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= Tanim

Tirkiye Bilimler Akademisi‘'nin (TUBA) yayin organi olan Yiiksekdgretim
Dergisi /TUBA Higher Education Research/Review (TUBA-HER), yilda Uc kez
(Nisan, Agustos, Aralik) yayimlanan, disiplinlerarasi, hakemli, bilimsel bir
dergidir. Her yil bir cilt tamamlanir. Duzenli sayilar gereginde birden fazla
bolim halinde yayinlanabilir. Dergi ayrica dizenli sayilara ek sayilar ya da
6zel konulu sayilar yayinlayabilir. Yayin dili Tirkce ve ingilizce olan ve hem
basili (p-ISSN 2146-796X) hem de elektronik (e-ISSN 2146-7978) strimleri
bulunan derginin icerigini ytksekogretim ile ilgili konular olusturur. Derginin
elektronik strimd, cevrimici (online) acik erislim (open access) dergi olarak
www.yuksekogretim.org adresinde ve ayni zamanda TUBITAK ULAKBIM
DergiPark platformunda yayimlanmaktadir.

® Amac ve Hedef

Derginin amaci Turkiye ve dunyada ytksekogretime iliskin temel yapisal
ozelliklerin  degerlendirildigi, uygulamalar acisindan Glkeler arasindaki
benzerlik ve farkliliklarin irdelendigi, karsilasilan temel sorunlarin incelendigi
ve coztimlerine yonelik 6nerilerin ortaya kondugu bilimsel bir platform
olusturmaktir. Dergi boylelikle yuksekogretimde uygulanabilir, strdurdlebilir,
yenilikci (inovatif), girisimci ve stratejik yaklasimlarin gelistirilmesine katki
saglayarak akademik bir arsiv yaratmayi hedeflemektedir.

® Dizinler/Veritabanlan
Dergi TUBITAK ULAKBIM TR Dizin, ESCI (Emerging Sources Citation Index),
EBSCO Education Full Text (H. W. Wilson) Database Coverage List ve Google
Scholar tarafindan dizinlenmektedir.

® Telif Haklan

Yiksekodgretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER),blnyesinde yayinlanan yazilarin fikirlerine resmen katilmaz, basili ve
cevrimici strimlerinde yayinladigr hicbir Grtin veya servis reklamricin gtivence
vermez. Yayinlanan yazilarin bilimsel ve yasal sorumluluklari yazarlarina aittir.
Yazilarla birlikte gonderilen resim, sekil, tablo vb. unsurlarin 6zgtin olmasi
ya da daha 6nce yayinlanmis iseler derginin hem basili hem de elektronik
suriminde vyayinlanabilmesi icin telif hakki sahibinin yazili onayinin
bulunmasi _gerekir. Yazarlar yazlarinin btttn yayin haklarini derginin
yayincisi TUBA'ya devrettiklerini kabul ederler. Yayinlanan icerigin (yazi ve
gorsel unsurlar) telif haklari dergiye ait olur. Dergide yayinlanmasi uygun
gorulen yazilar icin telif ya da baska adlar altinda hicbir tcret 6denmez ve
baski masrafi alinmaz; ancak ayri baski talepleri Gicret karsiligi yerine getirilir.
TUBA, yazarlardan devraldigi ve derginin cevrimici (online) striminde
yayimladigi icerikle ilgili telif haklarindan, bilimsel icerige evrensel acik
erisimin (open access) desteklenmesi ve gelistiriimesine katkida bulunmak
amaciyla, bilinen standartlarda kaynak olarak gosterilmesi kosuluyla, ticari
kullanim amaci ve icerik degisikligi disinda kalan tim kullanim haklarini
(ilgili icerikte tersi belirtilmedigi strece) CC BY-NC-ND 4.0 Lisansi (www.
creativecommons.org/licenses/by-nc-nd/4.0) araciligiyla bedelsiz kullanima
sunmaktadir. icerigin ticari amach kullanimi icin yayinevinden yazili izin
alinmasi gereklidir.

® Yayin Etigi

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), yayin etigini en yiksek standartlarda uygulamayr ve Yayin Etigi
ve Kotlye Kullanim Bildirgesinin ilkelerine uymayi taahhit eder. Yayin
surecleri ile ilgili olarak yazarlar, hakemler ve editorlerin sorumluluklarinin
tanimlandigi bu bildirge Yuksekogretim Dergisi Editor Kurulu tarafindan,
Committee on Publication Ethics (COPE), Council of Science Editors (CSE),
Directory of Open Access Journals (DOAJ) ve Open Access Scholarly
Publishers Association (OASPA) adli inisiyatiflerin, dergi editorleri ve
yayincilar icin gelistirdikleri oneri ve kilavuzlar temel alinarak hazirlanmistir.
Yiksekogretim Dergisi Yayin Etigi ve Kotuye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

™ Yayin Kiinyesi }
imtiyaz Sahibi: Turkiye Bilimler Akademisi (TUBA) Baskanligi adina
Prof. Dr. Muzaffer Seker (Baskan)

Sorumlu Yazi Isleri Miidiiri: Doc. Dr. Cem Korkut

Yonetim Yeri: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

26 Haziran 2004 tarih ve 5187 sayili Basin Kanunu geregince yerel streli
yayin tirinde siniflanan Yuksekégretim Dergisi / TUBA Higher Education
Research/Review (TUBA-HER), Trkiye Bilimler Akademisi (TUBA) tarafindan
yayimlanmaktadir (Copyright © 2023, TUBA).

Baski ve Cilt / Printing and Binding: Tekses Ofset Matbaa, Kazimkarabekir Cad.,
Kaltar Carsisi, No: 7/11, Altindag, Ankara, Phone: +90 (0)312 341 66 19

Asit icermeyen kagida basilmistir / Printed in Tirkiye on acid-free paper (Nisan
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Description } )
Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), the official journal of the Turkish Academy of Sciences (TUBA), is
an interdisciplinary, peer-reviewed scientific journal on higher education
studies. One volume is completed every year. The regular issues may be
published in multiple parts if deemed necessary. The journal may also
publish supplements or special issues on specific topics. It is published
triannualy (April, August, December) in both printed (p-ISSN 2146-796X)
and electronic (e-ISSN 2146 7978) versions and welcomes manuscripts in
Turkish or English. Electronic version is published as an open access journal
at www.yuksekogretim.org and on the JournalPark platform by TUBITAK
ULAKBIM synchronously.

Aim and Scope

The aim of the journal is to establish a scientific platform to evaluate the
essential functional characteristics of higher education in Turkiye and the
world, to address similarities and differences among countries’ higher
education systems in terms of practice, and to examine common problems
and to suggest solutions for these problems. In this way, the journal aims
to establish an academic archive that will contribute to the development
of applicable, sustainable, innovative, entrepreneurial and strategic
approaches in higher education.

Abstracted/Indexed

The journal is currently indexed in the following indexing services: TUBITAK
ULAKBIM TR Index, ESCI (Emerging Sources Citation Index), EBSCO
Education Full Text (H. W. Wilson) Database Coverage List, and Google
Scholar.

Copyright . .
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), does not officially agree with the ideas of manuscripts published in the
journal and does not guarantee for any product or service advertisements
on both printed and online versions of TUBA, the publisher of the journal.
Scientific and legal responsibilities of published manuscripts belong to their
authors. Materials such as picture, figure, table etc. sent with manuscripts
should be original or written approval of copyright holder should be sent
with manuscript for publishing in both printed and electronic versions if
they were published before. Authors agree that they transfer all publishing
rights to TUBA. Copyrights of all published contents (written and visual
elements) belong to the journal. No payment is done for manuscripts under
the name of copyright or others approved for publishing in the journal and
no publication cost is charged; however, reprints are at authors’ cost. To
promote the development of global open access to scientific information
and research, TUBA provides copyrights of all online published papers
(except where otherwise noted) for free use of readers, scientists, and
institutions (such as link to the content or permission for its download,
distribution, printing, copying, and reproduction in any medium, without
any changing and except the commercial purpose), under the terms of CC
BY-NC-ND 4.0 License (www.creativecommons. org/licenses/by-nc-nd/4.0),
provided the original work is cited. To get permission for commercial
purpose please contact the publisher.

Publication Ethics . .
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), is committed to upholding the highest standards of publication
ethics and observes the following principles of Publication Ethics
and Malpractice Statement which contains author responsibilities,
responsibility for the reviewers and editorial responsibilities, and is based
on the recommendations and guidelines for journal editors and publishers
developed by the Committee on Publication Ethics (COPE), the Council
of Science Editors (CSE), the Directory of Open Access Journals (DOAJ)
and the Open Access Scholarly Publishers Association (OASPA). Detailed
information about the Publication Ethics and Malpractice Statement of the
journal is available online (www.yuksekogretim.org).

Publication Info B
Ownership: On behalf of Turkish Academy of Sciences (TUBA)
Prof. Dr. Muzaffer Seker (President)

Managing Editor: Assoc. Prof. Dr. Cem Korkut

Administrative Office: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

Due the Press Law of Turkish Republic dated as June 26, 2004 and numbered
as 5187, this publication is classified as a local periodical. Ytksekogretim

Dergisi / TUBA Higher Education Research/Review (TUBA-HER) is published
by Turkish Academy of Sciences (TUBA) (Copyright © 2023, TUBA).

Yiksekégretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER),
cevrimici (online) sriimd internet adresi: / is available online at
www.yuksekogretim.org
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® Yazi Degerlendirme Siireci

Yayinlanmak Uzere dergiye gonderilen yazilar daha 6nce baska bir dergide
yayinlanmamis veya yayinlanmak Uzere eszamanli olarak herhangi bir dergiye
gonderilmemis olmalidir. Bilimsel toplantilarda sunulmus bildirilerden hazirlanan
yazilar, tamami yayinlanmamis olmak kosuluyla dergiye génderilebilir. Gelen yazilar
Editor Kurulu tarafindan ¢n incelemeden gecirilir. Derginin yayin amacina uygun
olmayan yazilar dogrudan reddedilebilir ya da hakem degerlendirmesine alinmadan
yayin amacina ve yayin kurallarina uygun hale getirilmesi amaciyla yazara geri
gonderilir. Dergi kapsamina uygun gorilen yazilar cift kér (double-blind) hakem
degerlendirme (es degerlendirme/peer review) surecine alinir. Editor Kurulu, hakem
yorum ve Onerileri dogrultusunda dergiye gonderilen yazilarin yayina hazirlanmasi
asamalarinda gerekli gérduigu duzeltme ve degisiklikleri Gnermeye ya da herhangi
bir asamada yaziy reddetmeye yetkilidir. Es degerlendirme strecinde gerekli dizelti
asamalarini gectikten sonra yayina kabul edilen yazi, sayfa dizeni hazirlanmak Gzere
yayinevine iletilir. Sayfa dizeni asamasi tamamlanan yazilarin provasi, son baski
onayi icin ilgili (yazismalarin yapildigi) yazara gonderilir. Bu asamalari gecen yazilar,
yazar onayinin ardindan, daha sonra sayfa numarasi verilerek dergi periyoduna
uygun sayida yer almak tzere DOI kodu tanimlanarak cevrimici (online) yayinlanir.
Tdm bu strecler ile ilgili olarak yazarlar, hakemler ve editérlerin sorumluluklarinin
tanimlandigr Yuksekodgretim Dergisi Yayin Etigi ve Kéttye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

®» Kapsam

YUksekogretim  Dergisinde  baslica, yiksekogretim alanina giren  konulan
disiplinlerarasi bir yaklasimla, her acidan derinlemesine inceleyen ¢zgin ampirik
ve kavramsal arastirma yazilari, derlemeler, ¢rnek olay calismalari, gorls yazilari,
gecmis deneyimlere bakis sunan tarihsel yazilar ve editére mektuplar yayinlanir.
Bu sinif yazilardan editére mektup disinda kalanlar icin yayin karari, Editér Kurulu
6n incelemesi sonrasi, hakem degerlendirme (es degerlendirme/peer review) stireci
sonucunda verilir. Hakem degerlendirmesine girecek tim yazi tdrlerinin 6zetler,
anahtar sézctkler ve kaynak(lar) icermesi zorunludur.

Dergide bunlarin disinda, es degerlendirme strecine girmeyen ve yayinlanma karari
yetkisinin Editér Kuruluna ait oldugu, bir bolima davet tizerine hazirlanan, kisa rapor,
uygulama kilavuzu niteligindeki yazilar ve anma yazilari, kitap degerlendirmeleri,
kongre ve literatUr ozetleri, yiksekogretim faaliyetleri ile ilgili haber ve duyurular yer
alabilir.

Dergide yer alan béliimler asagidaki gibi sinisanmaktadir:
® Ampirik Arastirma
@ Kavramsal Arastirma
® Ornek Olay Calismasi
® Derleme
® Gorls
® Gecmise Bakis
® Editore Mektup
® Kisa Rapor
® Kilavuz
® Anma Yazis|
® Kitap Degerlendirmesi
® Ozetler
® Haberler
® Duyurular

Ylksekégretim Derqgisinin kapsami genel olarak asagidaki konulardan
olusmaktadir:
® Yiksekogretim Yonetimi
® Yksekogretim Politikalar ve Stratejileri
® Yiksekdgretimde Egitim-Ogretim (ulusal veya uluslararasi 6lcekte genel
egitim konulari: egitim politikalari, egitim yeterlilikleri, mufredatlar, egitim
programlari, egitim teknolojileri, lcme-degerlendirme vb.)
® Y(iksekogretimde Universitelerin Yapilandiriimasi
® Yiksekogretimde Kalite ve Akreditasyon
® Yilksekdgretimde Bilim Adami Yetistirme, insan Kaynaklari ve Yetenek Kesfi
® Yiksekogretimde Finansman
® Yiksekogretimde Uluslararasilasma
® Yiksekogretimde Cesitlilik
® Yksekogretimde Siralama Sistemleri
® Yiksekogretimde Yenilikcilik, Girisimcilik ve ARGE Stratejileri
® Yilksekdgretimde Sanayi ve Toplum iliskileri
® Yiksekogretimde Kampis Yasami
® Yksekogretimde Yeni Egilimler
® Yiksekogretime Gecis

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

® Yazilarin Hazirlanmasi

Yuksekogretim Dergisinde yayinlanacak yazilarin hazirlanmasinda, asagidaki
kurallardisinda, sosyal bilimler alaninda yaygin kullanilan Amerikan Psikologlar
Birligi'nin (APA) 6nerdigi ortak kurallar (APA, 2009) gecerlidir (www.apastyle.
org). Yazilar 21x29.7 cm (A4) boyutundaki sayfaya, Word programinin gtincel
bir striminde, kenarlardan 2.5 cm bosluk birakacak sekilde, 11 punto Times
New Romankarakteriyle, cift aralikli, sola blok seklinde olarak yazilmalidir.
Hazirlanacak metinlerin(baslik sayfasi haric), kaynak listesi ile tablo ve sekil/resim
alti yazilari dahil 25sayfayr gecmemesine 6zen gosterilmelidir.

Yazilarda bulunmasi gereken bolumler sirasi ile sunlardir:

Sayfa 1 - Baslik sayfasi

Sayfa 2 - Tirkce Baslik, Ozet ve Anahtar Sozctkler

Sayfa 3 - Ingilizce Baslik (Title), Ozet (Abstract) ve Anahtar Sézctkler (Keywords)
Sayfa 4 ve sonrasi - Temel Metin

Sonraki Sayfa - Kaynaklar

Sonraki Sayfa - Tablo Yazisi ve Tablo (her tablo ayri sayfada belirtilmelidir)
Sonraki Sayfa - sekil/Resim Alti Yazisi ve sekil/Resimler (her sekil/resim ayri
sayfada belirtiimelidir)

Son Sayfa - Ekler (dipnotlar, anket formlari vb.)

Baslik sayfasi

BUtln yazilarda birinci sayfaya yazinin bashgi, bunun altina da yazar(lar)in acik ad
ve soyad(lar)i, unvan(lar)i ile birlikte ayni satirda siralanarak yaziimalidir. Bir
satir altta, calismanin yapildigi ya da yazar(lanin bagl bulundugu kurumun
adi ve sehir (farkli bolum ya da kurumlardan olan yazarlar belirtilecek sekilde)
yer almalidir. Bunun da altinda, uzun baslikli yazilarin, dergide yayinlandiginda
devam sayfalarinin Ust tarafinda gériinmesi arzu edilen ve 80 karakteri gecmeyen
kisaltilmis basligr belirtiimelidir. Baslik sayfasinda ayrica yazismalarin yapilabilecegi
yazarin adi ile birlikte iletisim adresi ve telefon, varsa faks numarasi ile e-posta
adresi belirtiimelidir. Bu sayfanin en altina varsa calismayi destekleyen fon ya da
kurulusun adri yazilmali, calisma daha &nce bir kongre ya da benzeri bir bilimsel
toplantida sunulmus ise (sadece 6zetinin ya da bir bolimunin yayinlanmis olmasi
kosuluyla) bu durum ayni bélimde ayri bir satir olarak belirtiimelidir. Isim ve
kurum kimligi gibi bilgiler, dogrudan ya da dolayli olarak baslik sayfasi disinda
hicbir sayfada belirtiimemelidir.

Ozet sayfalari

Turkce ve ingilizce 6zetler bashgi izleyen en az 150, fazla 250 sozciikten olusacak
sekilde ardisik iki ayri sayfaya yaziimalidir. ingilizce 6zet (Abstract) sayfasinda,
ingilizce baslik (Title) bulunmalidir. Ozetleri takiben her bir 6zet sayfasina,
aralarinda virgll olacak sekilde alfabetik sirayla dizilmis ve kictk harse yazilmis,
Turkce ve ingilizce olmak tzere en az 3'er anahtar sozciik eklenmelidir.

Temel Metin

Ampirik arastirma yazilarn dért ana boélimde sunulmalidir. ilk  bélim
basliklandiriimaksizin giris bilgilerinin sunuldugu bélimdr. izleyen bélumlerin
basliklari Yontem, Bulgular ve Tartisma (gerektiginde ek olarak Sonug, Oneriler
ve/veya TesekkUr bolumu) sirasiyla yazilmalidir. Diger yazi tiplerinde bu standart
aranmaz fakat metin (giris bolumU haric) ara basliklara bolinmis sekilde
sunulmalidir. Her bir ara bashgin varsa alt ve daha alt basliklarl kategorileri ayirt
edilecek bicimde yaziimalidir.

Kaynaklar
Kaynaklar, baslarina sira numarasi konmaksizin alfabetik sirayla listelenmelidir.
Tum kaynaklara metin icinde génderme (atif) yapilmis olmalidir.

Metin icinde génderme

Metinde kaynak gdstermek icin parantez acilarak yazarin soyadi, eserin yayim
tarihi verilir. Bes yazara kadar olan kaynaklarda butin yazarlarin soyadlari
verilmelidir. Iki yazarli kaynaklarda daima her iki yazarin soyadi da verilir. Uc ila
bes yazarli kaynaklarda, metindeki ilk géndermede bitun yazarlarin soyadlari
verilirken, varsa ayni kaynagin ikinci ve sonraki atisarinda sadece ilk yazarin
soyadi yazilip sonda “vd.” ifadesi ile birlikte sunulmalidir. Alti ve daha fazla
sayida yazarli kaynaklara yapilan gondermelerde ise ilk atif dahil sadece ilk
yazarin soyadi yazilip sonda “vd.” ifadesi ile birlikte verilir. Yazar adi cimle basi
ya da icinde kullanilarak génderme yapilacaksa bu durumda “vd.” kisaltmasi
yerine “ve digerleri” yazilmalidir.

— Ornek: (Uyanik ve Kandir, 2010) ya da (Meyer, Ramirez, Rubinson ve Boli-
Bennet, 1977) ya da (Gottfredson vd., 2008)

Yazar adi cimle basi ya da icinde kullanilarak gonderme yapilacaksa parantez
icinde ilgili kaynagin yayin yili verilir.

— Ornek: Uyanik ve Kandir (2010) bu konuda farkli disiinmektedirler... ya da
Gottfredson ve digerlerine (2008) gore...
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Dogrudan alinti ifadeler kullanildiginda ek olarak sayfa numarasi belirtiimelidir.
— Ornek: (Uyanik ve Kandir, 2010, s. 119)

Metin icinde ayni yerde birden fazla kaynak gosterilmesi istendiginde, kaynaklar
parantez icinde ilk yazarlarinin soyadi alfabetigine gore dizilerek ve aralari noktali
virgul ile ayrilarak belirtilir.

— Ornek: (Gottfredson vd., 2008; Uyanik ve Kandir, 2010)

Kaynak listesi

Asagida verilen genel 6rneklere uygun sekilde hazirlanmalidir. Birden fazla yazarli
yayinlarda, son yazardan once, Turkce kaynak ise “ve”, yabanci dilde kaynak ise
“and” baglaci konmalidir. Yazar sayisi yediden fazla ise ilk alti yazardan sonra
“..." (Uc nokta) konup son yazarin adi verilir. Kaynak kinyelerinde yediden fazla
yazar adi sunulmaz. Streli yayin adlari, kisaltma yapilmaksizin acik olarak, italik
yazilmalidir. Birden fazla baski yapmis kitaplarda baski sayisi ve DOI (digital object
identifier) kodu bulunmayan kitaplarin kiinyelerinde basim yeri (sehir) ve yayinevi
mutlaka belirtimelidir. Kaynak kinyelerinde DOI kodu, kiictik harfle doi ibaresi
yazildiktan sonra iki nokta Ust Uste konup ara verilmeksizin yazilir.

Cilt ve say1 numarasi bulunan Tiirkce siireli yayin makalesi 6rnegi:
Uyanik, O., & Kandir, A. (2010). Okul éncesi dénemde erken akademik beceriler.
Kuramsal Egitimbilim, 3(2), 118-134.

Yabanci dilde siireli yayin makalesi 6rnegi:

Gottfredson, N. C,, Panter, A. T, Daye, C. E., Allen, W. A., Wightman, L. F, & Deo,
M. E. (2008). Does diversity at undergraduate institutions influence student
outcomes? Journal of Diversity in Higher Education, 1(2), 80-94.

Dergi sayi numarasi siireklilik gosteren ve sayilar arasinda sayfa numaralar
devamlilik géstermeyen siireli yayin makalesi 6rnegi:

Mizikaci, F (2010). Isomorphic and diverse institutions among Turkish Foundation
Universities. Egitim ve Bilim, (157), 128-139.

Henliz basili sayi ve sayfa numarasi almamis, cevrimici (online) yayinlanmis,
DOI kodu iceren yabanci dilde siireli yayin makalesi 6rnegi:

Meer, J., & Rosen, H. S. (2010). Family bonding with universities. Research in Higher
Education. doi:10.1007/511162-010-9174-3

Tiirkce kitap 6rnegi:
Kurbanoglu, S. S. (2004). Kaynak gdsterme el kitabi. Ankara: UNAK Yayinlari.

iki yazarh Tiirkce kitap érnegi:
Kuctkecan, T, & Gur B. S. (2009). Turkiye'de yuksekdgretim: Karsilastirmali bir
analiz. Ankara: SETA Yayinlari.

Editorlii Tirkce kitap 6rnegi:
Varis, F (Ed.) (1994). Egitim bilimine giris. Ankara: Ankara Universitesi Basimevi.

Tiirkce kitap boliimii 6rnegi:

Acan, F (1996). Turkiye'de kadin akademisyenler: Tarihsel evrim ve bugtnku
durum. H. Coskun (Ed.), Akademik yasamda kadin icinde (s. 75-87). Ankara: Turk-
Alman Kltir isleri Kurulu Yayini.

Ceviri kitap érnegi:
Stroker, E. (1995). Bilim kuramina giris (D. Ozlem, Cev.). Ankara: Gindogan
Yayinlar.(1973)

Tiirkce tez 6rnegi:
Koprald, D. (1994). Universite kiittiphanelerinde kitap koleksiyonunun kullanimi
Uizerine bir arastirma. Yayimlanmamis doktora tezi, Hacettepe Universitesi, Ankara.

Yabanci dilde kitap érnegi:
Witt, S. L. (1990). The pursuit of race and gender equity in American academe.
New York: Praeger.

Birden fazla baski yapmis yabanci dilde kitap érnegi:
Raudenbush, S. W, & Bryk, A. S. (2002). Hierarchical linear models (2nd ed.).
Thousand Oaks, CA: Sage.

Editorli yabanci dilde kitap 6rnegi:

Brown, O. G., Hinton, K. G., & Howard-Hamilton, M. (Eds.). (2007). Unleashing
suppressed voices on college campuses: Diversity issues in higher education. New
York, NY: Peter Lang.

Yabanc dilde kitap b6limii érnegi:

Niemann, Y. F (2003). The psychology of tokenism: Psychosocial realities of
faculty of color. In G. Bernal., J. E. Trimble, A. K. Burlew, & E T. L. Leong (Eds.).
Handbook of racial and ethnic minority psychology (pp. 100-118). Thousand
Oaks, CA: Sage.
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Yabanc dilde kitap serisi icinde béliim 6rnegi:

Paulsen, M. B., & Toutkoushian, R. K. (2008). Economic models and policy analysis
in higher education: A diagrammatic exposition. In Smart, J. C. (Ed.), Higher
education:

Handbook of theory and research (Vol. 23, pp. 1-48). New York: Springer.

Yabanc dilde tez 6rnegi:

Cowan, L. Y. (2006). An examination of policies and programs used to increase
ethnic and racial diversity among faculty at research universities. Unpublished
doctoral dissertation, University of lllinois at Urbana-Champaign.

Elektronik kaynak érnekleri:

World Wide Web (www) araciligiyla elde edilen elektronik doktmanlar asagidaki
gibi listelenir:

— Ornek 1: OSYM (2009). Yiiksek &grenim istatistikleri. Erisim adresi http:/
www.osym.gov.tr (15 Mart 2010).

— Ornek 2: The Economist (2004, Jan 8). The curse of nepotism. Erisim adresi
http://www.economist.com/world/unitedstates/displaystory.cfm?story_
id=2333345

(15 Mart 2010).

Sekil, Resim ve Tablolar

Metin icinde ayri kategorilerde numaralandiriimali, numaralandirmada Romen
sayilari kullaniimamalidir. Tablo yazilari tablolarin Ust tarafinda yer almalidir. fiekil/
resim alt yazilari sirasina gore ayri bir sayfada sunulmalidir. Vektoryel yazilimlarda
hazirlanmis sekiller (cizim ve grafikler) TIF ya da EPS formatinda kaydedilebilir.
Renkli sekiller RGB (8 bits) olarak TIF formatinda, siyah/beyaz cizimler ise EPS
formatinda kaydedilmis olmalidir. Resimler 300 dpi coztnurltkte, TIF ya da JPG
formatinda hazirlanmalidir. fiekil, tablo ya da resimlerde gerektiginde standart
disi kisaltmalar kullanilabilir. Bu durumda kullanilan kisaltma ilgili baslik ya da
sekil/resim alti yazisinda aciklanmalidir. Daha 6nce yayinlanmis sekil, tablo ya
da resimler, yalniz kesin gerektigi durumlarda karsilastrma amaciyla, yazar ya
da yayincaisindan (telif hakki sahibinden) yazili izin alinarak, kaynak gosterilmek
kosuluyla kullanilabilir.

Ekler

Metin icinde yer kaplamamasi amaciyla ayri bir yerde (dipnot olarak) verilmek
istenen aciklamalar bu bolumde siralanabilir. Metin icinde gerekli yerlerde, koseli
parantez icinde Ust karakter seklinde sira numarasi verilen ilgili dipnotlar bu
bolimde (endnotes) siralanarak sunulmalidir. Yazarlarin zorunlu olmadikca dinot
kullanmamalari 6nerilir. Bunun disinda anket formu, harita, plan vb. diger 6geler
de ekler boluminde verilebilir. Bunlarla ilgili aciklama yazilari da bu bélimde yer
almalidir. Birden fazla ek malzeme sunulmasi gerekliliginde her bir ek icin Romen
rakamlari ile ayri sira numarasi verilmelidir.

Kontrol Listesi

Yazinin uzunlugu (en fazla 25 sayfa)

Genel bicim (iki aralikli satir; 11 punto Times New Roman karakteri; kesme
isareti disindaki noktalama isaretlerinden sonra tek aralik)

Baslik sayfasi (yazar ve kurum adlari; kisa baslik; iletisim adresi)

Ozetler (Turkce ve Ingilizce; en az 150, en fazla 250 s6zciik)

Anahtar sézclkler (en az 3'er adet)

Temel metin (basliklar)

Kaynaklar (APA kriterlerine uygunluk)

fiekil, tablo ve resimler (numaralandirma; alt yazilar; 6zgunltk/izin yazisi)
10. Ekler (Romen rakami ile numaralandirma ve aciklama yazilari)

11. Basvuru mektubu (iletisimden sorumlu yazar; cikar cakismasi beyani)

12. Gorsel malzeme (sekil, resim vb.) izin yazisi (daha énce yayinlanmis ise)

OONUTAWN =

™ Yazilarin Gonderilmesi

Degerlendiriimek Uzere dergiye goénderilecek yazilarin gonderim ve hakem
degerlendirme sureci (peer review) izlemi sadece www.dergipark.gov.tr/
yuksekogretim adresinde, Makale Gonder sekmesi altinda yer alan cevrimici
(online) sistem araciligiyla yapilabilmektedir. Dergimiz fiubat 2019 itibariyle
elektronik ya da geleneksel posta yoluyla yazi kabul etmemektedir. Gonderilecek
yazilarin hem Word hem de PDF formatinda dokimanlar olarak gtincel stirim bir
yazilimla hazirlanmis olmasina dikkat edilmelidir.

Editéryal iletisim:
Doc. Dr. Haydar Yalcin

Turkiye Bilimler Akademisi (TUBA), Baskan Danismani
Vedat Dalokay Cad., No: 112, Cankaya 06670 Ankara
Tel: 0312 442 29 03

E-posta: tuba@tuba.gov.tr
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Kiymetli Okurlarimiz,

Turkiye’de meydana gelen ve 11 ilimizi dogrudan etkileyen
Kahramanmaras merkezli iki biiyik deprem ve takip eden
depremler silsilesi; yiiksekogretim, ticari hayat ve saghk hizmetlerini
ciddi sekilde etkilemigtir. Elbette en 6nemli, telafisi olmayan ve
travmatik hasar; ytksek sayida can kayiplari, uzun dénemli tedavi
sirect ya da organ kaybi yasayan depremzedeler ve bunlardan
etkilenen aileler nezdinde yasanmigtin. Depremler neticesinde
tniversitelerde, pandemide oldugu gibi c¢evrimi¢i egitime
gecilmistir. Bu durum, egitim stirecinde aksakliklara yol agmis ve
ogrencilerin akademik 6grenme stirecleri sekteye ugramistir.

Bunun yaninda deprem bélgesinde iktisadi faaliyetler de biiytk
zarar gormustir. Bolgedeki buytik ve kiigtik isletmelerin faaliyetleri
durma noktasina gelmis, istthdam azalmig ve iretim kesintiye
ugramistir. Dolayisiyla insanlarin temel ihtiyag maddelerine ulagimi
zorlagmugtir. Ayrica, depremler nedeniyle sehirlerin altyapilarinda
biiytk ¢aph hasarlar meydana gelmis ve sehir ici ve sehirlerarast
ulagim aksamigtir. Depremlerden etkilenen en 6nemli hizmet
kollarmndan biri de saghk olmustur. Hastanelerin buytik kismi
depremi hasarsiz atlatsa da saglik personelinde yasanan kayiplar,
yarali sayisinin ¢ok fazla olmasi gibi nedenler saglk hizmetlerinin
olumsuz anlamda etkilenmesine neden olmustur.

Ttm bunlarin yani sira depremler nedeniyle toplumsal psikolojinin
derin bir sekilde etkilenmesi, genelde Ttrk milleti olarak 6zelde ise
Tirk akademisi olarak aklimizin ve génlimiiztin deprem bélgesine
odaklanmasma ve akademik faaliyetlerimizin bir siireligine
ertelenmesine yol agmustir. Tabi bu durum, bu 6lcekte bir felaket icin
dogal bir siiregtir. Tim bu olumsuzluklara ragmen devlet ve millet
el ele vererek yaralar sarmak ve bélgeyi yeniden giiclendirmek
igin harekete gegildi. TUBA da, iilkenin bilim stratejisine yénelik
raporlamalar ve bilimsel yayin faaliyetleri gerceklestirmek, bunlar
ilgili kurum ve kisilerle paylagmak sorumlugunu yerine getirmek
iizere diizenledigi “TUBA Dogu Anadolu Fay Hatti Depremleri
Degerlendirme Toplantisi” ile deprem felaketlerini 20°nin tizerinde
farkh bilim disiplininden 50’ye yakin akademisyenle cesitli acilardan
ele alinmasina olanak sagladi. Toplantida deprem felaketine iligkin
sunulan tespit, oneri ve ¢oziimler ile TUBA Akademi Konseyi’nin
deprem bolgesine yaptigi ziyaret kapsamindaki arastirma, inceleme
ve gézlem faaliyetleri kapsamli bir rapor halinde TUBA tarafindan
basilarak ilgili kurum ve kuruluslarla paylagildi. Ayrica konuya ilgi
duyan ve bilgi edinmek isteyenler igin de TUBA web sitesinden
rapora ulagim saglanmaktadir.

Yine gorevleri ve hedefleri dogrultusunda TUBA, Tiirkiye’de
ve diinyada vyiiksekdgretime iligkin temel yapisal 6zellikleri
degerlendirmek, tilkeler arasi uygulama benzerlik ve farkhiliklarini
incelemek ve ayrica sorunlara ¢éziim Onerileri ortaya koymak
amaciyla Yiiksekogretim Dergisi / TUBA Higher Education
Research / Review (TUBA-HER)'in yeni sayismi yayimlamustir.
TUBA-HER’in bu sayisinda, iilkece ¢ok zor bir dénemden
gectigimiz bu stirecte yliksekogretimin temel dinamiklerine yonelik
bir dizi yaziy ilginize sunuyoruz.

Saygilarimizla,

Editor Kurulu

Editorden / Editorial

Yiiksekdgretim Dergisi / TUBA Higher Education Research/Review (TUBA/HER),
13(1), vi. © 2023 TUBA  doi:10.2399/y0d.23.000000

Dear Readers,

Kahramanmaras centered earthquake chain which occurred in Tiirkiye that
affected 11 cities directly had severe effects on higher education, commerce
and health services. Certainly, the most significant, irreparable, and traumatic
damage occurred in terms of a high number of casualties, long-term treatment
processes, or organ loss experienced by earthquake victims and the affected
Jamilies. As a result of the earthquakes, universities have transitioned to
online education, similar to during the pandemic. This situation has caused
disruptions i the education process and has interrupted students’ academic
learmang journeys.

In addition, economic activities have suffered significant damage n the
earthquake-affected region. The operations of both large and small businesses
wn the area came to a halt, leading to a decrease in employment and disruptions
in production. As a result, accessing essential goods and services has become
harder to reach_for the affected population. Furthermore, the earthquakes caused
extensive damage to the infrastructure of cities, leading to disruptions in both
wmtra-city and inter-city transportation. One of the most affected sectors by the
earthquakes has been healthcare. While most hospitals survived the earthquakes
without much damage, losses in healthcare personnel and a high number of
wmyured individuals have had a negative impact on healthcare services.

In addition to all of this, the deep impact of the earthquakes on societal
psychology, both in general as the Turkish nation and specifically within the
Turkish academia, led to our minds and hearts being focused on the earthquake-
affected region and the temporary postponement of academic activities. Of
course, this is a natural process for a disaster of this magnitude. Despite all
the adversities, the state and the people joined forces to heal the wounds and
strengthen the region once again. The Turkish Academy of Sciences (TUBA)
organized the “TUBA East Anatolian Fault Line Earthquakes Fvaluation
Meetings™ to carry out scientific reporting and publishing activities related to
the country’s science strategy, and to share them with relevant institutions and
individuals. The meeting provided an opportunity to address the earthquake
disasters from various perspectives with the participation of nearly 50 academics
Jrom over 20 different scientific disciplines. The findings, recommendations, and
solutions presented at the meeting, along with the research, investigations, and
observations conducted by the TUBA Academy Council during their visit to
the earthquake-affected region, were compiled into a comprehensive report by
TUBA and shared with relevant institutions and orgamizations. Additionally,
the report is accessible through the TUBA webstte for those interested in the topic
and seeking information.

TUBA has published the latest issue of the Journal of Higher Education
Research (TUBA-HER), in line with its missions and objectives, to evaluate
the fundamental structural features of higher education in Tiirkive and globally,
examine the similarities and differences in practices between countries, and
provide solutions to the existing problems. In this issue of TUBA-HER, we
present a series of articles focusing on the fundamental dynamics of higher
education during this challenging period that our country ts going through.

Best Regards,

Editorial Board
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Exploring Turkish Higher Education Statistics

istatistikler: Turkiye'deki Yiiksekégretim istatistiklerini Kesfetmek icin Acik Veri R Paketi

Mustafa Cavus' (2, Olgun Aydin?

'Department of Statistics, Eskisehir Technical University, Eskisehir, Turkiye

’Department of Statistics, Gdansk University of Technology, Gdansk, Poland

Ozet

Resmi istatistik, finans, egitim ve ¢esitli diger alanlar i¢in acik veri
kiimeleri mevcuttur. Agik veri kiimeleri, resmi makamlarin yani
sira {igiincii taraflar tarafindan yayinlanmaktadir. Ornegin, Tiirkiye
Yiiksekogretim Kurumu, Tirkiye’deki yiiksekogretime yonelik
bir web portali sunmaktadir. Portaldan tniversiteler, fakiilteler ve
bélimler hakkinda detayli veri setleri elde edilebilmektedir. Portal
tarafindan saglanan veriler kullanilarak, yiiksekogretimin ekonomi
tizerindeki etkisinin anlagilmasi, 6grencilerin yiiksek6gretim agisindan
zaman i¢indeki tercihlerindeki degisikliklerin incelenmesi gibi detayli
analizlerin yapilabilmesi miimkiindiir. Bu portal, bir¢cok 6nemli
bilgil icermesine ragmen, herhangi bir Uygulama Programlama
Arayiizii (API) veya verileri tek bir yerden kolayca indirmek veya
sorgulamak icin herhangi bir secenek sunmamaktadir. Mevcut
makale, yiiksekogretim istatistiklerini kolayca erisilebilir kilmak
icin tasarlanmig kullanici dostu bir R veri paketini tanitmaktadir.
Bu paket aragtrmacilara, hali hazirda portaldan kazinmus olan
verileri sorgulayabilme ve bazi basit analizler yapabilme olanag:
sunmaktadir. Paket ile aragtirmacilarin yiiksekogretim istatistiklerine
kolayca erigebilmesine katk: sunulmas: hedeflenmektedir.

Anahtar Kelimeler: Tiirk yiiksekogretimi, istatistik, iiniversite,
acik veri, R, sosyoekonomik

pen data has become an important element

for the reproducibility of scientific studies. In

addition to the importance of providing open
data, making the data easily accessible on the web has
been critical. The importance of open data portals for
transparency in the public sector is one of the most crucial
topics in current debates on how to provide accountable,
participatory, and responsive governance (Lnenicka and
Nikiforova, 2021). For these reasons, the push to make
data easily accessible has gained momentum in recent
years.

Abstract

There are open datasets available for official statistics, finance,
education, and a variety of other domains. The open datasets are
published by third-party vendors as well as official authorities. For
example, The Turkish Higher Education Council maintains a web
portal dedicated to higher education in Tirkiye. Detailed datasets
about universities, faculties, and departments can be obtained from
the portal. Using the data provided by the portal, detailed analysis
can be done such as the understanding impact of higher education
on activities in the economy connected to movements of the students
within or between cities. Especially such activity can be observed in
real estate since students rent flats or rooms. Moreover, this data helps
researchers analyze changes in students’ preferences in terms of higher
education over time. Although this site contains a variety of important
information, it does not provide any Application Programming
Interfaces (API) or any other possibilities to easily download or query
the data in one place. This paper introduces thestats, a user-friendly
R data package designed to make higher education statistics easily
accessible. Researchers can use the package to query data, which is
already scraped from the portal, using the R functions provided by the
package. Thanks to the package, researchers do not need to perform
any further effort to delve into Turkish higher education statistics. Tt
is sufficient for the researchers to use the package to begin exploring.

Keywords: Turkish higher education, statistics, university, open-
data, R, socioeconomics

The initiatives such as 7OpenSci' and rOpenGov? focusing
on this issue have provided significant contributions in
recent years. 7OpenSci is a non-profit organization that
develops community-contributed R software tools that
help to reach web-based scientific data sources efficiently
(Boettiger et al., 2015). 7OpenGov is a community of R
package developers dedicated to open government data
and related subjects.

1 https:/ropensci.org/
2 https:/ropengov.org/
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The eurostaris one of the packages was developed by rOpenGov
(Lahti et al., 2017). The package is designed to search,
download, manipulate, and visualize the open data from
Eurostat’. There are also several R packages, developed by
individual researchers, which provide the ability to analyze
open data from various sources in R (Senyondo et al., 2021;
Glogowski et al., 2019). While some of the packages scrape
web pages that provide open-source data, some of them are
using an APIL. (Abbott, 2019; Freire and McDonnell, 2018;
Odell, 2020). Some papers provide built-in R commands
to access the open data via APIs (Koontz et al.,, 2020;
McGuinness et al., 2020; Sparks, 2018). The number of
open data sources for different scientific disciplines has been
increasing with the help of rapidly developing open-source
technologies. Thanks to this, researchers have a chance to
access various open data sources and this allows researchers
to have a different perspective and deep understanding of
the topics they focus on. Undoubtedly, open data sources
for the higher education systems are also very crucial, as
higher education affects the economy and development of
the country.

The higher education system in Tirkiye is administrated
by the Council of Higher Education (CoHE) which is an
autonomous institution that is responsible for the planning,
coordination, and governance of higher education in
Tiirkiye under the Turkish Constitution and the Higher
Education Laws*. Turkish higher education consists of
three cycles: bachelor’s, master and doctoral studies. This
paper focuses on the data for admission to the first cycle,
which involves 4 to 8 semesters or more, depending on the

field of study (Turkish Council of Higher Education, 2021).

The Turkish higher education admission procedure is
nationally standardized, and universities may use additional
criteria for a further selection of applicants. A national two-
stage placement system regulates entry to tertiary education
and places students in various programs. The Basic
Proficiency Test (Temel Yeterlilik Testi - TYT), formerly
known as the Transition to Tertiary Education Examination
(Yiiksekogretime Gegis Sinavi - YGS), is a multiple-choice
evaluation of key disciplines such as Turkish grammar,
social sciences, mathematics, and science. Passing The
Basic Proficiency Test is enough to gain admission to short-
cycle tertiary programs in which the majority of students
enroll. Students must take an additional test called the Field
Qualification Test (Alan Yeterlilik Testi - AYT), previously
known as the Undergraduate Placement Exam (Lisans
Yerlestirme Smavi - LYS), in subjects relevant to their
preferred field of study to enroll in bachelor’s programs.
Students’ preferences, The Basic Proficiency Test and Field
Qualification Test results, and average classroom grades
in upper secondary education are utilized to decide their
placement in bachelor’s programs using a centralized system
that automatically allocates applicants to study programs.
Most programs have a demand-based admissions criterion,
while the most selective programs, such as medical, law, and
engineering, have a minimum pre-set admissions threshold.

3 _https://ec.europa.eu/eurostat
4 https://www.yok.gov.tr/en/institutional/higher-education-system

Thrkiye does not have a national examination to confirm
upper secondary education completion. Instead, upper
secondary certification (i.e., receiving a high school diploma)
is based primarily on students’ average scores on classroom
tests from grades 9 to 12°.

There are many research studies in the literature focusing
on the higher education system and statistics in the world.
One of the most common research questions on this topic
is “How to analyze higher education entrance exams?”.
Nagy and Molontay (2021) argued that it is critical to find a
suitable admission procedure that can distinguish between
students with high academic potential and those who are
likely to become future dropouts. Ferrao and Almeida (2019)
argued that the relationship between university entrance
exam scores and the academic performance of students
after their first-year studies vary depending on various
socioeconomic factors. Another critical research question
is “How researchers can understand the reasons behind
the university preferences of students?”. Heiskala et al.
(2021) found out that, in Finland, higher education attracts
successful students from lower socioeconomic backgrounds.
However, successful students from higher socioeconomic
backgrounds have a substantially higher probability of
enrolling in university studies. Tilak (2020) indicated that
professions in electronic engineering, computer science, and
information technology have changed so rapidly in recent
years that it has caused an unbalanced growth of disciplines,
creating imbalances in the labor market in countries such as
China, Brazil, and Russia.

As can be seen, there are many studies on higher education.
However, the importance of these studies is more critical
for Turkiye. From 1971 to 2016, the number of students
enrolled in Turkish higher education increased by 700%
(Ergen and Cakioglu, 2018). The total number of students
in higher education is 8.3 million students: 3.85 million
of them are face-to-face students, and the rest are in open
education (Yurdakul & Sahin-Demir, 2022). Also, Tirkiye
has the highest number of students in higher education in
Europe, as there are two times more bachelor students than
Germany which is the most crowded country in European
Union by 2018 (Aydin and Cavus, 2021). The reason behind
this jump in some students is the Turkish government’s
strategy which is aiming to have at least one university in
every city (Arap, 2010). However, a recent research study
showed that not all of the students registered for university
continue their studies (Yurdakul and Sahin-Demir, 2022).
"This situation has been causing many changes in Tirkiye
and has been having a vital effect on the economy, and
socio-demography of the country. These changes can
be concluded that higher education in Tiirkiye has many
aspects that need to be analyzed from different perspectives.
Several studies are focusing on changes and aspects of
Turkish higher education.

5 https://www.yok.gov.tr/en/institutional/higher-education-system
ld=/content/component/7 1ee93b4-en
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Apaydin (2020) indicated that the majority of young people
prefer to study for a job in the health, engineering, and
teaching domains, as those domains offer relatively better
employment prospects in Tiirkiye. Suna et al. (2020) examined
the socioeconomic background and preferences of high
school students focusing on science regarding the transition
into higher education. The study showed that students from
higher socioeconomic backgrounds have a higher tendency
to begin university studies compared to students from lower
socioeconomic backgrounds. Karsli and Anli (2010) pointed
out that the higher education entrance exam is a source of
anxiety among young people in Trkiye.

In addition to these studies, a few studies in the literature focus
on the rapid development of the higher education system in
Tiirkiye (Tekneci, 2016; Gok, 2016; Ozoglu etal., 2016). There
are many studies in the literature about Higher Education in
Tirkiye. However, due to the limitation of accessing open
data sources, the topic could not be analyzed from different
perspectives. At this point, the only data source is a web portal®
maintained by the Council of Higher Education dedicated to
higher education statistics in Tiirkiye. Detailed statistics about
universities, faculdes, and departments such as the number
of students placed, their scores, gender distribution, number
of choices, etc.’, and also the success of the graduates of the
programs in the central specialization exams can be obtained
from the portal. However, there is no easy way to download or
query the data using one of the most preferred languages among
researchers such as R. This undoubtedly makes it difficult to
use the data in research and compels researchers to work on
samples. The main goal of the study is to introduce the user-
friendly R data package thestats which intended to make higher
education statistics provided by the Turkish Higher Education
Council accessible, except the statistics related to the success
of the graduates. Researchers can use the package to easily
explore the data, which is already scraped from the portal.
The package is expected to be an important source for solving
the problem of data-driven planning and policy development
(Erdogan, 2014; Giinay and Ozer, 2016; Ozoglu et al., 2016),
which is known as one of the most important problems in the
Turkish Higher Education system.

I Figure 1. Hex logo of thestats package.

6  https://yokatlas.yok.gov.tr/lisans-anasayfa.php

7 Full list of the statistics are available on https://github.com/

\.

This article is organized as follows. The following section
provides an overview of the Turkish higher education
system. The third section covers information about the
development stages of thestats, types of data provided by
the package, and how the data are obtained. Section four
provides information about the usage of the package.
The fifth section presents a few potential outcomes that
can be obtained by using thestats, while the last section
summarizes the paper by discussing the importance of the
open official data and suggesting potential future studies.

Mechanism of thestats Package

A user-friendly R data package, thestats, is developed to
make higher education statistics accessible in an easy way.
The data provided by this package is gathered from the
web portal of the project titled Higher Education Program
Adlas®.

thestats

{rvest} {usethis}

Date Dataset

Source

users

region_uni_en

fegon o en

scores. >

Step 1 Step 2 Step 3 Step 4

@ function

@ datafile

W Figure 2. Mechanism of thestats package.

The researchers, who are interested in the data on the
portal, have to follow many steps to reach only a part of
this very unique dataset. As a first step, the portal requires
you to choose a university name or department name.
Following this, thirty hamburger menus appear and each of
them contains multiple pieces of information. Researchers
have to open the menus to see statistics provided through
tables or graphs. There is no possibility of downloading
the statistics, the only way of retrieving the data is to copy-
paste. Considering this complex process, the authors of
the package spent a significant amount of time scraping
data from the portal carefully. rvest package was used
to scrape data and proper data manipulation techniques
were applied using dplyr (Wickham, 2021; Wickham et
al, 2021). After ensuring the data quality, R data files are
created using usethis (Wickham and Bryan, 2021), which is
an R package for handling the creation of R data files and
wrapping them into an R package. This flow is summarized
in M Figure 2. The users can simply install thestats and
begin exploring the Turkish Higher Education Statistics
using three functions or direct data files provided by the
package.

analyticsresearchlab/thestats/blob/main/docs/Table3.md
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W Table 1. Arguments used in the functions of thestats.

Argument Definition

region names geographical region of universties

city names the city where univerities are located
university names  name of universities

departmen names names of departments in universities

lang language of the information
aggregation an option to aggregate the filtered data
var_ids statistics about the universities in -scores-

Function
list dept list_score list uni

v v v
v v v
v v
v v
v v v
v v

v

thestats provides three easy-to-use functions: list
dept (), 1list uni(), and list score() with
arguments shown in Bl Table 1. The functions simply help
the users query and create simple aggregations on the top
of data files provided by the package: depts, depts_en,
regions cities, regions cities_en, and scores.
The arguments provide different options to the users.
These options for the departments names are shown
in manuals of depts, depts_en datasets, for the region
names and city names arguments are shown in manuals
regions cities and regions cities en datasets.
For more information, please refer to the package manual®.
The default value of the lang argument is “en” which
defines the language of the results as English, to retrieve
results in Turkish, “tr” should be passed to the argument.
The aggregate provides two options for list uni () and
one option for the 1ist dept () function. These options
are count by city for obtaining the group sum of
universities per city, and count by region for obtaining
the group sum of universities per each region defined by
the user, respectively. The key argument in the package
is the var_ids. It is used to call the 196 statistics about the
departments, and detailed information about these statistics
is given in the manual of scores dataset. The various usage
examples of the functions and arguments introduced in this
section are given in the following section.

Usage of thestats Package

As mentioned in the previous section, thestats provides
three functions: list uni(), list dept (), and
list score(). The list uni () function helps to
query universities in cities or regions specified by the
user. Moreover, the function allows aggregations such as
the number of universities per year in cities or regions
specified by the user. The function has four arguments:
region names, city names, aggregation, and
lang.

9 https://CRAN.R-project.org/package=thestats

# installing and
install.packages
library(thestats)

# listing the unive
list_uni(region_names = "all", city_names = "Izmir")

ities in Izmir

website
http://www.deu.edu.tr
https://ege.edu.tr

id university
1031 Dokuz Eylul University
1034 Ege University
1129 Izmir Bakircay University
1111 Izmir Demokrasi University
1057 Izmir Katip Celebi University State Izmir Agean

6 1058 Izmir Institue of Technology State Izmir Agean
7 2035 Izmir University of Economics Private Izmir Agean
8 2096  Izmir Tinaztepe University Private Izmir Agean
9 2060 Yasar University Private Izmir Agean

type city region
State Izmir Agean
State Izmir Agean
State Izmir Agean
State Izmir Agean

https://vww
://www. tinaztepe.edu.
www. yasar .edu.

I Figure 3. Example usage of list_uni() for listing universities in a
specified city.

The region names argument is to pass names of the
regions, and city names are for specifying city names
shown in the table!®. The lang argument is to select
English or Turkish as a language for results returned by
the function. As an example, let us assume that the user
would like to query universities in Izmir, which is a city in
the western part of Tirkiye in B Figure 3.

# installing and lo !
install.packages("thestats"
library(thestats)
# listing the number of ities in Izmir and Mugla
city_names = c("Izmir", "Mugla"),

list_uni(region_names = "all",

aggregation = "count_by_city")

city type n
1 Izmir Private 3
2 Izmir  State 6
3 Mugla State 1

I Figure 4. Example usage of 1ist uni () function for listing the
number of universities in the specified cities.

Inthe example, the 1ist uni () function returnsinformation
such as the name, type, and web page URLSs of the universities
in Izmir. The codes in B Figure 4 can be used to get the
number of universities per type (state or private) in Izmir and

Mugla.

10 https://github.com/analyticsresearchlab/thestats/blob/main/docs/
Table2.md
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The list dept () function helps to query universities
and departments by cities or regions. Moreover, it allows
aggregations such as the number of universities or the
number of universities having specific departments per
year in cities or regions defined by the user. The function
has a dept names argument in addition to arguments that
list uni () has. It allows users to query departments or
universities per city or region. As shown in Bl Figure 5, there
is a possibility to retrieve universities that have Statistics
departments in Izmir and Mugla, using the function.

# installing ai
install.packag
Library( thestats)

# listing the number of a

deparments in Izmir

Llist_score(region_n:
city_nam
univers 2 1,
depart ‘Statistics",
var_ids = c("X190", "X196"))

and the incoming exchange st

type program_code university faculty department X190 X196
103110239 Dokuz Eylul University Faculty of Science Statistics 5 0
0

ity Faculty of Science Sta
ersity Faculty of Science Stat

o
0

0

0

B Figure 5. Example usage of 1ist dept () function for listing
universities in the specific cities that have a specified department.

The list score() function is for querying detailed
statistics about universities at the level of departments, cities,
and regions. The function has var ids in addition to the
arguments that list uni() and list dept () have.
The var ids allow users to specify the type of statistics
described in the table' and the manual of scores dataset on
page 7 of the package manual'2.

# installing and
install.pac
Library( the:

and the incoming exc

department_names
var_id g

id year type program_code university faculty department X
11031 2020 State 103110239 Dokuz Eylul University Faculty of Science Statistics
Dokuz Eylul University Faculty of Science Statistics
Dokuz Eylul University Faculty of Science Statistics
Ege University Faculty of Science Statistics
Ege University Faculty of Sc Statistics
Ege University Faculty of Science Statistics

1031162
103
4 2020 State
4 2019 State

1034 2018 State

B Figure 6. The R codes and output of “listing some statistics of a
specified department in a specified city”.

As shown in B Figure 6, users can pass the name of the
statistics they are interested in into var ids argument.
In this example, X190 (number of assistant professors) and
X196 (number of incoming exchange students) statistics are
retrieved for all of the universities which have the Statistics
department in Izmir.

Although only two variables are used in the above usage
example, the 1ist score function provides 197 variables
for over 25.000 programs to the users.

11 https://github.com/analyticsresearchlab/thestats/blob/main/docs/
Table3.md

12 https://cran.r-project.org/web/packages/thestats/thestats.pdf

Cilt/

Applications Using thestats Package

Many data visualization techniques can be applied to the data
provided by thestats to contribute to the research regarding
disciplines related to higher education in Tiirkiye. Below are a
few examples of how the data provided by the package can be
visualized and used. The repository’s link which consists of the
source codes of the examples is provided in Appendix.

In the first application, the change in the city preferences of
the students over years is examined using the total number
of placed students per city which can be easily obtained by
using thestats. State and private universities are shown in Il
Figure 7B and I Figure 7A represents only state universities
in Tirkiye. According to the Bl Figure 7B, the city with the
highest number of students who preferred state universities
in 2020 was Istanbul (98.696), followed by Ankara (47.437),
then Eskisehir (25.768), Izmir (23.654), Erzarum (16.009), and
Konya (15.750). It can be seen that the total number of students
who preferred universities in Istanbul increased between 2018
and 2020, reaching approximately 100.000 students. However,
because there are many private universities in Istanbul, this
might not represent the whole picture.

According to the B Figure 7A, the city with the highest
number of students who preferred state or private universities
in 2020 was Istanbul (40.453), followed by Ankara (33.095),
then Eskisehir (25.768), Izmir (20.702), Erzurum (16.009) and
Konya (14.209). About 60% of the total number of students
who preferred to study in Istanbul consists of students who
were placed in private universities.

A B

o

-

1 Y

e

I Figure 7. Number of placed students by cities in state (A) and all
universities (B).

In comparison, this ratio is about 25% in Ankara, 12% in Izmir,
and 10% in Konya. The reason behind not having differences
between the two figures for Eskisehir and Erzurum can be
explained by the fact that there are no private universities in
these cities.

In addition to the number of placed students, the inter-
regional movement of students is an important indicator for
regional and national economies. The movement of students
to and within cities such as Istanbul, Ankara, Izmir, Eskisehir,
and Konya has a significant impact on the economy, especially
in the housing sector (Vatansever et al., 2020).
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The real estate platform that operates in Tiirkiye, Hepsiemlak.
com, published a report that focuses on the price changes
of residential units for rent during the opening period of
universities in Istanbul, Ankara, Izmir, Eskisehir, Kocaeli
and Konya, which are the most preferred cities for university
education. This reportalso includes the statistics for individuals
between the ages of 18-24, who visited the Hepsiemlak.com
platform and were looking for a residential unit to rent, for the
same period. According to the report, the highest price increases
(between 20% and 35%) in this period were observed in the
districts of Istanbul, where universities are located. However, in
many districts in metropolitan areas, rental prices increased by
5% to 25% right before the academic year started. According
to the portal’s visitor statistics, in the same period, the search
volume of rental residential units for users within the age range
of 18-24 increased by 50%. In almost all metropolitan areas,
the search for residential units for rent by visitors in the same
age group increased by 50%-100%. During the same time
period, in the metropolitan rental value for flats increased by
around 30%, and demand for such rental properties increased
by around 120% monthly". The movement of students not
only affects the housing sector but also other sectors such as
retail, and fast-moving consumer goods, as students have daily
needs. Thus, in the second application, the flow of the number
of placed students per each geographical region in Tiirkiye is
considered and a chord diagram was created as shown in

Figure 8.

Chord diagrams present the flows between a set of entities.
On the chord diagram shown in Bl Figure 8, the entities are
the geographical regions and the links are the inter-regional
flows of the students within Tiurkiye. It can be seen that
approximately 282.000 students remained in the Marmara
region. Approximately 40.000 students from the Marmara
region moved to other regions to study and about 48.000
students, who are from different regions than Marmara,
moved to the Marmara region for having higher education.
The more-detailed data visualization summaries about the
flow of the students can be easily done like in Gur (2022) using
the proposed R package.

Conclusions

In Tirkiye, the Turkish Statistical Institute, the Central
Bank, and other government agencies are the principal
publishers of statistical information. As a result,
researchers can access a variety of data points related
to the economy, finance, higher education, and other
fields. The Turkish Higher Education Council hosts a
web portal devoted to statistics on higher education in
Tirkiye. The portal provides detailed statistics about
universities, faculties, and departments. Given that
students’ mobility, preferences, and participation in
the workforce have a significant impact on both the
national and regional economies in Tirkiye, academics
would most likely use the portal’s data to investigate the

13 https://www.hepsiemlak.com/emlak-yasam/haberler/emlakendeksi/
ogrenci-kiralik-ev-arayisi

economic impact of higher education. Although this data
would be valuable, there is no convenient method to
download or query it. The users, who are interested in
the data on the portal, have to follow many exhausting
steps. This work introduces thestats, which is intended
to make higher education statistics more accessible. It
provides researchers greater accessibility to the data on
the portal. Researchers no longer must spend additional
time sifting through Turkish higher education statistics
through the web portal. The package not only helps
researchers query the data but also provides ready-
to-use aggregation possibilities. With this increased
functionality, researchers can easily calculate statistics on
the level of cities and regions in Tiirkiye or at the level
of universities and departments. Goals for the future
studies are to keep data files in the package up-to-date
and adding new features to the package such as functions

for creating interactive charts.

Mediterranean

M southeastern Anatolia
Agean

[ Eastern Anatolia
Black Sea
Central Anatolia
Marmara

W Figure 8. The flow of the number of placed students by regions.

Appendix

The R code to reproduce the results can be found in
the following GitHub repository: https://github.com/

analyticsresearchlab/thestats/tree/main/paper
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Ozet

Bu calisma, Tirkiye’deki ti¢ doktora o6grencisinin aragtirma ilgi
alanlarini nasil kegfettiklerine dair daha derin bir anlayis kazanmak i¢in
oykiisel sorgulama yaklagimi uygulamistir. Anlati aragtirmasi, verilerin
dikkatli bir sekilde incelenmesini ve ardindan kathimeilarin yaganmig
deneyimlerinin siiriikleyici ve ayrintili bir temsilini olugturmak
icin kronolojik olarak siralanmig anlaulara doniistiiriilmesini igerir.
Aragtirmaci, katilimeilarin ilgilerini gelistirme ve siirdiirme siirecini
kolaylastiran ve engelleyen faktorlerle de ilgilenmistir. Derinlemesine
gortismeler yoluyla toplanan veriler, doktora 6grencilerinin doktora
caligmalarma baglamadan 6nce arastirma ilgi alanlarinin farkinda
olduklarimi ortaya koydu. Ilgi alanlarmin kisisel deneyimleri ve
6gretmenlik uygulamalariyla net baglantlari vardi. Zorlayicr ders
caligmalarmin, gerekli donanim eksikliginin ve aragtirma makalelerini
yaymnlama baskisinin, aragtirma ilgilerinin gelismesine zarar verdigi
ve Ogrencileri ilgilenmedikleri konularda ¢alisma yapmaya zorladig:
goriilmigtir. Danisanlarin 6zerklik ve eylemlilik duygularini ihlal
etmemeleri kosuluyla, damgmanlarin, 6grencilerinin aragtirma
ilgilerini gelistirmekte énemli bir rol oynadiklar: bulunmusgtur.

Anahtar Kelimeler: arastirma ilgi alanlari; doktora 6grencileri;
Yiiksek 6gretim; aragtirma katilimi

tudies exploring doctoral students’ experiences

have been gaining momentum among researchers

interested in their researcher identity development
(Barkhuizen, 2021; Caskey et al., 2020; Qaleshahzari et
al., 2020; Rahimi et al., 2019; Xu, 2021; Ye & Edwards,
2017), their research conception (Rahimi et al., 2021), the
sustenance of their motivation (Pyhilto et al., 2020) as
well as the challenges they need to overcome on the way
to becoming independent researchers (Bakhshi, 2019).
For novice researchers, doctoral studies are often the first

Abstract

The present study implemented a narrative inquiry approach to gain
a deeper understanding of how three doctoral students in Tiirkiye
discovered their research interests. Narrative inquiry involves a careful
examination of data and subsequent restorying it into chronologically
ordered narratives to create an immersive and detailed representation
of the participants’ lived experiences. The researcher was also interested
in factors which facilitated and hindered the process of developing and
sustaining the participants’ interests. Data gathered through in-depth
interviews revealed that doctoral students were aware of their research
interests prior to beginning their doctoral studies. Their interests
had clear connections with their personal experiences and teaching
practice. Demanding coursework, lack of necessary equipment and the
pressure to publish research articles were found to be detrimental to
the development of research interests forcing the students to conduct
studies on topics they were not interested in. Finally, supervisors were
found to play an essential role in fostering their students’ research
interests on condition that they do not infringe on their supervisees’
autonomy and sense of agency.

Keywords: research interests; doctoral students; higher education;
research engagement

opportunity to fully engage in research and as they progress
in their studies, they gradually build a new professional
identity (Colbeck, 2008; Mantai, 2017). Even doctoral
students who have conducted research during their BA or
MA studies are forced to realign their researcher identities
with the expectations of producing high quality research
with more depth and expertise (Gardner, 2008). Rahimi
et al. (2019) approached the concept of researcher identity
from three different perspectives: an MA student, a PhD
student, and a novice university lecturer.
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They uncovered a serious dilemma their participants faced
balancing between researching issues they found to be
important and the pressure to produce and publish multiple
research articles. Doing research with a sole aim of fulfilling
academic or occupational requirements took a toll on their
participants’ development as researchers. Similar tensions
were observed in Barkhuizen’s (2021) study of a doctoral
student torn between pursuing her interest in classroom
research and trying to solve actual pedagogical problems
and the pressure exerted by her lecturers to conduct research
just for the sake of publishing it. The ability to offer tangible
solutions to actual problems in the educational context is the
most common type of contribution doctoral students would
like to make (Rahimi et al., 2021). They also value research
which addresses unexplored issues and original ideas, often
describing conducting research they feel passionate about
as a professional “awakening” (Edwards & Burns, 2016,
p.741).

Aligning research with researchers’ interests is a
predominant theme in many studies, proving its benefits
for the development of researcher identity. Edwards and
Burns (2016) described how a teacher researcher was able
to successfully blend his teacher and researcher identities
by pursuing action research on teaching speaking.
Furthermore, Qaleshahzari et al. (2020) proved that
the relationship between teaching practice and research
practice is bidirectional. Through conducting research
focused on classroom practice, teacher researchers develop
their researcher identity and simultaneously refine their
own classroom practice. Even though teaching practice is
an important source of interest among doctoral students,
many of them view their research as an opportunity to make
contributions outside of the classroom (Caskey et al., 2020;
Roulson et al., 2013; Vekkaila et al., 2013). For example,
Caskey et al. (2020) implemented visual data in the form of
doctoral students’ drawings to capture how their researcher
identity developed during one academic year. They observed
a gradual transition from a desire to conduct research for
academic purposes such as passing a course, to focusing on
topics which can make a meaningful contribution to the
academic field and the general society. Participants in Xu’s
(2021) study also acknowledged the social responsibility of
being a researcher and the importance of disseminating their
findings to the public. Doctoral students’ research interests
and the contributions they would like to make are often
connected with their personal experiences (Roulston et al.,
2013; Soong et al., 2015). For instance, as an international
doctoral student in Australia, Soong (Soong at al., 2015)
described how her experience of migration shaped her
research interests and helped her make sense of her lived
experiences. Another researcher involved in this study
attributed the development of her researcher identity to the
combination of her experiences as a mother, international
student and intercultural scholar.

Another strand of literature on doctoral students’ experiences
explored the role of supervisors and academic lecturers in
postgraduate education (Bakioglu & Giirdal, 2001; Capa-
Aydin et al., 2011; Ezebilo, 2012; Lessing & Schulze, 2003;
Murakami-Ramalho et al., 2013; Ozmen & Aydin Giig,
2013; Sever & Ersoy, 2017; Sverdlik et al., 2018). Pertaining
to doctoral students’ research interests, Sverdlik et al. (2018)
conducted a comprehensive review of studies focusing on
doctoral students’ experiences and found a match between
supervisors’ and supervisees’ research interests to be a
crucial condition for their academic success. Similarly, in a
phenomenological study of Turkish, doctoral students Sever
and Ersoy (2017) provided ample evidence of how a mismatch
between doctoral students’ and their advisors’ perspectives on
research can inhibit students’ academic development. This is
said to occur if an advisor refuses to branch out of their field
of study or field of interest in order to accommodate for their
doctoral students’ area of interest. According to Sever and
Ersoy (2017), such behavior may be dictated by the desire on
the advisors’ part to be in control of the mentoring process
and avoid entering areas of knowledge they do not have
enough expertise in. Even if students agree to compromise
their choices of research methodology, they are rarely willing
to abandon their research interests to fit their supervisors’
preferences (Ives & Rowley, 2005; Sverdlik et al., 2018).
This finding stands in stark contrast to a number of other
studies concerned with the student-supervisor dynamic. For
example, Rahimi et al. (2019) exhibited how PhD students
can prioritize their supervisors’ interests and preferences
over their own. Vekkaila et al. (2013) observed an increased
tendency of novice doctoral students to adapt to established
scholarly practices in their academic community instead of
assuming more agency over their research. The boundary
between offering guidance and controlling supervisees is
crossed if a sense of agency and ownership of a research study
is skewed (Kelly & Ling, 2001). For instance, supervisors
might pressure their students to research and co-publish
on topics they specialize in to increase their recognition in
the field (Rahimi et al., 2021). As a result, Phillips and Pugh
(2000) emphasized the importance of doctoral students
displaying initiative in their studies and being able to
challenge their supervisors’ opinions and suggestions. Even if
a supervisor’s and supervisee’s interests or specializations do
not match, Lessing and Schulze urged supervisors to respect
their students’ preferences (Lessing & Schulze, 2003). The
issue of ownership has also been addressed by researchers
focusing on the Turkish context (Ozmen & Aydin Giig, 2013;
Sever & Ersoy, 2017). The relationship between doctoral
students and their advisors was metaphorically compared to
the relationship between a pilot and a co-pilot or an estate
agent and a prospective buyer (Sever & Ersoy, 2017). Taking
the latter metaphor as an example, an estate agent (a doctoral
advisor) should support the buyer with information about
the house (a doctoral thesis), but the final decision about the
purchase belongs solely to the buyer (a doctoral student).
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Apart from supervisors, the pressure of succumbing to the
“publish-or-perish” culture and tight course deadlines are
seen as obstructive factors in the development of research
interests. Limited time might prevent doctoral students
from submitting research they find to be meaningtul
(Rahimi et al., 2021). For example, doctoral students
might be dissuaded by their supervisors from conducting
qualitative studies which are perceived to be too lengthy
and difficult to complete within an assigned time frame
(Roulston et al.,, 2013). Returning to the Turkish
context, Ozmen and Aydin Gii¢ (2013) enumerated
various challenges faced by Turkish doctoral students
and classified lack of time and tight deadlines as serious
obstacles in doctoral education. Moreover, studies which
address a context-specific problem, although meaningful
and interesting for a doctoral student, can be discouraged
since they are not likely to be published in international
journals (Rahimi et al., 2021).

Despite the extant studies, Mantai (2017) noted a scarcity
of research on experiences in students’ doctoral journey
which are of significance in their transformation into
researchers. Furthermore, discovering research interests
and topic selection were classified by Neumann etal. (2008)
as a missing piece necessary for a deeper understanding of
the doctoral students’ experience. Consequently, Roulston
et al. (2013) called for more studies to explore the
process of how doctoral students develop research topics.
Pertaining to the context of the present study, although
doctoral education experience of Turkish students has
been addressed in extant literature (Burakgazi & Yildirim,
2017; Capa-Aydin et al., 2011; Cepni et al., 2018; Ersoy,
2015; Ersoy & Onciil, 2016; Ozmen & Giig, 2013; Sever
& Ersoy, 2017) it has not focused its lens on the issue of
developing research interests. The aim of the current study
is to address the gaps in extant literature and contribute to
a growing understanding of doctoral students’ experiences
by answering the following research questions:

» How did three doctoral students studying at Turkish
universities discover their research interests?

»  What factors contributed to the development of their
research interests during their doctoral studies?

Method

In the exploration of doctoral students’ discovery and
development of research interests the researchers adopted
a narrative inquiry approach. Narratives are particularly
effective in identity studies since they allow researchers to
gain a deeper understanding of their participants’ “narrative
construction of self” (Bamberg, 2004, p.368). What is
more, narrative inquiry studies have a potential to represent
knowledge “from the bottom up” (Canagarajah, 1996,
p-327) since stories are a tool we use to make meaning of
and reflect on our lived experiences (Kramp, 2004).
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It should be noted that narrative inquiry transcends beyond
“just telling stories” (Bell, 2002, p.207) and can be seen as
an integral part of the “person centered turn of applied
linguistics” which recognizes “the humans in our research
as opposed to representing them as abstractions or bundles
of variables” (Barkhuizen & Consoli, 2021, p.4).

Participants

All participants are PhD students at EL'T departments at
three state universities in Tirkiye, with each participant
studying at a different university. They are also ELT
lecturers at the same preparatory school of a university in
Tirkiye. At the time of the study, Leyla and Pelin were
about to finish their first year of doctoral studies while
Sara was finishing her second year. The decision to include
students in their first and second year of doctoral education
was dictated by the fact that in later years doctoral students
are substantially occupied with their doctoral theses which,
in turn, drastically limits the range of conducted research.
During her MA and PhD studies Leyla conducted 8 studies
on issues such as error correction, reflective teaching and
emergency online learning. She has published one article
in a national journal. Pelin has conducted 10 different
research studies mostly focusing on young learners but also
blended learning and learner autonomy. Sara has completed
15 research studies and managed to publish 8 of them in
national and international journals. Her topics ranged
from special needs students, bilingualism, immigrants, and
textbook analysis.

Research Context

Context plays an essential role in any narrative inquiry since
the stories told by participants are never experienced in a
void and the way we narrate and tell our stories is constructed
with respect to local communities and institutions and even
broader national or international contexts (Barkhuizen,
2016). Consequently, in order to gain a deeper insight into
the participants’ experiences, it is necessary to place their
narratives in a wider context in a process referred to as
“broadening” (Wei, 2020). A review of doctoral research
trends in ELT departments of Turkish universities revealed
that two dominating areas of research include teaching
English as a foreign language and teacher education with
an overwhelming majority of researchers focusing on
issues related to pre-service teachers (Ozmen, 2016). It
was also revealed in the study that the positivist paradigm
is prevalent among Turkish academia which explains the
dominance of mixed-method and quantitative designs and a
low percentage of purely qualitative studies (5%).

Doctoral students in Tiirkiye are not required to publish
research studies in order to pass their courses, but they need
to publish at least one research article in an academic journal
(national or international) in order to be able to graduate.
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The participants of the current study attend three different
state universities in Tirkiye. All the universities have
an almost identical system of doctoral studies in ELT.
Doctoral students are required to complete mandatory and
elective courses in about two years before they can take an
official proficiency exam and start to work on their doctoral
dissertation. Students are usually required to conduct one
research study for each of their courses and the final grade
is calculated by assessing a research paper submitted at the
end of each course. Before conducting any study required to
pass their courses, students are expected to discuss the topic
they would like to research with their lecturers.

Data Collection and Analysis

Data for the current study was collected in a form of in-
depth individual interviews ranging from 45-60 minutes
and shorter informal conversations conducted after the data
analysis process. During the interviews the participants were
asked about their past and current research projects with
a particular emphasis on the initial stages of their research
studies in order to elicit information about why and how they
decided to pursue them and the factors which influenced
these decisions. Even though most of the questions asked by
the researcher revolved around the participants’ academic
experience, they were free to go back in time as much as
they saw fit in their answers in order to trace the origins of
their research interests. As a result, their narratives differ
greatly in their time span, with one participant going back
as far as her childhood years.

