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Research Article

Distance Education through the Eyes of Teachers during the

COVID-19
Hiiseyin Ozdemir?, Neslihan Onder Ozdemir?
About the Article Abstract
The distance education approach has come to the fore with the compulsory change
Received: 05.11.2022 and inevitable effects of the novel coronavirus (COVID-19) on education
Accepted: 03.07.2023 worldwide. This global epidemic has shown that with the understanding of the
Published: 01.11.2023 necessity of continuing education without interruption, more investment should be

made in the technological infrastructure in education, and it is necessary to attach
importance to alternative learning approaches instead of the education models and
approaches that had been used. This study aims to investigate teachers’ opinions
on distance education during COVID-19. This study was conducted during
COVID-19 and was unclear when it would end. A case study design was used. The

Keywords data were collected from 74 high school teachers using an online questionnaire.
Distance Education The findings obtained showed that while the teachers stated the challenges they
COVID-19 encountered in the distance education process, teachers expressed the

technological deficiencies due to the lack of internet and devices and student
absenteeism due to this, the lack of motivation due to COVID-19, the
) communication problems and some other problems they experienced. At the end of
Online this study, suggestions were made in light of the findings.

Teacher Opinions
Face-to-Face Education

Ozdemir, H. & Onder-Ozdemir, N. (2023). Distance Education through the Eyes
of Teachers during the COVID-19. MSKU Journal of Education, 10(2), 160-178.
DOI: 10.21666/muefd.1199832

For Citation

The novel coronavirus (COVID-19) (Wikipedia, 2020a), which emerged in Wuhan, China, in December
2019, has caused critical effects and changes in health, tourism, the economy, social life, and education
worldwide. COVID-19 was declared a global epidemic (pandemic) on 11 March 2020 by the World
Health Organization (WHO, 2020a). It has been emphasized in the literature by doctors that the
information pollution in COVID-19 is unprecedented in history (Chiolero, 2020).

The extraordinary situation brought about by COVID-19 had effects on health, economy, social
psychology, social life, and education, and no definite prediction could be made about the end of
COVID-19. COVID-19 has affected education worldwide, leading to the closure of almost all
educational institutions (Wikipedia, 2020b). According to the data of the United Nations Educational,
Scientific and Cultural Organization (UNESCO) (2020a), as of 03 August 2020, schools were closed in
105 countries due to COVID-19. This affected approximately 60.5% of the worldwide student
population (1,058,547,236). The numbers given are over 90% in April 2020. UNESCO and UNICEF
have announced that they will support countries in ensuring the continuity of education for all through
distance learning, by asking countries to take measures to reduce the negative effects of school closures.
For this purpose, it has been stated that it is important to take measures to prevent the interruption of
education and ensure access to continuous and flexible distance education methods for all children
(UNESCO, 2020a; UNICEF, 2020).

All countries and local governments worldwide have taken measures, such as quarantine, curfew, and
closure of public social areas and school closures, to slow the spread of COVID-19. It has been observed
that the closure of schools may cause great difficulties for students to receive equal education in the
future (Giannini & Albrectsen, 2020). School closures have brought considerable challenges to all
stakeholders in education (e.g., governments, teachers, students, and parents) to ensure the continuity of

! Bursa Mehmet Halit Baki Anadolu Lisesi — ozdemirmaths@gmail.com- ORCID No: 0000-0002-4202-6319
2 Bursa Uludag Universitesi — neslihaneap@gmail.com- ORCIiD No: 0000-0001-7010-9050
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learning (Chang & Satako, 2020). The fact that students and teachers cannot go to school forces
administrators to produce new ways to continue the education system, and in this context, a new form
of education has emerged worldwide. In this case, it has been understood that the quality and
sustainability of education depend on the level and quality of access to technology by the teacher and
learner (Gilani, 2020).

Due to COVID-19, many countries, such as China, the USA, Germany, Spain, France, England, Italy,
and Turkey, have decided not to continue face-to-face education. In the face of this situation, distance
education has come to the fore as a learning resource and students have started learning with distance
education applications. In Turkey, education in schools was suspended from March 16, 2020, to April
30, 2020, and it was decided to continue education through 3 TV Channels and Education Informatics
Network (henceforth referred to as EBA) at primary and secondary level (MEB, 2020a). Due to the
continuation of COVID-19, with a decision taken on April 29, 2020, the break in education was extended
until May 31, 2020. It was announced that the education would continue with distance education, the
first semester grades would be used for passing the class, and there would be no failing (Anadolu
Agency, 2020).

In addition to the general effects of COVID-19 on education given above, problems in accessing
technology, postponement or cancellation of exams, the burden of distance education on parents,
reducing the social interaction of children and young people, and social isolation (Chang & Satako,
2020; Huck & Zhang, 2021). In addition, realizing that there are other ways of education, schools are
not only a learning place, but also a common social area that provides socialization, an understanding
of their roles outside of education, and the need for development in technology with the global
prominence of distance education (Anderson, 2020) have had effects.

For most of society, distance education was not even on the agenda before COVID-19. However, during
COVID-19, country administrators and education leaders immediately set up virtual classrooms and
online education platforms. In addition, studies have been conducted on which communication programs
to use, the readiness, role, and responsibilities of teachers in online learning, how to reach those who do
not have access to the necessary technology, and how to monitor and evaluate learning outcomes
(Atchoarena, 2020).

Distance Education in the World

In the literature, there are various definitions of distance education with the same basic concepts. In the
broadest framework, in distance education, the teacher and the learner are not together in terms of space
and/or time (Perraton, 2020). Additions are made to the definition of distance education according to
the tools used in this training and the developments in the technologies used for educational purposes
(Samur et al., 2011). The use of distance education worldwide goes back to the 1800s. The first method
used is education by letter. This method, which has limitations in terms of both time and interaction and
communication, has been a distance education tool used worldwide until the diversification and spread
of communication tools. Along with the developing technology, many tools, such as the telephone,
radio, television, internet, computer, and smartphones have started to provide information exchange
between the teacher and the learner for distance education and have been used in education, although
their invention purposes are different (Heydenrych & Prinsloo, 2010).

An example of the classifications showing the phases and periods in which distance education is
separated worldwide is shown in Figure 1.
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Figure 1. Periods and stages of distance education worldwide (translated from Turkish into English
from Bozkurt, 2016, p. 3).

Distance Education in Turkiye

Although distance education has existed worldwide for almost two centuries, Turkiye has been
acquainted with this form of education for about seventy or eighty years. However, recently, especially
in the 2000s, the distance education system in the country has caught up with age (Samur et al., 2011,
Bozkurt, 2017). Figure 2 shows the periods of distance education in Turkiye.
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Figure 2. Periods and phases of distance education in the context of Turkiye (translated from Turkish
into English drawing on Bozkurt, 2017, p. 4).

The first distance education study in Turkiye, in concrete terms, is an application that was conducted by
Ankara University, Faculty of Law, Banking and Commercial Law Research Institute in 1956, aiming
at in-service training of bank personnel through letter-based learning. In 1958, the Education Center by
Letter was established under the Ministry of National Education. Since 1964, TRT has started to make
regular radio broadcasts for educational purposes (Bozkurt, 2017). In 1966, the General Directorate of
Letter Teaching and Technical Publications was established to meet the necessary educated manpower
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in business life, to reduce the density of students in schools, and to spread education services to the
wider masses (Alkan, 1981). In 1974, the Non-formal Higher Education Institution (YAYKUR), which
forms the basis of today's open education faculties, was established. Since 1976, educational television
broadcasts have started to be made through TRT and it has become the main tool of distance education
for many years (Bozkurt, 2017). The rapid development in communication tools, especially in computer
and internet technology, has spread worldwide since the mid-90s and has become new tools for distance
education. Today, there are distance education centers in many universities in our country, and online
and offline courses are conducted online.

Aim

The main purpose of this research is to investigate teachers' attitudes toward distance education during
COVID-19. In this context, evaluating the distance education practices that have come to the fore with
the effect of the new coronavirus (COVID-19), drawing attention to the positive and negative reflections
of distance education, and trying to understand the professional and personal effects of COVID-19 and

distance education from the eyes of the teachers who constitute the teaching pillar of education are the
sub-objectives of the research.

At the time of this study, it is not known how long-distance education will be compulsory since it cannot
be predicted when COVID-19 will end and its long-term individual and social effects. For these reasons,
the importance of the study emerges in terms of examining the distance education presented in this
study, the teachers' perspective on distance education, and the professional and psychological conditions
of the teachers in this process. In addition, there will likely be an intense need for distance education in
the future due to reasons, such as being located in geography where earthquakes and other natural
disasters are frequent, war and terrorism, as well as epidemic diseases, and situations that lead to forced
migration. This increases the importance of this study.

Method
The Pattern of the Research

This research was conducted in the case study design, one of the qualitative research designs. The case
study is a method that investigates social phenomena by making a detailed analysis of a single event and
gives a holistic character to the researched data (Punch, 2005; Cohen et al., 2002). According to Yildirim
and Simsek (1999), a case study is a research method that (1) investigates a current phenomenon in its
real-life situation, and (2) is used when the boundaries between the phenomenon and the content it is
included in are not evident. COVID-19 has had intense effects on many industries. One of the most
important of these sectors is education. There are also many components within the education sector,
and one of the most important of these components is teachers. One of the various situations where the
pandemic has affected teachers has been the widespread use of distance education. The reason for using
the case study design in this study is the overlap between the definitions and characteristics given above,
and the concept of distance education, which is only one of the various global effects of the pandemic,
and the perception, application, and influence of this concept by teachers. Because; (1) in the study, the
concept of distance education from the perspective of the teacher was investigated in its real-life
framework, (2) it was seen that the phenomenon of distance education and the problems experienced by
teachers during the COVID-19 could not be separated from each other with certain lines.

Sample

In 2020 and 2021, 74 teachers from different branches, working in high schools affiliated with MoNE
in Marmara and Aegean regions of Turkiye and giving distance education, participated in the study. In
the selection of the participants, the convenience sampling method was used. Convenience sampling is
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a general term indicating that participants in the sample are selected based on ease of access,
convenience, or availability (Zickar & Keith, 2023). The reason why the participants were chosen
from the Marmara and Aegean regions could be the ease of access due to the proximity to the city
where the researchers live and the fact that the students and teachers in these regions can more easily
access the technology required for distance education compared to other regions. Demographic
information of the sample is presented in the tables in the Findings and Discussion section of the
study.

Data Collection Tool

In this study, an online questionnaire consisting of 20 questions was used as a data collection tool. The
guestions in the questionnaire were prepared by the researchers who conducted this study by the purpose
of this study, based on the "Distance Education Evaluation Questionnaires” (MEB, 2021) designed by
the Ministry of Education for teachers. While developing the questionnaire, firstly, the questions
prepared by examining the relevant literature were directed to five teachers. Questionnaire questions
were created by taking into account the responses given by the teachers to the questions and the relevant
literature. At the next stage, the prepared draft survey questions were submitted to the opinion of 2
assessment and evaluation experts for their evaluation on issues, such as suitability for the research and
clarity. The questionnaire forms created in line with the opinions of the field experts were rearranged
and the content validity was tried to be ensured. The survey consists of two parts. In the first part, there
are questions to get demographic information about the gender, education level, working time, and
branches of the participants. In the second part, there are multiple-choice and open-ended questions to
understand the knowledge, experience, and opinions of the participants about distance education. Some
of the survey questions are quantitative and some are qualitative. In other words, some of the questions
in the questionnaire were designed to collect numerical data that can be used to measure variables, while
others were designed to collect non-numerical data to get opinions. In case studies, qualitative and
quantitative data can be used together, and therefore case studies can be counted among both qualitative
and quantitative research methods. The fact that the case study allows the use of qualitative and
quantitative data together makes it a more robust method (Yin, 2003).

Data Analysis

The first 18 questions in the online questionnaire consisted of demographic information and multiple-
choice questions about distance education. The data collected from these questions were presented with
numerical and percentage results and these quantitative values were interpreted. The last two questions
in the questionnaire were open-ended, and a descriptive analysis technique was used to analyse the data
obtained from the responses to these questions. In the descriptive analysis technique, the collected data
are interpreted and evaluated according to the themes (e.g., positive or negative effects of distance
education, decreasing or increasing motivation). In this technique, it is essential to present the data to
the reader in a descriptive manner by making direct quotations from the data collected in the research.
In addition, some determined themes and relations between themes can also be revealed. In other words,
it is essential to give who said what on which theme without commenting with direct quotations, and at
the same time to analyze with direct quotations about that theme, in other words, to describe it in a way
that will increase the internal validity of the research by associating the opinions of the participants with
the themes (Yildirim & Simsek, 2016). “What kind of effects has COVID-19 had on your daily life,
psychology, and perspective on education? Please explain” and “Have there been any changes in your
teaching motivation, taking into account the distance education experience you gained during COVID-
19? Please explain” were examined, placed under appropriate themes, and tabulated. Based on the
collected study data, the opinions, thoughts, and suggestions of the participants on the distance education
process were reported under themes compatible with the purpose of the research and supported by direct
quotations.
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Findings and Discussion

In this study, the online questionnaire used as a data collection tool consisted of 20 questions. The
questions, the teachers’ responses participating in this study, and the evaluations of these responses are
presented below.

1. Gender

In this study, 48 female and 26 male teachers participated. According to the Ministry of National
Education Strategy Development Directorate (2020) data, 67.17% of teachers working in educational
institutions affiliated with the ministry are women. This ratio was compatible with the gender
distribution of the teachers participating in this study and was valuable in terms of the representativeness
of this study.

2. Branch
The distribution of 74 teachers participating in this study is given in Table 1 below.

Table 1. Branch distribution of the participants

Branch f %
Mathematics 19 257
Turkish Language and Literature 13 17.6
Art/Music 7 95
Foreign Language 6 8.1
Physics 5 6.7
Geography 5 6.7
History 4 54
Education of Religion and Ethics 4 5.4
Chemistry 4 54
Biology 4 54
Physical Education 3 41

Since the courses with the highest number of weekly course hours in high school education in our
country are Mathematics and Turkish Language and Literature, the number of teachers in these branches
is higher in schools than in other branches (Ministry of Education, Board of Education and Discipline,
2018). This is why the number of teachers from these branches was higher among the participants in
this study.

3. Education level
The education levels of the teachers participating in this study are shown in Table 2 below.

Table 2. The Education level of the teachers

Education level f %
Bachelor degree 61 82.4
Master’s Degree 12 16.2
Doctorate 1 14

Postgraduate education (master's and doctorate) is important for the individual's personal and
professional self-development, as well as the necessity and indirectly the habit of using more computers
and similar technologies in the context of research and thesis writing processes during this education.
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Today, in the distance education process based on computer technology, it is an expected result that
teachers in this study, most of whom did not have postgraduate education, had experienced difficulties
in this regard.

4. Working Year
The number of years the teachers were in the teaching profession is shown in Table 3.

Table 3. Working years of the teachers

Working years f %

0-5 years 8 10.8
6-10 years 14 189
11-15 years 10 135
Above 15 years 42 56.7

As in many professions, experience in the teaching profession develops the individual and brings
her/him to a better level in terms of professional competence. However, it is an undeniable fact that in
the last 10-15 years, when technology has changed and developed so rapidly, individuals above a certain
age have not adapted to this change as well as younger generations. In this respect, it can be said that
older teachers had more difficulties in distance education.

5. Distance education experience

When teaching started to be continued through distance education platforms during COVID-19, it
became necessary for teachers, who are the source of education, to have information about the use of
these platforms. Table 4 below lists how teachers obtain information about distance education.

Table 4. Distance education experiences and resources of the participants

How did you get information about distance education? f %

| took a seminar/training. 8 108
I learned with the help of my friends/colleagues. 22 29.7
| learned by myself/by trying. 44 59.5

The decision by the authorities to suspend face-to-face education and switch to distance education
shortly after COVID-19, a situation that had not been experienced before, started to be seen in our
country, created predictable difficulties for many teachers who did not have experience in distance
education. Only eight of the 74 teachers who participated in this study stated that they received training
on this subject. During the adaptation period to this unprepared situation, 22 participants stated that they
received help from their friends or colleagues, and more than half of them (n=44) stated that they learned
to use distance education platforms by themselves, trial and error.

In addition, while 70 percent (n=52) of the participants stated that they had never received any training
or seminar remotely/online before, 90.5 percent (n=67) stated that they had never given distance
education before. As a result, the distance education model became a new concept for most teacher
communities in terms of practice. This finding is consistent with the results of research by Marshall et
al. (2020), Archambault and Kennedy (2014), and Rice and Deschaine (2020). Cardullo (2021), in his
study, emphasized that teachers will feel safe when their instructional technology needs are met during
COVID-19 to provide students with a good education. In Martinez and Broemel’s (2020) studies, it was
reported that after teaching instructional technology courses to teachers and administrative staff, they
provided training effectively during COVID-19.
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6. Devices used for distance education

Distance education applications require the use of technology today. Thus, teachers who had to provide
distance education during COVID-19 continued to perform their jobs using various technological
devices. The devices used by the teachers are listed in Table 5.

Table 5. Distance education devices of the participants

Desktop Computer Laptop Tablet Computer Smart Phone f

v v 25

v 21
v 9
v/ v 5
v v v 5
v/ v v 2
v/ v 2
v 2
v/ v 1
v 1
v/ v v v 1

As can be seen in the table above, the teachers participating in this study mostly used laptop computers
and smart mobile phones in distance education. Accessibility and ease of transport could be seen as the
reason for this. In addition, integrated camera and microphone features could be considered important
reasons for preference for laptop computers and smart mobile phones.

7. Interaction with students in distance education

Table 6 shows the evaluations made by the teachers in light of the questions regarding the student’s
participation in the distance education courses applied due to COVID-19, the evaluation of what was
taught, and student participation.

Table 6. Interaction of teachers with students in distance education

Agree Undecided Disagree

All of my students have the opportunity to follow my 9 (12.1%) 13 (17.6%) 52 (70.3%)
online courses.

I communicate with my students and their parents who 48 (64.9%) 16 (21.6%) 10 (13.5%)
do not attend classes and ensure their attendance.

| give homework and then evaluate my students to 58 (78.4%) 12 (16.2%) 4 (5.4%)
follow their progress in the lessons.
| take an active part in the text messaging groups of all 67 (90.5%) 4 (5.4%) 3 (4.1%)

the classes | attend.

One of the biggest problems in distance education is the difficulty of accessing technology that provides
communication between the teacher and the learner. The technology mentioned here is the tools that
enable students and teachers to access distance education platforms, such as computers and the Internet
during COVID-19. As this situation should be considered in connection with economic opportunities,
many families in Turkiye, a developing country, experienced deficiencies in accessing technology. In
addition, if there is more than one student in the same family, the problem of accessing technology has
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become even more difficult. Hence, the rate of participants who stated that their students had sufficient
opportunities to participate in distance education was around 12%. Most teachers stated that not all of
their students had these opportunities. These rates might be much higher in rural areas.

While teachers and students communicated face-to-face at schools before COVID-19, communication
with students and parents started to mostly use the telephone after the suspension of face-to-face
education. This revealed that every teacher had to communicate with hundreds of students and parents
when necessary. This situation, which was both tiring and time-consuming, could be counted among the
difficulties faced by teachers in this period. Despite this, approximately 65% of the participants stated
that they contacted the students and their parents who did not attend the lesson. The importance of
communication with students and parents in the distance education process and creating communication
channels are also supported in the literature (Bouffard, 2008; Goodall, 2016; Watkins, 2013).

In educational activities, after the subject of the lesson is transferred to the students, it is necessary to
control the level of achievement that the students should have. This is most commonly addressed through
assignments and exams. About 80% of the participants stated that they assigned homework and then
made an evaluation to follow the student’s progress in the lessons. In addition, almost all of the
participants stated that they sent homework to students using EBA and classroom text messaging groups.

In the distance education process, the effectiveness and use of text message groups in classes increased
considerably. Teachers made announcements and notifications to the class, as well as assignments, using
text messaging applications (e.g., WhatsApp) on smartphones. More than 90% of the participants stated
that they actively use classroom text messaging groups.

8. Advantages/disadvantages of distance education

Each application has advantages and disadvantages seen by users. In the distance education process,
there were strong and weak sides identified by the teachers in the lessons made by the teachers using
online education platforms. The participants were presented with possible options to determine these
aspects of distance education and were asked to choose from them (as many as they wanted) or to express
their opinions outside of them. The results are shown in Tables 7 and 8.

Table 7. Advantages of distance education according to the participants

What do you think are the advantages of distance education? f %

Being more flexible than the school environment 58 78.4
Less tiring because technology is used 39 52.7
A Great variety of teaching methods can be used 27 36.5
Further development of communication with students 12 16.2
Students enjoy the lessons more than the school environment 8  10.8
I don't think it's helpful. 16 21.6

In the school environment, teachers and students conduct their lessons in a classroom within a schedule
and at specified times. Thus, they have to be at the schools on the days and times determined for them.
In distance education, it is sufficient for the teacher to have the necessary distance education technology
to be able to do the lesson. S/he can teach the lesson in any environment with an internet connection.
Even if a schedule is set for the lesson time, the teacher can change the day and time of the lesson for
another period with his students. Such flexibility in distance education was seen and expressed as an
advantage of distance education by almost 80% of the participants.

It was seen as less tiring to be able to teach at home in front of the computer for teachers who had to
stand in front of the blackboard and lecture all the time in the classrooms and had to ensure that the
students followed the lesson while doing this. More than half of the participants (52.7%) stated that
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distance education made them less tired. In distance education, which progresses based on technology
in the current COVID-19, teachers could use many educational applications in their lessons. It could
enrich the lessons with videos, pictures and graphics, and various lesson applications. These facilities
also made the lessons more attractive and enjoyable for students. Although interactive smart boards in
schools allowed this, problems existed, such as the lack of smart boards and internet access in all schools.
Thus, 36.5% of the participants saw the variety of teaching methods as an advantage of distance
education, while 10.8% stated that students enjoyed online courses more. In addition, 16.2% of them
stated that communicating with students online and using the telephone improved interaction with
students.

On the other hand, more than one-fifth of the participants thought that distance education was not
beneficial and did not contribute to the development of students. In this, it can be thought that their bad
distance education experiences might have an effect, as well as bad psychological reflections of the
COVID-19.

In addition to the advantages and conveniences listed above, the disadvantages and difficulties of
distance education from the eyes of the teacher are shown in Table 8 below. When the advantages and
disadvantages data were compared, it was noticed that the difficulties were more intense.

Table 8. Disadvantages of distance education according to the participants

What do you think are the disadvantages/difficulties of distance education? f %

Ensuring students' motivation and continuity 67 90.5
Inability to communicate with students face-to-face 58 784
Troubles in the EBA system 43 58.1
Access to the necessary technology 40 541
Adaptation of the curriculum to distance education 25 33.8
Digital document shortage 21 28.4
I don't have enough knowledge and experience. 20 27.0
Troubles due to internet failures 18 243
I had no difficulties. 7 95

The distance education process that teachers experienced for the first time during COVID-19 brought
many difficulties when compared to the face-to-face education they were accustomed to. Most
participants (90.5%) mentioned the difficulty of maintaining motivation and student attendance in the
lessons. Consistent with the findings obtained in this study, Hamilton et al. (2020) and Kraft Simon and
Lyon’s (2020) research results also showed that teachers have difficulty motivating students during the
COVID-19 online education period. YouthTruth (2020) stated in their research that student motivation
differs according to the level of education, socio-economic status, and environment of the students.
Schaefer et al. (2020) invite teachers and families to collaborate to meet student needs and increase
motivation to learn. In this process, there has been a severe decrease in the student’s attendance and
learning motivation, as there is no obligation to attend the courses, and the exams in the schools cannot
be held or postponed. This situation also negatively affected teachers' motivation to teach.

While making eye contact with students in the classroom environment, expressing their feelings using
gestures and mimics, and showing their desire to teach with gestures improve the learning-teaching
relationship of teachers with students, it is very difficult to experience these feelings in front of the
computer. Therefore, 78.4% of the participants consider the inability to communicate with students face-
to-face as one of the most prominent disadvantages of distance education. These findings are consistent
with international research findings (see Oosterhoff et al. 2020; YouthTruth, 2020).
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In distance education, teachers experience technical difficulties as well as psychological difficulties.
Since the first COVID-19 cases started to be seen in Turkiye, the education system and teachers were
caught unprepared for this period, as schools switched from face-to-face education to distance education.
There were problems with adaptation. Teachers and especially students experienced difficulties due to
a lack of technological devices, internet, and applications. Participants stated these problems were
defects in the EBA system (58.1%), access to necessary technology (54.1%), adaptation of the
curriculum to distance education (33.8), insufficient digital documentation (28.4%), lack of adequate
knowledge and experience about distance education technology (27%), and problems experienced due
to internet failures (24.3%). On the other hand, 9.5% of the participants stated that they did not encounter
any difficulties in the distance education process and that there was no disadvantage of distance
education. In addition, they stated that private schools conduct this process better than public schools
and conduct their educational activities more regularly and systematically.

9. The effects of the distance education process on teachers' daily life, psychology, and perspective
on education

The open-ended question “What effects did COVID-19 have on your daily life, psychology, and
perspective on education?” was asked to the participants and examples of their responses are presented
below, and evaluations were made considering participants’ responses. In this study, the names of the
participants were not asked; instead, the number of the participants was given according to the order of
filling out the questionnaire.

In this study, the responses given to the 19th question of the questionnaire used as a data collection tool
were examined and the effects of the distance education process, which became compulsory with
COVID-19, on the social life, psychology, and professional perspectives of teachers were tried to be
determined. The obtained results are shown in Table9.

Table 9. Social, psychological and professional effects of the distance education process

What effects has the COVID-19 period had on your daily life, psychology, and perspective on
education?

Adverse effects

Positive effects

Social and
psychological
effects

a sense of restriction of freedom
feeling bored and overwhelmed
feeling asocial

physical and mental disorders
feelings of anxiety, restlessness,
hopelessness and helplessness

recognizing the value of many
opportunities and habits that
they thought were unimportant
in their social life before
COVID-19

realizing that health and
maintaining it is the most
important thing in life

Professional
effects

the thought that distance
education is not as beneficial as
face-to-face education at school
communication problems with
students

the idea that inequality occurs
because not all students have the
same access to technology.
mixing of housework with
teaching

some lessons (such as physical
education, painting, and music)
are meaningless in distance
education and this situation
makes them feel worthless

recognizing the value of many
opportunities and habits that
they thought were unimportant
in their professional life before
the COVID-19

realizing that their profession
and student communication can
continue through distance
education

recognizing the lack of
technological knowledge and
equipment required for distance
education

170



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

More than half of the participants negatively evaluated the reflections of COVID-19 on education, the
teaching profession, and their private lives.

P-2: “In this process, my freedom and daily activities were restricted by staying at home all the
time. My communication with both my relatives and students has been reduced to a very low
level. Although | continue to work with online education in this process, | think it is not as
beneficial as face-to-face education at school.”

P-5: “It was a somewhat boring and tiring process in terms of psychology. I realized that
distance education would never replace face-to-face education. Because no matter what, s/he
wants to see and communicate with a real person, not a virtual one.”

P-9: “Sieep disorder, the responsibility of my own child's lesson, and the follow-up of students
and parents as teachers were the factors that affected me the most [...] Also, considering art
lessons outside this process made me even more worthless!!!”

P-13: “The constant feeling of anxiety and the fact that we were unprepared broke my
psychology.”

P-15: “I can say that my psychology is broken. I became suspicious of everything. I always feel
in danger.”

P-21: “The narrowing of the field of freedom reduced my life motivation.”

P-22: “The concept of days is gone. Routine scheduled life was disrupted.”

P-28: “Inactivity negatively affected my health. 1 felt my freedom was restricted; I was
unhappy.”

P-31: “It is difficult to communicate with and motivate students in distance education; it is more
tiring.”

P-34: “Being confined at home and not being able to do normal daily activities affected my
general health; | felt that my freedom was taken away from me, I was unhappy.”

P-36: “This process became boring and overwhelming for us after a certain time, that is, for the
people who work. Being away from social life, being in a constant home environment, and not
being able to perform the profession is overwhe/ming. ”

P-43: “It made us think that face-to-face training is more efficient. The comfort of the home did
not match with business life, especially with education.”

P-51: “The fact that it is a long and uncertain process affects human psychology negatively. The
fact that the distance education provided does not reach all students at the same rate is contrary
to the principle of equality in education.”

P-53: “Space and freedom restrictions made the process reactive for me. I approach things
more reactively than usual. It may also be the first time this situation has happened. | can say
that breaking away from routines and being closed mostly affected my psychology negatively.”

P-62: “I gained weight. I felt restricted. As the process took longer, I got bored.”
P-68: “It reduced the quality of life.”

Participants expressed what kind of reflections the disruption of the usual flow of life during the
pandemic process had on human psychology. The restriction of freedom caused by the obligation to stay
at home all the time, the feeling of boredom and overwhelm, the feeling of asociality due to physical
miscommunication, physical and mental discomfort due to immobility, anxiety, restlessness,
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hopelessness, and helplessness due to the unknown nature of the process were the psychological
processes that teachers frequently mentioned. Naturally, the professional, that is, the educational side of
these negativities was also mentioned. Participants stated that distance education was not as beneficial
as face-to-face education at school, that they had communication problems with students, that inequality
occurred because not all students had the same access to technology, that teaching was mixed with work
at home, that some courses (such as physical education, art and music) were meaningless in distance
education and that this made them feel worthless.

When the participants’ responses were examined, the findings showed that this process had positive
aspects to life and that the teachers tried to see the glass half full. Sample data extracts are given below.

P-1: “The effect on my life was as follows; my view of the world has changed. I was already a
simple person. Now | have simplified it completely. | realized that the things I struggled with at
school were unimportant. 1 am in a psychologically volatile mood. | find things to distract
myself. This relaxes me. I think I will adapt quickly when everything normalizes.”

P-8: “It allowed me to communicate more with students. We learned to spend more quality time
at home.”

P-12: “It became important for people to be self-sufficient. It is a process in which he can gain
new knowledge with motivation and planned programmed work. Having hobbies brings color
and movement to my life. The importance of using technology effectively has been understood
once again.”

P-19: “We learned how valuable the daily routines that we consider unimportant. We had
practice in improving the home environment.”

P-24: “It was bad in terms of creating a health problem, that it could be contagious at any time
and having to live with this fear... But it was a good experience as it provided a chance to stop
and turn inward.”

P-30: “For me, this period went very well. There was no problem psychologically. Normally, 1
like home. Although it may seem difficult at first that the technology aspect of education is
suddenly active, | think the best thing in this period was to prove that distance education can be
done and it will be useful if desired. In this process, | learned to use EBA effectively. I think this
process has taught everyone something.”

P-37: “I realized how valuable face-10-face education is.”

P-41: “We understood that the most important thing is health, the importance and quality of
face-to-face education.”

P-48: “It affected more questioning in daily life, spending more time with loved ones and
appreciating health. | realized that distance education is definitely more suitable for course
repetition. | realized that one-on-one education is much more beneficial and motivates the
students in many ways.”

P-57: “Realizing that there are different alternatives other than face-to-face education.”
P-60: “We realized that nothing in life is more important than our health.”

P-66: “I realized how important face-to-face training is. | realized how important the
Communications we establish in daily life are for us.”

P-71: “My experience in patience has increased. We have experience in distance education. We
have observed that the advantage of face-to-face training is greater.”
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As can be seen from the responses, teachers have changed their priorities in this process and realized
how valuable their lives and routines are. Among these routines, the value of face-to-face education and
meeting with students and colleagues in the school environment cannot be denied. In this context, the
participants stated that they realized the value of many opportunities and habits that they thought were
insignificant in their social and professional lives before COVID-19, that health and protecting it are the
most important things in life, that their professions and student communication can continue through
distance education, but they realized that they lack the technological knowledge and equipment
necessary for this.

10. Changes in teachers' motivation to teach in the distance education process

The answers given to the 20th question of the questionnaire used as a data collection tool in this study
were examined. The effects of the distance education process, which became compulsory with COVID-
19, on the teaching motivation of teachers and the reasons for the change in their motivation were tried
to be determined. The obtained results are shown in Tablel0.

Table.10 Changes in teachers' motivation to teach in the distance education process

My motivation has decreased. My motivation has not changed/increased.
Reasons: Reasons:
¢ the opinion that distance education isnot e obligation to adapt to distance education
as efficient as face-to-face education o the obligation to perform his profession
e avery low percentage of students under all conditions
attending online classes ¢ the opportunity to allocate more time to
e not being able to see student reactions in lesson preparation as time management can
distance education courses be done more easily
e students' lack of interest in education ¢ the thought that students should not lack
e teaching in distance education is much knowledge when they switch to normal
more tiring and challenging regarding education

technology and psychology

Participants were asked the open-ended question, “Have there been any changes in your teaching
motivation, taking into account the distance education experience you gained during COVID-19?".
Examples of their responses to questions are presented below and evaluations are made about them.

P-3: “My motivation has dropped. Face-to-face training is much more efficient. We don't get
any feedback from students in distance education."

P-5: “We realized that school is very necessary for education because it is very difficult to
motivate students with distance education. This also affects teacher motivation.”

P-10: “Motivation has dropped a lot. It's hard not to be face-to-face. Students are not engaged
enough.”

P-19: “Face-to-face education, classroom environment, jokes in lessons, social environment...
The lack of these has greatly reduced my motivation.”

P-23: “As the interaction weakened, my motivation to teach decreased and it became more
tiring.”

’

P-28: “I could not be motivated in the lecture because of low student participation.’

’

P-35: “The pleasure of teaching is lower. Feedback is poor.’

P-40: “This process has reduced my motivation to teach. I couldn't get the satisfaction and
effects | got from face-to-face training from this process.”
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P-44: "There was a serious decrease in motivation because there was no warmth like in face-
to-face training and it was more flexible."

P-49: “Yes, my motivation has dropped. The number of participants in my online classes was
very low. | was aware that most students were not interested in the course in face-to-face
education, but it saddened me to realize that almost all of them were uninterested. So no matter
what I do, all efforts are in vain unless the student has the will.”

P-50: “My students do not participate much in distance education. For example, only I person
attends the class in a 21-person class, which negatively affects my motivation.”

P-59: “Of course, our motivation dropped. We had to struggle to survive, our relationship with
people has decreased considerably and the places where we can spend quality time have been
closed. We had to be imprisoned in the house and our life energy was exhausted in all these
negativities.”

When the answers of the teachers were examined, it was observed that the majority of them were
negatively affected by the process, and their teaching motivation decreased. Among the reasons for this,
the lack of student participation, the indifference of the students, and the restrictions in the social life
brought by the process are the most prominent reasons. Participants stated that distance education is not
as efficient as face-to-face education in their statements about the decrease in their teaching motivation.
In addition, they noticed that students attend online courses with a very low percentage. They cannot
experience the pleasure of teaching because they cannot see student reactions, facial expressions, and
feedback in distance education courses as in face-to-face education, and they realize that students are
indifferent to education and learning when participation in online courses is not compulsory. They also
stated that teaching was much more tiring, both technologically and psychologically.

In addition, some participants stated that they did not lose their motivation to teach. For example:

P-6: “So I prefer face-to-face training. But in such an extraordinary situation, it is gratifying to
have such opportunities. My teaching motivation has not changed. As long as the student
participates, and there is no lack of information for the post-pandemic period.”

P-13: “I became closer, more flexible and accepting.”

P-22: “I got used to working at home. It's more comfortable in some ways. But teaching without
seeing the student, hearing only his voice and not being able to understand his facial expressions
were difficult for me to understand whether the lesson was beneficial for them or not.”

P-26: “I prepared my lessons as presentations. This motivated me before every lesson.”

’

P-33: “I teach with the same enthusiasm.’

P-38: “I missed the school and my students so much. Distance education is not helpful. Normal
education and training should be started as soon as possible. My motivation to teach has
increased even more.”

P-42: “It has provided good motivation, but face-to-face teaching is a must.”

Some of the participants stated that their motivation did not change or increase, as can be seen from the
direct quotes above. In this context, the necessity of adapting to distance education and performing their
profession under all conditions, the opportunity to devote more time to lesson preparation provided by
the comfort of being at home, the flexibility brought by distance education, and the idea that students
do not lack knowledge when switching to normal education appears as the main reasons that motivate
the participants against distance education.
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As it can be understood from the answers given by the participants to the open-ended questions of the
questionnaire, this process, which started suddenly, lasted for a long time, and had not been experienced
before led to many different reactions by the teachers. Most negative effects can be considered negative
effects that must be endured by the habituation process. Staying away from their daily habits, social
lives, schools, students, colleagues, and even their closest relatives, adapting to an isolated life at home
has been an anxious, restless, overwhelming, and professionally demotivating period for most teachers.
Like every professional group or individual with different characteristics, teachers have adapted or have
tried to adapt to the changes brought about by COVID-19. They tried to do their lessons on the computer
instead of their classrooms; they made an effort to carry out the teaching-learning processes without
seeing their students and their reactions to the lesson. While trying to grasp, learn, and apply the
technological information required by distance education, some have had a hard time and look forward
to face-to-face education, while others have discovered the flexibility of distance education and its
applicability in all conditions.

Conclusion and Recommendations

In this study, we tried to explain how the distance education process, which has become compulsory to
be implemented during COVID-19, is perceived by the teachers and how this process is carried out.
Although most of the participants believe that distance education cannot be as successful as face-to-face
education, there is a consensus that it is the best solution in this process.

Since distance education is generally technology-based today, the inability to provide access to all
students, not having the necessary technological opportunities for every student, and insufficient
infrastructure in some regions are seen as the main factors for teachers not to use distance education
effectively. The fact that every student is not at the same level in terms of the specified opportunities
reveals the inequality of opportunity in education (Bennett et al., 2020). Studies conducted in Turkiye
have also mentioned the inequality of opportunity arising from the large number of students who cannot
or do not participate in distance education, and the resulting decline in the quality of education (Yilmaz
et al. 2020, p. 25; Arik, 2020; Karadag& Yucel, 2020). The common views of teachers are among the
reasons why distance education cannot reach sufficient effectiveness due to various reasons, such as the
involvement of families in the distance education process, the inability to provide the necessary
environment for students in live lessons, and the unsuitable home environment.

During the distance education period, teachers mostly used EBA and Zoom platforms. The effective use
of these platforms is directly proportional to teachers' positive attitudes toward information technologies
and their ability to use these technologies. This directly affects the quality of distance education. In
addition, teachers' attitudes toward information technologies differ according to their branches (Can,
2020; Ersoy & Kavaklioglu, 2020).

Problems in the internet connection, disruptions in the camera and sound system, power cuts, and
problems in entering EBA are some of the technology-based problems that teachers say they encounter
in distance education. These problems are similarly seen in previous studies in the literature (Asmara,
2020; Dias et al., 2020; Johnson, 2020; Mohan et al., 2020). In these studies, it has been stated that the
internet problems experienced by teachers and students, as well as the limited duration of live lessons,
prevent learning at an adequate level. The opinions of teachers in this study also support this situation.

According to the data obtained in this research, communication breakdowns of students and teachers,
inability to pay attention to the lesson, inadequate and ineffective assessment and evaluation, problems
in giving homework and their control, failure to convey lesson achievements adequately, being
constantly on the screen and looking at the screen, anxiety and fears triggered by the COVID-19 process
can be considered problems for teachers and students related with education. In similar studies, it has
been stated that there are problems in teacher-student communication and the transfer of course
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achievements to students (Cakin & Akyavuz, 2020), and the low interest of students in the course in the
distance education period (Erkoca, 2021).

It has been observed that distance education challenges teachers in the first place, such as organizing a
lesson on online platforms, planning the course content and progress, ensuring the motivation of the
student to participate in the lesson, and following and evaluating the student, but over time, the digital
skills of the teachers have improved. They have made the lesson processes more efficient (Karagoz &
Mamur, 2022).

It is foreseen that distance education will continue to complement face-to-face education after COVID-
19. In this context, to increase the quality of distance education and overcome the problems of teachers
related to distance education,

* internet infrastructure can be improved and all teachers and students can be provided with internet
service by the Ministry of National Education.

» online platforms used in distance education can be made more useful.

* devices required for distance education can be provided to students with limited opportunities to ensure
equal opportunity.

« it can be ensured that teachers receive training to make more effective assessments and evaluations.

* the excessive facilities provided to students in terms of absenteeism, passing classes, and written
exams, which all teachers expressed as negatively affecting students' participation in live lessons, may
be reviewed by the Ministry of National Education.

» online psychological support can be provided to teachers and students to help them get through this
process with minimal damage.
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Ozet

Yeni koronaviriisiin (COVID-19) tiim diinyada egitim tizerindeki zorunlu degisim
ve kaginilmaz etkileri ile birlikte uzaktan egitim yaklagimi dn plana ¢itkmigtir. Bu
kiiresel salgin, egitimin kesintiye ugratilmadan devam ettirilmesi gerekliliginden
yola ¢ikarak, egitimde teknolojik alt yapiya daha fazla yatirim yapilmasi
gerektigini, kullanilan egitim modelleri ve yaklasimlari yerine alternatif ogrenme
yaklasimlarina da onem verilmesinin gerekli oldugunu gostermistir. Bu ¢alisma,
COVID-19 siirecinde ogretmenlerin uzaktan egitimle ilgili diisiincelerini
arastirmayr  hedeflemektedir. COVID-19’un devam ettigi ve ne zaman
biteceginin belli olmadigi bu siiregte yapilan bu ¢alismada aragtirma

Uzaktan Egitim yontemlerinden durum ¢alismasi deseni kullanilmigtir. Aragtirmanin verileri 74

COVID-19 lise 6gretmeninden ¢evrimici anket yoluyla toplanmistir. Arastirmada elde edilen

Ogretmen Gorisleri bulgulara gore, dgretmenler, uzaktan egitim siirecinde karsilastiklar: zorluklart

Yiiz Yize Egitim belirtirken internet ve cihaz eksikligine bagl teknolojik noksanliklar: ve bundan

Cevrimici kaynakl  6grenci devamsizliklarini, siirece bagh motivasyon eksikligini,
iletisimde yasanan sorunlari ve bunun disinda tecriibe ettikleri diger bazi
sorunlari dile getirmislerdir. Calismanin sonunda aragtirmanin sonug¢larina gore
oneriler sunulmugstur.

Atf icin: Ozdemir, H. & Onder-Ozdemir, N. (2023). COVID-19 Siirecinde Ogretmen

Gozityle Uzaktan Egitim. MSKU Journal of Education, 10(2), 160-178. DOI:
10.21666/muefd.1199832

2019 yili Aralik ayinda Cin’in Wuhan kentinde ortaya ¢ikan yeni koronaviriis (COVID-19) (Wikipedia,
2020a), tiim diinyada basta saglik olmak iizere, turizm, ekonomi, sosyal yasam ve egitim alanlarinda
cok dnemli etkilere ve degisikliklere yol agmistir. COVID-19 Diinya Saglik Orgiitii (WHO, 2020a)
tarafindan 11 Mart 2020 tarihinde kiiresel bir salgin (pandemi) olarak ilan edilmistir. COVID-19
sirecinde bilgi kirliginin tarihte goriilmemis boyutta oldugu hekimler tarafindan literatiirde
vurgulanmistir (Chiolero, 2020).

Salginin ortaya ¢ikardigi olaganiistii durumun saglik, ekonomi, toplum psikolojisi, sosyal hayat ve
egitim lizerine etkileri olmus ve bu durumun bitisine dair kesin bir 6ngorii sunulamamistir. COVID-19,
tiim diinyada egitimi etkilemis, neredeyse tiim yaygin egitim kurumlariin kapanmasina yol agmistir
(Wikipedia, 2020b). Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii (UNESCO) (2020a) verilerine
gore, 03 Agustos 2020 itibariyle, COVID-19 sebebiyle 105 iilkede okullar kapanmistir. Bu durum,
diinya g¢apinda 6grenci niifusunun yaklagsik olarak %60,5’ini (1.058.547.236 Ggrenci) etkilemistir.
Verilen sayilar, Nisan 2020°de yiizde doksanin iizerindedir. UNESCO ve UNICEF, okullarin kapali
olmasinin yaratacagi olumsuz etkileri diisiirmek amaciyla, iilkelerin tedbirler almasimi isteyerek,
uzaktan Ogrenme yoluyla herkes igin egitimin siirekliligini saglama konusunda iilkelere destek
vereceklerini acgiklamiglardir. Bu amagla, egitimin kesintiye ugramasimi onlemek igin Onlemler
almmasimin tiim ¢ocuklar icin siirekli ve esnek uzaktan egitim ydntemlerine erisimin saglanmasinin
onemli oldugu belirtilmistir (UNESCO, 2020a; UNICEF, 2020).

Diinyadaki tiim iilke ve yerel yonetimleri, COVID-19 salgmmin yayilimini yavaglatmak amacyla,
karantina, sokaga ¢ikma yasagi, toplu sosyal kullanim alanlariin kapatilmasi ve okul kapatma gibi
onlemler almiglardir. Okullarin kapatilmasinin, 6grencilerin gelecek donemlerde esit egitim almalar
konusunda biiyiik zorluklara neden olabilecegi goriilmiistiir (Giannini ve Albrectsen, 2020). Okullarin
kapanmasi Ogrenme devamliligini saglamak igin egitimdeki tiim paydaslara (hiikiimetlere,
ogretmenlere, 6grencilere ve velilere) biiyiik zorluklar getirmistir (Chang ve Satako, 2020). Ogrenci ve
Ogretmenlerin okula gidemiyor olusu, yoneticileri egitim sistemini devam ettirebilmek icin yeni yollar
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iretmeye zorlamakta, bu baglamda diinyada yeni bir egitim sekli olusmustur. Bu durumda egitimin
kalitesi ve siirdiiriilebilirliginin, 6greten ve 6grenenin teknolojiye erigsebilme diizeyine ve kalitesine bagl
oldugu anlagilmistir (Gilani, 2020).

Salgin sebebiyle Cin, ABD, Almanya, ispanya, Fransa, ingiltere, Italya ve Tiirkiye gibi birgok iilke yiiz
yiize egitime devam etmeme karar1 almistir. Bu durum karsisinda uzaktan egitim bir 6grenme kaynagi
olarak giindeme gelmis ve dgrenciler uzaktan egitim uygulamalar ile 6grenime baglamistir. Tiirkiye’de
ise okullarda egitime once 16 Mart 2020’den 30 Nisan 2020’ye kadar ara verilmis, ilkogretim ve
ortadgretim diizeyinde 3 TV Kanali ve Egitim Bilisim Ag1 (EBA) flizerinden egitimlerin devam
ettirilmesine karar verilmistir (MEB, 2020a). COVID-19 salgiminin devam etmesi sebebiyle, 29 Nisan
2020 tarihinde alinan bir kararla okullarda egitime verilen ara 31 Mayis 2020 tarihine kadar uzatilarak,
egitimin uzaktan egitim ile devam edecegi, sinif gegme i¢in birinci donem notlarinin kullanilacagi ve
smifta kalma olmayacagi agiklanmistir (Anadolu Ajansi, 2020).

COVID-19’un egitime yaptig1 ve yukarida verilen genel etkiler yaninda, teknolojiye erisimde yasanan
problemler, smavlarm ertelenmesi veya iptali, uzaktan egitimin ebeveynlere getirdigi yiik, ¢ocuklarin
ve genclerin sosyal etkilesimini azaltarak sosyal izolasyona neden olmasi (Chang ve Satako, 2020; Huck
ve Zhang, 2021), bi¢iminde siralanabilir. Bunun yaninda, egitimin baska yollar1 oldugunun fark
edilmesi, okullarm yalnizca bir 6grenme mekan1 degil, ayn1 zamanda sosyallesmeyi saglayan toplumsal
ortak alan oldugu, egitim disindaki rollerinin anlagilmasini sagladigi, uzaktan egitimin kiiresel anlamda
On plana ¢ikmasi ile teknolojideki gelisme gerekliliginin anlagilmasi (Anderson, 2020) seklinde etkileri
olmustur.

Toplumun ¢ok biiyiikk kismi igin COVID-19 o6ncesi uzaktan egitim giindemde bile degildi, ancak
pandemi doneminde iilke yoneticileri ve egitime yon verenler ivedi sekilde sanal siniflar ve ¢cevrimigi
egitim platformlar1 kurmuslardir. Bunun yaninda, hangi iletisim programlarinin kullanilacagi, cevrimigi
o6grenmede Ogretmenlerin hazirbulunusluklari, rolii ve sorumluluklari, gerekli teknolojiye erigimi
olmayanlara nasil ulasilacagi ve 6grenme sonuglarinin nasil izlenip ve degerlendirilecegine yonelik
caligmalar yapilmaktadir (Atchoarena, 2020).

Diinyada Uzaktan Egitim

Literatiirde uzaktan egitim ile ilgili temel kavramlari ayni olan ¢esitli tanimlar yer almaktadir. En genis
cercevede uzaktan egitim yer ve/veya zaman bakimidan 6greten ve 6grenenin bir arada olmadigi egitim
seklidir (Perraton, 2020). Bu egitimde kullanilan araglara ve egitim amacl kullanilan teknolojilerdeki
gelisime gore uzaktan egitimin tanimma da eklemeler yapilmaktadir (Samur ve digerleri, 2011).
Diinyada uzaktan egitimin kullanilmaya baslamas1 1800’lii yillara kadar gitmektedir. ilk kullanilan
yontem mektupla egitimdir. Hem zaman hem de etkilesim ve iletisim yoniinden sinirliliklar: fazla olan
bu yontem iletisim araglarinin ¢esitlenmesi ve yayginlasmasina kadar tiim diinyada kullanilan uzaktan
egitim aract olmustur. Gelisen teknoloji ile birlikte telefon, radyo, televizyon, internet, bilgisayar ve
akilli telefonlar gibi pek ¢ok ara¢ uzaktan egitim icin 6greten ve 0grenen arasinda bilgi aligverigini
saglamaya baslamis ve icat amaglar1 farkli olsa da egitim alaninda kullanilmistir (Heydenrych ve
Prinsloo, 2010).

Sekil 1’de diinyada uzaktan egitimin ayrildigi evre ve donemleri gosteren siniflandirmalardan bir 6rnek
yer almaktadir.
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Sekil 1. Uzaktan egitimin diinyada donem ve evreleri (Bozkurt, 2016).
Tiirkiye’de Uzaktan Egitim

Diinyada neredeyse iki ylizyildir uzaktan egitim var olmasina ragmen Tiirkiye yaklasik yetmis seksen
yildir bu egitim sekliyle tanismaktadir. Ancak son dénemde, 6zellikle 2000°1i yillarla birlikte tilkedeki
uzaktan egitim sistemi ¢ag1 yakalamis durumdadir (Samur ve digerleri, 2011; Bozkurt, 2017). Sekil 2°de

uzaktan egitimin Tiirkiye’de gecirdigi donemler yer almaktadir.
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Sekil 2. Uzaktan egitimin Tiirkiye baglaminda déonem ve evreleri (Bozkurt, 2017).

Tiirkiye’de somut olarak ilk uzaktan eitim calismasi 1956 yilinda Ankara Universitesi, Hukuk
Fakiiltesi, Banka ve Ticaret Hukuku Arastirma Enstitlisii’niin yaptig1 banka personellerinin mektupla
Ogrenim yoluyla hizmet i¢i egitimler almalarin1 amaglayan bir uygulamadir. 1958 yilinda Milli Egitim
Bakanligina bagli Mektupla Egitim Merkezi kurulmustur. 1964 yilindan itibaren TRT egitim amagh
diizenli radyo yayinlar1 yapmaya baglamistir (Bozkurt, 2017). 1966 yilinda is hayatinda gerekli egitimli
insan giiciinii karsilamak, okullardaki 6grenci yogunlugunu diisiirmek, daha genis kitlelere egitim
hizmetini yaymak amaciyla Mektupla Ogretim ve Teknik Yaymlar Genel Miidiirliigii kurulmustur
(Alkan, 1981). 1974 yilinda giiniimiizdeki agik 6gretim fakiiltelerinin temelini olusturan Yaygin Yiiksek
Ogretim Kurumu (YAYKUR) kurulmustur. 1976 yilindan itibaren TRT aracilif ile egitim amach
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televizyon yayinlar1 yapilmaya baslamis ve uzun yillar uzaktan egitimin temel araci haline gelmistir
(Bozkurt, 2017). lletisim araclarinda ve 6zellikle bilgisayar ve internet teknolojisinde yasanan hizli
gelisim 90’larin ortasindan itibaren diinyaya yayilmisg, uzaktan egitim igin yeni araglar haline gelmistir.
Giliniimiizde {ilkemizdeki bir¢ok iiniversitede uzaktan egitim merkezleri bulunmakta ve internet
tizerinden gevrimici ve ¢evrimdist dersler yiriitilmektedir.

Arastirmanin Amaci

Bu arastirmanin temel amaci, COVID-19 siirecinde 6gretmenlerin uzaktan egitimle ilgili tutumlarini
arastirmaktir. Bu baglamda, yeni koronaviriisiin (COVID-19) etkisiyle giindeme gelen uzaktan egitim
uygulamalarimi degerlendirmek, uzaktan egitimin pozitif ve negatif yansimalarma dikkat ¢ekmek ve
egitimin 6greten ayagini olusturan dgretmenlerin géziinden COVID-19 siirecinin ve uzaktan egitimin
mesleki ve kisisel etkilerini anlamaya ¢aligmak da arastirmanin alt amaglaridir.

Bu galismanin yapildig: tarihte, COVID-19 siirecinin ne zaman bitecegi, uzun vadedeki bireysel ve
toplumsal etkileri net olarak kestirilemedigi i¢in uzaktan egitimin ne kadar siire zorunlu olarak
siirdiirillecegi de bilinmemektedir. Bu sebeplerle, bu calismada ortaya konulan uzaktan egitimin
incelenmesi, 6gretmenlerin uzaktan egitime bakisi ve bu siirecte dgretmenlerin mesleki ve psikolojik
durumlarinin incelenmesi bakimlarindan ¢alismanin 6nemi ortaya ¢ikmaktadir. Ayrica Tiirkiye salgin
hastaliklar yaninda depremlerin ve diger dogal afetlerin sik¢a yasandigi, savas, terdr gibi zorunlu goge
yol agan durumlarin oldugu bir cografyada yer almasi gibi sebeplerle gelecekte de uzaktan egitime
yogun ihtiya¢ duyulacak olmasi muhtemeldir. Bu da bu ¢alismanin 6nemini artirmaktadir.

Yontem
Arastirma Modeli

Bu arastirma nitel arastirma desenlerinden durum calismasi (case study) deseninde yapilmistir. Durum
caligmasi, sosyal olgular1 tek bir olayin detayli bir incelemesini yaparak arastiran ve aragtirilan verilere
biitiinciil bir nitelik kazandiran bir yontemdir (Punch, 2005; Cohen ve digerleri, 2002). Yildirim ve
Simsek’e (1999) gore durum calismasi, (1) giincel bir olguyu kendi gergek hayat durumu iginde
aragtiran, (2) olgu ve icinde yer aldigi igerik arasindaki sinirlarin net sekilde belirgin olmadigi
durumlarda kullanilan bir arastirma yontemidir. COVID-19’un birgok sektdre yogun etkileri olmustur.
Bu sektorlerin en dnemlilerinden biri egitimdir. Egitim sektorii icinde de birgok bilesen vardir ve bu
bilesenlerin en Onemlilerinden biri 6gretmenlerdir. COVID-19’un &gretmenleri etkiledigi cesitli
durumlardan biri de uzaktan egitimin yaygin kullanimi olmustur. Bu ¢alismada durum galigmast
deseninin kullanilma nedeni de yukarida verilen tanim ve ozellikleriyle COVID-19 c¢esitli kiiresel
etkilerinden yalnizca biri olan uzaktan egitim kavraminin ve bu kavramin 6gretmenler tarafindan
algilanma, uygulanma ve bu durumdan etkilenme olgularinin ortiismesidir. Cilinki (1) ¢alismada
Ogretmen gdziiyle uzaktan egitim kavrami kendi gergek yasam gercevesi iginde arastirilmis, (2) uzaktan
egitim olgusu ve 6gretmenlerin COVID-19 siirecinde yasadig1 problemlerin birbirinden kesin hatlarla
ayrilamadig1 gorilmiistiir.

Calisma Grubu

Caligmaya 2020 ve 2021 yillarinda Tiirkiye’nin Marmara ve Ege bdlgelerinde MEB’e bagl liselerde
gdrev yapan ve uzaktan egitim vermekte olan farkli branglardan 74 gretmen katilmistir. Katilimcilarin
seciminde Tiirk¢e’ye uygun veya kolay o6rnekleme olarak ¢evrilen convenience sampling 6rnekleme
yontemi kullanilmistir. Kolay 6rnekleme, 6rneklemdeki katilimcilarin erisim kolayligi, uygunluk veya
bulunabilirlik temelinde sec¢ildigini gosteren genel bir terimdir (Zickar ve Keith, 2023). Katilimcilarin
Marmara ve Ege bolgelerinden segilmesinde, aragtirmacilarin yasadigi sehre yakinlik sebebiyle erigim
kolaylig1 ve bu bdlgelerdeki 6grenci ve 6gretmenlerin uzaktan egitim i¢in gerekli teknolojiye diger
bolgelere kiyasla daha rahat erisebilir olmalar1 sebep olarak gosterilebilir. Caligma grubuna ait
demografik bilgiler ¢calismanin Bulgular ve Tartisma kismindaki tablolarda sunulmustur.
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Verilerin Toplanmasi ve Veri Toplama Araci

Bu c¢alismada, veri toplama araci olarak toplamda 20 sorudan olusan g¢evrimigi bir anket formu
kullanilmigtir. Formda yer alan sorular literatiir taramasi yapilarak ve g¢aligmanin amacina uyumlu
bi¢cimde bu caligmay1 yapan arastirmacilar tarafindan, MEB’in 6gretmenler igin tasarladigi “Uzaktan
Egitim Degerlendirme Anketleri” (MEB, 2021) baz almarak hazirlanmistir. Anket gelistirilirken,
oncelikle ilgili literatiir incelenerek hazirlanan sorular bes dgretmene yoneltilmistir. Ogretmenlerin
sorulara verdikleri cevaplar ve ilgili literatiir dikkate alinarak anket sorular1 olusturulmustur. Sonraki
asamada hazirlanan taslak anket sorulari aragtirmanin amacina uygunlugu, anlasilirligi gibi konularda
degerlendirmeleri icin iki l¢gme degerlendirme uzmaninin goriisiine sunulmustur. Alan uzmanlarinin
goriigleri dogrultusunda olusturulan anket formlar1 yeniden diizenlenerek kapsam gegerligi saglanmaya
calisilmistir. Anket iki kistmdan olugmaktadir. Birinci kisimda katilimcilarin cinsiyeti, egitim seviyesi,
caligma siiresi ve branslarma dair demografik bilgiler almaya yonelik sorular bulunmaktadir. Ikinci
kisimda ise ¢oktan se¢meli ve acik uglu yapida, katilimeilarin uzaktan egitimle ilgili bilgi, deneyim ve
goriislerini anlamaya yonelik sorular yer almaktadir. Anket sorularinin bazilar1 nicel bazilar1 nitel
oOzelliktedir. Yani anketteki bazi sorular degiskenlerin Olgiilmesi amaciyla kullanilabilecek sayisal
verileri toplamak i¢in tasarlanmis, bazilar1 ise goriis almak icin sayisal olmayan verilerin toplanmasi
amaciyla tasarlanmistir. Durum c¢aligmasinda nitel ve nicel veriler birlikte kullanilabilir ve bu nedenle
durum ¢alismast hem nitel hem de nicel aragtirma yontemleri arasinda sayilabilir. Durum ¢alismasinin
nitel ve nicel verileri bir araya getirerek kullanmaya imkan tanimasi, durum caligsmasini daha gii¢lii bir
yontem haline getirmektedir (Yin, 2003).

