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Involvement: IBB Sample

Yagmur Oztiirk™* & Aytekin Alpullu®®

aHali¢ Universitesi, Spor Bilimleri Fakiiltesi
bMarmara Universitesi, Spor Bilimleri Fakiiltesi

Oz: Bu ¢alismanin amaci, Istanbul Bityiiksehir Belediyesi biinyesindeki fitness merkezlerine tye olan
bireylerin bos zaman ilgilenimleri ile serbest zaman doyumlari arasindaki iliskiyi ortaya koymaktir.
Arastirmada nicel arastirma yaklasimlarindan, iliskisel tarama modeli kullanilmistir. Arastirmanin
Srneklemini, IBB fitness merkezlerinde hizmet alan, kota drnekleme yontemi ile secilen 214 kadin ve
175 erkek olmak tzere toplamda 389 kisi olusturmaktadir. Veri toplama araci olarak, kisisel bilgi
formuna ek olarak, Jung (2007) tarafindan gelistirilen, Yetim (2014) tarafindan Tiirkgeye uyarlanan Bos
Zaman Tlgilenim Olgegi, Beard ve Ragheb (1980) tarafindan gelistirilen ve Gokge ve Orhan (2011)
tarafindan Tiirkceye uyarlanan Serbest Zaman Doyum Olgegi kullantlmistir. Yiiz yiize gériisme teknigi
ile elde edilen anketler; Pearson Korelasyon ve Regresyon analizleriyle ¢oziimlenmistir. Verilerin
¢oziimlenmesinde ise bagimsiz gruplar t-testi, Anova, Pearson Korelasyon ve Regresyon analizleri
kullanilarak yapilmistir. Bunun sonucunda fitness merkezlerine tiye olan bireylerin bos zaman ilgilenimi
ile serbest zaman doyumu arasindaki iligkinin pozitif yonde ve anlamli oldugu tespit edilmistir. Bos
zaman ilgileniminin serbest zaman doyumu izerinde 6ngoriicii bir giice sahip oldugu ortaya
konulmugtur. Nitekim bos zaman ilgilenimin serbest zaman doyumunu arttirdig1 belirlenmistir. Sonug
olarak fitness merkezlerine ye olan bireylerin bos zaman ilgilenimlerinin olumlu yénde olmast bireylerin
serbest zaman kullanim zamanlarinda doyumun da beraberinde arttigi gorilmustir.

Anahtar Kelimeler: Rekreasyon, egzersiz, fitness katilimciss, belediye

Abstract: The purpose of this study was to reveal the relationship between leisure time involvement
and leisure satisfactions of individuals who are members of fitness centers within the body of Istanbul
Metropolitan Municipality. Relational survey model, one of the quantitative research approaches, was
used in the research. The sample of the research consisted of 389 people, 214 women and 175 men,
who were selected by quota sampling method, and received service in IBB fitness centers. In addition
to the personal information form, Leisure Involvement Scale developed by Jung (2007) and adapted
into Turkish by Yetim (2014) and Leisure Time Satisfaction Scale developed by Beard and Ragheb (1980)
and adapted into Turkish by Gék¢e and Orhan (2011) were used as data collection tools. Surveys
obtained face-to-face. It was analyzed by Pearson Correlation and Regression analysis. In the analysis of
the data, independent groups t-test, Anova, Pearson Correlation and Regression analyzes were used. As
a result, it has been determined that the relationship between leisure time involvement and leisure
satisfaction of individuals who are members of fitness centers was positive and significant. It has been
revealed that leisure involvement had a predictive power on leisure satisfaction. It determined that
leisure time involvement increases leisure satisfaction. As a result, it was observed that the leisure time
involvement of the individuals who are members of the fitness centers were positive, and the satisfaction
in the leisure use of the individuals increases along with it.

Keywords: Recreation, exercise, fitness participant, municipality
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Doyunm Arasidaki Tliski: TBB Omegi
GIRIS

Gelisen ve degisen teknolojinin yant sira yasam standartlarinin da farklibk géstermesi serbest
zamanin toplumsal yapidaki rolini mithim kilmis ve yadsinamayacak kadar 6nemli bir hale
getirmistir (Henderson, 2010). Bos zaman, bireylerin arzu ve isteklerini géz 6niinde bulundurarak
eglence, dinlenme, kendini gelistirme gibi faaliyetleri, zamanin iyi bir planlamast ve degerlendirmesi
yapilarak hiir olarak fayda saglanan bir vakit dilimi olarak ifade edilebilir (Alpullu & Yilgin, 2019).
Diger bir deyisle bos zaman kavramu, bireylerin is disinda da eglenme, dinlenme, ilgileri ve istekleri
dogrultusunda herhangi bir seyle zaman gecirme ihtiyact olmasindan 6tiirti 6nem arz etmektedir
(Bozdal, 2020). Karaca’nin (2015) yorumuna gore bos zaman, sanayilesmenin gelismesiyle birlikte
guniimiz toplumlarinda insan, emek ve isciligine olan ihtiya¢ ve talebin azalmaktadir. Bundan
dolay1 24 saatlik bir glinde; sabah ilk 8 saat ¢alisma vakti, ikinci 8 saat serbest zaman ve dinlenme

vakti diger geriye kalan 8 saat zaman dilimi i¢inde ise uyku vakti olacak sekilde planlanmustir.

Diunyada ve tlkemizde ilgilenim kavrami her gecen giin 6nem kazanmaktadir. Bununla beraber bu
kapsamda yapilan 6zellikle katitimeilar tizerine arastirmalara devam edilmektedir. Farklr istek ve
ihtiyaglar dogrultusunda bireylerin hizmet aldigit merkezlerde belli bir doyum seviyesine ulasabilmek
icin ilgilenim kavrami 6nemli olmustur. Kuramsal ¢erceveden bakildiginda bu kavram daha ¢ok
titketici davranist alanyazininda kendini gostermektedir. Ozellikle yakin gecmiste bos zaman,
serbest zaman ve rekreasyon literattriinde arastirmacilar tarafindan kullandmaktadir (Jamrozy vd.
1996). Tlgilenim konu bagligi altinda bos ve serbest zaman aragtirmacilar tarafindan, bireylerin bos
zamanda sectikleri aktiviteler ile ilgilenim diizeyleri arasindaki baglantiyr incelemek icin ilk kez

1980'li yillarda g6z 6ntinde tutulmaya baslanmistir (Havitz & Mannell, 2005).

Iigilenim kavramu, bireylerin tercihleri, istekleri veya nesnenin yapstyla iliskilidir. Bununla birlikte
nesneye yonelik tutum ve bundan elde edilen tatmin olma, haz alma ve heyecan duyma seklinde de
actklanabilir (Decloe vd. 2009; Yetim & Argan, 2018). Bos zaman ilgileniminde ise herhangi bir
eglence ya da zevke, triin satin almaya, Griin veya hizmetlerin kullanimina bunun yani sira katilim
siklik durumuna gére rekreasyonel farkinda olma durumu seklinde de ifade edilebilir (Kerstetler &
Kovich, 1997). Genellikle gintiimiizde ise tiiketici davranisint ifade etmek ve anlamak i¢in kullanilan
ilgilenim s6zclgi triin karar verme ve etkinlik icin ilgi, istek, heyecan duyma olarak belirtilebilir

(Jamrozy vd. 1996; Yetim & Argan, 2013).
Baska bir deyisle ilgilenim kavrami; uyarilan ve gézlem yapilamayan ilgi, herhangi bir nedenden
degisebilen bir motive unsuru ve belirli bir uyarilma hali sonucunda ortaya ¢ikmast olarak da
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tanimlanmaktadir (Kerstetter & Kovich, 1997; Mitchell, 1979). Bu ac¢idan bakildiginda serbest
zaman doyumu i¢in serbest zaman faaliyetlerine katilim sonrasinda kisi tarafindan elde edilen ve
ulagilan pozitif duygular oldugu seklinde yorumlanabilir (Beard & Ragheb, 1980). Bu dustinceye
paralel, Havitz ve Dimance (1999) ise bireylerin rekreatif faaliyetlerine karsi ilgilenim ve
doyumlarinin pozitif yénli olmaya devam ettikge, bu dogrultuda es zamanli olarak katilim
davransslarindaki streklilik de pozitif yonde etki oldugunu ifade etmislerdir. Bununla birlikte;
ilgilenim, yiiksek motivasyon ve doygunluk hali olmasindan 6tiiri bos zaman aktivitelerine tekrar
katilimi, davranisin strdirilebilirligini de etkiledigi ifade edilebilir (Burnkrant & Sawyer, 1983).
Sonug¢ olarak, bos zaman ilgileniminin fitness katilimciarinda canli tutulmast saglanarak
aktivitelerdeki doyum diizeyine ulasmalarina siireklilik arz edilebilir. Boylelikle birey davranislarinin
nihai olarak haz saglayacak bir bicimde planlanmast ve stirekli haz verene yonelmesi hedonist

tutarliligt ve daha istekli acik olmalarina fayda saglayabilir.

Arastirmada ele alinan bos zaman ilgilenimi ile serbest zaman doyumu arasinda yakindan bir iliski
oldugu distintilmektedir. Ashinda ilgilenim, yiiksek giidillenme hali olarak ifade edilebilir. Bu giidu
halinden kaynakli bos zamanda vyapilan aktiviteye yoOnelik ihtiyacin giderilmesini, hazzin
saglanmasini ve davranisin tekrarlanma ihtimalini arttrabilir (Burnkrant & Sawyer, 1983). Bu
durum bir dongii seklinde ilerlemekte ve ortaya ¢ikan gereksinimin karsilanmasi sonucunda eger
birey doyuma ulasirsa aktiviteye katilma ya da davranistaki strekliliginin artacagi distintlmektedir.
Ornegin Philipp (1997) bos zaman aktivitelerine katilma isteginin, katilim sonucunda elde edilen
doyum ile neden-sonug iliskisi dahilinde oldugunu belirtmistir. Insanlarin genelde bu tiirden
aktivitelere cesitli nedenler ile katilmak istediklerinden dolay: bu aktivite ile dinlenmek, rahatlamak,
stresten uzaklagsmak vb. gesitli fayda beklentileri icine girdikleri savunulmaktadir (Colton, 1995). Bu
dustinceye paralel olarak her bireyin serbest zaman faaliyetlerine katilmasindaki amac c¢esitlilik
gostermekle birlikte, bu amaglarin belli bir ortak noktast mevcuttur. Bireyler serbest zaman
faaliyetinden haz almak ister ve bu hazzin sonucunda doyuma ulasmak icin katilirlar (Celik, 2011).
Bu hazzi ve doyumu etkileyen bazi faktorler bulunmaktadir. Bu faktorler arasinda ise bireysel
amaglar, degerler ve kimlik arayislart sayilabilir (ILee & Trail, 2011). Ayrica bireylerin ilgilenim
duizeyleri ile baglantili olarak genis yelpazesi olan fiziksel aktivitenin bir par¢asi olan serbest zaman
faaliyetleri bedensel, ruhsal ve sosyal acidan fiziksel zindelige imkan saglamaktadir (Havitz &
Howard, 1995; Konter, 2013). Chen ve arkadaslari (2011) bos zaman aktiviteleri ile aktif bir sekilde
ilgilenildiginde, doyumun arttirdigt ve olumlu yonde etkiledigi sonucuna ulasmislardir. Bu etkinin
olumlu olmast hem bos zaman faaliyetine duyulan ilgiye yonelik pozitif etki yaratmakta hem de
serbest zaman doyumuna da dogrudan etki ettigi gorilmektedir.
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Calismanin amaci, Istanbul Buytiksehir Belediyesi fitness merkezlerine tiye olan bireylerin bos
zaman ilgilenim faktorlerinin serbest zaman doyumu arasindaki iliskiyi ortaya koymaktir. Ayrica

zengin literatir ile bu ¢alisma hem kamu hem de 6zel isletmeler igin de 151k tutacaktir.

H1: Bos zaman ilgilenimi ile serbest zaman doyumu arasinda pozitif yonde anlamlr iligki vardir.
H2: Serbest zaman doyumunun psikolojik alt boyutu ile bos zaman ilgilenim alt boyutlar1 arasinda
anlamli iligki vardir.

H3: Serbest zaman doyumunun egitimsel alt boyutu ile bos zaman ilgilenim alt boyutlari arasinda
anlaml iliski vardir.

H4: Serbest zaman doyumunun fizyolojik alt boyutu ile bos zaman ilgilenim alt boyutlart arasinda
anlaml iliski vardir.

H5: Serbest zaman doyumunun rahatlama alt boyutu ile bos zaman ilgilenim alt boyutlart arasinda
anlamlt iliski vardir.

Ho6: Serbest zaman doyumunun estetik alt boyutu ile bos zaman ilgilenim alt boyutlar1 arasinda
anlamli iligki vardir.

H7: Serbest zaman doyumunun sosyal alt boyutu ile bos zaman ilgilenim alt boyutlar arasinda

anlaml iliski vardir.
YONTEM

Arastirmanin Modeli

Bu arastirma da nicel yaklasimlardan olan “iliskisel tarama modeli” kullanilmustir. Karasar’a (2018)
gore bu model; “Gki ve daha cok sayidaki dedisken arasmda birlikte dedisimin varlgin: ve/ veya derecesini

belirlemeyi amaglayan arastirma modelleri” seklinde ifade edilmistir.

H2
Psikoloji \

__,_,_,_.-'—r-“" Bos Zaman Ilgilenimi
Egmmsel

F1Z\ 010111\ H5
atlama
Serbest Zaman Doyumu

Sos\ ral

Sekil 1. Arastirma modeli
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Aragtirmanin Evreni ve Orneklemi

Arastirmanin evrenini, Istanbul ili Avrupa sinirlart yakasindaki fitness merkezlerindeki iiyeler
olusturmaktadir. Spor Istanbul, 1989 tarihinde Istanbul Biiyiiksehir Belediyesi’nin paydas sirketi
olarak 3 spor tesisi ile birlikte kurulmustur. 2021 yilindan beri biinyesinde 52 tesis yer almaktadir
(Uslu, 2022). Orneklem seciminde ise sosyal bilimlerdeki biiyiik evrenlerden 6rneklem alma
tekniginden yararlanilmistir. Arastirma evreni %95 giiven araliginda belirlenmesi icin ideal
érneklem biyikligiimiiz Spor Istanbul fitness merkezlerine iiye olan yaklasik olarak 100.000
katithmect mevcuttur. Belirlenen giiven araliginda yapmis oldugumuz 6rneklem sayist dort farkls
tesisteki ulastigimiz 6rneklem sayist 389 katilimeidir. Giirbiiz ve Sahin (20106) evren biytiklikleri
100.000 ve tizeri olan 384 orneklemi %95 giiven araliginda kabul edilmistir. Bu bakimdan
arastirmada bahsedilen evren igerisinden olasiliga dayanmayan Orneklem tekniklerinden kota
ornekleme yontemi kullantlmistir. Kota 6rnekleme yontemiyle segilen, kotalart temsil eden 389

birey arastirma kapsamina dahil edilmistir.

Tablo 1. Katllimcilarin cinsiyetlerine ve yaslatina iligkin frekans analizi

Cinsiyet n %
Kadin 214 55.0
Erkek 175 45.0

Yas n %
18-30 236 60.7
31-50 146 37.5

50 ve tizeri 7 1.8
Toplam 389 100.0

Tablo 1°deki tanimlayict istatistik sonuglarina gore; arastirmaya katilan katithmeilarin %55.0’inin
(n=214) kadin, %45.0’inin (n=175) erkek oldugu tespit edilmistir. Katilimcilarin %60.7’sinin
(n=2306) 18-30 yas aras1, %37.5’inin (n=1406) 31-50 yas aras1 ve %1.8’inin (n=7) 50 ve lzeri yasa
sahip oldugu belirlenmistir.

Veri Toplama Araglar1

Arastirmada fitness katitimcilarinin demografik bilgilerini tespit etmeye yonelik kisisel bilgi formu,
Jung (2007) tarafindan gelistirilen, Yetim (2014) tarafindan Tirkceye uyarlanan Bos Zaman
lgilenim Olgegi, Beard ve Ragheb (1980) tarafindan gelistirilen ve Gékee ve Orhan (2011)

tarafindan Tiirkceye uyarlanan Serbest Zaman Doyum Olgegi kullanilmistir.
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Bos zaman ilgilenim 6lgegi (BZIO). Katilimcilarin bos zaman ilgilenimlerini belirlemek amaciyla
Jung (2007) tarafindan gelistirilen Yetim (2014) tarafindan Tiurkce’ ye uyarlanan Bos Zaman
lgilenim Olgegi kullandlmugtir.  Olgme aract; calisan  davranisi, resepsiyon hizmetleri,
temizlik/hijyen, 6deme ve tesvik, saglik ve fitness, kullanima hazitlik olmak tizere 6 alt boyut 30
maddelik sorulardan olusmaktadir. Ol¢me aracinda 5’li likert 6lcegi (1= Kesinlikle Katilmiyorum,
2= Katimiyorum, 3= Ne Katiliyorum Ne de Katilmiyorum, 4= Katiliyorum, 5= Kesinlikle
Katiliyorum) kullanilmaktadir. Tirk poptlasyonda yapilan uyarlama ¢alismasinda 6lgme aracina ait
Cronbach Alfa i¢ tutarhilik katsayt puanlari ¢alisan davranist icin .90; resepsiyon hizmetleri icin .88;
temizlik/hijyen i¢in .78; 6deme ve tesvik icin .72; saglik ve fitness icin .79; kullanima hazitlik icin
.78 olarak tespit edilmistir (Yetim, 2014). Bu arastirmadaki bos zaman ilgilenim dl¢me aracina iligkin
Cronbach Alfa i¢ tutarlilik katsay1 puanlari; calisan davranisi igin .94; resepsiyon hizmetleri i¢in .92;
temizlik/hijyen icin .83; 6deme ve tesvik icin .75; saglik ve fitness icin .84; kullanima hazitlik icin

.87 olarak bulunmustur.

