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Derqisi

= Tanim

Tirkiye Bilimler Akademisi‘'nin (TUBA) yayin organi olan Yiiksekdgretim
Dergisi /TUBA Higher Education Research/Review (TUBA-HER), yilda Uc kez
(Nisan, Agustos, Aralik) yayimlanan, disiplinlerarasi, hakemli, bilimsel bir
dergidir. Her yil bir cilt tamamlanir. Duizenli sayilar gereginde birden fazla
bolum halinde yayinlanabilir. Dergi ayrica duzenli sayilara ek sayilar ya da
ozel konulu sayilar yayinlayabilir. Yayin dili Tirkce ve Ingilizce olan ve hem
basili (p-ISSN 2146-796X) hem de elektronik (e-ISSN 2146-7978) strumleri
bulunan derginin icerigini ytksekodgretim ile ilgili konular olusturur. Derginin
elektronik striimd, cevrimici (online) acik erislim (open access) dergi olarak
www.yuksekogretim.org adresinde ve ayni zamanda TUBITAK ULAKBIM
DergiPark platformunda yayimlanmaktadir.

® Amac ve Hedef

Derginin amaci Turkiye ve dunyada yiksekogretime iliskin temel yapisal
ozelliklerin  degerlendirildigi, uygulamalar acisindan Glkeler arasindaki
benzerlik ve farkliliklarin irdelendigi, karsilasilan temel sorunlarin incelendigi
ve cOzumlerine yonelik onerilerin ortaya kondugu bilimsel bir platform
olusturmaktir. Dergi boylelikle yuksekogretimde uygulanabilir, strdurdlebilir,
yenilikci (inovatif), girisimci ve stratejik yaklasimlarin gelistirilmesine katki
saglayarak akademik bir arsiv yaratmayi hedeflemektedir.

= Dizinler/Veritabanlari
Dergi TUBITAK ULAKBIM TR Dizin, ESCI (Emerging Sources Citation Index),
EBSCO Education Full Text (H. W. Wilson) Database Coverage List ve Google
Scholar tarafindan dizinlenmektedir.

= Telif Haklan

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER),blnyesinde yayinlanan yazilarin fikirlerine resmen katilmaz, basili ve
cevrimici surimlerinde yayinladigr hicbir Grtin veya servis reklamricin givence
vermez. Yayinlanan yazilarin bilimsel ve yasal sorumluluklari yazarlarina aittir.
Yazilarla birlikte gonderilen resim, sekil, tablo vb. unsurlarin 6zgtin olmasi
ya da daha 6nce yayinlanmis iseler derginin hem basili hem de elektronik
stiriminde yayinlanabilmesi icin telif hakki sahibinin yazili onayinin
bulunmasi gerekir. Yazarlar yazlarinin batin yayin haklarini derginin
yayincisi TUBA'ya devrettiklerini kabul ederler. Yayinlanan icerigin (yazi ve
gorsel unsurlar) telif haklari dergiye ait olur. Dergide yayinlanmasi uygun
gorulen yazilar icin telif ya da baska adlar altinda hicbir tcret 6denmez ve
baski masrafi alinmaz; ancak ayri baski talepleri ticret karsiligi yerine getirilir.
TUBA, vyazarlardan devraldigi ve derginin cevrimici (online) striminde
yayimladigi icerikle ilgili telif haklarindan, bilimsel icerige evrensel acik
erisimin (open access) desteklenmesi ve gelistirilmesine katkida bulunmak
amaciyla, bilinen standartlarda kaynak olarak gosterilmesi kosuluyla, ticari
kullanim amaci ve icerik degisikligi disinda kalan tum kullanim haklarini
(ilgili icerikte tersi belirtimedigi strece) CC BY-NC-ND 4.0 Lisansi (www.
creativecommons.org/licenses/by-nc-nd/4.0) araciligiyla bedelsiz kullanima
sunmaktadir. Icerigin ticari amach kullanimi icin yayinevinden yazili izin
alinmasi gereklidir.

= Yayin Etigi

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), yayin etigini en yuksek standartlarda uygulamayi ve Yayin Etigi
ve Kotlye Kullanim Bildirgesinin ilkelerine uymayi taahhtt eder. Yayin
strecleri ile ilgili olarak yazarlar, hakemler ve editérlerin sorumluluklarinin
tanimlandigi bu bildirge Yuksekogretim Dergisi Editor Kurulu tarafindan,
Committee on Publication Ethics (COPE), Council of Science Editors (CSE),
Directory of Open Access Journals (DOAJ) ve Open Access Scholarly
Publishers Association (OASPA) adli inisiyatiflerin, dergi editorleri ve
yayincilar icin gelistirdikleri &neri ve kilavuzlar temel alinarak hazirlanmistir.
Yuksekogretim Dergisi Yayin Etigi ve Kotlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

= Yayin Kiinyesi }
Imtiyaz Sahibi: Turkiye Bilimler Akademisi (TUBA) Baskanligi adina
Prof. Dr. Muzaffer Seker (Baskan)

Sorumlu Yazi isleri Miidiirii: Doc. Dr. Cem Korkut

Yonetim Yeri: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

26 Haziran 2004 tarih ve 5187 sayili Basin Kanunu geregince yerel streli
yayin tirinde siniflanan Yiksekégretim Dergisi / TUBA Higher Education
Research/Review (TUBA-HER), Turkiye Bilimler Akademisi (TUBA) tarafindan
yayimlanmaktadir (Copyright © 2023, TUBA).

Baski ve Cilt / Printing and Binding: Tekses Ofset Matbaa, Kazimkarabekir Cad.,
Kaltar Carsisi, No: 7/11, Altindag, Ankara, Phone: +90 (0)312 341 66 19

Asit icermeyen kagida basilmistir / Printed in Turkiye on acid-free paper (Nisan
/ April 2023).
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= Description

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), the official journal of the Turkish Academy of Sciences (TUBA), is
an interdisciplinary, peer-reviewed scientific journal on higher education
studies. One volume is completed every year. The regular issues may be
published in multiple parts if deemed necessary. The journal may also
publish supplements or special issues on specific topics. It is published
triannualy (April, August, December) in both printed (p-ISSN 2146-796X)
and electronic (e-ISSN 2146 7978) versions and welcomes manuscripts in
Turkish or English. Electronic version is published as an open access journal
at www.yuksekogretim.org and on the JournalPark platform by TUBITAK
ULAKBIM synchronously.

Aim and Scope

The aim of the journal is to establish a scientific platform to evaluate the
essential functional characteristics of higher education in Turkiye and the
world, to address similarities and differences among countries’ higher
education systems in terms of practice, and to examine common problems
and to suggest solutions for these problems. In this way, the journal aims
to establish an academic archive that will contribute to the development
of applicable, sustainable, innovative, entrepreneurial and strategic
approaches in higher education.

Abstracted/Indexed

The journal is currently indexed in the following indexing services: TUBITAK
ULAKBIM TR Index, ESCI (Emerging Sources Citation Index), EBSCO
Education Full Text (H. W. Wilson) Database Coverage List, and Google
Scholar.

Copyright ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), does not officially agree with the ideas of manuscripts published in the
journal and does not guarantee for any product or service advertisements
on both printed and online versions of TUBA, the publisher of the journal.
Scientific and legal responsibilities of published manuscripts belong to their
authors. Materials such as picture, figure, table etc. sent with manuscripts
should be original or written approval of copyright holder should be sent
with manuscript for publishing in both printed and electronic versions if
they were published before. Authors agree that they transfer all publishing
rights to TUBA. Copyrights of all published contents (written and visual
elements) belong to the journal. No payment is done for manuscripts under
the name of copyright or others approved for publishing in the journal and
no publication cost is charged; however, reprints are at authors’ cost. To
promote the development of global open access to scientific information
and research, TUBA provides copyrights of all online published papers
(except where otherwise noted) for free use of readers, scientists, and
institutions (such as link to the content or permission for its download,
distribution, printing, copying, and reproduction in any medium, without
any changing and except the commercial purpose), under the terms of CC
BY-NC-ND 4.0 License (www.creativecommons. org/licenses/by-nc-nd/4.0),
provided the original work is cited. To get permission for commercial
purpose please contact the publisher.

Publication Ethics ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), is committed to upholding the highest standards of publication
ethics and observes the following principles of Publication Ethics
and Malpractice Statement which contains author responsibilities,
responsibility for the reviewers and editorial responsibilities, and is based
on the recommendations and guidelines for journal editors and publishers
developed by the Committee on Publication Ethics (COPE), the Council
of Science Editors (CSE), the Directory of Open Access Journals (DOAJ)
and the Open Access Scholarly Publishers Association (OASPA). Detailed
information about the Publication Ethics and Malpractice Statement of the
journal is available online (www.yuksekogretim.org).

Publication Info R
Ownership: On behalf of Turkish Academy of Sciences (TUBA)
Prof. Dr. Muzaffer Seker (President)

Managing Editor: Assoc. Prof. Dr. Cem Korkut

Administrative Office: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

Due the Press Law of Turkish Republic dated as June 26, 2004 and numbered
as 5187, this publication is classified as a local periodical. Yiksekogretim

Dergisi / TUBA Higher Education Research/Review (TUBA-HER) is published
by Turkish Academy of Sciences (TUBA) (Copyright © 2023, TUBA).

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER),
cevrimici (online) strimu internet adresi: / is available online at
www.yuksekogretim.org

TUBA, bilimsel arastirmalara katkilari icin
Ahmet ve Nezahat Kelesoglu Vakfi'na tesekkir eder.
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Dergisi

= Yazi Degerlendirme Siireci

Yayinlanmak Uzere dergiye gonderilen yazilar daha ©nce baska bir dergide
yayinlanmamis veya yayinlanmak Uzere eszamanli olarak herhangi bir dergiye
gonderilmemis olmalidir. Bilimsel toplantilarda sunulmus bildirilerden hazirlanan
yazilar, tamami yayinlanmamis olmak kosuluyla dergiye génderilebilir. Gelen yazilar
Editor Kurulu tarafindan ©n incelemeden gecirilir. Derginin yayin amacina uygun
olmayan yazilar dogrudan reddedilebilir ya da hakem degerlendirmesine alinmadan
yayin amacina ve yayin kurallarina uygun hale getirilmesi amaciyla yazara geri
gonderilir. Dergi kapsamina uygun gorilen yazilar cift kér (double-blind) hakem
degerlendirme (es degerlendirme/peer review) surecine alinir. Editor Kurulu, hakem
yorum ve Onerileri dogrultusunda dergiye gonderilen yazilarin yayina hazirlanmasi
asamalarinda gerekli gordugu duzeltme ve degisiklikleri dnermeye ya da herhangi
bir asamada yaziy reddetmeye yetkilidir. Es degerlendirme strecinde gerekli dizelti
asamalarini gectikten sonra yayina kabul edilen yazi, sayfa dizeni hazirlanmak Gzere
yayinevine iletilir. Sayfa dizeni asamasi tamamlanan yazilarin provasi, son baski
onay! icin ilgili (yazismalarin yapildigi) yazara gonderilir. Bu asamalari gecen yazilar,
yazar onayinin ardindan, daha sonra sayfa numarasi verilerek dergi periyoduna
uygun sayida yer almak tzere DOI kodu tanimlanarak cevrimici (online) yayinlanir.
TUm bu strecler ile ilgili olarak yazarlar, hakemler ve editorlerin sorumluluklarinin
tanimlandigi YUksekogretim Dergisi Yayin Etigi ve Kétlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

» Kapsam

YUksekogretim  Dergisinde  baslica,  yiksekogretim alanina  giren  konular
disiplinlerarasi bir yaklasimla, her acidan derinlemesine inceleyen ¢zgin ampirik
ve kavramsal arastirma yazilari, derlemeler, ¢rnek olay calismalari, gorls yazilari,
gecmis deneyimlere bakis sunan tarihsel yazilar ve editére mektuplar yayinlanir.
Bu sinif yazilardan editére mektup disinda kalanlar icin yayin karari, Editor Kurulu
6n incelemesi sonrasi, hakem degerlendirme (es degerlendirme/peer review) stireci
sonucunda verilir. Hakem degerlendirmesine girecek tim yazi tdrlerinin 6zetler,
anahtar sozctkler ve kaynak(lar) icermesi zorunludur.

Dergide bunlarin disinda, es degerlendirme strecine girmeyen ve yayinlanma karari
yetkisinin Editér Kuruluna ait oldugu, bir bolima davet Gzerine hazirlanan, kisa rapor,
uygulama kilavuzu niteligindeki yazilar ve anma yazilari, kitap degerlendirmeleri,
kongre ve literatr 6zetleri, yiksekogretim faaliyetleri ile ilgili haber ve duyurular yer
alabilir.

Dergide yer alan béltimler asagidaki gibi siniflanmaktadir:
* Ampirik Arastirma

e Kavramsal Arastirma
e Ornek Olay Calismasi
e Derleme

® Gorus

® Gecmise Bakis

o Editore Mektup

* Kisa Rapor

® Kilavuz

* Anma Yazisi

* Kitap Degerlendirmesi
o Ozetler

* Haberler

e Duyurular

Yiksekogretim Dergisinin kapsami genel olarak asagidaki konulardan
olusmaktadir:
o Yiksekodgretim Yonetimi
 Yiksekogretim Politikalari ve Stratejileri
o Yiksekogretimde Egitim-Ogretim (ulusal veya uluslararasi olcekte genel
egitim konulari: egitim politikalari, egitim yeterlilikleri, mufredatlar, egitim
programlari, egitim teknolojileri, 6lcme-degerlendirme vb.)
o Yiksekdgretimde Universitelerin Yapilandiriimasi
® Yiksekodgretimde Kalite ve Akreditasyon
o Yiiksekogretimde Bilim Adami Yetistirme, insan Kaynaklar ve Yetenek Kesfi
® Yiksekodgretimde Finansman
* Yiksekogretimde Uluslararasilasma
o Yiksekogretimde Cesitlilik
o Yuksekogretimde Siralama Sistemleri
o Yiksekogretimde Yenilikcilik, Girisimcilik ve ARGE Stratejileri
e Yiksekogretimde Sanayi ve Toplum iliskileri
o Yiksekodgretimde Kampus Yasami
 Yiksekogretimde Yeni Egilimler
® Yiksekdgretime Gecis

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

» Yazilarin Hazirlanmasi

Yuksekogretim Dergisinde yayinlanacak yazilarin hazirlanmasinda, asagidaki
kurallar disinda, sosyal bilimler alaninda yaygin kullanilan Amerikan Psikologlar
Birligi'nin (APA) 6nerdigi ortak kurallar (APA, 2009) gecerlidir (www.apastyle.
org). Yazilar 21x29.7 cm (A4) boyutundaki sayfaya, Word programinin gtincel
bir striminde, kenarlardan 2.5 cm bosluk birakacak sekilde, 11 punto Times
New Roman karakteriyle, cift aralikli, sola blok seklinde olarak yazilmalidir.
Hazirlanacak metinlerin (baslik sayfasi haric), kaynak listesi ile tablo ve sekil/resim
alti yazilan dahil 25 sayfayl gecmemesine 6zen gosterilmelidir.

Yazilarda bulunmasi gereken bolumler sirasi ile sunlardir:

Sayfa 1 - Baslik sayfasi

Sayfa 2 - Turkce Baslik, Ozet ve Anahtar Sézcikler

Sayfa 3 - Ingilizce Baslik (Title), Ozet (Abstract) ve Anahtar Sézctkler (Keywords)
Sayfa 4 ve sonrasi - Temel Metin

Sonraki Sayfa - Kaynaklar

Sonraki Sayfa - Tablo Yazisi ve Tablo (her tablo ayri sayfada belirtilmelidir)
Sonraki Sayfa - sekil/Resim Alti Yazisi ve sekil/Resimler (her sekil/resim ayri
sayfada belirtiimelidir)

Son Sayfa - Ekler (dipnotlar, anket formlari vb.)

Baslik sayfasi

BUtln yazilarda birinci sayfaya yazinin basligi, bunun altina da yazar(lar)in acik ad
ve soyad(lar)i, unvan(lar)i ile birlikte ayni satirda siralanarak yaziimalidir. Bir
satir altta, calismanin yapildigi ya da yazar(larin bagh bulundugu kurumun
adi ve sehir (farkli bolum ya da kurumlardan olan yazarlar belirtilecek sekilde)
yer almalidir. Bunun da altinda, uzun baslikli yazilarin, dergide yayinlandiginda
devam sayfalarinin Ust tarafinda gériinmesi arzu edilen ve 80 karakteri gecmeyen
kisaltilmis bashigr belirtiimelidir. Baslik sayfasinda ayrica yazismalarin yapilabilecegi
yazarin adi ile birlikte iletisim adresi ve telefon, varsa faks numarasi ile e-posta
adresi belirtilmelidir. Bu sayfanin en altina varsa calismayi destekleyen fon ya da
kurulusun adi yazilmali, calisma daha &nce bir kongre ya da benzeri bir bilimsel
toplantida sunulmus ise (sadece 6zetinin ya da bir bolimunin yayinlanmis olmasi
kosuluyla) bu durum ayni bélimde ayr bir satir olarak belirtimelidir. Isim ve
kurum kimligi gibi bilgiler, dogrudan ya da dolayli olarak baslik sayfasi disinda
hicbir sayfada belirtiimemelidir.

Ozet sayfalar

Tirkce ve ingilizce 6zetler bashgi izleyen en az 150, fazla 250 sozciikten olusacak
sekilde ardisik iki ayri sayfaya yazilmalidir. ingilizce 6zet (Abstract) sayfasinda,
ingilizce baslik (Title) bulunmalidir. Ozetleri takiben her bir 6zet sayfasina,
aralarinda virgll olacak sekilde alfabetik sirayla dizilmis ve kiictk harse yazilmis,
Tirkce ve ingilizce olmak (izere en az 3'er anahtar sézciik eklenmelidir.

Temel Metin

Ampirik arastirma yazilarn dért ana bolimde sunulmalidir. ilk  bélim
basliklandirimaksizin giris bilgilerinin sunuldugu bélimdr. izleyen bolimlerin
basliklari Yéntem, Bulgular ve Tartisma (gerektiginde ek olarak Sonug, Oneriler
ve/veya TesekkUr bolumu) sirasiyla yazilmalidir. Diger yazi tiplerinde bu standart
aranmaz fakat metin (giris bolumU haric) ara basliklara bolunmus sekilde
sunulmalidir. Her bir ara bashgin varsa alt ve daha alt basliklar kategorileri ayirt
edilecek bicimde yazilmalidir.

Kaynaklar
Kaynaklar, baslarina sira numarasi konmaksizin alfabetik sirayla listelenmelidir.
Tum kaynaklara metin icinde génderme (atif) yapilmis olmalidir.

Metin icinde génderme

Metinde kaynak gdstermek icin parantez acilarak yazarin soyadi, eserin yayim
tarihi verilir. Bes yazara kadar olan kaynaklarda butiun yazarlarin soyadlari
verilmelidir. Iki yazarli kaynaklarda daima her iki yazarin soyadi da verilir. Uc ila
bes yazarli kaynaklarda, metindeki ilk géndermede bitun yazarlarin soyadlari
verilirken, varsa ayni kaynagin ikinci ve sonraki atiflarinda sadece ilk yazarin
soyadi yazilip sonda “vd.” ifadesi ile birlikte sunulmalidir. Alti ve daha fazla
sayida yazarli kaynaklara yapilan gondermelerde ise ilk atif dahil sadece ilk
yazarin soyadi yazilip sonda “vd.” ifadesi ile birlikte verilir. Yazar adi cimle basi
ya da icinde kullanilarak génderme yapilacaksa bu durumda “vd.” kisaltmasi
yerine “ve digerleri” yazilmalidir.

— Ornek: (Uyanik ve Kandir, 2010) ya da (Meyer, Ramirez, Rubinson ve Boli-
Bennet, 1977) ya da (Gottfredson vd., 2008)

Yazar adi cimle basi ya da icinde kullanilarak gdnderme yapilacaksa parantez
icinde ilgili kaynagin yayin yili verilir.

— Ornek: Uyanik ve Kandir (2010) bu konuda farkli disiinmektedirler... ya da
Gottfredson ve digerlerine (2008) gore...
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Dogrudan alinti ifadeler kullanildiginda ek olarak sayfa numarasi belirtiimelidir.
— Ornek: (Uyanik ve Kandir, 2010, s. 119)

Metin icinde ayni yerde birden fazla kaynak gosterilmesi istendiginde, kaynaklar
parantez icinde ilk yazarlarinin soyadi alfabetigine gére dizilerek ve aralari noktali
virgul ile ayrilarak belirtilir.

— Ornek: (Gottfredson vd., 2008; Uyanik ve Kandir, 2010)

Kaynak listesi

Asagida verilen genel 6rneklere uygun sekilde hazirlanmalidir. Birden fazla yazarli
yayinlarda, son yazardan once, Turkce kaynak ise “ve”, yabanci dilde kaynak ise
“and” baglaci konmalidir. Yazar sayisi yediden fazla ise ilk alti yazardan sonra
“..." (Uc¢ nokta) konup son yazarin adi verilir. Kaynak kinyelerinde yediden fazla
yazar adi sunulmaz. Sureli yayin adlari, kisaltma yapilmaksizin acik olarak, italik
yazilmalidir. Birden fazla baski yapmis kitaplarda baski sayisi ve DOI (digital object
identifier) kodu bulunmayan kitaplarin kinyelerinde basim yeri (sehir) ve yayinevi
mutlaka belirtimelidir. Kaynak ktnyelerinde DOI kodu, kictk harfle doi ibaresi
yazildiktan sonra iki nokta Ust Uste konup ara verilmeksizin yazilir.

Cilt ve say1 numarasi bulunan Tiirkce siireli yayin makalesi 6rnegi:
Uyanik, O., & Kandir, A. (2010). Okul éncesi dénemde erken akademik beceriler.
Kuramsal Egitimbilim, 3(2), 118-134.

Yabanci dilde siireli yayin makalesi 6rnegi:

Gottfredson, N. C,, Panter, A. T, Daye, C. E., Allen, W. A., Wightman, L. F, & Deo,
M. E. (2008). Does diversity at undergraduate institutions influence student
outcomes? Journal of Diversity in Higher Education, 1(2), 80-94.

Dergi sayi numarasi siireklilik gosteren ve sayilar arasinda sayfa numaralar
devamlilik géstermeyen siireli yayin makalesi 6rnegi:

Mizikaci, F (2010). Isomorphic and diverse institutions among Turkish Foundation
Universities. Egitim ve Bilim, (157), 128-139.

Heniiz basili sayi ve sayfa numarasi almamis, cevrimici (online) yayinlanmis,
DOI kodu iceren yabanci dilde siireli yayin makalesi 6rnegi:

Meer, J., & Rosen, H. S. (2010). Family bonding with universities. Research in Higher
Education. doi:10.1007/511162-010-9174-3

Tiirkce kitap 6rnegi:
Kurbanoglu, S. S. (2004). Kaynak gdsterme el kitabi. Ankara: UNAK Yayinlari.

iki yazarl Tiirkce kitap érnegi:
Kugctkecan, T, & Gur B. S. (2009). Turkiye'de yuksekogretim: Karsilastirmali bir
analiz. Ankara: SETA Yayinlari.

Editorlii Tirkce kitap 6rnegi:
Varis, F (Ed.) (1994). Egitim bilimine giris. Ankara: Ankara Universitesi Basimevi.

Tiirkce kitap boéliimii 6rnegi:

Acan, F (1996). Turkiye'de kadin akademisyenler: Tarihsel evrim ve bugtnku
durum. H. Coskun (Ed.), Akademik yasamda kadin icinde (s. 75-87). Ankara: Turk-
Alman Kltdr isleri Kurulu Yayini.

Ceviri kitap érnegi:
Stroker, E. (1995). Bilim kuramina giris (D. Ozlem, Cev.). Ankara: Gindogan
Yayinlar.(1973)

Tiirkce tez 6rnegi:
Koprld, D. (1994). Universite kittiphanelerinde kitap koleksiyonunun kullanimi
Uzerine bir arastirma. Yayimlanmamis doktora tezi, Hacettepe Universitesi, Ankara.

Yabanci dilde kitap érnegi:
Witt, S. L. (1990). The pursuit of race and gender equity in American academe.
New York: Praeger.

Birden fazla baski yapmis yabanci dilde kitap érnegi:
Raudenbush, S. W.,, & Bryk, A. S. (2002). Hierarchical linear models (2nd ed.).
Thousand Oaks, CA: Sage.

Editorli yabanci dilde kitap 6rnegi:

Brown, O. G., Hinton, K. G., & Howard-Hamilton, M. (Eds.). (2007). Unleashing
suppressed voices on college campuses: Diversity issues in higher education. New
York, NY: Peter Lang.

Yabanc dilde kitap b6limii érnegi:

Niemann, Y. F (2003). The psychology of tokenism: Psychosocial realities of
faculty of color. In G. Bernal., J. E. Trimble, A. K. Burlew, & E T. L. Leong (Eds.).
Handbook of racial and ethnic minority psychology (pp. 100-118). Thousand
Oaks, CA: Sage.

Cilt/
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www.yuksekogretim.org

Yabanc dilde kitap serisi icinde b6lim érnegi:

Paulsen, M. B., & Toutkoushian, R. K. (2008). Economic models and policy analysis
in higher education: A diagrammatic exposition. In Smart, J. C. (Ed.), Higher
education:

Handbook of theory and research (Vol. 23, pp. 1-48). New York: Springer.

Yabanc dilde tez 6rnegi:

Cowan, L. Y. (2006). An examination of policies and programs used to increase
ethnic and racial diversity among faculty at research universities. Unpublished
doctoral dissertation, University of lllinois at Urbana-Champaign.

Elektronik kaynak érnekleri:

World Wide Web (www) araciligiyla elde edilen elektronik doktimanlar asagidaki
gibi listelenir:

— Ornek 1: OSYM (2009). Yiiksek 6grenim istatistikleri. Erisim adresi http://
www.osym.gov.tr (15 Mart 2010).

— Ornek 2: The Economist (2004, Jan 8). The curse of nepotism. Erisim adresi
http://www.economist.com/world/unitedstates/displaystory.cfm?story_
id=2333345

(15 Mart 2010).

Sekil, Resim ve Tablolar

Metin icinde ayri kategorilerde numaralandiriimali, numaralandirmada Romen
sayllari kullaniimamalidir. Tablo yazilari tablolarin Ust tarafinda yer almalidir. Sekil/
resim alt yazilari sirasina gére ayri bir sayfada sunulmalidir. Vektoryel yazilimlarda
hazirlanmis sekiller (cizim ve grafikler) TIF ya da EPS formatinda kaydedilebilir.
Renkli sekiller RGB (8 bits) olarak TIF formatinda, siyah/beyaz cizimler ise EPS
formatinda kaydedilmis olmalidir. Resimler 300 dpi coztnurltkte, TIF ya da JPG
formatinda hazirlanmalidir. sekil, tablo ya da resimlerde gerektiginde standart
disi kisaltmalar kullanilabilir. Bu durumda kullanilan kisaltma ilgili baslik ya da
sekil/resim alti yazisinda aciklanmalidir. Daha &nce yayinlanmis sekil, tablo ya
da resimler, yalniz kesin gerektigi durumlarda karsilastrma amaciyla, yazar ya
da yayincaisindan (telif hakki sahibinden) yazili izin alinarak, kaynak gosteriimek
kosuluyla kullanilabilir.

Ekler

Metin icinde yer kaplamamasi amaciyla ayri bir yerde (dipnot olarak) verilmek
istenen aciklamalar bu bolumde siralanabilir. Metin icinde gerekli yerlerde, koseli
parantez icinde Ust karakter seklinde sira numarasi verilen ilgili dipnotlar bu
bolimde (endnotes) siralanarak sunulmalidir. Yazarlarin zorunlu olmadikca dinot
kullanmamalari 6nerilir. Bunun disinda anket formu, harita, plan vb. diger 6geler
de ekler boltimunde verilebilir. Bunlarla ilgili aciklama yazilari da bu bélimde yer
almalidir. Birden fazla ek malzeme sunulmasi gerekliliginde her bir ek icin Romen
rakamlari ile ayri sira numarasi verilmelidir.

Kontrol Listesi
1. Yazinin uzunlugu (en fazla 25 sayfa)
Genel bicim (iki aralikli satir; 11 punto Times New Roman karakteri; kesme
isareti disindaki noktalama isaretlerinden sonra tek aralik)
Baslik sayfasi (yazar ve kurum adlari; kisa baslik; iletisim adresi)
Ozetler (Turkce ve Ingilizce; en az 150, en fazla 250 s6zciik)
Anahtar sézclkler (en az 3'er adet)
Temel metin (basliklar)
Kaynaklar (APA kriterlerine uygunluk)
Sekil, tablo ve resimler (numaralandirma; alt yazilar; 6zgtnluk/izin yazisi)
. Ekler (Romen rakami ile numaralandirma ve aciklama yazilari)
10. Basvuru mektubu (iletisimden sorumlu yazar; cikar cakismasi beyani)
11. Gorsel malzeme (sekil, resim vb.) izin yazisi (daha énce yayinlanmis ise)

CoNOU AW

= Yazilarin Gonderilmesi

Degerlendiriimek Uzere dergiye goénderilecek yazilarin gonderim ve hakem
degerlendirme sureci (peer review) izlemi sadece www.dergipark.gov.tr/
yuksekogretim adresinde, Makale Gonder sekmesi altinda yer alan cevrimici
(online) sistem araciligiyla yapilabilmektedir. Dergimiz Subat 2019 itibariyle
elektronik ya da geleneksel posta yoluyla yazi kabul etmemektedir. Gonderilecek
yazilarin hem Word hem de PDF formatinda dokimanlar olarak gtincel stirim bir
yazilimla hazirlanmis olmasina dikkat edilmelidir.

Editéryal iletisim:
Doc. Dr. Haydar Yalcin

Turkiye Bilimler Akademisi (TUBA), Baskan Danismani
Vedat Dalokay Cad., No: 112, Cankaya 06670 Ankara
Tel: 0312 442 29 03

E-posta: tuba@tuba.gov.tr
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Kiymetli Okurlarimiz,

Yiiksekogretim Dergisi’'nin yeni sayst ile sizlerle bulusmanin
gururunu yagtyoruz. Bu sayida, yiiksekégretim baglaminda Tiirkiye
ve diinya genelinde yaganan 6nemli geliymeleri ve karsilagilan
sorunlar1 ele alarak, yiiksekogretim alanina deger katan bir dizi
konuyu detayl bir sekilde mercek altina almig bulunuyoruz.

Yiiksekogretim, toplumlarin gelisiminde ve déntigimunde kritik bir
rol oynamaktadir. Bu nedenle, yiiksekogretimin stirdirtlebilirligi,
inovasyonu ve etkinligi buytik bir énem tagimaktadir. Bu sayida
yer alan makaleler, yiiksekogretimde uygulanabilir, stirdirtlebilir,
inovatif, girisimci ve stratejik yaklagimlarin gelistirilmesine katki
saglama hedefini taggmaktadir.

Makaleler arasinda Turkiye’deki yiiksekogretimde
uluslararasilagma  siirecini  ayrintili  bir sekilde analiz eden
caliymalar bulunmaktadir. Uluslararasilasma, yiiksekégretim

kurumlarinin uluslararas: standartlara uyum saglama ve kiiresel
diizeyde rekabet edebilme yeteneklerini artirmalari acisindan
o6nemlidir.

Ayrica, spesifik bilim alanlarina yonelik egitim alan 6grencilerin
kargilagtigi sorunlar1 ve bu sorunlarin ¢6ziim yollarmi ele alan
caligmalar da bu sayida yer almaktadir. Ogrencilerin egitimleri
sirasinda  kargilagtiklar1  zorluklarin  anlagilmasi  ve  ¢6ziim
onerilerinin  sunulmasi, yiiksekogretim kalitesinin artirilmasina
katk saglar.

Pandemi gibi olagantistii stireclerde tniversite Ogrencilerinin
maruz kaldig1 etkilerin farkli dénemlerde analiz edildigi ¢ahgmalar
da dikkat gekmektedir. Bu ¢galigmalar, egitim kurumlarinin benzer
olagantistii durumlara daha iyi hazirlikli olmalarmma yardimeci
olabilir.

Yiiksekogretimin her seviyesine yonelik caligmalara yer verme
sorumlulugumuzdan yola ¢ikarak, 6n-lisans 6grencilerinin mesleki
gelisgim beklentilerini inceleyen bilimsel aragtirmalarin yani sira,
disiplinlerin farklihiklarindan meydana gelen 6grenme stillerini ve
o6grenmeye yonelik tutumlarim kesitsel bir bakig acisiyla inceleyen
¢aligmalara da bu sayida genis bir yer ayrilmigtir.

Agik  ve wuzaktan Ogrenme yonetim bileseni baglaminda
yuksekogretimdeki acil uzaktan 6gretim uygulamalarini tanimlayan
caliymalarla dijitallesme ve dijital dontugimin yiiksek6gretim
stireglerine etkisini inceleyen ¢alismalar da sayida yer almaktadir.
Bu calismalar, yiksekogretimin geleceginde dijital teknolojinin
oynayacag rolii anlamamiza yardimer olmaktadir.

Yiksekogretim  Dergisi  olarak, yiiksekégretimin  kargilastig:
onemli konular ele almaya, yitksekégretim alanindaki gelismeleri
takip etmeye devam edecegiz. Siz degerli okurlarmzi bu
saytyl incelemeleri ve katkilarimizi sunmaya davet ediyoruz.
Yiksekdgrenimin aydinlik ve bagarih bir gelecege dogru ilerlemesi
dilegiyle.

Saygilarimizla,
Editér Kurulu

Editorden / Editorial

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA/HER),
13(2), vi. © 2023 TUBA doi:10.2399/yod.23.000000

Dear Readers,

We are proud to present to you the latest issue of the TUBA-Higher Education
Research/Review. In this issue, we delve into a series of significant topics in
the context of higher education, addressing the key developments and challenges
Jaced in higher education both in Tiirkiye and worldwide.

Higher education plays a critical role in the development and transformation
of societies. Therefore, the sustainability, innovation, and effectiveness of
hagher education are of paramount importance. The articles in this issue
aim to contribute lo the development of practical, sustainable, innovatwe,
entrepreneurial, and strategic approaches within higher education.

Among the featured articles, you will find in-depth analyses of the
internationalization process in Tiirkive’s higher education. Internationalization
us cructal_for hugher education institutions to align with international standards
and enhance their global compelitiveness.

Furthermore, this issue includes studies that focus on the specific challenges faced
by students pursuing education in particular scientific domains. Understanding
these challenges and proposing solutions is instrumental in enhancing the quality
of higher education.

Special atlention is given lo studies that analyze the effects of extraordinary
events, such as the pandemic, on unwersity students at different time intervals.
Such research can aid higher education institutions in better preparing for
sumilar extraordinary circumstances.

Recognizing our responsibility to cover research across all levels of higher
education, this issue includes scientific investigations into the career development
expectations of associate degree students, as well as a cross-sectional examination
of learning styles and attitudes toward learning, which vary across disciplines.

Additionally, the issue encompasses research that defines emergency remote
leaching practices in higher education within the context of the management
component of open and distance learning. Studies on the impact of digitalization
and digital transformation on higher education processes are also highlighted,
shedding light on the role of digital technology in the future of higher education.

As the TUBA-Higher Education Research/Review, we remain committed
lo addressing significant issues in higher education and staying updated on
developments in the field. We invite our valued readers to explore this issue and
contribute to the ongoing advancement of higher education toward a bright and
successful_future.

Best Regards,
Editorial Board

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)
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Mapping the Internationalization of
Higher Education in Turkiye

Turkiye'de Yiiksekégretimin Uluslararasilasmasinin Genel Goriiniimii

Baris Ericok’ Gokhan Arastaman?

"Nevsehir Haci Bektas Veli University, Faculty of Education, Department of Educational Sciences, Nevsehir, Turkiye
2 Hacettepe University, Faculty of Education, Department of Educational Sciences, Ankara, Turkiye

Ozet

Bu c¢alisma ile katlimer iiniversitelerin uluslararasilasma noktasindaki
gelisimlerinin incelenmesi ve uluslararasilagma haritalarinin ortaya
ctkarilmasi amaclanmistir. Veri toplama aract olarak, Amerika
Egitim Konseyi [AEK] tarafindan gelistirilen ve yazarlar tarafindan
Tirkge uyarlamast yapilan anket kullamlmistir. Katuhmeilar, devlet
iniversitelerinin uluslararasi iligkiler ofislerinden 12 uzman ve
yoneticiden olusmaktadir. Arastirma sonuglarina goére kaulimcilar
iniversitelerinin uluslararasilasma diizeylerinin yiiksek olduguna
inanmaktadirlar ve uluslararasilasma ¢cogunlukla uluslararas: tiniversite
siralamalarinda yikselmek ve iin kazanmak icin; basarih 6gretim
dyesi, aragurmact ve Ogrenci c¢ekmek icin ve &grencileri kiiresel
ekonomiye hazirlamak i¢in gergeklestirilmektedir. Ayrica, katllimeilar
iniversitelerinin uluslararasilasma hizinin yiiksek olduguna, uluslararas
6grenci alimmin en 6nemli uluslararasilagma faaliyetlerinden biri
olduguna ve uluslararasilasmada uluslararas: iliskiler ofislerinin, rektor
yardimcilarinm ve rektorlerin yogun ¢aba sarfettigine inanmaktadirlar.
Dahasi, katilimer tniversitelerin uluslararasilagmaya yonelik kurumsal
bagliik diizeyleri yiiksektir, katilimer tniversiteler uluslararasilagma
uygulamalarini  uluslararasilasma  faaliyetlerinin  tiiriine  goére
olusturulmug alt idari birimler vasitasiyla siirdiirmektedirler ve
uluslararasilagma kavramu iniversitelerin misyon/vizyon belgelerinde
ve stratejik planlarinda yer almaktadir. Katulimer tniversitelerin
uluslararasilagma caligmalar1 i¢/dis degerlendirmeye tabi tutulmakta
ve bu cabalar ist yonetim tarafindan sahiplenmektedir. Katilimei
iniversitelerin belirli sayisal ve cografi hedefler belirleyerek uluslararasi
6grenci sayilarini arttrmay: hedefledigi, bilingli ve amaca doniik bir
uluslararasilagma siireci yirittigii ve tarihi/kiiltiirel baglara sahip
olunan iilkeleri de uluslararasilagma siirecine dahil ettigi gorilmisgtiir.
Universiteler ig birligi ve ortakliklarini hem Avrupa hem de diinyanin
geri kalanini kapsayacak sekilde genisletmektedirler.

Anahtar Kelimeler: Kapsamli
Uluslararasilagma, Uluslararasilagma
Yiiksekogretimin Uluslararasilagmast.

Uluslararasilasma  Modeli,
Politikalar1, Yiiksekogretim,

Abstract

Thisstudy aims to examine the collective progress of internationalization
and present a map of internationalization of the participant universities.
The Turkish version of the American Council on Education’s [ACE]
Mapping Survey, which was adapted by the authors, was used as data
collection tool. Participants consisted of 12 experts and managers
of the international relations offices of 12 state universities. The
results indicate that the majority of respondents believe that the
level of internationalization at Turkish universities is high and
internationalization is most often undertaken to enhance reputation
and rankings, attract successful faculty, researchers, and students,
and prepare their students for the global economy. Moreover, the
participants believe that their universities are internationalizing rapidly,
international student recruitmentis the top internationalization activity,
and the international relations office [IRO], rector, and vice-rector do
their best to internationalize. Moreover, the institutional commitment
of participant universities to internationalization was found to be high.
They carry out internationalization practices through administrative
sub-units formed according to the type of internationalization activity
and declare their internationalization activities and goals in mission-
vision documents or strategic plans. Their internationalization activities
are internally/externally evaluated and internationalization efforts are
encouraged by the senior management. Participant universities aim to
increase the number of international students by setting certain goals
and geographical targets, carry out their internationalization activities
purposefully and include countries with shared historical and cultural
heritage. Universities are expanding their cooperation and partnerships
to include both Europe and the rest of the world.

Keywords: Comprehensive Internationalization Model, Higher
Education, Internationalization, Internationalization of Higher
Education, Internationalization Policies.
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ver the past half-century, internationalization
Oin higher education has become an increasingly

strategic agenda for universities around the world,
with the impact of globalization. In the last decade of the last
century, the increasing globalization and regionalization of
economies and societies, combined with the knowledge
economy and the end of the Cold War, have created a
context that provides a more strategic approach to the
internationalization of higher education. Faced with the
situation, international organizations such as the European
Commission, OECD, UNESCO, and the World Bank,
national governments, and higher education institutions
such as the International Universities Association (IAU)
and the European University Association (EUA) placed
internationalization at the top of their reform agendas.

As a concept and strategic agenda, internationalization
is a relatively recent phenomenon in higher education,
influenced by political, economic, sociocultural, and
academic reasons (de Wit & Altbach, 2021). Higher
education institutions have started rapid change efforts
to “become international” in response to increasing
geopolitical and economic imperatives; especially research-
oriented institutions have reviewed their basic missions
in the struggle to be entrepreneurial and market-related
(Pusser & Marginson, 2013). A culture of prestige has
emerged, influencing the perception of universities
as “excellent” or “world-class” in terms of research,
teaching, and student experience (Knobelet al., 2013).
Therefore, internationalization is positioned as a positive
and important element in the development of universities

(Marmolejo, 2010).

Pursuing higher education abroad has become an
important experience for students enrolled in higher
education, and international student mobility policies
have received more attention than ever in recent years.
International student mobility is one of the important
indicators of internationalization and has increased by 5%
annually between 1998 and 2018 worldwide. There are
approximately 6 million international students worldwide,
with nearly 4 million in OECD countries. The United
States is the most preferred country for international
students in the world. Additionally, approximately 60% of
international students worldwide are from Asia (OECD,
2020, p. 226).

Today, global competition, major transformations, and
changes in international political conjuncture putincreasing
pressure on the needs, expectations, and demands of the
higher education system. Criticisms that universities, as
the main actors in the higher education system, cannot
adequately meet these expectations and cannot respond
quickly and appropriately to the expected outputs for
the needs of the knowledge economy and society, are
frequently expressed on various platforms in Tiirkiye, as in
many other countries. Therefore, the internationalization
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trends of higher education, which have been showing their
effect at the global level for a long time, have become an
important issue for Tirkiye as well. Tirkiye aims to be
at the top of the world scale with configurations such as
student exchange programs and quality assurance systems
(Erdogmus, 2019).

Background of Internationalization in Turkiye

The internationalization of higher education dates back to
the Ottoman Period. In this period, internationalization
studies were carried out for the modernization of
institutions, but today it is seen that the aim of universities
in the global higher education field is more dominant
(Gover, 2015). With the establishment of the Turkish
Republic, a different kind of globalization became possible.
As the German-Jewish and antifascist teachers were exiled
from Germany, Tiirkiye had a window of opportunity.
Consequently, a legion of anti-Nazi German, German-
Jewish, and Austrian-Jewish scholars, artists, librarians,
and teachers left Germany to accept various positions in
the education sector in Tirkiye (Seyhan, 2022). In 1982,
the Council of Higher Education (CoHE) was established,
and a structure was formed with which all universities were
affiliated. In the 49th government program (1991), it was
foreseen that Tirkiye would become a centre of attraction
in the wide area where the Turkic Republics are in the
2000’s (Neziroglu & Yilmaz, 2013). The Great Student
Project, which aims to bring thousands of students from
the Turkic Republics with state scholarships since the
1992-93 academic year (Kavak & Baskan, 2001), confirmed
this prediction. In the early 2000’s, Tiirkiye was involved
in the Bologna Process, the aim of which was to create a
flexible and easily mobile European Higher Education
Area. The internationalization efforts of Turkish
universities have taken on a more institutional structure
after the 2010’s and the concept has taken place in the 10th
Development Plan (T.R. Ministry of Development, 2013,
p- 33). The efforts to enhance the internationalization
of higher education in Tirkiye have been fostered by
various initiatives, including the identification of strategic
development areas and potential solutions, as noted by
Cetinsaya (2014). Kadioglu and Ozer (2015) recommend
the adoption of internationalization as a government
policy, the preparation of a comprehensive strategy with
the input of all stakeholders, and a high-level commitment
to this approach. Furthermore, the Presidency of Strategy
and Budget in Tiirkiye (2019) highlights the importance of
increasing institutional capacity. The Internationalization
Strategy Document in Higher Education 2018-2022 was
developed as a comprehensive strategy policy by the Council
of Higher Education (CoHE, 2017), which showcases the
practices for internationalizing higher education in Tiirkiye
and aligns strategic objectives and goals.

According to Cetinsaya (2014) and Erdogan (2014),

Tirkiye reports low levels of internationalization, and
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the country falls behind the OECD average in terms
of international students, as cited by Tekneci (2016).
However, the higher education system in Tiirkiye has taken
significant steps towards internationalization in recent
years. In fact, Ozvar (2023) claims that Turkish universities
are attracting considerable interest from all over the world,
and the number of international students is growing
rapidly, especially in a world where internationalization
and student mobility are on the rise. As a result, young
people from almost every corner of the globe have an idea
of what it is like studying at Turkish universities. This is
further evidenced by the significant increase in the number
of overseas students in Tirkiye, from 18,000 in 2000 to
over 300 thousand.

In Turkish literature, there is a limited number of
comprehensive studies addressing the internationalization
of higher education from a holistic perspective (Bulut
Sahin, 2017; Ergin, 2017; Kiregci et al., 2016; Selvitopu,
2016; Sismanoglu Kaymaz, 2018; Tagci, 2018; Vural
Yilmaz, 2014, 2016). Existing research mainly focuses on
specific topics such as the internationalization of particular
institutions (Délek & Tagel, 2018), mobility (Aba, 2013;
Onder & Balci, 2010; Simsek & Bakir, 2016), the Bologna
Process (Biiyiikgoze & Ozdemir, 2016; Yagci, 2010; Yals,
2017), quality (Gover, 2023), and international students
(Arkali Olcay & Nasir, 2016; Ozer, 2012, 2017; Ozoglu,
Giir & Cogkun, 2015). Empirical studies tend to focus on
other aspects of internationalization, and there is currently
no comprehensive mapping research using a comprehensive
internationalization model for the internationalization of
Turkish campuses.

Comprehensive Internationalization Model (ACE-
CIGE Model)

The Comprehensive Internationalization Model, also
known as the ACE-CIGE Model, is a framework that assists
universities in incorporating international, intercultural,
and global perspectives into all aspects of their institution.
The American Council on Education (ACE) established
the CIGE model to aid universities in becoming more
international in all facets. By using this model, universities
can develop comprehensive internationalization policies.
The model is composed of six interrelated parts (ACE,
2013; Helms, Brajkovic & Struthers, 2017):

e Articulated Institutional Commitment: This dimension
entails making a clear and public commitment to
internationalization at all levels of the institution,
including mission statements, strategic plans, funding
allocation, and formal assessment mechanisms.

e Administrative Leadership, Structure, and Staffing:
This dimension involves creating leadership,
organizational structure, and staffing to support
comprehensive internationalization initiatives, such as
reporting structures, staff and office configurations, etc.

Cilt/

¢ Curriculum, Co-curriculum, and Learning Outcomes:
This dimension emphasizes the inclusion of global
and intercultural perspectives into course material,
extracurricular activities, and final assessments, such
as general education and language requirements, co-
curricular activities and programs, and specified student
learning outcomes.

e Faculty Policies and Practices: This dimension refers
to creating guidelines and procedures that encourage
faculty participation in internationalization initiatives,
such as providing funding for international research
and sabbaticals and facilitating opportunities for faculty
members to advance their careers through international
experience, including hiring guidelines, tenure and
promotion policies, faculty development opportunities,
etc.

¢ Student Mobility: This dimension involves promoting
and facilitating student mobility, including study
abroad programs, international internships, and
exchange programs, such as education abroad programs
and international student recruitment and support.

e Collaboration and Partnerships: This dimension refers
to the process of forming partnerships and agreements
with external groups to promote internationalization,
including institutional partnerships, joint and dual/
double degree programs, branch campuses, and other
oftshore programs.

The ACE-CIGE Model is intended to aid higher education
institutions in creating a comprehensive plan for the
process of internationalization. Unlike approaches that
focus on just one aspect of internationalization, this model
adopts a holistic approach. By assessing their current level
of internationalization, institutions can use this model to
develop a strategic plan for expanding their global presence
and ongoing efforts.

As globalization continues to expand and prepare students
for a diverse and complex world becomes increasingly
necessary, internationalizing higher education is a critical
issue. Consequently, research on this topic is vital to
advance discussions about the benefits, challenges, and
strategies for internationalization. The Comprehensive
Internationalization Model (ACE-CIGE Model) has
emerged as a strategic tool for internationalizing higher
education institutions. This article aims to contribute to the
existing literature by offering a comprehensive overview of
the current state of internationalization in Turkish higher
education, exploring its various elements, and emphasizing
its primary dimensions. By synthesizing internationalization
in Tiirkiye across six dimensions, this research will provide
new insights and stimulate further discussion on this topic.
Furthermore, it will offer guidance to institutions seeking
to develop or enhance their internationalization strategies.
Ultimately, thisarticleseekstomakeasignificantcontribution
to the literature and map the internationalization of Turkish
higher education from a holistic perspective, based on the
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opinions of university managers and experts involved in
internationalization practices. This study aims to examine
the collective progress of internationalization and present
a map of internationalization at Turkish campuses and the
following research questions will guide this study.

What s the reported level of internationalization in Thiirkiye
in terms of,
1. overall status and trends?
2.articulated institutional commitment?
3.administrative leadership, structure, and staffing?
4. curriculum, co-curriculum, and learning outcomes?
5.faculty policies and practices?
6.student mobility?
7.collaboration and partnership?

Method

This study aims to examine the collective progress of
internationalization at Turkish campuses by using a
quantitative survey model. Survey research designs are
quantitative research procedures in which investigators
administer a survey to a population sample or the entire
population to describe the attitudes, opinions, behaviors,
or characteristics of the participants (Creswell, 2012).
In this study, a survey model was used because the
internationalization activities of universities from the past
to the present were examined in various dimensions. This
study was found ethically appropriate according to the
meeting of Hacettepe University Senate, Ethics Committee
on 06 August 2019 (Document Number: 35853172-300).

Participants

International students have been identified as significant
indicators of the internationalization of higher education
in several studies and reports (Francis, 1993; Horn et
al., 2007; Knight, 1994; Ozer, 2012; Ozoglu et al.,2012).
Therefore, participants for this study were selected based
on the Internationalization Strategy Document in Higher

Wl Figure 1. Comprehensive internationalization model of CIGE.

Education (CoHE, 2017) published by the CoHE. This
document lists the top 20 universities with the highest
number of international students. In the study, 18 state
universities from this list were included, while 2 foundation
universities were excluded due to possible differences in the
motivation for internationalization.

A sample was not taken in this study, and all of the 18 state
universities within the scope were invited to participate.
Twelve universities agreed to take part in the study, and
data were collected from the experts and managers of the
international relations offices of these universities.

Data Collection Process

In order to collect data, permission was requested from
all 18 universities. While 12 universities provided a
positive response, there was no reply from the remaining
6 universities. The 12 universities that responded were
contacted and provided the necessary information for the
study and the online data collection form. The managers
and experts of these universities were then sent the online
survey form, and data were collected over a period of two
months.

Data Collection Tool

The Centre for Internationalization and Global Interaction
of the American Education Council developed a data
collection form for the mapping of the internationalization
of United States universities, which was used in this study.
This form is still used to measure the internationalization
of universities regularly, comprehensively covers
internationalization, and has an institutional infrastructure,
which influenced our decision to use it. Additionally,
as the form will contribute to the literature on the
internationalization of higher education in Tirkiye, we
translated itinto Turkish and used itin this study. The form
consists of several sections, including the overall status and
trends of internationalization, and the demographic data
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of the participants. This section covers questions about the
reported overall level of institutional internationalization,
reported motivations for internationalization, reported
acceleration of internationalization, highest priority
internationalization activities, and the most vital catalysts
for spurring internationalization. In addition to the overall
status and trends part, the model consists of six target areas/
dimensions: (1) Articulated Institutional Commitment, (2)
Administrative Leadership, Structure, and Staffing, (3)
Curriculum, Co-curriculum, and Learning Outcomes, (4)
Faculty Policies and Practices (5) Student Mobility, (6)
Collaboration and Partnerships (ACE, 2013). B Figure 1
shows the model.

The researchers obtained permission from the developers
to manage the Turkish translation process of the survey.
Two experts in the field translated the form into Turkish,
and a pilot data collection session was carried out with
an expert who practices internationalization at a state
university, using this version. Detailed notes were taken
on the problems that emerged during this pilot data
collection session, and points that were unclear about
the form were defined. Based on these notes, several
corrections were applied to the form, including changes
to the options for the question “Who have been the most
vital catalysts for spurring internationalization” in the
Opverall Status and Trends section. Expressions like CEO/
president were changed to “rector,” and options were
included that reflected the context, such as the Higher
Education Council, the Quality Board, and the Bologna
Coordinating Commission. Feedback was received
during the pilot data collection session that led to the
addition of an option to Question 5 in the Administrative
Leadership, Structure, and Staffing dimension. The option
“Administrative personnel other than those working in the
International Relations or Programs Office are unlikely
to participate in these activities” was added since experts
indicated that due to the rigid centralized structure in
Tirkiye, it is not possible to transfer financial resources
to the administrative staff working in another department.
To address concerns that managers and experts who
carry out internationalization practices of universities
in Tirkiye may not have an idea about the questions
related to curriculum outcomes, the option “I have no
idea” was added to the questions in the Curriculum, Co-

W Figure 2. The reported level of institutional internationalization.

curriculum, and Learning Outcomes dimension. Other
changes included the addition of the “optional English
preparation” option in the 6th question of the Curriculum,
Co-curriculum, and Learning Outcomes dimension and
the removal of the option “No, but some departments or
programs have such policies” in the question “Are there
specific, campus-wide guidelines for developing/approving
new partnerships and/or assessing existing partnerships?” to
account for the centralized structure of higher education in
Tirkiye. After making the necessary changes to adapt the
form to the Turkish context, another pilot data collection
session was planned using the new version. A few suggestions
from the expert were applied after this session. The survey
form serves as an inventory rather than a scale, so the back
translation stage used in scale adaptations was not applied
to this process. The result of this study was a Turkish
version of the survey form that reflects the Comprehensive
Internationalization Model of ACE.

Analysis of Data

In this research, the dimensions of the Center for
Internationalization and Global Engagement’s (CIGE)
comprehensive internationalization model (ACE, 2013)
were used as the theme for the analysis. The frequencies
were used in the analysis of the data because closed-
ended questions were asked to the participants and the
answers were explained according to the dimensions of the
comprehensive internationalization model.

Findings and Discussion

As the survey consisted of closed-ended questions,
frequencies were utilized to analyse the data, which were
categorized based on the dimensions of the comprehensive
internationalization model.

The Trends of Internationalization in Turkiye

In the present investigation, the participants were
requested to provide some overall assessments regarding
internationalization. According to the findings, half of the
respondents rated the level of internationalization as being
high. The findings are shown in B Figure 2.

Cilt/
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W Figure 3. The reported rationale for internationalization.

One of the questions posed to the participants in this study
focused on their reported reasons for their universities’
internationalization efforts. Analysis of the participants’
responses revealed that a significant proportion, 92.9%,
identified raising international reputation and rankings as a
primary rationale for internationalization. The findings are
shown in B Figure 3.

Analysing the findings related to the reported acceleration

of internationalization, it was discovered that over half of the
participants reported an increase in the internationalization

W Figure 4. The reported acceleration of internationalization.

acceleration of their respective universities in recent years.
The findings are shown in B Figure 4.

As part of this research, the study also examined the
internationalization activities undertaken by universities.
Participants were asked to identify their universities’ top
priority internationalization activities. The results indicate
that recruiting international students is reported by all
participants as the highest priority. This is followed by faculty
mobility and increasing opportunities for Turkish students to
study abroad. The findings are shown in B Figure 5.
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W Figure 5. The highest priority internationalization activities.

The final inquiry presented to the participants in this study
pertained to the key individuals or units responsible for the
most significant contributions to the internationalization
efforts at their respective universities. The outcomes of this
research indicate that the office of international relations
and the rectors are making the most substantial efforts, with
the vice-rector following closely behind. The findings are
shown in B Figure 6.

Upon general evaluation of manager and expert views, it has
been revealed that the reported level of internationalization
in Tirkiye is high. However, it is worth comparing this
finding to the results of the original survey form used to
evaluate the internationalization levels of universities in
the USA since 2008. The original survey form reported a
moderate level of internationalization (35% in 2011, 37%
in 2016, 38% between 2016 and 2020 pre-COVID-19,
and 29% from 2020 to 2021 during COVID-19) (Soler
et al., 2022). Furthermore, while the rationale of raising
international reputation and rankings (92.2%) is dominant in
Tiirkiye, the most frequently cited reasons in the USA were
“improving student preparedness for a global era” (70%) and
“diversifying students, faculty, and staft” (64%), indicating

W Figure 6. People/units making the most effort to internationalize.

a strong commitment to diversity, equity, and inclusion
across all organizational structures. In addition, while fewer
people in the USA indicated that internationalization had
accelerated on their campuses over time, the majority
of Turkish participants reported that it had significantly
accelerated (57.1%) or somewhat accelerated (28.6%). The
priorities of internationalization activities were also similar
between the USA and Tirkiye, with recruiting international
students, increasing study abroad for local students, and
partnerships with institutions/organizations abroad being
the top three priorities. However, the main catalysts for
campus internationalization differed between the two
countries, with International Relation Offices, rectors, and
vice-rectors being the most important in Tiirkiye.

Comparing the findings of the current study with those of
the original study, some differences and similarities have
been identified. These differences can be attributed to the
centralized structure of Turkish higher education, which
may have influenced the views of respondents. Additionally,
it is evident that the timing of this study, conducted before
the COVID-19 pandemic, may have contributed to certain
discrepancies in the results.

Cilt/
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The Articulated Institutional Commitment of
Universities to Internationalization

Our study reveals that the majority (92%) of universities
in the study group incorporate internationalization or
related concepts in their mission and vision statements.
Furthermore, internationalization or related concepts are
predominantly (67%) included in the strategic plans of
universities. Additionally, our findings indicate that most
universities (67%) conduct documentation studies for
internationalization purposes, and the majority (92%) have
a dedicated team aimed at developing internationalization
studies. Moreover, more than half of the universities (73 %)
subject the impact or progress of their internationalization
practices to both internal and external evaluations.

Guimaraes, Finardi, Kadri, and Taquini (2020, p. 9)
investigated how the concept of internationalization
is reflected in university mission statements, finding
that while most universities do not include the term
“internationalization” directly, related statements are
present. However, Soler et al. (2022) found that 43% of
universities in their survey include internationalization in
their mission statements. Similarly, Ayoubi and Massoud
(2007, p. 345) found that 74% of universities in England
include statements about internationalization in their
mission statements, and Kajberg (2004) found that half
of the European libraries and information institutions in
their study group included internationalization in their
institutional mission statements. In this current study, almost
all universities included internationalization in their mission
statements, indicating a similar trend in the institutional
adoption of internationalization. Tag¢t (2018) also found
that universities in their study group have awareness of
internationalization. The emphasis on internationalization
in mission statements can be interpreted as a reflection of
this awareness, and thus the findings of both studies are
similar.

Administrative Leadership, Structure, and Staffing
of Universities for Internationalization

The study findings revealed that in the majority of
universities in the study group, there is more than one
unit leading international activities (83%). It was also
found that the majority of the universities (92%) have
a full-time manager who supervises or coordinates
internationalization activities and programs. The study
results indicate that the international relations office
coordinators are generally (50%) vice-rectors. Moreover,
the full-time administrators who are responsible for
supervising or coordinating internationalization activities
and programs at universities are mostly (83 %) accountable
to the rector of the university.

The study shows that universities in the research group
implement internationalization activities under the

leadership of more than one full-time senior executive,
who reports to the rector, the highest-level manager.
This indicates institutional acceptance of university
internationalization. Bang (2013) notes that university
top managers’ vision and support are crucial for
internationalization. Aydinli and Mathews (2020, p. 9)
examined the internationalization practices of 40 higher
education institutions and identified the top manager of
the institution and the international relations office as
the most crucial internal driving force. In the original
survey, faculty (49%), presidents (47%), and SIOs (47%)
were perceived as the most essential catalysts for campus
internationalization (Soler et al., 2022). Selvitopu (2016)
studied corporate international strategies and found that
top management adopts, supports, and participates in the
internationalization process.

Curriculum, Co-curriculum, and Learning Outcomes
of Universities for Internationalization

Upon conducting this study, it has been discovered that 67 %
of universities have established precise international learning
objectives. However, a considerable portion of managers and
specialists (33 %) involved in universities” internationalization
efforts have stated that this matter is not their unit’s
responsibility, and consequently, they lack knowledge about
it. The study reveals that the undergraduate curriculum is
being internationalized in the vast majority of universities
(83%). However, some managers and experts (17%) do not
have a detailed understanding of these initiatives as they
are not responsible for them. In some of the universities
(17%) a commission is responsible for internationalizing the
undergraduate curriculum, while in others (58%), it is carried
out by each unit or department. All universities (100%)
offer elective or compulsory foreign language courses. The
compulsory foreign language courses are implemented in the
form of two-term courses (21%), compulsory preparatory
classes (37%), and optional preparatory classes (27%). Most
faculties, departments, or programs (67 %) include compulsory
or common elective courses on international subjects, while
some managers and experts (33%) do not have information
about these courses. Finally, almost all universities (92%)
provide international partnerships, joint diploma programs,
and international cooperation options to their students.
The study found that international partnerships, joint
diploma programs, and international cooperation options are
available in various fields such as Law, Theology, History,
Anthropology, Archaeology, Linguistics, and Psychology
(17%), Science (16%), Social Sciences (14%), Business (11%),
and Health Sciences (11%). Additionally, the study revealed
several opportunities provided to international students such
as match/partner programs for integration with Turkish
students (27%), meeting places for students interested in
international issues (31%). These findings demonstrate that
Turkish universities are taking steps to create a welcoming
and inclusive environment for international students.
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The use of technological platforms by universities serves
various purposes, such as providing joint and dual degree
programs with international partners (11%), offering massive
open online courses (7%), and recruiting international
students through online information sessions and university
fairs (30%). Furthermore, these platforms support students
studying abroad, with virtual counselling sessions being
offered by 15% of universities. Additionally, 22% of
universities use these platforms to facilitate course-level
collaborations between their faculty, students, and colleagues
abroad.

De Wit and Altbach (2021, p. 44) recommend that the
internationalization of the curriculum, international and
intercultural learning outcomes, and foreign language
education are essential steps to take internationalization to
the next level. In a study of libraries and higher education
institutions in Europe, Kajberg (2004) found that most
schools included international subjects in their curriculum
and made efforts towards internationalizing them. The
study also revealed that the majority of the schools provided
their students with opportunities to study abroad. Thus, the
findings of both studies are similar in these respects.

Faculty Policies and Practices of Universities for
Internationalization

Based on our study, it was found that 75% of the managers
and experts who handle the internationalization practices
of universities do not know whether the universities
provide funding for internationalizing courses or programs.
However, the universities in the study group mostly provide
funding for various international activities, including hosting
international faculty events (64%), directing students to
study abroad (100%), and conducting research or education
abroad (100%). On the other hand, 67% of the managers and
experts are not informed about whether the universities offer
workshops for the internationalization of the curriculum or
the use of technology in internationalizing courses.

Moreover, 50% of the managers and experts do not know
whether universities provide lectures and integration
workshops to international students. While universities
mostly (67 %) offer opportunities for their faculty members to
develop their foreign language skills, only some universities
(41%) provide awards to faculty members for international
activities. In terms of monitoring international education or
research activities, it was found that statistical data is mostly
requested (53%) from international relations offices, and
some (35%) universities keep these data through a system,
database, or software.

Lack of communication and lack of awareness could be the
reason why many managers and experts responsible for
internationalization practices in universities lack information
about the availability of funding for internationalizing
courses or programs, workshops for internationalizing

Cilt/

the curriculum or the use of technology, and lectures and
integration workshops in the academic departments. As
can be seen, it is important to develop academic working
environments. Kara and Calik (2022) assert that faculty
members’ main reason for going abroad from Tirkiye is
to reach an academic environment conducive to academic
work.

Student Mobility for Internationalization

In this study, it was discovered that the majority of
universities (83%) have plans to increase the number of
international students for the entire institution or specific
academic units. Specifically, 75% of universities have
numerical targets to increase the number of international
students in both undergraduate and graduate programs,
while 17% aim to increase the number of international
students without a numerical target. Half of the universities
(50%) aim to increase the number of international students
within certain geographical targets, whereas 25% aim to
increase the number of international students without
specific geographical targets. Geographical targets for
universities include the Asian continent (16%), the Twurkic
Republics (13%), Balkans (13%), the European continent
(9%), the African continent (9% ), the Middle East countries
(9%), the Arab countries (6%), USA (3%), the Far East
countries (3%), and no target (13%).

In the pursuit of attracting a larger number of international
students, universities face various challenges. Among these
challenges, negative perceptions of Tirkiye’s geographic
location (28%), contflicts in neighbouring countries (24%),
and biases held by other countries towards Tirkiye (20%)
are some of the most significant. Universities also reported
issues related to their reputation (12%) and inadequate
infrastructure (8%).

The universities participating in the study have identified
several advantages in increasing the number of international
students. These advantages include the presence of
internationalization goals (24%), strong infrastructure
(22%), cultural and historical affinity with the countries of
origin of the students (22%), political unrest in the students’
home countries (12%), Tiirkiye’s favourable geographical
location and image (10%), and Tiirkiye’s reputation (7%).

The participant universities offer several forms of financial
support to increase the number of international students,
such as scholarships or financial aid (67%), financial
assistance for travel expenses of personnel involved in the
process (75%), and financial support for agreements aimed
at boosting international student numbers (59%).

Moreover, the majority of universities (92%) provide
Turkish language instruction to international students,
and a vast majority (83 %) offer various options for English
language learning.
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Some universities offer individualized academic support
services to international students (33%) and integration
support services to Tirkiye and/or the region where the
university is located (67%). The majority of universities
(92%) provide support services to aid the integration of
international students into the university community,
while 50% offer housing support. Additionally, 83% of
universities have an institutional counselling unit service
and language support services for international students
who are learning Turkish. However, 25% of universities
do not have an alumni unit for international students,
and more than half (58%) do not offer support services
to the family members of international students. Finally,
the majority of universities (67 %) do not provide support
services for finding a host family for international
students.

The participation of students in training and internship
activities abroad is on the rise (83% and 92%,
respectively). Furthermore, the majority of universities
(59%) have reported an increase in the number of students
participating in research activities abroad. Nevertheless,
it is noteworthy that a significant percentage of
managers and experts (33%) who are responsible for
the internationalization practices of universities lack
information about the number of students participating
in research activities abroad.

In the last two decades, the extent and diversity of
international student mobility have significantly
increased, and researchers from various fields have
placed great emphasis on this topic (Giimis, Gok &
Esen, 2019, p. 17). It is evident that student mobility,
being an important dimension of internationalization,
has received significant attention from international
organizations, national governments, and universities,
making it a crucial indicator. The above findings indicate
that Tirkiye has emerged as a destination for student
mobility, alongside countries that have traditionally
been at the forefront of this phenomenon. According to
Kondakge1, Bedenlier & Zawacki-Richter (2018, p. 517),
international student mobility is a matter that concerns
not only economically, politically, and academically
stable and developed Western countries but also
nations with different economic, political, and academic
characteristics. Furthermore, their analysis of regional
hubs of attraction revealed that Tirkiye is one such
hub for international student mobility. Other studies by
Kondaker (2011, p. 588) and Kondaker et al. (2016, p.
303) also suggest that Tiirkiye is an attractive destination
in the periphery for both international student movement
and international migration. Lastly, Porfirio (2012, p. iv)
identified student mobility as the top internationalization
strategy, with studying abroad being the most effective
means.

152

Collaboration and Partnership of Universities for
Internationalization

The findings of the study indicate that universities
are  increasingly  establishing  partnerships  for
internationalization purposes. Specifically, 56% of
universities reported an increase in the number of
partnerships, with 53.8% extending their partnerships
beyond countries within the Bologna Process to
other countries worldwide. Moreover, the majority of
universities (75%) have a formal strategy for establishing
international partnerships, while 17% are still in the
process of defining their strategy. In terms of partnership
types, universities collaborate with a range of partners,
including universities abroad (63 %), foreign governments
(16%), non-governmental organizations (16%), and
companies (5%).

Based on the research findings, it can be inferred that all
universities (100%) have designated staff responsible for
establishing international partnerships. Most universities
(30%) have partnerships in diverse regions and countries
without a particular emphasis on any specific location.
Notably, universities have established partnerships with
various countries, including China (10%), Azerbaijan
(10%), Turkic Republics (10%), Arab Countries (10%),
Russia (7%), Iran (15.4%), Germany (7%), England
(3%), Japan (3%), and African Countries (3%).

The research findings reveal that 33% of universities
provide dual degree programs in collaboration with
foreign universities, while 42% are currently engaged in
establishing partnerships for this purpose. A quarter of
the universities offer joint degree programs with foreign
institutions, and 17% are in the process of developing
such programs. However, 33% of the universities do not
offer any joint degree programs. Furthermore, it is worth
noting that only one university has a branch campus, and
the remaining universities do not have any such campus
or office.

Senay et al. (2020) noted that internationalization has
emerged as a prominent theme in higher education
research in Tirkiye. Consistent with this trend, Chang
and Lin (2018) conducted a study to analyze indicators
for implementing internationalization in universities,
as perceived by students and faculty members. The
study found that international learning activities and
partnerships were among the mostsignificantand practical
indicators. In another study, Gao (2019) aimed to identify
indicators for evaluating the internationalization levels of
universities and making comparisons. He categorized the
indicators under six themes, namely research, student,
faculty, curriculum, participation, and management. It
is noteworthy that the themes of these two studies are
similar to those explored in the current research.
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Conclusion and Recommendations

In conclusion, the findings of this study suggest that the
level of internationalization in Turkish universities is
high, as reported by the participants in response to the
first research question. The primary reasons for pursuing
internationalization include improving the university’s
reputation, attracting talented faculty and researchers,
preparing students for the global era, and increasing the
attractiveness of the university to prospective students.
Furthermore, the pace of internationalization efforts is
rapid, with a particular focus on recruiting international
students. The study also found that the International
Relations Office, rector, and vice-rector play critical roles in
driving internationalization efforts forward. Overall, these
results demonstrate the importance of internationalization
as a strategic priority for Turkish universities.

