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Editorden

Yaratici Drama Dergisinin 2023 yillinin ikinci sayisiyla sizlerle bulusmaktan mutluluk duyuyoruz. Dergimizin
bu sayisinda birbirinden degerli iic makaleyi sizlerle paylasiyoruz. Fatma Kirmizi, Yaratict Drama Ozyeterlik
Algis1 Olgegi (YDO): Gegerlik ve Giivenirlik Calismasi adli calismasinda 6gretmen adayinin yaratict drama
konusunda kuramsal alt yapiya sahip olmasinin uygulamalara iliskin planlamayi bilmesinin, drama tekniklerini
bilmesinin mesleki gelisim agisindan olduk¢a 6nemli oldugunu belirtir. Bu nedenle 6gretmen adaylarinin yaratici
drama ozyeterlik algilarinin incelenmesi amaciyla égretmen adaylarimin yaratici drama yontemini kullanmaya
iliskin ozyeterlik algisim dlcen, gegerli ve giivenilir bir dlgek gelistirmistir. Ilgili élcegi arastirmalarinizda kullana-
caginizi umuyoruz.

Diirdane Lafci Tor, Pinar Ozdemir Simsek ve Yasemin Acar, “Ogretmenlik Temal: Bir Yaratici Drama Dersi-
nin Ogretmen Adaylarinin Mesleki Yeterliklerine Etkisi” adl: calismalarinda 6gretmenlik temal yaratici drama
egitiminin Almanca ogretmeni adaylarimin mesleki yeterlikleri ve ogretmenlik meslegine yonelik tutumlarini nasil
etkiledigini arastirmislardir. Nicel verilerden ulasilan bulgulara gore yaratici drama egitimi alan Almanca 6gretme-
ni adaylarimin egitim sonunda 6gretmenlik meslegine yonelik tutumlarinda istatistiksel olarak anlamli bir farklilik
olmadigi goriilmiistiir. Ancak nitel bulgular ise 6gretmenlik temali drama egitiminin 6gretmen adaylarinin mesleki
yeterliklerine iliskin katki sagladigimi ortaya koymugstur. Ogretmen egitimi alaminda ¢alisma yapan degerli meslek-
taslarin keyifle okuyacagini umuyoruz.

Canan Tung Sahin ve Hande Nur Dogan, Drama Yontemi ile Degerlerin Ogretimi adls calismada dra-
ma yontemi ile degerlerin O0gretiminin sosyal bilgiler 6gretmen adaylarinin bireysel degerler yargilarina etkisini in-
celemistir. Calismanin sonucunda yaratict drama uygulamalarinmin 6gretmen adaylarinin degerleri 6grenmesinde
anlaml farkhilik olusturdugu sonucuna ulasmislardir. Bu ¢alismay: degerlerin 0gretimi konusunda ¢alisma yapan
meslektaslarimiza faydal olacagini diisiiniiyoruz.

Dergimizin 18. cilt 2. sayisimin sizlere katkida bulunmasini umuyor ve bu sayimizi keyifle okumamizi diliyoruz.
Bu sayimizi ¢alismalariyla destekleyen yazarlarimiza, titizlikle degerlendirme yapan hakemlerimize ve emegi gegen-
lere ¢ok tesekkiir ediyor, sizlerin de ¢abamiza ortak olarak yayinlarimizi takip etmenizi bekliyoruz.

Dog. Dr. Ferah Burgul Adigiizel
Editor



1. paragraftaki makale adi: Creative Drama Self-Efficacy Perception Scale (CDS): Validity and Reliability Study
2. paragraftaki: The Effect of a Teaching-Themed Creative Drama Lesson on the Professional Development of
Teacher Candidates

3. paragraf: Teaching Values With Drama Methods

Editorial

We are happy to meet you with the second issue of 2023 Creative Drama Journal. In this issue of our journal,
we share three valuable articles with you. Fatma Kirmizi states in her study titled “Creative Dramua-Self-Efficacy
Scale(CEE)—AStudy-of Validityand Reliability” that it is very important for the pre-service teacher to have
a theoretical background on creative drama, to know the planning for the applications, and to know the drama
techniques in terms of professional development. For this reason, a valid and reliable scale has been developed that
measures the self-efficacy perceptions of teacher candidates regarding using the creative drama method in order to
examine the creative drama self-efficacy perceptions of teacher candidates. We hope you will use the relevant scale
in your research.

Diirdane Lafci Tor, Pinar Ozdemir Simgsek and Yasemin Acar investigated how the creative drama education
in the field of teaching acquired the competencies of German teacher candidates and their behaviors towards

the teaching profession in their study titled ““HreEffect-of-a—Teaching-Thenred-Creative DramaEesson-on-the
Professional-Competencies-of Teacher-Candiduates”. According to the quantitative data, there is the opinion that

the German teacher candidates who receive creative drama education are not seen as a variable that they protect in
their attitudes towards their profession at the end of the education. Crossing the border occurs in order to avoid the
contribution of teaching students’ drama education to teacher candidates’ professional competencies. We hope that
colleagues working in the field of teacher education will enjoy reading it.

Canan Tung Sahin and Hande Nur Dogan, in the study called “Vatwe-Feachingwith Dramaethod”, examined

the teaching of values with drama method in terms of social studies teacher candidates’ judgments about individual
values. As a result of the study, they concluded that creative drama practices make a significant difference in the
learning of values of pre-service teachers. We think that this study will be useful to our colleagues working on the
teaching of values.

We hope that the 18th volume, 2nd issue of our journal will contribute to you and we hope you enjoy reading
this issue. We would like to thank our authors who supported this issue with their works, our referees who
evaluated meticulously, and those who contributed, and we expect you to follow our publications as a partner in
our effort.

Assoc. Prof. Dr. Ferah Burgul Adigiizel
Editor
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Yaratict Drama Ozyeterlik Algis1 Olcegi (YDO): Gegerlik ve Giivenirlik
Calismasr”

Fatma Kirmizi!

Makale Bilgisi Oz

DOI: 10.21612/yader.2023.006 Bu arastrmada ogretmen adaylar igin yaratici drama yontemini kullanmaya
iliskin ozyeterlik algisi olcegi gelistivilmistir. Olcek icin oncelikle 45 yargt bir araya

Makale Gegmisi getirilmis ve madde havuzu olusturulmugstur. Kapsam gegerliligi kapsaminda 8
Geliy tarihi 07.02.2013 alan uzmam tarafindan incelenmis olan maddelerden bir kismi elenmistir. Boylece
Diizeltme 14.04.2013 kapsam gegerliligi sonrasinda ortaya ¢ikan 41 maddeye 5°li likert eklenmis ve aday
Kabul 26.06.2013 olcek elde edilmistir. Yaratict Drama Ozyeterlik Algisi Olgeginin (YDO) giivenirlik

calismast icin egitim fakiiltesinde o6grenim gormekte olan ogretmen adaylarina ve yeni

mezun ogretmenlere ulasilmigtir. Calisma, 489 katilimci (kiz=383; erkek=106) ile

/{nahtar Sozciikler gergeklestirilmistir. Bu katilimcilardan 199 u egitim fakiiltesi mezunu égretmenlerden
Ogretmen aday: olusmaktadir. Verilerin 249 'una Ag¢imlayici Faktor Analizi (AFA), 240°mma ise
Alg, Ozyeterlik Dogrulayici Faktor Analizi (DFA) uygulanmistir. Yapilan AFA analizlerinde KMO
Olgek gelistirme degerinin.975 ve Bartlett § testi sonucunun ise anlamli oldugu saptanmistir. Analizlerde

olgegin iki faktorlii bir yapida oldugu goriilmiistiir. Birinci alt boyutta 20, ikinci alt
Makale Tiirii boyutta ise 10 madde yer almaktadir. Olgek toplamda 30 maddeden olusmaktadur:

Olgekte yer alan maddelerin ozyeterlik degerlerinin 0.56 ve 0.85 arasinda degistigi
goriilmektedir. DFA analizlerinde siklikla kullanilan uyum degerlerinden, RMSEA
= .08; SRMR = .04 seklinde belirlenmistir. Olcegin tiimii icin saptanan Cronbach’s
Alpha degeri ise 0.98 'dir.

Arastirma Makalesi

Bu ¢alisma “7. Uluslararas1 Sinirsiz Egitim ve Arastirma Sempozyumu (04-06 May1s 2023)” adl1 bilimsel toplantida sozlii bildiri
olarak sunulmustur.

Prof. Dr., Pamukkale Universitesi, Egitim Fakiiltesi, Temel Egitim Boliimii, Denizli, Tiirkiye. fsusar@pau.edu.tr, ORCID: 0000-
0002-0426-1908
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Giris

Cumbhuriyet donemi ile birlikte temsil, dramatizasyon, rol oynama, dogag¢lama, miisamere,
okul tiyatrosu, gibi kavramlar ortaya ¢ikmistir. Kavramlarin ortaya ¢ikis siirecinin yaratict drama
temellerinin olustugunu soéylemek miimkiiniidiir. Her yas grubunda bireyin biligsel, duyussal ve
devinissel becerilerini ¢ok yonlii bir sekilde gelistiren yaratici drama insan davraniglarinda beklenen
degisimi gergeklestirmede etkili yollardan biridir. Cagdas bireyler i¢in gerekli goriilen ekip ¢aligmasi,
kendini ifade etme, sosyallesme, yaraticilik, empati kurma gibi pek ¢ok konuda iist diizey bir bakis
acist geligtirmektedir.

Dorothy Heathcote’un g¢alismalarindan dnce yaratici dramanin ¢ogunlukla metne dayali
oyunlastirmalara dayali oldugu goriilmektedir. Tiirkiye’de ise yaratici dramanin istenilen sekilde ele
aliis1 1980’11 yillarda olmustur. Tiirkiye’de ¢agdas anlamda yaratict dramanin baslangici Prof. Dr.
Inci San ile Tamer Levent’in bir araya geldigi ilk bulusma olan 1982 olarak nitelendirilebilir. Bu
iki isim, egitim siirecinde yaratici drama ¢alismalarina 6nemli bir ivme kazandirmistir (Adigiizel,
2008). Yaratici drama Tiirkiye’de ve diinyada egitimin biitiin alanlarinda ve her kademesinde
kullanilmaktadir. Hatta son yillarda egitim programlarinda yer alan vazgegilmez bir yontem oldugu
da soylenebilir.

Yaratici drama yazili bir metne dayanmaz ve katilimcilarda sahnelenme kaygisi yoktur.
Cogunlukla grup calismalart i¢inde zaman zaman da bireysel olarak dogal akisinda gerceklesir.
Liderin rehberliginde, olayr merkeze alarak siirdiiriiliir. Katilimcilar, ¢aligmalara hayallerini ve
yasadiklarini yansitirlar. Lider bir taraftan grubun kesfetmesini saglarken diger taraftan 6grencilerin
gelismesi saglamaya caligir. Katilimcilarn fikirlerini ve duygularini dramatik oyunlar araciligi ile
ortaya koymasina yardimci olur (Briones, Gallego & Palomera, 2022; Byrne, 1981; Omeroglu,
1992). Yaratici drama ile 6grenciler kendilerini kesfettikleri bir yola girerler. Onceki yasantilarindan
yola ¢ikarak yeni bir deneyim baslatirlar. Bu tiir bir deneyim onlarin vizyonlarini gelistirebilir ve
heniiz farkinda olmadiklar1 potansiyel se¢imlerini de zenginlestirir. Katilimcilar siirli bir deneyime
sahip olduklarmi diislinebilir ancak dramatik durumlarda bu kirilabilir. Ciinkli dramatik durum
ogrencilere coklu deneyim firsatlari sunar. Yaratict drama 6grencilere “~-mis gibi” bir ortam saglar ve
ogrenciler kesfederken kendilerini giivende hisseder. Ogrenciler, iizerinde psikolojik baski olmadan
gelisir ve kendini ifade edebilirler (Hong & Hong, 2022; Kasilingam & Ajitha, 2022). Yaratic1 drama
bireyin “-mis gibi” yaparak yasami deneyimlemesini, kesfetmesini ve 6grenmesini saglar. Bu siirecte
ogrenci farkli bakig agilari gelistirir, olaylari iist diizey diisiinme ile ele alabilme firsati yakalar.

Wessels (1987) yaratici dramay1 tanimlamak i¢in kisaca “yapmaktir, olmaktir” ifadelerini
kullanir ve agiklamalarini bazi 6rneklerle destekler. Kitaplardaki metinler ve diyaloglar, 6grenme
icin gerekli kelimeleri paylasir. Unutulmamalidir ki bu ifadeler sayfalardaki cansiz anlatimlardir.
Bu kelimeler 6greneni konusmaya ve diisiinmeye tesvik edebilir. Ancak drama etkinlikleri yazil
materyallerin sunduklarinin Stesinde bir siireg ile dgrencileri karsi karsiya getirir. Ogrencinin gercek
yasam deneyimleri ile bir araya gelmesine yardimei olur. Geleneksel derslerde dgrenene cansiz,
basili metinler sunulurken, yaratici drama derslerinde 6grenen duygu, hayal giicii, diisiinceleri ile
etkin bir katilimc1 olur. Watkins’e (2005) gore yaratici drama performansi aslinda katilimeilarin
zihinsel temsillerini ve fiziksel ortamini birbirine baglayan somutlagmis bilise dayanmaktadir. Sinif,
etkin katilimcilardan olusan bir topluluk olarak ¢alisir. Ogrenciler birbirinin 6grenmesini tesvik eden
isbirlikc¢i aracilar olarak bu toplulugun bir pargasi kabul edilir.
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Yaratict drama deneyim yoluyla ve dogrudan katilimla dgrenmektir. Ogrenciler yalmizca
dinlemek, hatirlamak, gérmek ve aciklamakla yetinmez. Deneyimsel 6grenme yoluyla kisisel
yetilerini gelistirir. Ogrenci, anlami ger¢ek yasam durumlarina uygular. Deneyimlere dayali
beceriler gelistirir ve bilgiden fazlasin1 6grenir. Farkli durumsal 6grenme gorevleri ile karsi karsiya
gelinir. Yaratict drama, 6grenene dogrudan 6grenme deneyiminin i¢inde yer alma firsati saglar ve
daha iyi anlama sansmi artirir. Ogrenenler deneyimlerini benzer baglamlarda kullanabilir. Bilgiyi
transfer edebilir (Heldenbrand, 2003; Knight, 2022; Liyanawatta, Yang, Liu, Zhuang & Chen 2022).
Geleneksel derslerde birka¢ 0grenci caligmalar1 yaparken diger 6grenciler izlerler ancak yaratici
drama dersinde biitiin sinif ayni anda etkindir. Tiim sinif etkin olma zamanini1 ayni anda ve esit bir
sekilde kullanmaktadir (Baldwin, 2008). Yaratici drama bir durumda kullanilan bilginin benzer diger
durumlarda da kullanilmasina olanak saglar. Ogrencide problem ¢dzme becerisi gelisir.

Yaratict drama tekniklerini kullanmak dersi canli ve renkli bir hale getirmede dgretmene
yardimci olabilir. Teknikler, dgrencileri etkin olamaya motive eden etkili birer yoldur. Ogrenme
katilimi artirilirken sinifta isbirligi, cosku, eglence ve yaraticilik tegvik edilir (Masoumi-Moghaddam,
2018; Rahman, Jamalullail & Handrianto, 2022). Ogrenci 6grenme siirecinin iginde etkin bir sekilde
yer alir. Yaratici drama 6grenci merkezli egitimi yasama gegirmek i¢in en etkili firsatlari sunar. Ancak
bu firsatlar1 sunmak liderin ya da 6gretmenin yaratici drama konusundaki donanimi ile yakindan
iliskilidir. Ogretmen yaratic1 drama yontemini derslerinde etkin bir sekilde kullanmak isteyebilir.
Bunun i¢in 6gretmenin bu alanin inceliklerini bilmesi ve konuya iligkin genis dlgilide bir 6z yeterlige
sahip olmasi ¢caligmalarin niteliginin yliksek olmasi agisindan 6nemlidir.

Bandura’nin belirlemis oldugu en temel kavramlardan birinin de “6z yeterlik” oldugunu
sdylemek miimkiiniidiir. Oz yeterlik bir kisinin herhangi bir konuda performansini basariyla ortaya
koyabilmek i¢in kendi yapma kapasitesine sahip olup olmadigina iligkin yargisidir (Bandura, 2006).
Oz yeterlik kisinin belirli bir gorevi basariyla yerine getirme yetenegine olan inancidir. Insanlarin
belirledigi hedeflerle birlikte 6z-yeterlik, bir kisinin hemen hemen her ¢abada ne kadar iyi performans
gostereceginin en giiclii motivasyonel tahmincilerinden biridir. Birey kendi davraniglari {izerindeki
kontrol yeteneginden yola gikarak 6z diizenleme kapasitesini kullanir. Oz yeterlik algist ile gerekli
etkinlikler diisiinsel olarak organize edilir ve uygulamaya gegilir (Bandura, 1982; Bandura, 1990).
Oz yeterlik basartya ulasmada ¢abay1 ve gabada 1srarc1 olmayi etkiler. Ogrenme yeteneklerinden
siiphe duyan Ogrencilerle basaracagindan emin olan 6grencilerin karsilastirilmasinda 6z yeterlik
onemli bir belirleyicidir. Bir gorevi basarmak i¢in yiiksek 6z yeterlilige sahip olanlar ¢aligmalara
daha kolay katilir, daha ¢ok calisir ve zorluklarla karsilagtiklarinda daha uzun siire direnirler.
Ogrenciler, performans basarilarmi, dolayll (gdzlemsel) deneyimlerini degerlendirmek igin 6z
yeterlik algilarindan yola ¢ikarlar. Ogretmenler, 6grencilerin kendi performanslarina iliskin 6z
yeterliklerini degerlendirmeleri i¢in onlara giivenilir bir rehberlik sunmalidir. Basarilar 6z yeterlik
algisin yiikselir, basarisizliklar ise diistiriir. Ancak bir kez giiclii bir 6z yeterlilik algist gelistirilirse,
bir basarisizhigin birey iizerinde ¢ok fazla etkisi olmayabilir (Bandura, 1986). Oz yeterlik bireyin
kendini gerceklestirmesi, tasidig1 potansiyeli gérmesi ve ortaya koymasi agisindan dnemlidir.

Insanlarin belirledigi hedeflerle birlikte &z-yeterlik, bir kisinin hemen her cabada ne
kadar iyi performans gostereceginin en giiclii motivasyonel ozelliklerinden biridir. Kiginin 6z
yeterliligi, cabalarinin, 1srarlarinin, stratejilerinin ve sonraki egilimlerinin giiclii bir belirleyicisidir.
Is performansinin diizeyini ve yapabilme algisini etkiler. Ust diizeyde 6ngoriilii olmanin yani sira,
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performans arttirici yararlarindan dolay1 da 6z-yeterlik algisinin gelistirilmesi 6nemlidir (Heslin, &
Klehe, 2006; Olivier & Shapiro, 1993; Schunk, 1995). Insanlarin performans yeteneklerine iliskin
diisiinceleri 6z-yeterlik algilarini olusturmaktadir. Bu durum davranis degisikliginin altinda yatan
onemli bir mekanizmadir. Oz yeterlik dogasi geregi bireyin performansini ortaya koymada ve isle
ilgili sonuglara nasil ulasilacagi konusunda 6ngoriide bulunmada 6nemli bir belirleyicidir (Banaji,
& Prentice, 1994; Cervone, 2000). Oz yeterlik algisinin gelismesi kendini tanimay1 ve sinirlarimi
gormeyi de beraberinde getirir.

Oz-yeterlik, bireyin kendi kapasitesini ifade eder. Oz yeterlik algis1 yiiksek olanlar bulundugu
alanda biiyiik bir farklilik yaratabilmek isterler. Bu nedenle riskleri goze alarak inisiyatif alirlar. Oz
yeterlik algis1 diisiik bireyler zorluklar karsisinda c¢aresizlige ve mutsuzluga kapilabilmektedir. Bu
kisilerin, zorluklarla bas etme konusunda motivasyonlart oldukga diisiiktiir (Flammer, 2001; Nguyen,
Hong, Chen, Ye, & Tsai, 2023). Ozyeterlik algis1 bireyin kendi yeteneklerini ortaya koymasinda
oldukga 6nemlidir. Basar1 6z yeterlik duygusunu besleyen bir 6gedir.

Ogretmen adaylarmin 6gretme yetenekleri konusunda kendilerine giiven duymalarimi
saglamak hizmet Oncesi dénemde oldukca oOnemlidir. Oz yeterlik algisinin  olusturulmasi
siirecinde Ogretmen adayinin zorluklarla bas etme becerilerinin gelistirilmesine ve yeteneklerini
kesfetmelerine yardim edilmelidir. Bunun arkasinda iki y&nlii bir gabanin olmas1 gerekmektedir. Tlk
olarak gelecegin 6gretmenlerine daha saglam ve ¢esitlilik iceren bir sinif deneyimi saglanmalidir.
Ikincisi, goreve basladiktan sonra &grencilerine deneyim kazandirmalari igin daha fazla firsat
saglanmalidir. Ogretmen zor kosullardaki okul ortamlarinda da 6grencilerinin 6grenme siireclerini
biiyiik bir motivasyonla yonlendirmelidir. Bu nedenle 6gretmendeki yeterlik duygusu zorluklarla
basa c¢ikmay1 kolaylastirmaktadir (Colson, Sparks, Berridge, Frimming & Willis, 2017). Yaratici
drama c¢aligmalarinin planlanmasi, yiiriitilmesi, tekniklerinin kullanilmasi ve caligmalara iliskin
degerlendirme ¢aligmalarinin yapilmasi 6gretmen adaymin bu konudaki 6zyeterlikleri ile yakindan
iligkilidir. Smif icerisinde yaratici drama yontemini etkili bir sekilde kullanan bir 6gretmen
ogrencilerinin farkli boyutlardaki becerilerini gelistirebilir ve onlara 6zgiiven agilayabilir.

Yiiksekogretimde “nasil 6gretilecegi ogretilir.”” Ogretmen aday1 birgok konuda ya da calisma
alaninda yeni yontem ve stratejilerle tamstirilir. Ogretmen aday1 6grenirken dgretme deneyimi de
kazanir. Ogretmen adaylarmin gelecekte en iyiye ulasabilmesi fakiilte yillarinda cagdas yontem ve
teknikleri ve planlamay1 etkin bir sekilde 6grenmesine baghdir (Kerekes & King, 2010; Ogden,
DeLuca & Searle, 2010). Ogretmen adaylar1 mezun olup goreve basladiktan sonra fakiiltede
ogrendikleri &gretme deneyimlerini derslerinde kullanir. Ogretmen aday:r agisindan yenilikci
bir 6gretim yontemini deneyimlemis, benimsemis, ic¢sellestirmis yani konuya iliskin 6zyeterlik
becerilerini gelistirmis olmak gerekmektedir. Bu nedenle fakiilte siirecinde mesleki gelisim egitimi
oldukca onemlidir. Yaratici drama konusunda da 6gretmen adayinin gelistirilmesi ve kendini bu
konuda yeterli gormesi i¢cin gereken destegin verilmesi ilerde yiiriitecegi drama calismalarinin
niteligini arttiracaktir.

Nitelikli bir hizmet dncesi egitim 6gretmen adaylarma goézlem, uygulama, deneyimi tizerine
diisiinme yoluyla mesleki bilgi, beceri ve degerler edinme firsatlari saglayabilir. ideal olarak bir
ogretmen adayi, kisisel 6gretim stilini ve kimligini gelistirmek icin uygulama deneyimlerinden
edindigi bilgileri kullanmaktadir (Goodnough, Osmond, Dibbon, Glassman & Stevens, 2009; Gray,
Wright & Pascoe, 2017; Langdon, Alexander, Dinsmore & Ryde, 2012). Ogretmen adaylarinin
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yapacagl uygulamali ¢aligmalar onlarin nitelikli birer 6gretmen olmalarinda oldukea etkili olacaktir.
Uygulama deneyimi 6gretmen adaylariin 6z yeterlik algilarinda olumlu etkiler yapacaktir. Bunedenle
yaratict drama ¢alismalarinda 6gretmen adaylarinin uygulama yapmalarina yonelik ¢calismalara yer
verilmesi gerekmektedir.

Ogretmenlerin hizmet Oncesinde yaratici drama ¢aligmalarini gergeklestirme konusunda
iyl bir sekilde yetismis olmalar1 egitim siirecinin niteligi acgisindan Snemlidir. Yaratict drama
tekniklerinin planlanmasi ve uygulanmasi, dgretmen adaylarinin siireci etkin biliyor olmasi ile
yakindan iligkilidir. Yaratic1 drama uygulamalar1 yapmaya yonelik 6zyeterlik algilar1 onlarin mesleki
yasamlarini etkileyecektir (Kay, 2010). Ogretmen adaylar1 6grenim gordiigii boliime bagl olarak
yaratict drama calismalarina iliskin ders/dersler alabilmektedir. Bu derslerin adi, kredisi ve igerigi
boliime bagli olarak degisebilmektedir. Dersin adi, igerigi ya da kredisi ne olursa olsun kabul edilen
bir gercek vardir ki o da yaratici drama egitiminin 6gretmen adaylari i¢in vazgecgilmez derecede
gerekli oldugudur. Bir 6gretmen adayinin bu konuda kuramsal alt yapiya sahip olmasi, uygulamalara
iliskin planlamay1 bilmesi, drama tekniklerini bilmesi mesleki gelisim agisindan olduk¢a 6nemlidir.
Bu baglamda 6gretmen adaylarinin yaratict drama O6zyeterlik algilarinin incelenmesi ve verilerin
bilimsel bir bakis acis1 ile degerlendirilmesi anlamli goriilmektedir. Ogretmen adaylarinin yaratic
drama alanindaki 6zyeterlik algilarinin belirlenmesi ve degerlendirilmesi diisiincesi ile bu ¢aligmada
bir dlgek ortaya c¢ikarilmistir. Tiim bunlara bagh olarak calismanin amaci 6gretmen adaylarinin
yaratict drama Ozyeterlik algilarii 6lgmeye iliskin gegerli ve giivenilir bir 6l¢ek gelistirmektir.

Yontem

Bu calismada O6gretmen adaylarinin drama yonetimi kullanmaya iliskin 6zyeterliklerini
belirlemek icin bir dlgek gelistirilmistir. Calisma nicel aragtirma yontemine uygun bir sekilde
gercgeklestirilmistir. Nicel arastirma modellerinden “tarama modeli” tercih edilmistir. Tarama modeli
ile var olan bir durumun nesnel bir sekilde betimlenmesi miimkiindiir. Tarama modeli, iizerinde
caligilan 6rneklemin egilim, algi ve tutumlarinin sayisal olarak betimlenmesini miimkiin kilmaktadir
(Punch, 2003). Olgek gelistirilirken dgretmen adaylarinin drama ydntemini kullanma konusunda
kendilerini yeterli hissedip hissetmeme durumuna iliskin algilari g6z oniine alinmistir.

Calisma Grubu

Yaratic1 Drama Ozyeterlik Algis1 Olgegi’nin gecerlik ve giivenirlik caligmasi igin egitim
fakiiltesinde 6grenim gormekte olan 6gretmen adaylarma ulasiimistir. Olgegin deneme galismasi
yaratictdramadersini zorunlu yadase¢meliolarak alan 6gretmen adaylarinin katilimuiile yiriitiilmiistiir.
Katilimcilarin drama egitimi almis olmasi gerekliligi géz oniine alinmistir. Veriler, drama egitimini
almis olan katilimeilardan elde edilmistir. Boylece yaratici drama 6z yeterlik algilarina iliskin olarak
deneyimli ve bu konuda belirli 6l¢iide becerileri gelismis katilimcilardan veri toplanmustir.

Orneklemin belirlenmesinde segkisiz rnekleme igerisinde yer alan “uygun 6rnekleme
yontemi” tercih edilmistir. Uygun drnekleme yontemi ile gereksinim duyulan biiyiiklikteki gruba
ulagsma esast vardir. Asal bir neden iizerinden katilimcilara ulasilir. Baska bir se¢im parametresi
olmadigi i¢in hizli ve kolay oldugunu sdylemek miimkiindiir (Baltaci, 2018; Biiytikoztiirk, Kilig
Cakmak, Akgiin, Karadeniz ve Demirel, 2012; Etikan, Musa, & Alkassim, 2016; Scholtz, 2021;
Stratton, 2021) .
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Aday oOlgek Google form olarak farkli tiniversitelerin egitim fakiiltelerinde 6grenim gdren
Ogretmen adaylarina ve goreve yeni baslamis 6gretmenlere (1 ya da 2 yil gérev yapmis 6gretmenler)
uygulanmistir. Universiteler seckisiz bir sekilde belirlenmistir. Tiirkiye’nin her cografi bolgesinden
bir tniversite olmak iizere toplamda yedi iniversiteye ulasilmistir. Toplamda 489 katilimciya
ulagilmistir (k1iz=383; erkek=106). Arastirmaya egitim fakiiltelerinden mezun olan 199 6gretmen
de dahil olmustur. Verilerden 249°u ile Agcimlayict Faktor Analizi (AFA), 240’1 ile de Dogrulayici
Faktor Analizi (DFA) gerceklestirilmistir.

Veri Toplama Aracinin Gelistirilmesi

Bu calismada Yaratict Drama Ozyeterlik Algis1 Olgegi’nin gelistirilmesi gerceklestirildigi
icin dlgek gelistirme agamalarina uygun bir yol haritast olusturulmustur. Buna bagli olarak 6lgek
gelistirme siirecinin asamalar1 izlenmistir. Olgek gelistirme asamalar1 farkli kaynaklarda farkli
basliklarla ortaya konulmaktadir (Acar Giivendir ve Ozer Ozkan, 2015; Castillo, 2022; Sahin ve
Oztiirk, 2018; Clark & Watson, 1995; Hinkin, 1995). Bu arastirmada asagida belirlenmis olan
basliklara uygun bir sekilde siire¢ yapilandirilmistir. ,

Madde Havuzunun Hazirlanmasi

Arastirmanin amacina uygun bir sekilde yargi maddelerinin olusturulmasi igin 6ncelikle alan
yazin taramasi yapilmistir (Carbonneau, Ardasheva, Lightner, Newcomer, Ernst-Slavit, Morrison &
Morrison, 2022; Dicke, Parker, Marsh, Kunter, Schmeck, & Leutner, 2014; Kay, 2010; Kerekes,
2010). Boylece calismaya temel olacak kuramsal cergeve olusturulmustur. Ogretmen adaylarina
yoneltmek i¢in yaratici drama dersinde Ogrendiklerini nasil kullanacaklarma iliskin agik uglu
sorular olusturulmustur. Olusturulan bu agik uglu sorular ii¢ alan uzman ile paylasilmig yargilarin
olusturulmasi i¢in yeterli veri toplanip toplanamayacagina iliskin goriis alinmigtir. Uzmanlardan
gelen doniitlere uygun bir sekilde diizeltmeler yapilmis ve sekiz agik uglu soru 6gretmen adaylarina
uygulanmigtir. Gelen yanitlar aragtirmaci tarafindan duyarli bir sekilde incelenmis ve Ogretmen
adaylarinin yaratict dramay1 kullanmaya iliskin 6zyeterlik algilarina yonelik yargilar olusturulmustur.
Olusturulan her bir maddenin 6gretmen adaylarmin yaratict drama kullanmaya iliskin 6zyeterlik
algilarini ifade etmesi icin biiylik bir 6zen gosterilmistir. Yapilan calismalar sonucunda 45 yargi ile
madde havuzu elde edilmistir.

Kapsam Gegerliligi

Olusturulan maddeler kapsam gecerliliginin (Shi, Mo, & Sun, 2012) gergeklestirilmesi
amaci ile alaninda uzman sekiz 6gretim elemanina ve 10 6gretmen adayima sunulmustur. Maddeler
farkli boliimlerde gorev yapan {i¢ yaratici drama lideri tarafindan incelenmis ve maddelerinin
yaratict drama alanina uygunlugu degerlendirilmistir. Sinif Egitimi Ana Bilim Dalindan bir 6gretim
eleman tarafindan incelenmis ve maddelerin 6grenme 6gretme siirecine uygunlugu incelenmistir.
Egitimde Olgme ve Degerlendirme Ana Bilim Dalindan iki gretim eleman tarafindan incelenmis
ve Olgme degerlendirme ilkeleri acisindan degerlendirilmistir. Rehberlik ve Psikolojik Danisma
Ana Bilim Dalindan bir 6gretim elemani tarafindan incelenmis ve maddeler 6gretmen adaylarina
uygunluk agisindan degerlendirilmistir. Tiirkge Egitimi Ana Bilim Dalindan iki 6gretim elemani
tarafindan incelenmis maddeler, dil ve yazim kullarina uygunluk agisindan degerlendirilmistir. Farkli
boliimlerden on 6gretmen adayi tarafindan incelenmis ve maddelerin anlasilirligi degerlendirilmistir.
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Boylece maddeler bir¢ok ana bilim dallindan sekiz uzman ve on &gretmen adayi tarafindan ele
alinmistir. Maddeler alan uzman ve 6gretmen adayindan gelen doniitler dogrultusunda incelenmis
bazi maddeler diizenlenmistir. Tiirk¢e Egitimi alan uzmanlarindan gelen doniitlere uygun bir sekilde
hareket edilmis, maddeler {izerinde dil ve anlatim yoniinde diizeltmeler yapilmistir. Bazt maddeler
ise benzeri oldugu ya da islevsel olmadigi yoniinde gelen onerilere uygun bir sekilde elenmistir.
Gergeklestirilen kapsam gecerliligi sonrasinda havuzda 41 madde kalmistir.

Olgegin Yapilandirilmasi

Kapsam gecerliligi saglanan 41 6zyeterlik maddesine 5°li likert ifadesi eklenmistir (Robie,
Meade, Risavy & Rasheed, 2022). Derecelendirme “kesinlikle katiliyorum, katiliyorum, kismen
katiliyorum, katilmiyorum, kesinlikle katilmiyorum” seklinde diizenlenmistir. Sonrasinda forma
arastirmanin amacini ve 6gretmen adaylarinin 6l¢egi nasil dolduracaklarini agiklayan kisa bir
yonerge eklenmistir. Eklenen yonerge ile aday 6lgek elde edilmistir.

Deneme Uygulamasi

Aday 6lgek Google forma doniistiiriilmiis ve Tlirkiye nin farkliiiniversitelerinde uygulanmistir.
Uygulamalar egitim fakiiltelerinin farkli boliimlerinde 6grenim gdren 6gretmen adaylarinin katilimi
ile gergeklestirilmistir. Ayni zamanda Google form tizerinden egitim fakiiltelerinden mezun olmus,
yani yaratict drama dersini almis &gretmenlere de ulasilmistir. Aday Olcegin uygulanmasinda
goniillillik esas alinmistir. Deneme uygulamasindan elde edilen veriler ile istatistiksel analizler
gerceklestirilmistir.

Verilerin Analizi

Olgme aracinin ¢alisma grubuna uygulanmasi sonucu elde edilen veriler bir dizi analiz
ile degerlendirilmistir. Aday dlgekten elde edilen veriler lizerinde AFA ve DFA gergeklestirilerek
maddelerin faktor yiikk degerleri, aritmetik ortalamalari, standart sapmalari, madde O&lgek
korelasyonlart, SRMR ve RMSEA hesaplanmistir. Giivenirlik degerleri gii¢lii olan maddeler bilimsel
arastirma yontemlerinin ilkelerine uygun bir sekilde belirlenmistir. Verilere split half yontemi ile iki
yari giivenirlik testi uygulanmistir. Ayrica alt boyutlarin ve tiim 6lgegin Cronbach’s Alpha degeri
de hesaplanmistir. Yapilan analizler ve bunlara iliskin agiklamalar bulgular yorum kisminda detayli
bir sekilde sunulmustur. AFA analizleri i¢in SPSS 22; DFA analizleri i¢in de LISREL 8.71 paket
programi kullanilmisgtir.

Aragtirma gergeklestirilirken etik kurallara uygun bir sekilde hareket edilmistir. Pamukkale
Universitesinin “Sosyal ve Beseri Bilimler Arastirma ve Yaymn Etigi Kuruluna” etik izin belgesi igin
bagvuru yapilmistir. Yapilan basvuru sonucunda aragtirmanin etik kurallara uygun oldugu yoniinde
izin belgesi alinmigtir. Alinan etik kurul belgesine iligkin bilgiler asagida yer almaktadir.

Say1: 68282350/2023/01
Tarih: 11.01.2023

Bulgular

Bu boliimde 6gretmen adaylar1 i¢in gelistirilen yaratici drama o6zyeterlik algist dl¢eginin
gegerlik ve giivenirligine iligkin gergeklestirilen analizlerin verilerine yer verilmistir. Agimlayici
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Faktor Analizi (AFA), Dogrulayict Faktor Analizi (DFA), Split half ve giivenirlik bilgileri detayli bir
sekilde aciklanmigtir.

Faktor Yapisi

Yaratic1 drama Ozyeterlik algis1 6lgeginin gelistirilmesi asamasinda, olusturulan maddelerin
faktor yapisini ve yapr gecerligini belirlemek amaciyla faktor analizi yapilmustir. iki ardil analiz
olan Ac¢imlayict Faktor Analizi (AFA) ve Dogrulayict Faktor Analizlerinin (DFA) ayni 6rneklem
ile yapilmasinin uygun olmadig: yoniindeki aciklamalara (Suhr, 2006; akt. Yaslioglu, 2017) uygun
hareket edilmistir. Olgegin giivenirligi icin elde edilen veriler iki ayr1 kisma ayrilmustir. Olgegin
gecerlik ve gilivenirligi i¢in toplamda 489 katilimciya ulagilmis bu verilerden 249’una AFA yapilirken
240’ma ise DFA uygulanmistir.

Acimlayici1 Faktor Analizi (AFA)

Ilk olarak 6lgek maddelerinin faktdr yiikleri ve alt boyutlarin belirlenmesi igin AFA
yapilmistir. AFA bir 6lgekte bir ya da daha fazla faktoriin oldugunu belirlemeye yoneliktir (Quader, &
Abdullah, 2020). Maddeler arasindaki korelasyon matrisinin faktor analizine uygunlugu i¢in veriler
Kaiser-Meyer-Olkin (KMO) ve Barlett testi ile test edilmistir (Gorsuch, 1997). 41 maddeden elde
edilen verilerin faktor analizinde Kaiser-Meyer Olkin degerinin .975 ve Bartlett’s testi sonucunun
ise [x*= 11771.910; df= 820 p<.0001] anlaml1 oldugu saptanmistir. KMO degerlerinin .60 ve yukari
diizeyde olmasi ve Barlett testinin anlamli olmasi beklenmektedir (Tabachnick & Fidell, 2001).
Elde edilen sayisal veriler 151g1nda 6rneklem biiytikliigiiniin analizler i¢in uygun oldugunu sdylemek
miimkiinddir.

Bir 6lgme aracinin gelistirilmesi asamasinda, ¢ok faktorlii bir 6lgme aracinin verilerinin
yorumlanmasi i¢in varimax eksen dondiirme teknigi uygulanir. Varimax Normalized, yorumlanmasi
daha kolay olan yeni faktorleri bulmak i¢in siklikla kullanilan déndiirme yontemlerinden biridir
(Quader, & Abdullah, (2020). Buna uygun olarak verilere varimax eksen dondiirme teknigi
uygulanmistir. Elde edilen verilere uygulanan AFA sonucunda 6lgegin 6zdegeri 1’den yiiksek iki
faktorli bir yapiya sahip oldugu saptanmistir.

41 maddelik dlgegin tiimiiniin .30 ve listiinde olacak sekilde faktor yiik yapisina sahip oldugu
gorilmiistiir. Ancak faktor ylikii ne kadar yiiksekse 6lgegin daha iyi bir 6l¢iim araci olacagi varsayimi
g6z oniinde bulundurularak .50 ve {istii maddelerin alinmasina karar verilmistir. Hair, Anderson,
Tatham & Black’e (1998) gore .30’dan biiyiik faktor yilklerin minimum seviyeyi karsiladigi
kabul edilir; 0.40 faktor yiikleri daha 6nemli kabul edilir ve eger yiikler .50 veya daha biiyiikse,
bunlar pratik olarak énemli kabul edilir (Akt. Peterson, 2000). Bununla beraber bazi maddelerin
her iki boyutta da yiiksek faktor yiikiine sahip oldugu gozlenmistir. Elde edilen her iki boyuta da
yiiksek faktor yiikiine sahip olan maddeler de ¢ikarilmustir. iki boyutta da faktor yiikii yiiksek olan
maddelerden birbirine yakinlig1 bakimindan 10 puandan az fark bulunan maddeler de elenmistir.
Bu degerlendirmelere uygun bir sekilde 41 madde igerisinden 11 madde dlgekten ¢ikarilmistir.
Gergeklestirilen AFA’ya gére Yaratici Drama Ozyeterlik Algis1 Olgegi (YDO) iki faktorlii bir yapiya
sahiptir. YDO’niin birinci alt boyutunda 20; ikinci alt boyutunda ise 10 madde yer almaktadir. Sonug
olarak toplamda 30 maddelik bir 8l¢gme arac1 elde edilmistir. iki faktérlii bu yapinim birinci faktdriiniin
0z degeri 20.75 ve ikinci faktoriin eigen degeri 1.33 olarak saptanmistir. Ayrica, maddelerin tiim
Olgek icindeki varyansinin % 39.74 ve % 31.51 olmak {izere toplam 71.55 agiklayicilik diizeyine
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ulagilmistir. Birden fazla alt boyutu olan bir 6l¢egin agiklayicilik giiciiniin toplamda en az .50 ve {istii
olmasi kabul edilebilir sinirlar icindedir (Merenda,1997). YDO niin iki faktorlii yapisimn birinci
boyutu “gelistirme yetkinligi” olarak adlandirilirken, ikinci boyutu ise “uygulama yetkinligi” olarak
adlandirilmustir. Yaratict Drama Ozyeterlik Algis1 Olgegi’nin (YDO) AFA sonuglarmna iliskin veriler

Tablo 1’de sunulmustur.

Tablo 1. YDO Maddelerinin Ortalamalari, Standart Sapmalari, Madde Toplam Korelasyonlar: ve

Faktor Yiik Degerleri

Lf 7 . % o Madde Toplam  Faktor Faktor
% é % §> % < SS Korelasyonu (r)  Yiik . Yiik .
g < .'§ < % Degeri Degeri
< < = < = (F1) (F2)
M1 M1 3.93 880 74 56
M2 M2 4.08 907 82 67
M4 M3 421 894 84 74
M5 M4 3.95 917 78 68
M6 M5 3.95 883 79 .69
M7 M6 4.08 876 84 77
M8 M7 4.14 875 85 85
M9 M8 4.17 898 84 80
M10 M9 4.18 886 81 74
M1l M10 4.13 867 87 82
M12 M1l 4.09 901 84 78
M13 MI12 3.97 973 79 63
S M14 M13 4.12 928 83 70
2 M15 M14 4.16 892 84 71
E M16 M15 4.00 886 83 65
: M19 M16 4.15 847 83 70
5 M20 M17 4.02 960 83 74
= M21 M18 4.11 844 81 67
= M24 M19 4.15 889 81 61
S M26 M20 4.16 863 80 63
M29 M21 4.04 883 80 68
M31 M22 4.12 862 81 73
S M32 M23 4.07 926 82 74
Z‘ M33 M24 4.02 917 81 81
= M34 M25 4.12 903 81 78
= M35 M26 4.02 922 83 84
S M38 M27 4.08 898 82 74
5 M39 M28 4.18 820 83 71
§ M40 M29 4.06 861 76 .66
5 M41 M30 4.02 858 72 .60
Ozdeger 20.75 1.33
Varyans% 39.74 31.51
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Tablo 1°de de goriildiigii gibi birinci alt boyutta 20 madde (1, 2, 3, 4, 5,6, 7, 8, 9, 10, 11,
12,13, 14, 15, 16, 17, 18, 19, 20. maddeler) yer almaktadir. Bu alt boyuta “gelistirme yetkinligi” adi
verilmistir. Gelistirme yetkinligi alt boyutunda yer alan maddeler agirlikli olarak 6gretmen adayinin
drama uygulamalarinda kendi 6zyeterliklerine iliskin algilarini icermektedir. Bu alt boyutun en diigiik
faktor yiik degeri 0.56; en yiiksek faktor yiik degeri ise 0.85°tir. Ikinci alt boyuta ise “uygulama
yetkinligi” adi verilmistir. “Uygulama yetkinligi” alt boyutu toplamda 10 madde (21, 22, 23, 24,
25, 26, 27, 28, 29, 30. maddeler) yer almaktadir. Bu maddeler agirlikli olarak etkinlik diizenleme
ve yaratici drama dersi i¢in plan yapma Ozyeterlik algilarina yoneliktir. “Uygulama yetkinligi” alt
boyutu icin en diisiik faktor yiik degeri 0.60; en yiiksek faktdr yiik degeri ise 0.84’tiir (Olgegin son
hali i¢in bkz. EK-1).

