiptir. Benzer
bicimde “Drama yaraticiligr gelistiren bir egitim alamdir. Bireyler arasinda iletisim ve etkilesim
saglar. Drama bir oyun, hikdye veya olayi, yasantiyt tiyatro teknikleriyle anlattigi icin tiyatro ve
sahne sanatlarina ¢ok biiyiik bir katki ve destek saglar. Dramada tiyatro tekniklerinden yararlanarak,
yukarida adr gecen basliklart dogaclamalar ile canlandwririz. Bu yiizden bireysel gelisimler igin

’»

de ¢ok onem tasimaktadwr.” ifadeleriyle dramayi tanimlayan K41, dramanin &zelliklerinden s6z
etmektedir. Bu siirecte bazi tekniklerin kullanimindan sz edilmis, bu tekniklerin dramaya ait oldugu
ya da tiyatroda kullanildigi ifade edilmistir. Drama, katilimcilar tarafindan kurgunun canlandiriimast,
ovkiilestirme, rolleri degiserek canlandirma, sahneye koyma, yasami sergileme sanati ifadeleriyle

tanimlanmustir.

Katilimcilar dramanin dogaclama temelli oldugunu, insan iliskilerini anlamaya ve
yorumlamaya katki sagladigini ifade etmislerdir. Dramanin yasantilara dayali bir siire¢ oldugunu
diisiinen K10, “Dramayt bir ayna olarak goriivorum. Bu hayatta yasadiklarimiz, basimiza gelenler,
duyduklarimiz, gérdiiklerimiz, bulundugumuz yerler, karsilastigimiz kisiler ya da tamik oldugumuz
olaylar; bunlarin tiimii ve daha fazlasi, daha dogrusu bu hayatta olasi ne varsa bunlarin bizde
demlenmesi ve o zamana kadarki tecriibelerimizle ve kendi tarzimizla bunu dis diinyaya aktarma, bir
nevi yansitma diyebiliriz. Bu yiizden dramayr ayna olarak gériiyvorum. ‘Gergekligin’ bir replikast”
sOzleriyle dramay1 bir aynaya benzetmis, yasantilarin drama i¢in énemli oldugunu vurgulamistir,
K17 ise “Drama egitimi sosyal alanda, iletisimde ve kisisel gelisim siirecinde kisiye azami derecede
yvarar saglar. Diinyayr anlamak ve yorumlamak drama sanatinin isidir.” sozleriyle diinyay1 anlamada
ve yorumlamada dramanin etkili oldugunu dile getirmistir.
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Arastirmada drama siklikla tiyatro ile iliskilendirilmis, dramanin tiyatroya benzedigi ya da
bir tiyatro formu oldugu ifade edilmistir. Dramanin, bir metnin sahneye konuldugu sahne sanati,
oyun sanati ya da oyun yazma etkinligi olduguna yonelik drnekler verilmistir. Katilimcilar 6zellikle
lisede gerceklestirilen tiyatro calismalarindan s6z etmisler, tiyatro topluluklariyla 6zel giinlerde
yaptiklar1 gosterilere drnekler vermislerdir. K2, “Ise Shakespeare ile baslardim, Venedik Taciri ne
kadar anlatmaya ¢alisirdim. Anlatamadigim yerde de ‘sahnelenmek i¢in yazilan metinlerden yani
tivatro oyunlarmdan ve bunlarin tamamini i¢ine alan sanat dali’ seklinde bahsederdim.” sozleriyle
dramay1 anlatmak i¢in dogrudan bir tiyatro metnini 6rmek vermis, K8 ise “Kendi ciimlelerimle
anlatacak olsam dramayr yeni bir diinya insa etmek olarak degerlendirirdim. Bu konuda farkl
goriisler ortaya atilsa da Brecht’in tiyatrosu bu ciimle ile ters diisse de sahnede anlatilanin yeni bir
gerceklik oldugunu diiginmekteyim. Icerisinde gorsel sanatlardan miizige ve estetige dek bircok alan:
bulunduran ancak sahnede bir biitiin olan bu ger¢eklik/diinya, sanatgilarin beden dili, ses tonu gibi
tiirlii yansitmalar ile ortadaki olayt seyirciye yansitmasidir. ” sozleriyle tiyatronun farkli disiplinlerini
icerisinde barmdirdigia vurgu yapmistir. Dramayi, tiyatronun bir alt dal1 olarak tanimlayan K67 nin
“Bir arkadasima anlatsam ‘Hoca senden sahneye ¢ikip, tavada eriyen bir tereyaginit canlandirmani
isteyebilir.” derdim. Bana gére drama, tiyatrodur.” sdzlerine benzer bicimde K104, “Drama bende
oyunculuk ve tiyatro kelimelerini ¢cagristirtyor. ” sozleriyle dogrudan tiyatro sanatini isaret etmektedir.

“Oncesinde kafamizda yapacagimiz sahneye dair bir seyler olusturmaya ¢ahgiriz.
Replikler, sahnedeki davramglar vs. sonrasinda ise bunu kdgida doker ve yapim asamasina gegeriz.
Toplumdaki sorunlart ele alabilir ya da tamamen kendi hayal giiciimiiz ile yepyeni ve olmamis seyler
olusturabiliriz.” sozleriyle dramay1 agiklayan K31, bir oyunun sahnelenme siirecini; dramaturji,
sahneleme, oyunculuk konusundaki adimlar1 anlatmaktadir. Dramay1, edebi bir tiir, sahne sanati, bir
eseri oyunlastirma, oyun sanati, oyun yazma sanati, gosteri sanati, sahneye koyma, bir senaryoyu
sahneye aktarma, oykiilestirme, gergek diinyanin bir simiilasyonu, acikly, hiiziinli bir durumun
anlatilmas, kurgusal bir siireg, kurgusal bir oyun olusturma sozleriyle tanimlayan katilimcilar
dramanin bir tiyatro eserine dayanabilecegini ya da dogaclama olabilecegini ifade etmislerdir. Ayrica
okuma, ezberleme, pratik yapma gibi tiyatro siirecinde gergeklestirilen etkinliklerden s6z edilmistir.
Bunlarm disinda K 14°{in “Benim icin drama sadece bir insanin role girmesi degildir. Insanin duygular
oziimseyerek, yasanmisliklart veya hayalleri dis diinyaya aktarmasidir. Nasil dizilerde, filmlerde
hiingtir hiingiir aglyorsak, giiliiyorsak veya korkuyorsak o, izledigimiz karakterin duygularinin
bizlere astlanmasidir. Kendimizi o karakterin yerine koyar, bir insan olarak hissettiklerini anlamaya
calisiriz.” sdzlerine benzer bigimde bir karakterin roliine girmek, rol yapmak ya da K77 tarafindan
“Drama bir durumu veya bir insam taklit edebilme ve o ani sanki kendi basina geliyormus¢asina
yvasayabilme durumudur” sdzleriyle taklit etmek olarak tanimlanmustir.

Elde edilen bulgular incelendiginde katilimcilarin ek olarak dramayi tanimlamak amaciyla
“varaticilik gerektiren bir alan ve sanatsal disavurum siireci” ifadelerini kullandiklar1 gériilmektedir.
Katilimecilar, dramayi bir iletisim ve duygulart ifade etme siireci, yasamin yansumasi, ayna, disavurum
stireci, duygularin sanatsal anlatimi ifadeleriyle tanimlamiglardir. Katilimcilar ayrica K47’nin
“Yaraticilik ve kendini ifade etme becerisinin ¢ok onemli oldugunu ve dramada da onemli bir rolde
oldugunu diistiniivorum. Bir arkadasima anlatsaydim dramanin kisinin hem kendi icinde hem de
disinda duygularint yaratict bir bigimde ifade etmesi olarak tanimlardim.” sdzlerine benzer bigimde
drama siirecinde yaraticiligin ve diis giicliniin 6nemli oldugunu ifade etmislerdir.
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Drama dersini se¢meye karar verme

Ikinci arastirma sorusu “Universite égrencilerinin drama dersini segme sebepleri nelerdir?
Universite 6grencileri drama dersini secerken nasil hareket etmiglerdir? ” bigimindedir. Katilimcilar
farkl1 durumlari ya da 6zellikleri gdz niinde bulundurarak drama dersini segmislerdir. Universitelerde
farkli amaglara yonelik zorunlu ve se¢meli dersleri kapsayan 51 maddesi dogrultusunda agilmis,
kiiltiir, sanat ve spor gibi farkli disiplinleri igeren se¢meli dersler bulunmaktadir. Katilimeilarin
drama dersini farkli amaglarla sectikleri goriilmektedir. Bu amaglar1 gelisim, sanat, tiyatro ve drama
konusunda amaglar olarak siniflamak miimkiindiir.

Universitede egitim gordiigii

= = Sanata duyulan ilgi (7) L Dramaya ilgi (15)
S boliime katk: saglama (14) S Sahne sanatlarina yonelik g 2 Tiyatroyailgi (14)
‘S Farkli yonleri kesfetme (12) 2, olmasi (5) g 2,
"E’ Eglenme, merak etme (9) *3 s g
& Kisisel ozelliklerin etkisi (3) £ /=
3 < =

Sekil 3. Drama dersinin se¢ilme nedenleri

Katilimcilarin drama dersini segmelerinin temel sebeplerinden biri kendini gelistirmektir.
Katilimcilar boylece giinlilk yasamda kendilerini daha iyi ifade edeceklerini, farkli ydnlerini
kesfedeceklerini ve drama dersinin okuduklar1 boliime katki saglayacagini diisiinmektedir. Drama
dersi ile Universitede egitim alinan bolimii iliskilendirme arastirmada siklikla dile getirilmistir. Bu
baglamda psikoloji boliimiinde 6grenci olan K30’un sodyledikleri dersi se¢gmesi konusunda etkili
olmustur:

Ben boliimiimiin psikoloji toplulugunun psikodrama etkinligine katilmistim. Psikodrama
teknigine daha cok ilgi duymak istiyorum aslinda. Drama hakkinda 6grenmek istedigim
teknikleri bu ders ile ogrenmeyi hedefliyorum. Drama sayesinde psikodramadaki role girme,
rolii degisme, paylasim gibi teknikleri psikolojik bir tedavide kullanabilirim. Bu nedenle
drama hakkinda kendimi bilgilendirmek ve daha ¢ok gelistirmek isterim.

K30, dramanin derslerine ve psikodrama egitimine katki saglayacagini, psikodrama ile
dramanin birbirine bicim agisindan benzedigini ifade etmektedir. K30’un, gelisimine ve egitim
yasamina katki saglamasi amaciyla drama dersini secgtigi sdylenebilir. K48 ise “Secmeli dersler
arasindan kendime en yakin buldugum ders oldu. Alanimla ilgili oldugu ve isime yarayacagini
diigtindiigiim i¢in sectim.” sozleriyle bolimi ile iliskili oldugu i¢in drama dersini segtigini ifade
etmistir. Tiyatro boliimiinde 6grenci olan K67 benzer bigimde “Onceki donem sanat felsefesi
almistim, bu donem farkl bir ders se¢mek istedim. Hem bu donem boliim derslerim arasinda metin
incelemeleri oldugu icin belki teorik bilgi anlaminda katk: saglar diye diistindiim hem de tiyatro ilgi
alanlarimdan biri.” sdzleriyle drama dersinin boliim derslerine katki saglamasini beklemektedir.

Katilimcilar farklt yonlerini kesfetmek, eglenmek amaciyla drama dersini segtiklerini,
drama dersinde egleneceklerini diisiindiiklerini ifade etmislerdir. “Drama dersinden kendi adima
beklentilerim var. Kendim hakkinda hala bilmedigim ya da disariya ¢ok iyi yansitamadigim yonlerimi
agiga cikarmak istiyorum. Bunlart karsilamak amaciyla da 6grendiklerimi olabildigince giinliik
yvasantima dahil etmeye ¢alisacagim.” sozleriyle K10, drama dersi ile heniiz farkinda olmadigi
ozelliklerini kesfetmeyi amagladigini, K14 ise “Bu dersi segme nedenim, hayatimin icinde aldigim
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roliin gercek kisiligini anlamaya ¢alisarak onu disariya ¢ikarmak igin arastirmalar yapmaktir.
Dramanin insanmin benliginin ve duygu biitiinliigiiniin birlesimi sonucu olugan bir unsur oldugunu
gordiim ve bu birlesimi ¢ézmenin beni kendi roliimiin amacina ulastiracagina inaniyorum.”
sOzleriyle drama dersi ile kendine yonelik kesifler yapmak istedigini, bu noktada dramanin etkili

olacagini ifade etmistir.

Drama dersine karar verilirken katilimcilarin sanata olan ilgisi ve dramanin performans
sanatiyla ilgili olmasi etkili olmustur. Katilimeilar dramanin sahnede yapacaklari galigmalara katki
saglayacagini ifade etmislerdir. K31’in “Dersi secmemdeki en biiyiik neden sanirim kiigiikliigiimden
beri sahnede olmay: ve sanatla ugrasmay: seviyorum. Ozellikle makyaj ve kiyafet tarafini. Cok
biiyiik bir kalabaliga karst bunu yapabilir miyim bilmiyorum ama neden olmasin.” sdzlerine benzer
bigimde sahneleme, makyaj, kostiim gibi alanlarda gelisim saglayacaklarini beklediklerini ifade
etmislerdir. K37, “Tiyatro, sinema ve sahne iistii diger oyunlari izlemekten ve icerisinde bulunmaktan
zevk aliyorum. Drama dersinin hayal giiciimii gelistirebilecegini ve iletisim giictimii arttirabilecegini

diigiindiigiim icin segim yaptim.,” sozleriyle dersi se¢gmesinde sahne sanatlarina ilgisinin etkili
oldugunu séylemis, “Sahne sanatlarina olan ilgim ve merakimdan dolayt segtim.” sozleriyle K103

de benzer nedenlerle drama dersini sectigini ifade etmistir.

Drama dersinin secilmesinde dramaya ve tiyatroya ilginin etkili oldugu sdylenebilir.
Katilimcilarin drama ve tiyatro konusundaki 6nceki deneyimleri, meraki ve ilgisi dersin se¢iminde
etkili olmustur. Daha 6nce drama dersi alan, drama deneyimi olan katilimcilarin dersi yeniden
sectikleri goriilmektedir. S6z gelimi K21, “Gegen donem yaptigimiz uygulamayt ¢ok sevdigim igin
bir daha dersi almak istedim.” sozleriyle dersten memnun kaldigini, K27 de “Dramaya karsi bir
merakim var, denemek istiyorum ve ilk donemden ¢ok zevk aldim. O yiizden bu dersi tekrar sectim.”
sOzleriyle drama dersinin kendisini olumlu etkiledigini belirtmistir. K51 ise “Genel olarak drama
alamina ilgili oldugum ve bilgim oldugu i¢in ¢ok fazla arastirma yapma geregi duymadim, ilgim
oldugu icin ve genel kiiltiir, 6zgiiven bashiklart altinda kendime giiven katabilecegimi diisiindiim.”
sozleriyle dramaya olan ilgisinin dersi se¢mesinde etkili oldugunu sdylemistir. Dramayi tiyatro
kavramlariyla tanimlayan katilimcilari tiyatroya olan ilgisi drama dersini se¢melerinde etkili
olmustur. Bu noktada drama dersi 6ncesinde tiyatro deneyimi olan katilimecilarin (tiyatro egitimi
alma, bir oyunda oynama, tiyatro topluluguna katilma vb.) goriisleri 6n plana ¢ikmaktadir. S6z
gelimi K8, “Dersi segme sebebim tiyatro konusunda ortak ilgiyi paylastigimiz kisilerle birlikte
bir seyler ogrenme fikrinin beni heyecanlandirmasidir. Farkly boliimlerden tiyatro ile ilgilenen
kisilerin diistincelerini dinlemek, aktif bir bilgi paylasiminda bulunmak ve 6gretmen esliginde drama
hakkinda daha ¢ok bilgi kazanmak ana sebeplerimdendir” sozleriyle tiyatro konusunda yapilacagini
diisiindiigii paylasimlarin dersi segmesinde ana sebep oldugunu séylemis, K7 ise “Okulun ‘Ankara
Twp Oyunculart’tiyatro kuliibiindeyim. Tiyatro ilgimi ¢ekiyor. Bu yiizden katilmak istedim.” sozleriyle
katilmis oldugu tiyatro kuliibiindeki deneyimlerinin etkisi oldugunu ifade etmistir.

Katilimcilar dramadersini se¢gmeye karar verme siirecinde kapsamli biraragtirma yapmamaslar,
baz1 katilimcilar arkadaslarindan tavsiye almislar, dersin igerigi konusunda bilgi edinmigler ya da
dersi veren 6gretim elemani hakkinda arastirma yapmislardir. K43, “Dersi daha énceden almis olan
arkadaslarum dersin eglenceli gegtigini séylemisti. Ben de farkli bir deneyim olmast a¢isindan bu
dersi se¢mek istedim. Dramanin ne demek olduguna, tiyatroya nasil uyarlandigina dair kiiciik capli
bir arastirma yaptim.” sozleriyle arkadaglarindan tavsiye aldigini, ders icerigi hakkinda arastirma
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yaptigini ifade etmistir. K32 de benzer bicimde “Drama ve tiyatro dallarina ilgim ve merakim oldugu
icindersisectim. Budersialan arkadagslarim da onerdiler. Dramanin tanimini, islevlerini ve tiyatrodan
farkin aragtirdim.” sozleriyle arastirma yaptigini ve arkadaslarindan tavsiye aldigini sdylemistir.
K87 ise farkli olarak dersi veren 6gretim elemanlarini aragtirdigini vurgulamistir. Kendisini “Ders
konusundaki arastirmam, okulun ilgili sayfalarindan izlenceleri kontrol etmek ve dersi veren 6gretim
gorevlileri hakkinda internet iizerinden bilgi toplamak ¢ergevesinde gerceklesti.” sozleriyle ifade
eden K87, iiniversitenin internet sayfasindan dersin izlencesini inceledigini, dersi segcme kararini bu
sekilde verdigini ifade etmistir. K105 ise “Ders ile ilgili okulun sitesinden arastirma yapip konulari,
miifredati ve birtakim genel bilgileri 6grendim. Onun disinda pek bir arastirmam olmad..” sézleriyle
konu bagliklarini ve igerigi inceledigini sdylemistir.

Drama Dersinden Beklentiler

Uciincii arastirma sorusu “Universite égrencilerinin  drama dersinden beklentileri
nelerdir?” bigimindedir. Katilimcilarin drama dersinden farkli beklentileri bulunmaktadir. Drama
dersinden beklentiler genel olarak “gelisim” odaginda incelenebilir. Katilimcilar drama dersinin
kisisel gelisimlerine, tiyatro ve drama konusunda kendilerini gelistirmelerine katki saglayacagini
diisiinmektedir. Katilimcilar bu gelisim alanlarina yonelik cesitli 6rnekler vermisler, ayrintili
acgiklamalarda bulunmuslardir.

ES I.!eti§im becerileri (44) g .5 Tiyatro konusunda
£ § Ozgiiven (32) & § Oyunculuk, tiyatro kuram bilgisi,
& £ Farkli bakis acilar (18) © £ sahneleme, dramatik yazarlik,

= ) v = e .

S Empati (10) : S oyun metinleri okuma, tiyatroda
Yaraticilik, hayal giicii (9) B yeni bakis agilar1 kazanma (21)
Eglenme, rahatlama (9) ,§> Drama konusunda
Sosyallesme (7) = Drama alan bilgisi, dogaclama
Kendini kesfetme (7) becerisi (16)

Sekil 4. Drama dersinden beklentiler

Gelisim Konusundaki Beklentiler

Beklentiler konusundaki ifadelerin kisisel gelisim basliginda yogunlastigi sdylenebilir. Bu
gelisim alani, katilimcilarin daha saglikli ve anlamli bir yasam siirmesi agisindan sahip olmas1 gereken
temel becerileri igermektedir. Drama dersini almalarmin temelinde kendilerini farkli alanlarda
gelistirmek oldugunu ifade eden katilimcilar, drama dersiyle birlikte iletisim ve empati becerilerini
gelistirmeyi, ozgiiven kazanmayi, farkli bakis agilar: gelistirmeyi, daha yaratici ve hayal giicii yiiksek
bireyler olmay:, insanlart daha iyi anlamay:, sosyallesmeyi, eglenmeyi ve rahatlamayi, kendilerini
kesfetmeyi amaglamaktadirlar. Beklentiler, katilimcilarin dramayi zihinlerinde nasil tanimladiklarina,
dramanin ne olduguna yonelik fikirleriyle ve drama dersinde ne yapilacagina iligkin diislinceleri ile
dogrudan iligkilidir. Bulgularin bu baglamda okunmasi ve yorumlanmasit anlamli olacaktir.

Kisilerin kendilerini ifade etmelerine olanak saglayan etkinlikler olarak tanimlanabilecek
iletisim becerilerine yonelik ¢esitli 6rnekler verilmistir. Giizel ve etkili konusma, ses tonunu ayarlama,
topluluk oniinde konusma, beden dilini, jest ve mimikleri kullanma gibi 6rnekler toplumdaki kisilerle
daha nitelikli iletisim kurma konusunda drama dersinin saglayacagi katkiy: ifade etmektedir. Bu
konuda K15, kendisini “Insanlarla iletisim kurmamda yardimct olmasint istiyorum. Derste gecen ve
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gilinliik hayatimda ihtiyacim olabilecek seyleri benimsemeyi amagliyorum.” sdzleriyle ifade etmig, K25
ise “Evet kesinlikle bana katkisinin olacagim diigiiniiyorum. Ornegin kendi duygularimi baskalarina
aktarmakta ve onlarmm duygularin anlamakta, insanlar ile gerceklestirdigim iletisimlerde ve hayata
kars1 gosterdigimiz tutumlar konusunda bana farkli bakis agilari kazandwrarak katkr saglayacagin
diisiiniiyorum.” sozleriyle K15’ benzer ifadeler kullanmustir. Tki katilimeinin soyledikleri de
bulgulart destekler niteliktedir. K38 ise “Azerbaycanli oldugumdan Tiirk¢e konusmamda bazi
problemler var, ama derste az kisi oldugundan insanlarla iletisim yaparak konusmami daha da
iyilestirebilerim.” sozleriyle dersin Tiirkge konugsma becerisine dogrudan katki sunacagm ifade
etmistir. K50 nin “Ozellikle konusma, ses tonumu ayarlama, kendimi daha rahat ifade etme ve
iletisim becerilerimi gelistirmeyi hedefliyorum.” ve K103’lin “Giindelik hayatimda kendimi daha
etkili bir sekilde ifade etmem, jest ve mimiklerimi yerinde ve ol¢iilii bir bicimde kullanabilmem
konusunda bana katki saglayacagin diisiiniiyorum.” sdzleri, katilimcilarin konusma, beden dili,
jest ve mimikler gibi iletisim becerileri konusunda beklentilerini ortaya koymaktadir. Katilimcilar
ayni zamanda derse siirekli katildiklar1 takdirde bu amaglaria ulasabileceklerini diistinmektedir.
K18, “Drama dersinden beklentim iletisim becerilerimi gelistirmeme yénelik katkida bulunmasi. Bu
beklentilerin karsilanmast i¢in derse miimkiin oldugunca ders saatinde katilmayr diistintiyorum.”
sozleriyle bu konuda elinden geleni yapacagini, K8 ise “Bu dersteki ilk beklentim aktif bir iletisimdir,
bu beklentimi karsilamak adina dersleri kacirmadan katilim saglamayi, mikrofon ve kamera ile
iletisimde olmay istiyorum.” sOzleriyle derste aktif iletisim kurmayi hedefledigini, mikrofon ve
kamerasimi kullanabilecegini belirtmistir.

Katilimcilar, gelisim konusundaki beklentilerden biri olan 6zgilivene yonelik topluluk dniinde
konusmak, dogaclama yapmak, sahnede konusmak, heyecanin ya da utangaghgin azalmasi, sahne
korkusunu yenmek, kabugundan ¢ikmak gibi 6rnekler vermislerdir. K15’in “Utangag bir insanim,
insanlarla iletisim kurmakta zorlaniyorum. Bu dersin bana giinliik hayatimda kolaylastirict bir etkisi
olacagint diistintiyorum.” sozleri drama dersindeki sahneye yonelik ¢aligmalarin, alinan rollerin ya
da dogaglamalarin utangagligi yenme konusunda katilimcilara yardimer olacagi yoniindedir. “Sahne
korkumu tamamen yenecegime inantyorum bu ders sayesinde ve insanlara bir seyleri anlatmak
benim igin ¢ok biiyiik bir zevk. O swrada toplumda gerceklesen olaylari anlasilir ve acik bir sekilde
dogrular ve yanhslarla anlatmak. Diistincesi bile ¢ok hog.” sozleriyle kendisini ifade eden K31,
dramanin yardimiyla sahne korkusunu yenebilecegini diisiinmektedir. “Drama denince aklima hep
insanlarin dniinde bir oyunu sergilemek geliyor. Bu yiizden 6zgiiven gelisimime ve kendimi insanlara
daha kolay ifade edebilmeme ¢ok katkist olacagini diistiniiyorum.” sdzleriyle kendisini ifade eden
K42’ye benzer bigimde katilimcilarin drama ¢aligmalarini dogrudan tiyatro bigiminde tanimlamalari
0zgliven konusunda verilen 6rneklerin sahneye, seyircilere bir oyun oynamaya yonelik oldugunu
gostermektedir. K45’in “Yapi olarak son derece cekingen ve utangag birisiyim. Ozellikle sosyal
anksiyetem oldugunu séyleyebilirim. Dramanin beni kabugumdan ¢ikarabilecek bir arag olmasini
umuyorum. Ornegin dogaclama ve rol yapmanin sosyal durumlarda ézgiivenimin artmasina
yardimct olacagini diistintiyorum. ” sozleriyle ifade ettigi gibi katilimeilar, kendilerinde var oldugunu
diisiindiikleri 6zgiiven sorununa dramanin iyi gelecegini diisiinmektedirler. K67 nin bu konudaki
goriigleri benzer bigcimdedir. “Bir tiyatro grubuna katilacaktim ama bir tiirlii cesaret edemedim.
Sosyal hayatimin neredeyse sifirlandigi ve odama kapandigim pandemi doneminde azalan cesaretimi
veniden kazanirsam benim icin ¢ok iyi olur. Beklentilerimi karsilamak i¢cin eger hocamiz miize vb.
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yerlerde yiiz yiize faaliyet yapmak isterse kesinlikle katilirim.” sozleriyle kendisini ifade eden K67,
drama dersinin kendisine iyi gelecegini diistinmektedir.

Drama, tiyatro gibi performans sanatlarinda ézgiiven, katilimcilarin kendilerini ifade etme
konusunda yasadiklar1 bir sorun ve ayni zamanda sahneye ciktiklarinda sahip olmalar1 gereken
bir gereksinimdir. Bir metin odaginda seyircilere sunulan bir sanat formu olan tiyatro konusunda
bu gereksinim gecerlidir ancak drama calismalarinda bir metin ya da katilimcilar1 koltuklarindan
izleyen seyirciler bulunmamaktadir. Ozgiiven konusunda katilimeilarin altini gizdikleri bir diger
konu ise dramanin yasamlarini bigimlendirecek bir etkiye sahip oldugunu diistinmeleridir. “7iirkiye
capinda bir projenin koordinatoriiyiim ve genellikle ¢ok fazla heyecan yapip neler diyecegimi
karigtirabiliyorum. Drama ile bunun oniine gegip ozgiivenimi tamamlayabilirim diye diistintiyorum
ve bunun i¢in ¢abalayacagim.” sozleriyle drama dersi konusundaki beklentilerini sdyleyen K71,
heyecanin1 drama etkinlikleriyle yenebilecegini diisiinmektedir. K91 de benzer bigimde topluluk
icinde konusmak konusunda sorunlar yasadigini, disa doniik bir insan olabilmek, topluluk i¢inde
konugabilmek amaciyla drama dersini aldigini dile getirmektedir.

Ben genel olarak kendimi iyi ifade ettigimi diisiiniiyorum ancak bu her zaman boyle olmuyor.
Ornegin yoldan gegen biri saati sordugunda aninda saat 11.15 diyemiyorum. Afalliyorum.
Daha sonradan sanki dilim a¢ilryor. Ben neden boyleyim bir fikrim yok ama bu durum beni
ice kapanik bir insan haline getirdi. Bu dersi kendimi, her an daha iyi ifade edebilmek ve
daha disa doniik olabilmek igin sectim. Drama sayesinde belki otobiiste yanima oturan kisi
ile sohbet edebilir, hatta bu sohbet sonrasinda arkadas bile olabilirim. Ama su an icin hic
tanimadigim biri ile konusmak zor geliyor. Bu kisi otobiiste yanima oturmus olsa bile.

Katilimcilar, drama ¢aligmalarinda, dramatik kurgu i¢inde farkli rollere girerek dogaglamalar
yaparlar. Farkli rol kisilerinin tutum ve davranislarint gézlemleyen katilimcilar ayni zamanda
gruptaki kisilerin bir soruna nasil yaklastiklarini, sorunu hangi yontemlerle ¢6zmeye calistiklarina
iligkin farkli bakis acilar1 kazanirlar. S6zii edilen bu durum K13’{in “Farkli pencerelerden bir
olayin, duygunun nasil yansitildigini ogrenmeyi ve gérmeyi hedefliyorum,” sdzleriyle agiklanabilir.
Farkli bakis acilarina 6rnek veren K13, bir olayin ya da duygunun yansitilma bigimini tarif
etmistir. Arastirmada farkli bakis agilari katilimcilar tarafindan farkli pencerelerden bakmak, yeni
perspektifler kazanmak bi¢ciminde tanimlanmistir. K103, “Bu dersin bana insan, insan iliskileri,
olaylar, duygular ve diisiincelerle ilgili farkli acilardan bakabilmemi ve daha fazla sey kesfetmemi
sozleriyle drama dersinde kazanacagi bakis acilariyla giinlilk yasama
yonelik bir farkindalik gelistirecegini, K8 ise “Bana kalirsa bu derste bulunmak, kendi i¢ diinyamda
dramaya verdigim belli baslh tanmimlamalardan uzaklasarak baska goriisler kesfetmek agisindan

b

saglamasint bekliyorum.’

olduk¢a sansli bir durum. Konu tiyatro oldugunda egitimin bir sonu oldugunu diigiinmedigimden, bu
donem boyunca hem yeni perspektifler kazanip hem de verilen 6devlerle bilgileri saglamlastirmanin
bana olduk¢a katki saglayacagim diigiiniiyorum.” sozleriyle drama dersinin kendisini kaliplardan
uzaklastirarak farkli goriisler kazandiracagini ifade etmektedir. Katilimcilarin drama dersini
secmelerinin nedenlerinden biri de yaraticiliklarii ve hayal giiclerini gelistirecegi diisiincesidir.
K31, drama g¢alismalarinda bu becerilerini gelisecegini diistinmekte, bu siliregte kendisini sanatla
ifade edebilecegine inanmaktadir.

Sanati her zaman gelisime ve gelistirmeye acik bir sey olarak goriiyorum. Kendimizi de en
ciplak sekilde sanatla ifade edebilecegimize inantyorum. Kendi hayal giicii diinyam ¢ok¢a
genis olmakla beraber daha farkli seyler katacagina inaniyorum. Sahne korkumu tamamen
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venecegime inaniyorum bu ders sayesinde ve insanlara bir seyleri anlatmak benim igin ¢ok
biiyiik bir zevk. O sirada toplumda gergeklesen olaylart anlasilir ve agik bir sekilde dogrular
ve yanlislarla anlatmak diisiincesi bile ¢ok hos.

Dramay1, “Kisinin yaraticthigint destekleyen ve topluluk icindeyken kendi olabilmesini,
duygularimi yavas yavas ortaya dokebilmesini saglayan bir ders, daha dogrusu bireyin kendini
tammasina en ¢ok olanak veren ve empati yetenegini gelistirebilecegi bir sanat olarak gériiyorum.”
sozleriyle tanimlayan K98’a benzer bicimde K37 de “Hayal giiciimii, duygularimi, ifade giiciimii
gelistirmek ve kafamda beliren durumlart hayata gecirmek, bu olgular: giizel ifade etmek istiyorum.”
sozleriyle drama dersinde sanatsal becerilerini gelistirmeyi hedefledigini ifade etmistir. Katilimeilarin
drama dersinde sanatsal, kiiltiirel, sosyal yonden kendilerini kesfetme, eglenme, rahatlama ve
sosyallesme konusunda beklentileri oldugu goriilmistiir. Katilimcilar i¢in bir grubun pargasi olmak,
bir grupla birlikte olmak ya da sanatsal, kiiltiirel etkinlikler yapmak olduk¢a 6nemlidir. Kendisini,
“Dramayi sadece bir olayr canlandirma olarak degil de yeni bir deneyim kazanma, deneyimlerini
paylasma ve aktif olarak bir grubun icerisinde bulunmay: saglayabiliyor.” sozleriyle ifade eden
K46’ya benzer bigimde K58 de “Dersi se¢me sebebim sosyal anlamda bana bir seyler katacagin
diistinmem, kolektif olarak icinde bulundugum c¢alismalar ile bakis a¢imi genisletmek ve yeni
insanlar tammak” sozleriyle kolektif ¢caligmanin, bir grup olmanin kendilerine katki saglayacagini
ifade etmistir.

Drama caligmalarinda rol oynama, dogaglama gibi teknikleri kullanarak belirli rollere giren
katilimeilar canlandirdiklari rol kisilerinin ne diistindiiklerini ne hissettiklerini ya da olaylar karsisinda
nasil tepki verdiklerini kesfetmeye caligirlar. Bu noktada dramanin empati becerisini gelistirdigi
sOylenebilir. Katilimcilarin drama dersi konusundaki beklentilerinden biri de empatiye yoneliktir.
Drama galigmalarinin, rol oynamanin ve dogaglamanin empati becerisine katki saglayacagini diisiinen
K43, derste ¢iftei, hemsire, avukat gibi rollere girerek bu becerinin gelisecegini diigiinmektedir.

Giinliik yasantimizdaki tiplere rastlandigi i¢in empati yetenegimizin artmasini bekliyorum
aslinda. Olaylar karsisinda ben nasil tepki veririmden daha ¢ok bir c¢ifici, hemsire ya da
avukat nasil tepki verirdi diyerek kendimi onlarin yerine koymayi, canlandirmalar yapmay:
istiyorum. Katki saglayacagini elbette diisiiniiyorum. Daha once de belirttigim gibi empati
vapmak daha kolay olacaktir. Mesela hi¢ yoksulluk gérmemis biri canlandirmalar sayesinde

stkintilar karsisinda ne yapabilecegini 6grenebilir.

Empatiyi karsidakini daha iyi anlayabilme olarak tanimlayan K60 1n, “Ozgiiven gelistirme,
karsidakine kendini daha iyi ifade etme ve karsidakini daha iyi anlayabilme, iyi iletisim, baskalarinin
vasadiklar: duygulart kendim deneyimlemeye ¢caligsma gibi konularda banafaydasi olacaktir.” sozlerine
benzer bigimde K77 de “Gergek hayatta insanlarla daha kolay empati kurup onlart anlayabilmemi
ve insanlarmm davraniglarindan hangi duyguda oldugunu ¢ikarabilmemi saglayabilir” sozleriyle
dramanin giinliik yasamda insanlar1 anlamasina katki saglayacagini diisiinmektedir.

Tiyatro Konusundaki Beklentiler

Katilimcilarin drama dersine yonelik beklentileri gdzden gegirildiginde, dramaya yonelik
yaptiklar1 tanimlar ve beklentileri arasinda benzerlikler oldugu goriilmektedir. Dramay1, drama
dersini genellikle tiyatro ile iliskilendiren katilimcilar, beklentiler konusunda da tiyatroya iliskin
ifadeleri siklikla kullanmiglardir. Oyunculuk, tiyatro kuram bilgisi, sahneleme, dramatik yazarlik,
oyun metinleri okuma ve yeni bakis agilart kazanma katilimcilarin drama dersine yonelik tiyatro
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konusundaki beklentilerini olusturmaktadir. Daha cok tiyatro alanina seslenen bu beklentilerin
katilimcilarin diger yanitlariyla da benzerlik gosterdigi soylenebilir. S6z gelimi drama dersini tiyatroya
benzer bigimde tanimlayan katilimcilar, 6nceki drama yasantilart soruldugunda tiyatro konusunda
ornekler vermisler, dersi segme nedenleri arasinda tiyatro ile iligkili ifadeler kullanmiglardir. Bu
asamadaki bulgularin katilimecilarin zihinlerinde dramaya iliskin olusan g¢ergevenin tiyatroyu
animsattig1 goéz onilinde bulundurularak okunmasi anlamli olacaktir.

Katilimcilarin oyunculuk becerileri konusunda ses tonunu, beden dilini, jest ve mimikleri etkili
kullanmaya, iyi rol yapmaya ya da bir karakteri etkili canlandirmaya, iyi bir diksiyona sahip olmaya
ve karakterleri ¢oziimleme konusunda bilgili olmaya yonelik beklentileri oldugu goriilmektedir.
Sahne sanatlar1 boliimiinde 6grenci olan K41, “Tiyatro, oyunculuk, dans ve klasik eserlerde oynamak,
sanatla i¢ ice olabilmek en sevdigim seyler ve ayni zamanda en biiyiik hayalim olup olmak istedigim
seylerdir. O yiizden se¢meli derslerimizde bu ders sunmus olurken, kesinlikle bu firsati degerlendirmek
ve bu alanlarda kendimi gelistirmek istedim. " sdzleriyle drama dersinin bu alanlarda gelisimine katk1
saglayacagini ifade etmistir. K41, “Kendi boliimiimde duygularimi yansitmama ve sahne 6zgiivenimi
gelistirebilmesini diigtiniiyorum, hem de ayni zamanda oyunculuk ve tiyatro becerilerinde ve temelini
ogrenmemi saglamasint diisiiniiyorum.” ve K96, “Duygularimi, mimik ve jestlerimi daha iyi ifade
edebilmemde bana katkist olacagina inaniyorum.” soézleriyle drama dersinin oyunculuk becerilerinin,
jest ve mimikleri kullanma becerilerine katki saglayacagini diisiinmektedir. Benzer bigimde K20
“Sahne oniinde konusurken heyecamim daha az olacak diyafram nefesi kullandigim icin. Metin
vazarken yaraticiligimi kullanacagim igin siirvekli beyin firtinast yaparak aktif kalacagim.” sozleriyle
drama dersinin tiyatro konusundaki gelisimine saglayacagini, K67 ise “Onceki donem sanat felsefesi
almistim bu donem farkli bir ders se¢mek istedim. Bu donem béliim derslerim arasinda metin
incelemeleri oldugu icin belki teorik bilgi anlaminda katki saglar diye diisiindiim hem de tiyatro ilgi
alanlarimdan biri.” sozleriyle okudugu boliimdeki derslerine faydasi olacagini, K82 “Bu dersin bana
bir oyunu, bir tiyatro metnini daha kolay kavrama konusunda katki saglayacagim diigiinmekteyim.”
sozleriyle okudugu tiyatro metinlerini daha kolay kavrayacagini sdylemistir. Katilimcilarin ayrica
tivatro konusunda yeni bilgiler edinmeyi, yeni tiyatro terimleri 6grenmeyi, tiyatro eserleri okumayt,
tivatro konusunda yeni ve farkli bakis agilari kazanmay, tiyatro kiiltiirlerini gelistirmeyi, dramatik
yvazarlik konusunda kendilerini gelistirmeyi hedefledikleri goriilmektedir.

Drama Dersine Yonelik Beklentiler

Katilimcilarin drama dersine yonelik beklentilerini iki baglik altinda toplamak miimkiindiir.
Katilimcilarin drama alan bilgisine sahip olmak istedikleri, dramanin ne olduguna, hangi stratejilere
sahip olduguna ve nasil uygulandigina yonelik bilgi edinmeyi bekledikleri goriilmektedir. Bu
beklenti, dramayi genellikle tiyatro kavramlari ile agiklayan katilimcilar agisindan olduk¢a 6nemlidir.
Katilimcilarin drama konusundaki bir diger beklentisi dogaglama becerilerini gelistirmeye yoneliktir.
Katilimcilar dogaglama becerisi ile kendilerini ifade etme becerisi arasinda iliski kurmuslar,
dogaglamanin bu becerilerine katki saglayacagini ifade etmislerdir. S6z gelimi K29, “Dogaclama
vetenegimi gelistirmek istiyorum. Bu derste yapacagimiz doga¢lamalar ile, dilin diizgiin kullanimin
gelisecektir. Ayrica 6zgiiven kazanimini olumlu etkileyecektir.” sdzleriyle dogaglama caligmalarinin
yararlarint vurgulamistir. K45 ise “Dogaclama ve rol yapmanin sosyal durumlarda 6zgiivenimin
artmasina, kendimi daha iyi ifade etmeme yardimci olacagini diisiiniiyorum.” sdzleriyle dogaglamanin
giinliikk yasama katkisi tizerinde durmustur.
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Drama konusundaki beklentilere yonelik K30’un, “Psikodrama teknigine daha ¢ok ilgi
duymak istiyorum aslinda. Drama hakkinda 6grenmek istedigim teknikleri bu ders ile 6grenmeyi
hedeflivorum. Calismalara katilmay:, arastrma yapmayi isterim. Drama hakkinda kendimi
bilgilendirmek ve daha ¢ok gelistirmek isterim.” sozleri drama konusundaki kendisini gelistirmeyi
planladigi, K35’in “Drama dersinden beklentim beni bu konuda fikir sahibi bir bireye doniistiirmesi
en azindan diger alanlarla farklarini ya da ortak noktalarini gérebilmeyi 6grenmek istiyorum. Bu ders
icin diger donem yaptigim gibi kaliplarin disina ¢ikarak ama ¢izgileri asmadan kendi yorumlarimla
dersi oziimsemek olacak.” yanit1 diger alanlarla drama arasindaki farklar1 6grenmeye yoneliktir.
Bazi katilimcilarin drama dersi igerigine yonelik herhangi bir fikrinin olmadig: diisiiniilecek olursa
bu beklentinin akla yatkin oldugu sdylenebilir. Katilimeilarin drama konusundaki beklentileri ve
kullandiklari ifadeler, bu ifadelerin ¢okga tekrarlanmasi, gelisim ve tiyatro konusundaki beklentileri
ile karsilastirildiginda nicel olarak oldukga sinirli oldugu goriilmektedir. Bunun nedenlerinin baginda
katilimcilarin drama dersi ile tiyatro caligmalarini 6zdeslestirmeleri ve dramayi tiyatro kavramlariyla
aciklamalarinin bulundugu soylenebilir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada drama dersi alan {iniversite 0grencilerinin dramaya yonelik tanimlarmni,
drama dersini se¢gme nedenlerini ve derse yonelik beklentilerini belirlemek amaglanmistir. Bazi
katilimeilari ortaokulda ya da lisede se¢meli drama dersi aldiklari, drama egitimlerine katildiklari
goriilmiistiir. Baz1 katilimeilar tiyatro egitimlerine katildiklarimi, tiyatro kuliiplerinde ya da tiyatro
topluluklarinda yer aldiklarini, okullarinda diizenlenen tiyatro oyunlarinda ¢esitli roller aldiklarin,
piyes, miisamere gibi etkinliklere katildiklarini ifade etmislerdir. Drama deneyimi olan katilimcilarin,
tiyatro deneyimi olanlara oranla daha az sayida oldugu ve Ogrencilerin tiyatro konusunda daha
fazla deneyim sahibi oldugu goriilmiistiir. Katilimcilarin tiyatro deneyimlerinin, sorulara verdikleri
yanitlarda, dramaya iliskin tanimlarda ya da derse iligkin beklentilerinde etkili oldugu sdylenebilir.
Bagka bir deyisle katilimcilar drama konusundaki sorulara tiyatroya iligkin dnceki yasantilarini,
diistincelerini ya da 6grendikleri bilgileri g6z dniinde bulundurarak yanitlar vermislerdir. Bu durum
katilimeilarin dramaya iligkin tanimlarini, ders hakkindaki beklentilerini ve dersi segme nedenlerini
etkilemistir.

Arastirmanin birinci alt sorusu “Universite égrencilerinin dramanin tammina yénelik
goriisleri nelerdir?” bigimindedir. Drama siklikla tiyatro alani ile karigtirilan bir alan olarak 6ne
¢ikmaktadir. Dramaya katilan ya da drama konusunda deneyimi olmayan kisiler dramay1 tanimlarken
tiyatro kavramlarindan, tiyatronun bilesenlerinden ya da tiyatro ¢calismalarindan 6rnekler verirler. Bu
durum tiyatronun araglarindan etkin bicimde yararlanan, tiyatro ile dogrudan ya da dolayh bir iliskisi
olan drama acisindan olumsuz bir durum olarak gériilebilir. igerik ve amagclar agisindan benzesen
tiyatro ve drama alanlar1 bigim agisindan farklilagmakta, tiyatro alaninda sahneye teatral bir {iriin
koymak amaclanirken drama siirecinde ¢alisma siiresince elde edilecek tutum ve davranislarin
kazanilmas1 amaglanmaktadir. Bu noktada dogaglamaya dayali ilerleyen ve dogrudan katilimeilarin
inisiyatif alarak uygulama siirecine rol i¢inde ya da disinda miidahale etmesi ile gerceklestirilen
drama c¢aligsmalarinin dersi sececek 6grenciler tarafindan taninmasi olduk¢a 6nemlidir.

Katilimcilarin dramayi tanimlarken ya da dramadan s6z ederken genellikle tiyatro konusunda
ornekler verdikleri, tiyatronun karakteristik Ozelliklerinden s6z ettikleri, tiyatro kavramlarini
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kullandiklar1 goriilmektedir. Arastirmada, katilimcilar dramanin ne oldugunu 6grenseler dahi dersin
seciminde ya da dncesinde drama konusunda yeterli bilgiye sahip olmadiklar1 sonucuna ulagilmistir.
Bu durum, katilimeilarin dramayi siklikla karistirdiklar: tiyatro ile iligkilendirmelerine, drama dersi
iceriginin tiyatro etkinliklerine benzer bigimde gergeklesecegini diisiinmelerine neden olmaktadir.
Bu nedenle dramanin yalnizca arastirmanin gerceklestirildigi Ankara Universitesi dzelinde degil,
Tiirkiye’deki diger {iniversitelerde drama dersini segen Ogrenciler tarafindan da bilinmesinin
ogrencilerin dersi bilingli olarak se¢melerinde etkili olacagi diisiiniilmektedir.

Tiyatro ile drama arasinda belirgin farklar bulunmaktadir. Genellikle bi¢cimsel olarak 6ne
¢iksa da amaglar bakimindan da farklarin bulundugu sdylenebilir. San’a (2006) gore bu farklardan en
belirgin olani tiyatroda miikemmel olan1 temel alan ve izleyiciyi etkileyecek bir performans ortaya
¢ikarilmasidir. Kolektif ¢alismalarin 6n plana ¢iktigi dramada ise katilimcilarin yaraticiliklarini ve
diis giiclerini kullanarak rol icinde ya da disinda ¢esitli paylagimlarda bulunmalari amaglanmaktadir.
Dramanin tiyatro ile arasindaki net ayrimi vurgulayan Slade’e (1954) gore drama g¢aligmalarinda
tiyatronun yeri bulunmaktadir ancak bu, dramanin yalnizca kii¢iik bir kismin1 olusturmaktadir. Benzer
bicimde Hornbrook (1989) da dramay1 genel tiyatro pratiklerinden uzaklagtirmayi degil dramayi daha
nitelikli hale getirmek ve katilimcilarin gelisimine katki saglamasi amaciyla tiyatro ile dramanin
i¢ ice olmas1 gerektigini ifade etmistir. O’Toole, Stinson ve Moore (2009) ise egitimde dramanin
ortaya c¢iktig1 giinlerden itibaren alanda iki kutuplu bir tartismanin varli§indan s6z eder. Bir grup,
dramatik sanat formunun herhangi bir seyin 6gretimini kolaylastiran bir araca doniistliriilmesinin
sanat formunun estetik 6zelliklerini asindirdigini ifade ederken bir diger grup ise dramatik sanat
formunun 6gretim araci olarak kullanilmasi gerektigini, bu tiir bir kullanimin sanat formunun da igin
icine dahil edilerek gerceklestirilebilecegini belirtir.

Dramanin tanimina yonelik elde edilen bulgular ti¢ farkli baslikta incelenebilir. Drama,
katilimcilar tarafindan yasamdaki durumlarin canlandirilmasi, insan iligkilerini anlamaya ya da
yorumlamaya yonelik gerceklestirilen dogaglamalar bi¢ciminde tanimlanmigtir. Dogrudan dramay1
tanimlayan bu ifadeler az sayida kisi tarafindan kullanilmistir. Dramaya iliskin 6n bilgiler cogunlukla
tiyatroya yoneliktir. Katilimeilarin biiyiik bir cogunlugu dramanin bir tiyatro formu oldugunu, drama
caligmalarinda bir metnin sahneye kondugunu ve dramanin bir sahne sanati oldugunu diistinmektedir.
Ayn1 zamanda dramanin bir oyun yazma sanati oldugu ve drama c¢alismalarinda bir karakterin
canlandirildigr ifade edilmistir. Bu tanimlar dogrudan tiyatroyu tanimlayan ifadeler igermektedir.
Katilimcilar dramaya iliskin bu tanimlar1 yaparken dnceki yasantilarindan yararlanmiglardir. Daha
once bir oyunda rol alan, tiyatro calismalarina katilan 6grenciler dramayi, yaptiklar: bu ¢aligmalara
benzetmisler, dramanin sahneye yonelik bir sanat oldugunun altin1 ¢izmislerdir. Katilimeilardaki bu
yanlig algilamanin temelinde drama ile tiyatroyu 6zdeslestirmeleri yatmaktadir. Katilimcilar dramayi
tanimlarken ayrica sanatsal bir disavurum siireci oldugunu ve bu siirecte yaraticilik gerektigini ifade
etmislerdir. Bu ifadeler bir sanat formu olan dramanin estetik boyutunu ortaya koymaktadir.

