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Editorden

Yaratict Drama Dergisi ailesi olarak 2023 yillinin ilk sayisiyla sizlerle bulusuyoruz. Yasanan deprem felake-
tinin ardindan yazmak, okumak hatta konusmak bile anlamsiz gelirken yasamin devam ettigi ger¢egiyle de karst
karsiyayiz. Ancak bu stiregte, yayin organi oldugumuz Cagdas Drama Derneginin, egitmenleri, katilimcilar: ve
goniilliileri ile tipki Covid 19 salgininda oldugu gibi deprem felaketinde de bir araya gelmesi ve tiim giiciiyle
destek ¢alismalarinin bir pargast olmasinin huzurunu yasiyoruz. Bu uzun yolda dergimiz, yayinlarimiz, egitmen-
lerimiz, oyunlarimiz ve canlandirmalarimizla ihtiyact olanlarin hep yaninda olacagimizi bilmenizi istiyoruz.

Drama alaninda sizlerle bu sayimizda birbirinden degerli dort makaleyi paylasiyoruz. Caner Ozdemir, Tiir-
kiye’de Sinif Egitimi Alaminda Yaratict Drama Yontemi ile Ilgili Yapilmis Lisansiistii Tezlerin Cesitli Degis-
kenler Acisindan Incelenmesi baslikli calismasinda Tiirkiye de sinif egitimi alaninda yaratict drama yontemi
ile ilgili yapilmis lisansiistii tezlerin tamamlanma yillari, tiirleri, yapildigi iiniversiteler, danisman unvanlari,
orneklem tiirleri ve sayilari, arastirma modelleri, veri toplama araglari, odak ve amag degiskenleri agisindan
inceleyerek yaratict dramanin sinif egitimi alanmindaki gelisim seyrini incelemigtir.

Ahmet Tokmak, Mehmet Karamik ve Gen¢ Osman Ilhan, Sosyal Bilgiler Dersinde Drama Yiontemi ile
Cevresel Tutumun Gelistirilmesi adli ¢calismada sosyal bilgiler dersinde drama yontemi ile gerceklestirilen
etkinliklerin ogrencilerin ¢evresel bilinglerinin gelismesine yonelik duygu, diisiince ve eylemde bulunmaya istek-
liliklerine etkisi degerlendirilmistir. Cevre egitimi ¢alismalarina ilgi duyan okurlarimizin dikkatle okuyacagin
ve ilham alacagim diistintiyoruz.

Biilent Sezgin, Oyun, Oyunlastirma ve Yaratict Dramadaki Oyunsal Ogelerin Karsilastirmali Elestirel
Incelenmesi adli calismada oyun, oyunlastirma ve yaratict drama arasindaki baglanti analiz edilmistir. Oyun-
lastirma, oyun ve yaratici drama alanlarinda oyunsal siireglerin dramaturjik agidan ve yontembilimsel agidan
analiz edilmesi bu alana ilgi duyan tiim okurlarin dikkatini ¢ekecektir.

Thsan Metinnam, Gokhan Karaosmanoglu ve Omer Adigiizel, Covid-19 Siirecinde Cevrimici Drama Ders-
lerinde Karsilasilan Sorunlar ve Coziim Onerileri adli ¢calismada drama egitimcileri icin olduk¢a yeni ve de-
neysel bir calisma olarak baslayan uzaktan egitimle gerceklestirilen drama derslerinin katilimci gériislerine
gore degerlendirmesini yapmiglardir. Ozellikle teknoloji ile ilgilenen ve uzaktan drama egitimi vermek ya da
almak isteyen okurlarimizin dikkatini ¢ekecegini diigiiniiyoruz.

Dergimizin 18. cilt 1. sayisinin ¢alisma alanlariniza katkida bulunmasint umuyor ve bu sayimizi keyifle oku-
manizt diliyoruz. Bu sayimizt ¢alismalariyla destekleyen yazarlarimiza, titizlikle degerlendirme yapan hakem-
lerimize ve emegi gegenlere ¢ok tesekkiir ediyor, sizlerin de ¢abamiza ortak olarak yayinlarimizi takip etmenizi
bekliyoruz.

Dog. Dr. Ferah Burgul Adigiizel
Editor



Editorial

As the Creative Drama Journal family, we are happy to meet you with the first issue of 2023. After the
earthquake disaster, we are faced with the fact that life goes on, while writing, reading and even speaking seem
meaningless. However, in this process, we are enjoying the peace of mind that the Contemporary Drama Asso-
ciation, of which we are the broadcaster, came together with its trainers, participants and volunteers - just like in
the Covid 19 epidemic - in the earthquake disaster and being a part of the support efforts with all its might. We
want you to know that we will always be there for those in need with our journal, publications, trainers, games
and animations on this long journey.

In this issue, we share with you four valuable articles in the field of creative drama. Caner Ozdemir, in his
study titled “Investigation of Postgraduate Theses Related to Creative Drama Method in Classroom Edu-
cation in Turkey in Terms of Various Variables”, the years of completion, types, universities, advisor titles,
sample types of postgraduate theses related to the creative drama method in the field of classroom education in
Turkey. and numbers in terms of research models, data collection tools, focus and purpose variables, and exam-
ined the development course of creative drama in the field of classroom education.

Ahmet Tokmak, Mehmet Karamik and Geng Osman [lhan, in their study titled “Improving Environmental
Attitude with Drama Method in Social Studies Courses”, evaluated the effects of the activities carried out with
the drama method in the social studies course on the students’ environmental awareness on their willingness to
engage in emotions, thoughts and actions. We think that our readers who are interested in environmental educa-
tion studies will read it carefully and be inspired.

Biilent Sezgin has analyzed the connection between play, gamification and creative drama in his work
“Comparative Review of Playful items at Play, Gamification, and Creative Drama’’. Dramaturgical and meth-
odological analysis of playful processes in the fields of gamification, play and creative drama will attract the
attention of all readers who are interested in this field.

Ihsan Metinnam, Gokhan Karaosmanoglu and Omer Adigiizel, in the study titled ““Problems and Solutions
in Online Drama Classes during Covid-19 Pandemic”, evaluated the drama lessons performed with distance
education, which started as a fairly new and experimental study for drama educators, according to the views of
the participants. We think that it will attract the attention of our readers who are especially interested in technol-
ogy and want to give or receive drama education at a distance.

We hope that the 18th volume of our journal will contribute to your fields of study and we hope you enjoy
reading this issue. We would like to thank our authors who supported this issue with their works, our referees
who evaluated meticulously, and those who contributed, and we expect you to follow our publications as a part-
ner in our effort.

Assoc. Prof. Ferah Burgul Adagiizel
Editor
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Yaratict drama yontemi
Swnif egitimi

Lisansiistii egitim

Makale Tiirii

Arastirma Makalesi

Bu arastirmanin amaci, Tiirkiye de sinif egitimi alaninda yaratict drama yontemi ile
ilgili yapilmis lisansiistii tezleri gesitli degiskenler acisindan incelemektir. Arastirma,
tarama modeline dayali durum ¢alismasi seklinde desenlenmis olup dokiiman analizi
yontemiyle gerceklestirilmistir. Arastirmanmin evrenini, YOKTEZ de (Yiiksekogretim
Kurulu Tez Merkezi) bulunan ve konu bashgi “drama” olarak dizinlenen 1001
lisansiistii tez olusturmaktad: Arastirmanin Orneklemini ise YOKTEZ'de detayl
tarama sekmesinde “Ilkégretim Sumif Ogretmenligi Bilim Dalt”, “Sumif Egitimi Bilim
Dali”, “Sumf Ogretmenligi Bilim Dali”, “Swmf Ogretmenligi Egitimi” ve “Temel
Egitim Anabilim Dali” segeneklerinin her birinde “drama” ve “yaratict drama”
dizinleriyle taranmis olan 56 yiiksek lisans tezi ve 5 doktora tezi olmak iizere toplam
61 lisansiistii tez olusturmaktadir. Veriler, tez inceleme formu araciligiyla toplanmugtir.
Tez inceleme formunda; Tiirkiye de sinif egitimi alaninda yaratict drama yontemi ile
ilgili yapilmuig lisansiistii tezlerin tamamlanma yillari, tiirleri, yapildig: iiniversiteler,
danmisman unvanlari, érneklem tiirleri ve sayilari, arastirma modelleri, veri toplama
araglari, odak ve amag degiskenleriyer almaktadir. Arastirmada; sinif egitimi alaninda
yvaratict drama yontemi ile ilgili yapilmis lisansiistii tezlerinin biiyiik ¢ogunlugunun
viiksek lisans tezi oldugu, yapilan tezlerin 2000-2021 yillari arasinda bitirildigi
ve en ¢ok tez bitirilen yilin 2019 yuli oldugu, en fazla tezin Recep Tayyip Erdogan
Universitesi biinyesinde yapildigi, 6gretim elemant olarak Dr. Ogr. Uyesi unvanina
sahip ogretim elemanlarimin konu ile ilgili tezlere sayica daha fazla danismaniik
vaptigi, érneklem grubu olarak en fazla ilkokul 4. simif ogrencileri ile ¢alisildig ve
sayica 1-49 arasinda érneklem sayisimin tercih edildigi, arastirma modeli olarak en
fazla on test son test kontrol gruplu deneysel desenin kullanildigi, veri toplama aract
olarak siklikla formlara basvuruldugu ve yapilan tezlerin genellikle beceri ve deger
tizerine odaklandigi sonuglarina ulasiimis ve bu sonuglar dogrultusunda oneriler
sunulmugtur.
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Kiiresellesen ve siirekli degisen diinyada bilgi kadar bilgiye ulagsmak da olduk¢a 6nemlidir.
Medya, teknoloji, sosyal ve Kkiiltiirel etkilesimler vb. kanallarla bilgi, bireyler arasinda hizla
ilerlemektedir. Ancak bu hizli bilgi ilerlemesi ve bilgi artisi, bilgi yigin1 olusturmakta ve kisilerin
kendileri i¢in gerekli olan bilgileri bu yiginlar arasindan arayip bulup ¢ikarmasi ve kullanmasini
zorlastirmaktadir. Bu baglamda bilgiye ulasma ve kullanma konusunda bireylere 0gretmenler
yardimc1 olmaktadir.

Bireylerin 0grenme siirecinde onlara yardimci olan ve onlarda biligsel, duyugsal ve
akademik acidan kalici izler birakan branslardan biri de sinif 6gretmenligidir. Sinif 6gretmenleri
ilkokul 1-4. smiflar arasinda yer alan Ogrencilerin 6grenme siireglerine rehberlik eden ve bu
siirecte onlar1 destekleyen dgretmenlerdir. Glinlimiizde sinif 6gretmenleri, {iniversitelerin egitim
fakiiltelerinde bulunan ve temel egitim boliimii ¢atisi altinda yer alan smif egitimi anabilim dalinda
yetistirilmektedir. 4 yillik lisans egitiminin ardindan programi basari ile tamamlayan 6grenciler sinif
6gretmeni olarak mezun olmaktadir. Lisans egitiminin ardindan akademik kariyer hedefleyen ya da
O0grenme siirecini bir iist kademeye tagimak isteyen sinif 6gretmenleri, tiniversitelerin biinyesinde
lisansiistii egitimlerine devam edebilmektedir.

Smif 6gretmenlerinin lisansiistii egitimleri, kendi sectikleri akademik ilgi alanlarina gore
sekillenmekte ve o alanda uzmanlagmalar1 saglanmaktadir. Boylelikle lisans egitiminin devaminda
kendi ilgi alanlarina goére uzmanlasarak akademik acidan daha donanimli hale geldikleri sdylenebilir.
Smif Ogretmenleri, lisansiistii egitimleri aracililigi ile hayat bilgisi, matematik, Tirkge, gorsel
sanatlar gibi ¢esitli alanlarda calisarak bilim uzmani olabilmektedirler. Ayrica, fen egitimi, ilkokuma
ve yazma Ogretimi, yaratict drama vb. alanlarda da simif 6gretmenleri lisansiistii egitimleri araciligt
ile uzmanlasabilmektedir.

Siif 6gretmenlerinin lisansiistii egitimleri kapsaminda c¢alisarak uzmanlasabilecekleri
alanlardan biri olan yaraticit drama, 6grenme siirecinde bireylerin kendi dgrenmelerinden sorumlu
olmalarma firsat vermektedir. Ogrenme olduk¢a karmasik ve iginde ¢ok fazla uyaranin oldugu
bir siirectir. Bu siire¢ sonunda bireylerin hedeflenen davranisi, bilgiyi, beceriyi kazanmis olmalar1
beklenmektedir. Bu da ancak kalici izli davranislarla miimkiin olmaktadir. Bireylerde kalict izli
davranislar olugturmak ancak onlari 6grenme siirecinin igerisine aktif bir sekilde dahil ederek
miimkiin olmaktadir. Yaratic1 drama yontemi ise, 6grencilerin 6grenme siireglerini kendilerine gore
tasarlamaya imkan tanimaktadir (Ozdemir, 2021).

Yaratict drama yontemi ile ilgili alanyazinda c¢esitli tanimlara rastlamak miimkiindiir.
Ozdemir (2021) yaratic1 drama yontemini; bireyin 6n yasantilarmi temele alan ve bireyin duygu
ve diisiincelerini eyleme gegirmesine -oyunsu siirecler araciligiyla- yardim eden bir yontem olarak
tanimlarken; San (2002, s.87):

“Dogaclama, rol oynama vb. tekniklerden yararlanilarak, bir grup ¢alismasi i¢inde, bireylerin
bir yasantiy1, bir olayi, bir fikri, kimi zaman bir soyut kavrami ya da bir davranisi, eski
bilissel oriintiilerin yeniden diizenlenmesi yoluyla ve gozlem, deneyim, duygu ve yasantilarin
gbzden gegirildigi oyunsu siireclerde anlamlandirilmasi, canlandirilmasidir.”

seklinde tamimlamaktadir. Adigiizel (2006, s.21) ise yaratic1 dramayi; “Bir grubu olusturan tiyelerin
yasam deneyimlerinden yola ¢ikarak bir amacin, diisincenin, dogaglama, rol oynama (rol alma) vd.
tekniklerden yararlanarak canlandirilmasidir.” seklinde tanimlamaktadir.



Tiirkiye’de Simif Egitimi Alaninda Yaratic1 Drama Yontemi ile flgili Yapilmis Lisansiistii Tezlerin Cesitli
Degiskenler Acisindan Incelenmesi

Yaratict drama yonteminin alanyazinda var olan tanimlarindan yola c¢ikarak cesitli
ozelliklerinin oldugunu belirtmek miimkiindiir. Bu 6zellikleri Adigiizel (2015) ve Okvuran (2002)
su sekilde ifade etmektedir:

*  Yaraticit drama yonteminin temelini dogaglamalar olusturur.

*  Yaratici drama ydntemi, sonug degil siire¢ odaklidir.

*  Yaratict drama yontemi, katilimcilarin 6n yasantilarindan yola ¢ikar.
*  Yaratict drama yonteminde kurgu ve gercek i¢ icedir.

*  Yaraticit drama ydnteminin olusturdugu siireci planlayan, uygulayan ve degerlendiren
bir lider bulunmaktadir.

*  Yaratict drama yontemi, bilgileri yasantilara dontstirir.

Yaratict drama yontemi, sahip oldugu &zellikler bakimindan katilimcilara gesitli yararlar
saglamaktadir. Bu yararlar1 Erdogan (2016) su sekilde siralamaktadir: Duygusal zekay1 gelistirir,
yaraticilik ve estetik zevkleri arttirir, problem ¢ézme becerisini destekler, stres yonetimi saglar,
grupla is birligi yapabilmeyi kolaylastirir, karar verme becerisini gelistirir, 6zgliveni besler, beden
dilini etkili kullanmay1 saglar, zihinsel ve bedensel yonden aktif olmay1 saglar.

Alanyazin incelendiginde, yaratici drama yonteminin etkili bir 6gretim yontemi oldugunu
vurgulayan c¢alismalarin oldugu dikkat ¢ekmektedir. Bu arastirmalara; dil becerilerine katki
(Metinnam ve Erdogan, 2016), matematik dgretimine akademik destek (Yildiz ve Adigiizel, 2020),
dil bilgisine karsi olumlu tutum gelistirme (Okug, 2021), okuma motivasyonunu arttirma (Erdogan,
Erdogan ve Uzuner, 2018), sosyal becerileri destekleme (Eroglu ve Koktan, 2020; Senol ve Metin,
2021) konulari etrafinda birlesen ¢aligmalar 6rnek verilebilir.

Son yillarda, yaratict drama ile ilgili yapilmig ¢alismalarin biitiinciil olarak degerlendirildigi
caligmalara rastlamak miimkiindiir. Can Yasar ve Aral (2011) okul 6ncesi egitiminde yaratict drama
yontemi ile ilgili yapilmig lisansiistii tezleri; Eski (2019) dil becerileri ve yaratici drama yontemi ile
ilgili yapilmig lisansiistii tezleri; Calp ve Sec¢gin (2019) ve Samsa (2020) Tiirkiye genelinde yaratici
drama yontemi ile ilgili yapilmis lisansiistii tezleri ¢esitli degiskenler agisindan incelemis ve yaratici
drama yonteminin genel anlamda 6gretim siireclerinde oldukea basarili bir 6gretim yontemi oldugu
sonucuna varmistir. Bununla birlikte, alanyazinda Tiirkiye’de sinif egitimi alaninda yaratici drama
yontemi ile ilgili yapilmis lisansiistii tezlerin incelendigi bir ¢alismaya rastlanilmamastir.

Yaratici drama yontemi sahip oldugu ozellikler, sagladigi katkilar ve &grenen bireyleri
merkeze almasi bakimindan sinif egitiminde 6nemli bir yere sahiptir. Nitekim, 6grenciyi merkeze
alan ve 6grenme siirecinin temelinde O0grenci ilgi ve yeteneklerinin olmasi gerektigini savunan
yaratict drama yontemi, sinif 6gretmenleri tarafindan siklikla kullanildiginda, 6grenme hedeflerinin
kazanimlara doniismesinin yolunu agmaktadir. Ayrica, lisansiistl diizeyde yaratici drama yonteminin
kullaniminin arttirilmasi hem teorik hem de uygulama agisindan 6grenme siirecine olumlu yonde
katkilar saglamaktadir (Can Yasar ve Aral, 2011).

Yukaridaki bilgiler 1s18inda, bu arastirmanin amact; Tiirkiye’de sinif egitimi alaninda yaratici
drama yontemi ile ilgili yapilmis lisansistii tezleri cesitli degiskenler agisindan incelemektir. Bu
amag dogrultusunda arastirmada asagidaki sorulara cevaplar aranmaistir:

1. Tezlerin tamamlanma yillar1 ve tiirleri nasil bir dagilim gostermektedir?
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2. Tezlerin yapildig1 {iniversiteler ve danigman 6gretim elemanlarinin unvanlart nasil
bir dagilim gostermektedir?

3. Tezlerin 6rneklem tiirleri ve sayilar1 nasil bir dagilim gostermektedir?
4. Tezlerde bagvurulan arastirma modelleri nasil bir dagilim gostermektedir?
5. Tezlerde kullanilan veri toplama araclar1 nasil bir dagilim gostermektedir?
6. Tezlerin odaklar1 ve amaglar1 nasil bir dagilim gostermektedir?
Yontem
Arastirma Modeli

Tiirkiye’de sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis lisansiistii tezlerin
cesitli degiskenler acisindan incelenmesini amaglayan bu arastirma tarama modeline dayali durum
caligmasi seklinde desenlenmis olup dokiiman analizi yontemiyle gerceklestirilmistir. Dokiiman
analizi yontemi; arastirma amacina hizmet eden ¢esitli yazili metinleri toplamak, gézden gegirmek,
elestirel gozle sorgulamak ve analiz etmektir (O’Leary, 2017).

Dokiiman analizi yontemi, arastirilan konu ile ilgili ulasilabilen yazili ve s6zlii materyallerin
incelenmesiyle elde edilen verilerin bir araya getirilerek degerlendirilmesi ve yorumlanmasini
saglar. Ayrica, arastirmanin amacina yonelik verilere ulasilmasini ve bulgularin ortaya konulmasini
kolaylastirir (Cepni, 2010; Yildirim ve Simsek, 2016). Dokiiman analizi yontemiyle, Maden (2021)
Tiirkge ders kitaplan ile ilgili yapilmis lisansiistii caligmalar1 incelemis ve konu ile ilgili genel
bir tablo ortaya koymustur; Aydeniz ve Haydaroglu (2021) 2015-2019 yillar1 arasinda dort temel
dil becerisi alaninda yapilmis lisansiistli tezlerin bibliyometrik analiz yontemini kullanarak genel
durumlarini ortaya c¢ikarmistir; Cakan Akkas ve Kabatas Memis (2021) ise Tiirkiye’de elestirel
diisiinme konusunda gerceklestirilen tezlerin analizini gerceklestirmistir.

Evren ve Orneklem

Arastirmanin evrenini, YOKTEZ (Yiiksekogretim Kurulu Tez Merkezi)’de bulunan ve konu
basligr “drama” olarak dizinlenen 1001 lisansiistii tez olugturmaktadir. Arastirmanin drneklemini
ise YOKTEZ de detayli tarama sekmesinde 2000-2021 yillar1 arasinda tamamlanmis “Ilkdgretim
Smif Ogretmenligi Bilim Dal1”, “Smif Egitimi Bilim Dal1”, “Siif Ogretmenligi Bilim Dal1”, “Sinif
Ogretmenligi Egitimi” ve “Temel Egitim Anabilim Dali” segeneklerinin her birinde “drama” ve
“yaratici drama” dizinleriyle taranmis olan 56 yiiksek lisans tezi ve 5 doktora tezi olmak iizere toplam
61 lisansiistii tez olusturmaktadir.

Veri Toplama Araclar

Aragtirmada, veri toplama araci olarak tez inceleme formu kullanilmistir. Arastirmaci
tarafindan gelistirilen form olusturulurken ilgili alanyazin incelenmis ve mevcut formlar g6z 6niinde
bulundurulmustur. Ardindan, olusturulan form iki alan uzmanina uzman goriisii i¢in sunulmus ve
forma son hali verilmistir. Arastirmada veri toplama araci olarak kullanilan tez inceleme formu; tezin
tiirti ve tamamlanma yil1, tezin yapildigi iiniversite, danigman 6gretim elemaninin unvani, 6rneklem
diizeyi ve sayisi, arastirma modeli, veri toplama araclari, odak ve amag kategorilerinden meydana
gelmistir. Yapilan tarama sonucunda elde edilen veriler, tablo ve grafikler halinde sunulmusgtur.
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Verilerin Analizi

Arastirmada, elde edilen verilerin analizi icin igerik analizine bagvurulmustur. Icerik
analizinde temel amag, arastirmada elde edilen verileri agiklayabilecek kavramlara ve baglantilara
ulagsmaktir (Cepni, 2012). Patton (2002)’a gore egitim aragtirmalarinda igerik analizinden genellikle
yazilt belgeler ve goriismelerin analizi i¢in yararlanilmaktadir. Bu aragtirmada, alanyazinda var
olan lisansiistii tezlerin tez inceleme formunda yer alan kriterlere gore degerlendirilmesi i¢in igerik
analizinden yararlanilmustir.

Icerik analizine gore yapilan degerlendirmenin giivenirligini saglamak igin arastirmacinin
disinda alan uzmani bir es kodlayicidan yardim alinmistir. Alan uzmani, siif egitimcisi olup yaratici
drama egitimi almis bir kisidir. Es kodlayict ve arastirmacinin yapmis oldugu degerlendirmeler
karsilastirilmis ve yapilan kodlamalarin giivenirligi Miles ve Huberman (2002)’1n giivenirlik diizeyi
formiiliine gore (glivenirlik = goris birligi / goriis birligi + goriis ayriligi) %87 olarak belirlenmistir.
Yildirim ve Simsek (2013)’e gore giivenirlik diizeyinin %70 ve iistli olmasi, arastirmanin giivenirligi
icin yeterli sayilmaktadir.

Arastirma ve Yayin Etigi

Bu arastirma “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayimn
Etigine Aykir1 Eylemler” baglikli ikinci bdliimiinde belirtilmis olan eylemlerin hi¢biri meydana
gelmemistir. Calisma, insan ya da hayvanlar lizerinde deneysel bir islem i¢ermemesi nedeniyle etik
kurul izni gerektirmemektedir.

Bulgular

YOKTEZ veri tabaninda bulunan simif egitimi alaninda yaratici drama yontemi ile ilgili
yapilmig 61 lisansiistii tezin incelendigi bu ¢aligmadan elde edilen bulgular asagida sunulmustur.

Aragtirmada, birinci aragtirma sorusu olarak yer alan “Tezlerin tamamlanma yillar1 ve tiirleri
nasil bir dagilim gdstermektedir?” sorusuna iliskin bulgular Grafik 1’de sunulmustur.
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Grafik 1. Tezlerin Tiirii ve Tamamlanma Yillar:

Grafik 1 incelendiginde arastirmaya dahil edilen tezlerin 2000-2021 yillar1 arasinda yapilmis
oldugu goriilmektedir. 2000 yilindan 6nce ve 2021 yili Aralik ayindan sonra arastirma kriterlerine
uygun YOKTEZ’de herhangi bir tez mevcut degildir. Belirtilen yillar arasinda, 2008 yilindan
once yalnizca 1 teze rastlanilmistir. Bununla birlikte, bu yillar arasinda en fazla tezin 2019 yilinda
yapildig1 goriilmektedir. Yapilan tezlerin 56’sinin yiiksek lisans, 5’inin ise doktora tezi oldugu dikkat
cekmektedir. Bu baglamda arastirmada, en fazla tezin 2019 yilinda (17 tez) yapildig1 ve yapilan tez
tiiriiniin ise en fazla yliksek lisans tezi (56 tez) oldugu bulgusuna ulasilmistir.

Aragtirmada, ikinci arastirma sorusu olarak yer alan “Tezlerin yapildigi iiniversiteler ve
danisman 6gretim elemanlarinin unvanlart nasil bir dagilim gostermektedir?” sorusuna iliskin
bulgular Tablo 1°de sunulmustur.
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Tablo 1. Tezlerin Yapildigi Universiteler ve Danisman Unvanlar:

DANISMAN UNVANI
UNIVERSITE Dr. Ogr. Uyesi TOPLAM
Dr. Dog. Dr.  Prof. Dr.
(Yrd. Dog. Dr.)
Recep Tayyip Erdogan Universitesi 1 8 9
Istanbul Aydin Universitesi 4 4
Atatiirk Universitesi 2 1 3
Dokuz Eyliil Universitesi 2 3
Gazi Universitesi 1 2 3
Abant izzet Baysal Universitesi 2 2
Bartin Universitesi 1 1 2
Burdur Mehmet Akif Ersoy Universitesi 1 1 2
Erzincan Binali Yildirim Universitesi 2 2
Eskisehir Osmangazi Universitesi 1 1 2
Firat Universitesi 2 2
Gaziantep Universitesi 2 2
Kastamonu Universitesi 2 2
Marmara Universitesi 1 1 2
Ondokuz May1s Universitesi 2 2
Sakarya Universitesi 1 1 2
Ahi Evran Universitesi 1 1
Amasya Universitesi 1 1
Ege Universitesi 1 1
Hacettepe Universitesi 1 ]
Istanbul Universitesi 1 1
Istanbul Universitesi-Cerrahpasa 1 1
Istanbul Okan Universitesi 1 1
Kirikkale Universitesi 1 1
Nigde Universitesi 1 1
Ordu Universitesi 1 1
Pamukkale Universitesi 1 1
Rize Universitesi 1 1
Trabzon Universitesi 1 1
Trakya Universitesi 1 1
Uludag Universitesi 1 1
Usak Universitesi 1
Yildiz Teknik Universitesi 2 1
TOPLAM 1 27 24 10 61 Tez
62 Danisman

Tablo 1 incelendiginde, siif egitiminde drama ile ilgili lisansiistii tezlerin 33 devlet ve vakif
iniversitesi blinyesinde yapildigi goriilmektedir. Bu iiniversiteler arasinda konu ile ilgili en fazla
tez yapilan iiniversite Recep Tayyip Erdogan Universitesi (9 tez)’dir. Bu iiniversiteyi, biinyesinde
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yapilan 4 lisansiistii tez ile Istanbul Aydin Universitesi takip etmektedir. Tablo 1’e tekrar bakilacak
olursa, bitirilen tezlere danismanlik yapan égretim elemanlarinin unvanlarmin; Dr., Dr. Ogr. Uyesi,
Dog. Dr. ve Prof. Dr. oldugu goriilmektedir. Danisman unvanlar1 bakimindan en fazla Dr. Ogr. Uyesi
unvanina sahip 6gretim elemanlarinin danigmanliginda konu ile ilgili tezlerin yapildigi (27 tez)
gorilmektedir. Bu siralamay1 24 tez ile Dog¢. Dr. Unvanina sahip 6gretim elemanlar1 izlemektedir.
Unvan bakimindan en az tez danigmanlig1 yapilan unvan ise Dr. unvanidir (1 tez). Tablo 1’in sonunda
dikkat ¢ceken bir diger husus da yapilan tez sayisinin 61, tez danismanlik sayisinin 62 olmasidir. Bu,
arastirmada kriterlere uygun olarak belirlenen tezler arasinda yalnizca bir teze iki 6gretim elemaninin
es danismanlik yapmastyla agiklanabilen bir durumdur.

Aragtirmada, tiglincii arastirma sorusu olarak yer alan “Tezlerin 6rneklem tiirleri ve sayilar
nasil bir dagilim gostermektedir?” sorusuna iliskin bulgular Grafik 2’de sunulmustur.
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Grafik 2. Tezlerin Orneklem Tiirii ve Sayilar

Grafik 2 incelendiginde, konu ile ilgili yapilmis tezlerde yer alan 6rneklem tiirlerinin; okul
oncesi 6grencileri, 2., 3., 4. ve 5. sinif 6grencileri, 6gretmenler, 6gretmen adaylar1 ve dokiimanlarin
oldugu goriilmektedir. Konu ile ilgili tezlerde belirtilen 6rneklem tiirli bakimindan en fazla 4. sinif
Ogrencilerinden olusan orneklem tiirline (22 tez) basvurulurken, 1. smif &grencilerinden olusan
orneklem tiiriine hi¢ basgvurulmamistir. Grafik 2 tekrar incelenecek olursa, tezlerde basvurulan
orneklem sayilarinin en fazla 1-49 arasinda oldugu goriilmektedir (37 tez). Bu say1yi, 16 tez ile 50-
99 arasinda yer alan 6rneklem sayisi takip etmektedir.

Aragtirmada, dordiincii aragtirma sorusu olarak yer alan “Tezlerde bagvurulan arastirma
modelleri nasil bir dagilim gdstermektedir?” sorusuna iliskin bulgular Grafik 3’te sunulmustur.
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= On test — son test kontrol gruplu yan deneysel desen (27 YL - 2
W gﬁazum tekni (7YL)
w Eylem aragtirmas: (7 Y1)
Tarama modeli (6 YL)
® Durum calismas (5YL)
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Grafik 3. Arastirma Modelleri

Grafik 3 incelendiginde, konu ile ilgili tezlerde bagvurulan arastirma modellerinin; 6n test-
son test kontrol gruplu yar1 deneysel desen, goriisme teknigi, eylem arastirmasi, tarama modeli,
durum g¢aligmasi, yakinsayan paralel desen, gdzlem teknigi, deneme Oncesi aragtirma deseni, giinlitk
tutma, meta-analiz, kesitsel tarama, sistematik literatlir tarama, anket, acimlayici sirali desen ve
dokiiman inceleme oldugu goriilmektedir. Aragtirmaya dahil edilen tezlerde en ¢ok basvurulan
arastirma modeli; 6n test-son test kontrol gruplu yari deneysel desen iken (29 tez), bu siralamay1
goriisme teknigi (7 tez) ve eylem arastirmasi (7 tez) modelleri takip etmektedir. Ayrica arastirmada,
konu ile ilgili tezlerde en az basvurulan arastirma modellerinin; kesitsel tarama (1 tez), sistematik
literatiir tarama (1 tez), anket (1 tez), agimlayici sirali desen (1 tez) ve dokiiman inceleme modelleri
oldugu bulgusuna ulasilmistir.

Aragtirmada, besinci arastirma sorusu olarak yer alan “Tezlerde kullanilan veri toplama
araglart nasil bir dagilim gostermektedir?” sorusuna iligkin bulgular Grafik 4’te ve Tablo 2’de
sunulmustur.



Formlar
Olgekler
Diger
Testler

Anketler

h

Caner Ozdemir - Yaratici Drama Dergisi 2023, 18(1), 1-20

10 20 30 40 50

m Yiiksek Lisans m Doktora

Grafik 4. Veri Toplama Aract Tiirleri

70

y

Aragtirmada, tezlerde kullanilan veri toplama araglari tiirleri agisindan kendi i¢lerinde
sintflandirilmigtir. Siniflandirilan veri toplama araglarimin tiirleri Grafik 4’te yer almaktadir. Buna
gore, konu ile ilgili tezlerde kullanilan 6lgme araci tiirleri; formlar, 6lcekler, diger, testler ve
anketlerdir. Grafik 4 incelendiginde, tezlerde en ¢ok kullanilan 6l¢gme araci tiiriiniin formlar (69 tez),
en az kullanilan 6lgme araci tiiriiniin ise anketler (6 tez) oldugu goriilmektedir. Arastirmada, veri
toplama araglari ile ilgili bilgiler elde etmeyi amaclayan 5. arastirma sorusunun yanitina derinlik
kazandirmak i¢in kullanilan veri toplama araglar1 da incelenmistir. Tezlerde incelenen veri toplama
araclar1 Tablo 2’de yer almaktadir.

Tablo 2. Veri Toplama Araglart

Veri Toplama . Yiiksek
o Veri Toplama Araci . Doktora
Araci Tiirii Lisans
Miilakat Formu 26 2
Kisisel Bilgi Formu 13 2
Gozlem Formu 10 2
Odak Grup Goriisme Formu 2
Sorumluluk Olgegi 2
Akademik Yayimlar1 inceleme Formu 1 1
FORMLAR —odlama Formu !
Ogrenci Goriis Alma Formu 1
Konusma Becerisi Degerlendirme Formu 1
Okul Oncesi Deger Olgegi Aile, Ogretmen ve Ogrenci Formu 1
Metafor Formu 1
Proje Degerlendirme Formu 1
Tez Smiflama Formu 1
Yaratic1 Yazma I¢in Degerlendirme Olgiitleri Formu 1

10
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Tablo 2. Veri Toplama Araglart (Devami)

Veri Toplama
Araci Tiiri

Veri Toplama Araci

Yiiksek
Lisans

Doktora

OLCEKLER

Yardimseverlik Tutum Olgegi

Yazma Kaygis1 Olgegi

Yaratict Drama Ynteminin Etkisi ile Ilgili Tutum Olgegi

Is Birligi Becerisi Degerlendirme Olgegi

Sorumluluk Degeri Degerlendirme Olgegi

Cocuklar icin Duygusal Zeka Olgegi

Sosyal Bilgiler Tutum Olgegi

Sayg1 Egilim Olgegi

Sabirl Davranis Olgegi

Sosyal Beceri Degerlendirme Olcegi

Cocukta Sosyal Problem Cozme Olgegi

Elestirel Diisiinme Olcegi

Diiriist Davrams Olgegi

Saygili Davranis Olgegi

Yazma Oz Yeterlik Olgegi

Sosyal Bilgiler Dersi Tutum Olgegi

Karar Verme Becerisi Degerlendirme Olgegi

Demokratik Tutum Olgegi

el Ll el el e el B el e el e e B

Bilisiistii Farkindalik Olgegi

Bar-On Duygusal Zeka Olgegi

Deger Analiz Olgegi

Yaratict Drama Dersine Yénelik Tutum Olgegi

Bilimsel Yaraticilik Olgegi

Bilingli Tiiketicilik Diizeyi Olgegi

—_| = | =] =

Yaratict Drama Yontemini Kullanmaya Yénelik Oz Yeterlik Algist

Olgegi

Duygu ve Diisiincelere Saygi, Hosgorii Tutum Olgegi (DDSHTO)

Bilimsellik Tutum Olgegi (BTO)

Yaratict Drama Tutum Olgegi

Yaratic1 Drama Ozyeterlik Olgegi

Deger Kontrol Olgegi

Cocuk Haklarina iliskin Tutum Olgegi

Duygu Diizenleme Stratejileri Olcegi

Girisimcilik Yeterlilikleri Olcegi

Tiirk¢e Argiimantasyon Modeli Derecelendirme Olgegi

Duygu Diizenleme Olgegi

Cocuk Prososyallik Olgegi

[UNG JNVIIN UG VI JNUSIS (U [NUII (U -
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Tablo 2. Veri Toplama Araglart (Devami)

Veri Toplama . Yiiksek
o Veri Toplama Araci . Doktora
Araci Tiiri Lisans

Ogrenci Giinliikleri
Portfolyo

Ogretmen Giinliikleri
Oykii Kartlart

Veli Goriismeleri

DIGER
Arastirmaci Notlari

— (N[N [N |Ww]|oo

Cocuklar I¢in Problem Cézme Envanteri

Kamera Kayitlari 1
Cetele
Dolasim Sistemi Resim Analizi

Sosyal Bilgiler Dersine Yo6nelik Basart Testi

Basari Testi

Matematik Basar1 Testi

Kelime Iliskilendirme Testi

TESTLER  Tiirk¢e Basar1 Testi
Cocuk Haklarina iliskin Farkindalik Testi
Peabody Resim Kelime Testi

Sosyal Problem Cézme Testi

Dolasim Sistemi Bilgi Testi
Anket
ANKETLER  Ogretmen-idareci-Veli-Personel Deger Anketi
Ogrenci Deger Anketi
TOPLAM 134 16

[ S I N S R e e S = I NG T I NS T (U J Sy pS

Grafik 4’te yer alan veri toplama araci tiirlerinin daha detayl bir sekilde agiklanmasi,
arastirmada hedeflenen; tezlerde kullanilan veri toplama araglari ile ilgili bilgilerin daha derinlemesine
incelenmesine imkan saglamaktadir. Bu noktadan hareketle, konu ile ilgili tezlerde kullanilan veri
toplama araglar1 Tablo 2’de sunulmustur.

Tablo 2 incelendiginde, form tlirli olarak bagvurulan veri toplama araglari arasindan
en ¢ok kullanilanlar; miilakat formu (28 tez), kisisel bilgi formu (15 tez) ve gézlem formudur.
Formlardan sonra en ¢ok kullanilan veri toplama araci tiirii olan dlgeklerde ise en ¢ok kullanilan
olgekler; Yardimseverlik Tutum Olgegi (2 tez) ve Yazma Kaygisit Olgegi (2 tez)’dir. Arastirmada,
Olceklerden sonra siklikla kullanilan bir diger veri toplama araci tiirii “Diger” basglig1 altinda ele
almmustir. Diger baslig1 altinda degerlendirilen veri toplama araglari; 6grenci giinliikleri, portfolyo,
ogretmen giinliikleri, dykil kartlari, veli goriismeleri, arastirmact notlari, ¢ocuklar igin problem
¢Oozme envanteri, kamera kayitlari, getele ve dolasim sistemi resim analizidir. Bahsi gegen veri
toplama araglar1 arasindan tezlerde en ¢ok basvurulanlar ise; 6grenci giinliikleri (8 tez) ve portfolyo
(3 tez)’dur. Aragtirmada belirlenen ve diger baslikli veri toplama araci tiiriinden sonra kullanilan
Oleme araci tiirii testlerdir. Aragtirmaya dahil edilen tezlerde veri toplama araci olarak en ¢ok tercih
edilen testler; Sosyal Bilgiler Dersine Y6nelik Basar1 Testi (3 tez), Basar1 Testi (2 tez) ve Matematik
Basar1 Testi (2 tez)’dir. Aragtirmada elde edilen bir bagka bulgu ise, konu ile ilgili tezlerde testlerden
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sonra tercih edilen veri toplama araci tiirliniin anket olmasidir. Anket tiiriinde veri toplama araci
olarak; Anket (4 tez), Ogretmen-Idareci-Veli-Personel Deger Anketi (1 tez) ve Ogrenci Deger Anketi
(1 tez) kullanildig: belirlenmistir.

Aragtirmada, altinci arastirma sorusu olarak yer alan “Tezlerin odaklar1 ve amaglart nasil bir
dagilim gostermektedir?” sorusuna iligkin bulgular Grafik 5’te ve Tablo 3’te sunulmustur.

[ 1

Becerive peger (NG
e—

Tutum
Diger
Temel Dil Becerileri

Dokiiman

0 2 4 6 8 10 12 14 16 18 20

L m Yiiksek Lisans m Doktora J

Grafik 5. Tezlerin Odaklar

Aragtirmada, timevarimsal bir yaklagimla tezlerin odaklari kendi i¢lerinde siniflandirilmistir.
Smiflandirilan odaklar, Grafik 5’te yer almaktadir. Buna gore, konu ile ilgili tezlerin odaklari; beceri
ve deger, akademik basari, tutum, diger, temel dil becerileri ve dokiimandir. Grafik 5 incelendiginde,
tezlerin en fazla beceri ve deger lizerine odaklandigi (19 tez) goriilmektedir. Bu siralamay1 akademik
basar1 (14 tez) ve tutum (10 tez) izlemektedir. Aragtirmaya dahil edilen tezlerin odaklariin daha iyi
belirlenmesi i¢in konu ile ilgili tezlerin amaglar1 da incelenmistir. Buna gore, tezlerin amaglar1 Tablo
3’te yer almaktadir.
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Tablo 3. Tezlerin Amacglart

Yiiksek

Odak Amag . Doktora
Lisans
Yaratic1 drama ydnteminin deger egitimi iizerine etkisi 2 1
Yaratic1 drama yonteminin sosyal beceri diizeyine etkisi 2
Yaraticit drama yonteminin duygu diizenleme becerilerine etkisi 2
Yaratic1 drama yonteminin sorumluluk degeri ve is birligi becerisine 1 |
etkisi
Yardimlasma, dogruluk, saygi ve sagduyu degerlerinin |
kazandirilmasinda yaratict drama yonteminin etkisi
Yaratic1 drama yonteminin karar verme becerisine etkisi 1
Sorumluluk, saygi ve sabir degerlerinin kazandirilmasinda yaratici !
. drama yonteminin etkisi
BECERI VE . . .

DECER Yaratic1 drama yonteminin problem ¢ézme becerisine etkisi 1
Yaratic1 drama yonteminin hosgorii ile duygu ve diisiincelere saygi !
degerlerinin kazandirilmasina
Duygu ve diisiincelere saygt, hosgorii ve bilimsellik degerlerinin
disiplinler arasi yaklasimla 6gretiminde yaratici drama ydnteminin 1
etkisi
Yaratic1 drama ydnteminin yardimseverlik degerinin 1
kazandirilmasina etkisi
Yaratic1 drama ydnteminin girisimcilik becerisine etkisi 1
Yaratic1 drama yonteminin sevgi degerinin kazandirilmasina etkisi 1
Yaratict drama yonteminin argiimantasyon becerisine etkisi 1
Yaratic1 drama yonteminin Matematik dersinde 6grenci basarisina 4
etkisi
Yaratic1 drama yonteminin Sosyal Bilgiler dersindeki akademik )
basariya etkisi
Yaratic1 drama yonteminin Hayat Bilgisi dersindeki basar1 ve )
tutuma etkisi

AKADEMIK Yaratict drama ydnteminin Tiirkge dersine etkisi 1

BASARI Yaratict drama yonteminin Fen Egitiminde bilimsel yaraticiliga ve |
akademik basarrya etkisi
Yaratict drama yonteminin Gorsel Sanatlar dersine etkisi 1
Yaratic1 drama yontemi ile Hayat Bilgisi dersinde drnek bir !
uygulama gelistirmek
Yaratic1 drama yonteminin Miize Egitimi dersine etkisi 1
Ogrencilerin organlari tanimasinda yaratict drama yénteminin etkisi 1
Yaratic1 drama yonteminin kullanimina iliskin tutum ve dzyeterlik 5
Yaratic1 drama yonteminin Sosyal Bilgiler dersine yonelik tutuma )
etkisi

TUTUM Yaratic1 drama yéntemi?li.n de.niokrailtik tu.tum? l?ilisﬁstﬁ farkindalik ! !
ve duygusal zeka yeterlilikleri iizerindeki etkisi
Yaratic1 drama yontemi araciligi ile 6gretmen adaylarimin
kendileriyle ilgili algiladiklar1 tutum, 6zerklik, yeterlik ve iliskili 1

olma durumunu olumlu yonde gelistirmek
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Tablo 3. Tezlerin Amaglar: (Devamt)

Yiiksek

Odak Amag . Doktora
Lisans
Yaratict drama yonteminin duygusal zekaya etkisi 1
Yaratic1 drama yonteminin miiziksel yaraticiliga etkisi 1
Smif ve okul kurallarinin kazandirilmasinda yaratict drama |
yonteminin etkisi
DIGER Yaratict drama yonteminin sanata ilgiye etkisi 1
Yaratici Drama Temelli Cocuk Haklar1 Egitimi Programi’nin |
hazirlanmasi, uygulanmasi ve degerlendirilmesi
Yaratic1 drama yonteminin ¢ocuk haklarinin temel ilkelerine olan !
farkindaliga etkisi
Yaratic1 drama yonteminin prososyal davranislar iizerindeki etkisi 1
Yaratic1 drama yonteminin dil etkinliklerine etkisi 2
TEMEL DIL  Yaratici drama ydnteminin yaratici yazma becerilerine etkisi 2
BECERILERI Okuma yazmaya gegiste yaratict drama yonteminin etkisi 1
Yaratict drama yonteminin konusma becerisine etkisi 1
Yaratic1 drama yonteminin akademik basartya, motivasyona,
kaliciliga, tutuma ve sosyal becerilere etkisini inceleyen gegmis 2 1
yillardaki ¢aligmalari incelemek
[lIkokul diizeyinde yaratici drama yontemi temelli matematik
DOKUMAN  6gretimi alaninda yapilmis galismalar belirli 6lgiitlere gore 1
incelemek
Yaratict drama yontemiyle olusturulmus yazma ¢alismalarinin
ogrencilerin yazma kaygisi, yazmaya yonelik tutumu ve yazma 6z 1
yeterligine etkisi
TOPLAM 56 5

Tablo 3 incelendiginde, odagi beceri ve deger olan tezlerin amagclari; deger egitimi (3 tez),
sosyal beceriye etki (2 tez), duygu diizenleme becerilerine etki (2 tez) ve sorumluluk degeri ve
isbirligi becerisine etki (2 tez) konulari etrafinda sekillendigi goriilmektedir. Odagi akademik basari
olan tezlerin ise amaclar1 genellikle; Matematik dersindeki basar1 (4 tez), sosyal bilgiler dersindeki
basar1 (2 tez) ve hayat bilgisi dersindeki basari (2 tez) konulari tizerinedir. Akademik basarinin
ardindan, odag1 tutum olan tezler ise; yaratict drama kullanimina yonelik tutum (5 tez), sosyal bilgiler
dersine yonelik tutum (2 tez) ve demokratik tutum (2 tez) amaglarini tasimaktadir. Birden fazla amaci
tagtyan ve smiflandirmada “Diger” basligi ile yer alan odakta, tezler; duygusal zekaya etki (1 tez),
miiziksel yaraticiliga etki (1 tez), sanata ilgiye etki (1 tez) gibi amaglar tasimaktadir. Odaginda temel
dil becerileri olan tezler ise; dil etkinliklerine etki (2 tez), yaratici yazmaya becerisine etki (2 tez) ve
okuma yazmaya etki (1 tez) amaglarini tasimaktadir. Odagi dokiiman olan ve dokiimanlari inceleyen
tezler ise; yaratict drama yontemi ile ilgili yapilmis daha 6nceki ¢alismalarin akademik basariya (3
tez), matematik 6gretimine (1 tez) ve yazma kaygisina (1 tez) etkilerini incelemeyi amaglamaktadir.
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Tartisma, Sonuc ve Oneriler

Bu aragtirmada, Tiirkiye’de sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezler; tamamlanma yillari, tiirleri, yapildig: tiniversiteler, danisman unvanlari, 6rneklem
tiirleri ve sayilari, arastirma modelleri, veri toplama araglari, odak ve amag¢ degiskenleri agisindan
icerik analizine tabi tutulmustur. Bu analiz sonucunda sinif egitimi alaninda yaratici drama yontemi
ile ilgili yapilan lisansiistii tezlerin egilimlerini belirlemek ve yapilacak arastirmalara yol gostermek
amaclanmistir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerin 2000-2021 yillar1 arasinda tamamlandigi belirlenmistir. Yeni bin yilin basinda,
alisilagelmis 6gretim yontem ve tekniklerinden 6teye giderek egitimde giincel ve etkili yontemlerin
aranmasinin, egitimcileri ve aragtirmacilari yaratict drama yontemini tanimaya ve kullanmaya sevk
ettigi olasidir. Arastirmadan elde edilen bu bulgu, Aytas ve Ozcan (2019)’1n gergeklestirmis oldugu
calismadan elde edilen bulgu ile benzerlik gostermektedir. Nitekim Aytas ve Ozcan (2019), yaratic
drama ile ilgili bitirilen tezlerin 1990’1 yillardan 6nce yapilmaya baslandigini ve 6zellikle 2000°1i
yillardan sonra bu saymin giderek ¢ogaldigini ifade etmektedir. Benzer sekilde, okul oncesinde
yaratict drama ile ilgili tezleri incelemeyi amaglayan Can Yasar ve Aral (2011) da 2000’1i yillardan
sonra yaratict drama ile ilgili tezlerin artiginin ivme kazandigini belirtmektedir. Arastirmada, belirtilen
yillar arasinda en fazla tez tamamlanan sene ise 2019 olarak tespit edilmistir. Bu durumun, yaratict
drama yontemi ile ilgili yapilan ¢calismalarin birbirini desteklemesinden, yaratict drama yonteminin
zaman igerisinde daha ¢ok taninan ve merak edilen bir yontem olmasindan ve aragtirmacilarin belirli
bir zaman diliminde c¢aligsma, ilgi ve motivasyonlarini ortak bir noktada toplamasindan kaynakli
oldugu diistiniilmektedir. Arastirma konularinda yaratici drama ydnteminin zaman igerisinde daha
fazla yer almasi, arastirmacilarin dikkatini gekmekte ve lisansiistii caligmalarinda, 6zellikle yiiksek
lisans tezlerinde daha fazla yer vermelerine neden olmaktadir. Arastirmacilar tarafindan ilgi goren
konular genellikle yiiksek lisans tezlerinde doktora tezlerine oranla daha sik ¢alisilmaktadir (Maden,
Maden ve Banaz, 2017). Arastirmadan elde edilen bulgu da bu diisiinceyi destekler niteliktedir.
Nitekim arastirmada, Tiirkiye’de sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerin biiyiik cogunlugunun yiiksek lisans tezi oldugu goriilmiistiir.

