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Editor’den

Egitim Bilim ve Arastirma Dergisi (EBAD) Vizetek Yayincilik tarafindan yilda iki defa ¢ikarilan bilim-
sel, hakemli ve elektronik ortamda okuyucularin erigsimine agik bir dergidir. EBAD, 6zellikle egitim alani ile
sosyal ve beseri bilimlerin diger disiplinlerindeki nitelikli ¢aligmalar1 nesnel bir bakis agis1 ile okuyucusuna
ulagtirmay1 hedeflemektedir. Yaym kurulumuz dergimizin 4. cildinin 1. sayisin1 (Mart 2023) yayimlamanin
mutlulugunu yagamaktadir. Bir sonraki sayimiz 2023 Sonbahar Déneminde (Ekim 2023) yayimlanacaktir. Bu
sayimizda, on yedi yazara ait toplam 10 arastirma makalesi vardir. Hakemlik siirecinde her makale en az iki
hakem tarafindan incelenmistir. Dergimiz ileriki sayilarda akademik danigma kurulunu ve hakem havuzunu
genisletmeyi hedeflemektedir. Bu baglamda dergimizin danigma kurulunda yer almak isteyen veya hakem ola-
rak dergimize katkida bulunmak isteyen degerli arastirmacilar okurmurat55@hotmail.com adresine e-posta ile
0zgecmisglerini gdnderebilirler. Bu sayinin yayinlanma siirecine destek veren herkese tesekkiir eder, egitimin
cesitli alanlarinda ¢alisan tiim arastirmacilarin ¢aligmalarini degerlendirmek iizere dergimize davet etmekten
mutluluk duyarim.

Doc. Dr. Hatice GUNGOR SEYHAN
Editor
Mart, 2023
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oz

Bu ¢aliymanin amaci, ortaokul 6grencilerinin STEM motivasyonlarimin bazi degiskenler
acisindan incelemek ve degerlendirmektir. Arastirmamin yonteminde tarama modeli
kullanilmigtir. Calisma 2021-2022 egitim-6gretim yilinda Swrnak ilindeki 224 ortaokul
ogrencisi ile yiiriitiilmiistiir. Caliymada Luo, Wang, Liu ve Zhou (2019) tarafindan gelistirilen
ve Donmez (2020)’in Tiirkceye uyarladigi STEM motivasyon ol¢egi kullanilmistir. 25
maddeden olusan 6lcek, 4 lii likert tiiriindedir. Olgegin gelistirilmesini saglayan arastirmacilar
tarafindan giivenirlik katsayisi (cronbach alfa (o) degeri) 0,91 olarak belirtilmistir.
Arastirmamin  sonucunda, ogrencilerin cinsiyetlerine gore STEM motivasyon OJlgeginin
miihendislik alt boyutunda anlamli bir farklilik oldugu, bu anlamli farkin ise erkek ogrencilerin
lehine oldugu goriilmiistiir. Ogrencilerin akademik durumlarina gére STEM motivasyon élcegi
puanlart arasinda anlamly bir farkhihk bulunmamistir. Ogrencilerin sinif diizeylerine gére
STEM motivasyon élgegi puanlart arasinda anlamli bir farklilik bulunmamistir. Ogrencilerin
STEM bilgi diizeylerine gore STEM motivasyon él¢egi puanlart arasinda anlaml bir farkliligin
oldugu ve bu anlamli farkin yiiksek bilgi diizeyine sahip ogrencilerin lehine oldugu tespit

edilmistir.

Anahtar Kelimeler: Fen egitimi, motivasyon, STEM



ABSTRACT

The aim of this study is to examine and evaluate secondary school students' STEM
motivations in terms of some variables. Scanning model was used in the research method. The
study was carried out with 224 secondary school students in Sirnak in the 2021-2022 academic
year. The STEM motivation scale developed by Luo, Wang, Liu, and Zhou (2019) and adapted
into Turkish by Dénmez (2020) was used in the study. The scale, which consists of 25 items, is
in a 4-point Likert type. The reliability coefficient (cronbach's alpha (o) value) was specified
as 0.91 by the researchers who developed the scale. As a result of the research, it was seen that
there was a significant difference between the gender of the students and the engineering sub-
dimension of the STEM motivation scale and it was in favor of male students. There was no
significant difference between the academic status of the students and their STEM motivation
scale scores. There was no significant difference between students' grade levels and STEM
motivation scale scores. It has been determined that there is a significant difference between
students' STEM knowledge levels and STEM motivation scale scores in favor of students with

high knowledge levels.
Keywords: Motivation, science education, STEM
GIRIS
Teknoloji, bilim ve robotik gibi alanlarda yasanan hizli gelismeler neticesinde iilkelerde
de arastiran, sorgulayan ve bu gelismeleri takip edebilen bireylere olan ihtiya¢ artmaktadir. 21.

yy becerilerine sahip bireylere olan ihtiyac¢ egitim ve 6gretim yaklasimlarinda yenilikleri ve

reformlar1 beraberinde getirmektedir.

STEM egitimi yaklasimi da yenilik¢i yaklasimlar arasinda dikkat cekmektedir
(Akgiindiiz vd., 2015). STEM yaklagimi Fen (Science), Teknoloji (Technology), Miihendislik
(Engineering), Matematik (Mathematics) alanlarinin birlikte 6gretilmesini ilke edinen bir
yaklagimdir (Giilhan ve Sahin, 2016). STEM egitim yaklagiminin amaci dort disiplinin
biitiinlesik halde yasam durumlarinda kullanilmasidir (Hom, 2014). STEM egitimi yaklagimu,
bireylerde aragtirma sorgulama becerileri, elestirel diisiinme becerileri ve problem ¢bézme
becerilerinin yan1 sira aktif 0zglin tasarim yapabilme yetenegi kazandirmayr igeren bir

yaklasimdir (Buyruk ve Korkmaz, 2016).

Gliniimiizde birgok gelismis tlilkenin 6gretim programinda okul Oncesi Ogretimden

itibaren farkli uygulamalar ile STEM egitimi yaklagimi kullanilmaktadir (Kahraman ve Dogan,
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2020). Bu iilkelere 6rnek olarak ise Amerika son 10 yil icerisinde ¢ogu eyaletinde STEM
okullar1 acarak ‘Yeni Nesil Bilim Standartlar1 STEM’ 6gretim programini devlet politikasi
haline getirmistir (Dénmez, 2020). Ulkemizde ise ortaokul 2018 fen bilimleri dersinin dgretim
programina miihendislik ve tasarim becerileri eklenerek giincellik saglanmistir (Biger, Uzoglu
ve Bozdogan, 2018). Ayrica ortaokul fen bilimleri dersi 6gretim programina “Fen, Miihendislik
ve Girigsimcilik Uygulamalar1” ile STEM egitimi yaklasimi uygulanmaya baglamistir (MEB,
2018). Uygulanan STEM etkinlikleri ve 6gretim programlar ile 6grencilerde 21. yy becerileri,
fen-teknoloji-miihendislik-matematik becerileri ve ilgilerinin artmasi hedeflenmektedir (Ayar,
2015; Gokbayrak ve Karigan, 2017; Karakaya, Avgin ve Yilmaz, 2018). Thomas (2014),
calisgmasinda STEM egitiminin genel hedeflerini; is giiciinii STEM okuryazari kisilerden
iretmek, STEM alanlarindaki islerinde devamliligi saglamak, tlkelere ekonomik gelir
saglayacak yenilikler Uiretebilmek, gelecekte meydana ¢ikabilecek yeni is alanlarinda yeterli
olabilmek olarak tanimlamaktadir (Thomas, 2014). Bu hedefler dogrultusunda STEM
egitiminin tilkelerin is giicii ihtiyacina cevap verebilecek onemli bir egitim yaklagimi oldugu
sOylenebilir.

STEM egitimi yaklasimi bireylerde arastirma, sorgulama becerileri, elestirel diistinme
becerileri ve problem ¢ézme becerilerinin yani sira aktif 6zgilin tasarim yapabilme yetenegi
kazandirmay1 hedefleyen bir yaklagimdir (Buyruk ve Korkmaz, 2016). STEM egitiminin
hedeflerine ulagilmasinda bircok biligsel etkenin varligindan s6z edilebilmektedir. STEM
egitimi yaklasiminin hedeflerine yonelik yapilan ¢aligmalarda motivasyonun bu alanlara
katilim konusunda 6nemli oldugunu diisiiniilmektedir (Restivo, Chouzal, Rodrigues, Menezes,
ve Bernardino Lopes, 2014; Rosenzweig ve Wigfield, 2016; Master, Cheryan, Moscatelli, ve
Meltzoff, 2017; Donmez, 2020).

Motivasyon, 6grencilerin bilgi ve becerilerinin ortaya ¢ikarilmasinda 6nemli faktorlerden
biri olarak kabul edilmektedir (Dede ve Yaman, 2008). Ayrica motivasyon dgrencilerin basarili
olmalarinda 6nemli bir unsurdur (Freedman, 1997; Lee ve Brophy, 1996).

Motivasyon tanim olarak davranista bulunma istegi, niyetidir (Elliot ve Covington, 2001).
Alan yazin incelendiginde motivasyona dair bircok tanimlama mevcuttur. Bireylerde
davranisin olusmasi, yonlendirilmesi ve siirdiiriilmesine dair biitiin faktorlerin var oldugu
duyussal yapiya motivasyon denir (Arik, 1996; Martin ve Briggs, 1986). Bir diger tanimlama
daise, bireylerin davranislari ile ilgili performanslarin biitiintidiir ifadesi yer almaktadir (Visser-

Wijnveen, Stes ve Petegem, 2012; Huss-Keeler, Peters ve Moss, 2013).
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Ogrenmenin en nemli kavramlarindan biri olan motivasyonun égretim ortamlarinda goz
oniinde bulundurulmasi gerekmektedir (Dede ve Yaman, 2008). Arastirmalar motivasyonun
o0grenmeye ve basariya yonelik etkisi oldugunu ortaya koymaktadir. Akademik basaris1 diisiik
ogrencilerin genellikle yeteri motivasyona sahip olmadigi, akademik basaris1 yiiksek
ogrencilerin ise genellikle motivasyonlarinin yiiksek oldugu ortaya konulmustur (Linnenbrink
ve Pintrich, 2002). Bireylerde motivasyona yonelik bir¢ok bireysel farklilik olabilmektedir.
Bununla beraber 6grenme ortami, 6gretmen ve 6grenme yontemi de oldukca etkilidir (Y1lmaz
ve Cavas, 2007). Fen Ogretimi alaninda yapilan arastirmalar ise sinif igerisinde O6grenme
stirecine aktif katilimin oldugu yontemlerin kullanilmasinin motivasyonu arttirdig1 yoniindedir
(Lee ve Brophy, 1996; Tuan, Chin ve Shieh, 2005). STEM egitimine yonelik hazirlanan
programlarin fene yonelik motivasyona olumlu etkisinin oldugu tespit edilmistir (Vennix, Den
Brok ve Taconis, 2018). Bu baglamda STEM egitiminin 6grenme siirecinde kullanilmasinin
bireylerde motivasyonu arttiracagi sdylenebilmektedir. Alan yazin incelendiginde Dénmez
(2020) tarafindan STEM motivasyon 6lgeginin Tiirk¢eye uyarlanmasi ¢aligmasi goriilmektedir.
Alan yazinda STEM egitiminin 6grenci motivasyonunu belirlemeye yonelik calismalarin
olmadig belirlenmistir.

Bu nedenle caligmanin ogrencilerde STEM motivasyonlarint arttirmaya yonelik
eksiklikleri ve yeterlilikleri belirlemeye yardimci olacagi diisiiniilmektedir. Bu calismada,
ortaokul ogrencilerinin STEM motivasyonlarinin ¢esitli degiskenler agisindan ortaya
konulmasi hedeflenmistir.

YONTEM

Calisma 2021-2022 egitim 6gretim yilinda Sirnak ilindeki ortaokul 6grencilerinin STEM
motivasyonlarinin bazi degiskenlere gore farklilagip farklilagsmadigi tarama modeli kullanilarak
belirlenmistir. Tarama modelinde arastirmanin konusuna dair olay, kisi veya nesne, kendi

sartlar1 igerisinde farklilasmadan, oldugu gibi tanimlanmaktadir (Karasar, 2012).
Evren ve Orneklem

Arastirmaya, Sirnak ilinde, 2021-2022 egitim-6gretim yili igerisinde bir devlet
ortaokulunda 6grenim goren, toplam 224 6grenci katilmistir. Orneklem grubu, kolay ulasilabilir
ornekleme yontemi esas alinarak belirlenmistir. Kolay ulasilabilir 6rneklem yontemi,
orneklemin kolaylikla wulagilabilmesine ve wuygulama yapilabilmesine imkan saglar
(Bliytikoztiirk vd., 2012, s.89) . Arastirmaya katilan 6rneklem grubunun kisisel bilgilerine dair

frekans ve ylizde dagilimlar1 Tablo 1’de verilmistir.
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Tablo 1. Katilimcilara Ait Kisisel Bilgiler

Kisisel Bilgiler F %
L. Kadin 120 53,6
Cinsiyet Erkek 104 46,4
Kotii 8 3,6
Akademik Durum Orta 125 55,8
fyi 91 40,6
5.smif 38 17,0
L. 6.smif 60 26,8
Sf Dizeyi 7.smf 60 26,8
8.smif 66 29,5
STEM Hakkindaki Dustk 60 26,8
Bilgi Diiz?ayi e Orta 135 60,3
Yiiksek 29 12,9

Tablo 1 incelendiginde, arastirmaya katilan 6grencilerin demografik bilgilerinin dagilimi

goriilmektedir.
Veri Toplama Aracglar

Arastirmada, katilimcilarin demografik bilgilerinin tespit edilmesi amaci ile arastirmaci
tarafindan Kisisel Bilgi Formu kullanilmistir. Form katilimcilarin cinsiyet, akademik durum,
smif diizeyi ve STEM hakkindaki bilgi diizeylerini belirlemeye yonelik sorulardan

olusmaktadir.

Katilimcilarin STEM motivasyon durumlarini belirlemek i¢in Luo, Wang, Liu ve Zhou
(2019) tarafindan gelistirilen ve Donmez (2020) tarafindan Tiirk¢e’ye uyarlanan STEM

motivasyon 6l¢egi kullanilmistir.

25 maddeden olusan 6lgek, 4 “lii likert tiiriindedir. Olgekte dért boyuttan olusmaktadr. 1,
2,3,4,5, 6,7, 8. maddeler bilim boyutu, 9, 10, 11, 12, 13, 14. maddeler teknoloji boyutunu,
15, 16, 7, 18, 19. maddeler miihendislik boyutu, 20, 21, 22, 23, 24, 25. Maddeler matematik
boyutunu ifade etmektedir. Olgegin gelistirilmesini saglayan arastirmacilar tarafindan

giivenirlik katsayisi ise (cronbach alfa (a) degeri) 0,91 olarak belirtilmistir.
Verilerin Analizi

Arastirmada kullanilan STEM motivasyon 6lgeginden elde edilen verilerin analizinde
SPSS paket programi kullanilmistir. Verilerin dagilimlart normallik analizi ile belirlenmistir.
“Gozlem sayisinin 30°dan az oldugu arastirmalarda Shapiro-Wilk, 30’dan fazla oldugu

caligmalarda ise Kolmogorov-Smirnov testi kullanilmaktadir” (Can, 2016, s.89). Gozlem
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sayisinin 224 olmasi nedeni ile verilerin dagilim sonuglarma Kolmogorov-Smirnov testi ile

bakilmustir.

Tablo 2. Normallik Analizi Degerleri

Kolmogorov-Smirnov Shapiro-Wilk
Statistic Df Sig. Statistic Df Sig.
Alt Boyutlar 060 224 050 991 224 176
Toplam
*p< 0.05

Tablo 2 incelendiginde Kolmogorov-Smirnov testi sonuglarma gore verilerin normal
dagildigi belirlenmistir. Test sonucunda hesaplanan sig.(p) degerinin 0=0.05 ve 0.05’den biiyiik
¢ikmast anlamlilik diizeyinde puanlarin normal dagilimdan kaynaklandigina kanit olarak
gosterilmektedir (Mertler ve Vannatta, 2005; Demir, Saatcioglu ve Imrol, 2016). Bu neden ile
parametrik testlerden bagimsiz gruplar t-testi, iki bagimsiz degiskenin birbirinden anlamli bir
farkliliklarinin olup olmadigini belirlemek i¢in uygulanmistir. Yine parametrik testlerden olan

ANOVA testi ise ikiden fazla bagimsiz degiskenler i¢in uygulanmistir.
BULGULAR

Tablo 3’de arastirmaya katilan Ogrencilerin cinsiyet degiskeni agisindan STEM

motivasyonlarina ait bagimsiz gruplar t-Testi sonuglar1 sunulmustur.

Tablo 3. STEM Motivasyon Olgegi Alt Boyutlarinin Cinsiyete Gére Bagimsiz Gruplar t-

Testi Sonuglari

Cinsiyet N X2 SS t P
STEM Kadin 120 66,0833 8.64 1429 s
Motivasyon Erken 104 67,9423 10,8
. Kadm 120 17,8667 3.03
Bilim Erkek 104 18,4423 344 -1,319 185
B Kadm 120 20,4750 2.97
Teknoloji Erkek 104 20,4615 3.62 031 976
o Kadm 120 11,6917 2.77 ]
Miihendislik Erkek 104 12,7308 3.58 -2,400 ,017
. Kadm 120 16,0500 3,14
Matematik Erkek 104 16,3077 4.02 -328 ~98
*p<0.05

Tablo 3 incelendiginde Ogrencilerin STEM motivasyonlarinin, cinsiyet degiskeni
acisindan sadece miihendislik alt boyutunda erkek 6grenciler lehine anlamli olarak farklilagtigt
goriilmektedir (p<0.05). Bagimsiz gruplar t-testi sonucuna gore hesaplanan ortalama puan (y2)
degeri incelendiginde, erkek dgrencilerin miihendislik alt boyutunda kadin 6grencilere gore

STEM motivasyonlarinin daha yiiksek oldugu sdylenebilir.
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Tablo 4’de arastirmaya katilan 6grencilerin akademik durum degigkeni agisindan STEM

motivasyonlaria ait ANOVA Testi sonuglart sunulmustur.

Tablo 4. STEM Motivasyon Puanlarinin Akademik Duruma Gére ANOV A Sonuglari

Varyansin Kaynag Kareler Toplami Df Kareler Ortalamasi F p
Gruplar Arasi 410,243 2 205,121
Gruplar Ici 20725,115 221 93,779 2,187 115
Toplam 21135,357 223

*p<0.05

Tablo 4 incelendiginde Ogrencilerin STEM motivasyon puanlarinin 6grencilerin
akademik durum degiskeni agisindan farklilik gostermedigi goriilmektedir. Tablo 5’de
arastirmaya katilan 6grencilerin sinif diizeyi degiskeni a¢isindan STEM motivasyonlarina ait

ANOVA Testi sonuglar1 sunulmustur.

Tablo 5. STEM Motivasyon Puanlarinin Sinif Diizeyine Gére ANOVA Sonuglari

Varyansin Kaynag Kareler Toplam Df Kareler Ortalamasi F p
Gruplar Arasi 624,276 3 208,092
Gruplar Ici 20511,081 220 93,232 2,232 ,085
Toplam 21135,357 223

*p<0.05

Tablo 5’de incelendiginde 6grencilerin STEM motivasyon puanlariin 6grencilerin sinif

diizeyi degiskeni acisindan farklilik gostermedigi goriilmektedir.

Tablo 6’da aragtirmaya katilan 6grencilerin STEM hakkindaki bilgi diizeyleri degiskeni

acisindan STEM motivasyonlarina ait ANOVA Testi sonuglar1 sunulmustur.

Tablo 6. STEM Motivasyon Puanlarimin STEM Hakkindaki Bilgi Diizeylerine Gore
ANOVA Sonuglari

Varyansin

< Kareler Toplami Df Kareler Ortalamasi
Kaynagi F P
Gruplar Arasi 894,963 2 447 481
Gruplar Igi 20240,394 221 91,585 4,886 ,008
Toplam 21135,357 223
*p<0.05

Tablo 6 incelendiginde katilimcilarin STEM Motivasyon puanlarinin STEM hakkindaki
bilgi diizeyleri degiskeni agisindan anlamli bir farklilik oldugu goriilmektedir (F=4,886; p<.05).
STEM hakkindaki bilgi diizey durumuna ait farkliligin hangi gruplar arasinda anlamli oldugunu
tespit etmek icin yapilan Scheffe testi sonuglarina bakildiginda ‘‘yiiksek bilgi diizeyi”” (X
=70,65; SS=11,22) ile “‘diisiik bilgi diizeyi’’ (X =64,15; SS=8,45) gruplar1 arasinda anlaml
farklilik oldugu belirlenmistir. Yiiksek bilgi diizeyine sahip olan katilimeilar; diisiik bilgi
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diizeyine sahip olan katilimcilara gore; STEM Motivasyon 6l¢eginden anlamli bir bi¢imde daha

yliksek puan almistir.
SONUCLAR VE TARTISMA

Bu c¢alismada ortaokul 6grencilerinin STEM motivasyonlar1 bazi degiskenler agisindan
incelenmistir. Calismada Luo, Wang, Liu ve Zhou (2019) tarafindan gelistirilen ve Dénmez
(2020) tarafindan Tiirk¢eye uyarlanan ortaokul 6grencilerinin STEM motivasyon puanlari
tespit edilmesi ve bu puanin cinsiyet, akademik durum, sinif diizeyi ve STEM hakkindaki bilgi

diizeyi degiskenleri agisindan degerlendirilmesi yapilmistir.

Arastirma sonuglarina gore dgrencilerin cinsiyetleri ile STEM motivasyon 0l¢eginin
miihendislik alt boyutunda anlamli bir farklilik vardir. Ortalama puan degerinden yola ¢ikarak
erkek 6grencilerin miihendislik boyutunda STEM motivasyonlarinin kadin 6grencilere kiyasla
daha yiiksek oldugu goriilmistiir. Alan yazinda cinsiyet degiskeni ile STEM motivasyonunun
incelendigi bir calismaya rastlanmamasina karsin cinsiyet faktorii ve STEM alanlarinda ilgi,
tutum ve basartya yonelik caligmalar mevcuttur. Karakaya, Avgin ve Yilmaz (2018),
caligmalarinda cinsiyete gore teknoloji ve miihendislik mesleklerine olan ilgi seviyelerinde
anlamli bir farklilasma olmadigini belirtmiglerdir. Knezek ve ark. (2011) ¢calismalarinda, STEM
alanlarinda kariyer ilgisinin erkek 6grencilerde kadin 6grencilere kiyasla daha yiiksek oldugu
sonucuna ulagsmislardir. Bu sonugtan yola c¢ikarak arastirmayi destekler nitelikte STEM
alanlarindan olan miihendislik kariyer ilgisinin erkek Ogrencilerde yiiksek olabilecegi
diisiiniilmektedir. Miihendislik boyutunda STEM motivasyonlarinin erkek o6grenci lehine
¢tkmasini ‘miihendisligin toplumlarda erkeklere daha uygun bir meslek olarak goriilmesinden
kaynaklanmaktadir’ (Knight ve Cunningham, 2004; Capobianco, Diefes-Dux, Mena ve Weller,
2011) sonucu destekler niteliktedir. Toplumsal algiin bir geregi olarak miihendislik alaninda

erkek 0grencilerin daha motivasyonlu oldugu sdylenebilir.

Arastirmada, Ogrencilerin akademik durumlart degiskeni acisindan STEM motivasyon
Olcegi puanlarinda anlamli bir farklilik bulunmamustir. Literatiir incelendiginde akademik
durum degiskeni ile STEM motivasyonunun incelendigi bir calismaya rastlanmamistir. Ancak
Kiriktas ve Sahin (2019) lise 6grencilerinin STEM derslerindeki akademik basar1 ve kariyer
ilgisini inceledigi ¢aligmada akademik basarinin arttikca STEM kariyer ilgisinin azaldigi
sonucunu bulmuslardir. Karakaya, Avgin ve Yilmaz (2018) ise takdir belgesi alan 6grencilerin
STEM mesleklerine olan ilgilerinin daha yiiksek oldugu sonucuna ulasmislardir. Alan yazinda

bulunan akademik ilgi ve arastirma konusu olan 6grencilerin akademik durumlart ile STEM
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motivasyon puanlart sonuglarinda farkliliklar oldugu goriilmektedir. Bu durumun derslerde
kullanilan egitim 6gretim yontem ve tekniklerinde ki farkliliklardan, arastirmalarin yapildigi
yas ve smif seviyesi farkliliklarindan, egitim ortaminin fiziki ve materyal sartlarindan
kaynaklanabilecegi diisiiniilmektedir. Bu nedenle 6grencilerin akademik durumlart ile STEM
motivasyon puanlarin1 konu alan arastirmalarin yapilmasi ve gesitli faktorlerin goéz Oniinde

bulundurulmasi onerilmektedir.

Ogrencilerin sinif diizeyleri degiskeni agisndan STEM motivasyon dl¢egi puanlarinda
anlamli bir farklilik bulunmamustir. Alan yazinda smif diizeyleri ile STEM motivasyon puanina
yonelik c¢aligmaya rastlanmamistir. Ancak Karakaya ve Avgin (2016), arastirmalarinda,
ortaokul Ogrencilerinin sinif diizeylerindeki artisin STEM’e olan tutumlarini incelemis ve
negatif etki olusturdugunu tespit etmislerdir. Bu tutumun motivasyonda gerceklesen azalmadan
kaynaklanabilecegi diisiiniilmektedir. Sinif diizeyi arttik¢a ders konu dagilimlarinda artis ve

smav kaygisinin bu motivasyon ve tutum siirecini etkileyebilecegi sdylenebilir.

Ogrencilerin STEM bilgi diizeyleri degiskeni agisindan STEM motivasyon olgegi
puanlarinda anlamli bir farklilik bulunmustur. Scheffe testi sonuglarina gére STEM hakkinda
yiiksek bilgi diizeyine sahip olan katilimcilarin STEM motivasyon 6lgegi puanlarinin STEM
hakkinda diisiik bilgi diizeyine sahip olan katilimcilara kiyasla daha yiiksek oldugu
goriilmistiir. Kahraman (2021), yayinladig1 doktora tezinde kontrol ve deney grubundan olusan
calismada STEM etkinliklerinin uygulandigi dolayl olarak bilgi diizeyi artan deney grubundaki
ogrencilerin motivasyon diizeylerinin daha ¢ok arttigi sonucuna ulasmistir. Hayden ve
arkadagslar1 (2011) ise ortaokul Ogrencileri ile yaptiklar1 calismada STEM etkinliklerinin
ogrencilerin STEM alanlarina yonelik ilgilerini arttirdig1 sonucuna ulagmislardir. Sar1 ve Yazici
(2018)’in besinci smif 6grencileri ile yaptiklar1 calismada ve Ugras (2018)’in yedinci siif
ogrencileri ile yaptiklar1 ¢alismalar sonucunda STEM etkinliklerinin 6grencilerde motivasyon
ve ilgiyi arttirdigim1 belirtmislerdir. Knezek ve ark., (2013) tarafindan yapilan bir diger
calismada da STEM etkinliklerinin 6grencilerin STEM alan bilgilerine ve bu alanlara yonelik
ilgilerinde olumlu bir etki yaratti§i sonucuna ulagsmislardir. Bu bilgiler 1s18inda STEM
etkinlikleri ile Ogrencilerde STEM bilgi diizeyinin artmasi Ogrencilerde motivasyonu
arttirmigtir sonucuna varilabilir. Alan yazindan verilen 6rnekler arastirma sonucunu destekler

niteliktedir.



ONERILER

Arastirma Sirnak ili ve ortaokul 6grencileri ile sinirlandirilmistir. Yapilacak ¢alismalar

icin 0rneklem grubunun genisletilmesi 6nerilebilir.

STEM alaninda bilgi diizeyinin fazla olan 6grencilerde motivasyon puaninin yiiksek

olmas1 nedeni ile STEM bilgi diizeyini arttiracak ¢aligmalar yapilabilir.
KAYNAKCA

Akgiindiiz, D., Aydeniz, M., Cakmakgi, G., Cavas, B., Corlu, M. S., Oner, T., ve Ozdemir, S.
(2015). STEM egitimi Tiirkiye raporu. Istanbul: Scala Basim.

Arik, A. (1996). Motivasyon ve heyecana girig. Cantay Kitabevi.

Ayar, M. C. (2015). First-hand experience with engineering design and career interest in
engineering: An informal STEM education case study. Educational Sciences: Theory and

Practice, 15(6), 1655-1675. https://doi.org/10.12738/estp.2015.6.0134

Biger, B. G., Uzoglu, M., ve Bozdogan, A. E. (2018). Fen bilimleri 6gretmenlerinin STEM
hakkindaki goriislerinin bazi1 degiskenler agisindan incelenmesi. Uluslararas: Tiirk

Egitim Bilimleri Dergisi, (12), 1-15.

Buyruk, B., ve Korkmaz, O. (2016). FeTeMM farkindalik 6lgegi (FFO): Gegerlik ve Giivenirlik
Calismasi. Journal of Turkish Science Education, 11(1), 3-23.

Biiyiikoztiirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S., ve Demirel, F. (2012). Bilimsel
arastirma yontemleri (10. Bask1). Ankara: Pegem A Yaymcilik.

Can, A. (2016). SPSS ile bilimsel arastirma siirecinde nicel veri analizi. Ankara: Pegem

Akademi Yaymecilik.

Capobianco, B. M., Diefes-dux, H. A., Mena, 1., & Weller, J. (2011). What is an engineer?
Implications of elementary school student conceptions for engineering education. Journal

of Engineering Education, 100(2), 304-328.

Dede, Y., ve Yaman, S. (2008). Fen 6grenmeye yonelik motivasyon oOlgegi: Gegerlik ve
giivenirlik ¢alismasi. Necatibey Egitim Fakiiltesi Elektronik Fen ve Matematik Egitimi
Dergisi, 2(1), 19-37.



Bicer Karal > 11

Demir, E., Saatcioglu, O., ve Imrol, F. (2016). Uluslararas1 dergilerde yayimlanan egitim
Arastirmalarinin normallik varsayimlar1 agisindan incelenmesi. Current Research in

Education, 2(3), 130-148.

Donmez, 1. (2020). STEM motivasyon 6lgeginin Tiirkgeye uyarlanmasi: Gegerlik ve giivenirlik
calismasi. Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 17(1), 486-510.

Elliot, A. J., & Covington, M. V. (2001). Approach and avoidance motivation. Educational
Psychology Review, 13(2), 73-92.

Freedman, M. P. (1997). Relationship among laboratory instruction, attitude toward science,
and achievement in science knowledge. Journal of Research in Science Teaching, 34(4),

343-357.

Gokbayrak, S., ve Karisan, D. (2017). Altinct sinif 6grencilerinin FeTeMM temelli etkinlikler
hakkindaki goriislerinin incelenmesi. Alan Egitimi Arastirmalari Dergisi (ALEG), 3(1),
26-40.

Giilhan, F., ve Sahin, F. (2016). Fen-teknoloji-miihendislik-matematik entegrasyonunun
(STEM) 5. siif 6grencilerinin bu alanlarla ilgili alg1 ve tutumlarina etkisi. International

Journal of Human Sciences, 602-620. https://doi.org/10.14687/ijhs.v1311.3447.

Hayden, K., Ouyang, Y., Scinski, L., Olszewski, B., & Bielefeldt, T. (2011). Increasing student
interest and attitudes in STEM: Professional development and activities to engage and

inspire learners. Contemporary Issues in Technology and Teacher Education, 11(1), 47-

69.

Hom, E. J. ( 2014). What is STEM education. [Http://www.livescience.com/43296-what-is

STEM-education.html adresinden alinmustir].

Huss-Keeler, R., Peters, M., & Moss, J. M. (2013). Motivation for attending higher education
from the perspective of early care and education professionals. Journal of Early
Childhood Teacher Education, 34(2), 121-139.
https://doi.org/10.1080/10901027.2013.787475.

Kahraman, E., ve Dogan, A. (2020). STEM temelli uygulamalarin ortaokul 6grencilerinin fen

o0grenmeye yonelik motivasyonlarina etkisi. Turkish Studies Educational Sciences, 15(4).



12 P

Kahraman, E. (2021). STEM egitiminin ortaokul égrencilerinin STEM mesleklerine yonelik
ilgilerine, bilimsel yaraticiliklarina ve fen ogrenmeye yonelik motivasyonlarina etkisinin
arastirilmasi. Yaymlanmamis Doktora Tezi, Gazi Universitesi, Egitim Bilimleri

Enstitiisii, Ankara.

Karakaya, F., Avgin, S. S., ve Yilmaz, M. (2018). Ortaokul 6grencilerinin fen-teknoloji
miihendislik-matematik  (FeTeMM) mesleklerine olan ilgileri. [hlara Egitim

Arastirmalart Dergisi, 3(19), 36-58.
Karasar, N. (2012). Bilimsel arastirma yontemi (25. Bask1). Ankara: Nobel Yayincilik.

Kiriktas, H., ve Sahin, M. (2019). Lise 6grencilerinin STEM alanlarina yonelik kariyer ilgileri
ve tutumlarinin demografik degiskenler agisindan incelenmesi. Academia Egitim

Arastirmalart Dergisi, 4(1), 55-77.

Knezek, G., Christensen, R., & Tyler-Wood, T. (2011). Contrasting perceptions of STEM
content and careers. Contemporary Issues in Technology and Teacher Education, 11(1),

92-117.

Knezek, G., Christensen, R., Tyler-Wood, T., & Periathiruvadi, S. (2013). Impact of
environmental power monitoring activities on middle school student perceptions of

STEM. Science Education International, 24(1), 98-123.

Knight, M., & Cunningham, C. (2004, June). Draw an engineer. Development of a tool to
investigate students’ ideas about engineers and engineering. In 2004 Annual

Conference (9-482).

Lee, O., & Brophy, J. (1996). Motivational patterns observed in sixth-grade science classrooms.
Journal of  Research in Science Teaching, 33(3), 585-610.
https://doi.org/10.1002/(sici)1098-2736(199603)33:3<303::aid-tea4>3.0.co;2-x

Linnenbrink, E., & Pintrich, P. R. (2002). Achievement goal theory and affect: An asymmetrical
bi-directional model. Educational Psychologist, 37, 69—78.

Luo, T., Wang, J., Liu, X., & Zhou, J. (2019). Development and application of a scale to
measure students’ STEM continuing motivation. International Journal of Science

Education, 41(14), 1885-1904. https://doi.org/10.1080/09500693.2019.1647472



Bicer Karal > 13

Martin, B. L., & Brigss, L. J. (1986). The affective and cognitive domains: Integration for

instruction and research. Educational Technology Publications.

Master, A., Cheryan, S., Moscatelli, A., & Meltzoff, A. N. (2017). Programming experience
promotes higher STEM motivation among first-grade girls. Journal of Experimental

Child Psychology, 160, 92-106.

Mertler, C. A., & Vannatta, R. A. (2005). Advanced and multivariate statistical methods:

Practical application and interpretation (third edition). United States: Pyrczak
Publishing.

Milli Egitim Bakanlig1. (2018). Ilkdgretim kurumlari (ilkokullar ve ortaokullar) fen bilimleri
dersi (3, 4, 5, 6, 7 ve 8. siniflar) 6gretim programi. Ankara, Talim ve Terbiye Kurulu

Bagkanlig.

Restivo, T., Chouzal, F., Rodrigues, J., Menezes, P., & Bernardino Lopes, J. (2014).
“Augmented reality to improve stem motivation” in IEEE Global Engineering Education

Conference, Istanbul, Turkey, April 2014, 803—806.

Rosenzweig, E. Q., & Wigfield, A. (2016). STEM motivation interventions for adolescents: A
promising start, but further to go. Educational Psychologist, 51(2), 146-163,
https://doi.org/10.1080/00461520.2016.1154792

Sar1, U., ve Yazict, Y. Y. (2018). STEM egitiminin fen ogrenimine yonelik motivasyona etkisi.
Uluslararast Ogrenme, Ogretim ve Egitim Arastirmalari (International Learning,

Teaching and Educational Research Congress - ILTER). 6-8 September 2018, Amasya.

Thomas, T. A. (2014). Elementary teachers’ receptivity to integrated science, technology,
engineering, and mathematics (STEM) education in the elementary grades (Publication

No. 3625770) [Doctoral dissertation, University of Nevada]. ProQuest.

Tuan, H. L., Chin, C. C., & Shieh, S. H. (2005). The development of a questionnaire to measure
students' motivation towards science learning. International Journal of Science

Education, 27(6), 639-654. https://doi.org/10.1080/0950069042000323737

Ugras, M. (2018). The effects of STEM activities on STEM attitudes, scientific creativity and

motivation beliefs of the students and their views on STEM education. International



14>

Online Journal of Educational Sciences, 10(5), 165-182.
https://doi.org/10.15345/i0jes.2018.05.012

Vennix, J., den Brok, P., & Taconis, R. (2018). Do outreach activities in secondary STEM
education motivate students and improve their attitudes towards STEM? International

Journal of Science Education, 1-21. https://doi.org/10.1080/09500693.2018.1473659

Visser-Wijnveen, G., Stes, A., & Petegem, P. V. (2012). Development and validation of a
questionnaire measuring teachers’ motivations for teaching in higher education. Higher

Education, 64(3), 421-436. https://doi.org/10.1007/s10734-011-9502-3

Yilmaz, H., & Cavas, P. H. (2007). Reliability and validity study of the students’ Motivation
toward Science Learning (SMTSL) questionnaire. Elementary Education Online, 6(3),
430-440. [Erisim adresi: http://ilkogretim-online.org.tr]



Bicer Karal > 15

EXTENDED SUMMARY

The STEM education approach draws attention among the permanent approaches
(Akgtindiiz et al., 2015). The STEM education approach is an approach that includes providing
individuals with research and inquiry skills, critical thinking skills and problem solving skills,
as well as the ability to make active original design (Buyruk & Korkmaz, 2016). Today, STEM
education approach is used with different applications from pre-school education in the
curriculum of many developed countries (Kahraman & Dogan, 2020). It is aimed to increase
students' 21st century skills, science-technology-engineering-mathematics skills and interests
with the implemented STEM activities and curriculum (Ayar, 2015; Gokbayrak & Karisan,
2017; Karakaya, Avgin & Yilmaz, 2018). Motivation is; It is accepted as one of the important
factors in revealing the knowledge and skills of students (Dede & Yaman, 2008). In addition,
motivation is an important element for students to be successful (Freedman, 1997, Lee &
Brophy, 1996). It has been determined that the programs prepared for STEM education have a
positive effect on motivation towards science (Vennix, Den Brok, & Taconis ,2018). In this
context, it can be said that the use of STEM education in the learning process will increase the

motivation of individuals.

The aim of this study is to examine and evaluate secondary school students’ STEM
motivations in terms of some variables. Scanning model was used in the research method. The
study was carried out with 224 secondary school students in Strnak in the 2021-2022 academic
year. The STEM motivation scale developed by Luo, Wang, Liu, and Zhou (2019) and adapted
into Turkish by Donmez (2020) was used in the study. The scale, which consists of 25 items, is
in a 4-point Likert type. The reliability coefficient (cronbach's alpha (o) value) was specified
as 0.91 by the researchers who developed the scale. As a result of the research, it was seen that
there was a significant difference between the gender of the students and the engineering sub-
dimension of the STEM motivation scale and it was in favor of male students. There was no
significant difference between the academic status of the students and their STEM motivation
scale scores. There was no significant difference between students’ grade levels and STEM
motivation scale scores. It has been determined that there is a significant difference between
students' STEM knowledge levels and STEM motivation scale scores in favor of students with

high knowledge levels.
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Arastirmanin amact Tiirkiye'de ogretmen yetistirme uygulamalarinda yasanan
sorunlarin belirlenmesi ve ¢oziim onerilerine yonelik ogretmenlerin goriislerinin
degerlendirilmesidir. Bu dogrultuda oncelikle giris boliimiinde konu belirtilmig, konu ile
ilgili tamm ve bilgilendirmeler yapilmistir. Sonrasinda problem ve alt problemler
agiklamistir. Arastirmanin onemi ve sumirliliklar ifade edilmistir. Arastirma nitel bir
arastirmadr, veriler ise yari yapilandirilmig goriisme formuyla toplanmistir. Yari
yapulandirimis goriisme formu acik ug¢lu 5 sorudan olusmaktadir. Goriisme sorular
alanyazin taramasumin ardindan alt problemler goz oniinde bulundurularak uzman
gortisiine basvurularak olusturulmustur. Arastrma kapsaminda 2020-2021 egitim-
ogretim yilinda Trabzon ili Diizkoy ilcesinde ilk ve ortaogretim kurumlarinda gorevli 12
ogretmene ulasilmis ve ogretmenlere konu ile ilgili goriislerini belirlemek iizere yart
yapulandirilmis goriisme formu uygulanmustir. Ulasilan veriler igerik analizi yontemi ile
coziimlenmigstir. Arastirma sonucunda ulasilan bulgulara gére, Tiirkiye'de 6gretmen
yetistirme uygulamalarinda ogretmenlige giriste yeterli 6l¢cme ve degerlendirmenin
yapumadigi, ogretmen adaylarimin egitiminde uygulama azligi ve nitelik sorunlar
bulundugu ortaya cikmistir. Ogretmenlerin meslege basladiktan sonraki hizmet ici
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egitimlerinin ¢caga uygun, verimli ve basarili olmadigi, farkli alanlara égretmen olma
olanagi taminmasinin getirdigi olumsuzluklar, 6gretmenlerin ozliik haklari ve ticretlerinin
istenilen diizeyde olmadigi belirlenmistir. Belirlenen sorun alanlarina yonelik olarak

¢coziim onerileri son béliimde siralanmuistir.

Anahtar Sozciikler: Nitelikli 6gretmen, 6gretmen adayr segimi, ogretmen egitimi,

ogretmen yetistirme
ABSTRACT

This study aims to determine problems of teacher training in Turkey and evaluate
recommendations of teachers for leading to improvements in teacher training.
Accordingly, the subject was specified firstly in the introduction section. Later, related
definitions and information were presented on the subject. Flowingly, the main research
problem and sub problems were stated. The significance and limitations of the study were
explained. The research is a qualitative study, and the data were collected using semi-
structured interview form. The semi-structured interview form contains five open-ended
questions. Interview questions were prepared after the literature review, considering the
sub problems and the expert opinion. Within the scope of research, the semi-structured
interview form was conducted to twelve teachers working in primary and secondary
schools in Diizkoy district of Trabzon province in 2020-2021 educational years so as to
take their opinions related to the subject. The obtained data were analyzed by means of
content analysis method. According to the acquired results in the research findings, in
practice of teacher training in Turkey, adequate measurement and evaluation is not made
at the entrance to teaching. It is revealed that there have been lack of practice and quality
problems in education of teacher candidates. It has been stated that in-service training
of teachers after beginning their professions is old fashioned, inefficient and
unsuccessful, and there have been negative problems, which are caused by the right to be
a teacher in different fields, and personal rights and wages are not the desired level.
Various solution suggestions for the determined problem areas are listed in the last

section.

Keywords: A qualified teacher, selection of teacher candidate, teacher education,

teacher training



GIRIS

Egitim gecmisten bugiline, her toplumda siiregelen insanlifin en temel
gorevlerinden biridir. Ogretmen ise bu olgunun merkezinde yer almaktadir. Ciinkii o bir
toplulugun veya ulusun varhigiyla ilgili bir gorevi yerine getirir (Tozlu, 2015). Ogretme
isi yeryiiziiniin en eski mesleklerinden birisidir. Ogretmenler ise &grenmeyi
gergeklestirmeye doniik olarak Ogrenme ortaminda gereken biitiin diizenlemeleri

uygulayan kisilerdir (Glindogdu ve Silman, 2007).

Egitim bir davranis degistirme siireci olarak degerlendirilmektedir. Egitimin bu
anlamda 6nemini herkes onaylamaktadir. Sokakta, is yerinde, ¢esitli kurumlarda ve farkl
durumlarda goézlemlenen iyi veya kotii davraniglar egitim sisteminin bir sonucudur.
Ciinkii davranis degistirme siirecinin en etkili ve planl bi¢imde kazandirildigi kurumlar
okullardir. Ogrenci davranislarini istenilen yonde gelistirmeyi ve degistirmeyi saglayan
ogeler igerisinde egitim programlarinin énemli bir yeri vardir. Ancak bu programlarin
uygulayicilart olan 6gretmenlerin egitim siireci igerisindeki en 6nemli 6ge oldugu
unutulmamalidir. Bu nedenle {ilkeler nitelikli 6gretmen yetistirme cabasi igerisine

girmistir (Arslan, 2009).

Gegmisle gelecek arasinda kurulacak baglantiy1 saglamanin en 6nemli yollarindan
birisi egitimdir. Egitim ayn1 zamanda bir toplumun kalkinmasini saglayan insan ve is
gliclinii yetistirmek gorevini iistlenen bir yapidir. Bir iilkedeki egitim uygulamalarinin
basaris1 oradaki Ogretmenlerin ve diger egitim calisanlarinin yeteneklerine ve iyi
yetismelerine baglidir. Hicbir egitim sistemi, o sistemdeki isleri yiiriitecek ¢alisaninin
niteliginin istiinde basar1 saglayamaz. Dolayisiyla bir okulun iginde gorev alan
ogretmenler kadar iyi oldugu degerlendirilmektedir (Kavcar, 2002). Ogretmenler egitim
sisteminin ana uygulayicilar1 olduklar1 i¢in biiyiikk bir sorumluluk ve gorevi yerine
getirmektedir. Bir iilkenin egitim politikasin1 uygulayanlar 6gretmenlerdir (Giirkan,

1987).

Egitim politikalarin1 uygulayan ve uygulama yollari ile bu politikalara etki eden,
egitim ¢aligmalarint anlamli kilan, egitimi islevsel duruma getirip ona can veren ve egitim
etkinliklerini baglatan, gelistiren, uygulayan egitimciler olan oOgretmenler egitimin

vazgecilmez 6gesidir. Bu nedenle egitim politikasini gelistirenler egitim sistemlerinde
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yapilan yeniliklerin temelinde 6gretmenlerin bulundugunu belirtmektedir (Mete, 2013).
Bu dogrultuda ogretmenlerin ¢agin gerektirdigi bilgi ve becerilere uygun olarak

yetistirilmesi toplumun beklentisidir.

Ogretmenler gegmisten bugiine birikimli olarak gelen kiiltiirel dgeleri gelecek
kusaklara iletme gorevini yerine getirmektedir. Ancak ogretmenler yalnizca kiiltiirel
birikimin iletilmesinde degil, giinden giine degisen kosullara, 6grencileri alistirmada kilit
gorev Uistlenmektedir. Toplumsal yasamdaki degisiklikler, ailede yapisindaki degismeler,
teknik ve kiiltiire bagli yenilikler ve gelisimler yalnizca egitim uygulamalarini degil bir
yandan da okulun ve smifin temellerini degistirmektedir (ETUCE, 1995). Basarili
ogrenciler iyi bir egitimle, egitimin istenilen sonuglart vermesi de O6gretmenlerin iyi
yetistirilmeleri ile miimkiindiir. Bu nedenle, egitimde geri kalmak istemeyen iilkeler
ogretim iiyesi, smif ve alan Ogretmeni yetistirme uygulamalarini gelistirmeye ve
yenilestirmeye ¢abalamaktadir. Ogretmen adaylarinin belirlenmesi, hizmet 6ncesi,
hizmet i¢i egitimler iilkenin gereksinim duydugu nitelikte 6gretmen yetistirmeyi amag
edinmek durumundadir. Bu amaca uygun 6gretmen yetistirmek i¢in 6gretmen yetistirme
ile ilgili biitlin kurum ve kuruluslarin birlikte es giidiimlii olarak c¢aba goOstermesi

gerekmektedir.

Uluslararas1 alanda uygulanan PISA, TIMSS gibi simavlardan elde edilen basari
siralamalart tilkelerin egitim sistemlerini gézden gecirmelerini saglamistir. Bu sinavlar
egitim sistemlerinin basar1 belgesi gibi degerlendirilmekte ve bunlara gore sistemde
yenilik ve diizeltmeler yapilmaktadir (Celebi, Giiner, Tag¢1 Kaya ve Korumaz, 2014). Bu
anlamda bagsarili iilkelerde uygulanan yontemler ilgiyle izlenmekte ve bunlardan uygun
olanlar1 alimip ilgili iilkelere uyarlanarak iilkelerdeki egitim ve Ogretim sorunlari
diizeltilmeye calisilmaktadir. Tirkiye ise onceki yillarda adi gecen uluslararast bu
sinavlarda ortalamanin altinda kalmistir. Bu durum Tiirkiye’deki egitim sistemini ve

ozellikle 6gretmen yetistirme sistemini gozden gegirmeyi gerekli kilmaktadir.

Ogretmen yetistirme ile ilgili aragtirmalar son dénemlerde farkli ¢alismalarda ele
alinmaktadir. Ogretmen egitimi, gegmis donemde okuma yazma bilen bir kusak
yetistirme gerekliliginden dogmustu. Bugiin ise artik bilgin, bilingli ve kiiltlirel olarak
gelismis bir kusak yetistirmek amaglanmaktadir (Thandi ve Sethi, 2009). Egitim ile

kalkinma arasindaki dogrudan iliski diisiiniildiiglinde iyi 68retmen yetistirmenin dnemi
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ortaya c¢ikmaktadir. Biitiin {ilkelerde son yillarda egitim anlayisinda 6gretmenlerin
birtakim becerilerle donanmis olmas1 beklenmektedir. Egitimde basarinin yakalanmasi
ancak iyl ve nitelikli 0gretmen egitimi ile olanaklidir. Bu dogrultuda Ogretmen

yeterliklerinin artirilmasi ve gelistirilmesi 6nemli goriilmektedir.

Ogretmenlik, Milli Egitim Temel Yasasinda: “Ogretmenlik meslegi, devletin
egitim, 6gretim ve bununla ilgili yonetim gorevlerini lizerine alan 6zel bir uzmanlik
meslegidir.” tanimiyla belirtilmistir (MEB, 1973). Dolayisiyla devletin ve toplumun
ogretmenlerden birincil istegi, 0gretmenlerin gdorevlerini bu yasada belirtildigi bicimde
Tirk milli egitiminin hedeflerini ve ana ilkelerini temele alarak yerine getirmeleridir. Bu
nedenle i¢inde bulundugu toplumda egitimle edinilmesi beklenen kazanimlarin
uygulayicist olan dgretmenlere biiyiik sorumluluklar diismektedir. lyi bir 6gretmen,
topluma her yonden 6nderlik eden ve bilgelik 6zelligi ile donanmis olan aydin bir kisidir.
Ogretmenlik meslegi; gitgide de@isen ve karmasiklasan, her gecen giin yeniden
tanimlanan ve gelismis bilgi toplumlarinda bir¢ok yetenek ve beceriyi bir araya getiren
bir uzmanlik meslegidir. Bilgi caginda, gelismis bir toplum olusturmada 6gretmenlerin
ve dgrencilerin siirekli gelisimi gerekmektedir. Ogrencilerden beklenti cogaldikca onlari
yetistiren 6gretmenlerden de beklenti ¢ogalmaktadir. Ogretmenlerden son donemde en
cok beklenenlerin basinda kendilerini siirekli yenileme ve gelistirmeleri gelmektedir.
Egitim uygulamalarinin ge¢misine bakildiginda, egitimcilere meslekle ilgili egitim
olanaklar1 olusturmanin ana gayesi, 0grencilerin akademik basarisini artirmak olmustur

(OECD, 2005).

Son yiizyilda bilgi hizla ¢ogalmaktadir. Az bir siirede bilgi iki katina ¢ikmaktadir.
Bu nedenle, artik 6gretmenlerin ve 6grencilerin bilgiyi edinme bigimleri ile ilgili gegmisle
karsilagtiritlamayacak kadar fazla bilgi ve deneyimler kazanmilmistir (Kisakiirek, 2003).
Cagdas topluluklarda; iyi yetigsmis, 6grenmeyi 6Zrenen, siirekli olarak kendini yenileyen
ve yasam boyu egitime inanan kimseler yetistirmenin dnemi goriilmiistiir. Ogretmenlerin
cagin gerektirdigi degisen kosullara uygun insan yetistirmede biiyiik sorumluluklar
vardir. Bu nedenle 6gretmenlerin de iyi yetismis; degisim, gelisim ve yasam boyu
ogrenme anlaminda yetkin olmalar1 gerekmektedir. Egitimin temel dgesi olarak goriilen
Ogretmenin iyi egitilmis olmasi, egitimin niteligini dogrudan belirleyen kosullarin

birincisidir. Nitelikli bir 6gretmen, iilke gereksinimlerini ve toplumun beklentilerini goz
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onitinde bulundurarak tutum ve davranislarini daha etkili bigimde tasarlamaktadir

(Giindiiz ve Tangut, 2014).

Tiirkiye’de Ogretmenlik meslegiyle ile ilgili yeterli bir Olciit gelistirilmemesi
ogretmenligin kolay, herkesin yapabilecegi bir is olarak degerlendirilmesi sonucunu
ortaya ¢ikarmistir. Bu durum meslege iliskin yeterli deger, tutum ve yetenekleri
olmayanlarin da bu meslege yonelmesi ve niteligin giderek asagiya diismesine neden
olmustur. Toplumda Ogretmenlik mesleginin sayginligi giderek azalmaktadir. Oysa
ogretmenlik meslegi, alaninda derin uzmanlik gerektiren, 6gretmenlik meslek bilgisi olan
ve 0gretmenlik mesleginin gerektirdigi tutum ve degerleri benimseyen kimselerce yerine

getirilmesi gereken bir ugrastir.

Ogretmen gereksinimini gidermek amaciyla egitim fakiilteleri kurulmasina ragmen,
planlama yapilmaksizin egitim fakiiltesi disinda kalan ¢esitli bolim mezunlarina
Ogretmen aday1r olma olanagi verilmesi ve bilen kisinin Ogretmeyi de bilecegi
diisiincesiyle buralardan 6gretmen yetistirilmesi seklinde bir uygulama yapilmaktadir. Bu
durum aslinda ¢ok 6nemli bir is giicii planlamas1 sorunu olarak goriilmektedir (Yayla,
2015). Yeterli planlama yapilmadan egitim fakiiltesine alinan veya bir yillik egitimle
ogretmenlik belgesi alarak meslege baslayan bazi 6gretmenler aldiklar1 egitimin yetersiz
kalmast ve meslege uygun olmadiklarindan topluma yararli olamamaktadir. Cagin
gerektirdigi 6zellikte soran, sorgulayan, arastiran, 6grenmeyi 6grenen, yaratict ve 6zgiir
diisiinen, sorumluluk sahibi, cagdas diisiinceyle donanmis, diinyadaki gelisme ve
yenilikleri izleyen Ogrenciler yetistirmekte biiylik zorluklar yasanmaktadir. Hizmet

oncesi ve hizmet ici egitimlerin beklentiyi karsilamadig1 degerlendirilmektedir.

Son yillarda diinyada ve Tirkiye’de egitimin her diizeyinde ekonominin isteklerine
uygun insan giicii yetistirme 6nem kazanmakta ve bu konu tizerine odaklanilmaktadir.
Egitim toplumun gereksinim duydugu is giiclinii yetistirmede gorev iistlenmektedir.
Egitim bu yoniiyle toplumun kalkinmasinda en énemli etkenlerin basinda gelmektedir.
Egitimde iyi olan toplumlar kalkinmis iken egitimde sorun yasayan iilkeler geri kalmis
iilke durumuna diismektedir. Bu nedenle 6gretmenlik meslegi énem kazanmis ve iyi
Ogretmen yetistirmenin ¢ok Onemli oldugu gorilmiistiir. Bu calismada Ogretmen
yetistirmede Tiirkiye’de karsilasilan sorunlar ele alinmakta ve bu sorunlara ¢oziim

onerileri dile getirilmektedir. Bu amaca yonelik olarak Tiirkiye’de 6gretmen yetistirme
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sistemindeki sorunlarin belirlenmesi ve bu sorunlara yonelik ¢6ziim Onerilerinin
degerlendirilmesine iliskin 6gretmen goriisleri neler oldugunun belirlenmesi

hedeflenmistir. Bu problem durumunu agiklamak i¢in su alt problemlere yer verilmistir:

1. Ogretmenlige giris sistemi nasil olmalidir? Ogretmen olacaklarda hangi
ozellikler bulunmalidir?

2. Tiirkiye’deki dgretmenlik egitimi nasil degerlendirilmektedir? Ogretmenlere
hangi alanlarda daha ¢ok katki saglamistir?

3. Ogretmenlerin meslege basladiginda yetersiz kaldigi durumlar nelerdir? Bu
sorunlar nasil giderilmistir?

4. Hizmet ici egitim calismalarina iliskin 6gretmen gorisleri nelerdir? Bu
calismalar nasil planlanmalidir?

5. Tiirkiye’de 6gretmen yetistirmede en 6nemli sorun nedir? Varsa ¢oziim yollari
ile ilgili oneriler nelerdir?

Bu arastirmayla 6gretmen egitimi ile ilgili olarak alana farkli bir bakis agisi
getirmek amaglanmaktadir. Alanyazinda konu ile ilgili olarak nitelikli 6gretmen,
Ogretmen yetistirme, 0gretmen egitimi vb. anahtar kelimeler ile tarama yapilmistir. Elde
edilen bilgiler 6nce siniflandirilmig daha sonra uygun olanlar1 belirlenerek arastirmaya
gecilmistir. Ulasilan veriler incelendiginde yapilan ¢alismalarin konuya egitim bilimleri
acisindan yaklagildigi goriilmiistiir. Bu ¢alisma, alana kuramsal agidan yeni bilgi ve

Oneriler getirmeyi, alanda yapilacak olan ¢aligmalara katki saglamay1 hedeflemektedir.
Gegerlik, Giivenirlik ve Simirhhiklar

Secilen arastirma yontemi ve veri toplama araci bu arastirmanin konusuna, amacina
ve problem c¢oziimiine uygundur. Gegerli ve giivenilirdir. Alanyazindaki kaynaklar

tarandiginda arastirmanin kuramsal temeli i¢in yeterli bilgi elde edilmistir.

Arastirma nitel veri arastirma yontemlerinden yart yapilandirilmig goriisme
formunda 6gretmenlere yoneltilen 5 acik uglu soru ile sinirlidir. Bu arastirma, 2020-2021
egitim dgretim yilinda Trabzon ili Diizkdy ilgesinde gorevli 12 6gretmenin veri toplama

aracina verdikleri yanitlar ile sinirlidir.
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YONTEM
Arastirmanin Modeli

Bu aragtirmada Tirkiye’de oOgretmen yetistirme uygulamalarinda yasanan
sorunlarin belirlenmesi ve bu sorunlara ¢6ziim Onerileri konusunda 6gretmenlerin
gorlsleri alinirken nitel arastirma yonteminden yararlanmanin daha 1y1 ve verimli olacagi
degerlendirilmistir. Ciinkii bir konu iizerinde, o konudan dogrudan etkilenenler {izerinde
yapilacak olan c¢alismalarda, birinci elden ve dolaysiz bilgi edinmede goriisme

yonteminin daha etkili olacagini sdylemek miimkiindiir (Yildirim ve Simsek, 2013).

Uzman goriisiine basvurularak olusturulan goriisme formu, katilimcilara yazili
bigimde verilmis ve yanitlarin bu yontemle toplanmasi saglanmistir. Katilimcilar, bu
arastirmaya goniillii olarak katilmak isteyen kimselerden olusmaktadir. Bu kapsamda,
Tiirkiye’de 0gretmen yetistirme ile ilgili onemli goriilen sorunlarin belirlenmesi ve bu
sorunlarin 6nemli goriilme gerekgesi ve c¢oziim Onerilerine iliskin 68retmenlerin
goriisleri, acik uglu sorulara verdikleri yanitlar icerik ¢ozlimlemesi yontemi ile
incelenmistir. Ayrica nitel arastirma yontemlerinden goriismeye ek olarak olan alanyazin
taramasi yapilmis elde edilen veriler siniflandirilmistir. Boylece arastirmanin kavramsal

cercevesi belirlenmistir.
Calisma Grubu

Trabzon ilinde bulunan tiim ilkogretim ve ortadgretim kurumlarina ulagsmanin
glicliigii nedeni ile Diizkoy ilgesindeki ilkokul, ortaokul ve lise seviyesindeki
ogretmenlerin ¢alisma kapsaminda goriiglerine basvurulmustur. Arastirmada benzer
sosyoekonomik ¢evrede bulunan 1 ilkokul, 1 ortaokul ve 1 lisede, 1-25 yil kademe
araliginda bulunan 6gretmenlere iliskin olgiitler belirlenmistir. Bu 6gretmenlerden 12
alan ve smif Ogretmeninin arastirma konusunda goriislerine bagvurulmustur.