Aragtirmanin ikinci alt sorusu “Universite ogrencilerinin drama dersini secme sebepleri
nelerdir? Universite ogrencileri drama dersini secerken nasil hareket etmislerdir?”’ bicimindedir.
Elde edilen bulgular; katilimcilarin okuduklart boliime katki saglamasi, farkli yonlerini kesfetmek ya
da eglenmek amaciyla drama dersini sectiklerini ortaya koymustur. Katilimcilarin kigisel 6zellikleri
dersin seciminde etkili olmustur. Bu noktada katilimcilarin kendilerini gelistirmek, giinliik yasamda
bu becerileri kullanmak ya da insanlarla iliskilerine katki saglamasi amaciyla drama dersini segtikleri
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sonucuna ulasilmistir. Katilimcilar ayn1 zamanda sanata ilgi duyduklari i¢in ve dramanin sahne
sanatlarina ydnelik olmasindan dolay1 bu dersi segtiklerini ifade etmislerdir. Ogrenciler dramaya
ve tiyatroya ilgili olduklari, katilim sagladiklari sanat etkinliklerinden memnun kaldiklar1 igin
bu dersi sectiklerini sdylemislerdir. Katilimcilarin drama dersini secerken farkli durumlari goz
oniinde bulundurduklari, farklr kisilerden ders hakkinda fikir aldiklari, drama ve tiyatro konusunda
aragtirmalar yaptiklari ya da dersi veren 6gretim eleman1 hakkinda arastirma yaptiklar1 goriilmiistir.
Sayica diisiik bir orana denk gelen bu 6n hazirliklarin disinda katilimeilarin ders konusunda herhangi
bir 6n hazirlik yapmadiklar1 sonucuna ulagilmistir.

Arastirmanin iiciincii alt sorusu “Universite 6grencilerinin drama dersinden beklentileri
nelerdir? ”bi¢cimindedir. Katilimcilar dramadersiileiletisim becerilerini ve 6zgiivenlerini gelistirmeyi,
farkli bakig agilar1 kazanmayi, daha yaratici ve hayal giicii yiiksek kisiler olmayi, toplumdaki diger
kisilerle duygudaslik kurmayi, sosyallesmeyi beklemektedirler. Aragtirma sonuglari bu konuda yapilan
aragtirmalarla benzer bicimdedir. Durdukoca’nin (2015) yapmis oldugu arastirmada katilimcilari en
onemli beklentisinin 6zgiliven gelisimi oldugu goriilmektedir. Katilimcilarin gelisim konusundaki
beklentileri kendilerini kesfetmeye, giinliikk yasamdaki iliskilerine katki saglamaya yoneliktir. Bu
beklentiler ayn1 zamanda katilimcilarin dramay1 nasil tanimladiklar ile de ilgilidir. Dramay1 genel
olarak tiyatro ile iligskilendiren katilimcilarin beklentileri benzer bigimde tiyatronun amaglari ile
ortiismektedir. Bu konudaki en net sonug, drama dersini secen katilimecilarin tiyatro konusundaki
beklentileri ile agiklanabilir. Katilimcilar drama dersi ile oyunculuk becerilerini gelistirmeyi, tiyatro
kuram bilgisi edinmeyi, sahneleme, dramatik yazarlik ve oyun metinleri konusunda deneyim
kazanmay1 ve tiyatroya yonelik yeni bakis acgilar1 gelistirmeyi beklemektedirler. Katilimcilarin bu
konudaki beklentileri dogrudan tiyatroya yoneliktir. S6zii edilen beklentiler tiyatro egitiminin bir
pargasi ya da bir tiyatro oyununun sahneye konulmasiyla elde edilecek becerilerdir. Katilimeilarin bu
beklentilere sahip olmasinda drama ile tiyatroyu dogrudan iligkilendirmenin etkili oldugu sonucuna
ulasilmistir. Her ne kadar katilimcilarin zihnindeki drama imgesi tiyatro ile 6zdesmis gibi goriinse de
bu durum diisiiniildiigii kadar olumsuz degildir. Drama siireglerinde kisisel gelisime ve 6grenmeye
ayrt ayri vurgu yapan farkli anlayislar bulunmaktadir (Eriksson, 2007). Kisisel gelisim temelli
drama stirecleri, dramanin sanat formuna agirlik verirken 6grenmeyi dnceleyen drama siiregleri ise
sanat formunun bir 6grenme yolu olarak kullanilmasi gerektigini ifade etmektedir. Bu baglamda,
katilimeilarin drama dersinden beklentileri, dersin ne tiir bir icerikle yapilandirilacagini da belirleyen
ana unsurdur. Bu nedenle, kisisel gelisim temelli beklentiler igerisinde olan bir katilimc1 gruba, tiyatro
ve drama arasindaki bigimsel farklarin aktarildigi, dramanin sanat formu yoniiniin daha agir bastigi
bir i¢erik sunulmasi yerinde olacaktir. Ciinkii katilimeilarin tiyatro ile 6zdeslestirerek dile getirdikleri
beklentileri drama yoluyla karsilanabilir. Katilimcilarin drama konusunda yalnizca dogaglama
becerilerini gelistirme ve drama konusunda yeni bilgiler edinmeye yonelik beklentilerinin oldugu
sOylenebilir. Arastirma sonuglar1 géz dniinde bulundurularak asagidaki oneriler gelistirilmistir:

*  Dersin isminin programda drama olarak yer almasi tiyatro ile ilgili bir beklenti ve
algiya neden olmaktadir. Bu nedenle dersin ad1 yaratici drama veya egitimde drama
olarak degistirilmelidir.

«  Universitelerdeki drama derslerinin tanitimina ydnelik ¢aligmalar yapilmali, grenci-
lerin dersi segme siirecinde daha bilingli secim yapmalar1 saglanmalidir.
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*  Dramaya yonelik ¢esitli kavram yanilgilar1 bulunan 6grenciler drama ile tiyatroyu
dogrudan iligkilendirmektedir. Bu durum 6grencilerin drama dersinden beklentileri-
nin tiyatro odakli olmasina neden olmaktadir. Drama dersi igerikleri tasarlanirken s6z
konusu kavram yanilgilarini ortadan kaldiracak bi¢cimde hareket edilmelidir.

*  Drama derslerinin icerigi katilimcilarin beklentilerinin 6grenilmesinden sonra dersin
amaglarina, katilimcilarin hazir bulunusluguna uygun bicimde gozden gecirilmelidir.

*  Drama dersi, yaratict dramanin amag ve igerigini ¢ok acik ve net yansitacak bicimde
hazirlanmalidir. Bu tiir derslerin igerigi kiiltiirel ve sanatsal okuryazarlik becerilerinin
gelisimine katki saglayacak yonde hazirlanmalidir. Bu dersler daha ¢ok bilinglenme,
kiltiirlenme siirecine yonelik, demokratiklesme, sosyal empati, iletigim-etkilesim
gibi gelisim odakli olmalidir.

Kaynakc¢a
Adigiizel, O. (2019). Egitimde yaratict drama. Ankara: Yap1 Kredi Yayinlari.

Adigiizel, O. ve Metinnam, 1. (2021). The need for the bachelor of creative drama in higher education of Tur-
key: Insights from experts. [lkogretim Online- Elementary Education Online, 20 (1), 628-64

Anderson, M. (2005). New stages: Challenges for teaching the aesthetics of drama online. The Journal of
Aesthetic Education, 39(4), 119-131.

Arastaman, G. ve Oztiirk-Fidan, 1. ve Fidan, T. (2018). Nitel arastirmada gegerlik ve giivenirlik: Kuramsal bir
inceleme. YYU Egitim Fakiiltesi Dergisi, 15(1), 37-75.

Bolton, G. (2007). A history of drama education: A search for substance. In L. Bresler (Ed.) International
Handbook of Research in Arts Education, 45-62. New York: Springer Publishing.

Bowell, P. ve Heap, B. (2019). Siire¢sel dramada planlama (Cev. Ed. C. Karadeniz). Ankara. Pegem Akademi
Yayinlari.

Durdukoca, S. F. (2015). Okuldncesi 6gretmen adaylarinin bir ders ve 6gretim teknigi olarak dramaya yonelik
goriislerinin incelenmesi. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 17(1) (2015), 153-174

Eriksson, S., A. (2007). Looking at the past from stepping into the future: background reflections for drama in
the curriculum of the 21st century. In J, Shu & P., Chan (Eds.), Planting trees of drama with global vision
in local Knowledge: IDEA 2007 Dialogues (pp. 371-384). IDEA Publications, Hong Kong Drama/Theatre
and Education Forum, Hong Kong.

John, P. D. (2006). Lesson planning and the student teacher: re-thinking the dominant model. Journal of cur-
riculum studiesi 38(4), 483-498.

Hornbrook, D. (1989). Education and dramatic art. Oxford, Basil, Blackwell.

Landy, R. J. & Montgomery, D. T. (2012). Theatre for change education, social action and therapy. Hamps-
hire: Palgrave Macmillan.

Leung, L. (2015). Validity, reliability, and generalizability in qualitative research. Jorunal of Family Medicine
and Primary Care, 4(3), 324-327.

Merriam, S. B. (2009). Qualitative research a guide to design and implementation. San Francisco: Jossey-Bass
A Wiley Imprint.

Merriam, S. B. & Tisdell, E. J. (2016). Qualitative research a guide to design and implementation. San Fran-
cisco: Jossey-Bass A Wiley Imprint.

Merriam, S. B. & Grenier, R. S. (2019). Qualitative research in practice examples for discussion and analysis.
San Francisco: Jossey-Bass A Wiley Brand.

160



Universite Ogrencileri Drama Dersini Neden Segiyorlar? Ankara Universitesi Ornegi

McConnell, C. & Bradley, C. & Uhrmacher, P. B. (2020). Lesson planning with purpose five approaches to
curriculum design. Newyork: Teachers College Press.

Noble, H. & Smith, J. (2015). Issues of validity and reliability in qualitative research. Evidence-Based Nursing,
18(2), 34-35.

O’Toole, J & Stinson, M. & Moore, T. (2009). Drama and curriculum a giant at the door. Berlin: Springer.

Ozgelik-Cetin, A. ve Oztiirk, A. (2013). Yaratict drama alaninda Gavin Bolton’n drama anlayisi. Yaratict
Drama Dergisi, 8(16), 1-14.

Patton, M. Q. (2015). Qualitative research & evaluation methods. California: Sage Publications.

San, 1. (2016). Tiyatroya ragmen yaratict drama. Yaratict Drama Dergisi, 1 (1), 5-16. Retrieved from https:/
dergipark.org.tr/tr/pub/ydrama/issue/13562/164219

Slade, P. (1954). Child drama. London: University of London Press.

Thorkelsdottir, R. B. (2016). Understanding drama teaching in compulsory education in Iceland A micro-et-
hnographic study of the practices of two drama teachers (Unpublished doctoral dissertation). Norwegian
University of Science and Technology, Trondheim, Norway.

Taylor, P. and Warner, C. D. (2006). Structure and spontaneity the process drama of Cecily O Neill. Stoke on
Trent: Trentham Books Limited.

Taylor, P. (2020). Drama sinifi eylem yansitma déniistiirme (Cev. Ed. I. Metinnam). Ankara: Pegem Akademi
Yaynlari.

Uhrmacher, P.B. (2009). Toward a theory of aesthetic learning experiences. Curriculum Inquiry, 39(5), 613-
636.

Way, B. (1967). Development through drama. London: Longman Publishing.

Yildirim A, Simsek H. (2013). Sosyal bilimlerde nitel arastirma yontemleri. (9. Baski). Ankara: Seckin Ya-
ymeilik.

Yildirim, E. (2021). Temel egitim diizeyinde drama yonteminin etkililigi iizerine bir meta arastirma (Yayim-
lanmamus doktora tezi). Istanbul Universitesi, Istanbul, Tiirkiye.

Yin, R. K. (2016). Qualitative research from start to finish. New York: The Guilford Press.
Yiksekogretim Kanunu, T.C. Resmi Gazete, 17506, 6 Kasim 1981.

161






Yaratici Drama Dergisi 2022, 17(2), 139-162

www.yader.org

Why do University Students Choose Drama Classes?
An Example from Ankara University

Gokhan Karaosmanoglu'

ihsan Metinnam?

Article Info

Abstract

DOI: 10.21612/yader.2022.012

Article History

Received 09.05.2022
Revised 03.07.2022
Accepted 12.07.2022
Keywords

Elective drama course

Creative drama

Expectations from drama course
Higher education

University students

Article Type

Research paper

For various reasons, university students take drama lessons, which are offered as a
required or selected course for different age groups in formal education. Drama is one
of the courses available to university students from many colleges and departments
who want to strengthen their cultural and creative skills. This study aims at finding
out how university students who have drama classes describe drama, why they choose
drama, and what they expect from the drama lessons. Through targeted sampling,
115 university students were reached in the study, which employed basic qualitative
research. The “Elective Drama Course Readiness Determination Form” was utilized
to gather data for the study, and descriptive analysis was employed to analyze the
results. Participants in the survey frequently associated drama with theater, claiming
that drama is theater or a subset of theater. The participants choose the drama course
to contribute to their individual growth (contribute to the studies in their departments,
discover different aspects of themselves, have fun, be curious), to be interested in art
and performing arts, and to enhance their skills in theater and drama. The participants’
goals for the course are to improve themselves (in areas such as communication
skills, self-confidence, different perspectives, creativity, imagination, empathy,
socialization, entertainment, relaxation, and self-discovery), and to learn more about
theater (acting, theater theory, staging, dramatic writing, and reading play texts) and
drama (knowledge about drama, improvisation skills). Considering the results of the
research, it is suggested that the contents of drama courses should be better promoted
in universities, studies should be carried out to eliminate the misconceptions about
drama, and students should choose the drama course accordingly.

1
2

Ph.D. Ankara University, Ankara, Turkey. e-mail: gkaraosmanoglu@gmail.com, Orcid ID: 0000-0002-6612-4669
Ph.D. Ankara University, Ankara, Turkey. e-mail: ihsanmetinnam@gmail.com, Orcid ID: 0000-0001-6984-2693



Gokhan Karaosmanoglu & Thsan Metinnam - Yaratici Drama Dergisi 2022, 17(2), 139-162

Introduction

One of drama’s most important objectives is to stimulate creative discussion by involving
real-life issues through role-playing and improvisation. Participants experience various social roles
and have the chance to explore the meaning of being human in a variety of ways by taking part in a
safe environment and using the tools provided by drama (Thorkelsdoéttir, 2016). The drama process
is also referred as creative drama and drama in education in Turkey, where the participants act out in
different roles and deal with a problem, mystery, journey, research, or crisis situation in a dramatic
fiction (Bolton, 2007). In the presence of a drama teacher, drama studies are conducted. The subject
is chosen based on the participants’ level of readiness and then applied in a well-structured plan in a
setting created with the lesson’s goal in mind, taking into account the participants’ prior experiences
(Adigiizel, 2019).

In Turkey, drama studies are practiced in the context of formal and non-formal education with
participants from various age groups and developmental stages. Drama as a discipline focuses on the
abilities of the participants, or students, and is used to foster their creativity or instruct in drama-
related subjects (role, dramatic fiction, drama techniques, etc.). On the other hand, when drama is
used as a tool (method), it is used to explain the subjects of a lesson and to realize the determined
gains. All drama lessons incorporate both aspects of drama in a way that builds a spiraling learning
process for drama (Bowell & Heap, 2019). Drama as a teaching method corresponds to the educational
dimension of the drama lesson, and drama as a discipline corresponds to the art form characteristic.
Drama studies are based on improvisation and role-playing and develop themselves as an aesthetic
process. This artistic concern, which reflects the essence of drama, enables the participants and the
drama teacher to be creatively involved in the process.

Drama is an effective method according to a meta-analysis study evaluating all elementary
education drama studies conducted in Turkey on the basis of its effects on academic success,
permanent learning, attitude, skill, and value development (Yildirim, 2021). Since the early 1980s,
drama has taken on significant importance in the Turkish educational system by becoming both a
compulsory and elective course at many levels, from preschool to higher education (Adgiizel &
Metinnam, 2021). Some of these courses are taught in various university faculties.

University-level drama courses are offered to meet a variety of requirements. Drama is
taught as a compulsory and elective course at education faculties, which are the institutions that
train teachers. The teaching dimension of drama is emphasized in these courses in order to enhance
the teacher candidates’ professional competencies. On the other hand, drama, which is among the
elective fine arts courses opened within the scope of subparagraph (i) of Article 5 of the Higher
Education Law No. 2547, aims to contribute to the personal and professional development of all
university students.

While performing role-playing and improvisation activities in both elective and compulsory
drama lessons, games and physical activities are used as needed. In these courses, students deal
with certain subjects for learning purposes and gain knowledge about the art form of drama. For
this reason, an educational and artistic planning is carried out in the aforementioned courses. In
particular, the use of a learner-centered discipline such as drama, which has the characteristics of an
art form as well as a teaching method, requires a planning approach that is more creative, open to
aesthetic learning and makes the learner a subject. Aesthetic learning can only be possible with a risk-
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taking planning that ensures active participation of the learner, provides opportunities for sensory
experience and imagination (Uhrmacher, 2009). Since the drama lessons are based on a dramatic
fiction that the drama teacher and the participant build together on the basis of improvisation, the path
to the learning goal does not consist of a single line. Therefore, the teacher needs to leave the safe
space and take risks. Taking risks is a characteristic of a drama teacher that is necessary to include the
contribution of the learner in the planning process and to take the relationship established between
the teacher and the learner out of traditional patterns (Taylor & Warner, 2006; Taylor, 2020). In this
context, rather than a conventional planning for drama processes, a planning approach that directly
includes the interests and expectations of the learner in the process that is live, tested and completed
not onthe desk, but in the field when it meets the learner, is more appropriate (McConnell & Conrad
& Uhrmacher, 2020). This kind of planning approach is a dialogic planning based on the dialogue
between the teacher and the learner and the search for the meaning of something together (John,
2007). In the dialogic planning approach, not the product (the plan itself), but how the planning will
be realized by centered on the learner (the process) is problematized (John, 2007). While planning
drama studies, there are concerns such as focusing on the process rather than the result, reorganizing
the relationship between the learner and the teacher in favor of the learner, and researching the subject
to be learned together with the participants. On the other hand, being process-oriented rather than
result-oriented (Adigiizel, 2019) is one of the distinctive features of drama. The duality of process
and result is only one of several dichotomies such as theater-classroom andartist-teacher (Anderson,
2005) on which the history of drama can be read. According to Landy and Montgomery (2012);
drama and theater are forms of performance that have their roots in ritual and religious ceremonies.
In Ancient Greek, drama means the act performed, while the theater is defined as a space created to
observe an act. In drama, the participant takes action and actively participates in both the artistic and
educational process. The role of the participant is not just to watch the action performed, like the
spectator in conventional theater.

Being process-oriented is at the center of discussions that can be associated with the
educational and artistic dimensions of drama. Drama studies are carried on based on dramatic fiction
created by the learner and the teacher through improvisation and role playing. The process of creating
the dramatic fiction and the drama techniques used in this process, in other words, the aesthetic
tools correspond to the artistic form of the drama. Drama, which is heavily fed by the dramatic
arts, is often confused with theater. For this reason, discussions about the art form of drama have
generally been handled in two main points. The first of these is the concern to define the unique
artistic form of drama more clearly by revealing the similarities and differences between drama and
theater. Positioning drama in an anti-theatre place, Way (1967) states the difference between drama
and theater while theater deals with the communication between the audience and the actor, while
drama deals with the experiences of the participants. Bolton (Bolton, 1986 cited; Ozgelik-Cetin &
Oztiirk, 2013), who stands in the opposite position of Way in this regard, underlines the need to focus
more on the similarities between the two disciplines, rather than pointing out the formal differences
between theater and drama. What Way and Bolton agree on is that drama should be at the center of
participants’ experiences and should focus on the process rather than the production.

The arguments over whether the art form -such as roles, staging, acting, etc.- or the learning
objective -which should be at the heart of the drama processes- remains a major topic of contention
between drama and theater. A teacher, who thinks that the art form should be prioritized in drama,
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said, “What do we know about this character?” It starts with a question that refers to the art form,
aimed at understanding the role of the person or character. The teacher who prioritizes the learning
goal “Where should we set out to solve this problem?” can start with a question that focuses on the
targeted output in the education process (Bolton, 2007). Both approaches share an understanding that
places the participant’s experience at the center of the process in different ways. In addition, a drama
lesson structured with any of these approaches (prioritizing the art form or learning goal) necessarily
includes the other approach.

The approach adopted in drama processes can be effective in determining the participants’
perception of what drama is, their expectations from drama, or their interest in drama. From the
opposite point of view, the expectations and interests of the participants towards drama may also be
effective in determining the approach to be adopted in the planning of the drama lesson. Because
while some participants’ expectations about the drama lesson may be the development of skills such
as self-expression, self-confidence and socialization, some participants may expect to understand
how to teach something through drama. In this context, it is important to determine the interests and
expectations of the participants while designing any drama course or a one-semester drama education
program.

It may be said that the majority of Turkish drama studies are concentrated on the teaching
aspect of drama and formal schooling. This indicates that the drama is utilized with an emphasis on
connecting it to the achievements of education programs at the applied level (such as elementary,
secondary or higher education). In contrast, a drama process is developed within the context of social
elective courses in universities in which the participants are more focused on personal interest and
development, while the absence of a specific education program elevates the participants’ interests
and expectations for drama to a more crucial point. At the same time, it can be said that university
students do not have enough information about drama during the course selection process, and they
start to get to know drama through drama workshops after choosing the course. For students who
want to enroll in drama class and get the most out of it, this situation presents a challenge. Because
students will benefit more from the drama lesson process if they are aware of what to expect and have
a general understanding of the course material or applied education program. At this point, it can be
said that determining the readiness of the university students and their expectations from the drama
lesson, within the scope of item (i) of Article 5 of the Higher Education Law No. 2547, is important
in terms of determining what kind of approach the instructor will follow in the planning of the course
and the course content. In this research, it is aimed to reveal the reasons why Ankara University
students choose the drama course and their expectations about the course. For this purpose, answers
to the following questions were sought:

*  What do university students think about the definition of drama?
*  What influences university students’ decisions to enroll in a drama course?

*  When choosing the drama course, did university students use any means to obtain
information about the content of the course?

*  What may university students expect from the drama course?
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Methodology

This section includes headings for the research methodology, study group, data collection
tools, and data analysis.

Research Model

This research was designed with a basic qualitative research design (Merriam, 2009; Merriam
& Tisdell, 2016; Merriam & Grenier, 2019). The most characteristic feature of all qualitative research
is that it is based on the idea that individuals construct reality in interaction with their social world
(Merriam & Tisdell, 2016). Basic qualitative research is concerned with (1) how people interpret
their experiences, (2) how they semantically construct the world around them, and (3) how they
make sense of their experiences (Merriam, 2009; Merriam & Tisdell, 2016). These three features
are essential features that characterize all qualitative research. However, some qualitative research
designs have an extra dimension. For example, the phenomenological pattern is concerned with what
the underlying understanding and essence of a phenomenon is. Therefore, it is not sufficient for the
research problem to have only a qualitative nature. At the same time, it should carry the necessity of
investigating the essence of the understanding underlying the phenomena. However, every study in
the field of qualitative research may not have an extra dimension as in the phenomenology design.
Basic qualitative research is used for studies that are more suitable to investigate the problem
with the qualitative method, but do not meet the special conditions demanded by patterns such as
phenomenology. It can be said that basic research is the most widely used design in qualitative
studies (Merriam & Tisdell, 2016; Merriam & Grenier, 2019). In this design, data related to the
research problem is collected through interview, observation and document analysis. The collected
data are analyzed according to the rules of qualitative data analysis (Merriam & Tisdell, 2016).
According to Patton (2015); the common question of studies constructed using basic qualitative
research is “What are the practical implications and useful applications of what we can learn about
this topic or problem?”. The reason for using the basic qualitative research in this study is to describe
the prior knowledge of the students who chose the elective drama courses taught at universities, how
they decided to choose the course, and their expectations from the course by revealing open-ended
questions. In this way, it is thought to provide practical information that will help the students who
will take the course in the future to choose the drama course more consciously and help the lecturers
structure the course content.

The Study Group

The study group consisted of 115 students (81 female, 34 male) studying at different
departments at Ankara University in the fall semester of the 2021-2022 academic year, most of
whom did not have drama experience. In order to create the study group, the purposeful sampling
technique, which was created with examples that would present the richest and closest data in the
focus of the research, was used (Yin, 2016). The students included in the study group were required
to have a definite registration for the drama course. Drama, which is an elective course; it is one of
the art courses such as painting, music, sculpture, creative writing, cinema and photography courses.
In universities, these courses are carried out by lecturers working in departments such as Basic Art
Education or Fine Arts Departments affiliated with the rectorate. The applications of these courses
carried out within the scope of 51 courses may differ from university to university. Therefore, it should
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be emphasized that the study was carried out in the context of drama, which is one of the elective
courses opened within the scope of article 51 at Ankara University. In order to protect participant
confidentiality for each student whose opinions were taken within the scope of the study, codes such
as “P1,P2, ... P115” are used. The faculties, departments and numbers of the participants in the study
group can be seen in Table 1:

Table 1. Faculties, Departments and Number of University Students in the Study Group

FACULTY Departments Participants
American Culture and Literature, Anthropology, Arabic Language
and Literature, Information and Document Management, Persian
Language and Literature, Philosophy, French Language and
Faculty of Literature, Folklore, Indology, Hittito.logy, Hungar.alogy, Classical
Languages and Archeology, Korean Language and Literature, Latin Language and 58
Literature , Protohistory and Pre-Asian Archeology, Psychology,
History-Geography . . . S
History of Art, Sinology, Sumerology, History, Prehistoric
Archeology, Theatre, Contemporary Greek Language and Literature,
English Language and Literature, Spanish Language and Literature,
Italian Language and Literature1
Faculty of Dentistry Dentistry 2
Faculty of Pharmacy 5
Pharmacy
Faculty of Science  Statistics, Biology, Mathematics 8
Faculty of Nursing  Midwife 1
Faculty of Journalism, Public Relations and Advertising, Radio, Television and 5
Communication Cinema
State Conservatory Modern dance, Opera-singing 2
Faculty of Food Engineering, Electrical Engineering, Geological Engineering 6
Engineering
Faculty of Health Social Work, Health Management, Child Development, Orthotics- 10
Sciences Prosthetics, Nutrition and Dietetics
Political Science and Public Administration, Economics, Law,
Faculty of Politics . : . . . ) 8
Finance, International Relations, Business Administration
Faculty of Sports Coaching, Sports Management 3
Sciences
Faculty of Medicine Medicine 3
gjlcel:]lz:f Applied Actuarial Sciences, Real Estate Valuation and Management 4

Data Collection Tools

In qualitative research, data are generally collected through observation, interview or

document analysis (Merriam, 2009), in addition to various materials related to the study and even the

emotions inherent in the study (Yin, 2016). In this study, data were collected through interviews. The

interview is carried out in order to express a behavior, action, belief or point of view of the person

participating in the study (Yin, 2016). A questionnaire titled Elective Drama Course Readiness

Determination Form was created for this study’s participant interviews. The interview form, with the
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first section of six questions, includes demographic information such as faculties and departments
of the university students participating in the research; the second part consists of six open-ended
questions in which they can express their prior knowledge about the drama course they have chosen,
their decision-making process, and their expectations about the course: “Have you taken drama
lessons or drama training before? ”, “Have you participated in any drama work? Explain in detail.”,
“What do you think drama is? How would you describe the drama to a friend?” During the preparation
of the form, opinions were received from two experts working in the field of drama, an expert who
had experience in collecting data through interviews in qualitative research processes, and an expert
who reviewed the interview form with a focus on language and expression. The interview form’s
electronic link address was provided to the sample participants, who were then asked to respond to
the form’s questions after it had been finalized in accordance with the expert opinions gathered and
posted online.

Students who will participate in the research must be students who have decided to take the
elective drama course and whose course registration has been finalized. Ankara University students
take elective courses in their first year. Students who will choose a course can obtain information
about the courses from the “Ankara University Open Course Materials” page. On this page, it is
possible to reach the course materials related to the purpose, syllabiof the courses and the subject
to be covered every week. The drama classes used in the context of this study were delivered via
distance learning. The remote delivery of the course has nothing to do with the COVID-19 Pandemic
and is solely related to how the university operates.

Data Collection and Analysis

Data were analyzed using descriptive analysis. According to predetermined themes, the data
are summarized and analyzed in descriptive analysis (Yildirim & Simsek, 2013). The themes of
this study, which aim to reveal the pre-knowledge of the university students who take the elective
drama course, their decision-making processes, and their expectations from the course; “Views on
the definition of drama”, “Deciding to choose drama course”, “Expectations from the drama course”
were determined. The codes and categories obtained by descriptive analysis are presented with
figures showing their relations with each other. The frequency of the codes presented in the figures
is indicated in parentheses.

Validity And Reliability Of The Research

In qualitative research, validity refers to the “appropriateness” of tools, processes, and
data. The validity of the research is about whether the research question is valid for the desired
outcome, the method chosen is appropriate to answer the research question, the design is valid for
the method, the sampling and data analysis is appropriate, and finally the results are valid for the
sample. The essence of reliability in qualitative research is based on consistency (Leung, 2015).
In this study, the relationship between the research problem and the research questions was taken
into consideration, and a sample selection was made in accordance with the problem and research
questions. In addition, data collection tools have been developed in connection with the purpose of
the study in order to ensure validity. All data were recorded in reliable ways (the form created in the
electronic environment records the responses instantly), deciphered, the opinions of the participants
were conveyed as they were, and an objective point of view was tried to be made by minimizing
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the researcher bias. In addition, procedures such as data analysis and presentation were carried out
considering the research questions. In qualitative research, there are many strategies proposed by
various qualitative researchers from different intellectual traditions to ensure validity and reliability
(Arastaman & Oztiirk-Fidan & Fidan, 2018). All these strategies are used to strengthen the validity,
reliability and credibility of qualitative research (Yin, 2016). One of the most common methods used
to ensure the validity and reliability of qualitative research and to strengthen its credibility in this
way is triangulation (Merriam & Grenier, 2019). Triangulation can be accomplished by employing
any of the strategies, such as triangulation of data sources, researchers working on the same research,
theoretical approaches and methods to be used while interpreting the data set (Yin, 2016; Patton,
2015). In this study, triangulation was made on the data analysis that the researchers working on the
research carried out independently from each other, and the opinion of another expert on the data
analysis was taken. Thus, it was tried to ensure consistency between codes, categories and themes.
Because qualitative research should be able to convey the reality it tries to describe at the highest
possible level. This is called the truth value of the work (Noble & Smith, 2015). Consistency between
coders is a part of the strategies applied to reflect the reality that qualitative research deals with in the
most accurate way. In addition, direct quotations containing the views of the participants supporting
the themes were included in order to strengthen the reliability of the research. These quotations were
chosen with care to reflect the variety in the sample. As much as feasible, the researchers’ biases were
put on hold while analyzing the direct quotations, and they made an effort to depict the truth being
mirrored in all of its dimensions. Another strategy to increase the validity, reliability and credibility
of qualitative research is applicability/transferability. The results of qualitative research should be
such that they can be a source for other research and can be used by other researchers (Noble &
Smith, 2015). In order for the results of the study to be a source for new research in the literature,
attention was paid to associating the categories and themes with the common concepts used in the
literature, and the findings were tried to be presented by associating them with the main discussions
in the literature.

Research and Publication Ethics

The research process was carried out after the ethics committee decision of Ankara University
Ethics Committee dated 24/05/2021 and numbered 9/179. The purpose of the research was explained
to the participants, information and assurance were given that the participation was on a voluntary
basis and that the participants had the right to withdraw from the research at any stage of the research.
The participants were told that the information they provided would be protected and would only be
used within the scope of the research.

Findings

The findings obtained as a result of the analysis of the data are presented considering the
aims of the research. The emerging themes were presented in categories and supported by quotations
from the views of the participants.
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Views On The Definition Of Drama

The first research question is “What are the views of university students on the definition of
drama?”. While answering this question, the participants gave examples from their previous drama
and theater experiences and established similarities between drama and theater. In this context, it
would be meaningful to first take a look at what the participants said about whether they had drama
experiences in the past. In the examples given by the participants, it is seen that they joined theater
communities in high school or university, took theater education and elective drama lessons in
secondary or high school. It can be said that the examples in which the participants talked about their
previous drama experiences are mostly related to their theater experiences. It is possible to collect the
examples given for drama experiences in two groups:

¢ [ took an elective drama class (18).
Drama o [ studied drama (6).
¢ | did not participate in any drama activities (69).

o | studied theater (8).

o | participated in theater works on special days (8).
¢ [ joined the theater club, the community (7).

e ] took part in a play (6).

Theater

Figure 1. Previous experiences of the participants

It is seen that some of the participants did not participate in any drama activity before the
drama course. Some participants said that they took drama lessons in middle school, high school or
university. There are also students who take the drama course for the second time at the university.
For example, P21 said, “/ wanted to take the course again because I liked the practice we did the last
term,” and P89 said, “I took a drama course in the first semester. I participated in extracurricular
drama meetings and practices.” The statements of the participants who took the elective drama
course in secondary or high school are that the course content or practices are similar to the theater
or are theater activities. P31 said, “/ took drama lessons 2-3 times a week in the 7th and 8th grades
before. We performed at school a few times. We were preparing everything ourselves and doing the
stage, make-up, and rehearsals ourselves,” and P30 said, “We took it as an elective course in high
school. Our teacher also did studies. I was in two of them. I took part in a theatrical village play
and one of our own written works,” and she gave examples of theatrical village plays. Participants
stated that they joined a theater club or community, got theater training, and took part in a play. Some
participants stated that they had acting, theater, and drama education in theater clubs of universities,
private theaters, and state institutions. Some of them participated in theater activities in secondary
school, high school, or university. They said that they supported the preparation of plays; they
contributed to the staging of plays on subjects such as stage, make-up, rehearsal, and lighting.

Participants also mentioned that when they were in middle school or high school, they put
on short plays by organizing small groups. “I've never taken theater courses,” P91 remarked, “But
1 went to various activities. Our Turkish Literature teacher in high school gave us a task. In the
lesson, we were divided into groups according to our preferences: those who wanted to improvise,
those who wanted to write a text, and those who wanted to stage a short play. I also attended the
debates at school”. With the words “I worked on special days while [ was in primary, secondary,
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and high school,” P1 talked about her experiences. The participants talked about the events held
at the school, using examples like reading poetry, giving presentations, and performing numerous
shows. As can be seen, the participants discussed a variety of scenarios relating to their theatrical
experiences and provided examples of activities beyond theater and drama, including debate, poetry
reading, presenting, and performing.

] Dramatising situations in bl A theatrical form (19). b Artistic expression
E daily life (33). § The staging of a text, g process (10).
= Understanding and interpreting ﬁ performing art (12). An area that requires
human relations (9). The art of writing plays (12). creativity (5).
An improvisation based Entering into the role of the
lesson (5). character, role-playing (9).

Figure 2. Views on the definition of drama

It is possible to collect the differing responses to the definition of drama under three headings.
The first one is about the meaning of drama studies based on role-playing and improvisation. The
answers of the participants at this point are that drama means personating situations in daily life. It
has also been said that drama requires creativity, is based on improvisation, and at the same time has
the purpose of understanding or interpreting human relations. It may be claimed that students who
have previously attended drama classes have a greater understanding of what drama is. While the
other participants directly associated drama with theater, those who took the elective drama course
had a direct relationship with drama.

The statements of P15, who defines drama with the words “Drama is the reenactment of daily
life conflicts in a certain place without an audience and without a written text”, are quite appropriate.
Drama, which means the performing of situations encountered or likely to be encountered in daily
life without a written text and without an audience, has the characteristics that P15 expresses.
Similarly, “Drama is an educational field that develops creativity. It provides communication and
interaction between individuals. Drama provides a great contribution and support to the theater
and the performing arts because it tells a play, a story or event, or life with theater techniques. By
using theatrical techniques in drama, we personalize the above-mentioned titles with improvisations.
Therefore, it is also very important for individual development.” P41, who defines drama with the
following statements, talks about the characteristics of drama. In this process, the use of some
techniques has been mentioned, and it has been stated that these techniques belong to drama or are
used in theater. Drama was defined by the participants as the art of dramatizing fiction, narrating,
playing roles, staging, and the art of performing life.

Participants stated that drama is based on improvisation and contributes to understanding
and interpreting human relations. Thinking that drama is a process based on experiences, P10 said,
“I see drama as a mirror. What we have experienced in this life, what has happened to us, what we
have heard, seen, places we have been to, people we have met, or events we have witnessed, all of
these and more, more precisely, we can say that whatever is possible in this life is brewed with us
and transferred to the outside world with our experiences until then and in our own way, a kind of
reflection. That’s why I see drama as a mirror. A replica of ‘reality’,” he likened drama to a mirror,
emphasizing that experiences are important for drama. P17 said, “The individual gains the most from
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drama education in the social realm, in communication, and in the journey of self-development. Art
of drama works on interpreting and understanding the world,” and stated that drama is effective in
understanding and interpreting the world.

In the research, since drama is often associated with theater, it is stated that it resembles
theater or is a form of theater. Examples are given that drama is a stage art, play art or play-writing
activity in which a text is staged. In particular, the participants talked about the theater work carried
out in high school and gave examples of the shows they performed with the theater groups on special
days. P2 said, “I would start with Shakespeare and try to explain it all the way to The Merchant of
Venice. Where I couldn t explain, I used to talk about the texts written for the stage, that is, the theater
plays and the art branch that includes all of them,” and P8 gave a direct example of a theater text to
describe the drama with the words, “If I were to tell it in my own words, I would consider drama as
building a new world. Although there are different opinions on this subject, and although Brechts
theater contradicts this sentence, I think that what is told on stage is a new reality. This reality/world,
which includes many fields from visual arts to music and aesthetics but is a whole on stage, is the
artists’ reflections of the event to the audience with various reflections such as body language and
tone of voice,” he emphasized that theater includes different disciplines. Defining drama as a sub-
branch of theater, P67 said, “If I told a friend of mine, [ would say, ‘The teacher might ask you to go
on stage and play a melted butter in a pan.’ For me, drama is theater”, and P104 directly points to
the art of theater with the words “Drama reminds me of the words acting and theater.”

“We try to create something about the scene we are going to make in our head first. Lines,
behavior on stage, etc. Then we put it on paper and move on to the production phase. We can deal
with the problems in society or we can create brand new and never-before-seen things with our own
imagination,” explaining the drama, P31 explains the staging process of a play; describes the steps
in dramaturgy, staging, and acting. The expressions used by the participants while describing drama
are generally a literary genre, a performing art, a play, the art of a play, the art of writing a play,
the art of performance, the staging, the staging of a scenario, the narration, the simulation of the
real world, the telling of a sad and tragic situation, fiction. They also mentioned that the drama can
be improvised or based on a theatrical production. In addition, the activities carried out during the
theater process such as reading, memorizing, and practicing, were mentioned. Apart from these, P14
said, “For me, drama is not just a person getting into a role. It is the transfer of experiences or dreams
to the outside world by assimilating emotions. Just as we cry, laugh or fear in serials and movies, it is
the instillation of the emotions of the character we watch. We put ourselves in that character’s shoes
and try to understand what they feel as a human being,” similar to the words “Drama is the state of
being able to imitate a situation or a person and live the moment as if it were happening to oneself,”
by P77 has been defined as imitate.

When the findings are examined, it is seen that the participants also use theexpression “an
area that requires creativity and an artistic expression process” to define drama. Participants defined
drama as a process of communication and expressing emotions,a reflection of life, mirror, expression
process, artistic expression of emotions. P47 said, “I think creativity and self-expression skills are
very important and play an important role in drama. If I had told a friend of mine, [ would have
defined drama as the creative expression of one'’s feelings both inside and outside of one’s self,”.
Similarly, the participants also stated that creativity and imagination are important he drama.
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Deciding To Choose Drama Class

The second research question is “What are the reasons for university students to choose the
drama course? How did university students act when choosing the drama course?”. The participants
chose the drama lesson by considering different situations or characteristics. There are elective
courses in different disciplines such as culture, arts, and sports, open in accordance with article 5i,
covering both compulsory and elective courses for different purposes in universities. It is seen that
the participants chose the drama lesson for different purposes. It is possible to classify these goals as
goals in self-development, art, theater and drama.

Contributing to the department
he studied at the university (14).
Discovering different aspects

of himself (12).

Fun, curiosity (9).

The influence of personal
characteristics (3).

Interest in art (7).
Having a course for the
performing arts (5).

Interest in drama (15).

*]

E~ .
.é Interest in theater (14).
<«

Theatrical

Developmental
Dramatic and

Figure 3. Reasons for choosing drama course

One of the main reasons for the participants’ choosing the drama course is to improve
themselves. The participants think that in this way they will express themselves better in daily life,
they will discover different aspects and the drama course will contribute to the department they
are studying in. Associating the drama course with the department studied at the university was
frequently mentioned in the research. In this context, what P30, who is a student in the psychology
department, said was effective in choosing the course:

I had attended the psychodrama event of my department s psychology community. Actually,
I want to be more interested in psychodrama technique. I aim to learn the techniques I want
to learn about drama with this course. Thanks to drama, I can use psychodrama techniques
such as role-playing, role-changing, and sharing in a psychological treatment. For this
reason, I would like to inform myself about drama and develop it more.

P30 states that drama will contribute to his lessons and psychodrama education, and that
psychodrama and drama are similar in terms of form. It can be said that P30 chose the drama course in
order to contribute to his development and educational life. P48 said, “Of the elective courses, it was
the course that I found closest to myself. I chose it because it is related to my field and I think it will
be useful for me,” he stated that he chose the drama course because it was related to his department.
Similarly, P67, who is a student in the theater department, said, “/ had taken art philosophy in the
last term, this term I wanted to choose a different course. I thought that maybe it would contribute
in terms of theoretical knowledge, since there are text studies among my department courses this
term, and theater is one of my interests,” he expects the drama course to contribute to the department
courses.

The participants stated that they chose the drama lesson in order to explore different aspects
of it and have fun, and that they thought they would have fun in the drama lesson. “/ have expectations
for myself from the drama class. I want to reveal the aspects of myself that I still do not know or
cannot reflect very well. In order to meet these goals, I will try to incorporate what I have learned
into my daily life as much as possible.” P10 aimed to discover the features that he was not aware of
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with the drama lesson, and P14 said, “7The reason for choosing this course is to try to understand the
real personality of the role I take in my life and to do research to bring it out. I saw that drama is an
element that is formed as a result of the combination of the individual’s self and emotional integrity,
and I believe that solving this combination will help me achieve the purpose of my own role.” and
stated that he wanted to make discoveries about himself with the drama lesson and that drama would
be effective at this point.

While deciding on the drama course, the participants’ interest in art and the fact that drama was
related to the performing arts were effective. The participants stated that the drama would contribute
to their work on the stage. K31 said, “/ think the biggest reason why I chose the course is that I love
being on stage and dealing with art since [ was little. Especially the make-up and clothes side. I don 't
know if I can do this against a very large crowd, but why not,” they stated that they expected to make
progress in areas such as staging, make-up and costumes. P37 said, “/ enjoy watching and being in
theater, cinema and other stage plays. I chose the drama class because I thought it could develop my
imagination and increase my communication power.” He said that his interest in the performing arts
was influential in his choice of the lesson, and P103 stated that he chose the drama lesson for similar
reasons, with the words “I chose it because of my interest and curiosity in the performing arts.”

It can be said that interest in drama and theater is effective in choosing the drama course.
The participants’ previous experiences, curiosity and interest in drama and theater were effective in
the selection of the course. It is seen that the participants who took drama lessons before and had
drama experience chose the lesson again. For example, P21 said that she was satisfied with the lesson
with the words “/ liked the practice we did last term, so I wanted to take the lesson again”. That’s
why I chose this course again,” she stated that the drama course had a positive effect on her. P51,
on the other hand, said that her interest in drama was effective in choosing the course by saying, “/
didn 't need to do much research because I was interested in the field of drama in general and I had
knowledge.” The interest of the participants, who defined drama with the concepts of theater, was
effective in choosing the drama course. At this point, the opinions of the participants who had theater
experience before the drama lesson (taking theater education, playing in a play, joining a theater
group, etc.) come to the fore. For example, P8 said, “The reason why I chose the course is that the
idea of learning something with people with whom we share a common interest in theater excites
me. Listening to the opinions of people who are interested in theater from different departments,
sharing information actively and gaining more information about drama with the help of a teacher
are among my main reasons.” He said that the shares he thinks will be made about theater are the
main reason for choosing the course. P7 said, “/ am in the school’s ‘Ankara Medical Players’theater
club. Theater interests me. That’s why I wanted to join.” He stated that his experiences in the theater
club he joined had an impact.

The participants did not do a comprehensive research in the process of deciding to choose
the drama course, some of the participants took advice from their friends, got information about the
content of the course or did research about the instructor who gave the course. P43 said, “My friends
who had taken the course before said that the course was fun. I wanted to choose this course as it
would be a different experience. I did a little research on what drama means, how it was adapted for
theater”. He stated that he received advice from his friends and did research on the course content.
Similarly, P32 said, “I chose the course because I was interested and curious about drama and
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theater. My friends who took this course also recommended it. I researched the definition of drama,
its functions and its difference from theater,” he said, adding that he was doing research and getting
advice from his friends. P87, on the other hand, emphasized that he researched the instructors who
teach drama lessons. Expressing himself with the words “My research on the course was carried out
within the framework of checking the syllabuses from the relevant pages of the school and collecting
information about the lecturers who teach the course”, P87 stated that he examined the syllabus of
the course on the university’s website and decided to choose the course in this way. P105 said, “/
learned the subjects, curriculum and some general information by doing research on the school’s
website about the course. Other than that, I haven t done much research.” He said that he examined
the subject headings and content.

Expectations From The Drama Lesson

The third research question is “What are the expectations of university students from the
drama course?”. Participants have different expectations from the drama course. Expectations from
the drama course can be examined in the focus of “development” in general. Participants think
that the drama course will contribute to their personal development and self-development in theater
and drama. Participants gave various examples of these areas of development and made detailed

explanations.
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Figure 4. Expectations from the drama lesson

Expectations About Development

It can be said that the statements about expectations concentrate on the topic of personal
development. This area of development includes the basic skills that participants should have in order
to lead a healthier and more meaningful life. The participants who stated that the basis of taking the
drama course is to improve themselves in different areas, together with the drama course, improve
their communication and empathy skills, gain self-confidence, develop different perspectives, be
more creative and imaginative individuals, understand people better, socialize, have fun, relax, to
discover themselves. Expectations are directly related to how the participants define drama in their
minds, their ideas about what drama is, and their thoughts on what to do in the drama class. It will be
meaningful to read and interpret the findings in this context.

Various examples of communication, which can be defined as activities that allow people to
express themselves, are given: Examples such as speaking beautifully and effectively, adjusting the
tone of voice, making a speech in front of an audience, using body language, gestures and mimics
express the contribution of the drama course to better communicate with people in the society. In this
regard, P15 said, “I want it to help me communicate with people. I aim to adopt the things that are
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in the course and that I may need in my daily life,” and P25 said, “Yes, I think it will definitely help
me. For example, I think it will contribute to conveying my own feelings to others and understanding
their feelings, providing me with different perspectives on my communication with people and my
attitudes towards life.” The statements of two participants also support the findings. P38, on the other
hand, stated that the course would contribute directly to Turkish speaking skills by saying, “Since
1 am from Azerbaijan, there are some problems in speaking Turkish, but since there are few people
in the course, I can improve my speaking even more by communicating with people.” P50’s “I aim
to improve my speaking skills, adjusting my tone of voice, expressing myself more comfortably and
improving my communication skills” and P103’s “Contribution to me in expressing myself more
effectively in my daily life and using my gestures and mimics appropriately and in a measured way.
1 think it will help you to achieve it,” revealing expectations about communication skills such as
speaking, body language, gestures and facial expressions. At the same time, participants think that
they can achieve their goals if they participate in the course continuously. P18 said, “My expectation
from the drama course is that it contributes to improving my communication skills. In order to meet
these expectations, I think that I will do my best to attend the class during the lesson as much as
possible,” and P8 said, “My first expectation in this lesson is active communication. In order to
meet this expectation, I want to participate without missing the lessons and be in contact with the
microphone and camera.” He stated that he aimed to communicate actively in the lesson with his
words and that he could use his microphone and camera.

