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Perceived Social Media Addiction Differences by Student University

Fatima Zehra ALLAHVERDI !

Abstract: The present study determined if there is a difference in perceived social media addiction
between students at different university levels. The university levels examined were the following;:
Freshman, Sophomore, Junior, and Senior. Two-hundred and one students participated in the present
study. The students attended a university in Kuwait, representative of the Gulf region of the Middle
East. Freshman students had the highest mean for perceived social media addiction, with 75% thinking
they are addicted to social media. A statistically significant effect was found utilizing an independent
between-groups ANOVA, with 3.1% of the variance in perceived social media addiction accounted for
by university level. A Scheffe post-hoc test resulted in a non-significant finding between university
levels, however, with each increase of university levels, the mean addiction declined. One possible
explanation could be that the educational levels were very close in range.

Keywords: Perceived social media addiction, University Level, ANOVA

1 Social Sciences University of Ankara, Faculty Of Social Sciences And Humanities Department of Psychology
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Universitenin Farkl1 Siniflarina Gére Ogrenciler Arasinda Algilanan Sosyal

Medya Bagimlilig: Farkliliklar1

Oz: Bu calisma, farkli iiniversite kademelerdeki &grenciler arasinda algilanan sosyal medya
bagimliliginda bir fark olup olmadigini tespit etmistir. Bu ¢alismada birinci, ikinci, {i¢iincii ve dordiincii
kademeler ayri ayri incelenmistir. Bu calismaya iki yiiz bir 6grenci katilmistir. Katihmcilar Orta
Dogu'nun Korfez boélgesini temsil eden Kuveyt'teki bir iiniversitenin Ogrencileri. Birinci smif
Ogrencileri, algilanan sosyal medya bagimlilig1 i¢in en yiiksek ortalamaya sahipti ve 75%'i sosyal
medyaya bagimli olduklarini algiliyorlardi. Bagimsiz gruplar arast ANOVA kullanilarak istatistiksel
olarak anlamli bir etki bulundu. Universite kademeleri algilanan sosyal medya bagimliligindaki
veryansin 3.1%'ini agikliyor. Scheffe post-hoc testi, {iniversite kademeleri arasinda anlaml olmayan bir
bulgu ile sonuglandi, ancak {iiniversite kademelerindeki her artisla ortalama bagimlilik azald.
Muhtemel bir aciklama, egitim seviyelerinin birbirlerine ¢ok yakin olmasindan dolay: anlamli sonug

bulunmamus olabilir.

Keywords: Sosyal medya bagimlilig: algisi, tiniversite kademelerine gore karsilastirma , ANOVA
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Introduction

Seventy-three percent of Internet users are also active on social media (Kemp, 2017).
However, there are differences in usage depending on the different social categories:
education, region, income, age, gender, and race/ethnicity. These differences can be found due

to unequal access to technology and the Internet (Banerjee & Hodge, 2007).

Although individuals of all ages have begun to use social media platforms (Cotten,
2008; Greenwood et al., 2016; Kircaburun & Griffiths, 2018; Klobas et al., 2018; Rideout, 2012),
older generations do not prefer to use social media to the same extent as the younger
generation. Some of the reasons for this difference listed by the older generation are: not being
used to social media, finding it unnecessary due to its lack of contribution to one’s life, and
having low-level technical knowledge and skills (Durak & Tekin, 2020). Other researchers note
how the Baby Boomer generation do not have the confidence to utilize the platforms for its

intended purposes and refer to themselves as “too old” (Gardner & McKee, 2019).

The younger generation on the other hand prefers social media to communicate and
interact with family, friends, and acquaintances (Kircaburun et al., 2020; Kuss & Griffiths, 2017)
and manages “their social capital through the Internet” (Young, 2006, p. 107). This is most
notable for ages between 18 and 34 (Rideout, 2012). The social media platforms allow
individuals to communicate with people who have similar interests, allowing for a wider circle
of friends. However, the downside to such interactions as noted by Kircaburun (2016), is that

these interactions can be superficial and artificial.

Similar to non-behavioral addictions such as drug ingestion, behaviors can also be
addictive, such as sex, Internet use, gambling, etc. (Griffiths, 2005). Fatayer (2008) divides
addiction into four types: alpha addiction, beta addiction, gamma addiction, and delta
addiction. Alpha addictions refer to food addictions, beta addictions refer to addictions that
lead to body functions such as alcohol and narcotics, gamma addiction refers to addictions that
are related to the mind such as gambling, sex, computer/net, etc., and lastly delta refers to the
different combinations of addictions. If a person has delta addiction for instance, they can be

addicted to nicotine and alcohol or food, alcohol, and work.
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Technology addiction “distorts the expectancy-value formulation” and thus impact
decision making processes (Turel et al., 2011). Addiction is an interplay between a person’s
emotion (desires), their cognition, and culture (Fatayer, 2008). If addiction is viewed through
the lens of consumption, with the increased use of social media, and the consumption of social
media, it can be said that social media addiction is on the rise. Addiction can also be said to be
a form of dependence, making it difficult for the consumer to stop the behavior (Wang et al.,
2015). Within the current context, the dependence would be the difficulty to stop using social
media. It is possible to have more than one type of addiction, dividing it into primary and
secondary addictions (Fatayer, 2008). While some researchers emphasize the interplay of social
cognition, vulnerable emotional makeup, and the possibility of chemical imbalance when

examining addiction (Fatayer, 2008), others view addiction through the lens of consumptions.

Addiction can be viewed as non-use, non-addictive use, near-addiction, and addiction.
Each of the stages is compared with the other stages by examining the frequency of
engagement, level of negative consequences, and self-control (Grau et al., 2019; Martin et al.,
2013). The negative consequences can vary between physical, economic, social, or
psychological (Sampasa-Kanyinga & Lewis, 2015; Settanni et al., 2018). One negative
consequence may also lead to another negative consequence. For instance, distancing the self
from loved ones can lead to social consequences, which in turn can also lead to depression
which is a psychological consequence that may also lead to an economic consequence
(Zivnuska et al., 2019) because of its impact on job performance and a physical consequence
by making it hard to get up from bed due to depression (Davey et al., 2018), leading to lower

exercise (Shimoga, et al., 2019).

While some researchers investigate and explore social media addiction, others examine
perceived or self-belief about social media addiction. However, there is less research on self-
belief of social media addiction (Allahverdi, 2021a, 2021b, 2021c, 2022a, 2022b; Mahamid &
Berte, 2019). Klobas et al. (2018) are one of the few researchers that asked participants to
determine their YouTube use. Results indicated that around 20% of YouTube users believed
they were compulsive users. The current study examined perceived social media addiction in

the Gulf region of the Middle East, without specifying the specific social media apps, and
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looking at social media as a general construct. It is important to study the Gulf region of the
Middle East since Fatayer (2008) emphasizes the effect of different social forces in divergent

cultures.