In line with the stages of a thematic analysis, data from
the interviews were transcribed and reread multiple
times with an aim to gain an initial understanding of the
participants’ experiences. Chunks of narratives were labeled
and assigned codes which were later organized into broader
themes (Creswell, 2005). Minor themes were subsequently
organized into broader themes in the process of layering
the analysis (Creswell, 2005). In vivo codes were used where
possible in order to represent the participants’ voices to the
fullest extent (Creswell, 2005). A vital stage of data analysis
in narrative inquiry involves the process of restorying
during which the researcher creates shorter narratives
based on the participants’ accounts with a consideration of
previously identified themes. The narratives were shared
and discussed with the participants during informal follow-
up meetings in order to increase their validity (Liu & Xu,
2011). However, it should be noted that the reliability
of the current study is achieved by a detailed narration
of the participants’ experiences and its analysis, not by
the “absolute consistency or authenticity of events” in an
objective manner (Lyons & LaBoskey, 2002). In the end,
the principal aim of the researchers was to reflect “the
experiences of both the participants and researcher and the
way these stories of experience are embedded within social,
cultural and institutional narratives” (Clandinin & Caine,
2008, p.544)

Results

A number of themes were identified by the researcher
upon the completion of the data analysis stage. The themes
were classified into three main groups: individual-related,
work-related, and academic-related. The participants’
personal experiences and their personality characteristics
were classified under the first label. Work-related themes
included teaching practice and observations made by the
participants about their students’ needs. Finally, participants’
relationship with their lecturers, external constraints such as
lack of necessary academic resources and the emphasis on
research publication encompassed the last theme.

Pelin’s Story: Where There is a Need, There is
Research

Pelin never dreamt of becoming a preschool or a primary
school teacher. She had her career trajectory carefully
planned: BA, MA degree, securing a teacher position at
a university, obtaining a PhD degree and finally settling
down as a university lecturer working with pre-service
teachers. Towards the end of her BA degree, all students
needed to choose a school to complete their mandatory
teaching practice in. Despite her wishes she was sent to
teach in a primary school. Pelin was against it because she
felt teaching children would pull her away from her dreams
of becoming a lecturer, but she was not in any position to
argue with her supervisors. To her surprise, she quickly
realized that working with children gives her incredible
amounts of professional and personal satisfaction. During
her classes, she made an interesting observation. She noticed
that students whose parents were more involved in their
education performed better than other students. During her
teaching practice, Pelin decided to conduct a research study
about parental involvement in primary school students’
foreign language education to help her students achieve
their full potential.

® ] saw that there was a need to somehow guide the
parents because they played an important role in the
students’ language learning process.

She became a full-time teacher at the primary school she
was sent to during her BA education and continued to
develop her interest in studying young learners throughout
her MA but she also started to grow more and more restless
working in the primary school and decided to start work at
a university.

®» | think this is like a step for me to start my dreams in
terms of academic career. If I had gone on working in
the primary context, I would have lost my enthusiasm
for becoming a lecturer at a university.
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Changing her working context after approximately four
years of teaching at a primary school deeply influenced her
research interests. She no longer had access to young learners
so continuing research in this area would be challenging and
time-consuming. After starting her PhD education, she felt
pressure to complete research studies in a limited time, so
she turned to participants who were readily available to her,
university students. As a researcher, she was not particularly
excited about studying this age group. She found teaching them
to be predictable and routinized. Despite these misgivings, she
made an effort to actively search for topics to research in the
university context. For example, Pelin noticed that her students
struggled with developing learner autonomy, and she felt she
needed to conduct a research study in order to understand the
problem and help her students. She was also able to recognize
her own limitations in the use of ICT and conducted a study
in this area to develop her own knowledge. In other words,
she modified her research interests depending on what she
was experiencing as a teacher in her classroom. However, the
role of immediate working context was not strong enough to
make her forget about her initial interest in young learners.
She feels lucky that her PhD advisor shares her interest and
passion for studying pre-school and primary school students
and encourages her to go back to her original interests. Pelin’s
supervisor even offered to help her find participants for her
research projects. Thanks to the support she continues to
receive from her supervisor, Pelin decided to do a research
study with young learners for her doctoral dissertation.

Leyla’s Story: Seeking a Purpose

It all started with a book about neurolinguistics bought on a
trip to Cambridge. At that time, Leyla didn’t know what drew
her to purchase it but it was the only book out of hundreds
of different titles that she left the Cambridge bookshop with.
That’s how her interest in neurolinguistics started but it was
far from a smooth journey. She searched for PhD courses in
neurolinguistics but the only course she could find was in a
different city. On top of that, she knew the realia of her country
too well- even if she decided to study neurolinguistics there
were no facilities, laboratories or even machines necessary
for such research available in Tirkiye. Taking all this into
account, she decided to start a PhD course in ELT in her own
city, knowing very well that they do not offer any classes on
neurolinguistics. As a PhD student she became frustrated with
the subjectivity of research and the inability of theories and
findings to be proven without any doubt.

® | have seen that there are too many theories about
language learning and teaching. This is something
you cannot prove because you are working with
people and psychological and social aspects are in it. I
cannot prove it so why do I do research on it? Results
can be different for people living in this country or
in this city, even in this school the results change and
they vary.
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She could not see the purpose of conducting studies whose
findings are context-sensitive. That is why neurolinguistics
appealed to her. She viewed it as objective, universal and
scientific. As her PhD journey progressed, she became more
and more bitter and frustrated with the idea of doing research.
She conducted research on emergency online teaching and
error correction, but her heart was simply not in it. Her
professors suggested these areas as they were very popular at the
time and many articles on error correction and online learning
were being published in international journals. Leyla felt her
creativity was stifled by her lecturers’ insistence on adhering to
a rigid structure when writing articles. She found implications
to be the most vital part of research articles and yet nobody,
including her professors, seemed to pay any attention to it.

®  So, what’s the point of research then? You look for good
methods and stuff but you don’t tell me how to apply it
in the classroom. That should be the main purpose.

Soon research became merely something she had to do in order
to pass her courses and ultimately become a teacher educator.
She still nourishes her interest in neurolinguistics by joining an
online course on the subject, but she does not consider it to be
a viable research study topic for herself.

Sara’s Story: The Voice for the “Different”

Even as a primary school student Sara felt that she was
different from her peers. Being an introvert, she enjoyed her
own company and had trouble making friendships.

® For a long time, when I was growing up, I thought
something was wrong with me. Because people, they
were very good at making friends, they were always
talking, they were never afraid to raise their hand in

the lesson and I thought “Am I socially awkward or
something?”

Some of her classmates had learning difficulties. Other
students excluded them from games and although nobody
really understood where their learning difficulties came from,
everyone could sense that they were not the same as the rest of
the class. As a pre-service teacher, she was sent to a vocational
high school. Even on her first day, she quickly understood
that there was a great divide between the teachers and their
students.

» When I got in the teachers’ room, teachers were not
very happy to be there because the students were not
responsive at all. And these students were also labeled as
“poor intelligence students.”

In contrast to the teachers’ views, Sara did not consider her
students to be less intelligent. She understood that their
behavior in class did not stem from lack of intelligence, but
their social background.
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Coming from working class families from the less-developed
eastern part of Tirkiye, they did not enjoy the same
opportunities students from richer, more educated families had
at their disposal. One day she asked her students if they planned
to continue their education after finishing high school. To her
shock, only one person out of thirty raised her hand. Another
day she took her students to a computer lab and realized that
most of them had no idea how to operate a computer.

® And now we are thinking this is the 21st century, but
what are we seeing? We are seeing only our own world.
These people felt like they were unattended. So there
I realized that actually before content knowledge, we
need to have knowledge of a human.

As a child, teenager and later in her teaching career, she came
across people who were called “different” by others, who
were misunderstood just because they behaved in a way that
deviated from social norms because of their limited mental
capabilities (primary school classmates) or difficult family and
living conditions (vocational student). As a researcher, she
decided to become their advocate. She hopes that by gaining
an understanding of their situation and writing it down for
others to read she can remove or at least decrease the stigma
her participants live with every day. That is how she developed
an interest in critical pedagogy. After she started to work at a
university, she no longer had direct contact with students who
suffered from mental disabilities or came from disadvantaged
areas of Tirkiye. While still maintaining her desire to be a
spokesperson for groups of people who are not considered to
be a norm by the society, she broadened her research interest
to include all people with “different” life experiences such as
bilingual students, immigrants and students who study abroad.
She felt lucky to have members of such groups in her own
social circle, which allowed her to find participants for her
studies with much ease. Even though her PhD supervisor has
been incredibly supportive of her research interests, Sara feels
pressured to pursue a different avenue of research. She feels
that her interest in human experience cannot be adequately
explored using quantitative research methods. Unfortunately,
she feels that there isa strong favoritism for quantitative research
over qualitative methods among Turkish academicians. She
remembered one time she sent her qualitative research study
to a Turkish journal and was rejected because her paper was
“just words, without any tables”.

Discussion

According to Cooper and White (2012) there is a strong
connection between researchers’ life experiences, both
personal and professional, and their research interests.
Consequently, research interests are very often formed
before students embark on their doctoral journey and they
are not directly connected to the content of their lessons
(Llamas & Boza, 2011).

"This observation has been corroborated by the findings of the
current study. Although the participants’ research interests
were influenced by a number of factors which will be discussed
later in this article, they were all able to discover their interests
before becoming doctoral students. Sara traced her interest
in marginalized and misunderstood individuals to her difficult
childhood experiences of not fitting in with her peers. Pelin
discovered her interest in studying young learners when
she was still an undergraduate student. Leyla became aware
of her fascination with neurolinguistics on a trip to a library
in Cambridge before she even considered pursuing a PhD
degree. Roulston et al. (2013) conducted a retrospective study
with graduates of a doctoral program in the USA and observed
a significant correlation between their participants’ personal
interests and the topics of their doctoral dissertations. Their
participants had a clear understanding of what they wanted to
study before starting the program, but they were not able to
articulate their interests in academic terms and transform them
into well formulated research questions. However, becoming
too personally involved in one’s research topic can blur the
boundary between a researcher’s objectivity and subjectivity
(Roulston et al., 2013). Nevertheless, conducting research
studies on issues of personal or professional significance is
a powerful factor in facilitating higher levels of engagement
in scholarly work (Vekkaila et al., 2013). In other words, a
genuine interest in a researched topic can positively contribute
to researchers’ vigour, dedication, and absorption in research
(Schaufeli et al., 2002). On the other hand, a limited ability
to pursue one’s academic interests can substantially deteriorate
doctoral students’ levels of satisfaction and attrition (Capa-
Aydn etal., 2011; Golde, 2000; Sever & Ersoy, 2017).

The relationship between research interests and engagement
is, however, not a panacea for achieving sustainable motivation
to conduct research and resilience in the face of difficulties. As
evident from the participants’ narratives, a number of factors
forced them to temporarily (Pelin) or permanently (Leyla)
abandon their research interests and limited them in their
exploration (Sara). The pressure of meeting course deadlines
combined with difficulties of reaching potential participants,
forced Pelin to turn her interests to university students, a
group that she did not find to be as interest-provoking as young
learners. Convenience was also one of the reasons why Leyla
abandoned her ambition to conduct studies in neurolinguistics.
Lack of equipment and professional and academic support
proved to be too great of an obstacle for her to overcome.

Xu (2014) observed that limited access to necessary resources
combined with lack of time were among the most common
challenges experienced by university students in China.
Postgraduate students in Iran also listed time constraints
created by course deadlines as a factor hampering the quality
of their research studies (Rahimi et al., 2021) as did doctoral
students in Tiirkiye (Ozmen & Giig, 2013). Research produced
under time constraints is often described as shallow and lacking
depth which can only be achieved by careful, detailed, and
time-consuming analysis (Rahimi et al., 2019).
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Pelin and, in particular, Leyla suffered from decreased
motivation because they were not able to conduct research on
their interests. A study of postgraduate students by Rahimi et
al. (2021) also emphasized the significance of being interested
in one’s research for sustaining motivation. However, Appel
and Dahlgren (2003) pointed out that conducting research on
issues of personal interest is a privilege, not something that can
be taken for granted as evident from the findings of the current
study. This privilege is especially hard to obtain in situations
where students’ interests are not part of their advisors’ area of
expertise (Sever & Ersoy, 2017). Whereas the possibility of
pursuing one’s interests strengthens researchers’ motivation,
engagement and autonomy, lack of freedom in the choice
of study topics hinders researchers’ development (Lessing
& Schulze, 2002; Rahimi et al, 2018; Rahimi et al., 2021;
Vekkaila et al., 2013; Xu, 2014). A study of Finnish doctoral
students’ engagement reported a correlation between students’
experience as researchers and the type of engagement they feel
towards their research (Vekkaila etal., 2013). Similarly to Leyla,
novice student researchers usually engage in an “adaptive form
of engagement” which constitutes adjusting their own research
practice to the expectations of their academic communities
(Vekkaila etal., 2013, p.22). While this stage is perfectly natural
for novice researchers, Leyla’s story shows that it can also
diminish novice researchers’ agency, autonomy and ownership
of their work (Kelly & Ling, 2001; Lessing & Schulze, 2002;
Phillips & Pugh, 2000). Ownership was also one of the central
themes in the study of Turkish doctoral students conducted
by Sever and Ersoy (2017). Echoing Leyla’s experience, the
participants of that study felt that the line between support
and control should not be crossed by the supervisors. Students
whose supervisors adopted a controlling and direct approach in
leading their PhD candidates suffered from decreased levels of
agency, diminished confidence, and overall dissatisfaction with
their studies. Barkhuizen (2021) provided a vivid illustration of
a doctoral student who, as a result of the pressure to produce
and publish research, lost her purpose and motivation as a
researcher. Her original aim, similarly to the participants’
of this study, was to conduct meaningful research that could
make a real contribution to her community. Soon, her attitude
to research underwent a change and she started to prioritize
doing research solely for the sake of completing course
requirements or getting published.

Rahimi et al. (2019) cautioned doctoral students against
becoming “producers of published research articles” rather
than “real EL'T researchers”. However, as depicted in the
current study, doctoral students often succumb to the pressure
exerted by external factors and lose track of their research
interests.

Unlike Leyla and Pelin, Sara did not report any difficulties
with finding participants for her studies. She also did not
require specific equipment to conduct her studies like Leyla.
The factor that negatively affected the development of her
research interests was the resistance of her local and, in a
broader context, national academic community to her research

methodology.
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Ozmen et al. (2016) conducted a comprehensive review
of doctoral research in the field of ELT at Turkish
universities and found a strong inclination for quantitative
methods over purely qualitative studies. According to their
analysis 24% of dissertations adopted a fully quantitative
design and 71% of submitted dissertations adopted a
mixed method design. Although the prevalence of the
mixed method design might, at the first glance, point to a
wide acceptance of qualitative data, it is overwhelmingly
used only for “academic garnishing”, not as a stand-alone
source of data (Ozmen et al. 2016). An interesting point
of view on the matter was provided by Turkish PhD
students who took part in an intensive, international
Erasmus programme on research methodology (Ersoy
& Onciil, 2017). The participants of this study noticed
a significant gap in how qualitative research is perceived
and taught in Tirkiye and abroad. The Turkish
perspective was reported to be much shallower and
more focused on qualitative data collection and analysis
with a disregard for ontological and epistemological
assumptions behind it. Favoritism of quantitative data is
also a common feature in Iranian universities (Bakhshi et
al., 2019; Rahimi et al., 2021). Among the reasons, lack
of clarity associated with qualitative data analysis, low
writing proficiency of doctoral students and convenience
are all listed in both national contexts (Bakhshi et al.,
2019; Ozmen et al., 2016). The argument of convenience
is closely linked to the previously discussed influence of
course requirements. Quantitative data collection and
analysis are said to be less time-consuming, which allows
researchers to submit the required number of research
studies on time (Rahimi et al., 2021). Quantative studies
are perceived to have clear and prescriptive structure
which eases writing anxiety and the necessity of relying
on one’s intuition rather than a recipe (Roulston et al.,
2013). As a result, even though the apparent “messiness”
of qualitative research is an important step in a
researcher’s development, many doctoral students show
a proclivity for collecting and analyzing quantitative data
(Maxwell, 2005). In fact, Turkish doctoral students who
took part in Ersoy’s (2015) study admitted to having a
strong bias against qualitative research design deeming
it simple and easy. Only upon the completion of their
training in qualitative research methodology were they
able to grasp the complexity and depth of the collection
and analysis of qualitative data.

However, it is important to note that in the case of
Sara, the preference for quantitative research was not
exhibited by her, but by her lecturers as well as editors
in national journals. Ozmen et al. (2016) attributed
this to the prevalence of the positivist paradigm among
Turkish academia, which stands in direct opposition to
Sara’s ontological stance triggering a conflict between
her research practice and the preferences of scholars and
publishers in her national context.
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Pelin and Sara received a lot of support and guidance
from their academic supervisors. Lessing and Schulze
(2002) explored postgraduate students’ expectations
towards their supervisors and found that they are
expected to balance a thin line between offering guidance
and respecting students’ autonomy and creativity.
Supervisors are also perceived as sources of emotional
and psychological support (Mouton, 2001). For example,
one of the metaphors for the doctoral advisor-advisee
interactions used by doctoral students in Sever and
Ersoy’s (2017) study was the relationship between an
older (an advisor) and a younger sibling (a doctoral
student). This comparison is evident of the amount of
emotional support that the participant expected from
her advisor. In contrast, other participants in the same
study voiced a need for the doctoral advisor-advisee
relationship to be strictly professional and focused solely
on research, without attending to students’ emotional
needs. The fact that such contrasting views were present
even in a relatively small sample is a powerful indicator of
how different doctoral students’ expectations from their
advisors can be. Pelin and Sara’s supervisors fulfilled
all their expectations. They not only encouraged their
students to follow their interests, but also offered vital
support in locating potential study participants. They
allowed them to take the initiative of suggesting research
topics rather than impose their own preferences for
topics or research methods (Lessing & Schulze, 2003;
Phillips & Pugh, 2000). Unlike Leyla, who became stuck
in the “adaptive form of engagement” stage, Pelin and
Sara were given an opportunity to “become autonomous
and work on their own terms” which is characteristic of
the “agentic form of engagement” (Vekkaila et al., 2013,

p-23).

Apart from being embedded in the participants’ life
and work experiences, their research interests were
also motivated by making a meaningful contribution to
their respective communities. Leyla sought to develop
universal solutions to pedagogical problems which would
be applicable to many different contexts and could be
shared with other ELT practitioners. Similarly, Pelin’s
motivation for developing an interest in young learners’
education was to address challenges she faced in her
classroom. The extant literature lists several benefits of
teachers focusing their research on classroom practice.
It is said to increase their autonomy and agency as
they progress from following general pedagogical
prescriptions to actively testing them in the space of their
own classrooms (Nunan, 2003).

Italso allows them to self-reflect on their teaching practice
which indirectly benefits their students’ performance
(Dikiltas & Hanks, 2018). However, Barkhuizen (2021)
observed that classroom research can be a source of inner
identity conflict if this kind of research is not welcomed
by doctoral students’ supervisors. Contrary to his

findings, supervisors mentioned in the current study full-
heartedly supported classroom research and went as far as
to impose it on their students as Leyla’s case illustrates.
Adopting a broader, national perspective, it is clear to see
that classroom research is among the most popular areas
addressed by Turkish doctoral students with researchers
testing the effectiveness of new strategies and approaches
to language teaching (Ozmen et al., 2016). Unlike Leyla
and Pelin who focused their impact on ELT practitioners
and students, Sara desired to make an impact on the
wider socio-cultural understanding and acceptance of
marginalized individuals. Similarly to Sara, doctoral
students in Caskey et al. (2020) and Xu’s (2021) studies
conceptualized their role as researchers in terms of
contributing to a larger society, transcending far beyond
actual classroom practice. However, as Xu (2021) and
Qaleshahzari (2020) observe, having research published
and accessible to a wider audience is a prerequisite for
making such a contribution which, as evident from Sara’s
narrative, can encourage doctoral students to prioritize
publishers’ preferences over their own.

Conclusions

The current study narrated three doctoral students’
stories of discovering their research interests. The
findings further strengthened the link between doctoral
students’ life experiences and their research interests
as previously observed in extant literature (Cooper &
White, 2012; Roulston et al., 2013; Soong et al., 2015).
The participants’ stories revealed several external factors
which inhibited the development of their research
interests. Lack of access to necessary equipment and
potential study participants can force doctoral students
to abandon their interests in favor of topics which are
more convenient for them to study. Changes in research
interests dictated by convenience allow doctoral students
to fulfill course requirements but can be very damaging
to their long-term research motivation. Furthermore,
if supervisors’ insistence on doing research that they
perceive as easily publishable conflicts with doctoral
students’ research interests or ontological beliefs,
their research autonomy and self-efficacy is seriously
compromised creating a researcher identity dilemma
(Barkhuizen, 2021). On the other hand, the present study
illustrated that supervisors can also play an instrumental
role in fostering their students’ research interests if they
approach their role with adequate care and respect for
their supervisees’ interests.

The findings of the study have important implications
for different stakeholders. Doctoral students should
strive to discover and nurture their research interests
as the findings of the study corroborated claims that it
strengthens their motivation and engagement (Roulston

etal., 2013; Vekkaila et al., 2013).
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Academic supervisors should be mindful of their
importance in doctoral students’ researcher identity
development. Attempts at guiding their supervisees
with an ultimate goal of having studies published and
no consideration for the students’ research interests can
hinder their development as independent researchers.
Future studies on doctoral students’ research interests
can contribute to the field by expanding the scope of
the analysis and comparing how students in different
countries and different systems of doctoral studies
experience the process of discovering and developing
their research interests. Finally, longitudinal studies
tracing students’ research interests until the completion
of their studies or even beyond that point can shed more
light on the long-term development and sustenance of
doctoral students’ research interests.
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Ozet

Bu ¢alismanm temel amaci yiiksekogretim kurumlarinda yéneticiler
tarafindan  sergilenen toksik liderlik ~davramiglarmin  akademik
personelin 6rgiitsel baghilik diizeyleri izerindeki etkisini incelemektir.
Veriler anket teknigi kullanilarak, devlet ve vakif iiniversitelerinde
caligmakta olan 1008 akademik personelden elde edilmistir.
Verilerin analizinde SPSS 24 ve AMOS 24 paket programlarindan
faydalamilmistir.  Arastrmada  kullanilan  6lgeklerin  giivenilirlik ve
gegerlilikleri her iki 6lcege de uygulanan A¢imlayicr Faktor Analizleri,
Dogrulayict Faktor Analizleri ve Giivenilirlik Analizleri ile test
edilmis olup, 6l¢eklerin giivenilir ve gecerli olduklar: tespit edilmistir.
Bununla beraber aragtirma hipotezlerini test etmek icin Yapisal Esitlik
Modellemesi, Tek Yonli Varyans Analizi, Bagimsiz Orneklem t-Testi
ve Korelasyon Analizi gibi ¢esitli istatistiksel teknikler kullanilmigtir.
Aragtrma  sonuglary; yiiksekégretim kurumlarindaki yoneticilerin
olumsuz ruhsal durumlarmin ve sergiledikleri deger bilmez, ¢ikarci ve
bencil davraniglarin akademik personelin duygusal, devam ve normatif
baglilik diizeylerini olumsuz yonde etkiledigini ve Tirkiye’deki vakif
tiniversitelerinde ¢aligan akademik personelin devlet tiniversitelerinde
calisan akademik personele nazaran daha fazla toksik liderlik davranigma
maruz kaldigini ortaya koymustur.

Anahtar Kelimeler: Yiiksekégretim Kurumlari, Akademik
Personel, Toksik Liderlik, Orgiitsel Baglilik.

ylizyil 6rgiit ve yoneticilerin basarili olabilmeleri

icin gerekenleri yeniden tanimlamig ve

@ beraberinde; bireylerin ihtiyaglarinda,
degerlerinde ve inanglarinda, tim 6rgit diizeylerinde
insanlarin davramglarinin  degismesine neden olan Gnemli
degisiklikler getirmistir. Sosyo-ekonomik yapmin zamanla
degismesi, rekabetin her alanda tist seviyelerde seyretmesine
yol agmus, rekabetin tist seviyelerde yasandig1 bu ortam ise iyi ve
kotii liderlik davraniglarinin ortaya ¢ikmasina sebep olmugtur.

Abstract

The main purpose of this study is to examine the effect of toxic
leadership behaviors exhibited by administrators in higher education
institutions on the organizational commitment levels of academic
staff. The data were obtained from 1008 academic staff working in
state and foundation universities by using the survey technique. SPSS
24 and AMOS 24 package programs were used in the analysis of the
data. The reliability and validity of the scales used in the research were
tested with Exploratory Factor Analysis, Confirmatory Factor Analysis
and Reliability Analysis applied to both scales, and it was determined
that the scales were reliable and valid. In addition, various statistical
techniques such as Structural Equation Modeling, One-Way Anova,
Independent Sample t-Test and Correlation Analysis were used to test
the research hypotheses. The results of the research revealed that; the
negative state of mind, unappreciativeness, self-seeking and selfishness
of the administrators in higher education institutions negatively affect
the emotional, continuance and normative commitment levels of the
academic staff and academic staff working at foundation universities in
Tiirkiye are more exposed to toxic leadership behaviors than academic
staff working at state universities in Tiirkiye.

Keywords: Higher Education Institutions, Academic Staff, Toxic
Leadership, Organizational Commitment.

Liderlik, bir orgiitiin basarisina ve basarisizligima 6nemli
olciide etkide bulunmaktadir. Uzun yillar boyunca liderlik
caligmalarinin ~ ¢ogu, liderlik davraniglarmm  olumlu
sonucglarina odaklanmis ve bu durum liderlikle alakali,
her liderlik tiiriiniin iyi olduguna dair bir 6nyargiya yol
agmugtir. Ancak gercek su ki, bazi koti liderlik tiirleri de
bulunmaktadir. Bu kot liderlik tiirlerinden biri de “toksik
liderlik” ya da “zehirli liderlik” olarak bilinen liderlik
tirtdir.
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Bu tiir liderlikler orgiitlerdeki iiretken olmayan davraniglar
olarak karsimiza ¢ikmakta ve orgiitlerde bircok olumsuz
sonuclar dogurmaktadir (Ismail, Yilmaz, & Olucak,
2020:558).

Orgiitsel baglilik, calisanlarin galisuigi orgiitiin hedeflerini
icsellestirmesi ve o orgiitteki varligini devam ettirmeye
yonelik duydugu istegi ifade etmektedir. Ayni zamanda
orgiitsel baghlik caliganin 6rgiitiine veya igverenine yonelik
sadakati ve Orgiitiiniin bagar1 saglamasi igin sarf ettigi cabay1
temsil etmektedir. Cahganin orgiitsel baghlik diizeyinin
yiiksek olmasi; caliganin orgiitte uzun siire ¢aligmasina,
isi birakma isteginin azalmasma, isten elde ettifi tatmin
diizeyinin artmasina ve c¢alisgan devir hizinin diigmesine

katkida bulunmaktadir (Ugurlu & Ustiiner, 2011:436).

Aragtirma ve yayin etigine uyularak hazirlanan bu calisma;
yliksekogretim  kurumlarmnda birim amirleri (Dekan,
Miidir, Bolim Baskani) tarafindan sergilenen toksik
liderlik davraniglarinin, akademik personelin orgitsel
baghlik diizeylerini ne yonde etkiledigini incelemeyi
amaclamaktadir. Alan  yazin  incelemesi neticesinde;
yiiksekogretim kurumlarinda toksik liderlik ve orgiitsel
baghlik degiskenlerinin  arasindaki iligkiyi aragtiran
caligmalara rastlanmamuis olup, literatiirde heniiz yeni olan bu
konunun ilerde yapilacak bilimsel caligmalara ve tiniversite
yoneticilerine yol gosterici olmast ac¢isindan 6nem  tegkil
edecegi distintilmektedir.

Toksik Liderlik

Toksik liderler genel olarak yikici davranslari ve islevsiz
kigisel nitelikleri veya ozellikleri nedeniyle takipciler,
gruplar, orgiitler ve Onderlik ettikleri toplumlar tizerinde
ciddi ve kalict boyutlarda zararlara sebep olan liderler olarak
tanimlanmaktadir (Akkus & Unsar, 2019: 35). Bu nedenle
liderdeki iglevsiz davranglari, o6rgiite hosnutsuzluk ve
toksisite yayilmadan 6nce tespit etmek 6rgiit i¢in hayati Gnem
tagimaktadir.

Oxford Sozligi tarafindan 2018 yilinda yilin kelimesi secilmisg
olan “Toksik” kelimesi, fen bilimleriyle literatiire kazanilmig
bir kelime olup “zehirli, zehir iceren” anlamlar: tagimaktadur.
Toksik liderlik ise genel anlamda ¢alisanlarda olumsuz ilham
ve duygular yaratan ve orgiitii olumsuz bicimde etkileyen,
agagilayici, hosgoriisiiz, yikict ve islevsiz eylemler veya
davransglar olarak tanimlanmaktadir (Curato, 2019:261).

Bir lideri toksik kilan sadece tutumlari ve iletigim tarzi
degildir. Kararli, talepkir ve bazen de sozli olarak rencide
eden liderler nasil ki mutlaka “toksik liderler” degilse; sevimli
ve negeli liderler de her zaman iyi liderler olmamaktadir.
Toksik liderlerin; iglemsel liderlerle veya zor insanlarla
karigurilmamas:  gerekmektedir. Bununla  birlikte  zor
insanlarin da her zaman “toksik” liderler olmayacag:
unutulmamasi gereken diger bir hakikattir.

Toksik liderler islerinde oldukga yetkin ve etkili olabilirler
fakat genel olarak meslektaglar1 ve astlar1 arasinda
sagliksiz bir ortama neden olmaktadir (Reyhanoglu &
Akin, 2016: 451).

Genel olarak toksik liderler; calisanlari motive etmek
ve ilham vermek yerine, onlarla siirekli catigma halinde
olmak, calisanlar1 siirekli kontrol etmek ve bagkalarini
alt ederek bagarili olmayr sevmekle karakterize
edilmektedirler. Toksik liderlerin genel olarak ti¢ temel
ozelligi oldugu goriilmektedir. Bunlardan ilki yaratucilik
kavramini siki kontrol 6nlemleriyle ortadan kaldirmak
amaciyla kendi emirlerine itaat edecek, robot ¢aliganlar
istemeleridir. Ikincisi beseri iliskiler konusundaki
eksiklikleridir. Siki kontrol ¢nlemleriyle o6rgiitteki
calisanlar1 birbirlerinden soyutlamalari ve denetim altina
aldiklar1 bilgi aglarini kontrol etmek suretiyle saglikli
olmayan bir 6rgiit iklimi yaratmalari ve bu baglamda da
giivensizligi artirmalaridir. Ugiincii ve son olarak ise orgiit
icerisinde giivensizligin artmasi sebebiyle yapici begeri
iligkilere hasar vermeleridir. Boylece orgiit icerisindeki
calisanlar, 6rgiitiin iiretkenligine katkida bulunmak yerine
birbirini soyutlayan ve yok sayan calisanlara doniigmekte
ve nihayetinde 6rgiitsel verimliligi diistirmektedir (Akkug
& Unsar, 2019: 36).

Toksik liderligin en yaygin belirtileri; ¢alisanlarin kaygi
diizeylerinin yiiksekligi, liderin kendi menfaatlerini
on plana koymasi, orgiitin iklimini ve orgiit i¢i begeri
iligkileri olumsuz yonde etkilemesi olarak belirtilmektedir.
Toksik liderler tarafindan siklikla sergilenen davraniglar;
calisanlar iizerinde yikict tutum sergilenmesi, ¢aliganlarin
kullanilmasi, c¢alisanlarin agagilanmasi, kisisel sorunlar
icin ¢aliganlarin su¢lanmasi, mesleki gorevlerin genelde
aksatilmas, igini iyi yapan caliganlara olmas: gerekenden
cok daha fazla elestirel tavirlar takinmasi ve astlarin
korkutulmas: olarak ifade edilmektedir. Bir 6rgiitte
toksik liderinin meydana getirdigi hasarlar buzdagina
benzetilmektedir. Toksik liderin goriiniiste sergilemis
oldugu davranig bi¢imi buzdaginin ucunu, gériinmeyen
olumsuz etkilerinin sebep oldugu verimlilik digtisi ve
diger kayiplarsa buzdagimmin dibini ifade etmektedir
(Cetinkaya & Ordu, 2018: 16).

Toksik liderler

calisanlarin, ise

sergiledikleri koti  davraniglarla;
yonelik memnuniyet diizeylerinin
azalmasi, igse yonelik devamsizliklarinin  artmasi
(Goldman, 2006: 743), iretkenliklerinin diigsmesi
(Andersson & Pearson, 1999: 467), is motivasyonlarinin
diigmesi ve kurum ici ¢alisan devir hizinin artmas: gibi
cesitli olumsuz sonuglara sebep olmaktadir (Lim &
Cortina, 2005: 485). Buna ek olarak orgiit icerisinde
toksik o6zelliklerin bulunmasi o orgiitiin ¢aliganlarinin
sosyolojik, fiziksel ve psikolojik saglik diizeylerini
de olumsuz yonde etkilemektedir (Cortina, Magley,
Williams, & Langhout, 2001: 75).
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Orgutsel Baghhk

Giniimiizde kiiresellesmenin yogun sekilde yasanmasi
ve rekabetin gittikge daha cetin bir hal almasiyla birlikte
orgitler, degisen yeni diinya diizeninde deZisime ayak
uydurmak ve varligini siirdiirme gayesi igerisinde c¢aba
gostermektedir. Bu yogun rekabet ortaminda avantaj
saglayabilmek i¢in her kurumun {iriin ve hizmet kalitesine
onem gostermeleri beklenmektedir. Uretilen iiriin ve
hizmet kalitesinde ise nitelikli ig giiciiniin etkisi yadsinamaz
bir gercektir (Tunger, 2011.420). Yetenekli ig glictine sahip
olmak, onlar1 6rgiitiin amag¢ ve hedefleri dogrultusunda
egitmek, yetistirmek ve yonetmek orgiitlerin oncelikli
gorevleri arasinda yer almaktadir. Nitelikli is giiciini
orgiite kazandirmak ve bu is giiciiniin 6rgiitte devamliligini
saglamak hi¢ kuskusuz ki her 6rgiit i¢in biiyiik 6nem tegkil
etmektedir. Bu baglamda orgiitsel bagliligi saglayacak
sebeplerin iyi bi¢cimde anlagilmasi, bu kapsamda 6rgiitsel
baghlik kavraminin ise iyi tanimlanmasi gerekmektedir
(Sagir, 2016:420).

Orgiitsel baglilik bir kiginin belirli bir orgiitle olan
ozdeslesme diizeyi ve bu orgiitle olan iliskisinin goreli
giiciinii ifade etmektedir. Is giiciiniin halihazirda aligmakta
oldugu orgiitiin ama¢ ve hedeflerini benimsemis olmasi
ve calistig1 orgiit ile psikolojik olarak biitiinlesmis olmasi
sonucu Orgiitte calismaya devam etme arzusu orgiitsel
baghlik olarak ifade edilmektedir. Diger bir deyisle
orgiitsel baglilik kisinin orgiitiine olan bagmndan dolay:
sergilemekte oldugu davranigsal eylemlerdir. Orgiitsel
bagllik, ¢aliganin orgiitiine kargt sadik olmasi ve calistigi
orgiitiin bagarili olmast igin sarf ettigi ¢abadir (Yalginsoy
& Isik, 2018: 1018). Alan yazinda 6rgiitsel baghiliga iligkin
3 farkli baglilik unsuru yer almaktadir. Bunlar duygusal,
normatif ve stirekli baghiliktir. Bu unsurlar 6rgiit ile ¢caligan
arasindaki bagi ifade etmekle beraber nitelikleri a¢isindan
farkhilik gostermektedirler (Jaros, 2007).

Calisanlarin  kurumlarina  olan duygusal baghliklar:
adanmiglik ve sadakatin 6nemli bir belirleyicisi olarak
gorilmektedir. Duygusal olarak adanmis olan caliganlar,
orgiitiin faaliyetlerine katllim, 6rgiitiin hedeflerini takip
etme istedi ve orgiitte kalma arzusunu artiran bir aidiyet
ve 6zdeslesme duygusuna sahiptir (Rhoades, Eisenberger,
& Armeli, 2001: 825). Diger bir deyisle duygusal baghlik
orgite giiclii bir sekilde bagl olan kiginin, orgiitle
ozdeglesmekten ve orgilite dahil olmaktan mutluluk
duymas ile kendini diga vuran ve 6rgiitiine karst duydugu
duygusal bir baglanma olarak tanimlanmaktadir (Shore &
Wayne, 1993: 774).

Normatif baglilik, calisanlarin bagli olduklar1 6rgiitte
kalma gerekliligini ne kadar hissettiklerini konu alir.
Normatif bagliik duyan calisanlar, genellikle bagh
olduklar1 orgiitte kalmalar1 gerektigini, orgiitlerini terk
etmenin kot sonuglar doguracagini diistiniirler ve olas
bir ayrilik halinde sugluluk hissederler.

Cilt/

Caliganlarmn ayrilik halinde sugluluk hissetmelerinin sebebi ise
orgiitten ayrilmalari halinde Srgiitte niteliksel agidan bir bosluk
olusacagini ve bu boglugun da meslektaglarini olumsuz yonde
etkileyecegini digtinmeleridir. Caliganlarin normatf baglilig
sergilemesinin nedeni ise bunun dogru ve etik olduguna
inanmalarindan  kaynaklanmaktadir (Stephens, Dawley, &
Stephens, 2004:398).

Devam bagliligi, bir bireyin orgiitinden ayrilmasi neticesinde
kargilagacag1 maliyetler nedeniyle 6rgiitte kalma ihtdyacini ifade
etmektedir. Bireyin kuruma olan bagliliginm altnda yatan temel
neden orgiitte kalma ihtiyacidir. Birey firsat maliyeti lehine olsa
dahi 6rgiitinden ayrilmak istemez. Orgiitte kalma ihtiyacinin
olasi nedenleri degisiklik gosterebilmekle birlikte temel nedenler
yiiksek oranda is alternatiflerinin olmamasi ve tcretlerle ilgilidir

(Wang, 2010: 5).
Toksik Liderlik ile Orgitsel Baglilik iliskisi

Liderlik ile ilgili literatiir incelendiginde; biiyiik ¢ogunlukla
liderligin olumlu yonlerinin ve orgiitlerdeki olumlu etkilerinin
incelendigi, karanlik yonlerinin ve olumsuz etkilerinin ise goz
ard1 edildigi acik¢a gorilmektedir (Uzunbacak, Yildiz, & Uzun,
2019: 212). Genel anlamda olumsuz liderlik tiirleri, 6zellikle de
toksik liderlik, hem o6rgiider iizerinde hem de 6rgiit caliganlar
tizerinde olumsuz etkilere sebep olmakta ve bu sebeple toksik
liderligin ¢ikalarimi irdelemek kaginilmaz bir hal almaktadir
(Zengin, 2019:2762).

Toksik liderlerin sergilemis olduklari toksik liderlik davraniglari,
orgit icerisinde olumsuz bir 6rgiit iklimi yaratmakta ve bu
olumsuz orgiit ikliminin bir yansimast olarak da calisanlarin
duygu ve disiincelerini olumsuz etkilemektedir. Calisanlar,
olumsuz orgit ikliminin hakim oldugu ve toksisitenin yogun
olarak yasandig1 boylesi bir ¢alisma ortaminda zamanla 6rgiite
olan baghliklarini yitirmekte, nezaketsiz tutum ve davraniglar
sergilemektedir (Demir, 2020:32).

Toksik liderlik ile ilgili alan yazin incelendiginde; toksik liderlik
davraniglarmin hem c¢aliganlar hem de 6rgiit icin olumsuz
sonuglar dogurdugu (Schmidt, 2008), (Kahveci, Bahadir,
& Karagiil Kandemir, 2019) orgiitsel baghligin 6nemli bir
yordayicist oldugu ve caliganlarin orgiitsel baglilik seviyelerini
olumsuz etkiledigi goriilmektedir (Yalginsoy & Isik, 2018).
Ayrica toksik liderlik davramglarinin hem (Saqib & Arif, 2017)
orgiitsel performanst hem de (Kilic & Giinsel, 2019) calisan
performansimi olumsuz etkiledigi vurgulanmaktadir. Bunun
yaninda toksik liderligin, orgiitsel giiveni (Bozkurt, Coban, &
Colakoglu, 2020) ve is tatmini azaltugi (Mehta & Maheshwari,
2013); buna karsihk tikenmigligi (Uzunbacak, Yildiz, &
Uzun, 2019) ve isten ayrilma niyetini (Akca, 2017) artirdig
vurgulanmakeadir.

Ozetlemek gerekirse, alan yazindan elde edilen bulgular toksik
liderlik davramglarinin  sergilendigi kurumlarda caliganlarmn
orgiitsel baghlik diizeylerinde azalma meydana geldigine isaret
etmektedir.
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Arastirmanin Amaci

Bu caligmanin temel amact yiiksekégretim kurumlarmda
birim amirleri (Dekan, Miidiir ve Bolim Bagkanlari)
tarafindan  sergilenen toksik liderlik davraniglarinin
akademik personelin orgiitsel baglilik diizeyleri tizerindeki
etkisini incelemekdr. Caligmada akademik personelin
orgiitsel baghlik diizeyleri, birim amirlerinin sergilemis
oldugu toksik liderlik davraniglarina yonelik alg1 diizeyleri,
bunlarin birbirleriyle olan iligkisi ve birbirlerine olan
etkilerinin ¢esitli degiskenler (demografik o6zellikler)
agisindan incelenmesi amaglanmaktadir. Bu baglamda
aragtirmada su sorulara yanit aranmaktadir:

» Akademik personelin Orgiitsel baghlik ve toksik
liderlige iliskin algilar1 calisuklar {iniversitenin
tiriine gore farklihk géstermekte midir?

» Akademik personelin orgiitsel baghlik dizeyleri ile
toksik liderlik alg1 diizeyleri arasinda iliski var midir?
Varsa hangi diizeyde ve ne yondedir?

» Birim amirlerinin gostermis oldugu toksik liderlik
davranislar1 akademik personelin orgiitsel bagliligina
etki etmekte midir?

Literatiir taramasindan elde edilen bulgular ve yukardaki
aragtirma sorular1 dogrultusunda arastirmanin hipotezleri
agagidaki gibi olusturulmustur:

H1: Toksik liderlik ile 6rgiitsel baglilik arasinda anlamli
bir iliski bulunmaktadir.

H2a: Birim amirlerinin defer bilmez davraniglar
akademik personelin duygusal bagliligini olumsuz yonde
etkilemektedir.

H2b: Birim amirlerinin ¢ikarci davraniglari akademik

personelin  duygusal  baghligim1i  olumsuz  yonde
etkilemektedir.
H2c¢: Birim amirlerinin bencil davraniglar1 akademik
personelin  duygusal  bagliligini  olumsuz  yonde
etkilemektedir.

H2d: Birim amirlerinin olumsuz ruhsal durumlar:
akademik personelin duygusal baghligini olumsuz yonde
etkilemektedir.

H3a: Birim amirlerinin defer bilmez davraniglar
akademik personelin devam bagliligini olumsuz yonde
etkilemektedir.

H3b: Birim amirlerinin c¢ikarci davraniglari akademik

personelin  devam  baghligimi  olumsuz  yonde
etkilemektedir.
H3c: Birim amirlerinin bencil davraniglari akademik
personelin  devam  baglligmmi  olumsuz  yonde
etkilemektedir.

H3d: Birim amirlerinin olumsuz ruhsal durumlar:
akademik personelin devam baghligini olumsuz yonde
etkilemektedir.
H4a: Birim amirlerinin defer bilmez davraniglar
akademik personelin normatif bagliligini olumsuz yonde
etkilemektedir.

H4b: Birim amirlerinin ¢ikarct  davraniglari  akademik
personelin normatif bagliligini olumsuz yénde etkilemektedir.
H4c: Birim amirlerinin  bencil davraniglart  akademik
personelin normatif bagliligini olumsuz yénde etkilemektedir.
H4d: Birim amirlerinin olumsuz ruhsal durumlari akademik
personelin normatif bagliligini olumsuz yénde etkilemektedir.
H5a: Caligilan iiniversite tiirii agisindan akademik personelin
orgiitsel baghlk diizeyleri arasinda anlamli bir farklilik
yoktur.

HS5b: Caligilan tiniversite tiirti agisindan akademik personelin
toksik liderlik algi diizeyleri arasinda anlamli bir farklilik
yoktur.

Yontem
Arastirma Modeli

Tanimlayict nitelikte olan bu aragurmada, calisma grubu
hakkinda genel bir yargiya varma imkini sundugu i¢in (Cakur,
2006: 142) genel tarama modeli, toksik liderlik ile orgiitsel
baghlik arasindaki iligkiyi inceleme imkani sundugu icin
(Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel,
2014: 184) ise iliskisel arasurma modeli kullandmis olup,
kullarilan aragurma modeli B Sekil 1’de yer almaktadur.

W Sekil 1. Arastirma modeli.
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Arastirmanin Evren ve Orneklemi

Aragtirmanin  evrenini 2021-2022 egitim 6gretim donemi
icerisinde Tiirkiye’deki devlet ve vakif tiniversitelerinde gorev
yapmakta olan akademik personel olusturmaktadir. YOK’iin
(2021) verilerine gore bu doénem icerisinde Tirkiye’deki
universitelerde goérev yapmakta olan toplamda 180.080
akademik personel bulunmakta olup bu say1 aragurmanin
evrenini ifade etmektedir. Yapilan hesaplama sonucunda
orneklem biiyiikliigtiniin 0,05 sapma diizeyinde 384 ile 665
arasinda olmasinin yeterli olacag belirlenmistir (Buyiikoztiirk
vd., 2014: 98). Ancak aragtrmanin giiciinii artrmak amactyla
1200 akademik personele ulagilmus, eksik ve hatali anketlerin
elimine edilmesi neticesinde 1008 anket degerlendirmeye
alinmigtir.
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Veri Toplama Araclari
Toksik Liderlik Ol¢egi

Aragtirmada, akademik personelin toksik liderlik davraniglarina
yonelik algilarmi 6lgmek icin, Andrew A. Schmidt’in (2008)
gelistirmis oldugu “Development and Validation of the Toxic
Leadership Scale” isimli 6l¢ekten biiyiik oranda yararlamlarak;
Celebi, Giiner, & Yildiz tarafindan 2015 yilinda geligtirilen,
Cikarcilik, Deger Bilmezlik, Olumsuz Ruhsal Durum ve
Bencillik olmak iizere 4 alt boyut ve toplam 30 maddeden
olugan Toksik Liderlik Olgegi kullanilmigtir. Olgege yapilan
giivenilirlik analizi neticesinde elde edilen Cronbach’s Alpha
katsayilar1 incelendiginde bu degerler; Deger Bilmezlik
boyutunun (0,95), Cikarcihik boyutunun (0,94), “Bencillik”
boyutunun (0,88), Olumsuz Ruhsal Durum boyutunun
(0,89) ve genel Toksik Liderlik Olcegi'nin (0,97) giivenilir
olduguna isaret etmektedir (o >70). Bununla beraber ¢aligmada
yararlamilan 6lgek ve dlgege ait alt boyutlar icin carpiklik ve
basiklik degerleri -1,5 ve +1,5 arasinda bulunmus olup, veriler
normal dagilim saglamaktadur.

Orgiitsel Baglilik Olcegi

Aragtirmada, akademik personelin 6rgiitsel bagliliga yonelik
algilarimi 6lgmek i¢in Meyer ve Allen tarafindan 1990 ve 1991
yillarinda gelistirilen, orgiitsel baglhiligin ti¢ bilesenli modelini
ele almig olduklar1 Orgiitsel Baglilik Olgeginin; (Meyer, Allen,
& Smith’in 1993 yilinda yeniden revize ederek olusturduklari
18 maddelik hali kullamlmistir. Olgek orgiitsel baghligi 3
boyutta ele almakta olup, bu boyutlar duygusal baghilik, devam
baglilig1 ve normatif baglhilikur. Duygusal baglilik boyutuna ait
¢ madde (4, 5 ve 6 numarali maddeler) ile normatif baglilik
boyutuna ait bir madde (18 numarali madde) olumsuz ifade
olmalar1 nedeniyle analiz asamasinda ters kodlanmustir.

W Tablo 1. Katilimailara ait demografik ¢zellikler.

¢

Yapilan giivenilirlik analizi neticesinde; genel Orgiitsel Baglilik
Olgeginin Cronbach’s Alpha katsayist 0,93, Duygusal Baghlik
isimli alt boyutun Cronbach’s Alpha katsayisi 0,89, Devam
Baglilig1 isimli alt boyutun Cronbach’s Alpha katsayisi 0,85
ve Normatif Baglilik isimli alt boyutun Cronbach’s Alpha
katsayis1 0,85 olarak bulunmus olup hem o6lgegin hem de
olgege ait alt boyutlarin giivenilir oldugu tespit edilmistir (o
>70). Ayrica 6lgek ve alt boyutlarina ait basiklik ve carpiklik
degerleri -1,5 ve +1,5 arasinda yer almakta olup, veriler normal
dagilim gostermektedir.

Veri Toplama Siireci

Arasurmanin verileri Mart-Haziran 2021 tarihleri arasinda
cevrimici ortamda toplanmugtr. Veri toplamak icin 6ncelikle
aragtirmada kullamilan anket formu Google Formlar yardimiyla
cevrimi¢i ortama aktarilmig sonrasinda ankete ulagmak icin
gerekli olan baglant (URL) katllimeilara gonderilmistir. Anket
icerisinde katlimcilara uygulama siirecine yonelik yonerge
sunulmug ve kattlimeilarin olast bir soru ya da sorunlarmnin
olmast durumunda aragurmacilar ile verilen iletisim adresi
tizerinden iletisime gecebilecekleri belirtilmigtir.

Arastirma, Kirsehir Ahi Evran Universitesi Etik Komisyonunun
27.05.2021 tarihli ve 2021/3/2 sayilh  toplantsinda
degerlendirilmis ve etik acidan uygun bulunmustur.

Bulgular

Aragtrmanin bu boliimiinde yapilan analizlerden elde edilen
bulgular yer almaktadir. Oncelikle katilimecilara ait tanimlayici
istatistiklere yer verilmistir. Sonrasinda ise demografik
degiskenler tizerinden yapilan farklilik testleri sonuglari, cesitli
degiskenler arasinda yapilan korelasyon analizi sonuglari,
aragtirmada kullamlan Glgeklerin gecerlilik ve giivenilirlik
analizleri sonuglar1 ve son olarak yapisal esitlik modellemesine
ait sonuglar tablolar ve sekiller iizerinden sunulmugtur.

Parametreler Frekans % Parametreler Frekans %
L. Kadin 504 50 Fakulte 673 66,8
Cinsiyet
Erkek 504 50 . Yksekokul 65 6,4
- Birim
Medeni Evii 707 70,1 MYO 216 21,4
Durum Bekar 301 29,9 Diger 54 5,4
<35 337 33,4 Ogretim Uyeleri 570 56,6
Unvan .
Yas 35-45 410 40,7 Ogr. Gor ve Aras. GOr 438 43,4
>45 261 25,9 1-9 447 44,3
; Calisma
p— Lisans 44 4,4 Sirred 10-19 293 29
iti . )

Da T Yiksek Lisans 278 27,6 >19 268 26,7
Doktora 686 68 U_piyersite Devlet 918 91,1

Fen 195 19,4 Turd Vakif 90 8,9
Alan Saglik 270 26,8 S Var 246 24,4

Idari Gorev

Sosyal 543 53,8 Yok 762 75,6

Toplam 1008 100 Toplam 1008 100
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Toplanan verilerin normal dagiima uyup uymadigint
belirlemek amaciyla bastkhk  ve carpiklik  degerleri
incelenmigtir. Yapilan incelemelerde; toksik liderlik 6lcegi
(skewness:1,139;  kurtosis:0,38)  orgiitsel  baghilik  6lcegi
(skewness:-1,31;  kurtosis:1,08), deger bilmezlik boyutu
(skewness:0,8; kurtosis:-0,01), ¢cikarcilik boyutu (skewness:0,9;
kurtosis:0,11), bencillik boyutu (skewness:0,46; kurtosis:-0,22),
olumsuz ruhsal durum boyutu (skewness:0,67; kurtosis:0,14),
duygusal baglilik boyutu (skewness:-0,44; kurtosis:-0,18),
devam baglligt boyutu (skewness:-1,09; kurtosis:0,99) ve
normatif baglilik boyutunun (skewness:-0,71; kurtosis:0,44)
basiklik ve carpiklik degerlerinin -1,5 ile +1,5 arasinda degerlere
sahip oldugu gézlemlenmigtir. Tabachnick ve Fidell’e (2013)
gore verilere ait basiklik ve garpiklik degerlerinin -1,5 ile +1,5
arasinda olmast verilerin normal dagilim gosterdigine isaret
etmektedir.

Tablo 2. Toksik liderlik 6lcegi acimlayici faktér analizi sonuclari.

FAKTORLER
DEGISKENLER

Deger Bilmezlik
()]

Cikarcihik (C)

Bencillik (B)

Dolayisiyla aragtirmada toplanan verilerin normal dagilima
uygun oldugu gozlemlenmis ve yapilacak olan farklilik
analizleri verilerin normal dagilim sergilemesi nedeniyle
parametrik testler tarafindan gerceklestirilmistir.

B Tablo 1’de gorildigi gibi aragtrma kapsaminda
degerlendirilen 1008 katlmcimin %50’si erkek ve %50’si
kadinlardan olusmaktadir. Medeni durum agisindan %70,1’i
evli geri kalan %30’u ise bekardir. Katulimeilarin %33,4i 35
yagindan kiiciik iken, %40,7’si 35-45 yas araliginda ve geri
kalan %25,9’u ise 45 yagindan biiyiiktiir. Egitim durumlar
incelendiginde %4,4iiniin lisans, %27,6’sinin yiiksek lisans ve
geri kalan %68,1’inin doktora mezunu oldugu goriilmektedir.
Calismaya katulim saglayan akademik personelin %19,4’t fen
bilimlerinde, %26,8’i saglk bilimlerinde ve %53,8’1 sosyal
bilimler alaninda gérev yapmaktadir.

Olumsuz Ruhsal TEST iSTATISTIKLERI

Durum (O)

D1
D2
D3
D4
D5
D6
D7

0,66
0,61
0,72
0,77
0,74
0,76
0,75

KMO
0,984

D8
D9
D10
D11
C1
c2
c3

0,73

0,71

0,71

0,70
0,57
0,75
0,61

BARTLETT'S
TEST

0,001

c4
c5
(@)
c7
c8
c9
B1
B2

0,67
0,72
0,72
0,69
0,65
0,66

TOPLAM VARYANS
ACIKLAMA DUZEYI

69,64 %

0,63
0,77

B3
B4
B5
o1
02
03
04
05

0,69
0,64
0,61
GUVENILIRLIK
KATSAYISI
0,974

0,66
0,72
0,63
0,66
0,70
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W Tablo 3. Orgitsel baglilik 6lcegi acimlayici faktér analizi sonuclari.

.. FAKTORLER TEST
DEGISKENLER ) :
Duygusal Baglilik (DyB) Devam Baglihig: (DvB) Normatif Baglilik (NrB) ISTATISTIKLERI
Dy1 0,70
Dy2 0,63 KMO
Dy3 0,64 0,955
Dy4 0,77
Dy5 0,80
Dy6 0,75 BARTTELSETTr's
oVl oo 0,001
Dv2 0,67
Dv3 0,72
Dv4 0,71 TOPLAM
e
Dv6 0,72 DUZEYi
Nr1 0,56 60,58%
Nr2 0,64
Nr4 0,75 CKATSAYISI
N> 0.73 0,934
Nr6 0,55

Caligtlan  birim  acgisindan  bakildiginda  %66,8’inin
fakiiltelerde, %6,4’tintin yiiksekokullarda, %21,4’tiniin
meslek yiiksekokullarnda ve geri kalan %5,4’tintin ise
tniversitelere bagli hastane, otel ve kiitiiphanelerde
calismakta oldugu tespit edilmistir. Katthmeilart unvanlar:
agisindan  inceledigimizde %56,6’sinmn  gretim  iyesi,
geri kalan %43,4’liniin ise aragturma gorevlisi ve 6gretim
gorevlisi olduklar1 goriillmektedir.

Katlimcilarin  meslekte ¢aligtiklart siire incelendiginde
%44,3’tintin 1-9 yildir, %29unun 10-19 yildir ve geri
kalan %26,7’sinin ise 19 yildan fazla siiredir tiniversitelerde
akademisyenlik meslegini siirdiirdiikleri tespit edilmistir.
Caligmaya katilim saglayan akademik personelin %91,1’i
devlet iiniversitelerinde c¢alismakta iken, %8,9’u vakaf
iiniversitelerinde ¢aligmaktadir. Son olarak katilimcilar
idari gorevleri agisindan incelendiginde ise %24,4’tiniin
idari gorevi oldugu, %75,6’sinin ise herhangi bir idari
gorevi olmadigr goriilmiistiir.

B Tablo 2’de Toksik Liderlik Olgegine yonelik yapilan
Ac¢imlayic1 Faktor Analizi (AFA) neticesinde ilgili faktor
yikleri gosterilmigtir. Toksik liderlik degiskeninin alt
boyutlarini 6l¢gmeye yonelik yapilan AFA neticesinde ilgili
degerlerin KMO=0,984; Bartlett’s =0,001 seklinde oldugu ve
bu 6lgegin 4 boyutlu bir yapiya sahip oldugu goriilmektedir.
Tlgili 6lgegin Deger Bilmezlik alt boyutunun faktor yiikleri
0,61-0,77 araliginda oldugu, Cikarcilik alt boyutunun 0,57-
0,75 araliginda oldugu, Bencillik boyutunun 0,61-0,77
aralifinda oldugu ve Olumsuz Ruhsal Durum boyutunun
0,63-0,72 araliginda oldugu tespit edilmistir. Olgegin

alt boyutlarinin toplam varyans aciklama dizeyi ise
%69,64 oldugu tespit edilmigtir. Bununla beraber 6lgegin
Cronbach’s Alpha degeri 0,97 olarak bulunmugtur. Analiz
neticesinde Toksik Liderlik Olgeginin giivenilir oldugu ve
AFA agisindan gegerli olduguna karar verilmigtir.

B Tablo 3’te Orgiitsel Baglilik Olgegi'ne yonelik yapilan
AFA neticesinde ilgili faktor yiikleri gosterilmistir. Orgiitsel
Baglilik degiskeninin alt boyutlarini 6l¢meye y6nelik yapilan
AFA neticesinde ilgili degerlerin KMO=0,955; Bartlett’s
=0,001 seklinde oldugu ve bu 6lgegin 3 boyutlu bir yapiya
sahip oldugu goriilmektedir. 1lgili 6lgegin Duygusal Baglilik
alt boyutunun faktor yiikleri 0,63-0,80 araliginda oldugu,
Devam Baglilig alt boyutunun 0,56-0,72 araliginda oldugu
ve Normatif Bagllk boyutunun 0,55-0,75 araliginda
oldugu tespit edilmigtir. Olgegin alt boyutlarinin toplam
varyans agiklama diizeyi ise % 60,58 oldugu tespit edilmistir.
Bununla beraber olgegin Cronbach’s Alpha degeri 0,93
olarak bulunmustur. Analiz neticesinde Orgiitsel Baglilik
Olgegi'nin giivenilir oldugu ve AFA agisindan gegerli
olduguna karar verilmistir.

Yapisal Esitlik Modelinde test edilen modelin biitiiniiyle
toplanan veri ile desteklenip desteklenmedigine, analizler
neticesinde ulagilan uyum iyiligi indeks degerleri
yorumlanarak karar verilmektedir. Yapisal Esitlik Modelinde
yaygin sekilde kullanilan uyum indeksleri ve bu indekslerin
kabul edilebilir esik degerleri B Tablo 4’te yer almakta
olup, 6l¢iim modeli ve yapisal modeldeki bulgular bu esik
degerler goz 6niinde bulundurularak yorumlanmigtir.
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I Tablo 4. Uyum iyiligi indeksleri ve esik degerleri.

Uyum Olciimleri  Miikemmel Uyum KabulIJ)I;ZSIiLebilir
x?/df O< x¥/df <2 2< x¥/df <3
RMSEA 0= RMSEA=< 0,05 0,05=< RMSEA=< 0,08
NFI 0,95= NFl=< 1 0,90 < NFI= 0,95
CFl 0,97=< CFl< 1 0,95 < CFI< 0,97
GFI 0,95=< GFI< 1 0,90 < GFI< 0,95
AGFI 0,90=< AGFI= 1 0,85=< AGFI< 0,90

Toplam 4 alt boyut ve 30 maddeden olusan Toksik Liderlik
Olgeginin birinci diizey c¢ok faktorlii yapis, AMOS 24
programu kullanilarak Dogrulayict Faktor Analizi (DFA) ile
test edilmistir. Verilerin normal dagilim gostermesi nedeniyle
Maximum Likelihood hesaplama yéntemi kullanilmis olup,
DFA sonuglar1 Sekil 2’de sunulmustur. DFA neticesinde
elde edilen uyum iyiligi degerleri (CMIN=984,868; DF=399;
p=,000; CMIN/DF=2,468; GFI=,939; AGFI=,929; NFI=,961;
CFI=,976; RMSEA=,038) onerilen 4 faktorlii modelin kabul
edilebilir ve veri ile uyumlu oldugunu gostermektedir. Bu
sonuclar Toksik Liderlik Olgeginin 6ngériilen karamsal
yapisinin dogrulandigimi gostermektedir.
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CMIN=984,868; DF=399; p=,000; CMIN/DF=2,468; GF|=,939; AGFI=,929;
NFI=,961; CFl=,976; RMSEA=,038

Toplam 3 alt boyut ve 18 maddeden olusan Orgiitsel Baglihk
Olgeginin birinci diizey ¢ok faktorlii yapisi, AMOS 24
programu kullamlarak Dogrulayici Faktor Analizi (DFA) ile
test edilmistir.
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CMIN=603,79; DF=131; p=,000; CMINIDF=4,609; GFI=,934; AGFI= 914;

NFI=.936; CFl= 949: RMSEA= 060

W Sekil 3. Orgitsel baglilik dlcegi'ne ait (standardize edilmis)
dogrulayici faktor analizi sonuclari.

Verilerin normal dagilim gostermesi nedeniyle Maximum
Likelihood hesaplama yontemi kullanilmis olup, DFA
sonuglari Sekil 3’te sunulmugtur. DFA neticesinde elde edilen
uyum iyiligi degerleri (CMIN=603,779; DF=131; p=,000;
CMIN/DF=4,609; GFI=,934; AGFI=914; NFI=936;
CFI=,949; RMSEA=,060) 6nerilen 3 faktorlii modelin kabul
edilebilir ve veri ile uyumlu oldugunu gostermektedir. Bu
sonuglar Orgiitsel Baglilik Olgeginin ongoriilen kuramsal
yapisinin dogrulandigini gostermektedir.

Wi Tablo 5. Bagimsiz 6rneklem t testi sonuclari.

_Calisilan
Degiskenler Universite
Tird
Toksik Devlet 918 2,016 0,462 3,635 0,001
Liderlik Vakif 90 3,212 0,397
Orgitsel Devlet 918 3,644 0,387 1,991 0,001
Bagliik Vakif 90 2,619 0,427

W Sekil 2. Toksik liderlik 6lcegi‘ne ait (standardize edilmis) dogrulayici
faktor analizi sonuclari.
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Akademik personelin 6rgiitsel baghlik diizeyleri ile toksik
liderlik davraniglarina yonelik alg1 diizeyleri tiim demografik
degiskenler (iki kategorili) acisindan Bagimsiz Orneklem
t Testi yardimiyla test edilmis olup; Bagimsiz Orneklem t
Testi sonuglart B Tablo 5’te sunulmugtur.

B Tablo 5 incelendiginde, yapilan Bagimsiz Orneklem t
Testleri neticesinde akademik personelin 6rgiitsel baglilik
diizeyleri ile toksik liderlik davramglari algi diizeylerinin
sadece tliniversite tiirii degigkeni agisindan farklilik gosterdigi
belirlenmistir (p<0,01). Unvan, medeni durum, cinsiyet ve
idari gorev acgisindan 6lgek puanlarinin istatistiksel acidan
farklilk gostermedigi gorilmistir (p>0,05). Bununla
beraber ii¢ ve daha fazla kategorili sosyo-demografik
degiskenler agisindan ise Tek Yonli Varyans Analizi
yardimiyla test edilmis ancak 6l¢ek puanlarmimn yas, egitim
durumu, meslekte ¢aligma siiresi ve ¢aligilan alan agisindan
farklilik g6stermedigi saptanmustir (p>0,05).

Calismanin bagimli ve bagimsiz degiskenleri arasindaki
iligkiyi irdelemek amaciyla Korelasyon Analizi yapilmis olup,
bu analize iligkin bulgular B Tablo 6’da yer almaktadir.

B Tablo 6’daki Korelasyon Analizi bulgularina gore;
toksik liderlik ve alt boyutlar1 (deger bilmezlik, ¢ikarcilik,
bencillik ve olumsuz ruhsal durum) ile 6rgiitsel baglilik ve
alt boyutlar1 (duygusal baghlik, devam baglilig1 ve normatif
baglilik) arasinda negatif yonde, yiiksek diizeyde ve anlamli
iligkiler bulunmustur.

Aragtirmada, Toksik Liderlik Olgeginin alt boyutlari
olan Deger Bilmezlik, Cikarcilik, Bencillik ve Olumsuz
Ruhsal Durum boyutlarmin, Orgiitsel Baghlik Olgeginin
alt boyutlart olan Duygusal Baglilik, Devam Baglilig1 ve
Normatif Baghlik boyutlar1 iizerindeki etkisini gosteren
bir model ortaya koyulmustur. Bu model olugturulurken,
aragtirmanin hipotezlerinin test edilmesi dikkate alinmigtir.
Bu amacla olugturulan yapisal esitlik modeli B Sekil 4’te
yer almaktadir.

o4 Dy54 T
43Ry
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I

c3{3 [ —,
SV
% Tl
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@«,

CMIN=2564,674; DF=1061; p=,000; CMINIDF=2,417; GFI=,903; AGFI=,892;
NFI=,930; CFI=,957; RMSEA=,038

B Sekil 4. Yapisal modele ait (standardize edilmis) yol diyagrami.

Modeldeyeralan Toksik Liderlik Ol¢egine ait4 ortiik degisken
ve 30 adet gozlenen degisken bulunmaktadir. Modelin Deger
Bilmezlik (D) boyutu ortitk degiskeni icerisinde g6zlenen
degiskenler 0,72-0,85 arasinda; Cikarcilik (C) boyutu 6rtitk
degiskeni igerisinde gozlenen degiskenler 0,76-0,84 arasinda;
Bencillik (B) boyutu ortiik degiskeni igerisinde gozlenen
degiskenler 0,72-0,79 arasinda ve Olumsuz Ruhsal Durum
(O) boyutu ortitk degiskeni igerisinde gozlenen degiskenler
0,73-0,83 arasinda degisen korelasyon katsayilarina sahiptir.

W Tablo 6. Arastirmada kullanilan &lceklerin alt boyutlarinin korelasyon analizi sonuclari.

() (2) (3)
(1) Toksik Liderlik 1
(2) Deger Bilmezlik ,936** 1
(3) Cikarcihik ,925%* 77 7** 1
(4) Bencillik ,853*%*  728** 765%*
(5) Olumsuz Ruhsal Durum ,868**  743**  77T7**
(6) Orgiitsel Baghlk -, 827%% - 755%*  _ 774%*
(7) Duygusal Baglihk - 774%%  -,698%* - 727**
(8) Devam Baghhgi -, 731%% - 673** - 676*%*
(9) Normatif Baghlik -,689%* - 634** - B51**
Ortalama 2,123 1,986 2,138
Standart Sapma ,569 ,664 617

(4) ) (6) (7) (8) 9)
1
,698** 1
- 727*%% - 725%* 1
-, 702**  -675**  ,902** 1
-,642*%*  -643** 868** ,657** 1
-581**  -606**  ,890** ,700** ,685** 1
2,231 2,290 3,552 3,770 3,411 3,475
,563 ,626 ,488 ,626 ,501 521

N=1008, **0,01 dizeyinde anlamli korelasyon
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W Tablo 7. Yapisal esitlik modeli bulgular.

Yapisal iliskiler

DyB < D -0,123 -0,139 -2,96
DyB < C -0,17 -0,227 -3,752
DyB <- B -0,362 -0,339 -6,019
DyB < O -0,151 -0,184 -3,327
DB < D -0,166 -0,225 -4,454
DB < C -0,093 -0,148 -2,325
DB < B -0,257 -0,289 -4,895
DB < O -0,151 -0,222 -3,754
NrB <- D -0,15 -0,189 335115
NrB < C -0,163 -0,242 -3,518
NrB <- B -0,178 -0,186 -3

NrB < O -0,151 -0,206 -3,257

0,68

0,67

0,58

Hipotezler Hipotez Sonuclari

0,003 H2a Desteklendi
<0.001 H2b Desteklendi
<0.001 H2c Desteklendi
<0.001 H2d Desteklendi
<0.001 H3a Desteklendi

0,02 H3b Desteklendi
<0.001 H3c Desteklendi
<0.001 H3d Desteklendi
<0.001 H4a Desteklendi
<0.01 H4b Desteklendi
0,003 H4c Desteklendi
0,001 H4d Desteklendi

B1: Standardize edilmemis regresyon katsayilari; B2: Standardize edilmis regresyon katsayilari; D: Deger Bilmezlik; C: Cikarcilik; B: Bencillik;
O: Olumsuz Ruhsal Durum; DyB: Duygusal Baglilik; DvB: Devam Bagliligi; NrB: Normatif Baglilik

Modelde yer alan Orgiitsel Baglilik Olgeginde ise 3
ortiik degisken ve 18 gozlenen degisken bulunmaktadir.
Modelin Duygusal Baglilik (DyB) boyutu 6rtiik degiskeni
icerisinde gozlenen degiskenler 0,70-0,82 arasinda;
Devam Bagliligi (DvB) boyutu ortiik degiskeni igerisinde
gozlenen degiskenler 0,65-0,74 arasinda ve Normatif
Baglilik (NrB) boyutu ortiik degigkeni icerisinde gézlenen
degiskenler 0,66-0,74 arasinda degisen korelasyon
katsayilarina sahiptir.

Aragtirma yapisal modeline ait; yapisal iligkiler icin
standardize edilmemis regresyon katsayilar1 (B1),
standardize edilmis regresyon katsayilari (B2), kritik
oran (C.R.), coklu belirlilik katsayilar1 (R2), anlamlilik
degerleri (p) ve hipotez sonuglar1 B Tablo 7°de sunulmusg
olup, Yapisal Esitlik Modeli ile 12 adet hipotez test
edilmistir.

Olugturulan yapisal modelden elde edilen B Tablo
7’deki bulgulara gére modelin uyumlu oldugu ve model
uyum iyili§i indekslerinin (CMIN=2564,674; DF=1061;
p=0,000; CMIN/DF=2,417; GFI=0,903; AGFI=0,892;
NFI=0,930; CFI=0,957; RMSEA=0,037) iyi uyum
sinrlart i¢inde oldugu gozlemlenmistir (Giirbiiz, 2019:
34). Yapisal Esitlik Model’ine gore deger bilmezlik
(B2=-0,139; p=0,003), cikarcilik (B2=-0,227; p=0,000),
bencillik (2=-0,339; p=0,000) ve olumsuz ruhsal durum
(B2=-0,184; p=0,000) ile duygusal baglilik arasindaki
yol katsayilarinin istatistiki agidan anlamli oldugu, bu
degiskenlerin duygusal baglilik ile ters yonli bir iligkiye
sahip olduklar1 ve birlikte duygusal baglilik degiskenini
%68 oraninda acikladiklar1 gézlemlenmigtir. Dolayisiyla
H2a, H2b, H2c ve H2d hipotezleri kabul edilmistir.
Benzer gekilde deger bilmezlik ($2=-0,225; p=0,000),
cikarcilik (32=-0,148; p=0,02), bencillik ($2=-0,289;
p=0,000) ve olumsuz ruhsal durum (2=-0,222; p=0,000)
ile devam baglilig1 arasindaki yol katsayilarinin istatistiki

acidan anlamli oldugu, bu degiskenlerin devam baglilig:
ile ters yonli bir iligkiye sahip olduklari ve birlikte
devam baglilig1 degiskenini %67 oraninda agikladiklar:
gozlemlenmis olup, H3a, H3b, H3c ve H3d hipotezleri
kabul edilmistir. Son olarak ise yapisal modele gére deger
bilmezlik (32=-0,189; p=0,000), cikaralik ($2=-0,242;
p=0,000), bencillik (2=-0,186; p=0,003) ve olumsuz ruhsal
durum (B2=-0,206; p=0,001) ile normatif baglilik arasindaki
yol katsayilarmin istatistiki agidan anlamli oldugu, bu
degiskenlerin normatif baglilik ile ters yonli bir iligkiye
sahip olduklari ve birlikte normatif baglhlik degiskenini %58
oraninda agikladiklar1 gézlemlenmistir. Bu nedenle H4a,
H4b, H4c ve H4d hipotezleri kabul edilmistir.

Ozetleyecek olursak, arastirmanin temel hipotezi olan ve
Korelasyon Analizi ile test edilen HI hipotezi ile Yapisal
Esitlik Modellemesi ile test edilen H2a, H2b, H2¢, H2d,
H3a, H3b, H3c, H3d, H4a, H4b, H4c ve H4d hipotezleri
kabul edilmis olup, Bagimsiz Orneklem t Testi ile test edilen
H5a ve H5b hipotezleri ise reddedilmigtir.

Sonuc ve Tartisma

Toksik liderlik davraniglari bir¢ok kurumda oldugu gibi
yiksekogretim kurumlarinda da boy gostermekte lakin bu
sorun literatiirde hak ettiginden ¢ok daha az ilgi gormektedir.
Bu baglamda aragurmada yiiksekogretim kurumlarinda
yeterince aragtirilmamig bir gerceklik ele alinmakta olup,
akademik personelin toksik liderlik algilarinin 6rgiitsel
baglilik diizeylerine olan etkisi literatiir tabanli olugturulan
yapisal model yardimiyla incelenmektedir. Aragtirmanin
verileri 1008 akademik personelden elde edilmis olup,
aragtirmanin niteligi agisindan gereken 6rneklem hacmi
saglanmugtir.
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Literatire ~ bakildiginda ~ aragirmanin =~ bulgularinin
kargilagurilabilecegi az sayida calisma oldugu saptanmus olup,
bu ¢aligmalar incelendiginde aragtirma bulgularmin literatiirde
belirtilen bulgular tarafindan genel olarak desteklendigi
goriilmektedir. Alan yazinda toksik liderlik ile orgiitsel
baglilik arasindaki iliskiyi inceleyen c¢aligmalar (Weaver &
Yancey, 2010; Paltu & Brouwers, 2020; Amal & Walaa,
2020; Mehta & Maheshwari, 2013; Yal¢insoy & Isik, 2018;
Bozkurt vd., 2020; Kahveci vd., 2019; Cankaya & Ciftgi, 2020)
toksik liderligin ve sergilenen toksik liderlik davraniglarinin
caliganlarin 6rgiitsel baghliklarini negatif yonde etkiledigini ve
orgiite olan bagliliklarini azaltugini vurgulamaktadir. Bununla
beraber ilgili alan yazin incelendiginde toksik liderligin
orgiitsel bagliligin yani sira; is stresi ve is tatmini (Uysal,
2019), orgtitsel saglik (Reyhanoglu & Akin, 2016), orgiitsel
sessizlik (Demirtag & Kiigiik, 2019), orgiitsel sinizm (Dobbs
& Do, 2019), titkenmiglik (Uzunbacak vd., 2019), isten ayrilma
niyeti (Akca, 2017) ve orgiitsel vatandaglik (Mohamed, Amjad,
Fauzia, & Ahmed, 2018) gibi degiskenlerle de iliskilendirildigi

calismalara rastlamak miimkiindiir.