The second part of the research question (1b:
Articulated Institutional Commitment) examined the
degree of institutional commitment of universities to
internationalization. This section of the research analysed
the presence of internationalization in the universities’
mission-vision documents and strategic plans, the existence
of internationalization-oriented institutional documents,
the study team for internationalization, and the evaluation
of internationalization studies. The research revealed that
participant universities included their internationalization
practices and objectives in their institutional documents
and subjected their internationalization practices to internal
or external evaluation. Consequently, the research findings
showed that the institutional commitment of universities
towards internationalization is high.

In the third part of the research question (1¢: Administrative
Leadership, Structure, and Staffing), the study investigated
the leadership, structure, and staffing of universities
for internationalization. The research revealed that
participant universities have at least one unit responsible
for internationalization practices, and a full-time senior
manager who reports to the rector is responsible for
overseeing these activities. In addition, administrative sub-
units are formed in participant universities based on the type
of internationalization activities, and senior management
takes ownership of and closely monitors these initiatives.
Based on these findings, it can be concluded that universities
in Tirkiye have a well-defined administrative structure and
staffing for internationalization activities.

In the fourth part of the research question (1d: Curriculum,
Co-curriculum, and Learning Outcomes), the focus was
on investigating the internationalization curricula and
learning outcomes of universities. Based on the findings,
it can be concluded that the participant universities are
committed to providing their students with an international
curriculum, which includes compulsory or elective courses
and foreign language instruction. However, the study
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also revealed that the managers and experts responsible
for internationalization practices in these universities lack
certain information regarding curriculum and learning
outcomes. Overall, this research highlights the importance
of continued efforts to ensure that internationalization
efforts are aligned with curriculum and learning outcomes
for the benefit of students.

In the fifth part of the research question (le: Faculty
Policies and Practices), the faculty policies and practices
of universities towards internationalization were explored.
The findings indicate that participant universities provide
financial support to faculties for hosting international
events, student mobility, overseas activities, research, and
foreign language studies. However, it was also found that the
managers and experts responsible for internationalization
practices in participant universities may lack information
on the internationalization practices and learning outcomes
of courses and curricula. These results highlight the need
for better communication and coordination between faculty
and internationalization managers in order to ensure the
effective implementation of internationalization policies
and practices.

The sixth part of the research question (1f: International
Students) investigated the situation of international students
regarding the internationalization of universities. The
findings reveal that participant universities have set specific
numerical and geographical targets to increase the number
of international students. However, some universities aim to
increase the number of international students without such
targets. Despite the efforts to attract more international
students, participant universities face several difficulties in
achieving their goals. Consequently, the findings suggest
that increasing the number of international students is
a complex and challenging process that requires careful
planning and effective strategies.

The study identifies several challenges that participant
universities in Tiirkiye encounter in attracting international
students, including negative perceptions of the region,
conflicts in neighboring countries, and biases against
Tiirkiye held by other countries. These difficulties have
impacted Tirkiye’s image in the international arena and
hindered the efforts of universities to attract international
students. However, the research also highlights various
advantages that universities possess in increasing the number
of international students. Despite the challenges, the
commitment of institutions towards internationalization,
the inclusion of internationalization practices in institutional
documents, and the availability of resources for international
events, student mobility, overseas activities, research, and
foreign language studies are promising factors for future
growth in this area.

In conclusion, the participant universities have several
advantages in their efforts to increase the number of
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international students. Firstly, they have established
clear internationalization goals and possess robust
internationalization infrastructures. Additionally, the
historical and cultural ties between Tirkiye and the
home countries of international students provide a
conducive environment for their recruitment. This
indicates that the universities are purposefully pursuing
their internationalization objectives. Furthermore, the
universities have incorporated countries with historical
and cultural ties into their internationalization plans. The
findingsoftheresearchindicate thatparticipantuniversities
prioritize the academic and social growth of international
students. These universities offer various programs to
support the development of language skills in Turkish and
English, counselling services, and scholarships. However,
the research also revealed that participant universities
lack specific studies on the post-graduation status,
family needs, and housing requirements of international
students. Nonetheless, the results suggest that the level
of internationalization among the students of participant
universities hasincreased, as seen in the rise of international
student involvement in studying abroad, internships, and
research activities. After investigating the cooperation
and partnerships of universities for internationalization
within the seventh part of the research question (1g:
Collaboration and partnerships), it can be concluded
that the internationalization situation of participant
universities in this aspect is constantly expanding to cover
the entire world. The research revealed that participant
universities are carrying out internationalization practices
in cooperation and partnerships in line with a certain
strategy and management approach. Furthermore, the
partnerships of the universities vary and include various
regions without a specific focus. However, it was found
that participant universities have limited availability of
branch campuses abroad.

Recommendations

Based on the findings of this research, several
recommendations can be made to improve the
internationalization efforts of universities. Firstly, it is
recommended that internationalization studies should
be spread throughout the university to ensure a more
comprehensive approach. Second, the job descriptions of the
units responsible for internationalization should be clarified,
and the role of faculty members in internationalization
should be strengthened and encouraged. Third, universities
should periodically review their internationalization targets
and evaluate the realization of these targets. Fourth, a
system, database, or software should be developed to
monitor international education or research activities more
effectively. Fifth, universities should consider establishing
alumni units to create a strong network of international
students and provide career and networking opportunities.
Additionally, the availability of support services for
international students, especially for those coming with

their families, should be increased, and studies should be
carried out for the needs of international students and
their families. Moreover, international collaborations and
partnerships of universities should be diversified. Programs
to help international students integrate into the university
community and the local culture, such as language
courses and cultural events, should be developed. It is also
recommended that the administrators, experts, and faculty
members who handle the curriculum and learning outcomes
should continue their studies on the internationalization of
universities in a more coordinated and interactive manner.
Universities should work to improve communication
between the international relations office staff and academic
departments. Lastly, researchers should conduct studies
to evaluate the effectiveness of support services and to
identify areas where improvements can be made. These
recommendations can help universities to enhance their
internationalization efforts and provide a better educational
experience for international students.

The universities for which data were collected within
this research are limited to 12 state universities, which
are among the top 20 universities with the highest
number of international students in the report named
Internationalization ~Strategy Document in Higher
Education (2018-2022) (CoHE, 2017).
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Ozet

Bilimsel bilginin tiretilmesi, bilim insanlarinin yetigtirilmesi ve iist diizey
sektor yoneticilerinin is yasamina kazandirilmasini saglayan lisanstistii
egitim, tilkelerin kalkinmasinda belirleyici bir role sahiptir. Lisansiistii
egitimin yapitaslarindan biri olan 6grenciler, 6grenim gérdiikleri siiregte
bir¢ok sorun ile kargilagabilmektedir. Bu ¢aligmanin amaci, Uluslararas
Ticaret ve Lojistik ana bilim dalinda yiiksek lisans ve doktora egitimi
alan 6grencilerin lisansiistii egitim siireclerinde karsilagtiklar: sorunlari
tespit etmek ve bu sorunlari bertaraf etmeye yonelik ¢6ziim onerileri
gelistirmektir. Aragturmanin ¢aligma grubunu maksimum ¢esitlilik
orneklemi dogrultusunda belirlenen, farkli tiniversitelerde lisanstistii
6grenim goren 25 UTL ana bilim dali 6grencisi olugturmaktadur.
Caligmada 6grencilerin algilarini kesfetmeye yonelik derinlemesine
gortisme yontemi kullanilmigtir. Toplanan veriler MAXQDA 2022
programinda ¢oziimlenerek, betimsel ve igerik analizi yapilmustir.
Aragtirma sonuglarina gore, katilimeilarin lisansiistii egitim siirecinde
bireysel, alana ve akademik personele yonelik, tiniversite ve mevzuat
kaynakl olmak iizere cesitli sorunlar ile karsilastiklar1 tespit edilmistir.
Ogrencilerin gogunlugu zaman yonetimi, verilere erigim, online egitime
gecis agisindan sikintilarla kargilagmistir. Buna gore, agirlikli olarak
katulimeilar UTL alaninda uygulamaya yo6nelik derslerin eklenmesini,
iniversite ve sektor arasinda is birligi olusturulmasmi, lojistik ve
aragtirma yontemlerine iligkin ders igeriklerinin zenginlestirilmesini
istemektedir. Bu aragurmanin UTL lisansiistii egitiminde gelistirilmesi
gereken yonleri agiklamast bakimindan hem alanyazina hem UTL ana
bilim dalinda verilen egitime katk: sunacag: diistintilmektedir.

Anahtar sézciikler: icerik Analizi, Lisansiistii Egitim, Uluslararasi
Ticaret ve Lojistik Ana Bilim Dali, UTL Lisansiisti Egitimindeki
Sorunlar.

edarik Zinciri Yonetiminin (TZY) bir parcasi olan
lojistik ~ sektoriinde gerceklestirilen  faaliyetler,
isletmelere mal ve bilgi akisi saglayarak deger yaratan
bir siirectir ve bu siirecin diger organizasyonlar tarafindan
taklit edilmesi oldukea giigtiir (Erturgut, 2016). Diinyada

Abstract

Graduate education, which enables the production of scientific
knowledge, the training of scientists and the introduction of
senior sector managers into business life, has a decisive role in the
development of countries. Students, who are one of the building
blocks of graduate education, may encounter many problems during
their education. The aim of this study is to identify the problems
faced by the students who receive master’s and doctorate education
in the department of International Trade and Logistics during their
graduate education processes and to develop solutions to eliminate
these problems. The study group of the research consists of 25 ITL
postgraduate students studying at various universities, determined
through maximum variation sampling. The in-depth interview method
was used to explore students’ perceptions. The collected data were
analyzed in the MAXQDA 2022 program, and descriptive and content
nalysis were performed. According to the results, the participants in the
postgraduate education process experienced individual, field-related,
university-based, academic staff and legislation-related difficulties. The
majority of the students faced difficulties in terms of time management,
access to data and transition to online education. Accordingly, the
participants mostly want their departments to add practical courses in
the field of ITL, to establish cooperation between the university and
the industry, and to enrich the course content related to logistics and
research methods. This study is expected to contribute to both the
literature and the education given in the ITL departments by revealing
the problems that need to be adressed in ITL graduate education.

Keywords: Department of International Trade and Logistics,
Postgraduate Education, Problems in UTL Postgraduate Education,
Content Analysis.

uluslararasi ticaretin gelismesine katkida bulunan ve stratejik
bir gii¢ olan lojistik sistemlerin varligr ve verimliligi ile
ticarete konu olan mal veya hizmetin talep edilen yere hizli
ve giivenilir bir sekilde tasinmasi, depolanmasi, elleglenmesi
gibi faaliyetler yerine getirilmektedir.
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Ozellikle bilgi iletisim teknolojilerinin ilerleyisi ve
kiiresellesme stirecinin etkisiyle birlikte lkelerin birbiri
ile giderek daha yakin hale gelmesi, mal ve hizmetlerin
diinyanin bir yerinden bagka bir yerine etkin bir bi¢imde
ulagtirilmast da, lojistik sektoriinii daha 6nemli ve kilit bir
hale getirmektedir (Irmak & Pelit, 2020).

Ekonomik gostergelerin iyilesmesine etki eden lojistik
sektorii bir¢ok alanda iilkelere katma deger yaratmaktadur.
Nitekim Tirkiye’de de sektoriin hem biiyime potansiyeli,
hem de nitelikli personel ihtiyac1 giderek artmaktadir (Erkan,
2014). Bu dogrultuda agirlikl olarak is giiciine dayanan s6z
konusu alanda bu ihtiyaci kargilamaya yonelik lojistik egitimi
6n plana ¢ikmaktadir. Lojistik egitimi akademik bir 6gretim
icin 6nemli zorluklar ve eksiklikler ile karst kargiyadir. Bu
zorluklar1 temelde pratiklik ve giinceli yakalama, mesleki
beceri gelistirme konularindaki eksiklikler ve tez projeleri
ile ilgili zayif aragurma yetenekleri seklinde ifade etmek
mimkiindir (Van Hoek, 2001).

Lojistik egitiminde yiiksek nitelikli insan giiciiniin
yetistirilmesinin ~ 6nemli  basamaklarindan  birini  de
lisanstistii egitim olusturmaktadir. Yiiksek nitelikli insan
glicliniin yetigtirilmesinin asamalarindan biri olan lisansiistii
egitim, dort yillik lisans 6greniminin ardindan yiiksek lisans
ve doktora dereceleri ile belirli bir alanda uzmanlagmaya ve
daha derinlemesine bilgiler edinmeye yarayan bir egitim
siirecidir (Saglam, 2007, akt. Ipek Akbulut vd., 2013).
Ulkelerin kalkinmasinda 6nemli bir gésterge olan lisansiistii
egitimin modern iniversitelerin gelisiminde de belirleyici
bir rolii bulunmaktadir (Arisoy, 2021).

Tiirkiye’deki lisansiistii egitim ve ogretim yonetmeligine
gore; lisansiistii egitim yiiksek lisans, doktora, tipta uzmanlik
ve sanatta yeterlilik programlarini igermektedir (MBS,
2023). Tirkiye’deki devlet iniversitesi ve vakif tiniversitesi/
vakif MYO sayilarinin YOK verileri dogrultusunda yillara
gore artig seyri incelendiginde 1933 yilinda bir olan
tiniversite sayisinin 2023 yilinda 208’e ulagtigi, Nisan 2023
itibariyle aktif olan yiiksek lisans, doktora ve sanatta yeterlilik
programlarinin ise 27609 tane oldugu goriilmiistiir (YOK,
2023). Bu arugla paralel olarak cesitli ana bilim dallarinda
lisansiistii 6grenim goéren 6grencilerin sayisi ve beklentileri
de artmug, boylelikle bu siiregte birtakim sorunlar ile
kargilagmak daha olas1 hale gelmigtir. Bu konu ile ilgili olarak
Karaman ve Bakirer (2010) Tirkiye’de lisanstistii egitim ile
ilgili sorunlar yagandigini belirtip bu sorunlarin 6gretim
yelerinin nicel ve nitel olarak yetersiz olmasi, 6grencilere
yeterli zaman ayrilmamasi, enstitiiler arasinda yapisal ve
isleyis ile ilgili farkliliklarin bulunmasi, lisansiistii egitimde
yapilan tezlerin birbirini tekrar etmesi ve bilime yenilik
getirmemesi, lisansiistii egitimle ilgili yasal diizenlemelerin
yetersizliginden kaynaklandifini  vurgulamiglardir.  Bu
calismadan 13 yil sonra benzer bir konuda ¢aligma yapan
Can (2023) da lisansiistii egitimde yasanan sorunlarin en
baginda lisansiistiiniin amacinin  degismesinin geldigini,
“bilim i¢in bilim” anlayigindan “is icin bilim” anlayigina

158

gecildigini, 6grencilerin danigmanlardan istedikleri destegi
alamadiklarii, 6grencilerin zaman yo6netimi, 6znel iyi
olamama, 6zel hayat ile egitim arasinda denge kuramama
gibi bireysel problemler yasadiklarini dile getirmistir.
Bu sorunlarin tespit edilerek iyilestirilmesi egitim
etkinliklerinin niteligini ve 6grencilerin egitimden aldiklar:
verimin artmasini saglayacakur. Alanyazinda her ne kadar
miizik 6gretmenlerinin (Giirgan Oztiirk & Ding, 2016),
siif 6gretmenlerinin (Ulusoy & Giiglii, 2020) ve egitim
fakiltelerinin farkli ana bilim dallarinda 6grenim goren
ogrencilerin (Aktan, 2020; Sayan & Aksu, 2005; Topal vd.,
2017) lisanstistii egitim siireclerinde karsilagtiklar: sorunlara
dair birtakim caligmalar yapilmis olsa da, Uluslararasi
Ticaret ve Lojistik ana bilim dalinda lisansiistii egitim géren
ogrencilerin yagadigr sorunlara dair yapilan bir caligmaya
rastlandmamugtir.  Dolayisiyla  bu  ¢aligmanin  amaci,
Uluslararast Ticaret ve Lojistik lisansiistii 6grencilerinin
egitim siireclerini, akademik danigmanlarinin yetkinliklerini
ve yagadiklar1 sorunlar1 tespit etmek ve lojistik egitiminin
iyilestirilmesine yonelik ¢6ziim 6nerileri gelistirmektir.

Uluslararasi Ticaret ve Lojistik Egitimi

Lojistik katma deger yaratan hizmet sektori olmast
yoniiyle, yogun bir is giiciine sahiptir ve giiniimiizde
istihdama katkida bulunan onemli alanlardan biridir
(OECD, 2002). Nitekim son yillarda uluslararas: ticaret
ve lojistikteki gelismeler ile birlikte, nitelikli is glictine
daha fazla ihtiya¢ duyularak artan rekabet dogrultusunda,
sektoriin  gelisebilmesi adina lojistik egitimi 6n plana
gikmigtir (Ozkan, 2018). Bu dogrultuda, 21. yiizyilda
sektorde alaninda uzman lojistik¢ilerin yetistirilmesi ve
isletmelerin lojistik faaliyetlerini etkili ve verimli bir
bi¢imde gergeklestirebilmesi i¢in, lojistik organizasyonun
timiini etkileyecek egitimli personellerin sistemde yer
almas1 giderek 6nemli bir hale gelmektedir (Daud, 2012).
Universitelerde lojistik ve tiirevi boliimlerde (Uluslararas
Ticaret ve Lojistik, Lojistik ve Tedarik Zinciri Yonetimi,
Lojistik Yonetimi, vb.) egitim alan ogrencilerin hem
egitim, hem de sektorle ilgili beklentilerinin bilinmesi,
lojistik egitiminin iceriginin belirlenmesi a¢isindan biiyiik
onem tagimaktadir.

Lojistik egitiminde, isletme ve miihendislik seklinde benzer
ders gruplarinin cegitli dagilimlari ile bir araya getirildigi
iki farkli ekol mevcuttur. Mithendislik, Lojistik ve TZY
derslerinin ¢ogunlukta oldugu yaklagim, miihendislik
modelidir ve yonetsel manada yarar saglayacak igletme
dersleri ile birlikte desteklenmektedir. Miihendislik
derslerinin destek amaciyla kullanildig1 Isletme, Lojistik ve
TZY derslerinin ¢ogunlukta oldugu yaklagim ise isletme
modelidir (Hayward & Omurtag, 2003 ake. Kiiciiksolak,
2006). Keskin ve Cavusoglu (2012)’na gore, lojistik ile
ilgili ders programlari hazirlanirken diinyada uygulanan
bu yaklagimlar g6z 6niinde bulundurularak %75 isletme
tabanli, %25 ise miihendislik tabanli ders icerikleri
olusturulmalidir.  Bunun yaninda lojisti§in disiplinler
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arast yani ¢ok disiplinli bir alan olmasi yoniiyle, lojistigi
olusturan konularda farkli alanlardan dersler de verilmesi
gerektigi belirtilmektedir. Ne var ki lojistik bolimi
olugturulurken okullarin bir¢ogunun kargilagtigi en 6nemli
problem lojistigin bu disiplinler arasi yapiya sahip olusudur
(Keskin & Cavugoglu, 2012).

Diinyada lojistik egitimi konusundaki ilk gelismeler
ABD’de 1975 yilinda yaganmistir (Sahin, 2018). U.S. News
& World Report’a gore, 2022 yilinda Lojistik ve Tedarik
Zinciri Yonetimi lisans programinda diinyada en iyi egitim
veren ilk beg tiniversite kronolojik sira ile “Michigan State
Univeristy”, “Arizona State University”, “University of
Tennessee”, “The Pennsylvania State University” ve
“Massachusetss Institute of Technology” seklindedir.
Sozii edilen ilk bes tiniversitenin tamami Amerika’da
bulunmaktadir (U.S. News, 2022). Ayrica diinyada sadece
lojistik tizerine kurulmus olan tiniversiteler de mevcuttur.
Kuhne Logistics University (Almanya) ve Army Logistics
University (ABD) bunlardan ikisidir (KLU, 2022; ALU,
2022).

Lojistikve TZY egitimlerinin ulusal ve uluslararasi seviyede
cogunlukla igletme ve ekonomi egitimi veren fakiilteler
alunda toplandigi gézlemlenmektedir. Bunun yaninda
Tirkiye’de lojistik lisans programlarinin  uluslararas:
ticaret alani ile birlikte ayni isimle veya miistakil bir sekilde
Iktisadi Idari Bilimler Fakiiltesi, Uygulamali Bilimler
Yiiksekokulu /Fakiiltesi veya Ulastirma ve Lojistik
Fakiiltesinde kuruldugu gorilmektedir (Erturgut, 2016).
Lojistik 6n lisans programinin ise agirlikli olarak meslek
yiiksekokullarmin yonetim ve organizasyon gatist altinda
bulundugu anlagilmaktadir (Sahin, 2018). Tirkiye’de
Uluslararas1  Ticaret ve Lojistik Programi bulunan
tniversitelerin sayist incelendiginde, agikgretim (dort
yillik), yiksekokul ve lisans seviyesinde uluslararas: ticaret
ve lojistik egitimi veren toplamda 42 iniversite mevcuttur
(YOK, 2022). Bu saytya OSYM kilavuzu incelenirken
ayni Universitede yer almalar1 sebebiyle, ikinci 6gretim
programlari dahil edilmemistir.

LisansUstd Egitim

Lisansistii egitim, bilimsel aragtirmalari ile bilginin
ilerlemesine  katkida bulunarak, toplumun degisen
ihtiyaglarina cevap verebilecek bilim insanlar1 ve 6gretim
elemanlarinin yetistirilmesini ilke edinen egitim faaliyeti
seklinde tarif edilebilir (Varig, 1972, akt. Aydemir ve
Cam, 2015). Yiiksek lisans, doktora, upta uzmanlk ve
sanatta yeterlilik programlarini iceren lisansiistii egitimde;
akademisyenlerin yetigtirilmesine ek olarak, alanindaki
gelismelere ve aragurmalara hakim olan, bilimsel
bakis agisina sahip, farkli disiplinleri de ele alabilecek
sekilde caligmalar yiiriitebilen kigilerin yetigtirilmesine
odaklanilmaktadir (TCMBS, 2022; Sasmaz Oren &
Karapinar, 2016).

Cilt/

Lisansiistii  egitimde o6grencilerin yiiksek lisans veya
doktora egitimi almalarindaki beklenti ve tercih sebepleri,
izerinde durulmasi gereken 6nemli konulardan biridir.
Nitekim 6grenciler lisanstan sonra almis olduklar: egitim
ile yetinmeyerek, 6grenme ihtiyacindan dolay: lisansiisti
egitime baglayabilmektedir (Cift¢i & Bulut, 2018). Bunun
diginda  aragurmalar  Ggrencilerin  lisansiistii  egitime
baglama sebepleri iizerinde akademik kariyer (Aktan,
2020; Kahraman & Tok, 2016; Turan, 2019), uzmanlagsma
(Alabas vd., 2012; Kurtoglu Erden & Seferoglu, 2021),
alanindaki gelismeleri takip etme istegi (Topal vd., 2017)
gibi faktorlerin de etkili oldugunu gostermektedir. Yapilan
caligmalardan hareketle, 6grencilerin lisansiistii egitime dair
beklentileri arasinda alaninda derinlemesine bilgi sahibi
olma (Alabag vd., 2012; Kahraman & Tok, 2016; Kurtoglu
Erden & Seferoglu, 2021), bilimsel aragtirma yontemlerine
hakim olma (Gomleksiz & Yildirim, 2013), arastirma
becerisi kazanma (Turan, 2019) gibi distincelerin de yer
aldig1 anlagilmaktadir.

Ogrenciler, lisansiistii ~ egitim  siirecinde  egitimin
kalitesini ve verimliligini disiiren birtakim sorunlar ile de
kargilagabilmektedir. Her ne kadar sebepler birbirinden
farkl olsa da, Giiven ve Tung (2007)’a gore, bu sorunlarin
kaynagimi literatiirden hareketle dort temel boyuta
indirgeyecek bir bigimde bireysel olanaklar, fakilte
olanaklar;, damigmanlik  hizmetleri, akademik yeterlik
seklinde gruplandirmak miimkiindiir. Bahsi gegen bu
olanaklarin eksikligi 6grenciler agisindan cesitli stkintilara
neden olmaktadir.

Uluslararasi Ticaret ve Lojistik Alaninda LisansUst
Egitim

Gelecegin en onemli sektorlerinden biri olarak goriilen
lojistik alanindaki lisansiisti programlarin temel amaci,
bilim insanlarimin  yetistirilerek bu alanda bilimsel
caligmalarin artirilmasina olanak saglanmasidir. Bu yoniiyle
Tiirkiye’de sayilar1 gittikge artan lisanststi programlar
ile lojistik alaninin yapisal niteliklerine vakif, problem
¢c6zme yetenekleri gelismis, analitik diigiinme becerilerine
sahip akademisyen ve yonetici adaylarinin yetigtirilmesi
hedeflenmektedir. Bunun yaninda, lojistik alanindaki
cesitli lisansiistii egitim programlar ile profesyonel lojistik
yoneticilerinin de sektore kazandirilmasi, arzulanmaktadir
(Erturgut, 2016).

Bedlek (2022) ¢aligmasinda, Tiirkiye’de Uluslararas: Ticaret
ve Lojistik ” ve “Uluslararasi Ticaret ve Lojistik Yonetimi”
alaninda lisanstistii egitim veren tiniversiteleri incelemis, 9
devlet ve 8 vakif olmak iizere toplamda 17 tiniversitede bu
alanda tezsiz yiiksek lisans programinin, 14 tanesi devlet,
10 tanesi vakif olmak iizere toplamda 24 iniversitede de
tezli yiiksek lisans programinin bulundugunu belirtmigtir.
Son olarak doktora eitimi veren iniversitelerin sayisinin
toplamda sekiz oldugunu, bunlarin beg tanesinin devlette, ii¢
tanesinin ise vakif iiniversitesinde yer aldigini vurgulamistir.
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Lisanststt Egitim Duzeyinde Karsilasilan Sorunlara
lliskin Yapilmis Calismalar

Lisansiistii egitim diizeyinde kargilagilan sorunlara iligkin
yapilan caligmalar B Tablo I’de gosterilmistir. Buna
gore, Ozellikle ulusal alanyazinda agirlikli olarak gériigme
yonteminin  benimsendigi goriilmektedir. Uluslararas:
alanyazinda ise bu sgekilde bir agirhktan bahsetmek
soz konusu degildir. Her iki alanyazinda da, lisansiistii
ogrenimde kargilagilan sorunlara iligkin “finansal sikintilar”
hususunda benzer sonuglarin elde edildigi anlagilmaktadir.
Ulusal alanyazin 6zelinde ise; “akademik danigmanlik”,
“izin almada problem”, “zaman yetersizligi”, “ulasgimda
gliclik”, “aragtirma yontemlerinde eksiklik” gibi faktorlerin
agirlikta oldugu dikkat cekmektedir.

Yontem
Arastirmanin Amaci ve Onemi

Ulkelerin ekonomik olarak biiytimesinde ve kalkinmasinda
belirleyici bir rolii olan egitimin; her kademesinin ayr1 bir
onemi olmasina ragmen, vyiksekogretim kurumlarinin
yeri oldukca fazladir. Egitim etkinliklerinin niteliginin
artmast ekonomik gelismenin yaninda toplumsal, sosyal,
kiiltiirel unsurlara da katkida bulunmaktadir (Cakmak,
2008). Bu gelismelere ek olarak; ozellikle aragtirmalarin
gerceklestirilmesi, bilginin iretilmesi ve yiiksek nitelikli
insan giciiniin  olusturulmasinin  bir lokomotifi olan
lisansiistii egitimde kargilagilan sorunlarmn tespit edilerek
iyilestirilmesi, gelecegin akademisyen ve iist diizey sektor
yoneticilerinin dogru bir sekilde yetistirilmesi bakimindan
bityiik 6nem arz etmektedir.

B Tablo 1. Lisansusti Egitim Duzeyinde Karsilasilan Sorunlar ile ilgili Yapilmis Calismalar

Arastirmanin Orneklemi /Calis-

Yazar/lar (Yil) ma Grubu

isvec'teki Umea Universitesi'nde  Nitel + Nicel
278 ogrenci ile anket ve alti

ogrenci ile gorisme

Appel ve

Dahlgren (2003) ve Gorlisme

Balikesir ve Dokuz Eylul
Universitelerinde lisansustu
6grenim goren toplam 40 6grenci

Sayan ve Aksu

(2005) Gorisme

Farkli Gniversitelerin lisansstu
egitim programlarindan mezun
olmus (ytiksek lisans mezunu) 30
ogretmen

Alabas vd. (2012) Goriisme

Pyhélto, Toom, Sanat, Tip ve Davranis Bilimleri Nicel Arastirma/
Stubb ve Lonka Fakultelerinden toplam 669 Anket
(2012) doktora 6grencisi

Firat Universitesi Egitim Bilimleri
Enstitistinde kaydi bulunan 30
yUksek lisans ve doktora 6grencisi

Gomleksiz ve

Yildirnm (2013) Gorisme

Lisansistt 6grenim goren 13
o6gretmen

Aydin ve Hayal

(2014) Gorusme

Arastirmanin
Yontemi

Arastirma/ Anket

Nitel Arastirma/

Nitel Arastirma/

Nitel Arastirma/

Nitel Arastirma/

Bulgular

Bu calisma, doktoranin 6zel bir alanda derinlemesine calisma
imkani sundugunu ancak finansal givensizlik, akademik
kariyer ve aile arasinda denge sorunu gibi cesitli zorluklara
neden oldugunu ortaya koymustur.

Bu calismada Universitede arastirma gorevlisi olmamasina
ragmen, lisansstl 6grenim goren bireylerin yasadiklari
sorunlar incelenmistir. Karsilasilan sorunlar; calisilan
kurum, meslektaslarla iliskiler, danismanlik, bilimsel
etkinliklere katilim ve ekonomik sorunlar basliklari altinda
degerlendirilmistir.

Bu calismada egitim bilimleri alaninda 6grenimlerini
tamamlayan 6gretmenlerin, karsilastiklari sorunlar ve
lisansUstu egitim alma isteklerinin nedenleri arastiriimistir.
Yasanilan sorunlarda; danismanlik ile ilgili problemlerin
oldugu, lisansustu egitime baslama nedenlerinde de ileri
duizey bilgi edinme isteginin temel faktor oldugu tespit
edilmistir.

Bu calismada doktora adaylarinin doktora calismalari
sirasinda karsilastiklari sorunlar ve 6grencilerin ders calismaya
katilimlari incelenmistir. Sonuclar sorunlarin genel calisma
sUrecleri, alana 6zgl uzmanlik, denetim, bilimsel topluluk ve
kaynaklarla ilgili oldugunu géstermistir.

Bu calismada lisansiisti 6grencilerin egitime baslama
nedenleri, beklentileri, yasadiklari sorunlar ve ¢6ziim
énerilerine yer verilmistir. Ogrenciler karsilastiklari sorunlarin
mali sikintilar, danisman destegi yetersizligi ve uygulama
eksikligi vb. 6geler oldugunu belirtmistir.

Bu calismada lisansiisti 6grenim goren dégretmenlerin gorev
yaptiklar kurum, sosyal hayata katilim ve lisanstistl program
ile ilgili gorusleri arastinlmustir. Is yerinden izin alma, aileye
yeterli zaman ayiramama ve bilimsel arastirma yéntemlerinin
yetersiz kalmasi gibi sorunlar ile karsilasildigi belirtilmistir.
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B Tablo 1 Devami. LisansUstl Egitim Diizeyinde Karsilasilan Sorunlar ile ilgili Yapilmis Calismalar

Giirgan Ozturk
ve Dinc (2016)

Karadag,

Danisman, Dulay,

Bayir ve Tekel
(2018)

Aktan (2020)

Ulusoy ve Giclii
(2020)

Demirdelen
Alrawadieh ve
Yazit (2021)

Yazit ve
Demirdelen
Alrawadieh
(2021)

Zulfgar, Hussain,

UzmaShahzadi
ve Khalidallyas
(2021)

Farkli Gniversitelerin lisanststu
egitim programlarinda egitim alan
34 mizik 6gretmeni

Egitim bilimleri ve 6gretmen
yetistirme dalinda doktora tez
strecindeki 11 arastirma gorevlisi

Yuksek lisans égrencisi 11,
doktora 6grencisi yedi, ylksek
lisans mezunu dokuz ve doktora
mezunu bes olmak tzere toplam
32 6gretmen

Gazi ve Kastamonu Universitesinde
lisanststt 6grenim goren 13 sinif
o6gretmeni

Turizm alaninda doktora égrenimi
veren 20 6gretim Uyesi ve turizm
alaninda egitim alan 20 doktora
ogrencisi

Tarkiye'de turizm isletmeciligi
alaninda doktora dizeyinde egitim
alan 18 katiimci

Pakistan, Multan, Bahauddin
Zakariya Universitelerinde

felsefe yuksek lisans ve doktora
programlarinda 6grenim géren 50
ogrenci

Alaska Fairbanks Universitesi'nde

Nitel Arastirma/
Gorusme

Nitel Arastirma/
Gorisme

Nitel Arastirma/
Gorusme

Nitel Arastirma/
Gorisme

Nitel Arastirma/
Gorusme

Nitel Arastirma/
Gorlsme

Nitel Arastirma/
Gorusme

Nitel Arastirma/

Bu calismada lisansusti egitim alirken ayni zamanda
o6gretmenlik yapan muzik 6gretmenlerinin bu strecte
karsilastiklari sorunlar tespit edilmistir. Calisilan kurumdan
izin almanin zorlugu, ders ytka, maddi ve ulasim sikintilari
gibi cesitli sorunlar ile karsilasildigi sonucuna variimistir.

Bu calismada arastirma gorevlisi olan doktora égrencilerinin
tez strecinde edindigi deneyimler tzerinde durulmustur.
Danisman, calisma kosullari, tez konusunun belirlenmesi,
uygulama vb. faktorlerin doktora strecinde karsilasilan
onemli zorluklardan biri oldugu vurgulanmistir.

Bu calismada 6gretmenlerin lisanststl egitim strecinde
karsilastiklari sorunlar belirlenerek, céziim énerileri
gelistirilmistir. Yasanilan sorunlarin derslerin farkli gtinlerde
yapilmasi, zaman yetersizligi, ulasim ve izin alma sikintisi,
bilimsel kongrelere katilim zorlugu gibi problemler oldugu
ifade edilmistir.

Bu calismada sinif 6gretmenlerinin lisanststt egitim
strecinde calistiklari okulda karsilastiklari sorunlar
irdelenmistir. Bu sikintilar izin problemleri, ders yikintn
doldurulmasi ve performans disuklugu kaygisi seklinde
ortaya konmustur.

Bu calismada turizm alaninda egitim alan doktora
ogrencileri ve egitim veren 6gretim Uyeleri arasindaki
goruslere yer verilmistir. Doktora 6grencilerinin 6gretim
tyeleri ile genellikle olumlu yonde iliski yurattukleri gorulse
de, egitim kalitesinden tam manada tatmin olamadiklari
tespit edilmistir. Ogretim Uyeleri ise, 6grencilerden agirlikl
olarak memnun oldugunu belirtse de, 6grencilerin en

fazla akademik yazim ve arastirma yontemleri konularinda
eksikliklerinin oldugunu vurgulamistir.

Bu calismada, turizm isletmeciligi alaninda doktora
yapan 6grencilerin algilari ve karsilastiklari sorunlar
ortaya konularak, 6grencilerin en cok mifredat kaynakli
sorunlardan akademik yazim ve arastirma yéntemleri
konularinda yetersizlikler yasadigi belirtiimistir. Bunun
yaninda, 6grenci kaynakli ekonomik kisitlar ve akademi
kaynakli asirt 6dev yiki ve yayin baskisi gibi durumlar
ogrencilerin sorun yasamalarinda etkili olmustur.

Bu calismada arastirmacilarin yiksekdgretimde arastirma
calismalari sirasinda karsilastiklari akademik ve sosyal
zorluklar arastiriimistir. Ogrenme kaynaklarina erisim, zayif
akademik yazi ve veri toplama, digerlerine gdre en baskin
zorluklar oldugu tespit edilmistir.

Bu calismada doktora 6grencilerinin sahip oldugu giclu
yonler ve karsilastigi zorluklar tzerinde durulmustur.
Doktora egitimini tamamlamanin éntindeki baslica

Bl () egitim goren doktora 6grencileri O(?a.l'< Grup engellerin irkcilik, ayrimcilik ve finansman sikintilari oldugu
Gorusmesi - I " .
belirtilerek, doktora 6grencileri icin etkili rehberlik ve
toplum desteginin énemine dikkat cekilmistir.
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Bu anlamda cesitli ana bilim dallarinda yiiksek lisans ve
doktora yapan 6grencilerin lisansiistii egitim siireglerini ve bu
siirecte kargilagtklar1 sorunlari tespit etmek lisansistii egitimin
gelistirilmesinin 6nemli bir basamagini olugturmaktadir.

Bu aragirmanin temel amaci, Uluslararasi Ticaret ve Lojistik
ana bilim dalinda egitim gren 6grencilerin lisansistii egitim
diizeyinde yasadigi sorunlari incelemektir. Alanyazinda
konuya dair bir c¢aligmaya rastlanilmamg olmasi, bu
aragtirmanin  temel motivasyonudur. Bu motivasyondan
hareketle, ¢alismanin lojistik egitimi ile ilgili alanyazindaki
boslugu doldurmas: ve gelistirilmesi gereken hususlar
konusunda rehber niteligi tagimasi beklenmektedir.

Aragurmanin amacina uygun olarak bu aragurma nitel bir
calisma olarak tasarlanmistir. Nitel arastirmalarda her ne kadar
evrene iligkin genelleme yapilamasa da konu ile ilgili daha
onceden 6ngoriilemeyen durumlar i¢in derinlemesine bilgiler
ve 6nemli ipuglart elde edilmektedir (Yildirnim & Simgek,
1999). Nitel arastirmalar ile katlimcilarin 6znel bakis agilar

yardimiyla olaylara, tecriibelere, durumlara veya davraniglara
nasil anlam yiikledikleri kegfedilmeye caligiimaktadir
(Karagéz, 2021). Bu kapsamda UTL ana bilim dah
ogrencilerinin lisansiistii egitim siirecinde yagadig giicliikleri
ortaya ¢ikarmaya yonelik yapilan bu ¢aligmada, nitel aragurma
yaklagimlarindan biri olan fenomonolojik desen kullanilmigtur.
Olgubilim geklinde de isimlendirilen fenomenoloji ne, nigin
oluyor sorusundan hareketle bir fenomen, kavram veya olay
ile alakali bireylerin yasanmis deneyimlerinin ortak anlamimi
ifade etmektedir (Altumgik vd., 2010). Bu desende tiim
kaulimclar bir fenomeni deneyimledik¢e ortak noktalarin
neler oldugu vurgulanarak, kazamilan deneyimin 6ziine
dair birlesik bir tanim olugturulmaktadir. Ornegin burada
kastedilen deneyim 6fke, uykusuzluk, bypass ameliyat: gecirme
vb. ise aragtirmaci bu fenomeni tecriibe eden kisilerden veri
toplayarak olgulari yagadiklar1 gergeve igerisinde anlamaya
cahismaktadir (Creswell, 2013). Bu dogrultudan hareketle, bu
aragtirmada lisansiistii egitim siirecinde gesitli zorluklar ile
kargilagan katllimeilarin konu hakkindaki goriiglerine ve ortak
deneyimlerine odaklanilmaktadir.

B Tablo 2. UTL Ana Bilim Dalinda Lisansuistd Ogrenim Géren Katilimcilara Ait Demografik Bilgiler

Katilimai
Kodu

Mevcut isi

Cinsiyet

Program

Universite Tiirii L2
Duizeyi

K1 Erkek 41 Envanter Yoneticisi
K2 Kadin 32 Ogrenci

K3 Kadin 32 Satis Mudurd

K4 Erkek 31 Ogretmen

K5 Erkek 33 Ogretim Gorevlisi
Ké Kadin 28 Arastirma Gorevlisi
K7 Erkek 24 Ogrenci

K8 Erkek 31 Arastirma Gorevlisi
K9 Erkek 34 Gemi Kaptani

K10 Erkek 37 Mudur Yardimaisi
K11 Erkek 55 Yonetici

K12 Kadin 33 Arastirma Gorevlisi
K13 Kadin 28 Ogrenci

K14 Kadin 31 Arastirma Gorevlisi
K15 Kadin 34 Ogretim Gorevlisi
K16 Kadin 25 Ogrenci

K17 Kadin 28 Buro Personeli
K18 Kadin 26 Memur

K19 Kadin 30 Ogrenci

K20 Kadin 23 Operasyon Sorumlusu
K21 Erkek 26 Endustri Mihendisi
K22 Erkek 25 Finansci

K23 Erkek 26 Arastirma Gorevlisi
K24 Erkek 32 Arastirma Gorevlisi
K25 Erkek 29 Arastirma Gorevlisi

Devlet Universitesi Doktora
Devlet Universitesi Doktora
Vakif Universitesi Doktora

Vakif Universitesi Yuksek Lisans

Vakif Universitesi Doktora
Devlet Universitesi Doktora
Vakif Universitesi Yuksek Lisans
Devlet Universitesi Doktora

Vakif Universitesi Yuksek Lisans

Devlet Universitesi Doktora
Vakif Universitesi Doktora
Devlet Universitesi Doktora

Devlet Universitesi Yuksek Lisans

Devlet Universitesi Doktora
Devlet Universitesi Doktora
Devlet Universitesi Yuksek Lisans
Vakif Universitesi Yuksek Lisans
Devlet Universitesi Yiksek Lisans
Vakif Universitesi Yuksek Lisans
Vakif Universitesi Yuksek Lisans
Devlet Universitesi Yiksek Lisans
Vakif Universitesi Yksek Lisans
Devlet Universitesi Yuksek Lisans
Devlet Universitesi Yiksek Lisans

Devlet Universitesi Doktora

162
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Calisma Grubu ve Orneklem Buyuklugu

Bu ¢aligmada tesadiifi olmayan 6rneklem tiirlerinden biri
olan “amagsal orneklemden” yararlamilmigtir. Amagsal
orneklem biciminde 6rneklem secimi arastirmacinin evren
hakkindaki bilgisi ve caligmanin amact dogrultusunda
sekillenmektedir (Giiler vd., 2015). Bu yoniiyle amagsal
orneklem ile bilgi agisindan zengin igerige sahip
durumlar derinlemesine bir sekilde arastirilabilmektedir
(Bityiikoztirk vd., 2016). Nitel aragurmalarda siklikla
kullanilan amagsal 6rneklem kendi igerisinde cesitli
bolimlere ayrilmaktadir, nitekim “maksimum ¢esitlilik
ornekleme” bicimi bunlardan biridir. Bu 6rneklem
biciminde, farkli ozellikler iceren durumlarin ¢alisilmast
hususunda ornekleme iligkin maksimum derecede cesitlilik
saglanmak istenmektedir (Karagéz, 2021). Aragtirmanin
temel problemi cercevesince, ¢alismada Uluslararasi
Ticaret ve Lojistik boliimiinde lisansiistii 6grenim goéren
ogrencilerin  gorigleri arasinda maksimum  ¢esitliligi
saglamak adina, farkli tniversitelerden kadin ve erkek
katilimcilara yer verilmistir. Ayrica lisansiistii egitimde
yasanan sorunlari biitiinsel bir yaklagimla yorumlayabilmek
icin de hem yiiksek lisans, hem de doktora 6grencilerinin
gorisleri alinmigtir.

Bu aragtirmanin ¢aligma grubunu “Uluslararasi Ticaret
ve Lojistik Ana Bilim Dalinda” 14 farkli {iniversitenin
yiiksek lisans ve doktora programlarinda 6grenim goren tez
donemindeki toplam 25 6grenci olusturmaktadir. Caligma
grubu icerisinde yer alan kaulimcilar, K1 ve K25 araliginda
kodlanmigtir. M Tablo 2’de katllimcilara ait demografik
verilere yer verilmigtir. Buna gore, ilgili iniversitelerin
altis1 vakaf {iniversitesi, sekizi ise devlet iiniversitesidir.
Yaridan fazlasi erkek olan katllimeilarin 13’1 yiiksek lisans,
12’si ise doktora diizeyinde 6grenim gormektedir.

Fenomonolojik nitel aragurma deseni kapsaminda
belirlenecek 6rneklem icin katlimer sayist 5 ile 25 kisi
arasinda degisiklik gosterebilmektedir. Veri toplama
yonteminin derinlemesine goriisme oldugu bir durumda
orneklem biiyiikliginiin yaklagik 30 kigiden olugmasinin
faydali olacagini savunan goriigler de mevcuttur (Bagkale,
2016). Nitekim Giiler vd. (2015)’ye gore, de caliymanin
amact ve problemi dogrultusunda katlimer sayisina dair bir
st limit (25,30,50 vb.) belirlenebilmektedir. Aragstirmada
orneklem biyiikligine karar verilmesi hususunda,
belirli bir 6rneklem grubu dahilinde ¢aligmaya baglayan
aragtirmaci topladigi verilerin sonrasinda tekrar ettigini,
diger bir degisle teorik veri doygunluguna ulastigini
fark edebilmektedir. Bu dogrultuda farkli bir bilgi elde
edilemeyecegi diginiildiginden aragtirmacinin  veri
toplama isine son vermesi 6nerilmektedir (Glaser & Strauss,
1967; Yildirnm & Simgek, 1999). Bu kapsamda ¢aligmada
veri doygunluguna ulagildifinin  tespit edilmesinden
hareketle, toplam 25 katlimcr 6rneklem kiimesine dahil
edilmistir.

Cilt/

Veri Toplama Araci

Caligmanin veri toplama yontemi derinlemesine goriigmedir.
Derinlemesine goriisme yontemi kapsaminda anket ile elde
edilemeyecek derinlikte verilere ulagilarak, yeni fikir ve
izahlarin gelismesine katki saglanmaktadir. Arastirmanin
gorisme  bigimi  yar1  yapilandirilmis  gorigmedir.
Boylelikle daha 6nceden olusturulan sorularin neticesinde
cevaplayicinin ilgisine gore, sorularin yerleri degistirilerek
farkli sorular da sorulabilmektedir (Altunisik vd., 2010).
UTL ana bilim dalindaki lisanstistii 6grencilerin sorunlarini
belirlemeye yonelik olusturulan goériisme sorularinin ilk
adiminda, 6ncelikle 6grencilerin lisansiistii egitim siireclerini
belirlemeye yonelik sorulara yer verilmistir. Detayl
alanyazin taramasi kapsaminda, bu siirece iliskin sorularin
olusturulmasinda Aktan (2020); Alabas vd. (2012); Ozen ve
Altunbay (2021); Teyfur ve Cakir (2018); Turan (2019);
Yetkiner ve Ince (2016)'nin galigmalarindan yararlanilmigtir.
Katilimeilarin akademik danigmanlarr ile ilgili genel bilgilere
yonelik sorular icin ise Ozen ve Altunbay (2021); Sayan
ve Aksu (2005); Tutar vd. (2021)in arastirmalarindan
istifade edilmistir. Son olarak 6grencilerin lisansiistii egitim
stireclerinde kargilastiklar: giicliikler ve ¢6ziim 6nerilerine
ilisgkin sorularda da Aktan (2020); Arastaman vd. (2020);
Yetkiner ve Ince (2016)’nin calismalari 6rnek alinmustr. Bu
dogrultuda, olugturulan soru formu sonrasinda, konu ile ilgili
iki farkli akademisyenin goriigleri alinarak, bes kisi ile 6n test
gerceklegtirilmigtir. Anlagilmayan ifadeler soru formundan
ctkarilarak goriisme sorulart nihai hale kavusturulmus ve
katilimeilara 10 soru yoneltilmistir. Bu aragtirma, Tarsus
Universitesi Bilimsel Arastirma ve Yaym Etigi Kurulu’nun
29/04/2022 tarihli 2022/37 sayil karari ile alinan izinle
ylritilmigtir. Alman  gerekli izinler dogrultusunda
goriismeler 29.04.2022 ve 30.08.2022 tarih araliginda telefon
aracilig1 ile gerceklestirilmistir. Miilakatlar her ne kadar yiiz
yiize uygulanabilse de telefon, e-mail internet miilakat veya
odak grubu seklinde de yapilabilmektedir (Creswell, 2017;
Fontana & Frey, 1994). Bu caligmada, kaulimcilarin farkli
tiniversitelerde 6grenim goérmeleri ve buna bagli olarak
degisik sehirlerde ikamet etmeleri yoniiyle, zaman ve mekan
agisindan esneklik saglanmasi adma telefon ile goriigme
bicimi benimsenmistir. Goériigme 6ncesi  katilimcilarin
miisaitlik durumlarinin gozetilmesinden hareketle, randevu
talep edilmis ve goriigmeler yaklagik 35- 40 dakika araliginda
meydana gelmistir. Kaulimeilardan toplanan veriler not
alma yontemi ile kaydedilerek ¢6ziimlenmis ve analize hazir
hale getirilmigtir.

Verilerin Analizi

Aragtirmada  toplanan  verilerin  deZerlendirilmesinde,
betimsel ve icerik analizinden yararlanilmigtir. Betimsel
analizde 6nceden belirlenen kategorilerden (tema) hareketle,
elde edilen veriler betimsel bir yaklagim ile 6zetlenerek
yorumlanmaktadir. Bu analiz tiiriiniin amaci, elde edilen
bilgileri anlagilir bir bicimde diizenli ve sirali bir sekilde
okuyucuya sunmaktr (Yildirmm & Simgek, 1999).
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W Tablo 3. Arastirma Sorularindan Hareketle Olusturulan Kategori ve Alt Temalar

Kategori Alt Tema

e LisansUstd Egitim Alma Amaci

e Lisansustu Egitimden Beklentiler ve Gerceklesme Durumu

Lisansiistl Egitim Sureci

e LisansUstl Egitim Strecinde Derslerin Secimi ve En Faydali Ders

e Bilimsel Arastirma Yontemleri Dersinin Yeterlik Durumu

e Danisman Secimi
Akademik Danismanla ilgili o
Genel Bilgiler .

Danismanla iletisim ve Yénlendirme
Tez Konusu Secimi ve Danisman Katkisi

e Danismanin Akademik Yetkinligi

Lisansiistii Egitim Siirecinde

Lisanststl Egitim Surecinde Karsilasilan Sorunlar

Karsilasilan Sorunlar ve
Coziim Onerileri

e Lisansustu Egitimi lyilestirmeye iliskin Oneriler

Bu dogrultuda caligmadaki kisilerin gortiglerini etkili ve
verimli bir sekilde yansitma hedefi ile sik sik dogrudan
alintilara  bagvurulmaktadir  (Yildirnrm & Simsek,
1999). Icerik analizi ise bir calisma metnindeki bircok
kelimenin belirli kurallar neticesinde yapilan kodlamalar
ile daha anlamli ve daha az sayida icerik kategorisine
dontstirilmesidir (Altuigtk vd., 2010; Biiyikoztiirk
vd., 2016). Igerik analizinin asamalar1 kategorilerin
belirlenmesi, verilerin kodlanmasi, kodlanan verilerin
tablolagtirilmas1 ve gosterilmesi (sunulmasi) seklindedir
(Altunigik vd., 2010). Bu anlamda verilerin 6zenli bir
sekilde hazirlanmasindan baglayan icerik analizi siireci,
kodlama iglemi ile devam etmekte ve ulagilan sonuglarin
sunulmasi ile sonlanmaktadir (Giiler vd., 2015).

Calisgmanmn amaci dogrultusunda belirlenen arastirma
sorularindan hareketle, olugan kategori ve alt temalar
B Tablo 3’te gosterilmistir. Bu kapsamda, lisansiisti
egitim siireci, akademik danigmanla ilgili genel bilgiler
ve lisansiistii egitim siirecinde kargilagilan sorunlar ve
¢coztim onerileri geklinde ti¢ kategori belirlenmistir.
Yar1 yapilandirilmis  goériigme  kapsaminda  toplanan
veriler, bulunduklar1 kategori ve alt tema icerisinde
degerlendirilerek kodlamalar gerceklestirilmistir. Bunun
yaninda, kodlarin frekanslar1 (siklik) da belirlenmistir.
Katulimeilar kendilerine yoneltilen sorular ile ilgili birden
cok goriis belirttiginden 20’den fazla kod ortaya ¢ikmustir.
Aragtirma verilerinin analizinde bilgisayar destekli nitel
veri analizi programlarindan biri olan “MAXQDA
2022”den yararlanilmistir.

Arastirmanin Gecerlik ve GUvenirligi

Nitel ¢aligmalarda aragtirmanin gegerlik ve giivenilirligi,
toplanan verilerin, analizinin ve sonuglarinin inanilir
ve gilivenilir bir bicimde gerceklestirilmesine baglidir
(Biyikoztirk vd., 2016). Bu baglamda inanilirhg:
artirabilmek i¢in farkli yazarlarca ifade edilen pek cok
yontem bulunmaktadir. Nitekim “akran degerlendirmesi”
olarak da isimlendirilen “uzman incelemesi” bunlardan
biridir. Verileri yanlig yorumlama gibi durumlar
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calismanin inanilirh§ina golge diisiireceginden, arastirma
siirecinin tamami veya bir kismi igin nitel aragtirma
konusunda  uzmanlagmis  kimselerin  diisiincelerine
bagvurulabilmektedir (Creswell, 2009). Boylelikle nitel
yonteme vakif ve katlimcilar ile az temas: bulunan
bagimsiz bir aragtirmacinin  ¢aligmayr incelemesi ile
olusmasi muhtemel hatalarin  6niine  gecilmektedir
(Holloway & Wheeler, 1996; Houser, 2015; Streubert
& Carpenter, 2011 akt. Bagkale, 2016). Bu aragturmada
nitel aragtirma yontemleri konusunda gesitli ¢aligmalart
bulunan bir 6gretim tyesi ile akran degerlendirmesi
gerceklestirilmigtir. Verilerin analizi neticesinde olusan
kodlar aragurmacilar ve akran tarafindan bagimsiz bir
sekilde incelenerek kargilagtirilmigtur. Nihayetinde ortaya
c¢ikan sonuglarin benzer oldugu tespit edilmistir. Ek olarak
Miles ve Huberman giivenirlik formiili (Givenirlik =
Goris Birligi /Goris Birligi + Gortg Ayriligi) incelenmis
(Aslan & Saglam, 2017), her bir soru i¢in bu formiil
hesaplanmig sonra bulunan degerler toplanip soru
sayisina boliinerek aragtirmacilar arasindaki uyum 89,31
olarak hesaplanmigtir. Aragtirmada alanyazin kapsaminda
olusturulan goriisme sorularindan hareketle ilgili kategori
ve alt temalar altinda kaulimeilarin goériglerine dogrudan
alintilarla yer verilmistir. Ayrica birbiri ile baglantili
sorular kullanilarak, katilimcilar tarafindan verilen
cevaplarin birbiri ile tutarli oldugu ve sorularin dogru
anlagildig1 tespit edilmigstir. Gegerlik icin de soru formu
hazirlandiktan sonra, 6nce UTL bélimiinde gorev yapan
ve bilimsel aragtirma dersi veren alaninda uzman iki
akademisyenin goriigii alinmis ve daha sonra da bes kisi
ile 6n test gerceklestirilmigtir. Olusan geribildirimler
dogrultusunda da goriisme formuna son sekli verilmistir.

Bulgular

Aragtirma kapsaminda yapilan analiz neticesinde UTL
ana bilim dali 6grencilerinin lisansistii egitim siireglerine,
akademik danmigmanlarimin  yetkinliklerine, lisanstisti
egitim siirecinde yagadiklari sorunlara ve lojistik egitiminin
iyilestirilmesine yonelik sunduklar1 o6nerilere iliskin
kodlara agagida ayrintili bir bicimde yer verilmigtir.
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Lisansista Egitim Alma Amaci

Uluslararast Ticaret ve Lojistik ana bilim dalinda lisansiistii
6grenim goren katlimeilarin lisansiistii egitim alma amaglar
“akademik kariyer”, “akademik bilgi birikimini artirma”,
“mesleki gerekgeler”, “uzmanlik elde etme”, “akademik
zorunluluk”, “alana yonelik ilgi”, “Ogretim {iyesini 6rnek
alma”, “alana dair bogluk ve “Ogrencilifi devam ettirme”
seklindedir. Bunlara iliskin elde edilen veriler B Sekil 1’de
gosterilmigtir.

B Sekil 1. Lisansistu Egitim Alma Amacina iliskin Olusan Kodlar ve
Frekans Dagilimi

B Sekil 1’de de goriildugii tizere, kathmeilarin lisansiistii
egitim alma amaclar1 genel olarak yorumlandiginda
“akademik kariyer” yapma istegi ilk sirada yer almaktadir.
Bu istek dogrultusunda hareket eden katulimcilarin program
diizeyleri incelendiginde, yarismmin doktora, yarisinin da
yiiksek lisans 6grencisi oldugu anlagilmaktadir. Bu anlamda
her iki dizeydeki kaulimcilarin énemli bir kismu bu amag
dogrultusunda, lisansiistii efitim almaya baglamigtr.
Kaulimeilar akademik kariyer diginda da birgok farkli

gerekgeler ile lisansiistii egitim alma amaci hissetmigtir.

Konu hakkindaki katilimer goriiglerinin bir kismu su gekilde
gosterilmigtir:

“Ben lisanstan beri calisirken okuyan biriyim. Caligma
hayatimda saha tarafinda mesleki anlamda bir seyler
ogrenirken bir yandan da ikinci bir meslek olarak lisansiistii
egitim almak istedim. Ayrica kurumsal firmalar da lisansiistii
egitime ¢ok iyi bakiyorlar. Bu anlamda lisansiistii egitime
baglamamin hem is hayaumda hem de akademik kariyer
olarak bana yardimei olacagini diigiindiim”. (K20)

“Lisansiistii egitim alma amacim; birincisi lisans yillarimdan
itibaren kendi bolimiime ilgi duyuyor olmamdi. Bu alan ile
ilgili bilgi birikimimi artirmak amaciyla lisansiistii egitim
almak istiyordum. Hem akademik ¢aligmalarimi yapabilmek
hem de kendi bilgi birikimimi artturmak i¢in mezun olduktan
hemen sonra yiiksek lisansa bagvurdum.” (K2)

“Ben gemi kaptaniyim ve yedi yillik bir deniz seriivenim
var. Sonrasinda bu meslegi birakum, karada calismaya
bagladim. Amacim da meslegim ile ilgili devlete kadrolu
atanabilmekti.”(K9)

Lisanststl Egitimden Beklentiler ve Gerceklesme
Durumu

Uluslararas: Ticaret ve Lojistik ana bilim dalinda lisanststii
ogrenim goren kaulimeilarin lisansiistii egitimden beklentileri
“akademik bilgi birikimini artirmak”, “uzmanlagma, “akademik
kariyer”, “farkindalik kazanma”, “mevcut ise katki, “6grenme
istegi”, “spesifik alana dair tartigma”, “akademik yazim
becerileri kazanma”, “bireysel katki”, “akademik 6zgiirliik”
ve “akademi ve sektor bitinligi” seklindedir. Kaulimeilarin
biiyiik cogunlugu lisansiistii egitimden beklentilerinin kismen
gerceklestigini ifade ederken, geri kalanlari gerceklesti ve
gerceklesmedi bigiminde fikir belirtmistir. Bunlara iligkin elde
edilen veriler B Sekil 2’de gosterilmistir.

W Sekil 2. Lisansiisti Egitimden Beklentiler ve Gerceklesme Durumuna iliskin Olusan Kodlar ve Frekans Dagilimi

Cilt/
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B Sekil 2°de de goriildugi tizere, kaulimeilarin lisansisti
egitimden beklentileri konusundaki agirlik “akademik
bilgi birikimini artirma” aittir. Bundan
hareketle 6grencilerin UTL alanina dair hem giincel
alanyazina vakif olma hem de akademik anlamda da bir
bakis agis1 kazanma ihtiyac igerisinde oldugunu séylemek
miimkiindiir. Bunun diginda 6grencilerin bir kisminin,
lisansiistii  egitimden beklentileri arasinda” akademik
kariyer”, “uzmanlagma” ve “farkindalik kazanma” vb.
istekleri de vardir.

hususuna

Ornegin K11 uzmanhk beklentisi ile lisansiistii egitime
bagvurdugunu ifade ederken, K17 farkindalik beklentisi
oldugunu beyan etmistir. Ogrencilerin ¢ogunlugu
tarafindan lisansistii egitimden beklentilerin kismen
gerceklestigi ifade edilmigtir. Bunda o6grencilerin hem
lisansiisti egitim stirecinde yasadiklar1 birtakim sorunlar,
hem de egitimlerinin heniiz devam ediyor olusu etkili
olmugtur. Gergeklesmeme nedenlerinde ise lojistik
alaninda teori ile pratik arasinda bir iligki kurulamamasi
ve akademik yetersizlikler baskin olmugtur. Kattlimeilarin
konu hakkindaki goriiglerinin bir kismina gu sekilde yer
verilmistir:

“Lisansiisti egitim oldugu i¢in bu alanda diger insanlardan
farkindaligimin yiiksek olmasini bekledim. Bunun sonunda
bilim uzmani unvani aliyorsak gercekten o konu ile alakali
birilerine danigmanlik verilebilecek bir seviyede bilgimin
olmasini ve alanda uzmanlagmay1 istedim. Bu anlamda
en biiyiik beklentim buydu. O yiizden bagladim ancak bu
stirecte akademik yetersizlik beni yiprattt diyebilirim.”
(K4)

“Beklentim isin niteliklerini ve gerekliliklerini 6grenerek
liyakat sahibi olabilmekti. Yani lisansistii egitime o
is kolundaki uzmanlik seviyesinde gerekli olan biitiin
nitelikleri saglar diistincesiyle girdim. Beklentim de
akademisyen olmak degildi. Bu egitime akademik
cercevede bilgi birikimini yiiklesin, sanayinin eksik kaldig:
yonleri akademiden tamamlasin diigiincesiyle bagvurdum.
Beklentilerimin  bircogu da gerceklesmedi. Sunu
gordiim; ozellikle akademik kisimda reel diinya ile iligki
kurulamiyor. Ogretim elemanlarinin sektorel tecriibesi
yoksa ve sadece akademik bir cercevede ilerlemigse
lojistik dersi kapsaminda anlattuklarinin gergek diinyada
kargiliginin aslinda ¢ok olmadigin: fark ettim.” (K1)

“Yiiksek lisans ve doktorada lisansta 6grenmedigimiz
pek cok seyi 6grenme imkanimiz oldu. En basitinden
bir atuf vermekten, derinlemesine bir konuyu 6grenmeye
kadar gegen bir siirecte en ince detayina kadar ¢ogu seyi
ogrenme firsat1 edindim. Biitiin bu deneyimleri en bagta
faydali bir akademik personel olarak yetismek icin de
istemistim. Yani gerekli donanimlara sahip olarak kendini
gelistirmig bir akademik personel olmak i¢in beklentilerim
vardr.” (K12)
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Lisansista Egitim SUrecinde Derslerin Secimi ve En
Faydali Ders

Uluslararas: Ticaret ve Lojistik ana bilim dalinda lisansiisti
ogrenim goren katlmeilarm lisansiistii egitim  siiresince
derslerini  “ilgi alamina yonelik, “akademik personele
yonelik”, “gelecekteki katkisina yonelik”, “giincel alana
yonelik”, “eksik yonleri tamamlamaya yonelik”, “ders
programina yonelik”, “Onerilere yonelik”, “is yogunluguna
yonelik” ve “zorluk ve kolaylik derecesine yonelik” sectikleri
ortaya ¢ikmugtir. Bunlara iligkin elde edilen veriler B Sekil
3’te sunulmugtur.

W Sekil 3. Lisanststli Egitimden Derslerin Nasil Secildigine Yonelik
Olusan Kodlar ve Frekans Dagilimi

B Sekil 3’te de goriildigi tizere UTL ana bilim dalinda
lisansiistii 6grenim goren Ogrenciler, ders segimlerini en
cok “ilgi alanina yonelik” olarak gerceklegtirmektedir. Bu
anlamda katitlimcilarin ilgi alanlarina dair, se¢mek istedikleri
dersi sevme, ilgilenme ve merak duyma faktorlerinin etkili
oldugu soylenebilir. Ogrencilerin ders secimini ayrica
“akademik personele yonelik” olarak gerceklestirmesinde,
akademik personelin alana dair niteligi ve dersi anlatig
biciminin de 6nemli oldugunu sdylemek miimkiindiir.
Ders se¢imine iliskin alinacak dersin gelecekte tez konusu
secimindeki yarar1 ile birlikte, ¢agin getirmis oldugu
yenilikleri benimseyen giincel derslerin de miifredat
icerisinde yer verilmesi bu secime iligkin diger nedenler
arasindadir. Katlimclar her ne kadar bircok nedenden
hareketle ders se¢me iglemini gerceklestirse de 6grencilerin
cogunlugu tarafindan zorunlu derslerin yogunlukta oldugu,
secmeli ders havuzunun ise azinlikta oldugu belirtilmistir.
Katilimcilarin konu hakkindaki goriiglerine su sekilde yer
verilmistir:

“Hem yiiksek lisansimda hem de doktorada zorunlu olan
derslerim vardi. Zorunlulari mecburen almakla birlikte,
secmelileri ilgi alanimla beraber ileride nasil bir tez yazmak
isterim ve yapmak istedigim caligmalara katki saglayacak
neler olabilir motivasyonu dogrultusunda sectim.” (K6)
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B Sekil 4. Katilimcilara Gére En Faydali Derslerin Sayisal Dagilimi

“Yiiksek lisanstan kaynakli olarak 6gretim elemanlarinin
¢ogunlugunu taniyordum. Ogretim elemanlarmnin agtiklar:
derslere bakarak ve bunlar: inceleyerek dersin yiiriitiiciisii
kimse ona gore secimlerimi yaptum.”(K15)

“Dersleri segme konusunda 6zellikle bizim boliimlerde UTL
denildigi zaman bir uluslararas: ticaret bir de lojistik dersleri
oluyor. Ben 6zellikle yonetim ve lojistik derslerinden uzak
durmaya caligarak daha ¢ok makro iktisat agirlikli dersleri
almaya calistim. Oncelikli olarak kendi ilgi alanim ve ileride
tez yazacagimi diigindiigiim alanda kendimi gelistirmek
istedim.”( K24)

Uluslararasi  Ticaret ve Lojistk ana bilim dalinda
lisansiistiic 6grenim goren katulimcilar en faydali dersin,
agirlikli olarak “Bilimsel Aragtirma Yontemleri” dersi
oldugunu belirtmigtir. Buna neden olan temel unsurlar
arasinda bu ders kapsaminda 6gretilen cesitli bilgi veya
yontemlerin  6grencinin akademik anlamda ilerlemesine
katkida bulunmasi ve yontem bilindigi takdirde gelisme
saglanabileceginin ifade edilmesi gelmektedir. “Uluslararasi
Ticaret Teorileri ve Politikasi” ve Pazarlama” dersleri de
diger 6grenciler tarafindan faydali bulunan derslerdir. Sekil
4’te bunlara iligkin elde edilen veriler gosterilmekle birlikte,
UTL’de en faydal: bulunan diger dersler; “Tedarik Zinciri
Yonetimi”, “Kiiresel Lojistik Yonetimi” “Uluslararas: Ticari
Yazigmalar”, “Uygarlik ve Lojistik Performans”, “Lojistikte
Giincel Konular” vb. sekildedir.

Katilimeilarm en faydali dersler hakkindaki goriislerinin bir
kismi su sekildedir:

“En faydali ders bence dersin tarzina ve tiiriine gore
degiskenlik gosteren bir sey. Ama Bilimsel Arastirma
Yontemleri dersi akademik anlamda ilerlemeye yonelik

Cilt/

oldugu i¢in bu dersin ¢ok faydali oldugunu disiiniiyorum.
Ciinkii yapacagimiz yayinlarda nitelikli bir sekilde nasil bir
yol izlememiz gerekiyor bunu 6gretiyor.” (K18)

“En faydali ders Uluslararasi Ticaret Teorileri ve
Politikastydi. Isletme lisanstan geldigim igin bu derste
uluslararasi ticaret teorilerini ve politikalarini derinlemesine
bir sekilde 6ziimseyerek 6grendim. Daha yiizeysel bildigim
konular1 bu ders sayesinde aragtrma firsaum da oldu.
Hatta kendi yiiksek lisans tez konumu da sunum ve bildiri
hazirladigim bu dersin konularindan biri sayesinde se¢tim.
O dersi almam bu manada kendi yiiksek lisans tez konuma

da etki etti.” (K2)

“En faydali ders Lojistikte Giincel Konular ve Pazarlamayd.
Bu dersler hem isletme okudugumdan bana yakin geliyordu
hem de giincel hayatin icerisinden konulari iceriyordu. Daha
dinlemesi keyifli, alanlar1 genis ve ayn1 zamanda bana bagka
seyler de ogreterek farkli diigiinmemi sagladi. Bu dersler,
glindelik hayatin icerisinde olup da sonradan fark ettigim
seyleri gosterdi. Giincel konularda da mesela 6gretim
elemanimizin yaklasgimi ¢ok giizeldi ve keyifli geciyordu.”
(K17)

Bilimsel Arastirma Yontemleri Dersinin Yeterlik

Durumu

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiistii
ogrenim goren kaulimeilarin ¢ogunlugu, lisansiistii egitim
siiresince alinan aragurma yontemleri dersini yeterli
bulmustur. Her ne kadar ¢ogunluk tarafindan ilgili ders,
yeterli bulunmus olsa da yetersiz goren kaulimcilarin sayist
da yadsinamaz diizeydedir. Katlimeilarin geri kalan kismi
dersin kismen yeterli oldugunu ifade ederken, bir tanesi bu
dersi almadigin: belirtmistir.
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B Sekil 5. Katilimailarin Bilimsel Arastirma Yéntemleri Dersine iliskin
Goruslerinin Sayisal Dagilimi

B Sekil 5’de 6grenciler tarafindan elde edilen veriler
gosterilmigtir. Kattlimeilarm bir kismi tarafindan bu dersin
“yetersiz” goriilmesinde temel unsur, dersi online sekilde
almig olmalar1 ve makale veya tez yazmaya bagladiklarinda
ogrendiklerini  uygulamaya  doniik  biyik  eksiklik
duymalaridir.