Moreover, although there is research on social media addiction based on age, with
research indicating age to be more influential compared to income and schooling in
determining Internet use (Young, 2006), there is less research on differences based on
education. One of the few studies that has examined educational levels and its relationship
with addiction is by Mahamid and Berte (2019). These researchers assessed bachelor and
master’s students. Results indicated significantly higher addictive behavior in bachelor
students compared to master’s students. Durak and Tekin (2020) found similar results with
university graduates using social media more frequently compared to students who received

education post-bachelors.

Both Mahamid and Berte (2019) and Durak and Tekin (2020) examined large
educational differences. The present study made several contributions because it examined
each level (Freshman, Sophomore, Junior, and Senior) within the bachelor’s degree, comparing
closer range educational levels. Thus, the current study determined if small variations in
education supports the existing literature related to social media addiction. In addition, the
current study examined students in the Gulf region of the Middle East, where there is a lack of

research on social media and perceived social media addiction.

Research Question
Is there a difference in perceived social media addiction between students in different

university levels?

Methodology

Analysis
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The current study employed the Analysis of Variance (ANOVA) statistical technique.
Mean differences were compared to test for significance on the dependent variable (Mertler &
Vannatta, 2010). It was selected because it allows the researcher to determine if the differences
that exist among the groups are statistically significant. A post-hoc Scheffe was utilized
afterward to determine where the significant differences lie. Scheffe was selected due to the

uneven sample size.

Participants

Two-hundred and one students participated in the present study. Around 31% of the
participants were male and 66% were female. There were more females compared to males.
This was due to the general school population; more females attended the university
compared to males. In total there were 38 Freshman students, 58 Sophomore students, 52
Junior students, and 53 Senior students. The students for the current study were gathered from

a university in a Gulf country.
Procedures

The university in Kuwait was specifically selected for the current study due to it being
representative of the population of the Gulf region within the Middle East. Random sampling
was utilized to preserve the homogeneity of the population (Emerson, 2015). For systematic
random sampling random, classes from each area (Sciences, Social Sciences, etc.) were selected
and students were also approached at the cafeteria, around the campus, etc. University
approval was provided for the collection and the analysis of the data after being deemed

ethical. The data was double-checked for validity after it was entered into a database.

Measures
Demographic Information

Students provided information on their level (Freshman, Sophomore, Junior, or

Senior).

Perceived Social Media Addiction (Eijnden et al., 2016)

The following question was asked to assess perceived social media addiction, “To what
extent do you feel addicted to social media?” The scale utilized for the study was from zero to
100, which was different from the five-point Likert scale that Eijnden et al. (2016) utilized.
Instead of a five-point Likert scale, the zero to 100 scale was utilized to increase the validity
and increase the variability found between students. This question was specifically selected
due to its high correlation with the Social Media Disorder (SMD) scale.
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Findings

The average addiction perception of social media was (x = 65.05) with a standard
deviation of (sdv=24.22). From the 201 participants, 99 students (around 50% of the
participants) believed they were addicted to social media between 75%-100%. Since each
student rated their perceived addiction from a scale of zero to 100, the fact that 99 students out
of 201 rated themselves as addicted to social media between 75%-100% is quite high.
Moreover, 40 students (around 20% of the participants) perceived themselves as addicted to

social media 100%, thus believing they were extremely addicted to social media.

Table 1. Descriptive Statistics

% X sdv
Freshman 19% 75.27 28.70
Sophomore 29% 63.21 21.86
Junior 26% 62.54 21.14
Senior 26% 62.74 21.70

Descriptive statistics associated with student level are reported in Table 1. It can be
seen that Freshman level students have the highest perceived social media addiction mean (x=
75.27). To determine if these differences were significant, a between-groups ANOVA was
conducted. Data were screened to ensure that the assumptions of ANOVA were met. The
assumption of normality was determined to be satisfied by examining the Q-Q plots and
because the four groups’ distributions had a skew and kurtosis less than 12.01. Moreover, the
assumption of homogeneity of variances was satisfied on Levene’s F test, F (3, 156) = 1.14, p=

33.

Table 2. ANOVA Results
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Sum of
df Mean Square F Sig.
Squares
Between Groups 4596.295 3 1532.098 2.88 0.04*
Within Groups 104976.720 197 532.877
Total 109573.015 200

* p<0.05

The independent between-groups ANOVA yielded a statistically significant effect, F (3, 197) =
2.88, p< .05, 2= .031 as can be seen in Table 2. Therefore, the null hypothesis of no differences
between the means was rejected, and 3.1% of the variance in perceived social media addiction
was accounted for by student university level. Once the null hypothesis was rejected, a Scheffe
post-hoc test was utilized to determine which specific levels were significantly different from

each other. This post-hoc test was utilized due to the uneven sample size

Table 3. Scheffe’ Post-hoc

Mean .
Level Difference Std. Error Sig.
Sophomore 11.85 4.8 0.113
Freshman  Junior 12.24 4.9 0.107
Senior 12.53 4.9 0.093
Sophomore Junior 0.39 4.4 1.000
Senior 0.68 4.4 0.999

Looking at Table 3, it can be seen that there was no significance in the different levels,
however, among the four levels, the most difference was between the Freshman level and the
Senior level. Interestingly, as the levels progress, the difference starts approaching

significance.
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Discussion

The current study examined how students perceive themselves as addicted to social
media and whether the percentage of perceived social media addiction varied significantly by
student level. Examining the descriptive results indicated that around 50% of them perceived
themselves as addicted to social media between 75%-100%. It could be said that the high
percentage could partially be related to the fact that perceived social media addiction was
assessed rather than real addiction. However, it is important to note that previous studies have
found similar results when examining real social media addiction rather than perceived social
media addiction. For instance, Mahamid and Berte (2019) found around 47% of the students
to be addicted to social media. Alnajat et al. (2019) similarly found that around 50% of males

as addicted to social media.

This is the first study to compare the different levels of bachelor degrees. Freshmen
students were more likely to report themselves as addicted to social media compared to the
other levels, with the most difference existing between the Freshman and Senior levels.
However, although the decline of the percentage of perceived social media addiction from
Freshman to Senior level follows a similar trend to Mahamid and Berte (2019), with the
increase in educational levels resulting in less addiction, the differences are not statistically
significant. Looking at the present study, it can be said that there needs to be greater level
differences to result in a statistical significance. Thus, using Mahamid and Berte (2019) as a
guide, it can be said that if Senior year students were compared with high school students,

statistical significance might be achieved.