Serbest zaman doyum 6lgegi (SZDO). Katihimcilarin serbest zaman doyumlarini belirflemek amaci
ile Beard ve Ragheb (1980) tarafindan gelistirilen ve Turkc¢e’ye Gokce ve Orhan (2011) tarafindan
uyarlanan Serbest Zaman Doyum Olgegi kullaniimistir. Olgme aract Psikolojik alt boyut (1- 4
maddeler), Egitimsel alt boyut (5-8 maddeler), Sosyal alt boyut (9-12 maddeler), Fizyolojik alt boyut
(13-16 maddeler), Rahatlama alt boyutu (17-20 maddeler) ve Estetik alt boyut (21-24 maddeler)
olmak tizere 6 alt boyut ve 24 maddelik sorulardan olugsmaktadir. Olgme aracinda 5’li yanit anahtart
(1= Neredeyse Hi¢ Dogru Degil, 2=Nadiren dogru, 3= Bazen dogru, 4= Cogu kez dogru, 5=
Neredeyse Her Zaman Dogru) kullanilmaktadir. Ttirk popiilasyonda yapilan uyarlama ¢alismasinda
6lgme aracina ait Cronbach Alfa i¢ tutarlilik katsayr puanlari; Psikolojik alt boyut icin .77; Egitimsel
alt boyut icin .77; Sosyal alt boyut i¢in .76; Fizyolojik alt boyut i¢in .79; Rahatlama alt boyutu igin
.80 ve Estetik alt boyutu i¢in ise .79 olarak hesaplanmustir (Gokce & Orhan, 2011). Arastirmadaki
serbest zaman doyumu 6lcegine ait Cronbach Alfa i¢ tutarlilik katsay: puanlari; Psikolojik alt boyut
icin .85; Egitimsel alt boyut icin .90; Sosyal alt boyut icin .88 Fiziksel alt boyut i¢in .83; Rahatlama

alt boyutu i¢in .90 ve Estetik alt boyutu i¢in ise .90 olarak bulunmustur.

Verilerin Toplanmasi

Arastirmaya baslamadan 6nce gerekli olan izinler alindiktan sonra calismaya baglanmustir. i1k olarak
Marmara Universitesi, Saglik Bilimleri Enstitiisii’'nden 17.01.2022 tarihinde 2022-07 onay sayust ile
calismanin yapilabilmesi icin Etik Kurul izni alinmistir. Iznin alinmasinin ardindan etik kurul izni
ve 6legme araglartyla beraber IBB’den arastirmanin kendi biinyesinde olan fitness merkezlerinde

anketlerin uygulanabilmesi i¢in 09.12.2021 tarihinde gerekli izin yazist alinmistir. Alinan izinlerin
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ardindan 6nceden belirlenen IBB’ ye bagli 52 spor tesisi icinden segilen Fatih Spor Kompleksi,
Bayrampasa Hidayet Turkoglu Spor Kompleksi, Cemal Kamact Spor Kompleksi ve Hamza
Yerlikaya Spor Kompleksi’ne gidilerek oradaki egzersiz ve molada gecirilen stireler incelenmistir.
Burada katilimcilart stkmamak ve onlarin egzersizlerine engel olmamakla birlikte egzersiz
sonrasinda yorgun olabilecekleri de g6z oniine alinarak verilerin toplanilmasina dikkat edilmistir.
Bu nedenle aragtirmaci, verileri fitness merkezlerine kendisi giderek katilimcilarin egzersize

baslamadan 6nce onlara gerekli agiklamalari yaparak bizzat toplamugtir.
Verilerin Analizi

Katilimcilardan toplanan verilerin olast kodlama hatasi ve eksik doldurmalarin 6nitine ge¢mek adina
veriler tek tek gozden gecirilerek bilgisayar ortamina aktarilmustir. Bilgisayar ortamina aktarimi
yapilan verilerin sayisal kodlamalari yapilarak oncelikle gtivenirlik degerlerinin, ardindan ise 6lgme
araclarina ait faktorlerin hesaplanmasina yer verilmistir. Uygulanacak analizlere karar vermek adina
ise verilere ait ¢arpiklik ve bastklik degerleri incelenmis, ortaya ¢tkan degerlerin -2,...+2 araliginda
oldugu ortaya konulmustur. S6z konusu bu degerlerin ise normal dagilima uygun oldugu kabul
edilmistir (George & Mallery, 2019). Verilerin ¢6ziimlenmesinde, Pearson Korelasyon ve

Regresyon analizleri kullanidmistir.

BULGULAR

Fitness katilimcilarinin katildiklart bos zaman ilgileniminin serbest zaman doyumu arasindaki

iliskinin incelenmesi amactyla ¢alisma kapsaminda elde edilen bulgular asagida yer verilmistir

Tablo 2. Katitlimcilarin bos zaman ilgilenimleri ile serbest zaman doyumu arasindaki iliski sonuglari

= B _ o) g v 2 g =
A 83} e A
Calisan r 517 49° M7 497 43 50 54
Davranist p .00 00 00 00 00 00 00
Resepsiyon r 51" 497 M A4 36" 44 51
Hizmetleri p 00 00 00 00 00 00 00
o ro AT 457 407 39 44 45 50
Temizlik/Hijyen 00 00 00 00 00 00
Odeme ve ro 517 46 427 43 38 40 50
Tesvik p .00 00 00 00 00 00 00
Saglik ve ro A9 457 38 44~ 34 41 48
Fitness p .00 00 00 00 00 00 00
Kullanima ro 45" 46 347 42¢ 36" 39 46
Hazirlik p 00 00 00 00 00 00 00
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Tablo 2’deki Pearson Korelasyon analiz sonuglarina gore; katiimeilarin bos zaman ilgilenim
puanlart ile serbest zaman doyumu arasinda porzitif yonde orta dizeyde ve anlaml iliskiler

gorilmektedir (p<.05).

Tablo 3. Psikolojik alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski diizeyinin regresyon analizi

Model B Std. Hata B t b
Calisan Davranist .05 .09 .04 .53 .60
Resepsiyon Hizmetleri a7 .06 18 2.83 .01
Temizlik/Hijyen 17 .06 a7 3.16 .00
Odeme ve Tesvik .20 .08 17 2.50 .01
Saglik ve Fitness .08 .08 .07 94 .35
Kullanima Hazirlik .10 .07 .10 1.54 13
R= .60 R2.4= .35
F((,ggz) = 3545 p: .00

Tablo 3’deki ¢oklu dogrusal regresyon analizi sonuglarina gére modelin istatistiksel bakimdan
anlamli oldugu bulunmustur. Regresyon katsayilarina iliskin anlamlilik durumuna gére t-testi
sonuglarina bakildiginda ise resepsiyon hizmetleri (3= .18; t= 2.83; p=.01), temizlik/hijyen (3= .17,
t= 3.16; p=.00) ve 6deme ve tesvikin (3= .17; t= 2.50; p=.01) psikolojik alt boyut tizerinde anlamlt
yordayict giice sahip oldugu tespit edilmistir. Psikolojik alt boyuta ait toplam varyansin %35’inin

bos zaman ilgilenimiyle aciklandigt ifade edilebilir.

Tablo 4. Egitimsel alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski diizeyinin regresyon analizi

Model B Std. Hata B t P
Calisan Davranist .03 .09 .03 .38 71
Ef;if:gfe o 19 06 20 3.03 00
Temizlik/Hijyen 16 .06 15 2.73 .01
Odeme ve Tesvik 15 .08 13 1.83 07
Saglik ve Fitness .03 .09 .03 .35 73
Kullanima Hazirlik 17 .07 17 2.56 .01
R= .57 R2,4= .32
F((),z,gz) = 30.83 p: .00

Tablo 4deki coklu dogrusal regresyon analizi sonuglarina gére modelinin istatistiksel acidan anlaml
oldugu bulunmustur. Regresyon katsayilarina iliskin anlamlilik durumuna gére t-testi sonuglarina
bakildiginda ise resepsiyon hizmetleri (3= .20; t= 3.03; p=.00), temizlik/hijyen (8= .15; t= 2.73;
p=.01) ve kullanima hazithik’in (3= .17; t= 2.56; p=.01) egitimsel alt boyut tzerinde anlaml
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yordayict giice sahip oldugu tespit edilmistir. Egitimsel alt boyuta ait toplam varyansin %32’sinin

bos zaman ilgilenimiyle a¢iklandigi sGylenebilir.

Tablo 5. Sosyal alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski dizeyinin regresyon analizi

Model B Std. Hata B t D
Calisan Davranist .05 .10 .04 46 .65
1:;2::;}2? 14 .07 13 1.95 .05
Temizlik/Hijyen .20 .06 19 3.17 .00
Odeme ve Tesvik 21 .09 17 2.33 .02
Saglik ve Fitness .04 .09 .04 46 .65
Kullanima Hazirlik .02 .08 .02 .30 .76
R= .49 R2,q= .23
Fe3s2 = 20.23 p=".00

Tablo 5’deki coklu dogrusal regresyon analizi sonuglarina gére modelinin istatistiksel acidan anlaml
oldugu bulunmustur. Regresyon katsayilarina iligkin anlamlilik durumuna gore t-testi sonuglarina
bakildiginda ise temizlik/hijyen (3= .19; t= 3.17; p=.00) ve 6deme ve tesvik’in (8= .17; t= 2.33;
p=.02) sosyal alt boyut tizerinde anlamli yordayici giice sahip oldugu belitlenmistir. Sosyal alt boyuta

ait toplam varyansin %23’lik kismin bos zaman ilgilenimiyle agiklandig1 soylenebilir.

Tablo 6. Fiziksel alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski diizeyinin regresyon analizi

Model B Std. Hata B t b
Calisan Davranist .20 .09 19 2.23 .03
Resepsiyon Hizmetleri .10 .06 .10 1.55 A2
Temizlik Hijyen .09 .06 .09 1.53 13
Odeme ve Tesvik .10 .08 .09 1.28 .20
Saglik ve Fitness .08 .09 .07 90 37
Kullanima Hazirlik .09 07 .09 1.28 .20
R=.53 R2q= .27
F(()’sgz) = 24.70 p: .00

Tablo 6’daki ¢oklu dogrusal regresyon analizi sonuglarina gére modelin istatistiksel bakimdan
anlamli oldugu bulunmustur. Regresyon katsayilarina iliskin anlamlilik durumuna gére t-testi
sonuglarina bakildiginda ise ¢alisan davranisinin (8= .19; t= 2.23; p=.03) fiziksel alt boyut tizerinde
anlamli yordayic1 giice sahip oldugu tespit edilmistir. Fiziksel alt boyuta ait toplam varyansin

%_27’sinin bos zaman ilgilenimiyle agiklandigy ifade edilebilir.
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Tablo 7. Rahatlama alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski diizeyinin regresyon analizi

Model B Std. Hata B t D

Calisan Davranist 20 .09 .19 217 .03
Resepsiyon Hizmetleri 01 .07 .01 .08 94
Temizlik Hijyen .25 .00 25 4.24 .00
Odeme ve Tesvik 17 .08 15 2.05 .04
Saglik ve Fitness -.08 .09 -.08 -.94 .35
Kullanima Hazirlik .05 .07 .05 76 45
R=.50 Rz,4= .23

Fi3sy = 20.69 p=.00

Tablo 7’deki ¢oklu dogrusal regresyon analizi sonuglarina gére modelin istatistiksel bakimdan
anlamli oldugu bulunmustur. Regresyon katsayilarina iliskin anlamliliklarina gore t-testi sonuglarina
bakildiginda ise temizlik/hijyen (3= .25; t= 4.24; p=.00) ve 6deme ve tesvikin = .15; t= 2.05;
p=.04) rahatlama alt boyutu tizerinde anlamli yordayici giice sahip oldugu belirlenmistir. Rahatlama

alt boyuta ait toplam varyansin %23’liik kismin bos zaman ilgilenimiyle agiklandig1 ifade edilebilir.

Tablo 8. Estetik alt boyutunun bos zaman ilgilenim alt boyutlariyla iliski diizeyinin regresyon analizi

Model B Std. Hata B t D
Calisan Davranist 25 .09 24 2.78 .01
Resepsiyon Hizmetleri .10 .06 a1 1.60 A1
Temizlik Hijyen 19 .06 .20 3.38 .00
Odeme ve Tesvik .04 .08 .04 .50 .62
Saglik ve Fitness .05 .08 .04 .54 .59
Kullanima Hazirlik .01 .07 .01 19 .85
R= .54 R2,4= .28
F((,ggz) = 25,53 pP= .00

Tablo 8deki ¢oklu dogrusal regresyon analizi sonuglarina gore modelin istatistiksel bakimdan
anlamli oldugu bulunmustur. Regresyon katsayilarina iliskin anlamhlik durumlarina gbre t-testi
sonuglarina bakildiginda ise ¢alisan davranigt (3= .24; t= 2.78; p=.01) ve temizlik/hijyenin (8= .20;
t= 3.38; p=.01) estetik alt boyutu tzerinde anlamli yordayict giice sahip oldugu tespit edilmistir.

Estetik alt boyuta ait toplam varyansin %28’inin bos zaman ilgilenimiyle agiklandig1 ifade edilebilir.
TARTISMA

Bu c¢alisma, fitness katitimcilarinin bos zaman ilgilenimlerinin serbest zaman doyumu arasindaki
iliskiyi ortaya koymak amactyla Istanbul Biiyiiksehir Belediyesi biinyesinde secilen dért farkl fitness
merkezi 6rnekleminde gerceklestirilmistir. Katiimcilarin bos zaman ilgilenimi ile serbest zaman
doyumu arasinda orta diizeyde pozitif yonde anlamli bir iliski tespit edilmistir. Ayrica bos zaman
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ilgileniminin serbest zaman doyumu tzerinde anlamli yordayict glice sahip oldugu tespit edilmistir

(Tablo 3). Bir baska deyisle ilgilenimin artmast doyumu da arttirmaktadir.

Serbest zaman aktiviteleri fiziksel veya zihinsel agidan saghigin korunmast gibi gesitli unsurlarin
bireyin olumsuzluk ile bas etmesine yardimct olmakta (Chang vd. 2018) sosyallesmesine, yeni
arkadasliklar kurmasina, (Coleman, 1993) mutluluk algisina ve doyuma da katkida bulundugu
bilinmektedir. Bu baglamda kisideki stres seviyesinin azalmasiyla mutlu olmasini, gevsemesini ve
rahatlamasina firsat vermektedir. Bireylerin bos zamanlarinda ilgilendikleri aktiviteler dinlenmek,
rahatlamak ve mutlu olmak icin yapildigi kanitlanmis bir gercektir. Boylece kisi olmasint istedigi
yondeki ruh halini saglamakla beraber hayata dair beklenti dizeyini de karsilayabilmektedir (Yoon,
2018). Olusan beklentinin karsilanmasi doyumu da pozitif olarak etkiledigi diistiniilmektedir (Tablo
3).

Chen ve arkadaslarinin (2013) arastirmalarinda serbest zaman doyumu, serbest zaman motivasyonu
ve bos zaman ilgileniminin geng bireylerde serbest zaman etkinliklerine katilimlari tizerine etkisini
incelemislerdir. Sonug olarak serbest zaman diliminde yapilan aktivitelere karsin yiiksek ilgilenimli
olan geng bireylerin, ayn1 zamanda kisisel doyum diizeylerinin de gelisim gosterdigini saptamislardir.
Aynt sekilde Yetim’in (2014) fitness merkezi katilimcilarina yaptigt bir calismada, bos zaman
ilgilenim faktorlerinin fitness merkezine yonelik tatmin ve sadakat arasindaki iliskiyi incelemistir.
Nitekim bos zaman ilgilenimin, bos zaman sadakat ve tatmini arasindaki iliskinin olumlu oldugu
sonucuna varmustir. Bu arastirmalar bos zaman ilgileniminin, doyumu olumlu yénde arttirdigin
destekledigini ifade eden ¢alismalardir. Cevik ve arkadaslarinin (2021) 6gretmenler tzerine yapilan
calismasinda serbest zaman ilgilenim dizeylerinin  yasam doyumlar: tzerindeki etkisini
incelemislerdir. Sonucunda serbest zaman ilgileniminin yasam doyumu tizerindeki etkisinin anlamlt

bir etkisi oldugunu ortaya koymuslardir.