Aragtirmada ortaya ¢ikan bir baska bulgu ise, Tiirkiye’de sinif egitimi alaninda yaratict drama
yontemi ile ilgili yapilmis lisansiistii tezlerin vakif ve devlet iiniversiteleri olmak {izere toplam 33
tiniversitede tamamlanmig olmasidir. Tiirkiye’de sinif 6gretmenligi programi olan 99 iiniversitenin
(URL-1) varlig1 goz 6niinde bulundurulursa bu sayinin arttirilmasi gerektigi kanaatine varilmaktadir.
Belirtilen bulguya devam niteligi tasiyan bir diger bulgu ise, konu ile ilgili biinyesinde en fazla
tez tamamlanan iiniversitenin Recep Tayyip Erdogan Universitesi olmasidir. Bu durum, iiniversite
bilinyesinde bulunan 6gretim elemanlarinin yaratici drama yontemini kullanma siklig1 ve akademik
caligma alanlarini yaratici drama yontemi etrafinda sekillendirmesi ve bu sayede lisansiistii 6grencileri
bu yontemle akademik diizeyde ¢aligmaya tesvik etmesiyle agiklanabilir. Ayrica, arastirmada konu
ile ilgili yapilmis tezlere danismanlik yapan 6gretim elemanlarinin unvanlari da tespit edilmistir.
Buna gore, Dr. Ogr. Uyesi unvanina sahip olan dgretim elemanlarinin konu ile ilgili tezlere sayica
daha fazla danmigmanlik yaptiklar1 sonucuna ulasilmistir. Arikan Saltik ve Alimanoglu (2018) ve
Arikan Saltik (2020)’1in yapmis olduklar1 dokiiman inceleme caligmalarinda lisansiistii diizeyde
bitirilen tezlere damigmanlik yapan 6gretim elemanlarmin unvanlarmin ¢ogunlukla Dr. Ogr. Uyesi

16



Tiirkiye’de Simif Egitimi Alaninda Yaratic1 Drama Yontemi ile flgili Yapilmis Lisansiistii Tezlerin Cesitli
Degiskenler Acisindan Incelenmesi

olduguna vurgu yapmaktadir. Bu baglamda, arastirmada elde edilen bu bulgunun literatiirde yer alan
calismalarla benzerlik gosterdigi ifade edilebilir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistli tezlerde yer alan drneklem gruplart incelenmis ve sonug olarak en fazla tercih edilen
orneklem grubunun 4. smif Ogrencileri oldugu tespit edilmistir. Bunun nedeni olarak, smif
akademik, sosyal ve biligsel olarak diger sinif diizeylerine gére daha gelismis oldugu i¢in 4. siif
Ogrencilerinin tercih edildigi diisiiniilmektedir. Benzer sekilde, Sahin, Calp, Bulut ve Kusdemir
(2013)’in gergeklestirmis oldugu ve sinif 6gretmenligi egitiminde yapilmig lisansiistii tezlerin ¢esitli
kriterlere gore incelendigi calismada da en fazla tercih edilen 6rneklem grubunun 1-5. siniflar oldugu
ortaya ¢ikmigtir. Bununla birlikte, arastirmada 6rneklem say1 araligi olarak en fazla 1-49 arasi tercih
edilmistir. Bu say1 araliginin yaratict drama yontemi uygulanacak gruplar acisindan kiigiik gruplarla
caligmalar yapabilme, bireysel diizeydeki ¢alismalarla ilgilenme ve ortaya ¢ikan {riinleri diger grup
iiyeleri ile paylasabilme gibi nedenlerden dolay1 ideal say1 araligi oldugu diisiiniilmektedir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerde en sik kullanilan aragtirma modelinin 6n test son test kontrol gruplu deneysel desen
oldugu tespit edilmistir. Yaratici drama yontemi, katilimeilara gesitli bilgi, beceri, deger vb. unsurlari
kazandirmak amaciyla kullanilan bir yontemdir. Bu baglamda, egitim siirecinde sozii edilen bilgi,
beceri, deger vb. unsurlarin kazandirilmasinda yaratict drama yonteminin etkililiginin test edilmesi
ve denenmesi gerekmektedir. Bu nedenle egitim ortamlarinda kullanilan 6n test son test kontrol
gruplu deneysel desenin bu amag ile kullanilmasi, konu ile ilgili yapilan lisansiistii tezlerde siklikla
bagvurulan bir model olmasinin nedeni olarak goriilmektedir. Nitekim, alanyazin incelendiginde
yaratic1 drama yontemi ile ilgili yapilan ¢alismalarda siklikla on test son test kontrol gruplu deneysel
desenin kullanildig1 goriilmektedir (Kirmizi, 2009; Oguz Namdar, Biilbiil ve Cankal, 2018; Sevim
ve Erem, 2013; Sozkesen ve Samur, 2015). Buradan hareketle, arastirmadan elde edilen bulgu ile
alanyazindan elde edilen arastirmalarin benzerlik gdsterdigi sonucuna ulasmak miimkiindiir.

Aragtirmada ulasilan bir baska bulgu ise, Tiirkiye’de sinif egitimi alaninda yaratic1 drama
yontemi ile ilgili yapilmis lisansiistii tezlerde en sik kullanilan 6l¢me araglarinin formlar ve 6lgekler
olmasidir. Arastirmada ulasilan bulguya benzer sekilde simif O0gretmenligi egitiminde yapilan
tezlerde kullanilan 6lgme araglarini inceleyen Sahin, Calp, Bulut ve Kusdemir (2013) de tezlerde
en fazla kullanilan 6lgme araglarinin anket, 6l¢cek ve formlar oldugunu belirtmektedir. Gegerlik ve
giivenirlikleri saglanmis olan bu tip veri toplama araglariin kisa siirede ve etkili bir bicimde veri
toplamaya hizmet etmesi, konu ile ilgili lisanstistii tezlerde tercih nedeni olarak goriilmektedir.

Aragtirmada ulasilan son bulgu ise tezlerin odaklar1 ve buna bagl olarak tasimis olduklar
amaglarin neler oldugudur. Buna gore, konu ile ilgili tezlerin biiylik gogunlugunun beceri ve deger
tizerine odaklandig1 bulgusu ortaya ¢ikmistir. Bu odaklari amaclari ise 6zele indirgendigi zaman,
deger egitimi, sosyal beceri kazandirma ve duygu diizenleme olarak ifade edilebilir. Yaratici
drama yontemi, katilimcilarin biligsel gelisimleri ile birlikte duyussal ve psikomotor becerilerini
de etkilemektedir. Bu sayede, sadece bilgi kazandirmanin amaglanmadigi, duyussal ve davranislara
yonelik aragtirmalarda da yaratici drama yonteminin kullanildigini ifade etmek miimkiin olmaktadir.
Nitekim alanyazinda var olan ¢alismalar (Ozdemir, 2003; Ustiindag, 1999) arastirmadan elde edilen
bulguyu destekler niteliktedir.
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Sonug olarak, aragtirmada; sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerinin biiyiik ¢ogunlugunun yiiksek lisans tezi oldugu, yapilan tezlerin 2000-2021
yillar1 arasinda bitirildigi ve en ¢ok tez bitirilen yilin 2019 yil1 oldugu, en fazla tezin Recep Tayyip
Erdogan Universitesi biinyesinde yapildig1, 6gretim elemani olarak Dr. Ogr. Uyesi unvanina sahip
Ogretim elemanlarinin konu ile ilgili tezlere sayica daha fazla danismanlik yaptigi, 6rneklem grubu
olarak en fazla ilkokul 4. simif 6grencileri ile ¢alisildig1 ve sayica 1-49 arasinda drneklem sayisinin
tercih edildigi, arastirma modeli olarak en fazla 6n test son test kontrol gruplu deneysel desenin
kullanildigi, veri toplama araci olarak siklikla formlara bagvuruldugu ve yapilan tezlerin genellikle
beceri ve deger lizerine odaklandigi sonuglarina ulasilmistir.

Arastirmadan ulasilan sonuglar dogrultusunda asagidaki oneriler sunulmustur;

*  Buarastirmada, sinif egitiminde yaratici drama yontemi ile ilgili yapilmis caligmalar
incelenmistir. Ileride yapilacak arastirmalarda farkli disiplinlerde yaratict drama yon-
temi ile ilgili yapilmis ¢aligmalar incelenebilir.

+  Bu arastirmada, konu ile ilgili yapilmus lisansiistii tezler incelenmistir. Ileride yapila-
cak arastirmalarda makale, kitap, bildiri vb. yayinlar iizerine incelemeler yapilabilir.

*  Buarastirmada Tiirkiye’de sinif egitimi alaninda yaratic1 drama yontemi ile ilgili ya-
pilmis lisansiistii tezler; tamamlanma yillari, tiirleri, yapildigi iniversiteler, danigman
unvanlari, 6rneklem tiirleri ve sayilari, arastirma modelleri, veri toplama araglari,
odak ve amag degiskenleri agisindan incelenmistir. Farkli arastirmalarda, belirtilen
degiskenlerin disinda baska degiskenlerin etkililigi incelenebilir.
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The aim of this research is to examine the postgraduate theses about the creative drama
method in the field of classroom education in Turkey in terms of various variables. The
research was designed as a case study based on the scanning model and was carried
out with the document analysis method. The population of the research consists of 1001
postgraduate theses in CoHE National Thesis Center and indexed as “drama”. The
sample of the research is “Elementary Education Classroom Teaching”, “Classroom
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Education”, “Classroom Teaching”, “Classroom Teaching Education” and “Basic
Education Department” in each of the “Drama” and “Basic Education Department”
options in the detailed search tab of CoHE National Thesis Center. It constitutes a
total of 61 postgraduate theses, including 56 master’s theses and 5 doctoral theses,
which were scanned with “creative drama’ indexes. Data were collected through the
thesis review form. In the thesis review form, completion years, types, universities,
advisor titles, sample types and numbers, research models, data collection tools, focus
and purpose variables of postgraduate theses on creative drama method in the field
of classroom education in Turkey are included. In the research, the majority of the
postgraduate theses on the creative drama method in the field of classroom education
were master’s thesis, the theses were completed between 2000-2021 and the year with
the most thesis completed was 2019, the most theses were done within the body of
Recep Tayyip Erdogan University, as a lecturer, Dr. Instructor It was determined that
the academic staff with the title of member provided consultancy to the theses more
in number; the 4th grade students were studied the most as the sample group, and the
sample number between 1-49 was preferred as the sample group, and the experimental
model with the pretest posttest control group was the most preferred. It was concluded
that the design was used, forms were frequently used as a data collection tool, and the
theses generally focused on skills and values, and suggestions were presented in line
with these results.
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Introduction

In a globalizing and ever-changing world, accessing information is as important as knowledge.
Through media, technology, social and cultural interactions etc., information flows rapidly between
individuals. However, this rapid information progress and increase in information creates a stack
of information and makes it difficult for people to search, find, extract, and use the information
necessary for them. In this context, teachers assist individuals in accessing and using information.

One of the branches that helps individuals in their learning process and leaves permanent
marks on them in terms of cognitive, affective, and academic aspects is classroom teaching.
Classroom teachers’ primary grade is 1-4. They are the teachers who guide the learning processes of
the students in the classrooms and support them in this process. Today, classroom teachers are trained
in the department of classroom education, which is in the education faculties of universities and
under the roof of the basic education department. After a 4-year undergraduate education, students
who successfully complete the program graduate as classroom teachers. Classroom teachers who aim
for an academic career after their undergraduate education or who want to take the learning process
to the next level can continue their graduate education at universities.

Classroom teachers’ postgraduate education is shaped according to the academic interests
they choose, and they are provided with specialization in that field. Thus, it can be said that they have
become more equipped academically by specializing in their fields of interest in the continuation
of their undergraduate education. Classroom teachers can become science experts by working in
various fields such as Life Sciences, Mathematics, Turkish and Visual Arts through their graduate
education. In addition, classroom teachers can also specialize in fields such as science education,
primary reading and writing teaching, creative drama etc. through their graduate education.

Creative drama, which is one of the fields that classroom teachers can specialize in by
working within the scope of their graduate education, allows individuals to be responsible for their
own learning in the learning process. Learning is a very complex process with a lot of stimuli. At the
end of this process, individuals are expected to have acquired the targeted behavior, knowledge, and
skills. This is only possible with permanent traced behaviors. It is only possible to create permanent
traced behaviors in individuals by including them actively in the learning process. Creative drama
method, on the other hand, allows students to design their learning processes according to themselves
(Ozdemir, 2021).

It is possible to come across various definitions of the creative drama method in the literature.
Ozdemir (2021) uses the creative drama method; while defining it as a method that is based on the
previous experiences of the individual and helps the individual to put his feelings and thoughts into
action -through playful processes; San (2002, p.87), defines it as “Improvisation, role playing and
as the interpretation and animation of an individual’s experience, an event, an idea, sometimes an
abstract concept or a behavior in a group work by using techniques, through the rearrangement of
old cognitive patterns and in play-like processes in which observations, experiences, emotions, and
experiences are reviewed.”. Adigiizel (2006, p.21) defines creative drama as follows “Based on the
life experiences of the members of a group, a purpose, thought, improvisation, role playing (role
playing) etc. is to be revived by utilizing techniques.”.
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It is possible to state that the creative drama method has various features based on the
definitions available in the literature. Adigiizel (2015) and Okvuran (2002) express these features as
follows:

*  The basis of the creative drama method is improvisations.

*  Creative drama method is process oriented, not result oriented.

*  The creative drama method is based on the experiences of the participants.
* In the creative drama method, fiction and reality are intertwined.

* There is a leader who plans, implements, and evaluates the process created by the
creative drama method.

*  Creative drama method transforms information into experiences.

Creative drama method provides various benefits to the participants in terms of its features.
Erdogan (2016) lists these benefits as follows: It develops emotional intelligence, increases creativity
and aesthetic pleasure, supports problem-solving skills, provides stress management, facilitates
collaboration with the group, improves decision-making skills, nurtures self-confidence, enables
effective use of body language, and mental health and allows participants to be physically active.

When the literature is examined, it is noteworthy that there are studies emphasizing that
the creative drama method is an effective teaching method such as, contribution to language skills
(Metinnam & Erdogan, 2016), academic support to mathematics teaching (Yildiz & Adigiizel,
2020), developing a positive attitude towards grammar (Okug, 2021), increasing reading motivation
(Erdogan, Erdogan & Uzuner, 2018), social skills. (Eroglu and Koktan, 2020; Senol and Metin,
2021) and so on.

In recent years, it is possible to come across studies in which the studies on creative drama
are evaluated holistically. Can Yagar and Aral (2011) post-graduate theses on creative drama method
in preschool education; Former (2019) postgraduate theses on language skills and creative drama
method; Calp and Sec¢gin (2019) and Samsa (2020) examined the postgraduate theses about creative
drama method in Turkey in terms of various variables and concluded that creative drama method
is a very successful teaching method in teaching processes in general. However, no study has been
found in the literature examining the postgraduate theses on the creative drama method in the field
of classroom education in Turkey.

Creative drama method has an important place in classroom education in terms of the features
it has, the contributions it provides, and it focuses on individuals who learn. As a matter of fact, the
creative drama method, which puts the student in the center and argues that student interests and
abilities should be the basis of the learning process, paves the way for learning objectives to turn into
gains when used frequently by classroom teachers. In addition, increasing the use of creative drama
method at the graduate level contributes positively to the learning process in terms of both theory and
practice (Can Yasar & Aral, 2011).

In the light of the above information, the aim of this research is to examine the postgraduate
theses about the creative drama method in the field of classroom education in terms of various
variables. For this purpose, answers to the following questions were sought in the study:
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1. What is the distribution of the completion years and types of theses?

2. What is the distribution of the universities where the theses are made and the titles of
the advisors?

3. What is the distribution of sample types and numbers of theses?
4.  What is the distribution of the research models used in the theses?
5.  What is the distribution of data collection tools used in theses?
6. What is the distribution of the focus and aims of the theses?
Method
Research Model

This research, which aims to examine the postgraduate theses on the creative drama method
in the field of classroom education in Turkey in terms of various variables, was designed as a case
study based on the scanning model and was carried out with the document analysis method. Document
analysis method is to collect, review, critically question and analyze various written texts that serve
the purpose of research (O’Leary, 2017).

The document analysis method provides the evaluation and interpretation of the data obtained
by examining the accessible written and oral materials related to the target subject. In addition, it
makes it easier to reach the data for the purpose of the research and to reveal the findings (Cepni,
2010; Yildirnm & Simsek, 2016). With the document analysis method, Maden (2021) examined the
postgraduate studies on Turkish textbooks and presented a general picture about the subject; Aydeniz
and Haydaroglu (2021) revealed the general status of postgraduate theses made in the fields of four
basic language skills between 2015-2019 by using the bibliometric analysis method,Cakan Akkas
and Kabatas Memis (2021) analyzed the theses on critical thinking in Turkey.

Population and Sample

The population of the research consists of 1001 postgraduate theses in CoHE National Thesis
Center and indexed as “drama”. The sample of the study consists of “Primary Education Classroom
Teaching”, “Classroom Education”, “Classroom Teaching”, “Classroom Teaching Education” and
“Basic Education” studies completed between 2000-2021 in the detailed search tab of CoHE National
Thesis Center. It constitutes a total of 61 postgraduate theses, 56 master’s theses and 5 doctoral

theses, each of which was scanned with “drama” and “creative drama” indexes.

Data Collection Tools

In the research, the thesis review form was used as data collection tool. While creating
the form developed by the researcher, the relevant literature was examined, and the existing forms
were taken into consideration. Then, the created form was presented to two field experts for expert
opinion and the form was given its final form. Thesis review form used as a data collection tool in
the research includes the type of the thesis and the year of completion, the university where the thesis
was made, the title of the advisor, sample level and number, research model, data collection tools,
focus and purpose categories. The data obtained via survey are presented in tables and graphs.
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Analysis of Data

In the research, content analysis was used for the analysis of the data obtained. The main
purpose of content analysis is to reach the concepts and connections that can explain the data obtained
in the research (Cepni, 2012). According to Patton (2002), content analysis in educational research is
generally used for the analysis of written documents and interviews. In this research, content analysis
was used to evaluate the postgraduate theses in the literature according to the criteria in the thesis
review form.

To ensure the reliability of the evaluation made according to the content analysis, support
was received from a co-coder other than the researcher. A field expert is a classroom educator who
has received creative drama training. The evaluations made by the co-coder and the researcher
were compared and the reliability of the coding was determined as 87% according to the reliability
level formula of Miles and Huberman (2002) (reliability = consensus / consensus + disagreement).
According to Yildirim and Simsek (2013), a reliability level of 70% or higher is considered sufficient
for the reliability of the research.

Research and Publication Ethics

This research was conducted in accordance with all the rules stated in the “Higher Education
Institutions Scientific Research and Publication Ethics Directive”. None of the actions specified in
the second part of the said directive, titled “Acts Contrary to Scientific Research and Publication
Ethics”, took place. The study does not require ethical committee approval as it does not involve any
experimental procedure on humans or animals.

Results

The findings obtained from this study, in which 61 postgraduate theses on the creative drama
method in the field of classroom education in the CoHE National Thesis Center database were
examined and are presented below.

In the research, the first research question is “How are the completion years and types of
theses distributed?” Findings related to the question are presented in Graph 1.
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Chart 1. Type of Theses and Completion Years

When Graph 1 is examined, it is seen that the theses included in the research were made
between the years 2000-2021. Before 2000 and after December 2021, there is no thesis in CoHE
National Thesis Center that meets the research criteria. Among the mentioned years, only 1 thesis
was found before 2008. However, it is seen that the most theses were made in 2019 in these years. It
is noteworthy that 56 of the theses are master’s and 5 of them are doctoral theses. In this context, in
the research, it was found that the most thesis (17 thesis) was made in 2019 and the most thesis type
was the master’s thesis (56 theses).

In the study, as for the second research question, “What is the distribution of the universities
where the theses are made and the titles of the advisors?”, findings related to the question are
presented in Table 1.
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Table 1. Universities and Advisor Titles

CONSULTANT TITLE
UNIVERSITY Dr. Dr. Instructor Member ~ Assoc.  Prof. TOTAL
(Asst. Prof. Dr.) Dr. Dr.

Recep Tayyip Erdogan University 1 8 9
Istanbul Aydin University 4 4
Ataturk University 2 1 3
Dokuz Eylul University 2 3
Gazi University 1 2 3
Abant izzet Baysal University 2 2
Bartin University 1 1 2
Burdur Mehmet Akif Ersoy University 1 1 2
Erzincan Binali Yildirim University 2 2
Eskisehir Osmangazi University 1 1 2
Firat University 2 2
Gaziantep University 2 2
Kastamonu University 2 2
Marmara University 1 1 2
Ondokuz Mayis University 2 2
Sakarya University 1 1 2
Ahi Evran University 1 1
Amasya University 1 1
Aegean University 1 1
Hacettepe University 1 1
Istanbul University 1 1
Istanbul University-Cerrahpasa 1 1
Istanbul Okan University 1 1
Kirikkale University 1 1
Nigde University 1 1
Ordu University 1 1
Pamukkale University 1 1
Rize University 1 1
Trabzon University 1 1
University of Trakya 1 1
Uludag University 1 1
Usak University 1
Yildiz Technical University 2 1
TOTAL 1 27 24 19 SITheses

62 Consultants

When Table 1 is examined, it is seen that graduate theses on drama in classroom education
were made in 33 state and foundation universities. Among these universities, the university with the
highest number of theses is Recep Tayyip Erdogan University (9 theses). This university is followed
by Istanbul Aydin University with 4 postgraduate theses. If we look at Table 1 again, it is seen that
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the titles of the lecturers who advised the completed theses aredr. Instructor Member, Assoc. Dr. and
Prof. Dr.. In terms of advisor titles, it is seen that the theses (27 theses) related to the subject were
made under the supervision of the faculty members with the title of Dr. Instructor the most. This is
followed by Assoc. Dr. Lecturers titles. In terms of titles, the title with the least thesis advisory is
Dr. (1 thesis). Another point that draws attention at the end of Table 1 is that the number of theses
made is 61 and the number of thesis advisory is 62. This is a situation that can be explained by the
co-advising of only one thesis by two lecturers among the theses determined in accordance with the
criteria in the research.

In the study, as for the third research question, “What is the distribution of the sample types
and numbers of theses?”, findings related to the question are presented in Graph 2.
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Graph 2. Sample Type and Number of Theses

When Graph 2 is examined, it is seen that the sample types included in the theses on the
subject are pre-school students, 2nd, 3rd, 4th and 5th grade students, teachers, teacher candidates and
documents. In terms of the sample type specified in the theses related to the subject, the sample type
consisting of 4th grade students (22 theses) was applied at the most, while the sample type consisting
of 1st grade students was never applied. If Graph 2 is re-examined, it is seen that the maximum
number of samples applied in the theses is between 1-49 (37 theses). This number is followed by 16
theses and the sample number between 50-99.

In the research, the fourth research question is““What is the distribution of the research models
used in the theses?”” and the findings related to the question are presented in Graph 3.
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Graph 3. Research Models

When Graph 3 is examined, it is seen that the research models used in the theses related to
the subject arepretest-posttest quasi-experimental design with control group, interview technique,
action research, survey model, case study, convergent parallel design, observation technique, pre-
experimental research design, diary keeping, meta-analysis, cross-sectional review, systematic
literature review, questionnaire, explanatory sequential pattern, and document review. The most
used research model in the theses included in the research are as follows: While the pretest-posttest
is a quasi-experimental design with a control group (29 theses), this is followed by the interview
technique (7 theses) and action research (7 theses) models. In addition, in the research, the least
used research models in theses related to the subject are cross-sectional survey (1 thesis), systematic
literature review (1 thesis), questionnaire (1 thesis), exploratory sequential design (1 thesis), and
document review models.

In the research, as for the fifth research question, “What is the distribution of the data
collection tools used in the theses?” the findings related to the question are presented in Graph 4 and
Table 2.
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Chart 4. Types of Data Collection Tools

In the research, the data collection tools used in the theses were classified within themselves
in terms of types. Types of classified data collection tools are given in Graph 4. Accordingly, the
types of measurement tools used in theses related to the subject, forms, scales, other, tests and
questionnaires. When Graph 4 is examined, it is seen that the most used measurement tool type in
theses is forms (69 theses), and the least used measurement tool type is questionnaires (6 theses). In
the research, the data collection tools used to give depth to the answer to the Sth research question,
which aims to obtain information about the data collection tools, were also examined. Data collection
tools examined in theses are given in Table 2.

Table 2. Data Collection Tools

Data Collection . Master’s Doctoral
Data collection tool
Tool Type Theses  Theses
Interview Form 26 2
Personal Information Form 13 2
Observation Form 10 2

Focus Group Interview Form 2
Responsibility Scale 2
1
1

Academic Publications Review Form

ing F
FORMS Coding Form

Student Opinion Form 1

Speaking Skill Evaluation Form

Preschool Value Scale Family, Teacher and Student Form

Metaphor Form

Project Evaluation Form

Thesis Classification Form

— == = =] -

Evaluation Criteria Form for Creative Writing

10
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Table 2. Data Collection Tools (???)

Data Collection
Tool Type

Data collection tool

Master’s
Theses

Doctoral
Theses

SCALES

Charity Attitude Scale

2

Writing Anxiety Scale

2

Attitude Scale Regarding the Effect of Creative Drama
Method

1

Collaboration Skill Rating Scale

Responsibility Value Evaluation Scale

Emotional Intelligence Scale for Children

Social Studies Attitude Scale

Respect Tendency Scale

The Patient Behavior Scale

Social Skills Assessment Scale

Child Social Problem-Solving Scale

Critical Thinking Scale

Honest Behavior Scale

Respectful Behavior Scale

Writing Self-Efficacy Scale

Social Studies Attitude Scale

Decision-Making Skill Rating Scale

Democratic Attitude Scale

—_— = = == == === = =] =

Metacognitive Awareness Scale

Bar-On Emotional Intelligence Scale

Value Analysis Scale

Attitude Scale Towards Creative Drama Lesson

Scientific Creativity Scale

Conscious Consumer Level Scale

Self-Efficacy Perception Scale for Using Creative Drama

Method

Respect for Feelings and Thoughts, Tolerance Attitude Scale

(DDSHTO)

Scientific Attitude Scale (BBL)

Creative Drama Attitude Scale

Creative Drama Self-Efficacy Scale

Value Control Scale

Child Rights Attitude Scale

Emotion Regulation Strategies Scale

Entrepreneurship Competencies Scale

Turkish Argumentation Model Rating Scale

Emotion Regulation Scale

Child Prosociality Scale

[UNG VNI UG NI JIUIN UNI (NI NI U

11
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Table 2. Data Collection Tools (???)

Data Collection . Master’s Doctoral
Data collection tool
Tool Type Theses  Theses
Student Diaries 8

portfolio

Teacher Diaries

Story Cards

Parent Interviews
OTHER

Researcher Notes

=N NN DWW

Problem Solving Inventory for Children

Camera Recordings 1
Tally
Circulatory System Image Analysis

Achievement Test for Social Studies Course

Achievement test

Mathematics Achievement Test

Word Association Test

TESTS Turkish Achievement Test
Child Rights Awareness Test
Peabody Picture Vocabulary Test

Social Problem-Solving Test

Circulatory System Knowledge Test

Questionnaire
QUESTIONNAIRE Teacher-Administrator-Parent-Personnel Value Survey
Student Value Survey
TOTAL 134 16

e I I SO I I I I IS S B S N S I LTS T IS S

Explaining in more detail the types of data collection tools in Graph 4, the aim of the research
is to allow a more in-depth examination of the information about the data collection tools used in
the theses. From this point of view, the data collection tools used in theses related to the subject are
presented in Table 2.

When Table 2 is examined, the most used data collection tools as a form type are interview
form (28 theses), personal information form (15 theses) and observation form. In the scales, which
are the most used data collection tool type after forms, the most used scales are Helpfulness Attitude
Scale (2 theses) and Writing Anxiety Scale (2 theses). In the study, another type of data collection
tool that is frequently used after the scales is discussed under the title of “Other”. Data collection
tools evaluated under the other heading such asstudent diaries, portfolio, teacher diaries, story cards,
parent interviews, researcher notes, Problem Solving Inventory for Children, Camera Records,
scoreboard and Circulatory System Picture Analysis. Among the data collection tools, the most
used in theses are student diaries (8 theses) and portfolios (3 theses). The type of measurement
tool used after the other titled data collection tool type determined in the research is tests. The most
preferred tests as data collection tools in the theses included in the research areAchievement Test for
Social Studies Course (3 theses), Achievement Test (2 theses) and Mathematics Achievement Test (2
theses). Another finding obtained in the research is that the type of data collection tool preferred after

12
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the tests in the theses related to the subject is the questionnaire. As a data collection tool in the type
of survey, Questionnaire (4 theses), Teacher-Administrative-Parent-Personnel Value Questionnaire
(1 thesis) and Student Value Questionnaire (1 thesis) were used.

As for the sixth research question in the research, “How do the focuses and aims of the theses
distribute?”,the findings related to the question are presented in Graph 5 and Table 3.

suiland vaiue [N
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Chart 5. Focus of Theses

In the research, the focuses of the theses were classified within themselves with an inductive
approach. The classified foci are on Chart 5. Accordingly, the focus of the theses on the subject is
skills and values, academic achievement, attitude, other, basic language skills, and documentation.
When Graph 5 is examined, it is seen that theses mostly focus on skills and values (19 theses). This
order is followed by academic achievement (14 theses) and attitude (10 theses). To better determine
the focus of the theses included in the research, the aims of the theses related to the subject were also
examined. Accordingly, the aims of the theses are given in Table 3.

13
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Table 3. Purposes of Theses

Master’s Doctoral

Focus Aim
Theses Theses

The effect of creative drama method on value education 2 1
The effect of creative drama method on social skill level 2
The effect of creative drama method on emotion regulation 5
skills
of creative drama method on responsibility value and ! |
cooperation skills
The effect of creative drama method on gaining the values of )
cooperation, honesty, respect and common sense.
The effect of creative drama method on decision making skills 1
The effect of creative drama method on gaining the values of !

SKILLS AND responsibility, respect and patience . .

VALUE The effect of creative drama method on problem solving skills 1

The creative drama method helps to gain the values of |
tolerance and respect for feelings and thoughts.
The effect of creative drama method in teaching the values
of respect for feelings and thoughts, tolerance and being 1
scientific with an interdisciplinary approach.
The effect of creative drama method on gaining benevolence 1
value
The effect of creative drama method on entrepreneurship skills 1
The effect of creative drama method on gaining the value of 1
love
The effect of creative drama method on argumentation skills 1
The effect of creative drama method on student achievement 4
in Mathematics lesson
The effect of creative drama method on academic achievement 5
in Social Studies course
The effect of creative drama method on achievement and 5
attitude in Life Sciences course
The effect of creative drama method on Turkish lesson 1

ACADEMIC The effect of creative drama method on scientific creativity 1

ACHIEVEMENT and academic success in Science Education

The effect of creative drama method on Visual Arts lesson 1
Developing an exemplary application in the Life Studies 1
course with the creative drama method
The effect of creative drama method on Museum Education !
course
The effect of creative drama method on students’ recognition !

of organs

14
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Table 3. Purposes of Theses (???)

Focus

Aim

Master’s Doctoral
Theses Theses

ATTITUDE

Attitudes and self-efficacy towards the use of creative drama
method

5

The effect of creative drama method on attitude towards
Social Studies course

The effect of creative drama method on democratic attitude,
metacognitive awareness, and emotional intelligence
competencies

To improve the self-perceived attitude, autonomy,
competence, and relatedness of teacher candidates in a
positive way by means of creative drama method.

OTHER

The effect of creative drama method on emotional intelligence

The effect of creative drama method on musical creativity

The effect of creative drama method on teaching classroom
and school rules

The effect of creative drama method on interest in art

Preparation, implementation and evaluation of the Creative
Drama Based Child Rights Education Program

The effect of creative drama method on awareness of the basic
principles of children’s rights

The effect of creative drama method on prosocial behaviors

BASIC
LANGUAGE
SKILLS

The effect of creative drama method on language activities

The effect of creative drama method on creative writing skills

The effect of the creative drama method on the transition to
literacy

The effect of creative drama method on speaking skill

DOCUMENT

To examine the previous studies examining the effects of
creative drama method on academic success, motivation,
persistence, attitude, and social skills.

To examine the studies in the field of mathematics teaching
based on creative drama method at primary school level
according to certain criteria.

The effect of writing studies created by creative drama method
on students’ writing anxiety, attitude towards writing and
writing self-efficacy

TOTAL

56 5

When Table 3 is examined, the aims of the theses are skill and value; values education (3
theses), effect on social skills (2 theses), effect on emotion regulation skills (2 theses), and effect on
responsibility value and cooperation skills (2 theses). The aims of theses, whose focus is on academic
success, are generally related touccess in Mathematics (4 theses), success in Social Studies (2 theses)
and success in Life Studies (2 theses). After academic success, theses whose focus is attitude are

15
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related to attitude towards the use of creative drama (5 theses), attitude towards Social Studies (2
theses) and democratic attitude (2 theses). In the focus, which has more than one purpose and is
included in the classification with the title of “Other”, theses, which have objectives such as effect
on emotional intelligence (1 thesis), effect on musical creativity (1 thesis), and effect on interest in
art (1 thesis). Theses that focus on basic language skills cover the objectives of effect on language
activities (2 theses), effect on creative writing skills (2 theses) and effect on literacy (1 thesis). Theses
that focus on documents and examine the documents aim at examining the effects of previous
studies on creative drama method on academic success (3 theses), mathematics teaching (1 thesis)
and writing anxiety (1 thesis).

Discussion, Conclusion and Recommendations

In this research, postgraduate theses about the creative drama method in the field of classroom
education in Turkey and their completion years, types, universities, advisor titles, sample types and
numbers, research models, data collection tools, focus and purpose variables were subjected to content
analysis. As a result of this analysis, it is aimed to determine the tendencies of the postgraduate theses
about the creative drama method in the field of classroom education and to guide the research to be
done.

In the research, it was determined that the postgraduate theses on the creative drama method
in the field of classroom education in Turkey were completed between the years 2000-2021. At the
beginning of the new millennium, it is possible to see the search for current and effective methods in
education, going beyond the conventional teaching methods and techniques, prompted educators and
researchers to recognize and use the creative drama method. This finding obtained from the research
is like the finding obtained from the study conducted by Aytas and Ozcan (2019). As a matter of fact,
Aytas and Ozcan (2019) state that the theses on creative drama started to be made before the 1990s
and this number has increased gradually, especially after the 2000s. Similarly, Can Yasar and Aral
(2011) who aim to examine the theses about creative drama in preschool, also state that the increase
in theses on creative drama has gained momentum after the 2000s. In the research, the year in which
the most thesis was completed among the mentioned years was determined as 2019. It is thought
that this is since the studies on the creative drama method support each other, that the creative drama
method is a more known and interesting method over time, and that the researchers gather their work
interests and motivations at a common point in a certain period. The fact that the creative drama
method is more involved in research subjects over time attracts the attention of researchers and
causes them to include more in their graduate studies, especially in their master’s theses. Subjects
that are of interest to researchers are generally studied more frequently in master’s theses than in
doctoral theses (Maden, Maden, & Banaz, 2017). Findings from the study also support this idea. As
a matter of fact, in the study, it was seen that most of the postgraduate theses on the creative drama
method in the field of classroom education in Turkey were postgraduate theses.

Another finding that emerged in the research is that the postgraduate theses on the creative
drama method in the field of classroom education in Turkey were completed in 33 universities,
including foundation and state universities. Considering the existence of 99 universities (URL-1)
with classroom teaching programs in Turkey, it is concluded that this number should be increased.
Another finding, which is a continuation of the stated finding, is that the university with the highest
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number of theses on the subject is Recep Tayyip Erdogan University. This can be explained by
the frequency of use of the creative drama method by the faculty members of the university and
the shaping of their academic fields of study around the creative drama method, thus encouraging
graduate students to work at an academic level with this method. In addition, the titles of the lecturers
who advised the theses on the subject were also determined in the research. Accordingly, It has
been concluded that the lecturers who have the title Dr. Instructor provide more consultancy to
the theses related to the subject. In the document review studies conducted by Arikan Saltik and
Alimanoglu (2018) and Arikan Saltik (2020), emphasize the titles of the lecturers who advised the
theses completed at the graduate level were mostly Dr. Instructor. In this context, it can be stated that
this finding obtained in the study is like the studies in the literature.

In research, it was determined that the most preferred sample group was the 4th grade
students. The reason for this is that the student grade levels addressed by the classroom teachers are
1-4. It is thought that 4th grade students are preferred because they are more advanced academically,
socially, and cognitively than other grade levels. Similarly, in the study conducted by Sahin, Calp,
Bulut, and Kusdemir (2013) in which postgraduate theses made in classroom teacher education were
examined according to various criteria, the most preferred sample group was turned out to be 1-5.
classes. However, the maximum number of samples in the study was between 1-49. It is thought that
this number range is the ideal number range for the groups to which the creative drama method will
be applied, for reasons such as being able to work with small groups, dealing with individual-level
studies and sharing the products with other group members.

In the research, it was determined that the most frequently used research model in the
postgraduate theses on the creative drama method in the field of classroom education in Turkey was
the experimental design with the pretest posttest control group. Creative drama method provides
participants with various knowledge, skills, values, etc. It is a method used to gain elementssuch
as the knowledge, skills, values, etc. mentioned in the education process. It is necessary to test and
test the effectiveness of the creative drama method in gaining the elements. For this reason, the use
of the experimental design with the pretest-posttest control group used in educational environments
for this purpose is seen as the reason why it is a frequently used model in postgraduate theses on the
subject. As a matter of fact, when the literature is examined, it is seen that the experimental design
with pretest and posttest control group is frequently used in the studies on the creative drama method
(Kirmizi, 2009; Oguz Namdar, Biilbiil, & Cankal, 2018; Sevim & Erem, 2013; Sozkesen & Samur,
2015). From this point of view, it is possible to conclude that the findings obtained from the research
and the studies obtained from the literature are similar.

Another finding reached in the research is that forms and scales are the most frequently used
measurement tools in postgraduate theses on the creative drama method in the field of classroom
education in Turkey. Similar to the finding reached in the research, Sahin, Calp, Bulut, and Kusdemir
(2013), who examined the measurement tools used in the theses made in classroom teacher education,
also state that the most used measurement tools in theses are questionnaires, scales and forms. The
fact that such data collection tools, whose validity and reliability have been ensured, serve to collect
data in a short time and effectively, is seen as a reason for preference in postgraduate theses on the
subject.
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The last finding reached in the research is the focus of the theses and what their aims are.
Accordingly, it was found that most of the theses on the subject focused on skills and values. When
the aims of these focuses are reduced to the specific, they can be expressed as value education, social
skill acquisition and emotion regulation. Creative drama method affects the cognitive development
of the participants as well as their affective and psychomotor skills. In this way, it is possible to
state that the creative drama method is not only aimed at gaining knowledge, but also in emotional
and behavioral research. As a matter of fact, the existing studies in the literature (Ozdemir, 2003;
Ustiindag, 1999) support the finding obtained from the research.

As a result, in the researchthe majority of the postgraduate theses on the creative drama
method in the field of classroom education were master’s thesis, the theses were completed between
2000-2021 and the year with the most thesis completed was 2019, the most theses were done within
the body of Recep Tayyip Erdogan University, It was determined that the Dr. Instructor academic
staff provided consultancy to the theses more in number, the 4th grade students were studied the most
as the sample group, and the sample number between 1-49 was preferred as the sample group, and
the experimental model with the pretest posttest control group was the most preferred. It has been
concluded that the design is used, forms are frequently used as a data collection tool, and the theses
generally focus on skills and values.

In line with the results obtained from the research, the following suggestions were presented.

* In this study, studies on the creative drama method in classroom education were ex-
amined. In future research, studies on the creative drama method in different disci-
plines can be examined.

* In this study, postgraduate theses on the subject were examined. In future research,
articles, books, papers, etc. publications can be reviewed.

» In this research, postgraduate theses about the creative drama method in the field of
classroom education in Turkey; Completion years, types, universities, advisor titles,
sample types and numbers, research models, data collection tools, focus and purpose
variables were examined. In different studies, the effectiveness of other variables
other than the mentioned variables can be examined.
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Arastirmada  sosyal bilgiler dersi kapsaminda drama yontemi kullanilarak
gergeklestirilen etkinliklerin ¢evresel tutum baglaminda oOgrencilerin  duygu,
diisiince ve eylemde bulunmaya istekliliklerine etkisi incelenmis, c¢alismaya dahil
edilen dgrencilerin ¢evre sorunlarina ve sosyal bilgiler dersinde drama yonteminin
kullanilmasina iligkin goriisleri toplanmistiv. Arastirma, karma yontem ilkeleri
dogrultusunda i¢ ice gomiilii desen ile yiiriitiilmiistiir. Arastirmanin nicel boyutunda
deneysel desenlerden 6n test - son test tek gruplu desen kullanilmistir. Calisma grubu
26 ortaokul 7. simif 6grencisinden olusmaktadir. Nicel veriler ¢evresel tutum dlgegi ile
toplanmigtir: Nitel verilerin toplanmasinda ise aragtirmaci tarafindan hazirlanan yart
vapilandirilmig goriisme formu ve etkinlik giinliikleri kullanilmistir. Nicel verilerin
analizinde 6n test ve son test puanlarinin normal dagilim gosterdigi tespit edildiginden
eslestirilmis iki 6rneklem t testi, nitel verilerin analizinde ise icerik analizi ve betimsel
analiz yontemi kullanilmistir. Nicel ve nitel analizler sonunda elde edilen test
sonuglari, kodlamalar ve frekanslara yonelik bulgular tablolar halinde sunulmugtur.
Bazi 6grenci cevaplar: kesitler halinde verilmistiv. Calisma sonuglarina gére sosyal
bilgiler dersinde drama yontemi ile gercgeklestirilen etkinliklerin 6grencilerin cevresel
bilinglerinin gelistirilmesinde olumlu yonde anlamli bir etkiye sahip oldugu tespit
edilmistir. Ogrencilerin ¢evre sorunlarina yonelik goriislerinin uygulamalar sonunda
cesitlendigi ve bu konuda bilgi birikimlerinin arttigi belirlenmigtir. Ogrencilerin sosyal
bilgiler dersinde drama yonteminin kullanilmasina yonelik goriislerinin agirlikh
olarak olumlu yénde oldugu belirlenmis, derslerin bu sekilde daha akilda kalici,
eglenceli gectigini belirttikleri goriilmiistiir. Ancak sinirli sayida 6grencinin ise drama
etkinliklerinin gerginlik verici ve zaman alici oldugunu belirttikleri tespit edilmistir.
Elde edilen sonu¢lar dogrultusunda farkli dersler ve dgrenci gruplart kapsaminda
drama yéntemi ile uygulamalar yapilmasi ve sonuglarin farkli degiskenler agisindan
incelenmesine yonelik énerilerde bulunulmugstur.
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Giris

Bireyin hayatinda farkli alanlar igerisinde karsilagtig1 ve uyum ¢abasi i¢inde oldugu yenilikler
ve degisimler 6grenme deneyimlerini arttirmaktadir. Karsilasilan sorunlara yonelik problem ¢6zme
becerisi gelistirilmesi ya da olaylar karsisinda kullanilmasi gereken elestirel diisiinme becerisi gibi
becerilerin dogal gelisim seyri bu 6grenme deneyimleri ile olmaktadir. Bunlar toplumsal hayatin
ve sosyal yasamin beraberinde getirdigi informal 6grenmeler olarak degerlendirilebilir. Informal
ogrenmeler kendiliginden, yasamin dogal seyri igerisinde gergeklesen oOgrenmelerdir (Kilig,
Recepoglu, 2022). Ancak bireyin toplum hayatina basarili bir sekilde uyum saglamasi, bilingli
vatandaslik 6zellikleri gostermesi ve evrensel dogrular i¢in miicadele edebilecek biling seviyesine
ulasabilmesi i¢in birtakim egitim siireglerinden gegmesi gerekmektedir (Saklan, Karakiitiik, 2022;
Aktas, Tokmak ve Kara, 2021).

Egitimin birey i¢in kaginilmaz olusu, medeni bir varlik olarak insan yasaminin baglangicindan
itibaren neden sonug iliskisi ile agiklanabilir. Farkli donemlerde farkli gerekgelerle insan hayatinin
bir parcasi olan formal egitim silireci ve bunun uygulayicist olarak okullar yiizyillar icerisinde
onemli degisimlere ugramistir. Bu degisimin baslica sebepleri olarak savaslar, toplumsal olaylar,
tilke politikalarinin degisimi, vatandaslik politikalar1 gibi farkli nedenler sayilabilir (Kirkig, 2022).
Yasanan bu degisimler okullarda Ogretimi yapilan derslerin belirlenmesinde ya da belirlenen
derslerin 6gretim programlarina dair amag, hedef, kazanim ve konu icerigi boyutunda énemli etkilere
sahip olmustur (Bahar, Biimen, 2022). Sosyal bilgiler dersi, 6grencilerde gelistirmeye c¢aligtigi
temel beceriler, uygulanan degerler egitimi, bireyin toplumsal uyum saglayabilmesine yoOnelik
konu igerikleri ve vatandaglik egitimi yonil ile bireyi toplum hayatina hazirlamaya calisir (Sarigol,
2022). Bireyin yasadig1 yere dair tarihsel biling gelistirmesi, yasadigi bolgenin ¢evresel ve cografi
ozelliklerinin farkinda olmas1 adina tarih ve cografya konularmin agirlik gdsterdigi sosyal bilgiler
dersi ayn1 zamanda disiplinlerarasi yapisiyla sosyal bilimlere dair farkli alanlar1 da konu kapsaminda
barindirmaktadir (Utkiir Giillihan, Bekiroglu, 2022).

Sosyal bilgiler dersi 6grencilerde farkli beceri tiirlerinin gelistirilmesi ve kiiresel sorunlar
baglaminda farkli konularda 6grenci tutumlarinin iyilestirilmesi agisindan énemli avantajlara sahip
bir ders olarak degerlendirilebilir. Dersin konu kapsami agisindan zenginligi bu avantajin temel
sebebidir. Son yillarda kiiresel boyutta farkindaligi artan bir konu olarak gevresel sorunlar iilkelerin
ortak ¢cozlim planlar1 dogrultusunda ders kitaplarinda ve 6gretim programlarinda siklikla yer verilen
bir konu haline gelmistir (Kara, Ozdemir, 2020). Sosyal bilgiler dersi de dgrencilere gevre egitimi
verilmesi, 6grencilerde ¢evre okuryazarliginin ve gevresel tutumun olumlu yonde gelistirilmesi
adina onemli bir ders olarak goriilmektedir. Sosyal bilgiler dersinin disiplinlerarasi yapisiyla
zenginlestirilmis konu igerigi ders 0gretim siiregleri agisindan da énemli avantajlar saglamaktadir.
Bu kapsamda sosyal bilgiler 6gretiminin farkli yontem ve teknikler ile gerceklestirilmesine yonelik
siklikla yiiriitiilen caligmalar kanit olarak gosterilebilir (Ak, Orug, 2022; Yesiltag, Akcan, 2022;
Celik, Ilhan, 2021; flhan, Oruc. 2019; Y1lmaz, Tuncay, 2022)

Sosyal bilgiler dersi 2018 yilinda yenilenen dgretim programina uygun olarak; ilkokul 4.
simif ve ortaokul 5, 6, ve 7. simif kademelerinde haftada 3 ders saati olmak lizere okutulmaktadir.
Sosyal bilgiler dersi 6gretim programi yapisi itibariyle 7 6grenme alani etrafinda dizayn edilmistir.
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Ayni zamanda 6gretim programinda kazandirilmasi hedeflenen 27 temel beceri ele alinmistir. Degerler
egitimi boyutunda ise 18 farkli deger bulunmaktadir. Sosyal bilgiler dersi 6gretimine yonelik belirlenen
kazanimlar incelendiginde dersin agirlikli konu yapisim tarih ve cografya konularinin olusturdugu
goriilmektedir (Cakmak, Akgiin, Salur, 2022; Yilmaz, Ablak, Akpinar, 2022). Tarih konularinin tarih
seridi {lizerinde ilk¢aglardan giinlimiize ulasacak sekilde kurgulandigi, cografya ile ilgili konularin
ise ¢ogunlukla beseri cografya konular1 kapsayacak sekilde ele alindig1 belirlenmistir (Oguz Hagat,
Demir, 2018). Bu durumun tarih ve cografya konularinin 6gretiminde siklikla geleneksel 6gretim
yontemlerinin kullanilmasi ve dersin “ezber dersi” algisini beraberinde getirdigi sdylenebilir (Simsek,
2008; Yilmaz, Kaya, 2011; Gilingor, 2019; Metin Goksu, 2020). Ancak yenilenen 6gretim programi ve
egitim anlayis1 her gecen giin geleneksel egitim yontemlerinden uzaklasmaktadir (Ozalkan, 2021). Ayni
zamanda 6gretim programinda kazandirilmasi hedeflenen becerilerin geleneksel egitim yontemleri ile
kazandirilmasi ise miimkiin olmamaktadir. Bu kapsamda sosyal bilgiler d6gretimine yonelik olarak
yiirtitiilen farkli yontem ve tekniklerin kullanildig1 arastirma ¢aligmalari sonuglar1 bakimindan énem arz
etmektedir. Sosyal bilgiler 6gretiminde 6grenci merkezli olarak uygulanan yontemler igerisinde drama
yontemi ile gergeklestirilen uygulamalar sonuglar1 agisindan dikkat ¢ekicidir. Cetinkaya Aydogdu ve
Kirpik (2021) tarafindan sosyal bilgiler 6gretiminde yaratict drama yonteminin kullanilmasr ile ilgili
ogrenci goriislerinin arastirlldigi ¢alismada; kullanilan bu yontem ile 6grencilerin konular1 anlama ve
hatirlama diizeylerinde olumlu ydnde bir etki saglandigi sonucuna ulasilmistir. Oztiirk ve Korkmaz
(2020) tarafindan yiiriitiilen ¢aligmada ise; teknoloji destekli yaratici drama etkinliklerinin 6grencilerin
problem ¢6zme becerilerine yonelik geleneksel egitim yontemlerine gore daha fazla katki sagladigi
sonucuna ulasilmistir. Drama yonteminin farkl degiskenler agisindan etkilerinin incelendigi caligmalar
dramanin egitim siire¢lerine olumlu katkilar sagladigini ortaya koymaktadir.

Dramaya iliskin literatiir incelendiginde 1930-1940’11 y1llarda “drama” s6zctigiiniin “tiyatro”
ile es anlamli olarak kullanilmaya baglandigi goriilmektedir. Daha sonra ise bu sozciik yaptiklari igin
baska kisiler i¢in tam olarak anlagilmasini isteyenler tarafindan “yaratic1”, “egitsel” ve “cocuk” gibi 6n
ekler alan bir kavram olarak, egitsel ya da egitimde drama, cocuk dramasi vb. bicimlerde kullanilmaya
baslanmistir (Adigiizel, 2008). Egitimde drama kavrami, okul programlarinda iki farkli bicimde islev
gormekte ve adlandirilmaktadir. Farkli igerik birimlerinin (dil, tarih, matematik, cografya, resim,
miizik) 6gretiminde bir yontem olarak kullanilmakta, hem de “drama dersi” adiyla drama sanati
yoluya bireysel gelisimi desteklemede ve sanatsal iiretimi ortaya koymakta kullanilmaktadir (Somers,
1994). Drama yonteminin 6gretim siireglerinde bir egitim araci olarak kullanilmasi yeni bir durum
degildir ancak yontemin farkli degiskenler agisindan olumlu etkilerine yonelik genel kabul igin ayni
seyi sOylemek miimkiin degildir. 20. yiizyilin sonlarinda dramaya yo6nelik sosyolog, psikolog ve
sinirbilimcilerin yaptiklar1 aragtirmalar dramanin etkili bir 6gretim yontemi olarak kullanilmasi adina
bir esik olmustur. Insan iggiidiilerinin somutlastirilmis ve baglamsallastirilmis 6grenmeye ihtiyag
duydugunu kanitlayan bu arastirmalar ve sonrasinda Howard Gardner tarafindan gelistirilen ¢oklu
zeka kuraminin ortaya ¢ikigt dramanin etkili bir 6gretim yontemi olarak kullanilmaya baglamasi
acisindan onemlidir. Drama ile egitimde performansa dayali ve disiplinlerarasi bir sekilde bireyin
o0grenmelerinin ¢esitlenmesi ve somutlastirilmasi, empati duygusunun gelismesi, hayal giiclerinin
zenginlesmesi amaglanmaktadir (Van de Water, 2021). Tiim bu amaglar temel olarak bireyin daha iyi
anlamasina yoneliktir. Best (1996) egitimde dramayi; etkili bir 6grenmeyle sonuglanan, hem duyulari
hem de duygular1 igeren benzersiz ve yeri doldurulamaz bir egitim deneyimi olarak agiklamaktadir.
Ay zamanda 6grencilerin sosyal iligkilerinin gelistirilmesinde, sinif ikliminin iyilestirilmesi ve
isbirligi anlayisinin saglamlastirilmasinda da dramanin 6nemli etkilerinin oldugu sOylenebilir
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(Joronen, Konu, Rankin ve Astedt-Kurki, 2011; Catterall, 2007; Mages, 2010; Adigiizel Burgul,
Siislii, 2017). Drama ydnteminin egitim siirecinin iyilestirilmesi, zenginlestirilmesi ve &grenme
kaliciliginin arttirilmasina yonelik olumlu etkilerini degerlendiren ¢aligsmalar disinda dramanin ahlak
egitimi Ozelinde etkilerinin ortaya ¢ikartilmasi kapsaminda Cin anakarasinda bir devlet okulunda
caligma yiiriten Feng (2022); elde ettigi sonuglar bakimindan dramanin &grencilerde monolojik
bir dgretimden ziyade diyalojik bir sekilde ahlaki diislinmeyi baslatma ve alternatif bakis acilar
gelistirme acisindan olumlu etkilere de sahip oldugu sonucuna ulasmaistir.