Katilimcilara ait bilgiler asagidaki tabloda ayrintili bir bigimde gosterilmistir:
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Tablo 1. Ogretmenlerin Cinsiyet, Kidem, Hizmet I¢i Egitimlere Katilim, Gorev, Okul

Tiirii, Ogrenim Durumu Dagilimlar

Degiskenler Dagilimlar
Kadin 6
Cinsiyet Erkek 6
Toplam 12
5-15 Y1l 10
Kidem 16-25 Y1l 2
Toplam 12
Hay1r -
Hizmet I¢i Egitimlere Katihm Kismen 4
Evet 8
Okuldaki Gorevi Simif ?gretmen.i 2
Alan dgretmeni 10
Ilkokul 2
OKkul Tiirii Ortaokul
Lise 3
Lisans 10
Ogrenim Durumu Yiiksek lisans 2
Doktora -
Var

Meslekle flgili Takip Edilen Yayin
Yok 8

Problem durumu ile ilgili goriislerine basvurulan 12 O6gretmenin cinsiyet
durumlarina gore dagilimlari incelendiginde aragtirmaya katilan dgretmenlerin 6 bayan
ve 6 erkek Ogretmenden olustugu goriilmektedir. Ogretmenlerin mesleki kidem yil
degerlerine bakildiginda goriisme yapilan katilimcilardan 5-15 yil arasinda 10, 16-25 yil
arasinda ise 2 6gretmenin bulundugu gériilmektedir. Ogretmenlerin hizmet ici egitimlere
katilimina bakildiginda az katilim gosteren 4 ve genelde mesleki gelisim seminerlerine
katilan 6gretmen sayisinin 8 oldugu ve biitiin 6gretmenlerin mesleki ¢alismalara katilm
sagladigi goriilmiistiir. Ogretmenlerin okuldaki gorev dagilimina bakildiginda ise 10
Ogretmenin alan 6gretmeni 2 Ogretmenin ise smif dgretmeni oldugu goriilmektedir.
Ogretmenlerin okul tiiriine goére dagilimlar incelendiginde ilkokulda 2, ortaokulda 7 ve
lisede 3 Ogretmenin gorev yaptigi gorlilmistiir. Katilimeilarin 6grenim durumlart
incelendiginde 10 Ogretmenin lisans 2 6gretmenin de yliksek lisans mezunu oldugu
goriilmiistiir. Meslekleri ile ilgili dergi izleyen 6gretmenlerin sayisina bakildiginda 4

Ogretmenin meslegi ile ilgili dergi okudugu goriilmiistiir.
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Veri Toplanmasi

Verilerin toplanmasi asamasinda alanyazin taramasi yapilarak Tiirkiye’de ve diger
iilkelerde 6gretmen yetistirme uygulamalart ile ilgili makale, tez, kitap, dergi gibi cesitli
bilimsel kaynaklara ulasilarak bu kaynaklar incelenmistir. Bu calismada bir nitel veri
toplama yontemi olan goriisme teknigi kullanilmis, veriler yar1 yapilandirilmis gériisme
formuyla toplanmis, veri kaynagi olarak da 6gretmenlerin goriislerine bagvurulmustur.
Arastirmanin verileri arastirmacinin gelistirdigi “Yar1 Yapilandirilmig Goriisme Formu”

ile toplanmistir. Goriisme formu, acik u¢lu 5 sorudan olugmaktadir. Bu sorular sunlardir:

1. Ogretmenlige giris sistemi nasil olmalidir? Ogretmen olacaklarda hangi
ozellikler bulunmalidir?

2. Tiirkiye’deki dgretmenlik egitimi nasil degerlendirilmektedir? Ogretmenlere
hangi alanlarda daha ¢ok katki saglamistir?

3. Ogretmenlerin meslege basladiginda yetersiz kaldig1 durumlar nelerdir? Bu
sorunlar nasil giderilmistir?

4. Hizmet ic¢i egitim calismalarina iliskin 6gretmen gorisleri nelerdir? Bu
caligmalar nasil planlanmalidir?

5. Tiirkiye’de 6gretmen yetistirmede en dnemli sorun nedir? Varsa ¢éziim yollar1
ile ilgili 6neriler nelerdir?

Yari yapilandirilmis gériisme formu ile Milli Egitim Bakanligina bagli Trabzon ili
Diizkdy ilgesindeki okullarda gorev yapan ogretmenlerin konu ile ilgili goriisleri
belirlenmistir. Ayrica katilimeilarin sorulara bagkalariyla goriis aligverisinde bulunmadan
yanit vermesi saglanmistir. Bu da yanitlarda bireyselligi saglama noktasinda 6nemli
goriilmektedir. Dolayisiyla veri kaynagi glivenirlik kazanir ve anketlerden alinan verilere
gore gecerliligi daha coktur (Karasar, 2012). Ilgili alanyazin taramasina bagl olarak
aragtirmacinin gelistirdigi yar1 yapilandirilmig gériigme formu 5 maddeden olugmus ve
ogretmenlerin Tirkiye’de Ogretmen yetistirme uygulamalarinda yasanan sorunlarin
belirlenmesi ve bu sorunlara iligkin ¢6ziim Onerilerinin degerlendirilmesini belirlemeyi
amaglayan goriisme teknigi ile diislincelerin agik ve igten olarak belirlenmesi

saglanmustir.
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Verilerin Analizi

Arastirmada veriler {izerinde analiz c¢alismasi yapilirken ulasilan verilerin
¢oziimiinde nitel veri analizi yollarindan biri olan igerik analizi yontemi kullanilmistir.
Bu yontemde ilk olarak arastirma amaci belirlenir. Kavramlar tanimlanir ve analiz
birimleri ortaya konur. Konular ve temalar aragtirmaya uygun bicimde mantiksal olarak
belirlenir daha sonra kodlamaya gecilir (Bliylikoztiirk, Cakmak, Akgiin, Karadeniz ve
Demirel, 2009).

Verilerin kodlanmasinda anlamli boliimlere nasil ad verilecegi arastirmacilar
tarafindan sorulan sorulardan biridir. Kodlamada kullanilan kavramlar arastirmacinin
kendisinden, alanyazindan veya toplanan verilerin i¢inden gelebilmektedir. Arastirmaci
veriler arasinda buldugu onemli bir bilgiyi kavramsallagtirirken o bdliime en uygun
sOzciigii bulmaya calisir. Daha sonra gerek goriirse bu kavrami degistir yerine yeni ve
daha uygun bir kavram getirir (Yildirrm ve Simsek, 2013). Goriismeden elde edilen
bulgular belirli konulara ayrilarak arastirmada verilerin analiz edilmesi ve yorumlanmasi
stirecine gecilmistir. Bu dogrultuda arastirmaya katilanlarin goriisleri belirli kodlarla
belirtilmis ve yapilan alintilarla desteklenerek okuyucuya sunulmustur. Yine giivenirligin
ve gecerligin saglanmasi icin katilimcilarin arastirmaya goniillii olarak katilmasina 6zen
gosterilmistir. Toplanan veriler son asamada tema ve kodlardan yola ¢ikilarak elde edilen
bulgular, yorumlanarak ve konu basliklar1 ve tablolar bi¢giminde, ilk elden alinmis
goriislere de yer verilerek arastirmaci tarafindan yorumlanmistir. Katilimer goriisleri
dogrudan alint1 biciminde tirnak isareti ile gosterilmistir. Katilime1 6gretmenler “O1, 02,

03...” kodlar1 ile kisaltilarak gdsterilmistir.
BULGULAR

Bu boliimde “Tiirkiye’de 6gretmen yetistirme uygulamalarinda yagsanan sorunlarin
belirlenmesi ve bu sorunlarin ¢6ziim Onerilerine iligkin Ogretmen goriislerinin
degerlendirilmesi” incelenmistir. Bu amag¢ dogrultusunda gerceklestirilen goriismelerden

elde edilen bilgilerin analizi sonucu ulasilan bulgular siralanmaistir.
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Birinci Alt Probleme Iliskin Bulgular

Ogretmenlere “Ogretmenlige giris sistemi nasil olmalidir? Ogretmen olacaklarda

hangi 6zellikler bulunmalidir?” sorusu yoneltilerek asagidaki bulgulara ulagilmistir:

Katilimeilarin 6gretmenlige giris ve 6gretmenlerde bulunmasi gereken 6zelliklere

iliskin verdikleri yanitlar Tablo 2’de gosterilmistir:

Tablo 2. Ogretmenlige Giris ve Ogretmenlerde Bulunmas1 Gereken Ozelliklere Iliskin

Ogretmen Goriisleri

Konular Katilimcilar
Alan bilgisi yeterliligini 6l¢en siav yapilmasi 01, 03, 06
Ogretmen liselerinin yeniden agilmasi 08, 09

Cok yénlii degerlendirmeler yapilmasi(yetenek, tutum kisilik 02, 03, 04, 05, 07,010, O11,

testi, grupla ders anlatimi) 012
Universitelerdeki egitimin iyilestirilmesi 02,011
Universiteye alimlarin gereksinimlere gére planlanmasi 011, 65

Uygulama derslerinin artmasi veya uygulama okullarinin olmast 01, O11

Tablo 2’deki veriler incelendiginde katilimcilarin biiyiikk bir ¢ogunlugu
Ogretmenlige giriste ¢ok yoOnlii degerlendirme sinavlart yapilmasini gerektigini
belirtmislerdir. Ayrica 6gretmenlik alan bilgisine dayali bir sinav uygulanmasi, 6gretmen
liselerinin yeniden acilmasi, iiniversitelerdeki egitimlerin ve Ogretim {iyelerinin
niteliginin artirilmasi, iiniversitelerde uygulamaya doniik derslerinin sayisinin ve
niteliginin artirilmasi gerektigi ve bunun da uygulama okullar1 acilarak yapilabilecegi
katilimc1 dgretmenlerce belirtilmistir. Ogretmen olacak kisilerin 6gretme, dgrenme istegi
olan, insan sevgisi, derin bir alan ve meslek bilgisi olmasi1 gerektigi sdylenmistir. Stirekli
olarak kendini yenileme ve gelistirme istegi, teknolojik anlamda yasanan de§isme ve
gelismeleri izleyen, kisilik, tutum ve degerler yoniinden meslege uygun, kiiltiirel ve
evrensel degerleri benimseyen, egitim ve Ogretim bilgisi yoniinden yeterli olmalar

gerektigi belirtilmektedir.

Ogretmenlige giris ve oOgretmenlerde bulunmasi gereken oOzelliklere iliskin

katilimcr goriislerini sdyle belirtmek olanaklidir:
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02: “Bence ogretmenlik ¢cok yonlii yetenekli olmayr gerektiren bir meslek. Bu
yiizden o6gretmenlige giris sadece bilgiyi olgcen ve niceliksel anlamda siralama yapan
tiniversite sinaviyla olmamali. Bunun yerine niteliksel anlamda 6l¢me yapan ¢ok boyutlu
degerlendirmeler yapilmalidir. Bu sinavlar, bazi yetenek testleri ve grupla ders anlatma
vb. bicimde yapilmalidir. Universitelerdeki egitim iyilestirilmeli. Ogretmen olacak kisiler
sevecen, sicakkanli, gelismeye acik olmali. Meslege bagsladiktan sonra da kendini
gelistirmeli ve her zaman ogrenci kalabilmelidir. Giiniimiizde 6gretmenlik anlayisi
degisime ugramaktadir artik eskisi gibi oturdugu yerden kitaba dayali teorik bilgiyi
aktaran bir 6gretmenden daha ¢ok o6grencilerine bilgiyi edinme yollarini 6grenmede
rehberlik eden bir egitim anlayisi benimsenmigtir. Iyi bir 63retmen arastirma yapmaktan

’

hoslanmali, devamli okumali ve teknolojik gelismeleri yakindan izlemelidir.’

O7: “Egitim ogretim bilgilerinin dikkate alindigi, her égretmenin kendi alant ile
ilgili sinava tabi tutuldugu, adil bir atama sistemi ile ogretmen olunmalidir. Bunun i¢in
de degerlendirmeyi yine 6gretmenlikten gelmis deneyimli kisilerin yapmasi daha yerinde
olur. Kendini iyi ifade edebilen, giiniin ve ortamin kosullarina ayak uydurabilen,
ogrencinin dilinden anlayan, duygudaslik yetenegi gelismis, teknolojiyi dogru yerde
dogru sekilde kullanabilen, yeniliklere acik olmali. “lIyi bir ogretmen her seyi
degistirebilir.” anlayisini benimseyen kisilik yapisina sahip olmali. Cocukla ¢ocuk
olabilen bazense ogrencilerini bir yetiskin gibi goriip 6yle davranabilen ozellikte olmali.
Hayat deneyimi olan, ogrencilerini dogru bir sekilde motive etmeyi amaglayan ozelliklere

sahip olmalidir”.

O8: “Ogretmenlik meslegine giris dgretmen liselerinde egitim-6gretim ile
baslamalidir. Ogretmen lisesine baslayan 6grenci ileride dgretmen olacagimin farkinda
olmalidir. Bu lise boyunca 6gretmen aday tiim alanlarda yeterli egitim almali ve kendini
gelistirmelidir. Ogretmen olacak kiside kosulsuz insan(¢ocuk) sevgisi, saygi, 6grenme
meraki, yeniliklere uyum saglayabilme, tiretkenlik, disiplin, sorumluluk gibi ozellikler

olmalidir”.

O12: “Giris sistemi kesinlikle sinavla olmali fakat sinavlar alan sinavinin yani sira
uygulamaya dayanmali. Elbette kisa bir uygulama yeterli olmayacaktir. Bu siireg isteyen
bir durumdur 6rnegin egitim boyunca her yil belirli araliklarla uygulamalar yapilip buna

gore puanlama yapimalidir. Dért yil boyunca toplanan puanlar etkili olmalidir.
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Ogretmen kisi bes duyuya dayali 6gretim yapmalidir. Derslerde ogrencileri birbirleriyle
karsilastirmamalidir.  Sinifta  yarisma  ortami  saglayabilmeli  fakat  kontrolii
kaybetmemelidir. Yeniliklere acgik olmalidir, kendisini gelistirmelidir. Ornegin; dil

ogrenmeli, alani ile ilgili kitaplar okumalidir”.
Ikinci Alt Probleme iliskin Bulgular

Ogretmenlere “Tiirkiye’deki Ogretmenlik egitimi nasil degerlendirilmektedir?
Ogretmenlere hangi alanlarda daha ¢ok katki saglamistir?” sorusu ydneltilerek asagidaki

bulgulara ulagilmistir:

Katilimcilarin aldiklar1 6gretmenlik egitimin degerlendirilmesiyle ilgili olarak

verdikleri yanitlar Tablo 3’te gdsterilmistir:

Tablo 3. Ogretmenlik Egitiminin Degerlendirilmesine Iliskin Ogretmen Goriisleri

Konular Katlimcilar

Kuramsal bilgi 01, 02, 03, 04, 05, 07, 08, 010, 012
Ornek ders anlatimlari 02,03

Ogretmenlik uygulamas1 06, 09, 011

Universite-okul is birligi 09

Iletisim becerileri 010, 011

Tablo 3 incelendiginde katilimcilarin aldiklart egitimin daha ¢ok kuramsal bilgi
boyutunda kaldig1 degerlendirilmektedir. Ogretmenlerin ¢ogu bu noktadaki sorunlarini
meslege basladiktan sonra edindigi deneyimlere bagli olarak siire¢ i¢cinde giderdigini ve
iiniversitedeki egitimin 6gretmenlik uygulamasi yoniinden yeterli olmadigini belirtmistir.
Universite ile okul arasinda gerekli es giidiimiin saglanamadig1 ve iiniversiteden mezun
olan Ogretmenlere yeterli derecede doniit yapilmadigi katilimcilar tarafindan dile

getirilmistir.

Katilimcilardan bazilar1 6gretmenlik egitimi boyunca aldiklar egitimden iletigim

becerileri ve 6rnek ders anlatimlart konusunda yararlandiklarini soylemistir.
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Almman ogretmenlik egitiminin  degerlendirilmesine iliskin  katilimcilarin

gorislerinin bazilar1 asagida verilmistir:

Ol: “Ogretmenlik egitimimle ilgili teorik bilgilerle donatildigimi, uygulamada ¢ok
eksik birakildigimi soyleyebilirim. Ancak bu isi yaparak 6grendigimi, her bir yasantinin
birikimimi arttirdigimi soyleyebilir. Kendimi alanim; Tiirk¢e okuma, yazma, dinleme,

konusma alanlarinda gelistirdigimi diistiniiyorum”.

O3: “Ogretmenlik icin formasyon egitimi almis bir 6gretmen olarak daha cok
uygulamaya dayali bir egitim almamiz gerektigini diigiiniiyorum. Staj programinin
yogunlastirtlmasi gerekirdi. Egitimimiz uygulamadan ¢ok teoride kalmistir. Ancak ¢ogu
zaman egitimim siiresince sunum yapmis biri olarak bunun faydasini gordiim.
Osrencilerimi de tahtamin éniine cikararak Ozgiiven kazanmalarimi saglamaya
calistyorum. Ayrica egitimim boyunca derslerde yaptigimiz rol oynama etkinliklerinin de

yararmi ¢ok gordiim. Dil 6gretiminde elbette bu teknigin yarari tartisilmaz”.

O7: “Meslegin teorik olarak anlatildigim diigiiniiyorum. Universitede yeterli
diizeyde uygulama ¢aligsmasi yapimiyor. Meslege yonelik ornek uygulamalara daha fazla

ver verilmeli. Teorik bilgi alaninda daha ¢ok gelistirmistir”.

Ol11: “Aldigim 6gretmenlik egitimini yeterli buluyorum. Egitimin iceriginde saha
calismalarimin artmasi gerektigini diistintiyorum. Aldigim 6gretmenlik egitimi olaylara
farkly agilardan bakma, insani bir biitiin olarak ele alma ve iletisim alaninda bana katki

saglamistir”.
Uciincii Alt Probleme Iliskin Bulgular

Katilimeilara “Ogretmenlerin meslege basladiginda yetersiz kaldigi durumlar
nelerdir? Bu sorunlar nasil giderilmistir?” sorusu yoneltilerek asagidaki bulgulara

ulastlmistir:

Katilimcilarin 6gretmenlige basladiktan sonraki siliregte yasanan yetersizlik veya
sorunlarla ilgili goriislerinin degerlendirilmesiyle ilgili verilen yanitlar Tablo 4’te

gosterilmistir:
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Tablo 4. Ogretmenlige Basladiktan Sonraki Siire¢te Yasanan Sorunlarla Ilgili Ogretmen

Gortsleri

Konular Kattlimcilar

Mesleki deneyimsizlik ve gretmenlik uygulamalar dersi yetersizligi 01, 02, 03, 05, 09

Smif yonetimi 03, 04, 07,010, 011
Meslektaslar arasi bilgi ve deneyim paylasimi 03, 04, 07, 08, 011
Kiiltiirel farkliliklar 012

Hizmet i¢i egitimlere katilma 01

Yonetimle ilgili islemler ve mevzuat bilgisi 011,012

Internet, kitap, dergi, makale vb. yararlanma 04, 06, 08, 011

Tablo 4 incelendiginde katilimcilarin meslege basladiklarinda en ¢ok siif yonetimi
ve mesleki deneyim anlaminda sikintilar yasadigi ortaya c¢ikmaktadir. Bu sorunu
meslektaglar arasi1 bilgi ve deneyim paylasimi yaparak mesleki gelisim egitimlerine
katilarak alanla ilgili kaynaklardan yararlanarak astiklarini sdylemislerdir. Bazi
katilimcilar meslege bagladiklarinda yonetimle ilgili isler ve kendilerini ilgilendiren veya
baglayan yasal diizenlemeleri yeterince bilmedikleri veya kiiltiirel farkliliklardan dolay1
uyum saglamakta baglangicta zorlandiklarini dile getirmistir. Katilimcilar bu baglamdaki
sorunlart egitimle ilgili yasal metinleri aragtirarak ve girdikleri yeni kiiltiirii tanimak igin

caba gostererek agmistir.

Meslege basladiktan sonraki siiregte yasanan sorunlarla ilgili katilimel

goriislerinden bazilart soyledir:

Ol: “Meslege basladigimda deneyim ve uygulama konusunda eksiklikler
hissetmeme karsin bu eksiklikleri yaparak yasayarak ve kendimi gelistirerek kapattigimi
diistintiyorum. Ayrica katildigim kurs ve seminerler de bana bu anlamda katki

saglamistir”.

O4: “Ogretmenlerle is birligi yapma konusunda eksikligimi hissettim. Ozellikle
deneyimli 6gretmenler fazladan is yiikii ve kagit savurganligi olarak gordiikleri psikolojik
testleri ya da sinif rehberlik ¢calismalarint uygulamak istemiyorlardi. Eksikligi zamanla
onlarla arkadas olarak ve bu ¢alismalarin gerekliligini ara ara anlatarak giderdim.

Ayrica bu eksikligimi gidermek icin kitaplar okudugumu hatirlyyorum. Bir diger eksiklik
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ise ogrencilerimizin hep dogruyu soyledigine yonelik deneyimsizlikten gelen bakis
agisiydi. Bu konuyu da sinif rehber 6gretmenlerinden ve derse giren diger hocalarindan

aldigim goriislerle desteklemem gerektigini anlayarak giderdim”.

O12: “Evet, ézellikle ilk yilinda doguda calistgim icin dil konusunda ¢cok zorluk
cektim. Bilgi aktarmak, iletisim kurmak olduk¢a zordu. Kiiltiirel farkhiliklar oldugu icin
verdigim ornekler bile anlasiimadi cogu kez. Ben de onlarn kiiltiiriinii arastirarak onlara
yvakinlik kurmaya ¢alistim ve bu sekilde ¢oziim aradim ayrica siniflar ¢cok kalabalikti sinifi
yonetmekte ve konulari yetistirmekte de ¢cok zorlandim. Yonetimsel islerde de ¢ok eksiktim
ornegin bir sinif defterinin nasil dolduracagim bilmiyordum. Onca gereksiz bilgi
arasinda tiniversite hayatim boyunca sinif defterinden hi¢ soz edilmemis olmast da

oldukga ilgingti”.
Dérdiincii Alt Probleme Iliskin Bulgular

Ogretmenlere “Hizmet i¢i egitim ¢alismalarina iliskin 6gretmen goriisleri nelerdir?

Bu caligmalar nasil planlanmalidir?” sorusu yoneltilerek asagidaki bulgulara ulagilmistir:

Katilimcilarin  hizmet i¢i egitimler ve bu calismalarin verimliligi ile ilgili
gorislerinin degerlendirilmesine iligskin olarak verdikleri yanitlardan elde edilen bulgular

Tablo 5’te gosterilmistir:

Tablo 5. Ogretmenlerin Hizmet I¢i Egitimler ve Bunlarm Nasil Diizenlenmesi Gerektigi

ile Tlgili Goriisleri
Konular Katilimcilar
Gereksinimlere gore planlama yapilmasi 01,03, 04, 07,
Ogretmenlerin goniillii katilimi 02, 06, 09,011
Ogretmenlerin yeterlilik algis 04, 69
Maddi karsiliginin olmasi 02, 03,
il disinda ve tatil dénemlerinde yapilmasi 09, 011, 012
Yapilandirmaci ve yenilik¢i yontemlerle uygulanmasi 05, 010, 012

Tablo 5 incelendiginde katilimcilara gore hizmet i¢i egitim ¢alismalarina yonelik
olarak yapilan caligmalar dncelikle ilgi ve gereksinimlere gore planlanmali ayrica katilim

goniillii olmalidir. Yine bu calismalarin egitime ara verilen donemlerde ve farkli illerde
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yapilmasinin yaninda daha yararli olmasi i¢in geleneksel diiz anlatim, sunum, slayt
yontemleri ile degil yenilikgi, is birlik¢i ve yapilandirmaci anlayisla ve alaninda uzman
kimselerce hazirlanmasi ve sunulmasinin 6nemli oldugu belirtilmistir. Katilinan
egitimlerin ticret karsiliginin olmasi, gorevde yiikselme ve ilerlemede yarar saglamasi da

ileri siiriilen goriigler arasindadir.

Hizmet i¢i egitimlerin yararli olup olmadigi ve nasil daha iyi olabilecegi ile ilgili

Ogretmen goriislerinin bazilar1 asagida siralanmistir:

O2: “Hizmet i¢i egitim seminerlerinin kalitesinin tartismaya acik oldugunu
diigtiniiyorum. Alanminda uzman kimseler tarafindan verilen paylasima dayali
egitimlerden faydalandigim oldu ancak ¢ogu seminerin dostlar aligveriste gorsiin
anlayisiyla yapildigim diisiintiyorum. Seminerlerin daha yararli olmast ig¢in tamamen
ogretmen istegi ve tercihine gore bi¢imlenmesi gerekir. Goniilliiliik temel alinmall ve
istekli kisilere oncelik tamnmalidir. Seminerlerden alinan basari ve katilim belgeleri
sadece Mebbisteki sayfayr doldurmaya yaramamali. Somut anlamda da bu alinan

belgelerin maas veya édenek ayrica yiikselme durumlarinda etkili olmasi gerekir”.

06: “Hizmet ici egitimlerde yapilan c¢alismalar giizel fakat verimli oldugunu
diistinmiiyorum. Ciinkii seminer ¢alismalart daha ¢ok donem basi veya donem sonu
islerinin yapildigi bos zaman olarak goriiliiyor. Bu ¢alismalar 6gretmenlerin mesleki
anlamda daha da gelistirilecegi, egitim siirecini verimli kullanmaya yonelik ¢aliymalarin
vapildigi, en azindan yapilan toplantilarda diisiincelerin dikkate alindigi bir planlama

vapilmasi gerekir”.

010: “Cok yararli ¢alismalar oldugu gibi bir kazamim saglamayan ici bos
egitimlerinde verildigini gordiim. Klasik diiz anlatim veya monolog oézelliklere sahip
seminerlerin faydali oldugunu diigiinmiiyorum. Verilecek egitimlerin is birlik¢i 6gretim
ve istasyon yontemleri kullanilarak verilmesi gerekir. Katilimct sayilarimin verilecek
calismaya uygun belirlenmesi de onemlidir. Seminerler ¢ok uzun tutulmamal,
katilimcilart sikmayacak ve ilgilerini her zaman canli tutacak big¢imde diizenlenmesi

gerekmektedir”.
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Besinci Alt Probleme Iliskin Bulgular

Ogretmenlere “Tiirkiye’de dgretmen yetistirmede en 6nemli sorun nedir? Varsa
coziim yollar ile ilgili oneriler nelerdir?” sorusu yoneltilerek asagidaki bulgulara

ulagilmistir:

Katilimeilarin Tiirkiye’de 6gretmen yetistirme uygulamalari ile ilgili en dnemli
sorunlar ve yasanan sorunlarin ¢6ziim yollari ile ilgili goriislerinin degerlendirilmesine

iliskin verdikleri yanitlar Tablo 6’da gosterilmistir:

Tablo 6. Ogretmenlerin Tiirkiye’de Ogretmen Yetistirme Uygulamalarinda Yasanan En

Onemli Sorunlarla ilgili Degerlendirmeleri

Konular Katilimcilar

Meslege yonelik bakis agisi 02, 65, 06, 08,

Meslege uygun aday secimi 01,02, 03, 09, 010, 011
Ezberci egitim anlayis1 04, 06

Universitelerde verilen egitimin yetersizligi 06, 07,

Yeterince uygulama yapilmadan meslege baslanmasi 07, 08

Ogretmenlerin 6zliik haklar1 ve gelir azligi ile ilgili yetersizlikler 05, 08

Diger alanlara 6gretmen olma olanagi saglanmasi 012

Tablo 6 incelendiginde katilimcilarin Tiirkiye’de 6gretmenlik uygulamalarinin en
Oonemli sorunlar1 arasinda meslege uygun aday se¢iminin yapilamayisinin ve meslege
yonelik olarak toplumda var olan bakis agisinin etkisi on plana ¢ikmaktadir. Ozellikle
Ogretmenlige giriste sadece bilgiyi Olgen smavlarin yapilmast ve c¢ok yonlii
degerlendirme, se¢me smavlarinin yapilmayist ve toplumun ogretmenlik meslegine
siradan, herkesin yapabilecegi ve kolay bir meslek olarak bakmas1 6nemli bir sorun olarak
goriilmektedir. Bunun yani sira problem ¢dzme, proje ve makale yazma vb. yontemlere
iniversitelerde verilen egitimlerin yetersiz oldugu, 6gretmenlik fakiilteleri disindan gelen
adaylara da oOgretmen olma olanagi saglanmasi ve lniversitelerde Ogretmenlik
uygulamas1 derslerinin azlig1 ve yetersizligi katilimcilar tarafindan dile getirilmistir.
Ayrica Ogretmenlerin 0zliik haklarinin istenilen diizeyde olmadigi ve Ggretmen

gelirlerinin de diisiik oldugu belirtilmistir.
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Tiirkiye’de Ogretmen yetistirmede ortaya ¢ikan en Onemli problemler ve bu
problemlerin ¢6ziim Onerileri ile ilgili katilimer goriislerinden bazilar1 asagida

siralanmistir:

O2: “Bence en 6nemli sorun ogretmenlik mesleginin basit, herkesce yapilabilecek
bir meslek olarak goriilmesidir. Bu durum da yeterli puani alan ancak meslege uygun
olmayan kisilerin de bu meslege girmesine neden olmaktadir. Bu yiizden mutlaka
ogretmenlik yetenegini olgen bir sinav veya simavilar yapilmali ve basari gosterenler
ogretmenlik fakiiltesine alinmalidir. Meslege basladiktan sonra da 6gretmenden geligim
beklenmeli yilda belli sayida seminere katilimi istenmelidir. Bazt iilkelerde devlette gérev
almak icin 6gretmenlerin yiiksek lisans mezunu olmasi isteniyor bu uygulama bizde de

olmalidir”.

O4: “En énemli sorun ezberci, tek yonlii egitim anlayisi. Iyi ezberleyenlerin ve test
¢ozenlerin kazandigi ve ayni yontemle bitirdigi egitim fakiiltelerinde yaratict diisiinmeyi
gelistirecek projeler, bir sorunu nasil ¢ézebilirsiniz seklinde problem ¢ézme yetenegini
gelistirecek sinav sistemi, bilgisini arttirmasi igin arastirmaya yéneltecek makale
vazdirma odevleri olmadigi siirece, ogretmen adaylari ne goriiyorsa onu yapryor boylece

diiz bir anlatim yeterli goriiliiyor”.

010: “Ogretmenlik boliimlerinin iiniversiteye giris simavi puant ile égrenci
almasini dogru bulmuyorum. Ogretmenlik meslegini gercekten yapabilecek égrencilerin
birtakim uygulama ya da yetenek sinavlarina bagh tutulmasi gerektigini diigiiniiyorum
hatta ogretmen liselerinin yeniden hayata gecilmesi gerektigini diisiinenlerdenim.
Ogretmen lisesinde okuyan ogrenci ileride 6gretmen olacagimin bilinciyle yetigiyor, bu

onemli bir kazanim 6gretmen adayt igin”.

012: “Oncelikle 6gretmen liselerinin kapatilmasiyla sorunlarin iyice derinlestigini
diisiiniiyorum. Ogretmen adayina kiiciik yasta 6gretmenlik disiplini ve bilincini vermek
paha bigilemez bir degerdir. Oysaki bunun devaminda zaten egitim fakiiltelerinden mezun
olan meslektaslarimiz da bir¢ok noktada egitimlerinden memnun degilken formasyon
alarak ogretmen olmus biri olmama karsin fen edebiyat fakiiltesi mezunlart basta olmak
tizere birtakim boliimlere saglanan formasyon hakkinin da o6gretmen yetistirmede yapilan

hatalar arasinda olduguna inaniyorum”.



TARTISMA, SONUC VE ONERILER

“Tlirkiye’de 6gretmen yetistirme uygulamalarinda yasanan sorunlarin belirlenmesi
ve ¢Oziim Onerilerine iliskin O6gretmen goriislerinin degerlendirilmesi” konulu bu
arastirmada Ogretmenlerin goriis, degerlendirme ve Onerileri kayit altina alinmistir.
Ogretmenlerin konuyla ilgili degerlendirmelerine gére Tiirkiye’de dgretmen yetistirme

uygulamalarinda birgok sorun yasanmaktadir.

Ogretmenler, en basta meslege uygun aday segiminin yapilmamasinin dogurdugu
olumsuzluklari dile getirmistir. Ogretmen egitiminde amaglanan nitelige ulasmada egitim
programlarinin ve Ogretim iiyelerinin nitelikleri ile bu egitimlere katilan 6gretmen
adaylarmin da bilissel ve duyussal 6zelliklerinin biiyiik 6nemi oldugu arastirmacilarca

belirtilmistir (Saglam ve Kiirtim, 2005).

Alanyazinda gilinlimiizde tartisgilan 6gretmen etkililigi kavraminin boyutlarina
bakildiginda 6gretmenin hizmet Oncesi egitim durumu, etkinlik diizeyini belirleyen
etmenlerden biridir (Priestly, Biesta ve Robinson, 2015). Kozikoglu  (2016)
ogretmenlerin almis olduklar1 hizmet dncesi egitimlerinin onlar1 6gretmenlik meslegine
baslarken yeterli hazirbulunusluga ulastirma noktasinda yetersiz oldugu sonucuna
ulagmistir. Egitim fakiiltelerindeki lisans egitimi diizeyindeki okul deneyimi ve
ogretmenlik uygulamasi derslerinin yeterli sayida ve nitelikte olmadigi, lisans
egitimlerinin daha c¢ok teorik bilgi boyutunda kaldigi ve 6gretmen adaylarini gercek
egitim kosullarina hazirlamada yeterli olmadigi goriilmiistiir. Tirkiye’de Ogretmen
egitimi programlarinda her {iniversitenin egitim fakiiltelerinin farkli yaklasimlar
gelistirmesi de onemli bir sorundur. Bu nedenle programdaki dersler ayni bile olsa
Tirkiye’de 6gretmen yetistirme uygulamalarinin, benzer sonuglar1 verdigini belirtmek
olanakli degildir. Farkli tiniversitelerde birbirinden bagimsiz ve biitlinliyle degisik

yetenek, deger ve tutumlar ortaya ¢ikmaktadir.

Tiirkiye’de  6gretmenlik  egitiminin  kuramsal bilgi boyutunda kaldigi
goriilmektedir. Bu da 6gretmen adaylarinin yeterince uygulama ve deneyim yasamadan
meslege baslamasina neden olmaktadir. Tirkiye’de &gretmenlik uygulamasi egitim
fakiiltelerinde son simifta iki donem olarak uygulanmaktadir. Tiirkiye’de 6gretmenlik

uygulamasina az siire ayrilmakta bu da adaylarin uygulama sirasinda sorunlar yasamasina
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ve okul ve egitimin isleyisi ile ilgili yeterli bilgiden yoksun olmalarina neden olmaktadir
(Aslan ve Saglam, 2018). Ayrica liniversite egitiminin son yilinda yapilan 6gretmenlik
uygulamasinin adaylarin KPSS siirecine denk gelmesi, adaylarin bu egitimden yeterince
yararlanmalarinin 6niine gegmektedir. Tiirkiye’de 6gretmen adaylarinin son siifta KPSS
sinavina odaklandiklar1 dolayisiyla {iniversitedeki 6gretmenlik uygulamas: derslerine

gereken onemi vermedikleri belirtilmektedir (Mete, 2013).

Hizmet i¢i egitimlerin etkililigi diger bir tartisma konusudur. Bakanlik onciiliiglinde
Tiirkiye’de, 6gretmenlerin mesleki acidan gelisimlerini saglamak maksadiyla diizenlenen
hizmet i¢i egitim caligmalarinin yetersiz oldugu, sinirli sayida 6gretmenin bu egitimlere
katildig1 ve bu egitimlerin ¢ogunlukla sadece bilgi aktarimi biciminde yapildigi
bilinmektedir (Onen, Mertoglu, Saka ve Giirdal, 2009). Ogretmenlerin mesleki
gelisimleri Milli Egitim Bakanlig1 dnciiliigiinde merkezi olarak Ogretmen Yetistirme ve
Gelistirme Genel Midiirliigii yerelde ise MEM miidiirliikklerince yapilan egitimlerle
saglanmaktadir. Bunun yaninda okullarda diizenlenen egitimler, 6gretmenlerin kendi
istekleri ile katilim sagladiklar1 toplanti, kurslar ve yliksek lisans yapma bigiminde bu
egitimler gergeklesmektedir. Ancak hizmet i¢i ve diger egitimlerde genelde alisilmis, eski
ogretim yollar1 6n plana ¢ikmaktadir. Bunun sonucunda bu egitimlerde konular degisse
bile yontem hep aym kaldig1 i¢in Ogretmenlerde istenilen bilgi ve beceriler

gelismemektedir.

Tiirkiye’de son yillarda yasanan biiyiik degisme ve gelismeler sonucu vatandaslarin
ogretmenlik meslegine bakis acisi, meslegi kolay is kapisi olarak gérme bigiminde bir
algiya doniismektedir. Bu durum meslegin sayginligini zedelemekte ve her gecen giin
ogretmenlige olan giiveni sarsmaktadir. Bazi dort yillik boliimlere bir yillik egitimin
ardindan belge verilerek Ogretmenlik yolunun agilmasi da ©nemli bir soruna
doniismiistiir. Bu nedenle 6gretmenlik mezunu olup atama bekleyenlerin sayis1 da giderek
artmaktadir. Gegmis donemlerde uygulanan bu sekildeki 6gretmen alimi uygulamalari
sonucunda gorevde olup meslekte niteligi diisiiren 6gretmenlerin de bulundugu dile

getirilmektedir.

Tiirkiye’de o6gretmenlerin OECD iilkeleri ortalamasi temel alindiginda diger
iilkelerdeki O0gretmenlerden daha diisiik ticretle calistiklart (Siingii, 2012) ve 6zlik

haklarini tam anlamiyla diizenleyen bir meslek yasalarinin da bulunmadigi belirtilmekte
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bunun da o6gretmenleri olumsuz etkiledigi degerlendirilmektedir. Bu noktada PISA,
TIMSS vb. uluslararas: smavlarda en iist siralar1 elde eden iilkeler oncelikli olarak
incelenmelidir. Ciinkii egitim sisteminin basarist o sistemde yer alan 6gretmenlerin
basarisina baghdir (Aykag, Kabaran ve Bilgin, 2014). Dolayisiyla basarili iilkelerde

Ogretmen yetistirme uygulamalarinda yapilanlar ¢ok iyi incelenmelidir.

Sonug olarak Tiirkiye’de 6gretmen yetistirme uygulamalarinda sorunlarin 6zellikle
ogretmenlerin meslege alim, hizmet 6ncesi, hizmet ici egitim siireclerinde gortldigi

ortaya ¢ikmistir. Bu ylizden oncelikle bu alanlara odaklanmak gerekmektedir.

Soran, elestirel bakis acis1 gelistirebilen, sorgulayan, diisiinen, bilgiyi
yapilandirabilen, teknolojiyi iyi bicimde kullanabilen, 6grenmeyi 6grenmis, topluma ve
cevresine duyarli bir 6gretmen yetistirmenin baslangic asamasi bu 6zelliklerin adayda
bulunup bulunmadiginin belirlenmesi olmalidir. Bunun da tek boyutlu sinav uygulamasi
yerine ¢ok yonlii 6lgme yontemleri ile olmasi gerektigi ayrica 6gretmen adaylarinin
iiniversite egitimine basladiktan sonra da uygulama agirlikli bir egitimden ge¢mesi

gerektigi ortaya ¢ikmaktadir.

Tiirkiye’de  Ogretmenlik  egitiminin  kuramsal bilgi boyutunda kaldig:
gorilmektedir. Bu da 6gretmen adaylarinin yeterince uygulama ve deneyim yasamadan
meslege baslamasina neden olmaktadir. Ogretmenlere verilen lisans egitimlerinin
kuramsal boyutta kalmas1 yine 6gretmenlerin meslek Oncesi yeterli uygulama alani ve
olanagi bulamamalar1, meslege yeni baslayan 6gretmenlerin bir siire bocalamasina neden
olmaktadir. Tiirkiye’de Ogretmen egitimi programlarinda her {iiniversitenin egitim
fakiiltelerinin farkli yaklasimlar gelistirmesi 6nemli bir sorundur. Bu nedenle egitim

ogretim hizmetlerinde de nitelik degisebilmektedir.

Egitimde ve 6zellikle uluslararasi sinavlarda basar1 gosteren tilkeler bulunmaktadir.
Bu iilkelerde Ogretmen egitiminin nasil yapilandirildigi, nasil uygulandigi ve bu
egitimlerde nasil sonuglar alindigi incelenerek Tiirkiye’ye bu uygulamalardan
hangilerinin uyarlanabilecegi karsilastirmali egitim ¢alismalarinin da sonuglart

kullanilarak belirlenmesinin yararli olacagi degerlendirilmektedir.
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Tiirkiye’de 6gretmenlige baslamak icin hangi 6zelliklerin gerekli ve 6nemli oldugu
konusunda 6gretmen adaylarinin belirli bir degerlendirme siirecinden gecirilmemeleri
onemli bir sorun olarak goriilmekte 6gretmen olmak igin gerekli 6lgiitlerin olusturulup
uygulanmadig belirtilmektedir. Ulkenin gelecegini etkileyecek bu konularda dikkatli ve

0zenli olunmasinin gerekli oldugu diisiintilmektedir.

Universite ile okul arasinda gerekli es giidiimiin saglanmamasi ve iiniversiteden
mezun olan dgretmenlere yeterli derecede doniit yapilmamasi bir diger 6nemli sorunu
olusturmaktadir. Ciinkii alinan egitimin verimli olup olmadig1 geri bildirimlerle
desteklememekte bu da sistemin kendini sikintili noktalarda yenileyememesi olarak
ortaya ¢cikmaktadir. Ayrica yanlis egitim politikalar1 sonucu 6gretmenlik mezunlarinda

yasanan artig ve atama bekleyen 6gretmenler dnemli bir soruna donligsmiistiir.

Tiirkiye’de, 6gretmenlere yonelik olarak sunulan hizmet i¢i egitimlerin yeterli
olmadig1 belirlenmistir. Bu egitimler verimsiz ve alisilmis, eski yontemlerle verildigi i¢in
yararli olmaktan uzaktir. Bu durum egitimlerin gerekli degisim ve doniisiimii

saglayamamasina neden olmaktadir.

Aragtirmadan elde edilen sonuglar dogrultusunda belirlenen sorunlarin ¢éziimiinde

baz1 onerileri soyle siralamak miimkiindiir:

[ Ogretmenlik boliimlerine giris puanlar yiikseltilmelidir. Universiteye giriste
O0gretmen adaylarina yazili sinav, kisilik, tutum, deger ve meslege yonelik ilgi
degerlendirmelerinin yaninda grupla tartisma ve gorlisme ydntemleri
uygulanmalidir.

[0 Ogretmenlige baslamak icin yiiksek lisans yapmis olmak kosulu getirilmeli. Bir
baska secenek olarak ogretmenligin ilk on yilinda yiiksek lisans yapma veya
emekli olabilmek i¢in yiiksek lisans bitirmis olma kosulu getirilmelidir.

0 Ogretmenlik egitimi veren iiniversitenin dgretmenlik uygulama okulu olmali ve
birinci smiftan baglanarak oOgretmen adaylari, Ogretmenlik uygulamalari
derslerinde deneyim kazanmalidir. Ogretmen adaylar1 egitim siiresince bu
okullarda uygulama 6gretmeni rehberliginde ¢calismalidir.

0 Ogretmenlik egitimi veren kurumlar her tiirlii olanak ve ogretim iiyelerinin

niteligi yoniinden gelistirilmelidir. Egitim fakiiltesindeki dersler kuramsal



bicimde islenmemeli ve geleneksel yontemler yerine yenilik¢i &grenme
anlayislarina dayanmalidir.

Egitim fakiiltelerinde 6gretmenlerin meslek bilgisi ve 6zel alanda gelisimlerinin
yeterli diizeyde saglanmasina ¢alisilmali ve egitim bilimleri derslerinin agirlig1
artirtlmalidir. Siif yonetimi derslerine 6zel 6nem gosterilmelidir. Egitim
fakiiltelerinde 6grenci yigilmalarinin 6ntine gegilmeli gereksinim dis1 6grenci
alimlarinin sonlandirilmali ve iiniversitelerde en uygun 6gretim iiyesi/d6grenci
say1s1 saglanmalidir.

Meslege yeni baslayan biitiin 6gretmenlere, gorevdeki ilk {ic yili boyunca
deneyimli 6gretmenler tarafindan siirekli danismanlik hizmeti saglanmalidir.
Meslek i¢i egitimlerin nitelik ve verimliliginin artmasi adina bu egitimlerin
alaninda uzman {niversite gorevlilerince verilmesi saglanmali. Alisilmig
yontemler yerine yapilandirmact ve ilerici egitim ydntemlerine agirlik
verilmelidir. Hizmet i¢i egitimler yillik 100 olarak saat zorunlu tutulmali ancak
kurs se¢imi 6gretmene birakilmalidir. Bu egitimler egitim-6gretime ara verilen
donemlerde yapilmalidir. Ogretmenlere bu ¢alismalara farkls il veya ortamlarda
girme olanagi saglanmalidir. Ayrica bu egitimlerden alinan basar1 belgeleri,
ogretmenlerin mesleki ilerlemelerinde etkili olmali hatta ayliklarina artig olarak
yansitilmalidir.

Ogretmenlerin ayliklar1 artirilmalidir. Boylece dgretmenlerin mesleki acidan
giidiilenmesi artacak ve kendilerini gelistirmeye daha ¢ok caba gdstereceklerdir.
Ote yandan, meslekte yiiksek basar1 gdsteren 6gretmenlere de basar1 ddenegi
verilmelidir.

Ogretmen egitiminde fakiilte ile okul isbirligi gerceklestirilmelidir. Fakiilteler
mezun ettigi Ogretmenleri izlemeli onlardan aldiklar1 geri bildirimlerle
O0gretmenlik egitiminin sorunlu yonlerini diizenlemelidir.

Diger alan fakiilte mezunlarina yonelik gerceklestirilen bir yillik egitim ardindan
Ogretmen olma uygulamas: kaldirilarak bu alanlardan O6gretmenlige gecis

sonlandirilmalidir.
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EXTENDED SUMMARY

The aim of the research is to determine the problems experienced in teacher
training practices in Turkey and to evaluate the opinions of teachers on solution
suggestions. With this research, it is aimed to present new theoretical information and
suggestions to the field, especially in relation to teacher education, and to contribute to
the studies to be done in the field. It is aimed to bring a new and different perspective to
those who will work on this subject. For this reason, the literature was searched with
keywords: qualified teachers, teacher training, teacher education, and so on. In this
direction, first of all, articles, theses, books and journals related to the subject were
scanned and in the introduction part, the concepts and definitions of education, teacher

and teacher training were given in detail.

In this study, it was evaluated that it would be better and more productive to use
the qualitative research method while taking the opinions of the teachers on the
determination of the problems experienced in teacher training practices in Turkey and
the suggestions for solutions to these problems. Because it is possible to say that the
interview method will be more effective in obtaining first-hand and direct information in
studies to be carried out on those who are directly affected by that subject (Yildirim &
Simsek, 2013, pp.242-243). In this context, due to the difficulty of reaching all primary
and secondary education institutions in the province of Trabzon, the opinions of primary,
secondary and high school teachers in Diizkoy were sought within the scope of the study.
In the study, criteria were determined for the teachers who were in the 1-25-year grade
range in 1 primary school, 1 secondary school and 1 high school in a similar
socioeconomic environment. Among these teachers, 12 field and classroom teachers were

consulted for their views on the research.

The chosen research method and data collection tool are suitable for the subject,
purpose and problem solution of this research. It is valid and reliable. When the sources
in the literature were scanned, sufficient information was obtained for the theoretical

basis of the research.

Based on the opinions, the teachers firstly expressed the drawbacks caused by not

choosing candidates suitable for the profession. In addition, according to the opinions of
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the teachers, it was seen that the school experience and teaching practice in
undergraduate education were insufficient in terms of both quantity and quality,
undergraduate education was theory-oriented and insufficient in preparing teachers for
real education conditions. It is known that in-service training activities organized under
the leadership of the ministry in order to ensure the professional development of teachers
after they start their profession are insufficient, a limited number of teachers participate

in these trainings, and these trainings are mostly only in the form of knowledge transfer

(Onen, Mertoglu, Saka & Giirdal, 2009).

As a result of the great changes and developments experienced in Turkey in recent
vears, the perspective of the citizens towards the teaching profession is turning into a

perception of seeing the profession as an easy job.

This situation damages the prestige of the profession and shakes the faith in
teaching day by day. Opening the way of teaching by giving certificates to some four-year
departments after one year of education has also turned into an important problem. For
this reason, the number of those who have a teaching degree and are waiting for an
assignment is increasing. It is stated that as a result of such teacher recruitment practices
applied in the past, there are also teachers who are on duty and reduce their

qualifications in the profession.

1t is stated that teachers in Turkey work for lower wages than teachers in other
countries based on the average of OECD countries (Siingii, 2012) and there is not any
comprehensive professional law that regulates their personal rights, which is considered

to have a negative impact on teachers.

In summary, it has been revealed that problems in teacher training practices in
Turkey are seen especially in the recruitment, pre-service and in-service training
processes of teachers. Therefore, it is necessary to focus on these areas at first. Some

suggestions for solving these problems can be listed as follows:

Entry scores for teaching departments should be increased. In addition to the

written exam, personality, attitude, value and interest assessments for the profession,
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group discussion and interview methods should be applied to pre-service teachers at

university entrance.

To start teaching, it is necessary to have a master's degree.

The university providing teacher education should have a teaching practice school,
and teacher candidates should gain experience in teaching practice courses starting from

the first grade.

Institutions providing teacher education should be developed in terms of all kinds

of opportunities and the quality of faculty members.

Efforts should be made to ensure adequate level of professional knowledge and
development of teachers in education faculties, and the weight of educational science
courses should be increased. Classroom management courses should be given special
attention. The accumulation of students in education faculties should be prevented,
unnecessary student recruitment should be terminated, and the most appropriate number

of lecturers/student should be provided in universities.

In order to increase the quality and efficiency of in-service training, these trainings
should be provided by university officials who are experts in their fields. Constructivist
and progressive education methods should be emphasized instead of conventional

methods.

Teachers' salaries should be increased.

In teacher education, cooperation between the faculty and the school should be
carried out. Faculties should monitor the teachers they graduate and regulate the

problematic aspects of teacher education with the feedback they receive from them.

After a one-year training for graduates of faculties from other fields, the practice
of becoming a teacher should be abolished and the transition from these fields to teaching

should be ended.
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Insan ve teknoloji etkilesiminde ibrenin makinelesme yéniinde ilerledigini diisiinen ¢ok
sayida uzmanin eskiden bilimkurgu olarak degerlendirilen senaryolar:, giintimiizde
yvasananlarin swradan, canli ve giincel bir aktarimi seklinde goriilmektedir. Yiiksek katma
degerli teknolojilerin 151k hizinda ilerlemesi tiim sektérleri doniisiim konusunda ciddi adimlar
atmaya mecbur birakmistir. Caga yeterince cevap veremeyen egitim ekosisteminde bir takim
yenilikleri gerekli kilmaktadir. Diinyada gelismis ekonomiler bir¢ok kurulusun agiklamig
oldugu 21. yiizyil becerilerini bireylerine kazandirmak igin egitim politikalarinda birtakim
reformlara gitmislerdir. Ulkemizde de 2018 yilinda agiklanan 2023 Vizyon Belgesi bu
paralelde atilan adimlardan biridir. Vizyon Belgesinde bir¢ok reform goriilmektedir. Milli
Egitim Bakanhgimn 2023 yilina kadar ulasmayr hedefledigi bir takim reformlardan birisi de
tasarim ve beceri atolyelerinin kurulmasidir. Ogrencilerin ilgi, istek ve yeteneklerine gore
olusturulacak atélye c¢alismalart ogrencilerin biitiinciil anlayisla  egitim  gérmesini
amaglamaktadir. Ogrencilerin egitiminde yalmzca akademik yoniinii degil ayni zamanda
yeteneklerini ortaya c¢ikaran beceri temelli egitimin de okullara girmesi onemli olarak
goriilmektedir. Milli Egitim Bakanligi okullarda agilacak olan tasarim ve beceri atélyelerinin
hangi alanlarda agilacag ve etkinliklerin nasil yapilmast gerektigini kilavuz kitaplarla da
ac¢iklanmus olsa da bu konuda 6gretmen egitimlerinden atolyelerde uygulanacak modiillere ve
atolyelerin nasil planlanmasi gerektigine kadar bir¢ok konu belirsizligini korumaktadir.
Tasarim ve beceri atolyelerinin okullarda ac¢ilmasiyla ilgili Samsun Ilinde seckisiz yolla

belirlenen 106 okul yoneticisinin goriisleri bu arastirmada sunulacaktir.

Anahtar Kelimeler: Atolye, beceri, 2023 vizyon belgesi, 21 yiizyil becerileri, tasarim
47



ABSTRACT

The scenarios of many experts who think that the needle is moving in the direction of
mechanization in human and technology interaction, which were considered as science fiction
in the past, are seen as an ordinary, lively and up-to-date transmission of what is happening
today. The rapid progress of high value-added technologies has forced all sectors to take
serious steps in transformation. It necessitates some innovations in the education ecosystem,
which cannot adequately respond to the age. Developed economies in the world have made
some reforms in their education policies in order to provide their individuals with 2 1st century
skills announced by many organizations. The 2023 Vision Document announced in 2018 in our
country is one of the steps taken in this direction. Many reforms can be seen in the Vision Paper.
One of the reforms that the Ministry of National Education aims to achieve by 2023 is the
establishment of design and skill workshops. The workshops, which will be created according
to the interests, wishes and abilities of the students, aim to provide education with a holistic
understanding. In the education of students, it is considered important that skill-based
education that reveals not only their academic aspects but also their talents is introduced into
schools. Although the Ministry of National Education has explained in which areas the design
and skill workshops to be opened in schools and how the activities should be done, with guide
books, many issues from teacher training to the modules to be applied in the workshops and
how the workshops should be planned remain unclear. Opinions of 106 randomly selected
school administrators in Samsun regarding the opening of design and skill workshops in

schools will be presented in this research.
Keywords: Design, skill, workshop, 2023 vision document, 21st century skills
GIRIS

Son yillarda teknolojide meydana gelen degisimler insanoglunu 6zellikle dijital diinyaya
dogru gotiirmektedir. Eskiden bilimkurgu olarak nitelendirilen senaryolar1 artik giiniimiizde
siradan, giincel bir aktarimi seklinde goriilmektedir. Yiiksek katma degerli teknolojilerin hizl
bir sekilde ilerlemesi tiim sektorleri de degisime ayak uydurmasi i¢in zorlamaktadir. Bu
degisimlere ayak uyduramayan egitim sistemlerinin de yenilenmesi kendini gilincellemesi
gerekmektedir. 21. Yiizy1l becerilerine sahip bireylerin var olabilmesi i¢in egitim politikalarinin

da giincellenmesi veya degistirilmesi de degisim ve gelisim i¢in zorunluluktur (Sigsman, 2002).
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Bir¢ok kurulus tarafindan agiklanan 21. Yiizyil becerileri, diinyada gelismis devletlerin
egitim politikalarinda gilincellemelere gitmelerini saglamistir. Biitiin iilkeler 6zellikle gelismis
ekonomiler ¢aga ayak uyduracak egitim reformlarmi onemli kuruluslarin raporlarimi goz
oniinde bulundurarak yenilemistir. Egitimde belirlenen hedeflere ulasilabilirlik diizeyi
devletlerin giicii ile dogru orantilidir. Diinya Sagl Orgiitii 21. Yiizy1l becerilerini: Kisilerarasi
iletisim, iletisim, 6z farkindalik, empati kurma, problem ¢6zme, karar verme, stresle basa
¢ikma, duygularla basa ¢ikma yaratict diislinme ve en Onemlisi elestirel diisiinme olarak
siralamaktadir (WHO, 1997). Ac¢iklanan bu yeterlilikler giinliik hayatta insanlarin karsilagtigi
problemleri ¢d6zmede kullandiklar1 yeterlilikler olarak tanimlanmaktadir. (Giilhane, 2014).
Egitimin en Onemli amaci 21. Yiizyilin sorunlariyla basa ¢ikabilecek nitelikli bireyler

yetistirebilmek olmalidir (Tutkun, 2010).

21. yiizy1l becerileri 6nemli bir¢ok kurulus tarafindan agiklanmis ve bu becerilerin
kazandirilmasi konusunda ¢alismalar yiiriitiilmiistiir. Onemli kuruluslardan biri olan 21. Yiizyil
Ogrenim Platformu (Partnership for 21st Century Learning) bu becerileri; yaraticilik ve yenilik,
elestirel diisinme ve problem ¢ozme, iletisim ve isbirligi, bilgi okuryazarligi, medya
okuryazarligi, bilgi-medya-teknoloji okuryazarligi, esneklik ve uyum, girisimcilik ve
OzyoOnetim, sosyal ve kiiltiirleraras1 beceriler, iiretkenlik ve hesap verebilirlik, liderlik ve
sorumluluk olarak siralamaktadir (Partnership for 21st Century Skills, 2009). OECD (2018) ise
2030 metninde, ekonomik, sosyal ve ¢evresel olarak toplumlarin hizli bir degisime girdigini
vurgulamistir.  Ogrencilerin  “doniistiiriicii  yeterlilikler” perspektifinde sorumluluklarmin
farkinda olan ve ¢agin gerektirdigi becerileri yerine getirecek donanimda olan 6grencilerin
yetismesi i¢in yeni deger yaratmak, gerilimleri ve iklimleri uzlagtirmak ve sorumluluk almak
seklinde {i¢ uzmanlik alanma deginmektedir. OECD, ayni zamanda PISA ve PIAAC gibi
yapilan sinavlarla tilkelerin egitim durumlarini da gozlemleyerek ¢agin gerektirdigi becerilere
de yon vermektedir (OECD, 2018). AB ise en yetkili egitim politikalarin1 ET2020 ¢ercevesinde
ortaya koymustur. Egitim politikasini1 dort stratejik hedeften biri olarak ortaya koydugu ET2020
cercevesinde, egitimin tiim kademelerinde, girisimcilik, yaraticilik ve yenilesmenin
gelistirilmesini vurgulamistir. Bunu gergeklestirebilmek igin dijital beceriler, 6grenmeyi
ogrenme, fikirleri hayata gecirebilme ve girisimcilik gibi becerilerin kazandirilmasi

vurgulanmistir (AB, 2009).

Teknolojide 151k hizinda meydana gelen degisimler toplumlar1 da degisimlere mecbur
birakmaktadir. Tiim bu gelismelere ayak uydurmak, ¢agin gerisinde kalmamak i¢in Diinyanin

bircok iilkesi egitim politikalarini giincellemektedir. Ozellikle énemli kuruluslarin agiklamas
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oldugu 21. Yiizyil becerilerinin bireylere kazandirilmasi cergcevesinde ¢aba harcanmaktadir.
Tiirkiye ise Avrupa Birligi’nin yayinlamis oldugu 2020 stratejisine benzer “Vizyon 2023”
baslig1 altinda Cumhuriyetimizin yiiziincii yilinda ulasilmak istenen hedefleri yansitan ti¢ yillik
bir strateji belgesi ortaya koymustur. Vizyon 2023 strateji belgesiyle dijitallesen diinyada beceri
egitimleri 6n plana ¢ikartilarak, 6grencilerin ilgi, yetenek ve mizaglarina uygun tasarim ve

beceri atdlyelerinin kurulmasi hedeflenmistir (Cetin, 2022).

