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SINER]Ji ULUSLARARASI ALAN EGiTiMi ARASTIRMALARI DERGISi YAYIM iLKELERi

1. Yayinlanacak yazilar alan egitimi ile ilgili ve daha 6nce herhangi bir yerde yayinlanmamis olmalidir. Dergide asagida
belirtilen alanlarla ilgili makaleler yayinlanir:

Adalet ve Hukuk Egitimi

Almanca Egitimi

Beden Egitimi ve Spor Egitimi

Bilgisayar ve Ogretim Teknolojileri Egitimi
Biyoloji Egitimi

Cografya Egitimi

Cocuk Gelisimi ve Egitimi

Din Kiiltiirti ve Ahlak Bilgisi Egitimi

Ev Ekonomisi Egitimi

Fen Bilgisi Egitimi

Fizik Egitiimi

Fransizca Egitimi

[kdgretim Matematik Egitimi

Ingilizce Egitimi

Kimya Egitimi

Matematik Egitimi

Miizik Egitimi

Okul Oncesi Egitimi

Ozel Egitim

Rehberlik ve Psikolojik Danismanlik Egitimi
Resim s Egitimi

Saghk Egitimi

Sinif Egitimi

Sosyal Bilgiler Egitimi

Tarih Egitimi

Teknoloji ve Tasarim Egitimi

Ticaret ve Turizm Egitimi

Tirkee Egitimi

Tirk Dili ve Edebiyat1 Egitimi

Mesleki ve Teknik Egitim Kapsamindaki Tiim Alanlar
Saglik Egitimi Kapsamindaki Tiim Alanlar
Adalet ve Hukuk Egitimi Kapsamindaki Tiim Alanlar
Tarim /Ziraat Egitimi Kapsamindaki Tiim Alanlar

2.

Bilimsel toplantilarda sunulan bildiriler, daha 6nce yayimlanmamis olmak ve sunuldugu bilimsel toplant: bilgileri
makale lizerinde belirtilmek kaydiyla yayimlanabilir. Bu durumda etik sorumluluk makale sahibine ait olur.

Derginin yazim dili Tiirkiye Tiirkgesidir. Ancak her sayida derginin iicte birini gecmeyecek sekilde ingilizce yazilara
da yer verilebilir. Tiirkce calismalarda Tiirkce ve Ingilizce; ingilizce calismalarda ise 250 kelimeyi gecmeyecek
sekilde Tiirkce ve Ingilizce 6zete ve 3-5 anahtar kelimeye yer verilmelidir.

SINER]JI Uluslararasi Alan Egitimi Dergisine génderilen yazilar énce yaymm kurulunca dergi ilkelerine uygunluk
acisindan incelenir ve uygun bulunanlar, o alandaki ¢alismalariyla taninmis iki hakeme gonderilir. Hakemlerin
isimleri gizli tutulur ve raporlar bes yl siireyle saklanir. Hakem raporlarindan biri olumsuz oldugu takdirde, yazi
tclincii hakeme gonderilir; o rapor da olumsuz geldigi takdirde yazi1 yayimlanmaz. Yazarlar, hakemlerin goriis ve
onerileri dogrultusunda diizeltmelerini yaparlar. Yayima kabul edilmeyen yazilar iade edilmez; ancak yazarin
istemesi halinde bir niishasi kendisine verilir. Hakemler kendilerine gonderilen yaziy1 21 giin icinde degerlendirir.
Bu siire icerisinde raporunu géndermeyen hakeme ulasilarak degerlendirme icin 7 giin ek stire verilir. Hakem bu
siirede de raporunu gondermezse hakemligi diisiriliir.

5. Dergide yayinlanacak her tiirli yazinin icerinden yazarlari sorumludur.

6.

Makaleler derginin Dergipark platformu itizerinde https://dergipark.org.tr/tr/pub/synergy adresinde yer alan
sayfasina yiiklenmek suretiyle siire¢ baslatilmis olur.

7. Dergimiz Haziran ve Aralik aylarinda olmak iizere yilda iki say1 e-dergi olarak yayinlanir.
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MAKALE YAZIM KURALLARI

Baslik ve Dipnotlar: Makale bagligl iki yana yasli, 14 punto, koyu ve Cambria yazi tipinde yazilmaldir. Baslik en fazla
15 sozciik olmali, baglaglar hari¢ olmak ilizere her sozciigiin ilk harfi biiyiik harfle yazilmahdir. Tiirkge yazilmis
makalelerde makalenin Ingilizce basligi da ayni bicimde yazilmalidir. Makale ile ilgili belirtilmesi gereken 6zel hususlar
makale kabul edildikten sonra bashgina konulacak (*) ile sayfa altinda agiklanacaktir. Calismanin kabul edilmesinden
sonra yazar(lar)inin adi soyadi ortaly, koyu, 12 punto, Cambria yazi tipinde, soyadi biiytik harflerle ve ortalanmis olarak,
yazar sayisl birden fazla ise yazarlar tarafindan belirlenen sirayla yazilacaktir. Yazar(lar)in unvaniyla birlikte, calistig
yerin acik adi, sehir-lilke bilgisi, e-posta adresi ve ORCID numarasina dipnot olarak makalenin ilk sayfasinda yer
verilmelidir. Dipnotlardaki tiim bilgiler Palatino Linotype yaz tipinde, girintisiz ve 10 punto olmahdir.

Tiirkge ve Ingilizce Kisa Ozet: Dergiye Tiirkge ve Ingilizce calismalar yayinlanmak iizere kabul edilmektedir. Tiirkce
hazirlanan ¢alismalarda Cambria yazi tipinde, 10 punto ve 200 s6zciigii gegmeyecek sekilde Tiirkge 6zet ve 250 s6zcligii
asmayacak sekilde hazirlanan ingilizce kisa 6zet (Abstract) yer almalidir. Aym sekilde ingilizce hazirlanan calismalarda
Tiirkce kisa 6zete yer verilmelidir. Tiirkge ve Ingilizce kisa 6zetlerin altinda 3-5 anahtar sbzciige yer verilmelidir.

Bolimler ve Alt Béliimler: Calismalarda ana boélim bashklar: (birinci diizey bashklar) Arabik rakamlarla
numaralandirilarak Cambria yaz tipinde, 12 punto, koyu, sola yash ve tiimii biiylik harf biciminde yazilmahdir. Alt
bo6liim basliklar (ikinci diizey basliklar) Cambria yaz tipinde, 11 punto, koyu, sola yasli, her sozciigiin ilk harfi biiytik
olarak yazilmaldir. Ugiincii diizey basliklar ise Cambria, 11 punto, koyu, italik, sola yash, yalnizca ilk sézciigiin ilk harfi
biiyiik olacak bicimde yazilmalidir. Calismalarda ana metin Cambria 11 punto ile yazilmahdir.

Metin icindeki paragraflar en az ii¢ climleden olugsmali ve paragraflar arasinda bir satir boslugu birakilmahdir. Ayni
sekilde basliklarin 6ncesinde ve sonrasinda da bir satir bosluk verilmelidir. Makalenin tamaminda girintiye yer
verilmemeli, paragraflar arasinda énce ve sonra aralik degerleri 0 olmalidir. Metin i¢i atiflarin yaziminda, tablolarda,
sekillerde ve kaynakc¢a yaziminda APA 6 yazim stili kullaniimalidir.

Calismalarda aragtirmanin 6zelligine gore GIRIS, YONTEM (Evren ve érneklem/Calisma Grubu vb.) veri toplama
yontem(ler)i/teknikleri/araclar ve Verilerin analizi), BULGULAR, TARTISMA, SONUC VE ONERILER ve KAYNAKLAR
boliimlerine yer verilmelidir. Ancak arastirmanin 6zelligine gore yazarlar gerek duymalar: halinde farkl boliimler de
olusturabilirler. Boliimlere yeni sayfadan baslanmamaly, bir boliim bittikten sonra, ayni sayfada digeri onu izlemelidir.
Makale metninin tamaminin yaziminda APA 6 yazim stili kullanilmahdir.

Sekiller ve Tablolar: Sekiller yazim alanindan tasmayacak sekilde makale icinde uygun goriilen yerlere ortal olacak
sekilde yerlestirilebilir. Ana metinden sekle atifta bulunulmal ve miimkiinse sekil aciklamalidir. Her bir seklin altinda
Arabik rakamlarla numaralandirilmis bir sekil bashg1 yerlestirilmeli, makale boyunca ayni numaralandirma devam
etmeli ve APA 6 yazim stiline uygun olarak yazilmalidir. Sekil basliklar1 bicim olarak Cambria yazi tipinde, 10 punto,
sola yasli, yalnizca ilk sézciigiin ilk harfi biiylik olacak sekilde yazilmaldir. Sekil bashiginda kaynak kullanilmis ise
parantez i¢cinde kaynak bilgisi eklenmelidir. Eger sekil icinde yazilar varsa, 9 veya 10 punto olacak sekilde Cambria yazi
tipiyle yazilmalhdur.

Tablolar sola dayali olacak sekilde ve tamaminda Cambria yaz tipi kullanilarak hazirlanmalidir. Tablo basligi, 10 punto
ile yazilmali, basligin her kelimesinin sadece ilk harfi biiyiik olmali ve baslik, tablo sayisinin altinda verilmelidir.
Tablolarda APA 6 yazim stili kullanilmalidir. Tablolara metin iginde tablo sayisi belirtilerek atifta bulunulmali ve tablo
bittikten sonra yorumlanmalidir. Tablolar, metin icinde kullamldiklar yerde veya izleyen sayfada yer almaldir. ilgili
not ve kaynaklar, tablonun altinda, “Not:” veya “Kaynak:” ifadelerinden sonra belirtilebilir.

Kaynakga: Makalede yararlanilan kaynaklar “KAYNAKCA” bashgi altinda ve varsa ek(ler)den énce APA 6 yazim stiline
uygun olarak verilmelidir. Kaynaklarin tamami, 11 punto ile ve her bir kaynagin arasinda 1 satir bosluk verilerek,
Cambria yaz tipinde ve iki yana yasly, tek satir araliginda, 6nce ve sonra paragraf degerleri 0 olacak sekilde, girintiye
yer vermeden yazilmalidir. Kaynakcada yer alan her kaynaga metin icinden atifta bulunuldugundan, yine ayn sekilde
metin icinde kullanilan her bir kaynaga da kaynakc¢ada yer verildiginden emin olunmahdir.

Ekler: Thtiya¢ duyulmas: halinde kaynakgadan sonra ve genis ézetten énce, Ekler béliimii olusturulabilir. Burada
makale icinde atifta bulunulan eklere yer verilmelidir. Birden fazla ek kullanilmasi halinde numaralandirilmasi gerekir.
Makale icinde tablo veya sekil olarak verilebilecek unsurlara “Ekler” boliimiinde yer verilmemelidir.

Genis Ozet: Yazar makalesinde istege bagh olarak varsa Ekler, yoksa Kaynakca kismindan sonra gelecek sekilde 750-
1000 sézciikten olusan genis ingilizce 6zete yer verebilir. Bu ézet alt bagliklar icermemeli ve makalenin temel fikirlerini
yansitmalidir. Genis dzette aynen alintiya yer verilmemeli, tablo ve sekil kullanilmamali, Cambria yaz stilinde 11 punto
olarak hazirlanmalidir.

Vi
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ETIiK iLKELER VE YAYIN POLITiKASI
Yayin Etigi

Asagida yer alan etik gérev ve sorumluluklar olusturulurken agik erisim olarak Committee on Publication
Ethics (COPE) tarafindan yayinlanan rehberler ve politikalar dikkate alinarak hazirlanmistir.