Drama yonteminin egitimde farkli planlama ve uygulamalarla g¢esitli konular etrafinda
uygulanmasina yonelik yapilan arastirmalar incelendiginde; drama yontemi ile olumlu tutum
gelistirme, deger ve ahlak egitimi, iyiye yonelik farkindalik olusturma hedeflerine yonelik olumlu
sonuglar elde edildigi belirlenmistir. Literatirde egitimde drama yonteminin kullanilmasi ile
elde edilen olumlu sonuglarin varligi bu arastirma siirecinde dramanin bir egitim yontemi olarak
kullanilmasi adina temel motivasyonu olusturmustur. Bu ¢alismada sosyal bilgiler dersi kapsaminda
drama yontemi kullanilarak 6grencilerde ¢evre bilincinin gelistirilmesi hedeflenmistir. Bu amagcla
arastirmaya yonelik olarak belirlenen arastirma sorular1 sunlardir:

*  Drama yontemi ile gerceklestirilen uygulamalar sonucu 6grencilerin Cevresel Tutum
Olgegi’nin Duygu, Diisiince ve Eylemde Bulunmaya Isteklilik alt boyutlarindan al-
diklar1 puanlarin dagilimi nasildir?

«  Ogrencilerin cevresel sorunlara yonelik goriisleri nelerdir?

»  Sosyal bilgiler dersinde drama yonteminin kullanilmasina yonelik 6grenci gortisleri
nelerdir?

Yontem
Arastirma Modeli

Bu c¢alismada sosyal bilgiler dersi kapsaminda drama yonteminin kullanilmasinin
Ogrencilerin ¢evresel tutumuna yonelik etkileri arastirilmigtir. Arastirma karma yontem ilkelerine gore
yuritilmistiir. Karma yontem, nicel ve nitel verileri birlikte kullanarak bir durumu farkli yonleriyle
incelemeye firsat saglamaktadir. Bu sayede nitel ve nicel verilerin birbiriyle karsilastiriimasina, tek
yonlii olarak yiiriitiilen ¢aligmalarda kullanilan yontemin zayif yonlerinin ortadan kaldirilmasina,
biitlinciil bir anlayisla nicel verileri destekleyecek nitel verilerin elde edilmesine imkan saglamaktadir.
Karma yontem aragtirmalari i¢cin Creswell, Plano Clark (2014) tarafindan alti1 farkli desen agiklanmustir.
Desenlerin farklilasmasindaki temel faktor nicel veya nitel verilerin kullanimina yonelik agirlik
durumu, siralamasi ya da birliktelik siirecidir. Bu aragtirmada nitel veya nicel boyutun agirlik
kazandigi, iki boyutunda ortak olarak ise kosulabildigi eszamanli iiggenleme deseni kullanilmistir. Bu
sayede nitel veya nicel veri toplama araclartyla elde edilen veriler yine nitel veya nicel veri toplama
araclariyla desteklenebilmektedir. Bu arastirma siirecinde drama etkinlikleri uygulama siirecinde
kullanilmis ve siire¢ boyunca 6grenci goriislerine bagvurulmustur. Arastirmanin nicel boyutunda ise
deneysel desenlerden tek gruplu on test - son test deseni kullanilmigtir. Uygulamalar 6ncesinde ve
arastirmanin sonunda 6grencilere ¢evresel tutum 6lgegi uygulanarak gevresel tutum durumlar nicel
olarak tespit edilmeye caligilmistir.

Calisma Grubu
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Arastirmanin yiritiilecegi c¢alisma grubu olasilik dis1 6rnekleme yontemlerinden kolay
ornekleme yontemine uygun olarak belirlenmistir. Ayn1 zamanda bu ¢aligmada, arastirmacinin
sosyal bilgiler 6gretmeni olarak gorev yaptigr Milli Egitim Bakanligina bagli bir devlet okulunda
uygulamanin yiiriitiilmesi adina belirlenecek smif i¢in bazi kriterler aranmistir. Arastirmacinin
O0gretmen olarak gorev yaptigr siniflar igerisinden; okulda ders disi egzersiz caligsmasi olarak
yiriitiilen drama ¢alismalarina katilan 6grencilerin agirlikli olarak bulundugu simif ¢alisma grubu
olarak belirlenmistir. Sinif igerisinde c¢alismaya dahil olmak istemeyen Ogrencilerin belirlenmesi
adina 6grencilere goniillii onam formu dagitilmistir. Yapilan incelemeler sonunda sinifta bulunan
Ogrencilerin tamaminin ¢aligmaya goniillii oldugu belirlenmistir. Calismaya dahil edilen 6grencilerin
velilerinden ¢ocuk riza formu alinmistir. Arastirma kapsaminda ¢alismanin yiiriitildiigi kurumdan
gerekli izinler alinmig ve etik kurul onayi tarafindan caligmanin yiiriitiilmesi adina etige aykiri
herhangi bir bulguya rastlanmamustir.

Aragtirma 7. siif 6grencileri ile yiriitilmiistiir. Calisma grubu olarak belirlenen subenin
ogrenci sayis1 26°dir. Ogrencilerin tamanu calismaya katilmistir. Bu 6grencilerden 14°i kadin 12
ogrenci ise erkektir. Ogrenciler arasinda belirgin bir yas farki yoktur. Smifin sosyoekonomik diizeyi
orta diizeyde olmak iizere benzerdir. Ogrenci velilerinin tamami okuryazar ve en az ortaokul mezunu
olarak belirlenmistir.

Veri Toplama Araclar

Aragtirmada veri toplama siireci iki boyutlu olarak gerceklestirilmistir. Arastirmanin nicel
verilerinin elde edilmesinde ¢evresel tutum Olgeginde 6grencilerin tutumlarini duygu, diisiince ve
eylemde bulunmaya isteklilik boyutunda 6lgmek igin olusturulmus 21 maddenin yer aldigi 3. boyut
kullanilmistir. Nitel verilerin elde edilmesinde ise yar1 yapilandirilmis gériisme formu ve etkinlik
giinliigi kullanilmistir.

Cevresel Tutum Olgegi

Ortaokul 6grencilerinin ¢evresel tutumlarinin belirlenmesi amaciyla kullanilan “Cevresel
Tutum Olgegi” Ozata Yiicel ve Ozkan (2014) tarafindan gelistirilmistir. Olgek ii¢ alt boyuttan
olusmaktadir. Birinci alt boyut grenci bilgilerine yonelik, ikinci alt boyut 6grencilerin ¢evre ile ilgili
davraniglarina yonelik, {iglincii alt boyut ise 6grencilerin ¢evreye yonelik duygu ve diisiincelerinin
belirlenmesi amaciyla olusturulmustur. Olgekte ikinci alt boyutta 14 madde, iiciincii alt boyutta ise
21 madde bulunmaktadir. Olgegin 14 maddelik boyutunun madde toplam korelasyonlar1 0,37 - 0,67
arasinda belirlenmistir. Cronbach Alpha degeri 0,84, Gutman Split Half degeri 0,831 ve Spearman
Brown katsayisi ise 0,83 olarak belirtilmistir. Olgegin 21 maddelik son boyutunda ise madde toplam
korelasyonlar1 0,30 ile 0,77 arasinda belirlenmis, Cronbach Alpha degeri 0,81, Gutman Split Half
0,73, Sperman Brown degeri ise 0,73 olarak belirtilmistir. Olgegin tamamina yonelik belirlenen
Cronbach Alpha degeri ise 0,88 olarak hesaplanmustir. Olcege yonelik dlcek gelistiricisi tarafindan
belirtilen bu degerler 6lgcegin oldukga gilivenilir oldugunu gdstermektedir. Arastirmada Slgegin
kullanilmasi ile ilgili gerekli izinler dlgek gelistiricilerinden alinmustir.

Yart Yapilandirilmis Gériisme Formu

Arastirmanin nitel veri toplama araglarindan biri olarak arastirmaci tarafindan hazirlanan 7
soruluk form kullanilmistir. Formda yer alan sorular ile ilgili sosyal bilgiler alan uzmani ii¢ kisinin
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gortsleri alinmistir. Degerlendirmeler sonrasinda bazi maddelerin ifade bigimleri degistirilmistir.
Formun yazim kurallar1 ve anlatimsal akisla ilgili degerlendirmeler i¢in iki farkli Tlirk¢e 6gretmeninin
gortsleri alinmis, ortak olarak goriis birligine varilan kisimlarla ilgili diizeltmeler yapilmis, forma
son hali verilmistir. Form kapsaminda &grencilerin uygulama 6ncesinde ve sonrasinda sosyal bilgiler
dersinin anlami ve dramanin derste bir yontem olarak kullanilmasina yonelik goriisleri, ¢evresel
sorunlara ve ¢evre bilincine yonelik diistinceleri karsilagtirmali olarak incelenmistir.

Etkinlik Giinliigii Yapilandrilmis Formu

Arastirmaya yonelik gerceklestirilen oturumlar sonrasinda 6grencilerin uygulamaya yonelik
gorlis ve diisiincelerinin alinmasi igin aragtirmaci tarafindan “Drama Uygulamasi Etkinlik Giinligi”
gelistirilmigtir. Giinliikte bulunan sorular i¢in iki sosyal bilgiler alan uzmaninin goriisleri alinmis
ve dil kontrolleri iki Tiirkge 6gretmeni tarafindan yapilmistir. Giinliik 6grencilerin gerceklestirilen
drama uygulamalarina yonelik olarak hislerinin ve siire¢ boyunca yasanan zorluk ve olumsuzlarin
belirlenmesi amaciyla olusturulmustur.

Verilerin Toplanmasi ve Uygulama Siireci

Caligmada, arastirma sorularina yonelik olarak nitel ve nicel boyutta farkli veri toplama
araglart kullanilmistir. Goriisme formu uygulamalar 6ncesinde ve uygulamalar sonrasinda olmak
iizere iki farkli zamanda uygulanmis, ¢aligmada gergeklestirilen uygulamalarin 6grenci diisiinceleri
tizerindeki etkisi tespit edilmeye ¢aligilmistir. Diger nitel veri toplama araci olan etkinlik giinligi
ise bes hafta boyunca gerceklestirilen etkinlikler siiresince her haftanin son saatinde olmak iizere
bes kez kullanilmustir. Ogrencilerin etkinlik giinliigii i¢in kullandiklari ortalama siire ise 5 dk olarak
tespit edilmistir.

Nicel veri toplama araci olarak kullanilan ¢evresel tutum 6lgegi 3. alt boyut on test ve son
test olmak iizere iki kez uygulanmistir. Olgek ile 6grencilerin uygulamalar sonrasinda gevresel
tutumlarindaki degisim belirlenmeye c¢alisgitlmistir. Ogrenciler dlgegi ortalama 25 dk icerisinde
tamamlamislardir. Uygulama siireci ile bilgiler Tablo 1’de gosterilmistir.

Tablo 1. Uygulama Siireci ve Gergeklestirilen Etkinlikler

Uygulama Haftasi Yapilan Etkinlik

1. Hafta ("Jevresel Tutum Olgegi ((")? EeSt)
On Yart Yapilandirilmig Goriisme Formu Uygulama
Aral Golii Etkinlisi

2. Hafta ral Goli Etkinligi
Etkinlik Giinligi - 1

3. Hafta Aral Goli Etkmhgl
Etkinlik Glinltigi - 2

4. Hafta Top.rag.gm Bf.lhl.l.d,l, Kullanimi
Etkinlik Glinltigii - 3

5. Hafta TOp'ra{Tgln Bllln(ill Kullanimi
Etkinlik Gilinligi - 4

6. Hafta Insan Cevre Etkilesimi

Etkinlik Giinliigi - 5
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7. Hafta Cevresel Tutum Olgegi (Son test)
. Son Yar1 Yapilandirilmis Gorlisme Uygulama

Aragtirmanin uygulama takvimi gerceklestirilen {i¢ etkinlik ile bes haftalik bir siirecte
tamamlanmigtir. Ancak aragtirma dncesinde ve sonrasinda gergeklestirilen 6n test - son test ve anket
uygulamalari ile tiim stire¢ toplamda 7 hafta stirmiistiir. Sosyal bilgiler dersinin haftalik 3 ders saatlik
stiresi 1 oturum olarak ele alimmustir. Aral golii etkinligi ve topragin bilingli kullanimi etkinlikleri
2’ser hafta devam etmistir.

Gorsel 1. Uygulama Stirecinden Fotograflar

Verilerin Analizi

Aragtirma karma yontem ilkelerine gore yiriitiilmiis olup nitel ve nicel boyutta veriler
elde edilmistir. Arastirmada elde edilen nicel veriler, SPSS (Statistical Package Program for Social
Science) 21.0 progranmi kullanilarak analiz edilmistir. Olgek ve test puanlarinin normallik stnamasinda
carpiklik (skewness) ve basiklik (Kurtosis) katsayilart kullanilmistir. Siirekli bir degiskenden elde
edilen puanlarin normal dagilim 6zelliginde kullanilan carpiklik ve basiklik katsayilarimin £1 sinirlar
icinde kalmasi puanlarin normal dagilimdan 6nemli bir sapma gdstermedigi seklinde yorumlanabilir
(Biiyiikoztiirk, 2011). On test ve son test puanlarinin her ikisinin de normal dagilim gdsterdigi tespit
edilmistir. Orneklem grubunun iki farkli durumda ortaya ¢ikan 6lgek puanlarini karsilastirmak
amaciyla eslestirilmis iki orneklem t testinden yararlanilmigtir. Analizlerde giiven araligi %95
(anlamlilik diizeyi 0,05 p<0,05) olarak belirlenmistir. Sosyal bilgiler dersi kapsaminda 5 haftalik
drama egitiminin ¢evresel tutum {izerindeki etki biiylikligiinii belirlemek amaciyla Hedges ve Olkin
(1985) tarafindan diizenlenen Cohen’s d istatistigi kullanilmistir. Formiildeki d' istatistiginin etki
biiylikliiglinii hesaplamada yeterli olmayacagi anlasildigindan Cohen (1988) tarafindan korelasyon
katsayisiyla diizeltme uygulanmistir.
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X,-X t d’
d="1"22="_. =
SS VN 1-r

Aragtirmanin nitel boyutunda elde edilen veriler yar1 yapilandirilmig goriisme formu ve
etkinlik giinliiklerinden elde edilmistir. Elde edilen verilerin analizinde icerik analizi ve betimsel
analiz yontemleri kullanilmigtir. Analizler sonucunda ortaya ¢ikan kavramlar, kodlamalar ve temalar
halinde tablolarda sunulmustur. Kavramsal kodlamalara yonelik frekans degerleri verilmistir.
Ogrenci goriisleri ve etkinlik giinliigiinden secilen baz1 6grenci ifadeleri kesit olarak sunulmustur.
Yapilan analizlere yonelik giivenirlik hesaplamalarinda Miles ve Huberman tarafindan gelistirilen
giivenirlik formiili kullanilmistir. Glivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligi)
formiiliine uygun olarak iki farkli alan uzmaninin gorisleri alinmig ve goriis ayriligi - goriis birligi
olusan durumlar ile ilgili yapilan hesaplamalar sonunda giivenirlik oran1 %87 olarak hesaplanmustir.

Bulgular

Bu boliimde aragtirma siirecinde gerceklestirilen egitimde drama uygulamalar1 kapsaminda
nicel ve nitel veri toplama araglarindan elde edilen veriler dogrultusunda ortaya g¢ikan bulgular
arastirma sorularina uygun olarak basliklar halinde sunulmustur.

Drama Uygulamalar1 Oncesinde ve Sonunda Ogrencilerin Cevresel Tutum Olgegi
Kapsaminda Duygu, Diisiince ve Eylemde Bulunmaya Isteklilik Alt Boyutlarindan Aldiklar
Puanlarin Dagihmina iliskin Bulgular

Egitimde drama uygulamalari ile gergeklestirilen 5 haftalik etkinlikler sonunda 6grencilerin
cevresel tutumlar1 kapsaminda duygu, diisiince ve eylemde bulunmaya isteklilik alt boyutlarinda
yasadiklar1 degisim ile ilgili bilgiler tablolar halinde sunulmustur.

Tablo 2’de 6n test ve son test puanlarina ait betimsel istatistiklere yer verilmistir.

Tablo 2. On test - Son test Puanlarina Iliskin Betimsel Istatistikler

Olcek/Test Test Zamanm N Min. Maks. X SS C. B.

On test 26 3,00 4,14 345 030 0,69 -0,05
Duygu
Son test 26 3,71 4,86 425 025 0,19 0,71
On test 26 238 3,63 3,09 0,28 0,02 0,68
Diistince!

Son test 26 1,50 2,75 2,10 027 0,14 0,65
Eylemde Bulunmaya On test 26 2,83 3,83 3,39 0,28 0,07 -0,97
Isteklilik Son test 26 3,17 4,67 3,84 0,33 0,34 0,63
CEVRESEL TUTUM On test 26 2,83 3,47 325 0,15 -0,75 0,78
TOPLAM Son test 26 3,69 4,25 4,00 0,15 -0,09 -0,52

C.: Carpiklik B.: Basiklik

1: Diisiince boyutundaki maddeler ters kodlanmuistir.

Tablo 2’ye gore duygu boyutu 6n test puani 3,45+0,30 ve son test puani 4,25+0,25 olarak
tespit edilmis olup her iki 6l¢limde puanlarin normal dagilim gosterdigi tespit edilmistir. Son test
puanlarinin 6n test puanlarina gore daha yiiksek oldugu goriilmiis, istatistiksel anlamlilik igin
eslestirilmis t testinden yararlanilmistir. Tablo 2’ye gore diisiince boyutu 6n test puani 3,09+0,28
ve son test puani 2,10+£0,27 olarak tespit edilmis olup her iki 6l¢iimde puanlarin normal dagilim
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gosterdigi tespit edilmistir. Son test puanlarmin 6n test puanlarina daha diisiik oldugu goriilmekte
olup istatistiksel anlamlilik i¢in eslestirilmis t testinden yararlanilmistir. Tablo 2’ye gore eylemde
bulunmaya isteklilik boyutu 6n test puani 3,39+0,28 ve son test puani 3,84+0,33 olarak tespit edilmis
olup her iki 6l¢iimde puanlarin normal dagilim gosterdigi tespit edilmistir. Son test puanlarinin 6n test
puanlarina daha yiiksek oldugu goriilmekte olup istatistiksel anlamlilik i¢in eslestirilmis t testinden
yararlanilmigtir. Tablo 2’ye gore ¢evresel tutum 6lgek toplamina ait 6n test puani 3,25+0,15 ve son
test puani 4,00+0,15 olarak tespit edilmis olup her iki 6l¢iimde puanlarin normal dagilim gosterdigi
tespit edilmistir. Son test puanlarinin 6n test puanlarina goére daha yiiksek oldugu goriilmekte olup
istatistiksel anlamlilik i¢in eslestirilmis t testinden yararlanilmustr.

Tablo 3’te 6n test ve son test puanlarinin karsilastirilmasina ait eslestirilmis t testi sonuglarina
yer verilmistir.

Tablo 3. On test ve Son Test Puanlarimin Karsilastirilmast

Ort. SS SH Etki
Test Zamam t sd p Cohen’s d e
Farki Farki Farki Biiyiikliigii
Duygu -0,81 0,28 0,06 -14,42 25 0,000 3,872 Muazzam
Diisiince! 0,99 0,26 0,05 1927 25 0,000 5,663 Muazzam
Eylemde Bul
ylemae BULIMAYE 45 054 0,11  -423 25 0,000 0,662 Orta
Isteklilik
CEVRESEL TUTUM
-0,75 0,21 0,04 -1829 25 0,000 3,667 Muazzam
TOPLAM

1: Diisiince boyutundaki maddeler ters kodlanmustir.

Tablo 3’e gore duygu (t=-14,42; p<0,05), diislince (t=19,27; p<0,05), eylem istegi (t=-4,23;
p<0,05) alt boyut puanlar1 ve ¢evresel tutum olgegi toplam (t=-18,29; p<0,05) 6n test ve son test
puan ortalamalari arasinda anlamli farklilik oldugu tespit edilmistir. Sosyal bilgiler dersi kapsaminda
5 haftalik drama uygulamasi sonucunda g¢evresel tutumda anlaml diizeyde artis tespit edilmistir.
Sosyal bilgiler dersi kapsaminda 5 haftalik drama uygulamasinin ¢evresel tutum tizerindeki etkisinin
muazzam etki diizeyinde oldugu (d > 2) tespit edilmistir. Benzer sekilde sosyal bilgiler dersi
kapsaminda 5 haftalik drama uygulamasinin duygu ve diisiince {izerindeki etkisinin benzer sekilde
muazzam etki diizeyinde oldugu; eylem istegi iizerindeki etkisinin ise orta diizeyde (0,50 <d < 0,80)
oldugu tespit edilmistir.

Ogrencilerin Cevresel Sorunlara Yonelik Goriisleri ile Ilgili Bulgular

5 haftalik bir siire¢ icerisinde li¢ farkli etkinlik ile gergeklestirilen egitimde drama
uygulamalar1 dncesinde ve uygulamalar sonunda 6grencilerle yar1 yapilandirilmis gériisme formlart
dogrultusunda gercgeklestirilen goriismelerden elde edilen 6grencilerin gevresel sorunlara yonelik
goriisleri analiz edilmis ve elde edilen bulgular tablolastirilmistir. Bazi 6grencilerin goriisleri kesit
olarak sunulmustur.

Egitimde drama uygulamalar1 6ncesinde 6grencilerin ¢evre sorunlarina yonelik goriiglerinin
belirlenmesi amaciyla sorulan soruya verilen cevaplarda 6ne ¢ikan ¢evre sorunlari uygulama dncesi
ve uygulama sonrasi olarak Tablo 4’te ve Tablo 5’te gdsterilmistir.
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Tablo 4. Uygulama Oncesi Ogrencilerin Cevre Sorunlarina Yonelik Goriisleri

Tema Alt tema Kodlamalar Frekans
Su kirliligi 5
= Cevre kirliligi . g,
< Hava kirliligi 6
; Fabrika atiklar1 4
a Atik Sorunu Insan atiklari 7
8 Geri doniisiim eksikligi 5
= 5
§ Ingaatlar 3
8 Bilingsiz Schirlesme Ormanlik alanlarin yok 4
edilmesi
Toplam 34

Drama uygulamalari 0Oncesinde &grencilerin  ¢evresel sorunlari  yonelik  goriisleri
incelendiginde ogrenci cevaplarinin {i¢ alt tema etrafinda kiimelendigi belirlenmistir. Ogrenci
goriisleri incelendiginde g¢evre sorunlarina yonelik 7 farkli kodlama etrafinda 34 frekans tespit
edilmistir. Ogrenci goriislerinden bazilar1 sunlardir;

Ogr.1“Evrende her seyin bir diizeni oldugunu hepimiz biliriz. Eger bu diizen olmasaydi ne
olurdu? Evrendeki diizen olmasaydi dort mevsim yasayamazdik ya da ya ¢ok soguk ya ¢ok sicak
olurdu. Tabi bu da dengesizlige yol a¢ardi. Ve doga da oyledir. Dogada yasayan canlilarin hayatlar
kendi elindedir. Ama kimse bunun farkinda degildir. Dogada insanlar agaglara ¢ok zarar veriyorlar.”

Drama uygulamalar1 dncesinde ¢evre sorunlarina yonelik dgrenci cevaplarinin gogunlukla
atik sorunu, ¢evre kirliligi ve bilingsiz sehirlesme bagliklar ile sinirlt kaldigi goriilmektedir.

Ogr.2”Bence bugiin diinyamizin en oénemli sorunlarindan biri ¢opler. Siirekli artiyorlar.
Bunlarin iyi degerlendirilmesi lazim. Geri doniisiimiin artmast lazim. Bence ¢evre sorunlarinin
basinda bu yatiyor..”

Uygulamalar 6ncesinde 6grencilerin siklikla geri doniisiim, ormanlarin yok edilmesi, bilingsiz
sehirlegsme basliklarina deginmelerinin sosyal bilgiler dersi kapsaminda bu konular1 gérmeleri sebep
olarak gosterilebilir.

Ogr.3 " Ulkemizin ve diinyanin insan sayist siirekli artiyor. Bu yiizden siirekli yeni evler insa
ediyoruz. Sehirler biiyiiyor. Ormanlari kesmek zorunda kalryoruz. Bazi sehirler ¢ok kalabalik bazilar
¢ok az niifuslu bu da beraberinde baska sorunlar getiriyor...”

Ogr.4” Cevre sorunu denince benim aklima ilk gelen sey fabrikalarin atiklart oluyor. Bunda
haberlerde izledigim bir seyin etkisi biiyiik tabi. Istanbulda bir tane fabrika uzun yillardwr atiklar: bir
dereye akitiyormus mesela...Kirlilik bence en énemli sorun..Su, hava, ¢evre kirliligi gibi...”
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Tablo 5. Uygulama Sonunda Ogrencilerin Cevre Sorunlarina Yonelik Gériisleri

Tema Alt tema Kodlamalar Frekans
Su kirliligi 2
Hava kirliligi

Cevre Kirliligi TS
Toprak kirliligi

Deniz kirliligi
Isik Kirliligi
Girilta Kirliligi

Bilingsiz Sehirlesme Yaban hayatin yok edilmesi

Tarim alanlarimin yok edilmesi

Orman tahribati

CEVRE SORUNLARI

Bilingsiz su tiiketimi

Dogal Kaynaklarin Kullanimi Bilingsiz tarim

Temiz enerji kullaniminin azlig1

NI A DN N[O |W | |J|Wn|Ww

Bilingsiz Avlanma Avlanma

=N
W

Toplam

Drama uygulamalari sonunda ogrencilerin ¢evre sorunlarina goriigleri incelendiginde
cevaplarin 4 farkl alt tema etrafinda, 13 farkli kodlama ile 63 frekans iirettigi belirlenmistir. Ogrenci
goriislerinden bazilart sunlardir;

Ogr.5“... Bizim Diinyamiz ¢ok degisti ¢iinkii Diinyamizda eski yillarda tarim, arazi falan
giizel yetistirilmiyordu ama bu zamanlarda fabrikalar, tarimlar, araziler daha iyi bakiliyor yeni yeni
seyler ¢ikiyor. Diinyada insanlar arkadas, dost oldular ve hayatlarint daha giizel siirdiiriiyorlar ama
bazi insanlar diinyayr temiz tutmuyor. Fabrikalarin dumanlarim etrafa sagiyorlar, insanlar giizel
nefes alamiyorlar. Bu yiizden insanlar hastalaniyorlar. Dogayi ve ¢evreyi temiz tutsalar ne giizel olur.
Béylece bazi insanlar hastalanmazlar..”

Ogr.6 “Insanlarin ¢evremiz iizerindeki etkisine baktigimiz zaman hi¢ de giizel manzaralar
aklimiza gelmiyor. Drama da yaptigimiz calismalarda da insanlarin gevreyi kirletmesi iizerine
dogan sonuglart diizeltmek icin yollar bulmusg, kotii etkileri canlandirmistik. Yaptigimiz ¢calismalart
hatirlayacak olursak insamin ¢evreye verdigi zararlar ile ilgili olaylar: canlandirnistik. Hatta bir
keresinde okulun ¢evresindeki yerleri gezerek fotograflarini ¢ekip ¢ikartarak iplere asip bir sunum
yapmustik. Baska bir ¢caliymamizda Aral Gélii 'niin insanlarin bilingsiz tarumi yiiziinden kurumast
sonucunda olan olaylari canlandirip yine ¢oziimler aramistik...”

Ogr.7* ... bir arkadasimiz Aral golii kurudugu icin dlen baliklarn diisiincelerini anlatan bir
vazi yazmisti. Ben ondan ¢ok etkilenmigtim. Bunlarin sonucunda ¢evre kirliligine olan bakis agimiz
¢ok daha fazla degismisti. Sonucunda hepimiz insanlarin yaptigi cevre kirliliginin hem goriintii
kirliligi, hem hayvanlarin oldiigiinii hem de Aral Golii 'niin kurumasindan dolayt turizmcilerin issiz
kaldigini yani bir stirii sebebe yol actigini gérdiim. Aslinda yere atip nasil olsa dogada ¢tiriiyiip gider
dedigimiz kiigiiciik bir ambalaj par¢asinin bir siirii sebebe neden oldugunu 6grenmis olduk. Bundan

>

sonra ¢evreyi kirletmeme konusunda daha ¢ok dikkat edecegim konusunda kendime soz verdim..’
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Calisma siirecinde gerceklestirilen uygulamalar sonunda 6grencilerin farkinda olduklari
sorunlar1 ¢ok yonlii bir sekilde degerlendirdikleri ve olaylarin ¢cok boyutluluguna iliskin cevaplar
irettikleri sOylenebilir. Drama uygulamalar1 sonrasinda 6grenci cevaplarinin gesitlendigi ve ele
alinan konularm 6grenciler tarafindan derinlemesine degerlendirildigi goriilmektedir.

Sosyal Bilgiler Dersinde Drama Uygulamalart Yapilmasina Yonelik Ogrenci Goriisleri ile
Ilgili Bulgular

Sosyal bilgiler dersi kapsaminda drama uygulamalarinin gergeklestirilmesine yonelik
ogrenci gortsleri etkinlik glinliigii ve yar1 yapilandirilmis goriisme formu dogrultusunda yapilan
goriismeler ile elde edilmistir. Ogrencilerin sosyal bilgiler ders saatlerinde konu kapsaminda egitimde
drama etkinlikleri gergeklestirilmesine yonelik goriisleri incelenmis ve siklikla tekrar eden ifadeler
dogrultusunda kodlamalar ve alt temalar belirlenmistir. Elde edilen bulgular Tablo 6’da sunulmustur.

Tablo 6. Sosyal Bilgiler Dersinde Dramanin Kullanilmasina Yénelik Ogrenci Goriisleri

Tema Alt tema Kodlamalar Frekans
< Eglenceli 9
5 = Hisler Mutluluk verici 7
= § Heyecanli 6
S E Ogretimin Niteligi Akict >
. retimin Niteligi
= Z & & Akilda kalict 5
j E o [letisimi arttiric 7
> Sosyal etkilesim —
8 § Is birligi- grup caligmasi 4
9250 . Zaman alici 3
e Olumsuz ifadeler . .
Gerginlik verici 2
Toplam 48

Ogrencilerin sosyal bilgiler dersinde drama ydnteminin kullanilmasma yénelik goriisleri
incelendiginde 4 farkl alt tema etrafinda, 9 farkli kodlama ile toplam 48 frekans belirlenmistir. Bazi
Ogrenci cevaplari sunlardir;

O0gr.8Sosyal bilgiler dersi ile ilgili konularda drama yapma fikri hi¢ aklima gelmemisti
daha once. Sanki sadece Tiirkge dersinde ya da tiyatroda falan yapilir gbi diisiiniiyordum. Ama ¢okta
giizel oldu. Sosyal bilgiler dersinde ¢evre konularint béyle islemek..”

0319 ... her zaman olmaz biliyorum ama boyle uzun olmasada 1-2 derslik dramalar yapalim

>

hep liitfen. Hem ¢ok eglenceliydi hemde dersler ¢ok giizel gegti..’

0gr.10"...dramanin en ¢ok sevdigim yani grup ¢alismalari yapmak. Boylece arkadaslarimizia
iletisimimiz giicleniyor. Birbirimizi daha iyi taniyoruz...”

Ogr.11"Bence bu yaptigimiz etkinliklerin en dogru yorumu su olur. Kim ne derse desin bu
etkinlikleri hepimiz hatirlayacagiz. Hem ne kadar giiliip eglendigimizi hemde aral géliinii...”

Ogr.12”Cok eglendigimizi inkar edemem ama ben ¢ok gerilivorum bu gibi etkinliklerde. Sira
bana gelecek vs diye. O yiizden hem giizeldi hem de zordu benim igin...”
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Ogr.13 ’Herkes sosyal bilgiler derslerinden bahsediyor ¢ok eglenceli diye. Ben de ayni
diigtiniiyorum ama konularda geri kaliriz hep boyle ders islersek... Bence yine yapalim ama 1- 2
derslik ya da 1 giinliik....”

Ogrencilerin sosyal bilgiler dersi kapsaminda drama yénteminin kullanilmasma iliskin
verdikleri cevaplar incelendiginde; Ogrencilerin ders siirecini daha zengin kilan uygulamalar
gerceklestirilmesini olumlu olarak degerlendirdikleri, bu siiregte eglenerek 6grenme firsati elde
ettikleri, topluluk 6niinde konugma ve rol alma konularinda kendilerini gelistirdiklerini diistindiikleri
belirlenmistir.

Tartisma, Sonuc ve Oneriler

Ogrencilerde ¢evre bilincinin arttirilmasi ve cevresel tutumlarmin duygu, diisiince ve
eylemde bulunmaya isteklilik boyutlarinda gelistirilmesi amaciyla sosyal bilgiler dersi konulari
kapsaminda 5 haftalik drama uygulamasi yapilarak gergeklestirilen bu ¢aligma 26 6grenci ile 7. sinif
kademesinde yiiriitiilmiistiir. On test ve son test olarak uygulanan cevresel tutum dlcegi sonuglarina
gore Ogrencilerin cevresel tutum kapsaminda duygu, diisiince ve eylemde bulunmaya isteklilik alt
boyutlarinda olumlu yénde bir degisim yasandig1 tespit edilmistir. Ogrencilerin duygu boyutunda
ortalama puanlar1 3,45’ten 4,25 puana, diisiince boyutunda 3,09’dan 2,10 puana (ters maddeler),
eylemde bulunmaya isteklilik boyutunda ise 3,39’dan 3,84 puana yiikselmistir. Olcegin ilgili
boliimiine yonelik toplam sonug ise drama uygulamalar1 sonunda 3,25 puan ortalamasindan 4,00
puana ulagsmistir. Ayni zamanda 6grencilerin ¢evre sorunlarina yonelik goriisleri uygulama 6ncesinde
ve uygulama sonunda alinarak ¢evre sorunlarina yonelik farkindalik ve biling degisimi belirlenmeye
calisilmustir. Ogrenci goriisleri incelendiginde uygulamalar ncesinde dgrencilerin ¢evre sorunlarin
sinirh bir ¢ercevede degerlendirdigi belirlenmistir. Ancak gerceklestirilen uygulamalar sonunda
Ogrencilerin ¢evre sorunlarina yonelik diisiincelerinin ¢esitlendigi ve bu konuda bilgi birikimi elde
ettikleri gdriilmiigtiir. Drama uygulamalar1 6ncesinde 6grenci goriislerinin ¢evre sorunlarina yonelik
3 alt tema altinda 7 kodlama baglig1 ile toplam 34 frekans olusturdugu belirlenmistir. Uygulamalar
sonunda ise Ogrencilerin c¢evre sorunlarma yonelik goriigleri 4 alt tema altinda 13 kodlama
basligi ile 63 frekans sayisina ulagmistir. Arastirma kapsaminda sosyal bilgiler dersi konularinin
Ogretiminde drama ydnteminin kullanilmasi ile ilgili 6grenci goriislerinin belirlenmesi amaciyla
yapilan degerlendirmelere gore; dgrencilerin drama ydntemiyle yiiriitiilen sosyal bilgiler dersini
eglenceli, mutluluk verici, akici, akilda kalici, iletisimi, is birligini ve grup ¢aligmasini arttirici olarak
nitelendirdikleri belirlenmistir. Diger yandan bazi 6grencilerin drama yontemi ile yiiriitiilen sosyal
bilgiler dersini zaman zaman gerginlik verici olarak degerlendikleri, baz1 6grencilerin ise bu tarz
uygulamalarin zaman alic1 oldugunu ve konularda geri kalinmasina neden oldugunu diigiindiikleri
gorilmistiir.

Sosyal bilgiler dersinde yaratict drama etkinlikleri ile ydrittiikleri slirecin Ogrenciler
iizerindeki etkilerini elestirel diisiinme becerisi ve ¢evresel duyarlilik agisindan aragtiran Karabulut
ve Gliven (2022); elde ettigi sonuglar ile yaratici drama etkinliklerinin 6grencilerin elestirel diisiinme
becerisi ve ¢evreye duyarliliklariin gelistirilmesi bakimidan anlamli diizeyde pozitif yonde etkisi
oldugunu ortaya koymustur. Ogrencilerin ilgili alanlardaki gelisiminin elestirel diisiinme egilim
6lcegi ve gevresel duyarlilik 6lgegi ile tespit edildigi Karabulut ve Giiven’in ¢alisma sonuglari drama
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etkinliklerinin beceri kazandirma, farkli konularda duyarlilik gelistirme konularinda énemli bir
etkiye sahip oldugunu gostermektedir.

Ayna ve Giinday (2022) tarafindan ingilizce dersi okuma becerilerinin gelistirilmesi
kapsaminda yaratict drama tekniginin etkilerinin arastirildigi calismada 14 haftalik bir siire¢
icerisinde yiiriitiillen ¢alismalar sonunda 6grencilerin okuma becerilerinin anlamli diizeyde gelistigi
nicel verilerle ortaya koyulmustur.

Ustaoglu (2022) tarafindan yiiriitiilen tez ¢alismasinda matematik dersi kapsaminda en biiyiik
ortak bolen ve en kiigiik ortak kat konularinda gergeklestirilen drama etkinliklerinin 6grencilerin
akademik bagarisina ve kalic1 6grenmelerine etkisi arastirilmistir. Deney ve kontrol gruplarinda iki
farkli 6gretim siireci ile islenen konu kapsaminda drama uygulamasinin yapildigi deney grubunda
akademik bagarinin anlamli diizeyde kontrol grubuna gore daha iyi oldugu belirlenmistir. Ayni
zamanda drama etkinlikleri ile gergeklestirilen 6gretim siirecinin kalic1 6grenme {izerindeki olumlu
etkileri aragtirma sonuglarinda yer almaktadir.

Sosyal beceri egitiminde drama g¢alismalarinin rolii lizerine yiiriittiigii ¢aligmasinda Uslu
(2022); beceri kazandirma siireglerinde drama uygulamalarinin etkisini 6gretmen goriislerine dayali
olarak incelemistir. Sinif igi etkinlik olarak en az haftada bir defa drama ¢alismalarina yer veren
ogretmenlerin konu ile goriislerini toplayan Uslu (2022), drama ¢alismalarimin sosyal uyum, iletisim, 6z
denetim, catisma ¢6zme ve isbirligi becerileri temel olmak tizere tiim sosyal becerilerin kazandirilmasi
stireclerinde etkili oldugu sonucuna ulagsmistir. Okul 6ncesinde drama uygulamalari ile 6grenmenin
o6nemine yonelik yiiriittiigli caligmasinda Gezen (2022); drama temelli etkinliklerin 6grenciyi motive
ettigi sonucuna ulagmistir. Farkli yas gruplarmda drama yonteminin etkilerinin belirlenmesi adina
o6nemli bir sonug oldugu sdylenebilir. Diger yandan istiin yetenekli ergenlerde problemli internet
kullanimina yonelik drama temelli miidahale programi calismast ve 6zel gereksinimli 6grenciler
iizerinde drama destekli psikoterapinin 6grencilerin problem ¢6zme ve 6znel iyi olus diizeylerine
etkisinin arastirildig1 ¢aligmalarda elde olumlu yonde sonuglar; drama uygulamalarmin farkli yas
gruplarinda, farkli gereksinime sahip 6grencilerin ihtiyaclarinin karsilanmasinda 6nemli etkilerinin
oldugunu gostermektedir (Glimiis- Demir, Giiler, Sevimli, 2022; Akgiil, Atalan- Ergin, Uzunpinar,
2021).

Drama uygulamalarimin farkli 6grenme alanlarinda cesitli degiskenler iizerinde etkilerinin
arastirilldigi caligmalar incelendiginde, drama yonteminin becerilerin gelistirilmesi ve bir konuya
yonelik olarak duyarlilik ve bilincin arttirilmasi konularinda etkili oldugu goriilmektedir. Ayni
zamanda drama uygulamalariin 6grencilerin akademik basarisi ve kalict 6grenmeleri iizerine
etkilerinin arastirilmasi ile ilgili ¢aligmalarda elde edilen sonuglar; dramanin 6gretim siireclerinde
niteligi arttirmak ve buna baglh olarak akademik basarmin artmasini saglamak acisindan etkili
oldugunu gostermektedir. Ote yandan mevcut calismada drama ydnteminin kullanilmasina yonelik
Ogrenci gorisleri igerisinde olumsuz goriis kapsaminda degerlendirilebilecek &grenci goriisleri
tespit edilmistir. Bazi Ogrencilerin drama uygulamalar1 esnasinda gerildikleri ve s6z almaktan
¢ekindikleri i¢in zaman zaman uygulamalar adina olumsuz bir tutuma sahip olduklart goriilmiistiir.
Baz1 6grencilerin ise uygulamalari zaman alic1 olarak degerlendirdikleri goriilmiistiir. Kogyigit
ve Karatay’in (2022) drama dersine yonelik 6grenci goriislerinin ele alindigi ¢alismada benzer
bulgulara rastlandig1 goriilmektedir. Ancak uygulamalar 6ncesinde s6z almaktan ¢ekinen, sahneye
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¢ikip insanlar karsisinda konugmaktan kaginan 6grencilerin uygulamalar sonunda bu gibi durumlarin
istesinden geldiklerini belirttikleri goriilmektedir.

Sonug olarak drama uygulamalarinin siklikla 6grenciler iizerinde farkli seviyelerde ve farkli
kazanim tiirlerinde olumlu yonde bir etkiye sahip oldugu sdylenebilir. Ancak drama uygulamalarinin
etkilerinin belirlenmesi adina farklr alanlarda, farkli seviye ve kademelerde, farkli gereksinim sahibi
ogrenciler ile uygulamalar gergeklestirilmesi drama yonteminin olumlu veya olumsuz olabilecek
durumlarinin saptanmasi agisindan énem arz etmektedir. Bu kapsamda drama yontemi ile calisma
yiirlitecek aragtirmacilara literatiirde arastirilmasi yapilmig konularin taramasi yapilarak tekrara
diismeyecek farkli siif seviyesi ve 6grenme alanlarinda ¢aligsmalar yiiriitmeleri 6nerilebilir.

Arastirmadan elde edilen sonuclar dogrultusunda ogrencilerin ¢evresel tutumlarinin
iyilestirilmesine ydnelik olarak ders siiregleri, cevre ile ilgili konularda farkli iceriklerle
zenginlestirilebilir. Baz1 6grenciler tarafindan drama uygulamalarinin gerginlik verici olarak ifade
edilmesine yonelik olarak 6grencilerin kendilerini daha ¢ok ifade edebilecekleri, soz alabilecekleri
O0grenme yontemleri ile dersler tasarlanabilir ve ders dis1 egzersiz - etkinlik ¢alismalari planlanabilir.
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Ek

Ornek Oturum Plam
Konu: Insanlar, Yerler ve Cevreler / Aral Gélii Etkinligi
Katihmeilar: 7/B smifi 6grencileri
Siire: 3 saat

Arag ve gerecler: Gazete haberi, konuyla ilgili yazilar, Aral Goli ile ilgili gorseller(dncesi
ve sonrasi), kraft kagit, pastel boya, miizik

Yontemler: Egitimde drama

Teknikler: Ogretmenin role girmesi, biling koridoru, toplanti diizenleme, karakter olusturma,
sicak sandalye

Ana Kazanim

*  Cevresel biling baglaminda dogay1 dogru kullanmanin 6nemini fark eder ve devam
eden yanliglari diizeltmeye iligskin eylemde bulunur.

Alt Kazanimlar
»  Topragi bilingsiz kullanmanin telafisi olamayan sonuglar doguracagini fark eder.
*  Tarimda kullanilan ilaglarin dogaya etkisini fark eder.
* Bilingsiz sulamanin dogaya etkisini fark eder.
*  Doganin nimetlerinden faydalanirken ona zarar vermemesi gerektigini fark eder.
»  Tarim yaparken gevreye zarar verilebilecegini fark eder.
*  Cevreye zarar vermeden de dogadan yararlanabilecegini fark eder.

*  Dogayi kirletmemesi i¢in karsisindakini ikna eder.

ISINMA

1. ETKINLIK: Ogretmen, katilimcilara bir énceki oturumda yaptiklari calismalardan
bahseder. Yapilan etkinlikler, ¢alismalar, tarim faaliyetleri {izerine konusulur.

CANLANDIRMA
2. ETKINLIK:

Ogretmen, kooperatif baskani olarak role girer ve bir dnceki oturumda miihendis rolii
istlenen katilimcilart da yanina alarak koyliileri toplantiya cagirir. Toplantiya katilanlara ¢evrede
ve golde dikkatlerini ¢eken bir seyler olup olmadigini sorar (6nceki derste ilaglama uyarilarina
dayanarak.). Koyliilerle ve miihendislerle dikkatlerini ¢eken seyleri tartisirlar. Koyliilerden yeterli
cevaplar alamazsa devreye “ARAL GOLUNDE CEVRE FELAKETI” baslikl1 bir gazete haberi sokar.
Gazete haberinde goliin ¢ekilmeye basladigi, baliklarin azaldigi, bazi bocek tiirlerinin gériinmez
oldugu, iklim ve bitki 6rtiisiiniin bozulmaya basladig1 yazar. Yapilan toplantida bu konunun nedenleri
tartisilir. Saptanan nedenler liste halinde yazilir ve panoya asilir. Kisa bir ara verilir.
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3. ETKINLIK:

Katilimcilar salona girmeden 6nce yerlere dbekler halinde fotograflar birakilir. Her 6bek
bir meslek grubuyla alakalidir. Birinci grup giftgilerle ilgilidir, tarim yapan insanlarin ve ¢ole
doénmiis topraklarin yer aldigi fotograflar yer alir. ikinci grup deniz tasimaciligi yapanlarla ilgilidir.
Calisan limanlar ve gemilere ait fotograflarla 6nilinde su kalmamis limanlar, gemilerin karada kaldigi
fotograflar yer alir. Ugiincii grup turizm ile ilgilidir. Aral gélii kenarinda bir otel fotografla birlikte
oniinden sularin ¢ekildigi ¢6l ortasinda kalmig otellere ait fotograflar yer almaktadir. Dordiincii
grup balike¢ilik yapanlarla ilgilidir. Balik avlayan teknelere ait resimlerle baliklarin toprak tizerinde
kurudugu, teknelerin karada kaldig1 ve goliin kurudugu fotograflar yer almaktadir. Beginci grup
balik konserve fabrikasina aittir. Isleyen bir fabrika ve kapanan bir fabrikaya ait fotograflar yer
alir. Katilimcilarin sectikleri bir fotograf 6beginin yaninda kalmalari istenir. Her 6begin basinda
toplananlarin grup olusturmalart istenir. Gruplardan fotograflarin 6ncesi ve sonrasi dikkate alinarak
icinde bulunduklari durumun doga¢lamasini yapmalart istenir.

ARA DEGERLENDIRME

Ikinci etkinlikte saptanan nedenler de gdz 6niinde bulundurularak bu felaketin siyasal, sosyal,
kiiltiirel, ekonomik vb. sonuglari saptanir ve kraft kagit iizerine yazilarak panoya asilir.

4. ETKINLIK:

Kraftkagit yere serilir ve Goniillii bir katilimciiizerine yatirilarak etrafi ¢izilir. Katilimcilardan
cizilen sekilden boya kalemlerini kullanarak bir ¢ift¢i karakteri olusturmalari istenir. Olusturulan
karakter bir katilimciya giydirilir. Ve bu ¢iftcinin tarlalarini ekmek istedigi anlatilir. Ancak ¢ift¢cimiz
cok ilag ve giibre kullanarak ¢ok iiriin almak ve organik tarim yaparak dogaya zarar vermemek
arasinda ikilem yagamaktadir.

Karakter olusturulduktan sonra katilimeilar iki gruba ayrilir. Gruplardan birisine ¢ift¢iyi ¢ok
ilag ve giibre kullanarak bol iiriin almaya, diger gruba da dogaya zarar vermeden iiretim yapmaya
ikna etmeleri gerektigi sdylenir.

Yonergeler verildikten sonra iki karsit goriisle biling koridoru olusturulur ve ¢iftgimizin bu
koridordan gecerek bir karara varmasi saglanir.
DEGERLENDIRME
5. ETKINLIK:
Degerlendirme etkinligi olan bu etkinlikte ¢iftcimize su sorular sorulur:
1. Koridorun sonunda hangi karara vardin?
2. Bu karar1 vermende hangi konugmalar etkili oldu?
3. Karsi grupta aklini ¢elen sdylemler oldu mu?

Sorular1 sorularak konu tizerinde konusulur. Ayrica sicak sandalye teknigi kullanilarak
katilimcilarin da sorular alinabilir.
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Introduction

The innovations and changes that the individual encounters in different areas of his/her life
and tries to adapt to increase his/her learning experiences. The natural course of development of
skills such as developing problem-solving skills for the problems encountered or critical thinking
skills that should be used in the face of events is through these learning experiences. These can be
considered as informal learnings brought about by social life. Informal learning is learning that takes
place spontaneously, in the natural course of life (Kilig, Recepoglu, 2022). However, in order for
the individual to successfully adapt to social life, to show conscious citizenship characteristics and
to reach the level of consciousness that can fight for universal truths, he/she must go through some
educational processes (Saklan, Karakiitiik, 2022; Aktas, Tokmak, & Kara, 2021).

The inevitability of education for the individual can be explained with a cause and effect
relationship since the beginning of human life as a civilized being. The formal education process,
which has been a part of human life for different reasons in different periods, and schools as its
practitioners have undergone significant changes over the centuries. The main reasons for this change
are wars, social events, changes in country policies, and citizenship policies (Kirkig, 2022). These
changes have had significant effects on the determination of the courses taught in schools or the
curricula of the determined courses in terms of goals, objectives, achievements and subject content
(Bahar, Biimen, 2022). The social studies course tries to prepare the individual for social life with
the basic skills it tries to develop in students, the values education applied, the subject content for the
individual to provide social adaptation and citizenship education (Sarigdl, 2022). The social studies
course, focusing on history and geography in order to develop historical consciousness about the
place where the individual lives and to be aware of the environmental and geographical characteristics
of the region where the individual lives, also includes different fields of social sciences with its
interdisciplinary structure (Utkiir Giillithan, Bekiroglu, 2022).

Social studies can be considered as a course with significant advantages in terms of
developing different types of skills in students and improving student attitudes on different issues in
the context of global problems. The richness of the course in terms of subject coverage is the main
reason for this advantage. In recent years, environmental problems, as a subject of increasing global
awareness, have become a subject frequently included in textbooks and curricula in line with the
common solution plans of countries (Kara, Ozdemir, 2020). Social studies is also seen as an important
course for providing environmental education to students and developing environmental literacy and
environmental attitudes positively. The subject content enriched with the interdisciplinary structure
of the social studies course provides important advantages in terms of course teaching processes. In
this context, studies frequently carried out to realize social studies teaching with different methods
and techniques can be shown as evidence (Ak, Orug, 2022; Yesiltas, Akcan, 2022; Celik, ilhan, 2021;
[lhan, Orug. 2019; Y1lmaz, Tuncay, 2022)

In accordance with the renewed curriculum in 2018, the social studies course is taught at
the 4th grade of primary school and 5th, 6th, and 7th grades of secondary school for 3 hours a week.
The social studies curriculum is designed around 7 learning areas in terms of its structure. At the
same time, 27 basic skills that are aimed to be gained in the curriculum are discussed. There are 18
different values in the values education dimension. Examining the achievements determined for the
teaching of social studies course, we see that the predominant subject structure of the course consists
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of history and geography subjects (Cakmak, Akgiin, Salur, 2022; Yilmaz, Ablak, Akpinar, 2022).
History topics were constructed on the history strip in a way to reach from ancient times to the
present day, while geography-related topics were mostly handled in a way to cover human geography
topics (Oguz Hagat, Demir, 2018). One can say that this situation brings along the use of traditional
teaching methods in the teaching of history and geography subjects and the perception of the course
as a “memorization course” (Simsek, 2008; Yilmaz, Kaya, 2011; Gilingor, 2019; Metin Goksu, 2020).
However, the renewed curriculum and understanding of education are moving away from traditional
education methods day by day (Ozalkan, 2021). At the same time, it is not possible to gain the skills
aimed to be gained in the curriculum with traditional education methods. In this context, studies
using different methods and techniques carried out for social studies teaching are important in terms
of their results. Among the student-centered methods applied in social studies teaching, the practises
carried out with drama method are remarkable in terms of their results. In the study conducted by
Cetinkaya Aydogdu and Kirpik (2021),student views on the use of creative drama method in social
studies teaching were investigated and it was concluded that this method had a positive effect on
students’ understanding and recall levels. In their study Oztiirk and Korkmaz (2020) concluded
that technology-supported creative drama activities contributed more to students’ problem solving
skills than traditional education methods. Studies examining the effects of drama method in terms of
different variables reveal that drama makes positive contributions to educational processes.