Verilerin Analizi

Cevrimigi anket formunda yer alan sorulardan ilk 18 tanesi demografik bilgilerin istendigi sorulardan
ve uzaktan egitimle ilgili ¢oktan se¢gmeli sorulardan olusmaktadir. Bu sorulardan toplanan veriler sayisal
ve ylizdelik sonuglarla sunulmus ve bu nicel degerler yorumlanmistir. Ankette yer alan son iki soru ise
acik ucludur ve bu sorulara verilen cevaplardan elde edilen verilerin analizinde betimsel analiz teknigi
kullanilmigtir. Betimsel analiz tekniginde, toplanan veriler onceden ortaya koyulmus temalara (bu
caligma i¢in, uzaktan egitimin olumlu veya olumsuz etkileri, motivasyonu diisiirmesi veya artirmast,
vb.) gore yorumlanir ve degerlendirilir. Bu teknikte, aragtirmada toplanan verilerden dogrudan alintilar
yaparak verileri okuyucuya betimsel bir tarzda sunmak esastir. Ayrica belirlenen bazi temalar ve temalar
arasi iligkiler de ortaya konabilir. Bir bakima hangi temada kimin ne sdyledigini dogrudan alintilarla
yorum yapmadan vermek, aym zamanda katilimcilarin goriislerini temalarla iligkilendirerek
arastirmanin i¢ gegerliligini artiracak sekilde yine o temaya iliskin dogrudan alintilarla analizini yapmak
yani betimlemek esastir (Yildirim ve Simsek, 2016). Ogretmenlere yoneltilen “COVID-19 siirecinin
sizin gilinliik hayatiniza, psikolojinize ve egitime bakis aginiza ne gibi etkileri oldu? Liitfen agiklaymiz”
ve “COVID-19 siirecinde edindiginiz uzaktan egitim deneyimini de dikkate alarak Ogretme
motivasyonunuzda degisiklikler oldu mu? Liitfen agiklaymiz” anket sorularinin cevaplari incelenmis,
uygun temalar altina yerlestirilmis ve tablolagtirilmistir. Toplanan g¢aligma verilerine dayanarak
katilimeilarin uzaktan egitim siirecine dair goriis, diisiince ve Onerileri arastirmanin amaciyla uyumlu
temalar altinda raporlastirilmis ve dogrudan alintilarla desteklenmistir.

Bulgular ve Tartisma

Bu ¢alismada, veri toplama araci olarak kullanilan ¢evrimigi anket 20 sorudan olugmaktadir. Sorular,
caligmaya katilan 6gretmenlerin cevaplari ve bu cevaplarla ilgili degerlendirmeler asagida sunulmustur.

1. Cinsiyet

Bu ¢alismaya 48 kadin ve 26 erkek 6gretmen katilmistir. MEB Strateji Gelistirme Bagkanligi (2020)
verilerine gore bakanliga bagli egitim kurumlarinda galisan 6gretmenlerin %67,17’si kadindir. Bu oran,
caligmaya katilan Ogretmenlerin cinsiyet dagilimiyla uyumludur ve bu ¢alismanin temsil 6zelligi
bakimindan degerlidir.
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2. Brang
Caligmaya katilan 74 6gretmenin brans bazinda dagilimi agagida verilen Tablo 1’de verilmistir.

Tablo 1. Katilimcilarin brang dagilimi

Brans f %
Matematik 19 257
Tiirkge/Tiirk Dili ve Edebiyatt 13 17,6
Gorsel Sanatlar (Resim/Miizik) 7 9,5
Yabanci Dil 6 81
Fizik 5 6,7
Cografya 5 6,7
Tarih 4 54
Din Kiiltiirii ve Ahlak Bilgisi 4 54
Kimya 4 54
Biyoloji 4 54
Beden Egitimi 3 41

Ulkemizdeki lise diizeyi egitimde haftalik ders saati say1s1 en fazla olan dersler Matematik ve Tiirk Dili
ve Edebiyat1 dersleri oldugu i¢in okullarda bu branglardaki 6gretmen sayilar1 diger branglara gore daha
fazladir (Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu Baskanligi, 2018). Katilimcilar arasinda bu
branslardan 6gretmen sayisinin daha fazla olmasi bu sebeptendir.

3. Egitim seviyesi
Caligmaya katilan 6gretmenlerin egitim seviyeleri asagida Tablo 2’de gdsterilmistir.

Tablo 2. Katilimcilarin egitim diizeyi

Egitim Diizeyi f %

Lisans 61 824
Yiiksek Lisans 12 16,2
Doktora 1 14

Lisansiistii egitim (yiiksek lisans ve doktora) bireyin kisisel ve mesleki agidan kendini gelistirmesi i¢in
onemli olmas1 yaninda bu egitim siiresince arastirma yapma ve tez yazim siiregleri baglaminda daha
fazla bilgisayar ve benzeri teknolojileri kullanma zorunlulugunu ve dolayli olarak aligkanligini
getirmektedir. Gliniimiizde bilgisayar teknolojisi temeline dayanan uzaktan egitim siirecinde, cogunlugu
lisansiistli egitimi almamis Ogretmenlerin bu bakimdan zorluklar yasamis olmasi beklenebilir bir
sonugtur.

4. Ogretmenlik siiresi
Katilimcilarin kag yildir 6gretmenlik meslegini yaptiklar: Tablo 3’te gdsterilmistir.

Tablo 3. Katilimeilarin kidem stiresi

Ogretmenlik Siiresi f %

0-5 yil 8 10,8
6-10 y1l 14 18,9
11-15 y1l 10 135
15 yil Gstii 42 56,7

Birgok meslekte oldugu gibi dgretmenlik mesleginde de tecriibe bireyi gelistirir ve mesleki yeterlilik
yoniinden daha iyi seviyeye getirir. Ancak teknolojinin ¢ok hizli degistigi ve gelistigi son 10-15 yilda
belli bir yagin {istiindeki bireylerin bu degisime geng¢ kusaklar kadar iyi adapte olamadiklar1 yadsinamaz
bir gercektir. Bu bakimdan uzaktan egitim konusunda yasca biiyiilk 6gretmenlerin daha fazla zorluk
yasadig1 sOylenebilir.
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5. Uzaktan egitim tecriibesi

COVID-19 siirecinde 6gretim, uzaktan egitim platformlari iizerinden devam ettirilmeye baslayinca
egitimin kaynagi olan Ogretmenler i¢in de bu platformlarin kullanimi hakkinda bilgi sahibi olma
zorunlulugu ortaya ¢ikmistir. Asagida verilen Tablo 4’te caligmaya katilan 6gretmenlerin uzaktan egitim
ile ilgili bilgileri nasil edindikleri listelenmistir.

Tablo 4. Katilimcilarin uzaktan egitim deneyimleri ve kaynaklari

Uzaktan egitim konusunda bilgileri nasil elde ettiniz? f %

Seminer/egitim aldim. 8 108
Arkadagslarimin/meslektaglarimin yardimiyla 6grendim. 22 29,7
Kendi kendime/deneyerek dgrendim. 44 59,5

Daha once tecriibe edilmeyen bir durum olan salgin iilkemizde goriilmeye basladiktan ¢ok kisa siire
sonra yetkililerce yiiz ylize egitime ara verilip uzaktan egitime gegme karar1 alinmasi, uzaktan egitim
konusunda tecriibesi olmayan bir¢cok 6gretmen i¢in dngoriilebilir zorluklar ortaya ¢ikarmigtir. Caligmaya
katilan 74 dgretmenden sadece sekizi bu konuda egitim aldigim belirtmistir. Hazirliksiz yakalanilan bu
duruma adapte olma déneminde katilimcilardan 22’si arkadaglarindan veya meslektaglarindan yardim
aldiklarini, yarisindan fazlast (n=44) ise kendi kendine, deneme yanilma yoluyla uzaktan egitim
platformlarini kullanmay1 6grendiklerini belirtmislerdir.

Ayrica katilimcilarin yilizde 70’1 (n=52) daha 6nce higbir egitimi veya semineri uzaktan/online olarak
almadiklarii belirtirken yiizde 90,5’i (n=67) daha O6nce hi¢ uzaktan egitim vermediklerini ifade
etmislerdir. Sonug olarak uzaktan egitim modeli 6gretmen camiasinin ¢cogunlugu icin pratik bakimimdan
yeni tanistiklar1 bir kavram olmustur. Bu bulgu arastirmalarinda égretmenlerin Bu bulgu, Marshall ve
digerleri, (2020), Archambault ve Kennedy (2014) ve Rice ve Deschaine (2020) tarafindan yapilan
arastirma sonuglariyla tutarlidir. Cardullo, (2021) ¢aligmasinda, &grencilere iyi egitim verebilmek i¢in
COVID-19 siirecinde dgretmenlerin 0gretim teknolojileri ihtiyaglarinin karsilandiginda kendilerini
giivende hissedeceklerini vurgulamistir. Martinez ve Broemel’nin (2020) 6gretmen ve idari personellere
arastirma sonucu Ogretim teknolojileri dersleri verildikten sonra COVID-19 siirecinde egitimi etkili
olarak verdiklerini raporlamustir.

6. Uzaktan egitim i¢in kullanilan cihazlar

Uzaktan egitim uygulamalar1 glinlimiizde teknolojinin kullanimin1 gerekli kilmaktadir. Bu sebeple
COVID-19 siirecinde uzaktan egitim yapmak zorunda kalan d6gretmenler de cesitli teknolojik cihazlar
kullanarak mesleklerini yapmaya devam etmektedir. Tablo 5°te uzaktan egitim siirecinde 6gretmenlerin
kullandig araglar listelenmistir.

Tablo 5. Ogretmenlerin uzaktan egitim siirecinde kullandig1 araglar

Masaiistii bilgisayar Diziistii bilgisayar Tablet bilgisayar Cep telefonu f
v v 25
v 21
v 9
v v 5
v v v 5
v v v 2
v v 2
v 2
v v 1
v 1
v/ v v v 1
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Yukaridaki tabloda da goriildiigii gibi calismaya katilan 6gretmenler uzaktan egitimde ¢ogunlukla
diziistii bilgisayar ve akilli cep telefonlarini kullanmaktadirlar. Ulasilabilirlik ve tasima kolayligi buna
sebep olarak goriilebilir. Ayrica entegre kamera ve mikrofon dzellikleri diziistli bilgisayar ve akilli cep
telefonlar i¢in 6nemli tercih edilme sebepleri oldugu diisiiniilebilir.

7. Uzaktan egitimde ogrencilerle etkilegsim

COVID-19 sebebiyle uygulanan uzaktan egitimde yapilan derslere 6grencilerin katilimi, 6gretilenlerin
degerlendirilmesi ve O6grenci katilimi konusunda ¢aligmaya katilan 6gretmenlerin sorular 1s1ginda
yaptiklari degerlendirmeler Tablo 6’da gosterilmistir.

Tablo 6. Katilimcilarin uzaktan egitimde 6grencilerle etkilesimi

Katiliyorum  Kararsizim  Katilmiyorum

Ogrencilerimin tamami online derslerimi takip 9 (%12,1) 13 (%17,6) 52 (%70,3)
edebilecek imkanlara sahipler.
Derslere katilmayan 6grencilerimle ve velileriyle 48 (%64,9) 16 (%21,6) 10 (%13,5)

iletisim kurup derslere devamini saglarim.

Ogrencilerimin derslerdeki gelisimini takip etmek i¢in 58 (%78,4) 12 (%16,2) 4 (%5,4)
Odevlendirme ve sonrasinda degerlendirme yaparim.

Dersine girdigim tiim siniflarin mesaj gruplarinda aktif 67 (%90,5) 4 (%5,4) 3 (%4,1)
olarak yer alryorum.

Uzaktan egitimdeki en biiyiilk sorunlardan birisi, 6greten ve 6grenen arasindaki iletisimi saglayan
teknolojiye erisim gii¢liigtidiir. Burada bahsi gecen teknoloji COVID-19 siirecinde dgrencilerin ve az da
olsa Ogretmenlerin bilgisayar ve internet gibi uzaktan egitim platformlarina erisimini saglayan
araglardir. Bu durum, ekonomik imkénlarla baglantili diisliniilmesi gerektigi icin gelismekte olan bir
iilke olarak Tiirkiye’de pek c¢ok ailede teknolojiye erisimde eksiklikler yasanmaktadir. Bunun yaninda
ayni ailede birden fazla Ogrencinin bulunmasi durumunda teknolojiye erisim sorunu daha da
katlanmaktadir. Bu sebeplerle 6grencilerinin uzaktan egitime katilmak icin yeterli imkanlara sahip
oldugunu belirten katilimeilarin oran1 %12 civarindadir. Bilyiik cogunlugu ise dgrencilerinin tiimiiniin
bu imkanlara sahip olmadigini ifade etmislerdir. Kirsal bolgelerde bu oranlarin ¢ok daha fazla oldugu
diistiniilebilir.

COVID-19 6ncesi 6gretmenler ve 6grenciler okullarda yiiz yiize iletisim kuruyorken yiiz ylize egitime
ara verilmesinden sonra 6grenci ve velilerle iletisim daha ¢ok telefon araciliiyla olmaya baglamistir.
Bu da her 6gretmenin yiizlerce 6grenci ve gerekli durumlarda veli ile telefonla iletisim kurma
zorunlulugunu ortaya ¢ikarmistir. Hem yorucu hem de zaman alan bu durum 6gretmenlerin bu dénemde
kargilastig1 giigliikkler arasinda sayilabilir. Buna ragmen katilimeilarin yaklasik %65°1 derse katilmayan
ogrenci ve velileriyle iletisime gegtiklerini belirtmislerdir. Ogrenci egitim siirecinde velilerle iletisimin
O6nemi ve iletigim kanallar1 olusturmak literatiirde de desteklenmistir (Bouffard, 2008; Goodall, 2016;
Watkins, 2013).

Egitim 6gretim faaliyetlerinde dersin konusu 6grencilere aktarildiktan sonra dgrencilerin elde etmesi
gereken kazanimlarin ne seviyede gerceklestiginin kontrol edilmesi gerekir. Bu da en yaygin sekilde
Odevler ve sinavlar yoluyla yapilir. Katilimcilarin yaklagik %80°1 6grencilerin derslerdeki gelisimini
takip etmek icin Odevlendirme ve sonrasinda degerlendirme yaptigini belirtmislerdir. Ayrica
katilimcilarin  tamamina yakini Ogrencilere 6devleri EBA ve smif mesaj gruplari tizerinden
gonderdiklerini ifade etmislerdir.

Uzaktan egitim siirecinde siniflarin mesaj gruplan etkinligi ve kullanim olduk¢a fazla artmustir.
Ogretmenler smifa yapacaklari duyuru ve bilgilendirmeleri ve ayrica Odevlendirmeleri akilli
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telefonlarda bulunan mesaj uygulamalar1 (WhatsApp, vb.) lizerinden yapmaktadirlar. Katilimcilarin
%90’dan fazlast sinif mesaj gruplarini aktif olarak kullandiklarini belirtmislerdir.

8. Uzaktan egitimin avantajlari/dezavantajlart

Her uygulamada kullanicilar tarafindan goriilen avantajlar ve dezavantajlar mevcuttur. Uzaktan egitim
stirecinde Ogretmenler tarafindan g¢evrimigi egitim platformlar1 kullanilarak yapilan derslerde de
Ogretmenlerin tespit ettigi gli¢lii ve zayif taraflar bulunmaktadir. Katilimcilara, uzaktan egitimin bu
yonlerini belirlemeleri i¢in olasi se¢enekler sunulmus ve bunlarin i¢inden (istedikleri sayida) se¢im
yapmalar1 veya bunlarin disinda fikirlerini belirtmeleri istenmistir. Olusan sonuglar Tablo 7 ve 8’de
gosterilmistir.

Tablo 7. Katilimcilara gore uzaktan egitimin avantajlari

Sizce uzaktan egitimin avantajlar1 nelerdir? f %

Okul ortamina gore daha esnek olmasi 58 78,4
Teknoloji kullanildigi i¢cin daha az yorucu olmasi 39 52,7
Kullanilabilecek 6gretme yontemlerinin ¢esitliliginin fazla olmast1 27 36,5
Ogrencilerle iletisimin daha fazla geligmesi 12 16,2
Ogrencilerin okul ortamina gére derslerden daha fazla keyif almass 8 10,8
Bence faydas1 yok. 16 21,6

Okul ortaminda 6gretmenler ve 6grenciler bir program déhilinde ve belirlenmis zamanlarda derslerini
sinif ortaminda yaparlar. Bunun i¢in de kendileri i¢in belirlenmis giin ve saatlerde okullarda bulunmak
zorundadirlar. Uzaktan egitim de ise Ogretmenin dersini yapabilmesi i¢in gerekli uzaktan egitim
teknolojisine sahip olmasi yeterlidir. Dersini internet baglantisi bulunan istedigi ortamda yapabilir. Ders
zamani i¢in bir program belirlenmis olsa bile dersin giin ve saatini 6grencileriyle baska bir zaman aralig1
icin degistirebilir. Uzaktan egitimdeki bu gibi esneklikler katilimcilarin neredeyse %80°1 tarafindan
uzaktan egitimin sagladig: bir avantaj olarak goriilmiis ve ifade edilmistir.

Siniflarda tahta oniinde siirekli ayakta kalmak ve ders anlatmak durumunda olan ve bunu yaparken
Ogrencilerin dersi takip etmelerini saglamak zorunda olan 6gretmenler igin ev ortaminda bilgisayar
basinda dersini isleyebilmek daha az yorucu olarak goriilmiistiir. Katilimcilarin yarisindan fazlasi
(%52,7) uzaktan egitimin kendilerini daha az yordugunu belirtmislerdir.

Yasanan COVID-19 siirecinde teknoloji temelinde ilerleyen uzaktan egitimde &gretmenler pek ¢ok
egitim uygulamasini derslerinde kullanabilmektedir. Dersleri videolarla, resim ve grafiklerle, ¢esitli ders
uygulamalariyla daha zengin hale getirebilmektedir. Bu olanaklar ayrica dersleri 6grenciler igin daha
cekici ve keyifli hale getirmektedir. Okullarda etkilesimli akilli tahtalar da buna imkan vermekle birlikte
okullarin tamaminda akilli tahta ve internet erisiminin bulunmamasi gibi sorunlar mevcuttur. Bu
sebeplerle katilimcilarin %36,5°1 kullanilabilecek 6gretim yontemlerinin cesitliligini uzaktan egitimin
bir avantaj1 olarak goriirken %10,8’1 de 6grencilerin ¢evrimi¢i derslerden daha fazla keyif aldigini
belirtmiglerdir. Ayrica %16,2’si de ¢evrimici olarak ve telefonlar araciligiyla 6grencilerle siirekli
iletisim halinde olmanin 6grencilerle etkilesimi gelistirdigi goriisiinii bildirmislerdir.

Ote yandan katilimcilarin beste birinden fazlasi uzaktan egitimin faydasmin bulunmadigmi ve
ogrencilerin gelisimine katkis1 olmadig1 fikrine sahiptir. Bunda yasadiklar koti uzaktan egitim
deneyimlerinin etkisi olabilecegi gibi siirecin kdotii psikolojik yansimalari olabilecegi de diistiniilebilir.

Yukarida sayilan avantalar1 ve kolayliklar1 yaninda uzaktan egitimin 6gretmen goéziiyle dezavantajlari
ve zorluklar1 asagida Tablo 8’de gosterilmistir. Avantaj ve dezavantaj verileri karsilastirildiginda daha
yogun olarak zorluklarin baskin oldugu fark edilmektedir.
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Tablo 8. Ogretmenlere gore uzaktan egitimin dezavantajlari

Sizce uzaktan egitimin dezavantajlari/zorluklar1 nelerdir? f %
Ogrencilerin motivasyonunu ve devamlihigini saglamak 67 90,5

Ogrencilerle yiiz yiize iletisim kuramamak 58 78,4
EBA sistemindeki aksakliklar 43 58,1
Gerekli teknolojiye erisim 40 54,1
Miifredatin uzaktan egitime adaptasyonu 25 338
Dijital dokiiman yetersizligi 21 284
Yeterli bilgi ve deneyimimin olmamasi 20 27,0
Internet arizalari nedeniyle yasanan sikintilar 18 24,3
Zorluk yasamadim. 7 95

COVID-19 salgini déneminde 6gretmenlerin ilk defa deneyimledikleri uzaktan egitim siireci, aligik
olduklan yiiz yiize egitimle kiyaslandiginda pek ¢ok zorlugu beraberinde getirmistir. Katilimcilarin gok
biiyiik kismi (%90,5) dgrencilerin derslerdeki motivasyonunu ve devamliligini saglamanin zorlugundan
so0z etmislerdir. Hamilton ve digerleri, (2020) ve Kraft Simon ve Lyon (2020) arastirma sonuglar1 da
ogretmenlerin COVID-19 online egitim siirecinde dgretmenlerin 6grenci motivayonlarini saglamakta
zorlandigini gdstermistir. YouthTruth (2020) arastirmasinda, 6grenci motivasyonun dgrencilerin aldig:
egitim seviyesine, sosyo-ekonomik durumuna ve bulundugu ortama gore farkli oldugunu belirtmistir.
Schaefer ve digerleri, (2020) Ogretmenleri ve aileleri 6grenci ihtiyaglarmi karsilayip 6grenme
motivasyonlarii arttirmak i¢in igbirligi yapmaya davet etmektedir. Bu siiregte, 6grencilerin devam
zorunlulugu olmadigi ve okullardaki sinavlar yapilamadigi ya da ertelendigi i¢in 6grencilerin derslere
devaminda ve 6grenme motivasyonlarmda ¢ok ciddi diislis olmustur. Bu durum 6gretmenlerin 6gretme
motivasyonunu da olumsuz etkilemektedir.

Smif ortaminda G&grencilerle gdz temasi kurmak, jest ve mimikleri kullanarak duygularini ifade
edebilmek, 6gretme arzusunu hareketlerle gdsterebilmek 6gretmenlerin 6grencilerle olan dgrenme-
ogretme iliskisini iyilestirirken bilgisayar karsisinda bu duygularin yasanabilmesi ¢ok zordur. Bu
yilizden katilimcilarin %78,4’i 6grencilerle yiiz yiize iletisim kuramiyor olmanin uzaktan egitimin en
onde gelen dezavantajlarindan biri olarak gormektedir. Bu bulgular, uluslararasi arastirma bulgulariyla
tutarlidir (Oosterhoff ve digerleri, 2020; YouthTruth, 2020).

Uzaktan egitimde Ogretmenler psikolojik zorluklar yaninda teknik zorluklar da yasamaktadir.
Tiirkiye’de ilk viriis vakalar goriilmeye bagsladiktan hemen sonra okullarda yiiz yiize egitimden uzaktan
egitime gecildigi i¢in egitim sistemi ve 6gretmenler bu siirece hazirliksiz yakalandi. Sartlara uyum
saglama sorunlar1 yasandi. Ogretmenler ve daha ¢ok da 6grenciler teknolojik olarak cihaz, internet ve
uygulama eksiklikleri sebebiyle zorluklar yasadilar. Katilimcilar bu sorunlari, Egitim Bilisim Ag1
(EBA) sistemindeki aksakliklar (%58,1), gerekli teknolojiye erisim (%54,1), miifredatin uzaktan
egitime adaptasyonu (33,8), dijital dokiiman yetersizligi (%28,4), uzaktan egitim teknolojisi konusunda
yeterli bilgi ve deneyim eksikligi (%27), internet arizalar1 nedeniyle yasanan sikintilar (%24,3)
bi¢iminde siralamiglardir.

Ote yandan katilmcilarm %9,5’lik bir boliimii uzaktan egitim siirecinde herhangi bir zorlukla
karsilagmadigimi ve uzaktan egitimin bir dezavantaji olmadigini belirtmislerdir. Ayrica 6zel okullarin
bu stireci devlet okullarina gore daha iyi yiiriittiigiinii ve egitim faaliyetlerini daha diizenli ve sistemli
sekilde yiiriittiigiinii ifade etmislerdir.

9. Uzaktan egitim siirecinin dgretmenlerin giinliik hayatina, psikolojisine ve egitime bakus agisina
etkileri

Katilimcilarin “COVID-19 siirecinin sizin giinliik hayatiniza, psikolojinize ve egitime bakis a¢iniza ne
gibi etkileri oldu?” seklindeki agik uglu soruya verdikleri cevaplara asagida drnekler sunulmus ve bu
cevaplar hakkinda degerlendirmeler yapilmistir. Caligmada, katilimcilarin isimleri istenmemis, bunun
yerine anketi doldurma sirasina gore katilimci numarasi verilmistir.
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Calismada veri toplama araci olarak kullanilan anketin 19. sorusuna verilen katilimci cevaplari
incelenmis ve COVID-19 ile zorunlu hale gelen uzaktan egitim siirecinin 6gretmenlerin sosyal hayatina,
psikolojilerine ve 6gretmen olarak mesleki bakis agilarina etkileri belirlenmeye ¢alisilmistir. Elde edilen
bulgular Tablo.9’da gosterilmistir.

Tablo 9. Uzaktan egitim siirecinin sosyal, psikolojik ve mesleki etkileri

Covid-19 siirecinin sizin giinliik hayatiniza, psikolojinize ve egitime bakis a¢iniza ne gibi etkileri

oldu?
Olumsuz etkiler Olumlu etkiler
o Ozgiirliigiin kisitlanmasi duygusu COVID-19 o6ncesi sosyal
e sikilma ve bunalma duygusu hayatlarindaki dnemsiz
Sosyal ve e asosyallik duygusu sandiklar1 birgok imkﬁn ve
psikolojik e fiziki ve mental rahatsizliklar aliskanliklarin degerini fark
etkiler e kaygi, huzursuzluk, umutsuzluk ve etme
caresizlik duygusu sagligin ve onu korumanin
hayattaki en 6nemli sey
oldugunu fark etme
e uzaktan egitimin okuldaki yiiz COVID-19 6ncesi mesleki
ylize egitim kadar faydali olmadig: hayatlarindaki 6nemsiz
diistincesi sandiklar1 bir¢ok imkan ve
e Ogrencilerle iletisim sorunlari aligkanliklarin degerini fark
e her dgrencinin teknolojiye erigimi etme
ayni diizeyde olmadigi igin uzaktan egitim yoluyla
Mesleki esitsizlik olustugu diislincesi mesleklerinin ve 6grenci
etkiler e cvdeki islerle 6gretmenligin iletisiminin devam

birbirine karigmasi

bazi derslerin (beden egitimi,
resim ve miizik gibi) uzaktan
egitimde anlamsiz kalmas1 ve bu
durumunun kendilerini degersiz
hissettirmesi

edebilecegini fark etme
uzaktan egitim i¢in gerekli
teknolojik bilgi ve ekipman
konusunda eksiklerinin farkina
varma

Katilimcilarin yarisindan ¢ogu, COVID-19 siirecinin egitime, dégretmenlik meslegine ve kendi 6zel
hayatlarina yansimalarimi olumsuz olarak degerlendirmistir.

K-2: “Bu siirecte siirekli evde kalarak ozgiirliigiim ve giinliik aktivitelerim kisitlandi. Hem
yakinlarimla hem de 6grencilerimle olan iletisimim ¢ok aza indirgendi. Her ne kadar bu siiregte
online egitimle ¢alismaya devam etsem de okuldaki yiiz yiize egitim kadar faydali olmadiginm
diigtiniiyorum.”

K-5: “Biraz sikici ve yorucu bir siire¢ oldu psikoloji acgisindan. Uzaktan egitimin yiiz yiize
egitimin yerini asla tutmayacagini anladim. Ciinkii ne olursa olsun insan karsisinda sanal degil
gergek birini gormek ve iletisim kurmak istiyor.”

K-9: “Uyku diizensizligi, kendi ¢ocugunun ders sorumlulugu ve égretmen olarak ogrencilerin
ve velilerin takibi beni en ¢ok etkileyen faktorlerdi [...] Ayrica sanat derslerinin de bu siirecin
disinda diisiiniilmesi beni daha ¢ok degersizlestirdi!!!”

K-13: “Siirekli kaygi duygusu ve hazirliksiz oldugumuz gercegi psikolojimi bozdu.”

K-15: “Psikolojim bozuldu diyebilirim. Her seyden siiphe duyar oldum. Siirekli kendimi
tehlikede hissediyorum.”

K-21: “Ozgiirliik alanim daraltmasi hayat motivasyonumu diisiirdii.”

K-22: “Giin kavrami kalmadi. Rutin programli hayat aksadi.”
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K-28: “Hareketsizlik sagligimi olumsuz etkiledi. Ozgiirliiklerim kisitlanmus hissettim, mutsuz
oldum.”

K-31: “Daha yorucu uzaktan égrencilerle iletisime ge¢mek ve onlart motive etmek zor.”

K-34: “Evde hapsolmak ve normal giinliik aktiviteleri yapamamak genel saghgimi etkiled;,
ozgtirliigtimiin elimden alindigi hissine kapildim, mutsuz oldum.”

K-36: “Bu siire¢ bizler icin yani ¢caligsan kisiler icin belli bir zamandan sonra sikici ve bunaltict
oldu. Sosyal hayattan uzak, siirekli ev ortami ve meslegini icra edememek insant bunaltiyor.”

K-43: “Yiiz yiize egitimin daha verimli oldugunu diisiindiirdii. Ev konforu is hayati ile ozellikle
egitimle ortiismedi.”

K-51: “Uzun ve belirsiz bir siire¢ olmast insan psikolojisini olumsuz etkilemektedir. Verilen
uzaktan egitimin tiim ogrencilere ayni oranda ulasmamasi egitimde esitlik ilkesine ters
diismektedir.”

K-53: “Mekan ve ozgiirliik kisitlamalar siireci benim igin tepkisel hale getirdi. Normale gore
olaylara daha tepkisel yaklasiyorum. Bu durumun ilk defa yasanmaswun etkisi de olabilir.
Rutinlerden kopmak, kapali kalmak ¢ogu zaman psikolojimi olumsuz etkiledi diyebilirim.”

K-62: “Kilo aldim. Kisitlanmis hissettim. Stire¢c uzadikca sikildim.”
K-68: “Yasam kalitesini diistirdii.”

Katilimcilar, salgin siirecinde, alisilan olagan hayat akisinin bozulmasinin insan psikolojisine ne tiir
yansimalar1 oldugunu dile getirmislerdir. Siirekli evde kalma zorunlulugunun yol agtig1 6zgiirliigiin
kisitlanmasi, sikilma ve bunalma hissi, fiziksel iletigimsizlikten kaynakli asosyallik duygusu,
hareketsizlikten kaynakli fiziki ve mental rahatsizliklar, siirecin bilinmezliginden kaynakli kaygi,
huzursuzluk, umutsuzluk ve ¢aresizlik duygusu 6gretmenlerin ¢okca dile getirdigi psikolojik siirecler
olmustur. Dogal olarak bu olumsuzluklarin mesleki yani egitim tarafi da ifade edilmistir. Katilimcilar;
uzaktan egitimin okuldaki yiiz ylize egitim kadar faydali olmadigini, 6grencilerle iletisim sorunlari
yasadiklarini, her 6grencinin teknolojiye erisimi ayni diizeyde olmadigi igin esitsizlik olustugunu,
evdeki islerle 6gretmenligin birbirine karistigini, bazi derslerin (beden egitimi, resim ve miizik gibi)
uzaktan egitimde anlamsiz kaldigimi ve bu durumunda kendilerini degersiz hissettirdigini ifade
etmislerdir.

Katilimcilarin cevaplart incelendiginde bu siirecin hayata kattigi olumlu yonler oldugunu ve
Ogretmenlerin bardagin dolu tarafin1 gérmeye calistigini da gérmekteyiz. Bunun ornekleri de agagida
verilmistir.

K-1: “Hayatima etkisi su oldu. Diinyaya bakisim degisti. Zaten sade bir insandim. Simdi
tamamen sadelestim. Okulda sikinti ettigim seylerin onemsiz oldugunu anladim. Psikolojik
olarak degisken bir ruh halindeyim. Kendimi oyalayacak seyler buluyorum. Bu beni
rahatlatyyor. Her sey normallesince cabuk adapte olacagimi diistintiyorum.”

K-8: “Ogrencilerle daha fazla iletisim kurmami sagladi. Ev ortaminda daha kaliteli vakit
gecirmeyi ogrendik.”

K-12: “Kisilerin kendi kendine yetebilmesi donem kazandi. Motivasyon, planli programh
calismayla yeni bilgiler edinebilecegi bir stire¢. Hobilerimin olmasi benim yasantima renk ve
hareket getiriyor. Teknolojiyi etkin olarak kullanabilmenin onemi bir kez daha anlagildi.”

K-19: “Onemsiz gordiigiimiiz giinliik rutinlerin aslinda ne kadar degerli oldugunu ogrendik. Ev
ortamnin gelistirilmesine dair pratigimiz oldu.”
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K-24: “Saghk problemi olusturmasi agisindan kotiiydii her an bulasabilecek olmast ve bu
korkuyla yasamak zorunda olmak... Ama durup dinlenme ice donme sansi olusturdugu icin giizel
bir deneyimdi.”

K-30: “Kendi adima bu donem benim icin gayet iyi gecti. Psikolojik olarak sorun olmadi.
Normalde de evi severim. Egitimin teknoloji yoniiniin birden faal olmast ilk basta zor gibi gelse
de bu donemde en giizel sey uzaktan da egitimin olabileceginin ve istenilirse de faydali
olacagimin kanitlanmast oldu bence. Bu siiregte EBA 'yvi etkin kullanmayt 6grendim. Bu siireg
herkese bir seyler 6gretti diye diisiiniiyorum.”

K-37: “Yiiz yiize egitimin ne kadar kiymetli oldugunu fark ettim.”
K-41: “En énemli seyin saglik oldugunu, yiiz yiize egitimin onemini ve kalitesini anladik.”

K-48: “Giinliik hayatta daha ¢ok sorgulama, daha ¢ok sevdiklerinle vakit gegirme ve saghgin
kiymetini bilme yoniinde etkiledi. Uzaktan egitimin kesinlikle ders tekrart icin daha uygun
oldugunu anladim. Birebir egitimin ¢ok daha faydali, ogrenciyi birgok yoniiyle motive eden bir
egitim oldugunu anladim.”

K-57: “Yiiz yiize egitim disinda da farkly alternatiflerin oldugunun farkina varmak.”
K-60: “Hayatta hi¢ bir seyin sagligimizdan onemli olmadigini daha fazla anladik.”

K-66: “Yiiz yiize egitimin ne kadar onemli oldugunu anladim. Giindelik hayatta kurdugumuz
iletisimlerin bizim icin ne kadar é6nemli oldugunu anladim.”

K-71: “Sabiwr konusunda deneyimim artti. Uzaktan egitim konusunda deneyim sahibi olduk. Yiiz
yiize egitimin avantajinin daha fazla oldugunu gézlemledik.”

Cevaplardan da anlasilacagi iizere 6gretmenler bu siirecte onceliklerini degistirmisler ve sahip olduklari
yasamin ve rutinlerinin ne kadar degerli oldugunu fark etmislerdir. Bu rutinlerin iginde yiiz yiize
egitimin, okul ortaminda 6grenci ve meslektaslari ile bulusabilmenin degeri yadsinamaz. Bu baglamda
katilimeilar, COVID-19 6ncesi sosyal ve mesleki hayatlarindaki 6nemsiz sandiklar1 birgok imkan ve
aliskanliklarin degerini fark ettiklerini, sagligin ve onu korumanin hayattaki en 6nemli sey oldugunu,
uzaktan egitim yoluyla mesleklerinin ve 6grenci iletisiminin devam edebilecegini fakat bunun i¢in
gerekli olan teknolojik bilgi ve ekipman konusunda eksiklerinin farkina vardiklarini dile getirmislerdir.

10. Uzaktan egitim siirecinde dgretmenlerin dgretme motivasyonundaki degisiklikler

Caligmada veri toplama araci olarak kullanilan anketin 20. sorusuna verilen katilimci cevaplari
incelenmis ve COVID-19 ile zorunlu hale gelen uzaktan egitim siirecinin ogretmenlerin 6gretme
motivasyonlarina etkileri ve motivasyonlarinin degisme sebepleri belirlenmeye ¢alisilmistir. Elde edilen
bulgular Tablo.10’da gdsterilmistir.

Tablo.10 Uzaktan egitim siirecinde 6gretmenlerin 6gretme motivasyonundaki degisiklikler

Motivasyonum diistii. Sebepleri: Motivasyonum degigsmedi/artti. Sebepleri:
e uzaktan egitimin yiiz ylize egitim kadar e uzaktan egitime uyum saglama zorunlulugu
verimli olmadig1 kanisi e meslegini her sartta icra etme zorunlulugu
e Ogrencilerin ¢evrimigi derslere ¢ok diigiik e zaman yOnetimini daha rahat yapilabildigi
ylizdeyle katilmalari icin ders hazirligina daha fazla zaman
e uzaktan egitimdeki derslerde 6grenci ayirabilme imkani
tepkilerini gorememe e normal egitime gecildiginde dgrencilerin
e {Ogrencilerin egitime olan ilgisizligi bilgi eksigi olmamasi gerektigi diislincesi

e uzaktan egitimde 6gretmenligin teknolojik ve
psikolojik agilardan ¢ok daha yorucu,
zorlayici olmasi
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Katilimeilarin “COVID-19 siirecinde edindiginiz uzaktan egitim deneyimini de dikkate alarak 6gretme
motivasyonunuzda degisiklikler oldu mu?” seklindeki acik uglu soruya verdikleri cevaplara agsagida
ornekler sunulmus ve bu cevaplar hakkinda degerlendirmeler yapilmistir.

K-3: “Motivasyonum diistii. Yiiz yiize egitim ¢ok daha verimli. Béyle geri doniis alamiyoruz.”

K-5: “Okulun egitim igin ¢ok gerekli oldugunu fark ettik ¢iinkii 6grencilerin motivasyonunu
uzaktan egitim ile saglamak ¢ok zor. Bu durum ogretmen motivasyonunu da etkiliyor.”

K-10: “Motivasyon ¢ok diistii. Yiiz yiize olamamak sikinti. Ogrenciler yeterli katilim
saglamiyoriar.”

K-19: “Yiiz yiize egitim, sinif ortami, derslerde espriler, sosyal ortam... Bunlarin eksikligi
motivasyonumu ¢ok diistirdii.”

K-23: “Etkilesim zayifladigi igin 6gretme motivasyonum diistii ve daha yorucu olmaya basladi.”

’

K-28: “Ogrenci katilimi az oldugu icin ders anlatiminda motive olamadim.’
K-35: “Ogretme hazzi daha diisiik. Déniit alma zayif.”’

K-40: “Bu siire¢ 6gretme motivasyonumu diigtirmiistiir. Yiiz yiize egitimden aldigim memnuniyet
ve etkileri bu stirecten alamadim.”

K-44: “Yiiz yiize egitimde ki sicaklik olmadigr daha esnek oldugu icin motivasyonda ciddi bir
diigtikliik yasandi.”

K-49: “Evet motivasyonum diistii. Online derslerime katilim sayisi ¢ok diisiiktii. Yiiz yiize
egitimde ¢ogu ogrencinin derse ilgisiz oldugunun farkindaydim ama hemen hemen hepsinin
ilgisiz oldugunu fark etmem beni tizdii. Demek ki ne yaparsam yapayim ogrencide istek olmadig
stirece tiim ¢cabalar bosunaymus.”

K-50: “Ogrencilerim uzaktan egitime ¢cok katilmiyorlar. Ornegin 21 kisilik sinifta sadece 1 kisi

’

derse katiliyor bu da motivasyonumu olumsuz etkiliyor.’

K-59: “Oldu elbette motivasyonumuz diistii. Yasamda kalma miicadelesi vermek zorunda kaldik,
insanlarla olan iliskimiz oldukca azaldi ve kaliteli vakit gegirebilecegimiz yerler kapandi. Eve
hapsolmak zorunda kaldik ve tiim bu olumsuzluklar icinde yasam enerjimiz tiikendi.”

Ogretmenlerin cevaplari incelendiginde biiyiik cogunlugunun siirecten olumsuz etkilendigi ve 6gretme
motivasyonlarinda diisiis oldugu goézlenmistir. Bunun sebepleri arasinda 6grenci katiliminin azlig,
Ogrencilerin ilgisizligi ve siirecin getirdigi sosyal hayattaki kisitlamalar en ¢ok 6ne ¢ikan gerekcelerdir.
Katilimcilar, 6gretme motivasyonlarindaki diisiise dair ifadelerinde en ¢ok uzaktan egitimin yiiz yiize
egitim kadar verimli olmadigimi belirtmislerdir. Bunun yan1 sira 6grencilerin ¢evrimigi derslere ¢ok
diisiik yiizdeyle katildiklarini, uzaktan egitimdeki derslerde Ogrenci tepkilerini, mimiklerini ve geri
doniitleri yiliz yiize egitimdeki gibi goremedikleri i¢in O6gretme hazzini yasayamadiklarini, online
derslere katilim zorunlu olmadiginda O6grencilerin egitime ve O6grenmeye olan ilgisizligini fark
ettiklerini, uzaktan egitimde 6gretmenligin hem teknolojik hem de psikolojik olarak ¢ok daha yorucu
oldugunu dile getirmiglerdir.

Bunun yaninda &gretme motivasyonunu kaybetmedigini belirten katilimcilar da bulunmaktadir.
Ornegin;
K-6: “Yani yiiz yiize egitimi tercih ederim. Ama béyle olagan iistii bir durumda boyle imkanlar

olmasi sevindirici. Ogretme motivasyonumda bir degisiklik olmad. Yeter ki 6renci katilsin ve
pandemi sonrast i¢in bilgi eksigi bulunmasin.”

K-13: “Daha yakin, esnek ve kabullenici oldum.”
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K-22: “Evden ¢alismaya alistim. Daha rahat geldi bazi agilardan. Ama 6grenciyi gormeden
ders anlatmak, sadece sesini duymak, mimiklerini anlayamamak beni dersin onlara faydali olup
olmadigint anlamada zorladi.”

K-26: “Dersime sunum seklinde hazirlandim. Bu beni her ders dncesi motive etti.”

’

K-33: “Aymi istek ve sevkle ders isliyorum.’

K-38: “Okulu ve dgrencilerimi ¢ok ozledim. Uzaktan egitim faydali degil. Normal egitim ve
ogretime bir an once baglanmalidir. Ogretme motivasyonum daha ¢cok artt.”

K-42: “Iyi yénde motivasyon sagladi, ancak yiiz yiize 6gretim sart”

K-69: “Zamani degerlendirme agisindan bos ge¢medigini diistiniiyorum ama yeterli oldugunu
diistinmiiyorum.”

Katilimecilarin - bir kismi  yukarida yer verilen, dogrudan alintilarindan goriilebilecegi gibi
motivasyonlarinin degismedigini ya da arttigini beyan etmislerdir. Bu baglamda, uzaktan egitime uyum
saglama ve mesleklerini her sartta icra etme zorunlulugu, siirekli evde olmanin rahatliginin sagladigi
ders hazirligia daha fazla zaman ayirabilme imkani, uzaktan egitimin getirdigi esneklik ve normal
egitime gecildiginde 6grencilerin bilgi eksigi olmamasi diislincesi, katilimeilar1 uzaktan egitime karsi
giidiileyen temel gerekceler olarak ortaya ¢ikmaktadir.

Katilimcilarin anketin agik uglu sorularia verdikleri cevaplarindan anlasilacagi iizere, ani baslayan ve
uzun siire devam eden bu silireg 6gretmenler tarafindan daha 6nce deneyimlenmemis pek cok farkli
tepkiye yol agmistir. Olumsuz etkilerin biiyiik ¢cogunlugu aligsma siirecinin katlanilmasi gereken negatif
etkileri olarak disiiniilebilir. Giinlik aligkanliklarindan, sosyal hayatlarindan, okullarindan,
ogrencilerinden, meslektaslarindan ve en yakin akrabalarindan bile uzak kalmak, evlerinde izole bir
yasama adapte olmak, dgretmenlerin ¢cogunlugu i¢in kaygili, huzursuz edici, bunaltici ve mesleki
anlamda motivasyon disiiriicii bir siire¢ olmustur. Her meslek grubu ya da her farkli 6zellikteki birey
gibi 6gretmenler de siirecin getirdigi degisikliklere adapte olmus ya da olmaya calismislardir. Derslerini,
siniflar1 yerine bilgisayar basinda yapmaya calismislar; 6grencilerini ve onlarin dersteki tepkilerini
goremeden 6gretme-0grenme siireclerini yiiriitmeye ¢aba harcamiglardir. Uzaktan egitimin gerektirdigi
teknolojik bilgileri kavramaya, 6grenmeye ve uygulamaya calisirken bazilari ¢ok zorlanmis ve yiiz yiize
egitimi dort gozle bekler hale gelmisken bazilar1 uzaktan egitimin esnekligini ve her sartta
uygulanabilirligini kesfetmistir.

Sonug¢ ve Oneriler

Bu caligmada, COVID-19 doéneminde uygulanmasi zorunlu hale gelen uzaktan egitim siirecinin
Ogretmenler tarafindan nasil algilandigi ve bu siirecin nasil yiiriitildiigii anlatilmaya calisilmistir.
Katilimcilarin ¢ogunlugunda uzaktan egitimin yiiz yiize egitim gibi basarili olamayacag: diisiincesi
hakim olsa da bu siirecteki en iyi ¢dziim yolu oldugu bilinmektedir.

Uzaktan egitim giinlimiizde genel anlamda teknoloji temelli oldugu i¢in; biitiin 6grencilere erigimin
saglanamamasi, her 6grencinin gerekli teknolojik imkénlara sahip olmamasi ve bazi bolgelerde alt
yapinin yetersiz olmasi 6gretmenler agisindan uzaktan egitimin etkili sekilde kullanilamamasi i¢in bas
etkenler olarak goriilmektedir. Belirtilen olanaklar bakimindan her 6grencinin benzer seviyelerde
olmamasi egitimde firsat esitsizligini ortaya ¢ikarmaktadir (Bennett ve digerleri, 2020). Tiirkiye’de
yapilan calismalarda da uzaktan egitime katilamayan ya da katilmayan 6grenci sayisinin ¢oklugundan
kaynaklanan firsat esitsizliginden ve buna bagli olarak ortaya ¢ikan egitimin niteligindeki diisiisten
bahsedilmistir (Y1lmaz ve digerleri, 2020, s. 25; Arik, 2020; Karadag ve Yiicel, 2020). Uzaktan egitim
siirecine ailelerin de dahil olmalari, canli derslerde 6grencilere gerekli ortami saglayamamalari, ev
ortaminin uygun olmamasi gibi sebeplerden dolay1 uzaktan egitimin yeterli etkinlige ulasamamasinin
sebepleri arasinda ¢aligmaya katilan 6gretmenlerin ortak goriislerini olugturmaktadir.
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Uzaktan egitim siirecinde 6gretmenler ¢cok biiyiik oranda EBA ve Zoom platformlarini kullanmislardir.
Bu platformlarin etkin kullanimi, 6gretmenlerin bilisim teknolojilerine karsi olumlu tutuma sahip
olmalar1 ve bu teknolojileri kullanma becerileri ile dogru orantilidir. Bu da uzaktan egitimin daha
nitelikli olmasini dogrudan etkilemektedir. Ayrica 6gretmenlerin bilisim teknolojilerine karsi tutumlari
branglarina gore farklilagsmaktadir (Can, 2020; Ersoy ve Kavaklioglu, 2020).

Internet baglantisindaki sorunlar, kamera ve ses sistemindeki aksamalar, elektrik kesintileri, EBA’ya
giriste yasanan sorunlar uzaktan egitim konusunda Ogretmenlerin karsilastiklarini belirttikleri bazi
teknoloji temelli problemlerdir. Bu sorunlar literatiirdeki calismalarda da benzer sekilde goriilmektedir
(Asmara, 2020; Dias ve digerleri, 2020; Johnson, 2020; Mohan ve digerleri, 2020). Bu ¢aligmalarda
ozellikle 6gretmen ve dgrencilerin yasadigi internet sorunlarinin ve bunun yaninda canli ders siirelerinin
kisitli olmasinin 6grenmenin yeterli seviyede olmasini engelledigi belirtilmistir. Yapilan bu ¢alismadaki
Ogretmen goriisleri de bu durumu desteklemektedir.

Bu arastirmada elde edilen verilere gore; dgrencilerin ve 6gretmenlerin iletisim kopukluklari, dikkatini
derse verememe, dl¢me ve degerlendirmenin yeterli ve etkili olmamasi, 6devlendirmede ve kontroliinde
yasanan sorunlar, ders kazanimlarinin yeterince aktarilamamasi, siirekli ekrana baginda olma ve ekrana
bakma, salgm siirecinin tetikledigi endise ve korkular uzaktan egitimde 6gretmenlerin, 6grenciler ve
egitimle ilgili yasadiklar1 sorunlar olarak degerlendirilebilir. Yapilan benzer ¢aligmalarda 6gretmen-
ogrenci iletisiminde ve ders kazanimlarinin 6grenciye aktarimi konusunda sorunlar yasandigi (Cakin ve
Akyavuz, 2020), uzaktan egitim siirecinde Ogrencilerin derse olan ilgilerinin azlig1 (Erkoca, 2021)
karsilagilan problemler olarak ifade edilmistir.

Uzaktan egitim en basta ¢evrimici platformlarda bir dersi organize etme, ders icerigini ve ilerleyisini
planlama, 6grencide derse katilim motivasyonunu saglama, 6grenciyi takip etme ve degerlendirme gibi
durumlarda 6gretmenleri zorladig1 ancak zamanla 6gretmenlerin dijital becerilerinin gelistigi ve ders
stireglerini daha verimli hale getirdikleri goriilmiistiir (Karagéz ve Mamur, 2022).

COVID-19 siireci diger herkes gibi 6gretmenleri de psikolojik olarak olumsuz etkilemistir. Sosyal
cevreden uzaklagma ve sosyal izolasyon, hastalanma ve yakinlarm kaybetme korkusu, aligilan yasam
bi¢cimindeki keskin degisiklik ve siirecin bilinmezligi Ogretmenlerin ve oOgrencilerin yasadigi
sikintilardan bazilaridir.

Uzaktan egitimin COVID-19 sonrasinda da yiiz yiize egitim yaninda tamamlayici olarak devam edecegi
ongoriilmektedir. Bu baglamda uzaktan egitimin kalitesinin artirilmasi ve Ogretmenlerin uzaktan
egitimle ilgili sorunlarinin giderilmesi i¢in

e internet altyapisi iyilestirilebilir ve biitiin 6gretmen ve Ogrencilerin internet hizmeti MEB
tarafindan saglanabilir.

e Uzaktan egitimde kullanilan ¢evrimigi platformlar daha kullanish hale getirilebilir.

e Uzaktan egitim igin gerekli cihazlar firsat esitliginin saglanmasi agisindan imkanlari kisitl
ogrencilere temin edilebilir.

e Daha etkin O0lgme ve degerlendirme yapabilmeleri igin O6gretmenlerin egitimler almasi
saglanabilir.

e Ogrencilerin canli derslere katilimini olumsuz olarak etkiledigi tiim 6gretmenler tarafindan dile
getirilen devamsizlik, ders ve sinif gegme ve yazili sinavlar konularinda 6grencilere saglanan
asir1 kolayliklar MEB tarafindan tekrar gézden gegirilebilir.

e Ogretmen ve dgrencilere bu siireci en az hasarla atlatabilmeleri i¢in cevrimici olarak psikolojik
destek verilebilir.
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Abstract

The aim of this study is to examine the relationship between secondary school students'
perceptions of school and their perceptions of school quality of life. Relational survey
model was used in the study. The population of the study consists of 46,566 secondary
Received: 06.05.2022 education students studying in public schools in Sakarya province in the 2021-2022
Accepted: 21.07.2023 academic year, and the sample of the study consists of 207 students studying in 21
Published: 01.11.2023 schools selected from the population through purposeful sampling method. In the data
collection process, two scales were used to determine the relationship between students'
perceptions of school and their perceptions of school quality of life. The first of these
scales is the School Perception scale developed by Ozdemir and Kalayci (2013) and the
second data collection tool is the School Quality of Life scale developed by Sari (2006),
which consists 36 (thirty-six) items and three dimensions. According to the findings, it
was seen that high school students who participated in the research perceived school as
a "Place of Protection and Development". In addition, it was found that they perceived
it as "Home" and "Place of Pressure" respectively; high school students' satisfaction
with school quality was at a medium level and students perceived school experiences
related to teacher- student communication and social activities at a higher level.
According to the findings of the study, the article concludes with recommendations for
students' perceptions of school and school life quality.
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One of the first emotions that children recognize is happiness. Considering that school is the place where
school-age children spend most of their time, the importance of school happiness increases even more.
School children's happiness is the balance of expectations, environmental factors and meeting
psychological needs (Engels, et al., 2004). In the literature, the main factors related to school children's
subjective well-being are conditions such as school climate, peer relationship, teacher-student
relationship, decision-making, reward, punishment, self-esteem, ability to use creativity, applied
curriculum, school environment, health status and safety (Huebner & Gilman, 2006; Konu, et al., 2002;
Tian, 2008; Yucel & Vogt-Yuan, 2016). Students' feeling good during the time they spend at school is
expressed as a positive emotion at school, while experiencing anxiety, sadness and boredom at school
is expressed as a negative emotion at school (Huebner & Gilman, 2006). In this respect, students'
perceptions of their schools are also important. School operates as an important social environment
where children share their beliefs, norms, values and fears for a significant period of their lives; going
to school is a powerful experience and a considerable amount of time is spent at school (Demir, 2007).
However, the school has been so removed from life that it has become a place where experience can
hardly be found in the world when it should be the opposite (Dewey, 2008). Despite all this, schools are
places where not only the cognitive achievements of students but also their affective, social and
psychological development are important. In this context, phenomena such as school culture, school
climate, social relations and school quality of life are important concepts for school happiness, and
school quality of life has attracted the attention of researchers in the literature (Donmez, 2008; Linakyla
& Brunell, 1986; Sari, et al., 2007; Sinclair & Fraser, 2002; Toker Gokce & Bulbul, 2014; Tunc &
Besalti, 2014).
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School quality of life can be taken as children's involvement in school life, their integration into school
life and their general well-being, which is rooted in the more general concept of quality of life. School
satisfaction or dissatisfaction is a cognitive appraisal of the quality of school life, which emphasizes the
importance of students' perspectives in determining the strengths and weaknesses of an educational
system or school (Karatzias, et al., 2001; Mok & Flynn, 2002). School quality of life is considered
important in terms of students' active participation in educational activities, realizing their individual
talents, and revealing and developing their special talents (Boehm & Lyubomirsky, 2008). Based on this
importance, there are studies conducted with students to answer the question of how the school should
be in the literature (Ates, 2016; Aslan & Dogan, 2015; Demirela & Afatb, 2018; Epcacan, et al., 2020;
Kaya, et al., 2014; Ogurlu, et al., 2015), and in this sense, it is important to reveal how students feel
about school together with their perceptions of school quality of life. In this context, answers to the
following questions were sought:

1. What is the level of school perceptions of students studying in secondary education
institutions?

2. Do the school perceptions of secondary school students differ according to their gender, grade
level and school type?

3. Atwhat level are the perceptions of the quality of school life of students studying in secondary
education institutions?

4. Do the perceptions of secondary school students about the quality of school life differ according
to their gender, grade level and school type?

5. What is the relationship between secondary school students' perceptions of school and their
perceptions of school quality of life?

Method
Research Model

The aim of this study is to examine the relationship between students' perceptions of school and their
perceptions of school quality of life. The research is a relational research and relational research is a
research model in which two or more than two variables change together and/or the degree of change is
tried to be determined (Karasar, 2010). Ethics committee approval was obtained for the study, with the
permission of the Sakarya Provincial Directorate of National Education, with the decision of Inonu
University Educational Research Ethics Committee dated 24/02/2022 and numbered 2022/14.

Population and Sample

The population of the study consists of 46,566 secondary school students studying in public schools in
Sakarya province in the 2021-2022 academic year (MoNE, 2022). The sample of the study consists of
207 students studying in 21 schools selected from the population by purposive sampling method. Of the
students in the study group, 119 (57.3%) were female and 88 (43.6%) were male. According to the grade
levels, 51 (25.2%) of the students were 9" grade, 45 (22.3%) were 10" grade, 60 (24.7%) were 11"
grade and 51 (27.6%) were 12" grade. According to the type of school attended by the students, 73
(37.1%) were Anatolian High School students, 60 (27.2%) were Imam Hatip High School students, and
74 (37.6%) were Science High School students.

Data Collection Tools

In the data collection process, two scales were used to determine the relationship between students'
perceptions of school and their perceptions of school quality of life. The first of these scales is the School
Perception scale developed by Ozdemir (2012). The scale consists of 27 (twenty-seven) items and three
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dimensions. The sub-dimensions of the scale are; a place of pressure, a place of protection and
development, and a home. The scale is a 5-point Likert-type scale and the highest score that can be
obtained from the scale is 135, while the lowest score is 27. In Ozdemir's (2012) study, Cronbach's alpha
values were reported as .88 for the dimension of place of protection and development, .85 for the
dimension of place of pressure and .72 for the dimension of nest. As a result of the reliability analysis
conducted by the researcher, Cronbach's Alpha coefficient for the entire scale was found to be .35. The
second data collection tool used in the study was the School Quality of Life scale developed by Sari
(2006), which consists of 36 (thirty-six) items and three dimensions. The six-dimensional scale is a five-
point Likert-type scale and the highest score that can be obtained from the scale is 180, while the lowest
score is 36. As a result of the analyses, it was reported that the scale explained 51.67% of the total
variance and the Cronbach's Alpha coefficient was .85 for feelings towards school, .78 for school
management, .76 for teachers, .65 for students, .53 for social activities and .61 for status. As a result of
the reliability analysis conducted by the researchers, Cronbach's Alpha coefficient for the whole scale
was found to be .92.

Data Analysis

Since 10 of the 217 data collection tools collected from the research sample were considered to be
incomplete and/or inaccurate, 207 data were included in the evaluation. After this stage, the kurtosis and
skewness values of the expressions of the scales for the normality condition were examined and it was
seen that these values were within the limits and it was decided that the normal distribution condition
was met (Tabachnick & Fidel, 2003). In the study, t-test and one-way analysis of variance were
conducted according to the number of groups of demographic characteristics of students' perceptions of
school and perceptions of school quality of life. Pearson correlation analysis was used to determine the
relationship between the variables.

Findings
Mean and Standard Deviation Scores of Students' Perceptions of School

The results of the question "What is the level of school perceptions of students studying in secondary
education institutions?" are shown in Table 1.

Table 1.

Mean and Standard Deviation Scores of Students' Perceptions of School

X Sd
Place of Pressurre 3.51 673
Conservation Development Location 3.74 .954
Home 3.60 .692

When Table 1 is analyzed, it is seen that the high school students who participated in the study mostly
saw the school as a "Protection and Development Place". In addition, it is understoodfrom the research
findings that they perceive it as "Home™ and "Place of Pressure” respectively.