Sinerji Uluslararasi Alan Egitimi Arastirmalari Dergisi’'nde bilimsel bilginin objektif bir sekilde tiretilmesini ve
yayginlasmasini destekleyici bir yayin siireci izlenmektedir. Bu siirecin basaril bir sekilde isleyebilmesi ancak
biitiin paydaslarin (yayinc, editor(ler), yazar(lar), hakem(ler) ve okuyucu(lar) vb.) etik ilkelere ydnelik
standartlara uymalar: ile miimkiin olabilir. Bu nedenle dergi yayin siirecinin tiim paydaslarinin asagida
belirtilen etik ilkelere uygun davranmalar1 beklenmektedir:

Yazarlarin Etik Sorumluluklar:

Sinerji Uluslararasi Alan Egitimi Arastirmalar Dergisi'nde yayimlanmak {izere makale sunumu gergeklestiren
yazar(lar)in etik sorumluluklari:

> Sinerji Uluslararasi Alan Egitimi Arastirmalari Dergisi Tiirkge ve Ingilizce dillerinde 6zgiin bilimsek
calismalarin yayimlanmak tizere kabul edildigi bilimsel-akademik bir e-dergidir. Bu nedenle yazar(lar)in
yayimlanmak tlizere 6zgiin ¢alismalar sunmalari, baska dergilerde yayimlanmis veya yayimlanmak tizere
gonderilmis makaleleri gondermemeleri gerekmektedir.

»  Yazar(lar) calismalarinda yararlandiklar: kaynaklara etik ilkeler dogrultusunda ve bilimsel kural ve kaidelere
uygun olarak génderme (atif) yapmalhdirlar.

»  Makaleye katki saglamayan sahislarin adi1 yazar olarak bildirilmemeli, makalenin yayimlanmak lizere sisteme
ytiklenmesinden sonra yazar ekleme, ¢ikarma veya yazar sirasini degistirme talebinde bulunulmamaldir.

»  Degerlendirme siirecinde yazar(lar)dan makalelerine iligkin bilgi ya da ham veri istenmesi durumunda bu
bilgi ve belgeler editére sunulmaldir.

»  Yaymlanma basvurusu yapilan makaleyle ilgili ¢ikar ¢atismasi-gikar birligi olan kisileri editorlere
bildirmelidir.

»  Yazar(lar), makalelerinde kullandiklar verilerin kullanim haklarina, arastirma-¢6ziimlemelerle ilgili izinlerin
ya da lizerinde arastirma yaptiklar1 katilimcilarin onayinin alindigini belgelemelidirler.

» Yazar(lar), degerlendirme ve erken goriinim asamasindaki ya da elektronik ortamda yayimlanmis
makalesiyle ilgili hatayi fark ettiklerinde bilgi vermek, diizeltmek ya da geri ¢ekmek i¢in editorle iletisime
gecmesi gerekir.

»  Yazar(lar), etik kurul karari gerektiren deney, anket, 6l¢cek, goriisme, gdzlem, odak grup ¢calismasi gibi nicel ya
da nitel yontemlerle veri toplamay1 gerektiren arastirmalar i¢in etik kurul onay1 aldigini; etik kurul ads, karar
tarihi ve sayis1 aday makalenin ilk-son sayfasinda ve yontem boéliimiinde belirtmeli, etik kurul kararini
gosteren belgeyi makalenin basvurusuyla birlikte sisteme yiiklemelidir. Ayrica olgu sunumlarinda
aydinlatilmis olur/onam formunun alindigina iliskin bilgiye makalede yer vermelidir.

»  Yazar(lar), veri toplama stirecinde etik ilkelere 6zen gosterdiklerinin kanitlarim (baskalarinin élgek, anket,
fotograf gibi belgelerinin kullanilmasi icin kendilerinden izin alinmasi gibi) makale icinde sunmaldir.
Makalelerde arastirma ve yayin etigi ile fikir ve sanat eserleri icin telif haklar1 diizenlemelerine uyuldugu
belirtilmelidir. Arastirma insan ve hayvan denekler lizerinde gerceklestirilmis ise arastirmanin uluslararasi
bildiriler, kilavuzlar vb uygun gerceklestirildigi bildirilmelidir.

» Yazar(lar)dan derleme makaleler icin etik kurul onayi istenmez. Bununla birlikte etik kurul karari
gerektirmeyen makalelerde de, etik kurul kararinin gerekmedigi, makalenin ilk-son sayfasinda ve yontem
béliimiinde belirtilmelidir.

Editor, Editor Yardimcilar: ve Alan Editorlerinin Etik Sorumluluklar:

»  Editorler, hakemlerin, yazar(lar)in, arastirmaci, uygulayici ve okuyucularin bilgi gereksinimlerini karsilamaya
gerektiginde doniit vermeye, yayin siirecinde diizeltme, agiklama gerektiren konularda acgiklik ilkelerine gore
davranmaya ¢aba gosterirler.

» Editorler, makalelerle ilgili olumlu ya da olumsuz karar verirken, makalelerin 6zgiin degeri, alana katkis,
arastirma yonteminin gecerli ve giivenirligi, anlatimin ac¢ikligi ile derginin amag ve kapsamini gz oniinde
tutarlar.

Vii
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Editorler, basvurusu yapilan makalelerin 6nemli sorunu olmadig siirece 6n degerlendirme asamasina alir,
olumlu hakem onerilerini g6z oniinde bulundurur, ciddi sorun olmadik¢a 6nceki editor(ler)ce verilen
kararlar1 degistirmezler.

Editorler, derginin yayin politikalar1 arasinda bulunan kér hakemlik ve degerlendirme stireci politikalarini
uygular, hakemlerin kimlik bilgilerini gizli tutar, her makalenin yansiz ve stiresi icinde degerlendirilmesini
saglarlar.

Editorler, makaleleri alan editorleri ve hakemlerin uzmanlik alanlarini dikkate alarak gonderir,
degerlendirmelerin yansiz ve bagimsiz yapilmasini desteklerler.

Editorler, makalenin yansiz degerlendirilmesi icin editorler, hakemler ve yazar(lar) arasindaki ¢ikar
catismasi-gikar birligi olup olmamasini g6z 6niine alrlar.

Editorler, hakem havuzunun genis bir yelpazeden olusmasi ve siirekli giincellenmesi igin arayis icinde olurlar.
Editorler, akademik gorgii kurallarina uymayan ve bilimsel olmayan degerlendirmeleri engellerler.

Editorler, dergi yayin siireglerini yayin politikalar1 ve kilavuzlara uygun isletilmesini saglar, siirecte goérev
alanlar1 yayin politikalar1 konusundaki gelismelerden bilgilendirir, gerektiginde egitim program hazirlarlar.

Editorler, yayin siirecinde gorev alanlar herkesle etkili bir iletisim i¢inde olur, belirli araliklarla toplantilar
diizenlerler.

Editorler, degerlendirilen makalelerdeki Kkisisel verilerin korunmasini saglarlar; yazar, hakem ve
okuyucularin bireysel verilerini korurlar.

Editorler; makalelerde insan ve hayvan haklarinin korunmasina 6zen gosterirler, makalenin katiimcilarinin
acik onayinin belgelendirilmesini 6nemserler, makalenin katilimcilarina iliskin etik kurul onayi, deneysel
arastirmalarda izinleri olmadiginda makaleyi reddederler.

Editorler; gorevi kotiiye kullanmaya karsi 6nlem alirlar. Gorevi kotiiye kullanmaya yonelik yakinmalar
oldugunda, nesnel bir sorusturma yaparak, konuyla ilgili bulgular1 paylasir.
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AKkilc1 Duygusal Davranis¢i Yaklasim Temelli iletisim Becerileri
Programinin Yetiskinlerin Bilissel Esneklik Diizeyleri ve iletisim
Becerilerine EtKkisi

0z

Bu arastirmada Akilc1 Duygusal Davranis¢i Yaklasim Temelli [letisim Becerileri Programi’nin (ADDY-IBEP)
yetiskinlerin bilissel esneklik diizeyleri ve iletisim becerilerine etkisini incelemek amaglanmistir. On test
son test kontrol gruplu deneysel desene gore tasarlanan arastirmanin katilimcilar1 18-65 yas arasindaki
yetiskin bireyler arasindan elverisli ornekleme yontemi ile ¢alismaya dahil edilmistir. Arastirmaya
katilmaya goniillii bireyler arasindan deney grubuna bes kadin, alt1 erkek; kontrol grubuna ise alt1 kadin,
bes erkek random yolla atanmistir. Arastirmanin verileri Bilissel Esneklik Envanteri (BEE), lletisim
Becerileri Olcegi-Yetiskin Formu (IBO-YF) ve Kisisel Bilgi Formu ile toplanmistir. Calisma kapsaminda
arastirmacilar tarafindan gelistirilen 90’ar dakika ve 12 oturumdan olusan ADDY-IBEP deney grubuna
uygulanmistir. Arastirmada kontrol grubundaki iiyelere yonelik herhangi bir uygulama yapilmamistir.
Calismanin izleme o6lglimleri, son testin uygulanmasindan dort hafta sonra gergeklestirilmistir. Arastirma
verileri SPSS 24.0 ortaminda incelenmistir. Verilerin analizinder Wilcoxon Isaretli Siralar Testi ve Mann-
Whitney U Testi kullamlmistir. Aragtirma sonucunda, ADDY-IBEP’in, deney grubu iiyelerinin biligsel
esneklik diizeyleri ve iletisim becerilerini istatistiksel olarak anlamli diizeyde arttirdig1 saptanmistir.

Anahtar Kelimeler: Bilissel Esneklik, Iletisim Becerileri, Yetiskin Bireyler

INTRODUCTION

Communication is one of the formations human beings need most, use most and attach the most
importance to throughout their lives. Communication is the mutual transfer of feelings, thoughts
and information between individuals (Sekman, 2021). Communication is basically a two-way
process that takes place with the act of speaking and listening for bilateral information sharing
(Coursen & Thomas, 1989). Communication process is a type of relationship that is carried out
with the self, other people, the environment and the objects around (Oztiirk, 2013). The
effectiveness of communication may affect individuals’ psychological-social adaptation and
therefore their psychological health. Tursunovna (2022) stated that individuals who use effective
communication skills have more control on their lives and have more self-confidence by gaining
knowledge, researching well, conceptualizing, organizing and presenting ideas and arguments.

Effective communication affects individuals in cognitive, affective, behavioral dimensions and
many other dimensions (Atan & Bulus, 2020). In interpersonal relationships, the key to
effectiveness is trying to understand before being understood (Covey, 1998).

When studies on problems in human relationships are examined, can be seen that negatively
messages are given through processes such as judgment, criticism, accusation, embarrassment,
generalizing, labelling, interpreting, and giving advice (Gordon, 2001). Results have been found
which show that the basis of the aforementioned negative messages is individuals’ interpreting
events outside awareness and automatically with the effects of mislearning from their past life
until present (Ellis & Harper, 2017; Epstein, 2003; Tuzcuoglu, 1996). In the light of these results,
it can be said that the content and style of communication shows cognitive processes.
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Restricted expressions, which are unspoken secret messages under the expectation that each
individual knows everything about himself/herself, or deliberate implicit expressions individuals
use prevent communication (Satir, 2001). Tversky & Kahneman (1974) defined restrictive
expressions as individuals’ making automatic judgments by choosing the easy and simple way
instead of making judgments and evaluations at a moment of uncertainty during communication
as shortcut methods chosen by the mind. It is stated that instead of making rational decisions by
understanding the situation, this automatically accessed information reveals prejudices
(Kagitgibasi, 2017). It can be said that these automatic choices, which cause mutual negative
feelings, result from beliefs and thoughts that prevent healthy communication.

Effective listening and effective responding are based on two important foundations for healthy
communication (Korkut, 1996). Studies conducted in literature have shown that using ego-
developing language and body language, empathising through respect and courtesy, effective
listening, knowing oneself-opening oneself, interaction management, social relaxation and
assertiveness are positively and significantly correlated with communication skills (Goleman,
2014; Rogers, 2019; Rubin & Martin, 1994; Voltan Acar, 2019). For effective communication,
individuals must have developed their skills in listening with empathy, asking questions,
expressing oneself and making explanations, agreeing and disagreeing, describing behaviors and
emotions, and providing feedback (Coursen & Thomas, 1989; Zaiss & Gordon, 2003).