Dogrulayici Faktor Analizi (DFA)

AFA ile belirlenmis olan iki faktorli yapmin dogrulanip dogrulanmadigini belirlemek
amaciyla DFA yapilmistir (Moustaki, Joreskog, & Mavridis, 2004). AFA sonucunda elde edilen iki
faktorlii yapida birinci faktdrde yer alan 20 maddenin (1, 2,4,5,6,7,8,9,10, 11,12, 13, 14, 15, 16, 19,
21, 24, 26) ikinci faktorde yer alan 10 maddenin (29, 31, 32, 33, 34, 35, 38, 39, 40, 41) dogrulanmasi
icin DFA uygulanmistir. Toplam 489 katilimcidan toplanan verilerin ikinci yarisi olarak kabul edilen
240 katilimcinin verilerine DFA ¢alismalarinda yer verilmistir. Yapilan analiz sonucu, 30 maddelik
o6lgege iliskin modelin kikare degerinin (X?= 1077, Df = 403, N =240, P < .001) anlaml diizeyde
oldugu belirlenmistir. Kikarenin serbestlik derecesine boliinmesi sonucu elde edilen sonucun iki ile
bes arasinda degisen bir degerde kabul edilebilecegi yoniinde diisiinceler bulunmaktadir (Sharpe,
2015). Yapilan hesaplama sonucunda X2 /Df degerinin 2.66 ile kabul edilebilir diizeyde oldugu
saptanmistir. DFA Olciimlerinde siklikla kullanilan uyum degerlerinden, RMSEA = .08 kabul
edilebilir, SRMR = .04, CFI = 98, NNFI = .98 miikemmellik diizeyinde uyum degerlerinde oldugu
bulunmustur. RMSEA % 90 giiven araligi (GA) sinirinin .07 ile .09 arasinda degistigi gézlenmistir.
Bir yapisal esitlikte CFI, NNFI, NFI, GFI .90 ve {istli olmas1 ve SRMR ile RMSEA degerlerinin
.10’a kadar bir degere sahip olmasi kabul edilebilir bir yapida oldugu ileri siiriilmektedir (Browne &
Cudeck, 1993; Kellovway, 1998). DFA sonucunda elde edilen veriler Tablo 2’de verilmistir.
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Tablo 2. Dogrulayici Faktor Analizi Model Sinama Sonuglart

R? SEFY T
M1 .53 74 13.31
M2 57 75 13.64
M4 .61 78 14.28
M5 52 72 12.78
M6 A48 .69 12.12
M7 49 .70 12.36
M8 .60 7 14.12
M9 .59 7 14.02
M10 .63 .79 14.70
M1l .61 78 14.43
Ml12 .62 .79 14.49
M13 47 .69 12.01
Ml14 .62 .79 14.59
M15 .69 .83 15.73
Ml6 .60 7 14.16
M19 .54 74 13.21
M20 .53 .73 12.96
M21 51 72 12.72
M24 .60 78 14.18
M26 .59 7 13.99
M29 49 .70 12.28
M31 .67 .82 15.38
M32 .77 .88 17.11
M33 .65 .80 14.90
M34 .70 .84 15.83
M35 .57 .76 13.60
M38 .56 75 13.49
M39 .68 .82 15.44
M40 .46 .68 11.74
M41 .37 .61 10.17

DFA uygulamasi sonucunda elde edilen gozlenen degiskenlerle gizil degiskenleri ifade eden
maddeler ve alt boyutlara iligkin yol analizi sonucunda standardize edilmis 6l¢ek maddelerinin .61
ile .84 arasinda degerlere sahip oldugu ve bu degerlerin t degerlerinin tamaminin anlamh diizeye
ulagtig1 gézlenmistir. Dogrulayict faktor analizi sonucunda elde edilen madde yapi1 parametreleri
Sekil 1°de path diyagraminda sunulmaktadir.
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Chi-Square=1077.23, df=404, P-value=0.00000, RMSEAR=0.084
Sekil 1. YDO 'niin Dogrulayict Faktér Analizine Iligkin Path Diagrami

Giivenirlik Bilgileri

Olgegin ig tutarlilik giivenirligini 6lgmek amacityla Cronbach’s Alpha giivenirlik katsayisi
hesaplanmigtir. Cronbach’s Alpha katsayist 6lgegin alt boyutlarindan “gelistirme yetkinligi” i¢in
0.98 ve “uygulama yetkinligi” alt boyutu icin 0.96 olarak belirlenmistir. Olcegin geneli i¢in saptanan
Cronbach’s Alpha degeri ise 0.98°dir. Her bir maddenin silinmesi halinde, yine her bir maddeye
iliskin Cronbach’s Alpha katsayisi .98 olarak hesaplanmistir. Madde toplam korelasyonu .72 ile .85

arasinda degismektedir (Bkz. Tablo 1).
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Split Half (Yariya Bolme Y ontemi)

YDO verilerine AFA ve DFA uygulandiktan sonra giivenirlik analizlerine yénelik Spearman-
Brown korelasyon katsayisi ve Guttman Split-half giivenirlik katsayisi (Callender & Osburn,
1979) hesaplamasi yapilmistir. Splitt-halff modeline uygun bir sekilde gergeklestirilen giivenirlik
caligmasinda 6lgek 15 ve 15 madde olmak iizere iki yarida gruplandirilmistir. Birinei grup ig¢inde yer
alan maddelerin Cronbach’s Alpha giivenirlik katsayis1 0.97 seklinde belirlenmistir. ikinci grup igin
belirlenen Cronbach’s Alpha giivenirlik katsayisi ise 0.96’dir. Split Half giivenirlik hesaplamalarinda
Cronbach’s Alpha katsayisinin en az .70 olmast uygun goriilmektedir (Shevlin, Miles, Davies &
Walker, 2000). Elde edilen degerler gruplarin giivenirlik katsayilarina iliskin degerlerin ideal diizeyde
oldugunu gostermektedir. Her iki grup arasindaki korelasyon katsayisinin 0.90 oldugu goriilmiistiir.
Elde edilen bu veriler 15181nda iki grup arasinda pozitif yonde dogrusal bir iligkinin bulundugu ifade
edilebilir (Equal-lenth Spearman-Brown=0.95, Guttman Splitt-half=0.95, Unequal-lenth Spearman-
Brown=0.95).

Tartisma, Sonuc ve Oneriler

Bu caligma ile 6gretmen ve 6gretmen adaylari igin yaratici drama yontemini kullanmaya
iliskin 6zyeterlik algis1 6lcegi gelistirilmistir. Bu siirecte dlgek gelistirme agamalari dikkate alinmustir.
Buna bagl olarak 1. Madde Havuzunun Hazirlanmasi, 2. Kapsam Gegerliligi, 3. Aday Olgegin
Yapilandirilmasi, 4. Deneme Uygulamasi (Pilot Study), 5. Analizler sirasi1 izlenmistir. Madde havuzu
hazirlanmasi ile 45 yargi olusturulmus uzman goriisii sonrasinda yapilan diizeltmelerle bazi maddeler
elenmistir. Uzman goriisii degerlendirmelerinin ardindan 41 madde kalmistir. Deneme g¢alismasi
farkli Giniversitelerin egitim fakiiltelerinde ve farkli boliimlerde gergeklestirilmistir. Ayni zamanda
bir ya da iki yillik 6gretmenlere de ulasilmistir. Katilimeilardan elde edilen verilere gecerlik ve
giivenirlik analizler uygulanmistir. Yapilan analizler dogrultusunda 6gretmen ve 6gretmen adaylari
icin gelistirilmis olan Yaratict Drama Ozyeterlik Algis1 Olgegi’nin (YDO) gegerli ve giivenilir
oldugunu sdylemek miimkiindiir.

Can ve Cantiirk Giinhan (2009) yaptiklari ¢alisma ile 6gretmen adaylar i¢in yaratict drama
yontemini kullanmaya iliskin 6zyeterlik 6lcegi gelistirmistir. Ug farkli boliimde 6grenim gdren
Ogretmen adaylari ile gelistirilen dlgekte 178 katilimciya ulasilmistir. Tek faktorli bir yapida olan
bu dlgek 46 maddeden olusmaktadir. Olcegin maddelerine yénelik olarak korelasyon matrisinin
diyagonal degerlerinin 0.826 ile 0.956 arasinda oldugu belirlenmistir. Olgegin faktor yiik degerleri
42 ve .74 arasinda degismektedir. Cronbach’s Alpha katsayis1 ise 0.96 dir. Olgek gelistirme siirecine
yonelik olarak yapilan analizlerde yalnizca Agimlayici Faktor Analizinin (AFA) yapildigi, Dogrulayici
Faktor Analizi (DFA) gerceklestirilmedigi belirlenmistir. Olgek incelendiginde maddelerin tiimiiniin
ogrencilerin kisisel niteliklerini gelistirmeye ydnelik oldugu goriilmektedir. Ogretmen adaylarmin
yaratici drama yontemini kullanarak 6grencilerinde neleri gelistirecegi yoniinde diisiinceleri ele
alinmistir. Olgekte 6gretmen adaylarmin yaratict drama ydntemini kullanirken planlamalarini
ve uygulamalarmi nasil yapacaklarina yonelik maddeler yer almamaktadir. Buna karsin YDO
ise planlama ve uygulama siirecine iligkin Ozyeterlik algilarin1 belirleme yoniinde maddeler de
icermektedir. Bu nitelik gelistirilen 6l¢egin 6zgiinliigii agisindan anlamli bir durumdur. Ayni zamanda
bu calisma kapsaminda gelistirilen YDO de 6grencilerin gelisimini destekleme 6zyeterligi maddeleri
icermektedir.
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Karadag, Korkmaz, Caliskan ve Yiiksel (2008) “drama lideri olarak dgretmen ve egitimsel
drama uygulama yeterligi 6lcegi” gelistirmistir. Olcek gelistirme calisma smif 6gretmenligi
boliimiinde 6grenim goren ve 6gretmenlik uygulamasi dersini alan 6gretmen adaylar1 (n=256) ile
gelistirilmistir. Toplamda ti¢ alt boyuttan olusan 6l¢egin faktor yiik degerleri .361 ile .633 arasinda
degismektedir. Olcegin madde toplam korelasyonlarmm ise .219 ile .566 araliginda oldugu
belirlenmistir. Cronbach’s Alpha kat sayis1 0.74 olan 6lgek son hali ile 30 maddeden olugmaktadir.
Ayrica yaratict drama yoOntemini planlama ve uygulama siirecine iliskin olarak maddeler de
icermektedir. Olgek gelistirme siirecine iliskin olarak gerceklestirilen analizlerde Dogrulayici Faktor
Analizi (DFA) calismasinin yapilmadigi goriilmektedir. Bu calismada ise hem AFA hem de DFA
calismalar1 yapilarak veri analizleri detaylandirilmis ve maddelerin gegerligine iliskin istatistikler
gliclendirilmistir. Ayrica ¢aligmanin verileri hem 6gretmen hem de O0gretmen adaylarindan elde
edilmistir. Bu nedenle dlgek YDO hizmet dncesindeki dgretmenlere uygulanabilecegi gibi gorev
basindaki 6gretmenlere de uygulanabilir.

Ulusal diizeyde yapilan alan yazin taramasinda bagka bir yaraticit drama 6zyeterlik dlcegine
rastlanmamistir. Ancak yaratici drama tutum dlgeklerinin (Adigiizel, 2006; Giilbahar ve Saylan, 2019;
Otrar ve Come, 2013) oldugu belirlenmistir. Bu nedenle gelistirilen bu 6l¢egin alan yazina énemli
bir katki saglayacagi diisiiniilmektedir. Diger taraftan uluslararasi alan yazinda yapilan taramalarda
da yaratict drama Ozyeterlik Olgegine rastlanmamistir. Drama temelli egitim programin gretmen
Ozyeterligine etkisine yonelik yapilan degerlendirmelerde (Lee, Cawthon, & Dawson, 2013) ise
Ogretmen Ozyeterlik 6l¢eklerinden yararlanilmistir.

Gelistirilen bu dlgek d6gretmen ve 6gretmen adaylarinin 6z yeterliklerini 6l¢gmeye yoneliktir.
Yaratict drama yonteminin kullanimina yonelik olarak farkli 6zyeterlik 6lgekleri gelistirilebilir.
Yaratici dramanin egitimin her asamasinda kullanilmasina iligkin olarak detaylandirilmis farkh
Ozyeterlik 6l¢eklerinin gelistirilmesi alan yazinin zenginlesmesi agisindan dnemlidir.
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EKkler

Yaratict Drama Ozyeterlik Algis1 Olcegi (YDO)
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1. Yaratic1 drama yontemi ile 6grencinin kendini tanimasini F1
saglayabilirim.
2. Yaratic1 drama aracilig1 ile 6grencilerin yaraticiligini gelistirmeye F1
yardimct olabilirim.
3. Yaratic1 drama ¢alismalart sayesinde dgrencilerin diis gliclinii Fl
gelistirebilirim.
4. Yaratic1 drama araciligi ile 6grencilerin hata yapma korkusunu F1
agmalarina yardim edebilirim.
5. Yaratic1 drama aracilifi ile 68rencilerin sorunlarini ortaya F1
koymalarina yardim edebilirim.
6. Yaratici drama caligmalari sayesinde 6grencilerin sanata iliskin F1
duyarliliklarini gelistirebilirim.
7. Yaratic1 drama caligmalari sayesinde 6grencilerde empati becerisini | F1
gelistirebilirim.
8. Yaratic1 drama ¢alismalart ile 6grencilerin 6zgiivenlerinin F1
gelismesine yardim edebilirim.
9. Yaratici drama derslerinde dgrencilerin beden dilini kullanma F1
becerilerini gelistirmeye yardimci olabilirim.
10. | Yaratict drama araciligi ile 6grencilerin duygularini ifade etmelerine | F1
yardimct olabilirim.
11. | Yaratici drama galigmalari sayesinde 6grencilerin arkadaglart ile F1
olumlu iliskiler gelistirmesine yardimct olabilirim.
12. | Yaratict drama aracilig1 ile 6grencilerin soyut konular1 anlamalarina | F1
yardimct olabilirim.
13. | Yaratici drama galigmalar diizenleyerek 6grencilerin daha kalict F1
sekilde 6grenmeler gergeklestirmelerine yardimcei olabilirim.
14. | Yaratici drama yonteminden yararlanarak 6grencilerin derse etkin F1
katilimini saglayabilirim.
15. | Yaratict drama ¢alismalari ile 6grencilerin problem ¢dzme F1
becerilerini gelistirebilirim.
16. | Yaratici drama sayesinde dgrencilerin kendi yeteneklerini F1

kesfetmelerini saglayabilirim.
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17. | Yaratici drama sayesinde dgrencilerin elestirel diiglinme becerisinin | F1
gelismesine katki saglayabilirim.

18. | Yaratici drama sayesinde dgrencileri giinliik yasam sorunlari ile F1
kargilagtirabilirim.

19. | Yaratici drama sayesinde dgrencilerin kendi giiclii yonlerini fark F1
etmelerine yardimet1 olabilirim.

20. | Yaratici drama araciligi ile 6grencilerde olumlu duygular F1
gelistirebilirim.

21. | Farkli yollarla 6grenen 6grenciler i¢in yaratici drama etkinlikleri F2
diizenleyebilirim.

22. | Yaratici drama yonteminin hazirlik/isinma agamasina iligkin F2
calismalar1 gergeklestirebilirim.

23. | Yaratici drama yonteminin canlandirma agamasina iliskin F2
calismalar1 gergeklestirebilirim.

24. | Yaratici drama yonteminin degerlendirme agamasina iliskin F2
calismalar1 gergeklestirebilirim.

25. | Yaratici drama yontemi i¢inde oyunlart kullanabilirim. F2

26. | Yaratict drama tekniklerini kullanarak 6zgiin etkinlikler F2
planlayabilirim.

27. | Yaratici drama yontemini farkli ders konulari i¢in kullanabilirim. F2

28. | Yaratici drama yontemi ile 6grencilerin sosyal becerilerini F2
gelistirebilirim.

29. | Yaratici drama yontemi ile 6grencileri gelecekteki toplumsal F2
rollerine hazirlayabilirim.

30. | Yaratict drama yontemi ile 6grencilerin olumsuz davranislarimi F2
azaltabilirim.

Gelistirme Yetkinligi Alt Boyutu Maddeleri; 1, 2, 3,4, 5, 6,7, 8,9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20

(Toplamda 20 madde)

Uygulama Yetkinligi Alt Boyutu Maddeleri; 21, 22, 23, 24, 25, 26, 27, 28, 29, 30 (Toplamda 10 madde)

Not: Olcekte olumsuz madde bulunmamaktadir.

107






\\ ;ﬁ]ﬁd@ Yaratici Drama Dergisi 2023, 18(2), 89-108

) 1990 da?nm'all www.yader.org
) g

Creative Drama Self-Efficacy Perception Scale (CDS): Validity and
Reliability Study”

Fatma Kirmizi!

Article Info Abstract

DOI: 10.21612/yader.2023.006 For these working pre-service teachers, the perception of self-efficacy regarding
the use of creative drama is focus-oriented. For the scale, first of all, 45 judgments

Article History were brought together and the item room will go. Within the scope of content validity,
Received 07.02.2013 some of the items examined by 8 field experts were eliminated. Thus, a 5-point Likert
Revised 14.04.2013 scale was added to the 41 items that emerged after the validity of the scope and the
Accepted 26.06.2013 candidate scale was obtained. For the reliability study of the Creative Drama Self-
Efficacy Scale (YOS), teacher candidates who excel at schools and newly graduated
teachers were reached in the Faculty of Education. Within the scope of the study,
Keywords

489 views were reached (female=383; male=106). 199 of this information consists of

Pre-Service Teacher teachers who graduated from the Faculty of Education. Exploratory Factor Analysis

Perception (EFA) was applied to 249 of the data and Confirmatory Factor Analysis (DFA) was
Self-Efficacy applied to 240 of the data. In the AFA analyzes, the KMO observations are .975 and
Scale Development interpret the results of Bartletts test if evaluating. The devices in the analyzes have

a two-factor structure. 20 in the first subscale; In the second subscale, there are 10

Article Type ] . ) . ) .
items. The scaled setup consists of 30 items. It is seen that the self-efficacy values of

Research paper the information in the scale vary between 0.56 and 0.85. From the fit values used in the
CFA analysis, RMSEA = .08; SRMR = .04. The Cronbach's Alpha value determined

for the overall scale is 0.98.
* This study was presented as an oral presentation at the scientific meeting titled "7th International Symposium on Unlimited Education

and Research (May 04-06, 2023)".
1 Prof. Dr., Pamukkale University, Education Faculty, Primary School Department, fsusar@pau.edu.tr, ORCID: 0000-0002-0426-19



Fatma Kirmizi - Yaratict Drama Dergisi 2023, 18(2), 89-108

Introduction

With the Republican period, concepts such as representation, dramatization, role playing,
improvisation, performance, school theater emerged. It is possible to say that the foundations of
the creative drama of the emergence process of the concepts are formed. Creative drama, which
improves the cognitive, affective and psychomotor skills of the individual in every age group, is
one of the effective ways to realize the expected change in human behavior. It develops a high-level
perspective on many issues such as teamwork, self-expression, socialization, creativity, and empathy,
which are deemed necessary for contemporary individuals.

Before the work of Dorothy Heathcote, it is seen that creative drama was mostly based on
text-based gamifications. In Turkey, on the other hand, the desired treatment of creative drama was in
the 1980s. The beginning of contemporary creative drama in Turkey, Prof. Dr. It can be described as
1982, the first meeting of Inci San and Tamer Levent. These two names gave a significant impetus to
creative drama studies in the education process (Adigiizel, 2008). Creative drama is used in all fields
and at all levels of education in Turkey and in the world. It can even be said that it is an indispensable
method in education programs in recent years.

Creative drama is not based on a written text and participants do not have any concerns
about being staged. It mostly takes place in group work, sometimes individually, in its natural flow.
Under the guidance of the leader, it is continued by taking the event to the center. Participants reflect
their dreams and experiences in the works. On the one hand, the leader allows the group to explore,
on the other hand, tries to ensure the development of the students. It helps the participants to reveal
their ideas and feelings through dramatic plays (Briones, Gallego & Palomera, 2022; Byrne, 1981;
Omeroglu, 1992). With creative drama, students embark on a path of self-discovery. They start
a new experience based on their previous life. This type of experience can enhance their vision
and enrich their potential choices that they are not yet aware of. Participants may think they have
limited experience, but in dramatic situations this can be broken. Because the dramatic situation
offers students multiple experience opportunities. Creative drama provides a “as if”” environment for
students and students feel safe while exploring. Students develop and express themselves without
psychological pressure (Hong & Hong, 2022; Kasilingam & Ajitha, 2022). Creative drama enables
the individual to experience, discover and learn about life by pretending. In this process, the student
develops different perspectives and has the opportunity to handle events with high-level thinking.

Wessels (1987, p.7) briefly uses the expressions “to do is to be” to define creative drama
and supports his explanations with some examples. Texts and dialogues in books share essential
vocabulary for learning. It should not be forgotten that these expressions are lifeless expressions
on the pages. These words can encourage the learner to speak and think. However, drama activities
confront students with a process beyond what written materials offer. It helps the student to come
together with real life experiences. While lifeless, printed texts are presented to the learner in
traditional lessons, in creative drama lessons the learner becomes an active participant with his
emotions, imagination and thoughts. According to Watkins (2005), creative drama performance is
actually based on embodied cognition that connects participants’ mental representations and physical
environment. The class works as a community of active participants. Students are considered part of
this community as collaborative agents who encourage each other’s learning.
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Creative drama is learning through experience and direct participation. Students are not
content with just listening, remembering, seeing and explaining. Develops personal abilities through
experiential learning. The student applies meaning to real-life situations. Develops skills based on
experience and learns more than knowledge. Different situational learning tasks are encountered.
Creative drama provides the learner with the opportunity to be directly involved in the learning
experience and increases the chance of better understanding. Learners can use their experiences in
similar contexts. It can transfer knowledge (Heldenbrand, 2003; Knight, 2022; Liyanawatta, Yang,
Liu, Zhuang & Chen 2022). In traditional lessons, while several students work, other students watch,
but in the creative drama lesson, the whole class is active at the same time. The whole class uses the
active time simultaneously and equally (Baldwin, 2008). Creative drama allows the information used
in one situation to be used in other similar situations. The student develops problem solving skills.

Using creative drama techniques can help the teacher to make the lesson lively and colorful.
Techniques are an effective way to motivate students to be active. Collaboration, enthusiasm, fun
and creativity are encouraged in the classroom while increasing learning participation (Masoumi-
Moghaddam, 2018; Rahman, Jamalullail & Handrianto, 2022). The student is actively involved in
the learning process. Creative drama offers the most effective opportunities to implement student-
centered education. However, presenting these opportunities is closely related to the leader’s or
teacher’s knowledge of creative drama. The teacher may want to use the creative drama method
effectively in their lessons. For this, it is important for the teacher to know the intricacies of this field
and to have a wide range of self-efficacy on the subject in terms of high quality of the studies.

It is possible to say that one of the most basic concepts identified by Bandura is “self-
efficacy”. Self-efficacy is a person’s judgment about whether he has the capacity to do it himself in
order to successfully demonstrate his performance in any subject (Bandura, 2006). Self-efficacy is
one’s belief in one’s ability to successfully perform a particular task. Along with the goals people
set, self-efficacy is one of the strongest motivational predictors of how well a person will perform in
almost any effort. The individual uses his self-regulation capacity based on his ability to control his
own behavior. With the perception of self-efficacy, necessary activities are organized intellectually
and put into practice (Bandura, 1982; Bandura, 1990). Self-efficacy affects effort and persistence
in achieving success. Self-efficacy is an important determinant in comparing students who doubt
their learning abilities with those who are confident of success. Those with high self-efficacy to
accomplish a task participate more easily, work harder, and resist longer when faced with difficulties.
Students start from their self-efficacy perceptions to evaluate their performance achievements and
their indirect (observational) experiences. Teachers should provide reliable guidance for students
to assess their self-efficacy regarding their own performance. Successes increase the perception of
self-efficacy, while failures decrease it. However, once a strong sense of self-efficacy is developed, a
failure may not have much impact on the individual (Bandura, 1986). Self-efficacy is important for
the individual to realize himself, to see and reveal his potential.

Along with the goals people set, self-efficacy is one of the strongest motivational attributes of
how well a person will perform in almost any effort. A person’s self-efficacy is a strong predictor of
their efforts, persistence, strategies, and subsequent tendencies. It affects the level of job performance
and the perception of being able to do it. In addition to being highly predictive, it is important to
develop a sense of self-efficacy because of its performance-enhancing benefits (Heslin, & Klehe,
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2006; Olivier & Shapiro, 1993; Schunk, 1995). People’s thoughts about their performance abilities
form their self-efficacy perceptions. This is an important mechanism underlying behavior change.
By its nature, self-efficacy is an important determinant in revealing the individual’s performance
and predicting how to achieve work-related results (Banaji, & Prentice, 1994; Cervone, 2000). The
development of self-efficacy perception brings with it self-knowledge and seeing its limits.

Self-efficacy refers to an individual’s own capacity. Those with a high sense of self-efficacy
want to make a big difference in their field. Therefore, they take the initiative by taking risks.
Individuals with low self-efficacy perceptions may feel helplessness and unhappiness in the face
of difficulties. These people have very low motivation to cope with difficulties (Flammer, 2001;
Nguyen, Hong, Chen, Ye, & Tsai, 2023). Self-efficacy perception is very important in revealing one’s
own abilities. Success is an element that feeds the sense of self-efficacy.

It is very important in the pre-service period to make prospective teachers feel confident about
their teaching abilities. In the process of creating the perception of self-efficacy, pre-service teachers
should be helped to develop their skills to cope with difficulties and to discover their talents. Behind
this, there must be a two-way effort. First, future teachers should be provided with a more robust
and diverse classroom experience. Second, students should be provided with more opportunities to
gain experience after they start their work. The teacher should guide the learning processes of his
students with great motivation even in school environments under difficult conditions. Therefore,
the sense of competence in the teacher makes it easier to cope with difficulties (Colson, Sparks,
Berridge, Frimming & Willis, 2017). Planning and conducting creative drama studies, using their
techniques, and making evaluation studies about the studies are closely related to the self-efficacy of
the pre-service teacher. A teacher who uses the creative drama method effectively in the classroom
can improve the skills of his students in different dimensions and instill self-confidence in them.

In higher education “teaching how to teach”. The pre-service teacher is introduced to new
methods and strategies in many subjects or fields of study. While learning, the teacher trainee also
gains teaching experience. The ability of prospective teachers to achieve the best in the future depends
on their effective learning of contemporary methods and techniques and planning during their faculty
years (Kerekes & King, 2010; Ogden, DeLuca & Searle, 2010). After graduating, teacher candidates
use the teaching experiences they learned at the faculty in their lessons. For the pre-service teacher,
it is necessary to have experienced, adopted and internalized an innovative teaching method, that
is, to have developed the self-efficacy skills related to the subject. For this reason, professional
development training is very important in the faculty process. In the field of creative drama, the
development of the pre-service teacher and providing the necessary support for him to see himself
competent in this subject will increase the quality of the drama studies he will carry out in the future.

A qualified pre-service education can provide pre-service teachers with opportunities to
acquire professional knowledge, skills and values through observation, practice and reflection on
experience. Ideally, a prospective teacher uses the knowledge gained from practical experiences to
develop personal teaching style and identity (Goodnough, Osmond, Dibbon, Glassman & Stevens,
2009; Gray, Wright & Pascoe, 2017; Langdon, Alexander, Dinsmore & Ryde, 2012). Practical studies
by prospective teachers will be very effective in making them qualified teachers. The application
experience will have positive effects on the self-efficacy perceptions of teacher candidates. For this
reason, it is necessary to include studies for teacher candidates to practice in creative drama studies.
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It is important for the quality of the education process that the teachers are well trained
in performing creative drama studies before the service. Planning and implementation of creative
drama techniques is closely related to the fact that pre-service teachers know the process effectively.
Self-efficacy perceptions for creative drama practices will affect their professional lives (Kay, 2010).
Depending on the department they are studying, pre-service teachers can take lesson/lessons on
creative drama studies. The name, credit and content of these courses may vary depending on the
department. Regardless of the name, content or credit of the course, there is an accepted fact that
creative drama education is indispensable for teacher candidates. It is very important for a pre-service
teacher to have a theoretical background on this subject, to know the planning for applications, and to
know drama techniques in terms of professional development. In this context, examining the creative
drama self-efficacy perceptions of teacher candidates and evaluating the data from a scientific point
of view seem meaningful. In this study, a scale was developed with the idea of determining and
evaluating the self-efficacy perceptions of teacher candidates in the field of creative drama. Based on
all these, the aim of the study is to develop a valid and reliable scale to measure the creative drama
self-efficacy perceptions of teacher candidates.

Method

In this study, a scale was developed to determine pre-service teachers’ self-efficacy towards
using drama method. The study was carried out in accordance with the quantitative research method.
The “screening model” was preferred among the quantitative research models. With the scanning
model, it is possible to describe an existing situation objectively. The survey model makes it possible
to describe the tendencies, perceptions and attitudes of the sample studied numerically (Punch,
2003). While developing the scale, the perceptions of pre-service teachers about whether they feel
competent in using the drama method were taken into account.

Working group

For the validity and reliability study of the Creative Drama Self-Efficacy Scale, pre-service
teachers studying at the faculty of education were reached. The trial study of the scale was carried
out with the participation of teacher candidates who took the creative drama course as compulsory
or optional. It was taken into account that the participants should have received drama training. The
data were obtained from the participants who had received drama training. Thus, data were collected
from participants who were experienced in terms of creative drama self-efficacy perceptions and had
developed skills to a certain extent.

In the determination of the sample, the “appropriate sampling method”, which is included
in the random sampling, was preferred. It is essential to reach the group of the required size with the
appropriate sampling method. Participants are reached through a primary cause. It is possible to say
that it is fast and easy since there is no other selection parameter (Baltaci, 2018; Biiytikoztiirk, Kilig
Cakmak, Akglin, Karadeniz, & Demirel, 2012; Etikan, Musa, & Alkassim, 2016; Scholtz, 2021;
Stratton, 2021).

The candidate scale was applied as a Google form to teacher candidates studying in education
faculties of different universities and teachers who have just started working (teachers who have
worked for 1 or 2 years). Universities were chosen randomly. A total of seven universities, one
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from each geographical region of Turkey, were reached. A total of 489 participants were reached
(female=383; male=106). 199 teachers who graduated from education faculties were also included in
the research. Exploratory Factor Analysis (EFA) was performed with 249 of the data and Confirmatory
Factor Analysis (CFA) was performed with 240 of the data.

Development of Data Collection Tool

In this study, since the development of the Creative Drama Self-Efficacy Scale was carried
out, a road map was created in accordance with the scale development stages. Accordingly, the
stages of the scale development process were followed. Scale development stages are presented
under different titles in different sources (Acar Giivendir & Ozer Ozkan, 2015; Castillo, 2022; Sahin
& Oztiirk, 2018; Clark & Watson, 1995; Hinkin, 1995). In this study, the process was structured in
accordance with the following topics.

Preparation of the Substance Pool

In order to formulate the judgment items in accordance with the purpose of the study, a literature
review was conducted (Carbonneau, Ardasheva, Lightner, Newcomer, Ernst-Slavit, Morrison &
Morrison, 2022; Dicke, Parker, Marsh, Kunter, Schmeck, & Leutner, 2014; Kay, 2010; Kerekes,
2010). Thus, the theoretical framework that will be the basis of the study was created. Open-ended
questions about how they would use what they learned in the creative drama course were created for
the pre-service teachers. These open-ended questions were shared with three field experts to get their
opinions on whether sufficient data could be collected to form judgments. Corrections were made
in accordance with the feedback from the experts and eight open-ended questions were applied to
pre-service teachers. The responses were analyzed sensitively by the researcher and judgments were
formed about pre-service teachers’ self-efficacy perceptions about using creative drama. Great care
was taken to ensure that each item expressed pre-service teachers’ self-efficacy perceptions about
using creative drama. As a result of the studies, an item pool with 45 judgments was obtained.

Scope Validity

The items were presented to eight instructors and 10 pre-service teachers who are experts in
their fields in order to realize content validity (Shi, Mo, & Sun, 2012). The items were examined by
three creative drama leaders working in different departments and the suitability of the items to the
field of creative drama was evaluated. The items were examined by a lecturer from the Department
of Classroom Education and the suitability of the items to the learning and teaching process was
examined. It was examined by two instructors from the Department of Measurement and Evaluation
in Education and evaluated in terms of measurement and evaluation principles. It was examined
by an instructor from the Department of Guidance and Psychological Counseling and the items
were evaluated in terms of suitability for prospective teachers. The items were examined by two
instructors from the Department of Turkish Education and evaluated in terms of language and
spelling. Ten pre-service teachers from different departments examined the items and evaluated their
comprehensibility. Thus, the items were examined by eight experts and ten pre-service teachers from
various disciplines. The items were examined in line with the feedback from the field experts and
pre-service teachers and some items were edited. In accordance with the feedback from the experts
in the field of Turkish Education, corrections were made on the items in terms of language and
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expression. Some items were eliminated in accordance with the suggestions that they were similar or
not functional. After the content validity, 41 items remained in the pool.

Construction of the Scale

A 5-point Likert scale was added to the 41 self-efficacy items for which content validity was
ensured (Robie, Meade, Risavy & Rasheed, 2022). The rating was organized as “strongly agree,
agree, somewhat agree, disagree, strongly disagree”. Afterwards, a short instruction explaining the
purpose of the research and how to fill out the scale was added to the form. The candidate scale was
obtained with the added instruction.

Trial Application

The candidate scale was converted into Google form and applied in different universities in
Turkey. The applications were carried out with the participation of pre-service teachers studying in
different departments of faculties of education. At the same time, teachers who had graduated from
faculties of education, i.e. teachers who had taken the creative drama course, were also reached
through the Google form. The application of the candidate scale was based on volunteerism. Statistical
analyses were carried out with the data obtained from the trial application.

Data Analysis

The data obtained as a result of the application of the measurement tool to the study group
were evaluated with a series of analyzes. EFA and CFA were performed on the data obtained from the
candidate scale and factor loadings, arithmetic means, standard deviations, item scale correlations,
SRMR and RMSEA were calculated. The items with strong reliability values were determined in
accordance with the principles of scientific research methods. Two half reliability tests were applied
to the data with the split half method. Cronbach’s Alpha value of the sub-dimensions and the whole
scale was also calculated. The analyses and the related explanations are presented in detail in the
findings and interpretation section. SPSS 22 was used for EFA analysis and LISREL 8.71 was used for
CFA analysis. Ethical rules were followed while conducting the research. An application was made
to Pamukkale University “Social and Human Sciences Research and Publication Ethics Committee”
for ethical permission. As a result of the application, a permission certificate was obtained that the
research is in compliance with ethical rules. Information about the ethics committee document
received is given below.

Number: 68282350/2023/01
Date: 11.01.2023

Results

In this section, the data of the analyses conducted on the validity and reliability of the creative
drama self-efficacy perception scale developed for pre-service teachers are presented. Exploratory
Factor Analysis (EFA), Confirmatory Factor Analysis (CFA), Split half and reliability information
are explained in detail.
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Factor Structure

In the development phase of the creative drama self-efficacy perception scale, factor analysis
was conducted to determine the factor structure and construct validity of the items. The explanations
that Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA), which are two
sequential analyses, are not appropriate to be conducted with the same sample (Suhr, 2006; as cited
in Yashoglu, 2017) were followed. The data obtained for the reliability of the scale were divided into
two separate sections. For the validity and reliability of the scale, a total of 489 participants were
reached and 249 of these data were subjected to EFA and 240 to CFA.

Exploratory Factor Analysis (EFA)

First, EFA was conducted to determine the factor loadings of the scale items and sub-
dimensions. EFA is intended to determine whether there is one or more factors in a scale (Quader
& Abdullah, 2020). The data were tested with Kaiser-Meyer-Olkin (KMO) and Barlett test for the
suitability of the correlation matrix between items for factor analysis (Gorsuch, 1997). In the factor
analysis of the data obtained from a total of 41 items, Kaiser-Meyer Olkin value was .975 and
Bartlett’s test result was significant [x?>= 11771.910; df= 820 p<.0001]. KMO values are expected to
be .60 and above and Barlett’s test is expected to be significant (Tabachnick & Fidell, 2001). In the
light of the numerical data obtained, it is possible to say that the sample size is appropriate for the
analysis.

In the development phase of a measurement tool, the varimax axis rotation technique is
applied to interpret the data of a multi-factor measurement tool. Varimax Normalized is one of the
rotation methods frequently used to find new factors that are easier to interpret (Quader & Abdullah,
(2020). In this direction, varimax axis rotation technique was applied to the data. As a result of the
EFA applied to the data obtained, it was determined that the scale had a two-factor structure with an
eigenvalue greater than 1.

It was seen that all 41 items of the scale had factor loadings of .30 and above. However,
based on the assumption that the higher the factor loading, the better the scale would be as a
measurement tool, it was decided to include the items with .50 and above in the scale. According to
Hair, Anderson, Tatham & Black (1998), factor loadings greater than .30 are considered to meet the
minimum level; factor loadings of 0.40 are considered more important, and loadings of .50 or higher
are considered practically important (as cited in Peterson, 2000). However, some items were found
to have high factor loadings in both dimensions. Items with high factor loadings in both dimensions
were removed. Items with a difference of less than 10 points in terms of closeness between items
with high factor loadings in both dimensions were also eliminated. In line with these evaluations, 11
of the 41 items were removed from the scale. According to EFA, the Creative Drama Self-Efficacy
Perception Scale (CDS) has a two-factor structure. There are 20 items in the first sub-dimension and
10 items in the second sub-dimension. As a result, a measurement tool with a total of 30 items was
obtained. The eigenvalue of the first factor of this two-factor structure is 20.75 and the eigenvalue
of the second factor is 1.33. In addition, the variance of the items in the whole scale is 39.74% and
31.51%, totaling 71.55%. It is within acceptable limits for the explanatory power of a scale with more
than one sub-dimension to be at least .50 and above in total (Merenda, 1997). The first dimension of
the two-factor structure of CDS was named “development competence” and the second dimension
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was named “implementation competence”. The EFA results of the Creative Drama Self-Efficacy
Perception Scale (CDS) are presented in Table 1.

Table 1. Means, Standard Deviations, Item-Total Correlations and Factor Loadings of the Items of
the SFL

. 5 - Item Factor Factor
.§ g ﬁ o § * SS Total Load Load
g é E é E Correlation Value Value
§> a 23 R (r) ED 2)
M1 M1 3.93 880 74 56
M2 M2 4.08 907 82 67
M4 M3 421 894 84 74
M5 M4 3.95 917 78 .68
M6 M5 3.95 883 79 .69
M7 M6 4.08 876 84 a7
M8 M7 4.14 875 85 85
M9 M8 4.17 898 84 80
M10 M9 4.18 886 81 74
Ml1 M10 4.13 867 87 82
K M12 M1l 4.09 901 84 78
4 M13 M12 3.97 973 79 63
E M14 M13 4.12 928 83 70
% M15 M14 4.16 892 .84 71
g M16 M15 4.00 886 83 65
z M19 M16 4.15 847 83 70
2 M20 M17 4.02 960 83 74
Q M21 M18 4.11 844 81 67
E M24 M19 4.15 889 81 61
A M26 M20 4.16 863 80 .63
. M29 M21 4.04 883 80 68
S M31 M22 4.12 862 81 73
= M32 M23 4.07 926 82 74
> M33 M24 4.02 917 81 81
§ M34 M25 4.12 903 81 78
Z M35 M26 4.02 922 83 84
-8 M38 M27 4.08 898 82 74
§ M39 M28 4.18 820 83 71
o M40 M29 4.06 861 76 .66
Z M4l M30 4.02 858 .72 60
Ozdeger 20.75 1.33
Varyans% 39.74 31.51
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As seen in Table 1, there are 20 items (items 1, 2, 3,4, 5,6, 7, 8,9, 10, 11, 12, 13, 14, 15,
16, 17, 18, 19, 20) in the first sub-dimension. This sub-dimension was named as “developmental
competence”. The items in the developmental competence sub-dimension mainly include pre-service
teachers’ perceptions of their own self-efficacy in drama practices. The lowest factor loading value
of this sub-dimension is 0.56 and the highest factor loading value is 0.85. The second sub-dimension
was named as “implementation efficacy”. There are a total of 10 items in the “implementation
competence” sub-dimension (items 21, 22, 23, 24, 25, 26, 27, 28, 29, 30). These items are basically
related to the self-efficacy perceptions of organizing and planning activities for creative drama
lessons. The lowest factor loading value for the “implementation efficacy” sub-dimension was 0.60
and the highest factor loading value was 0.84 (see Appendix 1 for the final version of the scale).

Confirmatory Factor Analysis (CFA)

CFA was conducted to determine whether the two-factor structure determined by EFA was
confirmed (Moustaki, Joreskog, & Mavridis, 2004). In the two-factor structure obtained as a result
of EFA, 20 items in the first factor (1, 2, 4, 5, 6, 7, 8,9, 10, 11, 12, 13, 14, 15, 16, 19, 21, 24, 26)
and 10 items in the second factor (29, 31, 32, 33, 34, 35, 38, 39, 40, 41) were confirmed by CFA.
The data of 240 participants, which were accepted as the second half of the data collected from a
total of 489 participants, were included in the CFA studies. As a result of the analysis, the chi-square
value of the model for the 30-item scale (X2 = 1077, Df = 403, N = 240, P < .001) was found to
be significant. There are opinions that the result obtained by dividing the chi-square value by the
degrees of freedom can be accepted at a value ranging between two and five (Sharpe, 2015). As a
result of the calculation, it was determined that the X2 /Df value was at an acceptable level with 2.66.
RMSEA = .08, SRMR = .04, CFI = 98, NNFI = .98, and CFI = 98 were found to be at the level of
perfection among the fit values frequently used in CFA measurements. It was observed that the 90%
confidence interval (CI) limit of RMSEA ranged between .07 and .09. In a structural equation, CFI,
NNFI, NFI, GFI of .90 and above and SRMR and RMSEA values up to .10 are suggested to be in an
acceptable structure (Browne & Cudeck, 1993; Kellovway, 1998). The data obtained as a result of
CFA are given in Table 2.
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Table 2. Confirmatory Factor Analysis Model Testing Results

R? SEFY T
M1 .53 74 13.31
M2 57 75 13.64
M4 .61 78 14.28
M5 52 72 12.78
M6 A48 .69 12.12
M7 49 .70 12.36
M8 .60 7 14.12
M9 .59 7 14.02
MI10 .63 .79 14.70
M1l .61 78 14.43
Ml12 .62 .79 14.49
M13 47 .69 12.01
Ml14 .62 .79 14.59
M15 .69 .83 15.73
Ml6 .60 7 14.16
M19 .54 74 13.21
M20 .53 .73 12.96
M21 51 72 12.72
M24 .60 78 14.18
M26 .59 7 13.99
M29 49 .70 12.28
M31 .67 .82 15.38
M32 .77 .88 17.11
M33 .65 .80 14.90
M34 .70 .84 15.83
M35 .57 .76 13.60
M38 .56 75 13.49
M39 .68 .82 15.44
M40 .46 .68 11.74
M41 .37 .61 10.17

As a result of the path analysis of the items and sub-dimensions expressing the observed
variables and latent variables obtained as a result of the CFA application, it was observed that the
standardized scale items had values between .61 and .84 and all of the t values of these values
reached a significant level. The item structure parameters obtained as a result of confirmatory factor
analysis are presented in the path diagram in Figure 1.
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0_.40
Chi-Sgquare=1077.23, df=404, P-value=0.00000, RMSER=0.084

Sekil 1. YDO 'niin Dogrulayict Faktér Analizine Iligkin Path Diagrami

Reliability Information

Cronbach’s Alpha reliability coefficient was calculated to measure the internal consistency
reliability of the scale. Cronbach’s Alpha coefficient was determined as 0.98 for “development
competency” and 0.96 for “implementation competency” sub-dimensions of the scale. The Cronbach’s
Alpha value for the overall scale is 0.98. If each item was deleted, the Cronbach’s Alpha coefficient
for each item was calculated as .98. The item-total correlation ranged between .72 and .85 (See Table

1.
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Split Half (Split Half Method)

After the EFA and CFA were applied to the CDS data, Spearman-Brown correlation
coefficient and Guttman Split-half reliability coefficient (Callender & Osburn, 1979) were calculated
for reliability analysis. In the reliability study conducted in accordance with the Splitt-halff model,
the scale was grouped into two halves, 15 and 15 items. The Cronbach’s Alpha reliability coefficient
of the items in the first group was determined as 0.97. The Cronbach’s Alpha reliability coefficient
for the second group was 0.96. In Split Half reliability calculations, Cronbach’s Alpha coefficient
should be at least .70 (Shevlin, Miles, Davies & Walker, 2000). The values obtained show that the
reliability coefficients of the groups are at an ideal level. The correlation coefficient between both
groups was 0.90. In the light of these data, it can be stated that there is a positive linear relationship
between the two groups (Equal-lenth Spearman-Brown=0.95, Guttman Splitt-half=0.95, Unequal-
lenth Spearman-Brown=0.95).