Kaulimcilarm  bir kismi  tarafindan  “kismen  yeterli”
goriilmesinin alunda da 6grenilen yontemlerin mutlaka
diger yontemler ile desteklenmesi ve ders igeriginin
zenginlestirilmesi yatmaktadir. Konu hakkindaki katilimer
goriglerinin bir kismi agagidaki gibidir:

“Egitimimizin yeterli oldugunu digiiniyorum. Ciinki
bu alani anlatan 6gretim elemanimizin, anlatimmi g¢ok
seviyorum ve takdir ediyorum. Bu dersi yiiksek lisansta
severek dinledim. Ancak su sekilde bir sey olabilir: Konu ¢ok
detayli bir konu oldugundan bir donemde vermek yerine, iki
dénem de verilebilir. Ornegin Bilimsel Aragtirmalar ve Etik
II seklinde verilerek kapsam daha da detaylandirilabilir ya
da ikinci etapta ikincil verilerde benimsenen yontemler ile
ilgili de bilgi verilebilir. Bir de lisansiistii egitiminiz boyunca
bir¢ok ders aliyorsunuz ancak en 6nemlilerinden biri de
bilimsel aragurma dersi.” (K16)

“Yeterli olmadigin1 diigtiniyorum. Ne zaman ki makale
yazmaya baghyorsunuz, yeterli olmadigii o zaman
anliyorsunuz. Bilimsel aragurma yontemlerinde gosterilen
konulari siirecin igerisinde yapa yapa 6grendim diyebilirim.”

(K7)

“Yiiksek lisansta aldigim bu dersten hareketle gsunlari
soyleyebilirim. Bence igeriginin ¢ok daha dolu olmasi
gereken bir ders. Belki de hatta lisansin son senesinde bile
ogrencilere bu konuda yol gosterilebilir. Ciinki yiiksek
lisansa bagladiginizda bu konu ile ilgili bir gey bilmiyorsunuz
ve sudan ¢ikmig balik gibi oluyorsunuz. Yontem, akademik
yazim, atif yapimi, kaynak¢a hazirlama gibi konularda ¢ok
sey bilmiyorsunuz ve yazdiginiz sey sanki lise kompozisyonu
gibi oluyor. Bunlari ilk defa duyan 6grenciler i¢in de agir1
zor ve garipmis gibi geliyor. Bunun da temellerini mutlaka
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lisansta atmak lazim. Ogrenci yiiksek lisans yapsin veya
yapmasin hi¢ 6nemli degil, en azindan bunun temelini alip
yiiksek lisans ve doktorada bunu daha gelistirmelidir. Bu
manada yiiksek lisansta aldigim dersler amacini ne kadar
kargilamugtir yar1 yariya bile kargilamamustir diyebilirim.”
(K5)

Danisman Secimi

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiistii
ogrenim goren katlimeilar tez danigmanlarini segim islemini
“Ogretim iiyesine gore”, “otomatik atamaya gére”, “egilime
gore”, “Oneri dogrultusunda” ve “damigmanin kendisi
tarafindan” gerceklestirdiklerini belirtmistir. Bunlara iligkin

elde edilen veriler Sekil 6’da gosterilmigtir.

W Sekil 6. Danisman Secime iliskin Olusan Kodlar ve Frekans Dagilimi

B Sekil 6’da da gorildigi iizere UTL ana bilim
dalinda lisansiisti Ggrenim goéren ogrenciler, danigman
secimlerini en ¢ok “Ggretim iyesine” yonelik olarak
gerceklestirmektedir. Katilimeilarin bir kismina gore bunda
etkili olan temel faktorler, 6grencinin ¢aligmak istedigi alan
ile akademik personelin alanmm ayni olmasi, akademik
danigman ve 6grenci arasindaki iletisim, uyum, 6grenciye
vakit ayirabilme ve rehberlik edebilme faktérleridir. Bu
kapsamdan hareketle, yiiksek lisans ve doktorada 6grencilerin
cogunlugunun danigmanlarini kendilerinin belirleyebilme
hakkina sahip oldugu cikarimi yapilmaktadir. Ancak her
ne kadar 6grencilerin ¢ogunlugu danigmanlarini kendileri
belirleyebilse de danigman se¢imi otomatik atamaya gore
belirlenmis katilimcilar da mevcuttur. Danisman seciminde
ayrica Ggrencilerin “egilimi” de etkilidir. Ogrencilerin
UTL alanindan hangisine yatkinhif1 var ise ona gore
secim yapip ya uluslararasi ticaret ya da lojistik alaninda
caligabilmektedir. Konu hakkindaki katlimer goriislerinin
bir kismi su sekildedir:

“Tez danigmanimi secerken aklimda olan iki 6gretim
elemanindan biri olsun istemistim. Secerken Ogretim
elemanlariin 6zelliklerini aragtrdim. Sektérde uzun yillar
calistim alan danigmanimin da alani oldugundan, ortak bir
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nokta bulacagimizi ve lojistik alaninda da kendisinin yeterli
oldugunu disindim. Arastirma konusunda da tam bir
rehber olabilecek bir kisiydi. Dolayisiyla tamamen 6gretim
elemaninin niteliklerini géz oniine alarak bir se¢im yaptum.”

(K10)

“Tez danigmanimiz sistem igerisinde otomatik olarak
tanimlaniyor. Istersek kendimiz sonrasinda danismanimizi
degistirebiliyoruz. Ancak ben buna sonrasinda gerek
duymadim.” (K8)

“Hangi konuda egilimim oldugunu bildigim icin kendi
alanimla ilgili calisan Ogretim elemanlarii  gozden
gecirdim. Danigmanimi secerken de aldigim derslerdeki
yatkinligimi digiiniip hangi 6gretim eleman ile iletisgimim
daha iyi ise ona yoneldim. Ayrica yapmis olduklari akademik
caligmalara baktim ve bundan hareketle de kendi ¢aligmay1
digiindigiim alanla kesisip kesismedigini goéz Oniinde
bulundurdum” (K6)

Danismanla iletisim ve Yénlendirme

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiistii
ogrenim goren katlumcilarin biiyiik cogunlugu danigman ile
iletisim ve yonlendirilmelerinin “iyi” oldugunu belirtmistir.
Geri kalanlar1 ise sirastyla “iyi degil” ve “kismen iyi” seklinde
fikir beyan etmistir. Bunlara iligkin elde edilen veriler W

Sekil 7’de gosterilmistir.

B Sekil 7. Katilimcilarin Danismanlari ile iletisim ve Yénlendirmesine
iliskin Olusan Kodlar ve Frekans Dagilimi

W Sekil 7°de de goriildiigi tizere UTL ana bilim dalinda
lisansiistiic ~ 6grenim  goren kaulmcilarin  ¢ogunlugu
danigmanla iletigimlerinin ve danigmanlarinin kendilerini
yonlendirmelerinin = “iyi” oldugunu ifade etmektedir.
Bunda etkili olan temel faktorler akademik danigman
ve ogrenci arasindaki “iletigimin iyi olmasi” ve “olumlu
yonlendirilmedir”. Danigmanla iletisim ve yonlendirmeyi
“kismen iyi” ve” iyi degil” olarak degerlendiren katlimcilarin
nedenleri ortak noktada kesismektedir. Katulimeilara gore
buna neden olan en temel problem, “akademik danigman
ve Ogrenci arasindaki iletisim sorunu” ve “yonlendirme
eksikligidir”. Konu hakkindaki katlimer gortglerinin bir
kismi agagida gosterilmigtir:

Cilt/

“Bana gore iletisimimiz ve beni yonlendirmesi ¢ok iyi.
Damigmanimin bu siirecte biraz daha uzaktan izleyerek,
yonlendirerek ve ¢ok da fazla miidahale etmeden davranig,
actkcast hosuma gidiyor. Bu anlamda kiginin kendi bagina
ogrenmesi de bana daha kalict oluyor gibi geliyor, danismanlar
tamamen her seyi sundugunda ogrenciler tembellige
yonelebiliyor.” (K11)

“Iletisimimiz agikgast neredeyse yok gibiydi. Bu sadece benim
nazarimda degil danigmanimin idari gorevleri oldugu igin de
ulagilmasi oldukga zordu. Bir de dersle ilgili normal bir mesaj
atuginizda bile zor cevap verebiliyordu, mesajmizi gorip
gormedigi bile kesinlikle belirsizdi. Bu anlamda mail veya
telefon yoluyla ulagilamiyordu.” (K21)

“Danigmanimla iletisimim ashinda daha iyi olabilirdi diye
distiniyorum. Bazen iletisim stirecinde ulasamama problemi
ile kargilagtigim durumlar oldu. Istedigim her an ulasamadim,
ancak iisteleyerek iletisim kurabildim. Ben sektérde oldugum
icin bu manada ilerleyebildim ancak normal bir 6grenci
yonlendirme bekleyeceginden ilerleyemeyebilir” (K1)

Tez Konusu Secimi ve Danisman Katkisi

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiisti
ogrenim goren kaulimeilar tez konusu se¢imi ve bu siiregteki
damigmanlarinin  katkisinin - “alanyazin - ve  uygulamadaki
bogluktan hareketle”, “ilgi alanindan hareketle”, “danigman
veya diger 6gretim elemanlarmin onerisiyle” “farkindaliktan
hareketle” ve “veri ulasgimindan hareketle” gerceklestigini
vurgulamigtir. Bunlara iligkin elde edilen veriler B Sekil
8’de gosterilmigtir.

W Sekil 8. Tez Konusu Secimi ve Danisman Katkisina iliskin Olusan
Kodlar ve Frekans Dagilimi

B Sekil 8’de de goriildigi izere katlimeilarin ¢ogunlugu
tarafindan tez konusu kararinda “alanyazin ve uygulamadaki
bosluk” etkilidir. Bu anlamda konunun 6ncesinde
alanyazinda ¢ok ¢aligtlmamis olmasinin yaninda, ig sahasinda
gorilen bir eksiklik de UTL alanina faydali olmasindan
otiri tez konusu olarak tercih edilebilmektedir.
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Bunun yaninda tez konusu kararinda ogrencilerin “ilgi
alanlar1” da etkilidir. Ogrencilerin bir kismi tez konularimi
“damigman veya diger 6gretim elemanlarinin 6nerileri”
dogrultusunda da sekillendirebilmektedir. Tez konusu karar:
sonrasinda katlimeilarin tamami, akademik danigmalariin
cesitli iyilestirmeler neticesinde secimlerini onayladigini
belirtmektedir. Katulimer goriglerinden bazilart asagidaki
gibidir:

“Literatiirden yola ¢ikarak daha 6ncesinde ¢aligmak istedigim
bir alan vardi. Bunlardan biri lojistik performans digeri de
ticaretti. Bu anlamda hem alanyazindaki bogluktan hareket
etim hem de kendi bolumiim ile ilgili olmasma 6zen
gosterdim. Tez konumu belirleme siirecinde de danigmanim

beni destekledi ve konumu giizel buldu.” (K14)

“Tez konumu ilgi alamim nezdinde gerek gelecegin
konusu olmasi gerekse de gelecek yasamda lojistigin bircok
faaliyetinde hayatimiza girecek olmasindan hareketle se¢tim.
Danismanimin da bu siirecte katkisi beni desteklemek oldu.
Tez konumun uygun olup olmadigina dair aragtirmalar da
yaparak nihai bir karara ulaguk.” (K8)

“Tezkonumu danigmanim belirledi diyebilirim. Literatiirdeki
bosluktan hareketle yontem ile farklilagurilabilecek ve
alanimla yakindan iligkili bir konuydu.” (K16)

Danismanin Akademik Yetkinligi

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisanststi
ogrenim goren katithmailarin biyiik ¢cogunlugu, lisansiistii
egitimleri boyunca damigmanlarinm akademik yetkinligini
“iyi” olarak degerlendirmistir. Bunun yaninda, her ne
kadar ¢ok az da olsa damigman yetkinligi “iyi degil”
seklinde degerlendiren katilimeilar da mevcuttur. Iyi
degerlendirmesinin alunda yatan faktorler danigmanin
“alaninda uzman”, “iletisim ve yonlendirmede bagarili”,
“yayinlar1 bakimindan yetkin”, “sektorel manada doygun” ve
“grenmeye actk” bir nitelige sahip olmasidir. Bunun yaninda

B Sekil 9. Danismanlarin Akademik Yetkinligine iliskin Olusan Kodlar
ve Frekans Dagilimi

170

“tez konusuna katkis1” ve “yaymlar1” bakimindan zayif olmasi
da iyi sekilde nitelendirilmeme nedenidir. Bunlara iligkin elde
edilen veriler B Sekil 9’da gosterilmistir:

Danigmanin akademik yetkinligini “iyi” olarak nitelendiren
katlimcilarin bu diisiincelerinde etkili olan en temel faktor
damigmanin “alaninda uzman” olmasidir. Bunun yaninda
damigmanin edindigi bilgi ve deneyimleri 6grenci ile
paylagabilmesi ve akademik anlamda yonlendirebilmesini
ifade eden “iletisim ve yonlendirmede bagar1” unsuru
da kaulimcilar tarafindan damigmanlarinin = akademik
yetkinligini tarif eden diger faktorlerdir. Ogrenciler
damigmanlarinin nitelikli dergilerde yayin ¢ikarmig olmasina
da dikkat etmektedir. Katlimcilarin bu goriislerinden bir
kismi gu sekildedir:

“Zaten danigman secimi yaparken de danigmanin akademik
yetkinligini goézeterek bu segimi bilingli olarak yapmug
biriyim. Verdigi derslerdeki yetkinligi nedir ya da yaptg:
uluslararasi ¢aligmalar hangi dergilerde yayimlaniyor, ulusal
caligmalarda hangi konular: ele almug bunlara bakarak secim
yapugum i¢in alaninda yetkin oldugunu digindigim bir
ogretim elemaniyla ¢alismayi tercih ettim. “(K2)

“Danigmanimin akademik yetkinlik bakimimdan iyi oldugunu
digiintiyorum. Yalnizca alanlar farkli oldugundan dolayz,
bizim boéliimiimiiziin de bir dezavantaji olarak direkt olarak
bu alanm i¢inden gelen bir 6gretim elemani olmamasindan
kaynakli, her 6gretim elemani kendi uzmanhgi nezdinde bir
seyler 6gretebiliyor ve aktarabiliyor.” (K8)

“Danigmanimin akademik yetkinliginin ¢ok iyi olmadig:
kanisindayim. Bu anlamda, tez konuma katki saglayacak
akademik yetkinligi olduk¢a zayif diyebilirim. Sadece
kavramsal cercevede yardimlar oldu.” (K1)

Lisansustl Egitim Surecinde Karsilasilan Sorunlar

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiisti
ogrenim goren katilimcilarin lisansiisti egitim siirecinde
kargilagtig sorunlar ve bu sorunlarin kaynaklari “bireysel
zorluklar”, “alana yonelik zorluklar”, “universiteden
kaynakli zorluklar, “mevzuat kaynakli zorluklar” ve
“akademik personel ile ilgili zorluklar” seklinde ortaya
ctkmigtuir. Bunlara iliskin elde edilen veriler gruplandirilmig
bir bicimde B Sekil 10°da gosterilmistir.

B Seckil 10°da da gorildigi tzere, yasanilan bireysel
zorluklar bazinda katlimcilarin cogunlugu “zaman sikintis”
ile kargilagugini ifade etmistir. Bu sikintrile kargilagmalarinda
ogrencilerin aldiklar1 derslerdeki 6dev yiikii, yaym ¢tkarma
zorlugu ve Ozel yasamlarina yeterince vakit ayiramama
vb. sorunlarin strese neden oldugu belirtilmistir. Bunun
yaninda lisanstistii 6grenim goren katulimeilarm bir kisminimn
caligtyor olmasi nedeniyle, Ogrenciler ders saatlerine
yetisme ve izin alma problemleri ile kargilagmig ve zamanim
yonetmekte giiclik cekmistir. Yine bireysel zorluklar
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B Sekil 10. Lisansisti Egitim Strecinde Karsilasilan Sorunlar ve Kaynaklarina iliskin Olusan Kodlar ve Frekans Dagilimi

bazinda “ulasgim problemi” de lisansisti 6grenimini
farkli bir ilde gergeklestiren kaulimcilar icin kargilagilan
giicliiklerden biridir. Bu zorlugu yasayan katulimcilar
onemli oranda ulagim maliyeti, derslere gidis gelisin uzun
zaman almasi vb. cesitli sorunlar yagamigtir. Alana yonelik
zorluklar bazinda katlimcilarin bir kismi “verilere ulasma
zorlugu” yoniinden sorun yagamustir. Buna gére 6grenciler
nicel bir aragtirma yapmak istediklerinde isletmelerin ticari
faaliyetlerine iligkin rakamsal verilere ulagabilmelerinin
veya birincil veri kullanilacaksa sahadan anket verileri
toplayabilmelerinin olduk¢a zor oldugunu belirtmistir.
Universiteden kaynakli zorluklar bazinda, pandemi siireci
ile birlikte katlimcilarin bir kismi 6grenim gordiikleri
tiniversitelerde online eZitime geciste birtakim zorluklar ile
kargilagmigtir. Bundaki en temel faktor derslerin yiiz yiize
olmamasindan kaynakli verimin diismesi ve ders saatlerinin
esnek olusudur. Bu 6rneklerin ¢cogaltilmasi miimkiin olmak
ile birlikte, katthmeilarm bir kisminin goriigleri asagidaki
gibidir:

“Doktorada kisith zamanda ¢ok fazla ders aliyoruz. Kisa
zamanda hem ulagimi saglamak hem derslerin hakkini
vererek onlar1 tamamlayip ge¢mek, hem de verilen
caligmalar1 yapmaya caligmak cok fazla is yiki ve stres
olusturuyor.” (K2)

Cilt/

“Nicel bir aragurma yapacaksaniz ve bu aragtirma anket ile
veri toplama veya isletmelerin ticari faaliyetlerine iliskin
rakamsal veriler toplama ise bunlara ulagmak olduk¢a zor
olmaktadir. Bizim alanimizda da ikincil veriler ile ¢aligmak
daha kisith ve direkt olarak sahaya inip bir seyler yapmak
gerekiyor. Bu anlamda sahadan veri toplamak oldukea gii¢.”
(Ko)

“Yiiksek lisansta ders donemim pandemi siirecine denk
geldigi i¢in uzaktan egitime katlmak benim icin ¢ok zor
oluyordu ve ders saatlerim igsime uymuyordu.” (K20)

Lisanststy Egitimi lyilestirmeye iliskin Oneriler

Uluslararasi Ticaret ve Lojistik ana bilim dalinda lisansiisti
6grenim goéren katilimeilar UTL ana bilim dalinda lisanstistii
egitimi iyilestirmeye ve gelistirmeye yonelik “lojistik
egitimine iligkin”, “lojistik alanmna iligkin” ve “akademik
personel” ile ilgili 6neriler sunmugtur. Bunlara iligkin elde
edilen veriler gruplandirilmis bir bigcimde B Sekil 11’de
gosterilmisgtir.

B Sekil 11’de de goriildiigi iizere, katlimcilarin ¢ogunlugu
UTL ana bilim dalinda uluslararasi ticaret ve lojistik
ana bilim dalinda lisansiisti egitimi iyilestirmek igin
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B Sekil 11. UTL Ana Bilim Dalinda Lisansisti Egitimi lyilestirmeye Yonelik Olusan Kodlar ve Frekans Dagilimi

“uygulamaya yonelik derslerin eklenmesi” gerektigini ifade
etmektedir. Ogrenciler tarafindan bu 6neri lojistik egitiminde
akademi ve sahada o6gretilenlerin tam olarak birbirini
tamamlamadig1 gerekgesinden hareketle, uygulamali egitim
ile her ikisi arasinda bir biitiinliik saglanarak akilda kaliciigin
artacagl belirtilmigtir. Bunun yaninda lojistik alanmna iligkin
onerilere iliskin 6grencilerin bir kismi, UTL’nin sektorle
yakindan baglanuli bir alan olmasi yoniiyle, “iiniversite ve
sektor arasinda is birligi” olugturulmasimni, {iniversiteden-
sanayiye, sanayiden-iiniversiteye bilgi akiginin saglanarak
cesitli seminerler, ziyaretler ve davetler diizenlenmesini
tavsiye etmektedir.

Akademik personel ile ilgili 6nerilere iligkin UTL’de ders
veren akademik personellerin egitim kokenlerinin lojistik
olmast veya miimkiin degilse en azindan yaymnlarinin bir
kismmin bu alanda olmast gerektiginin alt cizilmektedir.
Ogrenciler ayrica akademik anlamda ilerlemelerine katkida
bulunacak arasurma yontemleri dersinde Ogretilenlerin
zenginlestirilmesi ve daha farkli yontemler ile desteklenmesini
onermektedir. Bu 6rneklerin ¢ogaltulmast miimkiin olmak ile
birlikte, katilimeilarin bir kismunin goriisleri su sekildedir:

172

“UTL ile ilgili uygulamaya yonelik derslerin biraz daha
fazla olabilecegini diisiiniiyorum. Derslerin uygulamali bir
sekilde en azindan se¢meli olarak agilmasinin giizel olacag:
kanisindayim. Ciinkii UTL alaninda bir¢ok sey terimsel
manada biliniyor fakat tanimda kaliyor. Konteyner diyoruz
mesela buna eger hi¢ dokunmamis isek canli bir gekilde
yerinde gormek, icine nasil yiiklemenin yapildigint bilmek
oldukea faydali olur.” (K12)

“Baz1 konularda sektérden gelen kisilere ders anlattirilabilir,
yiksek lisans ve doktora tezlerinde de konu belirlerken
sektorden gelecek ihtiyaglar géz 6niinde bulundurulabilir.
Bu manada teoriyi pratik ile ortiistiirmek icin operasyonel
bir is birligi saglanabilir. “(K11)

“Egitim kokeninde lojistik bulunan 6gretim elemanlariin
tercih edilmesinin daha iyi olacagmi distintyorum.
YOK’iin bu anlamda lojistik boliimiinde doktora programi
acarken alani lojistik olan 6gretim elemani sartin1 getirmeli.
Eger doktora alani lojistik olan bir 6gretim eleman: mevcut
degil ise de en azindan yayinlarini o alanda yapmis olmasi
seklinde bir sart konulabilir.” (K5)
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Tartisma ve Sonuc

Bilimsel bilginin {iretilmesi, bilim insanlarinin yetigtirilmesi
ve st dizey sektor yoneticilerinin is yagamina
kazandirilmasini  saglayan lisansiistii  egitim, ilkelerin
kalkinmasinda belirleyici bir role sahiptir. Lisansiisti
efitimin yapitaglarindan biri olan 6grenciler, 6grenim
gordiikleri siirecte bir¢ok sorun ile kargilagabilmektedir.
Uluslararasi Ticaret ve Lojistik ana bilim dalindaki
lisanstistii 6grencilerin yagsadiklar1 sorunlar1 tespit etmek
amaciyla gerceklestirilen bu aragtirmanin sonuglarina
gore, katilimcilarin ¢ogu akademik kariyer yapabilmek
icin lisansiistii egitimi tercih etmektedir. Ogrencilerin
lisanstistiinden ~ beklentileri  kismen  gerceklesmistir.
Ders secimleri ¢ogunlukla 6grencilerin ilgi alanina gére
yapilmaktadir. Bilimsel aragtirma dersinin en faydali ders
oldugu diigiiniilmektedir. Danigman se¢iminde 6gretim tiyesi
6nemli rol oynamaktadir. Danigman ile 6grencinin iletigimi
genel olarak iyidir. Tez konusu secilirken alandaki bogluk
dikkate alinmakta, danigmanin akademik yetkinligi yeterli
bulunmakta, 6grenciler zaman problemi yagamakta, verilere
ulagmada sorunlarla karsilagilmakta ve uygulamaya yonelik
derslerin artmast diginda lojistik kokenli akademisyenlerin
sayisinin da ¢ogalmasi istenmektedir. Bu sonuglar agagida
detayli olarak irdelenmistir.

UTL ana bilim dalindaki kaulimeilarin ¢ogunun lisanstistii
egitimi alma amaci akademik kariyer yapmakur. Elde edilen
bulgular, lisansiistii egitime baglama amacindaki akademik
kariyer motivasyonunun farkli ana bilim dallarinda yapilan
calismalar (Bas, 2013; Kosar vd., 2020; Nasvd., 2016; Oluk &
Colak, 2005) ile benzer nitelikte oldugunu gostermektedir.
UTL ana bilim dalindaki katlimcilar akademik bilgi
birikimini artirma, mesleki gerekgeler ve uzmanlik elde
etme gibi sebepler ile de lisansiistii egitim alma ihtiyaci
hissedebilmektedir. Nitekim Topal vd. (2017)’nin Egitim
Bilimleri Enstitiisiinde 6grenim géren 6grenciler ve Aktan
(2020y'in  Ogretmenler iizerinde yaptugi caligmalarda da
katthimecilarin benzer gerekgeler ile lisansiistii egitimi tercih
ettigi tespit edilmistir.

UTL ana bilim dalindaki katthmeilarin  lisansiistii
egitimden  beklentileri  incelendiginde  yogunlugun,
akademik bilgi birikimini artirma unsurunda toplandigi
gorilmiigtiir. Bunun yaninda beklentiler igerisinde,
uzmanlagma ve akademik Kkariyer gibi unsurlarin da
bulunmasi katthmeilarmm lisansiistii egitim alma amaglar:
ile beklentilerinin ortak oldugu ¢ikarimina varilmasini
saglamigtir. Kurtoglu Erden ve Seferoglu (2021)nun
Bilgisayar Ogretimi ve Teknoloji Egitimi (BOTE)
alaninda lisansiistii egitim alan 6grencilerin ve Gomleksiz
ve Yildirim (2013)’mn Egitim Bilimleri Enstitiisiine kayith
katlimeilarin - lisansiistii  egitimden beklentilerine yer
verdigi calismalarda da alaninda derinlemesine bilgi sahibi
olma ve akademik kariyer temalarinin yer almasi bu bulguyu
destekler niteliktedir. UTL ana bilim dalindaki 6grencilerin
cogunlugu, lisansiistii egitimden beklentilerinin kismen

Cilt/

gerceklestigini ifade etmistir. Buna neden olan en temel
faktorler, lojistik egitiminde teoride anlatlanlarin, saha
kisminda uygulama ile birbirini tamamlayamamasi ve
katthmeilarin egitimlerine heniiz devam ediyor olusudur.
UTL alaninda lisansiistii egitim veren tiniversitelerin reel
sektor ile iligkilerini gelistirmeleri, teoride anlatilan konular1
uygulama ile desteklemeleri, gerekirse derse sektorden
alanla ilgili uzmanlari konuk etmeleri 6&grencilerin
beklentilerinin karsilanmasina yardimer olacaktir. Ozellikle
lisansiistii derslerde giincelin takip edilerek derslerde giincel
konulara ve 6rneklere yer verilmesi, hatta giincel olaylara
gore derslerin kapsaminin genisletilmesi de teori ile pratik
arasinda daha kolay iligki kurulmasina yardimer olacakur.

UTL ana bilim dalindaki katulimcilarin ¢ogunlugunun
zorunlu dersleri yogunlukta, se¢meli dersleri ise azinliktadir.
Secmeli derslerin ise 6grencilerin ilgi alanina yonelik olarak
belirlendigi tespit edilmistir. Bu tespitte, 6grencinin derse
dair merak duymas ve ilgilenmesi faktorleri etkili olmusgtur.
Katilimeilar  ders segimlerini gerceklestirirken  dersin
yuritiiciisii olan akademik personelin niteliklerini ve dersi
anlatis bi¢imini de g6z 6niinde bulundurmugtur. Her ne
kadaryogunlugu diger katillimeilar tarafindan nispeten az olsa
da lisansiistii 6grenim géren kimselerin genellikle ¢alistyor
olmasi sebebiyle, ders se¢imini is yogunluguna ve ders
programina yonelik olarak gerceklestirdikleri anlagilmigtir.
Ozen ve Altunbay (2021)mn Giresun Universitesinde
lisansiistii  6grenimlerini  siirdiiren Ggrenciler {izerinde
yaptig1 c¢alismada da ders seciminde benzer unsurlara
oncelik verildigi tespit edilmistir. Universiteler zorunlu
derslerden ziyade, alanin gerektirdigi ve 6zellikle sektoriin
ihtiyag duydugu alanlarda segmeli dersler agip 6grencilerin
istedikleri dersleri segmelerine imkan verebilir.

UTL ana bilim dalindaki kaulimcilarin ¢ogunluguna gore,
lisansiistii egitim siirecindeki en faydali ders akademik
anlamda ilerlemeye 6nemli derecede katkida bulunmasi
sebebiyle, “Bilimsel Aragtirma Yontemleridir”. S6z konusu
ders, kattlimcilara gore, agirlikli olarak bir donem icerisinde
verilen miifredat kapsaminda yeterlidir ancak akademik
kariyerin genel gidisat acisindan degerlendirildiginde,
ogretilenlerin - mutlak  suretle farkli yontemler ile
desteklenmesi ve zenginlestirilmesi gerektiginin alti
cizilmektedir. Karabacak (2013)in Bilimsel Arastirma
Teknikleri dersinin uzaktan ogretimine iliskin, Egitim
Bilimleri Enstitiisinde 6grenim goren 6grencilerin
goriiglerine yer verdigi calismada, kaulimcilarin bir kismi
tarafindan bahsi gecen dersi 6grenmek i¢in yeterli zamanin
olmadigi, bu anlamda her iki dénemde de verilmesi
gerektigi oOnerilmistir. Lubbe vd. (2005)’in ¢aligmasinda
da lisansiisti  Ogrencilerin  aragurma  metodolojileri
hakkinda net bir anlayiga sahip olmadiklar ve sadece ¢ok az
Ogrencinin aragtirmasina en uygun metodolojik cerceveye
karar verebilme yetisine uygun olduklar1 vurgulanmustir.
Bu kapsamda, UTL ana bilim dalindaki katulimcilar
da ilgili dersin ancak tez veya makale gibi uygulamaya
doniik caligmalar gerceklestirdiginde eksik kalindiginin
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anlagildigini belirtmigtir. Bilimsel Arasturmalar dersi iki
donem halinde verilip ilk donem alanyazin tarama, alint
yapma veya kaynakca gosterimi, ikinci dénem ise 6zellikle
analiz yontemleri konular1 anlaulabilir. Nicel ve nitel analiz
yontemleri ayri dersler olarak agilabilir. Birincil veya ikincil
veri analizinde kullanilan yontemlere gére de bu ders farkli
ogretim elemanlar: tarafindan verilebilir. Boylece 6grenci
hangi analizi kullanacaksa o bilimsel aragtirma dersini alir.
Hatta bu ders kapsamuinda 6grencilerin bildiri ya da makale
yazmasi saglanip 6grencilerin ders kapsaminda 6grendikleri
konular1 uygulamaya déniistiirmelerine olanak verilebilir.

UTL ana bilim dalindaki kaulimcilarin ¢ogunlugunun,
akademik danigmanlarini kendilerinin belirleyebildigi
tespit edilmistir. Ogrencilerin danisman seciminde
cogunlukla 6gretim tiyesinin rehberlik edebilme becerisi,
ogrenci ile etkilesimi ve uyumu gibi faktorler etkili
olmustur. Seckin vd. (2014), ideal danigmanlik 6l¢eginden
hareketle, cesitli tiniversitelerde lisansistii egitim géren
ogrencilerin akademik danigmanlik hakkindaki goriislerini
incelemistir. Analizler neticesinde akademik danigmanlik
olgeginin boyutlarinin rehberlik, daristlik, iligki, rahat
kisilik, 6grencisini tanima ve zaman ayirma geklinde
olusmasi danisman seciminde bu faktorlerin 6nemini aciklar
niteliktedir. Nitekim Thutar vd. (2021)’in aragtirmasinda da
katilimer goriglerinden hareketle, akademik danigmanlikta
kisiler arasi iligkiler ve etkili iletisimin 6grenci -danigman
iliskisinde olduk¢a 6nemli oldugu belirtilmigtir. UTL ana
bilim dalinda her ne kadar yogunluk olarak 6grenciler
danismanlarini kendileri secebilse de, otomatik atama
ile belirlenen danigmanlarin da oldugu anlagilmisur. Bu
konuda 6grencinin hemiletisim hem de uzmanlik anlaminda
kendine yakin hissettigi danigman: se¢mesinin tez yazim
stirecine katkisinin daha fazla olacagi distintilmektedir.
Bu nedenle tniversiteler 6grencilerin danigman segmesi
konusunda esnek davranmalidir. Otomatik danigsman
atamasi yonteminden vazgecilmelidir. Tez yazimi uzun bir
stiregtir ve bu siirecte de 6grencinin iletigim kurabildigi,
kendine yakin hissettigi ve ¢aligmak istedigi alanda uzman
gordigi bir danigmanla ¢aligmast 6nem arz etmektedir.

UTL ana bilim dalindaki kaulimeilar agirlikli olarak
danigman ile iletisim ve yonlendirmelerinin iyi oldugunu
belirtmistir. Bundaki en temel faktor ise akademik
danigman ve ogrenci arasindaki iletisgimde iyi iligkilerin
ve olumlu yonlendirmenin olmasidir. Tipki danigman
seciminde oldugu gibi 6grenciye rehberlik edebilme ve
akademik anlamda yonlendirebilme becerisi burada da
onem kazanmistir. Akademik danismaninin iletisim ve
yonlendirmesini kismen iyi veya kotii olarak degerlendiren
kaulimecilar bunun nedeni olarak iletisim problemi ve
yonlendirme eksikligini gostermektedir. Yetkiner ve
Ince (2016)'nin Egitim Bilimleri Enstitiisiinde lisansiistii
6grenim goren oOgrenciler iizerinde yapugi calismada,
danigmanla goriisememe ve yeterli danigmanhik hizmeti
alamamanin tez asamasinda Onemli zorluklara neden

oldugu ifade edilmigtir. Can (2023) da hem Ttiirkiye hem de

174

diinyadaki lisansiistii 6grencilerinin akademik ve mesleki
gelisimlerine katkida bulunacak danigmanlara ihtiyag
duyduklarini, danigman desteginden mahrum kalmanin
tezi tamamlayamamaya neden oldugunu vurgulamisur.
Bu anlamda akademik danigmanlar 6grenci ile etkilesimde
daha aktif olmali, gerek mail, gerek online goriisme gerek
diizenli yiiz yiize randevular ile tez siirecini yonetmelidir.
Danigmanlar 6grencileri yonlendirmeli, eksik kaldiklar
noktalarda onlara yol gostermelidir. Tezi sadece bittikten
sonra okumamali, tezin her agamasinda 6grenciye gerekli
destegi saglamalidir.

UTL ana bilim dalindaki kaulimcilar yogunlukla tez
konusu secimlerini alanyazin ve uygulama alanindaki
bogluktan hareketle gergeklestirmigtir. Nitekim bu noktada
hem alanyazin, hem de uygulama kismindaki bogluklar
ve UTL alanindaki sektérel sorunlarin konu segiminde
belirleyici oldugu goriilmistiir. Ayrica tez konusu secimi
ogrencinin ilgi alan1 ve danigman onerisi gibi unsurlar ile
de sekillendirilmistir. Ipek Akbulut vd. (2013), doktora tez
siirecinde katthmeilarin tez konusu belirleme siirecine yer
verdigi caligmada alanyazinda eksik olan konu, ilgi alan:
ve danigman onerisi vb. unsurlarin tez konusu kararinda
etkili oldugunu tespit ederek calismanin bulgularma paralel
sonuglar bulmustur. Ogrencilerin alanyazinda bosluk olan
veya is sahasinda kargilagilan eksikliklerle ilgili konularda
calismasi desteklenmelidir. Boylelikle hem daha 6zgiin
tezler yazilmakta hem de sektorel sorunlarla ilgili caligmalar
yapilip sektore ¢oziim onerileri sunulabilmektedir.

Aragtirma grubundaki kaulimcilarin ¢ogunlugu, lisansiistii
egitimleri stiresince danigmanlarinin akademik yetkinligini
iyi olarak degerlendirmistir. Ogrencilerin iyi olarak
degerlendirmesinin altinda yatan en 6nemli sebep,
damigmanlarinin  alaninda uzman oldugunu digiinmiis
olmasidir. Bunun yaninda wupki, danigman secimi ve
damigmanla iletisim ve yonlendirme siireclerinde oldugu
gibi, damigmanin akademik yetkinligini degerlendirmede
de iletisim ve yonlendirmede bagari unsuru 6n plana
cikmistir. Ogrencilerin ayrica danismanlarinin akademik
yetkinliklerini degerlendirirken nitelikli dergilerde yaymn
ctkarmig olunmasina da dikkat ettigi anlagilmistir. Sever
ve Ersoy (2017)un egitim bilimleri alaninda doktora
yapan 6grenciler tizerinde yapug: aragurmada katitlimeilar;
danigmanlarinin alaninda uzman olma, rehberlik edebilme
ve Ogrenmeye aciklik gibi becerilere sahip olmasimnn,
lisansiistii egitim siirecinin olumlu anlamda yiiriitilmesinde
gerekli ozellikler oldugu vurgulanmaktadir. Can (2023)
da danigman desteginin 6grencinin bagarisini artirdigini,
ogrencilerin tez yazim siirecinde rehberlige gereksinim
duyduklarini dile getirmektedir. Giiler vd. (2021)’in
lisansiistii  diizeyde 6grenim goéren 6grenciler iizerinde
yaptig1 calismada da danigmanin ilgisizligi, yeterince zaman
ayrramamast ve mesleki yetersizlik unsurlart katlimeilar
tarafindan etik digi davramig olarak nitelendirilmektedir.
Bu noktada akademik danigmanlar 6grencilerine rehberlik
etmeli, bunu da iyi bir sekilde yapabilmek i¢in kendilerini
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alanlarinda gelistirmeli, giinceli takip edebilmek adina
kongre ve konferanslara katilmali, yeni aragtirma yontemleri
ogrenmeli ve nitelikli yayinlar yapmalidir.

UTL ana bilim dalindaki katlimcilarin yagadiklari sorunlar
incelendiginde, bireysel sorunlar bazinda ¢ogunlugun
zamani yonetmek ve planlamak agisindan cesitli sikintilar
ile karsilagtig1 goriilmiistiir. Elde edilen bulgular, zamana
yonelik bu sorunun farkli ana bilim dallarinda egitim goren
lisansiistii 6grencilerin ¢ogunlugunda da (Aktan, 2020;
Arastaman vd., 2020; Aydin & Hayal, 2014; Bager vd.,
2005; Can, 2023; Goémleksiz & Yildirim, 2013; Ozmen ve
Giig, 2013; Turan, 2019) deneyimlendigini gostermistir.
Mariano & Potane (2022)’nin on lisanststi 6grenci
tizerinde gergeklestirdikleri caligmada da, bir aragturma
yiriitmenin 6niindeki en biiyiik engelin zaman kisit1 oldugu
ifade edilerek, 6grenciler i¢in etkili zaman yonetiminin
6nemi vurgulanmigtir. Sinirlt bir siire dahilinde dersleri
gecmek, akademik ¢aligmalara odaklanmak ve beraberinde
is yasamuini yiiriitmek 6grencilerde ayrica strese ve ig yiikiine
neden olmustur. Rooij vd. (2021) ¢alismasinda yiiksek
is yiikii sonucunda doktora 6grencilerinin egitimlerini
birakmay1 daha sik diigiindiiklerini ve okullarini zamaninda
bitirmek icin daha az tatmin olduklarini ortaya koymustur.
Bu sonuglardan hareketle 6grencilerin zamanlarini iyi
yonetebilmeleri adina 6grencilere zaman ve stres yonetimi
ile ilgili seminerler verilebilir.

UTL ana bilim dalinda alana yénelik sorunlar bazinda
birincil veriler ile ¢aligan 6grenciler sahadan veri
toplamanin megsakkatli olmasi ve isletmelerin veri
paylasimi konusunda gizlilige 6nem vermesi sebebiyle,
verilere ulagmak acisindan zorluklar yasamisur. Bu
bulgu verilere ulagma zorlugu bakimindan Aktan (2020),
Arastaman vd. (2020), Katulmis vd. (2013) ve Turan
(2019)1in caligmalar1 ile de ortiismektedir. Bu noktada
sektor bazinda yapilacak sozlesmeler sayesinde akademi-
sektor igbirligi dogrultusunda sektérde calisan isletmelere
daha kolay ulagim saglanip veri toplanabilir. Bunun
yaninda tniversitelerin pandemiden dolay1 egitimlerini
yluz ylize egitim seklinden, online egitime tagima siirecinde
ogrenciler adaptasyon, ders veriminin diismesi ve ders
saatlerinin esnek olusundan kaynakli devam saglayamama
gibi cesitli problemlerle yiiz yiize gelmistir. Ayrica,
lisansiisti 6grenimini yerlesik olduklari ilden farkli bir
yerde gerceklestiren Ogrenciler de ulagim sikintisi ile
kargilasmigtir. Katlandiklar: ulagim maliyetinin yaninda, is
yerinden izin almada sikinti gibi durumlar da s6z konusu
olmugtur. Nitekim Cepni vd. (2018)’in caligmasinda da
ogrencilerin 6grenim gordiikleri yer ile ikamet ettikleri
sehir arasinda katlandiklar1 ulagim sikintilarinin énemli
zorluklara neden olduguna dikkat ¢ekilmigtir.

Aragtirma sonuglar1 dogrultusunda, katilimcilarin UTL
ana bilim dalinda lisansiistii egitimi iyilestirmeye yo6nelik
verdikleri oneriler incelendiginde, 6grencilerin ¢cogunlugu
Lojistigin operasyonel bir alan olmasi sebebiyle terimsel
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manada anlatilanlarin uygulamada da bilinirligini saglamak
icin uygulamaya yonelik derslerin eklenmesi gerektigini
tavsiye etmistir. Aragtirmada bu noktada lojistik egitimine
iligkin hem uygulama kisminda, hem de akademi ve 6zel
sektoriin birbiri ile biitiinlesik hale getirilmesinde bir
eksiklik oldugu anlagilmistir. Nitekim bunu gidermek
icin de tniversite ve 6zel sektor arasinda is birliginin
artirilmast ve ¢esitli seminerler, kongreler ve ziyaretler
diizenlenmesi faydali olacaktir. Akademik personel ile ilgili
tavsiyeler hususunda katilimeilarin bir kismu akademik
personellerin egitim kokenlerinin lojistik olmast veya bu
miimkiin degilse en azindan yaymlarmimn bir kismini bu
alana yonelik gerceklestirmis olmasini énermistir. Bunun
yaninda UTL lisanststi egitiminde bilimsel aragtirma
yontemleri ve lojistik alanina dair ders iceriklerinin de
zenginlestirilmesi gerektigi ifade edilmistir. Bu manada
iniversiteler ve 6zel sektor arasinda ig birligini artrmaya
yonelik faaliyetler gerceklestirilebilir. UTL yeni bir bolim
oldugu icin boliim 6gretim elemanlarinin ¢ogunun doktora
dereceleri farkli ana bilim dallarindadir ancak UTL doktora
programinin yayginlagmasiyla boliime yeni alinacak 6gretim
elemanlarmm UTL doktora programi mezunu olmasina
onem verilebilir.

Aragtirma cesitli kisitlara sahiptir. {lk olarak bu arastirma
orneklem grubu ile siirli kalmakta ve evrene iligkin
genellemeler yapilamamaktadir. Yine de aragurmanin
Uluslararast Ticaret ve Lojistik egitiminde gelistirilmesi
gerekenleri aciklamasi  bakimindan rehber nitelikte
olacagi ve farkindalik yaratacagi disiiniilmektedir. Tkinci
olarak katulimcilar 14 farkli iniversitede lisansiistii
ogrenim goren ve farkli sehirlerde ikamet eden kimseler
oldugundan, bir zorunluluk dahilinde telefonla veri toplama
bi¢cimi benimsenmistir. Son olarak arastirma sadece
Uluslararast Ticaret ve Lojistik lisansiistii 6grencileri ile
gerceklestirilmistir. Gelecekteki caligmalarda, farkli ana
bilim dallarinda yiiksek lisans ve doktora yapan 6grencilerin
lisansiistii  egitim siireglerini ve kargilagtiklari sorunlari
belirlemeye iliskin aragurmalar yapilabilecegi gibi Lojistik
veya Uluslararast Ticaret ile ilgili olan ana bilim dallar1 da
calisma kapsamina aliabilir. Hatta cesitli ana bilim dallar1
arasinda kargilagtirma da yapilabilir. Yapilacak gériismeler
de yiiz yiize gergeklegtirilebilir.
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Ozet

Bu ¢alismanin amact, KOVID-19 salgmmin Tiirkiye’'deki iiniversite
6grencileri tzerindeki uzun vadeli akademik ve duygusal etkilerini iki
yillik zaman dilimi igerisinde incelemektir. Aragtirma ardistk bagimsiz
orneklemler deseni kullanilarak yiiritilmistir. Kolay ornekleme
yontemi ile secilen katlimeilardan ile Mayis 2020 ile Mayis 2022
arasinda 12 ay arayla ti¢ kez veri toplanmustir. Aragtirmaya 1. Zamanda
(Z1) toplam 375 6grenci, 2. Zamanda (Z2) 243 6grenci ve 3. Zamanda
(Z3) 454 6grenci katulmigtr. Veri toplamak icin yedi bolimden ve 77
sorudan olugan KOVID-19 Uluslararasi Universite Ogrencileri Tyilik
Hali Anketi kullanilmistir. Sonuclar Z2’deki KOVID-19 endisesinin,
71 ve Z3’teki KOVID-19 endisesinden anlamh olarak daha yiiksek
oldugunu géstermis, ancak Z1 ile Z3 arasinda anlamli bir farklilik
bulunmamugstir. Ayrica Z1’deki akademik stres diizeyinin, Z2 ve Z3’ten
ve Z2’deki akademik stres diizeyinin Z3’ten 6nemli 6l¢iide daha yiiksek
oldugu goriilmiigtiir. Katulimeilarin psikolojik iyi olug puanlari ise Z3’te
Z1 ve Z2’den anlamli olarak daha yiiksek bulunmus, ancak Z1 ve Z2
puanlar1 anlaml bir farklilik géstermemistir. Akademik memnuniyet
ortalamanin biraz tzerinde kalmis ve zaman iginde herhangi bir
degisiklik gostermemigtir.  KOVID-19’un iiniversite 6grencileri
tizerinde uzun siireli 6nemli etkileri oldugunu gésteren bu bulgularin,
saglik iletigimi ve egitim uygulamalari acisindan yol gésterici olacagt
diigiiniilmektedir.

Anahtar Sézciikler: Akademik Stres, Akademik Memnuniyet,
KOVID-19 Endisesi, Psikolojik Iyilik Hali, Universite Ogrencileri

OVID-19 emerged in Wuhan, China in the last

days of 2019 and spread widely all over the world

including Tiirkiye. According to World Health
Organization Situation Report (WHO, 2020) on May 23rd,
2020, the number of cases in the first five months of the
pandemic was over five million and the mortality was over
three hundred thousand. After one year, at the end of May
2021, about 170 million infected cases were reported with
over three and a half million deaths because of the virus all
around the world (WHO, 2021). However, the next year
(World Health Organization Situation Report, 25 May
2022) over 522 million confirmed cases and over six million

Abstract

The aim of this study is to investigate the long-term academic and
emotional effects of the COVID-19 pandemic on university students
in Tiirkiye over a two-year period. A successive independent samples
study design was used. Data were from the participants who were
selected through convenience sampling at three times 12 months apart
between May 2020 and May 2022. 375 students participated at Time
1, 243 students at Time 2, and 454 students at Time 3. COVID-19
International University Students Well-Being Study survey, consisting
of seven domains and 77 questions, was used to collect data. The results
showed that the COVID-19 worry at T2 was significantly higher than
the COVID-19 worry at T1 and T3, but no significant difference was
found between T'1 and T3. In addition, the academic stress level at T'1
was significantly higher than T2 and T3, and the academic stress level
at T2 was significantly higher than T3. Psychological well-being scores
of the participants were found to be significantly higher at T3 than T1
and T2, but T1 and T2 scores did not show a significant difference.
Academic satisfaction remained slightly above the average and showed
no change in time. These results of this study, showing the significant
long-term effects of the pandemic on university students, are expected
to guide social politics on health and education practices.

Keywords: Academic Stress, Academic Satisfaction, COVID-19
Worry, Psychological Well-Being, University Students

deaths have been reported worldwide (WHO, 2022). At that
point, parallel to the increase in those numbers, promising
developments such as release of different vaccinations were
announced, and people started to get vaccinated.

COVID-19 Pandemic in Tarkiye

In May 2020, the number of reported cases was around one
hundred and fifty thousand (average 1,410 daily cases) and
the mortality numbers were around four thousand (average
44 daily deaths). In May 2021, confirmed cases increased
over five million (average 13,832 daily cases) and number
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of deaths up to fifty thousand (average 238 daily deaths). In
May 2022, total number of cases were reported as around
fifteen million (average 1,311 daily cases) and total number
of deaths around hundred thousand with an average number
of 6 deaths daily in that month (Turkish Republic Ministry of
Health Statistics, 2022).

Three weeks after the first infected COVID-19 case was
detected on March 11th, 2020, a complete lockdown was
announced in the entire country, hence universities were
closed, and students had to leave the campus environment.
They continued with online education and completed the
spring semester of 2019-2020 academic year with online
exams. As of June 2020, lockdown was over and restricted
social life was put in action with precautions including
mandatory mask wearing and an obligation to present official
proof of COVID free QR code upon entry to shopping malls,

airports, government buildings, etc.

In the 2020-2021 academic year, universities continued online
education in both Fall and Spring semesters therefore the
students remained in their current locations, mostly at family
homes. Meantime, in January 2021 healthcare providers
were the first group to be vaccinated against coronavirus.
Starting from elderly and patients with chronic diseases,
public vaccination was administered, and it was June 2021
when university students were eligible for vaccination. With
the effects of public vaccination, in July 2021, restrictions
on social life were removed (e.g., restaurants, cinemas were
opened). The 2021-2022 academic year started with face-to-
face education with 40% of classes being online. Finally, in the
middle of May 2022, COVID-19 pandemic measures were
terminated (except for the use of masks in transportation and
health institutions) and the normalization process started.

COVID-19’'s Implications on University Students

During the pandemic period as a global health threat,
besides the physical harm, many people suffered from the
social, economic, and psychological negative effects of the
Coronavirus (Long et al., 2022; Pak et al., 2020; Wu et al.,
2021). University students are amongst the most affected
groups in terms of mental health, remote education, academic
success, uncertainty in their social and academic lives,
economic challenges, and risks for future career opportunities
etc. (Alghamdi, 2021; Almomani etal., 2021; Aristovnik et al.,
2020; Moawad, 2020; Sundarasen et al., 2020). Even though
the children and adolescents were believed to be safe from
the virus, at the very early stages of the pandemic (e.g., Bialek
etal., 2020; Bulut & Kato, 2020), the course of the pandemic
showed quite the opposite. Turkish Republic Ministry of
Health Reports (2020a) indicated the ratio of cases between
ages 15-24 to be the 14% of the total cases between June and
October 2020. In addition, COVID-19 infection rates have
increased significantly worldwide due to increased contact as
a result of switching to face-to-face or hybrid education (e.g.,
Andersen et al., 2020; Leeman et al., 2022).
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Immediate short-term academic and emotional effects of
the pandemic is very well documented in the literature for
university students (e.g., Debowska et al., 2020; Hassan et
al., 2021; Moawad, 2020; Savage et al., 2020; Tasso et al.,
2020; Wang et al., 2020). After about three years, long term
effects are not clear to our knowledge. Within this context,
we aimed to investigate changes in academic and emotional
implications of COVID-19 in two-year period for university
students in three waves.

Academic Implications Related to COVID-19

During the pandemic, in order to control the spread
of the virus, universities started online education (also
known as remote education, virtual education or distance
education) immediately all around the World. This rapid
and unexpected transition from traditional classroom type
of education to online education affected not only the
students but academicians and other staff as well. The
university students had to leave the campus life and move
back to family homes and follow their courses online. The
difficulties caused by this rapid transition are reported as
one of the main risk factors for the perceived stress among
university students (Wang et al., 2020). Extended academic
workload due to online education and being apart from
social contacts are related to high levels of perceived stress
(Yang et al., 2021). Moawad (2020) stated that the online
exams, the type and the amount of the assignments, course
length, the unsuitability of home environment for education,
lack of technology or internet at family homes to follow
online classes, uncertainty about the fairness of the grading
system at online education and worries about not being able
to comprehend online classes were among the academic
stressors that were reported by the university students. In
a comprehensive study conducted by Karadag et al. (2021),
distance education capacities of universities in Tirkiye
were found to be low and insufficient in terms of human
resources, hardware, software and assessment infrastructures
and capacities, content production capacities, and budgets.
In addition, students stated that distance education was not
as effective as formal education, the information learned
through distance education was quickly forgotten. They
also had problems in communicating to the instructors and
in reaching the necessary materials for applied courses, had
difficulties in performing some skills required by the course,
and stated that they experienced technical problems during
the training and felt that they were left behind in education
(Altun Ekiz, 2020; Kahraman, 2020; Keskin & Ozer Kaya,
2020).

The self-efficacy and cognitive engagement that the
university students felt, decreased during the pandemic
compared to pre-pandemic life (Aguilera-Hermida, 2020).
Academic negative perceptions about online education
(such as increased perceptions of workload and low
technical support) effected course satisfaction of university
students negatively (Hassan etal., 2021). On the other hand,
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positive academic satisfaction perceived by the students is
found to be a protective factor for psychological well-being
among university students (Ergiil-Topcu et al., 2021). The
students who experienced high academic stress and low
academic satisfaction showed more depression symptoms
and reported more loneliness (Solomou et al., 2021).

Emotional Implications Related to COVID-19

Upon the shift to online education in the 2020 Spring
semester, university students reported more anxiety after
the pandemic, related to online education, extended
academic overload and uncertainties in the new academic
life (Tasso et al., 2020). Early studies showed that anxiety
levels of university students increased due to their problems
with online classes, concerns about academic performance
and future jobs (Arénliu et al., 2021; Plakhotnik et al., 2021;
Son et al., 2020). Students’ satisfaction with online learning
showed significant relations with experiencing depression,
anxiety and stress symptoms (Fawaz & Samaha, 2021),
in other words, having low grades led to an increase in
depression symptoms of students (Nakhostin-Ansari et al.,
2020).

The depressive symptoms of the university students
also seem to be related to the anxiety for COVID-19
disease. Taylor et al. (2020) stated that, anxiety related to
COVID-19 includes fear of getting infected, economic
consequences of pandemic and long-term lockdown,
fear of strangers who might be virus carriers, compulsive
checking and reassurance behaviors and post-traumatic
stress symptoms (e.g., nightmares, intrusive thoughts).
Having any relatives or friends who are infected is found
to be a risk factor for the increased worry among university
students (Akman et al., 2020; Cao et al., 2020). Contact with
an already infected person, having any family member or
close friend who is sick with the coronavirus, any stranger
in the same environment showing symptoms such as high
fever, cough etc., people talking about how contagious and
dangerous the disease is, and cancellation of the planned
activities (e.g., family vacations) due to the pandemic were
reported as the stress factors related to COVID-19 (Li, X
et al., 2020). Fear of being infected by coronavirus affected
the mental well-being of students negatively (Ergiil-Topcu
etal, 2021; Tang et al., 2020).

The Aim of the Study

Early studies on the effects of COVID-19 pandemic on
the university students highlighted negative outcomes in
terms of academic and emotional domains. Longitudinal
studies showed an increase in perceived stress and sedentary
behaviors (Savage etal., 2020), negative effects (Li, H. Y etal.,
2020) as well as depression and anxiety symptoms (Debowska
et. al., 2020; Zimmermann et al., 2020), and decrease in the
amount and quality of sleep of university students due to the
news about high COVID-19 mortality rates (Zhang et al.,
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2020). Study results on Turkish university population in the
early phases of the pandemic showed that the worry about
COVID-19 and academic stress had a negative impact on
the psychological well-being (Ergil-Topcu et al., 2021).
Other studies showed that perceived stress and depressive
symptoms (Bayar et al., 2021) as well as the intolerance
to uncertainty and the fears about COVID-19 (Duman,
2020) were positively related, while perceived loneliness
was negatively related, with psychological resiliency (Cetin
& Anuk, 2020). However, the long-term academic and
emotional effects of the pandemic on university students in
Tiirkiye are unknown to our knowledge. It is important to
highlight the long-term effects of COVID-19 on university
students to initiate intervention programs in health and
education services during the later phases of the pandemic
or similar crises in the future. The findings obtained from
this study will provide an opportunity to determine how
the academic stress and academic satisfaction levels of
university students and their well-being change depending
on the course of the infection and related regulations over
time and will guide in case of a pandemic similar to the
COVID-19. In that sense, this study aims to investigate the
change in the academic and emotional effects of COVID-19
pandemic on university students in a two-years period in
three waves, between May 2020 and May 2022. In the
study, students’ perceived worries about COVID-19 and
psychological well-being are studied as emotional factors
in addition to academic stress and satisfaction as academic
factors. Relations between perceived worries of students
about COVID-19, their psychological well-being, their
academic stress and satisfaction were also investigated.

Method
Participants and Procedure

The universe of this research consists of public universities
in central Anatolia. The research was carried out in different
colleges and faculties of a university in central Anatolia.
The result of the power analysis conducted on G*Power
v.3.1.9.7 with a medium-sized effect estimation showed that
252 participants would be required for one-way ANOVA
(Faul et al., 2007). The participants were reached with the
convenience sampling method, which is the most common
type of non-probability sampling approach (Shaughnessy
et al., 2000). 375 students (294 females and 81 males)
participated in the study at T1 (M, = 21.60, SD = 2.55,
range = 18-45 years). 243 students (174 females and 69
males) participated in the study at T2 (M = 22.85, SD =
3.64, range = 18-42 years). 454 students (594 females and
160 males) participated in the study at T3 (M, =22.31, SD
= 3.03, range = 18-44 years).

Written permission and non-invasive clinical research ethics
committee approval were obtained from the institution
where the study was conducted (Cankir1 Karatekin
University, approval no. 52133317-605-E.9167).
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W Table 1. Demographic characteristics of the participants.

Variables

Category

Female

Time 3
(May 2022)

(%)
64.8

Time 2
(May 2021)

(%) n
294

Time 1
(May 2020)

n (%) n

294 78.4 174 71.6

Male 81 21.6 69 28.4 160 35.2
Yes, a lab confirmed 0 0.0 34 14.0 90 19.7
Yes, a healt? pro:;essmnal 10 03 23 95 2 92
COVID-19 infection COILIIINS
Yes, but not confirmed 10 2.7 21 8.6 39 8.6
No 364 97.1 165 67.9 285 62.5
. 120 32 88 36.2 240 52.9
PR (PR 340 907 198 815 95 208
, 173 46.1 99 40.7 151 33.3
e el 7 1.9 4 1.6 270 592
Place of Residence Accommodation with others 44 11.7 30 12.3 31 6.8
before and during COVID-19* 9 2.4 8 3.3 42 9.2
. 14 3.7 9 3.7 8 1.8
Accommodation alone - 19 13 53 20 44
24 6.4 17 7.0 24 5.3
Ry 12 3.2 20 8.2 29 6.4
o g’j&fgﬁ‘:;&:’;“ﬁ‘:ﬁﬁ 1= totally not M=8.84 M=8.18 M= 5.03
y 10= very strictly SD=1.84 SD=2.44 SD=3.16

implemented by the government?

*Place of Residence during COVID-19 shown in italics.

In all waves, all participants obtained informed consent
before the study. Students from all levels of the university
who were willing to participate and signed the informed
consent form, constituted the study sample. The
questionnaire was sent via the online message system of
the Department of Student Affairs to independent samples
from the same university 3 times.

Data for the first period (T'1) was collected in the 2019-2020
academic year between 11- 23rd of May 2020, T2 data was
collected in the 2020-2021 academic year between May 17-
28th, 2021, whereas T'3 data was collected in the 2021-2022
academic year between May 25-30th, 2022. T2 data was
collected from sophomores and above and the latest data
(T3) was collected from the 3rd year and above students
as the first two-year students were high school students
and had different social and academic conditions when
the pandemic started. Information about the descriptive
characteristics of the study participants was demonstrated
in B Table 1.

Data Collection Tools
The survey used in this study was prepared specifically

for the COVID-19 outbreak by the executive team of
the COVID-19 International University Students Well-
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Being Study-C19-ISWS. The questionnaire is published
with the study protocol (Van de Velde et al., 2021). The
survey was translated into Turkish by two researchers
who were in the Turkish research team in the original
C19-ISWS and feedback from the other team members
(including the first two authors of this study) finalized
the survey. Each team used the survey in studies in line
with their research focus (Erden et al., 2022; Erden et al.,
2023; Yorguner et al., 2021). The survey consists of seven
domains including (1) sociodemographic information,
(2) study-related information, (3) before and during the
COVID-19 outbreak, (4) COVID-19 diagnosis, symptoms
and perceived worries, (5) stressors, informal support,
and mental well-being, (6) student-specific questions and
concerns, and (7) COVID-19 knowledge and information
and 77 (67 normal and 10 filters) questions. In this study
we only used sociodemographic questions and three scales
within the survey (COVID-19 Perceived Worry Scale,
Psychological Well-being Scale, and University Life Scale).
T1 data proved the reliability and validity of those scales.

Sociodemographic Questions. The sociodemographic
questions used in the research consisted of the students’
gender, COVID-19 infections, place of residence during
COVID-19, and compliance with the measures taken by
the government.
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COVID-19 Perceived Worry Scale. Participants rated
their COVID-19 worries on a 10-point Likert type scale
(1 = not at all worried and 10 = very worried) with 6 items
(e.g., How worried are you to get infected?). Higher scores
indicate higher levels of worry. In this study, Exploratory
Factor Analysis (EFA) of the COVID-19 Perceived
Worry Scale pointed to a single factor that explained the
58.54% of the total variance (eigenvalue = 3.51) and had a
Cronbach alpha internal consistency level of .86.

Psychological Well-being Scale. The psychological well-
being level of the participants was evaluated by a 4 -point
Likert type self-report scale (I = never or almost never
and 4 = always or almost always) with 14 items (e.g.,
During the past week how much did you feel frustrated
in general). After 11 negative statements in the scale were
reverse coded, a total score was obtained. Higher scores
indicate higher levels of psychological well-being. In this
study, EFA of the Psychological Well-being Scale pointed
to a single factor that explained the 43.66% of the variance
(eigenvalue = 6.11) and had a Cronbach alpha level of .90.

University Life Scale. University Life Scale has eight
5-point Likert type self-report items (1 = strongly agree
and 5 = strongly disagree). Higher scores of factors
indicate higher levels of academic stress and academic
satisfaction. In this study, EFA of University Life Scale
provided two factors that explained 55% of the total
variance. The first factor (labeled as academic stress)
including 5 items explained the 30.24% of the variance
(eigenvalue = 2.42) and internal consistency Cronbach
alpha coefficient was found .74 (e.g., “The change
in teaching methods resulting from the COVID-19
outbreak has caused me significant stress”). The second
factor (labeled as academic satisfaction) including 3 items
explained the 24.76% of the variance (eigenvalue = 1.98)
and internal consistency Cronbach alpha coefficient was

found .68 (e.g., “I am satisfied with the way my university/
college has implemented protective measures concerning

the COVID-19 outbreak”).
Research Design and Statistical Analyses

A successive independent samples study design was used
with a convenience sampling method (Shaughnessy et al.,
2000). Data from three time periods were compared to
investigate the effects of COVID-19 on the academic and
emotional aspects of university students. The data were
collected during the same time period of the year (end
of May) in all three waves to eliminate the confounding
effect of Spring or Fall semester and to be sure it was not
the exam week in order to control the stress related to
the exams. To examine the changes in COVID-19 worry,
academic stress, academic satisfaction, and psychological
well-being in three time periods (T1, T2 and T3),
the data were analyzed using one-way ANOVA. The
relations among the variables were analyzed via Pearson’s
correlation analysis. IBM SPSS Statistics Version 23.0 was
used for all analyses.

Results

Descriptive statistics showed that the ratio of the students
who lived with their parents before the pandemic was 32%
at T'1, 36,2% at T2 and 52,9% at T3 where the rates has
changed during the pandemic in to 90,7%, 85,1% and
20,8% respectively. The ratio of the students who stayed
in the dormitory before the pandemic was 46,1% at T1,
40,7% at T2 and 33,3% at T3. The numbers showed a
dramatic fall during pandemic at T'1 (1,9%) and T2 (1,6%)
where the students returned to their dormitories at T3
(33,3%). At the time of data collection at T'1, none of the
students were infected by coronavirus, where at T2 14%
and at T3 19,7% reported lab confirmed infection.

W Table 2. Comparison of the COVID-19 worry, academic stress, academic satisfaction, and psychological well-being by Time.

Variables Time M SD F(2, 945) n2 Median Skewness Kurtosis

Time 1 29.43 15.51 30.00 -.20 -78
COVID-19 worry ~ Time 2 36.95 14.07 24.94" .050 39.00 -.63 -.05

Time 3 28.11 14.95 28.00 .02 -.82

Time 1 19.50 3.94 20.00 -.60 -.01
Academic Stress  Time 2 18.24 4.44 25.58" .046 18.00 =15 -.94

Time 3 17.32 4.65 17.00 -.09 =51

Time 1 10.36 2.65 11.00 -.38 -.06
Academic Time 2 1032 3.06 44 001 11.00 -22 -.66
Satisfaction

Time 3 10.51 2.94 11.00 -.30 =21

Time 1 33.83 8.08 34.00 -.08 -43
S:Zﬁf‘t‘)’;‘i’r?;a' Time 2 338 939 24.49° 044 36.00 -27 -.54

Time 3 37.42 7.85 39.00 -.45 =12
*p < .001
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The average scores of the participants to comply with the
COVID-19 measures implemented by the government
were 8.84 (SD = 1.81), 8.22 (SD = 2.24) and 5.03 (SD =
3.16) for T'1, T2 and T3 respectively.

Since the variances of the groups compared were not
homogeneous, Tamhane’s T2 multiple comparison results
were reported. The fact that the median and arithmetic
mean values are close to each other, and the skewness
and kurtosis values are within the limits of +1.5 indicate
that the distribution of the data is normal (Tabachnick
& Fidell, 2013). The values of normal distribution and
one-way ANOVA results to examine the changes in
COVID-19 worry, academic stress, academic satisfaction,
and psychological well-being in three time periods (T1,
T2 and 'T3) are displayed in B Table 2.

Multiple Comparisons results indicated a significant higher
level of COVID-19 worry at T2 (M = 36.95, SD = 14.07)
than T1 (M = 29.43, SD = 15.51) and T3 (M = 28.11, SD =
14.95) and a size effect close to medium (F (2, 945) = 24.94,
p = 000, n? = .050). No significant difference between T1
and T3 was detected. The academic stress levels of the
students changed overtime with an effect size close to
medium (F (2, 945) = 25.58, p = .000, n? = .046), but no
significant change was observed for academic satisfaction
(F (2, 945) = .44, p = .646, n? = .001). The academic stress
level at T1 (M = 19.50, SD = 3.94) was significantly higher
than at T2 (M = 18.24, SD =4.44) and T3 (M = 17.32, SD
=4.65) and at T2 (M = 18.24, SD =4.44) than at T3 (M =
17.32, SD = 4.65). Psychological well-being scores of the
participants also changed overtime with an effect size close
to medium F (2, 945) = 24.49, p = .000, n? = .044). The
scores were higher at T3 (M = 37.42, SD = 7.85) than T'1
(M =33.83, SD = 8.08) and T2 (M = 33.83, SD = 9.39),
where T1 and T2 scores did not differ significantly. The
figures of the mean values mentioned above are as follows

(W Figures 1-4):

W Figure 1. Perceived COVID-19 Worry by Time.

W Figure 2. Academic Stress by Time.

W Figure 3. Academic Satisfaction by Time.

W Figure 4. Psychological Well-being by Time.
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W Table 3. Correlations between COVID-19 worry, academic stress, academic satisfaction, and psychological well-being.

Variables Time 1 Time 2 Time 3

2 3 4 2 3 4 2 3 4
1. Worry about COVID-19 13" -.07 =27 -.04 -.10 =24 -.02 -.01 =110
2. Academic Stress =217 -.28" - 10 -.26™ - 46 -107
3. Academic Satisfaction - .25 - 26" - .01

4. Psychological well-being

*p< .05, **p< .01

The examination of the relations between variables (see H
Table 3) indicated a decrease in psychological well-being
with an increase in COVID-19 worry at all times (at T1, r
=-27,p<.0l;at T2, r=-24,p< .0l and at T3, r = -.11,
p < .05). COVID-19 worry is also positively related with
academic stress at T1(r = .13, p < .05). At all times, when
the academic stress is increased, psychological well-being
is decreased (at T1, r = -28, p < .01; at T2, r = -.26, p <
.01; and at T3, r = -.10, p < .05). Academic satisfaction is
positively related with psychological well-being at T1 (r =
25,p<.0l)and T2 (r = .26, p < .01).

Discussion

This study aimed at investigating the change in the
academic and emotional effects of COVID-19 pandemic
on university students in a two-years period in three
waves, between May 2020 and May 2022. In addition, the
relations between the perceived worries of students about
COVID-19, their psychological well-being, their academic
stress and satisfaction are also examined. Results showed
important effects of COVID-19 on students’ academic lives
and psychological well-being and the changes within two-
years period.