However, it is important to note that researchers in Turkey have come to different
conclusions. While Simsek et al. (2019) found no statistical significance between high school
and university students in terms of social media addiction, Durak and Tekin (2020) found high
school students to use social media less than bachelor degree students. It is important to note
that Durak and Tekin (2020) examined social media usage and not addiction. Since the current
study took place in the Gulf region of the Middle East, it can also be said that different social
forces might have been at play compared to Turkey, supporting Fatayer (2008) who

emphasizes the variability that can occur in divergent cultures.

e
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What differentiates the current study is not only the population that it worked with but
also the fact that it compared each of the bachelor’s degree levels against each other, comparing
minor differences in educational levels. This is the first study to the best knowledge of the

researcher to conduct such a study.

Future Studies

This is the first study to compare the different levels of bachelor degrees. Future studies
should determine if similar results are found with different populations. Moreover, since the
trend of the data followed a pattern similar to Mahamid and Berte (2019), greater level
differences should be examined with the Gulf population. Future studies can examine high
school students and compare the different high school levels with bachelor degree levels, thus

providing a wider range of educational levels.

Since the present study investigated perceived social media addiction, future studies
can determine if Freshman students are actually addicted to social media more compared to
other levels. Participants can also be asked why they perceive themselves as addicted to social

media. This could allow for pattern formation using qualitative techniques.

Fatayer (2008) discusses how there might be a chemical imbalance or an addiction gene
in some people which may impact whether a person becomes addicted. Future research can
determine if people who are addicted to social media have chemical imbalances and if the
chemical imbalances are the same severity as those who think they are addicted to social

media.

Similar to Durak and Tekin (2020), future studies can also determine whether there is
a relationship with the working statuses of individuals and perceived social media addiction.
Since Durak and Tekin’s study (2020) took place in Turkey, examining the differences in the
Gulf region of the Middle East, while also looking into perceived addiction rather than actual

addiction would add to the existing literature.
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Oz: Bu aragtirmanin amaci lise 6grencilerinin sosyal medya kullanma tutumlarmnin ve algiladiklar
anne-baba tutumlarinin, akademik erteleme davranislarini ne olgiide yordadigmi belirlemektir.
Arastirmaya Nevsehir'in Urgﬁp ilgesinde gesitli liselerde 6grenim goren 191 kiz, 211 erkek toplam 402
dgrenci katilmistir. Aragtirmada Sosyal Medya Tutum Olgegi, Anne-Baba Tutum Olgegi, Akademik
Erteleme Olgegi ve Demografik Bilgi Formu kullamlmistir. Verilerin analizinde t-testi, tek yonlii
ANOVA, Tamhane testi ve c¢oklu dogrusal regresyon analizi kullamilmistir. Bulgular erkek
ogrencilerin akademik erteleme davranislarinin, kiz 6grencilere gore manidar 6lclide daha yiiksek
oldugunu, 6 yildan fazla siiredir sosyal medya kullanan Ogrencilerin, akademik erteleme
davranislarinin, 1-3 y1l arasinda sosyal medya kullanan 6grencilere gore manidar dlciide daha yiiksek
oldugunu gostermistir. Ayrica sosyal medya tutumlarindan, paylasim ihtiyaci ve sosyal izolasyonun
ve anne-baba tutumlarindan koruyucu-istekgi tutumun akademik erteleme davranisini anlamli olarak
yordadig1 goriilmiistiir.
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The Prediction Power of Attitude to Use Social Media and the Parental Attitudes

for Academic Procrastination Behavior

Abstract: The purpose of this study was to examine how attitude to use social media and the
perceived parental attitudes predict academic procrastination behavior of high students. The sample
of the study consisted of 402 (191 female, 211 male) high students from various high schools in Urgup.
Data collection instruments were Social Media Attitude Scale, Parental Attitudes Scale, Academic
Procrastination Scale and Demographic Information Form. T-test, One Way ANOVA, Thame test and
Standard multiple regression analysis technique were used in the analysis of the data. The findings
showed that academic procrastination behaviors of male students were significantly higher than that
of female students, and the academic procrastination behaviors of students who used social media for
more than 6 years were significantly higher than students who used social media for 1-3 years. In
addition, it was observed that the need for sharing and social isolation from the social media attitudes
and the protective-demanding attitude from the parents' attitudes significantly predicted the

academic procrastination behavior.

Keywords: Social media, Parental attitude, Academic procrastination, High students
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Giris

Erteleme, motivasyon eksikligi veya basarisizlik hissi nedeniyle bir goreve geg
baslamay1 veya bir gorevi zamaninda tamamlayamamay: ifade etmektedir (Lay, 1986).
Arastirmalar, erteleme davranisi gosteren bireylerin sorumluluk duygularmnm (Yaakub,
2000), 0z diizenleme (Dewitte ve Lens, 2000) ve zaman yonetimi becerilerinin (McCown,
Petzel ve Rupet, 1987) diisiik oldugunu ve bu bireylerin motivasyon eksikligine (Setiyowati,

Rachmawati, Multisari, 2020) sahip olduklarmi gostermektedir.

Ogrenme ortamlarinda &zellikle lise ve iiniversite dgrencileri arasinda yaygin olarak
goriilen bir olgu olan erteleme (You, 2012), akademik erteleme olarak ifade edilmektedir.
Bireylerin akademik odevleri geciktirme veya akil digi inanglar nedeniyle karar verememe
egilimine akademik erteleme denilmektedir (Savithri, 2014; Setiyowati, Rachmawati,
Multisari, 2020). Bu bireyler kendilerine verilen ddevleri tamamlamay siirekli erteledikleri
icin, bu 6devleri tamamlamak veya sinavlara hazirlanmak igin nispeten daha kisa bir zamana
sahip olmaktadirlar. Bu durumda motivasyonlarmi siirdiirmekte zorluk yasadiklarinmi dile
getirmekte ve sorumluluklarini bitirmek igin ya acele ettiklerini ya da okulu birakmay
diistindiiklerini dile getirmektedirler (Michinov, Brunot, Le Bohec, Juhel ve Delaval, 2011).
Yapilan arastirmalar, diisiik 6z-yeterlik, i¢csel motivasyon ve zaman yonetiminin akademik
erteleme ile anlamli ve yiiksek bir iliskiye sahip oldugunu gostermistir (Howell ve Watson,
2007; Steel, 2007, vb.). Bu nedenle, akademik ertelemenin zayif akademik performansin

onemli bir yordayicist oldugu ifade edilmektedir.