Analysis of Students’ Perceptions of School According to Gender Variable

The results of the independent sample t-test conducted to answer the question "Do students'
perceptionsof school differ according to gender variable?" are presented in Table 2.
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Table 2.
Comparison of Students' Perceptions of School in Terms of Gender Variables

Gender N X Ss t p

Girl 119 3.55 .673

Pl fP 1.36 .143
ace of Pressurre Boy 83 362 626
i irl 11 .62 .954

Conservation Development Gir 9 3.6 95 042 967
Location Boy 88 3.64 .689
Girl 119 3.71 .692

Home 294 .669
Boy 88 3.58 .683

In order to determine whether the students' perceptions of school differed according to gender, it was
first tested whether the variances were homogeneous and the variances were found to be homogeneous
(Levene, Dimension =.015, p=.922; Levene,, Dimension =.183, p=.655; Levene;;, Dimension =.290,
p=.628; Levene Total = .022, p=.952). According to the findings in Table 2 as a result of the t-test, it is
understood that students' perceptions of school do not show a statistically significant difference in terms
of gender variable in all sub-dimensions (p> .05).

Analysis of Students’ Perceptions of School According to Grade Level

One-Way Analysis of Variance (ANOVA) was performed on the data collected to answer the question
"Do students' perceptions of school differ according to grade level?" and the results are shown in Table
3.

Table 3.
Comparison of Students' Perceptions of School in Terms of Class Level Variable

Grade N X SoV SoS sd MS F p Dif.
(1) Grade 9 51 371 Inside G. 4.65 3 1.584
(2) Grade 10 45 3.52 Between G.  224.34 203 .561
Place of (3) Grade 11 60 3.67 Total 229.19 206 2.724 .039* 1-2
Pressurre 4 Grade12 51 3.67
Total 207 3.60
(1) Grade 9 51 3.65 Inside G. 9.70 3 2.935
Conservation (2) Gradel10 45 352  BetweenG. 30791 203 .667
Deve|opment (3) Grade 11 60 3.69 Total 315.61 206 3.726 .010* 2-4
Location (4) Grade 12 51 3.93
Total 207 3.66
(1) Grade 9 51 3.75 Inside G. 7.64 3 2.581
(2) Grade 10 45  3.55 Between G.  217.67 203 542
Home (3)Grade1l 60 369  Total 22451 206 4662 .003* %fl
(4)Grade12 51  3.93
Total 207 3.69
*p< .05

When the findings in Table 3 are analyzed, it is seen that students' perceptions of school differed
statistically significantly in all sub-dimensions according to their grade levels. In order to determine
between which groups this difference was between, it was tested whether the variances were
homogeneous and the variances were found to be homogeneous (Levenel . Dimension =.031, p=.900;
Levenell . Dimension =.255, p=.601; Levenelll . Dimension =.298, p=.602; Levene Total = .041,
p=.771). Tukey HSD test was conducted to find the source of the difference between the groups.
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Accordingly, the difference in the sub-dimension of place of pressure was found to be between 9" grade
students and 10" grade students in favor of 9" grade students; the difference in the sub-dimension of
place of protection and development was found to be between 12" grade students and 10th grade students
in favor of 12" grade students; and the difference in the sub-dimension of place of protection and
development was found to be between 12 grade students and 10th grade students in favor of 12" grade
students. grade in favor of 12th grade students; the difference in the nest dimension was found to be
significant between 9™ grade students and 10th grade students in favor of 9" grade students and between
12" grade students and 10™ grade students in favor of 12" grade students (p< .05).

Analysis of Students' Perceptions of School According to The Type of School They Attend

In order to find an answer to the sub-problem stated as "Do students' perceptions of school differ
according to the type of school they attend?", One-Way Analysis of Variance (ANOVA) was performed
on the data obtained and the results are shown in Table 4.

Table 4.

Comparison of Students' Perceptions of School in Terms of the Type of School They Attend

School Type N X SoV SoS sd MS F p Dif.
(1) Anatolian 73 3.73 Inside G. 10.362 2 5.231
High School
(2) Imam Hatip 60 3.70 Between 219.632 204 .545
Place of High School G. 9.545 000* 13
Pressurre (3y'science 74 339  Total 229.194 206 23
High School
Total 207  3.60
(1) Anatolian 73 3.73 Inside G. 41.736 2 20.918
High School
Conservation (2) Imam Hatip 60 3.95 Between 273.781 204 .682
Development  High School G. 30.627 .000* ;g
Location (3) Science 74 4.04 Total 315.617 206
High School
Total 207  3.66
(1) Anatolian 73 341 Inside G. 29.677 2 14.788
High School
(2) Imam Hatip 60 4.05 Between 194.636 204 .385
Home High School G. 30.658 .000* ;g
() Science 74 3.34 Total 224513 206
High School
Total 207  3.69

*p<.05

When the findings in Table 4 are examined, it is understood that students' perceptions of school show a
statistically significant difference in all sub-dimensions according to the type of school they attend. In
order to determine between which groups this difference was between, it was tested whether the
variances were homogeneous and the variances were homogeneous (Levene, Dimension =.021, p=.635;
Levene,, Dimension =.345, p=.619; Levene;;, Dimension =.252, p=.754; Levener,, = .050, p=.663).
Tukey HSD test was conducted to find the source of the difference between the groups. As a result of the
TukeyHSD test, it was seen that there was a statistically significant difference between Anatolian High
Schoolstudents and Science High School students in favor of Anatolian High School students and
between Imam Hatip High School students and Science High School students in favor of Imam Hatip
High School students in all sub-dimensions (p< .05).

Mean and Standard Deviation Scores of Students’ Quality of Life Perceptions

The results of the question "At what level are the perceptions of students studying in secondary education
institutions on school quality of life?" are shown in Table 5.
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Table 5.

Mean and Standard Deviation Scores of Students’ Quality of Life Perceptions

X Sd
Quality of Life 2.89 573
Student-Student Communication 2.60 .692
Teacher-Student Communication 2.81 .583
School Management 2.60 486
Status 2.43 528
Social Activities 2.77 573
Emotions Towards School 2.41 445

When Table 5 is analyzed, it is seen that the high school students participating in the study have a
medium level of satisfaction with school quality. In addition, it was observed that students perceived
school experiences related to teacher-student communication and social activities at a higher level.

Analysis of Students' Perceptions of Quality of Life According to Gender Variable

The results of the t-test conducted to find an answer to the question Do students' perception of quality
of life differ according to gender variables?" are given in Table 6.

Table 6.

Comparison of Students' Perceptions of Quality of Life in Terms of Gender Variables

Gender N X Ss t p
Girl
Quality of Life 119 2.98 115 1.327 154
Boy 88 2.76 .678
Girl
Student-Student Communication 119 3.00 1.013 1.321 .156
Boy 88 2.76 .955
Girl
Teacher-Student Communication 119 2.98 963 1.347 149
Boy 88 2.76 736
Girl
School Management 119 3.15 985 1.601 134
Boy 88 3.00 791
Girl 119 3.14 .354 *
Status Boy 88 593 666 2.532 .012
. . Girl 119 2.74 976
Social Activities Boy 88 5 62 758 1.200 231
. Girl 119 2.39 .936
Emotions Towards School Boy 88 5 65 944 1.658 .098

*p< .05

In order to determine whether the perception levels of the students regarding the quality of school life
differ according to the gender variable, it was first tested whether the variances were homogeneous and
the variances were found to be homogeneous (Levene, Dimension =.041, p=.700; Levene, Dimension
=.239, p=.681; Levene,, Dimension =.249, p=.678; Levene,, Dimension =.269, p=.581; Levene,
Dimension =.189, p=.678; Levene,, Dimension =.249, p=.669; Levene yy = .032, p=.791). When the
findings in Table 6 areexamined as a result of the t-test, it is seen that the perceptions of the students about
the quality of schoollife do not show a statistically significant difference according to their gender in
general (p> .05), but there is a significant difference in favor of female students in the status sub-
dimension (p< .05).
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Analysis of Students' Perceptions of Quality of Life According to Grade Level

The results of the One-Way Analysis of Variance (ANOVA) conducted to find an answer to the question
expressed as "Does the students' perception of quality of life differ according to the grade level
variables?" are shown in Table 7.

Table 7.

Comparison of Students' Quality of Life Perceptions in Terms of Occupational Class Level Variable

Grade N X SoV SoS sd MS F p Dif.
(1) Grade 9 51 278 Inside G.  9.63 3 2615
(2) Grade 10 45 2.61 Between 273.219 203 .683
Quality of G. - )
Life (3) Grade 11 60 297 Total 281.365 206 3975 .008 24
(4) Grade 12 51 3.11
Total 207 2.3
(1) Grade 9 51 2.73 Inside G. 11.045 3 3.682
Student- (2) Grade 10 45 2.63 Between 383.960 203 .960
Student G. "
Communicati  (3) Grade 11 60 2.98 Total 395.005 206 3.735 010 -4
on (4) Grade 12 51 3.17
Total 207 2.94
(1) Grade 9 51 291 Inside G. 7.266 3 2.322
Teacher-  (2) Grade 10 45 261  Between 327534 203 719
Student G. 2958 .032* 2-4
Communicati  (3) Grade 11 60 298  Total 334700 206
on (4) Grade 12 51 3.08
Total 207 2.3
(1) Grade 9 51 300 InsideG.  17.630 3 5543
(2) Grade 10 45 271 Between  344.977 203 762
School G. - 1-4
Management  (3) Grade 11 60 308 Total 361.608 206 7.328 000 2.4
(4) Grade 12 51 3.37
Total 207 3.08
(1) Grade 9 51 302 Inside G.  9.354 3 2.685
(2) Grade 10 45 275  Between 284748 203 612
G' *
Status (3) Grade 11 60 303 Total 203202 206 3911 .009 -4
(4) Grade 12 51 3.25
Total 207 3.05
(1) Grade 9 51 2.65 Inside G. 4.645 3 1.582
_ (2) Grade 10 45 262  Between 342153 203 755
Social G. 1.749 138 -
Activities  (3) Grade 11 60 291 Total 347.798 206
(4) Grade 12 51 2.75
Total 207 2.69
(1) Grade 9 51 261  Inside G.  3.266 3 1.089
. (2) Grade 10 45 230  Between 354240 203 786
Emotions G.
ngzgrodls (3) Grade 11 60 263 Total 357.606 206 1.229 298 -
(4) Grade 12 51 2.58
Total 207 2.56
*p< .05

When the findings in Table 7 are examined, it is understood that the quality of life perceptions of the
students according to the grade levels show a statistically significant difference in the overall scale and
in the student-student communication, teacher-student communication, school management and status
sub-dimensions [F.503); 3.975; p<.05]. In order to determine between which groups this difference was
between, it was tested whether the variances were homogeneous or not and it was found to be
homogeneous (Levene, Dimension =.060, p=.651; Levene, Dimension =.361, p=.680; Leveney,
Dimension =.359,p=.789; Levene,, Dimension =591, p=.762; Levene, Dimension =.260, p=.765;
Leveney, Dimension =.349, p=.659; Levenery, = .344, p=.785). Tukey HSD test was performed to find
the source of the differencebetween the groups. According to the results, there is a significant difference
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between 10" grade students and 12" grade students in the whole scale, student-student communication,
teacher-student communication and status sub-dimension in favor of 12" grade students (p< .05). In the
school management sub-dimension, there is a statistically significant difference (p< .05) between the
students attending the 12" grade and the students attending the 9" grade and the students attending the
10" grade in favor of the students attending the 12" grade.

Analysis of Students’ Perceptions of Quality of Life According to The Type of School They
Attend

The results of the One-Way Analysis of Variance (ANOVA) conducted to find an answer to the question
"Do students' perception of Quality of Life differ according to the type of school they attend?" are shown
in Table 8.

Table 8.
Comparison of Students' Perceptions of Quality of Life in Terms of the Type of School They Attend

School Type N X  Sov SoS sd MS F p Dif.
(1) Anatolian  High 73 3.17  Inside G. 20.668 2 10.334
School
Quality of (2) Imam Hatip High 60 2.98  Between 260.697 204 .660 15.796 03 i
Life School G. : :
(3) Science High School 74 2.65 Total 281.365 206
Total 207 2.93
(1) Anatolian  High 73 3.23  Inside G. 29.798 2 14.949
Student- School
Student (2) Imam Hatip High 60 3.01 Between 365.107 204 910 . 1-3
Communic  School G. 17.319 .00 2-3
ation (3) Science High School 74 2.60 Total 395.005 206
Total 207 2.94
(1) Anatolian  High 73 3.16  Inside G. 20.597 2 10.298
Teacher- School
Student (2) Imam Hatip High 60 3.03 Between 314.203 204 .684 13.144 000* 1-3
Communic  School G. . . 23
ation (3) Science High School 74 2.65 Total 334.700 206
Total 207 2.94
(1) Anatolian  High 73 3.38  Inside G. 31.610 2 15.755
School School
(2) Imam Hatip High 60 3.15 Between 329.798 204 723 . 1-3
E/tlanageme Schoo_l - G. 19.272 .000 2.3
(3) Science High School 74 2.63  Total 361.608 206
Total 207 3.08
(1) Anatolian  High 73 329 Inside G. 17.083 2 9.542
School
Status (Szgholc)rram Hatip High 60 3.08 (Ba.etween 277.119 204 .689 12,305 000* ;g
(3) Science High School 74 271  Total 293.202 206
Total 207 3.05
(1) Anatolian  High 73 3.00 Inside G. 14.347 2 7.224
School
Social (2) Imam Hatip High 60 2.73  Between 332.351 204 729 9.613 000* 1-3
Activities School G. : : 2-3
(3) Science High School 74 256  Total 347.798 206
Total 207 2.69
(1) Anatolian  High 73 2.63  Inside G. 4.296 2 2.64
. School
E?ﬁ;‘%@s (Sz)h Imam Hatip High 60  2.66 Between 353209 204 781 » 339 29 ]
School C oo_I _ G.
(3) Science High School 74 233  Total 357.606 206
Total 207 2.57
*p< .05
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When Table 8 is examined, it is seen that there is a significant difference between the school type
variable and students' perceptions of quality of life in the overall scale and in the other sub-dimensions
except for the feelings towards school sub-dimension [F. 54 ; 15.796; p< .05]. In order to determine
between which groups this difference was between, it was tested whether the variances were
homogeneous or not and it was found to be homogeneous (Levene, Dimension =.131, p=.771; Leveng,,
Dimension =.362, p=.770; Levene,; Dimension =.262, p=.669; Levene,, Dimension =.362, p=.688;
Leveney Dimension =.385, p=.678; Levene,, Dimension =.193, p=.631; Levene qy, = .232, p=.688).
Tukey HSD test was conducted to find the source of the difference between the groups. Accordingly,
there is a statistically significant difference between the students studying at Science High School and the
studentsstudying at Anatolian High School and Imam Hatip High School in the whole scale and in the
other dimensions except the sub-dimension of feelings towards school (p< .05).

The Relationship Between Students' Perceptions of School and Their Perceptions of
Quality of Life

The results of the correlation analysis conducted to answer the question "Is there a relationship between
students' perceptions of school and their perceptions of quality of life?" are shown in Table 9.

Table 9.

Relationship Between Students' Perceptions of School and the Sub-Dimensions of Quality of Life Scales

1 2 3 4 5 6 7 8 9
1. Place of Pressurre 1 .62* .53* .62* .66* .56* .60* .55* .64*
2.Conservation Development Location 1 .60* .58* .56* .60* .63* .38* .52*
3. Home 1 .65* .66* .62* .68* .65* .64*
4.Student-Student Communication 1 .56* .60* .65* .68* .59*
5.Teacher-Student Communication 1 .61* .55% .58* .69*
7. School Management 1 .65* .39* .62*
7. Status 1 .60* .58*
9. Social Activities 1 .61*
9. Emotions Towards School 1

*p< .05

When Table 9 is examined, significant positive relationships were found at different levels in all sub-
dimensions. In this context, it can be said that there are significant positive relationships at high level
between the sub-dimensions of school perceptions such as place of pressure, place of protection, place
of development and home; there is a significant positive relationship between the home sub-dimension
and all sub-dimensions of the quality of life scale; and there are significant positive relationships at
medium level between the other dimensions of the school perception scale and the other dimensions of
the quality of life scale.

Discussion, Conclusion, and Recommendations

In this study, the relationship between metaphorical perceptions of school and perceptions of school
quality of life of students studying in secondary education institutions was examined. For this purpose,
firstly, the level of students' metaphorical perceptions of school and their perceptions of school quality
of life were determined. It was examined whether their perceptions of school and school quality of life
differed in terms of gender, grade level and school type. In this section, the findings of the research are
discussed and some suggestions are presented. According to the first result of the study, it was observed
that high school students perceived school as a "Place of Protection and Development"”. In addition to
this, it is understood from the research findingsthat they perceive school as "Home" and "Place of
Pressure™ respectively. It can be said that students perceive school as a place of protection and
development and a home for themselves. The findings showthat high school students perceive school as
a more positive place such as a protective, developing and home. In the literature, school is defined as a
reassuring and informative place like home and tree (Gencer, 2021). On the contrary, it is known that
some studies in the literature associate school with negative concepts such as authoritarian and a place
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of pressure (Mahlios & Maxson, 1998; Ozdemir, 2012; Ozdemir & Akkaya, 2013; Yuner & Ozdemir,
2017). In this study, it is seen that high school students perceive school as a place that protects the
individual and supports his/her development. It canbe said that these differences stem from the
participants in the study.

The second result of the study is related to whether high school students' metaphorical school
perceptions differ according to some demographic characteristics. When the results related to students'
perception of school were analyzed, it was seen that students' metaphorical school perceptions did not
show statistically significant differences in all sub-dimensions in terms of gender variable. These results
show that the metaphorical school perceptions of male and female students are similar. This result is
consistent with some studies in the literature (Shah & Shah, 2018). In some similar studies, it is seen
that there are different results. For example, Ozdemir (2012) states that female students perceive school
as a place/space that develops and protects them more than male students, while males perceive school
as a place that puts pressure on them. Similarly, Zierman and Benson (1981) found that female students
perceived school as a less negative place than male students, while Kus and Karatekin (2009) and Manta
et al. (2017) stated that female students violated the rules less than male students. These results show
that female students perceive school as a more positive place and are more compliant as a result. As a
result of the research, it was observed that students’ metaphorical perceptions of school differed
statistically significantly in all sub-dimensions according to the grade levels of the students, and that
students attending the 9th grade perceived school as a place of pressure, while students attending the
12th grade perceived school as a place of protection, development and home. According to these results,
it can be said that students who have just started high school perceive school more negatively as a place
of pressure, whereas students approaching graduation perceive it more positively as a place of
protection, development and home. Similarly, Ozdemir (2012) states that positive views of school
change with the transition from lower to upper grades. These results coincide with the results of the
study. In addition, Berndt (1986) emphasized that as students' grade levels increase, indifference towards
school and disengagement from school occur more. According to the results of the research, it is
understood that students' metaphorical school perceptions show statistically significant differences in
all sub-dimensions according to the type of school they attend. Anatolian High School students
perceived school as a place of pressure, Science High School students as a place of protection and
development, and Imam Hatip High School students as a home. According to these results, it can be said
that Anatolian High School students perceive school more negatively than students in the other two high
school types. Similarly, Ozdemir (2012) states that general high school students perceive school as a
more positive place than Anatolian High School students. It may be recommended to further investigate
the perceptions of Anatolian High School students about school. Because more research is needed to
confirm these results. It is also recommended that qualitative studies be conducted to better understand
the underlying reasons for the negative perceptions of students studying in these high schools.

The third result of the study is related to the level of perception of students in secondary education
institutions about the quality of school life. In the findings of a study examining the general satisfaction
level of students towards school, it is stated that students' views on school satisfaction are divided into
three groups as very low, medium and very high level (Huebner & Gilman, 2006). Similarly, in this
study, it was observed that high school students perceived the quality of school life at a medium level.
According to these results, it can be said that high school students who participated in the study generally
have a positive level of school satisfaction. It can be stated that the results of this research are in line
with the findings of the studies in the literature where students' satisfaction with school life is generally
seen at positive/high level (Argon & Ismetoglu, 2016; Argon & Kosterelioglu, 2009; Elitok Kesici &
Turkoglu, 2012; Linnakyld & Brunell, 1996) and at medium level (Aykit & Baba Ozturk, 2017; Gedik
& Comert, 2018; Sar1, Otunc, & Erceylan, 2007; Selvitopu, 2018). In some studies, it was found that
the general satisfaction level was low (Erden & Erdem, 2013). Linnakyld and Brunell (1996) found that
students' general school satisfaction was stronger than their negative attitudes towards school. The
researchers stated that overall well-being is higher than overall dissatisfaction in Finnish schools and
that most Finnish students experience school as a place that offers many opportunities for learning and
achievement as well as for social development. In particular, they stated that students know the
importance of school for the development of their social identity and that they learn to socialize in these
spaces. Similarly, in this study, it was observed that the students in the sample saw school more as a
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place for developing protection and that their satisfaction with school was generally positive. At the
same time, it can be said that students consider teacher-student communication and social activities at
school more important. In this context, it can be stated that high school students are generally satisfied
with communication with teachers and social activities. In the literature, it is emphasized that teacher-
student interaction is one of the important variables in the quality of school life (Mok & Flynn, 1997),
in addition, classroom atmosphere makes the greatest contribution to students' quality of school life and
students' classroom experience is the most important factor explaining their quality of school life (Mok
& Flynn, 2002). In addition, Doganay and Sar1 (2006) found that students were more satisfied with
identity and social opportunities than classroom environment and opportunities to participate in
decisions. Durmaz (2008) stated that the highest perceived dimension of students' quality of school life
was their feelings towards the school, while the lowest perceived dimension was student-student
communication. Karatzias-Papadioti-Athanasiou, Power, and Swanson (2001b) found that Scottish
students had a higher average school satisfaction than Greek students. The researchers found that Greek
students had the highest school satisfaction in the areas of relationships (relationships with teachers,
other students and friends at school), learning (motivation, progress in learning, critical thinking,
interaction with others) and support (from teachers, friends, other students at school), the lowest in
subjective environmental factors (decoration, technical equipment, distance from home, safety),
teaching style (continuity, depth, integration, timing) personal needs (activities, interests, learning
needs) and curriculum (structure, number of lessons, timetable, class activities); For Scottish students,
higher satisfaction in career (job readiness, new skills, self-awareness), relationships, support and
learning, and lower satisfaction in objective and subjective environment. Similar to these similar
findings in the literature, in this study, it is seen that student-teacher communication and social activities
in the school environment are the most important determinants of high school students' school life
satisfaction.

The fourth result of the study is related to whether high school students' perceptions of school life differ
according to some demographic characteristics. Accordingly, it was seen that the perceptions of male
and female students studying in secondary education institutions regarding school life were generally
similar, and only in the status sub-dimension, female students were more positive than male students. It
can be said that status at school is an important factor determining the quality of school life for female
students. At the same time, Marks (1998) emphasized that female students are generally more satisfied
with their school and their achievements in school, they think more positively about teachers, and those
whose parents are more educated are more satisfied than male students. Mok and Flynn (2002) stated
that female students have a better quality of school life, higher developmental expectations from their
schools and more positive attitudes towards the classroom environment. These results suggest that girls,
on average, have positive experiences with all aspects of school life. But why do girls perceive status as
an important determinant of quality of school life? Further research is recommended to answer this
question. Some similar studies in the literature show that there is no difference in terms of gender (Daly
& Defty, 2001; Donmez, 2018; Gedik & Comert, 2018; Sari, et al., 2007; Selvitopu, 2018). In this
respect, the results are consistent with the literature. Apart from these, there are studies in the literature
in which girls' and boys' perceptions of school quality of life are different and girls' school satisfaction
is found to be higher than boys (Bourke & Smith, 1989; Doganay & Sar1, 2006; Durmaz, 2008; Erden
& Erdem, 2013; Eris & Anil, 2012; Hunt-Sartori, 2007; Inal, 2009; Karatzias, et al., 2002; Kong, 2008;
Malin & Linnakyld, 2001; Marks, 1998; Mok & Flynn, 2002; Selvitopu, 2018). It can be said that the
differences between these results are due to the research samples.

In the study, it was examined whether students' perceptions of school life differed according to the grade
level they attended. In the findings, it was seen that the satisfaction perceptions of students studying in
secondary education institutions differed with the grade level they attended. It can be said that 12th
grade students' perceptions of the quality of school life are more positive. This is because the higher the
grade level of the students in secondary education, the higher their perceptions of satisfaction with
school; peer communication, teacher relations, status and relations with school administration are
important components of school life. It can be said that the fact that senior high school students have
more school experiences is determinative in the prominence of these factors that determine their
perceptions of school life quality. This finding coincides with the findings of the study conducted by
Sari et al. (20007) in the literature. In addition, in some studies in the literature, it was found that students
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studying in lower grades were more satisfied with their schools (Bilgic & Sari, 2010; Bourke &
Frampton, 1992; Durmaz, 2008; Elitok Kesici, 2010; Erden & Erdem, 2013; Gedik & Comert, 2018;
Selvitopu, 2018) or there was no difference (Donmez, 2018; Karalar, Oksuz, & Baba Ozturk, 2017).

In the study, it was examined whether students' perceptions of school life differed according to school
type. In the findings, it was seen that there was a significant difference between the type of school
attended by students studying in secondary education institutions and their perceptions of school life
quality in peer communication, teacher communication, relations with school administration, status and
social activities. It is understood that the important determinants of Anatolian and Imam Hatip High
School students' perceptions of school quality of life are peer communication, teacher communication,
relations with school administration, status and social activities. It can be said that these factors are more
determinant in their school life than Science High School students. As a result, it can be said that students
studying at Anatolian High School and Imam Hatip High School perceive the quality of school life more
positively than students studying at Science High School. The results of the research are similar to the
literature. Because similarly, Gedik and Comert (2018) stated that the perceptions of General High
School students regarding the level of school quality of life differ significantly in the dimensions of
feelings towards school, school management and student-student communication according to school
type, and Durmaz (2008) stated that there is a difference in favor of Anatolian High School students in
the dimensions of student-student communication and feelings towards school according to school type.
Marks (1998) stated that only a small part of the differences in students' attitudes towards school life is
due to school differences.

Finally, the relationship between secondary school students' metaphorical perceptions of school and
their perceptions of school quality of life was examined. As a result, it was observed that there was a
significant positive relationship between students' perception of school as a home and peer
communication, teacher communication, school management, status, social activities and positive
feelings towards school. In addition, it was determined that there were moderate and positively
significant relationships between students' metaphorical perception of school as a place of pressure and
protection development sub-dimensions and their perceptions of student-student communication,
teacher-student communication, school management, status, social activities and their feelings towards
school. In this study, it was seen that the school was perceived as a place for developing protection. In
addition, a high level positive relationship was found between the home sub-dimension of school and
all sub-dimensions of school life quality. According to these results, it can be said that students'
communication with peers and teachers, school administration's approach to students, the presence of
social activities at school, status perceptions and positive feelings towards school are important
determinants of students' perception of school as a "home". Mok and Flynn (2002) stated that students
with higher expectations from their schools in terms of academic, professional and personal
development have more positive attitudes towards the classroom environment than students with lower
development expectations. Thus, they emphasized that students with more positive attitudes towards the
classroom environment have a higher quality of school life than students with less positive attitudes
towards the classroom environment. In this study, it can be stated that students who perceive school as
a home environment are generally satisfied with the processes in the school environment and perceive
their school experiences as higher quality. As a result, it can be suggested that peer communication at
school should be supported, teachers' and school administration's communication with students should
be constructive, duties and responsibilities should be determined to increase the status of students within
the school, and more social activities should be included in and outside the school to increase students'
commitment to school. At the same time, it is understood in the research that students are satisfied with
peer communication at a low level. For this reason, it may be recommended to conduct more research
on students' communication experiences with their peers, school management practices and improving
their status within the school. In addition, which school experiences are students more satisfied with or
for which reasons are they dissatisfied with their school experiences? Again, how can students' quality
of school life be improved? These are some of the questions that require further research and analysis.
In this respect, more research is needed to find answers to these questions. In particular, qualitative
research is recommended to reveal the reasons for these experiences. Qualitative research can be
designed in the context of these questions. Further research can be conducted with different samples to
confirm the findings of this study.
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Arastirma Makalesi
Ortaogretim Kurumlarindaki Ogrencilerin Okul

Algilari ile Okul Yasam Kalitesi Algilarimin Incelenmesi

Umit Dogan®, Seyfettin Abdurrezzak?

Ozet

Bu arastirmanin amact ortadgretim kurumlarindaki égrencilerin okul

algilart ile okul yasam kalitesi algilar: arasindaki iliskiyi incelemektedir.

Arastirmada iliskisel tarama modeli kullanilmistir. Arastirmanin evreni

2021-2022 egitim ogretim yilinda Sakarya ili kamu okullarinda egitim
Makale Hakkinda goren 46.566 ortacgretim ogrencisinden olusmakta olup arastirmanin

orneklemi ise evrenden amacgl drneklem yontemi ile se¢ilmis 21 okulda
Gond. Tarihi: 06.05.2022 egitim goren 207 oOgrenciden olusturmaktadir. Verilerin toplanma
Kabiil Tarihi: 21.07.2023  girecinde ogrencilerin okul algilar ile okul yasam kalitesi algilar
Yaymn Tarihi: 01.11.2023  arasindaki iliskiyi belirlemek igin iki tane olgek kullamimistir. Bu

olceklerden birincisi Ozdemir ve Kalayct (2013) tarafindan gelistirilen

Okul Algis1 6l¢egidir ikinci veri toplama aract ise Sart (2006) tarafindan

gelistirilmis olan gelistirmis oldugu 36 (otuz alti) maddeden ve ii¢

Anahtar Kelimeler boyuttan olusan Okul Yasam Kalitesi olcegidir. Arastirma bulgularina
Okul algist gore arastirmaya katilan lise 6grencilerinin okulu daha ¢ok “Koruma
Okul yasam kalitesi Gelistirme Yeri” olarak algiladiklar: goriilmiistiir. Bunun yaninda

E3)

Ogrenci algist swraswyla “Yuva” ve “Baski Yeri” olarak algiladiklar:, arastirmaya
katilan lise 6grencilerinin okul kalitesi memnuniyetlerinin orta diizey
oldugu ve dgrencilerin 6gretmen-ogrenci iletisimi ve sosyal etkinliklere
iliskin ~ okul  yasantilarim  daha  yiiksek  diizeyde  algiladiklar
bulgulanmistir. Arastirma bulgularina gore makale sonunda égrencilerin
okul algilari ve okul yasam kalitelerine yonelik éneriler sunulmustur.
Dogan, U. & Abdurrezzak, S. (2023). Examining secondary school
students’ perceptions on school and school quality of life. MSKU Journal
Education, 10(2), 179-193. DOI: 10.21666/muefd.1113409

Atif icin:

Cocuklarin tanidig1 ilk duygulardan birisi mutluluktur. Okul ¢agindaki ¢ocuklarm en fazla zaman
gecirdikleri mekanin okul oldugu géz 6niinde bulunduruldugunda okul mutlulugunun 6nemi bir kat daha
artmaktadir. Okul cocuklarinin mutlulugu; beklentiler, ¢evresel faktorler ve psikolojik ihtiya¢larin
karsilanmasinin dengesidir (Engels, vd., 2004). Alanyazinda okul cocuklariin 6znel iyi oluslar1 ile ilgili
temel faktorlerin; okul iklimi, akran iliskisi, 6gretmen-6grenci iliskisi, karar verme, 6diil, ceza, benlik
saygis, yaraticilig1 kullanabilme, uygulanan 6gretim programi, okul ¢evresi, saglik durumu ve giivenlik
gibi kosullar oldugu seklindedir (Huebner ve Gilman, 2006; Konu, vd., 2002; Tian, 2008; Yucel ve
Vogt-Yuan, 2016). Ogrencilerin okulda gecirdikleri zaman diliminde kendilerini iyi hissetmeleri, okulda
olumlu duygu olarak ifade edilmekte iken okulda kaygi, iiziintii yagamalar1 ve okulda sikilmalar1 okulda
olumsuz duygu olarak ifade edilmektedir (Huebner ve Gilman, 2006). Bu bakimdan 6grencilerin
okullarina iligkin algilart da 6nem arz etmektedir. Okul, ¢ocuklarin yasamlarinin 6nemli bir zaman
diliminde inan¢larini, normlarini, degerlerini ve korkularini paylastiklar: 6nemli bir sosyal ¢evre olarak
faaliyet gostermektedir; okula gitmek giiclii bir deneyimdir ve dikkate deger bir zaman biitiinii okulda
harcanir (Demir, 2007). Ancak okul hayattan o kadar uzak tutulmustur ki, tam tersi olmas1 gerekirken
diinyada deneyimin giigliikle bulunabildigi bir yer haline gelmistir (Dewey, 2008). Tiim bunlara ragmen
okullar; 6grencilerin sadece biligsel basarilarinin degil ayn1 zamanda duyussal, sosyal ve psikolojik
gelisimlerinin de dnemsendigi yerlerdir. Bu kapsamda okul kiiltiirii, okul iklimi, sosyal iligkiler ve okul
yasam kalitesi gibi olgular okul mutlulugu i¢in 6nemli kavramlardir ki alanyazinda okul yasam kalitesi
arastirmacilar tarafindan da ilgi gérmistiir (D6nmez, 2008; Linakyla ve Brunell, 1986; Sar1, vd., 2007;
Sinclair ve Fraser, 2002; Toker Gokce ve Biilbiil, 2014; Tung ve Besalti, 2014).

1 Sakarya Provincial Directorate of National Education — doganumit18@hotmail.com- ORCID No:0000-0002-8144-9744
2 Edirne Provincial Directorate of National Education — srezzak@hotmail.com- ORCiD No:0000-0001-9892-7506
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Okul yasam kalitesi; ¢ocuklarin okul yasamina karismalari, okul yasamu ile biitiinlesmeleri ve genel iyi
olma hali olarak aliabilir ki okul yasam kalitesinin kokeni daha genel bir anlam tasiyan yagsam kalitesi
kavramia dayanmaktadir. Okul tatmini veya tatminsizligi bilissel manada okul yasam kalitesine bir
takdir bicme durumudur ve bu durum bir egitim sisteminin veya okulun gii¢lii/zayif yonlerini
belirlemede 6grencilerin bakig agilarinin énemine vurgu yapmaktadir (Karatzias, vd., 2001; Mok ve
Flynn, 2002). Okul yasam kalitesi &grencilerin, etkin olarak egitim dgretim faaliyetlerine katilmasi,
bireysel yeteneklerinin farkina varmasi ve 6zel yeteneklerinin ortaya ¢ikarilarak gelistirilmesi agisindan
onemli goriilmektedir (Boehm ve Lyubomirsky, 2008). Bu 6neme istinaden alanyazinda okul nasil
olmalidir sorusuna cevap bulmaya yonelik 6grencilerle yapilmis arastirmalar mevcut olup (Ates, 2016;
Aslan ve Dogan, 2015; Demirela ve Afatb, 2018; Epcacan, vd., 2020; Kaya, vd., 2014; Ogurlu, vd.,
2015) bu anlamda 6grencilerin okul hakkinda ne hissettiklerini okul yasam kalitesi algilariyla birlikte
ortaya koymak dnemlidir. Bu kapsamda asagidaki sorulara yanit aranmistir:

1) Ortadgretim kurumlarinda 6grenim goren dgrencilerin okul algilart ne diizeydedir?

2) Ortadgretim kurumlarinda 6grenim goren 6grencilerin okul algilar1 onlarin cinsiyet, devam
ettikleri sinif diizeyi ve okul tiiriine goére farklilik gdstermekte midir?

3) Ortadgretim kurumlarinda 6grenim goren Ogrencilerin okul yasam kalitesi algilart ne
diizeydedir?

4) Ortadgretim kurumlarinda 6grenim goren dgrencilerin okul yasam kalitesine iliskin algilar
onlarin cinsiyet, devam ettikleri sinif diizeyi ve okul tiirline gore farklilik gostermekte midir?

5) Ortadgretim kurumlarinda 6grenim goéren Ogrencilerin okul algilart ve okul yasam kalitesi
algilar1 arasinda nasil bir iligki vardir?

Yontem
Arastirmanin Modeli

Bu aragtirmanin amaci 6grencilerin okul algilart ile okul yasam kalitesi algilar1 arasindaki iligkiyi
incelemektedir. Arastirma iligkisel bir arastirma olup iligkisel aragtirma iki veya ikiden fazla degiskenin
birlikte degisimi ve/veya degisimin derecesinin belirlenmeye ¢alisildig arastirma modelidir (Karasar,
2010). Arastirmaya igin Sakarya Il Milli Egitim Miidiirliigii’nden arastirma izni ile Indnii Universitesi
Egitim Arastirmalar1 Etik Kurulu’nun 24/02/2022 tarih ve 2022/14 sayili karan ile etik kurul onay1
almmustir.

Evren ve Orneklem

Arastirmanin evreni 2021-2022 egitim 6gretim yilinda Sakarya ili kamu okullarinda egitim goren 46.566
ortaggretim 6grencisinden olugmaktadir (MEB, 2022). Arastirmanin 6rneklemi ise evrenden amagh
orneklem yontemi ile se¢ilmis 21 okulda egitim goéren 207 6grenciden olusturmaktadir. Caligma
grubunu olusturan &grencilerin 119’u (% 57.3) kiz, 88’si (% 43.6) erkektir. Simif diizeylerine gore
ogrencilerin, 51’1 (% 25.2) 9. siif, 45’1 (% 22.3) 10. sinif, 60’1 (% 24.7) 11. siif ve 51’inin (% 27.6)
12. Smif oldugu goriilmektedir. Ogrencilerin devam ettikleri okul tiiriine gére dgrencilerin 73’1 (% 37.1)
Anadolu Lisesi, 60’1 (% 27.2) Imam Hatip Lisesi, 74’ii (% 37.6) ise Fen Lisesi 6grencisidir.

Veri Toplama Araclarn

Verilerin toplanma stirecinde 6grencilerin okul algilari ile okul yasam kalitesi algilar1 arasindaki iligkiyi
belirlemek icin iki tane dlgek kullanilmistir. Bu dlgeklerden birincisi Ozdemir (2012) tarafindan
gelistirilen Okul Algisi dlgegidir. Olgek 27 (yirmi yedi) madde ve ii¢ boyuttan olusmaktadir. Olcegin alt
boyutlari; baski kurma yeri, koruma gelistirme yeri ve yuva seklindedir. Olgek 5°li likert tipi gelistirilmis
olup olgekten alinabilecek en yiiksek puan 135 iken, en diisiik puan ise 27’dir. Ozdemir’in (2012)
gergeklestirdigi caligmasinda Cronbach alfa degerleri koruma gelistirme yeri boyutu igin .88, baski yeri
boyutu i¢in .85 ve yuva boyutu i¢in .72 olarak rapor edilmistir. Arastirmaci tarafindan gergeklestirilen
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giivenirlik analizi neticesinde dlgegin tamami i¢in Cronbach’s Alfa katsayisi .35 olarak bulunmustur.
Caligmada kullanilan ikinci veri toplama araci ise Sar1 (2006) tarafindan gelistirilmis olan gelistirmig
oldugu 36 (otuz alt1) maddeden ve ii¢ boyuttan olusan Okul Yasam Kalitesi 6lgegidir. Alt1 boyutlu 6lgek
besli likert tipi gelistirilmis ve dlgekten alinabilecek en yiiksek puan 180 iken, en diisiik puan ise 36’dir.
Analizler sonucunda Slgegin toplam varyansin %51.67’sini agikladigi, Cronbach’s Alfa katsayisinin
okula yonelik duygular i¢in .85, okul yonetimi boyutu i¢in .78, 6gretmenler boyutu i¢in .76, 6grenciler
boyutu i¢in .65, sosyal etkinlikler boyutu i¢in .53, statii alt boyutu i¢in ise .61 olarak bulgulandig1
raporlanmistir. Arastirmacilar tarafindan gerceklestirilen giivenirlik analizi neticesinde dl¢egin tamami
icin Cronbach’s Alfa katsayis1 .92 olarak bulunmustur.

Verilerin Analizi

Arastirmanin 6rnekleminden toplanan 217 veri toplama aracinin 10’unun eksik ve/veya hatali oldugu
degerlendirildiginden 207 veri degerlendirmeye alinmistir. Bu asamadan sonra normallik kosulu igin
6lceklere ait ifadelerin basiklik ve carpiklik degerleri incelenip ve bu degerlerin sinirlar i¢inde oldugu
goriilerek normal dagilim kosulunun saglandigina karar verilmistir (Tabachnick ve Fidel, 2003).
Arastirmada 6grencilerin okul algilar ile okul yasam kalitesi algilarinin demografik 6zelliklerinin grup
sayilarina gére uygun olan t-testi ve tek yonlii varyans analizi yapilmistir. Degiskenler arasindaki iliskiyi
belirlemek amaciyla ise Pearson korelasyon analizi kullanilmistir.

Bulgular

Ogrencilerin Okul Algilarina iligkin Ortalama ve Standart Sapma Puanlari

“’Ortadgretim kurumlarinda 6grenim goren Ogrencilerin okul algilari ne diizeydedir?’’ sorusunun
sonuglar1 Tablo 1’de goriilmektedir.

Tablo 1.

Osrencilerin Okul Algilarina Iliskin Ortalama ve Standart Sapma Puanlar

Boyutlar X Ss

Baski1 Yeri 3.51 .673
Koruma Gelistirme Yeri 3.74 .954
Yuva 3.60 .692

Tablo 1 incelendiginde aragtirmaya katilan lise 6grencilerinin okulu daha ¢ok “Koruma Gelistirme Yeri”

olarak (X = 3.74) algiladiklar1 gériilmiistiir. Bunun yaminda sirasiyla “Yuva” ve “Baski Yeri” olarak
algiladiklar aragtirma bulgularindan anlasilmaktadir.

Ogrencilerin Okul Algilarimin Cinsiyet Degiskenine Gére Analizi

“Qgrencilerin okul algilari, cinsiyet degiskenine gore farklilik gostermekte midir?”’ sorusuna yanit
bulmak amaciyla yapilan bagimsiz drneklem t-testi sonuglar1 Tablo 2’te goriilmektedir.
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Tablo 2.
Osrencilerin Okul Algilarinin Cinsiyet Degiskeni A¢isindan Karsilagtirilmast
Boyutlar Cinsiyet N X Ss t p
Kiz 119 3.55 .673
Baski Yeri 1. A4
e e Erkek 88 3.62 626 30 3
Kiz 119 3.62 .954
K Gelisti Yeri .042 967
oruma befistme T Erkek 88 3.64 689
Kiz 119 3.71 .692
Yuva 294 .669
Erkek 88 3.58 .683

Ogrencilerin okul algilarinin, cinsiyet degiskenine gore farklilik gosterip gdstermedigini belirlemek igin
once varyanslarin homojen olup olmadigi test edilmis ve varyanslarin homojen oldugu (Levene). poyut
=.015, p=.922; Leveney;. goyut =.183, p=.655; Leveney. goyut =.290, p=.628; Leveneropiam = .022, p=.952)
belirlenmistir. Gergeklestirilen t-testi sonucunda Tablo 2’te yer alan bulgulara gore, dgrencilerin okul
algilar1 tiim alt boyutlarda cinsiyet degiskeni agisindan istatistiksel olarak anlamli farklilik gostermedigi
anlasiimaktadir (p> .05).

Ogrencilerin Okul Algilarinin Simf Diizeyine Gore Analizi

“Qgrencilerin okul algilari, siif diizeyine gore farklilik gdstermekte midir?>’ sorusuna yanit bulmak
amaciyla toplanan veriler lizerinden Tek Yonlii Varyans Analizi (ANOVA) yapilmis ve sonuglar Tablo
3’de gosterilmistir.

Tablo 3.
Osrencilerin Okul Algilar: Sinif Diizeyi Degiskeni A¢isindan Karsilastirilmast

Boyutlar Smf Diizeyi N X V. K. K.T. sd KO F p Fark
(D) 9. simf 51 371  Glgi 4.65 3 1.584
(2) 10. simif 45 3.52  G.arast 22434 203 .561
Baski Yeri  (3) 11. simf 60 3.67 Toplam 229.19 206 2724 .039* 1-2
(4) 12. simf 51 3.67
Toplam 207  3.60
(1) 9. simf 51 365  G.gi 9.70 3 2.935
Koruma (2) 10. simif 45 352  G.arasi 307.91 203 .667
Geligtirme ~ (3) 11. smuf 60 3.69  Toplam 315.61 206 3.726  .010* 2-4
Yeri (4) 12. simif 51 3.93
Toplam 207  3.66
(D) 9. simf 51 375  Glgi 7.64 3 2.581
(2) 10. simif 45 3.55 G.arast 217.67 203 .542
Yuva (3) 11. simif 60 3.69  Toplam 22451 206 4662  .003* ;:‘21
(4) 12. simf 51 3.93
Toplam 207  3.69
*p< .05

Tablo 3°de yer alan bulgular incelendiginde; 6grencilerin sinif diizeylerine gore, d6grencilerin okul
algilarmin tiim alt boyutlarda istatistiksel olarak anlamli bigimde farklilik gosterdigi goriillmektedir. Bu
farkin hangi gruplar arasinda oldugunu belirlemek i¢in varyanslarin homojen olup olmadigi test edilmis
ve varyanslarin homojen oldugu (Levene. goyut =.031, p=.900; Leveney. goyut =.255, p=.601; Leveney,.
Boyut =298, p=.602; Levenetopiam = .041, p=.771) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak
icin Tukey HSD testi yapilmistir. Buna gore; baski yeri alt boyutundaki farkin, 9. Sinifa devam eden
ogrencilerle 10. sinifa devam edendgrenciler arasinda 9. siifa devam eden 6grenciler lehine; koruma
gelistirme yeri alt boyutundaki farkin, 12. smifa devam eden &grencilerle 10. sinifa devam eden
ogrenciler arasinda 12. siifa devam eden dgrenciler lehine; yuva boyutundaki farkin ise 9. sinifa devam
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eden 6grencilerle 10. sinifa devam eden 6grenciler arasinda 9. siifa devam eden 6grenciler lehine ve
12. smifa devam eden Ggrenciler ile 10. sinifa devam eden &grencilerle arasinda 12. sinifa devam
edenodgrenciler lehine anlamli oldugu belirlenmistir (p< .05).

Ogrencilerin Okul Algilarinin Devam Ettikleri Okul Tiirii Degiskenine Gore Analizi

“Ogrencilerin okul algilari, devam ettikleri okul tiirii degiskenine gore farklilik gdstermekte midir?”’
seklinde ifade edilen alt probleme yanit bulmak amaciyla, elde edilen veriler lizerinden Tek Y onlii
Varyans Analizi (ANOVA) yapilmis ve sonuglar Tablo 4’te gosterilmistir.

Tablo 4.

Ogsrencilerin Okul Algilart Devam Ettikleri Okul Tiirii Degiskeni Acisindan Karsilastirilmast

Boyutlar  Okul N X V.K K.T. sd KO F p Fark
Tiirii

1) 73 3.73 G.ci 10.362 2 5.231

Anadolu

Lisesi

(2) imam 60 3.70 G.arast 219.632 204 545

Hatip 9.545 .000*
Lisesi

(3) Fen 74 3.39 Toplam 229.194 206

Lisesi

Toplam 207  3.60

Baski
Yeri

1-3
2-3

1) 73 3.73 G.gi 41.736 2 20.918

Anadolu

Lisesi
Koruma (2)imam 60 395 G.aras1 273.781 204 .682
Gelistirme Hatip 30.627  .000*
Yeri Lisesi

(3) Fen 74 4.04 Toplam 315.617 206

Lisesi

Toplam 207 3.66

2-3

(1) 73 341 Gugi 29.677 2 14.788
Anadolu
Lisesi
(2)Imam 60  4.05 G.arast 194.636 204 .385
Yuva Hatip 30.658  .000*
Lisesi
(3) Fen 74 3.34 Toplam 224513 206
Lisesi
Toplam 207  3.69

1-3
2-3

*p<.05

Tablo 4’te yer alan bulgular incelendiginde; 6grencilerin okul algilari tiim alt boyutlarda devam ettikleri
okul tiiriine gore istatistiksel olarak anlamli farklilik gosterdigi anlasilmaktadir. Bu farkin hangi gruplar
arasinda oldugunun tespiti i¢in varyanslarin homojen olup olmadig: test edilmis ve varyanslarin
homojen oldugu (Levene. goyut =.021, p=.635; Leveney. soyut =.345, p=.619; Levene. goyut =.252, p=.754;
Leveneropiam = .050, p=.663) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak amaciyla Tukey HSD
testi yapilmistir. Tukey HSD testi sonucunda; tiim alt boyutlarda Anadolu Lisesi 0grencileri ile Fen
lisesi 6grencileri arasinda Anadolu Lisesi dgrencileri lehine ve Imam Hatip Lisesi dgrencileri ile Fen
lisesi 6grencileri arasinda Imam Hatip Lisesi 6grencileri lehine istatistiksel olarak anlamli bir fark
oldugu goriilmiistiir (p< .05).
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Ogrencilerin Yasam Kalitesi Algilarina iliskin Ortalama ve Standart Sapma Puanlar1

“’Ortadgretim kurumlarinda 6grenim goren 6grencilerin okul yasam kalitesi algilar1 ne diizeydedir?”’

sorusunun sonuglari Tablo 5’te goriilmektedir.

Tablo 5.

Osrencilerin Yasam Kalitesi Algilarina Iliskin Ortalama ve Standart Sapma Puanlar

Boyutlar X Ss

Yasam Kalitesi 2.89 573
Ogrenci-Ogrenci Iletisimi 2.60 .692
Ogretmen-Ogrenci Iletigimi 2.81 .583
Okul Yonetimi 2.60 .486
Statii 243 528
Sosyal Etkinlikler 2.77 573
Okula Yo6nelik Duygular 241 445

Tablo 5 incelendiginde arastirmaya katilan lise 6grencilerinin okul kalitesi memnuniyetlerinin orta
diizey oldugu goriilmektedir. Ayrica 6grencilerin 6gretmen-6grenci iletisimi ve sosyal etkinliklere
iliskin okul yasantilarin1 daha ytiksek diizeyde algiladiklar goriilmiistiir.

Ogrencilerin Yasam Kalitesi Algilarinin Cinsiyet Degiskenine Gore Analizi

“QOgrencilerin, yasam kalitesi algis1 cinsiyet degiskenlerine gore farklilk gostermekte midir?”’

seklindeki soruya yanit bulmak amaciyla yapilan t-testi sonuglar1 Tablo 6’de yer almaktadir.

Tablo 6.

Ogrencilerin Yasam Kalitesi Algilarinin Cinsiyet Degiskeni A¢isindan Karsilastirilmast

Boyutlar Cinsiyet N X Ss t p
Kiz
Yasam Kalitesi 119 2.98 775 1.327 154
Erkek 88 2.76 .678
.. . . Kiz
Ogrenci-Ogrenci lletisimi 119 3001013 1.321 156
Erkek 88 2.76 955
.. . . Kiz
Ogretmen-Ogrenci Iletigimi 119 2.98 963 1.347 149
Erkek 88 2.76 736
Kiz
Okul Y6netimi 119 3.15 985 1.601 134
Erkek 88 3.00 791
" Kiz 119 3.14 354 «
Statd Erkek 88 2093 .66 o2 012
- Kiz 119 2.74 976
Sosyal Etkinlikler Erkek 38 5 62 758 1.200 231
o 1 Kiz 119 2.39 .936
Okula Yonelik Duygular Erkek 88 2 65 944 1.658 .098
*p< .05

Ogrencilerin okul yasam kalitesine iliskin alg1 diizeylerinin cinsiyet degiskenine gore farklilik gdsterip
gostermedigini belirlemek i¢in dnce varyanslarin homojen olup olmadig test edilmis ve varyanslarim
homojen oldugu (Levene) goyut =.041, p=.700; Leveney goyut =.239, p=.681; Levene . goyut =.249, p=.678;
Leveney. soyut =.269, p=.581; Leveney. soyut =.189, p=.678; Levenev:. soyut =.249, p=.669; Leveneropiam =
032, p=.791) belirlenmistir. Gergeklestirilen t-testi sonucunda Tablo 6’de yer alan bulgular
incelendiginde; 6grencilerin okul yasam kalitesine iligkin algilarinin, genel olarak cinsiyetlerine gore
istatistiksel olarak anlamli farklilik gostermedigi (p> .05) yalnizca statii alt boyutunda kiz 6grenciler

lehine anlamli bir farklilik oldugu (p< .05) goriilmektedir.
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Ogrencilerin Yasam Kalitesi Algilarinin Simif Diizeyine Gore Analizi

“Qgrencilerin, yasam kalitesi algis1 simf diizeyi degiskenlerine gore farklilik gdstermekte midir?”’
seklinde ifade edilen soruya yanit bulmak amaciyla yapilan Tek Yonlii Varyans Analizi (ANOVA)
sonuglar1 Tablo 7’de gosterilmistir.

Tablo 7.

Osrencilerin Yasam Kalitesi Algilarinin Mesleki Sumif Diizeyi Degiskeni Acisindan Karsilastirilmasi

Boyutlar Sinif Diizeyi N X V. K. K.T. sd KO F p Fark
(1) 9. simif 51 2.78 G.lci 9.63 3 2.615
Yasam (2) 10. simf 45 2.61 G. arasi 273.219 203 .683
Kalitesi (3) 11. simf 60 2.97 Toplam 281.365 206 3.975 .008* 2-4
(4) 12. siif 51 3.11
Toplam 207 2.93
(1) 9. smif 51 2.73 G.lgi 11.045 3 3.682
Ogrenci- (2) 10. sif 45 2.63 G. arast 383.960 203 .960
Ogrenci (3) 11. simf 60 2.98 Toplam 395.005 206 3.735 .010* 2-4
Tletisimi (4) 12. simf 51 3.17
Toplam 207 2.94
(1) 9. simif 51 291 G.lgi 7.266 3 2.322
Ogretmen- (2) 10. simf 45 2.61 G. arasi 327.534 203 719
Ogrenci (3) 11. smuf 60 2.98  Toplam 334.700 206 2.958 .032* 2-4
lletisimi (4) 12. simf 51 3.08
Toplam 207 2.93
(1) 9. siuf 51 3.00 G.igi 17.630 3 5.543
(2) 10. simf 45 2.71 G. arasi 344.977 203 762 14
Okul Yonetimi ~ (3) 11. simf 60 3.08 Toplam 361.608 206 7.328 .000* 24
(4) 12. simf 51 3.37
Toplam 207 3.08
(1) 9. siuf 51 3.02 G.igi 9.354 3 2.685
(2) 10. simf 45 2.75 G. arasi 284.748 203 .612
Statii (3) 1. simf 60 3.03 Toplam 293.202 206 3.911 .009* 2-4
(4) 12. simf 51 3.25
Toplam 207 3.05
(1) 9. simif 51 2.65 G.lci 4.645 3 1.582
Sosyal (2) 10. simf 45 2.62 G. arasi 342.153 203 .755
Etkinlikler (3) I1. simf 60 291 Toplam 347.798 206 1.749 .138 -
(4) 12. simf 51 2.75
Toplam 207 2.69
(1) 9. smuf 51 2.61 G.lci 3.266 3 1.089
Okula Yénelik (2) 10. simf 45 2.30 G. arasi 354.240 203 .786
Duygular (3) 1. simf 60 2.63 Toplam 357.606 206 1.229 .298 -
(4) 12. simf 51 2.58
Toplam 207 2.56
*p< .05

Tablo 7’de yer alan bulgular incelendiginde; simif diizeylerine gore Ogrencilerin yasam kalitesi
algilarmin, 6l¢egin genelinde ve 6grenci-0grenci iletisimi, 0gretmen-6grenci iletisimi, okul yonetimi ve
statii alt boyutlarinda istatistiksel olarak anlamli farklilik gosterdigi anlasilmaktadir [F(3;203); 3.975; p<
.05]. Bu farkin hangi gruplar arasinda oldugunun tespiti adina varyanslarin homojen olup olmadig1 test
edilmis ve homojen oldugu (Levene. goyut =.060, p=.651; Levene. goyut =361, p=.680; Levene. poyut
=.359, p=.789; Leveney. oyut=-591, p=.762; Leveney. goyut =.260, p=.765; Leveney. goyut =-349, p=.659;
Leveneropiam = .344, p=.785) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak i¢in Tukey HSD testi
gergeklestirilmistir. Buna gore; tiim olgekte, 6grenci-6grenci iletisimi, 6gretmen-6grenci iletisimi ve
statii alt boyutunda 10. sinifa devam eden 6grenciler ile 12. Sinifa devam eden 6grenciler arasinda 12.
Sinifa devam eden 6grenciler lehine anlamli bir fark vardir (p< .05). Okul yonetimi alt boyutunda ise
12. Sinifa devam eden 6grenciler ile 9. sinifa devam eden 6grenciler ve 10. siifa devam eden 6grenciler
arasinda 12. sinifa devam eden 6grenciler lehine istatistiksel olarak anlamli bir fark oldugu (p< .05)
gorilmistiir.
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Ogrencilerin Yasam Kalitesi Algilarinin Devam Ettikleri Okul Tiirii Degiskenine Gore
Analizi

“Qgrencilerin, Yasam Kalitesi algis1 devam ettikleri okul tiirii degiskenlerine gore farklilik gdstermekte
midir?”’ seklinde ifade edilen soruya yamit bulmak amaciyla yapilan Tek Yonlii Varyans Analizi
(ANOVA) sonuglar1 Tablo 8’da gosterilmistir.

Tablo 8.