Students reported a medium level of COVID-19 worry
at T1. It was a time when number of infected cases and
deaths were quite high, where uncertainty about the course
of the virus and social lives was at top. Medium level of
worry of the university students can be related with the
statements that the virus was affecting the elderly more
than the younger population unless they have a severe
chronic disease (Turkish Republic Ministry of Health,
2020b). Another factor might be the feelings of trust and
security related to the full lockdown in the country. A
mandatory stay at home might make them feel safe about
being infected. The medium level of COVID-19 worry at
T'1 sharply increased at T2 and decreased slightly under the
level at T'1 (see B Figure 1). At T2, infection and mortality
numbers increased significantly in Tiirkiye in parallel to
the rest of the world and it was seen that not only elderly
and chronically ill people, but also young and healthy ones
were also at risk. This would explain the significant increase
in worry levels at T2. Furthermore, the number of cases
significantly dropped in late Summer of 2021, right after
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T2 due to the positive effects of rigid precautions and
public vaccination, leading to a gradual normalization.
As an important step of normalization in public life, fall
semester started at classrooms in-person (or hybrid in some
universities). Coherent to the drop in case numbers and
gradual normalization in social life, the COVID-19 worry
at T3 significantly decreased under the initial level at T'1.

The findings about the psychological well-being of the
students showed a different pattern. According to the results,
the medium level psychological well-being at T'1, remained
the same at T2 but had an incline at T3 (see B Figure 4).
Analyses among the variables showed a significant negative
relation between COVID-19 worry and psychological well-
being at all times. This finding is parallel to many other
study results indicating a relation between COVID-19
related anxiety and psychological well-being (e.g., Bayar et
al., 2021; Debowska et al., 2020; Tang et al., 2020; Taylor
et al., 2020). Our results showed that the strength of the
relation gets weaker from T'1 to T3, meaning that the impact
of COVID-19 on psychological well-being still persists in
time despite the changing course of the pandemic.

The pandemic brought many difficulties to the academic
lives of the students in addition to the psychological
stress about the disease itself. Many studies reported the
negative effects of pandemic on the emotional, social,
economic, and academic lives of the university students
(e.g., Alghamdi, 2021; Almomani et al., 2021; Aristovnik
et al., 2020; Moawad, 2020; Sundarasen et al., 2020). Our
results also indicated similar results. Although there was a
decline from T'1 to T3 in the academic stress level of the
students, the scores at all times were above average (see
B Figure 2). Also, we found that psychological well-being
scores significantly dropped with an increase in academic
stress in three-time measures. Academic stress is found to
be positively related with COVID-19 worry at T'1, but this
relationship was not observed at T2 and T3. Despite the
disappearance of the relationship, the students have above
average level of academic stress at T2 and T3. The initial
academic stress might be a result of the uncertainty created
by the COVID-19 pandemic in the education process
and social relations. As shown in the literature, academic
uncertainty of the university life at the initial phase of
the pandemic, gave way to stress based on the fast and
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unprepared transition to remote education and lack of social
relations due to moving back to family homes (Moawad,
2020; Wang et al., 2020; Yang et al., 2021). However, the
high level of academic stress independent from COVID-19
worry might be explained by the difficulties in adapting
to remote education at T2 and to hybrid education at T3.
So, research revealed that COVID-19 negatively affected
university students due to difficulties in managing workload
and limited interaction with other student and lecturers,
problems with internet access and hardware, lack of internal
motivation and discipline and difficulty to understand the
lessons (Aristeidou & Cross, 2021; Tengilimoglu et al.,
2021; Yang et al., 2021).

On the contrary, academic satisfaction scores were slightly
above the average at all times and did not show any change
within time. Psychological well-being increased with
academic satisfaction at T1 and T2, a parallel finding
to the study showing the relation between the academic
satisfaction and depression and feelings of loneliness (e.g.,
Solomou et al.,, 2021). However, we believe academic
satisfaction remaining the same over time where academic
stress has changed, might be due to the method of evaluating
academic satisfaction. In this study, the academic satisfaction
was mostly about the efficacy and speed of the measures
taken by the universities to cope with the uncertainty of the
pandemic (e.g., satisfaction about the announcements of the
university about the changes in education due to pandemic;
satisfaction about the university’s implementation of the
COVID-19 precautions). In other words, the academic
satisfaction presented in this study did not include the
education methods used after the initial uncertainty and the
process of adaptation to these methods. Considering the
efforts of universities to effectively reduce the impact of the
pandemic in line with the explanations and sanctions of the
health authorities, it is reasonable that the level of academic
satisfaction has not changed over time.

This study appears to be the first attempt in investigating
the effects of COVID-19 on university students in Tirkiye
comparing three time periods. The results of our study
indicated that the COVID-19 pandemic has important
academic and emotional effects on university students and
those effects are spread overtime parallel to the course of
pandemic around the world. Despite this important feature,
our study has some limitations. Firstly, the samples of
the three waves are independent. It is not possible to see
how individuals have changed over time with successive
independent samples (Shaughnessy et al., 2000), instead,
we can see the differences on the population over time if
our sample is good enough to represent the population. We
put an effort to have participants from the same population
with similar demographic characteristics at three times, to
enhance the power of the independent samples to represent
the population. Even though the participants are the
students coming from different parts of Tiirkiye, the data
was collected at the same university. Finally, nonprobability

186

sampling procedure might weaken the representative power
of the sample. Considering these limitations, planning
further studies that collect data from the same students
at different universities by using probability sampling
procedure will have more opportunity to have strong
representative power and strength for casual inferences.

Conclusion

In summary, the COVID-19 worry that increased over time
deepened the psychological problems of university students.
The significant relation between worry about COVID-19
and psychological well-being indicates the importance
of preventive steps against high levels of anxiety among
university students. Apart from the impact on psychological
well-being, the COVID-19 worry seems dysfunctional
for preventive health behaviors. Can et al. (2022) found
that people with low and moderate anxiety levels of
COVID-19 were more likely to comply with preventive
health behaviors than those with high anxiety levels. In that
regard, it is essential for the health authorities to refrain
from using anxiety provoking language to encourage people
complying with the preventive measures and to protect
their psychological well-being.

Despite the decrease in COVID-19 worry within time,
academic stress did not decline, holding the high-level
position at three times. This shows that the students could
not adapt themselves to the changes in academic life in time.
This result becomes even more important, considering our
finding that the decrease in well-being was significantly
related to the increase in academic stress in all three times.
In that context, it seems like new steps need to be taken
by the university authorities to reduce the academic stress
of students. These steps can include the re-arrangement of
the workload of the students considering the psychological
and physical effects of the illness, not to make significant
procedural changes during the semester and to clarify the
expectations from the students in advance. Also enhancing
the technological infrastructure to enable the students to
reach study material online would make it easier for students
to adapt remote education.
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Ozet

Bu aragtirma, birinci ve ikinci 6gretim programinda okuyan tiniversite
ogrencilerinde biyolojik ritim ile akademik bagartyr incelemeyi
amaglanugtir. Aragtirma betimleyici tiptedir. Orneklem 777 hemsirelik
ogrencisinden olugmaktadir. Veri toplamada; degiskenleri inceleme
formu, “Sabahgil-Aksamcil Anketi”, “Biyolojik Ritim Degerlendirme
Goriigmesi  Olgegi” ve “Basart Algist Degerlendirme Olgegi”
kullanilmugtir. Birinci 6gretim 6grencilerin %71’i sabahgil-aksamcil
acisindan ara tip ozellikte ve biyolojik ritim 6lgek puani 49.30+7.27
dir. Basar1 puanlar1 2.51+0.47 olup kendilerini orta diizeyde bagarili
olarak degerlendirmektedirler. Tkinci Ggretim ogrencilerin %69’u
sabahgil-aksamcil agisindan ara tip ozellikte ve biyolojik ritim 6lgek
puani 50.26+7.68 dir. Akademik bagari puanlari 2.42+0.47 olup
kendilerini orta diizeyde bagarili olarak degerlendirmektedirler.
Ogrencilerin ¢ogunun orta tip ve diizensiz biyolojik ritimlere sahip
oldugu goriilmiistiir. Sabah egitimi 6grencilerinin akademik bagari
puanlar1 ikinci 6gretim egitimi Ggrencilerine gore daha yiiksektir;
algilanan akademik basart her iki grupta da ortalamaydi. Tkinci 6gretim
ogrencilerinin akademik bagaris;, uyku ve beslenme aligkanliklar:
olumsuz etkilendiginden egitim giindiiz yapilmalidir.

Anahtar Sézciikler: Akademik Bagari, Biyolojik Ritim, Kronotip,
Universite Ogrencisi.

ecently, there has been a growing interest in scientific

research into circadian typology and individual

circadian differences, with a significant surge in the
body of research over the past decades (Adan etal., 2012). A
circadian clock could be defined as a biological timing device
within an organism that is synchronized to the environment
and solar time, responding to light and darkness in almost
all living beings (Genzel et al., 2013). Circadian rhythms
could be distinguished by various biological or physiological
markers, including the human sleep-wake cycle, core
body temperature, certain hormones such as cortisol and
melatonin, and one’s genetic makeup (Adan et al., 2012).

Abstract

This study aims to analyze the biological rhythm and academic
achievement of university students studying in morning and evening
education programs. This is a descriptive study. Its sample group
consists of 777 nursing students. “The form for inspection by
variables”, “Morningness-Eveningness Questionnaire”, “Biological
Rhythms Interview of Assessment Scale” and “Perceived Achievement
Assessment Scale” were used in data collection. 71% of the students
receiving morning education were of moderate type in terms of
morningness-eveningness and had a biological rhythm scale score
of 49.30+7.27. Their achievement score was 2.51+0.47 and they
assessed themselves as having moderate achievement. 69% of the
students receiving evening education were of moderate type in terms
of morningness-eveningness and they had a rhythm scale score of
50.26+7.68. Their academic achievement score was 2.42+0.47 and
they assessed themselves as having moderate achievement. Most of
the students had intermediate-type and irregular biological rhythms.
Morning education students have higher academic achievement
scores than evening education students; however, perceived academic
achievement is average in both groups. As the academic success, sleep,
and eating habits of evening education students are negatively affected,
education should be carried out during the daytime.

Keywords: Academic Achievement, Biological Rhythm, Chronotype,
University Students.

The expression of circadian rhythm may show substantial
variation from person to person, which is categorized based
on the person’s circadian typology into three chronotypes:
morning-type, neither-type, and evening-type (Natale etal.,
2006). Approximately 40 percent of adults are reported to
be either morning-type or evening-type, and the remaining
majority (60%) are classified as neither-type (Adan et al.,
2012), consisting of individuals exhibiting an intermediary
position in their time-of-day preference.

The degree of morningness and eveningness in humans is
generally measured by research methods using self-reported
data (Escribano et al., 2016). Hajaghazadeh et al., (2019)
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reported that sixty percent of nurses were intermediate-
type, and the remaining was morning (24.2%) and evening
(15.8%) types. Morning-type individuals, often called early
birds, usually prefer to start the day early and go to bed
early, as their concentration, and physical, and intellectual
performance tends to peak during the early hours of the day.

However, evening-type people, also called night owls,
prefer delayed sleep and wake times, since this type of
timing enables them to reach their maximum productivity
(Adan et al., 2012; Tonett et al., 2015). Lépez-Soto et
al.,, (2019) reported that show that female nurses with
an evening-oriented preference suffer more problems of
insomnia, sleepiness, fatigue, and anxiety.

Personal differences in morningness and eveningness
result from the innate chronotype of each individual.
Genetic mechanisms have recently been found to play a
role in circadian rhythm, and around 37% of the variation
in adult diurnal preference can now be attributed to
hereditary factors.-While individual preferences over the
diurnal and nocturnal phases are strongly associated with
genetic and intrinsic mechanisms, they may be controlled
by specific sociodemographic characteristics, age, and
gender. Of these factors, age is known to cause changes
in chronotype in humans, as research over the years has
consistently shown that morningness tends to be more
frequent before the age of 10 and after the age of 50,
whereas a prevalent change toward eveningness occurs
mostly in late adolescence (Tonetti et al., 2015).

As it exerts a strong impact on a person’s behavioral
patterns, chronotype can be said to have serious
implications on health, overall well-being, academic
and professional performance, and daytime functioning
(Randler & Truc, 2014). Variations in people’s choice
of circadian phase, or more plainly sleep and daytime
behavior, are thought to play a role in human cognitive
abilities (Tonetti et al., 2015). There exist some factors
known to influence academic achievement, or success at
school, some of which could be associated with chronotype
(Zerbini & Merrow, 2017). On the other hand, Gray and
Watson (2002) reported that there was little evidence to
attribute personal differences in sleep length and sleep
schedule to academic performance. In their study with
medical students, Genzel et al. (2013) concluded that only
actual sleep timing, rather than chronotype, could be an
effective predictor of academic achievement. Mirghani
(2017) found that evening chronotype, or delayed bedtime,
was more prevalent among medical school students with
average grades than in those with excellent grades, with
no significant differences in sleep length or circadian
preference between male and female students. Toscano-
Hermoso et al. (2020) reported that morning chronotype
achieves better academic results than their evening
counterparts.
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Healthy sleep is important for students’ academic
performance and well-being. However, many students
obtain insufficient sleep and may not reach their full
learning potential (Chen, 2021). Previous work in the
literature suggested that the most important factor to
predict academic achievement could be the timing of
sleep-wake behavior, or circadian preference, rather than
sleep duration (Tonetti et al., 2015). According to a meta-
analysis conducted by Preckel et al. (2011), who examined
a possible correlation between chronotype and cognitive
performance and academic achievement, chronotype
is correlated strongly with cognitive performance and
academic achievement. Their study found that eveningness
had a positive correlation with cognitive ability, but
a negative correlation with academic achievement. In
contrast, morningness had a negative association with
cognitive ability and a positive relationship with academic
achievement. Studies into the impact of chronotype on
academic achievement suggest that morningness offers an
advantage over eveningness in terms of academic success.
Despite this, none of such studies accounted for the time of
day during which the participants were assessed. Enright
and Refinetti concluded that morning-type individuals
usually get better grades in exams than do evening-type
individuals, suggesting that morningness could enhance
academic achievement (Enright & Refinetti, 2017). Ljevak
et al. (2020) reported that as the academic achievement
of students was higher they were more morning types.
The participants who expressed higher levels of daytime
sleepiness were more evening types.

In Tirkiye, certain universities have been offering evening
courses at undergraduate and graduate levels since 1992.
In the evening courses, formal education is given at higher
education institutions after the normal daytime formal
education (Official Gazette, 1992). This study aimed
to investigate the relationship between chronotype and
academic achievement in nursing students taking morning
and evening courses. The research was carried out in an
attempt to find answers to the following questions.

1. Does the circadian rhythm differ between morning and
evening education students?

2. Are there any academic achievement differences
between morning and evening education students?

The research results are significant for guiding
policymakers and practitioners and contributing to
lecturers and researchers.

Methods
Type of Research
The aim of a cross-sectional study is to obtain a

representative sample by taking a cross-section of the
population. Cross-sectional studies are generally quick,
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easy, and cheap to perform, and they often involve a
questionnaire survey (Sedgwick, 2015). It is widely used
in nursing, medical and social sciences research to collect
information about a specific population or phenomenon
(Connelly, 2016). All the measurements for a study
participant are obtained at a single time. (Sedgwick, 2015).
In cross-sectional research, researchers aim to understand
the currentstatus or characteristics of the target population.
The data collected typically focus on variables of interest
such as demographics, attitudes, behaviours, opinions, or
preferences. Surveys can be administered through various
methods, including online questionnaires, telephone
interviews, face-to-face interviews, or paper-based forms
(Connelly, 2016). Therefore, a descriptive cross-sectional
research design was used in this study.

Population and Sample of the Study

The study was conducted in a nursing school that offers both
morning and evening education programs. In this school,
both types of courses were given by the same lecturers. The
research data were collected in the classroom environment.
The target population consisted of 916 students. After the
students were informed about the purpose and importance
of the research, about 84% of them verbally expressed their
willingness to participate in the study, thus 777 of these
students constituted our sample.

Data Collection
Demographics

This is a personal information form asking questions about
the participant’s age, gender, marital status, class, type of
education, and final grade point average (GPA).

Morningness-Eveningness Questionnaire (MEQ)

Originally developed by James A. Horne and Olov Ostberg
in 1976, the MEQ is the most commonly utilized self-
assessment questionnaire in measuring circadian typology in
adults. The original version of the MEQ comprises 19 items,
which are multiple-choice questions, and each item provides
four or five response options. The reliability coefficient of
the scale ranged between 0.78 and 0.86 (Horne & Ostberg,
1976). The MEQ has a multidimensional structure, so
using a composite score yielded by the scale might not be
always appropriate in different constructs (Adan & Almirall,
1991; Adan et al., 2012). This scale is used to determine
the chronotype in individuals. The first Turkish language
adaptation and validity and reliability study were conducted
by Piindik, Giir, and Ercan with 618 university students
(Pundiik etal., 2005). According to the combined scores from
the questions, there are 5 different chronotypes, which are as
follows: scores between 70 and 86 points indicate “absolutely
morning type”, 59-69 points “close to the morning type”,
42-58 points “intermediate type”, 31-41 points “close to
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the evening type”, and 16- 30 “absolutely evening type”.
Higher scores mean a higher tendency toward morningness
(Dogutepe, 2010). In our study, we used the Turkish language
version of the scale adapted and validated by Piindiik et al.
The Cronbach’s Alpha value calculated for the Morningness-
Eveningness Questionnaire is 0.684.

Biological Rhythm Assessment Interview Scale (BRAIS)

Developed by Giglio et al in 2009, this Likert-type scale
consists of 21 questions designed to measure the circadian
rhythm and functionality of the patients in the 24-hour cycle.
High scores are interpreted as the existence of an impaired
biological rhythm (Giglio et al., 2009; Giglio et al., 2010).
The subdimensions of the scale include the domains of sleep,
activities, social, eating habits, and dominant rhythm pattern
(chronotype). The Turkish language adaptation and validity-
reliability studies of the scale were carried out by Aydemir and
Koroglu. The scale has proven to be useful in determining
the prevalent morning and evening type, as well as possible
risks of deterioration in biological rhythm in patient groups
(Aydemir & Koéroglu, 2012). The Cronbach’s Alpha value
calculated for the Biological Rhythm Assessment Interview
Scale is 0.712.

Perceived Achievement Rating Scale

It is a 10-point scale prepared by the researchers to allow
students to evaluate their achievement subjectively. The scale
goes from 1 to 10, one being poor academic achievement and
10 being excellent academic achievement, and students are
asked to rate their academic success by choosing a number on
a 10-point scale.

Statistical Analysis

The research data were analyzed on SPSS 21.0 software
package for Windows. Along with descriptive statistics,
T-test, and variance analysis were used to determine the
relationship between the independent variables and the
scales, and Bonferroni was used for further analysis. The level
of statistical significance was accepted as p<0.05.

The Ethical Principles of the Research

Prior written consent was obtained from the Clinical Trials
Ethics Committee of Stileyman Demirel University, Faculty
of Medicine and verbal consent was obtained from each of
the study participants (numbered 72867572-050-4236).

Results

The mean age of the students attending morning courses
was 19.88 = 1.3, ranging from 17 to 26 years, and around
83.6% of these students were female. The mean age of the
students in the evening education program ranged from 18-
24 years with a mean age of 20.19x1.2, and about 81% of
the evening education students were female (Bl Table 1).
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W Table 1. Descriptive data about the students of morning and
evening schools.

Morning School Evening School

Gender Number % Number %
Female 412 83.6 230 81.0
Male 81 16.4 54 19.0
Total 493 100 284 100

71% of the morning education students and 69% of
the evening education students showed neither-type
characteristics in terms of chronotype. The score for the
MEQ among the students attending morning courses
ranged between 24 and 80, with a mean score of 49.68+8.16.
The evening students’ MEQ score was between 25 and 73
with a similar mean score of 49.09 + 8.02. There was no
significant difference between the mean MEQ scores of
morning and evening education students (p>0.05) (M Table
2).

of the evening education students ranged between 1.02
and 3.50, with a mean GPA of 2.42+0.47. A statistically
significant difference was found between the general GPA
of the morning and evening students (p<0.05). When the
students’ self-assessment of their academic achievements
was analyzed, it was found that the self-perceived academic
achievement levels were similar among both morning and
evening education students (Ml Table 4).

Discussion and Conclusion

The findings obtained in the research, which examined the
relationship between circadian preference and academic
achievement among nursing students taking morning and
evening courses, are compared with the results of previous
work contained in the relevant literature. In terms of
gender, our findings indicate no clear-cut differences in
circadian preference. However, most large-scale studies
revealed a clear but small gender difference, with women

i Table 2. Morningness-Eveningness Questionnaire scores in students.

Definitely evening type (Evening type)
Close to the morning type

Neither-type

Close to the morning type

Definitely morning type (Morning type)

Total number of students

Morning School Evening School

Number % Number %
7 1.4 1 0.4
69 14.0 47 16.5
350 71.0 196 69.0
65 13.2 38 13.4

2 0.4 2 0.7
493 100 284 100

The mean BRAIS score of the morning education students
was 49.30 = 7.27, ranging from 30 and 73, and evening
education students had a similar mean score of 50.26 +
7.68 (range 29-72). There was no statistically significant
difference between the mean BRAIS scores of morning and
evening education students. In the sub-dimensions of the
scale, only sleeping and eating habits showed a significant
difference (p>0.05), (M Table 3).

The achievement scores of the morning education students
ranged from 0.84 to 3.89 and their mean grade point
average (GPA) was 2.51+0.47. The achievement scores

being more morning-oriented than men (Randler, 2016). A
meta-analysis conducted by Randler (2007) suggests a weak
but significant impact of gender on morningness where
females exhibit more morning-type features than males.

There was no statistically significant difference between the
average MEQ and BRAIS scores in morning and evening
education students in terms of gender and age. It is quite
normal that there is no correlation between age and means
MEQ/BRAIS scores since there was no difference between
the mean ages of the groups.

I Table 3. Students’ Biological Rhythm Assessment Interview Scale score.

Morning School

Evening School

Min-Max
Daily activities 11-37
Sleeping and eating habits 11-30
Interpersonal relationships 2-8
Scale-wide 30-73

Min-Max
t=-0.305
23.47+4.65 13-39 23.58+4.66 p=0.761
t=-3.174
21.6243.20 13-31 22.38+3.20 p=0.002
t=-0.923
4204135 2-8 4.29+1.34 p=0.356
t=-1.729
49.3047.27 29-72 50.26+7.68 00,084
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I Table 4. Students’ academic achievement scores and Perceived Achievement Rating Scale scores.

Morning School

Evening School

Min-Max Min-Max
. . t=2.621
Academic achievement scorev .84-3.89 2.51£0.47 1.02-3.50 2.42+0.47 0=0.009
. . t=-0.039
Perceived Achievement score 1-10 5.86x1.71 1-10 5.87+1.84 0=0.969

The majority of the morning and evening education
students who participated in our study were found to show
neither-type characteristics in terms of chronotype. Piindiik
et al. (2005), in their research with university students and
employees, found that the majority of the participants
showed neither-type characteristics, followed by the
students close to the morning type. Agargun et al. (2007),
on the other hand, found that 70% of medical faculty
students displayed morning-type characteristics. Sukegawa
et al. (2009) calculated that 71.2% of 52 university students
were the intermediate type, 19.2% the evening type, and
9.6% the morning type. Isman et al. (2010) reported that
54.6% of the participants were the intermediate type,
29.5% morning-type, and 15.8% evening-type. Besoluk
(2011), in his research conducted with 235 high school
students, found that 68.1% of the participants were the
intermediate type, 19.1% were morning-type, and 11.9%
were evening-type. Kayaba et al. (2020) reported that about
18% of Japanese female nursing students were identified as
evening type (Kayaba et al., 2020). Randler (2016) reported
that morningness in adults tended to increase with age, so
individuals would become morning types after turning the
age of 18. In their research, Adan et al., Escribano et al.,
and Randler found that the majority of the adult population
showed neither-type characteristics (Adan et al., 2012;
Escribano et al., 2016; Randler 2016). Marta et al. (2020)
reported that circadian rhythm preferences, 66% of male
and 51.7% of female nursing students were categorized as
intermediate- and morning-type people, respectively (Marta
etal., 2020). The data presented in this study show clear age
effects. The research findings are in concordance with the
results reported by some of the above-given studies in the
literature, as most of the students were found to be neither
type in terms of circadian rhythm, which was followed
by being close to the evening type. Being neither-type
characteristics is a common situation in society.

Our statistical analyses showed no significant difference
between the mean scores of the students attending morning
and evening courses, which contradicts the common idea
that students in evening courses are more inclined to sleep
during the day and study at night. In addition, students being
close to the evening type in second place in the morning-
evening type classification may have affected their thought
and choice of being able to do a job that requires night shifts.
Based on the findings regarding the BRAIS scores, we
determined that the biological rhythms of both morning

Cilt/

and evening education students tended to be irregular. In
the evening education students, a statistically significant
difference was calculated in sleep and eating habits, two of
the biological rhythm sub-dimensions. Curcio, Ferrara, and
Gennaro reported that students with different educational
backgrounds experienced chronic insomnia and impaired
sleep quality, while sleep quality and sleep duration were
related to learning capacity and performance (Curcio et
al., 2006). Kopacz et al. emphasized that sleep affected
simple memory activities, ensuring memory consolidation
in children and adolescents (Kopasz et al., 2010). Mayda et
al. (2012) found that more than half of the medical faculty
students suffered from impaired sleep quality. Aysan et
al. (2014) determined that sleep quality among university
students studying health sciences was poor. Based on the
findings obtained from our study sample, it can be stated that
the biological rhythms of nursing students taking morning
and evening courses tend to be irregular. In addition, the
sleep and eating habits of the evening education students
appear to be affected more negatively as compared to the
morning education students.

We found a significant difference between the mean
academic achievement scores of the morning and evening
students in our research. In the second education, the
entrance score of a department is lower. The relatively low
academic achievement scores of the secondary education
students in the research group can be explained by the
difference in university entrance scores. When the students’
self-assessment of their academic achievement was analyzed,
the perceived achievement of both morning and evening
education students was similar. The second-education
students think they have similar academic achievement
levels to the first-education students may be due to their
relatively low self-awareness levels.

A study conducted in Tirkiye reported that morning-
type students were more successful in university entrance
exams (Besoluk, 2011). Besoluk et al. (2011), in their study
investigating the relationship between academic success
and circadian rhythm in university students, found that
morning-type students had higher exam scores than those
evening-type students. A meta-analysis systematically
reviewing 1647 relevant studies in the current literature
concluded that evening-type circadian preference is linked
to poor academic performance, both in school pupils and
higher education students (Tonetti et al., 2011).
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Psychosocial functioning and academic performance related
to circadian rhythm were examined in 838 university students
in the USA. As a result, it was found that the evening type had
higher fatigue, alcohol and caffeine use, and worse academic
performance than the morning or intermediate type (Taylor
etal., 2011).

AlFakhri et al. (2015) conducted a study to examine the
perceptions of 259 medical students and 21 academic advisors
about sleep deprivation and its relationship with academic
performance. Most students reported that sleep deprivation
negatively affected academic performance. Onder et al.
(2014) discovered that individual circadian preference,
sleep patterns, sleep quality, character traits, and academic
motivation were highly intertwined, significantly impacting
academic success. In general, circadian preference toward
eveningness seems to result in lower grades in school exams
(Zerbini & Merrow, 2017). In addition to these reasons, the
fact that students are working in an income-generating job
may also have negatively affected their academic performance.

Limitations

Further studies with different samples are needed to confirm
the current findings and to generalize these findings to a
larger population.

In conclusion, our research revealed that the majority of
the students participating in the study showed neither-type
characteristics in their circadian preference; their biological
rhythms tended to be irregular; the sleep and eating habits of
the evening education students were more adversely affected
as compared to the morning education students; the students
attending morning courses had higher academic achievement
scores; perceived academic achievement was average in both
groups.

The nursing students constituting our study sample were
classified as neither morning-type nor evening-type in terms
of circadian preference, as the students mostly exhibited
neither-type characteristics. However, we cannot suggest that
the prevalence of neither type in our sample had an impact
on academic achievement, as there was no relationship found
between academic achievement and circadian preference
among the participants.

The students attending morning courses had higher
academic achievement scores than did the students attending
the evening courses, which could be explained by the fact that
evening programs accept students with university entrance
exam scores lower than morning programs, and be in an
income generating jobs by certain factors affecting as negative
changes in sleep patterns and eating habits, dimensions of
their circadian rhythm.

As for perceived academic achievement, students in both
groups rated their achievement as average, suggesting we
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should approach the results of subjective assessment tools
cautiously.
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Ozet

Meslek yiiksekokullari, yiiksekogretimde iki yillik egitim 6gretim
veren, temel amaci ara eleman yetistirmek olan ve piyasadaki ihtiyaglara
cabuk uyum saglayabilen akademik birimlerdir. S6z konusu birimlerde
teorik egitimin uygulamal egitimle desteklenmesi mezunlarin istthdam
olanaklarinin arturilmasinda 6énem tagimaktadir. Bu c¢aligma ile
iktisadi programlarda kayitlt 6n-lisans 6grencilerinin alanlarma goére
akademik ve mesleki gelisimlerine yonelik egitsel etkinlik taleplerinin
belirlenmesi amag¢lanmgtir.

Calismada amaca ulagabilmek iizere, Trabzon Universitesi Vakfikebir
MYO Isletme Yénetimi, Maliye, Muhasebe ve Vergi programlarinda
2021-2022 egitim 6gretim yilinda kayith bulunan aktif 6grenciler
caligma kapsamma almmistr. Aragturma kapsamindaki 6grencilere,
aragtirmacilar  tarafindan  hazirlanmig  anket formu yiiz yiize
uygulanmustir. Elde edilen veriler, SPSS istatistik paket programi
kullanilarak 6nce faktor analizine tabi tutulmug ve ardindan tanimlayic
istatistiklerin yapilabilmesi i¢in frekans analizi kullanilmigtir.

Aragtirma sonug¢ raporu, oOncelikle Vakfikebir MYO yonetimiyle,
ardindan Trabzon Universitesi biinyesinde yer alan iktisadi program
agirlikli diger meslek yiiksekokullarinin y6netimiyle ve Kariyer
Gelistirme Uygulama ve Aragurma Merkezi ile paylagilmigur.
Aragtrmadan elde edilen sonu¢ dogrultusunda, 6grencilerin mesleki
gelisimlerine katki saglayacaklarini diistindiikleri ilk ti¢ bilimsel egitime
iligkin etkinligin yiiz yiize sekilde birim konferans salonunda organize
edilmesi hedeflenmektedir.

Anahtar Sozciikler: Onlisans FEgitimi, Muhasebe, Isletme
Yonetimi, Egitim Beklentileri, Mesleki Geligsim

eslek yiiksekokullari, yiiksekogretim biinyesinde
iki yillik egitim-6gretim hizmeti veren ve temel
amaglar1 ara eleman yetistirmek olan akademik
birimlerdir. Bu birimlerden mezun olan &grenciler,
bolimleri dogrultusunda teknik eleman, ara eleman ve
6n biro eleman: vb. niteliklere sahip olarak istthdam
edilebilmektedirler. Mezunlarin istihdam olanaklarinin

Abstract

Vocational schools are academic units that provide two-year education
at the associate degree level, whose main purpose is to train intermediate
staff, capable of quickly adapting to the needs of the market. Supporting
theoretical education with hands-on training in these academic units is
crucial for increasing graduates’ employment opportunities. The aim
of conducting this study was to determine the demands of associate
degree students matriculated in economics programs for educational
activities tailored to foster their academic and vocational development
in their particular fields.

To this end, students in Trabzon University Vakfikebir Vocational
School Business Administration, Finance, Accounting and Tax
programs in the 2021-2022 academic year were included in the study.
They were surveyed face-to-face with a questionnaire prepared by the
researchers. The obtained data were analyzed with quantitative analysis
methods using the SPSS statistical package program.

A report of the research was drawn up and first shared with the
management of Vakfikebir Vocational School, then with the
management of other vocational schools within Trabzon University
providing mainly economics programs, and the Career Development
Application and Research Center. In line with the results obtained
from the research, it is intended to organize in the Unit conference
hall a face-to-face activity that will focus on the first three scientific
trainings, which students believe will contribute to their vocational
development.

Keywords: Associate Degree Education, Accounting, Business
Management, Educational Expectations, Vocational Development

arttirilmast  bu  birimlerde verilen egitimin niteligine
ve giincel gelismelere uyum saglamalarina bagli olarak
degisiklik arz etmektedir. Ozellikle iktisadi ve sosyal bilim
agirlikl meslek yiiksekokullarindan mezun olan 6grenciler,
teoride anlatilan ve uygulamaya doniistiiriilememis mesleki
bilgiyi is hayatlarinda kullanamamaktadirlar.
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Esra Atabay & Nazende Allusoglu

Yiiksekogretim biinyesinde, ozellikle iktisadi ve sosyal
bilim agirlikli meslek yiiksekokullarinda egitim modelinin
uygulama agirlikll olarak degistirilmesi, degistirilmesinin
miimkiin olmadig1 durumlarda ise teorik bilginin mesleki
seminerler, konferanslar, uygulamali sertifika programlari
vb. giincel egitimlerle desteklenmesi olduk¢a ©nem
tagimaktadir.

Nitekim, bu akademik mesleki etkinlikler 6grencilerin
isthdam  imkanlariin  artmasinda  avantaj  olarak
disiiniilmektedir. Konuyla ilgili literatiir incelendiginde
destekleyici nitelikte ¢aligmalarin  oldugu gorilmiistiir.
Can (2020), meslek yiiksekokullarinda kalite icin ihtiyaglar
belirlemeye yonelik bir ¢aligma gerceklestirmistir. Bu
caligmaya gore, 6grenciler, teorik egitimden ¢ok uygulamali
egitime gecilmesini, meslek yiiksekokullarinin fiziksel ve
teknolojik olanaklarinin arturilmasini, kendileriyle etkili
iletisim kurularak sosyal, sportif ve bilimsel etkinliklere
onem verilmesi gerektigini vurgulamuglardir. Kaysi ve
Aydemir (2019), meslek yiiksekokulu 6grencilerinin
egitimden beklentilerini tespit etmiglerdir. Bu baglamda,
mesleki  becerilerin  kazandirilmasi  ve  gelistirilmesi
beklentileri 6ne cikmugtir. Ogrenciler gercek is hayatindan
orneklerle mesleki uygulama sayisinin arturilmasini talep
etmiglerdir. Mezuniyet sonrast istihdam olanaklar1 hakkinda
bilgilendirmelerin yapilmasi beklentisi de kaulimcilar
tarafindan belirtilen bir diger beklenti olmugtur. Kayaalp
(2018) tarafindan yapilan galigmada, 6grencilerin giincel
teknolojiye dayali bolimlerde aldiklari egitimin (internet
ve aZ teknolojileri, bilgisayar teknolojisi vb.) bilgisayar
programlama gibi bolimlerde aldiklar1 egitime nazaran ige
girmelerinde daha faydali oldugu sonucuna ulagilmistir.
Keke¢ vd. (2018) tarafindan mezun o6grenciler izerinde
yapilan ve 6nlisans egitiminin yeterliligini 6l¢gmeyi amaglayan
caligmada, mezun 6grenciler, iki yillik okullarda okuyan
ogrencilerin  6zgiiven eksikliginin olduguna, yabanci dil
konusunda eksiklik yasadiklaria, stajin okul sonunda veya
dénem arasinda degil es zamanli olarak okula devam ederken
yapilmasi gerektigine, egitimleri esnasindaig hayatlariylailgili
tecriibe edinebilecekleri seminer ve kurslarin diizenlenmesi
gerektifine, staj sirelerinin arturilmasmin gerekliligine,
sektor taniumlarinin yapimasinin is hayatini anlamalari
agisindan  6nem arz ettifine, derslerin ezbercilikten
ctkarilmas: ve geleneksel bilgilerin verilmesinden ziyade
daha 6zel ve kullanilabilir bilgilerin aktarilmasinin 6nemine
deginmiglerdir. Cakir vd. (2014), meslek yiiksekokulu
ogrencilerinin muhasebe dersine olan ilgileri ile beklentileri
arasindaki iliskiyi aragtirmuglardir. Ogrenciler derslerin panel,
konferans, vb. etkinliklerle desteklenmesi beklentisi i¢inde
olduklarini, siniflarda teknoloji kullaniminin artirilmast
gerektigini, glincel yaymnlara erigimin kolaylagurilmasini
istediklerini belirtmiglerdir. Benzer sekilde, Tugay ve
Omiirbek (2014) tarafindan yapilan galigmada, muhasebe ve
vergi uygulamalar1 programi 6grencilerinin i hayatlarinda
en fazla kullandiklar1 bilginin “ticari belgeler” konusunda
oldugu ortaya konulmustur. Bu konunun, somut 6rneklerle
desteklenebiliyor olmasi, 6grencilerin ig hayatlarinda daha
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fazla kullanmalarini saglamaktadir. Morkog ve Dogan (2014),
farkli programlardan mezun olmus caliganlar tizerinde
yaptiklar1 ¢aligmalarinin  neticesinde, mesleki egitimin
kalitesinin genel olarak yeterli oldugunu ancak yabanci dil
ve uygulamali egitim becerisi konusunda olduk¢a yetersiz
olundugu sonucuna ulagmiglardir. Goktirk vd. (2013) ise
sosyal bilimler meslek yiiksekokullarinin egitim siirecinde,
uygulama agisindan karsilagilan sorunlar ve ¢6ztiim Onerileri
tizerine ¢aligma yapmuglar ve verilen uygulama egitimlerinin,
sektorle beraber ve sektoriin ihtiyact dogrultusunda
yeniden yapilandirilmasinin daha uygun olacagi sonucuna
varmiglardir. Literatirden de agikga gorildigi izere,
meslek yiiksekokulu 6grencilerinin istihdam olanaklarinin
arturilmasinda egitim siireglerinin miimkiinse uygulamali
egitimlerle ~desteklenmesi mimkiin degilse mesleki
bilgiye yonelik yeterliliklerinin arturilmasi igin mesleki
seminerler, sertifikali egitim programlar1 vb. etkinliklerin
sunulmasi gerekmektedir. Bu ¢aligmanin ¢ikis noktasini da
onlisans diizeyinde egitim 6gretim goren yiiksekogretim
ogrencilerinin 2 yillik egitim siireclerini mesleki donanima
sahip olarak tamamlamalari istegidir.

Bu caligma ile iktisadi programlarda kayith 6n-lisans
ogrencilerinin  alanlarina gore akademik ve mesleki
gelisgimlerine  yonelik  egitsel etkinlik  taleplerinin
belirlenmesi amaclanmuistir. Ogrencilerin, kendi mesleki
gelisimleri icin gerekli oldugunu disiindikleri egitim
yontemi ile mesleki seminer, konferans, sertifikali egitim
programlart vb. etkinliklerin tespit edilmesi saglanarak
gerek akademik egitim gerekse mesleki bilimsel faaliyetlerin
organize edilmesi diizeyinde birim y6netimlerine énerilerde
bulunulmugtur. Bu sekilde, bir yandan aragtirma kapsaminda
yer alan Meslek yiiksekokulunun yillik akademik etkinlik
programinin belirlenmesinde 6grenci goriiglerine de yer
vermesi imkini yaratlirken, diger yandan, 6grencilerin
is hayauna iligkin mesleki bilgiye sahip olarak mezun
olmalarina olanak saglanmistir.

Arastirmanin Amaci ve Onemi

Aragtirmanin  temel amaci, Onlisans  6grencilerinin
mesleki gelisimleri konusunda alanlarmma yonelik egitim
ve seminer beklentilerini tespit etmektir. Ogrencilerin
beklentilerinin; kayitli olduklari meslek yiiksekokuluna
iligkin beklentiler ve mesleki gelisime yonelik egitsel
seminer beklentileri olarak ayrilmast ve bu dogrultuda
seminer etkinliklerinin  planlanmasi hedeflenmektedir.
Tespit edilecek beklenti raporunun aragtirma kapsamindaki
MYO ile Trabzon Universitesi biinyesinde yer alan diger
ilgili meslek yiiksekokullartyla da paylagilmasi ve bu
birimlerdeki 6grencilerin de etkinliklere katlimlarinin
saglanmast konusunda imkan yaratilmasi hedefler arasinda
yer almaktadir. Ayrica, kaulimcilardan elde edilen veriler
dogrultusunda, 6grencilerin kendi mesleki gelisimlerine en
cok katki saglayacagimi disiindiikleri ve almak istedikleri
ilk ti¢ egitim, seminer vb. etkinligin organize edilmesi de
hedeflenmektedir.
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S6z konusu amag ve hedefler dogrultusunda; temel olarak
aragtirmada cevap aranan, “om-lisans ogrencilerinin
egitim siirecleri boyunca mesleki gelisimlerini saglamak
adima aldiklar: egitimden beklentileri nedir?” sorusudur.
Egitimden beklentiler kapsaminda; akademik birimlerinde
aldiklar1 mesleki egitimden beklentileri ile mesleki gelisimleri
icin gerekli oldugunu diigtindiikleri seminer, konferans,
sertifika vb. etkinliklere iliskin beklentilerinin tespit edilmesi
amaclanmigtir. Temel aragtirma sorusuna ilave belirlenen
yan aragtirma sorular1 agagidaki gibidir:

Y.AS.1: Ogrencilerin iiniversite okumak istemelerinin
nedenleri nedir?

Y.A.S.2: Ogrencilerin kayitli olduklar1 boliimii tercih

etmelerinin nedenleri nedir?

Y.A.S.3: Ogrencilerin aldiklar1 egitimden beklentileri

nelerdir?

Y.A.S.4: Ogrencilerin katilmak istedikleri mesleki gelisim
etkinlikleri nelerdir?

Yontem
Evren ve Orneklem

Aragtirma genel ifadeyle on-lisans diizeyinde egitim alan
yliksekogretim  6grencilerini  kapsamaktadir.  Aragtirma,
Trabzon Universitesi Vakfikebir Meslek Yiiksekokulu’nda
2021-2022 egitim 6gretim doneminde Muhasebe ve Vergi,
Maliye ve Isletme Yénetimi Programlarinda kayitli bulunan
ogrenciler ile smirlandirlmigtir. S6z konusu ti¢ programin
aragtirma  kapsamunda yer almasmn nedeni, istthdam
olanaklarimin  benzerlik gostermesidir. MYO biinyesinde
yer alan Halkla Iliskiler ve Tamtim ile Bankacilik ve
Sigortacilik Programina kayith bulunan 6grenciler aragtirma
kapsami diginda birakilmistur. Bu iki program 6grencileri
veri toplamada kullanilan anket formunun gegerlilik ve
glivenilirliginin test edilmesi amaciyla aragurmaya dahil
edilmiglerdir.

Arastrmanin  evrenini; Trabzon Universitesi Vakfikebir
MYO Muhasebe ve Vergi (178 aktif 6grenci), Maliye (252
aktif ogrenci) ve Isletme Yonetimi (116 aktif ogrenci)
programlarinda 2021-2022 egitim O6gretim doneminde
kayith toplam 546 aktif Ggrenci olusturmaktadir. Orneklem
biyiikligintin belirlenmesinde Sample Size Calculator
hesaplama araci kullamilmistir. Sample Size Calculator,
“Creative Research Systems” anket yazilimmm bir kamu
hizmeti olarak sundugu orneklem biiyiikligii hesaplama
aracidir (Bkz. https://www.surveysystem.com/sscalc.htm). Bu
sekilde tespit edilen 6rneklem biiyiikliigiine gore; %95 giiven
diizeyinde ve %5 giiven araliginda toplanan veri sayisinin
226 olmasi aragtirma sonuglarinin giivenilirlii acismdan
yeterli goziikmektedir. Anket formu aragtirma kapsamindaki
program Ogrencilerine uygulanmadan 6nce Vakfikebir

Cilt/

MYO Bankacilik ve Sigortacilik ile Halkla Tligkiler ve
Tamitim programlarindaki 6grencilerden rastgele 6rneklem
yontemiyle secilmis 6grencilere uygulanarak giivenilirlik
testine tabi tutulmustur (n=73). SPSS istatistik paket
programu kullamilarak yapilan giivenilirlik testinin sonucunda
Cronbach Alfa katsayisi ,813 olarak bulunmustur. Bu deger
“yiiksek derecede giivenilir” olarak kabul edilmektedir (Kayzs,
2014). Anket formu, 6grencilere final savlari haftasinda yiiz
yiize uygulanmugtir. Ogrencilerin tiimiine erisim saglama
imkaninin sinav haftasinda daha fazla olmasi nedeniyle bu
zaman diliminde anketin uygulanmasina karar verilmistir.

Veri Toplama Arac ve Yontemi

Aragurma verilerinin toplanmasinda, aragurmacinin amact
dogrultusunda aragtirmacilar tarafindan hazirlanmg anket
formu kullanilmigtir. Bu siire¢ icin Trabzon Universitesi
Sosyal ve Beseri Bilimler Bilimsel Aragurma ve Yayin
Edk Kurulu'ndan 14.01.2022 tarih ve 2022-1/1.17 sayih
onay formu ile onay alinmigtur. Aragtrmacilar tarafindan
hazirlanan anket formu, dért bolimden olugmakta olup;
birinci bolimde katlimcilarin demografik 6zelliklerine iligkin
bilgilere yonelik 4 adet ¢oktan se¢meli soru; ikinci bélimde
katulimeilarin iniversite ve bolim tercihlerine iligkin bilgilere
yonelik hazirlanmig 6 adet c¢oktan segmeli soru; iigiincii
bolimde katlimcilarin egitimden beklentilerine yonelik 5’li
likert olgeginde hazirlanmug 16 ifade ve dordiincti boliimde
kaulimeilarin - mesleki  gelisimleri  konusunda kaulmak
istedikleri egitim ve etkinlik programlarini tespit etmeye
yonelik 16 adet egitim ve etkinlik listelenmigtir.

Analiz Yontemleri

Elde edilen veriler, SPSS istatistik paket programi kullanilarak
nicel analiz yontemleriyle analiz edilmigtir. Belirlenen temel
ve yan aragtirma sorulart dogrultusunda kullanilan analiz
yontemleri; frekans analizi ve faktor analizidir. Egitim
beklentilerine iliskin ifadeler faktor analizine tabi tutularak
alt faktorler belirlenmigtir. Faktor analizinin uygulanabilmesi
icin genel kural 6rneklem buyiikligiinin en az goézlenen
degisken sayisinin bes katt olmasi gerektigi seklindedir (Hair
vd.’nden aktaran: Altunigik, 2010). Degiskenlerin faktor
analizine uygunlugunun degerlendirilebilmesi i¢in 6ncelikle
degiskenlerin normal dagilim gostermesi gerekmektedir
(Biiyiikoztiirk, 2002). Degiskenlerin normal dagilim sergileyip
sergilemediginin  belirlenmesinde her bir degiskenin
basiklik (skewness) ve carpiklik (kurtosis) degerlerinin =1,5
araliginda olmasi degiskenlerin normal dagildig1 varsayimini

kargilamaktadir (Tabachnick ve Fidell, 2013).

Faktor analizi dort asamada gerceklesmektedir. Ilk asama,
veri setinin faktor analizi icin uygun olup olmadigmm
test edilmesidir. Bu agama, korelasyon matrisinin
olusturulmasi, Barlett testi veya Kaiser-Meyer-Olkin (KMO)
orneklem vyeterliligi ol¢iitii kullanilarak ti¢ farkli sekilde
gerceklestirilebilir (Kalayc1, 2014). Tkinci asama, cok sayidaki
degiskenlerden alt faktorler elde edilmesi siirecini kapsar.
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W Tablo 1. Ogrencilerin Demografik Ozelliklerine iliskin Bulgular

%

Ogrencinin Geldigi Bélge

Cinsiyet

Kiz 117 53,2 Karadeniz Bolgesi 132 60,0
Erkek 103 46,8 Marmara Bolgesi 16 7.3
Okuldaki Senesi ic Anadolu Bélgesi 35 15,9
1. 83 37,7 Ege Bolgesi 4 1,8
2. 128 58,2 Dogu Anadolu Bélgesi 9 41
3 ve Uzeri 9 4,1 Gilneydogu Anadolu Bélgesi 14 6,4
Yas Akdeniz Bolgesi 10 4,5
18-20 arasi 97 44,1
21 ve Uzeri 123 55,9
Uciincii asamada faktorlerin daha anlamli W Tablo 2. Ogrencilerin Tercinlerine lliskin Bulgular
yorumlanabilmesi i¢in rotasyon iglemi gerceklestirilir. gy
Rotasyonda en ¢ok kullanilan yéntem orthogonal rotasyon  [RMINEELEEEELCLEREE LIS N %
olup ¢ teknigi bulunmaktadlr. ]?gnlar varimax (en c¢ok Kariyer yapma, meslek sahibi olma 14 518
kullanilan), epuamax ve quartimax’tir (Kalayci, 2014). Son i
agsamada ise tespit edilmis faktorler ortak bir isim altinda Universite 6grencilerine saglanan 33 150
toplanir. avantajlardan faydalanma !
itibar sahibi olma 21 9,5
Bulgular G
Ailemin istegi 18 8,2
Bu baghk alunda arasurma sorularinin cevaplarma Daha kolay is bulabilecegimi diisinmem 22 10,0
iliskin  tespitlere yer verilmistir. Bu baglamda, - . L
bulgular; arastirmaya kaulan &grencilerin demografik Ailemden uzak yasama istegi 6 2.7
ozelliklerine iligkin bulgular, 6grencilerin {iniversite Toplum baskisi nedeniyle zorunluluk his- . e

okumak istemeleri ve boliim tercihlerine iliskin bulgular,
ogrencilerin egitimden beklentilerine iligkin bulgular ve
ogrencilerin diizenlenmesini talep ettikleri mesleki gelisim
programlarina iligkin bulgular olmak tizere alt bagliklarda
ele alinmigtir.

iliskin

Ogrencilerin  Demografik  Ozelliklerine

Bulgular

Aragtirmaya katilan 6grencilerin demografik 6zelliklerini
belirlemeye yonelik kendilerine dort farkli soru yoneltilmis
olup elde edilen sonuglar Tablo 1’de 6zetlenmistir.

W Tablo 1’den, aragtirmaya katilan 6grencilerin yaridan
fazlasinin kiz 6grencilerden olustugu (%53,2), % 58,2 sinin
yiiksekogretimde ikinci senesinde bulundugu, %55,9’unun
21 yagveiizerinde oldugu ve bityiik cogunlugunun aragurma
kapsaminda yer alan meslek yiiksekokulunun bulundugu
Karadeniz Bolgesinden (%60,0) geldigi anlagilmaktadir.

Ogrencilerin Universite ve B&lim Tercihlerine iliskin
Bulgular

Aragtirmaya katilan Ogrencilere {iniversite okumak
istemelerinin ve okuduklari bolimii tercih etmelerinin
nedenlerine iligkin sorular yoneltilmis ve cevaplar
istenmigtir. Elde edilen doniitler Tablo 2’de 6zetlenmistir.
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setme

Boliim/Program Tercih nedeni

Kendi istegimle bu alanda meslek sahibi

olmak istiyorum 94 427
Ailemin istegi 45 20,5
Puanimin sadece bu bolime yetmis olmasi 38 17,3
Bu bolumun kariyer imkanlarinin fazla ol- 16 73
masi

Diger 27 12,3

W Tablo 2’ye gore, 6grencilerin yaridan fazlasi (%51,8’1)
kariyer yapmak bir diger ifadeyle meslek sahibi olabilmek
amaciyla tniversite okumayr tercih etmektedirler.
Bu oranmn digindaki 6grenciler, kendilerine saglanan
avantajlardan faydalanmak (%15,0), daha kolay is
bulabileceklerini diisiinmek (%10,0), itibar sahibi olmak
(%9,5) ve ailenin istegi tizerine (%38,2) tiniversite okumay1
tercih ettiklerini beyan etmiglerdir. Arastirmaya katilan
ogrenciler, muhasebe ve vergi uygulamalari, igletme
yonetimi ve maliye programi 6grencilerinden olugmakta
olup bu programlar: tercih etme nedenlerinin baginda
kendi istekleri ile okuduklari alanlarda meslek sahibi olmak
istemeleri (%42,7) gelmektedir. Ikinci siray1 ailelerinin
istekleri (%20,5) ve ticiinci siray1 %17,3 ile “puanlarinin
sadece okuduklar: boliime yetmis olmalar1” almaktadir.
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W Tablo 3. Ogrencilerin Egitimden Beklentilerine Yonelik ifadelerin Faktér Analizine uygunluguna iliskin Bulgular (Normal Dagilim Tablosu).

Degiskenler Ort. S.S. Basiklik Carpikhk
Boltime yonelik meslek derslerinin daha fazla olmasi gerektigini dustintiyorum. 2,57 1,523 -1,292 ,397

Mufredattaki derslerin mesleki uygulamalardaki gelismelere goére yenilenmesi gerektigini

P 3,45 1,237 -,806 -,377
dustntyorum.

Teorik bilgilerin mesleki uygulamalarla desteklenmesi gerektigini dtstndyorum. 3,42 1,302 -,796 -413
Staj uygulamasinin daha uzun sureli ve dénem icinde olmasi gerektigini distntyorum. 3,18 1,312 -,940 -,292
Ders strelerinin artmasi gerektigini distintyorum. 2,69 1,325 -1,110 148
BUtUn derslerin ylizylze olmasi gerektigini distintyorum. 3,31 1,486 -1,332 -,265
Sayisal derslerin yuzylze olmasi gerektigini distntyorum. 3,55 1,469 -1,006 -,575

Ders esnasinda teknolojik materyallerin daha az kullaniimasi gerektigini dustntyorum (slaytla

anlatim, video izleme vb.) A0 ) 2Rl B

Derse iliskin kaynak materyallerin (kitap, ders notu, slayt ciktisi vb..) 6grenciler tarafindan takip

. T R g o 3,33 1,405 -1,066 -,392
edilmesinin verimliligi arttiracagini diisiintiyorum.

Sinif mevcudunun fazla olmasinin verimliligi olumsuz yénde etkiledigini dtstndyorum. 3,10 1,460 -1,320 -, 139

Duzenlenen sertifikali egitim programlarinin mesleki gelisimimiz acisindan verimli oldugunu

o 3,46 1,369 -,846 -,517
dustintyorum.

Bolimumduzle ilgili sertifikali egitim programlarinin daha cok dizenlenmesi gerektigini

o 3,51 1,356 -,863 -,561
dustntyorum.

Duzenlenen sosyal ve kulttrel nitelikteki seminer, konferans, panel vb. etkinliklerin mesleki

T g e 3,51 1,370 -,822 -,588
gelisimimiz acisindan olumlu oldugunu dustntyorum.

Derse giren 6gretim elemaninin akademik unvaninin dersin verimliligi acisindan 6nemli

Ny L2 3,40 1,326 -,829 -,444
oldugunu dustnidyorum.

W Tablo 4. Ogrencilerin Egitimden Beklentilerine Yonelik Faktorler.

Degiskenler | F2 F3 F4

Duzenlenen sertifikali egitim programlarinin mesleki gelisimimiz acisindan verimli oldugunu

dustintyorum. (D13) 802

Duzenlenen sosyal ve kulturel nitelikteki seminer, konferans, panel vb. etkinliklerin mesleki

gelisimimiz acisindan olumlu oldugunu dustntyorum. (D15) 797

Bolimumdazle ilgili sertifikali egitim programlarinin  daha cok duzenlenmesi gerektigini

dustntyorum. (D14) ,705

Derse iliskin kaynak materyallerin (kitap, ders notu, slayt ciktisi vb..) 6grenciler tarafindan takip

edilmesinin verimliligi arttiracagini distntyorum. (D11) 638

Mufredattaki derslerin mesleki uygulamalardaki gelismelere gére yenilenmesi gerektigini

dustintyorum. (D2) 295

Teorik bilgilerin mesleki uygulamalarla desteklenmesi gerektigini distintyorum. (D3) ,500

Boltime yonelik meslek derslerinin daha fazla olmasi gerektigini distintyorum. (D1) ,451

BUtln derslerin ylzytze olmasi gerektigini distntyorum. (D8) ,820

Sayisal derslerin ylzylze olmasi gerektigini dustintiyorum. (D9) 712

Sinif mevcudunun fazla olmasinin verimliligi olumsuz yénde etkiledigini dustndyorum. (D12) ,745

Ders esnasinda teknolojik materyallerin daha az kullanilmasi gerektigini dustintyorum (slaytla

anlatim, video izleme vb.) (D10) e

Derse giren 6gretim elemaninin akademik unvaninin dersin verimliligi acisindan énemli oldugunu

distiniyorum. (D16) ,590

Ders surelerinin artmasi gerektigini distintyorum. (D5) ,804

Staj uygulamasinin daha uzun streli ve donem icinde olmasi gerektigini distintyorum. (D4) ,716

Faktordeki degisken sayilari 7 2 3 2

Oz Deger 4,540 1,463 1,214 1,172
Aciklanan varyans (%) 25,440 12,780 12,436 9,272
Kamaulatif varyans (%) 25,440 38,220 50,656 59,928
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Ogrencilerin Beklentilerine iliskin

Bulgular

Egitimden

Ogrencilerin egitimden beklentilerini tespit edebilmek
icin kendilerine 5’li Likert 6lceginde hazirlanmig 16 ifade
yoneltilmigtir. Ogrencilerden ifadelere katilim diizeylerine
gore “l. Kesinlikle katlmiyorum” ve “5. Kesinlikle
katliyorum” geklinde kademeli olarak cevap vermeleri
istenmistir. Yoneltilen ifadelerden elde edilen doniitler
gruplandirilmigtir. Bunun igin faktor analizi yapilmugtir.
Faktr analizinin yapilabilmesi ic¢in verilerin normal
dagilim gostermesi, KMO oranmnin 0.5’in iizerinde olmasi
veya Barlett testi sonucunun anlaml (sig.< 0,005) olmas:
gerekmektedir. Veri setinin uygunluguna ve elde edilen
faktorlere iligkin bulgular B Tablo 3 ve 4’te gosterilmistir.

B Tablo 3’te goriildigi tizere, her bir degiskene iligkin
basiklik (kurtosis) ve ¢arpiklik (skewness) degerleri
+1,5 araligimda oldugundan veriler normal dagihm
sergilemektedir.

W' Tablo 4 degerlendirildiginde, 6z degeri (Eigenvalue) 1,0’in
tizerinde toplam dort faktor oldugu gorilmektedir. Yapilan
faktor analizi sonucunda degiskenler iizerindeki faktor
agirhiklart 0,40’dan fazla ¢gtkmugtir. Orneklem sayisi arttikga
fakeor agirliklarinin kabul edilebilirlik orani diigmektedir.
Ornegin, 350 kisilik bir 6rneklemde 0.3 iizeri yiikler anlamli
kabul edilirken, 6rneklem sayis1 200’e diistiigiinde bu rakam
0.4%¢, 120 civarinda 0.5’ ve 85’¢ diistiigiinde 0.6’ya ¢ikar
(Yaghioglu, 2017). Bu ¢aligmanin 6rneklem biiytkligi 220
olup faktor agirliginin 0.4’iin tizerinde olmasi anlamli kabul
edilmektedir. Birinci faktor toplam varyansin %25,44’int;
ikinci faktor %12,78’ini; tliglincii faktor %12,44%ini ve
dérdiincii faktor %9,27°sini agiklamaktadir. Tim faktorler
birlikte ele alindiginda toplam varyansin %59,93tini
acikladiklar1 goriilmektedir. Faktorleri belirleyen degiskenler

W Tablo 5. “Uygulamali Egitim” Faktorine iliskin Tanimlayici istatistikler.

Beklenti
Sirasi

Degiskenler

ve faktor yiikleri dikkate alindiginda F1= Uygulamali Egitim
Faktorii; F2= Ogretim Sekli Faktori; F3= Ogrenme Ortam
ve Kaynag1 Faktorii; F4= Ders ve Uygulamaya Yonelik Siire
Faktori olarak isimlendirilmistir.

Ogrencilerin egitim beklentilerine yonelik tespit edilen dért
fakeore iligkin tanimlayic istatistikler ayriuli bir gekilde B
Tablo 5, 6, 7 ve 8’de agiklanmuigtr.

B Tablo 5, 6grencilerin egitimden beklentilerine iligkin
tespit edilen “uygulamali egitim” faktoriine iliskin 6grenci
goriiglerini gostermektedir. Ogrenciler bu faktér kapsaminda
egitimden en ¢ok mesleki gelisimleri agisindan 6nemli olan
seminer, konferans, panel ve sertifikali egitim programlari
gibi  etkinliklerin  diizenlenmesini  beklemektedirler.
Bu beklentiyi, 3.45 ortalamayla “mifredatlarin piyasa
ihtiyaglarina ve yeniliklere uygun olmasi”, 3.42 ortalamayla
“teorik bilginin uygulamali egitimle desteklenmesi” ve
3.33 ortalamayla “ders kaynaklarinin giincel ve 6grenciler
tarafindan takip edilmesi” beklentileri takip etmektedir.
Tablodan gériildigii {izere, onlisans diizeyindeki iktisadi
programlarda  6grenim  gormekte olan  Ggrencilerin
egitimden bekledikleri ilk faktor; uygulamali egitimin
varligidir. Teorik bilginin mutlaka seminerler, bilgisayar
programlar1 veya stajlar ile desteklenmesi ve bilginin
pratige doniistiiriilmesine olanak taninmalidir. Ogrencilerin
egitimden beklentilerine yonelik tespit edilen ikinci faktor;
derslerin iglenis bicimlerini yansitan “6gretim gekli”
fakeoridiir. Bu faktor kapsaminda 6grencilere ti¢ ayr1 ifade
yoneltilmis ancak s6zel derslerin islenigine iligkin yoneltilen
ifadenin faktor agirhiginin 0,40’ in alunda kalmasi nedeniyle
faktor analizi kapsamindan ¢ikarulmistir. O nedenle kalan iki
ifadeye iligkin 6grenci goriigleri M Tablo 6’da 6zetlenmistir.

B Tablo 6’ya gore, 6grenciler 6zellikle sayisal dersler olmak
izere tim derslerin yiiz yiize islenmesini istemektedirler.

Duzenlenen sosyal ve kulturel nitelikteki seminer, konferans, panel vb.

1 etkinliklerin mesleki gelisimimiz acisindan olumlu oldugunu dastntyorum. 14,1 7.7 21,8 25,5 30,9 3,51
(D15)

’ Bolum.uvr.m_JzIfe'||"g|I!.sert|f|kaI|egmm programlarinin daha cok dizenlenmesi 12.7 105 20,0 26,4 30,5 3,51
gerektigini distuntyorum. (D14)

3 Du_zenllenenvsertlfﬂ(.gIluegultlm programlarinin mesleki gelisimimiz acisindan 15.0 59 27.3 218 30,0 3,46
verimli oldugunu dustntyorum. (D13)

4 Mufredatta'kl derlsvlgrlln "rTJes"Iekl uygulamalardaki gelismelere gore 8,2 14.1 26,4 25,9 245 3,45
yenilenmesi gerektigini distntyorum. (D2)

5 Te"or.lk" bilgilerin  mesleki uygulamalarla desteklenmesi  gerektigini 12,3 8,6 30,9 214 26,8 3,42
dustntyorum. (D3)
Derse iliskin kaynak materyallerin (kitap, ders notu, slayt ciktisi

6 vb..) ogrenciler tarafindan takip edilmesinin verimliligi arttiracagini 16,8 9,1 24,1 22,3 26,8 3,33
distintyorum. (D11)

4 Bolime yonelik meslek derslerinin  daha fazla olmasi gerektigini 386 11,8 214 10,0 18,2 257

distntyorum. (D1)
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W Tablo 6. “Ogretim Sekli” Faktériine lliskin Tanimlayici istatistikler.

Beklenti
Sirasi

Degiskenler

1

BUtUn derslerin ylz ylze olmasi gerektigini dlistinlyorum

Sayisal derslerin yiiz ylize olmasi gerektigini dustntyorum

1(%) 2(%) 3(%) 4(%) 5(%) Ort.

16,4 7.3 19,5 37,3 3,55

17.3 14,5 20,5 32,7 3,31

Ortalamalarin 3’iin iizerinde olmasi 6grencilerin bu ifadelere
katthm diizeylerinin yiiksek oldugu anlamina gelmektedir.
Sayisal derslerin yiiz yiize olmasi gerektigini diigiinen ve bu
dogrultuda beklentiye sahip olan 6grencilerin oran1 %56,4
(%19,1+%37,3); tiim derslerin yiiz yiize olmasi gerektigini
diisiinen ve bu dogrultuda beklentiye sahip olan 6grencilerin
orani ise toplam %47,7 (%15,0+%32,7) dir.

Ogrencilerin egitimden beklentilerini belirlemeye iliskin
yoneltilen ifadelerin olusturdugu tigiincii faktor “6grenme
ortam ve kayna81” faktoriidir. Bu faktor kapsaminda
ogrenciler ders materyalleri, simf mevcudu ve ders
sorumlusu ile ilgili beklentilerine iligkin gorislerini beyan
etmiglerdir. Elde edilen veriler B Tablo 7’de 6zetlenmigtir.

Wi Tablo 7. “Ogrenme Ortam ve Kaynagi

"

Ogrencilerin egitimden beklentilerini belirlemeye yonelik
tespit edilen son ve dérdiincii faktor “ders ve uygulamalara
yonelik = sire” faktoriidir. Bu faktor kapsaminda
ogrencilere {i¢ ayr1 ifade yoneltilmis ancak ders siirelerinin
azaltlmasina yonelik ifadenin faktor agirlig: 0,40’ altunda
kaldigindan faktor analizi kapsamindan g¢ikartulmigur.
Dolayisiyla kalan iki ifadeye 6grencilerin verdigi cevaplar
Wi Tablo 8de 6zetlenmistir.

B Tablo 8’e gore, 6grenciler 6zellikle staj uygulamasima
iligkin siirenin artmas: ve donem i¢inde olmasi gerektigini
disinmektedirler. Bu gorigleri F1= Uygulamali Egitim
faktorii dogrultusunda beyan ettikleri goriisleri ile
ortiismektedir. Ogrenciler, meslek yiiksekokuluna gore

Faktoriine iliskin Tanimlayici istatistikler.

Bgl.(rlae;t' Degiskenler %) 2%) 3(%) 4(%) 5(%) Ort.
1 Derse giren ogr_etlm (valeman.l.m.r.w ?kademlk unvaninin dersin verimliligi 136 8,2 28,6 232 26,4 3,40
acisindan 6nemli oldugunu distntyorum.
5 Sl.hn.c. rrlevcudunun fazla olmasinin verimliligi olumsuz yénde etkiledigini 214 136 218 195 23,6 3,10
distntyorum.
3 Ders esnasinda teknolojik materyallerin daha az kullaniimasi gerektigini 26,8 1.4 218 19,1 20,9 2,96

dustntyorum (slaytla anlatim, video izleme vb.)

W Tablo 7’ye gére, 6grencilerin 6grenme ortam ve kaynagi
konusundaki beklentilerinin baginda ders sorumlusunun
akademik unvanina iligkin verdikleri énem gelmektedir.
Ogrencilerin neredeyse yarisi (%49,6) derse giren 6gretim
elemaninin akademik unvaninmn ders verimliligini olumlu
yonde etkiledigini diiginmektedir. Bu hususun 6nemsiz
oldugunu diisiinen 6grenci yiizdesi 21,8 (13,6+8,2)’dir.
Ogrencilerin %43,1 (%19,5+%23,6)’i smif mevcudunun
fazla olmamasini; %40,0 (%19,1+%20,9)’1 ise derslerin
slayt, video izletme vb. sekillerde teknolojik materyallere
daha az dayali gekilde islenmesini beklemektedirler. Bir
diger ifadeyle, 6grenciler, ders sorumlusu ve 6grencilerin
birlikte geleneksel yontemlerle dersleri isledikleri 6grenme
ortamlarini istemektedirler.

degismekle birlikte genellikle 30 veya 40 isgiinii yaz
aylarinda mesleki deneyim adi altinda staj yapmaktadirlar.
Ogrenciler bu siirelerin mesleki deneyim kazanmalar
ve is hayauni 6grenmeleri acisindan az oldugunu ve yaz
doéneminden ziyade egitim-6gretim donemi icinde staj
yapmak istediklerini beyan etmiglerdir.

Ogrencilerin  egitimden beklentilerini genel olarak
degerlendirdigimizde FI=Uygulamal: Egitim faktoriine
iliskin 6grenci beklenti ortalamasinin 3.32, F2=Ogretim
Sekli faktorine iligkin beklenti ortalamasinin 3.43, F3=
Ogrenme Ortam ve Kaynag faktoriine iliskin beklenti
ortalamasinin 3.15 ve F4= Ders ve Uygulamaya Yonelik Siire
faktoriine iliskin beklenti ortalamasinin 2,94 oldugu tespit
edilmigtir.

W Tablo 8. “Ders ve Uygulamaya Yonelik Stre” Faktdrine iliskin Tanimlayici istatistikler.

B:I,(,-I::tl Degiskenler 2(%) 3(%) 4%) 5(%) Ort.
1 S‘ng..uygulama5|n|n daha uzun sureli ve dénem icinde olmasi gerektigini 16,4 10,9 29,1 25,5 18,2 3,18
dustintyorum
2 Ders surelerinin artmasi gerektigini distintyorum. 26,8 15,9 28,2 18,2 10,5 2,69
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W Tablo 9. Ogrencilerin Dizenlenmesini Talep Ettikleri Mesleki Gelisim Programlarina iliskin Bulgular.