Akademik erteleme, 1990'larda, teknolojinin 6grenme ortamlar: ile biitiinlesmesi ile
ortaya ¢ikmistir (Setiyowati, Rachmawati, Multisari, 2020). Ogrenciler tarafindan internet
kullanimi, internette gecirilen ortalama siireyi, ziyaret edilen web sayfalarmin sayisini ve
diizenli olarak ziyaret edilen web sitelerini icermektedir (Oskouei ve Sharma, 2013). Dijital
teknolojilerin erken yaslarda aktif kullanimi, ¢ocuk ve ergenlerin yaratici diisiinme
becerilerini gelistirdigi igin biligsel gelisimlerine yardimci olmaktadir (Nikolopoulou, 2018;
Yushau, Mji ve Wessels, 2005). Bu baglamda, internet kullaniminin yadsmamaz faydalar1 goz
ontine alindiginda, dogas1 geregi kotii olmadigy belirtilmektedir (Fernandes, Maia ve Pontes,

2019).
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Dijital teknolojilerdeki yenilikler o6zellikle sosyal medyay1 igermektedir. Sosyal
medya, insanlar arasinda etkilesimli katilimi tesvik eden, ¢ok cesitli konularda fikir ve
gorisler olusturmak, paylasmak ve degistirmek amaciyla kullanilan gevrimigi sitelerdir
(Zamri, Zaihan ve Samat, 2018). Sosyal medya kullanim1 su anda ergenler arasinda en ¢ok
tercih edilen aktivite olarak 6ne cikmaktadir (BaAnyai ve digerleri, 2017). Sosyal medyayi
kullanmanin sosyal baglantilar kurma ve sosyal becerileri gelistirme, 6grenme firsatlarim
arttirma ve fikir aligverisi yapma gibi farkli bir¢ok avantaji bulunmaktadir (Zamri ve
digerleri, 2018). Bununla birlikte, ¢evrimigi etkinliklerin ergenlerin ruh sagligini ve akademik
basarilarin1 olumsuz yonde etkileyebilecek sonuglar1 da raporlanmistir (Deschamps ve
McNutt, 2016; Nixon, 2014). Arastirmalar, internette ¢ok fazla zaman harcamanin, sosyal
aktiviteleri ve sosyal iligkileri olumsuz yonde etkiledigi, ise veya okula ait sorumluluklarmn
ihmal edilmesine neden oldugu gibi gesitli olumsuz sonuglar1 oldugunu ortaya koymustur

(BaAnyai ve digerleri, 2017; Spada, 2014; vb.).

Bu olumsuz sonuglardan bir digeri de internet ve sosyal medyanin sahip oldugu
cazibenin, akademik ertelemeye neden olabilmesidir (Nwosu, lkwuka, Onyinyechi ve
Unachukwu, 2020). Ergenlerin sosyal medyanin yogun kullanicilart  olduklari
diistintildiigltinde, sosyal medya kullanimi ile akademik erteleme arasindaki iliskileri
anlamak zorunlu hale gelmektedir. Bu nedenle bu aragtirmada lise 6grencilerinin sosyal
medya kullanimina iliskin tutumlarmin akademik ertelemeyi ne derece yordayip

yordamadig1 incelenmistir.

Diger taraftan akademik erteleme ile iligkili olarak ele alinan faktorlerden birisi de
anne-baba tutumlaridir (Zakeri, Esfahani ve Razmjoee, 2013). Kuzgun ve Eldeleklioglu
(2005), yaptiklar: bir ¢calismada, Tiirkiye’de; otoriter, demokratik ve koruyucu-istekgi olmak
tizere i¢ gesit anne-baba tutumu oldugunu ortaya koymuslardir. Otoriter anne-baba tutumu,
ebeveynlerin ¢ocuklarini ancak kendilerine itaat ettigi siirece sevdikleri ebeveynlik tutumu
olarak ifade edilmektedir. Demokratik anne-baba tutumu, ¢ocuga yonelik olarak hosgorii ile
yaklasimi, ¢ocuga karsi higbir sart gozetmeksizin gergek bir sevgi gosterilen ebeveynlik
tutumu olarak ifade edilmektedir. Koruyucu-istek¢i anne-baba tutumu ise ¢ocugun bagimsiz

olmasiin engellendigi, anne-babalarin ¢ocuklarini kendilerinden ayr1 bir birey olarak kabul
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edemedikleri ve dogumundan itibaren g¢ocuklarmin her istedigini sorgusuzca yerine getiren

ebeveynlik tutumu olarak ifade edilmektedir.

Anne-babanin bu tutumlardan hangisini benimsemis oldugu, g¢ocuklarmin tiim
davranislarini dogrudan etkilemektedir (Bozkurt, 2004; Weiss, 1998). Bu davranislardan biri
akademik davranislardir. Ebeveynlerin ¢ocuklarinin akademik gelisimlerine katkilari, onlarin
basaril1 olabilmeleri igin gerekli 6n sartlardan biri olarak goriilmektedir. Yapilan arastirmalar
da olumsuz anne-baba tutumlar1 ile kararsizlik (Ferrari ve Olivette, 1993) ve kronik
kaginmaci erteleme (Ferrari ve Olivette, 1994; Pychyl, Coplan ve Reid, 2002) arasinda pozitif
yonde anlamli bir iliski oldugunu ortaya koymustur. Bu baglamda, bu arastirmada incelenen
bir diger konu, lise 6grencilerinin algiladiklar1: anne-baba tutumlarmin akademik ertelemeyi

ne derece yordayip yordamadigidir.

Tiirkiye’de akademik erteleme ile ilgili yapilan arastirmalar incelendiginde,
arastirmalarin biiylik cogunlugunun tiniversite 6grencileri tizerinde yapildig: goriilmektedir
(Glingor ve Kogak, 2020; Giir ve digerleri, 2018; Odac1 ve Feridun, 2019; Sirin ve Duman,
2018, Vural ve Giindiiz, 2019; vb.). Lise 6grencileri ile yapilan calismalarda ise internet
bagimlilig1r (Can, 2018), akademik motivasyon (Yurtseven ve Dogan, 2019), akademik 0z
yeterlik (Nurbanu ve Kumcagiz, 2020) gibi degiskenlerin ele alindig1 goriilmektedir. Bu
arastirmada ise diger arastirmalardan farkli olarak, akademik erteleme ile sosyal medya

kullanimina iligkin tutumlar ve algilanan anne baba tutumlar: bir arada incelenmistir.