Discussion, Conclusion and Recommendations

In this study, a self-efficacy perception scale for using creative drama method was developed
for teachers and pre-service teachers. In this process, scale development stages were taken into
consideration. Accordingly, the following order was followed: 1. Preparation of the Item Pool,
2. Content Validity, 3. Construction of the Candidate Scale, 4. Pilot Study, 5. Analyses. With the
preparation of the item pool, 45 judgments were formed and some items were eliminated with the
corrections made after the expert opinion. After the expert opinion evaluations, 41 items remained.
The pilot study was conducted in different departments and faculties of education of different
universities. At the same time, one or two-year teachers were also reached. Validity and reliability
analyses were applied to the data obtained from the participants. Based on the analyses, it is possible
to say that the Creative Drama Self-Efficacy Perception Scale (CDS) developed for teachers and
prospective teachers is valid and reliable.

Can and Cantiirk Giinhan (2009) developed a self-efficacy scale for using creative drama
method for pre-service teachers. In the scale developed with pre-service teachers studying in three
different departments, 178 participants were reached. This scale, which has a single factor structure,
consists of 46 items. It was determined that the diagonal values of the correlation matrix for the items
of the scale were between 0.826 and 0.956. The factor loading values of the scale vary between .42
and .74. Cronbach’s Alpha coefficient is 0.96. In the analyses conducted for the scale development
process, it was determined that only Exploratory Factor Analysis (EFA) was performed and
Confirmatory Factor Analysis (CFA) was not performed. When the scale is examined, it is seen that
all of the items are aimed at improving students’ personal qualities. The thoughts of the pre-service
teachers about what they would develop in their students by using the creative drama method were
discussed. There are no items in the scale about how the pre-service teachers will plan and implement
while using the creative drama method. On the other hand, the CDS includes items to determine
their self-efficacy perceptions regarding the planning and implementation process. This quality is
meaningful in terms of the originality of the developed scale. At the same time, the SLC developed
within the scope of this study also includes items on self-efficacy to support students’ development.
On the other hand, the SLC also includes items to determine self-efficacy perceptions regarding the
planning and implementation process. This quality is significant in terms of the originality of the
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developed scale. At the same time, the SLC developed within the scope of this study also includes
items on self-efficacy to support students’ development.

Karadag, Korkmaz, Caligkan and Yiiksel (2008) developed “teacher as drama leader and
educational drama practice efficacy scale”. The scale was developed with pre-service teachers
(n=256) studying in the department of classroom teaching and taking the teaching practice course.
The factor loadings of the scale, which consists of three sub-dimensions in total, vary between .361
and .633. The item-total correlations of the scale were found to be between .219 and .566. The
scale, which has a Cronbach’s Alpha coefficient of 0.74, consists of 30 items in its final form. It also
includes items related to the process of planning and implementing the creative drama method. It is
seen that Confirmatory Factor Analysis (CFA) study was not conducted in the analyzes conducted
regarding the scale development process. In this study, both EFA and CFA studies were conducted
to elaborate the data analysis and to strengthen the statistics regarding the validity of the items. In
addition, the data of the study were obtained from both teachers and pre-service teachers. Therefore,
the scale can be applied to pre-service teachers as well as in-service teachers.

No other creative drama self-efficacy scale was found in the national literature review.
However, it was determined that there are creative drama attitude scales (Adigiizel, 2006; Giilbahar
& Saylan, 2019; Otrar & Come, 2013). Therefore, it is thought that this scale will make an important
contribution to the literature. On the other hand, no creative drama self-efficacy scale was found in
the international literature. In the evaluations on the effect of drama-based education program on
teacher self-efficacy (Lee, Cawthon, & Dawson, 2013), teacher self-efficacy scales were used.

This scale was developed to measure the self-efficacy of teachers and prospective teachers.
Different self-efficacy scales can be developed for the use of creative drama method. The development
of different detailed self-efficacy scales for the use of creative drama at every stage of education is
important in terms of enriching the literature.
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Bu arastirmanmin amaci 6gretmenlik temali yaratict drama egitiminin Almanca
ogretmeni adaylarinin mesleki yeterlikleri ve 6gretmenlik meslegine yonelik tutumlarin
nasil etkiledigini belirlemektir. Calismanin érneklemini bir devlet iiniversitesinde
Almanca ogretmenligi lisans programi iigiincii sinifina devam eden 12 ogretmen
adayr olusturmaktadir. Karma yéntem ve ornek olay arastirmasi olarak planlanan bu
¢alismada, yaratict drama yontemiyle verilen egitimin dgretmen adaylarinin geligim
siireglerine etkilerini belirlemek amaciyla yansitici giinliikler ve yari yapilandirilmig
gortismelerden elde edilen nitel veriler igerik analizi ile incelenmigtir. Egitim siirecinin
Almanca égretmeni adaylarimin 6gretmenlik meslegine iligkin tutumlarina etkisini
belirlemek icin Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik Meslegine
Yonelik Tutum Olgegi” kullanilarak égretmenlik temali drama egitimi oncesinde ve
sonrasinda olgiimler yapilmistir ve bu egitim siiresince uygulanan farkl: etkinliklerin
etkisi incelenmistir. ““Ogretmenlik Meslegine Yénelik Tutum Olcegi’nden elde edilen
veriler normal dagilim gésterdigi icin analiz islemlerinde bagimli orneklemler
t-testi kullamilnustir. Elde edilen bulgular, drama egitimi alan Almanca égretmeni
adaylarinin egitim sonunda 6gretmenlik meslegine yénelik tutumlarinda istatistiksel
olarak anlamly bir farklilik olmadigimi gostermistir. Nitel bulgular ise ogretmenlik
temali drama egitiminin 6gretmen adaylarimin mesleki yeterliklerine iliskin katk
sagladigini ortaya koymustur. Sonug olarak, 6gretmen egitiminin niteligini artiracagi
ve égretmen adaylarinin profesyonellesme siireglerine katkida bulunacagu igin yaratic
drama yonteminin 6gretmen egitiminde kullanilmasi énerilmektedir.
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Giris

“Ogretmen egitimi” konusu giiniimiizde siklikla ele alman konulardan birisidir, ¢iinkii
nitelikli bir egitim-6gretim siirecini saglamada en etkin roliin 6gretmende oldugu kanist yaygindir.
Bir 6gretmenin etkililigi hem hizmet Oncesi siiregte gegirdigi etkili ve verimli bir egitim-6gretim
stirecine hem de meslegine basladiktan sonra kendini gelistirmesine baghdir. Fakat bir 6gretmen
aday1 her ne kadar yiiksekdgrenim siiresince gerek genel kiiltiir gerek 6gretmenlik ve uygulamaya
yonelik dersler almis olsa da meslege basladiktan sonra toplumun, meslegin ve idari yapimin
gercekleriyle karsilastigi i¢in meslegi icra etmede sikintilarla karsi karsiya gelmektedir. Korkmaz
ve arkadaglar1 (2004) yaptiklar arastirmada Ogretmenlige yeni baslayan smif 6gretmenlerinin
karsilastiklart sorunlari su sekilde siralamiglardir; (1) resmi evrak hazirlama, (2) 6gretime hazir olma,
(3) sinif yonetimini saglama, (4) okul ve ¢evre kiiltiiriine uyum saglama, (5) velilerle iletisim kurma.
Gomleksiz ve arkadaglar: (2010) yaptiklar arastirmada da benzer sorunlar tespit etmistir; meslege
yeni baslayan sinif 6gretmenlerinin okulun sosyal ¢cevresine ve idari islere uyum saglamada problem
yasadiklarint ortaya koymustur. Sar1 ve Altun (2015) ise siif 6gretmenlerinin sorunlarina iligkin
yaptiklar1 aragtirmada, 6gretmenlerin il, ilge ve okul yoneticilerinden destek alabilme, rehberlik
servisinden mesleki yeterlik alaninda istenilen diizeyde destek alma ve 6grencileri isteklendirme
konularmda sorunlar yasadiklarini dile getirmislerdir. Erdemir (2007) ise Fen Bilgisi 6gretmenleriyle
yaptig1 gorliismeler sonunda Ogretmen egitiminin, 6gretmen adaylarmi farkli kiiltiirlere sahip
bolgelere ve &gretim ortamlara hazirlayamadigi sonucunu ortaya koymustur. Ogretmenlerin
atandiklar1 yerlesim bolgeleri de 6gretmenlerin meslege uyumunu zorlastiran etkenlerden biridir.
Ornegin, kdye atanan dgretmenlerle yaptigi aragtirma sonucunda Ozpinar (2008), 6gretmenlerin en
¢ok karsilagtiklar1 sorunun ‘tiyatro ve sinema gibi kiiltiirel aktivitelerden yoksun olma’ oldugunu
aktarmistir.

Tiim bu arastirmalar incelendiginde arastirmacinin bakis agis1 ve arastirmaya odak aldigi
konularin degismesiyle karsilagilan problemlerin de farklilastigi goriilmektedir. Ayn1 zamanda,
giinlimiizde degisen sartlarla birlikte simdiye kadar ortaya konulan problemler haricinde baska
sorunlarin da ortaya ¢ikabilecegi asikardir. Bu baglamda bir 6gretmen adayimin meslege baslamadan
once bu zorluklara iligkin farkindaliginin olmasi, mesleki beklenti ve hedeflerini bu bilingle inga
etmesine ve yasadig1 problemlere daha kolay ¢6ziim bulmasina yardimer olacaktir. Ogretmenlerin
ilk yillarinda mesleklerine uyum saglamalarini kolaylagtirmak i¢in hizmet 6ncesi egitim siirecinde
gergek yasamla ilgili etkinliklerin yapilmasi dnemlidir (Erdemir, 2007). Bu kapsamda, etkinlik temelli
yaraticl drama uygulamalarinin 6gretmen adaylarinin mesleki gelisimlerine/profesyonellesmelerine
katkis1 biiyiiktiir. Yaratic1 drama, alanmnin Tiirkiye’de ilk uygulamalarmi yapmis olan Inci San’in
tanimiyla, “dogaclama, rol oynama, vb. tiyatro ya da drama tekniklerinden yararlanilarak, bir grup
caligmasi i¢inde, bireylerin bir yasantiy1, bir olayi, bir fikri, kimi zaman bir somut kavrami ya da
bir davranisi, eski biligsel oriintiilerin yeniden diizenlenmesi yoluyla ve gézlem, deneyim, duygu ve
yasantilarin gézden gegirildigi “oyunsu” siire¢lerde anlamlandirmasi, canlandirmasidir” (San, 1996,
s.113). Yaratici dramanin, bireylerin gelisimine kendini ifade etme, yaratici olma ve grup ¢alismalarina
acik olma gibi ¢ok 6nemli katkilariin oldugu bilinmektedir; bireylerin bilissel, duyussal ve sosyal
gelisimlerine katkis1 olan ¢ok yonlii bir yontemdir ve bu etkileri 1990 yilindan itibaren sayilar
giderek artan caligmalarda goriilmektedir. Alan yazinda O0gretmen adaylarmin mesleki yeterlik,
ogretmenlik meslegine yonelik tutum, mesleki benlik, saygiy1 artirmak ve profesyonellesmelerini
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saglamak i¢in yaratict drama yonteminin kullanildig1 birgok ¢alisma yiiriitilmiistiir. Bu ¢alismalar
farkli 6gretmenlik gruplar ile yapilmistir: Cografya 6gretmenligi (Bitiin vd., 2015), Fen Bilgisi
ogretmenligi (Saylan vd., 2016), Ingilizce 6gretmenligi (Giiryay, 2015), Okul 6ncesi dgretmenligi
(Eti ve Yemen, 2022), Siif 6gretmenligi (Akdemir, 2020; Cayir ve Gokbulut, 2015; Karacil
Kilicaslan ve Yayla, 2018b; Yeler, 2022), Sosyal Bilgiler 6gretmenligi (Akhan ve Demir, 2020).
Yaratict dramani mesleki gelisim ve yeterlilige olan katkist; yasanti odakli olmasi, grup tiyelerinin
deneyimlerini 6zglirce ortaya koymasini saglamasi, farkli goriislerin ortaya ¢ikmasi gibi nedenlerden
ileri gelebilir. “Ogretmenlik” olgusunun aslinda bir 6gretmen adayinin yasamindan ve kendi grenim
siireclerindeki ge¢mis yasantilarindan uzak olmadigi, bu konuyu yasantilar1 yoluyla ele alabilecegi
diistintildiigiinde bir yontem olarak yaratici dramanin 6gretmen adaylarinin 6gretmenlik meslegine
iliskin farkindaliklarini artiracagi ve profesyonellesmelerine katkida bulunacagi ongoriilmektedir.
Nitekim yaratici dramada kullanilan rol oynama ve dogaglama teknikleri sayesinde, katilimcilar
giinliik yasamda karsilasilan sorunlari fark etme ve olasi sonuglari deneyimleme imkani bulmaktadir
(Adigtizel, 2019). Benzer sekilde 6gretmenler de bir durum onlar1 bilgilerini kullanmaya zorladiginda
ve bilgilerini problemin ¢dziimiine yonelik genislettiklerinde daha iyi 6grenmektedir (Knowles vd.,
1998). Bu baglamda, 8 haftalik hazirlanan yaratici drama programinin uygulanmasiyla 6gretmen
adaylarmin “6gretmenlik meslegi”nin 6nemini fark etmeleri, farkli bakis acilar1 kazanmalari
hedeflenmektedir. Bu baglamda, bu arastirmanin amaci 6gretmenlik temal1 yaratici drama egitiminin
Almanca 6gretmeni adaylarinin mesleki yeterlikleri ve 6gretmenlik meslegine yonelik tutumlarini
nasil etkiledigini belirlemektir. Caligmanin aragtirma sorulart ise su sekildedir:

1. Yaratict drama yontemiyle islenen 6gretmenlik temali dersin dgretmen adaylarinin
mesleki yeterliklerine katkisi nedir?

2. Ogretmenlik temali yaratict drama egitiminin sonrasinda 6gretmen adaylarmin dgret-
menlik meslegine kars1 tutumlarinda bir degisiklik var midir?

Yontem

Arastirma Modeli

Bu calisma karma ydntem arastirmasidir ve 0rnek olay caligmasi olarak planlanmaistir.
Ornek olay galismalarinda bir kisi, grup, durum ya da olgunun farkli perspektiflerden ayrimntili
olarak incelenmesi, derinlemesine anlasilmasi, siireclerin incelenmesi ve anlamlandirilmasi
amaclanmaktadir (Yin, 2014; Lodico vd., 2010). Arastirma sorularini cevaplayabilmek i¢in egitim
ve arastirma siirecinin kapsamli bir sekilde agiklanmasi 6nemlidir. Karma yontem arastirmalari ise
nitel ve nicel yontemlerin giiglii yanlarini birbirini destekler bicimde ortaya koydugundan (Firat vd.,
2014) iki yaklasimin tek basina kullanimina oranla arastirma problemlerini daha iyi anlamamizi
saglar (Creswell, 2014). Calismada nicel yontem olarak, zayif deneysel desenlerden olan tek grup
Ontest-sontest deseni kullanilacaktir. Bu desende kontrol grubu olmaksizin, uygulama yapilan gruba
iliskin uygulama 6ncesi ve sonrasindaki degisiklikler belli dl¢ctimlerle belirlenir. Caligmanin nitel
verileri, yansitict giinliikler ve goriismeler araciligiyla elde edilmistir.

Calisma Grubu

Bu ¢alismanin katilimcilarini bir devlet tiniversitesinde 6grenim goéren Almanca 6gretmenligi
programi, 3. smif dgrencileri olusturmaktadir. Grup 3’1l erkek, 9’u kadin olmak iizere toplam 12
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O0gretmen adayidan olusmaktadir. Katilimcilarin yas araligi 20 ile 52 arasinda degismekle beraber, 5
kisinin yas1 35’ten biiytiktiir. Grup, lisans egitimleri siiresince yaratict drama dersi almamustir, sadece
birka¢ 6gretmen aday1 tanitim amagli gergeklestirilen bir oturumluk yaratici drama uygulamasina
katilmastr.

Veri Toplama Siireci ve Araclar:

Caligmanin nitel verileri yansitici giinliikler ve yar1 yapilandirilmis goriigmeler araciligiyla
toplanmigtir. Katilimcilardan her oturum sonrasinda yansitici giinliik yazmalar1 istenmistir.
Ogretmen adaylarma, giinliiklere deneyimlerini ve goriislerini aktarmada kilavuz olmasi1 amaciyla
‘YD oturum degerlendirme formu’ hazirlanmis ve dagitilmistir. Bu formda oturum amaglari, icerigi,
etkinlikleri hakkinda programa yonelik genel degerlendirme sorulan ile katilimeilarin oturum
sirasinda deneyimledikleri duygulari, kazanimlar1 ortaya ¢ikaracak 6z-degerlendirme sorular1 yer
almaktadir. Uygulama sonunda ise goniillii olan 6gretmen adaylari ile yar1 yapilandirilmis gériismeler
gergeklestirilmistir. Bu goriismelere 10 6gretmen adayi katilmistir. Yar1 yapilandirilmis goriisme
formu aragtirmacilar tarafindan hazirlanmis olup program gelistirme ve drama alaninda uzman olan
ikinci yazardan uzman goriisii alinmistir. Sorularin anlasilirlik ve dilsel dogruluk kontrolleri ise
yabanci dil 6gretimi uzmani olan ii¢lincii yazar tarafindan yapilmstir.

Bu ¢alismada ontest-sontest amaciyla, Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik
Meslegine Yénelik Tutum Olgegi” uygulanmistir. Olgege ait KMO degeri 0.91, Bartlett Testi sonucu
7835,194 (p<.0001) ve Cronbach Alpha i¢ tutarlilik katsayis1 0.93 bulunmustur (Ustiiner, 2006). Bu
sonugclar, dlcegin maddelerinin faktor analizi i¢in uygun oldugunu, yapi gegerliginin saglandigini
ve giivenilir bulundugunu géstermektedir (Ustiiner, 2006). Bu tutum &lgeginde “Ogretmen olmayi
kendime yakistirtyorum.”, “Bilgili ve yeterli bir 6gretmen olacagimi diisiiniiyorum.”, “Ogretmenlik
meslegi bana sikici geliyor.” seklinde toplam 34 madde yer almaktadir.

Verilerin Analizi

Ginliikler ve goriismeler yoluyla toplanan nitel verilerin analizinde igerik analizi yontemi
kullanilmistir. Igerik analizinin amaci, toplanan verileri agiklayabilecek kavram ve iliskilere ulasmak
(Yildirim ve Simsek, 2021) oldugu igin, yansitict glinliik ve yari1 yapilandirilmig goriismelerden
elde edilen ve kapsami arastirmacinin yorumlaria ve amacia bagli olan verilerin derinlemesine
¢Oziimlemesinde en uygun analiz yontemi olarak diisiiniilmiistiir. Bu dogrultuda tiimevarimci igerik
analizi, onceden fark edilmeyen kavram ve temalarin ortaya ¢ikmasini saglar. Igerik analizi ile ortaya
¢ikan temalar 2017 yilinda belirlenen ‘Ogretmenlik Meslegi Genel Yeterlikleri’ ile benzer ¢iktig1 igin
temalar bu belgeyi temel alarak raporlanmustir.

Arastirmanin ikinci sorusuna yanit aramak i¢in nicel veri analizi gergeklestirilmis ve SPSS
programi kullanilmistir. Veri analiz testini segmek icin Oncelikle verilerin normal dagilim gdsterip
gostermedigini tespit etmek {izere Kolmogorov-Smirnov ve Shapiro-Wilk Testleri uygulanmistir
(Tablo 1). Tablo 1 incelendiginde fark puanlarinin anlamlilik degerinin 0,05’ten biiylik olmasi
verilerin normal dagilima sahip oldugunu ve analizlerin parametrik testlerle gerceklestirilebilecegini
gostermektedir. Bu nedenle Bagimli Orneklemler igin T Testi uygulanmistir. Ayrica, betimsel
analizler de yapilmistir.
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Tablo 1. Verilerin Normallik Sonuclart

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Fark ,193 12 ,200° ,907 12 ,195

Gegerlik ve Giivenirlik

Guba ve Lincoln (1982) nitel arastirmalarda gegerlik ve glivenilirligi inandiricilik kavrami
ile ele almaktadir. Bu ¢alismada inanirlig1 artirmak i¢in hem yontem hem de arastirmaci iiggenlemesi
kullanilmistir. Veri toplama siirecinde de belirtildigi tizere, nitel veriler goriisme ve yansitici giinliikler
araciligiyla toplanmistir ve nitel verileri desteklemek amaciyla nicel verilerden faydalanilmustir.
Aragtirmaci iiggenlemesi, verinin toplanmasi, analizi ve yorumlanmasi agamalarinda birden fazla
arastirmacinin yer almasidir (Baskale, 2016). Uygulamalarin aragtirmanin ilk ve {iglincli yazari
tarafindan yiirtitiilmiis olmasi siirecin nesnel bakis acgisiyla yorumlanmasini saglamigtir. Ayrica,
nicel verilerin toplanmasi asamasinda kullanilan dlgek daha 6nce farkl arastirmalarda kullanilmas,
giivenilir ve gegerli bir veri toplama aracidir.

Etik ilkeler

“Ogretmenlik Meslegine Y&nelik Tutum Olgegi”, dlgegi gelistiren Ustiiner’den izin alinarak
kullanilmistir. Bunun disinda, arastirma boyunca toplanilacak tiim veriler hakkinda katilimcilar
bilgilendirilmis ve onamlar1 alinmistir. Ayrica tiim raporlama siireclerinde katilimcilarin adlar sakl
tutulmus ve her biri O1’den 012’ye kadar kodlanmistir. O1 yas1 en kiigiik katilimeiy1, O12 ise yas1
en biiyiik katilimcry1 géstermektedir.

Uygulama Siireci

Ogretmenlik temal1 yaratic1 drama egitimi 2016-2017 egitim dgretim yilinin giiz yariyilinda
Ozel Ogretim Yontemleri dersinde uygulanmistir. Uygulama 8 hafta, 26 saat siirmiistiir. Uygulama
fakiilte drama salonunda ve siniflarda gerceklesmistir.

Derslerde rol oynama, dogaclama, es zamanli dogaglama, tiim grup dogaclama, donuk imge,
dedikodu halkasi, rol kartlari, boliinmiis ekran, telefon goriismeleri, biling koridoru olmak {izere farkli
yaratict drama teknikleri kullanilmistir. Ayrica 6gretim materyali olarak fotograflar, gazete haberleri
ve videolardan yararlanilmigtir. Drama oturum planlari gelistirildikten sonra yaratici drama alaninda
uzman olan ikinci arastirmaci tarafindan kontrol edilmistir. Yaratict drama uzmani etkinliklerin
stireleri ve isimleri, kazanim-etkinlik uyumu hakkinda doniitler vermistir. Oturum planlar yaratici
dramanin 1sinma/hazirlik, canlandirma ve degerlendirme asamalarini dikkate alinarak hazirlanmis
ve uygulanmustir.

Bulgular

Buboliimde, aragtirma sorular1 ve amaglart dogrultusunda, 6gretmen mesleki yeterliklerinden
‘mesleki beceri’ ve ‘tutum ve degerler’ yeterlik alanlari ile ilgili bulgular sunulmaktadir.
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Mesleki Beceri

Ogrenme Ortamlar: Olusturma Siirecinde Yaratict Drama

‘Ogrenme Ortamlar1 Olusturma’, dgretmen yeterlikleri kapsaminda Mesleki Beceri yeterlik
alanindaki yeterliklerden biridir. Bu ¢aligmada kullanilan yontem yaratici drama oldugu i¢in 6gretmen
adaylarinin siklikla bu yontemin ve bu yontemle derste yapilan etkinliklerin 6grenme ortamindaki
kullanim1 ve roliine iliskin yorum yaptiklart goriilmiigtii. Bu kapsamda haftalik giinliikler ve
goriismelerden elde edilen kategoriler agsagida listelenmektedir (Bkz. Tablo 2):

Tablo 2. Yaratict Drama Yénteminin Ogretim Siirecine Katkist

*  Yabanci dil konularini 6gretirken kullanabilecegini diisiinme,

*  Konusma becerisinin gelistirilmesine katki saglayacagini diisiinme,
+  Ogrencilerin giidiilenmesine katki saglayacagini diisiinme,

+  Ogrencilerin grenme istegini artiracagini diisiinme,

e (Cekingen 6grencilerin derse katilimini saglayacagini diisiinme,

*  Tanigma etkinliklerini 6grencilerin ilgi, istek ve yeteneklerini 6grenirken de kullanabilecegini
diistinme,

*  Almancanin zor bir dil olduguna iligkin 6nyargilari1 azaltmada etkili olabilecegini diisiinme,
* Jest ve mimiklerin dogru kullanimina katki saglayacagini diisiinme,

*  Kelime 6gretiminde katki saglayacagini diistinme,

*  Yazma becerisinin gelistirilmesine katki saglayacagini diisiinme,

»  Telaffuz 6gretiminde katki saglayacagini diistinme,

*  Grup canlandirmalarini kendi derslerinde kullanabilecegini diigiinme,

+  Ogrencilerin ilgisini cekme ve siirdiirmede kullanabilecegini diisiinme,

+  Ogrenmenin kalic1 olmasini saglayabilecegini diisiinme.

Tablo 2 incelendiginde 6gretmen adaylarinin yaratict drama yontemini §grenim stirecinde
kullanmaya yonelik diisiincelerinin olustugu goriilmektedir. Bu derste farklt bir¢cok etkinlik
gordiiklerini ve bu etkinlikleri meslek hayatlarinda kullanacaklarini; kendi derslerinde kullanirlarsa

“dersin monotonluktan uzaklasacagini”, “6grenmenin kalic1 olacagin1” ve “6grencilerin 6grenme
isteginin ve aktif katiliminin artacagini” ifade etmislerdir.

Katilimcilarin  g¢ogu, yaratict dramanin yabancit dil Ogretimi i¢in uygun bir ydntem
oldugunu ifade etmislerdir. Katilimcilar, kullanilan etkinlikleri kendi derslerinde uygulayip
uygulayamayacaklarina ve uygulayabileceklerse hangi gruplar icin daha uygun olacagina
iligkin diisiincelerini ifade etmislerdir. Tiim hafta giinliiklerinde yaratici dramanin 6gretmenlik
mesleginde kullanimi konusunda diislincelerini yazan bir katilimer yaratict dramanin faydasina
iligkin su ciimleleri kurmustur: “En 6nemlisi ise, yaratict drama dersinin bize 6gretmenlik alaninda
uygulayabilecegimiz alternatifler sunmasi. Karg1 tarafi (6grencileri) anlamay1, onlara bu yolla bir
seyleri kavratabilmeyi 6gretmesi” (010). Bir diger 6gretmen adayi ise konuya yénelik goriisiinii su
sekilde dile getirmistir: “Drama dersinin dnemini, faydalarini ve burada 6grendiklerimizi 6gretmen
oldugumuzda “kullanabilecegimizi”, bunlardan faydalanabilecegimizi anladim” (O11).
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Ayrica canlandirmalarin  yabanct dil 6gretiminde ozellikle konusma becerisini
gelistirmede etkili bir yontem oldugundan bahsedilmistir. Katilimcilardan birkaginin giinliigiinde,
gergeklestirdikleri etkinlikleri 6§retmen olduklarinda nasil kullanacaklarina iliskin aktarim yaptiklar
goriilmiistiir. Bu kapsamda bir 6gretmen adaymin oturumda deneyimledigi bir etkinligi ileride kendi
derslerine aktarmak istedigine ve bu etkinligi kendi dersinde nasil uygulayacagina iliskin goriisleri
su sekildedir:

Yabanci dil dersinde oturumumuzda yaptigimiz gibi duvarlara, érnegin mevsimlerin
resimlerini ve bos bir kdgit asip ogrencileri miizik esliginde yiiriiterek miizigi
durdurdugumda en yakin bulunduklar: resimle ilgili akillarina gelen ilk kelimeleri
vazmalarint isteyebilirim; sonra da liderimizin yaptigi gibi bu resim ve yazilar
toplayarak ogrencileri gruplara aywdiktan sonra her gruba bir resim ve fikirleri
vererek grup icerisinde konulariyla ilgili bir giinliik yazmalarint isteyebilirim (O1).

Drama etkinliklerinin, 06zellikle 1smma c¢aligsmalarinda gergeklestirilen oyunlarin ve
etkinliklerin, yabanci dil konulariin 6gretiminde kullanilabilecegi belirtilmistir. Katilimcilar, bu tiir
etkinliklerin 6grencilerin giidiilenmelerini saglayacagini, 6grenme istegini artiracagini vurgulamistir.
Cekingen Ogrencilerin 6gretim siirecine katilimlarmi saglamak ya da arttirmak ig¢in 1sinma
etkinliklerinin faydali olacagim &n gormiislerdir. Isim ve sifatlarla yapilan tanisma etkinliginin sinif
ortaminda Almanca sifatlarla da yapilabilecegi diistiniilmiistiir.

Bir katilime1 haftalik giinliigiinde “Almancaya onyargili yaklasildigini, zor bir dil olarak
adlandirtlldigint g6z 6niinde bulunduracak olursak bu yontem uygulandigi takdirde, bu dile olan
onyargilart da azaltabilecegini diisiiniiyorum” (O5) diyerek derslerde yaratict drama ydntemini
kullanmanin 6grencilerin 6grenilen dile kars1 onyargilarimi azaltmada etkili olabilecegine isaret
etmektedir.

Ogretmen adaylari, 1sinma calismalarmin yami sira, canlandirma ve dogaglamalar1 da
Ogrencilerin konusma beceresini gelistirmeye yonelik kullanabileceklerini disiinmektedirler.
Ozellikle dil seviyesi gorece yiiksek olan siiflarda kullanilabilecegi de belirtilen hususlardan biridir.
Ayrica katilimcilardan biri, dogru jest ve mimik kullaniminin yabanci dil 6gretmeninin sahip olmasi
gereken Ozellikler arasinda oldugunu belirtmis ve yaratict drama uygulamalarmin dgretmenin bu
0zelligi kazanmasinda ve anlatacagi konularin pekistirilmesinde faydali olacagina dikkat ¢ekmistir.

Katilimcilar, yaratici dramaya iligkin yeterli bilgi ve deneyime sahip olmadan bu dersi alan
bir grup dgretmen adayidir; ¢ogu yaratict dramayi sadece bir kavram olarak duymuslardir ve sinif
uygulamalar1 hakkinda yeterince bilgi sahibi degildirler. Bu nedenle katilimcilar, en ¢ok yaratici
dramanin uygulama agirlikl bir ders olusuna vurgu yapmiglardir. Bu baglamda katilimeilar, yaratici

199 <c

drama dersine iliskin “bir konunun sunum diginda farkl bir sekilde anlatilabilecegi”, “teorik konularin

bl (13 190 13

ogretiminde de uygulanabilecegi”, “uygulamanin nasil gerceklesebilecegi”, “Ogretici bir dersin

eglenceli de olabilecegi”, “yaparak-yasayarak 6grenmeyi”, “oynayarak eglenerek de 6grenmenin
miimkiin oldugu” seklinde izlenimlerini sunmuslardir.

Ogretme ve Ogrenme Siirecini Yonetme

Ogretmen adaylari, haftalik giinliiklerinde ve goriismelerde 6gretim siirecini yonetmeye
iligkin goriislerini de belirtmislerdir ve konuya yonelik elde edilen veriler asagidaki listelenmistir
(Tablo 3). Bu kapsamda katilimcilarin ‘Nasil bir dgretmen olunmast gerekir?’, ‘Nelere dikkat
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edilmesi gerekir?’, ‘Beklenmeyen bir durumda nasil davranilmasi gerekir?’ vb. bir¢ok soruya yanit
bulmaya calistiklar1 goriilmektedir.

Tablo 3. Ogretme ve Ogrenme Siirecini Yonetme

e Planl sekilde bir sey yapmanin énemini fark etme,

+  Ogrenciyi derse katmanin 6gretmenin gorevi oldugunu diisiinme,

+  Ogrencinin ilgisini cekmeyi saglamanin 6nemli oldugunu fark etme,

e Smuf yonetiminin dnemini fark etme,

+  Ogretmenin materyal hazirlama ve kullanma konusunda yaratic1 olmasi gerektigini fark etme,
*  Bilgiye sahip olma ve bilgiyi aktarmanin birbirinden farkli oldugunu anlama,

»  Ogretmenin karsilasacagi problemlerle nasil basa ¢ikacagima iliskin bir éngdriiye sahip olma.

Tablo 3 incelendiginde 6gretmen adaylarinin bu derste 6gretim siirecine iligkin planlamanin,
ogrencileri derse katilimini1 saglamanin, 6grencilerin ilgisini ¢ekmenin, sinif yonetiminin, materyal
hazirlama ve kullanmada yaraticiligin 6nemini fark ettikleri goriilmektedir. Ayrica 6gretmen adaylari,
egitim silirecinde bilgiye sahip olma ve bilgiyi aktarmanin birbirinden farkli oldugunu anladiklarini
ve dgretmenin karsilastigi sorunlara nasil ¢oziim getirdigine yonelik 6ngoriiye sahip olduklarini dile
getirmislerdir. Bir 6gretmen aday1 drama liderinin ders planini onlarla paylasmasi iizerine ders plani
ve derse 6n hazirlik siirecinin 6nemini fark ettigini giinliigiinde su sekilde belirtmistir:

Liderimizin derste bizimle kendi “ders planmini” paylasmasi ¢ok hosuma gitti.
Burada birebir ne kadar emek verildigini gérdiim. Her sey dnceden diistiniilmiis
(etkinliklerde soylenecek sozler, arka plandaki fon miizigi, kullanilacak materyaller)
bir plana gére diizenlenmisti. Ogretmenlik sadece bir mekdna gelip bilgi aktarmakla
olmuyor bunun én hazirligi da kiiciimsenemeyecek kadar onemli ve bunun hi¢ de
kolay olmadigini fark ettim (O11).

Katilimcilardan biri 1sinma etkinliklerinin amacina yonelik “Bizim agimizdan bu isinma
caligmasi kurallara uyma, dikkati toplama, strateji gelistirme ve kural belirlemeye yonelik eglenceli
bir etkinlikti” (010) seklinde degerlendirme yapmistir ve &gretmenlerin bu etkinlikleri kendi
siniflarinda da kurallar1 belirlerken kullanabilecegini su sekilde dile getirmistir:

Kurallart belirleme derken ogretmenler agisindan bakarsak benim ilk aklima gelen
ise ogretmenlerin bunun ogrenme ortaminda uygulamalar: gerektigiydi. Sinifta
istenmeyen davranislar: énleme adina donem basinda ogretmen sumif kurallarim
belirler, hatta demokratik anlayisa sahip olan ogretmenler ise 6grencilerle birlikte
bu kullart belirler ve boylece donem basindan itibaren istenmeyen davranislart
onlemis olur (010).

Katilimcilar, 6gretmen aday1 olmalarina ragmen, egitim 6gretim hayatlar1 boyunca asil
gorevleri ve tecriibeleri 6grencilik olmustur. Bazi katilimcilar, egitim siirecinde 6gretmen rollerine
girmekle 6gretmen aday1 olduklarinin bilincini kazanmislardir. Boylece 6gretmen adaylari, iyi bir
Ogretmen olup olmayacaklarina iligkin sorgulama ve 6z degerlendirme yapma firsati bulmuslardir.
Ayrica, 6gretmen olmanin zorluklar1 hakkinda bilinglendikleri goriilmektedir. Bu duruma iliskin
bir gretmen adayinin diisiinceleri su sekildedir: “Tamam, evet biz de dgrenci olduk. Ogretmenleri
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gerekiyormus dgrenciye” (O7).

Tutum ve Degerler

Bu boliim ‘Ggrenciye yaklasim’, ‘iletisim ve is birligi’, ‘kisisel ve mesleki gelisim’ ile

‘meslege iligkin tutum’ alt boyutlarindan olugmaktadir.

Ogrenciye Yaklagim

Katilimcilarin haftalik giinliiklerinde ve goriismelerde siklikla 6gretmen-6grenci iliskisine
yonelik farkindaliklariin arttigini ifade ettikleri goriilmektedir ve bu baglamda elde edilen kategoriler

asagida listelenmektedir (Bkz. Tablo 4):

Tablo 4. Ogrenciye Yaklasim

Ogrenciye yaklasim konusunda farkindalik kazandirma,

Ogrenciye kars1 1limli olunmas: gerektigini fark etme,

Tim 6grencilere esit davranma (ayirim yapmama) gerektigini fark etme,

Ogrencinin yerine kendine koyabilme, bu konuda empati becerisi kazanmanin gerekliligini fark etme,
Ogrencinin sevgisi ve saygisini kazanmanin énemini fark etme,

Ogrenci ve 6gretmen iliskisini sevgi-saygi cergevesinde olmasi gerektigini fark etme,

Problemlerin nasil asilabilecegi konusunda deneyim elde etme (farkli 6grenci 6zelliklerini anlama,
olas1 6gretmen tepkilerini gdrme),

Ogretmenin dgrenci ile iletisimde karsilastig1 sorun cesitlerinin farkina varma,

Ogretmenlerin elestiriye agik olmasi ve elestirileri kabul etmesinin gerekliligini fark etme.

Tablo 4’e gore, katilimcilar canlandirmalarda 6grenci veya 6gretmen rollerine girerek

Ogrenci-6gretmen iliskisini diistinme, deneyimleme sans1 bulmustur. Bunun sonucu olarak, 6gretmen
gdzlinden 6grenciyi degerlendirmisler.

Katilimcilar, tanigma etkinlikleri ve 1sinma ¢aligmalariyla bir 6gretmenin 6grencilerin ilgi,

istek ve yeteneklerini dgrenebilecegini belirtmislerdir. Ornek olarak bir katilimcinmn su sozleri

verilebilir:

Drama dncesi 1sinma hareketleri birbirimizi daha yakindan tamima firsati verdi.
Yapilan bu kiiciik oyunlarla kendi ozelliklerimizden bahsettik aslinda. Bunu da
egitim 6gretim agisindan degerlendirecek olursak bir 6gretmen igin ogrencilerin ilgi
istek ve yeteneklerini 6grenmede biiyiik yardim saglayacaktir (010).

Katilimcilar, 6gretmen roliine girdiklerinde ayni zamanda bir 6gretmenin hangi 6grenci

davraniglarina kizabilecegine iliskin 6ngdriiye sahip olduklarini dile getirmislerdir. Bu konuda

Ogretmen adaylarindan ikisinin yorumu asagidaki gibidir:

Bir simarik 6grencinin 6gretmene karst tavirlarinin 6gretmeni ne kadar rencide
edici oldugunu, bir 6gretmen olarak yaptigin rolde ancak fark ediyorsun diyorsun ki
karsindakini gercekten kirtyormugs bu (09).
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Rollere girerek empati becerisini gelistirmek. Bence bu etkinlik 6gretmen adaylarina
ve genel anlaminda egitimciler igin ¢ok yararl bir ders ¢iinkii bir egitimci ilk basta
kendini ogrencilerinin yerine koyabilmesi gerek ve onlarla basarili bir sekilde
iletigime gecebilmesi lazim (04).

Egitim siirecinin 6gretmen adaylarina bir diger katkisi ise, katilimcilara 6gretmenlik meslegi
hakkinda diistinme firsat1 vermesidir.

Iletisim ve Is Birligi

Ogretmen yeterliklerinin ‘Tutum ve Degerler’ yeterlik alaninda, ‘Iletisim ve Is birligi’ bir alt
yeterlik olarak tanimlanmigtir. Bu ¢alismada, iletisimde saygil olmanin onemini anlama, dinlemenin
onemini anlama, c¢evresindeki insanlara kendilerini ifade etmeleri icin daha fazla firsat vermesi
gerektigini anlama, is birligi becerisini gelistirme, iislubun iletisimde 6nemli oldugunu anlama,

toplum iginde nasil konusulmasi gerektigine iliskin fikir verme gibi bu alt yeterligin gostergelerine
yonelik bulgular saptanmustir.

Etkili Iletisim Yontem ve Teknikleri: Ogretmen Yeterlikleri kapsaminda iletisim ve is birligi
alt yeterliklerinde bahsi gecen dgretmenlerin etkili iletisim yontem ve tekniklerini kullanmaya 6zen
gostermesi, yiiksek nitelikli 6gretmen 6zellikleri arasinda yer almaktadir.

Yaratict drama yontemine iliskin “Ogrencilerin bu yontemle kendilerini daha iyi ifade
edebilecegini diisiiniiyorum. Cekingen ogrenciler i¢in de giidiileyici olabilecegi konusmay1
sevmeseler bile jest ve mimikle kendilerini ifade etme imkani saglayacaktir” diyen bir 6gretmen
adaymin (O1) yaratic1 dramayn etkili bir iletisim arac1 olarak gordiigii sdylenebilir.

Grup Iletisimi Becerilerine Iliskin Farkindaligin Artmasi: Katihmeilar, siklikla yaratict
drama yonteminin, grup iiyelerinin birbirini tamimasi, grup i¢ci ¢atismalarin azalmasi, grup
tivelerinin farkli yonlerini kesfetme, grubun kaynasmast ve sosyallesmesi gibi grup ici iletigime
katkilarindan s6z etmiglerdir. Bunlara ilaveten 6gretmen adaylarinin grup iletisimi becerilerine
iligkin farkindaliklarimin arttig1 yoniinde Tablo 5°te verilen bulgulara ulagilmistir.

Tablo 5. Grup Iletisimi Becerilerine Iliskin Farkindahgin Artmast

e Grup i¢i rol-gorev dagiliminin oldugunu fark etme,

*  Grup i¢inde rol dagilim1 saglamaya ¢aligma (6rn. hep ayni konuda 6ne ¢ikmamaya, grup icinde
denge olusturmaya ¢alisma, fikir sdyleyen olmazken, fikir sunan olma, konugsmaya konu ekleyen,
yorumlayan, elestiren biri olma),

e Grup dinamiklerini anlama (6rn. modu yiiksek olanin grubu yukari ¢ikartmasi, sorumlulugun
paylasilmasi, pasif kisinin yerine ge¢gme, kendine aktif olma sorumlulugu yiikleme),

e Grupla galismay1 6grenme,

e Grup i¢inde daha uyumlu ¢aligmay1 6grenme,

*  Farkli gruplarda uyum saglama becerisini gelistirme,

*  Grupta kendi fikrini nedenleriyle savunmanin énemini fark etme,

*  Grup iiyelerinin saglik durumunun oturumu ve iletigimi etkiledigini fark etme,
*  Grup ¢aligmasinin motivasyona olan etkisini fark etme,

*  Grupga hareket etmenin sonucunu -olumlu etkisini- fark etme,

*  Grup i¢i uyumun 6nemini fark etme.
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Tablo 5’e gore, drama derslerinde ¢oklukla kullanilan kii¢iik grup ¢alismalar1 katilimcilarin
grup i¢inde etkili is boliimii yapmalart ve grupla uyum iginde ¢aligmanin gereklilikleri hakkinda
farkindalik kazandirmistir.

Grubun sosyallesmesi bu uygulamanin en biiyiik kazanimi olarak diisiiniilmektedir. Grupta
yer alan 6gretmen adaylari yaratict drama uygulamasi basglamadan dnce acik bir ¢atisma i¢inde
olduklarini belirtmislerdir. Bu nedenle bu grubun bir araya gelmesi ve kaynasmasi, samimi bir sinif
ortaminin olusmasi, ilk kez bir uyumun gozlenmesi, ¢atigmanin azalmasi katilimcilar tarafindan ¢ok
onemli algilanmaktadir. Buna yonelik bir 6grencinin goriisii agagidaki gibidir:

Belki topu topu 10 kisi olabiliriz ama biz 3 senedir hep kendi i¢imizde gruplar
halindeyiz sinifta hi¢ beraberlik denen ya da beraberce yapilan bir sey olmadi,
denense bile yine bir sekilde istemeyen, uyum saglamak istemeyen oldu, ciinkii
basimizda Aslanimiz yoktu ama su an var (02).

Katilimcilarin en ¢ok dile getirdikleri hususlardan biri de arkadaslarinin giiglii ve zayif
yanlarini, yeteneklerini fark etmis olmalaridir. Giinliiklerde grup tiyelerinin dogaglama yetenekleri,
kisisel 6zellikleri, hobileri gibi birgok 6zellik ifade edilmistir. Gruplarin birbirini tanidig: etkinlikler
ilk iki hafta gerceklesen 1sinma asamasindaki oyunlardir. Grubun kaynasmasini saglayan diger
faktorler ise rastgele olusturulan gruplar ve grup i¢indeki paylagimlari olarak goriilmektedir.

Ogretmen adaylari, simf iginde kiigiik grup calismalari yaparken grup ¢alismasinda uyumun
o6nemini fark etmislerdir. Bu konuda 6gretmen adaylarimin daha ¢ok uyum sagladiklar1 gruplari
ozellikle belirttikleri, aksi durumu pek dile getirmedikleri goriilmektedir. Asagida bir katilimcinin
grup i¢i uyumun yakalanmasi ile ilgili yorumu bulunmaktadir:

Herkesin farkli farkli olmasa bile bir grup olarak herkesin bir gorevi var. Mesela bir
isteksiz olan arkadas diger arkadaglara baktigi zaman onlar zaten gorevierini yerine
getirdikleri i¢in bu sefer onu da [isteksiz olan kisi] tesvik ediyorlar. Yani o da hemen
kendi roliine biiriiniiyor en iyisini yapayim diye (O1).