Examining the literature on drama, we see that the word “drama” began to be used
synonymously with “theater” in the 1930s and 1940s. Later, this word began to be used as a concept
with words such as “creative”, “educational” and “child” by those who wanted their work to be
fully understood by others, in the forms of educational or educational drama, children’s drama, etc.
(Adigiizel, 2008). The concept of drama in education functions and is named in two different ways in
school programs. One is used as a method in the teaching of different content units (language, history,
mathematics, geography, painting, music), and it is also used to support individual development and
artistic production through the art of drama under the name of “drama lesson” (Somers, 1994). The
use of drama method as an educational tool in teaching processes is not something new, but it is not
possible to say the same for the general acceptance of the positive effects of the method in terms
of different variables. In the late 20th century, research on drama by sociologists, psychologists
and neuroscientists marked a threshold for the use of drama as an effective teaching method. These
researches, which proved that human instincts need embodied and contextualized learning, and the
emergence of the theory of multiple intelligences developed by Howard Gardner, are important in
terms of the use of drama as an effective teaching method. Drama aims to diversify and concretize
the individual’s learning in a performance-based and interdisciplinary way in education, to develop
a sense of empathy, and to enrich their imagination (Van de Water, 2021). All these objectives are
basically aimed at better understanding of the individual. Best (1996) describes drama in education
as a unique and irreplaceable educational experience that results in effective learning and involves
both the senses and emotions. At the same time, it can be said that drama has important effects
on improving students’ social relations, improving the classroom climate and strengthening the
understanding of cooperation (Joronen, Konu, Rankin, & Astedt-Kurki, 2011; Catterall, 2007; Mages,
2010; Adigiizel Burgul, Siislii, 2017). Apart from the studies evaluating the positive effects of drama
method on improving and enriching the educational process and increasing learning retention, Feng
(2022), who conducted a study in a public school in mainland China within the scope of revealing the
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effects of drama on moral education, concluded that drama has positive effects in terms of initiating
moral thinking in students in a dialogical way and developing alternative perspectives rather than
monological teaching.

An examination of the studies on the practie of drama method in education with different
planning and practises around various subjects has revealed that positive results have been obtained
with drama method for the goals of developing positive attitudes, value and moral education, and
creating awareness for the good. The existence of positive results obtained by using drama method in
education in the literature constituted the main motivation for using drama as an educational method
in this research process. This study aims at developing environmental awareness in students by using
drama method within the scope of social studies course. For this purpose, the questions determined
for the study are as follows:

*  What is the distribution of the scores that the students received from the Emotion,
Thought and Willingness to Act sub-dimensions of the Environmental Attitude Scale
as a result of the practises carried out with the drama method?

*  What are the students’ views on environmental problems?

e What are the students’ views on the use of drama method in social studies course?

Method

Study Model

This study investigated the effects of using drama method in social studies course on students’
environmental attitudes. The study was conducted according to mixed method principles. Mixed
method provides the opportunity to examine a situation from different aspects by using quantitative
and qualitative data together. In this way, it allows qualitative and quantitative data to be compared
with each other, to eliminate the weaknesses of the method used in one-way studies, and to obtain
qualitative data to support quantitative data with a holistic understanding. Creswell, Plano Clark (2014)
explained six different designs for mixed method research. The main factor in the differentiation of
the designs is the weighting, ranking or association process for the use of quantitative or qualitative
data. This study used a simultaneous triangulation design in which the qualitative or quantitative
dimension gains weight and both dimensions can be used jointly. In this way, the data obtained with
qualitative or quantitative data collection tools can be supported by qualitative or quantitative data
collection tools. This study utilized drama activities in the practise process and students’ opinions
were consulted throughout the process. In the quantitative dimension of the research, a one-group
pretest-posttest design was used. Before the practises and at the end of the study, an environmental
attitude scale was applied to the students to determine their environmental attitudes quantitatively.

Study Group

The study group was determined using the convenience sampling method, which is one of
the non-probability sampling methods. At the same time, in this study, certain criteria were sought
for the class to be determined for the practise of the practise in a public school affiliated to the
Ministry of National Education where the researcher worked as a social studies teacher. Among
the classrooms where the researcher worked as a teacher, the classroom where the students who
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participated in the drama activities carried out as an extracurricular exercise in the school were
predominantly present was determined as the study group. In order to determine the students who did
not want to be included in the study, a voluntary consent form was distributed to the students. At the
end of the examinations, we concluded that all of the students in the class volunteered to participate
in the study. Child consent forms were obtained from the parents of the students included in the study.
Within the scope of the study, the necessary permissions were obtained from the institution where
the study was conducted and no findings contrary to ethics were found by the approval of the ethics
committee for the conduct of the study.

The study was conducted with 7th grade students. The number of students in the branch
determined as the study group was 26. All of the students participated in the study. Of these students,
14 were female and 12 were male. There was no significant age difference between the students. The
socioeconomic level of the class was similar, with a medium level. All of the parents of the students
were literate and at least middle school graduates.

Data Collection Tools

The study was conducted with 7th grade students. The number of students in the branch
determined as the study group was 26. All of the students participated in the study. Of these students,
14 were female and 12 were male. There was no significant age difference between the students. The
socioeconomic level of the class was similar, with a medium level. All of the parents of the students
were literate and at least middle school graduates.

Environmental Attitude Scale

The “Environmental Attitude Scale” used to determine the environmental attitudes of
secondary school students was developed by Ozata Yiicel and Ozkan (2014). The scale consists
of three sub-dimensions. The first sub-dimension was formed for student information, the second
sub-dimension was formed for students’ behaviors related to the environment, and the third sub-
dimension was formed to determine students’ feelings and thoughts towards the environment. There
are 14 items in the second sub-dimension and 21 items in the third sub-dimension. The item-total
correlations of the 14-item dimension of the scale were determined between 0.37 - 0.67. Cronbach
Alpha value was 0.84, Gutman Split Half value was 0.831 and Spearman Brown coefficient was
0.83. In the last dimension of the 21-item scale, item-total correlations were determined between
0.30 and 0.77, Cronbach Alpha value was 0.81, Gutman Split Half value was 0.73 and Spearman
Brown value was 0.73. The Cronbach Alpha value for the entire scale was calculated as 0.88. These
values stated by the scale developer for the scale show that the scale is quite reliable. The necessary
permissions for the use of the scale in the study were obtained from the scale developers.

Semi-Structured Interview Form

A 7-question form prepared by the researcher was used as one of the qualitative data
collection tools of the study. The opinions of three social studies field experts about the questions in
the form were taken. After the evaluations, the wording of some items was changed. The opinions of
two different Turkish language teachers were taken for the evaluations related to the spelling rules
and narrative flow of the form, and the form was finalized after the corrections were made on the
parts that were agreed upon. Within the scope of the form, students’ views on the meaning of the
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social studies course and the use of drama as a method in the course, their thoughts on environmental
problems and environmental awareness before and after the practise were examined comparatively.

Activity Diary Structured Form

A “Drama Practice Activity Diary” was developed by the researcher to collect the opinions
and thoughts of the students about the practice after the sessions conducted for the research. The
opinions of two social studies field experts were taken for the questions in the diary and language
controls were made by two Turkish teachers. The diary was created to determine the students’ feelings
about the drama practices and the difficulties and negativities experienced during the process.

Data Collection and Practise Process

The study utilized different qualitative and quantitative data collection tools to address the
research questions. The interview form was administered at two different times, before and after the
interventions, and the effect of the interventions on students’ thoughts was tried to be determined.
The other qualitative data collection tool, the activity diary, was used five times in the last hour of
each week during the activities carried out for five weeks. The average time used by the students for
the activity diary was determined as 5 minutes.

The environmental attitude scale, which was used as a quantitative data collection tool, was
applied twice as the 3rd sub-dimension pre-test and post-test. With the scale, it was tried to determine
the change in students’ environmental attitudes after the practises. The students completed the scale
in an average of 25 minutes. Information about the practise process is shown in Table 1.

Table 1. Practise Process and Activities

Week of Practise Event Held
1. Week Environmental Attitude Scale (Pre-test)
. Wee
Preliminary Semi-structured Interview Form Application
Lake Aral Event
2. Week .
Event Diary - 1
Lake Aral Event
3. Week .
Event Diary — 2
Conscious Use of Soil
4. Week .
Event Diary — 3
5. Week Consci01'ls Use of Soil
Event Diary — 4
Human Environment Interaction
6. Week .
Event Diary — 5
Environmental Attitude Scale (Post-test)
7. Week

Final Semi-structured Interview Application

The practise schedule of the study was completed in a five-week period with three activities.
However, the whole process lasted 7 weeks in total with the pre-test - post-test and questionnaire
practises conducted before and after the research. The weekly 3-hour duration of the social studies
course was considered as 1 session. The Aral Lake activity and the conscious use of soil activities
continued for 2 weeks each.
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Image 1. Photos from the Practise Process

Data Analysis

The research was conducted according to mixed method principles and qualitative and
quantitative data were obtained. The quantitative data obtained in the study were analyzed using SPSS
(Statistical Package Program for Social Science) 21.0 program. Skewness and kurtosis coefficients
were used to test the normality of the scale and test scores. The fact that the skewness and kurtosis
coefficients used in the normal distribution of scores obtained from a continuous variable remain within
+1 can be interpreted as the scores do not show a significant deviation from the normal distribution
(Biiytikoztiirk, 2011). Both pre-test and post-test scores were found to be normally distributed. In
order to compare the scale scores of the sample group in two different situations, paired two sample
t-test was used. The confidence interval in the analysis was 95% (significance level 0.05 p<0.05).
In order to determine the effect size of 5-week drama education on environmental attitude within
the scope of social studies course, Cohen’s d statistic, which was developed by Hedges and Olkin
(1985), was used. Since it was understood that the d' statistic in the formula would not be sufficient
to calculate the effect size, Cohen (1988) applied correction with the correlation coefficient.

_Xy X, ot d= d
SS VN’ l-r

The data obtained in the qualitative dimension of the study were obtained from the semi-
structured interview form and activity diaries. Content analysis and descriptive analysis methods were
used to analyze the data obtained. The concepts, codings and themes that emerged as a result of the
analysis are presented in tables. Frequency values for conceptual coding are given. Student opinions

d!

and some student expressions selected from the activity diary were presented as cross-sections. The
reliability formula developed by Miles and Huberman was used in the reliability calculations for the
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analyzes. In accordance with the formula Reliability = Consensus / (Consensus + Disagreement), the
opinions of two different field experts were taken and the reliability rate was calculated as 87% at the
end of the calculations made regarding the cases of disagreement - consensus.

Findings

In this section, the findings that emerged in line with the data obtained from quantitative and
qualitative data collection tools within the scope of drama in education practices carried out in the
study process are presented under headings in accordance with the study questions.

Findings Related to the Distribution of Students’ Scores from the Emotion, Thought and
Willingness to Act Sub-dimensions of the Environmental Attitude Scale Before and After Drama
Practices

At the end of the 5-week activities carried out with drama practices in education, information
about the changes in the sub-dimensions of emotion, thought and willingness to act within the scope
of students’ environmental attitudes are presented in tables. In Table 2, descriptive statistics of pre-
test and post-test scores are given.

Table 2. Descriptive Statistics for Pre-test - Post-test Scores

Scale/Test Test Time N Min. Maks. X SD S. K.

. Pre-test 26 3,00 4,14 3,45 0,30 0,69 -0,05

Feeling
Post-test 26 3,71 4,86 4,25 0,25 0,19 0,71
Pre-test 26 2,38 3,63 3,09 0,28 0,02 0,68

Thought!
Post-test 26 1,50 2,75 2,10 0,27 0,14 0,65
Willingness to Take Pre-test 26 2,83 3,83 3,39 0,28 0,07 -0,97
Action Post-test 26 3,17 4,67 3,84 0,33 0,34 0,63

ENVIRONMENTAL Pre-test 26 2,83 3,47 3,25 0,15 -0,75 0,78
ATTITUDE TOTAL Post-test 26 3,69 4,25 4,00 0,15 -0,09  -0,52

S.: Skewness K: Kurtosis

1: Items in the Thought dimension were reverse coded.

According to Table 2, the emotion dimension pre-test score was 3.45+0.30 and the post-test
score was 4.25+0.25, and it was determined that the scores showed a normal distribution in both
measurements. It was noted that the post-test scores were higher than the pre-test scores, and a paired
t-test was used for statistical significance. According to Table 2, the thought dimension pre-test score
was 3.09+0.28 and the post-test score was 2.10+0.27, and it was determined that the scores showed
a normal distribution in both measurements. The post-test scores were lower than the pre-test scores
and paired t-test was used for statistical significance. According to Table 2, the pre-test score of
the willingness to act dimension was 3.39+0.28 and the post-test score was 3.84+0.33, and it was
determined that the scores showed a normal distribution in both measurements. The post-test scores
were higher than the pre-test scores and paired t-test was used for statistical significance. According
to Table 2, the pre-test score of the environmental attitude scale total was 3.25+0.15 and the post-
test score was 4.00+0.15, and it was determined that the scores showed a normal distribution in
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both measurements. Post-test scores were higher than pre-test scores and paired t-test was used for
statistical significance.

Table 3 shows the paired t-test results for the comparison of pre-test and post-test scores.

Table 3. Comparison of Pre-test and Post-test Scores

Mean. SD SE

Test Time X . . T sd p Cohen’s d Impact
Dif. Dif.  Dif.
Feeling -0,81 0,28 0,06 -14,42 25 0,000 3,872 Enormous
Thought'! 0,99 0,26 0,05 19,27 25 0,000 5,663 Enormous
Willingness to Take Action -0,45 0,54 0,11 -423 25 0,000 0,662 Medium
ENVIRONMENTAL
-0,75 0,21 0,04 -18,29 25 0,000 3,667 Enormous
ATTITUDE TOTAL

1: Items in the Thought dimension were reverse coded.

According to Table 3, it was concluded that there was a significant difference between
the pre-test and post-test mean scores of emotion (t=-14.42; p<0.05), thought (t=19.27; p<0.05),
desire for action (t=-4.23; p<0.05) sub-dimension scores and total environmental attitude scale (t=-
18.29; p<0.05). There was a significant increase in environmental attitude as a result of 5-week
drama practice within the scope of social studies course. The effect of 5-week drama practise on
environmental attitude within the scope of social studies course was found to be at a tremendous
effect level (d > 2). Similarly, the effect of the 5-week drama practise on emotions and thoughts
within the scope of the social studies course was found to be at a tremendous effect level, and its
effect on the desire for action was found to be at a moderate level (0.50 < d < 0.80).

Findings Related to Students’ Views on Environmental Problems

In a 5-week period, the students’ views on environmental problems obtained from the
interviews conducted with the students in line with semi-structured interview forms before and at
the end of the drama in education practices carried out with three different activities were analyzed
and the findings obtained were presented in tables. Some students’ opinions were presented as cross-
sections. The environmental problems that stand out in the answers given to the question asked to
determine the students’ views on environmental problems before the drama in education practices are
shown in Table 4 and Table 5 before and after the practise.

Table 4. Students’ Views on Environmental Problems Before the Practise

Theme Sub-Theme Codings Frequency
. . Water pollution 5
Environmental Pollution - -
Air pollution 6
Factory waste 4
ENVIRONMENTAL Waste Probl T . 7
PROBLEMS aste Problem uman was 'e
Lack of recycling 5
) o Constructions 3
Unconscious Urbanization -
Destruction of forests 4
Total 34
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When the students’ views on environmental problems before the drama practices were
examined, it was determined that the student responses were clustered around three sub-themes.
When student opinions were analyzed, 34 frequencies were identified around 7 different coding for
environmental problems. Some of the student opinions are as follows;

Stu.1“We all know that there is an order to everything in the universe. What would happen
if this order did not exist? Without order in the universe, we wouldn 't have four seasons, or it would
be either too cold or too hot. Of course, this would lead to imbalance. And so is nature. The lives of
the creatures living in nature are in their own hands. But nobody realizes this. In nature, people do

’

a lot of damage to trees.’

Before the drama practices, the students’ answers to environmental problems were mostly
limited to waste problems, environmental pollution and unconscious urbanization.

Stu.2” I think one of the most important problems in our world today is garbage. It is
constantly increasing. It needs to be utilized well. Recycling should increase. I think this is one of the

’

most important environmental problems.’

The fact that students frequently mentioned recycling, deforestation, and unconscious
urbanization before the practices may be attributed to the fact that they were exposed to these topics
in the social studies course.

Stu.3” The number of people in our country and the world is constantly increasing. So we
are constantly building new houses. Cities are growing. We have to cut down forests. Some cities are

»

too crowded, some too sparsely populated, which brings other problems...’

Stu.4” When I think of environmental problems, the first thing that comes to my mind is
the waste from factories. Of course, something I watched on the news had a big effect on this. For
example, a factory in Istanbul has been dumping its wastes into a stream for many years...Pollution

»»

is the most important problem in my opinion... Water, air, environmental pollution...

Table 5. Students’ Views on Environmental Problems at the End of the Practice

Theme Sub-Theme Codings Frequency
Water pollution 2
Environmental Air pollution 3
Pollution Soil pollution 5
Marine pollution 7
Light Pollution 2
) Noise Pollution 3
ENVIRONMENTAL Unconscious Destructi £ wildlif 6
ion ildli
PROBLEMS Urbanization e

Destruction of agricultural land 8
Forest destruction 9
o Unconscious water consumption 5

Utilization of Natural 5 ;
Unconscious agriculture 5

Resources

Low use of clean energy 6
Unconscious Hunting Hunting 2

Total

(o)}
W
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At the end of the drama practices, when the students’ views on environmental problems were
analyzed, it was determined that the answers produced 63 frequencies with 13 different codes around
4 different sub-themes. Some of the student opinions are as follows;

Stu.5 ... Our world has changed a lot because in the old days in our world agriculture, land
and things were not grown well, but nowadays factories, agriculture, land are better looked after
and new things are coming out. People in the world have become friends and they live their lives
better but some people don't keep the world clean. They throw the smoke of the factories around,
people cannot breathe well. That's why people get sick. It would be nice if they kept the nature and
the environment clean. So that some people won t get sick.”

Stu.6 “When we look at the impact of humans on our environment, we do not think of beautiful
landscapes. In drama sessions, we found ways to correct the consequences of human pollution of
the environment and we acted out the bad effects. If we remember the studies we did, we acted out
the events related to the damages caused by humans to the environment. In fact, once we visited the
places around the school, took photos of them and hung them on the ropes and made a presentation.
In another study, we played out the events that occurred as a result of the drying up of Lake Aral due

’

to people s unconscious agriculture and again we looked for solutions...’

Stu.7*...A friend of ours wrote an article about the thoughts of the fish dying because Lake
Aral was drying up, and I was very impressed by it. As a result, our perspective on environmental
pollution changed much more. As a result, I realized that the environmental pollution caused by
humans leads to both visual pollution, the death of animals and the lack of tourists due to the drying
up of Lake Aral, in other words, it causes a lot of problems. In fact, we have learned that a tiny piece
of packaging that we throw on the ground and say that it will rot in nature anyway causes a lot of
problems. I promised myself that I will pay more attention to not polluting the environment from now

2

on.

Atthe end of the practices carried out in the study process, the students evaluated the problems
they were aware of in a multidimensional way and produced answers about the multidimensionality
of the events. After the drama practices, the students’ answers diversified and the issues addressed
were evaluated in depth by the students.

Findings Related to Student Opinions on Drama Practices in Social Studies Lessons

Student opinions on the realization of drama practices within the scope of social studies
course were obtained through interviews conducted in line with the activity diary and semi-structured
interview form. Students’ views on the realization of drama activities in education within the scope of
the subject in social studies lesson hours were examined and coding and sub-themes were determined
in line with frequently recurring expressions. The findings are presented in Table 6.

31



Ahmet Tokmak & Mehmet Karamik & Geng Osman ilhan - Yaratici Drama Dergisi 2023, 18(1), 21-40

Table 6. Student Opinions on the Use of Drama in Social Studies Lessons

Theme Sub-Theme Codings Frequency
Fun 9
Feelings Blissful 7
Exciting 6
) . Fluent 5
DRAMA IN SOCIAL Quality of Teaching Cateh s
STUDIES TEACHING ey
) ) Enhancing communication 7
Social Interaction -
Cooperation - group work 4
. . Time consuming 3
Negative Expressions - —
Tension-building 2
Total 48

Analyzing the students’ views on the use of drama method in the social studies course, a
total of 48 frequencies were determined with 9 different coding around 4 different sub-themes. Some
student responses are as follows;

Stu.8 *“ I had never thought of the idea of making drama about social studies subjects before.
1 thought it was only done in Turkish lessons or theater or something. But it was very nice to deal
with environmental issues in the social studies lesson in this way.”

Stu.9”... I know its not always possible, but let’s do drama like this, not for a long time, but
for 1-2 lessons, please. It was a lot of fun and the lessons went very well.”

Stu.10”... What 1 like most about drama is doing group work. This strengthens our

>

communication with our friends. We get to know each other better...’

Stu.11” I think the best interpretation of these events is this. No matter what anyone says, we
will all remember these events. We will remember how much we laughed and how much fun we had
and the Lake Aral.”

Stu.12 “ I can t deny that we had a lot of fun, but I get very nervous at events like this. I think
it will be my turn, etc. So it was both beautiful and difficult for me...”

Stu.13” Everyone talks about social studies lessons as very fun. I think the same, but we will
fall behind in the subjects if we always teach like this... I think we should do it again but for 1 or 2

lessons or 1 day....”

Examining the answers given by the students regarding the use of drama method in the social
studies course, it was concluded that the students positively evaluated the realization of practices that
made the course process richer, that they had the opportunity to learn by having fun in this process,
and that they thought that they improved themselves in public speaking and role taking.

Discussion, Conclusion and Recommendations

In order to increase environmental awareness in students and to improve their environmental
attitudes in the dimensions of emotion, thought and willingness to take action, this study carried out
with a 5-week drama application within the scope of social studies course subjects, was carried out
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with 26 students at the 7th grade level. According to the results of the environmental attitude scale
applied as pre-test and post-test, it was determined that students experienced a positive change in
the sub-dimensions of emotion, thought and willingness to act within the scope of environmental
attitude. The average scores of the students increased from 3.45 to 4.25 points in the emotion
dimension, from 3.09 to 2.10 points in the thought dimension (reverse items), and from 3.39 to 3.84
points in the willingness to act dimension. The total result for the related part of the scale reached
4.00 points from 3.25 points at the end of the drama practices. At the same time, students’ views
on environmental problems were taken before and at the end of the application and the change in
awareness and consciousness about environmental problems was tried to be determined. Analyzing
the students’ opinions, it was noted that the students evaluated environmental problems in a limited
framework before the practices. However, at the end of the practices, it was observed that students’
thoughts on environmental problems diversified and they gained knowledge on this subject. It was
revealed that before the drama practices, students’ views on environmental problems formed a total
of 34 frequencies with 7 coding titles under 3 sub-themes. At the end of the practises, students’
views on environmental problems reached 63 frequencies with 13 coding titles under 4 sub-themes.
According to the evaluations made to determine the opinions of the students about the use of drama
method in the teaching of social studies course subjects within the scope of the research; it was
concluded that the students characterized the social studies course conducted with drama method as
fun, pleasing, fluent, memorable, increasing communication, cooperation and group work. On the
other hand, some students evaluated the social studies course conducted with drama method as tense
from time to time, and some students thought that such practices were time-consuming and caused
them to fall behind in the classes.

Karabulut and Giiven (2022), who investigated the effects of the process carried out with
creative drama activities in social studies course on students in terms of critical thinking skills and
environmental sensitivity, revealed that creative drama activities had a significant positive effect on
the development of students’ critical thinking skills and environmental sensitivity. The results of
Karabulut and Giiven’s study, in which the development of students in related fields was determined
with the critical thinking tendency scale and environmental sensitivity scale, show that drama
activities have a significant effect on gaining skills and developing sensitivity in different subjects.

Ayna and Giinday (2022) investigated the effects of creative drama technique within the
scope of improving reading skills in English lesson and found that students’ reading skills improved
significantly at the end of the studies carried out in a 14-week period with quantitative data.

In the thesis study conducted by Ustaoglu (2022), the effects of drama activities on students’
academic achievement and permanent learning on the subjects of greatest common divisor and
least common multiple within the scope of mathematics course were investigated. It was found that
academic achievement was significantly better in the experimental group in which drama was applied
within the scope of the subject taught with two different teaching processes in the experimental and
control groups compared to the control group. At the same time, the positive effects of the teaching
process carried out with drama activities on permanent learning are included in the research results.

In his study on the role of drama activities in social skills education, Uslu (2022) examined
the effect of drama activities in skill acquisition processes based on teacher opinions. Uslu (2022),
who collected the opinions of teachers who included drama activities at least once a week as an in-
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class activity, concluded that drama activities were effective in the processes of gaining all social
skills, especially social adaptation, communication, self-control, conflict resolution and cooperation
skills. Gezen (2022), in his study on the importance of learning with drama practices in preschool,
concluded that drama-based activities motivate students. We can say that this is an important result
for determining the effects of drama method in different age groups. On the other hand, the positive
results obtained in the studies investigating the effect of drama-based intervention program for
problematic internet use in gifted adolescents and the effect of drama-supported psychotherapy on
the problem solving and subjective well-being levels of students with special needs show that drama
practices have significant effects on meeting the needs of students with different needs in different
age groups (Glimiig- Demir, Giiler, Sevimli, 2022; Akgiil, Atalan- Ergin, Uzunpnar, 2021).

When the studies investigating the effects of drama practices on various variables in different
learning areas are examined, it is seen that drama method is effective in developing skills and
increasing sensitivity and awareness towards a subject. At the same time, the results obtained in the
studies on the effects of drama practices on students’ academic achievement and permanent learning
show that drama is effective in terms of increasing the quality of teaching processes and increasing
academic achievement accordingly. On the other hand, the current study identified student opinions
that can be evaluated within the scope of negative opinions on the use of drama method. We observed
that some students had a negative attitude towards the practices from time to time because they were
nervous during the drama practices and hesitated to take the floor. It was also observed that some
students evaluated the practices as time-consuming. Similar findings were found in Kogyigit and
Karatay’s (2022) study on students’ views on drama lesson. However, it is seen that the students who
were afraid to take the floor before the practises, who avoided going on stage and speaking in front
of people, stated that they overcame such situations at the end of the practises.

As aresult, we can say that drama practices often have a positive effect on students at different
levels and in different types of achievement. However, in order to determine the effects of drama
practises, it is important to carry out practises in different fields, at different levels with students with
different needs in order to determine the positive or negative situations of the drama method. In this
context, we can suggest that researchers who will conduct studies with drama method should conduct
studies in different grade levels and learning areas that will not fall into repetition by scanning the
subjects that have been researched in the literature.

In line with the results obtained from the research, course processes can be enriched with
different contents on environmental issues in order to improve students’ environmental attitudes. In
order to address the fact that drama practices are expressed by some students as stressful, lessons can
be designed with learning methods in which students can express themselves more and take the floor,
and extracurricular exercises and activities can be planned.
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Annexes

1. SESSION PLAN
Topic: People, Places and Environments / Lake Aral Activity
Participants: 7/B class students
Duration: 3 hours

Tools and materials: Newspaper article, related articles, visuals about Lake Aral (before
and after), kraft paper, crayons, music

Methods Drama in education

Techniques: Teacher role-play, corridor of consciousness, organizing meetings, character
building, hot chair

Main Outcome

*  Recognizes the importance of using nature correctly in the context of environmental
awareness and takes action to correct ongoing mistakes.

Sub Outcomes
*  Realizes that using the soil unconsciously will have irreparable consequences.
»  Realizes the effect of pesticides used in agriculture on nature.
*  Realizes the effect of unconscious irrigation on nature.
*  Realizes that while benefiting from the blessings of nature, they should not harm it.
»  Realizes that agriculture can harm the environment.
*  Realizes that they can benefit from nature without harming the environment.

»  Persuades others not to pollute nature.

WARMING

EVENT 1: The teacher tells the participants about the work they did in the previous session.
The activities, studies, agricultural activities are discussed.

ROLEPLAY
EVENT 2:

The teacher takes on the role of the head of the cooperative and calls the villagers to a
meeting, taking with him the participants who played the role of engineers in the previous session.
He/she asks the participants if they have noticed anything in the environment and the lake (based on
the warnings about spraying in the previous lesson). They discuss with the villagers and engineers
what they have noticed. If he/she does not get enough answers from the villagers, he/she introduces
a newspaper article titled “ENVIRONMENTAL DISASTER IN ARAL LAKE”. In the newspaper
article, it is written that the lake has started to recede, the fish have decreased, some insect species
have become invisible, the climate and vegetation have started to deteriorate. The reasons are written
in a list and hung on the board. A short break is given
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EVENT 3:

Before the participants enter the hall, photographs are placed in piles on the floor. Each pile is
related to an occupational group. The first group is about farmers, with photos of people farming and
desert lands. The second group is about maritime transportation. There are photographs of working
ports and ships, ports with no water in front of them, and ships on land. The third group is about
tourism. There are photographs of a hotel on the edge of Lake Aral and photographs of hotels in the
middle of the desert where the water has receded in front of them. The fourth group is about fishing.
There are pictures of fishing boats and photos of fish drying on the land, boats on land and the lake
drying up. The fifth group belongs to the fish canning factory. There are photographs of a functioning
factory and a closed factory. Participants are asked to stay near a group of photographs of their choice.
Those gathered at the beginning of each cluster are asked to form a group. The groups are asked to
improvise the situation they are in, taking into account the before and after of the photographs.

INTERIM ASSESSMENT

Considering the reasons identified in the second activity, the political, social, cultural,
economic, etc. consequences of this disaster are determined and written on kraft paper and hung on
the board.

EVENT 4:

Kraft paper is laid on the floor and a volunteer participant lies on it and draws around it.
Participants are asked to create a farmer character from the drawn shape using crayons. The created
character is dressed on a participant. And it is explained that this farmer wants to sow his fields.
However, our farmer has a dilemma between using too much pesticide and fertilizer to get a lot of
product and not harming the nature by doing organic farming.

After the character is created, the participants are divided into two groups. One group is told
that they have to convince the farmer to use a lot of pesticides and fertilizers and the other group is
told that they have to convince the farmer to produce without harming nature.

After the instructions are given, a corridor of consciousness is created with two opposing
views and our farmer is allowed to reach a decision by passing through this corridor.

ASSESSMENT
EVENT 5:
In this evaluation activity, the farmer is asked the following questions:
1.  What decision did you reach at the end of the corridor?
2. Which conversations influenced you to make this decision?
3. Were there any statements in the opposing group that made you lose your mind?

The topic is discussed by asking questions. Participants can also ask questions using the hot
chair technique.
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Ulkemizde son yillarda olduk¢a popiiler hale gelen oyunlastirma, yaratict drama
alammin da ciddiyetle degerlendirmesi gereken bir konudur. Her iki alamin da asal
unsurlarindan birisi oyun kavramidi. Bu makalenin asil amaci, giiniimiizde egitimin
her asamasinda kullanilmaya baslanan oyun, oyunlagtirma ve yaratici drama
arasindaki baglantiyi analiz edebilmek ve karsilastirmali bir inceleme sunarak
oyunsal deneyimin niteligine dair elestirel bir perspektif cercevesi ¢izebilmektir. Bu
perspektifilk olarak oyun teorilerine disiplinlerarasi baglamda bakmay: zorunlu kilar.

Makalede oyunlastirma, yaratict drama ve oyun iliskisini biitinliiklii bir sekilde
degerlendirmek amaciyla; yontemsel olarak literatiir tarama ve etkinlik deneyim
planlarint baz alarak karsilagtirmall bir inceleme yapilmaktadir: Egitimbilim ve estetik
deneyim alaninda ¢alisan arastirmact ve uygulamacilarin kavramlar: disiplinlerarasi
bir noktadan incelenecektir. Oyunu bir arag olarak ve siire¢ olarak kullanan yaratici
drama, oyun yoluyla 6grenme alamina katki sunmaktadur.

Oyunlastirma, oyun ve yaratict drama alanlarinda oyunsal siire¢lerin dramaturjik
agidan ve yéntembilimsel agidan analiz edilmesi ve pedagojik perspektif is1ginda
tartisilmasi alan zenginligine katki sunacaktir. Bu nedenle de oyunlastirmanin hangi
kiiltiirel, politik ve pedagojik baglamda yapildigi somut ¢alismalarin degerlendirilmesi
agisindan olduk¢a énemlidir.
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Giris

Ingilizce’de gamification olan sozciik Tiirk¢e’ye oyunlastirma olarak cevrilerek son yillarda
egitim alaninda adin1 siklikla kullanmaya basladigimiz bir kavram olmustur. 2000°1i yillar sonrasinda
egitimden is diinyasina kadar bircok alanda yayginlasmaya baslayan oyunlagtirma kavrami, daha
cok dijital oyun arastirmalari, reklamcilik, pazarlama ve egitim teknolojileri alaninda kullanilan bir
terimdir. Sonu¢ ve motivasyon odakli oyunlagtirmaya olan ilginin ¢ogalmasinda, video oyunlari ve
dijital oyunlar alanindaki oyun tsunamisinin neden oldugu sdylenmektedir. Diinya genelinde dijital
oyunlara ve FRP oyunlarina yonelik talep artisi, insanlarin dijital oyun oynarken gegirdikleri siirenin
artmas1 ve oyun sektoriinlin dijital bir evrim gecirmesi oyunlastirmanin yayginlasmasima neden
olmaktadir (Bahgeci, Usengul ve 2018). Neo-liberal ekonomik politikalar miisteri memnuniyetini
zinde tutacak reklam ve pazarlama stratejileri gelistirmek ve tiiketimi diizenli olarak artirabilmek
amaciyla tarih boyunca stratejik arayislar i¢inde olmustur. insanlarin dijital oyun araglarma olan
ilgisinin arttig1 bir donemde, oyunlastirma da kaginilmaz olarak yayginlagsmaktadir. Oyunlastirmanin
pozitif etkileri oldugu kadar, olumsuz etkileri de oldugu alan yazinina konu olmaya baglamistir.
Oyunlastirmanin acimasiz rekabete dayali is diinyasinda danismanlar tarafindan kullanilan bir tiir
“pazarlama sagmalig1” oldugu tartismalar1 da giindeme gelmektedir (Bai, Hew, Huang ve 2020).

Oyunlagtirma oyunsu deneyimle 6grenmeyi birlestiren yenilik¢i bir yaklasim olarak egitim
alaninda da son yillarda etkili olmaya baglamistir. Egitimde oyunlagtirmaya yonelik artan ilginin,
egitimde yaratici1 drama uzmanlar1 tarafindan incelenmesi elzem hale gelmistir. Bu yiizden de
oyunlastirma kavraminin dogru tanimlanmasi, oyunlastirmanin felsefesinin analiz edilmesi, oyun
ve tiyatro tekniklerini siire¢ odakli kullanan yaratici drama ¢aligmalarinin kurgulanmasi noktasinda
olduk¢a 6nemli olacaktir.

Yaratic1 drama oyun ve tiyatro tekniklerini siire¢ odakli bir deneyime doniistiiren yenilik¢i
bir formdur. Yaratici drama 1977 yilinda kabul goéren tanimina gore; “oyun kurma, siire¢sel drama
ve dogaglamay1 kapsayan semsiye bir terimdir, katilimcilar tarafindan olusturulan yapilandirilmamis
dramay1 tanimlar.” (McCaslin, 2016). Tiirkiye’de drama alaninda en ¢ok atif alan akademisyen Prof.
Dr. Omer Adigiizel; yaratic1 drama kavramini su sekilde tanimlar:

“Drama, bir grupla ve grup iiyelerinin yasantilarindan yola ¢ikarak, bir amacin, diisiincenin,
dogaglama, rol oynama (rol alma) vb. tekniklerinden yararlanarak canlandirilmasidir. Bu
canlandirma siiregleri deneyimli bir lider/egitmen esliginde yiiriitiiliirken, kendiligindenlige
(spontaniteye), simdi ve burada ilkesine, -mis gibi yapmaya dayalidir ve yaratici drama,
oyunun genel 6zeliklerinden dogrudan yararlanir.” (Adigiizel, 2019).

Oyunlastirma ise oyun olmayan sistemlerde, kullanici deneyimini arttirmak ve kullanicinin
ortama baglanmasmi saglamak amaciyla dijital oyun elementlerinin kullanilmasi olarak
tanimlanmaktadir (Deterding, Sicart, Nacke, O’Hara ve Dixon 2011°den akt. Samur ve Sahin, 2017).
Oyunlastirma, oyunlarda bulunan tiim eglenceli ve ilgi ¢ekici unsurlari tiiretme ve bunlar1 gergek
diinyaya veya tiiretken etkinliklere uygulama sanatidir. Oyunlastirma oyunlarla etkilesimi artirmak,
davraniglar etkilemek, verileri toplamak, goriintiilemek i¢in oyun mekanigini kullanir (Y1lmaz,
2022). Oyunlastirma ¢alisan performansi, inovasyon, pazarlama, egitim, saglik ve sosyal degisim gibi
oyun igermeyen ortamlarda oyun mekaniklerini kullanma trendi olarak tanimlanmistir. Oyunlastirma
kavrami tanimlanirken giidiilenme saglamak i¢in hizlandirilmis doniit, net hedefler ve oyun planlari,
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zorlayict ortam, miicadele gerektiren fakat erisilebilir hedefler gibi dort temel arag tanimlamigtir
(Burke 2011°den akt. Bahceci ve Usengil, 2018).

Oyunlastirma oyunun tiim unsurlarint kullanarak problem ¢6ézmek ve 6grenmeyi tesvik
etmek i¢in, oyun diisiincesinin dikkatli ve disiiniilmis bir sekilde uygulanmasidir (Kapp, Valtchanov
ve Pastore, 2020). Prof. Dr. Karl M. Kapp oyunlastirma kavramini detayli bir sekilde su sekilde
tanimlar:

“Oyunlastirma oyun olmayan alanlarda oyun mekanizmasinin kullanilmasidir, 6zelikle
tiiketici odaklt web sitelerinde ve mobil sitelerde insanlart uygulamalari kullanmaya
tesvik etmek icin. Oyunlastirma ayni zamanda dijital uygulamalarla baglantili arzu edilen
davranislarla kullanicilarin iliski kurmasmi kolaylagtirir. Oyunlastirma teknoloji ile daha
¢ok iliski kurulmasini saglar, insanin oyuna karst duydugu temel psikolojik egiliminin
avantajint kullanir. Teknik insanlarin normalde sikici bulduklari siradan isleri yapmasi
konusunda cesaretlendirir, 6rnegin arastirma yapmak, alisveris ve web sayfalarini okumak
gibi. Oyunlastirma oyun bazli mekanizmalar1 kullanir, estetik ve oyunsal diisiince insan1 ve
eylemi motive eder, 6grenmeyi artirir ve problemleri ¢ozer.” (Kapp, 2012, 43)

Kavramin tanimlanmasi konusunda genellikle uzlasilan ortak goriis, oyunlagtirmanin oyun
tasarim elementlerinin oyun dis1 bir ¢er¢evede kullanilmasi oldugudur (Detertding, Khaled, Dixon,
Nacke, 2011).

Oyunlastirmay1 esasen farkl tiirlerdeki oyunlara ait yapisal ogeleri (6diil, ceza, rekabet,
liderlik, puan toplama, rozet alma, amaglar, odaklanma vs.) davranis degistirme ve motivasyon
odakli insanlarin sosyal yasaminda (egitim, spor, saglik, tilketim aligkanliklar1 vs.) kullanilmasi
olarak tanimlayabiliriz. Ancak burada belirsiz duran kavram, oyun olmayan alanlara oyun 6gelerinin
entegre edilmesi meselesidir.

Oyunlastirma kavramini inceleyebilmek agisindan ilk olarak oyun kavraminin teorik olarak
iizerinde durulmasi 6nemlidir. Oyun kuramlari ve teorileri incelendiginde oyunun tanimi ve neyin oyun
neyin oyun olmadigi konusu oldukga tartigmalidir. Diinyadaki en 6nemli oyun arastirmacilarindan,
Prof. Dr. Brian Sutton Smith, oyunun disiplinlerarasiligina dair 6nemli bilgileri alabilecegimiz ana
kaynaklardan birisidir. Smith, heniiz Tiirk¢e’ye ¢evrilmemis The Ambiguity of Play adli eserinde,
oyunu tanimlamanin muglakligindan ve kesin olmayisindan bahseder. Smith’e gore, oyunun ne
oldugunu agiklamaya calisan tiim teoriler aslinda bir retoriktir. Oyun ile ilgili 6nermelerin hepsi
ideolojik tutumlarin birer sonucudur, retorikler hem birbiriyle ¢elisir hem de birbirine yaklasirlar.
Yedi farkli oyun retorigi (kader, gii¢, toplumsal kimlik, ugarilik, imgesellik, benlik ve ilerleme)
arasinda anlamsal baglantilar bulunur. Tiim retorikler tarihsel siire¢ icindeki ¢agdas ve geleneksel
kiiltiirel yaklasimlarin birer sonucudur. Her bir retorik farkli bir oyuncu tipini, oyun edimini, oynama
bi¢imini ima eder (Smith 2001°den akt Sezgin, 2015).

Huizinga 1938 yilinda yazmis oldugu Homo Ludens (Oynayan Insan) adli evrensel yapitinda
oyunu sosyolojik ve kiiltiirel baglamda degerlendirerek oyun literatiiriinde bir ¢ig1r agmistir. Huizinga
oyunu su sekilde tanimlamistir:

“Oyun, dzgiirce razi olunan, ama tamamen emredici kurallara uygun olarak belirli zaman ve

mekan sinirlar i¢inde gergeklestirilen, bizatihi bir amaca sahip olan, bir gerilim ve seving

duygusu ile ‘alisilmis hayat’tan ‘baska tiirlii olmak’ bilincinin eslik ettigi iradi bir eylem veya

faaliyettir.” (Huizinga, 2006)
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Huizinga’nin oyun tanimi, sonrasinda ortaya ¢ikan tiim oyun kuramcilari tarafindan ilham
kaynag1 olmakla birlikte, birgok agidan da tartigilmistir. Ornegin oyunun géniillii bir eylem ve iradi bir
faaliyet oldugu tezi, Roger Caillous tarafindan eksik bulunarak elestirilmistir. Caillous, Huizinga’y1
oyun smiflandirmasi yapmadig1 i¢in salt felsefik bir tanimlama yaptigin1 belirterek elestirir. Ornegin
Caillous’a gore profesyonelce oynanan oyunlar (6rnegin boks, futbol, tenis, profesyonel spor tiirleri
vs.) goniilliilik ekseninde degil, mesleki bir uzmanlagsma ve is ekseninde agiklanmalidir. Caillous,
1961 yilinda yazdigi Man, Play and Games adli eserinde oyun simiflandirma ve kural seviye
diizeyi kategorilerini 6nererek oyun kurami literatliriinde tarihsel agidan Onciilitk yapar (Caillous,
2001). Oyun kavraminin tiim bilim dallarini ilgilendiren genis bir literatiirde incelenmesi kavramin
tanimlanmasini da zorlagtirmaktadir. Diinyaca iinlii psikologlar Jean Piaget ve Lev Vygotsky oyunun
cocuk gelisimindeki evrelerini, Nobel odiillii matematik¢i John Nash ekonomi bilimindeki oyun
teorisini (game theory), Bernard Suits felsedeki oyun kavramlarini agiklayarak literatiire 6nemli
katkilarda bulunmuslardir.

Dijital oyunlarin 1980’li yillar sonrasinda gelismesiyle, /udoloji olarak adlandirilan dijtal
oyun arastirmalari alani diinyada gelismistir (Eren, 2009). Oyunlastirma kavraminin da aslen dijital
oyunlar ortaya ¢iktiktan sonra gelistigi goriilecektir. Bilgisayar ve rekabet¢i oyunlardan devsirilen
bazi oyun elementlerinin motivasyon teorileriyle iligkilendirilmesi oyunlastirmanin yayginlagmasina
hizmet etmistir. Son yillarda 6grenme ortamlarinda artan oyunlastirma etkinlikleri, oyunlastirma
kavramini yaratici drama ve egitimde drama alaninin da kesisim kiimesine sokmaktadir. Bu aragtirma
caligmasi esasen egitim ortamlarinda siklikla kullanilan oyunlastirma ve yaratici dramanin yapisal
Ozeliklerini kuramsal olarak incelemeyi hedeflemektedir. Bu arastirmadaki amaglar dogrultusunda
asagidaki temel iki soruya yanitlar aranmistir:

*  Oyunlastirma ve yaratici dramanin oyun kavramiyla nasil bir iligkisi vardir?

*  Opyunlagtirmanin ve yaratici dramanin oyunu hangi amaglar dogrultusunda kullandi-
&1, egitim program ve plan ornekleri iizerinden nasil gosterilebilir?

Yontem

Bu aragtirmada oyunlastirma ve yaratici drama yontemindeki oyunsal siireglerin bilimsel
temellerini inceleyebilmek acisindan kuramsal literatiir taramasiyla birlikte, karsilagtirmali kuramsal
inceleme yontemi kullanilmistir. Arastirma, oyunun araglarimi kullanan iki yontem arasindaki
iliskiyi kuram ve uygulama orneklerinden yola ¢ikarak karsilagtirmali incelemeye odaklanmustir.
Bir calismanin kuramsal ¢ergevesinin etkili olusturulmasi i¢in dncelikle ¢aligmanin dayandig1 veya
temel aldig1 kuramlarin ve bu alanda yapilan literatiir sentezinden ¢ikan sonuglarin ¢ok iyi anlagilmasi
gerekir (Cepni, 2021). Karsilagtirmali yontem, belirli olaylarin ortaya ¢ikmasinda ve gelismesinde
etkili olan fonksiyonel faktorleri siniflandirmay1 ve agiklamay1 hedef alan bir arastirma metodunu
ifade i¢in kullanilan genel bir terimdir (Aydin, Hanagasi, 2017). Kuramsal ¢er¢eve, yeni bir kuramin
gelisim siirecine bir temel olusturmak i¢in o konuyla ilgili kuramlarin, ilgili kavramlarin ve deneysel
arastirmalarin sentezlenmesi anlaminda da kullanilmaktadir (Rocco ve Plakhotnik 2009’dan akt.
Cepni, 2021).

Bu amaglar dogrultusunda verilerin toparlanmasi i¢in; digital ve basili kaynaklar kiitiiphane
veri tabanlari, akademik aragtirma veri tabanlari, ders kitaplari, videolar, alanda yazilmis yiiksek
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lisans ve doktora tezleri incelenmistir. Bu incelemelerden elde edilen yapisal bilgiler belirli bir
siizgecten gegirilerek arastirmanin tartisma c¢ergevesi olusturulmustur. Veri analizinde yapisalci
yaklasimlar esas alinmis ve miimkiin oldugunca birincil kaynaklara atif yapilmaya c¢alisilmistir.
Ancak oyunlastirma alanindaki alan yazininda yeterli sayida Tiirkge ¢evirinin olmamasi sinirlayict
niteliktedir.

Ingilizce’de gamification olarak adlandirilan oyunlastirma kavramu ile yazilan makale, kitap
ve arastirmalarla, Tiirkiye’de ve diinyadaki 6nemli yaratict drama uygulamacilarinin oyunsal siireglere
iligkin yaklagimlarinin birlikte incelenmesi kuramsal derinligin olusmasina katki sunacaktir. Hem
oyunlagtirma hem de yaratici drama alanindaki kuramsal perspektiflerin genis oyun arastirmalari
kiimesi icinde disiplinlerarasi bir bicimde incelenmesi, alandaki uygulama ve arastirma temelli
caligmalara da yararli olacaktir.

Bulgular

Aragtirma bulgular1 6nceden belirlenmis iki ana tema altinda toplanmistir. Oyunlastirma
ve yaratict drama alanlar1 arasinda karsilastirmali inceleme yapabilmek adina yapilan literatiir
taramas1 ve miifredat dokiiman incelemeleri sonrasinda, bulgularin tek bir tabloda incelenmesi
gerceklestirmistir.

“Oyun olmayan ortamlarda oyun kullanma” felsefesine dayali oyunlastirma kavraminin,
oyunu bir ara¢ ve bir vasita olarak kullandig: tespit edilebilir. Bu baglamda oyunlagtirma pragmatik
bir yaklasimla, oyun elementlerini kendi amaglari dogrultusunda sonu¢ odakli bir bigcimde
kullanmaktadir.

Oyunlagtirmanin kullandig1 oyun elementleri farkli kuramecilar tarafindan baska terimlerle
ifade edilse de, Oziindeki perspektif ve bakis agisinin oldukca benzer oldugu goriilmektedir.
Oyunlastirmada eglence ana unsur olup, oyun dis1 bir ortama oyun mekanik ve dinamiklerinin
aktarilmasi ile eglenceli, baglilig1 ve motivasyonu saglayan bir igerik olusturulmasi temel hedeftir.
Korhonen, Montola ve Arrasvunori’nin caligmalarinda oyunlastirmadaki eglence unsurunun
Ogelerinin; cezbetme/biiyiilenme, miicadele, rekabet, tamamlama, kontrol, rahatlama, paydaslik,
bulma, biiyiitme/besleme, fantezi, simiilasyon, erotizm, ifade, sadizm, yikim, his, eziyet/cile, sempati/
duygudaglik olarak tilirlere ayrildigi bilinmektedir (Zeybek, 2021). Oyuncu tiplerinin keskin bir
sekilde ayrilmasi da oyunlagtirmanin sonu¢ odakli olmasinin bir geregidir.

Karl M. Kapp oyunlastirma kavramindaki anahtar sdzciikleri su sekilde agiklar: Oyun bazlilik
belirli kurallar tarafindan katilimcilarin zaman ayirarak oyun oynamasidir. Mekanizma oyunlari
seviyelerinin (level), isaretleme sisteminin, Odiillendirmenin, skorun ve zaman sinirlamasinin
olmasidir. Estetik ise basarili bir grafik tasarimi1 olmadiginda 6rnegin uygulamanin etkisiz kalmasidir.
Dijital ortamlardaki kullanici ara yiizleri gibi birgok 6ge kisilere keyif verecek sekilde estetik olarak
tasarlanmalidir. Rekabet, dayanisma, hikayelerin anlatilmasi, kesif gibi 6gelerin sosyal bir siireg
olarak giindelik hayata girmesi ise oyunsal diisiinceyi olusturur. Bireyin oyunlastirma siirecine ilgisi
ve istegi, oyunlarin etkisini artiracaktir. Ayrica Karl M. Kapp, oyunlastirma kavraminin “ciddi”
oyunlardan farkl olarak herkes tarafindan basitlikle oynanabilir bir mantikla tasarlandigini vurgular.
Oyunlarin kolay tekrar edilebilir, kolay anlasilir, agik ve akigkan olmasi gerekmektedir (Kapp’dan
akt. Sezgin, 2015).
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Motivasyon ve baglilik temelli oyunlagtirmadaki oyuncu tipleri Bartle’in ¢aligmalarinda
davramis temelli oyuncu tipleri (erken donem c¢aligmalarda Katiller, Arastirmacilar, Basaranlar ve
Sosyaller, sonraki dénem calismalarda Firsatcilar/Planlamacilar, Korsanlar/Bilim Insanlari, Giciklar/
Politikacilar, Arkadaslar/iletisim Kurucular) gibi tiirlere ayrilmistir. Deneyim temelli oyuncu
tipleri ise acemi, problem ¢0zlicii, uzman, usta ve vizyoner gibi tlirlere ayrilmistir (Zichermann ve
Cunningham 2011°den akt Zeybek, 2021).