Kisa (2020), describes open and direct communication as the art of saying what needs to be said
in the most effective way clearly, without deceiving and without overly forcing the person
communicated with. Voltan Acar (2019), stated that a good communication with others can be
possible through knowing oneself and humans. Individuals’ knowing themselves and others may
increase efficiency in communication. Efficiency in communication can be increased by self-
disclosure, feedback, paying close attention, ego-enhancing language and using messages of [
language. Self-disclosure is defined as the feature that makes individuals express themselves
clearly and narrows the hidden and unknown space. Receiving feedback is defined as the ability
to receive constructive feedback from others about features in the blind area that the person is
unaware of, but seen by others (Voltan Acar, 2019). Paying close attention is the attitudes and
behaviors reflected verbally and non-verbally at every stage of communication to make
individuals feel that their presence is accepted with respect and courtesy (Goleman, 2014; Voltan
Acar, 2019). Ego supportive language improves social skills, self-esteem and self-respect and the
feeling of trust and prevents the tension and conflict in communication problems (Gokce & Kececi,
2020). Using communication skills effectively in communication can be reflected in individuals’
cognitive processes and naturally on their cognitive flexibility. In a study Martin and Rubin (1994)
developed the scale of communication flexibility, interpersonal communication was found to be
positively correlated with cognitive flexibility. Cognitive flexibility was defined by Hill (2018) as
“individuals’ being aware of their communication options, their willingness to adapt to situations
and their self-confidence about flexibility”. Cognitive flexibility is the ability to develop tactics to
activate cognitive processes against new and unexpected situations and to reflect these to life
(Canas, Quesada, Antoli & Fajardo, 2003). It is the ability to rearrange the cognitive structure in
response to messages from external stimuli (Canas, Fajardo & Salmeron, 2006). Cognitive
flexibility is a feature that people can show not only in special occasions, but also in different
aspects of daily life (Martin, Anderson & Thweatt, 1998). Individuals with cognitive flexibility can
replace the beliefs and thoughts that challenge their psychological and social adaptation processes
with more harmonious and balanced thoughts, they can create options and they can evaluate
difficult situations in a way they can produce solutions to cope with (Giilim & Dag, 2012). In
summary, cognitive flexibility can be expressed as individuals’ creating space for themselves to
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support the decision-making process by creating different options at the moment of decision
making.

There is a significant relationship between individuals’ communication competence and cognitive
flexibility (Martin & Rubin, 1995). In this context, it can be said that prominent communication
skills of individuals and their characteristic of having a flexible perspective significantly affect the
development of personal skills and interpersonal communication. As individuals use the
communication skills they have started to develop, they can better understand people and events
and they can support their cognitive skills with repeated positive behaviors. Cognitive behaviorist
approaches emphasize the importance of changing thoughts on changing behaviors and feelings
and it is thought that individuals will create significant awareness by supporting their power of
cognitive flexibility (Corey, 2008; Harris, 1988; Sahin, 2019).

According to Rational Emotive Behavior Therapy (REBT), emotions of humans largely stem from
their thoughts about events and people. Emotions that disturb the individual include non-rational
beliefs and thoughts (AEI, 2021). In studies based on REBT, it has been found that when
individuals are shown the negativities they experience by believing in irrational thoughts and
automatic thoughts, they create alternatives and significantly improve their emotions and
thoughts (Demirtas & Giiven, 2016; Ellis 1987; Herdem, 2009). According to these results, it can
be ensured that the results of work and life, which are achieved by the attitudes and behaviors
exhibited in the mind-set that negatively affect communication, question whether the individual
has a desired lifestyle and direct his attention to the point where he can see more different options.

Ellis (1994) stated that people blame external events for their unhappiness, with false beliefs and
thoughts. Irrational thoughts are thoughts that prevent individuals from achieving their goals,
give them distress, make them immobile, distort reality and cause behaviors that may harm the
self and others (Widodo, 2019). Various sources (Ellis 1994; Mahfar, Noah & Senin, 2019;
Tirkcapar & Sargin, 2012; Widodo, 2019) have emphasized the importance of being aware of the
irrational beliefs that force the human mind to do something and disrupt the individual's harmony
with life. It has been found that individuals can control their emotions with the thoughts created
by these gains, realize their options and make new decisions, and change their behavior through
social interaction (Bandura, 2001; Beck, 2008; Rogers, 2019; Tiirk¢apar & Sargin, 2012). The
relations of the variables that are the subject of these studies with communication skills and
cognitive flexibility have been examined and it has been found that communication skills are an
important factor on the effect of cognitive flexibility level.

In the literature review conducted, it has been found that studies have examined how effective
communication influences family relations, relationships of health professionals with patients,
communication strategies of students, and relations in business world and communication skills
education programs have examined the increases in this influence (Conrad & Newberry, 2011;
Guclu, 2016; Korkut, 2005; Korkut Owen & Demirbas Celik, 2018). It has also been found that
national and international studies based on cognitive flexibility and REBT have examined issues
such as marriage conflicts (Tikdarinejad & Khezri Moghadam, 2017), emphatic approach, problem
solving, effective listening and communication skills (Gezgin, 2019), psychological resilience
(Sahin, 2019), anxiety management (Widodo, 2019) and social problem solving (Sucu, 2020). No
studies have been found on the effects of communication skills program for adults on adults’
cognitive flexibility and communication skills. For this reason, the aim of the present study is to
find out the effects of Communication Skills Education Program (CSEP) based on REBT on
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cognitive flexibility and communication skills of adults. In this context, the following hypotheses
were tested.

H1: Cognitive Flexibility Inventory (CFI) post-test mean scores of the adults in the experimental
group on whom REBT based CESP was applied are significantly higher than their pre-test mean
scores.

H2: Communication Skills Scale-Adult Form (CSS-AF) post-test mean scores of the adults in the
experimental group on whom REBT based CESP was applied are significantly higher than their
pre-test mean scores.

H3: CFI post-test mean scores of the adults in the experimental group on whom REBT based CESP
was applied are significantly higher the post-test mean scores of adults who did not participate in
this education.

H4: CSS-AF post-test mean scores of the adults in the experimental group on whom REBT based
CESP was applied are significantly higher the post-test mean scores of adults who did not
participate in this education.

H5: There is no significant difference between CFI post-test mean scores and follow-up test mean
scores of the adults in the experimental group on whom REBT based CESP was applied.

H6: There is no significant difference between CSS-AF post-test mean scores and follow-up test
mean scores of the adults in the experimental group on whom REBT based CESP was applied.

H7: There is no significant difference between CFI pre-test mean scores and post-test mean scores
of the adults in the control group.

H8: There is no significant difference between CSS-AF pre-test mean scores and post-test mean
scores of the adults in the control group.

METHOD

This part includes information about the research model, experimental and control group, data
collection process, data collection tools, data analysis and Rational Emotional Behavioral
Approach Based Communication Skills Education Program (REBA-CSEP).

Research Model

The study used experimental research method pre-test and post-test experimental design with
pre-test, post-test control group (Creswel, 2014). Follow-up tests were conducted four weeks
after the last test.

Study Group
Participants of the study were included in the study through convenience sampling method.

Convenience sampling is based on elements that are quick and easy to access under current
conditions (Patton, 2005). This sampling provides practicality and speed to the study. In this
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method, the researcher chooses a situation that is close and easy to access (Yildirim & Simsek,
2021). In this context, participants of the study included the employees of an international hotel
chain that has branches in Turkey, too. Individuals who volunteered to participate in the study
and who worked in different job positions were assigned to the experimental and control group
as 11 members in each group through random processes.

The study consisted of an experimental group with 11 individuals, five (45.4%) of whom were
female and six (54.6%) of whom were male, and 11 individuals in the control group, six (54.6%)
of whom were female and five (45.4%) of whom were male. In the study, one (9.1%) of the
participants in the experimental group had middle education (high school) degree, while 1 (9.1%)
had a two-year degree, seven (63.6%) had an undergraduate degree and two (18.2%) had post-
graduate degree. It was found that one (9.1%) of the participants in the control group had middle
education (high school) degree, nine (81.8%) had an undergraduate degree and 1 (9.1%) had
post-graduate degree. In the study, while six (54.5%) of the participants were <36 years old, five
(45.5%) were 237 years old.

Data Collection Process and Ethical Considerations

The study was conducted with the 18-05 numbered permission as specified in the 27.05.2021
dated and 202-18 numbered letter of the Ethics Committee of a university. In the study, the data
were collected with Communication Skills Scale-Adult Form (CSS-AF), Cognitive Flexibility
Inventory (CFI) and Personal Information Form (PIF). The measurement instruments were
applied to the individuals in the experimental and control group as pre-test, post-test and follow-
up test.

Data Collection Tools
This part presents information about the data collection tools used in the study.
Cognitive flexibility inventory (CFI)

CFI was developed by Dennis and Vander Wal (2010) and adapted to Turkish culture by Giiliim &
Dag (2012) to find out individuals’ skills to produce balanced, appropriate, harmonious and
alternative thoughts under difficult conditions. 266 university students were included in
adaptation study of the scale. CFI consists of two factors and 20 items. Internal consistency
coefficients of CFI and “alternatives” and “control” factors were 0.90, 0.89, 0.85, respectively and
their correlation with other scales used for validity was between -0.13 and -0.48. Correlation of
CFI and repeated measurement of the factors were found to vary between 0.22 and 0.81. It is
thought that cognitive flexibility of an individual increases as CFI score increases (Giilim & Dag,
2012).

Communication skills scale-adult form (CSS-AF)

The measurement tool was developed by Korkut Owen & Demirbas Celik (2018) to measure
communication skills. The data during the process of developing the scale were obtained from
two different groups including adults who were university graduates. The individuals in the first
group were 187 individuals between the ages of 22 and 46 who were studying at a university in
the South of Turkey. Exploratory factor analysis was conducted for with the data of this group.
The scale was given to 126 individuals to conduct the confirmatory factor analysis. As a result of
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the confirmatory factor analysis conducted, it was found that the measurement tool consisted of
five factors and 25 items and had acceptable fit indices [x? (216) = 242.0, p < 0.001; x?/df- ratio =
2.45; IFI= 0.91, SRMR = 0.008RMSEA = 0.87, CFI = 0.91,]. Reliability of the scale was examined
with internal consistency coefficient method. In this context, Cronbach’s alpha coefficient was
found as 0.94. The values reached show that CSS-AF is sufficient for reliability level (Korkut Owen
& Demirbas Celik, 2018).

Personal information form (PIF) 87042578443

PIF, which was developed by the researchers includes questions about gender, age and
educational status.

Rational Emotional Behavioral Approach Based Communication Skills Education Program
(REBA-CSEP)

REBT is an action-oriented approach to understanding and coping with cognitive, emotional and
behavioral disorders (AEI, 2021). The aim of Rational Emotional Behavioral Approach Based
Communication Skills Education Program (REBA-CSEP) is to increase the communication skills
and cognitive flexibility levels of adults with an experimental program developed for basic
communication skills based on REBT. REBA-CSEP is not a therapeutical process, but an education
program in which cognitive processes are at the forefront. In this context, first of all, the aim is to
raise awareness about the perceptions of individuals experienced in communication, and to
question them in this context when faced with a situation. The aim is also to increase the level of
communication skills and cognitive flexibility of the attitudes and behaviors exhibited by
revealing the potential related to the willingness to understand and adapt to a problem or difficult
situation.

The relationships of the concepts of communication skills, cognitive flexibility and rational
emotional behavioral approach with different variables were examined in the literature, and it
was found that studies which took participants in the centre instead of didactic studies were
conducted and reinforced with tasks that will transform their awareness to skills. In addition,
applications designed for various age groups in order to increase cognitive flexibility in advanced
psycho-education programs that will contribute to the development of professions were
reviewed, and it was found important that these studies should be given to young and middle aged
adults with a wide range of influence such as parents and administrators (Conrad & Newberry,
2011; Damanhouri, 2018; Guclu, 2016; Korkut, 2005).