Katlimeilarin  6lgek maddelerine verdikleri cevaplar goz
oniine alindiginda, Tirkiye’deki tiniversitelerde caligmakta
olan akademik personelin genel olarak toksik liderlik algi
diizeylerinin disiik (X: 2,12), 6rgiitsel baghlik diizeylerinin
ise yiksek (X~: 3,55) oldugu soylenebilir. Yapilan farkliik
analizleri neticesinde, akademik personelin hem orgiitsel
baglilik diizeyleri hem de toksik liderlik algi diizeylerinin
sadece ¢aligtiklar1 tiniversite tiirti agisindan anlamli farkliliklar
olusturdugu; vakif {iniversitelerinde ¢alisan  akademik
personelin devlet tiniversitelerinde ¢aligan akademik personele
nazaran toksik liderlik algi diizeyinin daha yiiksek, orgiitsel
baglilik diizeylerinin ise daha diisiik oldugu tespit edilmigtir.
Dolayisiyla vakif tiniversitelerinde ¢aligmakta olan akademik
personelin birim amirleri tarafindan sergilenen toksik liderlik
davraniglaria daha fazla maruz kaldig1 ve buna kargilik devlet
tniversitelerinde caligmakta olan akademik personelin ise
kurumuna daha bagli oldugu sonucuna ulagilmigtir.

Literatiirde vakif ve devlet tiniversitelerini toksik liderlik
davranuglart ile orgiitsel baglilik iligkisi cercevesinde kargilagtiran
bir ¢ahgmaya rastlanmamustir. Fakat ilgili degiskenleri farkli
sektorlerde bulusturan calismalara rastlamak miimkiindiir.
Bu calismalardan biri de Akkus ve Unsar (2019) giivenlik
sektoriinde yapmug olduklari calismadir. Ozel sektorde calisan
giivenlik gorevlilerinin kamuda calisanlara kiyasla daha fazla
toksik liderlik davraniglarina maruz kaldig1 sonucuna ulagtiklar:
bu caligmanin bulgulari, sektorler farkli olsalar bile devlet/
vakif ve kamu/6zel benzerliginden dolay: aragurma bulgulari
ile paralellik gostermektedir. Farklt bir sektorde yapilan diger
bir calismada Ozata (2015) ise saglik calisanlarmin Grgiitsel
baghlik diizeylerini aragtirdigi ¢aligmasinda, 6zel hastanede
calismakta olan personelin devlet hastanesinde caligmakta
olan personele kiyasla orgiitsel baglilik seviyelerinin daha
diisiik oldugu sonucuna ulagmis olup, bu sonug aragurmanin
bulgularma uyum gostermektedir.

Cilt/

Korelasyon analizi bulgular1  toksik liderligin  alt
boyutlarindan deger bilmezlik, c¢ikarcilik, bencillik ve
olumsuz ruhsal durum ile 6rgiitsel baghlik alt boyutlarindan
duygusal baglilik, devam baglligi ve normatif baghlik
arasinda ters yonlii iligkiler olduguna isaret etmektedir. Bu
sonuca gore; birim amirlerinin deger bilmez, bencil ve ¢ikarci
davransglar ile kurum iginde sergiledikleri olumsuz ruhsal
durumlarmin artmasi akademik personelin duygusal, devam
ve normatif baghliklarinin azalmasi ile sonuglanacakur.
Konuyla ilgili literatiirdeki caligmalara bakildiginda da
benzer sonuglara ulagilmaktadir. Bu ¢aligmalardan biri olan
Mehta ve Maheshwari’nin (2013) toksik liderlik davraniglar
ile galiganlarin is tatminleri ve orgiitsel baghlik dizeyleri
arasinda iligki kurmayr amagladiklart ¢aligmalarinda,
toksik liderlik davranglar ile calisanlarin orgiitsel baghlik
seviyeleri arasinda anlamli bir negatif iliski oldugu, toksik
liderlik davraniglarindaki artigin  ¢alisanlarin  6rgiitsel
baglilik seviyelerinde azalmaya neden olacagi sonucuna
ulagmuglardir. Buna paralel olarak Weaver ve Yancey’in
(2010) orta biyiklikteki bir imalat sirketinde caligan 80
kisiyle yapuklar1 ¢aligmada da algilanan toksik liderlik
davransglar1 ile calisanlarin duygusal bagliliklart arasinda
ters bir iligki oldugu sonucuna ulagilmiguir. Dolayisiyla bu
sonuglar, aragurmanin korelasyon analizinden elde edilen

bulgular: desteklemektedir.

Yapisal esitlik modellemesi ile toksik liderligin alt
boyutlarinin  akademik personelin  duygusal baghilik
diizeylerini %68, devam baghligi diizeylerini %67 ve
normatif bagllik dizeylerini %58 oraninda acikladigt
sonucuna ulagilmistir. Diger bir deyisle akademik personelin
duygusal bagliliklarinda meydana gelen degismenin
%68’inin, devam baghiliklarinda meydana gelen degismenin
%67’sinin  ve normatif bagliliklarinda meydana gelen
degismelerin %58’inin toksik liderlik alt boyutlarina bagh
oldugu sonucuna ulagilmigtir. Ayrica akademik personelin
duygusal baglilik (B2=-0,339) ve devam baghlig1 diizeyleri
(B2=-0,289) iizerindeki en ¢ok anlamli etkinin bencillik
degiskeni tarafindan gerceklestirildigi; normatif baghlik
diizeyleri (2=-0,242) iizerindeki en ¢ok anlamli etkinin ise
cikarcilik degiskeni tarafindan gerceklestirildigi sonucuna
ulagilmistir. Bulgulardan hareketle tniversitedeki birim
amirlerinin bencil davraniglar sergilemesinin akademik
personelin duygusal baglilik ve devam baglilig1 diizeylerini,
ctkarct davraniglar sergilemesinin ise normatif baghlik
diizeylerini diger toksik liderlik boyutlarma oranla ¢ok
daha olumsuz etkileyecegi séylenebilir. Bununla beraber
Yapisal Esitlik Modellemesi ile birlikte iiniversitedeki birim
amirlerinin deger bilmez, cikarci ve bencil davraniglari
ile olumsuz ruhsal durumlarini akademik personele karst
yansitmalarinin, akademik personelin orgiitsel baghiliklarim
olumsuz etkiledigi sonucuna ulagilmigtir. Diger bir deyigle
akademik personele birim amirleri tarafindan; olumsuz
ruhsal durumun yansitilmasi, deger verilmemesi, ¢ikarct
ve bencilce davranilmasi durumunda duygusal, devam ve
normatif baghiliklarinin azalacagi s6ylenebilir.
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Ilgili alan yazin incelendiginde benzer sonuglarla
kargilagilmaktadir. Kahveci vd.’nin (2019) Rize il merkezinde
bulunan ilkokul ve ortaokullarda c¢aligmakta olan 291
ogretmen ile gerceklestirdikleri caligmalarinda, toksik liderlik
davramiglarinin  6rgiitsel baghligin 6nemli bir yordayicist
oldugu ve orgiitsel bagliligi olumsuz etkiledigi sonucuna
ulagtiklar1 gozlemlenmektedir. Buna benzer olarak Sezici
(2016); bankacilik, saglik ve egitim ig kollarinda ¢aligan 364
kisiden elde ettigi veriler ile yikict liderligin 6rgiitsel baglhilhig
negatif yonde etkiledigi sonucuna ulagmistir. Aymi sekilde
Cankaya ve Ciftci’nin (2020); hastane ¢aliganlarinin toksik
liderlik algilart ile orgiitsel sinizm duygularinin 6rgiitsel
baglilik diizeylerine etkisini tespit etmeyi amacladiklari
caligmalarinda da hastane caliganlarinin toksik liderlige iligkin
algilarmin 6rgiitsel baghilhiklara olumsuz yonde etki ettigi
vurgulanmaktadir. Yine Bozkurt vd.’nin (2020) MEB’de
gorev yapan toplam 1202 personel ile yaptklart calismada da
MEB’de gorevli iist diizey yoneticiler tarafindan sergilenen
toksik liderlik davramiglarinin, calisanlarin 6rgiitsel baglilik
diizeyleri tizerinde olumsuz etkilere sahip oldugu sonucuna
ulagilmigtir. Goriildigi tizere ilgili alan yazin, bu caligmada
Yapisal Esitlik Modelinden elde edilen bulgular1 genel olarak
destekler niteliktedir.

Bu c¢aligma, toksik liderlik davramiglarinin birgok sektor
cabsaninda oldugu gibi akademik personelin 6rgiitsel
bagliliklar1 tizerinde de 6nemli derecede olumsuz etkiye sahip
olduguna ve vakif tiniversitelerinde ¢aligmakta olan akademik
personelin devlet iiniversitelerinde ¢aligmakta olan akademik
personele nazaran toksik liderlik davraniglarina ¢ok daha fazla
maruz kaldigina isaret etmekte; basta vakif tiniversitelerinde
olmakla birlikte tiim yiiksekégretim kurumlarinda ivedilikle
toksik liderlik davramglarina yonelik uygun onlemleri
almanm gerekliligini vargulamaktadir.

Bu caligmada, gerek toksik liderligin yiiksekdgretim
kurumlarindaki olumsuz etkileriyle miicadele edebilmek
gerekse de akademik personelin 6rgiitsel bagliligini artirmak
icin;

» Ust yonetimde bulunan yoneticilerin birim amiri
atarken secici davranmalari ve atadiklari birim
amirlerinin pozitif liderlik davranslar: sergilemesi i¢in
onlar1 tegvik etmesi,

» Universitelerde personelin gériis ve o6nerilerinin
alindigy etkin bir gekilde ¢alisan memnuniyet yénetim
sistemlerinin kurulmasi,

® Universitelerde personelin iist yonetimde yer alan
yoneticilerle aractya ihtiya¢ duymadan dogrudan ve
gliniin her saatinde iletisime gecebilecekleri iletigim
mekanizmalarimin ~ kurulmasi  (rektorliikk  iletigim
merkezi vb.),

= Diizenli ve sik araliklarla hem YOK tarafindan hem
de tniversitelerin st yonetimi tarafindan yonetici
performans degerlendirmeleri yapilmasi ve yapilan
bu degerlendirmelere yonelik eylem planlarinin
ve odiillendirme mekanizmalarinin  olusturulmasi
onerilmektedir.

Ayrica yiksekogretim  kurumlarindaki daha  spesifik
birimlerin (belirli fakiilte, meslek yiiksekokulu ya da
yiiksekokullar: gibi) ya da daha spesifik otoritelerin (sadece
rektorlerin, sadece dekanlarin, sadece mudirlerin ya da
sadece bolim bagkanlarinin ele alinmasi gibi) aragturma
kapsamina alindig1 benzer c¢aligmalarin, yiiksekogretim
kurumlarindaki toksik iligkilere yonelik farkli bakig agilar
sunacagt ve bu baglamda literatiire katki saglayacagi
diigtiniilmektedir.

Kaynakca

Akca, M. (2017). The impact of toxic leadership on intention to leave
of employees. International Journal of Economics, Business and
Management Research, 1(4).

Akkus, Y., & Unsar, A. S. (2019). Toksik Liderlik Giivenlik Sektiriinde
Bir Aragtirma. Canakkale: Paradigma Akademi.

Amal, H. R., & Walaa, M. E. (2020). Toxic Leadership: Conflict
Management Style And Organizational Commitment Among
Intensive Care Nursing Staff. Evidence-Based Nursing Research,
2(4).

Andersson, L. M., & Christine, M. P. (1999). Tit for tat? The Spiraling
Effect Of Incivility In The Workplace. Academy of Management
Review, 24(3), 452-471.

Bozkurt, S., Coban, O., & Colakoglu, M. H. (2020). Orgutsel Giiven
Duzeyl ve Tok51k Liderlik Davranuglar Tliskisinde Orgiitsel
Baglihgin Aract Etkisi. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi, 35(3).

Biiyiikoztirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, $., &
Demirel, F. (2014). Bilimsel Am;tzrma Yonfemlerz (16 b.). Ankara:
Pegem Akademi.

Cortina, L. M., Magley, V. J., Williams, J. H., & Langhout, R. D.
(2001). Incivility In The Workplace: Incidence And Impact.
Fournal of Occupational Health Psychology, 6(1), 64-80.

Curato, N. (2019). Toxic Democracy? The Philippines in 2018.
Southeast Asian Affairs, 261-274.

Cakar, S. (2006). Toplumsal Bilimlerde Yeni Yontem Anlayis: ve Temel
Yaklagimiar (1 b.). Isparta: Fakiilte Kitabevi.

Cankaya, M., & Ciftci, G. E. (2020). Hastane Calisanlarinin Toksik
Liderlik ve Orgutsel Sinizm Algilarmim Orgiitsel Baghliklarma
Etkisi. Hacettepe Saglik Idaresi Dergisi, 23(2).

Celebi, N., Giiner, H., & Yildiz, V. (2015). Toksik Liderlik Olceginin
Gehgtlrllmem Bartm Universitesi Egitim Fakiiltesi Dergisi, 4(1),
249-268.

Cetinkaya, H., & Ordu, A. (2018). Okul Yoneticilerinin Toksik (zehirli)
Liderlik Davran1§1ar1 fle Ogretmenlerin Tiikenmislik Diizeyleri
Arasindaki Tliski. Pamukkale Universitesi Sosyal Bilimler Enstitiisii
Dergisi, 31, 15-28.

Demir, B. (2020). Orgiitlerde Toksik Lider ve Toksik Tliskiler. Balkan
ve Yakm Dogu Sosyal Bilimler Dergisi(6).

Demirtas, Z., & Kiigiik, O. (2019). Okul Miidiirlerinin Toksik Liderlik
quran1§lar1 fle Ogretmenlerin Orgiitsel Sessizligi Arasindaki
Mliski. Pamukkale Universitesi Egitim Pakiiltesi Dergisi, 47, 41-58.

Dobbs, J. M., & Do, J. J. (2019). The Impact Of Percelved Toxic
Leadership On Cynicism In Officer Candidates. Armed Forces &
Society, 45(1), 3-26.

Goldman, A. (2006). High Toxicity Leadership Borderline Personality
Disorder and The Dysfunctional Organization. Fournal of
Managerial Psychology, 21(8), 733-746.

Giirbiiz, S. (2019). Amos lle Yapisal Esitlik Modellemesi Temel Hkeler ve
Uygulamali Analizler. Ankara: Seckin.

bttps://istatistik.yok.gov.tr. (tarih yok). 05 01, 2021 tarihinde https://
istatistik.yok.gov.tr: https://istatistik.yok.gov.tr adresinden alind1

bttps://languages.oup.com/word-of-the-year/2018. (tarih yok). 05 01, 2021
tarihinde  https://languages.oup.com/word-of-the-year/2018:
https://languages.oup.com/word-of-the-year/2018  adresinden
alind:

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Yiksekdgretim Kurumlarindaki Toksik Liderlik Davranislarinin Akademik Personelin Orgitsel Bagliliklar Uzerine Etkisi

\.

fsmail, B., Yilmaz, Y. S., & Olucak, H. 1. (2020). Calisanlarin
Toksik Liderlik Boyutlarma fliskin Algilarinin Stres Boyutlari
Diizeylerine Etkisi Uzerine Bir Arastirma. Yonetim ve Ekonomi
Dergisi, 27(3), 557 - 572.

Jaros, S. (2007). Meyer and Allen Model Of Organizational
Commitment: Measureement Issues. The Ifcai Fournal of
Organizational Bebaviour, 6(4).

Kahveci, G., Bahadir, E., & Karagiil Kandemir, I. (2019). Okul
Yonetlcﬂerlmn Tok51k Liderlik Davramiglary Ile Ogretmenlerin
Orgiitsel Baghliklar1 Arasindaki lliskinin Incelenmesi. Ankara
Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 52(1).

Kilig, M., & Giinsel, A. (2019). The Dark Side Of The Leadership:
The Effects Of Toxic Leaders On Employees. European Journal
of Social Sciences, 2(2).

Lim, S., & Cortina, L. M. (2005). Interpersonal Mistreatment In The
Workplace: The Interface and Impact Of General Incivility and
Sexual Harassment. Journal of Applied Psychology, 90(3), 483-496.

Mehta, S., & Maheshwari, G. C. (2013). Consequence Of Toxic
Leadership On Employee Job Satisfaction and Organizational
Commitment. The Fournal - Contemporary Management Research,
8(2), 1-23.

Meyer, J. P, & Allen, N. J. (1991). A three-Component
Conceptualization Of Organizational Commitment. Human
Resource Management Review, 1(1), 61-89.

Meyer, J. P., Allen, N. J., & Smith, C. A. (1993). Commitment To
Organizations and Occupations: Extension and Test Of A Three-
Component Conceptualization. Fournal of Applied Psychology,
78(4), 538-551.

Mohamed, B., Amjad, D. A.-N., Fauzia, J., & Ahmed, S. E. (2018).
Toxic Leadership and Organizational Citizenship Behavior: A
Mediation Effect Of Followers’ Trust and Commitment In The
Middle East. International fournal Of Business and Society, 19(3),
793-815.

Ozata, M. (2015). Hastanelerde Gérev Yapan Saglik Calisanlarmin
Orgutsel Baglilik Diizeylerinin Belirlenmesi. Selguk Universitesi
Sosyal Bilimler Meslek Yiiksekokulu Dergisi, 18(1), 155-166.

Paltu, A., & Brouwers, M. (2020). Toxic Leadership: Effects On
Job Satisfaction, Commitment, Turnover Intention and
Organisational Culture Within The South African Manufacturing
Industry. SA Fournal of Human Resource Management, 18(1).

Reyhanoglu, M., & Ak, O. (2016). Toksik Liderlik Orgiitsel
Saghg: Olumsuz Yénde Tetikler Mi? Jnsan ve Toplum Bilimleri
Arastirmalart Dergisi, 5(3).

Rhoades, L., Eisenberger, R., & Armeli, S. (2001). Affective
Commitment To The Organization: The Contribution Of
Perceived Organizational Support. Fournal of Applied Psychology,
86(5), 825-836.

Sagir, M. (2016). Isveren Markas: Algisi: Insan Kaynaklar1 Faaliyetleri,
Calisma Ortami ve Tazminat-Kazan¢ Boyutlar1 Ile Turizm
Fakiiltelerinde Bir Uygulama. Mehmet Akif Ersoy Universitesi
Sosyal Bilimler Enstitiisii Dergisi, §(14), 415 - 439.

Saqib, A., & Arif, M. (2017). Employee Silence As A Aediator In
The Relationship Between Toxic Leadership Behavior and
Organizational Performance. Fournal of Managerial Sciences,
11(3).

Schmidt, A. A. (2008). Development and Validation Of The Toxic
Leadership Scale. Master Thesis. University of Maryland, College
Park.

Sezici, E. (2016). Izleyicilerin Yikicr Liderlik Algist ve Sonuglari.
Dumlupimar Universitesi Sosyal Bilimler Dergisi, 47, 106-121.
Shore, L. M., & Wayne, S. J. (1993). Commitment and Employee
Behavior: Comparison Of Affective Commitment and
Continuance Commitment With Perceived Organizational

Support. Fournal of Applied Psychology, 78(5), 774-780.

Stephens, R. D., Dawley, D. D., & Stephens, D. D. (2004). Director
Role Potential As Antecedents Of Normative and Affective
Commitment On Nonprofit Boards. Organizational Analysis,
12(4), 395-413.

Tabachnick, B. G., & Fidell, L. S. (2013). Using Multivariate Statistics
(6 b.). Boston: Allyn and Bacon.

Tunger, P. (2011). Orgiitsel Degisim ve Liderlik. Fournal of Turkish
Court of Accounts(80), 57 - 84.

Ugurly, C. T., & Ustiiner, M. 2011). Ogretmenlerin Orgiitsel Baglilik
Duzeylerme Yoneticilerinin Etik Liderlik ve Orgiitsel Adalet
Davranislarinin Etkisi. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi (H.U. Journal of Education)(41), 434-448.

Uysal, H. T. (2019). The Mediation Role Of Toxic Leadership In The
Effect Of Job Stress On Job Satisfaction. International Journal of
Business, 24(1).

Uzunbacak, H. H., Yildiz, A., & Uzun, S. (2019). Toksik Liderligin
Calisanlarin Tukenm1§hk Diizeylerine Etkisi. Anemon Mug
Alparsian Universitesi Sosyal Bilimler Dergisi, 7(1), 211-219.

Wang, C. L. (2010). Affective And Continuance Commitment In
Public Private Partnership. Employee Relations, 32(4), 396-417.

Weaver, S. G., & Yancey, G. B. (2010). The Impact Of Dark
Leadership On Organizational Commitment and Turnover.
Leadership Review, 10, 104-124.

Yalcinsoy, A., & Isik, M (2018) Toksik Liderlik Tle Orgiitsel Baghlik ve
Tsten Ayrilma Niyeti Iliskisine Yonelik Bir Arastirma. Gaziantep
University Fournal of Social Sciences, 17(3).

Zengin, M. (2019). Toksik Liderlik: Kavramsal Bir Coziimleme. [nsan
ve Toplum Bilimleri Aragtrrmalar: Dergisi, §(4), 2754 - 2766.

ing, provided the original work is properly cited.

Bu makale Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) Lisans: standartlarinda; kaynak olarak gosterilmesi
koguluyla, ticari kullanim amaci ve igerik degisikligi disinda kalan tiim kullanim (¢evrimigi baglanti verme, kopyalama, baski alma, herhangi bir fiziksel ortamda
¢ogaltma ve dagitma vb.) haklariyla acik erisim olarak yayimlanmaktadir. / This is an open access article distributed under the terms of the Creative Commons Attribution-
NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) License, which permits non-commercial reuse, distribution and reproduction in any medium, without any chang-

Yayinet Notu: Yayiner kurulug olarak Tiirkiye Bilimler Akademisi (TUBA) bu makalede

ortaya konan goriislere katlmak zorunda degildir; olasi ticari iiriin, marka ya da kuruluglarla

ilgili ifadelerin icerikte bulunmasi yaymcinimn onayladigt ve giivence verdigi anlamina gelmez. Yayin bilimsel ve yasal sorumluluklar: yazar(lar)ina aittir. TUBA, yaymnlanan haritalar ve
yazarlarn kurumsal baglantilart ile ilgili yarg: yetkisine iliskin iddialar konusunda tarafsizdur. / Publisher’s Note: The content of this publication does not necessarily reflect the views or policies of
the publisher, nor does any mention of trade names, commercial products, or organizations imply endorsement by Turkish Academy of Sciences (TUBA). Scientific and legal responsibilities of published

manuscript belong to their author(s). TUBA remains neutral with regard to jurisdictional claims in p

1 Tichod

maps and institutional affiliations.

Cilt / Volume 13 | Say1 / Issue 11 Nisan / April 2023







Ampirik Arastirma / Original Empirical Research

www.yuksekogretim.org

TUBA-HER

Yiuksekogretim

Dergisi

TUBA Higher Education Research/Review

Perspectives of Faculty Members on Distance

Education

Ogretim Elemanlarinin Uzaktan Egitime Bakis Acilari

Miray Dogan'’ , Hasan Arslan?

"Faculty of Education, Canakkale Onsekiz Mart University, Canakkale, Turkiye

2Faculty of Educaiton, Canakkale Onsekiz Mart University, Canakkale, Turkiye

Ozet

Bu caligma, Canakkale Onsekiz Mart Universitesi 6gretim iiyelerinin
uzaktan egitime bakig agilarini incelemektedir. Arastirmada elde edilen
verilerin incelenmesinde nitel veri analizi yontemlerinden icerik
analizi yontemi kullanilmugtir. Ogretim iiyeleri, uzaktan egitimin
esneklik, zaman yo6netimi ve verimlilik gibi avantajlarinin oldugunu
belirtmiglerdir. Uzaktan egitimin motivasyon ve sosyal etkilesim
eksikligi gibi dezavantajlara sahip oldugunu ileri sirmektedirler.
Bununla birlikte yiiz yiize egitimin yerini tutmadigini da belirtmislerdir.
Opretim iiyeleri uzaktan egitim derslerini tasarlarken derslerinin
oncelikle internetteki ilgili web sayfalarindan ve meslektaglarinin
yardimindan  yararlandiklarin1  belirtmiglerdir.  Yiiksekogretim
kurumlarinda uzaktan egitim sistemine gecis sirecinde 6gretim
iyelerinin gorev ve sorumluluklarinin yeniden planlanmasi, dijital
araclarin ve teknolojik altyapmm tanimlanarak zenginlestirilmesi,
destek ve geri bildirim saglanmasi 6nerilmektedir.

Anahtar Kelimeler: Uzaktan egitim, Fakiilte iiyeleri, Lisansiistii
6grenciler

echnological developments and innovations affect

all areas of social life and institutions. Higher

education is one of the organizations affected by
these developments. The increasing number of students
in higher education has led to new searches to meet the
information needs of the 21st century. Arslan (2019)
defined the university as an institution with a wide range
of duties, powers, and responsibilities, such as producing
information and technology, conducting scientific research,
disseminating scientific data, and contributing to national
and universal development. In this context, technology
affects every aspect of university education, such as changing
teaching and learning programs. Hence, higher education
institutions can be responsible for making students more
qualified for a rapidly changing society.

Abstract

This study examined the perspectives of the faculty members of
Canakkale Onsekiz Mart University on distance education. The
content analysis method, one of the qualitative data analysis methods,
was used to analyze the data obtained in the research. Faculty members
stated that distance education has advantages such as flexibility, time
management, and efficiency. On the other hand, they argue that
distance education has disadvantages, such as a lack of motivation
and social interaction. However, they also stated that face-to-face
education is not a substitute. While designing distance education
courses, they primarily benefited from the relevant web pages on
the internet and the help of their colleagues. For transiting to the
distance education system in higher education institutions, this study
recommends rescheduling faculty member duties and responsibilities,
defining and enriching digital tools and technological infrastructure,
and providing support and feedback..

Keywords: Distance education, Faculty members, Graduate students

Additionally, universities should expand students’ awareness
of sociocultural and economic development and develop
their cognitive habits to transform them into efficient,
mature, and independent learners (Caligkan & Zhu, 2021).
According to the report of universities without borders,
a vision for 2030 (2021), educational institutions such as
universities are no longer constrained within a traditional
classroom. Instead, the virtual campus will make the
university ubiquitous and accessible from everywhere. The
report further defined that it (virtual campus/university)
will improve access for all to participate in research and
learning, enhance cooperation, and explore new, innovative
ways of pursuing university missions. With the development
of educational technologies, using computers and the
internet as tools in education and training, computer-based
learning, web-based learning, online learning, e-learning,
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open learning, and blended learning have been identified
with distance education (Siraz, 2021). As distance education
continues to grow, more faculty and academicians will be
required to prepare curricula and teach in this environment
(Chiasson et al., 2015). In this context, universities are
concerned with the creative efforts of faculty members
to increase undergraduate and graduate students learning
efficiency in distance education. Indeed, students with
active learning and development can be considered a
domain duty of higher education. In a study by Kologlu
et al. (2016), faculty members who take or would take
an active role in the distance education process should
have information about the process operation, benefits,
limitations, and achievements. Thus, universities have
stated that the products of faculty members and graduate
students should be generated in a supportive research
environment (Belavy etal., 2020). Faculty members provide
incentives for graduate students’ mentoring research
activities, assessment, and performance advancement
(Santoso etal., 2021). Therefore, it is necessary to consider
the opinions of the faculty members who give lectures
about distance education, and their recommendations
should be followed. It is possible to see many studies
on the benefits of distance education, as Sadeghi (2019)
explains that distance education balances both school
and work commitments in that some students complete
a class while simultaneously pursuing additional work
because the hours at which lectures can be performed are
flexible, as most distance learning programs allow students
to study at their location. In this sense, Beytekin (2021)
stated that distance education allows students to develop
themselves in the field they want with the opportunity for
lifelong individual and independent learning. Additionally,
distance education offers flexibility and diversity regarding
age, environment, and method of learning and teaching in
higher education.

Distance Education in Higher Education

Technological ~developments, e-learning, web-based
learning, and distance education have rapidly become
widespread in higher education (Akdemir, 2011). A
higher education system that teaches advanced-level skills
provides lifelong learning opportunities, prioritizes using
and applying knowledge rather than acquiring knowledge,
and gives importance to research and development should
be established. The academicians who teach using the
traditional classroom environment must fully adopt the
technological developments of the information age (Tran,
2016). Distance education is not a new way of teaching.
It has evolved and progressed over the last 300 years in
parallel with innovations in communications technology,
and distance learning continues to grow in popularity today
(Kentnor, 2015). From the 1990s onward, the internet has
been used to develop distance education or virtual instruction
programs, which have been slowly but steadily adopted by
ever-expanding colleges and universities (Deflem, 2021).

The idea of a distance-teaching university assumes the
opposite course of a campus-based university (Rosenblit,
2005). New behaviors and roles that academicians should
adopt have emerged due to the special needs characteristics
of distance education, which is becoming increasingly
crucial in 21st-century university environments. Distance
education has moved educational materials to interactive
virtual environments. In other words, technological advances
have made the available both economical and practical in
higher education. The economic advantages of distributing
scarce resources, geographically and temporally, to students
in remote locations provide a broader market for distance
education (Totaro et al. 2005). Distance education, which
takes place in a different environment than traditional
education, is a planned learning and teaching method that
requires the use of specially designed teaching techniquesand
materials, communication between parties through various
technologies, and specific administrative arrangements
(Moore & Kearsley, 2005). Distance education lectures
can be synchronous or asynchronous. In the synchronous
lesson, the postgraduate students and the faculty members
communicate in the virtual classroom environment. In
this method, students can ask questions simultaneously
and their demands regarding incomprehensible issues. In
addition, they would share and discuss with each other. In
the asynchronous course, the students can access the systems
over the internet whenever and wherever they want and
follow the lesson. Some studies have noted that students’
satisfaction with distance education is an essential link
between their easy access to distance education and their
level of use. Additionally, the ability of students to attend
classes comfortably from wherever they want significantly
affects their satisfaction (Aksogan & Duman, 2020). The
COVID-19 pandemic has disrupted education systems
globally, affecting most students the most. It has increased
inequalities and exacerbated a preexisting education
crisis. School closures have ranged from no closures in
many countries to more than an entire school year. Lack
of connectivity and devices excluded at least one-third of
students from pursuing learning remotely (UNESCO,
2021). On the other hand, the COVID-19 pandemic has
presented an opportunity to rethink assumptions about
education in general and higher education (Rapanta et al.
2021). COVID-19 has caused the closure of university
campuses worldwide and the migration of all learning,
teaching, and assessment into online domains. This impacts
the academic community as they are frontline education
providers (Watermeyer etal., 2020). Additionally, in a study,
Yakutand Icbay (2021) identified that during the outbreak of
COVID-19, school stakeholders and students experienced
bewilderment and psychological difficulties. Although this
closure was expected to be short-lived, it took a long time.
Additionally, researchers have found that these findings reveal
a new and challenging situation. A new model was needed
to continue education; it has become the distance education
model. Therefore, universities should create unique teaching
and learning models to prepare for a crisis (TEDMEM, 2020).
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The pandemic accelerated this process, experienced it with
exemplary applications in education, and provided some
benefits (Aksogan & Dumanli, 2020). Higher educational
institutions with millions of students have emerged in
timeless environments, and students and faculty members
are freed from the burden of gathering at a specific time and
class. Individuals began to learn at their own pace, saving
much time and money, and remote students paved the way
for equal opportunities. In addition to the advantages of
distance education, some constraints include limited social
interaction among learners, incompatibility with learning
some individuals’ styles, and the necessity of technological
literacy (Gunduz & Bozkus, 2013). A study by Totaro et al.
(2005), based on their analysis of the respondents’ attitudes,
clearly showed that faculty members perceive students
to find distance-learning courses very desirable, despite
shortcomings perceived by the faculty themselves: the lack of
instructor-student/student-student interactions. Shambour
& Hashem (2021) claimed that vital differences are found
in the dimension scale of distance education effectiveness
regarding academic degree and the academician’s role in
supporting virtual classrooms and traditional experience
dimension scales. The European Commission’s General
Directorate of Education, Youth, and Culture surveyed the
impact of COVID-19 on European universities with 114
higher education members. According to the data obtained
from the study, more than half of HEIs have provided
distance learning opportunities for their students at a high
rate. In addition, many higher education institutions have
started implementing online courses for all their students.
More than half of the graduating students participated
in distance education. Furthermore, departments must
inform faculty members and graduate students about the
importance of distance education and the development
and improvement of their skills in higher education
(European Commission, 2020). Distance education
provides students with new opportunities for accessible
and lifelong education. Distance education has become an
important topic of interest in educational communication
and technology (Simonson & Schlosser, 2009). As higher
education institutions implement distance education classes,
they encounter the need to implement training programs
for faculty members. According to the perspectives of
academicians on distance education, the inability to fulfill
the requirements of the distance education system due to
the current course load is the resistance to technology and
the need for digital pedagogy (Misican et al. 2021). Hence,
faculty members create new ways to manage and support
distance education programs (Williams, 2003). Distance
education faculty members can be seen as entrepreneurs
who permit innovative changes, have creative ideas, and
follow routes to achieve at university. If universities want
to succeed in distance education, they must consider
faculty members’ perspectives on distance education.
For this reason, only knowing the student’s perspective is
insufficient.
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In this regard, in the efficiency of distance education, it
is necessary to take the views of all stakeholders on this
issue. In this context, this research aims to examine the
perspectives of distance education through faculty members’
experiences. The experiences and perceptions encountered
by these faculty members should play essential roles in
how universities can improve their distance education.
During the COVID-19 pandemic, higher education has
gained a different quality, and long-term distance education
activities have been conducted for the first time. The
thoughts of the faculty members who took an active role
in these activities about the process. In distance education,
the academician can be seen as an essential part of the
system. For this reason, it is important to determine the
distance education perceptions of the instructors for a more
effective distance education program. The results of such
a study can help meet the needs of stakeholders with in-
service training, eliminate the negativities in the planning
processes, and organize a more effective distance education.
The academicians’ main activities are preparing educational
materials, answering student messages, determining and
controlling assignments, following projects, and managing
discussion topics. Instructors should also be motivated so
that they can educate students through distance education.
The instructor’s perspective will teach the related lecture
through distance education, which is essential in learning
the lectures. The prerequisite for the instructor to be able
to teach through distance education is that faculty members
should be digitally literate. In addition, lecturers guided
by the classical and distance education systems should
consider the differences between processing. Therefore,
the course should be prepared with the curriculum topics
and course content accordingly. The view of lecturers on
the distance education system can be vital for the system’s
overall success. In this sense, it is essential to define faculty
members’ perspectives and experiences to assist students in
achieving meaningful and positive learning and establishing
a successful distance education. It depends on the efficiency
and productivity of faculty members, creating a large part of
their identity, technology literacy, textbooks, research, and
distance education.

Method

This study determined faculty members’ perceptions of
distance education with a qualitative research method.
The study design was within the framework of the
phenomenology pattern. The phenomenology pattern
focuses on phenomena we know but does not understand
in depth and detail. Phenomenology studies aim to reveal
an individual’s experiences, perceptions, and meanings
regarding a phenomenon (Creswell, 2007). In this study,
easily accessible case sampling, one of the purposive
sampling methods, was used. Purposive sampling increases
the relevance of information obtained from a small sample.
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Therefore, the participants in this sample are informative
people about the phenomenon that the researcher wants to
explore (Patton, 2002). Thus, the researcher chooses a close
and easy situation to access (Creswell, 2013). In this context,
the participatory participants of 10 faculty members work at
Canakkale Onsekiz Mart University. Ten faculty members
were purposely selected based on their experience and
willingness to participate in the study. In addition, ten
faculty members from different academic disciplines were
chosen for this qualitative research study based on ten years
of experience with distance education at a public university
in Canakkale, Tirkiye, in the 2022 academic year.

Data Analysis

Before collecting data, researchers received ethical
approval from the Canakkale Onsekiz Mart University
Ethics Committee. After obtaining permission, because
of the COVID-19 pandemic, semistructured interviews
were sent via e-mail. All data were transcribed after the
data collection process. Then, the data were collected and
sorted into codes, subthemes, and themes. The views of the
faculty members were analyzed with the content analysis
method, a qualitative research method. By comparing the
themes created by the researchers, the agreed-upon and
not agreed-upon themes were determined. Validity and
reliability are the two most important criteria used to
ensure the credibility of research results (Denzin, 2017).
An independent researcher review checked the results’
validity and reliability. The aim was to find a correlation
between the results and the participants’ views. The
researcher emailed the reports to the participants to
confirm the authenticity of the study, and their comments
helped check the applicability of the findings (Bryman,
2016). The texts obtained in terms of the validity and
reliability of the research were proven to the interviewed
academicians, and the research findings were presented
when the participants’ opinions were deemed necessary.
While present in the results, each participant was given a
code. It is coded as P1...P 10 for faculty members. In this
study, two researchers and an expert made an evaluation,
and these evaluations were compared. During the
preparation of the interview questions, two academicians
who are education experts were consulted (Patton,
2002). The interviews included four questions and were
administered by e-mail after explaining the research aim.
Faculty members’ experiences and perceptions of distance
education’s future may guide universities. The interview
questions were as follows:
1. What advantages and disadvantages do you see in
teaching distance education?
2. What helped design your distance education
courses?
3. What effect does distance education have on
graduate student learning?
4. To what extent does distance education strengthen
the relations between faculty members and students?

Results

In this section, the findings obtained from the answers
given by the participants to the semistructured interview

questions are presented.

W Table 1 Presents participants’ views on the advantages and

disadvantages of distance education.

Themes

Advantages

Subtheme
Efficiency

Flexible
Time
management

Strengthen
communication

Develop their
technical skills

Individualist

Codes
Ease of time and space

An increasing number
of graduate students

Preparation of online
materials, Time-saving

Greater student
engagement

Increasing digital literacy

Individual greater
responsibility

Disadvantage

Inequality

Physical problems
Boredom

Decreasing the
attendance of
the postgraduate

Limited technological
knowledge

Lack of application

Lack of interaction

Lessons being
instructor-centered

students
Lack of social Distracting students
. 3 from the campus 8
interaction
atmosphere

B Table 1. What advantages and disadvantages
do you see in teaching distance education?

This section will mention the conclusions in line with the
research framework’s themes, and interview questions
discuss advantages and disadvantages.

As seen in B Table 1, the opinions of the interviewed
faculty members can be divided into the advantages
and disadvantages of distance education. As can be
understood from the faculty members’ responses, the
advantages of the distance education system are more time
and space characterized by the flexibility offered by its
independence. The system’s benefits are that it provides
lecture opportunities that students can adjust at any time
and according to their operational tempo. It provides
flexibility to study from anywhere, which is time-saving
and economical. In addition, time and space independence
is offered flexibility and individuality, and it is an effective
educational technology that provides independent learning
opportunities. In a study by Chiasson et al. (2015),
researchers concluded that there is no need for a physical
space for distance education.
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In this context, participant 5 of the faculty members
expressed their views: distance education provides an
educational opportunity independent of time and place. It
allows students to access course resources whenever they
want. It ensures that all activities related to the course can be
stored in a digital environment. It will enable individualist
education. P- 5

On the other hand, there are disadvantages to distance
education. According to the opinions of faculty members,
the inequality of opportunity in education due to insufficient
technical tools and infrastructure and limited technical
knowledge is one of the disadvantages. In addition, only
some faculty members have adapted to online learning.
Additionally, students’ absenteeism and unwillingness to
attend classes regularly are significant concerns in distance
education. According to another study, a lack of social
interaction and feedback means that the distance education
system reduces productivity because it creates a disconnect
between students and academics (Oliveira et al. 2018).

B Table 2. What helped design your distance
education courses?

W Table 2 Presents the answers to the question, what helped you
design your distance education courses gathered under the theme of
experience from the participants.

Themes Subtheme Codes F
. . Content and material
Individual experience . 9
preparation
Experience | Technical help igriel p2s EpgeEl 7
knowledge
Monitoring and
Colleagues support support 8

As seen in Bl Table 2, the faculty members gave the answers to
the interview questions on this theme, and the frequencies of
these answers are presented. Faculty members stated that they
primarily benefited from related web pages on the internet
while designing their distance education courses. In addition,
faculty members defined that individual experiences and
colleague support, when necessary, are more beneficial. The
study of Chiasson et al. (2015) expressed that faculty members
need hands-on experience as they enter distance education for
the first time. In addition, learning to use technological tools
proficiently takes time. In a study paralleling our findings,
Anderson et al. (2001) stated that faculty members need the
most experience for distance learning course design. On the one
hand, they must design lessons, environments, and resources to
help students learn. On the other hand, they should implement
the designed lesson plan with agile transitions between roles
such as orchestrator and facilitator. These tasks are performed
through individual experience and colleague support. In this
context, one of the faculty members’ views is as follows: I
have been working at the Distance Education Research and
Application Center since 2014.
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Before the pandemic, I took part in many levels of distance
education, such as content development and system
management. Therefore, it was easy to design my distance
education courses with my experience. This process was an
advantage for me to know student demands and work in
technology. P-10

Il Table 3. What effect does distance education
have on graduate student learning?

Wi Table 3 Presents the participants’ opinions on the effect of distance
education on graduate students’ learning under the theme of flexibility.

Subtheme Codes

Themes

The learners are responsible for
their learning

[oe]

Discipline
Flexibility | Freedom Possibility of repeat 9

Time Independent of time and place 9

W Table 3 shows the opinions of the faculty members
regarding the effect of distance education on the
learning of graduate students. The effectiveness of
graduates of the distance education system is more time
and space characterized by the flexibility offered by
its independence. In this sense, the flexibility offered
by distance mode is configured as a great advantage.
Graduate students want lecture opportunities to adjust
according to their own working space and time; studying
anywhere at any time they want is one of the factors that
makes distance learning courses successful. Additionally,
working from anywhere, being time-saving, and having a
low cost constitute the system’s practical aspects. Oliveira
(2018) defined that many graduate students look for
distance education lectures to avoid exposing themselves
to the rigidity required in physical classroom courses.
Fawns (2019) claimed that online learning and teaching
involve a diverse array of tools, resources, pedagogical
approaches, roles, organizational arrangements, forms
of interaction, monitoring, and support with many
possible combinations of substitution and integration.
In this context, in the opinion of one lecturer, distance
education is a concept that has gained popularity in recent
years. Distance education programs have helped many
students who are missing or unable to attend full-time
courses achieve their educational goals. The most crucial
benefit of distance education is that it allows students
to access a wide range of learning tools with minimal
financial resources. Online training has been made even
more interactive with videoconferencing training. This
improves the ability to acquire and retain knowledge on
a particular subject. However, distance education limits
social interaction. It involves complex technologies and
is perceived negatively by some employers.
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Any student wishing to enroll in a distance education
diploma or degree should weigh the pros and cons to
determine if it is a good option. Overall, distance learning
can be an excellent option for working students. Thus,
working students can learn as they earn. P-3

Il Table 4. Does distance education strengthen
the relations between faculty members and
graduate students?

W Table 4 Presents the question of whether distance education
enhances the relationship between faculty members and graduate
students gathered under the theme of positive and negative.

Themes Subthemes Codes F
Positive
Content-rich R .
Freedom personal learning 6
courses o
opportunities
Productivity Easy access to Accesls to different 3
resources teaching methods
Negatives
Communication Missing nonverbal  Reduces social 9

communication interaction

Lack of energizing
relationships

Live lessons as being

DL instructor-centered

As seen in BN Table 4, the answers to how distance
education strengthens the relations between faculty and
graduate students were grouped under two positive and
negative views. Digitization of communication is an
advantage in thatit facilitates instant access. Strengthened
communication can mean maintaining relationships.
Graduate students have accepted that distance education
can efficiently be independent of time and space. In this
context, in the opinion of one of the faculty members,
the online communication tools offered by distance
education facilitate communication between faculty
members and students. A student who may be shy about
asking questions in the classroom can ignore this anxiety
in synchronous lessons, attend classes, and establish
healthy communication with the lecturer. However,
distance education hinders honest communication
between faculty members and students by establishing
face-to-face eye contact—p 8. According to the answers
to the question, although distance education has positive
aspects, it does not replace face-to-face communication.
Although it has positive sides, a study by Oliveira et al.
(2018) defined the opposite side of distance education.
For example, in face-to-face classes, graduate students
can have the opportunity to ask questions at the exact
moment they appear. However, it can be challenging,
which only happens slowly in distance lectures, causing
graduate students to save their questions for the following
course.

In this context, in the opinion of one of the faculty
members, learning in a brick-and-mortar institution
allows students to personally meet and interact with
people from different locations. On the other hand,
distance learning only limits students to classes and
learning materials based online. Students can interact
through chat rooms, discussion, and video conferencing
education, but the experience differs from a traditional
campus. P-7

Conclusion, Discussion, and
Recommendations

This study aims to reveal faculty members’ views on the
distance education system. As a result of the interviews
with the faculty members who teach online, the paper
shows that faculty members have positive and negative
opinions about distance education. Aksogan and Duman’s
(2020) research is similar to our study. They reported that
academicians have both positive and negative views on
distance education. In particular, the opinions of female
academicians on distance education are more favorable.
They claimed that age, experience, and title did not affect
views on distance education. It has also emerged that most
academics need help finding technical support in distance
education. Education is an essential element that must
continue under all circumstances. Studies have found
that there is a need for education in general, and distance
education in particular has changed how faculty members
experience and interpret it (Sercemeli & Kurnaz, 2020).
The popularity of distance education faculty members
creates challenges for educators inappropriately guiding
and advising a larger volume of nontraditional. In that
case, distance education can be as successful as formal
education and accepted by all segments. It is seen in
research thatsome universities have faced many challenges
in transferring the entire learning process from traditional
to distance education, especially those who do not have
experience in online courses (Shambour & Hashem,
2021). In practical lessons during the pandemic process,
distance education has been successfully evaluated from
the student perspective. The studies highlighted that the
need to adapt to change states that an efficient course
environment can be taught with document support
(Misican et. 2021). In this context, faculty members’
readiness and willingness to participate in this process by
believing that distance education would be an acceptable
form of education were ready to address the importance
of university support in their experience to take a good
look at their decisions, answers, and actions (Beytekin,
2020). Universities should encourage collaborations to
inspire faculty to partner with others in their discipline
or with faculty in other academic departments.
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Another dimension of cooperation includes partnerships
with institutional informational technology staff and
faculty members (Chiasson, 2015). Watermeyer et al.
(2020) claimed that academicians’ reactions to the move to
online delivery found that most respondents felt confident
or strongly confident in their ability to facilitate online
teaching and assessment and considered their institutions
to support the move to online delivery. One positive effect
of the coronavirus pandemic is that it forced universities
to innovate rapidly to adapt to unprecedented challenges
affecting their studies. The COVID-19 pandemic first
introduced virtual teaching to deliver higher education in
the spring of 2020 when face-to-face teaching was abruptly
stopped during the 2020-2021 academic year. Although the
physical classroom will undoubtedly have an important place
in education after the pandemic subsides, distance education
should be used longer and more widely (Deflem, 2021). As
a result, monitoring the current trends in education systems
at the global understanding of where the national outlook is
similar and different can enable policymakers to make more
effective decisions in process management. As in the rest
of the world, Tirkiye has been affected by the pandemic
crisis in all areas of life. The significant damage of the
pandemic crisis in education is nonnegligible. However,
these effects can support the debate on strengthening
the education system, especially through quality and
equality, and accelerate remedial interventions. Based
on our findings, although faculty members have negative
opinions about presenting their lectures entirely online,
their awareness of distance education should be increased
and guided. Distance learning has been around for a
long time, given the almost exponential growth of online
lecture offerings. The objective for faculty members and
faculty is to develop courses for which the level of quality
is preserved. Therefore, digital pedagogy must be available,
given the different forms of teaching and learning online
classes from face-to-face education. In addition, continuous
improvements should consider the feedback of students and
faculty members (Totaro et al. 2005). As a recommendation
for future studies, for universities to make the distance
education process more successful, preliminary studies
should be done, and the instructors’ thoughts, wishes,
and suggestions about the process should be considered.
Therefore, arrangements can be made for distance education
to use more effectively. Since some disadvantageous
situations exist in distance education, various academic
studies have examined their reasons. Future ameliorations
in university should reduce these advantages. Within the
scope of the study, conducting orientation studies related
to distance education for faculty members is recommended.
In addition, faculty members working in higher education
should have in-service training on technology literacy
and digital pedagogy. After the COVID-19 pandemic,
higher education institutions replanning the duties and
responsibilities of faculty members in the transition process
to the distance education system, definition, enrichment of
digital tools and technological infrastructure, support and
feedback, and training should be provided.
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Ozet

Aragtirmanmn amaci, koronaviriis (COVID-19) pandemi siirecinde
Tirkiye’deki devlet ve ozel tiniversitelerde ¢ocuk gelisimi alaninda
orgiin lisans egitimi alan 6grencilerin uzaktan egitim deneyimlerinin
incelenmesidir. Aragtirmada karma yoéntem desenlerinden yakinsayan
paralel desen kullanilmigtir. Verilerin toplandigi 2021 yili Mart-Nisan
aylarinda 6rgiin ¢ocuk gelisimi lisans egitimine pandemi nedeniyle
uzaktan devam eden 788 Ggrenci nicel ve 11 6grenci nitel boyutta ele
alinmistir. Nicel boyutta “Uzaktan Egitim Deneyimleri Soru Formu”;
nitel boyutta “Uzaktan Egitim Deneyimleri Nitel Gortisme Formu”
kullanilmigtir. Pandemi tedbirleri gercevesinde nicel veriler ¢evrimigi
form; nitel veriler online goriigme yoluyla toplanmistir. Verilerin
analizinde betimleyici, tanimlayici istatistikler ve betimsel igerik analizi
kullanilmigtir. Bulgular, nicel boyutta yedi baglik altinda; nitel boyutta
alu tema etrafinda toplanmigtr. Ogrencilerin pandemide uzaktan
egitimden en fazla (%36,8) teorik bilgi diizeyinde ve en az (%8,5)
mesleki uygulama becerilerinde katk sagladigy; uzaktan egitime iligkin
genel memnuniyet diizeylerinin sayisal oranlama skalasi tizerinden
ortalama 4,55+2,75 oldugu; pandeminin ardindan biiyiik cogunlugunun
(%70,2) derslerin tamamunin yiiz yiize olmasi talep ederken;
%5,1’inin derslerin tamamnin uzaktan egitim yoluyla olmasim talep
ettigi belirlenmistir. Aktarilan uzaktan egitim deneyimleri pandemi
gibi olaganiistii bir durumda gegici olarak gergeklestirilen acil uyum
stirecinin bir pargasidir. Pandeminin ardindan uygulamali alanlar i¢in
bu tiir aragtirmalarla ihtiyaclar belirlenerek uzaktan egitimin daha
nitelikli hale getirilmesi i¢in ¢abalar siirdiiriilmelidir.

Anahtar Kelimeler: COVID-19, uzaktan egitim, ¢cocuk gelisimi
lisans egitimi, karma yontem aragtirmast.

e coronavirus (COVID-19) pandemic has shaken
the whole world, making countries face with an
education crisis as well as a health crisis. As in all

education levels, education was suspended in universities
as well. Within the scope of the measures taken in our
country, universities had to take a break from education for

Abstract

The purpose of the current study is to examine the distance education
experiences of students who are receiving formal undergraduate
education in the field of child development at public and private
universities in Tiirkiye during the coronavirus (COVID-19) pandemic.
The convergent parallel design, one of the mixed method designs,
was used in the study. In March-April 2021, when the data were
collected, 788 students who continued their formal child development
undergraduate education through distance education due to the
pandemic were included in the quantitative dimension and 11 students
were included in the qualitative dimension of the study. Due to the
measures taken during the pandemic, quantitative data were collected
through online form and qualitative data were collected through
online interviews. It was determined that the students benefited from
distance education the most in terms of theoretical knowledge and
the least in terms of professional practice skills, that the students’
general satisfaction level with distance education was 4.55+2.75 on a
numerical rating scale during the pandemic and that the vast majority
of the students demanded that all courses be face-to-face, while 5.1%
demanded that all courses be through distance education after the
pandemic. The reported distance education experiences are part of the
temporary adaptation process in an extraordinary situation such as a
pandemic. After the pandemic, efforts should be continued to make
distance education more qualified by determining the needs for applied
fields with such studies.

Keywords: COVID-19, distance education, child development
undergraduate education, mixed method research.

3 weeks as of March 16, 2020, and right after that, starting
from the spring semester of the 2019-2020 academic year,
it was decided to switch to the distance education process
by using digital tools in all universities having a capacity to
deliver distance education (Council of Higher Education,
2020a; 2020Db).
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While it was more difficult to structure the distance
education process urgently initiated for applied fields and
some of the applications required for students to acquire
professional skills and competences were postponed to be
conducted in the future through face-to-face education
while some of them were tried to be carried out by using
different methods and techniques within the scope of
distance education.

Along with the pandemic, the necessity of revealing the
effects of conducting the distance education process with
different methods and techniques in different fields has
resulted in many studies on how distance education is
experienced by university students. When the studies that
draw attention to the extent to which vocational training
could be conducted in applied fields were examined, it was
determined that approximately 700 university students who
received distance education in the field of health in Brazil
during the pandemic thought that their vocational training
would be insufficient and they were worried that they would

fail in the field (Peloso et al., 2020).

Although there are many publications investigating the
distance education experiences of students and faculty
members during the pandemic in Tiirkiye as in the world,
there have not been any studies investigating how distance
education is experienced by undergraduate students in the
field of child development, which is an applied field. With this
study, it is aimed to understand how the distance education
approach, which is the only solution to continue educational
activities at the undergraduate level, as in other education
levels, during the pandemic, is experienced by formal child
development undergraduate students. Determining what
kind of needs the distance education, which was put into
practice without adequate preparation, created in terms of
vocational education in the field of child development may
contribute to the development of solutions and to the existing
literature on this subject.

While distance education was a remarkable subject
and application before the pandemic, it has become a
compulsory situation that needs to be adapted to as a result
of the pandemic. Keagen, who pioneered the development of
theories about distance learning having a history of about 300
years, emphasized the theory of autonomy and independence
of the learner, which refers to the learner’s learning anytime
and anywhere and to the control of the pace of learning, the
theory of industrialization of instruction, which refers to the
organization of learning and the theories of interaction and
communications, which focus on relationship between the
educator and the learner (Giirer, 2020).

In the current study, it was aimed to examine the distance
education experiences of students who received formal
undergraduate education in the field of child development
in public and private universities throughout Tiurkiye
during the coronavirus (COVID-19) pandemic.

To this end, answers to the following research questions were
sought:
1.How did the distance education experiences of the
students during the pandemic process take place in the
dimensions of “educational process”, “infrastructure and
access”, “delivery of lessons and participation in lessons”
and “measurement and evaluation”?
2.To what extent did the distance education contribute
to the students in terms of theoretical knowledge,
professional practice skills and digital literacy skills during
the pandemic?
3. Whatis the students’ general level of satisfaction with the
distance education during the pandemic?
4. What are the students’ demands for distance education
after the pandemic ends?

Method

In the current study, distance education experiences of
formal child development undergraduate students during
the COVID-19 pandemic were examined with convergent
parallel design, one of the mixed method research designs in
which quantitative and qualitative methods are used together.
Researchers seek answers to the same research question
by using different research methods and techniques on the
basis of the mixed method approach, which is defined as a
way of triangulation by applying quantitative and qualitative
research techniques simultaneously and giving equal weight
to them with the purpose of presenting the problem better
(Creswell & Creswell, 2018; Cresswell & Plano Clark, 2017,
Dede & Demir, 2015; Yildirim & Simgek, 2016). In the study,
quantitative data were obtained with an online questionnaire,
and qualitative data were obtained with a semi-structured
interview form.

Participants

The population of the study consists of university students
at all grade levels who receive formal child development
undergraduate education within the faculties or colleges of
state and private universities throughout Tiirkiye. According
to the data obtained from the higher education statistics of
the 2019-2020 academic year, the total number of students
receiving formal child development undergraduate education
within 39 faculties or colleges affiliated to public and private
universities throughout Tirkiye was determined to be 8370
(Council of Higher Education, 2020c).

In line with the purpose of the study, the purposive sampling
method was used, since it was aimed to reach university
students who were receiving formal child development
undergraduate education (Ergetin, 2020; Ozdemir etal., 2019).
In the calculation of the sample size, the sample size chart of
Cohen et al. (2018) for populations of different sizes was used.
According to the table, the population size of 10000 people is
represented by 622 people within the scope of 99% confidence
level (5% confidence interval).
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Since it was planned to collect data through the online form in
the quantitative dimension of the study, it was tried to reach
the entire population without choosing a sample, and the
study was carried out with all the students who volunteered to
participate in the study. A total of 788 students who participated
voluntarily and filled out the data collection tool completely
were included in the study. By using the maximum variation
sampling method in the qualitative part of the study, it was
planned to take a total of 20 students who participated in the
quantitative part of the study, volunteered to be interviewed
and attended different universities in such a way as to include
an equal number of students from each grade level. However,
as the data obtained during the data collection process reached
saturation, the data became repetitive and a new code category
could not be created, the process was terminated with 11
students from 8 different universities. It is recommended that
the sample size of qualitative studies be in the range of 5-25
(Giileretal., 2013). Asa result, the sample of the study consisted
of 788 university students in the quantitative dimension and
11 university students in the qualitative dimension, who
continued their formal child development undergraduate
education through distance education due to the pandemic
in the 2020-2021 academic year and voluntarily accepted to
participate in the study.

Of the participants (n=788), 96.3% are females and 3.7% are
males. The students aged 25 and under constitute 91.8% of the
participants. Of the participants, 35.4% are first-year students,
26.4% are second-year students, 20.8% are third-year students
and 17.4% are fourth-year students. While the rate of the
students studying within a faculty is 90.5%, the rate of the
students receiving their education within a college is 9.5%.
While 86.6% of the participants attend a public university,
13.4% attend a private university and 73.9% of the students
attend a university located in their city of residence.

Data Collection and Analysis

In line with the purpose of the study, two different tools
were used to collect the data. In the quantitative dimension
of the study, the “Distance Education Experiences of
Formal Child Development Undergraduate Students
Questionnaire”, developed by the researchers to elicit
data about the students’ socio-demographic features
and experiences of distance education was used. The
questionnaire consists of 66 items gathered under the
following five headings; “information form for participants”,
“educational process dimension”, “infrastructure and access
dimension”, “delivery of lessons and participation in lessons
dimension” and “measurement and evaluation dimension”.
The questionnaire was administered online.

In the qualitative dimension of the study, the data were
collected through online interviews tape-recorded with the
consent of the participants by using the “Distance Education
Experiences of Formal Child Development Undergraduate
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Students Qualitative Interview Form” prepared by the
researchers in order to examine the students’ views on
distance education in more detail within the framework of
current pandemic measures. The interview form consists
of 22 questions. During the creation of the interview
form, a draft form was prepared through the review of the
relevant literature. Expert opinion was obtained from three
academicians specialized in the field of child development
for the draft form. With the feedback from the experts, the

interview form was finalized.

The study was carried out within the scope of the decision
of the Social Research Ethics Committee of Izmir Katip
Celebi University, dated 05.02.2021 and numbered
2021/02-03. After the approval of the ethics committee,
permission requests were sent to the Child Development
Departments of the relevant universities and the link of the
questionnaire was sent to the students through the faculty
members of the relevant departments. Research data were
collected in March-April 2021 from 25 universities which
positively responded to the data collection request out of
39 universities, all volunteer students were included in the
study and the data collection process was terminated when
the minimum sample size and volume were exceeded.

In line with the convergent parallel design adopted in the
current study, quantitative and qualitative data obtained
from different sources were collected independently from
each other in order to answer the research questions. The
obtained data were analyzed separately and independently
from each other and presented in the findings section.
Quantitative and qualitative data presented separately are
discussed together in the discussion part and tried to be
interpreted in the light of the relevant literature.

In the analysis of quantitative data, descriptive statistics
were analyzed with a statistical program. In the analysis of
qualitative data, the descriptive content analysis method was
used and the data were collected under six themes. In the
study, the opinions of the students are presented with codes
such as S1, S2, S3 ... without giving their names. Then,
the data were brought together and the two types of data
were associated, and quantitative and qualitative data could
be compared and integrated.

Results

Quantitative Findings Obtained Through the
Questionnaire

While presenting the findings, the first-year students who
did not start university life in the previous year and therefore
could not make comparisons were excluded from the
analysis. Moreover, the answers left blank for each finding
were stated as missing data, presented as “not stated” in the
tables and were not included in the analyses.
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W Table 1. Students’ responses in the dimension of educational process (n=788).

Features of the Dimension of Educational Process

Frequency (n)

Percentage (%)

Distance education 772 98.0
1. Type of education during the pandemic
Blended education 16 2.0
More intense in distance education 437 55.4
2. Comparison of course load during the pandemic and The same intensity 214 272
face-to-face education
More intense in face-to-face education 137 17.4
3. The effect of distance education on the interest in Decreased 630 799
lessons Increased 158 20.1
Yes 132 16.8
4. Motivation to study regularly in distance education No 375 47.6
Partially 281 35.6
Being away from the campus 481 73.5
5. Factors affecting motivation to study in distance . )
e e [ G ) (G Focusing problem/lack of attention 462 70.6
Lack of interaction in lessons 461 70.5
Never 8 1,0
) Rarely 31 3,9
Required content courses
Sometimes 80 10,2
Usually 271 34,4
6. The frequency of Always 398 50,5
following courses in
distance education Never 25 3.2
) Rarely 55 7,0
Elective content courses
Sometimes 112 14,2
Usually 276 35,0
Always 320 40,6
Lecturing (the camera is off) 227 28.9
7. How theoretical courses are delivered by the With materials (the camera is off) 251 320
academician in distance education*
Not stated (n=3) Lecturing (the camera is on) 342 43.6
With materials (the camera is on) 443 56.4
8. Methods used in the delivery of theoretical courses in Sl SR 724 921
distance education* Video display 454 57.8
LIBEEE e ) Photograph display 334 42.5
9. Effectiveness of theoretical courses in distance i 104 132
education Ineffective 450 57.1
(Compared to face-to-face education) Partially 234 39.7
10. Organization of applied courses in distance education Postponed to be conducted in the future (face to face) 98 20.1
Not stated (n=22) and first-year students (n=279) Conducting through distance education 389 79.9
Student presentation 254 67.0
11. Methods/techniques used in applied courses* Presentation of lecturers 185 48.8
Student analysis of films/documentaries/books/news 144 38.0
12. Effectiveness of distance education in applied courses ST >0 10.0
(Compared to face-to-face education) Ineffective 355 70.7
Not stated (n=7) and first-year students (n=279) Partially 97 193
13. Need for the compensation of applied courses in ves 333 664
distance education No 75 14.9
Not stated (n=7) and first-year students (n=279) Partially 04 18.7
14. Deficiencies in professional development arising from ULIOMET LS 359 706
distance education There may not be 45 8.8
First-year students (n=279) Partially 105 206

*Line percentage was taken because more than one option was requested in questions 5, 7, 8 and 11.
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W Table 2. Students’ responses in the dimension of infrastructure and access (n=788).

Features of the Dimension of Infrastructure and Access

Frequency (n) Percentage (%)

Smart phone (personal) 583 74.0
1. Devices used in distance education* Laptop computer (personal) 415 52.7
Desktop computer (personal) 112 14.2
Individual 398 50.5
2. How the device is used* Together with two siblings 156 19.8
Together with one single 131 16.6
Suitable 493 62.6
3. Suitability of the device used Not suitable 145 18.4
Partially 150 19.0
Financial problems 195 67.9
ﬁ'o\ivﬂgfgfai‘gfe is not suitable* Lack of information on the use of the device 90 314
The device is out of date/is inadequate 28 9.8
Yes 392 49.8
;Se-s?c(wir)\?iendng problems in having access to No 161 204
Partially 235 29.8
Pause/freeze 535 85.5
féstrozzlfms experienced in having access to Not having access to lessons due to the problems arising from the 478 76.4
Not stated (n=1) SYBE
Internet disconnection 399 63.7
i i It became better 295 58.8
7. Arrangement of the distance education
technical system of the university Nothing changed 158 31.5
Not stated (n=7) and first-year students (n=279)
It became worse 49 9.7

* Line percentage was taken because more than one option was requested in questions 1, 2, 4 and 6.

Atotal of 878 students returned to the online questionnaire,
6 students refused to participate in the study and 872
students filled out the questionnaires. Repetitive answers
of 84 students who filled out the questionnaires more than
once were identified and removed from the analysis. The
answers of 788 students were evaluated in the analysis.

W Table 1

The participants who answered “no” or “partially” to the
question related to the motivation to study regularly (4th
feature) in distance education were asked “What affected
your participation in classes by reducing your motivation
to study in distance education?” and when the frequency
of the answers given to this question was examined, it
was found that the most important factor is “being away
from the physical/campus environment of the university”
with 73.5% (£:481), followed by “focusing problem
problem/lack of attention” with 70.6% (f:462) and “lack of
interaction in lessons” with 70.5% (f:461).

Participants who answered that the organization of the
applied courses in distance education (10th feature) as
effective and partially effective were asked “What methods
were used in the delivery of your applied courses in
distance education?” and it was determined that the most

frequently used method was student presentation with
67.0% (£:254). W Table 2
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When the responses of the participants stating that the
device is not suitable or partially suitable related to
the suitability of the device used (third feature) to the
question “Why the device is not suitable” are examined, it
is seen that the most frequently stated reason is “financial
problems” 67.9% (£:195).

When the frequency of the responses of the participants
stating that they experienced problems or partially
experienced problems related to their state of having
problems in having access to lessons to the question
“Which problems did you encounter in having access to
lessons?” is examined, it is seen that the most frequently
stated reason is “pause/freeze” 85.5% (f:535), followed
by “not having access to lessons due to the problems
arising from the system” 76.4% (f:478) and “internet
disconnection” 63.7% (£:399). li'Table 3

When the responses of the participants stating that
they experienced problems or partially experienced
problems related to the state of experiencing problems in
synchronous lessons (3rd feature) to the question “Which
problems did you experience?” are examined, it is seen
that the most frequently experienced problem is “Too
long class hours in synchronous lessons” 44.9% (f:157).
B Table 4
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W Table 3. Students’ responses in the dimension of the delivery of lessons and participation in lessons (n=788).

Features of the Dimension of the Delivery of Lessons and Participation in Lessons

Frequency (n)  Percentage (%)

Fully synchronous 375 47,6
Mostly synchronous 224 28,4
1. Delivery of lessons in distance education  Synchronous-asynchronous equally 105 13,3
Mostly asynchronous 44 5,6
Completely asynchronous 40 5,1
Listener 318 40,5
ﬁ'ollasrtt;fciefda?&nz;n synchronous lessons* Access to sound (text) 166 21,1
Access to camera and microphone (Student’s own request) 108 13,7
Experienced 203 25,8
I3@_:SES)(()[’)1(-S:riencing problems in synchronous Not experienced 426 54.1
Partially 159 20,1
4. Problems experienced in synchronous Too long class hours 157 e
lessons* No breaks between classes 119 34,0
Not stated (n=12) )
Failure to record the lesson 115 32,9
Available 573 72,7
i*';sls\(\)lra]islability of the recorded synchronous N el 80 10,2
Partially available 135 17,1
Followed 422 53,6
6. Following synchronous lessons Not followed 128 16,2
Partially followed 238 30,2
Followed 346 439
7. Following asynchronous lessons Not followed 154 19,5
Partially followed 288 36,6

* Line percentage was taken because more than one option was requested in questions 2 and 4.

When the frequency of the responses of the participants stating
that they experienced or partially experienced problems related
to the state of experiencing problems in exams (2nd feature) to
the question “Which problems did you experience in exams?”
are examined, it is seen that the most frequently mentioned
problem is “not being able to access the exam due to the
problems arising from the system” 68.3 (£:362), followed by
“short exam time”, 68.1% (£:361) and “internet disconnection”
62.1% (£329).

Benefits from Distance Education and General
Level of Satisfaction

When the students were asked about the contributions
of distance education to them in terms of theoretical
knowledge, professional practice skills and digital literacy
skills, they stated that it made the greatest contribution to
their theoretical knowledge (36.8%), then to professional
practice skills (29.2%) and digital literacy skills (8.5%).

W Table 4. Students’ responses in the dimension of measurement and evaluation (n=788).

Features of the Dimension of Measurement and Evaluation

Frequency (n) Percentage (%)

Multiple-choice 730 92.6
1. Techniques used in exams* True-false 331 42.0
Gap-filling 289 36.7
Experienced 320 40.6
2. Experiencing problems in exams  Not experienced 257 32.6
Partially experienced 211 26.8
Not being able to access the exam due to the problems arising from the system 362 68.3
3. Problems experienced in exams*  Short exam time 361 68.1
Internet disconnection 329 62.1
4. Exam _results during the Better 166 32.6
?g:ri:r:::d to exam results in Same 271 533
normal times) Worse 72 141

First-year students (n=279)

* Line percentage was taken because more than one option was requested in questions 1 and 3.
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The students were asked to indicate their general level of
satisfaction with distance education they received during
the pandemic using a Numerical Rating Scale (NRS) by
choosing the appropriate rating between 0 and 10, where 0
means “Not at all satisfied” and 10 means “Very satisfied”.
The mean of the general satisfaction level of the students was
found to be 4.55+2.75, it was determined that the clustering
was between 0 and 5 and the state of being dissatistied was
observed more often, although the degree of it changed.

After the Pandemic

After the pandemic ended, students’ demands for distance
education were also questioned. While the vast majority of
the students (70.2%) demanded that all courses be face-to-
face, 16.2% demanded that only some theoretical courses be
delivered through distance education, 8.5% demanded that
only all the theoretical courses be delivered through distance
education and 5.1% demanded that all the courses be delivered
through distance education.

Qualitative Findings Obtained Through
Interviews

The findings obtained from the qualitative dimension of
this study, which was carried out with the aim of examining
the distance education experiences of students who were
receiving formal undergraduate education in the field of child
development in public and private universities throughout
Tirkiye during the coronavirus (COVID-19) pandemic, were
gathered under six themes.

Theme 1. From chaos to adaptation: The past and present of
distance education

Within the past one year period after the distance education
process entered our lives in the context of undergraduate
courses, student opinions on whether there has been a change
in the process are that there are positive developments in
general. The chaotic situation that emerged in the process
where an uncertainty prevailed at first left its place to harmony
and new routines. At the beginning of the process, it was
revealed that there were various deficiencies for both students
and academicians in terms of technological habits and course
materials. The fact that online systems were just entering
people’s lives, that both students and instructors did not have
experience in using these systems and that the infrastructure of
the systems had problems in keeping up with this extraordinary
demand that suddenly emerged can be listed as the main reasons
for the process to be described as a chaotic situation. This
chaotic situation initially negatively affected both the efficient
delivery of the lessons and the anxiety levels of individuals.
However, over time, instructors have gained experience in
using the system, developed new materials suitable for the
distance education process, renewed their teaching methods
and techniques, and developed mastery in using the system and
the infrastructure of the systems has improved and students
have been able to adapt to them and all these contributed to the
efficiency of the distance education process.
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“.. At first, we didn’t know the system, we were in trouble, we
were experiencing stress and anxiety because of concerns such as
‘if we cannot access; if we are late for the lesson; if we can’t attend
it’. For example, some of our lessons were not recorded and we
were worried about this. But as the system developed, as we got
used to going online, there was no problem as we got used to seeing
our teachers on that glass screen, and making online meetings or
online thesis meetings with our teachers in this way ...” (S1)

Another opinion stated by students is that at the beginning
of the distance education, students entered the system with
enthusiasm, felt excited when entering the lessons and had
a desire to participate, but this excitement and desire were
replaced by boredom over time.

.. At the beginning, I was more curious about the lessons as I was
wondering how it would happen. I was more enthusiastic. I was
taking notes, just as in face-to-face education. But then, from time
to time, I gave up taking notes, started to attend classes late, or not
to attend at all ...” (S7)

Theme 2. Advantages and disadvantages in distance
education

Considering the findings obtained in the context of the
pros and cons of face-to-face education and distance
education, positive aspects of distance education, according
to students, are related to attending lessons, following
lessons and time spent on lessons. Even if students do
not attend live lessons, they do not worry about missing
these lessons because they have the chance to watch the
recording of these lessons afterwards. As a result, students’
first priority is not attending lessons any more. The fact
that the lessons are recorded makes the education more
accessible and flexible. In addition, since no time is spent
on errands such as transportation and personal preparation
in distance education, the student has more time for his/her
self-development, private affairs and people around.

... Knowing that there is a recorded lesson there and being able
to watch the points I missed again and again and having access to
this recording anytime and anywhere give me rvelief. There was

no such thing at school ...” (S10)

Students do not feel pressure because they have the chance
not to open the camera or not to answer the questions asked
when they attend the classes. Another advantage in terms
of time is that students have more time as they can listen
to lectures whenever they want, so they can earn money by
finding part-time jobs.

“...There is something like this, now that most of my friends in
my class, most of them, I see they started to work as they do not
have to attend classes. Many students think that as it is distance
education, they don’t need to attend classes but just to listen to the
recorded lessons and pass the exams ...” (S11)
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Another set of advantages of distance education is related to
theoretical courses and resources. Through the platforms
that universities are members of, the databases that have
been made accessible globally, and the resources shared by
instructors, it has become easier for students to access the
information in the theoretical courses. Thus, students have
been oriented to do more research in the theoretical courses,
both as a result of the ease of access to these resources and due
to the requirements of the assignments given by instructors.
This ensures that the student’s theoretical gains increase,
and if the student really puts effort, these opportunities make
distance education advantageous for theoretical courses.

“...Other than that, as I said, the aspects that I think are useful
are that universities such as Harvard and Oxford allowed students
from other universities to watch their lessons or bere are the
agreements made by the school with edX, the resources opened in
this process, some paid articles made completely free; these were very

advantageous and very useful for me ...” (S1)

Another advantage of distance education is the change in
grade point average and evaluation methods. Alternative
methods are used for evaluation in distance education and a
guideline about the evaluation is shared at the beginning of
the semester. In the distance education system, the homework
method is more preferred for the evaluation of students. In
this connection, the fact that the evaluations are made with
homework is considered as an advantage for students, both
because the momentary panic during the exam is eliminated
and because it contributes more to professional development
by encouraging students to do research. Although it is
considered as a disadvantage for those who claim that they
make more effort and work harder than others both in the
face-to-face and distance education process, the increase in
their grade point averages is another plus for the students in
general (Findings in this context are explained in more detail
under the heading of the evaluation theme).

“...But there may bave been an advantage of this process, because
as I said, it is not an exam, but bomework, I loved it incredibly, that
is, I loved that system very much because the exam never seemed
to me as a tool to measure complete knowledge or success because of
the panic or some things that did not come to our mind at the tinze.