Oyunlastirma tasarim siirecinde hedef analizi, tasarim, gelistirme, uygulama, degerlendirme-
iyilestirme olmak {izere bes asama vardir (Kim 2018’den akt. Zeybek, 2021).

Yaratict drama deneyiminde ise oyun, calismanin ana aktivitesi olan rol oynama ve
dogaglamanin katalizorii ve katilimcilarin psikolojik ve fiziksel anlamda calismaya hazir hale
gelmesini saglamak icin ¢ogunlukla isbirlik¢i ve siire¢ odakli olarak planlanan bir etkinliktir.

Yaratici dramadaki oyun agamasinda giiven, uyum ve isbirligi saglamaya yonelik kuralli
oyunlar ve dogaclamanin temeli olan sembolik-dramatik oyunlarin 6n plana ¢iktig1 goriilecektir.
Yaratici drama, dogal ve goniillii bir davranig olan oyunu, planlt ve yapilandirilmig siire¢ odakl
bir forma ¢evirir. Dramadaki oyunlarin kullanilma amaci kazanmaya ya da kaybetmeye yonelik bir
stirecten ziyade oyunun oynandig: siiregte neler yasandigi, nelerin hissedildigi, oyunun hem bireysel
hem de grup olarak 6grencileri nasil etkiledigidir (Metinnam ve Karaosmanoglu, 2021).

Tablo 1. Oyunlastirma ve Yaratict Drama Temelli Etkinlik Plan Ornekleri Model Karsilastirma

incelenen Yaratici Etkinligin oyunsal Incelenen Etkinligin oyunsal

Drama Etkinligi ogeleri kullanma Oyunlastirma Plam ogeleri kullanma
bicimi Etkinligi bicimi

Dr. fhsan Metinnam’m ve Dr.  Rol oynama ve Dr. Selay Arkiin Temaya uygun oykiileme

Gokhan Karaosmanoglu’nun  dogaclama, dans Kocadere’nin ‘Searching teknigi, 6diil, rozet,

Cocuk ve Drama kitab1 ders for the Labours of avatar, dijital oyun

plani 3.hafta Hercules’ isimli projesi  tasarimi

Dr. Esin Sahin ve Prof. Kuralli cocuk Gamfed Tiirkiye Deste-  Hareketli oyun,

Dr. Rahmi Yagbasan Fizik oyunu, rol oynama  Diizine Kavrami plan oykiilestirme

egitiminde Gel-Git olay1 ders  ve canlandirma ornegi

Rozet, dijital oyun
plani

Degerlendirme yapabilmek admna detayli bir model olarak incelenen iki yaratici drama
etkinligi ve iki oyunlastirma etkinliginde elde edilen bulgular su sekilde 6zetlenebilir:

*  Yaratict drama etkinliginde siire¢ ve grup odakli ve isbirlik¢i oyun yapist varken,
oyunlastirma etkinliklerinde sonug ve birey odakli oyun yapisi vardir.

*  Yaratict drama oyun motivasyonunu rol oynama ve dogaclamay1 igeren dramatik
oyunlardan alirken, oyunlagtirma rekabet ve liderlik motivasyonundan hareket eder.

Aragtirma boyunca elde edilen verilerden hareketle yaratici drama ve oyunlastirmanin
oyunla iligkisini karsilastirmali inceleyebilmek acgisindan asagidaki tablo diizenlenmis ve bir tartisma
cercevesi olusturulmasi hedeflenmistir.
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Tablo 2. Oyun, Oyunlastirma ve Yaratict Drama Kavramlarinin Karsilastirmali Incelenmesi

Oyun Oyunlastirma Yaratict Drama
Tanim Dogal, goniillii ve oyun tasarim elementlerinin oyun oyun kurma, siiregsel
i¢cgiidiisel davranis dis1 bir ¢er¢evede kullanilmasi drama ve dogacglamay1
(Huizinga, 1938) (Detertding, Khaled, Dixon, kapsayan semsiye terim
Nacke, 2011) (McCaslin 1973)
Onemli Huizinga Cunningham Peter Slade
kuramcilar Caillous Deterding Brain Way
Vygostky M. K. Kapp Dorothy Heatcote
Piaget Chou Gavin Bolton
Sutton Smith Kim Nellie McCaslin
Werbach Inci San
Omer Adigiizel
Elementler Goniillilik Hedef analizi Tanigsma-Isinma
Kurallar Tasarim Rol Oynama ve
Zaman ve mekan Geligtirme Dogaglama
Gerilim Uygulama Degerlendirme
Degerlendirme ve lyilestirme
(Kim vd.2018)
Odak noktasi Ozgiirliik Eglence Planli-yapilandirilmis
Eglence Oyun Mekanikleri Siire¢ odakl1
Rahatlama Motivasyon Estetik deneyim ve haz

Kazanma-kaybetme

Yarigma -rekabet

Grup calismast

Davranis degisikligi Elestirel diisiince ve
sorgulama
Ogrenme etkisi Farkinda olmadan Hizlandirilmis doniit Oyun ve tiyatro

gizil 6grenme

Net hedefler ve oyun planlari

tekniklerini siireg odakl

Deneyimsellik Zorlayici Ortam kullanan rol oynama ve
) dogaglama grup caligmasi,
Miicadele gerektiren fakat . s
R deneyimsel 6grenme
erigilebilir hedefler
(Burke 2011)

Kullandigi araglar  Gerilim Puan Kuralli oyunlar
Rekabet Rozet Dramatik oyun
Isbirligi Avatar Tiyatro ve drama
Rol yapma Liderlik tablosu teknikleri
Sans Statii Dogaglama

Rekabet
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Tartisma ve Sonug¢

Ulkemizde oldukga yeni bir kavram olarak gamification sdzciigiiniin karsilig1 olarak ortaya
cikan oyunlastirma kavraminin tanimlanmasi noktasinda aydinlanmaci bir bakis agisi eksikligi oldugu
aciktir, Tiirkiye’de orijinal kaynaklardan yola ¢ikan bir ¢eviri-arastirma c¢alismasi yaymlanmadigi
icin, alan tartigmalarmda heniiz bir netlige ulasilamamaktadir. Bu baglamda oyunlastirma diye
tanimlanan kavrami; oyun &gelerini fayda ve yarar eksenli oyun olmayan alanlarda kullanilmasi
olarak gormek mimkiindiir.

Oyun aragtirmalari alan yazinina baktigimizda; kavramsal baglamda oyun temelli 6grenme
ve oyunlastirma arasinda kalin ¢izgilerle birbirinden ayirabilece§imiz bir teorik tanim olusturmanin
zor oldugu da goriilmektedir. Ornegin oyun 6gelerini oyun olmayan alanlarda kullandigimizda
aslinda bir tiir oyun temelli 6grenme gerceklesmiyor mu? Oyun temelli 6grenme ve oyunlastirmayi
keskin ¢izgilerle ayirmak retorik bir tartisma olarak goziikmektedir.

Oyunun didaktik bir 6grenme pratiginden ziyade, gizil ve deneyimsel bir 6grenme olanagi
sundugu bilinmektedir. Oyunun pedagojik giiciinden yararlanma giiniimiizde oldukc¢a yaygin bir hale
gelmistir. Ancak giinlimiizde egitim bilim alaninda geldigimiz nokta itibariyle, oyunun pedagojik
giiclinden kimin ne i¢in ve hangi amaclar dogrultusunda yararlandigi, 6zelikle elestirel pedagoji
acisindan da tartisilmaktadir.

Elestirel pedagoji agisindan yaratict drama ve oyunlastirma siireci sonucunda ortaya ¢ikan
ogrenme kazanimlar1 sorgulanmaktadir. Elestirel pedagoji i¢in 6nemli olan kiiltiirel okuryazarlik
degil, elestirel okuryazarliktir. Elestirel okuryazarlik, kisisel ve sosyal gelisim igin alternatif yollarin
kesfedilmesine yonelik bir statiikoya meydan okuma cabasidir. Bu tiir bir okuryazarlik-diinyay1
yeniden diisiindiiren sozciikler, toplumda kendini muhalif olarak konumlama, yasamlarimizi yeniden
diisiinmek ve esitsizligin bulundugu yerde adaleti desteklemek icin siyasal ve kisisel, kamusal ve
0zel, kiiresel ve yerel, ekonomik ve pedagojik olani iliskilendirir (Shor, 1997, 1’den akt. Sezgin).

Meseleye bu agidan bakildiginda, oyunun pedagojik giicii politik pedagojinin de ilgi
alanindadir. Oyun yoluyla elde edilen kazanimlar, objektif bir kazanim midir yoksa sinifsal veya
kiiltiirel baglamda kimin cikarina hizmet etmektedir sorusu tartisgilmaya baslanmistir. Ornegin
toplumsal cinsiyet veya kiiltiirel farkliliklar temali bir ¢ocuk oyununda, ¢ocugun elde ettigi bilgi ne
derece objektif bir bilgi olacaktir. Bu agidan oyunlastirma ve yaratici drama siirecinin yapilandirildigi
sinif ortami, 6gretmen ve dgrenci hiyerarsisi, oyun oynanan alanlardaki sosyolojik veriler, yaratici
drama veya oyunlastirma siirecinin onemli bir belirleyicisidir. Drama egitmenlerinin toplumdaki
esitsizlikleri ve adaletsizlikleri yeniden iiretmemesi adina demokratik kiiltiirel temas alanlar
olusturulmasi olduk¢a onemlidir. Yaratici dramanin etkili kullanimi, egitmen ve katilimcilarin
yaratict drama siirecini gii¢ iligkilerinin insa edildigi bir miicadele alani olarak ele almalarina, kim
olduklar1 ve toplumsal alandaki konumlar1 konusundaki farkindaliklarina (sahip olunan sermaye
tiirleri, habitus, sinifsal kiiltiir gibi konularda) siki sikiya baglidir (Metinnam, 2017, 232).

Oyunlagtirma siirecinde elestirel diisiince gelisimin saglanmasi olduk¢a 6nemlidir. Ming-
Lee Wen elestirel diisiinmenin temel eylemlerini “sorusturma, kapsamli diisiinme, 6zgiir diisiinme
ve yeniden yapilandirma” olarak siniflandirmistir. Buna gore birey, sorusturma eylemi ¢ergevesinde
“sorgulama, ¢oziimleme, degerlendirme ve varsayimlari agiklama” gibi etkinlikleri; kapsamli diigiinme
eylemi i¢inde “kararlarin nedenselligini aragtirmay1”; 6zgiir diisiinme eylemiyle “bagimsiz hareket
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edebilmeyi”; yeniden yapilandirma eylemi i¢inde ise “mevcut deger sistemini onaylamak, diizeltmek
ya da inancini yenisiyle degistirmek™ gibi farkli se¢enekteki etkinlikleri gerceklestirebilmektedir
(Wen, akt Sensekerci, Bilgin, 2008: 24).

Oyunlastirma ve yaratict drama siirecinde tartigilmasi gereken bir diger konu da, bi¢cim ve
ierik diyalektigini yeniden kurgulayan bir oyunlastirmanin gerekliligidir. igerikten bagimsiz salt
teknik ve bicimci bir yaklasimla ele alinan oyunlastirma siireci, egitimde cinsiyetgilik, 1rk¢ilik
ve Otekilestirmeye bile neden olabilecek negatif pedagojik sonuglar doguracaktir. Alan yazinina
baktigimizda, 6zelikle oyunlagtirma siireci sonunda elde edilen kazanimlarin niteliginin ¢ok fazla
tizerinde durulmadigi, meseleye daha ¢ok teknik ve yontem agisindan bakildigi sdylenmelidir. Bu
arastirmanin asil amaglarindan birisi de, bu eksiklige dikkat cekmektir.

Yaratic1 drama ve oyunlagtirma silirecinde demokratik bir nitelik olusabilmesi agisindan
O0gretmen ve Ogrenci arasindaki hiyerarsik dengesizlik durumunun tartisilmasi olduk¢a 6nemlidir.
Ornegin giiniimiizde bir cocuk acisindan dogal ve ozgiir olmasi gereken oyun, modern sehir
yasaminin 6zelikleri nedeniyle tamamen yapilandirilmis ve 6gretmen merkezli oyuna dogru evrim
gecirmektedir. Ogretmen-merkezli oyun anlayisiyla 6zgiir oyun (free-play) oynama ediminin
catigma igermesi gercegi, oyunlastirma siirecinin tiim kurgusuna dair yeniden diigiinmeyi gerektirir.
Fabrikalasan modern okul sistemi, ebeveynlerin ve ¢ocuklugun biirokratiklesmesi kavramlart da bu
tartisma baglaminda oldukga 6nemli olacaktir. (Waters, 2012).

Yapilandirilmis oyun ve 6zgiir oyun ikilemi, belki de glinlimiiz modern egitim sistemindeki
en temel celiskilerden birisidir. Ozelikle oyunlastirma uygulamalarina bu agidan bakildiginda,
elestirel diistinceden ¢ok, tek tarafli sonu¢ odakli davranis¢i bir kazanima odaklanan bir yapisi
oldugu sdylenebilir. Oyunlastirma kullanilan e-ticaret uygulamalarinda verilen rozet ve puanlar,
zincir marketlerde ayin elemani uygulamalari, sosyal medyada iistiinliik saglama, web sayfalarinda
okuyucu yorumlarina verilen puan, 6diil odakli fiziksel oyunlar bu anlamda tartigilmalidir.
Oyunlastirma yoluyla salt davranis¢i bir kazanim elde etmeye calismak hakim ideolojinin yeniden
ingasina yol agabilecegi i¢in sorgulanmalidir. Yaratici drama yontemi bu anlamda oyunlastirmaya
gore daha esnek ve demokratik bir yontem olarak durmaktadir.

Tek tarafli olarak gelisen durumda, bir anlamda egitim-bilimci Freire’nin iddia ettigi bankact
egitim sistemi tartigmasi giindeme gelir. Paulo Freire’ye gore, her insan ontolojik bir varlik olarak
kendi diinyas1 {izerinde eylemde bulunarak kendini ve kolektif alan1 doniistiirme yetisine sahiptir.
Kisiye kendisiyle yiizlesme saglamak icin uygun ortam ve araglar saglandiginda, insanlar i¢inde
yasadiklar1 diinyay1 celiskileriyle analiz etmeye baslarlar. Freire, insan1 kendi soziinii sdyleme,
diinyay1 adlandirma ve degistirme hakki ve potansiyeli olan varlik olarak goriir. Ancak resmi egitim
sistemi, insanin potansiyel doniistiiriicli gliciinii a¢iga ¢ikaracak bir yapida degildir. Paulo Freire’ye
gore, varolan egitim sistemi toplumsal esitsizliklerin {izerinin ortiilmesini saglayan “bankaci egitim”
modelidir (Freire’den akt. Sezgin, 2015, 155).

Eger oyunlastirma siirecindeki kurguyu bankaci egitim sistemi elestirisi lizerinden okursak,
oyunlastirma siirecine dair elestirel bakis acimizin temel Ozeliklerini ortaya ¢ikarabiliriz. Eger
oyunlastirma igerigi tek tarafli bir sekilde gerceklesiyorsa ve oyunda kural koyucu sadece tek bir kisi
ise oyunlastirmanin sorgulanmasi elzemdir.
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Arastirma sonuglar diisiiniilerek, asagidaki dneriler sunulmustur:

Oyunlastirma kavrami yaratict drama alaninda ¢alisan akademisyen ve uygulamaci-
lar tarafindan dikkatle incelenmeli, her iki alan arasinda oyunla 6grenme pedagojisi
kopriisii kurulmalidir. Bu iletisim iki alanin da zenginligine katki sunacaktir.

Tiirkiye’de akademisyenler ve alan uzmanlar1 arasinda diizenlenecek “oyun, oyun-
lagtirma, oyun temelli 6grenme, egitimde yaratici drama” konulu bilimsel bir ¢alis-
tay, sempozyum tliriinden bir etkinlik oldukca yararli olacaktir.

Oyunlastirma ve egitimde yaratic1 drama alanlarindaki ders uygulama 6rnekleri digi-
tal arsivlerde uygulamacilarin kullanima ag¢ilmalidir.

Oyunlastirma siirecinde etik tutum konusunda Tiirkiye genelinde bir tartigma basla-
tilmalidir.
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In our country, gamification has become very popular in recent years, and the creative
drama area needs to be seriously assessed. One of the main elements of both areas
is the concept of playfulness. The main purpose of this article is to analyze the link
between play, gamification, and creative drama used at every stage of the course today,
and to draw a critical perspective on the nature of the playful experience by providing
a comparative review. This perspective first obliges us to look at play theories in an
interdisciplinary context.

This article conducts a comparative review based on literature and activity experience
plans, methodically, to evaluate gamification, creative drama, and play holistically.
The concepts of researchers and practitioners working in the field of education and
aesthetics will be examined from an interdisciplinary point. Using play as a tool and
using play as a process, creative drama contributes to learning through play.

In the fields of gamification, play, and creative drama, the dramaturgical and
methodological analysis of playful processes and the discussion of them in the light
of a pedagogical perspective will contribute to the fields richness. Therefore, it is
very important to evaluate which cultural, political, and pedagogical context of
gamification has an effect on.the concrete work created.
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Introduction

The word gamification in English has been translated into Turkish as gamification and has
been a concept in recent years that we have often started using in the field of education. The concept of
gamification, which began to become widespread in many areas from education to business, after the
2000 years, is more of a term used in digital game research, advertising, marketing and educational
technologies. The increase in interest in final-oriented and motivational-based gamification is said
to be the result of the gaming tsunami in video games and digital games. The demand increase for
digital games and FRP games around the world increases the time people spend playing digital games,
and the digital evolution of the gaming industry leads to the expansion of gamification (Bahgeci F,
Usengul L 2018). Neo-liberal economic policies have been strategically seeking throughout history
to develop advertising and marketing strategies that will keep customer satisfaction in place and
improve consumption regularly. At a time when people are more interested in digital gaming tools,
gamification is inevitably becoming widespread. As well as the positive effects of gamification, it
has become the subject of field writing, which has negative effects. There are also discussions that
gamification is some kind of “marketing bullshit” used by consultants in a ruthlessly competitive
business world (Bai, Hew, Huang, 2020).

As an innovative approach that combines playful experience and learning, it has also been
effective in education in recent years. The increased interest in gamification in education has become
essential to be reviewed by creative drama experts in education. Therefore, the correct definition of
the concept of gamification, analysis of the philosophy of gaming, and the creation of creative drama
that uses game and theater techniques in the process will be crucial.

Creative drama is an innovative form that transforms play and theater techniques into a
process-oriented experience. According to the definition adopted in 1977, “creative drama is an
umbrella term that covers the game building, process drama and improvisation, defining unstructured
drama created by participants.” (McCaslin, 2016). The most cited academician in the field of creative
drama in Turkey is Prof. Dr. Omer Adigiizel defines the concept of creative drama as follows:

“Drama, based on the lives of a group and group members, a purpose, thought, improvisation,
role-play (taking part role play), etc. it’s the use of techniques to revive it. While these
dramatization processes are conducted with an experienced leader/instructor, they are based
on self-familiarity (spontaneity), now and here principle, pretending to be, and creative
drama directly benefits from the overall features of the game.” (Adiguzel, 2019).

Gamification is defined as the use of digital gaming elements in non-game environments
to improve user experience and enable user connectivity. (Deterding, Sicart, Nacke, O’Hara and
Dixon 2011, Samur and Sahin, 2017). Gamification is the art of touring all the fun and engaging
elements in games and applying them to the real world or to productive activities (Yu-kai Chou,
2015). Gamification uses game mechanics to increase interaction with games, influence behaviors,
collect data, and view (Yilmaz, 2022).

Gamification is defined as a trend to use gaming mechanics in non-gaming environments
such as employee performance, innovation, marketing, education, health and social change. To
provide motivation when defining the concept of gamification, the accelerated donut has identified
four key tools, such as clear targets and game plans, a challenging environment, and challenging but
accessible targets (Burke 2011, as cited in Gardener, Usengil, 2018).
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Gamification is the careful and considered application of game thinking to solve problems
and encourage learning using all the elements of the games that are appropriate (Kapp, Valtchanov,
Pastore, 2020). Prof. Dr. Karl M.Kapp describes in detail the concept of gamification as follows:

“Gamification is the use of game mechanics in non-game spaces, especially on consumer-
oriented websites and mobile sites to encourage people to use applications. Gamification
also makes it easier for users to engage with desirable behaviors associated with digital
applications. Gamification provides a more relationship with technology and takes advantage
of the basic psychological tendency of people towards gaming. It encourages technical
people to do mundane tasks that they normally find boring, such as doing research, shopping,
and reading web pages. Gamification uses game-based mechanisms, aesthetic and playful
thinking motivates people and action, enhances learning and solves problems.” (Kapp, 2012,
43)

The common consensus on the definition of the concept is that gamification design elements
are used in a non-game framework (Detertding, Khaled, Dixon, Nacke, 2011).

The structural elements of gamification can be described as use of different types of games
(award, penalty, competition, leadership, merit collection, scoring, goals, focus, etc.) in the social
life of people focused on behavioral change and motivation (education, sports, health, consumption
habits, etc.) But the concept that remains unclear here is the issue of integrating game elements into
non-gaming areas.

To be able to examine the concept of gamification, it is important to first consider the concept
of play theoretically. When the theories of the play are examined, the definition of the play and what
is not a play are very controversial. One of the most important game researchers in the world, Prof.
Dr. Brian Sutton Smith is one of the key sources from whom we can get important information about
the interdisciplinary of the game. Smith talks about The Ambiguity of Play, which has not yet been
translated into Turkish, and the ambiguity and certainty of defining the play. According to Smith,
all theories that try to explain what the game is are actually rhetoric. All the game suggestions are
the result of ideological attitudes, and rhetorics are both conflicting and converging. Seven different
play rhetorics (fate, power, social identity, volatility, image, self and progress) have meaningful
connections. All rhetorics are the result of contemporary and traditional cultural approaches within
the historical process. Each rhetoric implies a different type of player, play performance, and play
style. (Smith 2001 as cited in Sezgin, 2015).

In 1938, Huizinga launched a breakthrough in the game literature, evaluating the game in
sociological and cultural terms in a universal structure called Homo Ludens (The Playing Man).
Huizinga defined the game as:

“Play is a voluntary activity that is freely consented, but performed within the limits of

certain time and place by completely mandating rules, has a purpose in itself, accompanied

by a sense of tension and joy, and the consciousness of “being different” from “ordinary life”

(Huizinga, 2006)

Huizinga’s definition of play has been inspired by all later game theorists but discussed in
many ways. For example, the thesis that the game is a voluntary act and an irreparable activity was
criticized by Roger Caillou’s, who was found incomplete. Caillou’s criticizes Huizinga by stating that
he made a purely philosophical definition not to categorize the games. For example, professionally
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played games (boxing, football, tennis, professional sports, etc.) according to Caillou’s should be
explained in a professional specialization and business axis, not in the axis of volunteering. Caillou’s
historically pioneered the game theory literature by recommending game classification and rule level
categories in his 1961 work, Man, Play and Games (Caillous, 2001). The study of the concept of
gaming in a wide literature that concerns all the sciences also makes it difficult to define the concept.
World-famous psychologists Jean Piaget and Lev Vygotsky have made significant contributions to
the literature by explaining the stages of child development, the game theory in the economics science
of Nobel laureate mathematician John Nash, and the game theory in Bernard suits philosophy.

With the development of digital games after the 1980 years, the field of digital game research,
called ludology, has evolved in the world (Eren, 2009). The concept of gamification will also appear
to have evolved after digital games originally appeared. The association of some game elements
from the computer and competitive games with motivational theories has served to the proliferation
of gamification. In recent years, increased gamification activities in learning environments have put
the concept of gaming into the intersection of creative drama and drama in education. This research
study aims primarily at analyzing the structural characteristics of the gamification and creative drama
commonly used in educational environments theoretically. For this study, the following two key
questions were addressed:

*  How do gamification and creative drama relate to the concept of play?

*  How can it be shown through examples of training programs and plans that gamifica-
tion and creative drama use the game for what purposes?

Methodology

In this research, the method of comparative theoretical examination was used in conjunction
with theoretical literature screening to examine the scientific foundations of the playful processes in
the method of gamification and creative drama. The research focuses on the comparative study of
the relationship between two methods that use the tools of the game, based on theory and practice
examples. In order to create an effective theoretical framework for a study, it is essential to understand
the theories that the study is based on or are based on and the results from the synthesis of literature
made in this field (Cepni, 2021). The comparative method is a general term for the expression of
a research method aimed at classifying and explaining functional factors that are effective in the
occurrences and development of certain events (Aydin, Hanagasi, 2017). The theoretical framework
is also used to synthesize theories, related concepts and experimental research on a new theory to
establish a basis for the development process. (Rocco ve Plakhotnik 2009 as cited in Cepni, 2021).

For these purposes, digital and printed documents, library databases, academic research
databases, textbooks, videos, and master’s and Ph.D. theses written in the field have been examined.
The structural information obtained from these reviews was passed through a specific filter to create
a discussion framework for the investigation. Data analysis is based on structural approaches and
is intended to refer to as many primary sources as possible. However, the lack of sufficient Turkish
translations in the field of writing in the gamification field is a limitation.

Articles, books and research written on the concept of gamification in English, together
with the approaches of important creative drama practitioners in Turkey and around the world

44



Comparative Review of Playful items in Play, Gamification, and Creative Drama

about the playful process will contribute to the creation of theoretical depth. It will also be useful
for interdisciplinary review of theoretical perspectives in both play and creative drama, and for
application and research-based studies in the field.

Findings

The results of the research are gathered according to two predetermined major themes. After
the literature screening and curricula review, the findings were reviewed in a single table to be able
to compare the areas of gamification and creative drama.

Based on the philosophy of “using games in non-gaming environments”, the concept of
gamification can be determined that it uses the game as a tool and a means. In this context, gamification
uses the elements of the game in a final-oriented manner for its purposes, with a pragmatic approach.

Although the gaming elements used by gamification are expressed in other terms by different
theorists, it is seen that the perspective at their core is quite similar. Entertainment is the main element
in gamification and it is the main goal to create content that delivers fun, commitment and motivation
through the transfer of game mechanics and dynamics to an out-of-game environment. In Korhonen,
Montola and Arrasvunori’s work, the elements of the entertainment element in gamification are
attracted/fascinated, struggle, competition, completion, control, relaxation, stakeholder, finding,
magnification/feeding, fantasy, simulation, eroticism, expression, sadism, It is known that it is
divided into categories as destruction, feeling, torture/suffering, sympathy/emotion (Zeybek, 2021).
The sharp separation of player types is also a need for gaming to be results-oriented.

Karl M. Kapp describes the keywords in the concept of gaming. Game-based is the time
for participants to play by specific rules. The levels of mechanism games are the marking system,
the reward, the score, and the time limit. Esthetics are, for example, ineffective when there is no
successful graphic design. Many elements, such as user interfaces in digital media, must be esthetically
designed to give people pleasure. The social process of things such as competition, solidarity, telling
stories, exploration, etc., is a playfulness thought. The individual’s interest and desire to play will
increase the impact of gamification. Also, Karl M. Kapp emphasizes that the concept of gamification
is designed by everyone with a sense of simplicity, unlike “serious” games. Games need to be easy
to repeat, easy to understand, open and fluid. (Kapp as cited in Sezgin, 2015).

The types of players in motivational and loyalty-based gamification are divided into types
of behavioral-based player types (Murderers, Researchers, Success and Sociable in early studies,
Opportunities/Planners in subsequent studies, Pirates/Scientists, Tickles/Politicians, Friends/Contact
Makers) in Bartle’s work. Experience-based player types are divided into types such as novice,
problem solver, expert, master and visionary (Zichermann ve Cunningham 2011 as cited in Zeybek,
2021).

There are five stages in the gamification design process: Goal analysis, design, development,
implementation, evaluation and improvement (Kim 2018 as cited in Zeybek, 2021).

In the creative drama experience, the game is often planned to be collaborative and process-
oriented to ensure that the core activity of the work, role play and improvisation catalyst and
participants are ready to work psychologically and physically.
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During the play process stage in creative drama, it is seen that the rules of play to ensure
trust, harmony and cooperation and symbolic-dramatic games, the basis for improvisation, has come
to the forefront. Creative drama turns the game, a natural and voluntary act, into a plan and structured
process-driven form. The purpose of using games in creative drama is not a process for winning or
losing, but rather to see what happens in the process of playing the game, how it feels, and how the
game affects students as both individuals and as a group. (Metinnam and Karaosmanoglu, 2021)

Table 1. Gamification and Creative Drama-Based Event Plan Examples Model Comparison

Creative Drama Activity How the activity Review Gamification How the activity
Reviewed uses playful Plan Activity uses playful
elements elements

Dr. Thsan Metinnam and Dr. Gékhan Role-playing, Dr. Selay Arkiin Themed storyline,

Karaosmanoglu Children and Drama improvisation and Kocadere”s ‘Searching  reward, badge,

book course plan week 3 dance for the Labours of avatar, digital
Hercules’ project gaming design

Dr. Esin Sahin ve Prof. Dr. Rahmi Children play Gamfed Turkey Deck- Dynamic play, story

Yagbasan Fizik egitiminde Gel-Git  with rule-based, dozen concept plan making

olay1 ders plani role-playing and ~ example

Badge, digital game
dramatization

The findings obtained in two creative drama activities and two gamification activities, which
were examined as a detailed model to be able to evaluate, can be summarized as follows:

*  While there is a process and group-focused and cooperative play structure in creative
drama activity, there is a result and individual-focused play structure in gamification
activities.

*  Creative drama draws its motivation from role-playing and improvisational dramas,
while gamification takes its motivation from competition and leadership.

From the data obtained throughout the research, the following table was organized and aimed
at creating a discussion framework to be able to compare the relationship between creative drama and
gamification with the play experience.
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Table 2. Comparative Review of the concepts of Play, Gamification and Creative Drama

Play Gamification Creative Drama
Definition Natural, voluntary and  use of game design elements the umbrella term, which
instinctive behavior in an out-of-game framework includes game building, process
(Huizinga, 1938) (Detertding, Khaled, Dixon, drama and improvisation
Nacke, 2011) (McCaslin 1973)
Pioneer Huizinga Cunningham Peter Slade
Theorists Caillou Deterding Brain Way
Vygotsky M. K. Kapp Dorothy Heathcote
Piaget Chou Gavin Bolton
Sutton Smith Kim Nellie McCaslin
Werbach Inci San
Omer Adigiizel
Elements Voluntarily Target analysis Greetings-Warm-up
Rules Design Role Playing and
Times and space Development Improvisitation
Tension Application Evaluation Process
Assessment and Improvement
(Kim vd.2018)
Focusing Freedom Fun Scheduled - configured
point Fun Play Mechanics Process Focused
Relaxation Motivation Esthetic experience and
Win-lose Competition - rivalry pleasure
Change of behavior Group work
Critical thinking and
questioning
The effect of Unwittingly learning Accelerated donut Role play and improvisation
learning Experiential learning ~ Clear goals and game plans group work, experiential
Compelling Environment learni.ng usi.ng game and theater
Challenges but accessible goals techniques in the process
(Burke 2011)
Using Tension Score Games with rules
vehicles Competition Badge Dramatic play
Cooperative Avatar Theater and drama techniques
Role-playing Leaderboard Improvisation
Chance Status
Competition
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Discussion and Conclusion

It is clear that there is a lack of enlightened perspective at the point of defining the concept of
gamification that emerged as a very new concept in our country as a response to the word gamification.
As a translation-research study is not published from original sources in Turkey, no clarity is yet
available in field discussions. In this context, it is possible to see the concept of gamification as a
benefit and use of play elements in non-game areas.

When we look at the field writing of game research, it is also hard to create a theoretical
definition in a conceptual context that we can distinguish between game-based learning and
gamification with thick lines. For example, when we use game elements in non-gaming areas, is
there actually some kind of game-based learning? Separating game-based learning and gamification
with sharp lines appears to be a rhetorical discussion.

It is known that the play offers a latent and experiential learning capability rather than a
didactic learning practice. The use of the game’s pedagogical power has become very common today.
However, as we come to education science today, it is also discussed in terms of critical pedagogy,
who uses the pedagogical power of the game for what and what purposes.

In terms of critical pedagogy, the learning outcomes resulting from the creative drama and
gamification process are being questioned. It’s not cultural literacy that matters to critical pedagogy,
it’s critical literacy. Critical literacy is an effort to challenge a status quo to explore alternative
ways for personal and social development. Such literacy -- words that rethink the world, position
themselves as dissidents in society, rethink our lives and promote justice where there is inequality,
associate the political and personal, public and private, global and local, economic and pedagogical
one (Shor, 1997,1, as cited in Sezgin 2019)

From this point of view, the pedagogical power of the game is also the subject of political
pedagogy. The question of whether the outcomes obtained through the game are objective outcomes
or serve in the classroom or cultural context is being discussed. For example, in a child’s game of
gender or cultural differences, the information that the child gets will be objectivity. In this respect,
the classroom environment in which the gamification and creative drama process is structured,
the hierarchy of teachers and students, and the sociological data in gaming areas, is an important
determinants of the creative drama or the process of gamification. It is very important to establish
democratic cultural contact areas so that drama instructors do not reproduce inequalities and injustices
in society. The effective use of creative drama is subject to instructors’ and participants’ ability to
treat the creative drama process as a combat area in which power relations are built, their awareness
of who they are and their position in the social area (such as capital types, habitus, classroom culture)
is strictly dependent (Metinnam, 2017, 232).

Critical thinking development in the process of gamification is very important. Ming-Lee
Wen classed the main actions of critical thinking as “investigation, comprehensive thinking, free-
thinking and reconstruction”. Accordingly, the individual can “investigate the causality of decisions”
within the scope of a comprehensive thinking action; “act independently” with the act of free thinking;
Within the reconstruction action, it can perform activities in a variety of options, such as “approving,
correcting, or replacing the existing value system with a new one” (Wen, as cited in Sensekerci,
Bilgin, 2008, 24).
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Another topic that needs to be discussed in the process of gamification and creative drama
is the necessity of a gamification that reinvents form and content dialectics. The gamification
processdealt with in a purely technical and formal approach independent of content, will have
negative pedagogical results that can even cause sexism, racism and alienation in education. When
we look at the field article, it should be said that the quality of the outcomes achieved at the end of the
gamification process is not much emphasized, but that the issue is more technical and methodological.
One of the main objectives of this research is to draw attention to this gap.

It is important to discuss the hierarchical imbalance between teacher and student in order to
create a democratic quality in the process of creative drama and gamification. For example, the game,
which is supposed to be natural and free for a child today, is fully structured and evolving toward
teacher-centered play due to the characteristics of modern urban life. The fact that free-play with
teacher-centered gameplay involves conflict requires a rethink of the entire set-up of the gamification
process. The modern school system, which has been built, will be very important in the context of
this discussion, as well as the bureaucratic concepts of parents and childhood. (Waters, 2012).

The structured game and free game dilemma are perhaps one of the most fundamental
contradictions in today’s modern education system. In this regard, especially in the application of
gamification, it can be said that it has a structure that focuses more on a one-sided outcome-focused
behavioral outcome than critical thinking. This means that badges and points given in e-commerce
applications are used for gamification, an employee of the month practices in chain markets, social
media domination, and the points given to reader reviews on web pages, reward-oriented physical
games. The attempt to achieve a purely behavioral outcome through gamification should be questioned
because it could lead to the reconstruction of the dominant ideology. The creative method of drama
stands as a more flexible and democratic method than gamification.

In the unilaterally developed situation, the discussion of the banking education system, which
Freire, the education scientist, in a sense claims, is raised. According to Paulo Freire, every human
being is capable of transforming itself and collective space by taking action on their own world as an
ontological entity. When a person is provided with the appropriate environment and tools to confront
them, they begin to analyze the world they live in with their contradictions. Freire sees a man as a
creature with the right and potential to say his own words, and name and change the world. However,
the formal education system is not a construct that reveals the potentially transformative power of
man. According to Paulo Freire, the existing education system is the “banking education” model
(Freire as cited in Sezgin, 2015, 155) that provides cover over social inequalities.

If we read the fiction in the gamification process through the banker education system review,
we can uncover the key aspects of our critical view of the gamification process. If the gamification
content is unilaterally occurring and the playmaker is only one person in the game, then it is essential
to question the gamification.
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With the research results in mind, the following recommendations are presented:

The concept of gamification must be carefully examined by academics and practi-
tioners working in creative drama, and a bridge of learning pedagogy must be es-
tablished between both areas. This communication will contribute to the richness of
both areas.

A scientific workshop on “gamification, play, game-based learning, creative drama in
education” between academics and field experts in Turkey will be very useful.

Examples of course applications in creative drama and gamification education should
be opened in digital archives.

A Turkish-wide discussion on ethical behavior should be launched in the process of
gamification.
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Arastirma Makalesi

Bu arastirmanin amact COVID-19 siirecinde ¢evrimi¢i drama dersi yiiriiten drama
ogretmenlerinin karsilastiklary sorunlart ve bu sorunlari nasil ¢ozdiiklerini belirlemek,
cevrimi¢i drama ¢alismalarina yonelik uygulama onerilerini ortaya koymaktir:
Aragtirmada bir sorunu, bir olguyu katilimcilarin bakis agilarini, diinya goriislerini,
onceki yasantilarint anlamaya, anlamlandirmaya ve kesfetmeye ¢calisan yorumlayic
nitel arastrma kullamilmisti:. Herhangi bir kurumda gorev yapan ve g¢evrimici
ortamda drama dersi yiiriiten drama ogretmenlerinin goriiglerini belirlemek amaciyla
arastirmacilar tarafindan hazirlanan Cevrimigi Drama Egitimlerini Degerlendirme
Formu 58 drama ogretmeni tarafindan yamitlanmistir. Arastirmada elde edilen
nitel veriler betimsel analiz ile ¢oziimlenmis, ¢evrimigi ortamda gergeklestirilen
drama derslerinde karsilasilan giicliikler belirlenen temalara ve kategorilere uygun
olarak simiflanmig, sorunlara yonelik ortaya ¢ikan ¢oziim onerileri ayrintily bi¢imde
sunulmugtur. Arastirma sonuglarina gére ¢evrimi¢i drama derslerinde dijital ortamin
fasithliklarina, katilimcilara ve teknik olanaklara yonelik sorunlar yasayan drama
ogretmenleri bu sorunlart drama ¢alismalarimin siiresinde ve dersin iglenisinde
degisiklik yaparak, dijital platformun kullanimina ve Internet baglantisina yonelik
¢oziimler bularak ¢ézmeye c¢alismislardir. Arastirma sonuglarina gére drama
derslerinin ¢evrimi¢i ortama uyarlanmasini ve drama dgretmenlerinin deneyimlerini
konu alan aragtirmalar yapilabilir. Bu arastirmalar farkl yas gruplarina ve bu gruplar
arasimdaki uyarlama farklhiliklarina odaklanabilir. Drama 6gretmenlerinin ¢evrimici
drama derslerinde drama tekniklerini nasil uyarladiklarin, bu teknikler disinda
canlandirma odakli hangi stratejileri kullandiklarini ortaya koyan arastirmalar
yvaptilabilir.
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Giris

Derslerini yiiz ylize gerceklestiren drama 6gretmenleri* COVID-19 pandemisi siirecinde
drama derslerini izole bir odada ve ¢evrimi¢i yapmak zorunda kalmislar, katilimcilar1 yalmizca
bir ekran araciligiyla gorebilmiglerdir (Cziboly ve Bethlenfalvy, 2020). Cevrimigi ortamda drama
caligmasi yapmak konusunda ciddi zorluklarla karsilasan drama 6gretmenleri, bu zorluklar1 agmak
amaciyla gesitli yontemler gelistirmisler, dersleri yiiriitmek amaciyla Zoom, Teams gibi dijital
platformlar kullanmislar, yiliz yiize drama ¢aligmalarin1 dramanin dogasina ve dzelliklerine uygun
bigimde dijital ortama uyarlamaya c¢alismislardir (Po-Chi Tam, 2020). Drama 6gretmenleri dijital
platformlar1 ve bu platformlardaki birtakim 6zellikleri kullanarak dersin amaglarina ya da dramatik
kurguya uygun bi¢cimde arka plan1 degistirmisler, kamera ve mikrofonu etkin kullanmislar, dijital
platformun ana ekraninda ya da ara odalarda gesitli grup ¢alismalar1 yapmiglardir. Cevrimigi drama
derslerinde ¢esitli 6n metinler, drama dersi ile iliskili filmler, hikayeler ve gorseller kazanimlara
hizmet edecek bi¢imde kullanilmigtir (Bestock, 2020; Farmer, 2020; Cziboly ve Bethlenfalvy, 2020;
Karaosmanoglu, Metinnam, Ozen ve Adigiizel, 2022). Drama derslerinin devam etmesi, etkinliklerin
dramanin dogasina uygun bi¢imde dijital platforma uyarlanmasi konusunda cesitli ¢aligsmalar
yapilmistir. Cevrimigi ortamda gerceklestirilen drama derslerinde karsilasilan sorunlara ve bu
sorunlar karsisinda uygulanan ¢ézlimlere iliskin drama dgretmenlerinin diigiincelerini belirlemenin
yaratici dramanin Tiirkiye’deki ve diinyadaki gelisimi agisindan énemli oldugu diisiiniilmektedir.

Cevrimici ortamda drama, tiyatro gibi performansa dayali ¢aligmalar yapmanin egitmenler ve
katilimeilar agisindan pek aliskin olunmayan bir durum oldugu séylenebilir. COVID-19, performansi
temel alan sozii edilen formlar1 anlamak amaciyla kullanilan “uzaktan performans, sosyal mesafe
ve dijital katilim” gibi yerlesik sdzciiklerin mevcut durumu anlamak ve tartismak agisindan yetersiz
hale geldigini gostermistir (Mosse, Janke, Konig, Stein, & Tecklenburg, 2022). COVID-19 siirecine
kadar tlizerinde kapsamli diistiniilmeyen ve dijital pedagoji konusunda farkli beklentiler iceren bu
yeni durum drama o6gretmenlerini farkli alternatifler bulma konusunda diisiinmeye zorlamistir. Bu
noktada Anderson ve arkadaslarimin (2009) “Teknolojinin pedagojiyi zorlamasi yerine, pedagojinin
teknolojiyi nasil zorlayabilecegi tizerine derinlemesine diistiniilmesi gerekmektedir.” s6zleri sorunu
farkli agilardan degerlendirmek agisindan dnemlidir. Arastirmacilara gére toplumsal sinirlar i¢inde
gergeklesen kiiltiirel bir siire¢ olan drama egitimi teknolojiyi, dijital ortamlar1 etkin bigimde
kullanarak toplumsal bir degisime dogrudan katki saglayabilir. Belirgin kisitliliklara, kaygilara neden
olmasina ragmen COVID-19 benzeri durumlar sozii edilen degisim konusunda drama uzmanlarini
farkli alternatifler bulmaya zorlayabilir.

COVID-19 6ncesinde pek ¢ok drama uzmani ve drama dgretmeni i¢in daha ¢ok yiiz yiize
yapilan bu egitimlerde gerceklestirilen etkilesimli ¢alismalarin dijital ortamlarda yapilamayacagi
goriisiithakimdir (Cziboly ve Bethlenfalvy, 2020; Karaosmanogluvd.,2022). Busiirecte gerceklestirilen
drama caligmalar1 bu goriislerin gozden gegirilmesine, ¢evrimici ortamdaki kosullarin irdelenmesine
ve drama calismalarinin ¢evrimici ortamda yapilabilmesi konusunda bir tartigma ortami olugmasina
katki saglamistir. S6z konusu katkinin yaninda ayni1 zamanda bu siirecte ¢evrimici olarak verilen
yaratict drama derslerini ylriiten drama 6gretmenleri 6nemli sorunlar yasamistir. Bu sorunlar dersin

4 Tiirkiye’de drama derslerini yiiriiten, drama egitimi veren kisileri tanimlamak amaciyla drama egitmeni, drama lideri ya da drama
ogretmeni ifadeleri kullanilmaktadir. Herhangi bir iiniversitede 6gretmenlik lisans programi bulunmayan drama konusunda
iiniversitelerde segmeli dersler, yiiksek lisans programlar ya da 320 saatlik drama egitmenligi/liderligi programi bulunmaktadir. Bu
caligmada drama dersi veren, drama ¢aligmalar yiiriiten kigilerden “drama 6gretmeni” olarak soz edilmistir.
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yapildig1 dijital platformun 6zelliklerinden, drama yontem ve tekniklerinin, oyunlarin ya da fiziksel
etkinliklerin ¢evrimigi ortama uyarlanmasindaki kisithiliklardan, katilimcilarin dijital becerilerinden
ya da internet baglantisinin niteliginden kaynaklanmaktadir.

Fiziksel alana ve kisilerarasi baglantiya erisimin zorunlu olarak kisitlandig1, yeni normal olarak
tanimlanan bu yeni belirsizlik durumu pratik etkilerinden ¢ok daha fazlasina sahip bulunmaktadir.
COVID-19, drama uzmanlarin1 ve egitimcileri sanat, karsilikli bagimlilik, yiiz yiize egitim yapma
olanaklarmin kisitlanmasi, 6grenme ve Ogretme siireclerine erisim gibi oldukg¢a insani konular
iizerinde diistinmeye davet etmistir (Gallagher vd., 2020; Davis ve Phillips, 2020). Bu dénemde farkli
kurumlardaki drama 6gretmenleri derslerin devam etmesi konusunda farkli sorunlarla karsilagmustir.
Drama calismalarmin ¢evrimig¢i ortamda yapilip yapilamayacagi konusundaki tartigmalar devam
etmekle birlikte bu tartigmalar, baz1 drama 0gretmenlerinin bu sorunlara ¢dziimler aramasina da
katki saglamistir. Bdylece ¢evrimici ortamin kullanimina yonelik teknik ve pratik denemeler ile
canlandirma etkinlerinin nasil gergeklestirilecegi, oyunlarin ve fiziksel etkinliklerin dijital platforma
nasil uyarlanacagi ilizerine gesitli ¢oziimler iiretilmistir.

Glintimiizde bir¢cok 6gretmen yillarca siiren pratiklerin ardindan denenmis ve onaylanmis
stratejileri dijital ortama doniistiirmekle miicadele etmektedir (Pease, 2020). Davis ve Phillips’e
(2020) gore bu miicadelenin temelinde 6gretmenlerin yeni normale uyum saglama konusundaki
kaygilart ve bu kaygilarin sonucu olarak c¢evrimig¢i ortamda farkli sunum tekniklerine, dijital
platformlarm kullanim bilgisine ve igeriklerin dijital ortama nasil aktarilacagi konusundaki bilgi
ihtiyaci bulunmaktadir. Bu miicadelenin ne kadar basarili oldugu, 6gretmenlerin “yiiz yiize drama
calismalarimi dijital pedagojiye uygun bigcimde dijital platformlara nasil doniistiirdiikleri” tizerinde
diisiiniilmesi gereken konularin basinda gelmektedir. COVID-19 siireci ¢evrimici ortamlarda
performansa dayali yontemlerin uygulanmasina her zamankinden daha fazla gereksinim duyuldugunu
gostermigtir (Goksel, 2021). Bu donemde pek ¢ok drama Ogretmeninin dijital platformlar
bilgisayarlarma yiikleyerek tiyatro ve drama c¢aligmalarina yonelik cesitli denemeler yaptiklart
gorilmiistiir (Donohoe ve Bale, 2020). Ayn1 zamanda sanata yonelik stratejiler dahil olmak tizere yeni
ve beklenmedik olasiliklara, esnek metodolojilere uyum saglamak amaciyla yeni normalin sunmus
oldugu yenilikler benimsenmeye c¢aligilmistir. Drama 6gretmenleri okuma tiyatrosu, 6§retmenin role
girmesi, donuk imge, pantomim, hikdye anlatma gibi stratejileri etkin kullanarak dijital platformda
karsilagtiklar1 sorunlara ¢oziimler bulmaya c¢alismislardir (Bestock, 2020; Cziboly ve Bethlenfalvy,
2020; Farmer, 2020; Karaosmanoglu vd., 2022). Bu aragtirmada COVID-19 siirecinde drama dersi
yliriten drama 6gretmenlerinin ¢evrimi¢i ortamda drama etkinliklerinin uygulanmasima yo6nelik
karsilastiklart sorunlari ve bu sorunlari nasil ¢6zdiiklerini belirlemek, ¢cevrimigi drama ¢alismalarina
yonelik uygulama onerilerini ortaya koymak amaclanmaktadir. Arastirmanin amaci dogrultusunda
asagidaki sorulara yanit aranmistir:

*  Drama 6gretmenleri ¢evrimici drama derslerinde hangi sorunlarla kargilagmaktadir?

*  Drama 6gretmenleri ¢evrimigi drama dersleri sirasinda karsilagtiklari sorunlart nasil
¢ozmektedir?
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Yontem

Arastirma Modeli

Bu arastirmada bir sorunu, bir olguyu katilimcilarin bakis agilarini, diinya goriislerini,
onceki yasantilarini anlamaya, anlamlandirmaya ve kesfetmeye c¢alisan yorumlayici nitel arastirma
kullanilmistir (Merriam, 2009; Merriam ve Grenier, 2019). Arastirmaya katilan drama 6gretmenleri
cevrimici drama derslerinde karsilastiklart sorunlari, bu sorunlari ¢ozme bigimlerini dnceki yasantilar
ile iligkilendirerek ifade etmiglerdir. Katilimcilarin bu deneyimleri ¢evrimigi drama ¢aligsmalarinin
nasil ilerledigini, yiiz yiize yapilan ¢alismalardan ne gibi noktalarda ayristigini ve bu durumun drama
anlayiginda ne gibi degisikliklere neden oldugunu ortaya koymustur. Anlamin, katilimcilar tarafindan
etkilesim icinde ve sosyal olarak insa edildigi arastirmada ¢evrimici ortamda gerceklesen drama
egitiminin kigiden kisiye degistigi, katmanli bir yapisinin oldugu goriilmiistiir. Arastirmada ayni
zamanda katilimcilarin karsilastiklart sorunlarin farkli bigimlerde yorumlandigi, ¢oziim 6nerilerinin
farklilastigi ortaya konmustur. Bu baglamda arastirma siiresince drama 6gretmenlerinin igeriklerin
aktarimi siiresince ¢evrimici drama derslerinde hangi sorunlari yasadiklari belirlenmeye ¢aligilmis,
kargilagtiklart sorunlari nasil ¢ozdiiklerine iligkin deneyimleri bulgulara yansitilmigtir.

Calisma Grubu

Aragtirmanin ¢aligsma grubunu ¢evrimic¢i ortamda drama egitimi veren drama 0gretmenleri
olusturmaktadir. Amach oOrnekleme tiirlerinden olgiit Orneklemenin kullanildig1r arastirmada
¢evrimi¢i drama dersi veren 58 drama Ogretmenine ulasilmisti. Amagli 6rneklemeye uygun
bi¢cimde, arastirmanin amagclar1 géz onlinde bulundurularak evrenin belirlenen soruna en uygun
kesimi aragtirma kapsamina alinmistir. Aragtirmaya katilan drama &gretmenleri 23 ile 55 yaslari
arasindadir. Tiirkiye’nin farkli illerinde drama egitimi veren katilimcilarin biiyiik bir ¢cogunlugu
Istanbul (26), Izmir (7) ve Ankara (6) gibi biiyiiksehirlerde yasamaktadir. Katilimcilarin biiyiik
bir boliimiiniin lisans (39), yiiksek lisans (11) ve doktora (1) gibi bir yiiksekogretim kurumundan
mezun olduklari goriilmektedir. 7 katilimci 6n lisans, 2 katilimer ise lise mezunudur. Katilimeilarin
genellikle okuloncesi, ilkokul ve ortaokul gruplariyla calistiklari goriilmektedir. 32 katilime1 320
saatlik drama egitmenligi/liderligi programimi tamamlamis, 13 katilimci tiyatro egitimi almus,
11 katilimcr tiniversite egitiminde drama egitimi almistir. Bazi katilimcilar drama 6gretmenligi
egitimlerine devam etmekte, bazilar1 ise devlet kurumlar tarafindan yiiriitiilen drama egitimlerine
katilmaktadirlar. Arastirmaya katilan drama Ogretmenlerinin goriisleri arastirmacilar tarafindan
tasarlanan Cevrimi¢i Drama Egitimi Degerlendirme Formu araciligi ile toplanmistir. Aragtirmanin
amaci dogrultusunda hazirlanan formun baglanti adresi drama 6gretmenleri ile iletisim gruplarinda
ve sosyal medya kanallarinda paylagilmistir. Cevrimi¢i doldurulan formda kisilerin kimliklerini
ortaya ¢ikaracak herhangi bir soruya yer verilmemistir.