Osrencilerin  Yasam Kalitesi Algilarimn  Devam  Ettikleri Okul Tiirii Degiskeni Ag¢isindan
Karsilastirilmasi

Boyutlar Okul Tiirii N X V. K. K.T. sd KO F p Fark

(1) Anadolu Lisesi 73 3.17  Glgi 20.668 2 10.334

Yasfim_ (2)imam Hatip Lisesi 60 298 G.arasi 260.697 204 .660 15.796 93 R

Kalitesi (3) Fen Lisesi 74 2.65  Toplam 281.365 206 ' '
Toplam 207 2.93

. (1) Anadolu Lisesi 73 323  Glei 29.798 2 14.949

Ogrenci- : L

Ogrenci 2) Imam.Hatnlp Lisesi 60 3.01 G.arasi 365.107 204 910 17.319 000* 1-3

Tletisimi (3) Fen Lisesi 74 2.60 Toplam 395.005 206 2-3
Toplam 207 2.94

] (1)Anadolu Lisesi 73 316 G.gi 20.597 2 10.298

Qretmen- o\ om Hatip Lisesi 60 303 G 314203 204 684 13

Ogrenci mam Hatip : - arast : : 13.144  .000* P

iletisimi (3) Fen Lisesi 74 2.65 Toplam 334.700 206 -
Toplam 207 2.94
(1)Anadolu Lisesi 73 338 G.ci 31.610 2 15.755

Okul (2)imam Hatip Lisesi 60 3.15 G.arast 329.798 204 723 . 1-3

PO L. 19.272 .000

Yonetimi (3) Fen Lisesi 74 263 Toplam 361.608 206 23
Toplam 207 3.08
(1)Anadolu Lisesi 73 329 G.gi 17.083 2 9.542

Statii (2)Imam Hati.p Lisesi 60 3.08 G.arasi 277.119 204 .689 12.305 000* 1-3
(3) Fen Lisesi 74 271  Toplam 293.202 206 23
Toplam 207 3.05
(1)Anadolu Lisesi 73 300 Glgi 14.347 2 7.224

Sosyal (2)imam Hatip Lisesi 60 273  G.aras1 332.351 204 729 9.613 000* 1-3

Etkinlikler (3) Fen Lisesi 74 256 Toplam  347.798 206 ' ' 2-3
Toplam 207 2.69
(1)Anadolu Lisesi 73 263 G.lei 4.296 2 2.64

Okula : e

Yénelik (2)Imam Hat{p Lisesi 60 2.66  G.arasi 353.209 204 781 2339 79 B

Duygular (3) Fen Lisesi 74 2.33  Toplam 357.606 206
Toplam 207 2.57

*p<.05

Tablo 8 incelendiginde, okul tiirii degiskeni ile dgrencilerin yasam kalitesi algilar1 arasinda Slgegin
genelinde ve okula yonelik duygular alt boyutu hari¢ diger alt boyutlarda anlamli bir farklilik gosterdigi
goriilmektedir [F2; 204); 15.796; p<.05]. Bu farkin hangi gruplar arasinda oldugunu belirlemek amaciyla
varyanslarin homojen olup olmadig: test edilmis ve homojen oldugu (Levenei. goyut =.131, p=.771,
Leveney. goyut =-362, p=.770; Levene. goyut =.262, p=.669; Leveney. goyut =362, p=.688; Leveney. goyut
=.385, p=.678; Levenevi. goyut =.193, p=.631; Levenetopiam = .232, p=.688) belirlenmistir. Gruplar arasi
farkin kaynagini bulmak i¢in Tukey HSD testi yapilmistir. Buna gore, tiim dlgekte ve okula yonelik
duygular alt boyutu disindaki diger boyutlarda Fen Lisesinde 6grenim goren 6grencilerle Anadolu Lisesi
ve Imam Hatip Lisesinde 6grenim goren 6grenciler arasinda, Fen Lisesinde 6grenim géren dgrenciler
aleyhine istatistiksel olarak anlamli bir fark vardir (p<.05).
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Ogrencilerin Okul Algilari ile Yasam Kalitesi Algilar1 Arasindaki Tliski

“Qgrencilerin okul algilari ile yasam kalitesi algilar1 arasinda iliski var nudir?”’ seklinde ifade edilen
soruya yanit bulmak amaciyla yapilan korelasyon analizi sonuglar1 Tablo 9’da gdsterilmistir.

Tablo 9.

Osrencilerin Okul Algilari ile Yasam Kalitesi Algilar Olgeklerinin Alt Boyutlar: Arasindaki Iliskiler

Olcek Boyutlar 1 2 3 4 5 6 7 8 9

1. Baski Yeri 1 .62* 53* .62* .66* .56* .60* .55* 64*
2. Koruma Gelistirme Yeri 1 .60* .58* .56* .60* .63* .38* 52*
3. Yuva 1 .65* .66* .62* .68* .65* 64*
4.Ogrenci-Ogrenci Iletisimi 1 .56* .60* .65* .68* 59*
5.0gretmen-Ogrenci Iletisimi 1 61* 55* 58*  .69*
7. Okul Yonetimi 1 .65* .39* .62*
7. Statii 1 .60* .58*
9. Sosyal Etkinlikler 1 .61*
9.0kula Yonelik Duygular 1

*p<.05

Tablo 9 incelendiginde tiim alt boyutlarda farkl: diizeylerde pozitif yonde anlamli iligkiler belirlenmistir.
Bu baglamda okul algilarinin alt boyutlar1 olan baski yeri, koruma gelistirme yeri ve yuva alt boyutlar
arasinda yiiksek diizeyde pozitif yonde anlamli iliskilerin oldugu, yuva alt boyutu ile yasam kalitesi
Olceginin tiim alt boyutlar1 arasinda yiiksek diizeyde pozitif yonde anlamli iligki oldugu, okul algisi
6lgeginin diger boyutlar ile yagsam kalitesi 6l¢eginin diger boyutlar1 arasinda orta diizeyde pozitif yonde
anlamli iligkilerin oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmada ortaggretim kurumlarinda 6grenim goren &grencilerin metaforik okul algilar1 ve okul
yasam kalitesi algilar arasindaki iliski incelenmistir. Bu amag¢ dogrultusunda oncelikle 6grencilerin
okula iliskin metaforik algilar1 ve okul yasam kalitesi algilarinin diizeyi belirlenmistir. Okul algilarinin
ve okul yasam kalitesi algilarinin cinsiyetleri, sinif diizeyi ve okul tiirii agisindan farklilik gosterip
gostermesigine bakilmigtir. Bu boliimde arastirma sonucunda ortaya ¢ikan bulgular tartisilmis ve bazi
Oneriler sunulmustur.

Aragtirmanin birinci sonucuna gore, lise 6grencilerinin okulu daha ¢ok “Koruma Gelistirme Yeri” olarak
algiladiklar1 goriilmiistiir. Bunun yaninda sirasiyla “Yuva” ve “Bask1 Yeri” olarak algiladiklar1 arastirma
bulgularindan anlagilmaktadir. Ogrencilerin okulu daha ¢ok kendileri i¢in bir koruma ve gelistirme yeri
ve yuva olarak algiladiklar1 sdylenebilir. Bulgular lise 6grencilerinin okul algilarinin koruyucu,
gelistirici ve yuva gibi daha ¢ok olumlu bir yer olarak algiladiklarin1 gostermektedir. Alanyazinda okul
ev ve agac¢ gibi giiven verici ve bilgi aktaran bir yer olarak tanimlanmistir (Gencer, 2021). Bunlarin
aksine alanyazindaki bazi arastirmalarda okulun otoriter ve bir baski yeri (Mahlios ve Maxson, 1998;
Ozdemir, 2012; Ozdemir ve Akkaya, 2013; Yiiner ve Ozdemir, 2017) gibi olumsuz kavramlarla
iligskilendirildigi bilinmektedir. Bu arastirmada da lise 6grencilerinin okulun kisiyi koruyan ve gelisimini
destekleyen bir mekan olarak algilandigi goriilmektedir. Bu farkliliklarin arasgtirmadaki katilimcilardan
kaynaklandigi sdylenebilir.

Aragtirmanin ikinci sonucu lise 6grencilerinin metaforik okul algilarinin bazi demografik 6zelliklerine
gore farklihk gosterip gostermedigine iliskindir. Ogrencilerin okul algis1 ile ilgili sonuglar
incelendiginde 6grencilerin metaforik okul algilarinin tiim alt boyutlarda cinsiyet degiskeni acisindan
istatistiksel olarak anlamli farklilik gostermedigi goriilmiistiir. Bu sonuglar, kiz ve erkek 6grencilerin
metaforik okul algilarinin benzer oldugunu gostermektedir. Bu sonug alanyazindaki bazi aragtirmalarla
uyumludur (Shah ve Shah, 2018). Benzer bazi arastirmalarda ise farkli sonuglarin oldugu goriilmektedir.
Ormegin, Ozdemir (2012) kiz dgrencilerin erkek dgrencilere gore okulu daha fazla kendilerini gelistiren
ve koruyan bir yer/mekan olarak algiladiklarini, erkeklerin ise okulu kendilerine baski uygulayan bir yer

187



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

olarak algiladiklarini ifade etmektedir. Benzer sekilde Zierman ve Benson (1981), erkek 6grencilere
gore kiz 6grencilerin okulu daha az olumsuz bir yer olarak algiladiklarin1 bulgulamislarken, Kus ve
Karatekin (2009) ve Manta ve digerleri (2017), kiz 6grencilerin erkek 6grencilere gore kurallar1 daha az
ihlal ettiklerini ifade etmislerdir. Bu sonuglar kiz 6grencilerin okulu daha olumlu bir yer olarak
algiladiklarimi ve sonucunda daha uyumlu olduklarini géstermektedir. Arastirma sonucunda 6grencilerin
smif diizeylerine gore 6grencilerin metaforik okul algilarmin tiim alt boyutlarda istatistiksel olarak
anlamli bigimde farklilik gosterdigi, 9. smifa devam eden Ogrencilerin okulu bir baski yeri olarak
algiladiklari, 12. sinifa devam eden &grencilerin ise koruma, gelistirme yeri ve yuva olarak algilar
goriilmiistiir. Bu sonuglara gore liseye yeni baglayan 6grencilerin okul daha ¢ok bir baski yeri olarak
olumsuz algiladiklari, mezuniyeti yaklasan 6grencilerin ise koruyucu, gelistirici ve yuva gibi daha
olumlu algiladiklar1 sdylenebilir. Benzer olarak Ozdemir (2012) alt siniflardan iist siiflara gegislerle
okula dair olumlu goriiglerin degistigini ifade etmektedir. Bu sonuglar aragtirma sonuglariyla
ortiismektedir. Bunun yanisira Berndt (1986) ise, O0grencilerin simif diizeyleri arttikga okula karst
ilgisizlik, okuldan kopma davranislarinin daha fazla gergeklestigini vurgulamistir. Arastirma
sonuclarina gore, 6grencilerin metaforik okul algilar1 tiim alt boyutlarda devam ettikleri okul tiiriine gore
istatistiksel olarak anlamli farklilik gdsterdigi anlagilmaktadir. Anadolu Lisesi 6grencilerinin okulu daha
¢ok baski yeri, Fen Lisesi 6grencilerinin koruyucu ve gelistirme yeri ve Imam Hatip lisesi grencinin
ise bir yuva olarak algiladiklar1 goriilmiistiir. Bu sonuglara gére Anadolu Lisesi dgrencilerinin okulu
diger iki lise tiiriindeki 6grencilere gore daha olumsuz algiladiklar1 sdylenebilir. Benzer olarak Ozdemir
(2012) genel lise 6grencilerinin Anadolu Lisesi dgrencilerine gére okulu daha olumlu bir yer olarak
gordiikleri ifade etmektedir. Anadolu Lisesinde okuyan &grencilerin okula iliskin algilarinin daha fazla
arastirilmasi 6nerilebilir. Cilinkii bu sonuglarin dogrulanmasi i¢in daha fazla arastirmaya ihtiya¢ vardir.
Ayrica bu liselerde okuyan 6grencilerin olumsuz algilarinin altinda yatan temel nedenlerinin daha iyi
anlagilmasi i¢in nitel ¢aligmalarin yapilmasi dnerilmektedir.

Aragtirmanin ii¢lincii sonucu ortadgretim kurumlarindaki 6grencilerin okul yagsam kalitesini ne diizeyde
algiladiklarina iliskindir. Ogrencilerin okula yonelik genel memnuniyet diizeyini inceleyen bir arastirma
bulgularinda 6grencilerin okul memnuniyetine iliskin goriislerinin ¢ok disiik, orta diizey ve ¢ok yliksek
diizey olmak iizere li¢ gruba ayrildig1 (Huebner ve Gilman, 2006) ifade edilmektedir. Bu arastirmada
buna benzer olarak lise 6grencilerinin okul yasam kalitesinin orta diizeyde algilandig1 goriilmiistiir. Bu
sonuclara gore, aragtirmaya katilan lise 6grencilerinin genel olarak okul memnuniyet diizeyinin olumlu
oldugu sdylenebilir. Bu arastirma sonuglarinin 6grencilerin okul yasgam memnuniyetinin genel olarak
olumlu/yiiksek diizeyde (Argon ve Ismetoglu, 2016; Argon ve Kosterelioglu, 2009; Elitok Kesici ve
Tiirkoglu, 2012; Linnakyli ve Brunell, 1996) ve orta diizeyde (Aykit ve Baba Oztiirk, 2017; Gedik ve
Coémert, 2018; Sar1, Otiing ve Erceylan, 2007; Selvitopu, 2018) goriildiigii alanyazindaki arastirma
bulgulariyla uyumlu oldugu ifade edilebilir. Bazi arastirmalarda ise genel memnuniyet diizeyinin diigiik
diizeyde oldugu tespit edilmistir (Erden ve Erdem, 2013). Linnakyld ve Brunell (1996), 6grencilerin
genel okul memnuniyetinin okula karsi olumsuz tutumlarindan daha gii¢lii oldugunu tespit etmislerdir.
Aragtirmacilar Fin okullarinda genel refahin genel memnuniyetsizlikten daha yiiksek oldugunu, Finli
Ogrencilerin cogunun okulu, sosyal gelisim i¢in oldugu kadar bir¢ok 6grenme ve basar firsati sunan bir
yer olarak deneyimlediklerini belirtmislerdir. Ozellikle dgrencilerin sosyal kimliklerinin gelisimi igin
okulun 6nemini bildiklerini ve bu mekanlarda sosyallesmeyi Ogrendiklerini ifade etmigslerdir. Bu
arastirmada benzer olarak orneklemdeki 6grencilerin okulu daha ¢ok koruma gelistirme yeri olarak
gordiikleri ve okul memnuniyetlerinin genel olarak olumlu oldugu goriilmiistiir. Ayn1 zamanda
Ogrencilerin 6gretmen-dgrenci iletisimini ve okuldaki sosyal etkinlikleri daha onemli gordiikleri
sOylenebilir. Bu baglamda lise 6grencilerinin &gretmenlerle iletisim ve sosyal etkinliklerden genel
olarak memnun olduklari ifade edilebilir. Alanyazinda 6gretmen 6grenci etkilesiminin okul yasami
kalitesinde 6nemli degiskenlerden biri oldugu (Mok ve Flynn, 1997), bunun yaninda siif atmosferinin
ogrencilerin okul yasam kalitesine en biiyiik katkiy1 sagladigi ve dgrencilerin sinif ortami deneyiminin
okul yasam kalitelerini agiklayan en 6nemli faktdr oldugu (Mok ve Flynn, 2002) vurgulanmaktadir.
Bunun yani1 sira Doganay ve Sar1 (2006) 6grencilerin kimlik ve sosyal olanaklarindan sinif ortami ve
kararlara katilim olanaklarina gére daha memnun olduklarimi tespit etmislerdir. Durmaz (2008) ise
ogrencilerin okul yasam kalitesinde en yiiksekokula yonelik duygular algilanirken, en diisiik algilanan
boyutun ise §grenci-6grenci iletisim oldugunu ifade etmistir. KaratziasPapadioti-Athanasiou, Power ve
Swanson (2001b), iskog dgrencilerin Yunan égrencilere gore daha yiiksek bir okul doyum ortalamasina
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sahip olduklarmi tespit etmislerdir. Aragtirmacilar Yunan 6grencilerin en yiiksek okul memnuniyetinin
iligkiler (okuldaki 6gretmenler, diger Ggrenciler ve arkadaslarla iligkiler), 6grenme (motivasyon,
o0grenmede ilerleme, elestirel diislinme, bagkalariyla etkilesim) ve destek (&gretmenlerden,
arkadaglardan, okuldaki diger 6grencilerden) alanlarinda, en diisiik ise 6znel g¢evresel faktorler
(dekorasyon, teknik donanim, evden uzaklik, giivenlik), 6gretim stili (siireklilik, derinlik, entegrasyon,
zamanlama) kisisel ihtiyaclar (aktiviteler, ilgi alanlari, 6grenme ihtiyaglar1) ve miifredat (yapi, ders
say1s1, zaman cizelgesi, sinif etkinlikleri) alanlarinda; Iskog 6grenciler icin ise kariyer (ise hazirlik, yeni
beceriler, 6z farkindalik), iligkiler, destek ve 6grenmede daha yiiksek, objektif ve 6znel ¢cevre alanlarinda
ise daha diigiik memnuniyet oldugunu vurgulanmistir. Alan yazinda ortaya ¢ikan bu benzer bulgulara
benzer olarak bu arastirmada da 6grenci 6gretmen iletisimi ve okul ortamindaki sosyal etkinliklerin lise
ogrencilerinin okul yasam memnuniyetinin en 6énemli belirleyicileri oldugu goriilmektedir.

Arastirmanin dordiincii sonucu lise 6grencilerinin okul yasam algilarinin bazi1 demografik 6zelliklerine
gore farklilik gosterip gostermedigine iligkindir. Buna goére ortadgretim kurumlarinda 6grenim goren
kiz ve erkek 6grencilerin okul yasantisina iliskin algilarinin genel olarak benzer oldugu sadece statii alt
boyutunda kiz 6grencilerin erkek 6grencilere gore daha olumlu oldugu goriilmistiir. Kiz 6grenciler i¢in
okuldaki statiiniin okul yasam kalitesini belirleyen 6nemli bir etken oldugu sdylenebilir. Ayn1 zamanda
Marks (1998), kiz 6grencilerinin erkek 6grencilere gore okullarindan ve okuldaki basarilarindan genel
olarak daha memnun, 6gretmenler hakkinda daha olumlu diisiindiiklerini, ebeveynleri daha egitimli
olanlar daha memnun olduklarini vurgulamistir. Mok ve Flynn (2002) ise, kiz 6grencilerin daha iyi bir
okul yasam kalitesine sahip olduklarini, okullarindan daha yiiksek gelisim beklentilerinin ve smif
ortamina karsi daha olumlu tutumlarinin oldugunu belirtmislerdir. Bu sonucglar kiz &grencilerinin
ortalama olarak okul yasaminin tiim yonleriyle ilgili olumlu deneyimler yasadiklarini gostermektedir.
Peki kizlar nigin statiiyii okul yasam kalitesini belirleyen 6nemli bir unsur olarak gérmektedirler? Bu
sorunun cevaplanmasi i¢in daha fazla arastirma yapilmasi onerilmektedir. Alanyazindaki bazi benzer
arastirmalarda cinsiyet acisindan bir fark olmadig1 goriilmektedir (Daly ve Defty, 2001; Dénmez, 2018;
Gedik ve Comert, 2018; Sari, vd., 2007; Selvitopu, 2018). Bu bakimdan sonuglar literatiir ile uyumludur.
Bunlarin disinda alanyazinda kiz ve erkek 6grencilerin okul yasam kalitesi algilarmin farkli oldugu,
kizlarin erkeklere gére okul memnuniyetlerinin daha yiiksek tespit edildigi aragtirmalar yer almaktadir
(Bourke ve Smith, 1989; Doganay ve Sar1, 2006; Durmaz, 2008; Erden ve Erdem,2013; Eris ve Anil,
2012; Hunt-Sartori, 2007; Inal, 2009; Karatzias, vd., 2002; Kong, 2008; Malin ve Linnakyld, 2001;
Marks, 1998; Mok ve Flynn, 2002; Selvitopu, 2018). Bu sonuglar arasindaki farkliliklarin arastirma
orneklemlerinden kaynaklandigi sdylenebilir.

Aragtirmada 6grencilerin okul yasamima yonelik algilarinin onlarm devam ettigi simif diizeyine gore
farklilik gosterip gostermedigi incelenmistir. Bulgularda ortadgretim kurumlarinda 6grenim goren
ogrencilerin devam ettikleri smif diizeyi ile okula iliskin memnuniyet algilarinin farklilastig:
goriilmiistiir. 12. sinifa devam eden 6grencilerin okul yasam kalitesine iligkin algilarmin daha olumlu
oldugu sdylenebilir. Ciinkii ortadgretimdeki Ogrencilerin siif diizeyi yiikseldik¢ce okula iliskin
memnuniyet algilarinin da artigi; akran iletisimi, 6gretmen iliskileri, statii ve okul yonetimiyle
iligkilerinin okul yagaminin 6nemli bilesenleri oldugu goriilmektedir. Lise son siif 6grencilerinin okul
yasam kalitesi algilarini belirleyen bu etkenlerin 6ne ¢ikmasinda daha fazla okul yasantilarina sahip
olmalarinin belirleyici oldugu sdylenebilir. Bu bulgu alanyazinda Sar1 ve digerleri (20007) tarafindan
yapilan aragtirma bulgulariyla ortiismektedir. Bunun yaninda alanyazinda yer alan bazi aragtirmalarda
ise daha alt diizey smiflarda 6grenim goren dgrencilerin okullarindan daha memnun olduklart tespit
edilmistir (Bilgi¢ ve Sar1, 2010; Bourke ve Frampton, 1992; Durmaz, 2008; Elitok Kesici, 2010; Erden
ve Erdem, 2013; Gedik ve Comert, 2018; Selvitopu, 2018) ya da bir fark olmadig1 (Dénmez, 2018;
Karalar, Oksiiz ve Baba Oztiirk, 2017).

Aragtirmada Ogrencilerin okul yasamina yonelik algilarmin okul tiiriine gore farklilik gdsterip
gostermedigi incelenmistir. Bulgularda ortadgretim kurumlarinda 6grenim goéren 6grencilerin devam
ettikleri okul tiirii ile okula iligkin yasam kalitesi algilarinin akran iletisimi, 6gretmen iletisimi, okul
yonetimiyle iliskiler, statli ve sosyal etkinliklerde anlamli bir farklilik gosterdigi goriilmiistiir. Anadolu
ve Imam Hatip Lisesi dgrencilerinin okul yasam kalitesi algilarindaki énemli belirleyicilerin daha gok
akran iletisimi, Ogretmen iletisimi, okul yoOnetimiyle iliskiler, statii ve sosyal etkinlikler oldugu
anlagilmaktadir. Bu etkenlerin Fen Lisesi 6grencilerine gore okul yasamlarinda daha belirleyici oldugu
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soylenebilir. Sonug olarak Anadolu Lisesi ve Imam Hatip Lisesinde dgrenim géren dgrencilerin Fen
Lisesinde 6grenim goren dgrencilere gore okul yasam kalitesini daha olumlu algiladiklart sdylenebilir.
Arastirma sonuglari literatiir ile benzerlik gostermektedir. Clinkii benzer olarak Gedik ve Comert (2018),
Genel Lise 6grencilerinin okul yagam kalitesi diizeyine iliskin algilarinin okul tiiriine gore okula yonelik
duygular, okul yonetimi ve 6grenci-6grenci iletisimi boyutlarinda anlamli farklilik gésterdigini, Durmaz
(2008) ogrenci-6grenci iletisimi ve okula yonelik duygular boyutlarinda Anadolu Lisesi 6grencileri
lehine okul tiirtine gore fark oldugunu ifade etmektedirler. Marks (1998) ise, 6grencilerin okul yagamina
yonelik tutum farklarinin yalnizcea kiigiik bir kismu okul farkliliklarmdan kaynaklandigini belirtmistir.

Arastirmada son olarak ortadgretime devam eden 6grencilerin metaforik okul algilari ile okul yagsam
kalitesi algilar1 arasinda nasil bir iligski oldugu incelenmistir. Sonug olarak d6grencilerin okulu bir yuva
olarak algilamalariyla akran iletisimi, 6gretmen iletisimi, okul yonetimi, statii, sosyal etkinlikler ve
okula yonelik olumlu duygular1 arasinda yiliksek diizeyde pozitif yonde anlamli iligki oldugu
gorilmiistiir. Ayrica 6grencilerin metaforik okul algisinin baski yeri ve koruma gelistirme alt boyutlari
ile 6grenci-6grenci iletisimi, 6gretmen-6grenci iletisimi, okul yonetimi, statii, sosyal etkinlikler ve okula
yonelik duygularina iliskin algilar1 arasinda orta diizeyde ve pozitif yonde anlamh iligkilerin oldugu
tespit edilmistir. Bu arastirmada okulun bir koruma gelistirme yeri olarak algilandigi goriilmiistiir.
Ayrica bulgularda okulun yuva alt boyutu ile okul yasam kalitesine iligkin tiim alt boyutlar1 arasinda
yiiksek diizeyde pozitif bir iligki tespit edilmistir. Bu sonuglara gore, 6grencilerin okulu bir “yuva”
olarak algilamalarinda &grencilerin akran ve &gretmenleriyle iletisimi, okul yOnetiminin 6grencilere
yaklasimi, okuldaki sosyal etkinliklerin varligy, statii algilar1 ve okula kars1 duyulan olumlu duygularin
onemli belirleyiciler oldugu sdylenebilir. Mok ve Flynn (2002), akademik, mesleki ve kisisel gelisim
acisindan okullarindan daha yiiksek beklentileri olan 6grencilerin, gelisim beklentileri diisiik olan
Ogrencilere gore sinif ortamina karsi da daha olumlu tutumlara sahip olduklarini belirtmiglerdir. Bunun
sayesinde sinif ortamina karsi daha olumlu tutuma sahip 6grencilerin, sinif ortamina karsi daha az
olumlu tutuma sahip olanlara gore daha yiiksek okul yasam kalitesine sahip olduklarim
vurgulamiglardir. Bu aragtirmada da okulu bir yuva ortami olarak algilayan 6grencilerin okul
ortamindaki siireclerden genel olarak memnun olduklar1 ve okul yasantilarim1 daha kaliteli algiladiklar
ifade edilebilir. Sonug olarak 6grencilerin okul ortamina iligkin algilarinin olumlu olmasina ydnelik
okuldaki akran iletisiminin desteklenmesi, Ogretmenlerin ve okul yonetiminin O6grencilerle
iletigsimlerinin yapici olmasi, dgrencilerin okul igindeki statiilerinin artirilmasina yonelik gorev ve
sorumluluklarin belirlenmesi ve 6grencilerin okula bagliligini artiracak okul iginde ve diginda daha fazla
sosyal etkinlere yer verilmesi onerilebilir. Ayn1 zamanda aragtirmada 6grencilerin akran iletisimlerinden
diisilk diizeyde memnun olduklar1 anlagilmaktadir. Bu nedenle okullarda 6grenci- 6grencilerin
akranlartyla iletisim yasantilarina, okul yoOnetim uygulamalarinin ve okul igindeki statiilerinin
iyilestirilmesine yonelik daha fazla arastirma yapilmasi onerilebilir. Bunun yaninda 6grenciler okula
iligkin hangi yasantilarindan daha ¢ok memnundurlar? ya da hangi nedenlerden dolayr okul
yasantilarinda hosnutsuzluk duymaktadirlar? Yine O&grencilerin okul yasam kaliteleri nasil
yiikseltilebilir? Bunlar daha fazla aragtirma ve analiz gerektiren sorulardan bazilaridir. Bu bakimdan bu
sorularin cevap bulmas i¢in daha fazla arastirma yapilmas: gerekmektedir. Ozellikle bu yasantilarin
nedenlerinin ortaya ¢ikarilmasi i¢in nitel aragtirmalarin yapilmasi onerilmektedir. Bu sorular
baglaminda nitel arastirmalar tasarlanabilir. Bu c¢aligmanin bulgularint dogrulamak igin farkli
orneklemde daha fazla aragtirmalar yapilabilir.
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Abstract

The teaching career ladder system went into effect in 2022 with the "Teaching
About the Article Profession Law". With this application, teachers who meet certain criteria

progress in their careers in the form of "expert teacher™ and "head teacher". The
Received: 01.09.2023 study was designed with the idea that the training for the teaching profession
Accepted: 18.10.2023 should be carried out professionally beginning in the undergraduate level. It was
Published: 01.11.2023 aimed to determine the opinions of the teacher candidates for their career

development. In this context, the study prioritizes the examination of current
developments in the teaching career ladder and the investigation of general trends.
The qualitative research method was used to prepare the study. At the same time,
it was designed in the form of situational study, and the analysis of the data was
carried out through content analysis. The participants of the study were determined

Keywords as teacher candidates, and the data were obtained from 67 teacher candidates. In
Teacher Canditate the study, a semi-structured interview form including 6 different questions was
Teacher Training used. In the analysis of the data, "frequency™ technique and "direct quotation”

method were applied. According to the results of the research, teaching career
ladders were evaluated as "negative™ and "positive”. In the appointment of teacher
candidates to the profession, the criteria of "psychometric tests" and "being a
graduate of the faculty of education™ have become more prominent. It was stated
that the qualitative development of teachers should be increased for career ladders,
and the "written exam" and "interview" criteria were declared at a higher level.
Yucel, F. H. (2023). A study on teacher candidates' views on the teaching career
For Citation ladder. MSKU  Journal of Education, 10(2), 194-204. DOI:
10.21666/muefd.1353697

Teaching Career Ladder
Teaching Profession

The experiences gained by the society through education with informal or formal communication skills
should provide cognitive, social, emational, language, and character development in individuals
(Gokyer, 2021). Therefore, in education systems, it is meaningful for teachers to fulfill the behaviors
and roles expected of them. Every profession has its place, position, status, and behavioral characteristics
in society. Similarly, the teaching profession is positioned as an outstanding and professional type of
profession in terms of containing a high level of systematic and general knowledge, being suitable for
social interests, fulfilling its function through professional organizations, and observing professional
attitudes and values (Baber, 1996).

In classroom settings, teachers need to have a large number of behavioral patterns to demonstrate their
effectiveness. The roles expected of teachers appear in the forms of "instructional specialist",
"curriculum specialist”, "resource provider", "information coach"”, "counselor”, "school leader",
"classroom supporter”, "facilitator learning"”, "change actor" and "learning teacher" (Harrison and
Killion, 2007). At the same time, effective teachers must ensure the cognitive, affective, and academic
development of their students, improve learning-teaching environments in the school, and act
collectively (York-Barr and Duke, 2004). The dimensions of teaching are expressed in the ways of (i)
creating a culture of collaboration for teacher development and student success (ii) benefiting from
scientific research in teaching-learning environments (iii) prioritizing professional development and
learning (iv) developing and supporting teaching activities (v) measuring and evaluating (vi) ensuring
social participation towards family and school (vii) caring about the teaching profession and prioritizing
student success (Berg, Carver and Mangin, 2014; Cosenza, 2015; Teacher Leadarship Exploratory
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Consortium, 2011). It is possible to state that the more actively each dimension is used, the more teacher
competencies will be improved.

In Turkey, the "General Education Regulation” has been effective in the professionalization of teaching,
and professional arrangements have been made for teachers (Arslan, 2019). Today, teaching is defined
as a special profession of expertise that is obliged to carry out education and training activities and
perform managerial duties (Teaching Profession Law, 2022). The expert power of teachers depends on
their content knowledge, teaching competencies, and managerial skills in decision-making (Finger and
Bamford, 2010). The acquisition of these skills and competencies is related to many factors. Therefore,
it seems necessary to evaluate the teacher training system in general terms in Turkey to be able to read
and apply the current developments well.

Throughout history, it is seen that the institutions that train teachers have spread over a wide period of
time, developed through various stages, and have a deep-rooted and strong structure. "madrasahs" during
the Seljuks and Anatolian principalities, “general madrasahs, vocational and specialized madrasahs,
darulmualliminler" during the Ottoman period, and "primary teacher schools, training institutes (2-year),
village teacher schools, village instructor courses, village teacher training schools, village institutes,
training institutes (3-year), higher teacher schools, trial higher teacher training school" in the period of
the Republic of Turkey are stated as prominent teacher training institutions (Akyuz, 2011). Later, due
to the connection of all universities to higher education, the institutions that train teachers for the
Ministry of National Education (2-year Educational Institutes, 4-year Higher Teacher Schools) were
connected to the universities (Higher Education Law, 1981; Decree Law on the Organizations of Higher
Education Institutions, 1982). As of 2023, the task of teacher training is under the control of the faculties
of education. For teacher training programs in faculties of education, it has been decided that "field
knowledge™ will be given at the undergraduate level at the rate of "field knowledge”, “teaching
profession knowledge" at 30-35% and "general culture™” courses at the rate of 15-20% (CoHE [Council
of Higher Education], 2018). CoHE sets a number of standards to strengthen the position of universities
in the international arena, to ensure accreditation of faculties of education, and to ensure quality
assurance. These standards are typically criteria for students, program objectives, program outcomes,
teaching staff, infrastructure, and institutional support. The fact that teachers can apply the theoretical
knowledge they receive from the university in their professional life, know and use the methods,
techniques, and communication technologies required in the profession, follow the international and
national developments in the field, and have professional ethics leads to the functionality of the criteria.
The Ministry of National Education [MoNE], which plays an active role in teacher training and
development and appointment to the profession, determines the parameters related to teacher training.
Current teacher competencies developed by the ministry: "(i) Main competence areas: Personal and
professional values-professional development, getting to know the student, learning and teaching
process, monitoring learning, personal development, school, family and community relations, program
and content information”, "(ii) General competencies of the teaching profession (a) Professional
knowledge: Field knowledge, field education knowledge, knowledge of legislation (b) Professional
skills: Planning education and training, creating learning environments, managing, measuring and
evaluating the teaching and learning process (c) Attitudes and values: National, spiritual and universal
values, approach to the student, communication and cooperation (d) personal and professional
development” (MoNE, 2017). The Ministry of National Education aims to ensure consistency towards
societal expectations for the quality and status of the teaching profession, to create understandable, clear,
and reliable resources for professional development, and to establish a structure that can be compared
in the development of teacher qualifications (MoNE, 2008).

There are various measures of appointment and promotion in the teaching profession. The processes
start with the pre-teacher candidacy, continues with the candidate teacher and the teacher candidates
who meet the criteria start to work with the status of "teacher". Teaching career ladders are the realization
of promotions through specialization within the profession (Teaching Profession Law, 2022). Figure 1
shows the criteria for teaching career systems (MoNE, 2015, 2022).

195



MSKU Journal of Education
ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Criteria of teacher candidates

Criteria of the candidate teaching process

Graduation from a higher education institution eligible
for field assignment

Complete pedagogical formation training

Obtaining a certain base score from KPSS for the first
assignment

Not to have a punishment that requires dismissal from
public service

To take a performance evaluation, written exam, or
both written and oral exam and to get at least 60 points
at the end of the process and to be appointed as a
candidate teacher

Continue for at least one and not more than two years
To be subjected to training and practical duties under
the responsibility of educational institution directors
and consultant teachers

Attend class under the supervision of a supervisor
teacher to perform monitoring and enforcement tasks
Participating in in-service trainings

To monitor and implement managerial work and
operations under the supervision of the director of the
educational institution

Participate in observations and practices in other
institutions

To be successful in the training and implementation
tasks by the Candidacy Evaluation Commission

Specialist teaching criteria

Head teacher criteria

Have at least ten years of actual service in teaching
Teaching

No penalty for stopping tier progression

Complete at least 180 hours of specialist teacher
training program for professional development
Exemption of those who have completed their
graduate education from the written exam

A minimum score of 70 out of 100 on the written exam

Have at least ten years of actual service as a specialist
teacher

No penalty for stopping tier progression

To have completed at least 240 hours of head teacher
training program prepared for professional
development

Exemption of those who have completed their doctoral
studies from the written exam

A minimum score of 70 out of 100 on the written exam

Figure 1. Teaching career systems

There are a number of reasons for the establishment of the teaching career ladder system. First, it is
aimed at increasing teacher performance. Then, it aims to create modern structures in education systems,
to improve the status of teachers, to ensure the personal and professional development of teachers, to
increase the reputation of teachers and to increase the quality in the profession (Demir, 2011; Deniz,
2009). When the system is evaluated as a whole, it is possible to determine the qualifications of the
teaching profession, and to bring them to teachers, to measure the qualification gains of teacher
candidates and to use them in teacher appointment processes (European Commission [EC] 2012; MoNE,
2008). Professional ability tests, interviews, oral exams, written academic tests, personality and
tendency tests are also among the appointment criteria in different countries (Balci, 2021). Although
there are different practices on a global and national scale, the continuous development and
improvement of the teaching system will make the teacher stronger in society.

When the literature was searched, it was determined that some research studies were carried out on the
teaching profession regarding the nature of the teaching profession (Ingersoll and Perda, 2008;
MacBeath, 2012; Monteiro, 2015; Symeonidis, 2015), and related to the teaching career ladder
(Bakioglu and Banoglu, 2013; Steel, 2008; Kaplan and Gulcan, 2020). In addition, there are some
research studies examining the attitudes of teacher candidates regarding the teaching profession (Bulut,
2010; Erbas, 2014; Gurbuz and Kisoglu, 2007; Karatekin, Merey and Kece, 2015).

Importance and Purpose of Research

Although the first official structuring of teaching career ladders in Turkey started in 2005, the system
remained passive in the following years. In 2022, the scope of these regulations was expanded and
updated, put into effect in an improved form and the system was actively implemented. Although there
is a lot of research in the literature on the teaching profession, there is always a need for studies reflecting
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current trends. The teaching career starts especially from the undergraduate level, progresses gradually,
and continues in a similar way during the tenure. Therefore, the work and procedures of promotion in
teaching, which require multifaceted development, are important. With this research, it is aimed to
present new contributions to the literature by examining the opinions and attitudes of teacher candidates
toward teacher career steps. In line with the targeted objectives, answers to the following sub-problems
were sought:

1. What should be the criteria for appointment to the teaching profession according to teacher
candidates?

2. How are the teaching career ladders evaluated according to teacher candidates?

3. How can the criteria for teaching career ladders be determined according to teacher candidates?

Method

Pattern of the Research

The research is designed in accordance with the qualitative research method. In qualitative research,
there is a phenomenon to be discovered, it is aimed to go to real environments to collect data, to carry
out a development-oriented and open discovery process, and to create different perspectives and
opinions about new phenomena (Creswell, 2017). In the study, the "teaching career ladder" system was
tried to be discovered, the study was carried out in the environments where teacher candidates were
present, and different perspectives were taken from the participants for these new situations. The design
of the study was created in the form of a case study. Case studies emerge in their natural conditions, and
according to space or time constraints, data are provided from multiple sources according to one or more
situations, enriched and depicted and transformed into themes (Creswell 2007; Hancock and Algozzine
2006). The research design was preferred because it was aimed at determining and explaining the current
situations in the study.

Working Group

In line with the objectives of the study, a purposeful sampling method was applied. This method is used
when certain criteria are met and it is desired to work with special cases with certain characteristics
(Basaran, 2017). This method was found appropriate in terms of in-depth research in terms of
information in a purposeful way in the study. In the method, participants who meet certain criteria or
have certain characteristics are included and special situations are studied (Buyukozturk, Cakmak,
Akgun, Karadeniz and Demirel, 2017). The special situation in the research is the teaching profession
and the participants are teacher candidates who take professional knowledge courses for teaching. Table
1 provides descriptive statistics for the working group.

Table 1

Descriptive Statistics of the Working Group
Programs f Gender f
Turkish Education 33 Female 46
Mathematics Education 23 Male 21
Psychological Counseling and Guidance 11

Total 67 Total 67

When Table 1 was examined, it was determined that 3 different programs in the faculty of education
were included in the research: "Turkish Education”, "Mathematics Education”, "Psychological
Counseling and Guidance"”. The highest participation was "Turkish Education” (f=33) and the least
participation was "Psychological Counseling and Guidance" (f=11). The total number of participants in
the study was determined as (f=67). When examined according to gender, it was determined that there
were female teacher candidates (f=46) and male teacher candidates (f=21). The participation of female
teacher candidates in the research is higher than male teacher candidates.

Data Collection Tools
The data in the study were obtained with a semi-structured interview form created by the researcher.
This form of tool was preferred in order to reach the discipline studied in depth since it requires optional
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answers. In order to develop the draft form, first of all, the field literature was scanned, the conceptual
information was reviewed and then the up-to-date information was reached. Then, a draft form was
created, and a total of 3 academicians with the titles of 2 Prof. Dr. and one Assoc. Prof. Dr. from the
field of "educational administration" were asked for expert opinion. The draft form was formatted with
the feedback provided, and the form was restructured with 2 different sections as "personal information"
and "theoretical information" and 6 different questions. Importance was attached to the fact that the
expressions in the form were appropriate for the purpose of the research, spelling checks were carried
out and semantic integrity was ensured. After the Ethics Committee and application permissions were
obtained, the form was directed to the participants on a voluntary basis and data were collected through
interviews. During the interview process, the teacher candidates were not intervened in order not to be
affected. Buyukozturk, Cokluk and Kok (2012) state that such meetings will be healthier. The
approximate response time was around 20 minutes.

Analysis of Data

The prepared study was analyzed by content analysis technique. In the study, the dimensions of the
study were formatted according to the theoretical bases, the quotations were directly specified and the
categories created were interpreted analytically. Content analysis involves an in-depth examination of
the subject structure using certain themes or templates and comparing differences/similarities (Calik and
Sozbilir, 2014). In the research, the subject structure was detailed and some comparisons were made.
In order to perform analysis and data analysis, the abbreviation of the word "Education=E" was used for
the students of the faculty of education and codes were given in the form of E1, E2, E3, ..., E66, E67.
Coding and sorting were done systematically. After the data is transferred to the electronic environment,
it is arranged through tables. Categories were created to solve the data, and the opinions of the candidate
teachers were included under the tables. Statistically, frequency (f) values were calculated. The findings
were interpreted with an inclusive and holistic approach.

Validity and Reliability

For validity in qualitative research, the data accessed should show the current situation and the
characteristics of the cases examined should be indicated. In the study, the necessary criteria were met
with an emphasis on the concept of career, the description of existing situations, the recording of data,
and the categories reflecting the reality (Baltaci, 2019; Buyukozturk et al., 2017). In order to ensure
the reliability condition, expert opinions were used. The reliability formula of "(Percentage of
Consensus = Consensus (Na) / (Consensus (Na) + Disagreement)" was applied in the evaluation
(Huberman and Miles, 1994). Reliability is achieved with a reconciliation percentage of 90%-+, and
as a result of the transaction, the reconciliation percentage is found to be 92.7 and the confidence
condition is satisfied. In addition, reliability was achieved by providing detailed information about
the research content, giving extensive space to explanations about special cases, and quoting them in
interviews (Kincal, 2013).

Findings
Findings on Opinions on Criteria for Appointment to the Teaching Profession
The opinions of the teacher candidates on the criteria for appointment to the teaching profession were
taken and indicated in Table 2. In addition, some opinions are included under the table and presented in
direct quotation form.
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Table 2

Opinions on the Criteria for Appointment to the Teaching Profession
Categories f
Psychometric tests 27
To be a graduate of the faculty of education 23
Graduate with a master's degree 6
Public Personnel Selection Exam 4
Taking specialized courses in the undergraduate program 3
Interview 2
Computer certificate 1
Be a PhD graduate 1

Total 67

When Table 2 is examined, the opinions of teacher candidates regarding the criteria for appointment to
the profession are matched with 8 categories. The highest matches were determined as "psychometric
tests" (f=27) and "being a graduate of the faculty of education" (f=23). The lowest matches were
determined as "doctoral graduate” (f=1) and "computer certificate” (f=1).

The opinions of teacher candidates regarding teacher career steps such as "psychometric tests" and
"being a graduate of the faculty of education" are expressed as follows: " | think it is very necessary for
the teacher to pass psychological tests. | think that not only should it be the teacher who passes the
exam, but healthy people who understand the psychology of the student should be teachers.” E24 "Not
every person should practice the teaching profession, and the teachers appointed should be tested at
regular intervals both in the classroom, in terms of domain knowledge and psychologically.” E43 "In
my opinion, prospective teachers who have received a certain education and have graduated from the
faculty of education should be able to be comfortably appointed as permanent staff after graduation.”
E52 "I think that teachers have gone through sufficient stages by graduating from the faculty of
education." E61

Findings on Opinions on Teaching Career Ladders
The opinions of the teacher candidates on the teaching career ladder were recorded and categorically
evaluated and shown in Table 3. The categories created then were supplemented by direct quotations.

Table 3

Opinions on the Teaching Career Ladder
Categories f
Negative 36
Positive 24
Undecided 7

Total 67

When Table 3 is considered, the opinions of teacher candidates about the teaching career ladders are
associated with a total of 3 categories as "negative", "positive" and "undecided". The highest association
was with participants who found the teaching career system to be "negative" (f=36). The lowest
association was made up of participants who were "undecided" about the teaching career system. Below,
in order to support the table, some of the opinions of the teacher candidates are included and expressed
with various quotations.

The "positive" opinions of teacher candidates regarding the teacher career ladder are stated in the
following ways: "In the future, it will be possible to raise good students with qualified teachers. In
particular, the existence of a law is sufficient to train qualified teachers.” E12 "I think it's a very sensible
system. Because I find it to be a system that allows teachers to improve themselves and prevents them
from staying where they are." E33 "With this system, it is aimed to enable teachers to progress in their
profession in accordance with the principles of career and merit, to provide professional development
and to improve their personal rights accordingly. This makes it easier for us to defend our rights.” E57
The "negative” opinions of teacher candidates regarding the teacher career ladder are stated as follows:
"I find it negative. Because expert teachers or head teachers may be dismissive and disregard for the
person who is lower than them. So there would be gradation.” E5 "I find it wrong to determine a career
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in the teaching profession by examination." E13 "...It does not seem reasonable to me to take an exam
again after having already studied at the university and graduated as a specialist. It is quite possible
that this exam will raise the problem of grading. A teacher who fails to pass the exam successfully may
not be considered successful in the field by parents, although he is very successful. As a result, the only
test should not determine whether a teacher is successful in his field or not. It should determine the
communication with the student, how he uses teaching techniques, whether he receives positive feedback
from the student, etc. The student, not the exam, should determine how good we are in the profession..."
E22 "I find it very wrong that the criterion of teaching is only examination. | think it is necessary to rate
teaching by how much the teacher can reach the student and communicate with him. | think linking
everything to one test gives the wrong results.” E58

The "undecided" views of teacher candidates regarding the teacher career ladder were determined as
follows: "I think career ladders can be positive or negative. So I'm undecided.” E17 "I can state that |
am currently ambivalent and neutral towards the teaching career ladder.”" E63

Findings on Opinions on Teacher Career Ladder Criteria

Categories were determined in line with the opinions of teacher candidates regarding the teacher career
ladder criteria and shown in Table 4. Some opinions on the categories identified at the bottom of the
table are expressed in the form of direct quotations.

Table 4

Opinions on Teacher Career Ladder Criteria
Categories f
Written exam 23
Interview 22
Arrangements for teaching staff 15
Other 7

Total 67

In Table 4, the opinions of teacher candidates about teacher career ladders are matched with 4 categories.
At the highest level, the pairings were determined as "written exam™ (f=23) and "interview" (f=22). It
can be stated that the frequency values of these two categories are quite close to each other. The least
level of pairings is specified as "other" (f=7).

Some of the opinions of teacher candidates in the form of "written exam™ and "interview" regarding the
criteria for teacher career ladders are stated as follows: "...1 think those who are knowledgeable and have
sufficient skills and abilities should be teachers. Provide the necessary information for students. Must
be able to express himself correctly. He must have a patient and calm nature. Be able to calmly solve
students' questions and problems. The teacher should be able to make the best use of the time. Must be
able to convey their knowledge accurately. They must be able to do research, learn new things, and be
able to apply them. It should be open to innovation and accept different opinions. It should ensure the
active participation of students and encourage them to participate in the lesson. It is not enough just to
take exams for teachers to reach a certain level. It is necessary to evaluate their experience of all these
years well. If they are applying for the exam, the questions should be difficult and they should test with
oral questions and their proficiency should be measured. If there is a shortage of teachers, they can be
hired instead of giving the title of contracted or paid teacher. It can be facilitated for them in this
respect..." E14 "I think the way of teaching should be people who can always renew themselves, learn
new information about their branch and do not refrain from learning, improve themselves and
participate in seminars. If there is going to be an exam, it should be in a way to measure the knowledge
of the teachers.” E45 "Instead of being a contract teacher, it would be better if this staff was directly
appointed. In specialist teaching and head teaching, it may be better to do it in the style of an oral
interview rather than a written exam. That way, if we follow the teacher directly face-to-face instead of
through the exam, we can better perceive whether he deserves this title or not." E53

The opinions of the teacher candidates regarding the criteria for teacher career steps as "arrangements
for teaching staff" and "other" were expressed as follows: "I think that those who cannot be appointed
as teachers should also be given a chance because they have graduated from the faculty. Contract
teaching, permanent teaching types should all have separate scores." E27 "Teaching styles should not
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be divided into staff, contract and paid. Teachers who pass certain exams should be appointed as
permanent staff. These exams should be in theoretical and practical form in a way to measure the
teacher's knowledge of the field, teaching ability and approach to children. After serving for a certain
period of time, the qualifications of educating the students in the school should be measured and the
titles of expert and head teacher should be given." E62 "Teachers should be well trained and required
to have a master's degree, and the appointment process should be as such.” E39 1 think this is the way
of teaching that "has a strong communication ability, knows how to listen to problems, makes an effort
to solve them, analyzes the student, can concentrate attention and convey everything he aims to convey."
According to them, the rank should be skipped and as the student's success increases, the teacher
responsible for those students should also increase in rank." E59

Conclusion and Discussion
With the competitive environment brought by the new century, the acceleration of the production and
sharing of knowledge, the spread of digital technologies, and the change in sociodemographic factors,
the demand for education in society has increased. Expectations for teachers have increased
simultaneously and linearly in society. Therefore, teacher training and teacher training services are
carried out under the auspices of universities and the Ministry of National Education and are carried out
in line with current developments and trends related to the profession.
The professional development of teachers is initially provided by the faculties and continues to meet a
number of criteria after entering the profession. In fact, the professional development of teachers
continues throughout life, and teachers who have high intrinsic influences, who do their profession with
enthusiasm, and are motivated rise rapidly in the career ladder (Darling-Hammond, 2012; Kaplan and
Gulcan, 2020; Lynn, 2002; Sherbanescu and Popescu, 2014). In addition, teachers with special expertise
are more powerful in the school, respected, and more influential in students (Backfisch, Lachner, Hische,
Loose and Scheiter, 2021; Finger and Bamford, 2010).
When the opinions of teacher candidates regarding the criteria for appointment to the teaching profession
were evaluated, it was determined that the matches in the category of "psychometric tests" matched at a
higher level than the category of "being a graduate of the Faculty of Education". Psychometric tests,
which include personality, character, behavior and tendency tests, are available in the teacher training
systems of different countries such as South Korea and the United States (Mete, 2013; Oh and Nussli,
2014; Saracaloglu and Ceylan, 2016) It can be stated that it may be useful to apply a similar approach
in Turkey. It can be stated that the reason why teacher candidates specify the criterion of "being a
graduate of the Faculty of Education™ is that they take vocational knowledge courses more intensively
than the graduates of the Faculty of Arts and Sciences. Other criteria such as "doctorate” and "computer
certificate" were not considered very important criteria for appointment to teaching. The reason for this
situation may be that the doctoral education process is difficult and troublesome. When the students in
the research are described as Generation Z, it can be stated that they do not need a computer certificate
and are already more inclined to technology (Erten, 2019).
When the results obtained from the research were examined, "teaching career steps" were evaluated
negatively by the majority of teacher candidates. Studies in which negative opinions were expressed
among teachers who actively carried out the profession were also identified (Bakioglu and Can, 2009;
Kurt, 2007; Utkutug, 2007). It can be stated that the reasons for the relevant attitude are related to the
concerns of teacher candidates that the basis of teaching is expertise and that it will cause separation
among teachers. Some of the teacher candidates stated that they found this system in a "positive"
direction. Other studies have been found in the literature in a similar direction regarding the teaching
career ladder (Can, 2019; Turan and Turan, 2009; Yang Keo, 2016). It can be stated that the teacher
candidates who express an opinion in this direction can recognize the career ladder system at the student
stage, have some theoretical knowledge, attach importance to the training of qualified and qualified
teachers, and have high awareness.
Different opinions and suggestions were expressed from teacher candidates regarding teacher career
ladder criteria. These views are that oral exams can be held in addition to written exams in career
systems, that the types of permanent, contracted and paid teaching can be combined and made uniform
and standardized, that teachers should be subjected to field knowledge and psychological tests before
and while performing their professions, that the graduate requirement can be a developing and

201



:’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

differentiating criterion, and that student achievements can be taken into account in teacher evaluations
is indicated. While developing teacher career ladders, it should not be forgotten that the profession is a
key profession that plays an effective role in teaching the dynamic and cognitive subtleties of other
professions (Turer, 2009). In addition, it is possible to state that the interest and motivation for career
ladders can be increased with the studies to be prepared on teacher training, selection and employment
issues in the field of educational administration.

Suggestions

Teaching takes its place in society as a type of profession that starts in the undergraduate process,
supports lifelong development and learning, and is suitable for progress. At the same time, the principle
of career and merit is observed in the professional promotion of teachers in the education and training
services class within the service classes of state officials. On the other hand, the Ministry of National
Education defined the concept of "career" and described it as "progression from teaching to expert
teaching, from expert teacher to head teacher by gaining the necessary competencies" (MoNE, 2005).
Therefore, various research studies can be prepared for teacher candidates consisting of students of the
faculty of education who have chosen the teaching profession. Conducting identical or similar studies
can ensure that teacher candidates are aware of legal and current professional issues. In addition, it can
be instrumental in increasing their theoretical knowledge, increasing their interest in the profession,
allowing them to present their perspectives, opinions and thoughts on the profession, increasing their
awareness and contributing to their future professional development. Personality and propensity tests
may be applied in the first appointment for prospective teaching. Master's degree requirements for
specialist teaching, and doctoral requirements for head teacher can be established and postgraduate
training for teachers can be encouraged. An oral examination can be taken alongside the written
examination for specialist teaching and head teacher and student achievements can also be considered
as a criterion. Studies including the opinions of educational institution administrators and teachers
regarding the teaching career ladder can be carried out and the scope can be expanded.
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Arastirma Makalesi
Ogretmen Adaylarinin Ogretmenlik Kariyer Basamaklarina

Iliskin Goriisleri Uzerine Bir inceleme

Fatma Hiimeyra Yiicel”

Ozet

Ogretmenlik kariyer basamaklar: sistemi 2022 yilinda “Ogretmenlik
Meslek Kanunu” ile yiiriirlige girmistir. Bu uygulama ile belirli kriterleri
saglayan ogretmenler “uzman dgretmen” ve “bagégretmen’ bigiminde
kariyerlerinde ilerleme saglamaktadwr. Hazirlanan ¢alismada ise
ogretmenlik  meslegine yonelik  yetistirmenin  lisanstan itibaren
profesyonel bicimde gerceklestirilmesi goz éniinde bulundurulmug ve
ogretmen adaylarmin  kariyer  gelisimlerine  yénelik  goriislerin
belirlenmesi amaclanmistir. Bu baglamda arastirmada ogretmenlik
kariyer basamaklarmna yénelik giincel gelismelerin incelenmesi ve genel
egilimlerin  arastirilmast  oncelenmistir. Calisma nitel arastirma
yontemine uygun bicimde hazirlanmistir. Ayni zamanda durumsal ¢aligma
seklinde desenlenmis, verilerin analizi icerik analizi yoluyla
gerceklestirilmistir. Aragtrmanin katilimcilar: 6gretmen adaylart olarak
belirlenmig ve veriler 67 égretmen adaymndan elde edilmistir. Calismada
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l}day Ogretmen 6 farkli soruyu iceren yari yapilandirilmis gériisme formu kullanimustir.
Ogretmen Yetistirme Verilerin ¢éziimlenmesinde “frekans” teknigi ile “dogrudan alintilama”™
Ogretmenlik Kariyer Basamaklar1  yontemi uygulanmistir. Arastirma sonuclarina gore 6gretmenlik kariyer
Ogretmenlik Meslegi basamaklart  “olumsuz” ve “olumlu” seklinde degerlendirilmistir.

Ogretmen adaylar: tarafindan meslege atanmada “psikometrik testler” ve
“egitim fakiiltesi mezunu olmak” kriterleri daha fazla on plana ¢ikmigtir.
Ogretmenlerin kariyer basamaklari icinse niteliksel gelismelerinin
artirllmast gerektigi ifade edilmis, “yazili sinav” ve “miilakat” kriterleri
daha yiiksek diizeyde beyan edilmistir.
Yiicel, F. H. (2023). A study on teacher candidates' views on the teaching
Atf i¢in career ladder. MSKU Journal of Education, 10(2), 194-204. DOI:
10.21666/muefd.1353697

Toplum tarafindan egitim yoluyla informel ya da formel iletisim becerileriyle kazanilan yagantilarin
bireylerde biligsel, sosyal, duygusal, dil ve karakter gelisimini saglamasi arzu edilmektedir (Gokyer,
2021). Dolayisiyla egitim sistemlerinde ise 6gretmenlerin kendilerinden beklenilen davranis ve rolleri
yerine getirmeleri anlamli bulunmaktadir. Her meslegin toplum iginde yeri, konumu, statiisii ve
davranigsal dzellikleri meveuttur. Ogretmenlik meslegi benzer sekilde yiiksek seviyede sistematik ve
genel bilgiler icermesi, toplumsal ¢ikarlara uygun olmasi, mesleki kuruluslar araciligryla islevini yerine
getirmesi, mesleki tutum ve degerleri gozetmesi bakimindan seckin ve profesyonel bir meslek tiirii
olarak konumlandirilmaktadir (Baber, 1996).

Sinif i¢i ortamlarda 6gretmenlerin etkinliklerini géstermeleri igin ¢ok sayida davranig Oriintiisiine sahip
olmas1 gerekmektedir. Ogretmenlerden beklenen roller “dgretim uzmani”, “miifredat uzman1”, “kaynak
saglayict”, “bilgi kogu”, “danisman”, “okul lideri”, “sinif destekgisi”, “kolaylastirici 6grenme
saglayan”, “degisim aktori” ve “Ogrenen Ogretmen” bigimlerinde ortaya c¢ikmaktadir (Harrison ve
Killion, 2007). Aym1 zamanda etkili 6gretmenler Ogrencilerinin biligsel, duyussal ve akademik
gelismelerini saglamali, okuldaki 6grenme-6gretme ortamlarini iyilestirmeli ve kolektif sekilde hareket
etmelidir (York-Barr ve Duke, 2004). Ogretmenligin boyutlari ise (i) 6gretmen gelisimi ve dgrenci
basarisina yonelik ig birligi kiiltiirii yaratma (ii) 6gretme-6grenme ortamlarinda bilimsel aragtirmalardan
yararlanma (iii) mesleki gelisim ve 6grenmeyi Onceleme (iv) 6gretim faaliyetlerini gelistirme ve

* Ogr. Gor. Dr., Kirsehir Ahi Evran Universitesi, Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Egitim Y6netimi
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destekleme (v) dlgme ve degerlendirme yapabilme (vi) aile ve okula yonelik toplumsal katilimi saglama
(vii) Ogretmenlik meslegini 6nemseme ve Ogrenci basarisina Oncelik verme bigimlerinde ifade
edilmektedir (Berg, Carver ve Mangin, 2014; Cosenza, 2015; Teacher Leadarship Exploratory
Consortium, 2011). Her bir boyutun ne kadar aktif kullanilirsa 6gretmen yeterliliklerinin de o 6l¢iide
gelismis olacagini belirtmek olasidir.

Tiirkiye’de Ogretmenligin mesleklesmesinde ‘“Maarif-i Umumiye Nizamnamesi” etkili olmus ve
ogretmenlere yonelik mesleki acidan diizenlemelerde bulunulmustur (Arslan, 2019). Ogretmenlik
giiniimiizde egitim ve 0gretim faaliyetlerini yiiriitmekle yilikiimlii bulunan ve yonetimsel gorevleri ifa
eden 6zel bir uzmanlik meslegi seklinde tamimlanmaktadir (Ogretmenlik Meslek Kanunu, 2022).
Ogretmenlerin uzmanhk giici ise sahip olunan igerik bilgisine, dgretim yeterliklerine ve karar
vermedeki yonetsel becerilerine bagl olarak ortaya ¢ikmaktadir (Finger ve Bamford, 2010). Bu beceri
ve yeterliklerin kazanilmasi ¢ok sayida etmenle ilgili bulunmaktadir. Dolayisiyla Tiirkiye’de 6gretmen
yetistirme sistemini genel hatlariyla degerlendirmek, giincel gelismeleri iyi okuyabilmek ve
uygulayabilmek gerekli goriinmektedir.