So okay, yes we are working, we know, but we can forget about it,

there may be stress, but bomework is not like that. We are totally
ourselves there. Whatever we have researched and know can be

displayed in homework and then we get grades. That’s why I think

it’s more useful in that sense ...” (S1)

Other headings listed by the students as the benefits of
distance education are thatit facilitates instant communication
and contact with instructors, increases the student’s skill and
speed of using technology, provides the opportunity to access
possibilities that cannot be found in face-to-face education,
the opportunity for a more quality evaluation of student
works and an obligation for both students and instructors to
develop their creativity.

When the findings on the advantages of distance education
are examined in general, it is seen that when the conditions
are mature and all parameters (access to technology, internet,
resources, etc.) are in place, taking theoretical courses through
distance education does not cause any disadvantage, on the
contrary, it becomes more advantageous in various aspects
compared to face-to-face education. However, this is a
preferred and advantageous method only when it is considered
as a part of a hybrid model in the theoretical courses together
with face-to-face education.

... think that distance education is harmful for applied courses as
we cannot find any opportunity to practice. But on the other band, 1
think that distance education is more beneficial in the theoretical part
as long as there are recorded lessons and we can watch them whenever
we want, and lesson bours are long. ...” (S11)

The biggest pattern emerging in the disadvantages of the
distance education process is related to the applied courses.
According to the students, the applied courses either could
not be conducted or were postponed to be carried out in the
normalization process or were pretended to be carried out.
Due to the failure in the full realization of the normalization
process, the applications that were postponed to be carried out
during face-to-face education were again presented to students
as “as if” applications during the so-called normalization
process. The inability to perform applications face-to-face and
the lack of opportunities to work with children resulted in the
loss of experience in students, which directly caused anxiety
about professional competences.

“...What can 1 say about the application anyway? We've lost a lot.
We haven’t seen anything; we don’t know anything. You know,
when we bave graduated, we will start a job in an institution like a
[fish out of water; I bave lost a lot in that respect ...” (S8)

In addition, another pattern emerging in the negative aspects
of distance education is getting lazy and fighting against
the biological clock. The students stated that they lost their
motivation and became lazy due to the disruption of their
routines and adaptation problems, that day and night were
mixed with each other and that this situation negatively
affected them both psychologically and physiologically. Loss
of both knowledge and motivation due to the fact that the
lessons cannot be taught interactively is another finding.

“...All my sleeping patterns were disturbed, of course, I always did
these at night and 1 slept until noon of the day ...” (S5)

“...As a disadvantage, as 1 said at the beginning, I couldn’t get
much efficiency and pleasure from online education because I like to
learn socially, I like to learn by experiencing and 1 like to participate
actively in the lesson ...” (S6)

Another disadvantage of distance education is that students
are deprived of the social life they have established in the

context of university, which makes their lives monotonous.
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"This situation also negatively affects students’ “perception of
real studentship”. Other disadvantages of distance education
can be listed as follows; distance education causes problems
that can lead to postural problems in students, students
who deserve really high grades describe the process as
unfair because everyone’s grade point average is increasing,
although it is/seems to be an advantage, each instructor
has a tendency to think that his/her course is the only
course students are responsible for and thus gives a lot of
homework to make the educational process more efficient
for students, causing students to have a time problem,
the decrease observed in the motivation of instructors
due to communication problems brought about by the
online process, problems experienced in having access to
technology and the internet, the low participation of the
students in the lesson and their not opening their camera
and microphone. The last situation, which is considered to
be a disadvantage of distance education, is the anxiety/risk
of not being preferred for employment in the private sector
after graduation.

“...1 think we are physically damaged because we are in front of
the screen for too long. We will have bealth problems in our back,
eye and leg because our movement is very limited. Apart from
that, 1 think the biggest problem is that we cannot socialize ...”
($9)

“...But in relation to applied courses, I can say that I am really
afraid. They may think that this person studied during the
pandemic and might not want to employ me because of my lack of
experience in practice, we can be confronted with such prejudices

27 (S7)

When the positive aspects of face-to-face education
according to the students are examined, the general pattern
is that face-to-face education is associated with socialization.
The face-to-face education process makes socialization
possible both directly and indirectly. Through face-to-
face education, students have the opportunity to meet with
their fellow students, participate in sports activities and
group and club activities. In addition to socialization, other
advantages of face-to-face education are listed as the fact
that the lessons are taught in an interactive way in face-
to-face education, this interaction makes learning more
permanent, increases the opportunity to focus on the lesson
and provides social learning.

“...So it was like that in general. If there are things that we
can do after school, such as coming to the dormitory, having a
rest, eating, then spending time with friends, going out or doing
something in the dormitory. Here we were going to painting class.
Then the group had activities, I was organizing them, we were
making them bappen. To bave fun and to spend quality time in
this way ...” (S6)

“...Peer teaching also occurs, after all, we chat and share
information with my friends ...” (S9)
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“...We used to engage in lessons in an interactive way. That
is, when the teacher said something, we could interrupt and
say something. We were able to find answers to our questions.
Unfortunately, nothing like this happened online. We could not
find answers to our questions ...” (S5)

The findings presented as the disadvantages of face-to-face
education are generally related to time. Students claim that
reaching face-to-face education requires a lot of time.

“I mean, in general, I can say that, for example, I will wake
up early in the morning, there is an hour’s distance between the
school and the dormitory where I live, between Kecioren and
Begtepe. That’s why, you know, the class was at 8.30, I had to get
up and leave at 6.30 or 6 the latest. And after a while, of course,
this could create fatigue and unbhappiness in me ...” (S1)

Theme 3. Theoretical lessons and applications: Two pans
of the scale

The child development formal undergraduate education
courses are grouped under two headings. One of them is
theoretical courses and the other is applied courses. When
the students were asked to evaluate the courses in these two
contexts in terms of their professional development, they
stated that the applied courses contribute more to their
professional development. According to the comments of the
students, the theoretical courses are mostly constructed by
the individual’s own efforts because the student can develop
his/her theoretical knowledge outside the class hours (by
reading, doing research). For this reason, applied courses
are considered more valuable by students. Theoretical
courses form the infrastructure of the application process,
develop a philosophy in the student and prepare the students
for the application process. Applied courses, on the other
hand, require students to come into contact with children
and families. Students have the opportunity to observe and
work with children of different profiles and their families (in
the hospital, special education center, pre-school education
institution, etc.) within applied courses. In these courses, in
which children are observed and applications are carried out
by using the knowledge gained in the theoretical process,
students have the opportunity to synthesize their theoretical
knowledge and use it in different events, situations and with
different children. The more theoretical knowledge has been
mastered, the more success is achieved in applied courses.
In this context, although the applied courses contribute
more to students in a professional sense, the theoretical and
applied courses together complement each other like two
halves of a circle and feed each other.

“...So in theory, nothing happens as we bave learned, different
from what we are confronted with in the field, particularly while
working with people, children. You know, because there is no certain
Sformulation, everything is specific to the family or the child. So in
theory, yes, we learn some basic things, but it doesn’t work in practice,
so it’s different. That’s why I find applied courses more important, 1
think their number should be increased...” (S2)
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... They complement each other like a circle because we try to put
what we have learned in theoretical courses into practice ...” (S6)

“...Raw information. I can learn a lot, read a lot. My sister, who
is attending a different department, can read and learn this, too.
But since I don’t think it will have any contribution unless I put it
into practice, I think that applied courses are a bit more important
Sfor me ...” (S8)

Theme 4. Applications that are the lifeblood of child
development undergraduate education: How can they be
carried out in face-to-face and distance education systems?

Student views on the applications carried out in face-
to-face education can be grouped within three contexts.
These are; the way face-to-face applications are carried out,
the opportunities offered by face-to-face applications to
students and the contribution of face-to-face applications
to professional development. When we look at the context
of the way face-to-face applications are carried out, first
of all, it should be said that there is no negative opinion
about this context. The face-to-face applications start by
making observations in an institution/organization chosen
specifically for the teaching practice course, and in these
applications, students do not only work with children.
Child development undergraduate students conduct the
application process with both children and their families
in face-to-face applications. In this process, after the
observation, students use their theoretical knowledge to
prepare and implement developmental support programs
for children and carry out activities with children/families.
The reporting made after the completion of the applications
is not only for children. In addition to evaluation reports
prepared for children at the end of the applications, students
also prepare a report on the development support programs/
activities they have prepared and the physical facilities and
environmental characteristics of the place where they have
conducted applications. Moreover, in face-to-face education,
applications are conducted in groups the number of students
in which is determined depending on the conditions of
the place where the application is conducted so that the
efficiency can be increased.

“...In other words, we were observing and taking notes in the
presence of a child development specialist, in a classroom or in the
presence of a special education teacher. It actually contributed a lot
to us to see how things happen in practice because who is doing what
and not everyone goes to one place. There were those who went to
................... , there were those who went to other hospitals, the city
bospital and so on. It bas been very useful for us to be able to talk
about these issues even among our own groups, about what we are
doing in such institutions ...” (S1)

When the opportunities offered by face-to-face education to
students, these opportunities are generally collected under
the theme of “experience”. Students who make observations
first, then have the chance to evaluate the facts and implement
a training program / activity by integrating the theoretical
knowledge they have acquired in different courses.

Students who see different cases have the opportunity to
observe multidimensional applications and then to be actively
involved in these applications. Applied courses offer students the
opportunity to see how other child development professionals
work and what they do, to get to know the evaluation tools
used by child development experts, to witness their practices,
and to examine their materials. Because of the diversity of
applied courses and the differences in the places where they
are conducted, students gain experience of being with children
having different needs in different environments (hospital, pre-
school institution, care center, etc.) and preparing programs
to meet these needs. Students share their experiences among
themselves and offer social learning opportunities to each
other. In this process, by sharing the question marks in their
minds with instructors, they have the opportunity to solve the
problem and at the same time, get to know their own skills
and realize the skills that need to be developed. With the
completion of the application process, the acquired knowledge
and skills become permanent. In addition to these contributions
to the formal process, the applications also offer students the
opportunity to gain experience in professional environments
in contexts such as the concept of overtime, corporate culture,
professional discipline and working in cooperation with
different disciplines.

“...Ive seen some assessment tools. I saw Bayley. Bayley was used
there to assess infants generally. I saw it. I bad a chance to see some
of its materials. After that, I saw the environment. Then I saw the
observation room for the first time. You're standing in that glass
roomt. Those at the back do not see you, but you see them and you
can let your voice be heard whenever you want. So this experience
was actually nice. It seemed different to me; it was something 1 saw

for the first time ...” (S2)

In the last context, which is the relationship between face-
to-face applications and professional development, the whole
pattern is built on “self-confidence”, which is connected to
experience. As a result of the experiences gained in face-to-
face applications, the professional self-confidence of students
increases. Students who have the opportunity to weigh
themselves in terms of professional knowledge and skills
during the application process have the opportunity to realize
how competent they are to support a child and what clinical

skills they need to develop.

What comes to the fore in the findings regarding the applied
courses/teaching practice carried out by students during the
distance education process is the way the applied courses/
teaching practice are carried out and the negative situations
experienced.

When how the applied courses/teaching practice are
carried out in the distance education process is examined,
the first striking data is the lack of unity of application
both among the instructors and among the universities.
The general opinion of applied -courses/teaching
practice is that they include applications pretended to be
conducted.
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Within the context of applied courses/teaching practice,
programs are prepared, activities are written but not
implemented, they are just pretended to be implemented
and just reported. For this reason, the applications
pretended to be made in applied courses are not much
different from what is done in theoretical courses.

“...We bad tasks such as “What would you do in this situation
if you were in a real classroom environment?” to reinforce the
information we bave learned in theoretical courses. In fact,
we were asked to do some tasks as if we bad been in a real
classroom although we weren’t...” (§10)

The strongest aspects of the way the applied courses are
carried out are the guests invited for the applied courses/
teaching practice and the case presentations/discussions.
The information and cases shared by the guests are listed
as the most important methods that contribute to their
professional development in the distance education
process. Apart from these, there are applications that
students perform informally with their own efforts, and
these applications contribute positively to their gaining
experience and the development of their professional self-
confidence. However, as it was said, these are informal
experiences that students make with their individual
efforts, so they are not generalizable and are far from the
unity of practice.

“...Every week a different guest came to our lesson. This was
very supportive. There were quests from hospitals, special
education institutions and they shared their experiences about
real cases so we could find answers to mamny questions in our
minds. We were able to see that there are some contradictions
between theory and practice. Yes, this was really useful ...”

(S6)

When the negative aspects of the applied courses carried
out in the distance education process are examined,
it is seen that students are of the opinion that such
applications cannot go beyond the theoretical education,
that sufficient experience cannot be gained even in the
applied courses/teaching practice where only observation
is made and that as there is not much feedback, students
cannot correct their mistakes and they need to put forth a
lot of individual effort to gain some experience.

“...In this regard, our advisors, instructors are very important
to us but some teachers give feedback while some other don’t.
My teacher was giving very useful feedbacks. That’s why I was
very informed, 1 mean, be/she showed me the wrong and right

things with feedback ...” (S2)

Theme 5. Evaluation process in distance education:
How were you evaluated?
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In the distance education process, although the instructors
followed different methods and techniques in order to
evaluate the success of students, the most preferred way
of evaluation was homework. In addition, online exams
(classical, multiple choice or mixed), quizzes, group work
were other methods used, but the rate of preference was
much lower than homework and these methods were
usually accompanied by homework. The opinions of the
students about all the methods used in this context are
that the use of homework generally allowed for a more
accurate and healthy measurement and evaluation. If
the assignments are planned in a way that contributes
to the professional development of students, then the
process of preparing homework becomes advantageous
for students. In addition, assignments force students to
do research, so that they gain more experience in terms
of doing research accurately and developing accurate
reporting skills. However, this point of view changes in
online exams and many different parameters other than
what is taught in the class affect the process. The first of
these is the possibility of the student getting low grades
regardless of knowledge and learning due to possible
technical problems, and this creates anxiety on students.
This anxiety, on the other hand, causes a weakening of
the adaptation process to the exam, even if there are no
systemic problems. Factors such as the short duration
of the exam and the problem of focusing are also listed
as the disadvantages of online exams. Another finding is
that the online exams, which are short-term and panic
students, do not measure knowledge correctly.

... The exam method; it took twenty minutes. How it bappened, 1
didn’t understand. But since I revised well, it was good. But I think

there is a downside to this method: there is a high probability of
cheating from other sources in the exam. Therefore, it is not possible to

distinguish between the students who study hard and not. Yes, I really

studied bard, but I saw a lot of people who got the same grade without
studying. I don’t think there is not much distinction made between

students. But it is not like this in homework because most of the time,

we are asked to express our own opinions in homework ...” (S3)

In addition to these general judgments, no matter how the
evaluation process is operated in distance education, the
general opinion of the students is that the evaluations made in
the distance education process are not fair. The main reason
causing this unfairness is thought to be the “student-friendly”
attitudes of the instructors to close the gap between the
students who study hard and the students who do not. For this
reason, they tend to increase group averages unnecessarily and
it works against the student who deserves to get a really high
grade. Another situation that makes the evaluations unjust and
open to abuse is that cheating is common in online exams and
this preferred evaluation method allows it. The possibility of
cheating also negatively affects the motivation to revise for the
course.
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Although this possibility exists in homework, some
instructors reduce this possibility through plagiarism
programs.

“...So, for example, with the online exam method, you know that
cheating is really easy ... As for bomework, everyone does their
homework, of course they send it. But in this process, I think they
don’t want to give very low grades, as far as 1 understand.
They’re giving a bit bigher grades. So I think we passed very
easily. For example, I do not think that there is much difference
between those who try bard to do their homework and those who
do mot. This makes me sad because I'm trying, you know, to get
higher grades. I'm thinking that I am treated unfairly ... So
some of our teachers use Turnitin for example, which should be
used by every teacher ...” (S2)

Theme 6. Meaning of education: What does education
mean? What determines quality?

The way students make sense of education also changed
during the distance education process. In the face-to-face
education process, “education” is conceptually defined as
communication, interaction, togetherness, and interactive
process. In distance education, on the other hand,
“education” is considered more superficial and unimportant.
It is also seen as a process where loss of experience occurs.
In order to reach instruction in distance education, besides
the individual’s own effort and willingness, many different
parameters must be compatible at the same time. It is very
difficult to participate in distance education in a healthy way
and to teach interactively, so that there are many different
factors that can distract attention. Distance education may
result in an antisocial life. In addition, one of the reasons
for the loss of motivation in distance education is the lack
of other elements of communication (eye contact, gesture,
mimic, etc.) other than verbal communication and the
difficulties in being involved in the lesson instantly.

“...Im a bit of a person, you know, enjoying contact, as I said, I
even touch things. That’s why it is very important for me to see
the teacher and feel the teacher. I can’t feel it right now. It is a
loss for me because I can’t concentrate; I already have an easily
distracted attention ... But I don’t remember any time in my
life that I bave had such a bard time in listening to a lecture, in
motivating myself and directing my attention to it. Well, because
there’s an ad, something pops up, I'm saying ‘let’s have a look at
it vight away’, and then I suddenly realize that the lesson is over.
Or my mother is calling, I am looking at my mother. Or someone
comes, something bappens because we are a big family. That is,
someone is coming, this is bappening, that is bappening, we are
going somewhere. I couldn’t listen to the teachers ...” (S8)

The quality in distance education has been associated
with the extent to which “active participation” is ensured.
Lessons’ being taught interactively contributes to the
accomplishment of objectives without a loss of learning

in general. Asking students to prepare before the lesson
is also a method that positively affects productivity. In
addition, the quality of distance education differs from
course to course, from instructor to instructor, from
university to university.

Many factors such as the attitude and interest of the
instructor, the richness in the methods and techniques
used, the online access opportunities offered by the
university, the number of students taking the course
determine the quality of distance education, the
attendance and interest of the student. The comment
made specifically for theoretical courses indicates that
distance education is carried out in a healthy way when
the opportunities (shared resources, access opportunities,
etc.) are provided in combination with the individual
efforts of the student. Another point that affects the
quality in distance education is the state of having taken
face-to-face lessons with the instructors before. While it
is both easier and more efficient to take courses from the
instructors of the department in the distance education
system, taking courses from the instructors coming from
other departments affects the efficiency of the course
negatively. At the same time, courses taken face-to-
face before the distance education process were found
to be useful by students in laying the foundation and
establishing communication channels necessary for the
effective conduct of distance education.

“...Of course, there may be differences from lesson to lesson,
depending on the way the instructor teaches the lesson. Some
of our teachers think that student participation should play
an active role in the instructional process, so they give weekly
assignments, organizes group works, etc. Some instructors
prefer just to lecture. Of course, I think it is good for us that
this is being done, because we are actively participating in it.
In that sense, I think it changes from lesson to lesson ...” (S1)

“...It changes from teacher to teacher, now some teachers are
really good at involving students in the lesson. He/she teaches
the lesson very lively, asking us questions. When he/she asks a
question, I will have to be in front of that screen ‘the teacher
can ask me at any time, I bave to wait, let me listen so I don’t
miss it’. But some teachers open the slide, explain, it’s a time
Sfor me to play the game anyway, it won’t interfere with me in
any way. The teacher does not even look at who has already
been in the system and who has participated. He/she just
lectures and then goes ...” (S9)

Discussions, Conclusion and Suggestions

During the COVID-19 pandemic, distance education
experiences of both students and faculty members in many
fields within the scope of higher education have been
investigated.
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One of these studies was carried out in order to determine
the problems experienced by nursing students and their
solution proposals about distance education. The results of
the study revealed that, similar to the problems experienced
in the current study, nursing students also stated that they
experienced problems that can be characterized by the themes
of “problems in the distance education infrastructure of the
university”, “the lack of face-to-face education”, “limited
opportunities”, “emotional state caused by the pandemic”
and “exam anxiety” (Kiirtiincti & Kurt, 2020). The findings
are discussed under the headings presented in the previous
section.

Educational Process Dimension

In the pandemic, where distance education is experienced
intensively, more than half of the students (55.4%) evaluated
the course load more intensely than in normal time, 80%
of them said that distance education reduced their interest
in lessons and almost half (47.6%) stated that distance
education negatively affected their motivation to study. Acar-
Ciftci (2020) also emphasizes that adding new subjects and
courses to complement the curriculum may cause students
to perceive the instruction given during the pandemic more
intensely than normal time, since faculty members need to
keep the course durations shorter as recommended by the
Higher Education Council. These reasons and findings are
consistent with the current study. In addition, as Bates (2020)
suggests, in line with the shortening of the lectures and
covering only the main lines of the topics, students should
take more responsibility for learning thus they should read
or research more, which may have caused this period to be
perceived as more intense by students. Itis stated that learners
can overcome this responsibility with learning planning and
time management, otherwise these increased responsibilities
will turn into one of the limitations of distance education
(Giirer, 2020).

Among the factors that negatively affect the students’
motivation, their being away from the campus environment
was stated to be the most important factor (70-73.5%),
followed by their experiencing focusing problem and their
lessons’ not being interactive. About half of the students
(49.5%) reported that they did not follow the required courses
continuously. In addition to the course intensity, the fact that
the methods and strategies used in the lessons are in the form
of lectures or presentations with slides, and the decrease in
the lecturer-student and student-student interaction seem to
have caused students to leave the lesson in a short time, not to
prefer to enter the lesson again and to lose their motivation to
study, as reported in the study of Acar-Ciftci (2022).

Tekinarslan and Yavuzalp (2020) also point out the loss of
motivation as the biggest obstacle to the learning of students
effectively and efficiently, especially in distance education
environments, and they draw attention to the fact thatstudents
cannot meet face-to-face with faculty members and other
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students and take more responsibility. Studies emphasize that
interactive online courses with active participation of students
increase motivation and foster achievement (Nieuwoudt,
2020). In another study conducted on nursing students, it
was determined that distance education negatively affects
the learning processes of students and it is not sufficient for
a department that provides practical education to provide
distance education (Celik Eren et al., 2021).

The results of a qualitative study conducted on nursing
students in Croatia during the pandemic revealed that
students had a lack of motivation, concentration impairment
and difficulty in remembering, which made learning difficult
(Lovric et al., 2020). Similarly, the results obtained from the
studies conducted during the previous pandemics revealed
that during the pandemics, students in health professions
generally experienced a decrease in concentration and
difficulties in learning, which had negative effects on their
academic achievement and led to avoidance from learning
activities (Al-Rabiaah et al., 2020).

In this dimension, in addition to the cross-sectional picture
captured with quantitative data above, the situation revealed
by the qualitative data is discussed under the themes of “From
Chaos to Adaptation” and “Advantages and Disadvantages”.
The production of solutions that made the continuation of
education possible at the beginning of the process through
transition to emergency distance education gave rise to hope
that distance education could be delivered in all education
systems. However, as we this new method was experienced
and more effort was required to get used to this method
individually or institutionally, chaos started to replace hope.
In addition to the effect of the pandemic on the professional
or educational lives, the clarification of its effects on human
health and psychology also contributed to the development
of chaos. Inevitably, the readiness of each individual to the
pandemic has been at different levels due to all these reasons.
While the fact that distance education was better than not
being able to receive any education may have facilitated the
process of coping with the pandemic, the negative answers
to the questions of how well the targets were met over time
in higher education and at what level students perceived
this distance education as a real education may have made it
difficult to cope with the pandemic. Similar to the results of
the current study, nursing students also stated that they had
problems in adapting to the distance education system (Vatan
etal., 2020).

The opportunity to watch the lessons later again and again,
saving time by eliminating time-consuming activities such as
transportation, allowing better time management (offering
the opportunity to get a job, etc.), increasing number of
accessible platforms and resources, giving students more
responsibility to develop themselves in the course, an
increase in grade point averages and development in digital
literacy skills were reported to be the advantages of distance
education by students.




2

Tugba Karaaslan vd.

Despite these advantages, the biggest disadvantages of the
distance education process were found to be related to the
applied courses, which caused the students’ feeling anxious
about the development of their professional competences
and gave rise to the demand for compensation for the
applications. In the context, students pointed out that
due to the adaptations made for distance education and
the change in the learning model, the course load during
the pandemic became more intense than normal time,
that applied courses, on-site observations and feedbacks
were not postponed rather delivered superficially on
screen and that their dream of working with clinicians
and children was terminated.

Other disadvantageous situations mentioned by students
can be listed as follows; being physically and socially away
from the campus environment, difficulty in adapting to
a new order as a result of the change in routines, the
limitation of active life as well as the negative effects
on general body and especially eye health and lack
of interaction with instructors and peers, leading to
decreasing attention span, motivation and social learning.

The theme of “Theoretical Lessons and Applications”
obtained from the qualitative dimension of the study
and the theme of “Applications that are the Lifeblood
of Child Development Undergraduate Education” were
also discussed under the heading of the educational
process dimension. According to the comments of the
students, while the theoretical courses allowed students
to continue to learn about any subject on their own (by
reading, researching, etc.) outside the class time, the
applied courses were the courses in which it was not
possible to repeat any experience already lived. For this
reason, applied courses are considered more valuable
by students. However, it should not be forgotten that
the theoretical and applied courses complement and
feed each other. The profession of child development
requires the interpretation of the stories in the light of
scientifically proven information and the adoption of
different approaches that allow blending theoretical and
practical gains according to the individual characteristics
of children and their families, the events and situations
they have experienced. As students gain experience
through practices, their professional competence and
self-confidence develop.

The strengths of the applied courses conducted during the
pandemic with distance education were stated to include
the quests invited to lessons and cases presented by these
quests. The weaknesses of the applied courses carried out
in the distance education process were stated to be that
there was no unity in applied courses between universities
and instructors, that the process was not much different
from the process followed in the theoretical courses, that
the students could not experience clinical skills and that

they could not receive feedback on the skills that should
be used in their professional lives. The general opinion is
that the efficiency of the applied courses conducted through
distance education is far behind the efficiency of the applied
courses conducted face-to-face.

Similar to the Child Development students, nursing
students also stated that they experienced intense anxiety
about how the applied courses would be taught, that
being away from the practice area would prevent them
from learning in the field, and therefore, that conducting
applied courses with distance education would not be the
right option for practice-oriented departments such as
nursing. Especially, senior/intern students who took only
applied courses during the academic year stated that it was
not possible to deliver applied courses through distance
education (Kiirtiincii & Kurt, 2020; Vatan et al., 2020).
Faculty members in the nursing department also consulted
vocational education associations on how to increase the
quality of distance education courses during the pandemic,
how course evaluations should be made, whether applied
courses could be held in hospitals and how to graduate
senior/intern students and expressed their needs on these
issues (Vatan et al., 2020).

Infrastructure and Access Dimension

During the pandemic, the great majority of the students
(74.0%) participated in distance education via their smart
phones. While half of the students participated in lessons
with a device they used individually, the other half could
attend the lessons with the device they had to use jointly
with one or more family members. Of the students, 37.4%
stated that the device was not partially or fully suitable for
distance education and the main reason for this was stated
to be financial inadequacy (67.9%). While nearly half of
all students had problems in accessing the lessons, it was
learned that these problems were mostly caused by pauses/
freezes, inability to access the lesson due to the problems
arising from the system and internet disconnection and the
rate of improvement in the technical systems of universities
for the solution of the problems was reported to be 58.8%.
The issue that nursing students focused on the most was the
inadequate distance education infrastructure conditions of
universities. Students had difficulties in entering the system
and following their lessons due to insufficient infrastructure
conditions (Kiirtiincii & Kurt, 2020).

According to the distance education evaluation research
conducted on METU students during the pandemic, it
was determined that students needed a computer/mobile
phone with a higher capacity by 28% and a strong internet
access by 44% (ODTUMIST, 2020). In a qualitative study
conducted with 24 students with the purpose of learning the
experiences of university students regarding online teaching,
similar to the findings of the current study, it was found that
students had problems in accessing devices and the internet,
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that students and faculty members were not competent in
using technology, that most of the students had to attend
classes with a smart phone and that they gave up watching
the lessons because of the slow internet connection (Acar-
Ciftci, 2022). The problems experienced due to the lack of
technological infrastructure cause disappointment in the
learner and are among the reasons for their leaving the
course/program (Falowo, 2007).

When the quantitative and qualitative data were examined
together, it was determined that the infrastructure and
access problems that came to the fore in the quantitative
dimension of the study were not much mentioned in the
qualitative dimension; instead, students mostly focused on
the content of the courses. Despite the fact that half of the
students did not have an individual device to access the
courses, indicating their financial inadequacies, and the
device of approximately one third was not suitable enough
for distance education, they did not bring this aspect to the
forefront in the qualitative interviews, may indicate that
they believe that this problem should be solved by them
individually. On the other hand, as a result of a qualitative
research conducted in 2015, universities offering distance
education services stated that they had problems with
slowdown and freezing, and in the process of creating and
presenting tape recordings of lessons, especially due to the
high participation rate in synchronous video-based courses
(Bilgi¢ & Tiiziin, 2015).

Delivery of Lessons and Participation in Lessons
Dimension

When the findings regarding the teaching of the theoretical
and applied courses were examined, it was seen that 56.4%
of the theoretical courses were taught using course materials
and with the camera open, and that slide presentation
(92.1%) and then video presentation (57.8%) were
preferred as course materials and that the most preferred
method used in applied courses was student presentations
(67.0%). However, Dixson (2010) stated that distance
education students found practical activities, discussion
forums, laboratory and group works, research articles and
activities related to current events, in which concepts are
adapted to case studies or problem solving processes, more
interactive and participatory rather than reading, watching
slide presentations, or passive video lectures. Applied
courses were postponed to be conducted in the following
terms in order to be held face-to-face ata rate of only 20.1%
in the sample while 80% were carried out through distance
education.

When they were asked to compare the effectiveness of
the courses during the pandemic and normal time, it
was stated that the theoretical courses delivered through
distance education were ineffective by 57.1% while the
applied courses delivered through distance education were
ineffective by 70.7%.
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In addition, 66.4% of the students stated that they needed
compensation for the applied courses and 70.6% of them
stated that they were worried that they might experience
inadequacy in their professional development due to the
distance education process after graduation.

When the findings were examined in terms of participation
in the lessons, the rate of the courses that were carried
out completely synchronously in the distance education
process is 47.6%, and the rate of experiencing problems
in these courses is 25.8% as the lesson hour in these
courses was too long (44.9%), there were no breaks
(34%) and the lessons could not be recorded (32.9%).
Only 13.7% of the students stated that they attended the
synchronous classes with microphone and camera access
at their own discretion. The rate of later access to the
recordings of synchronous lessons is 72.7%. While the
rate of following the synchronous lessons was found to
be 53.6%, it was found to be 43.9% for the asynchronous
lessons. When these findings were interpreted in the
light of qualitative data, it was understood that the way
the lessons were taught affected the participation of the
students.

Communication problems brought about by the online
process, the problem of accessing technology and the
internet, and both faculty members and other students
not turning on their camera/microphone, as well as
teaching methods that limited interaction seem to have
adversely affected student participation. It can be said
that the low participation of the students in the lessons
and their not turning on their camera / microphone may
have adversely affected the motivation of the faculty
members.

The findings of Acar-Ciftci (2022) concur with the
findings of the current study as she also found that the
students did not turn on their webcams and were reluctant
to attend the classes because the strategies used in the
learning-teaching process were not suitable for classroom
interaction. The students also stated that they were bored
in the lessons because the length of the lessons, especially
in the theoretical lessons, distracted them, and their desire
to return to the lesson decreased due to the long breaks
between the lessons. For all these reasons, the students
stated that they mostly did not attend the classes, and
when they did, they turned on their computers or phones
during the classes, even if attendance was not taken, but
turned off their cameras. In both studies, it was learned
that the students were willing to attend the classes in the
first days of the synchronous online education, but they
gradually lost their desire as attendance was not taken
and the fact that the cameras were not required, and that
they thought that attendance should be included in the
assessment and the camera should be turned on in order
for the lessons to be more effective and efficient.
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This finding supports the inference of Rossman (2000),
which is one of the implications for adult education in
distance education environments, that learners need to see
each other’s faces and that auditory communication alone
is not sufficient, and that it should be enriched with visual
communication. In the light of the findings of studies on
online teaching in terms of teaching and participation in
classes, it is emphasized that even though students interact
with the content asynchronously, synchronous lessons in
which they participate only by listening will be more effective
if in-class interaction can be provided (Acar-Ciftci, 2022;
Coman etal., 2020; Farooq etal., 2020; Pala & Erdem, 2015).

Measurement and Evaluation Dimension

The qualitative findings of the study presented under the
theme of “Evaluation Process in Distance Education”
revealed that the homework method was preferred more than
exams in the evaluation of course achievement in the distance
education process. When the quantitative findings related to
the measurement and evaluation dimension were examined,
it was seen that the exams were prepared as multiple choice
at the highest rate (92.6%) and the problems experienced in
the exams were found to include problems arising from the
system (68.3%), short exam duration (68.1%) and internet
connection problems (62.1%). While 53.3% of the students
evaluated their exam results taken during the pandemic the
same as the exam results taken in normal time, 32.6% of them
stated that their exam results taken during the pandemic were
higher than the exam results taken in normal time.

When the qualitative and quantitative findings were analyzed
together, it was found that students made themselves active
in this process, gained experience in research and accurate
reporting skills and that faculty members preferred homework
more to evaluate their students to eliminate exam stress that
might be caused by factors such as technical problems that
may occur in the online process, the problem of focusing
in the digital exam environment, the possibility of cheating
in exams when appropriate precautions are not taken and
lack of time. However, students stated that they found the
homework traftic, which they experienced more intensely
during the pandemic as it can close the gap created by distance
education and provide the opportunity to control plagiarism
with digital programs, more challenging. In addition, the
students, who stated that the averages were higher during
the pandemic than normal time due to the evaluation process
regardless of whether it was through an exam or homework,
emphasized that the difference between the students who
study hard and the students who don’t disappeared and this
situation led to unfairness in the evaluation.

In the distance education process, it was seen that the
problems related to measurement and evaluation were also
mentioned in the study conducted on nursing students in
various platforms (Vatan et al., 2020). In a qualitative study
conducted with twenty-four university students, the students
stated that they could easily cheat in online exams and had
some problems with self-regulation skills.

However, although the students preferred homework to
exams, they thought that the process should be improved
since the faculty members did not use rating scales and
did not give feedback to the assignments in the evaluation
process (Acar-Ciftci, 2022). Dixson (2010) argues that
through discussion forums, peer assessment, and feedback
on assignments, students’ participation in classes and their
level of knowledge can be increased. Feedback should not be
considered as a form of communication that only follows the
written or oral evaluation process. Feedback can be given in
different forms such as retelling the subject with a different
example or point of view upon feeling that the learner has
not understood the subject, and solving more questions on
this subject upon receiving a very limited number of correct
answers to a question asked to the whole class. The learner
needs to receive feedback in order to understand why the
information is true or false (Durdu, 2020). This issue was
also addressed in the qualitative sample of the current study
and the need for feedback was expressed. As a result, giving
feedback is a process difficult to manage, but very important
in distance education. It has also been shown that there is a
significant relationship between the learners’ perceptions of
corrective feedback and their attendance (Durdu, 2020).

Benefits from Distance Education and General
Level of Satisfaction

When the contribution of distance education to students
was questioned in terms of their theoretical knowledge
level, professional practice skills and digital literacy skills, it
was determined that the highest contribution (36.8%) was
made to their theoretical knowledge level and the lowest
contribution (8.5%) was made to their professional practice
skills. This finding also concurs with the qualitative data
presented under the theme of “The Meaning of Education”
in the current study and students matched distance education
with loss of experience. Another situation that affects the
quality and thus the satisfaction in distance education is
the provision of face-to-face education opportunities and
the creation of communication channels before distance
education. This reveals the importance of blending face-
to-face education, which is a traditional learning method,
and distance education, that is, blended learning, instead of
distance education alone. In a study examining the effects
of interaction with faculty members in higher education
institutions during the pandemic, it was determined that
61% of the students were in interaction with the instructor
who taught the course and that these students’ attitude scores
towards distance education were higher than other students
(Altuntag Yilmaz, 2020). Moreover, as a result of a study
conducted on 980 university students who had experience of
distance education by using the online survey method, it was
found that in addition to interacting with the instructor, the
characteristics expected by students from the instructor were
listed according to the frequency of mentioning as follows;
adequacy of technological knowledge/competence, helping
the student to concentrate, motivating the student, explaining
the essence of the subjects and a dynamic and lively way of
lecturing (Kuyucu, 2021).
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The average level of satisfaction of the students was found to
be 4.55+2.75, and it was determined that the agglomeration
was between 0 and 5 and there was a more tendency to
be dissatisfied, although the degree of it changed. In this
context, when the general satisfaction level of the 2nd,
3rd and 4th year students who completed some or most
of the undergraduate process with face-to-face education
(4.49+2.72) and the general satisfaction level of the 1st year
students who encountered distance education in their first
year (4.67+2.81) was compared, it was seen that the average
level of satisfaction of the students who started the education
process with distance education is higher. In addition, in the
current study, the students were asked “Can the distance
education application be called student (friendly) centered?
Only 13.7% of the students answered ‘yes’ to the question,
46.6% ‘partially’ and 39.7% ‘no’. In the study conducted
by Celik Eren et al. (2021), the satisfaction level of nursing
students from distance education was found to be medium.
When the findings of these studies are evaluated together,
it can be concluded that there are points that need to be
improved regarding distance education.

In a qualitative study conducted by Lovric et al. (2020)
with 33 nursing students studying in Croatia, it was
determined that all of the students were satisfied with the
university’s infrastructure for distance education, planning
and organization of education. It was revealed that the
factors contributing to this satisfaction of students include
the delivery of only theoretical courses through distance
education but postponing of applied courses to be conducted
later and the effective measures taken to protect the faculty,
students, teachers and the wider community.

In the current study, it was noted that students did not
mention ‘student support services’. In future research,
it is recommended to examine support services within
the framework of administrative support, instructional
support, technical support, counseling support, academic/
educational support and library support. In addition, 3.7%
(n=29) of the students participating in the current study are
students with special needs. Thus, difficulties experienced
by students with special needs in different fields should
be addressed in the distance education process and the
regulations should be expanded to include each student.
This issue was addressed and applied solutions were shared
in the Handbook for Students with Disabilities in Higher
Education in the Pandemic Period published in November
2020 by the Izmir Universities Platform Barrier-Free
University Operation Group (Izmir Universities Platform
Barrier-Free University Operation Group, 2020).

After the Pandemic

When the students’ demands for distance education after
the pandemic ended were examined, it was determined that
the vast majority (70.2%) demanded that all courses be face-
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to-face, whereas only 5.1% demanded that all courses be
through distance education. When the distribution of the
students (n=40) who demanded that all of their courses
be through distance education was examined, it was seen
that first-year students demanded it the most (45%). The
reason why they want all courses to be taught via distance
education may be that these students have higher satisfaction
levels than students from higher grades and have not yet
experienced face-to-face education.

In the dimension of qualitative data, under the theme of
‘the meaning of education’, which is the last theme of the
study, students associated increasing the quality of distance
education with ensuring ‘active participation’. Active
participation will be possible as a result of the interactive
implementation of the courses, both with the efforts of the
faculty members and the students, and with the support of
the features of the systems or software platforms developed
in line with the requirements.

Asaresultofaresearch conducted on 980 university students
who had experience of distance education with the online
survey method, more than half of the students expressed
a positive opinion about distance education. According
to the students, the two biggest problems experienced in
distance education are technological disruptions and the
unpreparedness of faculty members to conduct distance
education. While 68% of the students believe that distance
education will be an alternative to traditional face-to-face
education in the future, the rest argue that distance education
can be a complement to traditional education, not an
alternative (Kuyucu, 2021). It is thought that more detailed
and guiding results will be obtained if the data obtained in
this study are compared for the students who participated
in the research as those who received training in applied
fields and those who did not. Although the distribution
is not known, one of the answers given to the question of
the disadvantages of distance education, the theme of ‘not
being able to conduct applied courses’ reveals the necessity
of developing solutions to overcome this problem.

As a result, the distance education experiences obtained
in the current study are part of the temporary adaptation
process in an extraordinary situation such as a pandemic.
It has been shown that maintaining it in this way will not
meet the requirements. After the pandemic, efforts should
be continued to determine the needs for applied fields with
such research to make them more qualified.

Current developments show that distance education
applications, which started with the COVID-19 pandemic,
will continue with the hybrid method after the pandemic
ends. In order to maintain the hybrid method of education,
especially in applied fields, without reducing the quality
of education, it is necessary to take measures for both
students and faculty members to overcome the existing
difficulties revealed in the current study and to evaluate the
effectiveness of these measures.
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Since the needs of each applied field will vary in the distance
education process, the fields should be handled separately
and it should be investigated whether the solutions
implemented by each field and proven to be effective will be
effective for other fields as well.

The distance education process, which started with learning
via letters, continues to change and develop with the
flexible learning model, which is accepted as the fourth
stage of distance education today. In order to provide this
flexibility, it may be recommended to go beyond the existing
applications and materials by using applications such as virtual
reality applications and two-way video lessons for student-
content interaction after the necessary face-to-face basis
and communication channels have been established before
transitioning to distance education.

In addition to the needs determined within the scope of this
study for the distance education process, the needs of students
with special needs should also be determined and it should be
ensured that distance education is structured to include each
student.
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Ozet

Universite son smif ogrencilerinin kariyer gelisimleri igin gerekli
yetkinliklerin kazandirilmasi ve var olan yetkinliklerinin gelistirilmesi
amaciyla tasarlanan ESTU401 Profesyonel Hayata Gegis (1+1; 2
ECTYS) dersinin, 6grencilerin kariyer karar1 verme yetkinlik (KKVY)
diizeyleri tzerindeki etkililiginin incelenmesi ¢aligmanin amacini
olusturmaktadir. Caligmada, ESTU401 dersini alan VIIL yariyil
6grencilerinin kariyer karari verme yetkinlikleri tizerindeki etkisi
ve bu diizeyleri etkileyen faktorlere gore farkhilasma durumlarinin
degerlendirilmesini amaclayan 6n test-son test kontrol gruplu
deneysel model kullanilmigtir. Tiim analizler R ile yapilmistir. Sonug
olarak, ESTU401 dersini alan Ggrencilerin kariyer karari verme
yetkinliklerinin tim faktorlerde artis gosterdigi tespit edilmistir.
Bunun yani sira, Ogrenim Gorilen Bolimden Memnuniyet
Diizeyi'ne gore 6grencilerin KKVY diizeylerinin farklilik gosterdigi
belirlenmistir. Elde edilen sonuglarin, Covid-19 pandemisi nedeniyle
cevrimici olarak verilen bir kariyer dersinin 6grencilerin KKVY
tizerindeki etkilerinin ortaya konulmasi agisindan literatiire 6nemli bir
katk: saglayacag: digtiniilmektedir.

Anahtar Kelimeler: kariyer karari, kariyer karari verme yetkinligi,
profesyonel hayata gecis, kariyer dersi, cevrimici kariyer miidahalesi

ith the increasing complexity of professional life

intoday’s working conditions, the new generation

career models have become remarkably
diverse. Researchers investigating the development and
transformation of career models emphasize that individual
competencies are important in the professional development
and success of individuals (Akkermans et al., 2013; Hirschi
& Koen, 2021) .

Abstract

This study aims to reveal the effectiveness of the ESTU401 Transition
to Professional Life (1+1; 2 ECTS) course, designed to help university
senior students gain the competencies needed for career development
and to develop their existing competencies, on the students’ career
decision-making self-efficacy (CDMSE) levels. An experimental model
with pretest-posttest control group was used, with an effort to evaluate
the effect of the students taking the 8th semester ESTU401 course on
their career decision-making self-efficacy and the differentiation status
based on the factors affecting these levels. All the analyses were done by
using R. The results show that the career decision-making self-efficacy
of the students who took the ESTU401 course increased in all of the
factors. In addition, the CDMSE levels of the students were found to
differ in the Level of Satisfaction with the Department. These results
make an important contribution to the literature by revealing the
effects of a career course given online during the Covid-19 pandemic
on students” CDMSE.

Keywords: career decision, career decision-making self-efficacy,
transition to professional life, career course, online career intervention

Efficacy beliefs, (ie. self-efficacy), are the beliefs about the
ability of individuals to regulate and manage the forms of
action necessary to achieve a certain outcome. This belief
affects many factors, ranging from which course of action
to choose, to how much effort to make and how much to
resist obstacles and failures (Bandura et al., 1999). Therefore,
efficacy can affect all choices in individuals’ personal lives as
well as their career choices (Kilig-Ulas, 2018).

iletisim / Correspondence:
Dr. Umran Under

Yiksekégretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER), 13(1), 61-73. © 2023 TUBA
Gelis tarihi / Received: Aralik / December 27, 2022; Kabul tarihi / Accepted: Subat / February 20, 2023

Bu makalenin atif kiinyesi / How to cite this article: Under, U.,, Cavus, M., Munusturlar, M. A., Akdogan E.,
Gorkem, S. F, Ozturk, E. T, Balkan, S. A., & Banar, M. (2023). The Effects of “Transition to Professional Life’’ Course
on Career Decision-Making Self-Efficacy. Yiksekégretim Dergisi, 13(1), 61-73. doi: 10.2399/yod.23.1224043

ORCID: U. Under: 0000-0001-9064-8182; M. Cavus: 0000-0002-6172-5449; M. A. Munusturlar: 0000-0002-1386-

4014; E. Akdogan: 0000-0003-1505-9323; S. . Gérkem: 0000-0001-6810-0030; E. T. Oztiirk: 0000-0001-8695-3897;
S. A. Balkan: 0000-0001-8695-3897; M. Banar: 0000-0001-8695-3897

Department of Aviation Management,
Faculty of Aeronautics and Astronautics,
Eskisehir Technical University, Tepebasi,
Eskisehir, Tiirkiye

e-posta: ubayrak@eskisehir.edu.tr



v

Umran Under et al.

Taylor & Betz (1983), who first associated the self-efficacy
theory proposed by Bandura (1977) with career decision,
put forward the concept of career decision-making self-
efficacy (CDMSE), arguing that the underlying cause of
career indecision is low-level CDMSE. Similarly, Lent et
al. (2002) also emphasized that in order to have a realistic
career expectation during the transition to a healthy
professional life and to turn to career options, individuals
must first have a CDMSE. Ceschi et al. (2017) also argue
that one of the career competencies should be CDMSE.
Low career decision-making self-efficacy expectation causes
the person to avoid tasks and behaviors related to career
decision (consistent self-assessment, professional information
gathering, goal selection, future planning, problem-solving),
or not to try at all, and to remain indecisive (Taylor & Betz,
1983). Therefore, CDMSE, which is defined as “the belief
in the ability to take the necessary steps to achieve career goals to
make a career decision”, represents an important factor that can
affect career success (Taylor & Betz, 1983). For this reason,
it is important to examine the CDMSE levels of especially
senior university students who are faced with making career
decisions during their transition from school to work.

As stated by Kuijpers & Scheerens (2006), the need emerges
for a multidimensional assessment that covers career-
oriented decision-making self-efficacy of students along
with individual skills, including both cognitive and other
processes in the career journey. As such, the aim of the study
is to examine the effectiveness of the ESTU401 Transition
to Professional Life (1+1; 2 ECTYS) course, which aims to
provide the last year undergraduate students at Eskischir
Technical University with the necessary competencies
for their career development and to develop their existing
competencies, on their CDMSE levels.

Studies on Career Decision-Making Self-efficacy

The research literature on career decision-making self-
efficacy can be classified as “experimental” and “relational”
studies. The majority of these experimental studies examine
whether career interventions (programs) have an effect on
career decision-making self-efficacy. According to studies,
the transition from school to work is crucial in the career
development process of university students in particular.
Career counseling and interventions are effective in this
transition process and make a significant difference in the
career development of students (Kilig-Ulag, 2019). There
are many empirical studies in the literature examining the
impact of such interventions on career decision-making
self-efficacy, and the main difference between these studies
is the type of intervention. These studies have analyzed the
difference in self-efficacy created by the use of different
intervention types, such as career development courses
(Baig, 2012; Lip, 2014), interactive group lessons (Di
Fabio & Maree, 2013), inventories where the professional
personality type is determined by the questions in which
the student evaluates himself and suggestions are presented
to the student (Joslyn, 2015; Luzzo & Day, 1999; Luzzo

et al, 1996; Maples & Luzzo, 2005), computer-assisted
inventory (McLaren, 2013), group studies evaluating these
inventories (Luzzo & Day, 1999), workshops (Foltz & Luzzo,
1998; Joslyn, 2015; McLaren, 2013), video recordings of
people describing their career journey (Luzzo et al., 1996),
career counseling (Maples & Luzzo, 2005; Nguyen, 2005),
and a semester-long 1-credit course including interactive
lectures, group activities, invited speakers, assignments, and
evaluations (Reese & Miller, 2006). Considering the findings
in these studies, it can be concluded that career interventions
increase students’career decision-making self-efficacy levels.
These interventions facilitate the career development process
by helping students build self-confidence and self-belief, and
make a choice according to their personal characteristics,
abilities, and interests (Kilic-Ulag, 2019). In addition, the
meta-analysis results of Kilic-Ulag (2019) show that career
interventions help university students and that the use of
different interventions together produces more effective
results. Therefore, the current study is important in that the
intervention (ESTU 401 course) for the experimental group
covers university students who are close to graduation, that
it includes different types of interventions such as invited
speakers, group works, workshosp, performance evaluations,
and that unlike other interventions it is carried out online, due
to the COVID-19 pandemic. Thus, this study is expected to
make an important contribution to the literature in revealing
how online interventions affect students’ career decision-
making self-efficacy levels.

"The correlational studies on career decision-making self-efficacy
can be classified as career-related, personal, psychological,
and demographic (Choi et al., 2012). The related literature
has various studies examining the relationship between
career decision-making self-efficacy and many career-related
factors such as career indecision (Bergeron & Romano, 1994;
Betz & Voyten, 1997; Creed et al., 2006), career decision-
making attitudes and skills (Luzzo, 1993a), career choice and
process (Pulliam et al., 2017; Solberg et al., 1995), decision-
making styles (Chuang et al., 2020), career decision-making
difficulties (barriers) (Albaugh & Nauta, 2005; Gushue et al.,
2006), career outcome expectation (Adachi, 2004; Metheny
& Mcwhirter, 2013; Shen et al., 2014). In addition, self-
evaluation (Koumoundourou etal., 2012), self-esteem (Betz &
Klein, 1996), emotional intelligence (Park et al., 2019; Santos
et al., 2018), personality traits (Brown & Cinamon, 2016;
Jin et al., 2009; Wang et al., 2006), social support (parent/
teacher/peer support) (Gushue & Whitson, 2006; Metheny
& Mecwhirter, 2013; Metheny et al., 2008) and attachment
(Blustein et al., 1991; Lease & Dahlbeck, 2009; Wolfe &
Betz, 2004) are some other personal and psychological
variables whose relationship with career decision-making
self-efficacy has also been examined. The meta-analysis of
Choi et al. (2012) found that personal and psychological
variables have the greatest effect on career decision-making
self-efficacy, the effect of career-related variables is moderate,
and demographic variables have no effect on it (Choi et al.,
2012).
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The first of the demographic variables examined in relation
to the career decision-making self-efficacy of university
students is gender. There has been no clear research
conclusion about whether the career decision-making self-
efficacy of university students differs by gender (Soner,
2021). While some studies have concluded that career
decision-making self-efficacy differs by gender (Brown et
al., 2006; Gianakos, 2001; Kilig-Ulas, 2018; Lease, 2004,
Wolfe & Betz, 2004); some studies have identified no
significant difference in the level of self-efficacy by gender
(Boysan & Kagan, 2016; Chung, 2002; Leung et al., 2011;
Nawaz & Gilani, 2011; Ulas & Yildirim, 2016). Age is
another demographic variable whose effect on CDMSE
has been researched. Studies have found that there is a
positive relationship between the CDMSE and the age of
university students (Arjanggi et al., 2020; Kelly & Hatcher,
2013; Norvilitis et al., 2010; Sneva, 2011; Womack, 2014;
Yasar & Sunay, 2020). According to Sarikaya & Khorshid
(2009), students in the 17-19 age group mostly choose a
profession based on the suggestions of others, but as they
get older, they gain better self-efficacy in making career
choice decisions. In addition, some studies have focused on
the relationship between income level and CDMSE. While
some studies have revealed that students with high family
income also have high CDMSE scores (Tel Aydin & Isi,
2020), some studies have found no significant differences
between the CDMSE scores of university students with
their varying income levels (Baglama & Uzunboylu, 2017).

Considering the different results obtained in the studies
on demographic variables, this study examines the effect of
gender, age, and income level on CDMSE. In addition, the
variables related to the academic field were included among
the variables that may affect university students’ CDMSE
levels. The first of the variables related to the academic field
whose relationship with students’ career decision-making
self-efficacy levels have been examined in the literature is
the department/academic field in which the students major
(Bagkiran, 2019; Baglama & Uzunboylu, 2017; Kilig-Ulas,
2018; Lent et al., 1984; Sneva, 2011; Stacy, 2003; Sumari,
2006; Ulag, 2016). In some of these studies, no significant
difference was found between the career decision-making
self-efficacy levels of students from different departments
(Bagkiran, 2019; Baglama & Uzunboylu, 2017; Kilig-Ulas,
2018), while some did find a significant relationship (Sneva,
2011; Stacy, 2003; Ulas, 2016). Some other studies have
examined the relationship between students” CDMSE level
and their satisfaction with the academic field (Doo & Park,
2019; Kilig-Ulas, 2018; Nauta, 2007; Tel Aydin & Isci,
2020). According to Nauta (2007), students with a high
level of satisfaction with their major feel more efficacious
in making career decisions, since they have made their first
difficult career choice successfully. However, the research
literature examining the effects of university students’ past
and present internship experience, work experience, and
academic grade point average on their CDMSE is quite
limited.
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As a key component of experiential learning, participation in
internship programs (Stajkovic & Luthans, 1998) and work
experience (Stringer & Kerpelman, 2010) have been found
to affect students’ career decision-making self-efficacy. In
other studies on the academic field, a statistically significant
difference has been identified between the CDMSE scores
of university students by their work experience (Kilig-
Ulas, 2018); but no significant difference has been found
in terms of internship status and grade point averages
(Kilig-Ulas, 2018; Ulas & Ozdemir, 2018). Tel Aydin and
Isci’s study (2020) on senior university students studying in
health sciences departments revealed a difference between
students’ career decision-making competencies and the
level of evaluation of their academic achievements. Thus,
examining the CDMSE levels of the students studying in
different departments by their satisfaction levels, work and
internship experience, and grade point averages (GPA) is
expected to help address this limitation in the literature.

As such, the aim of the study is to examine the pre- and
post-semester differences between the experimental model
and CDMSE scores of the university students who have
taken the ESTU401 course, and to reveal the differences,
if any, in their end-of-semester CDMSE scores by several
variables. The factors considered for this purpose are
gender, age, monthly household income, type of academic
program, level of satisfaction with the academic program,
work experience, internship experience, and GPA.

Method
Research Design

In this study, the pretest-posttest control group experimental
design was implemented, which aims to evaluate the effect
of taking the ESTU401 course on 8th-semester students’
CDMSE levels and the differentiation of these levels by
several factors. Pre-test and post-test measurements of the
experimental and control groups constitute the experimental
process of the study.

While the experimental group was taught the ten-session
ESTU401 Transition to Professional Life curriculum, no
intervention was implemented with the students in the
control group. The post-test data were collected after the
final session, with the completion of the ESTU401 course.

Participants

To examine the CDMSE levels of university students who
took the ESTU401 Transition to Professional Life course,
the data were collected from the experimental and control
groups, in line with the pretest-posttest control group
experimental design.

Experimental Group: It consists of students who took the
ESTUA401 course in the spring semester of the 2020-2021
academic year.
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CDMSE scale, which determines the CDMSE levels of
university students, was administered at the beginning and
end of the term to the students who took the course and
volunteered to participate in the research.

Control Group: The data were collected by distributing
questionnaires at the beginning and end of the semester to
the control group students who did not take the ESTU401
course in the spring semester of the 2020-2021 academic
year, and volunteered to participate in the research.

193 students participated in the pre-test study, 121 in the
control and 72 in the experimental group, and a total of
169 students participated in the post-test study, of which
103 were in the control and 66 in the experimental group.
The control and experimental groups in the pre-test and
post-test stages mainly consisted of students who were near
graduation (pre-test control group graduate status: 81/40,
pre-test experimental group graduate status: 52/20, post-test
control group graduate status: 69/34, post-test experimental
group graduate status: 42/24). Regarding the income status
of the groups, a homogeneous distribution is observed, with
the participants mostly belonging to middle (2001- 3000 TL
and 3001-4000 TL) and high-income (> 5000 TL) groups.
The highest number of participants were from the Faculty of
Architecture and Design and Faculty of Sports Sciences, and
those who did not have work experience but had internship
experience made up the majority.

Examining the overall GPA and departmental satisfaction levels
of the participants in the control and experimental groups,
the average GPA of the students in the control group was
calculated as 2.76 and that of the students in the experimental
group was 2.81. The average level of satisfaction with the
department of the control group was found to be 3.65 and
that of the experimental group to be 3.71. As can be seen, the
GPAs and satisfaction levels of both groups were very close.

Intervention

The career intervention tested in this study is the
undergraduate course titled “ESTU401 Transition to
Professional Life” which was delivered for one semester.
Established by the Dean of Students at Eskisehir Technical
University in Tiirkiye and implemented first in the 2019-
2020 Academic Year, the Transition to Professional Life course
with the code ESTU401 is designed to provide students with
the competencies necessary for their career development
and to develop existing competencies. This course aims to
help students who have reached the graduation stage and are
preparing to step into professional life to

® Get together with the representatives of various
sectors,

® Get to know the business dynamics and business
processes of the sector,

= Become aware of the importance of career planning.

It is a course that is held for 1 hour once a week for 10 weeks
and includes 10 different subjects with multiple interventions
such as seminars, invited speakers, written tasks, workshops,
brainstorming, and group activities. Technical constraints
such as quota, credit, and semester, as well as the scope and
assessment of the course are shown in B Figure 1 (ESTU 401
Procedures and Principles, 2020). The course was delivered
online in the Spring semester of 2020-2021 due to the
Covid-19 pandemic.

I Figure 1. Details about the ESTU401 transition to professional life
course.

Technical Limitations of the Course

Credit: 1+1 (2 ECTS)

VIl Semester

Content of the Course

Meeting ESTU with Professionals
Industry Meetings

Competencies for the 21% Century/
Importance of Teamwork

Career Planning, Preparation Methods
of CV (Portfolio)

Networking, Social Network for
Business Life

Entrepreneurship.

Problem Solving, Decision-making,
and Leadership

Project of Students

Assessment and Grading

Participation in the Opening Ceremony
Organized by the Dean of Students (5
points)

Participation in the Invited Speaker
Program Organized by the Dean of
Students (5 points)

Participation in Activities Organized by
the Faculties or Vocational Schools (5
points for each activity, 8 activities in
total= 5x8) (40 points)

Preparation of CV (15 points)
Performance of Simulation of Job
Interview (15 points)

Selective Evaluations of Student Project (20

Simulation of Job Interview and Job points)

Search Strategies

Quota for Each Group (max.): 25

During the preparation of the course, studies based on social
cognitive career theory were reviewed. In the creation of
seminar titles and contents to be included in the curriculum,
competencies put forward by Crites (1978), sources of efficacy
expectations proposed by Bandura (1977), and the effective
career intervention components explained by Brown & Krane
(2000) were used. Regarding self-appraisal competency,
seminars on 21st-century competencies, the importance of
teamwork, networking, entrepreneurship, problem-solving,
decision-making, and leadership are included so that the
students taking the course would become aware of their own
interests, talents, and professional skills. To develop students’
competency in occupational information, homework and
seminars such as meetings with professionals and student
projects were included. Topics such as career planning, CV
(Portfolio) preparation, interview simulation, and job search
strategies were included in the competency areas of goal
selection and planning. Finally, in the area of problem-solving
competency, leadership seminars given by professionals
focusing on the obstacles they encountered in their careers
and how they solved these problems were included (Crites,
1978). All these seminars gave the students the message that
they can develop their career-related competencies through
their own personal efforts. To encourage students in their
career journey by modeling and to keep them motivated, all
of these seminars were given by experts in the sector related to
the students’ own professional fields.
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In addition, the course assessment and feedback on activities
such as CV preparation, interview simulation, and student
projects were designed in a way to encourage and motivate the
students (Bandura, 1977).

Further, (a) written exercises, (b) individualized attention,
(¢) information on the world of work, (d) vicarious learning
experiences, and (e) attention to building support were taken
into account, at least three of which are suggested by Brown
& Krane (2000) to be included in career courses. All of these
dimensions were included in the ESTU401 course. In the
selection of the guests to give the seminars particular attention
was paid to ensure that, they had the ability to individually
evaluate the tasks given to the students, giving one-to-one
feedback, having experience in the sector, having gone through
similar education paths that the students would go through
(having graduated from the same department or university,
having recently graduated, etc.) and that they were experts who
could demonstrate a supportive and motivating approach to
students with their experiences, narratives, and feedback.

At the beginning of the semester, all guests who were to
conduct the course were informed about the targeted course
outcomes and the issues they needed to consider.

Procedures

After obtaining the ethics committee approval from the related
university Social and Human Sciences Ethics Committee
to conduct the research, students who took the course
(experimental group) and students who did not (control group)
at the beginning of the semester (26 March- 6 April 2021-pre-
test) and at the end of the semester (June 15-29, 2021-posttest)
answered the prepared questionnaire. Out of 102 students
who took the course, 72 students answered the survey at the
beginning of the semester and 66 students answered it at the
end of the semester. The surveys were sentas an online link with
the assistance of the coordinators in each unit. Participation
was completely voluntary; no identfying information was
requested from the students, and they were informed that they
could leave the study whenever they wanted.

Measures

There have been many studies conducted to develop or
adapt scales for CDMSE or determine/test its psychometric
properties. After the scale developed by Taylor & Betz (1983)
to measure career decision-making self-efficacy for the
first time, various other studies have attempted to prove its
psychometric properties (Chaney et al., 2007; Luzzo, 1993b;
Peterson & Delmas, 1998; Taylor & Popma, 1990). However,
due to concerns about the large number of items in the scale,
Betz et al. (1996) developed the Career Decision-Making Self-
Efficacy Scale-Short Form. Studies have been carried out to
test the psychometric properties of this short scale as well (Betz
et al., 2005; Creed et al., 2002; Miller et al., 2009; Nam et al.,
2011).
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The Turkish adaptation of the short form of the scale was
made by Buyukgoze-Kavas (2014), Isik (2010), and Seker
(2020). Ulas (2016) developed a new career decision-
making self-efficacy scale as part of his dissertation. In the
current study, the Career Decision-Making Self-Efficacy
Scale (CDES) developed by Ulas & Yidirim (2016)
measuring the career decision-making self-efficacy levels
of university students was used because it was found to be
contextually appropriate and relevant. The main reasons for
the preference of the scale are that it was developed and
verified in Tiirkiye and in Turkish and that it was developed
for university students. In addition, the scale was developed
based on the career maturity model of Crites (1969, 1978),
like the ESTU401 course. This scale, whose validity and
reliability study was conducted on data obtained from 523
university students, consists of 5 sub-dimensions and 45
items (eg, having information about where to learn about job
opportunities). While the reliability coefficient for the scale
was found to be .97, split-half reliability was calculated to be
rxx=.95. In this study, similar Cronbach’s alpha values were
obtained (pretest 0.9682, posttest 0.9764).

Accordingly, the internal consistency of the measurement
tool used in the study was found to be quite high. The
dimensions of the scale were job/profession info (11 items),
knowing one’s self (10 items), career choice (6 items), career
planning alternatives (14 items), and updating professional
topics (4 items). The high score obtained from the five-point
Likert scale (1= Not at all competent, 2= Not competent, 3=
I am partially competent, 4= I am competent, 5= I am quite
competent) indicates that the university students’ career
decision-making self-efficacy levels are high; therefore, they
regard themselves as competent in making career decisions.

In addition to the CDES, a personal information form was
also included in the data collection. In this form prepared by
the researchers, various questions were included to collect
information about the academic status of the participants
such as graduation status, faculty, work experience,
internship experience, GPA, and satisfaction with the
department, as well as demographic characteristics such as
gender and income.

Results

R ver 4.1.1 was used for the analysis of the data collected
in the study and stats (R Core Team, 2021), readxl
(Wickham & Bryan, 2019), dplyr (Wickham et al., 2021),
PoweR (de Micheaux & Tran, 2016), Isr (Navarro, 2015),
ggplot2 (Wickham, 2016), DescTools (Signorell, 2021)
packages were used. In order to test the equality of the
answers, Student-t and Wilcoxon Rank tests were used
based on whether the relevant factor follow a normal
distribution or not at the level of factors (1st Factor:
Job/Profession Info, 2nd Factor: Knowing One’s Self,
3rd Factor: Career Choice, 4th Factor: Career Planning
alternatives, 5th Factor: Updating Professional Topics)
the average given by the control and experimental groups
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Since all the students who answered the survey gave
the requested information and answered the questions
completely, no missing data were observed. The Shapiro-
Wilk normality test was used to test whether the average
score of the answers given by the students follows a normal
distribution by the factors and groups and the results are
given in B Table 1. The answers given by the students in the
control group to the questions in the 4th factor for the pre-
test, and the answers of the students in the test group for the
1st, 2nd, 4th, and 5th factors follow a normal distribution at
the 95% confidence level. In the post-tests, the average score
of the answers given by the students in the control group
to the questions in the Ist and the 4th factor show normal
distribution at the 95% confidence level. Therefore, the
t-test was used to test the equality of the mean answers given
by the control and experimental groups to the questions in
the 4th factor, and the Wilcoxon Rank test was used for the
others. Cohen’s d was used to calculate the effect sizes.

I Table 1. The normality test results for the groups and the factors.

Normality test

Test Group Factor T p-value
1 0.9530 0.0003*
2 0.9310 <0.0001*
Control 3 0.9227 <0.0001*
4 0.9790 0.0565
5 0.9766 0.0334*
Pre-test
1 0.9859 0.6064
2 0.9726 0.1180
Treatment 3 0.9608 0.0246*
4 0.9712 0.0985
5 0.9751 0.1636
1 0.9880 0.4925
2 0.9476 0.0004*
Control 3 0.9585 0.0026*
4 0.9768 0.0676
5 0.9699 0.0189*
Post test
1 0.9505 0.0104*
2 0.9481 0.0079*
Treatment 3 0.9482 0.0080*
4 0.9536 0.0150*
5 0.9376 0.0024*

*p < 0.05, T: test statistic

The results of the pre-test scores difference analysis show
that there is no statistically significant difference between the
control and experimental groups for all the factors as seen in
I Table 2.

Examining the difference between the pretest and posttest
scores of the control and experimental groups, there is
no statistically significant difference between the pretest
and posttest mean scores of the control group at the 95%
confidence level, according to the results given in Il Table 3

(Ist factor: T = 5561.5, p=0.1655, d=0.2220; 2nd factor:
T=6000.5, p=0.6327, d=0.0940; 3rd factor: T=5959, p=0.5721,
d=0.1143; 4th factor: T=-1.0315, p= 0.3035, d=0.1378;
5th factor: T=5798.5, p=0.3681, d=0.1052), and significant
statistical differences are observed between the pretest and
posttest mean scores of the experimental group (Ist factor:
T=1125.5, p=0.0001, d=0.9494, 2nd factor: 1486.5, p=0.0001,
d=0.6334, 3rd factor: T=1831.5, p=0.0198, d=0.4620, 4th
factor: T=1377, p=0.0001, d=0.8180; 5th factor: T=1546.5,
p=0.0003, d=0.6659). As such, while no change was observed
in the control group, a positive change was observed in the
experimental group. As can be seen, the students who took the
ESTUA401 course improved in terms of CDMSE compared to
the students who did not take this course.

When the results are examined at the factor level, a positive
development is observed in the experimental group students
regarding all the factors. Considering the increase in their
average scores, the students in the experimental group
showed the highest improvement in 7ob and Profession Info,
Career Planning Alternatives, Updating Professional Topics,
Knowing One’s Self, and Career Choice.

In B Figure 2, the distribution of the average pre-test and
post-test scores of the control and experimental groups is
given. The vertical lines in each cell in the figure represent
the average of the response scores of the relevant group in
the pre-test and post-test. The differences between the pre-
test and post-test average scores of the experimental group
can be clearly observed, while the differences in the control
group are quite low. The average response scores of the
students in the experimental group at the post-test stage
show a statistically significant improvement compared to
the control group in the pre-test stage, as seen in the figure.

Caror Chics CareorPlaning Alerraly ves obProfesion o Koowing One'sSef Updatng Professional Topcs

Postiest

Yyyyy,

verage Soore

W Figure 2. Distribution of the mean pre- and post-test scores of the
control and experimental.

Another aim of the present study is to investigate the
differences between the students’ mean CDMSE scores
by their demographic and academic variables. Il Table 4
shows the results of the normality, homogeneity of variance,
and difference tests of the post-test scores by the variables
included in the study.
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W Table 2. The statistical test results for the groups.

Statistical test

Factor S. Deviation Effect size

Control 121 3.4620 0.6629 4475.5 0.7508 0.0252
1 Treatment 72 3.4785 0.6313

Control 121 3.7479 0.6961 4786.5 0.2510 0.0256
? Treatment 72 3.7305 0.6482

Control 121 3.6763 0.8289 4422.5 0.8599 0.0252
> Treatment 72 3.6967 0.7743

Control 121 3.3931 0.7316 -0.4077 0.6840 0.0601
4 Treatment 72 3.4365 0.7040

Control 121 3.3574 0.7670 4190.5 0.6581 0.0653
° Treatment 72 3.4097 0.8519

Examining the results, the average post-test scores by the
demographic variables are observed to follow a normal
distribution at the 95% confidence level, with homogenous
variance. Therefore, Student’s t-test was used for variables
Gender, Work Experience, and Internship Experience
to test the equality of differences in mean scores, and
ANOVA F-test was used for variables with more than two
levels. In the calculation of the effect size (d), Cohen’s d
was used when two levels were compared, and eta-squared
was used when more than two levels were compared.

The results revealed a statistically significant difference
at a 95% confidence level (7=3.198, p=0.0189, 4=0.1700)
between the average post-test scores of the students in
the post-test scores of only in the level of Departmental
Satisfaction.

No difference was identified between the post-test average
response scores of the students based on the levels of
Gender, Income, Faculty, Work Experience, Internship
Experience, and Grade Point Average.

W Table 3. The statistical test results for the groups and factors.

Statistical test

Factor

Camiiiol Pre 121 3.462 0.662 5561.5 0.165 0.222

. Post 103 3.609 0.660
e r— Pre 72 3.478 0.631 1125.5 <0.000* 0.949

Post 66 4.028 0.517
Cariial Pre 121 3.747 0.696 6000.5 0.632 0.094

> Post 103 3.813 0.700
T Pre 72 3.730 0.648 1486.5 0.000* 0.633

Post 66 4121 0.580
Camiial Pre 121 3.676 0.828 5959 0.572 0.114

. Post 103 3.768 0.780
i —— Pre 72 3.696 0.774 1831.5 0.019* 0.462

Post 66 4.025 0.634
Camiiiol Pre 121 3.393 0.731 -1.0315 0.303 0.137

A Post 103 3.492 0.705
e r— Pre 72 3.436 0.704 1377 <0.000* 0.818

Post 66 3.983 0.628
Cariial On 121 3.357 0.767 5798.5 0.368 0.105

5 Post 103 3.439 0.790
Treatment Pre 72 3.409 0.851 1546.5 0.000* 0.665
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Wi Table 4. Difference analysis results of experimental group post-test scores by demographic variables.

Variance
Normality test homogeneity Statistical test
test
Variables
Female 36 4.01  0.655 0.720 0.004 0.949 0.132 0.895 0.032
Gender Male 30 4.03 0476 0.787
<2000 5 422 0733 0.692 1.786 0.143 1.089 0.370 0.070
2001-3000 16 412  0.159 0.923
Income (TL) 3001-4000 8 424 0.99% 0.608
4001-5000 15 386 0.513 0.773
> 5000 22 393 0.104 0.949
Science 15  4.09 0.110 0.946 1.193 0.322 0.100 0.982 0.006
Aviation and Space Sciences 8 3.95 3.756 0.152
Faculty Architecture and Design 14 399 1.207 0.546
Engineering 16 399 0672 0.714
Sport Sciences 13 4.03 0.066 0.967
Work experience Yes 22 412 0579 0.748 0.011 0914 1.012 0.316 0.263
No 44 397 0.519 0.771
Internship experience Yes 29 4.04 0.720 0.697 0.506 0.479 0.323 0.747 0.078
No 37 4.00 0.803 0.669
<1.99 1 4.00 - - 0.840 0.504 0.674 0.613 0.040
2.00-2.50 10 390 0.497 0.779
GPA 2.51-3.00 35 4.02 0.198 0.905
3.01-3.50 15 396 0.783 0.675
3.51-4.00 5 439 0.729 0.694
1 2 4.09 - - 1.072 0377 3.198 0.018* 0.170
Departmental 2 3.55  0.905 0.635
;ﬁggg;ﬁ:gg(;:\\/’eeg 3 17 409 0659 0719
satisfied) 4 28 396 0865 0648
5 11 439 0928 0.628

Tukey HSD test was applied to determine which pairs caused
the difference between the levels of Departmental Satisfaction ~ WiTable 5. Post-hoc comparison test results.
variable, which had a significant difference according to the
ANOVA test results, and the average differences (d) and
adjusted p-values were calculated. The results are given in Il
Table 5. Whereas no statistically significant difference was Very dissatisfied- Very satisfied -0.3008 0.9441
identified between “I am not at all satisfied-Very satisfied”

[\ CEL

Levels difference

p-adjusted

(d_=—0.308,p=0.9441), “Partially satisfied-Very satisfied” (d Part.ially.saltisfied—Very s:lati'sfied -0.3090 0.5498

=-0.3090, $=0.5498), Satisﬁed—Very satisfied (d:—0.4387, p= Dissatisfied — Very satisfied -0.8437 0.0082*

0.1417), “Partially satisfied -Very dissatisfied” (4=-0.0081, p = Satisfied-Very satisfied -0.4387 0.1417

:Sl),. ‘g)éssatisﬁf{(/i - Veg}.z dis.sz;itis;ied”( tg_d_?)—?.;;;zg, P=8gg‘6¥§§, Partially satisfied -Very dissatisfied -0.0081 1.0000
atisfied - Ve issatisfie =-0. , p=0. , o o

“Dissatisfied — P?;tially satisfied” (2=-0.5347, g=0'1337)’ Dissatisfied — Very dissatisfied -0.5429 0.6846

“Satisfied — Partially satisfied” (d=-0.1296, p=0.9277), and Satisfied — Very dissatisfied -0.1378 0.9963

“Satisfied — Dissatisfied” (4=0.4050, p =0.3123), a statistically Dissatisfied — Partially satisfied -0.5347 0.1337

signjficant difference was found between the groups who Satisfied — Partially satisfied -0.1296 0.9277

answered “I am not satisfied” and “Very satisfied” (d=-0.8437, L o

p=0.0082%). This difference is in favor of the students who e et = D e 0.4050 03123

answered “I am very satisfied” with a score of approximately *p<0.05

0.85.
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Discussion and Conclusion

In this study, hypothesizing that with the completion of the
Transition to Professional Life (ESTU401) course, students’
self-efficacy in making career decisions would increase, its
effect on the students who took this course was experimentally
tested. Within the scope of the study, while the students in
the experimental group attended the course for one semester,
no intervention was implemented for the control group. The
analysis applied to the data obtained from the pretest-posttest
measurements revealed no significant change in the CDMSE
levels of the control group, while it revealed an increase in
the CDMSE levels of the experimental group. Furthermore,
this increase in the experimental group, (ie. the effect of
the intervention program on CDMSE) was found to be
independent of the time elapsed. This finding is also supported
by studies in the literature reporting that career intervention
programs increase career decision-making self-efficacy (Foltz
& Luzzo, 1998; Maples & Luzzo, 2005; Nguyen, 2005; Reese
& Miller, 2006; Scott & Ciani, 2008).