Veri Toplama Araclari ve Verilerin Toplanmasi

Aragtirma dncesinde ¢evrimigi drama dersi veren drama dgretmenlerinin yasadiklari sorunlar
konusunda alanyazin ¢alismasi yapilmigtir. Es zamanli olarak drama 6gretmenlerinden yasadiklari
sorunlarla ilgili geri bildirim alinmigtir. Daha sonra arastirma grubu tarafindan aragtirmanin amaci
g6z oniinde bulundurularak ¢evrimici drama derslerinde yasanan sorunlari, sorunlara yonelik ¢6ziim
oOnerilerini ve drama 6gretmenlerinin bu konudaki goriislerini yansitan taslak sorular olusturulmus
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ve Cevrimi¢ci Drama Egitimlerini Degerlendirme Formu tasarlanmistir. Degerlendirme formuna
yonelik 6lgme ve degerlendirme ve drama alanlarinda uzman kisilerden geri bildirim alinmis, bu geri
bildirimlere uygun bi¢gimde sorulara son hali verilmistir. Form, katilimcilarla paylasilmadan 6nce
cevrimici ortamda drama egitimi veren kisilere gonderilmis, formda anlasilmayan ifadelere yonelik
alman geri bildirimler dogrultusunda formdaki ifadeler anlagilir hale getirilmistir. Arastirmaya
katilacak kisilerin drama &gretmeni olmanin yani sira ¢evrimici drama dersi yiiriitmiis olmalari
beklenmigtir. S6z konusu formda drama 6gretmenlerinin yriittiikleri drama derslerinde yasadiklari
sorunlar1 ve bu sorunlar nasil ¢ozdiiklerini ifade etmeleri beklenmistir. Bu dogrultuda katilimeilarin
arastirmaya goniillii katildiklarini gdsteren bir onam formu olusturulmus ve ¢evrimigi ortamlarda
(Cevrimigi iletisim gruplari, eposta, vd. ¢cevrimigi ortamlar) degerlendirme formu ile paylasilmistir.

Verilerin Analizi

Aragtirmada toplanan veriler nitel analiz siirecinde siklikla kullanilan Maxqda programina
aktarilmis ve betimsel analiz ile ¢ozlimlenmistir. Elde edilen bulgular temalara, kategorilere
ve aragtirmanin amacina gore aciklanmig, katilimeci goriislerinden elde edilen kodlar belirlenen
temalara ve kodlar arasindaki iligkilere gore kategorilere ayrilmis, olusturulan kategoriler temalar
altinda ayrintili bir bigimde agiklanmistir (Miles ve Huberman, 1994). Bulgularin temel alinmasiyla
olusturulan kategoriler gesitli tablolarla ve sekillerle anlasilir kilinmaya calisilmis, temalar ve
kategoriler katilimcilarin duygu ve diisiincelerini ifade eden dogrudan alintilarla desteklenmistir.

Etik Kurul Onay1

Aragtirma Oncesinde Ankara Universitesi Etik Kurulu’ndan gerekli izinler alinmistir.
Katilimcilara aragtirmanin amaci anlatilmis, katilimin goniilliiliik esasmna dayali oldugu ve
katilimeilarin arastirmanin herhangi bir agsamasinda arastirmadan ¢ekilme hakkina sahip olduklari
konusunda bilgi ve gilivence verilmistir. Katilimcilara, verdikleri bilgilerin korunacagi ve yalnizca
arastirma kapsaminda kullanilacagi sdylenmistir. Arastirma siireci, Ankara Universitesi Etik
Kurulu’nun 24/05/2021 tarih ve 85434274-050.04.04/130045 sayili etik kurul karar1 ¢ergevesinde
yiirttilmistiir.

Bulgular

Cevrimici drama derslerinde drama Ogretmenleri farkli sorunlarla karsilasmislardir.
Drama 6gretmenlerinin ¢evrimi¢i drama dersine yonelik yanitlarini Dijital ortamin kisithiliklarina
yvonelik sorunlar, Katilimcilara yonelik sorunlar, Teknik olanaklara yonelik sorunlar olmak lizere
ii¢ kategoride incelemek miimkiindiir. Tablo 1°de ortaya ¢ikan {i¢ kategori ve kategorilere yonelik
kodlar goriilebilir.
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Tablo 1. Cevrimici Drama Derslerinde Karsilasilan Sorunlar

Kategoriler Kodlar

Etkilesim ve iletisim eksikligi
Yiiz ylize drama gibi etkili olmamasi
Hareket alaninda sinirlilik

Dijital ortamin kisitliliklarina yonelik sorunlar
Grup ¢aligmalari i¢in uygun olmamast
Rabhat hissedilemeyen bir alan olmasi

Her etkinligin uyarlanamamasi
Etkinliklere katilimda isteksizlik

Dijital araclarin etkili kullanilamamasi
Ayn1 anda konusma

Katilimcilara yonelik sorunlar Kamera ya da mikrofon agilmamasi
Ev ortaminin asir1 rahatligi
Gerekli arag-gereclerin bulunamamasi

Mikrofonun agik birakilmasi

Telefondan baglanma
Baglantinin zayif olmast
Teknik olanaklara yonelik sorunlar Senkron olmama
Seste, goriintiide donma ya da gecikme

Oturumun siiresinin kisa olmasi

Dijital Ortamin Kisithliklarina Yonelik Sorunlar

Drama 6gretmenlerinin COVID-19 6ncesinde farkli gruplarla fiziksel bir mekanda yiiz yiize
drama caligma deneyimleri bulunmaktadir. Bu nedenle, katilimcilar yiiz ylize ve ¢evrimig¢i drama
derslerini siklikla karsilastirmislar, yiiz yiize gergeklestirilen drama ¢alismalarinin ¢evrimigi ortama
uygunlugu konusunda yorumlar yapmiglardir. Katilimcilar karsilastiklart sorunlarin biiyiik bir
boliimiiniin iletisime, etkilesime dayali oldugunu, 6grencilerin fiziksel olarak temas edememelerinin,
bir arada olamamalarinin drama derslerini olumsuz yonde etkiledigini ifade etmislerdir. Bu agidan
diistintildiigiinde etkilesimin, drama 6gretmenleri i¢in yiiz ylize olmayi, temas etmeyi, ¢ember
olmay, iletisim kurmayi, oyun oynamayi, fiziksel olarak yan yana gelmeyi ifade ettigi soylenebilir.
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Hareket alf};lzﬂarl

alaninda 9 . 3

sinurlilik e uygun
olmamasi

Yiiz ylize drama Rahat
gibi etkili hissedilemeyen
olmamast bir alan olmas1

Etkilesim ve
iletisim
eksikligi Yonelik Sorunlar

Her etkinligin
uyarlanamamasi

Sekil 1. Dijital ortamin kisitlhiliklarina yonelik sorunlar

Bazi drama 6gretmenleri ¢cevrimi¢i drama derslerinde dijital ortamin 6zellikleri géz oniinde
bulunduruldugunda bazi sorunlarin ¢éziilemeyecegini diisiinmektedir. Drama ¢alismalarinda fiziksel
etkilesime gereksinim duyuldugu, katilimcilarin ya da drama 6gretmenlerinin fiziksel olarak ayni
mekanda olmasi gerektigi belirtilmistir. Cevrimi¢i ortamda gergeklestirilen drama derslerinde
etkilesim olmadigi, katilimcilarin yan yana gelemedikleri, gember kuramadiklar1 ifade edilmistir.
Bazi1 drama 6gretmenleri ne olursa olsun bu durumu kabul edip ayni istekle derslerine devam ettigini,
bazilar1 ise s6z konusu durumun motivasyonlarinin ve derslerdeki verimlerinin diismesine neden
oldugunu ifade etmistir. Cevrimici ortamda verimli olamadigim diisiinen K7, “Internetten kaynaki
teknik sorunlar yasiyoruz. Mesela dogaclama yaparken kendinizi ¢ok rahat hissedemiyorsunuz.
Cember olamiyorsunuz. Online’a gore yorumluyorsunuz ve iginiz bir kat daha zorlagiyor. Online’da
verimli olamadigimi diistintiyorum ne yazik ki,” sozleriyle yliz ylize c¢aligmalara gore drama
Ogretmenlerinin iglerinin daha zor oldugunu ifade etmistir. Katilimcilara gdre ¢evrimici ortamin
kisithiliklarindan kaynaklanan nedenlerle drama derslerinde aktif olmayan katilimeilarin siiregcten
koptugunu vurgulamiglardir. K15, “Bir siire sonra iletisim anlatici-dinleyici formuna déniiyor,”
sozleriyle sinifta karsilikli iletisim kurmanin oldukga gii¢ oldugunun altini ¢izmis, K23 “Cevrimici
drama uygulamalarinda yeterli etkilesim ve iletisimin kurulamayacagini diigiiniiyorum, ” sozleriyle
K15’1 destekler nitelikte konusmustur. “Dogac¢lama yaparken rolii bitenler dersten ayrilabiliyor.
Arkada oyun oynayabiliyor. Suiftaki canliligi yakalamak zor olabiliyor,” ifadelerini kullanan
K18, yasadig1 sorunlarin arka planinda dijital platformun, dramanin dogasina uygun olmamasini
gostermistir.

Cevrimici ortamda iletisimin ve etkilesimin olmadigini, derinlemesine 6grenmenin zor
oldugunu, 6grencilerin kalici grenemedigini diisiinen bazi drama 6gretmenleri bu sorunlarin baglanti
sorunlarindan ya da dijital ortamin dogasindan kaynaklandigini ifade etmislerdir. Cevrimigi ortamda
gerceklestirilen canlandirma etkinliklerinin giicliniin zayifladigini ifade eden K22, “Her ne kadar
odalarda gruplar canlandirma yapsa da camdan cama olunca canlandirmanin giicii zayiflyyor,”
sozleriyle dijital ortamin dramanin dogasina uygun olmadigini ifade etmistir. Cevrimigi ortamda
yasanan onemli sorunlardan biri de hareket alaninin sinirli olmasidir. Drama ¢alismalarinda hareketi,

devinimi, beden dilini, jest ve mimikleri etkin kullanmak olduk¢a énemlidir. Hareket alaninin siirl
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olmasi katilimeilarin ve drama 6gretmeninin kendini farkli bigimlerde ifade etmesi, iletisim kurmasi
ya da sanatsal formlar olusturmasi agisindan sorun teskil etmektedir. Drama 6gretmenlerine gore
dijital platformda katilimcilarin beden yoluyla kendilerini ifade etmeleri olanakli degildir. Cevrimigi
ortamda kisinin kendini bedeniyle ifade etmesi kameranin agisina, bilgisayar ekraninin genisligine,
internet baglantisina ve baglant1 kurulan fiziksel mekanin yapisina bagli olarak degismektedir.

K53, “Dans ileilgili bir ¢alisma i¢in hareketi gostermem gerekiyordu. Cift kamera kullanarak
ogrencilerin hareketinet gormelerini saglayacak bir agidan daha baglanti gergeklestirdim, ” sozleriyle
karsilastig1 sorunu ikinci kamerayi kullanarak ¢ozdiigiinii soylemistir. Drama 6gretmenlerinin drama
derslerine cep telefonundan, tabletten ya da farkli bir bilgisayardan baglanarak ikinci bir cihaz ya da
iki farkli ekran kullandiklar1 goriilmektedir. K53 gibi iki farkli kamera kullanmanin, bedenin daha
goriiniir olmasina, 6grencilerin etkinligi daha iyi anlamasina katki sagladigi goriilmektedir.

Katihmcilarin Hazirbulunusluguna iliskin Sorunlar

Arastirma bulgulart drama 6gretmenlerinin katilimcilarim hazir bulunuslugu konusunda
yasadig1 sorunlarin yas gruplarina gore degistigini gostermektedir. S6z gelimi temel egitim olarak
ifade edilebilecek ilkokul ve ortaokul 6grencileriyle galigan drama egitmenleri ayni anda konusma,
mikrofonu agik unutma, mikrofonu ya da kamerayr acip kapatarak diger ogrencilerin dikkatini
dagitma, arka plan resmini degistirerek ilgi ¢ekmeye ¢alisma gibi sorunlar yagamaktadirlar.

Kamera ya da
mikrofon

acilmamast

Ev ortaminin

Ayn1 anda a
konusma s o
rahathigi
Dijital Gerekli arag-
araglarin etkili gereclerin
\ / bulunamamas1
Etkinliklere Katihmceilara Mikrofonun

katihmda Yonelik acik
isteksizlik Sorunlar: birakilmasi

Sekil 2. Katilimcilara yonelik sorunlar

Cevrimigi drama derslerinde katilimcilar konusunda en sik yasanan sorun derse katilimda
isteksiz olmadir. Derste isteksiz olma beraberinde farkli sorunlar1 da getirmektedir. Ogrencilerin ders
esnasinda kamera, mikrofon, arka plan gibi dijital platformun 6zelliklerini kullanmasi bu sorunlardan
biri olarak sayilabilir. S6z gelimi K49, “Baglanti, katilmama istegi durumunda 6grencilerin
ses ve gortintiilerini kapatmasi, siirekli ses a¢ip kapatmalari, sanal arka planlar yaparak diger
arkadaslarmmin dikkatlerini dagitmalar, ailelerin gizli dinleyici olmasi gibi sorunlarla karsilastim,”
sozleriyle 6grencilerin derse uyum saglama konusunda yasadigi sorunlart vurgulamigtir. K22 ise
“Spontan hareket ediyorum. Ciinkii her seferinde farkli sorunlar ortaya ¢ikabiliyor. Bazen altyapu,
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bazen de katilimct kaynakly sorunlar oluyor. Katilimcilar simdi ve burada olmuyor ya da kamera
agmuyor vb. gibi,” sdzleriyle isteksiz olmanin ve odaklanma sorununun altini ¢izmistir.

Yetigkinlerle yapilan drama calismalarinda derse katilma konusunda isteksizlik, dijital
araglart kullanma konusunda bilgi eksikligi, telefondan baglanma, ev ortaminin verdigi rahatlik gibi
sorunlar ortaya ¢ikmaktadir. Cevrimici drama derslerinde katilimda isteksizlik kadar derse adapte
olmada ve dikkati toplamada sorunlar yasandig1 goriilmektedir. Katilimcilardan kaynaklanan bir diger
sorun ise dijital platformu ya da Web 2.0 araglarini1 kullanma konusunda bilgi eksikligidir. Drama
Ogretmenleri ses agma ya da kapatma, kameray1 kapatma, dijital platformu kullanma konusundaki
bilgi eksikligini katilimcilara bu konuda bilgi vererek agsmaya ¢alismiglardir. Boyle anlarda ¢evrimici
drama dersinin siiresinin nitelikli kullanilamadig1, 6grenme siiresine ayrilacak zamanin bu tiir teknik
islemlere ayrildigi sdylenebilir. Bu durumun istesinden gelmek amaciyla drama 6gretmenlerinin
farkli ¢6ziim yollar1 uyguladiklar1 gorilmiistir. S6z gelimi K17, “Zoom uygulamasinda bosluk
(space) tusuna basili tutarak mikrofonu agiyoruz. Mikrofonlari konusmadigimiz anlar disinda kapali
tutuyoruz,” sozleriyle drama dersinde yazili olmayan bir sdzlesmenin oldugunu ve katilimeilarin
bu sézlesmeye uygun hareket ettigini ifade etmistir. Boyle bir durumda mikrofonu agik olan kisi
konugmasini bitirdiginde bir bagka katilimci konugmaya dahil olabilmektedir.

Teknik Olanaklara Yonelik Sorunlar

Covid-19 siiresince gerceklestirilen ¢evrimigi derslerde en sik kullanilan climlenin “Beni
duyabiliyor musunuz?”” oldugu soylenebilir. Sesin, goriintiiniin ya da diger ifade unsurlarinin karsi
tarafa ulagsmasi hem drama 6gretmenleri hem de katilimcilar i¢in olduk¢a 6nemlidir.

Senkron

olmama
Ev ortaminin

agir
rahatlig1

Baglantinin
zay1f olmasi

Teknik
Telefondan Olanaklara
baglanma Yonelik
Sorunlar

Mikrofonun
acik
birakilmasi

Sekil 3. Teknik olanaklara yonelik sorunlar

Aragtirma bulgularima gére Internet baglantisinin zayif olmast ya da kopmast, derse yeniden
baglanmaya ¢alisma yasanilan teknik sorunlarin basinda gelmektedir. S6z konusu sorun bazen
drama Ogretmenlerinden bazen de katilimcilardan kaynaklanmaktadir. Baglantinin zayif olmasi,
sesin ya da goriintliiniin aktarimindaki gecikmeler dersin siiresinin kisalmasina, derse karsi ilginin
kaybolmasina, 6grencilerin kendilerini ifade edememesine ya da yeniden ifade etmeye c¢aligarak
zaman kaybina neden olmaktadir. Senkron olmamak da benzer bigimde siirenin niteliksiz kullanimina
yol agmaktadir. K13, “Internet baglantisinin zayiflamasi, ses ve goriintiide donmalar yasanmasi gibi
sorunlar olabiliyor ancak uzun sureli ya da ¢oziimsiiz sorunlar degiller, ” sozleriyle bu durumu biiyiik
bir sorun olarak gormezken K54, “Senkron problemi ¢éziilmesi imkdnsiz gibi goriiniiyor. Odalara
katilamayan katilimcilar igin bir oda fazla agip sonra odalarda gezdirip ardindan olmasi gereken
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odaya yolluyorum, katilimcilardan kaynaklanan telefon ve tablet ile girmeleri problemi ise katilim
sarti olarak belirlenirse ¢oziilebilir,” sdzleriyle senkron konusunda ¢dzlimiin olmadigina inandigini
soylemistir. Kameradaki goriintiiniin kalitesiz olmasindan sikdyet eden K4 ise, “Internet baglantisi
sorunlart en basta, cam’deki goriintiiniin kalitesi, siire yetersizliginden dolayr herkese soz hakki
verememe,” sozleriyle Internet baglantisindan kaynaklanan sorunlara drnekler vermistir.

Cevrimi¢i Drama Derslerinde Sorunlara Yoénelik Coziimler

Cevrimici drama derslerinde dramanin bi¢imine ve igerigine, katilimcilarin hazir
bulunusluguna ya da teknik olanaklara yonelik sorunlara drama &gretmenlerinin farkli ¢ozliimler
bulduklar1 goriilmektedir. Arastirmada, ¢oziimler konusunda belirli kategoriler ortaya cikmuis,
¢Oziimlerin sorunlara yonelik olduklari, drama &gretmenlerinin karsilastiklart sorunlara ¢oziimler
bulduklar1 goriilmiistiir®. Tablo 2’de ¢6ziimler konusunda ortaya c¢ikan kategorileri gdrmek
miimkiindir:

Tablo 2. Cevrimic¢i drama derslerinde yasanan sorunlara yonelik ¢oziim onerileri

Kategoriler Kodlar
Teknik sorunlara gére B plani olusturma
Daha az etkinlik yapma
Drama dersinin siiresine Siireye gore etkinlik belirleme
yonelik ¢ozliimler Katilimeilardan hazirlik yapmalarini talep etme

Degerlendirmeyi atdlye sonrasina birakma
Dramanin bazi agamalarin1 uygulamama

Bireysel ya da kiigiik grup etkinlikleri kullanma
Oyunlar1 ¢evrimici ortama uyarlama

Hikayelestirmeyi, konugmaya dayali etkinlikleri tercih etme
Drama dersinin iglenisine

T Bedenin ve hareketin 6ne ¢iktig1 pantomim vb. etkinlikleri tercih etme
yonelik ¢oziimler

Hayali nesneler (top vb.) kullanma
Ogretmenin role girmesi teknigini kullanma

Not alarak 6grencilerin esit katilimini saglama

Katilimcilara numara verme

Dijital platformun Bekleme odasini kullanma
kullanimina yonelik Emojiler ve farkli gekiller kullanma
¢oziimler Gorsel, video ya da slayt kullanma

Uygun Web 2.0 araglarini kullanma

Anlik ¢6ziimler uygulama
Sohbet (Chat) boliimiinii kullanma
internet baglantisina Uzmanlardan, Internet servis saglayicidan destek alma
yonelik ¢oztimler Cep telefonu ile baglanma
Sorun yasayan kisiyi etkinlige dahil etmeme
Katilimeilari sorunlar hakkinda bilgilendirme

5 Drama 6gretmenlerinin lisans, yiiksek lisans ve doktora diizeyinde egitim aldiklar1, drama 6gretmeni olarak gorev yaptiklari siirenin
ortalama 10 yilin {izerinde oldugu goriilmistir. Drama 6gretmenligi konusundaki deneyimin drama etkinliklerinin gevrimici
ortama uyarlanmasinda, ¢evrimi¢i ortamda drama calismalarmimn yiiriitilmesinde, karsilagilan sorunlara karsi farkli stratejilerin
kullanilmasinda etkili oldugu s6ylenebilir. Drama 6gretmenlerinin veri toplama aracindaki sorulari yanitlama ve drama galismalari
hakkinda kapsamli degerlendirme yapma, geri bildirim verme konusunda yetkin olduklart séylenebilir.
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Drama Dersinin Siiresine Yonelik Coziimler

Cevrimigi ortam giinlilk yasamdaki uyaranlarin bir boliimiiniin kullanildig: bir simiilasyon
alanidir. Bir mekan olarak katilimcilara farkli bir deneyim olanagi sunan ¢evrimigi ortam hissedilen
zaman agisindan yiiz yiize drama deneyiminden farkli bir anlama sahiptir. Drama 6gretmenlerinin
en biiyiikk sikayetlerinden biri ¢evrimic¢i ortamda gergeklesen drama dersinin siiresinin yeterli
olmadig1 yoniindedir. Kullanilan dijital platformda bir oturumun siiresinin 40 dakika olmasina
ragmen (Bazi drama Ogretmenleri ¢evrimici derslerin 30 dk. slirdligiinii ifade etmiglerdir.) ders
stiresince katilimeilarin derse baglanamamasi, baglantinin yeterli olmamasi ya da dijital platformun
Ozelliklerini kullanamamalar1 gibi teknik aksakliklar aktif olarak islenen ders siiresinin azalmasina
neden olmaktadir. Bu soruna ¢6ziim bulmaya c¢alisan bazi drama Ogretmenleri dersi ¢evrimici
ortamin dogasina gore uyarlamislar, bazilari drama etkinliklerinin tiimiinii uygulamadiklarini ifade
etmislerdir. Bu durumu “Oncelikle baglanti sorunlari oluyor kullanicilarin alt yapilarindan kaynakl.
Ders siiresinin 30 dakika olmast dersin tiim asamalarinin yetismemesine ya da ‘zamanla yarisma’
kaygisindan yeteri kadar derinlikli ¢alisilamamasina neden olabiliyor zaman zaman,” sozleriyle
aciklayan K19’a gore siirenin kisitl olmasi drama konusunda derinlemesine 6grenmeyi de olumsuz
etkilemektedir.

Siireve are Katilimcilardan
4 y g hazirlik
etkinlik apmalarini
belirleme yap

talep etme

Daha az Degerlendirmey
etkinlik atolye sonrasina|
yapma birakma

eknik sorunlara Dramanin bazi
gore B plant tiresi oneli asamalarini
olusturma Coziimler uygulamama

Sekil 4. Drama dersinin siiresine yonelik ¢oziimler

Cevrimigi ortam dogast geregi her an siirprizlere agik bir mecra olarak 6ne ¢ikmaktadir. Bu
ortamda ders yapan drama 6gretmenleri her an baglantinin kesilmesi ya da zayiflamasi, elektrigin
kesilmesi, Ogrencilerden kaynakli teknik bir problemin ortaya ¢ikmasi, oturum siliresinin sona
ermesi gibi sorunlarla kars1 karsiya kalmaktadir. Drama 6gretmenleri sdzii edilen sorunlarin ¢ozimii
icin B plani hazirladiklarini, anlik ¢oziimler uyguladiklarint ya da spontan davrandiklarim ifade
etmislerdir. Bu tiir sorunlarla karsilastiginda spontan davrandigini sdyleyen K22, “Spontan hareket
ediyorum ¢tinkii her seferinde farkli sorunlar ortaya ¢ikabiliyor. Bazen altyapt bazen de katilimci
kaynakli sorunlar oluyor. Sozgelimi katilimct simdi ve burada olmuyor ya da kamera a¢muyor,”
sOzleriyle soruna gore hareket ettigini ifade etmistir. K41 de “Dogac¢lama hareket ediyorum. Bu

’

sekilde deneyim kazaniyorum. Aileler de bu tiir konularda ¢ok yardimci oluyor,” sozleriyle benzer
bicimde hareket ettigini, ailelerin kendisine destek oldugunu sdylemistir. Bu davranis bigcimi her

deneyim sonrasinda daha da gelisen bir beceriye doniismektedir. Drama egitmenleri herhangi bir
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sorunla karsilastiklarinda spontan bir ¢6ziim uyguladiklarini, uygulanan bir ¢6ziimiin basarili olmasi
durumunda sonraki zamanlarda da kullanmaya devam ettiklerini ifade etmislerdir.

Cevrimici drama dersleri dogasi geregi drama 6gretmenlerini alternatifler aramaya, her an
karsilarina ¢ikacak bir sorunu ¢6zme konusunda hazirlikli olmaya zorlamaktadir. Bu durumu B plan:
olusturmak olarak ifade eden katilimcilara gore her drama dgretmeninin bir B plani olmali, herhangi
bir sorunla karsilastigi anda bu plani devreye sokmalidir. Arastirmada dersin siiresinin kisitli olmasina
yonelik onerilen ¢oziimleri asagidaki bigimde ifade etmek miimkiindiir:

»  Teknik sorunlara gore B plani olusturma

*  Dabha az etkinlik yapma

*  Siireye gore etkinlik belirleme

»  Katilimcilardan drama dersi 6ncesinde hazirlik yapmalarini isteme
*  Degerlendirmeyi ders sonrasina birakma

*  Dramanin bazi agamalarini uygulamama

Drama 6gretmenlerinin buldugu ¢éziimler ders siiresinin® daha etkili gegmesini saglayacak
yonde adim attiklarim1 gostermektedir. Coziimler goézden gegcirildiginde drama o6gretmenleri
dersin daha etkili olmasi amaciyla daha az sayida etkinlik yapmuislar, dersin siiresine gore etkinlik
belirlemisler, bazi durumlarda degerlendirme etkinligi yapmamuglar ya da etkinligi ders sonrasina
birakmislar, dramanin bazi asamalarini uygulamamislardir. Bu noktada ¢6ziimlerin s6z konusu
sorunu ortadan kaldirmadigi ya da ¢6zmedigi, yalnizca iginde bulunulan durumun olumsuz etkilerini
azaltmaya yonelik oldugu sdylenebilir.

Drama Dersinin islenisine Yonelik Coziimler

Aragtirma bulgular1 gozden gegirildiginde cevrimigi drama derslerinde yapilan degisikliklerin
baglantinin zayif olmasi, senkron olmama, seste, goriintiide donma ya da gecikme gibi sorunlarin
cozlimiine yonelik oldugu goriilmektedir. S6z konusu degisiklikler oyunlarda, fiziksel etkinliklerde
ya da canlandirmalarda bireysel ya da kii¢iik grup etkinliklerini kullanma yoniindedir. Drama
ogretmenlerinden K26, “Daha bireysel ¢alismalara yonleniyoruz. Grup c¢alismalar: daha zor.
Bireysel oyun ve egzersizlerde dgrencilerden (kamera alam ¢ergevesinde) oyun alani belirlemesini

’

istiyorum,” sozleriyle cevrimici ortamda etkinlikleri biiyiik gruplarla gerceklestirmek yerine
bireysel ya da kiigiik grup etkinlikleri tercih ettigini ifade etmektedir. Bu tercihin temelinde ses,
s0z, konusma, jest ya da mimik gibi ifade olanaklarinin ¢evrimi¢i ortamda karsi tarafa ulasmasinda
Internet baglantisinin niteligine goére belirli gecikmelerin ortaya ¢ikmasi bulunmaktadir. Drama
Ogretmenleri ¢cevrimici ortamda grup ¢aligmalarinin kolay olmadigini, bireysel ya da kiigiik gruplarla
yapilan ¢alismalarin daha uygulanabilir oldugunu ifade etmislerdir. Bu calismalarin kameralarin

gorebilecegi, 6grencilerin yorumda bulunabilecegi bi¢cimde gergeklestigi sdylenebilir.

6 Yiiz yiize gergeklestirilen drama dersleri genellikle 40 dakika siirmekte, Covid-19 siirecinde ise ¢evrimici ortamda 30 dakika olarak
gergeklestirilmistir. Bu siirenin bir bolimi 6grencilerin derse baglanmaya calismasiyla gegmis, baglantinin zayif olmasi ya da
kopmast planlanan nitelikli ders isleme siiresini daha da kisaltmistir.
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Pantomim vb.
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etkinlikleri Coziimler
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Sekil 5. Drama dersinin islenisine yonelik ¢oziimler

Cevrimi¢i drama derslerinin giigliiklerinden biri de Ogrencilere dogrudan ulasim
olanaklarinin kisith olmasidir. Yiiz yiize gerceklestirilen drama derslerinde 6grencilerle ayni fiziksel
mekanda bulunan drama 6gretmenleri 6grencileri motive etme, derse istekli olmalarini saglama
ya da onlar1 derste tutma konusunda daha hizli hareket etme, sorunlara aninda miidahale etme
olanagi bulabilmektedir. Yiiz yiize ¢aligmalara oranla sinif yonetimi agisindan daha belirsiz bir
mekan olan ¢evrimi¢i ortamda 6grencilere dogrudan ulasmak, etkili bir sinif yonetimi saglamak
gii¢ olabilmektedir. Bu nedenle 6grencilerin derse katilmasi ya da ¢evrimici ortamda onlart derste
tutmak drama Ogretmenleri agisindan bir sorun haline gelebilmektedir. Drama &gretmenleri bu
gibi durumlarda &grencileri derste tutacak, rahatlamalarini saglayacak, enerjilerini diizenleyecek
etkinlikler kullandiklarin1 sdylemislerdir. Drama 6gretmenleri bu etkinlikleri belirlerken asagidaki
amaclar1 g6z 6nlinde bulundurmuslardir:

*  Derse enerjik baglama

«  Katilimecilarin kendilerini rahat hissetmelerini saglama

*  Ders siiresince katilimcilarin dikkatlerini ¢ekecek etkinlikler kullanma
»  Katilmecilar eglendirecek etkinlikler kullanma

*  Katilimcilarin dinamizmine gore degisiklik yapma

Drama 6gretmenleri ¢evrimi¢i drama derslerine etkili bir baglangic yapmak, dersin herhangi
bir aninda &grencilerin dikkatini toplamak ya da dersin sonunda degerlendirme yapmak amaciyla
cesitli etkinlikler kullandiklarini, katilimeilarin dikkatlerine, motivasyonlara katkida bulunmak,
o6grenme hedeflerine ulasmak amaciyla hareket ettiklerini ifade etmislerdir. Bu agidan kullanilacak
etkinliklerin yalnizca tek bir amaca degil birden fazla amaca hizmet etmesi gerektigi sdylenebilir.

Drama 6gretmenlerinin ¢evrimigi drama dersinde karsilastiklar1 sorunlari ¢ozmek amaciyla
hikdyelestirme, pantomim ya da role girme gibi canlandirma temelli ¢oziimleri kullandiklari
gorilmiistiir. Yazinsal bir metin olan hikayelerin ve dramatik i¢erigin canlandirmaya uygun bigimde
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ise kosuldugu hikayelestirmenin ¢evrimici drama caligsmalarinda siklikla kullanildigi, drama dersi
stiresince once hikayenin anlatildig1, sonrasinda hikdyenin nasil canlandirilacagi iizerine konusuldugu
ve son olarak performansin (dogaglamalarin) gergeklestirildigi sdylenebilir. Drama 6gretmenleri
ozellikle temas gereken durumlarda bu tiir etkinlikleri kullandiklarini, konugmanin ya da sozlii
yonerge vermenin islerini kolaylastirdigini ifade etmiglerdir. Kii¢lik gruplarla calismalar yapilan bu
siireglerde 6grencilere gesitli dogaglama konular1 ve roller verilmis, ara odalarda (breakout rooms)
canlandirma i¢in gerekli hazirliklar yapilmis, son olarak dijital platformun ana ekraninda diger gruplara
s0z konusu durumlar canlandirilmistir. Hikayelerin kullanimima &rnek veren K35, “Hikdye anlatip
hikdye olusturup canlandirma yapiyoruz. Kisitlh durumlarda hikayeleri konuya gore diizenliyoruz,”
sozleriyle oncelikle hikayenin okundugunu, sonrasinda iizerinde degisiklik yapildigini ifade etmistir.
Bu ornekte hikaye olusturma asamasinda canlandirmanin (dogaglamanin) igeriginin belirlendigi
goriilmektedir. K35’in kullandig1 teknik Adigiizel’in (2019, s.376) “sahneye koyma, oyunlastirma
veya bir durumu gercekte oldugundan daha heyecan verici ya da kétii gosterme” olarak tanimladigi
dramatizasyondur. Bu ¢aligmalarda yazili bir metne bagli kalinarak bir konu, ykii, masal ya da farkli
bir yazinsal metin canlandirilmaya c¢alisilmaktadir (Metinnam ve Karaosmanoglu, 2021).

Drama dersinin islenisi aynm zamanda dersin siiresiyle de iliskilidir. Ogretmenlerin drama
dersinin islenisine yonelik bulduklari ¢éziimler farkli teknikleri kullanma, grup g¢alismalarinda
degisiklikler yapma ya da etkinlikleri ¢evrimici ortamda farkli bi¢cimlerde kullanma ydniindedir.
Uygulanan ¢oziimlerin ayni1 zamanda dersin siiresiyle iliskili oldugu, dersin siiresini etkili kullanmaya
katki sagladig1 sdylenebilir. Ogretmenlerin B plani olarak tanimladiklar1 ¢dziimlerin dersin siiresine,
islenisine gore belirlendigi, cevrimigi ortama uygun ¢éziimler bulundugu goriilmektedir.

Ogretmenlerin, ¢evrimigi drama derslerinde farkli amaglarla role girdikleri, dogaglamalara
dahil olduklar1 ve dramatik kurgu iginde yer aldiklar1 gériilmiistiir. Ogretmenin role girmesi olarak
tanimlanabilecek teknik ile drama 6gretmeni 6grencilerle birlikte bir kurgu olusturabilir, dramatik
kurgunun dersin amaglarima uygun big¢imde ilerleyip ilerlemedigini rol ig¢inde kontrol edebilir
(Metinnam ve Karaosmanoglu, 2021). Ogretmen bilgi toplamak ya da vermek, arabulucu olmak,
katilimcilarin role odaklanmalarini ve rol iginde caligmalarimi saglamak amaciyla role girebilir
(Baldwin, 2019). Bu noktada K19’un soyledikleri 6gretmenin role girmesi teknigi agisindan etkili
bir 6rnek olabilir:

Dogaglamalarda bir degisiklige gitmiyorum ancak &grencilerin kendi oyunumuza ya da
hikayemize geri dénmesi igin canlandirmaya dahil oluyorum kimi zaman. Ornegin anne-
baba trafikte canlandirmasi yapan iki 6grenciden biri trafikteki durumun ¢ok digina ¢ikacak
bir diyalog ya da mekéan degisimine girerse, ben trafikteki bir karakter, polis, levha, 151k
roliinde karakterle diyaloga girerek oyuna tekrar adaptasyonu saglamaya c¢alistyorum.

K19, ¢evrimici drama derslerinde 6grenciler dramatik kurgudan ¢iktiklarinda role girdigini
ve dramatik kurguya miidahale ettigini, 6grencileri tekrar canlandirmanin odagina cektigini ifade
etmektedir. Ogretmenin yalnizca {ist statiiden bir role girmedigi (trafik polisi), trafik levhas1 ya da
trafik 1s1klar1 gibi 6grencilerin yorumda bulunacaklari, 6n bilgilerini kullanacaklari rollere de girdigini
belirtmistir. K19, dramatik kurguyu bozmadan yonergeler vererek dogaclamayi yonlendirmistir
(Adigiizel, 2019). Drama 6gretmeni role girerek 6grencilerin dogaglamay1 amacina uygun bigimde
gergeklestirmelerine, dramatik kurgunun bilesenlerinden “odaga” hizmet edecek bir canlandirma
yapmalarina katki saglamustir.
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Internet baglantis1 ¢evrimici drama dersini etkileyen en &nemli bilesenlerden biridir.
Baglantida yasanan sorunlarin drama ogretmenlerini farkli ¢dziim yollar1 bulmaya zorladigi
goriilmektedir. Drama 6gretmenlerinin hikayelestirme disinda bedenin 6n planda oldugu pantomim
egzersizlerini kullandiklart da goriilmektedir. Herhangi bir olayin, diisiincenin beden diliyle, jest
ya da mimiklerle anlatildig1 pantomim gibi bedene dayali etkinlikler drama 6gretmenlerinin sesin,
soziin karsi tarafa aktarilmasinda sorun yasadiklari anda kullanilmaktadir. S6zii edilen aktarim
siirecinde hem o6gretmenin hem de 6grencilerin duygu ve diisiincelerini sanatsal bir formla ifade
etmeleri miimkiin olabilmektedir. Bu noktada internet baglantisinin zayif olmasi gibi ¢6ziimii zor
olan temel bir sorun sesin kullanilmasi yerine beden dilinin, jest ve mimiklerin ise kosulmasiyla
¢oOziilmiistiir. Ayrica bu siiregte dijital platformdaki sohbet boliimii pantomim etkinlikleri konusunda
yorum yapmak, duygu ve diisiinceleri aktarmak ya da yazili iletisim kurmak amaciyla etkin bigimde
kullanilmastir.

Pantomim konusunda K52 nin sdyledikleri K35’in hikayelestirmeye yonelik soylediklerine
benzer niteliktedir. “Sese ihtiya¢ duymayacak, anlatilan hikdyeye uygun jest-mimik gelistirme
egzersizleri yapryoruz. Pantomim ¢alismalariyla jest ve mimiklere odaklantyoruz. Cocuklarla birlikte
pantomim gosterisi diizenliyoruz,” sozleriyle ¢evrimici drama dersinde jest ve mimiklerin, beden
dilinin ve pantomimin 6nemini vurgulayan K52, dgrencilerin anlatilan hikayeye uygun bigimde
hareket ettiklerini ifade etmistir. Hikayelestirmenin’, pantomimin ¢evrimi¢i drama derslerinde
kullanilmasina yonelik K35’in ve K52’nin sdyledikleri sozii edilen yontemlerin baglanti sorunlart
karsisinda kullanilabilecek etkili araglar oldugunu gdstermektedir. S6z konusu yontemler beden
dilinin, jest ve mimiklerin, gerektigi yerde sesin etkili kullanilarak canlandirma etkinliklerinin
cevrimici ortamda gergeklestirilebilecegini kanitlar niteliktedir. Bu bakimdan c¢evrimigi drama
derslerinde baglant1 sorunlariyla karsilasilan durumlarda soziin yerine beden dilinin, jest ve
mimiklerin kullanildig1 sdylenebilir.

Dijital bir platformda drama dersi yapmak drama 6gretmenlerini yaratict olmak konusunda
tesvik etmektedir. Dijital mekanin etkinlikleri kisitlamasi farkli alternatifleri diisiinme konusunda
hem drama 6gretmenlerini hem de katilimcilar cesaretlendirmektedir. S6z gelimi K13’iin belirtmis
oldugu etkinlikte yliz yiize bir ortamda ve cember bigiminde katilimcilar birbirine top atmaktadir.
Ancak dijital bir platformda s6zii edilen etkinligin uygulanma olasilig1 bulunmamaktadir. Buldugu
¢Oziiml “Topu birbirimize atarak oynadigimiz oyunlarda yine top kullandik fakat, hayali top. Ya
da birbirimize sirtimizi donecegimiz oyunlarda ekrana sirtimizi dondiik. Cember olmamiz gereken
zamanlarda isimlerimize numaralar verdik. Rol kartlarint sohbetten isme ozel gonderdik,” sdzleriyle
aciklayan K13, yasadigi1 soruna oldukga yaratict ve iglevsel bir ¢oziim bulmustur. Yasanan sorun
dijital platformdan kaynaklansa da 6gretmen bu durumu hayali top kullanarak, ekrana sirtin1 donerek,
isim yerine say1 kullanarak ya da sohbet boliimiinii etkin kullanarak asmaya galismistir. Oneriler
dijital platformda yapilan drama dersi i¢in oldukca etkili ve islevseldir. S6zii edilen Onerilerin
siklikla vurgulanan ¢evrimici ortamda etkilesimin olmamasi sorununun ¢dziimiine katki saglayacagi
soylenebilir.

7 Drama egitmenlerinin ifade ettikleri hikayelestirme dramada kullanilan dramatizasyon sozciigii ile benzerlik i¢ermektedir. Bu
kavram ile bir hikdayenin basini, ortasin1 ya da sonunu rol oynamaya, dogaglamaya uygun bicimde canlandirma siireci anlasilabilir.
Drama 6gretmenleri bu siirecte gergeklestirilen dogaglama ¢alismalarinin sozii daha az igerdigini, bedene dayali bir canlandirma
stirecinin gergeklestigini ifade etmektedirler.
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Dijital Platformun Kullanimina Yonelik Co6ziimler
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Sekil 6. Dijital platformun kullanimina yonelik ¢oziimler

Yiiz ylize drama c¢alismalarinda dersin amaglarina uygun bi¢cimde oyunlar ve fiziksel
etkinlikler kullanilmaktadir. Bazi oyunlarda ya da etkinliklerde fiziksel temas gerekebilir. Katilimcilar
don-1sin oyunundaki gibi arkadaglarini ebelemeye, ev sahibi-kiraci oyunundaki gibi kendilerine
bir ev bulmaya, yuvani bul oyunundaki gibi kol kola girerek kagan kisiye yuva olmaya calisirlar.
Dogas1 geregi katilimcilarin dokunma duyusunu kullanamadiklari bir uzam olan ¢evrimigi ortamin
en Onemli kisitlarindan biri fiziksel temas alanlarmin kullanimi konusundadir. Bu uzamda sozii
edilen ya da farkli etkinliklerin gerceklestirilmesi i¢in fiziksel temas yerine farkli bir ¢6ziim yolu
gerekmektedir. Katilimcilarin bir ekran yardimiyla dahil olduklari ¢gevrimici drama dersleri, gormeye
ve isitmeye dayali etkinliklerle gerceklesmektedir. Drama ¢alismalarinin yapildigt uzam ii¢ boyutlu
temas alanlarini kapsayan bir alandan iki boyutlu ve kisitli bir alana tagimmistir. Bu noktada drama
etkinliklerininnitelikli ger¢ceklesmesibirtakim degisikliklerle ve dokunuslarlamiimkiin olabilmektedir.
Buldugu ¢oziimii, “Temas gerektiren oyunlar: sozel ifade ile bicimlendirdik,” sozleriyle agiklayan
K37’ye benzer bigcimde K45 “Birbirine dokunarak yapilan bazi oyunlart dokunmak yerine ismini
soyleyerek yapryoruz artik, ” sdzleriyle bazi oyunlart dokunmak yerine isimleri soyleterek oynattigini
ifade etmistir. Tki 6gretmenin de yiiz yiize gerceklestirilen etkinliklerde dokunma duyusu kullanilan
durumlar yerine ¢evrimic¢i ortamda isimleri ya da oyunun amacimna uygun sozciikleri kullandiklar
gorilmektedir. Normal sartlarda drama dersinin hazirlik-isinma asamasinda hareketli etkinlikleri
tercih eden K53 ise “Hazurlik Isinma ¢alismalarinda yiiz yiize siirveg icin hareketli etkinlikler tercih
ederdim. Simdi daha ¢ok konusma ve konuya odaklama iizerine etkinlikleri tercih ediyorum,”
sozleriyle hareketli etkinliklerin yerini konusmaya dayali etkinliklerle doldurdugunu ifade etmistir.
Drama 6gretmenlerinin drama dersini daha nitelikli hale getirmek amacryla dijital platformlarin
bazi 6zelliklerinden yararlandiklari, planlamay1 bu 6zellikleri géz 6nlinde bulundurarak yaptiklart
gortilmektedir. S6z konusu 6zellikleri asagidaki gibi ifade etmek miimkiindiir:

*  Canlandirmalar esnasinda kameralar1 kapatma

*  Bekleme odasini (breakout rooms) kullanma

»  Katilmcilara numara verme

*  Emojiler ya da farkl: sekiller kullanma

»  Dersin islenisine uygun Web 2.0 araglarini kullanma

*  Qorsel, video, slayt ya da hayali nesneler kullanma
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Yukarida, maddeler halinde siralanmig 6zelliklerin dersin islenisine katki sagladigi, drama
Ogretmenlerinin isini kolaylastirdigi, 6grencileri daha etkin kildig1 ve ¢evrimici drama dersini daha
nitelikli hale getirdigi sdylenebilir. Drama 6gretmenlerinin siklikla dile getirdigi ¢evrimici ortamdaki
etkilesim eksikligi, iletisim kurmanin gii¢ olmasi gibi sorunlarm bu yollarla asilmaya ¢alisildig: ifade
edilebilir. Coziimlerden canlandirmalar esnasinda kameralar: kapatmanin dogaglamalari daha izlenir
kildig1, katilimeilarin performansi gergeklestiren gruba odaklanmalarini ve konsantre olmalarini
sagladigi soylenebilir.® Cevrimigi drama derslerinde dogaglama yapilirken estetik alan ya da sahne adi
verilen ekranda yalnizca dogaglama yapacak kisilerin, gruplarin gériinmesi gerekmektedir. I¢ izleyici
olarak hareket eden diger katilimcilar, dogaclamalar1 goézlemlemeye tesvik edilir. K22, “Bekleme
odasina aliyoruz. Biiyiik grupta canlandirma yaparken digerleri kameralarint kapatiyor,” sdzleriyle
biiyiik grupta/ana ekranda yapilan canlandirmada role girmeyen kisilerin kameralarini kapattiklarinin
altim1 ¢izmistir. Buldugu ¢oziimii “Bazen uygulama ozelliklerini denedikce her oturumda farkh
bir sey goriip bunu deneyebiliyorum. Ornegin ekrana sadece kamerasi acik olan kisileri almay:
deneyerek yapmaya bagladim canlandirmalari, ” bigiminde agiklayan K54 canlandirmaya yalnizca
kamerasi acik olan kisileri dahil ettigini sdylemistir.

Cevrimici ortam teknolojik agidan sonsuz bir kullanim alani sunarken sahip oldugu
ozelliklerle katilimcilarin kendilerini ifade etmelerini kisitlamaktadir. Cevrimigi drama derslerinde
katilimeilara (katilim konusunda isteksizlik, farkli iglerle ugrasmak, kamerayr ya da mikrofonu
kapatmak, ders esnasinda gevrimigi oyun oynamak vb.) ya da teknik aksakliklara (baglantinin zayif
olmasi, kamerada ya da mikrofondaki teknik sorunlar, bilgisayar ya da tablete ulasamama vb.)
bagli sorunlar yasanmaktadir. Drama &gretmenleri bu sorunlara bazi ¢oziimler gelistirmiglerdir.
Bu ¢oziimler arasinda dijital platformdaki sohbet (chat) boliimiiniin kullanilmasi, numara sirasina
gore konusulmasi ya da ders siiresince kameranin agik tutulmasi 6rnek verilebilir. Buldugu ¢6ziimii
“Ses veya goriintiide problem yasayinca chat iizerinden iletisim kuruyoruz. Her ders kimlerin soz
ve rol aldigint detayl olarak not edip bir sonraki hafta rol almayan ogrencilere dncelik taniyarak
herkesin esit paylasimda bulunmasini sagliyorum.” biciminde aciklayan K4, sesteki ve goriintiideki
donmanin bir sorun oldugunu ancak dijital platformun 6zelliklerini 6grencilerin kendilerini esit ifade
etmeleri amaciyla kullandigini ifade etmistir. Bulunan ¢oziimler arasinda ¢evrimici drama derslerinde
bazi konu bagliklarinda bi¢cim ve igerik agisindan degisiklik yapilmasi da bulunmaktadir. Drama
Ogretmenleri dans, ritim, miizik gibi devinime, beden dilini kullanmaya ve es zamanl etkinlikler
yapmaya dayali basliklar1 ¢evrimigi ortama uyarlamaya calismistir. S6z konusu degisiklikler ya da
uyarlamalar drama 6gretmenlerinin ve katilimcilarin ¢evrimici ortamda karsilagtiklar: baglanti ve es
zamanl (senkron) hareket edememe sorunlarini agmalarina katki saglamustir.

Cevrimi¢i drama derslerinde karsilagilan sorunlardan biri de derse hazirliktir. Drama
ogretmenleri ve katilimeilar ¢evrimici drama dersine kendileri ig¢in 6zel bir alan olan evlerinden
baglanmaktadir. Kamusal bir alan olan okulda gerceklestirilen 6rgiin egitimin aksine ¢evrimigi ortam
katilimcilarin kendilerine ait odalarindan, mutfaktan, salondan ya da Internet baglantisinin iyi oldugu
bir mekandan derse girmelerini gerektirmektedir. Katilimcilar baz1 durumlarda baglantinin daha

8 Bu durum, dogaglama igin hazirlik yapan ve drama 6gretmeninin “Hazir oldugunuzda baslayabilirsiniz,” yonergesini bekleyen
gruplarin siirecine benzetilebilir. Dogaglama yapacak gruplarin sahne olarak belirlenen ve estetik alan olarak ifade edilen yeri
dogaglamaya uygun hale getirmeleri gerekmektedir. Yapilan hazirlik, dogaglamanin amacina hizmet etmeyecek nesnelerin, esyalarin
estetik alandan kaldirilmasii gerektirmektedir. Cevrimigi ortamda dogaglama yapan gruplar performansin goriiniir olmasini ve
kendilerine odaklanmalarini saglamak amaciyla diger katilimcilardan kameralarii ve mikrofonlarmni kapatmalarmi, dogaglama
bitmeden agmamalarini talep edebilir.
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iyi oldugu bir odaya gecebilmekte, baglantinin kesilmemesi i¢in kamerasini1 kapatabilmekte ya da
gecici olarak derse erisim saglayamamaktadir. Cevrimici drama dersine hazirlik konusunda yeterli
Ozeni gostermeyen katilimcilarin farkli davraniglar: dersin islenisi agisindan bazi sorunlarin ortaya
cikmasina neden olmaktadir. Katilimcilari ev ortaminda rahat davranmalari, uygun olmadiklarini
belirterek kameray1 ya da mikrofonu agmamalari, diger 6grencilerin ilgilerini dagitacak davranislar
sergilemeleri dersin islenisini olumsuz etkileyebilmektedir. Karsilastig1 sorunu “Ogrencilerin ev
ortamindaki rahatligi disinda bir problemle karsilasmiyorum. Bu tiir durumlarda direkt ogrenciyi
uyarryorum,” sozleriyle agiklayan K32, fazla rahat davranan kisileri uyardigini, K49 ise 6grenciyi
uyardigini ve sinif 6gretmenini bu konuda bilgilendirdigini ifade etmistir. Drama 6gretmenleri bu
tir durumlarda daha sakin ve sabirli olduklarini, sorunun devam etmesi durumunda katilimcilar
uyardiklarint ya da mikrofonlarini kapattiklarini sdylemislerdir.