Participants gave examples of self-confidence, which is one of the expectations for
development, such as speaking in front of the public, improvising, speaking on stage, decreasing
excitement or shyness, overcoming stage fright and coming out of their shell. P15 said, “I am a shy
person, 1 find it difficult to communicate with people. I think this course will have a facilitating effect
on my daily life.” These words are that the stage-oriented works, the roles taken or the improvisations
in the drama lesson will help the participants to overcome shyness. “I believe that I will completely
overcome my stage fright thanks to this course and it is a great pleasure for me to explain things
to people. To explain the events taking place in society at that time in an understandable and clear
way with truths and falsehoods. Even though the thought is very nice,” P31 thinks that with the
help of drama, he can overcome his stage fright. P42 said “When I think of drama, I always think of
performing a play in front of people. Therefore, I think it will contribute a lot to my self-confidence
development and my ability to express myself to people more easily.”. Similar to P42, the participants’
describing their drama work directly in the form of theater shows that the examples given about
self-confidence are about playing a play to the stage and the audience. P45 said, “I am extremely
shy by nature. I can say that I have social anxiety in particular. I hope drama will be a tool that can
pull me out of my shell. For example, I think that improvising and acting will help increase my self-
confidence in social situations,”, as the participants thought that drama would be good for their self-
confidence problem. P67’s views on this issue are similar. “/ was going to join a theater group, but I
never had the courage. It would be very good for me if I regained my courage, which was lost during
the pandemic, when my social life was almost zero and I was locked in my room. In order to meet my
expectations, if our teacher goes to the museum etc. If he wants to do face-to-face activities in places,
1 will definitely participate.” P67 thinks that the drama lesson will be good for her.

Self-confidence in performance arts such as drama and theater is a problem that participants
experience in expressing themselves as well as a requirement they must have when they go on stage.
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This requirement is valid for theater, which is an art form presented to the audience in the focus of a
text, but there is no text or audience watching the participants from their seats in drama. Another issue
underlined by the participants about confidence is that they think that drama has an effect that will shape
their lives. “I am the coordinator of a Turkey-wide project and I often get too excited and confused
about what to say. I think that I can overcome this and complete my self-confidence with drama, and [
will strive for it,” expressing her expectations about the drama lesson, P71 thinks that she can overcome
her excitement with drama activities. P91 similarly states that she has problems in speaking in public
and that she took drama lessons in order to be an extroverted person and to speak in public:

1 generally think that [ express myself well, but this is not always the case. For example, when
a passerby asks for the time, I cannot say 11:15 immediately. I'm stunned. Then it's like my
tongue is opening. I have no idea why I am like this, but this has made me an introverted
person. I chose this course in order to express myself better and to be more extroverted.
Thanks to the drama, maybe I can chat with the person sitting next to me on the bus, and
even become friends after this conversation. But right now, it s hard to talk to someone I don 't
know. Even if this person was sitting next to me on the bus.

In drama studies, participants improvise by taking different roles in dramatic fiction. By
observing the attitudes and behaviors of different characters, the participants also gain different
perspectives on how the people in the group approach problems and the methods they try to solve
them. This situation can be explained by P13’s words, “I aim to learn and see how an event and
emotion are reflected from different windows.” Giving examples of different perspectives, P13
describes the way an event or emotion is reflected. In the study, different perspectives were defined
by the participants as looking from different perspectives and gaining new perspectives. P103 said,
“[ expect this course to enable me to look at people, human relations, events, feelings and thoughts
from different perspectives and discover more,” and emphasized that they will develop an awareness
of daily life with the perspectives they will gain in the drama class. With the words “In my opinion,
being in this course is a very lucky situation in terms of discovering other views by getting away
from the main definitions I give to drama in my own inner world. Since I do not think that there is an
end to education when it comes to theater, I think that gaining new perspectives and consolidating
the knowledge with the assignments during this period will greatly contribute to me,” P8 stated that
the drama course would distance him from the stereotypes and give him different views. One of the
reasons why the participants chose the drama course was that it would improve their creativity and
imagination. P31 thinks that she will develop these skills in drama studies and believes that she can
express herself through art in this process:

I always see art as something open to development and improvement. I believe that we can
express ourselves in the most naked way through art. Although my own world of imagination
is very wide, I believe that it will add more different things. I believe that I will completely
overcome my stage fright thanks to this course, and it will be a great pleasure for me to
explain things to people. Even the thought of describing the events taking place in society at
that time clearly with right and wrong is very pleasant.

Similar to P98, who defined drama as “a lesson that supports one's creativity and enables
one to be himself and to express his feelings gradually when he is in the community, or rather
as an art that allows the individual to get to know himself the most and can develop his empathy
skills,” P37 also said “I want to develop my imagination, emotions, and expressive power, to bring the
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situations that appear in my head to life, to express these phenomena well.” She stated that she aimed
to improve his artistic skills in drama class. It was also seen that the participants had expectations
about artistic, cultural and social self-discovery, entertainment, relaxation and socialization in the
drama course. It is very important for the participants to be a part of a group, to be with a group or to
do artistic and cultural activities. Similar to P46, who expressed himself as “Drama can not only be
an improvisation as an event but also a new experience, share experiences and be actively involved
in a group,” P58 said, “The reason for choosing the course is because I think it will add something to
me socially. Broadening my point of view and meeting new people with the work I have been involved
in as a collective,” he stated that working collectively and being a group would contribute to them.

By using techniques such as role-playing and improvisation, participants in drama studies try
to discover what their characters think, what they feel, or how they react to events. At this point, it
can be said that drama improves empathy skills. One of the expectations of the participants about the
drama lesson is about empathy. P43, who thinks that drama studies, role-playing, and improvisation
will contribute to her empathy skills, thinks that this skill will improve by taking roles such as farmer,
nurse, and lawyer:

In fact, I expect our empathy skills to increase since we encounter different types in our
daily lives. I want to put myself'in their shoes and make animations by saying how a farmer,
nurse, or lawyer would react rather than how I would react in the face of events. Of course,
1 think it will contribute. As I mentioned earlier, it will be easier to empathize. For example,
someone who has never seen poverty can learn what to do in the face of adversity thanks to

improvisation.

P60, who defines empathy as “being able to understand the other person better”, said, “It
will be beneficial for me in terms of developing self-confidence, expressing oneself better to the other
person and understanding the other person better, good communication, trying to experience the
feelings of others myself,” Similarly, P77 said, “It can enable me to empathize with and understand
people more easily in real life, and to deduce how people feel from their behavior.” He thinks that
drama will contribute to understanding people in daily life.

Expectations About Theater

When the expectations of the participants for the drama lesson are reviewed, it is seen that
there are similarities between the definitions they make for drama and their expectations. Participants,
who generally associate drama and drama lessons with theater, also frequently used expressions
related to the theater in terms of expectations. Acting, theater theory, staging, dramatic writing,
reading play texts and gaining new perspectives constitute the expectations of the participants about
drama. It can be said that these expectations, which mostly appeal to the theater field, are similar
to the other responses of the participants. For example, the participants, who defined the drama
lesson as similar to the theater, gave examples of the theater when asked about their previous drama
experiences and used expressions related to the theater among the reasons for choosing the lesson.
It would be meaningful to read the findings at this stage, considering that the framework formed
regarding the drama in the minds of the participants reminds them of theater.

It is seen that the participants have expectations about acting skills, to use tone of voice,
body language, gestures, and mimics effectively, to act well or to portray a character effectively,
to have good diction, and being knowledgeable about analyzing characters. P41, who is a student
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in the performing arts department, said, “Playing in theater, acting, dance, and classical works,
being intertwined with art are my favorite things, and at the same time, my biggest dream is what 1
want to be. That's why, while offering this course in our elective courses, I definitely wanted to take
advantage of this opportunity and improve myself in these areas.” She stated that the drama course
would contribute to her development in these areas. P41 said, “/ think it can improve my confidence
on the stage and reflect my feelings in my own department. At the same time, I think that it will help
me learn the basics of acting and theater skills,” and P96, with the words “I believe it will help me
express my emotions, mimics, and gestures better,” thinks that the acting skills of the drama course
will contribute to their ability to use gestures and facial expressions. Similarly, P20 said, “I will be
less excited when speaking on stage because I use diaphragmatic breathing. Since I will use my
creativity while writing a text, I will stay active by constantly brainstorming,” and P67 said, “I had
taken art philosophy in the previous semester, so I wanted to choose a different course this semester.
Since there are text studies among my department courses this semester, I thought that maybe it would
contribute in terms of theoretical knowledge, and since theater is one of my interests,” and P82 said,
“I think this course will contribute to my understanding of a play, a theater text more easily.”. The
participants said that the drama course would help their development in theater, their departments at
the university, and the theater texts they read more easily. It is seen that the participants also aim to
gain new information about theater, to learn new theater terms, read play texts, gain new and different
perspectives on theater, develop their theater culture, and improve themselves in dramatic writing.

Expectations About Drama

It is possible to collect the expectations of the participants for the drama course under two
headings. It is seen that the participants want to have drama content knowledge; they expect to obtain
information about what drama is, what strategies it has, and how it is applied. This expectation is
very important for the participants, who usually explain the drama with theatrical concepts. Another
expectation of the participants is to improve their improvisation skills. The participants established
a relationship between the improvisation skill and the ability to express themselves, and stated
that improvisation would contribute to these skills. For example, P29 said, “/ want to improve my
improvisation ability. With the improvisations we will do in this lesson, the proper use of language will
develop. It will also positively affect self-confidence,” she emphasized the benefits of improvisation.
P45, on the other hand, emphasized the contribution of improvisation to daily life with the words
“[ think that improvisation and acting will help me increase my self-confidence and express myself

’

better in social situations.’

Regarding the expectations about drama, P30 said, “/ actually want to be more interested in
psychodrama technique. I want to learn drama techniques with this course. [ would like to participate
in studies and do research. I would like to inform myself about drama and to improve myself more,”
and the words with which she plans to improve herself in drama, P35 said, “My expectation from the
drama course is that it transforms me into an individual who has an idea about it, at least [ want to
learn to see the differences or common points with other fields. For this course, as I did in the other
semesters, it will be to absorb the lesson with my own interpretations by going outside the patterns
but without crossing the lines.” Her answer is to learn the differences between other fields and drama.
Considering that some of the participants do not have any idea about the drama course content, it can
be said that this expectation is reasonable. It is seen that the expectations of the participants about
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drama and the expressions they use, the frequent repetition of these expressions, are quite limited
when compared to the expectations about development and theater. It can be said that the main
reasons for this are the participants’ identification of the drama lesson with theater studies and their
explanation of the drama with the concepts of theater.

Discussion, Conclusion and Recommendations

In this study, it was aimed to determine the definitions of drama, the reasons for choosing
drama, and their expectations for the course of university students who take drama courses. It was
observed that some of the participants took an elective drama course in secondary school or high school
and attended some drama training. Some students stated that they participated in theater training,
took part in theater clubs or theater communities, took various roles in theater plays organized in
their schools, and participated in activities such as plays and performances. It was observed that the
participants with drama experience were fewer in number than those with theater experience, and the
students had more experience in theater. It can be said that the theater experiences of the participants
are effective in their answers to the questions, their definitions of drama, or their expectations about
the course. In other words, the participants answered the questions about drama by considering their
previous experiences, thoughts, or the information they learned about theater. This situation affected
the participants’ definitions of drama, their expectations of the course and their reasons for choosing
the course.

The first sub-question of the research is “What are the views of university students on the
definition of drama?”. Drama stands out as a field that is often confused with the theater field. People
who participate in drama or have no drama experience give examples of theater concepts, components
of theater or theater studies when describing drama. This situation can be seen as a negative situation
in terms of drama, which makes effective use of the means of the theater and has a direct or indirect
relationship with the theater. The theater and drama fields, which are similar in terms of content and
purposes, differ in terms of form, while it is aimed to put a theatrical product on the stage in the
field of theater, it is aimed to gain the attitudes and behaviors to be obtained during the study in the
drama process. At this point, it is very important for the students who will choose the course to know
the drama studies that are based on improvisation and that are carried out by the direct participants,
taking the initiative and intervening in the implementation process either inside or outside the role.

It is seen that the participants generally give examples about the theater, talk about the
characteristic features of the theater, and use the terms “theater” when describing or talking about
drama. In the study, it was concluded that although the participants learned what drama is, they did
not have enough knowledge about drama before or during the selection of the course. This situation
causes the participants to think that the content of the drama course, which they often confuse with
the theater, will take place in a similar way to the theater activities. For this reason, knowing the
drama not only at Ankara University, where the research was conducted but also in other universities
in Turkey by the students who choose drama course, will enable the students to make their choices
consciously.

There are clear differences between theater and drama. Although these differences are
generally prominent in form, it can be said that there are significant differences in terms of purposes.
According to San (2006), the most obvious of these differences is the creation of a performance based
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on the perfect in the theater and which will impress the audience. In the drama, in which collective
works come to the fore, it is aimed that the participants use their creativity and imagination to make
various shares in or out of the role. According to Slade (1954), who emphasizes the clear distinction
between drama and theater, theater has a place in drama studies, but this is only a small part of
drama. Similarly, Hornbrook (1989) stated that drama should be intertwined with theater in order
to make drama more qualified and contribute to the development of the participants, not to distance
it from general theater practices. O’Toole, Stinson, and Moore (2009) talk about the existence of a
bipolar debate in the field since the emergence of drama in education. While one group states that
transforming the dramatic art form into a tool that facilitates the teaching of anything erodes the
aesthetic properties of the art form, another group states that the dramatic art form should be used as
a teaching tool and that such a use can be realized by including the art form.

The findings obtained from the participants regarding the definition of drama can be examined
under three different headings. Drama is defined as improvisations performed by students to enact
real-life situations or to understand or interpret human relations. These expressions, which directly
describe drama, were used by a small number of students. The pre-knowledge of the students about
drama is mostly related to the theater. A majority of the participants think that drama is a form of
theater, that a text is staged in drama works, and that drama is a stage art. Participants also stated that
drama is the art of writing a play and that a character is portrayed in these studies. These definitions
contain expressions that directly describe the theater. The participants’ definitions of drama reveal
that they have benefited from their previous drama experiences. The students, who had acted in a
play before and participated in the theater activities, likened the drama to these works and underlined
that drama is an art for the stage. The basis of this misperception of the participants lies in the
identification of drama and theater. While defining drama, the participants also stated that it is an
artistic expression process and that creativity is required in this process. These expressions reveal the
aesthetic dimension of drama, which is an art form.

The second sub-question of the research is “What are the reasons for university students to
choose the drama course? How did the university students act when choosing the drama course?”.
The findings revealed that the participants chose the drama course in order to contribute to the
section they read, to explore different aspects of it, or to have fun. The personal characteristics of
the participants were effective in the selection of the course. At this point, it was concluded that
the participants chose the drama course in order to improve themselves, use these skills in daily
life, or contribute to their relations with people. Participants also stated that they chose the course
because they were interested in art and because drama was for the performing arts. Students chose
this course because they were interested in drama and theater and were satisfied with the art activities
they participated in. It was seen that the participants took different situations into consideration
when choosing the drama course, got ideas from different people about the course, did research on
drama and theater, or did research on the lecturer who gave the course. Apart from these preliminary
preparations, which correspond to a low number, it was concluded that the participants did not make
any preliminary preparations for the course.

The third sub-question of the research is “What are the expectations of university students
from drama?”. Participants expect to develop their communication skills and self-confidence, to gain
different perspectives, to be more creative and imaginative people, to establish empathy with other
people in the society, and to socialize with the drama course. The results of the research are similar
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to the studies on this subject. In the research conducted by Durdukoca (2015), it is seen that the most
important expectation of the participants is the development of self-confidence. The expectations
of the participants in terms of development are directed towards discovering themselves and
contributing to their relationships in daily life. These expectations are also related to how participants
define drama. The expectations of the participants, who generally associate drama with the theater,
are similarly in line with the aims of the theater. The clearest result on this subject can be explained
by the expectations of the participants who chose the drama course. Participants expect to improve
their acting skills, acquire theater theory, gain experience in staging, dramatic writing, and play texts,
and develop new perspectives on theater with drama lessons. Participants’ expectations in this way
have a direct connection to the theater. The aforementioned expectations are a component of theater
education or skills that can be learned through performing a play. The direct association between
drama and theater, which commonly appears in the research, has been found to be successful in
eliciting these expectations from the participants. Although the image of drama in the minds of the
participants seems to be identical with the theater, this situation is not as negative as it is thought to
be. There are different understandings that emphasize personal development and learning separately
in drama processes (Eriksson, 2007). Drama processes that prioritize learning suggest that the art
form should be used as a means of learning, in contrast to theatrical processes that are centered
on personal growth and concentrate on the drama art form. In this context, the expectations of the
participants from the drama lesson are the main factor that determines what kind of content the lesson
will be structured around. For this reason, it would be appropriate to present a content in which
the formal differences between theater and drama are conveyed and the art form aspect of drama
outweighs a participant group who has expectations based on personal development. Because the
expectations expressed by the participants by identifying them with the theater can be met through
drama. It can be said that the participants only have expectations of improving their improvisation
skills and gaining new information about drama. Considering the results of the research, the following
recommendations were developed:

*  The fact that the name of the course is included in the program as drama causes an
expectation and perception about theater. For this reason, the name of the course
should be changed to creative drama or drama in education.

e Studies can be carried out to promote drama courses in universities, and students
should be provided with a more conscious choice in the course selection process.

»  Students who have various misconceptions about drama directly associate drama with
theater. This situation causes the expectations of the students from the drama course
to be theater-oriented. While designing the drama course content, it is necessary to
act in a way to eliminate the misconceptions in question.

*  After learning the expectations of the participants, the content of the drama lessons
should be reviewed in accordance with the objectives of the lesson and the readiness
of the participants.

*  Drama lessons should be prepared in a way that reflects the purpose and content of
creative drama very clearly. The content of such courses should be prepared in a way
that will contribute to the development of cultural and artistic literacy skills. These
courses should be more focused on awareness, acculturation, democratization, social
empathy, and communication-interaction.
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Bu ¢alismanin amaci matematik egitimi ve dramayla iliskili makalelerin incelenmesidir.
Bu amacla arastirmada 2003-2021 yilar: arasinda Ingilizce veya Tiirkge olarak
yvazilmig ve bilimsel hakemli dergilerde agik erisimli olarak yayimlanmig toplam 67
makale sistematik derleme yaklasimindan yararlamilarak incelenmistir. Makaleler
vayimlandiklar: yillara, kullanilan anahtar kelimelere, amaclarina, ydntemlerine,
orneklemlerine/calisma gruplarina, veri toplama araglarina, veri analiz yontemlerine,
inceledikleri matematik 6grenme alanlarina/konularina, sonuglarina ve sunduklar
onerilere gore degerlendirilmistir. Yapilan betimsel analiz sonucunda konuyla ilgili
vayinlarin olduk¢a az oldugu ve siklikla dramamin matematikle ilgili degiskenler
tizerindeki etkisini incelemeyi amaglayan calismalarin yapildig tespit edilmigtir.
Uzerinde en ¢ok calisilan 6grenme alani geometri ve Gl¢me iken daha cok nicel
vaklasima dayali ¢alismalarda kullanilan olgme araglarina ve veri analiz yontemlerine
basvurulmustur. Ayrica en ¢ok ogretmenler ile 6gretmen adaylarina iligkin sonuglara
ver verildigi ve énerilerin sirastyla arastirmacilara ve karar alicilara/kanun yapicilara
yvonelik oldugu belirlenmistir. Arastirmanin bulgularindan hareketle 6gretmenlere,
karar alicilara ve arastirmacilara yonelik birtakim onerilerde bulunulmustur.
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Giris

Neredeyse tiim diinyada uzun bir siiredir matematik dersi 6gretim programlarin etkileyen
yvapuandirmacilik, 6grenenin 6grenme siireclerine aktif katilimini oncelemesiyle bilinen bir bilgi
kuramidir. Drama temelli 6gretim ise yapilandirmaci yaklagima dayali 6gretim ydntemlerinin ortak
ozelliklerine ek olarak dogaglama ve rol oynama gibi kendine 6zgii baz1 bilesenlere sahiptir (Inoa
vd., 2014). Bu 6zellikleri nedeniyle drama temelli 6gretim, yaygin olarak bilinen ismiyle yaratici
drama, dramatik sanatlarin teknikleri ile ritiiellerinden yola ¢ikarak katilimcilarin ortaya koyduklar
tirtinden ¢ok onlarin deneyimlerine deger veren pedagojik bir siire¢ islevi gorebilmektedir (Alkistis,
2000; Akt. Stathopoulou vd., 2015). Bu ozellikleri sayesinde drama, &grencilerin bildiklerinden
daha fazlasini kesfetmelerine, gercek diinyayi1 daha iyi gdrmelerine, herhangi bir deneyime gore
daha fazlasin1 kazanmalarina, farkli kisiliklere ve fikirlere karsi tolerans gelistirmelerine ve soyut
kavramlar1 somutlastirmalaria katki saglamaktadir (Ustiindag, 1997). Yaratict dramanm 6ne
cikan bu yodnleri onu, yapilandirmaci yaklagimin benimsendigi matematik dersleri i¢in islevsel bir
yontem haline getirmektedir. Konuyla ilgili arastirma sonuclari da bu savi dogrular niteliktedir.
Yirttiilen arastirmalar drama temelli matematik 6gretiminin; 6grencilerin matematik dersine karst
motive olmalarina, soyut kavramlari somutlagtirmalarina, 6grenme diizeyleri farkli olsa dahi zengin
ogrenme firsatlarindan yararlanabilmelerine, 6grendikleri bilgilerin kalic1 olmasina, yaraticiliklarmin
gelismesine, matematige yonelik tutumlarinin olumlu yonde degismesine, birlikte ¢calisma becerileri
kazanmalarina, bir problem i¢in birden fazla ¢6ziim yolu bulmalarina ve 6grenme ortamini daha ilgi
¢ekici bulmalarina destek oldugunu gostermektedir (Aktepe ve Bulut, 2014; Cantiirk Giinhan, 2016;
Duatepe Paksu ve Ubuz, 2009; Fleming vd., 2004; Ozsoy, 2010; Soylu Makas, 2017; Sengiin ve
Iskenderoglu, 2010; Yenilmez ve Uygan, 2010).

Matematik egitiminde yaratici drama yonteminin kullanilmasiyla ilgili olarak yiiriitiilen
calismalar sadece dgrencilerle sinirl degildir (Aykac ve Kogce, 2014; Sahin, 2015). Ogretmenlerle
yapilan ¢aligmalar, onlarin matematik 6gretiminde yaratici dramadan yararlanmanin saglayabilecegi
katkilarin farkinda olduklarimi gdstermektedir. Ancak buna ragmen 6gretmenlerin biiylik bir kismi
yaraticit drama yontemine siniflarinda ¢ok nadiren basvurduklarini belirtmektedirler (Sahin, 2015;
Toptas, 2012). Bununla baglantili olarak 6gretmenlerin; 6grenci, 6gretim programi ve siniflarin
fiziki olanaklar1 gibi gerekcelerle yaratict dramadan yararlanma noktasinda birtakim kararsizliklar
ve problemler yasadiklart da tespit edilmistir. Benzer sekilde sinif 6gretmenleri de drama temelli
Ogretimin cok zaman almasi, uygulama zorluklar1 yasamalari ve 6grencilerinin dikkatlerini dagitmasi
gibi gerekgelerle siniflarinda dramaya yer vermediklerini bildirmislerdir (Toptas, 2012). Dahasi,
drama acisindan kendilerini yetersiz hissettikleri i¢in hizmet i¢i egitime agik olduklar1 yoniinde
goriis beyan ettikleri halde, mesleki kidemleri arttikca 6gretmenlerin matematik derslerinde drama
yontemini kullanma durumlari azalma egilimi gostermektedir (Aykag ve Kogce, 2014; Sahin, 2015;
Tezer ve Aktung, 2010). Snif 6gretmenlerinden elde edilen bulgulara ek olarak ilkdgretim matematik
ogretmenleri de dramay1 daha ¢ok kiigiik siniflar i¢cin uygun bir yontem olarak degerlendirmektedir
(Sahin, 2015). Oysaki alanyazinda bu konuyla ilgili olarak okul dncesinden tiniversiteye kadar ¢esitli
egitim kademelerinde yiiriitiilen ¢alismalar mevcuttur (Cantiirk Giinhan ve Ozen, 2010; Duatepe
Paksu ve Akkus, 2006; Ekinozii ve Sengiil, 2007; Ersoy ve Giiner, 2014; Ersoy ve Tiirker Biber,
2019, 2020; Sengiil ve Ornek Tiikenmez, 2009; Tiirker Biber, Akkus Ispir ve Ay, 2015; Yenilmez ve
Uygan, 2010).
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Ogretmenlerin yaratic1 dramay1 matematik derslerinde kullanmaya iliskin goriislerine paralel
olacak sekilde iyi uygulamalarin okullarda kendilerine yer bulabilmeleri igin kanita dayali calismalarin
yapilmasi, 6zellikle son yillarda kaynaklarin dogru ve etkili bir sekilde degerlendirilmesi gerektigi
kabuliiyle egitim bilimleri alaninda da giderek 6nem kazanmaktadir (Shelley vd., 2009). Bu baglamda
O0gretmenlerin, siniflarina yaratict drama gibi yontem, teknik veya yaklasimlar1 tastyabilmeleri i¢in
yasal diizenlemeler veya bilimsel arastirma bulgular1 gibi baz1 dayanaklara gereksinim duyduklari
soylenebilir. Cilinkii 6gretmenler, sinirl stiredeki ders saatleri ve yogun 6gretim programi baskisi
nedeniyle ogretimlerini zenginlestirmek amaciyla gosterdikleri her tiirlii ¢abanin karsiligini
almak isteyeceklerdir. Ogretim icin etkili ve ekonomik olan yontem, teknik veya uygulamalara
iligkin dogru ¢ikarimlar ve segimler yapabilmenin de en giivenilir yollarindan biri, konuyla ilgili
arastirmalarin irdelenmesidir. Bu da ancak tiretilen bilimsel yayimnlarin derinlemesine incelenmesi,
ciktilarinin elestirel bir gozle degerlendirilmesi ve daha iyi uygulamalar i¢in yapilabileceklerin
ortaya konmasiyla miimkiin olacaktir. Bu amaglarla gerceklestirilen bilimsel ¢alismalarin bir kismi
meta-analiz ve sistematik derleme olarak ifade edilmektedir.

Alanyazin incelendiginde dramanin egitimde ve 6gretimde bir yontem olarak kullanilmasinin
basari, tutum, beceri ve kalicilik gibi 6grenmeyle baglantili baz1 degiskenler lizerindeki etkilerine
iligkin gesitli meta-analiz ve sistematik derleme caligmalar1 yapildigi goriilmektedir (Alacapinar
ve Uysal, 2020; Batd1 ve Batdi, 2015; Cantiirk Gilinhan, 2016; Fleming vd., 2004; Lee vd., 2015;
Toraman ve Ulubey, 2016; Ulubey, 2018). Gergeklestirilen bu ¢aligmalarda ise yaratici dramayla
islenen derslerin basar1 (Alacapinar ve Uysal, 2020; Batdi ve Batdi, 2015; Cantiirk Giinhan, 2016;
Fleming vd., 2004), tutum (Fleming vd., 2004) ve kalicilik (Alacapinar ve Uysal, 2020; Ulubey) gibi
degiskenler lizerindeki etkisiyle sinirli tutulmasi; meta-analiz veya sistematik derleme ¢alismalarinin
herhangi bir ders veya yayn tiirii ayrimi yapilmaksizin yiiriitiilmesi (Akdemir ve Karakus, 2016;
Cantiirk Gilinhan, 2016; Fleming vd., 2004; Lee, 2015; Kili¢ ve Erdogan, 2021; Toraman ve Ulubey,
2016; Sarier, 2020; Ulubey, 2018) ve ¢aligmalarin belli bir egitim kademesiyle siirlandirilmasi
(Fleming vd., 2004; Kili¢ ve Erdogan, 2021) dikkat ¢ekmektedir. Bu nedenle, matematik egitimi ve
yaratici drama odakli caligmalarin daha biitlinciil bir bakis agisiyla ele alinmasi gerektigi soylenebilir.
Dolayisiyla mevcut aragtirmada matematik egitimi ve yaratici dramayla ilgili bilimsel bilgi
birikimini daha sistematik bir sekilde ortaya koyabilmek ve 6gretmenler ile matematik 6gretiminde
drama konusuna ilgi duyan arastirmacilara daha net, giincel ve biitlinciil bir bakis agis1 sunabilmek
amaclanmigtir. Bdylece diger 6gretim yontemlerine kiyasla ogrencilere 6grendiklerini giinlitk
yasamda uygulama olanagi sunan yaratict dramaya (Duatepe, 2004) iliskin sinif i¢i uygulamalarin
ve arastirmalarin niteligi olumlu yonde degisebilecektir. Bu amaglarla mevcut aragtirmalardan farkl
olarak bu ¢aligmada, sadece bilimsel hakem siirecinden gegen yayinlar olan makaleler incelenmis,
matematik dersiyle ilgili calismalar ele alinmis, ulusal veya uluslararasi ayrimi yapilmaksizin Tiirkge
veya Ingilizce dillerinde yayimlanmis tiim makaleler degerlendirilmis ve tiim egitim kademelerinde
yiirlitiilen ¢aligmalar aragtirmaya dahil edilmistir. Konuyla ilgili bilimsel makaleleri derinlemesine
inceleyen benzer bir sistematik derleme c¢alismasiyla karsilasilmamis olmasi, ilgili ¢alismanin
yaraticl drama ve matematik egitimine iligkin alanyazina ve uygulamaya katki saglayabilecegini
diisiindiirmektedir. Bu gerekcelerden hareketle arastirma sorulari su sekilde yapilandirilmistir.
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Matematik egitimi ve yaratict dramayi ele alan makalelerde;
»  yillara gore dagilim nasildir?
*  kullanilan anahtar kelimeler nelerdir?
* arastirma amaglart hangi temalar altinda toplanmaktadir?
» lzerinde ¢alisilan 6grenme alanlari/konular hangi temalar altinda toplanmaktadir?
»  kullanilan yontem hangi temalar altinda toplanmaktadir?
*  kullanilan 6rneklem/calisma grubu hangi temalar altinda toplanmaktadir?
*  kullanilan veri toplama araglar1 ve yontemleri hangi temalar altinda toplanmaktadir?
*  kullanilan veri analiz yontemleri hangi temalar altinda toplanmaktadir?
* elde edilen sonuglar hangi temalar altinda toplanmaktadir?

* sunulan dneriler hangi temalar altinda toplanmaktadir?

Yontem

Bu baslik kapsaminda arastirma deseni, veri toplama ve analiz siireci sirastyla agiklanmaistir.

Arastirma Deseni

Bu arastirmada olduk¢a kapsamli ve seffaf olan ¢aligmalarin yiiriitiilmesine olanak veren
sistematik derlemeden yararlanilmistir (Andrews, 2005). Sistematik derleme, yiriitiildigii alanda
uzman olan kisiler tarafindan en iyi arastirma kanitlarini ortaya koymak amaciyla bir¢ok calismanin
kapsamli bir sentezini ifade etmektedir (Karagam, 2013). Derleme siirecinde izlenen yol, derlemenin
yuritiildiigii alanda gerceklestirilen ¢alismalarin bulgularini sentezlemekle kalmayip elestirel bir
degerlendirmesini sunarak alana iligkin sorunlarin gézden gegirilmesine olanak tanimaktadir (Farrow
vd., 2020). Bu calismada da yaratici drama ve matematik egitimi konulu bilimsel makalelerin
kapsamli bir analizinin yapilmasi amaglandigindan arastirma deseni olarak sistematik derleme tercih
edilmistir. Sistematik derleme g¢alismalarinda dikkate alinmasi gereken hususlara iligkin alinan
onlemler ve izlenen adimlar veri toplama siireci ve analizi kisminda detayli bir sekilde agiklanmistir.

Veri Toplama Siireci ve Analizi

Bu ¢alismaya, 6grencinin 6grenme siirecinde aktif olmasini dnemseyen giincel egitim gretim
yaklasimlarinin giderek 6nem kazanmasinedeniyle, matematik egitimi ve drama konulu aragtirmalarin
son 20 yillik siiregteki seyrini ortaya koymak tizere 2003-2021 yillar1 arasinda yayimlanan makaleler
dahil edilmistir. Derleme siirecinde meta-analiz ve sistematik derleme c¢alismalar1 i¢in kullanilmasi
onerilen Sistematik Derleme ve Meta-Analizler igin Tercih Edilen Raporlama Ogeleri (PRISMA)
olciitler temel almmustir (Moher vd., 2009). Oncelikle Google Akademik (Schoolar) arama sayfasinda
taranan Ingilizce veya Tiirk¢e olarak yayimlanmis acik erisimli makaleler taranmistir. Makalenin
acik erisiminin Google Akademik arama motorunda olmadig1 durumlarda, tam metnin oldugu WOS,
SCOPUS ve ERIC vb. veri tabanlarina gidilmistir. Boylece herhangi bir veri tabanina gore daha fazla
caligmaya ulagilabilmistir. Boyle bir yaklagim daha genis bir bakis agis1 sunabilmek amacriyla tercih
edilmistir ancak Google Akademik gibi arama motorlarinda tarama yapmak zayif ¢aligmalarin da
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arastirmaya dahil olmasina neden olabilmektedir (Lee vd., 2015). Tarama siirecinden sonra yapilan
veri ayiklama siireci ilerleyen boliimde detaylandirilmustir.

Makale tarama siirecinde, alanyazinda drama yerine kullanilan kelimelerin tamamina
yer verilmistir. Dolayisiyla sinif icerisinde oldukga farkli sekillerde uygulansa da dogaglama, rol
oynama, yaratici drama ve drama temelli 6gretim gibi dramayla iliskili birgok kavram bu sistematik
derlemeye dahil edilebilmistir (Lee vd., 2020). Anahtar kelimeler netlestirildikten sonra Ingilizce
icin “((«creative drama» OR «drama-base*” OR “drama base” OR “drama in education” OR
dramatizat®* OR drama OR “role play” OR “act it out” OR “theatre in education”) AND (math*
OR geometr*))” Tiirkce i¢in ise “((“yaratict drama” OR “drama-tabanli*”” OR “drama tabanli” OR
“drama-temelli” OR “drama temelli” OR “egitimde drama” OR dramatizat* OR drama OR “rol
oynama” OR “canlandirma” OR “egitimde tiyatro””) AND (matemat®* OR geometr*))” tarama kodlari
kullanilmistir. Bu taramalar sonucunda toplam 4570 calismaya erisilmistir.

Tarama siireci tamamlandiktan sonra, elde edilen caligmalar arastirmanin amaglari
dogrultusunda incelenerek ayiklanmistir. Aragtirma sonuglariin bilimsel olarak daha gecerli olmasini
saglayabilmek amaciyla aragtirmaya sadece makaleler dahil edilmistir. Ancak calismaya dahil
edilecek makalelerin belirlenmesi i¢in i) bilimsel hakemli dergide yayimlanmis olma, ii) tam metin
erisimi olma, iii) Ingilizce veya Tiirkge dillerinden birinde yazilmis olma, iv) matematik egitimi ve
dramay1 konu edinen bir ¢alisma olma 6l¢iitleri kullanilmigtir. Dolayisiyla 4570 caligsma igerisinden
konuyla ilgili kitaplar, kitap boliimleri, proje raporlari, bildiriler ve tezler aragtirma kapsami
disinda tutulmustur. Geri kalan ¢alismalarin her birinin 6nce baglig1 sonra da 6zeti incelenmistir.
Ozet kisminda matematik ve drama kelimelerini barindirsalar da matematik &gretiminde yaratici
drama kullanmay1 irdelemeyen c¢alismalar kapsam dis1 birakilmistir (Orn. Akkocaoglu-Cayir vd.,
2016; Karaman ve Ivrendi, 2015). ilk incelemenin ardindan derleme icin uygun oldugu diisiiniilen
caligmalar dosyalanmistir. Sonug olarak tam metinleri okunan toplam 67 makalenin arastirmaya
dahil edilmesine karar verilmistir. {lgili ¢alismalarin kiinye bilgileri kaynakca kisminda “*” isareti
ile belirtilmigtir. Taramalar 20 Kasim 2021’e kadar yapilmis ve ¢alismanin amaglari1 dogrultusunda
kodlama yapmak tizere bir Microsoft Excel belgesi olusturulmustur. Bu belgede ilgili makalelerin
bagliklari, yazarlari, yaym yillari, amaclari, odaklandiklar1 6grenme alanlari/konulari, arastirma
desenleri, veri toplama araglari/yontemleri, 6rneklemleri/galigsma gruplari, veri analiz yontemleri,
sonuglar1 ve onerileri baglaminda kodlamalar yapilmigtir. Kodlama siirecinde makalenin yazarlarinin
calismalarinda beyan ettikleri icerik temel alinmistir. Ornegin arastirma tasariminin belirtilmedigi
caligmalar i¢in “belirtilmemis” kodu kullanilmistir. Ayn1 sekilde bir makale matematik basarist ve
tutumu gibi birden fazla degiskeni inceliyorsa her bir degisken i¢in ayr1 kodlama yapilmstir.

Sistematik derleme galigmalarint gerceklestirmek tizere kullanilabilecek tekniklerden biri
oldugu i¢in ¢alismada betimsel analizden yararlanilmistir (Alp ve Sen, 2021; Bellibas ve Giimiis,
2018). Verilerin analizi siirecinde gegerligi ve giivenirligi saglamak iizere arastirmaci kodlama
siirecini tamamladiktan sonra, matematik egitimi alaninda uzman ve nitel arasgtirma konusunda
deneyimli olan iki arastirmacidan goriis almistir. Bu arastirmacilardan ¢alisma kapsaminda incelenen
makalelerden beser tanesini kodlamalar1 istenmis ve yazarin kodlamalari ile bagimsiz arastirmacilarin
kodlamalari karsilastirilmistir. Elde edilen uyusum yiizdesi %89 olarak hesaplanmustir. i¢sel tutarlilik
icin kodlayicilar arast uyumun %80 ve iizerinde olmasi beklendiginden arastirma verilerinin
analizine iliskin giivenirligin saglandigi disiiniilmektedir (Miles vd., 2018). Gegerligi saglamak

167



Burcu Durmaz - Yaratici Drama Dergisi 2022, 17(2), 163-190

amaciyla da sistematik derleme ¢alisma siireci okuyucuya detayli bir sekilde aktarilmaya ¢alisilmis
ve kodlamalarin ilgili tablolarda sunulamadig1 durumlarda kodlar iceren tablolar ekler boliimiinde
verilmistir. Ozetle arastirmanin i¢ gecerligini (inandirilabilirlik) saglamak iizere akran teyidi alinmus,
dis gecerligi (aktarilabilirlik) saglamak {izere veri toplama siireci detaylandirilmis, i¢ glivenirligi
(tutarlilik) saglamak iizere verilerin analizinde bagka arastirmacilar yer almis ve aragtirmacilar arasi
kodlama tutarlilig1 incelenmis, dis giivenirligi (teyit edilebilirlik) saglamak iizere de veri toplama ve
analiz stireci detaylandirilmistir (Yalman ve Uzundz, 2021).

Arastirma ve Yayin Etigi

Bu aragtirma “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi”’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baslikli ikinci bdliimiinde belirtilmis olan eylemlerin higbiri meydana
gelmemistir. Calisma, insan ya da hayvanlar lizerinde deneysel bir islem icermemesi nedeniyle etik
kurul izni gerektirmemektedir.

Bulgular

Calisma kapsaminda elde edilen bulgular, aragtirma sorularina gore sirastyla agiklanmaistir.
Arastirma kapsaminda incelenen matematik egitimi ve drama konulu makalelerin yillara gore
dagilimi Grafik 1°de verilmistir.

Makale Sayis1
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—
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—
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Grafik 1. Makalelerin yillara gore dagilimi

Yayin siklig1 agisindan matematik egitimi ve drama konulu makalelerin 10’ar makale ile en
cok 2014 ile 2018 yillarinda yayimlandig1 gortilmektedir. 2008 yilinda ise bu konuda hi¢ makale
yayimmlanmamustir. Grafige gore yayimlanan makale sayisinda 2013 yilindan sonra artis olmus gibi
goriinse de konuyla ilgili ¢aligmalarin diizenli seyreden bir artis gostermedigi soylenebilir.

Ikinci arastirma sorusu kapsaminda konuyla ilgili makalelerde yazarlar tarafindan kullanilan
anahtar kelimeler incelenmistir. Analiz sonucunda, anahtar kelimelerden olusturulan ve kullanim
sikliklartyla dogru orantili puntolarla olusturulan kelime bulutuyla (bkz. Sekil 1) sunulmustur.
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Sekil 1. Yazarlar tarafindan kullanilan anahtar kelimeler

Aragtirma kapsaminda incelenen makalelerde en sik kullanilan 5 anahtar kelime sirasiyla
yaratici drama (n=29), matematik egitimi (n=14), matematik &gretimi (n=14), drama (n=11) ve
matematik (n=8) seklindedir. Durum c¢alismasi (n=6) ve meta-analiz (n=3) gibi kelimelerle arastirma
yontemine; basar1 (n=3), tutum (n=3) ve algi (n=2) kelimelerle aragtirma kapsaminda incelenen
degiskenlere; ilkogretim matematik 6gretmeni (n=1) gibi kelimelerle ¢alisilan 6rnekleme/calisma
grubuna; geometri (n=4) ve kesirler (n=1) gibi kelimelerle de 6grenme alan1 veya matematik
konularna referans verildigi sdylenebilir. Bununla birlikte etnomatematik (n=1), matematik tarihi
(n=1) ve STEAM (n=1) gibi anahtar kelimeler de dikkat ¢ekmektedir.

Ucgiincii arastirma sorusu kapsaminda makalelerin amaglarinin neler oldugu incelenmis ve

analiz sonuglar1 Tablo 1’de verilmistir.
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Tablo 1. Amaclara fli;kin Temalar, Kategoriler, Kodlar ve Frekanslar*

Temalar Kategoriler Kodlar Frekanslar
(m)
Hizmet i¢i ve hizmet ~ Konuya iliskin goriisler ve sorunlar 12
Oncesi dgretmen Egitim amagh (matematik tarihi, bilim insanlari) 2
egitimini giiglendirmek  Ders plam analizi 1
Konuya iligkin tutum gelistirme 1
Toplam 16
Dramanin etkiledigi  Biligsel Alan
degiskenleri belirlemek Basar1 (16), 6grenme diizeyi (3), beceri (2), hatirlama
diizeyi (2), geometrik diisiinme diizeyi (1), kalicilik (1),
akademik performans (1), yaraticilik (2), dikkat (1),
matematigin dogasina iliskin anlayis (1), kavramsal
Amac bilgi (1), matematiksel diisiinme (1), yetenek (1),
matematiksel anlayis (1), matematigi 6grenme bi¢imi 48
(D
Duyussal Alan
Ogrenci goriisleri (10), dzyeterlik (5), tutum (4), katihim
(2), derse ilgi (1), sosyal etkilesime iligkin yansitma (1),
Ornek ders plani/ Oneri (7), ders plan1 (6)
uygulama ve Oneri 13
paylasmak
Derleme yapmak Meta-analiz (3), derleme (1) 4

*Tabloda belirtilen frekans degerleri tek bir ¢alismay1 géstermemektedir. Bazi ¢aligmalarda birden fazla amag

belirtilmistir.

Tabloda goriildiigii tizere drama ve matematik egitimi odakli makalelerin biiyiik bir kism1
dramanin etkiledigi degiskenleri belirlemek amaciyla yiiriitiilmiistiir. Bu ¢aligmalar1 takiben 6rnek
ders planlarina, uygulama 6rneklerine ve dnerilere yer verildigi, hizmet i¢i ve hizmet dncesi 6gretmen
egitimini giigclendirmek amaciyla 6gretmenlerin veya 6gretmen adaylarinin matematik 6gretiminde
yaraticl drama kullanimina iliskin goriislerinin alindig1 goriilmektedir. En az ¢alisma ise derleme

yapmak kategorisinde gergeklestirilmistir.

Dordiincii arastirma sorusu kapsaminda makalelerin (eger varsa) odaklandiklar1 6grenme

alanlar1 veya konular ele alinmigtir. Analiz sonuglart Tablo 2°de verilmistir.
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Tablo 2. Ogrenme Alanlar: Veya Konulara Iliskin Temalar, Kategoriler, Kodlar ve Frekanslar

Temalar Kategoriler Kodlar Frekanslar
(m)
Kesirlerle iglemler (3), toplama ve ¢ikarma (1), kii¢iik-biiyiik sayilar (1),
S.ayllar ve dogal sayilarla toplama (1), oran-oranti (1), yilizdeler (1), tamsayilarla 14
Islemler  toplama (1), tam sayilar (1), kiimeler (1), say1 kavramu (1), kesirlerle
siralama (1), Gslii sayilar (1)
Hacim dlgiileri (3), eslik ve benzerlik (2), acilar ve cokgenler (2),
dogrular ve agilar (1), noktanin noktaya gore konumu ve yonii (1),
Geometri ve ii¢cgenin alan 6l¢iisii (1), cember ve daire (1), iggenin yiiksekligi (1),
= ) e o . 21
. Olgme prizmalar ve dlgiiler (1), uzunluk ve gevre (1), dik prizmalarin ylizey
Ogrenme alanlar1 (1), liggen tiirleri (1), dortgen tiirleri (1), simetri (1), driintii (1),
Alam standart 6l¢me araglari (1), cokgenler (1)
Cebir - -
Veri Isleme  Veri analizi (1) 1
Olasilik  Permiitasyon ve olasilik (1) 1
Problem ¢6zme (3), STEM/STEAM (2), matematiksel yetenek
Diger (2), matematik tarihi (1), bilim insanlari (1), matematiksel kimlik 19

(1), matematiksel hata/kavram yanilgisi (1), birden fazla konu (1),
belirtilmemis (7)

Tabloda 2’ye gore makalelerin biiyiik bir kism1 geometri ve 6lgme (n=21) 6grenme alanina
iligkindir. Diger kategorisinde yeralan kodlarincelendiginde 6grenme alani belirtilmeksizin matematik
tarihi (1) ve problem ¢6zme (3) gibi konulara dair ¢aligmalarin da yiiriitiildiigii goriilmektedir. En
az calismanin yiritildigli 6grenme alanlar1 veri analizi (n=1) ve olasilik (n=1) iken cebir (n=0)
ogrenme alaniyla ilgili herhangi bir makaleyle karsilasilmamaktadir.

Calisma kapsaminda makaleler yontem, orneklem/¢aligma grubu, veri toplama araglar1 ve
veri analizi agisindan da incelenmistir. Bu basliklar bazinda ortaya ¢ikan tema, kategori, kod ve
frekanslar sirastyla Tablo 3, Tablo 4 ve Tablo 5’te verilmistir.
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Tablo 3. Yontem ve Ornekleme/Calisma Grubuna Iliskin Temalar, Kategoriler, Kodlar ve Frekanslar

Temalar Kategoriler Kodlar Frekanslar (n)

Yar1 deneysel desen (14)
Nicel Zayif deneysel desen (5) 20
Betimsel tarama (1)

Durum ¢aligmast (12)
Ozel durum ¢alismast (3)

) Ogretim deneyi (2)
Nitel . . . 21
Nitel/belirtilmemis (2)
Coklu durum ¢alismasi (1)
Yontem Temel yorumlayic1 (1)
Nitel-durum ¢aligmasi (4)
Karma 5

I¢ ige gecmis desen (1)

Meta-analiz (3)
Derleme . .. 4
Literatiir taramasi (1)

Ornek ders plan1 ve uygulama (4)
Diger Uygulama 6nerisi (4) 9
Sanat tabanli arastirma (1)

Belirtilmemis Ornek ders plan1 ve uygulama dnerisi

Fen ve matematik

[lkdgretim matematik

Ortadgretim matematik

Ogretmen Okul 6ncesi

Simif egitimi

Belirtilmemis

Toplam

[lkdgretim matematik

Sinif egitimi

R Ogretmen aday1* —
Orneklem/ Sosyal bilgiler

Calisma Toplam

Grubu Okul éncesi
ITkokul
Ortaokul
Lise

NN |0 == | N | O | r= | = [ = [ = | | = OO

[N}
(9}

Ogrenci

—_ | W

Universite (Egitim Fakiiltesi disinda)
Egitim Fakiiltesi 8*
Lisansiistii 1
Toplam 46
Belirtilmemis/Yok  Ornek ders plani ve uygulama &nerisi 8

Diger Tez, makale, bildiri vb.

Tablodaki verilerden yola ¢ikarak matematik egitimi ve drama konulu makalelerin nicel ve
nitel paradigmalara dayali olarak tasarlanmasi agisindan esit sayida olduklar1 sdylenebilir. Bununla
birlikte 6rnek ders plani ve uygulamalar ile uygulama 6nerilerine yonelik ¢calismalarin olmas1 dikkat
cekici bir bulgudur. Calisilan 6rneklemler/calisma gruplari incelendiginde ise ¢aligsmalarin biiyiik bir
kisminin okul 6ncesinden lisansiistiine kadar olacak sekilde 6grencilerle ylriitiildiigii gériilmektedir.
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Ogretmen adaylar1 (n=8) ve 6gretmenlerle (n=9) yiiriitiilen ¢calismalarin sayis1 ise birbirine oldukga
yakindir. Egitim diizeyi agisindan ortaokul 6grencileriyle (n=25), alan acisindan ise ilkogretim
matematik 0gretmenleri (n=4) ve 6gretmen adaylar1 (n=6) ile yiiriitiilen ¢alismalarin ¢ogunlukta
oldugu belirlenmistir. Arastirma kapsaminda incelenen bir diger husus veri toplama araclar ile
yontemleridir. Baz1 makaleler bu basliklardan sadece birine yer verdigi i¢in analiz sonuglar birlikte
ele alinmis ve Tablo 4’te sunulmustur.