2023 Egitim Vizyonu ile hedeflenen okullarda tasarim beceri atdlyelerinin felsefesini
yansitan en onemli isim Ismayil Hakki Baltacioglu’dur. Ismayil Hakki Baltacioglu ortaya
koydugu gorisleriyle farklilik yaratmis ve daha cok iiretim odakli, is odakli okullari
savunmustur. Fay Kirby’e gore Ismayi1l Hakki Baltacioglu, Tiirk pedagojisinin mimar1 ve ayrica
Ogretmen yetistirmek i¢in kurulan Koy Enstitiilerinin de fikir babasidir (Cetin,2022). Egitim ile
ilgili gorisleri bugiin dahi gegerliligini koruyan, ortaya koydugu sorun ve ¢oziim 6nerileri 2018
yilinda Milli Egitim Bakanligi’nin yayimladigi 2023 Vizyon Belgesi hedefleri ile benzerlik
gostermektedir. Baltacioglu’nun iiretim okullari, liberallerin is okullar1 ve sosyalistlerin
politeknik okullart ile paralellik gosterir. Onun egitime dair goriislerini babasinin verdigi is
egitimi, J. J. Rousseau’nun Emile adli egitim romani, Avrupa’da Fransa basta olmak {izere
ozellikle Ingiltere, Belgika ve Almanya gibi iilkelerde gordiigii Kir Egitim Yurtlar1 ve
Decroly’nin Ermitaj Okullarinin etkisi vardir (Kagmazoglu, 2001).

Ismay1l Hakki Baltacioglu, Avrupa yaptig1 incelemelerden sonra iiretimi merkeze alan, is
giictinii gelistiren destekleyen fikirler ortaya koymus ve egitim sisteminin bu yonde olmasini
savunmustur. 1912 yilinda bu etkilerin tesir ettigi ilk kitab1 “Talim ve Terbiyede inkilap” adiyla

yayimmlamistir. Kitabinda egitime dair goriislerini su sekilde agiklar:

“Bizim iilkede egitim ogretimin amaci, uslu bellegi kuvvetli adam
yetistirmektir. Tiirkiye'de egitim atasézleriyle anlatilan en kuvvetli egitim
inanclari, bos inanclardan baska bir sey degildir! Insanlarin hayat basarisi;
birinci derecede bilgilerinin, zekalarinin degil; girisim, azim, sebat, cesaret
ve secaat gibi ahlak ozelliklerinin, yani karakterlerinin iiriiniidiir. Yasamak
azminde bulunan bir ulusun tek amaci ¢ocuklart yasama hazirlamak
olmalidir. Egitim; yasam icin en é6nemli bir sermayedir. Bilgilerin en biiyiik
onemi bile, karakterin onemine ogelerine kuvvet ve gelisme saglayan bir arag

icindir.” (Baltacioglu, 1927).
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Bu kitapla ezberci egitime karsi ¢ikmis ve Avrupa’da gordiigii okullarin etkisiyle

de yeni bir egitim sistemi yaratmanin miicadelesini baglatmistir.

Baltacioglu'na gore egitim, c¢ocuklarin mesleki becerilerini gelistirmeyi
amaclamalidir. Egitim sadece belli bir alanda kisiye bilgi vermemeli ayn1 zamanda o
alana yonelik kisiligini gelistirmelidir. Beceri egitimleri yasant1 merkezli ve toplum i¢in
olmalidir.  Baltacioglu, “Ugak kullanmayr havada, tarim tarlada, yiizme denizde,
demircilik atolyede ogrenilir.” der (Baltacioglu, 1995). Dewey’in asil olan hayat i¢in okul

(13

tanimiyla ve J. J. Rousseau’nun “ okul hayata hazirlamaktir” tanimlariyla egitim
goriislerinin Ortlistiigiinii gormekteyiz. Egitime pragmatist yaklasmis ve ise yarayan

becerilerin ¢ocuklara dgretilmesini savunmustur (Cetin, 2022)

Baltacioglu’nun egitim goriislerini 6zetleyen “Igtima-i Mektep” tir. Pedagojik
inanglarinin kitab1 olarak gosterir (Baltacioglu, 1942). Savundugu pedagojik ilkleri
iiretimle birlestirerek kitabina yansitmistir. Bu okulda geleneksel egitim anlayisina bagh
sira, 0gretim programlari, kitaba bagl 6gretim, ezbercilik, ders saatleri, baski ve ceza
yoktur. Bunlarin yerine 6grencilerin 6zgiir oldugu, mesleki beceriler kazandiran gercek
etkinliklere dayal1 yasamin kendisi vardir (Aytag, 1978). Bu okulun felsefesi “is iginde,
is vasitasiyla is icin egitim” vardir. Is sayesinde bireyin ¢ok yonlii gelisi hedeflenmistir
(Kafadar, 1997). Bu okulla birlikte toplu 6gretimle demokratik okul kavrami ve iiretim
okulu kavramlari bu donemde ilk kez kullanilmig ve Cumhuriyet’in kurulusundan sonraki
egitim politikalarina kilavuzluk yapmistir (Giingor, 2008). Ayrica Baltacioglu, sinavlari
elestirmis ve ezberci egitim bir parcast oldugunu sdylemistir. Ona gore sinav, sorular
sorularak 6grenciler dl¢iilemez. Ciinkii bireyin zihinsel yetenekleri ve olgunlagmalar
ayni degildir (Tozlu, 1989). Siavlarin 6grencileri 6lgmeye ve degerlendirmeye yeterli
olmadigmmi onun yerine silire¢ degerlendirmesi yapilmasi gerektigini soyler.
Baltacioglu’na gore 6nemli olan ¢alisma iradesini kazanip kazanmadigi ve bunu devam
ettirip ettirmedigidir (Tozlu, 1989). Asil degerlendirme, yaparak yasayarak ¢ocuklarin
yaptiklart is T{zerinde, yeterliliklerinin degerlendirilmesidir (Baltacioglu, 1944).
Baltacioglu’nun egitimde 6l¢me ve degerlendirmeyle ilgili bu goriisleri giiniimiizde de
gecerliligini  korumaktadir. 2023 Vizyon Belgesinde hedeflenen portfolyolarla

ogrencilerin siire¢ degerlendirmeleri ile de ortlismektedir (MEB, 2018).

Gegmisten giiniimiize egitime bakildiginda 1.0 tarim topluluklarinda bilgi ve beceri

aktarim1 ezber yontemiyle gergeklestigi (Puncreobutr, 2016), egitim 2.0’a bakildiginda
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sanayinin etkisiyle okullarin fabrika Ogrencilerin ise iirlin olarak degerlendirildigi
(Pooworavan, 2015), egitim 3.0’a bakildiginda internetin yaygin hale gelmesiyle bilgi ve
tiretim toplumunun ortaya ¢iktig1 gortilmiistiir. Gelisen teknolojinin egitim sistemlerinde
kullanilmasiyla da geleneksel egitim yontemlerinin terk edildigi goriilmiistiir (Harkins,
2008). Gelisen teknolojiye bagli olarak internetin kullaniminin yayginlasmasi ve
makineler arasi iletisimin saglanmasi “akill’” iiretim teknolojilerini ortaya ¢ikarmistir
(Aksoy, 2017). Egitim 4.0 ile bu gelismelerin 1s181nda inovasyon ve tiretim odakl1 siireci
ifade etmektedir (Harkins, 2008). Egitimde 2.0 ile “egitimde teknolojinin 6gretilmesi”,
3.0 ile “egitimde teknolojinin kullanimina” doniisiirken, 4.0 ile “egitimde teknolojinin
tasarimi ve inovatif kullanimina” doniismektedir. Yasanan gelismeler 1s18inda bilgiye
ulagsmanin artik kolay olmasi ile bilgiyi yorumlama ve anlamlandirma kisisellesmis,
egitimin artik geleneksel diizeni yikilmaya baglamistir (Gelen ve Demircioglu, 2020).
Dolayisiyla egitim 4.0, 6grencilerin ilgi, istek, ihtiyag ve yeteneklerine gore bireysel
ogrenmeyi gerekli kilan ve olanak saglayan bir egitimdir (Heick 2017; Jeschke, 2014;
Nedeva & Dineva 2012; Teaching Tools 2012).

Toplumlarda ortaya ¢ikan degisimleri tetikleyen bircok sebep vardir. Teknolojide
ve bilimde meydana gelen degisimler bunlardan en 6nemlileridir (Ozdemir, 2011). Bireyi
merkezine alan verim odakli ve olusacak toplumsal sorunlar1 engelleyecek akilli toplum
hedefi Japonya’da ortaya ¢ikmistir (Harayama, 2017). Japonya’da ortaya konulan toplum
5.0’in gergeklesmesi Ozellikle 21. Yiizyil becerilerine sahip bireylerin olusturdugu
toplumlarda gergeklesebilir. (Brown & Martin 2017, Gelen 2017, McKinsey Global
Institute 2018).

Diinyada goriilen degisimlere ayak uydurmaya ¢alisan Milli Egitim Bakanlig1 2018
yilinda yayinlamis oldugu 2023 Vizyon Belgesi ile egitimde planlanan 6nemli reformlar1
hayata gecirmek istemektedir. 21. Yiizyil becerilerinin bireylere kazandirilmasi igin
tasarim beceri atdlyelerinin okullarda kurulmasi olduk¢a 6nemlidir. TBA adi altinda

acilacak kategorilerden “Yazilim ve Tasarim Atolyeleri” ile
O Robotik ve kodlama,
0 Yazilim ve tasarim,

0 Ug boyutlu (3D) tasarim,
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0 Grafik tasarim
Adi altinda agilacak atolyelerde bu alanlara yonelik etkinlik ve uygulamalar yoluyla;
0 Teknoloji okuryazarligi,
0 Algoritmik diisiinme,
0 Problem ¢6zme, programlama ve 6zgiin iiriin gelistirme,
0 Coklu karar yapilari iceren programlar olusturma,
0 Robotik ve kodlamanin ana unsuru olan sanat ve tasarim algis1 gelistirme,
0 3 boyutlu diisiinme, sekil ve uzay algisimi gelistirme,
0 Ince motor becerilerini gelistirme,
0 Hayal giicli (imajinasyon) gelistirme,
0 Hayal ettigi bir tasariy1 ortaya koyabilme,

0 Uretme ve bulus yapma becerilerinin  kazandirilmas:t  hedeflenmektedir

(https://tba.meb.gov.tr/?cpt_services=yazilim-ve-tasarim-atolyesi, 2023).

Ulkemizde 2018 yilinda agiklanan 2023 Vizyon Belgesi 6zellikle 21. Yiizyil becerilerine
sahip bireylerin yetismesi adina atilan adimlardan biridir. Vizyon Belgesinde bir¢ok reform
goriilmektedir. Milli Egitim Bakanliginin 2023 yilina kadar ulasmay1 hedefledigi bir takim
reformlardan birisi de tasarim ve beceri atdlyelerinin kurulmasidir. Ogrencilerin ilgi, istek ve
yeteneklerine gore olusturulacak atdlye calismalari 0grencilerin biitiinciil anlayisla egitim
gdérmesini amagclamaktadir. Ogrencilerin egitiminde yalnizca akademik yoniinii degil aym
zamanda yeteneklerini ortaya ¢ikaran beceri temelli egitimin de okullara girmesi 6nemli olarak
goriilmektedir. Milli Egitim Bakanlig1 okullarda agilacak olan tasarim ve beceri atdlyelerinin
hangi alanlarda agilacagi ve etkinliklerin nasil yapilmasi gerektigini kilavuz kitaplarla
aciklamis olsa da bu konuda 6gretmen egitimlerinden atdlyelerde uygulanacak modiillere ve
atolyelerin fizik yapisi, donatim malzemelerinin nasil planlanmasi gerektigine kadar bir¢cok

konu belirsizligini korumaktadir.
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Okullarimizin 6zellikle bakanligin ikili egitimi kaldirmasi ve tam giin egitim politikasina
gecmesinden dolayi fiziksel yetersizliklerini artirmistir. Derslik olarak kullanilmayan alanlar
da dahil olmak {izere tiim alanlar neredeyse derslige ¢evrilmis ve siniflardaki 6grenci sayilari
artmistir. Okullarin bu durumlar1 géz 6niine alindiginda bu atdlyelerin nerede olusturulacagi ve
fiziki diizenlemesi, 6grenci mevcutlar diisiiniildiigiinde nasil planlanacagi biiyiik bir sorun
olarak goriilmektedir. Milli Egitim Bakanliginin 2023 Vizyon Belgesiyle hedeflerine koydugu
miifredat degisikliklerinin nasil olacagi ve atdlye ¢aligmalar1 bu programlarin neresinde olacagi
gorevlendirmelerinin nasil olacagi ve program kim tarafindan hazirlanirsa daha faydali olacagi
onemli bir konudur. Kdylerde yer alan birlestirilmis sinifli okullar kapatilarak tagimali egitime
dayal1 bolge okullar1 olusturulmustur. Tagimali egitimin en bilylik sorunu 6grenci velilerinin
okullara ilgisiz olmasidir. Ancak velilerin daha ilgili ve aktif olmasi basariy1 da beraberinde
getirmektedir. Ozellikle tasarim ve beceri atdlyelerinde velilerin tutumlar1 énemli bir yere
sahiptir. Uzman gorisleriyle belirlenen tim bu sorunlar kapsaminda tasarim ve beceri
atdlyelerinin okullarda agilmasiyla ilgili Samsun ilinde seckisiz yolla belirlenen 106 okul

yoneticisinin goriisleri bu arastirmada sunulacaktir.
YONTEM
Arastirma Modeli

Bu arastirma betimsel icerikli bir arastirmadir. Betimsel arastirma mevcut durumu var
oldugu sekliyle aynen ortaya koymaya calismaktir (Kaptan, 1973). Milli Egitim Bakanliginin
yayinlamis oldugu 2023 Vizyon Belgesi ile egitimde yeni koklii degisiklikler hedeflenmis ve
bu hedefler sadece bagliklar halinde yaymlanmistir. Tasarim ve beceri atdlyeleri de bu
hedeflerden birisidir. 2023 Vizyon Belgesinde bu atolyelerin kurulmast ve isleyisi ile ilgili
herhangi bir igerik yer almamustir. Basliklar atilmis ancak icerik doldurulmaya caligilmaktadir.
Okullara bu konu hakkinda cevabi istenilen yazilar gonderilerek ve her il ve ilgede okul
miidiirleri ve oOgretmenlerden olusan c¢alistaylar yapilarak vizyon belgesinin igerigi
tamamlanmaya ¢aligilmaktadir. Atdlyelerin kurulmasi ve isleyisi ile ilgili uzmanlar ile yapilan
goriismeler neticesinde belirledigimiz kategorilere (fiziksel yapi, fiziki donanimi, yontem,
Ogretmen, mevzuat ve veli) bagli olarak 9 madde olusturulmustur. Tasarim ve beceri
atolyelerinin bu kategorilere bagl olarak olusturulan sorular, okul yoneticilerine sorularak 2023
Vizyon Belgesinde sadece baslik olarak verilen tasarim beceri atdlyelerinin igeriginin nasil

olabilecegi mevcut durumu ortaya ¢ikarmak istenmistir.
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Tasarim beceri atdlyelerinin okullarda nerede olusturulmasi ve fiziksel donanimin nasil
olmas1 gerektigi, fiziki sartlari; uygulanacak program, mevzuat ve hangi becerilerin nasil
planlanmas1 gerektigi, programi, yontemi ve mevzuaty; atdlyelerde O6gretmenlerin nasil
gorevlendirilecegi ve velilerin nasil katki saglayabilecegi, 6gretmen ve veli durumlarini alinan

yanitlara gére betimlenmesi hedeflenmistir.
Calisma Grubu

Bu calismanin evrenini ¢esitli okul tiirlerinde ve ¢esitli branglarda gorev yapan tiim okul
yoneticileri  olusturmaktadir. Orneklemi ¢esitli branslarda degisik okul tiirlerinde
Ondokuzmayis, Vezirkdprii, Canik, Ilkadim ilgelerinde gorev yapan okul ydneticileri
olusturmaktadir. Tasarim ve beceri atdlyeleri hakkinda goriigleri sorulan okul yoneticilerinin
branslarina, hizmet siirelerine ve goérev yaptiklar1 okulun fizik durumuna iliskin elde edilen
verilen asagidaki tablolarda gosterilmistir. Arastirma i¢in olusturulan Google formu sosyal
medya tizerinden ilgelerin okul yonetici gruplarinda paylasilarak arastirmaya katilim

saglamalari istenmistir.

Tablo 1. Aragtirmaya Katilan Okul Yoneticilerinin Branglarina Gére Dagilim1

Sira Brans Katilim Sayis1 %
1 Sinif Ogretmeni 53 50
2 Tiirkge 8 7,5
3 Sosyal Bilgiler 8 7,5
4 Matematik 4 3,8
5 Rehberlik 4 3,8
6 Din Kiiltiiri 4 3,8
7 Teknoloji Tasarim 3 2,8
8 Fen Bilgisi 2 1,9
9 Fizik 2 1,9
10 Beden Egitimi 1 0,9
11 Ingilizce 1 0,9
12 Kimya 1 0,9
13 Bilisim Teknolojileri 1 0,9
14 Diger 10 9,4
TOPLAM 106 100

Tasarim ve beceri atdlyeleri hakkinda goriiglerini bildiren okul yoneticilerin branslar
yukaridaki tabloda gosterilmistir. Cesitli branglardan 106 okul yoneticisinin katildig:

aragtirmada en ¢ok katilim siif 6gretmeni bransinda ¢alisan okul yoneticileri olusturmustur.
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Tablo 2. Aragtirmaya Katilan Okul Yoneticilerinin Hizmet Siirelerine Gére Dagilimi

Sira Hizmet Siiresi Katim Sayis1 %

1 0-5 Y1l 6 5,7

2 6-10 Y1l 19 17,9
3 11-15 Y1l 20 18,9
4 16-20 Y1l 30 28,3
5 21 ve Uzeri 31 29,2
TOPLAM 106 100

Arastirmaya en c¢ok katilan okul yoneticileri 16-20 yi1l ve 21 yil {izeri hizmet siiresine
sahip katilimcilardir. Bu gosterge, tecriibeli okul yoneticileri tarafindan verilen yanitlarin

cogunlukta oldugunu gostermektedir.

Tablo 3. Aragtirmaya Katilan Okul Y6neticilerinin Okullarinin Mevcut Durumlari

Sira Goriis f %
1 Okulumuzun fiziki sartlar1 yetersiz durumdadir. 62 58,5
2 Okulumuzun mali kaynaklari oldukga sinirhidir 76 71,7
3 Velilerimiz okulumuza kars1 oldukea ilgisizdir. 52 49,1
4 Okulumuz Tagima merkezi bir okuldur. 45 42,5
Okulumuzda, okul yonetimimiz, O6gretmen ve velilerimiz koordineli bir sekilde
5 51 48,1
caligmaktadir.
6 Okulumuz akademik basarisi oldukga yiiksektir 19 17,9
7 Okulumuzda yetenekli dgrencilerimiz BILSEM merkezlerine yonlendirilir. 45 425
8 Ogretmenlerimiz yenilige agik ve kendilerini siirekli gelistirir. 46 434
9 Okul Aile Birligimiz okulumuzda etkin bir sekilde sorumluluklarini yerine getirir. 25 23,6
10 Diger (Okul Aile Birligi sembolik kalir.) 1 09
Toplam 106 100

Katilimcilarin verdigi bilgilerden yola ¢ikarak okullarin fiziki sartlar1 ve mali kaynaklari
bakimindan incelendiginde at6lyelerin kurulmasinda zorluklar yasanilacagini gostermektedir.
Velilerin ilgisizligine bakilacak olursa tasima merkezi okullarin en énemli sorunlarindan biri
oldugunu kanitlamaktadir. Ciinkii tagimali egitimle devam eden okullardaki 6grenci velilerinin
ulagim sikintilarindan dolay1 okullara gidemedikleri ¢cocugunu yeterince takip edemediklerini
gostermektedir. Dolayisiyla akademik basari da istenilen diizeyde olmadigir katilimeilarin
verdikleri yanitlardan anlasilmaktadir. Bu gostergeler, atdlye calismalarinda 6gretmen ve

Ogrencinin yine bas basa kalacagini, velinin bu siireci takip edemeyecegini gostermektedir.
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Veri Toplama Aracglan

Bu aragtirma temel anlamda sorunun nedenlerini analiz etmekten ziyade mevcut durumu
ortaya koymaya yonelik betimsel igerikli bir c¢alismadir. Calismanin temel amacini okul
yoOneticilerinin tasarim ve beceri atdlyeleri hakkindaki goriislerinin betimsel analizini ortaya

koymaktadir.

Tasarim ve beceri atolyeleri ile ilgili sorular olusturulmadan 6nce Ondokuz Mayis
Universitesi Giizel Sanatlar Fakiiltesi ve Egitim Fakiiltesinde bulunan uzmanlardan tasarim ve
beceri atolyeleri hakkinda goriis alinmis ve soru havuzu olusturulmustur. Olusturulan soru

havuzlar1 uzman goriislerine sunulduktan sonra karar verilenler sunlardir:

1) Milli Egitim Bakanligimin yayimmlamis oldugu 2023 Vizyon Belgesi’nde planlanan
Tasarim ve Beceri Atolyelerinin agilmastyla ilgili ne diistiniiyorsunuz?

2) Tasarim ve Beceri Atdlyelerinde uygulanacak programi her okul yonetimi, kendi
okulunun imkan ve sartlarina gore hazirlamasi hakkinda ne diisiintiyorsunuz?

3) Tasarim ve Beceri Atolyeleri okullarda nasil olusturulmalidir?

4) Tasarim ve Beceri Atdlyelerinin fiziki donanimi nasil olmalidir?

5) Tasarim ve Beceri Atolyelerinde sizce hangi becerilere yonelik faaliyetler
planlanmalidir?

6) Okullarda ayn1 anda birden fazla 6gretmenin atélyede faaliyet gdstermesi hakkinda ne
diistinliyorsunuz?

7) Tasarim ve Beceri Atdlyelerinde uygulanacak programin 6zellikleri neler olmalidir?

8) Ogrencilerin bu atdlyelerde hangi becerileri almalar1 daha faydali olur?

9) Tasarim ve Beceri Atdlyelerine Veliler nasil katki saglayabilir?

Veriler arastirmaci tarafindan uzman goriisleri sonrasinda neticelendirilen 9 maddelik
soru formuna dayanmaktadir. Verilerin toplama siireci sosyal medya gruplarinda yapilan

paylasimlarda Google forms ile saglanmustir.
BULGULAR

Uzman goriisleri sonrasinda olusturulan veri toplama araciyla 9 maddelik sorular okul
yoneticilerinin goriislerine sunulmustur. Elde edilen verilen asagida yer alan tablolarda

gosterilmistir.
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Tablo 4. Okul Yoneticilerinin Tasarim Beceri Atolyeleri Hakkindaki Diistlinceleri

Sira  Goriis f %
1 Geg kalinmis bir uygulama olarak goriiyorum. 43 40,6
2 Diistinme becerilerini gelistirici olumlu bir yenilik olarak gériiyorum. 44 415
3 Ogrencilerin eksik kalan beceri yoniinii gelistirici bir yenilik olarak goriiyorum. 44 415
4 Bu uygulamayla 6grencilerin yasam becerilerinin daha da gelisecegini disiiniiyorum. 48 453

Tasarim ve Beceri Atolyeleri okullarin fiziki sartlarindan dolay1 agilmasinin uzun zaman

> alacagini diisiiniiyorum. I 48l
6 Ilgelerde bilim merkezi olarak agilmasi gerektigini diisiiniiyorum. 1 0,9
7 Formaliteden 6teye gecemeyecegini diisiiniiyorum. 1 0,9
8 Alt yapis1 olmadan kesinlikle uygulanamayacagini diigiiniiyorum. 1 0,9
Toplam 106 100

Katilimcilardan %40,6°s1, ge¢ kalinmis bir uygulama olarak gordiigiinii, %41,5 diisiinme
becerilerini gelistirici olumlu bir yenilik olarak gordiigiinii belirtmistir.%41,5 6grencilerin eksik
kalan beceri yoniinii gelistirici bir yenilik olarak gordiigiini, %45,3 ise bu uygulamayla
ogrencilerin yasam becerilerinin daha da gelisecegini diisiindiiglinii belirtmistir. Katilimeilarin
%481 ise tasarim ve beceri atdlyelerinin okullarin fiziki sartlarindan dolay1 a¢ilmasinin uzun
zaman alacagini belirtmistir. Katilimcilardan %0,9 ise ilgelerde bilim merkezi olarak agilmasi
gerektigini, formaliteden Oteye gecemeyecegini ve alt yapisti olmadan kesinlikle

uygulanamayacagini belirtmisglerdir.

Tablo 5. Okul Yoneticilerinin Tasarim ve Beceri Atdlyelerinde Uygulanacak Program

Hakkindaki Goriisleri

Sira Goriis f %

1 Okullar i¢in daha verimli bir program olur 40 37,7

2 Bakanligin her okul i¢in ortak bir program hazirlamasi daha dogru olur. 19 17,9

3 Bu programi ilge milli egitim midiirliikleri yapmalidir. 13 12,3

4 Okulda program yazacak donanima sahip personel bulamazsiniz. 24 22,6

5 Okullar hazirlamali ve programin uygulanisi igin bakanlik mali destek saglamalidir. 68 64,2
Bu programlari ilgelerdeki teknoloji tasarim 6gretmenlerinin olusturdugu komisyonlar

6 29 27,4
hazirlamalidir.

7 Bilisim Teknoloji 6gretmenleri hazirlamalidir. 1 0,9

8 Programi1 6gretmenler hazirlamalidir. 1 0,9

9 Program1 Bakanlik hazirlamalidir fakat........ 1 0,9

Toplam 106 100
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Katilimcilardan %37,7°s1 soruya okullarin hazirlayacagi programin daha verimli bir
program olacagi yanitin1 vermistir. %17,9’si ise bakanligin her okul i¢in ortak bir program
hazirlamasimin daha dogru olacagini ifade etmistir. %12,3 bu programi ilge milli egitim
miidirliikleri yapmali, %22,6 okulda program yazacak donanima sahip personelin olmadigini
belirtmistir. Katilimcilarin biiyiik ¢ogunlugu %64,2’si okullar hazirlamali ve programin
uygulanis1 i¢in bakanlik mali destek saglamasi gerektigini belirtmistir. %27,4 bu programlari
ilcelerdeki teknoloji tasarim oOgretmenlerinin olusturdugu komisyonlar hazirlamali, %0,9

Bilisim teknoloji 6gretmenleri ve 6gretmenlerin hazirlamasi gerektigini belirtmislerdir.

Tablo 6. Okul Yoneticilerinin Okullarda Tasarim ve Beceri Atolyelerinin Nasil Olusturulmasi

Hakkindaki Goriisleri

Sira Goriis f %

1 Bagimsiz bir dersligi atolyeye cevirerek 66 623
2 Bagimsiz bir dersligi olmayan okullarda atélye igin bir boliim yapilarak 51 48,1
3 Siiflar derslik gorevinin yaninda atdlye ¢calismalarina uygun olarak diizenlenerek 43 40,6
Toplam 106 100

Katilimcilarin %62,3’i bagimsiz bir dersligi atdlyeye cevrilmesi gerektigini, %48,1°1
bagimsiz bir dersligi olmayan okullarda atdlye icin bir boliim yapilmasi gerektigini, %40,6’s1
ise smiflar derslik goérevinin yaninda atdlye caligmalarina uygun olarak diizenlenmesi

gerektigini belirtmistir.

Katilimcilar tasarim beceri atdlyelerinin fiziki donanimi nasil olmali sorusuna;
ogrencilerin rahatlikla ¢alisabilecegi biiyiikliikte ve tehlike arz etmeyen ortamlar olmali, genis
ve aydinlik olmali, ihtiyaca uygun sarf malzemeler olmali, laboratuvar gibi olmali, 6grencilerin
ilgi ve becerilerini karsilayacak ara¢ gere¢ yoniinden yeterli donanima sahip olmali, genis ve
ferah bir alan olmali, mevcut bilindik 6grenci siralar1 kullanilmamali, teknolojik ara¢ ve
gereclerle donatilmali (bilgisayar, yazici, 3D yazici vb.), 15 6grenciden fazla Ogrencinin
kullanim1 uygun olmayacagindan fiziki donanim ona gdre planlanmali, yetenekli 6grencileri
tesvik edici olmali, ¢cocuklar i¢in giivenli bir ortam olmali, tabure sistemi olmali ve 6grenciye
uyun masa diizeni olmali, fiziki donanim &grencilerin gereksinimine uygun sekilde bakanlik
tarafindan desteklenerek okul idaresi ve 6gretmenleri ile birlikte tasarlanmali seklinde yanitlar

verilmistir.

Katilimeilar tasarim ve beceri atdlyelerinde sizce hangi becerilere yonelik faaliyetler

planlanmalidir sorusuna; Spor, halk oyunlari, geleneksel ¢gocuk oyunlari, gorsel sanatlar, miizik
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ve gosteri etkinlikleri, Bilgisayar, model ucgak, kisisel gelisim, yabanci dil, robotik kodlama,
uzay bilimi, zeka oyunlar1 proje becerileri, endiistriyel tasarim alanina hazirlik olarak kabul
edilecek alanlar basta olmak iizere, gorsel igerikli ve kodlama bilgisi ile ilgili faaliyetler de
bulunmali, gézlem, yaraticilik, elestirel diisiinme, yorumlama, ¢oziim tiretme gibi faaliyetlerin
temeli hayati1 kolaylagtirma, sorunlara ¢oziim iiretme ve iiretilen ¢oziimlere yenilik katma,
estetik diistinme gibi kavramlara dayanmali yenilik¢i, 6zgiin, problem ¢dzen, estetik, yaratici,
ilerici, bilginin ve zekanin iiriinii olan her tiirlii faaliyetler yiiriitiilmeli, el becerileri, doga ve
ekoloji, El sanatlari, ebru calismasi, ahsap siis esyalari, taki tasarim faaliyetleri, maket
caligmalar1 olmali, bitki, hayvan bakimi ya da oyuncak yapimi seklinde beceriler olarak

belirtmislerdir.

Tablo 7. Okul Yoneticilerinin Okullarda Uygulanacak Tasarim ve Beceri Atolyelerinde

Ogretmen Gérevlendirmeleri Hakkindaki Goriisleri

Sira  Goriis f %

1 Atolyelerde birden fazla 6gretmenin gorev almasi uygun olmaz. 58 547
2 Atdlyelerde birden fazla 6gretmenin katilimi etkili olur. 42 39,6
3 Birden fazla 6gretmen ile atdlyede 6grenci kontrolii ve yonetimi daha etkili olur. 44 41,5
4 Birden fazla 6gretmenin maliyet agisindan yiik olur. 66 623
5 Sinif 6gretmenlerinin yaninda teknoloji tasarim 6gretmenlerinin gérev almasi verimli kilar 1 0,9
Toplam 106 100

Katilimcilarin %21,7’s1 atdlyelerde birden fazla 6gretmenin gdrev almasinin uygun
olmadigini, %42,5’si atolyelerde birden fazla 6gretmenin katiliminin etkili oldugunu, %44,3’i
birden fazla 6gretmen ile atdlyede Ogrenci kontrolii ve yonetiminin daha etkili olacagini,
%?9,4’1i birden fazla 6gretmenin maliyet acisindan yiik olacagini, %42,5°1 sinif 6gretmenlerinin

yaninda teknoloji tasarim 6gretmenlerinin gorev almasinin verimli kilacagini belirtmistir.

Tablo 8. Okul Yoneticilerinin Okullarda Uygulanacak Tasarim ve Beceri Atolyelerinde
Programin Ozellikleri Hakkindaki Géoriisleri

Sira Goriis f %

1 Ogrencilerin yaslarina uygun olmali 42 39,6
2 Yasam becerilerine uygun olmali 41 38,7
3 Bilimsel olmali 25 23,6
4 Program esnek olmali okul ¢evresine uyarlanabilmelidir 49 46,2
5 Uygulanabilir olmali ve ekonomik olmalidir 42 39,6
6 Cocuklar i¢in tehlike arz eden becerilerden uzak olmalidir 22 20,8
7 Mevzuat ig yiikii degil isleyisi diizenlettirici ve kolaylastirict olmalidir 37 34,9

Toplam 106 100
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Katilimeilarin %39’u 6grencilerin yaslarina uygun olmali, %38,7’si yasam becerilerine
uygun olmali, %?23,6’s1 bilimsel olmali, %46,2’si program esnek olmali okul cevresine
uyarlanabilmeli, %39,6’s1 uygulanabilir olmali ve ekonomik olmali, %20,8’si ¢ocuklar i¢in
tehlike arz eden becerilerden uzak olmali, %34,9’u mevzuat is yiikii degil isleyisi diizenlestirici

kolaylastirict olmali diye belirtmislerdir.

Tablo 9. Okul Yoneticilerinin Tasarim ve Beceri Atdlyelerinin Hangi Becerilere Yonelik

Olmas1 Gerektigi Ile Tlgili Goriisleri

Sira Goriis f %

1 El becerileri 42 39,6
2 Giinliik yagsam problemleri 41 38,7
3 Ekonomik deger yaratacak tasarim ve beceri etkinlikleri 25 23,6
4 Diistinme becerilerini geligtirecek ¢aligmalar 49 46,2
5 Ihtiya¢ duydugu severek yaptig1 etkinlikler 42 39,6
6 Cocugun dogasina uygun eglenerek 6grenmesini saglayan etkinlikler 22 20,8
Toplam 106 100

Katilimcilar 6grencilerin bu atdlyelerde almalari gereken becerileri; %45,3 ile el
becerileri, %39,6 ile giinliik yasam problemleri, % 27,4 ile ekonomik deger yaratacak tasarim
ve beceri etkinlikleri, %53,8 ile diistinme becerilerini gelistirecek ¢alismalari, %34 ile ihtiyag
duydugu severek yaptig1 etkinlikleri, %40,6 ile gocugun dogasina uygun eglenerek 6grenmesini

saglayan etkinlikler olarak belirtmislerdir.

Tablo 10. Okul Yoneticilerinin Tasarim ve Beceri Atolyelerine Velilerin Nasil Katki

Saglayacagina Y onelik Goriisleri

Sira Goriis f %

1 Maddi olarak 58 54,7
2 Etkinliklere katilarak 42 39,6
3 Ogrencinin atolye ¢calismalariyla ilgilenerek 44 41,5
4 Atolye caligmalarinda dgrenciyi takip ederek ve destekleyerek 66 62,3
5 Fikir Vererek 1 0,9
Toplam 106 100

Katilimcilar veliler nasil katilim saglamali sorusuna; %54,7’si maddi olarak, %39,6’s1
etkinliklere katilarak, %41,5 6grencinin atdlye caligmalariyla ilgilenerek, %62,3’l atdlye
caligmalarinda Ogrenciyi takip ederek ve destekleyerek, %0,9’u ise fikir vererek seklinde

belirtmistir.
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SONUC VE ONERILER
Sonuglar

1) Farkli branglardan ve okul tiirlerinden katilan okul yoneticilerinin tasarim ve beceri
atolyeleri hakkindaki goriisleri incelendiginde, atdlyelerin kurulmasi faydali ve ge¢ kalinmis
bir uygulamadir. Ayrica 6grencilerin beceri yoniinii temele almasi olumlu bir yaklagimdir.
Ismayil Hakki Baltacioglu, beceri igerikli egitimlerin bireylerin yetistirilmesinde oldukca
onemli oldugunu, sadece bilgi aktarimi seklinde verilen egitimin bireyi hayata hazirlamada
yetersiz oldugunu vurgulamistir (Cetin,2022). Egitim sadece belirli bir alanda kisiye bilgi
vermemeli ayn1 zamanda o alanla ilgili beceriye dayali etkinliklerle kisiligini de tlimiiyle
gelistirmelidir (Baltacioglu, 1995).

2) Atolyelerde uygulanacak plan ve programin okullar tarafindan imkan ve sartlarina
gore hazirlanmalidir. Uygulanacak modiiller bireylerin 21. Yiizyil becerilerini kazandirmaya
yonelik planlamalar i¢ermelidir. Diinyada 6nemli bir yere sahip olan WHO, Partnershipfor 21st
Century Learning, OECD gibi kuruluslarin agiklamis oldugu 21. Yiizyil becerileri modiillerin
planlamasinda 6nemli bir yere sahiptir (Partnershipfor 21st Century Skills, 2009; OECD, 2018;
WHO, 1997).

3) Tasarim ve beceri atdlyeleri okullarda bagimsiz bir dersligi atdlyeye cevirerek,
bagimsiz bir dersligi olmayan okullarda bir boliimii insa ederek olusturmalidir. Siniflarin
derslik gorevinin yaninda atolye ¢aligsmalari i¢in kullanilmamalidir.

4) Tasarim ve beceri atolyeleri, yeterli alana sahip, aydinlik, 15 6grenci kapasitesi olmali,
kazandirmak istedigi becerilere yonelik donatim ve sarf malzemeleri igermeli, 6grenciler i¢in
giivenli olmali, masa ve tabureler olmalidir.

5) Tasarim ve beceri atdlyelerinde Spor, halk oyunlari, geleneksel cocuk oyunlari, gorsel
sanatlar, miizik ve gosteri etkinlikleri, bilgisayar, model ucak, kisisel gelisim, yabanc1 dil,
robotik kodlama, uzay bilimi, zeka oyunlari, proje becerileri, endiistriyel tasarim alanina
hazirlik olarak kabul edilecek alanlar basta olmak tizere, gorsel icerikli ve kodlama bilgisi ile
ilgili faaliyetler, el becerileri, doga ve ekoloji, el sanatlari, ebru ¢alismasi, ahsap siis esyalari,
taki tasarim faaliyetleri, maket ¢alismalar1 olmali, bitki, hayvan bakimi ya da oyuncak yapimi
gibi faaliyetler icermeli ve planlanmalidir. 2023 Vizyon Belgesi ile egitimde planlanan
reformlar 21. Yiizyil becerilerini igeren ve bireyin biitiiniiyle gelisimine odakli becerilerdir
(https://tba.meb.gov.tr/?cpt_services=yazilim-ve-tasarim-atolyesi, 2023). Japonya’da ortaya
cikan egitim 4.0 ile hedeflenen yeni toplum planina da bakildiginda 6grencilerin ilgi, istek ve

yeteneklerine gore bireysel Ogrenmeyi gerekli ve Onemli kilan bunun gergeklesmesini
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hedefleyen bir egitimdir (Heick 2017, Jeschke 2014, Nedeva and Dineva 2012, Teaching Tools
2012).

6) Tasarim ve beceri atdlyelerinde ayni anda birden fazla 6gretmenin gérev yapmasi,
atolye calismalarinda Ogrenci kontroliinii ve yonetimini daha etkili kilacaktir. Ayrica
ilkokullarda sinif 6gretmenlerinin yaninda teknoloji tasarim Ogretmenlerinin gérev almasi
atolye calismalarini daha verimli kilacaktir.

7) Tasarim ve beceri atolyelerinde uygulanacak program 6grencilerin seviyelerine ve
yasam becerilerine uygun olmalidir. Ayrica program esnek olmali okul c¢evresine
uyarlanabilmeli, uygulanabilir ve ekonomik olmalidir. Atdlyelerde uygulanacak faaliyetler
ogrenciler i¢in tehlike arz etmeyen faaliyetler igermelidir. Olusturulacak mevzuat is yiliki degil,
kolaylastirict olmalidir. Baltacioglu, okullarda uygulanacak egitime pragmatist yaklasmus,
isleyisin kolaylastiric1 ve ise yarar olmasi gerektigini, bireyi gelistiren ve topluma faydasi olan
isleyisi savunmustur (Cetin, 2022).

8) Tasarim ve beceri atdlyelerinde ogrencilerin ihtiyag duydugu, severek yaptigi
caligmalar planlanmali, diistinme becerileri, el becerileri, glinlik yasam problemleri tercih
edilmeli, cocuklarin dogasina uygun eglenerek 6grenmesini saglayan faaliyetler planlanmalidir.
Vizyon 2023 Belgesinde agilmasi hedeflenen atdlye faaliyetleri 6grencilerin ilgi, istek ve
yetenekleri goz oniine alinacagi belirtilmistir (MEB, 2018).

9) Tasarim ve beceri atolyelerine veliler hem maddi destek saglayarak hem de 6grencinin
atolye caligmalarini takip ederek ve destekleyerek siirecin igerisinde yer almalidir. Bireylerin
zihinsel yetenekleri ve olgunlagmalari ayni degildir Tozlu, 1989). Atdlye caligmalarinda

yeteneklerini gelistirecek olan bireyin en 6nemli destekgisi ailesidir.
Oneriler

1) Tasarim ve beceri atdlyeleri okullarin fiziki yapisina gore, okulun ¢evresi géz oniinde
bulundurularak diizenlenmelidir.

2) Tasarim ve beceri atdlyelerinin plan ve programlarini, bakanligin olusturdugu bir
taslak lizerine, her ilgede milli egitim miidiirliigii koordinesinde halk egitim mudiirliikleri ve
ilce genglik spor midiirliikleri birlikte olusturmalidir. Her okul olusturulan bu program
cergevesinde atdlye faaliyetlerini devam ettirmelidir.

3) Okullarda atdlye ve beceri faaliyetleri igin bilim, sanat, spor ve yabanci dil alanlarinda
fiziksel diizenlemeler saglanmalidir.

4) Ogzellikle bilim ve sanat atdlyeleri alana uygun sekilde okulda fiziksel diizenleme

yapilmalidir.
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5) Atolyelerde her 6grenciye 4 metre kare alan kalacak sekilde diizenlenmelidir.

6) Bilim ve sanat atolyeleri; gitar, baglama, ¢cocuk korosu, siir dinletisi, Radyo ve TV
yayinciligl, tiyatro, gazete ve dergi yazarligi, drama, masal diyari, resim, bilgisayar, robotik
kodlama, mekatronik, bilim uygulamalari, origami, oryantrink, halk oyunlar1 ve Tiibitak 4006
uygulamalar1 olabilir.

7) Tasarim ve beceri atdlyeleri kapsaminda 6zellikle spor alaninda beceri ortamlarinin
cocuklarin ihtiyaglarina cevap verebilecek sekilde diizenlenerek; Futbol, basketbol, voleybol,
hentbol, eskrim, masa tenisi, badminton, gires, yelkencilik, satrang, yilizme, atletizm,
teakwando, karate, halter, judo, fitness, kickboks, bowling, buz pateni, bocce, dart gibi dallarda
okul cevre sartlart ve imkanlar gz 6niinde bulundurularak faaliyetleri igeren diizenlemeler
yapilmalidir.

8) Atdlye calismalarinda 1 den fazla Ogretmenin gorev yapmasi mali agidan yiik
olusturacagi gibi planlama agisindan da kargasaya ve is yiikiine neden olacaktir. Atdlye

calismasinda 1 6gretmenin gorev almasi daha faydali olacaktir.
Diger Oneriler

1) Milli Egitim Bakanlig1 2023 Vizyon Belgesi ile uygulamaya gececek olan kurumsal
rehberlik hizmetiyle atdlye faaliyetleri uzmanlar tarafindan incelenmeli, takip edilmeli ve
okullara, velilere, 6grencilere gerekli rehberlik hizmetleri saglanmalidir. Ozellikle yetenekli
olan ¢ocuklarin kesfedilmesi i¢in gerekli diizenlemeler yapilmalidir.

2) Okul miifredatlar1 sadelestirilmeli, 6gleden sonraki zaman tasarim ve beceri
faaliyetlerine ayrilmalidir. Ogretim programlari ile ozellikle bilim ve sanat alanlarinda
olusturulan atolye ¢alismalari i¢ ice olmalidir.

3) Bilim, sanat ve spor alanlarinda yapilan ¢alismalar yilsonu okullar tarafindan velilere
sergilenmelidir. Yine bilim, sanat, spor ve yabanci dil alanlarinda I, ilge genelinde yarismalar
diizenlenmelidir. Bu yarigmalar hem yetenekli ¢ocuklarin kesfedilmesini saglayacak hem de
atolye calismalarinin degerlendirilmesine fayda saglayacaktir.

4) Milli Egitim Bakanlig1 2023 Vizyon Belgesi ile uygulamaya gececek olan okul gelisim
plant ile okullarin olusturulacak atdlye programlari bu planlarda yer almalidir. Ayrica
saglanacak biit¢ceye atdlye giderleri de eklenmelidir.

5) Atdlye calismalarinda gorev alacak Ogretmenlerin alaninda uzman olanlardan
gorevlendirilmesi gerekir, yeterli personel olmamasi halinde o alanla ilgili akredite edilmis
belgeye sahip olan 6gretmenler gorevlendirilmelidir.

6) Atolyelerde 6zverili ¢aligmalar yiiriiten 6gretmenler ddiillendirilmelidir.
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7) Bilim, sanat, spor ve yabanci dil alanlarinda olusturulan atdlye ¢alismalarina katilan
ogrenciler degerlendirilmelidir. Ogrencilere sertifika verilmeli ve ona referans olmalidir.
Ayrica her 6grenci icin olusturulacak portfolyo dosyalarina atdlye g¢alismalart ile ilgili

durumlari belirtilmelidir.
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EXTENDED SUMMARY
Introduction

The meaning of the word design is used in Turkish as the form that the thought, the thing
that is wanted to be or done, takes in the mind as a result of design (TDK, 2018) Design; It is
also defined as the creative action of problem determination and problem solving, which
consists of decisions made to achieve goals at various stages. When design is considered as a
problem determination and solving, it is an act of thinking. In design, the problem comes with
the solution. The problem is the beginning and the harbinger of the solution. ldentifying and
solving the problem is also accomplished through learning and thinking actions. While
designing, some information is acquired by learning, and learning this information causes a
change in what people know in their minds and a new accumulation of knowledge emerges
(Bayazit, 2004). Design is a process that first starts in the mind and then concretely reveals the
design in the mind with skill. The scientific and cultural knowledge that mankind has so far,

dating back thousands of years, can sometimes be insufficient to explain what has happened.

The scenarios of many managers who think that the needle is moving towards
mechanization in human and technology interaction, which were considered as science fiction
in the past, are seen as an ordinary, lively and up-to-date operation of what is happening today.
The rapid progress of high value-added technologies has forced serious progress in
transformation in all sectors. It necessitates some innovations in the education ecosystem,
which cannot adequately respond to the age. The developed economies of the world have made
extensive reforms for their education policies for people in the 2 1st century, whose many aims
have been explained. In the reviews in 2018, the 2023 Vision Document is one of the steps taken
in parallel with this. Many reforms can be seen in the Vision Paper. One of the reforms that the
Ministry of National Education aims to achieve by 2023 is the establishment of design and skill
workshops. The workshops, which will be created according to internal interests, wishes and
abilities, aim to provide students with a holistic education. In collective education, not only the
academic aspect but also the revealing of the elements is seen as important that skill-based
education enters the schools. Although the guidebooks on which areas to open the design and
skill workshops, which are the solution of the Ministry of National Education, and how the
shapes should be made, are also explained in the guidebooks, many issues from teacher training
to the modules to be produced in the workshops and how to plan the workshops remain unclear.
The opinion of 106 randomly selected school administrators in Samsun regarding the opening

of the findings of design and skill workshops is for this purpose.
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Method

In this study, the convenient sampling technique, which is one of the non-random
sampling techniques, was used. The convenient sampling method, also known as accidental or
convenient sampling, is a method that aims to prevent loss of time, money and workforce
(Biiyiikoztiirk et al., 2016). The universe of this study consists of all school administrators

working in various school types and various branches.

This research is basically a descriptive study aimed at revealing the current situation
rather than analyzing the causes of the problem. The main purpose of the study is the descriptive
analysis of school administrators' views on design and skill workshops. The data were obtained

by sharing in social media groups, based on a 9-item questionnaire prepared by the researcher.

The universe of this study consists of all school administrators working in various
school types and various branches. The sample consists of school administrators working in
Ondokuz Mays, Vezirkoprii, Canik and Ilkadim districts in different types of schools in various
branches. The Google form created for the research was shared with the school administrator

groups of the districts via social media and they were asked to participate in the research.
Results

Design and skill workshops of school information from different branches and school
types. In addition, it is a positive approach that students take the skill aspect as a basis. The
school should prepare the evacuation program in the workshops and the Ministry of National
Education should provide financial support to the schools. Workshops should be built for
schools that are not physically suitable for opening workshops, and the number of students who
will conduct examinations in these workshops should not exceed 15. In these workshops, sports,
folk dances, traditional children's games show, visual arts, music and activities, computers,
model airplanes, personal development, foreign language, robotic expansion, space science,
intelligence games, project sections, industrial design areas will be accepted as preparation
areas. Basically, those that may be related to visual content and cultivation information should
be hand skills, nature and ecology, handicrafts, marbling work, wooden ornaments, team
design operations, model works, should be included and planned such as plant, animal care or

toy making.

Having more than one teacher working at the same time in design and skill workshops

will make student control and management more effective in workshops. In addition, it will
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make the workshops that take part in technology design more productive in addition to the

classroom experiment in primary schools.

The program of stay in design and skills workshops should be appropriate to students’
levels and life skills. In addition, the program should be plastic, adaptable to the school
environment, be applicable and economical. Those who do not pose a danger should be
included in the workshops to reduce them. The legislation to be created should be a facilitator,

not a workload.

In design and skill workshops, the works that students need and enjoy should be
planned, thinking skills, hand skills, daily life problems should be preferred, and activities that
enable children to learn while having fun in accordance with their nature should be planned.
Parents should be involved in the process both by providing financial support and by following

and supporting the student's workshops.
Discussion

Design and skill workshops should be organized according to the physical structure of
the schools and taking into account the school's environment. Public education directorates
and district youth sports directorates should jointly create the plans and programs of design
and skill workshops, on a draft created by the ministry, under the coordination of the national
education directorate in each district. Every school should continue its workshop activities
within the framework of this program. Physical arrangements should be provided in the fields
of science, art, sports and foreign language for workshops and skills activities in schools.
Physical arrangements should be made in the school, especially in accordance with the field of
science and art workshops. The workshops should be arranged in such a way that each student
has 4 square meters of space. Science and art workshops, guitar, baglama, children's choir,
poetry recital, Radio and TV broadcasting, theater, newspaper and magazine writing, drama,
fairy tale land, painting, computer, robotic coding, mechatronics, science applications,
origami, orientrink, folk dances and Tiibitak 2204, 4006 may have applications. Within the
scope of design and skill workshops, especially in the field of sports, skill environments are
organized to meet the needs of children; School environmental conditions in branches such as
football, basketball, volleyball, handball, fencing, table tennis, badminton, wrestling, sailing,
chess, swimming, athletics, teakwando, karate, weightlifting, judo, fitness, kickboxing, bowling,
ice skating, bocce, dart Arrangements including activities should be made taking into account

the possibilities and opportunities.
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Pedagogical Implications

The design skill workshops, which have the feature of being an application that will
reveal the education and the parents and rapidly increase the equipment of each student with
the 21st century talents, are in the literature as an exemplary education practice in the world

with their spread in Turkey in the following periods.
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oz

Duygusal zekamin egitim ortamlarindaki etkisi, sayisi gittikce artan ¢alismalarla
incelenmektedir. Bir¢ok sosyal beceriye etkisi kanitlanan duygusal zekamin akademik
performansi, takim performansini, ¢catisma ¢oziimii igin gerekli yetenekleri, sosyal iliskileri ve
sosyal baglantilari, vatandashkla ilgili becerileri, etkin katilimi, orgiitsel vatandaslhk
davranmislarini, gorev performansini, sivil katilimi ve sivil katilima baglhihgr gelistirdigi
bulgulart da bu alandaki ¢calismalarda yer almaktadir. Bu ¢alismada bir egitim fakiiltesinde
ogrenim goren swnif egitimi 6gretmen adaylarimin duygusal zekd diizeyleri ile etkili vatandagslik
veterlikleri arasindaki iliskiye bakilmistir. Calismaya 42 kadin, 21 erkek, toplam 63 ogretmen
adayr katilmistir. Iliskisel tarama modeli ile yiiriitiilen calismada veri toplama araglart olarak
duygusal zekd ve etkili vatandashik yeterlikleri lgekleri kullanilmistir. Duygusal Zeka é6l¢egi,
Hyuneung Lee ve Yungjung Kwak tarafindan gelistirvilmistir. Tiirk¢eye Sehri Nur Kaythan ve
Serhat Arslan tarafindan uyarlanmistir. Toplam 20 maddeden olugan, Likert tipi bir 6l¢ektir.
Alt boyutlart duygusal farkindalik, duygusal kolaylastirma ve duygusal diizenlemedir. Etkili
Vatandashk Yeterlikleri Olcegi Halil Ibrahim Saglam tarafindan gelistirilmistir. 23 maddeden
olusan, besli Likert tipi bir olcektir. Veriler Pearson ¢carpim momentler korelasyonu, basit
dogrusal regresyon ve coklu dogrusal regresyonla analiz edilmistir. Caliymanin sonunda

duygusal zeka puanlariyla etkili vatandashk yeterlikleri puanlari arasinda pozitif yonde
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anlamly bir iliski bulunmustur ve katilimcilarin duygusal zekd puanlarimin etkili vatandaglik

yeterlikleri puanlarini anlamli bigimde yordadigi sonucuna ulasilmistir.
Anahtar Kelimeler: Duygusal zeka, etkili vatandaslik, sinif egitimi, ogretmen egitimi
ABSTRACT

Effects of emotional intelligence in educational environments are investigated with a
growing amount of research. Emotional intelligence has positive impacts on many social skills
regarding citizenship. The aim of this study is to investigate the association between emotional
intelligence and effective citizenship proficiency for preservice primary teachers who are 4th
graders in a faculty of education. A total of 63 preservice teachers, 42 females and 21 males,
participated to the research. The relational screening model was used for the research.
Emotional intelligence and effective citizenship proficiency scales were used as data collection
tools. The Emotional Intelligence Scale is a 20-item, Likert-type scale developed by Hyuneung
Lee and Yungjung Kwak. It includes the subdimensions of emotional recognition, emotional
facilitation and emotional regulation. The Effective Citizenship Proficiency Scale is also a
Likert-type scale with 23 items developed by Halil Ibrahim Saglam and consists of two sub
dimensions of citizenship values and citizenship information skills. Data were analyzed by
Pearson product-moment correlation, simple linear regression and multiple linear regression.
The results of the research show that there is a significant positive correlation between
emotional intelligence and effective citizenship scores and preservice teachers’ emotional

intelligence scores significantly predict the effective citizenship proficiency variable.

Keywords: Emotional intelligence, effective citizenship, primary education, teacher

education
GIRIS

Duygusal zekanin, bireyin sosyal gelisimindeki 6nemi giin gectikce artan caligsmalarla
daha iyi anlasilmaktadir. Sosyal gelisimdeki duygusal zeka etkisi 6zellikle bireyin sosyal
becerilerinde goriilen olumlu gelismelerde gdzlenmektedir. Etkili vatandaslik da duygusal zeka
gelisiminin yansidig1 sosyal becerilerden biridir. Salovey, Brackett ve Mayer’e (2004) gore
duygular1 anlama, degerlendirme ve sergileme becerisi olarak tanimlanan duygusal zeka,
Voronov ve Weber’e (2015) gore de duygulari tanimlama ve islevsel duruma getirme

yetenegidir. Mayer ve Salovey (1997) duygusal zeka becerilerini kendinin ve baskalarinin

duygularini tam olarak algilama, diistinmeyi kolaylastirmak i¢in duygular1 kullanma, duygulari
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anlama ve duygular1 yonetme olarak siralarlar. Duygulart algilama, kendinin ve baskalarinin
duygularin1 tam olarak tanimlayabilme demektir. Diisiinmeyi kolaylastirmak i¢in duygular
kullanma, diisiince sistemindeki Oncelik sirasini1 duygularin belirlemesi nedeniyle duygularin
biligsel islemler icin kilavuz olarak kullanilabilmesidir (Mayer, Salovey, & Caruso, 2000).
Duygular1 anlama, karmasik duygular arasindaki farklar1 ve hangi duygunun hangi davranisa
yol acacagimi kavrayabilmedir (Mayer, Caruso, & Salovey, 1999). Duygular1 yonetme de
duygular1 olasi sonuclarina gore yonlendirebilmedir. Kisi kendi duygularini ve baskalarinin
duygularin1 yonlendirebilir (Mayer, Salovey, & Caruso, 2000). Genel olarak duygusal zekasi
yiiksek kisiler bircok sosyal avantaja sahiptirler. Kendi duygularin1 anlamay1, bu duygularin
yogunlugunu diizenlemeyi bilirler; kendi hatalarini1 kabul ederler; giiclii ve zayif yonlerini bilip
zayifliklarini telafi edebilirler; kendi duygularinin baskalar1 istiindeki etkisini hissederler;
bagkalarin1 dinler ve empati kurabilirler; bir gruptaki duygusal durumu goriip gli¢ dengelerini
anlayabilirler (Goleman, 1997). Duygusal zeka ayni zamanda baskalarinin sorunlarina karsi
bizi duyarl ve anlayish kildig1 i¢in, catisma ¢oziimii icin gerekli yetenekleri de gelistirir (Faulks
2006). Duygusal zekas1 yiiksek kisilerin daha kaliteli, daha fazla sosyal iliskiye ya da baglantiya
sahip olmas1 beklenir (Himes, 2019). Pool’a (1997) gore iyi vatandaglik da duygusal zekanin
kanitidir. Toplumdaki etkin katilim belirli bir diizeyde duygusal zeka gerektirir (Faulks 2006) .
Chianese (2018), Avrupa genelindeki okullarda ve yerel topluluklarda yetki, katilim ve etkin
vatandaglik davraniglari i¢in olusturulan bir projede 6grencilerin bir takim sosyal becerilerinin
yaninda duygusal zekalarinin da gelistirilmesinin amaclandigini belirtmistir. Ingiltere’de
uygulanan benzer bir projede de duygusal zekayi esas alarak verilen egitimin vatandashk
egitimi i¢in 6nemi vurgulanmistir (Gagen, 2015). Faulks’a (2006) gore de duygusal zeka
vatandaslik i¢in temel becerilerden biridir. Arastirmalar, duygusal zekayla orgiitsel vatandaslik
davranisi arasinda olumlu iliski oldugunu gostermektedir (Yaghoubi, Mashinchi, & Hadi, 2011;
Turnipseed & Vandewaa 2012; Day & Carroll 2004). Cote ve Miners (2006), duygusal zekanin
orgiitsel vatandaglik davranisiyla paralel olarak yiiksek diizeydeki gorev performansiyla da
dogrudan iliskili oldugu sonucuna ulagsmistir. Adeyi ve Onipede’nin (2018) aragtirmasinda

duygusal zekanin ortaokul 6grencilerinin sivil katilima bagliliklarin1 yordadigi belirlenmistir.

Alanyazinda vatandaglik davranislarini ve vatandashk egitimini bircok boyutuyla
etkileyen duygusal zekanin etkili vatandaslik iizerindeki etkisini incelen yeterli arastirma
yoktur. Ozellikle de diisiinceleri ve yaklagimlar1 egitim programlarinin smnifta uygulanmasini
(Doong, 2002) 6nemli bir bi¢cimde etkileyen Ogretmenlerin ve gelecek nesilleri egitecek

ogretmen adaylarinin durumlarinin incelendigi aragtirmalar yetersizdir. Bu ¢aligmanin amaci,
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sinif 6gretmen adaylarinin duygusal zeka diizeyleri ve etkili vatandaslik yeterlikleri arasindaki

iliskilerin belirlenmesidir.
YONTEM

Bu caligsma, tiniversite 6grencilerinin duygusal zekalar1 ve etkili vatandaglik yeterlikleri
arasindaki iligkileri belirlemeye yonelik oldugu igin iliskisel tarama tipi bir model
kullanilmustir. “Iliskisel tarama modelleri, iki ve daha ¢ok sayidaki degisken arasinda birlikte
degisim varligin1 ve/veya derecesini belirlemeyi amaglayan arastirma modelleridir.” (Karasar,

2000: 81).
Cahsma Grubu

Calismada arastirmacinin kolayca ulasabilecegi 6rneklemden verileri toplayabilmesine
olanak saglayan (Biiyiikoztiirk vd., 2006) uygun 6rneklem yoluyla belirlenmis 63 kisilik bir
caligma grubu kullanilmistir. Katilimcilar bir devlet tiniversitesindeki egitim fakiiltesinin sinif

egitimi anabilim dalinda 6grenim goren iigiincii sinif 6grencileridir.
Veri Toplama Araclar

Bu calismada degiskenleri 6lgmek amaciyla, iki ayri Olgek kullanilmistir. Bunlar

duygusal zeka ve etkili vatandaglik yeterlikleri dlgekleridir.