Chen ve arkadaslarina (2013) goére ilgilenim boyutlarina ait yaptiklari agiklamalara bakilarak, bu
baglamda ¢alismada ortaya konulan ¢ekicilik boyutuyla bir paralellik oldugu ifade edilebilir. Ayrica
aktiviteyi cekici kilan sey, bireyin bakis acist ve aktiviteden aldig1 haz oldugunu belirtmislerdir. Bu
demektir ki bireylerin fitness egzersizine karst yonelik olumlu tutumlart bu aktiviteyi ¢ekici kilmakta
ve spor esnasinda veya sonrasinda alinan hazzi daha da arttirdigi ifade edilebilir. Insan sosyal bir
varlik ve bu aktivitenin diger bir yonu de bireyi soyutlayict olmamast bu sporu daha da tesvik edici
taktorlerden oldugu séylenebilir. Bu distinceye paralel olarak serbest zaman degerlendirmesinde
bireyin disa doniik ve sosyal yasamin devamliligi (Arslan, 2013), toplumsal etkilesim, merkeze karsi
aidiyet duygusunun olusturulma ve gelistirilmesinde 6nemli bir rol tstlenmektedir (Compton &
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Hormachea, 1979). Boylece aktiviteyi yalniz basina yapmaktansa spor arkadast edinerek yapilan
antrenmanlarin keyifli, eglenceli hale getirildigi, hazza ulasmay1 kolaylastirdigl, doyumu arttirdigt
diisinilebilir. Insanlarin serbest zamanlarinda ugrast olarak ilgilenimlerini fitness egzersizine
yoneltmeleri ve fitness merkezine gitmeyi tercih etmeleri bunun bir getirisi oldugu dustinilebilir.
Bunlarin yant sira bos zaman ilgilenimini arttiran saglk, temizlik, personellerin tutumlari faktorleri
etkilerinin 6nemli olduguna varilabilir. Bu diisiinceye paralel olarak Oztiirk ve Seyhan’in (2005)
yapmis oldugu bir calismada mdusterilerin isletmeden istenen doyumun saglanmasi, tesisten
memnun bir sekilde ayrilmasi, isletmenin diger isletmeler ile rekabet halinde olabilmesi i¢cin 6nem
arz ettigini gostermektedir. Boylece calisan davranisinda yani idarecilerde ve personelde saptanan
cksikliklere yonelik tedbirlerin alinmast ile gerceklestirilebilecegini savunmuslardir. Mdusteriyi

doyuma ulastirma da personel davranislari yadsinamayacak derecede 6nemlidir.
SONUC

Yapilan bu arastirmada fitness merkezindeki tyelere yonelik ilgilenim ve doyum arastirilmustir.
Ortaya c¢ikan sonugta so6z konusu ilgilenimin serbest zaman doyumunu olumlu yonde etkiledigi
bulunmustur. Bu nedenle fitness merkezlerini tercih eden, bireylerin fitness merkezlerinde daha
fazla vakit gecirerek bu yondeki ilgilenimlerinin daima canli tutulmas: bununda serbest zaman
doyumunu olumlu etkilemesi saglanabilir. Bunun yani sira ilgilenimin beraberinde doyumun ortaya
¢tkmasinda s6z konusu tesislerdeki personellerden ekipmanlara kadar kolektif bir yapinin olumlu
sonuclart vardir. Dolayisiyla tyeler icin fitness merkezinin her zaman cezbedici bir yant olmasi
gerekmektedir. Uyelerin haz ve doyum saglamast i¢in kurum icindeki personelin rolii ve davranislart
onemli kilinmaktadir. Bununla birlikte kurumlar personellerine departmanlar ile ilgili gerekli
egitimleri vermeli ve bu departmanlarda bilgili, egitimli ve uzmanlasmis personeller ile ¢alismali ve
onlart tercih etmelilerdir. Ayrica bu arastirma Istanbul ili Avrupa yakasindaki IBB tesisleri ile
sinirlandirlmistir. Sonraki arastirmalarda Istanbul Anadolu yakast, hatta Marmara bolgesindeki
egzersiz merkezlerinin de dahil edilecegi arastirmalarin yapilmasi literatiire zenginlik ve derinlik
kazandiracaktir, Tlgilenim ve doyumla ilgili olabilecek kisilik 6zellikleri, motivasyon gibi unsurlarin

da ele alinacag arastirmalar planlanabilir.
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Abstract: The purpose of this study was to examine how preservice teachers (PSTs) adapted their lesson
planning components over time. We were particularly interested in the quality of adaptations that were
made by PSTs in a practice-based teacher education (PBTE) program. A descriptive analytic design was
used to examine the lesson plans of nine PSTs who were peer teaching for 10-weeks. The context for
teaching became incrementally more complex in terms of core practices of instructional and managerial
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INTRODUCTION

When teaching is called complex, it is a recognition the lessons occur in settings that are
characterized by a large number of events (e.g., social and instructional interactions). These events
are occurring simultaneously among teachers and students, and among students, with some

unpredictability (e.g., distractions, interesting diversions). Another piece of the complexity is
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grounded in the fact that students and their teachers have and build history with one another
(Doyle, 19806), which involves teachers understand and respond to individual differences, past
experiences, and navigate evolving teacher-student relationships. Finally, in any lesson in today’s
schools, students are at different points in their understanding and life experiences, and this creates
variability in their learning that teachers must address. Given this complexity of a classroom or
gymnasium, preservice teachers (PSTs) and in-service teachers must be highly adaptive in their

teaching to accommodate both their pupils and the dynamic nature of the teaching settings.

The notion of teachers adapting to their setting and to students is not new. But it was Shulman
(1987) who conceptually situated it within in his definition of pedagogical content knowledge
(PCK), defining it as “an understanding of how particular topics, problems, or issues are organized,
presented, and adapted to the diverse interests and abilities of learners, and presented for
instruction”. It follows then that if the teacher’s ability to adapt instruction is a characteristic of
PCK, then a teachet’s ability to adapt instruction is an important teacher education outcome.
Indeed, adaptive teaching competence is increasingly considered to be a critically important
component of high-quality teaching (Bransford et al., 2005; Darling-Hammond, 2019). Bransford
and colleagues (2005) note that in teacher education adaptive teaching competence is often viewed

as a gold standard for teaching education outcomes.

Adaptive teaching is called by a variety of names including adaptive expertise (Bransford et al.,
2005), responsive teaching (Dozier et al., 2011), reflective teaching (Souto-Manning & Dice, 2007),
and adaptive competence (Xie et al., 2021). In this paper we use adaptive competence to recognize
that competence exists on a continuum from novice to expert. Brithwiler and Blatchford (2011)
defined adaptive teaching competence as, “a teachers' ability to adjust their planning and teaching
to the individual learning processes of students”. This definition raises a pertinent question in
teacher education, how can teacher education programs can effectively teach preservice teachers
adaptive competence? Adaptive teaching competence is a skill and a perspective that is different
from the often prescriptive nature of traditional teacher education (Baldinger & Munson, 2020)?
In conceptualizing adaptive teaching competence, we do not see it as the antithesis of prescription,
but rather as the intentional variation of evidence-based practices taught in teacher education or
learned from craft knowledge developed through hands-on experiences. In short, PSTs must learn
evidence-based practices, and then be taught to apply them to different settings. Teacher education
should teach transferable knowledge and skills that prospective teachers can adapt in different

settings. In discussing the idea of transferability, Ward and Cho (2020) note that teaching skills
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should be, “Transferable in the sense that their usage in and across contexts during their teacher

preparation, and then as practicing teachers, function to help them learn from their practice”.

Adaptive competence can be situated within the teaching effectiveness literature in physical
education (Kim & Ward, 2021; Rink, 2013) and the practice-based teacher education (PBTE)
movement (Baldinger & Munson, 2020). Within the PBTE movement, there is a nascent literature
focused on teaching PSTs adaptive competence. Researchers have investigated the effects of
reflection following supervisory conferences with clinical educators in field experiences (Soslau et
al., 2021); following teaching rehearsals in methods classes using the construct of teacher noticing
(Baldinger & Munson, 2020), collaborative lesson study (Schipper et al., 2020) and using a plan-

teach-review reflective process in a methods course (Xie et al., 2020; Xie et al., 2021).

Common to the approaches discussed above to teach adaptive competence in teacher education
are the use of deliberate practice (Ericsson, 2008) and reflection (Schon, 1983). When PSTs are
introduced to teaching, they often find themselves in an unfamiliar context (e.g., grade level,
content, setting, pedagogy). In such situations, they may encounter challenges where decision-
making becomes difficult, resulting in ineffective teaching episodes for both themselves and their
students. “Over time, they are able to figure out adequate responses by practice, problem-solving,
and trial-and-error or with help from supervisors, teachers, or colleagues” (Ericsson, 2008).
Deliberate practice is a pedagogical strategy developed in the expertise literature (Ericsson, 2008).
Researchers in a variety of domains have demonstrated deliberate practice is an effective strategy
to move novices (e.g., PSTs) along a continuum toward expertise (Ericsson, 2008; Stigler & Miller,
2018; Xie et al., 2021). Deliberate practice requires individuals to “attend to the critical aspects of
the situation and incrementally improve her or his performance in response to knowledge of
results, feedback, or both” (Ericsson et al., 1993). In physical education teacher education (PETE),
deliberate practice can occur in planning, teaching rehearsal using core practices, repeated teaching
of the same lesson (Xie et al., 2020; Xie et al., 2021; Ward, 2020), and in settings approximating
teaching, such as peer teaching (Ingersoll et al., 2014; Xie et al., 2021). Core practices, represent the
central teaching task domains that a teacher encounters (Ball et al., 2009; Grossman et al., 2009).
In physical education, Ward (2020) identified 19 evidence-based core practices, including
establishing and using rules and routines, presenting content in small chunks of information, enacts
a developmentally appropriate sequence of lessons to teach content that meets unit objectives, and

using accurate demonstrations in presenting content to students.

A second component of adaptive competence studies in teacher education is reflection. Schén

(1983) made a distinction relative to when reflection occurred. Reflection-on-action occurs after a
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lesson has been taught (post-iterative) and before the first or subsequent lesson (pre-iterative). In
contrast, reflection-in-action takes place during the actual teaching process (interactive) when
teachers make decisions based on their observations of student performance and their own
teaching practice. Teaching PSTs to use and then act on reflection is an important outcome of

teacher education and a life-long teaching skill.

Studies conducted by Xie and colleagues (Xie et al., 2020; Xie et al., 2021) have provided valuable
insights into how PSTs adapt their lesson planning through two PBTE pedagogies, namely
repeated teaching and rehearsals, in both in-person and online contexts. These studies have
significant implications for PETE. First and foremost, the findings demonstrate that PBTE
pedagogies are effective and meaningful in enhancing PSTs' adaptive competence in lesson
planning. By engaging in repeated teaching and rehearsals, PSTs develop a deeper understanding
of how to make necessary adaptations to specific core practices. This experiential approach allows
them to refine and improve their teaching over time. Furthermore, the research highlights that
PSTs make adaptations at different stages and frequencies throughout their courses. The most
common adaptation early in their teaching are the modifying and refining instructional tasks and
management tasks in lessons (Xie et al., 2020; Xie et al., 2021). As PTS’s progress and gain
confidence they begin to adapt game play and to different contexts (Xie et al., 2020; Xie et al.,
2021). Lastly, the ways in which teacher educators create teaching situations that approximate the
complexity and authenticity of real-world scenarios have a significant impact on promoting PSTs'
adaptive competence. By providing PSTs with authentic teaching experiences and challenging them
to navigate complex instructional challenges, teacher educators can better prepare them for the

demands of actual teaching environments.

In this present study we aimed to expand upon the previous work of Xie and colleagues (Xie et al.,
2020; Xie et al., 2021) by further investigating the quality of adaptations made by PSTs in their
lesson planning. Specifically, we sought to apply quality indicators that are more precisely defined
to evaluate the adaptations made by PST's during the pre-iterative and post-iterative stages of lesson
plan development. This study differs from prior studies in several ways, (a) it has a longer data
collection phase, (b) it systematically increases the complexity of the settings that PSTs encounter
as they move through the course, and (c) it uses more precise variables to describe the adaptations
and the quality of the adaptations as PST's progressed across the semester. Our research questions
were: (1) What are the adaptations made in the lesson plans? (2) What is the quality of adaptations
made in the lesson plans? and (3) What evidence is there that PSTs transferred adaptations to a
new lesson?
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METHODS

Participants and Setting

The study was conducted in a large Midwest public university in the United States during the fall
of 2021. Institutional review of human subjects was approved by the university and informed
consent was obtained from all participants prior to the study. Nine of 13 (8 males and 1 female)
second-year PETE students enrolled in an introductory teaching methods course participated in

this study.
Introduction to Methods Course

The goal of the 15-week introductory teaching methods course was for the PSTs to develop their
adaptive competence in core practices (Ward, 2020) in instruction and management in physical
education. Specifically in instruction, we focused on developing PSTs ability in the learning and
applying the following core practices: (1) providing precise instruction; (2) using accurate
demonstrations in presenting content to students; (3) using feedback, cues, and prompts to correct
and shape student learning, (4) breaking down content into smaller chunks; and (5) checking for
understanding. For management, we emphasized PSTs’ learning of establishing and using rules and
routines and time and equipment organization and management. To achieve these goals, the
instructor designed the course based on the PBTE cycle (Ward et al., 2018), that included lectures,
class discussion, video analysis, lesson planning, peer teaching, reflection, and regular online and in
class quizzes. The course instructor is a highly effective teacher educator with strong credentials in
teaching this introductory methods course following a PBTE approach for more than 20 years.
The course was delivered in person, with both lecture and lab components where the PST's taught
peers while demonstrating core practices. Each Thursday, the PSTs completed a 32-question online
quiz for the assigned textbook readings and emailed their edited lesson plan iterations based on the
sample lessons or previously edited lesson plan iterations to the supervisors. Each Friday, the class
started with a written 15-minute quiz on the lesson content following the instructor provided a 2-
hour lecture to more closely examine and to apply the content from the assigned textbook readings.
This involved class discussion, examining likely teaching scenarios that could occur in their teaching
and using these discussions to edit their lesson plans on their laptops in class. On Friday afternoons,
the PSTs taught their peers team handball using the edited lesson plans. Each lesson was
videotaped and supervised by at least one graduate student. All supervisors were doctoral students
who were well-trained and experienced supervisors. The course instructor facilitated supervision

trainings before and after the lecture and lab. Specific feedback foci for each lab session was
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emphasized in each session. Supervisors provided their assigned PST's specific feedback right after
the teaching, with a varied focus each week (e.g., week 2 focused on precise instruction).
Meanwhile, the course instructor provided group feedback before, during, and after the peer
teaching. Following each lesson and at the end of the labs, the PST's received specific feedback that
they used to modify their lessons after the lab. They were also provided with a video of their lesson

and reflection questions to focus their attention on what they did well and what they needed to

improve.

This cycle of quizzes, lecture, peer teaching, feedback, videos, and reflection created three
occasions for PSTs to modify their lesson plans. Once prior to class and based on their review of
their video of the previous lesson, a second time in class based on the application of the content
of assigned textbook readings, and a final time directly following their peer teaching using feedback

from supervisors and peers.

Systematic Changes Across the Semester in the Teaching Settings. In this class PSTs progressed
through five phases that systematically increased the demands on teaching. Each phase had a more
demanding context as shown in Figure 1. The PST's were given sample lessons of lessons 1-3 which
they then developed into their own lessons. The sample lessons consisted of lesson components
with scripts, including introduction, warm up activities, sequential learning tasks on different skills
and strategies (e.g., overhand and underhand pass, give and go, diamond formation),
application/keepaway games, and closure. To explore how PSTs transferred what they learned
from adapting lessons 1-3, we gave the PSTs an outline of lesson four with only basic lesson
component headings and content to be taught. Neither scripts nor task progressions were included
in the outline. The lessons were designed to teach a team handball unit to middle school students
who had not previously been instructed in team handball. The lesson plans were developed using
key components of Play Practice (Launder & Piltz, 2013) and Sport Education (Siedentop et al.,
2020). However, the students in this class were not introduced to the models specifically, just the
model components (e.g., team affiliation in Sport Education, game-based extending and refining
learning tasks from Play Practice). In later classes in the PETE curriculum, the components used

in this class are introduced as they learn the specific models.

Phase one (Weeks 1-3). In phase one, PSTs taught introductory team handball skills such as
overhand and underhand throws and applied them in non-scoring keep away games to one group
of 3-4 PSTs. They taught the same lesson for three weeks. The PSTs taught the lesson three times

and participated as a peer student approximately 11 times depending on the size of the group. Our

Beden Egitimi ve Spor Arastirmalart Dergisi 2023 Journal of Physical Education and Sports Studies
Cilt 15+ Say1 2+ Eylal 2023 Volume 15 Issue 2 September



96 | Xicetal Teaching Adaptive Competence to Preservice
Teachers in an Introductory Methods Class

reason for doing this was to use the repeated teaching of the same lesson to help students
understand the nuance of the lesson (Xie et al., 2020; Xie et al., 2021). The focus of this phase was
tor the PSTs to gain familiarity with the teaching environment, understand the flow of the lesson,
and how to apply and adapt a specific core practice in instruction and management through

repeated teaching.

Phase two (Weeks 4-5). In phase two, the PSTs focused on teaching lesson two, which covered
throwing and catching skills in the context of passing lanes. They introduced basic rules of team
handball, shuffle passing, wall defense, shooting, and playing the game to a group of 3-4 students
for two class sessions. The PSTs taught the lesson twice and participated as a peer student
approximately seven times depending on the size of the group. The focus of phase two was for

PSTs to continue to modify and apply core practices with new content.

Phase three (Weeks 6-7). In phase three, the PST's taught lesson three twice which introduced the
shovel pass, give-and-go, fake-and-cut, and more rules and refined game play to one group of 3-4
PSTs in weeks 6-7. During this phase in the second lesson one PST in each group was instructed
to engage in 2-3 instances of misbehavior (e.g., talking to peers when the instructor was talking,
being off task, and not following the rules). The focus of this phase was for the PSTs to generalize
their adaptations made in the previous two lessons and apply them to new and more demanding

content as well as dealing with misbehaviors.