Tablo 4. Makalelerin Veri Toplama Araglari/Yontemleri ile Veri Analizine Iliskin Temalar,
Kategoriler, Kodlar ve Frekanslar

Temalar Kategoriler Kodlar Frekanslar

Goriisme 14

Goriisme formu

Gozlem

Anket

Katilimer gilinliigti/
Yansitic1 giinlik

7
6
Degerlendirme formu 6
5
5

Ders/Atdlye plani

Acik uglu soru

Video kayitlart

Yazil1 not

Gozlem formu
Kisisel/Genel bilgi
Veri formu
Toplama Ogrenci gizimleri

Araglarl  Caplandirma ydnergesi
/Yontemleri Rubrik

NN |W [~ ]|W

Kalite gostergeleri rubrigi (1)

Webquest cevaplari

Ozyeterlik (5) 12
Matematik tutumu (3)

Olgek Geometri tutumu (2)

Problem ¢6zme i¢in yansitici diisiinme becerileri (1)

Yapilandirmaci 6grenme ortamlarini degerlendirme (1)

Bagsar testi (9), standart testler (4), etkili matematik 20

6grenme ortami testi (1), agik uglu ve goktan segmeli

sorulardan olusan test (1), kavramsal bilgi testi (1),

Test mantiksal diisiinme testi (1), Van Hiele geometri diisiinme
diizeyleri testi (1), say1 ve islem kavramlari testi (1),
problem ¢dzme testi (1)
Belirtilmenmis/Yok Ornek ders plani ve/ya uygulama (8), meta-analiz (3), 12

literatiir taramasi (1)

Yayimlanan makalelerin veri toplama siire¢lerinde ¢ok farkli araclarin ve yontemlerin ige
kosuldugu goriilmektedir. Ancak daha siklikla tercih edilen veri toplama araglari/yontemleri sirasiyla
goriisme (n=13), 6lgek (n=12) ve test (n=11) seklindedir. Veri analiz yontemleri agisindan yapilan
analiz sonuglari Tablo 5°te verilmistir.
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Tablo 5. Makalelerin Veri Analiz Yontemlerine fli;kin Temalar, Kategoriler, Kodlar ve Frekanslar

Temalar Kategoriler Kodlar Frekanslar (n)
t testi (16)

Betimleyici istatistik (6)

Wilcoxon igaretli siralar testi (5)
ANOVA (3)
ANCOVA (2)

Nicel Mann Whitney U (2) 41
Kruskal Wallis H (1)
MANCOVA (1)

Veri Analiz Lojistik regresyon analizi (1)

Yontemi Ki Kare Testi (1)

Games-Howell Coklu Karsilastirma Testi (1)

Icerik analizi (15)

) Betimsel analiz (11)
Nitel o 28
Tiimevarim analizi (1)

Tema analizi (1)

) Meta-analiz (3)
Diger 4
Séylem analizi (1)
Belirtilmemis (12)
Belirtilmemis/Yok 21
Ornek ders plani veya uygulama (9)

Konuylailgilimakalelerde daha ok nicel arastirma paradigmasina uygun analiz yontemlerinin
tercih edildigi sdylenebilir. Ancak bazi ¢alismalarda birden fazla ve farkli tiirlerde veri toplanmis
oldugu i¢in bu bulguya ihtiyath yaklagmak onemlidir. Bununla beraber bazi ¢alismalarda nicel
verilerin veri analiz yontemi agiklanmisken nitel veriler i¢in herhangi bir a¢iklama yapilmamustir.
Ayni sekilde birden fazla analiz yontemine basvurulan ¢aligmalar da mevcuttur. Dolayisiyla tablodaki
degerlerin bu bilgiler 1s18inda degerlendirilmesi uygun olacaktir.

Caligmada konuyla ilgili makalelerin elde ettikleri sonuclar da degerlendirilmistir. Buna
iligkin veriler Tablo 6’da sunulmustur.
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Tablo 6. Makalelerin Sonu¢ Kismna Iliskin Temalar, Kategoriler ve Frekanslar*

Temalar Kategoriler Frekanslar

(n)

Drama kullanimina iligkin engeller 34

Ogretmenlere Tligkin Ogrenciye olan katkilarma iliskin goriisler 21
Sonuglar Dramadan yararlanma durumlart 10
Ogretmene olan katkilarma iliskin goriisler 6

. Dramanin etkili oldugu degiskenler 6
Og.re.tm.en Adaylarma Dramaya iligkin goriisler 6

Iliskin Sonuglar

Dramaya iliskin yetkinlik 3

Dramanin {izerinde etkisi olup olmadig1 incelenen biligsel

. 4
o lore Tliski degiskenler >
grenctiere Hykin Dramanin {izerinde etkisi olup olmadig1 incelenen duyussal
Sonuglar .. 23
degiskenler
Dramaya iliskin goriisler 12
Dramayla flgili
Arastirmalara Tligkin Derleme ve Meta-analiz Sonuglari 27
Sonuglar
Diger Ormek Ders Plan1 veya Uygulama 5

*Tablo olusturulurken kullanilan kodlar ekler boliimiinde verilmistir.

Tablo 6 incelendiginde matematik egitiminde drama kullanimiyla ilgili olarak en ¢ok
ogretmenlere daha sonra ise 6grencilere yonelik ¢iktilarin elde edildigi goriilmektedir. Ogretmenlere
iliskin sonuclar kategorisine gore 6gretmenler matematik egitiminde drama kullaniminin 6gretmene
ve dgrenciye gesitli katkilar sunduguna iliskin goriislere sahip olmalarina ragmen birgok engel de dne
siirmektedirler. Ogrencilere iliskin sonuglar incelendiginde ise bilissel ve duyussal degiskenler iizerine
dramanin etkisinin incelendigi ve dgrencilerin dramayla ilgili gortislerinin alindig1 goriilmektedir.

Calismada konuyla ilgili makalelerin oneriler kismi da incelenmistir. Buna gore elde edilen
bulgular Tablo 7’de verilmistir.

Tablo 7. Makalelerin Oneriler Kismina Iliskin Temalar, Kategoriler ve Frekanslar*

. Toplam
Temalar Kategoriler Frekanslar (n) Fr(l:kans
Ogretm.c.anlere Yonelik Dramanin bilesenleri agisindan 13 .
Oneriler Mesleki gelisim acisindan 14
Nitoeirgeizze}?iigirg:lz?ler Ogretmen egitimcilerine yonelik dneriler 28 28
Karar All.c_llara/lganu_n Egitim, arag-gere¢ destegi ve yasal 43 43
Yapicilara Iligkin Oneriler diizenlemeler
L Aragtirma tasarimi agisindan 52
Arastm(-l)-lizlrl;z? Hiskin Arag-gereg ve kaynak destegi 13 73
Drama uygulamalarina yonelik 8
Genel Oneriler 11

*Tablo olusturulurken kullanilan kodlar ekler boliimiinde verilmistir.
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Tabloya goére makalelerin oneriler kisminda en fazla aragtirmacilara iliskin Onerilerin
yapildigi (n=73) goriilmektedir. Arastirmacilara iliskin Onerileri takiben karar alicilara/kanun
yapicilara iligkin onerilere (n=43) yer verilmistir. Hem karar alicilar hem de 6gretmen egitimcileri
icin ortak bir kategori olabilecek dgretmen egitiminin niteligine iligkin oneriler de siklikla verilen
oneriler icerisinde yer almaktadir. Dramanin daha fazla matematik konusu iizerinde uygulanmasi ve
tiim derslerin dramayla biitiinlestirilmesi gibi dnerilerin bulundugu genel 6neriler kategorisi ise en az
sikliga sahip olan kategoridir.

Tartisma ve Sonug¢

Bu galigmada 2003-2021 yillar1 arasinda matematik egitimi ve yaratici drama konulu Tiirkge
veya Ingilizce dillerinde yazilmus, agik erisimli bilimsel hakemli dergilerde yayimlanmis toplam 67
makale incelenmistir. Elde edilen bulgular arastirma sorulari baglaminda sirasiyla tartigilmistir.

Yayimlanan makalelerin yillara gére dagilimina bakildiginda matematik egitiminde drama
konusuyla iliskili makalelerin 2014 ve 2018 yillarinda 6n plana ¢iktig1 goriilmektedir. Ancak grafikte
yillar arasinda keskin kirilmalarin olmas: da olduk¢a dikkat ¢ekicidir. Incelenen calismalarin
biiyiik bir kismi1 Tiirkiye kaynaklidir. Bu durum Milli Egitim Bakanlhigimin (MEB) 2005, 2013
ve 2017 yillarinda 6gretim programlarinda degisiklige gitmesiyle ve 2005’ten bu yana 0gretim
programlarinin felsefesini yapilandirmacilik kuramia dayandirmasiyla agiklanabilir (MEB, 2005;
2013; 2017). Programda degisiklige gidilen yillarda calismalarin daha fazla artis egilimi gdstermesi
bununla iligkilendirilebilir. Bununla birlikte matematik egitimi ve drama konulu ¢aligmalarin inigli
cikish bir grafik sergilemesi ve yaklasik 20 yillik siirecte her yil i¢in ortalama olarak oldukca az
saylda makalenin iiretilmis olmasi, drama temelli 6gretimin matematik egitimi alaninda ¢ok fazla
ele alinmadigini disiindiirmektedir. Arastirmanin bu bulgusu, konuyla ilgili bircok arastirmanin
bulgulariyla ortismektedir (Duatepe ve Paksu, 2002; Giirbiiz ve Toptas, 2020). Konuyla ilgili
makalelerin sonuglar ve Oneriler kisimlart ile paralel olacak sekilde matematik egitimi ve yaratici
dramanin ele alindigi ¢ok daha fazla calismanin yapilmasi geregi ortaya ¢ikmaktadir. Ciinki
arastirmacilar farkli egitim kademeleri ve matematik konular1 gibi bagliklarin yani sira dramayla
ilgili farkli yaklagimlarin, yontemlerin ve tekniklerin etkililiklerinin de karsilastirilmasi gerektiginin
altin1 ¢izmektedirler.

Yayimlanan makalelerde arastirmacilar tarafindan kullanilan anahtar kelimelere bakildiginda
yaratict drama, matematik egitimi, matematik O0gretimi, drama, matematik, durum g¢aligmasi ve
geometri 0gretimi kelimelerinin bes ve daha fazla sayida kullanildig: tespit edilmistir. Sadece birer
kez kullanilan kelimeler daha yogunluktadir. Yazarlarin ¢alismalari igin tercih ettikleri anahtar
kelimeleri; tizerinde ¢alistiklar1 degisken, 6grenme alani, 6rneklem/calisma grubu, 6gretim yontemi
veya yaklagimi ve benimsedikleri aragtirma yontemi gibi hususlara gore belirledikleri sdylenebilir.
Bununla birlikte sanatla biitiinlesik 6gretim ve STEAM (Bilim, Teknoloji, Miihendislik, Sanat ve
Matematik) gibi kelimeler dramanin matematikle beraber farkli alanlarla iligkilendirilmesi noktasinda
destekleyici bir yontem olabilecegini akla getirmektedir. Zira birgok aragtirmaci da farkl yaklasimlarla
drama ve matematigin nasil iligkilendirilebilecegi ile ilgili dneriler ve yaptiklart uygulamalardan
kesitler sunmuslardir (Krishnamurthy, 2019; Ozsoy, 2017; Ozsoy ve Ozyer, 2018; Potgieter ve van
der Walt, 2021; Stathopoulou vd., 2014). Bu ¢aligmalarda Krishnamurthy (2019) matematiksel bir
trajikomediyi, Potgieter ve van der Walt (2021) kuklaciligi, Ozsoy (2017) ve Ozsoy ve Ozyer (2018)
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yaratict drama ile STEM entegrasyonunu ele almiglar ve yaratict dramanin matematik dersleri i¢in ne
kadar verimli ve iiretken bir alan yaratabilecegini ortaya koymaya ¢alismislardir.

Yayimlanan makaleler amaglarina gore incelendiginde dort farkli kategorinin ortaya ¢iktig
goriilmektedir. Bukategorilerden biri 6gretmen adaylariile gretmenleri kapsamaktadir. Bu kategoride
en ¢ok dramaya iligkin goriisler ve problemler ele alinmistir. Kategori bazinda en yiiksek frekansa
sahip olan ikinci kategoride ise dramayla iliskili yaklagim ve yontemlerin matematik egitimiyle ilgili
degiskenlere olan etkisini ortaya koymak amaglanmistir. Ugiincii kategoride dgretmen adaylarina ve
ogretmenlere rehberlik etmesi amaciyla ders planlari ve oneri mahiyetindeki ¢caligmalar mevcuttur.
En az frekansa sahip dordiincii kategoride ise drama yonteminin matematik egitimine etkilerini
incelemeyi amaglayan meta-analiz ve derleme calismalar1 yer almaktadir. Makaleler amaglarina
gore degerlendirildiginde arastirmacilarin arastirma motivasyonlarinin, yontemin etkililiginin ve
ogretmenlerin konuya dair goriislerinin ve yeterliklerinin belirlenmesi oldugu sdylenebilir. Bununla
beraber dramanin farkli konu alanlariyla biitiinlestirilmesi fikri ¢ok yeni olmasa da (Coleman ve
Davies, 2018) yontemin matematik egitimi baglaminda etraflica arastirildigini sdylemek pek
miimkiin degildir.

Odaklandiklar1 6grenme alanlar1 ve matematik konular1 incelendiginde ¢aligmalarin biiyiik
bir kisminin sirasiyla “geometri ve 6lgme” ile “sayilar ve iglemler” 6grenme alanlarinda yiiriitiildiigii
goriilmistiir. Arastirmanin bu bulgusu Ayka¢ ve Kogee (2014) ile Sahin’in (2015) bulgular ile
ortiismektedir. Bu durumun ortaya ¢ikmasi, ¢alisilan 6rneklemlerle/calisma gruplariyla agiklanabilir.
Yapilan ¢aligmalarin biiyiik bir kismi ilkokul ve ortaokul diizeyinde gergeklestirilmistir. Bu egitim
kademelerini kapsayan matematik dersi 6gretim programinda ilgili 6grenme alanlar1 diger 6grenme
alanlaria kiyasla daha fazla kazanima sahiptir (MEB, 2005; 2013; 2017). Dolayisiyla boyle bir
manzara ortaya ¢ikmis olabilir. Aykag¢ ve Kogce (2014) bagka bir bakis acist daha ortaya koymuslar
ve durumu kaynaklarin daha ¢ok bu iki 6grenme alanina 6zgii olmasiyla iligskilendirmiglerdir. Higbir
calismanin yapilmadig1 ve 6grencilerin olduk¢a zorlandigi kazanimlari igeren cebir 6grenme alanini
sadece birer calismayla veri analizi ve olasilik 6grenme alanlari takip etmektedir. Cantiirk Giinhan
(2016) konuyla ilgili tezleri ve makaleleri inceledigi meta-analiz ¢alismasinda yaratict dramanin
tiim matematik 6grenme alanlar1 i¢in etkili olduguna ancak her 6grenme alani i¢in ayni diizeyde
etkili olmadigina ulagsmistir. Hem bu tiir ¢ikarimlar1 gii¢lii bir sekilde yapabilmek hem de dramanin
olas1 katkilarina temkinli yaklasan uygulayicilara daha saglam bilimsel kanitlar sunabilmek i¢in ilgili
ogrenme alanlarina yonelik ¢aligmalarin yapilmasi 6nem tagimaktadir.

Yayimlanan makaleler arastirma yoOntemlerine gore incelendiginde, nitel paradigmaya
dayali caligsmalarla nicel paradigmaya dayali ¢alismalarin birbirlerine sayica oldukca yakin oldugu
goriilmiistiir. Aragtirmanin bu bulgusu Kayhan’mn (2012) deneysel ¢alismalarin 6n planda oldugu ile
Sengiin ve Iskenderoglu’nun (2010) ise nicel calismalarin agirlikta oldugu yoniindeki bulgulariyla
kismen oOrtiismektedir. Bununla birlikte nicel olarak yiiriitiilen ¢alismalarin biiylik bir kism1 zayif
deneysel desen ve yar1 deneysel desenle gerceklestirilmistir. Ustelik yar1 deneysel desende deney ve
kontrol gruplarinin nasil belirlendigi bir¢ok makalede agik bir sekilde ifade edilmemistir. Benzer bir
bulgu ortaya koyan Lee vd. (2015) bu bulgudan yola ¢ikarak egitimde drama uygulamalarina yonelik
caligmalarin daha titizlikle ve genis kapsamda ytiriitiilmesi gerektigine dikkat cekmektedirler. Baska
bir bakis agisiyla Fleming vd. (2004) de drama ve sanatla iligkili alanlarda hakim bilimsel modellere
bir meydan okuma olarak siklikla nitel arastirmaya bagvurulmasinin sakincalarini vurgulamaktadirlar.
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Bu durum 6zellikle son yillarda 6nem kazanan kanit temelli yaklasimlar1 akla getirmektedir. Bu
nedenle yaratict drama gibi matematik 6gretimi baglaminda kullanilacak yontemlerin, tekniklerin
veya yaklasimlarin onerilmesi ve yayginlastirilmasinda iyi tasarlanmis ve uygulanmis randomize
deneysel c¢alismalarin biiyiik bir kisminin sahip oldugu altin standartlara yakin arastirmalarin
ylriitiilmesi 6nemli bir rol oynayacaktir.

Caligilan 6rnekleme/calisma grubuna gore konuyla ilgili makaleler degerlendirildiginde ise
en ¢ok ortaokul ve ilkokul diizeyinde ¢aligmalarin yiritildiigli; okul oncesi ile lise diizeyindeki
ogrencilerle ve 6gretmen adaylar1 disarida tutuldugunda da lisans diizeyinde ¢aligmalarin oldukga az
oldugu goriilmektedir. Bu bulgu Sengiin ve Iskenderoglu (2010) ile Kayhan’in (2012) bulgulariyla
paralellik gdstermektedir. Yaniilkokul diizeyindeki calismalar daha fazlayken lise ve lisans diizeyindeki
caligmalar halen azdir. Ancak bu ¢aligmalarin yapildigi zamandan itibaren gegen siiregte ortaokul
diizeyindeki ¢calismalarin sayis1 bir hayli artmistir. Bununla birlikte lise ve lisans diizeyinde dramayla
iligkili ¢alismalarin az olmasi matematik dersinin sinif diizeyleri arttik¢a karmagiklasan yapisiyla
ve bu sinif diizeylerindeki 6grencilerin ve 6gretmenlerin/6gretim iiyelerinin motivasyonlarinin
daha sinav odakli olmasiyla agiklanabilir. Ayrica matematigin soyut yapisi nedeniyle, kazanimlarin
dramayla yapilandirilmasi zaman ve emek gibi acilardan 6gretmenleri/6gretim {yelerini zorluyor
olabilir. Ayn1 sekilde dgrencilerin yaslar1 arttikca dramaya dayali uygulamalardan elde ettikleri
kazanimlarin azalmasi da (Cantiirk Giinhan, 2016) bu sinif diizeylerinde yiiriitiilen ¢alismalarin
gorece az olmasina neden olmus olabilir. Arastirmanin bu bulgusu 6gretmenlerin dramay1 daha ¢ok
kiigiik siniflar i¢in uygun bir yontem olarak gordiiklerine iliskin bakis a¢ilartyla uyumludur (Sahin,
2015). Ancak dramaya siklikla bagvurulan okul 6ncesi egitimi diizeyinde matematikle ilgili cok az
caligmanin olmasini ayni bakis agisiyla aciklamak pek miimkiin degildir. Aragtirmacilar 6gretmen
adaylar1 kadar 6gretmenlerle de g¢aligmaktadirlar. Bu durum da arastirmacilarin bu konuyla ilgili
olarak dgretmen egitimine verdikleri onemin bir gostergesi olarak degerlendirilebilir. Zira dramaya
verilen 6onem her gegen giin artiyor olsa da herhangi bir alan ayrimi olmaksizin yiiksek nitelikli bir
Ogretmen egitimine olan ihtiyag, aragtirmacilar tarafindan alanyazinda halen 6nemli bir baski unsuru
olarak gorilmektedir (Zeng, 2019).

Incelenen makaleler kullandiklar1 veri toplama araclari acisindan degerlendirildiginde
sirasiyla test, goriisme ve Olgegin 6n plana ¢iktig1 goriilmektedir. Bununla birlikte video kayitlari,
yansitict giinliikler ve ¢izimler gibi veri ¢esitlemesi ile gecerligi ve giivenirligi saglamak iizere
gorece az kullanilan araglar da mevcuttur. Dramayla iligkili yaklasimlarin ortaya koydugu etkinin
ya da degisimin belirlenebilmesinde farkli 6lgme araglarinin kullanilmasi olduk¢a 6nemli bir rol
oynamaktadir. Nitekim drama temelli yaklasimi egitimle biitiinlestirip etkilerini ortaya koymaya
caligan Ulusal Tiyatro Egitim Direktorii Jenny Harris de farkli degerlendirme bigimlerinin dnemini
aciklarken farkli tiirde kanitlara olan ihtiyac1 vurgulamaktadir (Fleming vd., 2004). Farkli 6lgme
araclarinaolanihtiyag, 6gretmenlerle yapilan ¢alismalardan da elde edilmistir. Makaleler, kullandiklar
veri analiz yontemlerine gore incelendiklerinde ise nicel yaklagimlarin nitel olanlara kiyasla 6n planda
oldugu soylenebilir. Ancak bir caligmada birden fazla analiz yontemi ise kosulabildigi i¢in genel
olarak nicel yontemlerin daha sik tercih edildigini sdylemek tam olarak dogru bir ifade olmayacaktir.

Yapilan c¢aligmalar elde ettikleri sonuglara gore degerlendirildiginde birgok bulgunun
ortaya kondugu goriilmektedir. Ozellikle 6gretmen adaylar1 ve dgretmenlerle yiiriitiilen ¢aligmalar
nedeniyle matematik egitiminde dramadan yararlanmanin 6gretmene ve 6grenciye olas1 katkilari ile
uygulama siirecinde karsilasilabilecek engellere daha ¢ok vurgu yapildigi sdylenebilir. Buna gore
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Ogretmenler dramanin katkilarinin farkinda olmalarina ragmen mekan, arag-gereg, sinif mevcudu
ve zaman gibi bazi engellerle karsi karsiya olduklarini bildirmislerdir. Bununla beraber ¢aligmalara
dahil olan 6gretmenlerin biiyiik bir kismi1 yaratict dramayla ilgili hizmet 6ncesi ya da hizmet igi
egitim almamistir. Bu bulgu Sayers’in (2012) 6gretmenlerin yanlis yapma korkusuyla dramadan
kacindiklarina iligkin isyanmni akla getirmektedir. Buna ragmen hem 6gretmen adaylart hem de
ogretmenler konuyla ilgili egitim almaya agik olduklarini ifade etmislerdir. Yapilan ¢alismalar drama
uygulamalarinin 6gretmenler tarafindan gergeklestirildiginde daha etkili sonuglar ortaya koydugunu
gostermistir (Lee vd., 2015; Lee vd., 2020). Bu nedenle, drama temelli matematik Ogretimi
hususunda istenen sonuglara erisebilmek i¢cin 6gretmen egitimi 6nemli bir mesele olarak kargimiza
cikmaktadir. Zira arastirma kapsaminda elde edilen bulgular, ¢alismalara dahil olan bireylerin hem
bilissel hem de duyussal olarak cesitli kazanimlar elde ettiklerini gdstermektedir. Ogrencileri bu
kazanimlardan mahrum etmemek icin de nitelikli bir 6gretmen egitimi ihtiyaci ortaya ¢ikmaktadir.
Boylece oOgretmenler engel olarak gordiikleri bircok durumun istesinden uygulamali olarak
alacaklar egitimlerden elde ettikleri kazanimlarla gelebileceklerdir. Cilinkii 6gretmen adaylart ile
O0gretmenleri drama temelli 6gretim konusunda egitmek, 6grenci merkezli ve gercek yasamla iliskili
O0grenme ortamlarini sunmak i¢in makul bir secenektir (Bulut, 2016; Dawson ve Lee, 2018, Akt:
Lee vd., 2020; Tiirker Biber vd., 2015). Tiim bunlara ek olarak konuyla ilgili daha 6nce yiirtitiilen
derleme ve meta-analiz ¢aligmalarinin bulgular1 da dikkat ¢ekicidir. Bu aragtirmalara gore drama
her egitim kademesi ve matematigin her 6grenme alani i¢in ayni derecede etkili degildir (Cantiirk
Gilinhan, 2016). Ayrica yaratict drama yonteminin baska yontemlerle veya miidahale siirecine dahil
olmayan siniflarla karsilastirildigi ¢alismalarin bulgular1 da degiskendir. Bazi calismalarda dramanin
herhangi bir etkisi yoktur (Kaplan vd., 2013) veya matematik disindaki konu alanlarinda daha etkili
sonuglar iiretmektedir (Lee vd., 2015). Bu durum dogru ¢ikarimlar yapabilmenin yolunun daha fazla
ve derinlemesine ¢alismalardan gectigi seklinde yorumlanabilir.

Sunduklar1 6neriler agisindan makaleler incelendiginde, Onerilerin elde edilen sonuclarla
baglantili oldugu goriilmektedir. Frekans bazinda en fazla dneri aragtirmacilar i¢in yapilmistir. Daha
sonra ise MEB, TTKB (Talim ve Terbiye Kurulu Bagkanlig), iiniversiteler ve okul yonetimleri
gibi kanun yapicilar ve karar alicilara yonelik onerilerde bulunulmustur. Ogretmen egitimcileri
ve dgretmenler igin yapilan oneriler de birbirine olduk¢a yakindir. Onerilerden 6n plana ¢ikanlar
Ogretmenler i¢in daha fazla drama uygulamalari yapmaktir ki ancak bu sekilde 6gretmenlerin
dramaya iliskin uygulamalar1 daha etkili hale gelebilir (Lee vd., 2015; Lee vd., 2020). Ogretmen
egitimcileri i¢in dramayla iliskili segmeli dersler agmak, bu dersleri yiiriitmek, hizmet Oncesi
egitimler vermek; karar alicilar/kanun yapicilar i¢in 6gretmenler ile okul yoneticilerine hizmet ici
egitimler vermek ve okullarda drama i¢in uygun ortamlar olusturmak; arastirmacilar igin farkl
egitim kademelerinde veya biligsel diizeylerde 6grencilerle ¢aligmalar yapmak ve farkli matematik
becerileri ile duyussal dzelliklere iliskin ¢aligmalar yiiriitmek seklindedir. Ogretmenlere yonelik
onerilerde drama bilesenleri agisindan, 1sinma-hazirlik asamalarinda kullanilan oyunlarin niteligi
ve sikligr ile canlandirma asamasinin olmasi gerektigi sekilde yapilandirilmasi ile ilgili birtakim
uyarilarda bulunuldugu goriilmektedir. Ciinkii 6gretmenler dramayi yogunlukla oyundan olusan
bir silire¢ olarak degerlendirebilmektedirler (Aykag¢ ve Kogce, 2014). Alanyazinda hem sinif ici
uygulama hem de arastirmalar agisindan uygulanan atdlye/ders planlarmin detayli bir sekilde
paylasilmasinin 6nemine dikkat ¢ekilmektedir (Fleming vd., 2004; Lee vd., 2015). Bu nedenle
ozellikle aragtirmacilarin yaptiklar1 miidahaleye dair kullanilan drama temelli stratejileri, ders ve

179



Burcu Durmaz - Yaratici Drama Dergisi 2022, 17(2), 163-190

hafta bazinda miidahale siiresini, konuya iliskin egitmen yeterliklerini, katilimcilarin 6zelliklerini
ve Olgme araclarmi raporlamalari Onerilmektedir. Bununla birlikte ayrintili ders planlarmin
paylasilmasi da yapilacak uygulamalarin niteligini daha iyi bir noktaya tasiyabilir (Lee vd., 2015).
Arastirmada dramanin bilesenleri agisindan Onerilerin yogunlukta olmasi, 0gretmenlerin drama
konusunda kendilerini yetersiz bulmalar1 ve bazi kavramlari karistirtyor olmalariyla agiklanabilir.
Arastirmacilar i¢in verilen Oneriler arasinda 6gretmenlerin ders planlari, uygulamali ¢caligmalar ve
erisilebilir kaynaklarla desteklenmesi bulunmaktadir. Bu bulgular, dramanin matematik gibi farkli
konu alanlariyla iliskilendirilmesi siirecinde 6gretmen egitiminin altin1 bir kez daha ¢izmektedir.
Karar alicilara yonelik oneriler, 6gretmenlerin dramay1 uygulama siirecinde yasadiklar1 engellerle
oldukgea iligkilidir. Buna gore drama i¢in uygun mekan ile arag-gerecin saglanmasi, dgretmenler
icin 6nemli bir kilavuz olan 6gretim programlarinda dramayla iligkili etkinliklere daha fazla yer
verilmesi, hatta her egitim kademesinde drama derslerinin olmas1 gibi oneriler yer almaktadir. Bu
bulgulara gore 6gretmenler drama gibi uygulamalar1 siniflarina tagimak icin destek arryor gibi
goriinmektedirler. Ogretmenlerin desteklenebilmeleri, konunun devlet politikalari baglaminda dikkate
alinmaya basglamasiyla miimkiin olabilir (Yiiksekyal¢in vd., 2016). Bu nedenle devlet politikalarinin
yapilmasinda 6nemli bir kilavuz gorevi goren bilimsel arastirmalara ve bu arastirmalan yiiriitecek
olan arastirmacilara biiyiilk sorumluluklar diismektedir. Ancak alanyazin incelediginde egitimde
drama {izerine yapilan ¢alismalarin ¢ok kiiciik bir kismimin matematikle ilgili oldugu goriilmektedir
(Duatepe Paksu, 2002; Gegim, 2012; Giirbiiz ve Toptas, 2020; Kili¢ ve Erdogan, 2021).

Simirhiliklar ve Oneriler

Bu ¢aligmanin en biiyiikk smirliligi, arastirmacinin iki dil {izerinden yapilmis caligmalar
arastirma kapsamina alabilmis olmasidir. Yani arastirmacinin kendisinden kaynaklanan dilsel
sinirhiliklar nedeniyle sadece Tiirkce ve Ingilizce dillerinde yayimlanan ¢alismalar arastirmaya dahil
edilebilmistir. Ileride yapilacak galismalarda konuyla ilgili daha genis bir bakis agis1 sunabilmek
amaciyla farkli diller konusan arastirmacilarin bir araya geldikleri sistematik derleme c¢alismalari
yiiriitiilebilir. Bununla birlikte alanyazinda daha ¢ok 6zel gereksinimli bireylere iliskin miidahalelerde
ele alinan uygulama giivenirligi gibi hususlarin drama gibi uygulamaya doéniik yontemlerin ise
kosuldugu aragtirmalarda da g6z 6niinde bulundurulmasinin 6nemli oldugu diistintilmektedir. Ancak
bu sekilde dramayla iliskili uygulamalarin etkileri hakkinda daha net ¢ikarimlar yapmak miimkiin
olabilecektir. Uygulama giivenirligini belirlemek {izere ¢esitli 6lgme araglarinin gelistirilmesi de bu
amaca hizmet edebilir. Béylece yiiriitiilen calismalarin nitelikleri daha net bir sekilde ortaya konabilir.
Bu da ancak siirecin tiim paydaslar1 olarak arastirmacilarin, kanun yapicilarin ve uygulayicilarin
drama temelli pedagojinin anlasilabilmesi i¢in ¢alismalarini siirdiirmeleriyle miimkiin olabilir (Lee,
2015). Yapilacak arastirma ve uygulamalarla, aksi yonde bulgular barindirsa da (Duatepe Paksu ve
Ubuz, 2009; Ekindzii ve Sengiil, 2007), dramanin gergekten “matematige alerjisi olan bireylerin
tutumlarini degistirmek iizere bir panzehir gérevi goriip” (Carter ve Wasteway, 2005) géremeyecegi
hakkinda daha fazla ve giiclii gerekgelerimiz olabilecektir. Son olarak dramayla iliskili farkl: strateji
ve tekniklerin karsilagtirilmasi ile egitimde farkli yaklasimlarin kullanilmasi agisindan halen oldukca
siirlt sayida ¢alisma olmasi (Lee vd., 2015) nedeniyle ilerideki ¢aligmalarin bu konular 6zelinde
olmasi 6nerisinde bulunulabilir.
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Ekler

Tablo 6. Makalelerin Sonu¢ Kismina Iliskin Temalar, Kategoriler, Kodlar ve Frekanslar

Temalar

Kategoriler

Kodlar

Frekanslar (n)

Ogretmenlere
iliskin Sonuglar

Ogrenciye Olan Katkilaria
iliskin Goriisler

Ogrenmeyi kolaylastirma (2)
Aktif katilim (2)

Kalicilik (2)

Yaraticilik (2)

Ilgi/dikkat gekici (2)
Kazanimlara ulasma (2)
Motive edici (1)

iliskilendirme (1)

Kendi 6grenmelerini yonetme (1)
Ozyeterligin giiclenmesi (1)
Eglenerek 6grenme (1)
Somutlastirma (1)

Yaparak yasayarak 6grenme (1)
fletisim (1)

Kendine giiven (1)

21

Ogretmene Olan Katkilarina
iliskin Goriisler

Dikkat/ilgi ¢gekme (2) Motivasyonun artmas (1)
Ogretime yardimei (1)
Sinif yonetimi (1)

Hedeflere ulagma (1)

Dramadan Yararlanma
Durumlari

Stklik agisindan
Nadiren (2)-Bazen (1)

Yeterlik diizeyleri agisindan
Disiik (2), Kavram karmasalari var (1)

Egitim Alma Istegi A¢isindan
Acik (2)
Uygulamay1 6gretmenler yapmali (2)

10

Drama Kullanimina iliskin
Engeller

Mekan (7)

Arag-gere¢/materyal (4)

Ogretim programu (3)

Ogrenci kaynakl sorunlar (3)

Zaman (2)

Sinif mevcudu (2)

Az sayida matematik problemi ¢ozebilmek (2)
Tiim 6grenme alanlar1 i¢in uygun/etkili degil (1)
Kaynaklara erisim sorunu (1)

Yapilan ¢aligmalarin kisitlilig: (1)
Ogretmen-6grenci rollerinin degisimi (1)

Belli bir yas grubu i¢in uygun oldugu gortsii (1)
Ogretmen kaynakli sorunlar (1)

Ders plani hazirlama siireci (1)

34
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Ogretmen
Adaylarma iliskin
Sonuglar

Etkili Oldugu Degiskenler

Matematik tarihi (1)

Matematigi giinliik yasamla iliskilendirme (1)

Etkili matematik 6grenme ortamlarini yapilandirma (1)
Matematige yonelik tutum (1)

Bilim insanlarinin 6ykiileri (1)

Drama tabanli 6gretim (1)

Dramaya [liskin Goriisler

Eglenceli (1)

Dikkat ¢ekici (1)

Anlagilir (1)

Somutlastirici (1)

Her konu i¢in uygulanabilir (1)
Mesleki gelisime katki (1)

Dramaya iliskin Yetkinlik

Istekli (1)
Ders plani hazirlayabilme (1) 3
Dramaya dair kavram karmasalarina sahip olma (1)

Ogrencilere iliskin
Sonuglar

Dramanin Uzerinde Etkisi
Olup Olmadig1 incelenen
Biligsel Degiskenler

Olumlu Etki

Akademik basari/erigi/kazanim (20)
Ozyeterlik (3)

Problem ¢6zme (2)

Hatirlama diizeyi (2)

Kalicilik (2)
Kavramsal/matematiksel bilgi (2)
Matematiksel is birligi/iletisim (2)
Yaraticilik (2)

Mantiksal diigiinme (1)
Matematik yetenegi (1)
Ozkavram (1)

Ustbilissel farkindalik (1)
iliskilendirme (1)

Geometrik disiinme diizeyi (1)
Test ¢ozme hizi (1)

45

Olumsuz Etki

Notr

Geleneksel 6gretimle basari agisindan fark yok (1)
Geometri 6zyeterligi (1)

Basari (1)

Dramanin Uzerinde Etkisi
Olup Olmadig incelenen
Duyussal Degiskenler

Olumlu Etki

Aktif katilim (6)

Eglenceli 6grenme ortamui (3)
Tutum (3)

Matematigin dogasina iligkin alg1 (2)
Derse ilgi (2)

Rahat bir sinif ortami (1)

Merak (1)

fletisim (1)

STEM Kkariyerine tesvik (1)
Bilim/insania yonelik tutum (1)

23

Ozgiiven (1)
Motivasyon (1)

Olumsuz
Disiplin sorunlari (1)
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Olumlu
Genel anlamda olumlu goriis (2)
Ogrenmeyi kolaylastirma (1)
Yetenekleri ortaya ¢ikarma (1)
Sinif-i¢i iletigim (1)
Eglenerek 6grenme (1)
s Derse katilim (1)
Sonuglar Dramaya liskin Gordisler Olumlu siif atmosferi (1)
Ogretmen farkli rollerde (1)

Ogrencilere ligkin

Olumsuz

Etkinlikte yer almak istememeleri (1)
Giirtiltitye neden olma (1)

Fiziksel temastan rahatsizlik duyma (1)

Arastirma Tasarimi

Kontrol gruplu deneysel ¢alismalarin daha ¢ok olmasi (1)
ilkokul sonras1 egitim kademelerini kapsayan ¢ok az galismanin
olmasi (1)

Cesitli drama tekniklerinin geleneksel yaklasimlarla
karsilagtirilmasi (3)

Etkili
Akademik basari (4)
Kalicilik (2)
Tutum (2)
Derleme ve Meta-analiz Genel olarak etkili (2)
Sonuglari Uygulayici 6gretmense etkili (1)
Ozyeterlik (1)

Dramayla lgili
Aragtirmalara
Iliskin Sonuglar

Diger yontemlerle karsilastirma
Drama daha etkili (3)
Fark yok (1)

Genel ¢ikarimlar

Tiim matematik konular1 i¢in uygulanabilir (1)

Her 6grenme alani i¢in ayn1 diizeyde etkili degil (1)

Her egitim kademesi i¢in ayni1 diizeyde etkili degil (1)-okul
oncesi ve ilkokul i¢in daha etkili

Dier Ornek Ders Plani veya  Uygulama énerisi (3)
& Uygulama Ornek ders plani veya uygulama (2)

188



Matematik Egitimi ve Drama: Sistematik Derleme

Tablo 7. Makalelerin Oneriler Kismina fli§kin Temalar, Kategoriler, Kodlar ve Frekanslar

Temalar

Kategoriler

Kodlar Frekanslar

(m)

Ogretmenlere
Yonelik
Oneriler

Dramanin
Bilesenleri
Agisindan

Uygulama Oncesi Hazirlik

Ogrencilere dramaya hazirlik egitimi verilmeli (2)

Ogrencilerin yaratic1 dramaya iliskin biling/tutum diizeyleri yiikseltilmeli (2)
Ogrencilerin yasamlarina uygun materyal ve baglamlardan yararlanilmali (1)

Oyunlar

Oyunlar kapsayict olmali (1)

Siire olarak daha fazla olmali (1) 13
Siire¢ sadece oyunlara dayali olarak yonetilmemeli (1)

Kullanilan oyunlar gelistirilmeli (1)

Canlandirma

Problem ¢6zme gibi matematiksel siirecler entegre edilmeli (2)
Daha fazla zaman ayrilmali (1)

Ogrencilere fazla miidahale edilmemeli (1)

Mesleki Geligim
Agisindan

Kaynak takibi yapilmali (1)

Daha ¢ok drama uygulamasi yapilmali (11)

Atolye/seminerler takip edilmeli (1) 14
Tiim konularin 6gretimi igin uygun olmayabileceginin farkinda olunmali (1)

Ogretmen
Egitiminin
Niteligine
iliskin
Oneriler

Ogretmen
Egitimcilerine
Yénelik Oneriler

Dersler

Se¢meli dersler agilmali/yiiriitiilmeli/hizmet 6ncesi egitimler verilmeli (15)

Ders plant hazirlama ve uygulamaya yonelik ¢alismalar yapilmali (6)

Ogretmen adaylarimin drama asamalarinin tamamini igeren etkinlikler

olusturmalari saglanmali (2)

Ders saatleri artirilmali (1)

Dramaya iligkin ders planlar1 paylasilmali (1) 28
Ogretmenlerin dramaya yonelik tutumlarini gelistirmek iizere drama egitmenleri

ile akademisyenler koordineli ¢alismali (1)

Mekdn ve Arag-Gereg
Fakiiltelerde drama ¢alismalarint yiirlitmek tizere uygun ortamlar olusturulmali (1)
Sinif mevcudu az olan siniflarda uygulanmali (1)

Karar Alicilara/
Kanun
Yapicilara
iliskin Oneriler

Egitim, Arag-
Gereg Destegi
ve Yasal
Diizenlemeler

Egitim Destegi

Ogretmenlere/okul yoneticilerine hizmet igi egitimler verilmeli (16)

Aile egitimleri yapilmali (1)

Dramanin egitim i¢in 6nemini ortaya koyacak etkinlikler/seminerler yapilmali (1)
Yaratict drama at6lyeleri yayginlastiriimali (1)

Mesleki gelisim programlarinin miifredat planlamasinda 6gretim sanatgisi yer
almali (1)

Arag-Gereg Destegi 43
Okullarda uygun ortamlar olusturulmali (9)
Arag geregler temin edilmeli (3)

Yasal Diizenlemeler

Ders kitaplarinda drama etkinliklerine yer verilmeli (4)

Ogretim programlarina drama entegre edilmeli (3)

Ogretmenler yaratict drama yontemini kullanmaya tesvik edilmeli (2)
Farkli egitim kademelerinde drama ders olarak okutulmali (2)
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Arastirmacilara
iliskin Oneriler

Arastirma
Tasarimi
Agisindan

Farkl: egitim kademelerindeki/gelisim diizeyindeki 6grencilerle ¢aligmalar
yiritilmeli (14)

Farkli matematik becerilerine/duyussal 6zelliklere iligkin ¢alismalar yiiriitiilmeli
13)

Farkl1 yaklasim ve yontemlerle/iilkelerle yaratict drama uygulamalari
karsilastirilmali (5)

Farkli matematik konulari incelenmeli (3)

Farkl1 arastirma desenleri kullanilmali (2)

Daha biiyiik 6rneklemlerle ¢alismalar yiiriitiilmeli (2)

Drama ile iliskili farkli yontemlerin (dramatizasyon, drama vb.) etkililikleri
arastirilmali (2)

Daha uzun siireli deneysel ¢alismalar yiiriitiilmeli (1)

Replike deneysel ¢aligmalar yiiriitiilmeli (1)

Yurtdisinda yiriitiilen ¢alismalara iliskin meta-analiz ¢aligmalar yuritilmeli (1)
Yeni bir 6grenme-ogretme kurami olusturulmali (1)

Ogretmenlerin yaratic1 dramayi derslerinde kullanma durumlar ve nedenleri
incelenmeli (1)

Dramayla iliskili sanat tabanli yaklasimlar aragtirma amaciyla kullanilmali (1)

Farkh Tiirdeki Bilimsel Yayinlar
Makale tiiriindeki yaynlar tesvik edilmeli (1)
Tez ¢aligmalari tesvik edilmeli (1)

Farkli Degiskenlere Etkisi A¢isindan

Dijital hikayeleme (1)

Farkl1 bilim insanlar1 (1)

Tezler ve makalelerde bildirilen etki biyiikliikleri arasindaki farkin nedenleri
arastirilmali (1)

52

Arag-Gereg ve
Kaynak Destegi

Drama kaynaklar1 yazilmali ve artirilmali (5)

Ornek ders planlari hazirlanmali ve d3retmenlerle paylagiimali (5)

Olgme ve degerlendirme araglari gelistirilmeli ve uygulanmali (2)

Farkl1 yaklasimlarla (STEM gibi) iliskilendirilerek iiriin temelli ¢aligmalar
yapilmali (1)

Drama
Uygulamalarma
Yonelik

Canlandirmaya daha fazla zaman ayrilmali ve 6grencilerin ¢esitli stirecleri/
becerileri daha detayli incelenmeli (2)

Farkl1 yaklasimlarla (STEM, kuklacilik vb.) biitiinlestirilmeli (3)

Deneysel siire¢ 6gretmenler tarafindan yiiriitiilmeli (1)

Drama egitimi almis 6gretmenlerle ¢alismalar yiirtitiilmeli (1)

Az yapilandirtlmig metinlerle uygulama yapilmali (1)

Genel Oneriler

Sanatla biutiinlesik 6gretim yaklagimlarinin farkli degiskenler (ders/konu/beceri)
tizerindeki etkisi derinlemesine incelenmeli (5)-Art Infused Theater/Science
Busking gibi

Dabha fazla ¢alisma yapilmali (3)

Sanatsal yaraticilig1 giris noktasi olarak benimseyen biitlinlesik bir 6grenme
yaklagimi benimsenmeli (1)

Bagka konular ve dersler i¢in dramadan yararlanilmali (1)

Drama tiim matematik konular1 i¢in kullanilmali (1)

11
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Introduction

Constructivism, which has been influencing mathematics curricula for a long time almost
all over the world, is an epistemology theory for prioritizing the active participation of learners in
learning processes. Drama-based teaching, on the other hand, has some unique components such as
improvisation and role-playing in addition to the common features of teaching methods based on the
constructivist approach (Inoa et al., 2014). These characteristics allow drama-based teaching, also
known as creative drama, to serve as a pedagogical process that emphasizes participants’ experiences
above final products and is founded on the rituals and practices of the dramatic arts (Alkistis, 2000;
cited in Stathopoulou et al., 2015). Thanks to these features, drama helps students discover more
than they already know, perceive the real world more clearly, obtain more knowledge than any other
experience, cultivate tolerance for many people and opinions, and make abstract ideas more concrete
(Ustiindag, 1997). These prominent aspects of creative drama make it a functional method for
mathematics lessons in which the constructivist approach is adopted. The results of the research on
this subject also confirm this claim. According to the studies, drama-based mathematics instruction
fosters students’ motivation for mathematics, helps them embody abstract concepts, benefits from
rich learning opportunities even their learning levels differ, retains the information they learn, fosters
creativity, changes their attitudes towards mathematics positively, supports them develop practical
skills for group work, and helps them find different solutions for a problem, and makes the learning
environment more engaging for them (Aktepe & Bulut, 2014; Cantiirk Gtlinhan, 2016; Duatepe Paksu
& Ubuz, 2009; Fleming et al., 2004; Ozsoy, 2010; Soylu Makas, 2017; Sengiin & Iskenderoglu,
2010; Yenilmez & Uygan, 2010).

Studies on the use of creative drama method in mathematics education are not limited to
students only (Ayka¢ & Kogce, 2014; Sahin, 2015). Studies conducted with teachers reveal that
they are aware of the benefits of using creative drama in teaching mathematics. Despite this, most
of teachers state that they rarely use the creative drama method in their classrooms (Sahin, 2015;
Toptas, 2012). In relation to this, it has also been determined that teachers hesitate and have trouble
benefiting from creative drama due to some reasons such as students, the curriculum, and the poor
physical conditions of the classes. Similarly, primary school teachers reported that they did not
include drama in their classrooms because drama-based teaching took a lot of time, they experienced
difficulties in practice, and it distracted their students’ attention (Toptas, 2012). Moreover, although
they state that they are open to in-service training because they feel inadequate in terms of drama, as
their professional seniority increases, the possibility of using drama method in mathematics lessons
tends to decline (Aykag & Kogce, 2014; Sahin, 2015; Tezer & Aktung, 2010). In addition to the
findings obtained from primary school teachers, middle school mathematics teachers also consider
drama as a suitable method for only younger students (Sahin, 2015). However, in the literature, there
are studies carried out on this subject at various educational levels from pre-school to undergraduate
level. (Cantiirk Giinhan & Ozen, 2010; Duatepe Paksu & Akkus, 2006; Ekindzii & Sengiil, 2007;
Ersoy & Giiner, 2014; Ersoy & Tiirker Biber, 2019, 2020; Sengiil & Ornek Tiikenmez, 2009; Tiirker
Biber, Akkus Ispir & Ay, 2015; Yenilmez & Uygan, 2010).

In line with teachers’ views on utilizing creative drama in mathematics lessons, evidence-
based practices have become increasingly important in the field of educational sciences, especially
in recent years, with the acceptance of the need to benefit resources accurately and effectively so that
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good practices can find a room for themselves in schools (Shelley et al., 2009). In this context, it
can be claimed that teachers need some basis such as legal regulations or research findings to bring
methods, techniques, or approaches such as creative drama to their classrooms. Because teachers
would want to be paid off for all their efforts to enrich the instruction due to limited class hours and
pressure of an intense curriculum. One of the most reliable ways to make the right inferences and
choices about the method, technique or application that is effective and economical for teaching
is to examine the research on the subject. This would only be possible by examining the scientific
publications in-depth, evaluating their outputs with a critical eye, and revealing what can be done
for better practices. Some of the scientific studies carried out for these purposes are called as meta-
analysis and systematic review.