Duygusal Zeka Olgegi, Lee ve Kwak (2012) tarafindan gelistirilmistir. 20 maddeden
olusmaktadir. Olgek Likert tipi degerlendirme sistemine sahiptir. Yapilan faktor analizi sonrast,
Ol¢cegin ii¢ faktorden olustugu anlasilmistir. Bunlar; 1-6. sorular F1, 7-12.sorular F2; 13-20.
sorular F3’tiir. Bu faktorler; duygusal farkindalik, duygusal kolaylastirma ve duygusal
diizenlemedir. Kaythan ve Arslan (2016) tarafindan Tiirk¢e’ye uyarlanmistir. Testin
orijinalindeki ii¢ alt dlgek, Tiirkiye i¢in yapilan faktor analizi ile dogrulanmistir (x*>=399,55;
df=167; RMSEA=0,075; NNFI=0,90; CFI=0,91; IFI=0,91; SRMR=0,080; GFI=0,86). Tiirkiye

icin cronbach alfa i¢ tutarlilik katsayis1 0,83 olarak bulunmustur.

Etkili Vatandaslik Yeterlikleri Olcegi; Saglam (2011) tarafindan gelistirilmistir. Olgek 23
maddeden olusan 5°1i Likert tipi bir dlgektir. Yap1 gecerligi icin “acimlayict faktor analizi”
uygulanmistir. Faktor analizinden 6nce KMO ve Bartlett Sphericity testi degerlerine
bakilmistir. KMO degerine (0,86) ve Bartlett Sphericity testi (32=2586,959; p=0,000)
sonuclarina anlamli farklilik goriilmesi faktor analizini gerektirmistir. Faktor analizi sonucunda
olgegin 23 maddeden olusan iki boyutlu bir yapiya sahip oldugu bulunmustur. ilk boyut 12
maddeden olusmakta ve faktor yiik degerleri 0,42 ile 0,72 arasindadir. Bu boyutun adi
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vatandaglik degerleridir. Toplam varyansin 19,1’ini aciklamaktadir ve i¢ tutarlilik katsayisi
0,83°tiir. Olgegin ikinci boyutu vatandaslik bilgi becerileri adin1 tasimaktadir. 11 maddeden
olusmakta ve faktor yiik degerleri 0,41 ile 0,76 arasindadir. Toplam varyansin 19,9’unu
aciklamaktadir ve i¢ tutarlilk katsayist 0,84’tiir. 23 maddeden olusan Olgegin biitiinii
diisiiniildiiglinde toplam varyansin %39,0’ 11 agikladig1 ve i¢ tutarlilik katsayisinin 0,89 oldugu

bulunmustur.
Verilerin Analizi

Calismanin ilk asamasinda oOlgeklerin tanimlayici istatistik degerleri bulunmustur
(aritmetik ortalama, standart sapma). Arastirmanin temel sorusunu yanitlamak ve siirekli
degiskenler arasindaki iligkiyi saptamak amaciyla Pearson ¢arpim momentler korelasyon
analizine bagvurulmustur. Yordama amacini sinamak amaciyla basit ve coklu dogrusal

regresyon analizleri “enter” yontemi kullanilarak yapilmistir.
BULGULAR
Bu boliimde istatistiksel islem sonuglari yer almistir.

Tablo 1. Duygusal Zeka ve Etkili Vatandaslik Yeterlikleri Olgeklerinin Tanimlayici Istatistik

Degerleri
Olcek N Min. Max. Art.Ort Std.Sapma
Duygusal farkindalik 63 2,67 5,00 39656 ,51428
Duygusal kolaylastirma 63 2,00 500 3,5688 ,66373
Duygusal diizenleme 63 1,00 5,00 3,5337 ,82097
Duygusal zeka toplam 63 2,39 500 3,6894 52029
Vatandaslik degerleri 63 3,00 5,00 44788 ,41477

Vatandaslik bilgi becerileri 63 2,73 5,00 41659 ,57555
Vatandaslik yeterlikleri toplam 63 3,23 5,00 4,3224 44455

Tablo 1.’de goriildiigii iizere, Duygusal Zeka Olgegi alt boyutlarindan en yiiksek aritmetik
ortalama 3,97’yle duygusal farkindalik alt boyutundan elde edilmistir. Ikinci sirada duygusal
kolaylastirma (3,56) ve son sirada 3,53’liikk ortalama ile duygusal diizenleme yer almistir. Bu
sonuglar “oldukca katiliyorum” degerlendirmesi i¢indedir. Duygusal Zeka Toplam puanlarinin
ortalamasi ise 3,69 olmustur ve o da “oldukc¢a katilryorum” degerlendirmesi i¢indedir. Etkili
Vatandaslik Yeterlikleri 6l¢eginin toplam puanlarinin aritmetik ortalamasi 4,32 ile “tlimiiyle
katiliyorum” smurlart igindedir. Ogrenciler etkili vatandaslik yeterliklerini yiiksek diizeyde
algilamiglardir. Vatandaslik degerleri de yiiksek diizeyde algilanmistir. Ancak vatandaslik bilgi

becerileri alt boyut 4,17’lik aritmetik ortalama ile “olduk¢a katiliyorum” degerlendirmesi i¢ine
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girmistir. Calisma kapsaminda kullanilan “Duygusal Zeka Olgegi” ile “Etkili Vatandashk
Yeterlikleri Olgegi nin toplam puanlar1 ve alt boyut toplamlar1 puanlari arasinda iliski Pearson
carpim momentler korelasyon katsayilari yardimi ile bulunmustur. Sonuglar Tablo 2’de

sunulmustur.

Tablo 2. Duygusal Zeka ile Etkili Vatandaslik Yeterlikleri Arasindaki iliskiler

Olgek Vatandashk degerleri Vatandashk bilgi becerileri Vatandashk toplam
Duygusal farkindalik LAST(FFF) LA98(F*%*) ,535(*F)

Duygusal kolaylagtirma ,172 ,289(%) ,267(%)

Duygusal diizenleme ,254(%) ,564(**%) LA83(***)

Duygusal zeka toplam ~ ,357(**) ,583(F**) ,S44(***)

*p<.05 **p<.01 ***p<.001

Duygusal Zeka Olgegi ile Etkili Vatandaslik Yeterlikleri toplam puanlar arasinda pozitif
yonde ve ,001 diizeyinde anlamli bir iliski bulunmustur (,544). Duygusal zekanin alt
boyutlarindan duygusal farkindalik ile vatandaslik yeterlikleri toplam arasinda ,535°lik
(p<,001), duygusal kolaylastirmayla vatandaglik toplam arasinda ,267 (p<,05) ve duygusal
diizenleme ile vatandaslik toplam arasinda ,483 (p<,011)’lik pozitif yonde anlaml iliskiler
vardir. Duygusal farkindalik ile vatandashk degerleri arasinda ,475 (p<,001), vatandaslik
bilgisi arasinda ,498 (p<,001)’lik iliskiler s6z konusudur. Duygusal kolaylastirma ile
vatandaslik bilgisi arasinda ,289 (p<,05)’lik iligski vardir. Fakat duygusal kolaylastirma ile
vatandaglik degeri arasinda anlamli bir iligki bulunamamistir. Duygusal diizenleme ile
vatandaglik degerleri arasinda ,254 (p<.05) ve vatandaslik bilgisi arasinda ise ,564 (p<,001)

oraninda iligkiler bulunmustur.

Arastirmanin temel amacini sinamak i¢in 6lgeklerin toplam puanlariyla basit dogrusal
regresyon analizi gerceklestirilmistir. Sonrasinda Duygusal Zeka Olgegi alt boyut toplamlari
birlikte ele almarak Etkili Vatandaslik Yeterlikleri Olgegi toplam ve alt boyutlar i¢in ¢oklu

dogrusal regresyon yontemi uygulanmistir.

Tablo 3. Basit Dogrusal Regresyon Analizi Sonuglar1 (Ogretmen Adaylar1 Duygusal Zeka
Olgegi Toplam/ Etkili Vatandashk Yeterlikleri Toplam)

Degisken B Std Hata J t p
Sabit 2,607 342 7,625 ,000%**
Duygusal zeki 465  ,092 544 5,065 ,000%%*

R:.544 R* 296 F=25,659 p=.000%**
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Ogrenci duygusal zeka toplam puan degiskeni, 6grencilerin etkili vatandaglik yeterlikleri
puanlari ile pozitif yonde anlamli bir iliski vermektedir. R=,544, R2=,296, 6grenci duygusal
zekd puan degiskeni onlarin etkili vatandaglik yeterlikleri puanlar1 varyansinin % 29,6’ini
aciklamaktadir. Regresyon katsayisinin anlamliligina iliskin t- testi sonuglar1 incelendiginde
ise, (t=5,065; p=,001). Duygusal zeka toplam puanlarinin, 6grenci etkili vatandaslik yeterlikleri

degiskeni lizerinde anlamli bir yordayici oldugu goriilmektedir.

Tablo 4. Coklu Dogrusal Regresyon Analizi Sonuglart (Ogretmen Adaylar1 Duygusal Zeka
Olgegi Alt Boyutlar1 Toplam/ Etkili Vatandaslik Yeterlikleri Toplam)

Degisken B Std Hata § t p
(Sabit) 2,242 387 5,793 ,000%**
Duygusal farkindalik ,373 ,001 431 4,090  ,000%**
Duygusal Kolaylagtirma -,041  ,085 -062 -490 ,626
Duygusal Diizenleme 212,070 , 392 3,030 ,004%**

R:.635 R% 404 F=13,306 p=.000%**

Ogrenci duygusal zeka alt boyut toplam puan degiskenleri, dgrencilerin etkili vatandaslik
yeterlikleri puanlari ile anlamli bir iligski vermektedir. R=,635; R2=,404, 6grenci duygusal zeka
alt boyut puan degiskenleri onlarin etkili vatandaslik yeterlikleri puanlari varyansinin %
40,4’tinti  agiklamaktadir. Regresyon katsayisinin anlamliligina iliskin t-testi sonuglari
incelendiginde ise, duygusal farkindalik (t= 4,090; p=,001) ve duygusal diizenleme (t=3,030;
p=,004) puanlarinin istatistiksel agidan anlamli oldugu goriilmiistiir. Duygusal zeka duygusal
farkindalik ve duygusal diizenleme toplam puanlarinin, 6grenci etkili vatandashk yeterlikleri

degiskeni iizerinde anlaml1 bir yordayict oldugu goriilmektedir.

Tablo 5. Coklu Dogrusal Regresyon Analizi Sonuglar1 “Ogretmen Adaylar1 Duygusal Zeka
Olgegi Alt Boyutlar1 Toplam/ Etkili Vatandaslik Degerleri Toplam

Degisken B Std Hata t p

(Sabit) 2,904 412 7,048 000

Duygusal farkindalik 337,097 418 3,472,001

Duygusal kolaylagtirma ,005 ,090 ,007 ,051 ,959

Duygusal diizenleme ,063 075 124 844 402
R:473 R* 224 F=5,663 p=.002%%*

Ogrenci duygusal zeka alt boyut toplam puan degiskenleri, 6grencilerin etkili vatandaglik
degerleri puanlari ile anlaml bir iliski vermektedir. R=,473; R2=,224, 6grenci duygusal zeka
alt boyut puan degiskenleri onlarin etkili vatandaslik degerleri puanlari varyansinin % 22,4 {inii
aciklamaktadir. Regresyon katsayisinin anlamliligina iliskin t-testi sonuglari incelendiginde ise

sadece duygusal farkindalik (t=3,472; p=,001 puanlarinin istatistiksel agidan anlamli oldugu
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gorilmistir. Duygusal zekd duygusal farkindalik toplam puanlarinin, vatandaslik degerleri

degiskeni lizerinde anlamli bir yordayici oldugu goriilmektedir.

Tablo 6. Coklu Dogrusal Regresyon Analizi Sonuglar1 (Ogretmen Adaylar1 Duygusal Zeka
Olgegi Alt Boyutlar1 Toplam / Etkili Vatandaslik Bilgileri Toplam)

Degisken B Std Hata B t p
(Sabit) 1,580 ,484 3,264 1,002
Duygusal farkindalik 409 114 , 365 3,584 ,001%***
Duygusal kolaylagtirma -,088 ,106 -101  -827 412
Duygusal diizenleme ,361 ,088 O15 0 4,126 ,000%**

R:.667 R* 443  F=15,648 p=.000%**

Ogrenci duygusal zeka alt boyut toplam puan degiskenleri, dgrencilerin etkili vatandaslik
yeterlikleri puanlari ile anlamli bir iligski vermektedir. R=,667; R2=,443, 6grenci duygusal zeka
alt boyut puan degiskenleri onlarin etkili vatandaslik yeterlikleri puanlar1 varyansinin
%44,3’tinii  aciklamaktadir. Regresyon katsayisinin anlamliligia iligkin t-testi sonuglari
incelendiginde ise, duygusal farkindalik (t=3,584; p=,001) ve duygusal diizenleme (t=4,126;
p=,000) puanlarinin istatistiksel agidan anlamli oldugu goriilmiistiir. Duygusal zeka duygusal
farkindalik ve duygusal diizenleme toplam puanlarinin, vatandaslik degerleri degiskeni

tizerinde anlaml1 bir yordayici oldugu goriilmektedir.
SONUCLAR, TARTISMA VE ONERILER

Ogretmen adaylarinin duygusal zekalar1 ve etkili vatandashik yeterlikleri diizeyleri
arasindaki iliskilerin belirlenmesini amaglayan bu ¢alismanin ilk sonucu her ii¢ boyutta da
O0gretmen adaylariin duygusal zekalariin iist diizeyde ¢ikmasidir. Bu durumun gelecekteki
siiflarinin duygusal durumu i¢in umut verici oldugu soylenebilir. Etkin 6gretmenler, hem
kendi duygularint hem de bu duygulari ne zaman ve nasil ifade etmesi gerektigini anlayan,
Ogrencinin 6grenmesi ve yetismesi i¢in gerekli ortamlar1 yaratan 6gretmenlerdir (Galler, 2015).
Bu ogretmenler kendi duygusal ifadelerinin 6grenciler Ustiindeki etkisinin farkindadirlar
(Morris, 2010). Calismanin bu bulgulart Corcoran, ve Tormey’in (2012) bir irlanda
iiniversitesinde, bu calismadaki katilimcilarla ayni sinif diizeyindeki 6gretmen adaylarinin
duygusal zekalarini 6lgtiikleri ve sonucu ortalamanin altinda bulduklari ¢alismanin bulgulartyla
celismektedir. Bu farklilik s6z konusu ¢alismanin yapildig: iilkeyle Tiirkiye arasindaki kiiltiirel
farkliliklarin duygusal zekaya etkisiyle agiklanabilir; zira duygular i¢cinde bulunduklar kiiltiire
gore yararl ve islevsel olmalarina bagl olarak yaygin diisiinceler olarak dagilirlar ve yeniden
iiretilirler (Ekermans, 2009). Ikinci olarak, 6gretmen adaylarmin etkili vatandashk yeterlikleri

de duygusal zekalar1 gibi iist diizeyde cikmistir. Bu sonucuyla calisma Degirmenci ve
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Eskici’nin (2019) ogretmen adaylariyla yirtttiikleri ve katilimcilarin etkili vatandaslik
algilariin st diizeyde ¢iktig1 caligmayla ortiismektedir. Yine, 68retmen adaylariyla yiiriitiilen
ve katilmcilarin etkili vatandaslhik yeterliklerinin st diizeyde c¢iktigi Cenkilig (2019), ve
Saglam’in (2011) calismalariyla da paralellik gostermektedir. Bu ii¢ ¢alismanin sonuglar
ogretmen adaylarinin vatandas olarak sorumluluklarinin farkinda, haklarini bilen, toplumsal
konulara kars1 duyarli olduklarin1 gostermektedir. Ayrica genel olarak Tirkiye’deki egitim
fakiiltelerinin gelecegin 6gretmenlerini etkili vatandaslik yeterlikleri agisindan gerektigi gibi
hazirladig1 anlamina da gelebilir. Calismanin en 6nemli bulgusu Duygusal Zeka 6lcegi toplam
puanlariyla etkili vatandaglik yeterlikleri 6l¢egi toplam puanlar1 arasinda pozitif yonde anlaml
bir iliskinin bulunmasidir. Ogretmen adaylarmin duygusal zeka puanlarmin etkili vatandaslik
yeterlikleri degiskeni iizerinde anlamli bir yordayici oldugu goriilmektedir. Ayrica, duygusal
zekanin alt boyutlarindan duygusal farkindalik ile etkili vatandaslik degerleri toplam puanlari
arasinda, duygusal kolaylastirma arasinda ve duygusal diizenleme arasinda pozitif yonde
anlamli iligkiler bulunmustur. Giris boliimiinde belirtildigi lizere, alanyazinda duygusal zeka ile
etkili vatandaslik arasindaki iliskiyi arastiran bir ¢alismaya rastlanmamistir. Fakat duygusal
zekd ile vatandashigin degisik boyutlarinin karsilagtirildigl arastirmalara rastlanmaktadir.
Bunlardan biri de Adeyi ve Onipede’nin (2018) demokrasinin varligini stirdiirebilmesi ve
gelismesi i¢in bilgili, etkili ve sorumlu vatandaslara ihtiyacinin oldugunu vurguladiklari ve
duygusal zekanin ortaokul Ogrencilerinin sivil katilima bagliliklarina etkisini arastirdiklari
aragtirmadir ve arastirmanin bulgulart duygusal zekanin sivil katilima bagliligi yordadigi
yoniindedir. Bu yoniiyle bulgular bu ¢alismada konu edilen duygusal zekanin etkili vatandaslik
yeterliklerinin vatandaslik degerleri faktoriiyle arasindaki iliskiyle benzerlik gostermektedir.
Zira etkili vatandaslik yeterlikleri 6l¢eginin ilgili faktdriinde sivil katilima baghlikla da ilgili
“demokratik degerlere saygiliyim, ¢evremde olup bitenlere karsi ilgiliyim, baskalarinin
haklarina saygiliyim, sorumluluklarimi bilir yerine getiririm, bir konuda nasil karar verilmesi
gerektigini bilirim, haklarimi bilir kullanirim” gibi maddeler mevcuttur. Ayrica bu c¢alisma
Yaghoubi, Mashinchi, Hadi (2011); Turnipseed, Vandewaa (2012); Day, Carroll (2004); Cote
ve Miners (2006) ve Meniado’nun (2020) duygusal zeka ile orgiitsel vatandaslik davranisi

arasinda olumlu iligkiler bulduklar1 arastirmalarla benzer sonuglara ulagmistir.

Bu c¢aligma 6gretmen adaylarinin duygusal zekalarinin ve buna paralel olarak etkili
vatandaslik yeterlik diizeylerinin gelecegin etkili vatandaslarin1 yetistirecek diizeyde
olduklarimi gostermektedir. Blockmans ve Russack’a (2020) gore pozitif ve bagimsiz sivil

katilim i¢in hedef kitlenin ve halkin duygusal zekalarini tesvik ederek gelistirmek gereklidir.



Baydar > 81

Duygusal zekdy1 gelistirici etkinliklere her 6gretim diizeyinde yer verilmelidir. Ozellikle de
Ogretmen yetistiren kurumlarin miifredatlarinda duygusal zeka gelisimine yonelik derslere yer
almalidir. Gelecekteki arastirmalarda farkli bolimlerde okuyan 6gretmen adaylarinin, farkli
diizeylerde 0grenim goren dgrencilerin ve Ogretmenlerin duygusal zeka diizeyleri ve etkili
vatandashk yeterlikleri arasindaki iliskiler incelenebilir. Ogretmen adaylarinin, dgretmenlerin
ve halkin etkili sivil katilimlar1 i¢in duygusal zeka diizeylerine hitap eden etkinlikleri ve

yontemleri konu almabilir.
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EXTENDED SUMMARY

People who have high emotional intelligence, have lots of social advantages. They know
how to understand their own feelings and to regulate the intensity of these feelings. They accept
their faults. They know their strong and weak aspects. They compensate their weaknesses.
Emotional intelligence also improves social relations. People who have high emotional
intelligence are expected to be good citizens. Because, active participation requires emotional

intelligence. Emotional intelligence is one of the basic skills of citizenship.

There is no adequate research in the literature regarding the effects of emotional
intelligence, that affects citizenship behaviors and citizenship education with its many
dimensions, on effective citizenship. Especially, studies examining the situations of teachers
whose thoughts and approaches affect the implementation of educational programs in the
classroom and pre-service teachers who will train future generations are insufficient. The aim
of this study is to determine the association between emotional intelligence and effective

citizenship proficiency for preservice primary teachers.

This study is conducted as a survey. A total of 63 preservice teachers, 42 women and 21
men, participated in this research which used the relational screening model. As data collection
measures, the Emotional Intelligence and the Effective Citizenship Proficiency scales were
used. The Emotional Intelligence Scale is a 20-item, Likert-type scale developed by Hyuneung
Lee and Yungjung Kwak and adapted to Turkish by Sehri Nur Kaythan and Serhat Arslan. It
comprises the subdimensions of emotional recognition, emotional facilitation and emotional
regulation. The Effective Citizenship Proficiency Scale is a Likert-type scale with 23 items
developed by Halil Ibrahim Saglam and consists of two sub dimensions of citizenship values
and citizenship information skills. In the first stage of the study, descriptive statistics values of
the scales were found. Pearson product moment correlation technique was used to answer the
main question of the research and to determine the relationship between continuous variables.
Simple linear regression and multiple linear regression analysis were performed using the

"enter"” method to test the predictive purpose of the study.

The first result of this study, that aims to determine the association between emotional
intelligence and effective citizenship proficiency for preservice primary teachers, is the highest
level emotional intelligence in all three dimensions. This is promising for the emotional state
of their future classes. This finding of the study is contradicting with the study conducted in

and Ireland university. In that study preservice teachers’ who are at the same level with our
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participants, emotional intelligence was measured and found below average. This difference
could be explained by the effects of cultural differences between the mentioned country and
ours on emotional intelligence; because emotions are dispersed and reproduced as common
thoughts depending on their being useful and functional according to the culture they are in.
Secondly, effective citizenship proficiency of preservice teachers is measured at higher levels
like their emotional intelligence. With this result, this study is overlaps with some studies
conducted with Turkish preservice teachers and found high level effective citizenship
proficiency. The results of these studies show that pre-service teachers are aware of their
responsibilities as citizens, know their rights, and are sensitive to social issues. It might also
mean that education faculties in Turkey in general properly prepare future teachers in terms of
effective citizenship proficiencies. The most important finding of the study is the positive
significant relation between the Emotional Intelligence Scale total scores and the Effective
Citizenship Proficiency Scale total scores. It seems that emotional intelligence variable is a
significant predictor of the effective citizenship proficiency variable. Besides, significant
positive relations were found between emotional recognition sub dimension and citizenship
values total scores,; emotional facilitation sub dimension and citizenship values total scores;
and emotional regulation sub dimension and citizenship values total scores. This results are
similar to the results of the studies that compare the emotional intelligence and citizenship with
their various dimensions. One of them is the study that emphasis the necessity of effective and
responsible citizens for democracy to continue its existence and to develop, and investigate the
effects of emotional intelligence on civil participation of secondary school students. The
findings of this study show that emotional intelligence predicts civil participation. With this
aspect the findings show similarity with the relation between emotional intelligence and the
citizenship values sub dimension in our study. Because the relevant factor in the Effective
Citizenship Proficiency Scale there are items like ‘I respect to democratic values, I am
concerned with what happens around me, I respect to the rights of others, I know my
responsibilities and carry their weights, 1 know how to decide in an issue. Also this study
reached similar results to the studies that found positive relations between emotional

intelligence and organizational citizenship.

This study shows that pre-service teachers' emotional intelligence and, in parallel,
effective citizenship proficiency levels are at a level to raise effective citizens of the future.
Emotional intelligence development activities should be included in every teaching level. In

particular, teacher training institutions should include courses on the development of emotional

85



86

intelligence in their curricula. In future research, the relationships between the emotional
intelligence levels and effective citizenship proficiencies of pre-service teachers studying in
different departments, students and teachers studying at different levels can be examined. For
effective civic participation of pre-service teachers, teachers and the public, activities and

methods that address emotional intelligence levels can be discussed.
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ABSTRACT

In the new century, mobile devices and online tools have become increasingly important
in the social lives of many individuals. In this context, it is important to access valuable
information for life, understand information in a short time at once, and shorten the process of
accessing meaningful information from a pile of data, especially if we are in the learning
process. In this regard, this study aims to examine the research conducted on Interactive Web
2.0 tools, which have recently been included in many different areas of research in Turkey
between 2014 and 2020. The research method is a systematic review, and the study uses the
systematic method. Detailed information is provided on the structure of the systematic review,
databases and keywords, study selection criteria, data extraction methods, data analysis
methods, and the evaluation of potential biases. Based on an examination of the trends in
studies conducted using the keywords "Interactive Technology", "Education", and "University
Students" in national databases in Turkey (such as ULAKBIM and DergiPark) and the Google

Scholar database, conclusions are drawn according to the criteria identified in the study
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objectives. The data obtained in the study is categorized by year, research topics, study
groups/samples, and research results. It is expected that the results of this study will contribute
to new research in the relevant literature.

Keywords: Interactive technology, systematic review, Web 2.0 tools

(074

Yeni yiizyilda pek ¢ok bireyin sosyal yasaminda mobil cihazlar ve ¢evrimi¢i araglar
onemli yer tutmaktadir. Bu noktada yasam icin degerli olan bilgiye ulasmak, bilgiyi kisa siirede
bir seferde anlamak, ogrenme siirecindeysek veri yigimindan anlaml bilgiye ulasma stirecini
kisaltmak onemlidir. Bu baglamdan hareketle bu c¢alisma, Tiirkiye'de 2014-2020 yillar
arasinda bir¢ok farkli konuda daha once yapilan arastrmalar kapsamina son zamanlarda
dahil olan Etkilesimli Web 2.0 araglart ile ilgili yapilan arastirmalart incelemeyi
amaglamaktadir. Arastirma yontemi sistematik bir incelemedir. Calismada sistematik metodu
kullanmilmigtir. Sistematik derlemenin yapisi, veri tabanlart ve anahtar kelimeler, ¢calisma se¢im
kriterleri, veri ¢ikarma ydéntemleri, veri analizi ydntemleri ve potansiyel onyargilarin
degerlendirilmesi hakkinda ayrintili bilgi verir. Arastirmanin amact kapsaminda belirlenen
kriterlere gore Tiirkiye deki ulusal veri tabanlarinda (ULAKBIM, Dergi Park gibi) ve Google
Akademik veri tabaminda “Interaktif Teknoloji” “Egitim” ve ““Universite Ogrencileri” anahtar
kelimeleri kullamilarak yapilan c¢alisma egilimleri incelemelerine dayali ¢ikarimlarda
bulunulmustur. Calisma sonucunda elde edilen veriler yillara, arastirma konularina, ¢calisma
grubu/orneklem ve arastirmalarin sonuc¢larina gore kategorize edilmistir. Bu arastirma

sonuglarimin ilgili literatiirdeki yeni ¢alismalara katki saglamasi beklenmektedir.
Anahtar Sozciikler: Interaktif teknoloji, sistematik inceleme, Web 2.0 araglar
INTRODUCTION

Today, education in educational institutions with teacher-centered methods and tools has
been replaced by multiple learning environments designed using information technologies.
Yilmaz (2005) states that teachers use various teaching materials to provide a more effective,
efficient, and attractive education. Accordingly, in the same way, different teaching tools are
needed to make content more understandable and support teaching. Initially, it was ground-
breaking with the integration of visual and auditory tools into education, and today it is used in
teaching processes from the most basic to the most advanced level thanks to various software.
The reason is that now there is a two-way interaction between technology and man (Eristi,

2010). Therefore, as people develop technology, technology transforms people. Technology
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provides us with an environment for finding new ways to solve many of the questions and
problems we face and developing new mindscapes by influencing the way we think. Thus,
internet-based software, computers, and interactive applications are rapidly becoming
widespread in teaching environments (Cinar, Dogan & Tiiziin, 2019). Internet-based computers
also allow students to acquire more permanent experiences than other teaching tools and also

enable students to learn based on their own learning speed.

With the emergence of Web 2.0 technology, educational programs are now put into use,
and it is aimed to increase the permanence of learning through collaborative platforms. As a
result of rapid developments in science and technology, it is seen that the use of technology in
learning and teaching environments where technology is integrated, educational software also
plays a role in increasing the permanence of the course objectives by helping individuals to
learn in multiple learning environments with materials that appeal to both vision and hearing.
Computer-aided teaching includes other technologies, whether web-based or PC-based.
Digitally-supported education can significantly contribute to the teaching of the target language
in environments very close to real life and individual learning (Giinday & Tahtali Camlioglu,
2015). Demirezen (1989) also stated that language learning gained an affective social and
communicative dimension with the addition of tools and materials to learning environments.

The author also expresses that the permanence in mind increases thanks to visual images.

By adding audio-visual elements to learning, subject-specific visuals, movies,
animations, and other similar features allow teachers to perform learning in a shorter and more
effective way (Deniz, 2004). Moreover, various websites offer activities related to the learning
and teaching of students at all levels according to topics and themes. Thanks to these audio-
visual activities provided by internet sites, any person can learn effectively and permanently
(Kuseu, 2017). As Giinday & Aycan (2016) noted, “multimedia tools are a candidate to be at
the top of the indispensable parts of our lives. In all societies, a different lifestyle is offered to
people through multimedia tools such as computers, laptops, and mobile phones and internet,
3G, and 4.5G applications. These advances in technology have an impact on all areas, from
science to art, from our daily life to education to life. In parallel with these developments,
digitally prepared educational materials, on the one hand, communication media such as social
media, many websites and software, on the other hand, are becoming widespread today”
(Giinday & Aycan, 2016).

The more the teacher can provide a teaching environment that appeals to many sensory

organs with the support of technology, the more effective learning will take place at a higher
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level in these environments. A teacher using Web 2.0 tools and interactive classroom tools adds
vitality to his classroom thanks to the different activities, software, and products he brings to
his classroom, the teacher’s understanding of evaluation is diversified, and he can also evaluate
the products produced by students beyond the written exam grades (Elmas & Geban, 2012).
Thus, individualized teaching becomes easier. Students’ reflection on the products they have
created and the products produced by the others also allows them to take responsibility for their
own learning as part of the process. In this way, one can talk about a more active and
participatory class. In this context, the use of technology in education and teaching can meet
the different needs of students. For example, a subject told on the internet can provide more
personal studying opportunities to the individual. Questions that cannot be asked during the
lesson in the classroom can be asked directly to the instructor through educational programs
such as blogs and moodles. This ensures that the student is not excluded from the education and
teaching process (Cagiltay & Goktas, 2013). The fact that the student can access information
whenever and wherever he wants, independent of time and place with technological tools,

reduces individual differences and allows the student to learn at his own pace.

Based on this context, this research aims to examine the previous studies conducted
between 2014 and 2020 in Turkey in the higher education level regarding the interactive Web
2.0 tools that have recently been included in the scope of research on many different topics with
the systematic reviews method. Accordingly, the purpose of the research is to categorize the
past research available in national databases in Turkey (such as ULAKBIM and DergiPark) and
Google Scholar databases based on year, research topics, study group/sample, and results of the
research. The results of this research are expected to contribute to new studies in the relevant

literature.
Interactive Web 2.0 Tools Used in Higher Education

Computer and computer-aided and based educational technologies have led to radical
changes in the field of educational sciences. Interactive learning tools provide a starting point
for educators who want to make the classroom a more collaborative environment (Yildirim,
2019). Considering the use of interactive classroom tools in the lessons to include the student
in the course more and the students’ lives with the technology around them, the classroom

should also be included in this process.

Since the review of the interactive Web 2.0 tools of research conducted in the literature
relating to the use of higher education in Turkey is examined in this study, interactive Web 2.0

tools that are primarily appropriate for university students studying in higher education are
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discussed in detail below (Bektas, 2020; Fidan & Debbag, 2020; Karavas, 2020; Kiper, 2020;
Sagir, 2020):

Google Sites: With Google Sites, a website and blog page can be created for personal or
educational use. The fact that it is available to all teachers regardless of the branch makes it
easy for teachers to perform all the tasks requested by students on the digital platform very
quickly. All Google products work synchronously with one another. For this reason, a
document created in Google Drive, a presentation prepared with Google Presentations, and the
results of a survey carried out with Google Forms can be easily added to a blog created with

Google Sites.

Course Hero: This is a platform focused on finding study resources. Course Hero aims to
ensure that students and educators achieve success by enabling students or instructors to share
their own study resources to help others learn, as well as by requesting personalized homework
from teachers on the platform. Course Hero learning/interaction environment focuses on

university students (Course Hero, n.d.).

Edmodo: It is a global education network that connects teachers, students, administrators
and institutions with the people and resources they need to reach their potential. The focus is
on educators’ ability to connect and collaborate with students, parents, and each other in the
safest and easiest way possible. Through Edmodo, educators can log in as a teacher and create
a group, organize quizzes, send messages, and share course documents (Wikipedia contributors,

2023).

Moodle: It can be used on your computers or portable devices via browsers on the
website. Moodle offers educators the opportunity to create environments where they can
manage their learning processes for secondary school, high school, and university students. At
the same time, educators can contribute to their personal and professional development through

learning communities created with Moodle (Moodle, n.d.).

Twitter: By creating personal profiles on a digital social network, it is one of the popular
social networking platforms where other users can follow you, and you can follow them.
Educators and students can contribute to their individual development through hashtags created
for educational purposes. They can follow the education agenda via Twitter by following

personal or corporate accounts (Kog, 2022).

Facebook: It is the world’s largest web-based social networking platform that allows you

to create personal profiles on a digital social network, and features communication and
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interaction with other users. In addition, the platform gives an individual or corporate
organizations the opportunity to create options such as organization and event in a digital
environment in the easiest way with functions such as pages, groups, surveys, live broadcasts,
and events. Besides, students and educators can participate in groups, people, pages, and events

to support their individual development through Facebook (Saykili, 2014).

WordClouds: It is a free online word and tag cloud creator. It works on PC, tablet or
smartphone. You can paste text, upload a document or add a link to a website to automatically
generate a cloud of words or tags. You can customize your cloud-based on shapes, themes,
colors, and fonts. You can also edit the word list, cloud size, and space size. With WordClouds,
which can be used in almost all educational activities from primary school to university, lessons

become more fun, meaningful, and efficient (WordClouds.com, n.d.).

Emaze: This is a cloud-based application similar to other interactive presentation creation
tools. It is a tool that changes the way teachers and students interact in the classroom and helps
to redesign the presentation platform to be used in teaching as exciting and innovative. Unlike
many other presentation platforms, Emaze allows teachers to customize presentations to tailor
their lesson plans to the learning needs of their students. Students studying at high school and

university level are able to use all functions of Emaze fully (Emaze, n.d.).

Quizlet: It started with educational game cards that can be used for language learning in
the digital environment. The site has developed rapidly and increased its effectiveness with new
tools. Quizlet is based on learning from a secret memorization perspective. It prepares students
through the tools is uses and repetition technique. It is an effective application to create lasting

vocabulary at the middle school, high school and university level (Quizlet, n.d.).

Synap.ac: It is a unique online learning tool that uses scientifically proven research to
help gain more information in less time. Synap uses a memory technique called “spaced
repetition” to help gain more information in less time. You can only prepare multiple-choice
questions on the social media-based and repetitive site. Multiple choice questions can easily
adapt to scientifically based topics. For this reason, most of the exams prepared on the website

are based on medicine, mathematics, and science (Synap, n.d.).

Testmoz: It is a test creation tool that does not require membership, and it is very easy to
use and simple. Besides, students who will take the test do not need to be a member. The only
thing you need is the link to the test. The main difference from the other web 2.0 tools prepared

for measurement and evaluation is that the website does not have advertisements, a pop-up
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window, nor pictures and videos on the page. This makes it easier to use the website in

classrooms with very low-speed internet connections (TestMoz, n.d.).

METHOD

The methodology of the research is a qualitative systematic review. The qualitative
systematic review method aims to determine the research method (quantitative, qualitative, and
mixed research method) of the studies conducted in the relevant literature for the subject or
research trend determined by the researcher and to make inferences by interpreting the data
obtained by reviewing according to specific criteria (Calik & Sozbilir, 2014). According to this
research method, the subject to be analyzed is interpreted by category, theme, and coding based

on the outputs of the studies in the relevant literature.
Data Collection

In the process of collecting data for the research, a review was carried out on national
databases (such as ULAKBIM and DergiPark) and Google Scholar database with the keywords
“Interactive Technology”, “Education,” and “University Students” on October 15, 2020.
Accordingly, the criteria for inclusion in the research are to include the relevant keywords in
the title and abstract sections, the document type to be an article, and the full text of the research
to be accessible. The exclusion criteria from the study are non-experimental research as research
methods, reviews, case reports, meta-analyzes, and editorial material articles, and short

questionnaires. In addition, duplicate studies were excluded.

As aresult of the review, between January 2014 and October 2020, in line with the criteria

determined with relevant keywords,
* A total of 12 articles from ULAKBIM, DergiPark databases and
* A total of 26 articles from Google Scholar database were accessed.

Accordingly, a total of 38 articles were accessed from databases based on the criteria

determined as a result of the review.
Data Analysis

Descriptive analysis was used in the analysis of the articles reviewed based on the criteria
determined in the study. Thus, the theoretical framework in the relevant literature was used in
the descriptive analysis of the coding (Miles & Huberman, 2015). In the analysis of the data
obtained in the study, analytical themes were also used by using the descriptive analysis and

descriptive themes obtained as a result of the inductive analysis.
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FINDINGS

The findings of the distribution of the studies reviewed within the scope of the research by
years are given in Table 1.

Table 1. Distribution of Studies by Year

Year Frequency (f)
2014 4

2015 7

2016 6

2017 13

2018 3

2019 4

2020 1

Total 38

According to Table 1, which shows the distribution of the studies by year (38), 3 of the
studies were conducted in 2014, 7 in 2015, 6 in 2016, 13 in 2017, 3 in 2018, 4 in 2019, and 1
in 2020.

The findings of the distribution of the studies reviewed within the scope of the research

by topic are given in Table 2.

Table 2. Distribution of Studies by Topic

Theme Coding Frequency (f)
Augmented reality (AR) applications used for teaching vocabulary in |
foreign language education

Perceptions of the concept of digital stories 1

Perceptions regarding the use of the Scratch tool, which is an educational
programming environment in programming teaching

Opinions on the usefulness and ease of use of the distance education
system UKEY (Uludag University Corporate Education And Research 1
Activities Governance System)

Prospective Geography teacher’ opinions on the FATIH Project 1

Prospective teachers’ opinions on the use of Web 2.0 tools in educational
processes

Students’ perspectives on the distance education system during the
Covid-19 pandemic, their self-efficacy on the distance education system
and their opinions on accounting courses conducted with distance

education

Opinions on enriched e-books 1
Students’ perceptions of using Prezi in teaching accounting 1
Student opinions on the use of technology in accounting courses 1

Students’ opinions on the distance education system 1
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Opinion /
Perception /
Suggestions

The opinions of the prospective teachers who took the graphics and
animation courses on the use of graphic-based programs in material
development

Opinions on the FATIH project and use of technology in teaching
mathematics

Perceptions of Edmodo learning management system towards interactive
e-support environments focused on learning English in the language
learning processes of those who learn English as a foreign language

Opinions of prospective mathematics teachers about the use of dynamic
software and interactive whiteboard technology in teaching mathematics

The opinions of the prospective teachers who attended the “Seminar on
Examination of Web 2.0 Tools for Prospective Teachers and Their Use
in Learning Environments

Prospective teachers’ opinions on interactive whiteboard-based teaching
Medical school students’ opinions on interactive videos

Student opinions on the use of mobile technology in providing in-class
feedback and correction

Prospective teachers’ opinions on computer-aided course instruction

The opinions of the students of the Faculty of Economics and
Administrative Sciences on the use of technology in the accounting
courses

The effect of micro-teaching practices centered on smartboard on
prospective science teachers’ perceptions of technological pedagogical
content knowledge and use of smart boards

Prospective teachers’ opinions on the use of interactive lesson instruction
in teaching geography

Prospective teachers’ opinions on the use of interactive boards in the
context of the FATIH Project

Prospective information technologies teachers’ perceptions about e-book
and interactive book

The Effect of Augmented Reality (AR) Application on Vocabulary
Learning and Memorability in Foreign Language Course

Use of digital stories in foreign language education
The effect of Web 2.0 applications on educational processes

Instructional Use of Blogs in Teaching Turkish as a Foreign Language

The effect of digital stories created using the Toondoo application on
students’ academic achievement and attitudes

Determining the follow-up, satisfaction, and achievement levels of
students in English lessons given through the distance education system

The effect of flipped learning in algorithm and programming education
on the academic achievement of university students

The effects of the distance education system on users within the
framework of the Technology Acceptance Model

The effect of modern physics teaching based on interactive board in
accordance with the inquiry-based learning approach on academic
achievement and motivation
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Analysis of communication faculty students’ awareness and interest
levels about AR applications and their application skills

The effect of interactive teaching material on achievement and attitude

Contribution . . .
in the virtual classroom environment

to Learning
The effects of a comprehensive web-based interactive educational
material that includes theoretical learning areas in the design course
curriculum in the field of arts education on students’ academic
achievement

The effects of interactive map exam software on students’ academic
achievement in teaching geography

Tendencies of Prospective Music Teachers to Use Notation Writing
Usage Trend Software

/ Status The usage levels of applications that can teach geographical information
and skills on smart devices

Table 2 shows the distribution of studies by topic (40) and these studies were reviewed
in terms of three different themes, including Opinion / Perception / Suggestions (25),
Contribution to Learning (13), and Usage Tendency / Status (2).

The findings of the distribution of the study group/sample of the studies reviewed in the
context of the research are given in Table 3.

Table 3. Distribution of Studies by Study Group/Sampling

Study Sample / Study Group / Study Document Frequency (f)
Students of the Department of Computer Education and Instructional Technology 3
Prospective Teachers Studying in the Faculty of Education
Prospective Teachers of Information Technologies

Students of the Computer Engineering Department

Students of the Faculty of Economics and Administrative Sciences
Students of the Music Teaching Department

Students of the School of Foreign Languages

Prospective Teachers of Geography Education

Prospective Teachers of Social Studies

Students of Vocational School

Students of the Department of Health Management

Students Learning Turkish as a Foreign Language

Instructors Teaching Turkish as a Foreign Language

Students of the Child Development Department

Students of the Department of Business Administration

Students of the Department of Mechanical Engineering

Students of the Department of Computer Programming
Prospective Teachers of Preschool Education

Prospective Teachers of Elementary Mathematics

Prospective Teachers of Mathematics

Prospective Teachers of Science

Students of the Faculty of Medicine

Students of the Faculty of Communication

Students of the Faculty of Mechanical Engineering

Prospective Teachers of Elementary Teacher Education

Students of the Faculty of Economics and Administrative Sciences
Students of the Faculty of Fine Arts Education

Total
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According to the findings in Table 3, which shows the distribution of the research by

study group/sample (43), there are prospective teachers from different branches (22), students

of the engineering department (3), students of economics and administrative sciences (4),

vocational school students ( 5), students of the school of foreign languages (2), students learning

Turkish as a foreign language (1), instructors teaching Turkish as a foreign language (1),

students studying at the faculty of communication (1), students studying at the faculty of fine

arts education (1), and students studying at medical faculty (1).

The findings of the distribution of the results of the studies reviewed within the scope of

the research are given in Table 4.

Table 4. Distribution of Studies by Results

Theme

Coding

Frequency (f)

Positive
Effects

AR applications save time and provide memorability

Providing motivation, usability and ease of use for programming with
Scratch

AR applications ensure the permanence of vocabulary learning and
learned words

High level of finding useful according to technology acceptance for
UKEY

Perceiving notation software necessary and useful for classroom
environments

The use of digital stories, the permanence of the lessons and the
opportunity for students to express themselves more easily and
comfortably, its use being fun and motivating

With the FATIH project, students’ technology use skills will improve,
and the project will increase quality and efficiency in education.

The importance and necessity of the FATIH project to keep up with the
age

Effectiveness and usefulness of using social media in educational
processes

With the distance education system, the ability to rewatch the lessons,
flexible learning opportunities and saving time

Blogs, a new form of learning, increase motivation towards learning by
preparing fun and interactive learning environment.

The positive impact of digital stories on students’ achievement and
attitudes towards the lesson

Digital stories enable active participation in the lesson, increase the
memorability and motivation for the lesson.

Page design of enriched e-books to be original and motivational

1
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The use of Prezi in accounting education provides a better understanding
of accounting lessons and makes the lessons more interesting and fun

Providing education with the distance education system is an efficient
practice if the lessons are followed regularly by the student

When flipped learning is well structured, it is an effective method that
increases academic achievement for teaching programming at the higher
education level.

Sufficiency of the course content in the courses with graphic and
animation activities

The concentration of FATIH Project on the content, effectiveness and
interests of the students in a mathematics lesson

Positive perceptions of those who learn English as a foreign language
about the interactive Edmodo e-learning environments

The fact that the distance education system is useful and easy, and it has
a positive effect on users’ attitudes towards the system.

The positive effect of self-efficacy to use distance education on perceived
usefulness

Teacher candidates expressing positive opinions about the seminar
activities carried out for Web 2.0 education and about the post-event
learning outcomes

The combination of dynamic mathematics software and interactive board
technology contributes to the concretization of the subject, increases
memorability, facilitates the understanding of concepts, and saves time.
Interactive board-based teaching materials make the lesson fun and
increase participation, concretize abstract concepts, facilitate learning,
and provide memorability

Medical students find interactive videos suitable for learning the
symptoms of autism and making it easier to diagnose

Most of the communication faculty students affirm the objectives about
the effects of AR applications on the education and learning process.

Mobile technology system to be effective in active participation,
repetition and comparison and contribute to the achievement

Computer-aided lesson instruction to be suitable for geography teaching,
to provide effective and permanent learning when applied, to make the
lesson interesting, to increase the interaction between teacher and student

Liking the interactive feature of the instructional material and
contributing to learning

The use of smart boards has a positive effect on TPACK’s self-
confidence in general

The positive effect of the course activities carried out by using web-based
teaching materials in design courses on students’ knowledge

Interactive map exams increase the academic achievement of students in
geography teaching

Interactive lesson instruction is more effective than traditional methods,
the lesson becomes more interesting and understandable, and the
information is permanent

Students of teaching science have positive opinions and competencies
regarding the use of interactive boards in their undergraduate education
and professional life.

1
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Perceptions’ of prospective teachers of information technologies about e-
books are easy to carry and “appeal to more than one sense.”

Some technical problems (QR code detection problems, small screen
size, etc.) in the application process.

The digital narrative method can prevent improvisation in speaking
lesson

Due to the economic and geographical differences between the regions
and the different levels of teacher-student readiness, the project cannot be 1
applied equally throughout the country.

Low technology use skills of senior teachers preventing the

implementation of FATIH Project !

Students not adopting the distance education system too much 1
Negative Not being able to reach the internet and the instructor with the distance 1
Effects education system and feeling socially isolated

Too many texts in enriched e-books 1

The negative perception of courses with graphic and animation content 1

Difficulties in using the program on the interactive whiteboard, 1

sensitivity in touch, students’ intervention to the technologies used

The mobile technology system is not effective in students’ motivation for 1

the lesson

Negative opinions of prospective teachers of elementary teaching about
the use of interactive boards in their undergraduate education and 1
professional life

Associations
with Digital stories are mostly associated with “e-book™ apps 1
Applications
Low use of applications that provide geographic knowledge and skills on 1
smart devices
Usage Status  Wanting to use Web 2.0 tools in education, but not enough knowledge 1
of
Applications Students do not benefit from technology while preparing for accounting 1

courses and exams.

Students benefit from technology while preparing for accounting courses,
lessons and exams

According to Table 4, four different themes were obtained based on the distribution of
research results (52). These are positive effects (36), negative effects (11), associations with

applications (1), and the usage status of applications (4).
RESULT AND DISCUSSION

In the 21st century, the rapid speed of change and the development of technology has
managed to influence different disciplines due to various reasons. The majority of disciplines
have been adapted to keep up with technological transformations. Undoubtedly, one of the

fields that technology has affected the most is education. Nearly all elements from the teaching
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environment to the material used in the teaching and learning process are integrated with
technology. For this reason, it is seen that there has been a recent increase in systematic review
studies to reveal the trends in educational sciences literature. This research aims to examine the
researches on interactive Web 2.0 tools in higher education in Turkey between the years 2014-

2020.

Research data collected under the national databases in Turkey (such as ULAKBIM and
Dergi Park) and Google Scholar databases are limited to three keywords/phrases in terms of the
review. In addition, since it is limited to three research questions, it cannot be suggested that it

includes all articles on interactive technology in the field of education.

The results obtained within the scope of the purpose of the research are given below in

line with the relevant literature:

The distribution of the studies by year is as follows: 3 of them in 2014 (Akyiiz, Kurnaz,
& Kabatas Memis, 2014; Kog¢ & Yesiltas, 2014), 7 in 2015 (Morkog & Erdénmez, 2015; Ozer
& Tiirel, 2015), 6 in 2016 (Akcayir & Akgayir, 2016; Yikseltirk & Altiok, 2016), 13 in 2017
(Erol, 2017; Yilmaz, 2017), 3 in 2018 (Oztiirk & Erdogan, 2018; Temelli, 2018), 4 in 2019
(Bozna, 2019; Yaslica, 2019), and 1 in 2020 (Ser¢emeli & Kurnaz, 2020).

The distribution of the research by topic is as follows: Opinion/Perception/Suggestions
(Tiirker & Geng, 2018; Alim & Siyamoglu, 2017; Akcayir & Akgayir, 2016; Fidan, Aslan &
Subasi, 2015; Akyiiz et al., 2014), Contribution to Learning (Yaslica, 2019; Gémleksiz and
Pullu, 2017; Karaca and Ocak, 2017; Tatli and Aksoy, 2017; Sar1 & Giiven, 2014) and Usage
Trend/Status (Alim & Siyamoglu, 2017; Okay, 2016).

The distribution of the studies by study group/sample is as follows: Prospective teachers
in different branches (Alim & Siyamoglu, 2017; Korkmaz & Korkmaz, 2015; Akyiiz et al.,
2014), students studying in the engineering department (Karaca & Ocak, 2017; Varol, Ozer, &
Tiirel, 2014), students of the faculty of economics and administrative sciences (Ser¢emeli &
Kurnaz, 2020; Temelli, 2018), students of the vocational school (Metin, Karaman & Sastim,
2017; Morkog¢ & Erdonmez, 2015), students studying at the school of foreign languages (Bozna,
2019), students learning Turkish as a foreign language and instructors teaching Turkish (Tiirker
& Geng, 2018), students studying at the faculty of communication (Sayimer & Kiigiiksarac,
2015), students studying at the fine arts education department (Yilmaz, 2017) and students
medicine faculty (Taslibeyaz, Dursun, & Karaman, 2015).
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The distribution of the research results are as follows: Positive Effects (Akgtir et al., 2019;
Alim & Siyamoglu, 2017; Tiirker, 2016), Negative Effects (Bozna, 2019; Ocal & Simsek, 2017;
Fidan et al., 2017; Akyiiz et al., 2014), Associations with Applications (Ozer & Tiirel, 2015)
and Usage Status of Applications (Oziigelik, 2019; Temelli, 2018; Ozer & Ozer, 2017).

Interactive technologies have a great place and importance today, where the virtual world
is used effectively, even the teacher-student relationship can continue over blogs and social
networks, and information sharing is facilitated. In the teaching-learning process, the teacher,
learner and other learning resources and environments mutually influence each other. It is
known that this influence positively contributes to learners’ learning. Interaction is considered
as one of the critical components in the formation of knowledge, especially in cases where
learning takes place with the help of interactive technology tools (Yesil, 2020). Therefore, the
most general purpose of active and meaningful learning is the interaction between student-
student and student-teacher, and it reveals the importance of interactive tools that will be used

to help students gain practical communication skills.
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Bu arastirmada, Tiirkiye’'deki fen egitiminde ters yiiz edilmis 6grenme modeli ile
olusturulmus lisansiistii tezler meta sentez yontemi ile farkli temalar ¢ergevesinde incelenmistir.
Nitel, nicel ve karma arastirma yontemleriyle yazilmis 4 doktora tezi ve 19 yiiksek lisans tezi
olmak tizere 23 lisansiistii tez kullanilmistir. Bu tezler YOK Ulusal Tez Merkezi veri tabani
sayesinde elde edilmistir. Tezlerden elde edilenler, fen egitiminde ters yiiz edilmis ogrenme
modeli ile ilgili ¢aliymalarin hangi yillarda yapildigini, amaglarimin neler oldugu, hangi
arastirma desenlerinin kullanildigi, ¢alisma gruplarimin kimler oldugu, hangi fen bilimleri
konusunu kapsadigi, hangi veri toplama aract kullanildigi, hangi uygulamalarin ¢alismaya
dahil edildigi, ¢alismalarin ne kadar siirdiigii ve hangi sonuglar elde edildigi a¢isindan
incelenmistiv. Calismanin gegerlik ve giivenirligi, olusturulan kategoriler ve incelenen
lisanstistii tezler arastirma yazarlari, 3 doktora ogrencisi ve bir alan egitimcisi tarafindan
haftalik goriismelerdeki tartismalarda saglanmistir. Calismalar analiz edilirken tablo ve
sekillerden yararlamilmistir. Analizlerin  sonuglarina bakildiginda, ¢alismalarin 2015
sonrasiyla birlikte arttigi goriilmektedir. Cogunlukla karma desenle yazilmis ¢alismalarla
karsiasilmaktadir. 8. suif o6grencileriyle yapilan ¢alismalar yogunluktadir. Calismalarda
ogrencilere videolarin ulasmast i¢in en ¢ok kullanilan uygulamalar Edpuzzle ve Whatsapp 'tir.
Calismalarda siklikla karsilasilan veri toplama araglart ise akademik basart testleri ile 6grenci

gortisleridir. Yapilan ¢alismalarda siklikla uygulama siireleri 6 hafta olarak goriilmektedir.

Anahtar Kelimeler: Fen egitimi, lisansiistii tezler, meta sentez, ters yiiz edilmis 6grenme
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ABSTRACT

In this research, graduate theses were examined within the framework of different themes
by meta synthesis method in Turkey with the flipped learning model in science education. A
total of 23 postgraduate thesis including 19 master's thesis and 4 doctoral dissertations, written
with qualitative, quantitative, and mixed research methods were analyzed. YOK national thesis
center database was used in the collection of the postgraduate theses to be examined. The data
from the theses in terms of which years the studies on flipped learning model in science
education were carried out, what their aims were, which research designs were used, who the
study groups were, which science subjects were covered, which data collection tool was used,
which applications were included in the study, how long the studies lasted, what results were
obtained were examined. Categories and graduate theses, which are examined in order to
ensure the validity and reliability of the study, are provided in discussions in weekly by the
authors, doctoral students and science education expert. While analyzing the studies, tables
and graphics were used. In view of the results of analyzes, it is seen that studies have increased
after 2015. It is mostly encountered with mixed research method. Studies with 8th grade
students are intensified. Edpuzzle and WhatsApp are the most used applications for the students
to reach students the videos in the studies. Data collection tools frequently encountered in
studies academic achievement tests and students’ views. In the studies, the application period

is often seen as 6 weeks.
Keywords: Flipped Learning, Science Education, Meta Synthesis, Master Theses
GIRIS

Yapilandirmaci 6grenmenin egitim sisteminde yer almasindan beri, 68renci merkezli
olma ve bireysellik gibi kavramlar 6n plana ¢ikmistir. Ancak sinif ortaminda bireyselligin zor
olabilecegi sinif mevcutlarina sahip olma, miifredatta yer alan kazanimlar yetistirme telasi ve
zamanin bireysellik i¢in yetersizligi alternatif ¢oziimler sunmustur. Bu ihtiyaglara cevap
verebilecek bir 6grenme modeli olarak ters yiiz edilmis 6grenme modeli (TYEOM)

kullanilmaktadir. TYEOM o6grencilere pek ¢ok firsat saglamigtir: Bunlar (Karakas, 2021);

v “Ogrenciler konular1 bireysel olarak 6grenmektedir.”
v “Ogrenciler konular1 kendi hizlarinda 6grenmektedir.”

v “Ogrenme i¢in zamanin ve mekanin énemi yoktur.”
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v' “Ogrenciler evdeki gorevlerini kendi yapacaklarindan sorumluluk sahibi
olmaktadir.”
v’ “Ogrencilerin sinif ortaminda iist bilissel becerileri gelismektedir.”

v “Ogrenci merkezlidir ve aktif §grenme 6n plandadir”.

TYEOM’ nin iki asamasi1 vardir. Bunlardan biri 6grencinin derse gelmeden &nce konu
hakkinda bilgiler 6grendigi kisim, digeri ise ders sirasinda 6grendikleri bilgileri kullanarak iist
biligsel seviyeye ulastig1 kisimdir (Sadik ve Ergiileg, 2021). Burada 6gretmenin dersi planlama
asamasinda oldukca sistematik olmasi gerekir. Ogrencilere gonderilecek materyallerin
se¢iminden ders sirasinda kullanilacak materyallere kadar hepsinin uyum i¢inde olmasi
saglanmalidir (Hwang, Lai & Wang, 2015). Ogretmenin grencilerine ncelikle konuyu ders
icerigi ile ilgili yazili ya da gorsel materyal gondermesi gerekir. Ogrenciler, 6gretmenlerinin
onlara gonderdikleri igerikleri kendi hizlarinda ve istedikleri yerde ¢aligsma firsat1 bulurlar. Eger
ogretmen Ogrencilerine videolar gonderdiyse burada dikkat etmesi gerekenler mevcuttur:
Brame (2016)’e gore videolarin kisa olmasi, 68renci potansiyeline uygun olmasi, etkilesimli
iceriklerin olmasi, uygun video stillerinin seg¢ilmesi, biligsel seviye basamaklarinda asirtya
kagmilmamasi 6nemlidir. Guo, Kim & Rupin (2014) videolarin etkili olabilmesi i¢in 6
dakikanin altinda olmasi gerektigini ifade etmislerdir. Thorpe (2008)’a gore, videolar
ogrencilerin akademik basarilarinin gelismesini saglayan araglardir. Giiniimiizde ise etkilesimli
videolar da yayginlasmaya baslamistir. Etkilesimli videolar verimli 0grenme c¢iktilar
olusmasini saglar (Vural, 2013). TYEOM’ nde ders dncesi ne kadar dnemliyse, ders sirasinda
o0grenme icin yapilanlar da o kadar 6nemlidir. Sams & Bergmann (2013) bunun i¢in gesitli

onerilerde bulunmustur:

v Ters yiiz edilmis bir derste sinif i¢inde derste ilk olarak dgrencilere génderilen
materyallerdeki bilgilerin 6grenilip 6grenilmedigi kontrol edilmesi igin soru
cevap etkinligi yapilmalidir.

v" Ogrencilerin dersten énce kullandiklar1 63renme materyallerinden notlarla sinifa
gelmeleri saglanmalidir.

v Ogrenme materyallerinde anlasilmayan yerler dgrenciler tarafindan 6gretmene
sorulmalidir.

v" Sinifta etkinlik ortam1 olusturabilmek i¢in 6grenciler kiigiik gruplara ayrilabilir.

v Ogretmen 6grencileri degerlendirerek onlarin eksiklerini kapatabilir.
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Diger dgrenme yontemlerine gore nispeten yeni olan TYEOM, literatiire bakildiginda
kokeninin 1990’1 yillara kadar gittigi goriilmektedir (Correra, 2015). Mazur (2009)
ogrencilerin karmasik konulari anlayabilmelerini saglamak i¢in akran Ogretimi yontemini
uygulamustir. Ogrenciler ders dncesinde konular kitaplardan calismislar, birbirlerine sorular
sormuslar ve anlayamadiklari yerleri ise Mazur (2009) tarafindan kurulan elektronik platforma
yazmislardir. Sinifta ise bilgilerin pekistirilmesi ve 6grenmede sorun olan yerlerin diizeltilmesi
saglanmistir. Talbert (2017)’e gore Mazur’ un yontemi ters yliz edilmis 6grenmenin ilk
caligmalarindandir. Profesor Baker da 1995 yilinda benzer bir yontemi kullanarak, sunumlarini
ders oOncesinde Ogrencilerle paylasmistir. Ogrenciler de sunumlar c¢alisarak smifa
geldiklerinden derslerde aktiviteler yapmaya olanak saglanmistir (Talbert, 2017). Bergmann &
Sams (2014), bu 6grenme modelini lisedeki kimya derslerinde kullanmistir. Amaglart derslere
katilamayan 6grencilerin eksiklerinin kapatilmasini saglamak olmustur. Bu amaca ragmen tiim
ogrencilerin videolar1 izlediklerini fark ettiklerinden 2007-2008 egitim-6gretim yilinda bu
uygulamay1 tiim okulda devam ettirmislerdir (Bergmann, 2011). Ulkemizde ise bu dgrenme
modeli c¢esitli projeler ve farkli okullarin uygulamasiyla taninir hale gelmeye baslamistir
(Demiralay, 2014). Tiirkiye’de yer alan literatiirde, farkli alanlarda ve simif kademelerinde
arastirmalar yiiritilmektedir. Bu arastirmada ise sadece fen egitiminde ters yiiz edilmis

o0grenme modeli alaninda gergeklestirilmis lisansiistii ¢alismalar derlenmistir.