Internet Baglantisina Yonelik Coziimler

Drama ogretmenleri cevrimici drama derslerinde teknik altyapi, Internet baglantis1 ya
da dijital platformdan kaynaklanan sorunlar yasadiklarinda farkli ¢dziim yollart bulmuslardir.
Dijital platformun kullanilmasi sirasinda baglantidan kaynaklanan bir sorunla karsilagildiginda
bulunan ¢oziimler genellikle anlik olmaktadir. Katilimeilar bu ¢oziimleri baslangicta deneme-
yanilma yontemiyle bulmuslar, zamanla ¢oziimleri daha hizli uygulamaya baslamislardir. Drama
ogretmenlerinin uyguladigi ¢oziimlerden biri Internet baglantisiin zayif oldugu anlarda farkl
yollarla iletigim kurmaktir. Boyle durumlarda, dijital platformdaki mesaj gonderme ya da sohbet
(chat) bolimi kullanilmistir. Chat boliimii, O6grencilerin ¢esitli sorular sorduklari, yorumlar
yaptiklar1 ya da dgretmenin sorularina yanitlar verdikleri bir pencere goriiniimiindedir. Ogrenciler
ayn1 zamanda arkadaslarina bu pencereyi kullanarak mesaj gonderebilmektedir. Cevrimi¢i drama
derslerinde kullanilan mesaj boliimii yardimiyla yapilabilecekler asagidaki gibi 6zetlenebilir:

*  Soru sorma ya da sorulan soruyu yanitlama

*  Gergeklestirilen performanslar hakkinda yorum yapma (dogaclama, donuk imge gibi
canlandirma etkinlikleri)

*  Bir oyunun ya da etkinligin yonergesini katilimcilarla paylagsma
*  Oynanan bir oyuna yonelik yorumlar yapma

»  Bir dgrenciye 6zel mesaj (yalnizca bir kigiye gonderilen mesaj) 6zelligi kullanarak
ebe oldugunu sdyleme ya da digerlerinin bilmemesi gereken bir gorev verme

*  Dramatik kurguya iliskin bilgileri 6zel mesaj yoluyla gonderme

*  Dramatik durumlar1 ya da rol kartlarin1 aktarma
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uygulama

Sekil 7. Internet baglantisina yonelik ¢oziimler

Katilimcilarin yasadiklari sorunlar1 ¢6zme bigimleri ile sorunlar benzesmektedir. Baglantinin
zay1f olmastyla ilgili sorun yasayan drama egitmenleri bireysel ya da kii¢lik gruplarla ¢aligmalara
yogunlasmislar, uygulamanin sohbet (chat) boliimiinden iletisim kurmaya calismislardir. Drama
egitmenleri bu ¢oziimlerin yaninda teknik sorunlarla karsilastiklari anlarda galistiklari kurumda
gorevli olan teknik uzmanlardan destek aldiklarini, bilgisayarlarinda bir sorun oldugunda cep
telefonu ile baglandiklarini ya da ikinci bir kameraya gereksinim duyduklarinda cep telefonlarini
kullandiklarini, sorun yasayan katilimcinin bir siire etkinlige dahil edilmedigini, katilimcilar1 olasi
sorunlar konusunda bilgilendirdiklerini ifade etmislerdir. Drama egitmenleri teknik sorun yagayan
ogrencilerin ebeveynleriyle, okul idaresiyle ya da diger 6gretmenlerle sorunlarin ¢6ziimii konusunda
goriistiiklerini sdylemislerdir. Bu bakimdan, iletisim kurma sorunlarin ¢6ziimii anlaminda drama
ogretmenlerinin siklikla kullandiklar1 bir yontem olarak 6ne ¢ikmaktadir. Teknik sorunlarin ¢ézimii
konusunda modemi kapatip acma, Internet servis saglayici ile goriisme de uygulanan ydntemler
arasinda gosterilebilir.

Tartisma ve Sonug¢

COVID-19 siirecinde drama o6gretmenleri dijital ortamda drama derslerini yliriitmiisler,
drama c¢aligmalarini ¢evrimigi ortama uygun hale getirmeye ¢aligmislar, ders siiresince iletisimi ve
etkilesimi saglamaya, oyunlar1 ve fiziksel etkinlikleri dersin amaglarina uygun bicimde yliriitmeye
caligmislardir. Bu siirecte birtakim sorunlarla karsilasan drama 6gretmenleri bu sorunlara ¢éziimler
bulmaya ¢alismislardir. Bu sorunlar dijital ortamin kisithiliklarina, katilimcilara ve teknik olanaklara
yonelik sorunlar olmak flizere ii¢ baslik altinda toplanmistir. Dramanin bi¢imine ve igerigine,
katilimcilarin hazir bulunusluguna, Internet baglantisina ve teknik olanaklara iliskin yasanan bu
sorunlarin ¢evrimi¢i drama dersini olumsuz etkiledigi goriilmektedir. Cevrimici drama derslerinde
karsilagilan bu sorunlarla bas etmek amaciyla bulunan ¢éziimlerin drama dersinin siiresine, islenisine,
dijital platformun kullamimina ve Internet baglantisina yonelik oldugu sdylenebilir. Uygulanan
coziimlerin genellikle anlik oldugu, sorunla karsilasildigi durumda o andaki en pratik ve dersin
niteligini artiracak ¢oziimiin uygulandig: goriilmektedir.
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Dijital ortamin kisithiliklarina yonelik sorunlar gdozden gegirildiginde genellikle yiiz yiize
drama caligmalariyla dijital platformdaki drama caligmalarimin karsilastirildigi, ¢cevrimigi ortamin
olumsuz yonleri one ¢ikmaktadir. Auslander’a gore (2012), bu olumsuz yonlerin arka planinda
performansi temel alan mevcut ¢evrimi¢i uygulamalarin dijital canlilik, katilimciyla kurulan
etkilesim ve katilim konusunda yiiz yiize ¢aligmalar kadar etkili olmamasi goriilebilir. Arastirmacinin
“diger insanlarla baglanti kurmak” bigiminde tanimladigi etkili katilimin ¢evrimigi ortamda yeterli
etkiyi olugturmadig1 sdylenebilir. Davis ve Phillips’e gore ise (2020) bu karsilastirmanin temelinde
COVID-19 siirecinde goriinmez hale gelen “Ogrencilerin ve smifin sahip oldugu &zelliklerin”
dogrudan ¢evrimici ortama transfer edilememesi diigiincesi yatmaktadir. Aragtirmacilara gore yiiz
ylize ¢aligmalarda yapilan etkinliklerin cogaltilmasi ve dijital platforma tasinmasi kolay degildir.
Dijital platformda drama dersi yapan o6gretmenler benzer bigimde etkilesim kurulamamasini,
katilimcilarin yan yana olmamasini, rahat hissedememelerini olumsuz bir durum olarak gérmiisler
ve bu nedenle yiiz ylize yapilan drama ¢aligmalar1 gibi etkili olmadigini ifade etmislerdir. Benzer
bicimde Donohoe ve Bale (2020) da dijital platformlardaki en biiyiik sorunlardan birinin etkilesim
oldugunu diisiinmektedir. Gerek tiyatro gerekse drama calismalarinda 6gretmen ile katilimer
arasindaki etkin iletisimi saglayacak araglarin olmamasi etkilesimi olumsuz etkilemektedir.
Metinnam ve Karaosmanoglu’nun (2021b) ¢evrimici ortamda yaptiklari arastirmanin sonuglar1 da
benzer niteliktedir. Dijital ortamda gergeklestirilen drama ¢alismalarinda en sik karsilagilan sorunun
bedenin kisitli kullanimi oldugunu ortaya koyan arastirmacilar katilimcilarin dijital platformda
dogaclama yaparken bedenlerini tam olarak kullanamadiklarini, jest ve mimiklerini karsi tarafa
aktaramadiklarini tespit etmislerdir.

Cevrimici drama derslerinde ortaya c¢ikan sonuglardan biri de ders siiresinin amaglanan
kazanimlara ulagsmak konusunda yetersiz olmasidir. Bu agidan, drama &gretmenlerinin aldiklari
onlemler daha ¢ok, siireye yonelik olmustur. Dijital platformda yapilan drama dersinde hareket
alaninin siirli oldugu, iletisim kurmada sorunlar yagsandigi, grup ¢aligmalarinin zor oldugu ve drama
etkinliklerini dijital platforma uyarlamanin kolay olmadig1 ifade edilmistir. Drama &gretmenlerini
en ¢ok zorlayan alanlardan biri dramanin bigimine ve igerigine yonelik sorunlardir. Bu noktada
oyunlari ve fiziksel etkinlikleri kullanarak grup dinamigi olusturmaya, iletisime ve etkilesime dayali
etkinlikler yapmaya aligkin olan drama 6gretmenleri, katilimcilarin farkli mekanlardan baglandiklar
dijital platformda hedeflerine ulasmanin zor oldugunu diistinmektedir. Yiiz yiize yapilan drama
caligmalarinda gruba, siirece, mekana hakim olan, herhangi bir sorun ¢iktiginda dogrudan miidahale
edebilen drama Ogretmenlerinin dijital platformda s6z konusu hakimiyet alanlar1 kisitlanmistir.
Karsilastiklar1 sorunlari ¢6zme konusunda kendilerini yetersiz hisseden drama &gretmenleri,
ortaya c¢ikan bazi sorunlarin ¢ézlimsiiz oldugunu ve bu sorunlarin ¢evrimi¢i ortamin dogasindan
kaynaklandigini diigiinmiislerdir.

Cevrimi¢i drama dersi yapan ogretmenler dijital platformun ozelliklerini gbz Oniinde
bulundurarak ¢oziimler bulmuslardir. Drama Ogretmenleri, kalabalik gruplarla gerceklestirilen
etkinlikler yerine (Ozellikle grup dogaclamalar1 yerine bireysel ya da ikili dogaglamalar tercih
edilmistir.) daha ¢ok bireysel ya da kii¢lik grup etkinlikleri tercih etmisler, yiiz ylize oynanan oyunlari
ve fiziksel etkinlikleri dijital platforma uyarlamislardir. Drama 6gretmenleri yiiz ylize ¢calismalarda
temas gerektiren (s6z gelimi don-1sin oyununda ebe olan kisinin digerlerine dokunmasi) durumlari
dijital platforma aktarirken s6z ya da s6ze dayali bir ifade kullanmislar, ¢evrimici ortamda ¢ember
olusturmak amaciyla katilimcilara numaralar vermislerdir. Cevrimig¢i drama derslerinde bekleme

72



Covid-19 Siirecinde Cevrimici Drama Derslerinde Karsilasilan Sorunlar ve Coziim Onerileri

odas1 (waiting room) ozelliginin etkin bir bi¢imde kullanildig®, yiiz ylize gergeklestirilen drama
caligmalarinda siklikla kullanilan top, ip vb. nesnelerin yerine hayali nesnelerin yer aldigi goriilmiistir.
Drama 6gretmenleri 6grencileri derste tutacak, dikkatlerini, motivasyonlarini ylikseltecek etkinlikleri
tercih etmisler, baz1 durumlarda 6grencilerin gereksinimlerine uygun etkinlikleri kullanmiglardir.

Tipki yiiz yiize drama ¢aligmalarinda oldugu gibi ¢evrimigi drama derslerinde de canlandirma
siireci oldukca dnemlidir. Aragtirma sonuglari, drama dgretmenlerinin canlandirma siirecinin daha
nitelikli olmast ve katilimcilarin spontan bigimde kendilerini ifade etmeleri konusunda hareket
ettiklerini, gerekli yerlerde ¢cevrimi¢i araclardan destek aldiklarini gostermektedir. Cevrimigi ortamin
sahip oldugu kisitlar canlandirma siireci i¢in de belirleyici olmus, drama 6gretmenleri s6z konusu
kisitlar1 ortadan kaldirmak ya da etkisini azaltmak amaciyla adimlar atmiglardir. S6z gelimi hareketin,
devinimin ya da sesin kars1 tarafa ulasmasinda yasanilan kisitlilik, pantomim, hikayelestirme ya da
dramatizasyon gibi teknikler kullanilarak asilmaya c¢aligilmigtir. Drama 6gretmenleri buna benzer
durumlarda sesten ya da sdzden ¢ok bedenin, devinimin one ¢iktig1 etkinlikleri tercih etmisler,
dogaglama performanslarinin daha nitelikli izlenebilmesi amaciyla katilimcilardan kameralarin ve
mikrofonlarin kapatilmasini istemisler, dogaglamanin tasarlanmasi siirecinde emojilerin, arka plan
gorsellerinin ya da katilimcilarin evlerinde bulunan aksesuarlarin kullanilabilecegini ifade etmislerdir.
Canlandirma esnasinda katilimcilarin belirlenen konuya uygun bigimde dogaglama yapmalari, konuyu
farkli bir yere tasimak ya da dogaglama icinde bir durumu tartigmalarini saglamak amaciyla drama
ogretmenleri ¢evrimigi drama dersinde 6gretmenin role girmesi teknigini kullanmiglardir. Bunlarin
disinda ayrica iletisimi ve etkilesimi arttirmaya katki saglayan, katilimi olumlu yonde etkileyen Web
2.0 araclar1 farkli amaclarla kullanilmistir. Drama 6gretmenleri ¢evrimigi derslerde gorsel, video
ya da slaytlardan yararlanmislar, bazi durumlarda dogaglama yapmayan, s6z almayan 6grencilerin
kendilerini ifade etmeleri ve katilimcilarin esit katilim saglamasi amaciyla notlar almislar, derse
uygun Web 2.0 araglarini belirleyerek bu araglar1 degerlendirme, 6n bilgileri ya da hazirbulunuslugu
yoklama, yorum yapma, rolleri belirleme amaciyla kullanmislardir (Karaosmanoglu vd., 2022;
Mosse vd., 2022).

Arastirmanin bir diger sonucu ¢evrimi¢i drama derslerinde katilimcilara yonelik sorunlarin
dersi olumsuz yonde etkilemesidir. Katilim konusunda isteksiz olmalari, ev ortaminda rahat
olmalarindan ya da ortamin uygunsuz olmasindan dolay1 kamera, mikrofon agmamalari, ders i¢in
gerekli arag-gereclerinin olmamasi, aynt anda konugmalari, ¢evrimic¢i drama dersinde kullanilan
dijital araglar konusunda yeterli bilgilerinin olmamasi s6zii edilen sorunlar arasindadir. Bu sorunlarin
bazilar1 dogrudan katilimcilardan kaynaklanmakta, (isteksiz olma, arag-gere¢ olmamasi, kamera
ya da mikrofon agmama vb.), bazilar1 da gerekli dnlemlerin alinmamasindan, katilimeilarin yeteri
kadar bilgilendirilmemesinden (¢evrimic¢i ortamin kullanilmasi ve dijital araglar1 kullanma) ya
da c¢evrimigi ortamda katilimcilarla birlikte kurallarin belirlenmemesinden kaynaklanmaktadir.
Drama 6gretmenleri, katilimcilarin hazir bulunusluguna, tutum ve davranislarina yonelik sorunlarla
karsilastiklarinda daha sabirli ve sakin davrandiklarini, 6ncelikle sorunun ne oldugunu tespit etmeye
caligtiklarini, sonrasinda iletisim kurarak sorunu c¢ozmeye calistiklarini ifade etmislerdir. Bazi

9 Dramada Hareketi kim baslatti? ya da Liderini bul ismiyle bilinen oyunda oncelikle bir ebenin belirlenmesi ve mekanin digina
¢ikmasi gerekmektedir. Sonrasinda katilimcilar, iglerinden bir lider (grubu yonlendirecek kisi) belirler ve liderin yaptig1 hareketlerin
aynisini yapmaya ¢aligirlar. Lider belirli araliklarla yaptigi hareketleri degistirir. Ebenin gorevi ise hareketi kimin baslattigini ya
da degistirdigini bulmaktir. Cevrimigi ortamdaki bekleme odasi 6zelligi ebe olarak belirlenen kisinin mekanin digina ¢gikmasini
(¢evrimici odanin digina ¢ikmast) saglamaktadir. Grup i¢inde lider belirlendikten sonra ebe yeniden gevrimigi odaya (ana ekrana)
dahil edilir.
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drama 6gretmenleri katilimeilar: uyardigini ya da mikrofonlari sessize aldigini sdylemistir. Drama
ogretmenlerinin bulduklar1 ¢éziimiin ya da sozii edilen sorun ile bas etme bigiminin katilimeilarin
yas grubuyla iligkili oldugu goriilmiistiir. S6z gelimi her tiirlii ¢6ziimii denemesine ragmen bir sonug
alamayan ve 6grencilerin mikrofonunu kapatan drama 6gretmeni ilkokulda gorev yapmaktadir.

Cevrimigi ortam insanlar tarafindan kurgulanan ve belirli gereksinimlere sahip kurgusal
bir mekandir. Drama 6gretmenleri, uzaktan ve c¢evrimici olarak yiiriitilen drama ¢alismalarinda
dijital ortamin kurgusal dogasini ¢ok daha etkili bir sekilde kullanabilir. Yabancilasmanin dogal
olarak goriiniir oldugu bu alanda ¢alismak ve dramatik kurguyu etkili bir sekilde kullanmak, drama
Ogretmenleri ve katilimcilar i¢in ¢ok daha islevsel olabilir. Katilimcilarin farkli rollere girerek
kendilerini ifade etmeleri, belirli durumlari, olaylar rol i¢inde sorgulamalari, irdelemeleri ya da
analiz etmeleri ¢evrimici ortamda ¢ok daha kolay olabilir. Cziboly ve Bethlenfalvy (2020) yaptiklar
caligmada katilimcilarin gesitli hikayeler olusturabildiklerini, giinlilk yasamda ya da sosyal medyada
kargilarina ¢ikan 6nemli haberleri bir gazeteci, yazar ya da sair roliinde yorumlayabildiklerini ya
da dijital igerikler olusturabildiklerini ifade etmektedir. Arastirmacilara gdére c¢evrimigi ortamda
katilimcilar farkli bir role girerek giinlilk yasami yansitan dijital icerikleri yeniden iiretmekte ve
dramatik kurgu icinde evrensel bir {iriine doniismesine katki saglamaktadirlar.

Cevrimigi drama derslerinde karsilasilan bir diger sorun feknik olanaklara yoneliktir. Bir
grup c¢alismast olan drama dersinde katilimcilarin birbirini gérmesi, birlikte ¢aligmalar yapmasi
gerekmektedir. Bu bakimdan ¢evrimigi ortamda yapilan drama dersinde tiim katilimcilarm birbirini
gorecekleri genis bir ekrana gereksinim duyulmaktadir. S6zii edilen genis ekran bir bilgisayar ya da
tablet olabilir. Bazi katilimcilarin telefondan baglanmasi diger katilimeilar1 gormelerini engellerken,
bazi oyunlarda, fiziksel etkinliklerde ya da canlandirmalarda grup ¢aligmalarina katilimda sorunlara
neden olabilmektedir. Cevrimi¢i drama derslerinde baglantinin zayif olmasindan dolayr sesin,
gorilintiiniin karsi tarafa gec ulastigi, sirayla konusmanin gii¢ oldugu, donmalarin ya da gecikmelerin
gerceklestigi sonucuna ulagilmistir. Baglantidan, Internet altyapisindan kaynakli bu sorunlar
¢evrimig¢i drama dersinin bazi durumlarda durmasina, drama 6gretmeninin ya da katilimcilarin o
anda seslerinin ya da goriintiilerinin kars1 tarafa ulasip ulasmadigini kontrol etmelerine, baglantisi
zayif olan kisilerin oturumdan ayrilip yeniden baglanti saglamalarina neden olmaktadir. Cevrimigi
drama dersinin siiresinin kisa olmasini bu baglamda iki farkli odakta degerlendirmek daha anlaml
olacaktir. Drama Ogretmenleri dersin planlanan siiresinin kisa oldugundan sikayet etmisler ayrica
cevrimici drama dersi siiresince yasadiklar1 sorunlarin dersin niteligini ve ders anlatim siiresini
olumsuz etkilediginin altin1 ¢izmislerdir. Baska bir deyisle ¢evrimici drama dersi i¢in planlanan
siirenin dersin islenmesi, kazanimlarin aktarilmasi, drama etkinliklerinin gerceklestirilmesi agisindan
fiili olarak harcanan siireden daha uzun oldugu sdylenebilir.

Cevrimici drama dersi yapan bazi drama 6gretmenleri karsilastiklar: teknik sorunlari gz
oniinde bulundurarak B plan1 hazirlamis, ders planlarini bu sorunlara goére tasarlamiglardir. Arastirma
bulgularina gore B plani uygulayan 6gretmenler daha az etkinlik yapmis, drama dersinin siiresine gore
etkinlik sayis1 ve etkinlik igerigi belirlemis (uzun siire alan ve karmagik yonergelerden ziyade daha
kisa siire alan, adim adim yonergelere sahip etkinlikler), dramanin bazi asamalarini ya da etkinlikleri
uygulamamuslardir. Drama 6gretmenleri siireyi daha etkili kullanmak amaciyla katilimcilara atdlye
oncesinde hazirlanmalari i¢in baz1 gorevler verdiklerini, baz1 oturumlarda degerlendirme etkinligini
cevrimici ortamda gergeklestirmek amaciyla atolye sonrasina biraktiklarini ifade etmislerdir. Davis
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ve Phillips’e gore (2020) 6grencilerin ve smiflarin gériinmez hale geldikleri COVID-19 siirecinde
Internet baglantisindan, dijital platformdan kaynakli sorunlar ortaya giktiginda katilimcilarla farkli
yollarla iletisim kurulabilir, ortaya ¢ikabilecek olasi sorunlar hakkinda katilimcilara bilgi verilebilir.
Sonuglara gore drama Ogretmenleri ¢evrimi¢i drama dersinde sohbet (chat) boliimiiniin ya da
kameralarin kullanilamamasi durumunda mikrofon ile iletisim kurmuslar, katilimcilarin yasadigi
teknik sorunun uzamasi halinde bu kisileri kisa bir siireligine etkinlik disinda birakmislar, sorunun
¢oziilmesi durumunda etkinlige dahil etmislerdir. Drama 6gretmenleri Internet baglantisiyla ilgili
sorun yasadiklarinda cep telefonu ile derse katilim saglamuslar, internete baglandiklar aygiti kapatip
agmislar ya da Internet hizmeti aldiklar1 kurumun desteginden yararlanmislardir. Bu denemelerden
sonu¢ alamayan 0gretmenler ¢alistiklar1 kurumdaki uzmanlardan teknik destek talep etmislerdir.

Oneriler

Aragtirma sonuglar1 drama dgretmenlerinin ¢evrimigi ortamda bazi sorunlarla karsilastigini,
bu sorunlara ¢evrimi¢i ortamin ve dramanin dogasina uygun ¢oziimler bulmaya galistiklarini
gostermektedir. Sonuglar, ¢evrimici drama derslerinin ders Oncesinde yeterli aragtirma ve hazirlik
yapilmasi, donanimin saglanmasi durumunda gergeklestirilebilecegini gdstermektedir. Drama
ogretmenleri agisindan yeni olan “cevrimici ortamda drama dersi yapma” deneyimi ve karsilagilan
sorunlar bulunan alternatif ¢6ziimlerle asilmaya ¢aligilmigtir. Bu tiir durumlarda drama ve uygulama
odakl1 dersler disiplinler aras1 yaklagimla dramani dogasina uygun bigimde yapilabilir. Drama
Ogretmenlerinin Onerileri ve deneyim paylasimlari gz onilinde bulundurularak ¢evrimigi ortama
uygun programlar gelistirilebilir. Arastirma sonuglari goz 6niinde bulundurularak asagidaki 6nerilerde
bulunulabilir:

* Arastirma sonuglarindan biri drama 6gretmenlerinin ¢evrimi¢i drama derslerinde
hikayelestirme, pantomim, okuma tiyatrosu gibi teknikleri kullanmasina yoneliktir.
Cevrimici drama derslerinde canlandirma siirecinde kullanilabilecek farkli yontem
ve teknikleri, derse etkilerini ve katkilarini ele alan arastirmalar yapilmalidir.

*  Cevrimigi drama derslerinde farkli yas gruplarinda oyunlarin ve fiziksel etkinliklerin
uygulanmasinda karsilagilan giicliiklere ve ¢6ziim onerilerine odaklanan arastirmalar
yapilmalidir.

*  Arastirmanin sonuglarindan biri ¢evrimigi bir alan olan dijital platformun ve teknik
olanaklarin neden oldugu sorunlardir. Mevcut drama derslerinin ¢evrimi¢i ortama
nasil uyarlandigina odaklanan ve drama 6gretmenlerinin deneyimlerini ortaya koya-
cak aragtirmalar tasarlanmalidir. Bu arastirmalar farkli yas gruplarma ve bu gruplar
arasindaki uyarlama farkliliklarina odaklanmalidir.

*  Cevrimic¢i drama derslerinin gerceklestirildigi dijital platformlarin sahip oldugu ola-
naklari, drama ¢aligmalarina etkilerini karsilastiran ¢caligmalar yapilmalidir.
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The purpose of this research is to determine the problems faced by drama teachers
who teach drama online during COVID-19 and how they solve these problems, and
to present application suggestions for online drama studies. Interpretive qualitative
research, which tries to understand, make sense of and explore a problem, a
phenomenon, participants’ perspectives, world views, and previous experiences, was
used. The Online Drama Education Evaluation Form prepared by the researchers
in order to determine the opinions of the drama teachers working in any institution
and conducting drama lessons online was answered by 58 drama teachers. The
qualitative data obtained in the research were analyzed by descriptive analysis, the
difficulties encountered in the online drama lessons were classified in accordance
with the determined themes and categories, and the solutions for the problems were
presented in detail. According to the results of the research, drama teachers, who had
problems with the limitations of the digital environment, participants and technical
opportunities in online drama lessons, tried to solve these problems by changing the
duration of the drama studies and the teaching of the lesson, and by finding solutions

for the use of the digital platform and Internet connection. According to the results

of the research, studies on the adaptation of drama lessons to the online environment
and the experiences of drama teachers can be conducted. These studies can focus on
different age groups and adaptation differences between these groups. Research can
be conducted to reveal how drama teachers adapt drama techniques in online drama
lessons and what strategies they use other than these techniques.
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Introduction

Drama teachers* who conducted their lessons face-to-face had to do their lessons in an
isolated room and online during the COVID-19 pandemic, and they could only see the participants
through a screen (Cziboly & Bethlenfalvy, 2020). Drama teachers, who faced serious difficulties
in teaching drama in digital space, developed various methods to overcome these difficulties, used
digital platforms such as Zoom and Teams to conduct the lessons, and tried to adapt their face-
to-face drama studies to the digital platform in accordance with the nature and characteristics of
drama (Po-Chi Tam, 2020). By using some features of digital platforms, drama teachers changed the
background in accordance with the aims of the lesson or the dramatic fiction, used the camera and
microphone effectively, and made various group studies on the main screen of the digital platform or
in the breakout rooms. Various pre-texts, movies, stories and images related to the drama lesson were
used in online drama lessons to serve the learning outcomes (Bestock, 2020; Farmer, 2020; Cziboly
& Bethlenfalvy, 2020; Karaosmanoglu, Metinnam, Ozen, & Adigiizel, 2022). Various studies have
been carried out on the continuation of drama classes and the adaptation of activities to the digital
platform in accordance with the nature of drama. It is thought that it is important for the development
of creative drama in Turkey and in the world to determine the thoughts of drama teachers about the
problems encountered in online drama lessons and the solutions applied to these problems.

It can be said that doing performance-based works such as drama and theater online is an
unusual situation for teachers and participants. COVID-19 has shown that established words such as
“remote performance, social distancing and digital engagement” used to understand the mentioned
forms based on performance have become insufficient to understand and discuss the current situation
(Mosse, Janke, Konig, Stein, & Tecklenburg, 2022). This new situation, which was not considered
comprehensively until the COVID-19 and had different expectations about digital pedagogy, forced
drama teachers to think about finding different alternatives. At this point, Anderson et al. (2009)
stated that “Instead of technology pushing pedagogy, it is necessary to think deeply about how
pedagogy can force technology,” and their words are important in terms of evaluating the problem
from different perspectives. According to the researchers, drama education, which is a cultural
process that takes place within social boundaries, can contribute directly to a social change by using
technology and digital space effectively. Despite obvious limitations and concerns, situations such as
COVID-19 may force drama experts to find different alternatives for this change.

Before COVID-19, many drama experts and teachers were of the opinion that the interactive
studies carried out in drama field, which were mostly conducted face-to-face, could not be done in
digital space (Cziboly & Bethlenfalvy, 2020; Karaosmanoglu et al., 2022). The drama studies carried
out in this period contributed to the review of these views, to the examination of the conditions in
digital space, and to the creation of a discussion platform on the subject of performing the drama
studies in digital space. In addition to this contribution, the drama teachers, who conducted online
drama classes, had significant problems in this period. These problems arise from the characteristics
of the digital platform where the course is held, the limitations in adapting drama methods and

4 In Turkey, the expressions of drama instructor, drama leader or drama teacher are used to describe the people who
conduct drama lessons and give drama education. There are elective courses, master’s programs or 320 hours of drama
instructor/leadership programs in drama, which do not have a teaching undergraduate program in any university. In
this study, people who teach drama and carry out drama studies are referred to as “drama teachers”.
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strategies, games or physical activities to the digital platform, the digital skills of the participants or
the quality of the internet connection.

This new state of ambiguity, defined as the new normal, in which access to physical
space and interpersonal connection is necessarily restricted, has more than practical implications.
COVID-19 has invited drama experts and educators to reflect on very human issues such as the
arts, interdependence, limited opportunities for face-to-face education, and access to learning and
teaching opportunities (Gallagher et al., 2020; Davis & Phillips, 2020). During this period, the drama
teachers in different institutions faced different problems regarding the continuation of the lessons.
While the debates about whether drama studies can be done online continue, these discussions also
contributed to some drama teachers’ search for solutions to these problems. Thus, technical and
practical experiments on the use of the digital space and various solutions were produced on how to
perform improvisations and how to adapt games and physical activities to the digital platform.

Today, many teachers struggle to digitize tried-and-tested strategies after years of practice
(Pease, 2020). According to Davis and Phillips (2020), the basis of this struggle is the concerns
of teachers about adapting to the new normal, and as a result of these concerns, there is a need
for different presentation techniques in digital space, knowledge of the use of digital platforms
and how to transfer the content to the digital platform. How successful this struggle is and how
teachers transform their face-to-face drama studies into digital platforms in accordance with digital
pedagogy is one of the issues that need to be considered. COVID-19 has shown that the application
of performance-based methods in digital space is more needed than ever (Goksel, 2021). During
this period, it was observed that many drama teachers made various experiments on theater and
drama by downloading digital platforms to their computers (Donohoe & Bale, 2020). At the same
time, innovations offered by the new normal have been tried to be adopted in order to adapt to new
and unexpected possibilities and flexible methodologies, including strategies for art. Drama teachers
have tried to find solutions to the problems they encounter on the digital platform by using strategies
such as reading theater, the teacher in role, still image, pantomime, and storytelling (Bestock, 2020;
Cziboly & Bethlenfalvy, 2020; Farmer, 2020; Karaosmanoglu et al., 2022). In this research, it is
aimed to determine the problems faced by the drama teachers who teach drama during COVID-19
and how they solve these problems, and to present the application suggestions for online drama
studies. In line with the purpose of the research, answers to the following questions were sought:

*  What problems do drama teachers encounter in online drama lessons?

*  How do drama teachers solve the problems they encounter during online drama les-
sons?

Method

Research Model

In this study, interpretive qualitative research was used, which tries to understand, make
sense of and explore a problem, a phenomenon, participants’ perspectives, worldviews, and previous
experiences (Merriam, 2009; Merriam & Grenier, 2019). Drama teachers participating in the research
expressed the problems they encountered in online drama lessons by associating their way of solving
these problems with their previous experiences. These experiences of the participants revealed how
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online drama studies progress, how they differ from face-to-face studies, and what changes this
situation causes in the understanding of drama. In the research, in which the meaning is constructed
interactively and socially by the participants, it has been observed that the online drama education
varies from person to person and has a layered structure. In the research, it was also revealed that
the problems faced by the participants were interpreted in different ways and the solution proposals
differed. In this context, during the research, it was tried to determine what problems the drama
teachers experienced in online drama lessons during the transfer of the content, and their experiences
on how they solved the problems they encountered were reflected in the findings.

Research Group

The study group of the research consists of drama teachers who teach drama online. In the
research, in which criterion sampling, one of the purposive sampling types, was used, 58 drama
teachers who gave online drama lessons were reached. In accordance with the purposive sampling,
considering the aims of the research, the most appropriate part of the universe to the determined
problem was included in the research. The drama teachers participating in the research are between
the ages of 23 and 55. The majority of the participants who teach drama in different provinces of
Turkey live in metropolitan cities such as Istanbul (26), Izmir (7) and Ankara (6). It is seen that most
of the participants graduated from a higher education institution such as undergraduate (39), graduate
(11) and doctorate (1). 7 participants are associate degree graduates and 2 participants are high school
graduates. It is seen that the participants generally work with preschool, primary and secondary school
groups. 32 participants completed 320 hours of drama instructor/leadership program, 13 participants
received theater training, 11 participants received drama training in university education. Some
participants continue their drama teacher training, while others attend drama trainings conducted
by state institutions. The opinions of the drama teachers participating in the research were collected
through the Online Drama Education Evaluation Form designed by the researchers. The link address
of the form prepared in line with the purpose of the research was shared with the drama teachers in
communication groups and social media channels. No questions that would reveal the identities of
the individuals were included in the online form.

Data Collection Tools and Data Collection

Before theresearch, a literature study was conducted about the problems experienced by drama
teachers who teach drama online. Simultaneously, feedback was received from drama teachers about
the problems they experienced. Then, by the research group, considering the purpose of the research,
draft questions reflecting the problems experienced in online drama lessons, solution suggestions
for the problems and the views of drama teachers on this subject were created and an Online Drama
Education Evaluation Form was designed. Feedback on the evaluation form was received from
experts in the fields of assessment and evaluation and drama, and the questions were finalized in
accordance with these feedbacks. Before the form was shared with the participants, it was sent to
the people who teach drama online, and the expressions in the form were made comprehensible in
line with the feedback received for the expressions that were not understood in the form. Participants
in the study were expected to have conducted an online drama course in addition to being a drama
teacher. In this form, drama teachers were expected to express the problems they experienced in the
drama classes they conducted and how they solved these problems. In this direction, a consent form
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was created showing that the participants voluntarily participated in the research, and it was shared
with the evaluation form in online environments (online communication groups, e-mail, etc. online
environments).

Analysis of Data

The data collected in the research were transferred to the Maxqda program, which is
frequently used in the qualitative analysis, and analyzed with descriptive analysis. The findings were
explained according to the themes, categories and the purpose of the research, the codes obtained
from the participants’ opinions were divided into categories according to the determined themes
and the relationships between the codes, and the created categories were explained in detail under
the themes (Miles & Huberman, 1994). The categories created on the basis of the findings were
tried to be made understandable with various tables and figures, and the themes and categories were
supported by direct quotations expressing the feelings and thoughts of the participants.

Ethical Procedures

Before the study, necessary permissions were obtained from the Ankara University Ethics
Committee. The purpose of the research was explained to the participants, information and assurance
were given that the participation was on a voluntary basis and that the participants had the right to
withdraw from the research at any stage of the research. The participants were told that the information
they provided would be protected and would only be used within the scope of the research. The
research process was carried out within the framework of the ethics committee decision of Ankara
University Ethics Committee dated 24/05/2021 and numbered 85434274-050.04.04/130045.

Findings

Drama teachers faced different problems in online drama lessons. It is possible to examine
the responses of drama teachers to the online drama lessons in three categories: Problems related to
the limitations of the digital space, problems with the participants, and problems with the technical
possibilities. These three categories and the codes for these categories can be seen in Table 1.
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Table 1. Problems in Online Drama Classes

Categories

Codes

Problems with digital space

Lack of interaction and communication
Not as effective as face-to-face drama
Limitation in range of motion

Not suitable for group work

Having an uncomfortable space

Not every exercise can be customized

Problems with participants

Reluctance to take part in activities
Ineffective use of digital tools

Talking at the same time

Not turning on camera or microphone
Extreme home comfort

Lack of necessary tools and equipment

Leaving the microphone on

Technological difficulties

Connecting from the phone
Bad connection
Synchronization problems
Sound, picture freeze or lag

Short duration of the sessions

Problems Related to The Limitations of The Digital Space

Drama teachers have had experiences of working face-to-face with different groups in a
physical space prior to COVID-19. For this reason, the participants frequently compared face-to-
face and online drama lessons and commented on the suitability of face-to-face drama studies to the
digital platform. The participants stated that most of the problems they encountered were based on
communication and interaction, and that the students’ inability to physically contact and be together
affects the drama lessons negatively. From this point of view, it can be argued that for drama teachers,
interaction means being face-to-face, contacting, being in a circle, communicating, playing games,

and coming together physically.
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Limitation in Not suitable
range of for group
motion work
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face-to-face
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Problems With
Digital Space

Figure 1. Problems with digital space

Because of the characteristics of digital space, some drama teachers think that some
problems cannot be solved in online drama lessons. It was stated that physical interaction is often
required in drama studies, and that participants and drama teachers should be physically in the same
place. It was emphasized that there was no interaction in online drama lessons; the participants
could not come together and form a circle. Some drama teachers stated that they accepted this
situation and continued their lessons with the same enthusiasm while some others pointed out that
this situation decreased their efficiency and motivation. Thinking that he could not be productive in
online lessons, P7 expressed: “We face technical problems regarding the internet. For example, you
don 't feel very comfortable while improvising. You cannot form a circle. You are acting according
to the circumstances of the online space. Your job gets even harder. I believe I am ineffective online,
unfortunately,” and he accepted that drama teachers’ work online was more difficult compared to the
face-to-face drama studies. According to participants, students who were not active were cut off from
the lessons due to the limitations of the digital space. P15 highlighted the difficulty in developing
mutual communication in the classroom with his statement: “After a while, communication turns
into the narrator-audience form.” The testimony of P23 supports P15: “I believe that in online
drama, sufficient interaction and communication cannot be established.” Using expressions such as
“Students who completed their roles can leave the online lesson while improvising. They can play
games in the background. Its difficult to keep students’ attention, ” P18 affirmed that at the root of the
problems lies the unsuitability of the digital platform for the nature of the drama.

Some drama teachers stated that in digital space, there is no dialogue or interaction, learning
in depth is difficult, students cannot learn permanently, and these problems are caused by the internet
connection or the nature of digital space. “Even though the groups improvise in breakout rooms,”
P22 noted, “the power of improvisation weakens when they communicate from screen to screen.”
The digital space, according to P22, is incompatible with the nature of drama. One of the important
problems experienced online is limited working space. It is very important to use movement, body
language, gestures and mimics effectively in drama. The limited range of motion in digital space
makes it difficult for the participants and drama teachers to express themselves in different ways, to
communicate effectively or to create artistic forms. It is not possible for the participants to express
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themselves through their bodies on the digital platform, according to the drama teachers. The angle
of the camera, the width of the computer screen, the internet connection, and the structure of the
actual place to which the connection is made all influence a person’s self-expression in the digital
space. P53 explained a situation where he fixed a problem by using a second camera: “I needed to
show the movement for a dance study, therefore I used two cameras. I made a connection from a
different angle so that students could understand the movement properly.” It is shown that drama
teachers use a second equipment or two different screens while connecting to the drama lessons from
their mobile phones, tablets or another computer. As in the case of P53, using two cameras helped
students understand the activity better by making the body more visible.

Problems With Participants

The findings of the study indicate that the problems experienced by drama teachers regarding
the readiness of the participants vary according to age groups. For example, drama teachers working
with students in primary and secondary school, which can be expressed as basic education, have
problems such as participants’ talking at the same time, leaving the microphone on, distracting other
students by turning the microphone or camera on and off, and trying to attract attention by changing
the background picture.

Not turning
on camera or

) microphone
Talking at the Extreme

same time home comfort

Ineffective
use of digital necessary tools
/ an equipment

Problems Leaving the
With microphone
Participants on

Reluctance to
take part in
activities

Figure 2. Problems with participants

The most common problem about participants in online drama lessons is their reluctance to
participate in the lesson. Participants’ unwillingness to engage in online drama lesson results in a
variety of issues. Using the digital platform’s tools such as the camera, microphone, and backdrop
throughout the session is one of these issues. For example, P49 said: “I encountered problems like
connection, students’ turning off their audio and video in case of non-participation, constantly
turning the sound on and off, distracting other friends by creating virtual backgrounds, and families’
eavesdropping,” and stressed the difficulties he had with the students’ adaptation to the class. P22
underlined the reluctance of the participants and the problem of focusing as follows: “I act in the
heat of the moment. Because various problems may develop at different times. Sometimes there are
problems with the infrastructure, and other times there are issues with the participants. Participants
either aren 't there at the moment or aren t turning on the camera.”
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In drama studies with adults, problems such as reluctance to take part in activities, lack
of knowledge about using digital tools, connecting from the phone, and the comfort of the home
environment arise. It is seen that there are problems in adapting to and concentrating on the lesson as
well as reluctance to participate in online drama lessons. Another problem arising from the participants
is the lack of knowledge about using the digital platform or Web 2.0 tools. Drama teachers tried to
overcome the lack of knowledge about turning the sound on or off, turning off the camera, and using
the digital platform by giving information to the participants about this issue. It can be argued that
at such moments the duration of the online drama course cannot be used properly, and the time to be
allocated for learning is reserved for such technical procedures. In order to overcome this situation,
it was seen that drama teachers applied different solutions. For example, P17 said: “We turn on the
microphone by pressing and holding the space key in the Zoom application. We keep the microphones
off except when we 're not talking. ” By these words he underlined that there was an unwritten contract
in the drama class and that the participants acted in accordance with this contract. In such a case,
when the person whose microphone is open ends his or her speech, another participant can join the
conversation.

Technological Difficulties

It can be argued that the most frequently used phrase in online lessons during Covid-19 is
“Can you hear me?” It is very important for both drama teachers and participants to reach the other
side of the sound, image or other expressional elements.

Synchronization|
problems
Bad Sound, picture
connection freeze or lag

Connecting Technological Short session
from the phone Difficulties duration

Figure 3. Technological difficulties

According to the research findings, weak internet connection or disconnection and trying
to reconnect to the course are among the most prominent technical problems experienced. These
problems sometimes arise from the drama teachers and sometimes from the participants. Weak
connections, delays in sound or picture transmission result in a reduction in the length of the class, a
loss of interest in the lesson, students’ incapacity to express themselves, or a waste of time attempting
to express themselves. Being out of sync also results in a waste of time. P13 explained this situation
as: “Internet connection might be poor. There are sound and visual freezes. But they aren t intractable
or long-term issues,” and hence she does not regard this as a major issue but P54 indicated that he did
not feel there was a remedy for the internet connection issues: “It appears difficult to overcome the
synchronization problem. I'm adding another room for those who can 't get into the others. They go
to other rooms, and then I send them back to their own. The problem of participants’ not being able
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to connect with their phones or tablets can be remedied if it is made a requirement of participation.”
P4, who complained about the poor quality of the view on the screen, gave examples of the problems
arising from the internet connection, stating, “Internet connection difficulties first and foremost, the
quality of the view on the screen, the impossibility to offer everyone a voice owing to a shortage of

il

time.’

Solutions to Problems in Online Drama Lessons

It is seen that drama teachers find different solutions to the problems related to the form and
content of the drama, the readiness of the participants or the technical possibilities in online drama
lessons. In the research study certain categories emerged about the solutions and it was understood
that the solutions were for the problems and that the drama teachers found solutions to the problems
they faced’. In Table 2, it is possible to see the categories of solutions.

Table 2. Suggestions for Problems in Online Drama Lessons

Categories Codes

Creating a plan B based on technical issues

Doing less activity

Solutions for the .. .
. Determining events by duration
duration of the Aski icinants ¢
sking participants to prepare
drama course £p P prep

Leaving the evaluation after the workshop

Omitting certain stages of the drama

Using individual or small group activities

Adapting games to the online environment

Solutions for the Preferring storytelling, conversational activities
teaching of the Preferring activities such as pantomime, in which the body and movement stand out
drama course Using imaginary objects (balls, etc.)

Using the teacher in role strategy

Ensuring equal participation of students by taking notes

Numbering participants

Solutions for the Using the waiting room
use of the digital Using emojis and different shapes
platform Using images, videos, or slides

Using appropriate Web 2.0 tools

Implementing instant solutions
Using the Chat section
Solutions for Getting support from experts, internet service provider
internet connection  Connecting with mobile phone
Not including the person experiencing the problem in the activity

Informing participants about problems

5 It has been observed that drama teachers have undergraduate, graduate and doctoral degrees, and the average time they have worked
as drama teachers is over 10 years. It can be said that the experience in teaching drama is effective in adapting drama activities to
the online environment, conducting drama studies in the online environment, and using different strategies against the problems
encountered. It can be argued that drama teachers are competent in answering the questions in the data collection tool, making
comprehensive evaluations about drama studies and giving feedback.
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Solutions About The Duration of Drama Course

The digital space is a simulation area where real-life stimuli are employed and it offers a
different experience to the participants as a space. Digital space has a different meaning from the face-
to-face drama experience in terms of the time felt in this space. One of the biggest concerns among
drama teachers is that the duration of the online drama course is insufficient. Although the duration
of'a session on the digital platform used is 40 minutes (some drama teachers stated that online lessons
take 30 minutes), technical problems such as the inability of the participants to connect to the lesson,
insufficient connection or not being able to use the features of the digital platform during the lesson
cause a decrease in active lesson time. To deal with this problem, some drama teachers adapted the
course to the nature of the digital space, while others stated that they did not use all of the drama
activities. According to P19, who expresses his thoughts with the following words, the limited time
has a negative impact on in-depth learning: “First of all, there are connection issues caused by the
users’ infrastructure. Due to the anxiety of ‘competing with time,’ the fact that the lesson is only 30
minutes long can cause some stages of the lesson to be skipped or studied insufficiently.”

Determine Asking
events by participants
duration to prepare

Leaving the
evaluation
after the
worshop

Do less
activity

Solutions for
The Duration
of The Drama
Lesson

Not
practicing
some stages
of the drama

Creating a
plan B based
on technical

issues

Figure 4. Solutions for the duration of the drama lesson

The digital space, by its very nature, is constantly full of surprises. Disconnection or weakening
of the connection, power outage, emergence of a technical difficulty, and session expiration are all
issues that drama teachers confront when teaching in this setting. Drama teachers indicated that
they devised a backup plan for dealing with the aforementioned issues, used quick fixes, and acted
on the heat of the moment. P22 explained: “I respond impulsively because different challenges may
develop each time. Sometimes there are issues with the infrastructure, and other times there are
issues with the participants. The individual is either not there or does not activate the camera,”
and P41 admitted that he acted in a similar manner: “/ improvise. This is the method by which I get
experience. Families may also be very helpful in these situations.” After each encounter, this type
of conduct develops into a competence. When faced with a challenge, drama teachers indicated that
they developed spontaneous answers and continued to utilize them if the solution was successful.

The nature of online drama courses forces drama teachers to look for alternatives and to
be prepared to solve a problem that may arise at any moment. According to the participants, who
expressed this situation as creating a plan B, every drama teacher should have a plan B, and should
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activate this plan when faced with any problem. It is possible to express the suggested solutions for
the limited duration of the course in the research study as follows:

*  Creating a plan B according to technical problems

*  Doing less activity

*  Determining the activity according to the duration

*  Asking the participants to prepare before the drama lesson
*  Leaving the assessment after the lesson

*  Omitting some stages of drama

The solutions found by the drama teachers show that they have taken steps to make the
lesson duration® more effective. When the solutions are reviewed, it is seen that the drama teachers
did fewer activities in order to make the lesson more effective, they determined the activity according
to the duration of the lesson, in some cases they did not do an evaluation activity or they left the
activity after the lesson and did not apply some stages of the drama. At this point, it can be argued
that the solutions do not eliminate or solve the problem, but only aim to reduce the negative effects
of the current situation.

Solutions About Teaching of The Drama Course

When the research findings are reviewed, it is seen that the changes made in online drama
lessons are aimed at solving problems such as bad connection, out of synchronization, freezing or
delay in sound and video. These changes are towards using individual or small group activities in
games, physical activities or improvisations. P26, one of the drama teachers, said: “We tend towards
more individual studies. Group work is more difficult. In individual games and exercises, I ask
students to determine a playground (within the frame of the camera area).” What he states is that
he prefers individual or small group activities instead of performing activities in large groups in the
digital platform. The basis of this preference is the emergence of certain delays depending on the
nature of the internet connection, in the delivery of the means of expression such as voice, speech,
gesture or facial expressions to the other party in digital platform. Drama teachers stated that group
work in digital space is not easy, and individual or small group work is more applicable. It can be
said that these studies were carried out in such a way that the cameras could see the performance and
the students could comment.

6 Face-to-face drama classes usually last 40 minutes, and during the Covid-19 period, they were held online for 30 minutes. Some of
this time was spent trying to connect to the course, and the weak or disconnected connection further shortened the time for qualified
lectures.
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Figure 5. Solutions for the teaching of the drama course

One of the difficulties of online drama lessons is the limited access to students directly. In
face-to-face drama lessons drama teachers, who are in the same physical space with the students, can
act faster in motivating students, make them willing to the lesson or keep them in the lesson, and find
the opportunity to intervene immediately to the problems. However, in a digital platform which is
a more uncertain place in terms of classroom management compared to face-to-face studies, it can
be difficult to reach students directly and to provide an effective classroom management. For this
reason, it can become a problem for drama teachers to make the students attend the class or keep
them in the online class. Drama teachers stated that they use activities that would keep students
in class, relax them and regulate their energy in such situations. Drama teachers considered the
following objectives while determining these activities:

*  Energetic start to the lesson

»  Making the participants feel comfortable

*  Using activities that will attract the attention of the participants during the lesson
»  Using activities to entertain participants

*  Making changes according to the dynamism of the participants

Drama teachers stated that they use various activities to make an effective start to online
drama lessons, to attract students’ attention at any time of the lesson or to make an assessment at
the end of the lesson and that they act in order to contribute to the attention and motivation of the
participants, and to achieve their learning goals. In this respect, it can be said that the activities to be
used should serve not only one purpose but more than one purpose.

It has been observed that drama teachers use performing-based solutions such as narrative
(storytelling), pantomime or role-playing in order to solve the problems they have in online drama
lessons. Storytelling, in which tales and dramatic material as literary texts are employed in a way
suitable for the performance, is widely utilized in online drama studies. The story is delivered first
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in the drama class, then how the story would be performed is discussed, and finally performances
(improvisations) take place. Drama teachers highlighted that they use such activities especially in
situations where contact is required, and that speaking or giving verbal instructions makes their work
easier. During these processes, where work was carried out with small groups, various improvisation
topics and roles were given to the students, necessary preparations were made for the improvisation
in the breakout rooms, and finally, the situation in question was presented for the other groups on
the main screen of the digital platform. Giving an example of the use of stories, P35 said, “We tell
stories, create stories and improvise them. In limited situations, we organize the stories by topic,”
and he stated that the story was read first, and then revisions were made on it. In this example, it
is seen that the content of the animation (improvisation) is determined during the story creation
phase. The strategy used by P35 is dramatization, which Adigiizel (2019, p.376) defines as “staging,
gamification or making a situation look more interesting or worse than it really is . In these studies,
a subject, a story, a fairy tale or a different literary text is tried to be animated by adhering to a written
text (Metinnam and Karaosmanoglu, 2021).

The teaching of the drama lesson is also related to the duration of the lesson. The solutions
of the drama teachers are using different strategies, making changes in group work or using the
activities in different ways in digital space. It can be said that the solutions applied are also related
to the duration of the lesson and they contribute to the effective use of this time span. It is seen that
the solutions defined as plan B by the teachers are also determined according to the duration of the
lesson, and there are solutions suitable for the digital space.

It has been observed that the teachers take roles for different purposes in online drama lessons,
they were involved in improvisations and took part in dramatic fiction. With the strategy, which can
be defined as teacher in role, the drama teacher can create a fiction together with the students and
control whether the dramatic fiction progresses in accordance with the objectives of the drama lesson
(Metinnam & Karaosmanoglu, 2021). The teacher takes a role to gather or impart information, to act
as a mediator, and to enable the participants to focus on the role and work within the role (Baldwin,
2019). At this point, what P19 said can be a powerful example in terms of the teacher in role strategy:

I don’t make any changes in the improvisations, but sometimes I get involved in the
improvisation to bring the kids back to our dramatic fiction or story. For example, if one
of the two students improvising a mother and a father in the traffic engage in a dialogue or
a change of place that goes far beyond the situation in the traffic, I try to re-adapt it to the
improvisation by engaging into a dialogue with the character in the role of a character in the
traffic, like a policeman, a sign, or a light.