Mesleki Gelisim Programi N %

Muhasebe Paket Programlarina iliskin Sertifikali Egitimler (Luca, Eta, Mikro vb...)

istemiyorum 72 32,7

istiyorum 148 67,3
Girisimcilik Sertifika Egitimi

istemiyorum 85 38,6

istiyorum 135 61,4

CV Hazirlama Egitimi

istemiyorum 104 473

istiyorum 116 52,7
Kariyer Planlama Egitimi

istemiyorum 108 49,1

istiyorum 112 50,9
Meslek Tanitimlarina iliskin Bilgilendirme Toplantilari

istemiyorum 132 60,0

istiyorum 88 40,0
Etkili iletisim Becerisi ve Beden Dili Egitimi

istemiyorum 140 63,6

istiyorum 80 36,4
Meslek Etigi Egitimi

istemiyorum 140 63,6

istiyorum 80 36,4
is Sagligr ve Guvenligi Egitimi

istemiyorum 127 57,7

istiyorum 93 42,3
Zaman Yoénetimi Egitimi

istemiyorum 140 63,6

istiyorum 80 36,4
Temel ve ileri Diizeyde Bilgisayar Kullanimi Egitimi

istemiyorum 128 58,2

istiyorum 92 41,8
FSMH (Fikri Sinai Mulkiyet Haklari) Patent/Faydali Model Egitimi

istemiyorum 157 71,4

stiyorum 63 28,6
Girisimciler icin Etkili Sunum Teknikleri Egitimi

istemiyorum 140 63,6

istiyorum 80 36,4
Muhasebe ve Finans Dunyasinda Dijital Dontsum Semineri

istemiyorum 146 66,4

istiyorum 74 33,6
Problem C6zme Teknikleri Egitimi

istemiyorum 145 65,9

istiyorum 75 34,1
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Mesleki Hukuk Egitimi
istemiyorum
istiyorum

Mesleki Yabanci Dil Egitimi
istemiyorum

istiyorum

148 67,3
72 32,7
125 56,8
95 43,2

Bu bulgular dogrultusunda 6grencilerin egitim konusundaki
en yiksek beklentisinin 3.43 ortalamayla derslerin islenis
bigimlerine iligkin beklenti oldugu gorilmektedir. Bir diger
ifadeyle 6grenciler derslerin online olmasindan ziyade yiiz
yize igslenmesini talep etmektedirler. Béyle bir beklentinin
ortaya ¢tkmasinin nedeni, 2020 yili bagindan bu yana tiim
diinyada oldugu gibi iilkemizde de yaganan COVID-19
pandemisi nedeniyle egitim-6gretim faaliyetlerinde “uzaktan
egitim” modelinin 6grenciler tarafindan tecriibe edilmesi
oldugu séylenebilir. Ogrencilerin egitimden beklentilerinin
ikincisi 3.32 ortalamayla okuduklar1 program/bslim
bazinda uygulamali egitime yonelik seminer, konferans
veya sertifikali egitim programlar1 diizenlenmesi, mesleki
gelisimlerini arturacak nitelikte yenilenmig miifredatlarin
varlig1 ve teorik bilginin uygulamali egitimle desteklenmesi
gerekliligine yonelik diigiinceleridir.

Ogrencilerin Dazenlenmesini Talep Ettikleri Mesleki
Gelisim Programlarina lliskin Bulgular

Aragtirmaya katlan Ogrencilere mesleki geligimlerine
yonelik 16 ayr1  program/sertifika/  egitim/seminer
yoneltilmis ve diizenlenmesini talep ettikleri programi
isaretlemeleri istenmistir. Elde edilen doéniitler B Tablo
9’da 6zetlenmistir.

W Tablo 9, aragtirmaya katlan 6grencilerin egitim siireleri
icerisinde bilgi edinmek istedikleri ve istemedikleri mesleki
programlara iligkin bulgular1 gostermektedir. Buna gore,
ogrencilerin %67,3’ iki yillik 6nlisans egitimleri siiresince
en ¢ok “muhasebe paket programlarina iligkin sertifikali
egitimlerin”; %6141 “girigimcilik sertifika egitiminin” ve
%52,7’si “CV hazirlama egitiminin” verilmesi konusunda
beklentiye sahiptirler. Edinmek istedikleri bir diger mesleki
gelisim programi “kariyer planlama egitimi” olarak tespit
edilmistir (%50,9). Ogrenciler kendilerine yéneltilen 16
mesleki geligim programmin sadece 4 tanesine kaulmak
istediklerini beyan etmis olup kalan 12 programa katlim
saglamak istememektedirler.

Tartisma ve Sonuc

Onlisans diizeyindeki  yiiksek6gretim  kurumlarinda,
uygulamaya doniik egitim ve piyasa bilgisi yetersizligi
ogrencilerin mezun olduktan sonra is hayatina girmelerinin
oniinde biiyilk engel teskil etmektedir. Ogrencilerin
istihdam sorunu yagamalarindan egitimin i¢li sac ayag:
olan 6grenciler, meslek diinyas: ve akademisyenler birlikte
etkilenmektedirler.  Dolayisiyla  egitimin  kalitesinin

Cilt/

arttirilmast ve beklentilerin belirlenmesi noktasinda bu
ticli sac ayagimin tamamu dikkate alinmalidir. Bu ¢aligmada
s6z konusu sac ayaginin biri -6grenci beklentileri- tespit
edilmeye caligtlmistir. Literatiirden de anlagildign iizere,
ogrenciler onlisans diizeyindeki egitimden, mevcut egitim
sisteminin geligtirilmesini, miifredatlarin teknolojik ve
bilimsel gelismeler 1siginda giincellenmesini ve teorik
egitimin pratikle uyumlastirilmasini  beklemektedirler
(Akpmar & Cevik, 2021). Ogrencilerin zorunlu oldugu
staj uygulamalarma iligkin gercek¢i ¢oziimler getirerek,
teorik egitimle es zamanl olarak pratik yapilmasina imkin
taniyarak, tim tniversitelerdeki onlisans egitiminde 3+1
uygulamali egitim modeline gegilmesi saglanarak ya da
uygulamali egitim modeline gecilmesinin miimkiin olmadig1
durumlarda mesleki gelisimlerine yonelik seminer, kurs,
sertifika vb. egitsel etkinliklerle 6grencilerin is hayatini
tanimalar1 ve is hayatina adapte olmalar1 saglanarak teorik
egitim pratikle uyumlu hale getirilebilir.

Bu calismada elde edilen sonuglar literatiirii destekler
niteliktedir. Ogrencilerin egitimden beklentileri ~dort
faktor altunda toplanmus olup bunlar uygulamali egitim
faktorii, 6gretim sekli faktorii, 6grenme ortam ve kaynagi
fakeorii ile ders ve uygulamaya yonelik siire faktoridiir.
“Uygulamali egitim” faktorii kapsaminda Ogrenciler, en
cok mesleki gelisgimleri agisindan ©6nemli olan seminer,
konferans, panel ve sertifikali egitim programlar1 gibi
etkinliklerin  diizenlenmesini beklemektedirler. Derslerin
islenmesine iliskin olarak belirlenmis ikinci fakt6r “6gretim
sekli” faktori olup, 6grenciler ozellikle sayisal dersler olmak
iizere tiim derslerin yiiz yiize iglenmesini istemektedirler. Bu
taleplerinde pandeminin son derece etkili oldugu séylenebilir.
Ogrencilerin “6grenme ortam ve kaynagi” konusundaki
beklentilerinin  baginda ders sorumlusunun akademik
unvanmna iligkin verdikleri 6nem gelmektedir. Ayrica bu
faktor alunda 6grenciler siniflarinin fazla kalabalik olmamast
ve derslerin slayt, video izletme vb. sekilde yiiriitilmemesi
gerektigini distinmektedirler. Son faktér olan “ders ve
uygulamaya yonelik siire” faktorii alunda 6grenciler 6zellikle
staj uygulamasina iligkin siirenin artmasini ve dénem icinde
teorik egitimle eg zamanl yiiriitiilmesini beklemektedirler.

Caligmada tespit edilen 6grencilerin egitimden beklentileri
kapsaminda, mesleki gelisimleri agisindan 6nemli olan
seminer, konferans, panel ve sertifikali egitim programlari
icinde en ¢ok talep edilen egitsel etkinlik LUCA, ETA,
Mikro, Logo vb. muhasebe paket programlarina iliskin
uygulama egitimleridir. Bu egitimleri, “girisimcilik egitimi”
ve “CV hazirlama egitimi” takip etmektedir.
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Sonu¢ olarak, onlisans dizeyindeki farkhi iktisadi
programlarda kayith 6grenciler, teorik egitimlerini
desteklemek ve iki yillik egitimlerinin sonunda ig hayatina
agina olarak piyasaya atlabilmek amaciyla hem akademik
yonden hem de mesleki gelisimleri agisindan egitsel
beklentilere sahiptirler. TUBITAK tarafindan desteklenen
bu c¢aliyma kapsaminda tespit edilmis ilave aragtirma
sonuclart bulunmakla birlikte sayfa kisin nedeniyle
calismadan ¢ikarilmigtir.
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iktisadi Programlarda Kayitl On-Lisans Ogrencilerinin Mesleki Gelisimlerine Yonelik Egitsel Beklentileri

W EK 1: iktisadi Programlarda Kayitl Onlisans Ogrencilerinin Alanlarina Yonelik Akademik ve Mesleki Gelisim Egitsel Egitim Beklentileri: Vakfikebir

MYO Ornegi.

Demografik Bilgiler

Kadin () Karadeniz boélgesi ( )
Cinsiyet

Erkek () Marmara bolgesi ( )

1.0) ic Anadolu bolgesi ( )
Sinif 2.() Geldiginiz  Ege bolgesi ( )

- BSlge Ny o

3 ve Uzeri () Dogu Anadolu bolgesi ( )

18-20 arasi ( ) S.Qney.dogu Aol
Yas olgesi ()

21 ve Uzeri () Akdeniz bolgesi ( )

Ogrencilerin Tercihlerine iliskin Bilgiler

Universite okumak istemenizin nedeni?

Kariyer yapma, meslek sahibi olma ( )

Universite 6grencilerine saglanan avantajlardan faydalanma ( )
itibar sahibi olma ( )

Ailemin istegdi ( )

Daha kolay is bulabilecegimi distinmem ( )

Ailemden uzak yasama istedi ( )

Toplum baskisi nedeniyle tnv.okuma zorunlulugu hissetme ( )

Vakfikebir MYO'yu tercih etme nedeniniz?

Ailemin istegi ()

ikametgahima yakin olmasi ( )
Kendi istegim ()

Puanimin buraya yetmis olmasi ( )
Hatali tercih yapmis olmam ( )

Tavsiye edilmis olmasi ( )

Vakfikebir MYO'yu tercih etmeden 6nce burasiyla ilgili
arastirma yaptiniz mi?

Evet ()

Hayir ()

Arastirma yaptiysaniz hangi kanallari kullandiniz?

Vakfikebir MYO web sitesini inceledim ( )
Vakfikebir MYO sosyal medya hesaplarini inceledim ( )
Mezunlarla iletisim kurdum ( )

Okula bizzat gelerek bilgi aldim ( )

Kayitli oldugunuz bolim/programi tercih etme nede-
niniz?

Kendi istegimle bu alanda meslek sahibi olmak istiyorum ( )
Ailemin istegdi ( )
Puanimin sadece bu bélime yetmis olmasi ( )

Bu boltimun kariyer imkanlarinin fazla olmasi ( )

Diger () vovveiiiiieiieie
Evet ()
Kayith oldugunuz bolim/programi tercih etmeden 6nce bélumunuzle ilgili bilgi sahibi miydiniz? Kismen ( )
Hayir ( )
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Esra Atabay & Nazende Allusoglu

itimden Beklentileri

Asagidaki ifadelere katilim dlzeylerinizi
1. Kesinlikle katiimiyorum, 2. Katilmiyorum, 3. Kararsizim, 4. Katiliyorum, 5. Kesinlikle Katiliyorum seklinde belirtiniz.

ifadeler

Bolume yonelik meslek derslerinin daha fazla olmasi gerektigini dtstintyorum.

Mufredattaki derslerin mesleki uygulamalardaki gelismelere gére yenilenmesi gerektigini dustntyorum.

Teorik bilgilerin mesleki uygulamalarla desteklenmesi gerektigini distintyorum.

Staj uygulamasinin daha uzun sureli ve dénem icinde olmasi gerektigini distintyorum.

Ders surelerinin artmasi gerektigini distintyorum.

Ders surelerinin azalmasi gerektigini dustintyorum.

Sozel derslerin online olmasi gerektigini distntyorum.

BUtln derslerin ylzylze olmasi gerektigini distindyorum.

Sayisal derslerin ylzy(ze olmasi gerektigini dustntyorum.

Ders esnasinda teknolojik materyallerin daha az kullanilmasi gerektigini distntyorum (slaytla anlatim, video izleme vb.)

Derse iliskin kaynak materyallerin (kitap, ders notu, slayt ciktisi vb..) 6grenciler tarafindan takip edilmesinin verimliligi arttiracagini distintyorum.
Sinif mevcudunun fazla olmasinin verimliligi olumsuz yénde etkiledigini dustntyorum.

Duzenlenen sertifikali egitim programlarinin mesleki gelisimimiz acisindan verimli oldugunu ddstntyorum.

Bolumumuzle ilgili sertifikali egitim programlarinin daha cok duizenlenmesi gerektigini distntyorum.

Duzenlenen sosyal ve kulturel nitelikteki seminer, konferans, panel vb. etkinliklerin mesleki gelisimimiz acisindan olumlu oldugunu dustntyorum.

Derse giren 6gretim elemaninin akademik unvaninin dersin verimliligi acisindan énemli oldugunu dstndyorum.

Ogrencilerin Katilmak istedikleri Mesleki Gelisim Programlarina iliskin Bilgiler

Asagidaki egitim ve etkinliklerden katilmak istediklerinizi isaretleyiniz (birden cok isaretleme yapabilirsiniz)

Muhasebe Paket Programlarina iliskin Sertifikali Egitimler (Luca, Eta, Mikro vb...)
Girisimcilik Sertifika Egitimi

CV Hazirlama Egitimi

Kariyer Planlama Egitimi

Meslek Tanitimlarina iliskin Bilgilendirme Toplantilari

Etkili iletisim Becerisi ve Beden Dili Egitimi

Meslek Etigi Egitimi

is Saghgi ve Guvenligi Egitimi

Zaman Yonetimi Egitimi

Temel ve ileri Diizeyde Bilgisayar Kullanimi Egitimi

FSMH (Fikri Sinai Mulkiyet Haklar) Patent/Faydali Model Egitimi
Girisimciler icin Etkili Sunum Teknikleri Egitimi

Muhasebe ve Finans Dinyasinda Dijital D&nUsum Semineri
Problem C6zme Teknikleri Egitimi

Mesleki Hukuk Egitimi

Mesleki Yabanci Dil Egitimi
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Ozet

Pandemi gibi krizlerin olusturdugu kritik durumlarda hayata gecirilen
egitim uygulamalart iyi planlanms bir Agik ve Uzaktan Ogrenme (AUO)
yerine, ani kararlarla ¢oziimler iretilmeye ¢aligilan bir Acil Uzaktan
Ogretim olabilmektedir. Dolayisiyla kriz durumlarinda nitelikli AUO
uygulamalarinin hayata gegirilebilmesi i¢in kriz 6ncesinde olusturulan
planlamalara ihtiyag duyulmaktadir. Ancak planlama 6ncesinde,
oncelikle deneyimlenen krizlerin degerlendirilmesi gerekmektedir.
Buradan hareketle bu aragtirmada, deneyimlenen bir kriz durumu
ornegi olan COVID-19 siirecine odaklamlarak, AUO sisteminin
yonetim bileseni baglaminda yiiksekogretimdeki Acil Uzaktan Ogretim
uygulamalarinin belirlenmesi amaglanmaktadir. Aragturmada Kegfedici
Durum Caligmas: kullanilmistir. Aragtirmanin ¢aligma grubunu 14
yiiksekégretim kurumu, 14 akademisyen ve 14 6grenen olusturmaktadr.
Akademisyen ve 6grenen katulimcilar 14 yiiksekogretim kurumunun
her birinden birer kigi olmak iizere aragurmaya dahil edilmistir.
Aragtirmanin verileri gériismeler, dokiimanlar ve aragtirmact ginligi
aracilifryla toplanmistir. Goriigmeler ve dokiimanlar araciligiyla
toplanan verilerin analizinde betimsel analiz ve igerik analizi
kullanilmugtir. Aragtirma sonuglarina gére AUO’niin yénetim bileseni
baglaminda yiiksekogretimdeki Acil Uzaktan Ogretim uygulamalarimin
yiiksekogretim kurumlarina gére bir¢ok agidan farkhilik gosterdigi
goriilmektedir.

Anahtar Sozciikler: Acil Uzaktan Ogretim, Agik ve Uzaktan
Ogrenme, Yiiksekogretim, Sistem Yaklagimi, Yonetim, Kriz

andemi gibi kriz durumlarinda, uzaktan egitim

teknolojilerinin ise kogularak egitime devam edilmesi

yoniindeki ani doniigiimle birlikte bir yandan egitimin
stirekliligi adina olumlu bir adim atlirken, diger yandan
hazirliksiz bir egitim siirecini de dahil olunabilmektedir.
Igerigin sunumu, 6grenme materyallerinin olusturulmast,
ogrenen/ogreten destegi ve etkilesimin saglanmasi, gerekli
teknolojik altyapiya sahip olma, dogru teknolojinin seg¢imi,
uzaktan Olgme ve degerlendirmenin gerceklestirilmesi,
dijital boliinmeye iliskin 6nlemlerin alinmas: gibi siireclere
iligkin plansiz olma ve bu baglamda gerceklestirilebilecek

Abstract

Educational actions taken during critical situations caused
by crises such as pandemics can be in the form of Emergeny
Remote Teaching (ERT), which aims to produce solutions with
prompt decisions, instead of a well-planned Open and Distance
Learning (ODL). To be able to move from ERT to ODL in
crisis situations, contingency plans created before the crises
are required. However, to be able to do this, first of all, past
crises need to be examined. For this reason, this study aims to
determine ERT practices in higher education within the context
of the management component of ODL system by focusing on
the COVID-19 period, which is an example of a past crisis.
Exploratory case study research design was adopted in the study.
As a study group, 14 higher education institutions, 14 faculty
members and 14 learners took part in the study. The qualitative
data were collected via semi structured interviews, documents,
and researcher’s diary. The data collected via interviews and
documents were analyzed using descriptive and content analysis.
The research findings revealed that ERT practices in higher
education within the context of management component of ODL
system vary by institution in many aspects.

Keywords: Emergency Remote Teaching, Open and Distance
Learning, Higher education, System Approach, Management, Crisis

planlamanin zaman alici olmasi hayata gecirilen egitim
uygulamalarinda  nitelik  sorunlarini  da  beraberinde
getirmektedir (UNESCO, 2020; Song vd., 2020, s. 151).
Bu sebeple pandemi gibi krizlerin olugturdugu kritik
durumlarda, egitimin siirekliliginin saglanmasi admna
¢Ozlim olarak ise kogulan uygulamalar iyi planlanmig, tim
dinamiklerinden yararlanilmig ideal bir A¢ik ve Uzaktan
Ogrenme (AUOQ) yerine, ani kararlarla hizli ¢6ziimler
iiretilmeye caligilan bir Acil Uzaktan Ogretim olabilmektedir
(Hodges vd., 2020).
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Hakan Genc & Mehmet Kesim

Dolayisiyla ~ kriz ~ durumlarinda  nitelikli ~ AUO
uygulamalarinin hayata gecirilebilmesi i¢in kriz 6ncesinde
olusturulan planlamalara ihtiya¢ duyulmaktadir (Burns,
2020). Yasanabilecek olast diger kriz durumlarina hazirlik
amaciyla Acil Uzaktan Ogretim siireclerinde yasanan
sorunlar tespit edilerek bu sorunlara iligkin ¢6zim
onerilerinin geligtirilmesi gerekmektedir. Yiiksekogretim
kurumlarmm kriz sonrast dénemde; egitimde nasil bir
doniigiime gidilecegi, uzaktan egitimin egitim siireclerinde
nasil daha etkili kullanilabilecegi gibi degerlendirmelerde
bulunularak egitim siireglerinin tasariminda revizyona
gitmesi gerekmektedir (YOKAK, 2020a). Bu baglamda
oncelikle deneyimlenen bir kriz durumu olan Acil Uzaktan
Ogretim uygulamalarmin ortaya konulmasmin Gnem arz
ettigi ifade edilebilir. Alanyazinda her ne kadar Acil Uzaktan
Ogretim siirecini ele alan cesitli aragtirmalar bulunsa da
genel olarak aragtirmalarin; stireci sistem yaklagimu ile ele
almadig1, tek bir program/kurum gibi siurl aragtirma
gruplarina yer verdigi ya da sorun, goriis belirleme odakli
oldugu goriilmektedir (Kaya & Isik, 2021; Lassoued
vd., 2020; Sar1 vd., 2022; Sahin, 2021; Yusuf, 2020). Bu
aragtirma baglaminda ise AUO’niin y6netim, 6grenme,
etkilesim, teknoloji ve degerlendirme olmak tiizere bes
bilesenden olusmasi ve her bir bilesenin sistemin biitiiniine
etki etmesi gerceginden hareketle Acil Uzaktan Ogrenme
uygulamalarinin da yine bu bilegenler baglaminda sistematik
olarak degerlendirilmesi gerektigi distiniilmektedir. Ayrica
oncelikle Acil Uzaktan Ogretim uygulamalarinin sistematik
olarak ortaya konulmasi, sonrasinda uygulamalarda yaganan
sorunlarin ve bu sorunlara yonelik ¢oziim onerilerinin
sunulmast gibi bir aragtirma siirecinin izlenmesi gerektigi
diistiniilmektedir. Buradan hareketle, bu arastirmanin amaci,
AUO'niin ~ yonetim bileseni baglaminda yiiksekogretim
kurumlarindaki Acil Uzaktan Ogretim uygulamalarinin
belirlenmesidir.

Acil Uzaktan Ogretim ve Acik ve Uzaktan Ogrenme

COVID- 19 pandemisi ile birlikte geleneksel egitimin
kesintiye ugramasi sonucunda egitimde kiiresel ¢apta bir
donigim yagandigr goriilmektedir. Yaganan bu doniisim
her ne kadar uzaktan egitim, cevrimici Ogrenme gibi
kavramlarla agiklanmaya caligiliyor olsa da hayata gegirilen
uygulamalar alanyazinda Acil Uzaktan Ogretim seklinde
ifade edilmektedir (Bozkurt vd., 2020, s. 2). ki kavram
arasindaki farklarin ortaya konulabilmesi icin Oncelikle
AUO’niin tanimina odaklanilmasi gerektigi ifade edilebilir.
Moore & Kearsley (2011, s. 2) AUO'yii; “6gretimin
ogrenmeden farkli bir yerde meydana geldigi, 6grenen
ve ogreten arasindaki etkilesimin iletisim teknolojileriyle
saglandigt planli 6grenme ve Ogretimler” seklinde
tanimlamaktadir. Bu tanimdan da hareketle, AUO’de her ne
kadar 6grenen ve 6gretenin bir arada bulunma zorunlulugu
olmasa da tamamen planli bir 6grenme siirecinin varligindan
soz edildigi goriilmektedir. Acil Uzaktan Ogretim ise
“egitim-O6gretimin yiz ylize devam edemedigi kriz ya da
acil durum siireclerinde uzaktan Ggretim ¢oziimlerinin
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kullanilmasini” ifade etmektedir. Acil Uzaktan Ogretim’de
geleneksel egitim icin tasarlanmug egitim siireclerinin bir
kriz nedeniyle ¢evrimigi ortama aktarilmasi s6z konusudur
(YOKAK, 2020a). Bunun yani sira, ilgili alanyazin
incelendiginde AUO’niin; a) kuramsal temellere dayandig,
b) esnek ve alternatif 6grenme ortamlart sundugu, c)
ogrenenlerin; yonetsel, akademik, teknik ve sosyal baglamda
gereksinimlerine yonelik destek hizmetlerini igerdigi,
d) uzun yillardir bilimsel aragurmalar yiiriitiilen, kalite
standartlar1 gelistirilen bir disiplin oldugu ve e) ilgili uzman
insan kaynagiyla sistematik bir yap1 icerisinde tasarlandig1
gorilmektedir (Denic & Zlatkovic, 2017; Eby, 2013; Erdos,
1975; Frantz & King, 2000; Holmberg, 1995; Moore &
Kearsley, 2012; Saba, 2013a; Simonson vd, 2015; YOKAK,
2020a). Diger taraftan Acil Uzaktan Ogretim ise a) kriz
aninda alinan ani kararlarla egitim siirekliligini saglama adina
plansiz 6gretim uygulamalarinin ise kosuldugu, b) esnek ve
alternatif 6grenme ortamlart yerine geleneksel sinifin bire
bir ¢evrimi¢i ortama aktarildig1 zorunlu ve gegici bir siireci
ifade etmektedir (Hodges vd., 2020; YOKAK, 2020a).
Bunlarin yani sira, AUO sisteminin; yonetim, 6grenme,
etkilesim, teknoloji ve degerlendirme olmak tizere makro
boyutlar1 ve bu boyutlara iligkin mikro boyutlar1 oldugu goz
oniinde bulunduruldugunda béyle bir sistem tasariminin
ciddi bir zaman gerektrdigi ifade edilebilir. Ayrica
beklenmedik bir durum kargisinda refleks olarak hayata
gecirilen Acil Uzaktan Ogretim uygulamalarini, tasarimi
¢ok boyutlu olan ve zaman gerektiren AUO uygulamalari
ile eg deger tutmak AUO uygulamalarina karst olusabilecek
on yargilar da tetikleyen bir hataya doniisebilir.

Acik ve Uzaktan Ogrenmede Sistem Yaklasimi

Sistem  yaklagimini  egitim  baglaminda degerlendiren
Banathy’ye (1996, s. 47) gore; birbirine bagh kademelerle
isleyen egitim sisteminin ozelliklerinin, sistem bilesenleri
arasindaki etkilesim dinamiklerinin, iliskilerin ve baghlik
bicimlerinin, biitiiniin ozelliklerinin, sistemik etkilesim ve
sentez sonucu ¢esitli sistem kademelerinde ortaya c¢ikan
ozelliklerin, egitim sistemi ve gevre arasindaki etkilesimin
kesfedilebilmesisistemyaklagimiile s6zkonusuolabilmektedir.
Alanyazin  incelendiginde sistem yaklagtmindan AUO
alaninda da yararlanildig1 goériilmektedir. Simith ve Dillon
(1999, s. 34) uzaktan egitimin bir sistem olarak incelenmesi
gerektigini ifade etmektedir. Saba (2013b) uzaktan egitimin
birbirini etkileyen ve birbirinden etkilenen diger sistemler
gibi karmagik bir sistem oldugunu ifade etmektedir. Frantz
ve King (2000, s. 33) uzaktan egitim baglaminda teknoloji,
kurum, amag ve insan bilegenlerinin birbirine baglanmas:
ve iligkilendirilmesi i¢in sistem yaklagiminin 6énemli bir arag
oldugunu ifade etmektedir. Moore ve Anderson (2003, s.
11-12) uzaktan egitimin; karmagik, dinamik ve dogrusal
olmayan dolayisiyla uyarlanabilir davranslarla kendi kendini
organize eden, degisen, kaotik, aymi zamanda dizenli
bir sistem oldugunu ifade etmektedir. Ek olarak uzaktan
egitim sisteminin karmagik yapisinin sistem  yaklagimi
ile anlagilabilecegini ifade etmektedir. Yine benzer bir
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sekilde Moore ve Kearsley (2012, s. 9) bagarili bir uzaktan
egitim uygulamasi ic¢in sistem yaklagiminin benimsenmesi
gerektigini belirtmektedir.

Alanyazinda AUOQ sisteminin bilesenlerini farkli sekillerde
ele alan cesitli caligmalar bulunmaktadir (Denic & Zlatkovic,
2017; Frantz & King, 2000; Saba, 2013a). Bu aragtirmada
AUO sistemi bilesenleri alanyazina dayali olarak aragtirmaci
tarafindan; yonetim, etkilesim, 6grenme, teknoloji ve
degerlendirme seklinde ele alinmaktadir (Eby, 2013; Moore
& Kearsley, 2012). Aragtrmanin odaginy; farkh iglerin bir
arada uyum i¢inde yuritilebilmesi i¢in personel, zaman ve
para yonetimi, 6grenen gereksinimlerinin degerlendirilmesi,
program/ders materyallerinin zamaninda tretimi, uygun
personel ve akademisyenin istthdami ve hizmet i¢i egitimi,
alt sistemlerin gozlenmesi ve geri bildirim mekanizmalarinin
isletilmesi, yeni 6gretim yollara adapte olunabilmesi i¢in
kurum kiiltiiriiniin degisimi, yasa tiiziik ve yonetmelikler gibi
alt bilegenleri de olan yonetim bilegeni olugturmaktadir (Eby,
2013; Moore & Kearsley, 2012).

Arastirmanin amaci

Bu aragtirmada, AUQ sisteminin bir alt bileseni olan yonetim
baglaminda yiiksekogretimdeki Acil Uzaktan Ogretim
uygulamalarinm belirlenmesi amaclanmaktadir. Bu amag
dogrultusunda, arastirmada, AUQO sisteminin yonetim
bileseni baglaminda yiiksekgretimdeki Acil Uzaktan
Ogretim uygulamalari nelerdir? sorusuna yanit aranmaktadir.
Aragtirma sorusuna, yonetim bilegeninin alt bilegenleri olan
a) yonetsel kararlar (egitim modeli, 6grenen devam takibi,
6grenen haklart) b) organizasyonel yapi c¢) hizmet ici egitim
baglaminda yanit aranmaktadur.

Yontem
Arastirma Modeli

Bu aragtirmada nitel arastirma tiirlerinden biri olan kesfedici
durum c¢alismasi kullanilmaktadir. Creswell (2007, s. 73)
durum ¢aligmasiny; sinirlart belli olan bir veya birkag durumun
gozlem, goriisme, gorsel-isitsel malzemeler, dokiimanlar ve
raporlar gibi ¢oklu veri toplama araglariyla derinlemesine
bilgi toplamilarak zaman icerisinde kesfedildigi, durumun
ve duruma bagli temalarin tanimlandig1 nitel bir aragtirma
yaklagimi  olarak tanimlamakeadir.  Durum  calismast
alanyazinda farkli sekillerde simiflandirilmaktadir (Bassey,
1999; Merriam, 1998; Stake, 2005; Yin, 1994; Yin, 2003).
Yin durum calismasin; biitiinciil tek durum, biitiinciil ¢oklu
durum, i¢ ice ge¢mis tek durum, i¢ ice ge¢mis ¢oklu durum
olarak dort kategoride ele aldig1 gibi gerceklestirildigi amag
dogrultusunda kegfedici, betimleyici, aciklayici olmak iizere
ii¢ kategoride de ele almaktadir (Yin, 2003, s. 3; Yin, 1981, s.
110; Yin, 1994, s, 38). Arastirma sorularinda daha ¢ok “ne”
sorusu lizerinde durulmasi kesfedici; “ne”, “kim”, “nerede”
sorular1 iizerinde durulmasi betimleyici ve “nasil”, “ni¢in”
sorular1 tizerinde durulmasi ise agiklayict durum galigmasim
isaret etmektedir (Yin, 2003, s. 5-7). Bu calismada; AUO
sisteminin yonetim bilegeni baglamimnda yiiksekogretimde
ise kosulan Acil Uzaktan Ogretim uygulamalar1 nelerdir
sorusuna derinlemesine yanit arandigini i¢in kesfedici durum
¢alismasi kullanilmigtir.

Calisma grubu
Aragurmanin  ¢alisma grubunu Tirkiye’de yer alan 14

yiiksekogretim kurumu, 14 akademisyen ve 14 O6grenen
olugturmaktadir.

I Tablo 1. Arastirmaya dahil edilen ytksekdgretim kurumlarinin ozellikleri.

TUMA (2021) uzaktan egitim

memnuniyet ortalamasi

Universite 1 Akdeniz Devlet Ortalama Uzeri
Universite 2 Akdeniz Devlet Ortalama Uzeri
Universite 3 Dogu Anadolu Devlet Ortalama alti
Universite 4 Marmara Vakif Ortalama Uzeri
Universite 5 Guneydogu Anadolu Devlet Ortalama alti
Universite 6 Marmara Devlet Ortalama alti
Universite 7 ic Anadolu Vakif Ortalama Uzeri
Universite 8 Ege Devlet Ortalama Uzeri
Universite 9 ic Anadolu Devlet Ortalama alti
Universite 10 Dogu Anadolu Devlet Ortalama alti
Universite 11 GUneydogu Anadolu Devlet Ortalama alti
Universite 12 Karadeniz Devlet Ortalama Uzeri
Universite 13 Ege Devlet Ortalama Uzeri
Universite 14 Karadeniz Devlet Ortalama Uzeri
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W Tablo 2. Akademisyen katilimcilarin 6zellikleri

Akademisyen

Boliim/Anabilim dali/Birim

Katihma (AK) SLEVTL
U1 AK E Prof. Dr.
U2 AK E Doc. Dr.
U3 AK E Ogr. Gor.
U4 AK K Doc. Dr.
U5 AK E Dr. Ogr. Uyesi
U6 AK E Ogr. Gor.
U7 AK E Dr. Ogr. Uyesi
U8 AK E Dr. Ogr. Uyesi
U9 AK K Dr. Ogr. Uyesi
U10 AK E Dr. Ogr. Uyesi
U11 AK K Ogr. Gor. Dr.
U12 AK E Ogr. Gor.
U13 AK E Ogr. Gor.
U14 AK E Dr. Ogr. Uyesi

Turkce Egitimi (Anabilim dali baskant)
Yonetim Bilimleri
Mutercim Tercimanlik (Uzaktan egitim koordinatora)
UZEM yédneticisi
Saglik Bilimleri
UZEM akademik personeli
Bilgisayar Merkezi Yoneticisi
UZEM yonetici yardimcis
Ozel Egitim (Dekan Yrd.)
Ozel Egitim (B6lim baskani)
Geleneksel El Sanatlari
Cocuk Bakimi ve Genclik Hizmetleri
Egitim Programlari ve Ogretim

Ozel Egitim (Bolim baskan yrd.)

Akademisyen ve Ogrenen katulimcilar 14 yiiksekogretim
kurumunun her birinden birer kisi olmak tzere
aragtirmaya dahil edilmistir. Arastirmada amacgh 6rnekleme
yontemlerinden biri olan olgiit 6rnekleme yontemi
kullanilmigtir. Calisma grubunu olusturan yiiksekogretim
kurumlarinin belirlenmesinde; a) Acil Uzaktan Ogretim
siirecinde teknolojik altyapr gibi unsurlarin cografi bolgelere
gore farklilk gosterebileceginden hareketle her cografi
bolgenin temsil edilmesi b) Acil Uzaktan Ogretim siirecinde
sahip olunan olanaklarin ve buna bagl olarak hayata gecirilen
uygulamalarin  farklilik  gosterebileceginden — hareketle
hem vakif hem devlet {iniversitelerinin temsil edilmesi
¢) 125 devlet ve 73 vakif olmak tizere 198 iiniversitede

B Tablo 3. Ogrenen katilimailarin dzellikleri

Ogrenen Katilima (OK)

Cinsiyet

ogrenim goéren 42.353 o6grenciden nicel veri toplanilarak
gerceklestirilen  Uzaktan Egitim Tiirkiye Universite
Memnuniyet Aragtrmasi’nda [TUMA] (2021) uzaktan
egitim genel memnuniyet puanlar ortalamasinin tizerinde ve
altinda olan {iniversitelerin temsil edilmesi, olciitleri dikkate
alinarak daha zengin veri elde edilmek istenmigtir. Caligma
grubunu olusturan 6grenen kaulimeilarin belirlenmesinde
Acil Uzaktan Ogretim siirecinde ders almis olmak olgiiti,
akademisyen kaulimecilarin belirlenmesinde ise Acil Uzaktan
Ogretim siirecinde ders vermis olmak veya yonetsel siireglerde
gorev almug olmak olgiitleri kullanilmigtir.

U1 OK
02 Ok
U3 OK
04 OK
U5 OK
U6 OK
07 6K
Us oK
U9 OK
U010 OK
U11 OK
U012 OK
013 OK
014 OK

~

m X m X m XN AN AN AN m RN m m

Makine Muhendisligi

Eczacilk

w b~ b

Antrenorluk
1 ilk ve Acil Yardim

Sinema Televizyon

w A

Yonetim Bilisim Sistemleri

—

iletisim Tasarim (+2 Yil Hazirlik)
ilkogretim Matematik
Ozel Egitim
Sinif Ogretmenligi
Okul Oncesi Ogretmenligi
Ozel Egitim
ilkogretim Matematik

A AN W M DM D

Ozel Egitim
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Belirlenen olgiitlere  uygun olan kurumlar arasindan
aragtirmacinin  akademisyen ve Ogrenen kaulimcilara da
kolay ulagabilecegi kurumlar aragtrmaya dahil edilmistir.
Aragtrmaya dahil olan 14 yiiksekogretim kurumunun 2
tanesini vakif, 12 tanesini devlet tiniversitesi olugturmaktadir.
Aragurmaya dahil edilen 12 devlet tniversitesinin 6
tanesi 128 devlet iniversitesinin uzaktan egitim genel
memnuniyet puant ortalamasinin altundayken diger 6 tanesi
ise ortalamanin tstiindedir. 2 vakif {iniversitesinin ikisi de
73 vakif iniversitesinin uzaktan egitim genel memnuniyet
puant ortalamasmin istiindedir. Aragturmaya dahil edilen
yliksekégretim kurumlarmm  kimliginin gizli tutulmas:
adina kurumlara 1- 14 arast kod verilmistir. Kodlamada
kullanilan rakamlar herhangi bir 6ncelik ifade etmemektedir.
Aragtirmaya dahil edilen yiiksek6gretim kurumlarinin
ozellikleri B Tablo 1’de yer almaktadir.14 yiiksekogretim
kurumunun belirlenmesi sonrasinda her bir kurumu temsilen
14 gonilli akademisyen aragurmaya dahil edilmigtir.
Katulmecilarin 6zellikleri B Tablo 2°de yer almaktadir.Yine
her bir kurumu temsilen 14 goniilli 6grenen aragtrmaya
dahil edilmistir. Ogrenen katilimcilarin 6zellikleri B Tablo
3’de yer almaktadir.

Veri toplama teknigi ve araci

Durum caligmalarinda veri toplama amaciyla cesitli
kaynaklardan  yararlanilabilmektedir. ~ Bu  kaynaklar;
gortismeler, kayitlar, dokiimanlar, gorsel materyaller ve
gozlemlerdir (Yin, 1981, s. 104). Nitel aragtirmalarda
kullanilan diger bir veri toplama araci da aragurmact

glinlikleridir.

Bu aragurmanin verileri yari-yapilandirilmig goriigmeler,
dokiimanlar ve aragtirmact ginliigi araciligiyla toplanmugtir.
Aragtirmada 14 6grenen ve 14 akademisyen olmak tizere
toplamda 28 kaulimciyla goriismeler gerceklestirilmigtir.
Goriigme  sorularinin  hazirlanmasinda  alanyazindan
yararlanilmigtir.  Aragtrmact tarafindan yonetim  bilegeni
alunda yonetsel kararlar (egitim modeli, 6grenen devam
takibi, 6grenen haklari), organizasyonel yapi, hizmet ici
egitim alt bilegenlerine yer verilmigtir. Katlimcilara, ilgili
bilesenler baglaminda yiiksekogretimdeki Acil Uzaktan
Ogretim uygulamalarinin ne oldugu sorulmustur. Goriisme
sorulart uygulanmadan o6nce olugturulan sorulara iligkin
uzman goriisi alinmig ve bir 6grenen ve bir akademisyen ile
pilot goriisme gerceklestirilmistir. Akademisyen ve 6grenen
katlimeilar icin  ayni  goriisme  sorulari  kullanilmigtir.
Goriigmeler Subat 2022- Mayis 2022 arasinda gerceklegmisgtir.
Tum gorismeler, kaulimcilardan randevu alinarak telefon
izerinden gergeklestirilmis ve katilimcilarin bilgisi dahilinde
kayit aluna alinmugtr. Aragturmaci, goriismeler esnasinda
gerekli durumlarda sorularin anlagilmasini  destekleyici
nitelikte 6rneklere yer vermis ancak herhangi bir yénlendirme
ve yorumda bulunmamustir.

Bu aragtirmada dokiiman olarak aragtirmaya dahil olan 14
kurumun; Acil Uzaktan Ogretim siirecinde almig olduklar:

Cilt/

senato kararlari, 2020-2021 yili kurum i¢ degerlendirme
raporlari, 2020 yili Uzaktan egitimde kalite giivencesi ek
raporlari, Acil Uzaktan Ogretim siireci faaliyet raporlari,
kilavuzlar1 ve anket sonuclar1 incelenmistir. Aragtirmaci
tarafinda ulagilan dokiimanlarin ¢esitliligi her bir kuruma
gore farklilik gosterebilmektedir. Aragtirmaya dahil
edilen 14 kuruma iliskin dokiimanlarin yani sira YOK
ve YOKAK’in Acil Uzaktan Ogretim siirecine iligkin
almig olduklar1 kararlar ve ilgili siirecte yapmig olduklari
aragtirmalar da incelenmistir.

Bu aragtirmada, goriismeler ve erisilebilen dokiimanlar
aracihifiyla toplanan verilerde olusabilecek eksikliklerden
hareketle, aragtirmaya dahil olan yiiksekogretim
kurumlarinin resmi internet sayfalarinda yer alan Acil
Uzaktan Ogretim siirecindeki paylagimlari diizenli olarak
takip edilmistir. Aragtirma sorulariyla iligkili olan icerikler
aragtirmaci tarafindan alintt formunda not alinarak bir
aragtirmact  ginligii  olusturulmugtur. Giinlik, 2020
Mayis- 2021 Mayis tarihleri arasinda tutulmugtur.

Veri Analizi

Aragurma kapsaminda gergeklestirilen goriismelerden
ve dokiimanlardan elde edilen veriler 6ncelikle betimsel
analize, sonrasinda ise icerik analizine tabi tutulmustur.
Betimsel analiz, daha 6nceden belirlenen, aragtirmanin
kavramsal cercevesini olugturan temalara goére nitel
verilerin 6zetlenmesi ve yorumlanmasini ifade etmektedir.
Betimsel analizle 6zetlenen ve yorumlanan veriler, icerik
analiziyle daha da derinlestirilmektedir. Icerik analizinde,
birbiriyle iligkili verilerin belirli temalar alunda organize
edilmesi s6z konusudur. (Baltaci, 2017; Guba & Lincoln,
1994; Maxwell, 2008; Pope vd., 2006; Yildirnm &
Simgek, 2005; Yildirnm & Simgek, 2011). Bu baglamda
oncelikle yiiksekogretimdeki Acil Uzaktan Ogretim
uygulamalarina yonelik elde edilen veriler aragtirmanin
tematik cercevesi olan AUO’niin yonetim bileseni ve
bu bilegene iligkin alt bilesenler baglaminda organize
edilmigtir. Sonrasinda ise birbiriyle iligkili olan verilerle
diger temalar olugturulmugtur. Dijital bolinme 6nlemleri
ve Veri gizliligi ve glvenligi temalart icerik analizi
sonucunda sonradan eklenmistir. Temalarla iligkili olarak
katlimcilarin ifadelerine ve dokiimanlardan elde edilen
verilere dogrudan alinularla yer verilmistir. Alintlara
yer verilirken katulimeilarin kimliginin gizli tutulmas:
adina “Akademisyen Katihimc1” (AK) ve “Ogrenen
Katilimer” (OK) kodlar1 kullanilmistir. Ayrica “AK” ve
“OK” kodunun 6niinde gorev yapilan/6grenim goriilen
kurumun kod bilgisine de “Universite 17 (U1) seklinde
yer verilmektedir.

Aragurmaya dahil olan kurumlarin internet sayfalarindan
edinilen veriler dogrudan yonetime iligkin temalar/alt
temalar altinda aragtirmaci giinliigiine aktarildigy icin giinliik
verileri herhangi bir betimsel analiz siirecine dahil edilmemis,
dogrudan igerik analiziyle derinlestirilmistir.

13 | Sayi/ 2 | Agustos/ 2023

215




Hakan Genc & Mehmet Kesim

Aragurmact giinliigii verilerinin sunulmasinda  “Giinlitk
Kayd1” (GK) kodu kullanilmaktadir. Ayrica “GK” kodunun
oniinde kurumun kod bilgisine de “Universite 17 (U1)
seklinde yer verilmektedir.

Arastirmanin Gecerligi ve Glvenirligi

Nitel aragtirmalarda gecerlik ve giivenirlik kavramlarinin
yerine inandiricilik kavramu ele alinmakta ve i¢ gecerlik,
dis gecerlik, giivenirlik, nesnellik kavramlarmin yerine
inanilirlik, aktarilabilirlik, giivenilebilirlik ve onaylanilabilirlik
kavramlar1  onerilmektedir (Guba & Lincoln, 1982,
s. 376). Inamlirhk, aktarilabilirlik, giivenilebilirlik ve
onaylanilabilirlik baglaminda bu aragurmada; a) katlimeilarin
kendilerini rahat ifade edebildikleri miimkiin oldugunca uzun
stiren goriismeler gerceklestirilmistir b) aragtirma sorusunun
olusturulmasinda ve verilerin analizi siirecinde uzman goriisii
alinmigtir ¢) aragtirma verilerinin toplanmasinda gériigmeler,
dokiimanlar ve aragtirmaci giinligiinden yararlanilarak veri
kaynaklari ¢esitlendirilmistir d) aragurmanin ¢aligma grubuna,
veri kaynaklarina, veri toplama ve veri analizi siirecine iligkin
ayrintil bilgiler sunularak aktarilabilirlik saglanmisur e)
goriismelerin ses kayitlar1 ve transkriptleri, dokiimanlar ve
aragtirmact giinligi gibi ham veriler gerekli durumlarda
ulagilabilmesi adina elektronik ortamda saklanmaktadir f)
bulgular, aragtirmacinin kigisel goriigiine yer verilmeksizin
dogrudan alintilarla sunulmugtur g) aragurmada Acil Uzaktan
Ogretim siirecine iligkin zengin veri elde etmek amaciyla
amagch 6rnekleme yontemi kullanilmustir.

Etik standartlara uygunluk

Aragtirma kapsaminda veri toplanmasina iligkin Anadolu
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yaym Etigi Kurulu’'nun 20. 04. 2021 tarihli ve 62238 protokol
numaralt onay1 alinmgtir.

Bulgular

Dokiimanlar, gériigmeler ve aragurmact giinliigii araciligiyla
elde edilen bulgulara gére yonetim baglamindaki Acil
Uzaktan Ogretim uygulamalart yiiksekogretim kurumlarma
gore farklilik gosterebilmektedir. Uygulamalara dort tema
alunda yer verilmektedir (M Tablo 4).

Yonetsel kararlar

Yonetsel kararlar baglamindaki bulgulara; YOK kararlari/
uygulamalar;, egitim modelleri, 6grenen haklari,
6grenen devam takibi ve pandeminin seyrinin hafifledigi
dénemlerde tercih edilen egitim modelleri olmak iizere
dort alt tema altinda yer verilmektedir.

YOK kararlari/uygulamalari

2019-2020  egitim-6gretim  yili  bahar  yariyilinda,
COVID-19 pandemisi nedeniyle tim yiiksekogretim
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I Tablo 4. Acil Uzaktan Ogretim uygulamalarinin ele alindigi temalar
ve alt temalar

Temalar Alt temalar

YOK kararlari/uygulamalari
Egitim modelleri
Ogrenen haklari

Ogrenen devam takibi
Pandeminin seyrinin hafifledigi
doénemlerde tercih edilen
egitim modelleri

1. Yonetsel kararlar

2. Organizasyonel yapilanma
3. Hizmet ici egitimler
4. Dijital bélinme 6nlemleri

5. Veri gizliligi ve glvenligi

kurumlarinda 16 Mart tarihinden itibaren egitime ¢
hafta ara verilmesi kararlagsurilmistir. Sonrasinda 189
yiksekogretim kurumunun %644 ara verilme tarihinden
bir hafta sonra 23 Mart 2020°de, %21,6’s1 30 Mart'ta,
%13,2’si ise 6 Nisan’da Acil Uzaktan Ogretim’e gecis
yapmigtir. [lgili dénemle smirli olmakla beraber tiim
yiksekogretim kurumlarinda yiiz yiize egitime ara
verilerek yalnizca uzaktan egitim, acik 6gretim ve dijital
ogretim yontemlerinin ise kosulmasi yoniinde mevzuat
degisikligi yapilmistir (YOK, 2020a; YOK, 2020b). Bu
karar dogrultusunda yine ilgili donemle sinirli olmak
iizere uzaktan yapilacak olan egitim icin gerekli donanima
ve internet erigimine sahip olmayan ogrencilere kayit
dondurma olanagi saglanmistr (YOK, 2020a; YOK,
2020c). Orgiin egitimde uzaktan egitimle sunulabilecek
ders oranmin %30’dan %40’a ¢ikarilmas: kararlagturilmig
dolayisiyla egitimde trend model olarak 6n plana ¢ikan
karma egitim modelinin yiiksekégretim kurumlarinda
uygulanabilmesine zemin hazirlanilmigtur. Programlarda
yer alan derslerin en az %10’unun uzaktan eitim ile
sunulmasinin tesvikine de karar verilmistir (YOK, 2020d).
Bunlarin yani sira YOK c¢atis1 altinda, uzaktan egitim
politikalarinin olusturulmasina katki saglamasi agisindan
farkli tniversitelerde gorev yapan uzaktan egitim alan
uzmanlarmin yer aldigi Uzaktan Ogretim Politikalar:
Komisyonu ve uzaktan egitimde kalite standartlarinin
belirlenmesi ve uygulamalarin  degerlendirilmesine
yonelik bir birim kurulmugtur. Ayrica iniversitelerin
COVID-19 faaliyet sayfalarinin baglantilarina yer verilen
Pandemi siirecinde iniversitelerimizdeki ¢aligmalar adli
internet sayfast olugturulmugtur. Pandemi siirecindeki
egitim faaliyetlerinin planlanmasi baglaminda ise YOK ve
YOKAK tarafindan yiiksekogretim kurumlarma rehberlik
sunmak adina birtakim caligmalar gerceklestirilmig
ve tiniversitelerin yetkinliklerinin cesitlilik
gosterebileceginden hareketle Acil Uzaktan Ogretim
uygulamalarinin  ige kosumunda yetki {iniversitelere
birakilmistir. YOK ve YOKAK tarafindan ilgili siirecte
sunulan rehberlik ¢aligmalarina agagida yer verilmektedir
(YOK, 2021a; YOK, 2020b; YOK, 2020d; YOK, 2020¢;
YOK, 2020f; YOK, 2020g; YOK, 2020h; YOKAK, 2020b).

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Acik ve Uzaktan Ogrenme’nin Yonetim Bileseni Baglaminda Yiiksekégretimdeki Acil Uzaktan Ogretim

e YOK catis1 altindaki Yiiksekogretimde —Dijital
Doniisiim Komisyonu tarafindan, pandemi doneminde
egitimin kesintiye ugramamasi admna uygulanacak
uzaktan oOgretim faaliyetlerine yonelik Pandemi
Donemi Uzaktan Ogretim Uygulamalari Yol Haritast
olusturulmustur.

e Nitelikli uzaktan egitim uygulamalarmna iligkin bir
cerceve niteliginde oneriler sunan Kiiresel Salginda
Yeni Normallegsme Siireci Rehberi olusturulmugtur.

e Kiiresel Salginda Yeni Normallesme Siireci Rehberi
2021 yilinda giincellenerek Kiiresel Salginda Egitim
ve Ogretim Siireclerine Yonelik Uygulamalar Rehberi
olusturulmustur.

e 27 Mart 2020 tarihinde YOKAK biinyesinde
olusturulan Uzaktan Egitim Caligma Grubu tarafindan
kaliteli bir uzaktan egitimin bilesenlerini belirleyen
Yiiksekogretimde uzaktan egitim ve kalite giivencesi
sistemi, Glniimiiz ihtiyaglarina cevap verebilecek bir
uzaktan egitim sistemi igin bazi anahtar 6zellikler ve
Pandemi donemi uzaktan egitim baglikli ¢aligmalar
yayinlanmigtir.

2020-2021 egitim-6gretim yilinda pandeminin yerel
seyri ve programlarin kendine 6zgi ozellikleri oldugu
gozetilerek egitime nasil devam edilecegi yiksekogretim
kurumlarinin  inisiyatifine birakilmistir. Bu  konuda
kiiresel ¢aptaki uygulamalara bakildiginda da tamamen
uzaktan egitim, karma egitim ya da program/fakiilte bazli
degerlendirmede bulunma gibi uygulamalara gidildigi
goriilmektedir (YOK, 20201). YOK’iin yetki devrini
tiniversitelere birakmasi hususundaki gériigler baglaminda
alanyazindan elde edilen bazi bulgular su sekildedir.
“Ogretim elemanlarinin %72’si yetki devri hakkinda
olumlu goris bildirirken, olumsuz goris bildirenlerin
orant ise %14tir.” [YOK, 2021b]. “Ankete katulan
ogrencilerin %43’u yetki devri hakkinda olumlu goriis
bildirirken, olumsuz goriig bildirenlerin orani ise yiizde

%28’dir.” [YOK, 2021c]
Egitim modelleri

COVID-19 pandemisinin Tiirkiye’de gorilmeye baglandigi
2020 yili bahar yariyilinda 189 yiiksekogretim kurumunun
%99.2’sinin  teorik  derslerini, yaklagitk  %89’unun
uygulamali derslerin teorik kisimlarini, %75’inin bazi
uygulamali dersleri uzaktan sundugu gériilmektedir (YOK,
2020b). Bir sonraki egitim 6gretim yilinda da kurumlarin
bu baglamda aldiklar1 kararlar cesitlilik gostermektedir.
Tiim teorik derslerin uzaktan/miimkiin oldugunca uzaktan,
uygulamali derslerin ise uzaktan/yiiz yiize/ileri bir tarihte
yapilmasi gibi ¢esitli uygulamalara gidildigi goriilmektedir.
“2020-2021 Egitim-Ogretim Yili Giiz Yariyilina iligkin
olarak; Universitemizde tiim on lisans, lisans ve lisansiistii
teorik ve teorik agirlikli derslerin uzaktan egitim
yontemiyle gerceklestirilmesi, ayrica uygulama agirlikh
fakiiltelerde, uygulama agirlikli derslerin  bulundugu
siniflar; subelere boliinmiig/seyreltilmis bi¢imde gerekli

Cilt/

tedbirler alinarak yiiz yiize yapilmasi planlanmigtir.” [U1
GK]. Ayrica, Tip ve Dis hekimligi fakiiltelerinde yiiz yiize
egitim diger fakiltelere ise derslerin ozelliklerine gore
yiz yiize, uzaktan veya erteleme inisiyatifi sunulmasi ya da
ders bazindaki kazanimlarin dikkate alinarak uygulamali
etkinliklerin yiiz yiize, teorik etkinliklerin ise uzaktan
yapilmasi yoniinde de kararlarin alindigr goriilmektedir.
“Tip ve Dis Hekimligi Fakiilteleri hari¢ diger Fakiilte/
Yiiksekokul/Meslek Yiiksekokullar: (birim) kendi ihtiyag
ve acgilmigs olan derslerin 6zellikleri dogrultusunda
ongoriilen yontemlerden tercihte bulunacak (6rgiin,
uzaktan, ileri bir tarihte), birime ait dersler bu cercevede
gerceklestirilecektir.” [U2 GK]. “Mesela ders online ama
lab1 yiiz yiize olan dersler oldu. Yaga gore izin formlar
olusturuldu disarida yakalandiginda gosterebilecegi.
Bilgi sistemi tizerinden indirip gosterebilecegi bir sistem
yaptik.” [U7 AK]. Yine Tip Fakiiltesi, Dis hekimligi,
Devlet Konservatuari, BESYO programlarindaki pratik
ve klinik uygulama derslerinin bir sonraki déneme
ertelenecegi, Tip fakiiltesi 6. Sinif (intérn) 6grenenlerin
ise yiiz ylize egitime devam edecegi yoniinde de kararlar
alindigr gorilmektedir. “Tip Fakiltesi, Dis hekimligi,
Devlet Konservatuarr, BESYO programlarindaki pratik
ve klinik uygulama dersleri 2020-2021 egitim 6gretim
yilt bahar yariyilina ertelenmigtir. Tip fakiiltesi 6. siuf
ogrencileri (intorn) yiiz yiize egitime devam edeceklerdir.”

[U14 GK]

Tum bunlara ek olarak, ilgili egitim 6gretim yili igin yiiz
yize, uzaktan ya da karma egitim modellerinden herhangi
birinin uygulanmas: olasihig1 géz 6niinde bulundurularak,
her ti¢ durum icin ders program hazirlanmasi yoniinde
karar alan, uygulanacak egitim modelinin belirlenmesinde
ogrenen tercihini dikkate alan kurumlar da bulunmaktadir.
“Pandemi siiresince uzaktan eitim verilmesi nedeniyle
2020-2021 egitim 6gretim yii Giiz déneminin baginda
tim birimlerden “tamamen yiiz yiize, tamamen uzaktan
veya karma egitim” olmak iizere ii¢ farkli senaryo igin ders
programi hazirlanmasi istenmistir.” [Universite 3 Kurum
i¢ degerlendirme raporu, 2020]. Bir akademisyen katilumci,
kurumda 6ncelikle karma egitim modelinin benimsendigini
sonrasinda ise 6grenen tercihleri dogrultusunda uzaktan
egitim modeline doniildiigini ifade etmektedir. “Dénem
geldiginde bir hibrit egitim baglanacaktu. Hibrit egitime
bagladik altyapiy1 ona goére ayarladik. Ama ogrenciler
uzaktan egitimi tercih ettiler. Otomatik olarak uzaktana
dondi. Dersler zaten Zoom iizerinden koordineli devam

etti.” [U7 AK]
Ogrenen Haklar

Acil Uzaktan Ogretim siirecinde; tek ders sinav hakkinin
arturilmas;, 6n  kosul gerektiren ders alimlarinda
esneklik taninmasi ve kredili gecer not/kredisiz gecer not
seceneklerinin sunulmasi gibi 6grenenler acisindan bir
takim kolaylagtrict diizenlemeler yapan bazi kurumlarin
oldugu gorilmektedir.
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“2019-2020 Egitim—ogretim Yili Bahar Yariyilinda,
COVID-19 salgini nedeniyle tek ders smav hakki bir
kereye mahsus olmak {izere senatomuz tarafindan ii¢ derse
yiikseltilmistir. 2020-2021 Egitim-Ogretim Yili Giiz ve
Bahar Yariyillarina mahsus olmak tizere genel not ortalamasi
1,80’in alunda olan 6grencilerin ders yiiklerinin (30’dan) 50
AKTS’ye yiikseltilmesi Universitemiz Senatosunca uygun
goriilmigtiir. (Sadece belirtilen egitim-6gretim yili igin)
on kosul uygulanan miifredatlarda, 6grencileri 6n kogul
sartin1 saglayamadiklarindan dolayr alamadiklart 6n kogullu
dersleri alabilmeleri Universitemiz Senatosunca uygun
gorilmiistir.” [U2 GK]. “Notu aldiktan sonra ortalamasini
etkilemeyecek sekilde kredisiz geger not kredili gecer not
hakk verildi.” [U7 AK]

Bunlara ek olarak, bir akademisyen katulimeci, yiiz
yize derslerdeki belirli aktivitelerin ileri bir tarihte
tamamlanabilmesi olanagi sunuldugunu, bu baglamda
tamamlanmamis derslerin ilgili siirecte ogrenenlerin
akademik ilerleyislerine engel teskil etmedigini ifade
etmektedir. “Yiz yiize olmak zorunda olan birtakim
aktiviteleri tamamlayamayanlara daha sonra yiz yize
miisait oldugunda tamamlamak tzere bir hak geldi ve
bu dersler 6grencilerin akademik olarak devam etmesini
engellemedi.” [U7 AK]. Bagka bir katilimcr, ilgili siirecte
devam zorunlulugunun aranmadigimi  ve ¢evrimici
sinavlara katilamama ile ilgili yapilan tim mazeret
sinavi bagvurularinin  kabul edildigini belirtmektedir.
“Devamsizliklart girmedik biz hi¢ o donemde. Ogrenci
sinava giremedi ya da iste sistemden su saatte diigtiim dedigi
zaman dilekge yazip tekrar mazeret sinavlari olusturuldu.
Ogrencilerin her tiirli mazereti kabul oldu.” [US AK].
Diger bir kaulimec1 da benzer bir sekilde hemen hemen
tim mazeret sinavi bagvurularinin kabul edildigini bunun
disginda herhangi bir diizenlemeye gidilmedigini ifade
etmektedir. “Oyle bir sey yapilmadi. Ote yandan miimkiin
mertebe her mazeret talebini ifade eden 6grencinin

mazeret hakki tanindi.” [U6 AK]
Ogrenen Devam Takibi

Aragtirma bulgularia gore Acil Uzaktan Ogretim siirecinde
ogrenen devam takibi yapilmasi yoniinde yonetsel karar
alan kurumlar oldugu gibi yapilmamast yoniinde karar
alan kurumlar da bulunmaktadir. “Pandemi déneminde
devam zorunlulugu aranmayacakur.” [Universite 2 Senato
kararlari, 2020]. “Devamsizlik durumu eskiden oldugu gibi
devam etti.” [U7 AK].

Devam takibi yapilmast yoniinde yonetsel karar alan bir
kurumdan bir akademisyen katilimci, bazi akademisyenlerin
devamliligi 6lgme degerlendirmeye de yansittigini ifade
etmektedir. “Devamsizlik durumu eskiden oldugu gibi
devam etti. Bazi hocalar not tanimliyor mesela devam 5
puan etkili seklinde.” [U7 AK]. Ayni kurumda 6grenim
goren bir katlimer da kurumda sunulan burs imkanin

devamlilikla dogrudan iligkili oldugunu, dolayisiyla da
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devamsizligin siki takip edildigini belirtmektedir. “Evet
canli yoklama seklinde. Bizde burs da devamsizliga bagh
oldugu icin oldukga hassas bir konu.” [U7 OK]. Baska bir
kurumdan bir 6grenen katilimer, ilgili siirecte bir dersten
devamsizliktan kaldigini belirtmektedir. “Ben bir dersten
devamsizliktan kaldim. Devam takibi s6z konusuydu.” (U9
OK].

Devam takibi yapilmamasi yoniinde karar alan bir
kurumdan bir akademisyen katilimcr ise dijital ekipsizligin
soz konusu olmasi, programda bazi canli derslerin
cakigmast gibi nedenlerin devam takibi yapilmamasi
kararina zemin hazirladigini ifade etmektedir. “Kesinlikle
yaptlmadi. Ciinki bir dijital ekipsizlik s6z konusuydu.
Baz1 6grenciler bu dersleri gece yarist asenkron olarak
takip edebileceklerdi kayittan izleyebileceklerdi. Bazisinin
teknolojisi yoktu. Baz1 6grencilerin 2 tane canli dersi ayni
anda denk geliyordu.” [U6 AK]. Bagka bir kurumdan bir
diger akademisyen katilimci, kendi kurumunda devam
takibinin aranmadigini, devam takibinin senkron derslere
katlim ile iligkilendirilmesini dogru bulmadigini, uzaktan
ogrenene kendi 6grenme tercihlerini yapilandirabilmesi
olanagimin sunulmasi gerektigini ifade etmektedir.
“Ogrenci dersten gecebiliyorsa illa canli derse katilacak
diye bir sey yok. Ogrenci kendi o6grenme siirecini
gelistirebiliyorsa, derse gel demek de garip oluyor. Bunlar
zaten uzaktan eitimin gecmisten gelen yaklagimlari.
Ogrenci belki ders materyaliyle ders calisarak daha iyi
anliyor.” [U8 AK].

Devam takibi yapilmast yoniinde karar alan baz
kurumlarda bu kararin uygulamada esnetildigi ya da
akademisyenlerin inisiyatifine ve dersin ozelligine
gore degiskenlik gosterdigi de goriilmektedir. Bununla
ilgili olarak bir akademisyen katilimci, internet erigimi
olmayan 6grenenlerin géz 6niinde bulundurularak devam
takibinde anlayis gésterilebileceginin yonetim tarafindan
ifade edildigini, dolayisiyla kurumda devam takibinin
yapumadigini  digiindiigiinii  belirtmektedir. “Devam
takibinin yapilmasi bizden istendi. Ama pek ¢ogunun anlik
internet erigiminde sikint1 oldugu i¢in anlayis gostermemiz
de istendi. Yani agik¢ast bence devam takibi yapmadik.”
[U12 AK]. Bir 6grenen katilimei, devam takibinin sekil
itibariyla yapildigini, ancak bunun isleme konulmadigini
ifade etmektedir. “Devam zorunlulugu var denildigi halde
bu derslerden kalmadigimizi gordik.” [U1 OK]. Bir
akademisyen katilimci da devam takibinin yapildigini, ancak
buna bagli olarak &grenenlerin dersten birakilmadigini,
uygulamali ana dersler agisindan ise devamin kesinlikle
arandigini belirtmekeedir. “Derslere kaulimda da hemen
hemen tamaminda zoom izerinden yoklama aldik.
Kararm bir agik bir de gizli yoni vardi. Cocuklar1 orada
tutun. Ama yani bu yiizden de birakmaya kalkmayin. Ama
uygulamalarda hi¢ gozlerinin yasina bakmadik. Ciinki
biz bir saghk {iniversitesiyiz ayni zamanda derdimiz daha
biiyiik.” [U4 AK].
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Bazi akademisyenler ise devam takibi yapilmasi yoniinde
alinan yonetsel karar1uygulayarak 6grenenleri devamsizliktan
birakan 6gretenler oldugu gibi, ilgili karari uygulamayan
ogretenlerin de oldugunu ifade etmektedir. “Bazi hocalar
birakti mesela devamsizliktan bazilart birakmadi.” [U3 AK]

Bir akademisyen ve bir 4grenen katlimei, devam takibi
baglamindaki politikalarin  6grenen geri bildirimleri
sonrasinda degisiklik gosterdigini ifade etmektedir. “Baglarda
hocalar siirekli derse girin, yoklama alacagim diyordu. Ama
herkesin uygun olacagi saat belli olmadigi i¢in buna biz geri
déniis yaptik. Onlar da bunu kaldirdr.” [U2 OK] “Canhi ders
agildig1 zaman o siire icerisinde 6grenci canli derste olmasi
gerekiyor ve yoklama alinmasi sarti getirilmigti 6grenciler
bu konuda ¢ok sikayet ettiler sonradan bu uygulamay:
kaldirdilar.” [U5 AK]

Bagka bir katulimca ise kurumunda o6nce devam takibi
yapilmamasi yoniinde karar alindigini, 6grenenlerin derse
katiliminin az olmasinedeniyle sonrasinda devam zorunlulugu
getirildigini  ifade etmektedir. Devam zorunlugunu
uygulamasinin senkron derslere katllim veya asenkron
derslerin izlenilmesi takibi iizerinden yapildigini ifade
etmektedir. Ancak alinan karari uygulayan ve uygulamayan
ogretenler oldugunu, ayrica bu uygulamanin da saglikli
sonu¢ vermedigini disiindiigiind, 6grenenlerin senkron
derslere baglandigini fakat kamera zorunlulugu olmamasi
nedeniyle bu durumu suistimal ettiklerini ve gercekten
orada olup olmadiklarinin tespitinin yapilamadigini ifade
etmektedir. “Devamsizlik ¢ok dikkate alinmadi. Sonra
bunun bir problem oldugunu goérdik. Basarida bir disiis
var senatomuz devam zorunlulugu getirdi. Senkron derslere
ogrencilerin, imkini olmayan 6grencilere de asenkronlar:
en azindan 1 kere izleme zorunlulugu getirdi. Orada zaten
loglardan goriiyorsun 6grenci kag¢ dk durmusg kag dk izlemis.
Bazi hocalar uygulad: bazilar1 uygulamadi. Cok da basarili
bir sistem degildi. Bizim insanimiz buna hazir degil. Bir kere
kamera agma zorunlulugu yok. Ogrenci dersi acip gidiyor
yatiyor.” [U3 AK]

Ogrenen devam takibi yapilan kurumlardaki uygulamalar
birbirinden farklililk gostermektedir. Bu  baglamda,
kurumdan kuruma degigkenlik gosterebilmekle beraber
ogrenenlerin kurumsal hesaplari ile senkron derslere ve
ogrenme yonetim sistemlerine giris kayitlarmin izlenmesi
“Son dénemde 6grencilerin iiniversite hesaplariyla girig
yapma zorunlulugu getirdik oradan devamsizliklar1 tespit
edebiliyorduk.” [U7 AK], senkron derslere katilimin
akademisyen tarafindan kontrolii iizerinden takip edilmesi
“Ogretmenler kendileri imece usulii ekran gériintiisii aliyor
belirli bir yere kadar.” [U12 OK], ders kayitlarinin izlenmesi/
tiklanmast {izerinden devam takibi yapilmast “Internet
olanaklari, teknik yetersizlikler vb. nedenlerle senkron
derslere katilamayan 6grenciler ise daha sonraki bir zamanda
ilgili derslere asenkron olarak kaulim saglayarak kayitl dersi
izleyebilecekler ve derse devam etmis sayilacaklardir.” [U1
GK] gibi uygulamalara gidildigi goriilmektedir.