Tarihsel siiregte 6gretmen yetistiren kurumlarin oldukga genis zamanlara yayildigi, ¢esitli asamalardan
gecerek gelistigi, kokli ve giicli bir yapiya sahip oldugu goriilmektedir. Selguklular ve Anadolu
beylikleri doneminde “medreseler”, Osmanlilar doneminde “genel medreseler, meslek ve ihtisas
medreseleri, darulmualliminler”, Tiirkiye Cumhuriyeti doneminde ise “ilkdgretmen okullari, egitim
enstitiileri (2 yillik), koy muallim mektepleri, kdy egitmen kurslari, kdy egitmen okullari, kdy enstitiileri,
egitim enstitiileri (3 y1llik), yiiksek 6gretmen okullari, deneme yiiksek dgretmen okulu” 6n plana ¢ikan
Ogretmen yetistirme kurumlar1 olarak belirtilmektedir (Akytiiz, 2011). Daha sonra tiim iiniversitelerin
yiiksekdgretime baglanmasindan dolay: Milli Egitim Bakanligina 6gretmen yetistiren kurumlar (2 yillik
Egitim Enstitiileri, 4 yillik Yiiksek Ogretmen Okullar1) {iniversitelere baglanmistir (Yiiksekdgretim
Kanunu, 1981; Yiiksekogretim Kurumlar1 Teskilatlart Hakkinda Kanun Hitkmiinde Kararname, 1982).
2023 tarihi itibariyla 6gretmen yetistirme gorevi egitim fakiiltelerinin uhdesinde bulunmaktadir. Egitim
fakiiltelerinde 6gretmen yetistirme programlarina yonelik olarak lisans diizeyinde “alan bilgisi” %45-
50, “dgretmenlik meslek bilgisi” %30-35 ve “genel kiiltiir” derslerinin %15-20 oraninda verilmesi
karara baglanmistir (YOK [Yiiksekogretim Kurulu], 2018). YOK iiniversitelerin uluslararas1 arenadaki
konumunu gii¢lendirmek, egitim fakiiltelerinin akreditasyonu saglamak ve kalite giivencesini saglamak
lizere birtakim standartlar belirlemektedir. Bu standartlar genellikle 6grenciler, programin amaglari,
program ¢iktilari, dgretim kadrosu, altyapr ve kurumsal destege iliskin olgiitlerdir. Ogretmenlerin
iiniversiteden aldiklar1 teorik diizeydeki bilgileri meslek hayatinda uygulayabilmeleri, meslekte gerekli
olan yontem, teknik ve iletisim teknolojilerini bilmeleri ve kullanabilmeleri, alanindaki uluslararasi ve
ulusal gelismeleri izleyebilmeleri, meslek etigine sahip olmalari dlgiitlerin iglevsellik kazanmasina yol
acmaktadir.

Ogretmen yetistirme ve gelistirmede ve meslege atanmada etkin rol oynayan Milli Egitim Bakanlig
[MEB] 6gretmen yetistirme ilgili parametreleri belirlemektedir. Bakanlik tarafindan gelistirilen giincel
ogretmen yeterlikleri “(i) Ana yeterlik alanlari: Kisisel ve mesleki degerler-mesleki gelisim, 6grenciyi
tanima, 6grenme ve dgretme siireci, 6grenmeyi, kisisel gelisimi izleme, okul, aile ve toplum iligkileri,
program ve icerik bilgisi”, “(ii) Ogretmenlik meslegi genel yeterlikleri (a) Mesleki bilgi: Alan bilgisi,
alan egitimi bilgisi, mevzuat bilgisi (b) Mesleki beceri: Egitim ve 6gretimi planlama, 6grenme ortamlari
olusturma, 6gretme ve 6grenme siirecini yonetme, 6lgme ve degerlendirme (c) Tutum ve degerler: Milli,
manevi ve evrensel degerler, 6grenciye yaklasim, iletigim ve is birligi (d) kisisel ve mesleki gelisim”
seklinde ifade edilmektedir (MEB, 2017). MEB o6gretmenlik mesleginin kalitesi ve statiisii i¢in
toplumsal beklentilere yonelik tutarlilik saglanmasi, mesleki gelisim i¢in anlasilir, agik ve giivenilir
kaynaklar olusturulmasi, 6gretmen niteliklerinin gelistirilmesinde karsilastirma yapilabilecek bir
yapinin kurulmasi amaglamaktadir (MEB, 2008).

Ogretmenlik meslegine atanmanin ve meslekte yiikselmenin cesitli dlciileri bulunmaktadir. Siirecler
ogretmen adayligi oncesi ile baglamakta, aday 6gretmenlikle devam etmekte ve Olgiitleri karsilayan
ogretmen adaylari ise “dgretmen” statiisiinde goreve baslamaktadir. Ogretmenlik kariyer basamaklar
ise meslek iginde uzmanlagma yolu ile terfilerin gergeklestirilmesidir (Ogretmenlik Meslek Kanunu,
2022). Sekil 1’de dgretmenlik kariyer sistemlerine iliskin olgiitler gosterilmektedir (MEB, 2015, 2022).
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Aday 6gretmenlik kriterleri

Aday égretmenlik siirecinin Kkriterleri

Alan atamasina uygun bir yliksekdgretim kurumundan
mezun olmak

Pedagojik formasyon egitimini tamamlamak

Ik atama icin KPSS’den belirli bir taban puan1 almak
Devlet memurlugundan ¢ikarilmayr gerektiren bir
cezast olmamak

Performans degerlendirmesi, yazili smnav ya da hem
yazili, hem sozlii sinavina girmek ve siire¢ sonunda en
az 60 puan almak ve aday 6gretmen olarak atanmak

En az bir ve en ¢ok iki y1l devam etmesi

Egitim kurumu miidiirleri ve danigman 6gretmenlerin
sorumlulugunda egitim ve uygulama gorevlerine tabi
tutulmak

Izleme ve wuygulama gérevlerini yapmak igin
danigman 6gretmen gozetiminde derse girmek
Hizmet ici egitimlere katilmak

Yonetsel is ve islemleri egitim kurumu miidiiriiniin
gozetiminde izlemek ve uygulamak

Diger kurumlardaki gozlem ve uygulamalara katilmak

Adaylik Degerlendirme Komisyonu tarafindan egitim
ve uygulama gorevlerinde basarili bulunmak

Uzman 6gretmenlik kriterleri

Basogretmenlik Kkriterleri

Ogretmenlikte fiilen en az on yil hizmeti olmak
Ogretmenlik gorevinde bulunmak

Kademe ilerlemesinin durdurulmasi
bulunmamak

Mesleki gelisime yonelik hazirlanan en az 180 saatlik
uzman Ogretmenlik egitim programini tamamlamak
Lisansiistii egitimini tamamlayanlarin yazili smavdan
muaf tutulmasi

Yazilt smavdan 100 puan iizerinden en az 70 puan
almak

c€zasi

Uzman Ogretmenlikte fiilen en az on yil hizmeti
bulunmak

Kademe  ilerlemesinin
bulunmamak

Mesleki gelisime yonelik hazirlanan en az 240 saatlik
bagdgretmenlik egitim programini tamamlamis olmak
Doktora egitimini tamamlayanlarin yazili sinavdan
muaf tutulmasi

Yazili simnavdan 100 puan iizerinden en az 70 puan
almak

durdurulmasi cezasl

Sekil 1. Ogretmenlik kariyer sistemleri

Ogretmenlik kariyer basamaklari sisteminin olusturulmasinin birtakim gerekgeleri bulunmaktadir. i1k
olarak 6gretmen performanslarinin artirilmasi amaglanmaktadir. Sonrasinda ise egitim sistemlerinde
cagdas yapilar olusturmak, O6gretmen statiilerini iyilestirmek, Ogretmenlerin kisisel ve mesleki
gelisimlerini saglamak, Ggretmenlere yonelik itibari artirmak ve meslekteki kaliteyi yiikseltmek
hedeflenmektedir (Demir, 2011; Deniz, 2009). Sistem bir biitiin olarak degerlendirildiginde 6gretmenlik
mesleginin niteliklerinin tespit edilip Ogretmenlere kazandirilmasi, &gretmen adaylarmin nitelik
kazanimlarmin dl¢limlenmesi ve 6gretmenlik atama siire¢lerinde kullanilmasi s6z konusudur (European
Commission [EC] 2012; MEB, 2008). Farkli iilkelerde mesleki yetenek testleri, miilakat, sozlii sinavlar,
yazili akademik testler, kisilik ve egilim testleri de atanma kriterleri arasinda yer almaktadir (Balci,
2021). Her ne kadar kiiresel ve ulusal 6l¢ekte farkli uygulamalar olsa da 6gretmenlik sisteminin siirekli
gelistirilmesi ve iyilestirilmesi 6gretmeni toplumda daha giiglii kilacaktir.

Alan yazin taramasi yapildiginda ogretmenlik meslegine yoOnelik birtakim arastirmalarin
gerceklestirildigi tespit edilmistir. Ogretmenlik mesleginin niteligi ile ilgili (Ingersoll ve Perda, 2008;
MacBeath, 2012; Monteiro, 2015; Symeonidis, 2015) aragtirmalarin bulundugu, 6gretmenlik kariyerlik
basamaklariyla iligkili (Bakioglu ve Banoglu, 2013; Celikten, 2008; Kaplan ve Giilcan, 2020)
caligmalarin oldugu goriilmiistiir. Ayrica Ogretmenlik meslegine iliskin 6gretmen adaylarinin
tutumlarint inceleyen bazi arastirmalarin (Bulut, 2010; Erbas, 2014; Giirbiiz ve Kisoglu, 2007;
Karatekin, Merey ve Kege, 2015) yer aldig1 belirlenmistir.

Arastirmanin Onemi ve Amaci

Ogretmenlik kariyer basamaklarma iliskin Tiirkiye’de resmi diizeyde ilk yapilanmalar 2005’te
baglamasina ragmen takip eden yillarda sistem pasif kalmistir. 2022°de ise bu diizenlemelerin kapsami
genisletilerek giincellestirilmis, gelistirilmis sekliyle yiiriirliige konularak sistem aktif bicimde hayata
gecirilmistir. Ogretmenlik meslegine doniik alan yazinda pek ¢ok arastirma yer almasina karsin her
zaman giincel egilimleri yansitan galismalara da ihtiyag duyulmaktadir. Ogretmenlik kariyeri 6zellikle
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lisans diizeyinden itibaren baslamakta, asamali bigimde ilerlemekte, gérev esnasinda ise benzer bigimde
devam etmektedir. Dolayisiyla ¢cok yonlii gelisimi gerektiren dgretmenlikte yiikselme is ve islemleri
onem arz etmektedir. Hazirlanan bu arastirma ile Ogretmen adaylarmin O6gretmen kariyerlik
basamaklarina yonelik goriis ve tutumlart incelenerek alan yazmma yeni Kkatkilar sunmak
amaglanmaktadir. Hedeflenen amaglar dogrultusunda asagidaki alt problemlere cevap aranmistir:

1. Ogretmen adaylarina gore 6gretmenlik meslegine atanma Kriterleri neler olmalidir?

2. Ogretmen adaylarina gore 6gretmenlik kariyer basamaklari nasil degerlendirilmektedir?

3. Ogretmen adaylarina gore 6gretmenlik kariyer basamaklari kriterleri nasil belirlenebilir?

Yontem

Arastirmanin Deseni

Arastirma, nitel aragtirma yontemine uygun olarak dizayn edilmistir. Nitel aragtirmalarda kesfedilmek
istenen bir olgu bulunmakta, veri toplamak {izere gercek ortamlara gidilmekte, gelismeye yonelik ve
acik bir bicimde kesif siireci yiriitiilmekte, yeni olgulara iliskin farkli bakis agilar1 ve goriigler
olusturmak hedeflenmektedir (Creswell, 2017). Calismada “6gretmenlik kariyer basamaklar1” sistemi
kesfedilmeye calisilmis, Ogretmen adaylarmin bulundugu ortamlarda calisma yiritilmis ve
katilimeilardan bu yeni durumlara yonelik farkli bakis agilart alinmistir. Arastirmanin deseni ise durum
caligmasi seklinde olusturulmustur. Durum ¢aligmalari kendi dogal kosullarinda ortaya ¢ikmakta, mekan
veya zaman sinirlamasina gore veriler bir ya da birden ¢ok duruma goére g¢oklu kaynaklardan
saglanmakta, zenginlestirilerek betimlenmekte ve temalara doniistiiriilmektedir (Creswell 2007;
Hancock ve Algozzine 2006). Arastirma deseni, ¢alismada halihazirdaki durumlarin belirlenebilmesi ve
aciklanabilmesine yonelik oldugundan tercih edilmistir.

Cahisma Grubu

Arastirmanin amaglari dogrultusunda ¢aligma i¢in amagli 6rnekleme yontemi uygulanmistir. Bu yontem
belli oOlgiitlerin karsilandig1 ve belli 6zelliklere sahip 6zel durumlarla calisma yapilmak istendiginde
kullanilmaktadir (Basaran, 2017). Bu yontem ¢aligmada amagh sekilde bilgi a¢isindan derinlemesine
arastirma yapilabilmesi bakimindan uygun bulunmustur. Yontemde belirli kriterleri saglayan ya da belli
ozellikleri tagiyan katilimcilara yer verilmekte, 6zel durumlara yonelik ¢alisiimaktadir (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2017). Arastirmadaki 6zel durum ogretmenlik meslegi,
katilimcilar ise dgretmenlige yonelik meslek bilgisi dersleri alan 6gretmen adaylaridir. Tablo 1°de
caligma grubuna iligkin betimleyici istatistikler belirtilmektedir.

Tablo 1

Calisma Grubuna Iliskin Betimleyici Istatistikler
Programlar f Cinsiyet f
Tiirk¢e Egitimi 33 Kadm 46
Matematik Egitimi 23 Erkek 21
Psikolojik Danigsmanlik ve Rehberlik 11

Toplam 67 Toplam 67

Tablo 1 incelendiginde arastirmaya egitim fakiiltesindeki “Tirk¢e Egitimi”, “Matematik Egitimi”,
“Psikolojik Danismanlik ve Rehberlik” olmak iizere 3 farkli programdan katilim saglandigi tespit
edilmistir. En fazla katilim “Tiirkge Egitimi” (f=33) ve en az katilim ise “Psikolojik Danigmanlik ve
Rehberlik” (f=11) seklinde olmustur. Arastirmadaki katilimci sayisi toplam (f=67) olarak tespit
edilmigtir. Cinsiyete goére incelendiginde ise kadin 6gretmen adaylarinin (f=46) ve erkek dgretmen
adaylarinin (f=21) oldugu belirlenmistir. Arastirmaya kadin 6gretmen adaylarinin katilimi erkek
O0gretmen adaylarina kiyasla daha fazladir.

Veri Toplama Araclar

Arastirmadaki veriler arastirmaci tarafindan olusturulan yar1 yapilandirilmig goériisme formu ile elde
edilmistir. Calisilan disiplin alanina derinlemesine ulasabilmek icin ve segenekli cevaplama teknigi
icermesinden Otiirii bu ara¢ bigimi tercih edilmistir. Taslak formu gelistirmek i¢in dncelikle alan yazin
taranmig, kavramsal bilgiler gozden gecirilmis ve ardindan giincel bilgilere ulagilmistir. Daha sonra
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[P

taslak form olusturularak “egitim yonetimi” alanindan 2 Prof. Dr., bir Do¢. Dr. tinvanli toplam 3
akademisyene uzman gorlisii alinmak iizere bagvurulmustur. Sunulan doniitlerle taslak form
bigimlendirilmis, “kisisel bilgiler” ve “kuramsal bilgiler” seklinde 2 farkli boliim, 6 farkli soru ile form
yeniden yapilandirilmisti. Formda yer verilen ifadelerin aragtirmanin amacina uygun ifadeler
tasimasina énem verilmis, yazim kontrolleri gerceklestirilmis ve anlam biitlinliigli saglanmigtir. Etik
Kurul ve uygulama izinleri alindiktan sonra form goniilliillik esasina uygun olarak katilimcilara
yoneltilmis, goriisme yoluyla veriler toplanmistir. Goriisme siirecinde Ogretmen adaylarina
etkilenmemeleri i¢cin miidahalede bulunulmamustir. Biiyiikoztiirk, Cokluk ve Koklii (2012) bu sekilde
goriismelerin daha saglikli olacagini ifade etmektedir. Yaklagik cevaplama siiresi 20 dakika civarinda
surmiustur.

Verilerin Analizi

Hazirlanan calisma igerik analizi teknigi ile ¢dziimlenmistir. Calismada kuramsal temellere gore
caligmanin boyutlar1 bigimlendirilmis, alintilar dogrudan belirtilmis ve olusturulan kategoriler analitik
sekilde yorumlanmustir. Igerik analizi, belirli tema ya da sablonlar kullamlarak konu yapisinin
derinlemesine incelenmesini ve farklilik/benzerliklerin karsilastirilmasini igermektedir (Calik ve
Sozbilir, 2014). Arastirmada konu yapisi detaylandirilmis, birtakim karsilagtirmalarda bulunulmustur.
Coziimleme yapmak ve veri analizini gergeklestirmek tizere egitim fakiiltesi 6grencilerine “Egitim=E”
kelimesinin kisaltmasi kullanilmis ve E1, E2, E3, ..., E66, E67 bi¢iminde kodlar verilmistir. Sistematik
bi¢imde kodlama ve siralama yapilmigtir. Veriler elektronik ortama aktarildiktan sonra tablolar
araciligtyla diizenlenmistir. Verileri ¢6zmek igin kategoriler olusturulmus, tablolarin altinda aday
ogretmenlerin goriislerine yer verilmistir. Istatistiksel olarak frekans (f) degerleri hesaplanmustir.
Bulgular kapsayici ve biitiinciil bir yaklasimla yorumlanmustir.

Gecerlik ve Giivenirlik

Nitel arastirmalarda gegerlik i¢in erisilen verilerin mevcut durumu gostermesi, incelenen olgularin
ozelliklerinin belirtilmesi gerekmektedir. Calismada kariyer kavramina vurgu yapilmasi, var olan
durumlarin betimlenmesi, verilerin kaydedilmesi, kategorilerin ger¢egi yansitmasiyla birlikte gereken
olgiitler karsilanmstir (Baltaci, 2019; Biiyiikoztiirk vd., 2017). Giivenirlik kosulunu saglamak iizere
ise uzman goriislerinden faydalanilmistir. Degerlendirmede “(Uzlagsma Yiizdesi = Goriis Birligi (Na)
/ (Gortis Birligi (Na) + Goriis Ayriligi)” bigimindeki giivenirlik formiilii uygulanmistir (Huberman ve
Miles, 1994). Uzlagma yiizdesinin %90+ olmasiyla giivenirlik elde edilmektedir ve islem sonucunda
uzlagma yiizdesi 92,7 bulunarak giivenirlik kosulu saglanmistir. Ek olarak arastirma igerigine yonelik
detayli bilgiler sunulmasi, 6zel durumlarla ilgili agiklamalara genis Olglide yer verilmesi ve
goriismelerde alintilama yapilmasi ile giivenirlik elde edilmistir (Kincal, 2013).

Bulgular
Ogretmenlik Meslegine Atanma Kriterlerine fliskin Goriislerle Tlgili Bulgular
Ogretmen adaylarinin 6gretmenlik meslegine atanma kriterlerine iligkin gériisleri alinmus ve Tablo 2°de
belirtilmistir. Ayrica tablo altinda bazi1 goriislere yer verilerek dogrudan alintilama bigiminde
sunulmustur.
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Tablo 2
Ogretmenlik Meslegine Atanma Kriterlerine Iliskin Goriisler
Kategoriler f
Psikometrik testler 2
Egitim Fakiiltesi mezunu olmak 2
Yiiksek lisans mezunu olmak 6
Kamu Personeli Se¢me Sinavi 4
Lisansta uzmanlik dersleri almak 3
2
1
1

Miilakat
Bilgisayar sertifikasi
Doktora mezunu olmak

Tablo 2 incelendiginde dgretmen adaylariin meslege atanma kriterlerine yonelik goriisleri 8 kategori
ile eslestirilmistir. En yliksek eslesmeler “psikometrik testler” (f=27) ve “egitim fakiiltesi mezunu
olmak”™ (f=23) seklinde tespit edilmistir. En diisiik eslesmeler ise “doktora mezunu olmak™ (f=1) ve
“bilgisayar sertifikas1” (f=1) bi¢ciminde belirlenmistir.

Ogretmen adaylarinin 6gretmen Kariyerlik basamaklarina iliskin “psikometrik testler” ve “egitim
fakiiltesi mezunu olmak” seklindeki goriisleri sdyle ifade edilmektedir: “Ogretmenin psikolojik
testlerden geg¢mesinin ¢ok gerekli oldugunu diisiiniiyorum. Sadece sinavi gecen ogretmen olmamali
ogrencinin psikolojisinden anlayan saglikl insanlarin 6gretmen olmasi gerektigini diistintiyorum.” E24
“Ogretmenlik meslegini her insan yapmamalidir ve atanan ogretmenler belirli araliklarla hem sinif i¢i
hem alan bilgisi hem de psikolojik yonden test edilmelidir.” E4A3 “Bana gére belli bir egitim almis ve
egitim fakiiltesinden mezun olan ogretmen adaylart mezun olduktan sonra kadrolu olarak rahat bir
sekilde atanabilmelidir.” E52 “Ogretmenlerin egitim fakiiltesinden mezun olarak yeterli asamalardan
gectigini diistinmekteyim.” E61

Ogretmenlik Kariyer Basamaklarina fliskin Gériislerle Tlgili Bulgular

Ogretmen adaylarinin 6gretmenlik Kariyer basamaklarma iliskin goriisleri kaydedilmis ve kategorik
degerlendirmeye tabi tutularak Tablo 3’te gosterilmistir. Ardindan olusturulan kategoriler dogrudan
alintilama yoluyla desteklenmistir.

Tablo 3

Ogretmenlik Kariyer Basamaklarina Iliskin Goriigler
Kategoriler f
Olumsuz 36
Olumlu 24
Kararsiz 7

Toplam 67

Tablo 3 ele alindiginda 6gretmen adaylarinin 6gretmenlik kariyer basamaklarina yonelik goriisleri
“olumsuz”, “olumlu” ve “kararsiz” seklinde toplam 3 kategori ile iligkilendirilmistir. En yiiksek
iligkilendirme 6gretmenlik kariyer sistemini “olumsuz” (f=36) yonde bulan katilimcilara ait olmustur.
En diisiik iliskilendirme ise 6gretmenlik kariyer sistemine “kararsiz” kalan katilimcilardan olusmustur.
Asagida ise tabloyu desteklemek i¢in dgretmen adaylarinin goriislerinden bazilarina yer verilmis ve
cesitli alintilarla ifade edilmistir.

Ogretmen adaylarinin dgretmen Kkariyerlik basamaklarina iliskin “olumlu” yondeki goriisleri su
bigimlerde belirtilmektedir: “Gelecekte iyi 6grencilerin yetistirilmesi nitelikli ogretmenlerle miimkiin
olacaktir. Ozellikle kanunun olmasi nitelikli 6gretmen yetistirme hususunda yeterlidir.” E12 “Bana gére
gayet mantikli bir sistem oldugunu diisiiniiyorum. Ciinkii ogretmenlerin kendini gelistirmeleri saglayan
ve bulundukiar: yerde kalmalarmi engelleyen bir sistem olarak buluyorum.” E33 “Bu sistemle
ogretmenlerin mesleklerinde kariyer ve liyakat esaslarina uygun olarak ilerlemeleri, mesleki gelisim
saglamalarimi ve bunlara bagh olarak ozliik haklarinin iyilestirilmesi amaglaniyor. Béylece haklarimizi
savunmamizi kolaylagtirir.” ES7

Ogretmen adaylarinin dgretmen kariyerlik basamaklarma iliskin “olumsuz” yéndeki goriisleri su
sekillerde belirtilmektedir: “Olumsuz buluyorum. Ciinkii uzman ogretmenler ya da basogretmenler
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kendisinden alt kademede olan kisiye kars: kiiciimseyici davranabilir ve dikkate almayabilirler. Yani
kademelesme olur.” E5 “Ogretmenlik mesleginde kariyerin sinavla belirlenmesini yanls buluyorum.”
E13 “...Universiteden zaten egitim alip uzman olarak mezun olduktan sonra tekrar bir sinava girmek
bana pek makul gelmiyor. Bu sinavin kademelesme sorunu ortaya cikarmast olduk¢a muhtemel. Sinav
basariyla gecemeyen bir égretmen ¢ok basarili olmasina ragmen veliler tarafindan alaninda bagarily
olarak goriilmeyebilir. Sonug¢ olarak bir ogretmenin alaminda basarili olup olmamasini tek sinav
belirlememeli. Ogrenci ile iletisimi, dgretim tekniklerini nasil kullandigi, 6grenciden olumlu déniitler
alip almamast gibi seyler belirlemeli. Meslekte ne kadar iyi oldugumuzu sinav degil de ogrenci
belirlemeli...” E22 “Ogretmenlik liitiiniin sadece sinav olmasini ¢ok yanlis buluyorum. Ogretmenligi
ogretmenin dgrenciye ne kadar ulasabildigi ve onunla ne kadar iletisim kurabildigiyle derecelendirmek
gerektigini diistintiyorum. Her seyin tek sinava baglanmasinin yanlis sonuglar verdigini diistiniiyorum.”
E58

Ogretmen adaylarmin 6gretmen kariyerlik basamaklarma iliskin “kararsiz” yondeki goriisleri soyle
belirlenmistir: “Bence kariyer basamaklart olumlu da olabilir, olumsuz da olabilir. O yiizden

kararsizim.” E1T “Ogretmenlik kariyer basamaklarina karsi su anda kararsiz ve nétr oldugumu
belirtebilirim.” E63

Ogretmen Kariyer Basamaklari Kriterlerine Iliskin Goriislerle Ilgili Bulgular

Ogretmen adaylarmin 6gretmen kariyer basamaklari kriterlerine yonelik goriisleri dogrultusunda
kategoriler belirlenmis ve Tablo 4’te gdsterilmistir. Tablonun altinda belirlenen kategorilere iliskin bazi
gorisler dogrudan alintilama bi¢giminde ifade edilmistir.

Tablo 4

Ogretmen Kariyer Basamaklari Kriterlerine Iliskin Goriigler
Kategoriler f
Yazili sinav 23
Miilakat 22
Ogretmenlik kadrolaria yonelik diizenlemeler 15
Diger 7

Toplam 67

Tablo 4’te O6gretmen adaylarmin Ogretmen kariyer basamaklarna iliskin gortsleri 4 kategori ile
eslestirilmigtir. En fazla diizeyde eslestirmeler “yazili smav” (f=23) ve “miilakat” (f=22) seklinde
belirlenmistir. Bu iki kategorinin frekans degerlerinin birbirlerine oldukg¢a yakin diizeyde ortaya ¢iktigi
ifade edilebilir. En az diizeydeki eslestirmeler ise “diger” (f=7) seklinde belirtilmistir.

Ogretmen adaylarinin gretmen Kariyerlik basamaklari kriterlerine iliskin “yazili stnav” ve “miilakat”
bi¢imindeki bazi1 goriisleri su sekilde belirtilmistir: “...Bence bilgili, yeterli beceri ve kabiliyetlere sahip
olanlar égretmen olmalidir. Ogrenciler icin gerekli bilgileri saglamali. Kendini dogru bir bicimde ifade
edebilmeli. Sabirli ve sakin bir yapiya sahip olmal. Ogrencilerin sorularin ve sorunlarini sakinlikle
cozebilmeli. Ogretmen zamani en kaliteli sekilde degerlendirebilmeli. Bilgilerini dogru bir sekilde
aktarabilmeli. Arastirmalar yapacak yeni seyler 6grenmeli ve bunlari uygulayabilmelidir. Yenilige a¢ik
olmals, farkls goriisleri kabul etmelidir. Ogrencilerin aktif katilimini saglamali, onlart derse katilmada
cesaretlendirmelidir. Ogretmenlerin belli bir kademeye gelebilmesi icin sadece sinav yapmak yeterli
degildir. Onlarin bunca yillik deneyimlerini iyi degerlendirmek gerekir. Eger sinava bagvuruyorlarsa
sorular zor olmali ve yaninda sozlii sorularla test etmeli, yeterlilikleri ol¢ciimlenmelidir. Eger 6gretmen
agigi varsa sozlesmeli ya da iicretli 6gretmen iinvant vermek yerine kadroya alinabilir. Onlar igin bu
agidan kolaylik saglanabilir...” E14 “Ogretmenlik bicimi bence kendini her daim yenileyebilen,
bransiyla ilgili yeni bilgiler 6grenen ve 6grenmekten kacinmayan, kendini gelistiven, seminerlere katilan
kisiler olmalidir. Sinav olacaksa eger ogretmenlerin bu bilgilerini dlcecek tarzda olmalidir.” E45
“Sozlesmeli ogretmenlik yerine bu kadro direkt atanan kadro olsa daha iyi olur. Uzman 6gretmenlik ve
basogretmenlikte ise yazili sinavdan ¢ok sozlii miilakat tarzinda yapilmast daha iyi olabilir. Béylece
ogretmeni sinav tizerinden degil de dogrudan yiiz yiize takip edersek bu iinvani hak edip etmedigini daha
ivi algilayabiliriz.” E53
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Ogretmen adaylarmin 6gretmen kariyerlik basamaklari kriterlerine iliskin “6gretmenlik kadrolarina
yonelik diizenlemeler” ve “diger” seklindeki goriisleri soyle ifade edilmistir: “Bence dgretmenlige
atanamayanlara da sans tammmall ¢iinkii fakiilteden mezun olmugslardwr. Sozlesmeli ogretmenlik,
kadrolu 6gretmenlik tiirlerinin de hepsinin ayri puanm olmalidir.” E27 “Ogretmenlik bicimleri kadrolu,
sozlesmeli ve iicretli olarak ayrilmamali. Belli sinaviardan gegen ogretmenler kadrolu olarak atanmali.
Bu sinavlar ogretmenin alan bilgisini, 6gretme becerisini ve ¢cocuklara yaklagimlarin ol¢ecek sekilde
teorik ve pratik sekilde olmalidir . Belli bir siire gorev yaptiktan sonra ise okuldaki 6grencileri yetistirme
yeterlilikleri 6lciilerek uzman ve basogretmen iinvanlart verilmelidir.” E62 “Ogretmenler iyi
yetistirilmis olup yiiksek lisans yapma sarti aranmall ve atama islemi bu sekilde olmalidir.” E39
“Iletisim yetenegi kuvvetli, dert dinlemeyi bilen, ¢ozmek icin caba gosteren, égrenciyi analiz edebilen,
dikkati tistiine toplayip aktarmayr amacgladigi her seyi aktarabilen" 6gretmenlik bigimi budur bence.
Bunlara gore kademe atlanmali ve 6grencinin bagarist arttikca o 6grencilerden sorumlu 6gretmenin de
kademesi artmalidir.” ES9

Sonug¢ ve Tartisma
Yeni ylizyilin getirdigi rekabet ortami, bilginin {iretimi ve paylagiminin hizlanmasi, dijital teknolojilerin
yayginlagmasi, sosyodemografik unsurlarin degismesiyle birlikte toplumda egitime olan talep artmistir.
Toplumda es anli ve dogrusal oranda Ogretmenlere yonelik beklentiler yiikselmistir. Dolayisiyla
Ogretmen egitimi ve 6gretmen yetistirme hizmetleri liniversiteler ve Milli Egitim Bakanlig1 uhdesinde
gerceklestirilmekte, meslege iliskin gilincel gelismeler ve egilimler dogrultusunda yiiriitiilmektedir.
Ogretmenlerin mesleki gelisimleri baslangicta fakiiltelerce saglanmakta, meslege girdikten sonra
birtakim 0lgiitleri saglamakla devam etmektedir. Esasen 6gretmenlerin mesleki gelisimleri hayat boyu
sirmekte ve icsel etkileri yiiksek, meslegini istekle yapan ve gilidiilenmis 6gretmenler kariyer
basamaklarinda hizla yiikselmektedir (Darling-Hammond, 2012; Kaplan ve Giilcan, 2020; Lynn, 2002;
Serbanescu ve Popescu, 2014). Ayrica 6zel bir uzmanlia sahip 6gretmenler okulda daha gii¢lii konuma
gelmekte, saygi gormekte ve grenciler iizerinde daha etkili bulunmaktadir (Backfisch, Lachner, Hische,
Loose ve Scheiter, 2021; Finger ve Bamford, 2010).
Ogretmen adaylarinin dgretmenlik meslegine atanma kriterlerine iliskin goriisleri degerlendirildiginde
“psikometrik testler” kategorisindeki eslesmelerin “Egitim Fakiiltesi mezunu olmak™ kategorisinden
daha yiiksek diizeyde eslestigi tespit edilmistir. Kisilik, karakter, davranis ve egilim testlerini i¢eren
psikometrik testler Giiney Kore ve Amerika Birlesik Devletleri gibi farkli tilkelerin 6gretmen yetistirme
sistemlerinde bulunmakta olup (Mete, 2013; Oh ve Nussli, 2014; Saracaloglu ve Ceylan, 2016)
Tiirkiye’de ise benzer bir yaklasgimin uygulanmasinin faydali olabilecegi belirtilebilir. Ogretmen
adaylarmin “Egitim Fakiiltesi mezunu olmak™ kriterini belirtmelerinin nedeni olarak Fen Edebiyat
Fakiiltesi mezunlara gore daha yogun bigimde meslek bilgisi dersleri gormelerinden kaynaklandig: ifade
edilebilir. Diger kriterlerden olan “doktora” ve “bilgisayar sertifikas1” 6gretmenlige atanmak igin ¢ok
onemli kriterler olarak gériilmemistir. Bu durumun nedeni ise doktora egitim siirecinin zor ve zahmetli
bulunmasi olabilir. Arastirmada yer alan 6grencilerin Z kusagi olarak nitelendirildiginde bilgisayar
sertifikasina gerek duymadiklari, halihazirda zaten teknolojiye daha yatkin olduklari ifade edilebilir
(Erten, 2019).
Aragtirmadan elde edilen sonuglar incelendiginde 6gretmen adaylarimin c¢ogunlugu tarafindan
“dgretmenlik kariyer basamaklar1” olumsuz yonde degerlendirilmistir. Meslegi aktif olarak yiiriiten
Ogretmenler arasinda da olumsuz goriislerin beyan edildigi ¢aligmalar tespit edilmistir (Bakioglu ve Can,
2009; Kurt, 2007; Utkutug, 2007). ilgili tutumun sebepleri 6gretmen adaylarmnin Sgretmenligin
temelinde uzmanlik oldugunu belirtmeleri ve 6gretmenler arasinda ayriliklara sebep olacagi yoniindeki
kaygilariyla iliskili oldugu ifade edilebilir. Ogretmen adaylarmin bir kismi ise bu sistemi “olumlu”
yonde buldugunu belirtmistir. Ogretmenlik kariyer basamaklarina iliskin benzer dogrultuda alan yazinda
diger ¢aligmalara rastlanilmigtir (Can, 2019; Turan ve Turan, 2009; Yang Keo, 2016). Bu yonde goriis
bildiren Ogretmen adaylarmin ise heniiz 6grencilik asamasinda kariyer basamaklari sistemini
taniyabildikleri, birtakim teorik bilgilere sahip olduklari, kaliteli ve nitelikli 6g§retmen yetistirilmesini
onemsedikleri ve farkindaliklarinin yiiksek olduklar: ifade edilebilir.
Ogretmen Kariyer basamaklari kriterlerine iliskin 6gretmen adaylarmdan farkli gériis ve oneriler ifade
edilmistir. Bu gortisler kariyer sistemlerinde yazili sinavin yan1 sira sozlii sinavlarin da yapilabilecegi,
kadrolu, sozlesmeli ve ticretli 6gretmenlik tiirlerinin birlestirilip tek tipte ve standart hale getirebilecegi,
ogretmenlerin meslek 6ncesinde ve mesleklerini icra ederken alan bilgisi ve psikolojik testlere tabi
tutulmalarn gerektigi, yiiksek lisans sartinin gelistirici ve farklilik yaratan bir kriter olabilecegi, 6gretmen
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degerlendirmelerinde 6grenci basarilarinin da géz dniine almabilecegi belirtilmistir. Ogretmen kariyer
basamaklar1 gelistirilirken meslegin diger mesleklerin devinigsel ve biligsel inceliklerinin
ogretilmesinde etkili rol oynayan kilit bir meslek oldugu unutulmamalidir (Tiirer, 2009). Ayrica egitim
yOnetimi alaninda 6gretmen yetistirme, segme ve istihdam konularina iliskin hazirlanacak ¢alismalarla
kariyer basamaklarina olan ilgi ve motivasyonlarin artirabilecegini belirtmek miimkiindiir.

Oneriler

Ogretmenlik lisans siirecinde baslayan, hayat boyu gelismeyi ve 6grenmeyi destekleyen, ilerlemeye
uygun bir meslek tiirii olarak toplumda kendine yer edinmektedir. Ayni1 zamanda devlet memurlar
hizmet siniflar1 i¢inde egitim-6gretim hizmetleri sinifinda yer alan 6gretmenlerin mesleki bakimdan
ylikselmelerinde kariyer ve liyakat ilkesi gdzetilmektedir. MEB tarafindan ise “kariyer” kavramina
yonelik tanmimlama yapilmig ve Ogretmenlikten uzman Ogretmenlige, uzman Ogretmenlikten
bagdgretmenlige gerekli yeterlikler kazanilarak ilerleme” bigiminde tasvir edilmistir (MEB, 2005).
Dolayisiyla 6gretmenlik meslegini segen egitim fakdiltesi 6grencilerinden olusan 6gretmen adaylarina
yonelik ¢esitli arastirmalar hazirlanabilir. Ozdes ya da benzer galismalarin yapilmasi 6gretmen
adaylarmin yasal ve gilincel mesleki konulardan haberdar olmalarini saglayabilir. Ayrica kuramsal
bilgilerinin artmasina, meslege yonelik ilgilerinin artmasina, meslege bakis acilari, goriis ve
diisiincelerini sunmalarina imkan taninmasina, farkindaliklarinin yiikselmesine ve ilerideki mesleki
gelisimlerine katki sunulmasina vesile olabilir. Aday 6gretmenlik igin ilk atamada kisilik ve egilim
testleri uygulanabilir. Uzman 6gretmenlik i¢in yiiksek lisans, basogretmenlik igin doktora kosullari
olusturulabilir ve Ogretmenler i¢in lisansiistii egitim tesvik edilebilir. Uzman &gretmenlik ve
bagdgretmenlik i¢in yazili sinavin yani sira sozIlii sinav yapilabilir ve 6grenci basarilart da bir kriter
olarak degerlendirilebilir. Ogretmenlik kariyer basamaklarina iliskin egitim kurumu yéneticileri ve
Ogretmen goriislerini iceren caligmalar yiiriitiilebilir ve kapsami genisletilebilir.

Yazarlarin Katki Oram
Bu makale tek yazar tarafindan diizenlenmis ve hazirlanmis olup yazarin katkis1 %100 oraninda
gerceklesmistir.

Cikar Catismasi
Hazirlanan aragtirmada ¢ikar catismasi teskil edebilecek bir durum ya da unsur gézetilmemistir.
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Abstract

The aim of this study was to examine the relationship between secondary school students'
attitudes toward distance education and their digital citizenship, and to assess the effectiveness
of the process by analyzing students' opinions regarding the lessons conducted during the
pandemic. The study was carried out with a mixed method research. Participants of the study
consisted of 689 students from different high schools in Amasya. Interviews were conducted with
10 students for qualitative data. Quantitative data were collected from students with the
"Attitude Scale towards E-learning" and "the Youth Digital Citizenship Scale". Qualitative data
were collected from students with a semi-structured interview form. According to the results of
the study; Students' attitudes towards e-learning and their digital citizenship are moderate.
While students' attitudes towards e-learning based on gender show a significant difference, their
digital citizenship does not show a significant difference. Their attitudes towards e-learning and
digital citizenship differ significantly based on their grade level. There is a significant and
positive relationship between students' attitudes towards e-learning and their digital citizenship.
Students' digital citizenship significantly predicts their attitudes towards e-learning. Qualitative
data were analyzed by content analysis. While distance education courses cause inequality of

students opportunity and difficulty in classroom management, they ensure independence from space and
time. In order to improve the quality of the courses in distance education, it is aimed to prevent
the challing situations in secondary education with the recommendations presented in line with
the results of the study.
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In this time which, we call the information age, technology is used in many fields (Durukan, Hacioglu
& Donmez Usta, 2016). In addition, education is in constant interaction with technology, influencing
and changing each other. The utilization of technology in education has a profound influence on teaching
and learning environments (Hussain, 2012). Therefore, in order to make educational environments
strong and effective, educational practices and technological tools must be integrated (Kolburan Gecer,
2010; Arabaci, 2021). In this age, it is considered very important for societies and individuals to access
information quickly and follow the innovations in information technologies for the development of
societies and individuals. Easier access to information has contributed significantly to the increase in
the use of distance education applications and the development of global communication (Calli, Isman
& Torkul, 2002). It is seen that distance and open education practices, which started to be implemented
professionally in our country about 40 years ago and came to the fore as the main source of learning due
to the Covid-19 pandemic, need to be improved both in terms of quality and quantity (Can, 2020).
Distance education, which is emphasized in many studies in the education, increases its continously
(Basaran, Dogan, Karaoglu & Sahin, 2020). Distance education is an education and training system
where people who are far away from each other can provide their knowledge through technological
applications and tools, where space and time flexibility can be provided, and where interaction and
communication can be established. According to Simonson, Zvacek and Smaldino (2019), the concept
of distance has more than one meaning. This can mean geographical distance, time distance, or even
intellectual distance. Geographic distance is the difference in space. Time distance is the use of programs
that allow access at different times to serve a large number of audiences through a wide variety of media.
Intellectual distance can be expressed as distance education, defined by the rapid change in technology,
challenging traditional methods (Simonson, Zvacek & Smaldino, 2019). In distance education, the focus
should be on the learner and his learning process rather than the use of computers, networks and the
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Internet for the presentation and transmission of materials. Distance education is used for reasons such
as providing a learning experience, acquiring knowledge, communicating with other learners and the
internet, accessing content and learning materials, and receiving support throughout the learning process
(Aydemir, 2018). According to Semerci et al. (2004), developments in internet and computer
technologies have also affected learning technologies and led to the emergence of the concept of e-
learning as well as the concept of distance education. The term "e™ in e-learning is used as in the concepts
of e-government, e-mail and e-commerce and means "internet-based”. E-learning is an electronic
technology used to provide, support and improve teaching and learning (Mubarak, 2014; Hussain , 2012;
Semerci, Yavuzalp & Bektas, 2004). In e-learning, people learn about knowledge or skills through
electronic media (Aydemir, 2018).

With the rapid development of technology, processes such as distance education and e-learning have
become increasingly integrated into the education and training processes. In our country, as well as
worldwide, nearly all educational institutions continued their activities through distance education
during the COVID-19 pandemic. With the onset of the Covid-19 pandemic in our country, education
was partially suspended in all schools affiliated with the Ministry of National Education and it was
decided to conduct courses through distance education. In this way, it is aimed to eliminate losses in
education and reduce the negative effects of the pandemic. Lessons were taught with synchronous and
asynchronous applications using computers, mobile devices and television broadcasts (Aydin, 2022).
Since it emerged as a result of necessity, distance education studies carried out during the pandemic
period should be evaluated differently. Moving face-to-face education to the internet environment
during extraordinary periods is defined as "Emergency Distance Education™ (Polat & Binici, 2021).
According to Bozkurt (2020), although distance education studies carried out during the pandemic are
perceived as similar to traditional distance education studies, there are differences between them. The
requirements and features of emergency distance education vary. In emergency distance education, it is
aimed to continue the teaching process in case of crisis, provide temporary access to the teaching
environment, and plan the teaching until the emergency situation passes (Bozkurt, 2020). According to
Branch and Dousay (2015), it is necessary to distinguish between emergency distance education and
distance education, which includes support services, infrastructure facilities and expert human
resources, specially designed course materials, curriculum, and long planning processes, and
expectations should be positioned differently. Because the education ecosystem is strong in well-
constructed and planned distance education programs that spend a long time. However, distance
education is the result of the use of a systematic design and development model, instructional design
and planning (Branch & Dousay, 2015). According to Sezgin (2021), distance education appeals to a
specific learning culture and has strong institutional foundations. It is also systematic and planned. But
emergency distance education is short-term and does not aim to establish a sustainable learning
ecosystem. In times of crisis, learning activities are tried to be compared to face-to-face education with
the help of remote access and technological tools. (Sezgin, 2021). According to Tonbuloglu (2021), the
emergency distance education process in our country has helped the digital transformation, which could
take a very long time despite the difficulties experienced, to be realized in a short time and easily by
forcing teachers and students to use technology. In these processes, the importance of students'
motivation and self-control was once again understood. Tonbuloglu (2021) also stated that, along with
efforts to ensure the successful implementation of emergency remote teaching, careful planning of future
processes, identification of shortcomings, better preparation for requirements, and the development of
support programs for emotional, social, and academic development will be positively contributed.
Therefore, in this study, the processes experienced in emergency distance education were tried to be
evaluated.

What makes distance education effective is the design, development and delivery of education.
Therefore, planning should be done by paying attention to variables such as the correct form of
communication in distance education and the instructional model required to transfer information to the
student in the most efficient way (Sercemeli & Kurnaz, 2020). Distance education can be differentiated
by its features such as providing instant feedback to learners, adapting education, combining self-study
and group study, providing flexibility and dynamism, and using different technologies and
environments. In order for distance education processes to be efficient, it is essential to identify and
employ effective teaching strategies, meticulously design and develop lessons, adequately provide
support services to students, facilitate student-teacher and peer interactions, and encourage active
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student participation (Agir, 2007; Aydemir, 2018). In distance education, students utilize appropriate
technology for interaction, take responsibility for their learning, engage in research to solve problems
using available data, recognize communication barriers, their origins, and possible solutions, and foster
a commitment to lifelong learning (Kaya, 2002; Arik, Karakaya, Cimen and Yilmaz, 202; Isman, Altinay
& Altinay, 2004). However, students’ approaches to distance education are considered one of the most
important factors in the success of distance education. In order for distance education to achieve its
purpose, these approaches and attitudes must be positive. For this reason, the success levels and
adaptation of students with negative attitudes may decrease (Yenilmez, Baldag & Turgut, 2017).
According to Arslan and Korkmaz (2019), increasing students' success levels in distance education
depends on increasing their attitudes towards distance education and reducing their interaction anxiety
levels. In this context, students who will newly participate in distance education use different
communication sources in the student management system frequently. Frequent use, good promotion of
the system, and teachers' adequate interaction with students in online lessons will reduce anxiety and
support positive attitudes (Arslan & Korkmaz, 2019). Orientation studies should precede educational
activities for students who will engage with distance education systems. These studies are imperative to
ensure that students can have their initial experiences and develop positive thoughts and attitudes toward
the system. It is important for students to familiarize themselves with the system and engage in relevant
studies (Birisci, 2013). To minimize students' perception of distance in distance education and foster
positive attitudes, the incorporation of synchronous technologies, which offer interactive learning
environments, as well as opportunities for video and audio communication, and multimedia materials
should closely resemble traditional education (Yildiz, 2011). When viewed from the perspective of
ownership of information technologies, many studies show that the attitude towards distance education
is positive. It has been observed that students who have a computer, tablet or phone and have constant
access to the internet have positive attitudes compared to those who do not (Baris, 2015). It is seen that
experiences in distance education and knowledge about distance education affect the perception about
distance education, and the perception about distance education affects the result obtained from distance
education. (Yilmaz & Guven, 2015).

However, to ensure effective and productive distance education, students not only need to know how to
cope with fast-paced online courses but also need to have a good infrastructure and technological skills
to learn from online courses (Adnan & Anwar, 2020). Research shows that in distance education
activities, students' technological literacy is insufficient and they experience problems in using the
Internet for educational purposes, preparing and making presentations, and using information
technologies (Ertug, 2020). According to Kaya (2020), the development of various applications such as
e-school, e-banking and e-government in our country in recent years, and the fact that developments in
information technologies affect every field, have made it important to raise digital citizens with high
digital literacy.

The fact that secondary school students have knowledge about digital citizenship and are well-trained
in this regard affects education processes as well as in all areas of life, and it is considered important to
examine the digital citizenship levels of their students (Kaya, 2020; Ozturk 2020; Gecgel, Kana & Eren,
2020; Keskin & Yazar, 2015). According to Cubukcu and Bayzan (2013), a digital citizenship is a person
who can use digital tools that have taken their place in our lives with technology, respects the rights of
individuals and ethical laws in digital environments, acts with a sense of responsibility and complies
with security rules. Digital citizenship is the behavioral norms that responsible digital citizens must
comply with in the use of technology (Mossberger, Tolbert & S. McNeal, 2007). In addition, digital
citizenship is defined as complying with universal, ethical rules on the internet and acting with
awareness of the dangers that may arise (Aydin, 2015). A digital citizen is someone who communicates
on the internet, exhibits correct behavior in their posts and interactions, uses technology without harming
others, is aware of the ethical consequences of their behavior in the online environment, can criticize
when using communication and information resources, and encourages other people in this direction.
(Cubukcu & Bayzan, 2013). With digital citizenship education, students should acquire 21 century
skills within the framework of ethical rules and develop these skills (Aydin, 2015). When considered in
terms of education and training, improving the digital citizenship levels of future generations will
contribute to the acceleration of education and training activities (Kaya, 2020). In this context,
examining the efficiency of distance education activities, the difficulties experienced by students and
their satisfaction levels, their attitudes and their levels of use of digital tools in applications are
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considered important. Students' thoughts about the process and the problems they experience during the
process should be evaluated to increase the efficiency of distance education activities (Saritas & Barutcu,
2020). In this context, the purpose of this study was to examine the relationship between secondary
school students' attitudes toward distance education and their digital citizenship, and to assess the
effectiveness of the process by analyzing students' opinions regarding the lessons during the pandemic.
For this purpose, answers are sought to the following problems.

1. What is the level of secondary school students' attitudes towards e-learning and their digital
citizenship?

2. Do secondary school students' digital citizenship and their attitudes towards e-learning differ
according to their gender, grade level, internet connection environment and time spent on
daily internet use?

3. Is there a relationship between the attitudes of secondary school students towards e-learning
and their digital citizenship scores?

4. Are attitudes towards e-learning of secondary school students predicted by their digital
citizenship?

5. What are the opinions and recommendations of secondary school students regarding distance
education practices in secondary education?

Method

Mixed method was used in this study, which examined the digital citizenship, attitudes and opinions of
students studying in secondary education schools in Amasya province and its districts. In mixed method
research, quantitative and qualitative approaches are used systematically in a single study and the data
are integrated (Maxwell, 2016). This study was carried out by questionnaires and semi-structured
questions with an interview form to students in secondary education in Amasya province and its districts.
In this research, “explanatory sequential design™, one of the mixed research methods, was used. After
analyzing quantitative data in this design, the results were supported by qualitative data (Creswell,
2021).

Participants

In this study, scales were administered to 689 students from secondary schools selected through the
convenience sampling method. Convenience sampling is a non-random sampling method and the sample
is determined by the researchers (Aaker et al., 2007). Interviews were conducted with 10 students.
Students from 130 science high schools, 335 Anatolian high schools, 174 vocational high schools, 18
social sciences high schools, 21 multi-program high schools and 11 other high schools participated in
the quantitative study. Demographic information of the students is given in Table 1.

Table 1. The demographic information of the students included in the quantitative part

N % Total %

Female 382 55.4 55.4
Gender

Male 307 44.6 100

9 279 40.5 40.5

10 191 27.7 68.2
Grade

11 133 19.3 87.5

12 86 12.5 100

Computer 171 24.8 24.8
Internet Connection Environment Mobile phone 493 71.6 96.4

Tablet 25 3.6 100

1-3 hours 162 235 235

. 4-6 hours 251 36.4 59.9

Daily Internet Use

7-9 hours 179 26 85.9

10 hours and more 97 14.1 100
Total 689 100 100
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The students participating in the study, 55.4% were female and 44.6% were male. 40.5% of the students
continue their education in the 9th grade, 27.7% in the 10" grade, 19.3% in the 11th grade and 12.5%
in the 12th grade. The proportion of 9th and 10th grade students is 68.2% in total. 24.8% of the students
connect to the internet via computer, 71.6% via mobile phone and 3.6% via tablet. It is seen that the
internet connection environment is very high with mobile phones and very low with tablets. 23.5% of
the students connect to the internet for 1-3 hours, 36.4% for 4-6 hours, 26% for 7-9 hours and 14.1% for
10 hours or more. In addition to this, demographic information of the students who participated in the
qualitative study is given in Table 2.

Table 2. The demographic information of the students included in the qualitative part

N % Total %
Male 4 40 40
Gender Male 6 60 100
9 4 40 40
Grade 10 4 40 80
11 2 20 100
Computer 2 20 20
Internet Connection Environment Mobile phone 8 80 100
Tablet - - -
1-3 hours 2 20 20
. 4-6 hours 2 20 40
Daily Internet Use
7-9 hours 5 50 90
10 hours and more 1 10 100
Total 10 100 100

The students participating in the study, 40% of the students participating in the study are female, and
60% are male, 40% of the students are in the 9th grade, 40% in the 10th grade, and 20% in the 11th
grade. 20% of the students connect to the internet via a computer, while 80% use a mobile phone. 20%
of the students connect to the internet for 1-3 hours, 20% for 4-6 hours, 50% for 7-9 hours, and 10% for
10 hours or more.

Data Collection Tools

A General Attitude Scale Towards E-learning: It was prepared by Haznedar and Baran (2012) for
education faculty students and consists of 2 factors and 20 items. These factors are "predisposition to e-
learning™ and "avoidance from e-learning". Items were rated on a five-point Likert type. Cronbach's a
coefficient of the scale was calculated for reliability. Alpha coefficient was calculated as 0.84 for 10
negative items in the scale and 0.93 for 10 positive items in the scale. Alpha for the total 20 items in the
scale was found to be 0.93. This value being between 0.7 and 1 indicates that the scale is highly reliable
(Haznedar & Baran, 2012).

Digital Citizenship Scale for Young People: It was prepared by Kus, Gunes, Basarmak and Yakar (2017)
for young people aged 16-24 and consists of 8 factors and 49 items. The items created are of five-point
Likert type. Reliability analysis was performed using Cronbach's Alpha reliability coefficient. It was
found to be greater than 70. The scale was found to be reliable and applicable (Kus, Gunes, Basarmak
& Yakar, 2017).

A semi-structured interview has been prepared, taking into account the criticisms and suggestions of
field experts working at Amasya University. The interview form was administered to a student, and the
responses were analyzed. Unclear questions have been revised with the experts’ opinions.

Data Collection

The data for this study were collected from secondary education schools in Amasya province and its
districts in the second semester of the 2020-2021 academic year. The scales were distributed to students
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online, and a total of 689 students were reached. Interviews were conducted face-to-face with 10
students, and interview records were kept in written form.

Ethical Permission
The data collection processes carried out within the scope of this research were approved by the Ethics
Committee of Amasya University with decision number E-30640013-108.01-11855 dated 19.03.2021.

Data Analysis

Kolmogorov-Smirnov test was performed to determine whether the data showed normal distribution and
whether parametric tests could be performed. As a result of the analysis, the data show a normal
distribution since the skewness values of the variables are between - 1.5 and +1.5 (Buyukozturk, 2012).
Independent sample t-test, one-way analysis of variance (ANOVA) and Pearson correlation and
regression analyzes were used.

Findings

What is the level of attitudes towards e-learning and digital citizenship among secondary
school students?

Descriptive findings regarding students’ scores on attitude scale factors towards e-learning are shown
in Table 3.

Table 3. Descriptive findings regarding students' attitudes towards e-learning

Factors N X SS
Predisposition to e-learning 689 2.57 1,020
Avoiding e-learning 689 3.06 1,073
Scale General 689 2.82 .590

When Table 3 is examined, the mean score regarding the students' responses to the predisposition to e-
learning is (x=2.57), the mean score of the e-learning avoidance factor is (x=3.06) and the scale general
mean score is (x=2.82). According to the students' answers, it is seen that their mean scores for escaping
from e-learning environments are higher than their mean scores for the predisposition factor. Student
responses related to the factors of the Digital Citizenship Scale are presented in Table 4.

Table 4. Descriptive findings regarding students' digital citizenship

Factors N X SD
Digital Communication 689 2.11 .762
Digital Rights and Responsibility 689 2.82 .696
Critical Thinking 689 2.62 .760
Digital Participation 689 2.84 991
Digital Security 689 2.26 .755
Digital Skills 689 3.70 1,111
Ethic 689 2.52 778
Digital Commerce 689 3.52 1,021
Scale General 689 2.80 .626

When examining Table 4, the mean scores of student responses related to the factors of the Digital
Citizenship Scale are as follows: the mean score for digital communication factor (x=2.11), digital rights
and responsibilities factor (X=2.82), critical thinking factor (x=2.62), digital participation factor
(x=2.84), digital security factor (x=2.26), digital skills factor (x=3.70), ethical factor (x=2.52), digital
commerce factor (x=3.52), and the scale mean score (x=2.80). It is observed that the highest mean scores
are in the scores of the digital skills and digital commerce factors.
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Do Secondary Education Students' Attitudes towards E-learning and Digital Citizenship
Differentiate According to Gender, Grade, Internet Connection Environment and Daily
Internet Usage Hours

Table 5. Independent sample t test results of the findings regarding students' attitudes towards e-
learning according to gender variable

Factors Gender N X SD df t P
Predisposition to e-learning Fsﬂn;?;e 23? ;22 1'?0774 6 687  .543 .587
Avoiding e-learning Flf/ln:;e 23? 2;2 123; 687 1,655 .098
Overall Scale Flf/l”;f;e 233 ;3? Zg; 687 1978  .048

When examining Table 5, it is observed that the mean scores of female students are higher than those
of male students in the sub-factors of the scale. According to the gender variable, there is no significant
difference in the sub-factors of Predisposition to e-learning' (tes7y=.543;p>0.05) and ‘avoidance of e-
learning' (tes7=1.655;p>0.05). However, there is a significant difference in the overall scale mean
scores (tes7)=1.978;p<0.05). The mean of female students (x=2.85) is higher than the mean of male
students (x=2.77). This difference is in favor of female students. Therefore, it can be said that female
students have a more positive attitude towards e-learning compared to male students.