When the dramatic fiction is no longer present, P19 says that he takes the role and interferes
with it, drawing the pupils’ attention to the point of the re-focal improvisation. He stated that
the teacher not only takes a higher-ranking role (police officer), but also in roles where students
make comments and use prior information, such as traffic signs and traffic lights. P19 directed the
improvisation by giving clear instructions that did not detract the dramatic fiction (Adigiizel, 2019).
By performing the part, the drama teacher contributed to the students’ improvisation in line with the
purpose and to an improvisation that would serve the “focus,” one of the elements of dramatic fiction.

Internet connection is one of the most important components affecting the online drama
course. It is seen that the problems experienced in the connection force the drama teachers to find
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different solutions. It is also seen that apart from storytelling, drama teachers use pantomime exercises
in which the body is at the forefront. Body-based activities such as pantomime, in which any event
or thought is described with body language, gestures or mimics, are used when drama teachers have
problems in transferring the voice and the word to the other party. In the mentioned transfer process,
it is possible for both the teacher and the students to express their feelings and thoughts in an artistic
form. At this point, a basic problem that is difficult to solve, such as a weak internet connection,
has been solved by using body language, gestures and facial expressions instead of using voice. In
addition, in this process, the chat section on the digital platform was used effectively to comment on
pantomime activities, to convey feelings and thoughts, or to communicate in writing.

P52’s comments on pantomime are similar to P35’s comments on narrating: “We 're doing
gesture-mimic training exercises that don t require sound and that are in accordance with the story.
We focus on gestures and mimics in pantomime studies. We put on a pantomime performance with the
kids.” With his statements, P52 emphasized the importance of pantomime, noting that the students
performed in accordance with the story presented. The thoughts of P35 and P52 about the use of
storytelling” and pantomime in online drama classes show that the methods mentioned are effective
tools against connection problems. The methods in question prove that performing activities can
be carried out online by using body language, gestures and facial expressions, and voice where
necessary. In this respect, it can be said that body language, gestures and facial expressions are used
instead of words in cases where connection problems are encountered in online drama lessons.

Teaching drama on a digital platform encourages drama teachers to be creative. Drama
teachers and participants are encouraged to explore possible alternatives due to the limitations of
digital space. In the exercise suggested by P13, for example, participants throw balls in a circle at
each other in a face-to-face setting. The digital platform, however, will not be able to accommodate
this event. “In the games we played, we used balls by throwing the ball at each other,” he suggested
as aremedy. “We turned our backs on the screen in games when we turned our backs on each other.
We assigned numbers to our names when our turn in the circle was arranged. We distributed role
cards to names-specific addresses, and so on, all via chat.” P13 has come up with a brilliant and
practical answer to his dilemma. Despite the fact that the difficulty was generated by the digital
platform, the teacher attempted to resolve the situation by imagining a ball, turning his back on the
computer, substituting numbers for names, and efficiently using the chat section. The suggestions
for drama lessons on digital platforms are extremely useful and practical. It may be argued that
the suggestions mentioned contribute to solve the problem of online engagement, which is often
emphasized.

7 The storytelling expressed by the drama teachers is similar to the word dramatization used in drama. With this concept, the process
of performing the beginning, middle or end of a story in accordance with role playing and improvisation can be understood. Drama
teachers state that the improvisation works carried out in this process contain less words and that a body-based performing process
takes place.

67



Gokhan Karaosmanoglu & fhsan Metinnam & Omer Adigiizel - Yaratict Drama Dergisi 2023, 18(1), 53-76
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Figure 6. Solutions for the use of the digital platform

In face-to-face drama studies, games and physical activities are used in accordance with the
objectives of the course. Some games or activities may require physical contact. Participants try to
touch their friends like in “the freeze-heat game”, find a house for themselves as in the “landlord-
tenant game”, and try to find a home for the escaped person by arm in arm as in the “find your home”
game. One of the most fundamental limitations in digital space is the usage of physical contact
zones, which is by its very nature a space where participants cannot use their sense of touch. In
order to realize the mentioned or different activities in this space an alternative solution is needed
instead of physical contact. In digital platforms where users are involved with the help of a screen,
activities based on sight and hearing are used. The space in which the drama studies are carried out
has been moved from a three-dimensional contact area to a two-dimensional and limited space. At
this point, drama activities can be implemented with a few modifications and changes. P37 stated:
“We redesigned the games that require physical contact in the form of verbal expression,” and P45
explained a similar solution which he found as “We now play some games in which you have to touch
each other by saying names instead of touching.” In these answers, names or words appropriate for
the game’s objective are utilized instead of the sense of touch. “I would choose active exercises for
the face-to-face stage in the preparation-warm-up studies,” says P53, who favors active exercises
under normal conditions. He explained his digitally appropriate solution as the following: “Now [
prefer oral activities and focusing more on the topic.” It is seen that drama teachers benefit from
some features of digital platforms in order to make the drama course more qualified, and they plan
by taking these features into account. It is possible to express these features as follows:

*  Turning the cameras off during improvisations

*  Using the breakout rooms

*  Numbering the participants

»  Using emojis or different shapes

»  Using Web 2.0 tools suitable for the course

»  Using images, videos, slides or imaginary objects

These features may be stated to assist in the teaching of the lesson, to make drama teachers’
work easier, to make students more effective, and to qualify the drama lesson. Problems such as the
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lack of interaction in the digital space and the difficulty of communicating, which are frequently
mentioned by drama teachers, are tried to be overcome with these methods. It may be argued that
“turning off the cameras in improvisations” makes the improvisations more watchable and allow
the participants to concentrate and focus on improvising groups.® During improvisations in online
drama lessons, just the people or groups who are going to improvise should be visible on the screen,
which is called the aesthetic area or the stage. Other participants, acting as an integrated audience,
are encouraged to observe the improvisations. P22 expressed: “We 're taking him to the waiting room.
The others turn off their cameras while the larger group is improvising,” and underlined that people
who didn’t have a role in improvisation performed in the large group / on the main screen switched
off their cameras. P54 explained his solution as “Sometimes, when I test out the program features,
1 notice something new in each session and try it out. For instance, when I first started generating
animations, 1 tried to include only people whose cameras were visible on the screen,” and he stated
that he only included participants in the improvisation who had their cameras turned on.

While the digital space provides unlimited technology use, its features restrict participants’
capacity to express themselves. Participants’ problems (reluctance to participate, turning off the
camera and microphone etc.) as well as technological issues with online drama lessons (poor
connection, inability to reach a computer or tablet, etc.) are both present. There have been some
breakthroughs in the search for solutions to these problems. These solutions include using the chat,
speaking in numerical order, and keeping the camera on during the session. P4, for example, agreed
that sound and visual problems existed but while mentioning the solutions he developed against these
problems he emphasized how he used the digital platform to allow students to express themselves
equally: “When we have a sound or visual problem, we communicate via chat... I keep track of who
participates in each class and give preference to those who will not participate the next week, as well
as ensuring that everyone shares equitably.” One of the solutions is to make changes to the form
and content of specific subjects. Drama teachers attempted to adapt subjects like dance, rhythm, and
music, which are based on motion, body language, and synchronous movement, to the digital space.
Thanks to these adaptations or alterations, drama teachers and participants were able to overcome the
problem of connecting and the inability to perform simultaneously.

Preparation for drama lessons is one of the challenges that has appeared in the process of
teaching drama in digital platforms. Online drama education is unusual in that it can be done from
the comfort of one’s own home. Participants in the digital space must attend lessons from their own
rooms, kitchens, halls, or any other place with a decent internet connection, as opposed to traditional
education which takes place in a public setting. Participants may move to a room with better internet
connection, turn off their cameras to prevent being disconnected, or be temporarily unable to access
the course. Particular behaviors of the participants, who do not spend enough time to prepare for the
online drama lesson, cause some problems. The fact that the participants act informally at home, do
not turn on the camera or microphone, and engage in distracting behaviors can have a negative impact
on the lesson. For instance, P32 explained this problem as follows: “I don t have any problems other

8 This situation can be compared to the process of groups preparing for improvisation and waiting for the drama teacher’s instruction
“You can start when you are ready”. The groups that will make improvisation should make the place designated as the stage and
expressed as the aesthetic area suitable for improvisation. The preparation requires the removal of objects and items that will not
serve the purpose of improvisation from the aesthetic area. Groups improvising online can ask other participants to turn off their
cameras and microphones and not turn them on before the improvisation is finished, in order to make the performance visible and
focus on themselves.
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than the students’ comfort in their home setting. In such cases, I give a direct warning to the student.”
P49, like P32, who used words to describe the situation, stated that she informed the classroom
teacher about the problem. In such cases, drama teachers state that they stay cal/mer and more patient,
and if the problem persists, they turn off the participants’ microphones.

Solutions for Internet Connection

Drama teachers have found different solutions to the problems arising from technical
infrastructure, internet connection or digital platform in online drama lessons. When a problem
emerges from the connection while using the digital platform, the solutions found are usually
instantaneous. Participants initially found these solutions by trial-and-error method, and over time
they started to implement the solutions faster. One of the solutions that drama teachers use is to
communicate in different ways when the internet connection is weak. In such cases, the message or
chat section on the digital platform is used. The chat section looks like a window where students ask
various questions, make comments or give answers to the teacher’s questions. Students can also send
messages to their friends using this window. The benefits of the message section used in online drama
lessons can be summarized as follows:

*  Asking or answering a question

*  Commenting on the performances (improvisation activities such as still image)
*  Sharing the instructions of a game or activity with the participants

*  Making comments about a game

» Telling a student that he or she is an it using the private message (message to one
person only) feature or giving a task that the others should not know.

* Sending information about dramatic fiction via private message

*  Transferring dramatic situations or role cards

Getting support

from experts, Connect with
Internet service mobile phone
provider

Not including the
Using the [person experiencing
Chat section the problem in
the activity

Implementing Solution for Informing
instant Internet participants
solutions Connection about problems

Figure 7. Solutions for internet connection

The problems experienced by the participants and their ways of solving these are similar. The
drama teachers, who had problems with the weak connection, concentrated on working individually
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or in small groups, and tried to communicate through the chat section of the application. In addition
to these solutions, drama teachers stated that they get support from the technical experts in their
institutions when they encounter technical problems, they connect with their mobile phones when
there is a problem with their computers, or they use their mobile phones when they need a second
camera, the participant who has problems is not included in the event for a while, and they inform
the participants about possible problems. Drama teachers said that they talked to the parents of the
students who had technical problems, the school administration or other teachers about the solution
of the problems. In this respect, communication stands out as a method frequently used by drama
teachers in terms of solving problems. Turning the modem off and on in solving technical problems,
and talking to the internet service provider can be shown among other methods applied.

Discussion and Conclusions

When drama teachers conducted drama lessons in digital space during COVID-19, they tried
to make drama studies suitable for the digital platform, to ensure communication and interaction
during the lesson, and to carry out the games and physical activities in accordance with the objectives
of the lesson. Drama teachers, who encountered some problems in this process, tried to find solutions
to these problems. Problems are grouped under three headings: limitations of the digital space,
participants, and technical possibilities. It is seen that these problems related to the form and content
of the drama, the readiness of the participants, the internet connection and the technical possibilities
negatively affect the online drama course. It can be said that the solutions found to cope with these
problems encountered in online drama lessons are related to the duration of the drama lesson, its
processing, the use of the digital platform and the internet connection. It is understood that the
applied solutions are usually instantaneous, and in case of a problem, the most practical solution that
will increase the quality of the lesson is applied.

When the problems related to the limitations of the digital space are reviewed, after a
comparison of face-to-face and online drama studies, the negative aspects of the digital space come to
the fore. According to Auslander (2012), in the background of these negative aspects, existing online
applications based on performance are not as effective as face-to-face studies on digital vitality,
interaction and participation with the participant. It can be said that effective participation, which
the researcher defines as “connecting with other people”, does not create enough impact in digital
space. Davis and Phillips (2020) argue that the basis of this comparison lies in the idea that “the
characteristics of the students and the class”, which have become invisible during COVID-19, cannot
be transferred directly to the digital space. According to the researchers, it is not easy to replicate
and transfer the activities done in face-to-face studies to the digital platform. Teachers who teach
drama on the digital platform, likewise consider the inability to interact, the fact that the participants
were not side by side, and that they could not feel comfortable as a negative situation, and therefore
they stated that online drama studies were not as effective as face-to-face drama studies. Similarly,
Donohoe and Bale (2020) think that one of the biggest problems in digital platforms is interaction.
The lack of tools to ensure effective communication between the teacher and the participant in
both theater and drama studies affects the interaction negatively. An online research conducted by
Metinnam and Karaosmanoglu (2021b) revealed similar results. The researchers, who demonstrated
that the most common problem in drama studies performed in the digital environment is the limited
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use of the body and that the participants could not fully use their bodies and convey their gestures and
facial expressions to the other party while improvising on the digital platform.

One of the results of online drama lessons is that the duration of the lesson is insufficient
to reach the intended gains. In this respect, the precautions taken by drama teachers were more
time-oriented. It has been stated that in the drama lesson held on the digital platform, the range of
motion is limited, there are problems in communicating, group work is difficult, and it is not easy
to adapt the drama activities to the digital platform. One of the most challenging areas for drama
teachers is the problems regarding the form and content of drama. At this point, drama teachers,
who are accustomed to creating group dynamics using games and physical activities, and doing
activities based on communication and interaction, think that it is difficult to reach their goals on
the digital platform where the participants are connected from different places. In the face-to-face
drama studies, the said dominance areas of the drama teachers, who have a command of the group,
the process, and the place, and who can directly intervene in case of any problem, are limited in
the digital platform. Drama teachers, who felt inadequate to solve the problems they encountered,
thought that some of the problems that emerged were unsolvable and that these problems stemmed
from the nature of the digital space.

Teachers who teach drama online have found solutions by considering the features of the digital
platform. Drama teachers preferred individual or small group activities rather than group activities
(especially individual or double improvisations were preferred rather than group improvisations),
and adapted face-to-face games and physical activities to the digital platform. Drama teachers used
words or verbal expressions when transferring situations that require physical contact (for example,
the person who is selected as the it tags others in the freeze-warm game) to the digital platform, and
gave numbers to the participants in order to form a circle in digital platform. It has been observed
that the waiting room® feature is used effectively in online drama lessons, and imaginary objects such
as balls and ropes, which are frequently used in face-to-face drama studies, are used. Drama teachers
preferred activities that would keep students in class, increase their attention and motivation, and in
some cases, they used activities suitable for students’ needs.

Just like in face-to-face drama studies, the improvisation process is very important in online
drama classes. The results of the research show that the drama teachers acted in order to make the
improvisations more qualified and the participants to express themselves spontaneously, and they
received support from online tools when necessary. The limitations of the digital space were also
determinant for improvisations, and drama teachers took steps to eliminate or reduce the impact of
these limitations. For example, the limitations experienced in transmitting the movement, motion
or sound to the other side has been tried to be overcome by using strategies such as pantomime,
storytelling or dramatization. In similar situations, drama teachers preferred activities in which the
body and movement stand out rather than sound or words and they asked the participants to turn off
the cameras and microphones in order to watch their improvisation performances in a better way.
They stated that emojis, background images or accessories in the houses of the participants could
be used during designing of improvisations. The drama teachers used the teacher in role strategy

9 In the game known as “Who started the movement?” or “Find your leader!”, first of all, the person who is selected as the it goes out
of the place. Afterwards, the participants identify a leader (who will lead the group) among them and try to do the same actions as the
leader. The leader changes his movements after a while. The it’s job is to find out who started or changed the movement. The waiting
room feature in the online environment allows the it to go out of the room (out of the online room). After the leader is identified
within the group, the it is included in the online room (main screen) again.
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in online drama lessons in order to enable the participants to improvise in accordance with the
determined topic, to move the topic to a different place, or to discuss a situation in an improvisational
manner. Apart from these, Web 2.0 tools that contribute to increase the intensity of communication
and interaction and positively affect participation have been used for different purposes. Drama
teachers benefited from visuals, videos or slides in online lessons, took notes in order for the students
who did not improvise and did not take the floor in some cases to express themselves and to ensure
equal participation of the participants, by determining the appropriate Web 2.0 tools for the lesson,
evaluating these tools, checking for prior knowledge or readiness, and commenting. They used them
for the purpose of making and determining roles (Karaosmanoglu et al., 2022; Mosse et al., 2022).

Another result of the research is that the problems with the participants in online drama
lessons affect the lesson negatively. Participants are sometimes reluctant to participate, they are not
comfortable in their home atmosphere, they do not open cameras or microphones due to the unsuitable
environment, they do not have the necessary equipment for the lesson, they talk at the same time, and
they do not have sufficient information about the digital tools used in the online drama lesson. Some
of these problems arise directly from the participants (reluctance, lack of equipment, not opening
a camera or microphone, etc.), some of them are due to not taking the necessary precautions, not
enough information about the participants (using the digital platform and digital tools) or interacting
with the participants in digital platform due to the lack of rules. Drama teachers stated that they
behaved more patiently and calmly when faced with problems regarding the readiness, attitudes and
behaviors of the participants. They first tried to determine what the problem was, and then they tried
to solve the problem by communicating. Some drama teachers said that they warned the participants
or muted the microphones. It was seen that the solution found by the drama teachers or the way of
coping with the mentioned problem was related to the age group of the participants. For example,
the drama teacher, who could not get a result despite trying all kinds of solutions and turned off the
microphone of the students, works in a primary school.

Digital space is a fictional space that is created by people and has certain requirements.
Drama teachers can use the fictional nature of the digital space much more effectively in drama
studies carried out remotely and online. Working in this space where alienation is naturally visible and
using dramatic fiction effectively can be much more functional for drama teachers and participants.
It can be much easier for the participants to express themselves by taking different roles, to question,
scrutinize or analyze certain situations and events in the role. In their study, Cziboly and Bethlenfalvy
(2020) state that participants can create various stories, interpret the important news they encounter
in daily life or social media as a journalist, writer or poet, or create digital content. According to the
researchers, participants take a different role in the digital space and reproduce digital content that
reflects daily life and contribute to its transformation into a universal product in dramatic fiction.

Another problem in online drama lessons is about technical possibilities. In the drama lesson,
which is a group work, the participants are required to see each other and work together. In this
respect, there is a need for a large screen where all participants can see each other in online drama
lessons. This widescreen may be a computer or a tablet. Connecting some participants from the
phone prevents them from seeing other participants, while it may cause problems in participating in
group work in some games, physical activities or improvisations. It has been concluded that due to
the weak connection in online drama lessons, the sound and the image reach the other side late, it is

73



Gokhan Karaosmanoglu & fhsan Metinnam & Omer Adigiizel - Yaratict Drama Dergisi 2023, 18(1), 53-76

difficult to talk in turn, and freezes or delays occur. These problems caused by the connection and
the internet infrastructure cause the online drama lesson to stop in some cases, the drama teacher or
the participants to check whether their voices or images reach the other party at that moment, and the
people with weak connections to leave the session and reconnect. In this context, it would be more
meaningful to evaluate the short duration of the online drama course in two different focuses. Drama
teachers complained that the planned duration of the lesson was short and also underlined that the
problems they experienced during the online drama lesson affected the quality of the lesson and the
duration of the lecture negatively. In other words, it can be argued that the planned time for the online
drama course is longer than the actual time spent in terms of teaching the lesson, transferring the
gains, and performing the drama activities.

Some drama teachers who teach online drama prepared a plan B considering the technical
problems they encountered and designed their lesson plans according to these problems. According
to the research findings, teachers who applied plan B did fewer activities, determined the number
of activities and activity content according to the duration of the drama lesson (activities with step-
by-step instructions rather than long and complex instructions), and did not implement some stages
or activities of the drama study. Drama teachers stated that they gave the participants some tasks to
prepare before the workshop in order to use the time more effectively, and in some sessions, they
left the evaluation activity after the workshop in order to perform it online. According to Davis and
Phillips (2020), in the COVID-19 process, where students and classrooms become invisible, when
problems arise from the internet connection and digital platform, participants can be contacted in
different ways and informed about possible problems that may arise. According to the results, drama
teachers communicated with the microphone in case the chat section or the cameras could not be
used in the online drama lesson. When drama teachers had problems with the internet connection,
they attended the lesson with their mobile phones, turned the device they were connected to the
internet on and off, or benefited from the support of the institution from which they received internet
service. The teachers, who could not get results from these trials, requested technical support from
the experts in the institution where they work.

Recommendations

The results of the research show that drama teachers encounter some problems in digital
platforms and try to find solutions to these problems in accordance with the nature of digital space
and drama. The results demonstrate that online drama courses can be carried out if sufficient research
and preparation is done before the course and the equipment is provided. The experience of “making
drama lessons online”, which is new for drama teachers, and the problems encountered were tried
to be overcome with alternative solutions. In such cases, drama and practice-oriented lessons can be
conducted in accordance with the nature of drama with an interdisciplinary approach. Considering
the suggestions and experience sharing of drama teachers, programs suitable for digital space can be
developed. Taking the results of the research into consideration, the following recommendations can
be made:

*  One of the results of the research is that drama teachers use strategies such as story-
telling, pantomime, and reading theater in online drama lessons. Research should be
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conducted on different methods and strategies that can be used in the improvisation
process in online drama lessons, their effects and contributions to the lesson.

Studies focusing on the difficulties encountered in the implementation of games
and physical activities in different age groups in online drama classes and solutions
should be conducted.

One of the results of the research is the problems caused by the digital platform
and technical possibilities. Research studies focusing on how current drama lessons
are adapted to the digital platform and revealing the experiences of drama teachers
should be designed. These studies should focus on different age groups and adapta-
tion differences between these groups.

Studies should be conducted to compare the possibilities of digital platforms where
online drama lessons are held and their effects on drama studies.
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2022 Yih IDEA Diinya Yaratici Drama Giinii Ulusal Bildirgesi

Biiylik fotografa bakip diinyanin hepimize, tim canlilara ait oldugunu gorebilmek. Bu
riiya drama ile gergeklesebilir mi? Benim bu yolculuga ¢ikis nedenim buydu. Bu yolda hi¢ yalniz
kalmadim. Umudum hig¢ tiikenmedi ¢iinkii bu riiyay1 ¢esitli din, dil, irk ve cinsiyette milyonlarca
insanla birlikte goriiyorduk. Gergek olmasi i¢in ¢ok calistik, hala ¢alisiyoruz.

Bu yolculukta birbirimizi daha iyi tanmidik; anlagsmanin daha estetik, etik, adil yollarini
kesfettik. Ve hala yoldayiz birlikte ve siirekli yenileri katiliyor bu yolculuga, ¢ogalarak yiiriiyoruz
yolumuzda.

Bir giin uyandigimizda yiice ve yiiksek (Ali) géniillerde INCI taneleri gibi yayilarak her
yere sevgiyle, barisla, dostlukla tiim canlilar el ele hepimizin birbiri i¢in var oldugunu hissederek ve
tadina vararak yasayacagiz bu diinyada.

DUNYA DRAMA GUNUMUZ KUTLU OLSUN...
Prof. Dr. Sibel C. GUNEYSU



’ \! \ di"ayda; Yaratict Drama Dergisi 2023, 18(1), 77
ama
! //)//1990 dgmg’ﬁ(; www.yader.org

27th November, IDEA Day National Declaration, Turkey, 2022

By looking at the big picture seeing that the world belongs to all of us, to all living things.
Could this dream be come true with drama? This was my aim when I have begun to this journey.
I have never been alone on this road. I never lost hope because we were having this dream with

millions of people of various religions, languages, races and genders. We worked hard to make it
real, we still do.

We got to know each other better on this journey; we discovered more aesthetic, ethical and

fair ways of agreement. And we are still on the road together and new ones are constantly joining this
journey, we continue on our way.

One day when we get awake, we will spread like pearl (Inci) drops in high and lofty (Ali)
souls, and we will live in this world with love, peace and friendship, all living beings hand in hand,
feeling that we all exist for each other and savoring it.

HAPPY IDEA DAY, HAPPY 27th of NOVEMBER
Prof. Dr. Sibel C. GUNEYSU
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Diinya IDEA Yaratict Drama Giinii Mesaj1 2022

Diinyanin dort bir yanindaki degerli dostlarimiz ve meslektaslarimiz, drama/tiyatro ve egitim
alanimizin canli pratigi, teorisi, arastirmasi, egitimi, tanitimi ve desteginde yer alan hepiniz,

Bu yil IDEA igin 6nemli bir yil; diinya sahnesinde, iiyelerimizin yasaminda ve diinya
toplumunda varligimizi ve goriiniirliigimiizii yeniden kucaklama ve yeniden giiclendirme yili.

IDEA’ nin kurulugsunun 30. yilimi kutluyoruz ve neredeyse on yildir kagirdigimiz bu 6nemli
yildoniimiinii olabilecek en iyi sekilde kutladik: Reykjavik’teki IDEA Kongresi.

Reykjavik’teki IDEA Kongresi; bizim i¢in tanigsma, konusma, birbirimizden 6grenme, drama/
tiyatro egitiminin yeni egilimleri baglaminda kendimizi yeniden diisiinme, isimizde ve yasamimizda
bizi gelecekteki girisimlere-maceralara tasiyacak destek ve yeni riizgarlar bulma yeriydi. Ayni
zamanda herkesin orada olamayacagini kabul ettigimiz bir yerdi ve ne kadar karmasik ve ayni
zamanda adaletsiz bir diinyada yasadigimizi bir kez daha anlayarak katilamayan meslektaslarimizi
cok 0zledik. Devasa ekonomik farkliliklarin, vize kisitlamalarinin, ¢atismalarin ve savag bolgelerinin
oldugu, Covid viriisiiniin dalgalariin ve izlerinin hala ortalikta dolastig1 bir diinya

Calkantili zamanlarda isleyigimizi siirdiirmemiz ve tiyelerimizi bir araya getirmemiz igin
birgok yollar bulan olaganiistii IDEA eski Baskaninin varisiyim. Ama bu baska hi¢bir seye benzemeyen
bir zaman. Dezavantajlarda avantaj aramak zorunda oldugumuz, Zoom ve diger ¢cevrimigi platformlar
araciligiyla kendi ev ve ofislerimizin, siniflarimizin ve parklarimizin bulundugu alanlardan bilgi ve
deneyim aligverisinde bulunmanin ve is birligi yapmanin yollarini bulmaya calistigimiz bir zaman.
Etkinliklerimizi ve toplantilarimizi herkes igin nasil daha erisilebilir hale getirecegimize dair planlar
ve stratejiler yaparak Internetin bize sundugu olasiliklar1 arastirmaya devam edecegiz.

Bu yil 19 Kasim’da Belgrad’da 9. Mater Terra Festivalimizi gerceklestirdik. Bu festival;
Sirp okullarindan ve drama stiidyolarindan performanslar, atdlye sunumlari veya devam eden
calisma sunumlariyla sonuglanan tiim drama/tiyatro ve egitim girisimlerinin bir vitrinidir. Tiim
bu yillar boyunca festivalimizin ana temalar1 ekoloji ve ruhun ekolojisi oldu. Bu, benim 6gretim
metodolojim ve sanat pratigim olarak yillardir gelistirmekte oldugum bir kavram. Rekabetin
olmadigi, desteklemenin, biiylimenin ve gelismenin yeri olan bu festivalin en 6nemli béliimlerinden
biri, bir dizi sunumdan sonra hep birlikte bir ¢ember olusturup neler gordiigiimiizii ve nasil
calistigimizi konustugumuz sohbetlerdir. Yorum yapiyoruz, sorular soruyoruz, birlikte kesfediyoruz
ve sunulanlarin anlamii daha derinlemesine arastirtyoruz. Bu ¢emberde hepimiz esitiz: ¢ocuklar
ve gencler, 6gretmenler, ebeveynler, sanat¢ilar ve uzman ekibimiz. Konuguyoruz ama en énemlisi
birbirimizi dikkatle dinliyoruz, tamamen dinleme siirecine dahil oluyoruz. Daha gen¢ grupta tiim
konusmalar, yorumlar, sorular ve cevaplar bittiginde ve oturumun bittigini ilan ettigimde garip bir
sey oldu. Kimse kipirdamadi. Kimse hareket etmek istemedi. Orada, birlikte, sessizce oturmaya
devam ettik. Ve yanimizda 8, 9, 10 ve daha biiylik yaslarda ¢ocuklarimiz vardi.
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Birden, ¢ocuklarin ve o ¢evredeki herkesin bu beraberlik, destek ve anlayis duygusunun
stirmesini istedigini fark ettim. Yalnizca birbirimizin yaninda olmaya devam etmek amaciyla. Ayrica
bu ¢emberin, bu tuhaf ve ¢alkantili diinyada giivenli bir yuva oldugunu ve bu yuvanin biz drama
ogretmenleri olarak tiim ¢alismalarimizda ¢ocuklarla, genglerle, yaslilarla, engellilerle ve dahil olan
herkesle kurdugumuz bir sey oldugunu fark ettim.

Izlanda’da diizenlenen 9. IDEA Kongresi’nin énemli ¢ikt1 ve sonuglaridan biri, alanimizi
savunmak i¢in kullanabilecegimiz yeni bir ara¢ olan Reykjavik Manifestosu‘dur. Bu IDEA Giinii
mesajinda manifestonun igerigini sizinle paylasmak isterim:

“UNESCO Seul Giindeminin Sanat Egitiminin Gelistirilmesine Yonelik Hedeflerinin
amaglarina, stratejilerine ve eylem 6gelerine dikkat ederek ve Frankfurt Deklarasyonu ile Winnipeg
Deklarasyonu’nda ifade edilen ilkeleri kabul ederek Drama/Tiyatro Egitiminin, 6rglin ve yaygin
egitimde ¢ok boyutlu 6grenme icin giiclii bir yaratici siire¢ ve konu oldugunu anliyoruz. Drama/
Tiyatro Egitimi Kapsayicilik ve dekolonizasyon i¢in bir platform; arastirma i¢in bir bulugsma yeri ve
yontembilimi... Egitimde drama ve diinyanin dort bir yanindaki ¢esitli tiyatro gelenekleri dahil olmak
tizere sanat formuna bir giris ve toplumsal farkindaligi, empatiyi, is birligini, kisisel ve toplumsal
kalkinmay1 gelistirme firsati... Barig, Siirdiiriilebilirlik, Esitlik ve Ekonomik giiclendirme gibi yerel,
kiiresel ve kiiltiirleraras1 konularda ifade ve eylem platformu.

Izlanda’nin Reykjavik kentinde diizenlenen 9. IDEA Diinya Kongresi’nin katilimcilari
olarak “Herkes I¢in Drama, Uzunlar ve Kiigiikler icin Drama” (Drama for all, Drama for tall and
small) temasiyla degisen diinyada drama baglaminda bulusuyoruz. Drama/Tiyatro Egitiminin amag
ve uygulamalariin yerine getirilmesi adina katkida bulunmak ic¢in farkindalik yaratma soziiniin
taahhiidiinii veriyoruz. Biitiin insani bir egitimin pargasi olarak tiim ¢ocuklar, gengler ve yasam boyu
Ogrenenler i¢in yiiksek nitelikli Drama/Tiyatro Egitimine esit erisim saglamak icin tiim hiikiimet
diizeylerini bunu maddi ve manevi olarak destekleyecek resmi yasalar ¢ikarmaya cagiriyoruz.”

Son olarak, se¢ili yonetim kurulu iiyesi arkadaglarima tiim ¢aligmalar1 ve bagliliklari igin,
FLISS ve Izlanda Universitesi’nden meslektaglarimiza IDEA Kongresi’ni diizenledikleri igin ve bu
diinyay1 drama ile daha iyi bir yer haline getirmek i¢in ¢abalayan hepinize tesekkiir etmek istiyorum.
Drama/tiyatro egitimi, tiim ilgililerin uguslarina izin verecek giivenli bir yuva.

Sanja Krsmanovi¢ Tasi¢ IDEA Baskam

Cevirenler:
Dr. Ogretim Uyesi Zeki Ozen
Dr. Ogretim Uyesi [hsan Metinnam

Ogr. Gor. Dr. Gokhan Karaosmanoglu
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International Idea Day Message 2022
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IDEA DAY MESSAGE 2022

Dear friends and colleagues around the world, all of you involved in the living
practice, theory, research, education, promotion and support of our field, drama/
theatre and education,

This year is an important year for IDEA, a year of re-embracing and re-empowering
our presence and visibility on the world scene and in the lives of our members and
the world community.

We are celebrating 30 years since IDEA was founded, and we celebrated this
important anniversary in the best possible way, something we have missed in almost
a decade: the IDEA Congress in Reykjavik.

It was a place for us to meet, talk, learn from each other, rethink ourselves in the
context of the new tendencies of drama/theatre education and find support and new
winds to carry us to future ventures and adventures in our work and life. It was also a
place for us to acknowledge that not everyone could be present, and we dearly missed
our colleagues who could not join, again realizing what a complex and also unfair
world we live in. A world with huge economical differences, visa restrictions, conflicts
and war zones, with the tides and traces of the Covid virus still lingering around.

I am a successor of many remarkable fomer Presidents of IDEA, that have also
found ways for us to continue functioning and gathering our membership in turbulent
times. But this is a time like no other. A time when we have to search for advantages
in disadvantages, where we strive to find ways of connecting and collaborating,
exchanging knowledge and experiences from the spaces of our own homes and
offices, classrooms and parks via Zoom and other online platforms. We will continue
in this exploration of possibilities that the World Wide Web is offering us, making
plans and strategies for how to make our events and gatherings more accessible to all.

On the 19th of November this year we have had our 9th Mater Terra Festival in
Belgrade. It is a showcase of all drama/theatre and education initiatives that have
resulted in performances, workshop presentations or work-in-progress presentations
from Serbian schools and drama studios, involved in drama for learning, as well
as drama/theatre as art education. We have as our principal themes all these years
ecology and ecology of the soul, a concept I have been developing for many years as
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my teaching methodology and art practice. One of the most important parts of this
Festival, which is not competitive but a place for support, growht and development,
is the Convarsations in the Round, where after a block of presentations, we all sit
together in a circle and talk about what we have seen, or how we do our work. We
comment, ask questions, explore together and search deeper the meaning of what has
been presented. We are all equal in this circle: the children and teenagers, teachers,
parents, artists and our expert team. We speak, but most importantly listen to each
other, carefilly, completely involved in the process of listening. In the younger group,
when all the voices, comments, questions and answers have run out, and when I
proclaimed the end of the session, something strange happened. No one moved. No
one wanted to move. We just continued sitting there, together, in silence. And we had
8,9, 10 year-olds and older children with us.

I suddenly realized that the children and everyone in that circle wanted this feeling
of togethemess, support and understanding to last. Just for us to continue to be there
for each other. I also realized this circle is like a nest, a nest of safety in this strange
and turbulent world, and that nest is something we as drama teachers create in all our
work and contact with children, youth, elderly, disabled, each and everyone involved.

One of the significant outcomes and results of the 9th IDEA Congress in Iceland is
the Reykjavik Manifesto, one more tool we can use for the advocacy in our field,
and I would like to share with you its content in this IDEA Day message:

“Being mindful of the goals, strategies and action items of the UNESCO SeoulAgenda’s
Goals for the Development of Arts Education and acknowledging the principles expressed in the
Frankfurt Declaration and the Winnipeg Declaration, We understand that Drama/Theatre Education
is a powerful creative process and subject for multi-dimensional learning in formal, non-formal
and informal education; a platform for inclusivity and decolonisation; venue and methodology for
research; an agent for enhancing health and wellbeing, and introduction to this art form, including
drama in education and diverse theatre traditions around the world, and opportunity for enhancing
social awareness, empathy and collaboration and personal and community development, and
platform for expression and action on matters of local, global and intercultural concern such as
Peace, Sustainability, Equality and Economic empowerment.

We, the participants at the 9th IDEA World Congress in Reykjavik, Iceland under the theme
“Drama for All, Drama for Tall and Small” meet in the context of drama in the changing world. We
pledge our commitment to raise awareness to contribute to the implementation of the objectives
and practice of Drama/Theatre Education. We call upon all levels of govemment to make official
legislation to support this materially, and in spirit, to ensure equitable access to high quality Drama/
Theatre Education for all children, youth and life-long learners as part of a full, human education.”

Atthe end I would like to thank my fellow Elected Officers for all their work and commitment,
our colleagues from FLISS and the University of Iceland for organizing the IDEA Congress, and all
of you who strive to make this world a better place with drama/theatre education, a safe nest that will
allow flights of all involved in future times.

Sanja Krsmanovi¢ Tasi¢

IDEA President
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:

1.
2.

10.
11.
12.

13.
14.

b)

Tiirkge ve Ingilizce tam metin olarak sisteme yiiklenir.

Makalelerin sisteme yiiklenmesinin ardindan yazilar ilk olarak iThenticate ya da Tur-
nitin gibi intihal programlari ile taranir ve alint1 oram % 15 altinda olan calisma-
lar alana uygunluk acisindan oncelikle editor tarafindan incelenerek yaym kuruluna
iletilir.

Yayimlanmasina karar verilen yazilar, bilimsel agidan degerlendirilmek iizere en az iki
hakem tarafindan incelenir.

Hakem raporlarmdan birinin olumlu, digerinin olumsuz olmas1 durumunda, makale de-
gerlendirilmek {iizere ii¢iincli hakeme yonlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

Hakem raporlarina gore tizerinde degisiklik yapilmasi gereken yazilardaki tiim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar lizerinde yazarlarca bir
degisiklik yapilmaz.

Hakem raporlan gizlilik icerir. Yazarlar, hakem ve Yayin Kurulu'nun elestiri, neri ve
diizeltmelerini dikkate almalidir. Yazarin, hakemin gortislerine katilmadigi durumlarda,
yazarin katilmadig1 goriislere iliskin olarak gerekli kanitlar1 gdstermesi ve diisiincelerini
belirten bir yaziyi editore iletmesi gerekmektedir. Yazarlarla hakemler arasindaki iletisi-
mi yalnizca Yaym Kurulu saglar.

Yayim sirasinda, ilk olarak yazinin Yaratict Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

Yaratict Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

Yaym Kurulu, génderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Gonderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

Yayimlanmis yazilarin yaym haklar1 Yaratict Drama Dergisi’ne aittir.
Yaratict Drama Dergisi’nin ve yazar/larin adlar kaynak gosterilerek alint1 yapilabilir.

Yazilar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarh
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanir.

Bir sayida, ayni yazarin tek isim oldugu tek makale yayimlanabilir.
Dergiye gonderilecek yazilar;

Kagit boyutlari: A4 boyutunda kagida, ist, alt, sag ve soldan 2,5 cm bosluk
birakilarak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman
yaz1 karakteri kullanilarak yazilmalidir.

Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin digina tagmamasi amaciyla
10x17 cm’lik alan1 agsmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde daha
kiiclik punto ve bir satir aralig1 kullanilabilir. Tablo, sekil ve ekler, metin igerisinde,
basliklariyla yer almalidir. Tablo ve sekillerin 6ncesine ve sonrasina 12 nk bosluk



g
h)

D

k)

verilir, tablo basliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

Makale Bashigi; 14 punto, baglaclar hari¢ her sdzctiglin bas harfi biiylik olarak
yazilmalidir. Baglik 17 s6zciigii gegmemelidir. Proje kapsaminda hazirlanan, sozlii
bildiri, doktora ya da yliksek lisans tezinden {iretilmis veya destek almis ¢alismalar
basliga * seklinde dipnot ile verilir. Bagliktan sonra bir bosluk ile dipnot verilmelidir.

Yazar Ad/lar/i; 12 punto, ortali, yazar adi soyadi sadece bas harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashgi; 10 punto ve koyu yazilmalidir.

Tiirkce/Ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sézciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sozciikler Bashgi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiytikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashklar; (Girig, YOntem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yash
yazilmalidir.

Paragraflar; paragraf baslar1 1,25 cm iceriden, 11 punto, iki yana yasli, paragrafiar
aras1 6 nk bosluk birakilarak yazilmalidir.

15. Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfayr gegmemelidir.

16. Gonderilen yazilar asagidaki boliimleri igermelidir:

a)

b)

©)

d)

17.
18.

19.

Baslik sayfasi: Yazar/lar/in tim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashiginin Tiirkce ve Ingilizce isimleri ile Tiirkge ve Ingilizce dzetleri icermelidir.

Ana Metin: Ampirik caligmalar; giris, yontem, bulgular, tartisma ve sonug
boliimlerini igermelidir.

Yontem: Bu kisim; orneklem, veri toplama araci ve iglem, verilerin analizi alt
kisimlarini igermek zorundadir. Derleme tiirii calismalar problemi ortaya koymali,
ilgili alanyazini etkili bir bigimde analiz etmeli, alanyazindaki eksiklikler, bosluklar
ve celiskilerin iizerinde durmali ve ¢Oziimler icin Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmasi gerekmektedir.

Kaynak¢a: Hem metin i¢inde hem de kaynakc¢ada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological
Association (5. Bask1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yaym Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirkge makalelerde metin i¢inde referans verirken miimkiin oldugu kadar ana kaynaga
ulasiimalidir.

Yazilar, Yaratict Drama Dergisi’nin web adresine yiiklenmelidir.
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20. Yayimlanan yazilarin i¢eriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-
zarlar sorumludur. 40 kelimenin altinda dogrudan yapilan atiflar (“ ) ¢ift tirnak i¢inde
ayn1 sekli ile kullanilir ve tirnak isareti kapatildiktan sonra ilgili kaynaga géonderme
yapilir. Alint1 yapilacak ifadeler 40 kelimeden daha fazla ise, alint1 yapilacak metin tir-
nak kullanilmadan ayr bir paragraf olarak 1,5 cm igerden baglamali ve bir punto kiiciik
yazilmalidir. Dogrudan aktarilan metnin bir kismi kullanilacaksa o kismin yerine ii¢
nokra (...) konulmalidir.

21. Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danisman ad1 ikinci isim olmak tizere, danisman adiyla birlikte yayimlanir.

22. Baska bir yerde yayimlanan yazilara (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaratict Drama Dergisi’nde ancak Yayin Kurulu’nun onayiyla yer verilebilir.
Yaratici Drama Dergisi Kaynak¢a Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA 6) tarafindan yayinlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratict drama (4.bs.). Ankara: PegemA Yayinlar1.
Gonderme: (Adigiizel, 2013, s.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, L. (1997). Drama 7-11.: Developing primary teaching skills (3rd ed.).
New York:

Routledge Publication.
Kitap Icinde Boliim

Giiven, 1. (2008). Okul &ncesi drama etkinliklerinde ilkeler. A. Oztiirk (Yay. Haz.). Cocukta
Yaraticilik ve Drama iginde (ss. 199-212). Eskisehir: Anadolu Universitesi Yaynlari.

Gonderme: (Giiven, 2008, s.207)

Ceviri Kitap

Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.). Ankara: Tiirk Tarih Kurumu.
Gonderme: (Lewis, 2000, s. 12)

Editorlii Kitap

Kilpatrick, J. (2004). (Ed.). 4 Research companion to principles and xtandards for school
mathematics,

Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)
Tek Yazarh Makale

San, 1. (1990). Egitimde yaratici drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23(2), 573-582.

Gonderme: (San, 1990, s. 574)

82



iki yazarh makale

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

Elektronik Makale

Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢dzme algisi1 ve diisiinme
ihtiyact arasindaki baglantilar. Egitim ve Bilim, 37(164), 237-250. 3 Aralik 2014 tarihinde http://
egitimvebilim.ted.org.tr/index.php/EB/article/view/779/376 adresinden erisildi.

Gonderme: (Karakelle, 2012, s. 240)
Tez

Aykag, M. (2011). Tiirk¢ce ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici
drama etkinliklerinin anlatma becerilerine etkisi. Yayilanmamis doktora tezi, Ankara Universitesi
Egitim Bilimleri Enstitiisii Hacettepe, Ankara.

Gonderme: (Aykag, 2011, 5.67)
Bildiri
Akfirat Onalan, F. ve Tung, A. (2003). Grup rehberlik etkinliklerinde yaratict dramanin yeri:

Yaparak yasayarak 6grenme. VII. Ulusal Psikolojik Danisma ve Rehberlik Kongresi 09-11 Temmuz
2003 iginde (s. 91-93). Indnii Universitesi, Malatya: PegemA Yayincilik, 139-140.

Gonderme: (Akfirat Onalan ve Tung, 2003, s. 92)
Web Sayfalar

UNESCO. (2013). World Heritage list. UNESCO web sitesinden 21 Aralik 2013 tarihinde
erigildi: http://whc.unesco.org/en/list

Gonderme: (UNESCO, 2013)

Sekiller

Her seklin numarayi i¢eren bir basligi olmali ve bu baslik seklin altina yazilmalidir.
Tablolar

Tablo numarasi ve adi tablonun iistiinde yer almalidir. Tablo adi, tablo numarasinin altindan
baglayarak, sola dayali bir sekilde, bas harfleri biiylik ve italik olarak yazilmalidir. Tablo sadece yatay
cizgiler kullanilarak olusturulmalidir. Asagida bir tablo 6rnegi verilmistir.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. smif 2. smif 3. simf 4. simf 5. smuf

Fen ders planlari
Yasayan canlilar - - - 5 1
Elektrik - - 1

Matematik ders planlari
Sayilar - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 -

1

Veri analizi -
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Submission Guidelines For Creative Drama Journal

Articles sent to Creative Drama Journal for Publication:

1.

10.

11.
12.

a)

b)

First, the article is scanned with plagiarism programs such as iThenticate or Turnitin,
and studies with a quotation rate of less than 15% are first reviewed by the editor and
submitted to the editorial board for convenience. The articles, which are decided to be
published, are examined by at least two referees to be evaluated from a scientific point.

In the event that one of the referee reports is positive and the other one is negative, ar-
ticle is directed to the third referee to be evaluated. In case of positive referee reports,
article is included in the publication program.

Authors make all changes in the articles on which changes are required according to
referee reports on their own. No change is made on the final versions of the articles by
the authors.

Referee reports include privacy. Authors have to take the critics, suggestions and cor-
rections of the referee and Editorial Board into consideration. Communication between
authors and referees is only ensured by the Editorial Board.

During publication, firstly the sending date of the article to Creative Drama Journal is
considered and then the scores obtained from the referees are considered.
Responsibility of the articles published in Creative Drama Journal pertains to the
author/s/ of the articles. Contemporary Drama Association and Creative Drama Journal
do not accept responsibility related to the published articles.

The Editorial Board is free to publish and not to publish the submitted articles. Submit-
ted articles are not returned to the author whether they are published or not.

The rights of publication of the published articles pertain to Creative Drama Journal.

Quotation can be made by giving reference of Creative Drama Journal and the name/s
of the author/s.

Articles are published in alphabetical order by authors’ surnames. In articles with two
or more authors, articles are sorted and published based on the first author’s surname.

In an issue, one article can be published in which the same author is the only name.
Articles to be sent to the journal;

Paper sizes: 1t should be written on A4 sized paper with 1.5 line spacing and without
end of line hyphenation by leaving 2,5 cm space from top, bottom and left (on an
area of 16x24,7 cm) and by using 11 point size and Times New Roman typeface.

Tables, pictures, figures, graphics, etc..: They should not exceed the area of 10x17
cm in order not to extend beyond the journal page sizes. Smaller font size and one
line space can be used on tables, pictures, figures, graphics and so on. Tables, figures
and appendices should be included in the text with their titles. 12 pt space is left
before and after tables and figures, table titles and text should be 10 point size, table
and its number should be written in bold.

Title of the Article; 1t should be written as 14 point size, and the first letter of every
word should be written as capital letter except for the conjunctions. Title should not



exceed 17 words. Studies, which are produced from verbal notification and doctoral
or postgraduate thesis or which received support, are indicated by footnote in the
title as *. Footnote should be given by a space after title.

d) Name/s of the Author/s; They should be given in footnote in figures as 1-2 along
with the title, institution he/she works and e-mail address as 12 point size, centered,
and only the first letters of author name and surname should be capital letter.

e) Title of Abstract; 1t should be written as 10 point size and in bold.

f) Turkish / English Text Abstract; 1t should be written as 10 point size, italic, justified
alignment and between 90-120 words. If there is a paragraph, 6 pt space should be
given between paragraphs.

g) Title of the Keywords; 1t should be written as 10 point size and in bold.
h) Keywords; Maximum 5 keywords should be written as 10 point size.
i) Main Titles; (Introduction, Method, Discussion and similar basic titles) It should be

written as 11 point size, bold and centered, in the way that only the first letters are
capital letter, and with 6 pt space from top and bottom.

j) Subtitles; paragraph indentation should be written as 1.25 cm inside, 11 point size,
bold, italic and justified alignment.

k) Paragraphs; Paragraph indentations should be written as 1.25 cm inside, 11 point
size, justified alignment by leaving 6pt space between paragraphs.

13. Submitted articles should not exceed 20 pages, including abstracts and references.
14. Submitted articles should include the following sections:

a) Title page: 1t should include the full name/s and explicit name/s of the author/s, the
institutions they work, Turkish and English names of top article title and its Turkish
and English abstracts.

b) Main Text: Empirical studies should include the sections of introduction, method,
findings, discussion and the results.

c) Method: This section must include the sub-sections of sampling, data collection
and processing and analysis of data. Review article-type studies should reveal the
problem, should analyze the relevant literature effectively, should put emphasis
on shortcomings, gaps and contradictions in the literature and should include
suggestions for solutions. There may be differences in giving title of other studies,
however, articles should be fluent and scientific that will not make the readers bored.

d) References: Spelling rules specified in the book called Publication Manual of
American Psychological Association (5th edition 2001) published by American
Psychological Association (APA) should be obeyed both in the text and references.

15. E-mail address must be written for correspondences related to the Editorial Board.

16. While giving reference in the texts in Turkish articles, main source should be attained
as far as possible.
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17. Articles should be sent to Creative Drama Journal’s e-mail address (cdddergi@gmail.
com).

18. Author or authors who cite/s are responsible for the distortions that may be in the con-
tent of the published articles.

19. Studies carried out as dissertation in Creative Drama Instructor/Leadership courses are
published with the name of advisor including the advisor name and second name.

20. The articles published in somewhere else (published seminar and conference proceed-
ings, etc.) can be published in Creative Drama Journal with the approval of the Editorial
Board.

Citation Format and Style Guide for Creative Drama Journal

Publication of Manual of American Psychological Association-APA is adopted by our journal
for formatting and style.

JOURNALS
One Author

San, I. (1998). The development of drama in education in Turkey, Research in Drama
Education, 3, 1, 96.

Two Authors

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

BOOKS AND CHAPTER IN BOOKS
One Author

Ustiindag, T. (2004) Yaratici drama égretmenimin giinliigii (6. baski). Ankara: PegemA
Yaymecilik.

Two Authors

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York: Routledge Publication.

Editor instead of author

Hemingway, E. (1999). The killers. In J. Updike & K. Kenison (Eds.), The best American
short stories of the century (pp.78-80). Boston, MA: Houghton Mifflin.

Kilpatrick, J. (2004). (Ed.). A Research companion to principles and standards for school
mathematics, Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)

Thesis or dissertation

Duatepe, A. (2004). The effects of drama based instruction on seventh grade students’
geometry achievement, Van Hiele geometric thinking levels, attitude toward mathematics and
geometry. Unpublished PhD dissertation, Ankara: METU.
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Published Presentation Papers

Adigiizel, H. O. (2002). Egitim bilimlerinde ve sanat egitiminde yontem, disiplin ve sanatsal
boyutlartyla yaratict drama. /1. Egitim Bilimleri Kongresi, Yakin Dogu Universitesi, KKTC, 23-26
Ekim.

Online Sources
Online Journal

Andersen, C. (2004, June). Learning in “As-If” worlds: Cognition in drama in education.
Theory into Practice. 43, 4, Retrieved November 3, 2004, Academic Index.

Citing in the text

One Author

Linn’s (1999) study...

As it is indicated (Way, 1973) in a new research,...
Two or more authors

If the paper is published by two authors, then full names of both authors must be written
through all the text. If the paper is published by three or more authors, then in the first citation full
names of authors must be written, but then for other citations, only the first authors’ first name must be
written and other authors must be written as “others”.

Figures

All the figures must have a title that include also a number. And this title must be under the
figure.

Tables

The name and the number of table must be at the top of the table. Name of the table must
begin after the number of table. And 1t must be aligned-left, written by initial capital letters and italic.
The table must be constituted by only horizontal lines. You can find an example below.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarmmin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. simf 2. smif 3. smf 4. simf 5. siif

Fen ders planlar1

Yasayan canlilar - - - 5 1
Elektrik - - 1 3 -
Matematik ders planlart
Sayilar - - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 - -
1

Veri analizi - -
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