When the literature is examined, it is seen that various meta-analysis and systematic review
studies have been conducted on the effects of using drama as a method in education and instruction
on some variables related to learning such as success, attitude, skills and retention (Alacapinar &
Uysal, 2020; Batd1 & Batdi, 2015; Cantiirk Giinhan, 2016; Fleming et al., 2004; Lee et al., 2015;
Toraman & Ulubey, 2016; Ulubey, 2018). In these studies, it’s noteworthy that the effect of the
lessons taught through creative drama are on some variables such as success (Alacapinar & Uysal,
2020; Batdi & Batdi, 2015; Cantiirk Giinhan, 2016; Fleming et al., 2004), attitude (Fleming et al.,
2004), and retention (Alacapinar & Uysal, 2020; Ulubey); conducting meta-analysis or systematic
review studies without any grade or publication type exclusion (Akdemir & Karakus, 2016; Cantiirk
Gtlinhan, 2016; Fleming et al., 2004; Lee, 2015; Kili¢ & Erdogan, 2021; Toraman & Ulubey, 2016;
Sarier, 2020; Ulubey, 2018), and the limitation of studies to a certain level of education (Fleming et
al., 2004; Kilic& Erdogan, 2021). For this reason, it can be claimed that mathematics education and
creative drama-focused studies should be handled with a more holistic perspective. Therefore, this
study aims at providing the scientific knowledge about mathematics education and creative drama
in a more systematic way and to offer a clearer, up-to-date, and holistic perspective to teachers and
researchers who are interested in drama in mathematics teaching. Thus, the quality of classroom
practices and research related to creative drama, which offers students the opportunity to transfer
what they have learned into daily life compared to other teaching methods (Duatepe, 2004), would
change positively. For these purposes, apart from the former studies in this study, only the articles
that underwent the peer-review process were examined, the studies related to the mathematics course
were discussed, all the articles published in Turkish or English without any national or international
distinction were evaluated, and the studies conducted at all educational levels were included in the
research. The absence of a similar systematic review examining the scientific articles on this subject
in depth, to the best of author’s knowledge, suggests that the relevant study may contribute to the
literature and practice on creative drama and mathematics education. Based on these reasons, the
research questions were structured as follows. About the studies focusing on mathematics education
and creative drama:

1.  What is the distribution of the articles by year?

2. What are the keywords used in the articles?

3. On which themes are the research aims gathered in the articles?

4. On which themes are the learning areas/topics gathered in the articles?
5

On which themes is the method gathered in the articles?
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On which themes is the sample/study group gathered in the articles?

6
7. On which themes are the data collection tools and methods gathered in the articles?
8. On which themes are the data analysis methods used gathered in the articles?

9

On which themes are the results gathered in the articles?

10. On which themes are the suggestions gathered in the articles?

Method

The research design, data collection and data analysis processes are covered sequentially in
the following topics.

Research Design

In this study, a systematic review was adopted, which enables to carry out studies that are
quite comprehensive and transparent (Andrews, 2005). A systematic review is an extensive synthesis
of numerous studies by experts in the field to reveal the best research evidence (Karagam, 2013).
The path followed in the systematic review process not only synthesizes the findings of the studies
carried out in the related field but also provides a critical evaluation and allows the review of the
problems in this research field (Farrow et al., 2020). In this study, systematic review was preferred as
a research design, since it aimed to make a comprehensive analysis of articles on creative drama and
mathematics education. The precautions were taken, and the steps were followed regarding the issues
to be considered in systematic review studies are explained in detail in the data collection process
and data analysis section. This section provides a detailed explanation of the actions performed and
the procedures followed in relation to the concerns to be considered in systematic review studies.

Data Collection Process and Data Analysis

In this study, articles published between 2003 and 2021 were included to reveal the research
focusing on mathematics education and drama in the last 20 years due to the increasing importance
of current education and training approaches that care about the active participation of the student
in the learning process. The Preferred Reporting Items for Systematic Reviews and Meta-Analysis
(PRISMA) criteria, which are recommended to be utilized for meta-analysis and systematic review
studies, were taken as a basis for the review process (Moher et al., 2009). First of all, open access
articles that were stored in Google Scholar and published in English or Turkish were reviewed. In
cases where the full text of the article is not available in the Google Scholar search engine, to reach
the article the WOS, SCOPUS, and ERIC etc. databases were used. Thus, more studies could be
accessed than any other database. Such an approach has been preferred to offer a broader perspective
but doing a literature review in search engines such as Google Scholar may cause weak studies to
be included in the research (Lee et al., 2015). The data extraction process after the initial review is
detailed in the next section.

All of the words used instead of drama in the literature were included in the literature review
process. Therefore, many drama-related concepts such as improvisation, role-playing, creative drama
and drama-based teaching could be included in this systematic review, although they are applied in
quite different ways in the classroom (Lee et al., 2020). After the keywords are clarified, for English
“((“creative drama” OR “drama-base*”” OR “drama base” OR “drama in education” OR dramatizat*
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OR drama OR “role play” OR “act it out” OR “theatre in education””) AND (math* OR geometr*))”
for Turkish “((“yaratici drama” OR “drama-tabanl1*”” OR “drama tabanli” OR “egitimde drama” OR
dramatizat® OR drama OR “rol oynama” OR “canlandirma” OR “egitimde tiyatro”) AND (matemat*
OR geometr*))” query codes were used. As a result of these searches, a total of 4570 studies were
accessed.

After the queries were completed, the publications were examined and sorted in line with
the aims of the research. To ensure that the research results are more scientifically valid, only
articles were included in the research. However, to determine the articles to be included in the
study, inclusion criteria were 1) being an article published in a scientific peer-reviewed journal, ii)
having full-text access to the article, iii) being written in English or Turkish languages, iv) being a
study on mathematics education and drama. Therefore, out of 4570 studies, books, book chapters,
project reports, presentations, and theses related to the subject were excluded from the scope of the
research. The title and then the abstract of each of the remaining studies were examined. Although
they contain the words mathematics and drama in the abstract, studies that do not examine the use of
creative drama in mathematics teaching are excluded (e.g., Akkocaoglu-Cayir et al., 2016; Karaman
& Ivrendi, 2015). After the initial review, studies considered suitable for systematic review were
filed. As a result, it was decided to include a total of 67 articles whose full texts were read. The

I3 31}

bibliography of the related studies is indicated with a sign in the references section. The queries
were made until November 20, 2021 and a Microsoft Excel document was created for data analysis
and coding. In this document, coding was done in the context of titles, authors, publication years,
research aims, learning areas/topics, research designs, data collection tools/methods, samples/study
groups, data analysis methods, results, and suggestions of the relevant articles. The coding process
was based on the content declared by the authors of the articles in their studies. For example, the
“unspecified” code was used for studies in which the research design was not mentioned. Likewise,
if an article examines more than one variable such as mathematics success and attitude, coding was

done per variable.

Descriptive analysis was used in the study as it is one of the techniques that can be utilized to
perform systematic review studies (Alp & Sen, 2021; Bellibas & Gilimiis, 2018). To ensure validity
and reliability in the data analysis process, after the author completed the coding process, she
received the opinions from two researchers who are experts in mathematics education and excelled
in qualitative research. These researchers were asked to code five of the articles examined within
the scope of the study, and the coding of the author and the independent researchers were compared.
The intercoder agreement was calculated as 89%. It is thought that the reliability of the data analysis
is ensured since the inter-coder agreement is expected to be 80% or more for internal consistency
(Miles et al., 2018). To ensure validity, the systematic review study process was explained in a
detailed way to the readers and the tables in which the coding could not be included in the text are
given in the appendices section. In summary, peer confirmation was obtained to ensure the internal
validity (credibility) of the research, the data collection process was detailed to ensure external
validity (transferability), and other researchers were involved in the analysis of the data to ensure
internal reliability (consistency), and the coding consistency between researchers was examined, and
external reliability (confirmability), the data collection and data analysis process have been detailed
(Yalman & Uzundz, 2021).
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Research and Publication Ethics

This research was conducted in accordance with all the rules specified in the “Higher
Education Institutions Scientific Research and Publication Ethics Directive”. None of the actions
specified in the second part of the said directive, titled “Actions Contrary to Scientific Research and
Publication Ethics”, took place. The study does not require ethical committee approval as it does not
involve any experimental procedure on humans or animals.

Findings

The findings within the scope of the study were explained in the context of the research
questions respectively.

The distribution of the articles on mathematics education and drama examined by years is
given in Graph 1.
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Graph 1. Distribution of articles by years

In terms of publication frequency, it is seen that the articles on mathematics education and
drama were published mostly in 2014 and 2018, with 10 articles for each. In 2008, however, no
articles were published on this subject. Although there seems to be an increase in the number of
articles published according to the graph after 2013, the studies on the subject do not perform a
steady increase.

Within the scope of the second research question, the keywords used by the authors in the
articles related to the subject were examined. The result of the analysis is presented with a word
cloud (see Figure 1) which is created according to the frequencies of the keywords, and each word’s
font size is related to its frequency.
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Figure 1. The keywords used by the authors

The 5 most frequently used keywords in the articles are creative drama (n=29), mathematics
education (n=14), mathematics teaching (n=14), drama (n=11), and mathematics (n=8) respectively.
It can be inferred that it is cited with words such as case study (n=6) and meta-analysis (n=3) to the
research method; achievement (n=3), attitude (n=3) and perception (n=2) to the variables examined
within the scope of the research; such words as middle school mathematics teacher (n=1) to the
sample/study group; the words such as geometry (n=4) and fractions (n=1) to learning areas or

mathematics subjects. Also, keywords such as ethnomathematics (n=1), history of mathematics
(n=1) and STEM/STEAM (n=2) are noteworthy.

Within the scope of the third research question, the aims of the articles were examined, and
the results of the analysis are given in Table 1.
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Table 1. Themes, Categories, Codes and Frequencies for The Research Aims*

Themes Categories Codes Frequencies
(n)
Relevant views and issues about the subject 12
To strengthen in-service For educational purposes )
and pre-service teacher (History of mathematics, scientists)
training Lesson plan analysis 1
To develop attitudes on the subject 1
Cognitive Domain
success (16), learning level (3), skill (2), level of
recall (2), geometric thinking level (1), creativity (2),
retention (1), academic performance (1), attention
(1), understanding of the nature of mathematics (1),
. To determine the conceptual knowledge (1), mathematical thinking
Aim variables affected by (1), ability (1), mathematical understanding (1), the 48
drama learning style of mathematics (1)
Affective Domain
Student views (10), self-efficacy (5), attitude (4),
participation (2), interest (1), reflection on social
interaction (1)
Sample lesson plan/  Suggestion (7), lesson plan (6)
to share a practice or 13
suggestion
To do a review Meta-analysis (3), review (1) 4

*The frequencies specified in the table do not represent a single study. Because some studies have stated more

than one aim.

As seen in the table, most of the articles focused on drama and mathematics education were

conducted to determine the variables affected by drama. Following these studies, it is seen that
sample lesson plans, application examples and suggestions are included, and opinions of in-service
teachers or pre-service teachers about the use of creative drama in mathematics teaching are taken to

strengthen in-service and pre-service teacher education. The least number of studies were carried out

in the category of to do a review.

Within the scope of the fourth research question, the learning areas or topics that the articles

focused on, if any, were discussed. Analysis results are given in Table 2.
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Table 2. Themes, Categories, Codes and Frequencies for Learning Areas or Topics

Themes Categories Codes Frequencies

(m)

Operations with fractions (3), addition and subtraction (1),

small-large numbers (1), addition by natural numbers (1),
Numbers and ) ) iy S

Operations ratio-proportion (1), percentages (1), addition with integers 14
P (1), integers (1), sets (1), number concept (1), ordering

fractions (1), exponential numbers (1)

Volume measurements (3), congruence and similarity (2),

angles and polygons (2), lines and angles (1), relative position

and aspect of a point with respect to another point (1),

Geometry  measurement of a triangle’s area (1), volumes of perpendicular
and prisms (3), circle and disc (1), the height of the triangle (1), 21
Learning  Measurement prisms and measurements (1), length and perimeter (1),
Area surface areas of perpendicular prisms (1), types of triangles
(1), types of quadrilateral (1), symmetry (1), pattern (1),
standard measurement tools (1), polygons (1)

Algebra - -
Data .
. Data analysis (1) 1
Processing
Probability =~ Permutation and probability (1) 1
Problem solving (3), STEM/STEAM (2), mathematical ability
(2), history of mathematics (1), scientists (1), mathematical
Other 19

identity (1), mathematical error/misconception (1), multiple
topics (1), unspecified (7)

According to Table 2, most of the articles are related to the learning area of geometry and
measurement (n=21). When the codes in the other category are examined, it is seen that studies on
subjects such as the history of mathematics (1) and problem-solving (3) are also carried out without
specifying the learning area. Data processing (n=1) and probability (n=1) are the learning areas in
which the least number of studies have been conducted, while there are no articles related to algebra
(n=0) learning area.

Within the scope of the study, the articles were also examined in terms of method, sample/
study group, data collection tools and data analysis. The themes, categories, codes, and frequencies
that emerged on the basis of these titles are given in Table 3, Table 4 and Table 5, respectively.
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Table 3. Themes, Categories, Codes and Frequencies for Method and Sample/Study Group

Themes Categories

Codes

Frequencies (n)

Quantitative

Quasi-experimental design (14)
Weak experimental design (5)
Descriptive review (1)

20

Qualitative

Method

Case study (12)

Special case study (3)
Teaching experiment (2)
Qualitative/unspecified (2)
Multiple case study (1)
Exploratory (1)

21

Mixed

Qualitative-case study (4)
Embedded design (1)

Review

Meta-analysis (3)
Literature review (1)

Other

Sample lesson plan and application (4)
Suggestion for application (4)
Art-based research (1)

Unspecified

Sample lesson plan and suggestion for application

In-service teacher

Science and mathematics

Middle school mathematics

High school mathematics

Pre-school

Primary school

Unspecified

Total

Pre-service teacher*

Sample/Study

Middle school mathematics

Primary school

Social studies

Total

group

Student

Pre-school

Primary school (1-4)

AN (N[O | = | = || O | = === [N = |00

Middle school (5-8)

N
(9}

High school (9-12)

Undergraduate (except School of Education)
School of Education

—_ | W

8*

Graduate

Total

46

Unspecified/Not
Available

Sample lesson plan and suggestion for application

8

Other

Thesis, article, presentation etc.

4

Based on the data in the table, there are nearly equal numbers of articles on mathematics

education and drama in terms of designing based on quantitative and qualitative paradigms. Also, it

is a remarkable finding that there are studies on sample lesson plans and applications, and suggestions

for application. When the samples/study groups are examined, it is seen that most of the studies are

carried out with students from pre-school to graduate school. The number of studies conducted with
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pre-service teachers (n=8) and in-service teachers (n=9) is very close to each other. It was determined
that most of the studies were conducted with middle school students (n=25) in terms of education
level, and middle school mathematics teachers (n=4) in terms of field, and pre-service teachers (n=6).

Another issue examined within the scope of the research is data collection tools and methods.
Since some articles included only one of these titles, the results of the analysis were considered
together and presented in Table 4.

Table 4. Themes, Categories, Codes and Frequencies for Data Collection Tools/Methods and Data
Analysis of Articles

Themes Categories Codes Frequencies

(m)

Interview

—_
~

Interview form

Observation

Evaluation form

N[

Survey

Participant diary/
Reflective diary

(V)]

Lesson/Workshop plan

Open-ended question

Video recordings

Written notes

Observation form

Demographic information

Student drawings

Data

Collection
Tools / Rubric Quality indicators rubric (1)

Methods WebQuest answers

Improvisation instructions

—_— == = N NN WA W,

Self-efficacy (5)
Attitudes towards mathematics (3)

Scale Attitudes towards geometry (2) 12
Reflective thinking skills for problem solving (1)

Evaluation of constructivist learning environments (1)

Achievement test (9), standard tests (4), effective

mathematics learning environments test (1), test

with open-ended and multiple-choice questions (1),
Test conceptual knowledge test (1), logical thinking test (1), 20
Van Hiele geometry thinking levels test (1), number
and operations concept test (1), problem solving test
(1),
Sample lesson plan and/or application (8), meta-
analysis (3), literature review (1)

Unspecified/Not Available 12

It is seen that many different tools and methods are used in the data collection process of
the articles. However, more frequently preferred data collection tools/methods are interview (n=13),
scale (n=12) and test (n=11), respectively. The results of the analysis in terms of data analysis methods
are given in Table 5.
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Table 5. Themes, Categories, Codes, and Frequencies for The Data Analysis Methods of the
Articles

Themes Categories Codes Frequencies

(n)

t test (16)
Descriptive Statistics (6)
Wilcoxon Signed Rank test (5)
ANOVA (3)
ANCOVA (2)
Quantitative Mann Whitney U (2) 41
Kruskal Wallis H (1)
MANCOVA (1)
Data Analysis Logistic Regression Analysis (1)
Method Chi-Square test (1)
Games Howell Test for Multiple Comparisons (1)

Content analysis (15)
Descriptive analysis (11)

Qualitative ) i 28
Inductive analysis (1)

Theme analysis (1)

Meta-analysis (3)
Other . i 4
Discourse analysis (1)

Unspecified/Not Unspecified (12)
Available Sample lesson plan or application (9)

21

In the articles on the subject, analysis methods suitable for the quantitative research paradigm
are preferred. However, it is important to approach this finding with caution, as some studies have
collected more than one type of data. In addition to this, in some studies, while the data analysis
method of quantitative data was explained, no explanation was made for qualitative data. Likewise,
there are studies that use more than one analysis method. Therefore, it would be appropriate to
evaluate the values which are given in the table in light of this information.

In the study, the results sections were also evaluated. The findings are presented in Table 6.
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Table 6. Themes, Categories, and Frequencies for The Results of Articles*

Themes Categories Frequencies
(n)
Results for In-Service Barriers to the use of drama 34
Teachers Opinions on the contribution to the student 21
The state of utilizing drama 10
Opinions on the contribution to the in-service teacher
Results for Pre-Service Variables affected by drama
Teachers Views on drama
Competency about drama 3
Results for Students Investigated cognitive variables whether drama effects 45
Investigated affective variables whether drama effects 23
Views on drama 12
Results on Drama-Related Review and meta-analysis results 27
Research
Other Sample lesson plan or application 5

*The codes used to draw the table are given in the appendices section.

When Table 6 is examined, it is seen that the most results related to the use of drama in
mathematics education are for teachers and then students. According to the category of results related
to teachers, although teachers have opinions that the use of drama in mathematics education provides
various contributions to the teacher and the student, they also put forward many obstacles. When
the results of the students are examined, it is seen that the effect of drama on cognitive and affective
variables is examined and students’ opinions about drama are investigated.

In the study, the suggestions in the articles were also examined. The findings are given in
Table 7.
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Table 7. Themes, Categories, and Frequencies for The Suggestions of Articles*

Themes Categories Frequencies (n) Total
Frequencies
. In terms of the components of the drama 13
Suggestions for Teachers - 27
In terms of the professional development 14
Regarding the Quality of Suggestions for teacher educators
Teacher Education 28
Suggestions
Suggestions for Policymakers/ Training, equipment support, and legal 43
Legislators regulations
In terms of research design 52
Suggestions for Researchers ~ Equipment and resource support 13 73
For drama applications 8
General Suggestions 11

*The codes used to draw the table are given in the appendices section.

According to the table, in the suggestions section of the articles, it is seen that the most
suggestions are made for researchers (n=73). Following the researchers, suggestions for policymakers/
legislators (n=43) were given. Suggestions on the quality of teacher education, which may be a
common category for both policymakers/legislators and teacher educators, are also among the
suggestions given frequently. The category of general suggestions, which includes suggestions such
as applying drama on more mathematics subjects and integrating all lessons with drama, is the least
frequent category.

Discussion and Conclusion

In this study, a total of 67 articles on mathematics education and creative drama, written in
Turkish or English and published in open access scientific peer-reviewed journals, were examined.
The findings were discussed respectively in the context of the research questions. Considering the
distribution of published articles by years it is seen that articles related to drama in mathematics
education came to the fore in 2014 and 2018. However, it is quite remarkable that there are dramatic
changes in the graph between years. Most of the reviewed studies originate from Turkey. This can be
explained by the fact that the Ministry of National Education (MoNE) made changes in the curriculum
in 2005, 2013 and 2017 and has based the philosophy of the curriculum on the constructivist theory
since 2005 (MoNE, 2005; 2013; 2017). The tendency of the studies to increase more in the years
when the curricula were changed can be related to this. However, the fluctuating graphics of the
studies on mathematics education and drama, and the fact that very few articles were published
on average for each year in the period of about 20 years suggest that drama-based teaching is not
discussed much in the field of mathematics education. This finding of the study overlaps with the
findings of many studies on the subject (Duatepe & Paksu, 2002; Giirbiiz & Toptas, 2020). In parallel
with the conclusions and suggestions sections of the reviewed articles, it is necessary to conduct
much more studies on mathematics education and creative drama. Because researchers underline the
need to compare the effectiveness of different approaches, methods and techniques related to drama,
as well as topics such as different education levels and mathematics subjects.
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Investigating the keywords used by the researchers in the articles, it was determined that
the words creative drama, mathematics education, mathematics teaching, drama, mathematics, case
study and geometry teaching were used five or more times. Words that are used only once are more
intense. It can be inferred that the authors determined the keywords they preferred for their studies
according to the variables they were working on, the learning area, the sample/study group, the
teaching method or approach, and the research method they adopted. In addition to this, words such
as art integrated education and Science, Technology, Engineering, Arts and Mathematics (STEM/
STEAM) suggest that it can be a supportive method in connecting drama with mathematics and
different fields. Because many researchers have made suggestions on how drama and mathematics
can be related in different approaches and presented exemplars from their practices (Krishnamurthy,
2019; Ozsoy, 2017; Ozsoy & Ozyer, 2018; Potgieter & van der Walt, 2021; Stathopoulou et al.,
2014). In these studies, Krishnamurthy (2019) discussed a mathematical tragicomedy, Potgieter and
van der Walt (2021) investigated puppetry, Ozsoy (2017) and Ozsoy and Ozyer (2018) discussed the
integration of creative drama with STEM, and all of them tried to show that how creative drama can
create an efficient and a productive room for mathematics lessons.

When the articles are examined according to their research aims four different categories
have emerged. One of these categories includes in-service and pre-service teachers. In this category,
views and problems related to drama were mostly discussed. In the second category, which has
the highest frequency based on the category, it is aimed at revealing the effects of drama-related
approaches and methods on variables related to mathematics education. In the third category, there
are lesson plans and suggestions to guide pre-service and in-service teachers. In the fourth category
with the least frequency, there are meta-analysis and review studies aiming to examine the effects of
drama method on mathematics education. When the articles are evaluated according to their aims,
it can be claimed that the research motivations of the researchers are to investigate the effectiveness
of this method and the teachers’ opinions and competencies on the subject. However, although the
idea of integrating drama with different content areas is not novel (Coleman & Davies, 2018), it is
not possible to say that the method has been thoroughly investigated in the context of mathematics
education.

When the learning areas and mathematics subjects were examined, it was seen that most of
the studies were carried out in the areas of geometry and measurement, and numbers and operations
learning, respectively. This finding of the study coincides with the findings of Ayka¢ and Kogce
(2014) and Sahin (2015). This situation can be explained by the samples/study groups. Most of the
studies have been carried out at primary and middle school levels. In the mathematics curriculum
that covers these education levels, the relevant learning areas have more learning goals/objectives
compared to other learning areas in the curriculum (MoNE, 2005; 2013; 2017). Therefore, such a
scene may have emerged. Aykac and Kogce (2014) put forward another point of view and connected
this situation with the fact that the resources are more specific to these two learning areas. While there
is no study in the algebra learning area, which includes the learning goals/objectives that students
have difficulty with most, there is only one study each in the data processing and probability learning
areas. Cantiirk Gilinhan (2016), in her meta-analysis research in which she examined the theses and
articles on the subject, found that creative drama was effective for all mathematics learning areas, but
was not as effective as at same levels for every learning area. It is important to carry out studies on
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related learning areas to be able to make such inferences strongly and to provide more rigid scientific
evidence to practitioners who are cautious about the possible contributions of drama.

When the articles are examined according to the research methods, it is seen that the studies
based on the qualitative paradigm and quantitative paradigm are quite close to each other in number.
This finding of the study partially overlaps with Kayhan’s (2012) findings that experimental studies
are predominantly in this field, and with Sengiin and Iskenderoglu’s findings (2010) that quantitative
studies are much. Most of the quantitative studies were carried out with weak experimental design
or quasi-experimental design. Moreover, how the experimental and control groups were determined
in the quasi-experimental design was not clearly stated in many articles. With a similar finding, Lee
et al. (2015) draw attention to the need to carry out studies on drama practices in education more
meticulously and in a broader scope, based on this finding. From another perspective, Fleming et
al. (2004) also highlight the drawbacks of resorting to qualitative research frequently to challenge
dominant scientific models in drama and arts-related fields. This brings to that the evidence-based
approaches that have gained importance, especially in recent years. For this reason, conducting
research that is close to the gold standards of the majority of well-designed and implemented
randomized experimental studies would play an important role in proposing and disseminating
methods, techniques, or approaches such as drama to be used in the context of mathematics teaching.

When the articles are evaluated according to the sample/study group, it is seen that the
studies are mostly carried out at the middle and primary school level, and when the pre-school,
high school and pre-service teachers are excluded, the studies at the undergraduate level are limited.
This finding is in line with Sengiin and Iskenderoglu’s (2010) and Kayhan’s (2012) findings. So,
while the studies on primary school are more, on high school and bachelor’s degree are still few.
However, the number of studies at the middle school level has increased considerably since the
time these studies were carried out. Also, the scarcity of studies related to drama at high school and
undergraduate level can be explained by the complexity of the mathematics course as the grade
levels increase and the motivation of the students and teachers/faculty members at these grade levels
to be more exam-oriented than primary and pre-school teachers. In addition, due to the abstract
nature of mathematics, shaping the learning goals/objectives with drama may be challenging for
teachers/faculty members in terms of time and effort. Likewise, as the ages of the students increase,
the decrease in the gains they take away from drama-based practices (Cantiirk Giinhan, 2016) may
have caused the relatively few studies conducted at these grade levels. This finding of the study is
compatible with teachers’ views that they thought drama method is more appropriate for younger
students (Sahin, 2015). However, it is not possible to explain from the same point of view that
there is very little research on mathematics at the pre-school level, where drama is frequently used
according to the curricula. Researchers conduct their studies with in-service teachers as well as pre-
service teachers. This situation can be evaluated as an indicator of the researchers’ care about teacher
education in this regard. Because, although the attention given to drama is increasing day by day, the
need for high-quality teacher training, regardless of any field, is still seen as an important pressure
factor in the literature by researchers (Zeng, 2019).

When the articles are evaluated in terms of the data collection tools, it is seen that test,
interview and scale come to the fore, respectively. However, there are also relatively less used tools
to ensure validity and reliability with data diversity, such as video recordings, reflective diaries,
and drawings. The use of different tools plays a very important role in determining the effect or
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change brought about by drama-related approaches. As a matter of fact, National Theater Education
Director Jenny Harris, who tries to integrate drama-based approaches with education and reveal
their effects, emphasizes the need for different types of evidence while explaining the importance of
different forms of assessment (Fleming et al., 2004). The need for different measurement tools was
also obtained from the studies conducted with in-service teachers. When the articles are examined
according to the data analysis methods, quantitative approaches are at the forefront compared to
qualitative ones. However, since more than one analysis method can be used in a study, it would not
be correct to say that quantitative methods are preferred more frequently in general.

When the studies are evaluated according to the results, it is seen that many findings are
revealed within the scope of the articles. The possible contributions of using drama in mathematics
education to the in-service teacher and the student and the obstacles that may be encountered in the
implementation process are emphasized more, especially due to the studies carried out with pre-
service and in-service teachers. Accordingly, although the teachers were aware of the contribution
of drama, they reported that they faced some obstacles with room, equipment, class size and time.
Also, most of the teachers involved in the studies did not receive pre-service or in-service training
on creative drama. This finding brings to mind Sayers’ (2012) revolt that teachers avoid drama for
fear of making mistakes. Despite this, both pre-service teachers and in-service teachers stated that
they are open to receiving training about drama. Studies have shown that drama practices produce
more effective results when performed by teachers (Lee et al., 2015; Lee et al., 2020). For this reason,
teacher education is an important issue to achieve the desired results in drama-based mathematics
teaching. Because the findings obtained within the scope of the research show that the individuals
involved in the studies achieved various gains both cognitively and affectively. In order not to
deprive students of these gains, a need for qualified teacher training arises. Thus, teachers would be
able to overcome many situations that they see as obstacles with the gains they get from the training
they would receive in practice. Because training pre-service and in-service teachers about drama-
based teaching is a reasonable option to offer student-centered and real-life learning environments
(Bulut, 2016; Dawson & Lee, 2018, cited in: Lee et al., 2020; Tiirker Biber et al., 2015). In addition
to all these, the findings of the previous review and meta-analysis studies on the subject are also
remarkable. According to these studies, drama is not equally effective for every educational level and
every learning area of mathematics (Cantlirk Gilinhan, 2016). The findings of the studies in which
the creative drama method was compared with other methods or classes that were not included in the
intervention process were also variable. In some studies, drama has no effect (Kaplan et al., 2013)
or produces more effective results in content areas other than mathematics (Lee et al., 2015). This
situation can be summarized as the way to make correct inferences through more and in-depth future
research.

When the articles are examined in terms of the suggestions, it is seen that they are related
to the results as expected. Based on frequency, the suggestions were made for researchers mostly.
Afterwards, suggestions were made for policymakers and legislators such as the Ministry of Education
(MoNE) and Board of Education (BoE), universities and school administrations. The number of
recommendations made for teacher educators and teachers is also very close to each other. One of the
prominent suggestions is to make more drama practices for teachers so that teachers’ performances
related to drama can become more effective (Lee et al., 2015; Lee et al., 2020). The suggestions made
for teacher educators are as launching drama-related elective courses, conducting these courses and
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providing pre-service teacher training; for decision makers/legislators are as providing in-service
training to teachers and school administrators, and creating suitable environments for drama in
schools; for researchers are as to work with students at different educational levels or cognitive
levels and to conduct studies on different mathematical skills and affective characteristics. In the
suggestions for the in-service teachers, it is seen that there are some warnings about the quality
and frequency of the games used in the warm-up-preparation phases and the structuring of the
improvision phase as it should be in terms of drama components. Because in-service teachers may
believe that drama is a process consisting mostly of games (Ayka¢ & Kogce, 2014). In the literature,
attention is drawn to the importance of sharing the workshop/lesson plans applied in terms of both
classroom practice and research in detail (Fleming et al., 2004; Lee et al., 2015). For this reason, it
is recommended that researchers should report the drama-based strategies used for the intervention,
the duration of the intervention on a course and weekly basis, the instructor’s competencies on the
subject, the characteristics of the participants and measurement tools. In addition, sharing detailed
lesson plans can improve the quality of the practices to be performed (Lee et al., 2015). The high
number of suggestions in terms of the components of drama in the body of literature can be explained
by the fact that in-service teachers feel themselves inadequate about drama and may confuse some
concepts. Suggestions for researchers include supporting teachers with lesson plans, hands-on
activities, and more accessible resources. These findings once again underline teacher education in
the process of connecting drama with different content areas such as mathematics. Suggestions for
policymakers/legislators are highly related to the obstacles that in-service teachers experience in the
implementation of drama. Accordingly, there are suggestions such as providing the appropriate room
and equipment for drama, giving more place to drama-related activities in the curriculum, which is
an important guide for teachers, and even having drama lessons at every educational level. According
to these findings, teachers seem to seek support to bring practices such as drama to their classrooms.
Promoting teachers can only be possible if the issue is considered in the context of state policies
(Yiiksekyalcin et al., 2016). For this reason, this research serves as an important guide in the making
of state policies, so the researchers who would carry out these studies have great responsibilities.
However, when the studies are examined, it is seen that a very small part of the studies on drama in
education is related to mathematics (Duatepe Paksu, 2002; Gegim, 2012; Giirbiiz & Toptas, 2020;
Kili¢ & Erdogan, 2021).

Limitations and Suggestions

The biggest limitation of this study is that the researcher was able to include studies
conducted in two languages only. In other words, due to linguistic limitations caused by the researcher
herself, she could only include studies published in Turkish and English languages. To provide a
broader perspective on the subject in future studies, systematic review studies can be conducted
with researchers who can speak different languages come together. However, it is thought that it is
important to consider issues such as treatment fidelity, which are mostly addressed in interventions
for individuals with special needs, in studies where practical methods such as drama are used.
Making conclusions concerning the consequences of drama-related applications would be possible
this way. The development of various measurement tools to determine treatment fidelity can also
serve this purpose. Thus, the characteristics of the studies carried out can be revealed more clearly.
This can only be possible if researchers, legislators, and practitioners, as all stakeholders of the
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process, continue their efforts to figure out drama-based pedagogy (Lee, 2015). Even though there are
findings to the contrary with former research and practices (Duatepe Paksu & Ubuz, 2009; Ekindzii
& Sengiil, 2007), more and more about drama can actually be seen as whether the drama is “an
antidote to change the attitudes of individuals allergic to mathematics” or not (Carter & Wasteway,
2005). Finally, it can be suggested that future studies should focus on these issues, since there are still
a very limited number of studies in terms of comparing different strategies and techniques related to
drama and using different approaches in education (Lee et al., 2015).
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Appendices

Table 6. Themes, Categories, Codes, and Frequencies for The Results of Articles*

Themes Categories Codes Frequencies (n)

Facilitating learning (2)

Active participation (2)

Retention (2)

Creativity (2)

Interest/Attention grabbing (2)

Achieving the learning objectives/goals (2)

Motivating (1)

Connection (1) 21
Self-manage learning (1)

Opinions on the Contribution to the
Student

Strengthening self-efficacy (1)
Learning with fun (1)
Concretization (1)

Learning by doing (1)
Communication (1)
Self-confidence (1)

Attracting attention (2)

Increased motivation (1)

Supports teaching (1) 6
Classroom management (1)

Achieving goals (1)

Opinions on the Contribution to the
Teacher

In terms of frequency

Results fi
esutts for Rarely (2)-Sometimes (1)

In-Service

Teachers
In terms of competency levels

Low (2), Confusions about the drama concepts

The State of Utilizing Drama R

In terms of desire to receive training
Open/eager (2)
Teachers should apply the drama (2)

Room/place (7)
Equipment/materials (4)
Curriculum (3)

Student related problems (3)
Time (2)

Class size (2)

Solving very little mathematics problems (2)

Barriers to the Use of Drama 34

Inappropriate/ineffective for all learning areas (1)
Access to resources (1)

Limitation of studies (1)

Changing teacher-student roles (1)

It’s suitable for a certain age group (1)

Teacher related problems (1)

The process of preparation of lesson plan (1)
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Variables Affected by Drama

History of mathematics (1)

Connecting mathematics with everyday life (1)

Constructing effective mathematics learning

environments (1) 6
Attitude towards mathematics (1)

Stories of scientists (1)

Drama-based teaching (1)

Results for Pre-
Service Teachers

Views on Drama

Fun (1)

Attention-grabbing (1)

Clear (1)

To make concretization (1)

Applicable to every topic (1)

Contribution to professional development (1)

Competency in Drama

Eager (1)
Having the ability to prepare lesson plans (1) 3
Having confusion about drama concepts (1)

Investigated Cognitive Variables
Whether Drama Effects

Results for
Students

Positive Impact

Academic achievement/attainment/learning
objectives (20)

Self-efficacy (3)

Problem-solving (2)

Recall level (2)

Retention (2)

Conceptual/mathematical knowledge (2)
Mathematical cooperation/communication (2)
Creativity (2)

Logical thinking (1)

Mathematics ability (1)

Self-concept (1)

Metacognitive awareness (1)

Connection (1)

45

Geometry thinking level (1)
Test taking speed (1)

Negative Impact

Neutral

No difference in terms of success when compared
with traditional teaching (1)

Geometry self-efficacy (1)

Success (1)

Investigated Affective Variables
Whether Drama Effects

Positive Impact

Active participation (6)

Fun learning environment (3)
Attitude (3)

Perception of the nature of mathematics (2)
Interest in the lesson (2)

Relaxed classroom environment (1)
Curiosity (1)

Communication (1)

Encourage to a STEM career (1)
Attitude towards science/scientist (1)
Self-confidence (1)

Motivation (1)

23

Negative Impact
Discipline issues (1)
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Results for

Students

Views on Drama

Positive

Generally positive views (2)

Facilitating learning (1)

Revealing talent (1)

In-class communication (1)

Learning with fun (1)

Participation to lesson (1)

Positive classroom climate (1) 12
Teacher is in different roles (1)

Negative

The students do not want to participate in the
activity (1)

Causing noise (1)

Discomfort from physical contact (1)

Results on
Drama-Related

Research

Review and Meta-analysis Results

Research Design

More experimental studies with control groups
(1

Limited studies covering post-primary education
levels (1)

Comparison of various drama techniques with
traditional approaches (3)

Effective

Academic achievement (4)

Retention (2)

Attitude (2)

Effective in general (2)

If the practitioner is the teacher is better (1) 27
Self-efficacy (1)

Comparison with other methods
Drama is effective (3)
No difference (1)

General inferences

Applicable to all mathematics topics (1)

Not as effective as at the same level for every
learning area (1)

Not as effective as at the same level for every
level of education (1) pre-school and primary
school are more effective

Other

Sample Lesson Plan or Application

Application recommendation (3)
Sample lesson plan or application (2)
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Table 7. Themes, Categories, Codes, and Frequencies for The Suggestions of Articles*

Themes

Categories

Codes

Frequencies (n)

Suggestions for

In terms of

Preparation Before Application

Appropriate places for drama activities should be created in schools (9)
Equipment should be provided (3)

Legal Regulations

Drama activities should be included in textbooks (4)

Drama should be integrated into curricula (3)

Teachers should be encouraged to use creative drama (2)

Drama should be taught as a lesson at different levels of education (2)

Teachers the components of | Students should be given pre-drama training (2)
the drama Students’ awareness/attitude levels about creative drama should be
increased (2)
Materials and contexts appropriate to students’ lives should be used (1)
Games
Games should be inclusive (1)
Should be longer (1) 13
The process should not be managed solely based on games (1)
The games used should be more developed (1)
Improvision
Mathematical processes such as problem-solving should be integrated (2)
More time should be allocated (1)
Students should not be interfered with too much by the drama leader/
instructor (1)
In terms of Resources should be tracked regularly (1)
the professional Much more drama applications should be done (11) 14
development Workshops/seminars should be followed (1)
Be aware that drama may not be appropriate for teaching every subject (1)
Regarding the Suggestions for Lessons
Quality of Teacher Educators | Elective courses should be launched/conducted/pre-service trainings
Teacher Education should be provided (15)
Suggestions Studies should be carried out for the preparation of lesson plans and
implementation (6)
Pre-service teachers should be enabled to create activities that include all
stages of drama (2)
Class hours should be increased (1) 28
Drama lesson plans should be shared (1)
Drama educators and researchers should work in coordination to improve
teachers’ attitudes towards drama (1)
Room and Equipment
Appropriate places should be built to carry out drama studies at faculties
()
Drama should be applied in classes with small class size (1)
Training Support
In-service training should be provided to teachers/school administrators
(16)
Family trainings should be carried out (1)
Events/seminars should be held to reveal the importance of drama for
education (1)
Creative drama workshops should be disseminated (1)
Teaching artists should be involved in curriculum planning of professional
Suggestions for | Training, Equipment | development programs (1)
Policymakers/ Support and Legal 43
Legislators Regulations Equipment Support
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Suggestions for
Researchers

In terms of research
design

Research should be carried out with students at different levels of
education/development (14)

Studies on different mathematics skills/affective characteristics should be
carried out (13)

Creative drama practices should be compared with different approaches
and methods/countries (5)

Different mathematical topics should be examined (3)

Different research designs should be utilized (2)

Studies should be carried out with larger samples/study groups (2)

The efficacy of different methods related to drama (dramatization, drama,
etc.) should be investigated (2)

Long-term experimental studies should be carried out (1)

Replicate experimental studies should be carried out (1)

Meta-analysis studies should be conducted on international literature (1)
A new learning-teaching theory should be built up (1)

The situations and reasons why teachers use creative drama in their
lessons should be examined (1)

Art-based approaches connected with drama should be used for research

purposes (1)

Different Types of Scientific Publications
Article-type publications should be encouraged (1)
Thesis should be encouraged (1)

In terms of Effect on Different Variables

Digital storytelling (1)

Different scientists (1)

The reasons for the difference between the effect sizes reported in theses
and articles should be investigated (1)

52

Equipment and
resource support

Drama resources should be written and increased (5)

Sample lesson plans should be prepared and shared with teachers (5)
Measurement and evaluation tools should be developed and implemented
@

Product-based studies should be carried out by connecting with different
approaches (such as STEM) (1)

For drama
applications

More time should be devoted to improvision, and students’ various
processes/skills should be examined in more detail (2)

It should be integrated with different approaches (STEM, puppetry, etc.)
3

The experimental process should be carried out by teachers (1)

Studies should be carried out with teachers who have attended drama
training (1)

Improvision/practice should be done with less-structured texts (1)

General
Suggestions

The impact of art-integrated teaching approaches on different variables
(course/subject/skill) should be examined in depth (5)-such as Art Infused
Theater/Science Busking

More research needs to be done (3)

An integrated learning approach that embraces artistic creativity as an
entry point should be adopted (1)

Drama should be used for other topics and lessons (1)

Drama should be used for all mathematics subjects (1)

11

190




Yaratici Drama Dergisi 2022, 17(2), 191-216

www.yader.org

Ortaokullardaki Se¢meli Drama Dersinin Uygulama Siirecine

Yonelik Goriisler
Sezgin Kocyigit'

Halit Karatay’

Makale Bilgisi

Oz

DOI: 10.21612/yader.2022.014

Makale Ge¢misi

Gelis tarihi 31.10.2021
Diizeltme 05.04.2022
Kabul 07.07.2022
Anahtar Sozciikler

Bireysel ve sosyal gelisim
Drama dersi

Drama egitimi

Ortaokul égrencileri

Se¢meli dersler

Makale Tiirii

Arastirma Makalesi

Bu arastirmada, drama dersinin ortaokul égrencilerine sagladigi yararlar ve dersin
uygulama siivecinde karsilasilan sorunlar incelenmistir. Arastirma, durum ¢alismasi
olarak tasarlanmisti. Calisma grubu ortaokullarda drama dersini yiiriiten 20
ogretmen, dersi alan 23 5. ve 6. sinif 6grencisi, bu 6grencilerin velileri; dersi uygulayan
okullarda gérev yapan 7 yonetici ve 12 drama uzmanidir. Calisma grubunu olusturan
katilimcilara e-posta ile drama dersi goriigme formu gonderilmis, elde edilen gériigler
icerik analiziyle ¢oziimlenmistiv. Katilimcilara gére drama dersi, dgrencilerin
bilissel, duyussal ve sosyal becerileri ile yagam becerilerini gelistirmektedir. Bu ders,
ogretmenlerin iletisim kurma becerilerini ve mesleki gelisimlerini desteklemektedir.
Biitiin bu yararlarina karsin derse iliskin olarak uzman ogretmen, atélye, biitge, yasal
diizenleme, ogretim araglart ve ogretmen kilavuz kitabr sorunlart bulunmaktadir.
Drama dersinin okullarda daha verimli olmasi igin égretmenlerin drama konusunda
egitim almasi, okullarda drama atélyeleri olusturulmasi, drama dersi igin yasal
bir diizenleme yapilmasi, derse biitce ayrilmasi, 6gretim programimin niteliginin
artirtlmasi, ogretmenler igin kilavuz kitaplar hazirlanmasi ve drama biligim aginin
olusturulmasi gereklidir.
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Giris

Degisen egitim anlayigiyla birlikte ¢agin kosullarina uygun olarak 6grenme igerikleri
yenilenmekte, 6gretimde kullanilan yontemler de zenginlesmektedir. Ogrencilerin ders siirecine etkin
bigimde katildigi, fikirlerini zorlanmadan ifade edebildigi, katilmadig1 aykir1 diisiinceler dahi olsa
duygu diisiincelerini rahatca agiklayabildigi 6grenci odakli yontemler, egitim 6gretim ortamlarinda
daha fazla kullanilmaya baslanmstir (ilhan, 2003). Zamanin kosullarina uygun olarak Tiirk egitim
sisteminde de birtakim degisiklikler yapilmaya baslanmistir. Bu dogrultuda 2012-2013 egitim 6gretim
yilindan itibaren gecerli olmak iizere Milli Egitim Bakanligi tarafindan se¢meli dersler artirilmig
ve Ogrencilerin farkli beceri alanlarmi gelistirmeye firsat vermek amaciyla dgretim programlarina
yeni dersler eklenmistir. Ornestein ve Hunkins’e (1998) gore 6grencilerin sectigi dersler; onlara
ilgi duydugu alanlara, gereksinimlerine ve becerilerine gore tercih yapma olanagi vermesi yoniiyle
demokratik bir yaklagimdir. Se¢meli dersler, zorunlu derslerden farkli olarak daha 6zgiir bir segim
yapmalar1 yoniiyle 6grencilere farkli tercih olanagi saglamaktadir.

MEB tarafindan 6grenen merkezli segmeli ders uygulamasiyla hayatin degisik alanlarinda
¢ok yonlii ve iiretken bireyler yetistirilmesi hedeflenmektedir. Bu uygulamalarla egitim ortamlarinin
sadece bilgi aktarilan alanlar olmaktan g¢ikarilip aym1 zamanda uygulama ve {iretim alanlarina
doniistiiriilmeye calisildigi soylenebilir. Ogrencilere ilgi, istek ve gereksinimleri dogrultusunda
segcme imkani verilen uygulamali ve beceriye doniik derslerden biri de drama dersidir. Saglam’a
(2004) gore drama, 20. ylizyilin baglarindan itibaren egitimin daha demokratik, 6grenen merkezli,
bilgiyi yasayarak 6grenmenin saglanmasi gerekliligi, bireyin “-mis gibi yapma” olanagini saglamasi
yoniiyle egitimde yerini almaya baglamistir.

Drama, 6grenme siirecinde katilimciy1r merkeze alir, yasantilara dayali 6grenmeyi saglar
ve kolaylastirir. Bu tiir siireclerde yetisen ¢ocuklar daha etkin, 6zgiir ve kendini taniyan bireyler
olarak yetisir; 0grenme ortami daha zevkli ve etkilesimli bir hale doniisiir (Adigiizel, 2010; Giineysu,
1991). Adigiizel’e (2019, s. 73) gore “drama, bir grupla ve grup iiyelerinin yasantilarindan yola
¢tkarak; bir amacin, diisiincenin, dogaglama, rol oynama (rol alma) gibi tekniklerden yararlanarak
canlandriimasidir” Karaosmanoglu ve Adigiizel’e ( 2021, s.4) gore “Oyunun genel ozelliklerinden
yararlanan drama, kendiligindenlik, simdi ve burada ilkesi, -mis gibi yapma gibi o6zelliklere
sahiptir. Drama siirecinde bedenini, duygularini, duyularini ve énceki yasantilarini harekete gegiren
ogrenciler, bir konuyu, sorunu, ¢catismayt ya da durumu canlandirarak soz konusu deneyimi ger¢ek
yasam becerilerine doniistiiriir.” Bu 6zelliklerinden dolay1 drama, giderek okul ortamlarina daha fazla
girmis ve hem bagimsiz bir ders hem de bir yontem olarak pek ¢ok derste kullanilmaya baslanmistir.

Drama, farkl iilkelerin egitim &gretim programlarinda hem bir yontem hem de bir sanat
alan1 olarak degisik diizeylerde islevsel olarak kullanilmaktadir. Ingiltere’de Ingilizce dersinde
oncelikli olmak kosuluyla ogretim yontemi; ortadgretimde ayri bir disiplin, iiniversitelerde ise
secimlik ders olarak yer verilmektedir. Drama dersi, Almanya ve Ingiltere’de 6gretmen yetistirme
programlarinda zorunludur. Ozellikle tiyatro pedagoglari yetistirmek amaciyla yiiksekdgretim
kurumlarinda enstitiiler bulunmaktadir (Omeroglu, 2006; San, 1991). Gelismis birgok iilkenin egitim
sisteminde yer alan drama, Tirkiye’de son yillarda ortaokullarda iki saatlik se¢meli ders (TTKB,
2012) olarak yer almaktadir. Dramanin 6zellikle 6gretmen yetistirme programlarinda zorunlu ders
olmasi, 6grencilerin dil gelisiminde ve okul dncesi egitimde dramaya yer verilmesi, drama dersinin
insan yetistirmede etkili bir yoniiniin oldugunu gostermektedir.
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Dramanin egitim ortamlarinda ¢ok daha genis bir sekilde uygulanmaya baslamasinda,
drama etkinliklerinin bireye ve okula saglayacag: yararlarin etkili oldugu sdylenebilir. Biitiin duyu
organlarina hitap etmesi, olaylara farkli bakmay1 ve farkli diigiinmeyi saglamasindan dolay1 temel
egitimde, ortaokul ve liselerde bazen se¢meli ders bazen de bir yontem olarak uzun zamandir dramaya
yer verilmektedir. Drama, elestirel ve yaratici diistinme gibi iist diizey bilissel becerileri kullanmay1
ve gelistirmeyi icerdiginden (Baldwin, 2019) 6gretim programlarinda ve derslerde kendine yer
bulmaktadir.