Ogretmen adaylari, yaratict drama yontemi ile yiiriitiilen dersteki etkinliklerin grup igi
sosyal iletisime olumlu etkileri oldugunu dile getirmislerdir; haftalik giinliiklerinde “Grup ici
sosyal iletisimi gii¢lendirmek i¢in yapilan giizel bir oyundu. Bu etkinlik sinif ortaminda 6grenciler
arasindaki sorunlari ¢6zmek amaciyla kullanilabilir.” (O10) ve “Drama dersinin hala bence en biiyiik
ozelligi sinifi bir ve diri tutmasi. Aslinda sinifin gogunlukla en sosyal oldugu giin diyebilirim.” (O8)
seklinde ifadeler yer almaktadir. Ayrica haftalik giinliiklerinde “Arkadaslarimi, daha dogrusu onlarin
ozelliklerini az da olsa daha iyi tanidim ve gérme sansina sahip oldum.” (O1) diyen katilimcinin
yaratici drama etkinliklerinde grup bireylerini daha yakindan tanima imkani buldugu anlasilmaktadir.

Insan Tliskilerinde Empati ve Hosgorii: iletisim ve Is Birligi yeterliginin bir alt gostergesi
bir 6gretmenin insan iliskilerinde empati ve hosgoriiyli esas almasidir. Yaratict drama ile verilen

egitim siirecinde katilimcilarin etkili iletisim stirecini destekleyecek beceriler ile ilgili farkindalik
kazandiklar1 goriilmistiir (Bkz. Tablo 6).
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Tablo 6. Empati Kurabilme ve Hosgorii

»  Kargisindakini iyice anlamadan tepki vermemeyi 6grenme,

*  Empati kurmanin 6nemini fark etme,

*  Empatik olmaya calisma (Cevresindeki arkadaslarini daha ¢ok anlamaya ¢alisma,
+  Insanlar1 daha iyi anlama,

*  Empatiyle yaklasmanin zannedildigi kadar kolay olmadigin1 fark etme,

*  Empati kurabilmek i¢in uyumun ve giivenin olmasi gerektigini fark etme,

*  Bir olaya baska bakis agisindan bakabilme, farkli bakis acilarinin oldugu gorme,

*  Bagska insanlar hakkinda olumlu diisiinmeye baglama.

Tablo 6 incelendiginde katilimcilarin en ¢ok Onemini fark ettikleri iletisim becerisinin
empati oldugu ortaya ¢ikmustir. Iletisimde empati kurabilmenin yam sira 6gretmen adaylarinin cogu,
uygulamalar sayesinde olaylara farkli bakis agilarindan bakabildiklerini, bagka insanlar hakkinda
olumlu diisiinmeye basladiklarini, dolayisiyla daha hosgoriilii olabildiklerini belirtmislerdir.
Yaratici drama etkinliklerinin empati ve hosgori agisindan kendisine katkisi oldugunu diisiinen bir
katilimeinin yorumu ise su sekildedir:

“Bu etkinlikler bize baska bakis agisindan diisiinmeyi ve bakmayi, karsidaki kisi
gibi diisiiniip hareket etmeyi ve ayak uydurmayt ogretti. Ayrica bu etkinlikler bize
karsidaki bir bireyin hareketlerini, diistincelerini, hayal diinyasini ve yasadigt
diinyay1 6grenme becerisi kazandirdi.” (04)

Meslektaslariyla Bilgi ve Deneyim Paylasimi: Calisma kapsaminda iletisim ve is birligi alt
yeterlik alaninin gostergelerinden biri olan meslektaslariyla bilgi ve deneyim paylasimina yonelik
bulgular elde edilmistir. Bu baglamda 6gretmen adaylari, yaratici drama etkinlikleri araciligiyla
diger ogretmenlerle iletisim ve problem durumunda neler yapilabilecegi hakkinda farkindalik
kazandiklarini; meslekte, miidiirle olan iliskilerinin nasil olmasi gerektigine iliskin diisiinme firsati
bulduklarini; egitim-6gretim siirecinde dgrenci digsindaki unsurlarin (diger 6gretmenler, idareciler,
veli vb.) farkina vardiklarini dile getirmislerdir.

Bununla birlikte katilimcilarin, 6gretmenlik mesleginde sinif ortami disinda da rollerinin
olacagmna iliskin farkindaliklarinin arttigr goriilmiistiir (Tablo 6). Ogretmen adaylarinin egitim-
Ogretim hayatlar1 boyunca oOgretmenin sinif i¢indeki gorev ve sorumluluklarina iligkin ders
almalarinin, 6gretmenlik mesleginin onlara nasil bir sosyal ortam verecegine iliskin yeterince fikir
vermedigi goriilmiistiir. Bu nedenle oturumlarin igeriginin 6zellikle sinif digindaki 6gretmen rollerine
odaklanmasi, onlarmn 6gretmenlik meslegine daha genis bir yelpazeden bakmalarini saglamistir.
Ogretmen adaylarinin diisiincelerinin meslektas, miidiir ve veli ii¢liisii hakkinda yogunlastig
goriilmektedir. Buna iligkin iki katilimcinin goriisleri asagidaki gibidir:

Belki ¢ok zit karaktere sahip, farkli insanlarla karsilasacagiz ve bunlarla bas etmek
zorundayiz ve kolay olmayacak (010).

Ikiserli grupta égretmen, ogrenci, veli, miidiir, Ogretmen arkadas rollerinde
karsilasilabilecek muhtemel olaylar fark ettim (O12).
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Tiirkceyi Kurallarina Uygun ve Etkili Kullanma: Ogretmenlerin Tiirkgeyi kurallarina
uygun ve etkili bigimde kullanabilmesi ‘iletisim ve Is Birligi’ alt yeterliginin gostergelerinden biridir.
Katilimcilarin dil becerilerinin gelisimine iligkin Tablo 7°de verilen bulgulara ulasilmistir.

Tablo 7. Dil Becerilerinin Gelisimi

*  Konusma becerisinin gelismesi,
*  Dinleme becerisinin gelismesi,
*  Yazma becerisinin gelismesi,

*  Ginliiklerin Tiirk¢e dil gelisimine katkida bulunmast.

Tablo 7 incelendiginde yaratict drama yontemi ile islenen bu dersteki etkinliklerin 6gretmen
adaylarinin Tiirkge dil gelisimine ve temel dil becerilerinden konugma, dinleme ve yazma becerilerinin
gelisimine katkisi oldugu gortilmektedir. Caligmaya katilan 6gretmen adaylarinin ¢ogunun ¢ift dilli
oldugu, ancak tiniversite dncesi 6grenim hayatlarinin Almanya’da gectigi g6z 6niinde bulundurulursa
diger iletisim ve is birligi yeterlik gostergelerine iliskin gelisimlerinin yani sira Tiirk¢eyi de daha
iyi kullanabilir hale gelmeleri olduke¢a dikkat ¢ekici ve katilimcilarin mesleki gelisimleri agisindan
onemli bir yere sahiptir.

Kisisel ve Mesleki Gelisim

Ogretmen yeterlikleri ‘tutum ve degerler’ yeterlik alaninda ‘kisisel gelisim’ bir alt yeterlik
olarak tanimlanmistir. Bu kapsamda bir 6gretmenin kisisel yonden kendisini gelistirmeye yonelik
faaliyetlerde bulunmasi bir yeterlik gostergesidir. Bu calismada, yaratict dramanin dgretmenlerin
kisisel gelisimlerini destekleyecek onemli bir faaliyet oldugu ortaya ¢ikmistir. Bulgular, yaratici
dramanin her bir 6gretmen adaymin kisisel gelisimine katkis1 oldugunu gostermistir. Bu katkilar
“kendini tanima, “6zgiiven”, “bilissel esneklik” ve “duygusal farkindalik” tir ve Tablo 8’de ayrintili
olarak verilmistir.
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Tablo 8. Yaratict Drama Dersinin Kisisel Gelisime Katkilar:

Kendini tanima

*  Giicli ve zayif yonlerini fark etme (6rn. dikkat oyunlarinda konsantrasyonda zorlanma, yazmada
kendini ifade etme becerilerinin diisiik olmast),

*  Canlandirmalarda yaraticilik ve role girme becerilerine iliskin farkindalik kazanma.

Problem c¢ézme becerisi
*  Spontan hareket edebilme becerisi kazanma,
*  Problem ¢dzme becerisini gelistirmesi (problem ¢6zme odakli olma),

*  Uzlasmaci yaklasim konusunda beceri elde etme.

Ozgiivenin artmasi
¢ Kendini ifade edebilme,
»  Etkinliklerde goniillii olma isteginin artmasi,
*  Girigkenligin artmasi,
»  Fikirlerini 6zgiirce ifade edebilme,
*  Heyecanla bas etme,
e Cekingenligin azalmasi,

e Toplum 6niine ¢gikabilme cesareti gosterme.

Duygusal farkindahk
*  Yasam enerjisinin yiikselmesi,
*  Stres diizeyinin diismesi,
e Mutluluk diizeyinin artmasi,
*  Hayallerinin pesinden gitmeyi 6grenme,

*  Hayatinda degisiklikler yapabilecegini anlama.

Bilissel esneklik
»  Farkli bakis acilarryla bakabilme,
e Dislinceleri belirli bir kaliba sokmama,

e Yeniliklere acik olma.

Tablo 8’e gore dersteki etkinlikler 6gretmen adaylarmin giiclii, zayif ve gelismeye acgik
yonlerini fark etmelerini saglamistir. Bir 6gretmen adayi ileriye doniik yeteneklerini gelistirmek
istedigini asagidaki gibi belirtmistir:

Kisa senaryolar neden yazmayayim? ... Evet, hem de ¢ok fazla isterim, ¢iinkii

denemediginiz bir seyi ne kadar yapmak isteseniz de yaptiginizda ne kadar hosunuza

gidecegini ¢ok bilmiyorsunuz. Deneme firsati vermis oldu bana, bir seyler yazma ve

onu oynama. Oynamayt deneme firsati vermis oldu. Ben de neden olmasin ki diye

diistiniiyorum simdi (O3).

Yaratict drama oturumu sonunda 6z degerlendirme yapan bir 6gretmen adaymin (04) “Bu
oturumda hayal giiclimiin aslinda ne kadar gii¢lii oldugunu fark ettim ve hayatimda gecen veya
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sahit oldugum bir olay ise ansizin bir rol uydurabilecegimi anladim” bi¢imindeki ifadesi, bu bireyin
yaratici drama etkinlikleri araciligiyla giiclii yanlarini kesfetme imkan1 bulduguna isaret etmektedir.

Canlandirmalarda role girmekte zorlandigini, “Ayn1 zamanda bir seyleri yansitmanin ne kadar
zor oldugunu ve ne kadar kendi kabuguma ¢ekilmis oldugumu gdsterdi bana.” seklinde ifade eden
bir katilime1 (010), yaraticilik gerektiren etkinliklerde yasadigi zorluklari su sekilde dile getirmistir:

“Spontane olarak fikir iiretmenin ¢ok da kolay olmadigini ve diger arkadaslarimin
bu konuda daha yetenekli oldugunu fark ettim. Yaratici birisi olmadigimi, en azindan

bl

bunun planli ve programli olmadigr zamanlar beni zorladigini anladim.’

Ogretmen adaymin bu ifadesinden yaratict drama etkinlikleri ile 6z degerlendirme;
zorlandiklar1 alanlan tespit etme ve gelistirmeleri gereken yonlerini kesfetme firsati bulduklart
anlagilmaktadir.

Bununla birlikte 6gretmen adaylarimin problem ¢dzme becerisine iliskin ifadeleri, kisisel
ve mesleki gelisim yeterlik kapsaminda ele alinabilecek bir gosterge olarak goriilmektedir. “O an
gerceklesmis bir soruna spontane bir sekilde ¢oziim iiretmek, bir 6gretmenin edinmesi gereken
ozellikleri arasinda olmalidir. Bir grubu yonetmek demek, ders durumlari disinda kriz durumlarinda
da kontrolii saglayabilmek ve bas edebilmek demektir” diyen bir égretmen adayinmn (O9) problem
¢cdzme becerisini bir yeterlik gostergesi olarak tanimladigi anlagilmaktadir.

Ogretmen adaylarma gore, bir diger kisisel gelisim yeterlik gostergesi ise 6zgiivenin
artmasidir. Bu baglamda yaratict drama etkinliklerinin katilimcilarin 6zgiivenlerinin gelismesine
kendini ifade edebilme, etkinliklerde goniillii olma isteginin artmasi, giriskenligin artmas, fikirlerini
ozgiirce ifade edebilme, heyecanla bas etme, ¢ekingenligin azalmasi, toplum oniine ¢ikabilme cesareti
gosterme gibi agilardan bir¢ok katkisinin oldugu saptanmaistir.

Bunun yani sira katilimcilardan 1sinma etkinliklerini ve canlandirmalart duygusal
farkindaligi gelistirmesi agisindan degerlendirenler de olmustur. Bu baglamda dgretmen adaylarinin
degerlendirmelerinde yasam enerjisinin yiikselmesi, stres diizeyinin diismesi, mutluluk diizeyinin
artmasi, hayallerinin pesinden gitmeyi ogrenmesi, hayatinda degisiklikler yapabilecegini anlamasi
durumlarma yénelik ifadeler yer almaktadir. Ornek olarak bir 6gretmen adaymin (04) su sdzleri
verilebilir:

Arkadaglarimin beni ne kadar iyi tamidiklarini gérdiim. Konusurken yaptigim asirt el

ve kol hareketlerini, Almanca 'y akici konussam da dil bilgisi kurallarin agiklamada

zorlandigimi ve bir Ankara sevdalisi oldugumu ne kadarda giizel canlandirdilar.

Ne giizel bir duyguymus bu kadar bilinmis olmak. Bu etkinlik benim bakis agimi

degistirdi ve bana cok sey ogretti. Ilk basta sevildigimi ogrendim, pes etmemeyi

ogrendim.

Bir diger katilimc1 (09) ise yaratici dramanin duygusal farkindaligina etkisini “Burada
role girebilmek, o duyguyu seyirciye gegirebilmek ve bunun da farkina varmak gayet giizel bir
duyguymus” diyerek dile getirmistir.

Kisisel ve mesleki gelisim alt yeterlik kapsaminda siniflandirilan bir diger gosterge ise
Ogretmen adaylariin biligsel esneklik kazanmalaridir. Bu kapsamda egitim siirecinin katilimeilarin
bilissel esnekliklerine katkisina yonelik farkli bakis agilaryla bakabilme, diisiinceleri belirli bir
kaliba sokmama, yeniliklere a¢ik olma gibi somut 6rnekler verilmistir.
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Ogretmenlik Meslegine Iliskin Tutum

Caligmanin ilk arastirma sorusu uygulanan yaratic1 drama yonteminin 6gretmen adaylarinin
ogretmenlik meslegine iligkin tutumlarinda bir degisiklik yaratip yaratmadigini test etmeyle ilgilidir.
Bunu tespit etmek amactyla Bagimli Orneklemler T testi uygulanmistir (Tablo 9).

Tablo 9. Bagimli Orneklemler icin T-Testi Sonuglar

t df Sig. (2-tailed)
Pair 1 Ontest-sontest -,335 11 , 744

Bu arastirmada elde edilen p =,744 degeri 0,05’den biiyiik olmasi iki 6l¢lim arasinda anlaml
bir fark olmadigini gostermektedir. Bu sonug¢ yaratict drama dersinin ve bu yontemin 6gretmen
adaylarinin 6gretmenlik meslegine karst tutumlarinmi etkilemedigini gostermektedir. Bu sonug
arastirmacilar1 Ogretmenlik Meslegine Yénelik Tutum Olgegindeki her maddenin betimsel analizini
gerceklestirmeye yonlendirmistir. Olgegin her maddesine iliskin standart sapma degeri, ortalamasi
ve ilk test-son test ortalama farklar1 Tablo 10°da verilmistir.

Tablo 10. Ogretmen Adaylarinin Ogretmenlik Meslegine Yénelik Tutum Ifadelerine Iliskin Standart
Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri

Olgek maddeleri SD M Fark
1 Ogretmen olma diisiincesi bile bana cazip Once 1,443 3,417
geliyor. Sonra 1,485 3,750 0333
2%  Ogretmenlik meslegi bana sikici gelmiyor. Once 1,240 4,083
Sonra 1,505 3,917 0166
3 Ogretmen olmay1 kendime yakistirryorum. Once 1,155 3,667
Sonra 1,030 4,167 0-300
4 Tekrar bir meslek tercihinde bulunmam s6z Once 1,749 2,833
konusu olsa yine dgretmenligi segerdim. Sonra 1,186 3,167 0,333
5%  Ogretmenligin bana gore bir meslek oldugunu ~ Once 1,303 4,333
diistiniiyorum. Sonra 1215 4250 0.083
6*  Ogretmenligin yasam tarzima uygun oldugunu Once 0,996 4,417
diisiiniiyorum. Sonra 1,240 4,083 -0.333
7% Ogretmenligin kisiligime uygun oldugunu Once 1,403 4,167
distiniiyorum. Sonra 1,349 4,000 0,167
8*  Ogretmenlik meslegini segti§ime pisman Once 1,658 3,750
olmuyorum. Sonra 1,231 4,333 0383
9 Ogretmenlikte basarili olacagima inantyorum. Once 1,311 3,917
Sonra 1,231 3,667 0.230
10 Ogretmenlik meslegiyle ilgili olan bu béliimii Once 1,382 3,500
se¢mis olmaktan hosnutum. Sonra 1,545 3,750 0,250
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Tablo 10. Ogretmen Adaylarimin Ogretmenlik Meslegine Yonelik Tutum Ifadelerine Iliskin Standart

Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri (Devami)

Olgek maddeleri SD M Fark
11 Ogretmenlik mesleginde karsilasacagim Once 1,155 3,667
zorluklar1 asabilecegime inaniyorum. Sonra 1,115 3,833 0.166
12 Zor sartlar altinda dahi 6gretmenlik yapmak Once 1,231 3,333
L 0,250
isterim. Sonra 1,084 3,583
13 Ogretmenlik mesleginin gereklilikleri konusunda Once 1,165 3,583
kendime giliveniyorum. Sonra 1,155 3367 0,083
14 Ogretmenlige iliskin 6zel bir yetenegim oldugu ~ Once 1,240 2,917
kanisindayim. Sonra 1,240 3,417 0,500
15* Ogretmenligin bana uygun bir meslek oldugunu  Once 1,505 3,917
e 0,250
diistintiyorum. Sonra 1,403 4,167
16  Ogretmenligin bir seyler iiretip yaratmam icin ~ Once 1,215 3,750
bana firsatlar verecegini diisiinityorum. Sonra 1,337 3833 0,083
17 Ogretmenligi profesyonel bir bigimde Once 1,230 3,667
yliriitebilecegime inanryorum. Sonra 1,485 3750 0,083
18  Insanlara bilmedikleri bir seyleri 6gretecek olma Once 0,905 4,500
diisiincesi beni mutlu ediyor. Sonra 1,215 4.250 -0,250
19 Ogretmenlik yapan insanlara sempati duyarim. Once 1,206 4,000
0,166
Sonra 1,030 4,167
20%* Ogretmen olacagimi diisiinmek beni Once 1,288 4,250
-0,333
korkutmuyor. Sonra 1,311 3,917
21* Bir meslek tercih etme durumunda olanlara Once 1,303 3,667
ogretmenligi tavsiye ederim. Sonra 1,240 3383 0,284
22 Ogretmen oldugumda yapabilecegim ¢ok sey Once 1,138 3,750
oldugunu diisiiniiyorum. Sonra 1,435 3.667 -0,083
23 Ogretmenligin ¢alisma kosullar1 bana gekici Once 1,073 3,667
. -0,333
geliyor. Sonra 1,303 3,333
24 Ogretmenlik meslek bilgisi derslerinde basaril Once 1,115 3,833
olmay1 6nemserim. Sonra 1,379 3917 0,083
25 Ogretmenlik yapan kisilerle sohbet etmekten Once 3,311 3,917
0,083
hoslanirim. Sonra 1,206 4,000
26  Egitim, 6grenme, 6gretme ve dgretmenlik Once 0,577 4,167
konularinda tartisir, konusurum. Sonra 1,215 3,750 0416
27  Bilgili ve yeterli bir 6gretmen olacagimi Once 1,055 3,750
o -0,083
diistintiyorum. Sonra 1,435 3,667
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Tablo 10. Ogretmen Adaylarimin Ogretmenlik Meslegine Yonelik Tutum Ifadelerine Iliskin Standart
Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri (Devami)

Olgek maddeleri SD M Fark
28  Ogretmenligin toplumda bana sayginlik Once 1,243 3,500

kazandiracagina inaniyorum. Sonra 1,115 3167 -0,333
29  Halen okumakta oldugum 6gretmenlik Once 1,505 3,916

programini bilerek ve isteyerek segtim. Sonra 1,497 3,667 0250
30* Ogretmenlik mesleginin bana sikintilar Once 1,467 3,167

yasatmasindan endise duymuyorum. Sonra 1,115 3167 0
31  Ogretmenlik yaparak verecegim egitim Once 1,267 4,167

araciligtyla insanlarin yasamia yon vermeyi Sonra 1,030 0

gurur verici buluyorum. 4,167
32* Egitim, 6grenme, 6gretme, 6gretmenlik Once 1,311 4,083

konularinda konusmaktan hoslanirim. Sonra 1,670 3667 -0,416
33 Ogretmen oldugumda cevre tarafindan bana Once 1,288 2,750

yeterli degerin verilecegine inaniyorum. Sonra 1,240 3.083 0,333
34 Ogretmenlik mesleginin devamlihigi bana giiven ~ Once 1,083 3,417

. 0,083
veriyor. Sonra 1,168 3,500

* [saretli maddeler orijinal 6lcekte olumsuz maddelerdir. Burada anlam karisikligini 6nlemek igin olumlu
olacak sekilde dontstliriilmiistiir.

Tablo 10°da sunulan betimsel istatistikler incelendiginde, 17 tutum ifadesine (M1, M3, M4,
MS, M10, M11, M12, M13, M14, M15, M16, M17, M19, M24, M25, M33, M34) yonelik aritmetik
ortalamanin arttig1, 15 tutum ifadesine (M2, M5, M6, M7, M9, M18, M20, M21, M22, M23, M26,
M27, M28, M29, M32) yonelik aritmetik ortalamanin azaldigi ve iki tutum ifadesine (M30, M31)
yonelik aritmetik ortalamanin ise esit kaldigi goriilmektedir. Ortalamanin arttig1 ve azaldigr ifade
sayisinin birbirine yakin olmasi tutuma yonelik bir degisim olmama nedenini gostermektedir.

Ortalamanin en gok arttig1 tutum ifadeleri su sekilde siralanmaktadir: Ogretmenlik meslegini
sectigime pisman olmuyorum (M8), 6gretmen olmay1 kendime yakistirtyorum (M3), 6gretmenlik
mesleginin gereklilikleri konusunda kendime giiveniyorum (M 14). Bu maddeleri sirastyla ‘6gretmen
olma diisiincesi bile bana cazip geliyor (M1)’, ‘tekrar bir meslek tercihinde bulunmam s6z konusu
olsa yine 6gretmenligi secerdim (M4)’, ‘0gretmen oldugumda gevre tarafindan bana yeterli degerin
verilecegine inantyorum (M33)’, ‘6gretmenlik meslegiyle ilgili olan bu boliimii se¢mis olmaktan
hosnutum (M10)’, ‘zor sartlar altinda dahi 6gretmenlik yapmak isterim (M12)’, ‘6gretmenligin bana
uygun bir meslek oldugunu diistiniiyorum (M15)’ maddeleri takip etmektedir.

Ortalamanin en ¢ok azaldigi iki tutuma iliskin ifadeler su sekildedir: Egitim, 6grenme, 6gretme
ve Ogretmenlik konularinda tartigir, konusurum (M26); egitim, d6grenme, dgretme, dgretmenlik
konularinda konugmaktan hoslanirim (M32). Bu maddeleri sirasiyla ‘6gretmenligin yasam tarzima
uygun oldugunu diislinliyorum (M6)’, ‘6gretmen olacagimi diisiinmek beni korkutmuyor (M20)’,
‘0gretmenligin ¢aligma kosullar1 bana ¢ekici geliyor (M23)’, ‘68retmenligin toplumda bana sayginlik
kazandiracagina inantyorum (M28)’, ‘bir meslek tercih etme durumunda olanlara &gretmenligi
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tavsiye ederim (M21)’, ‘6gretmenlikte basarili olacagima inaniyorum (M9)’, ‘insanlara bilmedikleri
bir seyleri 6gretecek olma diisiincesi beni mutlu ediyor (M18)’, ‘6gretmenlik programini bilerek ve
isteyerek sectim (M29)’ maddeleri takip etmektedir.

Nicel verilerden elde edilen bu bulgular, 6gretmen adaylariin 6gretmenlik meslegine yonelik
tutumlarinin olumlu oldugunu, fakat meslegin farkli yonlerine iliskin algilarinin farklilagtigini
gostermektedir. Nicel bulgular1 destekleyecek sekilde nitel verilerde de O0gretmenlik meslegine
iligkin tutumlarda farklilasma oldugu saptanmistir ve ulagilan bulgular Tablo 11°de sunulmustur.

Tablo 11. Ogretmenlik Meslegine Iliskin Tutum

+  Ogretmenlik mesleginin zorluklarim fark etme,

»  Opretmenlik mesleginin diisiindiigiinden daha zor oldugunu fark etme,
*  Kendini 6gretmen gibi hissetme,

+  Ogretmenin karar verici oldugunu fark etme,

+  Ogretmenin rollerinin farkinda olma,

+  Ogretmenin alaninda bilgili olmas1 gerektigini fark etme.

+  Ogretmenin farklilasmas gerektigini fark etme,

+  Ogretmenin 6gretim boyutunun disinda da gorev ve sorumluluklarin oldugunu fark etme.

Tablo 11 incelendiginde katilimeilarin 6gretmenlik mesleginin zorluklarina, 6gretmenin
rolleri ve sorumluluklarina iligskin farkindaliklarinin gelistigi goriilmektedir.

Konuya yonelik goriisiinii “Ogretmenlik mesleginin ne kadar zor oldugunu ve o ortamda
bulundugumuz zaman smifi yonetmenin aslinda ne kadar zor oldugunu 6grendim ben kendi adima.
Ama bunun farkina sanirim meslege atildigimizda tam olarak varacagiz. Ben mutluyum bu meslegi
sectigim i¢in ve hakkiyla yapabilmeyi umut ediyorum.” seklinde dile getiren bir 6gretmen adaymin
(010) 6gretmenlik meslegiyle ilgili olan bu boliimii segmis olmaktan hosnut oldugu anlasiimaktadir.

Bir baska 6gretmen adaymnm (O4) “Ileride 6gretmen oldugumda nasil davranacagimi
o6grendim ve nelerden sakinacagimi, yani dinozor dgretmen olmamak icin nelerden kagimmmam
gerektigini 6grendim” seklindeki ifadesi ise iyi 6gretmen davraniglarina ve 6gretmenlik mesleginde
yillar i¢inde farklilagirken nelere dikkat edecegine iliskin 6n goriisiiniin olustuguna isaret etmektedir.
Benzer sekilde, ideal Ogretmenin Ozelliklerini “demokratik olmali, 6grencilerin ilgi, istek ve
ihtiyaglarini dikkate almali, anlayigh olmali, derse hazirlikli gelmeli, ayrimeilik yapmamali, bireysel
farkliliklart goz 6niinde bulundurmali vs.” seklinde siralayan 6gretmen aday1 6gretmenlik mesleginin
bireye ylikledigi sorumluluklarin farkindadir.

Oturum sonu degerlendirme yaparken (O10) “Bana dgretmenin gorevleri nedir, ne yapar
nasil davranir hakkinda diistinmemi sagladi” diyen bir 6gretmen adayinin, 6gretmen rollerine iliskin
farkindalik kazandig1 diistintilmektedir.

Tartisma ve Sonug¢

Bu calisma 6gretmenlik temasina yonelik yaratici drama yontemi ile islenen bir dersin
Ogretmen adaylarmin 0gretmen yeterlik alanlarindan ‘mesleki beceri’ ve ‘tutum ve degerler’ alt

127



Diirdane Lafci-Tor & Pinar Ozdemir-Simsek & Yasemin Acar - Yaratici Drama Dergisi 2023, 18(2), 109-134

boyutlarinda etkisi oldugunu gostermistir. Bu boliimde bu calismadan elde edilen bulgular mevcut
arastirmalar 15181nda tartisilacaktir.

Yaratict drama yonteminin Ogretmen egitiminde kullanilmasi 0gretmen niteligini
artirmaktadir (Omeroglu, 2002). Yaratict drama, dgretmen adaylarinin dzyeterliklerini ve mesleki
alandaki kimlik gelisimlerini saglamada gii¢lii bir role sahiptir (Kereks ve King, 2010). Bu ¢alismada
Ogretmen adaylarinin ‘6gretmen-dgrenci iliskisini kavrama’, ‘siif i¢i ve okul disinda 6gretmenin
sorumluluklarini fark etme’ ve ‘6gretmenlik mesleginin zorluklarini fark etme’ gibi mesleki geligimi
destekleyen kazanimlari edinmelerini saglamistir. Benzer sekilde, Cayir ve Gokbulut (2015)
ogretmenlik meslek yeterliliklerinden kisisel gelisim alanina yonelik sinif 6gretmenligi adaylarina
bir yaratici drama ders programi gelistirmislerdir. Bu ders sonrasinda katilimcilarin goriisleri
dogrultusunda yaratici dramanin katkilarina iligkin goriislerde ilk sirada ‘6gretmenlik meslegine
yaklasim’ gelmistir. Bu uygulama sonrasi1 6gretmen adaylari, kendilerini 6gretmenlige daha hazir
hissetmisler, 6gretmenin karsilasabilecegi olast sorunlari ve ¢oziim yollarini fark etmisler ve meslege
yonelik olumlu duygularinin arttigini ifade etmislerdir. Yine, Akdemir’in (2020) gergeklestirdigi
caligmada, yaratict drama dersine katilan 0grenciler goriismelerde dersin Ogretmenlik kimligini
benimsemelerinde faydali oldugunu belirtmislerdir.

Yaratic1 drama temelli derslerde 6gretmen adaylar1 ayn1 zamanda ileride kullanabilecekleri
bircok teknik ve strateji de deneyimlemektedirler. Bir 6gretim stratejisinin kullanilmasi, 6gretmen
adaymin Ozyeterlik kazanmasim ve 6gretiminde farkli yaklasimlar1 kullanmasina yonelik olumlu
tutum kazanmasim saglayabilmektedir (Evers ve digerleri, 2002; Lee ve digerleri, 2013). Ornegin,
Bircan ve Kilig¢ (2013) ve Maden (2010) Tiirkge 6gretmenlerinin yaratici drama yontemini kendi
derslerinde kullanmaya yonelik 6zyeterlik seviyelerinin orta diizeyde oldugunu tespit ederken
Cetingdz (2012) okul 6ncesi dgretmenligi adaylarinin diizeyinin iyi derecede oldugunu saptamistir.
Etkilesimli drama temelli profesyonel gelisim programi sonunda, her 6gretmenin dramay1 bir 6gretim
araci olarak ayni diizeyde kullanamayacagi asikardir (Cawthon ve Dawson, 2009). Fakat yaratici
drama programlarinin 6gretmenleri ve 6gretmen adaylarini bu yontemi kullanmaya motive etmesi,
onlarin derse olan tutumunu olumlu yonde etkilemesi 6nemlidir. Alanyazinda yaratici dramaya
tutumun yiiksek oldugunu (Bas¢t ve Gilindogdu, 2011; Namdar ve Kaya, 2018), 6rnek drama
uygulamalarinin bu yontemi kullanmaya yonelik 6zyeterlikleri artirdigimi (Karacil Kiligaslan ve
Yayla, 2018b; Namdar ve Kaya, 2018) gosteren ¢alismalar mevcuttur. Bu baglamda, yaratict drama
uygulamalarina 6gretmen yetistirmede yer verilmeye devam etmesi 6nem arz etmektedir. Tanriverdi
ve Apak (2013) 6gretmen yetistirme programlarini degerlendirmek amaciyla 6gretmen adaylari
ve Ogretim elemanlarn ile yiiriittikkleri calismalarinda en sik atif yapilan 6gretmen yeterliliklerini
‘esneklik’, ‘hosgorii’, ‘tarafsizlik’, ‘alan bilgisi’ ve ‘iletisim becerileri’ olarak belirlemislerdir. Bu
yeterlilikleri saglamaya yonelik meslek bilgisi, sanat ve felsefe dersleri 6n plana ¢ikmistir. Benzer
sekilde, Akin- Sabuncu ve Ok (2021) sinif 6gretmenlerinin niteliklerini gelistirmesi agisindan
programin etkililigini inceledikleri ¢alismalarinda 0gretmen adaylarinin ¢ogunun drama dersini
etkili ve gerekli bir ders olarak tanimladigini ortaya koymustur.

Yaratic1 drama yonteminin sadece 6gretmen adaylar1 ve 6gretmenler iizerinde etkisi yoktur.
Akdemir ve Karakus (2016) meta-analiz ¢aligmalarinda yaratici dramanin uygulandigr 6gretim
kademelerindeki etki biiyiikliiklerine bakmislardir ve en yiiksek etki biiytikligiiniin ilkogretim
kademesinde, en diigiik etki biiylikliigiiniin ise yiiksekdgretimde oldugunu saptamislardir. Bu sonug,
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yaratict drama yonteminin tiim kademelerde farkli diizeylerde akademik basariya etkisinin oldugunu
da gostermektedir. Akademik basarinin yam sira yaratici dramanm K12 seviyesinde Ingilizce
konusma becerisi (Kili¢ ve Tuncel, 2009), mesleki olgunluk diizeyi (Karatas ve Yavuzer, 2009),
siber zorbalikla bas etme becerisi (Karaosmanoglu ve digerleri, 2022) gibi bir¢ok alanda olumlu
etkisi bulunmaktadir. Bu nedenle, her 6gretmen adayinin yaratict drama yontem bilgisi ve uygulama
becerisine sahip olmasi gerekmektedir. Bu ¢alisma sonrasinda da 6gretmen adaylarinin yaratici
drama yontem ve tekniklerini benimsedikleri ve 6gretmen olduklarinda kullanmay1 diisiindiikleri
ortaya ¢ikmustir.

Yaratic1 drama dersinin birgok derse yonelik olumlu tutumun kazanilmasinda olumlu etkisi
oldugu halde, bu ¢alismada 6gretmen adaylarinin tutumlarini anlamli diizeyde etkilemedigi sonucuna
ulasilmistir. Bu bulgu alanyazinda o6gretmen tutumlarinin 6l¢iildiigi nicel birgok calismanin
bulgusuyla ters digmektedir (Dikmen ve Tuncer, 2018; Kozikoglu ve Goniilal, 2020; Ozkan, 2012).
Diger calismalarla ¢elismesine ragmen, bu bulgu 6gretmenlik meslegine yonelik farkindaligi artirmay
amaglayan bu ders sonrasinda beklenen bir sonugtur. Ogretmenlik temali bu dersle dgretmenlerin
kargilastig1 zorluklar1 ortaya koymak, o0gretmenlerin sorumluluklarini gdstermek, dgretmenligin
sadece ogretimden ibaret olmadigini fark ettirmek amaclanmistir. Bu agidan, 6gretmen adaylarinin
ogretmenlik meslegine yonelik ‘6gretmenligin bana gore bir meslek oldugunu diisiiniiyorum (MS5)’,
‘Ogretmenligin yasam tarzima uygun oldugunu diisiiniiyorum (M6)’, ‘6gretmenligin kisiligime
uygun oldugunu diisiinliyorum (M7)’, ‘halen okumakta oldugum 6gretmenlik programini bilerek
ve isteyerek sectim (M29)’ gibi maddelerdeki aritmetik ortalama degerindeki diisiis olmas1 dersin
amaglarma ulagildigini gosterebilir.

Bu calisma 6gretmen adaylarinin mesleki beceri ve tutumlarinin yani sira, 0gretmen
adaylarmin iletisim becerilerine olan olumlu etkisini ortaya koymustur. Ogretmen adaylari iletisim
becerilerinin dort temel alaninda gelisim gosterdiklerini belirtmislerdir. iletisim becerilerini
gelistirmede yaratict dramanin etkililigini belirlemek amaciyla Cift¢ci ve Altinova (2017) Sosyal
Hizmet boliimiinde 6grenim goren 1. sinif 6grencileriyle; Karacil Kilicaslan ve Yayla (2018a)
son sinifta okuyan sinif 6gretmeni adaylartyla; Dereli (2018) RPD boliimi, okuldncesi ve sinif
ogretmenligi programi Ogrencileriyle; Binici (2013) 6gretmenlerle; Dere (2019) siif dgretmeni
adaylariyla; Sengiil ve Unal (2018) Tiirk¢e dgretmen adaylariyla ve Arslan ve arkadaslar1 (2010)
Cocuk Gelisimi ve Egitimi Bolimii 6grencileriyle deneysel calismalar gerceklestirmislerdir. Tiim
bu ¢aligmalar sonucunda katilimcilarin iletisim becerilerinin arttig1 gézlemlenmistir. Bu ¢alismalarin
yani sira, Kara ve Cam (2007), Fen Bilgisi 6gretmen adaylariyla gerceklestirdigi deneysel ¢alisma
sonucunda deney grubunda bulunan katilimeilarin grupla is yapma ve yiiriitme becerileri, iliskiyi
baglatma ve slirdiirme becerileri ile kendini kontrol etme becerileri iizerinde yaratict drama
uygulamalarimin etkili oldugunu ortaya koymuslardir. Yaratici dramanin iletisim becerilerine yonelik
olumlu etkisi 6gretmen niteligini artirma yoniinden 6nem arz etmektedir.

Bu calismada, ayni zamanda, yaratict drama yonteminin Ogretmen adaylarmin kisisel
gelisimine katki sagladigi goriilmistiir. Yaratict drama yontemi sayesinde Ogretmen adaylari
kendilerini daha ¢ok tanima firsat: bulduklar1 ortaya ¢ikmistir. Ogretmen adaylarinin dzgiiven,
biligsel esneklik ve duygusal farkindalik diizeyleri daha ¢ok artmistir. Benzer sonuglara, Hasirct
vd. (2008) 258 6gretmen adayina Ilkogretimde Drama dersinin katkilarini sorduklar1 calismalarinda
ulagsmiglardir. Bu arastirmanin sonuglarina gore, drama yonteminin 6gretmen adaylarmin bireysel
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ve akademik gelisimlerine katkis1 bulundugu goriilmiistiir. Bireysel kazanimlar arasinda kigilerarasi
iletisim, 6z-farkindalik, estetik diisiinme, elestirel diisiinme, bedeni kullanabilme ve sosyal degisim
yer almaktadir. Ayrica, Yeler (2018) Sosyal Bilgiler gretmen adaylarinin yaratict drama temelli Insan
Iliskileri ve Iletisim Dersine yonelik goriisleri dogrultusunda, yaratict dramanin 6gretmen adaylarinin
kisisel, mesleki ve sosyal gelisimi {izerine olumlu etkisi oldugunu tespit etmistir. Bu calismalarin
yani sira, Antepli ve Korkmaz (2009) yaratici drama dersi oncesi ve sonrasinda 85 6gretmen adayina
Sosyal Karsilastirma Olgegi uyguladiklar1 arastirmalarinda drama dersinin 6gretmen adaylarinin
benlik algilarini olumlu etkiledigini ortaya koymuslardir.

Oneriler

Tiim mesleklerde oldugu gibi 6gretmenlik meslegi de kendi alanina 6zgii nitelikler ve
yeterlilikler gerektirmektedir. Bu kapsamda belirlenen dgretmen genel yeterliliklerinin (Ogretmen
Yetistirme ve Gelistirme Genel Miidiirliigii, 2017) edinilmesinde yaratict drama temelli yiiriitiilen bu
dersin etkili oldugu ortaya ¢ikmistir. Bu etkinin, bir 6gretmen adayinin gretmen roliine girdigi ve
bir¢ok durumla ve sorunla kars1 karsiya kaldigi bir yaratici drama dersinde olustugu sdylenebilir. Yine
etkilesime dayali ve farkli bakis agilarinin ortaya ¢iktigi bir ders olmasi bu etkiyi kuvvetlendirebilir.
Bu dogrultuda,

«  Ogretmenlik temali bir dersin 6gretmen egitimi programlarminin ilk yillarina eklen-
mesi, 0gretmen adaylarinin 6gretmenlik meslegini egitimlerinin ilk yillarinda icsel-
lestirmesini ve 6grenim gordiikleri programndan daha yiiksek farkindalikla mezun
olmasini saglayabilir.

«  Ogretmenlik temas1 egitim fakiiltelerinde bazt Meslek ve Alan Bilgisi derslerinde ele
almabilir. Ornegin, Egitimde Drama dersinde drama ydntem ve teknikleri islenirken
tema olarak 6gretmenlik secilebilir ve etkinlikler bu dogrultuda planlanip uygulana-
bilir.

*  Yaratict drama ¢aligmalarinin etkili olmasi i¢in ger¢ek yasamdan alinan drnekler 6g-
retmen adaylari i¢in faydali olacaktir. Bu ¢aligmada da 6rnekler gazetelerden, birin-
cil kaynak olarak 6gretmenlerden, 6§retmen anilarinin oldugu kitaplardan elde edil-
mistir. Bu nedenle, canlandirma g¢aligmalari igin ger¢ek 6gretmen yasamindan 6rnek
olaylarin ve kesitlerin se¢ilmesi etkili olacaktur.

*  Yaratici drama dersinde kullanilan gorseller, resim ve afis olugturma calismalari bir-
¢ok duyuya hitap etmektedir ve katilimcilari hem biligsel ve duyussal yonden hem de
psikomotor beceriler agisindan aktif tutmaktadir. Bu nedenle farkli 6gretim materyal-
lerinin kullanilmasi etkin bir drama dersi i¢in 6nerilmektedir.

*  Yaratict drama dersinin birgok derse yonelik olumlu tutumun kazanilmasinda etkili
oldugu bilinirken bu caligmada 6gretmen adaylarinin tutumlarmi anlamli diizeyde
etkilemedigi sonucuna ulasilmistir. Bu durum 6gretmenlik meslegine yonelik tutu-
mun belirlenmesinde kullanilan arastirma yontemlerinin farklilagtirilmasi gerektigini
gosterebilir. Alanyazinda 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutum
calismalarini derleyen galigmalar (Lafci-Tor ve Sert, 2022; Oral vd., 2019) 6gretmen-
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lik meslegine yonelik ¢alismalarin daha ¢ok nicel veri toplama yontemleriyle tespit
edildigini ortaya koymuslardir.

*  Bir¢ok arastirmada ogretmenlik meslegine iliskin tutumlarin yiiksek oldugu tespit
edilmistir. Bu bulgudan hareketle ileride yapilacak ¢aligmalarda da 6gretmenlik mes-
legine iligkin tutumlarin nicel yontemlerle tespit edilmesi durumunda tutumlarin
olumlu ve yiiksek olacagi sdylenebilir. Bu baglamda nitel veri toplama yontemlerinin
de ise kosulmasi, d6gretmenlik meslegine yonelik tutumlarin belirlenmesinde farkli
boyutlarin ortaya ¢ikmasi agisindan faydali olacaktir.
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Introduction

The subject of “teacher education” is one of the most discussed issues today, because it is
widely believed that the teacher has the most effective role in providing a qualified education and
training process. The effectiveness of a teacher depends on both an effective and efficient education
process during the pre-service period and self-development after starting her/his profession. However,
even though a prospective teacher has taken courses on general culture, teaching and practice during
his/her higher education, he/she faces difficulties in performing the profession as he/she encounters
the realities of society, profession and administrative structure after starting the profession. In their
study, Korkmaz et al. (2004) listed the problems faced by novice classroom teachers as follows; (1)
preparing official documents, (2) being ready for teaching, (3) providing classroom management,
(4) adapting to school and environmental culture, (5) communicating with parents. Gomleksiz et al.
(2010) also found similar problems in their study: They found that novice classroom teachers had
problems in the social environment of the school and administrative affairs. Sar1 and Altun (2015), in
their research on the problems of classroom teachers, stated that teachers had problems in receiving
support from provincial district and school administrators, receiving the desired level of support
from the guidance service in the field of professional competence and motivating or encouraging
students. Erdemir (2007), as a result of interviews with science teachers, concluded that teacher
education cannot prepare prospective teachers for regions and teaching environments with different
cultures. The residential areas where teachers are assigned are also one of the factors that make it
difficult for teachers to adapt to the profession. For example, Ozpmar (2008), who conducted a study
with teachers assigned to villages, reported that the most common problem faced by teachers was a
‘lack of cultural activities such as theatre and cinema’.

When all these studies are analyzed, it is seen that the problems encountered with the changes
in the researcher’s point of view and the subjects focused on the research also differ. At the same
time, it is obvious that with the changing conditions today, other problems may arise apart from the
problems that have been revealed so far. In this context, a pre-service teacher’s awareness of these
difficulties before starting the profession will help her to build her professional expectations and
goals with this awareness and to find solutions to the problems she experiences more easily. In this
context, the fact that a prospective teacher is aware of these difficulties before starting the profession
will help him/her to build his/her professional expectations and goals on this and to find solutions to
the problems he/she experiences. In order to facilitate teachers’ adaptation to their profession in their
first years, it is important to carry out activities related to real life in the pre-service education process
(Erdemir, 2007). In this context, activity-based creative drama practices have a great contribution to
the professional development/professionalisation of pre-service teachers.