Table 6. The findings regarding students' attitudes towards e-learning by grade variable and one-way
analysis of variance results

Factors Grade N X SS f p Difference
9 279 2.60 1,004
o 10 191 2.53 1,010
Predisposition to e- 11 133 266 1044 1122 340 ;
learning
12 86 2.43 1,056
Total 689 2.57 1,020
9 279 3.15 1,046 Between
10 191 3.12 1,124 oth, 10th,
Avoiding e-learning 11 133 2.93 1,033 2,897 .034 11th and
12 86 2.83 1,074 125h
Total 689 306 1,073 grades
9 279 2.87 526
10 191 2.83 587 Between
9th, 10th
Overall Scale 11 133 2.80 620 3,975 .008
and 12th
12 86 263 704 grades
Total 689 2.82 590

Table 6 reveals that the mean scores of the overall scale decrease as students progress from 9th grade to
12th grade. Notably, there is variability in the the predisposition to e-learning sub-factor. While there is
no significant difference in students' average scores for the the predisposition to e-learning sub-factor,
a significant difference is observed in their mean scores for the avoiding of e-learning sub-factor (f (ssg)
= 2.897; p<0.05). The overall scale mean also exhibits a significant difference (f (sssy= 3.975; p < 0.05).
A Post-Hoc Tukey test was conducted to determine which grade levels the differences favored.
According to the Tukey test results, there is a significant difference in favor of 9th and 10th-grade
students when comparing them to 12th-grade students. Hence, it can be concluded that the attitudes
toward e-learning are more positive among 9th and 10th-grade students than among 12th-grade students.
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Table 7. The findings regarding students' attitudes towards e-learning according to the internet
connection environment variable and one-way analysis of variance results

Internet
Factors Connection N X SD f p Difference
Environment
Computer 171 2.51 991
Predisposition to e- Mobile phone 493 2.59 1,039 371 690
learning Tablet 25 2.55 853 ' '
Total 689 2.57 1,020
Computer 171 3.21 1,035
. . Mobile phone 493 3.01 1,088
Avoiding e-learning 2,299 101 -
Tablet 25 2.94 .968
Total 689 3.06 1,073
Computer 171 2.86 518
Mobile phone 493 2.80 .614
Overall Scale .848 429 -
Tablet 25 2.74 547
Total 689 2.82 .590

Upon reviewing Table 7, it is evident that the highest mean score is associated with the mobile phone
(x=2.59) in the predisposition to e-learning to e-learning sub-factor, and the computer (x=3.21) in the
avoiding of e-learning sub-factor. Students' responses regarding the scale factors and their overal scale
scores do not show a significant difference based on the internet connection environment (p > 0.05)

Table 8. The findings regarding students' attitudes towards e-learning according to the daily internet
usage hours variable and the results of one-way analysis of variance

Daily Internet

Factors N X SD f P Difference
Usage Hours
1-3 hours 162 2.61 1,112
. . 4-6 hours 251 2.63 .960
Predisposition to 7-9 hours 179 252 981 1,173 .319 -
e-learning
10 hours and more 97 2.43 1,077
Total 689 2.57 1,020
1-3 hours 162 2.92 1,121 Between
. 4-6 hours 251 2.98 1,018 those who
A‘I’:;Er:i”ngge‘ 7-9 hours 179 320 988 3416 .017 use 10 hours
10 hours and more 97 3.25 1,234 or more and
Total 689 3.06 1,073 others
1-3 hours 162 2.77 747
4-6 hours 251 2.81 .539
Overall Scale 7-9 hours 179 2.86 494 799 495 -
10 hours and more 97 2.84 .583
Total 689 2.82 .590

According to Table 8, it is observed that the highest mean scores in the predisposition to e-learning sub-
factor are associated with 4-6 hours of internet usage (x=2.63), and in the e-learning avoidance sub-
factor, the highest average is found in the category of 10 hours and above (x=3.25). Students' responses
concerning the predisposition to e-learning sub-factor and overall scale scores do not show a significant
difference based on daily internet usage hours (p > 0.05). However, there is a significant difference in
their opinions related to the e-learning avoidance factor (f (ess) = 3.416; p < 0.05 ). A Post-Hoc Tukey
test was conducted to determine which categories showed significant differences in daily internet usage
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hours. The difference in the mean scores between students who use computers for 10 hours or more and
students who use computers for 1-3 hours (mean difference = 0.32), 4-6 hours (mean difference = 0.27),
and 7-9 hours (mean difference = 0.05) was found to be significant. This difference favors students who
use computers for 10 hours or more. Consequently, it can be inferred that students who spend more time
on the internet tend to avoid e-learning environments more.

Table 9. Independent sample t test results of the findings regarding students' digital citizenship

according to gender variable

Factors Gender N X SD df t p
Digital Communication Female 882 191671 eer 8172 000
g Male 307 236 794 ' '
.. . - Female 382 2.87 .650
Digital Rights and Responsibility 687 1,984 .048
Male 307 276 746
Critical Thinkin Female 882239 L 45 206
g Male 307 265 817 ' '
.. . Female 382 284 .983
Digital Participation 687 -.025 .980
Male 307 284 1,002
Digital Securi Female 382 219 685 0 o803 005
g v Male 307 235 827 ' '
- Female 382 371 1,066
Digital Skills 687 .257 .798
Male 307 369 1167
Ethic Female 382 2.48 .695 687 1561 119
Male 307 258 869 ' '
L Female 382 364 .958
Digital Commerce 687 3,503 .000
Male 307 337 1077
Overall Scale Female 882 278 58200 974 330
Male 307 283 678 ' '

When examining Table 9, significant differences are observed according to the gender variable among
the students in the following sub-factors: digital communication (t (es7y=-8.172; p < 0.05), digital rights
and responsibility (t es7) = 1.984; p < 0.05), digital security (t gs7) = -2.803 ;p<0.05) and digital
commerce (t ee7)=3.503;p<0.05 ). Based on the mean values presented in Table 9, it is evident that male
students have higher scores in digital communication and security, while female students score higher
in digital commerce, rights, and responsibilities.

Table 10. The findings regarding students' digital citizenship according to grade levels and one-way

analysis of variance results

Factors Grade N X SD f p Difference
9 279 211 731
10 191 2.08 .768
Digital Communication 11 133 2.21 .830 1,146  .330 -
12 86 2.02 .740
Total 689 211 .762
9 279 2.86 .608
o ] 10 191 2.85 .685 Between
gé%gg'rg;ﬂm; and 11 133 281 748 2729 043  Othand
12 86 2.63 865 12th grade
Total 689 2.82 .696
N o 9 279 2.67 705 Between
Critical Thinking 10 191 261 758 5,626  .001 oth. 10th,
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11 133 2.72 823 11th and
12 86 2.32 778 12th grades
Total 689 2.62 760
9 279 2.87 962
10 191 2.92 984 Between
Digital Participation 11 133 2.86 1,047 2,643 .048 10th and
12 86 2.57 980 12th grade
Total 689 2.84 991
9 279 2.28 683
10 191 2.24 779
Digital Security 11 133 2.34 875 1,009  .388 -
12 86 2.17 725
Total 689 2.26 755
9 279 3.85 1,010
10 191 380 1071 9 toaﬁ'lz'
Digital Skills 11 133 3.55 1,175 9,317 .000 Between
10th and
12 86 3.20 1,251 12th grade
Total 689 3.70 1,111
9 279 2.52 684
10 191 2.58 774
Ethic 11 133 255 929 1,410 239 -
12 86 2.38 815
Total 689 2.52 778
9 279 3.61 912
10 191 3.56 1,050 Between
Digital Commerce 11 133 350 997 5534 001 ngt'hlgrtIZ'
12 86 3.11 1,227 12th grades
Total 689 3.52 1,021
9 279 2.85 540
10 191 2.83 605 Between
Overall Average 11 133 282 709 5371 001 ngt'hlgrtIZ'
12 86 2.55 739 12th grades
Total 689 2.80 626

It is seen that students' digital citizenship mean scores decrease from the 9th grade to the 12th grade.
Students' mean scores in digital rights and responsibilities (f (ess) = 2.729;p<0.05 ), critical thinking (f
688) =5.626;p<0.05 ), digital participation (f ss) =2.643;p<0.05 ), digital skills (f @ss) =9.317;p<0.05)
and digital commerce (f sss) =5.534;p<0.05 ) show a significant difference based on grade levels. The
overall mean of digital citizenship also shows a significant difference among grade levels (f (6ssy=5.371;
p <0.05). A Tukey test was conducted to understand which grade level favored the difference between
classes. It was found that 9th-grade students have a significant difference in their overall scale average
compared to 12th-grade students (mean difference = 0.30), favoring 9th graders. Similarly, 10th-grade
students have a significant difference compared to 12th-grade students (mean difference = 0.28),
favoring 10th graders. 11th-grade students also show a significant difference compared to 12th-grade
students (mean difference = 0.27), favoring 11th graders. Therefore, it can be concluded that at lower
grade levels, the levels of digital citizenship tend to be more positive.
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Table 11. The findings related to students' digital citizenship according to the internet connection
environment variable and one-way analysis of variance results

Internet
Factors Connection N X SD f p Difference
Environment
Computer 171 2.12 747
. L Mobile phone 493 211 776
Digital Communication .633 531 -
Tablet 25 1.94 .588
Total 689 211 762
Computer 171 2.84 .626
Digital Rights and Mobile phone 493 2.81 722
S .344 .709 -
Responsibility Tablet 25 2.92 637
Total 689 2.82 .696
Computer 171 2.68 .720
. L Mobile phone 493 2.60 778
Critical Thinking 912 402 -
Tablet 25 2.49 .659
Total 689 2.62 .760
Computer 171 2.89 1,004
. L Mobile phone 493 2.81 .986
Digital Participation 1,235 291 -
Tablet 25 3.09 .988
Total 689 2.84 991
Computer 171 2.32 734
. ) Mobile phone 493 2.25 763
Digital Security 729 483 -
Tablet 25 2.22 744
Total 689 2.26 .755
Computer 171 3.97 1,014 Between
Mobile phone 493 3.60 1,130
Digital Skills rep 7646 001  Computer
Tablet 25 3.83 1,004 and mobile
Total 689 370 1,111 phone
Computer 171 2.57 733
. Mobile phone 493 2,51 .802
Ethic 426 .654 -
Tablet 25 2.49 .605
Total 689 2.52 778
Computer 171 3.68 921 Between
Mobile phone 493 3.45 1,054
Digital Commerce P 3,493 .031 computgr
Tablet 25 3.66 .895 and mobile
Total 689 352 1,021 phone
Computer 171 2.88 561
Mobile phone 493 2.77 .649
Overall Scale 2,242 107 -
Tablet 25 2.83 544
Total 689 2.80 626

Upon reviewing Table 11, it is seen that mean score of the students’ digital citizenship according to the
internet connection environment are close to each other in terms of the oveall scale mean scores and
sub-factors. Students' mean scores regarding the sub-factors of digital skills (f (sse) = 7.646; p<0.05)
and digital commerce (f g3y = 3.493; p<0.05 ) show a significant difference depending on the internet
connection environment. According to the Post-Hoc Tukey test results; in the digital skills sub-factor,
the difference between students using computers and students using mobile phones was found to be
significant in favor of students using computers (mean difference = 0.37). In the digital commerce sub-
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factor, the difference between students using computers and students using mobile phones was found to
be significant (mean difference = 0.23) and this difference was in favor of students using computers.
Accordingly, it can be said that students using computers have more positive digital skills than students
using mobile phones and they prefer digital commerce more. There is no significant difference in

students using tablets.

Table 12. The findings regarding students’ digital citizenship according to the daily internet usage
hours variable and one-way analysis of variance results

Daily Internet Usage

Factors N X SD f p Difference
Hours
1-3 hours 162 2.11 .856
Didital 4-6 hours 251 2.02 .615 10 hours or
C 9 L 7-9 hours 179 2.10 .765 4,598 .003  more and 4-
ommunication h
10 hours and more 97 2.36 884 6, 7-9 hours
Total 689 2.11 762
1-3 hours 162 2.79 .826
o ) 4-6 hours 251 2.78 .611
Digital Rights and 7-9 hours 179 28 615 1,063 .364 ;
Responsibility
10 hours and above 97 2.93 .799
Total 689 2.82 .696
1-3 hours 162 2.60 .870
4-6 hours 251 2.56 .654
Critical Thinking 7-9 hours 179 2.62 707 1932 123 -
10 hours and above 97 2.78 .892
Total 689 2.62 .760
1-3 hours 162 2.73 1,025
4-6 hours 251 2.81 .898
Digital
L 7-9 hours 179 2.87 .963 2,505  .058 -
Participation
10 hours and above 97 3.07 1,174
Total 689 2.84 991
1-3 hours 162 2.27 .840
4-6 hours 251 2.21 .646
Digital Security 7-9 hours 179 2.23 738 2,451  .062 -
10 hours and above 97 2.45 .874
Total 689 2.26 755
1-3 hours 162 3.33 1,115
4-6 hours 251 3.74 1,041 4-6,7-9,10
Digital Skills 7-9 hours 179 379 1008 9755 Q0o hoursor
more and 1-
10 hours and above 97 4.03 1,160 3 hours
Total 689 3.70 1,111
1-3 hours 162 2.52 931
4-6 hours 251 2.52 .635
Ethic 7-9 hours 179 2.47 742 1,190 313 -
10 hours and above 97 2.65 .892
Total 689 2.52 778
1-3 hours 162 3.24 1,117 4-6.7-9. 10
4-6 hours 251 3.57 .960
Digital Commerce 6,087  .000 hours or
7-9 hours 179 3.56 .985 more and 1-
10 hours and above 97 376 .993 3 hours

216



-‘3’ MSKU Journal of Education

¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November
Total 689 3.52 1,021
1-3 hours 162 2.70 735
4-6 hours 251 278 524 10 hours or
Overall Scale 7-9 hours 179 2.81 579 4969 .002 moreand 1-
10 hours and above 97 3.00 714 3, 4-6 hours
Total 689 2.80 .626

A one-way analysis of variance was conducted to examine whether there is a significant difference in
students' digital citizenship findings based on their daily internet usage hours. According to Table 12,
the overall scale mean scores increase from 1-3 hours of usage towards 10 hours and above. Therefore,
it can be said that as daily internet usage hours increase, students' levels of digital citizenship also
increase. Students' mean scores for digital communication (fessy=4.598;p<0.05), digital skills
(fe88y=9.755;p<0.05), digital commerce (fs8=6.087;p<0.05) sub-factors show a significant difference
based on their daily internet usage hours. Additionally, significant differences are observed in the overall
scale mean (fssy=4.969;p<0.05). According to the Post-Hoc Tukey test results, it was found that
students who use computers for 10 hours and above have a significant difference compared to students
who use computers for 1-3 hours (mean difference = 0.30) and 4-6 hours (mean difference = 0.22),
favoring students who use computers for 10 hours and more. Therefore, it can be concluded that students
who spend more time on the internet tend to have more positive levels of digital citizenship.

Is there a relationship between the attitudes of secondary school students towards e-
learning and their digital citizenship scores?

Table 13. The relationship between students' attitudes towards e-learning and their digital citizenship
scores

Attitude towards e-learning Digital citizenship
(Overall) (Overall)

R 1 .361**
Attitude towards e- 000
learning (Oveall) P '

N 689 689
Siaital citizenh R 361 1

igital citizenship

(Overall) P 000

N 689 689

** The correlation is significant at the 0.01 level

There is a significant relationship between students' attitudes towards e-learning and their digital
citizenship (p<0.01) and this relationship is positive. As students' attitudes towards e-learning increase,
their digital citizenship levels also increase (R=.361).

Are the attitudes of secondary school students towards e-learning predicted by their
digital citizenship scores?

In order to determine whether the attitudes of secondary school students towards e-learning are predicted
by their digital citizenship, a linear regression test was conducted. The levels at which students' attitudes
towards e-learning are predicted by their digital citizenship are shown in Table 14.
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Table 14. Levels of prediction of secondary school students' attitudes towards e-learning by their
digital citizenship scores

. std . binar artial

Variable B. Error B t p ] y p ]
Constant (Attitude 1746 098 - 17,841 000 - :
Towards E-learning)
Digital Communication .036 .033 .046 1,066 287 .041 .037
Digital Rights and 177 040 209 4471 000 169  .154
Responsibility
Critical Thinking -.016 .041 -.021 -.390 .697 -.015 -.013
Digital Participation -.007 .029 -.012 -.249 .803 -.010 -.009
Digital Security -.034 .039 -.043 -.872 383 -033  -.030
Digital Skills .084 .028 157 2,969 .003 113 102
Ethic -.031 .035 -.040 -.868 .386 -033  -.030
Digital Commerce 115 .032 .200 3,589 .000 .136 124

R=0.439; R*=0.192; F(s ss8=20.243; p<0.05

Attitude Towards E-learning = 1.75 + 0.18 Digital Rights and Responsibility + 0.08 Digital Skills + 0.12
Digital Commerce; R2 ~0.192

According to the results of the regression analysis, it is observed that students' attitudes towards e-
learning are significantly predicted by the sub-factors of digital rights and responsibilities, digital skills,
and digital commerce.

Qualitative Findings

Within the scope of the study, the process was examined by asking questions to secondary school
students about distance education during the pandemic and the relevant findings are included in this
section.

Distance Education During and After the Pandemic According to Secondary Education
Students

The thoughts of secondary school students regarding the positive, areas for improvement, and negative
aspects of distance education, as well as their solution suggestions for future use, are presented in Table
15.

Table 15. Information on student opinions about distance education during and after the pandemic

Theme Sub-Theme Code Frequency
Time saving 8
Independence from time  Silence and comfort of 4
and place the environment
Save money 2

Technological

Positive Aspects development

Education everywhere 3

Maintaining social
distance and reducing the

Disease prevention risk of disease 5
transmission
Strengthening the !
connection and internet
Infrastructure problems inf
Avreas for Improvement In rastryctu.re suppo t
Increasing interaction
3
Opportunity Equality Internet, computer and 4

tablet facilities
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Hybrid education Practical lessons 3
Loss of motivation 3
Limitations Lack of familiarity with 5

. technology
Negative Aspects Equal Ooportunit Internet connection 6
a PP y problems

Social skills Interaction 3
Future Use Hybrid education Practical lessons 3

When looking at Table 15, students' opinions about the positive aspects of distance education are mostly
related to disease prevention, technological advancement, and independence from time and space. Some
of the student opinions are as follows:

“Since we are not in contact with our friends during the distance education process, we reduce the risk
of transmission of the disease.”

“T can follow classes more easily at home. There is no dress code requirement. “I am not hungry, | can
eat whenever I want.”

“I don't have to get up early. I'm not waiting for a bus. “I don't waste time in transportation and I don't
have any travel expenses.”

“I can attend class from anywhere using my mobile phone.”

“T listen to the lesson better in online classes. "There are no conversations like in class, | don't get
distracted.”

“The teacher's psychology does not deteriorate, and he does not have to silence the students.”

“We can leave the class whenever we want. “I can watch course videos on eba platform.”

According to Table 15, students' opinions on the aspects of distance education that need improvement
are mostly infrastructure problems, equal opportunities and hybrid education. Some of the student
opinions are as follows:

“This opportunity should be provided to students who do not have tablets or internet.”

“Problems should be resolved and infrastructure works should be carried out in villages where the
internet is not available.”

“Practical lessons cannot be done through distance education, they must be at school.”

When Table 15 is examined, students' opinions on the negative aspects of distance education are mostly
about limitations, equal opportunities and social skills. Some of the student opinions are as follows:

“I live in the village. I don't have the means to buy a computer, tablet or phone. There is no internet
connection in the village anyway.”

“When the power goes out or the internet connection is lost, the class cannot be followed.”

“Our communication with friends is decreasing.”

“I think face-to-face education is better. I can't follow the online lessons very well. “I get distracted.”

Looking at Table 15, students' opinions on the future use of distance education are mostly on hybrid
education. Some of the student opinions are as follows:

“There is no difference in terms of the way the course is presented. “The process continues the same as
in face-to-face.”

“T understand the lessons better in online classes. I don't get distracted. “I can follow the lesson more
easily.”

“There are problems in applied lessons. “Practical lessons should be done at school.”

219



:’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Discussion and Conclusion

What is the level of secondary school students' attitudes towards e-learning and their
digital citizenship?

The students' attitudes toward e-learning were examined in two sub-factors, which are predisposition to
e-learning and avoiding of e-learning. When looking at the descriptive results of students' attitudes
toward e-learning, the data related to their predisposition to e-learning suggests that their inclination
toward e-learning is at a moderate level. During the interviews, students mentioned that distance
education provides them with flexibility in terms of time and location, but it is not as effective as face-
to-face classes. Similar results have been found in the literature. For example, in a study conducted by
Akgun, Ozgur, and Cuhadar (2016), it was found that students' attitudes toward e-learning are above a
moderate level. These study results, as mentioned by Haznedar and Baran (2012), indicate that when
students exhibit a positive attitude toward e-learning, their tendency to use e-learning also increases.
Similarly, according to Baki (2019), those who use e-learning technologies should realize that they will
have flexibility in terms of time and location and should not be worried or anxious about using the
system. Another finding of this study is related to students' views on the avoidance of e-learning. The
mean score of the data related to students' views on avoiding e-learning (x=3.06) and the overall scale
mean score (Xx=2.82) indicate that students tend to avoid e-learning more than they are inclined towards
it. This situation may be related to students' ownership of digital technologies, their skills in using these
technologies, or their attitudes towards them. According to Etlioglu and Tekin (2020), when considering
the various factors that come together during e-learning, their interactions, and how they can positively
or negatively affect each other, the presence of any deficiency or error can disrupt the learning
environment. To achieve success in e-learning and ensure permanent and easy learning, it is important
for students to have positive emotional behaviors. Additionally, student-teacher interaction plays a
decisive role in student satisfaction in e-learning (Kara, Kukul, & Cakir, 2021). Since information
sharing between students and between students and teachers in e-learning systems is carried out using
different tools and methods than traditional classroom environments, it is crucial for students and
teachers to use technology adequately. Given that e-learning is a system based on information
technology, students' perspectives on computers and their satisfaction are significant (Kantoglu, 2012).

In the study, students' digital citizenship was examined in eight sub-factors, which are digital
communication, digital rights and responsibility, critical thinking, digital participation, digital security,
digital skills, ethics, and digital commerce. When looking at the descriptive results related to students'
digital citizenship, it can be observed from the mean scores obtained from the scale and factors that
students' levels of digital citizenship are at a moderate level. During interviews with students, it was
observed that those who have access to digital technologies and can use them efficiently are more willing
to engage in distance education, while those who cannot access computers and the internet tend to have
a more positive view of face-to-face education. Similar and diverse results can be found in the literature.
For instance, in Bakir's (2016) study, students' levels of digital citizenship were found to be high.
However, the studies conducted by students remain at the level of technology skills and do not include
the concept of digital citizenship. According to Unal (2017), secondary school students exhibit behaviors
and attitudes that are not suitable for the elements of digital citizenship. Cubukcu and Bayzan (2013)
state that in order to access information as accurately as possible in the online environment, users need
to know search engines, methods of searching for information on the internet, and how to research
sources from different websites. Users in the online environment should also create content. Digital
citizens who create content should also be careful about sharing accurate and useful information on the
internet while adhering to their rights and responsibilities (Cubukcu & Bayzan, 2013). In a similar study,
Donmez (2019) found that high school students are familiar with digital technologies, indicating that
their digital literacy is in good condition. According to Donmez, high school students easily learn and
keep up with new technologies. They prefer information technology tools when doing their homework
or studying. They believe that the information they obtain from digital environments is reliable and
consider themselves competent in using online tools (Donmez, 2019).
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Do secondary school students’ digital citizenship and their attitudes towards e-learning
differ according to their gender, grade level, internet connection environment and daily
internet usage hours?

When looking at the results obtained in the study, it can be observed that there is a significant difference
in students' attitudes towards e-learning based on gender. The mean score of female students is
statistically higher than that of male students. Therefore, it can be said that female students have more
positive attitudes towards e-learning compared to male students. Similar to the literature, both consistent
and different results are observed. In a study by Baris (2015), it was mentioned that there was no
significant difference in students' attitudes towards distance education based on gender. Regarding
students' digital citizenship, there is no significant difference based on gender. Similarly, according to
Vural and Kurt (2018), the mean digital citizenship scores of students favor female students. However,
male students have higher awareness of digital data security and digital literacy levels compared to
female students (Goldag, 2021). These differences may be attributed to the departments students are
studying or their areas of interest. Moreover, there is a significant difference in students' attitudes
towards e-learning based on grade levels. Attitudes towards e-learning are more positive in lower grade
levels compared to upper grade levels. Similarly, there are significant differences in students' digital
citizenship based on grade levels. When reviewing the literature, it can be observed that, according to
Vural and Kurt (2018), students' digital citizenship levels tend to increase as grade levels go up.
However, Yilmaz and Dogusoy (2020) found no significant difference in students' digital citizenship
based on grade levels. Students' awareness levels of digital data security are high, while their digital
literacy levels are moderate. Additionally, in the study by Goldag (2021), it was concluded that students
with access to computers have higher levels of awareness of digital data security and digital literacy.
Another finding of the study is that students' attitudes towards e-learning and digital citizenship do not
show significant differences based on the type of internet connection environment. However, in the sub-
factors of digital skills and digital commerce, there is a significant difference in favor of computer users
compared to mobile phone users. Therefore, it can be said that computer users have more positive digital
skills and are more inclined towards digital commerce than mobile phone users. There is no significant
difference in tablet users. According to Elci and Sari (2016), students' digital citizenship is significantly
higher in favor of students who have a computer and internet connection at home. Additionally,
according to Goldag (2021), as students' use of digital devices increases, their awareness of digital data
security and digital literacy levels also increase. Regarding daily internet usage hours, there is no
significant difference in students' attitudes towards e-learning, but there is a significant difference in
their digital citizenship. When looking at the sub-factor mean scores, it is observed that students who
use the internet for longer hours have higher levels of digital citizenship. Similar results have been found
in the literature. For example, according to Tanoglu (2019), students' digital citizenship varies
significantly based on their internet usage hours and tends to increase as internet usage hours increase.
Similarly, Isman and Gungoren (2013) found a significant difference in internet usage hours in their
study. Therefore, it can be said that students who spend more time on the internet have higher levels of
digital citizenship.

Is there a relationship between the attitudes of secondary school students towards e-
learning and their digital citizenship scores?

There is a positive and significant relationship between students' attitudes towards e-learning and their
digital citizenship. It is observed that students with a higher level of digital citizenship have positive
attitudes towards e-learning. This result is consistent with the findings from interviews conducted in the
study. Similarly, in a study conducted by Kabatas (2019), a high level of positive correlation was found
between students' readiness for e-learning and their perceptions of digital citizenship.

Are the attitudes of secondary school students towards e-learning predicted by their
digital citizenship scores?

According to the study results, students' attitudes towards e-learning are influenced by digital rights and
responsibilities, digital skills, and digital commerce factors together, explaining 19% of the total
variance (R2=0.192). Partially, the digital rights and responsibilities factor has the most significant
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impact, while the digital skills factor has the least impact. Encouraging digital citizenship for content
creation on the internet, awareness-raising initiatives and projects, and collaborative efforts to promote
effective, secure, and conscious internet usage, as emphasized by Cubukcu and Bayzan (2013), are
essential for strengthening digital citizenship perceptions.

What are the opinions and recommendations of secondary school students regarding
distance education practices in secondary education?

The qualititative findings from the study reveal that there are various positive and negative aspects of
distance education activities conducted during the pandemic compared to face-to-face education, as
perceived by secondary school students. According to the students' opinions, the positive aspects of
distance education include the ability to conduct lessons independently of location and time, resulting
in flexibility, economic savings, increased infrastructure investments, improved technological literacy,
increased variety of materials, and reduced risk of disease transmission. When reviewing relevant
studies, Ozdogan and Berkant (2020) also found that education can be conducted independently of time
and place. Lessons can be replayed multiple times. It helps prevent the spread of disease. The
contribution of technology to education is better understood, and technological skills are improving
(Ozdogan & Berkant, 2020).

According to the opinions of secondary school students, the negative aspects of distance education, as
perceived by them, include difficulties in classroom management, internet access problems, inequality
of opportunities, interaction issues and a lack of socialization, student lack of control, application errors
and infrastructure deficiencies, lack of familiarity with technology, lack of motivation, and deficiencies
in assessment and evaluation. When examining relevant research, it's observed that the frequently
encountered problems in distance education, according to Ozdogan and Berkant (2020), include
deficiencies in assessment and evaluation, loss of motivation, lack of computers and internet access,
insufficient interaction, inequality of opportunities, technical problems, unpreparedness for the process,
and a lack of socialization (Ozdogan & Berkant, 2020). Sari and Nayir (2020) also note that with the
interruption of face-to-face education and school closures, many assessment and evaluation methods
used in formal education could not be employed. While online assessment and evaluation methods were
used to some extent to prevent students from being disadvantaged, they did not provide fair evaluation
of academic achievement. This situation has caused discomfort among educators, students, and parents
(Sari & Nayir, 2020). Sari (2020) emphasizes that the priority should be to diversify and improve the
education process itself before assessing it, as healthy education and teaching are of utmost importance.
The problems in assessment and evaluation provide an opportunity to use new methods and integrate
them into the education system (Sari & Nayir, 2020). The pandemic has shown that the distance
education system in our country needs to be strengthened in terms of pedagogy, legislation, security,
quality, implementation, design, content, access, and infrastructure (Ertug, 2020).

Suggestions

Based on the findings obtained from the study, the following recommendations can be made:

1. In the process of distance education, equal opportunities can be achieved by improving the
internet infrastructure and providing opportunities for students who do not have access to
computers or tablets.

2. Efforts can be made to teach students not only how to use technology but also how to use it
within the framework of rights and responsibilities.

3. Training sessions can be conducted to promote effective, secure, and conscious use of the
internet among digital citizens.

4. Studies can be carried out to bridge the digital divide, plan learning and teaching activities
effectively, ensure accessible technical support at all times, and make adjustments to enhance
interaction and student participation in lessons.

5. By strengthening the systemic infrastructure of distance education, it can be integrated into the
education system at all levels, across various disciplines and subjects, including post-pandemic
considerations. Therefore, the functioning of distance education at every level, from early
childhood education to university, can be examined through quantitative and qualitative studies.
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Arastirma Makalesi

Ortadgretim Ogrencilerinin Acil Durum Uzaktan Ogretime
Yonelik Tutumlari, Dijital Vatandashklari ve
Deneyimlerinin incelenmesi’

Caglar KIYMET 12, Recep CAKIR®

Makale Hakkinda Ozet:
Bu ¢alismanin amaci; ortadgretimdeki ogrencilerin uzaktan egitime yonelik tutumlart ile
Gond. Tarihi: 07.04.2022 dijital yeterlilikleri arasindaki iligkiyi incelemek ve salgin siirecinde yiiriitiilen derslerle
Kabul Tarihi: 15.09.2023 ilgili ogrencilerin goriisleri analiz edilerek siirecin verimliligini ortaya koymaktir.
Yayin Tarihi: 01.11.2023 Calisma, karma yontem arastirmasi ile yiiriitiilmiistiiv. Calismanin érneklemini Amasya
ilinde farkh liselerdeki 689 6grenci olusturmustur. Nitel veriler igin 10 ogrenci ile
goriismeler yapumistir. Nicel veriler 6grencilerden “E-Ogrenmeye Yonelik Tutum Olgegi”
ve “Genglere Yonelik Dijital Vatandashk Olgegi” ile toplanmistir. Yart yapilandirilms
goriigme formu ile nitel veriler toplanmistir. Calisma sonuglarina gore; dgrencilerin e-
ogrenmeye yonelik tutumlart ve dijital vatandashiklar: orta seviyededir. Ogrencilerin

Anahtar Kelimeler cinsiyete gore e-0grenmeye yonelik tutumlary anlaml bir farklilik géstermekte, dijital

Uzaktan egitim vatandagshklari ise anlaml bir farklilik géstermemektedir. E-6grenmeye yénelik tutumlari
Uzaktan egitime yonelik e dijital vatandashilar: simf diizeylerine gore anlamhidir. Ogrencilerin e-Ggrenmeye
tutum yonelik tutumlar: ile dijital vatandashiklar: arasinda pozitif yonde ve anlamh bir iliski
Dijital vat.andasllk o bulunmaktadir. Ogrencilerin dijital vatandashklari, e-6grenmeye yonelik tutumlarini
Ortadgretim dgrencileri anlamh bir sekilde yordamaktadir. Nitel veriler igerik analiziyle ¢oziimlenmistir. Uzaktan

egitimle yapilan dersler firsat esitsizligine ve simif yonetiminde zorluga sebep olurken,
mekdndan ve zamandan bagimsiz olunmasini saglamaktadir. Uzaktan egitim ile yiiriitiilen
derslerin kalitesinin arttirilmast igin 6grencilerin goriisleri dogrultusunda ¢alismada
sunulan  oOnerilerle ortadgretimde yasanan olumsuzluklarin  oOniine  gecilmesi

amaclanmstir.
Atif icin: Kiymet, C. & Cakir, R. (2023). Ortadgretim 6grencilerinin acil durum uzaktan 6gretimine
For Citation yonelik tutumlari, dijital vatandasliklari ve deneyimlerinin incelenmesi. MSKU Journal of

Education, 10(2), 205-225. DOI: 10.21666/muefd.1099797

Bilisim cag1 olarak nitelendirdigimiz bu zamanda teknoloji, bir¢ok alanda kullanilmaktadir (Durukan,
Hacioglu & Dénmez Usta, 2016). Ayrica teknoloji ile egitim devamli etkilesim halindedir ve birbirini
etkilemekte ve degistirmektedir. Teknolojinin egitimde kullanimi, 6gretme ve 6grenme iizerinde 6nemli
bir etkiye sahiptir (Hussain, 2012). Dolayisi ile egitim ortamlarini giiglii ve etkili kilabilmek i¢in egitim
uygulamalarinin ve teknolojik araclarin biitiinlestirilmesi gerekmektedir (Kolburan Geger, 2010;
Arabaci, 2021). Toplumlarin ve bireylerin gelismesi i¢in bilgiye hizli ulagmalar1 ve bilgi
teknolojilerindeki yenilikleri takip etmeleri bu yasadigimiz ¢agda olduk¢a Onemli goriilmektedir.
Bilgiye ulagmanin kolaylagmasi, uzaktan egitim uygulamalari kullaniminin artmasia ve kiiresel
iletisimin gelismesine 6nemli Slciide katki saglamustir (Calli, Isman & Torkul, 2002). Ulkemizde
yaklasik 40 y1l 6ncesinde profesyonel olarak uygulanmaya baslayan ve kovid-19 salgini sebebiyle de
temel 6grenme kaynagi olarak on plana ¢ikan uzaktan ve agik egitim uygulamalarinin hem nitelik hem
de nicelik bakimindan gelistirilmesi gerektigi goriilmektedir (Can, 2020). Egitim alaninda yapilan
bir¢ok calismada tizerinde durulan uzaktan egitim giin gegtikce 6nemini artirmaktadir (Bagaran, Dogan,
Karaoglu & Sahin, 2020). Uzaktan egitim birbirinden uzakta bulunan kisilerin teknolojik uygulamalar
ve araglarla bilgilerini sundugu, mekén ve zaman esnekliginin saglanabildigi, etkilesimin ve iletisimin
kurulabildigi egitim-6gretim sistemidir. Simonson, Zvacek ve Smaldino’a (2019) goére uzaklik
kavraminin birden fazla anlami vardir. Bu cografi mesafe, zaman mesafesi ve hatta entelektiiel mesafe
anlamina gelebilir. Cografi mesafe, mekén farkliligidir. Zaman mesafesi, cok ¢esitli medya araciligiyla
cok sayida izleyiciye hizmet veren farkli zamanlarda erisime imkan saglayan programlarin
kullanilmasidir. Entelektiie]l mesafe ise, teknolojideki hizli degisimle tanimlanan uzaktan egitimin
geleneksel yontemlere meydan okumasi seklinde ifade edilebilir (Simonson, Zvacek & Smaldino,
2019). Uzaktan egitimde materyallerin sunumu ve iletimi i¢in bilgisayarlarin, aglarin, internetin

1 Bu makale birinci yazarin yiiksek lisans tezinden Uretilmistir.
2 Bilisim Ogretmeni, MEB Amasya, c_kiymet@hotmail.com, ORCID: 0000-0002-9304-0575
3 Prof. Dr., Amasya Universitesi, recepcakir@gmail.com, ORCID: 0000-0002-2641-5007
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kullanimindan ziyade 6grenene ve onun 6grenme siirecine odaklanilmalidir. Uzaktan egitim, 6grenme
deneyimi saglamak, bilgi edinmek, ilerlemek i¢in bilgisayarin, aglarin, webin ve internetin diger
Ogrenenlerle ve 6gretenle iletisim kurmak, icerige, 6grenme materyallerine erismek, 6grenme siireci
boyunca destek almak gibi nedenlerle kullanilmaktadir (Aydemir, 2018). Semerci ve digerlerine (2004)
gore internet ve bilgisayar teknolojilerindeki gelismeler 6grenme teknolojilerini de etkilemis uzaktan
egitim kavraminin yani sira e-6grenme kavraminin ortaya ¢ikmasini saglamistir. E-6grenmedeki “e”
ifadesi e-devlet, e-posta ve e-ticaret kavramlarindaki gibi kullanilmakta ve “internet temelli” anlamina
gelmektedir. E-6grenme, 6gretme ve 6grenmeyi saglamak, desteklemek ve gelistirmek i¢in kullanilan
elektronik bir teknolojidir (Mubarak, 2014; Hussain, 2012; Semerci, Yavuzalp & Bektas, 2004). E-
ogrenme de kisiler bir bilgiye veya beceriye yoOnelik 6grenmesini elektronik ortam araciligiyla
gerceklestirmektedir (Aydemir, 2018).

Teknolojinin hizl1 bir sekilde gelismesi ile birlikte uzaktan egitim ve e-6grenme gibi siireclerin egitim-
Ogretim siireclerinde daha fazla kullanilar hale gelmeye basladig1 goriilmektedir. Biitiin diinyada oldugu
gibi ililkemizde de yasanan Covid 19 pandemisi ile birlikte hemen hemen biitiin egitim kurumlar
faaliyetlerine uzaktan egitimle devam etmistir. Ulkemizde Covid 19 salgmin baslamasiyla Milli Egitim
Bakanligi’na baglh biitiin okullarda egitim 6gretime kismen ara verilmis ve derslerin uzaktan egitim
caligmalart ile yiiriitiilmesi kararlastirilmistir. Bu sekilde 6gretimde yasanacak kayiplarin giderilmesi ve
salgmin olumsuz etkilerinin azaltilmas1 amaglanmistir. Dersler, bilgisayarlar, mobil cihazlar ve
televizyon yaymlari1 kullanilarak es-zamanli ve es-zamansiz uygulamalarla islenmistir (Aydin, 2022).
Bir zorunlulugun sonucu ortaya c¢ikmasi sebebiyle, salgin doneminde yiiriitiillen uzaktan egitim
caligmalarmin farkli sekilde degerlendirilmesi gerekmektedir. Yiiz ylize egitimin olaganiistii
donemlerde internet ortamina tasinmasi “Acil Durum Uzaktan Ogretim” olarak tanimlanmaktadir (Polat
& Binici, 2021). Bozkurt’a (2020) gore salgin siirecinde yiiriitilen uzaktan 6gretim g¢aligmalari
geleneksel uzaktan Ogretim c¢aligmalarma benzer olarak algilansa da, ikisi arasinda farkliliklar
goriilmektedir. Acil durum uzaktan 6gretimin gereklilikleri ve 6zellikleri farklilik gostermektedir. Acil
durum uzaktan 6gretimde kriz durumunda 6gretim siirecinin devam ettirilmesi, gegici olarak 6gretim
ortamina erigim saglanmasi, O0gretimin acil durum geginceye kadar planlanmasi amaglanmaktadir
(Bozkurt, 2020). Branch ve Dousay’a (2015) gore destek hizmetlerinin, altyap1 imkéanlarinin ve uzman
insan kaynaginin oldugu, 6zel olarak tasarlanmig ders materyallerinin, 6gretim programlarmnin ve
tasariminin bulundugu, uzun planlama siiregleriyle hazirlanan uzaktan egitimle, acil durum uzaktan
Ogretimi birbirinden ayirmak ve beklentileri farkli konumlandirmak gerekmektedir. Ciinkii iyi
kurgulanmis ve planlanmig, uzun zaman harcanan uzaktan egitim programlarinda egitim ekosistemi
saglamdir. Bununla birlikte uzaktan egitim, sistematik bir tasarim ve gelistirme modelinin kullanilmasi,
Ogretim tasarimi ve planlamasi sonucu olugmaktadir (Branch & Dousay, 2015). Sezgin’e (2021) gore
uzaktan egitim belirli 6grenme kiiltiiriine hitap eder ve gii¢lii kurumsal temellere sahiptir. Ayrica
sistematik ve planlidir. Fakat acil durum uzaktan egitim kisa vadelidir ve siirdiiriilebilir bir 6grenme
ekosistemi kurmay1 amaglamaz. Kriz zamanlarinda uzaktan erisimle ve teknolojik araglar yardimiyla
ogrenme faaliyetleri yiiz ylize egitime benzetilmeye ¢aligilir. (Sezgin, 2021). Tonbuloglu’na (2021) gore
ise iilkemizdeki acil durum uzaktan 6gretim siireci, yasanan giicliiklere ragmen gerceklestirilmesi ¢ok
uzun siirebilecek dijital doniisiimiin, 6gretmen ve d6grencileri teknolojiyi kullanmaya mecbur birakarak,
kisa zamanda ve kolay sekilde gerceklesmesine yardimci olmustur. Bu siireclerde 6grencilerin
motivasyon ve 6z denetim duygularinin 6nemi bir kez daha anlagilmistir. Tonbuloglu (2021) acil durum
uzaktan 6gretimin saglikli bir sekilde yiiriitiilmesi i¢in yapilan ¢alismalarla birlikte, gelecek siireglerin
dikkatli sekilde planlanmasina, eksik kalan kisimlarin tespiti ile gereksinimlere daha iyi
hazirlanilmasina, duygusal, sosyal ve akademik gelisim i¢in destek programlarinin gelistirilmesine
olumlu katk1 saglanacaktir. Dolayisi ile bu ¢alismada da acil durum uzaktan egitimde yasanan siiregler
degerlendirilmeye calisilmistir.

Uzaktan egitimi etkili yapan egitimin tasarimi, gelistirilmesi ve sunulug seklidir, sadece zaman ve
mekana baglilik degildir. Dolayisi ile uzaktan egitimde dogru iletisim sekli ve bilginin en verimli sekilde
Ogrenciye aktarimi igin gerekli ogretici model gibi degiskenlere dikkat edilerek planlama yapilmasi
gerekmektedir (Sergemeli ve Kurnaz, 2020). Uzaktan egitimin 6grenenlere aninda doniit vermesi,
egitimi uyarlamasi, kendi kendine ¢alisma ile grupla ¢caligsmayi birlestirebilmesi, esneklik ve dinamiklik
saglamasi1 ve farkli teknoloji ve ortamlar1 kullanabilmesi gibi 6zellikleri ile farklilagabilir. Uzaktan
egitim siireclerinin etkili olmast i¢in etkili 6gretim stratejileri tespit edilmeli ve kullanilmali, dersler cok
dikkatli bir sekilde tasarlanmali ve gelistirilmeli, destek hizmetleri 6grencilere yeterince sunulmali,
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Ogrenci, 0gretmen ve diger 6grenci etkilesimleri saglanmali, 6grenciler etkilesim kurma konusunda
cesaretlendirilmelidir (Agir, 2007; Aydemir, 2018). Uzaktan egitimde 6grenciler etkilesim kurmak i¢in
uygun teknolojiyi kullanirlar, 6grenmelerinden kendileri sorumludur, sorunlart ¢6zmek i¢in mevcut
verileri arastirir, iletisim engellerini, nedenlerini, ¢oziimlerini belirler ve yasam boyu 6grenendirler
(Kaya, 2002; Arik, Karakaya, Cimen ve Yilmaz, 2021; Isman, Altinay & Altinay, 2004. Bununla birlikte
Ogrencilerin uzaktan egitimle ilgili yaklagimlari uzaktan egitimin basarisindaki en 6nemli etmenlerden
biri olarak sayilmaktadir. Uzaktan egitimin amacina ulagabilmesi i¢in bu yaklagim ve tutumlarin olumlu
olmasi gerekir. Tutumlari olumsuz olan 6grencilerin basari seviyeleri ve ortama alismalar1 bu sebeple
diisebilir. (Yenilmez, Baldag & Turgut, 2017). Arslan ve Korkmaz (2019)’a gore 6grencilerin uzaktan
egitimdeki basar1 seviyelerinin artirilmasi uzaktan egitime yonelik tutumlarmin yiikseltilmesine ve
etkilesim kaygi seviyelerinin diisiiriilmesine baglidir. Bu baglamda uzaktan egitime yeni katilacak
Ogrencilerle 6grenci yonetim sistemindeki farkli zamanli iletisim kaynaklarinin sik sik kullanilmasi,
sisteminin iyi tanitilmasi ve 6gretmenlerin canli derslerde 6grencilerle yeterli etkilesimi kurmasi kaygiy1
diisiirecek ve olumlu tutumu destekleyecektir (Arslan & Korkmaz, 2019). Uzaktan egitim sistemleri
kullanilarak yapilacak egitsel etkinliklere katilacak 6grencilerin ilk deneyimlerin yasayabileceklerini
diisiinerek, sisteme karsi olumlu diisiince ve tutum gelistirmeleri bakimidan egitim faaliyetleri
oncesinde oryantasyon calismalari yapilmalidir. Ogrenci sisteminin 6grenilmesi saglanmali ve bu
dogrultuda calismalar yapilmalidir (Biriggi, 2013). Ogrencilerin uzaktan egitime yonelik uzaklik
algisinin diisiiriilmesi ve tutumun olumlu yonde degistirilebilmesi icin, etkilesimli 6grenme ortami
sunan es-zamanli teknolojilerin kullaniminin, goriintiilii ve sesli iletisim olanaginin, ¢oklu ortam
materyallerinin geleneksel egitime ¢ok yakin sekilde yayginlastirilmas: gerekmektedir (Yildiz, 2011).
Bilisim teknolojilerine sahiplik yoniinden bakildiginda bir¢cok ¢calismada uzaktan egitimle ilgili tutumun
olumlu oldugu goriilmektedir. Buna gore; bilgisayari, tableti veya telefonu olan ve internete siirekli
erisim olanagi bulan 6grencilerin olmayanlara gore olumlu tutum sergiledikleri goriilmiistiir (Baris,
2015). Uzaktan egitimde yasanmis tecriibelerin ve uzaktan egitim hakkinda sahip olunan bilginin
uzaktan egitim hakkindaki algiy1, uzaktan egitim hakkindaki alginin ise uzaktan egitimden elde edilen
sonucu etkiledigi goriilmektedir. (Yilmaz & Giiven, 2015).

Bununla birlikte, etkili ve iiretken bir uzaktan egitim saglamak i¢in, 6grencilerin yalnizca hizli tempolu
cevrimigi derslerle nasil basa ¢ikacaklarini bilmeleri degil, ayn1 zamanda ¢evrimigi derslerden 6grenmek
icin iyi bir altyapiya ve teknolojik becerilere sahip olmalar1 gerekir (Adnan & Anwar, 2020).
Arastirmalar uzaktan egitim faaliyetleriyle 6grencilerin teknoloji okuryazarliklarimin yetersiz oldugu,
interneti egitim amaglh kullanma, sunum hazirlama ve yapma, bilisim teknolojilerini kullanma
konularinda sorunlar yasadiklarin1 gostermektedir (Ertug, 2020). Kaya (2020)’ya gore son yillarda
tilkemizde e-okul, e-nabiz, e-bankacilik, e-devlet gibi gesitli uygulamalarin gelistirilmesi, biligim
teknolojilerindeki gelismelerin her alan1 etkilemesi dijital okuryazarliklar1 yiiksek olan dijital
vatandaglarin yetistirilmesini 6nemli hale getirmistir.

Ortadgretim Ogrencilerinin dijital vatandaslik konusunda bilgi sahibi olmalari, bu konuda iyi
yetigtirilmeleri hayatin her alaninda oldugu gibi egitim Ogretim siireclerinde de etkilemekte ve
ogrencilerinin dijital vatandashk diizeylerinin incelenmesi énemli goriilmektedir (Kaya, 2020; Oztiirk
2020; Geggel, Kana & Eren, 2020; Keskin & Yazar, 2015). Cubuk¢u ve Bayzan (2013)’a gore dijital
vatandas, teknolojiyle birlikte hayatimizdaki yerini alan dijital araglar1 kullanabilen, dijital ortamlarda
bireylerin haklarina ve etik yasalara saygili olan, sorumluluk bilinciyle hareket eden ve giivenlik
kurallarina uyan kisidir. Dijital vatandaslik ise, sorumluluk sahibi dijital vatandaslarin teknoloji
kullaniminda uymasi gereken davranig normlaridir (Mossberger, Tolbert & S. McNeal, 2007). Ayrica
dijital vatandaslik, internette evrensel, etik kurallara uymak, dogabilecek tehlikelerin farkinda olarak
davranmak seklinde tanimlanmaktadir (Aydin, 2015). Dijital vatandas, internet ortaminda iletisim
kuran, yaptig1 paylagimlarda ve etkilesimlerinde dogru davraniglar sergileyen, baskalarina zarar
vermeden teknolojiyi kullanan, ¢evrimigi ortamdaki davraniglarinin etik sonuglarinin farkinda olan,
iletisim, bilgi kaynaklarin1 kullanirken elestirebilen ve diger insanlar1 bu yonde tesvik eder. (Cubukcu
& Bayzan, 2013). Dijital vatandaslik egitimi ile Ogrenciler 21. yiizyil yeteneklerini etik kurallar
cercevesinde kazanmalidirlar ve bu yeteneklerini gelistirmelidirler (Aydm, 2015). Egitim-6gretim
acisindan diisiiniildiigiinde, gelecek nesillerin dijital vatandaglik diizeylerini gelistirmeleri egitim-
Ogretim faaliyetlerinin hizlanmasina katki saglayacaktir (Kaya, 2020). Bu baglamda uzaktan egitim-
ogretim etkinliklerinin verimliliginin, 6grencilerin yasadiklar zorluklarin ve memnuniyet diizeylerinin
incelenmesi, tutumlar1 ve uygulamalardaki dijital araclar1 kullanim diizeyleri 6énemli goriilmektedir.
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Ogrencilerin yasanan siirecle ilgili diisiinceleri ve siirecte yasadiklar1 sorunlar ele almarak, uzaktan
egitim etkinliklerinin verimini artirmak igin degerlendirilmelidir (Saritas & Barutgu, 2020). Bu
baglamda caligmanin amact; ortadgretim Ogrencilerinin e-6grenmeye yonelik tutumlar ile dijital
vatandaslik diizeylerini belirlemek, tutum ile dijital vatandaglik arasindaki iligkiyi inceleyerek siirecin
verimliligini ortaya koymaktir. Bu amag¢ dogrultusunda asagidaki problemlere yanit aranmaktadir.

1. Ortadgretimde okuyan 6grencilerin e-6grenmeye yonelik tutumlar ve dijital vatandasliklart ne
diizeydedir?

2. Ortadgretimde okuyan 6grencilerin e-6grenmeye yonelik tutumlari ve dijital vatandagliklari;
cinsiyet, sinif, internet baglant1 ortami ve giinliik internet kullanim saatine goére farklilagmakta
midir?

3. Ortadgretimde okuyan dgrencilerin e-6grenmeye yonelik tutumlar ve dijital vatandasliklar
arasinda iliski var midir?

4. Ortadgretimde okuyan 0grencilerin e-6grenmeye yonelik tutumlari dijital vatandasliklart
tarafindan yordanmakta midir?

5. Ortadgretimde uzaktan egitim uygulamalarina iliskin 6grenci goriisleri ve onerileri nasildir?

Yontem

Amasya ili ve ilgelerinde ortadgretim kurumlarinda okuyan dgrencilerin dijital vatandagliklarinin, e-
ogrenmeye yonelik tutumlarmin ve goriislerinin incelendigi bu ¢alismada karma yontem kullanilmustir.
Karma yontem arastirmalarda nicel ve nitel yaklagimlar tek bir ¢alismada sistematik sekilde kullanilir
ve veriler biitiinlestirilir (Maxwell, 2016). Bu ¢alisma, Nisan-Mayis 2021 aylarinda Amasya ili ve
ilgelerindeki ortadgretim kurumlarmda 6grenim goren ogrencilere dlgekler uygulanarak ve goriisme
formu ile yar1 yapilandirilmig sorular sorularak gerceklestirilmistir. Bu arastirmada karma arastirma
yontemlerinden biri olan “agiklayic1 ardisik desen” kullanilmistir. Bu desende nicel veriler analiz
edildikten sonra sonuglar nitel veriler ile desteklenmistir (Creswell, 2021).

Calisma Grubu

Caligma grubunu, 2020-2021 egitim 6gretim yilinda, Amasya ili ve ilgelerinde bulunan ortaggretim
kurumlarinin 6grencileri olusturmaktadir. Arastirmada 6lgekler kolay ornekleme yontemi ile secilen
ortapgretim kurumlarindaki 689 ogrenciye uygulanmistir. Kolay oOrnekleme, tesadiifi olmayan
ornekleme yontemidir ve drneklem arastirmaci tarafindan belirlenir (Aaker vd., 2007). Gorlismeler ise
10 6grenciyle yapilmistir. Nicel ¢aligmaya, 130 fen lisesi, 335 Anadolu lisesi, 174 meslek lisesi, 18
sosyal bilimler lisesi, 21 ¢ok programli lise ve 11 diger liselerden dgrenciler katilmistir. Ogrencilerin
demografik bilgileri Tablo 1’te verilmistir.

Tablo 1. Nicel caligmaya déhil olan 6grencilerin demografik bilgileriyle ilgili degerler

N % Toplam %
. Kiz 382 55.4 55.4
Cinsiyet Erkek 307 44.6 100
9.smif 279 40.5 40.5
10.simif 191 27.7 68.2
Simif

11.simf 133 19.3 87.5
12.smf 86 125 100
Bilgisayar 171 24.8 24.8
Internete Baglanma Ortami Cep Telefonu 493 71.6 96.4
Tablet 25 3.6 100
1-3 saat 162 235 235
. 4-6 saat 251 36.4 59.9

Giinliik Internet Kullanimi
7-9 saat 179 26 85.9
10 saat ve isti 97 14.1 100
Toplam 689 100 100
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Caligmaya katilan ogrencilerin  %55.4’linli kiz, %44.6’sinm1 erkek &grenciler olusturmaktadir.
Ogrencilerin %40.5°1 9.sinifta, %27.7’si 10.smifta, %19.3’ii 11.smifta ve %12.5’i 12.smifta §grenimine
devam etmektedir. 9. ve 10. smif dgrencilerinin orani toplamda %68.2°dir. Ogrencilerin %24.8’i
bilgisayarla, %71.6’s1 cep telefonuyla ve %3.6’s1 tablet ile internete baglanmaktadir. Internete baglanma
ortammin cep telefonuyla ¢ok yiiksek, tabletle ise cok diisiik oldugu goriilmektedir. Ogrencilerin
%23.5’1 internete 1-3 saat arasinda, %36.4°1i 4-6 saat arasinda, %26’s1 7-9 saat arasinda ve %14.1°1 10
saat ve ustiinde baglanmaktadir. Nitel calismaya katilan 6grencilerin demografik bilgileri Tablo 2°de
verilmistir.

Tablo 2. Nitel ¢alismaya dahil olan 6grencilerin demografik bilgileri

N % Toplam %
Cinsiyet Kiz 4 40 40
Erkek 6 60 100
9.smif 4 40 40
Simif 10.smf 4 40 80
11.smf 2 20 100
12.simf - - -
Bilgisayar 2 20 20
Internete Baglanma Ortami Cep Telefonu 8 80 100
Tablet - - -
1-3 saat 2 20 20
et 4-6 saat 2 20 40
Giinliik Internet Kullanimi 7.9 saat 5 50 90
10 saat ve tstii 1 10 100
Toplam 10 100 100

Calismaya katilan 6grencilerin %40°1mn1 kiz, %60°1m1 erkek dgrenciler olusturmaktadir. Ogrencilerin
%40’1 9.smifta, %40°1 10.smifta ve %20’si 11.sinifta dgrenimine devam etmektedir. Ogrencilerin
%20’si bilgisayarla ve %80’i cep telefonu ile internete baglanmaktadir. Ogrencilerin %20’si internete
1-3 saat arasinda, %20’si 4-6 saat arasinda, %50’si 7-9 saat arasinda ve %10’u 10 saat ve lstiinde
baglanmaktadir.

Veri Toplama Araclar

E-6grenmeye Yonelik Genel Bir Tutum Olgegi: Haznedar ve Baran (2012) tarafindan egitim fakiiltesi
ogrencilerine yoOnelik hazirlanmis olup, 2 faktér ve 20 maddeden olusmaktadir. Bu faktorler “e-
O0grenmeye yatkinlik” ve “e-6grenmeden kagma” seklindedir. Maddeler besli likert tipinde
derecelendirilmistir. Giivenirlik tahmini igin 6lgegin Cronbach a katsayisi hesaplanmistir. Alfa katsayisi
Olcekteki 10 olumsuz madde i¢in 0.84 ve dlgekteki 10 olumlu madde igin 0.93 olarak hesaplanmistir.
Olgekteki toplam 20 madde icin alfa 0.93 olarak bulunmustur. Bu degerin 0,7 ile 1 arasinda olmasi
Olcegin oldukea giivenilir oldugunu gostermektedir (Haznedar & Baran, 2012).

Genglere Yonelik Dijital Vatandaslik Olgegi: Kus, Giines, Basarmak ve Yakar (2017) tarafindan 16-24
yas grubu genglere yonelik hazirlanmis olup, 8 faktér ve 49 maddeden olusmaktadir. Olusturulan
maddeler besli likert tipindedir. Cronbach’s Alpha giivenirlik katsayisi kullanilarak giivenirlik analizi
yapilmigtir. Giivenirlik katsayisinin .70 den biiyiik oldugu tespit edilmistir. Bu haliyle dlgegin giivenilir
oldugu ve uygulanabilecegi goriilmiistiir (Kus, Giines, Basarmak & Yakar, 2017).

Yar1 yapilandirilmis goriisme Amasya Universitesi’nde calisan alan uzmanlarmin elestiri ve dnerileri
dikkate alinarak hazirlanmistir. Goriisme formu bir &grenciye uygulanmistir ve verilen cevaplar
¢cozlimlenmistir. Anlagilmayan sorular uzman goriisleriyle yeniden diizenlenmistir.

Verilerin Toplanmasi

Bu aragtirmanin verileri 2020-2021 egitim-6gretim y1l II. ddneminde Amasya ili ve ilgelerinde bulunan
ortaggretim kurumlarindan toplanmistir. Olgekler ¢evrimigi ortamda 6grencilere dagitilmistir. 689
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Ogrenciye ulasilmistir. Goriismeler ise 10 6grenciyle yiiz yilize yapilmistir. Gorlisme kayitlar1 yazili
olarak tutulmustur.

Etik izin

Bu arastirma kapsaminda gerceklestirilen veri toplama siiregleri, Amasya Universitesi Rektorligii
Sosyal Bilimler Etik Kurulunun 19.03.2021 tarihli ve E-30640013-108.01-11855 sayili karari ile
onaylanmstir.