Phase four (Weeks 8-9). During phase four, the PSTs extended their teaching of lesson three twice
in weeks 8-9, with instructing two groups of 3-4 PSTs. Similar to the context in phase three during
the second week, one peer per group per lesson was deliberately instructed to misbehave. The PST's
in this phase were expected to develop their core practices to address a more complex instructional

and managerial context.

Phase five (Week 10). In phase five, the PSTs were asked to develop a new lesson (i.e., lesson
four) and to teach two groups of 3-4 students once in week 10. The content included diamond and
triangle formation. The purpose of this phase was for the PST's to generalize their ability to adapt

their planning skills into new content.
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Dependent Variables and Data Collection

Table 1. Definitions and examples of lesson components

Teaching Adaptive Competence to Preservice
Teachers in an Introductory Methods Class

Component

Definition

Example

Welcome

Advance Organizer

Transition

Equipment Organization/
Distribution

Warm Up

Instructional Statement

Content Development

Closure

That period of the lesson where

teachers:

e oreet students,

e introduce themselves and provide
class rules.

That period of the lesson where

teachers:

e provide an overview of what is to
be taught in the lesson

That period of the lesson where
teachers move students to and from
activity:

e cfficient (occurs <10 seconds)
e using commands/signals

That period of the lesson where
teachers distribute equipment:

e efficient (occurs <10 seconds),
e using commands/signals
That period of the lesson where

teachers warm students up for the
activity of the lesson:

e upper body is stretched (at least
shoulders)

e Lower body (at least quads.
Hamstrings, achilles)

When teachers provide a description of

the activity:
e description of the task
e description of critical elements

The progressive development of
content.

e content is developed (introduced) in

an incremental way in small stages.

That period of the lesson where
teachers summarize and recognize the
lesson.

e review the main instructional points

of the lesson

e recognize pupils’ performance
(individual and/or group)

e preview the next class

Greetings, name use, rules
and signals

“Good morning! We are

going to be covering the

overhand and underhand
throw and playing a keep
away games today.”

Moving from demonstration
to practice or from practice
to the teacher.

Handing out pinnies, balls,

Running, stretching, agility

I want to get open by moving
away from the defender

Teaching progressions

“Good job today” can
someone tell me the critical
elements of the overhead
pass? Great. Juan, Louise,
Charlie and Selena you did
well today in performing our
tasks. Next class we get to
play a game”
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Our focus in this study was on the specific adaptations in the lesson plans as PSTs prepared for
and taught lessons in each phase. In total, the PSTs taught 10 lessons in 10 weeks, with lesson one
three times (phase one: weeks 1-3), lesson two twice (phase two: weeks 4-5), lesson three four times
(phase 3: weeks 6-7; phase 4: weeks 8-9), and lesson four once (phase 5: week 10). Each week, the
PSTs emailed their lesson plan iterations before the lecture, after the lecture, and after the lab with
their edits highlighted in a different color for each lesson plan iteration. After excluding missing
data, we collected 24 lesson iterations in total from each PST (lesson 1: 9 iterations; lesson 2: 6
iterations; lesson 3: 8 iterations; lesson 4: 1 iteration) throughout ten weeks. The details of lesson
plan iterations for each lesson per week across five phases are shown in Figure 1. For each round
of adaptations, the PSTs were asked to highlight any edits they made in their lesson plans and
submit the highlighted lesson plans to the researchers electronically. Each lesson plan was
organized into eight lesson components: welcome, advance organizer, equipment
organization/distribution, warm-up, transition, content development, instructional statement, and
closure. The content presented in each sample lesson plan was thoughtfully sequenced and tailored

to the needs and experience levels of the intended middle school students.

To examine how the PSTs made adaptations in different lesson components and how they
transferred the adaptations into a new lesson plan, we developed a coding sheet to code all
identified adaptations within the PSTs’ lesson plans. The coding sheet followed the sample lesson
organizational structure with the eight components. Any event that was identified as an adaptation
from the PSTs’ lesson plans was copied and pasted into the coding sheet under its lesson

component and was numbered based on the order of occurrence in the lesson.

An operational definition for each lesson component was developed to provide the scope and
explanations of adaptations that were expected. Table 1 presents the eight lesson components
where adaptions could occur and presents definitions and examples of each component. In
previous studies (Xie et al., 2020; Xie et al., 2021), descriptions of the adaptations have been noted,
but judgments about quality have typically not been made. In this study, we introduced a new
coding system to address quality. For each lesson component each individual adaptation was coded

according to three criteria: alignhment, preciseness, and content.

Alignment. 1n judging alighment, we examined whether the adaptations made in a specific lesson
component aligned with the definition. The criteria for each definition are shown in Table 1. The
adaptation was coded as “improved” if all criteria were met and coded as “poor” if any criteria
were missing. If an improved adaptation in a lesson was carried forward into the future lessons, it
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was coded as “maintained”. For example, in transition if a signal was used, but students took more
than 10 seconds to gather. If the PST modified the lesson by using a countdown from 5..4..3..2..1

and this occurred in all future lessons, then this modification was viewed as maintained.

Preciseness. In judging the quality of preciseness, we investigated whether the clarity of descriptions
within the adaptations improved compared to the previous lesson or the sample lesson (in the case
of the first modification). If the edits improved the clarity of the text, then it was coded as
“improved”. If the previous version was unclear and the new adaptation just as unclear, it was
coded “poor”. If the previous improved adaptation was carried forward into the future lessons, it
was coded as “maintained”. For example, if in the previous lesson plan the PST wrote for a
transition “When I blow my whistle, please come over here.” If in the adaptation they wrote “When
I blow my whistle, please come over here and stand on the white line facing me” it would be coded
as improved. If this was included in future lesson iterations or other lesson plans, then it was coded

as maintained.

Content. In judging the content element, we evaluated whether the content being added, deleted,
or modified was appropriate in the sense that it was a reasonable adaptation in the content of the
lesson. If the content reflected a good content step (e.g., progressive, incremental) compared to
the original (lesson sample), it was coded as “good”; otherwise, it was coded as “poor”. If the
previous improved adaptation was carried forward into the future lessons, it was coded as
“maintained”. For example, if the PST made a change of the content by adding a new upper body
stretching activity in a throwing lesson, then this edit would be coded as “good” as it was relevant
to the skill being taught that day. If the same change of the warm-up activities was kept in the later

lesson iterations, then it would be coded as “maintained”.

We used a coding sheet to record the adaptations for each lesson plan iteration. The edits in each
lesson iteration were copied and pasted from the PSTs’ lesson plans into the worksheet. Here is an
example of how one PST’s edits in the first and second iterations of lesson plan one were recorded
in the worksheet template. At the beginning of draft lesson plan one, the PSTs were required to
ask their students’ names and introduce themselves as ‘students’ come over. For example, a PST
might in their first iteration of lesson plan one (LP1.1a) say: “Hello everyone, my name is Carol
Jones (pseudonym). I am here from Happy University. We will be visiting you all weekly, teaching
you the game of team handball.” All italic were edits made by the PST, and they were copied and

pasted in the Word worksheet as one event for that lesson iteration.

Beden Egitimi ve Spor Arastirmalart Dergisi 2023 Journal of Physical Education and Sports Studies
Cilt 15+ Say1 2+ Eylal 2023 Volume 15 Issue 2 September



100 | Xie et al. Teaching Adaptive Competence to Preservice
Teachers in an Introductory Methods Class

Coder Training. Five researchers coded the lesson plans. Before coding, the following steps were
used to ensure coding quality. Four training sessions were provided to all researchers, with each
session lasting between 30 minutes to one hour. The foci of the training sessions were to (a)
introduce the predetermined codes and coding template, (b) practice using the predetermined
codes to code example lesson plans, and (c) discuss and clarify coding disagreements among
researchers. Then researchers coded examples of lesson plans to practice coding while using the
codes and coding template. Next, all researchers met to discuss the coding results and
disagreements. Once all disagreements were clarified, four researchers coded one assigned PST’s
lesson plan iterations. Then each researcher’s coding results were compared with one primary
researcher, an experienced expert in this coding using interobserver agreement (IOA). The total
agreements were divided by the sum of agreed and disagreed codes and multiplied by 100 to create
a percentage. For training we established a criterion of at or above 90% agreement. The mean IOA
was 90.3% (ranging from 87% to 98%), which met our criterion. The coders then proceeded to

code their assigned participants’ lesson plans individually. All lesson plan iterations were coded.
Data Analysis

We had four researchers who experienced a series of training sessions to code all the lesson plan
iterations, then we summarized the coding results of each PST at different phases into one Excel
worksheet using numbers. If one edit was coded as “improved”, then the researcher would enter
“1” under the quality category “improved”. If one edit was coded as “poor”, the researcher would
enter “0”. If one edit was coded as “maintained”, then the research would enter “1”. Each
researcher aggregated the data by summing up the total numbers of adaptations and their quality
frequency in each lesson component and lesson iteration for each PST at phases one to five. Data
were converted to a master spreadsheet and the results were analyzed descriptively at both
individual and group levels. Specifically, to address the first research question, we aggregated all
PSTs’ adaptations from phase one to phase four to understand where the adaptations were made
in the lesson plans. To answer the research question two, we looked further into the quality
categories (i.e., alignment, preciseness, content) of all the adaptations made by the PST's across four
phases, such as frequency, sum, and mean. To examine whether there was any change of PSTs’
adaptations across different phases (research question three), we aggregated the adaptation data of
each phase, respectively. For research question three, we analyzed the phase five data to explore
how the PSTs generalized their adaptations into a brand-new lesson (lesson four). We specifically
analyzed all the adaptations in lesson four using descriptive statistics and using the same three
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indicators (l.e., alighment, preciseness, content) to evaluate the adaptation quality in a brand-new

lesson.

RESULTS
The result section is presented based on the research questions addressed in this study.
Research Question 1. What Are the Adaptations Made in the Lesson Plans?

Table 2. Adaptations in different lesson components

Rank LP Components Frequency % Mean/PST Mear;/#;e;ation
1 Instructional Statement 3443 42.0% 382.6 143.5
2 Content Development 2426 29.6% 269.6 101.1
3 Transition 781 9.5% 86.8 32.5
4 Closure 443 5.4% 49.2 18.5
5 Warm Up 428 5.2% 47.6 17.8
6 Advance Organizer 306 3.7% 34.0 12.8
7 Welcome 225 2.7% 25.0 9.4
8 Equipment Organization 138 1.7% 15.3 5.8
Total 8190 100.0% 910.0 3413

Table 2 shows an overview of the adaptations made by the PST's in different lesson components.
Descriptive data, including frequency, means, and percentage, were reported. The nine PSTs made
a total of 8,190 adaptations in their lesson plan iterations over 10 weeks. The frequency of
adaptations made in different lesson components are ranked from high to low as follows:
instructional statements (n=3,443, 42.0%), content development (n=2,426, 29.7%), transition
(n=781, 9.5%), closure (n=443, 5.4%), warm up (n=428, 5.23%), advance organizer (n=300,
3.74%), welcome (n=225, 2.8%), and equipment organization (n=138, 1.7%). Regarding the
adaptations made in different phases, the data showed that the PSTs made 2,375 adaptations ()in
phase 1 (mean=263.9 per PST; mean=29.3 per PST per iteration), 2,167 adaptations in phase 2
(mean=240.8/PST; mean=40.1/PST/iteration), 2,090 adaptations in phase 3 (mean=232.2 per
PST; mean=46.4 per PST per iteration), and 1,179 adaptations in phase 4 (mean=131 per PST;

mean=43.7 per PST per iteration).
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Research Question 2: What Is the Quality of Adaptations Made in Lesson Plans?

Table 3. Adaptation quality across phases

Alignment Phase 1 Phase 2 Phase 3 Phase 4
. Maintai imila Maintai imila Maintai imila Maintai

Quality Poor Improved Main@ine Smru @ Improved Maintaine Sln:l a mprovea Maintine Sln:l \ Lmproved qnzl aine
Welcome 1 13 85 o 12 49 o 8 36 o 3 21
Advance Org 3 16 102 (0) 11 60 o 12 57 o 3 26
Transition 8 42 181 6 35 120 2 52 153 11 9 103
Equipment Org 1 5 16 3 9 26 2 9 34 1 (o) 22
‘Warm Up 4 22 84 (0) 31 78 o 24 92 o 1 63
Instructional State 16 213 814 1 195 716 o 161 687 o 117 368
Content Development 7 139 428 (o) 120 589 o 150 518 o] 21 360
Closure 6 26 144 6 12 88 3 13 77 (o) 3 47
Total 46 476 1854 16 425 1726 7 429 1654 12 157 1010
Percent 1.9% 20.0% 78.0% 0.7% 19.6% 79.7% 0.3% 20.5% 79.1% 1.0% 13.3% 85.7%
Mean/PST 5.1 52.9 206 1.8 47.2 191.8 0.8 47.7 183.8 1.3 17.4 112.2
Mean/Iteration/PST 0.6 5.9 22.9 0.3 7.9 32 0.2 9.5 36.8 0.3 4.4 28.1

Preciseness Phase 1 Phase 2 Phase 3 Phase 4
Quality Poor Improved Man:llalnc Slnl:ula Improved Man:ilalnc Sn‘:ula Improved Maintaine Sln:]la Improved Maintaine
‘Welcome 10 21 68 9 7 45 4 5 34 o 4 19
Advance Org 6 18 97 3 15 53 4 11 54 1 s 23
Transition 28 28 174 24 27 104 17 29 158 9 22 102
Equipment Org 3 o 19 3 8 27 6 6 33 1 2 20
Warm Up 14 18 76 14 20 75 5 20 91 2 10 52
Instructional State 76 159 809 91 137 677 109 131 597 18 55 408
Content Development 89 89 382 80 102 517 73 140 454 12 41 328
Closure 20 32 117 13 14 79 7 18 73 2 7 41
Total 246 365 1742 237 330 1577 225 360 1494 45 146 993
Percent 10.5% 15.5% 74.0% 11.1% 15.4% 73.6% 10.8% 17.3% 71.9% 3.8% 12.3% 83.9%
Mean/PST 27.3 40.6 193.6 26.3 36.7 175.2 25 40 166 5 16.2 110.3
Mean/Iteration/PST 3.0 4.5 21.5 4.4 6.1 29.2 5 8 33.2 1.3 4.1 27.6

Content Phase 1 Phase 2 Phase 3 Phase 4
Quality Poor Improved Man’;talne Simila Improved Malr:italne Slnr"ula Improved Mau:jtalne Slrrrnla Improved Malr‘ljtalne
Welcome 5 25 69 6 7 48 o 8 36 (o) 3 21
Advance Organizer 5 18 98 2 16 53 3 12 52 1 4 24
Transition 28 27 175 25 23 107 18 28 158 21 22 102
Equipment Org 4 o 18 3 8 27 6 6 32 1 1 21
Warm Up 12 23 73 15 20 74 5 21 90 (o) 5 59
Instructional State 220 194 625 111 149 645 108 135 594 15 56 413
Content Development 84 103 373 102 105 491 74 144 449 12 46 323
Closure 4 32 133 8 16 82 3 18 77 o 8 42
Total 362 422 1564 272 344 1527 217 372 1488 50 145 1005
Percent 15.4% 18.0% 66.6% 12.7% 16.1% 71.3% 10.5% 17.9% 71.6% 4.2% 12.1% 83.8%
Mean/PST 40.2 46.9 173.8 30.2 38.2 169.7 24.1 41.3 165.3 20.3 25.4 1.3
Mean/Iteration/PST 4.5 5.2 19.3 S 6.4 28.3 4.8 8.3 33.1 5.1 6.4 0.3

Table 3 shows the descriptive data of the PSTs adaptations in the three quality indicators of

alignment, preciseness, and content across phases 1-4. In the alignment to the lesson component,

the PSTs made 22.8% (n=1,870) improved adaptations, 76.0% (n=6,224) of the adaptations were

maintained across the lessons, with 1.2% (n=94) of poor or similar adaptations. For the quality

criterion of preciseness, we found 17.5% (n=1,425) of adaptations were improved, 71.2%

(n=5,797) were maintained across lessons, and 11.3% (n=919) of adaptations were similar to the

lesson samples. For the third quality category of content appropriateness, 18.5% (n=1,512) of

adaptations were improved from the lesson samples or previous adaptations, and 68.3% (n=5,583)

were maintained into later lessons that were relevant. There were 13.2% (n=1,080) of adaptations

that were similar or were not changed. Regarding data within phases, the PSTs made 2,376

adaptations (mean=264 per PST; mean=29.3 adaptations per lesson iteration) in their lesson one

planning in phase one (week 1 to 3). In phase two (week 4 and 5), the PSTs made 2,167 adaptations

in the lesson two planning among six lesson iterations (mean=240.8 per PST; mean= 40.1 per

lesson iteration). In phase three (week 6 and 7), 2,090 adaptations were made by the PSTs in lesson
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three planning for teaching small groups within five lesson iterations (mean=232.2 per PST;
mean=46.4 per lesson iteration). During phase four (week 8 and 9), the PSTs made 1,179
adaptations in lesson three planning for teaching more groups within three lesson iterations, with

each PST making 131.0 and 43.7 adaptations per lesson iteration.