According to the definition of Inci San, who made drama recognized in Tiirkiye, creative
drama is “the interpretation and enactment of an experience, an event, an idea, sometimes a concrete
concept or a behaviour by using theatre or drama techniques such as improvisation, role playing,
etc. in a group work, through the reorganisation of old cognitive patterns and in “playful” processes
in which observations, experiences, feelings and experiences are reviewed” (San, 1996, p.113). It
is known that creative drama has very important contributions to the development of individuals
such as self-expression, being creative and being open to group work; it is a versatile method that
contributes to the cognitive, affective, and social development of individuals and these effects have
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been observed in an increasing number of studies since 1990. In the literature, many studies have
been conducted in order to use creative drama methods to increase pre-service teachers’ professional
competence, attitude towards the teaching profession, professional self-esteem, and to ensure their
professionalisation. These studies were conducted with different teaching groups: Geography
teaching (Biitiin et al., 2015), Science teaching (Saylan et al., 2016), English teaching (Giiryay,
2015), Preschool teaching (Eti & Yemen, 2022), Classroom teaching (Akdemir, 2020; Cayir &
Gokbulut, 2015; Karacil Kiligaslan & Yayla, 2018b; Yeler, 2022), Social Studies teaching (Akhan
& Demir, 2020). The contribution of creative drama to professional development and competence
may arise from reasons such as being experience-oriented, enabling group members to freely reveal
their experiences, and the emergence of different opinions. Considering that the phenomenon of
“teaching” is not far from the life of a prospective teacher and his/her past experiences in his/her
own education processes and that he/she can handle this subject through his/her experiences, it is
predicted that creative drama as a method will increase the awareness of prospective teachers about
the teaching profession and contribute to their professionalisation. As a matter of fact, thanks to the
role-playing and improvisation techniques used in creative drama, participants have the opportunity
to realise the problems encountered in daily life and experience possible outcomes (Adigiizel, 2019).
Similarly, teachers learn better when a situation forces them to use their knowledge and expand their
knowledge towards the solution to the problem (Knowles et al., 1998). In this context, it is also aimed
that pre-service teachers comprehend the “teaching profession” through the implementation of an
8-week creative drama training. In this context, this study aims to determine how creative drama
education with a teaching theme affects German teacher candidates’ professional competencies and
attitudes towards the teaching profession. The research questions of the study are as follows:

1. What is the contribution of the teaching-themed course taught with the creative drama
method to the development of pre-service teachers?

2. Isthere a significant difference between the scores obtained from the ‘attitude towards
teaching profession’ scale applied before and after the teaching-themed creative
drama training?

Method

Method

This study is a mixed-method research and is planned as a case study. In case studies, it is
aimed to explore a person, group, situation or phenomenon in detail from different perspectives,
to understand them in-depth, and to examine and make sense of the processes (Yin, 2014; Lodico
et al., 2010). In order to answer the research questions given above, it is important to explain the
education and research process extensively. Mixed methods research, on the other hand, provides a
better understanding of research problems compared to the use of two approaches alone (Firat et al.,
2014), as they reveal the strengths of qualitative and quantitative methods in a way that supports each
other (Creswell, 2014). As a quantitative method in the study, a single-group pretest-posttest design,
which is one of the weak experimental designs, will be used. In this design, without a control group,
the change in the group before and after the application is determined by certain measurements. The
qualitative data of the study were obtained through reflective diaries and interviews.
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Participants

The participants of this study are the 3rd year students of the German Language Teaching
program of a state university. The group consists of 12 teacher candidates, 3 male and 9 female.
Although the age range of the participants varies between 20 and 52, the age of 5 people is older than
35. The group did not have a creative drama course during their undergraduate education, only a few
pre-service teachers participated in a one-session creative drama practice for introductory purposes.

Data Collection Process and Tools

The qualitative data of the study were collected through reflective diaries and semi-structured
interviews. Participants were asked to write reflective diaries after each session. A pre-prepared
‘Creative Drama session evaluation form’ was distributed to the diaries as a guide to convey their
experiences and opinions. This form included general curriculum evaluation questions curriculum
about the program’s purposes, content and activities, and self-evaluation questions that will reveal
the feelings and acquisitions of the participants during the session. At the end of the application,
semi-structured interviews were conducted with the volunteer pre-service teachers. Ten pre-service
teachers participated in these interviews. The semi-structured interview form for the interview was
prepared by the first author of this study and expert opinion was taken by the second author who is
an expert in the field of Curriculum and Instruction and Drama. The comprehensibility and language
controls of the questions were provided by the third author of the study, who is an expert in Foreign
Language Teaching.

In this study, “Attitude Scale of Teaching Profession “ developed by Ustiiner (2006) was
applied for pretest-posttest purposes. The KMO value of the scale was 0.91, Bartlett’s test was
7835,194 (p<.0001) and Cronbach Alpha internal consistency coefficient was 0.93 (Ustiiner, 2006).
These results show that the items of the scale are suitable for factor analysis, construct validity is
ensured, and it is found reliable (Ustiiner, 2006). In this attitude scale, there are 34 items in total such
as “I think being a teacher suits me.”, I think I will be a qualified and competent teacher.”, “Teaching
profession seems boring for me.”.

Data Analysis

Qualitative data collected through diary and interviews were analyzed through content
analysis. Content analysis (Yildirim & Simsek, 2021), which aims to reach concepts and relationships
that can explain the collected data, helps to analyze the data obtained from reflective diary and semi-
structured interviews, the scope of which depends on the comments of the person. In this direction,
it provides the emergence of previously unrecognized concepts and themes. Since the themes
that emerged from the data analysis were similar to the ‘General Qualifications for the Teaching
Profession’ determined in 2017, the themes were reported based on this document.

In order to answer the second question of the research, quantitative data analysis was
performed and the SPSS program was used. In order to select the data analysis test, first of all, whether
the data were normally distributed was checked with the Kolmogorov-Smirnov and Shapiro-Wilk
Tests (Table 1). When Table 1 is examined, the significance value of the difference scores greater
than 0.05 shows that the distribution is normally distributed and the analyzes can be performed
with parametric tests. For this reason, the T-Test for Dependent Samples was applied. In addition,
descriptive analyzes were also made.
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Table 1. Normality Results of Data

Kolmogorov-Smirnov ? Shapiro-Wilk
Statistics  df Shallow. Statistics  df Shallow.
Difference ,193 12 200 " ,907 12 ,195

Validity and Reliability:

Guba and Lincoln (1982) consider validity and reliability in qualitative research with the
concept of persuasiveness. Method triangulation and researcher triangulation were used to increase
the credibility of this study. Qualitative data were collected through interviews and reflective diaries,
and quantitative data were used to supplement the qualitative data. Researcher triangulation is the
involvement of more than one researcher in the stages of data collection, analysis and interpretation
(Baskale, 2016). The applications were carried out by the first and third authors of the research,
and the process was interpreted from an objective point of view. In addition, the scale used in the
quantitative phase of the study is a reliable and valid data collection tool.

Ethical Principles:

“Attitude Scale Towards Teaching Profession” was used with the permission of Ustiiner, who
developed the scale. Apart from this, the participants were informed about all the data to be collected
during the research and their consent was obtained. In addition, the names of the participants were
kept confidential throughout the reporting period and each of them was coded from T1 to T12. T1
represents the youngest participant, and T12 is the oldest participant.

Application Process:

Creative drama was carried out in the Special Teaching Methods course in the autumn
semester of the 2016-2017 academic year. The application lasted 8 weeks, 26 hours. The application
took place in the drama hall and in the classrooms.

Different creative drama techniques such as role-playing, improvisation, simultaneous
improvisation, whole group improvisation, freeze image, gossip ring, role cards, split screen, phone
calls, and conscience alley were used in the lessons. In addition, photographs, newspaper news,
and videos were also used as teaching materials. After the session plans were developed, they
were checked by the supervisor in the field of creative drama. The supervisor gave feedback about
activity durations and names, outcome-activity compatibility. The session plans were designed and
implemented considering the preparation-warming up, animation and evaluation phases of creative
drama.

Results

In this section, in line with the research questions and aims, findings related to ‘professional
skills’and ‘attitudes and values’ competence areas of teacher professional competencies are presented.
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Professional Skills

Creative Drama in the Process of Establishing Learning Environments

Establishing Learning Environments is one of the competencies in the Professional Skills
competence area within the scope of teacher competencies. Since the creative drama method was
used in this study, it was observed that the pre-service teachers frequently stated the use and role of
this method and the activities carried out with this method in the lesson in the learning environment.
In this context, the categories obtained from weekly diaries and interviews are listed below (See
Table 2).

Table 2. Contribution of Creative Drama Method to Teaching Process

*  Considering that it can be used when teaching foreign language subjects,

*  Considering that it will contribute to the development of speaking skills,

*  Considering that it will contribute to the motivation of students,

*  Considering that it will increase students’ willingness to learn,

*  Considering that timid students will participate in the lesson,

*  Considering that introductory activities can also be used to learn about students’ interests, wishes and
abilities,

*  Considering that it can be effective in reducing prejudices that German is a difficult language,

*  Considering that it will contribute to the correct use of gestures and mimics,

e Considering that it will contribute to vocabulary teaching,

*  Considering that it will contribute to the development of writing skills,

*  Considering that it will contribute to pronunciation teaching,

*  Considering that they can use group enactments in their own lessons,

*  Considering that it can be used to attract and maintain students’ interest,

*  Considering that it can ensure that learning is permanent.

In Table 2, it can be seen that pre-service teachers have ideas about using the creative drama
method in the learning process. They stated that they see many different activities in this course and
that they will use these activities in their professional lives; if they use it in their own courses, “the

course will get away from monotony”, “learning will be permanent”, and “ students’ willingness to
learn and active participation will increase”.

Most of the participants stated that creative drama is a suitable method for foreign language
teaching. The participants also expressed their opinions about whether they could apply the activities
used in their own lessons and if so, for which groups they would be more suitable. One participant,
who wrote his thoughts about the use of creative drama in the teaching profession in his diaries all
week, made the following sentences about the benefits of creative drama: “The most important thing
is that the creative drama course offers us alternatives that we can apply in the field of teaching. It
helps us to understand the other side (students) and teach them to comprehend something in this way”
(T10, 3). Another pre-service teacher expressed her opinion on the subject as follows: “I understood
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the importance and benefits of the drama course and that we can “use” and benefit from what we
learned here when we will become teachers” (T11).

It was also mentioned that role plays are an effective method in foreign language teaching,
especially in developing speaking skills. In the diaries of a few of the participants, it was observed
that they talked about how they would use the activities they carried out when they became teachers.
In this context, the opinions of a pre-service teacher about how she would implement an activity she
experienced in the session in her own lessons in the future and how she would apply this activity in
her own lessons are as follows:

As we have done in our session in the foreign language class, I can hang on the
walls, for example, pictures of the seasons and a blank sheet of paper and ask the
students to write the first words that come to their minds about the picture they are
closest to when I stop the music, then I can collect these pictures and writings as
our leader did and divide the students into groups and give each group a picture and
ideas and ask them to write a diary about their subject within the group (T1).

It was suggested that drama activities, especially the games and activities carried out in
warm-up activities, can be used in teaching foreign language subjects. The participants highlighted
that such activities would motivate the students and increase their willingness to learn. They predicted
that warm-up activities would be useful to ensure or increase the participation of timid students in the
teaching process. It was thought that the acquaintance activity with nouns and adjectives could also
be done with the adjectives in teaching German.

One participant stated in his/her weekly diary: “Considering that German is approached with
prejudice, it is often called a difficult language, I think that if this method is applied, it can also reduce
prejudices against this language” (T5) and pointed out that using creative drama method in lessons
can be effective in reducing students’ prejudices against the language learned.

In addition to warming-up activities, the pre-service teachers consider that enactments and
improvisations can also be used to improve students’ speaking skills. It is also mentioned that they can
be used especially in classes with relatively high language levels. In addition, one of the participants
indicated that the correct use of gestures and mimics is among the features that a foreign language
teacher should have and pointed out that creative drama practices would be useful for the teacher to
gain this feature and to reinforce the subjects to be taught.

The participants were a group of pre-service teachers who took this course without having
sufficient knowledge and experience about creative drama; most of them had only heard of creative
drama as a concept and did not have enough knowledge about classroom practices. For this reason,
the participants mostly emphasized the fact that creative drama is a practice-oriented course. In this
context, the participants presented their impressions about the creative drama course as “a subject
can be explained in a different way other than presentation”, “it can be applied in teaching theoretical
subjects”, “how the application can be realised”, “an instructive course can also be fun”, “learning by

9 ¢

doing-living”, “it is possible to learn by having fun by playing”.

Managing Teaching and Learning Processes

The pre-service teachers also expressed their views on managing the teaching process in
their weekly diaries and interviews, and the data obtained on this subject were listed as follows
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(Table 3). In this context, it is seen that the participants tried to find answers to many questions such
as ‘What kind of a teacher should be?’, “What should be paid attention to?’, ‘How to behave in an
unexpected situation?

Table 3. Managing Teaching and Learning Processes

*  Recognising the importance of doing something in a planned way,

*  Thinking that it is the teacher's duty to involve the student in the lesson,

*  Recognising that it is important to keep the student interested,

*  Noticing the importance of classroom management,

*  Realising that the teacher should be creative in preparing and using materials,

e Understanding that having knowledge and transferring knowledge are different from each other,

* Having a prediction about how to deal with the problems that the teacher will face.

According to Table 3, it is seen that pre-service teachers realised the importance of planning
the teaching process, ensuring students’ participation in the lesson, attracting students’ attention,
classroom management, and creativity in preparing, and using materials. In addition, pre-service
teachers mentioned that they understood that having knowledge and transferring knowledge are
different from each other in the education process and that they had foresight about how the teacher
brings solutions to the problems he/she encounters. One pre-service teacher stated in her diary that
she realised the importance of the lesson plan and the preparation process for the lesson after the
drama leader shared the lesson plan with them:

1 liked it very much when our leader shared her “lesson plan” with us during the
lesson. I saw how much work was put in here. Everything was arranged according
to a plan (the words to be said in the activities, the background music, the materials
to be used). Teaching is not just about coming to class and transferring information,
the preparation is also very important and I realised that it is not easy at all (T11).

One of the participants evaluated the purpose of the warm-up activities as follows: “From our
point of view, this warm-up activity was a fun activity for following the rules, collecting attention,
developing strategies, and determining rules” (T10) and stated that teachers can use these activities
while determining the rules in their own classes as follows:

From the teachers’ point of view, the first thing that came to my mind was that
teachers should apply these rules in the learning environment. In order to prevent
undesirable behaviours in the classroom, the teacher determines the classroom rules
at the beginning of the term, and even teachers with a democratic understanding
determine these rules together with the students and thus prevent undesirable
behaviours from the beginning of the term (T10).

Although the participants were teacher candidates, their main task and experience throughout
their education and training life was being a student. Some of the participants became aware of the
fact that they were teacher candidates by taking on teacher roles during the education process. In this
way, they had the opportunity to question whether they would be a good teacher or not. In addition,
it is seen that they became conscious of the difficulties of being a teacher. The statements of a pre-
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service teacher about this situation are as follows: “Okay, well, we were students too. We used to
analyse teachers, etc. but when you become a teacher, you really and always have to have an answer
to give to the student.” (T7)

Attitude and Values

This section consists of sub-dimensions such as ‘approach to students’, ‘communication and
co-operation’, ‘personal and professional development’ and ‘attitude towards the profession’.

Approach to Students

In their weekly diaries and interviews, the participants frequently stated that their awareness
of the teacher-student relationship had increased, and the categories obtained in this context are listed
below (See Table 4):

Table 4. Approach to Students

*  Being aware of the approach to the student,
*  Realising the need to be moderate towards the student,
*  Realising that all students should be treated equally ("not to discriminate"),

*  Being able to put oneself in the place of the student, realising the necessity of gaining empathy skills in
this regard,

*  Recognising the importance of gaining the love and respect of the student,

»  Noticing that the relationship between student and teacher should be within the framework of love and
respect,

*  Gaining experience on how to overcome problems (understanding different student characteristics,
seeing possible teacher reactions),

*  Realising the types of problems encountered by the teacher in communication with the student,

*  Recognising the necessity for teachers to be open to criticism and accept criticism.

According to Table 4, the participants had the chance to think and experience the student-
teacher relationship by taking the roles of student or teacher in the animations. As a result, they
evaluated the student from the perspective of the teacher.

Participants reported that a teacher can learn about students’ interests, wishes and abilities
through introductory activities and warm-up activities. The following quote from a participant can
be given as an example: “The warm-up activities before the drama gave us the opportunity to get to
know each other better. We actually talked about our own characteristics with these little games. If
we evaluate this in terms of education and training, it will provide great help for a teacher in learning
the interests, wishes, and abilities of students” (T10).

The participants stated that when they took on the role of a teacher, they also had predictions
about which student behaviours a teacher might get angry at. The comments of two of the pre-service
teachers on this issue are as follows:

1t is only in your role as a teacher that you realise how offensive a spoilt student’s
behaviour towards a teacher is to the teacher, you say that it really offends the other
person (T9).
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Developing empathy skills by getting into roles. I believe that this activity is a very
useful lesson for pre-service teachers and educators in general because an educator
should be able to put himself/herselfin the shoes of his/her students and communicate
with them successfully (T4).

Another contribution of the training process to pre-service teachers is that it enables the
participants to reflect on the teaching profession.

Communication and Collaboration

In the ‘Attitude and Values’ competency field of teacher competencies, ‘Communication
and Collaboration’ is defined as a sub-competency. In this study, findings related to the indicators of
this sub-competency such as understanding the importance of being respectful in communication,
understanding the importance of listening, understanding that people around them should be given
more opportunities to express themselves, developing cooperation skills, understanding that style is

important in communication, and giving ideas about how to speak in society were found.

Effective Communication Methods and Techniques: Teachers’ taking care to use effective
communication methods and techniques, which is mentioned in the communication and cooperation
sub-competencies within the scope of Teacher Competencies, is among the highly qualified teacher
characteristics.

It can be said that a pre-service teacher (T1) who said “I think that students can express
themselves better with this method. It will provide the opportunity to express themselves with
gestures and mimics even if they do not like to speak, which can be motivating for timid students”
who sees creative drama as an effective communication tool.

Enhancement of Awareness of Group Communication Skills

Participants frequently mentioned the contributions of the creative drama method to group
communication such as getting to know each other, reducing conflicts within the group, discovering
different aspects of group members, group cohesion and socialisation. In addition to these, the
findings given in Table 5 have been reached that the awareness of pre-service teachers about group
communication skills has increased.
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Table 5. Enhancement of Awareness of Group Communication Skills

*  Realising that there is a role-task distribution within the group,

*  Trying to distribute roles within the group (e.g. not always coming forward on the same topic, trying to
create a balance within the group, being the one who offers an opinion when there is no opinion, being
the one who adds a topic to the conversation, commenting, criticising),

*  Understanding of group dynamics (e.g. the one with the higher mood leads the group upwards, sharing
responsibility, taking the place of the passive person, attributing responsibility to oneself to be active),

*  Learning to work in a group,

*  Learning to work more harmoniously in a group,

*  Developing the ability to adapt to different groups,

*  Understanding the importance of defending one’s own opinion with reasons in a group,

*  Recognising that the health status of group members affects the session and communication,
*  Recognising the effect of group work on motivation,

*  Recognising the result - the positive effect - of acting as a group,

*  Realising the importance of harmony within the group.

According to Table 5, small group activities, which are frequently used in drama lessons,
have raised participants’ awareness about the necessity of effective division of labour within the
group and working in harmony with the group.

One of the biggest gains of this practice was the socialisation of the group. The pre-service
teachers reported that they were in an open conflict before the creative drama practice started. For
this reason, the coming together and socialisation of this group, the formation of a sincere classroom
environment, the observation of harmony for the first time, and the reduction of conflict are perceived
as very important by the participants. The opinion of a student regarding this is as follows:

Maybe there are only 10 of us, but for 3 years we were always in groups within
ourselves, there was never any unity in the class, even if it was tried, somehow there
were some people who did not want to adapt, because we did not have a lion in our
heads, but now we do (T2).

One of the most frequently articulated issues by the participants is that they have now
realized the strengths, weaknesses and talents of their friends. In the diaries, many features such as
improvisation skills, personal characteristics, and hobbies of the group members were expressed.
The activities in which the groups recognised each other were the warm-up games in the first two
weeks. Other factors that enabled the group to cohesion were the randomly formed groups and their
sharing within the group. The pre-service teachers realised the importance of harmony in group
work during small group work in the classroom. In this regard, it is seen that the pre-service teachers
mostly mentioned the groups that they harmonised with and did not express the opposite situation.
Following is a participant’s comment about achieving harmony within the group:

Even if not everyone works separately, everyone has a task in the group. For
example, when a reluctant friend looks at other friends, they encourage him [the
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reluctant person] because they have already fulfilled their duties. In other words, he
immediately takes on his own role so that he can do his best (T1).

The pre-service teachers expressed that the activities in the course carried out with creative
drama method had positive effects on social communication within the group; in their weekly diaries,
one of them wrote: “It was a nice game to strengthen social communication within the group. This
activity can be used to solve problems between students in the classroom environment.” (T10) and
“I still think the biggest feature of the drama lesson is that it keeps the class united and alive. In fact,
I can say that the class was mostly the most social day.” (T8). In addition, it is understood that the
participant who said “I got to know my friends, more precisely, I had the chance to get to know and
see their characteristics a little better” (T1) in his weekly diaries had the opportunity to get to know
the group members more closely in creative drama activities.

Empathy and Tolerance in Human Interactions: A sub-indicator of Communication and
Collaboration proficiency is that a teacher is able to take as basis empathy and tolerance in human
relations. It was observed that the participants became aware of the skills that would support the
effective communication process during the training process given with creative drama (See Table 6).

Table 6. Empathy and Tolerance

e Learning not to react without understanding the other person thoroughly,

*  Realising the importance of empathy,

*  Trying to be empathetic (Trying to understand your friends around you more,

*  Understanding people better,

*  Realising that empathy is not as easy as it seems,

*  Recognition of the need for harmony and trust in order to be able to empathise,

*  Being able to look at an event from another point of view, seeing that there are different points of
vView,

»  Starting to think more positively about other people.

When the table is reviewed, it is determined that the most important communication skill that
the participants realised was empathy. In addition to being able to empathise in communication, most
of the pre-service teachers stated that thanks to the practices, they were able to look at events from
different perspectives, started to think positively about other people, and thus became more tolerant.
The comment of a participant who thought that creative drama activities contributed to empathy and
tolerance is as follows: “These activities taught us to think and look from another point of view, to
think and act like the other person and to adapt. In addition, these activities gave us the ability to learn
the movements, thoughts, imagination and the world in which an individual lives.” (T4)

Sharing Knowledge and Experience with Colleagues: Within the scope of the study,
findings related to sharing knowledge and experience with colleagues, which is one of the indicators
of communication and cooperation sub-competency area, were obtained. In this context, pre-service
teachers reported that through creative drama activities, they gained awareness about communication
with other teachers and what to do in case of problems; they had the opportunity to think about how
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their relations with the principal should be in the profession; they became aware of the elements other
than students (other teachers, administrators, parents, etc.) in the teaching-learning process.

However, it was observed that the participants’ awareness of the fact that they would have
roles outside the classroom environment in the teaching profession increased (Table 6). It was
revealed that the fact that pre-service teachers took courses on the duties and responsibilities of the
teacher in the classroom during their education did not give them enough ideas about what kind of
social environment the teaching profession would provide them. For this reason, focusing the content
of the sessions on teacher roles outside the classroom enabled them to look at the teaching profession
from a wider range. It is determined that the ideas of pre-service teachers are concentrated on the
triad of colleagues, principals and parents. The opinions of two participants regarding this are as
follows:

Maybe we will encounter different people with very opposite characters and we have
to cope with them and it will not be easy (T10).

1 realised the possible events that can be encountered in the roles of teacher, student,
parent, principal, and teacher friend in a group of two (T12).

Proper and Effective Use of Turkish: Teachers’ ability to appropriate and effective use of
Turkish (C3.1) is one of the indicators of communication and cooperation sub-competency. The
findings given in Table 7 regarding the development of the participants’ language skills were obtained.

Table 7. Development of Language Skills

*  Development of speaking skills,
e Development of listening skills,
*  Development of writing skills,

*  Contribution of diaries to Turkish language development.

When the table given above is evaluated, it is clearly recognised that the activities in this
course, which was taught with the creative drama method, contributed to the Turkish language
development of the pre-service teachers and to the development of speaking, listening and writing
skills, which are among the basic language skills. Considering that most of the pre-service teachers
participating in the study are bilingual, but their pre-university education life was spent in Germany,
it is quite remarkable that they have become better able to use the Turkish language as well as their
development in other communication and cooperation competence indicators and it has an important
place in terms of the professional development of the participants.

Personal and Professional Development

‘Personal development’ is defined as a sub-competency in the ‘attitudes and values’
competence area of teacher competencies. In this context, it is an indicator of competence for a
teacher to engage in activities to improve himself/herself personally. In this study, creative drama
was found to be an important activity to support teachers’ personal development. The findings
showed that creative drama contributed to the personal development of each pre-service teacher.

These contributions are “self-knowledge”, “self-confidence”, “cognitive flexibility” and “emotional
awareness” and are given in detail in Table 8.
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Table 8. Contributions of Creative Drama to Personal Development

Self-awareness

*  Recognising their strengths and weaknesses (e.g. Difficulties with concentration in attention games,
low self-expression skills in writing),

*  Gaining awareness of creativity and role-playing skills in animations.

Problem-solving skills
*  Gaining the ability to move spontaneously,
e Improving problem-solving skills (problem-solving orientation),

*  Acquiring skills in conciliatory approach.

Improvement of self-confidence

e Self-expression,

* Increased willingness to volunteer in activities,
e Increased assertiveness,

*  Being able to express their ideas freely,

*  Coping with excitement,

¢ Reduced inhibitions,

*  Having the courage to act in public.

Emotional awareness

* An increase in life energy,

¢ Reduced stress level,

* Increased level of happiness,

*  Learning to follow your dreams,

*  Recognizing that you can make changes in your life.

Cognitive flexibility
*  Being able to look from different perspectives,
»  Not putting opinions into a certain mold,

*  Being open to innovations.

Through the activities in this course, the pre-service teachers noticed their strengths,
weaknesses and areas open for improvement. One pre-service teacher stated that she would like to
develop her future skills as follows:

“Why shouldn t I write short scripts? ... Yes, [ would like to, very much, because you
don 't know how much you will like something you haven t tried, no matter how much
you want to do it. It gave me the opportunity to try, to write something and play it. It
gave me the opportunity to try to play. Now I am asking myself why not” (T3).

The statement of a pre-service teacher (T4) who made a self-evaluation at the end of the
creative drama session as follows: “In this session, I realised how strong my imagination is and
I understood that I can suddenly invent a role if it is an event in my life or an event I witnessed”
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indicates that this individual found the opportunity to discover his/her strengths through creative
drama activities.

A participant (T10), who stated that he had difficulty in acting in the role-playing activities
as follows: “At the same time, it showed me how difficult it was to reflect something and how much
I had retreated into my own shell.”, expressed the difficulties he experienced in activities requiring
creativity as follows: “I recognised that it is not easy to generate ideas spontaneously and that my
other friends are more talented in this regard. I realised that [ am not a creative person, at least when
it is not planned and programmed, it is difficult for me.” From this statement of the pre-service
teacher, it is understood that they had the opportunity to self-evaluate with creative drama activities;
to identify the areas where they had difficulties and to discover the aspects they needed to improve.

However, pre-service teachers’ expressions about problem-solving skills are seen as an
indicator that can be handled within the scope of personal and professional development competence.
“Producing a spontaneous solution to a problem that has occurred at that moment should be among
the characteristics that a teacher should acquire. Managing a group means being able to control and
cope with crisis situations other than lesson situations.” It is understood that a pre-service teacher
(T9) defines problem-solving skill as a competence indicator.

According to pre-service teachers, another personal development competence indicator
is the increase in self-confidence. In this context, it was determined that creative drama activities
contributed to the development of self-confidence of the participants in terms of self-expression,
increasing the desire to volunteer in activities, increasing assertiveness, expressing their ideas freely,
coping with excitement, decreasing timidity, and showing courage to appear in front of the society.

In addition, there were some participants who evaluated the warm-up activities and
animations in terms of developing emotional awareness. In this context, in the evaluations of pre-
service teachers, there are statements about increasing life energy, decreasing stress levels, increasing
happiness levels, learning to pursue their dreams, and realising that they can make changes in their
lives. As an example, the following words of a pre-service teacher (T4) can be given:

1 saw how well my friends got to know me. How well they portrayed the excessive

hand and arm movements I made while speaking, that I had difficulty in explaining

the rules of grammar even though I spoke German fluently, and that I was a lover

of Ankara. What a nice feeling it was to be so well known. This event changed my

perspective and taught me a lot. At first, [ learned that I was loved, I learned not to

give up.

Another participant (T9) expressed the effect of creative drama on emotional awareness by
saying “It was a very nice feeling to be able to play a role here, to pass that emotion to the audience
and to realise it”. Another indicator categorised within the scope of personal and professional
development sub-competency is the acquisition of cognitive flexibility by pre-service teachers. In
this context, concrete examples such as looking from different perspectives, not putting thoughts into
a certain mould, being open to innovations were given for the contribution of the training process to
the cognitive flexibility of the participants.

123



Diirdane Lafci-Tor & Pinar Ozdemir-Simsek & Yasemin Acar - Yaratici Drama Dergisi 2023, 18(2), 109-134

Attitude toward Teaching Profession

The first research question was about testing whether the creative drama method creates a
change in the attitudes of teacher candidates towards the teaching profession. Therefore, Dependent
Samples T test was applied (Table 9).

Table 9: T-Test Results for Deependent Samples

t df

Shallow. (2-tailed)

Pair 1 pretest-posttest -.335 11

744

The results showed there is no significant difference between the two measurements [t =-
.335, p> 0.05]. This result indicated that the creative drama course and this method do not affect
teacher candidates’ attitudes toward the teaching profession. This result led the researchers to
perform a descriptive analysis of each item in the Attitude towards Teaching Profession Scale. Table
10 showed the mean and standard deviation values for each item of the scale and the first-test-posttest

mean differences.

Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession

Scale items SD M M.ean
Difference
1 Even the thought of being a teacher appeals to Before 1,443 3,417
me. After 1,485 3,750 0333
2*  The teaching profession is not boring to me. Before 1,240 4,083
After 1,505 3,917 0166
3 I like to be a teacher myself. Before 1,155 3,667
After 1,030 4,167 0200
4 If I had to choose a profession again, I would Before 1,749 2,833
still choose teaching. After 1,186 3,167 0.333
5% I think teaching is a profession for me. Before 1,303 4,333
After 1215 4,250 0083
6* I think teaching suits my lifestyle. Before 0.996 4,417
After 1240 4,083 0333
7* I think teaching suits my personality. Before 1,403 4,167
After 1,349 4,000 o-1e7
8% 1 do not regret choosing the teaching profession. Before 1,658 3,750
After 1,231 4,333 0283
9 I believe that I will be successful in teaching. Before 1,311 3,917
After 1,231 3,667 0230
10 Tam pleased to have chosen this department, Before 1,382 3,500
which is related to the teaching profession. After 1,545 3,750 0.250
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Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession (Devamu)

Scale items SD M M.ean
Difference
11 Ibelieve that I can overcome the difficulties I Before 1,155 3,667
will encounter in the teaching profession. After 1,115 3,833 0.166
12 I would like to teach even under difficult Before 1,231 3,333
conditions. After 1,084 3,583 0250
13 I am confident about the requirements of the Before 1,165 3,583
teaching profession. After 1,155 3,367 0.083
14 Ithink I have a special talent for teaching. Before 1,240 2,917
After 1,240 3,417 0500
15* T think teaching is the right profession for me. Before 1,505 3,917
After 1,403 4,167 020
16 I think that teaching will give me opportunities Before 1,215 3,750
to produce and create something. After 1,337 3,833 0.083
17 Ibelieve that I can carry out teaching in a Before 1,230 3,667
professional way. After 1,485 3,750 0.083
18  The thought of teaching people something they =~ Before 0.905 4,500
don’t know makes me happy. After 1,215 4,250 0230
19 I sympathize with people who teach. Before 1,206 4,000
After 1,030 4,167 0-166
20* It doesn’t scare me to think that I will be a Before 1,288 4,250
teacher. After 1,311 3,917 0333
21* I would recommend teaching to those who have  Before 1,303 3,667
to choose a profession. After 1,240 3,383 -0.284
22 Ithink there is a lot I can do when I become a Before 1,138 3,750
teacher. After 1435 aee7 008
23 Working conditions of teaching are attractive to  Before 1,073 3,667
me. After 1,303 3,333 0-333
24 I care about being successful in teaching Before L,115 3,833
professional knowledge courses. After 1,379 3,917 0.083
25  1enjoy chatting with people who teach. Before 3,311 3,917
After 1,206 4,000 0.083
26 Idiscuss and talk about education, learning, Before 0.577 4,167
teaching, and teaching. After 1,215 3,750 -0.416
27  Ithink I will be a knowledgeable and competent Before 1,055 3,750
teacher. After 1,435 3,667 0083
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Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession (Devamu)

. Mean
Scale items SD M .
Difference
28  Ibelieve that teaching will give me prestige in Before 1,243 3,500
. -0.333
society. After 1,115 3,167
29  Ideliberately and willingly chose the teaching Before 1,505 3,916
program that I am currently studying. After 1,497 3667 -0.250
30* I am not worried about the teaching profession ~ Before 1,467 3,167
giving me difficulties. After 1,115 3167 0
31 Ifind it proud to direct people’s lives through the Before 1,267 4,167
education I will teach as a teacher. After 1,030 4.167 0
32* 1 like to talk about education, learning, teaching, Before 1,311 4,083
. -0.416
and teaching. After 1,670 3,667
33 Ibelieve that when I become a teacher, I will be  Before 1,288 2,750
given sufficient value by the environment. After 1,240 3083 0.333
34  The continuity of the teaching profession gives ~ Before 1,083 3,417
0.083
me confidence. After 1,168 3,500

* Marked items are negative items in the original scale. Here it has been converted to be positive to avoid
ambiguity.

When the descriptive statistics in Table 10 are examined, the arithmetic mean for 17 attitude
items (M1, M3, M4, M§, M10, M11,M12, M13, M14, M15, M16, M17, M19, M24, M25, M33, M34)
increased, for 15 attitude items (M2, M5, M6, M7, M9, M18, M20, M21, M22, M23, M26, M27,
M28, M29, M32) decreased and the arithmetic mean for two attitude items (M30, M31) remained
equal. The fact that the number of items in which the average increased and decreased was close to
each other shows the reason why there was no change in attitude.

The attitude items with the highest increase in the average are listed as follows: I do not
regret choosing the teaching profession (MS), I feel like being a teacher (M3), I am confident
about the requirements of the teaching profession (M14). These items were pursued respectively
by the following items: Even the thought of being a teacher appeals to me (M1), if I had to choose
a profession again, I would still choose teaching (M4), I believe that my environment will give me
sufficient value when I become a teacher (M33), [ am a teacher. I am pleased to have chosen this
department related to my profession (M10), I would like to teach even under difficult conditions
(M12), I think teaching is a suitable profession for me (M15).

The items related to the two attitudes that the average decreases the most are as follows:
‘I discuss and talk about education, learning, teaching and teaching (M26)’, ‘I like to talk about
education, learning, teaching and teaching (M32)’. These items are respectively followed by the
items “I think teaching is suitable for my lifestyle (M6)’, ‘I am not afraid to think that I will be a
teacher (M20)’, ‘Working conditions of a teacher appeal to me (M23)’, ‘I believe that teaching will
make me respectable in society (M28)’, ‘I would recommend teaching to those who are in a position
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to choose a profession (M21)’, ‘I believe I will be successful in teaching (M9)’, ‘the thought of
teaching people something they do not know makes me happy (M18)’, ‘I chose the teaching program
knowingly and willingly (M29)’.

These findings show that prospective teachers’ attitudes towards the teaching profession are
positive, but their perceptions about different aspects of the profession differ.

These findings obtained from quantitative data show that pre-service teachers’ attitudes
towards the teaching profession are positive, but their perceptions about different aspects of
the profession differ. In support of the quantitative findings, it was also found that there was a
differentiation in attitudes towards the teaching profession in qualitative data and the findings are
presented in Table 11.

Table 11. Attitudes towards teaching profession

*  Recognising the difficulties of teaching profession,

*  Realising that the teaching profession is more difficult than you imagine,
*  Not feeling like a teacher,

*  Realising that the teacher is the decision maker,

*  Being aware of the teacher's roles,

*  Realising that the teacher should be knowledgeable in his/her field.

*  Realising that the teacher should be differentiated,

*  Realising that the teacher has duties and responsibilities outside the teaching dimension.

The table shows that the participants’ awareness of the difficulties of the teaching profession
and the roles and responsibilities of the teacher has improved.

“In this regard, I learned for myself how difficult the teaching profession is and how difficult
it is to manage the class when we are in that environment. But I think we will realise this fully
when we are employed in the profession. I am happy that I chose this profession and I hope to do it
properly.” It is understood from these utterances of a pre-service teacher (T10) that he was pleased to
have chosen this department related to the teaching profession.

The statement of another pre-service teacher (T4) as “I learned how to behave when I become
a teacher in the future and what to avoid, that is, what to avoid in order not to be a dinosaur teacher”
indicates that he has formed his foresight about good teacher behaviours and what to pay attention
to while differentiating in the teaching profession over the years. Similarly, the pre-service teacher
who lists the characteristics of the ideal teacher as “should be democratic, should take into account
the interests, wishes and needs of the students, should be understanding, should come prepared for
the lesson, should not discriminate, should take into account individual differences, etc.” is aware of
the responsibilities that the teaching profession imposes on the individual.

It is thought that a pre-service teacher who said “It made me think about what a teacher’s
duties are, what he/she does and how he/she behaves” during the end-of-session evaluation (T10)
gained awareness about teacher roles.
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Discussion and Conclusion

This study showed that a course taught with creative drama method on the theme of teaching
had an effect on the sub-dimensions of ‘professional skills’ and ‘attitudes and values’ of pre-service
teachers’ teacher efficacy areas. In this section, the findings obtained from this study will be discussed
in the light of existing research.

The use of creative drama method in teacher education increases teacher quality (Omeroglu,
2002). Creative drama has a strong role in ensuring pre-service teachers’ self-efficacy and identity
development in the professional field (Kereks & King, 2010). In this study, pre-service teachers
were able to acquire outcomes that support professional development such as ‘comprehending the
teacher-student relationship’, ‘realising the responsibilities of the teacher inside and outside the
classroom’ and ‘realising the difficulties of the teaching profession’. Similarly, Cayir and Gokbulut
(2015) developed a creative drama course programme for classroom teaching candidates in the field
of personal development from teaching professional competencies. After this course, in line with the
opinions of the participants, ‘approach to teaching profession’ came first in the opinions regarding
the contributions of creative drama. After this application, pre-service teachers felt themselves more
ready for teaching, realised the possible problems and solutions that teachers may encounter, and
expressed that their positive feelings towards the profession increased. Again, in the study conducted
by Akdemir (2020), the students who participated in the creative drama course stated in the interviews
that the course was useful in adopting the teaching identity.

In creative drama-based courses, pre-service teachers also experience many techniques and
strategies that they can use in the future. The use of a teaching strategy can enable a pre-service
teacher to gain self-efficacy and a positive attitude towards using different approaches in teaching
(Evers et al., 2002; Lee et al., 2013). For example, Bircan and Kili¢ (2013) and Maden (2010) found
that Turkish teachers’ self-efficacy levels for using creative drama method in their own lessons were
at a moderate level, while Ceting6z (2012) found that the level of preservice preschool teachers was
at a good level. At the end of an interactive drama-based professional development programme,
it is obvious that not all teachers can use drama as a teaching tool at the same level (Cawthon &
Dawson, 2009). However, it is important that creative drama programmes motivate teachers and
pre-service teachers to use this method and positively affect their attitude towards the course. In
the literature, there are studies showing that the attitude towards creative drama is high (Bas¢1 &
Gilindogdu, 2011; Namdar & Kaya, 2018) and sample drama practices increase self-efficacy towards
using this method (Karacil Kiligaslan & Yayla, 2018b; Namdar & Kaya, 2018). In this context,
it is important to continue to include creative drama practices in teacher training. Tanriverdi and
Apak (2013) determined the most frequently cited teacher competencies as ‘flexibility’, ‘tolerance’,
‘impartiality’, ‘content knowledge’ and ‘communication skills’ in their study conducted with pre-
service teachers and teaching staff in order to evaluate teacher training programmes. In order to
provide these competencies, professional knowledge, art and philosophy courses came to the fore.
Similarly, Akin- Sabuncu and Ok (2021) examined the effectiveness of the programme in terms of
improving the qualifications of classroom teachers and found that most of the pre-service teachers
defined the drama course as an effective and necessary course.

The creative drama method does not only have an effect on pre-service teachers and teachers.
In their meta-analysis study, Akdemir and Karakus (2016) looked at the effect sizes at the education
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levels where creative drama was applied and found that the highest effect size was at the primary
education level and the lowest effect size was at higher education. This result also shows that the
creative drama method has an effect on academic achievement at different levels at all levels. In
addition to academic achievement, creative drama has positive effects on many areas such as English
speaking skills at the K12 level (Kili¢ and Tuncel, 2009), professional maturity level (Karatas and
Yavuzer, 2009), coping skills with cyberbullying (Karaosmanoglu et al., 2022). For this reason, every
pre-service teacher should have creative drama method knowledge and application skills. After this
study, it was revealed that pre-service teachers adopted creative drama methods and techniques and
thought of using them when they became teachers.

Although the creative drama course has a positive effect on the acquisition of positive
attitudes towards many courses, it was concluded that it did not significantly affect the attitudes of
pre-service teachers in this study. This finding contradicts the findings of many quantitative studies in
the literature where teacher attitudes were measured (Dikmen & Tuncer, 2018; Kozikoglu & Goniilal,
2020; Ozkan, 2012). Although it contradicts other studies, this finding is an expected result after
this course that aims to increase awareness of the teaching profession. With this teaching-themed
course, it was aimed to reveal the difficulties faced by teachers, show the responsibilities of teachers,
and make them realise that teaching is not only about teaching. In this respect, the decrease in the
arithmetic mean value of the items such as ‘I think that teaching is a profession for me (M5)’, ‘I think
that teaching is suitable for my lifestyle (M6)’, ‘I think that teaching is suitable for my personality
(M7)’, ‘I chose the teaching programme I am currently studying knowingly and willingly (M29)’
may indicate that the objectives of the course have been achieved.

This study revealed the positive effect on pre-service teachers’ communication skills as
well as their professional skills and attitudes. Pre-service teachers stated that they improved in four
basic areas of communication skills. In order to determine the effectiveness of creative drama in
improving communication skills, many experimental studies were carried out with participants
from different levels and departments: 1st-year students studying in the Department of Social Work
(Ciftci & Altinova, 2017), senior primary teacher candidates (Karacil Kiligaslan & Yayla, 2018),
psychological counselor, preschool and primary teacher candidates (Dereli, 2018), teachers (Binici),
primary classroom teacher candidates (Dere, 2019), Turkish teacher candidates (Sengiil & Unal,
2018), students from the Department of Child Development and Education (Arslan et al., 2010). As
a result of all these studies, it was observed that the participants’ communication skills increased.
In addition to these studies, Kara and Cam (2007), as a result of an experimental study conducted
with pre-service science teachers, found that creative drama practices were effective on group work
and execution skills, relationship initiation and maintenance skills and self-control skills of the
participants in the experimental group. The positive effect of creative drama on communication skills
is important in terms of increasing teacher quality.

In this study, it was also observed that the creative drama method contributed to the personal
development of pre-service teachers. Thanks to the creative drama method, it was revealed that
pre-service teachers had the opportunity to get to know themselves more. Pre-service teachers’ self-
confidence, cognitive flexibility, and emotional awareness levels increased more. Similar results were
obtained by Hasirci et al. (2008) in their study in which they asked 258 prospective teachers about the
contributions of Drama in Primary Education courses. According to the results of this study, it was
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seen that the drama method contributed to the individual and academic development of pre-service
teachers. Individual gains include interpersonal communication, self-awareness, aesthetic thinking,
critical thinking, using the body, and social change. In addition, Yeler (2018) found that creative
drama had a positive effect on the personal, professional and social development of pre-service
social studies teachers in line with their views on the creative drama-based Human Relations and
Communication Course. In addition to these studies, Antepli and Korkmaz (2009) applied the Social
Comparison Scale to 85 pre-service teachers before and after the creative drama course and found
that the drama course positively affected pre-service teachers’ self-perceptions.

Recommendations

As in all professions, the teaching profession requires qualifications and competencies
specific to its field. In this context, it was revealed that the creative drama-based course was effective
in the acquisition of the general competencies of teachers (General Directorate of Teacher Training
and Development, 2017). It can be said that this effect is the result of a creative drama course in
which a prospective teacher takes the role of a teacher and faces many situations and problems.
Again, the fact that it is a course based on interaction and where different perspectives emerge may
strengthen this effect. In this direction, In this direction,

*  The inclusion of a teaching-themed course in the first years of teacher education
programs may enable prospective teachers to internalize the teaching profession in
the first years of their education and to graduate from their programs with higher
awareness.