In the creation of the ESTU401 course, benefiting from
all four of the informative sources, namely, performance
accomplishments, vicarious experience, verbal persuasion, and
emotional arousal, which are highlighted by Bandura (1977)
as the factors affecting the efficacy expectation, indicates that
this using all these sources together is of great importance in
obtaining such efficacy (Fouad et al., 2009).

Betz & Voyten (1997) also states that the starting point
for supporting a student experiencing career indecision
is including these four sources of efficacy information in
career intervention programs. Including seminars on various
subjects such as 21st-century competencies, the importance
of teamwork, networking, entrepreneurship, problem-
solving, decision-making, and leadership in the ESTU401
course helped students realize that they can develop these
competencies as a result of their own efforts, not due to luck,
convenience or innate characteristics.

In order to strengthen indirect learning, some other seminars
were offered by inviting people who could serve as a model
for the students and involving professionals working in the
fields where students studied, especially as part of the “Advice
to the Professionals of Tomorrow” seminar, where success
stories of people who had recently graduated from the same
department/faculty or who had gone through similar stages
were told. Studies show that career programs that include a
model that describes how career decisions are made and how
the problems encountered during this process are overcome
achieve more effective results than career programs given
by academic members or interventions that do not contain a
modeling element (Brown etal., 2003). To encourage students
through social persuasion, students were given various tasks,
and professionals were asked to evaluate them. Activities such
as project writing, interview simulation, and CV (Portfolio)
preparation enabled students to make efforts, receive feedback,
and take necessary actions based on this feedback.

Cilt/

In addition, with such activities, the excitement of the
students was sustained and they experienced the same
emotional states that they could experience during the
real performance. Providing students with the opportunity
to evaluate themselves and make future plans through
written materials, giving individual feedback to students,
and making comments about their future plans increase the
effectiveness of career intervention programs (Brown et al.,

2003; Whiston et al., 2017).

Another reason for ESTU401 course’s improvement of
students’ CDMSE could be that the career intervention
program was based on career decision-making components
(Betz & Voyten, 1997). Sessions were formed by considering
the dimensions of self-knowledge (self-evaluation),
recognizing professions (vocational knowledge), selecting
a profession (target setting), looking ahead (planning),
and what to do (problem-solving), which Crites (1978)
defines as five career choice competencies. The results of
the current study also indicate an increase in self-efficacy in
all dimensions of job and profession info, self-knowledge,
career choice, career planning alternatives, and updating
professional topics after the students in the experimental
group took the ESTU401 course. This finding seems
consistent with the inclusion of seminars, where emphasis
can be placed on all dimensions, into the curriculum. Among
these dimensions, the competencies of the students in the
field of business and vocational knowledge were observed to
increase the most.

The creation of a separate group in each faculty instead
of a common course in the whole university resulted in
students’ having more information about their own fields.
In addition, the seminars given by the guests who directly
reported their experiences in the field made the students
feel more competent in this dimension. The dimension in
which students’ competencies increased the least is career
choice. Since career choice is the most important decision
in the career journey, students’ feeling less competent in
this regard can be interpreted as quite natural.

Planning the ESTU401 course as a 10-hour and 10-
week program that includes different types of activities
such as inviting speakers, conducting workshops, group
works, simulations, written assignments, and carrying
out performance evaluations was effective in producing
successful results. As the number of sessions, duration and
content intensity of classroom interventions increase, they
become more effective than individual and group counseling
(Oliver & Spokane, 1988). The career counselor’s (the
person giving the seminars) having creative and holistic
perspective (Amundson, 2006), use of different types of
interventions such as texts, materials, and advisor guidance
together, and the fact that the population addressed by
the course was university students further increased the
effectiveness of the course (Kilig-Ulas, 2019).
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The belief of senior university students in seeing, evaluating,
and choosing career opportunities is very important in
making the right decisions (Ulag & Yildirim, 2016). Thus, the
variables affecting career decision-making self-efficacy were
also examined in this study. Similar to the results reported
in the literature, no difference was found in the current
study between CDMSE and gender (Boysan & Kagan, 2016;
Chung, 2002; Leung et al., 2011; Nawaz & Gilani, 2011;
Ulas & Yildirim, 2016) income level (Baglama & Uzunboylu,
2017), the department/academic major in which the students study
(Bagkiran, 2019; Baglama & Uzunboylu, 2017; Kilig-Ulas,
2018), internship and grade point average (Kilig-Ulas, 2018; Ulag
& Ozdemir, 2018). However, CDMSE was found to differ by
students’ satisfaction with the department they are studying at.
The fact that the students satisfied with their department have
a higher CDMSE score can be interpreted as the satisfaction
of making the right academic field choice, as the first step
in career selection, increases their self-confidence and belief
that they can make the right decision in career choice (Nauta,
2007).

"This study has both some strengths and limitations. The use of
a control group, using a scale developed for Turkish university
students, and conducting the study in a natural environment
are the primary strengths. The first limitation of the study is
that the participants were not randomly assigned to the groups.
Despite these limitations, conducting the course online due to
the Covid-19 pandemic was very important in terms of testing
the effectiveness of such career intervention programs in the
online environment.

Since there has been no previous study in the literature
measuring the effect of a career intervention course offered
online, the results obtained from this study will contribute
to both practitioners and the literature. In particular, the
findings lend further support to the argument that CDMSE is
a formable structure and show that an increase can be observed
even with a one-semester course (Scott & Ciani, 2008)
delivered through distance education.

This study and this course were only applied to a certain
group of students at a state university during a specific time
period. Applying the study in several institutions, i.e. private
universities, at varying times, with various student groups,
i.e. health sciences students, and within various cultures can
lead to more generalizable results. However, it is believed
that this study is crucial, particularly for introducing a model
course to both literature and practice for universities. It is
anticipated that better outcomes would be achieved with
course adjustments including varying the course’s frequency
or length, diversifying the methodologies used in the course,
and training the instructors, it is believed that greater results
would be attained. This suggests that collaborative studies can
be conducted in higher education institutions to measure and
increase students’ levels of CDMSE. These studies may be
conducted with the involvement of numerous stakeholders,
including public institutions, firms, recently graduated
students in working life, unemployed graduates, career centers
at universities, and, employment agencies.
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Ozet

Yiyecek icecek sektorii ile ilgili atik smiflandirmalar: ve atik yonetimi
caligmalarmi literatiirde gérmek miimkiindiir. Restoranlarda, otel
mutfaklarinda veya toplu beslenme sistemleri iiretim alanlarinda auk
siniflandirmalari ve sayimlar1 yapilmustir. Ancak egitim mutfaklar: ile
ilgili atk yonetimi ¢aligmasina literatiirde rastlanmamisur. Egitim
mutfaklart amag ve igerik olarak diger mutfaklardan farklilik gésterir.
Egitim mutfaklarinda iriin ¢esitliligi, tiretim cesitliligi, az miktarda
cok cesit tiretim s6z konusudur. Ciinkii bir tiire yonelik degil, tim
farkli tiretim tiirlerinin iriinlerine yonelik ¢alismalar yapilmaktadir.
Osmanli mutfag:, Tiirk mutfagi, yoresel mutfaklar, diinya mutfagi,
pastane, ekmek ve daha bir ¢ok farkli alanda uygulamalarin yapildig
dersler mevcuttur. Ayrica iretimler sirasinda  hatalar, yanls
uygulamalar olmast ile atiklarin miktarinda da artiglar mimkiindiir.
Bu ve benzeri nedenlerle farkli olan egitim mutfaklarinda sadece
yemek iretimi degil, tiretimin israfsiz nasil yapilacagi, atiklarin nasil
azalulacag: bilgileri verilmelidir. Gelecegin mutfak calisanlarina
baglangic asamasinda bu farkindalhigi kazandirmak sektérel anlamda
fayda saglayacaktir. Bu amaclarla Mugla Sitki Kogman Universitesi
Ortaca Meslek Yiiksekokulu Ascilik Programi uygulama mutfaginda iki
hafta boyunca yapilan tiim uygulamalarda kullanilan arag ve gerecler
ile atiklarm sayimlar: yapilmus, siniflandirilarak kayit altina almmistir.
Flde edilen verilere gére en cok atigin tiretim atig1 olurken ikinci sirada
giin sonundaki yemek atiklari oldugu sonucuna ulagilmistir. Uretim
ve yemek atiklarmin geri doniisiimii, atiksiz {iretim uygulamalari
egitimleri konularinda 6neriler sunulmustur.

Anahtar Kelimeler: egitim mutfag, atik yonetimi, yemek atiklari,
mutfak atklari, geridoniigiim, attksiz mutfak

nvironment and nutrition are fundamental concepts
for the sustainability of human existence and life. A
person’s survival and a healthy and high-quality life
are closely related to the nutrition. Nutrition is obligatory

Abstract

It is possible to find waste classification and waste management
studies related to the food and beverage industry in the literature.
Waste classifications and counts have been made in restaurants, hotel
kitchens or production areas of mass nutrition systems. However, there
is no waste management study related to educational kitchens in the
literature. Educational kitchens differ from other kitchen applications
interms of purpose and content. In educational kitchens, there is
a variety of products, a variety ofproduction, and a small amount
of production. Studies in these kitchens are carried out not for one
type,but for the products of all different types of production. There are
lessons in Ottoman cuisine, Turkish cuisine, regional cuisines, world
cuisine, pastry, bread and many other fields. In addition, it is possible
to increase the amount of waste due to mistakes and wrong applications
during production. In educational kitchens, which are different for
these and other reasons, information should be given not only on food
production; but also on how to make production without waste andhow
to reduce waste. Bringing this awareness to kitchen workers of the future
at the beginning of their studies will be beneficial in the sectoral sense.
For these purposes, the tools and equipment used in all applications
and wastes produced in the application kitchen of Mugla Sitki Kogman
University Ortaca Vocational School Cooking Program were counted,
classified and recorded over a period of two weeks. According to the
data obtained, it was concluded that the highest waste was production
waste, while the second highest waste was food waste at the end of the
day. Suggestions were made for the recycling of production and food
waste; and for waste-free production practices training.

Keywords: education kitchen, waste management, food waste,
kitchen waste, recycling, waste-free kitchen

for all living beings. Nutrients required for nutrition are
completely supplied from nature. They can be obtained by
hunting and collecting from nature, as well as by making
use of plant and animal production.
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In other words, in addition to what nature offers us by itself,
what is obtained from nature with the use of our knowledge,
skills, and technology is used as food.

The natural environment is an important factor for people
to have a good quality of life. The natural environment is
also a healthy environment. It is expected that the products
obtained from agricultural production made in a healthy
and natural environment will be healthy. Soil, water, and
air, which are necessary for agricultural production, are
considered to be natural resources. In addition to agricultural
production, the raw materials required for industrial
production can also be provided from natural resources
(Okuyucu et al., 2006). With the industrial revolution, the
use of natural resources has increased. In addition to the use
of natural resources, there has also been pollution of nature
with industrial production waste. Pollution and destruction
have played a role in the greenhouse effect and caused an
increase in the surface temperature of the world. Warming
starting at the end of the nineteenth century and after the
1980s is very noticeable today; it continues to increase every

year (Ttrkes, 2006).

Both providing raw materials for nutrition and leaving
waste after production to nature can cause environmental
depletion and environmental pollution. With the increase
in the human population, the increase in food production
is inevitable. In order to produce enough food for the
increasing population, first of all, plant and animal
production must be increased. Performing production above
capacity can cause irreversible damage to the environment.
In addition, the waste after production will pollute the
environment. This production and consumption waste
have started to pollute the land where we live, the water we
drink and use, and the air we breathe (Yiicel & Ekmekgiler,
2008; Marmolejo et al., 2012). Food waste generated after
production and consumption has become a global problem
(Creedon, Cunningham, & Hogan, 2010; Graham-Rowe,
Jessop, & Sparks, 2014).Accordingly, food waste harms
the environment. However, the harms of waste are not
limited to the environment. In addition, the problem of
waste has an economic aspect. Not using all of the produced
products or post-consumption waste affects the economy
negatively. From this point of view, food waste has become
one of the most discussed topics in the world (Marra, 2013).
Since food is essential for human beings, it is possible to
see food production and waste in places where there are
humans. However, food waste is observed particularly in
the sectors that focus on food production. Along with the
food waste that may occur in the food and beverage sector,
many different types of waste may occur in relation to the
packaging and the tools used, all of which are called “solid
waste”. Solid waste is classified as paper, plastic, glass, metal
and food (Owen, Widdowson, & Shields, 2013). More
than two-thirds of waste is caused by food production and
consumption (Shanklin & Pettay, 1993). Food and beverage
production and consumption are important factors leading
to environmental pollution.

Global warming and climate change, which are our
current problems, endanger human life. Fighting this
danger is inevitable. Since it is not possible to give up
food productions or industrial productions that make
life easier, environmentally friendly methods should be
developed and precautions should be taken (Saglam et al.,
2008). Failure to take preventive measures may cause an
increase in global warming, a change in climate, a negative
impact on agricultural production, and a negative impact
on living standards; industry and technology impact the
economy, human health, and many other criteria. At this
point, it is necessary to be more sensitive especially in the
areas of food and beverage production. Waste management
gains importance to provide sufficient production for the
human population and to meet their needs without harming
the environment. Caldeira et al. (2019) have studied food
production, consumption, and waste by addressing different
food groups throughout the food supply chain.

Studies on waste in areas with food production are available
in the literature. For example, Sahin and Bekar studied food
waste in hotel businesses in 2018. Yiiksel and Arslan (1985)
conducted research on bread consumption and disposal
in places where mass feeding is provided. Yiiksel (2015)
determined the types of solid waste in the hospital kitchen,
and Soénmez (2020) examined the level of food leftovers in
mass nutrition systems. The subject content closest to this
present study is available in the study of Kaur et al. (2021) in
which the amount of food wasted in food service businesses
in educational institutions was examined. Many studies
similar to the present study are available in the literature.
In their study, Cirisoglu and Akoglu (2021) determined that
most of the waste in restaurants was in the service area, and
that the most common reasons for the formation of waste
were customers ordering too much or the food being not
mouth-pleasing, and the size of the portions. Factors that
cause food waste in restaurants have also been the focus
of many researchers (Charlebois, Creedy & von Massow,
2015; Heikkild et al., 2016). Hazarhun et al. (2020), in
their study on food waste in hotels, concluded that the
all-inclusive system increased food waste. A thesis study
conducted in fine dining restaurants in Ankara reported
that kitchen workers showed an environmentalist approach
by applying separation and recycling because they were
conscious about waste management (Kaya, 2022). It can be
argued that concept restaurants are more sensitive to the
subject than hotels with an all-inclusive system. However,
in the kitchens where cookery training is given, one of the
most popular professions today, waste is not considered.
As it analyzes the nature of solid waste and food waste in
training kitchens, this study fills this gap in the literature.

Method

The aim of this research is to determine the amount and
types of waste generated in training kitchens and to offer
suggestions that will enrich the training with practices
that do not pollute and harm the environment. Therefore,
answers to the following questions were sought:
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» What are the types of waste in training kitchens?
» What is the amount of waste in training kitchens?
»

In which type of production does waste increase in
training kitchens?

= Jsitpossible to reduce the amount of waste in training
kitchens and make waste reduction methods available
for public use?

The research was planned to be carried out in Mugla Sitki
Kogman University, Ortaca Vocational School Cookery
Program. The list of applied courses was drawn up and the
curriculum, number of students and lesson plan were requested
from the relevant course instructors. Measurements were
planned in nine courses: kitchen products, cooking methods,
local cuisines, cold cuisine, Mugla cuisine in the spring term,
pastry products, world cuisines, cuisine types, and Ottoman
cuisine in the fall term. Based on the information received
from the instructors, weekly planning and task distribution
were made. Data were collected in the middle of the semester
when the applications started and continued intensively. For
two weeks, the number of students in the practice kitchen, the
number of dishes applied, the waste from the meals during the
production, and the waste after consumption were recorded and
classified and evaluated in all compulsory and elective practice
courses of the first and second weeks. The data obtained were
recorded using the Microsoft Office Excel program.

Results

In the first cooking methods lesson, the measurements of
which were taken on February 23, 2022, 10 kinds of products
were studied with 49 students. In the second cooking methods
lesson, the measurements of which were taken on March 2,
2022, 13 kinds of products were produced with 43 items. The
types and quantities of waste for both applications are given in
Wl Table 1.

W Table 1. Types and quantities of waste in the cooking methods
lesson.

Waste Type Quantity Week 1  Quantity Week 2

Plastic waste 2.5 kg 2.9 kg
Paper waste 1.8 kg 2.4 kg
Glass waste 380 gr 212 gr

Food preparation waste 10 kg 12.6 kg
Food waste 7.5 kg 6.8 kg
Metal waste 5.859 kg 2.5 kg

Used oil 1.574 ml 1.188 ml
Porcelain waste - 0.4 kg
Total waste 24.343 kg 29 kg

In the first regional cuisine lesson, the measurements of which
were taken on February 24, 2022, six kinds of products were
studied with 22 students. The second regional cuisine lesson,
the measurements of which were taken on March 3, 2022,
produced 23 items and 10 types of products. The amount and
types of waste for both practices are given in Bl Table 2.
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Wi Table 2. Types and quantities of waste in the regional cuisine lesson.

Waste Type Quantity Week 1  Quantity Week 2
Plastic waste 810 gr 1.1 kg
Paper waste 1.5kg 1.3kg
Glass waste - -
Food preparation waste 1kg 2.3 kg
Food waste 2.28 kg 5kg
Metal waste - 49 gr
Used oil 661 ml 428 ml
Porcelain waste 133 gr -
Total waste 6.384 kg 10.618 kg

In the first kitchen products lesson, the measurements
of which were taken on February 23, 2022, 12 kinds of
products were studied with 15 students. The second kitchen
products lesson, the measurements of which were taken
on March 2, 2022, were produced with 17 items and eight
types of products. The types and quantities of waste for
both practices are given in Il Table 3.

W Table 3. Types and quantities of waste in kitchen products lesson.

Waste Type Quantity Week 1 Quantity Week 2
Plastic waste 0.7 kg 1.1 kg
Paper waste 1.3 kg 0.9 kg
Glass waste - 160 gr
Food preparation waste 5.743 kg 6.4 kg
Food waste 2.3kg 3.4 kg
Metal waste 71 gr 910 gr
Used oil 84 ml 676 ml
Porcelain waste 90 gr 301gr

Total waste 12.493 kg 13.847 kg

In the first cold cuisine lesson, the measurements of which
were taken on February 24, 2022, 12 kinds of products were
studied with 18 students. In the second cold cuisine lesson, the
measurements of which were taken on March 2, 2022, eight
types of products were produced with 13 items. The types and
quantities of waste for both practices are given in Il Table 4.

W Table 4. Types and quantities of waste cold cuisine lesson.

Waste Type Quantity Week 1  Quantity Week 2
Plastic waste 0.8 kg 800 gr
Paper waste 1.8 kg 1 kg
Glass waste - -
Food preparation waste 4.3 kg 5 kg
Food waste 1.6 kg 5.636 kg
Metal waste 87 gr 65 gr
Used oil 181 ml 736 ml
Porcelain waste - -
Total waste 9.551 kg 13.822 kg
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In the first Ottoman cuisine lesson, the measurements
of which were taken on March 16, 2022, nine kinds of
products were studied with 21 students. The second
Ottoman cuisine lesson, the measurements of which were
taken on March 30, 2022, were produced with 17 items
and six types of products. The types and quantities of
waste for both practices are given in Bl Table 5.

W Table 5. Types and quantities of waste in ottoman cuisine lesson.

Waste Type Quantity Week 1 Quantity Week 2
Plastic waste 1.2 kg 0.8 kg
Paper waste 0.9 kg 0.6 kg
Glass waste - -
Food preparation waste 1.2 kg 2 kg
Food waste 2.3kg 4.610 kg
Metal waste 55 gr 36 gr
Used oil 163 gr -

Porcelain waste - 111 gr

Total waste 6.313 gr 8.481 kg

In the first cuisine types courses, the measurements
of which were taken on March 15, 2022, nine kinds of
products were studied with 15 students. The second
cuisine types lesson, the measurements of which were
taken on March 29, 2022, was produced with 17 items
and four types of products. The types and quantities of
waste for both practices are given in Bl Table 6.

W Table 6. Types and quantities of waste in cuisine types lesson.

Waste Type Quantity Week 1  Quantity Week 2
Plastic waste 1 kg 0.4 kg
Paper waste 1kg 0.9 kg
Glass waste - -
Food preparation waste 9.728 kg 3.4 kg
Food waste 1.502 kg 1.4 kg
Metal waste 104 gr -
Used oil 120 ml -
Porcelain waste - -
Total waste 13.454 kg 6.1 kg

Wi Table 7. Types and quantities of waste in the world cuisines lesson.

Waste Type Quantity Week 1  Quantity Week 2
Plastic waste 0.8 kg 0.8 kg
Paper waste 0.7 kg 1.2 kg
Glass waste - -
Food preparation waste 4.1 kg 2.4 kg
Food waste 2.8 kg 1.5 kg
Metal waste 46 gr -
Used oil 158 ml -
Porcelain waste - -
Total waste 9.018 kg 5.9 kg

In the first world cuisines lesson, the measurements of
which were taken on March 15, 2022, eight kinds of
products were studied with 15 students. In the second
world cuisines course, the measurements of which were
taken on March 29, 2022, 18 items and four types of
products were produced. The types and quantities of
waste for both practices are given in Il Table 7.

In the first pastry products lesson, the measurements of
which were taken on March 11, 2022, six kinds of products
were studied with 34 students. In the second pastry products
lesson, the measurements of which were taken on March 25,
2022, 32 items and five types of products were produced.
The types and quantities of waste for both practices are
given in B Table 8.

W Table 8. Types and quantities of waste in the pastry products
lesson.

Waste Type Quantity Week 1  Quantity Week 2
Plastic waste 1.3 kg 2.200 kg
Paper waste 1 kg 1.950 kg
Glass waste - 365 gr
Food preparation waste 2.7 kg 11.750 kg
Food waste 0.5 kg 219 gr
Metal waste 60 gr 16 gr
Used oil - -
Porcelain waste - -
Total waste 6.1 kg 16.644 kg

In the first Mugla cuisine lesson, the measurements of which
were taken on March 11, 2022, seven kinds of products were
studied with 19 students. The second Mugla cuisine lesson,
the measurements of which were taken on March 25, 2022,
utilized 21 items and two types of products. The types and
quantities of waste for both practices are given in Il Table 9.

W Table 9. Types and quantities of waste in the mugla cuisine lesson.

Waste Type Quantity Week 1 Quantity Week 2
Plastic waste 0.5 kg 700 gr
Paper waste 0.6 kg 650 gr
Glass waste - 366 gr
Food preparation waste 0.9 kg 4.750 gr
Food waste 0.9 kg 142 gr
Metal waste - 16 gr
Used oil - -
Porcelain waste - -
Total waste 2.9 kg 6.624 kg

Plastic waste produced in the applied courses consists of
gloves, plastic wrap and packaging. Napkins, paper towels,
hair nets and packaging are mostly seen as paper waste.
Food waste includes shells, stems, bones, and fishbones,
which are not used in cooking and are separated and scraped
during production. Food waste is the part that remains on
the plates after the cooking process is completed and taken
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out for service. Since this is a training kitchen, there are
more people involved than in other types of kitchens, and
therefore this situation changes the amount of waste. For
all cooking practice courses, data were collected for two
weeks. As a result, the total quantity of waste generated in
two weeks is given in Bl Table 10.

I Table 10. Types and total quantities of waste.

Waste Type Quantity

Plastic waste 20.410 kg
Paper waste 21.500 kg
Glass waste 1.483 kg

Food preparation waste 90.271 kg
Food waste 50.389 kg
Metal waste 14.383 kg
Porcelain waste 1.845 kg

Total waste 200.281 kg

The total amount of oil waste in the two week was
determined as 6.725 liters. In the same process, the amount
of solid waste was 200.281 kg.

The measurements showed that different types and amounts
of waste occured in different courses. Itis possible to explain
this situation with the general characteristics of the cuisine
that are the subject of the lessons.

The cooking methods course is a compulsory course given
to first year students and has a large class size because it
is a basic course. It is possible to say that the amount of
waste is higher due to the large number of students in the
cooking methods course. Similar amounts of waste were
produced in both weeks. It can be said that similar amounts
are produced for each type of waste. The reason for the
difference between the first and second weeks is the number
of products produced. Since six products were produced in
the first week and 10 products were produced in the second
week, the amount of waste increased in the second week.
It can be evaluated as + 5 kg for the weekly change in the
total amount together with the changes that may occur in
the number of products. Since the local cuisine course is an
elective course given to second year students, the student
population is between 20 and 25. The amount of waste
is evaluated according to the number of students and the
number of products removed although there are differences
between the first and second weeks. The kitchen products
course is one of the elective courses given to second year
students. Therefore, student enrollment is less than that
of first year students. So the amount of product removed
decreases proportionally. Since the number of product types
differs in the first and second week, they proportionally
differ in the amount of waste. The change in the weekly
total waste amount can be said to be = 1 kg. In the cold
cuisine application, there was a difference in the waste due
to the differences in the number of students and the variety
of products produced. The weekly difference can be said to
be + 5 kg . The Ottoman cuisine course is an elective course
given to first year students.
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Student enrollment is between 20 and 25. Although the
number of students and the variety of products were higher
in the first week, the amount of waste was higher in the
second week. For the amount of waste obtained in this
course, it can be deduced that the amount of waste changes
according to the characteristics of the product studied.
Cuisine courses as an elective course given for the second
year have fewer students compared to other compulsory
courses. Although there is a difference between the first and
second week totals in this course, the absence of waste such
as metal waste and porcelain waste in the second week is
actually an indication that the waste is excessive due to a
special situation in the course. Similarly, in world cuisines,
the total amount of waste is shaped according to the type of
product and the number of students in the first and second
week studies. The pastry products course is a second-year
and a compulsory course. Although the number of student
is higher than in the other second-year courses, the amount
of waste is less than the waste of other courses. This could
be due to the fact that food is prepared using products
with low waste. In the Mugla cuisine class, although more
product types were studied in the first week, a lot of waste
was produced in the second week. There is a lot of food
preparation waste, an indication that it is a production made
using products with a lot of waste.

The amountof plastic waste obtained after the data collection
process was determined as 20.410 kg. The determinant
of this waste amount was the glove used. Since the visible
majority of the waste is gloves, it can be concluded that
the amount of plastic waste increases in direct proportion
to the number of students in the training kitchens. Due to
the fact that production is made for education rather than
for production in training kitchens, it is possible for a large
number of students to make a products. Considering the
amount of paper towels used by each student, the amount
of paper waste increases in direct proportion to the number
of students, and the result is similar to the result of plastic
waste.

Conclusion

Nutrition is a necessity for human beings. However,
environmental values are important in order to be able to
be fed and to ensure the continuity of future generations. As
a matter of fact, the raw materials required for nutrition are
obtained from nature and the environment. Destruction or
pollution of the environment has led to global warming and
climate change. If humans continue to live uncontrollably, in
other words, without taking any precautions, environmental
problems may increase in a short period of time and may
negatively affect food production and human life. Existence
of humans entails nutrition, food production and beverage
production. In other words, waste will be produced as
long as humans exist. However, the greater the amount of
waste, the more wastage and environmental pollution. It is
important to measure and classify the waste in the kitchens
of the enterprises where food is produced, as well as in the
institutions where cooks are trained.
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According to the measurements made and the findings
obtained, the highest amount of waste in the training
kitchens is 90.271 kg of production waste. In the second
place is leftovers with 50.389 kg. This shows that both
the waste generation during production is intense and the
food left on the plate after the production constitutes a
significant amount of waste. In addition, porcelain waste,
which has the lowest amount, is caused by accidents in
the kitchen rather than production and consumption.

In summary, the following can be said about the waste
generated in the training kitchens:

» Unlike other kitchen production areas, all types of
waste can be seen in educational kitchens because
kitchen includes different departments or areas of
food production.

® The amount of waste is affected by the number of
students taking the course.

® The type of product studied in the course affects
the amount of waste.

® The amount of waste is high in the productions
areas where more products are used. For example,
while less waste is generated in the production of
baklava and kadayif as part of the pastry lesson,
more waste is generated during the production of
pastries prepared with various vegetables, such as
herbs or potatoes.

® The presence and excess of plastic materials and
paper materials in all lessons is related to the use of
paper towels and gloves by following the hygiene
rules during the studies. This amount increases
even more because of the production with many
more people than in a professional kitchen.

® The largest amount of waste comes while food is
prepared. This is followed by food waste.

® The least amount of waste is seen in porcelain
waste.

® The amount of waste is less in the local cuisines
course than in others, which is an indication that
practices to prevent waste in local productions are
effective. Indeed, there are many local recipes in
which stale bread, leftover cheese, and leftover
vegetables are used. An example of this is making
vegetable patty with the inside of zucchini while
making zucchini do/ma (stuffed zucchini).

® Since there are more required courses than elective
courses, the amount of waste increases.

» Jn general, when different food is prepared using
different products in almost all courses, the amount
of waste varies by 5 kg.

In the literature, leftover meals, unfinished meals, or
breads are classified as avoidable waste, while waste such
as eggshell, bones, and fishbones are classified as non-
preventable waste (Lipinski et al., 2013; Bagherzadeh,
2014). Based on the findings obtained in the present
study, to reduce or recycle the amount of waste classified
as non-preventable waste in the literature, together with
the preventable waste generated during production in the
training kitchens, the following measures could be taken:

® Zero waste practices aimed at reducing the amount
of waste during production should be adopted as a
complementary practice within the scope of the
course. The waste generated in this way can be used
in different food preparation practices without giving
harm to the environment. Thus, it will be possible for
new chef candidates to be trained in detail in waste-
free production in each department.

» Waste is one of the issues that affects people,
families, and society today. Collection, reprocessing,
and recycling of waste is one of the expectations of
today (Giindiizalp & Giiven, 2016). It is necessary to
turn to methods that will reduce consumption and
pollution in order not to leave a dirty or inadequate
environment to the next generation (Aydin & Deniz,
2018). Courses related to recycling applications
should be added to the curriculum so that waste
is considered (eg. within the scope of an applied
course on the composting of waste), and the rate
of environmental pollution will be reduced and
environment-friendly production will be possible.

® The food waste suitable for consumption by animals
should be delivered to animal shelters.

» As Teigiserova et al. (2020) reported in their study,
applications for recovery and recycling in the nutrient
and energy cycle can produce positive results.

® Finally, food waste can be recycled together with
food preparation waste.
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Ozet

Bu calismanin amaci, tniversite 6grencilerinin okuma olgunlugu
diizeyini belirleyebilmek icin Thomas, Yao, Katherine ve Kreiner
(2018) tarafindan geligtirilen Okuma Olgunlugu Olgegi'ni (O0O)
Tiirkceye uyarlamakur. Aragturmanin ¢aligma grubunu tniversite
diizeyinde 6grenim gormekte olan 734 o6grenci olusturmustur.
Uyarlama ¢caligmasinin  ilk agamasinda  Ingilizce ~ 6gretmenligi
boliimiinde gérev yapan ii¢ uzman ve her iki dile yeterli diizeyde
hikim olan toplam 126 {iniversite 6grencisiyle birlikte caligilarak
dil gecerligine iliskin uygulamalar tamamlanmigur. Tirkee dil
gecerliginin  saglanmasinin  ardindan  6lgegin  yapr  gecerliginin
belirlenmesi amaciyla Agimlayict Faktor Analizi (AFA) ve Dogrulayict
Faktor Analizleri (DFA) gerceklestirilmistir. Olgekte yer alan
maddelerin giivenilirliklerini belirlemek amaciyla Cronbach o i¢
giivenilirlik katsayilar1 hesaplanmigtir. Maddelerin ayirt ediciliklerini
belirlemek amaciyla ise madde-toplam koreldsyonlar1 hesaplanmig
ve toplam puana gore belirlenmis tist % 27 ve alt % 27’lik gruplarin
madde puanlar arasindaki farkin anlamlilig: t-testi ile belirlenmistir.
Aragtirmanin bulgulart OOO’niin Tiirkge formunun Tiirk iiniversite
ogrencilerinin okuma olgunlugu diizeylerini belirlemek icin gecerli ve
giivenilir bir 6l¢gme araci oldugunu géstermektedir.

Anahtar Kelimeler: Okuma, Okuma Olgunlugu, Universite
Ogrencileri, Gegerlik ve Giivenirlik Caligmasi

intimiizde okuma ve okumayla iligkili alt
becerilerin bireylere kazandirilmasi ve gelistirilmesi
tim tlkelerin egitim sistemlerinin en temel
hedeflerinden biri olma gergekligini siirdiirmektedir.
Ciinkii yapilan aragtirmalar okuma becerilerinin bagta genel
akademik bagar1 diizeyi olmak tizere spesifik olarak pek ¢ok

ders bagarist tizerinde de etkili oldugu ortaya koymaktadir.

Abstract

This study aims to adapt the Reading Maturity Survey (RMS)
developed by Thomas, Yao, Katherine, and Kreiner (2018) into
Turkish to determine the reading maturity level of university students.
The study group of the research consisted of 734 students studying at
the university level. In the first phase of the adaptation study, three
experts working in the Department of English Language Teaching
and a total of 126 university students with sufficient command of
both languages were worked with, and language validity practices
were completed. After the Turkish language validity was established,
Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis
(CFA) were performed to determine the scale’s construct validity.
To determine the reliability of the items in the scale, the Cronbach
a internal reliability coefficients were calculated. To determine the
distinctiveness of the items, the item-total correlations were calculated,
and the significance of the difference between the item scores of the
upper 27% and lower 27% groups determined according to the total
score was determined by the t-test. The study’s findings show that
the Turkish version of the RMS is a valid and reliable measurement
tool to determine the reading maturity levels of Turkish university
students.

Keywords: Reading, Reading Maturity, College Level Students,
Instrument and Construct Validation

Ornegin arastirmacilar, okudugunu anlamanin merkezi snav
basarist iizerinde (Delgado, Vargas, Ackerman ve Salmeréve,
2018; Deno, Mirkin ve Marston, 1980; Reilly, Neumann ve
Andrews, 2019), matematik dersi bagarisi tizerinde (Cirino,
Child ve Macdonald, 2018; Van den Heuvel-Panhuizen,
Elia ve Robitzsch, 2016), miizik dersi basarisi iizerinde
(Lamb ve Gregory, 1993; Tavsanli ve Kaldirim, 2018;
Tavsanli, Kaldirim ve Gedikli, 2021) felsefe dersi basarisi
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iizerinde (Geisler, 1994) ve fen bilimleri dersleri bagarist
izerinde (Akkus ve Doymus, 2022; Bayat, Sekercioglu ve
Bakir, 2014) olumlu etkileri oldugunu ortaya koymuslardur.
Yapilan arasurmalar okumanin ni¢in bu kadar ©nemli
olduguna dair baz ipuclar da sunmaktadir. Oncelikle okuma
zihni aktf tutan ve okuma esnasinda metnin bir biitiin olarak
algilanmasii gerektren, ciimleler, paragraflar ve boliimler
arasinda iligkilerin kurulmasinin gerekli oldugu bir eylemdir
(Tavsanli, 2021). Ayrica okuma esnasinda ist diizey biligsel
siirecler ise kosulur. Ozellikle etkili bir metnin bagimsiz ya da
rehber bir 6gretmen egliginde-okundugunda 6zellikle analiz,
sentez, degerlendirme ve yaratma boyutlarinda 6grencilere
faydalar  saglayabilecegi  raporlanmistir  (Veeravagu,
Muthusamy, Marimuthu ve Michael, 2010). Bu st dizey
biligsel stiregler 6grencilerin hem genel akademik bagarisini
arturmakta hem de yukarida deginildigi gibi spesifik bazi
derslerde daha bagarili olmasimi saglamaktadir. Ciinkii
yukarida bahsedilen ist diizey biligsel becerilerin 6grenci
zihninde islevsel hale gelmesi diger dersler igin de kullanimina
olanak saglamaktadir. Ayni zamanda 2 1.ylizy1l becerilerinden
olan ve her bireyin sahip olmasi gerekliligi {izerine pek ¢ok
aragtirmacinin hemfikir oldugu elestirel distinme, yaraucilik,
hayal giicii, ¢tkarim yapma, sozlii ve yazili iletisim becerileri
gibi pek cok beceri okuma siiregleri igerisinde 6grencilere
kazandirilir ve gelistirilir (Ritchie, Luciano, Hansell, Wright
ve Bates, 2013). Bunlarin yani sira etkin okuyucu olan bireyler
pek cok durum ve baglamda kitaplarda kargilaguiklar: igin
glinlik hayatta, sosyal becerilerde ve kisilerarasi iletisimde
daha bagarili olurlar (Cooper, Moore, Power, Cleveland ve
Greenberg, 2014. Hargie, 2021). Ozetle, okuma, akademik,
bireysel ve toplumsal hayata 6nemli katkilar1 olan ve tim
ilkelerin dil dersi mifredatlarinda yer alan temel bir
beceridir. Aragtirmacilar okumayi, 6grenmenin ve akademik
bagarinin ilk adimi olarak gérmiiglerdir (Anderson, Hiebert,
Scoth ve Wilkinson, 1985). Yine okuma ve okumanin etkileri
uzerine sirdirilen ¢abalar (Fisher, Frey ve Nelson, 2012;
Reed, Petscher ve Truckenmiller, 2017; Slavin, Cheung,
Groof ve Lake, 2008) 6grencinin akademik bagarisinin
okudugunu anlama becerisine baglh oldugunu gostermistir.
Ek olarak, okumanin gelismiglik, demokrasi ve hatta
toplumlarin refah seviyeleri ile iligkili oldugunu gosteren
caligmalar bulunmaktadir. Ornegin, Barton ve Jenkins (1995)
okumanin bireysel ve toplumsal yagama katkisin1 vurgulamig
ve yoksulluk ile disiik diizeyde okuyucu olma arasinda
glicli bir iligki oldugunu belirtmistir.Yukarida bahsedilen
gerekgelerden otiri okuma, egitim bilimleri alaninda
tizerinde en ¢ok aragurma gerceklestirilen alanlardan bir
tanesidir. Bu arastrmalarda genel olarak okuma bagarist
yani okudugunu anlama (McBreen ve Savage, 2022; Ugur
ve Tavsanli, 2022), okumaya iliskin tutum (Conradi, Jang ve
McKenna, 2014; Kotaman, 2020), akica okuma (Kim, 2015;
Yildirim ve Rasinski, 2014), okuryazar kimligi (Hall, 2010;
Seban ve Tavsanli, 2015), okuma aligkanhg:i (Leppinen,
Aunola ve Nurmi, 2005; Tavsanli ve Kaldirim, 2017) gibi
konular ¢aligtlmig fakat okuma olgunlugu konusu ge¢misten
glinimtiize yeterli diizeyde ele alinmamis (Thomas, 2013)
veya aragtirilmamistir (Alexander ve Fox, 2013).

Okuma Olgunlugu

Ogrencilerin ve yetigkinlerin temel yeterlilikle okuyabilmelerini
saglamak gilintimiizde kiiresel bir énceliktir (OECD, 2016).
Ancak bu konuda uluslararasi ¢abalarin yetersiz kaldig1 pek cok
aragtirmact ve sivil toplum kuruluglari tarafindan raporlanmistr
(Thomas vd., 2018). Ulusal bazda hazirlanan raporlar ve
gerceklestirilen akademik galigmalar da bu sonuglar1 destekler
niteliktedir (Milli Egitim Bakanligi [MEB], 2019a, 2019b;
PIRLS, 2021). Okuma bagarist alanindaki hem uluslararast
hem de wulusal dizeyde raporlanan olumsuz sonuglar,
okuryazarlik ve okuryazarlik 6gretimi hakkindaki fikirlerin,
okuma becerilerinin 6tesine gecerek stirecteki okuma ile ilgili
pek ¢ok bilegeni dikkate alma ve bunlar1 da okuma bagarisinin
yordayicilart olarak gorme egilimini ciddi bir gsekilde 6ne
cikarmaktadir. Her ne kadar ¢agimizda okudugunu anlama
siklikla okuma egitiminin ana hedefi olarak algilansa/goriilse de
aymi zamanda “olgun okurlar” yetistirmenin de 6nemli oldugu
ve bunun okudugunu anlamay1 da icerisine alan ve genisleten
bir yapisi oldugu/olmasi gerektigi onerilmektedir (Thomas
vd., 2018). Olgun okuyucular, iiniversitede, kariyer yaparken
ve giinliik yasamlarinda bagarih olmak i¢in gereken okuma
becerileri, aligkanliklar1 ve egilimlerinin birlesimine sahiptir.
Okuyucularm bu daha yiiksek okuma diizeyine ulagmasim
saglamanin 6nemine ragmen, daha gelisimsel bir bakis acist
olan “okuma olgunlugu” kavramina yonelik ilerleme su anda
beklenilen diizeyin ¢ok alundadir.

Okuma olgunlugu kavramu gliniimiizde her ne kadar
aragtirmalara yeterince konu olmuyor olsa bile okuma alam
icin yeni bir kavram degildir (Thomas, 2013). Ozellikle 1950l
yillarda Gray tarafindan yogun bir sekilde caligilan (Gray,
1951a, 1951b; Gray & Rogers, 1956) kavram daha sonraki
stireclerde farkli aragtirmacilarin da dikkatini ¢ekmistir (Chall,
1983; Manzo ve Casale, 1981, 1983a, 1983b; Smith, 1996;
Thomas, 2013). Basta Gray ve belli sayida arastrmacinin
dahil oldugu okuma olgunlugu ile ilgili aragtrmalar yeterince
ilerletilmedi ve sonraki aragtirmalar da yapilan ilk calismalar
yeterince gelistirmekten uzakti. Ancak Thomas (2013) okuma
olgunlugu kavrammin yeniden ele alnmasi adina ciddi bir
cagrida bulundu ve ardindan bizim caligmamizda oldugu
gibi okuma olgunlugu ile ilgili aragurmalar gerceklesmeye
bagladi. Aslinda bu ¢agrilar okuma alaninda gelisimsel bir
bakis agisina sahip olunabilecek bir okuma anlayigina ulagmaya
doniik gagrilar igeriyordu (Alexander ve Fox, 2013). Biz de
bu ¢aligmanm aragtirmacilart olarak bu ¢agriyr destekleme
ve okuma olgunlugu kavramiyla ilgili bu calismayla Tiurk
literatiiriine katkida bulunma diigiincesini tagtyoruz.

Gray ve Rogers (1956) okuma olgunlugu kavramimmn diger
olgunluk tiirleri ve yapilariyla oldukca benzer bir yapiya
sahip oldugunu ifade etmistir. Bu iki aragurmaci okuma
olgunlugu tanimini kavramlagtirirken okuma olgunlugunun
icermesi gereken bilegenler yoluyla bu tanimlamay1 yapmustr.
Gray ve Rogers (1956) tarafindan tanimlanan bu kavramin
bilesenlerinin biiyiik bir ¢ogunlugunun duygussal ézelliklerle
ilgili oldugu dikkat ¢cekmektedir (Manzo ve Manzo, 1993).
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Bununla birlikte bu kavram, elestirel ve yaranct diigiinme
yeteneklerini, dil becerilerini ve sosyal baglamdaki
sorunlar1 ele alan bir yap: barindirtyordu. Gray ve Rogers
(1956) okuma olgunlugu kavramini okumaya ilgi; okuma
amagclar;; okunan materyalin dogasi; okudugunu anlama;
okunanlar1 yorumlama, tepki verme ve kullanma; ve
okumaya kigisel uyum bagliklar1 alunda ele almugstr.
Bahsi gecen alt bilesenlerden kisisel uyum yeterince veri
saglamadif1 ve anlamli bir sekilde yorumlanamadif igin
Thomas (2013) tarafindan doniistiiriici okuma olarak
yeniden yorumlanmugtr. Nihai olarak Thomas (2013)
tarafindan okuma olgunlugu (1) okuma tutumlari ve ilgi
alanlar;; (2) okuma amaglar;; (3) okuma yetenegi; (4)
kavramak icin fikirlere tepki ve bunlari kullanma (yiksek
diizey okuryazarlik); (5) okunan materyal tiirleri (okunan
materyallerin karmagiklig1); ve (6) donistiiriicii okuma alt
bagliklar1 ile tanimlanmis ve bu modelleme B Sekil 1’de
gosterilmistir. Her ne kadar bu alt bagliklar dénem ic¢inde
belli yogunluklarda caligilmis olsa bile okuma olgunlugu
kavramini bir adim 6ne cikaran nokta hepsinin bir biitiin
icerisinde pratik ve erisilebilir olmasidir.

W Sekil 1. Okuma olgunlugu alt bilesenleri modeli (Thomas, 2013).

Okuma
Tutumlan ve
llgi Alanlan

Dontstrici
Okuma

Okuma
Olgunlugu

Okunan
Materyal
Turleri

Okuma
Yetenegi

Kavramak icgin
Fikirlere Tepki ve
Bunlan
Kullanma

Son zamanlarda okuma olgunlugunu konu alan caligmalar
ile baz1 kiicik adimlar aulmis olsa da okuma olgunlugu
kavraminimn gecerliligini 6l¢gmek ve yapilandirmak icin ileri
psikometrik analizlerin uygulanmasi gerekliliginden dolay1
mevcut 6lcek gelistirilmigtir (bkz. Thomas, 2013) ve mevcut
aragtirmada da bu o6lcegin Tiirkge diline uyarlanmasi
amaglanmugtir.

Arastirmanin Gerekcesi

Mevcut aragurmanin yiritilmesinde bazi gerekgeler 6n
plana ¢ikmus ve aragtirmacilari motive etmistir. Bunlardan
ilki okuma olgunlugu alaninin uluslararasi (Alexander ve
Fox, 2013; Thomas, 2013) ve ulusal alanda yeterince ele
alimmamig olmasidir.
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Halbuki okuma ve alt becerilerinin hem sosyal hayatta
hem de akademik basari iizerindeki etkisi tartigilmaz bir
gercekliktir. Bu gerceklikten hareketle erken cocukluk
doneminden (Grimm, Solari, McIntyre, ve Denton, 2018;
Suggate, Pufke ve Stoeger, 2018) iiniversite donemine
(Feller, 2020; Tavsanli ve Kaldirim, 2017) hatta yetigkin ve
yasam boyu 6grenme alanlarinda (Clinton, 2019; Sikora,
Evans ve Kelley, 2019) okuma {iizerine yapilan pek ¢ok
caligmaya rastlanmaktadir. Bununla beraber okuma ve
pek ¢ok alt becerisi (okudugunu anlama, okumaya iligkin
tutum, akici okuma, okuryazar kimligi, okuma aligkanligr)
oldukca caligilmig olmasma ragmen okuma olgunlugunun
caligtlmamasi okuma alaninin teorik ve pratik yoniine yonelik
bir eksiklik olarak goriilmektedir. Oncelikle aragtirmada
bu alana dokunarak okuma olgunlugu konusundaki
aragtirmalarm  genisletilmesi ve derinlestirilmesi  igin
bir isaret fisegi yakilmis olacakur. Ikinci olarak ozellikle
ulusal diizeyde hi¢ caligmaya rastlanamamasinin okuma
olgunlugunun él¢iilmesine y6nelik bir veri toplama aracinin

eksikliginden kaynaklandig1 diistiniilmektedir.

Bu sebeple, ilgili aracin gelistirilmesi okuma olgunlugunun
ol¢iilmesi noktasindaki boyle bir eksikligi giderebilecek ve
alanyazina okuma olgunlugunun olgiilebilecegi bir olcek
kazandirilmig  olacakur. Boylelikle iniversite diizeyinde
6grenim gormekte olan bireyler, s6z konusu bireylere egitim
vermekte olan akademisyenler ve bu 6grenim diizeyinde
caligmalar gerceklestirecek aragtirmacilar okuma olgunlugu
olcegini  kullanabileceklerdir. Son olarak stiphesiz bir
durum ya da olgu ile ilgili genel resmi en dogru bir sekilde
ele alabilmek ve gerek varsa ihtiya¢ duyulan iyilestirmeleri
yapabilmek i¢in o durum ya da olgu ile ilgili farkli degiskenleri
caligmak gerekmektedir. Ancak okuma alani 6zelinde
daha o6nce de bahsedildigi iizere okuma olgunlugunun
aragtirmalara yeterince konu olmamas: dikkat ¢ekmektedir.
Dolayisiyla bu caligmalarm dolayli ya da dogrudan Tiirk
ogrencilerinin - mevcut okuma  bagarisi  diizeylerinin
aciklanmasinda da faydali olabilecegi diisiintilmektedir.

Arastirmanin Amaci ve Arastirma Sorulari

Bu aragtrmanin amaci, Thomas ve digerleri (2018)
taradindan gelistirilen Okuma Olgunlugu Olgegini (The
Reading Maturity Survey) Tirkee diline uyarlamakur. Bu
amag¢ dogrultusunda ¢alismada asagidaki sorularin cevaplari
aranmigtir:

= Universite Ogrencileri Icin Okuma Olgunlugu Olgegi
Tirk¢e Formunun orijinal form ile dilsel esdegerligi
saglanmig midir?

® Acimlayict faktor analizi sonucunda nasil bir yapr elde
edilmigtir?

= Acimlayict faktor analizi sonucunda elde edilen 6l¢me
modeli verilerle uyum gostermekte midir?

» Universite Ogrencileri I¢in Okuma Olgunlugu Olgegi
Tirkce Formunun farkli yontemlerle belirlenen
glivenirlik katsayilari ne diizeydedir?
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Yontem

Bu aragtrma iiniversite 6grencilerinin okuma olgunluk
diizeylerini belirlemek tizere Thomas ve digerleri (2018)
tarafindan  geligtirilen Okuma  Olgunlugu  Olgeginin
(The Reading Maturity Survey) Tiirkgeye uyarlanmasi
ve gecerlik-glivenilirlik caligmalarinin  yapilmast amaciyla
gerceklestirilmistir.

Calisma Grubu

Aragtirmanin yapi gecerligi caligmalari tiniversite diizeyinde
6grenim gormekte olan 608 Ggrenciden olusan bir grupla
2021-2022 egitim-6gretim yilinda gergeklestirilmistir. Caligma
grubunun belirlenmesinde kolay ulagilabilir 6rnekleme
yontemi esas almmigtir. Calisma grubunda yer alan tiniversite
ogrencilerinin %76,5’1 kadmn, %23,5 ise erkektir. Olcegin
gecerlik ve giivenirlik analizlerinin gerceklegtirilebilmesi i¢in
calismaya katilan 6grenciler iki farkli gruba bolinmis 300
kisiden olusan birinci grupla acimlayici faktor analizi (AFA),
308 kisiden olusan ikinci grupla ise dogrulayici faktor analizi
(DFA) gergeklestirilmistir. Comrey ve Lee (1992) faktor
analizi gerceklestirilirken gozlem sayilar1 ile korelasyon
giivenirliginin dogru orantuli oldugunu belirtmis ve faktor
analizlerinde 6rneklem biiyiikliigii i¢in 6lgiit araliklarint “50-
Cok Zayif, 100-Zayif, 200-Orta, 300-Iyi, 500-Cok Iyi ve
1000-Miikemmel” seklinde belirlemistir. Bu olgiitlere gore
aragurmanin gergeklestirildigi calisma gruplarinin biiyikligi
“iyi” olarak nitelendirilebilir. Aragurmanin dil gegerliginin
belirlenmesi amaciyla da her iki dile de yeterli diizeyde hakim
olan toplam 126 tiniversite 6grencisiyle birlikte caligtimistir.

Okuma Olgunlugu Olcegi (000)

Universite ~ 6grencilerinin =~ okuma  beceri,  aligkanlik
ve  egilimlerinden  hareketle  okuma  becerisindeki
olgunlukluklarmi belirlemek amaciyla Thomas ve digerleri
(2018) tarafindan geligtirilen Okuma Olgunlugu Olgegi
(O0O) besli likert tipinde bir 6lgme aracidir. Olgek gelistirme
siirecinde gergeklestirilen gegerlik giivenirlik ¢aligmalarmin
ardindan toplam varyansin %60.01’ini aciklayan 60 madde
ve alt1 boyuttan olusan &lgek formu elde edilmistir. Olcegin
toplam i¢ tutarlihk katsayisi .88 olarak hesaplanmistir. Olcek
maddeleri 1 ila 5 arasmda puanlanmaktadir. Olgekten toplam
puan almabilmekte ve Olcekten alman puanlarin yiiksekligi
bireyin okumada yiiksek diizeyde olgunluga sahip olduguna
isaret etmektedir.

Veri Analizi ve islem

Okuma Olgunlugu Olgeginin Tiirkce uyarlama ¢alismalarmnin
gerceklestirilmesi icin oncelikle Olgegi gelistiren Thomas
ve arkadaglarindan e-posta araciligiyla izin almistir. Iznin
alinmasinin ardindan 6lgegin uyarlama siireci baglaulmgtir.
Bu cergevede ilk olarak olgegin dil gecerliginin saglanmasi
amaciyla Ingilizce Ogretmenligi boliimiinde gorev yapan
iki 6gretim {iyesi birbirinden bagimsiz bir sekilde olgek
maddelerini Tiirkceye ¢evirmistir.

Bu islemin ardindan arastirmaci ve Ingilizce Ogretmenligi
bolimiinde gorev yapan bagka bir 6gretim tyesi bir araya
gelerek cevirileri kargilagtirmigtir. Bu asamada 6lgekte yer
alan orijinal maddeleri en iyi sekilde ifade eden ¢eviriler
belirlenmigtir. Sonrasinda ol¢egin Tiirkce formu Tirkce
Egitimi alaninda uzman iki 6gretim iyesi tarafindan Tirkce
dilbilgisi ve anlagilabilirlik agisindan degerlendirilmis ve
olgegin Tirkce formunun ilk hali olusturulmustur. Bu
asamadan sonra 6l¢egin dil gecerliginin sinanmasi amaciyla
her iki dile de yeterli dizeyde hikim olan toplam 126
iniversite 6grencisiyle birlikte caligilmig ve 6lgegin hem
Tirkce hem de orijinal dilde yayinlanmis formu bir hafta
arayla uygulanmigtir. Bu iglemlerin ardindan 6l¢gegin dilsel
uyarlama stireci tamamlanmis ve 48’i kadin ve 19’u erkek
olmak iizere 67 kisi lizerinde pilot uygulama yapilmigtir.
Pilot uygulamada madde-toplam korelasyon degerlerine ve
Cronbach’s alfa degerine bakilmistir. Elde edilen bulgular
i¢ tutarlik katsayisinin .92 oldugunu ancak bazi maddelerin
madde-toplam korelasyon degerlerinin .30 alunda kaldigini
gostermigtir.  Madde-toplam  korelasyon degerleri .30
alunda kalan maddeler (Madde 20, Madde 26, Madde
31, Madde 33, Madde 35, Madde 36, Madde 37, Madde
38, Madde 57) arastirmacilar tarafindan incelenmis ve bu
maddelerin acimlayict faktor analizi sonrasinda incelenerek
cikarilmasi kararlagtirilmisur. Pilot uygulamadan sonra asil
uygulamalara gecilmistir.

Okuma Olgunlugu Olgeginin Tirk kiiltiirine model
uyumu acimlayic faktor analizi (AFA) ve dogrulayict faktor
analizi (DFA) araciligiyla belirlenmistir. AFA ve DFA
yapilirken Fabrigar, Wegener, MacCallum ve Strahan’m
(1999) goriisiinden hareketle farkli ¢alisma gruplarindan
elde edilen veriler kullanilmigtir. Toplanan verilerin
AFA icin uygun olup olmadigmnin belirlenmesi amaciyla
Kaiser Meyer-Olkin (KMO) ve Barlett Sphericity testleri
uygulanmustir. Ardindan Slgegin faktor yapisini incelemek
amaciyla kestirim yontemi olarak maksimum olasilik analizi
ve egik dondiirme yontemlerinde direct oblimin déndiirme
islemi tercih edilmistir. AFA’da her bir maddenin tagimasi
gereken faktor yik degeri .40 olarak bellrlenmigtir
(Pituch ve Stevens, 2016). AFA sonucunda belirlenen
faktor yapisinin dogrulugunu test etmek amaciyla DFA
yapilmustir. Bu analiz kapsaminda kuramsal model ile ger¢ek
veriler arasindaki uyumu degerlendirmek amaciyla cesitli
uyum indeks degerleri [Ki-Kare Uyum Testi (Chi-Square
Goodness), Iyilik Uyum Indeksi (Goodness of Fit Index,
GFI), Diizeltilmis Tyilik Uyum Indeksi (Adjusted Goodness
of Fit Index , AGFI), Karsilastirmali Uyum Indeksi
(Comparative Fit Index, CFI), Normlagturilmig Uyum
Indeksi (Normed Fit Index, NFI), Ortalama Hatalarin
Karekokii (Root Mean Square Residuals, RMR veya RMS)
ve Yaklastk Hatalarin Ortalama Karekokii (Root Mean
Square Error of Approximation, RMSEA)] kullanilmigtir.
Olgekte yer alan maddelerin dlctiikleri psikometrik 6zellik
agisindan katllmeilart ayirt edip etmedigini belirlemek
amactyla madde-toplam puan korelasyonu hesaplannustir.
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Ayrica 6lgekten alman toplam puana gore belirlenmis alt
%27 ve iist %27lik gruplarin madde puanlari arasinda
anlamli bir fark olup olmadigmi belirlemek igin t-testi
yapilmigtir.  Okuma Olgunlugu Olgeginin ~ giivenirligi
Cronbach’s Alpha i¢ tutarlik katsayisiyla belirlenmistir.
Ek olarak yap1 gecerligi sonucunda ortaya ¢ikan faktorler
arasindaki korelasyonlar Pearson Momentler Carpimi
Korelasyon teknigi kullanilarak hesaplanmugtr.

Etik Kurul Onayi

Bu c¢aligma icin gerekli etik kurul onayi, Kiitahya
Dumlupinar Universitesi Sosyal ve Begeri Bilimler Bilimsel
Arastirma ve Yaym Etigi Kurulunun 28.12.2022 tarihli ve
E-56120658-050.01.04-171911 sayili karartyla alinmugtir.
Yazarlar bu makalede aragurma ve yayin etiine baglh
kalindigimi, Kisisel Verilerin Korunmast Kanunu’na ve
fikir, sanat eserleri icin gecerli telif haklar1 diizenlemelerine
uyuldugunu belirtmektedir.

Bulgular

Bu bolimde Okuma Olgunlugu Olgeginin Tiirkceye
uyarlanmasi siirecine iligkin bulgulara yer verilmistir. Bu
cercevede ilk olarak Okuma Olgunlugu Olgeginin dil
gecerligine iligkin bulgular sunulmus, ardindan 60 maddelik
besli likert tipindeki Tirkce formun yapr gecerligine iligkin
AFA-DFA sonuglart ve Okuma Olgunlugu Olgeginin
gilivenirligine iligkin bulgular paylagilmistir

Dil Gecerligine iliskin Bulgular

Okuma Olgunlugu Olgeginin dil gegerligine hem nitel hem
de nicel gostergelerden hareketle karar verilmistir. Olgegin
cevirisi siirecinde Ingilizce Ogretmenligi boliimiinde gorev
yapan ti¢ uzmanla birlikte ¢aligmug ve bu uzmanlardan ikisi
orijinal formdaki maddelerin Tirkgeye cevrilmesi stirecinde
biri ise Turkceye cevrilen maddelerin semantik olarak
kontrol edilmesi agamasinda aragtirmaya katki sunmuglardir.
Ceviri ve ¢eviri kontrol siireclerinde uzmanlarla gorigiilmiis
ve maddeler iizerinde gerceklestirilmesi gereken diizeltme
veya degisiklikler tizerinde goris birligine varilmugur. Dil
gecerligine iligkin nicel géstergelerin elde edilmesi amactyla da
her iki dile de yeterli diizeyde hikim olan toplam 126 tiniversite
ogrencisiyle birlikte caligilmig ve lgegin hem Tiirkge hem de
orijinal dilde yaymlanmig formu bir hafta arayla uygulanmgtr.
Uygulamadan sonra ayn kisilere ait 6lgek formlart arasindaki
korelasyon degeri hesaplanmigtir. Korelasyon katsayismin
I’e yakin degerler almasi ve bu katsaymin anlamli olmast (p<
.05) olgegin Tiirkce cevirisinin orijinal 6lgek ile benzerlik
gosterdigi ve yerine kullanilabilecegini gostermektedir.
Gergeklestirilen analiz sonucunda 6lgegin orijinal formu ile
Tiirkce formu arasindaki korelasyon katsayisinin .74 oldugu
tespit edilmistir. Korelasyon katsayisinin .70 ve iizerinde
bulunmast dil gecerliginin saglandig1 yoniinde bir gésterge
olarak kabul edilebilir (Seger, 2015).
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Okuma Olgunlugu Olceginin Yapi Gecerligine
Iliskin Bulgular

Ag¢imlayici Faktor Analizi Sonuclari

Calisma grubundan elde edilen verilerin agimlayic
faktor analize uygun olup olmadigi Kaiser-Meyer-Olkin
(KMO) Katsayist ve Bartlett Kiiresellik Testi araciliiyla
degerlendirilmigtir. KMO Katsayisinin  .877, Bartlett
Kiiresellik Testi sonucunun ise (X?= 3398.830, df= 253,
p=,000) anlamli oldugu tespit edilmistir. Kaiser ve Rice
(1974) AFA’nmn yapilabilmesi i¢cin KMO katsayisinin en
az .60 olmasi gerektigini ve .90 tizerindeki katsayilarm ise
mitkemmel yeterliligi gosterdigini ifade etmigtir. Field
(2018) de Bartlett Kiiresellik Testi sonucunun anlamli olmasi
durumunda AFA’nin gergeklestirilebilecegini ifade etmistir.
Calisma grubundan elde edilen verilerin bu 6l¢iitlere gore
AFA’ya uygun oldugu tespit edilmis ve maksimum olasilik
analizi kestirim yontemi kullanilarak 6lcegin faktor yapisi
incelenmistir.

W Tablo 1. Olcek faktorlerine ait 6zdegerler ve aciklanan varyans
oranlari.

Doniistiiriilmis Kareli Agirliklar Toplami

Ozdeger Aciklanan Varyans (%) Toplam (%)
1 6.485 28.196 28.196
2 2.346 10.200 38.396
3 2.365 10.283 48.679

AFA gerceklestirilirken her bir maddenin tagimasi gereken
faktor yik degeri .40 olarak belirlenmis (Pituch ve Stevens,
2016) ve binisik maddelerin farkl: faktorlerdeki yiik degeri
farkinin en az .20 olmasina (Howard, 2016) dikkat edilmistir.
Faktor yiikii .40’ altinda olan ve binisik madde niteliginde
olup faktérlerdeki yiik degeri farki .20’nin altinda olan
maddeler sirasiyla olgekten cikarilmisur. AFA sonucunda
toplam varyansin %48.67’sini aciklayan 23 madde ve tg
faktorden olusan bir yapinn ortaya ¢iktugi belirlenmistir.
Analiz sonuglarina ve faktorlere iligkin bilgiler agagida
sunulmustur.

W Sekil 2. Okuma olgunlugu o6lceginin faktor yapisi ve madde faktor
yukleri.
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Okuma Olgunlugu Olcegi'ne ait cizgi grafigi incelendiginde
olcegin ti¢ fakeorlii bir yapiya sahip oldugu gorilmektedir.
Il Tablo I’de yer alan faktorlere ait 6zdeger verileri de bu
bulguyu desteklemis ve 6lgegin toplamda ¢ faktre sahip
oldugunu ortaya koymustur. Buna gore 6zdegeri 6.485 olan
birinci faktor toplam varyansin %28.196’sin1, 6zdegeri 2.346
olan ikinci fakt6r %10.20°sini, 6zdegeri 2.365 olan tigiincii
faktorise % 10.283iinii agiklamugtir. Olgegin agikladigi toplam
varyans ise %48.679'dir. Olgek gelistirme galismalarinda
aciklanan toplam varyansin oraninin ka¢ olmast gerektigine
yonelik mutlak bir 6l¢iit belirlenmese de Tavsancil (2014)
sosyal bilimler alaninda gerceklestirilen analizlerde % 40
ile % 60 arasinda degisen varyans oranlarinin yeterli kabul
edildigini belirtmigtir. Bu baglamda Okuma Olgunlugu
Olgeginin acikladigi toplam varyansin yeterli diizeyde oldugu
soylenebilir. Okuma Olgunlugu Olgeginin faktor yapilari,
faktorlerde yer alan maddelerin yiikleri ve faktorlerin her bir
maddede acikladiklar ortak varyans degerleri Bl Tablo 2’de
sunulmustur.

W Tablo 2. Okuma olgunlugu 6lceginin faktor yapisi ve madde
faktor yukleri.

Faktor Yiikleri
Madde 0\}(;[::%{3 Okuma Déniisiimsel
Tutum Becerisi Okuma

M2 918

M6 775

M5 734

M3 .684

M1 .679

M12 594

M28 868

M27 830

M23 652

M22 647

M25 .624

M24 619

M29 598

M54 822
M57 789
M58 705
M56 684
M52 671
M55 605
M60 540
M53 530
M51 490
M59 462

B Tablo 2’ye bakildiginda Okuma Olgunlugu Olgeginde
yer alan maddelerin faktor yiiklerinin .462 ile .918 arasinda

degistigi goriilmektedir. Maddelerin tagidig1 fakeor yiik
degerlerinin .40 ve tizerinde olmasi (Pituch ve Stevens,

2016) s6z konusu maddelerin 6l¢egin uyarlama formunda
yer alabilecegini gostermektedir. Her bir faktorde yer
alan maddelerin yiik degerleri incelendiginde de birinci
faktordeki maddelerin faktor yiiklerinin .918 ild .594,
ikinci faktordeki maddelerin faktor yiiklerinin .868 ila .598,
t¢tinci faktordeki maddelerin faktor yiiklerinin ise .822 ila
462 arasinda degistigi tespit edilmistir. Birinci faktorde
yer alan maddelerin icerigine bakildiginda bu maddelerin
iniversite 6grencilerinin okumaya yonelik tutumlariyla
iligkili ifadelerden olugtugu goriilmiis ve bu faktér “Okumaya
Yonelik Tutum” olarak adlandirlmistir.  Universite
ogrencilerinin okuma becerisini kullanmalarina yonelik
maddelerden olusan ikinci faktoriin adlandirilmasinda ise
“Okuma Becerisi” ifadesi kullanilmistir. Okuma becerisinin
iniversite 6grencilerinin kendilerine ve bagkalarma iligkin
anlayiglar gelistirmeleri stirecinde kullanimma yonelik
maddelerden olugan iiciincii faktore de “Donitisiimsel
Okuma” adi verilmistir. S6z konusu faktorlerin
adlandirilmas: siirecinde alan uzmanlarinin goriislerinden
de faydalandmigtr.

Dogrulayict Faktor Analizi Sonuclar:

Acgimlayicr faktor analizi sonucunda Okuma Olgunlugu
Olgeginin Tiirkce formunda ortaya gikan ii¢ faktorli
yapinin yapisal gecerligini dogrulamak amaciyla 308 kisilik
farkli bir calisma grubundan elde edilen veri setiyle DFA
yapilmistir. Gergeklestirilen analizler sonucunda elde
edilen uyum iyiligi degerleri su sekildedir; X?/df= 2.56,
GFI= .85, RMSEA= .07, AGFI= .82, IFI= .90, NFI= .84,
NNFI= .89, RMR= .03, SRMR= .05, CFI= .95, PNFI=
.76, PGFI=.70. Bu bulgular bazi indeksler acisindan kabul
edilebilir uyum iyiligi degerlerinin elde edilemedigini
gostermektedir. Bu nedenle uyum iyiligi degerlerinin
iyilestirilmesi ve daha iyi bir model ortaya koyulabilmesi
amaciyla AMOS (Versiyon 24) programinin onerdigi
modifikasyon indisleri incelenmistir.

Analiz programinin sunmus oldugu oneriler dikkate
alinarak ayni faktorde yer alan maddeler arasinda (Madde
23-Madde 29, Madde 27-Madde 28, Madde 54-Madde
55, Madde 55-Madde 56, Madde 57-Madde 58) toplam
bes adet hata kovaryansi iligkilendirilmis ve uyum
iyiligi degerlerinde anlamli bir arusin gerceklesmesi
saglanmustir. Kovaryanslarin iligkilendirilmesinin ardindan
DFA tekrarlanmis ve olgegin dogrulanan yapisindaki
maddelere ait standardize edilmis yiik degerlerinin .51 ila
.82 arasinda degistigi tespit edilmigtir. S6z konusu hata
kovaryanslarinin hangi maddeler arasinda iliskilendirildigi
ve modele ait standardize edilmis yiik degerleri Sekil 3’te
yer alan yol diyagraminda gosterilmistir. DFA sonucunda
gizil degiskenlerin go6zlenen degiskenleri agiklama
durumuna iligkin t degerlerinin .001 diizeyinde anlaml
oldugu ve gozlenen degiskenlere ait hata varyanslarmin .17
ila .70 arasinda degistigi belirlenmistir. Okuma Olgunlugu
Olgeginin DFA sonuclarma gore model uyum iyiligi
degerleri ise Bl Tablo 3’te verilmistir.
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B Sekil 3. Okuma olgunlugu olceginin madde-yapi bagintilarina
iliskin standartlastiriimis DFA coztmleri.

Tabloda uyum iyiligine iligkin sunulan degerler ilgili alan
yazinda genel kabul géren olciitler (Brown, 2015; Byrne,
2016; Collier, 2020; Cokluk, Sekercioglu ve Biiyiikoztiirk,
2010; Gana ve Broc, 2019; Hair vd., 2014; Harrington,
2009; Hu ve Bentler, 1999; Kline, 2016; Schreiber, Nora,
Stage, Barlow ve King, 2006; Tabachnick ve Fidell, 2013,
West vd., 2012) dikkate alinarak yorumlanmgtir.

DFA sonucunda Okuma Olgunlugu Olgeginin Tiirkce
formunun ortaya koymus oldugu yapi icin beklenen ve
gozlenen kovaryans matrisi arasinda anlamli bir fark oldugu
(c2/df= 1,82, p< .001) diger model uyum iyiligi degerlerinin
de bagta uyum iyiligi degeri (GFI= .90) olmak iizere bir¢ok
oleiit acisindan kabul edilebilir veya mitkemmel uyuma sahip
oldugu tespit edilmistir (RMSEA= .05; AGFI= .87; IFl=
95; NFI= .90; NNFI= .94; RMR= .03; SRMR= .05; CFI=
.95; PNFI= .78; PGFI= .72). Bu bulgular dikkate alinarak
Okuma Olgunlugu Olgeginin Tiirkge formunun AFA
sonucunda ortaya konan ti¢ faktorlii yapisinin yeterli diizeyde
dogrulandig séylenebilir. Elde edilen bulgulara ek olarak,
gizil degigkenler ile gozlenen degiskenlerin ilgili olduklari
yapilart iyi betimleyip betimlemediklerini belirlemek amacryla
her bir faktore iligkin kompozit giivenirlik katsayisi (CR) ve
ortalama varyans aciklama oran1 (AVE) hesaplannustr. Tyi bir
yapinin var oldugunu ifade edebilmek i¢in kompozit giivenirlik
katsayisinin en az .70, ortalama varyans agiklama oraninin ise
en az .50 olmasi gerekmektedir (Hair vd., 2014, s. 633). Ancak
Fornell ve Larcker (1981) kompozit giivenirlik katsayisinin
.60’m iizerinde oldugu durumlarda .40 ve {izerinde olan
ortalama varyans acgiklama oranlarinin kabul edilebilecegini
belirtmigtir. ~ Gergeklestirilen  hesaplamalar ~ sonucunda
maddelerin ortalama varyans aciklama oranlart okumaya
yonelik tutum fakeori icin .54, okuma becerisi faktorii igin
48, dontigimsel okuma icin ise .41 olarak hesaplanmugtr.
Faktorlere ait kompozit giivenirlik katsayilari ise okumaya
yonelik tutum faktori igin .87, okuma becerisi faktori icin .86,
dontigtimsel okuma faktori i¢in ise .87 bulunmugtur.

Okuma Olgunlugu Olceginin Glvenirligine
Iliskin Bulgular

AFA sonucunda ortaya ¢ikan yapinin dogrulanmasi amaciyla
gerceklestirilen DFA sonrasinda gerceklestirilen kompozit
giivenirlik  katsayist  hesaplamalarina ek olarak, 6lgek
yapisiin giivenirligi Cronbach’s Alfa i¢ tutarlilik katsayisi,
diizeltilmis madde toplam korelasyonlar1 ve %27’lik alt-iist
grup ortalamalarinin kargilagtirilmasma iliskin t degerleri
hesaplanarak test edilmistir.

W Tablo 3. Okuma olgunlugu élceginin DFA sonuclarina gére model uyum iyiligi degerleri.

Uyum lyiligi

Miikemmel Uyum

Kabul Edilebilir Uyum

Elde Edilen Uyum Degeri

Degerleri

Degeri

Degeri

X?/df 0 <X%df <2.5 2.5<X/df <5 1,82 Mukemmel Uyum
GFI .95 = GFl =1.00 .90 = GFl = .95 .901 Kabul Edilebilir Uyum
RMSEA .00 = RMSEA < .05 .05 < RMSEA < .08 .052 Kabul Edilebilir Uyum
AGFI .90 < AGFI = 1.00 .85 < AGFl = .90 .877 Kabul Edilebilir Uyum
IFI .95 =< IFl = 1.00 90 =<IFl=.95 .950 Mukemmel Uyum
NFI .95 <NFI =< 1.00 .90 = NFI = .95 .900 Kabul Edilebilir Uyum
NNFI .95 < NNFl < 1.00 .90 = NNFl < .95 .942 Kabul Edilebilir Uyum
RMR .00= RMR = .05 .05=<RMR = .08 .031 Mukemmel Uyum
SRMR .00 = SRMR = .05 .00 =SRMR =< .10 .049 Mukemmel Uyum
CFI .95 <CFI'<1.00 .90 < CFl = .95 .950 Mukemmel Uyum
PNFI .95 < PNFI =< 1.00 .50 = PNFI = 1.00 .785 Kabul Edilebilir Uyum
PGFI .95 < PGFl < 1.00 .50 =< PGFl < 1.00 725 Kabul Edilebilir Uyum

Cilt / Volume 13 | Say1 / Issue 11 Nisan / April 2023




v

Abdullah Kaldirm & Omer Faruk Tavsanli

Il Tablo 4. Okuma olgunlugu o6lceginin guvenirlik analizlerine iliskin sonuclar.