Cilt/

Pandeminin Seyrinin Hafifledigi Donemlerde Tercih
Edilen Egitim Modelleri

Pandeminin ilk kez ortaya c¢ikmasiyla zorunlu olarak
hayata gecirilen Acil Uzaktan Ogretim siirecinin
devaminda kurumlar kendi inisiyatifleri dogrultusunda
egitim modellerini gekillendirmigtir. Pandeminin seyrinin
hafiflemeye bagladig1 sonraki dénemlerde, baz1 dersler igin
cevrimigi ve yiiz ylize egitim secenekleri sunan, uzaktan
egitime belirli programlarda devam edilebilecegi yoniinde
planlamalar yapan kurumlar oldugu gibi, ¢evrimici egitim
uygulamalarindan tamamen vazgegen kurumlarin da oldugu
goriilmektedir. “Yiiz yiize egitime gecilme siirecinde
dahi, belirli programlarda ve derslerde destekleyici bir
yontem olarak uzaktan egitime devam edilebilecegi
diisiiniilmektedir.” [Universite 3 Uzaktan egitimde kalite
glivencesi ek raporu, 2020] “Se¢meli derslerimiz uzaktan.
Suan 11 tane ders aliyorum bunun 7 tanesi yiiz yiize 4 tanesi
online. Fakiiltemizin belirledigi dersler var. Ders secimi
kisminda bu belirtiliyor. Ben istersem 6zellikle kendim
secebiliyorum. Ogrenciler istedigi gibi secebilir.” [U6
OK] “1. Dénem hibrit sistemi yapildi. %40 online, %60
yiiz yiize. Ya da %60’a %40 baz yerlerde ya da %50-%50
gibi baz1 geyler oldu. Ondan sonra 2. Dénem bir anda kesti
online sistemi. Bir dahaki olabilecek bir durumda sen niye

beni bir anda kestin ki?” [U5 OK]
Organizasyonel Yapilanma

Aragtirma bulgularma gore Acil Uzaktan Ogretim siirecinde
yiiksek6gretim kurumlarindaki organizasyonel yapilanmanin
cesitlilik gosterdigi goriilmektedir. Acil Uzaktan Ogretim
stirecini; merkezi bir yapilanmay1 benimseyerek, Rektorlik,
Uzaktan Egitim Uygulama ve Arastirma Merkezi ve/veya
Bilgi Islem Merkezi tizerinden yiiriiten kurumlar oldugu
gibi fakiilte/yiiksekokul temelli uzaktan egitim temsilcilikleri
ve uzaktan egitim destek birimleri olusturarak yiiriiten,
kismen daha dagink yapilanmalara sahip kurumlarin da
oldugu goriilmektedir. “Merkezi bir uzaktan egitim siireci
yonetildi. Koordinasyonu saglayan daha ¢ok uzaktan egitim
ve bilgi islem, 2 birim iizerinden siireg yonetildi.” [U13 AK].
“Universitemizde uzaktan egitim-6gretim siireci Rektor,
ilgili Rekt6r yardimceist ve UZEM Miidiirii bagkanliginda
yuritilen Uzaktan Egitim Komisyonu tarafindan
yonetilmekte. Bu baglamda isleyisin daha saglkli olmas:
acisindan biitiin birimlerden Uzaktan Egitim Komisyonuna
karst sorumlu olan UZEM temsilcileri belirlenmis olup,
sistemin isleyisi ile ilgili gerek birim amirleri ve gerekse
birim UZEM sorumlularindan gelen talepler anlik olarak
degerlendirilip gerekli miidahaleler ve iyilestirilmeler
yapilmaktadir.” [Universite 3 Kurum i¢ degerlendirme

raporu, 2020]

Bazi akademisyen katilimcilar, oncesinde daha pasif
durumda olan uzaktan egitim merkezlerinin, uzaktan egitim
alaninda donanimli insan kaynaginin aktarilmasi ile revize
edildigini ifade etmektedir.

13 | Sayi/ 2 | Agustos/ 2023

219




Hakan Genc & Mehmet Kesim

“Su anda bizim uzaktan egitim merkezimizin yoneticilerinin
tamamu bilgisayar teknolojileri egitimi alanindan uzaktan
egitimle ilgili doktora diizeyinde caligmalar yapmus kisiler
oldular. Oysa o6ncesinde oyle degildi. O yiizden kurum
avantajli duruma gecti.” [U9 AK]. Bir akademisyen katilimci
ise gorev yaptigi kurumda uzaktan egitim merkezinin
pandemi siireciyle birlikte kuruldugunu belirtmektedir.
“Rektorlik hemen uzaktan egitim merkezi kurdu. Bu
alanda deneyim sahibi personeli oraya gorevlendirdi.
Burast iizerinden koordinasyonu sagladi.” [U2 AK]. Bir
diger katlimci, gorev yapugi kurumda paydas goriislerinin
alinarak, gereksinimler ve problemler odakli bir Acil
Uzaktan Ogretim siirecinin yiiriitiildiiginii belirtmektedir.
“Kararlar tiim paydaslarca beraber alindi. Diger kurumlarda
kararlar yukardan indi ancak burada asagidan yukariya dogru
gitti. Her Pazartesi toplantu yapiyoruz. Mevcut duruma
bakiyoruz, yonetime tavsiyede bulunuyoruz. Bu tavsiyeler
en agagidan geldi. Ogrencinin ifade ettigi goriisii bile tavsiye
olarak alip yonetime sundugumuz siirecler oldu. Bu yiizden
daha yapict bir siirecimiz oldugunu diisiiniiyorum.” [U6

AK]

Bunlarin yani sira, Acil Uzaktan Ogretim islerini yonetmek
ve koordine etmek amaciyla uzaktan egitim komisyonu
kuruldugunu ifade eden kurumlar, 6grenenlerin de Acil
Uzaktan Ogretim siireci koordinasyonunun bir parcasi
oldugunu ifade eden 6grenen katlimcilar bulunmaktadir.
“Universitemizde uzaktan egitim iglerini yonetmek ve
koordine etmek amaciyla Uzaktan Egitim Komisyonu
kurulmustur.” [U11 GK]. “Bir tane baskanimiz vardi. Sinif
bagkan1 olarak o biitiin bu iglerde gorev ald1. Uzaktan yapilan
canli yaymlar olsun, onlarin koordinatorliigiinii yaptr.” [U2

OK]

Aragurma bulgularina gore ilgili siirecte alinan kararlarin
uygulanmasinin izlenmesive denetimi i¢in kurullar olugturan
kurumlarm yani sira uygulamalarin denetimi baglaminda
herhangi bir kontrol mekanizmasi olugturulmayan kurumlar
da s6z konusudur. “Her birimde uzaktan 6gretim izleme ve
degerlendirme koordinasyon kurullari olusturulacaktr. Bu
kurullar ilke ve esaslarin saglikli uygulanmasindan birinci
derece sorumludur.” [U2 GK]. “Online siireci tamamen
bize biraktilar diyebilirim. Universite bize giivendi ya da
giivenmek istedi diyebilirim. Bir tek bu canli ders siirecinde
degil diger siireclere iligkin de bir takim kurumsal yapi
stkintilart yagantyor.” [U10 AK]

Denetim baglaminda bir akademisyen katilimei, yonetim
tarafindan belirlenen ders siiresinin altinda ders yapilmas:
durumunda ek ders hakki elde edilemedigini ifade
etmektedir. “Dersler 40 dkya cikartildi. Eger 40 dk altinda
islemigseniz tekrar ders talep ediyorlar ya da ek dersinizi sey
yapmiyorlar.” [US AK]. Baska bir katilimei, kurumun kendi
6grenme yonetim sistemi lizerinden gerceklestirilmeyen
canli dersler i¢in kanit sunulmasi gerektigini belirtmektedir.
“Eger Ogretim iyeleri tniversitemizin otomatik olarak
kayit altina aldig1 canli dersler diginda platformlarda dersler

220

yapmuglarsa, Zoom gibi, Teams gibi onlarin kayitlar
yonetim tarafindan talep edildi.” [U9 AK]. Bir bagka
katulimer ise derslerin yapilip yapilmadiginin takibi igin
sisteme gozlemci statiisiinde bir goérevli tanimlandigini,
ayrica her hafta yapilan/yapilamayan derslere iliskin bir
form doldurarak ilgili birime teslim etmeleri gerektigini
ifade etmektedir.  “Kayit yapilmasi istendi 6zellikle.
Derslerin  yapilip yapilmadigint denetleme noktasinda
bagka hocalarin Google Classroom platformunda atandigini
gordim. Gozlemci statiisinde. Her hafta dersimi yapum
seklinde isaretledigimiz bir formu anabilim dali bagkanligina
gondermemiz istenmisti.” [U13 AK]

Hizmet ici Egitimler

Arastirma  bulgularma gére Acil Uzaktan Ogretim
siirecinde bazt kurumlarda uzaktan egitimde; kalite,
etkilesim, motivasyon, ders tasarimi, 6zel gereksinimli
ogrenenler, ogretici yeterlikleri, 6l¢me degerlendirme,
uzaktan 6grenenin biligsel yiikii, 6grenme yonetim sistemi
etkinligi ve ©grenme analitikleri, 6l¢gme degerlendirme
yontemi olarak orneklerle e-porfolyo, ¢evrimigi sinavlar
ve smav giivenlii, soru hazirlama teknikleri, pandemi
sonrast uzaktan egitim, 6grenci etkilesim sistemi: Socrative,
Zoom ile oylama ve takim caligmasi, dijital etkilegim
araglar: Edpuzzle ve Polleverywhere, 6grencilerle ¢aligmak
icin Google Drive, Moodle araglari; soru cevap forum,
quiz, anket ve geribildirim, ¢evrimici egitim deneyimleri
paylagimi, Wacom grafik tablet kullanimi, temel Zoom/
Moodle kullanimi gibi konularda g¢evrimi¢i seminerler/
bilgilendirmeler sunuldugu anlagilmaktadir. Tlgili bulgularin
bir kismi Universite 6, 7 ve 9’a iliskin giinliik kaydindan elde
edilmig, bulgular uygun formda olmadif1 i¢in dogrudan
alinalarla sunulamamigur. “UZEM  tarafindan 28 -29
Eylill 2020 tarihlerinde cevrimi¢i Uzaktan Ogreticilik
Egitimi diizenlenecektir. Sistem kullanimina yonelik bilgi
verilecektir. Ayrica uzaktan egitim ders materyali hazirlama,
uzaktan egitimde ozel gereksinimli 6grencilere yonelik
farkindalik ve 6l¢me degerlendirme uygulamalart konusunda
alan uzmanlar1 tarafindan egitimler verilecektir.” [U13 GK].
“Sistem oryantasyonu, LMS nasil kullanilir? Sanal sinif nasil
kullanilir? etkilesimi artirma stratejileri, pandemi sonrast
uzaktan egitim icin kurgu. Etkili uzaktan egitim dersi nasil
gerceklestirilir. Uzaktan egitimde motivasyonun onemi,
uzaktan egitimde 6l¢me degerlendirme, uzaktan egitimde
ders tasarimi noktasinda bir egitim daha. Bunlari canli
olarak gerceklestirdik fakat sonrasinda da LMS sisteminde
tiim hocalarimizda bu ders tamimlidir.” [U6 AK]. “Uzaktan
oleme degerlendirme, uzaktan egitimin Ozellikleri, bu
donemde kriz yonetimi, 6grencinin yonetimi konusunda
hep seminerler gerceklestirdik. Video iceriklerinin bir ders
gibi 50dk olamayacagini. Sire sinirlamasi getirdik. Bir de
mesela en cok seyin tizerinde durduk 6grenci is yiikiintn.
Hoca sahane kaynak hazirlamig ¢ocuk bunu ¢aligsin demis.
Bir hesap yapryorsunuz cocufun biitin hafta o derse
calismast gerekiyor. Hocalar1 bu konularda uyardik.” [U4
AK]
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Bazi kaulimailar ise kurumlarinda gergeklestirilen egitimlerin
sadece sistem tamtimu ve kullanimi ile simurl kaldiging,
pedagojik baglamda herhangi bir egitim almadiklarini
ifade etmektedir. “Universiteye yeni ahnan gériintiilerin
kullanilmasi, forumlarin ne oldugu, nereden erisilebilecegi
konusunda kisa bilgilendirme dokiimanlar1 hazirlandi. Ama
onu bir hizmet i¢i egitim olarak degerlendiremiyorum.
Ciinkii iste hicbirimiz seyi 6grenmedik, 6grencileri derse
nasil daha akdf katabiliriz? Onlar1 nasil 6devlendirebiliriz?
Uzaktan egitimin yani gercekte uzaktan egitim dedigimizde
kastetmemiz gereken uzaktan egitime iliskin bir egitim
almadik.” [U9 AK]. Diger bir kurumda gérev yapan bir
katilimer ise hizmet i¢i egitimler yapilsa da yeterli katlimin
olmadigin diigiindiigiinii belirtmektedir. “Hizmet i¢i egitim
noktasinda bu tiir egitimler yapilmaya caligildr acikgast. Ama
ben ¢ok biiyiik katlimlar oldugunu diisiinmiiyorum. Herkes
kendi ¢evresinde kiiciik video destekleri sayesinde krizi ¢ozme
odakli gittigini diigiiniiyorum.” [U13 AK]

Dokiiman analizinden ve arastirmaci ginliginden elden
edilen bulgulara gére bazi kurumlarda sertifikalandirilmig
hizmet i¢i egitimler sunuldugu gorilmektedir. Bu
baglamda bir kurumda; Uzaktan egitim, yontem, model ve
yaklagimlar, Uzaktan egitimde Ogretim tasarimi, Egitsel
materyal gelistirme, Uzaktan egitim sistemi bilgilendirme,
Sunum hazirlama yontem ve teknikleri, Egitimde 6lgme
ve degerlendirme: Temel kavramlar ve giincel yaklagimlar,
Uzaktan egitimde smif/ders yonetimi, Is birligi, iletisim ve
etkilesim siireglerinin yonetimi gibi konulara iliskin ayr1 ayr1
sertifikalandirilma uygulandigr goriilmektedir.  “Uzaktan
Egitim, Yontem, Model ve Yaklagimlar”, “Uzaktan Egitimde
Ogretim Tasarmm1”, “Egitsel Materyal Gelistirme, Uzaktan
Egitim Sistemi Bilgilendirme, Sunum Hazirlama Yontem
ve Teknikleri”, “Egitimde Olgme ve Degerlendirme: Temel
Kavramlar ve Giincel Yaklagimlar”, “Uzaktan Egitimde Sinif/
Ders Yénetimi”, “Is Birligi, [letisim ve Etkilesim Siireclerinin
Yonetimi” konularinda toplam 801 egiticiye egitim verilmis
olup egitime katilanlara iligkin sertifika ve katulim belgeleri
Siirekli Egitim Merkezi tarafindan hazirlanmigtir.” [Universite
2 Kurum i¢ degerlendirme raporu, 2020]. Ayn: kurumda
gorev yapan bir akademisyen katlimcinin ifadelerinden
ilgili hizmet i¢i egitimlere iligkin bir bilgisinin olmadig:
anlagilmaktadir. “Hizmet ici egitim degil de sistemin nasil
kullanilacagma dair videolar hazirlamislardi.” [U2 AK]. Diger
bir kurumda ise daha biitiinciil bir anlayigla uzaktan egitmen
programi olusturuldugu goriilmektedir. Tlgili programda;
Ogrenme Yénetim Sistemleri, Web 2.0, Uzaktan egitimde
ogrenci ve ortam ozelliklerinin analizi, Uzaktan egitimde
materyal tasarimi, Uzaktan egitimde o6gretim stratejileri,
Canli/Senkron iletisim araglarinin etkili kullanimi, Uzaktan
egitimde ol¢me ve degerlendirme, Uzaktan egitimde telif
ve fikir haklari, Etik ve gilivenlik ve Uzaktan egitimde ders
tasarimu konularina yer verildigi belirtilmektedir. “Bilgisayar
ve Ogretim Teknolojileri Egitimi Bolimii (BOTE) is
birligiyle “Uzaktan Egitmen” sertifika programini baglauyor
ve programi akademik personelimizin erigimine sunuyoruz.”
[U12 GK]. Ayrica egitimin iceriginde senkron ve asenkron

Cilt/

olmak {izere cesitli etkinlikler tasarlandigi, katulimcilarin
kendi alanlarina 6zgii ders tasarimi yapmalari saglandigi ifade
edilmektedir. “Moodle tabanl sistemde senkron ve asenkron
olmak tizere cesitli etkinlikler kurgulanmis ve sertifikay
alabilmek icin kaulmalarin kendi alanlarma 6zgii ders
tasarimi yapmalart saglanmigtir.” [Universite 12 Kurum ic
degerlendirme raporu, 2021]

Bunlarin yani sira bagka bir kurumda, YOK’iin Dijital
Doéntigim  projesi  kapsamunda  pandemi  dncesinde
ogretenlere sunulmaya baglanan Yiiksekogrenimde Ogrenme
ve Ogretme dersinin sunumunun iistlenilecegi ve bu dersin
tamamlanmasinin  atama ve yiikselmede bir sart olarak
kosulacag: anlagilmaktadir. “Dijital Donitigtim kapsaminda
gecmis donemlerde Anadolu Universitesi tarafindan 6gretim
elemanlarimiza verilen “Yiiksekogretimde Ogrenme ve
Ogretme” dersi, 2020-2021 egitim-6gretim yilindan itibaren
Universitemiz tarafindan verilmekte olup sertifikalandirilmas
da tiniversitemizce yapilmaktadir. Ayrica Akademik Atama
ve Yikselme siireglerinde de bu dersten ge¢me sart
konulmugtur. Boylece {iniversitemiz 6gretim elemanlari,
bu egitim araciligiyla edindikleri teknolojik ve pedagojik
yetkinligini uzaktan egitim sistemine hizli bir sekilde entegre
edebilmektedirler.” [Universite 3, Kurum i¢ degerlendirme
raporu, 2020]

Dijital B&linme Onlemleri

Dijital bolinme o6nlemleri baglaminda; internet erigimi
olmayan Ogrenenler icin kurumlarin altyapilarini  tim
ogrenenlerin  kullanimina sunmasi, asenkron 6grenme
malzemeleri desteginin saglanmasi, adrese basili materyal
gonderimi gibi uygulamalara gidildigi gorilmektedir.
“Universitemiz, 2019-2020 Egitim Ogretim Yili Bahar
Doénemi Final ve Biitiinleme siavlar1 i¢in uzaktan 6grenimde
saglikli internet imkani bulamayan tiim iniversite 6grencileri
icin merkez ve ilge kampislerinde bulunan bilgisayar
laboratuvarlarini kullanima acrmistir.” [Universite 3 kurum i¢
degerlendirme raporu, 2020] “Internet erisiminde problem
yasama ihtimali olan 6grencilerimiz icin OBS’de yeterli sayida
cesitli ders materyalleri (izlenceler, ders notlari, sunumlar
vb) meveut olacakar.” [U2 GK] “Universitemizde 2019-
2020 bahar déneminde pandemi nedeniyle uzaktan egitim
doneminde uzaktan egitim sistemine ulagamayan yaklagik
30 ogrenciye ders notlar1 posta kargo ile gonderilmigtir.”
[Universite 1 Kurum i¢ degerlendirme raporu, 2020]

Veri Gizliligi ve Guvenligi

Aragurma bulgularina gore 6grenenlerin ders esnasinda
izinsiz kayit yapmasinin 6nlenmesi, OYS sitemlerinde kayith
ogrenenlerin ve dgretenlerin kimlik bilgilerinin gizliliginin
saglanmasi, Acil Uzaktan Ogretim egitim siirecindeki tiim
verilerin kurum i¢i sunucularda saklanmasi ve sunuculardaki
verilerin koruma yazilimlari ile giivenliginin saglanmasi gibi
veri gizliligi ve gtivenligi 6nlemleri alan kurumlar oldugu
gorilmektedir.
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“UZEP ve Moodle platformlarina kayitli 6gretim elemanlari
ve ogrencilerin kimlik bilgilerinin gizliligi saglanmakta
ve tlgclinci kigiler tarafindan erigimi engellenmektedir.
Kullanilan uzaktan egitim sistemleri, ders esnasinda
ogrencilerin izinsiz bir gekilde kayit yapmalarma izin
vermemektedir.” [Universite 3 Kurum i¢ degerlendirme
raporu, 2020] “Uzaktan egitim verileri ile ilgili tim kayitlar
iniversitemiz  altyapisinda depolanmasi  saglanmigtir.”
[Universite 13 Kurum i¢ degerlendirme raporu, 2020]
“Bilgi Islem Daire Bagkanligi tarafindan Siber Giivenlik
yani internet erigim giivenligi ve giivenilirligi, Kurumsal
Giivenlik Duvar1  (Firewall) icerisindeki Viriis, Casus
Yazilim, Zafiyet, URL Filtresi, DoS, Wildfire (Sandbox),
IPS/IDS koruma yazilumlart ile saglanmaktadir. Giivenlik
duvar1 cihazi olmamasi halinde uzaktan egitim siirecinin
zafiyete ugramasi ile kargilagilabilmektedir.” [Universite 9
Uzaktan egitimde kalite giivencesi ek raporu, 2020]

Sonug, Tartisma ve Oneriler

YOK kararlari/uygulamalari baglaminda Acil Uzaktan
Ogretim siireci ele almacak olursa, 6ncelikle pandeminin
tilkemizde gorildigi 2019-2020 egitim-6gretim  yili
bahar yariyilinda egitime 3 hafta ara verilmesi ve ilgili
dénemle smirli olmak iizere derslerin uzaktan egitim
ile sirduriilmesi yoniinde karar alindigi goriilmektedir.
Yiiksekogretim kurumlarina gore farklilik gostermekle
birlikte ara verilme tarihinden bir, iki veya {i¢ hafta sonra
Acil Uzaktan Ogretim’e baglanildigi anlagiimaktadir. YOK
tarafindan siirece yonelik diger bazi adimlarin da auldigi, bu
baglamda 6ncelikle kurumlara yetki devrinde bulunuldugu,
orgin egitimde uzaktan verilebilecek ders oranin artirilmasi
yoninde mevzuat degisikligi yapildigi, programlardaki
derslerin en az %10’unun uzaktan egitimle yapilmasi
yoniinde o6neri sunuldugu, gerekli donanima ve internet
erigimine sahip olmayan 6grencilere ilgili donem icin kayit
dondurma olanaginin saglandigi ve pandemi siirecindeki
egitim faaliyetlerinin planlanmasi baglaminda birtakim
calismalar yayinlandigi goriilmektedir. Alinan kararlar ve igse
kogulan uygulamalar degerlendirilecek olursa, kurumlarin
farkli tarihlerde Acil Uzaktan Ogretim’e baglamasinda
ve YOK’iin vyetki devrinde bulunma kararinda, mevcut
altyapr olanaklarindaki kurumsal farkliliklarin etkili oldugu
diisiiniilmektedir. Orgiin egitimde uzaktan verilebilecek
ders oranin artirilmast yoniindeki mevzuat degisikligi
ve programlardaki derslerin en az %10’unun uzaktan
egitimle yapilmasi yoniindeki oneri ile uzaktan egitimin
bir egitim modeli olarak kalicilik arz etmesine yonelik bir
zemin olusturuldugu sonucuna ulagilabilir. Bunlarin yani
sira gerekli donanima ve internet erigimine sahip olmayan
ogrencilere ilgili donem igin kayit dondurma olanaginin
saglanmast ile dijital bolinmeye iliskin gecici bir 6nlem
alinmaya caligildigi, yayinlanan caligmalarla da Acil Uzaktan
Ogretim  siirecine yonelik yiiksekogretim kurumlarina
rehberlik sunuldugu sonucuna ulagilabilir. Ancak dijital
bolinme baglaminda aliman 6nlemin, tim 6grenenleri yeni
egitim siirecine dahil etme gibi bir islev géstermek yerine,
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yeni egitim siirecine erigilebilirligi olmayan o6grenenleri
pasif kilma gibi bir ¢6ztim ile sinirli kaldig: ifade edilebilir.
Yiiksekogretim kurumlarinin altyapist, paydaglari ve kiiltiirt
gibi degiskenler baglaminda uzaktan egitim hazir bulunugluk
diizeyleri goz 6niinde bulunduruldugunda, YOK tarafindan
Acil Uzaktan Ogretim siirecine yonelik rehberlik sunan
caligmalardaki 6nerilerin ise ne kadar somut uygulamalara
dontisebildigi de ayrica degerlendirilmesi gerekmektedir.
Aragtirma bulgularina gére pandeminin seyrinin hafifledigi
donemlerde uzaktan egitim uygulamalarindan tamamen
vazgegen kurumlarin s6z konusu olmasi, YOK &nerilerinin
tam anlamiyla uygulamaya dontisemedigini de gosterir
niteliktedir.

Aragtirmaya dahil edilen kurumlarda Acil Uzaktan Ogretim
stirecinde tercih edilen egitim modelleri incelendiginde;
tim teorik derslerin uzaktan/miimkiin oldugunca uzaktan
yapilmasi, uygulamali derslerin  uzaktan/yiiz  yiize/
ileri bir tarihte yapilmasi, 6grenen tercihlerini dikkate
alarak uygulanacak egitim modelinin  belirlenmesi,
Tip ve Dis hekimligi fakiltelerinde yiiz yiize egitim
yapilmasi, ders bazindaki kazanimlarin dikkate alinarak
uygulamali etkinliklerin yiiz yiize, teorik etkinliklerin ise
uzaktan yapilmasi, yiz ylize, uzaktan ya da karma egitim
modellerinden herhangi birinin uygulanmas: olasiligi g6z
ontinde bulundurularak, her ii¢ durum i¢in ders programi
hazirlanmast gibi uygulamalara gidildigi goriilmektedir.
Aragurma sonuglarina gore uygulanacak egitim modeli
baglaminda alnan kararlarn ve bu baglamda sunulan
opsiyonlarin  kurumlara gore farklilik gosterebildigi
gorilmektedir.  Uygulanilacak  egitim  modelinin
belirlenmesinde 6grenen goriigiinii alma, yiiz yiize uzaktan
ve karma egitim uygulanmasi olasiliklarina déniik ti¢ ayri
ders programi planlamast yapma gibi uygulamalarin diger
yaygin uygulamalardan ayrisan bir yapida oldugu ifade
edilebilir. Ozellikle ayn1 uygulamali derslerin/programlarin
uygulanma gekline yonelik farkli yonetsel kararlarin soz
konusu olabilmesi, 6grenme ¢iktilar1 agisindan bir kesim igin
saglikli sonuglar olusamayabilecegini de gésterir niteliktedir.
Dolayistyla ders/program 6zelinde uygun egitim modelinin
belirlenmesi, cesitli gerekgelerle belirlenen uygun egitim
modeline gore hareket edilemedigi takdirde de ileriye
doniik telafilerin planlanmasi gibi bir yaklagimin gézetilmesi
gerektigi distiniilmektedir.

Organizasyonel yapilanma baglaminda, Acil Uzaktan
Ogretim siirecini Rektorliik, Uzaktan Egitim Uygulama ve
Arastirma Merkezi ve/veya Bilgi Islem Merkezi gibi birimler
tizerinden yiirtiten kurumlar oldugu gibi fakiilte/yiiksekokul
temelli uzaktan egitim temsilcilikleri ve uzaktan egitim
destek birimleri olusturarak yiiriiten, kismen daha dagituk
yapilanmalara sahip kurumlarin da oldugu goriilmektedir.
Ayrica aragtirmaya dahil edilen kurumlara gore farklilik
gostermekle birlikte, pandemiyle birlikte biinyesinde
uzaktan egitim merkezi kurulan, pasif durumda olan uzaktan
egitim merkezi donanimli insan kaynagnin aktarimi ile
revize edilen, Acil Uzaktan Ogretim islerini yonetmek
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ve koordine etmek amaciyla uzaktan egitim komisyonu
kurulan, paydas goriglerinin alinarak, gereksinimler
ve problemler odakli bir Acil Uzaktan Ogretim siireci
yiritilmeye ¢alisilan, 6grenenlere de siiregte sorumluluk
verilen kurumlarin oldugu goérillmektedir. Bunlarim yani
sira, yonetim tarafindan belirlenen ders siresinin altinda
ders yapilmasi durumunda ek ders hakki elde edilemeyen,
kurumun kendi 6grenme yonetim sistemi tzerinden
gerceklegtirilmeyen canli dersler icin kanit sunulmasi
beklenen, derslerin yapilip yapilmadiginin takibi icin
sisteme gozlemci statiisinde bir goérevli tanimlanan,
ogretenlerin  her hafta yapilan/yapilamayan derslere
iligkin bir form doldurarak ilgili birime teslim etmeleri
beklenen kurumlar oldugu gibi bu baglamlarda herhangi
bir beklenti igerisinde bulunmayan kurumlarin da oldugu
anlagilmaktadir.  Bulgular  degerlendirilecek  olursa,
organizasyonel yapilanmada merkeziyet¢i bir tutumun,
fakiilte/program bazli uzaktan egitim gereksinimlerinin
degiskenlik gosterebilecegi gercegine uygun olmayabilecegi
ifade edilebilir. Diger taraftan fakiiltelere uzaktan egitim
temsilcigi atama gibi uygulamalarda ise uzaktan egitim
yeterligi gézetilmeden, sembolik gérevlendirmelerle etkili
uygulamalar ortaya konulamayacag: belirtilebilir. Bunlara
ek olarak, pandemi 6ncesinde uzaktan egitime yonelik aktif
ya da etkili uygulamalar1 olmayan kurumlarin bulundugu,
canli derslerin takibine yonelik kontrol mekanizmalari
olusturan ve olusturmayan kurumlarin oldugu sonucuna
ulagilabilir. Diger bir ifadeyle, uzaktan egitime yonelik
tecriibe ve yapilanma eksigi ile Acil Uzaktan Ogretim
stirecine dezavantajli bir durumda baglayan, canli ders
uygulamalarini keyfi uygulamalara birakan kurumlarin s6z
konusu oldugu ifade edilebilir.

Acil Uzaktan Ogretim siirecinde 6grenen haklari
baglaminda; tek ders sinav hakkinin arttirilmasi, 6n kogul
gerektiren ders alimlarinda esneklik taninmasi ve kredili
gecer not/kredisiz gecer not segeneklerinin sunulmast,
yiz ylze derslerdeki belirli aktivitelerin ileri bir tarihte
tamamlanabilmesi olanagi sunulmasi gibi 6grenenler
agisindan bir takim kolaylastirict diizenlemeler yapildig:
gorilmektedir. Ayrica cevrimici sinavlara katulamama
ile ilgili yapilan tiim mazeret sinavi bagvurularinin kabul
edilmesi gibi uygulamalar da s6z konusudur. Aragtirma
sonuglarina gore yukarida ifade edilen uygulamalarin
kurumlara gore tamamen farklihk gosterdigi, 6grenen

haklar1  baglaminda siirece yonelik herhangi bir
diizenleme gerceklestirmeyen kurumlarin da oldugu
anlagilmaktadir. Ozellikle o6lgme degerlendirme gibi

mezuniyet sonrasi siireclerde de etkili olabilen hususlarla
ilgili 6grenen haklarinin  kurumlar 6zelinde farklilik
gostermesi, adilanelik agisindan telafisi olmayan sonuclar
dogurabilir. Ayrica ¢evrimicgi smavlarin, altyap: sorunlari
ve teknolojik imkansizlar nedeniyle saglikli bir sekilde
gerceklestirilememesi sonucunda, tim mazeret sinavi
bagvurularinin kabul edilmesi gibi uygulamalara gidilmis
olabilecegi, bu durumun da zaruri olarak bir 6grenen
hakkini ortaya ¢ikarmus olabilecegi diisiiniilmektedir.

Cilt/

Hizmet i¢i egitimler baglaminda Acil Uzaktan
Ogretim’de; uzaktan egitime iliskin cesitli konularda
seminerler/bilgilendirmeler sunulan, egitimi sadece
sistem tanitimi ve kullanimi ile sinirli tutan, hizmet ici
egitimlere yeterli kaulim gosterilmeyen, konu bazh
sertifikalandirilmis egitimler sunan, daha biitiinciil bir
anlayigla sertifikalandirilmig uzaktan egitmen programi
sunan kurumlar oldugu gorilmektedir. Ayrica bir
kurumda, YOK’iin Dijital Déniisiim projesi kapsaminda
pandemi Oncesinde Ogretenlere sunulmaya baglanan
Yiiksekogrenimde Ogrenme ve Ogretme dersinin
sunumunun {stlenilecegi ve bu dersin tamamlanmasinin
atama ve yiikselmede bir sart olarak kosulacagi
anlagilmaktadir. Aragtirma bulgular1 degerlendirilecek
olursa, uzak 6greten yeterliklerinin gelistirilmesine yonelik
farklt kurumsal yaklagimlar sergilendigi gorilmektedir.
Bazi kurumlarda siirekliligi ve biitiinselligi olmayan bir
yaklagimla hareket edildigi sonucuna ulagilabilir. Ayrica
uzaktan ogreten yeterliklerinin geligtirilmesi baglaminda
tegvik mekanizmalarinin planlanmaya baglandigi ancak
heniiz yaygin bir uygulamaya doniigsmedigi anlagilmakeadir.
Bunlarin yani sira, konu bazinda sertifikalandirilmig
hizmet i¢i egitim sunulan bir kurumda goérev yapan
bir akademisyenin bu baglamda bir bilgisinin olmadig:
gorilmektedir. Dolayisiyla, sunulan hizmet i¢i egitim
duyurularinin tiim ilgililere saghikli bir sekilde ulagmadig:
diigtiniilmektedir.

Acil Uzaktan Ogretim siirecinde internet erisimi olmayan
ogrenenler icin; kurumlarin altyapilarini tiim 6grenenlerin
kullanimina sunmasi, asenkron ogrenme malzemeleri
saglanmast (OYS iizerinde ders materyalleri), adrese
basili materyal gonderimi gibi kurumlara gére de cesitlilik
gosteren, dijital bolinmeye yonelik birtakim uygulamalar
gerceklestirildigi goriilmektedir. Ancak tiim 6grenenlerin
merkezi yerlerde ikamet etmiyor olmasi, dolayisiyla
kurumlarin ~ sunmus oldugu internet imkanindan
yararlanma olanagimnin da olmamast sonucu senkron
derslere katilim gosterememesi gibi durumlar gz oniinde
bulundurulursa, Acil Uzaktan Ogretim’de dijital boliinme
baglaminda etkili ¢oziimlerin sunulamadigi sonucuna
ulagilabilir.

Kurumlara gore farkliik gostermekle birlikte veri
gizliligi ve giivenligi 6nlemleri baglaminda; 6grenenlerin
dersi izinsiz kayit altna alabilmesinin 6nlenmesi, OYS
sitemlerinde kayith 6grenenlerin ve 6gretenlerin kimlik
bilgilerinin gizliliginin saglanmasi, tiim verilerin kurum igi
sunucularda saklanmasi ve sunuculardaki verilerin koruma
yazilimlar1 ile giivenliginin saglanmasi gibi 6nlemler
alindigr goriilmektedir. Aragtrma sonuglarina gore bu
baglamda herhangi bir 6nlemi olmayan kurumlarm olup
olmadigina iligkin net bir bilgiye ulagilamamisur. Bazi
kurumlarin, Acil Uzaktan Ogretim siirecinde, sunucular1
yurtdisinda olan teknolojilerden yararlanmasi nedeniyle
veri gizliligi ve giivenligi hizmeti baglaminda bilgi
sunamamig olabilecegi diisiiniilmektedir.
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Acil Uzaktan Ogretim’de 6grenen devam takibi ile ilgili
olarak; devam takibi yapilmasi yoniinde, yapilmamasi
yoniinde yonetsel karar alan, devam takibi yapilmasi
yoniinde yonetsel karar alarak uygulamaya saglikli bir
sekilde gecirmeyen kurumlarin oldugu gorilmektedir.
Ayrica devam takibi baglamindaki politikasinda 6grenen
geri bildirimleri veya uygulamanin sonuglar1 sonrasinda
degisiklige giden, 6nce devam takibi yapilmas: yoniinde
alman kararin daha sonra yapilmamasina ya da o6nce
yapilmamasi yoniinde alinan kararin daha sonra yapilmasina
dontstirildigi uygulamalarin da oldugu goriilmektedir.
Uygulamalar ele alinacak olursa, devam takibi politikas:
baglaminda alinan yonetsel kararlarin kurumlara gore
farklilik gosterdigi, ayni kurumda farkli uygulamalarin
hayata gecirildigi orneklerin bulundugu, ogrenen geri
bildirimlerini dikkate alarak kararlarinda degisiklige giden
kurumlarin oldugu sonucuna ulagilabilir. Bunlarin yani
sira aragtirma bulgularina gére 6grenen devam takibinde;
ogrenenlerin kurumsal hesaplari ile senkron derslere ve
6grenme yonetim sistemlerine girig kayitlarinin izlenmesi,
senkron derslere katilimin akademisyen tarafindan kontrol
edilmesi, ders kayitlarinin izlenmesini/tiklanmasinin
kontrol edilmesi gibi cesitli yontemlerin kullanildig:
goriilmektedir. Dolayisiyla devam takibi yapilmasi yontinde
yonetsel karar alan kurumlar arasinda bu takibin gekil
itibariyle yapilma yontemi de farkliliklar gostermektedir.
Kurumlarin devam takibi baglaminda aldiklar: kararlarin
olast gerekeeleri degerlendirilecek olursa, devam takibi
yap1lmamas1 kararinda, O0grenene  zaman esnekligi
sunulmasi gibi bir uzaktan egitim felsefesinin degil, bir
kisim ogrenenin gerekli elektronik cihazlara/internet
erisimine sahip olmamasi gibi teknolojik smirhiliklarin;
devam takibi yapilmasi kararinda ise ogreneni sistemde
tutmak amaciyla geleneksel yaklagimin stirdiirtilmesinin rol
oynamis olabilecegi digiintilmektedir.

Pandeminin seyrinin hafifledigi donemlerde tercih edilen
egitim modelleri baglaminda; bazi dersler igin ¢evrimici
ve yiiz yiize efitim secenekleri sunan, uzaktan egitime
belirli programlarda devam edilebilecegi yoniinde
planlamalar yapan kurumlar oldugu gibi ¢evrimigi egitim
uygulamalarindan tamamen vazgecen kurumlarin da
oldugu goriilmektedir. Dolayistyla YOK'iin uzaktan egitim
baglamindaki mevzuat degisikligine ve derslerin en az
% 10’unun uzaktan egitimle yapilmasi yoniindeki onerisine
paralel bir anlayigla hareket etmeyen kurumlarin oldugu
ifade edilebilir.

Sonu¢ olarak, Acil Uzaktan Ogretim siirecinde
yiiksekégretim  kurumlarma gére farkliik gosteren
uygulamalarin, AUO ilkeleri ekseninde ortak bir paydada
bulugmasina yonelik ileriye doniik planlamalar yapilmasi
gerektigi  distinilmektedir.  Aragurmanm  bulgular:
kapsaminda agagidaki 6nerilere yer verilmektedir.

e Pandemi gibi kriz dénemlerinden bagimsiz olarak,
yliksekogretim sisteminde uzaktan egitim modeline

kalic1 bir sekilde yer verilmesi. (YOK’iin uzaktan egitim
baglamindaki mevzuat degisikliginin ve derslerin en
az %10’unun uzaktan egitimle yapilmasi yoniindeki
onerisinin somut uygulamalara doniistiiriilmesi)

o Karmaegitim modeline uygun dersliklerin olugturulmas.

Yonetici, akademik ve teknik personel istihdaminda
uzaktan egitim alan uzmanlhl sartinin gozetilerek
UZEM’lerin islevsel hale getirilmesi. Merkezi bir
koordinasyonun yani sira fakiilte/program ihtiyaglarim
gozeten bir uzaktan egitim anlayisi icin fakiilteler
ozelinde birimler olusturulmasi.

Kurumlarin canli ders modiilii, sinav modiili, 6grenen
bilgi sistemi gibi yapilar1 icerisinde barmndiran kendi
yerli Ogrenme Yénetim Sistemleri’ni geligtirmesi.
Ogrenen bazinda canl derslere katilim ve asenkron
etkinlikleri tamamlama oranlari gibi bilgilerin sistem
iizerinde erisilebilir olmasi. Verilerin kurum iginde
saklanabilmesine yo6nelik altyapinin gelistirilmesi.
Uzaktan egitimde devam sartinin aranmamast. Ancak
devamliligin/asenkron etkinliklere katthmin 6lgme
degerlendirmeye yansiilmasi. Devam saru  gibi
mevzuata déniik uygulamalar yerine 6grenen katilimmin
artirilmasini amaclayan tasarimlara yer verilmesi. Bu
baglamda 6ncelikli alt egitim kademelerinden baglanarak
ogrenene kendi 6grenme sorumlulugunu istlenme
bilinci agilanmasi.

Kriz durumlarinda sunulacak olan uzaktan egitimde,
ogrenen haklarindaki kurumsal farkliliklarin ortadan
kaldirilmast. (kredili gecer not/kredisiz gecer not

opsiyonu  taninmasi/taninmamast ~ vb.  uygulama
farkliliklari)
Uzaktan ogreten yeterliklerinin artirilmasi

baglaminda modiler yapida, uygulamaya donik
ve kapsayict egitsel programlarin igse kogulmast ve
egitimlerin sertifikalandirilmasi. Atama ve yiikselmede
uzaktan Ogreten sertifikasina sahip olma sartinin
yayginlastirilmas.

Internet altyapisi, erisimi ve hizi ve uzaktan egitim
teknolojilerine sahip olma baglamindaki bireysel
farkliliklarin ortadan kaldirilmasina yonelik 6nlemler
alinmast.
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Ozet

Ogrenme her birey igin farkli bir siirectir. Her 6grencinin, 6grenme
dongisiiniin evrelerini farkli sekilde kullanmasi, 6grenmedeki bireysel
farkhiliklar1 agiklamaktadir.  Bu caligma, hemgirelik 6grencilerinin
ogrenme stilleri ve 6grenmeye yonelik tutumlarini belirlemek amaciyla
yuriitilmigstir. Hemsirelik egitiminin temel amaci, biligsel, sosyal,
duyugsal ve psikomotor becerilere sahip, bireylere biitiinciil bakim
verebilen ve yasam boyu 6grenme becerilerine sahip yetkin hemsgireler
yetistirmektir. Bu amaclara ulagabilmek icin sadece klasik egitim
yontemleri yerine &grencilerin 6grenme bigimlerine odaklanan bir
egitim siirecinin kurgulanmast 6nemlidir. Ogrencilerin 6grenme stilleri
hakkinda bilgi sahibi olunmasi, 6grenme becerilerine ve 6grenmeye
yonelik tutumlara olumlu katki saglar. Hemsirelik 6grencilerinin
ogrenme stillerini ve 6grenmeye yonelik tutumlarini incelemek igin
kesitsel bir aragtirma tasarimi kullanilmigtir. Bir devlet iiniversitesinde
toplam 444 lisans hemsirelik 6grencisi bu calismaya katlmistr.
Veriler, 2021-2022 egitim-6gretim yilinda Sosyo-Demografik
Ozellikler Formu, Ogrenme Stilleri Envanteri ve Ogrenmeye Yonelik
Tutum Olgegi kullanilarak cevrimigi bir anketle toplanmis ve veriler,
tanimlayic istatistikler ve Mann-Whitney U testi kullanilarak analiz
edilmistir. Caligmada hemsirelik 6grencileri %59,2’sinin  yaparak,
%83 4tintin hissederek, %85,6’smin gorsel ve %63,7’sinin sirali
ogrenme stiline sahipti. Ogrenmeye Iliskin Tutum Olgegi toplam
puan ortalamalarinin 153,26£11,16 oldugu belirlenmistir. Hemgirelik
ogrencilerinin 6grenmeye yonelik tutumlari ve beklentileri olumludur.
Diistinerek ve isitsel 6grenme stillerine sahip 6grencilerin 6grenmeye
yonelik tutumlart daha olumludur. Hemsirelik egitiminde 6grencilerin
ogrenme stillerinin  belirlenmesi ve 6grencilere uygun 6grenme
yontemlerinin kullanilmasi énerilmektedir. Hemsirelik 6grencilerinin
ogrenmelerini  kolaylagurmada sozel 6grenme kaynaklarinin daha
etkin kullanilmasinin 6grencilerin 6grenme siireclerini olumlu yénde
etkileyecegi diigtinilmektedir.

Anahtar Kelimeler: Hemsirelik Ogrencileri, Hemgirelik Egitimi,
Ogrenme, Tutum

ince learning is a unique and individual process like
fingerprinting, each individual learns differently,
and each individual’s perception and learning levels
differ. As well as individual factors, social and psychological
factors aftect learning. Therefore, taking a similar education

Abstract

Learning is a unique process for each individual. The different ways
in which each student uses the stages of the learning cycle explain
the individual differences in learning. This study was conducted to
determine the learning styles and attitudes of nursing students towards
learning. The main aim of nursing education is to train competent
nurses who have cognitive, social, emotional, and psychomotor skills
and are able to provide holistic care and have lifelong learning skills. To
achieve these goals, it is important to design an education process that
focuses on the learning styles of students rather than just traditional
teaching methods. Having knowledge about students’ learning styles
contributes positively to learning skills and attitudes towards learning.
A cross-sectional research design was used to examine nursing
students’ learning styles and attitudes towards learning. A total of 444
undergraduate nursing students at a public university participated
in this study. Data were collected using the Socio-Demographic
Characteristics Form, Learning Styles Inventory, and The Scale of
Attitudes Towards Learning with an online questionnaire during the
2021-2022 academic year. The data were analyzed using descriptive
statistics and the Mann-Whitney U test. Of the nursing students,
59.2% had a learning style by doing, 83.4% by feeling, 85.6% by visual,
and 63.7% by sequential. The mean score of the Attitudes towards
Learning Scale was determined to be 153.26+11.16. Nursing students’
attitudes and expectations towards learning were positive. Students
who have thinking and verbal learning styles have more positive
attitudes toward learning. It is recommended to determine students’
learning styles and use appropriate learning methods for students in
nursing education. It is thought that the effective use of verbal learning
resources for facilitating the learning of nursing students will positively
affect the students’ learning processes.

Keywords: Nursing Students, Nursing Education, Learning,
Attitude

doesn’t lead to the same level of learning for every student.
The two important factors that need to be addressed to
enhance students’ learning levels are the dominant learning
style among students and students’ attitude towards learning
(Dikmen et al., 2018; Guillasper et al., 2020).
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Learning is a different process for each person. Individual
differences can be explained as each student uses different
learning stages in the learning process. The learning process
plays a crucial role in individuals’ development of knowledge
and skills. However, it is a fact that each individual learns in a
unique way and exhibits a different attitude towards learning.
Two significant factors that have a substantial impact on
the effectiveness and efficiency of the learning process are
learning style and attitude towards learning. Learning style
refers to how an individual processes, understands, and
remembers information. The fact that each person has a
different preferred learning style reflects their individual
learning needs. While some individuals may learn better
visually, others may prefer auditory or kinesthetic methods.
Learning style is a fundamental factor that determines how
an individual approaches the learning process and processes
information (Dikmen et al., 2018; Feldman et al., 2014).

On the other hand, attitude towards learning refers to the
emotional and cognitive responses individuals have towards
the learning process. A positive attitude towards learning
enhances motivation, encourages active engagement in the
learning process, and increases the likelihood of achieving
success. In contrast, a negative attitude towards learning
can be associated with lack of motivation, disinterest, and
disengagement from the learning process (Dickinson et
al., 2021). Additionally, it affects the individual’s attitude
toward learning as well as the receiving and processing of
information and lifelong learning skills (Ahmed et al., 2019;
Fredette et al., 2015; Gologlu-Demir, 2021). Individuals
who have not discovered their learning style or have not
been educated according to their learning style may think
learning is a complicated process. As a result, they may feel
unsuccessful and exhibit negative attitudes towards learning.
While positive attitudes towards learning increase success,
negative attitudes can cause failure. Positive attitudes toward
asubjectoralesson increase the students’ and enable effective
learning by positively affecting academic achievement (Kara,

2010; Otrar & Kuyucak, 2019).

The main objectives of nursing education are to graduate
competent nurses who have cognitive, social, affective, and
psychomotor skills. In order to achieve these objectives, it is
crucial building an education process focused on the learning
style of the students rather than providing only classical
education methods (Dickinson et al., 2021; Giin & Denat,
2020). Therefore, educators have essential responsibilities
to facilitate the learning process. Additionally, educators
should know well about the audience, identify the dominant
learning styles among students and offer learning experiences
accordingly (Dogan etal., 2018). Besides, students should be
aware of their learning styles and take an active role in the
learning process. Students need to know how they perceive
their learning process, learning styles, and strengths and
weaknesses. Students’ knowledge about their learning styles
contributes positively to their lifelong learning skills and
attitudes towards learning (Ultanir et al., 2012).
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Providing a learning experience that appeals to students’
learning styles and in which they can take an active role
contributes to their development of positive attitudes towards
learning. The relationship between attitude towards learning
and learning style is an important focal point for educators
and students. Instructional methods tailored to students’
preferred learning styles can make the learning process more
effective and enhance students’ motivation. Effective teaching
strategies that positively influence attitude towards learning
can help students become more enthusiastic and committed
to the learning process. No study has been encountered in
the literature examining nursing students’ learning styles
and attitudes toward learning. Therefore, this study aimed
to determine nursing students’ learning styles and attitudes
towards learning. It is thought that the findings obtained as
a result of the study will make significant contributions to
the structuring and improvement of learning and teaching
processes in nursing education.

Method

Research Model

"This study followed a cross-sectional research design.
Study Group

The study subjects were nursing students and the research
population consisted of students (N=756) studying in the
undergraduate nursing program of a state university in Izmir
in the 2021-2022 academic year. In the study, no sample
selection was made, it was aimed to reach the whole universe.
Inclusion criteria included undergraduate nursing program
students of the Faculty of Health Sciences who (i) were aged
>18, (ii) were without a history of psychiatric disorder, (iii)
had a mobile phone with internet and (iv) were willing to
participate in the survey. Fifty-nine students did not register
for the course or continue to the course after registration,
and 253 students did not accept to participate in the research.
Four hundred forty-four students (n: 444 and participation
rate 58.7%) agreed and participated in the study.

Data Collection Tools

The study data were collected via Google Forms using the
Socio-demographic Characteristics Form, the Learning
Style Inventory and The Scale of Attitudes Towards
Learning (Fer, 2003; Kara, 2010).

Socio-demographic Characteristics Form: The form
prepared by the researchers in line with the relevant
literature (Kara, 2010; Dikmen, 2015; Dikmen et al., 2018).
The form consisted of 10 questions to determine the age of
the students, gender, the educational status of their parents,
the region they live in, class, and the reasons for choosing
the nursing profession.
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Learning Styles Inventory (LSI): The inventory was
developed by Felder and Silverman (1996) to determine
learning styles. It was adapted to Turkish by Fer (2003),
and its validity and reliability studies were conducted. The
scale consists of 44 items, consisting of options a and b.
The scale has four-dimension and each dimension have
two sub-dimensions. The dimensions of the model are: (1)
sensing/intuitive, (2) visual/verbal, (3) active/reflective, and
(4) sequential/global. Each dimension is measured with
11 items (Fer, 2003). While option “a” represents active,
sensing, visual and sequential dimensions, option “b” reflects
reflective, intuitive, verbal, and global dimensions in the
scale.

As a result, after looking at the sum of a or b, it is revealed
which one is dominant. For example, a participant who
marks the “a” option in all 11 questions that measure the
Sensing/Intuitive score will get -11 points in this dimension,
and the participant who marks the “b” option in all of them
will get +11 points. For example, if the participant’s score
is negative, it shows that they are sensing that dimension,
and their positive score is intuitive (Aksoy & Pakkan, 2011).
In the study conducted by Fer (2003), the Cronbach alpha
coefficient of the inventory was found as 0.58. According
to Van Zwanenberg et al., (2000), the low Cronbach Alpha
value of the scale is due to the presence of items with
opposite polarity in the scale. In this study, the Cronbach
alpha coefficient was found to be 0.70.

The Scale of Attitudes Towards Learning (SATL): The
scale was developed by Kara (2010) to determine individuals’
attitudes towards learning. The five-point Likert type scale
is composed of 40 items and four sub-dimensions consisting
of “nature of learning (7 items)”, “openness (11 items)”,
anxiety (13 items)”, and “expectation (9 items)”. There are
29 positive and 11 negative items on the scale. As the total
score obtained from the scale (min-max: 40-200) increases,
the positive attitude towards learning increases. The test-
retest reliability of the scale was 0.87. The Cronbach Alpha
internal consistency coefficient of each sub-dimension
varied between 0.72 and 0.81. In this study, the Cronbach’s
Alpha coefficients of the sub-dimension were found to be
0.619 (nature of learning), 0.838 (openness), 0.851 (anxiety),
and 0.812 (expectations), respectively. The Cronbach alpha
coefficient was found as 0.73 Kara’s study (2010). In this
study, the Cronbach alpha coefficient was found as 0.71.

Data collection

Research data were collected between September 2021 and
May 2022. Participants completed the survey via Google
Forms, a secure online survey platform. The online survey
link of the research was delivered to the nursing students
through the researchers and the nursing class representatives
enrolled in the university. All participants consented to
participate in the research via online forms. Before they
were administered the online questionnaire in the system,

Cilt/

the participants were informed through an explanation text
about the study. Students only who agreed to participate in
the study were able to see the questions.

Data Analysis

Data were downloaded from the Google Forms database
and imported to SPSS Version 22.0 statistical package
program for analysis. The students’ socio-demographic
characteristics in the study were given as number and
percentage distributions. The conformity of the data to the
normal distribution was evaluated with the Shapiro-Wilk
test, and the Mann-Whitney U test was used to compare the
scores of two different participant groups. In all statistical
analyses, p<0.05 was accepted as a significance level.

W Table 1. Descriptive Characteristics of Students (n=444).

Descriptive Features

Mean=SD (Min, Max)

Mean Age (years) 20.59+1.73 (Min:17, Max:31)

Gender Number (n)  Percent (%)
Female 346 77.9
Male 98 22.1
Grade Level
First grade 108 243
2nd grade 109 24.5
3rd grade 120 271
4th grade 107 24.1
High School Graduated
Health Professions High School 22 5.0
Anatolian High School 385 86.7
Science High School 37 8.3
Mother’s Educational Status
Illiterate 46 10.4
Primary School 278 62.6
Secondary School 94 211
High education 26 5.9
Father’s Educational Status
Illiterate 8 1.8
Primary School 256 57.7
Secondary School 122 27.4
High education 58 13.1
Willingly Choosing the Department of Nursing
Yes 283 63.7
No 161 36.3
The Status of Satisfaction with Nursing Education
Yes 323 72.7
No 121 27.3
Total 444 100
13 | Sayi/ 2 | Agustos / 2023 229
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Ethical Declaration

The study was approved by the Non-Interventional Clinical
Research Ethics Committee of the University (numbered:
691, dated: 12.05.2020) and institutional permissions were
issued by the Faculty of Health Science before the study
data were obtained.

Findings

The mean age of the students was 20.59£1.73 years, of the
students 77.9% were female, 27.1% were in third grade, and
86.7% of them were graduated of Anatolian high school. Of
the students, 62.6% indicated that the mothers and 57.7%
indicated that the fathers were primary school graduates.
Of the students, 63.7% stated that they willingly chose the
nursing profession, and 72.7% stated they were satisfied
with their nursing education (M Table 1).

The mean score of the students participating in the study
on SATL was 153.26+11.16 (min-max=92-175), and the
mean scores of the sub-dimensions of nature of learning,
expectation about learning, openness to learning, and
anxiety about learning were 30.29+3.35, 40.01+4.71,
45.25+6.66 and 37.70x8,64, respectively. In this study, it
was determined that 59.2% of the nursing students had

learning styles by doing, 83.4% by feeling, 85.6% by visual,
and 63.7% by sequential (0 Table 2).

The attitudes of students towards learning according to their
socio-demographic characteristics are presented in Table 3.
The total attitude scale score average of female students is
higher compared to male students (U=12591.000; p=0.000).
When examined according to class level, the total score
average of first-year students on the SATL scale is higher
than other class levels (KW=14.412; p=0.002). In the post-
hoc analysis (Tamhane’s T2), it was determined that this
difference is due to the score difference between second and

first-year students (-5.540) (p=0.001).

The total score average on the SATL scale is higher for
students who voluntarily chose the nursing department and
are satisfied with their nursing education, but the difference
between them is not significant (U=21962.000, p=0.528;
U=19335.000, p=0.864) (M Table 3).

In the study, the mean age of students who learn by doing
is statistically significantly higher than students who learn
by thinking (U=21037.500, p=0.034), and 84% of females
learn by thinking while only 26.2% of males learn by doing
(x2=6.502, p=0.011). When examining the visual-auditory
subscale, 87.5% of females have an auditory learning style,

W Table 2. Mean Scores and Distributions of Students’ Attitudes towards Learning Scale and Learning Style Index Sub-Dimensions.

Scale

The Scale of Attitudes Towards Learning Total Score Average
Nature of Learning
Expectation

Openness

Anxiety

Learning Style Index (LSI)
Active/Reflective

Active

Reflective
Sensing/Intuitive

Sensing

intuitive

Visual/Verbal

Visual

Verbal
Sequential/Integrative
Sequential

integrative

Min-Max Mean=SD
92-175 153.26+£11.16
17-35 30.29+3.35
13-45 40.01+£4.71
17-55 45.25+6.66
13-63 37.70+8.64
n %
263 59.2
181 40.8
370 83.4
74 16.6
380 85.6
64 14.4
283 63.7
161 36.3
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W Table 3. Attitudes towards Learning According to Students’ Socio-Demographic Characteristics.

THE SCALE OF ATTITUDES TOWARDS LEARNING

Socio-
i - . The Scale of Attitudes
Charscieritics Metesfienming  Boecane Megnstore  MemSche  Towardsleaming
r/p r/p r/p r/p r/p
?,"12224“)‘9‘* r=0,059 p=0,216  r=0,053 p=0,263 r=-0,037 p=0,434  r=-0,059 p=0,216  r=-0,047 p=0,322
Gender Mean+SD Mean+SD Mean+SD Mean+SD Mean+SD
Female 30,63+2,96 40,43+4,33 45,51+6,41 38,04+8,83 154,63+9,82
Male 29,08+4,25 38,52+5,63 44,31+7,43 36,51+7,86 148,4213,99
Ulp U=13598,000 U=13302,500 U=15643,500 U=14930,500 U=12591,000
p=0,003 p=0,001 p=0,242 p=0,071 p=0,000
Grade Level
First grade 30,04+3,34 40,22+4,11 46,25+6,25b 39,43+8,64 155,959, 10a
2nd grade 30,30+3,42 39,32+4,58a 43,81+7,07bc 36,95+8,48 150,41+11,51a
3rd grade 30,35+3,36 39,79+5,04 44,68+6,94 38,04+8,62 152,87+12,47
4th grade 30,29+3,35 40,75+4,97a 46,34+6,03C 36,34+8,63 153,87+10,57
KW/p kw=1,831p=0,608 =B T8 B 0.033 K e b 00s ~  KW=7,223p=0,065  KW=12:102p20.002

Willingly Choosing the Department of Nursing

Yes 30,16+3,33 40,57+4,01

No 30,50+3,37 39,03+5,61

o U=21273,000 U=19201,500
P p=0,243 p=0,006

The Status of Satisfaction with Nursing Education

Yes 30,21£3,17 40,48+4,14

No 30,48+3,78 38,76+5,80

Ui U=17904,500 U=16136,500
P p=0,171 p=0,004

U: Mann-Whitney U test
a,b,c: Indicates the source of the difference between class levels.
KW: Kruskal-Wallis analysis

46,10+6,12 36,47+8,49 153,32+10,26
43,74+7,30 39,86+8,51 153,14£12,63
U=18433,500 U=17909,500 U=21962,000
p=0,001 p=0,000 p=0,528
46,016,17 36,94+8,50 153,65+10,05
43,22+7,48 39,74+8,72 152,21£13,70
U=15153,500 U=16073,000 U=19335,000
p=0,000 p=0,004 p=0,864

while 23.7% of males have a visual learning style, and the
difference between them is significant (x2=3.983, p=0.046).
There is no significant difference in learning styles among
students based on class level, voluntary selection of the
nursing department, and satisfaction with nursing education

(M Table 4).

Learning styles according to students’ attitudes towards
learning were given in Table 5. The total and learning
anxiety sub-dimension mean scores of students with a
learning style by thinking (154,71£10,43; 38.91+9.00)
were higher than the total mean scores of students with a
learning style by doing (152.25+11.55; 36.87+8.30), and the
difference between them was significant (p=0.010; p=0.042).
The total mean score of the attitude scale towards learning,

Cilt/

expectation about learning, and openness to learning sub-
dimension (40.95+5.3; 46.54+6.73) of students with verbal
learning style were higher than the mean scores of students
with visual learning style (39.85+4.59; 45.03+6.64) and the
difference between them was significant (p=0.001; p=0.038)
(M Table 5).

Discussion

Learning is the process in which the learner takes an active
role. Thus, the student recognizes and learns their strengths
and weaknesses. Each individual learns how they realize and
perceive the learning process in an individual learning style.
Individuals need to know their learning styles, strengths,
and weaknesses regarding learning to improve their attitude
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Wi Table 4. Learning Styles of Students According to Socio-Demographic Characteristics.

SUBDIMENSIONS OF THE LEARNING STYLE SCALE

Goscto e T Active/Reflective

Characteristics

Sensing/intuitive

Visual/Verbal

Sequential/integrative

Active Reflective Sensing intuitive Visual Verbal Sequential integrative

Mean+SD MeantSD | MeantSD Mean=SD Mean+SD Mean+SD | MeantSD Mean+SD
Mean Age 20,75+£1,77 20,36+1,64 | 20,58+1,69 20,66+1,90 | 20,61+1,72 20,52+1,76 | 20,63+1,61 20,53+1,92
U/p U=21037,500 p=0,034 U=13659,500 p=0,975 U=11692,500 p=0,616 U=21161,000 p=0,204
Gender n| % | n % |n| % |  n| % |  n| % n| % n| % n| %
Female 194 | 73,8 | 152 | 84,0 | 294 | 79,5 | 52 | 70,3 | 290 | 76,3 | 56 | 87,5 | 215 | 76,0 | 131 | 81,4
Male 69 | 26,2 | 29 | 160 | 76 | 205 | 22 | 29,7 | 90 | 23,7 | 8 | 125 | 68 | 240 | 30 | 186
x2/p x2=6,502 p=0,011 x2=3,027  p=0,082 x2=3,983  p=0,046 x2=1,736  p=0,188
Grade Level
First grade 54 | 205 | 54 | 298| 92 (249 | 16 | 216 | 94 | 247 | 14 | 219 | 62 | 21,9 | 46 | 286
2nd grade 66 | 25,1 | 43 | 238 | 83 | 224 | 26 |351 | 94 | 24,7 | 15 | 234 | 71 | 251 | 38 | 23,6
3rd grade 75 | 285 | 45 | 249 | 102 | 27,6 | 18 | 243 | 97 | 255 | 23 | 359 | 79 | 279 | 41 | 255
4th grade 68 | 259 | 39 | 215)| 93 | 251 | 14 | 189 | 95 | 250 12 | 188 | 71 | 251 | 36 | 22,4
x2/p x2=5,248  p=0,155 x2=5,549  p=0,136 x2=3,307  p=0,347 x2=2,510  p=0,473
Willingly Choosing the Department of Nursing
Yes 174 | 66,2 | 109 | 60,2 | 242 | 65,4 | 41 | 554 | 244 | 642 | 39 | 609 | 179 | 63,3 | 104 | 64,6
No 89 | 338 | 72 | 398 | 128|346 | 33 | 446 | 136 | 358 | 25 | 39,1 | 104 | 36,7 | 57 | 354
x2/p x2=1,636  p=0,201 x2=2,668 p=0,102 x2=0,254  p=0,614 x2=0,080 p=0,777
The Status of Satisfaction with Nursing Education
Yes 195 | 74,1 | 128 | 70,7 | 270 | 73,0 | 53 | 71,6 | 270 | 71,1 | 53 | 82,8 | 203 | 71,7 | 120 | 74,5
No 68 | 259 | 53 | 293|100 | 27,0 | 21 | 284 | 110 | 289 | 11 | 17,2 | 80 | 28,3 | 41 | 255
x2/p x2=0,635 p=0,426 x2=0,057  p=0,812 x2=3,821  p=0,051 x2=0,407  p=0,524

and lifelong learning ability. Learning is the most crucial
factor for all fields of education. Identifying the dominant
learning preferences in nursing students will help educators
learn more about their students, improve their teaching
styles, and adapt them to different learning styles (Alharbi
et al., 2017; Gonzales et al., 2017; Pai et al., 2013; Zhang
& Lambert, 2008). It was determined that doing, feeling,
visual, and sequential learning styles were dominant in
this study.Similarly, studies found that doing, feeling,
visual, and sequential learning styles were found dominant
among nursing students (Alharbi et al., 2017; Gonzales et
al., 2017). In two different studies conducted with nursing
students in China and Taiwan, the dominant learning styles
were determined as thinking, feeling, visual, and global
learning style (Pai et al., 2013; Zhang & Lambert, 2008). It
was determined that nursing students learn better by using
psychomotor and affective learning areas in the studies in
literature and this study found parallel results. This result
reveals the importance of laboratory and clinical practice in
nursing education.

It was found that the students participating in this study
had positive attitudes towards learning. There are limited
studies in the literature evaluating students’ attitudes
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towards learning. Similar results were obtained in this study
conducted with nursing students of a university located in the
western part of Tiirkiye (Denat, 2019). Recent studies have
often examined students’ attitudes towards online learning
and their attitudes towards learning communication skills.
According to these studies, it has been found that students’
attitudes toward online learning were at a moderate level
(Sener et al., 2022; Giinay Ismailoglu et al., 2021; Yigit,
2021). Students’ attitudes towards learning communication
skills were found to be positive in studies evaluating the
communication skills of nurses and nursing students
(Skodovi et al., 2018; Iwanow et al., 2021). In line with
these results, it can be said that students’ attitudes towards
learning in formal education are more positive.

It was found that students’ expectations about learning and
the nature of learning were positive, and they were open
to learning. The results of Denat’s study also support these
findings, and students’ learning anxiety levels were similar
to our findings (Denat, 2019). According to these results, it
can be said that students’ attitudes towards learning were
positive, and they also experienced moderate anxiety. It was
recommended to plan new studies to evaluate the causes of
stress experienced by students.
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Il Table 5. Learning Styles According to Students’ Attitudes Towards Learning

LEARNING STYLE SCALE SUB-DIMENSIONS

SRS ACTIVE/REFLECTIVE SENSING/INTUITIVE VISUAL/AUDITORY SEQUENTIAL/INTEGRATIVE

LEA-!I;ﬁING Active Reflective Sensing intuitive Visual Verbal Sequential integrative
SCALE MeanxSD MeanxSD MeanxSD Mean+SD MeanxSD Mean+SD MeanzSD MeanxSD

The Scale

of Attitudes

Ig;";ﬁ[g; 152.25+11.55 154.71£10.43 | 153.65:10.62 151.29+13.49 | 153.16+10.97 153.8412.32 | 153.15:10.72 153.44+11.93

Total Score

Average

Statistical

Analysis U=20395.500  p=0.010 | U=12492.500 p=0.234 | U=11549.000 p=0.520 | U=22013.500  p=0.554

Attitudes Towards Learning Scale Sub-Dimensions

T:;‘:Jr:ﬁjgf 30.22+3.43  30.38+3.22 | 30.45+3.23 29.97+3.88 | 30.31+3.38 30.12+3.14 | 30.39+3.31  30.09+3.42

i‘ﬁ;'@f;fs""' U=23121.000 p=0.606 | U=13083.000 p=0.545 | U=11598.000 p=0.552 | U=21374.500 p=0.276

Expectation 39.97+4.92  40.06+4.40 | 40.14x4.54 39.33+5.47 | 39.85:4.59 40.95:531 | 40.05:4.51  39.93:5.06

Statistical 23556.000 0.853 | U=12991.500 0486 | U= 0 =0.00 22706.500 09

Analysis U= . p=0. = . p=0.4 U=9090.000 p=0.001 | U=22706.5 p=0.954

Openness 4518+6.18 4535+6.89 | 4528+6.43 4508+7.79 | 4503+6.64 46.54+6.73 | 45.19+6.61  45.34+6.77

Statistical U=23348.500 =0.733 | U=13302.500 =0.700 | U=10195.500 =0.038 | U=22254.500 -0.685

Analysis = . p=0. = . p=0. = . p=0. = ! p=0.

Anxiety 36.87+8.30 38.91+9.00 | 37.86+8.66 36.90+8.54 | 37.95:838 3621+10.02  37.50+8.96  38.05+8.08

Statistical

Analysis U=21106.500  p=0.042 | U=12875.500 p=0.419 | U=10840.000 p=0.164 | U=22508.000 p=0.833

U: Mann Whitney U test

In our study, it was found that female students have
higher attitudes towards the nature of learning and higher
expectations for learning compared to male students. Similar
findings were reported in the study conducted by Dikmen
et al. (2018), which also found a significant difference in
favor of females in the expectation subdimension. Likewise,
Denat’s study (2019) found that female students had
higher scores in the expectation and clarity subdimensions.
Adigiizel’s study (2014) also found that female undergraduate
students had higher attitudes towards learning compared
to males. Taking into account the results of a study by
Van Houtte (2004), which indicated that female students
engage in fewer misbehaviors related to school and classes,
have lower absenteeism rates, and are more eager for new
topics, our study results are consistent with other findings.
The higher attitudes of female students towards learning
can be explained, as mentioned in the literature, by their
higher efforts towards learning compared to male students
(Giloglu-Demir, 2021). In our study, it was found that
first-year students have higher attitudes towards learning
compared to students in other class levels. In a study by
Yal¢inkaya (2019) examining nursing students’ attitudes
towards mobile learning, a difference was found between
class level and attitude, where fourth-year students had
higher attitude scores compared to first and second-year
students. However, there are also studies in the literature
that indicate no difference between class level and attitudes
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towards learning (Sartbag & Meydan, 2020; Sener et al.,
2022). It is believed that the higher attitudes of first-year
students towards learning in our study may be attributed to
their new initiation into university life and the prospect of
learning new subjects.

In the study, it was found that students who learn by doing
have a higher average age compared to students who learn
by thinking. This result is believed to be due to the nature
of the study being conducted with nursing students, who
are involved in an applied profession. In addition to studies
in the literature that indicate differences in learning styles
based on age (Dikmen et al.,, 2018; Ergiir, 2010; Can,
2011), there are also studies that indicate no differences
(Atabay & Kurman, 2013; Ozgiir, 2013; Ozgiir, 2013a). It
was determined that female students have a higher level
of learning styles in terms of doing/thinking and visual/
auditory styles compared to male students. Similarly, in
a study conducted by Karamustafaoglu et al. (2017) with
science education students, it was found that female teacher
candidates showed significant differences in terms of the
feeling and visual learning styles compared to male teacher
candidates. However, no significant differences were
observed in terms of doing/thinking and sequential/holistic
sub-dimension scores based on gender. The presence of
different research findings may be attributed to the use of
different learning style scales in the studies.
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Students who have a thinking learning style had a more
positive attitude toward learning, and their anxiety levels
about learning were higher than those with a learning style
by doing in this study. Since students who have a thinking
learning style can be more successful in learning theoretical
knowledge, it was estimated that their attitudes towards
learning were more positive. However, it was thought
that the students’ anxiety levels who have a doing learning
style were lower because clinical practice constitutes the
majority of nursing education. There is no other study in
the literature examining the relationship between students’
learning styles and attitudes.