*  The theme of teaching can be addressed in some Professional and Field courses in
teacher education program. For example, “teaching as a profession” can be chosen
as the theme and activities can be planned and implemented while teaching drama
methods and techniques in the Drama in Education course.

* In order for creative drama studies to be effective, examples taken from real life
will be useful for prospective teachers. In this study, examples were obtained from
newspapers, teachers as primary sources, and books containing teacher memories.
For this reason, it will be effective to select sample events and sections from real
teacher life for re-enactment studies.

»  The visuals, pictures, and posters used in the creative drama course appeal to many
senses and keep the participants active in terms of both cognitive and affective aspects
and psychomotor skills. For this reason, the use of different teaching materials is
recommended for an effective drama lesson.

*  While it is known that creative drama course is effective in gaining positive attitudes
towards many courses, it was concluded that it did not significantly affect the attitudes
of pre-service teachers in this study. This may indicate that the research methods used
in determining attitudes towards the teaching profession should be differentiated. In
the literature, studies compiling the studies on pre-service teachers’ attitudes toward
the teaching profession (Lafci-Tor & Sert, 2022; Oral et al., 2019) revealed that
the studies on the teaching profession were mostly determined by quantitative data
collection methods.
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*  Many studies found that attitudes toward the teaching profession were high. Based
on this finding, it can be said that if attitudes towards the teaching profession are
determined by quantitative methods in future studies, attitudes will be positive and
high. In this context, the use of qualitative data collection methods will be useful in
terms of revealing different dimensions in determining attitudes towards the teaching
profession.
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Arastirmanmin amaci, drama yontemi ile degerlerin 6gretiminin, sosyal bilgiler 6gret-
men adaylarimin bireysel degerler yargilarina etkisini incelemektir. Aragtirma, nitel
ve nicel arastirma yontemlerinin birlikte uygulandigi karma yontem (Mixed Method)
olarak desenlemistir. Arastirmamin ¢alisma grubunu, 2019-2020 egitim ogretim yuli
bahar doneminde Bati Karadeniz Bolgesi’'nde yer alan bir tiniversitede bulunan, Sos-
val Bilgiler 6gretmenligi béliimde 6grenim géren ogrenciler olusturmustur. Arastir-
mamn verileri iki asamali olarak elde edilmistir. Ilk asamada Roy (2003) tarafindan
gelistirilmis, ogrencilerin bireysel degerlerini belirlemeye yonelik olan “Personal Va-
lues Inventory” (Kisisel Degerler Envanteri) olgegi kullamimistir: Ikinci agamada ise
ogrenci ¢iktilart (slogan yazma, diyalog olusturma, kisa senaryo yazma, resim ¢izme
vb.) kullanilarak toplanmistir. Arastirmanin nicel verileri SPSS 20 istatistik programi
ile analiz edilmigtir. Bireysel Degerler Envanterinden alinan puanlar normal dagilim
gosterdigi icin on test — son test puanlarimin karsilastirilmast i¢in bagiml gruplar
t-testi kullanilmigtir. Calismanin nitel verileri uygulamalar sonunda ogrenci deger-
lendirmelerinden elde edilen yazili dokiimanlar ile toplanmistir. Elde edilen nitel ve-
riler icerik analizi ile ¢éziimlenmigstir. Arastirmanin bulgulari olarak oncelikle sosyal
bilgiler 6gretmen adaylarimin Bireysel Degerler Envanterinden ve alt boyutlarindan
aldiklart én test ve son test puanlari verilmistir. Ardindan nicel bulgulart destekle-
mek amaci ile uygulamalar siirecindeki degerlendirmelerin analizleri sunulmustur.
Arastrmanmin bulgular: ¢calisma kapsaminda gerceklestirilen drama uygulamasinin
ogretmen adaylarinin degerleri 6grenmesinde anlamli farklilik olusturdugunu ortaya
koymaktadwr. Arastirma sonucunda dramanin Sosyal Bilgiler dersi kapsaminda deger-
lerin 6gretilmesinde etkili bir yontem oldugu soylenebilir.
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Giris

Degerler egitimiyle ilgili 6zellikle son yillarda egitimde yapilan ¢aligmalar dikkat gekmekte-
dir. Ogretim Programlari hazirlanirken sadece biligsel yeterliliklere yonelik degil ayn1 zamanda be-
ceri, tutum ve degerler gbz Online alinarak hazirlanmistir. Her dersin 6gretim programinin baslangig
kisminda “Ogretim Programinda Degerler Egitimi” bashg1 altinda agiklamalar ve bir degerler dizisi
yer almistir (MEB, 2018). Kendi varligin1 gelistirmek i¢in toplumun bir iiyesi olmak zorunda olan
birey degerleri edinmeden toplumun etkin bir {iyesi olamaz. Bireyin etkin olabilmesi i¢in degerleri
Oziimseyerek topluma yararli ve uyumlu hale gelmesinde sosyal bilgiler dersi etkilidir (Akbas, 2008,
s.341). Bu nedenle sosyal bilgiler 6gretim programlar bireylere kok degerlerin kazandirilmasina yo-
nelik yapilandirilmigtir (MEB, 2018). Sosyal bilgiler 6gretim programlarindaki tiim dersler degerler-
le iligkilendirilmistir. Sosyal bilgiler dersinin degerler temelli olmasi etkin vatandaslar yetistirilmesi
konusunda sosyal bilgiler dersinin 6nemli bir role sahip olmasini saglar (Yasar ve Cengelci, 2012,
s.2). Etkin vatandas yetistirme amaci sosyal bilgiler ders programinin ahlak ve karakter egitimine
yogunlagmasini gerekli kilar bu nedenle degerler ve degerler egitimi Sosyal Bilgiler Programi igeri-
sinde yer alir (Glindiiz, 2018, s.170).

Sosyal Bilgiler 6gretim programlarinda yer alan kok degerler “adalet, dostluk, diirtistliik,
Ozdenetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” degerleridir. Bu deger-
lere ek olarak “aile birligine 6nem verme, dayanigma, duyarlilik, estetik, 6zgiirliik, tasarruf, esitlik,
duyarhlik, bilimsellik baris, bagimsizlik” degerleri de Sosyal Bilgiler Dersi Ogretim Programi’nda
yer almaktadir (MEB, 2018, s.9). Sosyal bilgiler dersi igerisinde bu kadar fazla degerin olmasi bir
yandan ders igeriginin zenginligini ve derse verilen 6nemi gosterirken diger taraftan egitim 6gretim
siirecinde bu degerlerin kazandirilabilmesini de gii¢lestirmektedir. Bu degerlerin kazandirilmasina
yonelik 6gretme ve 6grenme siirecinde nasil uygulanacagina dair fikirler 6nemlidir. Deger egitimiyle
ilgili 6grenmeyi saglamada etkili unsurlardan biri de 6gretmenlerdir (Akbas, 2008). Ogretmen deger
egitimi planlayan ve uygulayan kigidir. Deger 6gretiminin basarisi bu deger egitimini uygulayan 6g-
retmenin bilgi ve becerisiyle dogrudan iligkilidir (A¢ikgdz, 2003). Bu nedenle deger egitimi verecek
ogretmenlerin degerlerle ilgili bilgi ve becerilere sahip olmasi gerekmektedir (Erdem, 2003). Ogret-
menlerin deger 6gretimini planlarken uygun yontem ve teknikleri de dikkate almalari ve bu konuda
hazirlikli olmalari etkili bir deger 6gretimi i¢in dnemlidir. (Bilen, 1999). Bu yiizden 6gretmen uy-
gulayacagi yontemi segerken, 6grencilerin etkin 6grenme yasantilar1 gegirmelerine katki saglayacak
nitelikte olmasi gerekir (Doganay, 2009). Buna bagli olarak da deger 6gretimi 6grencileri daha aktif
kilacak yontemlerle verildiginde daha zevkli ve dikkat ¢ekici olabilir.

Deger egitiminin nasil uygulanmasi gerektigine yonelik bir¢ok yaklagim vardir. Bunlar; de-
ger telkin yaklasimi, deger aciklama yaklasimi, deger analiz yaklasimi ve ahlaki muhakeme yakla-
simlaridir (Akbasg, 2008, s.11). Bu yaklagimlar duyussal, biligsel ve psikomotor 6grenmeleri iger-
mektedir. Yaklasimlarin her biri farkli 6zellikler gdstermektedir. Ogrencilerin bu nitelikleri ayirt
edebilmeleri ve davranig kazanmalari i¢in deger 6gretiminde cesitlilige gidilmesi gerekmektedir. Bu
nedenle 6gretmenlerin deger 6gretimini kaliteli ve verimli bir bicimde gerceklestirebilmeleri i¢in
metotlar konusunda donanima bilgi ve beceriye sahip olmalar1 gerekmektedir (Halstead & Taylor,
2000, s. 180; Ziimriitkal ve Arslantas, 2021, 5.247). Clinkii degerler egitiminde, 6grencilere hedefle-
digimiz degerlerin kazandirilmasinda uygulanan yontemlerin 6nemli bir etkisi vardir. Bu yontemlere
hikaye yontemi, bulus yontemi, soru-cevap yontemi, drama yontemi, senaryo ile 6gretim yontemi,
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benzetim yontemi ve tartisma yontemi 6rnek verilebilir. Bu ylizden 6gretmenlerin yontem segerken,
ogrencilerin etkin 6grenme yasantilar1 gecirmelerine katki saglayacak nitelikte yontemler se¢gmeleri
tavsiye edilir (Akyiirek, 2004, s.100; Aktepe, 2019, s.308). Degerler 6gretimde kullanilan yontem-
lerden biri dramadir. Drama yontemi, topluma ait gelenek ve ahlaki kurallarin 6gretilmesinde kolay,
etkili, kalic1 ve dogal 6grenme seklidir (Adigiizel, 2006; San,1990; Ustiindag, 2003). Bu yiizden,
topluma ait degerlerin benimsetilmesinde dramanin bir yontem olarak kullanilmasi, egitim acisindan
onem verilmesi gereken bir konudur (Adigiizel, 2018; Akbag, 2008; Celik ve Aykag, 2017; Topbast,
2006, s.124). Drama yonteminin degerlerin kazandirilmasinda etkili olduguna iliskin literatiirde ¢e-
sitli calismalara rastlanmaktadir (Akhan, Mert ve Acar, 2020, s.1; Atmaca, 2021,s.228;Kaya, Giinay
ve Aydin, 2016, s.23; Memduhoglu ve Yiice, 2018, s.116). Drama yontemi ile degerlerin 6gretimine
yonelik ¢alismalar 6grencilerin akademik basaris1 (Aykag¢ ve Adigiizel, 2011; Ulubey ve Toraman,
2015, s.195), ozgiir diisiinme ve 6zgliven (Calp, 2020; s. 1026), olumlu tutum gelistirme (Arikan,
2012, s.148), sosyal yeterlik ve sosyal beceri (Onalan, 2006, s.1), diiriistliik, (Akbayrak, 2020, s.174),
dostluk (Celik, 2020, s.154), sabir (Siikut, 2020, s.214), yardimseverlik (Altun, 2020, s.350), kendini
ifade edebilme becerisi (Tanriseven ve Aykac, 2013; Ankay, 2018), kalic1 6grenme (Bertiz, Bahar ve
Yegen, 2010, s.484) gibi ¢esitli yonlerine olumlu etki ve katkisi sz konusu olmaktadir.

Alanyazinda degerlerin drama yontemi ile 6gretimine yonelik ¢aligmalar incelendiginde ka-
zandirilmak istenilen degerlerin kalici olarak drama ile kazandirilabilecegine iliskin ¢alismalara rast-
lamak miimkiindiir. Ornegin, Kaya ve Antepli’nin (2018) okul dncesi ¢agindaki ¢ocuklara degerler
egitiminin drama ile kazandirilmasina iligkin yaptiklar1 deneysel ¢alismada anlamli sonuglara ulagil-
mis ve dramanin deger kazandirmada kii¢iik yas gruplarinda etkili oldugu ortaya konmustur. Benzer
sekilde Kaya, Giinay ve Aydin’in (2016) okul 6ncesi kademesindeki ¢ocuklara deger 6gretiminde
dramanin etkisine yonelik ¢caligmalarinda aileye iligskin degerlerin dramayla kazandirilabildigine ilis-
kin bulgular1 gérmek miimkiindiir. Memduhoglu ve Yiice’nin (2020) ¢aligmasinda da okul 6ncesi
ogretmenlerinin deger kazandirmada kiigiik yas grubundaki ¢ocuklar i¢in dramayi siklikla tercih
ettikleri ve kullandiklari, bu yontemin dikkat ¢ekici, katilimi artirici ve kalict 6grenmeye olanak
veren yonii 6ne ¢ikartilmistir. Akhan, Mert ve Acar’in (2020) sosyal bilgiler brangindaki 6gretmen
adaylari ile yiirtittiigii kapsamli ¢alismada da drama atdlyeleri ile uygulamalar gergeklestirilmis ve
bu uygulamalarin sonucunda 6gretmen adaylarinin degerlere iligskin farkindaliklarinda 6nemli artigin
oldugu dile getirilmistir.

Ogretmen adaylarmin 6gretmenlik egitimleri siirecinde deger 6gretimi ydntemlerini 6g-
renmeleri gereklilik arz etmektedir. Ayrica 6gretmenlerin ve ilerde 6gretmen olacak olan 6gretmen
adaylarinin degerleri kazandirabilmek i¢in kendilerinin de deger yargilarinin olmasi, degerleri be-
nimsemeleri ve farkindalik kazanmalar1 ¢ok 6nemlidir. Bu da 6gretmenlerin degerler egitimini etkili
bir sekilde almasiyla dogrudan iligkilidir. Ogretmenlerin deger egitimiyle ilgili farkindalik kazanma
siireci de egitim fakiiltelerinde 6gretmen adaylarina kazandirilacak bilgi ve becerilerle gercekles-
mektedir. Bu dogrultuda ¢alismanin amaci, drama yontemi ile degerlerin 6gretiminin, sosyal bilgiler
O0gretmen adaylarinin bireysel deger yargilarina etkisini incelemektir. Arastirmada su alt problemlere
yanit aranmaya ¢aligilmistir:

1. Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envanteri’nden aldiklar1 6n test
ile son test puanlarinda arasinda anlamli bir fark var midir?
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2. Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envanteri’nin alt boyutlarindan
aldiklar1 On test ile son test puanlar1 arasinda anlamli bir fark var midir?

3. Sosyal bilgiler 6gretmen adaylarmin drama uygulamalar1 boyunca bireysel degerler
ile ilgili degerlendirmeleri nasildir?

Yontem

Arastirma Modeli

Arastirma nitel ve nicel aragtirma yontemlerinin birlikte uygulandigi karma yontem olarak
desenlenmistir. Karma yontem arastirmacinin, aragtirma problemlerini anlamak i¢in hem nicel veri-
ler (kapali u¢lu) hem de nitel veriler (agik uglu) topladigi iki veri setini birbiriyle biitlinlestirdigi ve
daha sonra bu iki veri setini biitlinlestirmenin avantajlarin1 kullanarak sonuglar ¢ikardigi, saglik,
sosyal ve davranis bilimleri alaninda kullanilan bir arastirma yaklasimi olarak ifade edilmektedir
(Creswell, 2017, s.2). Arastirmada A¢imlayict Sirali Desen (aciklayici ardisik desen) kullanilmaistir.
Arastirmada kullanilan desene iliskin gorsel Sekil 1°de verilmistir.

Nicel Veri = Nicel Veri :
Toplama ve Takip Toplama ve !
Analiz i Analiz Yorumlama

Sekil 1: Arastirmada Kullanilan Desen

Creswell ve Clark’a (2015, s. 79) gore agimlayici sirali desen arastirma sorusuna dncelikle
nicel verilerin toplanmasi ve analizi ile cevap bulmaya ¢alismaktadir. Ik asamanin tamamlanmasinin
ardindan nitel verilerin toplanmasi ve ¢ézlimlenmesi asamasi gelmektedir. Nitel aragtirmadan elde
edilen bulgular ile nicel arastirmadan elde edilen bulgular yorumlanir ve nitel bulgularin nicel bul-
gular1 nasil destekledigi ortaya konulur. Creswell’e gore (2017, s. 39) bu desen giiciinii arastirmanin
birbiri {izerine insa edilen, kolaylikla anlasilabilir ve birbirinden ayirt edilebilen iki agamasindan
almaktadir. Bu ¢alismada da oncelikle deneysel ¢alisma gerceklestirilmesi ve ardindan da nitel veri-
leri elde etmek igin goriismelerin yapilmasi planlandigi i¢in agimlayici sirali desen tercih edilmistir.
Arastirmada ilk olarak nicel veriler toplanip ¢ézlimlenmis; ikinci asamasinda ise, nicel arastirma sii-
recinde elde edilen verileri desteklemek i¢in nitel veriler toplanip ¢oziimlenmistir (Cresswell, 2017).
Arastirmanin nicel yonteminde tek gruplu deneysel desen kullanilmistir. Bu desende deneysel isle-
min etkisi tek bir grup tizerinde yapilan ¢aligmayla test ediliyor olup deneklerin bagimli degiskene
iligkin 6l¢iimleri uygulama dncesinde On test, sonrasinda son test olarak ayni denekler ve ayni dlgme
araglar1 kullanilarak elde edilir (Biiylikoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2010).
Arastirmanin nitel yonteminde ise nicel verileri agiklayict olmasi agisindan temel nitel arastirma
yontemi kullanilmugtir.

Katilimcilar

Bu calisma 2019-2020 egitim dgretim yil1 bahar doneminde Zonguldak Biilent Ecevit Uni-
versitesi Eregli Egitim Fakiiltesi Sosyal Bilgiler Ogretmenligi Ana Bilim Dalinda egitim alan 63-
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rencilerden olusmaktadir. Arastirmanin nicel ve nitel verileri toplanirken amacgli 6rneklem teknigi
icerisinde yer alan dl¢iit drneklem kullanilmistir. Olgiit 6rneklem teknigiyle, belirli bir kritere ya da
kriterlere sahip kisilerden olusan gruptan veriler elde edilmektedir (Biiyiikoztiirk vd., 2012, s. 91).

Olgiit drneklemedeki temel anlayis, 6nceden belirlenmis bir dizi kriteri karsilayan kisile-
ri ¢alismanin igerisine dahil etmektir. Calismada s6zii edilen Slgiitler calismanin tiirli ve igerigine
gore arastirmacilar tarafindan olusturulmaktadir (Yildirim ve Simsek, 2013, s. 140). Olgiit olarak,
Sosyal Bilgiler Ogretmenligi Ana Bilim Dalina kayitli olmak ve son siif 6grencisi olmak sartlar
belirlenmistir. Arastirmada 6rneklem olusturulurken oncelikle calismanin amacindan ve igeriginden
s0z edilmis ve ¢aligmaya katilmaya istekli olan 6gretmen adaylari ile arastirma yiirGitiilmiistiir. 24
Ogretmen sosyal bilgiler 6gretmen aday1 aragtirmaya katilmigtir. Katilimcilarin adlart gizli tutularak
katilimeilara kodlar (Katilime 1, Katilimer 2, ...) verilmistir.

Uygulama Siireci

Arastirma, bir devlet iiniversitesinin egitim fakiiltesindeki Sosyal Bilgiler Ogretmenligi 4.
Sinif Programi’ndaki drama dersinde gerceklestirilmistir. Uygulama siireci, degerler 6gretimine yo-
nelik drama uygulamalarinin tasarlandigi ilk asamayla baslamistir. Sevgi, saygi, dogruluk ve dii-
rustliik, sorumluluk degerlerini kapsayan dort farkli ders planlanmis ve her bir degere uygun drama
yontemleri ve teknikleri kullanilarak etkinliklere doniistiiriilmiistiir. Uygulama siireci 16 saatlik top-
lamda 4 hafta boyunca haftalik dort saatlik dersler seklinde gerceklestirilmistir. Uzman kisilerden ali-
nan goriis ve Oneriler dogrultusunda uygulama planlar1 hazirlanmistir. Arastirmanin katilimeilarma
On test olarak Bireysel Degerler Envanteri uygulanmis, uygulama siireci sonunda ise son test olarak
tekrar Bireysel Degerler Envanteri uygulanmistir. Arastirmanin uygulama siireci asagida verilmistir.

1.Hafta- Sevgi

[lk olarak, dgrencilerin etkinlige katilim istekliligini artirmak, grup arasindaki baglar1 giic-
lendirmek ve rahatlama saglamak amaciyla miizik esliginde 1sinma hareketleri yapildi. Daha sonra,
ogrenciler farkli gruplara ayrildi ve kardes sevgisi, hayvan sevgisi, arkadas sevgisi ve doga sevgisi
konularinda canlandirmalar yapti. Her grup, karakterlerin duygu ve diigiincelerini dramatize ederek
canlandirmalarimi gerceklestirdi. Son olarak, tiim 6grenciler yaptiklar1 ¢alismalar1 bireysel olarak
degerlendirdi. “Sence sevgi neyi ifade ediyor?” sorusuyla diisiincelerini postitlere yazdi.

2. Hafta - Saygi

Ogrencilere gesitli komutlar verildi ve bu komutlar1 yapmalar1 istendi. Komutlarin tam tersi-
ni yapmalari istenerek nasil hissettikleri soruldu. Ardindan, 6grenciler dort gruba ayrildi. Her gruba
olumsuz kartlar dagitildi ve her grup bu kartlar1 canlandirarak saygiy1 nasil doniistiirebileceklerini
gosterdi. Daha sonra olumlu kartlar verilerek canlandirmalar tamamlandi. Son olarak, 6grencilere
cocuk figiirlii kartlar dagitildi. Cocugun saygi kavramini bilmedigi sdylendi ve 6grencilerden bu
¢ocuga nasil saygili olunabilecegi ve saygili davraniglar i¢in neler yapilmasi gerektigi hakkinda bil-
gileri yazmalari istendi.

3. Hafta - Dogruluk

Ogrenciler iki gruba ayrildi ve dogru ve yanlis durumlari igeren ciimleler okundu. Ciimlenin
dogru veya yanlig olduguna gore davranislar belirlendi. Ardindan, 6grenciler ii¢ gruba ayrildi ve
verilen ciimlelere gore canlandirmalar yapti. Daha sonra dogruluk ve diirtstliik kuklalar1 olsaydi, bu
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olaylarda nasil davranacaklarini canlandirdilar. Son olarak, 6grenciler gruplara ayrildi. Dogruluk ve
diiriistliik kuklalar1 yaparak dogru ve diiriist davranislar1 anlatan bir canlandirma gergeklestirdiler.

4.Hafta — Sorumluluk

Ogrencilere gorseller sirtlara yapistirildi ve miizik esliginde dolasmalari istendi. Gorsel-
lerin duygularint ve hareketlerini hissederek dolastilar. Miizik durdugunda gorselleri degistirerek
ayni1 gorselden olanlar grup olusturdular. Ardindan gruplara sorumluluklarini konusmak i¢in zaman
verildi. Daha sonra, 6grencilere farkli senaryolar verildi ve bu senaryolar1 canlandirmalari istendi.
Ogrenciler, okul, ev ve gevre gorsellerine gére sorumluluklarini ve sorumluluklari yerine getirmez-
lerse karsilasacaklar1 sorunlar tartistilar. Son olarak, 6grencilere kendi sorumluluklarini igeren bir
resim ¢izmeleri istendi. Cizdikleri resimleri sinifta tanittilar ve canlandirmalarini gergeklestirdiler.

Verilerin Toplanmasi

Nicel Veri Toplama Araglart

Arastirmada katilimcilarin bireysel degerlerini belirlemeye yonelik Roy (2003), tarafindan
gelistirilen Asan, Eksi, Dogan ve Eksi (2008) tarafindan Tiirk¢e’ye uyarlanan “Personal Values In-
ventory” (Bireysel Degerler Envanteri) 6lgegi kullanilmistir. Bu 6lgek ile ¢alisma grubunda yer alan
ogretmen adaylarinin bireysel degerlere yonelik diizeyleri belirlenmistir. Uygulamalar sonunda 6g-
retmen adaylarindaki gelisim ve degisimi gormek amaciyla bireysel degerler envanteri 6n test ve son
test sonuglart kullanilmistir. Olgme aracinin bu arastirmada kullanilmasi icin arastirmanin basinda
0lcek sahiplerinden gerekli izinler alinmistir.

Bireysel Degerler Envanteri: 47 maddeden olusan envanterde, “(1) Beni hi¢ tanimlamaz”,
“(5) Beni her zaman tamimlar” arasinda ifade edilen, 5°’li dereceleme dlcegi kullanilmistir. Olgek
icin Asan, Eksi, Dogan ve Eksi (2008) tarafindan yapilan faktor analizi sonucunda bes boyutlu bir
yapt ortaya ¢ikmistir. Olusan bes faktoriin agiklanan toplam varyans miktart %41,24’tiir. Disiplin ve
sorumluluk boyutu 16 maddeden, giiven ve bagislama boyutu 12 maddeden, diiriistliik ve paylagim
boyutu 9 maddeden, saygi ve dogruluk boyutu 6 maddeden, paylagim ve saygi boyutu 4 maddeden
olmak tizere 6lgek bes alt boyuttan olugsmaktadir. Her bir alt boyutun giivenirlik degerinin hesaplan-
masinda kullanilan Cronbach’s Alpha katsayisinin degeri .60 ile .71 arasinda degismektedir. Aras-
tirmada faktorler bazinda Cronbach alfa i¢ tutarlilik glivenirlik katsayilar1 da hesaplanmistir. Analiz
sonucunda Cronbach’s Alpha degerleri sirasiyla disiplin ve sorumluluk i¢in .82 , giiven ve bagislama
icin .87, diiriistliik ve paylasim icin .81, paylasim ve saygi boyutlar1 i¢in .87 ve saygi ve dogruluk
boyutu i¢in ise .91 olarak bulunmustur. Sonug olarak, Bireysel Degerler Envanterinin gegerli ve gii-
venilir bir 6lgme araci oldugu kabul edilmistir.

Nitel Veri Toplama Araglart

Nitel veriler 6grenci ¢alismalari araciligiyla toplanmistir.

Ogrenci ¢alismalari: Ogrenci galismalariyla uygulamalar boyunca grenci degerlendirmele-
rinden elde edilen yazili dokiimanlar analiz edilmistir. Uygulamalar boyunca 6gretmen adaylarindaki
gelisim ve degisimi gérmek icin 6grenci ¢alismalar1 degerlendirilmesi dnemlidir. Ogrenci calisma-
lar1 6grencilerin uygulamalar boyunca yazdigi yazilar, olusturdugu hikayeler, ¢izdigi resimler gibi
Ogrenci tirtinlerine yonelik ¢aligmalar1 kapsamaktadir.
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Verilerin Analizi

Nicel Verilerin Analizi

Aragtirmanin nicel verileri SPSS 20.0 istatistik programi ile analiz edilmigtir. Arastirma
kapsaminda verilerin analizinde hangi tekniklerin kullanilacagina karar vermek amactyla dncelikle
normallik testi yapilmistir. Verilerin normal dagilim gdsterip gostermedigini belirlemek amaci ile
carpiklik, basiklik degerleri ile Shapiro-Wilk testi sonuglarina bakilmistir. Carpiklik ve basiklik kat-
sayilarinin £2 simirlart iginde olmasi normal dagilimin varligina kanit olarak degerlendirilmektedir
(Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016).

Tablo 2. Bireysel Degerler Envanterine Ait Normallik Analizleri

Boyutlar Uygulama Basikhik Carpiklik Shapiro Wilk  Karar

On test -,163 -,056 0,313 Normal
Faktor 1

Son test -.156 -.982 0,323 Normal

On test ,449 -.154 0,090 Normal
Faktor 2

Son test ,878 ,026 0,026 Normal

On test ,084 -1,167 0,042 Normal
Faktor 3

Son test -,339 -,590 0,466 Normal

On test -411 ,564 0,177 Normal
Faktor 4

Son test ,238 -,216 0,022 Normal

On test -119 -1,298 0,008 Normal
Faktor 5

Son test -,658 -,576 0,003 Normal
Toplam On test ,745 -,103 0,059 Normal
Olcek Son test ,149 -,958 0,341 Normal

Normal dagilim analizi sonucunda Tablo 2’de goriildiigii gibi bireysel degerler envanterinin
tim alt boyutlari i¢in elde edilen ¢arpiklik ve basiklik degerleri -2 ile +2 arasinda goriilmektedir.
Buna gore arastirma verilerinin normal dagilim gosterdigini sdylenebilir (George & Mallery 2010).
Bireysel Degerler Envanterinden alinan puanlar normal dagilim gdsterdigi i¢in On test ve son test
puanlarinin karsilastirilmasi i¢in bagimli (ilskili) gruplar testi kullanilmistir.

Nitel Verilerin Analizi

Caligmanin nitel verileri ise sosyal bilgiler 6gretmen adaylarmin uygulamalar sonunda 6g-
renci degerlendirmelerinden elde edilen yazili dokiimanlar ile toplanmistir. Elde edilen nitel veriler
icerik analizi ile ¢oziimlenmistir. Bu anlamda yazili metinlerden 6nce kodlar olusturulmus sonra
kodlar temalar altinda toplanmistir. igerik analizinde amag, elde edilen bulgulari diizenlenmis ve
yorumlanmis bir bigimde okuyucuya sunmaktir (Yildirim ve Simsek, 2011). Arastirmada elde edilen
veriler, daha 6nceden belirlenen temalara gore 6zetlenmis ve yorumlanmigtir. Bulgularin sunumunda
ogretmen adaylarmin goriislerinden dogrudan alintilar yapilmistir.

Bulgular

Arastirmanin alt amaclar1 dogrultusunda 6gretmen adaylarinin 6ncelikle Bireysel Degerler
Envanterinden ve alt boyutlarindan aldiklar1 6n test ve son test puanlari verilmistir. Ardindan nicel

141



Canan Tung Sahin & Hande Nur Dogan - Yaratict Drama Dergisi 2023, 18(2), 135-156

bulgular1 desteklemek amaci ile uygulamalar siirecindeki degerlendirmelerin ve uygulamalar sonrasi
goriismelerin analizleri sunulmustur.

Arastirmanin Birinci Alt Problemine Iliskin Bulgular

Arastirmanin birinci alt problemini “Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger
Envanteri’nden aldiklar1 6n test ve son test puanlarinda arasinda anlamli bir fark var midir?” ifadesi
olusturmaktadir. Bu dogrultuda 6gretmen adaylarinin Bireysel Degerler Envanteri’nden ve alt boyut-
larindan aldiklar1 6n test ve son test puanlari karsilastirilarak t testi sonuglart Tablo 3’de verilmistir.

Tablo 3. Bireysel Degerler Envanterinde Elde Edilen On Test ve Son Test Puanlarina Ait Bagiml
Gruplar t-Testi Sonuglart

Uygulama N Ort. Ss t sd p
On test 24 3,71 0,23

-2,474 23 0,021
Son test 24 3,89 0,30

Tablo incelendiginde katilimcilarin 6n test ve son test puanlart arasinda istatistiksel olarak
anlamli bir farklilik oldugu goriilmektedir (t(23)=-2,474, p<.05, p=0.021). Son test puan ortalamalari
(= 3.89), on test puan ortalamalarindan (= 3,71) daha yiiksektir. Deneysel islem sonucunda katilim-
cilarin degerlere yonelik diigiincelerinde olumlu bir gelisme oldugu ifade edilebilir.

Arastirmanin Ikinci Alt Problemine Iliskin Bulgular

Aragtirmanin ikinci alt problemini “Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger En-
vanteri’nin alt boyutlarindan aldiklar1 6n test son test puanlar1 arasinda anlamli bir fark var midir?”
sorusu olusturmaktadir. Sosyal bilgiler 6gretmen adaylarin bireysel degerler envanteri alt boyut-
larindan elde ettikleri 6n test ve son test diizeyleri karsilagtirilmistir. Tablo 4 *de sosyal bilgiler 6g-
retmen adaylarinin bireysel degerler envanteri alt boyutlarinin 6n test ve son ters puanlarina iligkin
bagimli gruplar t-testi sonuglar1 yer almaktadir.

Tablo 4. Bireysel Degerler Envanteri Alt Boyutlarinin On Test Son Test Puanlarina Gére Bagimli
Gruplar t-Testi Sonuglart

Alt Boyut Uygulama N X SS t sd p
Disiplin ve On test 24 4,03 0,39
-1,972 23 0,06
Sorumluluk Son test 24 4,26 0,43
Giiven ve On test 24 3,23 0,23
- -1,016 23 0,32
Bagislama Son test 24 3,32 0,41
Diiriistliik ve On test 24 3,87 0,34
-1,331 23 0,19
paylasim Son test 24 4,01 0,40
Saygi ve dog- On test 24 3,22 0,05
-1,000 23 0,32
ruluk Son test 24 3,30 0,07
Payl On test 24 4,21 0,42
aylasim ve n tes 2,929 23 0.00
Saygi Son test 24 4,56 0,42

Tablo 4 incelendiginde “Paylasim ve Sayg1” (t(23) =-2,929, p <.05) 6n test ve son test puan
ortalamalar1 arasinda istatistiksel olarak anlamli fark goriiliirken, “Disiplin ve sorumluluk™ (t(23)
= -1,972, p >05), “Giliven ve Bagislama” (t(23) = -1,016, p>.05), “Diiriistliik ve paylasim” (t(23)
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=-1,331, p>.05), “Saygi ve dogruluk” (t(23) = -1,000; p>.05) 6n test ve son test puan ortalamalari
arasinda istatistiksel olarak anlamli fark goriilmemektedir. Ancak tiim alt boyutlar i¢in son test puan
ortalamalar1 6n test puan ortalamalarindan daha yiiksektir. Buna gore uygulamalar sonucunda “Pay-
lasim ve Saygi” alt boyutunda 6n test ve son test puanlar1 arasindaki anlamli farklilik goriilmektedir.
Bunun yaninda “Disiplin ve Sorumluluk, Giliven ve Bagislama, Diiriistliik ve Paylasim, Saygi ve
Dogruluk, ortalamalarmin uygulama dncesine gore yiikseldigi ifade edilebilir.

Arastirmanin Uciincii Alt Problemine iliskin Bulgular

Arastirmanin {iglincii alt problemini “Sosyal bilgiler 6gretmen adaylarinin drama uygulama-
lar1 boyunca bireysel degerler ile ilgili degerlendirmeleri nasildir?” ifadesi olusturmaktadir sosyal
bilgiler 6gretmen adaylarinin uygulamalar siiresince bireysel degerler ile ilgili degerlendirmelerine
yonelik goriigleri Sekil 2°de gosterilmistir.

Sevgi
o Aile * Giiven
olma * Ask
* Kosulsuz + Emek
sevme * Basari
. 1§rzu . Feda}(ﬁrhk Saygi
¢ Ozsaygl * Tecriibe  Farkliliklara
. Dpsthk . Htlzur saygi
* Bilgelik * Gig  Biytiklere saygi
7 7 ﬁ o lligkilerde saygi
Q * (Cevreye saygi
I. Uygulama II. Uygulama .
~ Dogruluk
' % - Adalet
Sorumluluk " Dirtistliik
X . . e Sorumluluk
o Brdlddl commaiiildes Bireysel Degerlere Yonelik . Esitlik
e Okuldaki sorumluluklar Uygulamalar
e Cevreye karst % -
sorumluluklar 7 « Dogruluk
' ,  Diristlik
N IV. Uygulama IV. Uygulama Z> * Paylagim
Disiplin <z e o » Farkindalik

Sekil 2. Sosyal Bilgiler Ogretmen Adaylarinin Uygulamalar Sonunda Bireysel Degerlere Iliskin
Haritast

I. uygulama sonrasinda katilimcilara “Sence sevgi neyi ifade ediyor?” sorusu yoneltilerek
diisiincelerini postitlere yazmalar istenmistir. Katilimeilar sevgiyi “aile olma, mutluluk, kosulsuz
sevme, 0z saygi, dostluk, bilgelik” olarak degerlendirmislerdir. Katilime1 16 “Sevgi benim i¢in on-
celikle aileden baslar. Sevgi esittir ailedir diyebilirim” seklindeki ifadesiyle sevgi ve aileyi birbiri-
ne esit géormektedir. Sevgiyi kosulsuzluk olarak tanimlayanlar vardir. Katilimer 18’in “Paylastik¢a
cogalan ¢ogaldik¢a biiyiiyen kosulsuzlugun adidir sevgi” ifadesi ve Katilimei 3’tin “Hayatta deger
verdigim, bikmadan tolere ettigim, her kosulda vazge¢meden affedebildigim ve her animda yanimda
olmasini istedigim her seydir” ifadeleri kosulsuz sevgiye 6rnek olarak gosterilebilir. Sevgiyi bilge-
lik/hikmet olarak ifade eden Katilimci 14°{in “Her varligi canli ve cansiz sevebilmek, once insanin
kendisini sevebilmesiyle baslar. “Once ben” demek bencillik degildir. Ciinkii ben olmazsam bu diin-

143



Canan Tung Sahin & Hande Nur Dogan - Yaratict Drama Dergisi 2023, 18(2), 135-156

ya benim i¢in var olmaz. Kendimi degistirdigimde, bu istedigim yonde ve ol¢iide olmalr tiim diinya
degisecektir. Dogru yonden bakmayr bilmelidir insan” seklindeki ifadesi 6rnek olarak gosterilebilir.
Katilimcilar sevgi degerini “Sevgili olma, ask, giic, merhamet, fedakarlik, emek, basari, tecriibe ve
yasama istegi”
deler oldukga fazladir. Sevgiyi ask olarak tanimlayan Katilime1 10°a gore “Birinin kalbini kalbinde
hissetmek, onu yasamaktir” seklinde ifade etmistir. Benzer sekilde Katilimc1 16’nin “Sevgi, bir in-

olarak tanimlamislardir. Sevgi degerini sevgili olma ve ask olarak tanimlayan ifa-

sana karst kabinin derinliklerinde unutamayacagin, varliginda hem yoklugun da gozlerin hep onu
arayacak olan bir duygu sezmesidir” seklinde ifadesi de 6rnek gosterilebilir. Sevgiyi giig, basar1 gibi
degerlerle ifade eden katilimeilar vardir. Oregin Katilimer 17 “Sevgi maddi bir sey degil maddeye
deger katan giictiir” ifadesiyle sevgiyi bir gii¢ olarak tanimlamistir. Ote yandan Katilime1 21 “Sevgi,
basarilarin temel tasidir” ifadesiyle basarinin temeli olarak degerlendirmistir. Sevgiyi emek, merha-
met ve fedakarlik olarak degerlendiren katilimcilar da vardir. Katilimc1 25° in “Sevgi, karsiliksizdr,
fedakdrlik, emek ister” ve Katilime1 15°in “Sevgi merhamettir ” seklindeki ifadeleri 6nek olarak gos-
terilebilir. Bununla beraber sevgiyi emek, ¢aba ve tecriibe olarak degerlendiren katilimcilar vardir.
Ornegin Katilime1 13’ nin “Sevgi, basli basina bir emektir. cabadir ve beklemektir. Sevgi, maneviyata
giden ve o manevi diinyada pigmektir” ifadesinde sevgi verilen ¢aba sonucu ulagilan deneyimler
olarak degerlendirilebilir. Katilimc1 17’°nin sevgiyi yasama istegi olarak degerlendirdigi “Sevgi bir
giines gibidir hayatin kaynagidir. Bizleri yasatan ayakta tutan bir giictiir. Sevgisiz bir insamin haya-
tinin ne kadar bos anlamsiz oldugunu bilmek zor degildir. Kendini, yakinlarini, ¢evreni dogay: tiim
insanlart ve tilkemizi sevmek hayatimiz anlam kazanwr:” ifadesi garpicidir.

II. Uygulama sonunda katilimcilara 6nceden hazirlanan tlizerinde ¢ocuk figiirli olan kartlar
dagitilarak, bu karttaki ¢ocugun sayginin ne demek oldugunu bilmedigi soylenmistir. Katilimecilar-
dan bu ¢ocuga “nasil saygili olunabilir”, “neleri yaparak saygili davranislar sergileyebilecegi” ile
ilgili bilgileri yazmalari istenmistir. Katilimcilarin ¢ocuk kartlarina yazdiklari cevaplar analiz edil-
diginde saygi degerine yonelik “farkliliklara saygi, hayvanlara saygi, biiyiiklere saygi, iligkilerinde
saygi, adalet, dogruluk diiviistliik” kavramlartyla iliskilendirdikleri goriilmiisttir. Katilimer 15 “Gok-
kusaginmin renkleri tek bir renk olsa gokkusagr olmazdi. Bak, sen de rengdrenksin, 6yleyse farkliliklar
giizeldir. Farkliliklar saygiyi gerektirir.” seklinde ifade ederek farkliliklara saygili olmay1 6n plana
cikarmistir. Katilime1 37Un “Kendinden farkl arkadaglarinin farkliliklarina her zaman saygi duy!”
ifadesi farkliliklara saygiy1 dneren bir ifade olarak 6rnek gosterilebilir. Katilimeilarin sayginin yal-
nizca insanlara degil hayvanlara da sayg1 duyulmasi gerektigini belirtmislerdir. Ornegin Katilimci 8
ve Katilimec1 13°lin “Cevredeki canlilara ve hayvanlara saygili olmak gerekir” ifadeleri 6rnek gos-
terilebilir. Bunun yaninda ¢evreye saygi duymanin gerektigini belirten ifadeler de vardir. Katilimci
14 “Cevreni temiz tutmaya 6zen gostermelisin” ifadesinde ve Katilimci 21’in “Dogaya ve ¢evreye
saygt olmak kendine saygili olmaktir” ifadeleri gevreye saygiya drnek gosterilebilir. Katilimct 5’in
“Hayatin boyunca kendine nasil davranilmasini istiyorsan sende herkese 6yle davran” ifadesi insan
iligkilerinde belirledigi saygi olgiitiine 6rnek gosterilebilir. Biiyiiklere karsi duyulan saygiya 6rnek
olarak katilimcilardan alinan su ifadeler Katilimc1 24 “Kiiciiklerini sev, biiyiiklerini say ”, Katilimer 1
“Kiictiklerini de biiyiiklerini de bilir. Ona gore davranir” ve Katilimei 2 “Biiyiiklerime saygi goster-
meliyim” ifadeleri biiyliklerine kars1 duyduklari saygiya 6rnek gosterilebilir.

II. Uygulama sonunda katilimcilara dogruluk ve diirtistliik kuklast verilerek dogruluk ve
diirtistliikle ilgili kuklalara ne sdylemek isterdiniz, sorusu yoneltilmistir. Katilimcilarin sorulara ver-
dikleri cevaplarin analizi sonunda “dogruluk, diiriistliik, paylasim, farkindalik” degerleriyle iliski
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kurduklar1 goriilmiistiir. Katilimcilardan gelen cevaplar asagida verilmistir. Katilimeilarin dogruluk
degerine yonelik ifadeleri asagida verilmistir:

Babam beni aradiginda ona disarda oldugumu, arkadaglarimla gezdigimi séyliiyo-
rum. Aslinda evde ders ¢alisiyorum ona dogruyu soylemiyorum ¢iinkii KPSSye ¢a-
hstigimu diigiiniip kazanacagimi sanip iimit baglamasin. Kazanamazsam iiziilmesin
diye dogruyu soylemiyorum. (Katilimer 22).

Katilimcilarin diiriistliik degerine yonelik ifadeleri asagida verilmistir:

Arkadaglarim beni telefonla artyor ama onlara uyudugum igin telefonu agmadigimi
soyliiyorum. Aslinda uyumuyorum konusmak istemedigim icin telefonlarint agmiyo-
rum. (Katilimc1 9)

Katilimcilarin farkindalik degerine yonelik ifadeleri asagida verilmistir:

Sarki soylemeyi ¢cok seviyorum. Arkadaslarim ben séyledikten sonra sesin ¢ok giizel
diyorlar. Ben miitevazilik yapip ya oylemi diyorum. Aslinda ben de sesimin ¢ok giizel
oldugunu biliyorum. Ama karsimdakilere soylemiyorum. (Katilimcet 4)

Katilimcilari paylasim degerine yonelik ifadeleri agsagida verilmistir:

Turnuvamiz olacakti arkadaslart kazamrsak size baklava alacagim diye ikna ettim.
Magta elimizden geleni yaptik ama kazanamadik. Baklava da almadim, arkadas-
larim zaten almayacaktin diyorlardi ama aslinda kazansaydik baklava alacaktim
(Katilimer 8)

Uygulamanin bir sonraki asamasida katilimcilara gerekli malzemeler dagitilarak bir tane
dogruluk ve diriistliik kuklas1 yapmalart ve bu kuklalari yaparken onu nasil dogru ve diiriist olabi-
lecegini anlatan bir canlandirma yapmalar1 istenmistir. Katilimcilarin yaptiklari kuklalari kullanarak
sinif i¢i canlandirmalarinda “dogruluk, diiriistliik, paylasim, farkindalik” degerleriyle iliski kurduk-
lar1 gorilmiistiir.

Katilimcilarin dogruluk degerine yonelik canlandirmalar sonundaki ifadeleri asagida veril-
mistir:

Uciincii grup: Ali adinda is goriismesine giden bir gencin basindan gecen bir du-

rum canlandirildi. Is gériismesi sirasinda Ingilizce bildigini séyleyip ic sesinden
bilmedigini gecirdigi siirekli yalanlar soyleyerek durumu kurtarmaya ¢alisan Ali’nin
yalanlarmmin ortaya ¢itkmasiyla kaldigr zor durum canlandwrildr. Bu olaydan sonra

bir daha yalan séylememeye ve boyle bir durumda kalmayacagi hakkinda kendine

soz vererek canlandiriima sonlandirildi.