In the present study, activities were carried out to support communication skills under the
umbrella of empathy, passive-active listening and self-expression and cognitive awareness skills
such as focusing on the present, looking outside, accepting, understanding and reflection emotion,
emotion management, being non-judgmental, learning mind-set, cognitive reconstructing,
increasing belief and motivation, taking responsibility, taking action and similar skills. In addition,
the program was applied through support with cognitive techniques such as Johari Window
communication model based on Ellis’ ABCDEF Model, paying close attention, ego-enhancing
language, asking questions, I language, feedback, appreciation, self-positioning, film, poem, story
analysis, metaphor and symbol technique, homework, observation, reflection, etc. In the study, 90
minute-long 12 sessions of REBA-CSEP were applied online to the participants in the experimental
group due to the pandemic. In the first session, information about the study was presented to the
group members in accordance with the education plan, and then introduction activities were
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carried out. Starting from the second session, the content of the CSEP planned for that session was
implemented. Materials related to the subject to be shared in each session, such as stories, poems,
figures, photographs, power point presentations and similar materials were prepared and shared
with the group members during the education. During the presentation, the group members were
provided with the opportunity of active participation, question-answer technique was used
intensively, and the questions of the members were answered instantly, enabling them to
communicate with each other. At the end of each session, the assignments given on the topics
covered that day were evaluated online with the participation of the members in the next session,
a connection was established with the new session of that day and assignment achievements were
integrated into the content. No intervention was made on the control group members in this
process. The measurement tools were applied to the experimental and control groups at the
beginning and end of the education program and also four weeks after the end of education to
determine the permanent effect of the education program.

Data Analysis

In order to determine the effect of REBA-CSEP and to make comparisons between groups and
measurements, the pre-test and post-test results obtained from the experimental and control
groups and the data of the follow-up test obtained from the experimental group were analysed.
Non-parametric tests were used in the analysis of data, since the data were not normally
distributed, there was no homogeneity of variance, and the number of individuals in the pores
was less than 30 (Toy & Tosunoglu, 2007). Mann-Whitney U Test was used to test the significance
of the difference between groups, while Wilcoxon Signed Ranks Test was used to analyse the
significance of the difference between measurements. SPSS 24.0 Program was used in data
analysis. Error margin was determined as .05 in the study.

RESULTS

In the present study which examined the effects of Rational Emotional Behavioral Approach Based
Communication Skills Education Program on communication skills and cognitive flexibility levels
of adults, the data obtained about the hypotheses of the study were analysed and the following
results were found. Pre-test scores regarding cognitive flexibility and communication skills of
experimental and control groups were compared with Mann- Whitney U Test and the results were
presented in Table 1.

Table 1.
Pre-test Rational Emotional Behavioral Approach Based Communication Skills Education Program (REBA-
CSEP) Mann-Whitney U Test results of the experimental and control groups

. Rank Rank
Variable Group N Average Sum U Z p
. . Experimental 11 9.27 151.00
Cognitive Flexibility Control 11 1373 102.00 36.00 1.61 0.11
c ication Skl Experimental 1923 101.50 35.50 1.64 0.10
OMMUMCAtON SKIES — ontrol 11 13.77 151.50

As can be seen in Table 1, no statistically significant difference was found between the CFI and
CSS-AF scores of individuals in the experimental and control groups before REBA-CSEP. This
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result indicates that the experimental and control groups are equal in terms of cognitive flexibility
and communication skills (CFI=36.00, p>0.05; CSS=35.50, p>0.05). From this point of view, it can
be said that the experimental and control groups are similar before the experiment in terms of
communication skills and cognitive flexibility, which are the dependent variables of the study.
Results regarding the hypotheses of the study are presented below.

Results regarding hypothesis 1:

In order to test the Hypothesis 1 of the study, CFI pre-test and post-test results of the experimental
group were compared with Wilcoxon Signed Ranks Test. The results are shown in Table 2.

Table 2.
CFI Wilcoxon Signed Ranks Test results of the experimental group
Variable Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank z p
Average Sum
Pre- Negative
Comit test 11 83.00 9.48 Rank 3a 2.50 7.50
ognriive o 228  0.02
Flexibility Pozitive
Post- 44 81.00 1013  Rank 8 731 5850
test
Equel Oc
Post-test<Pret-est Post-test>Pre-test Post-test=Post-test

As can be seen in Table 2, it was found that pre-test and post-test mean scores of the experimental
group from CFI differed significantly (z=2.28; p=0.02<0.05). When the differences in rank totals
are examined, it can be seen that this difference is in favour of positive ranks; in other words, in
favour of post-test. This result shows that the related hypothesis is confirmed. In line with this
result, it can be said that REBA-CSEP is effective in increasing the cognitive flexibility levels of
adults.

Results regarding hypothesis 2:
In order to test the Hypothesis 2 of the study, CSS-AF pre-test and post-test results of the

experimental group were compared with Wilcoxon Signed Ranks Test. The results are shown in
Table 3.

Table 3.
CSS-AF Wilcoxon Signed Ranks Test results of the experimental group
Variable Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank z p
Average Sum
Pre- Negative
11 9545 6.77 Rank 3a 3.33 10.00
test
Comrrslﬁir;llgatlon bost. EZ:EVG gb 700 56.00 2.05 0.04
11 105.81 17.65
test 0Oc
Equal
Post-test<Pre-test Post-test>Pre-test Post-test=Pre-test
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As can be seen in Table 3, it was found that pre-test and post-test mean scores of the experimental
group from CSS-AF differed significantly (z=2,05; p=0,04<0,05). When the differences in rank
totals are examined, it can be seen that this difference is in favour of positive ranks; in other words,
in favour of post-test. This result shows that the related hypothesis is confirmed. In line with this
result, it can be said that REBA-CSEP is effective in increasing the communicative skills of adults.

Results regarding hypothesis 3:

The results regarding CFI applied to experimental and control groups after the education were
analysed with Mann-Whitney U Test. Analysis results are as summarized in Table 4.

Table 4.
Post-test Mann-Whitney U Test results of the experimental and control groups
Variable Group N  Median Rank Rank U Z p
Average Sum
Experimental 11 83.00 11.64 128.00
Cognitive Flexibility 59.00 0.09 0.92
Control 11 82.00 11.36 125.00

As can be seen in Table 4, no significant difference was found between the post-test scores of the
experimental and control group (U=59.00; z=0.09; p=0.92>0.05). This result shows that the
related hypothesis was not confirmed.

Results regarding hypothesis 4:

The results regarding CSS-AF applied to experimental and control groups after the education were
analysed with Mann-Whitney U Test. Analysis results are as summarized in Table 5.

Table 5.
Post-test Mann-Whitney U Test results of the experimental and control groups
. . Rank Rank
Variable Group N  Median Average Sum §) zZ p
c o Experimental 11 106.00 12.14 133.50
o aon 5350 046  0.64
Control 11 105.00 10.86 119.50

As can be seen in Table 5, no significant difference was found between the post-test scores of the
experimental and control group (U=53.50; z=0.46; p=0.645>0.05). This result shows that the
related hypothesis was not confirmed.

Results regarding hypothesis 5:
In order to test the fifth hypothesis of the study, CFI post-test and follow-up test results of the

experimental group were compared with Wilcoxon Signed Ranks Test. The results are shown in
Table 6.
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Table 6.
CFlI post-test and follow-up test Wilcoxon Signed Ranks Test results of the experimental group
Variable  Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank z p
Average  Sum
Follow- Negative
Cognitive 11 8290 9.68 Rank 4a 4.63 18.50
s up test
Flexibility 1.29 0.19
Post- 11 80.54 891 Positive ' '
73 6.79 47.50
test Rank
Equal 0
Follow-up test<Post-test Follow-up test>Post-test Follow-up test=Post-test

As can be seen in Table 6, it was found that CFI post-test and follow-up test mean scores of the
experimental group did not differ significantly (z=1,292; p>0,05). It can be said that the
hypothesis was supported and the effect of REBA-CSEP was permanent in the experimental group
in terms of cognitive flexibility.

Results regarding hypothesis 6:

In order to test the sixth hypothesis of the study, CSS-AF post-test and follow-up test results of the
experimental group were compared with Wilcoxon Signed Ranks Test. The results are shown in
Table 7.

Table 7.
CSS-AF post-test and follow-up test Wilcoxon Signed Ranks Test results of the experimental group
Variable Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank =z p
Average Sum
Follow- Negative
uptest 11 108.18 7.71 Rank 4a 538 21.50
Communication
Skills Post- Positive T 636 4450 102030
test 11  105.81 6.77 Rank ' ’
Equal 0Oc
Follow-up test<Post-test Follow-up test>Post-test Follow-up test=Post-test

As can be seen in Table 7, it was found that CSS-AF post-test and follow-up test mean scores of the
experimental group did not differ significantly (z=1.02; p>0.05). It can be said that the hypothesis
was supported and the effect of REBA-CSEP was permanent in the experimental group in terms of
communication skills.

Results regarding hypothesis 7:
In order to test the seventh hypothesis of the study, CFI post-test and follow-up test results of the

control group were compared with Wilcoxon Signed Ranks Test. The results are shown in Table
8.

56



® ® Uluslararasi Alan Egitimi Arastirmalari Dergisi
s I “ e r l I International Journal of Field Education Researches

Table 8.
CFI Wilcoxon Signed Ranks Test results of the control group
Variable  Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank z p
Average  Sum
Pre- Negative
Commiti test 11 83.00 9.48 Rank 73 6.29 44.00
oghitive o 098  0.32
Flexibility Positive .
feosstt' 11 8100 1013 Rank + >0 22.00
Equal 0
Post-test<Pre-test Post-test>Pre-test Post-test=Pre-test

As can be seen in Table 8, no significant difference was found between CFI pre-test and post-test
mean scores of the control group (z=0.98; p=0.32>0.05). According to this result, the related
hypothesis was confirmed.

Results regarding hypothesis 8:
In order to test the eighth hypothesis of the study, CSS-AF pre-test and post-test results of the

control group were compared with Wilcoxon Signed Ranks Test. The results are shown in Table
0.

Table 9.
CSS-AF Wilcoxon Signed Ranks Test results of the control group
Variable Test Descriptive Statistics Wilcoxon Signed Ranks Test
n X Ss Group n Rank Rank =z p
Average Sum
Pre- Negative
test 11 10590 1298 Rank 7a 7.60 38.00
C . 0.44 0.65
Communication Positive
Skills Post- 41 10472 1059 Rank * 467 2800
test
Equal 0Oc
Post-test<Pre-test Post-test>Pre-test Post-test=Pre-test

As can be seen in Table 9, no significant difference was found between CFI pre-test and post-test
mean scores of the control group (z=0.44; p=0.65>0.05). According to this result, the related
hypothesis was confirmed.

DISCUSSION AND INTERPRETATIONS

In the study, Rational Emotional Behavioral Approach Based Communication Skills Education
Program (REBA-CSEP) was applied to the experimental group. In this context, the effects of REBA-
CSEP were examined on the communication skills and cognitive flexibility levels of adults.

According to the results of the study, it was found that REBA-CSEP increased the communication
skills and cognitive flexibility levels of adults in the experimental group. When this result of the
study is evaluated with the results of previously conducted similar studies, it can be said that the
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results are consistent with each other (Ghazavi, Feshangchi, Alavi & Keshvari, 2016; Guclu, 2016;
Fallowfield, Jenkins, Farewell & Solis-Trapala, 2003; Korkut, 2005). It can be said that the results
which show that communication skills education increases communication skills and cognitive
flexibility levels of adults in different occupations support the results of the present study.

Rational emotional behaviorist techniques are based on the notion that emotions and behaviors
originate from cognitive processes and it is stated that it is possible for humans to change such
processes to gain different forms of emotions and behaviors (Froggat, 2005). The aim of Rational
Emotional Behavioral Approach (REBA) is to enable individuals to realize their irrational beliefs
and thoughts and to make them gain the flexibility required for the rational beliefs and thoughts
they will replace them with (Dryden, 2018; Ellis & Harper, 2017). These principles of the approach
support the purpose of preparing the communication skills education program in the application
part of the research on the basis of REBA.