The expectations towards learning and openness to learning
of students with verbal learning styles were more positive
than those with visual learning styles in this study. While
students with a visual learning style perform the learning
process with visual messages such as the instructor’s body
language and facial expressions, students with a verbal
learning style learn by listening to verbal expressions and in-
class discussions (Shah & Gathoo, 2017; Yassin & Almasri,
2015).

The most commonly used methods in nursing
undergraduate education are question-answer, slide
shows, in-class discussion methods, video, role-play, and
simulation. It is known that the education method chosen
in the learning process appeals to more than one sense,
facilitating permanent learning (Filiz & Dikmen, 2017;
Shah & Gathoo, 2017). The learning styles of the nursing
students participating in the study also differ, and it can
be said that they provide learning by using more than one
learning style. For this reason, students’ learning can be
supported by using different methods in nursing education.

Conclusion

Our study found that the attitudes and expectations toward
nursing students’ learning were positive, and they were
open to learning. Students experienced moderate anxiety
toward learning. Future studies are needed to determine the
factors that increase students’ anxiety levels. According to
this study, students with thinking and verbal learning styles
have more positive attitudes towards learning.

In conclusion, understanding the relationship between
learning style and attitude towards learning is crucial for
the success of the learning process, and incorporating this
knowledge into educational practices is highly important.
It is critical for educators to identify students’ learning
styles and develop teaching methods that align with them,
as this is a key step in optimizing the learning experience
and enhancing success. By considering and adapting to
individual learning styles, educators can create a more
engaging and effective learning environment that supports
students’ learning needs and fosters their overall academic
achievement.
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According to this research, it is recommended to determine
the prevalent learning style among students at the beginning
of nursing education. Based on this, the teaching technique
and method should be selected by the instructor accordingly.
Based on the findings, it has been concluded that nursing
students exhibit a predominant preference for by doing,
feeling, visual and sequential learning styles. In line with
these findings, it is recommended to increase the number of
laboratory and clinical practice sessions in nursing education
or enhance their efficiency and effectiveness. This approach
would cater to the learning preferences of nursing students,
allowing them to actively engage in practical experiences
and reinforce their understanding of the subject matter.
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Ozet

Bu makale, derslere kaulimm ardindaki ana motivasyonel diirtiileri ve
bu giidilerin katulim oranma gore farkhilik gosterip gostermedigini
anlamak i¢in yiritilen bir aragtirmanin bulgularint rapor etmektedir.
Caligma, ozellikle birinci  siif  dgrencilerinin  yiiksekdgretim
baglaminda sunulan bir kitle dersi i¢in bildirdikleri katlim nedenlerini
anlamayr amaclamaktadir. Aragtrmanin  katiimeilarmi - Istanbul
ilinde Insan ve Toplum Bilimleri Fakiiltesinde 6grenim géren 158
birinci siif 6grencisi olusturmaktadir. Arastirmada, nitel veriler
yart yapilandirilmug gérigsmeler yoluyla ve nicel veriler 6grencilerin
devam oranlarim agiklayan istatistiksel veriler araciligiyla toplanmistir.
Verilerin analizi, 6grencilerin 6ncelikle 6gretim elemaninin tarz
tarafindan motive edildigini gostermistir. Ogrencilere gére, 6gretim
elemanlarinin ders isleme bicimi, 6grencilere kargi tutumu ve kendini
ifade etme olanag: saglamasi, derse katilim motivasyonlarinda biiyik
rol oynamaktadir. Birinci siuif Ggrencileri igin ikincil motivasyon,
ilging bir icerige sahip miifredat, 6nerilen okumalar ve bonus puanlar
olarak bulunmustur. Ayrica 6grencilerin bir kismi derslere sadece
devam zorunlulugu oldugu i¢in kauldiklarmi belirtmiglerdir. Devam
oranlarma bagl olarak motivasyonu artturan diirtilerin degisimine
iligkin veriler, zorunlu devam uygulamasmin yiiksek devam oranlarina
sahip 6grenciler iizerinde bir etkisinin olmadigini gostermektedir.
Makalede, sonuglar ilgili literatire dayali olarak tartigilmakta ve
yiksekogretim  baglamlarinda motivasyonu  artirmaya  yonelik
¢ikarimlar sunulmaktadir.

Anahtar S@ZCUHEH Motivasyon, Yiiksekogretim, Ders katilimi,
Birinci Smif Ogrencileri

e main objective of higher education (HE) at the
undergraduate level is to graduate individuals who
have field-specific competences as well as generic

skills (Chan, 2016). In achieving this aim, lectures are still
perceived as one of the most economical HE teaching
practices with its capacity to address large number of students
at the same time (Svinicki & McKeachie, 2011), and to give
students a general overview of the subject, fundamental
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This paper reports the findings of a research study conducted to
understand the main motivational drives behind attendance in lectures
and whether the drives differ based on the attendance rate. The study
particularly seeks to gain insight into the attendance reasons reported
by freshmen students for a common course offered in a higher
education context. The participants of the study consisted of 158
first-year students studying at the Faculty of Humanities and Social
Sciences in Tstanbul, Tiirkiye. Qualitative data was collected through
semi-structured interviews, and quantitative data was collected through
statistical data describing students’ attendance rates. The analysis of
the data showed that the students were primarily motivated by the
lecturer’s style. According to the students, their lecturer’s way of
teaching, attitude towards the students and providing room for self-
expression play a major role for their motivation to attend the lectures.
The secondary motivation for freshmen was found as the syllabus
with an interesting content, suggested readings and bonus points.
Additionally, some of the students stated that they attended the lectures
only because the attendance is compulsory. Regarding the change of
motivational drives based on the attendance rates, the data revealed
that compulsory attendance does not have an impact on the attendance
of students with very high attendance rates. The results are discussed
in light of the relevant literature and the implications for increasing
motivation in higher education contexts are provided.
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understanding of the field, as well as the opportunity to hear
competing viewpoints (Bligh, 2000). Despite the positive
link between attendance and skills development (Sloan et
al., 2019), university lectures have been closely associated
with student absenteeism recently and negative outcomes
such as low achievement and inappropriate professional

skills have been reported (e.g. Oldfield et al, 2017).
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In Tirkiye, HE mainly consists of all post-secondary
programs in universities and faculties in various disciplines
(Mizikaci, 2003). As in other HE contexts, lecturing is
one of the most preferred modes of instructional delivery,
especially in the first year of undergraduate programs in
the faculties of social sciences and humanities. Although
a plethora of HE research has addressed the problems
experienced in Tirkiye (Deniz, 2022), student attendance
has received relatively little attention. Motivated by this gap,
this paper aims to shed light on the motivational reasons
behind student attendance in university lectures, in the case
of a common course at a faculty.

Motivation and Attendance

The importance of attendance in university lectures has been
well-acknowledged in the related literature as it has an impact
on students themselves (Landin & Perez, 2015), lecturers
(Bennett, 2003) and university (Mearman et al., 2014).
It is considered to be an important factor in determining
students’ level of engagement with their course and student
success (Moores et al., 2019). Declining attendance rates in
lectures, therefore, have become a major concern in different
HE contexts (Moores et al., 2019; Aypay et al., 2012).

The reasons behind student absenteeism have been
investigated by a number of research studies and several
explanations have been offered (e.g. Bat et al, 2013;
Dolnicar et al., 2009; Kelly, 2012). Moores et al. (2019)
conceptualized the salient reasons as related to teaching on
the course and personal issues. Some of the frequently cited
reasons related to teaching on the course were students’
preferences to work on other assignments, subject difficulty,
(dis)enjoyment of the class, the number of students in
the class, timing of the classes and classes with materials
provided online. The personal issues cited by the researchers
included spending time on social activities, personal time
management, emotional issues such as stress and depression,
illness, transportation and financial problems. Among the
teaching related-reasons and personal reasons for (non)
attendance, motivation has become a prominent theme as
an important indicator of absenteeism (Fryer et al., 2018;
Sloan et. al., 2019). For example, finding out a statistically
significant relationship between actual rates of attendance
and the importance students attached to attendance, Gump
(2006) concluded that inherent motivation might be a key
factor that affects student behavior in attending the lectures.
It plays an influential role even in the case of unrequired
attendance (Massingham & Herrington, 2006; Woodfield et
al., 2006).

Considering the widespread agreement on the significance
of motivation for attendance behavior, existing literature also
discusses the factors influencing motivation. It is possible to
define those motivational factors as lecture- and lecturer-
related factors. Regarding lecture-related factors, the review
of literature shows that lecture contents that involve students
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in decision-making processes, explain clear expectations
for assessment and learning and provide online versions
of the materials are reciprocated by different outcomes in
terms of attendance rates. For example, Fazey and Fazey
(1998) proposed that valuing students and involving them
in decision-making processes encourage intrinsic motivation
and create a motivating teaching environment. As a similar
outcome, learning about assessment criteria and what is
necessary in terms of subject knowledge to pass the course
motivates students for attendance (Dolnicar, 2005; Oldfield
et al., 2017). However, the availability of lecture content
online is reported to negatively influence motivation for
attendance and learning (Friedman et al., 2001; Massingham
& Harrington, 2006).

As for lecturer-related factors, it is indicated in the relevant
literature that teaching style and lecturer characteristics
play inseparable and major role for students’ attendance
motivation. Clark et al. (2011) showed in their study that
lectures are perceived as enjoyable social occasions when the
lecturer is authentic and enthusiastic about knowledge and the
subject. Those lecturers are referred to as authentic lecturers
who have an impact on increasing academic performance for
their students (Soares & Lopes, 2020). Authentic lecturers’
teaching style by listening to different perspectives and
fostering understanding, create a sense of psychological
safety which increases attendance and academic performance.
According to Fjortoft (2005), students value lecturers who
are engaging and helpful, and attendance is influenced by
the quality of the instruction, especially the instruction with
application to real world settings. In addition, the lecturer-
related motivator factor for studentattendance is characterized
as interesting by Gump (2004), based on the report that the
first-year students were most motivated to attend class when
the lecturer and topic were interesting. Similarly, Baderin’s
(2005) study showed that 62% of students were motivated
by the welcoming lecturer approach. The welcoming
lecturer approach, which allows students the opportunity
to express themselves, fosters the embodiment of self for
each individual and creates a psychologically safe learning
environment in the classroom. As Soares and Lopes (2020)
hypothesized, forming psychological safety in the classroom
helps the increase in motivation. Providing psychological
safety directly encourages students to attend the class, while
also indirectly supporting the development and continuity of
their sense of self. According to psychiatrist Robert D. Laing
(1960), the embodiment of self in various aspects of life is
crucial for addressing challenges. Consequently, creating a
secure classroom environment not only makes students feel
safe, but also fosters a sense of belonging and increases their
motivation to attend.

Studies on the lecturer’s role in motivating student attendance
provide evidence for promoting a sense of belonging, which
is defined as a personal emotion connected to a fundamental
and pervasive motivational drive (Baumeister & Leary, 1995).
Belonging is cited as another factor for (non)attendance in
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relation to motivation (Oldfield et al., 2017). As indicated
in PISA 2000 results, a sense of belonging increases student
engagement and participation (Willms, 2003). Similar
research has shown that belonging is a key aspect of attendance
(e.g. O’Keeffe, 2013; Thomas, 2012). For example, Thomas
(2012) found out that positive relationships with peers and
staff made the students continue with their courses whereas
the students who felt isolated withdrew from those courses.
The quality of the interpersonal relationships students
experience is therefore important in forming a positive sense

of belonging (Mellor et al., 2008).

The review of the related literature reveals that the studies
have explored the students’ attendance behavior in relation
to academic success and attainment at university, with various
reasons that could explain the obtained results. Considering
that the results have the potential to shed light on ways to
improve teaching in HE institutions and accordingly improve
students’ success, studies investigate (non)attendance across
diverse HE contexts worldwide. delve into the reasons for
student (non)attendance in various HE contexts around the
world. However, to the best knowledge of the researchers,
there has been no study conducted in the Turkish HE
sectors, leaving a context that has been witnessing a major
growth in university education unresearched. Originated
in this research gap and believing that the exploration of
attendance issue for freshmen students in the very beginning
of university life will contribute to their progress throughout
university education, the study aims to understand the main
motivational drives behind student attendance in lectures
with a focus on the freshmen students in a mass course. The
research questions that lead the study are as follows:

e What is/are the main motivational drive(s) of freshmen
to attend lectures in a Turkish HE context?

e Do(es) the main motivational drive(s) differ based on
the student attendance rates?

Method
Research Context and Participants

HE journey in Tiirkiye starts with a competitive nationwide
test taken to be enrolled in a university. Based on the
scores, students become entitled to register either for two-
year programs at vocational high schools or four-year
undergraduate programs (except for some disciplines such
as medicine or physics education) at faculties of public and
private universities. Undergraduate programs include various
disciplines ranging from language teaching to mechanical
engineering based on the scope of the faculty (e.g. Faculty
of Science and Letters, Faculty of Engineering, Faculty of
Education, Faculty of Social Sciences and Humanities).
The study took place in the Faculty of Social Sciences and
Humanities of a foundation university in Istanbul, Tiirkiye,
where one of the researchers was working as a lecturer.
The undergraduate programs offered at the faculty were

Cilt/

Psychology, Sociology, Political Science and International
Relations, Mathematics and Statistics.

The students’ attendance behavior was investigated in the
course titled “Academic Success and Life Skills” since it
was one of the most crowded common courses available
for first year students of all programs at the faculty. The
Academic Success and Life Skills course is designed to last
for fourteen weeks and aims at preparing students to have
fundamental skills for all four years of university life. The
syllabus of the course covers fundamentals of basic issues
such as transition from secondary education to university,
communication within the university, effective presentation
skills, how to cope with stress, critical and analytical thinking,
time management, self-knowledge and setting goals. The
readings for the course include one main source about life
skills for young adults and the three supplementary sources
about why some people are more successful and what can be
done for a better quality education. The course has a face
to face format, but content is also provided online in the
LMS utilized by the institution. The assessment procedures
consist of one midterm and one final exam. Attendance is
compulsory and active participation is also promoted and
graded. Active participation is operationalized as asking and
answering questions, making comments and providing all
kinds of contributions without hesitation. Similarly, making
presentations about suggested readings given in the course
syllabus is not a compulsory criterion, but rewarded by bonus
points. The students who actively participates by asking,
answering and commenting for the whole term are awarded
with 10 bonus points, and 10 bonus points are additionally
given for the ones who support their active participation with
a presentation. The course is offered to all freshmen students
enrolled in five undergraduate programs. At the time of this
study, among 158 freshmen aged between 18 and 25, 54 of
the students were studying at the Department of Psychology,
24 students were from the Department of Sociology, 13 of
the students were in the Department of Political Science
and International Students, 30 students were from the
Department of Mathematics and 37 students were in the
Department of Statistics.

Data Collection and Analysis

The present exploratory research used a mixed method
approach in collecting data, since the research questions
addressed in the study necessitated the use of both qualitative
and quantitative methods. The qualitative approaches were
helpful in offering a deeper and wider grasp of the students’
perceptions, while the quantitative methods enabled the
categorization and organization of the data. As shown in l
Figure 1 below, the quantitative data was obtained from the
attendance records of 154 students, whereas qualitative data
came from individual semi-structured interviews conducted
to understand the issue in depth from the participants’
perspectives by establishing a greater rapport with them in
a conversation (Patton, 2002).

13 | Sayi/ 2 | Agustos / 2023

239




Okan Gulbak & Gizem Mutlu Gulbak

W Figure 1. Data Collection Tools and Procedures.

All students taking the course were fully informed about
the research aim and procedures. Out of 158 students, 154
students consented to take part in the study.

The participant students gave fully informed written consent
and a total of 154 individual interviews were conducted at
the end of fall semester in the 2022-2023 academic year.

W Table 1. Sample coding.

The students received five points in their final exam for
participation in the interviews. The study gained ethical
approval from the University Ethics Committee (E-
65836846-044-280125 — 02/27/2022).

For the interviews, the researchers arranged the time for
each participant on their convenient day and conducted
face-to-face individual interviews in three weeks. They
were asked questions about their main motivation to attend
the lecture, the reasons behind that motivational drive
and whether there is any other source of motivation for
themselves.

Each semi-structured interview lasted for about 20
minutes. The language of the interviews was Turkish, the
native language of the participants, to reduce the risk of
language blockage. The interviews were audio-recorded
with the permission of the participants and transcribed
verbatim by the researchers. At the transcription stage of
the interviews, participants were allocated a pseudonym to
ensure anonymity.

Codes Category

Way of teaching Use of examples

Attitude

Participant Excerpt
Burak Our teacher’s style increases our interest in the lesson. The
examples he gives make us more enthusiastic and | enjoy
(pseudonym) S
participating in the lesson.
Zeynep The sincere and caring attitude of the teacher indirectly
(pseudonym) drew me into the lesson

Sincerity

W Table 2. Emerging main themes and codes.

Key themes

Way of teaching

Lecturer’s style

Subthemes

Codes

Use of examples

Lively

Informative

Enjoyable

Interactive
Active/effective teaching
Humor
Thought-provoking

Tone of voice

Room for self-expression Valuing ideas
Attitude Sincerity
Content Real life topics
Syllabus Suggested readings Interesting and useful topics
Bonus points High grades
Compulsion -
Compulsory attendance sl cemneaims
Other work

Social concerns
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The data analysis of attendance records was completed through
SPSS 27.0 for the Windows software package. Descriptive
statistics, namely frequencies, were computed on the weekly
lists of the student attendance throughout 14 weeks. For the
analysis of the interview data, the transcripts of 154 interviews
in total were analyzed using contentanalysis. Miles, Huberman
& Saldana (2013) suggest the use of three stages in content
analysis: data reduction, data display and conclusion drawing.
According to this framework, data reduction includes the
elimination of irrelevant information in the transcribed data
and coding of the raw data into conceptual categories. In the
second stage, ‘data display’, the data is represented in the form
of a table or chart and any possible connection between the
categories is examined. In the last stage, which is ‘conclusion
drawing’, the validity of the results is ensured by referring to
field notes and conclusions were developed. Following this
model, each researcher studied the transcriptions to identify
and classify the participants’ comments as motivation-related
themes. Then, the relationships between different themes
were carefully checked whether they could be placed under
the same theme. Finally, each researcher reexamined the
themes to ensure whether the emergent themes truly reflected
the nature of its supporting data. Sample coding is illustrated
in M Table 1 below.

As an important criterion for a scientific inquiry to be
trustworthy (Merriam & Tisdell, 2015), reliability was
ensured via intra- and inter-rater reliability. The intra-rater
reliability was ensured by the repetition of the same analysis
process by each researcher in the coding of the data with three
week-intervals. The first and second coding were compared
to eliminate the differences and conclusions were drawn after
minor revisions.

For inter-rater reliability, the two researchers had a meeting
to compare their classifications. With the classified instances,
the agreement rate among the raters was 90%. Then, each
rater examined the relationships between different codes
carefully and placed the codes with a similar nature into major
categories (Ml Table 2).

An interrater reliability analysis using Cohen’s Kappa
statistics was performed to determine consistency among the
raters. The analysis showed that interrater agreement was
substantial, with Kappa=0.83 (p<.001).

Results
The Main Motivational Drives

The primary aim of the present study is to explore the main
motivational drives behind student attendance in a Turkish
HE context. To this end, the analysis of the interviews
conducted with freshmen students revealed three main themes
that indicate their reasons to attend the lectures: Lecturer’s
style, course syllabus and compulsory attendance. Each key
theme is explained in the following sections together with
subthemes accompanied by sample student quotes.

Cilt/

Lecturer’s Style

Cited by 101 students, the prominent key theme in
students’ responses was found as lecturer’s style. The
students indicated that the lecturer’s way of teaching,
communication style and allowing room for self-expression
were the factors that made them attend the lecture.
Regarding the way of teaching, the students defined the
lecturer’s way of teaching as lively and enjoyable, as shown
in Beren’s comment:

“Our lecturer’s entertaining and lively lectures affected my
participation. He prefers a more colorful and dynamic expression
rather than a monotonous expression. The way of expression is
like brainstorming. First, the listing of the concepts related to the
subject and then the explanation of these concepts is very fluent.”

Berke similarly stated that listening to a lecture that was
not monotonous was the main motivation to attend the
lecture: “The main factor is the style of the lecturer because the
lessons are not boring, monotonous, but fun. I would take this
course again if I could”. The students’ comments showed
that use of humor by the lecturer was an important factor
that made the lecture fun. Mehmet explained this factor as:
“The lecturer has a bumorous explanation style. This increases
interest because be can attract even the attention of the distracted
student.”

The way of teaching was also cited by the students with
the adjectives as informative. Selma stated that the way the
lecture delivered “..was both informative and entertaining
for us students. I can say that it is the most enjoyable lesson we
bave studied after the other lessons we have seen throughout
the week”. The students reported that use of examples
throughout the lecture helped them understand the topic
which increases their motivation. As Fatih stated, “The
lecturer of the course has an effective and remarkable style of
expression. The fact that he constantly uses examples from daily
life while teaching increases my willingness to attend the lecture”,
indicating that supporting lecturing through examples
influences student attendance behavior. Similarly, the way
of lecturing was reported to be thought-provoking, as a
support to further explain the effect of examples provided
in the lecture. Yaren underlined the impact of thought-
provoking teaching style in the following words: “Our
lecturer encourages our friends to think. While questioning life
with thought-provoking questions, it gives stimulating clues. It
also provides examples that prepare you for life.”

Interactivity was another reported factor that shaped the
motivational drive related to teaching. Interactivity was
observed to be highly favored by the students since it was
a popular theme among the student responses. One of the
students, Ali, for example, stated that when the lecturer
“keeps asking questions in a continuous intervaction with the
students”, which encourages them to participate. According
to Ece, an interactive way of teaching is the most preferred
type of instruction for them:

13 | Sayi/ 2 | Agustos / 2023
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“The lecturer’s style is important to me because, for example, I
only listen to the lecturer who is not active while teaching or who
is involuntarily teaching for the first 5-10 minutes of the lesson.
Then I get bored and stop listening but I listen to the lecturer
who advances the lesson in an interactive way without boring the
student even in a very long lesson.”

In addition to interactive style, the tone of voice and
language used during the class shape the way of teaching
from the perspective of students. It was seen during the
interviews that playing with the tone of voice is effective to
grasp the students’ attention as the students referred to the
lecturer’s changing tone of voice when they are elaborating
on the lecturer’s way of teaching. Like Sevgi, many students
pointed out the lecturer’s careful use of “..stress and tone keep
the students alert”. From time to time, the freshmen students
may lack concentration to follow and that could be why
it is important to note the changing tone of voice to raise
awareness and concentration.

Apart from the way of teaching, self-expression is another
theme reported by the students. Students commented that
they were motivated to attend the lecture especially because
the lecturer allowed them to express their ideas freely and
value each idea articulated in the classroom. The room for
self-expression was highly appreciated by the students, as
can be understood in Asu’S comments:

“Until 1 went to university, the idea of school was very scary for
me because in bigh school and secondary school, there were only the
impositions and scoldings of my teachers. All my prejudices were
destroyed in this course because I realized that I can express myself
with respect.”

Wl Table 3. Attendance rates and emergent themes.

Attendance rate (out of 14 weeks)

Number of students (out of 154 students)

Offering opportunities for self-expression by lecturer
was referred to by the freshmen students many times as a
motivating factor. Selin underlined this idea by stating “/
enjoy attending the class because being able to express ourselves
makes us more willing”. Those opportunities also make the
students feel special as they thought that “eliciting ideas from
students and evaluating their ideas establishes a bond of mutual
respect” (Elif). Thus, valuing others and ideas turns into
mutual respect and tightens freshmen’s commitment to the
lecture and accordingly university education.

The lecturer’s approach to students with a sincere attitude
was another popular theme regarding the lecturer’s style. A
considerable number of comments centered around sincerity,
indicating that attitude was an important motivational factor
for the students. For example, Arda stated that “The sincere
attitude of the lecturer indirectly drew me to the lesson”. Sevil also
mentioned the same theme commenting that “the lecturer’s
approach is important to me because it makes us self-confident. The
sincere approach reflects on the students and they can respond more
easily”.

Syllabus

The second key theme was the syllabus, which emerged in
responses of 39 students. The students reported that the
lecture content, suggested readings and bonus points were
the syllabus-related factors that made them attend the lecture.
The lecture content was found as engaging by the students
since they thought that including real-life topics really help
them internalize new knowledge. For example, presentation
skills were highly appreciated by the students as this would be
a usual practice in following years at university.

Emergent themes

Lecturer's style: 7

30% and below 16 (10,4%) Syllabus: 7
Compulsory attendance: 2
Lecturer’s style: 9
31%-50% 14 (9,1%) Syllabus: 1

51%-60%

61%-70%

71%-80%

81%-100%

21 (13,6%)

24 (15,6%)

63 (40,9%)

16 (10,4%)

Compulsory attendance: 4

Lecturer’s style: 14
Syllabus: 5
Compulsory attendance: 2

Lecturer’s style: 16
Syllabus: 7
Compulsory attendance:

—

Lecturer’s style: 43
Syllabus: 14
Compulsory attendance: 6

Lecturer’s style: 11
Syllabus: 5
Compulsory attendance: 0
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Gokhan mentioned it clearly in the following words:
“During my education life, I used to think that I would not be
able to make presentations because I did not know if I would like
it. In the lesson plan, both our lecturer showed examples and the
ways how a good presentation should be prepared with simple tips
and tricks and then the lecturer asked us to make a presentation,
which made me understand that I could overcome this situation
and confidently make a presentation next year.”

The lecture content was found authentic by the students since
the course plan consisted of university and real-life topics.
They thought that they can easily apply new knowledge as
they are the actors of university life themselves, like Zehra
stated: “The topics allow us to critique our own experiences”. Due
to the similar reasons, the students found the suggested
readings interesting and also useful, as some of the students
thought that the readings “..increased interest in reading and
reading frequency” (Deniz). In addition, bonus points given
for the completion of some tasks were motivating for some
students who thought that they “...need to get high grades”
(Sedat), evidencing that the concerns related to grades
influences students’ motivation. As long as their grade
concerns are eliminated through such practices as bonus
points, motivation levels change for the positive.

Compulsory Attendance

Compulsory attendance was the third main motivational drive
stated by the students. Among the participants, 14 mentioned
that they attended the lecture only because they were obliged
to do so. For some students, there was no clear reason as they,
as in Ahmet’s comments, “..prefer to stay at home instead of
coming to the university”, whereas some students pointed to
financial and social concerns as a reason not to attend the
lectures. A small number of students mentioned that they had
to work and thus had actually no time to attend the lecture
but tried to create time for the lecture due to the compulsory
attendance. Apart from financial concerns, a few students
responded that they could meet their friends outside instead
of being in the class. Though there was a small percentage
of them, it is important to note that a few students explained
that they had to spend their time in the lecture to make sure
that they would not miss the required number of courses to
attend.

The Main Motivational Drives and Attendance Rates

The secondary aim of the present study is to understand
whether the reported main motivational drives differ
based on the attendance rates. To this end, the descriptive
statistics were computed to define the attendance rate of
154 freshmen who participated in the interviews.

As shown in Bl Table 3 above, around 10% of the students
attended 30% of the lecture and the main motivational
drives for this group were lecturer’s style and syllabus.
The second groups of students (9%) were the ones who

Cilt/

had attendance rates between 31% and 50% of the lecture.
Those students thought that the lecturer’s style was the
most important motivational drive whereas compulsory
attendance was a more important drive for them than
syllabus itself. Forty-five students in the following two
groups attended the lecture 51%-70% of the term, with
the most main motivation being the lecturer’ style and the
syllabus as the second important reason for attendance.
Most of the students (40,9%) attended 71%-80% of the
lecture time in the semester and the lecturer’s style was the
most important motivational reason. The group that had
the highest attendance rates (81%-100%) were around 10%
of the students. According to their responses, it was found
that their attendance was influenced by the lecturer’s style
and compulsory attendance did not make a change for them.

Discussion and Conclusion

The present study was conducted to understand the
main motivational drives behind freshmen attendance
in lectures in a Turkish HE context and whether those
drives differ based on the attendance rates. Based on the
students’ responses, it was found that the lecturer’s style,
syllabus and compulsory attendance were the main reasons
for attendance. The most important motivational drive,
lecturer’ style, was cited by a great majority of participant
students. The students’ comments revealed similar findings
as in the relevant literature showing that teaching style and
lecturer characteristics inseparably play a major role for
students’ attendance motivation (e.g. Clark etal., 2011). The
analysis of main motivational drives based on the attendance
rates also showed that the lecturer, with teaching style and
characteristics, was the most inspiring factor irrespective of
whether the student physically came to the lecture.

Thematized as lecturer’s style in the present study, the
lecturer’s teacher position defined by the students as lively,
enjoyable, informative, humorous, changing tone of voice
and thought-provoking through examples brought an
effective teaching in the eyes of the students, which increases
their motivation and arouses willingness to attend the
lecture. As indicated by Soares and Lopes (2020), authentic
lecturers with such personalities become successful in
increasing interest and accordingly academic performance.
Although this study does not include an objective assessment
regarding academic achievement, it is possible to state based
on the results that the lecturer’s personality had an impact
on achievement at least from student perspectives.

In relation to the lecturer’s style, an interactive way of
teaching and providing room for self-expression with
a sincerity to value each idea put forward during the
lectures were underlined by the freshmen students in the
study. Teaching methods that encourage listening to
other points of view and a sense of understanding each
one provides psychological safety (e.g. Soares & Lopes,
2020). Accordingly, this study also discovered that first-
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year students were most inspired to attend class when the
lecturer has a welcoming approach (Baderin, 2005; Gump,
2004). The students’ comments as “I realized that I can express
myself” provide evidence to support the idea that lecturers’
roles in inspiring students to attend the lectures offer proof
of the strategies for fostering a sense of belonging, which
is linked to a fundamental motivational drive. Therefore,
the findings were compatible with the previous studies
demonstrating the importance of belonging for attendance
(e.g., Mellor et al., 2008; O’Keeffe, 2013; Oldfield et al.,
2017; Thomas, 2012).

The second main motivational drive reported by the
freshmen in the study was the syllabus. According to
Fjortoft (2005), attendance is affected by the quality of
the instruction, particularly when it applies to real-world
situations. Similarly, in the present study students mentioned
that they were motivated by the lecture content that includes
real-life topics, which could be due to the lecture itself.
The course is designed to raise students’ awareness about
university education and what they are currently engaged
in. Thus, they were able to easily connect new knowledge
with their experiences in university context. That could also
explain the reasons why the students found the suggested
readings in lecture content as interesting and useful. Thus, it
can be suggested that the content might be a reason for the
students to attach importance to the lecture and therefore to
attendance (Gump, 2006) because the syllabus was reported
by the second main motivational drive for all students with
different attendance rates except for the lowest group. For
approximately 10% of the students who participated, less than
30% of the lecture attached the same amount of importance
to the syllabus and lecturer’s style. It is possible to comment
that syllabus and content play the same role for some of the
students, which could be due to the online provision of the
materials as shown by the previous studies suggesting that
the availability of lecture content online influence attendance
negatively (e.g. Friedman et al, 2001; Massingham &
Harrington, 2006). With regard to syllabus, bonus points
were another factor that affects students’ motivation, as
revealed by the students’ comments. The finding shows that
provision of some incentives might be a good solution for
attendance problems.

The third motivational drive found in the study was
compulsion to attend the lecture. Some of the students
responded that they attend the lecture only because the
attendance is obligatory, whereas some of them explained
their own concerns. The concerns of the students fall into
the personal issues category of Moore’s et al.’s (2019) non-
attendance reasons as the students in the study stated that
they would prefer to spend time on social occasions or had
to work because of financial concerns. Considering the
number of the students, the result is understandable, because
each student was coming from a different socio-economic
background and some of them had to deal with studying and
working at the same time. Also, each student had different

244

kinds of awareness on the need and necessity of the HE.
Since the number of those comments is very small, obligation
for attendance is the least cited motivational source in every
group of students with different attendance rates. When the
answers obtained by the students with the highest rates were
examined, it was found that compulsion was not a criterion
for them, indicating that the lecture and lecturer were the
most important sources to increase inherent motivation for
attendance (Massingham & Herrington, 2006; Woodfield
et al., 2006).

The study provided insights into the main motivational
drives behind freshmen attendance in a Turkish HE
context with a concern to voice the findings from an under
researched area. However, it is not without limitations.
First, the participants of the study are limited to a group
of students who are enrolled in one mass course. Common
courses offer great opportunities to reach a larger number
of students, therefore, further studies in this context should
involve more lectures to be able to invite more students for
disclosure. The institutional context might also be enlarged
since the present study was conducted in one faculty.
Although interviews allow for in-depth inquiry, employing
quantitative data collection tools could make it easier to
reach a larger sample. Lastly, this study does not include
any assessment for academic achievement, which is reported
as a highly relevant variable to motivation and attendance.
Thus, further studies might address the connection between
motivation for attendance and academic achievement in the
Turkish HE context.
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Pandemi Siirecinde Stres Diizeyinin Yordayicilar Olarak Bilissel Esneklik ve Algilanan Sosyal Destek
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Ozet

Bu calisma, COVID-19 pandemisinde biligsel esneklik, algilanan
sosyal destek ve stres arasindaki iligkiyi arastirmayr amaglamaktadir.
Aragtirmanin 6rneklemi, 319 iniversite 6grencisinden olusmaktadir.
Kaulimelarin %68’i (N=217) kadmn, %32’si (N=102) erkektir. Veri
toplamak i¢in “Depresyon, Kaygi ve Stres Olgegi”, “Biligsel Esneklik
Envanteri”, “Cok Boyutlu Algilanan Sosyal Destek Olcegi” ve
“Demografik Bilgi Formu” kullanilmistir. Istatistiksel analizde Pearson
moment-¢arpim korelasyon analizi, tek yonli ANOVA ve hiyerarsik
regresyon analizinden yararlanilmigtir. Aragtirmanin sonuglarina gore,
katlimeilarin stres diizeyleri, pandemi sirasinda yasadiklari maddi
gelirdeki distise gore onemli 6l¢iide farklilik gostermistir. Stres diizeyi
ile yas, algilanan sosyal destek ve biligsel esneklik arasinda negatif bir
iligki bulunmusgtur. Ayrica hiyerarsik regresyon analizi sonuglari, yas,
maddi gelirdeki azalma, pandeminin egitim iizerindeki olumsuz etkisi
kontrol edildiginde, algilanan sosyal destek ve biligsel esnekligin stres
diizeyini 6nemli ol¢tide yordadigr sonucuna ulagilmistir. Calismanin
ctkarimlar1 agisindan algilanan sosyal destek ve biligsel esneklik
arttikca stres diizeyinin azaldig1 tespit edilmistir. Bu nedenle biligsel
esneklik becerilerinin nasil gelistirilecegine ve algilanan sosyal
destegin artirilmasina yonelik yapilacak calismalarm, COVID-19’un
neden oldugu stresin ortadan kaldirilmasina katki saglayabilecegi
diistiniilmiistiir.

Anahtar Sozciikler: Algilanan Sosyal Destek, Biligsel Esneklik,
COVID-109, Stress, Universite Ogrencileri.

Pandemics

andemics are infectious outbreaks that can spread

globally and affect millions of people, while epidemics

are relatively smaller outbreaks that are localized to a
few countries. Pandemics are usually a result of an emerging
infectious disease, which means a disease that most people
have no prior immunity to (Taylor, 2022). According to the
World Health Organization, pandemics are “large-scale
outbreaks that affect millions of people in more than one
country and sometimes spread worldwide” (WHO, 2010).

Abstract

This study aims to examine the relationship between cognitive
flexibility, perceived social support and stress in the COVID-19
pandemic. The sample consisted of 319 university students, of which
68% were female and 32% were male. “Depression, Anxiety and Stress
Scale”, “Cognitive Flexibility Inventory”, “Multidimensional Scale of
Perceived Social Support”, and “Demographic Information Form”
were used in data collection. The Pearson moment-product correlation
analysis, one-way ANOVA, and hierarchical regression analysis were
performed. The results of the study showed that the stress levels of the
participants differ significantly according to the decrease in financial
income they experienced during the pandemic. Stress level showed a
negative correlation with age, perceived social support, and cognitive
flexibility. In addition, hierarchical regression analysis showed that
when age, the decrease in financial income, the negative impact of
the pandemic on education were controlled, perceived social support
and cognitive flexibility predicted stress level significantly. The study
revealed that as cognitive flexibility and the perceived social support
increase, the level of stress decreases. Consequently, studies on how to
increase perceived social support and develop cognitive flexibility skills
may contribute to eliminating the stress brought about by COVID-19.

Keywords: Cognitive Flexibility, COVID-19, Perceived Social
Support, Stress, University Students.

Throughout history, there have been a number of pandemics
that have had an impact on humanity. Some of the notable
pandemics include the Black Plague (1346-1356), Russian
flu (1889-1890), Spanish flu (1918-1920), the 1957 influenza
pandemic (1957-1958), the 1968 influenza pandemic (1968-
1969), HIV/AIDS (1981-present), severe acute respiratory
syndrome (SARS; 2002-2004), Middle East respiratory
syndrome (MERS; 2012-present), swine flu (2009-2010),
and the Zika virus pandemic (2015-2016) (Taylor, 2022).
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The most recent pandemic is the novel coronavirus
(COVID-19) outbreak in Wuhan, China in December
2019, which spread rapidly outside China (World Health
Organization (WHO, 2020).

COVID-19 Pandemic

COVID-19, a type of acute respiratory syndrome, has
caused severe cases resulting in serious physical discomfort
and death and continues to have its adverse effects today.
COVID-19, which spreads rapidly and very severely, was
declared as a “pandemic” by the World Health Organization
on March 11, 2020 (World Health Organization (WHO,
2020).

The COVID-19 pandemic shares psychological
characteristics with previous pandemics. Such characteristics
involve: the media’s role in calming and alarming the
public, heightened anxiety from the likelihood of infection
transmission, increased spread of rumours and conspiracy
theories, panic, surges in psychological problems - such as
anxiety disorders, enforced social distancing, protests, and
increased pro-social behaviour (Taylor, 2022).

Uncertainty is one of the primary stress factors associated
with a pandemic. These uncertainties may include whether
an outbreak will evolve into a pandemic, its severity, the
availability and effectiveness of countermeasures, the
pandemic’s duration, the affected population, and its
resolution. Moreover, disinformation and rumours in the
media and other news sources exacerbate uncertainties
during such times. To confront the challenges of a pandemic,
individuals must exhibit resilience to uncertainties.
The stress factors arising from the pandemic may cause

psychological problems in individuals (Taylor, 2022).
Negative Psychological Effects of Pandemics

In addition to the physiological effects, the pandemic
also negatively affects people’s economic, social and
psychological lives, and the pandemic is a source of stress
at the individual and social levels (Bilge & Bilge, 2020).
The psychological effects of pandemics are greater than the
somatic effects (Taylor, 2022). During these periods, there
is an observed increase in post-traumatic stress disorder,
obsessive-compulsive disorders, grief disorders, mood
disorder and substance use (Taylor, 2022; Prati & Mancini
2021). For instance, during the Spanish flu outbreak, there
was an increase in anxiety and depression related to the
pandemic (Bristow, 2012).

Robillard et al. (2021) observed that some individuals who
had not experienced anxiety or mood disorders previously
developed symptoms of anxiety and depression as a result of
the COVID-19 pandemic. The COVID-19 pandemic has
caused psychological pressure in people around the world
in addition to serious consequences especially the risk of
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death, and stress is one of the most crucial problems caused
by this pandemic (Ye et al., 2020). Most people desire order,
continuity, and predictability in their lives. It has been
reported that positive or negative events that may lead to
changes in their lives can cause stress in individuals (Morris

& Maisto, 2001).

Stress and Stress-Related Factors During Pandemic
Period

Studies have also found that the COVID-19 pandemic gives
rise to stress in individuals (Duan & Zhu, 2020; Goksu &
Kumcagiz, 2020; Ye et al., 2020; Wang et al., 2020). Stress
is a problem that disrupts people’s productivity, impairs
their psychological functioning, and threatens their health
(Barrow & Prosen, 1981). Morris and Maisto (2001)
pointed out that events such as everyday problems, change,
frustration, conflict, and pressure cause stress. Stress, which
can lead to negative affection such as depression and anxiety,
also causes behavioural and physiological responses that can

later lead to health problems (Herbert & Cohen, 1994).

According to Tanhan (2020), the pandemic has a negative
psychological impact on university students. A study
conducted with university students found that increased
stress during the pandemic directly predicted depression
(Rodriguez-Hidalgo, Pantale6n, Dios & Falla, 2020).
Students have experienced stress during the pandemic,
including financial difficulties (Tanhan, 2020) and
educational challenges (Maatuk et al., 2022).

One of the variables believed to reduce the negative effects of
stress on individuals is cognitive flexibility (CF). The ability to
adapt one’s cognitions to varying environmental conditions
is termed cognitive flexibility (CF) (Dennis & Vander Wal,
2010). Individuals with this ability are more likely to have
balanced and harmonious thoughts than challenging and
contradictory thoughts and find difficult situations easier to
cope with (Giiliim & Dag, 2012). CF also involves processing
many pieces of information simultaneously, developing many
ideas, considering alternatives, and designing plans to fit a
particular context and situation (Anderson, 2002; Eslinger &
Grattan, 1993). It has been determined that individuals with
high CF have lower levels of stress (Demirtas, 2019; Turan,
Durgun, Kaya, Ertas & Kuvan, 2019) and CF is important in
coping with stress (Asic1 & Ikiz, 2015).

Social support (SS) has been found to play a significant
role in protecting individuals from the negative effects of
stressful experiences (Cohen & Wills, 1985; Kessler, Price
& Wortman, 1985), and SS has also been reported to
contribute to the ability to cope with stress (Cohen, 1992;
DeLongis & Holtzman, 2005). Perceived social support
(PSS) refers to the support individuals expect from others
when they need it (Cohen & Hoberman, 1983) and includes
individuals’ perceptions about how much support they can
potentially receive from their social relationships, especially
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from their family, friends, and significant others (Dour et
al., 2014; Hupcey, 1998). PSS affects stress positively and
directly (Panayiotou & Karekla, 2013). Psychological
support from others during the pandemic has been found
to have a protective effect against COVID-19 stress (Ye et
al., 2020; Sommerlad et al. 2021). PSS was also found to be
negatively correlated with the adverse mental health effects
of the COVID-19 pandemic (Grey et al., 2020).

The Theoretical Framework of the Research

"This study is based on the stress model developed by Holmes
and Rahe (1967). The model suggests that major life changes
causing stress in individuals lead to increased disease rates.
The pandemic period is characterized by various changes in
the lives of individuals like mask mandates, social isolation,
curfews, remote education, and travel restrictions, which
make people more prone to stress-related diseases, as
mentioned by Taylor (2019). Hence, identifying protective
factors is essential for preventing negative psychological
effects caused by increased stress during the pandemic
period.

Purpose of the Study

This study aims to investigate whether there is a correlation
between the cognitive flexibility of university students and
their perceived social support with the level of stress that
they experience during the pandemic period. Furthermore,
this study explores whether the decrease in financial income
of students is associated with changes in their stress levels and
whether it correlates with negative experiences in education.

Method
Participants and Procedure

The study consisted of 319 university students studying at
universities in Tiirkiye. The sample group was determined
by the convenience sampling method. Since it was
impossible to collect face-to-face and random data because
it was the beginning of the pandemic, this sampling method
was preferred and the data were collected online between
May and June 2020. 68% (IN=217) of the participants were
female and 32% (N=102) were male. The average age of the
participants was 24.29.

Ethical Statement

The permissions for the instruments to be used in the
research were received from the developers. Subsequently,
the necessary ethics committee approval was obtained from
the Istanbul Aydin University Ethics Committee (File no:
2020/5). After getting the necessary permissions, data
were collected from the students who voluntarily agreed to
participate in the research through an online questionnaire.

Cilt/

Instruments

Depression, Anxiety and Stress Scale (DASS-21):
DASS-21, which measures individuals’ stress, depression,
and anxiety levels, was developed by Lovibond and
Lovibond (1995). A 4-point Likert-type rating is used
for the scale. The Turkish adaptation study of the scale
was carried out by Yilmaz, Boz and Arslan (2017). Stress,
depression and anxiety form the subscales of the scale.
There are 7 items for each subscale and the scale consists
of 21 items in total. Separate scoring is done for the
subscales, and the total score is not taken. In this study,
only the stress subscale was used. In the adaptation study,
the Cronbach alpha value was found to be .76 for the stress
subscale; in our study, it was calculated as .81 for the stress
subscale.

Cognitive Flexibility Inventory (CFI): CFI, which
measures individuals’ ability to produce balanced,
alternative, adaptive and appropriate thoughts in difficult
circumstances, was developed by Dennis and Vander
Wal (2010). A 5-point Likert-type rating is used for the
scale. The scale’s adaptation to Turkish was performed
by Giilim and Dag (2012). CFI includes control and
alternatives subscales. The scale consists of 20 items. In
the adaptation study, the Cronbach alpha value of the scale
was found as .90; in our study, it was calculated as .91.

Multidimensional Scale of Perceived Social Support
(MSPSS): MSPSS, which measures individuals’ PSS
level, was developed by Zimet, Dahlem, Zimet and Farley
(1988). A 5-point Likert-type rating is used for the scale.
The Turkish adaptation study of the scale was conducted
by Eker, Arkar and Yaldiz, (2001). PSS from family, PSS
from friends, and PSS from significant others form the
subscales. In the adaptation study, the Cronbach alpha
value of the scale was found as .89; in our study, it was
calculated as .88.

Demographic Information Form: This form, prepared
by the researchers, consists of four questions covering
the participants’ gender, age, financial situation during
the pandemic and evaluations about the effects of the
pandemic on education.

Data Analysis

The stress levels of the participants in terms of the financial
income loss during the pandemic were analysed by one-way
ANOVA analysis. Pearson product-moment correlation
analysis was used to analyse the relationships between
stress levels, PSS, CF, age, and the negative impact of the
pandemic on education. In addition, hierarchical regression
analysis was performed to determine the predictive role of
CF, PSS, and factors related to the pandemic on the stress
levels.

13 | Sayi/ 2 | Agustos / 2023

249




Merve GUndUz Soytlrk & Burak AKdeniz

W Table 1. The comparison of the stress levels of the participants according to the decrease in financial income during the pandemic.

Score Group n X
No 137 13.20
The decr_ease in financial Yes, slightly 133 15.11
income
Yes, too much 49 16.02
Total 319 14.43

sd sV ss df MS F
5.55 Zf;t‘jz)ese” 392.834 2 196.417

6.39  In-group 11451.185 316 36.238 5.42%*
6.26 Total 11844.019 318

6.10

* p<.01, Sd: Standard deviation, SV: Source of variance, SS: Sum of squares, MS: Mean of Squares.

Results

One-way ANOVA analysis was conducted to determine
whether the stress levels of the participants differed
significantly according to the financial income loss they
experienced during the pandemic. Table 1 involved results
of the analysis.

B Table 1 showed that the stress levels of the participants
differ significantly according to the decrease in financial
income they experienced during the pandemic (F(2, 316)=
5.42, p<.01). The Post Hoc (Scheffe) Pairwise Comparisons
Analysis, which was conducted to determine the source
of the difference, revealed that the difference was caused
by the participants who stated that there was no decrease
in their financial income during the pandemic (p<.01).
According to this; stress levels of the participants who stated
that there was no decrease in their financial income during
the pandemic (x=13.20, SS=5.55) were significantly lower
than those who stated that they had a slight decrease in their
financial income (x=15.11, SS=6.39) and those who stated
that they had too much decrease in their financial income
(x=16.02, SS=6.26) (p<.01). The effect size calculated as a
result of the analysis (n2=.033) shows that the difference is
moderate.

The relatonships between the stress levels of the
participants during the pandemic and PSS, CF, age, and
the negative impact of the pandemic on education were
examined by Pearson product-moment correlation analysis

(See W Table.2).

B Table 2 showed that there is a positive relationship
between the stress levels of the participants during the
pandemic and the negative impact of the pandemic on
education (r=.184, p<.01). According to this; as the levels of
the negative impact of the pandemic on education increase,
their stress levels increase. On the other hand, the stress
level of participants during the pandemic had a negative
correlation with PSS (r=-.158, p<.01), CF (r=-.353, p<.01),
and age (r=-.199, p<.01). According to this; as participants’
PSS, CF, and age increase, their stress levels decrease. CF,
PSS, and factors related to the pandemic, which predicted
the stress levels of the participants during the pandemic,
were examined by hierarchical regression analysis (See M
Table.3).

According to Bl Table 3, the age included in the model
in the first stage is a significant covariance variable
(F(1,317)=13.048, p<.001, R2=.040, Radj2=.037). The unique
contribution of the age variable (t=-3.612, p=.000, B=-.226)
to the model is significant. In the second stage, the decrease
in financial income during the pandemic, the negative
impact of the pandemic on education, and PSS variables
were included in the model, and the model was found to be
significant (F(4,314)=9.106, p<.001, R2=.104, Radj2. =.093).
The unique contributions of the decrease in financial
income during the pandemic (t=2.800, p<.01, B=1.288),
that of the negative impact of the pandemic on education
(t=2.915, p<.05, B=.952) and that of PSS (t=-2.463, p<.05,
B=-.049) to the model are significant. In the third stage, the
CF variable was included in the model and the model was
found to be significant (F(5,313)=14.924, p<.001, R2=.193,
Radj2=.180). The unique contribution of the CF variable
(t=-5.859, p=.000, B=-.160) to the model is significant.

W Table 2. The correlations between the level of stress, PSS, CF, age, and the negative impact of the pandemic on education

1. Level of stress

2. PSS -.158™ -

3.CF -.353" .348™ -

4. Age -.199™ 163" .208™ -

5. The negative impact of the pandemic on education 184" .037 -.015 =171

**p<.01, CF: Cognitive flexibility, PSS: Perceived social support.
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W Table 3. Investigation of CF, PSS, and factors related to the pandemic that predict the stress levels of the participants during the pandemic.

Variables B SEB
Model 1

Age 226 .063
Model 2

Age 154 063

I:: :aerf;zar;?cln financial income during 1288 o

Zzﬁcr;i?;;ive impact of the pandemic on 957 o

PSS -.049 .020
Model 3

Age 09 061

;l':: saerc‘;zar;?cm financial income during 1353 s

Zgzcr;:?:r':ive impact of the pandemic on 950 310

PSS -.011 .020

cF 160 027

*p < .001, CF: Cognitive flexibility, PSS: Perceived social support.

B t p a R, F
037 13.048*
-199 3612 .000  -349  -103
093 9.106*
135 2449 015  -278  -.030
150 2.800  .005 383  2.193
159 2915 004 310 1595
-134 2463 014  -089  -010
180 14.924*
-085  -1591 113 -215 023
158 3.094 002 493 2214
158 3.059 002 339  1.561
-030  -545 586  -051  .029
-322 5859  .000  -213  -.106

Discussion

Amidst the pandemic outbreak, individuals experience
heightened levels of stress (Duan & Zhu, 2020; Goksu
& Kumcagiz, 2020: Ye et al., 2020; Wang et al., 2020).
It is known to instigate adverse outcomes, including
deterioration of psychological functioning, reduced
productivity (Barrow & Prosen, 1981), reduced quality of
life (Baltas & Baltag, 1990), and detrimental physiological
and psychological impacts on health (Herbert & Cohen,
1994). University students are psychologically impacted
and experience amplified stress levels during the pandemic
outbreak (Rodriguez-Hidalgo et al., 2020; Tanhan, 2020).
Several studies have analysed the effects of the pandemic
period on university students (e.g., David etal., 2022). Risk
factors and protective factors received general emphasis in
these studies.

Holmes and Rahe’s (1967) stress model suggests that
major life changes leading to stress can increase an
individual’s risk of disease. Identifying protective factors is
crucial in mitigating negative psychological effects arising
from increased stress during the pandemic. Determining
the risk and protective factors that impact pandemic-
related negative psychological effects is essential. This
study investigated whether university students’ cognitive
flexibility and perceived social support could predict the
stress levels experienced during the pandemic period. The
study also explored whether decreased financial income
among students was linked to changes in stress levels, and
whether these changes were related to negative experiences
in education.

Cilt/

We first analysed whether the financial income decrease
had an impact on the stress levels of the students. The
results revealed that the stress levels of the participants
who experienced a decrease in their financial income
during the COVID-19 had higher stress levels. A study
conducted with university students in Tiirkiye found
that their financial resources were insufficient during
the pandemic (Tanhan, 2020). The studies showed that
the individuals who had financial strain reported higher
stress levels during the COVID-19 pandemic (Carroll et
al., 2020; Husky et al.,2020; Park et al.,2020) and it was
found that financial concerns formed the most stressful
life domain (Park et al., 2020). It was reported that
disadvantages in financial status are one of the risk factors
for mental health problems (Kivimiki et al., 2020) and low
socio-economic status is related to behaviors that impair
health causing stress (Baum et al., 1999).

After the COVID-19 pandemic, online education has been
started in many countries in a short time. Among the college
students, online education was considered stressful, and
uncertain in terms of exams and assessments (Chakraborty,
2020) and it brought the fear of academic failure (Chandra,
2020). Also, a study reported that university students
suffered from stress and worries about the quality of online
learning, sufficient training, and communication with
instructors (Maatuk et al., 2022; Yaghi, 2021). The study’s
findings demonstrate that pandemic-related disruptions
to education elevate university students’ stress levels. The
results are consistent with prior literature.

However, a negative correlation was observed between
the age of university students and their stress levels. In
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other words, increasing age among university students is
associated with lower stress levels. There is inconsistency
in the literature regarding the correlation between age and
stress levels among university students. Turan et al. (2019)
observed that university students above the age of 20 have
lower stress levels than those under 20. However, David et
al. (2022) found no significant effect of age on stress levels
among university students.

The study found a negative correlation between the
participants’ stress levels and PSS. Social support has a
crucial role in protecting people against the adverse effects
of stressful life events (Cohen & Wills, 1985; Kessler et
al.,, 1985). PSS also has a positive and direct effect on
stress (Panayiotou & Karekla, 2013). Moreover, it has
been reported that psychological support provided by
others during the COVID-19 pandemic has a protective
effect against stress, and PSS is negatively related to the
adverse impacts of the pandemic on psychological health
(Ye et al.,, 2020; Grey et al., 2020). Two separate studies
were conducted with Turkish university students, which
showed that as their perceived social support increased,
their perceived stress levels decreased (Polat & Dur, 2022;
Tag, 2022). As can be seen, the findings obtained in terms
of PSS in the literature are consistent with the result of this
study.

In the study, a negative correlation was found between
the level of stress and CF. Higher levels of CF were found
negatively correlated with stress (Demirtag, 2019; Turan et
al., 2019). The results of the present study are consistent
with the literature. A study conducted with nursing
students in Tirkiye found that perceived stress decreased
as cognitive flexibility increased (Turan et al., 2019).
In addition, it was found that CF and emotional distress
showed a negative relationship (Johnco, Wuthrich & Rapee
2014). During the COVID-19, CF was found in positive
relation to mental health (Selter & Curran, 2021; Wu et al.,
2021). Also, the study conducted by Uysal Cantiirk (2021)
concluded that CF was positively correlated with functional
coping strategies with stress. All of these results support the
finding of this study.

The hierarchical regression analysis revealed that, after
controlling for age, pandemic-related financial difficulties
and negative effects of the pandemic on education,
both perceived social support and cognitive flexibility
significantly predicted the level of stress experienced by
university students. Cognitive flexibility was found to
make the largest specific contribution to the model. The
inclusion of cognitive flexibility in the model resulted in
the contribution of perceived social support becoming
insignificant. The findings suggest that cognitive flexibility
has a stress-reducing effect on university students during
the pandemic. While the effect of perceived social support
in reducing stress levels should not be overlooked,
developing cognitive flexibility plays a greater role in
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reducing stress levels. Therefore, intervention studies
aimed at reducing stress levels of university students during
pandemic periods should focus on not only providing social
support but also carrying out activities to improve students’
cognitive flexibility in order to increase the success of the
intervention.

Limitations

This study is limited by the fact that it only involved 319
university students from various universities in Tiirkiye
and relied solely on the data collected by the instruments.
Regarding gender distribution, there were more female
participants in this study. Moreover, due to the cross-
sectional nature of the research, itis challenging to establish
causality. As the research data were collected only during
May and June 2020, generalizing to the entire pandemic
period is difficult.

Implications
Implications for Future Research

Stress levels in university students tend to increase during
pandemic periods. Due to the negative psychological
consequences of increased stress levels, research aimed at
reducing stress levels is of great importance. Identifying
the factors that increase and decrease stress levels during
the pandemic period is the initial step in prevention studies.
This study investigated the relationships between stress
levels, perceived social support, and cognitive flexibility.
In the future, identifying additional stressors that affect
levels of stress during the pandemic period would be
advantageous.  Furthermore, developing preventive
intervention programs may be beneficial in reducing
individual stress levels. However, repeating this study
with different sample groups and conducting longitudinal
studies would be necessary to observe the long-term effects
of the pandemic.

Implications for Mental Health Professionals

The pandemic process has led to an increase in stress levels,
resulting in the development of various psychological
problems (Rodriguez-Hidalgo, Pantale6n, Dios & Falla,
2020). As cognitive flexibility has been found to reduce
stress levels, it may be beneficial to provide interventions
thatimprove cognitive flexibility to individuals experiencing
stress-related psychological problems.

Implications for Educators

The study suggests that difficulties faced during the
pandemic education increase students’ stress levels. In this
regard, obtaining student feedback at regular intervals and
taking corrective measures could help in reducing their
stress levels. Moreover, incorporating activities to enhance
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cognitive flexibility in the curriculum could help reduce
stress levels, as suggested by the importance of cognitive
flexibility. Likewise, recognizing the significance of social
support in stress reduction, developing activities with peer
groups or fostering social support among students could
prove beneficial.
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Ozet

Universite siralamalari, yitksekogretim paydaslari tarafindan kiiresel
captaki tniversitelerin goéreli performanslarmi kiyaslayabilmek icin
her yil merakla beklenmektedir. Siralamalara paydaglarin gostermis
oldugu ilgi yeni siralama kuruluglarmin ortaya ¢tkmasini beraberinde
getirmistir. Universitelerin akademik ozelliklerinin nicellestirildigi
gosterge puanlarina dayandirilan siralama sonuglarmim tniversitelerin
akademik bagarilar1 hakkinda genel gecer bilgiler sagladigina
inanilmaktadir. Bu nedenle siralamalarin yiiksek6gretim kurumlarini
bigimlendirmekte, paydaglarin kararlarmi da derinden etkilemektedir.
Dolayisiyla  siralamalarin,  yiiksekogretim  paydaglarimi nasil
sekillendirme(me)si gerektigi cesitli perspektiflerden ele almmalidir.
Bu ¢alismada oncelikle siralamalarin metodolojik ve teorik temelleri ile
birlikte performans 6l¢iitleri degerlendirilmistir. Daha sonra literatiirde
yer alan perspekdifler islevsel olarak incelenmis, siralamalara yonelik
bakis agisim1 genigletmek igin yeni perspektifler ortaya konmusgtur.
Siralamalarin eksik ve tutarsiz yonleri yapilan analizlerle vurgulanmus,
bu kuruluglarin medya yoluyla olusturdugu alginin aksine paydaglarmn
siralama sonuglarinin dogrudan ya da dolayl etkilerini, goriinen ya
da gosterilenlerin 6tesinde degerlendirebilmeleri icin buz daginin
goriinmeyen yiiziine dikkat ¢ekilmistir.

Anahtar Sozciikler: Diinya Universite Siralamalari, Siralamalarda
Yeni Perspekdtifler, Siralamalarin Etkileri

990’1 yillardan itibaren yiiksek6gretim pazari egitime

olan talebin artigiyla birlikte kiiresel bir hal almug

olup, yiiksekogretim kurumlar1 arasinda yaganan
rekabet giddetlenmigtir. Bu yarigta 6ne ¢ikabilmek igin
hem iniversiteler hem de bazi kuruluglar yogun bicimde
pazarlama  stratejileri  gelistirmeye ve uygulamaya
koymaya baglamiglardir. Her kurumun oldugu gibi
yiksekogretim kurumlarimin da gorev tanimlari, amaglar
ve hedefleri bulunmaktadir. Derinlesen rekabet ortaminda
yliksek6gretim kurumlarinin faaliyet sonuglarinin nitel ya da
nicel bir bigimde ortaya konulmasi, yani performanslarinin

Abstract

University rankings are curiously awaited by higher education
stakeholders each year to compare the relative performance of
universities globally. The interest shown by the stakeholders in the
rankings has led to the emergence of new ranking institutions. It is
believed that the ranking results based on the indicator scores in
which the academic characteristics of the universities are quantified
provide generally valid information about the academic achievements
of the universities. For this reason, rankings shape higher education
institutions and deeply affect the decisions of stakeholders. Therefore,
how rankings should (not) shape higher education stakeholders must
be considered from various perspectives. In this study, first of all,
the methodological and theoretical foundations of the rankings and
performance criteria were evaluated. Next, the perspectives in the
literature were examined functionally, and new perspectives were
put forward to expand the perspective on rankings. The incomplete
and inconsistent aspects of the rankings were emphasized by the
analysis, and the invisible side of the iceberg was pointed out so that
stakeholders could evaluate the direct or indirect effects of the ranking
results beyond the visible or shown, contrary to the perception created
by these organizations through the media.

Keywords: World University Rankings, New Perspectives on
Rankings, Effects of Rankings

degerlendirilmesi  6nem  kazanmistr.  Performansin
degerlendirilmesinde etkinlik, etkililik, verimlilik, kalite,
yenilik, karliik (biitceye uygunluk) gibi performans
boyutlarinin  yani  sira  yiiksekoégretim  kurumlarinin
tarihlerinin,  biiytikliklerinin,  yapilarinin,  akademik
programlarmin da g6z 6niine alinmasi gerekmektedir.

Yiiksekogretim kurumlarinin performanslarinin
degerlendirilmesi ve kurumlarin siralamalarinin yapilmasi
yeni bir olgu degildir. Baglangicta akademik programlari
siralamak yerine oncii kurumlari agiklamak gibi bir yola
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bagvurulmustur. Daha sonra yiiksekégretim pazarmmn
biyiimesiyle birlikte tniversite siralamalari yapilmaya
baglanmis, son on yilda ise iiniversite siralamalarina olan
ilgi kiiresel capta biiyiik artig gostermistir (Stuart, 1995;
Pusser & Marginson, 2013, s. 551). Shin ve Harman (2009)
tniversite siralamalarma artan ilginin yiiksek6gretimin
kitlesellesmesi, piyasalagmast ve kiiresellesmesiyle iligkili
oldugunu savunmuglardir.

Universite  siralamalari, ogrenciler, akademisyenler,
Universiteler, {iniversite yonetimleri ve politikacilar/
hiikiimetler gibi yiiksekogretimin bir¢ok paydagi tarafindan
kullanilmaktadir (Johnes, 2018, s. 585). Bu paydaglarin her
birinin kendi perspektiflerinden yaklagarak bu siralamalari
degerlendirdikleri ifade edilebilir. Siralamalar iniversiteye
gitmek isteyen ogrenciler igin kullaniglt bir veri kaynagi
olarak goriilmekte iken, yiiksekégretim kurumlari igin
egitim ya da aragtirma alanlarinda tstiinliiklerini gosteren
bir terfi araci olarak kullanilmaktadir. Ayrica politikacilar/
hiikiimetler {iniversitelere tahsis edilen kamu fonlarinin
kaliteli bir yiiksekégrenim hizmeti saglayip saglamadigini
gormek icin siralamalari ele almaktadirlar (Aguillo vd.,

2010, s. 244; Tofallis, 2012, s. 22).

Siralamalara artan toplumsal ilgi yiiksekgretim kurumlari
icin siralama sistemlerinin ortaya ¢ikmasina neden olmustur.
Universite siralamalari genellikle ticari kuruluglar tarafindan
yayimlanirken, siralama yapan iniversiteler ve hitkimetler
de bulunmaktadir. Yiiksek6gretim kurumlarimin  yer
aldigr siralamalar nicel verilerden tiiretilen performans
degerlerine dayali bir “lig tablosu” bi¢iminde sunulmaktadir
(Usher & Medow, 2009). University Ranking by Academic
Performance (URAP), Times Higher Education World
University Ranking (THEWUR), Quacquarelli Symonds
(QS), Academic Ranking of World Universities (ARWU),
Leiden Universitesi ve The Center for World University
Rankings (CWUR)  yiiksekogretim  kurumlarinin
siralamalarimi  gerceklestiren ulusal ve uluslararasi
kuruluglardan bazilaridir. Giin gegtikge yeni siralama
sistemleri ortaya cikugr ifade edilebilir. 2009 yilinda
diinya capinda siralama yapan kuruluglarin sayis1 Shin ve
Toutkoushian (2011) tarafindan 33 olarak belirlenmis iken,
Tosunoglu ve Apaydin (2020) ise onlarca farkli siralama
sisteminin ortaya c¢iktigini dile getirmiglerdir. Hazelkorn
(2019) da diinyanin hemen her yerindeki yiiksek 6gretim
kurumlarini  kargilastiran yaklagtk 200 farkli siralama
tiiriiniin oldugunu belirtmigtir.

Siralamalarin ortaya c¢ikisi ve iletisim aglarinin yapisi,
yeni bir ekonomik sektériin olugmasint saglamugtir. Ticari
medya kuruluglar1 tarafindan siralama rehberleri, okuyucu
sayisini artirmanin ve kir elde etmenin yeni bir yolu
olarak goriillmektedir (Stansaker & Kehm, 2009). Siralama
rehberlerinin yayimlandig1 web siteleri yilda milyonlarca
kisi tarafindan ziyaret edilmektedir. Bu durum reklam
faaliyetlerinin yaninda yiiksek6gretim kurumlarmin egitim
fonu destegi alma potansiyelini artirmaya, {iniversitelerin
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egitim pazarindaki konumlarinin iyilegtirilmesine olanak
tantyan yetenekli 6grencileri ve basarili akademisyenleri
biinyesine katmaya olanak tanimaktadir (Dill & Soo, 2005;
Eccles, 2002).

Egitim, diger calisma alanlariyla etkilesimde olan, geligim
ve yeniligin stirekli yasandig1 bir alandir. Ekonomi ise tiim
alanlarin iginde bulunan ve oyunun kuralini belirleyen
bir alandir. Egitim alaninda ise merkezi kural rekabettir.
Ornegin, o6grenciler ilkogretimden itibaren lisansiistii
egitime kadar, hatta bir akademik unvana sahip olduklarinda
bile digerlerine gore siralanmaktadirlar. Medyalagtirilmig
siralamalar,  oyunun  kabul  edilmis  kuralindan
yararlanmaktadirlar. Ancak bu durum, siralamalari medya
ve ticari manugin ortak sermayesine donistirmekte ve
siralamalarin yapisini bozmaktadir (Stack, 2016, s. 32).

Her yil yeni siralama yapan kuruluglarin tiiremesi siralama
sonuglarmin gecerliligi ve giivenilirligi hakkinda tartigmalara
yol agmigtir. Ciinkii degerlendirme o6lgiitleri kurumlarin
kontrolii altnda olup, manipiilasyona agiktur (Johnes,
2018, s. 585). Biiyiik takipgi kitlesine sahip olan siralama
kuruluglarinin agik erigime sahip olmadigi goriilebilir.
Siralama olgiitleri tniversitelerin yapilarint (tarihleri,
biiytikliikleri, karakteristik 6zelliklerini vb.) goz ardi eden
gosterge setlerinin bir kombinasyonundan olugmaktadir.
Nitekim “Nobel 6diilli mezun sayis1”, “Akademik itibar”
gibi gostergeler iniversitelerin  degerlendirilmesinde
neyin 6nemli oldugu sorusuna yanit vermekten uzakur.
Kuruluglarin Ingiliz dilinde yapilan yaymlara biiyiik 6nem
verdigi, Avrupa ve Kuzey Amerika’daki daha eski, daha
zengin tiniversitelerin siralamalarda bag: ¢ektigi goriilebilir

(Gadd, 2020, 5. 587).

Siralamalarin kavramlastirilmasi, rehberlik ettikleri diigiince
tarzlari, tiniversiteler ve diger paydaglar tizerindeki etkileri
ile birlikte siralamalarin teorik ve metodolojik yapilar1 da
tartistlmaktadir (Chen & Liao, 2012; Marginson & Van
der Wende, 2007; Rhein & Nanni, 2021). Degerlendirme
olgiitleri iizerinde bir fikir birligi saglanamamig olmasi, yani
keyti olarak belirlenen degiskenlerin ve bu degiskenlere
atanan 6nem derecelerinin (agirliklarin) kullanilmas: gibi
nedenlerden 6tiirii siralamalara, teorik ve metodolojik
agidan zayif olduklar: yoniinde elestiriler getirilmektedir.

Siralama sistemlerine yonelik bircok bilimsel elegtiri
olmasma ragmen kuruluglarin hepsi en iyi iniversiteleri
belirlediklerini iddia etmektedirler. Hatta siralamalara
katlmamanin, katlmaktan daha biyik maliyetler
dogurabilecegini 6ne siirmektedirler. Bu baglamda
kuruluglar kiiresel capta onca iniversiteyi adil bir bi¢imde
degerlendirmenin  imkinsiz  oldugunu, siralamalarin
arkasinda yatan fikri en iyi bicimde yansituklarini savunarak
eksikliklerine ve elestirilere de karsi cikabilirler. Ancak
kuruluglarin siralama sonuglarindaki dogal belirsizlikleri
kabullenmeleri, daha kabul edilebilir sonuglar icin bilimsel
elestirilere ve yardimlara acik olmalar1 gerekmektedir.
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Siralamalarin  ortaya cikist yalnizca yiiksekdgretimin
icindeki faktorlerle degil, ayn1 zamanda sektériin digindaki
faktorlerle de baglantilidir. Bu nedenle siralama yapan
kuruluglar, siralamalarin  yiksekogretimde radikal bir
dontigimiin isareti oldugunu bir ilke olarak savunabilirler.
Ancak bu doniisimiin nasil yorumlanmasi gerektigi,
doniisiim stirecinde kimlerin rol almas: gerektigi ile birlikte
siralamalarin bu déniisiim siirecindeki konumu tartisilmasi
gereken en 6nemli hususlardan biridir.