Okuloéncesi ve ilkokullarda bir yontem, ortaokul ve liselerde ise segmeli bir ders olarak yer
alan drama g¢aligmalari; 6grencilerin gorme, isitme ve dokunma gibi birden ¢ok duyusunu harekete
gecirir. Bunun yaninda 6grenme siirecinde duyularin ¢oklu kullanimi1 beraberinde bilissel becerilerin
gelisimine katki sunar. Fakat ortaokullarda drama dersinin sadece 5 ve 6. sinif 6grencileri tarafindan
secilmesi ve iki ders saatiyle smirlanmasi (Ersan, 2014), dersin verimliligini disiirebilecek
etkenlerdendir. Drama dersi, okullarin her kademesinde temel ders olarak heniiz yer almamaktadir.
Dramanin okullarda zorunlu ders olarak yer almamasi, dersin uygulanmasi noktasinda 6gretmen
ve okul yoneticileri agisindan baglayici bir yoniiniin bulunmamasina neden olabilmektedir. Ayrica
drama dersinin okullarda tim &gretim siireclerinde temel ders olarak yer almamasi, dersin etki
diizeyini de 6nemli oranda diisiirebilmektedir.

2 (13

Drama; oncelikle iiniversitelerin “drama”, “oyunculuk”, “drama ve oyunculuk” bolimii
mezunu olan dgretmenler olmak {izere, lisans veya lisansiistii 6grenimleri sirasinda drama dersi
aldigini1 belgelendirenler ile igerigi ve sliresi Bakanlikca belirlenen egitimleri tamamlayarak sertifika
alan 6gretmenler tarafindan okutulur (MEB, 2014). Ortaokullarda okutulan se¢meli drama dersi,
tniversitelerin lisans programlarinda veya bagka bir kurumda drama ya da tiyatro egitimi almis
Ogretmenler tarafindan verilmektedir (Ersan, 2014). Bu nedenle ortaokul 6gretmenleri igerisinde
drama dersini etkili ve verimli bir sekilde uygulayabilenlerin sayis1 olduk¢a sinirhidir. Adigiizel’e
(2012) gore okullarda drama dersine girecek 0gretmenin sahip olmasi gereken yeterlik ve 6zellikler
tanimlanmanustir. Ogretmen ve Ogretmen adaylarma yonelik hem lisans egitiminde hem de
ogretmenlik siirecinde nitelikli ve kolay ulasilabilir bir drama egitimi saglanamadigi, 6gretmen
adaylarinin dramay1 bir yontem olarak derslerinde kullanmak amaciyla ders plani hazirlamakla ilgili
sorun yasadiklar1 ve bu konuda zorlandiklart (Ay, 2022) bilinmektedir. Drama dersinin dogasina
uygun belli dlgiitleri iceren egitim ortaminin olmamasi (Bertiz, 2011) dersten beklenen kazanimlarin
gerceklesmesini zorlagtirabilmektedir. Bunun yaninda 6gretmenlerin bagvurabilecekleri, ilgili yas
grubunun gelisim 6zelliklerine uygun nitelikli kilavuz kitaplar, ara¢ geregler bulunmamasi (Uysal,
2015) drama dersinden beklenen hedeflerin yeterince gerceklesmemesine neden olabilmektedir.

Alanyazinda drama dersinin 6grenciye olan yararlari ile uygulanma sorunlarimin incelendigi
(Karatay ve Kogyigit, 2020), 6gretim programinin dgretmen gorlisleri dogrultusunda ele alindigi
(Ersan, 2014); demokratik degerler kazanma (Cigen, 2019) ve derse etkin katilim (Akin ve Kudak,
2020) ile ilgili aragtirmalar yapildig1 goriilmiistiir. Yapilan arastirmalara katki sunmasi bakimidan
dersin okul boyutuna yonelik sagladig1 yararlarin ve uygulanma siirecindeki sorunlarin 6gretmen,
ogrenci, okul yoneticisi, veli ve drama uzmanlarimin goriisleri dogrultusunda incelenmesine yonelik
kapsamli bir arastirmanin alan agisindan 6nemli olacagi diisiiniilmiistiir. Bu calisma ile biitiin
katilimeilari goriisleri alinip uygulamadaki eksikliklere dikkat cekilerek segcmeli drama dersinin
gelecekte daha nitelikli ve verimli hale getirilmesine katki saglanabilir. Bu dogrultuda arastirmanin
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amaci, ortaokullarda se¢meli olarak yer alan drama dersinin 6grenciye, 6gretmene ve okula sagladigi
yararlar1 ortaya koymak ve dersin uygulama siireci ile ilgili 6grenci, 6gretmen, okul yoneticisi, veli
ve drama uzmanlariin goriislerine dayanarak sorunlari belirlemek ve sorunlarin ¢éziimlerine iliskin
oOneriler sunmaktir.

Arastirma ve Yaymn Etigi

Bu galigmanin verileri 2020-2021 egitim 6gretim y1linda Bolu Abant Izzet Baysal Universitesi
Sosyal Bilimlerde Insan Arastirmalari Etik Kurulunun 2020/198 protokol numarali 06/08/2020 tarihli
karar1 ve Bolu Valiliginin 39307281-605.-E. 17813446 sayil1 08/12/2020 tarihli izniyle toplanmustir.

Caligmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan
“Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baslig1 altinda belirtilen eylemlerden hicbiri
gerceklestirilmemistir.

Yontem

Aragtirmanin bu boliimiinde ¢aligmada kullanilan desene, calisma grubuna, veri toplama
araglarina ve siirecine, verilerin analizine ve gegerlik, giivenirligine yer verilmistir.

Arastirma Deseni

Aragtirma, uygulamalara yonelik derinlemesine bilgi edinmeyi amagladigi igin durum
caligmasi olarak tasarlanmistir. Durum ¢alismasinda ortam, bireyler, olaylar ve siirecler goz oniinde
bulundurularak bitiinciil bir yaklagimla bir veya birka¢ duruma iliskin etkenler tizerine derinlemesine
arastirma yapilir ve bu durumu nasil etkiledikleri ve ilgili durumdan nasil etkilendikleri tespit edilmeye
caligilir. Durum ¢aligmasinda, durumlar birbirinden farkli oldugu i¢in sonuglar1 genellemek miimkiin
olmamaktadir. Ancak bir duruma yonelik elde edilen sonuglar benzer durumlarin anlasilmasini
saglayacak ornekler ve deneyimler olusturabilir (Yildirim ve Simsek, 2018). Ortaokullarda drama
dersinin uygulama siirecinde yer alan 6grencilerin, d6gretmenlerin, okul yoneticilerinin, velilerin
ve drama alaninda uzun yillar ¢alismis uzmanlarin dersle ilgili gorisleri, yogun deneyimler
barindirdigindan arastirmada durum ¢alismasi tercih edilmistir. Bu amagcla arastirma siiresince segmeli
drama dersinin uygulanma siirecinde yer alan &grencilerin, dgretmenlerin, okul ydneticilerinin,
velilerin ve drama alaninda iiniversitelerde ve sivil toplum kuruluglarinda en az on y1l ¢alismis, drama
lideri yetistiren, ulusal ve uluslararasi capta bilimsel drama ¢aligmalar1 diizenleyen egitmenlerin
goriiglerine bagvurulmustur. Belirli temalar ¢ercevesinde katilimcilarin deneyimlerini nasil inga
ettikleri, nasil yorumladiklar1 ve segmeli drama dersinin s6z konusu deneyimi nasil etkiledigi, bu
deneyimlere ne gibi anlamlar yiikledikleri tizerinde durulmustur.

Cahsma Grubu

Katilimcilarin se¢imi, amacgh Ornekleme yontemlerinden cok gesitli 6rnekleme yoluyla
yapilmistir. Patton’a (2018) gore amagli 6rnekleme, zengin bilgiye sahip oldugu diisiiniilen durumlarin
derinlemesine ¢alisilmasina olanak vermektedir. Bu 6rnekleme yontemine gore calisma grubu
belirlenirken dncelikle ortaokullarin 5 veya 6. siniflarinda drama dersinde en az bir egitim 6gretim
yili gérev almis ve iiniversitelerin lisans programlarinda drama dersi almis 20 Tiirkge 6gretmeni
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secilmistir. Bunun yani sira okulda en az bir yil drama dersine katilmis 5. ve 6. sinifta egitim gdren

23 ortaokul 6grencisi ile bu dgrencilerin velileri, okulunda drama dersi etkin sekilde uygulanan 7

okul yoneticisi ile iiniversitelerde ve sivil toplum kuruluslarinda en az on yil drama egitimi vermis

12 drama uzmani yer almistir. Drama uzmanlari, segmeli drama dersine giren 6gretmenlerin lisans

egitiminde ve sivil toplum kuruluslarinda yayginlasmasinda, dramanin bilimsel anlamda ulusal

diizeyde gelismesinde ve dersin programinin hazirlanmasinda etkin rol oynamaktadirlar. Bu yoniiyle,
dramaya yonelik yogun deneyim ve bilgiye sahip olmalarindan dolay1 ¢alisma kapsaminda uzman
goriisleri 6nemli goriilmektedir. Biitiin katilimcilar, aragtirmaya goniilli katilmiglardir. Katilimer
gruplara iliskin bilgiler Tablo 1, Tablo 2, Tablo 3, Tablo 4 ve Tablo 5’te verilmistir.

Tablo 1. Ogretmenlerin Kisisel Bilgileri

Kisisel bilgiler f %
L. Kadin 13 65
Cinsiyet
Erkek 7 35
Tiirkge Ogretmenligi 17 85
Mezun olunan boliim
Tiirk Dili ve Edebiyati 3 15
1-5yil 2 10
. L. 6-10 yil 4 20
Hizmet siiresi
11-15y1l 9 45
16 + 5 25
.. R Lisans 17 85
Ogrenim durumu . L
Lisanstistii 3 15
Toplam 20 100

Tablo 1’deki bulgulara bakildiginda arastirmaya katilan Tiirkge dgretmenlerinin 13’1 kadin,
7’si erkektir. Ogretmenlerin 3’ii Tiirk dili ve edebiyati boliimiinden, 17°si Tiirkge dgretmenligi

boliimiinden mezun olmustur. Katilimcilarin mesleki deneyimleri 2 ila 20 yil arasinda degigmektedir.

Katilimeilarin biiyiik bir kisminin hizmet siiresi 10 yilin iizerindedir. Ogretmenlerin 6grenim

durumuna bakildiginda 17°si lisans, 3’1 lisansiistli 6grenim gormiistr.

Tablo 2. Ogrencilerin Kisisel Bilgileri

Kisisel bilgiler f %
L. Kiz 15 65,2
Cinsiyet
Erkek 8 34,8
6. 2 8,6
Simif 7. 18 78,2
8. 3 13
Toplam 23 100

Tablo 2’deki bulgulara bakildiginda, arastirmaya katilan 6grenci grubunun 15°1 kiz, 8’1

erkektir. Katilimcilarin 2’s1 6. sinif, 18’s1 7. siif, 3’0 8. smiftir. Katilimcilardan 7. simiflarin daha

fazla olmasinda 6grencilerin en az bir, en fazla iki yil segmeli drama dersini deneyimlemeleri

etkili olmustur. 8. smif 6grencilerine daha az yer verilmesinde bu 6grencilerin se¢meli drama dersi
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uygulamalarindan uzun zaman ayri kalmalarinin ders deneyimlerinin etkisini azaltma olasilig1 etkili
olmustur.

Tablo 3. Okul Yoneticilerinin Kisisel Bilgileri

Kisisel bilgiler f %
Tiirkge Ogretmenligi 2 28,5
Sinif Ogretmenligi 2 28,5
Mezun olunan béliim Miizik Ogretmenligi 1 14.25
Bilgisayar Ogretmenligi 1 14.25
Sosyal Bilgiler Ogretmenligi 1 14.25
5-10 y1l 1 14.25
Hizmet siiresi 11-15 y1l 3 42.8
16+ yil 3 42,8
Lisans 4 57,1
Ogrenim durumu Yiiksek Lisans 2 28,5
Doktora 1 14.25
Toplam 7 100

Tablo 3’teki bulgulara bakildiginda arastirmaya katilan okul ydneticilerinin 2’si Tiirkge
ogretmenligi boliimiinden, 2’si smif dgretmenligi bolimiinden, 1’1 sosyal bilgiler dgretmenligi
boéliminden, 1’1 miizik o6gretmenligi bolimiinden, 1’i bilgisayar Ogretmenligi boliimiinden
mezun olmustur. Okul yoneticilerinin mesleki deneyimleri 5 ila 20 y1l arasindadir. Grubun biiyiik
cogunlugunun hizmet siiresi 10 y1lin tizerindedir. Okul yoneticilerinin 6grenim durumuna bakildiginda
4’ lisans, 2’si yiiksek lisans, 1’1 doktora diizeyinde 6grenim gérmiistiir.

Tablo 4. Velilerin Kisisel Bilgileri

Kisisel bilgiler f %
Lo Kadin 13 56,5
Cinsiyet
Erkek 10 43,4
Ev hanimi1 6 26
Ogretmen 6 26
Ogretim iiyesi 2 8,6
Serbest meslek 2 43
Emlake1 1 4,3
Meslek Memur 1 4,3
Emniyet mensubu 1 4,3
Ozel sirkette memur 1 4,3
Asker 1 4,3
Dis hekimi 1 4,3
Harita teknikeri 1 43
Toplam 23 100

Tablo 4’teki bulgulara bakildiginda arastirmaya katilan velilerin 13’i kadin, 10’u erkektir.
Ogrenci velilerinin 6’s1 ev hanimi, 6’s1 6gretmen, 2’si 6gretim iiyesi, 1’1 asker, 1’1 emlake1, 1’1
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memur, 1’1 emniyet mensubu, 1’1 6zel sirkette memur, 2°si serbest meslek, 1’1 dig hekimi, 1’1 harita
teknikeridir.

Tablo 5. Drama Uzmanlarinin Kigisel Bilgileri

Kisisel bilgiler f %
Lo Kadin 7 58,3
Cinsiyet
Erkek 5 41,6
30-40 2 16,6
Yas 41-50 4 33,3
50+ 6 50
Akademisyen 11 91,6
Meslek L
Drama egitimcisi 1 8,3
Profesor 4 33,3
Doktora dgretim liyesi 5 41,6
Unvan . . ..
Ogretim gorevlisi 2 16,6
Drama egitimcisi 1 8,3
L. 11-20 3 25
Drama deneyimi
20+ 9 75
Toplam 12 %100

Tablo 5’teki bulgulara bakildiginda arastirmaya katilan drama uzmanlarinin 7’si kadin, 5’1
erkektir. 3 drama uzmaninin drama alanindaki tecriibesi 11 ila 20 yilken 9 drama uzmaninin tecriibesi
20 yilin tizerindedir. Katilimeilarin biiylik boliimiiniin drama deneyimi 20 yilin tizerindedir. Drama
uzmanlarinin 11°1 akademisyen, 1’i drama egitimcisidir. Katilimcilarin 4’ profesor, 5’1 doktor
Ogretim tliyesi, 2’si 6gretim gorevlisi, 1’1 drama egitmeni unvanina sahiptir.

Veri Toplama Araglar ve Siireci

Arastirmada 6gretmenler, dgrenciler, okul yoneticileri, veliler ve drama uzmanlariyla ile
yapilan goriismeler yar1 yapilandirilmis goriisme formlart kullanilarak yapilmistir. Drama dersi
ile ilgili katilimcilara yonelik 5 goriisme formu (Ogretmen Goriisme Formu, Ogrenci Goriisme
Formu, Veli Gorlisme Formu, Okul Yo6neticisi Gorlisme Formu ve Drama Uzmani Goriigme Formu)
hazirlanmistir. Aragtirmada 6grenci goriislerine, se¢gmeli drama dersini en az bir y1l deneyimledikleri
ve dersin uygulama silirecine yonelik olumlu ve eksik ydnleri bizzat yasadiklarindan yer verilmis
olup veli goriislerine de dersi ni¢in sectiklerini, dersin onlar i¢in 6nemini ve g¢ocuklar lizerindeki
etkilerini gordiikleri diisliniildiiglinden yer verilmistir. Egitim yoOneticilerine ise dersin okulda
uygulanmasindan birinci derecede sorumlu olduklarindan ve se¢im siirecinin yonetmeliklere
uygun sekilde gerceklesmesine olanak tamidiklarindan yer verilmistir. Ogretmenler, segmeli drama
dersinin bizzat uygulayicilart oldugundan dersin olumlu yonlerini ve yasanan sorunlarini yakindan
gozlemlediklerinden goriislerine bagvurulmustur. Bunun yaninda se¢meli drama dersine giren
uzmanlarin lisans egitiminde ve dersin programinin hazirlanmasinda dramaya yonelik yogun deneyim
ve bilgiye sahip olmalarindan dolay1 segmeli drama dersinin daha nitelikli olmasi i¢in goriislerine ve
Onerilerine bagvurulmustur.

Goriisme formlarinda yer alan sorular, ilgili her katilimct i¢in ayri soru igeriklerinden
olusmustur. Ogrencilere yonelik olan sorular, dersin uygulama boyutundaki olumlu ve eksik yonleri
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icerirken O6gretmenlere sorulanlar, dersin 6grenciye katkilarin1 ve uygulamada karsilasilan sorunlari
icermistir. Okul yoneticilerine yoneltilen sorular, dersin okula sundugu katkilara ve yasanan
fiziksel sorunlara yonelik hazirlanmistir. Veliler i¢in hazirlanan sorular, dersin se¢ilme amacina ve
cocuklarma sagladigi yararlara yoneliktir. Drama uzmanlari ise dersi verecek 6gretmenin niteliklerini,
ders ortaminin 6zelliklerini ve dersin niteligini artirmaya doniik sorular1 yanitlamistir. Boylelikle
goriisme sorular1, dersin katilimcilarini ilgilendiren boyutuyla ele alinip hazirlanmistir. Katilimeilarin
tiimiinden elde edilen goriisler e- posta araciligtyla toplanmistir. Gortisme formlarindaki acik uglu
sorularin i¢ gegerliligini saglamak amaciyla sorular, drama alaninda dort uzmanin ve daha sonra
Tiirkce egitimi alaninda uzman ii¢ 6gretmenin goriisiine sunulmustur. Kapsam gecerligi i¢in uzman
goriisii alman yar1 yapilandirilmis goriisme formlari, uzmanlarin gortisleri (N=3) dogrultusunda
tekrar diizenlenip katilimci grubunun disinda yer alan Tiirkge 6gretmenlerine (N=6) 6n uygulama
olarak yapilmistir. Yapilan 6n uygulamanin sonunda olusturulan sorularin katilimcilar tarafindan
anlasildigi belirlenmis ve daha sonra formlara son bigimi verilmistir.

Katilimcilar, yiiz yiize goriisme talebini, yasanan Covid-19 salgini dolayisiyla uygun
gormemis ve gorisme formlarini yazili olarak doldurmak istediklerini belirtmislerdir. Goriisme
formlar1, 6grenci, 6gretmen, veli, okul yoneticisi ile drama uzmanlarina e-posta yoluyla gonderilmis
ve tiim katilimcilardan sorulari yazili olarak cevaplamalari istenmistir.

Verilerin Analizi

Bu ¢aligmada 6gretmen, 6grenci, veli, okul yoneticisi ve drama uzmanlarindan elde edilen
veriler, igerik analizi yoluyla ¢dziimlenmistir. Icerik analizinde ulasilmak istenen asil hedef, elde
edilen verilerde bulunan birbirine benzer, iliskili verileri belirli kavramlar ve temalar etrafinda bir
araya getirmek, bunlar1 okuyucunun anlayabilecegi bir sekilde diizenleyip yorumlamaktir (Yildirim
ve Simsek, 2018). Katilimcilardan goriisme formlart yoluyla elde edilen veriler ¢oziimlenirken
arastirma amacina yonelik ifadeler i¢in temalar belirlenmistir. Veriler iki farkli alan uzmani tarafindan
okunarak belirlenen temalarin altina kodlanmistir. Her katilimcinin konu ile ilgili goriisii sunulurken
Ogretmenler: “Ogrtl, (")grtz, Ogrt3... ;ogrenciler: Ol, (")2, (")3... ; yoneticiler: Y, Y,, Y,...; veliler: V ,
V,, V... ;uzmanlar: U , U, U,...” seklinde numaralar verilerek aktarilmistir.

Gegerlik ve Giivenirlik

Iki uzman, verilerin icerik analizini birbirlerinden bagimsiz yaparak temalar olusturmus ve
elde ettikleri sonuclar1 karsilagtirarak temalarin uyumlarini gdzden gecirmistir. Kodlanan verilerin
giivenirligi i¢in Miles ve Huberman’m (1994, s. 64) formiili [Giivenirlik= goriis birligi/goriis
birligi+goriis ayriligr X 100] kullanilmistir. Buna gore yapilan hesaplamalarda uzmanlar arasindaki
uyum oraninin %90 oldugu belirlenmistir. Ayrica, veri analizi siirecinde ulasilan sonuglari dogrulamak
amaciyla nitel arasgtirma alaninda iki uzmandan yardim alarak olusturulan kod ve temalar hakkinda
goriis birligine ulasilmistir. Bu agsamadan sonra bazi diizenlemeler yapilmis, bulgularin son sekline
karar verilmigtir.
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Bulgular

Bu bolimde katilimcilarin segmeli drama dersi ile ilgili goriisleri {i¢ ana temada
sunulmustur. Birinci temada drama dersi ve olumlu yonleriyle ilgili bulgulara, ikinci temada drama
dersinin uygulamasinda karsilagilan sorunlarla ilgili bulgulara, {igiincli temada drama dersinin
uygulanabilirliginin gelistirilmesiyle ilgili bulgulara yer verilmistir.

1. Drama Dersi ve Olumlu Yonleri

Dersin Secilme Siireci

Aragtirmada yer alan katilimcilarin goriisleri dogrultusunda drama dersinin se¢ilme siirecine
yonelik bulgular Tablo 1’de verilmistir.

Tablo 6. Drama Dersinin Secilme Siireci

Drama Dersinin Secilme Siireci f
Ogrencinin istegi 24
Secilmesindeki engeller 20
Ogretmen-veli isbirligi 16
Ogretmen etkisi 13
Veli etkisi 4

Tablo 6’daki bulgular incelendiginde, ortaokullardaki drama dersinin se¢ilme siirecinde 24
katilimer; 6grencilerin isteginin etkili oldugunu, 20 katilimc1 dersin se¢ilmesinde engeller oldugunu,
16 katilimer 6gretmen-veli igbirliginin se¢imde etkili oldugunu, 13 katilimci 6gretmenin etkili
oldugunu, 4 katilimci velinin etkili oldugunu belirtmistir. Arastirmaya katilan yoneticiler, veliler ve
ogrenciler, okullarindaki segmeli drama dersinin tercih edilmesinde sinif rehber 6gretmenlerinin,
Tiirkge Ogretmenlerinin, ailelerin, 6grencilerin kendi ilgi ve meraklarmin ydnlendirici oldugunu
belirtmistir. Aragtirmada yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Okullardaki se¢meli dersler genelde sinaviara hazirlamaya destek amagli oldugunu
diigtiniiyorum. O yiizden secerken ¢ocuklarimizin ders secimlerinde bunu diisiinerek
yonlendiriyoruz. O yiizden ¢ocuklarimizin ne diistindiigiinii ne istedigini bazen es
gegiyoruz. Bu yiizden zaman zaman tiziiliiyorum (V2).

Su anki sistemde veli baskisi ve sinav baskisina gore diizenlenmektedir... Ayni sekilde
okul idarelerinde kendilerini sinav bakimindan gosterebildikleri icin diger dersleri
onemsiz goriip sinavda ¢ikan dersler onemlidir diyerek bu derslerin se¢ilmesi daha
cok tercih ediliyor. Bir de hangi bransta fazla ogretmene varsa ona ders vermek igin
de ne yazik ki ders ayarlamast yapiliyor (Y4)

Iging, eglenceli ve degisik bir ders oldugu icin. Ciinkii annem Ogrencilerine
anlatirken de duymugtum (O1)

Biitiin derslerden yorulup drama dersine gelisirken dinlenmeye geliyormusum gibi
hissediyordum (02)

Sosyal bir insan olabilmek icin drama dersini tercih ettim (023)
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Dinlenme dersi gibi geliyordu okul tistiimiize gelirken drama dersi dinlendiriyordu
(02).

basar1 beklentisi, sinav kaygilari ve LGS siirecinden dolay1 6grenciler, istese de ilgisine gore se¢im
yapamamaktadir. Bunun yaninda 6grenciler; drama dersini tercih etmelerinde dersin ilging ve eglenceli
olmasinin, heyecan ve mutluluk vermesinin, drama dersinde kendilerini daha rahat ifade etme imkani
olusmasinin, sosyallesme olanagi bulmalarinin ve drama dgretmenini sevmelerinin etkili oldugunu
belirtmistir. Arastirmanin bulgularindan hareketle se¢gmeli drama dersinin Ogrenciler tarafindan
ilgiyle karsilandigi, velilerin ve 6gretmenlerin drama dersinin énemine yonelik farkindaliklarmin
oldugu sdylenebilir.

Bilisgsel, Duyugsal ve Sosyal Gelisimi Desteklemesi

Dersin 6grencilerin biligsel, duyussal ve sosyal becerilerine katkisina yonelik bulgular Tablo
7’de verilmistir.

Tablo 7. Bilissel, Duyussal ve Sosyal Becerilere Katkisi

Beceriler f
Duyussal Gelisim 49
Sosyal Geligsim 39
Biligsel Gelisim 12

Tablo 7’deki bulgular incelendiginde katilimcilarin 49°u segmeli drama dersinin 6grencilerin
duyussal becerilerinin gelisiminde etkili oldugunu, 39’u sosyal gelisiminde etkili oldugunu, 12’si
biligsel gelisiminde etkili oldugunu belirtmistir. Arastirmanin bulgularina gére segmeli drama dersinin
cogunlukla 6grencilerin duyussal ve sosyal gelisimlerinde etkili oldugu goriilmektedir. Arastirmada
yer alan 6gretmen, 6grenci, veli ve okul yoneticilerine gére drama dersi ¢ocuklarin; duyussal gelisim
acisindan yaraticilik, hayal giiclinii kullanma, tasarlama, imgelem, 6zgiiven, ¢ekingenligini yenme,
on yargidan kurtulma ve basarma duygusu gibi 6zelliklerini gelistirmektedir. Sosyal gelisim agisindan
drama; iletisim ve duygudaslik kurma, igbirligi, yeni arkadaslar edinme, beden dilini kullanma ve
rol oynama becerileri gelistirmektedir. Ogrencilerin bilissel gelisimi agisindan ise problem ¢ézme,
olaylara farkli bakis acisiyla bakma, odaklanma, taktik gelistirme, farkli diisiincelere nem verme ve
kendini tanima ile gercek ve kurguyu ayirt etme becerilerini gelistirmektedir. Aragtirmada yer alan
katilimeilarin goriislerinden kesitler asagida verilmistir.

Ozellikle drama dersi 6z giiveni ve basar: algisi diisiik 6grencileri simifta etkin hale
sokar. Ciinkii drama dersinde herkes basarilidir, 6grencinin yaptiklar: kendisini
mutlu eder (Ogrt3)

Cocuk hem kendini ve ozelliklerini kesfederken hem de farklh kisilerle iletisim
kurmayr ogrenecektir. Yerine gore utangac¢hgini, sikilganligini, odaklanamamayr
ortadan kaldiracak, duygudaslik kurmayr ogrenmeyi saglayacaktir (V14)

Sahneye ¢ikmaya ve insanlarin karsisinda konusmaya cekinirdim. Drama dersi
sayesinde bunu yendim (012)

Baska kisilere on yargili olmaktan kurtuldum (O13).
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Yasam Becerilerini Gelistirmesi

Dersin 6grencilerin yagam becerilerine iliskin katkisina yonelik bulgular Tablo 8’de
verilmistir.

Tablo 8. Yasam Becerilerini Gelistirmesi

Yasam Becerileri f

Ogrenciyi Mutlu Etme 36
Ogrenciyi Yasama Hazirlama

Ogrenciyi Tanima

Ogrencinin Oyun Dagarcigini Gelistirme

D W L

Ogrencinin Sanatsal Becerilerini Gelistirme

Tablo 8’deki bulgular incelendiginde katilimcilari 36°s1 se¢gmeli drama dersinin dgrencilere
mutluluk ve heyecan duygulari yasattigini, 6’s1 onlar1 yasama hazirladigini, 5’1 6grenciyi tanimay1
sagladigini, 3’ oyun dagarcigim gelistirdigini, 2’si sanatsal becerileri gelistirdigini belirtmistir.
Bu bulgulardan hareketle segmeli drama dersinin 6grencilerin olumlu duygular yagamasi ve yasam
becerilerini gelistirmesi agisindan 6nemli oldugu sdylenebilir. Arastirmada yer alan 6gretmen,
ogrenci, veli ve okul yoneticilerine gore drama dersi; 6grencilerin mutlu olma, yasama hazirlanma,
oyun dagarcigini gelistirme, sanatsal becerilerine ve dgrenciyi tanima ile ilgili yasam becerilerinin
gelismesine katki sunmaktadir. Arastirmada yer alan katilimcilarin goriislerinden kesitler asagida
verilmistir.

Okula kosa kosa gidiyorum ki ilk pufu ben kapayim. Gelirken mutlu ve heyecanli
oluyorum (019)

Kendimi daha iyi ifade edebiliyorum. Yeni oyunlar 6greniyordum. Hayal giictimii
genigletti (023)

Yeni arkadagslar edindim. Farkli oyunlar 6grendim (O11)

Oncelikle drama derslerinde ¢cocugumuz hayatin bir nebze provasim yapmakta ve bu
stiregte hayata hazirlanmaktadir. Ayrica sosyal duygusal ogrenme veifade becerilerini
gelistirirken ayni zamanda drama adeta bir rahatlama mekanizmasit gorevini de
gorerek bizim ailecek tasvip etmedigimiz konvensiyonel egitimin dezavantajlarint da
elimine etmektedir. Kendini tanima, empati, empatik ilgi, liderlik, iletisim becerisi,
etkin dinleme, konugsma becerileri, gelisim alaninin genislemesi gibi de katma degeri
olmaktadir bu derslerin (V2)

Okul yoneticilerine ve ogrencilerin drama iginde sorunlarini ¢ozmesi hayata
hazirlanmast agisindan onemli bir ders. Bu ders kapsaminda ogrenciler ayrica
empati yapmayi baskalarinin fikirlerine 6nem vermeyi de ogreniyorlar (Y6)

Evet, ciinkii hayattaki farkliliklar: ve eglenceleri égreniyorum (O6)

Genellikle ardindan sayisal bir ders oldugu icin ¢antanin o agwrligint ¢eke ¢eke
sumiftan ¢ikiyorum ve hiiziinlii bir sekilde derse kaplumbaga hiziyla gidiyorum (0O19).
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Ogretmeni Geligtirmesi
Dersin 6gretmeni gelistirmesine yonelik bulgular Tablo 9’da verilmistir.

Tablo 9. Ogretmen Gelisimi

Ogretmeni Gelistirmesi f
Kaynaklardan Yararlanma 11
Bilisim Aglarindan Yararlanma 7
Meslektaglarina Danisma 7
Egitim Calismalarina Katilma 5
Drama Uzmanlarina Danisma 4

Tablo 9’daki bulgular incelendiginde segmeli drama dersine giren 6gretmenlerden 11’ikendini
gelistirmek i¢in kaynaklardan yararlandigini, 7°si bilisim aglarimi takip ettigini, 7’si meslektaglarina
danistigini, 5’1 egitim calismalarma katildigini, 4’ti drama uzmanlarina danigtigini belirtmistir.
Bu bulgulardan hareketle segmeli drama dersinin derse giren Ogretmenlerin mesleki gelisimine
katki sagladig1 sdylenebilir. Arastirmaya katilan 6gretmenler, drama dersinde daha faydali olmak
ve kendilerini gelistirmek i¢in egitimlere katildiklarini, kaynak taradiklarini, isbirligi yaptiklarini,
drama uzmanlarina danistiklarini ve bilisim aglarini takip ettiklerini ifade etmislerdir. Arastirmada
yer alan katilimcilarin gériislerinden kesitler asagida verilmistir.

“Drama ile ilgili kitaplari okumaya c¢alisiyorum. Ozellikle internet iizerinden
yapilmis calismalart izliyorum. Ama kendimi bu alanda yeterli bulmuyorum (Ogrtl)

Bu kapsamda diizenlenen atolye ¢alismalarina katiliyorum. (Ogretmen Agi Atélye
Calismalart) ayrica eksikleri olsa da hizmet i¢i egitim ¢alismalarina katiltyyorum
(Osgrt5)

Drama egitimi alaninda uzman kisilere danisiyorum. Konuyla ilgili cesitli makaleleri

ve kitaplart inceliyorum. Ziimre arkadaslarimla fikir alisverisinde bulunuyorum
(Ogrt3)

Bu konudaki yeterliligimi artirmak i¢in hizmet i¢i seminerlere katilmaya ¢aligiyorum.
Drama dersinde yapilan etkinliklerin paylasidigi sosyal medya kanallarint takip
etmeye ¢alistyorum. Bu alanda tecriibeli oldugunu diisiindiigiim kisilerle fikir
ahigverisi yapryorum (Ogrt7)

Drama dersini daha oncesinde vermis olan meslektaslaruimin tecriibelerine ve
birikimlerine sik sik basvurdum, her hafta dersime ¢calisarak birkag kaynagi kendimce
harmanlayip uygulanabilir hale getirmek i¢in ¢ok ugrastim (Ogrt8)

Kurs aldim. Bu konuda seminere katildim. Ayrica arastirip bu konuda sahada ¢alisan
yonetmen oyuncu arkadaslardan destek ve yardim aliyorum (Ogrtl4).
2. Drama Dersinin Uygulamasinda Karsilasilan Sorunlar

Bu boliimde drama dersinin uygulama siirecinde yasanan sorunlara yonelik bulgulara yer
verilmistir. Uygulamada karsilagilan sorunlara yonelik bulgular Tablo 10°da verilmistir.
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Tablo 10. Dersin Uygulama Siirecinde Karsilasilan Sorunlar

Secmeli Drama Dersinin Uygulamasinda Karsilasilan Sorunlar f

Arac Gereg Eksikligi 25

Fiziki Ortam Eksikligi 24

Ogretmen Yeterlikleri 17

Kilavuz Kitap Eksikligi 6

Ogretim Programinin Yeterligi ve Islevselligi 11
Arag¢ Gereg Eksikligi

Tablo 10°daki bulgular incelendiginde katilimcilardan 25°i arag gereclerin, 24’0 fiziki
ortamin, 17’si 6gretmen yeterliklerinin, 16’s1 kilavuz kitaplarin, 11’1 drama 6gretim programimin
eksik yonleri oldugunu belirtmistir. Bu bulgulara gére segmeli drama dersinin uygulama siirecinde
arag gereg ve atolye yoniiyle oldukea fazla sorun oldugu soylenebilir. Arastirmaya katilan 6gretmenler
ve okul yoneticileri, okullarinda segmeli drama dersinde kullanabilecek arag ve gereglerin yetersiz
oldugunu belirtmistir. Arastirmaya katilan 1 6gretmen, hi¢bir uyaranin olmadig1 atlyenin daha
verimli olacagini belirtmistir ((")grt1 ,)- Arastirmaya katilan 1 yonetici, ders arag geregleri bakimindan
yeterli oldugunu (Y,) ifade etmistir. Aragtirmaya yer alan katilimeilarin goriislerinden kesitler asagida
verilmistir.

“Yeterli oldugu soylenemez. Ortaokullar sadece okul aile birlikleri marifetiyle
harcamalar yapabilmekte ve maalesef de bu biitge olduk¢a sumirly olmaktadw. Daha

(Y1)
Arag ise yok denecek kadar azdir. Bu ders icin araglart idareciler merakli ise hazirlar
yoksa derse giren 6gretmen hazirlar (Y2)

Yeterli degildir. Bizim okulumuzda bodrum katta hava almayan birka¢ minderin
oldugu bir yerin yeterli olmadigin diisiinmekteyim. Drama dersleri i¢in arag
geregler genellikle o derse giren ogretmenler tarafindan temin edilmektedir (Y4)

Drama dersi icin kaynaklar kesinlikle yetersiz. En biiyiik sorun bence bu.
Ogretmenlerin ulasabilecegi kaynak ve materyal olduk¢a kisithdr: Var olan
kitaplarda yonlendirme boliimleri ¢ok soyut kalyyor. Ayrica kaynaklardaki drama
planlart simif seviyesi goz ardi edilerek yapiliyor. Ortaokul ve lisedeki bir¢cok
kazamm ayni. Drama kaynaklarimin internet iizerinden canli bir sekilde verilmesi
gerekiyor. Teoriden ¢ok pratik yani canlt materyal seklinde olmalidir. Ayrica bir¢ok
kaynakta yapilacak etkinliklerin kazanimlart yok. Yani o oyunu oynaymca ¢ocuklar
ne kazanacak bilissel ve duyussal agidan? Pek belirtilmiyor (Ogrtl)

Hayr, yeterli degil. Drama 6gretiminin en biiyiik eksikliginin bu alanda oldugunu
diistiniiyorum. Ogretim programi basta olmak iizere alanda isim yapmus kisilerde
dahil olmak iizere mevcut kaynaklarin yetersiz oldugunu ve ¢cocuk gelisimi, ogrenciye
gorelik ilkelerine uygun diismedigini diisiiniiyorum (Ogrt5).”
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Fiziki Ortam Eksikligi
Arastirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Ne yazik ki mevcut drama siniflari yeterli degildir. Bu tip siniflarin yapilmasi okullarin
mimari yapist ¢izilirken diigtiniilmeli ve tiim okullarimiza eklenmelidir. Bakanligin
merkezi olarak se¢meli derslerin fiziki mekaninmi diisiinmesi gerekmektedir (Ogrt8)

Okulda drama dersleri icin sunulan araglarin yeterli olmadigini diigiiniiyorum.
Farkli materyallerin sunulmast ¢ocuklarin hayal giiclerinin gelismesini, elestirel
diistinebilmelerini tesvik edecegi icin bu alanin da gelistirilmesi gerektigini
diistiniiyorum (Ogrt7)

Ne yazik ki yeterli degildir. Bir onceki sorularda cevap verdigim gibi devlet
okullarinda daha ¢ok sinavda ¢ikan dersler daha ¢ok onem verildigi icin suniflar
kurulmamaktadwr. Cevremde gordiigiim kadariyla bu simiflara genellikle 6zel okullar
yatirim yapmaktadir. Bu tip siniflarin yapilmasi okullarin mimari yapusi ¢izilirken
diigtiniilmeli ve tiim okullarimiza eklenmelidir. Bakanligin merkezi olarak se¢meli
derslerin fiziki mekdnini diigiinmesi gerekmektedir (Y4)

Yeterli degil. Géniil ister ki daha genis ve diizenli bir sinifta yapilsin. Fakat okulun
fiziki sartlart buna uygun degil. Egitim ortamini 6gretmen hazirlamal, idare destek
olmalr (Y5)

Biiyiik bir okul olmamiza ragmen drama dersleri igin fiziki mekanlarimiz yeterli
degil. Okul olarak dramaya biraz daha onem vermemiz gerekmektedir (Y6).”

Aragtirmaya katilan 6gretmen ve okul yoneticilerine gore okullarda drama caligsmalarinin
yapilabilecegi bagimsiz atolyeler yeterince bulunmamaktadir. Okulunda drama atdlyesi bulunan
Ogretmenler ise atdlyelerin genislik, ferahlik, temizlik, 151k, ses yalitimi ve 1s1 yoniinden yetersiz
oldugunu belirtmislerdir.

Ogretmen Yeterlikleri

Arastirmaya katilan Ogretmenlere ve okul yoneticilerine gore lisans egitiminde alinan
drama dersi, okullarda drama dersini yiiriitmek igin yeterli degildir. Ogretmenler, lisans egitiminde
gordiikleri drama dersinde tiyatro sahnelemek igin rol ¢alismalar1 yaptiklarini ve bu c¢alismalarda
onemli deneyimler edindiklerini belirtmislerdir. Fakat bir drama oturumunun nasil hazirlanacagimin
ve dersin kazanimlarinin drama yoluyla 6grenciye nasil aktarilacagi ile ilgili standart bir drama ders
iceriginin olmamasinin kendileri agisindan eksiklik oldugunu ifade etmislerdir. Arastirmaya katilan
ogretmenler, drama dersini daha verimli yiiriitmek i¢in kendilerini bu alanda mesleki olarak gelistirme
cabasi igerisinde olduklarini belirtmislerdir. Arastirmaya katilan 4 okul yoneticisi, okullarindaki
segmeli drama dersine girecek uzman 6gretmenin kisith sayida oldugunu belirtmistir (Y, Y,, Y.,
Y,). Aragtirmaya yer alan katilimcilarin goriiglerinden kesitler asagida verilmistir.

Ben lisansta aldigim drama egitiminde ¢cok mutlu olup, ¢ok egleniyordum. Bu egitim
kesinlikle uygulamali alinmall ancak egitimi su agidan eksik buluyorum, aldigimiz
egitimin sonucunda yaraticithigimizi kullanarak bir drama etkinligi nasil yazilabilir,
nasil gelistirilebilir ile ilgili de bir egitim eklenebilir. Tabii bu egitim de en az bir
donemi icermelidir diye diisiiniiyorum (Ogrt19)
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Hayw, yeterli degildir. Lisansta “Drama ve Canlandirma” adi altinda aldigimiz
derste daha ¢ok uygulamali bir ders siireci tasarlanmisti. Yani bir oyunda rol
almistik. Bunun ne kadar drama egitimi ve 6gretimiyle iliskili oldugu tartismalidir.
Anlatmak istedigim bir drama ya da tiyatro oyununda rol almak baska bir seyken
bunun egitsel kazamimlarla iligkilendirilip ¢ocuklara kazandiriima cabasimin ¢ok
ayri seyler oldugunu diigiiniiyorum. Bu kapsam da Tiirkge dersi 6gretmen adaylarina
daha ¢ok drama egitim ve ogretiminin nasil verilecegine doniik programlara ihtiyag
vardir (Ogrt5)

Bu yil 6.simif se¢meli drama dersine istegim disinda girmek once beni fazlasiyla
kaygilandwrdi. Dersin vermeyi hedefledigi kazanmimlar, benim bilgi eksikligim,
Ogrencilerimin dersten ve benden beklentileri beni siirekli arastirmaya yoneltti.
Hatta buna mecbur kaldim. Ciinkii okul, ogrencinin sosyallesme siirecinde yapbozun
en onemli par¢asi. Drama dersi de bu ihtiyaci karsilayabilecek en énemli ders. Bu
ikili ve sarsilmaz iliski, drama dersini iistiinkérii iglemekten de alikoyuyor. Ben bu
duyguyu ve sorumlulugu ¢ok sik hissettim. Drama dersini daha oncesinde vermis
olan meslektaglarimin tecriibelerine ve birikimlerine sik sik basvurdum, her hafta
dersime ¢alisarak birkag kaynagi kendimce harmanlayip uygulanabiliv hale getirmek
icin ¢ok ugrastim. Bu anlamda Milli Egitim Bakanlig: tarafindan yiiriitiilecek bir
sertifika ve donanim kursunu da sabirsizlikla bekliyorum (OgrtS8).”

Ogretmen Kilavuz Kitap Eksikligi

Aragtirmaya katilan Ogretmenlere gore drama dersinde kullanilmak iizere ortaokul
Ogrencilerinin yas ve gelisim 6zelliklerine uygun 6gretmen kilavuz kitab1 bulunmamaktadir. Bundan
dolay1 6gretmenler dersi kendi olanaklariyla ve kisitl imkanlarla yiiriitmektedirler. Ogretmenlerin
drama kazanimlarin1 gerceklestirmek igin yonlendirici bir kilavuz kitaba ihtiyaclari vardir.
Arastirmaya yer alan katilimcilarin gériislerinden kesitler asagida verilmistir.

Okulda ve elimizde bulunan kaynaklar maalesef yeterli degil. Drama dersini
verecegimiz zaman kendi imkanlarimizla kaynak ediniyoruz ve yapabilecegimiz
calismalart arastiriyoruz. Bu alanda kilavuz kitap niteligi tasiyacak kaynaklara
ihtiyag duyuyoruz (Ogrt7)

Kaynak yetersizligi bariz belli etkinlik bulma ya da drama dersini zengin igerikli
isleme de sikinti yasayabiliyoruz (Ogrtll)

Sadece bir drama sinifimiz var lakin igerisinde siirecte kullanacagimiz materyalleri
kendimiz temin etmeye ¢alisiyoruz (Ogrtl3)

Ogretim Programinin Yeterligi ve Islevselligi

Arastirmaya yer alan katilimcilarin gériislerinden kesitler asagida verilmistir.

“Toplam 21 sayfa olan ilk 7-8 sayfasi tiim programlarda oldugu gibi ortak
agiklamalara ayrilmis bir kazanim listesinden ibaret oldugunu diistiniiyorum. Buna
paralel olarak sadece iinite ve ders siiresi tablosuna yer verilmistir (Ogrt5)

Ortaokul 5 ve 6. Sinif Drama Dersi Ogretim Programi genel cerceveyi ifade etmesi
agisindan yeterlidir fakat icerik agisindan, 6gretmene yol gostermesi bakimindan
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gelistirilmesi gerektigini diistintiyorum. Bir¢ok hususun sadece teoride kalmast
pratige dair detaylarin yetersiz olmasi dersi yiiriiten ogreticiyi kararsizliga itebilir
(Osgrt7)

Taslak olarak incelendiginde yeterli bir o6gretim programi ama islevsel
uygulanabilirligi tartisilr. Bu 6gretim programindaki hedeflenen kazammlar gergek
egitim-ogretim programi icinde ne kadar karsilik bulmaktadir? Ogretmen drama
dersinin bir ihtiyag¢ oldugunun bilincinde midir ve bu dersin icerigi Tiirk toplumunun
sosyo- kiiltiirel yapisina uyarlanabilmis midir sorularindan hareketle bu dersi islemek
icin ogretmenin yeterliligi hedeflenmedigi siirece yeterli bir dgretim programi tek
basina énemsizdir. Onemli ve gerekli olan ise dgretmeni yeterli kilmaktir, programi
degil (Ogrt8).”

Arastirmaya katilan 6gretmenlere gore drama dersi 6gretim programi, kazanimlar agisindan
yeterlidir. Fakat program, sadece kazanimlar ile iinite tablosunu igerdiginden, etkinlikler hakkinda
fikir vermediginden 6gretmenler tarafindan islevsel goriilmemektedir.

3. Se¢meli Drama Dersinin Uygulanabilirliginin Gelistirilmesi

Dersin uygulanabilirliginin gelistirilmesine yonelik bulgular Tablo 11°de verilmistir.

Tablo 11. Dersinin Uygulanabilirliginin Gelistirilmesi

Secmeli Drama Dersinin Uygulanabilirliginin Gelistirilmesi f
Fiziki Ortamin Gelistirilmesi 51
Arag Gereglerin Gelistirilmesi 44
Yasal Diizenleme Gerekliligi 27
Ogretmenlerin Yetistirilmesi 26
Biitge Gerekliligi 13

Tablo 11°deki bulgular incelendiginde segmeli drama dersinin ortaokullarda daha etkili ve
verimli olmasi i¢in katilimeilarin 51°1 fiziki ortamin gelistirilmesi gerektigini, 44’i dersin arag gereg
yoniiyle gelistirilmesi gerektigini, 27°si yasal diizenleme yapilmasi gerektigini, 26’s1 6gretmenlerin
yetistirilmesi gerektigini, 13’1 biitce gerektigini belirtmistir. Se¢meli drama dersinin verimliligini
artirmak icin ortaokullardaki atdlye, arag gere¢, Ogretmen nitelikleri ve biit¢e gereksinimini
karsilamaya doniik yasal bir diizenlemeye ihtiyag¢ oldugu sdylenebilir.

Fiziki Ortamin Gelistirilmesi

Arastirmaya katilan Ogretmen, Ogrenci, okul yoneticisi, veli ve drama uzmanlari,
ortaokullardaki drama dersi yapilan ortamlarin 6grencilerin rahat hareket edilebilecegi genislikte,
temiz, ferah, 1s1 ve 151k yoniinden yeterli, glivenli bir ortam olmasi gerektigini belirtmislerdir.
Atdlyelerin zemininin parke gibi yumusak ve saglikli malzemelerden olusmasi gerektigini
belirtmislerdir. Katilimeilara gore, atdlyelerde dogaclamalara uygun kiiciik bir sahne, birbirlerini
gorecek sekilde diizenlenmis kolgakli sandalyeler bulunmalidir. Katilimc1 goriislerinden kesitler
asagida verilmistir. Arastirmaya yer alan katilimcilarin goriislerinden kesitler agagida verilmistir.