Alt %27 Ust %27
Faktor Madde MTK* (n=164) (n=164) Cohen d Crorm?ach'm
M M
M2 694 3.26 92 4.49 64 13.98%* 1.54
M6 784 2.84 .96 4.15 75 13.69%* 1.51
Okumaya M5 699 3.26 87 4.62 54 16.92%* 1.86
Yonelik .88
Tutum M3 711 3.77 77 4.64 52 11.86%* 1.31
M1 724 3.78 .80 471 55 12.16%* 1.34
M12 620 3.57 93 4.59 58 11.71%% 1.29
M28 636 3.50 71 4.45 66 12.38%* 1.36
M27 676 3.48 77 4.45 67 12.09%* 1.33
M23 622 3.47 .70 437 65 11.91%* 1.31
gekc‘é’:i‘:i M22 624 3.62 71 4.42 63 10.72%* 1.18 86
M25 693 3.40 74 418 69 9.84%* 1.08
M24 712 3.06 1.0 4.07 87 9.75%* 1.07
M29 578 3.73 71 457 62 11.37%* 1.25
M54 569 3.58 75 4.59 56 13.64%%* 1.50
M57 701 3.50 77 4.46 67 12.02%* 1.32
M58 575 3.54 71 4.56 56 14.24%* 1.57
M56 705 3.29 95 4.29 89 9.79%* 1.08
Déniisiimsel M52 601 3.10 86 4.45 66 15.82%%* 1.74
Okuma M55 538 3.91 62 4.70 48 12.91** 1.42 88
M60 665 3.26 87 451 64 14.70%* 1.62
M53 672 3.40 74 4.49 61 14.45% % 1.59
M51 550 3.77 62 4.64 53 13.46%* 1.48
M59 632 3.50 .70 4.45 64 12.63%* 1.39
Toplam .90

* Madde Toplam Korelasyonu, **p <.001

Giivenirlige iliskin analizler gerceklestirilirken AFA ve DFA
icin elde edilen verilerin birlegtirilmesi sonucunda ortaya ¢ikan
toplam 608 kisilik veri seti kullanilmigtir. Analizler sonucunda
elde edilen bulgular Bl Tablo 4’te yer almaktadir.

Olgekten elde edilen puanlarin giivenirliginin tespiti icin
incelenen Cronbach’s Alpha i¢ tutarlilik katsayilarinm 6lgegin
okumaya yonelik tutum igin .88, Olgegin okuma becerisi
faktorii icin .86, olcegin doniigimsel okuma faktorii icin
.88, olgegin geneli i¢in ise .90 oldugu tespit edilmistir. Alan
yazinda Cronbach’s Alpha i¢ tutarlilik katsayisim .70 ve
tzeri olmasi, gergeklestirilen 6l¢timlerin giivenilir oldugunun
bir gostergesi olarak kabul edilmektedir (Lance vd., 2006).
Buna gore olgegin i¢ tutarhlk katsayilarmin yeterli diizeyde
oldugu soylenebilir. Diger bir giivenirlik 6l¢iitii olan 6lgegin
her bir maddesi icin hesaplanan diizeltilmis madde toplam
korelasyonlarina bakildiginda ise bu degerlerin okumaya yonelik
tutum faktoriinde yer alan maddeler i¢in .620 ile .784 arasinda,
okuma becerisi faktoriinde yer alan maddeler icin .578 ile .712
arasinda, dontgiimsel okuma faktoriinde yer alan maddeler
icin ise .538 ile .705 arasinda degistigi goriilmiistiir. Ayrica
%27lik alt (n=164) ve tist (n= 164) gruplarmn her bir maddeden

aldiklar1 ortalama puanlar arasinda yapilan kargilagtirma testleri
sonucunda iki grup arasinda anlaml diizeyde farkhiligin oldugu
tespit edilmistir (p <.001). S6z konusu farklarmn etki buyiiklugi
ise Cohen’s d formiilii ile hesaplanmus, her bir madde i¢in tespit
edilen alt ve tst grup arasindaki farkin giicli etkiye (Cohen
vd., 2018, s. 746) sahip oldugu belirlenmigtir. Bu bulgulardan
hareketle maddelerin yer aldiklari faktSrlerin aymi davranist
ol¢me egiliminde olduklar1 ve okuma yetkinligi acisindan ayirt
edicilik diizeylerinin yiiksek oldugu soylenebilir.

Puanlarin Yorumlanmasi

Okuma Olgunlugu Olgegi begli likert tipinde hazirlanmug ve
secenekler “1= Kesinlikle Katlmiyorum”, “2= Katlmiyorum”,
“3= Kararsizim”, “4= Katliyorum” ve “5= Kesinlikle
Katiliyorum” seklinde belirlenmistir. Olcekte toplam ti¢ faktor
ve 23 madde yer almaktadir. Olgekten ahinabilecek en diisiik puan
23 iken en yiiksek puan 115°tir. Olgekte ters kodlanmasi gereken
olumsuz madde bulunmamaktadir. Olgekten alnan puanlarin
artmasi Uiniversite diizeyinde 6grenim géren 6grencilerin okuma
Olgunlugu diizeylerinin arttugini, puanlarin azalmasi ise okuma
Olgunlugu diizeyinin azaldigini gostermekeedir.

m Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Universite Ogrencileri icin Okuma Olgunlugu Olceginin Tirkceye Uyarlanmasi: Gecerlik ve Givenirlik Calismasi

¢

Sonuc ve Tartisma

Okuma Olgunlugu Olgeginin dil ve yap1 gecerligine iliskin
bulgulardan hareketle Olgegin tniversite Ogrencilerinin
okuma olgunlugu diizeylerini belirlemeye yonelik gecerli bir
oleek oldugu sonucuna ulagilmistir. Uzman gorislerinden
ve Tirkce-Ingilizce dillerine hikim 6grencilerden alinan
verilerden faydalanarak dil gecerligi saglanan 6lcege son hali
verildikten sonra gerceklestirilen uygulamalar sonucunda
olceginyapi gecerligine iligkin bulgular elde edilmistir. Bulgular
olgegin orijinal halinden farkli olarak ti¢ faktorli bir yapiya
sahip oldugunu ve mevcut aragtirmadaki alt boyutlarmn orijinal
formun alt boyutlariyla ortiistiigiinii gostermistir (Thomas
vd., 2018). Ancak 6l¢egin orijinal formunda yer alan 37 madde
Tirkiye’deki {iniversite Ogrencilerinin  okuma olgunlugu
diizeyini actklamadigy icin uyarlanan 6lcekte yer almamistir.
60 maddeden olusan 6lgegin orijinal formunun Tirkiye’de
gecerli ve giivenilir oldugu belirlenen 23 maddesi tiniversite
ogrencilerinin okuma olgunlugu diizeylerini agiklamaktadur.
S6z konusu maddelerin madde-toplam korelasyonlarinin
hesaplanmasi  sonucu elde edilen bulgularda Okuma
Olgunlugu Olgeginin Tiirkiye’deki iiniversite 6grencilerinin
okuma olgunlugu diizeylerini 6l¢gmek igin uygun oldugu tespit
edilmigtir. Okuma Olgunlugu Olgeginin orijinal formu ile
gecerligi ve giivenirligi saglanan Tiirkce formu arasinda 37
madde ortaya ¢ikan ayrimun kiiltiirel farkliliktan kaynaklandigt
diisiiniilmektedir. Olgegin Tiirk kiiltiiriinden bagka bir kiiltiire
uyarlanmamus olmasi s6z konusu farkliligin kaynagi konusunda
derinlemesine bir ¢ikarim yapmayr siurlandirmakeadir.
Olgegin giivenirligine iliskin nicel kanitlar sunan Cronbach’s
Alpha i¢ tutarhhk katsayist (o) hesaplandiginda bu degerin
0.90 oldugu tespit edilmigtir. Alan yazinda Cronbach’s Alpha
i¢ tutarlilik katsayisinin .70 ve tzeri olmasi, gerceklestirilen
Ol¢timlerin giivenilir oldugunun bir gostergesi olarak kabul
edilmektedir (Lance vd., 2006). Dolayistyla Okuma Olgunlugu
Olgeginin  Tiirkiye’deki {iniversite ogrencilerinin okuma
olgunlugu diizeylerini 6lgmek igin giivenilir bir 6l¢me araci
oldugu soylenebilir.

Mevcut aragtirma okuma alani ile ilgili her ne kadar oldukca
uzun bir siire 6nce giindeme gelmis olsa bile yeteri kadar
caligilmayan ve okuma alanindaki arastirmacilarin daha fazla
ilgisini hak eden (Alexander ve Fox, 2013; Thomas, 2013;
Thomas vd., 2018) okuma olgunlugu kavramma yonelik
gelistirilen “okuma olgunlugu 6lceginin” Tirkee diline
uyarlama ¢alismasini icermektedir. Her ne kadar hem ulusal
(Tavsanl, 2021) hem de uluslararast (National Institute for
Literacy, 2000) diizeyde okudugunu anlama becerisi okuma
alaninin en 6nemli hedefi olarak goriilse bile Thomas ve
digerleri (2019) okudugunu anlamanin olgun bir okur olma
yolunda atulan bir adimdan ibaret olduguna inamiyorlar. Ek
olarak alanyazin her ne kadar okuma olgunluguna yonelik
teorik caligmalar1 (Chall, 1983; Gray ve Rogers, 1956; Thomas,
2013; Thomas vd., 2018) icerse bile okuma olgunlugunun
hem yapisal diizeyde hem de bu yapmin nasil/hangi araglarla
olciilecegine yonelik eksiklikler bu alanda gerceklestirilecek
caligmalar icin handikaplar yaratmustr.
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Bu baglamda Thomas'm (2001; 2013) ve Thomas ve
arkadaglarmin (2018) ¢aligmalart okuma olgunlugu kavramina
yonelik bir ilgi megalesi yakma ve aragurmacilar1 bu alana
tekrar girmeye tegvik etmeye yonelikti. Bunun i¢in Thomas ve
digerleri (2018) daha 6nce Thomas (2013) tarafindan gelistirilen
“okuma olgunlugu 6lcegini” yeniden uygulayarak modeli
tekrar test etme ve eksiklikleri giderme egilimine gittiler. Biz
de ilgili 6l¢egin Tiirkee diline kazandirilmasi yoluyla hem Tiirk
aragtrmacilarin bu konuyla ilgili aragtirma yapmalarina olanak
sagladigimiza hem de tiniversite egitimcileri i¢in 6grencilerinin
okuma olgunlugunu olgebilecekleri bir 6l¢me aract gelistirerek
alanyazina teorik ve pratik anlamda bir katki sundugumuza
inantyoruz. Ciinkii pek herhangi bir alana yénelik tutumlarin
ol¢tilmesinde olgeklerin iglevinin ne kadar 6nemli oldugu pek
cok aragtirmaci tarafindan kabul edilen bir gercektir (Conradi
vd., 2013; Thomas vd., 2019). Ayni zamanda bu 6lgeklerin
islevselligi icin kabul edilen gegerlik ve giivenirlik analizlerinin
yaptlmus olmast, kisa ve kolay uygulanabilir ayni zamanda kolay
puanlanabilir/yorumlanabilir olmast yine ayni aragtrmacilar
tarafindan tizerinde durulan bir noktadur.

Tiirkce diline uyarlama ¢aligmasi yapilan okuma olgunlugu
oleginin yukaridaki paragrafta bahsi gecen oOlciitleri ve
standartlar1 kargiladign yapilan istatistiki islemler ile ortaya
konmugtur. Boylece, Tiirkce uyarlamasi yapilan “okuma
olgunlugu 6lgeginin” okuma olgunlugu alanindaki caligmalarin
yayginlagmasina yarar saglayabilecek aragtrmalarin yapilmas
icin tegvik edici olabilecegine inaniyoruz. Aymi zamanda
bu alanda gerceklestirilecek ¢aligmalar ile okuma alanmin
okuma olgunlugu ile yeniden ele alinarak daha farkl: agilardan
yorumlanabilecegini ve bu cabalarin mevcut okuma egitimi
literatiiriine katk: saglayacagini olacagini diistiniiyoruz.
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Ozet

Ahlaki inceleyen bir felsefe disiplini olarak ortaya ¢ikan etik her ne
kadar modern diinyann ilgilendigi bir kavram gibi goriinse de tarihinin,
neredeyse, insanlik tarihi kadar eski oldugu siiphesizdir. Etik, hentiz
bir 6greti haline gelmedigi donemlerde ahlak tarugmalarmn iginde
filizlenmeye baglanus ve yiizyillar siiren bir yolculukla gekillenerek
gliniimiizde tzerinde 6nemle durulan bir kavram haline gelmistir.
Toplumsal hayatin yani sira meslek alanlarinda, 6zellikle de akademide
ve akademik ¢aligmalarda etik tartigmalar1 dikkat ¢ekici sekilde artmigtir.
Bu ¢aligmanin amaci, Web of Science Core Collection veri tabaninda,
siyaset bilimi aragtirmalar1 kategorisinde yer alan etik konusu iizerine
yayimlanmis makalelerin bibliyometrik analizini gerceklestirmektir.
Veriler, acik kaynak kodlu bir istatistik programi olan R programinda
bulunan R-Studio programlama dilinde “bibliometrix” paketi
kullanilarak analiz edilmigtir. Gergeklestirilen analizler sonucunda
Web of Science veri tabaninda etik aragtirmalarina yonelik h-indeksi
en yiiksek olan ilk ti¢ yazarin Allen N. (5), Hutchings K. (5) ve Appiah
K. A. (12) oldugu; en fazla makale iireten ilk ii¢ tilkenin ABD, Ingiltere
ve Avustralya, isbirligine en agik ilkelerin ise Norveg, Isvicre, Fransa
ve Cin oldugu tespit edilmistir. Bu konudaki makalelerin en fazla
yayimlandigi ilk 3 derginin “Ethics & International Affairs”, “Ethics &
Global Politics” ve “Political Theory” oldugu tespit edilmistir. Giincel
egilimler incelendiginde ise en ¢ok kullanilan anahtar kelimelerin; etik
(238), siyaset (102), savas (47), adalet (48), politika (45), hukuk (41),
demokrasi (33), giic (33), devlet (29) gibi anahtar kelimeler oldugu

sonucuna var11m1§t1r.

Anahtar Kelimeler: Bibliyometrik Analiz Ahlak, Etik, Siyaset
Bilimi,

thics is the name of a relationship of reciprocity that

arises from both social-moral relations and determines

and directs them, and the ethical relationship is one of
the most basic types of relationships between people. As such,
“it is the ‘relationship’ of one person with another person, or in the
broadest sense, with all people in which there are problems of value.”
(Kuguradi, 2006, pp. 3-7).

Abstract

Although ethics -which emerged as a philosophical discipline from
morality- seems to be a modern world concept but there is no doubt that
its history is almost as old as the history of humanity. First of all, ethics
began to appear in moral debates before emerging as an important
theoretical notion. Today, as well as social life, ethical discussions have
increased remarkably in professional fields, especially in academia and
academic studies. The aim of this study is to determine the relationship
between the ethical problematic, which also has an important place
academically, and the studies in the field of political science, by
subjecting it to bibliometric analysis. The data were analyzed using
the “bibliometrix” package in the R-Studio programming language
in the R program, which is an open source statistical program. Based
on the analyses carried out; The first three authors with the highest
h-index for ethics research in the Web of Science database are Allen N.
(5), Hutchings K. (5) and Appiah K. A. (12); The first three countries
producing the most articles are the USA, the United Kingdom and
Australia, while the countries most open to cooperation are Norway,
Switzerland, France and China. It has been determined that the top
3 journals in which the articles on this subject are published the most
are “Ethics & International Affairs”, “Ethics & Global Politics” and
“Political Theory”. The most-frequently-used keywords are ethics
(238), politics (102), war (47), justice (48), politics (45), law (41),
democracy (33), power (33), state (29).

Keywords: Ethics, Morality, Political Sciences, Bibliometric Analysis

The set of moral values that arise from this relationship
and belong to the society has been transmitted through
generations and has been tried to be idealized for centuries by
being embodied to find the “highest good” and to distinguish
between “right” and “wrong”, “good” and evil. “Ethics or moral
philosophy is the philosophical discipline that tends towards this

phenomenon” (Cevizci, 2002, p. 5).
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In other words, ethics can be defined as the theory of
moral principles that discusses the quality of moral
concepts and phenomena and deals with the world
of value (Cevizci, 2002, p. 2). Ethics which deals with
moral behavior, action, and judgments, has become an
important part of philosophy and science. “In other words,
where morality is the practice of action, ethics must be the
theory of action” (Cevizci, 2002, p. 5). In short, ethics is
the work of thinking about moral values and judgments;
it is the philosophy of morality (Frankena, 2007, p. 20).

Ethics has emerged as a philosophy of values that seeks
answers to all kinds of questions that may be asked in
people’s relationships within the framework of “good-
bad” or “right-wrong” evaluations (Cobanoglu, 2007, p.
7). The ethical environment that consists of these values
is the climate of thought that surrounds us and determines
how we live. It determines what we find acceptable or
unacceptable, what we appreciate or despise, and our
understanding of when things are going well and badly. It
reveals what is optional or necessary in relationships with
others. It shows for what reasons we should feel pride
or shame, anger or gratitude; it shapes our emotional
responses by determining what is forgivable and what
is not. In short, it determines our behavioral criteria

(Blackburn, 2017, p. 9).

Morality, on the other hand, not only regulates social
relations but also differs according to the conditions it is
in. Moral concepts, which can be considered the founders
of social forms, change as the social one changes since
they are embodied in social life. (Maclntyre, 2001, pp.
5-6). It is Ethics that makes the moral values that form
the basis of human relations, their change, and the values
that emerge with change, into philosophical objects by
subjecting them to an evaluation in terms of morality
within the framework of ‘good’ or ‘bad’, ‘right’ or
‘wrong’. “In short, ethics is about evaluating the bebaviors
and the consequences of behaviors by the means of wrong-right,
good-bad, virtue and defect” (Aydin, 2017, p. 4).

Ethics and Morality

The words ethics and morality could be used
interchangeably in everyday language, even in
philosophy. However, while morality expresses a

phenomenon experienced at the individual, group, and
social level, ethics becomes the name of the philosophical
discipline that examines and classifies, compares, and
criticizes moral teachings (Ozlem, 2004, pp. 22-23).
Ethics, as a philosophical approach, understands itself as
the science of morality and the universe of moral values,
thus examining human action in terms of the conditions
of morality that exist. Morality, on the other hand, refers
to the quality that allows defining an action as good or
bad in terms of morality (Mahmutoglu, 2009, p. 229).

The word ethics is derived from the Greek word “ethos”,
which means “character”, and the word morale is derived from
the Latin word “mos”. And both contain meanings such as
custom, tradition, habit, character, temperament, etc. The word
“morality” which we use instead of “moral”, also derives from
the Arabic root “hulk” which again corresponds to the meanings
of custom, traditdon, habit, character, etc. Accordingly, the
words “ethical”, “moral” and “morality” are words that have the
same meaning, if slight differences are ignored. The difference
between them arises when they are considered not according to
their etymology but according to their philosophical meaning
(Ozlem, 2004, pp. 22-23). In this context, morality refers to
the set of norms, principles, rules, and values that regulate and
make sense of human relations with all other beings within
certain forms and actions in this field. Accordingly, morality
can be expressed as a set of rules that determine how these
given values are kept alive or as a set of certain kinds of beliefs,
commandments, prohibitions, norms, and values that determine
the conditions of coexistence of a human community and the
set of customs and traditions derived from these values (Cevizci,
2002, p. 3). Therefore, morality is a relative concept that can
vary from society to society, and even between different groups
within the same society where there are differences in terms of
their rules and practices. (Aydm, 2017, p. 1). In other words,
morality is a social institution. In this respect, morality is
similar to laws, customs, or etiquette, but unlike others, moral
codes are not established in any legislative process, nor are the
consequences of an action judged by judicial means; instead,
they have verbal sanctions that express good or evil, right or
wrong, such as praise and condemnation (Frankena, 2007, pp.
24-25). And the purpose of morality, with its all forms and rules,
is to regulate social relations and enable people to live in a good
society (Frankena, 2007, p. 211).

The ethics that underpin any form of social-moral relations are
more inclusive, more individual, and more philosophical than
moral codes (Fromm, 1995, p. XXXVII). Ethics is concerned
with investigating the causes of all human behaviors and actions
before the formation or set of rules and subjecting them to
evaluation (Aydm, 2017, p. 1). because human relations are
related to the problems of value which arise from actions and
behaviors (Kuguradi, 2006, pp. 11-12). The function of ethics
here is not to form any moral system and ask people to conform
to the relevant rules; rather, it is to study the phenomenon of
“morality”. In other words, “ethics is the discipline of philosophy
that makes morality, which is a field of practical activity, a subject of
theoretical study” (Ozlem, 2004, p. 23).

Historical Adventure

In the 6th century BC, man began to question the universe
and his place in it. “Because bebind all the changes be sees, there is
an order that be can grasp with bis thoughts and this order must be
explored”. After this, there is “a slope where the problem of nature
turns into a problem of man, society and morality” (Dirtsken,
2016, p. 7).
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Morality and moral relations that are significantly decisive
in the human world constitute the social reality via the
reality of the human being, hence the history of humanity.
The system of moral rules, which absolutely exists in every
historical period in every society and has changed and
transformed from society to society throughout history has
been embodied by attributing different meanings at different
times within social life forms. Therefore, the first thing
noticed by a person who starts thinking and working on
morality is the multiplicity and relativity of moral principles
(Ozlem, 2004, p. 18). In this case, how should a person who
wants to examine morality act (Akarsu, 1970, p. 1)? Moral
philosophy is an activity to answer these questions and thus
produced ethical theories. Although different answers were
given to these questions in different periods, all claim that
they always aimed for ‘the best’. ! This is perhaps the only
common ideal that man has pursued since the beginning of
human history. Theories, which are based on ‘the best’ and
explain it through different concepts or perspectives’ in
different times have emerged around this ideal.

Natural and social philosophy had emerged after
humanbeing began to question the order of the universe
and his place in it. Ethical theories, on the other hand, are
the oldest theories within this social philosophy and, as
mentioned above, they deal with the issue of “the highest
good”. In other words, the history of ethics has manifested
itself through the efforts to reveal what “the highest good” is.
In all these teachings the “highest good” is called happiness
(eudaimonia) as something to be attained, the ultimate goal
(telos) (Ozlem, 2004, p. 41). Such understandings are also
called Eudaimonism. Ancient moral philosophy is based
on Eudaimonism and it has appeared in different forms
throughout the history of philosophy. In particular, it is seen
as a basic concept in moral philosophy of Socrates (Akarsu,
1970, p. 14). As the first thinker developing a theory about
“morality” in the history of Western thought, Socrates’
moral teaching is a eudaimonist teaching. According to
him, happiness is “the highest good” and the ultimate goal
of human actions. Happiness as “the highest good” is the
highest value.

1 Especially in terms of recent discussions, it is necessary to add the
concept of “right” next to the concept of “best” or “good”. As Rawls
says, "The two main concepts of ethics are the right and the good
ones... The structure of an ethical theory, then, is largely determined by
?%vglt de;Hn)es and connects these two fundamental concepts” (Rawls,

P21

2 One of the first determinations to be made by a person who encounters
a multiplicity of morals may be the relativity of moral principles, in
short, in which the values, norms, beliefs and thoughts on which all
these various morals are based remain relative. Or the same person
mag/ fail to digest this relativity and move toward entrenching basic
and universal moral principles that can be unifying for all humanity,
and thus transcending the existing diversity of a chaotic nature. [n
fact, this is the situation that philosophers interested in ethics initially
encountered when we look at the history of philosophy. Indeed, from
these first observations, arriving at a relativism or, on the contrary, trying
to develop a single, encompassing and binding morality, a universal
morality, resorting to universalism, have been two main directions,
two basic intra-ethical orientations that have been encountered since
antiquity and continue today (Ozlem, 2004: 18-19).
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Other hand, like his preceptor Socrates, Plato developed
a universalist view against the relativism® of the sophists
both in his general philosophy and in his moral teaching.
According to him, the goal of human’ moral life is to attain
happiness which is “the highest good” (Ozlem, 2004, pp.
41-46). These two great philosophers, with their rational/
universal moral understanding became the beginning of
ethical universalism in the history of philosophy.

Aristotle, a student of Plato, was considered the first ethicist
who made ethics a discipline of philosophy by critically and
systematically addressing all moral teachings before him.
Aristotle who largely followed Plato in his moral teaching is a
finalist and rationalist in this sense.

However, since he does not adopt the Plato’s world of ideas,
he bases his moral teaching not on an abstract human idea,
but on perceptible human being who is in relation to the
world and his environment.

Here, the happiness is what will be achieved by human
self-realization and for this reason it should be a goal
that all people want to achieve more than anything else.
(Ozlem, 2004, pp. 49-52). Aristotle clarified this goal in
his Nicomachean Ethics, with the answer to the question
of what good is that “what everything desires” (Aristoteles,
1999). According to him, like everything else, man moves
towards what he desires (telos) and eventually reaches it,
that is the “good life”. As for the Stoics, all activities in life
are directed towards happiness which is the “highest good”
and morality is a philosophy of life that introduce the way
to this happiness.

Eudaimonist ethical approach which is based on the “highest
good” continues from antiquity to Kant. However, Kant
would undermine this doctrine. According to Kant, ethics
could not be based on the goal of “the highest good” or
happiness. The basis of ethics should be based on an absolute
and universal law that applies to everyone. Well, as regards
ethics, “what kind of law should be the universal law with
absolute validity?” A law in which all human activities that
obey this law could be “moral” (Ozlem, 2004, pp. 69-71).
According to Kant, the law of moral action could not be
based on the forms such as knowledge of nature, sensations,
emotions, etc., since it is in Reason itself. This Reason must
have a universal and necessary imperious law and the ‘good’
must come immediately after this law. But only free people
could make such a law. Freedom, on the other hand, is the
ability of a person to legislate for himself by using his will
(autonomy) (Ozlem, 2004, p. 65). “Liberty manifests itself
only in demanding and obeying such a law and the law is the
condition of our attainment of the knowledge of freedom.

3 With the argument that “man is the measure of everything”, the
Sophists, who regarded human beings as the basic measure, put
subjectivity in the foreground and argued that knowledge and values
were relative, that there was no objective reality that applies to
eve;y(lme, and that knowledge had a value only to the extent of its
usefulness.
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Hence, “the moral law leads us directly to the concept
of freedom and freedom is the reason for the moral law
(ratio essindi), while the moral law is the reason for
understanding the freedom (ratio cognoscendi)” (Kant,

1999, p. 34).

So, the moral law is a phenomenon of practical Reason
in the Kantian sense (Factum Rationis-Factum der
Vernunft) Thus, in Kant, autonomy, freedom, moral law,
practical Reason are one and the same thing. Freedom
appears in the form of a moral imperative through the
concept of practical reason. This requires an initial
assumption, which Kant conceptualizes as “Duty”
(“Categorical Imperative”) (Oren, 2017, p. 66). Duty,
that is, the moral law, is an ‘categorical imperative’ by
the means of an imperative we impose on ourselves out
of natural determination. It is categorical because it is a
freely made law that steers the action. Accordingly, moral
life is based on the will and the moral law. Compliance
with the moral law is a ‘duty’, not an obligation. because
the duty is an imperative that we willingly accept to do
and take responsibility of it (Ozlem, 2004, pp. 70-73). No
one in the history of Western philosophy has said more
strongly than Kant that our ordinary moral consciousness
could be worthy only when duty is fulfilled just because
of being a duty (Singer, 2012, p. 425).

After Kant, Spinoza appears in the ongoing debate over
the specific characteristics of the moral law. Spinoza was
the first representative of deterministic ethics by arguing
that the will that is active in moral life is a determination
related to the creation of man. Again, within the
framework of the deterministic view, according to
Marx, morality is a superstructure formation in social
life determined by the relations of production because
it manifests itself in human actions that are shaped by
the concepts of ‘good’ and ‘bad’ determined according
to the ideologies of the ruling class. In other words, the
substructure (base) that expresses the material modes of
production that determine human relations according
to Marx determines the way of life of man and society,
that is, the superstructure. For this reason, morality
is a phenomenon that must be evaluated within the
framework of the ideologies of the classes struggling
to seize the means of production. This means that any
morality can only exist within an ideology and as a
continuation of it (Ozlem, 2004, p. 104). The issue of
morality, which has come to the present day through
different moments* in the period after Kant, maintains
its importance in the social order and continues on its
way with new discussions and regulations.

4 The changing moments from determinism to existentialism, which
form the question of morality or ethics and the criterion of morality
within the framework of the concepts of “freedom” — “will” —
“subject” — “reason”, have been determined by important names
such as Nietzsche, Descartes, Kiekegaard, Heidegger, Jaspers,
Sartre.

Ethics and Political Science

It is inevitable that ethics, which forms the backbone of social
philosophy/s, will be one of the subjects of political science.
It is unthinkable that morality has not been discussed in the
relationship between human-society-politics from the earliest
ages to the present day and that morality is the creator of
ethics. In Ancient Greece where morality was grounded and
even identified with happiness, morality and politics formed
an intertwined whole because politics was the instrument of
happiness. Happiness is a goal of a man as the person himself
who will be happy (Agaogullari, 2015, p. 86). It can be achieved
by not alone but only within a gathering society with other
people he needs. For example, according to Socrates, the
social-political union that will enable man to achieve his
ultimate goal, happiness, can be none other than the ‘Polis’.

The goal of Plato’s moral doctrine about human happiness is
to reveal universal values about human actions and to elucidate
the behaviors associated with it. It is this universal quest that
causes this doctrine to acquire a political content. Therefore,
all of Plato’s teachings are a holistic in which the moral and the
political are intertwined (Durtisken, 2016, p. 206). In Aristotle,
as in Plato, morality and politics were inseparable. According
to Aristotle, the only moral and intellectual way of life that
aims at the best for man is the state (Agaogullari, 2015, p. 189).

A political life that operates in line with the goal of happiness
is natural and inevitable for people; it is the universal nature
of people to live in the ‘Polices’ and have relationships by
uniting around a common good (Abramson, 2012, p. 115). “In
this context, Aristotle attributes the existence of man to bis ethical
existence and then to bis political existence and establishes this link
through action (praxis). In this case, according to Avistotle, “the way
to reach the “good life” is to be a politically active person” (Kok &
Kalkan, 2019, p. 245). While Aristotle says that it is possible
to have a good life as a human being by having a good social
life, he introduces that his moral doctrine political doctrines
are related (Dirtigken, 2016, p. 277).

The field in which morality interacts with politics at the
theoretical level is the scientific field. Therefore, this
relationship that is inevitable in practice is also inevitable in
theory and ethics encompasses inexhaustible debates both in
ancient thought and in the contemporary intellectual era.

Today, the issue of ethics is usually related to the problem of
“value” that arises in scientific-theoretical studies and practices.
"This issue is very prominent in the field of political science,
especially in field studies on violence and war. In the relevant
literature, many discussions on ethical problems that arise
during research and practice are encountered. For example,
in his work “Beyond the Field: Ethics after Fieldwork in Politically
Dynamic  Contexts”, Knott (2019) questions how ethical
obligations should respond to dynamic and unstable situations
and makes some suggestions in response (Knott, 2019).
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Shesterinina (2019), examines the possible effects of ethical
principles on research by questioning the relationship
between empathy and emotions by asking the following
questions; Is it ethical to empathize with some, but not
all, of the participants? Can ethical principles be applied
in situations of violent conflict, such as civil war, in similar
ways to the conditions of other fieldwork? How do emotions
affect the research process on such topics? (Shesterinina,
2019, pp. 190-191). In “Ethics, Empathy, And Fear in Research
on Violent Conflict. Ethics of Research in Conflict Environments
“, Campbell (2017) examines the place of fieldwork ethics
in societies torn apart by large-scale violence and war,
drawing attention to the ethical principles developed in
human research in general and expanding the field of
ethical debate (Campbell, 2017, pp. 90-91). In their study
of how vulnerability and conflict raise ethical dilemmas,
Furman and Lake (2018) make a series of suggestions for
overcoming the challenges of studying political violence

(Cronin-Furman & Lake, 2018, p. 607).

In his work “Ethics Abroad: Fieldwork in Fragile and
Violent Contexts. Words, Images, Enemies: Securitization and
International Politics”, Williams (2003) not only provides
a framework for the analysis of the dynamics of ‘security’
by developing a reflexive approach that focuses on specific
social practices that create and facilitate securitizations,
decisions that make issues a matter of ‘security’, and even
the ethics of theorizing and analyzing security, but also
argues that an engagement with political ethics should be
a matter of fundamental concern (Williams, 2003, p. 528).
Securitization theory is directly linked to recent research
on the role of thought, action, and ethics in constructivist
theories of international relations (Williams, 2003, p. 512),
and in this context the study occupies an important place for
the field of political science. In the study of “ Deliberation Before
The Revolution: Toward an Ethics of Deliberative Democracy in
an Unjust World”, Fung examines the relationship between
deliberative democracy and ethics and points out that the
conditions of negotiation can improve under the guidance
of ethics, citing the lack of ethical proposals in discussions
of deliberative democracy (Fung, 2005, p. 400). Ruiz et al.
(2011) assesses the extent to which new forms of digital
debate are in line with Habermas’s principles of democratic
debate considering his discursive ethics as the basic
normative criterion (Ruiz et al., 2011, p. 463). In this study,
the authors who are interested in the rules that provide
discursive ethics base their choice on the central position
of discursive ethical theory as a normative framework for
the discussion of communication and democracy(Ruiz et
al., 2011, p. 466). Being aware of that research on ethics
and values has a rich tradition in philosophy, sociology,
and political science, Van der Wal et al. address debates
within public administration, particularly those related
to administrative ethics focusing on recent administrative
debates (public and private) related to organizational values
in their work (Van der Wal, De Graaf, & Lasthuizen, 2008,
p. 465).
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As seen in these and similar studies, the problem of ethical
values in ethics-related studies is very challenging at some
points but also raises many new discussions. Accordingly,
discussions about “which criteria will be used in the stages
of theorization, data collection, literature review, analysis,
experimental process, selection and information of subjects,
proving the assumption and putting the data into practice”
(Resnik, 2004) and according to which principles, rules
and standards these criteria will be determined become
important. As such, the task of ethics is to produce norms
that take into account value, human beings, human life
and freedom. Thus, ethical principles express not just
what is good but also how something is judged by as good
(Pieper, 1999).

Importance of Research

Ethics is one of the most important concepts of scientific
studies in question. In this sense, as one of the subjects
that should be emphasized academically, the notion
of ethics needs to be dealt with, examined, and taught
(Ruacan, 2005, p. 1). “In this respect, academic ethics
means to comply with the rules of ethical behavior in
sharing the knowledge and experiences of academicians
in the process of scientific studies and academic activities
and transferring them to their students, in the production
and evaluation of scientific studies, in the rewarding and
raising stages in relations with different stakeholders of
the society, in the structuring of scientific institutions
and universities based on scientific competence and in
the training of well-trained scientists at every stage of
the activities” (TUBA Committee on Scientific Ethics,
2002). Academic ethics is the basic value that every
academician must apply carefully without exception to
protect and maintain scientific freedom and where social
and scientific responsibilities are defined. For this reason,
academics who are in contact with society and have the
potential to have an impact on society should establish a
mechanism that can directly control themselves (Biiken,
2006, p. 167). This mechanism, on the one hand, guides
the academicians on ethical behaviors and ensures that
the professional ideals are shared and protected by the
society and the professionals together, on the other hand,
it also determines the unethical behaviors that should not
be exhibited (Basaran, Ekinci, & Arikan, 2017, p. 198).
So, the strategies for ethically grounding and evaluating
action will have emerged by this way. As regards
professional ethics, the written ethical rules which restrict
the unethical tendencies of the members, contain various
and effective sanctions for those who do not comply with
the rules, and regulate professional competition provides
the aforementioned mechanism (Erdirencelebi & Filizoz,
2019, p. 1231), but its operability and validity is a matter
of debate.
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Considering the aims of ethics, as Pieper mentioned, “ro
explain the human practice in terms of its moral character;
develop a critical, morally determined consciousness; to establish
a form of ethical argumentation and grounding processes for
criticism; to show that moral action does not depend on man’s
pleasure, but is an indispensable atrtribute of bis existence as a
buman being; teaching to love people” (Pieper, 1999, p. 18),
it is meaningful to review the ethical rules, especially in
terms of scientific studies.

Method

This study was carried out according to the descriptive
research design and using the bibliometric analysis method,
which allows one to deal with the studies carried out in the
past or are currently ongoing without affecting the situation,
conditions, and events (Karasar, 2007). Bibliometric studies
are carried out to identify new information, conceptual
developments, the volume of data, citation network,
trends of researchers over time, research themes, and
changes in the boundaries of disciplines, to identify the
most productive academicians, institutions, or countries
and to present the “big picture”(Karaca & Akbaba, 2020,
p- 790). The data regarding the studies were obtained
through the R-Studio program. R-Studio programs that
allow the use of bibliometric analyses are very suitable for
quantitative research (Aria & Cuccurullo, 2017).

To perform bibliometric analysis, the keyword ‘ethic’
was searched in the WoS database. As a result of the first
search, the number of works published between 1970
and 2021 with the keyword ethics was determined as
259,099 in all document types. It was determined that
5370 works in the relevant field were published, which
was limited to the category of ‘political science’ studies.
Then, the ‘article’ keyword filter was used and it was seen
that a total of 3408 works were published in the political
science category.

The study includes 3408 documents after the ‘article’
limitation of the data file, the system can download
works up to 500, the ‘plaintext’ option is selected and
the documents between 1-500, then respectively 501-
1000, 1001-1500, 1501-2000, 2001-2500, 2501-3000,
3001-3408 are downloaded as plaintext. The ‘plaintext’
file taken from the database was loaded into the data
section in the ‘biblioshiny’ interface directed by R Studio
and made ready for analysis. The ‘Biblioshiny’ interface
provides the possibility to limit itself. Therefore, ‘article;
book’, ‘article; book chapter’, and ‘article; proceedings
paper’ type documents were not included in the data
set and the research was carried out on a total of 3323
articles. It is noteworthy that publications on ethics are
generally single-authored publications.

100

I Table 1. Basic information about the data.

Time Range 1970:2021

Source (Journal, book, etc.) 614

Article 3323

Average citations per document 6,842

Average annual citations per publication 0,6781

Authors 3333

Number of single-author publications 2695

Number of publications per author 0,997
Number of authors per document 1

Results

As a result of the bibliometric analysis conducted under the
title of ethics, a total of 3323 articles were reached. I Table
1 contains basic information about the publications about the
keyword ethics in the field of political science.

W Table 2. Distribution of the number of articles by years.

Year N:ﬂgfés(’f Percent (%)
1970-1975 12 0,36
1976-1980 30 0,90
1981-1985 25 0,75
1986-1990 30 0,90
1991-1995 66 1,99
1996-2000 78 2,35
2001-2005 123 3,70
2006-2010 595 17,91
2011-2015 1021 30,73
2016-2021 1343 40,42

The number of publications and the number of authors
is very close to each other. The number of publications
with a single author constitutes 89.2266% of the total
number of publications.

The number of articles by year is given in Bl Table 2.
Considering B Table 2, it is clear that the articles in the
WoS database began to be published in 1970. This is
because the WoS database started collecting data from
this date.

It is seen that the highest number of articles (1343) in the
political science category were published between 2016-
2021. Articles published after 2010 constitute 71.15% of
the total publications. In light of these data, in the 2000s,
the issue of ethics in the field of political science began to
be discussed more than in other years.

In the search of the WoS database with the concept of ‘Ethic’,
it was determined that a total of 614 different journals were

published in the field of political science.
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ETHICS & INTERNATIONAL AFFAIRS
ETHICS & GLOBAL POLITICS
POLITICAL THEORY
ON HUMAN NATURE: BIOLOGY PSYCHOLOGY ETHICS..
JOURNAL OF INTERNATIONAL POLITICAL THEORY
CRITICAL REVIEW OF INTERNATIONAL SOCIAL AND...
POLITICAL STUDIES
ANNALS OF THE AMERICAN ACADEMY OF POLITICAL...
JOURNAL OF POLITICS
ASHGATE RESEARCH COMPANION TO MILITARY ETHICS
EUROPEAN JOURNAL OF POLITICAL THEORY
RETHINKING MARXISM-A JOURNAL OF ECONOMICS...
AMERICAN POLITICAL SCIENCE REVIEW
PS-POLITICAL SCIENCE & POLITICS
INTERNATIONAL THEORY
poLITY
IDENTITY POLITICAL FREEDOM AND COLLECTIVE...
PHILOSOPHY & PUBLIC AFFAIRS
INTERNATIONAL STUDIES REVIEW
ENVIRONMENTAL POLITICS

UNIVERSITY OF OXFORD
AUSTRALIAN NATIONAL UNIVERSITY
HARVARD UNIVERSITY
KING’S COLLEGE LONDON UNIVERSITY
THE UNIVERSITY OF MANCHESTER
UNIVERSITY OF HAIFA
THE UNIVERSITY OF SHEFFIELD
PRINCETON UNIVERSITY
UNIVERSITY OF WARWICK
UNIVERSITY OF TORONTO
UNIVERSITY OF CALIFORNIA, IRVINE
UNIVERSITY OF BIRMINGHAM
STANFORD UNIVERSITY
UNIVERSITY OF MELBOURNE
GEORGETOWN UNIVERSITY
COLUMBIA UNIVERSITY
UNIVERSITY OF OTTAWA

LONDON SCHOOL OF ECONOMICS AND...
CHARLES STURT UNIVERSITY
DUKE UNIVERSITY

0 50 100 150

W Figure 1. Journals with the most publications.

B Figure 1 shows the top 20 journals with the highest
number of articles published on this subject. Considering
the number of publications of the articles on the subject
discussed, it is seen that the first 3 journals are “Ethics &
International Affairs” (EIA), “Ethics & Global Politics”
(EGP), and “Political Theory” (PT). There is no journal
from Tirkiye among the most published journals.

Information on the authors who produced the most articles
on the subject is given in I Table 3. A total of 3333 authors,
with multiple authors or individuals, have written articles on
the subject of ethics. Considering the number of articles per
author, the rate was found to be 0.997. When I Table 3
shows that the first three authors who wrote the most articles
on ethics are Souffrant E. M. (22), Allen N. (15), and Brennan
J. (12). Souffrant E. M. teaches at the University of North
Carolina in the USA, Allen N. at the University of Essex in the
UK, and Brennan J. at Georgetown University in the USA.
No researcher works in Tiirkiye who is in the top 20.

Wl Table 3. Top publishing authors.

Author Author N:miszésd
E:Sl\c/l)uffrant 22 11. Beerbohm E 12
2. Allen N 15 12. Campbell T 12
3. Brennan J 15 13. Raikka J 12
4. Gross M. L 15 14. Cohen Ali 11
5. Inda Xj 15 15. De Wispelaere J 10
6. Antholis W 14 16. Dowding K 10
7. Birch S 14 17. Robinson F 10
8. Coates Aj 14 18. Veggeland N 10
9. Talbott S 14 19. White S 10
10. Monroe Kr 13 20. lannone Ap 9

Wl Table 4 shows the top 20 authors who have published
articles in the field of ethics and are ranked according to the
h-index of their articles in this field.
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W Figure 2. Top publishing universities.

In B Table 4, it is seen that Coles R. is the author who
started production the earliest among the 20 authors with
the highest h-index in this field among the authors who
published on the subject of ethics. Following Coles, De
Wispelaere J, Dowding K, White S., and D Allmayr F.
started publishing on ethics in 2003. Especially Coles is
one of the leading authors in this field.

Among the H-indexed authors, Behr H. was the last to
start production.

W Table 4. Information on the authors’ subject area h indexes and
total citation numbers.

Total
Rank/Author " of Iil:::l):: StYagt;?g
Citations
1. Allen N 5 71 9 2009
2. Hutchings K 5 61 6 2007
3. Appiah K A 4 233 6 2005
4. Birch S 4 61 8 2010
5. Buchanan A 4 97 5 2007
6. De Wispelaere J 4 41 9 2003
7. Dowding K 4 41 9 2003
8. Hurd | 4 58 4 2011
9. Lenard Pt 4 56 5 2012
10. Newman S 4 51 4 2004
11. Parker O 4 54 4 2005
12. Vigoda-Gadot E 4 186 4 2007
13. White S 4 41 9 2003
14. Behr H 3 24 3 2013
15. Bellamy Aj 3 180 4 2004
16. Brown D 3 10 3 2015
17. Brunstetter D 3 71 3 2011
18. Burgess Jp 3 31 3 2009
19. Coles R 3 24 3 1992
20. Dallmayr F 3 74 4 2003
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The author at the top of the H index ranking is Allen N.
Although he began publishing at a later date (2009) than
other authors, the author has been more influential than
other authors.

Country Scientific Production

3

=
-~ = . -

W Figure 3. Country scientific production.

Considering the universities that show the most interest
in studies on the concept of ethics, that Oxford University
ranks first; the Australian National University is in second
place and Harvard University is in third place. Information
about the countries of the authors who prioritize studies
in the field of ethics is shown in B Figure 3. The number
of articles by the authors in the countries is shown on the
map with two different colors and the tones of these colors.
While the blue color indicates the low or high number
of articles, the gray color indicates that there is no article
written in this field. Light blue indicates that the number
of articles on the subject is low, and dark blue indicates that
the number of articles is high.

Considering the quantitative data on the map, the USA with
950 studies, England with 551 studies, and Australia with
199 studies are in the first three places. The map shows a
large part of the African continent and the inner parts of
Asia where the gray area is high. It can be interpreted that
there is a limited number of articles published on ethics in
these fields or that the studies are not processed in the WoS
database.

B Figure 4 shows the countries and collaboration rates
of the corresponding authors in the articles. Of the 3323
journal articles on ethics in the WoS database, 2695 are
single studies. In light of this information, it can be said
that authors are more inclined to publish alone rather
than collaboratively. B Figure 4 shows MCP and DCP
codes. While MCP (Multiple Country Publications) shows
the publications made with participants from more than
one country (different countries), SCP (Single Country
Publications) refers to the publications made by researchers
in the same country.
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W Figure 4. Number of articles by corresponding author.

In B Table 5, the countries ranked in the top 20 in the
article published on the subject and their cooperation rates
are given.

When W Table 5 is considered, it is seen that the USA
(SCP:861, MCP:89) with 950 articles, England (SCP:489,
MCP:62) with 551 articles, and Australia (SCP:166,
MCP:33) with 199 articles are in the top three. Although
the USA is at the top in terms of scientific productivity
with 950 studies, the rate of cooperation is lower than in
other countries. It is noteworthy that US researchers mostly
publish with their colleagues in the same country based on
domestic production.

W Table 5. Countries of corresponding authors, number of articles,
and SCP-MCP ratios.

Number

Country of Articles SCP MCP MCP Ratio
USA 950 861 89 0,9
England 551 489 62 0,11
Australia 199 166 33 0,16
Canada 183 159 24 0,13
Netherlands 88 78 10 0,11
Germany 87 75 12 0,13
Israel 57 51 6 0,1
[taly 48 40 8 0,16
Norway 48 33 15 0,31
Spain 48 42 6 0,12
Sweden 37 32 5 0,13
China 36 28 8 0,22
Denmark 32 26 6 0,18
France 32 24 8 0,25
Finland 29 27 2 0,07
Ireland 25 24 1 0,04
Switzerland 24 15 6 0,25
Argentina 23 21 2 0,09
India 20 18 2 0,1
New Zeland 20 18 4 0,2

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



A Bibliometric Analysis of WoS Ethical Studies in Political Science in between 1970-2021

Countries with low MCP rates are Finland, India,
Israel, New Zealand, and Ireland. This situation can
be interpreted as the researchers in these countries
being closed to international collaborative studies.
The countries most open to cooperation are Norway,
Switzerland, France, and China. When the table is
examined, it becomes clear that Tirkiye’s scientific
productivity in this field is not high enough to be in the
top 20. Although it is not included in the table, Tiirkiye
is in the 21st place with 19 publications in this field. Of
these articles, 17 are SCP articles and 2 are MCP articles.

B Table 6 contains the most cited studies worldwide
in WoS related to the keyword ‘ethic’. When the table
is considered, Williams M. C., which deals with the
relationship between securitization and international
politics in his study titled “Words, Images, Enemies:
Securitization and International Politics”, ranks first
with 561 references; David Schlosberg is in second place
with his work “Reconceiving Environmental Justice:
Global Movements And Political Theories” with a total
of 528 citations; Diefenbach T. third with 378 citations
for his work titled “New Public Management in Public
Sector Organizations: The Dark Sides of Managerialistic
‘Enlightenment’”; “T'oward an Anthropology of Public
Policy” Janine R. Wedel ranks fourth with 203 citations;
“What’s Valued Most? Zeger Van Der Wal, et al. ranked
fifth with their work titled “A Comparative Empirical
Study on the Differences and Similarities between the
Organizational Values of the Public and Private Sector”

Gecision-making representation
nenmmnr.e corruption history cimsts-change

g_ovemance management

institutions

information CONTIICT
identity
immigration

business II!IIIIS

war--m AW gender s

ethics:238

5 oo gt JU UGG [NONICY s

cmzenshm[espons““"w Ehamrmum

intemational-relations

Wl Figure 5. Word Cloud

Word cloud, which is one of the text mining methods,
reveals the most used words in a text or paragraph. The
keyword in the center shows the most used word specitfic
to the subject area. The size of the words, on the other
hand, indicates the frequency of use of the keywords in
the research carried out for the subject area. The small
size of the word means that the word is used less.(Karaca
& Akbaba, 2020, p. 790)
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In W Figure 5, there is a word cloud for the keywords
included in the studies on the concept of ethics.
Considering B Figure 5, the most used keywords are;
ethics (238), politics (102), war (47), justice (48), politics
(45), law (41), democracy (33), power (33), and state
(29). These results reveal the relationship between the
research on the concept of ethics in the field of political
science and the concepts that concern almost all of
humanity such as war, justice, law, and democracy, and
how important the issue of ethics is.

Conclusion

In this study, the WoS database was searched using the
‘ethic’ key concept. It was determined that there were
5370 articles in the relevant field in the search, which
was limited to the category of political science research.
The ‘article’ limitation was made and it was determined
that a total of 3408 works were published in the political
science category. A total of 3323 articles were subjected
to bibliometric analysis via the R-Studio program within
the framework of article and time range restrictions.
Information about in which years the studies were carried
out; journals that give the most place to studies on ethics;
to the researchers who have published the most on this
subject; h index, which researchers get from their studies
on ethics; scientific productivity of countries; the most
cited articles; the word cloud structure, which is one of
the text mining methods was obtained.

It was determined that the oldest articles in the database
were published in 1970. One of these articles is Sydney
E. Ahlstrom’s article “The Radical Turn in Theology and
Ethics: Why It Occurred in the 1960’s”. In this study,
Ahlstrom tried to explain the radical Changes in religion
and ethics in the 1960s in terms of war, urbanization, etc.

Research on studies dealing with the concept of ethics in
the field of political science in WoS has increased greatly
after 2010. Articles published after this date constitute
71.15% of the total publications. In light of these data,
it can be said that in the 2000s, the issue of ethics in the
field of political science began to be discussed more than
in other years. In addition, it is noteworthy that 40.42%
of the articles published were carried out between 2016
and 2021. This reveals that the issue of ethics attracts
more and more attention.

In the search of the WoS database with the concept of ‘Ethic’,
it was determined that a total of 614 different journals were
published in the field of political science. B Figure 1 shows the
top 20 journals with the highest number of articles published
on this subject.
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I Table 6. Most Cited Publications

Journal

Citation

Annual

Citation

Williams M. C.

David Schlosberg

Diefenbach T.

Janine R. Wedel,

Zeger Van Der
Wal, et. al.

Fung A.

Ruiz, C.,
Domingo, et. al.

Appiah K. A.

Clarke, N. et. al.

Gardiner, S. M

Till, K. E.

Neumann, R. P.

Amable, B.

Turner, M. D.

Prakash, A., &
Potoski, M.

Chalmers, |.

Kinderman, D.

Agnew, J.

Pittaway, E. et. al.

Bukovansky, M.

“Words, Images, Enemies: Securitization and International
Politics(2003)”

“Reconceiving Environmental Justice: Global Movements And
Political Theories(2004)”

“New Public Management in Public Sector Organizations: The
Dark Sides of Managerialistic ‘Enlightenment’(2009)"

“Toward an Anthropology of Public Policy(2005)"

“What's Valued Most? A Comparative Empirical Study on the
Differences and Similarities between the Organizational Values of
the Public and Private Sector(2008)"

“Deliberation before the Revolution: Toward an Ethics of
Deliberative Democracy in an Unjust World (2005)"

"Public Sphere 2.0? The Democratic Qualities of Citizen Debates
in Online Newspapers(2011)”

“The Politics of Identity (2005)"

"Globalising the consumer: Doing politics in an ethical
register(2007)"

“A Core Precautionary Principle (2006)"

“Wounded cities: Memory-work and a place-based ethics of
care(2012)"

“Moral and discursive geographies in the war for biodiversity in
Africa(2004)”

“Morals and politics in the ideology of neo-liberalism(2011)”

"Political ecology and the moral dimensions of “resource
conflicts”: the case of farmer—herder conflicts in the Sahel(2004)"

“Investing Up: FDI and the Cross-Country Diffusion of ISO 14001
Management Systems(2007)"

“Trying to do more Good than Harm in Policy and Practice: The
Role of Rigorous, Transparent, Up-to-Date Evaluations(2003)”

"Free us up so we can be responsible!” The co-evolution of
Corporate Social Responsibility and neo-liberalism in the UK,
1977-2010(2011)"

“Borders on the mind: re-framing border thinking(2008)"

"Stop Stealing Our Stories”: The Ethics of Research with
Vulnerable Groups (2010)”

“The hollowness of anti-corruption discourse(2006)"

International Studies Q.

Environmental Politics

Public Administration

The ANNALS of the A.
A.of P.andS. S.

Public Administration

Political Theory

The International
Journal of Press/Politics

American Academy of
Arts & Sciences

Political Geography

Journal of Political
Philosophy

Political Geography

Political Geography

Socio-Economic Review

Political Geography

International Studies
Quarterly

The ANNALS of the A.
A.of P.andS. S.

Socio-Economic Review

Ethics & Global Politics

Journal of Human
Practice

Review of International
Political Economy

561

528

378

203

190

177

172

167

158

156

155

155

155

155

145

138

137

135

124

122

28,05

27,7895

27

11,2778

12,6667

9,8333

14,3333

9,2778

9,875

9,1765

14,0909

8,1579

12,9167

8,1579

9,0625

6,9

12,4545

9,5385

7,1765
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Considering the number of publications of the articles
on the subject discussed, the first 3 journals are “Ethics
& International Affairs”, “Ethics & Global Politics” and
“Political Theory”. The top three authors who wrote the
most articles on ethics are Souffrant E. M. (22), Allen
N. (15), and Brennan J. (12). Souffrant E. M. teaches at
the University of North Carolina in the USA, Allen N.
at the University of Essex in the UK, and Brennan J. at
Georgetown University in the USA. No researcher is
working in Tirkiye who is in the top 20.

The author at the top of the H index ranking is Allen N.
Although he published at a later date (2009) than other
authors, he was more influential than other authors.
Considering the universities that show the most interest
in ethical research, Oxford University ranks first, the
Australian National University is in second, and Harvard
University third. Considering the quantitative data on
the map, the USA with 950 studies, England with 551
studies, and Australia with 199 studies are in the first
three. 2695 of 3323 journal articles on ethics in the WoS
database were single-authored studies. In light of this
information, it can be said that authors tend to publish
alone rather than collaboratively.

The results obtained in this study are thought to be
guiding political scientists working on the concept of
ethics. In the research, it has been revealed which are the
competent names, effective sources, current trends and
countries, and important journals in the subject area. In
line with the results of the study, the statements listed
below determine the important points for future studies
as follows;

Authors who plan to work in the field of ethics will be able
to easily learn which journals have the strongest impact
in the field as revealed in the study and will be able to
shape their studies in line with the articles published in
these journals. In addition, researchers will be able to see
which journals have international influence. Knowing
which articles and authors are the most cited in the field
and as analyses such as word cloud and word cloud reveal
which concepts are important, will help researchers to
focus on current issues.

There are other guiding elements for future work. This
study focused on articles searched in the WoS database
and studies other than the articles were not included
in the analysis. In other studies, other document types
can be examined and contributed to the literature. In
addition, the R Studio program is compatible with the
Scopus database. Future studies may also obtain valuable
results by examining the Scopus database.
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Ozet

Bu calisgmanin amact, tiniversite 6grencilerinin birinci yil deneyimleri
ile ilgili alanyazini sistematik olarak incelemektir. Bu amaci
gergeklestirmek iizere PRISMA-P teknigi kullanilmigtir. Inceleme,
Scopus veri tabaninda 2000-2019 yillar1 arasinda yayimlanmis olan
161 calismay1 icermektedir. Analiz sonuglar1 ¢aligmalarin neredeyse
yarisinin 2015-2019 yillari arasinda yapildigini ve calisma sayisinda
artig oldugunu gostermistir. Bu konuda en iiretken akademisyenler
Iskandinav iilkelerinden gelirken, ABD, Avustralya ve Ingiltere
cok sayida makale yayimlayan iilkelerdir. Sagirtici bir sekilde, bu
calismalarda nicel aragtirma deseninden daha ¢ok nitel aragtirma
desenleri yiiriitilmiistiir Aragurmanin bilgi tabanmin entelektiiel
yapisi, tniversitede ilk yilin, yiiksekogrenime gegisin ve 6grenciyi
okulda tutmanin énemini gozler 6niine sermistir. Akademik ve sosyal
uyum en sik ¢alisilan konularin baginda gelmektedir. Caligma, ilk yil
deneyiminin yapisi ve siirecleri hakkindaki alan yazindaki anlayisa bir
katki sunmaktadir.

Anahtar Kelimeler: bibliyometrik analiz, ilk y1l deneyimi, iniversite
ogrencileri, yiiksekogretim.

e first-year experience in higher education has

attracted the attention of institutions, academics,

and administrators for over a half-century. It is a

unique experience for students since they have to grapple

with the challenging consequences of the dramatic changes

in their lives (Feldman, 2005 & 2018). A comprehensive

glance on the literature puts forward important conclusions

about the trends of the studies. Previous research indicates

that when students spend the majority of their time on their

studies and try to interact with campus groups, they are
more likely to persist (Feldman, 2005; Pascarella, 2005).

Abstract

The purpose of the current study is to systematically review the
literature on the first-year college student experience. The study used
Preferred Reporting Items for Systematic Review and Meta-Analysis
Protocols (PRISMA-P) to review the studies. The review included
161 studies from 2000 to 2019 within the Scopus database. Results
indicated that almost half of the studies were conducted between
2015 and 2019 such that there is an increase in the number of studies.
Most productive scholars were from Nordic Countries on this topic
while the US, Australia, and UK published a high number of articles.
Surprisingly, there were more qualitative studies than quantitative
ones. Intellectual structure of knowledge base of research underlined
the importance of first-year in college, transition to higher education,
and student retention. Academic and social integration was the most
frequently studied topic. The study broadens our understanding of the
structure and processes of the first-year experience.

Keywords: bibliometric analysis. college students, first-year
experience, higher education.

On the other hand, studies indicate that the topic
itself is quite diverse and extensive (Harvey & Drew,
2006; Nagda et al., 2005; Pope et al., 2005). However,
some themes such as retention, success, assessment,
persistence, institutional and personal factors, adjustment
and support, learning and teaching are recurring in many
of the studies. Moreover, most of these studies are also
carried out in a single institution with relatively small
samples (Aypay et al., 2012; Harvey & Drew, 2006).
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The studies on first-year experiences of college students
emphasize expectations and feelings of students in addition
to their experiences. Students in higher education expect
effective teaching including interactive activities (Sander
et al., 2000). Crisp and his colleagues (2009) examined first
year student expectations and found that students cared
about constructive dialogue with staff. Smith and Wertlieb
(2005) focused on alignment between first year expectations
and experiences. The authors depicted that academic and
social expectations of the first-year students did not align
with their first year experiences. Gap or mismatch between
expectations and experiences put forward different feelings
for students. Match between expectations and experiences
yields a satisfaction and happiness while mismatch between
expectations and experiences cause to frustration and
sadness. To illustrate, Krallman and Holcomb (1997) found
that unrealistic academic, personal, and social expectations
led to disillusionment and failure in university students.

The another significant topic related to first-year experiences
of college students is academic and social integration. Tinto
(1975) stated that students adapting to academic and social
system of university insist on their education. Further,
literature indicated that first-year experience has crucial
importance for providing academic and social integration
of the students (Ishitani, 2016; Kairamo, 2012; Long et
al., 2006; Yorke & Thomas, 2003). Seving-Tuhanioglu
(2017) investigated first-year experiences of students in
personal and environmental domains such that academic
integration included academic proficiency, faculty support,
and faculty empathy while social integration included social
acknowledgement, affiliation, peer support, isolation, and
class comfort.

Theoretical background of the first-year experience of
college students is based mostly on student retention studies.
Positiveness of first-year experiences provide student
retention whereas negative first-year experiences cause
student attrition. Spady (1971) declared that courses and
faculty members have an impact on interaction between
student and environment in the model of undergraduate
dropout. Tinto (1975) explained student retention through
academic and social systems and commitments. Bean (1980)
linked student retention to life satisfaction of the students.
Pascarella  (1980) underlined importance of informal
interactions in Student-Faculty Informal Contact Model.

Few studies were theoretically grounded and carried out
a systematic exploration of first-year student experience
(Harvey & Drew, 2006). Comprehensive reviews were not
carried out on first-year students since the preparation of a
report by Harvey and Drew (2006). Feldman, who published
two books on this topic (2005, 2018) did an excellent job
analysing particular issues in regard to college students’ first
year experience. However, in our age of rapid change, factors
such as the demographics and generational needs of students
or the nature and context of institutions are altered briskly.
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Hence, experiences of first-year college students need to be
examined with a closer scrutiny at different intervals so as to
develop ways to help students to cope with the challenges
surrounding them. In this regard, a systematic analysis of
the literature on first-year college students’ experiences
might yield useful findings. To our knowledge, few studies
exist in the literature that cover the breadth of previous
studies on the first-year college experience. This study
attempts to address the gap in the literature and carries out
a systematic analysis of existing studies on the first-year
college experience.

The study particularly aims to explore published research
on the first-year college experience. More specifically, the
study seeks answers to the following questions:

1.What is the methodological distribution of studies
regarding the first-year college experience?

2.What is the volume, growth trajectory, and
geographic distribution of literature based on first
year experiences between 2000 and 2019?

3.What authors and documents on the first-year
experience have evidenced the greatest citation
impact over the past two decades?

4. What is the intellectual structure of knowledge base
of first-year experiences of the college students?

5.What are the topical foci of the studies regarding the
first-year college experience?

Method

The current study was designed as a bibliometric analysis
based on systematic review. Bibliometric analysis is a
technique using descriptive statistics to document research
in a typical field. Bibliometric analysis has become so popular
that topographical trends were examined within a body of
knowledge in the recent years (Hallinger & Kovacevic, 2019).
A systematic review aims to analyse emerging concepts or
themes in a pile of studies published on a particular topic. To
achieve this purpose, the study followed the steps offered by
Preferred Reporting Items for Systematic Review and Meta-
Analysis Protocols (PRISMA-P) to explore and elaborate the
studies under review (Shamseer et al., 2015).

Data Collection

Considering the purpose of the study and particular research
questions mentioned earlier, data for the present study was
gathered using Scopus-indexed journals since it allows to
generate databases for systematic reviews as emphasized by
Mongenon and Paul-Hus (2016). Scopus also enables to
reach high-quality research, which was a significant concern
during the data collection phase. In this review, the keyword
combination of “first-year experience and higher education
or college” was used by limiting studies to the last two
decades (since 2000).
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Identification

e Total articles identified (n = 253) |
e Articles within screening (n = 172)

e Eligible articles (n = 161) |
e Studies used in analysis (n = 161) |

W Figure 1 PRISMA flow diagram.

The period between 2000 and 2019 was selected
purposefully to be able to investigate the trends in the
21st century higher education context. Furthermore,
higher education literature has received a large corpus
of studies in recent decades as the study by Aparicio,
ITturralde, and Maseda (2021) showed. Scopus search with
the keyword combination yielded 253 studies published
in the journals between 2000 and 2019. From among
these studies, articles were included in the study while
commentaries, books, chapters, conference papers, and
editorials were excluded since they may be lack of blind
peer review. By screening the studies, 172 articles were
included. However, nine were excluded as they were not
coherent with the purpose of the study. Considering the
eligibility of the studies, 161 articles were selected for the
systematic review. Bl Figure 1 demonstrates the PRISMA
flow diagram.

Data Analysis

A publication classification form was constructed in an
Excel form to keep the data in addition to excel CSV file
downloaded from Scopus. The publication classification
form noted descriptive statistics related to studies,
methodological distribution, codes and themes. Data
were coded individually by the two researchers and then
divergent or convergent codes were discussed together
so as to form the final list of codes and categories. These
categories were then grouped under relevant themes.
Science mapping, a kind of systematic quantitative
analysis of the knowledge base (Hallinger & Kovacevic,
2019) was used for citation and co-citation analyses. The
CSV file exported from Scopus database was used to
perform bibliometric analyses in VoSViewer which is a
software creating visual representations of network maps
delineating the relationships among variables.

Cilt / Volume 13 | Say1 / Issue 11 Nisan / April 2023

Results

In this section, findings of the analyses were presented by
considering research questions. Following sub-sections
would make detailed results on methodological distribution,
descriptive statistics, impact, intellectual structure, and
topical foci of the studies.

Methodological Distribution

The number of empirical studies (n = 152) was more than
the number of non-empirical studies (n = 9). However, we
could only reach the abstracts of the 43 empirical so that
some methodological issues could not be followed. This
creates a serious issue and requires re-considering both the
restriction policies of the journals and the re-organization
of the abstract structures and contents of the published
studies.

Most of the empirical studies were designed using qualitative
(n = 49), survey (n = 34), case study (n = 20), correlational
(n = 12), experimental (n = 10), and mixed-method (n = 10)
design. Additionally, there were three causal-comparative,
phenomenological, and action research studies. However,
abstract of eight studies could not provide clear information
about design of the study. This distribution based on design
may be evaluated as a scientific diversity. An effort to get
in-depth information about the experiences of students
is positive since quantitative studies may not be adequate
to explore first-year college experiences thoroughly. An
increase in the number of mixed-method studies could
contribute significantly to the breadth of knowledge and
understanding upon first-year college experiences.

Considering the sample, most of the participants were
students (n = 132). Further, there were 19 studies including
academic staff and five studies including administrative staff.
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Even though a huge number of studies on students is
expectable, this unbalanced tendency of studying with
students may limit the perspectives on first-year college
experience. Therefore, inclusion of other stakeholders
should be considered in future studies so as to delineate
a more comprehensive picture of first-year college
experience.

The studies under investigation mostly administered
interview forms (n = 55), scales (n =42), and questionnaires
(n = 29) to collect data. Other data collection tools
were documents (n = 10), observation forms (n = 5) and
narratives (n = 3). The data collection procedure was based
mostly on the face to face administration of paper-pencil
surveys (n = 71) and interviewing (n = 55). Furthermore,
various data collection methods were used: observation
(n =9), archival data (n = 7), reflective paper (n = 3), focus
groups (n = 3), and electronic survey (n = 2). However,
abstract of 12 studies could not provide clear information
about both instrument and data collection procedure. A
variety of data collection tools and the procedures may
be an indication of data triangulation attempts and it
may provide an opportunity for studies to compare and
contrast their findings. Furthermore, these efforts were
valuable in terms of reliability and validity issues.

Most of the qualitative studies did not mention the
terminological name of the data analysis technique.
Instead, they preferred to explain the procedures of how
data is analysed. The researchers of this study used the
differentiation style of Yildirim and Simgek (2012). If
the study moved with initial codes and themes, then the
researchers called them a descriptive analysis. On the
other hand, if the study moved with emerging or evolving
codes and themes, then the researcher named them as
content analysis. Data were analysed respectively within
content analysis (n = 64), descriptive statistics (n = 42),
regression family (n = 20), descriptive analysis (n = 20),
Analysis of Variance-ANOVA family (n = 9), t-test (n =
7), thematic analysis (n = 6), multi-level analysis (n = 3),
and non-parametric test (n = 3). However, abstract of five
studies could not provide clear information about data
analysis technique. The density of content analysis based
on emerging codes and themes in addition to the body of
inferential statistics may allow reaching valid conclusions.
W Table 1 demonstrated the methodological distribution
of the studies.

Volume, Growth Trajectory, and Geographical
Distribution of Research

To begin with, most of the studies (n = 82) were conducted
in the last five years (2015-2019) while only some were (n
= 7) conducted in the first five-year period (2000-2004).
There were 46 studies conducted between 2010-2014
while 26 studies were conducted between 2005 and 2009.
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Wi Table 1 Methodological Distribution

Type Themes Codes Frequency
Empirical 152
Design
Quialitative 49
Survey 34
Case study 20
Correlational 12
Experimental 10
Mixed-method 10
Causal-comparative 3
Phenomenology 3
Action 3
Non-definable* 8
Sample
Students 132
Academic staff 19
Administrative staff 5
Instrument
Interview form 55
Scale 42
Questionnaire 29
Documents 10
Observation form 5
Narratives 3
Non-definable* 12
Data collection
i 71
Interviewing 55
Observation 9
Archival data 7
Reflective paper 3
Focus group 3
Electronic survey 2
Non-definable* 12
Data analysis
Content analysis 64
Descriptive statistics 42
Regression family 20
Descriptive analysis 20
ANOVA family 9
T test 7
Thematic analysis 6
Multi-level analysis 3
Non-parametric test 3
Non-definable* 5
Non-empirical (Fi{g\élggvmgr; 9
paper
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*Paper had restriction and required information cannot be
followed from abstract.

Thus, there has been an upward trend from 2000-2004 to
2015-2019 in the first-year college experience research.
Wi Table 2 depicts those results.

W Table 2 Volume and Growth Trajectory of the Studies

Period Freq(LfJ)e ney
2000-2004 7
2005-2009 26
2010-2014 46
2015-2019 82

Finally, the US (n = 63), Australia (n = 45), and UK (n =
20) were countries in which most of the first-year college
experience studies were performed respectively. Denmark
(n = 6), Netherlands (n = 5), Canada (n = 4), Germany (n =
4), Hong Kong (n = 4), South Africa (n = 3), and Spain (n
= 3) were the contexts where the studies were frequently
conducted. Some countries from Middle East and Africa
published no studies.

The Greatest Citation Impact

In order to investigate the greatest citation impact of the
studies, citation and co-citation analysis were performed
via VOSviewer. First of all, author citation analysis was
conducted by setting a threshold of at least 100 citations.

Wi Table 4 Highly Cited Documents

Author Article

As I Table 3 demonstrated, 10 authors were revealed out.
Fyvie-Gauld, M., Wilcox, P., and Winn, S. had the highest
citation which came one document together. Similarly,
McCarthy, J. and Nicol, D. received many citations from only
one document separately. Holmegaard, H. T., Madsen, L.
M., and Ulriksen, L. had also greatest citations coming from
documents more than five. These names indicate that Nordic
scholars are productive in the field of the first-year experience
in higher education.

W Table 3 The Most Productive Scholars in terms of Citation Analysis

Rank Authors Citation Documents
1 Fyvie-Gauld, M. 312 1
2 Wilcox, P. 312 1
3 Winn, S. 312 1
4 McCarthy, J. 154 1
5 Nicol, D. 134 1
6 Holmegaard, H. T. 120 6
7 Madsen, L. M. 16 5
8 Ulriksen, L. 116 5
9 Pitkethly, A. 110 1
10 Prosser, M. 110 1

Secondly, document citation analysis was conducted by setting
a threshold of at least 50 citations. As demonstrated in Bl T'able
4, 10 documents emerged. The results underlined the fact that
journals publishing highly cited documents were those well-
acknowledged in higher education field. These highly-cited
studies covered topics of teaching and learning, social support,
assessment, and higher education policies.

Scopus

Journal

Wilcox, P., Winn, S., &
Fyvie-Gauld, M. (2005)

It was nothing to do with the university, it was just the people’: the role of
social support in the first-year experience of higher education

Blended learning environments: Using social networking sites to enhance

Citations
Studies in Higher Education 312

Australian Journal of

z leCating, J. (200 the first year experience Educational Technology s
3 Nicol, D. (2009) Assessment for !earner self—regulanon: enhancing achievement in the first Assessment and _Evaluat|on 134
year using learning technologies in Higher Education
Pitkethly, A., & Prosser, M. ) . N . . . Higher Education Research &
4 (2001) The first year experience project: A model for university-wide change Development 110
5 Evans, S., & Morrison, B. Meeting the; challenges of English-medium higher education: The first-year English for Specific Purposes, 97
(2011) experience in Hong Kong.
. Beyond the first-year experience: the impact on attrition of student
6 }/(\)/'IKS()X(SZO& 1")" Coit . & experiences throughout undergraduate degree studies in six diverse Studies in Higher Education 79
Yoo universities
7 Matthews, K. E., Andrews, g o o pua—— Higher Education Research & 78
V., & Adams, P. (2011) 9sp 929 Development
BIEGEENG, A Vg f To choose or not to choose science: Constructions of desirable identities International Journal of
8 Madsen, L. M., & Ulriksen, | ideri higher educati A ducati 63
L. (2014) among young people considering a STEM higher education programme Science Education
9 Jamelske, E. (2009) Measuring the impact of a university first-year experience program on Higher Education 57
T student GPA and retention 9
Broniee; L, bl 5. The first year university experience: using personal epistemology to
10 Lennox, S., Exley, B., & Y Y EXp i gp p 9y Higher Education 52

Pearce, S. (2009)

understand effective learning and teaching in higher education
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Co-citation analyses for authors and articles were
performed via VOSviewer by setting a threshold of at
least 50 co-citations. An “author co-citation network”
represents the frequency with which two authors are
cited together. Respectively, Vincent Tinto, Richard
James, George D. Kuh, Craig Mclnnis, and Mantz Yorke
were most influential scholars with the co-citation value
of over 50 in the first-year college experience studies.
On the other hand, a “document co-citation network”
was performed to get the frequency of two documents
being cited together. Network was conducted by setting
a threshold of at least five co-citations, which revealed
two studies. “Student retention in higher education: the
role of institutional habitus” and “Dropout from higher
education: A theoretical synthesis of recent research”
were the studies mostly co-cited. Vincent Tinto, a pioneer
scholar in higher education field, was at the juxtaposition
of the co-citation analysis. Bl Table 5 depicted co-citation
analysis results.

Wi Table 5 Co-citation analysis.