Bu arastirma, Tiirkiye’de gerceklestirilen YOK Ulusal Tez Merkezi veri tabaninda
yayimlanan tezlerle sinirlandirilmistir. TYEOM farkli alanlarda da kullanildig: igin bu
caligmada sadece fen egitimi alaninda yapilmis ¢alismalara yer verilmistir. Arastirmada nitel,

nicel ve karma desenli ¢alismalar meta senteze uygun olarak incelenmistir.

Bu arastirmanin amact, fen egitiminde TYEOM konusunda Tiirkiye’de yazilmis ve YOK
Ulusal Tez Merkezi veri tabaninda yayimlanmis tezlerin olusturulan temalarla iliskili olarak
meta sentez calismasinin yapilmasidir. Bu c¢alisma kapsaminda c¢esitli sorulara cevap

aranmistir. Bu meta sentez ¢alismasinda arastirma sorular1 asagidaki gibidir:

1. Fen egitiminde TYEOM ile ilgili yaymmlanmis tezlerde hangi arastirma deseni

kullanilmigtir?

2. Fen egitiminde TYEOM ile ilgili yayimlanmis tezlerin yillara gore dagilimi ne

durumdadir?

3. Fen egitiminde TYEOM ile ilgili yayimlanmus tezlerde amaglar nelerdir?
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4. Fen egitiminde TYEOM ile ilgili yayimlanmis tezlerde hangi c¢alisma gruplari

tizerinde caligmalar yapilmistir?

5. Fen egitiminde TYEOM ile ilgili yayimlanmis tezlerde hangi fen bilimleri konulari

tizerinde ¢aligmalar yapilmistir?

6. Fen egitiminde TYEOM ile ilgili yaymmlanmis tezlerde hangi veri toplama

araclarindan faydalanilmistir?

7. Fen egitiminde TYEOM ile ilgili yayimlanmus tezlerde ters yiiz edilmis 6grenme

modelini ger¢eklestirmek i¢in hangi uygulamalardan yararlanilmigtir?

8. Fen egitiminde TYEOM ile ilgili yayimlanmis tezlerde arastirmalarmn siireleri ne

kadardir?
9. Fen egitiminde TYEOM ile ilgili yayimlanmus tezlerde hangi sonuglar elde edilmistir?
YONTEM
Arastirmanin Modeli

Bu arastirmada fen egitiminde ters yiiz edilmis 6grenme modeli incelenirken nicel, nitel
ve karma aragtirma desenleriyle yazilmig arastirmalari sentezlemek igin nitel arastirma
yontemlerinden biri olan meta sentez ¢alismasi yapilmistir. Meta sentez calismalarinda ayni
konularda yazilmis farkli calismalarin bulgulart incelenir ve yorumlanir (Finfgeld, 2003, 5.205).
Bu tarz caligmalarda asil hedeflenen, farkli konularda yazilmis tiim ¢alismalarin daha genis
yorumlanmasiyla donlisimiinii saglamaktir (Sandelowski & Barroso, 2003). Meta sentez
caligmalar1 yapilirken ¢esitli basamaklar takip edilir. Bu basamaklar, Polat ve Ay (2016)

tarafindan asagida verilen Sekil 1°deki gibi gorsellestirilmistir:

"
N
Segilen Ortak\

s makalelerin temalarin
—— okunmasi olusturulmasi
K‘o ; Caligmaya <\ \ \ i
belirlenmesi SEa \ \ Sarecin ve
ve aragtirma QbR SiNncak : < ' bulgularin
asg makalelerin | 9
| raporlanmasi

sorularinin segilmesi
L Ortak temalarin

yazilmasi
sentezlenmesi

N >

Sekil 1. Bir meta sentez calismasinin basamaklari (Polat ve Ay, 2016)
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Verilerin Toplanmasi

Bu arastirmada arastirma sorularina yanit bulabilmek igin Yiiksek Ogretim Kurulu
(YOK) Ulusal Tez Merkezi veri taban1 taranmustir. Ilk olarak ters yiiz edilmis 6grenme alaninda
yapilan caligmalara ulasmak igin 6n tarama yapilmistir. On taramada “ters yiiz edilmis
O0grenme” anahtar kelimesi taratildiginda sadece 8 calismaya ulagilmistir. Bunun nedeni bu
kavramin Ingilizce ’den Tiirkce ’ye cevrilirken farkli geviriler kullanmis olmasidir. Daha
sonraki asamada ise anahtar kelime “flipped” olarak degistirilerek YOK’iin veri tabaninda
yayimmlanmig 158 yiiksek lisans ve doktora tezine ulasilmistir. Tiim tezler tek tek incelenerek
fen egitimi alaninda yapilan ¢aligmalar tespit edilmistir. Bu alanda yapilan toplam 23 yiiksek

lisans ve 4 doktora tezi oldugu goriilmiistiir.
Calismada Yer Alma ve Yer Almama Kriterleri

Bu arastirmada incelenen yiiksek lisans ve doktora tezlerinin ¢aligmada yer alma kriterleri

asagidaki gibidir:

v YOK Ulusal Tez Merkezi veri tabaninda yayimlanmis olmas1
v" Fen bilgisi, fizik, kimya veya biyoloji egitimi alanlarinda yazilmis olmasi

v" Tam metne ulasilabilmesi

Bu arastirmada incelenen yiiksek lisans ve doktora tezlerinin ¢alismada yer almama

kriterleri asagidaki gibidir:

v" Farkli veri tabanlarinda yayimlanmig olmasi
v' Farkli alanlarda yazilmig olmasi

v" Tam metne ulasilamamasi

Yukarida yer alan kriterler dogrultusunda makale yazarlar1 yiiksek lisans ve doktora

tezlerini bilimsel siizgegten gecirmislerdir.
Verilerin Analizi

Bu meta sentez calismasinda, veriler icerik analizi yontemiyle analiz edilmistir. Bu
yontemde, secilen konu ile ilgili yapilan caligmalarda ele alinan yontemler ve sonuclar
sistematik olarak degerlendirmeye tabii tutulur (Goktas vd., 2012; Lin, Lin & Tsai, 2014).

Yildirnim ve Simsek (2011)’e gore secilen konu ile ilgili yapilan ¢aligmalar benzerlikleri ve
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farkliliklar1 dogrultusunda temalarla diizenlenir. Bu ¢alismada igerik analizinin kullanilmasinin
sebebi, verileri temalara gore siiflandirmak, benzerlikleri ve farkliliklar1 ortaya koymak ve

sonuclara ulasmaktir (Cohen, Manion & Morrison, 2007).

Bu calismada lisansiistii tezler; arastirmalarin yapildigr yillara gore dagilimini,
amaclarini, hangi arastirma desenlerinin kullanildigini, hangi c¢alisma gruplarinin
kullanildigini, hangi fen bilimleri konularinda yapildigini, hangi veri toplama araglarindan
faydalanildigini, uygulama yapilirken hangi uygulamalardan yararlanildigini, arastirma
stirelerinin ne kadar siirdiigiinii, hangi sonuglar elde edildigini gosteren temalar altinda
incelenmistir. Bu temalar, meta sentez alaninda uzman bir alan egitimi profesorii ile dort
doktora Ogrencisinin fikirleri alinarak ortaya konulmustur. Bu c¢alismada incelenen yiiksek
lisans tezleri YL1, YL2,...,YL19 gibi, doktora tezleri ise D1, D2,..,D4 gibi isimler verilerek
kodlanmig ve asagida yer alan Tablo 1’ de detayl1 olarak belirtilmistir.

Tablo 1. Arastirma Kapsamindaki Meta Sentezde Kullanilan Lisansiistii Tezlerin Tiirleri

Cahismalar Calismalarin Kodlar f

Yiiksek Lisans Tezleri YLI1, YL2, YL3, YL4, YLS, YL6, YL7, YL8, YL9, YLI10, 19
YLI11,YL12, YL13, YL14, YL15, YL16, YL17, YL18, YL19

Doktora Tezleri D1, D2, D3, D4 4

Toplam 23

Tablo 1 incelendiginde fen bilgisi, fizik, kimya ve biyoloji egitimi alanlarinda toplam 19
tane yiiksek lisans ve 4 tane doktora tezi TYEOM’ ne uygun olarak yazilmis ve YOK Ulusal
Tez Merkezi veri tabaninda yayimlanmistir. Bu tezler, Microsoft Excel programi sayesinde
kategorize edilerek ¢oziimlenmistir. Ayrica, tablolar ve grafikler olusturularak bu konuda

arastirma yapan okuyuculara sunulmustur.
Gegerlik ve Giivenirlik

Gegerlik ve giivenirligi saglamak adma YOK Ulusal Tez Merkezi veri tabani
arastirmacilar tarafindan birden fazla taranarak yayim yanliligindan kaginmak hedeflenmistir.
Arastirma siireci 12/12/2021 tarihine kadar yayimlanan tezleri icerdiginden giincel yayimlanan
caligmalar takip edilmistir. Ayrica, bu aragtirma i¢in kullanilan tezler ve olusturulan temalar,
bir alan egitim uzmani ve dort doktora 6grencisi ile toplantilar yapilarak ve toplantilardaki

oneriler dikkate alinarak gecerlik ve giivenirlik ¢aligsmalar1 saglanmastir.
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BULGULAR

Bu calismada yer alan arastirma sorularma cevap bulmak i¢in elde edilen verilere ait
tablolar ve sekiller bu boliimde yer almaktadir. Asagida yer alan Sekil 2°deki grafik, caligmalari

arastirma desenlerine gore kategorize etmistir:

Arastirma Deseni

astirma
i

Karma
arastirma
deseni
44%

B Nitel arastirma deseni M Nicel arastirma deseni Karma arastirma deseni
Sekil 2. Arastirma kapsamindaki meta sentezde kullanilan tezlerin arastirma desenleri

Sekil 2’deki grafik incelendiginde, YOK veri tabanindan elde edilen 23 galismanin
%44’ Unlin karma arastirma deseni (N=10), %30’unun nicel arasgtirma deseni (N=7) ve
%?26’s1n1n nitel arastirma desenine (N=6) gore yazildig1 goriilmektedir. Asagida yer alan Sekil

3’teki grafikte yayimlanan c¢aligmalarin hangi yillarda yayimlandigini detayli olarak

gostermektedir.
Calismalarin Yillara Gore Dagilim
N6
4]
=z
sS4
=
£2
=
Eo0
i 2016 2017 2018 2019 2020 2021
R Yillar
W Yiksek Lisans Tezi @ Doktora Tezi

Sekil 3. Arastirma kapsamindaki meta sentezde kullanilan tezlerin yillara gore dagilimi

Sekil 3’teki grafik incelendiginde, YOK veri tabanindan elde edilen lisansiistii tezlerin
yillara gére dagilimi goriilmektedir. 2016 yili dncesi, TYEOM’ ne gore fen bilimleri alaninda

yazilmis tezlere rastlanmamistir. 2016 yilinda 1 tane, 2017 ve 2019 yillarinda 2 tane, 2018
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yilinda 3 tane, 2020 yilinda 6 tane ve 2021 yilinda 5 tane yiiksek lisans tezi yazildig

goriilmiistiir. 4 tane doktora tezi ise sadece 2020 yilinda yazilmistir ve diger yillarda yazilan ve

yayimlanan doktora tezlerine rastlanilmamigtir. Tablo 2’de yer alan yayimlanan tez

caligmalarin amaglarini detayli olarak icermektedir. Tablo 2 incelendiginde, ters yliz edilmis

ogrenme alanindaki ¢alismalarda en fazla yapilan ¢aligma akademik basari {izerine olmustur

(f=16). Akademik basar1 lizerine etkisini takip eden arastirmalar ise 6Zrenci goriisleri iizerine

etkisidir (f=10). En fazla arastirma yapilan ii¢iincii amag ise kaliciliga etkisidir (f=3). TYEOM

iizerine farkli amaclarla ¢alismalar yapilmis olup bu arastirmalarin frekanslari oldukca azdir.

Tablo 2. Arastirma Kapsamindaki Meta Sentezde Kullanilan Lisansiistii Tezlerin Amaclari

Calismanin Amaclari Calismalarin Kodlar f
. . D1, D2, D3, D4, YL1, YL2, YL3, YL4, YL5, YL6, YL9,
Akademik basartya etkisi YL10, YLI1, YLI3, YL16, YL19 16
Kayrgm yanilgilarmin giderilmesine VL1 1
etkisi
. C o . D3,YL2, YL3,YL7, YL9, YL10, YL12, YL14, YL15,
Ogrenci goriislerine etkisi 10
YL16
Elestirel diisiinme egilimine etkisi D1 1
Ogretmen adaylarmin gériislerine etkisi D2, YL4 2
Kepch kendine dgrenme becerilerine D4, YLI9 5
etkisi
Kavramsal anlama diizeylerine etkisi YL5 1
Siirece etkisi YL7,YLI10 2
Epistemolojik inang¢larina etkisi YL8 1
21. ylizy1l becerilerine etkisi YL8 1
Ogretmen goriislerine etkisi YL9 1
Zihinsel risk alma becerilerine etkisi YL10, YL13 2
Kaliciliga etkisi D2, YL10, YL16 3
Sinif iklimine etkisi D2 1
Ozgiivene etkisi YL4 1
Performans diizeyine etkisi YLI11 1
Problem ¢6zme becerilerine etkisi YLI11 1
Tutuma etkisi YL11,YL16 2
Ogrenmeyi 6grenme yetkinligine etkisi YL12 1
Bilgisayarca diisiinme becerilerine etkisi YLI13 1
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Cevre bilinci diizeyine etkisi YL14 1
Kavramsal 6grenmeye etkisi YLI15 1
Modellerin dogasina etkisi YLI15 1
Ogrenmeye etkisi YL17 1
Oz diizenleme becerilerine etkisi D3 1
Veli goriislerine etkisi D3 1
Oz yeterlik inanglarina etkisi YLI18 1
STEM egitimine yaklasimlarina etkisi YLI18 1
STEM mesleklerine olan ilgisine etkisi D4 1
Bilimsel siire¢ becerilerine etkisi YL19 1

Sekil 4’te yer alan grafikte TYEOM’ nin hangi ¢alisma gruplariyla yapildigini detaylica

gosterilmistir.
CALISMA GRUPLARI
15
E -
5
s
Ortaokul Lise Ogretmen SRR Ve
Ogrencileri | Ogrencileri Adaylari &
M Doktora Tezi 2 0 2 0 1
B Yiksek Lisans Tezi 9 6 4 1 0

MW Yiksek Lisans Tezi M Doktora Tezi

Sekil 4. Arastirma kapsamindaki meta sentezde kullanilan tezlerin ¢alisma gruplari

Sekil 4’teki grafik incelendiginde, en yogun olarak ortaokul 6grencileriyle ¢alisildig:
goriilmektedir (f=11). Lise oOgrencileriyle ve 6gretmen adaylariyla yapilan caligmalarin
say1sinin esit oldugu goriilmektedir (f=6). Ogretmenler ve velilerle yapilan ¢alismalarin sayis
ise en az seviyededir (f=1). Doktora tezlerinde kullanilan arastirma gruplar1 ortaokul 6grencileri
(f=2), 6gretmen adaylar1 (f=2) ve velileri (f=1) kapsarken; yiiksek lisans tezlerinde veliler hari¢
tiim calisma gruplariyla (f=20) caligmalar yapilmustir.

Tablo 3’te arastirma kapsamindaki meta sentezde kullanilan tezlerin ters yiliz edilmis

O6grenme modelinin hangi fen bilimleri konulariyla yapildigini detaylica gdsterilmektedir.
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Tablo 3. Arastirma Kapsamindaki Meta Sentezde Kullanilan Tezlerin Fen Bilimleri Konular

DERS KADEMELER KONULAR KOD f
5. SINIF Madde ve Degisim (2), Insan ve Cevre ~ YL4, YLS, YL14 3
6. SINIF Madde, Yogunluk, Solunum Sistemi YL4, YL5, YL6 3
Fen
Bilimleri Karisimlar, Aynalarda Yansima ve
7. SINIF Is1gin Sogurulmasi, Kuvvet ve Hareket ~ YL4, YL10, YL13, D4 4
(2)
Maddenin Is1 ile Etkilesimi, Asitler ve
8. SINIF Bazlar, Madde ve Endiistri (2), YLI1, YL4, YL12,YL16, D3 5
Mevsimler ve iklim
9.SINIF - - .
10.SINIF Basing ve Kaldirma Kuvveti YLI1 1
Fizik
11.SINIF - - -
12. SINIF - - -
9.SINIF - - 0
Asitler, Bazlar ve Tuzlar, Kimyanin
10.SINIF Temel Kanunlari, Kimyasal YL3, YLI19 2
. Hesaplamalar ve Mol Kavrami
Kimya
11.SINIF fleri Kimya YL9 1
12.SINIF Organik Kimya YL7 1
9.SINIF Mitokondri ve Kloroplast YL17 1
10.SINIF - - -
Biyoloji
11.SINIF - - -
12.SINIF - - -

Tablo 3 incelendiginde, ortaokul ve lise diizeyindeki kademelere gore hangi konularda

arastirma yapildigr gortilmektedir. Ortaokul kademesinde en ¢ok ¢aligmanin 8. sinifta (f=5)
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yapildigina, lise kademesinde ise en ¢ok ¢alismanin kimya dersinde 10. sinifta (f=2) yapildigina

rastlanilmaktadir.

Tablo 4’te ise arastirma kapsamindaki meta sentezde kullanilan tezlerin TYEOM nin

liniversite seviyesinde hangi derslerde uygulandigini gostermektedir.

Tablo 4. Arastirma Kapsamindaki Meta Sentezde Kullanilan Tezlerin Uygulandigi Universite

Diizeyindeki Dersler

Dersler KOD f
Organik Kimya (2) YL2, YL15, YL18, D1, D2, 5
Evrim*

Egitim Psikolojisi

Ozel Ogretim Yontemleri 2

Tablo 4 incelendiginde, liniversite diizeyindeki derslerden Organik Kimya dersinde 2 kez,
Evrim dersinde 1 kez, Egitim Psikolojisi dersinde 1 kez, Ozel Ogretim Yontemleri 2 dersinde
1 kez olmak iizere 5 kez ters yliz edilmis 6grenme modelinden yararlanilan c¢aligmalar
yapilmistir. Evrim ile ilgili yazilmis tezde tezin tam metnine erisim kisitli oldugu igin 6zet
kismindan ¢ikarim yapilmistir. Asagida yer alan Tablo 5 ters yiiz edilmis 6grenme modeli i¢in

hangi veri toplama arag¢larindan yararlanildigini gostermektedir:

Tablo 5. Arastirma Kapsamindaki Meta Sentezde Kullanilan Tezlerdeki Veri Toplama Araglari

VERI TOPLAMA ARACLARI KOD f
YLI1, YL2, D1, YL3, YL6, YLO, 15
Akademik Bagar1 Testi YL10, D2, YL11, YL13, YL15, YL16,
D3, D4, YLI19

Kavram Testi YL1 1

. YL2, YL3, YL7, YL9, YL10, D2, 10
Yar1 Yapilandirilmig Goriisme Formu YLI14, YL16, YL17, D3,
“Elestirel Diisiinme Egilimleri Olcegi” D1 1
“TPAB Olgegi” YL4 1
“TPAB Ozgiiven Olgegi” YL4 1
Dokuman incelemesi YL4, YL9 2
Odak Grup Goriismesi YL4,YL9, D2, YL14 4
Gozlem YL4, YL9, YL14 4
Kavramsal Anlama Testi YLS 1
“Kendi Kendine Ogrenme Becerileri Olcegi” YL5, YL19 2
Ogrenci Goriis Anketi YL7,YL9, YL10, YL12, YL15 5
“Bilimsel Epistemolojik Inanglar Olgegi” YLS8 1
“21. Yiizy1l Ogrenme Becerilerinin Kullaniima 1

. s YLS

Diizeyi Envanteri
Yazili Sinavlar YL9 1
“Zihinsel Risk Alma Olgegi” YL10 1
“Sinif iklimi Envanteri” D2 1
Ogrenci Giinliikleri D2,YL12 2
Performans Diizeyi Testi YLI11 1
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Mantiksal Diistinme Grup Testi YLI11 1
Fizik Dersi Tutum Olgegi YLI11 1
“Ogrenmeyi Ogrenme Yetkinlik Olgegi” YL12 1
Kisisel Bilgi Formu YL12 1
“Bilgisayarca Diisiinme Olgegi” YL13 1
“Zihinsel Risk Alma ve Yordayicilarina Yonelik 1
O YLI3
Alg1 Olgegi
“Fen Bilimleri Tutum Olgegi” YLI16 1
“Oz Diizenleme Olgegi” D3 1
Veliye uygulanan agik uglu sorular D3 1
“Teknolojiyle Kendi Kendine Ogrenme Olgegi” D4 1
“STEM Mesleklerine Yonelik ilgi Olgegi” D4 1
“Ogretmen Oz Yeterlik Inang Olgegi” YLI18 1
“Entegre STEM Egitimi Yonelik Olgegi” YL18 1
“Grasha-Riechman Ogrenme Stilleri Olgegi” YL19 1
“Bilimsel Siire¢ Becerileri Testi” YLI19 1
“Hao’nun Ters Yiiz Ogrenme Hazir Bulunusluk 1
S YL19
Olgegi
“Mantiksal Diisiinme Yetenegi Olcegi” YL19 1
TOPLAM 72

Tablo 5 incelendiginde, en ¢ok arastirmanin akademik basari testi (f=15) kullanilarak

yapildig1 goriilmektedir. Ikinci sirada ise yari yapilandirilmis goriisme formlarr (£=10) yer

almaktadir. Lisansiistli ¢aligmalarin ¢ogunda birden fazla veri toplama araci kullanildig: igin

toplamda 72 veri toplama aracina ulagilmistir.

Tablo 6’da arastirma kapsamindaki meta sentezde kullanilan tezlerin TYEOM’ nin

uygulanabilmesi i¢in Ogrencilerle igeriklerin hangi uygulamalar araciligiyla paylasildig:

gosterilmektedir.

Tablo 6. Arastirma Kapsamindaki Tezlerde TYEOM’de Kullanilan Uygulamalar

Uygulamalarin isimleri Kod f
Whatsapp YLI1, YL2, D2, YL16, D3, 5
Edpuzzle YL3, YLS8, YL9, YL14, YL15, D3 6
EBA YLS5, YL10, YL12, YL16, D4 5
Edmodo YL6, YL18 2
Youtube YL9, YL17 2
Tagmabilir aygitlar (CD, USB) YL10, YL11, YL13 3
Websitesi YLI11, YL13 2
Diger YL2, YL4, YL7, YL9, D2, YL17,D4, YL19 20
TOPLAM 45

Tablo 6 incelendiginde, en c¢ok kullanilan uygulamanin Edpuzzle (f=6) oldugu

goriilmektedir. Ikinci sirada ise Whatsapp (f=5) ve EBA (f=5) yer almaktadir. Diger kisminda

20 tane farkli uygulama oldugu goriilmektedir. Tez calismalarinda birden fazla uygulama

kullanilan aragtirmalar oldugu i¢in toplamin incelenen tez sayisindan fazla oldugu ¢ikarimi

119
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yapilabilir. Ayrica bir ¢alismanin (D1) sadece 6zet kismina erisim saglandigindan hangi

uygulama kullanildig1 bilinmemektedir.

Arastirma kapsamindaki tezlerde TYEOM nin uygulama siireleri Tablo 7°de toplu olarak

gosterilmektedir.

Tablo 7. Arastirma Kapsamindaki Tezlerde TYEOM nin Uygulama Siireleri

Uygulama Siireleri Kod f
8 ders saati YL5 1
15 ders saati YLI1 1
16 ders saati YL6 1
24 ders saati YLI10 1
2 hafta YL17 1
3 hafta YLI1, YL3 2
4 hafta YLI15 1
5 hafta YLI13,YL14 2
6 hafta YL2, YLS, YLI2, YL16, D3 5
8 hafta YL7,D2, D4 3
10 hafta YL18, YL19 2
Say YL9 1
1 dénem YL4 1
TOPLAM 22

Tablo 7 incelendiginde, TYEOM uygulanan tez ¢alismalarinda uygulama siireleri
acisindan farkliliklar mevcuttur. En ¢ok tercih edilen uygulama siiresinin 6 hafta oldugu
goriilmektedir. Ikinci sirada ise 8 hafta yer almaktadir. Toplamda ise 22 sonuca ulasiimaktadir
c¢linkii tez calismalarindan birinde (D1) erisim kisitli oldugundan 6zet kisminda bu bilgiye yer

verilmemektedir.

Arastirma kapsamindaki TYEOM uygulanan tezlerdeki akademik basari ile ilgili

sonuclar1 Tablo 8’de gostermektedir.

Tablo 8. Arastirma Kapsamindaki Tezlerde TYEOM nin Akademik Basariya Etkisiyle Ilgili

Sonuglar
Sonuclar Kod f
TYEOM ogrencilerin akademik basarilarinda anlamli YLI1, YL16 2
bir farlilik olugturmamustir.
TYEOM ogrencilerin akademik basarilarinda olumlu YL2, YL3, YL6, YL9, YL10, D2, 12
etkiye sahiptir. YLI11,YL12, YL13, YL15, YL17, D3
TYEOM deney gruplar1 ve kontrol grubu arasinda D4 1

akademik basar1 ve ilgi agisindan anlamli bir farklilik

olustururken, iki deney grubu arasinda anlamli farklilik

olusturmamustir.

TYEOM deney gruplari ve kontrol grubu arasinda YL19 1
akademik basari, kendi kendine 6grenme, mantiksal
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diisiinme yetenegi agisindan anlamli bir farklilik

olusturmustur.

TYEOM bagimsiz ve katilime1 6grenme stiline sahip YL19 1
gruplarda akademik basarty1 olumlu etkiler.

TOPLAM 17

Tablo 8 incelendiginde, akademik basari ile ilgili farkli sonuglarla karsilasilmaktadir.
Ancak en ¢ok karsilasilan sonug (f=12), TYEOM’ nin akademik basariy1 olumlu etkiledigidir.
Bunun disinda, etkisinin olmadigi (f=2) sonuglar da vardir. Ayrica, akademik basarinin

ogrenme stillerine gore farklilastigi da goriilmektedir.

Tablo 9. Arastirma Kapsamindaki Tezlerde TYEOM lle llgili Gériislere Yonelik Sonuglar

Sonuclar Kod f

TYEOM o&grencilerin ilgi, tutum ve goriislerinde olumlu yonde etkilidir. YL2 1

TYEOM ogrencilerin goriislerinde olumlu yonde etkilidir. ¥IET’6YL7’ YLI2, 4

TYEOM  nin farkli dersler igin de uygulanabilirligini 6grenciler 1

. YL7

desteklemektedir.

TYEOM igin dgrenciler olumlu ve olumsuz gériisler bildirir. YL10, YL15 2

TYEOM ogrencilerin bu modeli islevsel olarak degerlendirmesini saglar. D2 1

TYEOM etkili, tekrar yapma imkani sunan, esnek, derse hazirlikli gelmeyi D3 1

saglayan bir modeldir.

TYEOM velilerin olumlu gériisler ifade etmesini saglamustir. D3 1

TYEOM ve STEM etkinlikleri 6grencilerin goriislerinde olumlu yonde 1
e YLI18

etkilidir.

TOPLAM 12

Tablo 9 incelendiginde, 6grencilerin goriisleri ile ilgili farkli sonuglar elde edilmistir.
Ancak en cok karsilasilan sonug (f=4), ters yiiz edilmis 6grenmeye karsit olumlu goriislerin
oldugudur. Bununla birlikte, iki arastirmada (YL10 ve YL15) da hem olumlu hem de olumsuz
goriiglerin var olduguna deginilmistir. Ayrica, arastirmalardan ¢ikan goriis niteligi tagidigi

diistintilen ifadeler de Tablo 10°da yer almaktadir.

Tablo 10. Arastirma Kapsamindaki Tezlerde TYEOM nin Kaliciliga Etkisiyle Ilgili Sonuglar

Sonuclar Kod f
"el"tEIEhgll;/I ogrencilerin 6grendikleri bilgilerin kaliciliklarinda olumlu yonde YL10, YLI3 5
TYEOM &grencilerin dgrendikleri bilgilerin kaliciliklarinda etkili degildir. D2 1
TOPLAM 3

Tablo 10 incelendiginde Ogrencilerin bilgilerinin kaliciliklariyla ilgili de farkli
caligmalarda farkli sonuclar elde edilmistir. Yapilan iki ¢alismada (YL10 ve YLI13)

TYEOM nin 6grencilerin bilgilerinin kaliciliklarma olumlu etkisi oldugu belirlenmisken, bir
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calismada (D2) kaliciliga etki etmedigi bulunmustur. Tablo 11° de TYEOM nin tutuma etkisi

ile ilgili elde edilen sonuclara yer verilmistir.

Tablo 11. Arastirma Kapsamindaki Tezlerde TYEOM nin Tutuma Etkisiyle Ilgili Sonuglar

Sonuclar Kod f
TYEOM 6grencilerin olumlu bir tutuma sahip olmasini saglar. D2, YL11 2
TYEOM ogrencilerin tutumlarinda etkili degildir. YL16 1
TOPLAM 3

Tablo 11 incelendiginde, 6grencilerin tutumlari ile ilgili iki farkli sonug elde edilmistir.
Yapilan iki ¢alismada (D2 ve YL11) TYEOM nin dgrencilerin tutumlarina olumlu etkisi
oldugu belirlenmisken, bir ¢alismada (YL16) tutumun degismedigi bulunmustur. Tablo 12 de
TYEOM ye iliskin diger sonuglara yer verilmistir.

Tablo 12. Arastirma Kapsamindaki Tezlerde TYEOM  ye iliskin Diger Sonuglar

Sonuclar Kod f
TYEOM ogrencilerin kavram yanilgilarmin giderilmesinde etkilidir. YL1 1
TYEOM, TPAB (teknolojik pedagojik alan bilgisi) ve TPAB 6zgiiven
) oS YL4 1
sonuglarinda olumlu etkiye sahiptir.
Ogrencilerin TYEOM ile gergeklestirilen pedagojik alan bilgisi ve TPAB
= . - . o YL4 1
bilgi diizeyleri olumlu y6nde etkilenmistir.
TYEOM qgr.encﬂerm kendi kendine 6grenme becerisi iizerinde olumlu YLS, YLI2 )
etkiye sahiptir.
TYEOM ogrencilerin yogunluk konusunda kavramsal anlamalarinda olumlu
. 7 YLS 1
yonde etkilidir.
TYEOM’nde 6grenciler derslere 6n hazirlikli gelmelerini saglamaktadir. YL7 1
TYEOM 6grencilerin bilimsel epistemolojik inang diizeylerinde etkili
r s YLS 1
degildir.
TYEOM 6grencilerin 21. Yiizyil beceri diizeylerinde etkili degildir. YL8 1
TYEOM 6grencilerin zihinsel risk alma becerilerinde etkili degildir. YL10, YL13 2
TYEOM 6grencilerin siif iklimi algilarinda etkili degildir. D2 1
TYE(:)M ogrencilerin problem ¢dzme becerilerinde etkili degildir. YL11 1
TYEOM ogrencilerin bilgisayarca diisiinme becerilerinde etkili degildir. YLI13 1
TYEOM ogrencilerin 6zgiivenlerinde olumlu y6nde etkilidir. YL14 1
Cevre egitiminde TYEOM kullanim1 &grencilerin dersi daha iyi anlamasina
. . y YL14 1
ve derste aktif olmaktan keyif almasini saglamistir.
TYEOM o6grencilerin 6z diizenleme becerileri agisindan etkilidir. D3 1
TYEOM 6grencilerin teknolojiyle kendi kendine 6grenme agisindan etkili D4 1
degildir.
TYEOM STEM etkinliklerinde dgrencilerin 6z yeterlik inanglarmni ve YLI18 1
STEM 6gretimi yonelimlerinde olumlu yonde etkilidir.
TYEOM deney gruplari arasinda bilimsel siireg becerileri agisindan etkili
s YL19 1
degildir.
TOPLAM 20

Tablo 12 incelendiginde, TYEOM bazi durumlarda olumlu etkiye sahipken, bazi
durumlarda etkili olmadig1 goriilmiistiir. Olumlu etki goriilen durumlar, kavram yanilgilarinin

giderilmesi, TPAB ve TPAB 06zgiiveni, kendi kendine 6grenme becerisi, kavramsal anlama,
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ozgiiven, 0z dlizenleme becerisi, 6z yeterlik inanglart ve STEM 6gretimi yonelimleridir. Etkisi
goriilmeyen durumlar ise bilimsel epistemolojik inang diizeyleri, 21. yiizy1l becerileri, zihinsel
risk alma becerileri, sinif iklimi algilari, problem ¢dzme becerileri, bilgisayarca diisiinme
becerileri, teknolojiyle kendi kendine 6grenme becerileri, bilimsel siirec becerileridir. Incelenen
23 tane tezin 22’sinin sonuglar1 yukaridaki tablolarda yer almaktadir. 1 tezin sadece Ozet
kismina erisilebildiginden onun sonuglarina bu arastirmada yer verilmemistir. Ayrica

caligmalarda birden fazla sonug yer aldig1 i¢in her sonug arastirmaya eklenmeye ¢aligilmistir.
TARTISMA VE SONUC

Arastirma, 2016-2021 yillar1 arasinda Tiirkiye’de TYEOM ile yapilan tez ¢alismalarina
yer vermistir. Tez calismalarina bakildiginda, 2020 ve 2021 yillarinda ¢calismalarin yogunlastigi
cikarimi yapilabilir. Arastirilan bu calismalarda kullanilan arastirma deseni, %44 ile karma
arastirma desenidir. Calismalarda karma desenin kullanilmasinin amaci arastirilan durumu
farkli yonleriyle incelemek olarak verilebilir. Ayrica, Aydogdu, Karamustafaoglu ve Biilbiil
(2017) tarafindan yapilan arastirmada da ifade edildigi lizere, egitim arastirmalarinda betimsel
aragtirma yontemi kadar ¢ok sik kullanilmasa da karma aragtirma deseninin 6zellikle son
yillarda yapilan egitim arastirmalarinda izlenen yontemlerden birisi olmast ile de bu durumu
desteklemektedir. Arastirmalarin amaclarina bakildiginda, en ¢ok calismanin akademik
basartya etkisi iizerinde yapildig1 goriilmektedir. Ogrencilerin akademik basarismin yiiksek
olmasi konuyu 6grendiklerine 151k tutacagindan ters yiiz edilmis 6grenme modelinin akademik
basariya etkisine bakilmasinin normal oldugu diisiiniilmektedir. Diger 6grenme modellerine
gore nispeten yeni bir 6grenme modeli oldugundan 6grencilerin bu model hakkindaki goriisleri
de en ¢ok arastirilan diger bir alt bashiktir. Bir 6grenme modelinde 6grencilerin goriisleri
onemlidir ¢iinkii 6grenci 6grenme modeline karsi bir davranis gelistirdiginde 6grenmesi de
etkilenecektir. Eger 6grenci 6grenme modeline karsi olumsuz bir davranig gelistirirse bu durum
ogrenmesini ve goriislerini de etkileyebilir. Solak (2021)’1n da degindigi iizere, TYEOM’ nin
ogrencilerin akademik basarilarina etkisi ve bu modele iligkin 6grenci goriislerini belirleme
arastirmalar1 disinda birtakim arastirmalar planlanip yiiriitiilebilir. Boylelikle, TYEOM’ nin

ogrenciler lizerindeki etkileri daha detayli 6grenilebilir.

Bu arastirmada tezlerde hangi arastirma gruplariyla ¢alisildigi incelenmistir. Buna gore,
en ¢ok calisilan aragtirma grubu ortaokul 6grencileridir. Bu durum ortaokul 6grencilerinin daha
ulagilabilir oldugunu diisiindiirmektedir. En az calisilan grup ise 6gretmenler ve velilerdir. Bu

gruplarda yapilan ¢alismalarin yetersiz oldugu goriilmektedir. Velilerden veri toplanmasi veya
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velilere ulagsmak daha zor olabilir; bu nedenle ¢calismalarda tercih edilmeyen bir aragtirma grubu
olabilir. Ancak Ogretmenlerle yapilan arastirmalarin arttirilmasi gerekmektedir. Ciinkii
ogretmenler ne kadar farkli 6grenme modelleri hakkinda bilgiye sahip olursa o kadar 6grenciye
ulagabilir. Bu nedenle, énce dgretmenlere TYEOM hakkinda farkindalik kazandirilabilir daha

sonra da bu model {izerinde ¢aligsmalar yapilabilir.

TYEOM ile ilgili konu dagilimlarina bakildiginda, ¢ogunlukla ortaokul kademesindeki
konularin ¢aligildig1 goriilmektedir. En ¢ok ¢aligmanin 8. sinif diizeyindeki konularla yapildig:
sonucuna erisilebilir. Bu durumun sebebinin, ortaokul dgrencilerinin hem ulasilabilir olmasi
hem de teknolojik alet kullaniminin diger kademelere gore 8. sinif kademelerinde daha iyi
olabilecegi diisiiniildiiglinden olabilir. 8. smif diizeyindeki konular1 ise 7. sinif diizeyindeki
konular izlemektedir. Lise kademesinde de ¢alismalar yapilmistir, en ¢cok arastirmanin kimya
dersinde yapildig1 goriilmektedir. Universite diizeyinde de calismalar vardir ve yine en ¢ok
kimya alaninda ¢alisma mevcuttur. Bu nedenle, bu konuda arastirma yapacak olanlarin fizik ve

biyoloji gibi konulara yonlenmesi alandaki eksikleri kapatmak adina faydali olacaktir.

TYEOM’ ni arastirmak i¢in yogunlukla kullanilan veri toplama araglar1 akademik basari
testi ve yar1 yapilandirilmis goriisme formudur. Bu veri toplama araglarini takiben, 6grenci
gorlis anketi, ortak grup goriismesi ve gozlemler de calismalarda kullanilmistir. Bu konu
hakkinda arastirma yapacak kisilerin, TYEOM’ ni farkli temalar altinda inceleyerek sadece bu
ogrenme modeline yonelik 6lcek gelistirmesi ve uygulamalarmin ¢ogalmast TYEOM’ nin

detaylica anlasilmasina katki saglayacaktir.

TYEOM’ nin uygulanabilmesi icin oncelikle 6gretmenlerin ya da arastirmacilarin
ogrencileriyle konu hakkinda bilgileri paylasabilecegi bir platform se¢mesi gerekmektedir. Tez
caligmalarina bakildiginda, en ¢ok kullanilan uygulamanin Edpuzzle oldugu goriilmektedir.
Bunun sebebinin bu uygulamanin ara yiiziiniin basit olmasi, istenen videonun uygulamaya
yiiklenmesi, videoya sorularin eklenmesi ve herkes tarafindan kolayca anlagilabilir olmasi
olabilir. Ayrica bu uygulama arastirmaciya, 6grencinin videonun ne kadarini izledigi, video
icinde sorulan sorularin kag tanesine dogru cevap verdigi gibi bilgiler vermesi arastirmalarda
neden kullanildigini agiklayabilir. Bu uygulamayi, Whatsapp ve EBA takip etmektedir. Bu
ogrenme modelini kullanacak kisilerin, 6ncesinde amacina uygun bir platform belirlemesi

gerekmektedir.
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TYEOM'’ nin uygulama siiresine bakildiginda, en ¢ok tercih edilen siirenin 6 hafta oldugu
goriilmektedir. Ancak bu 6grenme modelinde yapilan ¢alismalarda 8 ders saatinden 1 doneme
kadar uygulama siiresine rastlanmaktadir. Bu durumda, bu 6grenme modeli i¢in etkili siirenin

ne oldugu yapilacak ¢aligmalar ile ilerleyen zamanlarda belirlenebilir.

Bu calismada, TYEOM ile ilgili arastirma sonuglar1 bes farkli tabloda verilmistir. Bunun
sebebi birbiriyle iliskili basliklarda farkli sonuglarin ortaya ¢ikmasidir. Akademik basar ile
ilgili bulunan sonuglardan bazilar1 olumlu etki olustururken, bazi ¢calismalarda ters yliz edilmis
o0grenme modelinin etkisine rastlanilmamistir. Arastirmalara farkli konular da eklenerek
calismalar siirdiiriilmiis ve onlar i¢in de akademik basari arastirilmistir. Ogrencilerin 6grenme
stillerine gore bu modelin akademik basari iizerinde etkisi arastirilmis ve bagimsiz ile katilime1
ogrenme stillerine sahip dgrencilerin akademik basarilarinin olumlu etkilendigi goriilmiistiir.
Bu alandaki ¢alismalar arttirilirsa, akademik basarinin neden etkilendigi ya da etkilenmedigi de
ortaya cikartilabilir. Ogrenci goriisleriyle ilgili bulunan sonuglarda genellikle olumlu gériislere
rastlanmistir. Olumsuz goriislere bakilip ters yiiz edilmis 6grenme modelinin uygulama siireci
de gelistirilebilir ya da degistirilebilir. Kalicilik ve tutuma bakildiginda her iki alanda da 3
calismadan 2’sinin olumlu bir etkiye sahip oldugu, 1’inin ise etkisinin olmadig1 sonucuna
varilmistir. Diger sonuglara bakildiginda ise, TYEOM baz1 alanlar1 olumlu etkilerken, bazi
alanlarda yine herhangi bir etkiye neden olmamistir. Arastirmacilarin, kullanilan 6lgekleri farkli

gruplara uygulamasi ile genelleme yapmak 6grenme modelleri i¢in daha uygun olacaktir.

Sonug olarak, incelenen ¢alismalardan ulasilan bulgular TYEOM’ nin tez calismalar
acisindan literatiirdeki durumunu goérmemizi saglamaktadir. Bu ¢alisma, gelecekteki
arastirmalara 11k tutmasi acisindan meta sentezin ne kadar Onemli oldugunu diger

aragtirmacilara gostermektedir.
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EXTENDED SUMMARY

Since the introduction of constructive learning in the education system, concepts such
as student-centricity and individuality have been prominent. However, having class sizes in
which individuality can be difficult in a classroom environment, the rush to cultivate curriculum
gains, and the lack of time for individuality offer alternative solutions. A flipped learning model
(FLM) is used as a model that can address these needs. FLM has two stages: One is the part
where the student learns about the subject before they come to class, and the other is the part
where they get to the top cognitive level using information they learn during the course (Sadik
& Ergulec, 2021). The teacher needs to be quite systematic in the planning stage of the lesson.
All materials to be sent to students must be harmonized, from selection of material for use
during the course (Hwang vs., 2015). The teacher should first send students text or visual
materials about the subject matter content. Students have the opportunity to create content that
their teachers send them, at their own pace and at study where they want. The teacher could
send videos to his students, according to Brame (2016), it is important that videos are short,
conform to student potential, have interactive content, select appropriate video styles, and not
overestimate cognitive level steps. Guo, Kim, and Rubin (2014) stated that videos need to be
under 6 minutes to be effective. According to Thorpe (2006), videos are the means by which
students improve academic achievement. Today, interactive videos are becoming more

common. Interactive video produces efficient learning outputs (Hit, 2013).

The purpose of this research is to conduct a meta-synthesis study in science education,
in relation to the themes that were produced in Turkey in the case of the FLM and published in
the Higher Education Institution (YOK) National Thesis Center database. A number of

questions have been asked. Research questions in this meta-synthesis study are as follows:

What research pattern has been used in science education in published dissertations on

FLM?

O What is the distribution of the theses published on FLM in science education by years?

0 What are the objectives of the theses published on FLM in science education?

0 Which study groups have been studied in the theses published on FLM in science
education?

O Which subjects were studied in the theses published on FLM in science education?

131



0 Which data collection tools were used in the theses published on FLM in science
education?

0 Which applications were used to carry out FLM in published theses on FLM?

0 What is the duration of the research in the theses published on FLM in science education?

0 What results have been obtained in in the theses published on FLM in science education?

This research is limited to the theses published in the YOK National Thesis Center
database in Turkey. Because FLM is used in different fields, this study only included studies in
the field of science education. The study examined qualitative, quantitative, and mixed patterns

in accordance with meta synthesis.

In this study, FLM in science education was examined, while the meta-synthesis study
was conducted, one of the qualitative research methods, to synthesize research written with
quantitative, qualitative, and mixed research patterns. The findings of different works written
on the same subjects are examined and interpreted in the meta-synthesis studies (Fingeld, 2003,
p.205). The real aim of these efforts is to transform all of the works written on different subjects

through a broader interpretation (Sandelowski & Barroso, p.154).

In this research, the YOK National Thesis Center database was scanned for answers to
research questions. First, a pre-scan was made to reach the studies in the flipped learning field.
When the keyword "flipped learning" was scanned in the pre-scan, only 8 studies were found.
The reason for this is that this concept used different translations when it was translated from
English to Turkish. At the next stage, the keyword was changed to "flipped" and 158 master's
and doctoral theses published in the database of YOK were reached. Studies in the field of
science education were determined by examining all theses one by one. It has been observed
that there are 23 master's and doctoral theses in this field. The criteria for inclusion of the
master's and doctoral theses examined this research are as follows: (a) Published in the YOK
National Thesis Center database, (b) written in science, physics, chemistry or biology education

and (c) access to full text.

In this meta-synthesis study, the data was analyzed by content analysis method. This
method systematically evaluates the methods and results discussed in the study of the selected
topic (Goktag, 2012; Lin, Lin and Tsai (2014). According to Yildirim & Simsek (2011), the
studies on the chosen topic are organized with themes in line with similarities and differences.

The reason for using content analysis in this study is to classify data according to themes, to
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reveal similarities and differences, and to reach conclusions (Cohen, Manion & Morrison,

2007).

In this research, postgraduate theses studied in themes that show the distribution,
objectives, what research patterns are used, what study groups are used, what science issues
are being done, what data collection tools are being utilized, what applications are being used
to make applications, how long research times, what results are being obtained. These themes
were created by the ideas of a professor who is an expert in the field of meta-synthesis and four

doctoral students.

To ensure validity and reliability, the YOK National Thesis Center database is scanned
by researcher to avoid publication bias. The research process included theses published until
12/12/2021, so current published works were followed. Furthermore, the theses used for this
research and the themes created, the validity and reliability studies were provided by holding
meetings with a professor and four doctoral students from field and taking into account the

suggestions in the meetings.

It is seen that 44% of 23 studies obtained from YOK database were written according
to mixed research design (N=10), 30% by quantitative research design (N=7), and 26% by
qualitative research design (N=6). The distribution of graduate theses obtained from the YOK
database by years is as follows: Before 2016, there were no theses written in the field of science
education according to FLM. It was observed that one master’s thesis was written in 2016, two
in 2017 and 2019, three in 2018, six in 2020 and five in 202 1. Four doctoral theses were written

only in 2020 and there were no doctoral theses published in other years.

In studies in the field of flipped learning, the most common study was on academic
achievement (f=16). Studies following its effect on academic achievement are its effect on
student views (f=10). The third most studied aim is it’s the effect of permanence (f=3). Studies
have been conducted on FLM for different purposes and the frequencies of these studies are

quite low.

1t is most commonly studied with middle school students (f=11). The number of studies
with high school students and prospective science teachers appears to be equal (f=6). The
number of studies with teachers and parents is minimal (f=1). While the research groups used

in doctoral these included middle school students (f=2), teacher candidates (f=2) and parents
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(f=1), studies were conducted with all study groups (f=20) except the parents in the master’s

theses.

From the middle and high school levels, research is shown on which level. It is found
that the most studies were done in the 8th grade (f=5) and the most studies were done in the
10th grade (f=2) in chemistry. Five studies of the university level courses were conducted using
the flipped learning model: two in the organic chemistry course, one in the evolution course,
one in the educational psychology course and one in the special teaching methods course. Since
access to the full text of the thesis is limited in thesis written on evolution, inferences were made

from the abstract part of the thesis.

It is seen that the researches in theses are mostly done by using the academic
achievement test (f=15). This is followed by semi-structured interview forms (f=10). Since
more than one data collection tool was used in most of the postgraduate studies, a total of 72

data collection tools were reached.

Theses show through which applications the content is shared with the students in order
to implement FLM. The most commonly used application is Edpuzzle (f=6). Second one is
Whatsapp (f=5) and EBA (f=5). There are 20 different applications on the others. Since there
are studies in which more than one application is used in thesis studies, it can be deduced that
the total is more than the number of theses examined. In addition, since only the summary part
of a thesis is accessed, it is not known which application was used. There are differences in the
study period in theses. It is seen that the most preferred period is six weeks and another one is

8 weeks.

When the results of the theses are examined, different results are encountered. The most
common result (f=12) related to positive effect of academic achievement on FLM. Besides, the
most common results (f=4) is that students have positive opinions towards FLM. When the
permanence effect of FLM was examined, it was concluded that the knowledge learned was
permanent (f=2). While FLM has a positive effect in some cases, it has been observed no
effective in others. Some of the situations that have positive effects are on misconceptions, self-
confidence, self-learning skills, conceptual understanding, STEM teaching orientations. On the
other hand, some unaffected cases are scientific epistemological belief levels, 21st century
skills, mental risk taking skills, problem solving skills. Since there were more than one result in

the theses, each result was tried to be added to the study.
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The research includes the thesis studies conducted with FLM in Turkey between the
years 2016-2021. Looking at the thesis studies, it can be deduced that the studies are
concentrated in 2020 and 2021. The research design used in these researched studies is mixed
research design with 44%. The purpose of using mixed design in studies is to examine the
researched situation from different aspects. When the aims of the studies are examined, it is
seen that most of the studies have been done on the effect of academic success. It is thought that
it is normal to look at the effect of the flipped learning model on academic success, since the
high academic achievement of the students will reflect on what they have learned about the
subject. Since it is a relatively new learning model compared to other learning models, the
opinions of students about this model is another sub-title that is mostly researched. In a learning
model, students' views are important because when the student develops a behavior against the
learning model, their learning will also be affected. If the student develops a negative behavior
towards the learning model, this will also affect his learning and views. Studies should be
increased except one that involves academic success and student opinions. Thus, the effects of

FLM on students can be learned in more detail.
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oz

Bu calismada, uzaktan egitime kayith uzaktan egitim égrencilerinin ve bazi derslerini uzaktan
egitim ile alan orgiin egitime kayitli ogrencilerin basart odakli motivasyon ve sosyal bulunusluk
diizeylerinin incelenmesi amaglannustir. Ayrica basart odaklt motivasyon ile sosyal bulunugluk
arasinda iliski olup olmadigi da incelenmistir. Calismada nicel arastirma yontemlerinden tarama
modeli kullamilnustir. Caligsma bir devlet tiniversitesinde yiiriitiilmiistiir. Calismanin katilimcilaring tiim
derslerini uzaktan egitimle alan uzaktan egitime kayitlh ve bazi derslerini uzaktan egitimle alan 6rgiin
egitime kayitli toplam 277 6grenci olusturmaktadir. Calismada “Basart Odakli Motivasyon Olcegi” ve
“E-Ogrenme Ortamlart icin Sosyal Bulunusluk Olgegi” veri toplama araci olarak kullanilmistir.
Verilerin analizinde betimsel istatistikler, bagimsiz 6rneklem t-testi ve pearson korelasyon analiz
yontemleri kullamilmistir. Calismanin sonuglari, tiim 6grencilerin basart odakli motivasyon ve sosyal
bulunusluk diizeylerinin ortalamanin iizerinde oldugunu gostermistir. Ayrica 6grencilerin basart odakl
motivasyon diizeylerinin uzaktan egitim o6grencilerinde anlamli olarak daha yiiksek oldugu
goriilmiistiir. Ogrencilerin basart odakli motivasyon ile sosyal bulunusluk diizeyleri arasinda pozitif

yonlii gii¢lii bir iliski bulunmustur.

Anahtar Kelimeler: Uzaktan egitim, orgiin egitim, basar: odakli motivasyon, sosyal bulunusluk
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ABSTRACT

In this study, it was aimed to examine the achievement-oriented motivation and social presence
levels of the distance education students enrolled in distance education and the students enrolled in
formal education who took some of their courses with distance education. In addition, whether there is
a relationship between achievement-oriented motivation and social presence was also examined. In the
study, the survey model, which is one of the quantitative research methods, was used. The study was
conducted at a state university. The participants of the study consisted of 277 students enrolled in
distance education, who took all their courses through distance education, and registered in formal
education, who took some of their courses through distance education. “Achievement-Oriented
Motivation Scale” and “Social Presence Scale for E-Learning Environments” were used as data
collection tools in the study. Descriptive statistics, independent sample t-test and Pearson correlation
analysis methods were used in the analysis of the data. The results of the study showed that the
achievement-oriented motivation and social presence levels of all students were above the average. In
addition, students' achievement-oriented motivation levels were found to be significantly higher in
distance education students. A strong positive relationship was found between students" achievement-

oriented motivation and social presence levels.

Keywords: Achievement-oriented motivation, distance education, formal education, social

presence
GIRIS

Uzaktan egitim, bireylerin bilgiye erisimindeki degisimlere bagli olarak
sekillenmektedir. Uzaktan egitimin tarihsel siireci, 6grenme materyallerinin posta yoluyla
gonderildigi 1840 yillarina dayanmaktadir (Holmberg, 1986). Uzaktan egitimin uygulanma
sekli ve uzaktan egitimi kullanan bireyler, i¢inde bulundugumuz bilgi ¢aginda oldukga
farklilagmistir. Uzaktan egitimin baslangicta egitim imkanlarinin kisithi oldugu veya ulagimin
zor oldugu bolgelerde yasayip egitim alamayan yetiskinlere veya okul ¢agindaki bireylere hitap
ettigi diisliniilmiistiir (Kaye, 1989). Gilinlimiizde uzaktan egitim, tiim kesimden bireylere hitap
eden bir egitim modeli haline gelmistir. Cogu iilkede, uzaktan egitimin yiiksekdgretimin
onemli bir parcasi haline geldigi ve genel kabul gordiigii goriilmektedir (Qayyum & Zawacki-
Richter, 2019). 2019 yilinda yasanan pandeminin uzaktan egitimin kabuliinde 6nemli bir
doniim noktast oldugunu sdylemek miimkiindiir. Her yastan ve her egitim kademesinden

Ogrencinin uzaktan egitim ile tanigtig1 bir doneme girilmistir.
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Egitim siirecinin ana ¢iktilar1 arasinda yer alan 6grenme, Holmberg (1995) tarafindan
i¢sellestirme siireci ve bireysel etkinlik olarak dile getirilmistir. Bireysel etkinlik olarak ifade
edilen bireysel calisabilme yetenegi Ozellikle uzaktan egitim ic¢in son derece degerlidir.
Bireysel ¢alisma becerisi, uzaktan egitim 6grencilerinin sahip olmas1 gereken 6nemli beceriler
arasinda yer almaktadir (Kaye, 1989). Bu nedenle 6grenme konusunda bireyselligin 6nemli
oldugunu soylemek miimkiindiir. Bu diisiinceyle baglantili olarak Wedemeyer tarafindan
gelistirilen bagimsiz 6grenme kurami akla gelmektedir. Wedemeyer'a (1981) gore, bagimsiz
olarak yer aldig1 ve 6grencilerin daha fazla sorumluluk iistlendigi bir 6grenme modelidir.
Uzaktan egitimin bagimsiz calisabilen 6grenciler i¢in uygun bir sistem oldugu sdylenebilir.
Ogrencilerin bagimsiz calisabilmesi igin yiiksek motivasyonu gerektirir (Kaye, 1989).
Motivasyon Ogrencilerin egitim i¢in yapti§1 yatirimi ve egitime olan bagliligin1 gosteren
duygusal, zihinsel ve davranigsal konularla ilgilidir (Tucker, Edmondson ve Spear, 2002) ve
ogrenmenin On gerekliligi olarak degerlendirilmektedir (Pintrich ve Schunk, 1996).
Ogrencilerin motivasyonlar1 ile akademik basarisi arasinda iliski oldugu da bilinmektedir
(Richardson, Abraham ve Bond, 2012; Yazici ve Altun, 2013). Motivasyonu etkileyen ¢ok
sayida faktor bulunmaktadir. Bunlar arasinda basarili olma istegi de yer almaktadir. Basari
motivasyonu 6grencilerin belirledigi hedefe ulasmak i¢in zaman ve enerji ayirmasi olarak ifade
edilmektedir (Ulgen, 1994). Eliot ve Church (1977), basarma motivasyonunu, emek isteyen
faaliyetlerde yetkin olabilme g¢abasi olarak nitelendirmistir (Akt: Schunk, 2009). Bu sebeple
uzaktan egitimde 6grencilerin basar1 odakli motivasyonlari, 6grenme siirecinde biiylik 6nem
tagimaktadir. Bu motivasyon, 6grencilerin basariya ulagsmalarini ve 6grenme siirecinde daha

yiiksek performans gostermelerini saglayabilir.

Ogrencilerin birbirleriyle olan etkilesimi ve sosyal baglari, §grenme siirecinin dnemli bir
parcasidir ve uzaktan egitimde bu baglar, sanal ortamlara taginmak zorundadir. Sung ve Mayer
(2012), ¢evrimici 6grenme ortamlarindaki sosyal bulunuglugu, bir 6grencinin ¢evrimigi bir
ogrenme toplulugunda diger 6grencilerle ve Ogretenlerle kisisel olarak baglantili hissetme
derecesini olarak ifade ederken; Tu ve Mclsaac (2002) ise dgrencinin ¢evrimici bir ortamda
deneyimledigi topluluk hissinin bir 6l¢iisti olarak tanimlamistir. Gunawardena (1995) sosyal
bulunugluk kavramini kisinin 'ger¢ek kisi' olarak algilama derecesi olarak tanimlamistir.
Anderson vd. (2001) ise ogrencilerin ¢evrimici ortamlarda kendini yansitabilmesi ve diger
ogrencilerle iletisim kurabilme konusundaki yetenegini sosyal bulunusluk olarak ifade

etmektedir. Cevrimi¢i ortamda 6gretenler ile 6grenciler arasindaki iletisim-etkilesim sorunlari
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ve fiziksel olarak farkli ortamlarda bulunma O6grencilerin memnuniyetsizligine, daha az

katilimina hatta daha yiiksek terk oranlarina neden olabilmektedir (Reio ve Crim 2006).

Uzaktan egitimde 6grenme siirecinin basariya ulasabilmesi i¢in 6grencilerin basar1 odakl
motivasyonlarinin ve sosyal bulunusluklarmin incelenmesi 6nem arz etmektedir. Bu
calismada, uzaktan egitime kayitl uzaktan egitim 6grencilerinin ve bazi derslerini uzaktan
egitim ile alan Orgiin egitime kayith Ggrencilerin basar1 odakli motivasyon ve sosyal
bulunusluk diizeylerinin incelenmesi amaglanmistir. Bu ama¢ dogrultusunda asagidaki

sorulara cevap aranmistir:
1. Ogrencilerin basar1 odakli motivasyon diizeyleri nasildir?
2. Ogrencilerin basar1 odakli motivasyon diizeyleri
a. cinsiyetlerine
b. Ogretim tlirline gore anlamli farklilik gostermekte midir?
3. Ogrencilerin sosyal bulunusluk diizeyleri nasildir?
4. Ogrencilerin sosyal bulunusluk diizeyleri
a. cinsiyetlerine
b. Ogretim tiirline gore anlamli farklilik géstermekte midir?