Alignment. For alignment of the adaptations, we found a total of 7,812 adaptations made in phase
one to phase four, and the order of the most adaptations to least is following: phase one (n=2,376,
30.4%), phase two (n=2,167, 27.7%), phase three (n=2,090, 26.8%), and phase four (n=1,179,
15.1%). Among all adaptations, 1,487 of the adaptations (19%) were improved from the lesson
samples or previously edited iterations, and 6,244 adaptations (80%) were maintained over the later
lessons, which were coded as aligned with the operational definitions and met the criteria of the
specific lesson component. Only 81 adaptations (1%) were poor adaptations compared to the
sample or previously edited lesson iteration. Specifically, in phase one (lesson one teaching small
group), the PSTs made 476 improved adaptations (20.0%), 1,854 maintained adaptations (78.0%),
and 46 poor adaptations (1.9%) to the previous edit or the sample across nine lesson iterations. In
phase two planning (lesson two teaching small group), the PSTs made 425 (19.6%) improved
adaptations, 1,726 (79.6%) maintained adaptations, and 16 poor adaptations (0.7%) to the previous
edits across all six lesson iterations. In phase three (lesson three teaching small groups), the PST's
made a total of 429 (20.5%) improved adaptations that demonstrated good alignment with the
operational definition of each lesson component, and 1,654 adaptations (79.1%) were maintained
to different lesson components. Only 7 adaptations (0.3%) were poor adaptations to the previous
edits across five lesson iterations. In phase four (lesson three teaching more groups), the PSTs
made a total of 157 (13.3%) improved adaptations that were aligned with each lesson component,
and 1,010 (85.7%) adaptations were maintained to different lesson iterations. There were 12

adaptations (1.0%) that were coded as similar or no change.

Preciseness. Overall, among all valid adaptations, 753 (9.7%) had similar or no changes in their
preciseness, and 1,201 (15.5%) of the adaptations improved from the sample or previous lesson
iterations. About three quarters (n=5,806, 74.8%) were maintained across the different phases of
the class. Similar to alignhment, phase one had the most adaptations overall (n=2,357), then followed

by phase two (n=2,144), phase three (n=2,079), and phase four (n=1,184).

Content. The content of adaptations showed a similar pattern as the preciseness. Overall, the PST's
made the most adaptations in phase one (n=2,348, 30.2%), followed by phase two (n=2,143,
27.6%), phase three (n=2,077, 26.7%), and phase four (n=1,200, 15.5%). The PSTs made 1,283
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improved adaptations (16.5%), 5,584 maintained adaptations (71.9%), and 901 adaptations (11.6%0)

that were similar or no change to the lesson components.

Research Question 3: What Evidence Is There That Participants Transferred Adaptations

to a New Lesson?

To investigate whether the PSTs could generalize what they adapted from the previous weeks
through rehearsals and repeated teaching to teach new content to more groups of students, we
looked at the PSTs’ lesson four plans in phase five, in which they developed a brand-new lesson
and taught the planned lesson to 2-3 groups of PSTs once. The total adaptations made by nine
PSTs in lesson four were 409, with each PST making about 45 adaptations in one lesson iteration.
At a lesson component level, the PSTs made the most adaptations in instructional statement
(n=155, mean=17.2) and content development (n=127, mean=14.1), followed by transition (n=49,
mean=5.4). The adaptations made in other lesson components ranged from 8 to 28. The
adaptations that were categorized as “improved” in alighment account for 94.6% (n=387), and the
adaptations that had poor alignment or were similar to the previously edited lesson account for
2.4% (n=10). About three percent of the adaptations were maintained from the previous lessons
(n=12). As to the quality of preciseness, we found that 54.0% of the PSTs’ adaptations in the new
lesson were improved (n=221), 44.0% were similar (n=180), and 2.0% (n=8) were maintained from
the previous lessons. A similar pattern was found in the quality indicator of content appropriateness
to preciseness, with 56.0% (n=229) improved adaptations, 41.1% (n=168) similar adaptations, and

2.9% (n=12) maintained adaptations.
DISCUSSION

In this section, we will discuss the results reported in the previous section and further explore what
we have learned from the data and how it provides insights to our three research questions. This
section is organized into three major findings: (1) Adaptations made in lesson components and
phases; (2) evaluation of adaptation quality; and (3) transfer of adaptive competence in lesson

planning.
Adaptations Made in Lesson Components

We observed that the PSTs made most adaptations in two lesson components: instructional
statements and content development, which accounts for 72% of the total adaptations. Three

possible reasons may help interpret this phenomenon. First, the lesson plan format provided more
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modification opportunities with the most texts in these two lesson components than others.
Second, the feedback from the supervisors were mostly on PSTs’ instruction and learning tasks,
which may also facilitate their adaptations in later iterations. Thirdly, PSTs’ personal style and
preference. We observed the most edited adaptations when PSTs rephrased the statements using
their own words. These edits reflect PSTs’ personal style or preference as well as their efforts of

making sense of the lesson plan to shape it as they saw fit.

The next most adapted lesson component is transition, which lesson component accounted for
almost 10% of the total adaptations. We observed that most adaptations in transition were made
in rules and routines while the PST's were providing directions to progress the learning tasks, etc.
One possible reason for this could be that the PSTs incorporated and adjusted the rules and
routines they had established in lesson one for subsequent lessons. The other possible reason is
the supervisors constantly reminded the PSTs during their peer teaching in the labs to use their
signals to start and stop the tasks. Closure and warm-up showed similar amounts of adaptations
made by the PSTs, with the adaptations in closure more focused on adding review questions of the
content being learned, while adaptations in warm up more focused on rephrasing the statements
and modifying the activities. Few adaptations were observed in the components of welcome,
advanced organizer, and equipment organization. One potential explanation for this observation is
the consistent number of students (PSTs) and court arrangement that corresponded to the specific

learning tasks assigned to each individual PST, when teaching the same lesson multiple times.

There are several implications here. First, with guidance PSTs were able to adapt by refining their
lesson plans based on the supervisors’ feedback, their observations of other peers teaching and
their personal reflections. This suggests that beginners with guidance can unpack and develop a
lesson plan and learn from experience by continuously refining a lesson plan. This has been
reported as a key element in successful professional development of practicing teachers (Doutis &
Ward, 1999). Secondly, it provides additional validation for the idea of repeated teaching of the
same lesson. This approach enables PSTs to observe how a single lesson can improve over time,
allowing them to grasp the intricacies of lesson planning as their competence grows and the
complexity of their teaching settings increases. Examples of such complexity include peers
engaging in off-task behavior or performing tasks incorrectly. Our findings are consistent with
previous studies on this topic (Xie et al., 2020; Xie et al., 2021). Thirdly, these results provide strong
evidence that the use of deliberate practice is a valuable teacher education pedagogical strategy.
Very few physical educators would support the idea that students in their classes could learn a layup

in 10 attempts. Similarly, teacher educators should view the creation and refinement of lesson plans
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similarly. We repeat here for emphasizing the quote we used earlier in the paper that deliberate
practices requires individuals to “attend to the critical aspects of the situation and incrementally
improve her or his performance in response to knowledge of results, feedback, or both” (Ericsson

et al., 1993). This is precisely what happened in this study.
Evaluation of Adaptation Quality

The high percentage of improved and maintained adaptations in alignment provides further
evidence that the PSTs reflected and refined their plans as a result of experience and feedback. We
hypothesize that this was likely to the work completed in class sessions, that focused strongly on
alignment. It took a few iterations of the lesson plan for changes in preciseness and content
appropriate changes to affect the lesson plans. This is likely because of the lack of familiarity with
the content (team handball) and the fact that the first few lesson edits were new and being able to
conceptualize an entire lesson from scratch may have taken time. But with the repeated planning
and teaching of the same lesson provided the PSTs opportunities to constantly modify the
statements based on their peers’ responses to the lessons, their perceived quality of lesson plan
implementation, and supervisors’ feedback. This finding is consistent with past studies (Xie et al.,

2020; Xie et al., 2021).

As to adaptations in specific phrases, we find that the PST's gradually made more adaptations per
lesson iteration from phase one to phase three, then the adaptations maintained at a similar level
but slightly less in phase four (more groups) as in phase three (small group). The means of the
adaptations suggest that the number of adaptations on average per PST per lesson iteration
increased from lesson one to lesson three while the PSTs planned different content to the same
small groups. Specifically, in alignment, we find that the PSTs” adaptations were progressively more
aligned with the definitions for the following lesson components: welcome, advance organizer,
warm up, instructional statement, and content development. Almost all the similar adaptations
were made in phase one in these lesson components. From phase two onwards to phase four, the
PSTs improved their alignment of adaptations to a specific lesson component suggesting specific
adaptations to teach the lesson content. In preciseness, the result suggests some lesson components
tend to become precise quickly, such as welcome, and warm-up; while in other lesson components
which focus on the content of the lesson, it takes longer. Planning for different lesson components
often requires demands in terms of details. For example, while editing the welcome component,
the PST's were expected to include greeting students and introducing themselves and their rules.
The adaptations made in lesson one, to a large degree, could be maintained in lessons two to four.
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This is less complex compared to content development, which requires the PSTs first to
understand the content and know the basics of different skills and concepts, and then to develop
and evaluate the task progressions. The PSTs may choose to first follow the tasks given in the
sample lesson. As they develop more knowledge about the content through lectures, video
discussion, and peer observation, the PSTs may gradually feel more comfortable and confident in
modifying the learning tasks and integrating different skills and rules. With the active supervision
by the instructor and graduate assistants and observation of their peers’ teaching, the PSTs were
constantly prompted and/or given examples of how to be efficient with their instruction, and
transitions. As Stout (1989) and Zeichner (2007) argued, microteaching or peer teaching provided
PSTs the opportunities to grow their knowledge and reflect on feedback. With repeated teaching
and rehearsals, we provided even more opportunities to PSTs for observations and reflections,
which may further increase their knowledge and understanding of teaching and learning. In the
quality of content appropriateness, we observe that the PSTs improved their quality in content
appropriateness in different lesson components over time. More improved adaptations were
maintained into the other lesson iterations. However, the data suggests that the PSTs made less
improved adaptations (11.6%) in the content quality area, compared to the adaptations made in the
quality indicators of alignment (19%) and preciseness (15.5%). Moreover, the total maintained
adaptations show the similar pattern, with less in the content quality area (71.9%), compared to
alignment (80%) and preciseness (74.8%). The findings above suggest that the PSTs made
improvement in all three quality indicators of their adaptive competence in lesson planning.
However, the pace of adaptations in different quality areas varies. Our data shows PSTs develop
their adaptive competence in alignment at a relatively faster pace than preciseness and content
appropriateness. Compared to adaptations in alignment and preciseness of lesson planning, it is
more challenging for the PSTs to adapt in the content quality area. This is consistent with the other

study findings (Xie et al., 2020; Xie et al., 2021).
Transfer of Adaptive Competence in Lesson Planning

The high percentage of improved adaptations and very low percentage of poor adaptations in
alignment quality indicator shown in the new lesson may suggest that the PSTs have transferred
their ability to adapt their lesson planning to be aligned with the new content among different
lesson components. The percentages of improved adaptations to the total adaptations in the quality
of preciseness and content appropriateness are around 55%, which is about 40% lower than that
in the alignment. This may suggest that the pace of transferring PST's" ability in adapting preciseness

and content appropriateness may be comparatively slower compared to the alignment indicator.
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This observation can be attributed to two potential explanations. Firstly, striking a balance between
incorporating detailed elements and ensuring efficiency is a challenging task, particulatly in an
introductory methods course where most students have limited or no prior experience in lesson
planning and team handball. Secondly, the approximation utilized in a peer teaching setting offers
ample opportunities for PSTs to become familiar with the flow of teaching and instructional
strategies. However, the content knowledge and its appropriateness may require longer time than

alignment for PSTs to develop and be competent in making judgements.

Moreover, we are interested in knowing how the PSTs made adaptations when they taught the
same lesson to different group sizes, which might be another way to understand whether PST's
transfer their adaptive competence in lesson planning. Specifically, we look at the lesson three
planning in phase three (1 group, 3-4 students) and phase four (2-3 groups, 6-12 students).
Approximately 85% of the adaptations made in phase four maintained or underwent minimal
adaptations, the remaining 15% of adaptations in this phase contributed to further enhancing the
quality mainly in preciseness and content appropriateness. Among three lesson plan iterations in
phase four, we observe that the PSTs made the most improved adaptations in the first iteration,
following an apparent decrease in iterations 2 and 3. This indicates that when the teaching context
changed from teaching one group to two groups of students, the PSTs in this study were still able
to make additional 15% adaptations even after they already taught the same lesson twice and edited
five lesson plan iterations before. Both findings might provide some evidence of the PSTSs’ ability
to transfer their adaptive competence into planning a lesson, and appropriations of contexts from
simple to more challenging may create additional opportunities for the PSTs to make adaptations
further. In addition, we observed that the PSTs made minimal adaptations in planning during their
fourth time of teaching lesson three. This might stem from a sense of increased confidence and
competence in planning and teaching after three repeated teaching sessions. They may perceive
themselves adapting well in teaching and planning more groups and are ready to seek more new
challenges. This observation prompts a thought-provoking question for future research: Could
there be an optimal threshold for the number of repeated teaching experiences provided to PST's

to both enhance their adaptive competence and sustain their engagement?

These results are important to view in context. This was an introductory class and the first time the
PSTs both encountered lesson planning and taught in the program. In most methods classes, there
are substantive person hours devoted to editing lesson plans by instructors and PSTs (Capel et al.,
2018). In this course, this was handled in each class where students had their laptops out and the

instructor provided feedback on what was written on the last plan, and by feedback following
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instruction and by their written reflective observations of their teaching videos being used to
modify the lesson plans. The PSTs were held accountable for these changes. If they did not address
the changes, the lesson plan was returned to the PST. The person hours saved in the development
of lesson plans was significant. But what is important here is that the PSTs made many edits of

their lesson plans and continued their edits on existing edits as the semester progressed.
CONCLUSION

There is widespread agreement on the importance of teachers being adaptive to the context they
are teaching in (Darling-Hammond, 2019) and of it being an important outcome in teacher
education (Bransford et al., 2005; Darling-Hammond, 2019). Despite this there is little research on
the topic in physical education. The lack of an empirical base on teacher adaptability likely accounts
for its absence as a teacher education outcome in teacher education policy documents such as
standards for teachers. Thus, there is a pressing need to develop an evidence base in support of the

rhetoric in developing PSTs’ adaptive competence in teaching.

In this study, we used two PBTE pedagogical strategies (i.e., repeated teaching and rehearsals)
following a full PBTE design cycle (Ward et al., 2018), and purposefully structured an introductory
methods course with well sequenced approximations of teaching contexts in phases. We extended
the work by Xie and colleagues (Xie et al., 2020; Xie et al., 2021) in three ways. First, by using more
precise measures of the adaptations tied to lesson components reflective core practices. Second,
by adding three quality indicators alignment, preciseness, and content development. Third, by
systematically and incrementally increasing the complexity of the teaching setting over time. Our
tindings provide support for PBTE and the pedagogies of teaching rehearsal and repeated teaching
grounded in deliberate practice and reflection strategies. Our results show that beginning PST's are
capable of making substantive and quality adaptations that they can carry them forward from lesson
to lesson. This indicates a core assumption of PBTE that PSTs can learn from their experiences

and feedback.
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0Oz: Bu calismada Ko ve arkadaglari (2021) tarafindan alan yazna kazandirilan Biyitk Katlimli Spor
Organizasyonlarinda Seyircilerin Etkinlik Kalitesini Degerlendirmesi: Tek Madde Olgiimii 6lgeginin
Turkee gegerlik ve glivenirligini test etmek amaglanmustir. Calismanin 6rneklem grubunu Antalya’da
gerceklestirilen 2023 Voleybol Kadimlar Milletler Ligine katilan 241 kadin ve 129 erkek, toplam 370
voleybol seyircisi olusturmaktadir. Katthmeilarin yag araligy 16 ile 68 (X= 28.10, Ss=13.46) olarak tespit
edilmistir. Olgegin gegerligi icin Acimlayict (AFA) ve dogrulayici faktér (DFA) analizleri kullanilmustir.
Ghvenirlik hesaplamast i¢in ise test tekrar test ve cronbach alfa i¢ tutarlik katsayisi yontemleri tercih
edilmistir. Bulgulara gore Tirk kaltirtine uyarlanan Slgegin orijinal formunda oldugu gibi 11 alt fakt6ra
temsil eden 11 maddeli yapist onaylanmustir. Sonug olarak, Tirk kiltiirine uyatlanan 6leek, buytk
kathmli spor organizasyonlarina katilan seyircilerin etkinligin kalitesini tek madde Olgiimii ile
degerlendirebilmesi igin gegerli ve giivenilir bir 6lcek oldugu tespit edilmistir.

Anahtar Kelimeler: Spor yoneticiligi, igleyici, dlcek nyarlama

Abstract: The putrpose of this study was to check validity and reliability of Assessment of Event Quality
in Major Spectator Sports: Single-Item Measures scale developed by Ko et al. (2021). Sample of the
study were 241 female and 129 males, totally 370 volleyball spectators who attended Volleyball Nations
League 2023 organized in Antalya. Age range of the participants was 16 to 68 years (M= 28.10,
SD=13.46). To check validity of the scale, explanatory (EFA) and confirmatory (CFA) factor analysis
were used. Test-retest and Cronbach alpha coefficient methods were utilized for reliability check of the
scale. Results of the scale which was adapted to Turkish culture showed that 11 items representing 11
sub-factors was approved as in the original form of the scale. As a conclusion, it was determined that
the scale of Assessment of Event Quality in Major Spectator Sports: Single-Item Measures is valid and
reliable measurement tool in order to evaluate spectators’ assessment of event quality.