Verilerin Analizi

Verilerin normal dagilim 6zelligi gosterip gostermedigini ve parametrik testler yapilip yapilamayacagi
belirlemek i¢in Kolmogorov-Smirnov testi yapilmistir. Yapilan analizler sonucu degiskenlerin ¢arpiklik
degerleri -1.5 ile +1.5 arasinda oldugundan veriler normal dagilim gostermektedir (Biyiikoztiirk, 2012).
Verilerin degiskenlere gore anlamli bir fark gosterip gostermedigini belirlemek i¢in bagimsiz érneklem
t-testi (independent samples t-test), tek yonlii varyans analizi (anova), pearson korelasyon ve regresyon
analizleri kullanilmisgtir.

Bulgular

Ortabgretimde Okuyan Ogrencilerin E-Ogrenmeye Yonelik Tutumlari Ne Diizeydedir?

E-6grenmeye yonelik tutum dlgegi faktorlerine ait dgrenci puanlari ile ilgili betimsel bulgular Tablo 3’te
gosterilmistir.

Tablo 3. Ogrencilerin e-6grenmeye yonelik tutumlarryla ilgili betimsel bulgular

Maddeler N X SS
E-6grenmeye Yatkinlik 689 2.57 1.020
E-6grenmeden Ka¢gma 689 3.06 1.073
Olgek Genel Ortalamasi 689 2.82 .590

Tablo 3 incelendiginde Ogrencilerin e-6grenmeye yonelik yatkinlik faktoriine ait yanitlan ile ilgili
verilerin ortalama degeri (Xx=2.57), e-6grenmeden kagma faktoriine ait yanitlari ile ilgili verilerin
ortalama degeri (X=3.06) ve dlcek ortalama degeri (X=2.82) seklindedir. Ogrencilerin yanitlarma gére
e-0grenme ortamlarindan kagmaya yonelik ortalama puanlar yatkinlik faktoriine yonelik ortalama
puanlarindan daha yiiksek oldugu goriilmektedir.

Ortadgretimde Okuyan Ogrencilerin Dijital Vatandashklar: Ne Diizeydedir?

Dijital Vatandaslik olgegi faktorlerine ait 6grenci puanlarina iliskin betimsel bulgular Tablo 4’te
gosterilmistir.

Tablo 4. Ogrencilerin dijital vatandaslklariyla ilgili betimsel bulgular

Maddeler N X SS
Dijital Iletisim 689 2.11 762
Dijital Hak ve Sorumluluk 689 2.82 .696
Elestirel Diisiinme 689 2.62 .760
Dijital Katilim 689 2.84 991
Dijital Glivenlik 689 2.26 .755
Dijital Beceriler 689 3.70 1.111
Etik 689 2.52 778
Dijital Ticaret 689 3.52 1.021
Olgek Genel Ortalamast 689 2.80 .626

Tablo 4 incelendiginde 6grencilerin dijital iletisim faktoriine ait yanitlar ile ilgili verilerin ortalama
degeri (x=2.11), dijital hak ve sorumluluk faktoriine ait verilerin ortalama degeri (x=2.82), elestirel
diisiinme faktoriine ait goriisleriyle ilgili verilerin ortalama degeri (X=2.62), dijital katilim faktoriine ait
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goriigleriyle ilgili verilerin ortalama degeri (Xx=2.84), dijital giivenlik faktoriine ait goriisleriyle ilgili
verilerin ortalama degeri (x=2.26), dijital beceriler faktoriine ait goriisleriyle ilgili verilerin ortalama
degeri (x=3.70), etik faktoriine ait goriisleriyle ilgili verilerin ortalama degeri (X=2.52), dijital ticaret
faktoriine ait goriigleriyle ilgili verilerin ortalama degeri (X=3.52) ve 6l¢ek ortalama degeri (X=2.80)
seklindedir. En yiiksek ortalamalarin dijital beceriler ve dijital ticaret faktorleri puanlarinda oldugu
goriilmektedir.

Ortaégretimde Okuyan Ogrencilerin E-6grenmeye Yonelik Tutumlar1 ve Dijital
Vatandashklari Cinsiyet, Sinif, Internete Baglanma Ortam ve Giinliik internet Kullanim
Saatine Gore Farkhlasmakta mmdir?

Tablo 5. Ogrencilerin e-6grenmeye yonelik tutumlarina iliskin bulgularin cinsiyet degiskenine gore
bagimsiz 6érneklem t testi sonuglari

Faktorler Cinsiyet N X SS sd t p

Kiz 382 259 974

E-6grenmeye Yatkinlik 687 543 .587
Erkek 307 255 1.076
Kiz 382 312 1.042

E-6grenmeden Kagma 687 1.655 .098
Erkek 307 298 1.108
Kiz 382 285 557

Genel Ortalama 687 1978 .048
Erkek 307  2.77 .625

Tablo 5 incelendiginde Slcek alt faktorlerinde kiz 6grencilerin ortalamalarinin erkeklerden daha yiiksek
oldugu goriilmektedir. Cinsiyet degiskenine gore e-0grenmeye yatkinlik (tes7)=.543;p>0.05) ve e-
ogrenmeden kagma (tes7n=1.655;p>0.05) alt faktorleri anlamli bir farklilik gdstermemektedir. Olcek
genel ortalamasi ise anlamli bir farklilik gostermektedir (tes7y=1.978;p<0.05). Kiz O6grencilerin
ortalamasi (X=2.85), erkek 6grencilerin ortalamasina (X=2.77) gore daha yiiksek ¢ikmigtir. Bu fark kiz
ogrenciler lehinedir. Buna gore kiz ogrencilerin erkek Ogrencilere gore e-0grenmeye yonelik
tutumlarinin daha olumlu oldugu sdylenebilir.

Tablo 6. Ogrencilerin e-dgrenmeye yonelik tutumlarina iliskin bulgularin siif degiskenine gore
ortalamalar1 ve tek yonlii varyans analizi sonuglari

Faktorler Sinif N X SS f p Fark
9. simf 279 2.60 1.004
10. smif 191 2.53 1.010
E-6grenmeye Yatkinlik 11. siif 133 2.66 1.044 1.122 .340 -
12. stif 86 243 1.056
Toplam 689 2.57 1.020
9. simf 279 3.15 1.046 9,10, 11
10. siif 191 3.12 1.124 ile 12.
E-6grenmeden Kagma 11. siuf 133 2.93 1.033 2.897 .034 sinif
12. simif 86 2.83 1.074 arasinda
Toplam 689 3.06 1.073
9. siif 279 2.87 526
10. sinif 191 2.83 587 9,10ile
Genel Ortalama 1. siuf 133 2.80 .620 3975 .008  12.smf
12. simif 86 2.63 704 arasinda
Toplam 689 2.82 .590

Tablo 6’ya bakildiginda 6lgek genel ortalamasinda ortalama degerlerinin 9. smiftan 12. sinifa dogru
azaldig1 goriilmektedir. Fakat yatkinlik alt faktoriinde degiskenlik gosterdigi dikkati ¢ekmektedir.
Ogrencilerin e-6grenmeye yatkinlik alt faktorii ile ilgili ortalamalar1 anlamli bir farklilik gostermezken,
e-0grenmeden kagma alt faktorii ile ilgili ortalamalarinda anlamli bir farklilik bulunmaktadir
(fes9=2.897;p<0.05). Olgek genel ortalamasi da anlamli bir farkhilik gdstermektedir
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(f688y=3.975;p<0.05). Siniflar arasindaki farkin hangi simif lehine oldugunu anlamak igin Post-Hoc
olarak Tukey testi yapilmistir. Tukey testi sonuglarina gore 9. sinif 6grencilerinin, 12. sinif 6grencilerine
(ortalama farki=0.24), 10. sinif 6grencilerinin 12. sinif 6grencilerine farki anlamli goriilmistiir (ortalama
farki=0.20) ve bu fark 9. ve 10. sinif 6grencilerinin lehinedir. Buna gore 9. ve 10. sinif 6grencilerinin e-
o0grenmeye yonelik tutumlarinin 12. sinif 6grencilerine gore daha olumlu oldugu sdylenebilir.

Tablo 7. Ogrencilerin e-dgrenmeye yonelik tutumlarina iliskin bulgularin internet baglant: ortami
degiskenine gore ortalamalari ve tek yonlii varyans analizi sonuglari

) Internet Baglanti -
Faktorler Ortami N X SS f p Fark
Bilgisayar 171 251 991
- Cep Telefonu 493 2.59 1.039
E-6grenmeye Yatkinlik 371 .690 -
Tablet 25 2.55 .853
Toplam 689 2.57 1.020
Bilgisayar 171 3.21 1.035
. Cep Telefonu 493 3.01 1.088
E-6grenmeden Kagma 2.299 101 -
Tablet 25 2.94 .968
Toplam 689 3.06 1.073
Bilgisayar 171 2.86 518
Cep Telefonu 493 2.80 .614
Genel Ortalama .848 429 -
Tablet 25 2.74 547
Toplam 689 2.82 .590

Tablo 7’ye bakildiginda en yiiksek ortalamanin e-6grenmeye yatkinlik alt faktoriinde cep telefonunda
(x=2.59), e-6grenmeden kagma alt faktoriinde ise bilgisayarda (x=3.21) oldugu goriilmektedir.
Ogrencilerin internet baglant1 ortamina gére dlgek faktorleri ve ortalamasi ile ilgili diisiinceleri anlamli
bir farklilik gostermemektedir (p>0.05).

Tablo 8. Ogrencilerin e-6grenmeye yonelik tutumlarma iliskin bulgularm giinliik internet kullanim
saati degiskenine gdre ortalamalar1 ve tek yonlii varyans analizi sonuglari
Giinliik Internet

Faktorler Kullanim Saati N X SS f p Fark
1-3 saat 162 2.61 1.112
N 4-6 saat 251 263  .960
5;§f§ﬁ?eye 7-9 saat 179 252 981 1173 .319 -
10 saat ve Usti 97 2.43 1.077
Toplam 689 2.57 1.020
1-3 saat 162 2.92 1121 10 saat ve iistii
E-6grenmeden 4-6 saat 251 2.98 1.018 kullananlar ile
Kagma 7-9 saat 179 3.20 .988 3416 .017 1-3, 4-6, 7-9
10 saat ve iisti 97 325  1.234 saat kullananlar
Toplam 689 306  1.073 arasinda
1-3 saat 162 2.77 J47
4-6 saat 251 2.81 539
Genel Ortalama 7-9 saat 179 2.86 494 799 495 -
10 saat ve Uistii 97 2.84 .583
Toplam 689 2.82 590

Tablo 8’e gore e-6grenmeye yatkinlik alt faktoriinde en yiiksek ortalamanin 4-6 saat (x=2.63)
kullanimda, e-6grenmeden kagma alt faktoriinde ise 10 saat ve istii (x=3.25) kullanimda oldugu
goriilmektedir. Ogrencilerin giinliik internet kullanim saatine gore e-dgrenmeye yatkimlik alt faktorii ve
Olgek ortalamast ile ilgili diisiinceleri anlamli bir farklilik géstermemektedir (p>0.05). E-6grenmeden
kagma faktorii ile ilgili diislinceleri ise anlamli bir farklilik gostermektedir (fess=3.416;p<<0.05).
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Giinliik internet kullanim saatleri arasindaki farkin hangisi lehine oldugunu anlamak i¢in Post-Hoc
Tukey testi yapilmustir. Olgek ortalamasinda 10 saat ve iistii bilgisayar kullanan dgrencilerin, 1-3 saat
(ortalama farki=0.32), 4-6 saat (ortalama farki=0.27) ve 7-9 saat (ortalama farki=0.05) bilgisayar
kullanan 6grencilere farki anlamli goriilmiistiir ve bu fark 10 saat ve iistii bilgisayar kullanan 6grenciler
lehinedir. Buna gore internet ortamlarinda daha ¢ok vakit geciren 6grencilerin e-6grenme ortamlarindan
kagmaya yonelik egilimlerinin daha fazla oldugu sdylenebilir.

Tablo 9. Ogrencilerin dijital vatandashklarina iliskin bulgularmn cinsiyet degiskenine gore bagimsiz

Orneklem t testi sonuglari

Faktorler Cinsiyet N X SS sd t p
Dijital letisim Elfklzk 23? ;2; %2 687 -8.172  .000
Dijital Hak ve Sorumluluk EIr<k1:,k 23? ;% gig 687 1.984 .048
Elestirel Diisiinme EIr<k1:,k 23? 222 ;1; 687 -1.045 .296
Dijital Katilim Elfklgk 233 ;:gj 1‘?08032 687 -025  .980
Dijital Gitvenlik Elfklgk 23? z;g :ggi 687 -2.803  .005
Dijital Beceriler Elfkl;k 233 ggé iggs 687 257 798
Etik Elfézk 23? z:g: ZZS 687 -1561  .119
Dijital Ticaret Elfkljk 333 :2‘; 1'?05787 687 3503  .000
Genel Ortalama EIr<k1§k 23? 2;2 Zgg 687 -.974 .330

Tablo 9 incelendiginde dgrencilerin cinsiyet degiskenine gore dijital iletisim (tes7)=-8.172;p<0.05),
dijital hak ve sorumluluk (tes=1.984;p<0.05), dijital giivenlik (tes7=-2.803;p<0.05) ve dijital ticaret
(tes7y=3.503;p<0.05) alt faktorleri ile ilgili ortalamalari anlaml bir farklilik gostermektedir. Tablo
9’daki ortalama degerlerine gore dijital iletisim ve giivenlik konusunda erkek 6grencilerin, dijital ticaret,
hak ve sorumluluk konusunda da kiz 6grenciler lehine farkliliklar oldugu goriilmektedir.

Tablo 10. Ogrencilerin dijital vatandasliklarina iliskin bulgularin sinif seviyelerine gore ortalamalar

ve tek yonlil varyans analizi sonuglari

Faktorler Simif N SS f p Fark
9. smf 279 2.11 731
10. smnif 191 2.08 .768
Dijital {letisim 11. sif 133 2.21 .830 1.146 .330 -
12. simf 86 2.02 .740
Toplam 689 2.11 762
9. simif 279 2.86 .608
10. simf 191 2.85 .685 9ile 12.
Dijital Hak ve 11, smif 133 281 748 2729 043 siif
Sorumluluk
12. sinif 86 2.63 865 arasinda
Toplam 689 2.82 .696
. L 9. simif 279 2.67 .705 910,11
Elestirel Diisiinme 5.626 .001 A
10. siif 191 2.61 758 ile 12.
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11. sif 133 2.72 .823 simf
12. sif 86 2.32 778 arasinda
Toplam 689 2.62 .760
9. simf 279 2.87 .962
10. sif 191 2.92 .984 10ile
Dijital Katilim 11. siif 133 2.86 1.047 2.643 .048 12. simif
12. siif 86 2.57 980 arasinda
Toplam 689 2.84 991
9. stmf 279 2.28 .683
10. sif 191 2.24 779
Dijital Giivenlik 11. simf 133 2.34 .875 1.009 .388 -
12. simf 86 2.17 725
Toplam 689 2.26 .755
9. stmf 279 3.85 1.010 9ile
10. sinif 191 380 1071 11,12
siniflar
Dijital Beceriler 11. siuf 133 3.55 1.175 9.317 .000 ve
12. simif 86 320 1251 ol
Toplam 689 3.70 1.111 arasinda
9. stmf 279 2.52 .684
10. simf 191 2.58 T74
Etik 11. simf 133 2.55 .929 1.410 .239 -
12. sf 86 2.38 .815
Toplam 689 2.52 778
9. simf 279 3.61 912
10. sif 191 3.56 1.050 9,10,11
Dijital Ticaret 1. smif 133 350 997 553 oo M2
12. simif 86 3.11 1.227 arasinda
Toplam 689 3.52 1.021
9. simf 279 2.85 .540
10. sif 191 2.83 .605 9,10,11
Genel Ortalama 11. simf 133 2.82 .709 5.371 .001 'lsemllf;
12. sif 86 255 739 arasinda
Toplam 689 2.80 .626

Tablo 10’a bakildiginda 6grencilerin dijital vatandaslik ortalamalarinin 9. siniftan 12. smifa dogru
azaldig1 goriilmektedir. Ogrencilerin dijital hak ve sorumluluk (fessy=2.729;p<0.05), elestirel diisiinme
(fee3y=5.626;p<0.05), dijital katilim (fess)=2.643;p<0.05), dijital beceriler (fess=9.317;p<0.05) ve
dijital ticaret (fsssy=5.534;p<0.05) alt faktorleri ile ilgili ortalamalari sinif seviyelerine gore anlamli bir
farklilik gostermektedir. Dijital vatandasliklarina iliskin genel ortalamasi da siif seviyeleri arasinda
anlamli bir farklilik gostermektedir (fess)=5.371;p<0.05). Siniflar arasindaki farkin hangi sinif lehine
oldugunu anlamak igin Tukey testi yapilmistir. Olgek genel ortalamasinda 9. sinif 6grencilerinin, 12.
siif dgrencilerine farki anlamli goériilmistiir (ortalama farki=0.30) ve bu fark 9. smiflar lehinedir.
Benzer sekilde 10. siif dgrencilerinin, 12. simif 6grencilerine farki anlamli goriilmiistiir (ortalama
farki=0.28) ve bu fark 10. siiflar lehinedir. 11. sinif 6grencilerinin, 12. sinif 6grencilerine farki anlaml
goriilmiistiir (ortalama farki=0.27) ve bu fark 11. siniflar Iehinedir. Buna gore alt sinif seviyelerinde
dijital vatandaslik diizeylerinin daha olumlu oldugu sdylenebilir.
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Tablo 11. Ogrencilerin dijital vatandasliklarina iliskin bulgularin internet baglant1 ortan degiskenine
gore ortalamalari ve tek yonlii varyans analizi sonuglari

. Internet S
Faktorler Baglanti Ortam N X SS f p Fark
Bilgisayar 171 2.12 747
e i Cep Telefonu 493 211 776
Dijital Iletisim Tablet o5 104 538 633 .53l -
Toplam 689 2.11 762
Bilgisayar 171 2.84 .626
Dijital Hak ve Cep Telefonu 493 2.81 722 344 209 )
Sorumluluk Tablet 25 2.92 637 ' '
Toplam 689 2.82 .696
Bilgisayar 171 2.68 720
. o Cep Telefonu 493 2.60 778
Elestirel Diislinme Tablet o5 5 49 659 912 402 -
Toplam 689 2.62 .760
Bilgisayar 171 2.89 1.004
Cep Telefonu 493 2.81 .986
Dijital Katilim Tablet o5 3.09 938 1235 201 -
Toplam 689 2.84 991
Bilgisayar 171 2.32 734
. ) Cep Telefonu 493 2.25 763
Dijital Giivenlik Tablet o5 999 244 729 .483 -
Toplam 689 2.26 .755
. Cep Telefonu 493 3.60 1.130 ile cep
Dijital Beceriler Tablet o5 383 1.094 7.646 .001 telefonu
Toplam 689 370  1.111 arasinda
Bilgisayar 171 2.57 733
. Cep Telefonu 493 251 .802
Etik Tablet 25 249  gos 420 O ]
Toplam 689 2.52 778
. Cep Telefonu 493 3.45 1.054 ile cep
Dijital Ticaret Tablet o5 366 905 3.493 .031 telefonu
Toplam 689 352  1.021 arasinda
Bilgisayar 171 2.88 .561
Cep Telefonu 493 2.77 .649
Genel Ortalama Tablet o5 583 544 2.242 107 -
Toplam 689 2.80 .626

Tablo 11’¢ bakildiginda 6grencilerin internet baglanti ortamina gore dijital vatandaglik ortalamalarinin
dlgek genel ortalamasi ve alt faktdrlerinde birbirine yakin oldugu goriilmektedir. Ogrencilerin internet
baglant1 ortamina gore dijital beceriler (fsssy=7.646;p<0.05) ve dijital ticaret (fsssy=3.493;p<0.05) alt
faktorleri ile ilgili ortalamalar1 anlamli bir farklilik gdstermektedir. Internet baglant1 ortamlar1 arasindaki
farkin hangi ortam lehine oldugunu anlamak i¢in Post-Hoc Tukey testi yapilmistir. Dijital beceriler alt
faktoriinde bilgisayar kullanan 6grencilerin, cep telefonu kullanan 6grencilere farki bilgisayar kullanan
ogrenciler lehine anlamli oldugu goriilmiistiir (ortalama farki=0.37). Dijital ticaret alt faktoriinde de
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bilgisayar kullanan 6grencilerin, cep telefonu kullanan 6grencilere farki anlamli goriilmiistiir (ortalama
farki=0.23) ve bu fark bilgisayar kullanan &grenciler lehinedir. Buna gore bilgisayar kullanan
ogrencilerin cep telefonu kullanan 6grencilere gore dijital becerilerinin daha olumlu oldugu ve dijital
ticareti daha c¢ok tercih ettikleri sOylenebilir. Tablet kullanan 6grencilerde anlamli bir fark
gorilmemektedir.

Tablo 12. Ogrencilerin dijital vatandasliklarina iliskin bulgularm giinliik internet kullanim saati
degiskenine gore ortalamalari ve tek yonlii varyans analizi sonuglari
Giinliik Internet

Faktorler Kullanim Saati N X SS f p Fark
1-3 saat 162 2.11 .856 10 saat ve
4-6 saat 251 2.02 615 y “iistﬁ |
e 7-9 saat 179 210  .765 Kuflananar
Dijital Tletisim 10 saat ve fistii 97 5 36 884 4598 .003 ile l;(;,t7-9
Toplam 689 211  .762 kullananlar
arasinda
1-3 saat 162 2.79 .826
4-6 saat 251 2.78 611
g;’r'ji: Eﬁjkk"e 7-9 saat 179 283 615 1.063 .364 -
10 saat ve tsti 97 2.93 .799
Toplam 689 2.82 .696
1-3 saat 162 2.60 .870
4-6 saat 251 2.56 .654
Elestirel Diisiinme 7-9 saat 179 2.62 707 1.932 .123 -
10 saat ve {istii 97 2.78 .892
Toplam 689 2.62 .760
1-3 saat 162 2.73 1.025
4-6 saat 251 2.81 .898
Dijital Katilim 7-9 saat 179 2.87 963 2505 .058 -
10 saat ve Ustil 97 3.07 1.174
Toplam 689 2.84 991
1-3 saat 162 2.27 .840
4-6 saat 251 2.21 .646
Dijital Giivenlik 7-9 saat 179 2.23 .738 2.451 .062 -
10 saat ve {stii 97 2.45 874
Toplam 689 2.26 755
1-3 saat 162 3.33 1.115 4-6,7-9, 10
4-6 saat 251 3.74  1.041 saat ve iistil
Dijital Beceriler 7-9 saat 179 379 1098 9755 oop Kullananlar
10 saatveisti 97 403  1.160 fle 1-3 saat
kullananlar
Toplam 689 3.70 1.111 arasinda
1-3 saat 162 2.52 931
4-6 saat 251 2.52 .635
Etik 7-9 saat 179 2.47 742 1.190 .313 -
10 saat ve {istii 97 2.65 .892
Toplam 689 2.52 778
. 1-3 saat 162 3.24 1.117 4-6, 7-9, 10
Dijital Ticaret 4.6 saat 251 357 960 6.087 .000 saat ve distii

216



-‘3’ MSKU Journal of Education

¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November
7-9 saat 179 3.56 .985 I_(ullananlar
10 saat ve iisti 97 3.76 993 ile 1-3 saat
kullananlar
Toplam 689 3.52 1.021 arasinda
1-3 saat 162 2.70 .735 10 saat ve
4-6 saat 251 2.78 524 y “iistii |
7-9 saat 179 2.81 579 ullananiar
Genel Ortalama o 4969 .002 ilel1-3,4-6
10 saat ve st 97 3.00 714 saat
Toplam 689 280  .626 kullananlar
arasinda

Ogrencilerin dijital vatandasliklarina iliskin bulgularin giinliik internet kullanim saatine gére anlamli bir
farklilik gosterip gostermedigine bakmak igin tek yonlii varyans analizi yapilmigtir. Tablo 12’ye gore
Olgek genel ortalama degerleri 1-3 saat kullanimdan 10 saat ve iistii kullanima dogru artmaktadir. Buna
gore giinliik internet kullanim saati arttikca Ogrencilerin dijital vatandaslik diizeylerinin de arttigi
sdylenebilir. Ogrencilerin giinliik internet kullanim saatine gore dijital iletisim (fss=4.598;p<0.05),
dijital beceriler (fesey=9.755;p<0.05), dijital ticaret (fess=6.087;p<0.05) alt faktorleri ile ilgili
ortalamalar1 anlamli bir farklilik gostermektedir. Ayrica 6l¢egin genel ortalamasin da anlamli farkliliklar
gozlenmektedir (fsse=4.969;p<0.05). Giinliik internet kullanim saatleri arasindaki farkin hangisi lehine
oldugunu anlamak i¢in yapilan Post-Hoc Tukey testi sonuglarina gore dlgek ortalamasinda 10 saat ve
istll bilgisayar kullanan 6grencilerin, 1-3 saat (ortalama farki=0.30) ve 4-6 saat (ortalama farki=0.22)
bilgisayar kullanan 6grencilere farki anlamli goriilmiistiir ve bu fark 10 saat ve iistii bilgisayar kullanan
ogrenciler lehinedir. Buna gore internette daha ¢ok vakit gegiren Ogrencilerin dijital vatandaglik
diizeylerinin daha olumlu oldugu sdylenebilir.

Ortabgretimde Okuyan Ogrencilerin E-Ogrenmeye Yonelik Tutumlari ve Dijital
Vatandashk Puanlar Arasinda iliski Var midir?

Tablo 13. Ogrencilerin e-6grenmeye yonelik tutumlari ile dijital vatandaslik puanlar arasindaki iliski
E-6grenmeye yonelik

Dijital vatandaslik
tutum
(Genel) (Genel)
R 1 .361**
E-6grenmeye yonelik tutum (Genel) p .000
N 689 689
R .361** 1
Dijital vatandaslik (Genel) p .000
N 689 689

** Korelasyon 0.01 diizeyinde anlamlidir.

Ogrencilerin e-dgrenmeye yonelik tutumlar ile dijital vatandasliklar1 arasinda anlaml bir iliski vardir
(p<0.01) ve builiski pozitif yonlidiir. E-6grenmeye yonelik tutumu artan 6grencilerin dijital vatandaglik

diizeyleri de artmaktadir (R=.361).

Ortaégretimde Okuyan Ogrencilerin E-Ogrenmeye Yonelik Tutumlar1 Dijital
Vatandashk Puanlar tarafindan Yordanmakta midir?

Ortadgretimde okuyan 6grencilerin e-6grenmeye yonelik tutumlarinin dijital vatandagliklar1 tarafindan
yordanip yordanmadigini belirlemek amaciyla dogrusal regresyon testi yapilmistir. Ogrencilerin e-
O0grenmeye yonelik tutumlarinin dijital vatandasliklar tarafindan yordanma diizeyleri Tablo 14’te
gosterilmistir.
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Tablo 14. Ortadgretimde okuyan 6grencilerin e-6grenmeye yonelik tutumlariin dijital vatandaglik
puanlarn tarafindan yordanma diizeyleri

Degisken B ﬁ;fa B t o ikilir <M
Sabit (E-0grenmeye
Yénel(ik Tlgnum) y 1.746 098 - 17.841 .000 - -
Dijital iletisim 036  .033  .046 1.066 287 041 037
Dijital Hak ve Sorumluluk A77 .040 .209 4.471 .000 169 154
Elestirel Diisiinme -016 041  -021 -390 697  -015 -013
Dijital Katilim -007 029  -012 -.249 803  -010  -.009
Dijital Giivenlik -034 039  -.043 -872 383  -033 -.030
Dijital Beceriler 084 028 157 2.969 003 113 .102
Etik -031 035  -.040 -.868 386  -033 -.030
Dijital Ticaret 115 032 200 3.589 000 136  .124

R=0.439; R?=0.192; F s ¢s3=20.243; p<0.05
E-6grenmeye Yonelik Tutum = 1.75 + 0.18 Dijital Hak ve Sorumluluk + 0.08 Dijjital Beceriler + 0.12
Dijital Ticaret; R? =0.192.

Regresyon analizi sonuglarina gore Ogrencilerin e-6grenmeye yonelik tutumlarinin dijital hak ve
sorumluluk, dijital beceriler ve dijital ticaret alt faktorleri tarafindan anlamli bir sekilde yordandigi
goriilmektedir.

Nitel Bulgular

Nitel calismaya katilan 6grencilere ait demografik bilgiler ¢aligma grubu boéliimiinde gosterilmistir.
Calisma kapsaminda salgin siirecinde yapilan uzaktan egitimle ilgili ortadgretim 6grencilerine sorular
yoneltilerek siire¢ incelenmis ve bu boliimde ilgili bulgulara yer verilmistir.

Ortabgretim Ogrencilerine Gore Salgin Siirecinde ve Sonrasinda Uzaktan Egitim

Ortadgretim 6grencilerinin uzaktan egitimin olumlu, gelistirilmesi gereken ve olumsuz yonleri ile ilgili
disiinceleri ve gelecekte kullanimina iliskin ¢6ziim 6nerileri Tablo 15°te sunulmustur.

Tablo 15. Salgin siirecinde ve sonrasindaki uzaktan egitimle ilgili dgrenci goriiglerine dair bilgiler
Tema Alt Tema Kod Frekans

Zaman kazanimi 8
Zamandan ve - -
N < Sessizlik ve ortamin rahatligi 4
mekandan bagimsizlik ~
Tasarruf saglama 2
Olumlu Yonler Teknolojik gelisim Her yerde egitim 3
Sosyal mesafenin korunmasi ve
Hastaliktan korunma hastalik bulagma riskinin 5
azalmast
Baglantinin giiclendirilmesi ve 7
Alt yap1 sorunlari internet altyap1 destegi
Gelistirilmesi Gereken Etkilesimin artirilmasi 3
Yonler e Internet, bilgisayar, tablet
Firsat esitligi imkAnt 4
Hibrit egitim Uygulamali dersler 3
Smurliliklar Motlvasy.on kaybl 3
ol snl Teknolojiye agina olunmamasi 2
umsuz Yonler Firsat esitligi Internet baglant sorunlari 6
Sosyal beceriler Etkilesim 3
Gelecekte Kullanim Hibrit egitim Uygulamali dersler 3
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Tablo 15’e bakildiginda, 6grencilerin uzaktan egitimin olumlu ydnlerine iliskin goriisleri cogunlukla
hastaliktan korunma, teknolojik gelisim, zamandan ve mekandan bagimsizlik seklindedir. Ogrenci
goriislerinden bazilar1 asagidaki gibidir:

“Uzaktan egitim siirecinde arkadaslarimizla temas halinde olmadigimiz i¢in hastaligin bulasma riskini
azaltmis oluyoruz.”

“Ev ortaminda dersleri daha rahat takip edebiliyorum. Kiyafet zorunlulugu olmuyor. A¢ kalmryorum,
istedigim zaman yemek yiyebiliyorum.”

“Erken kalkmak zorunda kalmiyorum. Minibiis beklemiyorum. Ulasim i¢in zaman kaybetmiyorum ve
yol masrafim olmuyor.”

“Cep telefonuyla derse her yerden katilabiliyorum.”

“Canl1 derslerde dersi daha iyi dinliyorum. Smiftaki gibi konusmalar olmuyor, dikkatim dagilmiyor.”
“Ogretmenin psikolojisi bozulmuyor, dgrencileri susturmak zorunda kalmiyor.”

“Dersten istedigimiz zaman ayrilabiliyoruz. Ebadan ders videolarini izleyebiliyorum.”

Tablo 15’e gore Ogrencilerin uzaktan egitimin gelistirilmesi gereken yonlerine iliskin goriisleri
cogunlukla altyap: sorunlari, firsat esitligi ve hibrit egitim seklindedir. Ogrenci gériislerinden bazilart
asagidaki gibidir:

“Tableti ve interneti olmayan 6grencilere bu imkéan saglanmalidir.”

“Internetin cekmedigi kdylerde sorunlar giderilmeli, alt yap1 calismalar1 yapilmalidir.”

“Uygulamali dersler uzaktan egitimle olmuyor, okulda olmasi lazim.”

Tablo 15 incelendiginde, 6grencilerin uzaktan egitimin olumsuz ydnlerine iliskin goriisleri gogunlukla
siirhiliklar, firsat esitligi ve sosyal beceriler iizerinedir. Ogrenci goriislerinden bazilar1 asagidaki gibidir:
“Kdyde yasiyorum. Bilgisayar, tablet veya telefon alma imk&nmim yok. Zaten kodyde internette
¢ekmiyor.”

“Elektrik kesilince veya internet baglantis1 kopunca ders takip edilemiyor.”

“Arkadaslarla iletisimimiz azaliyor.”

“Yiiz yiize egitim bence daha iyi. Canli dersleri pekiyi takip edemiyorum. Dikkatim dagiliyor.”

Tablo 15’¢ bakildiginda 6grencilerin uzaktan egitimin gelecekte kullanimima iligkin goriigleri
cogunlukla hibrit egitim iizerinedir. Ogrenci goriislerinden bazilar asagidaki gibidir:

“Ders sunus bi¢imi agisindan bir fark olmuyor. Yiiz yiize deki gibi siire¢ ayn1 devam ediyor.”

“Ben canl1 derslerde dersleri daha iyi anliyorum. Dikkatim dagilmiyorum. Dersi daha rahat takip
edebiliyorum”

“Uygulamali derslerde sorun oluyor. Uygulamali dersler okulda yapilmali.”

Tartisma ve Sonuc¢

Ortaogretimde okuyan ogrencilerin e-6grenmeye yonelik tutumlar1 ve dijital
vatandashklari ne diizeydedir?

Ogrencilerin e-dgrenmeye yonelik tutumlari, e-6grenmeye yatkinlik ve e-6grenmeden kagma olmak
iizere iki alt faktdrde incelenmistir. Ogrencilerin e-dgrenmeye yonelik tutumlari betimsel sonuglarina
bakildiginda e-6grenmeye yatkinlik faktdriine ait goriisleriyle ilgili veriler e-6grenmeye yatkiliklarmin
orta diizeyde oldugunu gostermektedir. Yapilan goriismelerde de Ogrenciler, uzaktan egitimin
kendilerine zaman, mekan esnekligi sagladigini, fakat derslerin yiiz ylize yapilan derslerdeki gibi verimli
olmadigin1 belirtmislerdir. Bu bulguyla ilgili olarak alanyazina bakildiginda benzer sonuglara
ulasiimaktadir. Ornegin, Akgiin, Ozgiir ve Cuhadar (2016) yaptiklar1 calismada &grencilerin e-
O6grenmeye yonelik tutumlarininin orta diizey iizerinde olduklarini bulmuslardir. Bu ¢aligsma sonuglari
Haznedar ve Baran (2012)’in da belirttigi gibi Ogrenciler e-6grenmeye yonelik olumlu tutum
sergilerlerse e-6grenmeyi kullanma egilimlerinin de artacagini gostermektedir.

Benzer sekilde Baki’ye (2019) gore e-0grenme teknolojilerini kullananlar, mekan ve zaman agisindan
esnek olacaklarinin farkina varmalidir ve sistem kullanimi konusunda endiseli ve huzursuz
olmamalidirlar.
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Bu ¢alismanin diger bir bulgusa da 6grencilerin e-6grenmeden kagma faktdriine ait goriisleriyle ilgili
verilerin ortalama degeri (X=3.06) ve 6lcek genel ortalama degeri (X=2.82) seklindedir. Ogrencilere gore
e-0grenmeden kagma, yatkinliga gore daha fazladir. Bu durum 6grencilerin dijital teknolojilere sahiplik
durumundan, bu teknolojileri kullanma becerilerinden veya tutumlarindan kaynakli olabilir. Etlioglu ve
Tekin’e (2020) gore e-6grenme devam ederken yan yana gelen bir¢cok faktoriin oldugu, bunlarin
etkilesim icerisinde oldugu ve birbirlerini olumsuz ya da olumlu etkiledigi diisiiniildiigiinde, ortaya
cikabilecek bir eksiklik ya da hata ortami bozacaktir. E-6grenmede basarinin saglanabilmesi, kalict ve
kolay 6grenmenin gergeklesmesi icin 0grencilerin duyussal davraniglarinin olumlu olmasi 6nemlidir
(Etlioglu & Tekin, 2020). E-6grenmede &grenci-0gretmen etkilesimi 6grenci memnuniyeti lizerinde
belirleyici rol oynamaktadir (Kara, Kukul, & Cakir, 2021). E-6grenme sistemlerinde 6grenci-6grenci ve
Ogrenci-0gretmen arasindaki bilgi paylasimi geleneksel smif ortamindan farkli araclar ve yontemlerle
yapildigindan dolay1 6grenci ve Ogretmenlerin teknolojiyi yeteri diizeyde kullanmalar1 gerekir. E-
ogrenme bilisim teknolojilerine bagli olan bir sistem oldugundan dolay1 bilgisayara olan bakis agisi ve
Ogrenci memnuniyeti dnemlidir (Kantoglu, 2012).

Calismada 6grencilerin dijital vatandasliklari, dijital iletisim, dijital hak ve sorumluluk, elestirel
diistinme, dijital katilim, dijital giivenlik, dijital beceriler, etik ve dijital ticaret olmak {izere sekiz alt
faktorde incelenmistir. Ogrencilerin dijital vatandasliklari ile ilgili betimsel sonuglara bakildiginda 6lgek
ve faktorlerinden elde edilen ortalama degerlerinden 6g8rencilerin dijital vatandaslik diizeylerinin orta
seviyede oldugu goriilmektedir. Ogrencilerle yapilan gériismelerde, dijital teknolojilere sahip olan ve
verimli kullanabilenlerin uzaktan egitim konusunda istekli olduklar, bilgisayar ve internete
erisemeyenlerin ise yiiz yiize egitimi daha olumlu bulduklar goriilmiistiir. Literatiirdeki ¢alismalarda
benzer sonuglar oldugu gibi farkli sonuglarla da karsilasiimaktadir. Ornegin, Bakir’in (2016)
calismasimda Ogrencilerin dijital vatandaslik seviyeleri yiiksek ¢ikmistir. Fakat 6grencilerin yaptig
caligmalar teknoloji becerisi diizeyinde kalmaktadir ve dijital vatandaslik kavramini i¢ermemektedir.
Unal’a (2017) gore ortadgretim dgrencileri dijital vatandaslhk 6gelerine gore uygun olmayan davranislar
ve olumsuz tutum sergilemektedirler. Cubuk¢u ve Bayzan (2013) bilgiye internet ortaminda
olabildigince dogru sekilde ulasabilmek i¢in arama motorlarini, internette bilgi arama yontemlerini,
farkli web sitelerinden kaynak arastirabilmeyi bilmek gerektigini ifade etmektedirler. Kullanicilarin
internet ortaminda igerik iiretmesi gerekir. Icerik iireticisi olan dijital vatandaslar da internette dogru,
faydali bilgiler paylasarak hak ve sorumluluklarina 6zen gdstermelidirler (Cubuk¢u & Bayzan, 2013).
Benzer bir ¢calismada Donmez (2019) lise 6grencilerinin dijital teknolojilerle igli dish olduklarindan
dijital okuryazarliklarinin iyi durumda olduklar1 sonucuna ulagmigtir. Donmez’e gore lise 6grencileri
yeni teknolojileri kolayca dgrenmekte ve takip etmektedirler. Ogrenciler ddevlerini yaparken veya ders
caligirken bilisim teknolojileri araglarini tercih etmektedirler. Dijital ortamlardan edindikleri bilgilerin
giivenilir oldugunu diisiinmekte ve ¢evrimici araglari kullanma konusunda kendilerini yeterli
gormektedirler (Donmez, 2019).

Ortaogretimde okuyan ogrencilerin e-6grenmeye yonelik tutumlari ve dijital
vatandashklari; cinsiyet, sinif, internete baglanma ortam ve giinliik internet kullanim
saatine gore farkhlasmakta midir?

Calismada elde edilen sonuglara bakildiginda 6grencilerin e-6grenmeye yonelik tutumu cinsiyete gore
anlaml bir farklilik gostermektedir. Kiz 6grencilerin ortalamas: erkeklerin ortalamasindan istatistiki
olarak daha yiiksek ¢ikmistir. Dolayisiyla kiz 6grencilerin e-6grenmeye yonelik tutumlart erkek
Ogrencilere gore daha olumludur. Alanyazinda benzer sonuglar oldugu gibi farkli sonuglar da
goriilmektedir. Barig (2015) arastirmasinda cinsiyete gore Ogrencilerin uzaktan egitime ydnelik
tutumlarinin anlamli bir farklilik gdéstermedigini belirtmistir. Ogrencilerin dijital vatandaghklarinda ise
cinsiyete gore anlamli bir fark yoktur. Benzer bir sonug olarak Vural ve Kurt’a (2018) gore 6grencilerin
dijital vatandaslik ortalamalar kiz 6grenciler lehine anlamlidir. Fakat erkek &grencilerin dijital veri
giivenligi farkindaliklan ve dijital okuryazarlik seviyeleri kiz 6grencilerden daha yiiksektir (Goldag,
2021). Bu farkliliklar 6grencilerin okudugu boliimlerden veya ilgi alanlarindan kaynakli olabilir.
Ogrencilerin sinif diizeyine gore e-dgrenmeye yonelik tutumlarinda anlamli bir farklilik goriilmektedir.
Alt smif diizeylerinde e-6grenmeye yonelik tutum iist siniflara gore daha olumludur. Benzer sekilde
Ogrencilerin dijital vatandasliklarinda da smif diizeyine gore anlaml bir farkliliklar goriilmektedir.
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Literatiir incelendiginde, Vural ve Kurt’a (2018) gore 6grencilerin dijital vatandasliklart sinif diizeyi
arttikca yiikselmektedir. Fakat Yilmaz ve Dogusoy (2020) 6grencilerin dijital vatandasliklarinin siif
diizeyine gore anlaml bir fark olusturmadigi sonucuna ulasmistir. Ogrencilerin dijital veri giivenligi
farkindalik seviyeleri yiiksek, dijital okuryazarlik seviyeleri ise orta diizeydedir. Ayrica Goldag (2021)
caligmasinda bilgisayar1 olan ogrencilerin dijital veri giivenligi farkindalik diizeyleri ve dijital
okuryazarliklarinin daha yiiksek oldugunu sonucuna ulagmistir.

Calismanin diger bir bulgusu olarak, 6grencilerin internet baglanti ortamina gore e-6grenmeye yonelik
tutumlar1 ve dijital vatandasliklart anlamli bir farklilik gostermedigi goriilmektedir. Fakat dijital
beceriler ve dijital ticaret alt faktorlerinde bilgisayar kullanan 6grencilerin, cep telefonu kullanan
Ogrencilere gore bilgisayar kullanan 6grenciler lehine anlamli farklilik oldugu gériilmiistiir. Dolayisiyla
bilgisayar kullanan 6grencilerin cep telefonu kullananlara gore dijital becerilerinin daha olumlu oldugu
ve dijital ticareti daha ¢ok tercih ettikleri sdylenebilir. Tablet kullanan 6grencilerde anlaml bir fark
bulunmamaktadir. Literatiire gore El¢i ve Sar1 (2016) ogrencilerin dijital vatandasliklarinin evinde
bilgisayar ve internet baglantis1 olan &grenciler lehine anlamli oldugunu belirtmislerdir. Ayrica
Goldag’a (2021) gore Ogrencilerin dijital cihaz kullanim seviyeleri arttikga dijital veri gilivenligi
farkindaliklan ve dijital okuryazarlik seviyeleri de artmaktadir. Giinliik internet kullanim saatine gore
Ogrencilerin e-6grenmeye yonelik tutumlarinda anlaml bir fark yoktur. Fakat dijital vatandasliklar
anlamli bir farklilik gostermektedir. Alt faktdr ortalamalarina bakildiginda giinliik internet kullanim
saati fazla olan &grencilerin dijital vatandaslik diizeylerinin daha iyi oldugu goriilmektedir. Literatiirde
de benzer sonuglara ulasilmistir. Ornegin, Tanoglu’na (2019) gore dgrencilerin dijital vatandasliklart
internet kullanim saatine gore anlamli diizeydedir ve internet kullanim saati arttikca yiikselmektedir.
Benzer sekilde Isman ve Giingdren (2013) yaptiklar1 calismada internet kullanim siiresinde anlamli
farklihik bulmuslardir. Dolayis1 ile internette daha ¢ok zaman gegiren Ogrencilerin dijital
vatandagliklarinin daha yiiksek oldugu sdylenebilir.

Ortaogretimde okuyan ogrencilerin e-6grenmeye yonelik tutumlart ve dijital
vatandashklar arasinda iliski var midir?

Ogrencilerin e-6grenmeye yonelik tutumlari ile dijital vatandasliklar1 arasinda positif yonde ve anlamli
bir iliski bulunmaktadir. Dijital vatandaslik diizeyi iyi olan Ogrencilerin e-6grenmeye yonelik
tutumlarinin olumlu oldugu goriilmektedir. Bu sonug yapilan goriismelerde de ortaya ¢ikmaktadir.
Benzer bir caligmada Kabatas (2019) yaptigi caligmada O&grencilerin e-6grenmeye yonelik
hazirbulunugluklar ile dijital vatandaslik algilar1 arasinda yiiksek seviyede pozitif bir iliski bulmustur.

Ortaogretimde okuyan dgrencilerin e-6grenmeye yonelik tutumlar dijital vatandashklar:
tarafindan yordanmakta midir?

Calisma sonuglaria gore dgrencilerin e-6grenmeye yonelik tutumlarmi, dijital hak ve sorumluluk,
dijital beceriler ve dijital ticaret alt faktorlerinin hepsi birlikte toplam varyansin %19’u (R2=0.192)
oraninda etkiledigi (yordadigi) goriilmektedir. Tek basina en fazla dijital hak ve sorumluluk faktorii, en
az dijital beceriler faktorii etkilemektedir. internette igerik iiretmek icin dijital vatandashigm tesvik
edilmesi, bireylerde farkindalig1 artiracak calismalar ve projeler, internetin etkin, giivenli ve bilingli
kullanim1 hakkinda yapilacak is birligi c¢aligmalar1 dijital vatandaslik algisinin giiclendirilmesi i¢in
gerekmekte oldugu Cubukcu ve Bayzan (2013) tarafindan da vurgulanmaktadir.

Ortaogretimde uzaktan egitim uygulamalarina iliskin 6grenci goriisleri ve oOnerileri
nasildir?

Caligmanin nitel boliimiinden elde edilen bulgulara gore salgin siirecinde yiiriitiilen uzaktan egitim
faaliyetlerinin yiiz yiiz egitime gore ¢esitli olumlu ve olumsuz yonlerinin oldugu goriilmektedir.
Ortadgretimdeki d6grencilerin goriislerine gore uzaktan egitimin olumlu yonleri daha ¢cok mekandan ve
zamandan bagimsiz olarak derslerin yiiriitiilebilmesi, bu esneklige baglh olarak ekonomik tasarruf
saglanmasi, alt yap1 yatirnmlarinin artmasi ve teknolojik okuryazarligin gelismesi, materyal gesitliliginin
artmast ve hastalik riskinin azalmasi seklinde siralanabilir. Ilgili caligmalar incelendiginde Ozdogan ve
Berkant’a (2020) gore de zamandan ve mekandan bagimsiz olarak egitim yapilabilmektedir. Dersler
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defalarca tekrar izlenebilmektedir. Hastaligin bulagsmasina yonelik korunma saglanmaktadir.
Teknolojinin egitime olan katkisi daha iyi anlasilmaktadir ve teknolojik beceriler gelismektedir
(Ozdogan & Berkant, 2020).

Ortadgretimdeki dgrencilerin goriislerine gore uzaktan egitimin olumsuz ydnleri ise, sinif yonetiminin
kontrolsiizliigii, uygulama hatalar1 ve alt yap1 eksikligi, teknolojiye agina olunmamasi, motivasyon
eksikligi, 6lgme ve degerlendirme eksikligi seklinde siralanabilir. lgili arastirmalara bakildiginda
Ozdogan ve Berkant’a (2020) gore de uzaktan egitimde siklikla karsilasilan sorunlar, dlgme ve
degerlendirmedeki eksiklikler, motivasyon kaybi, bilgisayar ve internet eksikligi, etkilesim yetersizligi,
firsat esitsizligi, teknik problemler, siirece hazirliksiz olma ve sosyallesme eksikligi seklindedir
(Ozdogan & Berkant, 2020). Sar1 ve Nayir’a (2020) gore yiiz yiize egitime ara verilmesi ve okullarin
kapanmasi ile 6rgiin egitimde kullanilan bir¢ok 6lgme ve degerlendirme yontemi kullanilamaz olmustur.
Ogrencilerin magdur olmamasi igin yiiz yiize egitim siirecinde kullamlmayan g¢evrimigi dlgme ve
degerlendirme yontemleri belirli diizeyde kullanilsa da akademik basarmin olgiilmesinde adil
degerlendirme saglamamistir. Bu durumdan basta egitimciler olmak iizere 6grenciler ve veliler de
rahatsizlik duymustur (Sar1 & Nayir, 2020). Egitim 6gretim saglikli bir sekilde yasanmadigi siirece neyi
olgtiigiiniiz ¢ok onemli degildir. Oyleyse oncelikle egitim 6gretimi gesitlendirmek ve etkili hale
getirmek gerekir (Sar1, 2020). Ol¢me ve degerlendirmedeki sorunlar yeni yontemlerinin kullanilmasi
ve egitim sistemine dahil edilmesi igin firsat olusturmaktadir (Sar1 & Nayir, 2020). Salgin siireci,
iilkemizde uzaktan egitim sisteminin pedagojik, mevzuat, giivenlik, kalite, uygulama, tasarim, igerik,
erisim ve altyap1 bakimindan gii¢lendirilmesi gerektigini gostermistir (Ertug, 2020).

Oneriler

Calismadan elde edilen bulgular dogrultusunda asagidaki oneriler yapilabilir.

1. Uzaktan egitim siirecinde internet alt yapist gelistirilerek ve bilgisayar, tableti olmayan
Ogrencilere olanaklar saglanarak firsat esitligi saglanabilir.

2. Ogrencilere teknoloji kullanimini 6gretmenin yaninda teknolojiyi hak ve sorumluluklari
cercevesinde nasil kullanmalar1 gerektigi izerine ¢alismalar yapilabilir.

3. Internetin etkin, giivenli ve bilingli kullaniminin dijital vatandaslara kazandirilmasi igin
egitimler verilebilir.

4. Dijital ugurumun giderilmesi, Ogrenme-0gretim etkinliklerinin planlanmasi, Slgme ve
degerlendirmenin etkin hale getirilmesi, her an ulasilabilecek teknik destegin hazir bulunmasi
iizerine caligmalar yapilabilir. Derslerde etkilesimin artirilmas1 ve oOgrenci katiliminin
saglanmasi i¢in diizenlemeler yapilabilir.

5. Uzaktan egitim sistemsel altyap1 giiclendirilerek egitim sistemin her kademesine, farkli
branglarda ve derslerde, salgin sonrasi i¢in de dahil edilebilir. Bu sebeple okuldncesinden
universiteye kadar her kademede uzaktan egitimin isleyisi nicel ve nitel g¢aligmalarla

incelenebilir.
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The aim of this study was to develop "Teachers' Self-Efficacy Perceptions Scale for
Digital Instructional Material Development". The draft form of the 39-item scale was
administered to 676 teachers. In the analysis of the data obtained, item-total
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the scale was 0.935, while it was calculated as .925, .971, .951 and .969 for the
dimensions respectively. As a result of the statistical analyses, a five-point Likert-
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The 21st century's technological developments give direction to education and its elements, and these
developments also affect educational environments and methods and support them with technological
elements (Ozdemir & Ozdemir, 2019). The development of information and communication
technologies in the current century affects education as it affects all social areas, and the use of
technology in educational activities is increasing day by day. Contemporary technology is seen as a
"saviour" due to its development and is thought to be useful in solving problems. Like all other fields,
the field of education also sees technology as a "saviour"”, but the dizzying pace of change and the level
of technological development we are experiencing make it difficult to make education systems suitable
for the requirements of the age (Gunuc, 2017). Countries have developed projects and conducted studies
on the integration of technology into education. In countries such as the USA, Portugal, and South
Korea, studies have been carried out in the form of providing course content to teachers and students in
digital environments, while in our country, efforts have been made to eliminate the hardware
deficiencies of educational institutions and to make effective use of technology in teaching processes
with the Opportunities Enhancement and Technology Improvement Movement ("FATIH") project
(Kabaran, 2020). In order for these studies to yield effective results, it is considered important to use
technology-supported methods, techniques, and tools in schools. Digital instructional materials, which
are technology-based learning environments that will diversify educational practices in school and out-
of-school educational environments and provide learners with various learning experiences, can be used
(Karademir, 2018). The development of technological infrastructure and technologically supported
education and training activities are important at the point where our age has come. On the one hand,
while struggling with difficulties, on the other hand, with the integration of technology into education
over time, the textbook, chalk, and board, which are considered relatively old technology in classroom
environments, are replaced by interactive board, internet, and tablet computer, which are the latest
technology products and suitable for the characteristics of today's learners (Kaya & Aydin, 2011,
Yanpar-Yelken, 2017).
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If we make a definition of digital instructional materials used in educational processes that provide
technology integration, they are all kinds of digitally formatted materials developed and adapted for
educational applications (BECTA, 2008) or digitally supported educational products such as prose,
animation, and graphics (Rogers, Sharp, & Preece, 2011). Increasing costs, the desire to find ways to
respond to learning needs faster, the desire to work only on resources instead of integrated course
modules, and the increasing tendency towards learner-centered or flexible learning approaches are
thought to increase the use of digital instructional materials (Stepherd, 2012, as cited in Karademir,
2018). The use of digital instructional materials is important for future generations, who are digital
natives, to keep up with the times, and to build a technological society. Today, there are technological
tools used in the design of digital instructional materials. The most frequently used of these tools are
Web 2.0 tools.

With the help of developing technologies in the digitalizing world, tools that do not require technical
knowledge and can easily create digital content with basic design approaches are emerging. One of these
tools is Web 2.0, which was first defined by O'Reilly Media in 2003 (Karaman, Yildirim, & Kaban,
2008). These tools can be summarized as creating visual content, creating video content, creating audio
content, creating concept maps and mind maps, creating augmented reality and virtual reality content,
and creating measurement and evaluation content (Korkmaz, Vergili, Cakir, & Erdogmus, 2019). When
these tools are used in educational processes; it helps teachers to determine the level of participation of
students in learning processes, the level of problem-solving skills and their deficiencies in evaluation
processes, as well as to provide feedback to the student about their deficiencies and to improve the
student's development positively (Ozbal, 2017). As well as the definition of digital instructional
materials, development processes also include some stages.

A systematic approach to the process of developing digital materials and the stages to be followed in
this process are as follows: the process of developing computer-aided materials is defined as (1) analysis,
(1) design, (111) development, (1) implementation and (V) evaluation stages within the integrity of a
system. In the first stage, needs are identified and instruction is planned within the framework of these
needs. In the design phase, it is designed to determine how to reach the determined goals, and how the
teaching will be realized. In the design phase, determining the target audience, analysing the learning
situation, creating the content, and selecting the programs and applications to be used are carried out
(Aldoobie, 2015).

The concept of self-efficacy, which is one of the key variables of Albert Bandura's Social Cognitive
Theory, is "the individual's judgment about his/her capacity to perform successfully by organizing the
activities he/she needs for the performance he/she wants to show" (Bandura, 1997). When an individual
is successful in his/her work, it can be considered an indication that he/she will be successful in similar
work in the future. The sense of achievement here shows a reinforcing effect and motivates the
individual to engage in similar behaviors in future jobs (Korkut & Babaoglan, 2012). When an individual
takes action to do a job, his/her beliefs about his/her abilities for that job emerge. If these beliefs are
positive, the individual's performance for that job is positively affected, and the state of being successful
develops (Kandemir, 2020). Self-efficacy beliefs generally emerge in special fields. Teacher self-
efficacy is one of the most important of these special areas. Social cognitive theory argues that teachers'
competencies are effective in the decisions they make to determine the practices to be used during the
lesson (Akbaba & Erbas, 2019). The motivation of students, their success, their skills in classroom
management, their choice of methods and techniques to be used, the time they allocate for teaching
processes, and the level of effort made for student success are related to teachers' self-efficacy beliefs at
the point of performing their duties. In this direction, increasing teachers' self-efficacy beliefs is related
to increasing the quality of teaching and can facilitate teachers performing their profession with higher
motivation (Kurt, 2012).

Technology integration in education has a multidimensional structure. Technological infrastructure
includes manpower resources as well as technological resources. One of the most important manpower
resources is teachers (Kabakci - Yurdakul & Odabasi, 2013). According to the standards determined
within the scope of the National Educational Technology Standards prepared by the International
Society for Technology in Education (ISTE) to determine future teacher competencies, it was
emphasized that teachers have an important role in the application of developing technology in the field
of education and that teachers should have competence in technology in order to implement this role
(Orhan, Kurt, Ozan, Som Vural, & Turkan, 2014). In our country, when the General Qualifications for
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the Teaching Profession (GQTD) published by the Ministry of National Education ([MEB], 2006) in
2006 and 2017 are examined; while 8 performance indicators were defined in terms of the use of
information and communication technologies within the scope of the GQTD published in 2006 ([MEB],
2006), no competency was defined in terms of the use of information and communication technologies
in the GQTD published in 2017 ([MEB], 2017). Studies should be conducted to identify the obstacles
in front of this important position of teachers in the integration of technology into education and to
improve their position.

The aim of this study is to develop a valid and reliable scale to determine teachers' self-efficacy
perceptions in developing digital instructional materials. By measuring the suitability of the digital
materials to be prepared for the target audience, the suitability of the content for the purpose, the
competencies of designing materials in accordance with the design principles, and the level of use of
frequently used digital material design tools, it is thought to contribute to the literature in the preparation
of more qualified digital materials. Unlike the scales in the literature (Bakac & Ozen, 2015; Birisci, Kul,
Aksu, Akalan, & Celik, 2018; Ozgen, Arikaya, & Altintas, 2019), the use of digital material design tools
was also addressed. It is aimed that this scale will serve as a data collection tool for researchers in future
self-efficacy determination studies.

Method

Participants

The study group for the research consists of 676 teachers working in various provinces. The study was
conducted with two separate study groups. The demographic characteristics of the first study group
consisting of 309 teachers are presented in Table 1. The data related to the construct validity of the scale
were analysed by Exploratory Factor Analysis (EFA). In order to verify the structure obtained as a result
of EFA, CFA was applied by collecting data from a second group of 367 teachers again. The
demographic characteristics of the 367 teachers from whom data were collected for CFA are presented
in Table 2.

Table 1. The study group from which Exploratory Factor Analysis data were obtained

Gender n %
Woman 178 57.6
Male 131 42.4
Years of Professional Experience n %
1-5 Years 126 40.8
6-10 Years 84 217.2
11-15 Years 50 16.2
16-20 Years 28 9.1
20 Years and above 21 6.8
Receiving In-Service Training on Information Technologies n %
Yes 139 45
No. 170 55
Following Technological Developments n %
Ido 212 68.6
I don't 97 31.4
Total 309 100

Table 1 shows that the first study group consisted of 178 female and 131 male teachers. 40.8% of the
teachers have 1-5 years of professional experience, 27.2% have 6-10 years of professional experience,
16.2% have 11-15 years of professional experience, 9.1% have 16-20 years of professional experience,
and 6.8% have 20 years or more of professional experience. In addition, 55% of the teachers have not
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received in-service training on information technologies, while 68.6% of them follow technological
developments regularly.