Katilimcilarin diirtistliik degerine yonelik canlandirmalari sonundaki ifadeleri asagida veril-
mistir:
Ikinci grup: Iki kiz ve iki erkek kardes olan Riiya ’nin basindan gegen olay canland-
rildi. Anneleri Riiya ve kardeslerine yemek yaparken kardeslerinden ayri tek basina
oyun oynayan Riiya evdeki vazoyu yanlislikla kirryor. Annesinin yanina giderek va-
zoyu kardesi Melih’in kirdigini soyliiyor. Kardesleri annelerine Riiya’nmin yalan séy-
ledigini Melih’in onlarla birlikte oyun oynadigini vazoyu kirmadigini soyliiyor. Riiya
aglama basliyor, annesi ve kardesi Melih den iftira attigi icin oziir diliyor. Annesinin
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ona kizacagin diisiindiigii icin yalan séyledigini soyliiyor. Kardesleri ve annesi ne
hata yaparsan yap ama yalan séyleme her zaman diiriist ol diyerek kardesleri Rii-
ya 'yt uyararak canlandirma sonlandirildi.

Besinci grup: Arkadaslar: tarafindan her zaman dogru ve diiriist oldugu icin sevil-
meyen, arkadaslarvmin yaptiklart kétiiliiklere sessiz kalmaywp yanhs yaptiklarin ve
boyle davranmamalar: gerektigini séyleyen Oya’nin basindan gecen bir olay can-
landwrildi. Suifta her giin kitap okuyan Oya, teneffiise ¢tkmadi ve o giinde sinifta
kitap okurken baska bir siniftan birinin gelip arkadasi Selin’in ¢antasindan bir sey
alimdigini gordii. Ama Selin’in arkadast olabilecegini diisiindiigii i¢in bir sey demedi.
Zil ¢aldi ve derse girildi. Selin’in on sirasinda oturan Ipek kalem kutusundan bu ka-
lemin aymisini ¢ikardi. Kalemi ¢antasinda olmayan Selin, Ipek’in kalemini géstere-
rek bu benim kalemim sen benim kalemimi ¢aldin diye sinifta bagirdi. Oya disinda ki
herkes hirsiz Ipek hirsiz Ipek diye bagirdi. Ipek ne yaptiysa da kendini ifade edemedi
konusmasina bile izin vermediler. Oya arkadaslarina sessiz olmalarini séyleyerek,
yaptiklarinin yanlhys oldugunu gérmediginiz bir sey icin iftira atmamalarini séyledi.
Kalemi ¢antadan teneffiiste baska siniftan birinin aldigini séyledi. Gidip baktilar
gercekten de kalem o kisinin kalem kutusunda ¢ikti. Ipek Oya’ya cok tesekkiir etti
onu bu iftiradan kurtardigi icin. Oya da dogru olani yaptim. Sana yapilan yanlis ve
iftira karsisinda susamazdim. Sende béyle olmalisin zor durumda kalmamalisin her
zaman dogru ve diiriist insanlar olmaliyiz dedi. Selin de Ipek ‘ten oziir diledi iftira at-
ug icin. Hep birlikte aglayarak birbirlerine sarildilar ve canlandirma sonlandirild.

Altincr grup: Japonya giizellik yarismasina katilan ve bu yarismayr aslinda torpille
kazandigi ortaya ¢ikan Yasemishiko nun basindan gegen bir olay canlandirildi. Jii-
rinin yarismayt kazanmasi igin ondan para aldigi ortaya ¢ikti. Zor durumda kalan
kizin bunu neden yaptigini ve yaptigimin yanhs oldugunun farkina varmasiyla can-
landirma sonlandirdl.

Katilimcilarin farkindalik degerine yonelik canlandirmalar1 sonundaki ifadeleri asagida ve-
rilmigtir:

Birinci grup: Marjinal oldugu icin arkadagslar: tarafindan dislanan Mavi’nin bagin-

dan gegen bir olay canlandirildi. Arkadaslar: zor duruma diistiiklerinde onlara yar-

dim ederek onu dis goriisle degil kisiligiyle tanimalarini, yargilamamalar: gerektigi-

ni belirtti. Onlarinda bu durumdan ders ¢ikararak yanhs yaptiklarini anlayp ondan

oziir dileyip farkli goriinmenin kotii degil insanlarin diigiincelerinin kétii oldugunu

ifade ederek canlandirmalarini sonlandwrdilar.

Dordiincii grup: Arkadaslarimin ¢irkin diyerek kii¢iimsedigi, yanlarinda olmasim
istemedikleri Ayse adli bir kizin basindan gegen olay canlandirildi. Ayse ogretmenin
yanmina giderek bu durumdan dolayr ¢ok iiziildiigiinii arkadaglarinin onu disladigin
onu sevmediklerini soyledi. Ogretmenleri simifa gelerek onlara bir hikdye anlatti.
Hikdyede 6nemli olanin dis giizellik degil i¢ giizellik oldugu yorumu yapildi. Ogret-
men Ayse’nin ne kadar akilli ve giizel oldugunu soyledi. Siniftakilerin yanls yap-
tiklarimi anlamalarv sagladi. Arkadagslart Ayse’ye ¢ok iyi davranmaya basladilar.
Birlikte oyun oynayarak canlandirma sonlandirdi.
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IV. Uygulama sonunda gerekli malzemeler verilerek katilimcilardan bugiine kadar yaptiklart
veya bundan sonra yapmay1 planladiklart herkese ve her seye karsi sorumluluklarinin neler ola-
bilecegine yonelik bir resim ¢izmeleri istenmistir. Katilimcilarin ¢izdikleri resimleri “sorumluluk
ve disiplin” degerleriyle iligkilendirdikleri goriilmiistiir. Katilimeilarin sorumluluk degeriyle iliskin
cizdikleri resimlerde aile, okul, yurt, arkadas, ¢evre, doga, vatan kavramlariyla betimledikleri go-
riilmiistiir. Uciincii ve dérdiincii grubun ¢izdigi resimlerde okulu 6n planda cizdikleri, aile, yurt ve
arkadas gibi kavramlar1 betimledikleri goriilmiistiir. (Resim 1,2)

Resim 1. Dérdiincii Grubun Cizimi Resim 2. Uciincii Grubun Cizimi

Ikinci ve besinci grubun ¢izdigi resimlerde isteki, okuldaki sorumluluklarimiz ve gorevle-
rimizi 6n planda ¢izdikleri, meslek, kariyer, is, disiplin gibi kavramlar1 betimledikleri goriilmiistiir.
(Resim 3, 4). Birinci grubun ¢izdigi resimde ise vatana olan sorumluluklarimiz ve gérevlerimizi 6n
planda ¢izdikleri, vatan, bayrak, asker, aile, cocuk, birey gibi kavramlar1 betimledikleri goriilmistiir
(Resim 5).

Resim 3: Besinci Grubun Resim 4: Ikinci Grubun Cizimi Resim 5: Birinci Grubun
Cizimi Cizimi

Tartisma, Sonuc ve Oneriler

Bu boliimde arastirmanin alt problemleri dogrultusunda verilerin analizinden elde edilen
bulgularla literatiirde yer alan diger ¢aligmalarin bulgulan karsilastirilmis ve tartisilarak bulgulara
dayali ¢esitli onerilerde bulunulmustur.
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Arastirmanin ilk Alt Problemine iliskin Tartisma

Arastirmanin ilk alt problemini sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envan-
teri’nden aldiklar1 6n test son test puanlarinda arasinda anlamli bir fark var midir?” sorusu olustur-
maktadir.

Yapilan ¢aligmanin sonucunda drama etkinliklerinin sosyal bilgiler 6gretmen adaylarinin de-
gerlere iligkin farkindaliklarinda anlamli farklilik meydana getirdigini ortaya koymaktadir. Diger bir
ifadeyle drama etkinlikleri, sosyal bilgiler 6gretmen adaylarinin degerleri 6grenme ve igsellestirme
konusunda etkili olmustur. Literatiire bakildiginda drama etkinliklerinin egitim-6gretim faaliyetle-
rinde olduk¢a genis bir alanda kullanildigi ve 6grencilerin ¢ok gesitli biligsel, sosyal ve duyussal
ozelliklerini gelistirdigi gortilmektedir (Adigiizel, 2006; Akhan, Mert ve Acar, 2020; Altuntas ve
Altinova, 2015; Calp, 2020; Cayir ve Gokbulut, 2015; Celik, 2020; Dereli,2018; Ulubey ve Tora-
man, 2015). Drama etkinlikleri, 6grencilerin aktif ve siirekli bicimde 6grenme siirecinin iginde yer
almalarini saglamasi ve 6grencilerin yaparak-yasayarak dgrenmelerine olanak vermesi agisindan pek
cok Ogretim teknigine gore avantaj saglamaktadir. Yaratict drama yaratict diisiinmeyi desteklemek-
tedir (Adigiizel, 2018; San,1990; Ustiindag, 1994) ve bdylece katilimcilarin diisiinme potansiyelleri,
ortaya yeni iirlinler ve ¢iktilar koyabilme becerileri de 6nemli 6l¢iide iyilesmektedir. Bu becerilerin
gelismesi diger alanlar1 da olumlu etkilemektedir. Ornegin Dereli’nin (2018) bulgular yaratic1 drama
uygulamalarinin 6gretmen adaylarinin iletisim becerilerini giliglendirdigini ve sosyal problem ¢6zme
becerilerine katki sagladigint ortaya koymaktadir. Bayrak ve Akkaynak’in (2020) ortaya koydugu
bulgular, 6grencilerin yaratict drama etkinlikleri sayesinde duygu diizenleme becerilerinde ve prob-
lem ¢dzmede avantaj elde ettiklerini gostermektedir. Altuntas ve Altinova (2015), yiiksekogretim
ogrencileriyle gergeklestirdikleri ¢alismada yaratict dramanin sosyal sorunlarin ¢oziimiinde 6nemli
bir ara¢ oldugunu belirtmektedir.

Arastirmanin bulgularini destekler nitelikte literatiirde farkli ¢aligsmalara rastlamak miimkiin-
diir. S6z gelimi; Oguz-Namdar, Aykac ve Col (2021), sinif 6gretmeni adaylarina yonelik yaptiklari
yaratict drama ile deger 6gretimi ¢alismalarinda yaratict drama etkinliklerinin 6gretmen adaylarinin
kisisel gelisimlerine katki sundugu ve degerleri igsellestirdigi bulgusuna ulasmiglardir. Yaratici dra-
ma etkinliklerinin teorik olmaktan ¢ok uygulamali olmasi, katilim gerektirmesi, rol ve sorumluklarin
Ogrenciler arasinda dagitilmasi ve her katilimeinin iizerine diisen gorevi i¢sellestirerek gercekles-
tirmesi ¢esitli kazanimlarin daha giiclii sekilde elde edilmesine yardimeci oldugu ileri siirtilebilir.
Yaratict dramanin 6gretmen adaylarinin bir sahne olarak sinif ortaminda sergilemesi muhtemel dav-
raniglar giiclendirdigi ve bunun da 6gretmenlik meslegine katki sundugu da sdylenebilir. Uygulama
oncesinde bazi degerlere iliskin ifade becerisinde ya da farkindaligindaki zayifliklarin uygulama
sonrast gliclenmesi drama etkinliklerinin degerlerin 6gretimine iliskin pratikteki katkisini goster-
mektedir. Yaratici drama etkinliklerinde iyi tasarlanmis uygulamalar, uygun materyal se¢imi, uygun
fiziksel mekan ve iyi tasarlanmis bir i¢erik olduk¢a 6nemli katki saglamaktadir.

Drama etkinlikleri, Sosyal Bilgiler dersinde diger kazanimlarin verilmesinde de oldukca et-
kili bir yontem olarak kullanilmaktadir. Oguz ve Beldag (2015), yiiksekdgretim 6grencileri ile yaptigt
deneysel calismada sosyal bilgiler dersinde yaratic1 drama kullanmanin 6zgiiven, sorgulama, hayal
giicli gelistirme, sosyallesme, grup sorumlulugu, empati, psikomotor beceriler gibi pek ¢ok beceri
temelli kazanimlar1 sagladigini dile getirmektedir. Bununla birlikte Akdemir’in (2020) bulgularindan
hareketle yaratici dramanin 6gretmenlik meslegine iligkin tutumlarina olumlu etki olusturdugu ve
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O0gretmen adaylarinin mesleki benliklerini yiikselttigi de dile getirilmektedir. Farkli anlatimla yaratici
drama etkinlikleri degerlerin dgretiminin yani sira 6gretmen adaylart i¢in diger pek ¢ok kazanimi da
saglayan bir potansiyel tasimaktadir. Jafari ve Demirel’in (2019) bulgular1 6gretmenlerin degerleri
ogretirken pek cok 6gretim tekniginden yararlandiklarimi ancak kalici 6grenme sagladigini diisiin-
diikleri yontemler ve teknikler igerisinde en ¢ok drama, oyun merkezli etkinlikler, hikaye anlatimi
gibi katilimi yiiksek olanlart tercih ettiklerini gostermektedir. Drama, oyun ve canlandirma gibi so-
mut katilim gerektiren ve belirli bir efor harcatan uygulamalar igerigin pek ¢ok uyarici ile birlikte ve
ayn1 anda pek cok duyussal 6zelligin etkin kullanimi sayesinde verilmek istenilen kazanimlar daha
kalict verilebilmektedir. Degerler gibi soyut kavramlarin ne ifade ettigi ve nasil yasanmasi gerektigi
drama gibi etkinliklerle 6zellikle kiigiik yas gruplarindaki bireyler i¢in daha kalict ve igsellestirilen
bir 6grenme saglayabilmektedir. Kaptan ve Namdar’in (2021) siif 6gretmenleri ile ilgili yaptiklari
calismada da yaratici drama uygulamasi sonrasi degerlere iliskin daha fazla metafor tiretebilecek
sekilde yaraticilik diizeylerinde gelisme oldugu bulgular arasinda yer almaktadir.

Yaraticit drama ile 6gretmen adaylariin beden dili kullanimlari, topluluk 6niinde kendini ifa-
de edebilmeleri ya da topluluk dniinde bir performans sergileme becerileri, spontan hareket edebilme
becerileri, duygu yonetimi, kendine giiven diizeyi, isbirligi ve dayanisma becerileri artmaktadir. Bu
tiir becerilerle mesleki donanimi giiclii bir 6gretmenin gerek akademik konularin 6gretilmesinde
gerekse diger kazanimlarin verilmesinde daha yetkin olacagi diisiiniilmektedir (Cayir ve Gokbulut,
2015). Ozyiirek (2020), sosyal bilgiler 6gretmen adaylariyla gergeklestirdigi calismasinda dgretmen
adaylarinin derslerde drama kullaniminin mutluluk, 6zgiiven, haz alma gibi olumlu duygu durumla-
rint artirdigini dile getirmektedir. Dolayisiyla Sosyal Bilgiler dersinde yaratici drama etkinliklerini
degerlerin 6gretiminde kullanirken ¢ocuklarin daha eglenerek 6grenmeleri, dersten mutlu olmalari,
Ozgiivenlerinin artmasi, iletisim becerilerinin giiglenmesi, igbirligi ve takim dayanigsmasi sergileye-
bilmeleri de miimkiin gériinmektedir. Ogrencinin aktif katildig1, icerigini olusturdugu ya da yapilan-
dirdig1, sorumluluk {stlendigi dersler ve sonucunda ortaya ¢ikan kazanimlar geleneksel metotlara
gore ¢ok daha kalici yarar saglamaktadir.

Pala ve Gogebakan-Y1ldiz’in (2019) arastirma bulgular 6gretmen adaylarinin 6zellikle etik
degerlerin 6gretilmesinde aktif 6grenme, yaratict drama, 6rnek olay incelemesi ve grup tartismalari-
nin daha fazla tercih edildigini gostermektedir. Yaratict dramanin imkanlar degerlerin 6gretilmesin-
de kiigiik yas gruplarinin katilimer olmalarini ve eglenerek 6grenmelerini saglayabilmektedir. Dola-
yistyla sinifta ¢ekingen, i¢ine kapanik, derslere katilim konusunda geri planda duran 6grencilerin de
aktif hale gelmesine olanak sunabilmektedir.

Arastirmanin fkinci Alt Problemine Iliskin Tartisma

Arastirmanin ikinci alt problemini “Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger En-
vanteri’nin alt boyutlarindan aldiklar1 6n test ve son test puanlar1 arasinda anlamli bir fark var mi-
dir?” sorusu olusturmaktadir. Arastirmanin bulgular1 “Paylasim ve Sayg1” alt boyutunda Sosyal Bil-
giler 6gretmen adaylariin anlaml farklilik yasadigini, diger alt boyutlarda anlamli farklilik olmasa
bile son test puanlariin daha yiiksek oldugunu ortaya koymaktadir. Drama etkinliklerinin is birligi,
paylasim, karsilikli sayg1 ve empati gibi degerleri igermesi bu alt boyutta anlamli farkliligin ortaya
¢tkmasini saglamis olabilir. Bunun yaninda etkinliklerde her ne kadar anlamli farklilik ¢ikmasa da
disiplin, sorumluluk iistlenme, paylasim, takim arkadasina giiven gibi bazi olumlu deger ve hasletle-
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rin de uygulama sonucunda yiiksek ¢ikmasi olduk¢a 6nemli bir bulgudur. Literatiire goz atildiginda
benzer yonde bulgulara rastlamak miimkiindiir.

Yiicekaya’nin (2021), yiiksekdgretim dgrencilerine drama ile deger 6gretimi arastirmalarin-
da sayg1 ve beraberlik degerinin anlamli sekilde daha kalict 6grenildigi ortaya konulmustur. Bakan
(2018) da benzer sekilde uygulamali olarak yaptig1 arastirmasinda okul dncesi yas gruplarinda en
cok saygi, paylasim, diirtistliik ve arkadaslik degerlerinin 6ne ¢ikartildigini dile getirmektedir. Bir
arada yasamanin gerektirdigi en 6nemli degerler i¢inde paylagim ve sayginin olmasi yapilan etkinlik-
lerde en ¢ok bu degerlerin 6ne ¢ikartilmasinda etkili olabilir. Tlirkoglu’nun (2019) yaptig1 kapsamli
caligmada da 6zellikle erken ¢ocukluk doneminden itibaren 6gretilmesi gereken temel degerler ice-
risinde saygl, sevgi, yardimseverlik ve empati ilk sirada yer almaktadir. Parlar ve Cansoy’un (2016)
caligmalarinda da 6gretmen adaylariin bireysel degerleri igerisinde en ¢ok paylasim ve saygi degeri
ilk sirada ortaya ¢ikmis, daha sonra ise sirasiyla diiriistliik ve paylasim, disiplin ve sorumluluk, saygi
ve dogruluk, giiven bagislama gelmektedir.

Toplumsal hayatin ve bir arada, 6rgiitlii yasamanin modern zamanlarin bir geregi oldugu goz
onilinde tutuldugunda hem bir kurumun c¢atis1 altindaki insan iligkilerinde hem de disaridaki sosyal
hayatta en ¢ok saygi, sevgi ve empatiye ihtiya¢c duyulmasi kacinilmazdir. Bu degerlerin yasatildigi
bir ortamda daha az toplumsal sorun olmasi ve daha az sug sayilan davraniglarin ortaya ¢ikmasi bek-
lenmektedir. Uzun’un (2015) bulgularina gore degerler toplumsal uyum diizeyini artirmakta, birey-
lerin topluma kars1 kendilerini daha ¢ok sorumlu hissetmelerine yardimei olmaktadir. Kiyak, Seki ve
Dilmag (2021), degerlerin 6zellikle ergenlerde suca bulagmayi azalttigini, sug sayilacak davraniglarla
basa ¢ikmada onemli bir faktdr oldugunu ortaya koymaktadir.

Aragtirma bulgular1 6gretmen adaylarinin disiplin ve sorumluluk degerlerinde yapilan uygu-
lama sonucunda bir giiclenme oldugunu ortaya koymaktadir. Ozdisiplinin yam sira bir 6gretmenin
ayni zamanda kendine, baskalarina, 6grencilerine ve topluma karsi sorumluluk bilincinde olmasi
daha nitelikli bir toplumun insasinda olmazsa olmaz bir durumdur. Caligsma disiplini, 6grenme ve
ogretme disiplini, liretme disiplini bir 6gretmenin mesleki degerleri igerisinde olmak durumundadir.

Tomul ve Celik’e (2014) gore bireysel degerler ayn1 zamanda bir 6zdisiplin duygusu gelis-
tirmek icin vardir. Aragtirma bulgularindan farkli olarak Altunsoy ve Namli’nin (2017) ¢aligma bul-
gular1 6gretmenlerin géziinden kazandirilmasi gereken degerler hiyerarsisi i¢inde 6zdisiplini daha alt
siralarda konumlandirmaktadir. Altunsoy ve Namli’nin (2017) bulgulari, 6ncelikli olarak kazandiril-
masi1 gereken degerler i¢inde diiriistliik, sayg1 ve sorumluluk gibi daha ¢ok baskalariyla olan iligkileri
ilgilendiren degerleri siralamaktadir.

Giliven ve bagislama degerlerinin puanlarinda da etkinlik sonrasinda anlamli olmasa bile
bir artis oldugu bulgular icerisinde yer almaktadir. Giiven ve bagiglama karsilikl: iliskilerde uzlasi
icinde olmay1 ve karsidaki kisiyle iyi bir iletisim igerisinde olmay1 gerektirmektedir. Ancak ilging
bicimde, Parlar ve Cansoy’un (2016) bulgularinda 6gretmen adaylarinin giiven ve bagislama degeri
ortalamalarinin en son sirada puanlandigi yer almaktadir. Giiven ve bagislama 6gretmenlerin sinifta
iyi bir 6grenme iklimi olusturmasi agisindan da gerekli degerlerdir. Ogretmen-ogrenci iliskisinde ve
ogrencilerin kendi aralarindaki iligkilerinde birbirine giivenmeyi ve yeri geldiginde bagislayabilme-
yi 6grenmeleri sosyal birlikteliklerin giiclenmesine de destek olmaktadir. Bununla birlikte sayg1 ve
dogruluk degerinin de puanlarinda meydana gelen artis dikkate degerdir. Ogretmen adaylarinin hem
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bireysel yasantilarinda hem de meslek hayatlarinda bu degerleri 6ncelemeleri ve hayatlarina yansit-
malar1 olduk¢a 6nemlidir.

Arastirmanin Uciincii Alt Problemine iliskin Tartisma

Arastirmanin {iglincii alt problemini “Sosyal bilgiler 6gretmen adaylarinin drama uygulama-
lar1 boyunca bireysel degerler ile ilgili degerlendirmeleri nasildir?” sorusu olugturmaktadir. Arastir-
ma bulgulart sevgi degerine 6gretmen adaylarinin bakislarinda baska kavramlarin da devreye gir-
digini gostermektedir. Ogretmen adaylar1 sevgi denildiginde biiyiik dl¢iide bir aileye mensup olma,
karsiliksiz duygu besleme, dostluk ve saygr gibi baska deger ve durumlari birlikte anmaktadir. In-
sanin en temel ihtiyaglarindan birisi olan sevgiyi erken ¢ocukluk doneminden itibaren sosyalleserek
ailede kazanan ve goren kisilerin mutlu ve istendik bir aile ortaminda biiyiimesi sevgi ile aileyi esde-
ger gormelerini sagliyor olabilir. Aileden baslayarak bir arada yasamanin en temel unsurlarin1 Sag-
lam ve Ozdemir’in (2017) bulgular1 dogrultusunda sevgi ve saygimin yani sira sadakat, sorumluluk
ve hosgorii gibi degerler de olusturdugu ileri siiriilebilir. Degerlerin 6gretilmesinde ailenin olduk¢a
onemli gorev ve sorumlulugunun oldugu diistiniildiigiinde (Erogul, 2012) aragtirmadan elde edilen
bu bulgunun, toplumsal gerc¢ekligi yansittig1 sdylenebilir.

Sevgi degeri ayn1 zamanda 6gretmen adaylarinin kendi yakin ¢evrelerindeki kisilere yonelik
besledigi yogun duygulari ifade etmekte ve diger canlilari da bu duygunun bir pargasi yaptiklar: go-
rilmektedir. Sevgiyi, icinde bulunduklar1 yasin bir geregi olarak karsi cinse yonelik hislerin etrafinda
betimleyen katilimcilarin sayisi bir hayli fazladir. Sevgi anlayisinda kiiltiirel, ¢evresel ve fizyolojik
sartlarin etkisi oldukga kagimilmazdir. Kisi her yas doneminde farkli bir sevgi algisi, anlayisi ve ihti-
yact i¢inde olabilmektedir. Ozen ve Giilagt’ya (2010) gore sevginin temel belirleyicileri yakinlik, ki-
sisel ozellikler (ictenlik, cana yakinlik, ¢ekicilik vb.), asinalik, benzerlik vb. olabilmektedir. Sevgiye
iliskin farkli kuramsal tartismalar da s6z konusudur. Ornegin, Walster’in Romantik Ask Kurami’na
gore insanlar duygularim yorumlarken fiziksel ve sosyal ¢evre kosullarindan faydalanmak-
tadir. Rubin’e gore ise sevgi oncelikle aldirma-6nem verme ile baslar ve baglanma ile devam
etmektedir (Ozen ve Giilagti, 2010, s. 28). Ogretmen adaylarmin sevgiye iliskin tanimlarinda yine
yogun olarak yakin arkadaslik ve dostluk gibi kavramlarin da nitel bulgular igerisinde yer almaktadir.
Genglik doneminde giivenilebilecek ve dostluk kurulabilecek kisilere duyulan ihtiyac beraberinde bu
kisilere kars1 bir sevgi ve saygiy1 getirmektedir.

Ogretmen adaylar1 saygi degerine iliskin goriisleri belirtirken en ¢ok “farkliliklara saygi,
diger canlilara saygi, biiyiiklere saygi1” gibi ifadeleri 6ne ¢ikarmistir. Toplumun farkli kesimlerden
olusmasi, cesitli 6zellikleri ile birbirinden ayrilan insanlarin bir arada olmasi saygiy1 kac¢inilmaz
kilmaktadir. Farkliliklara tahammiil ve sayg1 gosterme, insanlar1 oldugu gibi kabul edebilme ve fark-
liliklarla birlikte yagamayi bir erdem ve zenginlik olarak gérebilmek bariscil bir toplum olusturma-
nin sartlar1 arasindadir. Bu durum aym1 zamanda daha demokratik ve ¢agdas bir toplum olmanin
da geregidir. Topcubas1 ve Polat’in (2017) arastirma bulgular farkliliklara saygi egitimi alan ve
bunu hayatinda uygulayan 6grencilerin farkliliklara saygi davranisinda olumlu etkisi oldugunu or-
taya koymaktadir. Kirmizi ve Tarhan’in (2020) sosyal bilgiler 6gretmenleri {izerine yapmis oldugu
calismanin bulgular da farkliliklara sayginin demokrasinin olmazsa olmazi seklinde tanimlandigini
gostermektedir. Yasar, Kasa ve Bayir ‘in (2019) ¢alismasinda da 6gretmen adaylarinin diinya goriis-
lerine gore farkliliklara saygi diizeylerinin degisebildigini gérmek mimkiindiir. Farkliliklara say-
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ginin olmadig1 yerde ¢atisma, marjinallesme ve diglama davranist daha sik gdzlemlenebilmektedir
(Berkman ve Kumas, 2021).

Aragtirma bulgulari, 6gretmen adaylarmin dogruluk ve diiriistliilk degerlerini paylasim ve
farkindalik ile genelde birlikte ele aldiklarin1 gostermektedir. Bununla birlikte sorumluluk ve disiplin
denilince de genellikle aile, yurt ve arkadas gibi kavramlarla betimleme yaptiklar1 goriillmektedir.
Dogruluk ve diiriistliik cogunlukla i¢ ice ge¢mis iki kavram ve degerdir. Ogretmen adaylarmin ve
Ogretmenlerin birbirlerine, meslektaslarina, 6grencilerine, ailelerine ve topluma kars1 diiriist olmalari
daha istendik bir toplumun ortaya ¢ikartilmasinda gereklidir. Dogruluk, diiriistliik ve sorumluluk gibi
degerler ahlaki degerler kategorisinde yer almaktadir (Lickona, 1992; akt. Celik, 2016, s.35). Dola-
yistyla da 6gretmenlerin ahlaki eylemler ve yasantilar iginde olmasi gerektiginden bu degerleri 6n-
celemeleri olduk¢a 6nemli kabul edilmelidir. Thompson’un (2018) bulgular1 saygi degerinin hakim
oldugu bir sinif ortaminda iyi bir 6grenme ¢evresinin de meydana geldigini ve bunun da 6gretim ka-
litesini artirdigini gostermektedir. Banks ve Smyth’in (2021) aragtirmasinda da benzer sekilde saygi
temelli bir 6gretmen-6grenci iligkisinin 6grencilerin baglhiliklarini artirdigina ve iyi olus diizeylerini
yiikselttigine iligskin deliller yer almaktadir.

Sonuc¢

Sosyal Bilgiler 6gretmen adaylariin cesitli bireysel degerlere iliskin farkindalik diizeyle-
rinde yapilan drama etkinlikleri sonucunda anlamli artislar gozlenmistir. Dramanin imkéan ve kolay-
liklar1 degerlerin 6gretilmesinde 6gretmen adaylarina oldukca 6nemli firsat sunmaktadir. Dramanin
aktif katilim ve paylasim gerektiren yonii, bu silirecte her 6gretmen adayini aktif hale getirmis ve
kazandirilmak istenen yetkinliklerin daha kolay verilmesi saglanmistir. Bununla birlikte 6gretmen
adaylarinin diiriistliik, sevgi, paylasim, saygi, dogruluk, sorumluluk gibi degerleri 6nceledikleri ve
bu degerlere iliskin farkindaliklarinin da uygulama sonunda gii¢lendigi goriilmiistiir. Degerlerin 6g-
retiminde uygun yontem ve teknikleri bilmek ve kullanmak, rol-model olmak, kendini siirekli gelis-
tirmek onemli ve olumlu sonuglar vermektedir. Sonug olarak drama etkinliklerinin 6gretmen aday-
larinin degerleri 6grenmesinde ve meslek hayatlarinda 6gretmesinde onemli bir 6gretim yontemi
olarak kullanilabilir nitelikte oldugu sdylenebilir.

Arastirma bulgularindan hareketle uygulamacilar ve aragtirmacilar icin ¢esitli dneriler sunu-
labilir. Sosyal bilgiler 6gretmen adaylarina degerlerin 6gretilmesine yonelik derslere yer verilebilir.
Sosyal bilgiler 6gretmen adaylarinin degerlerin 6gretilmesine iliskin farkindaliklarini ve yetkinlikle-
rini artirmak adina 6zellikle igerigi uygun derslerde daha fazla rol ve sorumluluk iistlenmeleri sagla-
nabilir. Degerlerin 6gretilmesi konusunda yaptiklari ¢aligmalarla 6rnek olan 6gretmenlerle 6gretmen
adaylan bir araya getirilerek etkilesim kurmalar1 saglanabilir. Degerlerin 6gretilmesi konusunda na-
sil bir ekosistem kurulacaginin ve 6grenme iklimi olusturulacaginin becerisi 6gretmen adaylarina
kazandirlabilir. Arastirma bulgularina bagli olarak arastirmacilar icin de &neriler sunulabilir. Or-
negin, farkli aragtirmalarda farkli branslardaki 6gretmen adaylariin degerlere iliskin bilgi, 6gretim
becerisi, tutum ve farkindalik diizeylerini karsilastiran ¢aligsmalara yer verilebilir. Ayni sekilde farkl
aragtirmalarda farkli 6gretim yontem ve tekniklerinin degerlerin 6gretimindeki etkililik diizeyleri
arastirilabilir. Bunlara ek olarak, son smiftaki 6gretmen adaylarmin 6gretmenlik uygulamasi dersle-
ri esnasinda degerleri dgretebilme becerisine iligkin ¢aligmalar tasarlanabilir. Okullarda degerlerin
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ogretilmesinde sosyal bilgiler 6gretmenlerinin eksik-giiclii yanlarini ortaya g¢ikartmayi amaglayan
arastirmalar tasarlanabilir.
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Introduction

Studies on values education, especially in education in recent years, draw attention. While
preparing the Curriculums, they are prepared not only for cognitive competencies, but also by
considering skills, attitudes and values. . At the beginning of the curriculum of each course, there
are explanations and a series of values under the title of “Values Education in the Curriculum”
(MEB, 2018). The individual, who has to be a member of society in order to develop their own
existence, cannot be an active member of society without acquiring values. The social studies course
is effective in making the individual useful and compatible with society by assimilating the values
in order to be effective (Akbas, 2008, p.341). For this reason, social studies curricula are structured
to provide individuals with fundamental values (MEB, 2018). All courses in social studies curricula
are associated with values. The fact that the Social Studies course is based on values ensures that
the social studies course has an important role in raising active citizens (Yasar & Cengelci, 2012,
p-2). The aim of raising effective citizens requires the social studies curriculum to focus on moral
and character education, so values and education of them are included in the Social Studies Program
(Giindiiz, 2018, p.170).

The root values in the Social Studies curriculum are “justice, friendship, honesty, self-control,
patience, respect, love, responsibility, patriotism, helpfulness”. In addition to these values, the values
of “giving importance to family unity, solidarity, sensitivity, aesthetics, freedom, savings, equality,
sensitivity, being scientific, peace, independence” are also included in the Social Studies Curriculum
(MEB, 2018, p.9). The fact that there are so many values in the social studies course, on the one hand,
shows the richness of the course content and the importance given to the course, on the other hand,
it makes it difficult to gain these values in the education process. Ideas on how to apply these values
in the teaching and learning process are important. One of the effective factors in providing learning
about values education is teachers (Akbag, 2008). The teacher is one who plans and implements
value education. The success of value education is directly related to the knowledge and skills of the
teacher who implements this value education (A¢ikgdz, 2003). For this reason, teachers to provide
values education should have knowledge and skills about values (Erdem, 2003). It is important for
teachers to consider appropriate methods and techniques while planning value education and to be
prepared in this regard for effective value education. (Bilen, 1999). Therefore, when the teacher
chooses the method to be applied, it should be of a quality that will contribute to the students’ active
learning experiences (Doganay, 2009). When students are taught values in an active way, it will
become a more enjoyable and remarkable dimension.

There are many approaches to how values education should be applied. These; the value
indoctrination approach, value explanation approach, value analysis approach and moral reasoning
approach (Akbas, 2008, p.11). These approaches include affective, cognitive and psychomotor
learning. Each approach has different characteristics. In order for students to distinguish these qualities
and gain behavior, diversity in value education is required. For this reason, teachers need to have
knowledge and skills about methods in order to carry out value education in a quality and efficient
way (Halstead and Taylor, 2000, p.180; Ziimriitkal and Arslantas, 2021, p.247). Because in values
education, the methods applied have an important effect on gaining the values we aim for the students.
Examples of these methods are the story method, invention method, question-answer method, drama
method, scenario teaching method, simulation method and discussion method. Therefore, when

136



Teaching Values With Drama Methods

choosing a method, it is recommended that teachers choose methods that will contribute to students’
active learning experiences (Akytirek, 2004, p.100; Aktepe, 2019, p.308). One of the methods used
in teaching values is drama. The drama method is an easy, effective, permanent and natural way of
learning in teaching the traditions and moral rules of society (Adigiizel, 2006; San, 1990; Ustiindag,
2003). Therefore, the use of drama as a method of adopting the values of society is an issue that
should be given importance in terms of education (Adigiizel, 2018; Akbas, 2008; Topbasi, 2006,
p.124). There are various studies in the literature regarding the effectiveness of the drama method in
gaining values (Akhan, Mert & Acar, 2020, p.1; Atmaca, 2021, p.228; Kaya, Glinay, & Aydin, 2016,
p.23; Memduhoglu & Yiice, 2018, p.116). Studies on teaching values with drama method, students’
academic success (Ulubey & Toraman, 2015, p.195), free-thinking and self-confidence (Calp, 2020;
p. 1026), positive attitude development (Arikan, 2012, p.148), social competence and social skills
(Onalan, 2006, p.1), honesty (Akbayrak, 2020, p.174), friendship (Celik, 2020, p.154), patience
(Stikut, 2020, p.214), helpfulness ( Altun, 2020, p.350), the ability to express oneself (Ankay, 2018),
and permanent learning (Bertiz, Bahar, & Yegin, 2010, p.484).

When the studies on teaching values through drama method are examined in the literature,
it is possible to come across studies that show that the desired values can be permanently gained
through drama. For example, in the experimental study of Kaya and Antepli (2018) on teaching
values education to preschool children through drama, significant results were achieved and it was
revealed that drama is effective in adding value to younger age groups. Similarly, in the studies
of Kaya, Giinay and Aydin (2016) on the effect of drama in teaching values to preschool children,
it is possible to see the findings that family values can be gained through drama. In the study of
Memduhoglu and Yiice (2020), it was emphasized that preschool teachers often prefer and use drama
for children in the younger age group to gain value, and this method’s remarkable, participation-
enhancing and permanent learning aspect is highlighted. In the comprehensive study conducted by
Akhan, Mert, and Acar (2020) with pre-service teachers in the social studies branch, practices were
carried out with drama workshops, and it was stated that there was a significant increase in pre-
service teachers’ awareness of values as a result of these practices.

It is necessary for teacher candidates to learn value teaching methods during their teaching
education process. In addition, it is very important that teachers and prospective teachers who will
become teachers in the future have their own value judgments, adopt values and gain awareness
in order to gain values. This is directly related to the fact that teachers receive values education
effectively. The process of gaining awareness of teachers about the values education takes place
with the knowledge and skills to be gained by teacher candidates in education faculties. In this
direction, the aim of the study is to examine the effect of teaching values through the drama method
on individual values judgments of social studies teacher candidates. In the study, answers were
sought to the following sub-problems:

1. Is there a significant difference between the pre-test and post-test scores of social
studies teacher candidates from the Individual Value Inventory?

2. Isthere a significant difference between the pre-test and post-test scores of social stu-
dies teacher candidates from the sub-dimensions of the Individual Value Inventory?

3. How do social studies teacher candidates evaluate individual values during drama
practices?
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Method

Research Design

The research was modeled using the mixed method, in which qualitative and quantitative
research methods were applied together. The mixed method researcher is used in the field of health,
social and behavioral sciences, where the researcher collects both quantitative (closed-ended) and
qualitative data (open-ended) and integrates two datasets to understand the research problems, and
then draws conclusions by using the advantages of integrating these two datasets. It is expressed as a
research approach (Creswell, 2017, p.2). Explanatory Sequential Design in Mixed Method was used
in the research, since firstly quantitative data and then qualitative data were obtained. The visual of
the pattern used in the research is given in Figure 1.

Quantitative - Quantitative
Data Picking Fallow Data Picking
and Analysis up and Analysis

Expilication

Figure 1: Pattern Used in Research

According to Creswell and Clark (2015, p. 79), it tries to find an answer to the exploratory
sequential design research question primarily by collecting and analyzing quantitative data. After
the completion of the first stage, the stage of collecting and analyzing qualitative data comes. The
findings obtained from the qualitative research and the findings obtained from the quantitative
research are interpreted and it is revealed how the qualitative findings support the quantitative
findings. According to Creswell (2017, p. 39), this design draws its power from the two phases of
the research that are built on each other, easily understood and distinguished from each other. In this
study, the explanatory sequential design (explanatory sequential design) was preferred, since it was
planned to conduct an experimental study first and then to conduct interviews to obtain qualitative
data. In the research, firstly, quantitative data were collected and analyzed; In the second stage,
qualitative data were collected and analyzed to support the data obtained in the quantitative research
process (Cresswell, 2017). In the quantitative method of the research, a single-group experimental
design was used. In this design, the effect of the experimental procedure is tested with a study on a
single group, and the measurements of the dependent variable of the subjects are obtained by using
the same subjects and the same measurement tools as a pre-test and post-test after the application
(Biiytkoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel, 2010). ). In the qualitative method of
the research, the basic qualitative research method was used in terms of explanatory quantitative
data.

Participants

This study consists of students studying at Zonguldak Biilent Ecevit University, Eregli
Faculty of Education, Department of Social Studies Education in the spring semester of the 2019-
2020 academic year. While collecting the quantitative and qualitative data of the research, criterion
sampling, which is included in the purposeful sampling technique, was used. With the criterion
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sampling technique, data is obtained from a group of people with a certain criterion or criteria
(Biiytikoztiirk et al., 2012, p. 91).

The basic understanding of criterion sampling is to include people who meet a predetermined
set of criteria in the study. The criteria mentioned in the study are created by the researchers according
to the type and content of the study (Yildirim & Simsek, 2013, p. 140). As a criterion, the conditions
of being registered in the Social Studies Teaching Department and being a senior student were
determined. While creating the sample in the research, first of all, the purpose and content of the
study were mentioned and the research was carried out with prospective teachers who were willing to
participate in the study. 24 social studies teacher candidates participated in the research. The names
of the participants were kept confidential and codes (Participant 1, Participant 2, ...) were given to
the participants.

Implementation Process

The implementation process took place in the Drama class of the 4th-year Social Studies
Teacher Education Program at a state university. The implementation process began with the initial
stage of designing drama activities for values education. Four different lessons were planned, each
focusing on the values of love, respect, truthfulness and honesty, and responsibility. Drama methods
and techniques suitable for each value were incorporated into the activities. The implementation
process was conducted over a total of 16 hours, with four hours of classes per week for four
weeks. Implementation plans were prepared based on the opinions and suggestions of experts. The
participants of the study completed the Individual Values Inventory as a pre-test, and at the end of
the implementation process, the same inventory was administered as a post-test. The implementation
process is provided below:

Week 1 - Theme: Love

First, warm-up movements accompanied by music were performed to increase the students’
willingness to participate, strengthen group bonds, and provide relaxation. Then, the students
were divided into different groups, and they performed improvisations on sibling love, animal
love, friendship love, and love for nature. Each group portrayed the emotions and thoughts of the
characters through dramatization. Finally, all students individually evaluated their work and wrote
their thoughts on sticky notes in response to the question “What does love mean to you?”

Week 2 - Theme: Respect

Various commands were given to the students, and they were asked to follow these commands.
They were then asked how they felt when they did the opposite of the given commands. Next, the
students were divided into four groups. Negative cards were distributed to each group, and they
demonstrated how to transform disrespect into respect through dramatization. Subsequently, positive
cards were given, and they completed their performances. Finally, the students were provided with
cards featuring child figures. They were told that the child did not know the concept of respect, and
they were asked to write down how to be respectful to this child and what actions should be taken to
demonstrate respect.
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Week 3 - Theme: Truthfulness

The students were divided into two groups. Sentences containing true and false situations
were read, and their behaviors were determined based on whether the sentences were true or false.
Then, the students were divided into three groups, and they performed improvisations based on the
given sentences. They also acted out how truthfulness and honesty puppets would behave in those
situations. Finally, the students were grouped again. They created truthfulness and honesty puppets
and performed a dramatization explaining truthful and honest behaviors.

Week 4 - Theme: Responsibility

The students had visuals attached to their backs, and they were instructed to move around
accompanied by music. They moved while feeling the emotions and movements of the visuals. When
the music stopped, they changed the visuals and formed groups with those who had the same visuals.
Then, they were given time to discuss their responsibilities within the groups. Next, the students
were given different scenarios and asked to perform dramatizations based on those scenarios. They
discussed their responsibilities and the problems they would encounter if they failed to fulfill their
responsibilities, using visuals related to school, home, and the environment. Finally, the students
were asked to draw a picture representing their own responsibilities. They presented their drawings
in class and performed dramatizations based on their drawings.

Data Collecting Tools

Quantitative Data Collecting Tools

In the study, the “Personal Values Inventory” scale developed by Roy (2003) and adapted
into Turkish by Asan, Eksi, Dogan and Eksi (2008) was used to determine the individual values of the
participants. With this scale, the levels of teacher candidates in the study group towards individual
values were determined. At the end of the applications, individual values inventory pre-test and post-
test results were used to see the development and change in teacher candidates. Necessary permissions
were obtained from the scale owners at the beginning of the research for the measurement tool to be
used in this study.

Individual Values Inventory: In the inventory consisting of 47 items, a 5-point rating scale
was used, which ranges from “(1) Does not define me at all” to “(5) Always defines me”. As a result of
the factor analysis conducted by Asan, Eksi, Dogan and Eksi (2008) for the scale, a five-dimensional
structure emerged. The total variance explained by the five factors is 41.24%. The dimension of
discipline and responsibility consists of 16 items, the dimension of trust and forgiveness consists
of 12 items, the dimension of honesty and sharing consists of 9 items, the dimension of respect and
honesty consists of 6 items, the dimension of sharing and respect consists of 4 items and the scale
consists of five sub-dimensions. The value of Cronbach’s Alpha coefficient used in calculating the
reliability value of each sub-dimension varies between .60 and .71. In the study, Cronbach alpha
internal consistency reliability coefficients were also calculated on the basis of factors. As a result of
the analysis, Cronbach’s Alpha values were found to be.82 for discipline and responsibility, .87 for
trust and forgiveness, .81 for honesty and sharing, .87 for sharing and respect dimensions, and .91 for
respect and honesty, respectively. As a result, the Individual Values Inventory has been accepted as a
valid and reliable measurement tool.
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Qualitative Data Collecting Tools
Qualitative data were collected through student studies.