Keywords: Sports management, viewer, scale adaptation
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GIRIS

Sporla ilgili yarisma ve miisabakalari izlemek insanlar i¢in bos zamanlarini iyi degerlendirme ve
dinlenme olanaklari saglamaktadir. Son yillarda bu yarisma ve miisabakalari yerinde izlemek icin
katilan kisi sayisinda ciddi bir artis gézlemlenmektedir (Ko vd., 2021). Artan katihim orami 6zellikle
buytik izleyici sayisina sahip sporlarda (futbol, basketbol vb.) yeni gelir kaynaklari, teknoloji ile ilgili
gelismeleri takip etme ve taraftarlarini daha fazla spor organizasyonuna ¢ekmeye yonelik girisimleri

hizlandirmistir (Ko vd., 2010).

Spor pazarlamasi uzmanlari, spor izleyicilerinin tikketim kararlarini ve deneyimlerini etkileyen temel
faktorleri tanimlamayabilmek icin oldukea fazla ¢aba gostermislerdir (Theodorakis vd., 2001) . Bazi
uzmanlar organizasyon kalitesinin hem katilimcilarinin memnuniyet diizeyini ve tekrar katilmak
istemelerini olumlu yonde etkiledigini (Theodorakis vd., 2009; Theodorakis & Alexandris, 2008),
hem de organizasyonun diizenlendigi yerin algilanan imajin1 gelistirdigi ve tekrar bu organizasyona
katlma olasihigini arturdigini belirlemislerdir (Moon vd., 2013). Bu nedenle yo6neticilerin
organizasyon hizmetlerinin kalitesini etkili bir sekilde yonetmesi zorunludur ¢iinki seyirciler kalite
algilarint oyun performanst ve oyun deneyimlerine iliskin genel izlenimlerine dayali olarak

gelistirirler (Ko vd., 2011).

Spor tiiketicilerinin alglladigy kaliteyi kavramsallastirmak ve 6lgmek, hizmet pazarlamasi ve spor
alan yazininda tartistimaya devam eden bir konudur (Biscaia vd., 2017; Martin vd., 2012; Martinez
& Martinez, 2010). Yapilan calismalarda organizasyon kalitesinin farkli kavramsal noktalardan
etkilendigi belirlenmistir (Biscaia vd., 2017; Getz vd., 2001; Kelley & Tutrley, 2001; Kim vd., 2016;
Ko vd., 2011; Koo, 2009; Theodorakis vd., 2001). Ayrica ¢alismalar, organizasyon kalitesini 6l¢mek
amactyla kullanilan araclarin katilimcilarin organizasyonun yapildigt alanda 6lgme aracini doldurma

islemlerinin ¢ok uzun strdigunt belirtmektedir (Martin vd., 2012).

Bu durum veri toplama agisindan oldukga kritiktir ¢lnkii madde sayisinin fazla olmasi,
yanitlayanlarin benzer sorulari tekrar tekrar yanitlamaktan yorulma, rahatsiz olma veya sikilma
riskini arttirmaktadir. Bunun sonucunda yanitlayicilar arastirmaya katilmay: reddedebilir, sorulart
atlayabilir veya rastgele yanit verebilirler (Robins vd., 2001). Robins ve arkadaslari (2011),
karsilasilan bu tur sorunlara ¢6zim olarak fazla maddeli 6lgeklerde alt boyutlarin tek madde ile

olctilmesinin yararl olacagini belirtmislerdir.

Olgme araglarinin alt boyutlarinin coklu madde ile 6l¢iimii bazt arastirmacilar igin daha giivenilir ve
gecerli (kapsam ve yapt gecerligi) kabul edilse de (Diamantopoulos vd., 2012; Kwon & Trail, 2005;
Robins vd., 2001), tek madde o6l¢imi ile yiz yize gecerlik ve esneklik konularinda avantaj
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saglamadigi alanyazindaki ¢alismalarda gorilmektedir (Nagy, 2002; Wanous & Hudy, 2001). Ayrica
tek madde Ol¢timi ile arastirmacilarin a) Maddelerin yaziminda daha az zaman harcama, b)
Maddelerin doldurulmasinda daha az zaman harcama, ve ¢) Dolduranlar i¢in daha az stkict olma

avantajlarina sahip olduklari belirtilmektedir (Gardner vd., 1998).

Tek madde ile 6l¢me yapisinin gegerligi ve guivenirligi farkli alanlarda test edilmistir. Psikoloji
alaninda yapilan ¢alismalarda benlik saygisi (Robins vd., 2001), ait olma (Nichols & Webster, 2013),
is doyumu (Nagy, 2002), 6znel iyi olus (Sandvik vd., 1993) ve baglanma stili (Hazan & Shaver,
1987) degiskenlerinde tek madde ile 6l¢menin yararli oldugu belirlenmistir. Tek madde Sl¢imutnitn
etkililigi spor bilimlerinde alaninda yapilan ¢alismalarda da kanitlanmistir (Kwon & Trail, 2005; L
vd., 2000). Ornegin, Li ve arkadaslari (2000), genel fiziksel aktivitenin 6lciilmesinde tek madde ile
Oleimin etkili ve givenilir oldugunu belirtmislerdir. Kwon ve Trail (2005) ise taraftarlarin
davranislarina yonelik alan yazinda yer alan takim aidiyeti géstergesi (Trail & James, 2001) ve takima
psikolojik baglilik (Mahony vd., 2000) 6l¢egini tek madde Sl¢imine gore tekrar gelistirmislerdir.
Bulgular 6l¢me araglarinin tek madde 6l¢iimii acisindan gegerli ve giivenilir olduklarini géstermistir.
Sporda hizmet kalitesi kavraminda ise Kwon ve Ko (2000), alan yazinda Ko ve Pastore (2005)
tarafindan gelistirilen rekreasyon amaglt sporda hizmet kalitesi 6l¢egini tek madde 6l¢imiine gore
yeniden yapilandirmislardir. Bulgular, tek madde 6l¢imiu ile rekreasyon amaglt sporda hizmet
kalitesinin Ol¢tilmesinin gecerli ve givenilir oldugunu géstermistir. Yakin zamanda Ko ve
arkadaslart  (2021), Ko ve arkadaslari (2011) tarafindan gelistirilen buyik kattlmli spor
organizasyonlarinda seyircilerin etkinlik kalitesini degerlendirme Ol¢egini tek madde Sl¢imu ile
degerlendirmislerdir. Coklu madde dl¢timiinde yer alan 40 madde ve 12 alt boyuttan olusan orijinal
buyik katilimli spor organizasyonlarinda seyircilerin etkinlik kalitesini degerlendirmesi, Ko ve
arkadaslart (2021) tarafindan her maddenin tek bir alt boyutu 6l¢tigi 11 madde ile gegerligi ve

guvenirligi saglanmustir.

Buytk katitlimli spor organizasyonlarinda seyircilerin etkinlik kalitesini degerlendirmesi Tiirk alan
yazininda da 6nemli gorilmektedir. Yapilan incelemelerde Ko ve arkadaslarinin (2011) orijinal
calismasinin Simsek (2014) tarafindan Turk alan yazinina kazandirddign gorilmektedir. Ko ve
arkadaslarinin  (2021) belirttigi gibi Tirk alan yazininda yer alan buytk katihmli spor
organizasyonlarinda seyircilerin etkinlik kalitesini degerlendirmesi 6l¢eginin madde sayisinin fazla
olmast 6lcegin kullanimini etkilemektedir. Bu ¢alismanin amact Ko ve arkadaslari (2021) tarafindan
alan yazina kazandirilan tek madde 6l¢timii ile buytk katilimli spor organizasyonlarinda seyircilerin

etkinlik kalitesini degerlendirmesi 6lgeginin Tirkge gegerlik ve glivenirliginin gerceklestirilmesidir.
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YONTEM

Calismay1 bir devlet tniversitesinin etik kurulu onaylamistir (Etik kurul no: 09-2023/133). Ayrica

katiimcilardan bireysel olarak izin formu toplanmustir.

Katilimcilar

Calismaya 241 kadin ve 129 erkek, toplam 370 voleybol seyircisi gonilli olarak katilmistir.
Katilmecilarin yas araligi 16 ile 68 (X= 28.10, Ss=13.406) olarak tespit edilmistir. Calismada yer alan
seyircilerin 13571 lise (% 36.5), 1781 lisans (%0 48.1), 49’u yiksek lisans (% 13.2) ve 8’1 doktora (%
2.2) mezunu oldugu belirlenmistir. Katihmeilarin 287’si (% 77.6) organizasyona katilmadan 6nce
voleybol oynamis oldugunu belirtirken, 83’4 (% 22.4) voleybol oynamadigint ifade etmistir. Verinin
toplandigl organizasyona katilanlarin 93’4 (% 25.1) kendi basina, 145’1 (% 39.2) arkadaslariyla ve
13171 (% 35.7) ailesiyle katildigint belirtmistir.

Veri Toplama Araglari

Kisisel bilgi formu. Arastirmaya katilan organizasyon seyircilerinin bilgilerini belirlemek amactyla
arastirmacilar tarafindan gelistirilen kisisel bilgi formu kullanidmustir. Formda katilimcilarin yass,
cinsiyeti, 6grenim durumu, voleybol oynamis olup olmama durumu ve organizasyona kiminle

katildig1 sorulart yer almaktadir.

Biiyiik katilimle spor organigasyonlarinda seyircilevin etlkinlik kalitesini degerlendirmesi: Tek
Madde Olgiimii (BKSOSEKD-TMO). Olgegin orijinali Ko ve arkadaslari (2011) tarafindan 40
madde ve 12 alt boyut olarak gelistirilmistir. Olcek, yine Ko ve arkadaslari (2021) tarafindan tek
madde 6l¢timi acisindan tekrar yapilandirilmis ve 6lgek 11 alt boyutu temsil eden 11 madde olarak
alan yazina kazandirilmistir. Olgek, 7’1 likert tipi olup 1 (kesinlikle katilmiyorum) ile 7 (kesinlikle
katiliyorum) arasinda katilimeilar yanitlarini isaretleyebilmektedir. Olgegin giivenirlik analizi igin
cronbach alfa degerleri kontrol edilmis ve maddelerin .75 ile .91 araliginda cronbach alfa degerine

sahip oldugu belirlenmistir.

Olgegin Ceviri Asamase. Bityiik katlimli spor organizasyonlarinda seyircilerin etkinlik kalitesini
degerlendirmesi: Tek Madde Olgiimii 6lgegi icin Yang Jae Ko (sorumlu yazar) ile iletisime gegilmis
ve kendisinden gerekli izinler alinmistir. Olgegin Tiirkce’ye ceviri asamasindan Brislin (1986)
tarafindan 6nerilen ceviri-geri ceviri yontemi kullanilmustir. Olgegin orijinal dili olan Ingilizce’den
Tiirkge’ ye cevirisi icin iki Ingilizce dil bilimi uzmanindan destek istenmistir. Bu akademisyenlerden
gelen ceviri formu farkls iki Ingilizce dil bilimi uzmanina génderilmis ve kendilerinden Tiirkge’ den
Ingilizce ceviri gerceklestirmeleri istenmistir. Cevir geri cevir yontemine gore Ingilizce’ den Tiirkee’

Beden Egitimi ve Spor Arastirmalart Dergisi 2023 Journal of Physical Education and Sports Studies
Cilt 15+ Say1 2+ Eylal 2023 Volume 15 Issue 2 September



117 | Tung & Ugur Biiyiik Kateluml Spor Organizasyonlarida Seyircilerin
Extkinlik Kalitesini Degerlendirmesi: Tek Madde Olgiimii

ye ve Tiirkce’ den Ingilizce’ ye cevirilerin birbiriyle uyumlu olmasi gerekmektedir. Bu uyumu
belirlemek amaciyla spor bilimleri alaninda ve spor organizasyonu konusunda uzman olan iki
profesére ceviriler paylastimistir. Iyi derecede Ingilizce bilgi diizeylerine sahip olan bu uzmanlar,
cevirileri karsilastirmis ve sorularin son haline karar vermislerdir. Ceviri tekrar ceviri stirecinde
6lgegin orijinal formu ile uyumlu hareket edilmis ve ekleme ya da cikarma yapilmamistir. Olgek
sorulart son olarak spor organizasyonlarina katilmis yaslart 24 ile 30 arasinda olan 15 yetiskine
sunulmus ve anlagilirhk (yuz yuze gegerlik) kontrol edilmistir. Katilimerarin tamami sorularin

anlasilir oldugunu belirtmislerdir.

Veri Toplama Siireci

Biytik katihimli spor organizasyonlarinda seyircilerin etkinlik kalitesini degerlendirmesi: Tek Madde
Olciimii 6lceginin gecerlik giivenirlik verileri Antalya’da diizenlenen 2023 yili Voleybol Kadinlar
Milletler ligi seyircilerinden toplanmustir. Calisma verisi, organizasyonu izleyen seyircilerden etkinlik

strasinda ve sonrasinda toplanmustir.

Verilerin Analizi

Olgegin analiz islemleri 6ncesinde tekli ve ¢oklu normal dagilim kontrol edilmistir. Tekli normal
dagilim kontroli icin basiklik ve carpiklik degerleri kontrol edilmistir. Degerlerin +2.0 ile -2.0
araliginda olmasi beklenmektedir (Tabachnick & Fidell, 2013). Elde edilen degerler 6lgek
maddelerinin tamaminin beklenen normal dagilima sahip oldugunu géstermistir (Dagilim araligy -
1.1 ile 0.85 arasindadir). Coklu normallik kontrolii icin Mardia’s test ile kontrol edilmistir. Degerin
p anlamhlik (p=.05) dizeyine gore katsayt degerinin 1.96’dan az olmast beklenmektedir.
Calismamizda elde edilen Mardia’s test degeri 1.42 (<1.96) ile ¢oklu normalligin saglandigin

gostermektedir.

Olgegin gecerlik analizi icin alan yazinda siklikla kullanilan Acimlayict (AFA) ve Dogrulayict faktor
analizleri (DFA) tercih edilmistir. AFA icin Tabachnick & Fidell (2013) tarafindan 6nerilen ve daha
giivenilir oldugu ifade edilen faktérlestirmede maksimum olabilirlik yontemi ve dondiirme yontemi
olarak da egik dondiirme yontemlerinden dogrudan (direct) oblimin yoéntemi kullanilmustir. DFA
icin ise AGFI (Adjusted Goodness of Fit Index), Ki kare uyum testi (Chi-Square Goodness), CFI
(Comparative Fit Index), RMSEA (Root Mean Square Error of Approximation), GFI (Goodness
of Fit Index). NFI (Normed Fit Index), RFI (Relative Fit Index), IFI (Incremental Fit Index), CFI
(Comparative Fit Index) ve AGFI (Adjusted Goodness of Fit Index) uyum indeksleri kontrol

edilmistir.
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Olgegin guvenirlik analizi icin Cronbach Alfa ve test-tekrar yontemleri kontrol edilmistir. Olgegin

gecerlik ve glivenirlik analizleri icin SPSS 26.0 paket programi kullanilmustr.

BULGULAR

Bu bélumde 6lcegin gegerlik ve giivenirlik analizlerinden elde edilen bulgular sunulmustur.

Gegerlik Varsayimlari

Olgegin gecerlik analizleri gerceklestirilmeden énce bazt varsayimlar kontrol edilmistir. 11k olarak
veri kaybinin varlig incelenmis ve veri kayb1 olmadigt belirlenmistir. Sonrasinda toplanan verilerde
u¢ degerlerin olup olmadigi kontrol edilmistir. Leverage uzaklik degerlerine gore uc degetlerin
olmadig1 belirlenmistir. Son varsayim olarak ¢oklu baglanti kontrol edilmistir. Maddeler arasinda
.80 ve tzeri korelasyonun olmast ¢oklu baglantiya isaret etmektedir. Bulgularimiz maddeler arasi

korelasyon degerlerinin beklenen .80 ve altinda oldugu tespit edilmistir.

Tablo 1. Kaiser-Meyer-Olkin ve Bartlett test bulgulari

Test Deger
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .92
Approx. Chi-Square 1952.58
Bartlett's Test of Sphericity sd 55
P .00

Toplanan verilerin faktor analizine uygunlugunu kontrol etmek i¢in Kaiser-Meyer Olkin (KMO) ve
Bartlett testleri kontrol edilmistir. Tablo 1’e gore KMO degerinin .92 ile beklenen degerin tizerinde
oldugu gorilmektedir (.70 ve tizeri). Bartlett test degerinin ise p anlamlhilik diizeyi .05’e gére anlamli
olmast beklenmektedir (Tavsancil, 2005). Tablo 1 de gorildigt gibi Bartlett degeri anlaml

bulunmustur. Faktor analizi i¢in gerekli olan tiim varsayimlar kontrol edilmis ve saglanmustir.

Agimlayici Faktor Analizi (AFA)

Tablo 2’de arastirmaya katilan spor géntllilerinin, SGM, KG ve KA 6lgekleri ve alt boyutlarina
iliskin ortalama, standart sapma, minimum ve maksimum degerleri yer almaktadir. Analiz
bulgularinda; SGM’den elde edilen ortalamanin 5.08 oldugu tespit edilmigtir. SGM alt boyutlari
incelendiginde en distik ortalamanin “digsal 6diller” alt boyutunda (x=3.16); en yiiksek

ortalamanin ise “degerlerin ifadesi” alt boyutunda (x=5.49) oldugu saptanmustir. KG’den elde
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edilen ortalamanin 3.75 oldugu belitflenmistir. KG alt boyutlarina iliskin ortalama puanlar
incelendiginde ise en yiiksek ortalamanin “kariyer uyumlulugu” alt boyutunda (x=3.92), en dustik
ortalamanin ise “is piyasasina iliskin algilanan bilgi” alt boyutunda (x=3.40) oldugu tespit edilmistir.