Bilgi ve iletisim teknolojileri her gegen giin gelismeye devam etmektedir. Gelisen
teknolojiyle birlikte bireyler ve toplumlar arasi iletisim ve bilgiye hizli erisim kolaylagmistir.
Modern akill1 telefonlar, tabletler ve bilgisayarlar, televizyona gore yeni iletisim teknolojisi
olarak yerini almakta, etkilesimsel ve aktif olma Ozelliginden dolay:r daha ¢ok tercih

edilmektedir.

Yontem

Arastirmanin Modeli
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Aragtirmada iligkisel tarama modeli kullanilmistir. Akademik erteleme davranisi
bagimli, sosyal medya kullanimina iliskin tutumlar ile algilanan anne baba tutumlar
bagimsiz degiskenler olarak belirlenmistir.

Calisma Grubu

Bu arastirmada veriler, uygun ornekleme yontemi ile, 2019-2020 egitim Ogretim
yilinda, Urgiip ilge merkezinde yer alan bes devlet lisesinde egitim gormekte olan 413
ogrenciden toplanmustir. Olgek setini yanls ve/veya eksik doldurdugu tespit edilen 11
Ogrenci arastirma dist  birakilmis, arastirma verileri 402 Ogrenci {izerinden
degerlendirilmistir. Arastirmaya katilan oOgrencilerin %52,5'i kiz, %47,5'i erkektir.
C)grencilerin %41,4'11 dokuzuncu smifta, %22,6’s1 onuncu sinifta, %23,6’s1 on birinci sinifta ve
%12,4’u’on ikinci sinifta okumaktadar.

Veri Toplama Araclar

Sosyal Medya Tutum Olgegi: Otrar ve Argin (2015) tarafindan gelistirilen dlgek, 23
maddeden olusan, 5'1i likert yapiya sahip bir dlgektir. Olgek dort boyuttan olusmaktadir. Bu
arastirma icin 6lgegin Cronbach giivenirlik katsayisi, paylagim ihtiyaci boyutu icin ,77; sosyal
yetkinlik boyutu igin ,70; sosyal izolasyon boyutu igin ,83 ve 6gretmenlerle iliski boyutu igin
,78 dir. Bu arastirma icin toplam giivenirlik katsayis1,816 olarak hesaplanmuistir.

Anne-Baba Tutum Olgegi: Kuzgun (1972) tarafindan gelistirilen, Kuzgun ve
Eldeleklioglu (1993) tarafindan revize edilen dlcek 40 maddeden olusan, 5'li likert yapiya
sahip bir Olgektir. Olgek tic boyuttan olusmaktadir. Bu arastirma igin 6l¢egin Cronbach
glivenirlik katsayis1 demokratik anne-baba tutumu igin ,91; otoriter anne-baba tutumu igin
,77 ve koruyucu-istekg¢i anne-baba tutumu igin ,82 olarak hesaplanmustir.

Akademik Erteleme Olgegi: Cakic (2003) tarafindan gelistirilen 6lgek, 19 maddeden
olugan, 5'li likert yapiya sahip bir dlcektir. Olgek tek boyutlu olarak kullanilabilmektedir
(Cakici, 2003) ve bu arastirmada o sekilde kullanilmistir. Bu arastirma igin 6lgegin giivenirlik
katsayis1,763 olarak hesaplanmustir.

Demografik Bilgi Formu: Bu formda katihmclara kisisel bilgilerine iliskin cesitli
sorular sorulmustur.

Verilerin Toplanmasi
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Bu arastirmaya veri toplanmadan 6nce ilk olarak Kapadokya Universitesi Bilimsel
Aragtirma ve Yaym Etigi Kuruluna, ardindan Nevsehir Il Milli Egitim Midirligi
biinyesinde yer alan Etik Komisyon’'a bagvurulmustur. Her iki birimden de onay alindiktan
sonra, Olgek seti, arastirmaci tarafindan ders saatleri icinde, goniillii olan ogrencilere
uygulanmigtir. Veri toplama asamasinda, Ogrencilere arastirmanin amaci hakkinda bilgi
verilmis, olgek ile ilgili 6grencilerden gelen sorular yanitlanmustir.

Verilerin Analizi

Arastirmada bagimsiz orneklemler icin t-testi teknigi ve tek yonlii ANOVA analizi
kullanilmistir. Tek yonliit ANOVA analizi sonucunda ortaya ¢ikan anlamliligin hangi gruplar
arasinda oldugunu incelemek i¢in Tamhane testinden yararlanilmistir. Arastirmada bagimh
ve bagimsiz degiskenler arasindaki iligkiyi aciklamak amaciyla ¢oklu dogrusal regresyon
analizi yapilmistir. Regresyon analizine baslamadan ©nce gerekli olan varsayimlar
sinanmustir. Bu varsayimlar sunlardir (Field, 2005); normallik varsayimi i¢in 6rneklem sayisi,
Q-Q grafigi ve carpiklik ve basiklik degerleri incelenmis ve verilerin normal dagildig: kabul
edilmistir. Ug degerler igin Mahalanobis ve z degerleri incelenmis, ug¢ bir degere
rastlanmamistir. Coklu baglanti (multicollinearity) varsayimi igin VIF ve Tolerance
degerlerine bakilmistir. VIF degerleri 10’dan kiigiik (en yiiksek 2,809; en diisiik 1,046) ve
Tolerance degerleri 0.1’den yiiksek (en yiiksek 0,956; en disiik 0,356) oldugu icin bu
varsayimin karsilandigr kabul edilmigtir. Otokorelasyon varsaymmi icin Durbin-Watson
degerine bakilmistir. Bu deger ikiye yakin oldugu i¢in (1,832) bu varsayimin da karsilandig:
kabul edilmistir. Varsayimlarin saglanmis oldugu tespit edildikten sonra ¢oklu dogrusal

regresyon analizi yapilmistir ve manidarlik ,05 diizeyinde stnanmustir.

Bulgular

Bu boliimde 6nce akademik erteleme davrarmiglarmin cinsiyete ve sosyal medya
kullanim yilina gore karsilastirilmasina iliskin bulgular sunulmustur. Sonra da sosyal medya
kullanimina iliskin tutumlarin ve algilanan anne baba tutumlarinin akademik erteleme

davranislarini yordayip yordamadigina iliskin bulgulara yer verilmistir.
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Cinsiyet degiskenine gore dgrencilerin akademik erteleme davranislarina ait bagimsiz

orneklemler i¢gin t-testi sonuglar1 Tablo 1’de verilmistir.