5. Ogrencilerin basar1 odakli motivasyon diizeyleri ile sosyal bulunusluk diizeyleri

arasinda iliski var midir?
YONTEM
Arastirma modeli

Bu calismada, uzaktan egitime kayitli uzaktan egitim 6grencilerinin ve bazi derslerini
uzaktan egitim ile alan 6rgiin egitime kayitli 6grencilerin basar1 odakli motivasyon ve sosyal
bulunusluk diizeyleri ve bu iki durumun birbiriyle olan iligkisi arastirilmistir. Bu amag
dogrultusunda nicel arastirma yontemlerinden tarama modeli kullanilmigtir. Biliytikoztiirk vd.
(2013), tarama modelini, bir grubun belirli 6zelliklerinin ortaya ¢ikarilmasi i¢in veri toplanmasi
olarak tanimlamaktadir. Tarama modelinde Karasar’in (2012) belirttigi gibi; 6nceden yasanan
ya da mevcut zamanda var olan olay ve olgular betimlenmekte ve arastirma konusu kendi

kosullar1 i¢inde oldugu sekliyle tanimlanmaktadir.
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Calisma grubu

Bu ¢alismanin katilimcilarini, tiim derslerini uzaktan egitimle alan 6grenciler ve yasal
diizenlemelerin izin verdigi 6l¢iide miifredatta belirlenmis bazi1 derslerini uzaktan egitimle alan
orgiin egitim 6grencileri olusturmaktadir. Bir devlet {iniversitesinde uzaktan egitim 6nlisans
programlarina kayitli 119 (%42.96) 6grenci ile yine ayni liniversitenin 6rgiin egitim 6nlisans
programlarina kayith 158 (%57.04) 6grenci olmak iizere toplam 277 Ogrenci arastirmaya
katilmistir. Ogrencilerin 125°1 (%45.13) erkek, 152’si (%54.87) kadindir. Uzaktan egitim
ogrencileri, Tibbi Dokiimantasyon ve Sekreterlik ile Saghk Bilgi Sistemi Teknikerligi
programlarina kayithdir. Orgiin egitim dgrencileri ise Bankacilik ve Sigortacilik, Bilgisayar

Programciligi ve Grafik-Tasarim programlarina kayithdir.
Veri toplama araclarn

Bu ¢alismada, Semerci (2010) tarafindan gelistirilen “Basar1 Odakli Motivasyon Olgegi”
ve Kang, Choi ve Park (2007) tarafindan gelistirilen Olpak ve Kilig Cakmak (2009) tarafindan
Tiirkceye uyarlamas1 yapilan “E-Ogrenme Ortamlar1 i¢in Sosyal Bulunusluk Olgegi”

kullanilmistir.

Basar1 Odakli Motivasyon Olgegi bir olumsuz maddenin bulundugu toplam 35 madde ve
dis etkiler, i¢ etkiler, hedef biiyilitme, 6z-biling olmak tizere dort alt faktorden olusmaktadir. Alt
faktorlerden dis etkenler boyutunda 12 madde, i¢ etkenler boyutunda 9 madde, hedef biiylitme
boyutunda 7 madde ve 6z-biling boyutunda ise 7 madde yer almaktadir. Olgegin KMO degeri
0.911, Bartlett testi degeri 7361.928 (sd=595, p<.05) olarak belirlenmistir. Cronbach Alpha
katsayis1 0.896, test tekrar test korelasyonu 0.977 (p<0.01) olan 6l¢egin gegerli ve giivenilir bir

Ol¢me araci oldugu belirlenmistir (Semerci, 2010).

“E-Ogrenme Ortamlari i¢in Sosyal Bulunusluk Olgegi” 19 madde ile ortak bulunusluk,
etkileme ve kaynastirma olmak iizere ii¢ alt faktorden olusmaktadir. Alt faktorlerden ortak
bulunusluk boyutunda 5 madde, etkileme boyutunda 7 madde ve kaynastirma boyutunda 7
madde bulunmaktadir. Olgek uyarlamasi igin oncelikle dil esdegerligi saglanmis, uzman
goriisii alinmig ve dogrulayici faktdr analizi yapilmistir. Sonrasinda Cronbach Alpha i¢
tutarlilik katsayis1 ile diizeltilmis, madde-toplam korelasyonu hesaplanmis ve t-testi
kullanilarak tist %27 ile alt %27 gruplarin madde ortalamalar1 arasindaki farklarin anlamlilig
incelenmistir. Yapilan ¢calisma sonucunda 6lgegin uyum indekslerinin kabul edilebilir diizeyde
oldugu, faktorlerin Cronbach Alpha katsayilarinin .79 ile .91 arasinda degistigi dolayisiyla
gegerli ve giivenilir bir 6l¢ek oldugu belirlenmistir (Olpak ve Kilig Cakmak, 2009).
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Verilerin toplanmasi ve analizi

Calismanin verileri 2022-2023 egitim-6gretim y1li giiz doneminde Bilisim Teknolojileri
dersini ¢evrimigi olarak alan uzaktan egitim ve orgiin egitim 6grencilerinden ¢evrimigi veri
toplama aract kullanilarak elde edilmistir. Verilerin normal dagilip dagilmadigina normallik
analizleri ile bakilmis ve verilerin normal dagildig1 goriilmiistiir. Verilerin analizinde betimsel

istatistikler, bagimsiz érneklem t-testi ve pearson korelasyon analiz yontemleri kullanilmigtir.
BULGULAR

Arastirma sorular1 kapsaminda uzaktan egitim ve Orgiin egitim &grencilerinin basari
odakl1 motivasyon diizeyleri ve sosyal bulunusluk diizeyleri ile ilgili analizler gerceklestirilmis
ve analiz sonuglar1 tablolastirilarak sunulmustur. Tablo 1’de Ogrencilerin basar1 odakli

motivasyon diizeyleri ile ilgili betimsel istatistik sonuglar1 yer almaktadir.

Tablo 1. Basar1 Odakli Motivasyon Puanlarina Iliskin Betimsel Istatistik Sonuglari

Alt kategori N Min Max X SS

Dis etkenler 277 12 60 51.37 8.35
I¢ Etkenler 277 9 45 36.42 7.44
Hedef Biiyiitme 277 11 35 27.30 4.00
Ozbiling 277 7 35 27.55 5.79
Olgegin Tamami 277 39 173 142.50 22.52

Basar1 odakli motivasyon 6l¢eginin alt faktorlerinden ve 6lgegin tamamindan alinan en
diisiik, en yiiksek ve ortalama degerler Tablo 1’de goriilmektedir. Dis etkenler (X=51.37), i¢
etkenler (X=36.42), hedef biiylitme (x=27.30), 6zbiling (X=27.55) alt boyutlarinin her birinde
ve 6lgegin tamaminda (X=142.50) alinan puanlarin ortalamanin iistiinde oldugu goriilmektedir.
Bu durum calismaya katilan 6grencilerin basar1 odakli motivasyonlarinin yiiksek oldugunu

gostermektedir.

Ogrencilerin basar1 odakli motivasyonlarinin cinsiyetlerine ve 6gretim tiirlerine gore
anlaml bir farklilik olup olmadigi, bagimsiz 6rneklem t-testi ile analiz edilmistir. Cinsiyete

gore yapilan analiz sonuglar1 Tablo 2°de verilmistir.

Tablo 2. Ogrencilerin Basar1 Odakli Motivasyon Diizeylerinin Cinsiyete Gore Bagimsiz

Orneklem T-Testi Sonuglari

Alt kategori Cinsiyet n X SS sd t
Kadin 152 51.72 8.25

Dis etkenler Erkek 125 50.96 ga9 21 - 736

: Kadin 152 36.82 6.46

¢ Etkenler Erkek 125 35.92 gag 21 -1.002

Hedef Biiyiitme Kadin 152 27.43 3.90 275 -.583




142 >

Erkek 125 27.15 414
Ozbiling Kadin 152 26.93 5.34

Erkek 125 2831 6.23 275 1.950
o Kadn 152 142.81 1.69
Olgegin Tamamt Erkek 125 142.12 2.19 273 ~253

Tablo 2 incelendiginde cinsiyete gore alt faktorlerde ve dlgegin tamaminda anlamli bir

farklilik olmadig1 goriilmiistiir (p>0.05). Ogrencilerin basar1 odakli motivasyon diizeylerinin

ogretim tiiriine gore anlaml1 farklilik gdsterip gostermedigi ile ilgili analiz sonuglar1 Tablo 3’te

verilmistir.

Tablo 3. Ogrencilerin basar1 odakli motivasyon diizeylerinin dgretim tiiriine gdre bagimsiz

orneklem t-testi sonuglari

Alt kategori Ogretim Tiirii n X SS sd t
Uzaktan dgretim 119 53.10 7.12 %

Dis etkenler Orgiin d3retim 158 5007 897 273 313

: Uzaktan dgretim 119 37.12 7.44

¢ Etkenler Orgiin dgretim 157 3594 741 273 130

- Uzaktan dgretim 119 28.10 3.45 %

Hedef Bityiitme Orgiin dgretim 158 2670 429 273 2.90

Ozbiling Uzaktan dgretim 119 2791 6.02 275 897
Orgiin 6gretim 158 27.28 5.62 )

w Uzaktan dgretim 119 146.06 19.99 "

Olgegin Tamam Orgiin d3retim 158 13981 2397 27 2:30

<0.05

Tablo 3’e gore dis etkenler (x=53.10, t275=3.13) ile hedef biiyiitme (X= 28.10,

t275=2.90), alt boyutlarinda ve 6l¢egin tamaminda (x=146.06, t275=2.30) uzaktan egitim

ogrencilerinin basar1 odakli motivasyon diizeylerinin anlamli bir sekilde daha yiiksek oldugu

gorilmektedir (p<.05).

Tablo 4’te 6grencilerin sosyal bulunusluk diizeyleri ile ilgili betimsel istatistik sonuglari

yer almaktadir.

Tablo 4. Ogrencilerin Sosyal Bulunusluk Diizeylerine iliskin Betimsel Istatistik Sonuglari

Alt kategori N Min Max X SS
Ortak bulunusluk 277 5 25 17.64 5.24
Etkileme 277 7 35 25.60 7.01
Kaynastirma 277 7 35 25.18 7.10
Olgegin Tamami1 277 19 95 68.43 18.04

E-6grenme ortamlari i¢in sosyal bulunusluk Olgeginin alt faktorlerinden ve 6lgegin
tamamindan alinan en diisiik, en yiiksek ve ortalama degerler Tablo 4’te goriilmektedir. Ortak
bulunusluk (x=17.64), etkileme (X=25.60) ve kaynastirma (Xx=25.18) alt boyutlarinin her
birinde ve Ol¢egin tamaminda (X=68.43) almman puanlarin ortalamanin {istiinde oldugu
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goriilmektedir. Bu durum calismaya katilan 6grencilerin ¢evrimigi ortamda sosyal bulunusluk
diizeylerinin yiiksek oldugunu gostermektedir.

Ogrencilerin sosyal bulunusluk diizeylerinin cinsiyetlerine gére anlamli olup olmadigina

iliskin yapilan t-testi sonuglart Tablo 5’te verilmistir.

Tablo 5. Ogrencilerin Sosyal Bulunusluk Diizeylerine Cinsiyete Gére Bagimsiz Orneklem T-

Testi Sonuglari

Alt kategori Cinsiyet n X SS sd t
S — T
. T | B R
p— . S T B
e

Ogrencilerin sosyal bulunusluk diizeylerinin dgretim tiiriine gére anlamli farklilik

gosterip gostermedigi ile ilgili analiz sonuglar1 Tablo 6’da verilmistir.

Tablo 6. Ogrencilerin Sosyal Bulunusluk Diizeylerine Ogretim Tiiriine Gore Bagimsiz

Orneklem T-Testi Sonuglari

Alt kategori Ogretim Tiirii n X SS sd t

Ortak bulunusluk Uzaktan dgretim 119 17.62 5.31 75 077
Orgiin 6gretim 158 17.67 5.20 )

. Uzaktan 6gretim 119 25.49 7.64

Etkileme Orgiin 6gretim 157 25.68 653 D -213
Uzaktan 6gretim 119 24.48 7.43

Kaynastirma Orgiin 6gretim 158 25.70 6832 2P -1.394
Uzaktan 6gretim 119 67.60 18.61

Olgegin Tamami 275 -.657

Orgiin 6gretim 158 69.05 17.64

Yapilan analizler sonucunda 6grencilerin cinsiyetleri ya da 6gretim tiirline gore sosyal

bulunusluk diizeylerinde anlamli bir farklilik olusmadigi goriilmiistiir.

Ogrencilerin basar1 odakli motivasyon diizeyleri ile sosyal bulunusluk diizeyleri arasinda
anlaml1 bir iligkinin olup olmadigini kontrol etmek amaciyla korelasyon analizi yapilmig ve

sonucu Tablo 7’de verilmistir.

Tablo 7. Sosyal Bulunusluk ile Basar1 Odakli Motivasyon Arasindaki Iliski (Pearson r)

Basar1 odakli motivasyon

Sosyal bulunusluk 672"
<0.01
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Tablo 7 incelendiginde sosyal bulunusluk ile basar1 odakli motivasyon arasinda pozitif

yonli gii¢lii bir iliskinin oldugu goriilmektedir.
TARTISMA VE SONUC

Bu calismada, uzaktan egitime kayitli uzaktan egitim dgrencilerinin ve bazi derslerini
uzaktan egitim ile alan orgiin egitime kayitli 6grencilerin basar1 odakli motivasyon ve sosyal
bulunugluk diizeylerinin incelenmesi amaclanmistir. Calismanin sonuglari incelendiginde, tiim
ogrencilerin basar1 odakli motivasyon diizeylerinin ortalamanin {izerinde oldugu
goriilmektedir. Calismanin bu sonucu Ergin ve Karatas (2018) tarafindan yapilan ¢alismanin
bulgular1 ile uyumludur. Ogrencilerin basar1 odakli motivasyon diizeylerinin cinsiyet ve
Ogretim tlriine gore farklilik olusturup olusturmadigi incelendiginde, cinsiyete gore
farklilagmadig1 ancak 6gretim tiirline gore dlgegin tamaminda, dis etkenler alt boyutunda ve
hedef biiylitme alt boyutunda uzaktan egitim Ogrencilerinin lehine anlamli bir farklilik
olusturdugu goriilmistiir. Ergin ve Karatas (2018) ise kiz 6grencilerin basar1 odakli motivasyon

diizeylerinin erkek 6grencilerden daha yiiksek oldugu sonucuna ulagmistir.

Uzaktan egitim, 6grencilerinin 6grenme kaynaklarindan uzakta olmasi nedeniyle biiytik
Ol¢iide bagimsiz calisma gerektiren ve 6grencilerin kendi 6grenmelerinden sorumlu oldugu bir
sistemdir. Dolayisiyla uzaktan egitim 6grencilerinden kendi 6grenme hedeflerini belirleme,
o0grenme stratejileri gelistirme ve 6grenme sonuglarini degerlendirme gibi 6z-diizenlemeli
O0grenme becerilerine sahip olmalart beklenmektedir. Bu c¢alismada, uzaktan egitim
ogrencilerinin, uzaktan egitimin getirecegi sorumlulugun bilincinde olarak uzaktan egitim
programlarinda okumayz tercih ettigi diisiintildiiglinde basar1 odaklt motivasyonlarinin 6rgiin
egitim Ogrencilerine gore daha yiliksek ¢ikmasi beklenen bir sonugtur. Bu sonug, Ghorbani,
Zarifsanaiey ve Negahban’in (2020) e-6grenme ile egitim alan Ogrencilerin akademik
motivasyonlarinin, geleneksel egitim goren 6grencilere gére daha yiliksek oldugu sonucuna
ulastig1 caligmasiyla uyumludur. Malik ve Akkaya (2021) ise uzaktan egitim ve geleneksel
egitim Ogrencileri arasindaki akademik motivasyonlar1 karsilastirmis ve uzaktan egitim
ogrencilerinin daha diisiik motivasyona sahip oldugu sonucunu bulmustur. Bunun nedenini ise
geleneksel egitim Ogrencilerinin  dgretim elemanlarma, sinif arkadaglarima ve destek
personeline erisiminin uzaktan egitim Ogrencilerine goére daha kolay olmasi seklinde
yorumlamistir. Semerci (2010), ilgili 6l¢egin hedef biiyiitme alt boyutunda “yiiksek not almay1
isteme, ilklerden olma istegi, sinavlardan yiiksek not almak i¢in ¢alisma” gibi durumlari ele
almistir. Bu boyutun 6gretim tiirliine gore uzaktan egitim 6grencilerinin lehine anlamli oldugu

goriilmiistiir. Uzaktan egitim 6grencileri, bagimsiz 6grenenler olarak 6grenme siirecinde kendi
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hedeflerini belirleyerek bu yonde daha fazla ¢aba sarf ettigi sOylenebilir. Bu durum da
ogrencilerin 6grenme hedeflerini gerceklestirme noktasinda daha yiiksek bir motivasyon
seviyesine sahip olmalarin1 saglar. Bennett, Evans ve Riedle (2007), liniversite 6grencileriyle
yiriittiigli calismada uzaktan egitim Ogrencilerinin, geleneksel egitimde Ogrenim goren
ogrencilere gore daha fazla 6grenme hedefi odakli olduklarini bulmustur. Uzaktan egitim

ogrencileri i¢in, hedef belirleme, basariya ulagsmak i¢in gerekli bir adimdir.

Ogrencilerin e-dgrenme ortamlari i¢in sosyal bulunusluk diizeylerinin lgiildiigii 6lcege
verdikleri yanitlar incelendiginde soysal bulunusluklarinin yiliksek oldugu ve cinsiyete ve
Ogretim tiirtine gore farklilasmadig goriilmistiir. Giindiiz, Aydemir ve Karaman’in (2018) ve
Kim, Kwon ve Cho’nun (2011) yaptig1 ¢alismalarda da benzer sekilde 6grencilerin cinsiyete
gore sosyal bulunusluk diizeylerinde anlamli bir farklilik tespit edilmemistir. Uzaktan egitim
siirecinde sosyal bulunusluk, 6grencilerin birbirleriyle etkilesim kurmalarini, birbirlerini daha
yakindan tanimalarini, birbirleriyle yardimlagmalarini ve birlikte 6grenmelerini saglamaktadir
(Kim vd., 2011; Sung ve Mayer, 2012). Bu durum, 6grencilerin daha fazla 6grenme imkani

bulmalarina yardimci olarak 6grenme deneyimlerini daha keyifli hale getirir.

Ancak, sosyal bulunusluk i¢in uygun ortamlarin yaratilmasi ve dgrencilerin uygun
sekilde yonlendirilmesi gerekmektedir. Geleneksel egitimdeki Ogrencilerin e-0grenme
ortaminda sosyal bulunusluk diizeylerinin yiiksek c¢ikmasi beklenen bir durumdur. Bu
ogrenciler, ¢evrimi¢i ortamlarin haricinde de ayni kampiis ortaminit paylastyor olmalari
sebebiyle siirekli yiliz yiize etkilesim halindedirler. Uzaktan egitim 6grencilerinin de sosyal
bulunusluk diizeylerinin yiiksek ¢ikmasi canli dersler, sosyal medya ortamlar1 ve mesajlasma
platformlar1 gibi dijital ortamlar sayesinde birbiriyle etkili bir etkilesim saglayabildiklerini
gostermektedir. Giindiiz vd. (2018) uzaktan egitim sistemi ile ders alan 6grencilerin es-zamanlt
derslerdeki sosyal bulunusluk diizeylerini inceledikleri c¢alismada, Ogrencilerin sosyal
bulunusluk diizeylerini yliksek bulmustur. Arastirmacilar, uzaktan egitim 6grencilerinin
kendilerini gergek bir simif ortaminda hissetmeleri i¢in es-zamanli 6grenme ortamlarinin
oneminden bahsederek; 6grencilerle etkili iletisim kurmanin ve 6grencilerin sosyal bulunusluk
diizeylerini daha yiiksek seviyelere ¢ikaracak ders igeriklerinin, ders materyallerinin ve uygun
ogrenme ortamlarin hazirlanmasi gerektigini ifade etmektedirler (Sung ve Mayer, 2012;

Giindiiz vd., 2018).
Bu calismada, 6grencilerin basar1 odakli motivasyon ile sosyal bulunusluk diizeyleri
arasinda pozitif yonlii gii¢lii bir iligskinin oldugu goriilmektedir. Aragon (2003), ister ¢evrimigci

ister yliz yiize olsun, herhangi bir 6grenme ortaminda sosyal bulunusluk yaratmanin genel
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amacini, 0grencilerin egitmenin ve diger katilimcilarin yaninda kendilerini rahat hissettikleri
bir ortam olusturmak oldugunu vurgulamistir. Bu sekilde olusturulamayan bir 6grenme ortami,
ogretim elemanlar1 ve Ogrenciler i¢in tatmin edici veya basarili olmayan bir ortama
doniisebilmektedir. Ayrica Ogrenciler, bir 6grenme ortaminda yliksek diizeyde sosyal
bulunusluga sahip olduklar1 zaman kendilerine verilen gorevleri tamamlama egiliminde
olurlar. Ogrenciler 6grenme ortaminin bir pargasi olduklarmi hissetmezlerse, digerleriyle
paylastiklart bilgi miktarinda bir azalma olacaktir (Leh, 2001, Akt: Yilmaz vd., 2016). Bu
durumlarin ise Ogrencilerin basar1 odakli motivasyonlarint da dolayli olarak etkiledigi

diistiniilebilir.
ONERILER

Yapilan arastirmalar, 6gretim elemanlariin 6grencilerin sosyal bulunugluklari iizerinde
etkili oldugunu gostermektedir. Richardson (2001), uzaktan egitimde sosyal bulunusluk
iizerine yapmis oldugu calismasinda, 6gretim elemanlar1 ile 68renciler arasinda olusan bagin
ogrencilerin memnuniyetleri, motivasyonlar1 ve dgrenmeleri iizerinde etkisi oldugunu dile
getirmistir. Kim vd. (2011), medya entegrasyonu ve egitmen tarafindan sunulan kaliteli bir
ogretimin, hem sosyal bulunusluk hem de 6grenme memnuniyetinin 6nemli yordayicilart
oldugunu ifade etmistir. Dolayisiyla 6gretim elemanlar1 6grenme ortaminda, Ogrencilerin
birlikte caligsabilecekleri tartisma, grup projesi gibi etkinlikler olusturarak sosyal bulunugluk
diizeylerini artiracak diizenlemeler yapabilir. Bu kapsamda 6gretim elemanlarinin farkindalik

diizeylerinin artirilmasi énemlidir.

Bu calismada 6grencilerin basar1 odakli ve sosyal bulunusluk diizeyleri sadece cinsiyet
ve Ogretim tlirli gore arastirilmistir. Yapilacak caligmalar, 6grencilerin diger demografik

ozelliklerine veya yliksekogretimin farkli diizeylerine odaklanabilir.



Arugaslan & Civril > 147

KAYNAKCA

Anderson, T., Rourke, L., Garrison, D. R., & Archer, W. (2001). Assessing teaching presence
in a computer conferencing context. Journal of Asynchronous Learning Network, 5(2),

1-17.

Aragon, S. R. (2003). Creating social presence in online environments. New directions for adult

and continuing education, 2003(100), 57-68.

Bennett, S., Evans, T., & Riedle, J. (2007). Comparing academic motivation and
accomplishments among traditional, nontraditional, and distance education college

students. Psi Chi Journal of Undergraduate Research, 12(4), 154-161.

Ergin, A. ve Karatas, H. (2018). Universite dgrencilerinin basar1 odakli motivasyon diizeyleri.

Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 33(4), 868-887.

Ghorbani, A. T., Zarifsanaiey, N., & Negahban, M. B. (2020). Comparing the impacts of e-
learning and conventional education on students’ academic motivation and performance:
a descriptive Study. Interdisciplinary Journal of Virtual Learning in Medical Sciences,

11(3), 170-179.

Gunawardena, C. N. (1995). Social presence theory and implications for interaction
collaborative learning in computer conferences. International Journal of Educational

Telecommunications, 1(2), 147-166.

Glindiiz, A., Aydemir, M. ve Karaman, S. (2018). Es-Zamanli sanal sinif ortamindaki uzaktan
egitim 6grencilerinin sosyal bulunusluk diizeylerinin demografik degiskenler agisindan

incelenmesi. Sakarya University Journal of Education, 8(2), 83-95.
Holmberg, B. (1986). Growth and structure of distance education. London: Croom Helm.
Holmberg, B. (1995). Theory and practice of distance education. London: Routledge.

Kaye, A. R. (1989). Distance education. In Titmus, J. T. (Ed.) Lifelong Education for Adults:

An international handbook. Oxford: Paragon Press.

Kim, J., Kwon, Y., & Cho, D. (2011). Investigating factors that influence social presence and
learning outcomes in distance higher education. Computers & Education, 57(2), 1512-

1520.



148

Malik, M. A., & Akkaya, B. (2021). Comparing the academic motivation of conventional and
distance education students: A study about a Turkish university. Sir Syed Journal of

Education & Social Research, 4(2), 341-351.

Olpak, Y. Z., & Kilig¢ Cakmak, E. (2009). E-6grenme ortamlari i¢in sosyal bulunusluk 6l¢eginin
uyarlama ¢alismasi. Van Yiiziincii Y1l Universitesi Egitim Fakiiltesi Dergisi, 6(1), 142-

160.

Pintrich, P.R. & Schunk, D.H. (1996). Motivation in education: Theory, research and
applications (2nd ed.). Englewood Cliffs: NJ Merrill Company.

Qayyum, A., & Zawacki-Richter, O. (2019). The state of open and distance education. In O.
Zawacki-Richter & A. Qayyum (Eds.), Open and distance education in Asia, Africa, and
the Middle East: National perspectives in digital age (pp. 125 — 140). SpringerBriefs in

Education.

Reio, T. G., & Crim, S. J. (2006). The emergence of social presence as an overlooked factor in
asynchronous online learning. Paper presented at the academy of human resource

development international conference (AHRD) (pp. 964-971). Columbus, Ohio.

Richardson, J. C. (2001). Examining social presence in online courses in relation to students’

perceived learning and satisfaction. State University of New York at Albany.

Richardson, M. Abraham, & C. Bond, R. (2012). Psychological correlates of University
students’ academic performance: a systematic review and meta-analysis. Psychological

Bulletin, 138(2), 353-387.

Schunk, D. H., (2009). Ogrenme teorileri: Egitimsel bir bakisla (Ceviri Editorii: Dr. Muzaffer
Sahin), 5. Baskidan Ceviri, Ankara: Nobel Yayinevi.

Semerci, C. (2010). Basar1 odakli motivasyon (bom) 0Ol¢egi’nin gelistirilmesi. Education

Sciences, 5(4), 2123-2133.

Sung, E., & Mayer, R. E. (2012). Five facets of social presence in online distance education.

Computers in human behavior, 28(5), 1738-1747.

Tu, C. H., & Mclsaac, M. (2002). The relationship of social presence and interaction in online

classes. The American journal of distance education, 16(3), 131-150.



Arugaslan & Civril » 149

Tucker, A. L., Edmondson, A. C., & Spear, S. (2002). When Problem Solving Prevents
Organizational Learning. Journal of Organizational Change Management, 15(2), 122-
137.

Ulgen, G., (1994). Egitim psikolojisi: Kavramlar, ilkeler, yontemler, kuramlar ve uygulamalar.
Ankara: Lazer Ofser Matbaa.

Wedemeyer, C. (1981). Learning at the back door: Reflections on non-traditional learning in

the lifespan. Madison: University of Wisconsin Press.

Yazict, H. ve Altun, F. (2013). Universite 6grencilerinin igsel ve dissal motivasyon kaynaklar
ile akademik basarilar1 arasindaki iliski. International Journal of SocialScience, 6(6),

1241-1252.

Yilmaz, R., Aydemir, M., Karaman, S., & Goktas, Y. (2016). Social presence in a three-
dimensional virtual world used for distance education. Croatian Journal of Education:

Hrvatski casopis za odgoj i obrazovanje, 18(3), 859-897.



EXTENDED SUMMARY

Distance education is shaped depending on the changes in individuals' access to
information. The historical process of distance education dates back to 1840, when learning
materials were sent by mail (Holmberg, 1986). The way in which distance education is
implemented and the individuals who use distance education are quite different in the
information age we live in. It has entered a period where students of all ages and all levels of
education are introduced to distance education. Learning, which is among the main outputs of
the educational process, was expressed by Holmberg (1995) as the internalization process and
individual activity. The ability to work individually, which is expressed as individual activity,
is extremely valuable especially for distance education. Therefore, it is possible to say that
individuality is important in learning. In connection with this idea, the independent learning
theory developed by Wedemeyer comes to mind. According to Wedemeyer (1981), independent
learning is a learning model in which students can manage their own learning processes,
teachers are only a guide and students take on more responsibility. It can be said that distance
education is a suitable system for students who can work independently. Students need high
motivation to work independently (Kaye, 1989). There are many factors that affect motivation.
Among them is the desire to be successful. For this reason, achievement-oriented motivation of
students in distance education is of great importance in the learning process. The interaction
and social ties of students with each other are an important part of the learning process and in
distance education, these ties have to be transferred to virtual environments. While Sung and
Mayer (2012) define social presence in online learning environments as the degree to which a
student feels personally connected with other students and teachers in an online learning
community; Tu and Mclsaac (2002) defined it as a measure of the sense of community that a
student experiences in an online environment. In order for the learning process to be successful
in distance education, it is important to examine the achievement-oriented motivations and
social presence of the students. In this study, it was aimed to examine the achievement-oriented
motivation and social presence levels of the distance education students enrolled in distance
education and the students enrolled in formal education who took some of their courses with
distance education. In the study, the survey model, which is one of the quantitative research
methods, was used. The study was conducted at a state university. The participants of the study
consisted of 277 students enrolled in distance education, who took all their courses through
distance education, and registered in formal education, who took some of their courses through

distance education. In the study, "Achievement -Oriented Motivation Scale" and "Social
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Presence Scale for E-Learning Environments" were used as data collection tools. Descriptive
statistics, independent sample t-test and Pearson correlation analysis methods were used in the
analysis of the data. Within the scope of the research questions, analyzes were carried out on
the achievement-oriented motivation levels and social presence levels of distance education
and formal education students, and the results of the analysis were presented in tables. It was
observed that the scores obtained in each of the sub-dimensions of the scale and in the whole
scale were above the average. This shows that the success-oriented motivation of the students
participating in the study is high. The independent sample t-test was used to analyze whether
there was a significant difference in the achievement-oriented motivations of the students
according to their gender and teaching types. It was observed that there was no significant
difference in sub-factors and the whole scale according to gender (p>0.05). According to the
type of instruction, external factors (x=53.10, t75=3.13) and target enlargement (x= 28.10,
t275=2.90), sub-dimensions and the whole scale (x=146.06, t;75) =2.30), it is seen that the
achievement-oriented motivation levels of distance education students are significantly higher.
It is seen that the scores obtained from the sub-factors of the social presence scale and the
whole scale for e-learning environments are above the average. This shows that the students
participating in the study have high levels of social presence in the online environment. The
independent sample t-test was used to analyze whether there was a significant difference in the
social presence levels of the students according to their gender and teaching types. As a result
of the analyzes made, it was seen that there was no significant difference in the social presence
levels of the students according to their gender or the type of education. Pearson correlation
analysis was conducted to check whether there is a significant relationship between students’
achievement-oriented motivation levels and social presence levels. When the results of the
analysis are examined, it is seen that there is a strong positive relationship (.672, p<0.01)
between social presence and success-oriented motivation. When the results of the study are
examined, it is seen that the success-oriented motivation levels of all students are above the
average. This result of the study is compatible with the findings of the study conducted by Ergin
and Karatas (2018). When it was examined whether students' achievement-oriented motivation
levels differed according to gender and education type, it was observed that there was no
difference according to gender, but there was a significant difference in favor of distance
education students in the whole scale, in the external factors sub-dimension, and in the goal
enlargement sub-dimension according to the education type. Ergin and Karatas (2018)
concluded that female students' achievement-oriented motivation levels are higher than male

students. When the answers given by the students to the scale, which measures their social
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presence levels for e-learning environments, were examined, it was seen that their social
presence was high and did not differ according to gender and education type. Similarly, in the
studies conducted by Giindiiz, Aydemir, and Karaman (2018) and Kim, Kwon, and Cho (2011),
no significant difference was found in the social presence levels of students by gender. Studies
show that instructors are effective on students' social presence. Kim, Kwon, and Cho (2011)
stated that media integration and a quality teaching provided by the instructor are important
predictors of both social presence and learning satisfaction. Therefore, in the learning
environment of the instructors, arrangements can be made to increase the level of social
presence by creating activities such as discussions and group projects in which students can
work together. In this context, it is important to increase the awareness levels of the instructors.
In this study, students' achievement-oriented and social presence levels were investigated only
according to gender and teaching type. Future studies can be done by focusing on other

demographics of students or different levels of higher education.
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Anlam iiretmeyi inceleyen arastirma disiplinlerinden biri olan géstergebilim, giiniimiiziin
onemli kuramsal ve uygulamali arastirma alanlarina sahiptir. Bu c¢alismanin amact
gostergebilimle ilgili yapilan tezlerin bazi ozellikleri yoniinden incelenmesidir. Dokiiman
analizi teknigi ile yapilan ¢alismada ¢alismanin evrenini Yiiksekogretim Kurulu (Yoktez)
merkezinde bulunan gostergebilimle ilgili yapilan tiim tezler olusturmaktadr. Calismada
orneklem se¢imi yapilmamis ve evrendeki tiim tezler ¢alisma kapsamina alinmistir. Veriler
SPSS programinda (Ver:22.00) degerlendirilmistir. Buna gére YOK Ulusal Tez Merkezinde
gostergebilimle iliskili 1098 lisansiistii tez oldugu belirlenmistir. Bu tezlerin %92.2’si ise 2000
vilindan sonra yapilmis olup, tezlerin %75.1°i Yiiksek lisans, %22.4’li Doktora ve %2.5°1 ise
sanatta yeterlik tezleridir. Tezlerin % 84 iiniin Sosyal Bilimler Enstitiisii, %7.5 inin Fen
Bilimleri Enstitiisti, %5.4 liniin Egitim Bilimleri Enstitiisii, %1.4 tliniin Giizel Sanatlar Enstitiisti
tarafindan yapildigi belirlenmistir. Gostergebilimle ilgili sirasiyla en ¢ok Istanbul Universitesi,
Marmara, Gazi Universitesi, Hacettepe Universitesi, Ege Universitesi ve Ankara
Universitesinde ve en ¢ok giizel sanatlar, reklamcilik ve radyo-televizyon konularinda
gostergebilimle ilgili tezlerin tiretildigi belirlenmistir. Gostergebilim sanat egitiminin temel
konularindan biri olmasina ragmen bu alanda lisansiistii ¢alismalarda yeterince ele
alinmamaktadir. Bu da konunun kritize edilmesi, yorumlanmasi ve yeni sentezlere ulasilmasini
smirlandirmaktadir. Gostergebilimsel ¢calismalarin gelisimi igin sanatla ilgili lisansiistii egitim
programlarinda  gostergebilimsel ¢alismalarin  yayginlasmasi  onemlidir. Bu nedenle

gostergebilimle ilgili daha ¢ok Doktora ¢alismalar: yapilmasi gerekir. Ayrica, sanatla ilgili
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egitim kurumlarinda gostergebilimle ilgili daha ¢ok derse yer verilmesinin bu alanda daha ¢ok

lisanstistii ¢alismalarin yapilmasina zemin olusturacag diistiniilmektedir.
Anahtar Kelimeler: Gostergebilim, lisansiistii egitim, lisansiistii tezler, sanat egitimi

ABSTRACT

Semiology which is one of the research areas that examines meaning production, has
important theoretical and applied research areas today. The aim of this study is to examine the
theses related to semiotics in terms of their characteristics such as the type of theses, the year
they were made, the university that made the thesis, the institute, and the subject of the
postgraduate thesis. This study is designed as descriptive. All theses on semiotics in the center
of the Council of Higher Education (Yoktez) constitute the universe of the study. In the study,
no sample selection was made and all the theses in the universe were included in the study. The
data were evaluated in the SPSS program (Ver:22.00). Accordingly, it has been determined
that there are 1098 postgraduate theses related to semiotics in YOK National Thesis Center
since 1985. 92.2% of these theses were made after 2000, 75.1% of these theses are Master's
theses, 22.4% are PhD and 2.5% are proficiency in art. It was determined that 84% of the
theses were made by the Institute of Social Sciences, 7.5% by the Institute of Science, 5.4% by
the Institute of Educational Sciences, and 1.4% by the Institute of Fine Arts. It was determined
that semiotic theses were produced mostly in Istanbul University, Marmara, Gazi University,
Hacettepe University, Ege University and Ankara University, and mostly in fine arts,
advertising and radio-television subjects. For the development of semiotic studies, it is
important that semiotic studies become widespread in art-related postgraduate education
programs. Therefore, more doctoral studies on semiotics are required. In addition, it is thought
that giving more courses on semiotics in art-related educational institutions will form the basis

for more postgraduate studies in this field.
Keywords: Art education, graduate education, graduate theses, semiotic
GIRIS
Bir anlamlandirma disiplini olarak gostergebilim, varsayimsal-tiimdengelimli anlayisla
anlamsal farkliliklarin yaratilmasi ve/veya kavranilmasini amaglamaktadir (Rifat, 2011).
Gostergebilimle ilgili calismalar hem iletisimsel hem de anlamlandirma 6zellikleri ile tim

alanlarda ilgi gormektedir. Anlat1 teknigini ortaya ¢ikarmak, anlati bigimlerini yorumlamak,

giiniimiiziin 6nemli kuramsal ve uygulamali arastirma alanlarindan biri olmustur (Ugan, 2015).
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Toplumlari olusturan bireylerin kendi aralarinda iletisim kurabilmek ve anlasabilmek i¢in
basvurduklar1 dogal diller; tavirlar, hareketler, eylemler, ¢esitli jest ve mimikler (el, kol, bas),
sagir ve dilsiz alfabesi, gorseller, trafik isaretleri, film, tiyatro oyunlari, sinema, ses, miizik,
resim gibi diizenlemeler birer dizgedir, dizgeler biitliniidiir. Ger¢eklesme zeminleri farkli olan

bu dizgelerin, 6geleri de agirlikl bir sekilde, gosterge seklinde tanimlanir.

Gostergebilim; diller, dizgeler, isaretler gibi. gosterge dizgelerini irdeleyen bilim dalidir
(Guiraud, 1994). Gostergeler, kendileri disindaki bir seye gonderide bulunan hareketler, etkiler
veya olgular1 ifade eder. Kodlar, gostergelerin organize ettigi ve gostergelerin kendi aralarinda
nasil baglantilandirilabilecegine yonelik sistemlerdir. Fiske (2003), tiim olusmus bu kodlarin
digerlerine uyarlandigini, bildirildigini veya digerleri i¢in de kullanilir bir zemine uyarlandigini
iddia eder. Guiraud (1994) ise, anlamla alakali her seyin gostergebilimin ¢alisma ve inceleme

zemininde ele alindigini ileri siirer.

Giiniimiiz gostergebilimin referans alinan ilk isimleri Charles Sanders Peirce ve Isvicreli
dilbilim uzmani Ferdinand de Saussure’ diir. Saussure gostergebilim ile ilgili goriisleri, Genel
Dil Bilim Dersleri isimli kitabinda gdstergebilimi (semiyoloji) gostergelerin sosyolojik baglam
icindeki pozisyonunu gozlemleyen bir bilim dali seklinde tanimlamistir (Saussure, 1985).
Dilbilimsel metodolojileri objelere uygulayan ve her seyi dille tasarlamaya ve dil disi
fenomenleri kendi dil metaforuna evrilmesini agimlayan bir bakis agis1 olarak gostergebilim,
sadece dilsel gostergeleri degil ayn1 zamanda anlamsal bir biitiin olusturan her seyi isleyerek
arastirmaktadir. Sistemler biitiinii olan dil, sadece isitim imgesi ve harf karakterlerinden
olusmamaktadir, ayn1 zamanda dilsel gostergeler ve dil disi gostergelerle birlikte ele
almmaktadir. 1960 ‘I yillarin ilk ¢eyreginde ortaya g¢ikan ve tiim disiplinlere etki eden
gostergebilim giinlimiizde de bagimsiz ve c¢ok etkin bir disiplindir. Fikir kapsamli islerde,
siirde, romanda, tiyatro, dans, resim, grafiksel 6ge, sanat pratikleri, sosyolojik deneyimler gibi
alanlarda dil 6nemli bir unsurdur ve bu anlamda iletisim belli bir dil araciligiyla olabilmektedir.
Bir st bilim dali 6zelligi kazandig1 21. Yiizyilin baglarindan itibaren giderek diinyada énemi
artarak gelisme kaydeden gostergebilim ¢ok sayida alanda kendine yer bulan ve kullanilan bir
disiplindir (Fox, 1995; Mollaoglu, 2022; Turk, 2022). Tiirkiye’de ise, dil bilimci Siiheyla
Bayrav’in ¢aligmalar1 ve Fransiz dilbilimci Greimas’in Fransa’daki ¢aligmalari ile eszamanl
yiriitiilen Tirkiye’deki calismalar gostergebilim alanina oOnciiliik yapmistir. Daha sonra
ilkemizdeki gostergebilim caligmalari Greimas’in 6grencileri olan Tahsin Yiicel ve Berke

Vardar’la devam etmistir. Bu ¢aligsmalarla baslayan gostergebilim gilinlimiizde artik basta giizel



156

sanatlar olmak tizere, reklamcilik, iletisim gibi ¢cok genis alanlarda kendine yer bulmus ve farkl

alanlarda 6nemli calismalar yapilmistir (Kalelioglu, 2021).

Gostergebilim sanat yapitindaki gostergeleri okuyup anlamlandirabilmek igin yani
gostergebilimsel ¢oziimleme yapmak icin bir¢ok egitim kurumlarinda gorsel iletisim,
semiyotik, sanat elestirisi, imge ve yorumlari, sanat yapiti ¢oziimlemesi gibi farkli isimlerde
anilan derslerle verilmektedir (Batu, 2014). Alanyazin ¢alismalar1 incelendiginde; iilkemizde
gostergebilimi farkli boyutlariyla ele alan yaymlarin oldugu goriilmektedir. Unal (2016)
“Gostergebilimin Seriiveni” adli ¢alismasinda gostergebilimin diinyada ortaya ¢ikisi, tarihgesi,
geemisten bugiine gecirdigi asamalari, benzer sekilde Giines (2013), gostergebilimin tarihini
ele almaktadir. Bircan ¢alismalarinda (Bircan 2015a, Bircan 2015b) gdstergebilimin onciileri
olan Barthes ve Saussure’ lin yaklasimlarini konu edinirken, Batu (2011, 2014, 2015) ise
gostergebilim ve sanat egitimi iligkisini, 6nemini, sorunlarini irdelemektedir. Eziler Kiran ve
Kiran (2011) “Yazinsal Okuma Siirecleri” adl1 kitabinda; ¢agdas yazin sanati ile ilgili verdigi
ornekler ve metin okuma ¢aligmalarina yazinsal ya da yazinsal olmayan yapitlara okuyucunun
dilbilimsel ve gostergebilimsel bakigla irdelemesini amaglamaktadir. Keser (2018) ise, sanat
tarihi ve sanat elestirisi disiplinlerinin bicimlenme siireci ile birlikte en yaygin sanat tarihi ve
elestiri metodolojilerini  anlattigt  “Sanat  Metodolojileri”  kitabinda  gostergebilim
metodolojisine genis yer vermektedir. Ayrica bir ¢oziimleme yontemi olarak gostergebilimin
sinema, afis, fotograf, siir gibi gorsellerin veya faaliyetlerin analizinde kullanildigini gosteren
cok sayida ¢alisma oldugu goriilmektedir (Aykanat, 2013; Caglar, 2015; Caki, 2018; Elyildirim,
2017;Giiltekin, 2021; Oztung, 2020).

Lisansiistii egitim programlarinda yapilan tezler bilgi aktarimini saglayan 6nemli bilimsel
caligmalardir. Tezler ilgili bilim dallarina yonelik bilginin tretildigi ve yayildigini kanitlayan
bilimsel aragtirma raporlari olarak, belli bir metodoloji, kavram ve kurama gore ele alinir,
bilimsel bir jiiri 6niinde elde edilen sonuglari tartigilir. Savunulan tez gegerlik ve gilivenirligi
kanitlanmis akademik ¢alismalar olarak alana katki sunar. Yiiksek lisans ve doktora tezi olmak
iizere iki farkli diizeyde yapilan tezlerin bilime yenilik getirmesi, yeni bir bilimsel yontemi
gelistirmesi ve bilimsel yontemin yeni bir alana uygulanmasi gibi nitelikler tagimasi

beklenmektedir (Erkul ve Kanten, 2019; Trevor, 2018).

Universitelerde bilgi iiretim ve iletim araglarindan biri olan lisansiistii tezler, dgrencinin
alana yenilik katmasinin yaninda tez konusunu detayli ve derinlemesine bir anlayisla
sorgulama, kritize etme ve yorumlama, yeni sentezlere ulagmasini saglar. Ayni zamanda elde

edilen sonuclar alanin oelismesini ve veni calismalarim vanilmasma vol acacak oenis veri
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ortaminin olugsmasina yol acgar. Lisansiistii egitim siirecinde yapilan tez calismalari, 6zgiin
goriislere ve yaratici fikirlere de evrilebilmektedir. imgelem yiiklii metinlerin tagidig1 gosterge
ve baska imgelere ve olgulara yaptigi gondermelerin tarihsel, toplumsal ve metinsel
bagintilarini ele alan gostergebilimin lisansiistii egitim diizeyinde yeteri kadar ders sayisi, siiresi
ve icerikte ele alinarak goOstergebilim metodolojisi konulu tezlerin yapilmasi egitim alan
kisilerde kritik diisiinme, sorgulama, anlamlandirma, analiz ve sentez yetenegini
giiclendirmekle birlikte, iiretilen bilginin alana yansimasi ve alan1 beslemesini saglar. Yani sira,
incelenen olgu, durum ve/veya olayin i¢inde yasanan toplumla, kiiltiirle, diinya ile iliskisi ve

bagintisini ortaya ¢ikararak, yordamalar1 giiclendirir (Keser, 2018; Tuncer, 2020).

Bu bilgiler 15181nda gdstergebilimle ilgili ¢alismalarin sanat egitimi veren egitimsel
kurumlarda lisansiistii tezlerle desteklenmesi gostergebilim metodolojisinin kullaniminin
artmasmi ve alanda gostergebilimin gelismesini saglayacak Onemli bir etmen olarak
goriilmektedir. Bu baglamda calismanin amaci, gostergebilim konusunda yapilan lisansiistii
tezlerin baz1 6zellikleri (tiirii, yapildig1 y1l, tezi yapan tiniversite, enstiti, lisansiistii tez konusu)

yoniinden degerlendirmektir. Bu dogrultuda asagidaki sorulara yanit aranmaistir.

1. Gostergebilim konusunda yapilmis lisansiistii tezler, hangi yillarda yapilmistir?

2. Gostergebilim konusunda yapilmis lisansiistii tezlerin tiirleri nedir?

3. Gostergebilim konusunda yapilmis lisansiistii tezler hangi enstitiiler kapsaminda
yapilmistir?

4. Gostergebilim konusunda yapilmis lisansiistii tezler hangi iiniversiteler tarafindan
yapilmistir?

5. Gostergebilim konusunda yapilmis lisansiistii tezlerin konu dagilimi nasildir?
YONTEM
Arastirmanin Modeli

Nitel arasgtirma yoOntemlerinden dokiiman analizi tekniginden yararlanilarak yapilan
caligmada gostergebilim konusunda yapilan lisansiistii tezler farkli degiskenlere gore
degerlendirilmistir. Yiiksekogretim Kurulu Tez Merkezinde bulunan dokiimanlar incelenmistir.
Dokiiman analizi, bir problem durumu {izerine belirli bir zaman araliginda iiretilen
dokiimanlarin veya bu problem durumu ile ilgili birgok kaynak tarafindan ve farkli zamanlarda
tiretilmis dokiimanlarin belli bir zaman dilimine dayali analizidir (Y1ildirim ve Simsek, 2018, s.

187).
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Evren ve Orneklem

Bu ¢alismanin evrenini YOKTEZ (https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp)
web sitesinde bulunan lisansiistii tezler olusturmaktadir. YOK Ulusal Tez Merkezi web
sayfasina girilerek “ gostergebilim” anahtar kelimesi ile detayli tarama yapilmis ve
gostergebilimle iligkili 1985 yilindan 2022 yilina degin 1098 lisansiistii tez oldugu
belirlenmistir. Dokiiman taramasinda YOKTEZ sitesinde 1985 yili itibariyle tezlerin
yiiklendigi ve boylece 1985 yilindan ¢alismanin verilerinin toplandigi tarihe kadar toplam 1098
adet lisanstistii tezin oldugu saptanmistir. Boylece bu ¢alismanin evrenini gostergebilimle ilgili
yapilan 1098 lisansiistii tez olusturmustur. Bu calismada orneklem secimine gidilmeden

evrende yer alan tiim tezler aragtirmaya alinmistir.
Verilerin Toplanmasi

Calismanin verileri Yiiksekdgretim Kurulu Tez Merkezinde bulunan doékiimanlar
incelenerek elde edilmistir. Veriler, internet ortammda YOKTEZ web  sitesine
(https://tez.yok.gov.tr/Ulusal TezMerkezi/tarama.jsp) girilerek elde edilmistir. Gostergebilim
konusunda yapilan 1098 lisansiistii tezlerin tiirii, yapildig1 yil, tezi yapan tiniversite, enstitii,

lisansiistii tez konusu gibi 6zellikleri hakkinda veriler elde edilmistir.
Verilerin Analizi

Y oktez Merkezinde bulunan lisansiistii tezlerin tiirii, yapildig1 y1l, tezi yapan tiniversite,
enstitii, lisansiistii tez konusu gibi 6zellikleri tek, tek bilgisayarda SPSS programina (ver:22.0)

yliklenmis ve bu program kullanilarak degiskenlerin say1 ve yiizdelik hesaplamalar1 yapilmastir.
BULGULAR

Bu boliimde arastirmadan elde edilen bulgular, arastirmanin alt amaglarina gore

verilmistir.

Tablo 1’de goriildiigii gibi Yiiksekogretim Kurulu internet sitesine (YOKTEZ)
gostergebilimle ilgili toplam 1098 tez yiiklenmistir. Buna gore, bu tezlerin % 7.8’1 (86 tez)
2000 y1l1 ve dncesi, %21.9’u (241 tez) 2001-2010 y1llar1 arasinda, %61.3°1 (673 tez) 2011-2020

yillar1 arasinda, %8.9’u ise (98 tez) ise 2021 yil1 ve sonrasinda yapilmaistir.
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Tablo 1.Géstergebilimle Ilgili Yapilan Tezlerin Yapildigi Yila Gore Dagilimi

Yil f Y%
<2000 86 7.8
2001-2010 241 21.9
2011-2020 673 61.3
>2021 98 8.9
TOPLAM 1098 100.0

“Gostergebilim konusunda yapilmis lisanstistii tezlerin tiirleri nedir?”” sorusunun cevabi
Tablo 2’de verilmistir. YOKTEZ sitesinde bulunan veri tabanindan gostergebilimle ilgili
yapilan tezler Doktora, Yiiksek lisans ve Sanatta yeterlik olarak ayristirilmis, frekanslari ve
yiizdelikleri hesaplar1 verilmistir. Gostergebilimle ilgili yapilan tezlerin tiiriine gére dagilimi
incelendiginde, tezlerin %75.1°1 (825 tez) Yiiksek lisans, %22.4’{ (247 tez) Doktora ve %2.5’1
(26 tez) ise Sanatta Yeterlik tezi oldugu belirlenmistir.

Tablo 2. Gostergebilimle Ilgili Yapilan Tezlerin Tiiriine Gore Dagilimi

Tez Tiirii f %
Doktora Tezleri 247 22.4
Yiiksek lisans Tezleri 825 75.1
Sanatta Yeterlik Tezleri 26 2.5
Toplam 1098 100.0

Calismanin  “Gostergebilim konusunda yapilmis lisansiistii tezler hangi enstitiiler
kapsaminda yapilmistir?” sorusunun cevabi ise Tablo 3’de verilmistir. Bu soru dogrultusunda,
YOKTEZ web sitesinde tezin hangi enstitiiler tarafindan yapildig: tek, tek incelenmis ve Sosyal
Bilimler Enstitlisi, Egitim Bilimleri Enstitiisii, Fen Bilimleri Enstitiisii, Giizel Sanatlar
Enstitiisii, Miihendislik ve Fen Bilimleri Enstitiisii, Saglik Bilimleri Enstitiisli, Lisansiistii
Program Enstitiisii ve Giivenlik Bilimleri Enstitiisii olarak siniflandirilmistir. Kodlanan
enstitiiler SPSS programina yiiklenerek lisansiistii tezlerin hangi enstitiiler tarafindan

yapildiginin dagilimi belirlenmistir.

Gostergebilimle ilgili tezlerin % 84’iiniin (84 tez) Sosyal Bilimler Enstitiisti kapsaminda
yer alan boliimlerde yapildigi, %7.5’inin (82 tez) Fen Bilimleri Enstitiisii, %5.4 {iniin (59 tez)
Egitim Bilimleri Enstitiisii, %1.4’iiniin (16 tez) Giizel Sanatlar Enstitiisii tarafindan yapildig:

belirlenmistir (Tablo 3).
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Tablo 3. Gostergebilimle ilgili Tezlerin Yapildig: Enstitiiye Gore Dagilimi

Enstitiiler f %

Sosyal Bilimler Enstitiisi 922 84.0
Fen Bilimleri Enstitiisii 82 7.5
Egitim Bilimleri Enstitiisti 59 5.4
Gtizel Sanatlar Enstitiisii 16 1.4
Miihendislik ve Fen Bilimleri Enstitiisii 8 0.7
Saglik Bilimleri Enstitiisii 7 0.6
Lisansiistii Program Enstitiisii 2 0.2
Giivenlik Bilimleri Enstitiisti 2 0.2
Toplam 1098 100.0

YOKTEZ web veri tabaninda dokiiman analizi ile yamit aranan diger bir soru ise
gostergebilim konusunda yapilmis lisansiistii tezler hangi iiniversiteler tarafindan yapilmigtir?
sorusudur. Buna gore veri tabani incelendiginde, 103 {iniversitede lisansiistii egitim siirecinde
gostergebilim konusu tez olarak ele alinmistir. Bu tiniversiteler Devlet iiniversiteleri ve 6zel
iiniversiteleri kapsamaktadir. Frekans ve yiizdeliklerin analizi yapilarak her bir iiniversitenin bu
konuyla ilgili toplam kag¢ tez yaptiginin dagilimi bulunmustur. Bu dagilim Tablo 4’te yer
almaktadir.

Gostergebilimle ilgili yapilan tezlerin yapildigr {iniversitelere gore dagilimi
incelendiginde en c¢ok % 7.4’iiniin (82 tez) Istanbul Universitesi, %7’sinin (77 tez)
Marmara,%6.7’sinin (74 tez) Gazi Universitesi, %6.5’inin (72 tez) Hacettepe Universitesi,
%5’inin (55 tez) Ege Universitesi , % 3.6 sinin (40 tez) Ankara Universitesi, %3.4’ii (37 tez)
Selguk Universitesi, %3.2’sinin (36 tez) Atatiirk Universitesi, %3.2’si (35 tez) Istanbul Teknik
Universitesi, %2.9’unun (32 tez) Dokuz Eyliil Universitesi, %2.5’i (28 tez) Kocaeli
Universitesi, %?2.3’iiniin (26 tez) Erciyes Universitesi, %2.3’ii (25 tez). %2.4’ii (26 tez) Yildiz
Teknik Universitesi Istanbul Kiiltiir Universitesi, %2.1°1 (23 tez) Mimar Sinan Universitesi’nde
yapildigi goriilmektedir (Tablo 4).

Tablo 4. Gostergebilimle Ilgili Yapilan Tezlerin Yapildig: Universitelere Gore Dagilimi

Universiteler f %% Universiteler f % Universiteler f %
Ankara Universitesi 40 3.6 Firat Universitesi 15 1.4 Kurklareli Universitesi 5 05
égkara Yildinm Beyazit 2 0.2 Galatasaray Universitesi 3 0.3 Maltepe Universitesi 11 1.0
Ankara Haci Bayram 11 1.0 Gazi Universitesi 74 6.7 Manisa Celal Bayar 2 02
Universitesi Universitesi
Anadolu Universitesi 31 2.8 Gebze Teknik Universitesi 1 0.1 Mar din Artgklu 4 04
Universitesi
Altibas Universitesi 2 0.2 Giresun Universitesi 3 0.3 Marmara Universitesi 77 7.0
Akdeniz Universitesi 31 2.8 Giimiishane Universitesi 2 0.2 Mersin Universitesi 7 0.7
{{;f}./on Kocgtepe 3 0.3 Hacettepe Universitesi 72 6.5 Mimar Sinan Un. 23 2.1
Universitesi

Adnan Menderes Un. 2 0.2 Hali¢ Universitesi 3 0.3 Munzur Universitesi 1 0.1
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Abdullah Giil Universitesi 1 0.1 Harran Universitesi 1 0.1 Mustafa Kemal 3 03
Universitesi

Ardahan Universitesi 1 0.1 Hatay Mustafa KemalUn. 1 0.1 Mugla Sitki Kogman 2 02
) 3 Universitesi

Atatiirk Universitesi 36 3.2 Isik Universitesi 9 0.8 Mugla Universitesi 2 02

Atilim Universitesi 2 02 I}he.m D(.)grgmam Bilkent 5 05 I}Ie?mett.m Erbakan 4 04
Universitesi Universitesi

Bahgesehir Universitesi 7 0.7 Inénii Universitesi 7 0.7 Nisantas1 Universitesi 1 0.1

Bartin Universitesi 1 0.1 Istanbul Arel Universitesi 22 2.0 E)n.dokl%z May1s 14 1.3
i ) ) un1ver§1t651

Batman Universitesi 4 0.4 Istanbul Aydin Universitesi 14 1.3 Ordu Universitesi 5 05

Baskent Universitesi 6 0.6 Istanbul Bilgi Universitesi 4 0.4 Orta Dogu Teknik 4 04
Universitesi

Istanbul Kiiltiir

Beykent Universitesi 6 0.6 25 2.3 Pamukkale Universitesi 8 0.8

Universitesi

Bogazici Universitesi 3 03 I“sta.nbullMe?dlpol 1 0.1 Polis Akademisi 1 0.1
Universitesi

Burdur Mehmet Akif Ersoy | | Istanbul Sebahattin Zaim = o 100 Universitesi 6 0.6

Universitesi Universitesi

U o Istanbul Teknik . .

Bursa Uludag Universitesi 1 0.1 . " """ 35 3.2 Selguk Universitesi 37 34
Universitesi

Celal Bayar Universitesi 2 0.2 panbul Ticaret 11 1,0 pileyman Demirel 12 11
Universitesi Universitesi

Cumhuriyet Universitesi 2 0.2 panoul Yeni Yiizyl 4 0.4 Trakya Universitesi 2 02
Universitesi

Ganakkale onsekiz Mart & & g bt Universitesi 82 7.4 Uludag Universitesi 1 0.1

Universitesi ) ]

Cankaya Universitesi 3 (3 [stanbul Universitesi- 1 0.1 Uskiidar Universitesi 3 03
Cerrahpasa

Cankir1 Karatekin Un. 1 0.1 Izmir Ekonomi Un. 3 0.3 Usak Universitesi 3 03

Cukurova Universitesi 7 . Lzmir Yksek Teknoloji 1 0.1 Yalova Universitesi 5 05
Enstitiisti

Dicle Universitesi 1 0.1 Kadir Has"Universitesi 4 04 Yasar Uniyersitesi 13 1.2

Dokuz Eyliil Universitesi 32 2.9 Karabiik Universitesi 3 0.3 Yeditepe Universitesi 17 1.5

Dogus Universitesi 3 0.3 Karadeniz Teknik Un. 8 0.7 Yiiziincii Y1l Universitesi 4 0.4

Dumlupinar Universitesi 2 3 WKaramanogluMehmetbey | 1 vy Teknik Un, 26 2.4
Universitesi

Ege Universitesi 55 5.0 Kastamonu Universitesi 2 0.2 Zirve Universitesi 1 0.1

Erciyes Universitesi 26 2.3 Kocaeli Universitesi 28 2.5 Zonguldak Bilent Ecevit ) ,

Universitesi

Eskisehir Osmangazi 1 0.1 KTO Karatay Universitesi 1 0.1

Universitesi

Eskisehir Teknik Un. 2 0.2 Kitahya Dumlupmar Un. 2 0.2

Fatih Universitesi 1 0.1 Kirgizistan-Tiirkiye Manas 0.7
Universitesi

Arastirmanin son sorusu gostergebilim baslig1r altinda yapilmis ve gostergebilim
kapsaminda yer alan hangi konularda tezlerin yapildigini sorgulayan “Gostergebilim
konusunda yapilmig lisanstistii tezlerin konu dagilimi nasildir? ““ sorusudur. Bu sorunun cevabi
da benzer sekilde YOKTEZ web sayfasinda taranarak, gostergebilim kapsamindaki alt konular
kod verilmistir ve daha sonra SPSS’e yiiklenerek analizi yapilmistir.