In the study, a statistically significant difference was found between the pre-test and post-test
mean scores of the experimental group obtained from the Cognitive Flexibility Inventory. It was
found that the post-test scores were higher than the pre-test scores. This result shows that the
first hypothesis of the study was confirmed. In other words, it can be said that REBA-CSEP has a
positive effect on the cognitive flexibility levels of adults. Domestic and international studies
conducted (Ghazavi et al.,, 2016; Martin et al, 1998; Tikdarinejad & Khezri Moghadam, 2017;
Gezgin, 2019; Sucu, 2020) have shown that the increase in cognitive flexibility levels develops
human relations positively. These results are similar to the effects of practices placed on the basis
of REBA-CSEP, which allow group members to be aware of their perceptions of themselves, their
relationships with others and the environment. In addition, the results of studies including
education programs conducted with cognitive approaches which showed positive effects such as
increasing thinking by acting with rational thoughts and alternative solutions and also cognitive
flexibility (Herdem, 2009; Gezgin, 2019; Turner, Ewen & Barker, 2020) are in parallel with the
results of the present study. Since individuals who are flexible in communication are able to adapt
different ways of communication to meet the demands of the situation and take into account their
options in different situations and alternative forms of behavior (Martin et al., 1998), these results
support the first hypothesis of the study. While cognitive flexibility is discussed with its
improvable aspect, it is related to the individual's personal skills and ability to adapt to the process
at different times and conditions. It can be thought that the results obtained from programs made
with cognitive approaches on the variables mentioned in these studies confirm the first
hypothesis of the research. In other words, it can be seen that REBA-CSEP is effective in increasing
the cognitive flexibility levels of adults.

In the study, a statistically significant difference was found between Communication Skills Scale-
Adult Form pre-test and post-test mean scores of the experimental group. Post-test mean scores
are significantly higher than pre-test mean scores. This result shows that the second hypothesis
of the study was confirmed. In other words, it can be said that REBA-CSEP has a positive effect on
communication skills of adults. The results of the present study are similar to the results of studies
conducted to help different identities such as adults, family members, employees, etc. to gain
communication skills (Atan & Bulus, 2020; Conrad & Newberry, 2011; Fallowfield et al,, 2003;
Ghazavi et al,, 2016; Gezgin, 2019; Guclu, 2016; Silliman & Schumm, 2000). With this result, it can
be said that communication skills can be developed through education. According to the results
of other studies in literature, it can be said that communication skills can be taught (Atan & Bulus,
2020; Buckman, 2001; Korkut, 2005; Verderber, 1999), and individuals can learn communication
skills such as close interest and empathy through relationship with the self, others and the world
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they live in, effectively listening and understanding the data which is here and now, reasoning
without prejudices and expressing emotions and thoughts in such a way that other parties can
understand (Herdem, 2009; Sahin, 2019) Based on all the results, it is confirmed that REBA-CSEP
is effective in increasing the communication skills of adults.

In the study, no statistically significant difference was found between the Cognitive Flexibility
Inventory post-test mean scores of the experimental and control groups. In this context, it can be
said that the third hypothesis of the study was not confirmed. Cognitive approaches have stated
that beliefs and thoughts have an effect on individuals’ feelings and behaviors (Beck, 2008).
Therefore, it can be possible for the participants in the control group to have high social competent
perception, in other words, cognitive flexibility perception about a situation they face.

The reason for the increase in CFI post-test scores of the individuals in the control group who did

not participate in the education is limited to the probabilities stated above. We do not know
exactly what developments occurred in the lives of the control group or what other data they
accessed during the process that occurred outside the application.

In the study, no statistically significant difference was found between the Communication Skills
Scale-Adult Form post-test mean scores of the experimental and control groups. In this context, it
can be said that the fourth hypothesis of the study was not confirmed. According to Yal¢in (2010),
it should be examined whether some individuals have special skills in interpersonal relationships
and whether these skills cause an effect on their characteristics. The necessity of conducting the
program online and insufficient conditions of the participants to participate in social interaction
may have limited the significant difference that was aimed in this hypothesis. The intention to
take action may not result in a positive outcome when faced with unexpected obstacles (such as
preoccupations, inability to take full responsibility, personal priorities, etc.) (Giiler & Yilmaz,
2021). Ciiceloglu (1996) stated that it is not always possible to know the basic causes of successful
interpersonal relationships. The fourth hypothesis may not have been confirmed since any factor
that affects this result is not controllable for a group outside the application. The reason for the
increase in CSS-AF post-test scores of the individuals in the control group who did not participate
in the education is limited to the probabilities stated above. Therefore, this hypothesis was not
confirmed since no significant difference was found between the CSS-AF post-test scores of the
experimental group and the control group.

Even if the individuals in the control group of the study were not trained in communication skills
and cognitive flexibility, since they were in the service sector as hotel employees, they may have
tried to improve their communication sKills as a requirement of their job. The third and fourth
hypothesis of the research may not have been confirmed for this reason. In other words, there
may not be a statistically significant difference between the Cognitive Flexibility Inventory and
Communication Skills Scale-Adult Form post-test mean scores of the experimental and control
groups.

In the study, no statistically significant difference was found between the post-test and follow-up
test mean scores of the experimental group from the Cognitive Flexibility Inventory. This result
supports the fifth hypothesis of the study that REBA-CSEP will have a permanent effect on the
cognitive flexibility of adults. This result of the study is in parallel with the results of REBA-based
studies conducted on different sample groups which show that the positive effects of applications
or education programs that affect cognitive flexibility continue in follow-up measurements
(Corey, 2008; Sahin, 2018; Sahin, 2019). Results of previously conducted studies show that

59



® ®
s I “ e rll Cilt/Volume: 3, Sayi/Issue: 2, Aralik/December 2022

following REBA-based education programs, rational thoughts and cognitive flexibility of
experimental group members increase, and this increase also continues during the follow-up
process. The results can be evaluated as a proof of cognitive based experimental practices. This
result supports the result of the fifth hypothesis.

In the study, no statistically significant difference was found between the post-test and follow-up
test mean scores of the experimental group obtained from the Communication Skills Scale-Adult
Form. This result supports the sixth hypothesis of the study that REBA-CSEP will have a
permanent effect on communication skills of adults. This result of the study is similar to the results
of other studies on the effects found in the follow-up process (Fallowfield et al., 2003; Ghazavi et
al,, 2016; Herdem, 2009; Silliman & Schumm, 2000). The results of the cognitive approaches or
communication skills education used in the aforementioned studies support the result that the
effects on communication skills of the adults in the experimental group continue for a longer time.
The fact that most of these studies had experimental practices which examined the elements of
communication skills with cognitive approaches may have increased the effectiveness of the
program and its permanence on the experimental group.

Including the results of the fifth and sixth hypotheses, it was found that REBA-CSEP is effective in
increasing the cognitive flexibility level and communication skills, and this effect is permanent.

In the study, no statistically significant difference was found between the pre-test and post-test
mean scores of the control group obtained from the Cognitive Flexibility Inventory. This result
shows that the seventh hypothesis of the study is confirmed. This result confirms that REBA-CSEP
used in the present study was an effective approach in increasing the cognitive flexibility levels of
the adults in the experimental group, while the same effect was not observed in the control group
which did not receive the program.

In the study, no statistically significant difference was found between the pre-test and post-test
mean scores of the control group obtained from the Communication Skills Scale-Adult Form. This
result shows that the eighth hypothesis of the study is confirmed. When other studies conducted
for creating a positive change in communication skills were examined, it was found that when the
results which have an effect on communication skills were measured in the members of the
control groups, no positively significant difference was found (Fallowfield et al., 2003; Gezgin,
2019; Silliman & Schumm, 2000). These results are in parallel with the results of the current study.

LIMITATIONS AND RECOMMENDATIONS

Since the study was carried out during the COVID 19 Pandemic period, REBA-CSEP was applied in
the form of distance education. Practitioners used online processes at all stages, such as applying
measurement tools to the experimental and control groups, and providing education to the
experimental group. Practitioners tried to keep the motivation levels of the participants high in
the process by explaining the aims at the beginning of the study and by performing warm-up
activities at the beginning of the sessions. The fact that the data collection and application part of
the study was carried out through online processes and distance education due to the pandemic
conditions can be expressed as a limitation.
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The study has been planned for adults. Due to pandemic conditions, convenience sampling was
used. The experimental and control groups were randomly created among the staff of an
international hotel chain, which also has branches in Turkey, on a voluntary basis. Yildirnm &
Simsek (2021) stated that the generalizability of the results of studies conducted with
convenience sampling is low compared to other sampling methods. For this reason, it can be said
that another limitation of the study is the preference of convenience sampling method.

It can be seen that the majority of the individuals included in the sample are undergraduates in
terms of education. This shows that the individuals in the sample are not similarly distributed in
terms of education. On the other hand, due to the fact that the individuals in the sample work in
the service sector, it is thought that their communication skills are relatively good even without
participating in the study. The third and fourth hypotheses of the research may not have been
confirmed due to this reason. The stated reasons can be expressed as another limitation of the
study.

Researchers are recommended to apply the REBA-CSEP with face-to-face processes in new
studies and to use sample selection methods that can be generalized to larger populations in
sample selection. On the other hand, researchers can enrich the literature in this field with the
results of studies conducted by carrying out REBA-CSEP with adolescents and emerging adults.

Cognitive flexibility is the ability to develop and reflect on life the tactics of activating cognitive
processes against unexpected, new events and conditions that people encounter. It has been
shown by the results of this study that cognitive flexibility can be improved through REBA-CSEP.
Based on the results of this study, professionals helping humans can use REBA-CSEP for their
students and clients by adapting it to the relevant age groups, and contribute to the
communication skills and cognitive flexibility of the individuals receiving help. Individuals whose
cognitive flexibility and communication skills become more positive may have increased psycho-
social adaptation.
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Ogretmen Gorislerine Gore Okul Yoneticilerinin Liderlik
Ozelliklerinin incelenmesi

Salih SARISIK* Narin ISITAN** Ferhat KARAGOZ™* Halit VELIOGLU****

Makale Bilgisi OZET

Bu arastirmanin temel amaci okul yoneticilerinin liderlik
Makalenin Tirl: Arastirma makalesi ~ 6zelliklerini  6gretmen  goriislerine goére incelemektir.

Makalenin Gelis Tarihi: 18.10.2022 Arastirmada nitel arastirma yontemlerinden durum ¢alismasi
Makalenin Kabul Tarihi: 25.12.2022  kullanilmigtir. Arastirmanin g¢alisma grubunu Sakarya ili
DOI: 10.54971/synergy.1191355 Sapanca ilgesinde temel egitime bagl 10 okul 6ncesi, 10 ilkokul,

10 ortaokul ile ortadgretime baglhil0 lisede gorev yapan 40
6gretmen olusturmustur. Arastirmada veri toplama araci olarak,
arastirmacilar tarafindan gelistirilen “ yar1 yapilandirilmis
goriisme formu” kullanilmistir. Gériisme formunda yer alan
sorularin, gériisme amacina uygun olup olmadigini belirlemek
amaciyla, uzman goriisii alinmistir. Arastirmada elde edilen
veriler betimsel analiz yontemi ile ¢oziimlenmistir. Arastirma
verileri incelendiginde elde edilen bulgular dogrultusunda; okul
yoneticilerinin kisilik 6zelliklerine gore adil olmas: gerektigi,
yoneticilik 6zelliklerine gore adil ve is birlik¢i olmasi gerektigi,
egitim ve dgretim faaliyetleri acisindan 6grencileri destekleyen
ve deger veren olmasi gerektigi ve O0gretmenlere yaklasimi
acisindan adil, saygili ve saglikl iletisim kurmasi gerektigi
belirtilmistir. Okul yoneticileri secilirken liderlik yeterliliklerine
dikkat edilmesi onerilmistir.

Anahtar Kelimeler: Liderlik, okul miidiirii, 6gretmen

Examination of Leadership Characteristics of School Administrators
According to Teachers' Views

ABSTRACT

Main aim of this research is to examine the leadership characterictics of school managers. In the research,
case study is used which is one of qualitative research methods. The group of this study consists of 40
teachers including 10 kindergarten,10 secondary school and 10 high school teachers. In the research, half
structured interviewing form is used as data coolecting tool. To check if the questions that are on the
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interviewing form are suitable, experts are consulted. The data acquired from this research are analyzed
with descriptive analyse technique. In accordance with data that are acquired during the research, school
administrators should be fair in terms of personality, should be fair and cooperative in terms of leadership
qualities, should be supporting and valueing the students in terms of educative activities, should be fair,
respectful and have proper communication in terms of approach to teachers. Considering the leadership
qualities is advised.