Tablo 1. Ogrencilerin Akademik Erteleme Olgeginden Aldiklar1 Puanlarin Cinsiyete Gore

Karsilagtirilmasi
Cinsiyet n X SS Carpiklik  Basikhik t Cohen d
Akademik Kiz 211 56,54 9,03 461 ,191
Ertel -2,188 ,22
PEEme  Erkek 191 5847 8,66 136 1,030
p<05

Tablo 1'de gorildigii gibi akademik erteleme Glgeginden almnan puanlarin kiz ve
erkek oOgrenci gruplarinda carpiklik degerleri sirasiyla ,461 ile ,136; basiklik degerleri
sirastyla ,191 ile 1,030’dur. Carpiklik ve basiklik degerleri -1,5 ile +1,5 arasinda yer aldig: igin
parametrik testlerin kullanimina karar verilmistir (Tabachnick, Fidell ve Ullman, 2013). Elde
edilen veriler incelendiginde 6grencilerin akademik erteleme davramislarinin kiz ve erkek
ogrenciler arasmnda manidar diizeyde farklilik gosterdigi gozlenmektedir [tuwn= -2,188;
p<05]. Kiz ve erkek 6grencilerin ortalamalar1 incelendiginde, erkek 6grencilerin akademik
erteleme davranislarinin, kiz 6grencilere gore manidar Olgiide daha yiiksek oldugu
goriilmektedir (kiz 6grenciler igin X= 56,54; erkek 6grenciler igin x= 58,47). Ayrica, erkek ve
kiz Ogrenciler arasinda ortaya ¢ikan farkin etki biiyiikliigii Cohen d degeri ile
hesaplanmigtir. Bu hesaplamaya gore ,20'nin altindaki degerler ‘kiigiik” diizeyde; ,20 ile ,80
arasindaki degerler ‘orta’ diizeyde ve ,80 ve bu degerin iistiindeki degerler ‘biiyiik” diizeyde
bir etkiye sahip olarak yorumlanmaktadir (Cohen, 1988). Arastirmada, hesaplanan Cohen d
degeri ,22 olarak elde edilmistir. Bu deger, cinsiyet degiskeninin 6grencilerin akademik
erteleme davraniglar1 iizerinde ‘orta’” diizeyde etki biyiikligiine sahip oldugunu

gostermektedir.

Sosyal medya kullanim yili degiskenine gore ogrencilerin akademik erteleme

davranislarina ait tek yonliit ANOVA testi sonuglar1 Tablo 2’de verilmistir.
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Tablo 2. Akademik Erteleme Olgegi Toplam Puanlarinin Sosyal Medya Kullanim Y1li Degiskenine
Gore Anlamh Bir Farklilik Gosterip Gostermedigini Belirlemek Amaciyla Yapilan Tek Yonlii Varyans
Analizi (ANOVA) Sonuglar1

Sosyal Medya n X SS Carpiklik Basiklik

Kullanim Yili

1 yildan az 28 55,57 8,56 ,587 1,378
Akademik 1-3 yil 131 55,90 8,15 ,021 ,518
Erteleme 4-6 y1l 163 57,50 8,75 ,313 ,745
6 yildan fazla 80 60,57 9,75 ,237 -348

Varyansin Kaynagi Kareler Toplam1 sd Kareler Ort. F p

Gruplar Arast 1195,010 3 398,337 5,186 ,002
Gruplar Igi 30568,853 398 76,806
Toplam 31763,863 401

Tablo 2'de goriildiigii gibi akademik erteleme Olgeginden alman puanlarin sosyal
medya kullanim yili degiskenine gore carpiklik degerleri ,021 ile ,587 arasinda, basiklik
degerleri -,348 ile 1,378 arasinda degismektedir. Carpiklik ve basiklik degerleri -1,5 ile +1,5
arasinda yer aldig: i¢in parametrik testlerin kullanimina karar verilmistir (Tabachnick, Fidell
ve Ullman, 2013). Elde edilen veriler incelendiginde 6grencilerin sosyal medya kullanim yih
degiskenine gore akademik erteleme davraniglar1 arasinda anlamli bir farklilik
bulunmaktadir (F= 5,186; p<,05). Tek yonlii varyans analizi sonucu, hangi post-hoc
karsilagtirma testinin kullanilacagina karar verebilmek i¢in varyanslarin homojenligi Levene
testi ile incelenmis ve varyanslarin homojen olmadig: tespit edilmistir (LF= 2,656; p<,05). Bu

nedenle Tamhane testi uygulanmistir. Elde edilen sonuglar Tablo 3’te verilmistir.
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Tablo 3. Akademik Erteleme Olgegi Toplam Puanlarinin Sosyal Medya Kullanim Y1li Degiskenine
Gore Hangi Gruplar Arasinda Farklilastigini Belirlemek Amaciyla Yapilan Tek Yonlii Varyans Analizi

Sonrasi Post-Hoc Tamhane Testi Sonuglari

Sosyal Medya Sosyal Medya Ortalama Farki Std. Hata p
Kullanim Yili (I) Kullanim Yili (J) 11
1 yildan az 1-3 yil -,32933 1,767 1,000
4-6 y1l -1,93777 1,757 ,857
6 yildan fazla -5,00357 1,951 ,077
1-3 yil 1 yildan az ,32933 1,767 1,000
4-6 y1l -1,60844 ,988 486
6 yildan fazla -4,67424* 1,303 ,003
4-6 y1l 1 yildan az 1,93777 1,757 ,857
1-3 yil 1,60844 ,988 ,486
6 yildan fazla -3,06580 1,288 ,107
6 yildan fazla 1 yildan az 5,00357 1,951 ,077
1-3 yil 4,67424% 1,303 ,003
4-6 y1l 3,06580 1,288 ,107

Tablo 3’e gore Tamhane testi sonucu gruplar aras: farkliligin, 1-3 yil ile 6 yildan fazla
gruplar1 arasindaki farkliliktan kaynaklandig belirlenmistir (p<,05). Gruplarin ortalamalar1
incelendiginde, 6 yildan fazla siiredir sosyal medya kullanan 6grencilerin, akademik
erteleme davraniglarinin, 1-3 yil arasinda sosyal medya kullanan 6grencilere gore manidar
oOlglide daha yiiksek oldugu goriilmektedir (6 yildan fazla siiredir sosyal medya kullanan
ogrenciler i¢in X= 60,57; 1-3 yil arasinda sosyal medya kullanan 6grenciler igin x= 55,90).
Diger gruplarin aritmetik ortalamalar1 arasindaki farkliliklar istatistiksel olarak anlaml

degildir (p>,05).