Tablo 5’de gostergebilimle ilgili tezlerin yapildig1 konulara gére dagilimi yer almaktadir.

Buna gore yapilan tezlerin %16.5’inin (181 tez) konusu giizel sanatlarla ilgiliyken, %11°1 (121
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tez) reklamcilik, %8.5°’1 (94 tez) radyo-televizyon, %7.1°1 halkla iliskiler, %7.1°1 sahne ve
goriintli sanatlari, %5.9’u (65 tez) gazetecilik, %5.3’1 (58 tez) mimarlik, %5.1°1 iletisim
bilimleri, %4.8°1 egitim- 6gretim, % 4’1 (44 tez ) dilbilim ve %2.6’s1 (29 tez) Fransiz dili ve

edebiyati gibi konularla ilgilidir.

Tablo 5. Gostergebilimle ilgili Tezlerin Yapildigi Konular

Konular f % Konular f %
Giizel Sanatlar 181 16.5  Siyasal Bilimler 7 0.7
Reklamecilik 121 11.0  Sehircilik ve Bolge Planlama 6 0.6
Radyo-Televizyon 94 8.5 Giyim Endiistrisi 6 0.6
Sahne ve Goriintii Sanatlari 78 7.1 Endiistri/ Endiistri Mithendisligi 6 0.6
Halkla Tliskiler 78 7.1 Antropoloji 5 0.5
Gazetecilik 65 59  Isletme 5 0.5
Mimarlik 58 5.3 Miizik 5 0.5
Iletigim Bilimleri 56 5.1 Turizm 5 0.5
Egitim ve Ogretim 53 4.8 Psikoloji 3 0.3
Dilbilim 44 4.0 El Sanatlart 3 0.3
Fransiz Dili ve Edebiyati 29 2.6 Tarih 2 0.2
Tiirk Dili ve Edebiyati 26 2.4 Peyzaj Mimarlig1 2 0.2
Sosyoloji 27 2.4 Bilim ve Teknoloji 2 0.2
Bati Dilleri 19 1.7 Arkeoloji 1 0.1
Alman Dili ve Edebiyati 19 1.7 Bale ve Dans 1 0.1
Felsefe 12 1.1 Bilgi ve Belge Yonetimi 1 0.1
I¢ Mimari 12 1.1 Halk Saghg 1 0.1
Ingiliz Dili ve Edebiyat: 12 1.1 Ekonomi 1 0.1
Din 10 0.9 Gastronomi ve Mutfak Sanatlari 1 0.1
Amerikan Dili ve Edebiyati 8 0.8 Kamu Yonetimi 1 0.1
Endiistri Uriinleri Tasarimi 8 0.8 Matematik 1 0.1
Halk Bilimi 7 0.7 Spor 1 0.1
Miitercim 7 0.7 Tiirk Inkilap Tarihi 1 0.1
Sanat Tarihi 7 0.7

TARTISMA, SONUC VE ONERILER

Bu ¢alismada YOK Tez Merkezinde bulunan gostergebilimle ilgili lisansiistii tezler; tezin
yapildig1 yil, tez tiirli, tezin yapildig1 enstitii, tezin yapilig1 iiniversite ve tez konusu gibi
ozellikler yoniinden incelenmistir. Buna gore YOK Ulusal Tez Merkezinde gdstergebilimle
iligkili 1985 yilindan bugtine degin 1098 lisansiistii tez oldugu belirlenmigtir. Gostergebilimle
ilgili ilk tez 1985 yilinda Fransiz Dili ve Edebiyati konusunda yapilan bir yiiksek lisans tezidir.
1989 yilinda sahne ve goriintii sanatlari, glizel sanatlar ve dilbilim alaninda yapilmais ilk Doktora
tezlerinin oldugu goriilmektedir. Ge¢misten giiniimiize dogru tezlerin giderek arttig1 2000 yili
ve Oncesinde tez sayisi sadece 86 iken 2010 yilinda 327ye, 2020 yilinda 1000’e ¢iktig1 ve

giintimiize degin 1098 tez sayisina ulastig1 belirlenmistir.

Gostergebilimle ilgili yapilan tezlerin sayisinin giderek artmasi olumlu olmakla birlikte

ozellikle iilkemizde gostergebilimsel bilgi ve uygulamalarin yayginlagmasma gereksinim
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duyuldugu bu nedenle daha c¢ok lisansiistii tez ve calismalarin yapilmasi gerektigi
diisiiniilmektedir. Gostergeler iletisimin gerceklesebilmesinde kisilerarasi iletisim siirecinde en
temel ve dnemli unsurlardan biridir. Bilginin hizla yayildig1 glinimiizde gostergeler iletisim
siirecinin gerceklesmesinin yaninda gostergebilimsel ¢oziimlemelerle anlamlandirma, anlamsal
biitlinliigli saglama konusunda da yol gostericilerdir. Arastirmacilar i¢in gostergebilim
mimarlik, iletisim ve giizel sanatlar alanlarinda ¢ok bagvurulan 6nemli bir bilimsel yontemdir
(Machado ve Romanini, 2012; Mollaoglu, 2022). Bu nedenle bu yontemin basta sanat yapiti
coziimlemelerinde olmak {zere ilgili alanlarda kullanimin1 arttirmak i¢in Ogretim
programlarinda gostergebilimle ilgili derslerin, konularin gézden gecirilmesi ve lisanstistii
egitimde yapilan tezlerle bu alanin gelismesi ve ilerlemesini saglayacak yaklasimlarda

bulunulmasi 6nemlidir.

Gostergebilimle ilgili Tiirkiye’de yapilan tezlerin %4’iiniin yiiksek lisans tezi geri kalan
Ya’Unilin ise Doktora ve sanatta yeterlik alaninda yapildig1 bu ¢aligmada belirlenen diger bir
sonugtur. Lisansiistli egitimin akademik katkilarinin yaninda iilkelerin politik, sosyokiiltiirel ve
ekonomilerinin gelismesi ve ilerlemesinde de 6nemli katkilar1 bulunmaktadir (Ertem, 2020).
Bilgi iiretebilen, iiretilen bilgiyi kullanabilen, elestirel ve iiretken bir diislince yapisina sahip
nitelikli insan giicii yetistirme temel amaci olan lisanstistii egitimin en 6nemli ¢iktilarindan biri
lisansiistii egitim siirecinde tiretilen tezlerdir (Karaman ve Bakirci, 2010). Tezler elbette ki ilgili
alandaki bakis agis1 ve calismada ele alinan metodolojik egilimleri de yansitmaktadir. Bu
caligmada da daha ¢ok gostergebilimsel konularin yiiseklisans diizeyinde yapilan tezlerle ele
alindigr Doktora diizeyinde yapilan tezlerin gdstergebilimle ilgili yapilan tezlerin dortte
birinden bile az oldugu belirlenmistir. Doktora egitimi 6grencinin bagimsiz arastirma yapma
yetisi disinda 6grencinin, bilimsel olaylar1 derin, genis bakis agis1 ile sorgulama, kritize etme
ve yorum yapma, analiz yaparak yeni sentezlere ulagsmak iizere etkili ve nitelikli yetenegi
edinmesini saglamay1 amaglar (Erdem, 2007; Karakiitiik, Ozdemir, 2011). Bu nedenledir ki
doktora tezleri 6nemlidir ve doktora tezleri, lisans egitiminden sonra yiiksek lisans egitimi ve
yiksek lisans tez asamasi basariyla tamamlanmis bir egitim siireci sonrasinda, doktora
egitimiyle yetistirilen bilim insanlar1 tarafindan orijinal ¢aligma sonuglarini ortaya ¢ikarmaya
dayalidir. Bu baglamda gostergebilim ile ilgili doktora tezlerinin daha ¢ok yapilmasi bu alanin

gelismesi ve yayginlagmasini saglayacaktir.

Gostergebilimle ilgili yapilan tezlerin biiyiikk cogunlugu Sosyal Bilimler Enstitiisii
tarafindan yapilirken, sadece %1.4°’ti Giizel Sanatlar Enstitiisii tarafindan yapilmistir.

Universitelerin lisansiistii egitimlerinin yiiriitiildiigii birimler enstitiilerdir. Enstitiiler, konu
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alanm1 olarak birbirine yakin ve benzer anabilim dallar1 gruplandirilarak fen, sosyal, saglik,
egitim bilimleri enstitiileri gibi bilimsel alanlarina gore isimlendirilirler. Birer yiliksekdgretim
kurumu olan enstitiilerde lisansiistii bilimsel arastirma ve uygulamalar yapilmakta, ilgili
alanlara uzman, bilim insanlar1 yetistirilmektedir (Karakiitiik, 2002). Bu enstitiilerden biri olan
ve gostergebilimle ilgili en ¢ok lisansiistii tezlerin yapildigi enstitii olan sosyal bilimler
enstitiilerinde siyasal, iktisat, egitim, edebiyat gibi sosyal bilimlerle ilgili fakiiltelerin anabilim
dallarinin yaninda, birgok iiniversitede glizel sanatlar fakiiltelerinin anabilim dallar1 da

lisansiistli egitim faaliyetlerini bu enstitii kapsaminda siirdiirmektedir.

Egitim fakiiltelerine bagli giizel sanatlar egitimi bdliimlerinin lisansiistii egitimleri ise
Egitim bilimleri enstitiisii bilinyesinde yiiriitiilmektedir. Sayilar1 az olmakla birlikte bazi
iiniversitelerde ise giizel sanatlarla ilgili anabilim dallarinin lisansiistii egitimleri giizel sanatlar
enstitiileri tarafindan yiiriitiilmektedir. Tezlerin konular1 irdelendiginde cogunun sosyal
bilimlerle ilgili glizel sanatlar, reklamcilik, radyo-televizyon, halkla iliskiler, sahne - goriintii
sanatlari, gazetecilik ve dilbilim; ikinci sirada ise fen bilimleri ile ilgili mimarlik alanlari ile

ilgili konular ele alinmstir.

Gostergebilimle ilgili sirasiyla en ¢ok Istanbul Universitesi, Marmara, Gazi Universitesi,
Hacettepe Universitesi, Ege Universitesi ve Ankara Universitesi gibi altyapisi gelismis
iiniversitelerde tez c¢alismalar1 yapildign goriilmektedir. Ozel iiniversite ve Anadolu
iiniversitelerinde oldukc¢a az sayida tez ¢alismasinin yapildig1 belirlenmistir. Basta Istanbul ve
Ankara olmak Tlizere biiyiilk kentlerdeki {iniversitelerde gostergebilim tezlerinin daha ok
yapilmis olmasi bu tiniversitelerde konunun lisansiistii ders olarak verilmesi, dersi veren ve tez
ylriitiictiliiglinii yapabilen egitim kadrosunun olmasi ile iliskili olabilir. Bu sonug¢ g6z oniinde
bulunduruldugunda, gdstergebilim derslerinin oncelikle lisansiistii egitimlerde yer almasi ve
dersi verebilecek donanimdaki 6gretim elemanlarinin yetistirilmesi bu alanin gelisimine katk1

saglayacaktir.

Sonug¢ olarak, gostergebilimle ilgili yapilan lisansiistii tezlerin bazi 06zelliklerinin
incelendigi bu calismada; tezlerin 2000°’li yillardan sonra arttifi, yapilan tezlerin biiytlik
cogunlugunun yiiksek lisans tezi oldugu, Doktora tezlerinin ¢ok az oldugu, tezlerin en ¢ok
sosyal bilimler enstitiisii tarafindan yapildigi belirlenmistir. Ayrica gostergebilimle ilgili
yapilan tezlerin cogunun Istanbul ve Ankara’daki devlet iiniversitelerinde yapildigi ve en ¢ok
sirastyla giizel sanatlar, reklamcilik ve radyo-televizyon konularinda gostergebilimle ilgili

tezler tiretildigi ortaya konmustur.
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Arastirmanin sonucundan hareketle asagidaki 6nerilerde bulunulmaktadir:

[l Gostergebilimle ilgili ¢aligmalarin yayginlastirilmasi,

[0 Gostergebilim alaninin gelisimi i¢in ilgili lisanstistii programlarda gostergebilim
derslerinin okutulmasi,

[ Gostergebilim alaninda ders verebilecek 6gretim elemanlarinin yetistirilmesi,

[l Basta Doktora tezleri olmak iizere lisansiistii tezlerle bu disiplinle ilgili diinya
literatiiriine orijinal ¢aligsmalarla katki sunulmasi 6nerilmektedir.

[l Ayrica, bu caligmada da goriildigi gibi pek ¢ok disiplini ilgilendirdigi igin
biitiinlesik lisansiistii egitim programlari agarak gostergebilim alaninda nitelikli

elemanlar yetistirilmeli ve tezler tiretilmelidir.
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EXTENDED SUMMARY

Theses made in graduate education, which are education programs that train high-level
expertise after undergraduate education, are important in raising scientists who have a higher
level of knowledge and efficiency than undergraduate education as the products of an in-depth
study. It includes graduate education, master's and doctorate, proficiency in art and the
necessary education process, scientific studies and practical practices that enable
specialization. Thesis studies made during the graduate education process can evolve into
original views and creative ideas. In this context, some features of graduate theses on semiotics

are examined in this study.

Aim of this study is to evaluate the postgraduate theses on semiotics in terms of their

characteristics such as type, year, university, institute, postgraduate thesis topic.

In this study, postgraduate theses on semiotics using qualitative research method were
evaluated according to different variables. In the study, in which the document analysis
technique was used, the documents in the Higher Education Council Thesis Center were
examined. The universe of the research consists of all the theses related to semiotics in the
Thesis Center of the Council of Higher Education (YOK). In the study, 1098 theses in the YOK
National Thesis Center were included in the research without using the sampling method. In
the collection of data, a detailed search was made with the keyword "semiotics" by entering the
web page of YOK National Thesis Center and it was determined that there were 1098 graduate
theses related to semiotics from 1985 to 2022. Data were obtained on the type of 1098
postgraduate theses on semiotics, the year they were made, the university that made the thesis,
the institute, and the subject of the postgraduate thesis. The graduate thesis were loaded into
the SPSS program on a single computer, and the number and percentage calculations of the

variables were obtained using this program.

Below are the findings of some features of all the theses related to semiotics in the YOK
National Thesis Center. Total of 1098 theses on semiotics have been uploaded to the website of
the Council of Higher Education (YOKTEZ). Accordingly, 7.8% (86 theses) of these theses were
between the years 2000 and before, 21.9% (241 theses) between 2001-2010, 61.3% (673 theses)
between 2011-2020, 8.9% (98 theses) were made in 2021 and later. Considering the
distribution of semiotics by level, it was determined that 75.1% (825 theses) were Master's,
22.4% (247 theses) were Doctorate, and 2.5% (26 theses) were Proficiency in Art. Of the theses

related to semiotics, 84% (84 theses) were made in the departments within the scope of the
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Social Sciences Institute, 7.5% (82 theses) were made by the Institute of Science, 5.4% (59
theses) were made by the Institute of Educational Sciences, and 1.4% (16) thesis) was made by
the Fine Arts Institute. When the distribution of the theses on semiotics according to the
universities is examined, the most 7.4% (82 theses) are Istanbul University, 7% (77 theses)
Marmara, 6.7% (74 theses) Gazi University, 6.5% (72 theses) Hacettepe University, 5% (55
theses) Ege University, 3.6% (40 theses) Ankara University, 3.4% (37 theses) Sel¢uk University,
3.2% (36 theses) Atatiirk University, 3.2%' (35 theses) Istanbul Technical University, 2.9% (32
theses) Dokuz Eyliil University, 2.5% (28 theses) Kocaeli University, 2.3% (26 theses) Erciyes
University, 2.3% (25 theses) ). It is seen that 2.4% (26 theses) were made at Yildiz Technical
University, Istanbul Kiiltiir University, and 2.1% (23 theses) were made at Mimar Sinan
University. 16.5% of theses were about fine arts, 11% (121 theses) were advertising, 8.5% (94
theses) were radio-television, 7.1% were public relations, 7.1% were performing and visual
arts, 5.9% (65 theses) journalism, 5.3% (58 theses) architecture, 5.1% communication
sciences, 4.8% education-training, 4% (44 theses) linguistics and 2.6% (29 theses) are related

to subjects such as French language and literatiire.

Although it is positive that the number of theses on semiotics is increasing, it is thought
that there is a need for the spread of semiotic knowledge and applications especially in our
country, so more postgraduate theses and studies should be done. Indicators are one of the
most basic and important elements in the process of interpersonal communication in the
realization of communication. In today's world where information is spreading rapidly, besides
the realization of the communication process, signs are also guiding in terms of making sense
with semiotic analysis and providing semantic integrity. For researchers, semiotics is an
important scientific method that is widely used in the fields of architecture, communication and
fine arts. For this reason, in order to increase the use of this method in related fields, especially
in the analysis of artworks, it is important to review the courses and subjects related to
semiotics in curricula and to make approaches that will ensure the development and progress
of this field with theses made in graduate education. In this study, some features of postgraduate
theses on semiotics were examined, It has been determined that the theses have increased after
the 2000s, the majority of the theses are master's thesis, the doctorate theses are very few, and
the theses are mostly made by the social sciences institute. In addition, it has been revealed that
most of the theses on semiotics were made at state universities in Istanbul and Ankara, and
theses on semiotics were produced in the fields of fine arts, advertising and radio-television,

respectively. In line with these results; For the dissemination of studies on semiotics and the
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development of this field, it should be recommended to teach semiotics courses in related
graduate programs, to train lecturers who can teach in this field, to contribute to the literature
of our country and the world with original studies on semiotics, especially with doctoral theses.
In addition, as it is seen in this study, since it concerns many disciplines, integrated graduate
education programs should be opened, qualified personnel in the field of semiotics should be

trained and theses should be produced.
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ABSTRACT

While global trends like university rankings and neoliberal policies have changed the
operation of the higher education systems worldwide, they brought a new managerial
understanding that prioritized competition and quantification of performance over collegiality
and quality. This transformation rendered values like trust and professionalism hollow,
weakened the relationships among faculty and directors, and eventually prepared a suitable
ground for mobbing to flourish. The study aims to examine the phenomenon of academic
mobbing from the perspectives of Turkish faculty based on Hofstede’s Cultural Dimensions
Model. 12 semi-structured in-depth interviews with the targeted faculty working at different
universities in Ankara, Istanbul, Konya and Eskisehir were conducted. The major findings of
the study were as follows: the perpetrators of mobbing were the directors who adopted
autocratic and laissez-faire leadership styles and had good relationships with in-group
members; academic culture was described with threat, fear, jealousy, humiliation, high-power-
distance and collectivisms, all of which triggered mobbing; the targeted faculty were
determined, strong and self-confident in nature as well as impulsive and aggressive at times;
mobbing predominantly ended in resignation, psychological and psychosomatic problems, and
the lack of belonging; the top two coping strategies were getting social support and facing the
mobbers; and the most frequent suggestions were for leaders to ensure meritocracy, for faculty

to leave the institution the soonest time possible, and for the state to create a mobbing law.
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Finally, it is recommended that democratic and transformative leadership styles be used at
universities and independent expert groups inspect them.

Key words: Mobbing, academia, higher education, leadership, culture, faculty members

oz

Universite siralamalart ve neoliberal politikalar gibi kiiresel egilimler tiim diinyada
yiiksekogretim sistemlerinin isleyisini degistirirken beraberinde getirdikleri yeni yonetsel
anlayis, mesleki igbirligi ve kalite yerine rekabete ve performansin sayisal olgiitlerle
degerlendirilmesine oncelik verdi. Bu doniisiim, giiven ve profesyonellik gibi kavramlarin icini
bosaltti, 6gretim elemanlart ile yoneticiler arasindaki iliskileri zayiflatti ve sonunda mobbingin
gelismesi i¢cin uygun bir ortam hazirladi. Bu c¢alisma, akademik mobbing olgusunu,
Hofstede nin Kiiltiirel Boyutlar Modeli’'ne dayandwrarak, Tiirk 6gretim elemanlarinin bakug
acisindan incelemeyi hedeflemektedir. 12 yari yapilandirilmis miilakat, Ankara, Istanbul,
Konya ve Eskigehir’de farkli iiniversitelerde ¢alisan mobbinge maruz kalmis 6gretim elemanti
ile gercgeklestirilmistir. Calismanin temel bulgular: su sekildedir: mobbingin failleri, otokratik
ve serbest birakici liderlik bi¢imlerini benimseyen ve i¢-grup tiyeleriyle iyi iliskiler icinde olan
yoneticilerdir, akademik kiiltiir, tehdit, korku, kiskanglhik, kiigiik gorme, yiiksek-giic-mesafesi ve
kolektivizm ile tamimlanmis ve tiim bunlar mobbingi tirmandirmistir; mobbing magduru
ogretim elemanlart yapi olarak kararli, giiclii ve ozgiivenli olduklar: kadar zaman zaman fevri
ve agresif olarak da tamimlanabilir;, mobbing olgusu biiyiik oranda istifa, psikolojik ve
psikosomatik problemler ve aidiyet duygusunun kaybi ile sonu¢lanmigtir; ilk iki basa ¢ikma
stratejisi, sosyal destek alma ve faillerle yiizlesmektir, en siklikla dile getirilen oneriler, liderler
agisindan liyakati saglamak, ogretim elemanlar agisindan igyerinden en kisa siirede ayrilmak
ve devlet icinse mobbing yasasi ¢ikarmaktir. Son olarak, itiniversitelerde demokratik ve
donitisiimcii liderlik bicimlerinin kullanilmasi ve tiniversitelerin bagimsiz uzman gruplart

tarafindan denetlenmesi onerilmektedir.

Anahtar kelimeler: Akademi, kiiltiir, liderlik, mobbing, ogretim elemanlari,

yiiksekogretim

INTRODUCTION
It is one of the duties of higher education institutions (HEIs) to maintain qualified human
capital not only for the development of society as a whole but also for adaptation to changing
environmental circumstances. However, the vulnerability of global higher education systems

(HESs) across some external and internal forces that affect the dynamics of the system
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adversely also puts the health of human capital in danger. These forces range from
internationalization of trends such as university rankings, to neoliberal policies that increased
privatization, encouraged competition and quantity rather than collegiality and quality in
academia and changed the managerial understanding (Forest & Altbach, 2007; Quinn, 2012).
As managerial decisions and implementations affect employees’ mental health and job
performance (Montano et al., 2017), their support is necessary at normal times but more so
during challenging processes. The resulting cumulative effect of these transformative
developments influenced the academic profession by hollowing out the key concepts such as
autonomy, academic freedom and collegiality (Currie, 2004). These stressors tensed
relationships among faculty and gave way to an unhealthy organizational culture that can be
named as “workplace bullying” (Nielsen & Einarsen, 2018) or within the specificity of this

article, in the higher education (HE) context, “academic mobbing”.

Workplace bullying takes place not only in the lower levels of education among teachers
(Korkmaz & Cemaloglu, 2010), but also in HE among university staff (Einarsen, 1999;
Crawford, 1997; Giorgi, 2012; Keashly & Neuman, 2010). About the global prevalence of
workplace bullying in all sectors, a meta-analysis indicated that around 15% of employees
experienced it at some level, though the rate may be affected by geographical (Nielsen et al.,
2010), methodological (Nielsen & Einarsen, 2018) and economic-climactic factors (Van de
Vliert et al., 2013). Specifically for academic mobbing, this percentage ranges from 8% to 65%
(Lester, 2013; Raskhauskas, 2006) in international studies, and from 16% to 55% in the Turkish
context (Erdemir, 2015; Erdemir et al., 2020; Sert & Wigley, 2013).

As universities affect society as much as they are affected by it, academic mobbing needs
to be explored more thoroughly. Workplace bullying has been studied in different countries and
sectors, the most reported of which are industry, education (Hubert & Veldhoven, 2001) and
health sector (Leon-Perez et al., 2019). In educational environments, lower levels rather than
HE cover a larger space. Despite its serious consequences on the targeted faculty and the HES,
mobbing in HE has been of less demand by researchers. Therefore, this study, focusing on
mobbing in HE aims to close the gap in terms of contributing to the development of a healthy
academic environment that supports its stakeholders to realize organizational and individual
goals while protecting ethical values that do not give way to mobbing. Another thing is that, all
sectors including HE are influenced by ever changing economic, social and technological

developments in today’s life. This already existing transformative dynamic is now challenged
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with new viruses that take into control the whole world. In these unstable and unpredictable
circumstances, it is important for HEIs to exert effective leadership that is open to development,
learns from each other and respects individual differences. Especially for a country like
Tiirkiye, which goes through frequent changes in its education system, creation of a healthy

HES that has zero tolerance to mobbing is of utmost importance.

Drawing on Cultural Dimensions Model of Hofstede, this study aims to examine the
phenomenon of academic mobbing from the perspective of targeted Turkish faculty at
universities. The secondary aim of the study is to set a route for an “ideal academic culture”
based on “supportive leadership” practices to enable universities as “mobbing-free zones”. The
guiding research questions are as follows: (1) What are the preparatory factors of academic
mobbing? (2) What kind of mobbing behaviors are faculty exposed to? (3) What are the
characteristics of perpetrators (mobbers) and targets (mobbees)? (4) What are the

consequences of academic mobbing? (5) How can faculty cope with academic mobbing?
Theoretical Framework
Geert Hofstede’s “Cultural Dimensions Model”

The multidimensional concept of “culture” has been defined as “software of the mind”
and collective programming of the mind that distinguishes one group of people from others
(Hofstede et al., 2010, pp. 5-6). This description underlines the role of sharing emotions, views
and behaviors by people who form that culture. Hofstede and his friends called this interaction
displayed in thoughts, behaviors and attitudes as “the layers of culture” (p. 17). When examined
from the perspective of HEIs, based on the principle of interaction in the formation of a culture,
every individual is responsible for creating a healthy culture by using those layers. At this point
Murphy (1989) draws the attention to the effect of organizations by stating that ethical
workplace practices pass through ethical organizational culture. This is valid in HEIs too as
organizational culture reminds faculty of their occupational responsibilities, roles and behavior

patterns that are accepted or unaccepted by the organization.

Hofstede (2001; 2010; 2011), who explores how social and organizational cultures are
formed, examined the culture of 76 countries and regions and collated them under six cultural
dimensions as “high/low power distance, collectivistic/individualistic, high/low uncertainty

avoidant, short/long term orientation, indulgent/restraint and masculine/feminine” (Figure 1).
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In this study, the first two of these dimensions will be focused on in exploring academic

mobbing in the Turkish context.

H Power Distance
H Individuality

i Masculinity

H Avoiding

Uncertainty

H Long-distant
Orientation

H Indulgence

Note. Taken from Hofstede, 2010.

Figure 1. Hofstede’s cultural dimensions —The case of Tiirkiye

Indicated in Figure 1, in the high-power-distance (66%) Turkish culture people view it
normal that power is dissipated hierarchically rather than shared (Hofstede, 2001; Hofstede
n.d). This hierarchical structure in social and work life brings with itself corruption and an
unequal approach in relationships (Hofstede, 2011). For instance, while individualistic western
societies such as Denmark, Norway and Australia view themselves in equal status with others,
eastern societies such as Japan, Korea and India respect authority (Rockstuhl et al., 2012;
Shavitt et al., 2006). The situation for the latter, which Tiirkiye is a part of, can be explained
with having a high power distance and a centralized culture (Hofstede et al., 2010). Hofstede
resembles this cultural composition to the patriarchal family order where father is the head of

the family and others submit to him.

In the same model, Turkish society being low in individualism (37%) and high in
collectivism positively suggests that individuals will be loyal to their group, protect its benefits
and take each other’s responsibility. Negatively, inferring from Hofstede’s
collectivism/individualism dichotomy, the effort to maintain group harmony may cause
suppression of real emotions and covering up of some moral issues, which may problematize
settling down democracy in society. The other thing is, rewarding hard work with only inner

satisfaction, as in collectivist cultures, rather than material rewards too, as in individualistic
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cultures, is demotivating in terms of achieving a challenging goal, and thus, may affect

individual and/or collective success adversely.

With regard to academic mobbing, as high power distance wipes off the equality
perception between the faculty and the director, it situates faculty as passive and powerless right
from the beginning. Hence, the director holding the position power in hand stacks the odds in
his favor in the slightest dispute that may arise in between the two, and requires the faculty to
put more effort to prove oneself. Even in collectivist cultures, individuals have their own
dispositions that may go against dominant cultural norms. Namely, an individualist faculty
wanting to express her opinion freely and expecting others to respect this, may contradict with
a collectivist director that favors high-power distance. Thus, preventing this outcome to escalate
into mobbing requires everyone in HEIs to have high consciousness about individual and

cultural differences and act in a solution oriented, responsible manner.

In collectivistic societies, there is more nepotism and structures like “in-group” and
“clique” (Hofstede, n.d). In other words, “high power distance” and “collectivist culture” act as
enabling factors for groupings/cliques in academia. However, as mobbing takes place based on
perceived power imbalance between the parties (Einarsen et al., 2003, p. 15), cliques as such
combine their forces along with a common goal (Shavitt et al., 2006) and prepare the suitable
grounds to exert mobbing on individuals who stand against their goals. The other attention
grabbing issue about collectivism is the feeling of “belonging”. It may be assumed that if
individuals do not feel belong to their institutions, they will not be loyal to them either, not
consider each other’s benefits and not take on responsibility, as an indication of a clash with
the dominant culture. Considering the fact that mobbing occurs due to such kinds of unresolved
conflicts (Rayner et al., 2002), especially directors at all levels but faculty as well should find
ways to create an inclusive culture that fosters the feeling of commitment and tolerates
differences rather than allows the formation of cliques. Considering that in a nepotistic society
it takes more time to form a trust-based environment (Hofstede, n.d), the seeds to create an anti-
mobbing academic environment should be sown immediately as they can be collected only in

the middle to the long-run.
(Academic) Mobbing

The first systematic descriptions of mobbing was made by Leymann (1996) as

2 (13

“workplace-related psychological problem”, “ganging up on someone” and “psychological
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terror” (p. 165). Einarsen and Raknes (1997 as cited in Einarsen et al., 2019, p. 673), on the

other hand, called mobbing as “workplace bullying” and defined it as:

... direct or indirect aggressive behavior directed either deliberately or unintendedly
toward organizational member(s) by other members, perceived as humiliating, offensive
and causing severe distress for the victim and in some cases obstructing job performance

and/or causing a general unpleasant work environment.

The concept of mobbing is used with other words synonymously in the literature some of
which are “bullying” (Einarsen et al., 2003), “emotional abuse” (Davenport et al., 2003;
Keashly, 1998; Lester, 2013), and “workplace trauma” (Wilson, 1991). When bullying is used
on its own, it refers to a physically more powerful or a bigger child physically attacking a less
powerful one. When it is used as “workplace bullying” (Hoel & Cooper, 2000; Salin, 2003;
Vartia, 2003) it suggests psychological attacks at work, or as Tinaz (2006) calls “psychological
abuse”. In this study, while mobbing in HEIs is referred to as “academic mobbing”, attackers

are named as “perpetrators” or “mobbers”, and individuals who are mobbed as “targets”.

Although the main duty of universities is to create environments where independent
behaviors and thoughts can develop, unfortunately, they are also places where mobbing is
witnessed frequently. When compared with mobbing in other institutions, academic mobbing
shows some differences. While Westhues (2006) states that mobbing can be experienced in
institutions that are described by high job security, subjective performance measures and
bureaucratic structure, Crawford (1997) suggests that this description suits very well with
educational institutions. Westhues (2005) also states that university campuses are perfect
grounds for mobbing culture to flourish and that academic mobbing develops more implicitly:
“Academic knives are more polished and keen than those made of steel, and they are thrown
with such grace that targets sometimes scarcely know they have been stabbed in the back until
their campus lives are lost” (p. 46). Literature suggests, mobbing in educational environments
is one of the most frequent one with 42%, followed by health and banking sectors (Y1ldiz,
2007). Yet another study indicated that, out of 2400 mobbing targets, 14% was composed of
schools, universities and other educational institutions (Leymann, 1996). Hence, just as the
definition of mobbing clarifies the severity of the phenomenon, the reflections in educational

institutions indicate its prevalence.
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Leadership

As leaders are key people who shape organizations a lot with their visions, decisions and
implementations, leader behaviors and their relationships with employees have been explored
frequently. There is not a single definition of leadership as it possesses many qualities. In 1950,
Stogdill making one of the first definitions of leadership as: “the process (act) of influencing
the activities of an organized group in its efforts toward goal setting and goal achievement.”
(p. 4) stressed that leadership is more about the process of affecting others rather than a
composition of personal traits. The trend in 90’s led by Bass (1990) explained that leadership
is not only a process but the way of communicating among group members to construct a
situation or perceptions and wishes of group members. During the same period, there was also
the trend of “leaders and their followers” as well as the approach of Bennis, that viewed

leadership as the capacity to transform the vision into reality (Bennis & Townsend, 1995).

Indeed, it is not possible to meet the needs of the 21% century based on the definitions of
the 20" century. Therefore, today’s leadership definition should be made again with reference
to the globalized world and the accompanying conditions that challenged HEIs. Although the
aim here is not to come up with a definition of leadership, it is important to state leadership
qualities required to meet the needs of the present era. Accordingly, the leader should be a
person who makes it possible for the organization and its members to reach their goals by also
allowing organizational members to use their potentials and bring forth their unique qualities,
who instills the values of meritocracy, collegiality and solidarity, and pioneers a transparent,

solution-oriented system.

When favorable leader qualities were sought, the following took the lead: motivation-
power linked with emotional intelligence, empathy, the ability to make a correct decision,
intuition and imagination, responsibility-consciousness, sense of humor, balanced personality
and sense of justice (Lunenburg & Ornstein, 2008; O’Moore & Lynch, 2007). Constructive and
effective leadership styles constitute the subject matter of many studies (Tepper, 2007).
However, as downward mobbing, i.e., from the director to the employee, is one of the most
important issues at workplaces (Lutgen-Sandvik, 2003), examining the dark side of leadership
can be more meaningful. It allows us to grasp the scope of the matter better and only in this
way, ineffective leadership qualities can be developed and destructive leadership prevented

(Einarsen et al., 2007). Poor leadership is described in aggressive behaviors, abuse, punishment,
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high rates of employee stress (Offermann & Hellmann, 1996) and interpersonal conflicts. When
these are combined with negative social climate, they escalate into mobbing (Bowie et al.,
2005). Destructive leadership and organizational culture are indicated as the two important
predictors of mobbing (Einarsen, 1999; Davenport et al., 2002; Leymann, 1990; Vartia, 1996).
In some studies, leadership has been stated as the predecessor of workplace mobbing (Einarsen,
1999; Hoel et al., 2010; Leymann, 1993; O’Moore & Lynch, 2007; Stouten et al., 2010). The
fact that academic mobbing originated more from leadership weaknesses was also reported in
national studies (Erdemir et al., 2020; Fettahlioglu, 2008). In the education sector, the ones who
said that they were mobbed by their directors were 38% (Hubert & Veldhoven, 2001) and

teachers and university personnel were the most mobbed group (Einarsen, 1999).

Organizations that do not function well due to mobbing (Simon & Simon, 2006) are
regarded as emotionally unsafe or unhealthy (Hoy et al., 1991). In this sense, leaders serve as
the primary contact for employees to report concerns and need to be the ones to keep the
workplace mobbing-free (Bandow & Hunter, 2008). However, the fact that some academic
leaders perceive mobbing as a managerial style (Martin & La Van, 2010) makes the solution to
this problem even more difficult. Lester (2013) argues that directors need to be proactive to
rethink current policies to manage academic bullies on their campus. Indeed, it has to be
accepted by academic leadership that mobbing is mainly an organizational problem. Only in

this way steps to take precautions and eliminate the problem can be taken.
Academic Mobbing and Leadership Styles

While effective leadership can stimulate people to become better in their jobs, negative
leadership styles such as autocrat, tyrant, dictator or authoritarian can increase mobbing
behaviors (Blas¢ & Blase, 2002). Many studies have been conducted to test the effect of
different leadership styles on employees. This study focuses on mainly two groups of leadership
behaviors; under the “destructive leadership styles” as autocratic and laissez-faire and under

the “positive leadership styles” as democratic and transformational.
Autocratic Leadership

Leaders adopting autocratic leadership are typically directive, allow no participation in
decisions, and create aggression and lower subordinate satisfaction, which decreases

productivity in the long run (Lunenburg & Ornstein, 2008). These leaders can also be called
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toxic leaders and petty tyranny (Ashforth, 1994; Einarsen et al, 2007) since they indulge in
tyrannical and unpredictable management, causing low leader endorsement and greater
psychological distance from subordinates. Studies show a positive correlation between bullying
and autocratic leadership (Einarsen et al., 1994, Hoel & Cooper, 2000; Peker et al., 2018). For
instance, in the study conducted by O’Moore et al. (2012), 90% of the bullied respondents
reported to have been exposed to autocratic leadership. In another study (O’Moore & Lynch,
2007), while 51% of the non-mobbed participants felt the leadership was autocratic, this number
was 67% with the mobbed ones. One other research (Agervold, 2009; Agervold & Mikkelsen,
2004) investigating the relationship between environmental conditions and academic mobbing
revealed similar results in that autocratic leadership style was frequently reported by people
working in departments where mobbing was prevalent. In parallel with these findings, Poussard
and Camuroglu, (2009) in their study indicated that autocratic leadership was the most effective
reason lying beneath workplace mobbing besides stress, conflict, work-overload, injustice and
uncertainty. Whether it is called autocratic or petty tyranny, these leadership styles make up
more than 50% of mobbing cases (Ashforth, 1994), which is alarming. However, it is important
to note that these results are not to totally reject autocratic leadership, as autocratic leaders can
be desirable at times of crisis, in time-sensitive situations and/or under conditions that require

structure (Houghton & Yoho, 2005).
Laissez-Faire Leadership

Laissez-faire leadership, one of passive-avoidant leadership styles (Avolio & Bass, 2004),
gives complete freedom to the group and leaves it to the subordinates to make a decision. At
first glance, this may sound positive, especially for employees in research and development
industry who need more freedom and less close supervision to allow for creativity. However,
as studies suggest, the absence of sufficient leadership may lead to disappointment and stress
among some employees, escalating into tensed relationships (Einarsen, 1999). Research reveals
that laissez-faire leadership is positively and directly correlated with workplace mobbing
(Aasland et al., 2010; Hoel et al., 2010; Leymann, 1996; Nielsen, 2013; Tsuno & Kawakami,
2015), causes the most aggression compared to the other leadership styles (Lunenburg &
Ornstein, 2008), and is regarded as being the least effective (Bass & Avolio, 1994) style. It was
associated with adverse effects such as health issues and diminished job satisfaction (Skogstad
et al., 2017). Referring to the disassociation of the leader with the followers in laissez faire

leadership, studies explicate that as the negative behavior is not challenged in this kind of a
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leadership, it aggravates mobbing (Einarsen, 1999; Leymann, 1996). In another study, 15% of
the non-mobbed and 18% of the mobbed employees agreed that laissez-faire leadership was
practiced in their workplaces (O’Moore & Lynch, 2007). It was found in a Turkish study with
500 primary school teachers from different cities that in schools where school principals
adopted “low level of leadership” behaviors, teachers were exposed to middle level mobbing
and the more principals practiced laissez-faire leadership the higher levels of mobbing teachers
experienced (Cemaloglu, 2007). To conclude, due to its direct positive relationship with
mobbing and the resulting stress, laissez-faire leadership is not the ideal choice to be

implemented in HEIs.
Democratic Leadership

Based on Bass (1990)’s proposition of categorizing leaders as being highly active and
passive, Houghton and Carbo (2008) examine democratic leadership under two titles as power-
building (active) and empowered (passive). While the prior, i.e., active democratic leaders focus
on the development of employees and trust-building, the latter, i.e., passive democratic leaders
encourage employees to assume their own responsibilities (Stewart & Manz, 1995). Because of
these positive qualities of democratic leadership, it is accepted to lessen the effects of mobbing-
related organizational factors by creating constructive and functional work conditions
(Houghton & Carbo, 2008; Peker et al., 2018). In one of the studies, while the mobbed
respondents with 15% accepted that their managers used democratic leadership style, this
percentage rose up to 33% with non-mobbed respondents (O’Moore & Lynch, 2007). This may
indicate that not only having a democratic leader does not totally prevent mobbing, but mobbed
people also perceive their director’s leadership style as less democratic than the non-mobbed
ones. Hence, it can be concluded that the existing mobbing practices in an organization affects

the perceptions of the mobbed more.
Transformative Leadership

Transformative leadership presents itself as an effective style in terms of predicting
employee psychological well-being positively (Arnold, 2017) and workplace mobbing
negatively (Cemaloglu, 2011; Ertiireten, 2013; Nielsen, 2013; Tsuno & Kawakami, 2015).
Additionally, it stimulates employees intellectually and increases individual attention and
concentration (Avolio & Bass, 2004; Lowe et al., 1996). It also leads to lower levels of role

stress (Podsakoff et al., 1996), enhances creativity and motivation (Burns, 1978), job
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satisfaction, employee performance and organizational commitment (Brown & Moshavi, 2002;
Hater & Bass, 1988; Koh et al., 1995) and provides stimulus for change and innovation (Bass
& Avolio, 1994). As it respects individual needs and differences and encourages a supportive
organizational climate (Bass, 1998), and a unifying organizational culture (Corrigan et al.,

2002), it contributes to the prevention of academic mobbing as well.

Academic Mobbing and Organizational Culture

Organizational culture refers to common symbols, beliefs, attitudes and values in an
organization. It can be described as something “not primarily inside people’s heads, but
somewhere between the heads of a group of people where symbols and meanings are publicly
expressed” (Bryman et al., 2011, p. 153). Thus, what people reflect based on their beliefs and
behavior patterns help form the culture in an organization. In this way people give meaning to

their experiences, i.e. culture is shared by others.

Fuller (2010, pp. 59-60), explains healthy work culture as the one where “everyone,
regardless of rank, exhibits a questioning attitude”. He adds that only by showing respect for
all ideas, maintaining transparency in decision making, being accountable, wiping out unneeded
hierarchy and blessing cultural diversity, environment of respect can survive. Hoy et al. (1991),
on the other hand, define healthy organizational culture as the one to have effective leaders who
provide direction and encouragement for academic excellence. However, it is not the case in
every organization. Namely, a strong relationship was found between organizational culture
and workplace mobbing (Davenport et al., 2002; Galanaki, 2012; Leymann, 1996; Matthiesen
& Einarsen, 2010; Vartia, 1996; Zapf, 1999). At this point job and social structure are important
as they define workplace dynamics and the culture (Leymann, 1996; Zapt & Einarsen, 2011).
In other words, it is suggested that mobbing prevails in organizational cultures where incivility,
rude behaviors and indignity are tolerated (Aquino & Lamertz, 2004). In such organizations,
hierarchical structure rather than adhocracy culture was reported to prevail (Omari, 2007) and
the subjects of that hierarchy, i.e., the leaders, are said to create, evolve and manipulate
organizational culture (Schein, 2004). Hence, leaders should be the responsible figures to

formulate ways to resolve abusive behaviors embedded in the culture.
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Considering that culture defines behavioral standards in an organization, higher
professional standards should be aimed for as poorly defined cultural norms and behaviors set
a breeding ground for academic mobbing (Lester, 2013; Leymann, 1990; O’Moore & Lynch,
2007; Lutgen-Sandvik & McDermott, 2008; Twale & De Luca, 2008). Davenport et al. (2002)
defines dysfunctional organizational culture by poor leadership (51%), non-recognition of
achievement (46%), workload (51%) and unsupportive management (48%), which he states
contribute to mobbing formation. For cleansing the academic environment, some elements need
to be instilled into the culture as; empowerment of faculty, and encouragement of creativity,
cooperation and trust. While doing so, holding a critical perspective will not only continuously
improve the culture and make perpetrators apparent, but also keep people alert and discourage

them from being submissive.
METHOD

Being one of the qualitative methods, phenomenological design was used as it allows an
in-depth understanding of a sensitive issue like mobbing through targets’ lived experiences
(Marshall & Rossman, 2006). Accordingly, 2 pilot and in total 12 semi-structured, tape-
recorded, one-on-one interviews were conducted in November and December 2022. As the
topic of mobbing is a sensitive one, it was important that the participants felt secure to talk with
the interviewer. Hence, the participants were reassured that the data would be made available
only to the researcher’s access and be saved with a password in the researcher’s computer, the
signatures on the consent forms would not be matched with the answers to the questions and
that instead of the real names of the participants, codes (e.g., P1, P2,..) would be used. These
explanations enabled the participants to feel safe and join the interview based on voluntary
purposes. The interviews typically lasted for about thirty minutes before which the participants
were informed about the content and ethical procedures. The instrument, for which expert
opinion had already been taken, was developed by the researcher aligned with the available
literature and the research questions. 11 content and process questions were prepared that gave
the chance to the researcher to explore the problem in depth (e.g., How is the general

atmosphere in the department? Is everyone equally treated in the department?).

The participants as faculty members were purposefully selected through maximum
variation sampling and reached through snowball method based on the criteria that they had

been working at the same university at least for one year and exposed to academic mobbing. It
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is suggested that in phenomenological studies sample size range from 3 to10 (Creswell, 2014).
Based on the saturation level in this study, 12 participants were interviewed with. They
displayed a diverse profile regarding their gender, departments, university type
(state/foundation), cities lived in (Eskisehir, Ankara, Istanbul, Konya) and the year of
experience (4-19) (Table 1).

The interviews were first transcribed and then through MAXQDA software program,
inductive content analysis was made to categorize the data into themes and codes based on the
nature of the data, research questions and the literature. To ensure trustworthiness, after coding,
the data were subjected to member check to allow for changes to be made. To enable
transferability of the data to other studies, thick descriptions were made that enabled reflection
of the details of the participants’ experiences. The data will be preserved until a publication is
produced within a year, and the information gathered from this study will not be used for any

other future research.

Table 1. The Demographic Information of the Participants

Participants Gender Department University Title Year of
Type Experience
P1 F English Language Teaching  State Instructor- PhD 19
(ELT)-Preparatory School student

P2 F ELT-Freshman State Instructor 6

P3 F International Office State Research Assistant 10
(RA) - PhD student

P4 F Educational Sciences State RA - PhD student 7

P5 M International Office State RA - PhD student 13

P6 F Educational Sciences State RA - PhD student 7

P7 F ELT-Freshman State Instructor - MA 7

P8 F ELT-Preparatory School Foundation Instructor - PhD 16
student

P9 F ELT-Preparatory School Foundation Instructor - MA 4

P10 F ELT-Preparatory School Foundation Instructor 12

P11 M Physics Foundation RA -MA 5

P12 M Foreign Language Teaching  State Assist. Prof.-PhD 18
student

Limitations

Academic mobbing was analyzed relying on faculty perspectives but not directors. This
may have shadowed some other preparatory factors lying beneath. Therefore, it is suggested

that future studies be conducted in mixed method and cover the perspectives of the supervisors
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as well. This will also help put forth a clearer picture of academic mobbing to better inform

policy makers about the measures they can take.

RESULTS

The study aimed at investigating and reflecting the experiences and perspectives of
Turkish faculty who were exposed to mobbing at their universities. Analyzing the data, there

appeared 5 themes with their sub-categories and 46 codes (Table 2).

Table 2. The Data Analyzed into Themes and Codes

Frequen

Themes Sub- . Codes Participants  cy Explanation Resea.rch
categories questions
Predecessors ower grouns and
of Academic P group All High
Mobbing inequality
threat perception, 1,3,5,7.8, .
jealousy 10,11 High
Factors that
autocratic leadership All High prepare the |
ground for
laissez faire leadership P11 Low mobbing
professmpal and 3.5.11 Low
personal incompetency
learned helplessness 1,7 Low
Mobbing capacity and relevance  1,2,3,4,6,7, Hich
Behaviors related duties 9,11,12 &
gossips, rumors 1,7,9 Low MObb%ng
S behaviors )
humiliation, irritation, 3.4.6-10 Middle faculty were
sarcasm exposed to
ignoring and isolating 1,6 Low
Personal
Characteristics
Perpetrator being unappreciative 2-8; 10 High Perpetrator
and target 3
dispositions

obedience-seeking 4,10 Low



Consequences

Faculty
Coping
Strategies and
Suggestions

Target

Material

Immateri
al
Negative

Immateri
al

Positive

Coping

closed communication

psychologically
unhealthy

being different and
diligent

determined, strong

self-confident

aggressive, impulsive

resignation
financial loss

lack of belonging

psychological and

psychosomatic effects

questioning oneself
feeling insecure
lost time and ideals

demotivation

isolation

self-confidence boost

exculpation
ambition

social support

oral - written
complaints

health experts and
medication

suing

improving oneself
academically

keeping distant

facing the mobbers

7,9

1,3,4,7,11

1,3,4,6-12
1,3,4-11
1,3,6,7,9,11
4,7,8,9,10,12
4,11

1-10

1,3-5,7-
9,10,11
2,4,6,8,10
1,4,5,11,12
1,3,4,9,11,12
1,2,3,4,6,7,9
1,3,4,5,11,12
8,9

1,11
10

1-11

1-6, 9,10
1,3-6, 9,10
3-5,9,11
1,5,7

3,5,6

1)2)3)6)758’9)
10,11, 12

Low
Low
Middle
High
High
Middle
Middle
Low

High

High

Low
Low
Middle
Middle
Middle
Low

Low
Low

High
Middle
Middle
Low
Low

Low

High

The effects
of academic
mobbing on
the targets

Faculty
coping
strategies for
mobbing
and their
suggestions
for
prevention
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Suggestio
ns
giving and receiving

Directors  feedback 3,6,7,11,12 Low

2,4,5,7,8,11,

meritocracy 12 Middle
independent inspection Low
1,4,5
boards
Faculty not worth staying 1,3-6,10 Middle
bopdmg and forming 1.4.8.9.10 Low
unions
keeping distant 3,6,10 Low
talking to authorities 2,56 Low
facing the mobber 3 Low
The state  mobbing law 3,10,11 Low

Theme 1: Predecessors of Academic Mobbing

This section is about the first research question that inquires the preparatory factors of

academic mobbing.
Power Groups and Inequality

All faculty believed that they were discriminated and treated unequally by their directors
due to a nepotistic approach and existence of power groups that were in close contact with the
directors. These in-group members were privileged in that they had fewer duties, taught fewer
classes, took a leave or a health report without difficulty. P3 added that the fact that she did
more work than others in the office caused her to continuously account for the work she did
and not take a leave as easily as others who had fewer duties and were less experienced. This,
she perceived as a mobbing behavior and although she raised this issue several times, it caused
her relationship with the director to be tensed. P6 observed that while other research assistants
were given informal leaves to study in the library for the PhD proficiency exam, were not given
extra workload and did not even come to the department, she was being checked whether she

was still in the office at 5 p.m. or given weekend duties in the department by a faculty.

An example to unequal treatment was about not being allowed to follow the PhD courses
at a different university while another faculty in the power group was. P1 said the excuse was

given by the director as the heavy workload in the department that needed help. For P1,
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mobbing behavior lasted for 12 years, after which she could get enrolled again to the PhD
program but due to lost motivation she had to drop the program eventually. P12 and P8
experienced similar setbacks to continue with their graduate classes. P8 explained the director’s

biased treatment toward the power groups as:

Other instructors, whose academic capabilities were not so distinctive, were praised, at
least they never experienced the psychological pressure we felt. His relationship with
others was like the little angels of him running around for him; it was like they were in a
summer camp having a holiday and everybody was happy. We were like working in two

different institutions.

Autocratic Leadership

All faculty found the exerted leadership as too controlling and coercive. While P12
explained it as “They were trying to crush us down by pressurizing” and P1 told about the

process she had been through as:

Now everybody does master’s and PhD in the school. Being secluded in those years,
being punished, as if I did something wrong...it was just getting enrolled with the
director’s knowledge; nothing was hidden but an inquiry was started against me. In that
period, one of the vice presidents was waiting for me by the door, in my class hour.
Indeed, she was given the right to do her PhD at that time but she didn’t see it as a right

for me.

P4, who was having her PhD in another city than her workplace said she received a letter
from the directorate: “To make me uncomfortable, they sent me a letter saying that I had to
transfer my PhD to the city I was working in. It was a kind of threat and there wasn’t the same
PhD program there.” P8, referring to the atmosphere in the department said: “/ had been feeling
under very serious pressure by all means. ... Under such pressure, it was almost impossible to
exercise friendship or have healthy relationships.” P8 continued to tell about the trauma caused

by her supervisor:
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The vice president, after hearing that I was accepted to the program, told me that we had
to talk a bit. Then, he locked the door and said to me that I could never go the PhD
program I was accepted for! That day was a milestone for me. He said that “we work
under a very hectic schedule here and you are the one to know this the best, so we cannot

give you a permission to go to that program”.

The reflections of the autocratic leadership style were in the form of “top-down decision-
making”, applied to faculty by their directors, and to the directors by their supervisors. This, P8
said, caused “fear” and “untrustworthiness” in the campus. P6 said “the decisions were taken
by the department head and the faculty were made known about them. Sometimes changes were
made in the assigned tasks when we asked for it, but mostly we were not involved”. A similar
work atmosphere was described by P11 as: “hypocritical, self-seeking and indecent”. P9 gave
examples about what she called “the slavish mindset” around the campus referring to the

excessive control mechanism:

For example, you went to school five minutes late or left five minutes early. They said
the chairman of the board of trustees got very angry with this and decided to deduct
those minutes from our salary at the end of the month. Once, they were even multiplied
by three. The dean, the vice rector were watching the campus from their windows; there
was extreme surveillance until 10 p.m. when we still had classes. Once the dean had
interrupted my class and questioned the number of students and why they didn’t show

up. All my concentration was lost!
Laissez Faire Leadership

P11’s director was being uninterested in finding fair solutions to upcoming problems in

the department:

For instance, the director says something needs to be done in the department. Looked
from outside, the instructors are doing the work, there seems to be no problem for the
director. However, the problem about the work is resolved by “us”, racking “our” brains
just to have a “fair” work allocation, not the director is doing this! ... Ideally, “the
director” needs to allocate the duties among us fairly, in a written form, before setting
the task. Since we know that in the present system she won’t do it fairly, we don’t ask

her to do it.
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The decisions, P11 said, should also be well-thought by taking into account the course

load of instructors:

When giving the responsibility of teaching a course to an instructor, to enable quality
teaching, the director should give minimum teaching hour to the instructor. She needs to
feel this responsibility and empathize, especially when there are instructors taking their
job seriously. She has to ask for an additional teaching staff and want us to do the extra
duties in the summer term when there is no teaching. This is about leadership skills and

necessitates taking on responsibility and devotion.
Threat Perception and Jealousy

Many of the mobbed faculty thought they were seen as threats to the authority and to
some colleagues, which also caused them to be the targets of jealousy. P7 said “you know the

competition among women, I think I couldn’t be bared with”. P11 explained it as:

In none of the academic circles I have been in until know, has it been beyond jealousy.
Because people are uneducated and get hollow PhDs, associate professorships and full
professorships to increase their salaries and be reputable. I mean I don’t believe they do

anything believing in knowledge.
P10 thought the director’s jealousy stemmed from his own inferiority complex:

For years, he told me “you are after my position”. By the way, [ don’t even have a master’s
degree. How can I be a director? For instance, I want a duty, I am not given it; he thinks

I can influence others.
Professional and Personal Incompetency

P5 said the incompetency of the directors in their jobs fueled the feeling of jealousy in
them and caused them to despise the quality of the work of instructors. Whereas P3 thought the

reason for abusive behaviors were related to managerial and personal weaknesses:

While some colleagues promote themselves well, I keep silent as [ may have taken a back
seat not having been praised for so long. This being the case, the other colleague may
have appeared to work more. If she was a good director, she could have observed well to

understand what was going on.
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Learned Helplessness

A few faculties thought learned helplessness that mobbed individuals or bystanders felt
was one of the enabling factors of mobbing it left the ground for perpetrators to do whatever
they wanted. P1 said: “I was the first one to be accepted to a PhD program in the department
and was exposed to 10-12-year mobbing, and other faculty backed off with learned helplessness

upon seeing me being psychologically abused.”

Similarly, P 7 explained it as: “People think wrongly in the department as: ‘it’s been just
the way itis’. People don’t have the notion that ‘we suffered for years, so the new comers should

not’. They are like ‘let sleeping dogs lie’.”
Theme 2: Mobbing Behaviors

This section explored the second research question, as the kinds of mobbing behaviors

faculty were exposed to.
Capacity and Relevance Related Duties

Faculty said they were given duties over or below their capacity or some were even given
no duty. Regarding the latter, P1 said that due to the jealousy of the director, a kind of
punishment was given to her; i.e., asking her to teach four classes (more than other instructors)
because she was specifically requested by a professor in another department to teach writing to
her class due to her superior performance. Whereas P11 said he was asked to do the secretarial
work too and teach at the same time, neither of which was within his job description. P9 said
because she resisted accepting an irrelevant duty, she was not given any class to teach and made
a substitute instructor. P9, being an English language instructor, refused to teach free English

classes to a coordinator at her university as this duty was not within her job description.
Humiliation, Irritation, Sarcasm

P6 sadly reported that her perpetrator’s irritation of her as: “oh, you have come to school!
We thought you resigned!” P8 said her director approached her with a “sarcastic approach” to
despise her efforts for the good works she performed. P9 complained that her director told her
off twice by the secretary; the first one because her colleague complained about her to the
director and the second one was like: “She said I gave a high mark to a student. She humiliated

me and I got angry and talked back to her.” P4 sadly talked about her director’s behavior: “we
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had a loss in our family and despite hearing about this, he expressed his sympathy with a smile

on his face as if he was mocking. This wore me down a lot”.

P7 reported the teacher trainer’s personal comments attacking her and how she felt

humiliated:

Months later I had started working at the university, she said: “We accepted you from the
backup position; first, we liked you and then we got disappointed”. Such kinds of personal
opinions tired me a lot here. When I went to the department head to talk about this, she

was already informed about it and I was told off in a very aggressive tone.
Gossips, Rumor
P9 said “there was discrimination and people were spreading gossip”. P1 said:

Gossip culture was so widespread at those times; everybody was prejudiced against each
other and these were reflected to the department head. ... They warned newly employed
faculty as: “be careful with X, don’t talk to him/her!”. They made this against me a lot.
They talked behind me as: “she makes groups, be careful!” or “she does her job very well
‘but’ ...; she reads a lot ‘but’ she is impulsive!” I was laughing at them because these
things did not serve anything. I made very good relationships with people and they saw
this.

Ignoring and Isolating

P1 said that her ideas had been ignored by the director and the power group in the
meetings for the last four years whereas the same ideas raised later on by the power-group
members were always appreciated. She also said due to these unfair treatments and not being
given a class to teach, she isolated herself from others by spending the whole semester in the
library reading academic magazines. P6 also complained about being ignored: “She pretended
not to see me in meetings while she talked to everybody, and then she came to me and said ‘Oh

were you here?’ ”
Theme 3: Personal Characteristics

This section answers the third research question as the distinctive personal characteristics

of the perpetrators and the targets. It should be underlined that these specifications cannot
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legitimize the mobbing behaviors the targets were exposed to but are just observations that need

to be examined further by other researchers so that more definitive results can be attained.
Perpetrator-Related

The perpetrators of mobbing were all directors at different levels at universities; i.e. an
exposure to top-down mobbing was experienced. “Being unappreciative” was the most
common behavior of the perpetrators. P7 said she was not appreciated by her director when she
did a job well and was responded as “no problem, okay!”. P5 refrained from similar issues:
“Appreciation mechanism doesn’t work well here. Although I work until 8-9 pm, [ don’t expect
anything financial. There is no promotion system or a system to be the office director. The
rector appoints whoever he wants”. P8 also felt degraded by the director’s treatment of her
achievements: “I was in an atmosphere where my education and my existence were so much

respected and valued but this man spoiled them all!”.
Another issue was about “obedience-seeking” directors. P4 explained:

On my first day, he didn’t say any welcoming words to me but told me to submit my
documents. He gave short answers as if I was a rookie. He is a curmudgeon; he
continuously desires flattery. He didn’t want me to work there. ... There is bondage

among assistants too; there are a few favorite ones.