KA’dan elde edilen ortalama puanin ise 4.11 oldugu saptanmustir.

Tablo 2. Olgegin alt boyut, madde ve madde yiikleri tablosu

Alt Boyut Madde Madde Yiikii
Beceri Performans Takim, istedigim mitkemmel oyunu sunmaktadir. .56
Organizasyon Saati Calisma saatleri ve oyun programi uygundur. .57
Bilgilendirme Oyun ve takimla ilgili gtincel ve ilgili bilgileri elde .61
Eglenme Takim tarafindan gerceklestirilen gosteri/eglence 72
Temsil Takimin temsil giicti mitkemmel kaliteye sahiptir. 74
Seyirci Personel Tletisimi Organizasyon calisanlarindan etkilendim. .60
Seyirci Etkilesimi Diger taraftarlarla etkilesimim iyidir. .66
Sosyallesme Spor organizasyonundaki sosyal etkilesimim oldukca 81
Organizasyon Atmosferi Tesisin atmosferini begendim. .80
Tesis Tasarimi Tesisin tasarimi mikemmeldir. 75
Tabela/skorboard Tesisin tabela/skorboardu mikemmeldir. .66

Olgegin alt boyutlart ve her alt boyutu temsil eden madde ve madde yiikleri tablo 2 de
gosterilmektedir. Tablo incelendiginde tim maddelerin kritik deger olan .40 ve tzeri oldugu

belirlenmistir (Cokluk vd., 2016; Tabachnick & Fidell, 2013).

Dogrulayic1 Faktor Analizi

Dogrulayict faktor analizi bulgulart tablo 3 de sunulmaktadir. Elde edilen bulgularin 6lgegin
belirtilen tim degiskenlerin kabul edilebilir araliklarda oldugunu gostermektedir (Bayram, 2010;
Meydan & Sesen, 2011). Olgekte yer alan 11 alt boyuta yénelik olusturulan 11 maddeli yapinin
uygun oldugu gorilmektedir (X2/sd=4.88, RMSEA=.07, GFI=.90, CFI=.92, NFI=91, IF1=.91,
AGFI=.84).
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Tablo 3. Dogrulayici faktor analizi uyum degerleri tablosu

Model Uyum Indeks  Miikemmel Aralik Kabul Edilebilir Aralik Olgek Degeri
Xo/df 0<Xo/df<2 2<X,/df<5 4.88
RMSEA .00<RMSEA<.05 .05<RMSEA<.08 .07

GFI 95<GFI<1.00 90<GFI<.95 90

CFI 95<CFI<1.00 90<CFI<.95 92

NFI J95<NFI<1.00 90<NFI<.95 91

IFI J95<IFI1<1.00 90<IFI<.95 91

AGFI 95<AGFI<1.00 S0<AGFI<.95 .84

> sS4
s =
13
U S5 |-
55
Kalite
79
s s2
sS7 3

Sekil 1. Dogrulayic faktor analizi grafigi

Dogrulayict faktor analizinde madde yiikleri Sekil 1°de kontrol edilmistir. Standardize edilmis
degerlerin 1.0 degerinin altinda olmast madde ytiklerinin uygun oldugunu gostermektedir (Aytac &
Ongen, 2012). Sekil incelendiginde tiim maddelerin belirtilen kritik degerin altinda oldugu

gorilmektedir.
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Giivenirlik Analizleri
Calismamizda guvenirlik analizleri olarak test tekrar test ve i¢ tutarlik yontemleri kullanidlmustir
(bakiniz tablo 4). Test tekrar test toplam degeri .88 ve i¢ tutarlilik katsayist .90 olarak belirlenmistir.

Tavsancil (2005)’a gore elde edilen bulgular 6lcegin glivenilir oldugunu gostermektedir.

Tablo 5. Madde-toplam korelasyon ve madde gikarilirsa Cronbach Alfa degeri tablosu
Madde Cikarilirsa Cronbach Alfa

Madde No Madde-Toplam Test Korelasyonu

Degeri
Madde 1 .55 .90
Madde 2 .54 .90
Madde 3 .58 .90
Madde 4 .69 .89
Madde 5 72 .89
Madde 6 .56 .90
Madde 7 .63 .89
Madde 8 76 .89
Madde 9 73 .89
Madde 10 .69 .89
Madde 11 .62 .89

Tablo 5’e gore madde toplam test korelasyon degerlerinin tamaminin pozitif ve kritik deger olarak
kabul edilen .30 ve iizerinde oldugu goriilmektedir. Olgekte yer alan maddelerin ¢ikarilmast
durumunda i¢ tutarlilik katsayisinin degisme durumu madde ¢ikarilirsa cronbach alfa degerleri ile
gosterilmektedir. Tabloya gore maddelerden herhangi biri ¢ikarildiginda toplam i¢ tutarlilik degeri
olan .90 degerinde degisme olmadigt ve herhangi bir maddenin 6l¢ekten ¢ikarilmasinin gerekmedigi
belitlenmistir (Alpar, 2010).

TARTISMA

Bu ¢alismada Ko ve arkadaslari (2021) tarafindan alan yazina kazandirilan Biyiik Katilimli Spor
Organizasyonlarinda Seyircilerin  Etkinlik Kalitesini Degerlendirmesi: Tek Madde Olgiimi
olceginin Turkce gecerlik ve givenirligi amaclanmistir. Orijinal 6lgek 11 alt boyutu 6lgmek igin 11
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madde ile yapilandirmustir. Calismamizda elde edilen AFA, DFA ve gtvenirlik analizleri, 6l¢cegin

orijinal formunda oldugu gibi 11 maddeli ve tek boyutlu yapisini dogrulamstir.

Calismamizda 6lgek yapisini test etmek (yapr gegerligi) icin AFA analizi kullanilmustir. Analiz
stirecinde alan yazinda daha giivenilir olarak ifade edilen maksimum olabilirlik ve egik dondirme
yontemlerinden direk oblimin tercih edilmistir (Myung, 2003; Spanos, 1999). Yapilan faktorlestirme
ve dondurme islemleri sonrasinda madde yiikleri kontrol edilmistir. Alan yazinda madde ytiklerinin
.30 ve uzerinde olmast 6nerilmektedir (Buytukoztirk, 2007). Calismamizda elde edilen madde yika
bulgulart kabul edilebilir aralik olan .56 ile .81 arasindadir. Olgegin orijinalindeki gibi her alt boyutu
ol¢mek icin yapilandirilan her maddenin Turk kiltiiriine uygun oldugu belirlenmistir (Biytikoztirk,
2007). Biyiik Katilimli Spor Organizasyonlarinda Seyircilerin Etkinlik Kalitesini Degerlendirmesi
6lgeginin uzun versiyonunda madde ylku araligt .54 ile .92 olarak belirlenmistir. Ko ve arkadaslar
(2021) tarafindan tek madde 6l¢iimii versiyonunda ise maade ytkleri .57 ile .83 araliginda oldugunu
tespit edilmistir. Olcegin orijinal uzun versiyonunun Tiirk kiltiiriine uyarlanan calismasinda
(Simsek, 2014) madde yiikii araligi .42 ile .77 araliginda tespit edilmistir. Olgegin orijinal iki
versiyonu ve Turk kiltiriine uyarlanan uzun versiyonundan elde edilen bulgular ile calismamiz

bulgularinin paralellik g&stermesi, 6l¢egin Turk kiltirtine uygun oldugunu isaret etmektedir.

Alan yazindaki faktor yapisini inceleyen calismalarda aciklanan varyans ylzdesinin énemli oldugu
ifade edilmektedir (Buytkoztirk, 2007; Peterson, 2000; Tabachnick & Fidell, 2013). Agtklanan
varyans yizdesinin olmast gereken degert ile ilgili farkli yorumlar alan yazinda goérilmektedir. Bu
calismada Kline (2005) tarafindan belirtilen faktSr yapist icin en az % 50 agiklanan varyans olmast
gerekliligi kriter olarak belirlenmistir. Calismamizda 11 maddeli tek yap1 toplam % 51.24 varyans
actklamistir. Elde edilen sonug faktdr yapisi icin yeterlidir (Kline, 2005).

Buytk Katilimli Spor Organizasyonlarinda Seyircilerin Etkinlik Kalitesini Degerlendirmesi: Tek
Madde Olgiimii 6lceginin yapt gecerligi icin uygulanan DFA analizi sonuclarina gére RMSEA
degerinin .07, NFI degerinin .91, GFI degerinin .90, IFI degerinin .91, CFI degerinin .92 ve AGFI
degerinin .84 oldugunu gostermektedir. Bulgular 11 madde ve tek yapili 6lgek, Turk kiltirine
uygundur (Schermelleh-Engel & Moosbrugger, 2003). Olgegin kisa formunun CFI degeri . 93 ve
RMSEA degeri .09 ile calismamiz bulgulari ile paralellik géstermektedir (Ko vd.., 2021).

Olgegin giivenirlik analizleri icin kontrol edilen test tekrar test ve cronbach alfa i¢ tutarlik sonuglart
olgegin giivenirlik degerlerinin yeterli oldugunu gostermektedir. Bulgularimiza gore tek boyutlu
Olcegin test tekrar test degeri .88 ve i¢ tutarlik degeri .90 ile oldukega yitksek bulunmustur (Alpar,
2010). Orijinal dl¢egin i¢ glivenirlik degerleri, calismamiz bulgusu gibi oldukga yliksek bulunmustur

(Ko vd., 2021). Test tekrar test yontemi 6l¢egin orijinalinde kullanilmamus olsa da Tturk kiltirine
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uyarlanan Buyuk Katulmli  Spor Organizasyonlarinda  Seyircilerin -~ Etkinlik  Kalitesini
Degerlendirmesi: Tek Madde Olgiimii 6lgeginin giivenirligini teyit etmektedir (Tavsancil, 2014).

SONUC

Buytk Katilimli Spor Organizasyonlarinda Seyircilerin Etkinlik Kalitesini Degetlendirmesi: Tek
Madde Olgiimii 6lcegine yonelik gerceklestirilen gecerlik ve giivenirlik analizi sonuglari 6lgegin
Tiirk kiiltiiriine uygun oldugunu gostermektedir. Olgegin Tiirk alan yazinina iki agidan katki
saglayacagl distintlmektedir. Buytk katiiml spor organizasyonlarinda Tirk seyircilerin etkinlik
kalitesini degerlendirmesi 6lgek sayesinde gerceklestirilebilecektir ve alan yazinda Simsek (2014)
tarafindan kullanilan kalite algisi Olceginin madde sayisinin fazla olmast ve Ol¢me siirecinde
karsilasilan zorluklar acgisindan Turk kiltirine uyarlanan bu Ol¢me aracin faydali olacagt

dustuntlmektedir.
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Oz: Bu arastirma, kirsal bélgede egitim géren ortaokul kademesinde bulunan Ggrencilerin beden egitimi ve spor
dersine iliskin tutumlarinin incelenmesi amaciyla yapilmistir. Arastirmamizda, nicel arastirma modellerinden tarama
modelinden faydalanilmistir. Arastirmanin 6rneklem grubunu; 2021-2022 egitim-6gretim yilinda, Konya ilinin
Karapinar ilgesinde yer alan kirsalda bulunan kéy ortaokullarinda egitim géren 5., 6., 7., ve 8. Smnif olmak tizere toplam
332 6grenci olusturmaktadir. Arastirmada veri toplama aract olarak arastirmaci tarafindan olusturulan kisisel bilgi
formu ile Demirhan ve Altay (2001) tarafindan gelistirilen Beden Egitimi ve Spor Tutum Olgegi kullanilmistir. Olgek,
12 adet olumlu, 12 adet olumsuz olmak iizere toplam 24 maddeden olusmaktadir. Olgegin Cronbach Alpha i tutarlik
katsayist 0.90 olarak bulunmustur. Arastirma verilerinin analizinde katiimeilarin demografik bilgilerinin yiizdelik
dagilimlarinin belirlenmesinde frekans analizi kullanilmustir. Tutum 6lgeginden elde edilen degerlerin normal dagilima
sahip olup olmadigt Kolmogorov Smirnov testi ile kontrol edilmis ve verilerin normal dagilim gdsterdigi
belirlenmistir. Bu yiizden temel istatistiklerden parametrik testler kullamlmigtir. Stmif, cinsiyet, diizenli spor yapma
durumlari beden egitimi ve spor dersine iliskin tutuma etkisini belirlemek amaciyla one way ANOVA testi
uygulanmustir. Arastirma neticesinde, kirsalda egitim gbren ortaokul égrencilerinin cinsiyet, siuif ve dizenli spor
yapma durumlari degerlendirildigi zaman beden egitimi ve spor dersine olumlu tutum sergiledikleri istatistiksel olarak
belirlenmistir. Cinsiyet degiskenine gore istatiksel olarak anlamli bir fark belirlenmis ve bu farkin kiz lehine oldugu
tespit edilmistir (p<0,05). Smif ve diizenli spor yapma degiskenlerine bakildigi zaman anlamlt bir fark tespit
edilememistir (p>0.05).
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GIRIS

Egitim, kisinin istendik yonde davranis degisikligini elde etmesi olarak tanimlanabilir (Tezcan,
1994). Condu (1999)’ye gbre bireyin davranislarinda kendi yasantisi ile kasith olarak arzu edilen
yonde, kalict ve egitim-6gretim hedeflerine uygun olarak gelisim ve kalicilik gésterme siirecine
egitim denir. Egitimde amaglar gerceklestirilirken bilissel egitimin yani sira fiziksel egitimin de yer
almasi gerekmektedir. Egitsel acidan bakildiginda beden egitimi ve spor dersi, egitimin ayrilmaz bir
parcasidir (Yavas & [lhan, 1996). Beden egitimi ve spor dersleri, grencilerde farkl agilardan gelisim

ve ilerleme gostermede 6nemli bir role sahiptir (Ttirkmen & Varol, 2017).

Beden egitimi; bireyin fiziksel acidan kuvvetli, ruhsal yonden saglikli, hizli distnebilen, hayatta
karsilastigt zorluklara goglis gerebilen, dinamik ve tempolu is hayatina uyum saglayabilecek
bireylerin ortaya ¢ikmasina, milli biling ve kiltirimuze ait degetlerin, vatani hizmetlerde Gstiin
bilingli ve vatanina ait olma istegini artirmak i¢in yapilan, belirli bir plan1 olan, diizenli calismalarin
timine denir (Kuru, 2000). Spor ise beden egitimi etkinliklerini 6zele indirerek bazi branslara
ayrilmus; ist dizey yapildigt zaman fizyolojik, psikolojik, estetik ve teknik becerileri gerekli kilan,
rekabetin 6n planda bulundugu ve kat1 kurallart olan etkinliklerdir. Sporun temel sart1 yarismak ve

yarisirken kazanmaktir (Aract, 2001).

Beden egitimi ve sporun asil hedefi, bireylerin ¢ocukluk déneminde bedensel etkinlikler araciligryla
aldiklar1 egitimi devam ettiren bir¢ok bireyin hareket becerilerinin geliserek zirveye ¢itkmasina
olanak saglamaktadir. Ayrica bireylerin bedensel, toplumsal, bilissel ve sezgisel olarak kendilerini
gerceklestirmelerine yardimct olmaktadir. Dolayisiyla beden egitimi fiziksel etkinliklere dahil olan
bireylerin gelismelerine, davranislarina, deneyim edinmelerine ve onlara fiziksel olarak hareketlilik
kazandirmayt hedefleyen fiziksel acidan devamlilik gerektiren hayatin bizzat kendisidir (Demirhan

& Altay, 2001).

Tutum, kisilerin karst karstya geldikleri durumlara ve karsilarinda bulunan bireylere g6stermis
oldugu duygular ve diistinceler biitint olarak aciklanabilir. Tutumlar olumlu ortaya ¢ikabildigi gibi
olumsuz olarak da ortaya cikabilir. Ogrenme sayesinde degisim gosterebilen tutum bireylerin
annesi-babas1, hoslandigi veya hoslanmadigr arkadasi, herhangi bir duruma gére olumlu ya da

olumsuz olarak degisiklik gostermektedir (Ulutas, 2018).

Beden egitimi ve spor derslerine iligkin sergilenen olumlu tutumlar, 6grencilerin butiinsel agidan
gelisimi icin olduk¢a 6nemlidir. Beden egitimi ve spor dersleri planl ve bir diizen icerisinde

aktarildiginda 6grencilere hareketlilik, mevcut olan fiziksel yeterliligini stirdiirme ve artirma, saglik
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durumlart ile ilgili bilgiler kazanma, hayati etkinlikler ile ilgili beceriler kazanma ve sosyal agidan iyi

iletisim saglayabilme gibi alanlarda bireylere fazlasiyla katk: saglamaktadir (Arslan & Altay, 2008).

Bu bilgiler dogrultusunda kirsal bélgede bulunan ortaokul kademesinde 6grenim gbren 6grencilerin
beden egitimi ve spor dersine iliskin tutumlart incelenmistir. Ogretmenlere kirsalda beden egitimi
ve spor dersi ile ilgili yol gbsterme, etkili sinif ortamlart olusturma, dersin amaglarini gergeklestirme

ve sonradan gerceklestirilecek arastirmalara 1sik tutacagr diistintlmektedir.

YONTEM

Caligma bir devlet tniversitesinin etik kurulu tarafindan onaylamistir (Etik kurul no: 10-2021/182).

Calismaya katilan kisilerden bireysel olarak izin formu toplanmistir.