Student studies: Written documents obtained from student evaluations throughout the
student studies and practices were analyzed. It is important to evaluate student work in order to
see the development and change in teacher candidates throughout the applications. Student studies
include studies on student products such as the writings students wrote during the practices, the
stories they created, and the pictures they drew.

Data Analysis

Quantitative Data Analysis

The quantitative data of the study were analyzed with the SPSS 21.0 statistical program.
In order to decide which techniques will be used in the analysis of the data within the scope of
the research, first of all, the normality test was performed. In order to determine whether the data
showed a normal distribution, skewness and kurtosis values and the results of the Shapiro-Wilk test
were examined. The fact that the skewness and kurtosis coefficients are within the limits of 2 is
considered evidence for the existence of a normal distribution (Cokluk, Sekercioglu & Biiyiikoztiirk,
2016).

Table 2. Normality Analysis of Individual Values Inventory

Aspects Practice Kurtosis Skewness Shapiro Wilk  Result (Decision)

Pre-test -,163 -,056 0,313 Normal
Factor 1

Post-test -.156 -.982 0,323 Normal

Pre-test ,449 -.154 0,090 Normal
Factor 11

Post-test ,878 ,026 0,026 Normal

Pre-test ,084 -1,167 0,042 Normal
Factor 111

Post-test -,339 -,590 0,466 Normal

Pre-test -,411 ,564 0,177 Normal
Factor IV

Post-test ,238 -,216 0,022 Normal

Pre-test -, 119 -1,298 0,008 Normal
Factor V

Post-test -,658 -,576 0,003 Normal

Pre-test ,745 -,103 0,059 Normal
Total

Post-test ,149 -,958 0,341 Normal

As seen in Table 2 as a result of the normal distribution analysis, the skewness and kurtosis
values obtained for all sub-dimensions of the individual values inventory are between -2 and +2.
Accordingly, it can be said that the research data show a normal distribution (George and Mallery
2010). Since the scores obtained from the Individual Values Inventory showed normal distribution,
the dependent group’s test was used to compare the pre-test and post-test scores.

Qualitative Data Analysis

The qualitative data of the study were collected with the written documents obtained from the
student evaluations of the social studies teacher candidates at the end of the practices. The qualitative
data obtained were analyzed by content analysis. In this sense, codes were created before the written
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texts and then the codes were gathered under themes. The purpose of content analysis is to present
the findings to the reader in an organized and interpreted form” (Yildirim & Simsek, 2011). The data
obtained in the research were summarized and interpreted according to the previously determined
themes. In the presentation of the findings, direct quotations were made from the views of the pre-
service teachers.

Findings

In accordance with the sub-objectives of the research, the pre-test and post-test scores that
the pre-service teachers got from the Individual Values Inventory and its sub-dimensions were given
first. Then, in order to support the quantitative findings, the analyzes of the evaluations during the
implementations and the interviews after the implementations were presented.

Findings Regarding the First Sub-Problem of the Study

The first sub-problem of the study was “Is there a significant difference between the pre-test
and post-test scores of the Social Studies teacher candidates from the Individual Value Inventory?”
form the expression. In this direction, the pre-test and post-test scores of the pre-service teachers
from the Individual Values Inventory and its sub-dimensions are compared and the t-test results are
given in Table 3.

Table 3. Dependent Groups t-Test Results of Pre-Test-Post-Test Scores Obtained in Individual
Values Inventory

Practice N Average Standard Deviation t sd P
Pre-test 24 3,71 0,23

-2,474 23 0,021
Post-test 24 3,89 0,30

When the table is examined, it is seen that there is a statistically significant difference between
the pre-test and post-test scores of the participants (t(23)=-2,474, p<.05, p=0.021). Post-test mean
score (= 3.89) is higher than pre-test mean score (= 3.71). As a result of the experimental process, it
can be stated that there is a positive development in the participants’ thoughts about values.

Findings Regarding the Second Sub-Problem of the Study

The second sub-problem of the study was “Is there a significant difference between the
pre-test and post-test scores of the Social Studies teacher candidates from the sub-dimensions of
the Individual Value Inventory?” form the expression. The pre-test and post-test levels obtained
by the social studies teacher candidates from the individual values inventory sub-dimensions were
compared. Table 4 shows the dependent group’s t-test results regarding the pre-test and post-reverse
scores of the individual values inventory sub-dimensions of social studies teacher candidates.
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Table 4. Dependent Groups t-Test Results According to Pretest Posttest Scores of Individual Values
Inventory Sub-Dimensions

Alt Boyut Practice N X SS t sd p
Dicipline and Pre-test 24 4,03 0,39
. -1,972 23 0,06
Responsibility  Post-test 24 4,26 0,43
Trust and Pre-test 24 3,23 0,23
. -1,016 23 0,32
Compassion Post-test 24 3,32 0,41
Truth and Pre-test 24 3,87 0,34
K -1,331 23 0,19
Communion Post-test 24 4,01 0,40
Respect and Pre-test 24 3,22 0,05
-1,000 23 0,32
Trueness Post-test 24 3,30 0,07
Communion Pre-test 24 421 0,42
-2,929 23 0,00
and Respect Post-test 24 4,56 0,42

When Table 4 is examined, there is a statistically significant difference between the pre-test
and post-test mean scores of “Sharing and Respect” (t(23) = -2,929, p <.05), while “Discipline and
responsibility” (t(23) = -1,972, p <.05), “Trust and Forgiveness” (t(23) = -1.016, p>.05), “Honesty
and sharing” (t(23) =-1.331, p>.05), “Respect and integrity ” (t(23) = -1,000; p>.05) There is no
statistically significant difference between pre-test and post-test mean scores. However, post-test
mean scores for all sub-dimensions are higher than pre-test mean scores. Accordingly, as a result of
the applications, the significant difference between the pre-test and post-test scores in the “Sharing
and Respect” sub-dimension shows that the pre-service teachers adopt these values more. In addition,
it can be stated that the averages of “Discipline and Responsibility, Trust and Forgiveness, Honesty
and Sharing, Respect and Integrity” have increased compared to pre-application.

Findings Regarding the Third Sub-Problem of the Study

The third sub-problem of the study was “How are social studies teacher candidates’
evaluations of individual values during drama practices?” A map was created for the evaluations of
social studies teacher candidates about individual values during the practices. This map is given in
Figure 2.
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Figure 2. Social Studies Teacher Candidates’ Map of Individual Values at the End of the
Applications

After the first application, the participants were asked, “What do you think love means?”’ were
asked to write their thoughts on the postits. Participants evaluated love as “being a family, happiness,
unconditional love, main-respect, friendship, wisdom”. Participant 16 “Love starts with family for
me first. [ can say that love is equal to family ”, s/he sees love and family as equal to each other. There
are those who describe love as an unconditional feeling. Participant 18’s statement “Love is the name
of unconditional love that increases as you share” and Participant 3’s statements “Everything I value
in life, I tolerate tirelessly, I can forgive without giving up under any circumstances and I want to
be with me at every moment” can be given as examples of unconditional love. Participant 14, who
expressed love as wisdom/profundity, said, “Loving every creature, both animate and inanimate,
starts with being able to love oneself first. Saying “me first” is not selfish. Because without me, this
world would not exist for me. When I change myself, it must be in the direction and extent [ want,
the whole world will change. An example is the expression “One should know how to look from the
right direction”. Participants defined the value of love as “being lovable, love, power, compassion,
sacrifice, effort, success, experience and desire to live”.There are many expressions that define the
value of love as being a lover and love. According to Participant 10, who defines love as love s/he
expressed it as

“Feeling someone’s heart in his heart is living it”. Similarly, Participant 16’s statement,
“Love is an emotion that you can’t forget in the depths of the cabin, and that your eyes will always
search for it in its presence and absence,” can be given as an example. There are participants who
express love with values such as power and success. For example, Participant 17 defined love as a
power with the statement “Love is not a material thing, it is a power that adds value to matter”. On
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the other hand, Participant 21 evaluated it as the basis of success with the statement “Love is the
cornerstone of success”. There are also participants who evaluate love as effort, compassion and
sacrifice. The statements of Participant 25 as “Love is unrequited, requires sacrifice and effort” and
Participant 15 as “Love is compassion” can be shown as prefixes. However, there are participants
who consider love as effort, effort and experience. For example, Participant 13 said, “Love is a labor
in itself, an effort and waiting. In the expression “Love is going to spirituality and cooking in that
spiritual world”, love can be considered as the experiences achieved as a result of the effort given.
“Love is like the sun, it is the source of life, which is considered as the desire to experience love by
participant 17. It is a force that keeps us alive. It is not difficult to know how empty and meaningless
the life of a person without love is. Loving yourself, your relatives, the environment, nature, all
people and our country makes our life meaningful.” The expression is striking.

II. At the end of the application, the participants were told that the child on this card did
not know what respect means, by handing out cards with a child figure on it. Participants were
asked to write down information about “how to be respectful” to this child, and “how to show
respectful behavior by doing”. When the answers written by the participants on the children’s cards
were analyzed, it was seen that they associated the value of respect with the concepts of “respect
for differences, respect for animals, respect for elders, respect in relationships, justice, honesty”.
Participant 15 “If the colors of the rainbow were only one color, there would be no rainbow. Look,
you 're also colorful, so differences are beautiful. Differences require respect.” He emphasized being
respectful to differences. Participant 3’s “Always respect the differences of your friends who are
different from yourself!” The expression can be given as an example of an expression that suggests
respect for differences. Participants stated that respect should be respected not only for humans but
also for animals. For example, the statements of Participant 8 and Participant 13, “It is necessary
to be respectful to the living creatures and animals in the environment” can be given as examples.
In addition to this, there are also statements stating that it is necessary to respect the environment.
Participant 14’s statement “You should take care to keep the environment clean” and Participant
21’s statement “Respecting nature and the environment is self-respect” can be given as examples of
respect for the environment. Participant 5’s statement “Treat everyone the way you want to be treated
your whole life”” can be given as an example of the criterion of respect that s/he determined in human
relations. The following statements are taken from the participants as an example of respect for the
elders. Participant 24 “Love the younger ones, respect the elders”, Participant 1 “He knows both the
little ones and the elders. They act accordingly” and Participant 2 “I must show respect to my elders”
can be given as examples of their respect towards their elders.

III. At the end of the application, the participants were given a puppet of truth and honesty
and the question was what would you like to say to the puppets about truth and honesty. At the
end of the analysis of the answers given by the participants to the questions, it was seen that they
established a relationship with the values of “accuracy, honesty, sharing, awareness”. Responses
from the participants are given below. The statements of the participants regarding the accuracy
value are given below:

When my dad calls me, I tell him I’m out, out with my friends. Actually, I study at
home, I do not tell him the truth because he should not think that I am studying for
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KPSS and hope that [ will win. I’'m not telling the truth so he won’t be upset if I don’t
win. (Participant 22).

The statements of the participants regarding the value of honesty are given below:

My friends call me on the phone, but I tell them that I did not pick up the phone
because I was asleep. Actually, I don't sleep, I don't answer their phones because 1
don t want to talk. (Participant 9)

The statements of the participants regarding the awareness value are given below:

1 love to sing. My friends say your voice is beautiful after I say it. I'm being modest
and saying whether or not. Actually, I also know that my voice is very beautiful. But
I don't tell the people around me. (Participant 4)

The statements of the participants regarding the value of sharing are given below:

We were going to have a tournament, and I convinced my friends that if we win, I'll
buy you baklava. We did our best in the match, but we didn t win. I didn 't buy baklava
either, my friends were saying that you wouldn t buy it anyway, but if we had won, 1
would have bought baklava (Participant 8)

In the next stage of the application, the necessary materials were distributed to the
participants, and they were asked to make a truth and honesty puppet and to make an animation
about how they could be correct and honest while making these puppets. It was observed that the
participants established a relationship with the values of “accuracy, honesty, sharing, awareness” in
their classroom animations using puppets they made.

The expressions of the participants at the end of the animations regarding the truth value are
given below:

The third group: A situation that happened to a young man named Ali who went
to a job interview was reenacted. During the job interview, Ali's difficult situation
was revived when his lies were revealed. After this incident, the reenactment was
terminated by promising himself not to lie again and never to be in such a situation.

The expressions of the participants at the end of the animations on the value of honesty are
given below:

The second group: The incident experienced by Riiya, who is two sisters and two
brothers, was reenacted. While their mother is cooking for Riiya and her siblings,
Riiya, who plays alone from her siblings, accidentally breaks the vase in the house.
He goes to his mother and says that his brother Melih broke the vase. His brothers
say to their mother that Riiya lied, that Melih was playing with them, and that he did
not break the vase. The dream starts to cry, she apologizes to her mother and brother
Melih for slandering her. She says she lied because she thought her mother would
be angry with her. The animation ended by warning her brothers Riiya, saying that
whatever mistakes you make, but don't lie, always be honest with her brothers and
mother.

Fifth group: An incident that happened to Oya, who was not liked by her friends
because she was always right and honest, and who said that her friends did not stay
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silent about their evil deeds and said that they were wrong and that they should not
behave like that, was reenacted. Oya, who reads a book every day in the classroom,
did not go out for recess and while she was reading in the classroom that day, she saw
that someone from another class came and took something from her friend Selin's
bag. But he didn't say anything because he thought he might be Selin's friend. The
bell rang and the class started. Ipek, sitting in the front row of Selin, took the same
pencil out of her pencil case. Selin, whose pen was not in her bag, showed Ipek>s pen
and shouted in the classroom that this is my pen, you stole my pen. Everyone except
Oya shouted thief Ipek, thief Ipek. No matter what Ipek did, she couldn’t express
herself, they didn't even let her speak. Oya told her friends to be quiet and not to
slander something that you do not see that what they did was wrong. He said that
someone from another class took the pen from the bag during recess. They went and
looked, and indeed the pen was found in that person’s pencil box. She thanked Ipek
Oya very much for saving her from this slander. Oh, I did the right thing. I could not
remain silent in the face of wrong and slander against you. He said that you should
be like this, you should not be in a difficult situation, we should always be right and
honest people. Selin also apologized to Ipek for slandering her. They hugged each
other, crying together, and the reenactment ended.

Sixth group: An event that happened to Yasemishiko, who participated in the
Japanese beauty pageant and was revealed to have won this contest by torpedo, was
reenacted. It turned out that the jury took money from him to win the competition.
The drama ended with the girl in distress realizing why she did this and that what
she did was wrong.

The expressions of the participants at the end of the animations on the value of awareness
are given below:

First group: An incident experienced by Mavi, who was ostracized by her friends
because she was marginal, was reenacted. He helped his friends when they were in a
difficult situation and stated that they should get to know him with his personality, not
with his appearance, and not judge him. They learned from this situation, realized
that they had done wrong, apologized to him and stated that it is not bad to look
different, but that people's thoughts are bad.

The fourth group: The incident that happened to a girl named Ayse, whom her friends
despised as ugly and whom they did not want to be with them, was reenacted. Ayse
went to the teacher and said that she was very upset about this situation and that
her friends excluded her and that they did not like her. Their teacher came to the
classroom and told them a story. It was commented that the important thing in the
story is not the outer beauty but the inner beauty. The teacher said how smart and
beautiful Ayse was. It made the class understand what they did wrong. His friends
began to treat Ayse very well. He ended the animation by playing games together.

I'V. At the end of the application, the necessary materials were given and the participants were
asked to draw a picture of what their responsibilities might be towards everyone and everything they
have done or plan to do in the future. It was observed that the participants associated the drawings
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they drew with the values of “responsibility and discipline”. It was seen that the participants depicted
the concepts of family, school, dormitory, friends, environment, nature and homeland in the pictures
they drew regarding the value of responsibility. In the pictures drawn by the third and fourth groups,
it was seen that they drew the school in the foreground and described concepts such as family,
dormitory and friends. (Picture 1,2).

Picture 1: Drawing of the fourth group Picture 2: Drawing of the third group

In the picture drawn by the first group, it was seen that they drew our responsibilities and
duties to the homeland in the foreground, and they depicted concepts such as homeland, flag, soldier,
family, child, and individual (Picture 5).

Picture 3: Drawing of the Picture 4: Drawing of the Picture 5: Drawing of the first
third group fourth group group
Discussion

In this section, the findings obtained from the analysis of the data in line with the sub-problems
of the research and the findings of other studies in the literature were compared and discussed, and
various suggestions were made based on the findings.

Discussion on the First Sub-Problem of the Study

The first sub-problem of the study was “Is there a significant difference between the pre-test
and post-test scores of the Social Studies teacher candidates from the Individual Value Inventory?”
form the expression.
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As a result of the study, it is revealed that drama activities create a significant difference
in the awareness of social studies teacher candidates about values. In other words, drama activities
were effective in learning and internalizing the values of social studies teacher candidates. When
we look at the literature, it is seen that drama activities are used in a wide range of educational
activities and they develop a wide variety of cognitive, social and affective characteristics of students
(Adigiizel, 2006; Akhan, Mert, & Acar, 2020; Altuntas & Altinova, 2015; Calp, 2020; Cayir et al.
Gokbulut, 2015; Celik, 2020; Dereli,2018; Ulubey and Toraman, 2015). Drama activities provide an
advantage over many teaching techniques in terms of enabling students to actively and continuously
take part in the learning process and allowing students to learn by doing and experiencing. Creative
drama supports creative thinking (Adiguzel, 2018; San, 1990; Ustiindag, 1994) and thus, the thinking
potential of the participants and their ability to put forth new products and outputs are significantly
improved. The development of these skills affects other areas positively. For example, Dereli’s
(2018) findings reveal that creative drama practices strengthen teacher candidates’ communication
skills and contribute to their social problem-solving skills. The findings of Bayrak and Akkaynak
(2020) show that students gain an advantage in emotion regulation skills and problem-solving thanks
to creative drama activities. Altuntag and Altinova (2015) state that creative drama is an important
tool in solving social problems in their study with higher education students.

It is possible to come across different studies in the literature that support the findings of the
research. For example; Oguz-Namdar, Aykag, and Col (2021) found that creative drama activities
contribute to the personal development of teacher candidates and internalize values in their creative
drama and value teaching studies for prospective classroom teachers. It can be argued that creative
drama activities are practical rather than theoretical, require participation, distribute roles and
responsibilities among students, and internalize the task of each participant, helping to achieve
various gains more powerfully. It can also be said that creative drama strengthens the behaviors that
teacher candidates are likely to exhibit in the classroom environment as a stage, and this contributes
to the teaching profession. The strengthening of the weaknesses in the expression skills or awareness
of some values before the application and after the application shows the practical contribution of
drama activities to the teaching of values. Well-designed applications, appropriate material selection,
appropriate physical space and well-designed content make a significant contribution to creative
drama activities.

Drama activities are also used as a very effective method in the delivery of other gains in the
Social Studies course. In their experimental study with higher education students, Oguz and Beldag
(2015) state that using creative drama in social studies courses provides many skill-based gains
such as self-confidence, questioning, imagination development, socialization, group responsibility,
empathy, and psychomotor skills. In addition, based on Akdemir’s (2020) findings, it is also stated
that creative drama has a positive effect on attitudes towards the teaching profession and increases the
professional self-esteem of teacher candidates. Creative drama activities with different expressions
have the potential to provide many other gains for teacher candidates as well as teaching values. The
findings of Jafari and Demirel (2019) show that teachers benefit from many teaching techniques while
teaching values, but among the methods and techniques they think to provide permanent learning,
they mostly prefer the ones with high participation such as drama, game-centered activities and
storytelling. Applications such as drama, play, and animation that require concrete participation and
require a certain effort can achieve the desired gains more permanently thanks to the effective use of
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many affective features together with many stimulants of the content at the same time. What abstract
concepts such as values mean and how they should be experienced can provide a more permanent
and internalized learning, especially for individuals in younger age groups, with activities such as
drama. In the study of Kaptan and Namdar (2021) on classroom teachers, it is among the findings that
there is an improvement in creativity levels after the creative drama application, which can produce
more metaphors about values.

With creative drama, pre-service teachers’ use of body language, their ability to express
themselves in front of a community or their ability to perform in front of a community, their ability to
act spontaneously, their emotion management, self-confidence level, cooperation and solidarity skills
increase. It is thought that a teacher who is professionally equipped with such skills will be more
competent both in teaching academic subjects and in giving other gains (Cayir & Gokbulut, 2015).
Ozyiirek (2020), in his study with social studies teacher candidates, states that teacher candidates’
use of drama in lessons increases their positive emotional states such as happiness, self-confidence,
and pleasure. Therefore, when using creative drama activities in teaching values in Social Studies
class, it seems possible for children to learn more with fun, to be happy in the lesson, to increase
their self-confidence, to strengthen their communication skills, and to exhibit cooperation and team
solidarity. The lessons in which the student actively participates, creates or structures the content,
assumes responsibility, and the resulting achievements provide much more permanent benefits than
traditional methods.

The research findings of Pala and Gogiliebakan-Yildiz (2019) show that pre-service teachers
prefer active learning, creative drama, case study and group discussions, especially in teaching ethical
values. The possibilities of creative drama can enable young age groups to participate in teaching
values and to learn while having fun. Therefore, it can also enable students who are shy, introverted,
and stay in the background to attend classes to become active.

Discussion on the Second Sub-Problem of the Study

The second sub-problem of the study was “Is there a significant difference between the
pre-test and post-test scores of the Social Studies teacher candidates from the sub-dimensions of the
Individual Value Inventory?” form the expression. The findings of the study reveal that social studies
teacher candidates experience a significant difference in the “Sharing and Respect” sub-dimension,
and post-test scores are higher even if there is no significant difference in other sub-dimensions. The
fact that drama activities include values such as cooperation, sharing, mutual respect and empathy
may have led to the emergence of a significant difference in this sub-dimension. In addition, although
there is no significant difference in the activities, it is a very important finding that some positive
values and traits such as discipline, taking responsibility, sharing, and trust in teammates are high as
aresult of the application. When the literature is reviewed, it is possible to encounter similar findings.

In Yiicekaya’s (2021) research on teaching values to higher education students with drama, it
was revealed that the value of respect and togetherness were learned significantly more permanently.
The Minister (2018) similarly states in his applied research that the values of respect, sharing, honesty
and friendship are emphasized the most in preschool age groups. The fact that sharing and respect are
among the most important values required by living together can be most effective in highlighting
these values in the activities. In Tiirkoglu’s (2019) comprehensive study, respect, love, helpfulness
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and empathy take the first place among the basic values that should be taught especially from early
childhood. In the studies of Parlar and Cansoy (2016), the values of sharing and respect emerged the
most among the individual values of teacher candidates, followed by honesty and sharing, discipline
and responsibility, respect and accuracy, trust and forgiveness.

Considering that social life and organized living together are a necessity of modern times,
it is inevitable that the most respect, love and empathy are needed both in human relations under
the roof of an institution and in the social life outside. In an environment where these values are
kept alive, it is expected that there will be fewer social problems and less criminal behavior will
emerge. According to Uzun’s (2015) findings, values increase the level of social cohesion and help
individuals feel more responsible towards society. Kiyak, Seki, and Dilmag (2021) reveal that values
reduce involvement in crime, especially in adolescents, and are an important factor in coping with
delinquent behaviors.

Research findings reveal that there is a strengthening in the discipline and responsibility
values of teacher candidates as a result of the practice. In addition to self-discipline, it is indispensable
for a teacher to be conscious of responsibility towards himself, others, students and society at the
same time in the construction of a more qualified society. Working discipline, learning and teaching
discipline, producing discipline must be within the professional values of a teacher.

According to Tomul and Celik (2014), individual values also exist to develop a sense of self-
discipline. Unlike the research findings, Altunsoy and Namli’s (2017) study findings position self-
discipline at a lower level in the hierarchy of values that should be gained from the eyes of teachers.
The findings of Altunsoy and Namli (2017) list the values that are more relevant to relationships
with others, such as honesty, respect and responsibility, among the values that should be gained as a
priority.

It is among the findings that there is an increase in the scores of trust and forgiveness values,
even if it is not significant after the activity. Trust and forgiveness require being in agreement in
mutual relations and being in good communication with the other person. Interestingly, however,
Parlar and Cansoy’s (2016) findings reveal that the mean values of trust and forgiveness of teacher
candidates are scored in the last place. Trust and forgiveness are also necessary values for teachers
to create a good learning climate in the classroom. Learning to trust each other and to forgive when
appropriate in the teacher-student relationship and in the relationships between students also supports
the strengthening of social cohesion. However, the increase in the scores of respect and accuracy is
remarkable. It is very important for teacher candidates to prioritize these values both in their personal
lives and in their professional lives and reflect them in their lives.

Discussion on the Third Sub-Problem of the Research

The third sub-problem of'the study was “How are social studies teacher candidates’ evaluations
of individual values during drama practices?”” form the expression. Research findings show that other
concepts also come into play in the views of pre-service teachers on the value of love. When love is
mentioned, pre-service teachers mostly mention other values and situations such as belonging to a
family, having unrequited feelings, friendship and respect. Growing up in a happy and desired family
environment may enable people to see love and family as equivalent to love, which is one of the most
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basic needs of human beings, from early childhood. In line with the findings of Saglam and Ozdemir
(2017), it can be argued that values such as loyalty, responsibility and tolerance, as well as love and
respect, constitute the most basic elements of living together, starting with the family. Considering
that the family has a very important duty and responsibility in teaching values (Erogul, 2012), it can
be said that this finding obtained from the research reflects the social reality.

The value of love also expresses the intense feelings of pre-service teachers towards the
people in their immediate surroundings, and it is seen that they make other living things a part of
this feeling. The number of participants describing love around feelings for the opposite sex as a
requirement of their age is quite high. The influence of cultural, environmental and physiological
conditions in the understanding of love is quite inevitable. A person may have a different perception,
understanding and need of love in every age period. According to Ozen and Giilagt1 (2010), the main
determinants of love are intimacy, personal characteristics (sincerity, friendliness, attractiveness,
etc.), familiarity, similarity, etc. can happen. There are also different theoretical debates about love.
For example, according to Walster’s Theory of Romantic Love, people benefit from physical and
social environmental conditions while interpreting their feelings. According to Rubin, love starts
with caring and attaching importance and continues with attachment (Ozen & Giilagt1, 2010, p. 28).
In the definitions of pre-service teachers about love, it is stated that it includes the data of concepts
such as close friendship and friendship. It accompanies people who can be trusted and friendships
can be established in the youth period, and carries a love and respect towards these people.

While pre-service teachers expressed their views on the value of respect, they mostly
highlighted expressions such as “respect for differences, respect for other living things, respect for
elders”. The fact that society consists of different segments and that people who differ from each
other with their various characteristics come together makes respect inevitable. Tolerance and respect
for differences, accepting people as they are, and being able to see living together with differences as
a virtue and wealth are among the conditions of creating a peaceful society. This is also a requirement
of being a more democratic and contemporary society. Topcubasi and Polat’s (2017) research findings
reveal that students who receive respect for differences training and apply it in their lives have a
positive effect on respect for differences behavior. The findings of the study conducted by Kirmizi
and Tarhan (2020) on social studies teachers also show that respect for differences is defined as a sine
qua non of democracy. In the study of Yasar, Kasa, and Bayir (2019), it is possible to see that the level
of respect for differences of teacher candidates can vary according to their worldviews. Where there
is no respect for differences, conflict, marginalization and exclusion behavior can be observed more
frequently (Berkman and Fabric, 2021).

Research findings show that pre-service teachers generally deal with honesty and honesty
values together with sharing and awareness. However, when it comes to responsibility and discipline,
it is seen that they usually describe with concepts such as family, dormitory and friends. Integrity
and honesty are two concepts and values that are often intertwined. It is necessary for teacher
candidates and teachers to be honest with each other, colleagues, students, families and society in
order to create a more desirable society. Values such as honesty, honesty and responsibility are in
the category of moral values (Lickona, 1992; cited in Celik, 2016, p.35). Therefore, it should be
considered very important that teachers prioritize these values since they must be in moral actions
and experiences. Thompson’s (2018) findings show that a good learning environment also occurs in
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a classroom environment where the value of respect is dominant, and this increases the quality of
teaching. Similarly, in the study of Banks and Smyth (2021), there is evidence that a teacher-student
relationship based on respect increases students’ commitment and increases their level of well-being.

Result

Significant increases were observed in the awareness levels of social studies teacher candidates
regarding various individual values as a result of drama activities. The possibilities and conveniences
of drama offer very important opportunities to teacher candidates in teaching values. The aspect of
drama that requires active participation and sharing has made every pre-service teacher active in this
process and it has been ensured that the competencies to be gained are given more easily. In addition,
it was observed that the pre-service teachers prioritized values such as honesty, love, sharing, respect,
accuracy and responsibility, and their awareness of these values was strengthened at the end of the
application. Knowing and using appropriate methods and techniques in teaching values, being a
role model, and constantly improving oneself give important and positive results. As a result, it can
be said that drama activities can be used as an important teaching method in learning values and
teaching them in their professional lives.

Based on the research findings, various suggestions can be made for practitioners and
researchers. The inclusion of drama methods and techniques in the higher education process, which
will enable social studies teacher candidates to teach values more strongly, may contribute. In order
to increase the awareness and competencies of social studies teacher candidates on teaching values,
they can be provided with more roles and responsibilities, especially in courses with appropriate
content. Teachers who set an example with their work on teaching values and teacher candidates
can be brought together to interact. The skills of how to establish an ecosystem and create a learning
climate for teaching values can be gained by teacher candidates. Depending on the research findings,
suggestions can also be made for researchers. For example, studies comparing the knowledge,
teaching skills, attitudes and awareness levels of teacher candidates from different branches can be
included in different studies. Likewise, the effectiveness levels of different teaching methods and
techniques in teaching values can be investigated in different studies. In addition to these, studies
can be designed on the ability of pre-service teachers in the last year to teach values during teaching
practice lessons. Research aiming to reveal the weak strengths of social studies teachers in teaching
values in schools can be designed.
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:
1. Tiirkge ve Ingilizce tam metin olarak sisteme yiiklenir.

2. Makalelerin sisteme yiiklenmesinin ardindan yazilar ilk olarak iThenticate ya da Tur-
nitin gibi intihal programlari ile taranir ve alint1 oram % 15 altinda olan calisma-
lar alana uygunluk acisindan oncelikle editor tarafindan incelenerek yaym kuruluna
iletilir.

3. Yayimlanmasina karar verilen yazilar, bilimsel agidan degerlendirilmek iizere en az iki
hakem tarafindan incelenir.

4. Hakem raporlarindan birinin olumlu, digerinin olumsuz olmasi durumunda, makale de-
gerlendirilmek {iizere ii¢iincli hakeme yonlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

5. Hakem raporlarina gore iizerinde degisiklik yapilmasi gereken yazilardaki tiim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar lizerinde yazarlarca bir
degisiklik yapilmaz.

6. Hakem raporlar gizlilik igerir. Yazarlar, hakem ve Yaym Kurulu’nun elestiri, 6neri ve
diizeltmelerini dikkate almalidir. Yazarin, hakemin gortislerine katilmadigi durumlarda,
yazarin katilmadig1 goriislere iliskin olarak gerekli kanitlar1 gdstermesi ve diisiincelerini
belirten bir yaziyi editore iletmesi gerekmektedir. Yazarlarla hakemler arasindaki iletisi-
mi yalnizca Yaym Kurulu saglar.

7. Yaymm sirasinda, ilk olarak yazinin Yaratici Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

8. Yaratic1 Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

9. Yayin Kurulu, gonderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Génderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

10. Yayimlanmis yazilarin yayin haklar1 Yaratici Drama Dergisi’ne aittir.

11. Yaratici Drama Dergisi’nin ve yazar/larin adlar1 kaynak gosterilerek alinti yapilabilir.

12. Yazlar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarl
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanir.

13. Bir sayida, ayn1 yazarin tek isim oldugu tek makale yayimlanabilir.

14. Dergiye gonderilecek yazilar;

a) Kagit boyutlari: A4 boyutunda kagida, ist, alt, sag ve soldan 2,5 cm bosluk
birakilarak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman
yaz1 karakteri kullanilarak yazilmalidir.

b) Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin digina tagmamasi amaciyla
10x17 cm’lik alan1 agsmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde daha
kiiclik punto ve bir satir aralig1 kullanilabilir. Tablo, sekil ve ekler, metin igerisinde,
basliklariyla yer almalidir. Tablo ve sekillerin 6ncesine ve sonrasina 12 nk bosluk
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g
h)

D

k)

15.
16.

a)

b)

©)

d)

17.
18.

19.

verilir, tablo basliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

Makale Bashigi; 14 punto, baglaclar hari¢ her sdzctiglin bas harfi biiylik olarak
yazilmalidir. Baglik 17 s6zciigii gegmemelidir. Proje kapsaminda hazirlanan, sozlii
bildiri, doktora ya da yliksek lisans tezinden {iretilmis veya destek almis ¢alismalar
basliga * seklinde dipnot ile verilir. Bagliktan sonra bir bosluk ile dipnot verilmelidir.

Yazar Ad/lar/i; 12 punto, ortali, yazar adi soyadi sadece bas harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashgi; 10 punto ve koyu yazilmalidir.

Tiirkce/Ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sézciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sozciikler Bashgi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiytikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashklar; (Girig, YOntem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yash
yazilmalidir.

Paragraflar; paragraf baslar1 1,25 cm iceriden, 11 punto, iki yana yasli, paragrafiar
aras1 6 nk bosluk birakilarak yazilmalidir.

Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfay1 gegmemelidir.

Gonderilen yazilar asagidaki boliimleri igermelidir:
Baslik sayfasi: Yazar/lar/in tim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashiginin Tiirkce ve Ingilizce isimleri ile Tiirkge ve Ingilizce dzetleri icermelidir.
Ana Metin: Ampirik caligmalar; giris, yontem, bulgular, tartisma ve sonug
boliimlerini igermelidir.

Yontem: Bu kisim; orneklem, veri toplama araci ve iglem, verilerin analizi alt
kisimlarini igermek zorundadir. Derleme tiirii calismalar problemi ortaya koymali,
ilgili alanyazini etkili bir bigimde analiz etmeli, alanyazindaki eksiklikler, bosluklar
ve celiskilerin iizerinde durmali ve ¢Oziimler icin Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmasi gerekmektedir.

Kaynak¢a: Hem metin i¢inde hem de kaynakc¢ada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological
Association (5. Bask1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yaym Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirkge makalelerde metin i¢inde referans verirken miimkiin oldugu kadar ana kaynaga
ulasiimalidir.

Yazilar, Yaratict Drama Dergisi’nin web adresine yiiklenmelidir.



20. Yayimlanan yazilarin i¢eriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-
zarlar sorumludur. 40 kelimenin altinda dogrudan yapilan atiflar (“ ) ¢ift tirnak i¢inde
ayn1 sekli ile kullanilir ve tirnak isareti kapatildiktan sonra ilgili kaynaga géonderme
yapilir. Alint1 yapilacak ifadeler 40 kelimeden daha fazla ise, alint1 yapilacak metin tir-
nak kullanilmadan ayr bir paragraf olarak 1,5 cm igerden baglamali ve bir punto kiiciik
yazilmalidir. Dogrudan aktarilan metnin bir kismi kullanilacaksa o kismin yerine ii¢
nokra (...) konulmalidir.

21. Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danisman ad1 ikinci isim olmak tizere, danisman adiyla birlikte yayimlanir.

22. Baska bir yerde yayimlanan yazilara (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaratict Drama Dergisi’nde ancak Yayin Kurulu’nun onayiyla yer verilebilir.
Yaratici Drama Dergisi Kaynak¢a Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA 6) tarafindan yayinlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratict drama (4.bs.). Ankara: PegemA Yayinlar1.
Gonderme: (Adigiizel, 2013, s.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, L. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York:

Routledge Publication.
Kitap Icinde Boliim

Giiven, 1. (2008). Okul &ncesi drama etkinliklerinde ilkeler. A. Oztiirk (Yay. Haz.). Cocukta
Yaraticilik ve Drama iginde (ss. 199-212). Eskisehir: Anadolu Universitesi Yaynlari.

Gonderme: (Giiven, 2008, s.207)

Ceviri Kitap

Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.). Ankara: Tiirk Tarih Kurumu.
Gonderme: (Lewis, 2000, s. 12)

Editorlii Kitap

Kilpatrick, J. (2004). (Ed.). 4 Research companion to principles and xtandards for school
mathematics,

Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)
Tek Yazarh Makale

San, 1. (1990). Egitimde yaratici drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23(2), 573-582.

Gonderme: (San, 1990, s. 574)
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iki yazarh makale

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

Elektronik Makale

Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢dzme algisi1 ve diisiinme
ihtiyact arasindaki baglantilar. Egitim ve Bilim, 37(164), 237-250. 3 Aralik 2014 tarihinde http://
egitimvebilim.ted.org.tr/index.php/EB/article/view/779/376 adresinden erisildi.

Gonderme: (Karakelle, 2012, s. 240)
Tez

Aykag, M. (2011). Tiirk¢ce ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici
drama etkinliklerinin anlatma becerilerine etkisi. Yayilanmamis doktora tezi, Ankara Universitesi
Egitim Bilimleri Enstitiisii Hacettepe, Ankara.

Gonderme: (Aykag, 2011, 5.67)
Bildiri
Akfirat Onalan, F. ve Tung, A. (2003). Grup rehberlik etkinliklerinde yaratict dramanin yeri:

Yaparak yasayarak 6grenme. VII. Ulusal Psikolojik Danisma ve Rehberlik Kongresi 09-11 Temmuz
2003 iginde (s. 91-93). Indnii Universitesi, Malatya: PegemA Yayincilik, 139-140.

Gonderme: (Akfirat Onalan ve Tung, 2003, s. 92)
Web Sayfalar

UNESCO. (2013). World Heritage list. UNESCO web sitesinden 21 Aralik 2013 tarihinde
erigildi: http://whc.unesco.org/en/list

Gonderme: (UNESCO, 2013)

Sekiller

Her seklin numarayi i¢eren bir basligi olmali ve bu baslik seklin altina yazilmalidir.
Tablolar

Tablo numarasi ve adi tablonun iistiinde yer almalidir. Tablo adi, tablo numarasinin altindan
baglayarak, sola dayali bir sekilde, bas harfleri biiylik ve italik olarak yazilmalidir. Tablo sadece yatay
cizgiler kullanilarak olusturulmalidir. Asagida bir tablo 6rnegi verilmistir.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. smif 2. smif 3. simf 4. simf 5. smuf

Fen ders planlari
Yasayan canlilar - - - 5 1
Elektrik - - 1

Matematik ders planlari
Sayilar - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 -

1

Veri analizi -
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Submission Guidelines For Creative Drama Journal

Articles sent to Creative Drama Journal for Publication:

1.

10.

11.
12.

a)

b)

First, the article is scanned with plagiarism programs such as iThenticate or Turnitin,
and studies with a quotation rate of less than 15% are first reviewed by the editor and
submitted to the editorial board for convenience. The articles, which are decided to be
published, are examined by at least two referees to be evaluated from a scientific point.

In the event that one of the referee reports is positive and the other one is negative, ar-
ticle is directed to the third referee to be evaluated. In case of positive referee reports,
article is included in the publication program.

Authors make all changes in the articles on which changes are required according to
referee reports on their own. No change is made on the final versions of the articles by
the authors.

Referee reports include privacy. Authors have to take the critics, suggestions and cor-
rections of the referee and Editorial Board into consideration. Communication between
authors and referees is only ensured by the Editorial Board.

During publication, firstly the sending date of the article to Creative Drama Journal is
considered and then the scores obtained from the referees are considered.
Responsibility of the articles published in Creative Drama Journal pertains to the
author/s/ of the articles. Contemporary Drama Association and Creative Drama Journal
do not accept responsibility related to the published articles.

The Editorial Board is free to publish and not to publish the submitted articles. Submit-
ted articles are not returned to the author whether they are published or not.

The rights of publication of the published articles pertain to Creative Drama Journal.

Quotation can be made by giving reference of Creative Drama Journal and the name/s
of the author/s.

Articles are published in alphabetical order by authors’ surnames. In articles with two
or more authors, articles are sorted and published based on the first author’s surname.

In an issue, one article can be published in which the same author is the only name.
Articles to be sent to the journal;

Paper sizes: 1t should be written on A4 sized paper with 1.5 line spacing and without
end of line hyphenation by leaving 2,5 cm space from top, bottom and left (on an
area of 16x24,7 cm) and by using 11 point size and Times New Roman typeface.

Tables, pictures, figures, graphics, etc..: They should not exceed the area of 10x17
cm in order not to extend beyond the journal page sizes. Smaller font size and one
line space can be used on tables, pictures, figures, graphics and so on. Tables, figures
and appendices should be included in the text with their titles. 12 pt space is left
before and after tables and figures, table titles and text should be 10 point size, table
and its number should be written in bold.

Title of the Article; 1t should be written as 14 point size, and the first letter of every
word should be written as capital letter except for the conjunctions. Title should not
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exceed 17 words. Studies, which are produced from verbal notification and doctoral
or postgraduate thesis or which received support, are indicated by footnote in the
title as *. Footnote should be given by a space after title.

d) Name/s of the Author/s; They should be given in footnote in figures as 1-2 along
with the title, institution he/she works and e-mail address as 12 point size, centered,
and only the first letters of author name and surname should be capital letter.

e) Title of Abstract; 1t should be written as 10 point size and in bold.

f) Turkish / English Text Abstract; 1t should be written as 10 point size, italic, justified
alignment and between 90-120 words. If there is a paragraph, 6 pt space should be
given between paragraphs.

g) Title of the Keywords; 1t should be written as 10 point size and in bold.
h) Keywords; Maximum 5 keywords should be written as 10 point size.
i) Main Titles; (Introduction, Method, Discussion and similar basic titles) It should be

written as 11 point size, bold and centered, in the way that only the first letters are
capital letter, and with 6 pt space from top and bottom.

j) Subtitles; paragraph indentation should be written as 1.25 cm inside, 11 point size,
bold, italic and justified alignment.

k) Paragraphs; Paragraph indentations should be written as 1.25 cm inside, 11 point
size, justified alignment by leaving 6pt space between paragraphs.

13. Submitted articles should not exceed 20 pages, including abstracts and references.
14. Submitted articles should include the following sections:

a) Title page: 1t should include the full name/s and explicit name/s of the author/s, the
institutions they work, Turkish and English names of top article title and its Turkish
and English abstracts.

b) Main Text: Empirical studies should include the sections of introduction, method,
findings, discussion and the results.

c) Method: This section must include the sub-sections of sampling, data collection
and processing and analysis of data. Review article-type studies should reveal the
problem, should analyze the relevant literature effectively, should put emphasis
on shortcomings, gaps and contradictions in the literature and should include
suggestions for solutions. There may be differences in giving title of other studies,
however, articles should be fluent and scientific that will not make the readers bored.

d) References: Spelling rules specified in the book called Publication Manual of
American Psychological Association (5th edition 2001) published by American
Psychological Association (APA) should be obeyed both in the text and references.

15. E-mail address must be written for correspondences related to the Editorial Board.

16. While giving reference in the texts in Turkish articles, main source should be attained
as far as possible.



17. Articles should be sent to Creative Drama Journal’s e-mail address (cdddergi@gmail.
com).

18. Author or authors who cite/s are responsible for the distortions that may be in the con-
tent of the published articles.

19. Studies carried out as dissertation in Creative Drama Instructor/Leadership courses are
published with the name of advisor including the advisor name and second name.

20. The articles published in somewhere else (published seminar and conference proceed-
ings, etc.) can be published in Creative Drama Journal with the approval of the Editorial
Board.

Citation Format and Style Guide for Creative Drama Journal

Publication of Manual of American Psychological Association-APA is adopted by our journal
for formatting and style.

JOURNALS
One Author

San, I. (1998). The development of drama in education in Turkey, Research in Drama
Education, 3, 1, 96.

Two Authors

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

BOOKS AND CHAPTER IN BOOKS
One Author

Ustiindag, T. (2004) Yaratici drama égretmenimin giinliigii (6. baski). Ankara: PegemA
Yaymecilik.

Two Authors

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York: Routledge Publication.

Editor instead of author

Hemingway, E. (1999). The killers. In J. Updike & K. Kenison (Eds.), The best American
short stories of the century (pp.78-80). Boston, MA: Houghton Mifflin.
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One Author

Linn’s (1999) study...

As it is indicated (Way, 1973) in a new research,...
Two or more authors

If the paper is published by two authors, then full names of both authors must be written
through all the text. If the paper is published by three or more authors, then in the first citation full
names of authors must be written, but then for other citations, only the first authors’ first name must be
written and other authors must be written as “others”.

Figures

All the figures must have a title that include also a number. And this title must be under the
figure.

Tables

The name and the number of table must be at the top of the table. Name of the table must
begin after the number of table. And 1t must be aligned-left, written by initial capital letters and italic.
The table must be constituted by only horizontal lines. You can find an example below.

Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarmmin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. simf 2. smif 3. smf 4. simf 5. siif

Fen ders planlar1

Yasayan canlilar - - - 5 1
Elektrik - - 1 3 -
Matematik ders planlart
Sayilar - - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 - -
1

Veri analizi - -
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