Keywords: Leadership, school manager, teacher.

GIRIS

Okullarin isleyis amaci, 6grencilere istendik davranislar1 kazandirmak ve akademik olarak
basarili bir sekilde mezun olmalarini saglamaktir. Bu baglamda okullarin ve miidiirlerin etkisi
amaglara ulasma diizeyi ile élgiiliir (Ince, 2017). Mezun olan égrenciler basarili ise okul ve okul
yOneticisi amacina ulasmis, degil ise amaclarina ulasamamis demektir. Fakat Glasser (1999) okula
baslayan o6grencilerin basarisiz olmadiklarini, basarisizhigl okulda 6grendiklerini ve 6grencinin
adina basarisizlik yaftasinin burada yapistirildigini séylemektedir.

Ogrencinin basarih olmasi, sosyo-ekonomik durumu géz oniine alinarak, 6z yeterlilik ve
motivasyonlu bir sekilde 6grenim gordiigi sinif diizeyinde gerekli bilgi ve beceriye ulasmis
oldugu anlamina gelmektedir. Basarili olup bir iist sinifa gecen 6grenci icin yeni sinif seviyesi
kapsaminda yeterli bilgi ve beceriye sahip oldugu séylenebilir. Ogrenci egitim hayatin yiiksek bir
derece ile bitirip diploma sahibi oldugunda alani ile ilgili meslek hayatinda bu diploma ile maddi
ve manevi kazanglar1 olacaktir. Ozcan (2006), liderlik &zelligi olan okul miidiirlerinin,
ogretmenleri ve 6grencileri 6nceden belirlenen hedefler dogrultusunda bir araya getirip, hareket
ettirme 0zelliginin ve bilgilerinin kendilerinde bulundugunu belirtmistir. Okullarda bu gorevleri
yapan liderler okul miidiirleridir. Okul miidiirlerinin Milli Egitim Bakanlig1 tarafindan lider olarak
belirtilmesi 2000 yilinda yayinlanan 2508 sayili Tebligler Dergisindeki “Milli Egitim Bakanhgi
lIkégretim Okullar1 Midiirliigii Gérev Tamimlar’'nda birinci madde olarak yer almaktadir
(MEB,2000). Bu a¢idan yaklasildiginda okul yoneticileri, bir idareciden ¢ok lider olarak
ogrencilerin akademik basarisinda ¢ok 6nemli rolleri iistlendikleri diisiiniilmektedir.

Okul miidiirii, mevzutta acik bir sekilde tanimlanan gorevlerini yerine getirirken, kurumlarinda
olagandisi olaylar ile karsilastiginda, hizli bir sekilde ¢oziim bulan ve belirlenen hedefler
dogrultusunda bu ¢oziimleri etkili bir bicimde uygulayan kisidir (Taymaz, 2003). Okul miidiirleri,
okullarin gelistirilme siirecinde kilit bir gérev lislenmislerdir. Bu baglamda farkli alanlarda uzman
olan kisiler arasinda koordinasyonu saglamak durumundadirlar (Balci, 2007). Bu durumun
gerceklesmesi icin okul miidirlerinin bir¢ok alanda kendini gelistirip uzmanlasmasi
gerekmektedir. Okul miidiirlerinin koordinasyonu saglama gérevinde ulasacagi basarili sonug ile
ogrencilerin de basarisinin artacagi diistiniilmektedir. Okul yéneticilerinin liderlik 6zelliklerinin,
okullardaki 6gretmenin ve 6grenmenin kalitesini belirlemede 6nemli bir etken olarak kabul
edildigi belirtilir. Okul mudiri, kurumunun lideri olarak, 6grencilerin basarisini ve istenilen
egitim i¢in ihtiya¢ duyulan ortami hazirlamak zorundadir (Altun ve Sarpkaya, 2017).

Okul miidiirlerinden, okullari sadece yoneticilik 6zellikleri ile degil alan taramalarinda farkh bakis
acilariile degerlendirilen liderlik kavraminin 6zelliklerini de gostermesi beklenmektedir (Beck ve
Murphy, 1993). Bir okul miidirii kurumunun lideri olarak etkili ve caliskan bir ekip olusturan ve
bu ekibi gerektigi gibi yonlendiren bir vizyona sahip olmasi gerekir. Kurum liderligi yine
ogrencilerin psikolojileri ile ilgili konular1 g6z 6éniinde bulundurmay1 ve liderlik yonlerini daha
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sonu¢ odakli ve etkin bir bicimde gdstermektir (Robinson, Lloyd ve Rowe, 2008). Okullarin
liderligini yapan yoneticiler, resmi evrak islerine tiim enerjisini aktarmaktansa bu gorevi diger
personeli ile paylagsmalidir. Liderler egitim-6gretim agisindan yeni fikirler {iretir; 6grencilere ve
ogretmenlere hedeflere ulasmak icin imkan ve olanak saglar; 6gretmenleri ve 68rencileri kontrol
eder, sinif ziyaretleri yapar ve dontitler verir, okulun 6zelliklerine yonelik etkinlikler hazirlar ve
onlari sergiler, okul idarecileri arasinda hedeflere ulasmak dogrultusunda koordinasyonu saglar
(Hull, 2012).

Okulun gelismesi icin yeni degismeler onerilmekle beraber, okulda olumlu bir kiiltiiriin
yaratilmas1 okulun gelismesi bakimindan o6nemli bir unsur olarak degerlendirilmektedir
(Swymer, 1986). Egitimin en temel birimi olarak kabul edilen okullardaki okul kiiltiiriintin
belirlenmesinde, uygulanmasinda ve iilkelerdeki egitim sisteminin diizenli islemesinde okul
midirinin etkisi ve gorevleri ¢ok onemlidir (Bursalioglu, 2002; Murphy, 1998). Okul
midirlerinin liderlik yonleri idarecilere, 6gretmenlere ve 06grencilere okul kiiltiiriiniin
benimsenmesinde, kurumun islevlerinin eksiksiz tamamlanmasinda ve belirlenen amaglarin
gerceklestirilmesinde ¢ok 6nemli bir yeri vardir (Law ve Glover, 2000). Okullarda gelisen
teknolojiyi ve bilgi akisini etkili bir bicimde yonetebilen ve kontrol edebilen liderlere ihtiyag
vardir. Ciinku liderlik, egitim kurumlarinin egitim kalitesinin yiikseltilmesinde ve 6grencilerin
akademik basarisinda ¢ok fazla 6neme sahiptir. Yapilan ¢alismalar basarili ve basarisiz okullarin
arasindaki farkin egitim-6gretimin basindaki liderligin ve okul yoOnetiminin basarisindan
kaynaklandig1 ortaya koymaktadir (Kalyoncu, 2008).

Basarili okul yoneticilerileri ¢alistiklar1 kurumlari icin 6zel ve genel degerlere uygun hedefler
belirler ve 6gretmenleri bu hedeflerin gerceklestirilmesi icin motive eder. Liderler bir grup insani
belirli bir amaca ulasmak i¢in bir araya getirerek, bu amaca ulasmak i¢in onlar1 harekete gecirmek
bilgi ve yeteneklerini kullanan bireylerdir (Bakan, Biiyiikbese, Ersahan ve Kefe, 2013). Yonetim
ise, okulun belirledigi amaglara ulasmak ve egitim-6gretim faaliyetlerine basarili bir sekilde
ulasmak icin ytriitiilen strectir (Ayag, 2000). Bir okulun hedeflerine ve politikalarina ulasmasi
icin her iki kavraminda olmasi gerekir. Okul yoneticileri 6gretmenleri karar alma siirecine
katarak, alinan kararlara baghligin artmasini ve hedefe olan inancin yiikselmesini saglayabilir
(Bush ve Glover, 2003). Yonetici; literatiirde makaminin ihtiya¢c duydugu gerekli bilgi ve
deneyimlerini calisanlarina hissettirmek isteyen kisidir. Lider, Kkisileri organizasyonlarin
amagclarina ulastirmak icin 6nderlik eden kisidir. Yonetici, okullar1 6nceden belirlenen sartlar ile
yonetebilmek icin caba gosterir. Lider ise, farkliliga ayak uydurabilmek ugruna ihtiya¢ duyulan
degisikler yapabilen vizyon sahibi kisidir (Unal, 2012).

Tablo 1.

Liderlik ile Yéneticiligin Karsilastirilmasi

Yoénetici Lider

Yonetir Yonlendirir

Mevcut diizeni siirdiiriir Yenilik pesindedir
Otoritesi makamindan kaynaklanir Otoritesi kendindendir
Yetkileri kendisinde toplar Astlarimi yetkilendirir
Itaati vurgular Katilimi vurgular

Planlara asir1 baghdir Alternatif yaklasimlara aciktir
Belirlenmis amaglara hizmet eder Yeni amaclar ortaya cikarir
Isi dogru yapar Dogru is yapar

Kontrolii vurgular Giiveni esas alir

Kaynak: Ozden, Y. (2005), Egitimde Yeni Degerler Egitimde Doniigiim.
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Etkili okul liderleri, ¢alisanlarinin moral ve motivasyonlarini en iist seviyede tutmalidir. Okul
icinde 6gretmenlere 6rnek olmali ve hal ve hareketleri ile onlar etkilemelidir. Okul personelleri
arasinda esit mesafeli ve adil bir yonetici olmalidir. Ayn1 zamanda aksakliklari tespit ederek bu
aksakliklarin ortadan kaldirilmasi konusunda gayret gostermeli, elestirileri sogukkanlilikla kabul
edebilmelidir. Okul yoneticilerileri herkesin kendi kararlarina katilmasinin imkansiz oldugunun
farkindadir ve uygun bir tslup ile farkli yaklasimlar1 6gretmenlere aktarir (McEwan, 2018). Okul
yoneticilerinin yonetim sekillerinin, liderlik yeterliliklerinin 6gretmenler agisindan hangi sekilde
anlasildigl ve 6gretmenlerin ¢alisma ortamina yansimasi ¢ok fazla énem tasimaktadir (Cerit,
2008). Liderligi; bir kisi ya da grubu ortak bir amag i¢in ise kosabilme, etkileme yetenegi olarak
diistintrsek mevcut arastirma, genel olarak liderligin okul etkililigi ile olan iliskisini ve farkli bakis
acilarini sentezleyerek biitiinciil bir bakis acis1 saglayacaktir.

Arastirmanin Amaci

Bu arastirma ile 6gretmenlerin goriislerine gore okul yoneticilerinin liderlik 6zelliklerinin
belirlenmesi amaglanmustir.

Arastirmanin Problemi

Arastirmada okul yoneticilerinin liderlik 6zelliklerini 6gretmen goriislerine gore incelemek
amaciyla asagida belirtilen sorulara cevap aranmistir.