“Okulda drama dersleri igin ozel bir derslik olmalidir. Drama yaparken
kullanilabilecek arag¢ ve geregler, oOgrencilerinin kendilerini izleme firsati
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bulabilecekleri ayna kapli bir duvar ve ayakkabisiz girilebilecek bir zemin olmalidir
(Ogrtl5)

Fiziki sartlarin iyilestirilmesi gerekir ya da ayri bir drama suufi yoksa mutlaka
olusturulmasi gerekir. Gorsel ve isitsel duyulari destekleyen arag geregler bulunmall.
Ogrencinin rahat olabilecegi bir ortam olusturulmali. Gerek bireysel gerek grup
calismalart icin yeterli biiyiikliikte olmali. Ogrencinin yaraticihgimi harekete

gecirecek ozellikleri tasimall (Ogrt4),

Fiziksel kosullar egitim ve 6gretimi dogrudan etkiler. Bu nedenle yaratict drama derslerinin
yapilacagi ortamin yeteri kadara 151k alan bir alan olmasi gereklidir. Zemini kolay temizlenebilir
Ozellikte olan (laminant parke gibi) bir malzemeyle dosenmis, siralarin olmadigi, oturma igin biiyiik
minderlerin bulundugu bir alan yeterlidir. Bu minderler ayn1 zamanda canlandirmalarda mekan
olusturmak i¢inde kullanilabilir. Ayrica ses yalitimi saglanmasi da rahat bir ¢alisma alani saglar
U9).”

Ara¢ Gereglerin Gelistirilmesi

Arastirmaya katilan 6gretmen ve Ogrencilere gore se¢cmeli drama dersinde gerekli arag
gereglerin yer almasi gereklidir. Katilimcilara gore atdlyelerde masal, hikaye ve siir ¢aligmalari
icin kiiciik bir kitaplik, 6grencilerin yaraticiliklarini harekete gegirebilecek gorseller, rahatlikla
kullanabilecekleri sapka, baston, top, gitar, abakiis, iskelet maketi vb. bulundugu aksesuar sandigi
/ bavulu ve kostiim dolab1 bulunmasi gerektigini belirtmislerdir. Bunun yaninda katilimcilara gore
derslerde farkli materyallerden olusan bir aksesuar sandig1 ve kostiim dolab1 olmas1 dersin igerigini ve
islenigini; 6grencilerin yaraticiliklarini ve hayal giiglerini, ayn1 zamanda elestirel diisiine becerilerini
daha etkin kullanmalarina firsat yaratacaktir. Ayrica 6gretmenler drama atdlyelerinin, icerisinde
akilli tahta, bilgisayar, mikrofon gibi teknolojik aletlerin de bulundugu bir yasam ve sanat atdlyesine
doniistliriilmesi gerektigini belirtmislerdir. Arastirmaya yer alan katilimcilarin goriislerinden kesitler
asagida verilmistir.

Farkli kutu oyunlari, tablolar, etkinlikler i¢in kostiimler, farkli bilim dallar icin
maketler olmasint isterdim (O8)

Duvarlarda égrencilerin gizil giiclerini harekete gegirebilecek resim, tablo ya da
aksesuar olmalidir. Rollere biiriinmek icin kullanabilecekleri sapka, baston vb.
aksesuarlar olmali ve bunlar diizenli bir dolaba yerlestirilmelidir. Sandalye ve minder
gibi oturabilecekleri rahat bir ortam olmalidir. Diger derslerle iliskilendirilebilecek
(top, gitar, abakiis, iskelet maketi...) aletler olmaldw. Dramada miizik ve gorsel de
onemlidir. Bu nedenle bilgisayar, mikrofon gibi teknolojik alt yapt da olmalidir. Cok
satafatl ve siislii bir ortam olmamalidir. Cok fazla resim ve aksesuar goz yoracagi
icin belli élciide olmalidir (Ogrtl)

Kostiimler olmasini isterdim. Izlenebilecek tiyatro kasetleri olabilirdi (09)
Kostiimler, aksesuarlar (sapka, gozliik, vb.) (012)

Baskdsede kiigiik bir sahne olmast ve yerler igin daha fazla minder olmasini isterdim
(014)
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Drama i¢in gerekli malzemelerin olmasini mesela drama kitaplari, kiyafetler, birkag
miizik aleti bile olabilir (O18)

Yasal Diizenleme Gerekliligi
Aragtirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Drama Atolyesi Yonergesi ¢ikarilabilir. Bu yonerge ile drama uygulanacak mekanlar
icin standartlar gelistirilebilir (U3)

Dramamin tiim kademelerde uygulanmasi igin bir yasal diizenleme ¢ikarimali
(Ogrt16)

Okullarda drama atolyeleri olusturulmast i¢in Bakanlik tarafindan bu ortamlarin
donamm ve tesrifi yaptmalidir. Okullarin ekonomik durumu bunu yapmaya uygun
degildir (Y7)

Bakanlik bu konuda ¢alisan sivil toplum érgiitleri ve tiniversite boliimleri ile isbirligi
icinde olmali ve temel ihtiyaglar: saptayp gidermelidir (U7)

Alan uzmani ogretmenler derse girmeli, atolyelerde kullanilan materyaller
zenginlestirilmeli, okul yoneticileri hem dgretmenleri hem de 6grencileri destekleyici
bir tutum sergilemelidir. Bakanligimiz biit¢eleme iglemlerinde bu alana iliskin de bir
perspektif sunmalt vb. (Y1)

Okul aile birligi olanaklar: ve bagislar ile karsilanmaktadr (Y4).

Aragtirmaya katilan Ogretmenlere, 6grencilere, okul yoneticilerine, velilere ve drama
uzmanlarina gore drama dersi segmeli ders olmaktan ¢ikarilip ortaokullarin biitiin sinif diizeylerinde
zorunlu ders olarak okutulmalidir. Katilimcilara gore drama dersi, ¢ercevesi MEB tarafindan
belirlenmis bir yonetmelikle belirlenmeli ve her okulda yer almalidir. Ayrica katilimeilar, drama
atolyelerinin yayginlagmasi ve atolyelerin ihtiyaclarinin giderilmesi i¢in okullara belli bir biitce
ayrilmasi gerektigini belirtmislerdir.

Ogretmenlerin Yetistirilmesi
Arastirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Egitim bilimleri, giizel sanatlar-genel kiiltiir bilgisi ve alan bilgisi bu yeterlik icin
tist ¢ergevelerdir. Ancak drama egitmenliginde harekete, eyleme yatkin olmak,
insana yakin bulunmak ve iyi bir kurgu bilgisine sahip olmak gerekir. Talim Terbiye
Kurulunun once drama dersini verebilecek 6gretmenler listesinden Tiirkge ve edebiyat
ogretmenleri zorunlulugunu ¢ikartmasi gerekir. Ayrica drama dersini verebilecek
ozellikler de bastan yeniden belirlenmeli ve yazilmalidwy. Bunun icin bir komisyon
kurulmali, iiniversite ve sivil toplum orgiitleri de bu komisyonda yer almalidir.
Yerel yonetimlerle igbirligine gidilebilir mekdn destegi i¢in... Bundan énce alanda
yetismis ve MEB onayli belgesi olmayan hi¢ kimse drama derslerini vermemelidir.
Ozellikle tiyatro, ¢ocuk gelisimcileri, Tiirkce ve edebiyat égretmenleri uzun siireli
yaratict drama egitimi almadiklar siirece asla bu dersleri yiiriitmemelidir (US)

Drama alaninda yeterli donanimda olup olmamasina bakmak onceligimiz. Bununla
birlikte o6gretmenimizin géniillii olmast da gerekmekte (Y1)
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Ogretmenin saghkli ve tutarl: bir kisilige sahip olmasi. Her yas icin yiiriitiilecek olan
drama etkinliklerinde drama liderinin mesleki formasyonu, egitim, psikoloji, gelisim
psikolojisi, tiyatro, miizik, plastik sanatlar, oyun ve tiyatro pedagojisi gibi alanlart
kapsamalidir. Ogretmen disiplinler arasi bir iliskide kendini yetistirmeli, yaratict
nitelikler tasryan, degismeye a¢ik bir kisilige sahip olmalidir (Ul1)

En az egitimde drama/yaratici drama anabilim dallar ya da programlarinda
lisanstistii ¢alismalar yapmis olanlar veya 320 saat MEB onayli yaratict drama
egitmenligi belgesine sahip olanlar bu dersleri yiiriitebilir. Bu konuda en ideali
egitim fakiilteleri (egitim bilimleri fakiiltesi) giizel sanatlar egitimi béliimlerinde
drama egitimi veya egitimde drama anabilim dallarinin agilmast, bu ad altinda bir
lisans programi ya da ¢ift/van dal programinin a¢ilip, herhangi bir 6gretmenlik lisans
mezununun bu programlardan mezun olmasidir. Bunu YOK bir tiirlii onaylamamakta,
glizel sanatlar egitiminin hdld sadece resim ig ve miizik alamindan ibaret oldugunu
savunmaktadr (US).

Arastirmaya katilan 6gretmen, okul yoneticisi ve drama uzmanlarina gore se¢meli drama
dersine girecek olan 6gretmenler, drama alaninda nitelikli egitim veren sivil toplum kuruluglarindan
ve 0zel kurumlardan 320 saatlik drama liderlik egitimi almali ve nitelikli bir 6gretmen olarak
yetistirilmelidir.

Tartisma, Sonuc ve Oneriler

Ogrencinin gelisimini, bireysel ve sosyal yonden biitiinciil olarak destekleme ozelligine
sahip olan drama dersi, cocuk gelisiminde ve 6grencinin gercek 6grenmeler elde edip onlar1 hayata
gecirmesinde tiim 6gretim kademelerinde dnemli bir 6grenme yolu olarak goriilmektedir (Fazlioglu,
2011). Arastirmaya katilan Ogrenciler, okullarinda se¢meli dersler kapsaminda yer alan “drama
dersini” tercih etmelerinde 6gretmenlerinin, ailelerinin, drama dersinin gelisimlerine olan katkisinin,
dersin mutluluk vermesinin ve drama Ogretmeninin sevilmesinin etkili oldugunu belirtmistir.
Buradan hareketle okullarda dramaya bagimsiz temel bir ders olarak yer verilmesi, bu yas donemi
ogrencilerinin bireysel ihtiyaglari, sosyal ve duyussal gelisimleri yoniinden 6nemlidir.

Drama dersi, 6grencilere yaraticiliklarini kullanarak bir rol igerisinde, kurgusal karakterler
olarak, farkli izleyici kitlelerine amacli konusma ve etkin dinleme yapmalar1 i¢in pek ¢ok olanak
sunar (Baldwin, 2019). Cigen ve Yildiz (2019) drama ¢alismalarinin, 6grencilerin diisiincelerinde ve
davranislarinda olumlu yonde degisiklige yol agtigini; 6grencilere farkliliklara saygi, duygudaslik,
sayg1 ve esitlik degerlerini kazandirdigini belirtmistir. Bu arastirmaya katilan 6gretmen, 6grenci, veli,
okul yoneticisi ve drama uzmanlari, ortaokullarda uygulanan drama dersinin 6grencilerin bilissel ve
duyussal gelisim yoniiyle problem ¢dzme ve etkin dinleme becerilerini, hayal giiglerini, olaylara
farkli agidan bakabilme ve farkli diisiincelere 6nem verme becerilerini gelistirdigini belirtmistir.
Drama dersi, 6zellikle bireysel gelisim yoniiyle 6grencilerin 6z giiven, kendilerini ifade edebilme ve
liderlik becerilerini gelistirir. Ayrica onlarin derslerdeki sikilganligini ve ige kapanikligini asmalaria
yardimc1 olur.

Drama, o&grencinin kendini ve c¢alistigi gruptakileri, gruptaki yasantilar araciligiyla
arastirmasini ve incelemesini, bu arada da sosyal beceriler kazanmasini saglar (Onder, 2016; Pinciotti,
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1993). Arslan, Erbay ve Saygin (2010) da dramanin 6grencilerin iletisim kurma becerilerini olumlu
yonde etkiledigini belirlemislerdir. Bu arastirma sonuglarina gore segmeli drama dersi, 6grencilerin
bilissel, duyussal becerileri ile iletisim kurma ve sosyallesme becerilerini gelistirmektedir. Bunun
yaninda katilimcilara goére drama dersi, 6grencilerin yeni ugraslar edinme ve duygudaslik kurma
becerilerini gelistirmekte; onlarin birbirleriyle ortak isler yapmasina ayrica arkadaslariyla nitelikli
zaman gecirmelerine olanak saglamaktadir. Drama atdlyelerinde Ogrenciler, siirekli etkinlik
siirecinde ve etkilesim igerisindedirler. Bu etkinlikler, ¢ocuklarin duygusal ve ruhsal gelisimleri
acisindan ¢ok 6nemlidir (Fazlioglu, 2011). Kaya’ya (2018) gore drama yontemi stresle bas etmenin
Ogrenilmesinde, bireylerin kendi 6z giiciiniin farkina varmasinda ve sorunlarla bag etmesinde etkili
bir yoldur. Aragtirmaya katilan velilere gore drama dersi, 6grencilerin farkli gelisim alanlarini
genigletip onlarin problem ¢dzme becerilerinde ve yaraticiliklarinin gelismesinde olumlu bir gelisim
gostermelerini saglar. Drama uygulamalariin 6grencinin duygusal ve ruhsal gelisimine olumlu katki
sagladigi soylenebilir.

Egitim yasaminda okullar 6grenciler i¢in sikici yerler olabilmektedir. Drama dersi sayesinde
okullar dersten kagilan, zil ¢alinca hizla terk edilen bir yer olmak yerine grencilerin ilgi ve merakini
uyandiran, 6grenirken heyecan ve mutluluk duyulan bir ¢ekim merkezi olmaktadir (Aykag, 2008;
Cigen, 2019; Dos, 2013; Karatay ve Kogyigit, 2020). Bu arastirmanin katilimcilari, ortaokullarda
uygulanan drama at6lyelerinde oynanan oyunlardan ve dogaglama caligmalarindan &grencilerin
heyecan, cosku, mutluluk duyduklarini ve derse severek geldiklerini; drama dersinden ¢iktiktan
sonra bir sonraki derse katilmak ve derste yeni 6grenmeler gerceklestirmek icin dersi heyecanla
beklediklerini belirtmiglerdir. Arastirma sonucunda okullardaki drama dersi sayesinde 6grencilerin,
akademik ders yogunlugunun stresinden kurtulup rahatladiklar1 ve kendilerini 6zgiir hissettikleri
belirlenmistir.

Dramada karsilagilan durumlar, gergek hayati yansitabilir ya da tamamen kurgu olabilir
clinkli katilimcilar drama siirecini ilerletmek i¢in bildikleri, gordiikleri ya da duyduklar1 yasam
durumlarindan hareket ederler (Baldwin, 2020). Ersan (2014), Isyar (2017), Tas (2013), Yiiksel,
Akyol ve Sahin’e (2016) gore dgretmenlerin dramayla ilgili en c¢ok {iirettikleri metafor “hayat”;
Gilindogan ve Ergenekon’a (2019) gore ise “yasami yansitmasi”dir. Bu yoniiyle dramanin ¢ocuklari
hayata hazirladig1, yasami yansittigi ve cocuklara yasayarak 6grenme olanagi sundugu (Onder, 2016)
sOylenebilir. Bu aragtirmaya katilan okul yoneticilerine ve 6grencilere gore se¢gmeli drama dersi
Ogrencileri hayata hazirlanmasi agisindan 6nemli bir derstir.

Oyunlar araciligiyla 6grenciler c¢evreleriyle etkilesime girer, bu etkilesim sayesinde
degerlendirme yapar, hayal giictinii kullanir ve problem ¢dzme becerisini gelistirirler. Bunun yaninda
genis bir oyun dagarcigi; sorumluluk, yardimlagsma, is birligi, gozlem, iletisim, dil becerilerini
etkili kullanma, toplumsal ve ahlaki kurallar1 6grenme yoniiyle de 6grencinin sosyal gelisimini
desteklemektedir (Mangir ve Aktas, 1993). Arastirmaya katilan 6grencilere ve velilere gére drama
dersi, 6grencilerin oyun dagarciklarinin gelismesini saglamaktadir. Ogrencilerin drama siirecinde
yeni oyunlar 6grenerek bunlari gilinliik yasamda kullanmalari, 6grencilerin gelisim siireglerine
olumlu katk1 saglayabilir.

Ogretmen adaylariyla ve farkli meslek gruplariyla yapilan drama atdlye uygulamalari, onlarin
yeteneklerini kesfetme, kendilerini tanima, 6z giiven kazanma duygudaslik kurma, etkili iletisim
kurabilme, farkli bakis agis1 kazanma ve is birligi yapabilme becerilerini gelistirmektedir (Secgin,
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2019; Cengiz, Ozdemir Simsek ve Adigiizel, 2020). Arastirmaya katilan dgretmenler, ortaokullarda
drama dersini daha verimli kilmak i¢in bu alanda mesleki olarak kendilerini gelistirme cabasi
icerisinde olduklarini belirtmistir. Bu verilerden hareketle drama egitimi alan veya drama 6gretmenligi
yapan egitimcilerin kendi bireysel, sosyal ve mesleki gelisimlerine olumlu bir katki sagladiklart
soylenebilir. Bunun yaninda drama dersi, 6gretmenlerin ¢ocuklarin farkli yonlerini tanimasina da
olanaklar sunar (Oztiirk, 2001). Karatay ve Kogyigit’e (2020) gére drama dersi, grencilerin farkina
varilmayan Ozelliklerinin taninmasi ve kesfedilmesi i¢in bir 6grenme ortami saglar. Arastirmaya
katilan dgretmenlere gore drama dersi, 6gretmenlerin dgrencilerinin gizil giiglerini ve yeteneklerini
kesfetmesine, 6grencilerini daha iyi tanimalarina olanak sunar. Drama dersi, 6grencilerinin derslerde
ac1ga ¢ikmayan diger bireysel 6zelliklerini kesfetmeleri yoniiyle 6gretmenlere yardimei olur.

Biitlin bu olumlu ydnlerine ragmen drama dersinin okullarda uygulamasiyla ilgili sorunlar
bulunmaktadir. Drama 0&gretim programi incelendiginde, Ogretim programlarinin kazanimlar
listesinden oteye gidemedigi (Uysal, 2015) ve dgrenciden istenilen kazanimlarin uygulamalarimin
“nasil gergeklestirilecegi” hakkinda drama oOgretmenine yeterli diizeyde rehberlik edilmedigi
goriilmektedir. Baska bir deyisle ortaokullarda drama dersi Ogretim programimin amaglari
dogrultusunda ders islenememekte, 6gretmenin drama alanindaki bilgi ve beceri eksikliginden otiirii
kendine giivenmemesi ders siiresince karsilagilan problemlere ¢oziimler iiretilememesine neden
olmaktadir (Ersan, 2014). Arastirmaya katilan dgretmenlere gore ortaokul 5. ve 6. Sinif Drama
Dersi Ogretim Programi, kazanimlar yoniiyle yeterli olmakla birlikte bunlarin nasil uygulanacagina
yonelik fikir vermediginden islevsel degildir. Ogretmenlere gore drama dersi 6gretim programmin,
egitim durumlarini da igererek sekilde gelistirilmesi, dersi daha verimli bir hale getirebilir. Buradan
hareketle, Ogretmenlerin programda belirtilen kazanimlarla birlikte bunlar1 gergeklestirecek
etkinliklere yani kilavuz kitaplara da ihtiya¢ duyduklari sdylenebilir.

Kilavuz kitaplar, 6zenli ¢alisma gerektirici nitelikleri yoniinden emek ve islevsel degeri
yiiksek, kalici birer {iriin olma 6zelligini tasirlar (Gii¢lii ve Topses, 2001). Drama dersini yiiriiten
Ogretmenlerin kendilerine rehberlik edecek drama dersi 6gretmen kilavuz kitabi su an igin
bulunmamakta (Ersan, 2014) mevcut sorun sadece se¢gmeli drama dersinde degil, diger segmeli
derslerde de yaganmaktadir (Esbahoglu, 2015; Uysal, 2015). Aragtirmaya katilan 6gretmenlere gore
drama dersinde kullanilmak tizere ortaokul 6grencilerinin yas ve gelisim 6zelliklerine uygun drama
dersi 6gretmen kilavuz kitab1 bulunmamakta ve 6gretmenler, dersi kendi imkanlarini kullanarak
kisith bir sekilde ve zorlukla yiiriitmektedir. Ogretmenlerin drama konusundaki eksiklerini telafi
etmek icin 6grencilerin yas ve gelisim diizeylerine uygun 6gretmen kilavuz kitaplar1 hazirlanabilir.

Drama liderlik egitimi alarak okullarda drama c¢alismalarini yiiriiten farkli alan
ogretmenlerinin egitim aldiklarindan ve drama uygulamasiyla ilgili deneyim sahibi olduklarindan
otiirti kendilerini yeterli gordiigii (Tutuman, 2011) fakat drama siirecini yapilandirma asamalarini
tam olarak bilmedikleri (Yildirim, 2008); daha g¢ok rol oynama, dogaglama, dramatizasyon
tekniklerini kullandiklar1 bilinmektedir (Acarlioglu, 2020). Bundan 6nceki arastirmalarda belirtildigi
gibi okullarda drama dersini yiiriitecek nitelikli 6gretmen sorunu oldugu sdylenebilir. Ciinkii bu
arastirmaya katilan 0gretmenler, yoneticiler ve uzmanlar da lisans egitimindeki drama dersinin
teorik ve uygulamali olarak drama alaninda yetkin kisilerce, iic veya dort donem, daha nitelikli bir
sekilde verilmesi gerektigini belirtmiglerdir. Dahast katilimeilar, drama derslerinin verimliligini
artirmak icin drama lisans programlarinin agilmasi gerektigini belirtmislerdir. Bunun miimkiin
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olmadig1 durumlarda drama 6gretmenligi, diger lisans programlariyla birlikte ¢ift ana dal veya yan
dal programi seklinde verilerek drama alanminda nitelikli dgretmen sorunu ¢dziilebilir. Ogretmen
niteliklerini artirmak i¢in verilen hizmet i¢i veya 6zel egitimler, teorik ve uygulamali olarak MEB ile
YOK is birliginde verilmelidir. Egitimler bir iki haftalik kurslar halinde degil, en az bir yil asamali
olarak siiren uzun soluklu kurslar seklinde ve kolay ulasilabilen yerlerde, uygulama mekéani iginde,
yerel yonetimlerle is birligi yapilarak verilmelidir. Ayrica dgretmenler, uzun yillardir 320 saatlik
drama liderlik egitimi veren 6zel kurumlardan egitim alarak yeterliklerini gelistirebilir.

Baz iilkelerde Ogretmenlerin drama dersleri ile ilgili ara¢ gere¢ ve kaynak ihtiyacini
kargilamaya yonelik, drama uzmanlarinca olusturulan bilisim aglarinin oldugu bilinmektedir.
Ornegin, “American Alliance for Theatre and Education’, Council of Ontario Drama and Dance
Educators?, Drama Australia®, National Drama- the UK’s Leading Drama Subject Association®”
(Bowell ve Heap, 2019). Okullarda gerceklestirilen drama uygulamalarinin internet paylasim
aglarinda toplanmasi faydali olabilir. Boyle bir paylagim agi, {ilkemizdeki drama c¢alismalarinin
islevselligini artirabilir. Ogretmenlerin ders planlarini incelemeleri, 6zgiin uygulamalar1 gérmeleri,
uzmanlarin yayinlarini okumalari ve videolarii izlemeleri, mesleki gelisimlerine katki saglayabilir.
Bunun yaninda drama atdlyelerine ve farkli derslerdeki drama temelli ¢aligmalara sanal ortamda
yer verilmesi, genis bir drama etkinlik havuzu olusturabilir. Arastirmaya katilan 6gretmenler bu tiir
aglara ihtiya¢ duyduklarini belirtmislerdir.

Drama dersinde atdlye ortamimin uygun kosullarda olmasi, katilimcilarin bedensel ve
zihinsel 1sinmalart ile yaratici bir sekilde caligmalarini gergeklestirmesi agisindan ¢ok dnemlidir (Bil,
2012; Ersan, 2014). San’a (1996) gore drama etkinligine katilacaklarin ¢alismaya hazirlikli ve istekli
olmalari, kendilerini rahat ve giivende hissetmeleri, yeni ve degisik seyler kesfetmeye hazir olmalari
gerekmektedir. Var olan bu ihtiyac1 gidermeye yonelik olarak Milli Egitim Bakanlig1 tarafindan
birtakim degisikliklere gidilmistir. Resmi Gazete’de 02.10.2020 tarih ve 31262 say1 ile yayimlanan
2. ve 4. fikrasinda ilkokul ve ortaokul agma sartlarinda diizenleme yapilmistir. Bu diizenlemeye
gore ilkokul, ortaokul ve imam hatip ortaokulu agilabilmesi i¢in gerekli sartlar arasinda spor salonu
veya “drama salonu” bulunmasi gerekmektedir (Resmi Gazete, 2020). Okullarda drama dersinin
uygulanmasinda ortaya ¢ikan atdlye gereksiniminin goriiliip buna yonelik bir yasal diizenlemeye
gidilmesi, hem drama dersinin uygun ortamda islenmesi hem de dersin 6grenci tizerindeki etkisinin
fark edilmesi bakimindan atilmis 6nemli bir adim olarak degerlendirilebilir.

Aragtirmaya katilan 6gretmen ve okul yoneticilerine gore ortaokullarda drama ¢aligsmalarinin
yapilabilecegi bagimsiz atolyeler yeterince bulunmamaktadir. Okulunda drama atélyesi bulunan
katilimcilar ise atdlyelerin genislik, ferahlik, temizlik, 151k, ses yalitim1 ve 1s1 yonii ile ilgili aksakliklar
yasamaktadir. Ortaokullardaki drama dersinin yapildig1 ortamin uygun genislikte, zemini kolayca
temizlenebilir ve yumusak bir malzeme ile kapli, i¢inde minderlerin veya kolcakli sandalyeler ile
kiigiik bir sahnesinin, eglenceli gorsellerinin olmasi dersin verimliligi agisindan 6nemli goriilmektedir.

Drama atdlyelerinde dersin igerigi ile ilgili ara¢ gere¢ kullanmak zorunluluk olmamakla
beraber ara¢ gereglerin kullanimi yapilacak etkinligin verimliligi i¢in dnemlidir. Drama siniflarinda

https://www.aate.com/
https://www.code.on.ca/
https://dramaaustralia.org.au/
https://www.nationaldrama.org.uk/

(o) N N NN ]

212



Ortaokullardaki Se¢meli Drama Dersinin Uygulama Siirecine Yonelik Gortisler

Ogrenciler tarafindan en fazla kullanilan ara¢ gereglerin basinda kostiimler yer aldigindan (Woolland,
1993) bunlarin uygun kosullarda korunmasi ve dgrencilerin rahat bir sekilde onlara ulagmasi igin
bir “kostiim ve aksesuar” dolab1 kullanilabilir (Bayram, vd. 1999; ilhan vd., 2004; Turla, 2003).
Aragtirmaya katilan 6gretmen ve 0grencilere gore atolyelerde kullanilmak {izere masal, hikaye ve
siir ¢calismalar i¢in kiicilik bir kitapligin bulunmasi, égrencilerin yaraticiliklarini ve hayal giliclerini
harekete gecirebilir ayni zamanda elestirel diisiinme becerilerini daha etkin kullanmalarina firsat
yaratarak, dersi daha etkili yapabilir.

Drama, bir¢ok farkli lilkede hem bir disiplin hem 6gretim yontemi hem de bir sanat alani
olarak farkli kademelerdeki programlarda islevsel bir gorev iistlenmistir. Okul 6ncesinde egitim veren
kurumlara ve ilkdgretime 6gretmen yetistiren fakiilte ve yliksekokullarda da drama zorunlu bir derstir
(Omeroglu, 2006). Arastirmaya katilan dgretmenler, okul ydneticileri ve drama uzmanlari; drama
atolyelerinin yaygin, verimli, etkili ve siirdiiriilebilir olmasi icin MEB tarafindan yasal bir diizenleme
yapilmas1 gerektigini belirtmigtir. Bu diizenleme ile Talim ve Terbiye Kurulu tarafindan belirlenen
“drama dersine girebilen 6gretmen nitelikleri” de yeniden belirlenmelidir. Drama atdlyeleri ile ilgili
yasal bir baglayicilik olmamasi, drama derslerinin hem okul ydneticilerinin hem de 6gretmenlerin
bireysel cabalariyla sinirli kalmasina neden olmaktadir. Yonetmeligi olmayan bir dersin okullarda
kabul gérmesi, uygulanmasi ve siirdiiriilmesinin oniindeki giigliikler de artmaktadir. Arastirmaya
katilan katilimcilar, segmeli drama dersinin ortaokullardaki tiim sinif diizeylerinde zorunlu ders
olarak uygulanmasi gerektigini belirtmislerdir. Katilimcilar, drama atdlyelerinin yayginlagsmasi igin
MEB ile YOK iin bir planlama yapmasimin gerekli oldugunu belirtmislerdir. Bu agidan bakildiginda
yasal bir diizenleme, okullarda drama dersi ile ilgili yasanan sorunlarin daha azalmasini saglayarak
dramanin hem bagimsiz bir ders hem de bir yontem olarak etkili ve verimli kullanilmasini saglayabilir.

Aragtirmadan elde edilen sonuglar dogrultusunda se¢gmeli drama dersinin daha verimli ve
nitelikli olmasi i¢in su 6neriler sunulmustur:

*  Yeni acilacak okul binalarinda okul agma sartlari arasina “drama atolyesine yer ver-
mek” ve mevcut okullarda “drama atélyesi olusturmak” ibaresi yasal bir diizenleme
ile eklenebilir.

e Okullardaki segmeli drama dersinin daha verimli olmas1 ve gelistirilmesi i¢in drama
alaninda uzman 6gretmenlerin, akademisyenlerin ve sivil toplum kuruluslarinin yer
aldig1 paydaslardan olusan bir “Drama Calistayr” diizenlenebilir.

*  Ortaokullarda drama dersinin tiim sinif diizeylerinde uygulanmasi, drama atolyeleri-
nin ozellikleri, drama 6gretmeninin yeterlikleri ve atolyelerin biitge durumu yasal bir
diizenlemeyle belirlenebilir.

¢ Drama uzmanlari ile 6gretmenlerin birlikte olusturdugu, ortaokul 6grencilerinin yas
ve gelisim ozelliklerine uygun “6gretmen kilavuz kitaplar1” hazirlanabilir. Drama
atolyelerinde kullanilmak tlizere 6gretmenlere yonelik derslerde kullanilabilecek,
icinde arag ve gereclerin yer aldig1 “drama bavulu” hazirlanip okullara gonderilebilir.

e Dramayla ilgilenen deneyimli 6gretmenler is birligi yaparak biitiin drama 6gretmen-
lerinin faydalanabilecegi nitelikli bir “Drama Bilisim Ag1” olusturabilir. Olusturulan
bilisim aginda drama uzmanlarimin bilgilendirici konugsmalar1, yazilari, ders planlari,
ogretmenlerin okullardaki uygulamalari, videolar, yararli baglantilar, kitaplar ve do-
kiimanlar yer alabilir.
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Introduction

With the changing understanding of education, learning contents are renewed in accordance
with the conditions of the age, and the methods used in teaching are enriched. Student-oriented
methods, in which students actively participate in the course process, can express their ideas without
difficulty, and can easily express their feelings even if they disagree, have begun to be used more
and more in education and training environments (ilhan, 2003). In accordance with the conditions
of the time, some changes have begun to be made in the Turkish education system. In this direction,
elective courses have been increased by the Ministry of National Education, effective from the 2012-
2013 academic year, and new courses have been added to the curriculum to allow students to develop
different skill areas. According to Ornestein and Hunkins (1998), the courses chosen by students are
a democratic approach in that they allow them to make choices according to their interests, needs and
skills. Elective courses, unlike compulsory courses, provide students with different choices in that
they make a more free choices.

Itis aimed to raise versatile and productive individuals in different areas of life with the learner-
centered elective course application by the Ministry of National Education. With these practices,
it can be said that educational environments are not only areas where information is transferred,
but also tried to be transformed into practice and production areas. One of the applied and skill-
oriented courses that students are allowed to choose in line with their interests, wishes and needs
is the drama course. According to Saglam (2004), drama has started to take its place in education
since the beginning of the 20th century, since education is more democratic and learner-centered, it
is necessary to provide learning by experiencing information, and it provides the opportunity for the
individual to “pretend”.

Drama centers the participant in the learning process, provides and facilitates learning based
on experiences. Children who grow up in such processes grow up to be more active, free and self-
aware individuals; the learning environment becomes more enjoyable and interactive (Adigiizel,
2010; Glineysu, 1991). According to Adigiizel (2019, p. 73), “drama is based on a group and the
experiences of the group members; It is the animation of a purpose, a thought, by using techniques
such as improvisation, role-playing.” According to Karaosmanoglu and Adigiizel (2021, p.4),
“Drama, which makes use of the general features of the play, has features such as spontaneity,
the principle of here and now, pretending. Students who activate their bodies, emotions, senses
and previous experiences in the drama process; animating an issue, problem, conflict or situation,
turning that experience into real-life skills.” Because of these features, drama has gradually entered
the school environment and has been used in many lessons both as an independent course and as a
method.

Drama is used functionally at different levels as both a method and an art field in the
education and training programs of different countries. In the UK, the teaching method, provided
that it is a priority in the English course is given as a separate discipline in secondary education and
as an elective course in universities. Drama course is compulsory in teacher training programs in
Germany and England. There are institutes in higher education institutions especially to train theater
pedagogues (Omeroglu, 2006; San, 1991). Drama, which is included in the education system of
many developed countries, has been a two-hour elective course in secondary schools in Turkey in
recent years (TTKB, 2012). The fact that drama is a compulsory course, especially in teacher training
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programs and it is included in students’ language development and pre-school education shows that
drama course has an effective aspect in raising people.

It can be said that the benefits of drama activities to the individual and the school have been
effective in the wider application of drama in educational environments. Drama has been used as an
elective course and sometimes as a method in basic education, secondary schools and high schools
for a long time because it appeals to all senses, allows us to look at things differently and think
differently. Since drama involves using and developing high-level cognitive skills such as critical and
creative thinking (Baldwin, 2019), it finds its place in curricula and courses.

Drama studies, which is a method in preschool and primary schools and an elective course
in secondary and high schools stimulates students’ multiple senses such as sight, hearing and touch.
In addition, the multiple use of senses in the learning process contributes to the development of
cognitive skills. However, the fact that the drama lesson in secondary schools is limited to two lesson
hours only in the 5th and 6th grades, on the condition that it is chosen by the students (Ersan, 2014),
is one of the factors that may reduce the efficiency of the lesson. Drama lesson is not yet included
as a basic lesson in all levels of schools. The fact that drama is not included as a compulsory course
in schools may cause the lack of a binding aspect for teachers and school administrators at the point
of implementation of the course. In addition, the fact that the drama course is not included as a basic
course in all teaching processes in schools can significantly reduce the effectiveness of the course.

LR INT3

Drama, first of all, is taught by the teachers who have graduated from the “drama”, “acting”,
“drama and acting” departments of universities, those who certify that they have taken drama lessons
during their undergraduate or graduate education, and the teachers who have completed the trainings,
the content and duration of which are determined by the Ministry (MEB, 2014). The elective drama
course taught in secondary schools is given by teachers who have received drama or theater education
in undergraduate programs of universities or another institutions (Ersan, 2014). For this reason, the
number of secondary school teachers who can effectively and efficiently apply the drama lesson is
very limited. According to Adigiizel (2012), the qualifications and characteristics that the teacher
who will take the drama course at schools should have not been defined. It is known that a qualified
and easily accessible drama education cannot be provided for teachers and teacher candidates both
in undergraduate education and in the teaching process, and that teacher candidates have problems
and difficulties in preparing a lesson plan to use drama as a method in their lessons (Ay, 2022).
The lack of an educational environment that includes certain criteria suitable for the nature of the
drama course (Bertiz, 2011) can make it difficult to achieve the expected gains from the course. In
addition, the lack of qualified guidebooks and tools suitable for the developmental characteristics of
the relevant age group that teachers can refer to (Uysal, 2015) may cause the objectives expected
from the drama course not to be realized sufficiently.

In the literature, the benefits of the drama course for the students and the problems of its
implementation are examined (Karatay & Kogyigit, 2020), and the teaching program (Ersan, 2014)
is discussed in line with the opinions of the teachers; It has been observed that research has been
conducted on gaining democratic values (Cigen, 2019) and active participation in the lesson (Akin
& Kudak, 2020). It was thought that it would be important to conduct comprehensive research to
examine the benefits of the course for the school dimension and the problems in the implementation
process in line with the opinions of teachers, students, school administrators, parents and drama
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experts in terms of contributing to the researches. This study can contribute to make the elective
drama course more qualified and productive in the future by taking the opinions of all the participants
and drawing attention to the deficiencies in the application. This research aims to reveal the benefits
of the drama course, which is an elective in secondary schools, to the students, teachers and the
school, and to identify the problems and offer suggestions for solutions to the problems based on the
opinions of students, teachers, school administrators, parents and drama experts about the application
process of the course.

Method

In this part of the research, the design used in the study, the study group, the data collection
tools and process, the analysis of the data, and its validity and reliability are included.

Research Design

The research is designed as a case study as it aims to gain in-depth knowledge about
applications. In the case study, an in-depth research is carried out on the factors related to one or more
situations with a holistic approach, taking into account the environment, individuals, events and
processes, and it is tried to determine how they affect this situation and how they are affected by the
relevant situation. In the case study, it is not possible to generalize the results because the situations
are different from each other. However, the results obtained for a situation can create examples and
experiences that will enable the understanding of similar situations (Yildinm & Simsek, 2018). Since
the opinions of students, teachers, school administrators, parents and experts who have worked in
the field of drama for many years and who are involved in the implementation process of the drama
course in secondary schools, contain intense experiences, case studies were preferred in the research.
For this purpose, the opinions of students, teachers, school administrators, parents, who were involved
in the implementation of the elective drama course during the research, and trainers who worked in
the field of drama at universities and non-governmental organizations for at least ten years, trained
drama leaders, and organized scientific drama studies on a national and international scale were
consulted. Within the framework of certain themes, how the participants built their experiences, how
they interpreted them, how the elective drama course affected the experience in question and what
meanings they attributed to these experiences were emphasized.

Study Group

The selection of the participants was made through a wide variety of sampling methods
from purposive sampling methods. According to Patton (2018), purposive sampling allows for in-
depth study of situations that are thought to have rich information. While determining the study
group according to this sampling method, first of all, 20 Turkish teachers who took part in the drama
lesson in the 5th or 6th grades of secondary schools for at least one academic year and took drama
lessons in the undergraduate programs of universities were selected. In addition, 23 secondary school
students studying in the 5th and 6th grades who have experienced the drama course at school for at
least one year and their parents; 7 school administrators, whose drama course is effectively applied
in the school, and 12 experts who have given drama education at universities and non-governmental
organizations for at least ten years. Drama experts play an active role in the training of teachers who
take the elective drama course, in undergraduate education and in non-governmental organizations,
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in the scientific development of drama at the national level and in the preparation of the course
program. In this respect, since the experts have extensive experience and knowledge on drama, the
opinions of the experts on making the elective drama course more qualified are considered important.
All participants voluntarily participated in the study. Information on the participant groups is given
in Table 1, Table 2, Table 3, Table 4 and Table 5.

Table 1. Personal Information of Teachers

Personal information f %
Female 13 65
Gender
Male 7 35
Turkish Teaching 17 85

Graduated department

Turkish language and literature 3 15
1- 5 years 2 10
L. 6 -10 years 4 20
Service time
11- 15 years 9 45
16 + 5 25
Bachelor 17 85
Education status
Postgraduate 3 15
Total 20 100

Considering the findings in Table 1, 13 of the Turkish teachers participating in the research
are female and 7 are male. 3 of the teachers graduated from the department of Turkish language
and literature, and 17 of them graduated from the department of Turkish teaching. The professional
experience of the participants is between 2 and 20 years. Most of the participants have more than
10 years of service. Considering the educational status of the teachers, 17 had bachelor’s and 3 had
postgraduate education.

Table 2. Personal Information of Students

Personal Information f %
Female 15 65,2
Gender
Male 8 34,8
6. 2 8,6
Grade 7. 18 78,2
8. 3 13
Total 23 100

Looking at the findings in Table 2, 15 of the student group participating in the research are
girls and 8 are boys. 2 of the participants are in 6th grade, 18 of them in 7th grade and 3 of them
in 8th grade. The fact that the students experienced the elective drama course for at least one and
at most two years was effective in the higher number of 7th grade participants. Less place for 8th
grade students was due to the fact that these students were away from the elective drama course
applications for a long time, and the effect of their lesson experiences decreased.
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Table 3. Personal Information of School Administrators

Personal information f %
Turkish Teaching 2 28,5
Classroom Teaching 2 28,5
Graduated department Music Teaching 1 14.25
Computer Teaching 1 14.25
Social Sciences Teaching 1 14.25
5-10 years 1 14.25
Service time 11-15 years 3 42,8
16+ years 3 42,8
Bachelor 4 57,1
Education status Master 2 28,5
Doctorate 1 14.25
Total 7 100

Looking at the findings in Table 3, 2 of the school administrators participating in the research
graduated from the department of Turkish teaching, 2 from the department of classroom teaching,
1 from the department of social sciences teaching, 1 from the department of music teaching, and 1
from the department of computer teaching. The professional experience of school administrators is
between 5 and 20 years. The majority of the group has a service life of over 10 years. Considering
the educational status of the school administrators, 4 of them received undergraduate education, 2 of
them at master’s level, and 1 of them at the doctoral level.

Table 4. Personal Information of Parents

Personal information f %
Female 13 56,5

Gender
Male 10 43,4
Housewife 6 26
Teacher 6 26
Academician 2 8,0
Self-employment 2 43
Estate agent 1 4,3

Job Officer 1 473
Security officer 1 4,3
Officer in private company 1 43
Soldier 1 43
Dentist 1 473
Map technician 1 4,3
Total 23 100

Considering the findings in Table 4, 13 of the parents participating in the study were female
and 10 were male. Parents of the students consist of 6 housewives, 6 teachers, 2 academicians, 2 self-
employed, one estate agent, one officer, one security officer, one officer in a private company, one

soldier, 1 dentist, 1 map technician.
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Table 5. Personal Information of Drama Experts

Personal information f %
Female 7 58,3
Gender
Male 5 41,6
30-40 2 16,6
Age 41-50 4 333
50+ 6 50
Academician 11 91,6
Job
Drama educator 1 8,3
Professor 4 33,3
Title Assistant professor 5 41,6
Lecturer 2 16,6
Drama experience 11-20 3 25
20+ 9 75
Total 12 %100

Looking at the findings in Table 5, 7 of the drama experts participating in the research were
female and 5 were male. While 3 drama experts have 11 to 20 years of experience in the field of
drama, 9 drama experts have over 20 years of experience. Most of the participants have more than
20 years of drama experience. 11 of the drama experts are academicians and 1 is a drama educator.
4 of the participants professor, 5 of them are assistant professors, 2 of them are lecturers, 1 of them
is drama educator.

Data Collection Tools and Process

In the research, interviews with teachers, students, school administrators, parents and drama
experts were conducted using semi-structured interview forms. 5 interview forms (Teacher Interview
Form, Student Interview Form, Parent Interview Form, School Administrator Interview Form and
Drama Expert Interview Form) were prepared for the participants about the drama lesson. In the
study, students’ opinions were included because they had experienced the elective drama course
for at least one year and because they had personally experienced the positive and deficient aspects
of the course’s implementation process, and the parents’ opinions were also included because they
thought that they saw the lesson’s importance for them and the effects on their children. Educational
administrators are included as they are primarily responsible for the implementation of the course
at school and allow the selection process to be carried out by the regulations. Since the teachers
are the practitioners of the elective drama course, they closely observed the positive aspects of the
course and the problems experienced, and their opinions were sought. In addition, since the teachers
who took the elective drama course had extensive experience and knowledge of drama in their
undergraduate education and training in non-governmental organizations, and in the preparation of
the course’s program, their opinions and suggestions were sought to make the elective drama course
more qualified.

The questions in the interview forms consisted of separate question contents for each
relevant participant. While the questions for the students include the positive and deficient aspects
of the application dimension of the course; The questions asked to the teachers included the positive
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contributions of the course to the students and the problems encountered in practice. The questions
directed to the school administrators were prepared for the contributions of the course to the school
and the physical problems experienced. The questions prepared for the parents are about the purpose
of choosing the course and the benefits it provides to their children. On the other hand, drama experts
answered the questions aimed at increasing the qualifications of the teacher, the characteristics of the
course environment, and the quality of the course. Thus, the interview questions were handled and
prepared with the dimension that concerns the participants of the course. Opinions obtained from all
participants were collected via e-mail. To ensure the internal validity of the open-ended questions
in the interview forms, the questions were submitted to the opinion of four experts in the field of
drama and then three teachers who are experts in the field of Turkish education. Semi-structured
interview forms, in which expert opinion was taken for content validity, were rearranged in line with
the opinions of drama and Turkish education experts (N=3) and applied to Turkish teachers (N=06)
who were outside the participant group as a preliminary application. At the end of the preliminary
application, it was determined that the questions created were understood by the participants, and
then the forms were given their final form.

The participants did not find the face-to-face meeting request appropriate due to the Covid-19
outbreak and stated that they wanted to fill in the interview forms in writing. Interview forms were sent
to students, teachers, parents, school administrators and drama experts via e-mail and all participants
were asked to answer the questions in writing.

Analysis of Data

In this study, the data obtained from teachers, students, parents, school administrators and
drama experts were analyzed through content analysis. The main goal to be achieved in content
analysis is to bring together similar and related data in the obtained data around certain concepts and
themes, to organize and interpret them in a way that the reader can understand (Yildirim & Simsek,
2018). While analyzing the data, the data was obtained from the participants through interview
forms, , themes were determined for the expressions for the same purpose. The data were read by two
different field experts and coded under the determined themes. While presenting each participant’s
opinion on the subject, numbers were given as teachers: “(")grtl, (")grtz, (")grt}“ ;students: (")l, (")2, (")3. ..
; administrators: Y, Y,, Y,...; parents: V, V,, V....; experts: U, U, U,...”

Validity and Reliability

Two experts created themes by making content analysis of the data independently of
each other. Two experts came together and compared the results they obtained and reviewed the
harmony of the themes. For the reliability of the coded data, Miles and Huberman’s (1994, p. 64)
formula [Reliability=consensus/consensus+disagreement X 100] was used. In the calculations made
according to this, it was determined that the agreement rate among the experts was 90%. In addition,
a consensus was reached on the codes and themes created with the help of two experts in the field of
qualitative research to verify the results obtained during the data analysis process. After this stage,
some adjustments were made and the final form of the findings was decided.
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Research and Publication Ethics

The data of study were obtained from Bolu Abant izzet Baysal University Human Research
Ethics Committee in the 2020-2021 academic year, with protocol number 2020/198 dated 06/08/2020
and Bolu Governorship’s 39307281-605.E. It was collected with the permisson of 17813446 dated
08/12/2020. In the study, all the rules specified to be followe within the scope “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading “Actions Contrary to Scientific Research and Puplication Ethics”
which is the second part of the directive, have been taken.

Findings

In this section, the opinions of the participants about the elective drama course are presented
in three main themes. In the first theme, the findings related to the drama lesson and its positive
aspects, in the second theme, the findings related to the problems encountered in the implementation
of the drama lesson, and the findings related to the improvement of the applicability of the drama
lesson in the third theme.

1. Drama Lesson and Its Positives

Course Selection Process

The findings regarding the selection process of the drama course in line with the opinions of
the participants in the research are given in Table 1.

Table 6. Selection Process of Drama Lesson

Selection Process of Drama Lesson f
Student’s request 24
Barriers to selection 20
Teacher-parent cooperation 16
Teacher influence 13
Parent influence 4

When the findings in Table 6 are examined, 24 participants in the selection process of the
drama course in secondary schools; In the process of choosing the drama lesson, students’ wishes
were effective, 20 participants stated that there were obstacles in choosing the lesson, 16 participants
stated that teacher-parent cooperation was effective in the selection of the lesson, 13 participant
teachers were effective, and 4 participant parents were effective. The administrators, parents and
students who participated in the research stated that the classroom guidance teachers, Turkish
teachers, families, and students’ interests and curiosities were the driving force in the preference of
the elective drama course in their schools. Sections of the opinions of the participants in the research
are given below.

I think that the elective courses in schools are generally intended to support
preparation for exams. That’s why we guide our children by thinking about this in
their course choices. That's why we sometimes ignore what our children think, what
they want. That'’s why I get sad from time to time (V2).
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Inthe current system, it is organized according to parental pressure and exam pressure.
Likewise, since school administrations can show themselves in terms of exams, it is
more preferred to choose these courses by considering other courses as unimportant
and saying that the courses in the exam are important. Also, unfortunately, lesson
arrangements are made to teach more than one teacher in any branch (Y4).