Arastirmanin Modeli

Bu arastirmada, nicel arastirma yontemlerinde genellikle tercih edilen; bir konu ile ilgili ya da durum
hakkinda katilimcilarin yetenek, beceri, ilgi ve tutumlarinin tespit edildigi tarama (survey)
modelinden faydalanilmistir (Buytukozturk vd., 2012). Tarama modelinde su an olan olay veya

gecmis zamanda oldugu sekilde incelemeyi amaglayan arastirma yontemidir (Karasar, 2007).

Aragtirmanin Evren ve Orneklemi

Bu arastirmanin evrenini 2021-2022 egitim-6gretim yilinda Konya ili Karapinar ilgesi Milli Egitim
Bakanligina baglt kirsalda bulunan koy okullarindaki ortaokul 6grencileri olusturmaktadir.
Arastirmamizda 6rneklem grubunu ise Konya ilinin Karapinar ilgesi Milli Egitim Bakanligina baglt
kirsalda bulunan 6 okulda egitim goéren 400 ortaokul Ogrencisine Olgekler ulastirlmis ve
doldurmalari saglanmistir. Fakat doldurulan 400 6lgekten, yanlis ve eksik yanitlarin olmasindan
dolay1 68 6lgek degerlendirmeye dahil edilmemistir. Bu sebeple arastirmamiz kalan 332 6lcek ile

yuratilmustir.

Veri Toplama Araglari

Arastirmada veriler, iki kisimdan olusmaktadir. Birinci kisim kigisel bilgi formu; 6grencilerin
cinsiyeti, yaslari, stnif diizeyleri, yasadiklar yeri, diizenli olarak spor yapip yapmadiklarina ve anne-
baba egitim diizeyleri yonelik sorulardan olusmaktadir. Tkinci kistm ise Demirhan & Altay (2001)’1n
gelistirmis oldugu ortaokul 6grencilerine uygulanabilen 5’ likert dereceleme Sl¢egi uygulanmis olup
12 adet olumlu madde, 12 adet olumsuz madde olacak sekilde toplamda 24 maddeden meydana
gelen Beden Egitimi ve Spor Tutum Olgeginden (BESTO) faydalanimistir. Kullanilan bu 6lcekten
elde edilebilecek en disik puan 24, en yuksek puan ise 120°dir. Sonug olarak 1 ile 24 puan arast en

olumsuz, 25 ile 48 puan arast olumsuz, 49 ile 72 puan arasi nétr, 73 ile 94 puan arast olumlu, 95 ile
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120 puan arast en olumlu tutum puanini ifade etmektedir. Olcegi yanitlayan &grencilerin
isaretledikleri madde puanlari toplamini madde sayisina boliindigii zaman elde edilen sonug
degerlendirilebilir. Buradan ¢ikan sonug 1 ile 5 aras1 olabilmektedir. 1 ile 3 arasi ise olumsuz, 3 ile 5
arasi ise olumlu tutum anlamina gelmektedir (Demirhan & Altay, 2001). Arastitrmamizin Cronbach

Alpha gtivenirlik katsayist 0.90 bulunmustur.

Verilerin Analizi

Elde edilen verilerin analizinde SPSS 24 for Windows paket programindan faydalanidmistir.
Katilmecilarin  demografik bilgilerinin  yiizdelik dagilimlarinin belirlenmesinde frekans analizi
kullanilmistir. Faydalanilan tutum Olceginden ulasilan puanlarin normal dagilima sahip olup
olmadigit One-Sample Kolmogorov Smirnov testi ile kontrol edilmis ve verilerin normal dagihim
gosterdigi sonucuna ulasilmistir. Bu sebeple temel istatistiklerden parametrik testler kullanidmustir.
Sinif, cinsiyet, dizenli spor yapma durumlar beden egitimi ve spor dersine iliskin tutuma etkisini

incelemek icin tek yon anova testi uygulanmustir.
BULGULAR
Bu bolimde arastirmadan elde edilen bulgular tablolar halinde sunulmustur.

Tablo 1. Arastirmaya katilan 6grencilerin cinsiyet ve yas durumlarina goére ylizdelik dagilimlar

Cinsiyet n %
Kiz 184 554
Erkek 148 44.6
Toplam 332 100.00
Yas n %
10 yas 29 8.7
11 yas 103 31.0
12 yas 87 26.2
13 yas 68 20.5
14 yas 45 13.6
Toplam 332 100.00
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Arastirmaya katilan 6grencilerin %55.4'a kiz, %44.6's1 ise erkek cocuklarindan olusmaktadir.
Ogrencilerin %8.7'si 10 yas, %31.0' 1 11 yas, %26.2" si 12 yas, % 20.51 13 yas, %13.6 14 yasinda
oldugu gorilmektedir.

Tablo 2. Katiimcilarin sinif dagilimlars

Sinif n %
5. stuf 92 27.7
6. siuf 86 259
7. stuf 81 24.4
8. stnif 73 22

Toplam 332 100.00

Arastirmaya katilan 6grencilerin %027.7'si 5.s1uf, % 25.9’u 6.s1uf, % 24.4 7.sinif ve % 22.00t

8.s1if 6grencilerinden olugsmaktadir.

Tablo 3. Katilimcilarin yagadiklari yer ve dizenli spor yapma dagilimlart

Yasadiklar1 Yer n %
Tlce 4 1.2
Koy 328 98.8
Toplam 332 100.00
Diizenli Spor Yapma n %
Evet 137 41.3
Hayir 195 58.7
Toplam 332 100.00

Arastirmaya katilan 6grencilerin %1.2 ilcede, % 98.8’1 kéyde yasamaktadir. Ogrencilerin %41.3%i
diizenli spor yaparken % 58.7’si diizenli spor yapmamaktadir.

Tablo 4. Katilimcilarin baba egitim durumu dagilimlart

Baba Egitim Durumu n %
Tkokul 128 38.9
Ortaokul 121 36.4
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Lise 77 23.2
Lisans 5 1.5
Toplam 332 100.00

Arastirmaya katilan 6grencilerin baba egitim durumlari %38.9’u ilkokul, %36.4 ortaokul, %23.2 lise,

%1.5 lisans mezunundan olusmaktadir.

Tablo 5. Katilimcilarin anne egitim durumu dagilimlart

Anne Egitim Durumu n %
Tlkokul 161 48.5
Ortaokul 144 43.4
Lise 25 7.5
Lisans 2 0.6
Toplam 332 100.00

Arastirmaya katilan 6grencilerin anne egitim durumlart %48.5’u ilkokul, %43.4 ortaokul, %7.5 lise,

%0.6 lisans mezunundan olusmaktadir.

Tablo 6. Ogrencilerin beden egitimi ve spor dersine yonelik ortalama puanlart

N En Disiik En Yiksek X Ss

332 28 120 95.50 15.77

Ogrencilerin beden egitimi ve spor dersine iliskin tutum puanlarinin 120.00+15.77 puan
oldugu sonucuna ulasilmistir. Olcekten alinabilecek en diisitk puanin 24, en yiiksek puanin 120
oldugu g6z o6ntine alindigr zaman, arastirmaya katilan 6grencilerin beden egitimi ve spor dersine

iliskin tutum puanlarinin en olumlu tutumu temsil ettigi tespit edilmistir.

Tablo 7. Cinsiyet degiskenine gore katilimeilarin beden egitimi ve spor dersine iliskin tutum diizeylerini

gosteren ANOVA test sonuglart

sd X2 F P
Gruplar Arast 1 1602.52 6.56 01
Grup Ici 330 244.64
Toplam 331
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Tablo 7 de Cinsiyet degiskenine gére katilimcilarin Beden Egitimi ve Spor Dersine Iliskin Tutum
Diizeyleri incelendiginde anlaml bir farklilik tespit edilmistir(F 331=0.56, p<.05). Bu farklilik kiz

ogrenciler lehinedir.

Tablo 8. Sinif degiskenine gére katilimcilarin beden egitimi ve spor dersine iliskin tutum diizeylerini

gosteren ANOVA test sonuglart

sd Xz F P
Gruplar Arast 3 298.35 1.20 31
Grup Ici 328 248.293
Toplam 331

Tablo 8de Sinif degiskenine gore katiimcilarin Beden Egitimi ve Spor Dersine Iliskin Tutum

Duzeyleri incelendiginde anlamlt bir farkliik tespit edilememistir(Fis33n=1.20, p>.05).

Tablo 9. Diizenli spor yapma degiskenine gére katiimcilarin beden egitimi ve spor dersine iliskin tutum

diizeylerini gosteren ANOVA test sonuglart

sd X2 F P
Gruplar Arast 1 782.40 3.17 08
Grup Ici 330 247.13
Toplam 331

Tablo 9 da Diizenli Spor Yapma degiskenine gore katilimcilarin Beden Egitimi ve Spor Dersine
Mlisgkin Tutum Diizeyleri incelendiginde anlaml bir farkhlik tespit edilememistir(F 31=3.17,
p>.05).

TARTISMA

Arastirmamizda Konya ili Karapinar ilgesi Milli Egitim Bakanligina baglt kirsalda bulunan koy
okullarindaki ortaokul Ogrencilerinin beden egitimi ve spor dersine iliskin tutumlart bazi

degiskenlere gore incelenmistir.

Arastirma bulgularina gére kirsalda bulunan koy okullarindaki ortaokul 6grencilerinin beden egitimi
ve spor dersine iliskin tutumlarini inceledigimizde; 6grencilerden elde edilen tutum puanlarinin
ortalamalarinin en olumlu seviyede oldugu gozlenmistir. Colak’in (2020) Bayburt ili ortaokul
kademesi 7.sinif ve 8. sinifta bulunan ogrencilerin beden egitimi ve spor dersine karst tutum

puanlarini incelemeyi amagladigi calismasina katilan 6grencilerde beden egitimi ve spor dersine karst
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yiiksek tutum puanina sahip olduklart gézlenmistir. Yine literattr incelendiginde ( Gilli & Korucu,
2005; Karaman, 2019; Keskin O, 2015; Stvrikaya & Kilcik, 2018; Subramaniam & Silverman, 2007)
gibi arastirmacilarin  yapmis olduklart calismalardaki sonuglarla paralellik  g6stermektedir.
Arastirmamiz ile zitlik gosteren ¢alismalarda bulunmaktadir. Arastirmamizin aksine Gurbuz (2011)
tarafindan Mugla ilinde ortaokul kademesinde bulunan 6grencilerin beden egitimi ve spor dersine
iligkin tutum puanlarinin ortalamalari genel olarak olumsuz seviyede gézlenmistir. Yine yapilan bazi
aragtirmalarda (Cetin, 2007; Duman vd., 2020; Giirbiiz & Ozkan, 2012; Hologlu, 2006; Tanriverdi,
20106) ¢alismalara katilan 6grencilerin, beden egitimi ve spor dersine iliskin disiik tutum puanlarina

sahip olduklart belirlenmistir.

Arastirmamiz neticesinde kirsalda egitim goren ortaokul Ggrencilerinin beden egitimi ve spor
dersine iliskin tutumlari ile cinsiyetleri arasinda anlamli bir farkin oldugu tespit edilmistir. Literatiir
ile sinif duzeyleri arasinda anlamli bir farklilasma tespit edilememistir. Fakat literatlr taramast
sonucunda arastirmamizla zitlik gosteren calismalarda taramasinda, arastirmamizin bu sonucuyla
paralellik gbsteren pek ¢ok arastirmaya ulasdmistir. Colak (2020) tarafindan Bayburt ili ortaokul
kademesi 7.smnuf ve 8. sinifta bulunan 6grencilerin beden egitimi ve spor dersine iliskin tutumlarinin
incelendigi calismada katiim saglayan Ggrencilerde cinsiyet degiskenine gbre anlamli bir fark
gozlenmistir. Yine literatiir incelendiginde ( Colquitt vd., 2012; Karaman, 2019; Karadag, 2012;
Tanrverdi, 2016) bu ¢alismalarin sonucunda da erkek ve kiz 6grencilerin beden egitimi ve spor
dersine iligkin tutum puanlart arasinda farklilik oldugu sonucuna ulagilmistir. Arastirmamizin bu
sonucu ile zitlk gosteren ¢alismalara da ulasilmistir. Sarier’in (2021) Diuzce ilinde merkez ilgede
ortaokul 6grencilerine yaptigr calismada beden egitimi ve spor dersine iliskin tutumlarin cinsiyet
degiskenine gore farklilik géstermedigi tespit edilmistir. Yine ulagilan bazi ¢alismalarda ( Chatterjee,
2013; Erden & Ozmutlu, 2017; Giilli vd., 2016; Siral, 2020; Sivrikaya & Kilcik, 2018) cinsiyet
degiskenine bakildigi zaman beden egitimi ve spor dersine iliskin tutumlarin farklilasmadigini

belirlenmistir.

Arastirma bulgularina gore kirsalda egitim goren ortaokul 6grencilerinin beden egitimi ve spor
dersine iligkin tutum puanlari ile sinif diizeyleri arasinda anlamh bir farklilasma olmadigi sonucuna
ulasgtlmistir. Literatiir incelendiginde, arastirmamizin bu sonucuyla paralellik gosteren pek ¢ok
calisma vardir. Sarier (2021) tarafindan Diizce ilinde merkez ilgesine baglt ortaokul kademesinde
Ogrenim gbren 6grencilerin beden egitimi ve spor dersine iliskin tutumlarini farkli degiskenlere gére
inceledigi calismasinda katilan 6grencilerin beden egitimi ve spor dersine iliskin tutum puanlari ile
bulunduklart sinif diizeyleri arasinda anlamli bir farklin olmadigini tespit etmistir. Yine benzer

¢alismalar incelendiginde (Alpaslan, 2008; Colak, 2020; Cetin, 2007; Gtirbtiz, 2011; Karaman, 2019;
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Sivrikaya & Kileik, 2018) katillan 6grencilerin beden egitimi ve spor dersine iliskin tutum puanlari
mevcuttur. Brden ve Ozmutlu (2017)’un yaptiklart calismada, Kars ilinde ortaokulda bulunan
ogrencilerin beden egitimi ve spor dersine iliskin tutumlarinin sinuf diizeyine gore farklilik gésterdigi
tespit edilmistir. 5. ve 6. Sinifta bulunan 6grencilerin 8. Sinifta bulunan 6grencilere gore tutum
puanlarinin daha yiiksek seviyede oldugu belirlenmistir. Yine literatiire incelendigi zaman (Gulld,
2007; Kaya Saridede, 2018; Karadag, 2012; Keskin N, 2015; Mercier, 2017; Ozyalvag, 2010) yapilan
bu calismalarda da katillan 6grencilerin beden egitimi ve spor dersine iliskin sinif diizeylerinde

anlaml farklilik oldugu tespit edilmistir.

Arastirmamizda elde ettigimiz bulgular incelendiginde kirsalda egitim géren ortaokul 6grencilerinin
beden egitimi ve spor dersine iliskin tutumlari ile diizenli spor yapma durumu arasinda anlaml bir
farklilik tespit edilememistir. Literatlir taramasinda, arastirmamizin bu sonucuyla 6rtiisen benzer
calismalara mevcuttur. Karavelioglu (2017) tarafindan Kiitahya ilinde merkez ilcede okuyan
ortaokul 6grencilerine gerceklestirdigi ¢calisma sonucunda diizenli sekilde spor yapma durumlarina
incelendigi zaman beden egitimi ve spor dersine iliskin tutum puanlarinda anlamli farklilik olmadigi
sonucuna ulasilmistir. Yine benzer olarak Gullt ve arkadaslart (2016) tarafindan Sanlwrfa ilinde
merkez ilcede bulunan ortaokullarin 7. siniflarinda egitim goren ve ¢alismaya katillan ortaokul
ogrencilerinin spor yapip yapmamalarina gore beden egitimi ve spor dersine ilisgkin tutum
puanlarina incelendiginde anlamli farkin olmadigr gozlemlenmistir. Fakat literatiir incelendigi
zaman arastirmamizin bu sonucu ile 6rtlismeyen bircok calismaya rastlanmustir. Sarier (2021)
tarafindan Diizce ilinde merkez ilgesine bagl ortaokul 6grencilerinin beden egitimi ve spor dersine
iliskin tutumlarini farkh degiskenlere gore inceledigi calismasinda katilan 6grencilerin dtizenli olarak
spor yapip yapmama durumlarina gére anlamli bir farklilik oldugu tespit edilmistir. Benzer
calismalara bakildigt zaman (Cengiz vd., 2018; Colak, 2020; Gulli, 2007; Hintk, 2006; Tirnaket,
2019; Tanriverdi, 20106) spor yapan 6grencilerin tutum puanlarinin yapmayanlara gére daha fazla

oldugu saptanmustir.

SONUC

Sonug olarak bu ¢alismanin 6rneklem grubunu olusturan kirsal bolgede egitim goren ortaokul
ogrencilerinin beden egitimi ve spor dersine iliskin tutum puanlart olumlu niteliktedir. Kirsal
bélgede bulunan kéy okullarinda bulunan ortaokul 6grencilerinin, cinsiyet degiskenine gore beden
egitimi ve spor dersine iliskin tutumlar incelendiginde anlamli bir farklilik tespit edilmistir. Bu fark

kizlarin lehinedir. Gelecek calismalarda farklt 6rneklem gruplari ele alinmasi, kirsal ve kentsel
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karsilastirmalarin yapilmast ve farkli bagimsiz degiskenler agisindan (lisansht spor yapma, milli

sporcu, vb.) arastirmalarin literatiire katki saglayacagi dustiniilmektedir.
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