Aragtirma grubundaki lise 6grencilerinin Sosyal Medya Tutum Olgegi'nin paylagim
ihtiyaci, sosyal yetkinlik, sosyal izolasyon ve ogretmenlerle iligki alt 6lgekleri ile Anne-Baba
Tutum Olgegi'nin demokratik anne-baba tutumu, otoriter anne-baba tutumu ve koruyucu-

istek¢i anne-baba tutumu alt dlgekleri ve Akademik Erteleme Olgegi'nin toplamma iliskin
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Pearson Korelasyon degerleri, aritmetik ortalamalar ve standart sapmalar Tablo 4'te

verilmistir.

Tablo 4. Sosyal Medya Tutum Olgegi ile Anne-Baba Tutum Olgegi'nin Alt Olgeklerine ve Akademik

Erteleme’nin Toplam Puanina iliskin Betimsel Istatistikler ve Korelasyonlar

1 2 3 4 5 6 7 8
1. Akademik 1,000 -,031 ,237 ,145 ,248 ,232 -,027 ,135
Erteleme
2. Demokratik -031 1,000 -,362 -,663 -, 105 ,080 ,065 -,184
Tutum
3. Koruyucu—istek(;i ,237 -,362 1,000 ,657 ,249 ,081 ,042 ,112
Tutum
4. Otoriter Tutum ,145 -,663 ,657 1,000 ,221 ,016 -,032 ,173
5. Sosyal Yetkinlik ,248 -,105 ,249 ,221 1,000 ,510 ,140 ,278
6. Paylasim ihtiyacu ,232 ,080 ,081 ,016 ,510 1,000 ,111 ,028
7. Ogretmenlerle -027 ,065 ,042 -032 ,140 ,111 1,000 ,131
Miski

8. Sosyal 1zolasyon ,135 -, 184 ,112 ,173 ,278 ,028 ,131 1,000

X 57,46 58,10 38,66 21,04 15,11 28,45 6,86 13,51

SS 8,90 11,20 10,02 6,67 4,82 5,76 3,07 5,33

Tablo 4'te gortildiigii gibi, arastirma grubundaki 6grencilerin Akademik Erteleme
Olgegi toplam puanina iliskin X= 57,46 SS= 8,90; Anne-Baba Tutum Olgeginin alt
Olgeklerinden demokratik tutumun X= 58,10 SS= 11,20; koruyucu-istek¢i tutumun x= 38,66
SS=10,02; otoriter tutumun x= 21,04 SS= 6,67; sosyal yetkinligin x= 15,11 SS= 4,82; ve Sosyal
Medya Tutum Olgeginin alt oOlgeklerinden paylasim ihtiyacimin %= 28,45 SS= 5,76;

ogretmenlerle iligkinin X= 6,86 SS= 3,07 ve sosyal izolasyonun X= 13,51 SS= 5,33'tiir.

Aragtirma grubundaki 6grencilerin Sosyal Medya Tutum Olgegi ile Anne-Baba Tutum

Olgegi'nin alt dlgeklerine (yordayici degiskenlere) iliskin puanlara ve Akademik Erteleme
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Olgegi (yordanan degisken) toplam puanina uygulanan ¢oklu dogrusal regresyon analizi
sonucunda regresyon modeli ortaya c¢ikmustir. Bu modele iliskin bulgular Tablo 5'te
verilmistir.

Tablo 5. Akademik Erteleme Davranisimin Algillanan Anne Baba Tutumlari ve Sosyal Medya

Tutumlar: Tarafindan Yordanmasina Iliskin Regresyon Analizi Sonuglar1

Degisken B SH & t p %95 GA
(Sabit) 3596  4.77 0.00 754  <.001 [26.58, 45.34]
Demokratik Tutum 0.06 0.05 0.07 1.13 257 [-0.04, 0.16]
Koruyucu—istekgi Tutum 0.19 0.06 0.21 3.33 <.001 [0.08, 0.30]
Otoriter Tutum 001  0.11 0.01 0.11 916 [-0.20, 0.22]
Sosyal Yetkinlik 018  0.11 0.10 1.69 .092 [-0.03, 0.40]
Paylagim Thtiyaci 025  0.09 0.16 2.95 .003 [0.08, 0.42]
Ogretmenlerle Tliski 025 014  -0.09 -1.79 074 [-0.52, 0.02]
Sosyal izolasyon 017  0.08 0.10 2.03 043 [0.01, 0.34]

Not. N =402, GA = Giiven Aralig1, F(7,394) = 8.30, p <.001, R2=0.13, AR2 =0.11

Tablo 5 incelendiginde, algilanan anne baba tutumlarinin ve sosyal medya
kullanimina iligskin tutumlarin akademik erteleme davranisi tizerindeki etkisini anlamak
amaciyla yapilan ¢oklu dogrusal regresyon analizi sonuglarinin istatistiksel olarak anlaml
oldugu goriilmektedir (F(7,394) = 8.30, p < .001, R* = 0.13). Anne Baba Tutum élgegi (ABTO)
alt olgeklerinden koruyucu-istekgi tutum (B = 0.19, t(394) = 3.33, p < .001) ile Sosyal Medya
Tutum Olgegi (SMTO) alt dlgeklerinden paylagim ihtiyaci (B = 0.25, t(394) = 2.95, p = .003) ve
sosyal izolasyon (B = 0.17, t(394) = 2.03, p = .043) akademik erteleme davranmiginm1 anlaml
olarak yordamaktadir. Akademik erteleme davramiginin yaklasik %11’i koruyucu-istekgi

tutum, paylasim ihtiyaci ve sosyal izolasyon ile agiklanabilmektedir.
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Sonug, Tartisma ve Oneriler

Aragtirma bulgularina gore lise Ogrencilerinin akademik erteleme davraniglar
cinsiyete ve sosyal medya kullanim yilina gore anlamli diizeyde farklilik gostermektedir.
flave olarak elde edilen bulgular, Sosyal Medya Tutum Olgegi alt lceklerinden ‘paylagim
ihtiyacl’ ve ‘sosyal izolasyon’ ile Anne Baba Tutum Olgeginin alt &lgeklerinden ‘koruyucu-

istekci tutum’un akademik erteleme davranisin1 anlamli olarak yordadiini gostermistir.