Being “closed to communication” was the other attacker characteristic that demotivated
the targets. P7, referring to her director, exemplified it as: “In order to smooth our relationship,
1 had a box of chocolate made for her. She said ‘take your chocolate with you!’. I emailed her
for the same reason but there was no reply”. P9 expressed the situation as “if you resist her or

don’t agree with her, she becomes moody, she is not open to criticism”.

Some directors being “psychologically unhealthy” was another issue, which P3 described

as:

She is such a hardheaded person; even if she comes with a pipe of peace, her opinion
doesn’t change. I told this to her too. In the slightest problem, this rises to the surface. ...
I think she is manic-depressive. I have it in my family too, she is so similar. When
someone is schizoid, she shows great interest to that person. I have always thought that

in her distressed periods she argued with me making me a scapegoat.
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Target-Related

One of the most common dispositions was being “determined and strong”. Quite a
number of faculty felt that they were righteous in resisting mobbing and defending their rights.
P1 said being the vice president in the department, she did not submit to the president but
questioned his decisions at times. Similarly, P7 said: “I am a resisting character, I mean [
question everything and they don’t like this. When I was in [...] university they perceived my
character as positive;, as a person who thinks critically, but here, negatively, as if I am

awkward”.

Another attention grabbing common quality of the participants was “self-confidence”. P3
said that it was her self-confidence that they tried to shatter. P1 expressed her self-confidence
as: “I don't like group decisions; if the group believes in what I believe, that’s okay but I can
stand against my friends if I believe in something else”. P5, on the other hand, said “/ never
questioned my self-worth; I understood how valuable I was when I received positive reactions

from people I was not expecting when my office director humiliated me”.

Being “different and more diligent” than others were also among common qualities.
These could be neutral qualities such as thinking differently than colleagues or positive and
competitive qualities like having uncommon hobbies and interests, or being academically
successful that have caused them to be perceived as threats. Interests and success stories of the
participants were about: wanting to become a cultural attaché, a documentary producer and a
book writer (P1); being transferred to one of the best universities in the world as a PhD student
to study with a well-known professor, playing the cello and the guitar, being a diver and
underwater photographer, and visiting uncommon countries (P7); being able to read and write
before primary school and having read classical books until then, and being able to play chess
at the age of three (P11). As for the negative qualities, some instructors accepted that they had
the “anger management problem”, and were outspoken, which caused them to be perceived as

“impulsive” and as a threat.
Theme 4: Consequences of Academic Mobbing

This section clarifies the fourth research question that queries the effects of mobbing on
the targets, which can be examined as “material” and “immaterial” consequences. For the prior,

some faculty had to “resign” and go to another university (P8), and some others could not do it
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due to financial difficulties (P1), not finding a suitable alternative then or thinking that it
(mobbing) would pass (P9). Some faculty experienced “financial burdens™ after they resigned

(P4, P11) and had to survive with their close contacts’ supports.

As for the “immaterial” consequences, although there were a few positive effects, most

were negative such as “lack of belonging”, as P1 suggested:

During the period I was not let go to my PhD courses, I brought all my stuff home; I did
not belong to their mentally. I had only a dictionary in my room and academic magazines.
They punished me by putting me in charge of a passive duty that they thought would hurt
and degrade me. Thanks for the god that I don’t evaluate myself with what they do to me
but then, my ties were totally cut. If I didn’t need money then, I would do my PhD, and
to survive, I would sell anything in the market! I am not resentful as even that involves

some kind of an emotion.

The second most encountered immaterial outcome was “psychological and
psychosomatic effects”. P1 said the petitions she had to write “were something very tiring. ... I

was worn out so much during that period.” For P3, it was as follows:

I went through very troubled times. I didn’t spare time to anything else. I put on a lot of
weight, I got acnes. If I had not experienced that process, I could have been more sociable
or maybe gotten married. However, in depression, your vision gets narrow and your

energy is lowered.

Similarly, P7 said seeing that such unprofessional behaviors took place in an important
university of Tiirkiye, she felt so negative, sad, frustrated and surprised. P5 said he could not
tell what he was going through to his wife, which made him feel depressed. He added “I felt
everybody was looking at me. I couldn’t go to lunch with anyone;, it affected my social life a lot.
Even when that person left, the effects did not pass for months”. On the other hand, P11, having
sued the mobbers said: “they didn’t accept my letter of resignation and pretended that I escaped
from school without telling them about it and they made me worn out during the lawsuit for
seven months”. P10, about getting the diabetes after her exposure to mobbing said: “it affected

my motivation a lot; if I had stayed there one or two more years, I would be hospitalized”.

“Questioning oneself” was another disturbing emotion some faculty felt. P8 described the

period as: “First of all, you get into a very big internal conflict in terms of the undeserved
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behavior you are faced with. You start to question why you are there”. While one faculty

questioned herself whether she was too tolerant (P2), another (P4) asked herself the question:

Why me? I was valedictorian at the university; I asked myself why they did not want me
to have a PhD. I asked the question why” all the time. ... Even my husband told me
whether [ was doing something wrong or something was missing with me. When I heard
that they were doing the same things to others too, I knew that it was nothing to do with

me but them.

Although it was not a frequent outcome, some faculty “felt insecure” both financially and
psychologically. While P11 said he never felt comfortable in that environment, P4 said that she
lost her self-confidence. For P12, it was firstly financial insecurity he felt and then the lack of

confidence:

There is self-confidence among others but they don’t want to spread that confidence
around to prevent it to become organized. ... You cannot tell an opinion of yours
comfortably in the academic environment. This is something that needs to be handled

psychologically.

It was sad to hear that some faculty deeply felt their “lost time and ideals” during and in
the aftermath of mobbing. P4 said that rather than sparing her precious time to getting ready for
the doctorate qualification exam then, she lost time moving to another city to get away from

her mobbing experience. P1 added:

Starting a PhD thirteen years after you earned the right to do so means that you have
finished your career before you started. ... It could have been so much different. For the
last two years I am looking forward to the early retirement law; normally why would I
think about it? Faculty, in general, don’t want to leave the university because it is

comfortable.

P2 explained why she got “demotivated”: “because I was teaching the same demanding
course over and over again, there was no break, no reason for enthusiasm, which I could feel
by teaching another course, for example. These inevitably reflect to the students”. P6
acknowledged that her work life was affected highly as she did not want to do work or go to

school during the mobbing period. Similarly, P7 said she even did not have the motivation to
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use the course materials she had prepared. Such kind of psychology also caused some faculty

feel “isolated” as P1 explained:

Not to put them [her colleagues] in a difficult situation, I got isolated. For a semester, |
came to school in the morning when nobody was there yet and left after everybody left in
the evening. I didn’t talk to anyone; when they saw me months later, they even found my

hair had grown.

Interestingly, some faculty also experienced the positive effects of academic mobbing.
One of them was “self-confidence-boost” as P8 explained: “This situation raised my self-
confidence in terms of realizing my self-worth because what he did to me made me think that 1
was so valuable, and for this reason, he was annoying me all the time”. P10 suggested that she
became more “ambitious” about her academic goals. P1 said another positive outcome was that
her “exculpation” finally came out when all her colleagues obtained the right to do graduate
studies owing to her struggles throughout the years. P11 also said that he believed he proved
his righteousness with the lawsuit he initiated as this helped everybody to learn about the

mobbers’ wrong doings.
Theme 5: Faculty Coping Strategies and Suggestions

This section clarifies the fifth research question by presenting both coping strategies

faculty used and their suggestions for the prevention of mobbing.
Coping Strategies

One of the most commonly used strategy was getting “social support” from friends and
family members. However, P1 added that the person she is today, she would get a professional
help, considering the difficulties she had been through. While P4 said she shared her depressive
period with her husband and family members, P5 said his wife could not understand his problem
and he did not have a friend to share it with either. P8 reported her talk with her mother as: “She
told me not to fight with this problem as I had the capacity to find a good job everywhere. She

wanted me to change the job without thinking for a moment. Hearing this, you feel yourself in

safety”.

The other coping strategy for faculty was making “oral and written complaints”, which
was not easy all the time as they had to contact with authority figures or people they had issues

with. Some faculty had to go and talk to the (vice) president a few times to raise their problems



198

or to other authority figures whom they thought could help. However, it was sad to hear that

none of the faculty could receive a favorable answer.

A number of faculty made use of “health experts and medication” to get through the
mobbing period. While one said it was helpful that she was on medication for 1.5 years (P10),
another said it was not of much help maybe because she did not get frequent sessions (P3).
Some other faculty tried to cope with it on their own by taking some tranquilizers (P4) or with
mind power (P1, P5, P6, P9). However, the ones who did not get expert help said it would have
been better if they did.

Although “suing” the perpetrator was an option by some faculty, they chose not to do it
as some thought it would not yield desired results (P3). Others said mobbing related lawsuits
were not so common in Tirkiye or legislative process would last very long and also that they
had no witness to support them in the court. The only person who sued the perpetrator (P11)
said it cost him 7-month unemployment. “Improving oneself academically” to pursue new and
promising career paths was another strategy offered. This could be applying for a PhD program
or finding a position as a leader, both of which would ease making a decision to leave work.
For instance, P7 was accepted from a competitive university in the United States for the PhD
program and planned to move there with her husband for a totally new life. “Keeping distant”
to minimize the contact with mobbers was also a method that some faculty said comforted them.
Finally, “facing the mobber” was a frequent but futile strategy followed as the perpetrators

denied their faults, and in some cases this even caused more aggression.
Suggestions

Faculty had some suggestions for three groups of people as “directors” including
department heads, deans and rectors; “faculty” and ‘“the state”. For the first group, the
importance of making open policies were underlined besides empathizing and getting 360-
degree “feedback™ through periodical meetings and/or enclosed and autonomous
questionnaires. About getting feedback P12 stated: “you need to know that whatever you say
will be taken into consideration because people withdraw themselves when they see they are
not valued”. P7, remembering how she was treated, stressed that directors’ approach when
giving feedback should be democratic but not like: “ ‘7 am like this, ... know your place, shut
up and do what I say!’. Otherwise, strings are stretched. When people take the power in their

hands, they don’t know what to do ™.
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Valuing “meritocracy” in promotions and work allocations were stated more frequently
than other suggestions. A faculty thought that a person should not be made a director solely
based on their academic success but it should be questioned whether the person has a humane
approach (P7) and maintains unity through preventing power groups (P4). P8’s expectations of

a director were:

In order for the management to work properly, they should be composed of people who
have self-confidence and the vision to delegate the right job to the right people. ... If the

manager is not good, then an institution can collapse in the real sense.

P1 and a few others drew the attention to the need for “independent inspection boards”
formed outside the university, to which people would trust more. P1 explained why the
proficiency of directors should be observed by that board: “For example they appoint a director
to the department for three consecutive years and then for three more years! Is that person

successful there? Is s/he wanted there?”

For “faculty”, the most frequently offered suggestion was to leave the mobbing-breeding
work as it is “not worth staying” there baring the abuse. Faculty said if they had had better
opportunities or financial support, they would have left that work immediately. P4 even said:
“stay unemployed and hungry but don’t bare that psychology!”. Other suggestions were,
“keeping distant” from all faculty and directors as much as possible; “facing the mobber”;
“talking to authorities” with the idea in mind that once a mobber always a mobber (P5); and
“bonding and forming unions” (P9) that would especially help in private sector since it sees
employees as workers no matter what background they come from. For the last group, “the
state”, it was suggested to form “mobbing laws” to protect employees and deter potential
mobbers, which would also indirectly help make universities more autonomous through

established meritocracy.
DISCUSSION

The study examined mobbing related perspectives of 12 targeted Turkish faculty.
Analyzing the data, 5 themes and 46 codes were developed. The major results were compared
and contrasted with the related literature. While doing so, Hofstede’s Cultural Dimensions

Model was made use of.
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Answering the first research question, the perpetrators of academic mobbing were the
directors, which was also supported by research (Rayner et al., 2002). Most directors adopted
autocratic leadership style, which according to Agervold (2009) increases mobbing and ends
up in what Namie and Namie (2009) call authoritative bullying. Similarly, in another study it
was indicated that in faculties where negative leadership is implemented and unethical
employee behaviors are prevalent, there is more mobbing (21%) (Erdemir, 2019). The finding
that under the supervision of autocratic leaders’ nepotism was observed can be explained with
Hofstede (Hofstede, n.d)’s collectivist cultural dimension, which also refers to the existence of

nepotistic tendencies and cliques.

The laissez-faire leadership, being another destructive style, was stated to escalate
conflict development and workplace mobbing (Agotnes et al., 2020; Einarsen et al., 1994; Hoel
& Cooper, 2000; Leymann, 1996) whereas in the use of transformational leadership, no conflict
was observed (Agotnes et al., 2020). Also for the faculty who did not feel belong to their
departments, or who observed helplessness and alienation (McColl-Kennedy & Anderson,
2002), the use of transformational leadership could have been helpful, as it positively affects
organizational culture (Leithwood & Jantzi, 2000). Similarly, democratic leadership, by
allowing employees to take on initiatives, make their own evaluations and set their own goals
also leads to fewer mobbing cases (Houghton & Carbo, 2008; Houghton et al., 2021). Hence,
owing to their constructive nature, while transformational and democratic leadership styles
proved to build closer ties with employees and helped the prevention of academic mobbing,
laissez faire and autocratic leadership styles triggered academic mobbing based on the current

study findings.

Although in collectivist cultures like Tiirkiye, individuals tend to protect the benefits of
the group and take on each other’s responsibility (Hofstede et al., 2010; Notelaers et al., 2019),
the present study findings proved that this quality of collectivism do not necessarily prevent
mobbing. Referring to the second research question, some mobbing behaviors faculty were
exposed to were isolation (also in Hougton et al., 2021), gossiping, spreading rumors (also in
Hoel & Cooper, 2000; Zapfet al., 1996) ideas being ignored (also in Freedman & Vreven,
2016), humiliation and being given below or over-capacity duties (also in Leymann, 1996). The
reason of these mobbing behaviors taking place can be explained by the disposition in

collectivist cultures to oversee issues for the sake of maintaining harmony.
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As for the third research question, the most frequently stated perpetrator characteristic,
“being unappreciative”, was also reported by Einarsen (1999), who also stated that it can be
overcome by constructive leadership. “Obedience-seeking” perpetrator characteristic can be
aligned with the high-power-distance Turkish culture that sees the authority as superior.
Although respect is not a negative notion, power distance should be at an acceptable amount as
high power distance, to Ozen (2009) is positively correlated with mobbing. The directors being
“professionally and personally incompetent” and having “poor psychology” were backed by
other researchers (Crawford, 1997; Zapf, 1999). Similarly, MacCarthy (2003, p. 232) stated

perpetrators to be psychopaths and low-skilled individuals along with other negative qualities.

As can be inferred from target characteristics and targets’ explanations, being different in
some way from others (Bozeman & Hershcovis, 2015), and being self-confident (Shallcross,
2003) were some reasons to be mobbed, as also indicated in the literature. Different than some
researchers who reported that introverts who find it difficult to defend themselves are more
likely to be mobbed (Coyne et al., 2000), this study found that faculty showing determination
and strength to raise their opinions and defending their ideas were also mobbed. As the person
in the latter character seems more extravert, Nielsen and Knardahl (2015) claim that this may
also be annoying for colleagues and form a reason to be mobbed. Faculty being diligent,
conscientious, highly qualified and performing better, as in the present study, could be irritating
for others and cause the targets to be perceived as threats, and eventually be mobbed (Houghton
etal., 2021; Lester, 2013; Nielsen & Knardahl, 2015; Tinaz, 2011; Westhues, 2005; Zapf, 1999,
Zapt & Einarsen, 2003). On the negative side, having an anger management problem and being
impulsive or feeling anxious have also been indicated in similar terms to be reasons for targeting
(Coyne et al., 2000). However, from the environmentalist perspective, researchers also stress
that personal dispositions are the “result” of mobbing, not the “reason” (Glasg et al., 2009) as
individuals are exposed to influential factors in their social circles (Lewis & Orford, 2005;
Srivastava et al., 2003). Hence, a traumatic event like mobbing may have caused a change of
character in the targets rather than them possessing those characteristics innately. It should also
be noted that both perpetrator and target characteristics are changeable and cannot be evaluated
as definitive. Therefore, it is suggested that longitudinal studies be conducted to help conclude

that certain characteristics constitute risk factors for mobbing (Nielsen & Einarsen, 2018).

Although there is no definitive conclusion about the gender-based prevalence of mobbing,

the fact that the majority of the participants being female has been reported in many other
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studies too (Erdemir et al., 2020; Zapf et al., 2020). This may be explained with women
reporting mobbing more readily than men (Rayner et al., 2002), that they are less self-assertive
and less aggressive than men (which was not valid for this study) (Bjorkqvist, 1994) and/or
women are represented less in effective positions than men at work (Salin, 2018). In other
studies, women were the minority and they were exposed to mobbing more (Bas, 2011; Cevik,
2011; Giingavdi; 2015), which is backed by Leymann (1993)’s explanation that gender-based
minority is likely to be mobbed more. Specifically, for Tiirkiye, male dominance in the cultural
structure is a factor that cannot be ignored in shaping individuals’ perspectives, including the
academic culture. This may be a strong reason for abusive behaviors to be directed more
towards women. Although there are studies reporting more women to be abused than men
(Cayvarli, 2013; Namie & Namie, 2009), the opposite is also true (Fettahlioglu, 2008). Hence,

there is not definite evidence that proves one gender is mobbed more than the other.

Answering the fourth research question regarding the consequences of academic
mobbing, just as almost all targeted faculty wanted to resign and leave their university, the
literature indicates a correlation between mobbing and the intent to leave (Glambek et al., 2014;
Nielsen & Einarsen, 2012). Especially HE faculty self-reported to have chosen to leave the
mobbing generating organization (Taylor, 2012). The lack of belonging faculty felt,
psychological and psychosomatic health issues, and financial loss were also cited by others (Lo
Presti et al., 2019; Namie, 2021; Nielsen & Einarsen, 2012). Targets experiencing emotional
disturbance after being psychologically abused has been indicated as a frequent outcome of
mobbing in different cultures and countries too (Nielsen & Einarsen, 2018). As a psychosomatic
symptom, diabetes came out in this study as well as in a meta-analytic study that mobbed
individuals are 1.46% more likely to get diabetes (Xu et al., 2018). After being mobbed,
experiencing familial issues (Tepper, 2000) and not being able to explain the mobbing process
to the family members due to the fear of misjudgment (MacIntosh, 2005) were the commonly
stated consequences, also aligned with this study. The other thing is that, although some faculty
said they had anger management problems, which coincides with other research indicating that
targets’ emotions may not be stable (Glasg et al., 2007), target characteristics cannot solely
explain mobbing since organizational factors (Salin, 2003) and psycho-social workplace

environment also play important roles (Kwan et al., 2016).

As for the last research question, facing the mobbers as a coping strategy did not work in

this study and even caused more aggression. Lester (2013)’s study indicated similar results as
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39% of the participants said it escalated mobbing. Oral and written complaints, which were
made at moderate levels in this study, was 5% in another study (Namie, 2021). This low
percentage may be related to the disbelief of targets that the issue can be resolved. The other
thing is that although almost all faculty said they made use of social support during the mobbing
process, this support did not necessarily come from their colleagues but family members or
friends outside of their workplace. Coworkers’ reluctance to support the target was indicated as
13% in Namie (2021)’s study, and was explained by observers fearing that they would be
targeted too (Rayner et al., 2002). The unwillingness of coworkers to support the target also
signals the lack of trust among colleagues. It was also inferred from the participants’
experiences that the nature of mobbing cannot be grasped easily by people outside the
institution, even if they are the family members, which puts the targets into difficult situations
in terms of feeling alone. In this sense, it is highly suggested that targets get professional help
if they cannot find a way out. Finally, suing the perpetrator is a step taken by only one of the
faculty, the rarity of which may be due to not having witnesses or the lack of mobbing law in
Tiirkiye whereas many other countries have taken legislative initiatives to address mobbing
cases. For instance, Sweden, as the leading one, has the most developed legal initiative under
Labor Safety and Worker’s Health (Yamada, 2003). While France, which established the
victimology chair in 1994, accepts mobbing as a legal offense, Finland included both physical
and psychological abuse in its Labor Law (Tinaz, 2006). Quebec took the first North American
decision towards passing the law in 2004 (McDonald, 2006), and the United States devised
legislative measures in certain states (Namie & Namie, 2011). Tiirkiye handles mobbing cases
under certain legislative measures such as the Labor Law, the Law of Obligations, or the Penal
Code (Erdemir, 2012). Tiirkiye also ratified 1996 dated European Social Charter (revised) in
2007 that regulated the dignity at work (Resmi Gazete, 2007) and The Turkish Prime Ministry
passed a Circular in 2011 called Preventing Psychological Abuse (Mobbing) at Work that
requires the establishment of a board and a Social Security Communication Center to address

mobbing (Resmi Gazete, 2011).

Finally, as to eradicate mobbing in HEIs, the targets in this study and Cevik (2011)
suggested consideration of meritocracy in promotions. The other striking measure offered was
inspecting universities by independent boards (also in Erdemir, 2015). While many participants
defended the idea that it was not worth staying long in the mobbing-prone institution, this was

implemented by 12% of employees in another study (Pearson et al., 2000). Just as some faculty
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underlined the importance of directors being open to getting periodical feedback from faculty,
and also empathizing when giving feedback, studies also indicate that supervisors should
respond to the problems and wishes of employees as this influences the good of organizations
and the intention to leave (McClean et al., 2013). Lastly, for the state authorities, the targets
suggested preparing a deterrent mobbing law. Although there has been some measures taken to
address mobbing in the Turkish law, the creation of a specific mobbing law could help address

the core of the phenomenon.
PRACTICAL IMPLICATIONS

The main implication is for organizational leaders, i.e. university president, deans and
department heads and other middle level directors. The first condition to cope with mobbing is
to accept the reality of mobbing and announce the university that university leadership is
determined to implement a zero-tolerance policy against mobbing. This is because leaders are
held responsible for mobbing to come into play at first place (Hauge et al., 2007, Salin, 2003)
as well as for diminishing the recurrence of the issue and the seriousness of its repercussions
(Namie, 2007). Leaders are highly influential in organizations and have important roles in
fighting with this phenomenon especially considering the close link between academic mobbing
and poor leadership (Leymann, 1996; Vartia, 2003). At this point the kind of leaders that will
be appointed to the university needs to be evaluated carefully by the university presidency as

costs of hiring a potential mobber may outweigh its benefits.

Some measures that can be taken by academic leaders in HEIs are; training middle and
top level management as well as administrative and academic staff and students about all kinds
of harassment. This should accompany the development of an anti-mobbing mechanism that
involves both preventive measures as well as guiding procedures to be followed in case of a
mobbing incident. Besides, 360 degree evaluations should be compulsory at universities, which
can be implemented by an out-sourced reliable independent body made up of different
occupations such as human resources specialist, lawyer, and mental health expert. Next is to

ensure that promotional criteria for academic leaders and faculty be based on meritocracy.

In the formation of the organizational culture, the planned actions of leadership play an
important role. Therefore, to prevent mobbing, the leadership need to work towards maintaining
suitable working conditions, i.e. appointing knowledgeable and correct people for the correct

position, ensuring collegiality, supporting professional development, encouraging cooperative
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culture. Being a part of the organizational culture, human resources department at universities
should not only support the benefits of the university presidency but also create a reliable and
responsible mechanism so that targets of mobbing can share their experiences to find guidance
and solutions. Namely, having ethical systems in organizations has been linked with having a
superior human resources management (Einarsen et al., 2019). Finally, in order for mobbing
incidents to be examined thoroughly and fairly, legal regulations should be specified urgently.
The state should also allocate more positions for medical staff at hospitals and train them

specifically for the treatment of mobbing victims.
THEORETICAL IMPLICATIONS

Referring to Hofstede’s cultural dimensions, a more low-power distant model should be
adopted where people in authority should be questioned and asked to be accountable for their
behaviors. Faculty needs to be given equal rights, respected by directors, and involved in the
decision-making mechanism so that conflicts can be communicated more easily without
escalating into mobbing. Having a collectivist culture, Turkish academia should internalize the
positive aspects of it as defending each other’s interests and taking responsibility for one
another. Turkish academia should also be open to the positive sides of individualistic culture.
For instance, rather than doing away with intrinsic rewards only, faculty should know that it is
their right to expect individual rewards too, for their hard work and accomplishments. In
addition, diversity of opinions should also be respected, as an indication of an individualistic
society. Hence, to create a healthier and balanced cultural environment and mobbing-free
academia, positive sides of collectivist/individualist and high/low power distant cultures should

be implemented.
CONCLUSION

This study explored academic mobbing at Turkish universities by resorting to the lived
experiences of the targeted faculty. The discussions were based on Hofstede’s Cultural

Dimensions Model. Accordingly, the major findings of the study are briefly stated below.

The first finding of the study put forth the predecessors of academic mobbing as HE
directors’ adoption of destructive leadership styles, i.e., autocratic and laissez-faire leadership.
These were accompanied with professional and personal in competencies that also gave way to

the formation of cliques, nepotism and inequalities. The other important finding is about the
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cultural dimension’s model of Hofstede being used, which helped explain the mobbing-prone
academic environment with the dominant organizational and country culture. This culture
affected practiced leadership styles, which caused the prevalence of threat, fear, jealousy,
humiliation, isolation and rumors in the environment. The third finding revealed the most
frequent mobbing behaviors as the amount and relevance of work being given, humiliation and
sarcasm. The fourth outcome framed the most observed mobber characteristics as being
unappreciative and seeking obedience, and the most common target qualities as being
determined, strong, self-confident as well as being impulsive and aggressive. The fifth finding
explicated the most frequent harsh material consequences of academic mobbing for the faculty
as resignation, and the immaterial ones as psychological and psychosomatic effects, and the
lack of belonging to the organization along with many other serious results. At the sixth place
comes the top two coping strategies of faculty as getting social support and facing the mobbers.
The seventh finding is about the most common suggestions as to ensure meritocracy for leaders,
to leave the mobbing-prone institution for faculty, and to create a mobbing law for the state.
The final outcome is about the theoretical model of Hofstede, which also relates to the first
finding, i.e., the preferred leadership styles of directors. While the use of autocratic leadership
style suggests the prevalence of high power distance between directors and faculty that
triggered mobbing activities, that of laissez-faire leadership, though infrequent in use, not only
clashed with the collectivistic nature of Turkish society that expect their interests to be taken
care of by their leader but also bred a mobbing-prone academic culture. Hence, the study also
suggests the use of positive leadership styles as transformative and democratic, to discourage

mobbing in academia and support the development of a healthy workplace.
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ABSTRACT

This research aims to reveal the opinions of special education teachers about the
problems experienced in special education and the solutions for these problems. The research
was conducted using a qualitative research design. The study group consists of the teachers of
the Trabzon Province Siirmene Special Education Practice School in the 2022-2023 academic
year. Qualitative data were analyzed by content analysis. According to the findings, teachers
working in special education schools experience problems arising from the education system,
parents, school management, teachers and students. In addition, they stated that educational
environments do not meet the needs of special education students and that the tools provided
are insufficient. Teachers working in special education schools, graduated from different fields,
consider the wages they receive to be insufficient. In the appointment of field experts and special
education graduates as teachers to special education schools, it is expected that it is necessary
and important to have competencies such as patience, understanding, compassion, effective

communication and motivation within the scope of personal and professional competencies.
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Bu arastirma, ozel egitim ogretmenlerinin ozel egitimde yasanan sorunlari ve bu
sorunlara yonelik ¢oziim onerileri ile ilgili goriislerini ortaya koymayr amaglamaktadir.
Arastirma nitel arastirma deseni kullanilarak yiiritiilmiistiir. Caliyma grubunu 2022-2023
egitim ogretim yilinda Trabzon ili Siirmene ilcesi Ozel Egitim Uygulama Okulu 6gretmenleri
olusturmaktadir. Nitel veriler icerik analizi ile ¢oziimlenmistir. Ulasilan bulgulara gére, ozel
egitim okulunda gorev yapan ogretmenler egitim sistemi, veli, okul yonetimi, 6gretmenlerle ve
ogrencilerden kaynaklanan sorunlar yasamaktadir. Ayrica egitim ortamlarimin 6zel egitim
ogrencilerinin ihtiyaglarina cevap vermedigi, sunulan arag gereglerin yetersiz oldugunu
belirtmislerdir. Ozel egitim okullarinda ¢alisan farkli alan mezunu 6gretmenler, aldiklart iicreti
yetersiz gormektedirler. Ozel egitim okullarina alan uzmani ve ézel egitim mezunlarinin
ogretmen olarak atanmasinda, kisisel ve mesleki yeterlilikler kapsaminda sabir, anlayts,
merhamet, etkili iletisim ve motivasyon gibi yeterliliklere sahip olmanin gerekli ve onemli

goriilmesi beklenmektedir.

Anahtar Sozciikler: Ozel egitim, ozel egitim ogretmenligi, ozel egitim égretmenlerinin

sorunlari.
INTRODUCTION

Education is an important process that prepares individuals for life in every field and
supports the improvement and development of societies in sociocultural, economic, and
technological fields (Ozgenel, Isik and Bahat, 2019). For learning, which is the purpose of
education, to take place, special arrangements are required for those who need special education
due to capacity and developmental differences among students (Himmetoglu, Shikhkamalova
& Bayrak, 2022). Therefore, special education is provided in appropriate environments with
specially trained personnel and training programs developed to meet the educational and social
needs of individuals who differ from their peers in terms of individual and developmental
characteristics and educational competencies (Ministry of National Education [MoNE], 2021).
The purpose of special education is to educate students in a way that will enable them to act
independently and to have a place for themselves in society by gaining social life skills
(Ataman, 2013). Nowadays, since some of the teachers working in special education schools
are field experts and some of them are from outside the field, the knowledge and experience
sought by teachers are not met. It is necessary to prevent problems by eliminating the

deficiencies in the field of special education that teachers have problems with due to different
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reasons such as students, parents, and schools. Even if teachers are knowledgeable and
experienced in the field of special education, they may have difficulties due to the problems
they encounter at school. Therefore, it should be accepted as normal that problems faced by
special education teachers differ, and the solutions they expect are specific to these schools
(Billingsley & Cross, 1991). Teachers work to provide the necessary knowledge and skills to
students who need special education due to their differences and to reach a close and sufficient
level to their peers in terms of educational qualifications. However, due to personal and
organizational negativities in special education schools, teachers' ability to cope with the
problems they experience should be considered important for the training of students who need

special education.

Special education is the whole of the educational services provided to students who differ
significantly from the average student characteristics, individually planned and aiming to
maximize the individual's possibility of living independently (Giindiiz & Akin, 2019).
Individuals with special educational needs differ from their peers at the expected level in terms
of their individual characteristics and educational qualifications for various reasons. In special
education, it is aimed that individuals with special educational needs can fulfill their social
roles, become self-sufficient and prepare for life (Ataman, 2013; MoNE, 2018). Individuals
with special needs, with more than one disability, divided into gifted individuals and individuals
with intellectual disabilities who have attention deficit and hyperactivity disorder, language and
speech difficulties, emotional and behavioral disorders, visual or hearing impairment,
orthopedic disability, special learning disability, autistic, cerebral palsy, chronic disease
(MoNE, 2018). The education given in special education schools is based on the individual
learning needs of the students. Learning environments are organized for a single student or very
small student groups. Therefore, it requires the use of different methods-techniques and

equipment (Zigmond & Kloo, 2011).

According to Bilge (2013), nowadays, the place and impact of school, which prepares
students for the future, are questioned and monitored. Educational institutions are a part of the
cultural and social field with broad and dynamic characteristics that should be suitable for
teaching and learning targeted by education (Campbell, Saltmarsh, Chapman & Drew, 2013).
Providing special education support to individuals with special education needs, developing
basic life skills, and meeting their learning needs or preparing them for work and profession are
the main duties of teachers working in day education institutions. However, it is considered

quite important to support teachers working in special education institutions, especially by
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school administrators, regarding the problems they encounter (Himmetoglu, Shikhkamalova &
Bayrak, 2022). Because, due to the nature of special education, the unique aspects of these
schools play a role in the individual or organizational problems experienced by teachers in
special education schools (Billingsley & Cross, 1991). In schools, it is especially important to
support teachers psychologically so that they feel valued by the school and are willing to
improve their performance. This situation comes to the fore more in special education schools
(Yalgin, 2017). Because the lack of necessary knowledge and experience for the education of
children with physical and psychological differences other than the usual characteristics is back-
breaking and tiring for teachers. (Akcamete at, al., 2001). Therefore factors such as teachers'
willingness to do their jobs, the bonds with school, students, and colleagues, high knowledge,
skills, expertise, and motivation, have an important place in the success of the school they work
and the education system (Sudarjat, Abdullah & Sunaryo, 2015; Tehseen & Ul-Hadi, 2015). It
is seen that the focus of many studies on success and effectiveness in education is the feelings,
thoughts, and behaviors of teachers (Brunsting, Sreckovic & Lane, 2014; Cankiran, 2019;
Sudarjat, Abdullah & Sunaryo, 2015; Tehseen & Ul-Hadi, 2015). Because it is seen that special
education teachers experience more exhaustion than other teachers due to the different problems
they experience (Akcamete, Kaner & Sucuoglu, 1998), and even some special education
teachers quit their profession due to the characteristics of the student group they work with

(Nichols & Sosnowsky, 2002; Billingsley & Cross, 2004).

To meet the increasing needs related to special education in Turkey, there is a need for
new special education schools and teachers specialized in special education who are highly
motivated, and who constantly renew themselves considering the working conditions and the
student group they work with. First of all, it is important to determine what needs to be done to
improve the current situation in special education. The fact that some of the teachers working
in special education requiring specialization have different higher education graduation areas,
the working conditions of special education schools, and the expectations of parents and society
from the education given to individuals with special education needs increase the importance

of studies in this field. This research offers solutions in line with the problems and opinions of
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teachers working in a special education institution, considering their educational fields and

experiences.
METHOD

In this research, a qualitative research method was used to examine a situation in depth
and to see the subject by including the subjective perspectives of the participants. The research
aims to examine the problems faced by teachers in a “typical” special education school and
their opinions and suggestions for the solution to these problems. In line with this purpose, the
research was designed using an explanatory case study, one of the qualitative research methods.
The case study is defined as the process of making an in-depth examination of a current topic
in real life, especially when the boundaries between the phenomenon and the context are not
clear (Yin, 2009). Qualitative research investigates different social environments, the
behaviors, opinions, and social movements of individuals living in these environments, how

they make sense of life, and the functioning of the society they live in (Willis, 2008).

In qualitative research, the concepts of credibility, transferability, consistency, and
confirmability are tried to be reached for validity and reliability (Yildirim & Simsek, 2013). To
support credibility, researchers spent a long time with the teachers working at the Special
Education Practice School. For the themes that emerged in the research, the corrections
suggested by the experts were made by consulting the expert opinion. For participant
confirmation, the final version of the themes was presented to the participating teachers and
their approval was obtained. For external validity, detailed descriptions and citations of
teachers' opinions are made (Merriam & Tisdell, 2016). Raw data and initial codings are stored

to be used for confirmation when consistency review is needed.
Participants

The study group of the research consists of teachers working in special education schools.
The fact that it is a typical special education school was a factor in the selection of this school.
The purposeful determination of sample selection in qualitative research stems from the
research purpose rather than the methodological requirements (Creswell, 2017). Stake (1995)
states that it may be beneficial to prefer a typical situation while doing a case study. It seems
appropriate to prefer purposive sampling methods in case studies. Within this study, typical
case sampling was preferred among the sampling types. Typical case sampling is a process of
sampling that may represent similar cases, and is ordinary in terms of the feature under

consideration or reflects the average (Patton, 2002). In this study, first of all, a school with
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typical characteristics was determined from the special education practice schools in the

province where the research was conducted, taking into account the number of student-teachers

and the student's disability.

The data were collected through face-to-face interviews with the teachers working in the

Special Education Practice Schools in the Trabzon province Stirmene district in the 2022/2023

academic year. As the limitations of the interview require an expensive and time-consuming

process, interviewing a limited number of resource persons limits the research. In addition, it is

a limitation that the participant responds to the questions with prejudgment by being positively

or negatively affected by the interviewer's opinion, gender, age, social status, and attitudes

(Yildinm & Simsek, 2006).

Table 1. Demographic Characteristics of Participants
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P1 M S Master's Special Education I? 10 Mentally
degree Teaching disabled/light level
P2 F S Bachelor’s  Special Education P 10 Blind
Degree Teaching
P3 F M Bachelor’s  Special Education I? 21 Blind
Degree Teaching
P4 F M Bachelor’s  Special Education P 16 Mentally
Degree Teaching disabled/light level
P5 M M Bachelor’s  Special ~ Education P 6 Autism
Degree Teaching
Po M M Bachelor’s  Special Education P 8 Autism
Degree Teaching
P7 M M Bachelor’s  Special Education P 8 Autism
Degree Teaching
P8 M S Bachelor’s  Special Education P 9 Autism
Degree Teaching
P9 M S Bachelor’s  Special ~ Education P 10 Mentally
Degree Teaching disabled/heavy level
P10 M M Bachelor’s  Special ~ Education P 11 Mentally  disabled/
Degree Teaching Medium heavy
P11 F S Bachelor’s  Special ~ Education P 12 Mentally
Degree Teaching disabled/light level
P12 F S Bachelor’s  Social Studies teacher wage 6 Mentally
Degree employee disabled/medium
heavy
P13 E M Bachelor’s  Sociology wage 5 Autism
Degree employee
P 14 F S Bachelor’s  Social Studies teacher wage 10 Mentally  disabled/
Degree employee medium heavy
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P17 ‘ Bl M Bachelor’s  Philosophy wage 8 Autism
Degree employee

P18 ‘ F M Bachelor’s  Turkish Teacher wage 5 Mentally  disabled/
Degree employee medium heavy

The study group of the research consists of 7 men and 11 women. 10 of the participants
are single, 8 are married and 17 are undergraduates, 1 is a graduate. While 11 participants are
permanent teachers who graduated from special education teaching, 7 of them graduated from
different fields and work as paid teachers. While 3 paid teachers have 5 years of experience, 4
paid teachers work between 6-10 years. It is seen that the professional experience of staffed

teachers that took special education, varies between 6 and 21 years.
Data Collection

The data were collected through face-to-face interviews with the teachers working in the
Special Education Practice Schools in the Trabzon province Stirmene district in the 2022/2023
academic year. As the limitations of the interview require an expensive and time-consuming
process, interviewing a limited number of resource persons limits the research. In addition, it is
a limitation that the participant responds to the questions with prejudgment by being positively
or negatively affected by the interviewer's opinion, gender, age, social status, and attitudes

(Yildinm & Simsek, 2006).

The data of the research were collected through a semi-structured interview form. While
preparing the questions in the semi-structured interview form prepared by the researcher, the
objectives of the research were taken as a basis. In the first part of the form, there are
demographic information questions for the participating special education teachers, and in the
second part, questions about the preferences of special education teachers and the problems
they face, and their opinions on the solution to these problems are included. Allowing another
expert to examine the research to ensure the validity of the research, and providing expert
confirmation contributes positively to the validity (Denzin & Lincoln, 2008). The form was
submitted to the opinion of two special education experts and a language expert to determine
whether the questions were suitable for the research purposes and qualitative application. The

following questions were included in the semi-structured interview form:

1. What are the reasons for choosing special education teaching?
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3. What are the problems experienced by special education teachers?
4. What are the practices of special education teachers for solving problems?

In the research phase of the data collection tool, which was finalized in line with expert
suggestions, after the research permission of the Ministry of National Education with the
number E-82438636-605.99-68491839 and dated 17/01/2023, face-to-face interviews were
held with the teachers of the special education practice school after the end of the class hours

in the school environment where they felt comfortable.
Data Analysis

In addition to the above questions, in the semi-structured interview form, testing questions
were included in order to get more in-depth information. An appointment was made with the
teachers before the interviews were conducted; The interviews were held at the school to
provide the researchers with the opportunity to observe. The interviews lasted about 20-50

minutes, and the recordings were taken because all of the interviewees gave permission.

Since two researchers took part in the interviews, it was possible for the researchers to
take notes during the interview. The main data source of qualitative research is human and the
researcher does not collect the data from the whole but reproduces the data together with the
interviewed subject (Kiimbetoglu, 2015). The aim of this research is to know the problems and
to develop solutions by benefiting from the opinions and experiences of the teachers working
in the special education school. Re-reading the data is recommended as the most important task
to be done while performing the content analysis (Patton, 2002). To increase the reliability of
the analyzes, the data of this study were analyzed independently by two different researchers,
and care was taken to read the data several times. As a result of the readings, codes, categories,
and themes were reached. The findings were finalized by the analysis process, the comparison
of the findings obtained by the two researchers, the determination of common patterns, and the
expert opinion of two faculty members from the field of educational administration. In order to
ensure credibility, methods such as conveying the research process from beginning to end in a
detailed and accurate manner, participant confirmation, and purposive sampling methods are
preferred (Baskale, 2016). In the research, the participation of two researchers in the interviews,
the independent conduct of the analyzes by two separate researchers, the taking of expert
opinion for the findings obtained from the analyzes, and the presentation of the findings with
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direct quotations are the measures taken for the credibility of the research. Objective reading
principles are introduced against the reader's comments made easily and automatically,
depending on their knowledge, intuition, attitudes, values, and reference circles (Bilgin, 2014).

The content analysis of the research was carried out using the MAXQDA program.
FINDINGS

In this study, the problems faced by teachers working in special education institutions and
their opinions on the solution to these problems are examined. For this purpose, as a result of
the analysis of the data obtained from the in-depth interviews to understand the problems faced
by the teachers working in special education schools, the themes of "Reasons for Preferring
Special Education Teaching", "Characteristics of Special Education Teachers" and "Problems

of Special Education and Suggestions for Solutions" and categories belonging to these themes

were reached.

)

Problems of Special
Education Teachers

0\

/+\ Pérsonal and N |
Problems and Solutions

Reasons for Preference for Professional Features of of Special Education

Special Education Teaching Special Eﬁucation Teachers
eacher,

¢

29 ¢¢

Model 1. “Reasons for Preferring Special Education Teaching”, “Characteristics of Special
Education Teachers” and “Problems of Special Education and Suggestions for Solutions”

themes and categories
1. Reasons for Preferring Special Education Teaching

Three themes emerged as a result of the analysis of the opinions of the teachers working
in the Special Education Schools about the problems they faced and their methods of coping
with the problems: “Reasons for Preferring Special Education Teaching”, “Characteristics of
Special Education Teachers” and “Problems of Special Education and Suggestions for
Solutions”. Three sub-themes in Model 2 emerged as a result of the analysis of teachers'

opinions about the preference for special education teaching.
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Model 2. Sub-themes related to the Reasons for Preferring Special Education Teaching
0 Employability/Income Expectation

According to the participating special education teachers, economic income expectation,
ease of appointment, and employment come to the fore in the preference for special education
teaching. Some of the opinions of special education teachers expressing their reasons for

preference are as follows:
“Appointment was good at that time (G 5) .

“I chose it because it has more additional courses, it is easy to assign, and

it is easy to finish the department (G 6) .

“The reason why I chose to be a special education teacher was for
commercial reasons at first. 1 wrote this section so that I can open

rehabilitation when I graduate from high school (G 8)”.

“It is a guaranteed job without doing math. Repose on the government, as
a Turkish logic. Go away from here as soon as possible special education
(G9)”.
[l Be Interested/ Willingness
According to the participating special education teachers, special education teaching is
described as a special and different field from other teaching fields. Some of the opinions

expressing that special education should be chosen consciously and voluntarily during the

preference process as a special field that needs to be done with interest and willingness are as

follows:
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“I decided to become a special education teacher during the internship
period as a counselor. As I did this job, I loved it and continue to do it.

(G17)”.

“I didn't like children at first. I guess this is true in all fields. The sense of

being helpful to someone led me to this section (G 3) .

“Because I love the children here, I love the children with special
educational needs. I love spending time with them, revealing their talents

(G12)”.
[l Guidance

Participant teachers stated that it is important to be guided by family, friends, teachers,
and the environment during the university preference period for special education teaching.
Some of the views of teachers about guidance in preferring special education teaching are as

follows:
“I was guided by my friend (G6)”.

“My friend helped me during my university preference period. I made my
choice with him (G7)”.

“At that time, I chose it with the guidance of my teacher and informing me
about the field. It wasn’t a well-known field. I researched the field, with

the guidance of the counselor (G 5)”.

“In high-school, I asked my teacher if I could be a teacher or a special
education teacher. He said yes you can. Today, I say I am glad that I chose

this path. This path is so long, and different (G 11)”.
2. Characteristics of Special Education Teachers

Special education teachers should be trained to teach individuals with special educational
needs. However, due to the insufficient number of teachers who graduated from special
education, graduates of different fields are assigned to special education schools. However,

teachers in these schools should be trained to provide this education.

Participant teachers also state that teachers working in this field should have some

personal characteristics and professional competencies.
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Model 3. Related sub-themes about “Characteristics of Special Education Teachers”
[l Personal Characteristics

According to the participants, it is expressed that special education teachers should be a
patient, self-sacrificing, compassionate, disciplined, empathetic, high sense of responsibility,
love children, be open to communication, stable and forward-looking. Due to the long
educational process and slow development of students in need of special education, it may be
seen as a necessity for teachers in special education to have some personal characteristics,

unlike other branches. Some of the opinions of the participants on this subject are as follows:

“In special education, you don’t receive a recompense for your work right

away. You have to be patient and contented (G 3)”.
“Must be patient, inclusive, devoted (G 4)”.

“They need to be conscious of responsibility, sensitive, and compassionate.
Being patient and responsible is essential. Compassion arises naturally in
this work environment because children are adorable. I love them all.

Authority is needed, it varies according to the child (G 12)”.

“Must be a patient person. He/she should be able to be a child with children.
Also, should be able to come down to their age, and live with them. Special
education teachers need to be people with strong empathy skills. He/she
should know how to apologize, how to apologize to a child. There should be

understanding, compassion, and creativity. (G 14)”.

“He/she must be patient, disciplined, and foreseeing. Because he/she should
be able to predict different solutions for learning and what a child can do in
the future. There must be discipline, internal discipline in the work and he/she

should be in his/her attitudes towards a child (G 16)”.
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[l Professional Competencies

Professional competencies expected of special education teachers are described as
thinking in many ways, knowing and applying scientific methods and techniques, researching,
questioning, following innovations and being open to innovations, being able to communicate
effectively, being able to observe, and being prone to personal and professional development.

Some of the participant teachers' views on professional competencies are as follows:

“It is necessary to patiently apply the scientific methods that we have been
taught and to be more innovative and to be able to apply new methods by
reading, to have the courage to apply, to approach new situations boldly and

to go in the light of science (G 1)”.

“All students who need special education consist of individuals with different
characteristics. For this reason, special education teachers think student-

based, not class-based. The aim is to create positive changes in the student

(G2)”

“The difference between special education teachers from other branches is
that we received training in special education, but other teachers trained in
their field. We learned a lot of teaching method techniques about how to teach
a concept. Our differences start with the field of education we received first

(G7)”.

“He/she should be able to observe, the moment he looks at it, he has to draw
a picture of it in his head. Should be able to observe all kinds of events and
take pictures. The special education teacher should observe. The ability to

observe allows the teacher to get to know his/her students (G 9)”".

“The aim in special education is to give the child's needs first. Literacy
education is not the primary goal. Special education is a holistic field and it
is necessary to gain basic life skills such as speaking, communication,

reading, and writing. It is necessary to give the child basic skills (G 12) .
“A special education teacher should not say "I am sufficient” (G 18)”.

“Must tend research and development. He should research to improve
himself, every student is different, and every student has different needs.

Every student in our school has very different characteristics and needs. You



have to adapt your knowledge to your student. Every child is special, so we

have to adapt it very well (G 5) .
3. Problems of Special Education and Suggestions for Solutions

The needs of the students of special education teachers, the responsibilities and working
conditions of special education, the numerical inadequacy of field specialist teachers and
special education schools, the work of graduates from different fields as teachers, the
inadequacy of physical conditions, the lack of equipment, bureaucratic obstacles, the problems
caused by parents and teachers, the failure of school administrators to fulfill their
responsibilities for providing resources, cooperation, and coordination are expressed as the
problems faced in special education.

7 N\

Problems and Solutions of
Special Education Teachers

/J\ 77N
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\/ \/

Model 4. Problems of Special Education and Suggestions for Solutions

[l Experienced Problems

The participants stated that the inadequacy of the number of permanent teachers in special
education schools and the employment of graduates from different fields as paid teachers is a
problem in the education of students in need of special education. In addition, the participating
teachers think that there are many different problems arising from the physical conditions of
the schools, the lack of equipment, other teachers, especially the parents, and the school
administration. According to the participants, problems are experienced due to students,

parents, teachers, school management, the physical environment, and lacking equipment.
“Some parents have high expectations from their children. (G 2)”.
“It can be from student, parent, and environment (G 5)”.

“We have problems with students, we experience developmental or

instructional problems. We find solutions for these (G 6) .
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“I think it is a problem to have substitute teachers while there are special

education graduates (G 7).

“My problems are adults who seem normal, administrators, teachers, and
people around. People who cannot communicate are the biggest problems (G
9)”.

“Educationally, other stakeholders in the field of special education should be

trained by people who have received training in this field. (G 10).

“Parent problems come first. They reject their child’s problems. Insecurity,

feelings of rejection happen (G 14)”.

“There are a lot of parental problems. There are people who have difficulties
because their children are special. We do not agree on the characteristics of
children, we cannot convince them that children are different and they are

sick (G 13)”.

“It is another problem that branch teachers who received normal education

in subjects that require expertise are allowed to give classes (G 18)”.

“The biggest problem encountered in special education schools is generally

the lack of materials (G2)”.

“The first problem is that we could not create the physical environments of

the schools for children (G 9)”.
“There is a great lack of materials for students to learn (G 15)”.

“The physical deficiencies of schools are also a problem. Life doesn't just end

at school. It continues outside of school (G 16)”.
[l Solution Suggestions

The opinions of the permanent and paid teachers working in the special education school
about the problems experienced are also similar in the solution suggestions they offer.
According to the participating field experts and paid teachers who graduated from different
departments, opening schools suitable for the needs of special education students, all teachers
being field experts, providing special education training to parents, improving the physical
conditions of the schools and equipment deficiencies are seen as important practices in solving

the problems.



“I try to use scientific methods in student's compulsive behavior (G1)”.

“I’m solving it by talking. I'm looking for a solution by consulting everyone.
I get ideas from my colleagues, especially those working in different
institutions and fields. I get support from the Internet, I get support from

books (G5)”.

“Im solving problems with parents by talking. I get support from the

counselor service and school administration (G6)”.

“We get support from the school administration. I get support from other
colleagues about children. There is a large group of special education
graduate friends, I exchange information with those friends. In the diagnosis
of children, I get ideas and help by consulting them, especially by sharing

predictions and determinations (G7)”.

“Constant communication is the most effective method. We need to be in
constant contact with mothers and make them feel that their child is very

valuable and important to us. (G10)”.

“I generally get support from field experts and teachers. I consult with anyone
who helps me in solving problems. After taking this path, I do what I need to
do to be happy and successful. Because I love, because my profession is my

love, I endure all kinds of difficulties (G11)”.

“I use talking, consulting. I do not use other methods. Furthermore, 1 get
support from the school administration. Observing is also very important,

different methods can be used (G15)”.
RESULT AND DISCUSSION

When the participant teacher's views on the problems of special education teachers are
examined, the reasons for the preference of special education teachers give important clues in
explaining the problems experienced in schools. Participant teachers see special education
teaching as a special field that should be preferred with particular interest and desire. The
unwillingness, indifference, and low motivation of the teachers working in special education
create obstacles to the expected success in education. According to Yal¢in (2017), it is
important for special education teachers to feel valued and willing to fulfill their duties and

responsibilities with pleasure. In addition, their psychological support will make them more
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prominent in special education schools. It is expected that teachers who willingly choose special
education teaching have a high tendency to solve the problems they encounter. In line with the
main purpose of education, it is ensured that individuals have the authority to learn, receive
education and self-development in educational environments, and benefit from these authorities
as they wish. In special education, it is one of the basic principles of special education that each

benefits from education services in line with their interests, wishes, competencies, and abilities.

According to the participants, special education teaching is also preferred due to
employability, interest, and desire, and teacher, friend, and family referral. Not meeting the
need for teachers in special education, which is presented as a justification for meeting the need
for more sensitive and qualified education for unstable individual differences, continues to be
a problem today (tedmem, 2016). The belief of having the knowledge and skills required by the
teaching profession is important for the teacher. The participants state that the most important
characteristics expected of special education teachers are patience and stability. In order to be
successful in special education teaching, which requires patience, dedication, and constant
improvement, it is necessary to do this profession lovingly and willingly (Capa & Cil, 2000).
According to Kili¢ (2020), special education teaching is different from other teaching fields. It
requires both being more resistant psychologically and more patience. To work in special
education, graduation from the field of special education should be the basic requirement.
However, some of the teachers working in special education are assigned outside the field on
the grounds that the need cannot be met, and they are assigned because it is more than the norm

and is considered among the reasons for the problems experienced.

When the opinions of all the teachers working in the special education practice school
were examined, it was concluded that the most common problem related to the problems arising
from the parents in special education was the excessive intervention of the families and the lack
of sufficient support. In addition, the participating teachers perceive that parents do not accept
their children's disability, do not show the necessary attention to their children and their
education, their awareness and education levels are low, their socio-cultural levels are low, and
their expectations from teachers are high as a problem. This result supports the finding in the
literature that special education parents expect the solution to the problems experienced by
teachers and the state to improve with the laws (Bakkaloglu, 2013). It can be said that this
situation is due to the fact that the parents have high expectations and the opportunities are
limited. However, as one of the important factors that determine the quality of special

education, communication, and cooperation between the family and the school should be strong
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(Giileg-Aslan, Ozbey, Sola-Ozgii¢ & Cihan, 2014; Ngang, 2021; Rodrigues et al., 2015). In
addition, the participating special education teachers state that the assignment of graduates from
different fields as special education teachers at the school they work in, and even the fact that
these paid teachers leave their jobs because they have difficulties frequently, is an important
source of problems. In special education schools; The fact that students receive education from
teachers who have gone through a different education process within the framework of different
education programs from other students in their own age groups clearly reveals that the schools

in question have unique characteristics (Himmetoglu, Shikhkamalova, & Bayrak, 2022).

It has been concluded that the teachers working in special education schools think that
the most problematic area in special education is caused by behavioral problems and non-
compliance with the rules. The pressure of society and families on teachers and students with
their high expectations makes things even more difficult (Altinkurt, 2008). In addition, general
problems such as the wage received from special education teaching, the inadequacy of course
equipment, the indifference of school administrators, and the problems arising from the

disability of special children are added (Vizli, 2005).

When the views of the participants on the problems arising from the teachers in special
education are examined, it is seen that the most problematic reason is the field of education,
lack of knowledge, and inadequacy arising from being outside the field. Both the programs of
special education schools are designed in accordance with their own qualifications, and the
teachers working in these institutions must be trained to give this education (Himmetoglu.,
Shikhkamalova & Bayrak, 2022). The fact that non-field graduates work as special education
teachers in special education schools can be seen as one of the most important reasons why

special education fails to meet expectations.

The individual differences that occur as a result of the high differences between students
require special arrangements for some students. When the opinions of the participating special
education teachers about the problems arising from the physical conditions of the schools are
examined, it is stated that the problems are mostly due to the lack of buildings, classrooms, and
gardens. In addition, teachers stated that the lack of course equipment also affects education
negatively. These findings in the literature support the conclusion that the classroom, corridor,
kitchen, toilet, playground, bathroom, counselor room, and garden arrangement are insufficient
(Giindiiz & Akin, 2015). The low number of private education institutions, the lack of

equipment in these institutions, and the inadequacy of physical conditions to meet the needs of
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students put teachers working in these institutions in a difficult situation (Brunsting, Sreckovic,

& Lane, 2014; Isikhan, 2017).

Participating teachers state that it is a problem that school administrators do not support
them. In Kili¢'s (2020) research, the inadequacy of school administration in meeting the needs
is seen as one of the reasons for the problems experienced in special education. Inadequacies
in special education and lack of communication are among the problems arising from
administrators. However, it is emphasized that school administrators have important effects on
their commitment to their work and motivation through the role they play in solving the
problems that teachers encounter (Conley & You, 2017). In addition, there are positive and
negative consequences of special education teachers' attitudes and behaviors towards their
profession, the institution they work for, their students or colleagues (Akbasl, Késece & Balta-

Ucan, 2018; Blazar & Kraft, 2017; Franciso & Celon, 2020; Khalid, Yasmin & Azeem, 2011).

As an important feature of special education's unique qualities, the process of coping with
students with different needs and behavioral problems increases the workload of the teacher
and makes it a heavy profession (Hamama et al., 2013). In order to fulfill the requirements of
these responsibilities, it may be necessary for special education teachers to be highly
professionally equipped. Considering how important a problem for the development of students
in need of special education is that the family and society do not have sufficient knowledge and
awareness about the situation of children, the importance of teachers' personal characteristics

and professional competencies increases.

The teachers who participated in the study stated that teachers working in the field of
special education should know and apply scientific methods and techniques. They also stated
that they should have professional competencies such as doing research, following innovations,
communicating effectively, being able to observe, and being prone to personal and professional
development. The ability of special education teachers to conduct research, follow innovations,
communicate effectively with families and make observations contributes positively to the
development of students in need of special education. In the context of the specific

characteristics of special education, teachers' need for appropriate solutions is also included.

Finally, the expectations in the context of reintegrating students into society bring forward
the role of teachers within the scope of research findings to communicate effectively with other
stakeholders, especially families, and to cooperate with teachers professionally. According to

the results of the research, it can be understood that just as the effectiveness of the school
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depends on the success of the teacher, the success of the teacher depends on the decrease in the
number of problems encountered in the education process or on the solution of them in

appropriate ways.

The number of quotas in the relevant fields of education faculties in Turkey is also
insufficient to close this gap in the short term. In addition, the fact that teachers in the field do
not have sufficient knowledge and equipment in the field of special education is an important

problem area (ERG, 2011).

The results of the research show that in the solution to the problems of the teachers
working in the special education school, the teachers who are experts in the field of special
education working, increasing the equipment of the schools and classrooms, providing the
educational tools and practices to keep the morale and motivation of the special education
teachers high are of priority. It is seen that it is also important to increase the awareness levels
of student families who need special education and to raise awareness about communication

and cooperation.

Within the framework of these results obtained from the research, the following

suggestions were developed.

The differences in the characteristics of the students in special education schools and the
expectations of the families from education and teachers impose more responsibilities on
special education teachers and cause them to experience problems. By increasing the
cooperation between school administrators and teachers, training can be organized to inform
school staff about special education. By informing families in order to reduce the problems
caused by the special situation of children and the low level of knowledge of families in special

education schools, families’ participation can be increased in a positive way.

As stated by the participating teachers due to its unique characteristics and structure,
special education requires specialization in the field and measures can be developed for the
teachers who are trained in this field to work. When choosing a field in special education
teaching, taking measures to increase desire, interest, and awareness can reduce the problems
experienced in special education. In special education, the changing characteristics of each
student, the differences in the educational and socio-economic levels of the families, and the
unique aspects of the schools negatively affect the patience, stability, strength, desire, and
motivation of the teachers. Measures can be taken to reduce the stress levels of special education

teachers and increase their desire and motivation.
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One of the limitations of this research is that it was carried out with teachers working in
a single special education school. It would be more beneficial to conduct similar research with

a larger sample of special education teachers.
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