Author Co-citation St:i:lg(;th
1 Tinto, V. 110 287
2 James, R. 55 225
3 Kuh, G.D. 66 196
4 Mclnnis, C. 50 188
5 Yorke, M. 55 172

Co-citation

Author

Document

Student retention in higher

1 education: the role of Th((;rgg;,) L 5
institutional habitus.
Dropout from higher 3

2 education: A theoretical T('?g;’s\;' 5

synthesis of recent research

Intellectual Structure of Knowledge Base

An author co-citation network was performed to reveal
intellectual structure of the first year experience research.
VOSviewer was performed to generate co-citation map
which visualized similarities of research by scholars in
higher education field. Threshold including minimum
number of citations of an author showed 100 top authors
in terms of co-citations. Density of links connecting
scholars were proportional to both the number of
times a scholar was co-cited with another scholar and
interconnectedness of knowledge base. Tinto, V., Kuh
G. D., Yorke, M., and James, R. showed largest nodes
such that this appearance was consistent with results
presented in Table 4. Moreover, Nelson, K., Ulriksen,
L., Thomas, L., and Hurtado, S. had a boundary spanning
role integrating concepts of each clusters.

112

As W Figure 2 depicted, the maps classified authors into six
clusters. In order to name clusters, “Schools of Thought”
approach was followed and common theoretical perspectives
derived from intellectual structure were comprised by this
approach (Borner et al., 2001; Hallinger & Kovacevic, 2019;
Van Eck & Waltman 2017). The cluster located in upper-
left side (blue colour) had a school of thought consisting of
scholars investigating transition to higher education (e.g.
Kift, S., Nelson, K., and Nelson K.J.). The cluster in the
upper region (purple colour) included studies related to
student choices (e.g. Ulriksen, L., Holmegaard, H. T, and
Madsen, L. M.). The cluster from centre to bottom (green
colour) included scholars studying student retention (e.g.
Tinto, V., Kuh, G. D., and Pascarella, E. T.). The cluster
in the right side (turquois colour) had scholars focusing on
diversity in higher education (e.g. Hurtado, S., Pekrun, R.,
and Gurin, P.). The region from the centre to the upper and
dispersed around centre (yellow colour) included scholars
concentrating on professional development (e.g. Thomas, L.
Jansen, E. P. W. A, and Keup, J. R.). Finally, the cluster from
the centre to the left side (red) included scholars studying
topics related to first year in college (e.g. Yorke, M. James,
R., and Mclnnis, C.). Overall, first-year in college, transition
to higher education, student retention, and professional
development differentiated from diversity in higher education
and student choices as it is seen in the network map.

I Figure 2 Author co-citation network.
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Topical Foci of the Research

The researchers of the current study followed content analysis
to determine topical foci of the studies. Purposes of the
selected studies were reviewed and coded and conceptualized
under some themes. Themes of the current study emerged
from reviewing studies in the literature systematically and
synthesizing data. Themes are named as the transition to
higher education, student retention, academic development,
economics, psychological, social, and cultural development,
global perspectives, and student support services.
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Under the theme of transition to higher education, academic
and social integration (n = 39) were the most frequently
studied topics related to first-year experience. Transition (n
= 16) and transfer (n = 2) to higher education were other two
important concepts. In terms of student retention theme,
student retention (n = 17), student engagement (n = 11),
college persistence (n = 9), student enrolment (n = 8), and
student attrition (n = 3) were from the most frequently to
the least frequently studied concepts of first-year experience,
respectively.  Academic development theme included
academic achievement (n = 9), which was at the top of the
concept list. Success (n = 3), problem-based learning (n
= 2), academic competency (n = 2), academic performance
(n = 2), student learning (n = 2), and assessment (n = 2)
followed respectively as concepts studied under academic
development. Economics, psychological, social, and cultural
development included mostly social relations (n = 15), peer
mentoring (n = 3), social support (n = 3), and diversity (n = 2).

W Figure 3 Topical distribution.

Further, this theme had a variety of topics from student
wellbeing to personal epistemology. In terms of global
perspectives, internationalization (n = 7) drew attention as
mostly studied concept. Lastly, information literacy (n =
5) and librarian support (n = 4) were mostly studied with
first-year experience for student support services. B Figure
3 represented these topics.

In conclusion, it was possible to categorize concepts related
to first-year experiences. Among these categories or themes,
the transition to higher education and student retention were
more prominent topics than others. Further, the conceptual
trend on the first-year experience was based on academic and
social integration, student retention, academic achievement,
and social relations. Therefore, it can be stated that academic
and social issues have crucial significance for the first-year
experience of students in higher education.

Frequency

Student support
Information skills support
Access

Minority student participation
Innovation

Awareness

Learning community
Professional socialization
Social support
Faculty-student interaction
Social relations

Effective learning
Peer-facilitated learning
Flipped learning

Academic performance
Success

Adjustment

College persistence

Training

Orientation

m Frequency

Academic and social integration

o
=
o

20 30 40 50
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Discussion and Conclusion

The current study examined the literature based on first-
year experiences of higher education students through
comprehensive science mapping analysis. 161 articles
published in Scopus-indexed journals between 2000 and 2019
were analysed. Findings would be elaborated and discussed,
and implications would be made for the future studies based
on the findings.

Discussion

The corpus of the first-year experience studies published
between 2000 and 2019 indicated an upward trend in this
regard. This may be an indication of the growth and volume
of the literature. The reason for this unprecedented recent
increase in the trend may point out to a greater emphasis on
academic and social integration of first-year students in higher
education (Ertem, 2020; Flores & Estudillo, 2018; Ishitani,
2006). On the other side, this upward trend may be related to
an increase in the number of higher education studies in recent
years. There is an effort to synthesize a huge body of higher
education studies in the literature (Budd, 1988; Daenekindt
& Huisman, 2020; Kwiek, 2021). These studies showed that
higher education is a popular field that researchers focused on
intensively from the past to the present.

Further, diversification was found in terms of geographical
regions including countries from all continents around the
world. However, some of these countries had dramatically
more intense literature on the first-year college experience
than other countries. The literature offers evidence of the
dominance of some countries in different fields of science. To
illustrate, in the educational administration field, Hallinger
and Kovacevic (2019) reviewed the literature through science
mapping and concluded dominance of the US, UK, Canada,
and Australia on the studies related to first-year experiences.
A similar finding was pointed out by the study of Kwiek
(2021) which showed that the three countries publishing the
majority of articles in six elite journals were the US, Australia,
and the UK. Further, the study by Sénmez (2020) depicted
that educational research articles in the field of social study
were mostly published in the societies of the US, Tiirkiye,
Canada, New Zealand, Singapore, and the UK. Moreover,
Dehdarirad et al. (2014) examined women’s issues in science
and higher education and found that most of the studies
were conducted respectively in the US, UK, Canada, and
Australia. Distribution of these studies on behalf on some
communities may be related to countries’ development
level. Nielsen (2011) classified countries in terms of level of
development by considering taxonomies and indicators of
different international organizations. According to study,
countries including Anglo American communities were in
developed countries list. The distribution of studies in terms
of territory underpinned that those issues are considered more
significantly in developed countries as the number of studies
concentrating on the first-year college experience seems to

114

increase in developed countries.

Citation and co-citation analysis of the current study brought
some important opportunities. Prominent role of research in
evolution of “first-year college experience” knowledge base
was highlighted. According to Hallinger and Kovacevic (2019),
readers or other scholars may synthesize current and future
ideas so that knowledge accumulation and fresh insights may
resolve challenges in studying practice of first-year experiences.
On the other hand, the current review identified “canonical
texts” (White and McCain, 1998) which contributed to the
interdisciplinary approaches by documenting studies related to
both the first-year college experiences and other related fields
or topics. In conclusion, it may be asserted that identification
of mostly cited and co-cited documents serves to the evolution
of fields including the first-year college experience.

Different from the trend in the literature, the current study
showed the dominance of qualitative-method studies.
Systematic review studies in the literature generally indicated
the dominance of quantitative studies. Selguk etal. (2014) found
that about 70% of the articles published in the Education and
Science Journal were conducted with quantitative methods.
Similarly, Goktag et al. (2012) investigated educational
technologies within the content analysis. Their study revealed
out of 60% of the studies used quantitative methods. The
reason why the number of qualitative studies was more than
expected in the current study may be related to the nature of
the topic. The first-year experience is an elusive phenomenon
so in-depth research is required.

The intellectual structure of the knowledge base of research
on first-year college experience was examined with author
co-citation analysis. Tinto, V., Kuh, G. D., Yorke, M., James,
R., Pascarella, E. T., and Hurtado, S. drew attention as the
most frequently co-cited authors. These authors were also
emphasized by many scholars in higher education. Intellectual
structure of knowledge base emerged from the studies
of these scholars stressed the importance of first-year in
college, transition to higher education, and student retention.
Therefore, it can be stated that these clusters represented
constructs in cognitive structure of first-year experiences.
These clusters or constructs are similar in the other studies
in the literature. Student retention (Bowles & Brindle, 2017),
diversity (Bosse, 2015), and transition to college (Dvorikovi et
al., 2017) are constructs studied together with first-year issue,
to name a few.

The topical foci of the studies were commonly based on the
transition to higher education and student retention. Further,
issues related to academic development, student support,
and socio-cultural dynamics were remarkable. In this regard,
the current study is coherent with the other studies in the
literature. Carragher and McGaughey (2016) emphasized the
importance of academic development and transition to higher
education for first-year undergraduate students. Further, the
study by Zanden et al. (2018) showed the major domains of
first-year student success like motivation, social relations, and

critical thinking.
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Implications of the Study

The current study has some significant implications. First of
all, the dominance of some countries in terms of publication
of articles may be related to the research and development
capacity of the countries in line with the number of students
enrolled in higher education. In other words, developed
countries may have invested in research and development
opportunities in higher education institutions. In conclusion,
higher education could be perceived as an instrument of
economic development by policy-makers so that this vision
reflects on the number of studies published in developed
countries. One more implication is present for novice
scholars. Because some documents and their authors have
received the highest levels of citation, scholars may consider
them by synthesizing these documents through integrative
review of literature. Novice scholars may match their
manuscript with the aim and scope of the different journals.
Further, they may follow authors who are more experienced
in order to comprehend the idea in the literature.

Further, implications can be made in terms of the nature
of research. Samples, instruments, data collection
procedures, and data analysis techniques of these studies
were compatible with both topic’s nature and requirements
of their designs. As a prerequisite of the nature of the
topic, participants were mostly students as compared to
other stakeholders. Interviews and mostly face-to-face
administrated instruments were used as data collection
strategies while content analysis was most frequently used
as data analysis method, which is already the key feature of
a typical qualitative study.

There are also implications for non-empirical and non-
accessible studies. With the fact that only a few review or
discussion papers existing makes two important implications
related to research. The first one is the fact that research
synthesis studies are valuable and positive for literature
regarding the first-year college experience, but not sufficient
to draw a whole and accurate picture of first-year college
experience. Secondly, the current bibliometric content
analysis study contributed to the literature by offsetting
disadvantaged aspects of the basic review studies. While
traditional literature reviews lack holistic approaches and
the generation of new knowledge, this bibliometric content
analysis provide diversity in producing conceptualizations
and models to explore foundations, intellectual core, and
directions for future research of a typical research field.
Apart from these accessible studies, there was a serious
amount of non-accessible studies. This situation caused
an important limitation in that the current study might
have not captured a common trend in the literature more
accurately. Nonetheless, it may help in discovering the
gaps in the literature. Therefore, it may be implied that
open-access journals will contribute to both the quality and
quantity of literature in many fields.
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The intellectual structure of the knowledge base of studies
on first-year college experience yielded broader information
on transition to higher education and student retention. In
other words, some constructs like student preferences and
diversity in higher education differentiated from more visible
constructs. This situation may prove the concerns or the
priorities of higher education policy-makers such that keeping
students in the college may be more important rather than
other necessities like preferences or diversity. As a result, the
link between research and policy or practice may have been
reflected in the knowledge base of the first year experiences in
higher education.

Limitations and Recommendations

The current study has some recommendations which are
commonly based on limitations. First of all, inclusion and
exclusion criteria determined publications. Thus, this review
did not include the entire literature. However, an extension
of the database served out this limitation such that the Scopus
database was the largest platform compiling a review of research
in many fields. Researchers in the future could examine this
kind of bibliometric analysis by including different documents.
Nonetheless, questions whether the findings of the study were
generalizable to the whole knowledge base have not been
eliminated yet. Therefore, researchers from different countries
or communities could focus on first-year college experience by
performing empirical studies. This would offer a chance both
to make cross-cultural comparisons and to indicate a more
global picture of first-year experiences. Further, researchers
may conduct review studies by focusing more on one side of
first-year experience or its relation to a specific variable. To
illustrate, academic and social integration may be examined
within the first-year experience. The last limitation was
related to the context of the study. The analysis was limited
to bibliometric, methodological, intellectual, and topical issues
and thus the current study did not provide information about
the demographics of the authors like gender, ethnicity, or age
and neither did it dwell on changes over time. Therefore, it
is recommended that researchers in the future could conduct
studies examining the demographics of authors and catching
patterns changed in time.

On the other hand, recommendations could be made for the
practitioners and policy-makers. Other academic and social
institutional components of higher education institutions
such as faculty members, chairs, and support services could
consider to design activities to improve experiences of their
first-year students. Not only academic activities but also social
and cultural activities may serve this purpose. To make an easy
transition to higher education and to make student retention
sustainable, a holistic perspective could be developed. Policy-
makers should take precautions by making effective policies.
They could pay more attention to recommendations of
research and may make policies based on those conclusions.
Further, they could encourage publishers to provide open-
access journal articles.
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Conclusion

Corpus of the first-year college experience studies published
between 2000 and 2019 would be shown evidence to volume
and growth trajectory of the research. This conclusion
indicates that first year in college is a topic drawing the
attention of all higher education stakeholders. This attention
brings together interdisciplinary approaches on first-year
experiences of students since a variety of disciplines from
social sciences to the health sciences focus on the first-year
phenomenon in higher education. Scholars from Nordic
countries and a huge number of publications from countries
like the US, Australia, and the UK offer both diversity in
the geographical distribution and economic investments in
higher education. Investigation of greatest citation impact
of authors and documents showed that studies on the first-
year college experience mostly focused on issues of learning
and teaching, social support, assessment, and higher
education policies. Further, higher education scholars like
Vincent Tinto, George D. Kuh, and Liz Thomas drew
attention in first-year experience studies. From the lenses
of methodological paradigms, the dominance of qualitative
methods over quantitative methods may be revealed
out as a shred of evidence on the importance of multiple
realities and social constructions on knowledge and truth.
Intellectual structure of research revealed out knowledge
base of first year experiences consisted mostly of first-year
phenomenon in college, transition to college, and student
retention. Topical foci of the literature were commonly
based on the transition to college, student retention, and
academic and social integration. Thus, research field of
first-year experience may need novel trends by integrating
institutional, sociological, and cultural perspectives. In
conclusion, the reason for the emphasis on first-year
experiences is derived from meaning attributed to higher
education by not only students but also institutions and
communities.
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Ozet

Bu caligmanin ana konusunu Miisliimanlarin tasarladigi egitiminin
ekonomik kokleri olugturmaktadir. Bilginin nesilden nesile aktarilmasi
onemli toplumsal goérevlerden ve temel sorumluluklardan biri olarak
kabul edilmis, Miislimanlar bulunduklari hemen hemen biitiin
cografyalarda egitimi bir hayir kurumu olarak planlamiglardir. Egitimin
zorunlu bir gérevseklinde kabulii kugkusuz teskilatlanma ile finansmanin
da bu ¢ergevede tesekkiil etmesine yol a¢gmustir. Bu bakimdan egitimin
tcretsiz olusu hem dini gerekceler hem de uygulamalarla egitimin
temelinde yer almistr. Boylece ilk Miislimanlardan Selguklu ve
Osmanlilara kadar ulagan uygulamalarla icretsiz olusuyla egitim
hayir vasfini siirdiirmiistiir. Bu calisgmada Miisliman geleneginin
temelini olusturan tcretsiz 6gretimin koklerinde yatan Kur’an-1
Kerim’in emirleri ile Hz. Muhammed’in uygulamalarinin oldugu
gosterilmektedir. Bahsi edilen temelin Misliimanlarin ilk devletlerinde
nasil sekillendirildigi ele alinmus, ¢alismanin gerekgelendirilmesi icin
de ilk dénem siyer ve hadis kiilliyatlarindan yararlanilmistir. Diger
yandan konuya iliskin ikincil kaynaklardan da faydalanilmis, yapilan
aragtirmada  Miislimanlarin  tesis ettigi 6grenim geleneklerinin
iicretsiz oluglari, bunun da Kur’an-1 Kerim ile Hz. Muhammed’in
uygulamalarindan kaynaklandigi sonucuna varilmistir. Bu durum
kendini sonraki devletlerde yaygin bir bi¢imde gostermis, Selcuklular
ile Osmanhlardaki iicretsiz 6grenim bugiine degin siirdiiriilmustiir.

Anahta'r Kelirr]eler: fslam Tarihi, Kur’an-1 Kerim, Osmanlilar,
Siinnet, Ucretsiz Ogrenim, Vakif.

gitim, ‘varlik’la ilgili bir mesele olup, idrak etme

becerisinin kazanildigi siire¢ olarak da tanimlanabilir.

Tarifin merkezinde yer alan idrak etme yetisi, soyut
veya somut varliklarin tanimlanmasiyla yakindan alakalidir.
Kisinin benlik kazanip temyiz edebilme melekesiyle
tasavvur etme yetisini elde etmesi ise farkli niteliklerdeki
bilgi ve malumatin nakliyle mimkiin olur. Bu bakimdan
egitim, bir tiir ayirt etme, hak ve sorumluluklar1 se¢meyi
ogrenme sirecidir.

Abstract

This paper is about the financial roots of education, and its main subject
is the education designed by the Muslims. The Muslims have created
education as a charitable institution that wherever they are located, all
geographies are included in this. Because they have accepted education
as one of their social duties and basic responsibilities so that knowledge
can be transferred from generation to generation. Undoubtedly,
this approach resulted in education being free. In this respect, it has
been at the basis of free education, which is based on both religious
reasons and practices. Thus, free education of good quality has been
maintained since the first practices [from the first Muslim educational
institutions], which is related to the first period, which continues until
the Seljuks and Ottomans. In this study, it will be shown that the
Muslims’ tradition of free education is based on the orders of the Holy
Qur’an and the Prophet’s life. It is also shown how this foundation
was shaped in the first Muslim states. In the justification of the study,
the information contained in the books of siyer and hadith corpus was
used. It was also benefited from the information in the sources included
in the secondary value. The following result was obtained from the
research that the free education among the Muslims is associated with
the Holy Qur’an and the Prophet. It stems from the practices of the
Prophet. This situation showed itself in the Seljuks and Ottomans, so
it found an application area in the Muslim states that emerged in the
next period.

Keywords: Free Education, History of Islam, Ottomans, Qur’an,
Sunnah, Waqf.

Islim’m temel gerekliliklerinden biri, kiginin sz ve
fiilleri hakkinda idrak sahibi olabilmesidir. Idrakin temel
bir belirleyici olmast bakimindan ayirmanin [temyiz]
kazandirilmas: egitimin merkezinde yer alir. Dolayisiyla
Mislimanlarin  egitimindeki en o6nemli husus idrak
edebilme yetisinin kazandirilmasidir ki, bu durum toplumsal
fayda ve sorumluluk alanina girdiginde toplum tarafindan
istlenilmesi gereken bir zorunluluk halini alir.
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Mislimanlarim  ilk egitim kurumlarindan biri olan
Suffe’den baglayarak bugiine kadarki gegen siirede
egitimin iicretsiz olusunun derin kokleri bulunmaktadir.
Baglangigta amatorce yiiriitiilen egitim, zamanla kurumsal
bir goriinim kazanmis, boylece 6rnek kurumlar haline
gelmistir. Miisliimanlarin egitimi {icretsiz yaygin kurumlar
halinde tasarlamalar1 Nizamiye, Mustansiriye, Zengiler
ve Memliikler ile miiesseseleserek ilerlemis, Selcuklularla
birlikte Osmanlilarda en iist seviyesine ulagmigtir.

Calisma, genel bir degerlendirme ve Miislimanlarin
geleneklerinde dikkat ¢eken hayir anlayisinin koklerine yer
verilen bir boliimle baglamaktadir. Daha sonra 6grenci ve
ogretici methumu tizerinde durulmakta, hayir ve egitim
arasinda bir iligki kurulmaktadir. Bir sonraki baglikta ise
dcretsiz egitimin kurucu unsurlari olan kurumlar, Mekke ve
Medine bagliklar1 altinda kisaca ele alinmaktadir. Son olarak
yine 6zet bir sekilde ilk tegkilatlt kurumlar olan medreselere
isaret edilerek konu genel bir sonucla degerlendirmeye tabi
tutulmaktadir.

Konuya iliskin Teorik Cerceve ve Literatiiriin
Degerlendirilmesi

Konunun zaman bakimindan kapsamini  yukaridaki
kisa giristen de anlagilacag tizere Hz. Muhammed’in
peygamberliginden Osmanlilara kadarki gecen siire
olusturmaktadir. Caligmanin igerik ve hedef cercevesini
ise siyer ve tarihi mukayeselerden ayr1 olarak egitim tarihi
meydana getirmektedir. Bu bakimdan ¢alisma bir tasnif
olarak ele alinmistir.

Tirkce ve Ingilizce literatiirde yapilan bibliyografik
arastirmada Islim geleneginde egitimin iicretsiz olusunun
ele alindig1r mistakil bir ¢aligmayla kargilagilmamistr. Bu
bakimdan ¢alismanin ana fikrini Miislimanlarin egitim
geleneklerinin {icretsiz olusunun kokeninde yatan dini
ve hukuki kaynaklarin temel bir bicimde ortaya konmasi
olusturmaktadir.

Bibliyografik aragtirma i¢in konuyla ilgili temel veri tabanlar1
taranmug, yerli ve yabanci dillerdeki ikincil sayilabilecek
caligmalar tespit edilmeye caligilmisur. Bu kaynaklardan
elde edilen bilgilere gore konuyla ilgili hususlar i¢in siyer
ve hadis-i serif gibi temel bilgi kaynaklarma miiracaat
edilmigtir. Boylelikle caligmanin ana omurgasi olusturulmus
ve konuyu meydana getiren hususlar tespit edilmigtir. Konu
ticretsiz egitimin temelini olugturan vahiy ve siinnete iligkin
kaynaklar temele alinarak iglenmis, ayrica Hz. Muhammed
devrinden baglayarak Osmanllara kadarki egitim kurumlari
arasinda hukuki bir bag kurulmustur.

Hukuki bag, Kur’an-1 Kerim’in nazil olmasiyla birlikte gelen
ogrenme emirleri cercevesinde Miisliimanlarin 6grenmek
icin ilk kez bir araya gelmeleriyle tesis edilmistir.
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Daha sonra Medine’de hayata gecirilen miiesses egitim
kurumlar1 ve ardindan da ilk vakif uygulamalari bu baga
dahil edilmigtir. Boylelikle cesitli hanedanlar tarafindan
kurulan egitim kurumlarinin temelinde yatan hukuki kokler
tartisilmig, Memliikler, Sel¢uklular ve Osmanlilar zamanina
bir gondermede bulunulmustur.

Birincil kaynaklarda meselenin bugiinkii haliyle alakal: veri
ve yaklagimlara erismek miimkiin olmamistir. Ciinkii hem
Kur’an-1 Kerim ayetlerinde hem de Hz. Muhammed’in
stinnetinde konunun odag, egitim olmaktan ziyade esbab-1
niizdl ve kargilagilan problemlerin ¢oztimleridir. O yizden
konuyla alakali meseleler ya Kur’an-1 Kerim’e ya da Kiitiib-i
Sitte ile diger hadis kiilliyatina ve ilk dénem siyer kitaplarina
bagvurularak isaret edilmeye ¢aligilmigtir.

Ikincil kaynaklarda Islim’m egitim kurumlari iizerinde
duruldugu tespit edilmis, teskilat ve kurucular tizerinde
detayh agiklamalara yer verildigi goriilmiig, ancak konuyla
ilgili dogrudan calismalarla kargilagiimanustir. Bununla
birlikte meselenin 6ziine deginilen bazi aragtirmalardan

bahsedilebilir:

Sakir Gozitok’un konuyla alakali hemen hemen biitin
caligmalarinda benzer degerlendirmeler yer almakta olup,
Mislimanlarin hem Mekke hem de Medine’deki egitim
ve oOgretim faaliyetlerine 151k tutulmaktadir. Ozellikle
Miislimanlarla ayni cografyada ve éncesinde yer alan bagka
millet ve kiiltirlerin egitim kurumlarina yer verilmesi,
caligmalar1 dikkat cekici kilmaktadir. Ayrica kadmlarin
egitimine iligkin tespitlerde bulunulmasi da 6nemli
hususlardan biri sayilabilir (Goziitok, 2012).

Mekke ve Medine ayrimi yapilarak Mislimanlarin ilk
egitim kurumlarindan bahseden pek ¢ok ¢aligmadan soz
edilebilir. Bu ¢aligmalarin genel olarak odaklandiklari husus
Islim’m ilk donemindeki egitim caligmalari, girisimleri ve
uygulamalaridir (Adigiizel, 2001, s. 43-57; Diindar, 2014,
$.289-299; Goziitok, 2006, s.17-44; Cebeci, 2017, s.101-
106). Bunlar s6z konusu aragtirma konusunun diginda genel
anlamda ilk donem egitim Ornekleri itizerine olup tcret
ve finansa yonelik bir icerige sahip degildir. Bunlardan
Halis Ayhan ve Bilal Dogan’in aragurmalar1 bahsi edilen
caligmalara 6rnek olarak verilebilir (Ayhan, 1973, s.7-10;
Dogan, 1989, s.119-128). Ayhan’in Ubide b. Simit’in
Hz. Muhammed’e sordugu bir soruya aldig1 cevaba iligkin
yaptig1 yorum dikkat ¢ekicidir (Ayhan, 1973, s.8).

Mehmet Efendioglu'nun  ¢alismasinda ise  bilhassa
Osmanlilardaki imaret, darigsifa, bimarhane, dariileytam,
dariilaceze ve benzeri kurumlarin kargilik beklemeden
vakiflar sayesinde isletilmeleriyle Ashidb-1 Suffe yaklagimu
arasinda bir bag kurulmus, bu tir hizmetlerin Suffe’de
oldugu gibi kargiliksiz organize edildigi ifade edilmigtir
(Efendioglu, 2018).
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Yunus Macit'in bey‘atta dinin yayilmasi sirasinda izlenen
yontemleri arastirma konusu ettigi Biat Hadisleri: Egitim Tlke
ve Yontemleri Agisindan Bir Tablil isimli makalesi bey at ile
egitim arasindaki iligkiyi incelemesi bakimindan anilabilir
(Macit, 2012, 5.27-48).

Ziibeyda Kodaman’in, Islim Egitim Modeline Bir
Ornek: Darii’l-Erkam isimli yiiksek lisans tezinde DAarii’l-
erkim’m haricinde Islim 6ncesi Arap yarimadasindaki
egitim kurumlart ile Islim sonrasinda hem Mekke hem de
Medine’deki egitim kurumlarina isaret ettigi gorilmektedir.
Ancak bu tartigmada da egitimin finansmani konusunda bir
bilgiye yer verilmemigtir (Kodaman, 2019).

Yukarida dikkat ceken calismalardan baska hem Islim’m
ilk donemlerindeki meseleleri ele alan hem de sonrasindaki
kurumsallagmaya deginen tarih kitaplarindan bahsedilebilir.
Bu yiizden zikredilen kaynaklari iki ana baglik altinda
toplamak miimkiin goériinmektedir. Ne var ki bu kaynaklarda
da Islam’daki egitimin iicretsiz olusuna yonelik ne miistakil
bir baghk ne de ilgili bir paragraf bulunmaktadir. Ancak
konuya yonelik birtakim acilimlari barindirmast ve bazi
malumata yer vermesi bakimindan ayrica anilmalar gerekir.
Konuya iliskin dolayli pek ¢ok kaynak bulunmakla birlikte
gerekli goriilen birkagi burada zikredilebilir. el-Kettani’nin
et-Teratibw’l-Idariyye isimli eserinde arastirmayla ilgili
cok cesitli ve degerli bilgiler yer almaktadir (el-Kattani,
1990). M. Asim Koksal'in Islam Tarihi (Koksal, 1987) ile
Muhammed Hamidullah’in Islim Peygamberi isimli eserleri
de 6nemli kaynaklar olarak anidmalidir (Hamidullah, 2008).
Watt'n Hz. Mubammed Mekke’de ve Hz. Mubammed
Medine’de olarak iki baslik halinde ele aldigi ve Islim’m
ilk donemlerini isledigi kitaplar1 da dikkat cekicidir (Watt,
1986; Watt, 2016, 5.292-304). Oyle ki Hz. Mubammed
Medine’de baghgini tagtyan kitabinda finans alt baghigina yer
verildigi ayrica anilmalidir.

islam’dan Once Araplarin Haberdar Oldugu
Egitim Kurumlan

Kimi kaynaklarda anildig1 iizere Islim’in geldigi ve yayilmaya
bagladig1 donemde Araplarin bilgiden, 6grenmekten ve
bunlara kaynaklik edecek ol¢iide egitim kurumlarindan
habersiz olduklar: iddiast gercegi yansitmamaktadir. Ciinkii
ticaret yapuklarindan otiiri Hicaz yoresinde yagayan
Araplarin civar kabile ve devletler konusunda bilgilerinin
bulundugu tahmin edilebilir. Zira Araplarin hareket halinde
bulunduklar1 yorelere yakin olan Nusaybin Akademisi,
Cundigapur T1p Okulu ve Antakya Akademisi gibi strekliligi
olan egitim kurumlarinin mevcudiyeti ve dogal olarak
buralardaki egitim faaliyetlerinden haberdar olmamalari
akiler degildir. Dolayistyla Araplarin ¢6l ya da Tihame icine
hapsolup kaybolduklari iddia edilemez.
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Fiziki bir yap: arz etmese de Zilmeciz'm yan sira Ukéz
panayirlarinin da o donemdeki Arap kabileleri icin pek
cok ozelliginin yani sira bir tiir okul iglevi gordigiini de
iddia etmek gerekir. Arabistan’in farkli bolgelerinden gelen
kimseler burada ticaret yapmanin yani sira bilgi edinmekte,
bugiin i¢in yaygin egitim denebilecek bir 6grenme faaliyeti
icinde bulunmaktaydilar. Bu yiizden o donemdeki Araplarin
bu panayirlart kendi kiiltiirlerine has bir okul olarak
gordiiklerine, gelenekleri ile bilgilerini aktarma imkini
bulduklarma stiphe duyulamaz.

Yine hem Islim’dan 6nce hem de sonra kimi 6nde
gelen sahislarin  evlerini yaygin egitim kurumlarina
dontistiirdiikleri de hatirlanmalidir. Sair ve alimlerin, mesela
Imru’w’l-Kays'in, Bekir b. Vail’in, Ziiheyr b. Ebi Siilma’nin
ve Temim’in evlerini bu 6l¢tide okul iglevi goren yapilar
sinifina sokmak miimkiin gériinmektedir.

Hz. Muhammed’in biiyiik dedelerinden Kusay b. Kilab,
Huzda kabilesini yenip kendi kabilesini Mekke’ye
yerlestirdiginde siyasi ve idarl tegkilatlanmaya gitmis
oldugu bilinmektedir. Bu cercevede Mekkeli Araplarin
egitim kurumlarindan biri olarak Hz. Peygamberin dedesi
Kusay b. Kildb tarafindan tesis ettirilen Darti'n-nedve’yi
de tarugmak gerekir. Ciinki Dari’n-nedve Mekkeli
Araplarin tegkilath yapisini ortaya koymast ve en azindan
inga edildigi tarihten Hicret’'in 170. yilina kadar Mekke’nin
hem parlamentosu hem de bir egitim kurumu islevini
siirdiirmesi dikkat gekicidir. Oyle ki kaynaklarda kélelerin
‘terbiye’ edilmeleri nedeniyle Darti’n-nedve’nin bir egitim
kurumu olarak anildigi goriilmektedir. Ciinkii Kusay b.
Kildb teskilatlanmada Kébe ile ilgili gérevleri kabileler
arasinda bolmiis ve Dirii’'n-nedve’yi de bir sehir yénetim
birimi olarak tegekkiil ettirmistir. Boylelikle hem gorevlerin
hem de Diri'n-nedve’nin toplumsal sorumluluklar:
istlenmesi, hac i¢in gelenlerin iase ve ibate gorevlerinin
de giindemde kalmasi miimkiin olabilmistir. Bu bakimdan
Dirii’n-nedve’nin Hz. Muhammed’in Islam’s ilan1 sirasinda
Mekkeli putperestlerin merkezi olmasmin 6rgiitlii yapisiyla
bir alakasi s6z konusudur. (Goziitok, 2006, s.26, 67).

Siirgiinden sonra Arabistan’in ¢esitli bélgelerini kendilerine
yurt edinen Yahudilerin sayica ¢ok olmalarindan otiri
Medine’de  egitim  kurumlarina  sahip  bulunduklar
gorilmektedir. Bilhassa kitabi bir dine sahip olmalari,
ellerinde yazili kaynaklarin bulunmasi Yahudilerin geleneksel
egitim kurumlarina sahipliklerini miimkiin kilmigtr.
Medine’deki Yahudilerin temel yazi ve akait egitiminin
verildigi bir ‘midrag’a sahip olduklari belirtilmektedir.
Medine’de ayrica Midrasu Sikke isimli bagka bir egitim
kurumundan daha bahsedilmekte olmasina kargin hakkinda
yeterince actk bilgi mevcut degildir (Goziitok, 2002, s.68-
69; Ibn Sa’d, 2015, 5.364; Sahinalp ve Akdemir, 2015, 5.321).
Diger yandan Islim’in yayginlasmaya basladig1 devirlerde ve
oncesinde Mekke ile Medine’de ¢ocuklara basit egitimlerin
verildigi kiittdblarmn varligindan da bahsedilmektedir.
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Oyle ki teskilat ve finans bakimindan incelenmemis olan
bu okullarm Islim’m vyayilmasi sirasinda  varliklarini
siirdiirdiigii, Hz. Omer zamaninda da kurumsal bir hale
kavusturuldugu bilinmektedir (Goziitok, 2022, s.59; Hizli,
1999, 5.14).

islam’da Hayir Anlayisi ve Toplumsal
Faydanin Kaynaklar

Miislimanlarin  yardimlagsma ve ortak faydaya yonelik
yaklagimlar1 Kur’an-1 Kerim ile Hz. Muhammed’in s6z ve
davraniglart olan siinnetten kaynaklanmaktadir. Kur’an-1
Kerim’de ¢ok defa bagkalarmma yardim yapmak oviilmiis,
sahip olunanlardan tasaddukta bulunmak “... kendilerine
verdigimiz riziklardan gizli ve agk olarak Allab yolunda
barcayan ...” (er-Ra'd 13/22), “... kendilerine verdigimiz
riziktan infak ederler ...” (es-Surd 42/38), “Allab rizas: icin
yakmlarma, yetimlere, fakirlere, yolda kalmiglara, dilencilere
ve esaret altnda bulunanlara sevdigi maldan harcar ...” (el-
Bakara 2/177), “... kazandiklarmizim iyilerinden ve rizik
olarak yerden sizin igin gkardiklarmmizdan bayra harcaym ...”
(el-Bakara 2/267) ve “... kendilerine verdigimiz riziktan Allah
igin gizli ve agik sarf edenler asla zarara ugramayacak bir kazang
umabilirler ...” (el-Faur 35/29) ayetleriyle de emredilmis,
ahireti kazanmak i¢in bir yol olarak tavsif edilmigtir (Buhari,
2008, s.16).

Hz. Peygamber “Riyadii’l-Cennet’e ugradigimizda istifade
ediniz” seklinde bir ifadede bulunmus, etrafindakiler
Riyadii’l-Cennet’in ne oldugunu sormalart iizerine de “Ilim
meclisleridir” seklinde mukabele etmistir. Bu bakimdan
Allah Resuliiniin mescide girdiginde var olan halkalardan
zikir yapilani degil de ilim miizakeresi yapilanlari tercih
ettigi aktarilmigtr (Tirmizi, Deavit, 82/3510; Goziitok,
2002, s.169).

Hem ilim hem ilmi 6grenmek hem de ilmi 6gretmek
stipheye yer birakmayacak sekilde degerli ve o6nemli
goriilmis, egitime yonelik yapilan hizmetlerin  hayir
cercevesinde ele alinmasinin teorisi olusturulmustur. Mesela
Hz. Muhammed’in, Kadi Hiiseyin b. Muhammed’in bir
kaynaktan naklettigi su hadis-i serifi konunun hassasiyetini
gostermesi bakimindan son derece 6nemlidir: “Kimz ilmi
ve dlimleri severse, yasadigi giinlerin kababati (hatia) aleyhine
yazimaz”. “Kim dlime ikramda bulunursa yetmis peygambere
ikram etmis gibidir. Kim ogrenciye ikram ederse adeta yetmis
sehide ikramda  bulunmus olur” (el-Kinani, 2015, s.63).
Dolayisiyla burada anilan hadis-i serifler ve digerleri
egitimin hayir ¢ercevesi iginde ele alinmasini bir yaklagim
tarzi olarak kabul edilmesini miimkiin kilmigtir.

Miislimanlarin bireysel sorumluluklari yaninda toplumsal
sorumluluklarinin  bulundugu kabul edilmis, i¢lerinden
bazilarinin bu sorumluluklar: yerine getirmesi beklenmistir.
Ciinki “Mii’minler, gozii agridigi zaman biitiin viicudu rabatsiz
olan ve bas: agridigi zaman tiim viicudu rabatsizlik duyan tek bir
kigsi gibidirler” seklinde digtiniilmiistiir (Beyhaki, 2020, s.82).
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Bu yiizden yolda veya agikta kalmis kimselerin korunmasi
ve ihtiyaclarinin goriilmesi, a¢ ve ilagsizlarm doyurulup
tedavi edilmesi toplumsal sorumluluklardan sayilmistir.
Toplumu olusturan bireylerin hepsi bahsedilen gorevlerle
vazifeli addedilmis, s6z konusu sorumluluklar dinin bireye
yiikledigi 6devler olarak tavsif edilmistir. Bu bakimdan,
“Onlar, kendi canlar: cekmesine ragmen yemegi yoksula, yetine
ve esire yedirirler” (Insan, 76/7-8) ayeti ile Hz. Muhammed’in
“A¢ olana yemek verin. Hastayr ziyaret edin. Esiri biirriyetine
kavugturun” (Beyhaki, 2020, s.73); “Hangi Miisliiman, elbise
ibtiyact olan birine bir elbise verirse, Allab da ona cennetin yesil
elbiselerinden giydirir. Hangi Miisliiman, a¢ bir Miisliimana
yemek verirse, Allab da onu cennetin meyveleriyle doyurur.
Hangi Miisliiman, susuz bir Miisliimana su verirse, Allab da
ona miihiirlii hilis cennet sarabr icirir” (Beyhaki, 2020, s.74)
hadis-i serifleri meselenin genel ¢ercevesini ¢izmistir.

Toplumsal fayda ve ihtyaclarin giderilmesi icin Hz.
Muhammed orneklik teskil etmis, ilk vakif olarak kabul
edilebilecek kendi payina diigen Fedek arazisinin gelirlerini
ihtiyag sahiplerinin kullanima sunmugtur. Yine, kendisine
ganimet olarak Hayber’den arazi diisen Hz. Omer de
bu araziyi en dogru kullanimmin ne olacagini sormasi
tizerine Hz. Peygamber malin satilmamast (habs), miras
birakilmamasi ve hibe edilmemesi sartiyla araziden elde
edilen gelirin fakir-fukara ve ayetlerde anilan kimselere
harcanmasi tavsiyesinde bulunmugtur (Buhari, 2003, 5.428;
Ibn Hibban, 2017, 5.242-243).

Hayri girisimler cercevesinde cocuklarin egitilmesi énemli
islerden biri goriilerek sehir sakinlerinin gorevleri arasinda
sayilmasi dikkat ¢ekicidir. Eger bir ¢ocugun vasisi 6lmiigse
ve mali mevcutsa bu imkinlardan yararlamilarak ¢ocugun
egitimine nezaret etmek de sehrin yoneticileri ile salih
kimselerin gorevleri arasinda sayilmigtir. Bunun igin
sehrin yoneticileri ya da salih kimseler ¢cocugun malindan
bir 6gretmen tutarak onun egitimini saglamakla yiikiimli
tutulmustur. Keza “Eger yetimin mal yoksa anasi veya yakin
velilerinden en yakin olanlar: ona Kur’an ogretme vazifesine
tesvik edilmiglerdir. Bu vazifeyi onlardan bagkasi, kendi iizerine
almak isterse sevabi ona ait olur. Eger yetimin bunu yapacak
hi¢ kimsesi yoksa, Miisliimanlardan ber kim bu vazifeyi yapar
da onun (ilim) ogrenmesini temin ederse sevab: o kazanir. Eger
ogretmen giiglii ve yiice Allah’n rizast icin cocuga parasiz ogretir
ve buna sabrederse bu hususta insallah onun sevabi kat kat olur.
Ciinkii ogretmek ogretmenin gecimini temin igin bir sanattir”
(Kayrawani, 1966, s.32).

Kur’an-1 Kerim’in anlami son derece agik ayetlerinden
“Bununla beraber miiminlerin hepsinin toptan savaga ¢tkmalar:
dogru degildir. Onlarin ber kesiminden bir grup dinde yeterli bilgi
sahibi olmaya ¢calismak ve seferden donen topluluklarms uyarmak
tizere geride kalmahdy. Umulur ki sakmily” (et-Tevbe
9/122) emrinin Hamidullah tarafindan israrli bir bigcimde
egitimin tegvik edilmesiyle ilgili oldugu ileri stirilmusgtiir.
Oyle ki Hamidullah egitimin Miisliimanlar arasinda iicretsiz
olusunu su sekilde belgelendirerek gerek¢elendirmistir:
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“Islam Devleti tarafindan 6gretmenlere Resulullab zamaninda
verilen maaglavla ilgili bir delil ve bir bilgiye kaynaklarda
rastlayamamas bulunuyoruz. Ancak surast gayet kesindir ki
ogretim igin talebelerden herbangi bir dicret almmamugstir...”

(Hamidullah, 2008, s.642, 637).

Miisliimanlanin ilk Egitim Kurum ve
Uygulamalan

Hz. Muhammed'in Risaleti ile Baslayan Egitim
Ik Egitim Kurumlari

Kur’an-1Kerim’de, Hz. Cebriil’in, peygamber oldugunda Hz.
Muhammed’e nasil okuyacagini 6grettigi anlatlmaktadir. Bu
ilk temas ve 6gretme fiili bizzat Hz. Cebriil tarafindan yerine
getirilmis, boylelikle Miislimanlarin nezdinde 6grenmenin
islevine yonelik ilk 6rnek gerceklesmistir. S6z konusu bu fiili
bicimsel 6grenme teorik arka planla desteklenmis, Miiddesir
Suresi’nin nazil olmasiyla da 6grenme ve 6gretme faaliyeti
dini bir emir olarak Miisliimanlarin giindemindeki miistesna
yerini almigtir (Dogan, 1989, 5.123).

Hz. Cebriil’'in 6gretmenlik gérevi bu kez Hz. Muhammed’e
gegmis, O da dini o6nce ailesi, sonrasinda da yakin
cevresindekilere 6gretmeye baglamistir. S6z konusu 6gretme
ve 6grenme faaliyeti kendiliginden siirerken déniim noktasi
Erkam b. Ebi’l-Erkam’in evini bu ise hasretmesi olmustur.
Mekke’de Islim’t kabul etmis tim Miisliimanlarin evi,
Ammar b. Yasir ya da Hz. Ebtbekir’in evi gibi birer egitim
merkezi niteliginde iken Darii’l-erkim hem niteligi hem
de niceligiyle 6gretim faaliyetine derinlik kazandirmugstir.
Son tahlilde Dari’l-erkim’in konuyla ilgili 6zelliklerinden
soz edildiginde iki noktaya bilhassa dikkat c¢ekmek
gerekmektedir. Bu noktalardan ilki Islim’in yayilmast icin
egitimin siirdiiriilmesiyle ilgiliyvken ikinci nokta Dari’l-
erkdm’m sonradan kazandigi kimliktir. Dari’l-erkdm’in fiziki
durumunun egitime uygun bir yap1 oldugu belirtilmektedir.
Ozellikle buraya beyt yerine dar adi verilmesiyle biiyiik ve
topluca ibadet etmeye uygun bir genislikte oldugunun ifade
edildigi dile getirilmektedir (Yildirim, 2010, 5.62-63). Burada
hem egitim gorenler hem de Miisliiman olanlarin ekserinin
yetigkin kimselerden olugtugu bilinmektedir. Bilgiler net
olmasa da 6grencilerin kimisinin giinliik olarak eve gelmis
olmasma kargin bir kisminin burada geceledikleri tahmin
edilmektedir. Bu bakimdan Dari’l-erkidm bir yetigkin egitim
kurumu olarak anlagilmayr hak etmektedir (Yildirim, 2010,
s.97).

Dirii’'l-erkim, Islim’mn Mekke’de yaygmlagsmasi igin bir
egitim merkezi halini almasma kargin sonrasinda farkli bir
kimlikle ortaya ¢ikmuistir. Her ne kadar sonrasinda Erkam b.
Ebil-Erkam’in ¢ocuklari araciligiyla el degistirse de yapinin
bizzat Erkam tarafindan vakif ilan edilmesi son derece 6nemli
bir 6rneklik icermektedir. M. Asim Koksal'in ifade ettigi
tizere Erkam’m vakif olarak ogluna birakug: vakfiyede su
ctimleler yer almaktadir:
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“Besmele. Ev, Erkam’m Safd’dan biraz ilerideki evi hakkinda
yaptigr  abid ve vasiyyetidir ki: O’nun  arsasi, Harem-i
Seriften  ma’dud  bulundugundan, ev de Harem’lesmis,
dokunulmazlagmgstir. Satilmaz ve tevariis olunamaz. Hisim b.
As ve Hisim b. Asun azatl kilesi filan buna sahiddir” (Koksal,
1984, s.7; Koksal, 1987, 5.206; Yildirim, 2010, s.47).

Bey’atlar

Kelime anlamu itibariyle bey at bir kisiyi benimsemek ve ona
gorev tevdi etmek gibi anlamlara gelmektedir. Bu bakimdan
Islim tarihinde bey‘at Hz. Muhammed’in risaletini kabul,
peygamberligini tasdik gibi anlamlar icermektedir. Bilginin
teyidinde ise bilme eyleminin gergeklesmesi gerekmektedir.
Dolayisiyla bey‘atta bir karsiliklilik oldugundan kabul ve
benimsemenin temelini olusturan husus bilginin aktarimi
ile bu aktarimm onaylanmasidir. Bahsi edilen bu durum
actkca 6grenim olarak tanimlanabilir. Ciinkii bey atta iki
taraf mevcut olup kargiliklilikta riza ve kabul s6z konusudur.
Bu durum bir beklenti ve menfaat elde etme duygusunu
izale eder. 1lk bey‘atlarda da goriildiigii iizere gruplar
ve kigilerin bilgi talebi ve bu talebin kargilanmasi soz
konusudur; bu nedenle bir iicret talebinden bahsedilemez.
Bu ¢erceveden bakildiginda ilk Miisliimanlarin bey atlar
bir 6grenme siirecine kargilik gelmekte olup egitimin
ticretsiz olusunun temel 6rneklerinden biri kabul edilebilir.
Miiesses birer egitim tegkilati olmasa da bey ‘atlarin Islim’in
ilk devirlerinde insanlarin din hakkindaki bilgilenmeleri
bakimindan 6grenme faaliyetine konu olmalari nedeniyle
“somut olmayan 6gretim kurumu” seklinde tanimlanmalari
kuskusuz ~ miimkiindiir.  Zira  bey‘atlarda  Islim’in
akideleri ile temel kurallarinin anlatulip idrakin saglandigi
distintildiginde s6zii edilen fiillerin egitim faaliyeti olarak
tanimlanmasi son drece tabiidir. Cilinkii Hz. Muhammed
bey‘atlarda muhataplarina bir “muallim olarak” adalet, sirk,
huirsizlik, zekat ve hayat gibi temel konulari 6gretmis ve bu
konularda kesin bir kabul beklemigtir (Macit, 2021, s.32-34).
Akabe Bey‘atlar1 adim1 hac icin Mekke’ye gelenlerin
konakladiklar1 Mina’nin batisindaki bir bélgeden almakta
olup ilk bey’atlar burada gerceklesmistir. Boylelikle ilk
bey‘atta Hz. Muhammed hac i¢in Mekke’ye gelenlere
Islim’t duyurmak ve hakkinda bilgi vermekle risalet
gorevini yerine getirmistir. Oyle ki hem hac hem de kendi
iclerindeki sorunlari ¢ozmek amaciyla Kureys ile ittifak
kurmak igin Mekke’ye gelen Medineli alti kiginin Islim’
se¢mesiyle sonuclanmus, bir irade beyani olmustur. Es‘ad
b. Ziirare, Rafi* b. Malik, Avf b. Haris, Ukbe b. Amir ve
Haris b. Abdullah Akabe’de bey'at eden ilk Medineliler
olup bey‘atlara katilanlar “...Allab’a ortak kogmayacaklarina,
calmayacaklarma,  zina  etmeyeceklerine,  kimseye  iftira
etmeyeceklerine,  cocuklarimi  oldiirmeyeceklerine,  dinin
emirlerinde ona isyan etmeyeceklerine dair...” s6z vermiglerdir

(Ibn Hibban, 2017, 5.82; Gazali, 1987, 5.162).
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Ilk ve sonraki bey‘atlarin bir yemin, tasdik ve teyit
olmaktan bagka ayrica bir egitim faaliyeti olarak da tescil
edilmesi gerekir. Kurumsal bir egitim siireci ve iceriginden
bahsedilmese de yeni dinin en 6nemli unsur ve akidelerinin
ogrenilmesi kuskusuz bey atlarin bir egitim faaliyeti olarak
tavsif edilmesini mimkiin kilmaktadir. Zaten bey'atun
sonrasinda Islim’in daha genis capl 6grenilip anlagiimast
icin bir mektup ile dini 6gretmesi istenen bir 6gretmen
talebi karsisnda Hz. Muhammed, Mus‘ab b. Umeyr’i
Medine’ye gondermistir (Belazuri, 2020, s.281; Kettani,
1990, s.124). Mus‘ab’in burada Es‘ad b. Ziirdre’nin evini
merkez haline getirerek ve civarda Kur’an-1 Kerim okuyarak
ogretim faaliyetinde bulundugu bilinmektedir (Ibn Hibban,
2017, s.83). Oyle ki Mus‘ab b. Umeyr'in Medine’deki
egitim faaliyetlerinin neticesinde sonraki bey‘atta yetmis
bes Miisliimanla bulusulmustur.

Suffe Oncesi Medine’de Egitim

Bey‘atlarin neticesinde Medine’nin ileri gelenlerinin
Misliman  oluglar1  sehirdeki Miislimanlarin  sayisini
arturmugtir. Birinci Akabe Bey'atinda sozlegilmesi tizerine
gerceklesen Tkinci Akabe Bey‘ati’nda ilkinden fazla kimseyle
gelen Medineliler dontglerinde yeni dini teblig ve tebyin
edecek bir 6gretmene ihtiya¢ duyduklarindan Mus‘ab b.
Umeyr Medine’ye gonderilmistir. Es'ad b. Ziirdre’nin evine
yerlesen Mus‘ab hem yerlestigi evde hem de giindelik yagam
icinde Medine’de egitim faaliyetlerine bulunmus, yeni
dini hem teorik hem de pratik yonleriyle Miislimanlara
ogretmigtir. Mus‘ab b. Umeyr’e ise bu ogretmenligi
dolayistyla el-Mukri ismi verilmistir.

Es'ad b. Ziirire’nin evini Suffe 6ncesinde Medine’deki ilk
ev-okul olarak tanimlamak miimkiin gérinmektedir (Celik,
2019, s.61,65). Mahreme b. Nevfel'in (Goziitok, 2002,
s.125) evinin yani sira Kubi’da mescidin kible tarafinda
kalan ve Hz. Muhammed’in konakladig1 kisa siire icinde
egitim i¢in kullandigr Kilsim b. Hidm'’in evi (Géziitok,
2002, s.126) ile Kur’an-1 Kerim 6gretiminin yapildigi ve
genelde Mekkeli bekarlarin kaldigi, bu yiizden de Beyti’l-
Uzzib ya da Menzili’'l-Kur’an olarak da adlandirilan Sa‘d
b. Heyseme’nin evi Hicret 6ncesi Medine’deki ilk okullar
olarak sayilabilir (Géziitok, 2002, s.127).

Ucretsiz Egitimin Hicret'ten Sonraki Kaynaklari
Ashab-1 Suffe ve Mescid-i Nebevi

Hicret sonrasinda  Islim'm  Medine’de  yayilmasi
Miislimanlarin ¢esitli kurum ve uygulamalari burada hayata
gecirmelerine yol agmugtir. Hz. Muhammed’in hem szl
hem de fiili uygulamalariyla Kur’an-1 Kerim’i izah ve Islim’
ogretmesine iligkin faaliyetleri Medine’de kurumsallagmigtir.
Bu bakimdan Mislimanlarmn tegkilath ilk egitim kurumlari
olan Ashib-1 Suffe, dolayisiyla Mescid-i Nebevi Medine’de
tesis edilmigtir.
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Hz. Peygamberin Miislimanlarin teskilath ilk egitim
kurumu olarak kabul edilen Suffe’de kalanlarin iase ve
ibatesine gosterdigi 6zen Islim egitim geleneginin temel
kaidelerden birini meydana getirmistir. Hz. Muhammed
gerek bizzat kendisi gerekse ashiba yapug: tavsiyelerle
hem Suffe’de hem de ashibin evinde misafir edilen
ogrencilerin gecimlerini takip etmigtir (Bukhari, 2003,
5.862).

Fakir ve kimsesiz ashabin konakladig1 basit bir yer olmakla
birlikte Medine’ye digaridan gelenlerin misafir edildikleri
yer olmasinin yani sira Kur’an-1 Kerim’in 6grenildigi,
kimi zaman bizzat Hz. Muhammed’in 6gretmen olarak
Islim’t 6grettigi bir yer olmasi Suffe’yi elbette okul
yapmaktadir.

Oyle ki, Ashab-1 Suffe’nin Mescid-i Nebevi’nin icinde
olmakla birlikte peygamberin eviyle yan yana bulunmasi
da burada kalanlarin hem dogrudan hem de dolayli bir
bicimde Islim’in temel akide ve 6gretilerini bizzat Hz.
Muhammed’den 6grenmelerine imkan saglamistir. Bu
gerek¢e buranmn her bakimindan bir egitim kurumu
olarak kabul edilmesini mimkiin kilmaktadir. Cogu
kez sayilart degismekle birlikte bir ailesi bulunmayan
ve ekonomik imkinlar1 kisitlh olan ashibin konakladig:
mescidin bu kismi1 6yle olmast planlanmig olmasa bile bir
stire sonra Medine’deki Miislimanlarin egitim merkezi
haline gelmistir. Egitim odakli ele alindiginda Ashib-1
Suffe’nin dikkat ceken en oOnemli vasfinin yetigkin
egitim merkezi seklinde geligim gostermesi oldugu ifade

edilebilir (Bayraktar, 1994, s.43).

Diger yandan Kur’an-1 Kerim’in 6grenilmesinin yani sira
Ubéde b. Samit gibi sahabilerin yazi yazmay1 6grettikleri
bir yer olmasi bakimindan da Miislimanlarin ilk egitim
miiessesesidir (Sijistani, 2008, s.142). Bagka bir bilgiye
gore Abdullah b. Said’in de burada yaz1 6gretmek icin
bizzat Hz. Muhammed tarafindan gorevlendirildigi
kaydedilmektedir  (Yildirim, 2008, s.12). Oyle ki
kaynaklardan o6grenildigi tizere ilmi merkez haline
doniigmesi tzerine enstiti halini almig, EbG Eyytb
el-Ensari, KA'b b. Malik, Abdullah b. Omer, Ebd Said
el-Hudri gibi meshur kimi sahabeyi buraya c¢ekmigtir
(Efendioglu, 2018, 5.208).

Suffe zamanla bagka fonksiyonlara da kavusmus, bir idari
merkezolarak hem gelen kisi ve heyetlerin bilgilendirildigi
hem de talep oldugunda mensuplarinin bagka yorelerde
ogretmenlikle gorevlendirildigi bir yapiya dontismistir.
Yukarida da deginildigi izere bu bakimdan Suffe bir
ogretmen yetistirme merkezi halini de almig, burada ilim
6grenen, Islim’1 bizzat Hz. Muhammed’den tahsil edenler
ihtiyag duyuldugunda c¢esitli beldelere gonderilmistir
(Kettani, 1990, s.29). Mesela Beni Sakif heyetinin
Islim’in hem akide hem de namaz gibi uygulamalarini
burada 6grenmeleri saglanmistir (Kettani, 1990, s.447-
448).

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



islam Egitim Geleneginde Ucretsiz Ogrenimin Kékleri Uzerine Bir Degerlendirme

¢

Abdullah b. Amr’dan nakledildigine gére “Bir giin Hz.
Peygamber hbiicre-i saadetinden ¢ikip mescide girdi. Mescid’de
iki halka oldugunu gordii. Onlardan birincisi Kur’an okuyan
ve Allab’a dua eden balka idi. Digeri ise, dgrenen ve ogreten
balkaydi. ‘Hepsi de bayirl bir is yapryor. Bunlar Kur'an
okuyup Allab’a dua ediyorlar. Digerleri ise ilim ogrenip, bu
ilmi ogretiyorlar. Ben muallim olarak gonderildim buyurdu ve
ilim eblinin yanima oturdu (Ibn Majah, 2008, s.112). Ukbe b.
Amir’den aktarildigina gore de “Biz Suffe’de iken Resulullab
(.a.v.) bizim yammuza geldi ve buyuwrdu ki: ‘Hanginiz her
giin hichir giinaba girmeden ve akrabalik baglarmi kesmeden
Buthian ve Akik vadisine gidip oradan iki tane iri horgiiclii disi
deve getirmek ister?’; ‘Bunu bepimiz isteriz’ diye cevap verdik.
Resulullab: “O balde her birinizin mescide giderek, Allah’m
kitabindan iki ayet ogrenmesi ve okumast onun icin ti¢ deveden,
dort ayet dort deveden ve her okunacak ayet o sayidaki develerden
daba  baywrhdn” diyen Hz. Muhammed ilmin ©6nemini
uygulamali olarak gostermistir (Sijistani, 2008, s.150).

Muhammed Hamidullah tafsilat vermeden Suffe’nin
yaninda sonradan 6grenciler i¢in bagka egitim mekanlarinin
tesis edilmesinden 6tiirii derslerin camide devamina gerek
gorilmedigini  (Hamidullah, 1992, s.63; Hamidullah,
2008, s.636-637) ve Suffe ogrencilerinin iagelerinin
kargilanmasinda Hz. Muhammed’in yani sira Medineli
zenginlerin de katkida bulunduklarini  kaydetmektedir
(Hamidullah, 1992, 5.68; Hamidullah, 2008, s.635).

Suffe basta olmak tizere mescide gelen yoksul kimselerim
beslenmesi icin Medine’de hurmalarin sadaka olarak
sunulmast geleneginin olustugu bilinmektedir. Bakara
Suresi’nin 267. ayetinin niizul sebebi olarak da zikredilen
bu hususta Ibn Zebéle’nin Ibrahim b. Muhammed’den
naklettigine gore Ensar’dan kimileri 6grencilerin beslenmesi
icin hurma hevenkleri getirip ‘hurma duvar’ denilen
yere asarak ihtiyac sahiplerinin buradan faydalanmalarim
sagladiklarini ifade etmektedir. Diger yandan Mudz b.
Cebel’in ise hurmalarin duvara asilmasi ve ihtiyag sahiplerine
ulagtirilmast gibi konularla gorevlendirildigi anlagilmakeadir
(Ibn Zebale, 2018, s.58; Kettani, 1991, 230; Hamidullah,
2008, 5.635).

Suffe’den ayr1 olarak Hz. Muhammed’in egitim igin
Medine’nin diger mescidlerinin de birer egitim kurumu
olarak kullanilmasini miimkiin kildig1 belirtilmektedir
(Azami, 1968, s.8). Bunlara Mahreme b. Nevfelin evi
ile Hz. Muhammed’in de ¢ogu kez bizzat faaliyetlerine
kauldigt Kubid Mescid’i bu okul-evlere misal olarak
gosterilebilir (Yilmaz, 2012, s.203-221, 204; Kazici, 2013,
5.330). Ayrica sehirde cesitli evlerde egitime devam edilmis,
evler cesitli cografyalarda yaygmlk gostermisgtir. Mesela
Hz. Peygamber zamaninda ve sonrasinda Abdullah b.
Omer Medine’de, Abdullah b. Abbas Mekke’de, Muaz b.
Cebel Yemen’de, Eba Misa el-Eg‘ari Basra’da, Abdullah
b. Mes‘ad Kife’de ve Abdullah b. Amr b. As Misir’da ilim
merkezleri olusturmusglardir (Celebi, 1976, s.637).
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Ubade b. Sdmit Mescid-i Nebevi’de okuma yazma 6gretmis,
ancak 6gretim faaliyeti dolayisiyla kendisine bir yay hediye
edildigini Hz. Muhammed’e aktarinca “Ategten bir tasmay:
takmak seni sevindiriyorsa, onu kabul et” cevabina muhatap
olmustur (Géziitok, 2002, 5.138). Ubide’nin bir 6grencisinin
kendisine hediye ettigi yayin hiikmiine aldig1 cevabin
yorumu Islim egitim anlayist ile konunun hipotezini test
etmek icin ayrica 6nem arz etmektedir. Zira Ayhan’a gore
“Bu badisleriyle Peygamberimiz, ilkogretimin meccani yapilmast
gerektigi esasini ortaya koyuyordu. Ogrenmek isteyen kimselerin
bichir kiilfet ve sitkintrya diismeden ogrenime kavugmalarina
caligryordu. Ancak bu anlayisla fakir ve kimsesizlerin ogrenim
gorebilmeleri miimkiin olurdu” (Ayhan, 1973, s.8).

Fedek Arazisi

Valaf, Islim diinyasinda énemli bir kurum olup toplumsal
dayanigmanin kaynaklarmndandir. Tarih boyunca vakfa
yonelik farkli uygulamalarla kargilagilsa da Miisliimanlar
icin vakfin kaynagi Hz. Muhammed’in Fedek’teki arazisi
olup egitim tarihi bakimindan 6nemli hususlardan birini
teskil etmektedir. Ciinkii Fedek ile bir malin hayir umularak
miilkiyetinden ebediyen vaz gecilmesi, faydasinin canlilarin
hizmetine hasredilmesi 6rneklik teskil etmistir ki bu bag
egitimin icretsiz olusunun hukuki temellerinden birini
olusturmaktadir.

Hz. Muhammed’in hem Fedek’te kendi payina diisen hem de
Medine’deki bagka bir hurmalig: vakfederek buralardan elde
edilen gelirlerin yolcular ile Islim’in gelisip yayginlagmast
kapsamindaki faaliyetlere hasredilmesini [habs] sart kostugu
bilinmektedir. Sonu¢ta bu anlayisgin Kur’an-1 Kerim’de
hukuki temelleri mevcut olup “Sevdiginiz seylerden sadaka
vermedikge, siz cennete eremezsiniz. Allab_yolunda her ne
harcarsaniz mubakkak Allah onu bilendir” (Al-i Imran 3/92),
“Haywr igleyiniz ki kurtulabilesiniz” (el-Hac 22/77) ve ayrica
“lyilik etmek ve fenaliktan sakimmak bususunda birbirinizle
yardimilasin” (el-Maide 5/2) emirleri ileri stirilen iddianmn
onemli gerekgelerini olugturmaktadir (Kazici, 2013, 5.279-
280).

Hz. Omer’in de Hayber’deki arazisini Hz. Peygamberin
uygulamasina benzer bir sekilde canlilarin kullanimina
hasrettigi goriilmektedir. Hz. Omer Hayber’deki arazisini ne
yapmasi gerektigini sordugunda Hz. Muhammed, arazinin
asli kendisinde kalarak mahsuliinii tasadduk etmesini tavsiye
ettigi bilinmektedir. Bunun iizerine Hz. Omer Hayber’deki
arazisinin mahsuliinii su vakfiye ile vakfetmistir: “Satilamaz.
Bagkasma hibe edilmez. Miras olarak paylasilamaz. Fakirlere
ve gariplere [Akrabalara, kolelere] vakfedilmistir; mabsuliin
kalani da yolda kalmiglara ve Allab’m dini ugrunda [savasan
miicabitlere] harcanacaktir: Bu vakfin iglerini yiiriiten kisi ya
da kisilerin, marufa gore usuliine wygun olarak mabsuliinii
yemelerinde ve depolamaksizin taze mahsulden kendileri adima

istifade etmelerinde giinah yoktur” (Ibn Hibban, 2017, 5.244).
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Hz. Muhammed ve Hz. Omer’in mallarmi canlilarin
faydasina hasretmeleri Mduslimanlarin  arasinda  hayir
islerinin temelini meydana getirmis, bu yaklagim ise vakiflar
yoluyla desteklenen ticretsiz egitimin yolunu agmigtir.

Ucretsiz Egitimin Hz. Muhammed ve Rasid
Halifelerden Sonraki Kaynaklari

Kiittablar

Kiittdblarin da Islim egitim diinyasinda 6nemli bir isleve
sahip oldugu kaynaklardan anlagilmaktadir. Bir aragurmaya
gore kiittiblar Islim’in ilk devirlerinden itibaren islevsel
olan egitim kurumlaridir (Yildirim, 2009, s.128). Oyle ki Hz.
Muhammed zamaninda Medine’de de kiittiblarin oldugu
bilinmektedir (Goziitok, 1998, s.191-197).

Bir kisim kiittdblarm Kur’an-1 Kerim o6gretimi ile diger
bilgilerin tahsil edildigi kurumlar olup olmadig: tartigilmakla
birlikte diger bir kismunn Islimiyetin ilk devirlerinden
itibaren gehirlerde ¢ocuklarin egitimine odaklanmig kurumlar
oldugu iizerinde durulmaktadir (Celebi, 1976, s.34-48).
Ucretsiz ve valaf niteligindeki ilkokul fonksiyonlarma sahip
olan bu kurumlardan bazilarin dcretli egitim verdiklerine
yonelik kanitlar da mevcuttur. Oyle ki Hz. Muhammed’in
6gretme hizmetinin kargiliginda ticret almabilecegine izin
vermis olduguna iligkin kanitlar bulunmaktadir (Kettani,
1993, 5.104-106). Bununla birlikte kiittblarin genel olarak
ticretsiz kurumlar olduguna yonelik bir kabul s6z konusudur
ve bu iddiaya Ali Sakran el-Hemdani’nin okulunda egitimin
parasiz olugu bir kanit olarak sunulabilir (Talas, 2000, s.22).

Ogretmenlerin devlet hazinesinden ilk kez maaga baglanmas
Hz. Omer zamaninda gerceklesmistir. Kaynaklarda
aktarildigina  gore Medine’de 6gretmenlik  yapan ¢
ogretmene Hz. Omer zamaminda 15 dirhem aylik baglandig:
ogrenilmektedir Hz. Omer bununla da smirh kalmannus,
Kur’an-1 Kerim 6greten 6gretmenlere maag baglamasinin
yani sira bagka beldelere de 6gretmen olarak cesitli kimselerin
gonderilmesini saglamistir. Boylece hem Hz. Omer hem de
Hz. Osman zamanmda 6gretmenlere maas 6demelerinin
yapilmasma devam edilmis, bu hususta ayrica azami 6zen

gosterilmistir (Goziitok, 2017, 5.948).
Mescidler ve Evler

Hem mescidler hem de evler Islim’in kabuliinden itibaren
ogrenim kurumlari vasfindaki yerler olmus, bu 6zelliklerini bir
siire daha devam ettirmiglerdir. Ciinkii mescidler toplumsal
oncelikler iceren pek ¢ok faaliyetin yani sira tegkilath egitim
kurumlarindan 6nce egitim mekanlar1 olarak kullanilmistir.
Medine’de, Fustat’ta, Kife’de, Basra’da ve Miisliimanlarin
yasadig1 diger tiim cografyalarda camiler birer egitim kurumu
olarak tesekkiil ettirilmistir (Imamuddin, 1987, s.165). Bir
hoca ve etrafinda toplanan talipler halkalar olusturmus ve bu
durum kargilikli bir kabul tizerinden siirdiirtilmiigtiir.
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Hz. Omer déneminde Kife’deki Merkez Camii’nde fikih
derslerinin iglendigi yiiz halkanin oldugu kaynaklarda
zikredilmektedir (Goziitok, 2017, 5.947). Diger yandan
Eba Bekir b. Ebti Seybe’nin Bagdat’taki Rufasa Camii’nde
hadis rivayet ettigi bilinmektedir. Keza Ibn Said’in de ders
halkalarma sahip oldugu kaynaklarda zikredilmektedir
(Goziitok, 2006, s.32). Yine Bagdat’ta Da‘lec Mescidi’nde
ders halkalarmm oldugu kaynaklarda aktarilmaktadir.
(Goziitok, 2006, s.33). Neticede bahsedilen bu yerlerdeki
meclis ya da halkalar muhtemelen zengin Miisliman ve
idareciler tarafindan fonlanan ya da en azindan finansal
destek sunulan egitim faaliyetleri olarak gorilmelidir.

Evlerin 6grenim merkezi olma 6zelligi de Dari’l-erkim’da
oldugu gibi Islim’m ilk donemlerinden itibaren devam
ettirilmig, Ragid Halifeler devrinde de evlerdeki egitim
strdirilmusgtir. Sayisiz 6rnek olmakla birlikte bu iddiaya
mesela Makrizi’den aktarildigina gére Zeyd b. Savhan b.
Sabra’nin Basra’da ibadet halinde olanlarin iage ve ibateleri
icin bir ev inga ettirdigi kanit olarak sunulabilir (Goziitok,
2017, 5.946).

Dariv’l-hikme ve Beytii’l-hikme

Hz. Muhammed ve Ragid Halifeler’den sonra gelisen
sistematik devlet teskilatinda egitim de yer almistr. Hz.
Omer’in egitimi yaygin ve ulasilabilir 6rgiin bir vasfa
dontistirmesi  sonraki egitim kuruluglarinin  gelismesi
icin bir zemin olarak diisiiniilebilir. Basra’daki el-Mirbad
isimli meydanin egitim islevine sahip olmasindaki gibi
kamuya agik imkanlarin varhigindan soz edilebilir (Talas,
2000, s.19). Soz konusu meydan haftanin belirli giinleri
egitime tahsis edilmig, ¢6lden gelmis ulema da dihil alimler
burada katlanlara ilim &gretmislerdir. Bu nedenle hem
Emeviler hem de Abbésiler zamanindaki kurumlarin sozi
edilen egitim zemini ile bir bagmin kurulmasi mimkin
gorinmektedir.

el-Mirbad’in yaygin etkisiyle kiyaslanabilecek diger ilmi
kuruluglar olarak Dari’l-hikme ile Beyti’l-hikme seklinde
adlandirilan hikmet evlerinden de bahsedilmelidir. S6z
konusu bu evler okul olarak da tavsif edilmiglerdir (O’leary,
1973). Bu kurumlar yaygin egitim kurumlari olmasalar da
islevlerinin yani sira bizatihi ihtiyaclarinin kargilanmas: ve
ticretsiz kullanima izin verilmesi bakimlarindan kurucu
egitim anlayist icinde ele alinmalidirlar. Sonugta hikmet
evlerinden biri olan Sii Fatumilerin kendi siyasi fikirlerini
yaymak tizere tegekkil ettirdikleri Darw’l-hikme, ticretsiz
egitimin verildigi bir kurum olarak kabul edilmelidir. Hakim-
Biemrillih tarafindan Kahire’de kurulan bu okulda devlet
imkanlar: kullanilmig, 6gretmenlerin biitgesi de dihil olmak
tizere diger masraflar bizzat Hakim-Biemrillah tarafindan
kargilanmistir (Dag ve Oymen, 1974, 166-167). Hem Abbasi
Dari’l-hikme’si hem de Fatumi Beyti’l-hikme’sinde benzer
ozellikler ve mali desteklerin saglandig1i anlagilmaktadir.
Mesela Makrizi’'nin verdigi miirekkep, kagit, kalem, cilt,
hasir ve benzeri geylere yonelik harcamalarin bir listesi
egitim ve aragtirmaya yonelik destege en giizel delillerinden

biri olarak sunulabilir (Dag ve Oymen, 1974, 112).
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Nizamiye’den Onceki Medreseler

Genel kabul her ne kadar ilk medresenin Bagdat'ta kurulan
Nizamiye Medresesi oldugu seklindeyse de 6ncesinde
Maveratinnehir'de pek ¢ok medresenin tesis edildigi
bilinmektedir. Nizamiye’nin ilk olarak gériilmesinin arkasinda
yatan bir sebebi diger medreselerin Nizamiye kadar yeterince
incelenmemis olmasi ise diger sebebi bu medreselerin,
muhtemelen, Nizamiye 6l¢iisiinde bir etkiye sahip olmamasidr.

Misliimanlar idareleri alundaki topraklar: geniglettikge farkl
millet ve kiiltiirlerle kargilagmus, dolayisiyla bu bolgelerde
egitim kurumlarma ihtiyac duymustur. Bilhassa Islam,
Maveraiinnehir’de yayginlastik¢a ilim gehirleri ortaya ¢ikmug, bu
sehirlerde de irili ufakh pek ok egitim kurumu tesis edilmistir.
Ik medreselerin bu bolgede goriilmesine yonelik Budist,
Yunan ve Hint etkilerine iligkin iddialar mevcutsa da bélgenin
dinamikleri ¢ok 6nemli bagka bir gerekge ortaya koymaktadur.
Mesela Nizamiye’den yaklasik 150 yil kadar 6nce Ismail b.
Ahmed b. Esed b. Simin tarafindan vakiflarla desteklenmis
bir medrese kuruldugu kayitlarda zikredilmektedir (Goziitok,
2010, s.44-54). Nizamiye’den c¢ok daha once Nisibur’da
Beyhakiye Medresesi isimli baska bir egitim kurumunun da
faaliyette bulundugu bilinmektedir (Goziitok, 2013, s.211).
Sonrasinda ise kaynaklardan bolgede finansal olarak vakiflarla
desteklenmis, tcretsiz egitim imkim saglandigr anlagilan
onlarca medresenin kuruldugu 6grenilmektedir.

Nizamiye Medreseleri ve Sonrasi

Yukarida kisaca isaret edildigi tizere, 6ncesinde medreselerin
mevcut oldugu bilinmekle birlikte bu tirli yiiksekogrenim
kurumlarinim 6nciistiniin Nizamiye Medresesi oldugu genel
bir kanaate doniigmigtir. Ciinkii Nizamiye ve sonrasmnda
kurulan medreseler tegkilath yapilari, zengin vakiflari, idareyle
olan iliskileri ve yaygin etkileriyle 6nceki 6rneklerinden farkl
bir konumda olmuslardir. Ogrenci ve hocalarm ihtiyaclari
ile yapilarin bakim ve onarim masraflar1 da dahil olmak
tizere tiim ihtiyaglar zengin vakiflardan elde edilen gelirlerle
kargilanmistr (Talas, 2000, s.47). Bu bakimdan ilk defa
Nizamiilmilk tarafindan 6grenci ve Ogreticilerin yani sira
egitim mekanizmasi icin de finansal destekler olusturuldugu
ifade edilmelidir (Goziitok, 2010, s.43).