Cinsiyet degiskeni agisindan incelendiginde erkek oOgrencilerin akademik erteleme
davraniglarinin kiz 6grencilere gore manidar olgiide daha yiiksek oldugu ortaya ¢ikmustir.
Ayrica, cinsiyet degiskeninin 6grencilerin akademik erteleme davranislari {izerinde ‘orta’
diizeyde etki biiyiikliigline sahip oldugu goriilmektedir. Alan yazin incelendiginde farkl
sonuglar elde edildigi dikkat ¢ekmektedir. Bu arastirma sonucunu destekleyen birgok
arastirma oldugu gibi (Albayrak, Hikmet ve Serpil, 2016; Berber-Celik ve Odaci, 2015;
Cikrikc ve Evren, 2016; Dogan, Kuruim ve Kazaka, 2014; Milgram ve Marshevsky, 1995; vb.),
cinsiyet degiskeni agisindan fark bulmayan arastirmalar da bulunmaktadir (Can, 2018;
Toprakyaran, 2016; vb.). Erkek ogrencilerin daha ¢ok erteleme davranisi gostermeleri,
cinsiyet rolleri ile agiklanabilmektedir. Elde edilen bulgu, erkek 6grencilerin 6dev hazirlama
gibi akademik calismalar yapmay: bir ‘kiz roli” olarak algilayabildikleri i¢in akademik
erteleme davranisin1 daha ¢ok gosterme egiliminde olurken, kiz 6grencilerin ise toplum
baskisindan dolayi, kendilerinin basarisiz olarak goriilmesinden gekindikleri i¢in akademik

erteleme davranisini daha az sergiledikleri seklinde yorumlanabilir.

Elde edilen sonugclar sosyal medya kullanim yilia gore incelendiginde 6 yildan fazla
siiredir sosyal medya kullanan Ogrencilerin, akademik erteleme davranislarmin, 1-3 yil
arasinda sosyal medya kullanan Ogrencilere gore manidar Olgiide daha yiiksek oldugu
gortilmiistiir. Sosyal medya kullanim yili arttik¢a, Ogrenciler daha fazla sosyal medya
hesabina sahip olabilir, zamanla bu hesaplarin farkli 6zelliklerini 6grenip ekran basinda
daha ¢ok zaman gecirmek isteyebilirler. Bu ve benzeri nedenler, sosyal medya hesabina daha
uzun yillardir sahip olan Ogrencilerin, akademik erteleme davranisini daha ¢ok
gostermelerine zemin hazirlayabilir. Farkli arastirmalarin da bu sonucu destekledigi

goriilmektedir (Deniz ve Giiriiltii, 2018; Guriltii ve Deniz, 2017; Tutgun—UnaL 2015; vb.).

e
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Son olarak elde edilen sonuglar, Sosyal Medya Tutum Olgegi alt &lgeklerinden
‘paylagim ihtiyact’ ve ‘sosyal izolasyon’ ile Anne Baba Tutum Olgeginin alt 6lgeklerinden
‘koruyucu-istekci tutum’un akademik erteleme davranigini anlamli olarak yordadigini
gostermistir. Sosyal Medya Tutum Olgeginin alt dlgeklerinden birisi olan ‘paylagim ihtiyact’
bireyin sosyal medyay1 kullanarak bir yorum yazmasi, fotograf ve/veya durum gibi
paylasimlarda bulunmasi, bu paylagimlarin diger sosyal medya kullanicilari tarafindan
begeni gormesi ve bireyin bu durumdan dolay1 hognut olmasini ifade etmektedir. ‘Sosyal
izolasyon” alt dlcegi ise bireyin kendisini diger insanlardan uzak hissetmesini, gevresindeki
gercek yasama ilgi gostermemesini ifade etmektedir. Sosyal medyada paylasim yapmak,
ogrencileri zihinsel olarak siirekli oyalayabilir ve paylasim yapma ihtiyaglarmi karsilamak
icin ekran karsisinda gereginden fazla zaman harcayarak akademik sorumluluklarimni
erteleyebilirler. Diger taraftan, kendilerini cevrelerinden izole hisseden Ogrenciler de
kendilerini sanal diinyada daha ¢ok kabul gérmiis olarak algilayabilir ve buraya daha ¢ok
zaman ayirarak benzer sekilde 6dev yapma, planh bir sekilde ders ¢alisma gibi akademik
calismalara gerekli vakti ayirmayabilirler. Ilgili literatiirdeki aragtirmalarin da bu sonucu

destekledigi goriilmektedir (Akdemir, 2013; Ergeng, 2011; Junco, 2012; O’Brien, 2011; vb.).

Diger taraftan, koruyucu-istek¢i tutuma sahip ailelerde yetisen ¢ocuklarin
ebeveynleri, onlarin bagimsiz bir birey olmasini engelleyecek davraniglar sergilemektedirler.
Bu durum cocugun zamanla bagimli bir kisilie sahip olmasina ve diisiik bir dzgiliven
gelistirmesine yol agmaktadir. Ebeveynlerin bu tutumu ilerleyen doénemlerde g¢ocugun
ergenlik donemine ve okul yasamina da yansimaktadir. Bu tutumla yetisen ergenler kendi
baslarina herhangi bir sorumluluk almaktan ¢ekinmekte, okul yasamlarinda igce doniik bir
kisilik gelistirmekte ve diisiik akademik bagariya sahip olmaktadirlar. Bu yonleriyle, bu
arastirmada koruyucu-istekg¢i tutuma sahip ailelerde yetisen ¢ocuklarin, akademik erteleme
davranislarina sahip olduklar1 yoniinde elde edilen veri, ilgili literatiirti desteklemektedir

(6rn; Weiss, 1998; Pychyl, Coplan ve Reid, 2002; vb.).

Bu aragtirmanin sonuglarindan egitim ortamlarinda Ogretmenlerin ve Kklinik
ortamlarda ruh sagligi alaninda calisan uzmanlarin faydalanabilecegi diistintilmektedir.

Bununla birlikte, bu arastirma, Nevsehir'in Urgiip ilgesinde yasayan lise 6grencileri {izerinde
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yapimistir. Gelecek arastirmalarin farkli illerde daha genis Orneklemler {izerinde
yapilmasimin, sonuglarin genellenebilirligi agisindan daha kapsamli sonuglar elde edilmesini
saglayacag diistiniilmektedir. Diger taraftan bu arastirmanin 6rneklemini yalnizca ergenler
olusturmustur. Gelecek arastirmalarda, anne-babalarin ve Ogretmenlerin de goriisleri

alinarak, akademik ertelemeyi yordayan farkli dinamikler ortaya konabilir.
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