Table 2. The study group from which Confirmatory Factor Analysis data were obtained

Gender n %
Woman 184 50.1
Male 183 49.9
Years of Professional Experience n %
1-5 Years 102 27.8
6-10 Years 117 31.9
11-15 Years 65 17.7
16-20 Years 44 12
20 Years and above 39 10.6
In Information Technologies n %
Receipt of In-Service Training

Yes 138 37.6
No. 229 62.4
Following Technological Developments n %

I do 221 60.2
I don't 146 39.8
Total 367 100

Table 2 shows that the second study group consisted of 184 female and 183 male teachers. While 27.8%
of the teachers have 1-5 years of professional experience, 31.9% have 6-10 years of professional
experience, 17.7% have 11-15 years of professional experience, 12% have 16-20 years of professional
experience and 10.6% have 20 years or more of professional experience. In addition, 62.4% of the
teachers have not received in-service training on Information Technologies, while 60.2% of them follow
technological developments regularly.

Scale Development Process

At the beginning of the scale development process, the literature on digital instructional materials,
material design and self-efficacy was examined (Aldoobie, 2015; Sevindik, 2016.; Yanpar Yelken,
2017; Yavuz Konokman, 2019). As a result of the literature review, the item pool of the scale was
created with the information obtained about designing materials suitable for the target audience, content
creation criteria, material design principles, and current digital material design tools. The item pool of
the scale consisted of 39 items. The statements in the scale were graded as "Strongly Disagree (1),
Strongly Disagree (2), Moderately Agree (3), Strongly Agree (4) and Strongly Agree (5)". In order to
determine the content validity of the scale, three lecturers from the field of Information Technologies,
four lecturers from the field of Curriculum and Instruction, one lecturer from the field of Measurement
and Evaluation, and six Information Technologies teachers were consulted and the necessary corrections
were made. Three candidate items that were determined to be incompatible with the content validity
were removed and the draft scale consisted of 36 items. The draft scale was read aloud to three classroom
teachers to confirm the comprehensibility of the items. The data of the study were collected with the
approval of the ethics committee of Van Yiiziincii Y1l University (2020/05; Meeting Date: 25.03.2021).
With the data collected from 676 teachers, factor analyses of the scale were performed.

Analysing the Data

The data obtained from the pilot application applied to 309 teachers were entered into the SPSS 25
package statistical programme. In order to determine whether the data set was suitable for factor
analysis, "Barlett sphericity" and "Kaiser-Meyer-Olkin (KMO)" tests were applied. In the exploratory
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factor analysis process, "Principal Component Analysis" and "Varimax" vertical rotation techniques
were used to determine the items to be included in the scale, and in order to reveal the item
discrimination; independent groups t test was used for the difference between the lower 27% and upper
27% groups, and Pearson correlation was used to determine the level of serving the purpose of the items.
The data collected from a second study group consisting of 367 teachers were subjected to confirmatory
factor analysis with AMOS 21 package statistical programme. In order to determine the reliability of
the scale, Cronbach o internal consistency coefficient was calculated using all the data obtained from
both study groups.

Findings

Exploratory Factor Analysis

As a result of the analyses performed with the data obtained from 309 teachers to determine whether the
data set is suitable for factor analysis, it can be said that the data set is suitable for factor analysis since
the "KMO" value is .955 (>0.6) and the "Barlett sphericity" test chi-square result is significant (X%g0)
= 12328.009; p<.01) (Cokluk, Sekercioglu, & Buyukozturk, 2010). As a result of determining that the
data set was suitable, exploratory factor analysis was performed, and the scree-slope-accumulation graph
was analysed to determine the number of factors of the scale. The graph is given in Figure 1.

Scree Plot
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Figure 1. Slope-deposition graph.

When the graph in Figure 1 is analysed, it is seen that the eigenvalues of the factors after the fourth
factor are close to each other and their effects on variance are similar, while the eigenvalues of the first
four factors are different from each other and their contributions to variance are high (Buyukozturk,
2020). In line with these results, it was determined that the scale consisted of four factors. As a result of
the re-analyses of the four factors, it was determined that they explained 75.292% of the total variance.
In order to determine the items to be included in the scale, factor analyses were performed with
"Principal Component Analysis" and "Varimax" vertical rotation techniques. The data obtained as a
result of the analyses are presented in Table 3.

230



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Table 3. Factor Analysis of the Scale

Factor Load Values

Common
S
2 Item No Factor 1 Factor 2 Factor 3 Factor 4 {Z/ac'gor
S ariance
L (h )2
Item19 ,828 ,818
Item 22 ,806 ,768
Item 20 ,805 , 795
Item 15 ,800 ,807
=3 Item 16 , 787 , 790
> Item 18 77 757
a) Item 17 777 774
< Item 23 JT7 , 763
§ Item 24 , 758 , 736
g Item 26 752 761
Item 21 , 720 ,692
Item 25 , 718 ,697
Item 14 ,699 ,401 ,671
Item 13 676 504 741
Item 33 ,884 ,839
Item 31 ,858 73
IR Item 35 ,852 , 791
5.2 Item 29 ,850 779
Qg Item 28 801 685
% 2 Item 30 , 799 , 134
O < Item 36 , 795 , 705
Item 34 ,760 ,647
Item 32 744 117
Item 2 , 768 ,786
S - Item 3 , 752 , 784
>58  lem4 751 815
::;2 & % Item 6 ,735 ,730
8 @ é» Item 5 ,699 770
5+ Item 1
n ,408 ,600 ,705
" Item 9 417 ,720 ,808
E s Item 10 403 713 774
£ Item 11 462 689 ;798
S5  Items 436 680 763
Item 12 ,592 ,625
Factor Eigenvalue 17,968 4571 1,885 1,175
Variance Explained 52,847 13,443 5,545 3,457
Total Variance 75,292

According to the findings in Table 3, it was determined that all items of the scale had factor loadings
above the criterion value of .30. In order to ensure that the discrimination of the items was high, the
criteria that the factor loading value should not be below .45 and the item-scale correlation value should
be above .30 (Buyukozturk, 2020) were followed. As a result of the factor analyses, item 7 and item 27,
whose item loadings were distributed to more than one factor, were removed from the scale. As a result
of these procedures, a structure consisting of four factors and 34 items was reached. Considering the
item contents in the scale and the theoretical framework, the first factor was named as "Designing
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Materials", the second factor as "Using Digital Applications”, the third factor as "Appropriateness to the
Target Audience" and the fourth factor as "Creating Content".

The "Designing Materials™ factor, which explains 52.847% of the total variance, consists of 14 items,
the "Using Digital Applications" factor, which explains 13.443% of the variance, consists of nine items,
the "Appropriateness to Target Audience" factor, which explains 5.545% of the variance, consists of six
items and the "Creating Content™ factor, which explains 3.457% of the variance, consists of five items.
Therefore, the scale consisting of four factors explains 75.292% of the total variance.

Confirmatory Factor Analysis

In order to verify the structure of the scale, which was determined to be 34 items and four factors after
the Exploratory Factor Analysis, data were collected from 367 teachers from various branches working
in various provinces, and confirmatory factor analysis was applied. The new fit index values of the
Teachers' Self-Efficacy Perceptions of Digital Instructional Material Development Scale and the
acceptable fit and perfect fit values recommended by Schermelleh-Engel, Moosbrugger, and Miiler
(2003) are given in Table 4.

Table 4. Confirmatory Factor Analysis Fit Indices After Modifications

Perfect Fit Acceptable Fit Obtained
Types of Index  Criterion Criterion Index Decision
X2 Isd 0<x2/sd<2 2<x2/sd<3 2.849 Acceptable
RMSEA .00 <RMSEA <.05 .05<RMSEA<.08 071 Acceptable
CFl 95 <CFI<1.00 90 <CFI<.95 942 Acceptable
SRMR O00<SRMR<.05 .05<SRMR<.10 .0514 Acceptable
PNFI .95 <PNFI < 1.00 50 <PNFI<.95 .844 Acceptable
NFI .95 <PNFI<1.00 90 <CFI< .95 914 Acceptable
IFI 95 <IFI<1.00 90 <TFI<.95 943 Acceptable
PGFI .95 <PGFI < 1.00 .50 <PGFI < .95 .697 Acceptable

When Table 4 is examined, the fit indices of the Teachers' Self-Efficacy Perceptions of Digital
Instructional Material Development Scale are x2/sd=2.849; RMSEA= .071; CFI=.942; SRMR=.0514;
PNFI=.844; NFI=.914; IFI= .943, PGFI= .697. According to the perfect fit and acceptable fit criteria
in Table 4, it is seen that the fit level of the four-factor model is between acceptable values.

The factorial model and item-factor structure of the four-factor model that emerged after CFA are
presented in Figure 2.
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According to Figure 2, the factor loadings ranged between .80 and .94 for the "Appropriateness for the
Target Audience" factor, between .86 and .93 for the "Ability to Create Content" factor, between .86
and .94 for the "Ability to Design Materials" factor, and between .75 and .88 for the "Ability to Use
Digital Applications" factor.
The item-factor correlation method was used to determine the level of serving the purpose of the scale
items. The item-factor correlation values of the serving the purpose levels of the scale items are given

in Table 5.
Table 5. Item - Factor Correlation Analysis of Scale ltems
Factor 1 Factor 2 Factor 3 Factor 4

Item No r Item No r ItemNo r Item No r
Item19 753** Item 33 .645** Item 2 .691** Item 9 .680**
Item 22 149%* Item 31 .580** Item 3 .703** Item 10 .678**
Item 20 781** Item 35 .611** ltem 4 716** Iltem 11 J14%*
Item 15 .768** Item 29 .624** Item 6 .644** Item 8 .691**
Item 16 .788** Item 28 .560** Item 5 .695** Item 12 .645**
Item 18 .760** Item 30 .673** Item 1 .755**
Item 17 762** Item 36 .634**
Item 23 T27** Item 34 .599**
Item 24 J70%* Item 32 .689**
Item 26 .764**
Item 21 .750%*
Item 25 763**
Item 14 .661**
Iltem 13 .708**
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According to the data in Table 5, the item-factor scores of the items in Factor 1 ranged between .661
and .788; the item-factor scores of the items in Factor 2 ranged between .560 and .689; the item-factor
scores of the items in Factor 3 ranged between .644 and .755; and the item-factor scores of the items in
Factor 4 ranged between .645 and .714. According to these results, it can be said that each item has a
significant (p<.001) and positive relationship with the whole scale, and the items serve the purpose.

In order to determine the discriminations of the scale items, an unrelated sample t-test was applied for
the difference between the upper group of 27% and the lower group of 27%. The results of the t-test are
given in Table 6.

Table 6. Item Discrimination Analysis

Factor 1 Factor 2 Factor 3 Factor 4
Item No t P It;lz(r)n t p IE}(r)n t p Item No t P
Item19 17,772** 000 Item 33 14,369 ,000  Item 2 14,724%** ,000 Item 9 13,910%* ,000
Ttem 22 17,010%* 000 [tem 31 11,795%* ,000 [tem 3 15,039** ,000  Ttem 10 12,697** ,000
Item20  16,948** 000 [tem 35 11,961%* ,000  Ttem 4 16,085%* ,000  Ttem 11 14,454%* ,000
Item 15 17,575*%* 000 Jtem 29 13,311%* ,000  Ttem 6 13,866** ,000 Item 8 14,457** ,000
Item 16 18,572** 000 [tem 28 11,039%** ,000  Ttem 5 14,544** ,000  Ttem 12 12,636** ,000

Item 18  17,612*¥* 000 Ttem30  16,659*%* ,000  Ttem 1 16,240%* ,000
Item 17 17,738%* 000 [tem 36  14,740%* ,000

Item 23 15,453** 000 Ttem 34  11,871%%* ,000

Item24  19,763** 000 Ttem32  16,153%%* ,000

Item26  18,519%* 000

Item 21 16,512** 000

Item25  18,781** 000

Item 14  11,893** 000

Item 13 14,718** 000

Scale 32,412** 000
Total

When Table 6 was analysed, it was determined that the t values of the items in the scale were between
11,795 and 19,763, and the t value of the total scale was 32,418. The results obtained are significant
since p<.001. When all these results are evaluated together, it can be said that the total scale and the
discrimination of the items are high.

Cronbach Apha values for the factors in the scale and the total scale are given in Table 7.

Table 7. Cronbach Alpha Values of Factors and Total Scale

Scale Dimensions Cr-a
First Factor (Relevance to the Target Audience) .925
Second Factor (Creating Content) 971
Third Factor (Designing Materials) 951
Fourth Factor (Using Digital Applications) .969
Total 935

According to Table 7, the Cronbach Alpha reliability coefficient of the first factor is 0.925, the second
factor is 0.971, the third factor is 0.951, and the fourth factor is 0.969. The reliability coefficient for the
whole scale is 0.935. According to these values, it can be said that the data related to the scale are
reliable.

Discussion, Conclusion and Recommendations
Individuals need high-level skills in addition to their basic skills in order to catch up with the advancing

technology, to react and adapt to changes, to choose what they need among the rapidly increasing
accumulation of information, to obtain new information by examining and evaluating, to use the
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information obtained in the direction of their needs and to transform it into products. The high-level
skills and competences that should be possessed in the information society are called 21st century skills
(Anagun, Atalay, Kilic, & Yasar, 2016). 21st century skills are necessary for individuals to lead a more
qualified life, find easy solutions to emerging problems, analyse social events from different
perspectives, and be more successful in their professional and social lives. These skills can be acquired
through education at all levels from primary education to higher education. Teachers are responsible for
students to acquire these skills, and teachers need to acquire these skills and use them in education and
training environments (Anagun et al., 2016). When 21st century skills are analysed, it can be said that
information and communication technologies (ICT) have an important place and educational
environments have also changed with the integration of technology into education. In order for teachers
to adapt their schools to ICT-based learning environments and innovations, they need to use their
characteristics of being an educator and leader, as well as have the knowledge and skills to use
technology to obtain pedagogical knowledge that will support their professional development
(Karademir, 2018). In this respect, it is essential to determine the self-efficacy of teachers to develop
digital materials based on the fact that educational materials should also be digital in digitalised
education processes.

In this study, which was conducted to develop a measurement tool to determine teachers' self-efficacy
perceptions of digital instructional material development, EFA was first applied with the data obtained
from 309 teachers to determine the construct validity of the scale. As a result of KMO and Barlett
sphericity tests, it was determined that the data set was suitable for factor analyses, so factor analyses
were performed with "Principal Component Analysis" and "Varimax" vertical rotation technique to
determine the items to be included in the scale. In addition, the difference between the lower 27% and
upper 27% groups and item scale correlation were analysed. As a result of the factor analyses, 2 items
whose item loadings were distributed to more than one factor were removed from the scale.

As a result of EFA, it was found that the four-factor structure explained 75.292% of the total variance.
While the item factor loading values were found in the range of .592-.884, the item-scale correlation
values were found in the range of .560-.788. These values were found to comply with the criteria that
the item-scale correlation value should be above .30 and the factor loading value should not be below .45
(Biiytikoztiirk, 2020). As a result of these procedures, it was determined that the scale consisted of a
four-factor structure and 34 items. Considering the content of the items in the developed scale and the
theoretical framework, the first factor was named as "Suitability for the Target Audience", the second
factor as "Creating Content", the third factor as "Designing Materials" and the fourth factor as "Using
Digital Applications”. The items under the "Appropriateness to the Target Audience" factor were
analysed and factor naming was performed due to the item contents expressing that the material should
be suitable for the student. In the second factor naming, this factor was named as "Creating Content"
due to the presence of items containing the principles of content creation, and the third factor was named
as "Designing Materials" due to the item contents containing the principles of material design. In the
"Using Digital Applications" factor, the factor was named as such because the item contents were related
to digital applications that help to develop digital instructional materials.

In order to verify the structure obtained as a result of EFA, CFA was applied to the data set obtained
from 367 teachers. It was observed that the fit indices obtained as a result of CFA were not sufficient
according to the acceptable fit and perfect fit values suggested by Schermelleh-Engel, Moosbrugger,
and Miiler (2003). In CFA, it was determined that the fit indices obtained for the four-factor model were
within the acceptable values as a result of making the suggested corrections in the "Ability to Design
Materials" factor. Since the fit indices were between acceptable values, it was concluded that the four-
factor structure was confirmed.

The Cronbach alpha reliability value for the total scale was calculated as .935, and the Cronbach alpha
reliability values of the sub-dimensions of the scale were 0.925 for the first factor, 0.971 for the second
factor, 0.951 for the third factor, and 0.969 for the fourth factor. Considering these data, it can be
concluded that the data of the scale is reliable.

Considering the results of this study, it can be said that "Teachers' Self-Efficacy Perceptions Scale for
Digital Instructional Material Development™ is a measurement tool with high validity and reliability.
The five-point Likert-type scale revealed a structure consisting of four factors and 34 items. The highest
score that can be obtained from the scale is 170, while the lowest score is 34. According to this scoring,
it is considered that the self-efficacy perceptions of the person with a high score in digital instructional
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material development are relatively high. While the evaluation of the scale in general is in this way, in
the factor dimension of the scale: according to the scores to be obtained from the first factor, the level
of self-efficacy perceptions of developing materials suitable for students; according to the scores to be
obtained from the second factor, the level of self-efficacy perceptions of developing materials in
accordance with the principles of content creation; according to the scores to be obtained from the third
factor, the level of self-efficacy perceptions of developing materials in accordance with the principles
of material design can be determined, and according to the scores obtained from the last factor, the level
of using auxiliary digital applications in developing digital instructional materials can be determined. It
is thought that this scale can be used especially to examine teachers' self-efficacy perceptions in
developing digital instructional materials and to make inferences. The data to be obtained from the
"Teachers' Digital Instructional Material Development Self-Efficacy Perceptions Scale™ can be used in
the organisation of in-service training of teachers.
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Arastirma Makalesi

Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-
Yeterlik Algilar1 Ol¢egi Gelistirme Cahsmasi’

Engin Erbenzer?, Mecit Aslan®

Ozet
Makale Hakkind, « . .
alkate Hammaa Bu ¢alismanin amaci “Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-

Génd. Tarihi: 09.09.2022 Zeterlik Algilart Olcegi” gelistirmektir. 39 maddeden olusan élgegin taslak
Kabul Tarihi: 29.09.2023 formu 676 ogretmene uygulanmustir. Elde edilen verilerin analizinde madde
Yayin Tarihi: 01.11.2023 toplam korelasyonu, a¢imlayict ve dogrulayict faktor analizi ve giivenirlik
analizleri gergeklestirilmistir. Faktor analizi sonucunda él¢egin 34 madde ve
dort faktorlii bir yapida oldugu ve toplam varyansin %74.335’ini agikladig
belirlenmigtir. Dogrulayict faktér analizi sonucunda elde edilen uyum indeksi
degerleri model ve gozlenen veri arasinda uyum oldugunu ve énerilen modelin
kabul edilebilir oldugunu ortaya koymustur. Olcegin Cronbach alfa i¢ tutarlilik
giivenirlik katsayist 0.935 iken boyutlar igin sirasiyla .925, .971, .951 ve .969

Anahtar Kelimeler X
olarak hesaplanmistir. Istatistiksel analizler sonucunda besli likert tipinde,

Ditital Ssreti .

n:gt(aer alleri og(;;e :I? toplam 34 maddelik 6gretmenlerin dijital ogretim materyali gelistirme oz-yeterlik

vy ¥ ’ cex Olcegi gelistivilmistir. Bu calismanmin bulgularina gorve ogretmenlerin dijital

6gretmen v ©. RO N g e . T,
ogretim materyali gelistirme oz-yeterlik olceginin gegerli ve giivenilir bir 6l¢me
araci olarak kullamilabilecegi anlagilmaktadir.

Atif igin Erbenzer, E. & Aslan, M. (2023). Development of teachers' digital instructional

material development self-efficacy perceptions scale. MSKU Journal of
Education, 10(x), 226-237. DOI: 10.21666/muefd.1173260

21. yiizyilin teknoloji konusundaki gelismeleri egitime ve unsurlarina istikamet vermekte ve bu
gelismeler egitim ortamlarin1 ve yoOntemlerini de etkisi altina alarak teknolojik unsurlarla
desteklemektedir (Ozdemir ve Ozdemir, 2019). I¢inde bulundugumuz yiizyilin, bilgi ve iletisim
teknolojilerindeki gelisimi biitiin toplumsal alanlar1 etkiledigi gibi egitimi de etkilemekte, egitim
faaliyetlerinde teknolojinin kullanimi her gegen giin artmaktadir. Cagimiz teknolojisi, yasadigi
gelisimden otiirii “kurtaric1” konumunda goriilmekte ve sorunlarin ¢oziimiinde ise yarayacagi
diisiiniilmektedir. Diger tiim alanlar gibi egitim alan1 da teknolojiyi “kurtarict” olarak gérmektedir ancak
yasadigimiz bas dondiiriicii degisim hizi ve teknolojik gelisim diizeyi egitim sistemlerinin gagin
gereklerine uygun hale getirilmesini zorlastirmaktadir (Glinlig, 2017). Teknolojinin egitime
entegrasyonu konusunda iilkeler projeler gelistirmis, calismalar yapmistir. ABD, Portekiz ve Giiney
Kore gibi iilkelerde ders igeriklerinin dijital ortamlarda d6gretmen ve 6grencilere saglanmasi seklinde
caligmalar yapilirken iilkemizde ise Firsatlart Artirma ve Teknolojiyi lyilestirme Hareketi (FATIH)
projesi ile egitim kurumlariin donanim eksiklerinin giderilmesi ve 6gretim siireglerinde teknolojinin
etkin kullanimi i¢in calismalar1 yapilmistir (Kabaran, 2020). Yapilan bu calismalarin etkili sonug
vermesi i¢in okullarda da teknoloji destekli yontem, teknik ve araglarin kullanilmasinin énemli oldugu
diistiniilmektedir. Okulda ve okul dis1 egitim ortamlarinda yapilan egitim uygulamalarin
cesitlendirecek, Ogrenenlere ¢esitli Ogrenme yasantilari saglayacak, teknoloji tabanli &grenme
ortamlarindan olan dijital 6gretim materyalleri kullanilabilir (Karademir, 2018). Teknolojik alt yapinin
gelistirilmesi ve egitim 6gretim faaliyetlerinin teknolojik destekli yapilmasi ¢agimizin geldigi noktada
onem arz etmektedir. Bir yandan zorluklarla miicadele edilirken bir yandan da teknolojinin egitime
zamanla entegre olmastyla sinif ortamlarinda gorece daha eski teknoloji sayilan ders kitabi, tebesir ve
tahta yerini son teknoloji iiriinii olan ve giiniimiiz 6grenenlerinin 6zelliklerine uygun olan etkilesimli
tahta, internet ve tablet bilgisayara birakmaktadir (Kaya ve Aydin, 2011; Yanpar-Yelken, 2017).
Teknoloji entegrasyonu sagalan egitim siireclerinde kullanilan dijital 6gretim materyallerinin tanimini
yapacak olursak; egitimsel uygulamalar i¢in gelistirilmis, uyarlanmisg her tiirli dijital bigime sahip gereg
(BECTA, 2008) veya diizyazi, animasyon ve grafik benzeri dijital destekli egitsel tirtinler (Rogers, Sharp

! Bu makale birinci yazarin yiiksek lisans tezinden {iretilmistir.
2 Van Hac1 Ali Akin Tlkokulu — eerbenzer@yahoo.com — ORCID: 0000-0002-3569-9582
3 Van Yiiziincii Y11 Universitesi — mecitaslan@yyu.edu.tr — ORCID: 0000-0002-7970-5892
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ve Preece, 2011) dir. Artan maliyetler, 6grenme ihtiyaclarina daha hizli yanit verecek yollar1 arama
istekleri, biitlinlestirilmis ders modiilleri yerine sadece kaynaklar {izerinden ¢aligma istegi ve 6Zgrenen
merkezli ya da esnek 6grenme yaklagimina yonelmelerin fazlalagmasi dijital 6gretim materyallerinin
kullanimini1 artiracagi diisiiniilmektedir (Stepherd, 2012, akt. Karademir, 2018). Dijital 6gretim
materyallerinin kullanimi, dijital yerli olan gelecek nesillerin ¢aga ayak uydurmasi ve teknoloji
toplumunun insa edilmesinde 6nemli bir konumdadir. Gliniimiizde dijital 6gretim materyallerinin
tasarlanmasinda kullanilan teknolojik araglar bulunmaktadir. Bu ara¢larin en sik kullanilanlar1 Web 2.0
araglaridir.

Dijitallesen diinyada gelisen teknolojilerin yardimiyla teknik bilgi gerektirmeyen ve temel tasarim
yaklagimlariyla da kolayca dijital igerik olusturulabilecek araclar ortaya ¢ikmaktadir. Bunlardan biri de
ilk defa 2003’te O’Reilly Media tarafindan Web 2.0 kavramui ile tanimlanmis olan araglardir (Karaman,
Yildirim ve Kaban, 2008). S6z konusu araglar goérsel igerik olusturma, video igerikleri olusturma, ses
icerikleri olusturma, kavram haritalar1 ve zihin haritalar1 olusturma, artirilmig gergeklik ve sanal
gergeklik icerikleri olusturma, 6l¢me ve degerlendirme igerikleri olusturma seklinde 6zetlenebilir
(Korkmaz, Vergili, Cakir ve Erdogmus, 2019). Bu araclar egitim siireclerinde kullanildiginda;
ogrencilerin O6grenme siireclerinde katilm diizeylerini, problem ¢6zme becerilerinin diizeyini ve
degerlendirme siireglerinde eksiklerinin tespit edilmesinde ayni zamanda &grenciye eksiklikleri
hakkinda doniitler vererek 6grencinin gelisimini olumlu yonde ilerletilmesinde dgretmenlere yardimci
olmaktadir (Ozbal, 2017). Dijital 6gretim materyallerinin tanini kadar gelistirme siirecleri de bazi
asamalar1 icermektedir.

Dijital materyal gelistirme siirecinde sistemli bir yaklagimin sergilenmesi ve bu siiregte uyulmasi
gereken asamalar su sekildedir; bilgisayar destekli materyal gelistirme siireci bir sistem biitiinl{igii
icerisinde (i) analiz, (ii) tasarim, (iii)gelisim, (iv) uygulama ve (v) degerlendirme asamalar1 seklinde
tanimlanmaktadir. Birinci asamada ihtiyaglar belirlenir ve bu ihtiyaclar gercevesinde o6gretimin
planlanmasi saglanir. Tasarim asamasinda ise belirlenen hedeflere ulagsma ve ogretimin nasil
gerceklestirilecegi tasarlanir. Tasarim agamasinda hedef kitlenin belirlenmesi, 6grenme durumunun
analizi, icerigin olusturulmasi ve kullanilacak program ve uygulamalarin segilmesi islemleri yapilir
(Aldoobie, 2015).

Albert Bandura’nin Sosyal Biligsel Kuraminin anahtar degiskenlerinden biri olan 6z-yeterlik kavrami
“bireyin, gostermek istedigi performans igin ihtiyag duydugu etkinlikleri organize ederek basarili bir
sekilde performansi yapabilme kapasitesi hakkinda kendine iliskin yargisidir” (Bandura, 1997). Birey
yaptig1 iglerde bagarili oldugunda sonraki benzer ¢calismalarda da basarili olacaginin belirtisi sayilabilir.
Buradaki basarma duygusu bir pekistireg etkisi gostererek kisiyi gelecekteki islerde de benzer
davraniglara giidiiler (Korkut ve Babaoglan, 2012). Birey bir isi yapmak i¢in harekete gectiginde o ise
doniik yeteneklerine ait inanglar1 ortaya ¢ikar, bu inanglar eger olumluysa bireyin o ise doniik
performansi da olumlu yonde etkilenir ve basarili olma durumu gelisir (Kandemir, 2020). Oz yeterlik
inanci1 genellikle 6zel alanlara iliskin olarak ortaya ¢ikar. Ogretmen 6z yeterlikleri de bu &zel alanlarin
en basinda gelir. Sosyal bilissel kurama gore 6gretmenlerin ders iglenisi sirasinda kullanilacak
uygulamalar1 belirlemek i¢in aldiklar1 kararlarda kendi yeterliklerinin etkili oldugunu savunmaktadir
(Akbaba ve Erbas, 2019). Ogrencilerin giidiilenmeleri, basarilari, simf y&netimindeki becerileri,
kullanilacak yontem ve teknik se¢imleri, 6gretme siirecleri i¢in ayirdiklari vakit ve 6grenci basarisi igin
sarfedilen gayretin diizeyi Ogretmenlerin gorevlerini yapma noktasindaki 6z yeterlik inanglariyla
iligkilidir. Bu dogrultuda 6gretmenlerin 6z yeterlik inanglarinin artirilmasi 6gretmenin 6gretim kalitesini
artirmakla ilgili olup 6gretmenin meslegini daha yiiksek bir motivasyonla yapmasim kolaylastirabilir
(Kurt, 2012).

Egitimde teknoloji entegrasyonu ¢ok boyutlu bir yapiya sahiptir. Teknolojik altyapi, teknolojik
kaynaklarin yani sira insan giicli kaynagini da barindirir. En 6nemli insan giicli kaynaklarindan biri de
ogretmenlerdir (Kabak¢1 — Yurdakul ve Odabasi, 2013). Uluslararasi Egitimde Teknoloji Toplulugu
(ISTE) tarafindan gelecegin 6gretmen yeterliklerinin belirlenmesi amaciyla hazirlanan Ulusal Egitim
Teknolojileri Standartlar1 kapsaminda belirlenen standartlara gére dgretmenlerin gelisen teknolojinin
egitim alaninda uygulanmasinda 6nemli role sahip oldugu ve bu roliin uygulanabilmesi igin
ogretmenlerin teknoloji konusunda yetkinlige sahip olmas1 gerektigi vurgulanmistir (Orhan, Kurt, Ozan,
Som Vural ve Tiirkan, 2014). Ulkemiz de ise Milli Egitim Bakanligi (MEB) tarafindan 2006 ve 2017
yillarinda yaymlanan Ogretmenlik Meslegi Genel Yeterlikleri (OMGY) incelendiginde; 2006 yilinda
yaymlanan OMGY kapsaminda bilgi ve iletisim teknolojilerinin kullanimi agisindan 8 adet performans
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gbstergesi tanimlanmisken ([MEB], 2006), 2017 yilinda yayimnlanan OMGY’ de ise bilgi ve iletisim
teknolojilerinin kullanimi agisindan herhangi bir yeterlik tanimlanmamistir ([MEB], 2017).
Ogretmenlerin, teknolojinin egitime entegrasyonu konusundaki bu 6nemli konumunun &niindeki
engellerin belirlenmesi ve pozisyonlarinin gelistirilmesi agisindan ¢alismalar yapilmasi gereklidir.

Bu caligmanin amaci &gretmenlerin  dijital 6gretim materyali gelistirme 0z-yeterlik algilarini
belirleyecek gegerli ve gilivenilir bir 6lgegin gelistirilmesidir. Hazirlanacak olan dijital materyallerin
hedef kitleye uygun olmasi, igeriklerin amaca uygunlugu, tasarim ilkelerine uygun materyal tasarlama
yeterlikleri ile sik kullanilan dijital materyal tasarlama araglarinin kullanim diizeylerinin 6lgiilmesi ile
daha nitelikli dijital materyallerin hazirlanmasinda alanyazina katki saglayacagi diisiiniilmektedir.
Alanyazinda bulunan dlgeklerden (Bakag ve Ozen, 2015; Biris¢i, Kul, Aksu, Akalan ve Celik, 2018;
Ozgen, Arikaya ve Altintas, 2019) farkli olarak dijital materyal tasarim araglarinin kullanim durumlari
da ele alinmigtir. Bu 6l¢egin, yapilacak olan 6z-yeterlik belirleme calismalarinda arastirmacilara veri
toplama araci olarak kaynak olugturmasi hedeflenmektedir.

Yontem

Cahsma Grubu

Aragtirmanin ¢alisma grubunu gesitli illerde gorev yapan 676 6gretmen olusturmaktadir. Iki ayr1 calisma
grubu iizerinden yiiriitiilen aragtirmada; Tablo 1°de demografik 6zellikleri sunulan 309 6gretmenden
olusan birinci aragtirma grubu ile 6lgegin yapr gegerliligine iligskin veriler Agimlayic1 Faktor Analizi
(AFA) ile coziimlenmistir. AFA sonucunda elde edilen yapmm dogrulanmasi amaciyla 367
Ogretmenden tekrar veri toplanarak DFA uygulanmistir. DFA i¢in veri toplanan 367 6gretmene iliskin
demografik 6zellikler Tablo 2’de sunulmustur.

Tablo 1. A¢imlayict Faktor Analizi verilerinin elde edildigi ¢calisma grubu

Cinsiyet n %
Kadin 178 57.6
Erkek 131 42.4
Mesleki Deneyim Yili n %
1-5 Y1l 126 40.8
6-10 Y1l 84 27.2
11-15 Y1l 50 16.2
16-20 Y1l 28 9.1
20 Y1l ve tizeri 21 6.8
Bilisim Teknolojileri Konusunda Hizmet i¢i Egitim Alma n %
Evet 139 45
Hayir 170 55
Teknolojik Gelismeleri Takip Etme Durumu n %
Ediyorum 212 68.6
Etmiyorum 97 31.4
Toplam 309 100

Tablo 1 incelendiginde birinci ¢aligma grubunun 178 kadmn ve 131 erkek &gretmenden olustugu
goriilmektedir. Ogretmenlerin %40.8°1 1-5 yil, %27.2’si 6-10 y1l, %16.2’si 11-15 y1l, %9.1°i 16-20 y1l
ve %6.8°1 20 yi1l ve tlizeri mesleki deneyime sahiptir. Ayrica 6gretmenlerin %55°1 bilisim teknolojileri
konusunda hizmet i¢i egitim almamisken; %68.6’s1 teknolojik gelismeleri diizenli takip etmektedir.
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Tablo 2. Dogrulayici Faktor Analizi verilerinin elde edildigi caligma grubu

Cinsiyet n %
Kadin 184 50.1
Erkek 183 49.9
Mesleki Deneyim Yili n %
1-5 Y1l 102 27.8
6-10 Yil 117 31.9
11-15 Y1 65 17.7
16-20 Y1l 44 12
20 Y1l ve lizeri 39 10.6
Bilisim Teknolo_iileri Konusunda n %
Hizmet I¢i Egitim Alma Durumu

Evet 138 37.6
Hayir 229 62.4
Teknolojik Gelismeleri Takip Etme Durumu n %
Ediyorum 221 60.2
Etmiyorum 146 39.8
Toplam 367 100

Tablo 2 incelendiginde birinci ¢alisma grubunun 184 Kadin ve 183 Erkek 6gretmenden olustugu
goriilmektedir. Ogretmenlerin %27.8°1 1-5 y1l mesleki deneyime sahipken, %31.97u 6-10 yil, %17.7’si
11-15 yil, %12’si 16-20 yil ve %10.6’s1 20 yil ve iizeri mesleki deneyime sahiptir. Ayrica
Ogretmenlerin %62.4°1 Bilisim Teknolojileri Konusunda Hizmet i¢i Egitim almamisken; %60.2’si
teknolojik gelismeleri diizenli takip etmektedir.

Olcek Gelistirme Siireci

Olgek gelistirme siirecinin basinda 6ncelikle dijital 6gretim materyalleri, materyal tasarimi ve 6z-
yeterlik konularinda alanyazin incelenmistir (Aldoobie, 2015; Sevindik, 2016.; Yanpar Yelken, 2017;
Yavuz Konokman, 2019). Alanyazin incelenmesi sonucunda hedef kitleye uygun materyal tasarlama,
icerik olusturma Olgiitleri, materyal tasarlama ilkeleri ile giincel dijital materyal tasarlama araglarina
iliskin elde edilen bilgiler ile 6l¢egin madde havuzu olusturulmustur. Olgek madde havuzu 39 maddeden
olusmustur. Olcekteki ifadeler “Hi¢ Katilmiyorum (1), Cogunlukla Katilmiyorum (2), Orta Diizeyde
Katitliyorum (3), Cogunlukla Katiliyorum (4) ve Tamamen Katiliyorum (5)” seklinde
derecelendirilmistir. Olgegin kapsam gegerligini belirlemek maksadiyla Bilisim Teknolojileri alanindan
iic Ogretim Uyesi, Egitim Programlar1 ve Ogretim alnindan 4 Ogretim Uyesi, Olgme ve Degerlendirme
alnindan bir Ogretim Uyesi ve alt1 Bilisim Teknolojileri Ogretmeninden gériis alimus ihtiyag duyulan
diizeltmeler yapilmis; kapsam gegerliligine uymadigi belirlenen {i¢ aday madde ¢ikarilarak taslak 6lgek
36 maddeden olusmustur. Olusan taslak ol¢ek {ic simnif 6gretmenine sesli okutularak maddelerin
anlasilirhig teyit edilmistir. Van Yiiziincii Y1l Universitesi etik kurulundan alinan onay ile arastirmanin
verileri toplanmigtir. (2020/05; Toplant1 Tarihi: 25.03.2021). 676 6gretmenden toplanan veriler ile
Olcegin faktor analizleri yapilmstir.

Verilerin Analizi

309 ogretmen iizerinde uygulanan pilot uygulamadan elde edilen veriler SPSS 25 paket istatistik
programina girilmistir. Veri setinin faktor analizi i¢in uygun olup olmadigini tespit etmek amaciyla
oncelikle “Barlett kiiresellik” ve “Kaiser-Meyer-Olkin (KMO)” testleri uygulanmistir. A¢imlayici
faktor analizi siirecinde 0l¢ekte bulunacak maddeleri tespit etmek amaciyla “Temel Bilesenler Analizi”
ve “Varimax” dik dondiirme teknigi kullanilmis ayrica madde ayirt ediciligini ortaya koymak iizere;
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alt %27 ve st %27 gruplar arasindaki fark i¢in bagimsiz gruplar t testi, maddelerin amaca hizmet etme
diizeylerini belirlemek igin Pearson korelasyonu kullanilmistir. 367 6gretmenden olusan ikinci bir
caligma grubundan toplanan veriler AMOS 21 paket istatistik programi ile dogrulayici faktor analizine
tabi tutulmustur. Olgegin giivenirligini belirlemek amaciyla her iki ¢alisma grubundan elde edilen
verilerin tiimi kullanilarak Cronbach a i¢ tutarlilik katsayis1 hesaplanmustir.

Bulgular

Acimlayic1 Faktor Analizi

Veri setinin faktor analizine uygun olup olmadigini tespit etmek maksadiyla 309 6gretmenden elde
edilen veri ile yapilan analizlerin sonucunda “KMO” degerinin .955 (>0.6) ve “Barlett kiiresellik” testi
Ki-kare sonucunun anlaml1 olmas1 (X?190) = 12328.009; p<.01) nedeniyle veri setinin faktor analizine
uygun oldugu sdylenebilir (Cokluk, Sekercioglu ve Biiyilikoztiirk, 2010). Veri setinin uygun oldugunun
belirlenmesi neticesinde, agimlayici faktor analizi yapilmig ve dlgegin faktdr sayini belirlemek amaciyla
yamag-birikinti grafigi incelenmistir. S6z konusu grafik Sekil 1°de verilmistir.

Scree Plot
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o= -

§ 2 M- 0 o8 Uy i =T =0 § - 8=V . L8 -0 0V _ - -8 8 =0 18
1T 2 3 4 S 6 7 8 9 10111213141S161718192021 222324252627 28293031 3233343536

Component Number (Bilesen sayisi)

Sekil 1. Yamag-birikinti grafigi.

Sekil 1’deki grafik incelendiginde, dordiincii faktdr sonrasindaki faktorlerin 6z degerlerinin birbirine
yakin ve varyansa olan etkilerinin benzer oldugu; ilk dort faktdriin ise 6z degerlerinin birbirinden farkli
ve varyansa katkilariin yiiksek oldugu goriilmektedir (Biiyiikoztiirk, 2020). Bu sonuglar dogrultusunda
6lcegin dort faktorden olustugu belirlenmistir. Dort faktoriin yeniden yapilan analizlerinin sonucunda
toplam varyansin %75.292’sini agikladiklari tespit edilmistir.

Olgekte bulunacak maddeleri tespit etmek amaciyla “Temel Bilesenler Analizi” ve “Varimax” dik
dondiirme teknigi ile faktor analizleri ger¢eklestirilmistir. Analiz sonucu elde edilen veriler Tablo 3’°te
sunulmustur.
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Tablo 3. Olcegin Faktdr Analizi

Faktor Yiikleri
Ortak
S Faktor
§ Madde No  Faktor 1 Faktor 2 Faktor 3 Faktor 4 v
= aryansi
= (hZ)
m19 828 818
m22 806 768
m20 805 795
o m15 ,800 807
< ml6 187 ,790
S m18 777 757
& m17 777 774
= m23 777 763
e m24 758 736
2 m26 752 761
> m21 720 692
m25 718 697
m14 699 401 671
m13 676 504 741
= m33 884 839
S m31 858 773
s M35 852 ;791
S E m29 850 779
& & m28 801 685
=3 m30 799 734
= m36 795 ;705
EE m34 760 647
m32 744 717
m2 768 786
2 m3 752 784
=3 m4 751 815
V= mé 735 730
T2 ms 699 770
o 2 m1
- 408 600 ;705
- m9 417 720 808
= E  mio 403 713 774
5% mi1 462 689 798
— 3 ms8 436 680 763
C m12 592 625
Faktor Ozdegeri 17,968 4,571 1,885 1,175
Aciklanan Varyans 52,847 13,443 5,545 3,457
Toplam Varyans 75,292

Tablo 3’teki bulgulara gore dlgegin tiim maddelerinin .30 6l¢iit degerinin lizerinde faktor yiikiine sahip
oldugu belirlenmistir. Maddelerin ayirt ediciliginin yiiksek olmasini saglamak amaciyla faktor yiik
degerinin .45’in altinda olmamasi ve madde-l¢gek korelasyon degerinin .30’un {izerinde olmasi
olgiitlerine (Biiyiikoztiirk, 2020) uyulmustur. Yapilan faktor analizleri sonucunda, madde yiikii birden
¢ok faktore dagilim gosteren 7. madde ile 27. madde Olgekten cikarilmistir. Yapilan bu islemler
sonucunda dort faktor ve 34 maddeden olusan bir yapiya ulasilmistir. Olgekte yer alan madde icerikleri
ve kuramsal ¢erceve goz Oniinde bulundurularak, birinci faktor “Materyal Tasarlama”, ikinci faktor
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“Dijital Uygulamalar1 Kullanma”, {igiincii faktor “Hedef Kitleye Uygunluk” ve dérdiincii faktor “Icerik
Olusturma” seklinde isimlendirilmistir.

Toplam varyansin %52,847’sini agiklayan “Materyal Tasarlama” faktorii 14, varyansin %13,443 {inii
aciklayan “Dijital Uygulamalar1 Kullanma” faktorii dokuz, varyansin %5,545’ini agiklayan “Hedef
Kitleye Uygunluk” faktdrii alti ve varyansmn %3.457 sini aciklayan “Icerik Olusturma” faktdrii bes
maddeden olugmaktadir. Dolayisiyla dort faktdrden olusan Olgek toplam varyansin %75.292’sini
acgiklamaktadir.

Dogrulayic1 Faktor Analizi

Acgimlayict Faktor Analizi sonrasinda 34 madde ve dort faktor olarak belirlenen 6l¢egin, bu yapisinin
dogrulanmasi amaciyla gesitli illerde gorev yapan cesitli branglardan 367 6gretmenden veri toplanmig
ve dogrulayici faktor analizine bagvurulmustur. Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-
Yeterlik Algilar1 Olgegine ait yeni uyum indeksleri degerleri ile Schermelleh-Engel, Moosbrugger ve
Miiler’in (2003) 6nerdigi kabul edilebilir uyum ve milkemmel uyum degerleri Tablo 4’te verilmistir.

Tablo 4. Modifikasyonlar Sonras1 Dogrulayici Faktér Analizi Uyum Indeksleri

Elde

Incelenen Edilen

Uyum Miikemmel Uyum Kabul Edilebilir Uyum

Indeksleri Olciitleri Uyum Olgiitleri Indeksleri Sonug

X?/sd 0<x2/sd<2 2<x2/sd<3 2.849 Kabul edilebilir uyum
RMSEA .00 <RMSEA <.05 .05<RMSEA <.08 .071 Kabul edilebilir uyum
CFI 95 <CFI<1.00 .90 <CFI < .95 .942  Kabul edilebilir uyum
SRMR O0<SRMR<.05 .05<SRMR<.10 .0514 Kabul edilebilir uyum
PNFI .95 <PNFI<1.00 .50 <PNFI <.95 .844  Kabul edilebilir uyum
NFI O95<PNFI<1.00 90<CFI<.95 914 Kabul edilebilir uyum
IFI 95 <IFI<1.00 90 <TF1<.95 .943  Kabul edilebilir uyum
PGFI 95<PGFI<1.00 .50<PGFI<.95 .697 Kabul edilebilir uyum

Tablo 4 incelendiginde Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-Yeterlik Algilart
Olgegine ait uyum indeksleri x2/sd=2.849; RMSEA= .071; CFI= .942; SRMR= .0514; PNFI= .844;
NFI= .914; IF1= .943, PGFI= .697 seklinde tespit edilmistir. Tablo 4’deki miikemmel uyum ve kabul
edilebilir uyum olg¢iitlerine gore, dort faktdrlii modelin uyum diizeyinin kabul edilebilir degerler arasinda
oldugu goriilmektedir.

DFA sonrasinda ortaya ¢ikan dort faktorlii modelin faktoriyel modeli ve madde-faktor yapist Sekil 2°de
sunulmustur.
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Sekil 2. ODOMGOA 6lgegine iliskin faktoriyel modeli ve madde — faktdr yapisi.

qﬁmtﬂgkaamqam

Sekil 2’ye gore faktor yiikleri “Hedef Kitleye Uygunluk” faktorii i¢in .80 ile .94 arasinda; “Igerik
Olusturabilme” faktorii icin .86 ile .93; “Materyal Tasarlayabilme” faktorii igin .86 ile .94; “Dijital

Uygulamalar1 Kullanabilme” faktorii igin .75 ile .88 arasinda degismektedir.

Madde faktor korelasyon yontemi kullanilarak 6l¢ek maddelerinin amaca hizmet etme diizeylerini
belirlenmistir. Olgek maddelerine iliskin amaca hizmet etme diizeylerinin yer aldigi madde-faktor
korelasyon degerleri Tablo 5°te verilmistir.

Tablo 5. Olgcek Maddelerine iliskin Madde — Faktor Korelasyonu Analizi

Faktor 1 Faktor 2 Faktor 3 Faktor 4
Madde Madde Madde Madde r
No No No No
m19 753** m33 .645** m2 .691** m9 .680**
m22 749%* m31 .580** m3 .703** m10 .678**
m20 781** m35 .611** m4 716** mil 714**
m15 .768** m29 .624** m6 .644** m8 .691**
m16 .788** m28 .560** m5 .695** mi2 .645**
m18 .760** m30 .673** ml .755**
m17 762** m36 .634**
m23 T27%* m34 .599**
m24 J70%* m32 .689**
m26 .764**
m21 .750%*
m25 .763**
mi4 .661**
m13 .708**
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Tablo 5’teki verilere gore Faktor 1°de bulunan maddelerin madde-faktor puanlar1 .661 ile .788 arasinda;
Fakt6r 2’de bulunan maddelerin madde-faktor puanlari .560 ile .689 arasinda; Faktoér 3’te bulunan
maddelerin madde-faktor puanlar1 .644 ile .755 arasinda; Faktor 4’te bulunan maddelerin madde-faktor
puanlart .645 ile .714 arasinda degistigi goriilmektedir. Bu sonuglara gdre her bir maddenin 6l¢egin
tamami ile anlamli (p<.001) ve pozitif bir iligki i¢inde oldugu ve maddelerin amaca hizmet ettigi
sOylenebilir.

Olgek maddelerine iliskin ayirt ediciliklerinin belirlenmesi amaciyla %27’lik iist grup ile %27°lik alt
grup arasindaki fark icin iliskisiz 6rneklem t-testi uygulanmistir. T-testine iliskin sonuglar Tablo 6’da
verilmisgtir.

Tablo 6. Madde Ayirt Edicilik Analizi

Faktor 1 Faktor 2 Faktor 3 Faktor 4
Mad.N Mad. Mad.

Mad.No t p o t p No t p No t P
ml19 17,772%% 000  m33 14,369** 000 m2 14,724%* ,000 m9 13,910%* 000
m22 17,010%* 000  m31 11,795%* 000 m3 15,039%* 000 m10  12,697%* 000
m20 16,948%* 000  m35 11,961%* 000 m4 16,085%* ,000 mi1] 14,454*%% 000
ml5 17,575%%  ,000  m29 13,311%* 000 mé 13,866%* 000 m8 14,457%% 000
ml6 18,572*%%  ,000  m28 11,039%* 000 mS 14,544%%* ,000  mi2  12,636%* 000

ml8 17,612%*% 000 m30 16,659%* ,000 ml 16,240%* ,000
ml7 17,738** 000 m36 14,740%* ,000

m23 15,453%% 000 m34 11,871%* ,000

m24 19,763** 000 m32 16,153%* ,000

m26 18,519** 000

m21 16,512*%*% 000

m25 18,781** 000

ml4 11,893** 000

ml3 14,718*%* 000

Olgek 32,412%% 000
Toplami1

Tablo 6 incelendiginde 6l¢ekte bulunan maddelerin t degerlerinin 11,795 ile 19,763 arasinda oldugu;
Olcek toplaminin t degerinin ise 32,418 oldugu belirlenmistir. Elde edilen sonuglar p<.001 oldugundan
anlamlidir. Tim bu sonuglar birlikte degerlendirildiginde Ol¢ek toplamimin ve maddelerin ayirt
ediciliklerinin yiikse oldugu sdylenebilir.

Olgekte bulunan faktorlere ve dlgek toplamina iliskin Cronbach Alpha degerleri Tablo 7°de verilmistir.

Tablo 7. Olcekte Bulunan Faktérlere ve Olcek Toplamina iliskin Cronbach Alpha Degerleri

Olgek Boyutlart Cr-a
Birinci Faktor (Hedef Kitleye Uygunluk) 925
Ikinci Faktor (Igerik Olusturabilme) 971
Ucgiincii Faktor (Materyal Tasarlayabilme) 951
Dérdiincii Faktor (Djjital Uygulamalar1t .969
Kullanabilme)

Toplam 935

Tablo 7’ye gore birinci faktoriin Cronbach Alpha giivenirlik katsayisinin 0.925, ikinci faktoriin 0.971,
ficiincii faktoriin 0.951 ve dordiincii faktoriin 0.969 oldugu goriilmektedir. Olgegin biitiiniine iliskin
giivenirlik katsayisinin ise 0.935 oldugu goriilmektedir. Bu degerlere gore olgege iliskin verilerin
giivenilir oldugu soylenebilir.
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Tartisma, Sonug¢ ve Oneriler
Bireylerin ilerleyen teknolojiyi yakalamasi, degisimlere tepki vermesi ve uyum saglamasi, hizla ¢ogalan
bilgi birikimleri arasindan ihtiyaci olan1 segmesi, irdelemesi ve degerlendirerek yeni bilgiyi elde etmesi,
elde ettigi bilgiyi ihtiyaci yoniinde kullanmasi ve iirline doniistiirmesi i¢in temel becerilerinin yaninda
iist diizey becerilere de ihtiyaclar1 vardir. Bilgi toplumunda sahip olunmasi gereken iist diizey beceri ve
yeterlikler 21. yiizyil becerileri olarak isimlendirilmektedir (Anagiin, Atalay, Kili¢c ve Yasar, 2016). 21.
yiizy1l becerileri bireylerin daha nitelikli bir yasam siirmeleri, ortaya ¢ikan problemlere kolay ¢6ziim
bulmalari, toplumsal olaylar analiz ederek farkli agilardan bakmalari, mesleki ve sosyal hayatlarinda
daha basarili olmalari i¢in gereklidir. Bu beceriler ilk6gretimden yiiksek6gretime kadar her kademede
egitim yoluyla kazanilabilir. Ogrencilerin bu becerileri kazanmalari igin dgretmenler sorumludur ve
ogretmenlerin de bu becerileri edinmis olmalar1 ve egitim dgretim ortamlarinda kullanmalar1 gerekir
(Anagiin ve digerleri, 2016). 21. yiizy1l becerileri incelendiginde bilgi ve iletisim teknolojilerinin (BIT)
onemli bir yer tuttugu ve teknolojinin egitime entegrasyonu ile egitim dgretim ortamlarinin da degisime
ugradig1 soylenebilir. Ogretmenlerin okullarni BIT tabanli 6grenme ortamlar1 ve yeniliklere uyum
saglamasi i¢in egitmen ve lider olma O6zelliklerini kullanmalar1 ayn1 zamanda mesleki gelisimlerine
destek olacak pedagojik bilgileri elde etmek i¢in teknolojiyi kullanma bilgi ve becerilerine de sahip
olmalar1 gerekmektedir (Karademir, 2018). Bu bakimdan 6gretmenlerin dijitallesen egitim siireglerinde
egitim materyallerinin de dijital olmas1 gerekliliginden hareketle dijital materyal gelistirme oz-
yeterliklerinin belirlenmesi elzemdir.
Ogretmenlerin dijital 6gretim materyali gelistirme 6z-yeterlik algilarini belirlemeyi saglayacak bir
Oleme araci gelistirme amaciyla yapilan bu arastirmada 6l¢egin yapi gecerligini belirlemek i¢in 6ncelikle
309 6gretmenden elde edilen verilerle AFA uygulanmistir. KMO ve Barlett kiiresellik testleri sonucunda
veri setinin faktor analizlerine i¢in uygun oldugu belirlenmis, boylece dlgekte yer alacak maddeleri tespit
etmek i¢im “Temel Bilesenler Analizi” ve “Varimax” dik dondiirme teknigi ile faktor analizleri
yapimustir. Ayrica alt %27 ile iist %27 gruplart arasindaki fark ile madde olgek korelasyonu
incelenmistir. Yapilan faktdr analizleri sonucunda, madde yiikii birden ¢ok faktére dagilim gosteren 2
madde 6lcekten ¢ikarilmigtir.
AFA sonucunda ulasilan dort faktorlii yapinin toplam varyansi agiklama oranmin %75.292 oldugu
gorilmiistiir. Madde faktor yiikk degerleri .592 -.884 araliginda bulunurken; madde-6lgek korelasyon
degerlerinin .560-.788 araliginda bulundugu belirlenmistir. Bu degerlerin madde-6l¢ek korelasyon
degerinin .30’un iistiinde olmasi ve faktér yiik degerinin .45’in altinda olmamasi Jlgiitlerine
(Biiytikoztiirk, 2020) uydugu goriilmiistiir. Yapilan bu islemler sonucunda dlgegin dort faktdrlii bir
yapida ve 34 maddeden olustugu tespit edilmistir. Gelistirilen 6lgekte bulunan madde igerikleri ve
kuramsal ¢ergeve goz Oniinde bulundurularak, birinci faktér “Hedef Kitleye Uygunluk”, ikinci faktor
“Igerik Olusturabilme”, iigiincii faktér “Materyal Tasarlayabilme” ve dordiincii faktor “Dijital
Uygulamalar1 Kullanabilme” seklinde isimlendirilmistir. “Hedef Kitleye Uygunluk” faktorii altinda
bulunan maddeler ele alinmig ve materyalin 6grenciye uygun olmast gerekliligini ifade eden madde
icerikleri sebebiyle faktdr isimlendirmesi gerceklestirilmistir. Tkinci faktdr isimlendirmesinde ise igerik
olusturma ilkelerini igeren maddelerin bulunmasi nedeniyle bu faktére “Igerik Olusturabilme” ismi
verilmis; materyal tasarlama ilkelerini barindiran madde igerikleri sebebiyle de {igiincii faktore
“Materyal Tasarlayabilme” ismi verilmistir. “Dijital Uygulamalar1 Kullanabilme” faktoriinde ise madde
iceriklerinin dijital 6gretim materyalleri gelistirmeye yardimci dijital uygulamalara yonelik olmasi
nedeniyle bu sekilde isimlendirme yapilmustir.
AFA sonucunda elde edilen yapinin dogrulanmasi i¢in 367 6gretmenden elde edilen veri seti ile DFA
uygulanmigtir. DFA sonucu elde edilen uyum indekslerinin Schermelleh-Engel, Moosbrugger ve
Miiler’in (2003) 6nerdigi kabul edilebilir uyum ve miikemmel uyum degerleri Olgiitiine gore yeterli
olmadig1 goriilmiistiir. DFA’da “Materyal Tasarlayabilme” faktoriinde 6nerilen diizeltmelerin yapilmasi
sonucunda dort faktorlii modele iliskin elde edilen uyum indekslerinin kabul edilebilir degerler arasinda
oldugu belirlenmistir. Uyum indekslerinin kabul edilebilir degerler arasinda olmasi nedeniyle dort
faktorlii yapinin dogrulandigi sonuncuna ulagilmaistir.
Olgegin toplamina iliskin Cronbach alfa giivenirlik degeri .935 olarak hesaplanmis, Slcegin alt
boyutlariin Cronbach alfa giivenirlik degerleri ise birinci faktor igin 0.925, ikinci faktor i¢in 0.971,
iiclincii faktor i¢in 0.951 ve dordiincii faktor icin 0.969 olarak belirlenmistir. Bu verilere bakildiginda
Olcegin verilerinin glivenilir oldugu sonucuna ulasilabilir.
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Bu calismanin sonuglarina bakildiginda “Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-
Yeterlik Algilar1 Olgegi’nin gecerligi ve giivenilirligi yiiksek bir 8l¢gme araci oldugu sdylenebilir. Besli
likert tipindeki 6lcek, dort faktdr ve 34 maddeden olusan bir yapi ortaya koymustur. Olcekten
almabilecek en yliksek puan 170 iken aliabilecek en diisiik puan 34’tiir. Bu puanlamaya gore yiiksek
puana sahip kisinin dijital 6gretim materyali gelistirme 6z-yeterlik algilarinin goérece yiiksek oldugu
degerlendirilmektedir. Olcek geneline iliskin degerlendirme bu sekilde iken 6lcegin faktor boyutunda
ise : birinci faktdrden almacak puanlara gore 6grenciye uygun materyal gelistirme 6z-yeterlik algilarinin
diizeyi; ikinci faktorden alinacak puanlara gore igerik olusturma ilkelerine uygun materyal gelistirme
0z-yeterlik algilarinin diizeyi; {iglincii faktdrden elde edilecek puanlara gére materyal tasarlama
ilkelerine uygun materyal gelistirme 6z-yeterlik algilarmin diizeyi belirlenirken son faktérden elde
edilen puanlara gore ise dijital Ogretim materyali gelistirmede yardimei dijital uygulamalari
kullanabilme diizeyleri belirlenebilmektedir. Bu olgegin 6zellikle Ogretmenlerin dijital 6gretim
materyali gelistirme 6z-yeterlik algilarini inceleme ve ¢ikarimda bulunma amaciyla kullanilabilecegi
diisiiniilmektedir. “Ogretmenlerin Dijital Ogretim Materyali Gelistirme Oz-Yeterlik Algilar
Olgegi’nden elde edilecek veriler 6gretmenlerin hizmet i¢i egitimlerinin diizenlenmesinde kullanilabilir.
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