1. Lider okul yoneticisinin kisisel 6zellikleri nelerdir?

2. Lider okul yoneticisinin yoneticilik 6zellikleri nelerdir?

3. Lider okul yoneticisinin egitim-0gretim faaliyetlerinde hangi 6zellige sahip olmasi
gerekir?

4. Lider okul yoneticisinin 6grencilerin akademik basarisi lizerinde hangi 6zellige sahip
olmasi gerekir?

5. Lider okul yoneticisinin 6gretmenlere yaklasimi nasil olmalidir?

YONTEM

Arastirmada, okul yoneticilerinin liderlik 6zelliklerini belirlemeye yonelik 6gretmen goriislerinin
belirlenmesi amaclanmistir. Bu baglamda  katiimcilarin bir konu hakkindaki kisisel
deneyimlerini, bakis acisini ve diisiincelerini kendi ifadeleri ile belirtmesine imkan veren nitel bir
stirecin takip edildigi (Yildirim ve Simsek, 2008) nitel arastirma yéntemlerinden durum ¢alismasi
deseni kullanilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu Sakarya ili Sapanca ilgesinde goérev yapan amacli 6rneklemlerden
kolay ulasilabilir 6rnekleme yéntemi ile belirlenen temel egitime bagh 10 okul 6ncesi, 10 ilkokul,
10 ortaokul ile orta 6gretime bagh okullarda gorev yapan 10 lise olmak iizere 40 6gretmen
olusturmaktadir. Kolay ulasilabilir 6rnekleme yéntemi ile arastirmanin amacina uygun olarak
arastirma sorularinin daha kolay ve yakin olan farkli goriislerden elde edilmesi tercih
edilmektedir (Biiyiikoztiirk, Kihig-Cakmak, Akgiin, Karadeniz ve Demirel, 2010). Ogretmenlerin
gontillii olarak secilip katildiklar: calismaya ait katilimci 6zellikleri Tablo 2'de gosterilmistir.
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Tablo 2.
Katiimcilarin Demografik Ozellikleri
Degiskenler F %
Kadin 18 45
Cinsiyet Erkek 22 55
Toplam 40 100
1-10 y1l arasi 13 32.5
11-20 y1l aras1 23 57.5
Kidem 21-30 y1l arasi 2 5
31 yil ve lizeri 2 5
Toplam 40 100
20-30 yas arasl 8 20
31-40 yas arasl 30 75
Yas 41 yas ve lizeri 2 5
Toplam 40 100
Okul éncesi 10 25
Gorev yaptigi Ilkokul 10 25
kurum Ortaokul 10 25
Lise 10 25
Toplam 40 100

Tablo 2 incelendiginde, katilimcilarin en fazla %55 i erkek, %57.5 i 11-20 y1l aras1 kideme sahip,
%75 i 31-40 yas araliginda ve her okul tiiriinden %25 esit olacak sekilde 6gretmenden olustugu
gorilmektedir.

Veri Toplama Araci

Arastirmada, okul yoneticilerinin liderlik 6zelliklerinin incelenmesi amaciyla 0gretmen
goruslerinin belirlenmesi icin arastirmacilar tarafindan yari yapilandirilmis goriisme formu
hazirlanmistir. Veri toplamak amaciyla goriisme formuna 5 adet agik u¢lu soru hazirlanmistir.
Acik uglu arastirma sorulari, “arastirmaciya incelemek istedigi olguya esnek ve acik uclu bir
yaklasimla ele alma olanagi saglar” (Yildirim ve Simsek, 2008). Hazirlanan sorularin yapilacak
arastirmanin amacina uygunlugu ve anlasilirligini derinlemesine incelemek icin uzman goriisiine
basvurulmustur. Uzmandan gelen oneriler sonucunda 5 6gretmen ile pilot calisma yapilarak
arastirmanin amacina uygun olacak sekilde yar1 yapilandirilmis goriisme formuna son sekli
verilmistir.

Verilerin Toplanmasi

Arastirmacilar tarafindan hazirlanan yari yapilandirilmis goriisme formlari calisma grubundaki
ogretmenlere gorev yaptiklari okullar ziyaret edilerek dagitilmistir. Formlarda yer alan sorularin
cevaplanmasi igin verilecek siire goriismecilere bildirilmistir. Belirtilen siirenin sonunda dagitilan
formlarin tamami 6gretmenlerden toplanmistir. Formlar toplamda 40 katihimciya dagitilmis
tamami gecerli olmustur.

Verilerin Analizi
Goriismelerden elde edilen veriler betimesel ve icerik analiz yontemleriyle analiz edilmistir.

Betimsel analiz yontemiyle veriler onceden tespit edilen temalara gore oOzetlenmis ve
yorumlanmistir. Betimsel analizden farkli olarak tamamlayici bir yaklasima sahip olan icerik
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analizinde veriler daha kapsamli olarak irdelenmektedir. Glilbahar ve Alper (2009)’e gore icerik
analizi yoluyla veriler belirlenmekte ve bu verilerin icindeki gizli bilgiler meydana
cikarilmaktadir. icerik analizi yaparken, formlardan elde edilen veriler islenmekte, kodlara
ayrilmakta, temalar olusturulmakta, belirlenen kodlar ve temalar tablolar halinde gosterilmekte
ve bulgular halinde yorumlanmaktadir (Yildirim ve Simsek, 2011). Bulgular tablolar halinde
verilmistir. Goriisme yapilan égretmenler 01, 02, 03.......040 seklinde kodlanmistir. Bulgularin
yorumlanmasinda 6gretmenlerin gorislerine dogrudan alintilarla yer verilmistir.

Etik Kurul Izni

10.10.2022 tarihinde yapilan etik izin bagvurusu sonucunda, Sakarya Universitesi Rektorliigii
Sosyal ve Begeri Bilimler Etik Kurulu'nun 13.10.2022 tarih ve 11 sayili toplantisinda alinan 28
nolu karar ile arastirmanin etik ilkelere uygun olduguna karar verilmistir.

BULGULAR

Lider okul yéneticilerinin kisilik 6zelliklerine iliskin bulgular.

Ogretmenlerin lider okul yoneticilerinin kisilik o6zelliklerine iliskin goriisleri Tablo 3'te
sunulmustur.

Tablo 3.
Ogretmenlerin Lider Okul Yéneticilerinin Kisilik Ozelliklerine lliskin Goriisleri
Tema (Kategoriler) Kodlar F %
Adaletli 25 62.5
Lider Okul Yenilikei 20 50
Yoneticisinin Kisilik Diiriist 15 37.5
Ozellikleri Hosgoriili 15 37.5
Anlayish 10 25

Tablo 3 incelendiginde, 6gretmenlerin lider okul yoneticilerinin kisilik 6zelliklerine iliskin
gortusleri en ¢cok %62.5 oraninda adaletli seklinde oldugu goriilmiistiir. Diger goriisler sirasiyla
%50 oraninda yenilik¢i, %37.5 oraninda diriist ve hosgorili ile %25 oraninda anlayish
seklindedir. Ogretmenlerin goriislerinden alinan alintilar asagida verilmistir.

Os: “Lider okul miidiirti kesinlikle adeletli olmaldir.”

O17: “Okul miidiirleri lider olarak kendini stirekli yenilemeli ve yeniliklere acik olmalidir.”

Ozs: “Ben éncelikle okul miidiirlerinin diiriist ve herkese acik sézlii olmasi gerektigini diisiintiyorum.”
Os3: “Cahisanlara kars: anlayish ve hos goriilii olmasi gerektigini diisiintiyorum.”

Lider okul yéneticilerinin yéneticilik ézelliklerine iliskin bulgular.

Ogretmenlerin lider okul yéneticilerinin yoneticilik 6zelliklerine iliskin gériisleri Tablo 4’te
sunulmustur.
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Tablo 4.

Ogretmenlerin Lider Okul Yéneticilerinin Yéneticilik Ozelliklerine [liskin Gériisleri
Tema (Kategoriler) Kodlar F %
Adaletli 20 50
. Isbirlikci 20 50

%1de.r Oklﬂ Motive Eden 15 37.5
Yoneticisinin Vizyoner 10 25
Yoneticilik llikleri ~

oneticilik Ozellikleri Srnek Olan 8 20

Tablo 4 incelendiginde, 6gretmenlerin lider okul yoneticilerinin yoneticilik 6zelliklerine iliskin
gortusleri en cok %50 oraninda adaletli ve isbirlikei seklinde oldugu goriilmiistiir. Diger goriisler
sirasiyla %37.5 oraninda motive eden, %25 oraninda vizyoner ve %20 oraninda 6rnek olan
seklindedir. Ogretmenlerin gériislerinden alinan alintilar agsagida verilmistir.

0s: “Kimseye torpil yapmadan, kimseye yaranmak icin degil gercekten adil olarak isbirligi icinde
yoneticilik yapmalidir diye diisiiniiyorum.”

O11: “Okulun hedeflerine ulasmasi icin érnek olan, caliskan olan ve égretmenleri motive eden bir
miidiir olmasi gerektigini diistiniiyorum.”

Oss: “Bence okul miidiirtintin iyi bir vizyonu olmasi gerekir, caliskan ve adil olmasi gerekir.”
Lider okul yéneticilerinin egitim-6gretim faaliyetlerine ait ézelliklerine iliskin bulgular.

Ogretmenlerin lider okul yéneticilerinin egitim-6gretim faaliyetlerine ait 6zelliklerine iliskin
gortsleri Tablo 5’te sunulmustur.

Tablo 5.
Ogretmenlerin Lider Okul Yéneticilerinin Egitim-Ogretim Faaliyetlerine Ait Ozelliklerine [liskin Gortigleri
Tema (Kategoriler) Kodlar F %
Lider Okul Qgrenciyi .Destekleyen 30 75
T Ogretmeni Destekleyen 25 62.5
Yoneticisinin Egitim- FETRT!
Ogretim Faaliyetleri Tecriibeli 15 37.5
. . Sisteme Hakim Olan 10 25
Ozellikleri -
Denetim Yapan 10 25

Tablo 5 incelendiginde, 6gretmenlerin lider okul yoneticilerinin egitim-6gretim faaliyetlerine ait
ozelliklerine iliskin goriisleri en cok %75 oraninda 6grenciyi destekleyen seklinde oldugu
gorulmistir. Diger goriisler sirasiyla %62.5 oraninda 6gretmeni destekleyen, %37.5 oraninda
tecriibeli ve %25 oraninda sisteme hakim ve denetim yapan seklindedir. Ogretmenlerin
goriislerinden alinan alintilar asagida verilmistir.

O4: “Lider okul miidiirti kesinlikle 6grenciyi desteklemeli ve bireysel farkhiliklara dikkat etmelidir.”

O1s: “Okul miidiirleri egtim-égretim faaliyetleri icerisinde 6gretmene destek olmali, motive edici bir
tavir géstermelidir.”

02s: “Bana gore okul miidiirii lider olmasi icin tecrtibeli, egitim sistemine ve alanina hakim, kararli
ve dik duruslu olmalidir.”
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Sifer]i
Os4: “Ogretmenleri ve calisan personelleri sik sik denetlemelidir. Islerin aksamamasi icin bunu
mutlaka yapmasi gerekir.”

Lider okul yéneticilerinin égrencilerin akademik basarilarna etkisine iliskin bulgular.

Ogretmenlerin lider okul yoneticilerinin 6grencilerin akademik basarilarina etkisine iliskin

gorisleri Tablo 6’da sunulmustur.

Tablo 6.

Ogretmenlerin Lider Okul Yéneticilerinin Ogrencilerin Akademik Basarilarina Etkisine Iliskin Goriisleri

Tema (Kategoriler) Kodlar F %
Odiillendiren 25 62.5
Lider Okul Motive Eden 25 62.5
Yoneticisinin Akademik Ortam Saglayan 20 50
Basariya Etkisi Destekleyen 15 37.5
Takip Eden 10 25

Tablo 6 incelendiginde, Ogretmenlerin lider okul yoneticilerinin 0Ogrencilerin akademik
basarilarina etkisine iliskin goriisleri en ¢ok %62.5 oraninda 6dillendiren ve motive eden
seklinde oldugu goriilmiistir. Diger goriisler sirasiyla %50 oraninda ortam saglayan, %37.5
oraninda destekleyen ve %25 oraninda takip eden seklindedir. Ogretmenlerin goriislerinden
alinan alintilar asagida verilmistir.

Oo: “Okul miidiirler sik sik égrencileri destekleyerek onlara deger verdigini hissettirmeli, 6grencileri
odiillendirmelidir.”

O11: “Ogrencileri ve 6gretmenleri akademik basar1 anlaminda motive edici faaliyetlerde bulunmalart
gerektigini diistiniiyorum.”

Os3s: “Bence okul miidiirtiniin égrencileri destekledigini gostermek, yanlarinda oldugunu hissettirmek
icin égrencileri takip etmeli haklarinda bilgi almalidir.”

Lider okul yéneticilerinin 6gretmenlere yaklasimina iliskin bulgular.

Ogretmenlerin lider okul yéneticilerinin 6gretmenlere yaklasimina iliskin goriisleri Tablo 7’de
sunulmustur.