Sonradan agilan benzer okullar da Nizamiye rol modelini
takip etmis, mesela Mustansiriye Medresesi’nde de yardimlar
yapilnus, 6grenci ile caliganlara tcretsiz yemek imkim
saglanmigtir. Buradaki 6grenimin tcretsiz olmasinin yani
sira kagit, kalem ile aydinlatma icin gerekli olan malzeme
giderlerinin kargilanmast da yine zengin vakiflar eliyle
yuriitilmistir. Ayrica okulda bir doktor bulundurulmus,
hastane gibi imkinlar da s6z konusu edilerek saglanan
imkanlar genisletilmistir (Dag ve Oymen, 1974, s.133).
Nurettin Zeng’nin Sam’da kurdugu Nuriye el-Kiibra isimli
medresesi de diger benzerleri gibi zengin vakiflarla donatlmus,
bu tiirlii yaklagim kendilerinden sonra gelen egitim kurumlar:
tarafindan da takip edilerek 6grenimin ticretsiz olusu yiizyillar
boyunca devam ettirilmistir.
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Sonuc

Miisliman toplumlarda bugiine dek genel olarak egitim
hizmetlerinin ticretsiz olusu ve bunun halen siirdiiriilmesinin
cesitli sebepleri bulunmaktadir. Isaret edilen sebeplerin
kok ve megruiyetleri ise Islim’m zorunlu kildig1 hususlar
ile Hz. Muhammed’in bu hususlara yo6nelik izahlarindan
kaynaklanmaktadir. Ciinkii Islim’da din idrak etme demek
olup egitimin idrak siireci olarak tanimlanmas: yukaridaki
iddiay1 desteklemektedir. Dolayistyla toplumun ortak
faydasina yonelik fiiller ile faaliyetlerin arasina egitimin de

dahil edilmesi gerekmektedir.

Egitimin, toplumun iyelerine yonelik olarak yerine
getirilmesi gereken sorumluluklardan biri kabul edilmesi
baslangictan itibaren sistemin bu sekilde planlanmasina
yol agmig olmalidir. Sorumluluk alan bagta idareciler ile
halktan kimseler imkanlar1 ol¢iisiinde siirecte kendilerine
diigen gorevleri tstlenmiglerdir. Katki saglama diistincesi
hem orgin hem de yaygin egitim seklinde gelismis,
boylelikle niifusun tiim yas gruplarina yonelik bir yayginlik
kazanmustir.

Vakif kurumunun tegkilath bir bi¢imde uygulama alam
bulmastyla toplumdan imkan: olanlar hem hayri hem de dint
nedenlerle egitim kurumlarimn tesisi yoluna gitmistir. Hz.
Muhammed déneminde yetigkinlerin Suffe’de, ¢ocuklarin
ise kiittdblarda okuma yazma 6grenmesiyle baslayan siire¢
Abbisi, Memliik, Selguklu yoluyla Osmanlilara erigmistir.
Hem Osmanlilar hem de 6nceki devletlerde egitim,sivil alan
icinde kalarak vakiflar eliyle devam ettirilmis, bu siireklilik
ise yiizyillarca siiren bir tecriibe niivesi olusturmugtur.
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Ozet

Bilimsel ¢aligmalarda 6zgiinliigiin ne ifade ettigi ve nasil ele alinmasi
gerektifi tartismasi, gegmisten giintimiize netlegtirilmesi zor bir konu
olarak kargimiza ¢tkmaktadir. Ozgiinliigiin acik ve ortak bir tanimini
olusturmak ve boyle soyut bir konuyu tiim bilimsel alanlar baglaminda
tarismak da olduk¢a zordur. Arastrmaci ve akademisyenlerin
siirdiiriilebilir Ar-Ge faaliyetlerinde bulunabilmesi i¢in 6zgiinligi
oziimsemesi ve Olciilebilir sekilde yansitmasi gerekmektedir. Bu
calismada ozgiinlik kavraminin alanyazinda nasil ele alindiginin
ortaya konulmasi amaclanmistir. Konu ile ilgili anahtar kelimeler
Boolean operatérleri ile filtreleme yapilarak “Web of Science, Scopus,
ScienceDirect, Google Akademik, Microsoft Academic, TR Dizin” akademik
veri tabanlarinda ve “Researchgate, Quora, Edigate Insights” akademik
sosyal aglarinda taramalar gergeklestirilmistir. Calisgmadan elde edilen
bulgular, bilimsel 6zgiinlik kavraminin farklt disiplinlerdeki konu ve
yontem cesitliligi nedeniyle bir disiplinden digerine farklilagabildigini
gostermektedir. Ozgiinliik ile yakm iliskisi olan yaraticilik, yenilik
ve benzersizlik kavramlarinin birbirleri arasindaki farki anlamak
onemlidir. Bu baglamda aragtirmacilar icin 6zgiinliige yonelik ipuglari
sunulmaktadir.

Anahtar Kelimeler: Akademik galigma, Bilimsel Yayin, Bilimsel
Proje, Ozgtin Deger, Yenilik

ir bilimsel ¢alismay1 niteleyen baglica 6zellikler arasinda

gosterilen “6zgiinliik” kavraminin tam olarak neyi ifade

ettigi ve bir calismay1 6zgiin kilan niteliklerin neler
oldugu bilim insanlar tarafindan halen tartigilmakta olan bir
konudur. Aragtirmacilar tarafindan ne/nasil olduguna yonelik
tartigmalar1 19. yiizyila kadar uzanan 6zgiinlik kavramini,
bilimsel projelerin, aragtirmalarin ve tirtinlerin (makale, bildiri
vb.) degerlendirilmesinde belki de uzlaginin en zor oldugu
hususlardan biri olarak ifade etmek yanls olmayacaktr
(Baptista, Frick, Holley, Remmik, & Tesch, 2015; Bartel,
1985; Boring, 1927; Dirk, 1999; Morgan, 1985).

Abstract

The issue of what originality means and how it should be addressed in
scientific studies has been a controversial and much disputed subject.
It is very difficult to come up with a clear and common definition
and conceptualization of originality and to discuss such an intangible
subject in the context of all scientific fields. In order for researchers
and academics to engage in sustainable R&D activities, originality
must be well understood and measurably reflected. This study aims to
reveal how the concept of originality has been addressed conceptually
in the literature. The keywords related to the subject were filtered
with Boolean operators and queried in the academic databases of
“Web of Science, Scopus, ScienceDirect, Google Akademik, Microsoft
Academic, TR Index” and academic social networks of “Researchgate,
Quora, Edigate Insights”. The results show that due to the variation in
the topics, approaches and methodologies within different disciplines,
the concept of scientific originality differs from one discipline to
another. It is very important to understand the difference between
the concepts of creativity, novelty and uniqueness, which are closely
related to originality. As such, this study offers clues on originality for
researchers.

Keywords: Academic Study, Scientific Paper, Scientific Project,
Original Value, Novelty

Boring (1927) bilimde o6zgtnligin sadece yenilikle
sinirli olmadigini ve bir kesfin veya teorinin sistematik
yonleriyle, yani veri ve kosullarin secilmesi, bunlarin
siralanmasi, olusturulmasi veya sergilenmesi ile ilgili
oldugunu vurgulamistir. Ozgiinliik kavrami, ilerleyen
yillardaki bilimsel yayinlarda, projelerde, doktora ve yiiksek
lisans tezlerinde, farkli disiplinlerde yenilik, yaraucilik ve
benzerlik gibi ifadeler ile kullanilmistir. Ancak, gegmisten
gliniimiize 6zginligin agik ve ortak bir tanimini olugturmak
ve tartismak, bu kavramm soyut olmasi ve standardinin
olmamasi gibi zorluklar barmmdirmaktadir (Alajami, 2020;
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Dirk, 1999; Shibayama & Wang, 2020; Suteu, 2022).
Ozgiinliik, yeni bilgi kesifleriyle ilerleyen bilimde temel
degerlerden birini olusturdugu icin 6nem arz etmektedir
(Shibayama & Wang, 2020). Bilimsel ¢aligmanin sonucunda
bilimsel bir katki liretmenin arastirmadaki 6nemi dikkate
alindiginda bu katkinin 6zgiin olarak kabul edilebilir olmast
gerekmekte ve giintimiizde bir bilimsel ¢aligmanin olmazsa
olmaz ozelligi olarak gosterilmektedir (Al-Shukaili & Al-
Maniri, 2017).

Kavramsal olarak ele alindiginda “aragtirma”, bilimsel
bilgilerden yola ¢ikarak yeni bir seyler kesfetmeye yonelik
eylemler olarak tanimlanirken, bilimsel aragtirma sistematik
veri toplama, analiz etme ve yorumlama siireci olarak ifade
edilmektedir (Almila, 2017). Bilimsel aragtirma projeleri
ise yiiksekogretim kurumlari, ulusal ve/veya uluslararast
aragtirma  kurumlar1 ya da  kuruluglarmim  bilimsel
aragtirmalar desteklemek icin gelistirdigi bir uygulamadir
(Anadolu Universitesi, 2022; Yasar Universitesi, 2022).
Aragtirmalarin  temel islevi mevcut bilgiyi iyilestirmek,
bilinmeyenleri ortaya koymak, sorun/probleme ¢oziim
tretmek tizerinedir. Bu amac¢ dogrultusunda tasarlanan
bir arastirma projesinin 6zgin deger, yontem, proje
yonetimi/ekip ve aragurma olanaklari, yaygin etki
gibi belirli niteliklere sahip olmasi gerekmektedir. Bir
aragtirma  onerisi yaziminda ilk basamak olarak 6zgiin
bakis acis1 gerektiren bir fikir sahibi olmak gosterilir (De
la Rosa, 2020). Arastirma projelerindeki 6zgiin niteligin bu
kapsamda tanimlanmasi, proje degerlendirmesinde kayda
deger bir 6neme sahip olmasindan 6tiirii oldukga degerlidir
(Alajami, 2020). Dolayistyla, herhangi bir aragturma
projesinin olusturulmasinda veya degerlendirilmesinde hem
aragtirmacilart1 hem de aragtirma kurumlarimi dogrudan
ilgilendiren, temel bir aragtirma parametresi olan 6zgiinliik
kavraminin, ¢aligmanin baglangicinda net olarak anlagilmasi
gerekmektedir. Bu konu da, 06zgiin bir aragurmanin
standartlar1 nedir ve ne olmalidir gibi sorularin tartigtimasina
altlik olusturmaktadir. Ayrica 6zgiinliik, bilimsel caligmalarin
yani sira endistrideki yaraticr siireglerin iyilestirilmesi i¢in
de 6ne ¢ikan parametrelerden biridir. Farkli iiriin gelistirme
alanlarinda yaratict fikir tretimi tizerinde Ozgiinlik ve
yenilik 6l¢iitleri dikkate alinmaktadir (Ouzir, 2020).

Bilimsel = caligmalar  degerlendirilirken,  bagvurularin
reddedilmesinin en yaygin nedenlerinden biri teorik
katkinin  yetersiz olmasidir (Agerfalk, 2014). Teorik
katki, hem 6zgiinliik hem de fayda saglama baglamindaki
tartigmalardan ileri gelmektedir (Agerfalk, 2014; Corley &
Gioia, 2011). Teorik katkiy1 degerlendirmek i¢in ¢aligmanin
ozgiinligl bir kriter olarak ele alinir (Miranda, Berente,
Seidel, Safadi, & Burton-Jones, 2022). Aaltio (2009) ise
ozgiinligiin  herhangi bir bilimsel katkiy1 etkiledigini
ve kendi bilgi alanina katkida bulundugunda 6zgiin
olabilecegini ifade etmigtir. Bu dogrultuda, bilimsel bir
calismada ilk basamak olarak gosterilen 6zgiinliik, yetersiz
bulundugunda calismanin kesin reddetme gerekgesinde de
énemli bir paya sahiptir (Agerfalk, 2014; De la Rosa, 2020).
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Celik vd. (2014) tarafindan dergi hakem ve editorleriyle
yuritilen aragtirma sonuglarina gore, egitim alanindaki
dergilere yollanan calismalarin akademik dergilerde kabul
edilmesine engel olan birincil neden olarak aragtirma
konusunun 6zgiin olmamasi sonucuna varilmigtir.

Bilimsel ¢aligmalarin  yaygin etkisini artirabilmek igin
akademik veri tabanlari, akademik sosyal aglar ve diger
kisisel yayin platformlari kullanilmaktadir. Bu akademik
veri tabanlart (6rn. Web of Science, Scopus, ScienceDirect,
Google Akademik, Microsoft Academic, TR Dizin) genel
hatlariyla yayin tarama ve literatiir konusunda daha fazla
yardimer olurken Researchgate, Quora, Editage Insights
gibi akademik sosyal aglarda ise akademik aragturmalara,
tartigma bagliklarina, aragtrmacilara ait bilgilere, yayin
bilgilerine vb. yer verilmektedir. Akademik sosyal aglar,
aragurmacilart  ortak konularda bir araya getirmeyi
amaclayan platformlar olup, kullanicilar kendilerine hesap
acarak yaymlarini ve ilgi alanlarini paylagir ve tartigmalarda
bulunurlar (UMW Libraries, 2022). Bunlardan Researchgate
aragirma paylasmak, kesfetmek ve tartigmak igin yaygin
olarak kullanilan platformdur (Meishar-Tal & Pieterse,
2017). S6z konusu akademik sosyal aglardaki kullanicilar
icerisinde 6zgiinliik kavramini merak eden bir toplulugun
oldugu ve bu kavramin netlegtirilmeye ihtiya¢ duyuldugu da
anlasilmaktadir.

Gegmigten glinimiize tartigilan, actk ve ortak bir tanimi
olmayan 6zgiinlik kavramimin hem aragtirma kurumlar
hem de aragurmacilar i¢in 6nemi dikkate alindiginda bu
caligma, bilimsel caligmalari inceleyerek 6zgiinliik kavraminin
alanyazinda kavramsal olarak nasil ele alindigini ortaya
koymay1 amaglamaktadir. Caligma sonuglarinin aragtirmacilar
icin 6zginlik kavrammin daha iyi anlagilmasina ve pratikte
uygulanabilmesine katki sunmasi hedeflenmektedir.

Yontem

Caligmada alanyazin  taramast yapimisur. Bu amagla
“Ozgiinliik, 6zgiin deger, aragurma projesi, bilim, bilimsel
caligma, bilimsel aragurma (originality, novelty, research
project, project)” anahtar kelimeleri Boolean operatorleri
(AND, OR, NOT) ile filtreleme yapilarak taranmustir.
Caligmada kullanilan stire¢ sematik olarak B Sekil 1’de
verilmistir. Ozgiinligiin bilimsel cahigmalardaki yerinin
degerlendirilmesi i¢in belirlenen anahtar kelimelerin “Web of
Science, Scopus, ScienceDirect, Google Akademik, Microsoft
Academic, TR Dizin” akademik veri tabanlarinda birincil,
ikincil ve tgtnctl kaynak taramalari gerceklestirilmistir.
Ayrica, ozginlik kavrammin tartgildign cesitli akademik
sosyal aglardan Researchgate, Quora, Editage Insights
tizerinden konu ile ilgili tartisma bagliklarina (B Tablo 1)
verilen cevaplar da incelenmistir. Bl Tablo I’de ilgili veri
tabanlarinda sorulan sorularin yaninda sorulara verilen cevap
sayilart ve konu ile ilgili soruyu soran kisilerin tlkeleri de
verilmigtir.

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)
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B Tablo 1. Researchgate, Quora, Edigate Insights akademik sosyal aglari tartisma basliklarina ait bilgiler.

Yazida 6zgunlik ne kadar 6nemlidir?

Arastirma her zaman 6zgiin bir calisma midir?
Bilimsel arastirmalarda 6zgunlik ne anlama gelir?

Bir metnin 6zgunltgd hakkinda yorum yapmam istendiginde neye
odaklanmaliyim?

Bir arastirma calismasini 6zgun ve énemli kilan nedir?

iyi bir arastirma makalesinin nitelikleri nelerdir?

Sizce bilimsel arastirmalarda 6zgunlikten ne kastedilmektedir?
Akademik bir projede yenilik ile ne kastedilmektedir?
Yaraticiligin akicilik, esneklik ve 6zgunlukten farki nedir?
Arastirma projemizin 6zgunltginu nasil saglariz?

Makalede arastirmamin yeniligini nasil vurgulayabilirim?
Arastirmada yenilik nedir?

Doktmanlarin 6zgunltgd nasil kontrol edilir?

Bir makalenin 6zgunltgind nasil 6lcebilirsiniz?

Alintilarin sayisi calismanin kalitesini veya 6zgunltgunt yansitir
mi?

Bilimsel arastirmalarda 6zgunltk ne demektir?
Arastirmanin 6zgin olup olmadigini nasil anlarsiniz?
Arastirmada 6zgunlik nedir?

Arastirmada 6zgunlik olarak varsayilan nedir?

Arastirma 6zgunlugundn kriterleri nelerdir?

sorjf::ir:g:?jlke g:;?s? Akademik sosyal ag Tarih
= 10 Quora 2021

- 2 Quora 2020
Hindistan 2 Quora 2020
- 1 Editage Insights 2020
Nijerya 9 Researchgate 2020
Kanada 59 Researchgate 2020
Irak 88 Researchgate 2020
Hindistan 3 Quora 2020
Cin 13 Researchgate 2019
Misir 8 Researchgate 2018

- 1 Editage Insights 2018

- 2 Editage Insights 2018

= 3 Quora 2017

- 5 Quora 2017
Cezayir 169 Researchgate 2017
Etiyopya 10 Researchgate 2017
- 8 Quora 2016
Kamerun 121 Researchgate 2016
= 1 Quora 2014
Cezayir 13 Researchgate 2013

Quora ve Edigate Insights platformlarinda soru soran
kisilerin bilgilerinin ac¢ik olmamasi, sorularin anonim
olarak sorulmasi veya iilke bilgisine erisilemediginden bu
platformlarda sorularin soruldugu ilke kismi genellikle
bos birakilmig, ozellikle Researchgate platformundaki
bilgiler dikkate alinmigtir. Bunlarin yani sira 6zgiinliik
tanimlar1 icin cevrimici sozliklerden (TDK, Oxford,
Collins) ve OECD’nin yaymnladigi raporlardan (Oslo
Kilavuzu, Frascati Kilavuzu) da yararlanilmigtir. Bilimsel
caligma/arastirma ifadeleri proje ile benzer yaklagimla ele
alinmigtir.

Verilerin C6zUmlenmesi

Akademik veri tabanlarindan elde edilen yayinlar ile
akademik sosyal aglarda bulunan tartisma sorulari ve
yanitlart igerik analizi ile incelenmigtir. Bu amagla ele
alinan yayinlar ve arasurilan/tartigilan sorular, 6zgiinlik
kavraminin nasil tanimlandigi, ifadelerdeki kavramin
yaraticilik, yenilik ve benzersizlik ifadelerinden nasil
farklilastigi/benzestigi boyutlariyla incelenerek birlikte
yorumlanmistir.

Cilt / Volume 13 | Say1 / Issue 11 Nisan / April 2023

Bulgular ve Tartisma
Ozgunluk Kavrami

Ozgiinliik kavraminin acik ve ortak bir taniminin
bulunmamasindan dolay1 6ncelikle 6zginlik kavrami
iizerine yapilan caligmalar gézden gegirilmigtir. B Sekil
I’de yer alan akademik veri tabanlar1 iizerinden taranan
kaynaklar ve bu kaynaklara aufta bulunan/diger ilgili
calismalardan olusan 78 calisma gozden gecirilmistir.
Bu kaynaklar arasindan toplam 63 tanesi ¢aligma
kapsaminda  degerlendirilmistir.  Ayrica, akademik
sosyal aglarda yer alan toplam 20 soru degerlendirmeye
alinmistir. Bulgularin yorumlanmasinda Oslo ve Frascati
Kilavuzlarindan da yararlanilmigtir.

Ozgiinliik kavrami Tiirkge’de “62” kelimesinden gelmekle
beraber yabanci dilde “orijinal” kelimesi ile karsilik
bulmaktadir. Ozgiinliik Ingilizce’de “original+ity” olarak
kullanilmaktadir. Burada “original” Latince kokenli olup
baslangic ve dogum anlamina gelen originem kelimesinden
gelmektedir (Burkitt, 1922). Ozgiinliik ifadesinin ¢alisma
kapsaminda taranan kaynaklara gore tanimlar1 BE Tablo
2’de 6zetlenmistir.
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B Tablo 2 dikkate alindiginda cok sayida ozgunlik
taniminin oldugu ve “yeni” teriminin neredeyse her tanimda
kullanildig1r gorilmektedir. “Yenilik” ifadesinin olduk¢a
sik kullanilmasi, 6zgiinliik kavrami ile yasanan karigiklig
beraberinde getirmektedir. Yeniligin yaninda yaraucilik
ve benzersizlik kavramlar1 da 6zgiinlik ile benzer ve sik
kullanilan ifadelerdir. Bu nedenle, calismanin bir sonraki
adiminda 6zginlik kavramimin s6z konusu kavramlar ile
nasil ortiigtiigii/farklilagngr irdelenmigtir.

Ozgunluk Kavraminin Yaraticilik, Yenilik ve
Benzersizlik Ifadelerinden Farki

Ozgiinliik, yaraticilik, yenilik ve benzersizlik ifadelerinin
Alajami (2020) tarafindan detayli olarak irdelendigi
gorilmugtir. Birbirleri ile alakali ve karigtirilabilir olan bu
ifadeler arasinda yenilik, hem benzersizlik hem de yaraticilik
tanimlamalarinda kullanilan bir kavram olmasindan dolay1
birlikte anlatlmigtir. Yenilik ve benzersizlik ifadeleri,
ozglnligin nasil algilandigina baglh olarak degismektedir.
Bir aragurma yiritmek, illa ozgin oldugu anlamina
gelmemektedir.

W Tablo 2. Ozgunlik tanimlari.

Anahtar Kelimeler
ozgiinliik, ozgiin deger, arastirma projesi, bilim,
bilimsel calisma, bilimsel aratirma (originality,
novelty, research project, project)

Web of Science, Scopus, ScienceDirect,
Google Akademik, Microsoft Academic, TR
Dizin veri tabanlars

Arastima Periyodu: 1922-2022

Akademik sosyal aglarda tartisma bagliklary

| \
| |
| |
| Arastima Periyodu: 2013-2022 |

|
I !

’ N
I Researchgate sorularmi gozden 1
I gecirme "

| B 9
F— Quora sorularmi gbzden gecirme 1
1

W Sekil 1. Calismada kullanilan literattr taramasi sistematigi.

Tanim LEYE]

Ozglin olma durumu, orijinalite, orijinallik.

Daha 6nce var olan her seyden farkli bir sekilde yeni ve ilginc olma niteligi.

Orijinal olmanin kalitesi veya kosulu, yaratma veya yenilik yapma yetenegi, orijinal olan sey.

Calismanin tamamen yeni olmasi.

Onceki bir fikri farkli durumlarda veya baglamlarda incelemek ve analiz etmek, hatta &énceki kavramlar arasindaki iliskiler

hakkinda yeni bir tartisma yapmak.

Projenizi diger tim calismalardan ayiran, kendine 6zgtin kilan nitelik.

Bir projenin ya céztlmemis bir probleme yeni bir c6zim 6nerisi getirmesi ya da céztlmemis bir probleme daha iyi ve farkli

bir c6zim 6nerisi getirmesi.

(TDK)
(Oxford)
(Collins)

Douglas, Jillian,
Thomas, ve Eric
(2006)
(Gordon, 2007)
(Bilgic, 2017)

(Temel, 2017)

Daha 6nce sunulmamis yeni bilgi.

Essiz arastirma.

Mevcut arastirmaya yeni bir aci katmak veya bir dizi yayinlanmis arastirma verisinden yeni sonuclar cikarmak.

Benzersiz bir arastirma.

Topluma ve insanlida hizmet eden bilimsel degeri ytksek cesitli arastirmalarin tretilmesi.

Yenilikci bir fikre sahip olmak ve onu gercege dontstirmek.
Yaratilan ya da icat edilen eserlerin yeni ya da yeni olma yénd.
Yeni bilginin yaratilmasi.

Bulgularin, bir bilgi birikimine yeni bir sey katmasi.

Mevcut bilgi birikimi Gzerinde bazi metodolojik ve teorik cikarimlarla eski bir sorunu bazi yeni yollarla ele almak.

Bir arastirma alanina bu alandaki fikir birliginin 6tesinde yeni bilgiler eklemek.

Researchgate

Arastirma konunuzda ve yaklasiminizda 6zgtin ve benzersiz olmak.

Arastirmada yenilik, yeni konu, bazi deneyler veya islemler yapmanin yeni yontemi.

Benzersizligi olan baslangic noktasi.

Quora

Arastirmanin cok énemli bir yond.

Daha 6nce hic yapilmamis olan.

Editage Insights
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¢

Her aragtirma, yapildig stiregte yani sorunu ele alma bigimi,
aragtirma siiresi ve Uzerine insa edildigi veriler agisindan
benzersizdir. Bir aragtirma projesinin benzersizligi onu
diger projelerden ayiran 6zelligidir. Dolayisiyla benzersizlik,
ozgiinligiin bir degeriolsada, eseri 6zgiin kilmakigin tek bagina
yeterli olmamaktadir. Bir aragtirma, hentiz ¢alisilmamis yeni
bir probleme dayanan bazi gercekler, daha 6nce ¢ikarilmamig
sonuglar veya caligma alani kogullarinin yetersiz olmasi nedeni
ile de yeni olabilmektedir. Ayni zamanda boyle bir aragtirma
ozgiin olarak kabul de edilmeyebilir. Ozetle, arastrmanin
benzersizligi aragurma iriini  ile benzer aragtrmayi
birbirinden ayirdigi, yeniliginin ise aragtirmada ele alinan
problemlerin, sorularin veya bulgularin yeni oldugu anlamina
gelmektedir. Bu nedenle, her yeni aragtirma benzersizdir,
ancak ozgiin  olmayabilir. Ozgiinliik, benzersizligi ve
yeniligi agan bir konu olup, diger baglamlarla iligkili genis
ve karmagik bir kavramdir (Alajami, 2020). Ozgiinliik, bir
aragtirmanin, bir aragtirmacinin okumasi, aragtirmas, ilgili
materyalle etkilegimi ve ayni zamanda diigtinsel triinlerini
kendi ifadeleriyle formiile etmesi sonucunda ortaya ¢ikmig
bir eser oldugu anlamina gelmektedir. Ayrica yaratcilik ve
yenilik/inovasyon da aragurma projesinde 6zglinlige isaret
eden terimlerdendir (Krapez, 2013).

Farkli alanlarda yenilik/inovasyon kavramma yonelik farkl
yorumlarin bulundugu goriilmektedir. Ekonomi ve igletme
gibi alanlarda bu kavram temel bir deger olarak ele alinmakta,
Ar-Ge boyutuyla da degerlendirilmektedir. Antropolojist
Barnett yeniligi, mevcut formlarindan nitelik olarak farkli
olan yeni bir diistince, fikir ya da herhangi seyin olustugu
siire¢ olarak ifade etmektedir (Robertson, 1967). “Yeniliklerin
Benimsenmesi/Yayilmas1” yaklagimiyla dikkat ¢eken bir
isim olan Rogers (2003) yeniligi yeni bir fikir, davranig ya
da uygulama olarak tanimlarken; Crumpton (2012) daha
iyi, etkili ve etkin siireclerin, hizmetlerin, fikirlerin ya da
yaraticilig1 besleyen kiiltirlerin olusturulmas: seklinde ifade
etmektedir.

Tiirkiye'nin de iiyesi oldugu Ekonomik Kalkinma ve Isbirligi
Orgiiti (OECD) tarafindan bilim, yenilik ve teknoloji
gostergeleri kavramlar {izerine Frascati (Aragurma ve
Deneysel Gelistirme Taramalari icin Onerilen Standart
Uygulama), Oslo (Yenilik Verilerinin Toplanmasi ve
Yorumlanmast icin flkeler) ve Canberra (Bilim ve Teknolojiye
Ayrilmis Insan Kaynaklarimin Olgiimii Hakkinda Kilavuz)
isimli yontembilimsel kilavuzlar gelistirilmistir. 11. Bilim
ve Teknoloji Yiiksek Kurulu'nun 10 Mart 2005 tarihinde
yapugi toplantida “Frascati, Oslo ve Canberra Kilavuzlar’'nin
tim kamu kurum ve kuruluglarinda Ar-Ge istatistiklerinin
toplanmasi, Ar-Ge ve Ar-Ge destegi kapsamimna giren
konularin belirlenmesi ve ilgili diger hususlarda referans
olarak kullanimasina” ve “kilavuzlarin toplumun ilgili
kesimleri tarafindan benimsenmesi i¢in yayginlagurma
caligmalar1 yapmak tizere” Tirkiye Bilimsel ve Teknolojik
Aragtrma  Kurumu (TUBITAK)'n  gorevlendirilmesine
karar verilmistir (TUBITAK, 2005b).
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OECD tarafindan gelistirilen Oslo Kilavuzu’nun 1992’deki
ilk versiyonunda tretim sektoriindeki firmalara yonelik
yenilik/inovasyon tanimina odaklanilmigken, sonraki iki
versiyonda hizmet sektori de kapsanarak, “isletme igi
uygulamalarda, igyeri organizasyonunda veya dis iligkilerde
yeni veya onemli derecede iyilestirilmis bir trtin (mal
veya hizmet), veya siire¢, yeni bir pazarlama yontemi ya
da yeni bir organizasyonel yontemin gerceklestirilmesi”
tanimi yapilmigtir (TUBITAK, 20054, s. 50). Burada iiriin
yeniligi ve stire¢ yeniligi kavramlar1 6n planda tutulmustur.
2018’deki dordiinci versiyon kilavuzda ise kullanicr ilgisinin
ve pratik deneyimlerinin 6nemsendigi belirtilmektedir
(OECD, 2018). Dolayisiyla, bir yenilik/inovasyon, yeni
ya da mevcut Uriin ve/veya siireclerden 6nemli ol¢tide
farklilagan ve potansiyel kullanicilara hazir hale getirilen
irin ya da siire¢ veya her ikisinin kombinasyonu seklinde
tanimlanmaktadir. Ozgﬁnh’ik baglaminda ele alindiginda,
bilimsel ¢aligmalarin yenilik¢i olabilmesi igin siire¢ veya
driin yeniliginin 6nemli bir unsur oldugu ifade edilebilir.
2018 versiyonunda siirdiiriilebilir kalkinma hedeflerinin
degerlendirilmesinde de ise kogulabilecegi vurgusu yer
almaktadir. Bu hedeflerin iilkemizde TUBITAK tarafindan
teknolojik ve bilimsel ¢aligmalara verilen destek ¢agrilarinda
onemli bir yer kapladig1 goriilmektedir.

Rogers (2003)a gore, bir yeniligi “yeni” yapan sey
sadece yeni bilgi olmasi olmayip, ayn1 zamanda yeniligin
benimsenmesindeki sahip olunan bilgi, ikna ve edinilen
karardir. Oslo Kilavuzu'nda, yeni bilgi ve teknolojinin
yayilmasinin yeniligin merkezinde oldugu vurgulanmaktadir
(TUBITAK, 2005a). Yeniliklerin Yayilmasi Teorisine
gore, yeniligin “yeni” olma durumu kavram ya da tasarim
baglaminda yeni olmay1 zorunlu kilmayip, kisilerin algiladigi
bes ozellige gore belirlenmektedir: 1) goreceli avantaj, 2)
uyum, 3) karmagiklik, 4) denenebilirlik ve 5) gozlenebilirlik
(Rogers, 1995). Dolayisiyla bu bes unsur yeniliklerin kigiler
tarafindan kabuliinii/adapte olmasmni saglamaktadir. Buna
gore, yeniligin mevcut uygulama/fikirden farkli olarak
getirdigi ekonomik, prestij vb. avantajlar, kisilerin bu
yenilige adaptasyonunu dogrudan etkilemektedir. Yeniligin
mevcut yararlanicilarin deneyimleri ve gereksinimleriyle
uyumu ve uygunlugu da bir diger 6zelliktir. Karmagiklik
ile kastedilen, yeniligin anlagilmasi ve kullanilmasindaki
algilanan zorluk derecesi olarak tanimlanmaktadir. Yenilik
ne kadar basit, anlagilir ve kullanilabilir olursa o kadar hizl
kabul edilmektedir. Denenebilirlik ise sinirli bir sekilde
yeniligin denenmesinin gerekliligine isaret eder. Son olarak,
gozlenebilirlik ile yeniligin bagkalarinca gorinir halde
olmast ve sonuglarinin ne oldugunun izlenmesine olanak
taninmasi 6nem tagimaktadir. Bu 6zelliklerin  bilimsel
caligmalarin 6zgiinlikk degerinin belirlenmesinde 6zellikle
bilimsel caligmalarin yenilikgi tarafini degerlendirenler igin
de etkili bir referans oldugu degerlendirilebilir. Ancak bu
yaklagimlarin ortaya ¢ikiginda ve yorumlanmasinda Ar-Ge
caligmalarina yer verilse de odakta igletmelerin, ekonomi ve
i sektorintin 6n planda tutuldugu unutulmamalidir.
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Ayrica Oslo Kilavuzu’nda da belirtildigi gibi, yenilik “liretim
oncesi, tretim ve dagiuma iligkin gelistirmenin sonraki
sathalari, daha disiik yenilik derecesine sahip gelistirme
faaliyetleri, egitim ve pazar hazirligi gibi destek faaliyetleri ve
tirlin ve siire¢ yenilikleri olmayan yeni pazarlama yontemleri
veya yeni organizasyonel yontemler gibi yeniliklere iliskin
uygulama faaliyetleri gibi Ar-Ge’ye dihil edilmeyen cesitli
faaliyetlerden meydana gelmektedir. Yenilik faaliyetleri ayni
zamanda Ar-Ge’nin bir parcast olmayan harici bilgi veya
sermaye mallari edinimini de icerebilir” (TUBITAK, 2005a,
s.22). Bu nedenle yenilik, bilimsel ¢alismalarin 6zgiinliigiinde
onemli bir unsur olsa da yeterli degildir.

OECD tarafindan gelistirilen bir diger kilavuz olan Frascati
ise Ar-Ge’ye tahsis edilen finans ve insan kaynaklar1 6l¢timi
konularini ve temel aragtrma, uygulamali arasurma ve
deneysel gelistirme olmak {izere Ar-Ge’nin ii¢ temel
faaliyetleri ile ilgili kavramlari kapsamaktadir. Bu kilavuzda
ozginlik kavrami uygulamali aragurma tammminda “Yeni
bilgi elde etme amaciyla tstlenilen 6zgiin bir aragurmadir.
Bununla birlikte, éncelikle belirli bir pratik amag veya hedefe
yoneliktir.” ifadesiyle karsimiza cikmaktadir (TUBITAK,
2002, s. 78). Bu dogrultuda uygulamali aragtirmada belirlenen
hedeflere ulasmada yeni yontem/yollar belirlemek i¢in bu
aragtirmalarin yiirtitilmesi gerekliligi ifade edilmistir.

Yaraucilik tanimi ile ilgili genel bir ifade olmamasina ragmen
yenilik, ozglnlik, deger, fayda, etkinlik gibi faktorlere
bagli oldugu bilinmektedir. Ozgiinliik hem yaraticilik hem
de vyenilik¢ilik acisindan 6nemli ve cogu aragtirmacinin
hemfikir oldugu yaraucihigim tek bilegenidir (Acar, Burnett,
& Cabra, 2017). Runco vd. (2005) 6zgiinliigiin yaraticilikla
iligkili ve yaratuciligin olmast icin de 6zgiinligiin zorunlu/
sart oldugunu savunmus, fakat 6zgiinligiin, yaraucilik icin
zorunlu bir bilegen olsa da tek bir bilesen olmadigini ifade
etmistir (Runco, Illies, & Eisenman, 2005).

Ozgiinliik kavrami, tanimi ve benzer amaglarla kullanilan
diger kavramlar akademik sosyal ag kullanicilar1 arasinda da
merak konusu olmugtur. Bu amacla hazirlanan B Tablo 1
incelendiginde Researchgate platformundaki 6zgiinlik ile
ilgili sorulan sorularin bityiik cogunlugunun Irak, Kamerun,
Etiyopya gibi gelismemis iilkelerden geldigi goriilmektedir.
Researchgate, Quora, Editage Insights akademik sosyal
aglarm kurulus tarihleri sirasiyla 2008, 2009 ve 2002’dir.
2016 yilindan itibaren 2020 yilina kadar Ozgiinlik
hakkindaki sorularda bir artigin oldugu acikur. Akademik
sosyal aglardaki tartigma bagliklar1 incelendiginde yenilik
ifadesinin bilimsel ¢aligmalarda da 6nemli bir kavram oldugu
anlagilmaktadir. Fakat buradaki yenilik ifadesi genellikle
ozginlik ifadesinin es anlamlisi olarak dogrudan onu
cagristirmaktadir. Buna ek olarak “Akademik bir projede
yenilik ile ne kastedilmektedir?” sorusuna verilen cevaplar
arasinda digiinme siirecinde, projenin yiritilmesinde ve
daha sonrasinda genis kapsamli bir etkiye sahip sonuglarda
ozgin olundugu zaman yenilikten s6z edilebildigi dile
getirilmigtir.
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Yaratucilik kavramu ile ilgili ise “Yaraucihgm akicilik, esneklik
ve Ozginlilkten farki nedir?” sorusuna verilen cevaplar
arasinda Ozgiinligiin (veya yeniligin) yaratucilik tanimlarinda
ortak bir 6lciit oldugu bununla birlikte 6zgiinliigiin tek bagina
yaratictigin unsuru olmadigi ¢ikarim yapilabilmektedir.

Ozguin Nitelige Karar Verme

Karar mercii birimler/kurumlar, aragurma projelerini veya
bilimsel ¢aligmalar1 degerlendirirken ve kabul ederken
ozgiinliik kavramina vurgu yapmaktadir. Kimi kaynaklarda
proje degerlendirme siirecinde 6zgiin nitelige yonelik
aciklamalar bulunmaktadir. Ancak bu agiklamalar 6zgiin bir
driiniin ne olduguna dair net bir 6lgiit belirtmemektedir.
Hakem degerlendirmeleri sonucunda kimi degerlendiricinin
ozgiin buldugu bir ¢ahsma diger degerlendiriciler tarafindan
ozgiin bulunmayabilmektedir. Aragtirma projesinin 6zgiin
nitelikte olup olmadigina karar verilirken B Sekil 2°de yer alan
matris 6nerilebilir.

Olgu
4 I
|
Yeni | Ozginlik | Ozginlik
olabilir. | olabilir.
|
_______ -
|
|
. Ozgiinlik | Ozgiinliik
Eski sans1 yok. : olabilir.
|
. Fikir
Eski Yeni

B Sekil 2. Ozgiin nitelige karar verme.

Tirk Dil Kurumu’na gore olgu “Birtakim olaylarin dayandig
sebep veya bu sebeplerin yol agtig1 sonug, vakia ve varligs
deneyle kanitlanmis gey” olarak tanimlanmigunr (TDK,
2022). Fikir ise digtince anlamina gelmektedir. B Sekil 2°de
gosterildigi gibi yeni olgu + yeni fikirler, yeni olgular + eski
fikirler ve eski olgular + yeni fikirler oldugunda 6zgiinliik
varken, eski olgular + eski fikirler oldugunda 6zgtinlikk sansi
bulunmamaktadir. Ciinkii, 6zgiin igerigin olabilmesi i¢in yeni
bir fikir ya da yeni bir olgunun kesinlikle caligmada bulunmast
gerekmektedir. Sonug olarak, 6zgiinlitk mevcut bilgiyi analiz
etme ve elegtirme stirecidir (Alajami, 2020).

Bilimsel Calismalarda Ozgunlugin Yeri

Alajami (2020) bilimsel bir ¢aligmanin tiretimini etkileyebilecek
alanlar1 t¢ baglik alunda incelemistir. Bunlar; (1) 6zgin
bilimsel ¢aligmanin iiretimini ¢evreleyen genel atmosferle
iligkili ekolojik alan, (2) dogrudan akademik dirtstlikle ilgili
olan etik alan ve (3) her arastrmanin 6zelliklerinden biri olan
benzersizlik ve yenilik alani B Sekil 3’de gosterilmektedir
(Alajami, 2020).
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B Sekil 3. Ozgunlugin énerilen sentezi (Alajami, 2020).

Ozgiinliik, 6ncelikle aragtirma parametrelerini gevreleyen
ekolojik alan ad1 verilen genis bir genel atmosferle iligkilidir.
Ekolojik alan entelektiiel yapilar, kiiltiirel egilimler,
felsefi doktrinler, toplumsal ogeler, ekonomik tsluplar ve
bunlar arasmndaki iligkilerden olugmaktadir. Ayrica bu alan
ekonomi, yonetim ve sosyoloji gibi farkli alanlara hikim
olan teorilerden olugsmaktadir. Eski entelektiiel temeller
ile toplumsal olusumlar arasindaki iligkileri ve egitsel,
akademik, kiiltiirel veya siyasi iliskileri icermektedir. Bu
alan ayni zamanda kiiresel cevreden ve komsu ve/veya
bilimsel ¢aligma kiiltiiriine yatkin toplumlarin ¢evresindeki
alanlardan da etkilenmektedir. Genel anlamda, bir dizi iligki
ve etkilegim igeren bu tiir karmagik baglamlar, aragurmacilart
da etkilemektedir. Dolayisiyla arastrmacilar, etkilesimde
bulunduklar1 ekolojik sistemlerin bir parcasidir. Ornegin,
her tiirli bilimsel aragtrmay: yiiksek oranda degerlendiren
ve becerilerini gelistirmeyi tesvik eden ekolojik sistemlerde
yetigsen bir aragurmacinin, yenilik ve 6zgtinliik ile karakterize
edilen bir eser iiretmesi daha olasidir. Bir aragtrmay:
ozgiinlik agisindan daha uygun kilan sey, ekolojik sorunlari
kesfetmektir. Ayni sekilde aragtirma, mevcut paradigmalarin
olumsuz taraflarini incelerken 6zgiin olacakur (Alajami,

2020, 2021).

Etik alan akademik diristlik ile ilgilidir. Diristlik,
aragtirmacilari, fikirlerin kaynagina uygun bir gosterge ile
bu driinleri yeniden kullanarak, bagkalarmm entelektiiel
driinleriyle etkilesime girme olarak nitelendiren temel bir
bilesendir. Ayrica etik alan, aragtirma projesi aracihigryla bilgi
katkisinin belirlenmesine yardimer olmaktadir. Bu etik yon
aragtirmactyl ¢gevreleyen kiiltiirlerle de ilgilidir. Bu da etk
alan ile ekolojik alan arasinda bir baglanti oldugu anlamina
gelmektedir (Alajami, 2020).

Benzersizlik ve yenilik alani catist alunda bahsi gecen
benzersizlik ifadesi her aragturmanin bir 6zelligidir ve etik
yoniine bagh oldugu siirece her biri kendi i¢inde benzersizdir.
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Yenilik, mevcut paradigmada var olan sorunlara esi goriillmemis
¢oziimlerin  gelistirilmesini incelemektir. Sorunlarla baga
ckmak iki seviyeye (yenilik ve ozgiinlik) ayrilmaktadir
(Alajami, 2020):

®  Yenilik seviyesi, mevcut problemlerin ¢oziimlerini
ortaya cikarmaktadir (problem ¢6zme). Bu diizeyde,
aragtirma, meveut baglami degistirmeden veya
mevcut paradigmay1 doniistiirmeden yeni ¢oziimler
kesfetmek ve bulmakla ilgilenmektedir. Bu durumda
aragtirma projesinin bilimsel katkisi, meveut model
problemlerine yeni ¢oziimler gelistirmektir. Boyle
bir durumda bilimsel tirtin birikimli bir etkiye sahip
olacakur. Yeterli bir ¢6ziim kesfi seviyesine ulagtiktan
sonra, arastirma mevcut modelde zaten birikmistir ve
mevcut modelin gelistirilmesi hakkinda sunulacakur.
Bu, mevcut model problemleriyle ugragsmanin ikinci
seviyesidir (6zgtinliik seviyesi).

»  Ozgiinliik seviyesi, yenilik seviyesinden daha
kapsamlidir. Burada aragtirmac, yeni ¢oziimler
aramak yerine yeni sorunlar (problem bulma) ortaya
ctkarmakeadir. Bagka bir deyisle, arasurma bu durumda
yeni sorular ortaya ¢ikarmaktadir. Aragtirma projesinin
sonuglari, dikkatin yeni bir paradigmaya cevrilecegi,
dontigiimsel bir nitelik kazanmaktadir. Bu nedenle,
aragtirma sadece yeni degil, 6zgiin olacakur. Yeni
¢oztimler sundugu i¢in yenidir ve meveut paradigmaya
bir sonug getirmesi nedeniyle 6zgtindiir.

Benzersizlik ve yenilik alani egitsel kazamimlari simiflandiran
Bloom ve Krathwohl taksonomileri ile de iligkilendirilebilir.
Bilissel hedefleri siniflandiran  Bloom taksonomisi  bir
piramit olarak ele alindiginda asagidan yukari haurlama,
anlama, uygulama, analiz etme, degerlendirme ve yaratma
basamaklarindan  olugmaktadir. Bloom  taksonomisinde
en temel dizeyde elde edilen bilgiler uygulama ve analiz
basamaklarindan gectikten sonra kontrol etme ve elestirme ile
ilgili olarak degerlendirme siirecine gegerler ve nihayetinde
son basamak olan ve bir biitiinii olusturan parcalar1 bir araya
getirme ve Ozglin bir ¢alisma olusturmaya dayali yaratma
basamagina ulagilmis olmaktadir (Beyreli & Sénmez, 2017).
Dolayisiyla, bilimsel aragurmalarda 6zgiinliik temel bir
nitelik olmakla birlikte, 6grenme kazammlarindaki yaratma
basamaginda oldugu gibi tiim bilimsel nitelikleri tagiyan ve en
tist basamakta olan bir nitelik olarak degerlendirilebilir.

Disiplinlerarasi Ozgunluk

Ozgiinliik tanimi bu calismada hem sozciik hem de kavramsal
anlami baglaminda ele alinmaktadir. Sosyal bilimlerde
terim ve terminoloji kullanimini sézciikbilim (lexicology) ve
kavrambilim (conceptology) arasindaki iliski boyutuyla ele
alan Riggs (1979), terminolojik kullanim yoluyla terimlerin
sozciik anlami ve kavramsal kullanimi arasinda bir baglant
kuruldugunu vurgular. Boylelikle ortak terminoloji ile tiim
disiplinlerde terimlerin ortak bir anlama ulagilmasi saglansa
da disipliner bakig agisinin kavramsal anlama olan etkisi
yadsinamaz (B Sekil 4 (Riggs, 1979)).
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W Sekil 4. Temel disiplinler ve alanlar (Riggs, 1979).

Dolayisiyla, 6zgiinlik kavrami sézciik anlamiyla dogru
anlagilsa da tim disiplinler i¢in kavramsal kargiligi
farklilagabilmektedir. Ayrica bilimsel bir yaymm ya
da aragtirma projesinin  6zgunligini acgiklamak ve
degerlendirmek kolay degildir. Ozgiinliigii gostermenin
bazi belirsizlikleri ve sorunlart vardir. Bu durum ister
beseri ister sosyal olsun, dogal veya deneysel bilimlerde
degisebilmektedir. Bu disiplinler, 6zgiinliik gostermeleri
bakimindan da birbirinden farkli olabilir (Barlsius,
2019; Guetzkow, Lamont, & Mallard, 2004). Doga
bilimleri, tp ve miihendislik disiplinlerindeki konularin,
teorilerin ve yontemlerin cesitliligi, bu alanlarda bilimsel
ozgiinlikk kavramlarinin bir disiplinden digerine farklilik
gosterebilecegini  diistindiirmektedir. Barlosius  (2019),
beseri ve sosyal bilimlerdeki ¢aligma alanlarinda disipline
Ozgl 6zgtinlik kavramlarinin oldugunu ifade etmis ve bunun
doga bilimleri, tip ve mithendislik disiplinleri i¢in de gecerli
olup olmadigini aragtirma Onerileri izerine bir c¢aligma
gercgeklestirerek sonuglandirmigtir. S6z konusu ¢aligmada,
proje onerilerinde 6zgtnligt ifade etmede kullanilan ig
durum oldugundan bahsedilmistir. Tlk durum, bir seyin
ilk kez yapildiginin duyurulmasidir. Bagvuru sahiplerinin
projelerinde yeni bir sey yaptklarmi gosteren gerekgesi,
projelerinin ilk kez yapilan bir seyi icerdigi ifadesinden
olusmaktadir. Bu durum, 6zgiinligi tamamen zamansal
bir nitelik olarak ele almakta ve ona yeni veya eski olarak
atifta bulunmaktadir. Tkinci 6zgiinliik durumunda, yazarlar
tipik olarak bir seyin aligilmadik bir sekilde arastirilacagini
vurgulamakta; 6zgiinliigiin, aragtirma siirecinin yalnizca bir
parcasinin veya bolimiintin alisilmig olandan farkli sekilde
tasarlanmast anlamina  gelmektedir. Ukgiincii  6zgiinliik
durumunda ise, arastirma Onerilerinin yazarlari, kilit
bir aragtirma sorusunun tamamen farkli, benzersiz, yeni
bir sekilde ele alinmasi oldugunu belirtmektedir. Bu ti¢
durum alu farkli disiplinde (biyoloji, bilgisayar bilimleri,
tip, sinirbilim, fizik, makine miihendisligi) incelenmistir.
Bilgisayar bilimleri ve sinirbiliminde birinci durumun,
fizikte ikinci durumun ve biyolojide ise tgiinci durumun
daha agir bastig1 sonucuna varilmisgtir (Barlosius, 2019).
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Ozgunlugun Ortaya Konulmasi

Universite ve akademisyen sayisinin aragtirma projelerinin
sayisini da dogru orantli olarak etkiledigi ve kisith kaynaklarin
en etkin ve verimli sekilde kullanilmasi gerekliliginden
dolayr  sunulan  projelerden en iyisinin  segilmesi
gerektigine vurgu yapan Aribag ve Ozcan (2016), aragtirma
projelerinin degerlendirilme yontemleri tizerine cahigmistir.
Degerlendirme siirecinde kullamilan kriterler ile 163 kisiye
(61 TUBITAK uzmant/yoneticisi, 76 akademisyen ve is
diinyasindan 26 yonetici) uyguladiklar: ankette 6zgiin deger
en 6nemli kriter olarak bulunmusg ve gruplar arasinda biitiinsel
bir degerlendirme yapildiginda ise problemin 6zgtinligi ve
yontemin 6zgiinliigli en 6nemli kriter olarak belirlenmigtir
(Aribag & Ozcan, 2016). Bir cahismanm 6zgiinligiiniin
belirlenmesinde ortak bir kriter bulunmamasi, ¢alismanin
niteliinin degerlendirilmesinde de zorluk olugturmaktadir.
Toprak (2017), akademik calismadaki 6zginligi, bilgi
ya da bulgunun yenilik boyutundan (¢aligmada var olan
bilgiye yeni olarak yapilan katki) yola ¢ikarak Turnitin,
iThenticate gibi intihal programlariyla sayisal bir deger ile
olcebilmenin miimkiin oldugunu ifade etmigtir. Shibayama
ve Wang (2020), bir diisiince akigini takip ederek 6zgiinlik
kavramini  bilimsel bir ¢alismanin sonraki calismalara
onceki cahgmalardan elde edilemeyen benzersiz bilgiler
saglama derecesi olarak tanimlamistir. Uygulama sonucunda
ozgiinligin genellikle yalnizea kiiciik bir 6lgekte miimkiin
olan akran incelemeleri aracihigiyla degerlendirilmesi ve
biyiik olgekte degerlendirmenin zorluk tegkil ettiginden
yola ¢ikarak bilimsel makaleler i¢in yeni bir 6zgtinliik dl¢iisii
sunmuglardir. Bir makalenin 6zglinligiini, referanslar ile
sonraki makaleler arasindaki yonlendirilmis referans agina
dayanarak olcen ¢aligmada, anket uygulamasi ile de bunun
gecerliligini yorumlanuglardir. Onerilen 6lgii ile makalenin
gelecekte alacag atiflarin sayisimin tahmin edilebilecegi de
gosterilmistir (Shibayama & Wang, 2020). Ozen (2017),
ozgtinligi “var olana dayali var olandan farkli kesif” olarak
tanimlamugtir. Burada ifade etmek istenilen ge¢mise ve
glintimiizde var olana bagh olarak gelecek i¢in farkli yeni
(nesne, iligki, teknik, siire¢) bir bulustur.
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W Sekil 5. Ozgiin bilgi ve ydntem distince akisi (Ozen, 2017).

Ozgiin bulus ve icat, 6zgiin bilgi ve yontemin B Sekil 5’deki
bicimde belirli siireclerle elde edilmesidir (Ozen, 2017).
Ozgiinliigin  6nemi dikkate alindiginda 6zgiin bir fikri
ortaya koymak ve sunmak i¢in gerekli unsurlarmn bulundugu
soylenebilir (Baptista vd., 2015). Ozgiin bir fikri eser ortaya
koymak i¢in su unsurlardan biri kullanilabilir (Alajami, 2020;
Finn, 2005):

=  Daha 6nce yapilmis 6zgiin bir eserle yapilmis calismay1
tamamlamak,

=»  Bir konuda mevcut tekniklerden farkli yeni bir
mekanizma 6nermek,

» Bagka bir aragirma projesinin 6zgtinligiini analiz
etmek ve degerlendirmek,

»  Ozgiin bir deneysel aragtirma yiiriitmek,

® Daha 6nce sentezlenmemis yeni fikir ve kavramlar
sentezlemek,

»

Mevcut kavramlarmn yeni yorumlarinin saglanmasi ve
daha 6nce kegfedilmemis bilgi alanlarinin kesfedilmesi.

Baume (2013), o6grencilerin 6zgiin olabilmesi icin bazi
tavsiyelerde bulunmugtur. Bunlar arasinda 6grencilerin
calisuklar1 belirli disiplinlerde 6zgiinliigiin ne anlama geldigi
ve neden 6nemli oldugu, 6zgiinliigi bir 6grenme ¢iktist haline
getirmeleri gerektigi ve caligmalarinda bir degerlendirme
kriteri olarak benimsemeleri, makaleler arasindaki baglantilart
ve iligkileri analiz etmesi, bir yaymin ozglinligini ve
oncekilerle nasil bir iliskisi oldugunu belirlemesi ve literatiiriin
ogrencinin fikirlerini nasil destekledigini veya ciiriittiigiini
kesfetmesi yer almaktadir. Ayrica Baume (2013) 6grencilerin
“bu diisiinceyi hi¢ gormemistim/duymanmustm  (bildigim
kadariyla)” olarak ifade ettikleri yerel ozgilinlikten “bu
diisiince daha o6nce evren tarihinde (history of the universe)
diistiniilmedi” olarak ifade ettigi kiiresel ozgiinliige dogru
tegvik edilmesi gerektigini ifade etmigtir.

Avustralya Melbourne Universitesi tarafindan hazirlanan
“Ozgiinliik  geligtirmek (Developing ~originality)” isimli
calismada lisansiistii 6grencilerin ¢alismalarindaki 6zgiinliik
seviyesi konusuna deginilmistir. Ogrenci ve danigman arasinda
ortak bir ozgiinlik ifadesi olmamasi durumunda tutarsiz
varsayimlar ve beklentiler gibi zorluklarin ortaya ¢ikabilecegi
ifade edilmistir.
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Bu dogrultuda da 6zgiinliik i¢in “mevcut fikirleri yeni
caligma alanlarina uygulamak, belirli bir teknigi alip
yeni bir alanda uygulamak, daha 6nce arastirilmamig
bir alan veya konu hakkinda calisma yapmak, daha
once incelenmemis bir seyin elestirel bir analizini
yapmak, yeni bir triin gelistirmek veya mevcut olam
iyilestirmek, mevcut bir teoriyi farkli bir baglamda
yeniden yorumlamak, bir sorunu ele almak i¢in farkli
bir metodolojik yaklagim kullanmak” gibi bir¢ok
kriter tzerinde durularak bu kriterlerin varligr ile
caligmalarin  6zgiin olarak kabul edilebilecegi ifade
edilmistir (Melbourne Universitesi, 2023). Gill vd.
(2015) ise doktora caligmasinda yaklasgim, konu alani,
hipotez, yontem, veri, bulgu veya teori gibi bircok
alanda 06zgiin olunabileceginden bahsetmistir. Ayrica
Phillips vd. (2005) doktorada 6zgiinliik olusturabilecek
temel tamimlar1 “6nemli bir yeni bilgiyi ilk kez yazili
olarak yazmak, danigman tarafindan tasarlanan 6zgiin
caligmalar1 yiiriitmek, daha o6nce yapilmamis ampirik
caligmalar1 yiriitmek, halihazirda bilinen materyali
yeni bir yorumla kullanmak, belirli bir teknigi alip yeni
bir alanda uygulamak...” seklinde 6zetlemistir (Gill
& Dolan, 2015, s. 12). Shaheen (2021), miihendislik
alaninda yiiksek lisans ve doktora derecelerine sahip
tezlerde, aragtirma sonucunun o alanin bilgi birikimine
katkida bulunmast ile 6zgiin olabilecegini ifade etmistir.

Rodriguez Sanchez (2022) o6zgiinligi “yeni bulgular
ve teoriler iretmek, yeni bir yaklagim, teori, yontem
veya veri kullanmak, yeni bir konu ¢alismak, yeterince
caligitlmamig bir alanda aragstirma yapmak, yeni bulgular
iretmek” olarak tanimlamisur. Bilimsel driinlerin
ozginligiini  tartugmak,  ozglnligin  asagidaki
maddelerden bir veya daha fazlasinda ortaya ¢ikabilecegi
sonucuna gotiirmektedir (Alajami, 2020):

» Konunun 6zgiinligii: Konunun 6zgiinligii,
aragtirma projelerinde en belirgin 6zelliklerden
biri olabilmektedir. Bu, herhangi bir aragtirmanin
konusunun kesinlikle yeni oldugu anlamina gelmez.
Konuyu veya odagi se¢mek, yeni paradigmalar
gelistirebilecek ve sorunlar1 kesfedebilecek bir ilgi
alanini ele alan bir konu olacakur.
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® Problem se¢iminde 6zgiinliik: Herhangi bir
aragtirma projesinde bir problemin bir merkez
noktasi olmasi gerekmektedir. Bununla birlikte
birka¢ benzer konunun oldugu hayal edilir,
ancak her birinin farkli bir sorunu mevcuttur.
Arastirmanmn 6zgiinligii, sadece ¢oziim saglamakla
kalmay1p, sorunlar: tespit etmeye ne olciide katkida
bulundugundan kaynaklanmaktadir. Bu nedenle,
Ozglin aragurmanin her zaman yeni paradigmanin
sorunlarini kegfetmeyi, elestirmeyi ve analiz etmeyi
yenilik ve yaraticilik siirecinde bir adim olarak
gormesi 6nemlidir.

®»  Yontemde ozgiinliik: Ozgiinliik (konu/sorunu
inceleme yonteminde 6zgiinliik), arasirmacilarin
yonelimlerinden, becerilerinden, deneyimlerinden
ve ¢evredeki ekosistemle etkilesimlerinden
kaynaklanan kigilikleri araciligiyla da elde
edilmektedir. Boylece 6zgiin aragtirmanin bir
konuyu yeni kosullar, araglar ve farkli bakig
acilariyla ele alacagi diisiiniilmektedir. Ozgiinliik
aragtirma ortamindan, topluluktan, 6rneklemden
ve/veya verilerden kaynaklanabilmektedir.

® Bulgunun 6zgiinligii: Bulgular, 6zgiin bir bilimsel
irtintin en 6nemli unsurlarindan biridir. Sonug
olarak, bir konunun incelenmesi ¢evresindeki
paradigmaya dokunan ve onu elegtiren yeni
bulgulara ulagmak 6zgiin bi¢imlerden biridir.

Ozgunligin Degerlendirilmesi

Aragtirma projelerinin degerlendirmesinde, ¢aligmadaki
ozginligiin varlig1 ve mevcut bir bilim dalina yapacag:
katk: kriter olarak kullanilmaktadir. Bilgic (2017)ye
gore projede 6zgiinlik ii¢ agamali bir siire¢ ile ortaya
cikmaktadir.

Bunlar;

- Ozgﬁnh’jgﬁn ne anlama geldigini, nasil
yorumlanabilecegini ve projede kendini nasil
gosterebilecegini iyi anlamak,

®» Ozgiinligii kolaylagtirmak icin elestirel diisiinceyi
ve tiretici becerileri 6grenmek ve kullanmak,

® Bu becerilerin etkin bir gekilde gelismesi i¢in
kulugka dénemini (beyin jimnastigi) gelistirmek.

Ayrica 6zglin degerin net olarak ortaya konulamamasi
ve gercekei olmamasindan dolay: bazi proje énerilerinde
diger degerlendirme kriterleri (yaygin etki, yapilabilirlik
vb.) saglansa bile oneriler desteklenmemektedir. Temel
(2017)’ye gore projenin 6zgiin olmasi i¢in; ¢oziilmemis
bir problemi ¢6zmeli, bir soruya cevap vermeli,
yapilmamuis bir gézlemi yapmali, 6nceye gore daha yiiksek
¢oztiniirliikte bir sonug elde etmelidir. Bir projenin 6zgiin
degerinin  belirlenmesinde paylasimeilik,  diristliik,
evrensellik, tarafsizlik, giiphecilik kullanilabilmektedir
(Temel, 2017).
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Ulkemizde TUBITAK proje degerlendirmesinde en 6nemli
kriterlerden biri olan 6zgtin degerin, proje onerisinde net
bir sekilde ortaya konulmas: istenmektedir (Erbas, 2016).
TUBITAK Bilim ve Teknoloji Kavram ve Terimleri'nde
ozgiin deger kriteri “Sunulan proje onerisinin, kendi
alanindaki ya da farkli alanlardaki ilgili konulara iligkin
mevcut bilgi birikimini daha ileri bir noktaya tagiyabilmedeki
onemi” olarak tanimlanmustir (TUBITAK, 2022). Ayrica,
proje bagvuru formlarinda 6zgiin deger yazimi asamasinda
“Projenin  bilimsel kalitesi, farklihigr ve yeniligi, hangi
eksikligi nasil giderecegi veya hangi soruna nasil bir ¢6ziim
gelistirecegi ve/veya ilgili bilim veya teknoloji alan(lar)ina
kavramsal, kuramsal ve/veya metodolojik olarak ne gibi 6zgiin
katkilarda bulunacag literatiire auf yapilarak aciklanmasi”
gerektigi bildirilmektedir (Komsuoglu, 2021). Cebeci vd.
(2005) Tirkiye’deki arastirma 6nerilerinin degerlendirilmesi
iizerine yaptigi bir calismada TUBITAK tarafindan farkh
aragtirma kategorileri icin gelistirilen “lic boyutlu (three-
dimensions)” degerlendirme kriterinden bahsetmistir. Burada
tim kriterler icin geligtirilen “cok rekabetci”, “rekabetgi”
ve “rekabetci degil” alt kriterlerini tanimlayan ifadeler ve
degerlendirme siirecinin ana o&zelliklerini aciklammiglardir.
Aragurmanin  entelektiiel/bilimsel/ mesleki degeri olan
aragtirma  projelerinin  degerlendirmesinde ¢ok rekabetgi
kriteri i¢in “yeni bir teknoloji, 6zgiin bilimsel metodoloji veya
yeni bir kavramsal/teorik cerceve gelistirmeyi amaglamasi”
ve “caligmanin 6zgiinligiinin kapsamh ve elegtirel literatir
taramasi ile desteklenmesi” ifadeleri yer almaktadir (Cebeci

vd., 2005).

TUBITAK, 6zgiin aragtrmada asagida verilen hususlarmn
mutlaka olmasi gerektigini belirtmektedir:

® Daha 6nce ¢oziillmemis bir probleme ¢oziim getirmek
(yeni problem),

®  (Coziimii olan bir probleme yeni bir yoéntem ile yeni ve
daha etkili/avantajli bir ¢6ziim getirmek (yeni yontem),

® (Coziimi olan bir probleme bilinen fakat o problem
tizerine uygulanmamug bir yontem ile farkli ve daha
etkili/avantajli bir ¢6ziim getirmek (yeni yontem
uygulamas),

» Bilinen probleme literatiirde varsayilanlardan farkls,
daha kapsamli veya daha uygulanabilir ¢6ziim getirmek.

Ancak TUBITAK'in 6rnegin  Bilimsel ve Teknolojik
Aragurma Projelerini Destekleme Programu igin 6zgiinlik
catst alunda degerlendirmeye katugi bir husus daha
vardir. Bu da projenin uluslararas: 6zgiinliik diizeyine sahip
olmasidir. Ulusal diizeyde olan bir yeniligi veya bilinen
yontemleri/sonuglart uygulama ve teknolojiye doniistiirme
cabalari aragtirma projeleri destegi kapsamina girmemektedir
(TUBITAK, 2021). Bu nedenle degerlendirme siirecinde,
projenin kapsami ve ekolojisi bir parametre olabilmektedir.
Ote yandan, Amerika Birlesik Devletleri'nde bilim ve
miihendislik alanlarinda aragtirma ve egitim veren bir kurulug
olan Ulusal Bilim Vakfi (NSF) projeleri degerlendirirken
ozglin, yaratict ve yenilik¢i kavramlarmi dikkate almaktadir
(NSF, 2021; Ozkara, 2011).

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Bilimsel Calismalarda Ozgunlik Kavrami Uzerine

Tum bunlardan hareketle aslinda insanoglunun temel
eylemlerinden olan bilme ihtiyaci ve neticesinde ortaya ¢ikan
bilim, var olani anlamaya calisng: ve elde edilen bilgilerle
uyarlama ve uygulama yapug: bir etkinliktir. Ge¢misten
gliniimiize insan varligiyla birlikte gelisim veya degisim
gosteren bilgi edinim siireci, modernlesmeyle birlikte
ortaya ¢ikan araglarin daha etkin kullanimi diginda 6ziint
kaybetmemistir. Ortaya ¢ikan yeni ihtiyaglara cevap arayan
insanoglu, ilk etapta soruna veya duruma uygun 6rnekleri
incelemektedir. Bu inceleme veya aragtirma ise o6zinde
“olan1” gozlemekle baglamaktadir. Goézlem neticesinde
ulagilan farkindalik, zihinsel degerlendirmeye tabi tutulduktan
sonra deney ve 6lciim gibi eylemsel yontemlerle olgular:
agiklamada kullanilacak hipotezlerin kurulmasi ve sinanarak
kavramsallagmasina kadar uzanan bir siire¢ igermektedir.
Toplumsal agidan her an siiregelen bu siire¢ bilimsel acidan
olgu veya soruna yonelik ihtiyaca gore sekillenerek gozleme
dayali akil yiirtitme yoluyla sonuca ulagmaktadir. Var olan
olgular1 gézlem yoluyla kesfetmeye c¢alisan insanoglu,
olguya benzer durumlari bir nevi resmederek c¢6ziime
ulagtiracak stireci baglatmaktadir. Resmetmek, var olam
bir ressam edasiyla tuvale aktararak yeniden canlandirma
seklinde olabilecegi gibi bir fotograf makinesi veya akill
telefon yardimiyla fotografini gekme, tipki kopyasini gikarma
seklinde de olabilmektedir (B Sekil 6).

Bu baglamda literatiirde, kameranin 6niinde duran seyin tam
bir benzerini gosteren fotograf icin yaraticiliktan yoksun
olgusal bir belge veya “gercekligin otomatiklestirilmis
temsili” oldugu seklinde degerlendirmeler yapilmaktadir
(Kogan, 2014).

¢

Fotografa yonelik elestiriler fotografi ¢ekenin yaraticr
tercihleriyle yenilik¢i bir bakis acist veya tiriin ortaya ¢ikarsa
da olan1 anlamaya yonelik cizilen zihinsel resimler ve ulagilan
gtkarimmlarm  6zgiinliigi, ¢oziime ulagmak icin 6nemli bir
basamakur. Diinyanin gelmis gecmis en etkili bilim insanlart
arasinda gosterilen Newton’a atfedilen elma hikayesi, dalindan
herkes icin diigen elmayr Newton’un tuvalindeki yansimayla
yer cekimine doniistiirmiistiir. Buradan hareketle, var olanin
resmini yapan gozlemlerin olgusal durumu ¢6ziimlemede
daha 6zgiin bir secenek oldugu degerlendirilebilir. Belirli
bir gelisim déneminden sonra ayni olguya yoénelik her yasta
insanin ¢izdigi resim kendi yagina, gézlemine veya bilgisine
has 6zgiinliigii ortaya koyarken gekilen fotograf, yakaladig
ac1 diginda bir farklilik olugturmayacakur. Bilimsel ¢aligmalar
agisindan degerlendirildiginde ise B Sekil 6’daki heykel
“var olan” kabul edildiginde, heykelin resmini yapmaya
caligan ressamun ¢izim igin harcayacagi zamanin 6nemli bir
kismi heykeli tanimak, detaylarina vakif olmak (bir bagka
deyisle konuyla ilgili literatiirii derinlemesine taramak) icin
harcanacaktr. Ayni durum fotograf icin degerlendirildiginde
saniye zarfinda sonuca ulasacak (smirlt bilgi, yetersiz literatiir
taramasi veya daha 6nce yapilmis bir ¢caligma 6rnek alinarak
yeni bir tekrar) eylem gerektirmektedir. Dolayisiyla, 6zgiinliik
kavrami ve bilimsel ¢aligmalardaki yeri degerlendirilirken
ortaya konmak istenen aragtirmaya veya ¢Oziim aranan
soruna yonelik kuramsal, kavramsal veya metodolojik
cerceve olusturulurken, aragurmacinin, gozleme dayali
kendi resmini cizmesi kiiresel 6lgekte bir ihtiyag olarak
goziikmektedir. Ayni amag baglaminda ¢ekilen fotografin ise
yerel, bolgesel veya belki de ulusal yenilikle sinirli kalabilecegi
degerlendirilmektedir.

W Sekil 6. Ozglnligl resmetmek.
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Sonuc ve Oneriler

Akademik ve sosyal veri tabanlarindan ulagtlan alanyazinda
ozginlik ifadesinin kavramsal olarak nasil ele alindiginin
ortaya konulmasi amaglanmis ve ortak bir 6zgiinlik tanimmin
halen olugturulamadig1 sonucuna varilmigtr. S6z konusu
temel bulgu da ashnda 6zgiinliige kapr acan seyin tam da
kendisi olabilecegine isaret etmektedir. Calisma sonucunda
asagidaki temel ¢ikarimlar yapilmigtir:

®  (Calisma kapsaminda 6zgiinliik ile ilgili tanimlardan
yola ¢ikilacak olursa aslinda 6zgiinliigiin halihazirda
bilinen bilgileri de kullanarak yeni bilgiler tiretme ile
olusacag1 soylenebilir. Buradaki yeni bilgi tiretme ise
gozlemler, deneyler, mevcut olan sorunlari ¢6zmek
icin yeni yaklagimlar ile gerceklestirilebilir. Bu
noktada asil 6nemli olan 6zgiin bulgu ve sonuglara
kendi bakig acimizi katabiliyor olabilmemizdir.
Fakat bu yaptigimiz seyde tamamen kendi bakig
acimuzi kullanip diger caligmalardan destek
almayacagimiz anlamina gelmemektedir. Caligmada
argiimanlarimuzi desteklemek i¢in 6nceki ¢alismalardan
da yararlamilabilir ve gerekli bilgiler bu ¢aligmalara
dayandirilabilir. Mevcut yontemler kullanilabilir fakat
sonuglar yeni bir bilgi vermelidir. Yani 6zgiin caligma
mevcut bir ¢aligmay1 bir adim 6teye gotiirecek sekilde
genigletmek, nitelendirmek veya detaylandirmak ile de
olabilmektedir.

= Bilimsel bir aragtirmada 6zgiin degerin elde
edilmesinin arasturmacilarin hem teknik 6zellikler
acisindan aragtirma becerilerine hem de etik 6zellikler
acisindan akademik diiriistliige sahip olmalari ile ilgili
oldugu acikur.

® Her bilimsel ¢caligmada 6zglinligiin ¢calismanin baginda
net olarak anlagilmasi ve 6zgiin niteli§in dogru bir
sekilde ortaya konulmast 6nemlidir. Bunun i¢in
bilimsel bir ¢aligmay1 degerlendiren her bir kurulusun
Ozginlik tanimin 6l¢iilebilir bir formatta ve somut
kriterler gelistirerek ifade etmesi gerekmektedir. Bu
sayede aragtirmacilar, aragtirmalarini daha kolay bir
sekilde beklenilen yiiksek diizeydeki 6zgiinliik niteligi
ile karakterize edebilecektir.

= Bilimsel bir ¢aligmaya dair literatiirti veya olguya
dair gozlemi, upki kopyasini olugturmak yerine
kendi resmederek zihinsel ¢ikarimda bulunan bir
aragtirmactnin 6zgiinliige daha kolay ulasabilecegi
degerlendirilmistir.

Ozgiinliigii  kesfetmede ve aragtirmalarn  &zgiin  olup
olmadig1 konusunda yardimer bir kaynak olarak akademik
veri tabanlarinin dogru kullanilmasi 6nerilmektedir. Bu
kullanim sayesinde aragtirmaci ve akademisyenler ilgili
anahtar kelimelerle kapsamli ve titiz bir literatiir taramastyla
daha once yapilan caligmalarin neler yapugini ve neler
yapmadigini gostererek ya da 6nceki ¢aligmalardaki boslugu
analiz ederek kanitlayabilir ve 6zgiin bir bilimsel ¢aligma
sunabilir. Mevcut boslugu bulmak, eksik olan bir seyi ele
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almak 6zgiinliigiin bir géstergesi sayilabilir.

Literatiirde daha o6nce rapor edilmis bir seyi sunuyor
olmak 6zgiin olunmadig1 anlamini tagimaktadir. Bunlara ek
olarak aragtirmacilarin ¢alismalarini paylastiklari konferans,
sempozyum, seminer gibi bilimsel etkinliklere katularak
alanlarindaki calismalardan haberdar olmasinin, calismasi
ile ilgili beyin firtinasi gergeklestirebilecek arastirma
topluluklarinda bulunmasmin 6zgiin bir ¢aligma sunmada
etkili olabilecegi diisiiniilmektedir.

Tesekkiir

Bu ¢calisma Eskisehir Teknik Universitesi, Lisansiistii Egitim
Enstitiisti, Cevre Miihendisligi Anabilim Dalinda verilen
CEVS557-Bilimsel Arastirma Stregleri dersi kapsaminda
iiretilmistir. B Sekil 6 cizimindeki destegi icin Illiistrator
Onur Aver’ya tegekkiir ederiz.
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