Because it is an interesting, fun and different lesson. Because I heard it while my
mother was explaining it to her students (O1).

1 felt like I was coming to rest while I was getting tired of all the lessons and getting
better at the drama lesson (02).

1 preferred the drama class to be a social person (023).

1t sounded like a resting class, and the drama lesson was giving us rest while school
was coming to us (02).

According to school administrators and parents, due to the inadequacy of the physical
environment, lack of teachers, the expectation of academic success, exam anxiety and the high
school entrance exam process, students cannot choose according to their interests even if they want
to. In addition, students stated that the interesting and fun lesson, the excitement and happiness, the
opportunity to express themselves more easily in the drama lesson, the opportunity to socialize and
the love of the drama teacher were effective in their preference for the drama lesson. Based on the
findings of the research, it can be said that the elective drama course was met with interest by the
students, and that the parents and teachers were aware of the importance of the drama course.

Supporting Cognitive, Affective and Social Development

The findings regarding the contribution of the course to the cognitive, affective and social
skills of the students are given in Table 7.

Table 7. Contribution to Cognitive, Affective and Social Skills

Skills f
Affective Development 49
Social Development 39
Cognitive Development 12

When the findings in Table 7 were examined, 49 of the participants stated that the elective
drama course was effective in the development of students’ affective skills, 39 of them stated that
it was effective in their social development, and 12 of them stated that it was effective in their
cognitive development. According to the findings of the research, it is seen that the elective drama
course is mostly effective in the affective and social development of the students. According to
the teachers, students, parents and school administrators in the research, drama lesson; In terms of
affective development, it develops the skills of creativity, using imagination, designing, imagination,
self-confidence, overcoming shyness, getting rid of prejudice and a sense of achievement. In terms
of social development, it develops the skills of communication and empathy, cooperation, making
new friends, using body language and role-playing. In terms of cognitive development of students,
it develops the skills of problem-solving, looking at events from a different perspective, focusing,
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developing tactics, giving importance to different thoughts, recognizing oneself, and distinguishing
between fact and fiction. Sections of the opinions of the participants in the research are given below.

Especially the drama course makes the students with low self-confidence and low
perception of success active in the classroom. Because everyone is successful in the
drama lesson, what the student does makes him happy (Ogrt3).

The child will learn to communicate with different people while discovering himself
and his features. It will eliminate his shyness, shyness and inability to focus, as
appropriate, and will enable him to learn to establish empathy (V14).

I would be hesitant to go on stage and speak in front of people. Thanks to the drama
lesson, I overcame this (O12).

1 got rid of being prejudiced against other people (O13).
Developing Life Skills
Findings regarding the contribution of the course to students’ life skills are given in Table 8.

Table 8. Developing Life Skills

Life Skills f
Making the Student Happy 36
Preparing the student for life
Getting to Know the Student
Developing the Student’s Game Repertoire

N W L N

Developing Student’s Artistic Skills

When the findings in Table 8 are examined, 36 of the participants stated that the elective
drama course made students feel happiness and excitement, 6 of them prepared them for life, 5 of
them stated that they got to know the students, 3 of them developed their game repertoire, 2 of them
developed artistic skills. Based on these findings, it can be said that the elective drama course is
important for students to experience positive emotions and develop their life skills. According to the
teachers, students, parents and school administrators in the research, drama lesson contributes to the
development of students’ life skills related to being happy, preparing for life, developing their game
vocabulary, artistic skills and getting to know the student. Sections of the opinions of the participants
in the research are given below.

I’'m running to school so that [ can grab the first pouf. I am happy and excited when
I come (019).

I can express myself better. [ was learning new games. It expanded my imagination
(023).

I made new friends. I learned different games (O11).

First of all, our child rehearses life a bit in drama lessons and prepares for life in
this process. In addition, while improving social-emotional learning and expression

skills, drama also acts as a relaxation mechanism and eliminates the disadvantages
of conventional education, which we do not approve as a family (V2).
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These courses have added value such as self-knowledge, empathy, empathic interest,
leadership, communication skills, active listening, speaking skills, and expanding
the field of development. It is an important lesson in terms of preparing school
administrators and students to solve their problems in drama. Within the scope of
this course, students also learn to empathize and to give importance to the opinions
of others (Y6).

Yes, because I learn about the differences and fun in life (0O6).

1 usually get out of the classroom by pulling the weight of the bag because there is a
numerical lesson after that, and sadly, I go to the lesson at turtle speed. I'm going
(019).

To Develop Teacher

The findings regarding the teacher development of the course are given in Table 9.

Table 9. Teacher Development

To Develop Teacher f
Leveraging Resources 11
Utilizing Information Networks 7
Consulting Colleagues 7
Participation in Educational Studies 5
Consulting Drama Experts 4

When the findings in Table 9 are examined, 11 of the teachers who took the elective drama
course stated that they benefited from resources to improve themselves, 7 stated that they followed
information networks, 7 consulted their colleagues, 5 participated in educational studies, 4 consulted
drama experts. Based on these findings, it can be said that the elective drama course contributes to
the professional development of the teachers. Teachers participating in the research stated that they
participated in trainings, searched for resources, collaborated, consulted drama experts and followed
information networks in order to be more useful in drama lessons and to improve themselves. Sections

of the opinions of the participants in the research are given below.
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1 try to read books about drama. I especially watch the works done on the internet.

But I do not find myself sufficient in this field (Ogrtl).

I participate in the workshops organized within this scope. (Teacher Network
Workshops) 1 also participate in in-service training activities although they have
deficiencies (Ogrt5).

1 consult experts in the field of drama education. I am reviewing various articles and
books on the subject. I exchange ideas with my classmates (Ogrt3).

1 try to attend in-service seminars to increase my competence in this subject. I try
to follow the social media channels where the activities done in the drama class
are shared. I exchange ideas with people who I think are experienced in this field
(Ogrt7).
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1 often refer to the experiences and knowledge of my colleagues who have given the
drama course before, I worked hard every week to work on my course and make it
applicable by blending a few resources myself (Ogrt8).

1 took a course. I attended the seminar on this subject. I also get support and help
from my fellow directors and actors who research and work on this subject (Ogrt14).
2. Problems Encountered in the Application of Drama Lesson

In this section, the findings regarding the problems experienced in the implementation
process of the drama lesson are given. Findings regarding the problems encountered in practice are
given in Table 10.

Table 10. Problems Encountered During the Application Process of the Course

Problems Encountered in the Application of Elective Drama Course f

Lack of Tools 25

Lack of Physical Environment 24

Teacher Competencies 17

Lack of Guidebooks 16

Adequacy and Functionality of the Curriculum 11
Lack of Tools

When the findings in Table 10 are examined, 25 of the participants stated that there are
deficiencies in the tools, 24 in the physical environment, 17 in the teacher’s competencies, 16 in the
guidebooks, and 11 in the drama curriculum. According to these findings, it can be said that there are
many problems in the implementation process of the elective drama course in terms of equipment and
workshop. The teachers and school administrators participating in the research stated that the tools and
materials that can be used in the elective drama course in their schools are insufficient. One teacher
participating in the research stated that the workshop without any stimuli would be more productive
(Ogrt17). 1 administrator who participated in the research stated that he was sufficient in terms of course
materials (Y,). Sections of the opinions of the participants in the research are given below.

It cannot be said to be enough. Secondary schools can only make expenditures
through parent-teacher associations and unfortunately, this budget is quite limited.
It can be done with the help of teachers, parents and other stakeholders, mostly
through bilateral relations (Y1).

The tool is almost non-existent. If the administrators are curious, they prepare the tools
for this lesson, otherwise, the teacher who is taking the lesson prepares them (Y2).

1t is not sufficient. I think that a place with a few airtight mattresses in the basement
of our school is not enough. Tools for drama lessons are usually provided by the
teachers who teach that class (Y4).

The resources for drama lessons are definitely insufficient. I think this is the biggest
problem. Resources and materials available to teachers are very limited. Guidance
sections in existing books remain very abstract. In addition, the drama plans in the
sources are made by ignoring the grade level. Many achievements in middle school
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and high school are the same. Drama sources need to be given live on the internet.
1t should be more practical than theory, that is, in the form of living material. In
addition, activities to be held in many sources do not have gains. So, what will the
children gain when they play that game, cognitively and emotionally? Not very
specified (Ogrtl).

No, not enough. [ think the biggest deficiency of drama teaching is in this area. |
think that the available resources, especially the curriculum, including the people
who have made a name in the field, are insufficient and do not comply with the
principles of child development and student orientation (Ogrt5).

Lack of Physical Environment
Sections of the opinions of the participants in the research are given below.

“Unfortunately, the current drama classes are not enough. The construction of such
classes should be considered while drawing the architectural structure of the schools
and should be added to all our schools. The Ministry needs to consider the physical
space of the elective courses centrally (Ogrt8).

1 think that the tools offered for drama courses at school are not sufficient. Since
presenting different materials will encourage the development of children’s
imaginations and critical thinking, I think that this area should also be developed
(Osrt7).

Unfortunately, it is not enough. As I answered in the previous questions, classes are
not established in public schools because more importance is given to the courses
that are taken in the exam. As far as I can see around me, private schools usually
invest in these classes. The construction of such classes should be considered while
drawing the architectural structure of the schools and should be added to all our

schools. The Ministry needs to consider the physical space of the elective courses
centrally (Y4).

Not enough. One would like it to be done in a larger and more organized classroom.
But the physical conditions of the school are not suitable for this. The teacher should
prepare the educational environment, the administration should support (Y5).

Although we are a large school, our physical spaces are not sufficient for drama
lessons. As a school, we need to give more importance to drama (Y6).

According to the teachers and school administrators who participated in the research, there
are not enough independent workshops where drama studies can be done in schools. The teachers
who have a drama workshop in their school stated that the workshops are insufficient in terms of
width, spaciousness, cleanliness, light, sound insulation and heat.

Teacher Competencies

According to the teachers and school administrators who participated in the research, the
drama course taken in undergraduate education is not sufficient to carry out the drama course in
schools. The teachers stated that they did role-playing exercises in the drama class they attended in
their undergraduate education and that they gained significant experience in these studies. However,
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they stated that the lack of a standard drama course content on how to prepare a drama session and how
to convey the achievements of the course to the students through drama is a deficiency. The teachers
participating in the research stated that they are in an effort to develop themselves professionally
in this field in order to carry out the drama lesson more efficiently. 4 school administrators who
participated in the research stated that there is a limited number of specialist teachers who will take
the elective drama course in their school (Y, Y,, Y,, Y.). Sections of the opinions of the participants
in the research are given below.

1 was very happy and had a lot of fun in my bachelor’s drama education. This
training should definitely be taken practically, but I find the training incomplete in
this respect. As a result of the training we received, a training can be added on how
to write a drama activity using our creativity and how to develop it. Of course, I think
that this training should include at least one semester (Ogrt19).

No, it is not enough. In the course we took under the name of drama and animation
during the bachelor period, a more applied course process was designed. I mean
we took part in a play. It is controversial to what extent this is related to drama
education and training. While it is one thing to take part in a drama or theater play,
1 think that it is very different to try to associate it with educational gains and bring it
to children. In this context, there is a need for more programs on how to teach drama
education and training to Turkish teacher candidates (Ogrt5).

This year, I was very worried about entering the 6th-grade elective drama course
against my will. The achievements that the course aims to give, my lack of knowledge,
and the expectations of my students from the course and from me led me to research
constantly. I even had to. Because school is the most important piece of the puzzle in
the student s socialization process. Drama lesson is the most important lesson that
can meet this need. This dual and unshakable relationship also prevents the drama
lesson from being superfluous. I have felt this feeling and responsibility very often. 1
often consulted the experiences and knowledge of my colleagues who had given the
drama course before, [ worked hard every week to work on my course and to blend a
few resources in my own way and make them applicable. In this sense, [ am looking
forward to a certificate and equipment course to be conducted by the Ministry of
National Education (Ogrt8).

Lack of Teacher’s Guidebook

According to the teachers participating in the research, there is no teacher’s guidebook suitable
for the age and developmental characteristics of secondary school students to be used in the drama
course. Therefore, teachers conduct the course with their own resources and limited opportunities.
Teachers need a guiding guidebook to realize their drama achievements. Sections of the opinions of
the participants in the research are given below.

Unfortunately, the resources we have at the school and at our disposal are not
enough. When we teach the drama lesson, we obtain resources with our own means
and research the studies we can do. We need resources that will serve as a guidebook

in this field (Ogrt7).
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We may have difficulties in finding activities with an obvious lack of resources or in
teaching drama with rich content (Ogrtll).

We only have one drama class, but we try to provide the materials we will use in the
process ourselves (Ogrtl 3).

Adequacy and Functionality of the Curriculum
Sections of the opinions of the participants in the research are given below.

1 think that the first 7-8 pages, which are 21 pages in total, consist of a list of
achievements devoted to common explanations, as in all programs. Parallel to this,
only the unit and course duration table is included (Ogrt 5).

The Secondary School 5th and 6th Grade Drama Lesson Curriculum is sufficient in
terms of expressing the general framework, but I think it should be improved in terms
of content and guiding the teacher. The fact that many issues remain only in theory
and the lack of practical details can push the instructor who conducts the course to
indecision (Ogrt7).

When it is examined as a draft, it is an adequate curriculum, but its functional
applicability is discussed. To what extent do the targeted gains in this curriculum
correspond to the actual education program? Based on the questions whether the
teacher is aware of the necessity of the drama course and whether the content of
this course can be adapted to the socio-cultural structure of the Turkish society, an
adequate curriculum is unimportant unless the competence of the teacher is aimed to
teach this course. What is important and necessary is to make the teacher competent,
not the curriculum (Ogrt8).

According to the teachers participating in the research, the drama course curriculum is
sufficient in terms of gains. However, the program is not considered functional by the teachers as it
only includes the achievements and the unit table and does not give an idea about the activities.

3. Improving the Applicability of Elective Drama Course

Findings for improving the applicability of the course are given in Table 11.

Table 11. Improving the Applicability of the Course

Improving the Applicability of Elective Drama Course f
Improving the Physical Environment 51
Development of Tools 44
Regulatory Requirement 27
Training of Teachers 26
Budget Requirement 13

When the findings in Table 11 are examined, 51 of the participants stated that the physical
environment should be improved in order for the elective drama course to be more effective and
productive in secondary schools. 44 of them stated that the course should be developed in terms of
equipment. 27 of them stated that legal regulations should be made, 26 of them stated that teachers
should be trained and 13 of them stated that a budget is needed. In order to increase the efficiency
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of the elective drama course, it can be said that legal regulation is needed to meet the workshop,
equipment, teacher qualifications and budget requirements in secondary schools.

Improving the Physical Environment

Teachers, students, school administrators, parents and drama experts who participated in the
research stated that the environments in which drama lessons in secondary schools should be wide
enough for students to move freely, clean and spacious, sufficient in terms of heat and light, and a
safe environment. They stated that the floors of the workshops should consist of soft and healthy
materials such as parquet. According to the participants, there should be a small stage suitable for
improvisation, chairs with armrests arranged to see each other. Sections of participant opinions are
given below. Sections of the opinions of the participants in the research are given below.

There should be a special classroom for drama lessons in school. There should be
tools and equipment that can be used while performing drama, a mirror-covered
wall where students can have the opportunity to watch themselves, and a floor that
can be entered without shoes (Ogrtl5).

There should be tools that support the visual and auditory senses. A comfortable
environment should be created for the student. It should be large enough for both
individual and group work. It should have features that will activate the creativity of
the student (Ogrt4).

Physical conditions directly affect education and training. For this reason, the
environment where creative drama lessons will be held should be an area that receives
enough light. An area with an easy-to-clean material (such as laminate flooring),
without rows, and with large cushions for sitting is sufficient. These cushions can
also be used to create spaces in animations. In addition, providing sound insulation
provides a comfortable working area (U9).

Development of Tools

According to the teachers and students participating in the research, the necessary tools and
materials should be included in the elective drama course. According to the participants, a small
library for a fairy tale, story and poetry studies, visuals that can stimulate students’ creativity, hats,
walking sticks, balls, guitars, abacuses, skeleton models, etc. that they can use easily. They stated
that there should be an accessory chest / suitcase and a costume closet. In addition, according to
the participants, the fact that there is an accessory chest consisting of different materials and a
costume wardrobe in the lessons; It will create an opportunity for students to use their creativity and
imagination, as well as their critical thinking skills, more effectively. In addition, the teachers stated
that the drama workshops should be transformed into a life and art workshop where technological
tools such as smart boards, computers and microphones are included. Sections of the opinions of the
participants in the research are given below.

1 would like to have different board games, paintings andcostumes for activities,
models for different branches of science (O8).

There should be pictures, paintings or accessories on the walls that can activate
the hidden powers of the students. Hats, canes, etc. that they can use to take on
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roles. There should be accessories and they should be placed in a regular closet.
There should be a comfortable environment where they can sit, such as chairs and
cushions. There should be instruments that can be associated with other lessons (ball,
guitar, abacus, skeleton model...). Music and visuals are also important in drama.
For this reason, there should be technological infrastructures such as computers and
microphones. It should not be too gaudy and ornate. Since too many pictures and
accessories will tire the eyes, they should be of a certain size (Ogrtl).

I would like to have costumes. There could be theater cassettes that could be watched
(09).

Costumes, accessories (hat, glasses, etc.) (O12).

I would like to have a small stage in the corner and more cushions for the floors
(O14).

To have the necessary materials for drama such as drama boks and clothes There
may even be a few musical instruments (O18).

Regulatory Requirement

According to the teachers, students, school administrators, parents and drama experts
participating in the research, drama should be no longer an elective course and should be taught as a
compulsory course at all grade levels in secondary schools. According to the participants, the drama
course should be determined by a regulation determined by the Ministry of National Education and
should be included in every school. In addition, the participants stated that a certain budget should
be allocated to schools in order to make drama workshops widespread and to meet the needs of the
workshops. Sections of the opinions of the participants in the research are given below.

The Drama Workshop Directive can be issued. With this directive, standards can be
developed for the places where drama will be applied (U3).

A legal regulation should be enacted for the implementation of drama at all levels

(Ogrtl6).

The Ministry should equip and present these environments in order to establish
drama workshops in schools. The economic situation of the schools is not suitable
for doing this (Y7).

The Ministry should cooperate with non-governmental organizations and university
departments working on this issue and determine and meet the basic needs (U7).

Field expert teachers should attend the classes, the materials used in the workshops
should be enriched, school administrators should support both their teachers and
their teachers. Students should also have a supportive attitude. Our Ministry should
present a perspective on this area in budgeting processes, etc. (YI).

The school is covered by parent-teacher association opportunities and donations
(Y4).
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Training of Teachers

According to the teachers, school administrators and drama experts who participated in the
research, the teachers who will take the elective drama course should receive 320 hours of drama
leadership training from non-governmental organizations and private institutions that provide
qualified education in the field of drama and be trained as a qualified teacher. Sections of the opinions
of the participants in the research are given below.

Educational sciences, fine arts-general cultural knowledge and field knowledge
are the upper frameworks for this competency. However, in teaching drama, it is
necessary to be prone to action, to be close to people and to have a good knowledge
of fiction. The Board of Education and Discipline must first remove the obligation
of Turkish and literature teachers from the list of teachers who can teach drama. In
addition, the features that can teach the drama lesson should be redefined and written
from the beginning. For this, a commission should be established, and universities
and non-governmental organizations should also take part in this commission. For
space support where cooperation can be made with local governments... Anyone who
has been trained in the field before and does not have an MEB-approved document
should not give drama lessons. Especially theater, child development, Turkish and
literature teachers should never conduct these courses unless they receive long-term
creative drama education (US).

Our priority is to see if they are adequately equipped in the field of drama. In
addition, our teacher also needs to be a volunteer (Y1).

The teacher must have a healthy and consistent personality. The professional
formation of the drama leader in drama activities to be carried out for all ages;
It should cover areas such as education, psychology, developmental psychology,
theatre, music, plastic arts, play and theater pedagogy. The teacher should train
himself in an interdisciplinary relationship, have creative qualities, and have a
personality open to change (Ul1).

Those who have at least done postgraduate studies in drama/creative drama
departments or programs in education, or those who have a 320-hour MEB approved
creative drama instructor certificate. Can conduct classes. In this regard, the most
ideal is to open drama education or drama in education departments in education
faculties (faculty of educational sciences), fine arts education departments, open an
undergraduate program or double/minor program under this name and any teaching
undergraduate graduate graduates from these programs. YOK does not approve of
this, and argues that fine arts education still only consists of painting, business and
music (US).

Discussion, Conclusion and Recommendations

Drama lesson, which has the feature of supporting the development of the student in an
individual and social way holistically, is seen as an important learning path in all education levels in
the development of children and the real learning of the student and realization of them (Fazlioglu,
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2011). The students participating in the research stated that the contribution of their teachers, their
families, the development of the drama lesson, the happiness of the lesson and the love of the drama
teacher were effective in choosing the “drama lesson”, which is included in the elective courses
in their schools. From this point of view, giving place to drama as an independent basic lesson in
schools is important in terms of individual needs, social and affective development of students of
this age period.

Drama course offers students many opportunities to use their creativity as fictional characters
in a role, to speak purposefully and to listen effectively to different audiences (Baldwin, 2019).
Cigen and Yildiz (2019) stated that drama studies cause positive changes in students’ thoughts
and behaviors; It has been found that students gain the values of respect for differences, empathy,
respect and equality. The teachers, students, parents, school administrators and drama experts who
participated in this research stated that the drama course applied in secondary schools; He stated
that students improved their problem solving and active listening skills, their imagination, ability to
look at events from a different perspective and to attach importance to different thoughts in terms of
cognitive and affective development. Drama lesson,especially in terms of individual development
improves students’ self-confidence, self-expression and leadership skills. It also helps them overcome
their shyness and introversion in lessons.

Drama enables the student to research and examine himself and the group he works in,
through the experiences in the group, while gaining social skills (Onder, 2016; Pinciotti, 1993).
Arslan, Erbay, and Saygin (2010) also determined that drama affects students’ communication skills
positively. According to the results of this research, the elective drama course improves students’
cognitive and affective skills, as well as their communication and socialization skills. In addition,
according to the participants, the drama course improves the students’ ability to acquire new pursuits
and establish empathy; it allows them to do joint work with each other and to spend quality time with
their friends. In drama workshops, students are in constant interaction and activity. These activities are
very important for the emotional and spiritual development of children (Fazlioglu, 2011). According
to Kaya (2018), the drama method is an effective way for individuals to learn to cope with stress,
realize their own strengths and cope with problems. According to the parents who participated in
the research, the drama course expands the different development areas of the students and enables
them to show a positive development in their problem-solving skills and creativity. It can be said
that drama practices contribute positively to the emotional and spiritual development of the student.

Schools can be boring places for students in education life. Thanks to the drama lesson,
instead of being a place where schools are avoided and quickly abandoned when the bell rings; It
becomes a center of attraction that arouses the interest and curiosity of students and makes them
excited and happy while learning (Aykag, 2008; Cicen, 2019; Dos, 2013; Karatay & Kogyigit, 2020).
The participants of this research stated that the students experienced excitement, enthusiasm and
happiness from the plays and improvisation activities in the drama workshops applied in secondary
schools; They stated that after leaving the drama class, they were eagerly waiting for the lesson
to attend the next lesson and to realize new learnings in the lesson. As a result of the research, it
was determined that thanks to the drama course in schools, the students got rid of the stress of the
academic course intensity and relaxed and felt free.
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The situations encountered in the drama may reflect real life or be completely fictional
because the participants act from the life situations they know, see or hear in order to advance the
drama process (Baldwin, 2020). According to Ersan (2014), Isyar (2017), Tas (2013), Yiiksel, Akyol,
and Sahin (2016), the metaphor most often produced by teachers about drama is “life”’; According
to Giindogan and Ergenekon (2019), it is “reflecting life”. In this respect, it can be said that drama
prepares children for life, reflects life and offers children the opportunity to learn by living (Onder,
2016). According to the school administrators and students participating in this research, the elective
drama course is an important course in terms of preparing students for life.

With the game, students interact with their environment, evaluate, use their imagination and
improve their problem-solving skills thanks to this interaction. In addition, a wide game repertoire
supports the social development of students in terms of responsibility, cooperation, cooperation,
observation, communication, effective use of language skills, and learning social and moral rules
(Mangir & Aktas, 1993). According to the students and parents who participated in the research,
the drama course provides the development of the students’ game repertoire. Students’ learning new
games during the drama process and using them in daily life can contribute positively to students’
development processes.

Drama workshop practices with teacher candidates and different professional groups,
discovering their talents, getting to know themselves, gaining self-confidence, establishing empathy
develop the skills of communicating effectively, gaining a different perspective and collaborating
(Seggin, 2019; Cengiz, Ozdemir Simsek, & Adigiizel, 2020). The teachers participating in the
research stated that they are trying to improve themselves professionally in this field in order
to make the drama lesson more productive in secondary schools. Based on these data, it can be
said that educators who receive drama education or teach drama make a positive and developing
contribution to their individual, social and professional development. In addition, the drama course
also provides opportunities for teachers to recognize different aspects of children (Oztiirk, 2001).
According to Karatay and Kogyigit (2020), the drama course provides a learning environment for
the recognition and discovery of the unrecognized characteristics of the students. According to the
teachers participating in the research, the drama course teachers allow students to discover their
hidden strengths and talents and to get to know their students better. Drama lesson helps teachers
discover other individual characteristics of their students that are not revealed in the lessons.

Despite all these positive aspects, there are problems with the implementation of drama in
schools. When the drama curriculum is examined, it is seen that the curriculum cannot go beyond
the list of achievements (Uysal, 2015) and that the drama teacher is not guided adequately on “how
to realize” the applications of the desired achievements from the students. In other words, the lesson
cannot be taught in line with the aims of the drama lesson curriculum in secondary schools, and the
teacher’s lack of self-confidence due to the lack of knowledge and skills in the field of drama causes
the problems encountered during the lesson to be unable to be produced (Ersan, 2014). According to
the teachers participating in the research, the Secondary School 5th and 6th Grade Drama Curriculum
is sufficient in terms of achievements, but it is not functional because it does not give an idea about
how to apply them. According to the teachers, the development of the drama lesson curriculum by
including the educational situations can make the lesson more productive. From this point of view,
it can be said that together with the achievements in the curriculum, teachers also need activities,
namely guide books.
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Guide books have the feature of being permanent products with high labor and functional
value in terms of their quality that requires careful work (Gtiglii and Topses, 2001). There is currently
no drama teacher’s guidebook to guide the teachers who conduct the drama course (Ersan, 2014),
and the current problem is experienced not only in the elective drama course but also in other
elective courses (Esbahoglu, 2015; Uysal, 2015). According to the teachers who participated in the
research, there is no teacher’s guidebook for the drama lesson suitable for the age and developmental
characteristics of secondary school students to be used in the drama lesson, and the teachers conduct
the lesson in a limited way and with difficulty by using their own means. In order to make up for the
teachers’ deficiencies in drama, guidebooks for teachers can be prepared in accordance with the age
and developmental levels of the students.

Teachers from different fields, who receive drama leadership training and carry out drama
studies at schools, consider themselves competent (Tutuman, 2011) because they are trained and
have experience in drama practice, but they do not know the stages of structuring the drama process
(Yildirim, 2008); It is known that they mostly use role-playing, improvisation and dramatization
techniques (Acarlioglu, 2020). As stated in previous studies, it can be said that there is a problem
with qualified teachers to conduct drama lessons in schools. Because the teachers, administrators and
experts who participated in this research also stated that the drama course in undergraduate education
should be given in a more qualified way for three or four terms by people who are competent in the
field of drama theoretically and practically. Moreover, the participants stated that drama undergraduate
programs should be opened in order to increase the efficiency of drama courses. In cases where this
is not possible, the problem of qualified teachers in the field of drama can be solved by giving drama
teaching as a double major or minor program together with other undergraduate programs. In-service
or special trainings to increase teacher qualifications should be given theoretically and practically in
cooperation with the Ministry of National Education and Council of Higher Education. The trainings
are not in one-two-week courses; at least one year, gradually, in the form of long-term courses and
in easily accessible places, in cooperation with local administrations within the application area. In
addition, teachers can improve their competencies by taking training from private institutions that
have been providing 320 hours of drama leadership training for many years.

It is known that there are informatics networks created by drama experts in some countries
to meet the equipment and resource needs of teachers regarding drama lessons. For example,
“American Alliance for Theater and Education, Council of Ontario Drama and Dance Educators,
Drama Australia, National Drama- the UK’s Leading Drama Subject Association ” (Bowell and
Heap, 2019). It may be beneficial to collect drama practices in schools on internet sharing networks.
Such a sharing network can increase the functionality of drama studies in our country. Teachers can
contribute to their professional development by examining lesson plans, seeing original applications,
reading experts’ publications and watching their videos. In addition, giving place to drama-based
studies in drama workshops and different courses in the virtual environment can create a large drama
pool. Teachers participating in the research; stated that they need such networks.

It is very important that the workshop environment is in suitable conditions in the drama
class, in terms of physical and mental warm-up of the participants and their creative work (Bil,
2012; Ersan, 2014). According to San (1996), participants in drama activities should be prepared
and willing to work, feel comfortable and safe, and be ready to discover new and different things. In
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order to meet this existing need, some changes were made by the Ministry of National Education. In
the second and fourth paragraphs of the fifth article of the Ministry of National Education Regulation
on Opening, Closing and Naming Institutions published in the Official Newspaper with the date
02.10.2020 and number 31262, the conditions for opening primary and secondary schools have been
regulated. According to this regulation, there must be a gym or a “drama hall” among the necessary
conditions in order to open a primary school, secondary school and imam hatip secondary school
(Official Newspaper, 2020). Seeing the need for workshops in the implementation of the drama
course in schools and making a legal regulation for this can be considered an important step taken
in terms of both teaching the drama course in an appropriate environment and realizing the effect of
the course on the students.

According to the teachers and school administrators who participated in the research, there
are not enough independent workshops where drama studies can be done in secondary schools.
Participants who have a drama workshop in their school, on the other hand, experience problems
related to the width, spaciousness, cleanliness, light, sound insulation and heat aspect of the
workshops. It is considered important for the efficiency of the lesson that the environment where the
drama lesson is held in secondary schools is of suitable width, the floor is easily cleaned and covered
with a soft material, there are cushions or chairs with armrests and a small stage and entertaining
visuals.

Although it is not obligatory to use equipment related to the content of the lesson in drama
workshops, the use of tools is important for the efficiency of the activity. Since costumes are at the
top of the most used tools by students in drama classes (Woolland, 1993), a “costume and accessory”
cabinet can be used to protect them under appropriate conditions and allow students to reach them
comfortably (Bayram, et al. 1999; ilhan et al., 2004; Turla, 2003). According to the teachers and
students who participated in the research, the presence of a small library for fairy tale, story and
poetry studies to be used in the workshops can activate the creativity and imagination of the students,
and at the same time, it can make the lesson more effective by creating an opportunity for them to
use their critical thinking skills more effectively.

Drama has assumed a functional role in programs at different levels in many different
countries, both as a discipline, as a teaching method and as an art field. Drama is also a compulsory
course in faculties and colleges that train teachers for pre-school education institutions and primary
education (Omeroglu, 2006). Teachers, school administrators and drama experts participating in the
research stated that a legal arrangement should be made by the Ministry of National Education in order
for drama workshops to be widespread, efficient, effective and sustainable. With this arrangement,
the “qualifications of teachers who can take drama courses” determined by the Board of Education
and Discipline should also be redefined. The lack of legal binding on drama workshops causes drama
lessons to be limited to the individual efforts of both school administrators and teachers. Difficulties
in the acceptance, implementation and maintenance of a course without regulations in schools are
also increasing. Participants in the research stated that the elective drama course should be applied
as a compulsory course in all grade levels in secondary schools. The participants stated that it was
necessary for the Ministry of National Education and Council of Higher Education to make a plan for
the drama workshops to become widespread. From this point of view, a legal regulation can ensure
that drama is used effectively and efficiently both as an independent course and as a teaching method
by reducing the problems experienced in drama lessons in schools.
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In line with the results obtained from the research, suggestions were made to make the
elective drama course more efficient and qualified.

*  The terms “to include a drama workshop” and “to create a drama workshop” in exist-
ing schools can be added to the conditions of opening schools in newly opened school
buildings with legal regulation.

* A “Drama Workshop” consisting of stakeholders including expert teachers, academi-
cians and non-governmental organizations in the field of drama can be organized in
order to make the elective drama course in schools more productive and developed.

* Implementation of drama at all grade levels in secondary schools, the characteristics
of drama workshops, the competencies of drama teachers and the budget of the work-
shops can be determined by legal regulation.

*  “Teacher’s guidebooks”, created by drama experts and teachers, can be prepared in
accordance with the age and developmental characteristics of secondary school stu-
dents. A “drama suitcase” containing tools and materials that can be used in lessons
for teachers to be used in drama workshops can be prepared and sent to schools.

* A qualified “Drama Information Network™ can be created, which all drama teachers
can benefit from, by collaborating with experienced teachers who are interested in
drama. Informative speeches, writings, lesson plans, teachers’ practices in schools,
videos, useful links, books and documents can be included in the created information
network.
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:
1. Tiirkge ve Ingilizce tam metin olarak sisteme yiiklenir.

2. Makalelerin sisteme yiiklenmesinin ardindan yazilar ilk olarak iThenticate ya da Tur-
nitin gibi intihal programlari ile taranir ve alint1 oram % 15 altinda olan calisma-
lar alana uygunluk acisindan oncelikle editor tarafindan incelenerek yaym kuruluna
iletilir.

3. Yayimlanmasina karar verilen yazilar, bilimsel a¢idan degerlendirilmek iizere en az iki
hakem tarafindan incelenir.

4. Hakem raporlarindan birinin olumlu, digerinin olumsuz olmasi durumunda, makale de-
gerlendirilmek iizere ii¢iincli hakeme yonlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

5. Hakem raporlarina gore iizerinde degisiklik yapilmasi gereken yazilardaki tiim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar {izerinde yazarlarca bir
degisiklik yapilmaz.

6. Hakem raporlar gizlilik icerir. Yazarlar, hakem ve Yaymn Kurulu’nun elestiri, 6neri ve
diizeltmelerini dikkate almalidir. Yazarin, hakemin gortislerine katilmadigi durumlarda,
yazarin katilmadigi goriislere iliskin olarak gerekli kanitlar1 gdstermesi ve diisiincelerini
belirten bir yaziyi editore iletmesi gerekmektedir. Yazarlarla hakemler arasindaki iletisi-
mi yalnizca Yaym Kurulu saglar.

7. Yayim sirasinda, ilk olarak yazinin Yaratici Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

8. Yaratic1 Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

9. Yayin Kurulu, gonderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Gonderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

10. Yayimlanmis yazilarin yayin haklar1 Yaratici Drama Dergisi’ne aittir.

11. Yaratici Drama Dergisi’nin ve yazar/larin adlar1 kaynak gosterilerek alinti yapilabilir.

12. Yazlar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarh
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanir.

13. Bir sayida, ayni yazarin tek isim oldugu tek makale yayimlanabilir.

14. Dergiye gonderilecek yazilar;

a) Kagit boyutlari: A4 boyutunda kagida, ist, alt, sag ve soldan 2,5 cm bosluk
birakilarak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman
yaz1 karakteri kullanilarak yazilmalidir.

b) Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin disina tagmamasi amaciyla
10x17 em’lik alan1 agsmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde daha
kiiclik punto ve bir satir aralig1 kullanilabilir. Tablo, sekil ve ekler, metin igerisinde,
basliklariyla yer almalidir. Tablo ve sekillerin 6ncesine ve sonrasina 12 nk bosluk
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g
h)

»

k)

15.
16.

a)

b)

©)

d)

17.
18.

19.

verilir, tablo basliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

Makale Baslhigi; 14 punto, baglaclar hari¢ her sdzctiglin bas harfi biiylik olarak
yazilmalidir. Baglik 17 s6zciigii gegmemelidir. Proje kapsaminda hazirlanan, sozlii
bildiri, doktora ya da yliksek lisans tezinden iiretilmis veya destek almis ¢alismalar
basliga * seklinde dipnot ile verilir. Bagliktan sonra bir bosluk ile dipnot verilmelidir.

Yazar Ad/lar/i; 12 punto, ortali, yazar adi soyadi sadece bas harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashgi; 10 punto ve koyu yazilmalidir.

Tiirkce/Ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sézciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sozciikler Bashigi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiytikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashklar; (Girig, YOntem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yash
yazilmalidir.

Paragraflar; paragraf baglar1 1,25 cm igeriden, 11 punto, iki yana yasl, paragraflar
arasi 6 nk bosluk birakilarak yazilmalidir.

Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfay1 gegmemelidir.

Gonderilen yazilar asagidaki boliimleri igermelidir:
Baslik sayfasi: Yazar/lar/in tim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashiginin Tiirkce ve Ingilizce isimleri ile Tiirkge ve Ingilizce dzetleri icermelidir.
Ana Metin: Ampirik caligmalar; giris, yontem, bulgular, tartisma ve sonug
boliimlerini igermelidir.

Yontem: Bu kisim; orneklem, veri toplama araci ve islem, verilerin analizi alt
kisimlarini igermek zorundadir. Derleme tiirii calismalar problemi ortaya koymali,
ilgili alanyazini etkili bir bigimde analiz etmeli, alanyazindaki eksiklikler, bosluklar
ve celiskilerin iizerinde durmali ve ¢Oziimler i¢in Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmas1 gerekmektedir.

Kaynak¢a: Hem metin i¢inde hem de kaynakc¢ada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological
Association (5. Bask1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yaym Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirkge makalelerde metin i¢inde referans verirken miimkiin oldugu kadar ana kaynaga
ulasilmalidir.

Yazilar, Yaratict Drama Dergisi’nin web adresine yiiklenmelidir.



20. Yayimlanan yazilarin i¢eriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-
zarlar sorumludur. 40 kelimenin altinda dogrudan yapilan atiflar (“ ) ¢ift tirnak i¢inde
ayn1 sekli ile kullanilir ve tirnak igareti kapatildiktan sonra ilgili kaynaga gonderme
yapilir. Alint1 yapilacak ifadeler 40 kelimeden daha fazla ise, alint1 yapilacak metin tir-
nak kullanilmadan ayr bir paragraf olarak 1,5 cm igerden baglamali ve bir punto kiiciik
yazilmalidir. Dogrudan aktarilan metnin bir kism1 kullanilacaksa o kismin yerine iig
nokra (...) konulmalidir.

21. Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danisman ad1 ikinci isim olmak tizere, danisman adiyla birlikte yayimlanir.

22. Baska bir yerde yayimlanan yazilara (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaratict Drama Dergisi’nde ancak Yayin Kurulu’nun onayiyla yer verilebilir.
Yaratict Drama Dergisi Kaynakca Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA 6) tarafindan yayinlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratict drama (4.bs.). Ankara: PegemA Yayinlar1.
Gonderme: (Adigiizel, 2013, s.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, L. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York:

Routledge Publication.
Kitap Icinde Boliim

Giiven, 1. (2008). Okul &ncesi drama etkinliklerinde ilkeler. A. Oztiirk (Yay. Haz.). Cocukta
Yaraticilik ve Drama iginde (ss. 199-212). Eskisehir: Anadolu Universitesi Yaymlari.

Gonderme: (Giiven, 2008, 5.207)

Ceviri Kitap

Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.). Ankara: Tiirk Tarih Kurumu.
Gonderme: (Lewis, 2000, s. 12)

Editorlii Kitap

Kilpatrick, J. (2004). (Ed.). A4 Research companion to principles and xtandards for school
mathematics,

Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)
Tek Yazarh Makale

San, 1. (1990). Egitimde yaratici drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23(2), 573-582.

Gonderme: (San, 1990, s. 574)
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iki yazarh makale

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

Elektronik Makale

Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢dzme algisi ve diisiinme
ihtiyact arasindaki baglantilar. Egitim ve Bilim, 37(164), 237-250. 3 Aralik 2014 tarihinde http://
egitimvebilim.ted.org.tr/index.php/EB/article/view/779/376 adresinden erisildi.

Gonderme: (Karakelle, 2012, s. 240)
Tez

Aykag, M. (2011). Tiirk¢ce ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici
drama etkinliklerinin anlatma becerilerine etkisi. Yayinlanmamis doktora tezi, Ankara Universitesi
Egitim Bilimleri Enstitiisii Hacettepe, Ankara.

Gonderme: (Aykag, 2011, 5.67)
Bildiri
Akfirat Onalan, F. ve Tung, A. (2003). Grup rehberlik etkinliklerinde yaratict dramanin yeri:

Yaparak yasayarak 6grenme. VII. Ulusal Psikolojik Danisma ve Rehberlik Kongresi 09-11 Temmuz
2003 iginde (s. 91-93). Indnii Universitesi, Malatya: PegemA Yayincilik, 139-140.

Gonderme: (Akfirat Onalan ve Tung, 2003, s. 92)
Web Sayfalar

UNESCO. (2013). World Heritage list. UNESCO web sitesinden 21 Aralik 2013 tarihinde
erigildi: http://whc.unesco.org/en/list

Gonderme: (UNESCO, 2013)

Sekiller

Her seklin numarayi i¢eren bir basligi olmali ve bu baslik seklin altina yazilmalidir.
Tablolar

Tablo numarasi ve adi tablonun iistiinde yer almalidir. Tablo adi, tablo numarasinin altindan
baslayarak, sola dayali bir sekilde, bas harfleri biiylik ve italik olarak yazilmalidir. Tablo sadece yatay
cizgiler kullanilarak olusturulmalidir. Asagida bir tablo 6rnegi verilmistir.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. smif 2. smif 3. siuf 4. simf 5. smuf

Fen ders planlari
Yasayan canlilar - - - 5 1
Elektrik - - 1

Matematik ders planlari
Sayilar - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 -

1

Veri analizi -
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Submission Guidelines For Creative Drama Journal

Articles sent to Creative Drama Journal for Publication:

1.

10.

11.
12.

a)

b)

First, the article is scanned with plagiarism programs such as iThenticate or Turnitin,
and studies with a quotation rate of less than 15% are first reviewed by the editor and
submitted to the editorial board for convenience. The articles, which are decided to be
published, are examined by at least two referees to be evaluated from a scientific point.

In the event that one of the referee reports is positive and the other one is negative, ar-
ticle is directed to the third referee to be evaluated. In case of positive referee reports,
article is included in the publication program.

Authors make all changes in the articles on which changes are required according to

referee reports on their own. No change is made on the final versions of the articles by
the authors.

Referee reports include privacy. Authors have to take the critics, suggestions and cor-
rections of the referee and Editorial Board into consideration. Communication between
authors and referees is only ensured by the Editorial Board.

During publication, firstly the sending date of the article to Creative Drama Journal is
considered and then the scores obtained from the referees are considered.

Responsibility of the articles published in Creative Drama Journal pertains to the

author/s/ of the articles. Contemporary Drama Association and Creative Drama Journal
do not accept responsibility related to the published articles.

The Editorial Board is free to publish and not to publish the submitted articles. Submit-
ted articles are not returned to the author whether they are published or not.

The rights of publication of the published articles pertain to Creative Drama Journal.

Quotation can be made by giving reference of Creative Drama Journal and the name/s
of the author/s.

Articles are published in alphabetical order by authors’ surnames. In articles with two
or more authors, articles are sorted and published based on the first author’s surname.

In an issue, one article can be published in which the same author is the only name.
Articles to be sent to the journal;

Paper sizes: 1t should be written on A4 sized paper with 1.5 line spacing and without
end of line hyphenation by leaving 2,5 cm space from top, bottom and left (on an
area of 16x24,7 cm) and by using 11 point size and Times New Roman typeface.

Tables, pictures, figures, graphics, etc..: They should not exceed the area of 10x17
cm in order not to extend beyond the journal page sizes. Smaller font size and one
line space can be used on tables, pictures, figures, graphics and so on. Tables, figures
and appendices should be included in the text with their titles. 12 pt space is left
before and after tables and figures, table titles and text should be 10 point size, table
and its number should be written in bold.

Title of the Article; 1t should be written as 14 point size, and the first letter of every
word should be written as capital letter except for the conjunctions. Title should not
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exceed 17 words. Studies, which are produced from verbal notification and doctoral
or postgraduate thesis or which received support, are indicated by footnote in the
title as *. Footnote should be given by a space after title.

d) Name/s of the Author/s; They should be given in footnote in figures as 1-2 along
with the title, institution he/she works and e-mail address as 12 point size, centered,
and only the first letters of author name and surname should be capital letter.

e) Title of Abstract; 1t should be written as 10 point size and in bold.

f) Turkish / English Text Abstract; 1t should be written as 10 point size, italic, justified
alignment and between 90-120 words. If there is a paragraph, 6 pt space should be
given between paragraphs.

g) Title of the Keywords; 1t should be written as 10 point size and in bold.
h) Keywords; Maximum 5 keywords should be written as 10 point size.
i) Main Titles; (Introduction, Method, Discussion and similar basic titles) It should be

written as 11 point size, bold and centered, in the way that only the first letters are
capital letter, and with 6 pt space from top and bottom.

j) Subtitles; paragraph indentation should be written as 1.25 cm inside, 11 point size,
bold, italic and justified alignment.

k) Paragraphs; Paragraph indentations should be written as 1.25 cm inside, 11 point
size, justified alignment by leaving 6pt space between paragraphs.

13. Submitted articles should not exceed 20 pages, including abstracts and references.
14. Submitted articles should include the following sections:

a) Title page: 1t should include the full name/s and explicit name/s of the author/s, the
institutions they work, Turkish and English names of top article title and its Turkish
and English abstracts.

b) Main Text: Empirical studies should include the sections of introduction, method,
findings, discussion and the results.

c) Method: This section must include the sub-sections of sampling, data collection
and processing and analysis of data. Review article-type studies should reveal the
problem, should analyze the relevant literature effectively, should put emphasis
on shortcomings, gaps and contradictions in the literature and should include
suggestions for solutions. There may be differences in giving title of other studies,
however, articles should be fluent and scientific that will not make the readers bored.

d) References: Spelling rules specified in the book called Publication Manual of
American Psychological Association (5th edition 2001) published by American
Psychological Association (APA) should be obeyed both in the text and references.

15. E-mail address must be written for correspondences related to the Editorial Board.

16. While giving reference in the texts in Turkish articles, main source should be attained
as far as possible.



17. Articles should be sent to Creative Drama Journal’s e-mail address (cdddergi@gmail.
com).

18. Author or authors who cite/s are responsible for the distortions that may be in the con-
tent of the published articles.

19. Studies carried out as dissertation in Creative Drama Instructor/Leadership courses are
published with the name of advisor including the advisor name and second name.

20. The articles published in somewhere else (published seminar and conference proceed-
ings, etc.) can be published in Creative Drama Journal with the approval of the Editorial
Board.

Citation Format and Style Guide for Creative Drama Journal

Publication of Manual of American Psychological Association-APA is adopted by our journal
for formatting and style.

JOURNALS
One Author

San, I. (1998). The development of drama in education in Turkey, Research in Drama
Education, 3, 1, 96.

Two Authors

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

BOOKS AND CHAPTER IN BOOKS
One Author

Ustiindag, T. (2004) Yaratici drama ogretmenimin giinliigii (6. baski). Ankara: PegemA
Yaymecilik.

Two Authors

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York: Routledge Publication.

Editor instead of author

Hemingway, E. (1999). The killers. In J. Updike & K. Kenison (Eds.), The best American
short stories of the century (pp.78-80). Boston, MA: Houghton Mifflin.

Kilpatrick, J. (2004). (Ed.). A Research companion to principles and standards for school
mathematics, Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)

Thesis or dissertation

Duatepe, A. (2004). The effects of drama based instruction on seventh grade students’
geometry achievement, Van Hiele geometric thinking levels, attitude toward mathematics and
geometry. Unpublished PhD dissertation, Ankara: METU.
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Published Presentation Papers

Adgiizel, H. O. (2002). Egitim bilimlerinde ve sanat egitiminde yontem, disiplin ve sanatsal
boyutlartyla yaratict drama. /1. Egitim Bilimleri Kongresi, Yakin Dogu Universitesi, KKTC, 23-26
Ekim.

Online Sources
Online Journal

Andersen, C. (2004, June). Learning in “As-If” worlds: Cognition in drama in education.
Theory into Practice. 43, 4, Retrieved November 3, 2004, Academic Index.

Citing in the text

One Author

Linn’s (1999) study...

As it is indicated (Way, 1973) in a new research,...
Two or more authors

If the paper is published by two authors, then full names of both authors must be written
through all the text. If the paper is published by three or more authors, then in the first citation full
names of authors must be written, but then for other citations, only the first authors’ first name must be
written and other authors must be written as “others”.

Figures

All the figures must have a title that include also a number. And this title must be under the
figure.

Tables

The name and the number of table must be at the top of the table. Name of the table must
begin after the number of table. And 1t must be aligned-left, written by initial capital letters and italic.
The table must be constituted by only horizontal lines. You can find an example below.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarmmin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. simf 2. smif 3. smf 4. simif 5. siif

Fen ders planlar1

Yasayan canlilar - - - 5 1
Elektrik - - 1 3 -
Matematik ders planlart
Sayilar - - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 - -
1

Veri analizi - -
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