Tablo 7.
Ogretmenlerin Lider Okul Yéneticilerinin Ogretmenlere Yaklasimina Iliskin Gériisleri

Tema (Kategoriler) Kodlar F %
Lider Okul Adil 40 100
Yoneticisinin _Say.gl.ll - 25 62.5
Ogretmenlere Iletisim Kurabilen 25 62.5

Yaklasim Empati Kurabilen 20 50
Anlayish 15 37.5

Tablo 7 incelendiginde, 68retmenlerin lider okul yoneticilerinin 6gretmenlere yaklasimina iliskin
gorusleri en ¢ok %100 oraninda katilimcilarin tamami adil seklinde oldugu goériilmiistiir. Diger
gorisler sirasiyla %62.5 oraninda saygih ve iletisim kurabilen, %50 oraninda empati kurabilen
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ve %37.5 oraninda anlayish seklindedir. Ogretmenlerin gériislerinden alinan alintilar asagida
verilmistir.

O1: “Lider okul miidiirii kesinlikle biitiin 6gretmenlere karsi esit ve adil olmalidir.”
O19: “Okul miidiirleri 6Gretmenlere karsi saygil ve adil bir tutum sergilemelidir.”

Ozs: “Bana gére okul miidiirii lider olmasi icin égretmenlerle adil bir sekilde ve etkili olacak seklide
iletisim kuarabilmeli, kendisini tistten gérmemeli, 6gretmenin yerine kendisini koyabilmelidir.”

O34 “Lider okul miidiirii adil, hosgériilii ve anlayish olmaldir.”
TARTISMA, SONUC VE ONERILER
Sonuc ve Tartisma

Arastirmanin sonuglarina gore okul yoneticilerinin liderlik 6zelliklerinin 6gretmen gorisleri
dogrultusunda incelendiginde en basta okul yoneticilerinin adaletli bir yonetici olmasi gerektigi
belirtilmigtir. Ogretmenler tarafindan yéneticilerin; 6gretmenlere esit mesafede davranmasi,
O0gretmenler arasinda ayrim yapmamasi ve kendi cikarlari dogrultusunda 6gretmenleri
etkilememesi gerektigi belirtilmistir. Bununla birlikte 6grencileri destekleyen, onlara deger veren
bireysel farkliliklar1 géz ardi etmeyen bir yonetici olmasi gerektigi belirtilmistir. Okul
yoOneticisinin 6grencilerin akademik anlamda basarilarinin artmasi icin onlar1 motive ederek sik
sik odiillendirmesi gerektigi belirtilmistir. Alaninda uzman olarak gorev yapan rehberlik
ogretmenlerinden faydalanarak 6grencilerin 6zel yonlerini meydana ¢ikarabilmelidir. Son olarak
lider okul yoneticileri, kurum icerisinde etkili olabilmesi i¢in ¢alisanlarina ve 6grencilerine esit
mesafede olmali, demokratik ve adil bir yaklasim sergilemelidir. Okul yoneticileri 6gretmenlerine
duyarh bir sekilde yaklasarak kendini onlarin yerine koyabilmeli ve anlamaya calismahdir.
Goriismelere katilan Ogretmenler tarafindan yoneticilerin hal ve hareketleri karsisinda
ogretmenlerin kendilerini nasil algilayacagini ya da neler hissedebilecegini tahmin etmelidir
seklinde belirtilmistir.

Okul yoneticilerinin liderlik 6zellikleri ile ilgili yapian calismalarda bu arastirmadaki sonuclara
benzer sonuglara ulasilmistir. Akbash ve Dis (2019) tarafindan yapilan calismaya gore, okul
miidiirlerinin, calisanlar lizerinde s6z sahibi olabilmesi icin onlara karsi esit mesafeli ve adil
davranmalidir. Aksi halde 6gretmenler, okul miidiirlerinin davranislarina giiven duymayabilir.
Okul miidiirlerinin bekledikleri saygida sorunlar yasanabilir. Bununla birlikte okul mudirleri
empati kurarak 6gretmenleri anlamalidir. Okul miidiirii sergiledigi davranislarin sonucunda
ogretmenlerin ne dusiindiginii anlamalidir. Bunun sonucunda ortaya c¢ikacak yanlis
anlasilmalar1 gidermis olacaktir. Okul mudiirleri hal ve hareketleri ile 6gretmenlere giiven
duygusu vermelidir. Bu duyguyu verirken samimi davranmak etkili bir neden olmustur. Okul
miidiiriiniin adil davranislar sergilemesi, 6gretmenlerin fikirlerine basvurmasi, diisiincelerine
deger vermesi 6nemli bir etkendir. Er¢etin (1997) okul miidiirlerinden beklenen 6zellikleri dogru
soyleyen, diiriist, fikirlerini gizlemeyen, giiven veren, azimli olan, destek veren, korkusuz,
ulasilabilir ve sadakatli olan; kendini kontrol edebilen, ileri gorislii ve 6zgiir olan olarak
belirtmistir. Bu da arastirmay1 destekler yondedir. Ercetin (1993) calismasinda okul miidiirlerini
okulun yapisini yasatacak, okul kiltiirinii kuracak, okulu hedeflerine ulastirarak okulun
vizyonunu gerceklestirecek yoneticiler olarak belirtmistir. Hicks (1977) ve Homans (1971) bir
liderin ¢alisanlarini etkilemek icin gosterdigi davranislar: 6neri sunma, katalizorliik yapma, adil
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olma, temsilcilik yapma, giiven verme, dinleyici olma, liderlik etme, fikir verme, motivasyonu
saglama, 6dil verme ve isbirligi yapma olarak belirtmistir. Baltas (2003) ise, yoneticilik
ozelliklerini agiklamis ve liderde bulunmasi gereken 6zellikleri su sekilde belirtmistir; tutarh ve
diiriist olma, kararli, alanina hakim ve vizyoner olmak. Bu goriislerin arastirmayi destekledigi
saptanmistir. Turan, Yildirim ve Aydogdu (2012) ‘ye gore bir okul midiri iyi bir gézlemci
olmaldir. Ogrencilerinin psikolojik durumlarini ve ruh halini anlayarak onlarla icinde
bulunduklar1 durumla ilgili bire bir goriismeli ve destek olmalidir. Bununla birlikte 6grencilerin
ihtiya¢c duydugu ilgi alanlarina gére sosyal faaliyetleri almalarina olanak saglamalidir (MEB,2000),
ogrencileri bu konuda cesaretlendirerek destek vermelidir. Glasser (1999) ‘ a gore lider okul
miidiiriiniin 6grencilerine donem basinda bilgilendirme konusmasi yaparak ve yil boyunca
hatirlatarak, daha egitim baslarken hedefi yliksek tutmak ve o&grencileri hedef icin
cesaretlendirmek ile basarinin saglanacagini belirtmistir. Bu konuda en onemli faktor
ogrencilerden beklenen basarinin ve konulan hedeflerin araliklarla hatirlatilmasidir. Boylece
égrencilerin basariya ve hedefe giidiilenmesi saglanacak ve ulasmak kolaylasacaktir. Ogrencilerde
oldugu gibi okul miidiirii 6gretmenlerde de belirlenen hedefi hatirlatmali ve onlar1 motive ederek
ogrencilerin belirlenen hedeflere yani basariya ulasmasini saglamaktir. Sisman (2002) okul
miidiiry, kurumun lider olarak, 6grencilerin basarisini ve 6grenmedeki kalitenin yiikselmesi icin
gerekli ortamlar1 hazirlamak zorundadir seklinde belirtmistir. Argon ve Dilekgi’ye (2014) gore
adil bir yonetim anlayisi ile gérev yapan okul midirlerinin 6gretmenlere olan giiveni fazladir. Bu
sebeple okulda alinacak olan kararlar miidiir ile 6gretmenler tarafindan birliktelik icerisinde
alinir. Bu gorislerin arastirma ile 6rtiistiigi anlasilmaktadir. Akbash ve Kavak (2008) tarafindan
yapilan arastirmada okullarin en belirgin amaglarindan birinin 6grencilere ilgi alanlar1 ve
yetenekleri kapsaminda ihtiyaglarinin sunulmasi ve onlara gerekli 6grenme ortamlarinin
saglanmasidir. Bu sebeple Ogrencilerin, ilk 6nce bireysel olarak taninmasi, ihtiyaglarinin
belirlenmesi gerekmektedir. Bu durum 6grencilere verilecek egitimin niteligini artirmakla birlikte
okul miidiirlerine kolaylik saglayabilir.

Oneriler

Arastirma sonugclarina dayali olarak su o6nerilerde bulunulabilir: Okul yoneticilerinin liderlik
ozelliklerini kazanmalarina yonelik c¢alismalar planlanarak hizmet ici egitimler seklinde
uygulanabilir. Okul yoneticilerinin gorevlerini icra ederken karsilastiklar1 sorunlarin tespitine
yonelik calismlar yapilabilir. Bu baglamda okullarda bu sorunlarin ¢éziimiinde okul yoneticilerini
destekleyeci uygulamalar gergeklestirilebilir. Okul yoneticilerinin okulla ilgili tiim paydaslarla
isbirligi icinde birlikte calismalarin yapildig1 ortamlar olusturulabilir. Boylece okul yoneticilerine,
sadece sorun ¢ozen bir yoneticiden ziyade sorunlarin ¢oziimiinde ve okullarin kurumsal
gelisiminde tiim paydaslar1 organize eden bir lider 6zelligi kazandirilabilir.
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EXTENDED ABSTRACT

With this research, it is aimed to determine the leadership characteristics of school managers
based on the opinions of the teachers.

In the research, answers to the following questions are searched in order to analyze the leadership
characteristics of school administrators based on the opinions of teachers.

1. What are the personal characteristics of the leader school manager?

2. What are the managerial characteristics of the leader school manager?

3. Which feature should a leader school manager have in educational activities?

4. Which feature should the leader school manager have on the academic success of the students?
5. How should the leader school manager's approach to teachers be?

In the research, a case study design, one of the qualitative research methods, is used, in which
teachers' opinions are taken to determine the leadership characteristics of school administrators,
and a qualitative process is followed (Yildirim & Simsek, 2008), which allows the participants to
express their personal experiences, perspectives and thoughts on a subject with their own words.

The study group of the research consists of 40 teachers, 10 pre-school, 10 primary school, 10
middle school and 10 high school, selected by random sampling model, working in Sapanca
district of Sakarya province.

In the research, a semi-structured interview form was prepared by the researchers to determine
the opinions of teachers in order to analyze the leadership characteristics of school managers.

The data acquired from the interviews were analyzed with descriptive and content analysis
methods.

According to the results of the research, when the leadership characteristics of school managers
are analysed in line with the opinions of teachers, it is stated that school managers should be a fair
leader. It is stated that a manager should treat teachers at an equal distance, not discriminate
among teachers, and not influence teachers in line with his/her own advantages. It is stated that
a manager should support students, value them and shouldn’t ignore individual differences. It is
stated that the school manager should often reward students by motivating them in order to
increase their academic success. A manager should be able to reveal the special sides of the
students by making use of experts in their fields.Finally, in order to be effective within the
institution, the managers should be at an equal distance from their employees and students, and
should display a democratic and fair approach. School managers should approach their teachers
sensitively and put themselves in their shoes and try to understand them.In this way, it is stated
by the teachers who participated in the interviews that they should predict how the teachers
would perceive their behavior and how they might feel.
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5. Salih SARISIK'm = Okul Yoneticilerinin Yasam Boyu Ogrenme Egilimleri ile Bireysel
Yemlikglik Diizeylenn Arasmdaki Ihskinin Incelenmesi ™ baghkh ¢abismasy goriigmeye acild.

B Yapilan gorigmeler sonumda; Sahh SARISIK 'm = Okul ¥éneticilennin YagamBayn
ME@M&]MWY@@EMMWW
bashkh cahymasinm Efik agidan nygnn oldufuna oy birlig ile karar venldi.
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toplanhsmda alman "05" nolu karar ile Salih SARISIK'n bagvurusn wygun gorilmiiy ve karar Smegi
ekte sumulmmstur.

Bileilerimzi rica ederi

Prof. Dr. Murat ISKENDER

Egitim Araghrmalan ve Yaym Etik
Eurulu Bagkam
Ek: Karar Yazis (1 Sayfa)
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