Bu calismada, siralama diistincesinin tipkt bir buz daginin
golgesinde kalan kisimlarini giin yiiziine ¢ikarmak ve
siralama yapan kuruluglarin yiiksekogretim paydaglari
tizerinde olugturdugu algiy: ortaya koymak amaclanmistir.
Yiiksekogretim  paydaglarina  siralamalarin  iglevleri
hakkinda agiklayict bilgiler sunmak, siralama sonuglarinin
degerlendirilmesi  agisindan  uyarilarda  bulunmak,
siralamalara  verilen ©6nemin gézden gecirilmesini
saglamak hedeflenmigtir. Bu ama¢ ve hedeflere ulagmak
icin 6nde gelen siralama kuruluglar: teorik ve metodolojik
agidan incelenmis, siralamalar farkli perspektiflerden
yaklagimlarla degerlendirilmis, eksik ve hatali yonleri
ifade edilmig, siralama sonuglarma yonelik carpic
bulgular birtakim veriler yardimiyla desteklenmistir. Bu
calismanin asil amact, siralama yapan kuruluglari, daha adil,
seffaf ve sorumlu siralamalar yapmaya yonlendirmekten
ziyade, paydaglarin siralama sonuclarinin dogrudan ya da
dolayli etkilerini, gortinen ya da gosterilenlerin 6tesinde
degerlendirebilmelerine yardimer olmakur.

Universite  Siralamalarinin ~ Teorik  ve
Metodolojik Temelleri

Universite  siralamalar,  siralamalarin sonuclarini
degerlendirenler (6grenciler, akademisyenler,
yiksekogretimde yer alan yoneticiler, politikacilar
vb.) tarafindan yiiksekégretim kurumlarinin  goreli

performansint 6l¢mede kullanilan bir aracur. Genellikle,
siralamalarda bagt ¢ceken kurumlarin daha iiretken oldugu,
daha kaliteli egitim hizmeti sundugu, daha nitelikli
aragtirmalar yapugi, kisacast topluma daha cok katkida
bulundugu varsayilmaktadir. Yiiksekogretim kurumlarinin
efitim, aragtirma ve topluma hizmet gibi ii¢ temel alanda
gorev tstlendigi soylenebilir. Kurumlar bu alanlarin
hepsinde iyi performans gosterebilecegi gibi bazi alanlarda
koti  performans sergileyebilirler. Ornegin, smirh
kaynaklara sahip bir kurum egitim konusunda etkin iken
aragtirma konusunda etkili olmayabilir. Ote yandan bilgi
tiretimde ¢ok etkin olan, ancak 6grencilerine iyi bir egitim
sunamayan biyik bir kurumla da kargilagilabilir (Shin &
Toutkoushian, 2011, s.3).

Siralama  kuruluglari, farkli baglamlara ve deZisen
stratejik amaclara sahiptirler. En sik bicimde takip edilen
ve degerlendirilen “THEWUR”, “QS” ve “ARWU”
kuruluslar1 “Ug Biiyiikler” olarak nitelendirilmektedirler.
THEWUR siralamasi, bir medya sirketi tarafindan,

Cilt/

QS siralamasi, uluslararast egitim aglari olan ve isletme
egitiminde uzman goriigiine sahip bir sirket tarafindan ve
ARWU ise bir tniversite tarafindan yayimlanmaktadir.
THEWUR ve QS siralamalar1 biyik olgiide anket
verilerine dayanmakta iken, ARWU basit bibliyometrik
gostergelere dayanmaktadir. Kullandiklari degiskenler ve
agirliklar farkli olsa da “Ug Biiyiikler”, yiiksekogretimin
medyalagtirilmas1 ve piyasalagtirilmast mantugina gore
hareket etmektedirler (Stack, 2016). B Tablo 1.’de ii¢
biyiiklerin ~ siralamalarda kullandig1  degiskenlere ve
degiskenlerin agirliklarina yer verilmistir.

B Tablo 1’de yer alan anket verilerinin siralamalar
tizerindeki etkisi kullanilan degiskenlere ve degiskenlerin
agirliklarina  bakilarak anlagilabilir. Bu tiir siralama
yapan kuruluglar sorumlulugu kismen tniversitelere
birakmuglardir. Yani, siralama yapan kuruluglar birtakim
degiskenlere yonelik verileri iniversitelerden talep
etmektedirler. Universitelerden dogru ve giivenilir verileri
temin etmesi, kuruluslardan da siralama sonuglarim
tarafsiz bir bi¢imde yaymlamasi beklenmektedir. Ancak,
verilerin karsilikli ¢ikar iligskisi bulunan kurumlar arasinda
paylagilmasi, siralama sonuglarini manipiilasyona acik hale
getirmektedir. Nitekim Fauzi vd. (2020), anket verilerine
gore yapilan siralamalarin, prestijli, biiyiik ve tarihi
iniversiteler lehine olabilecegini ifade etmiglerdir.

Bibliyometrik verilerin kullanilmasi nedeniyle, ARWU
siralamasinin, THEWUR ve QS siralamalarma gore
daha seffaf oldugu diistiniilse de anglofon iniversitelerin
siralamalarda bagi ¢ekmesi dikkat ¢ekmektedir (Altbach,
2012). ARWU siralamasinin biyiik 6l¢ide Institute for
Scientific Information (ISI) auf indeksi verilerine bagh
oldugu agikur. Ancak, atf indeksine dayali bibliyometrik
verilerde yanlilik oldugunu vurgulayan Van Raan (2005),
bir tiniversitenin miihendislik, fen bilimleri, saglik bilimleri
ya da sosyal bilimlerdeki giiciiniin, bu tiir siralamalardaki
konumuna ¢ok ¢ok az katk: sagladigini belirtmistir.

Siralamalarda siklikla  kullanilan  bir diger gosterge
tiri de itibar gostergeleridir. Universiteler 6grenci
sayilari, akademik personel sayilar1 ve kurum gelirleri
gibi gostergelerin yami sira itibar gostergeleriyle de
birbirleriyle kiyasiya rekabet —etmektedirler. Itibar
gostergelerine atanan agirlik degerlerinin bir hayli yiksek
olmasi, siralamaya katlan bir¢ok iiniversitenin kiyima
ugramasma neden olmaktadir. Bu noktadan hareketle
itibar gostergelerinin, 6zellikle kokli bir gelenege sahip
yiksekogretim  kurumlarinin  siralamalardaki  itibarim
korumak icin kullanildig1 sonucuna ulagabiliriz. Nitekim
Federkeil (2008)’e gore itibar gostergeleri performansin
ya da kalitenin bir 6l¢iisii degil, tanimlanmig sosyal gruplar
icerisindeki hiyerarsinin bir 6l¢iistidiir.

Genel olarak siralama  yapan  kuruluglarm, farkh
boyutlardaki, farkli degiskenlere odaklanma egiliminde
olduklar1 anlagilmaktadir (M8 Tablo 1.).
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W Tablo 1. “Uc Buytkler”in kullandigi degiskenler ve agirliklari.
ARWU

Egitim Kalitesi

THE (0

Egitim (Ogrenme Ortami)

Akademik itibar (%15)

Akademik personel basina 6grenci sayisi (%4,5)

Nobel Odilii ve Fields Madalyasi (Matematigin

Nobeli) kazanan bir kurumun mezun sayisi (% 10) (%2,25)

Doktora 6grencilerinin lisans 6grencilerine orani

Akademik itibar (%40)

Akademik personel basina doktora 6grencisi sayisi

(%6)

Kurum geliri (%2,25)

Fakiilte Kalitesi
. o
Nobel Odiilii ve Fields Madalyasi kazanan bir filoer sl (o118
kurumun personel sayisi (%20)

Yiksek sayida atif alan arastirmaci sayisi (%20)

Arastirma (Uretkenlik, Gelir ve itibar)

isveren itibari (%10)

Arastirma gelirleri (%6)

Arastirma Uretkenligi (%6)

Arastirma Ciktisi

Nature and Science’da yayinlanan makale sayisi
(%20)

SCI-E ve SSCl'da yayinlanan makale sayisi (%20)

Fakiilte Ogrenci Orani (%20)

Atf Sayisi (Arastirma Etkisi) (%30)

Uluslararasi Durum (Personel, Ogrenci ve

Arastirma)

Uluslararasi 6grencilerin orani (%2,5)

Kisi Basina Ortalama Performans

Fakiilte Basina Atif Orani (%20)

Uluslararasi personelin orani (%2,5)

Yukarida ifade edilen gostergelerde alinan
puanlarin akademik personel basina degeri (% 10)

Uluslararasi is birligi (%2,5)

Sanayi is birligi gelirleri (bilgi transferi)

(%2,5)

Uluslararasi Ogretim Uyesi Orani
(%5)

Uluslararasi Ogrenci Orani (%5)

Insan kaynaklari boyutu (akademik personel sayisi, 6grenci
sayisi vb.), egitim boyutu (akademik bagari, mezun orani vb.),
aragtirma boyutu (yayin sayisi, proje sayisi, auf sayisi vb.)
ve finans boyutu (aragtirma gelirleri, kamu katkist ve 6zel
sektor destegi vb.) siralamalarda siklikla ele alinmaktadir.
Universiteler, ¢coklu girdileri ¢oklu ciktilara déniistiiren
organizasyonlardir. Bu boyutlardaki degiskenlerin cesitli
kombinasyonlarinin  kullanilmasiyla tiniversitelerin goreli
performanslar1 siralanmaktadir. Bu dogrultuda, belirlenen
bir amacin gerceklestirilme derecesi olan etkililik, en az girdi
ile en ¢ok ¢ikt1 tiretme bagarisi olan etkinlik ya da ¢ikularin
girdilere oran: olan verimlilik, teorik agidan performansin
bir boyutu olarak siralamalarda g6z 6niine alinmalidir.

Siralamalar, kurumlarin goreli performanslarini 6lgmek
ve sonuglart bir lig tablosu bigiminde yaymlayabilmek
icin bir gosterge seti kullanmaktadirlar. Gosterge setinde
yer alan degigkenler tipik olarak kurumsal performansin
boyutlarina (egitim, aragtirma, insan kaynaklari, finans vb.)
ve diger bazi faktorlere dayanmaktadir. Gosterge setlerinin
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olusturulmasiyla metriklerin nasil  agirliklandirilacag:
belirlenmektedir. ~ Agirliklandirilan  degigkenler  ile
iniversitelerin performanslarini nicel bir degere atayan
olcim yontemi uygulanmaktadir. Genel anlamda ve
boyutlar bazinda elde edilen nicel degerler, tipk: turistlerin
en iyi otel ya da restoranlari belirlemelerine yardimer olan
rehber kitaplar1 kullanmalar1 gibi kiiresel ¢apta tiniversiteleri
kargilagtirmay1 hizli ve kolay hale getirmektedir. Bununla
birlikte siralamalar, tiniversiteler gibi karmagik yapiya sahip
organizasyonlarin faaliyetlerini birka¢ basit gostergeye
indirgemektedir. Kiiresel ¢apta tiniversiteleri kargilagtirmay:
saglayacak verilerin olmamasi nedeniyle siralamalar,
en onemli olani ol¢mekten ziyade, kolayca olciilebilen
gostergelere dayanmaktadir (Hazelkorn, 2013, s. 6).

Siralamalart yapan kuruluglarin her birinin yaklagimi, amaca
ve kullanilan metodolojiye gore farklilik gostermektedir. Bu
baglamda, kullanilan format, teori ve metodoloji degistikce
birbirinden farkli performans degerlerinin, dolayisiyla da
farkli siralama sonuglarinin ortaya cikacagi ka¢iilmazdir.
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Hangi tniversitenin en iyi performansi gosterdigi, bu
sorunun hangi perspektiften sorulduguna, bunun i¢in hangi
bilgilerin hangi ama¢ dogrultusunda gerekli olduguna
baglidir.

Universite Siralamalarinin Farkli
Perspektiflerden Yorumlanmasi

Siralamalarinyiiksekogretim paydaglariiginneanlama gel(me)
digini, yliksekogretim paydaglarini nasil sekillendirme(me)si
gerektigini anlatmak icin pek c¢ok yaklagim gelistirilebilir.
Stansaker ve Kehm (2009) “piyasa diizenlemesi olarak
siralamalar”, “kiiresellesme acisindan siralamalar”, “denetim
toplulugunun yiikselisi agisindan siralamalar”, “kurumsal
kimlik olusturma agisindan siralamalar” ve “bilgi toplumu
agisindan siralamalar” yaklagimlarini, siralamalarin iglevsel
yanlarini gostermek icin benimsemiglerdir. Bu caligmada
bahsi gecen yaklagimlara ilaveten “esitlik agisindan
siralamalar”, “6nemli olani 6lgmede siralamalar” ve 6zellikle
“yontem bilimciler a¢isindan siralamalar” yaklagimlari ortaya
konmugtur. Ayrica bu yaklagimlar sadece siralamalarin
olumlu yonlerini gostermek i¢in degil, olumsuz yanlarini da
ortaya koymak i¢in agagida kisaca ele alinmigtir.

Piyasa Duzenlemesi Olarak Siralamalar

YiiksekGgretim  sektoriiniin  diizenlenmesinde  ve
yonetilmesinde meydana gelen degisiklikler, siralamalarin
yliksekogretim paydaglar1 i¢in ne ifade ettigine dair bir
bakig acist kazandirabilir. Yaganan degisikliklerden biri bazi
devletlerin yiiksekogretimin kilit diizenleyicisi olmaktan
vazgecmeleridir. Yeni diizende vyiiksekogretim sektori
yonetimi gecmige gore daha dagmik ve karmagik hibrit
yonetim diizenlemeleri olusturmustur (Gornitzka &
Maassen, 2000).

Siralamalarin, bu yeni yonetim yaklagimiyla gesitli konularda
baglantili oldugu soylenebilir. Bu dogrultuda bazi iilkeler,
siralamalarin sonuglaria gére tniversitelere kaynak tahsis
etmektedirler. Birlesik Krallik’taki The Research Assessment
Exercise (RAE) ve Yeni Zelanda’daki The Performance-
Based Research Fund (PBRF) bu duruma ornek olarak
verilebilir (Clarke, 2005). Kurumsal kaynaklarin tahsisi
ile siralamalar arasinda béyle bir baglantinin  olmasi
yonetimlerin yapacagi diizenlemeleri siralamalara uyumlu
hale getirebilecegi acisindan ilgi ¢ekici olabilir. Ancak burada
asil ilgi cekici olmasi beklenen nokta teorik ve metodolojik
agidan sorunlart bulunan siralamalara gore tniversitelere
kaynak tahsisi yapilmasinn yiiksekogretim sistemlerine
verecegi zarardir.

Siralamalarin herkese agik ve kolay erisilebilir olmasi, genis
topluluklarin, yiksekogretim kurumlarnin  performansi
hakkinda daha fazla fikir sahibi olmasiui saglayabilir.
Buradan hareketle siralamalarin dual bir roliniin oldugu
soylenebilir. Siralamalar, tiniversite secimi icin 6grencilere
ve {iniversite mezunlarini ige almak icin sirketlere gosterge
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saglarken, ogretim, arastirma ve teknolojik uygulama
arasindaki baglanunin merkezi haline gelen organizasyonel
modelleri (yani {niversiteleri) on plana ¢ikarmaktadir
(Teodoro vd., 2018, s. 178). Stralamalarin bu dual roli, upk
iretim piyasasinda oldugu gibi siralama yapan kuruluglar
ile birlikte yiiksekdgretim kurumlarini, musteri odakli
ve rekabet¢i olma anlayiglarina siiriiklemistir. Bu durum,
siralama yapan kuruluglar ile iiniversiteler arasinda yeni bir
iligkisel diizeni megrulagurma g¢abasi olarak yorumlanabilir.
Boylelikle siralama yapan kuruluglar performans metaforunu
on plana cikarip kiresel ilgiyi (takipci sayisi, reyting vb.)
ve birtakim gelirleri (reklam, tesvik vb.) elde ederken,
iniversiteler ise kanitlanmis performans bagarist ve taninirhik

elde edeceklerdir.
Kuresellesme Acisindan Siralamalar

Kiiresellesme, tarimdan sanayiye, ekonomiden bilgi
dretimine kadar toplumun her yonden degismesine ve
dontigmesine neden olmugtur. Yiksekogretim sistemleri
de bu degisim ve doniigimden payma digeni almistr.
Bilgi endistrisinin artan 6nemi, bilisim teknolojilerindeki
yenilikler, ulusal ve uluslararasi denetim sistemlerindeki
biiyiime, kiiresellesen diinyamizda insan, fikir, kiiltir,
teknoloji, mal ve hizmet akiginin hizlanmasina katkida
bulunmaktadir. Bilgi, ekonomik, sosyal, askeri ve politik
glicin temeli haline geldiginden bilgi {ireten merkezler
olarak tniversiteler, yiksekogretim sistemlerinin kiiresel
arenadaki lokomotifi konumundadirlar. Yiksekogretime
artan talep, yenilik¢ci ve sinir otesi kurumlarin ortaya
cikigl, Ogrenciler ve akademik personel arasinda yasanan
hareketlilik kiiresellesme ile yiiksekdgretimi birbirine
baglayan bir dizi konudur. Kiiresellesme ile yiiksekogretim
arasindaki iligki tniversiteleri rekabetin odak noktasina
tagimistir. Kiiresellesmenin etkisi ve kiiresel bilgi ekonomisi
birlestirildiginde yiiksek6gretimi yeniden bicimlendiren
kiiresel rekabet olgusu ortaya ¢ikmigur. Yiiksekogretimde
kiiresel rekabeti karakterize eden bir¢ok gelismeden s6z
edilebilir. Bu gelismelerden birinin de kiiresel tiniversite
siralamalart oldugu soylenebilir (Hazelkorn, 2009, s. 3; Rust
& Kim, 2015, s. 241; Knight, 2008).

Ulusal ¢apta tiniversite siralamalar1 yapilmasina ragmen,
uluslararast siralamalar daha ¢ok merak uyandirmaktadir.
Giiniimiizde pek ¢ok  yiiksekégretim  kurumunun
kiiresellesme stratejisi oldugu bilinmektedir. Hazelkorn’a
(2011) gore siralamalar kiiresellesmenin yogunlagmasi igin
kag¢inilmaz bir sonug ve metafordur. Hem insan sermayesinin
hem de bilginin kaynagi olarak yiiksekogretim, piyasadan
daha biiyiik bir pay elde edebilmek adina jeopolitik savaglarin
yagandig1 bir alan haline gelmigtir. Yine Hazelkorn’a (2017)
gore siralamalar performansa agir1 vurgu yaparak, baskin
kurumlarin imajlarini korumalarina ve ayricalikli konumlarini
gliclendirmelerine yardimecr olmaktadir. Bu baglamda
siralamalarin prestij kazandirmada, kaynak tahsisinde ve
kiiresel ¢apta hiyerarsik iligkiler kurmada oyunun kurallarini
dayatan aktorler oldugu séylenebilir.
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Ozellikle son yirmi yilda siralamalar  kiiresellesen
yiksekogretimin yonetim mantalitesini belirlemesinde kritik
bir gili¢ haline gelmistir. Akademik performansi goreceli
olarak 6l¢en ve siralamayapan kuruluglar, gelismis performans
arayiginda olan kurumlarin kurumsal davraniglarini yeniden
bicimlendirmeye baglamigsur. Bazi kurumlar akreditasyon
planlarini, bazilar1 da yayin indeksi ol¢iitlerini siralama yapan
kuruluglara gore belirlemektedirler (Woelert & Yates, 2015;
Collins & Park, 2016).

Denetim Toplumunun Y Ukselisi Acisindan Siralamalar

Denetim, kurumlarin sagladigi bilgilerin gecerliligini ve
giivenilirligini degerlendirmek, faaliyetlerinin ve iglemlerinin
onceden belirlenen amaglara uygun bir bi¢imde gergeklesip
gerceklesmedigini belirlemek icin kurumlarmn verilerine,
kayitlarina, iglevlerine ve performanslarina yonelik nesnel
bir bi¢imde kanit toplanan ve sistematik olarak degerleyen
siirectir.  Giintimiizde denetim  fikri, muhasebe ve
finansman ile pek iligkili olmayan bir¢ok yeni baglamda ele
alinmaktadir. Denetim kiiltiirii, en yalin haliyle, muhasebe
ve finansal yonetim ilke ve yontemlerinin kisilerin ve
kuruluglarin yonetimine daha da 6nemlisi sosyal ve kiiltiirel
alanlarina uygulandig: siirectir. Yeni denetim kiiltiirtinde ise
tiretkenligi ve performansi artirmak ya da insan davraniglarmi
bi¢imlendirmek icin istatistikler ve gostergeler kullanmakta
nicel 6l¢tim ve siralama uygulamalar kurumsallagmakta ve

yayginlagmaktadir (Shore & Wright, 2015, s. 24).

Yiiksekogretime artan talep ve sektore tahsis edilen
kaynaklar yiiksekogretim sistemlerinin geniglemesini ve
yayginlagmasini ~ saglamigtr.  Boylelikle yiiksekogretim
kurumlarinin faaliyetlerinin degerlendirilmesi konusunda
artan bir ilgi ortaya ¢ikmigtr. Power (1997)’a gére gegmiste
yiiksekogretim  kurumlarinin  faaliyetleri  (etkinlikleri,
verimlilikleri vb.) yalnizca devlet ile tiniversiteler arasinda
kapali kapilar arkasinda karakterize edilir iken, denetim
toplumunun yiikseliginin bir sonucu olarak bu konu
tartigilmaya acilmugtir.

Denetim toplumu perspektifinde siralamalarin,
yiksekogretimde kaliteyi ve hesap verebilirligi nicel
olctimlerle yeniden tanimladigi ifade edilebilir. Bu kapsamda,
yiksekogretim sistemlerinde kaliteyi ~ degerlendirmeye
yonelik kalite komisyonlarinin kuruldugu, kalite giivence
yonergelerinin hazirlandigi bilinmektedir. Stansaker (2003),
kalite giivence planlarinin énemli 6l¢iide yayildigini, ancak
kalite gilivencesinin 6grenme c¢iktlari ve performans gibi
konular1 ele almada bagarisiz oldugunu dile getirmistir.
Siralamalar ve lig tablolarmin popilerligi, yeni bir is
kolunun ve gelir kaynaginin dogusunu saglamstir (Sauder
& Espeland, 2009, s. 71). Bu dogrultuda siralama yapan
kuruluglarin finansal yapilar;, ahlaki durumlar (gergegi
gosterme erdemine sahip olma) ve gostergeler tarafindan
tiretilen yeni hesap verebilirlik islevi arasindaki ilging ve bir
o kadar da hassas baglanti g6ze carpmaktadir.
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Kurumsal Kimlik Olusturma Acisindan Siralamalar

Yiiksekogretim sistemi  baglaminda kurumsal kimlik,
iniversite  toplulugu tarafindan paylagilan, giinlik
uygulamalar1 tanimlayan, yonlendiren ve anlamlandiran
sosyo-kiiltiirel eylemlerin bilegimidir (Arteaga, Joya &
Bastidas, 2014). Universitelerin sahip oldugu bir dizi
norm, deger, amag, prosediir ve kuruma yonelik ayirt
edici 6zellikler bu eylemleri olusturmaktadir. Bu eylemler,
toplumun talebine cevap olarak yonlendirildiginde ve belirli
bir zaman gectiginde kimlige doéntismektedir (Cortés,
2011). Bahsi gecen eylemlerin iniversitelerin kimligini
cesitlendiren normlar oldugu kabul edilebilir. Ancak
iniversiteler, siralama sonuglari ile belirlenen imajlara
adapte olmaya zorlanirlar (Gioia vd., 2000). Bu acidan
bakildiginda siralamalarin, ¢esitliligi engelledigi, tekdiizeligi
ve standardizasyonu tegvik ettifi sonucuna varilabilir

(Fowles vd., 2016, s. 790).

Son yillarda tiniversite kimliginin olusumunda siralamalarin
biyiik bir etkiye sahip oldugu soylenebilir. Nitekim
siralamalar iiniversitelere bir kurum olarak “biz kimiz”,
“diger tniversiteler arasindaki yerimiz ne” ve “biz kim
olmaliy1z” algilarini sorgulatmaktadir. Bu dogrultuda Fowles
vd. (2016), siralamalarin kurum kimliginin olusumunda
onemli bir bilesen haline geldigini, tiniversitelerin kurumsal
kimliklerini sekillendirmek ve tanimlamak icin siralamalarin
sagladig statiiyii stratejik bir bicimde kullandigmi ifade
etmiglerdir.

Siralamalarin  kurumlara,  olusturulan  hiyerargideki
konumlarina  bagli  olarak  prestij  kazandirdigina
inanilmaktadir.  Bu  nedenle, iiniversiteler  diger

iniversitelerin itibarin1 ve konumlarimi kendi stratejik
gelisimleri i¢in ¢ok Onemli gormektedirler (Labianca
vd., 2001). Bu agidan siralamalar, kurumlarin kendilerini
kargilagtirdiklar1, kendi kimliklerini olusturmaya ve inga
etmeye calisuklart bir “moda arenasi” islevi gormektedir
(Stansaker & Kehm, 2009).

Bilgi Toplumu Acisindan Siralamalar

Giiniimiizde, sermaye, emek, hammadde ve enerjiye sahip
olmaktan ziyade, bilgi ve enformasyonun basrolii oynadigi
yeni bir ekonomi ve iiretim paradigmas: ortaya ¢ikmugtir.
Bilgi toplumu olarak tanimlanan bu yaklagim, bilgi,
yenilik ve bilgi emekgileri tireten yiiksek kalitede egitime
onem vermektedir (EACEA, 2012). Bilgi toplumunda,
yiiksek6gretim, toplum ve ekonomi arasmndaki kargilikli
baglantilarin ve bagimliliklarin genis capta oldugu kabul
edilmektedir (Snellman, 2015, s. 87).

Bilgi toplumu, sadece bilgiden nasil yararlanilacag:
konusunda degil, ayn1 zamanda bilginin tretilmesi ve
gelistirilmesi konularinda da 6ne ¢ikmaktadir. Bugiin
diinyada bilgiyi iiretme, giincelleme ve biriktirme yetenegi,
glig, sayg: ve medeniyet istiinliigii gibi kazanimlari elde
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edebilmek icin tilkeleri ve toplumlari kiyasiya bir rekabetin
icine siiritklemistir (Dhawi vd., 2010). Bilgi tiretimi, rekabet
avantaji saglamasinin yami sira, tniversitelerin ulagmaya
calisi1 bir hedef haline gelmistir. Bu, bilgi toplumunun
kiiresellestigini gostermektedir. Bu durum, tlkelerin ya da
yiiksekogretim sistemlerinin, bilgi toplumunun ingasina
katkilarinin ve kiiresel rekabette ayakta kalabilme gii¢lerinin
belirlenmesini, yani performanslarinin degerlendirilmesini

gerekli kilmaktadir (Wahid Jerges, 2020, s. 338).

Bu perspektifte siralamalarm, bilginin iretilmesi ve
yapilandirilmasindaki niteliksel degisiklikleri vurguladigi,
ele alnan birtakim gostergelerle bilgi toplumunun
boyutlarini belirledigi iddia edilebilir. Ancak siralamalarin,
ogrenci sayisi, akademik personel sayisi, endistri ve
ticaretten dogan arastirma geliri gibi normatif filtre gorevi
goren gosterge setlerini kullanmasi, iretilen bilginin
degeri konusunda, bilgi toplumunun siralama sonuglarina

duydugu giiven sinirlidir.
Esitlik Acisindan Siralamalar

Diinya ¢apinda yasanan rekabet yiiksekogretim kurumlari
arasindaki itibar yarigini artirmaktadir (Van Vught,
2007). Bu yarisa olduk¢a 6nem veren yiiksekogretim
paydaglari, her yil yayimlanan siralama sonuglarint merakla
beklemektedirler.  Siralamalarin  iniversitelerde  olup
bitenleri nicel gosterge puanlarina dayanarak ozetledigi
inancina sahip paydaglar i¢in siralamalar giivenilir bir
gostergedir (Soh, 2015).

Kaynak dagiliminm, egitim imkinlarmimn ve bilimsel
kapasitenin esit olmadig1 bir diinyada Clark (2007),
siralamalarin esitlik acisindan bir tehdit oldugunun altini
cizmigtir. Clinki siralamalar gelismis iilkelerle, gelismekte
olan ya da az geligmis tilkeler arasindaki bu esitsizlikleri
dikkate almadan kazananin belli oldugu sonuglari
yayimlamaktadir. Bilimsel kapasite acisindan 2018-2020
yillar1 arasindaki ortalama veriler dikkate alindiginda,
diinyada yayinlanan bilimsel makale sayisinin %24,4’iniin
Cin’deki, %17,4’iinilin ise ABD’deki ¢aligmalardan olustugu
aciklanmugtir. Diinyada en sik alint yapilan makalelerin
%27,6’sinin Cin’li, %24,9’unun ise ABD’li aragtirmacilar
tarafindan  yaymlandigi ifade edilmistir (Euronews,
2022). Benzer bigimde iniversite ile sanayi arasindaki ig
birliginden dogan iiretim potansiyeli de esit bir dagilim
gostermemektedir. Avrupa Patent Ofisinin (EPO) raporuna
gore 2021 yilinda en ¢ok patent alan iilke 27,424 ile ABD
olurken, ABD’yi sirasiyla Almanya, Japonya, Cin ve Fransa
takip etmektedir.

Yiiksekogretim sistemleri arasindaki esitlik tartigmast
genel olarak kiiresellesmenin izlerini yansitmaktadir.
Ekonomistler ~ Joseph  Stiglitz ve Dani Rodrik,
kiiresellesmenin bazi konularda gelismis tilkelerin gikarlar:
lehine ¢alisugini, bu durumun uluslararast esitsizlikleri
gliclendirdigini savunmuglardir (Stiglitz, 2002; Rodrik,
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1999). Bu esitsizlii giliglendiren bir diger konu da
iiniversite siralamalaridir. Siralamalarda ekonomik agidan
daha zengin ilkelerin yiiksekogretim kurumlarinin bag
cektigi goriilebilir. Dolayisiyla aragtirma biitgeleri ve egitim
olanaklar1 daha iyi olan yiiksekogretim kurumlart bilgi
tretimindeki ve dagitimindaki konumunu gii¢lendirirken,
daha az olanaklara sahip yiiksekogretim kurumlari onlari
takip etme egiliminden 6teye gecememektedir.

Yiiksekogretim sistemlerinde ve bilimde kiiresellesmenin
kacinilmaz oldugu kabul edilmektedir. Tarih boyunca
yiksekogretim  sistemleri  kapsami agisindan  kiiresel
olmustur ve daima esitsizliklerle karakterize edilmistir.
21. yiizy1l diinyasinda da hicbir yiiksekdgretim sistemi tek
bagina var olamayacakur. Bu noktada kiiresel diinyanin
cikmazlarini  ve niianslarini  tanimak, sonrasinda ise
yiksekogretim kurumlarinin  miimkiin  oldugunca esit
olmasini saglama ihtiyacini kabul eden kiiresel bir ortam
olusturmak gerekmektedir (Altbach, 2003). Yiiksekogretim
paydaslarmin siralamalara duydugu platonik hayranligin
ve medya kuruluglarinin  olusturdugu algmmn  bu
ortamin olusturulmasindaki en biiyiik engeller oldugu
diigtiniilmektedir.

Onemli Olani Olcmede Siralamalar

Universite  siralamalar1 ~ 6grenci  sayisi,  akademik
personel sayisi, aragtirma gelirleri ve kurum gelirleri
gibi degigkenlerle yiiksekogretim kurumlarinmn itibarini
degerlendiren paydaglar icin “flash” haber statiisiindedir.
Paydaglar tarafindan béylesine deger atfedilmesinin yani
sira siralamalarin 6l¢iim yapmada neye 6nem verdiklerinin

degerlendirilmesi  gerekmektedir. ~ Nitekim  birkag
lineer akademik gostergenin nicel degerlerini siibjektif
agirliklandirmalar ~ kullanarak elde eden siralamalar,

kurumlar hakkindaki kapsamli gercekleri ortaya koymaktan
uzakur. Stella ve Woodhouse (2006)’a gore siralamalar
onemli olani 6lgmekten ziyade olciilebilir olani Slgmekle
ilgilenmektedir.

Siralama ol¢iitlerinin  bir¢ogu degerlendirici olmaktan
ziyade tanumlayict durumundadir. Akademik personel
bagina 6grenci sayist, uluslararasi 6grenci ve personel sayisi,
aragtirma biitceleri ya da kurum gelirleri vb. degiskenlerle,
yiksekogretim kurumlarinin kalitesini, performansini ya da
bagarisini degerleyen siralamalar paydaglara, buz daginin
goriilmesini istedikleri yiiziini gostermektedir. Bir baska
degisle siralamalar gelismis yiiksekogretim sistemleri lehine
caligmakta, rekabet kogsullarini onlar lehine belirleyerek,
karakteristik 6zelliklere sahip yiiksekogretim sistemlerinin
kurumsal cesitliligini sergilemelerine engel olmaktadir.
Ornegin, siralamalarda para birimi olarak ABD dolar1 ($)
kullanilmaktadir. Bu durum gelismekte olan ya da gelismemig
tilkelerdeki tiniversitelerin aragtirma biitgelerinin (veya
kurum gelirlerinin) kurlarda yasanan dalgalanmalardan
dolay1 birim bazinda azalig gostermesine, dolayisiyla da
siralamalarda geriye diismelerine sebep olmaktadir. Bunun
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sonucunda geriye diisen tiniversiteler ¢ogunlukla kendi
amac ve hedeflerinin digina cikarak, arastirma biitcelerini
artiracak politikalar iretmeye koyulmaktadir. Bu gibi
ornekler diger siralama gostergeleri icin de tiiretilebilir.

Bu noktadan hareketle, siralamalarin 6nemli olani 6l¢medigi
ve tiniversiteleri hatali politikalar izlemeye siiriikleyebilecegi
sonucuna ulagilabilir. O halde, yiiksekogretim kurumlari igin
onemli olan nedir? sorusu akillara gelmelidir. Yiiksekogretim
kurumlarr i¢in 6nemli olanin ne oldugu, kurumdan kuruma
farkhilik gostermektedir. Ciinkii her bir yiiksekgretim
kurumunun tarihi, ekonomik kaynaklari, insan kaynaklari,
kurum ici sosyal adaleti, sagladiklar1 kamu yarari, bilgiyi
iretme ve kullanma bigimleri birbirinden ayrigmaktadir.
Hele ki kiiresellesmis giintimiiz diinyasinda bahsedilen bu
ayrigmalar daha da dallanip budaklanmaktadir.

Yoéntem Bilimciler Acisindan Siralamalar

Siralama  kuruluglart genellikle agirliklandir ve topla
metodolojisini  kullanmaktadirlar. Agirliklandir ve topla
metodolojisinin temeli basit bir matematiksel igleme
dayandirilmigtir.  Siralamalarin kavramsallagturilmasina
ve akademik performansin (ya da mikemmelligin)
islevsellestirilmesine uyacak bicimde bir dizi gosterge
secilmekte, bu gostergeler icin veriler toplanmaktadir.
Sonrasinda gosterge puanlari 6nem derecelerine gore
agirliklandirilarak elde edilen degerler toplanmakta, her
bir {iniversitenin siralamalardaki yerini belirleyecek olan
genel skor degerlerine ulagilmaktadir. Bilimsel agidan
hayranlik uyandiracak bir yonii bulunmamasina ragmen, bu
metodoloji ile siralama sonuglarina nesnellik ve bilimsellik
kazandirilmaya calisildigr anlagilmaktadir (Soh, 2015, s.
297).

Kullanilan metodoloji ne olursa olsun, siralama yapan
kuruluglar belirledikleri yaklagimla (performans, kalite,
bagar1 vb.) kaulim gosteren universiteleri kargilagnrmakta
ve siralamaktadirlar. Yontem bilimcilere gore bu siireg
sonucunda siralama kuruluglari en iyi iniversitelerin
hangileri olduguna karar vermektedirler. Dolayisiyla
universite siralamalart aslinda bir karar verme problemidir.

Bir karar verme probleminin 6ztini karar kuramlari
olusturmaktadir. Temelde karar kuramlari davranigsal
karar kurami ve normatif karar kurami olarak ikiye
ayrilmaktadir (Hansson, 1994; Resnik, 1987). Universite
siralamalarinda analitik siireglerin izlenmesi ve manuga
uygun kararlarin alinmasi nedeniyle siralamalarin normatif
karar kurami kapsaminda degerlendirilmesi gerektigi ifade
edilebilir. Universite siralamalarinda birden fazla kriter
ve birden fazla tniversite yer aldigindan, bu problemin
¢oztimiinde yapisal anlamda ¢ok boyutlu karar kuraminin
kullanilmasinin uygun olacagi distiniilmektedir. Nitekim
cok sayida kriterin yer aldigi iiniversite siralamalarinda tek
bir iiniversitenin biitiin kriterlerde en iyi performansa sahip
olmasi beklenmemektedir. Bu nedenledir ki, ¢ok kriterli
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karar problemlerinde kriterler arasi etkilegime, uzlagiya ya
da kargilagtirmalara gore ¢oziime ulagilmaktadir.

Cok kriterli karar problemlerinde ¢oziime ulagilmasindaki
en onemli adimlardan biri de kriterlere atanacak agirlik
degerlerinin belirlenmesidir. Ciinkii kriterlerin agirlik
degerlerinde meydana gelebilecek en ufak bir artig ya
da azalig siralamalarin biiyiik olciide degismesine neden
olmaktadir. Bu nedenledir ki siralamalarin olugmasinda
kriterlere atanacak agirlik degerleri, {iniversitelerin bu
kriterler bazinda almis olduklar1 degerlerden daha biyiik
bir 6neme sahiptir.

Siralamalarda kullanilan kriterler ve kriterlere atanan agirlik
degerleri ashinda neyin 6lgilmeye calisildign konusunda
paydaglara 6nemli ipuglari sunmaktadir. Ancak paydaglar
kriterlerin nasil olugturuldugundan, kriterlerin agirliklarinin
nasil olmasi gerektiginden ziyade tiniversitelerin hangi sirada
yer aldig ile ilgilenmektedirler. Siralamalarda kullanilan
kriterler birbirlerinden farkli &zelliklere sahiptirler. Bu
nedenden dolay1 ¢ok kriterli karar verme problemlerinde,
kriterlerin  6nem  derecelerinin, yani agirliklarinin
belirlenmesi hususunda da birtakim bilimsel yontemlerin
izlenmesi gerekmektedir. Literatiirde agirliklandirma
yontemleri, nesnel, 6znel ya da nesnel ve 6znel yontemlerin
birlikte kullanildigr hibrit agirliklandirma yoéntemleri
olarak  siniflandirilmiglardir.  Nesnel — agirhiklandirma
yontemlerinde matematiksel modeller yardimiyla objektif
sonuglar ortaya koyulurken, o©znel agirhiklandirma
yontemlerinde  kriterlerin = agirhiklari  karar  vericiler
tarafindan  belirlenmektedir. Dolayisiyla iiniversitelerin
siralanmasinda  kullanilan  agirliklandirma  yonteminin
oznel agirliklandirma yontemi oldugu anlagilmaktadir.
Oznel agirhiklandirma yénteminde karar vericilerin hatali
ya da yanli goriiglere sahip olmasi, kriterlerin agirliklar ile
birlikte iiniversitelerin siralamalarinin da degismesine neden
olmaktadir. Siralamalarda kullanilan kriterler ve agirlik
degerleri gz 6niine alindiginda bu degisimin, biiyik, kokld,
zengin ve anglofon iniversiteler lehine sonuglar verecegi
anlagilmaktadir.

Siralama yapan kuruluglarin  kullandigi degerlendirme
olciitleri  dikkate alindiginda bircok kriterin  6lgiim
birimlerinin birbirinden farkli oldugu goriilebilir (I
Tablo 1). Ornegin, 6grenci sayisi kriterinin 6l¢iim birimi
kisi sayist iken, aragtrma gelirleri kriterinin 6lgim
birimi ABD dolaridir. Cok kriterli karar problemlerinde
birimleri farkli olan kriterler arasinda dogrudan
degerlendirme yapilamayacagindan normalizasyon
yontemlerinin kullanilmasi, yani kriterlerin boyutsuz hale
getirilmesi gerekmektedir. Siralama yapan kuruluglarin
bu gerekliligi yerine getirme konusunda nasil bir yontem
izledigi bilinmemektedir. Literatiirde, ¢ok kriterli karar
problemlerinde kullanilan normalizasyon yontemlerinin
siralamalar1 degistirdigine yonelik bulgular yer almaktadir
(Ozdagoglu, 2014; Satici, 2021; Yiice & Ozkan, 2021; Chen,
2019). Bu baglamda, iiniversite siralamalarinda metodolojik
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acidan bir eksikligin daha oldugu ifade edilebilir. Ayrica
siralama sonuglarinin kullanilan normalizasyon yontemine
gore de farklilar gosterecegi paydaglar tarafindan dikkate
alinmalidir.

Kullanilan agirliklandir ve topla y6nteminin metodolojik
agidan zayifligi, degerlendirme olgiitlerinin ve agirliklarinin
yanlilig1, siralamalarin ayirt edici giictiniin diigiik olmasina
neden olmaktadir. Siralamalarda basi ¢eken tiniversiteler
icin hesaplanan puanlar arasindaki farklar nispeten daha
belirgin olsa da siralamalarda sonlarda yer alan tiniversiteler
icin hesaplanan puanlar arasindaki farklar ¢ok az farklilik
gostermektedir. Bu sebepten siralama yapan kuruluglar
sonlarda yer alan tiniversitelerin siralamalardaki konumunu
net bir bicimde ortaya koymak yerine belirli bir siralama
araliginda tniversiteleri konumlandirmaktadirlar (801-
1000, 1001-1200 vb.). Bu durum, belirlenen araliklardaki
universitelerin  birbirleriyle  karsilagtirilmasina  engel
olmakta, siralama sonuglarinin kesinligi hakkinda akillarda
soru isaretleri olusturmaktadir.

Siralama sonuglart ile tiniversitelere yonelik performans
algisinin 6n plana c¢ikarildigy ifade edilebilir. Bir bagka
degisle, tiniversitelerin performanslarnin &l¢iimlenerek
siralandifn diigtindiiriilmek istenmektedir. Siralamalarda
kullanilan yontem metodolojik anlamda bir performans
olgim  yontemi olmamakla birlikte, performansin
hangi boyutunun ol¢iildigi de kuruluglar tarafindan
aciklanmamaktadir. Literatiirde yer alan ¢aligmalarda
performansin etkinlik boyutunun siklikla degerlendirildigi,
bu caligmalarda iniversitelerin ya da iniversitelerin
bolimlerinin goreli etkinliklerinin 6l¢iildigi goriilebilir
(Tyagi, Yadav & Sing, 2009; Aziz, Janor ve Mahadi, 2013;
Erko¢ 2016; Uslu, Ertas ve Yayar, 2018). Dolayisiyla
siralamalarin  goreli bir performans ol¢iimi olarak
nitelendirilebilmesi i¢in uygun etkinlik 6l¢tim modelinin
secilmesi (oran analizi, parametrik yontemler ve parametrik
olmayan yontemler), girdi ve c¢iktu degiskenlerinin
belirlenmesi ve uygun etkinlik analizi (stokastik sinir
analizi, veri zarflama analizi vb.) yonteminin uygulanmasi

gerekmektedir.

Siralama  kuruluglari, birbirlerinden  bagimsiz  bir
bicimde  kriterlerin, belirlenen  agirlik  degerleri
oraninda siralamalarin  olusumuna katki sagladigini

varsaymaktadir. Ancak siralamalarda kullanilan kriterler
arasinda yiiksek korelasyonun bulunmasi durumunda bu
varsayim gegerliligini yitirmektedir. Ciinki kriterlerin
bazilariyla ayni seyin ol¢iildigi, yani aslinda ayni siralama
sonuglarmin elde edildigi, bu nedenle de bazi kriterlerin
degerlendirme dig1 birakilmasi gerektigi ortaya ¢ctkmaktadir.
Istatistiksel acidan bu duruma ¢oklu baglanti sorunu
(Multicolinearity) adi verilmektedir. Bazi kriterlerin de
siralamalarin olusumunda neredeyse hi¢ katk: saglamadigi,
bu kriterlerin bazi iniversitelerin siralamalardaki yerini
saglamlagtirmak amaciyla kullanildig: ifade edilebilir. Soh
(2015), siralamalarda kullanilan kriterler arasinda bu tiir

Cilt/

problemlerin var olup olmadiginin incelemesi gerektigini
ifade etmis, bu tir problemlerin var olmast durumunda
siralamalarin beklenenden farkli sonuglar doguracagini
vurgulamigtir.

Tartisma

Siralama yapan kuruluglar, dinyanin pek ¢ok farkl
cografyasindan, sosyal, kiltirel ve ekonomik agilardan
baglamsal farkliliklar1 bulunan yiiksekgretim kurumlarini,
nesnel olarak belirledikleri gostergeler ve bu gostergelere
ait nicel wverileri kullanarak siralamaktadirlar. Yapisal
olarak birbirinden ayrigan yiiksekégretim kurumlarini basit
bir metodoloji ile siralayan kuruluglar, kiiresel, ulusal ve
kurumsal diizeylerdeki yiiksekogretim paydaglarini derinden
etkilemektedirler.

Siralamalar iniversitelerden mezun olan O6grencilerin
kazandiklar: bilgi, beceri ve donanimlarini dikkate almadiklari
gibi kurumlarm topluma katkilar1 ve 6rgiitsel performanslari
ile deilgilenmemektedirler. Siralamalar, uluslararasi 6grenci/
akademik personel, kurum/aragtirma biitgesi ve en onemlisi
de itibar gostergelerini keskin bir ¢ergevede sunmaktadirlar.
Bu gostergeleri megrulagurmak icin de {niversitelerin
miimkiin oldugunca esit olmasini saglama ihtiyacini kabul
eden kiiresel bir akademik ortam olugturma arzusuna sahip
olduklarini 6ne siirmektedirler. Ne yazik ki siralamalarin bu
sorumluluklarini nasil yerine getirdiklerini izlemenin ya da
kontrol etmenin bir yolu bulunmamaktadir.

Siralamalar, meritokratik davranmak yerine, tarihi,
bityiik, zengin ve genellikle anglofon tiniversitelerin itibar
hiyerarsisindeki yerlerini pekistirmektedirler. Bu hiyerarsik
diizen yillar gectikce bir hegemonyaya déniigmiistiir.
Nitekim Belenkuyu ve Karadag (2022), ¢ok sayida endeksli
dergiye sahip iilkelerdeki tiniversitelerin siralamalara egemen
oldugu sonucuna ulagmiglardur.

Kiiresel rekabet, yiiksekogretimin piyasalagmasi, itibarin
ihtisami ve olusturulan algr yiiksekégretim kurumlarini
bicimlendirmektedir. Stibjektif gostergelere siki  sikiya
baglt olan siralamalar, iiniversiteleri belli bir kaliba sokma
gayreti icindedir. Idealin ne oldugunu isaret eden siralama
sonuglari, tiniversiteleri tek tip kurumlar haline dontigtiirme
egilimindedir. Bu durum vyiiksekogretim sistemlerini
etkilemis, iniversiteleri siralama yapan kuruluslardan
icazet alma yarigina sokmugstur. Bu yarista bir sonraki yil
en iyi yerde olmay1r arzulayan yiiksekogretim kurumlari,
yillik planlarinda, amag ve hedeflerinde kokli degisiklikler
yapmaya mecbur birakilmaktadirlar. Bazi tniversiteler
SCI, SSCI, AHCI ya da E-SCI dergilerde daha ¢ok yayin
yapilmast icin atama-yiikseltme kriterlerini bu indekslere
gore giincellemekte, bazi Universiteler proje sayis1 ve
biitcesini artiracak caligmalar yiiriitmekte, bazilar1 ise daha
fazla uluslararast 6grenciye kontenjan saglamaktadir. Auf
sayisint artirmak icin yapilanlarin ise en carpict uygulama

oldugu soylenebilir.
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Belirli bir yiiksekGgretim kurumunun kadrosunda olan,
yiksek atf sayisina sahip bilim insanlarinin, ayni zamanda
bagka bir yiiksekégretim kurumunun ticreti mukabilinde
Ogretim lyesi olmast olgusu ile karsilagilmigtir. Bir
bagka ifade ile bir bilim insan1 aslinda iki farkli kurumun
mensubu olarak goriinmektedir. Bu iyeligin nasil
gerceklestirildiginden ziyade, bu yola bagvuran tiniversitenin
siralamalarda %30 gibi oranlarda agirliklandirilan atf
sayist degiskeninin degerini arurdigi, bu sayede iyi bir
derecelendirme puani kazandigy, siralama sonuglari dikkatli
bir bicimde incelendiginde goriilebilir. “Kestirme” olarak
nitelendirdigimiz bu yolu tercih eden {niversitelerin
siralamalardaki konumlari ne ahlaki ne de siirdiiriilebilirdir.

Siralama sonuglarini medya kuruluglar1 “diinyadaki ilk
500/1.000 tniversite” ya da “iilkemizde ilk 500/1.000’e
giren {iniversiteler” gibi dikkat ¢ekici baghklar kullanarak
servis etmektedirler. Bu durum yiiksekogretim paydaglarini
algnda  segicilige yonlendirmekte, yani siralamalardaki
bircok etmeni g6z ardi edip yalnizca kelimelere, rakamlara
ve skorlara odaklanmalarini saglamaktadir. Bir bagka ifade
ile siralama kuruluglari paydaglara géstermek istediklerini
gostermek, duyurmak istediklerini duyurmak i¢in biligsel bir
carpitma yontemi kullanmaktadirlar. Boylelikle paydaglarin
mevcut bilgileri ve diigiinceleri bu siire¢ icerisinde manipiile
edilmektedir. Servis edilen bu haberlerde gergegin diginda
bir senaryo tiretilmekte, paydaglarm bu senaryoyu
gercekmis gibi algilamalari  beklenmektedir. Nitekim
“Ug Biiyiikler” tarafindan yaymnlanan “Diinya Universite
Siralamalar1” sonuglart ile paydaglar, “Diinya” kelimesine
yonlendirilmekte, siralamalara tiim diinyadaki tiniversitelerin
katildig1 izlenimi verilmeye ¢alisilmaktadir. Diinyada yaklasik
25.000 ila 30.000 iiniversite oldugu bilinmekteyken, “Uc
Biyiikler” ilk yillarda 200 ila 500 {iniversiteyi, giinimiizde
ise 1.000 ila 2.000 tiniversiteyi siralamaktadirlar.

Paydaglar i¢in siralama sonuglari, bir 6nceki yil ile bir sonraki
yil arasinda kurumlarinin performanslarini kiyaslamada 6nem
arz etmektedir. Ancak siralamalara katilan iiniversite sayisinin
degismesi, {iniversitelerin siralamalardaki konumlarinin
yillara gére kiyaslanmasinda ve sonuglarin degerlendirilmesi
hususunda sorun tegkil etmektedir. Siralama sonuclari
incelendiginde bazi {iniversitelerin siralamalarin yapildig:
ilk yillarda katithmer tiniversite sayist oldukea az oldugu igin
yiiksek performans sergiledigi, ilk 500 tiniversite icerisinde
yer aldig1 goriilmekeedir. Ancak ilerleyen yillarda kaulimear
Universite sayisiuin artigtyla  birlikte bu iniversitelerin
performanslarmm disiise gectigi, ilk 500 hatta ilk 1.000
tniversite arasmnda bile yer alamadigi anlagilmaktadir.
Bazi tniversitelerin ise katilimer diniversite sayisinda artig
meydana gelmesine ragmen siralamadaki konumunun
degismedigi gézlemlenmektedir. Bu durum, tniversitelerin
siralamalardaki  konumlarinin  degismemesine ragmen
performanslarinin  artig gosterdigi ihtimalini de akillara
getirmektedir. Siralamalara katlan tniversite sayilarinin
yillara gore degistigini gostermek ve tiniversitelerin
siralama sonuglarindaki konumlarinin degigimini ortaya
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koyup performanslarini kiyaslamak icin THE tarafindan
yapilan siralamalar ile birlikte Turk yiiksekdgretimindeki
baz1 tiniversiteler tercih edilmigtir. Benzer kiyaslamalar igin
ARWU ve QS tarafindan yapilan siralamalar da kullanilabilir.
Ornegin Bilkent Universitesinin performansmnin son iki
yil diisiise gectigi, Istanbul Universitesinin performansinin
ise hi¢ degismedigi B Tablo 2’den yorumlanabilir. Benzer
yorumlar B Tablo 2 kullanilarak tiretilebilir. Ancak
bu kiyaslamada gozden kagirilan nokta siralamaya kag
{iniversitenin katilmis oldugudur. Bilkent Universitesi
siralamalara katilmin nispeten daha az oldugu 2019 ve
2020 yillarinda daha ist siralarda yer almigken, siralamalara
katilimin arttig1 2021, 2022 ve 2023 yillarinda tist siralardaki
yerini kaybettigi anlagilmaktadir. Istanbul Universitesi ise
siralamalara katithm artsa da her yil aym1 sirada yer almistr.
Performanst  degerlendirirken {iniversitelerin ~ katilimet
iniversite sayisina gére hangi yiizdelik dilimde oldugunu goz
ontine aldigimizda ortaya ¢ikan sonuglar carpici oldugu kadar
yanilticidir. Yine B Tablo 2’den Bilkent Universitesinin
2019 wyilinda (501-600 bandinda) siralamalara kaulim
gosteren 1.250 tiniversite arasinda %40-48’lik dilime girdigi,
2020 yilinda ise siralamadaki yerinin degismemis olmasina
ragmen (yine 501-600 bandinda) katthm gosteren 1.400
Universite arasinda %36-43’lik dilime yiikseldigi, sonu¢
olarak siralamadaki yerinin degismemis olmasina ragmen
yizdelik dilim agisindan daha yiiksek performans gosteren
universiteler arasinda yer aldigi anlagilabilir. Benzer
bicimde Hacettepe Universitesi 2019, 2020 ve 2021 yillari
sonuglarinda aynmi sirada (501-600.) yer almig olmasina
ragmen 2019 yilinda %40-48’lik dilime, 2020 yilinda
%36-43’dilime ve 2021 yilinda ise %33-40’lik dilime girdigi
(2022 ve 2023 yillarinda da ayni sekilde), siralamalardaki
konumunun degismemesine ragmen performansinin arttig1
soylenebilir. Dolayisiyla siralamalara kaulan {iniversite
sayisini dikkate almadan yapilan performans kiyaslamalarinin
hatali sonuclar dogurdugu, iniversitelerimizin gercekte
nasil bir performans sergiledigini ortaya koymada yetersiz
oldugu kadar yanli ve yanilticidir. Siralama sonuglarmin
bu sekilde degerlendirilmesi, medyada son yillarda Tirk
yiksekogretim sistemindeki tniversitelerin artik diinyada
ilk 500’e giremedigi, performanslarinin disiise gegtigi
yoniinde haberlerin yapilmasini tetiklemigtir. Diinyadaki
tim iniversiteler digtiniildigiinde ashnda bir avug
Universitenin siralandigi  sonuglara bakilarak, gecmiste
Tirk iniversitelerinin yiiksek performans sergiledigini,
glinlimiizde ise performanslarinin digiise gectigini iddia
etmek gercegi carpitmak demektir. Gergek sudur ki,
siralama kuruluglar tarafindan diinyadaki tiim tiniversiteler
siralanmadigt icin Tiirk {iniversitelerinin siralamalarda
ilk 500’in icinde mi yoksa diginda mi yer aldigi,
performanslarinin gercekte ne oldugu bilinemez. Bu durum
“iyi” ya da “kotii” iniversite performansina dair séylemler
inga etmede aktif bir rol oynayan siralama kuruluglarinin,
paydaglar icin ne kadar yaniltict oldugunu gostermekle
birlikte, siralama kuruluglarinin  giivenilirliginin ~ de
sorgulanmasi gerektifinin en biyik gostergelerinden

biridir.
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Siralamalar, tim diinyadaki yiiksekogretim sistemlerini artirmak ic¢in 11. Kalkinma Planinda diinya iniversite
etkiledigi gibi Tiirk yiiksekdgretim sistemini de etkilemistir. ~ siralamalarinda en az 5 Tiirk tiniversitesinin ilk 500’e girmesi
Siralamalarin itibar gostergesi olarak kabul edilmesi ve hedeflenmistir. Ancak bu noktada uluslararasi performans
marka bilinirligi sagladigina inanilmasi, tiniversitelerimizin ~ya da kalite standartlarina sahip oldugunu disiindiiren,
bu siralamalarda yer edinme arzusunu artirmustir. Ayni  gercekte ise bir¢ok eksigi ve yaniltict yani olan, giivenilirligi
zamanda universitelerimizin uluslararast rekabet glicini tartigilan siralamalari  kullanmaktan ziyade, toplumun,

W Tablo 2. Yillara gore THE'ya katilan Gniversite sayilari ile bazi vakif ve devlet tniversitelerinin siralamalari.

2020 Yih

2019 Yih
Siralama Sonucu
(% Dilimi)

THE WORLD
UNIVERSITY RANKINGS

Cankaya Universitesi

Koc Universitesi

Sabanci Universitesi

Orta Dogu Teknik Universitesi
Bahcesehir Universitesi
Hacettepe Universitesi
istanbul Teknik Universitesi
Bilkent Universitesi
Bogazici Universitesi
Ozyegin Universitesi

Atilim Universitesi

istanbul Universitesi

istanbul Universitesi-
Cerrahpasa

Yildiz Teknik Universitesi

istanbul Medipol Universitesi

TOBB Ekonomi ve Teknoloji
Uni.

Anadolu Universitesi
Akdeniz Universitesi
Erciyes Universitesi

Yeditepe Universitesi

Siralamaya Dabhil Olan
Universite Sayisi

2023 Yih 2022 Yih 2021 Yih
Siralama Sonucu Siralama Sonucu Siralama Sonucu Siralama Sonucu
(% Dilimi) (% Dilimi) (% Dilimi) (% Dilimi)
401-500 401-500 401-500 401-500
(%22-28) (%25-31) (%27-33) (%29-36)
401-500 501-600 401-500 501-600
(%22-28) (%31-38) (%27-33) (%36-43)
401-500 501-600 501-600 401-500
(%22-28) (%31-38) (%33-40) (%29-36)
501-600 601-800 801-1000 601-800
(%28-33) (%38-50) (%53-67) (%43-57)
601-800 801-1000 1001+ 1001+
(%33-45) (%50-63) (%67) (%71)
601-800 601-800 501-600 501-600
(%33-45) (%38-50) (%33-40) (%36-43)
601-800 601-800 801-1000 601-800
(%33-45) (%38-50) (%53-67) (%43-57)
801-1000 601-800 601-800 501-600
(%45-56) (%38-50) (%40-53) (%36-43)
801-1000 801-1000 601-800 601-800
(%45-56) (%50-63) (%40-53) (%43-57)
801-1000 1001-1200 1001-1200 Veri girisi
(%45-56) (%63-75) (%67-80) yapilmamis.
1001-1200 1001-1200 601-800 801-1000
(%56-67) (%63-75) (%40-53) (%57-71)
1001-1200 801-1000 801-1000 801-1000
(%56-67) (%50-63) (%53-67) (%57-71)
1001-1200 801-1000 Veri girisi Veri girisi
(%56-67) (%50-63) yapiimamis. yapilmamis
1001-1200 1001-1200 1001+ 1001+
(%56-67) (%63-75) (%67) (%72)
1201-1500 1201+ 1001+ 1001+
(%67-83) (%75) (%67) (%71)
1201-1500 1201+ 1001+ 1001+
(%67-83) (%75) (%67) (%71)
1201-1500 1201+ 1001+ 1001+
(%67-83) (%75) (%67) (%72)
1201-1500 1201+ 1001+ 1001+
(%67-83) (%75) (%67) (%72)
1201-1500 1201+ 1001+ 1001+
(%67-83) (%75) (%67) (%72)
1501+ 1201+ 1001+ 1001+
(%83) (%75) (%67) (%71)
1799 1600 1500 1400

Veri girisi yapilmamis
401-500
(%32-40)

351-400
(%28-32)
601-800
(%48-64)

1001+
(%80)

501-600
(%40-48)
601-800
(%40-64)
501-600
(%40-48)
501-600
(%40-48)
Veri girisi
yapilmamis.

801-1000
(%64-80)

801-1000
(%64-80)

Veri girisi yapilmamis
801-1000
(%80)

Veri girisi
yapilmamis.

1001+
(%80)

801-1000
(%80)

1001+
(%80)

801-1000
(%64-80)

1001+
(%80)

1250

Kaynak: THE'dan elde edilerek duizenlenmistir. GUncel siralama 2023 yili oldugundan vakif ve devlet tniversitelerinin siralamalari bu yila gore

dlzenlenmistir.
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ogrencilerin, akademisyenlerin kisacas: tiim yiiksekogretim
sistemi paydaglarmin istek ve yikiimliliklerinin yerine
getirilip  getirilmediginin aragtrilmast  6nerilmekeedir.
Heterojen yapiya sahip kiiresel siralama sistemlerinde
siralanmak yerine, daha homojen oldugunu disindigimiiz
ulusal siralama sistemlerinin gelistirilmesi, ancak bu
siralama sistemlerinde {iniversiteler yerine daha ¢ekirdege
inilerek {iniversitelerin bolumlerinin  hatta anabilim
dallarinin  kiyaslanmasi tavsiye edilmektedir. Bu sayede
hangi {iniversitenin hangi béliimiiyle ya da anabilim daliyla
one ¢ikugl anlagilacak, rekabet ortami daha saglikli bir hal
alacak ve paydaglar siralamalar1 daha saglikli bir bicimde
degerlendireceklerdir.

Universiteler, yapisal 6zellikleri geregi, birbirinden farkli
girdilere ve c¢ikulara sahip kurumlardir. Faust (2007)un
ifade ettigi gibi iiniversiteler, iiriinleri 6l¢iilebilen ve yalnizca
pazar ihtiyaclarina gére uyarlanabilen akademik fabrikalar
degildirler. Universiteler, zamansiz taahhiitlerde bulunan
ve bu taahhiitlere yonelik tahmin edilemeyen ve ¢ogu
zaman Olciilemeyen getirileri olan kuruluglardir. Kayseri
Erciyes Universitesindeki bilim insanlarmin Covid-19’a
kargi gelistirmis olduklar1 agiyla binlerce insanin hayatinin
kurtarilmasma yardimer olmasi, Akdeniz Universitesindeki
bilim insanlarmin diinyada ilk defa gerceklestirdikleri organ
nakilleri vb. bircok gelisme ol¢iilemeyen getiriler igin
verilebilecek en giizel 6rneklerdir. Bu noktadan hareketle,
mevcut tniversite siralamalarinin malayani bir ¢aba oldugu

bir kez daha iddia edilmektedir.
Sonuc ve Oneriler

Yiiksekogretimin  kitlesellesmesi,  piyasalagmast  ve
kiiresellesmesiile birlikte yaganan uluslararasi rekabetsonucu
ortaya c¢ikan iniversite siralamalari, kavramsallagtrilmisg,
yiksekogretim  sistemleri igin navigatér olma rolu
kazanmgur. Siralamalari bir iletigim unsuru olarak kullanan
kuruluglar, paydaslar1 ve tiniversitelerin amag ve hedeflerini
derinden etkilemektedir. Basit bir metodoloji yardimiyla
universitelerin performanslarini  tek bir puanla ifade
eden siralamalar, kurumlarin sahip oldugu zenginligi
gizlemektedir. Kaulim gosteren iniversite sayisinin
artistyla birlikte rasyonellesen siralamalarin, gelecekte daha
yaygin bir hal alacagi, yiiksekogretim sistemleri iizerindeki
etkilerinin daha sofistike olacag1 diisiiniilmektedir.

Siralamalarin etkisi, kiiresel rekabette yer edinmek icin
yiksekogretim sistemlerini yapilandirmada stratejik bir
bigimde kullanilmalarr itibar yarigini beraberinde getirmigtir.
Siralamalarin  olugturulmasinda kullanilan degerlendirme
olciitleri yarigt kazananlarinin  belirlenmesinde  biiyiik
oneme sahiptir. Ancak degerlendirme 6lgiitlerinin bazi
tniversitelere fayda sagladigi, kisacasi siralama sonuglarinin
yanli oldugu kolaylikla goriilebilir. Siralamalarda kullanilan
itibar Olcttlerinin  agirhiklar1 %30 ilA %50 arasinda
degismekte, siralamalar bilindik, tarihi ve anglofon
iiniversitelerin lehine sonuclanmaktadir. Itibar él¢iitlerinin
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agirliklarina  boylesine yiiksek degerler atfedilmesi, bu
iniversitelerin diger tiniversitelerden (k)ayrilmasina hizmet
etmektedir. Bu durum siralamalara kaulan {iniversiteler
arasinda haksiz bir rekabetin yasandiginin en biyik
gostergelerinden bir tanesidir. Diger tiniversiteler ile birlikte
Tirk yiiksekogretim sisteminde yer alan {iniversiteler
itibar ol¢iitlerinin diginda kalan atf sayisi, makale sayis1 ve
ogrenci sayisi vb. dl¢iitlerle siralanmakta, bir bagka ifadeyle
performanslarinin %50’si il %70’ ile diger tniversitelerle
yarigmaktadirlar.  Objektiflikten uzak degerlendirme
olctitleri ile akintiya karg1 kiirek ¢ekmek zorunda birakilan
iniversiteler/tiniversitelerimiz, beyhude ¢abalarla kazanani
belli olan bir oyunda miicadele etmektedirler.

Siralamalardaki rekabetin haksiz bir bi¢imde yasandigini
ortaya koyan gostergelerden biri de iiniversite biit¢eleridir.
Siralamalarda basi ¢eken tiniversitelerin yillik biitgeleri ile
Tiirk yiiksek6gretim sistemindeki tiniversitelerimizin yillik
biiteleri arasinda biiyiik farklibklar oldugu, hatta tim
tiniversitelerimiz biitceleri bir araya getirilse bile bu farkin
kapanamayacag1 net bir bicimde goriilebilir. Ekonomimiz
goz oOniine alndiginda, {niversitelerimize ilk bakigta
nominal anlamda biiyiik miktarlarda biitcelerin ayrildig,
birim bazindaki biitce degerleriyle {iniversitelerimizin
kiiresel ¢apta rekabet giiciine sahip oldugu ifade edilebilir.
Ancak kur farkliliklar1 da denkleme kauldiginda rekabetin
miimkiin olamayacagi anlagilabilir. Ayrica {lkemizde
iiniversite sayisinda yaganan artig, iniversitelerin boliinerek
yeni universitelerin kurulmas: yiiksekogretime ayrilan
biitceden dagiulan paymn {niversite bazinda azalmasina
neden olmaktadur.

Bu durum {iniversitelerimizin siralamalardaki rekabet
etme giiclinii azaltmakta, iilkemizdeki bilim insanlarinin
performanslarinin  da tartigithr  hale gelmesine neden
olmaktadir. Daha diisiik biitceler ile biitcesi cok daha
biiyiik olan iiniversiteleri siralamalarda gerisinde birakan
iiniversitelerimizin bilim insanlarinin aslinda ne kadar tistiin
bir performans sergiledigi dikkate alinmalidir.

Siralamalarda kullanilan ham verilerin neler oldugu ve
verilerinnasiliglendigi paydaslar tarafindan bilinmemektedir.
Paydaglarmm, tniversitelerin gercekte nasil siralandigini
gormelerini saglayacak bir igleyis de bulunmamaktadir.
Universitelerin elde ettikleri performans skorlarma ve
siralamalardaki konumlarmma vurgu yapan siralamalar,
seffafliktan biiyiikk 6l¢iide yoksundurlar. Bu baglamda
siralama sonuglarinda kargilasilan tutarsizliklar manidardir.
Ozellikle yeni kurulan ve akademik kadrosu iicrete
mahsuben ¢aligan bilim insanlari ile gii¢lendirilen bazi vakif
iniversitelerinin kokli bir gegmige sahip tiniversitelerden
daha iyi bir siralama sonucu elde etmesi sasirtict oldugu
kadar anlamsizdir. Dolayistyla siralamalardan daha gercekgei
ya da daha tutarli sonuglar elde etmek i¢in tiniversitelerin
nitelendirilmesine ihtiyac vardir. Ulkemizde yiiksekogretim
kurumlarinin akademik basarilarini degerlendirmek igin
kurulan URAP, iiniversiteleri “devlet-vakif, up fakiiltesi
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olan-olmayan, 2.000 yilindan 6nce-sonra kurulan,
6.000’den az-fazla 6grencisi olan” ozelliklerine gore
nitelendirmektedir. Bu kapsamda URAP tarafindan yapilan
siralamalarin {i¢ biyiklerin yapmis oldugu siralamalara
kiyasla daha mantikli sonuglar verdigi ifade edilebilir.

Siralamalar itibar, biitge ve yayin/auf sayisi gibi gostergelerle
kirresel ¢apta taninirlik firsan  sunmaktadir.  Kiiresel
captaki tanmurlik ile paydaglara buz daginin yalnizca su
istiinde kalan kismi gosterilir iken, gergekte buz daginin
alunda olan kismi, yani siralamalarin yiiksekogretim
kurumlar1 tizerindeki gercek etkileri gizlenmektedir.
Birtakim {iniversitelerin {istiinliiklerini kabul ettirme,
kiiresel modeli giiclii kilarak tiniversiteleri baglamindan ve
amacindan uzaklagtirma, yetkin insan kaynagim (6grenci,
akademisyen gibi) yonlendirme, 6zellikle gelismemis ve
gelismekte olan iilkelerin yiiksekogretim kurumlarinda
kaygr kiiltiirii olusturma vb. gizlenen etkilerden bazilaridir.
Siralanan universitelerin devlete baglh kurumlar olmast,
siralayanlarin ise 6zel kuruluglar olmas: buz daginin altinda
yatan gerceklerin neden gizlendiginin kanitidir. Siralama
kuruluglari, yiiksek6gretim paydaglart igin bir illizyon
gosterisi sunmaktadir. Tipki sapkadan tavsan ¢ikaran bir
illizyonistin numarasinda yapugi gibi siralama kuruluglari,
yliksekogretim paydaglarini etkisi altna almakta, siralama
sonuglariin ~ degerlendirme  siirecinde  yanmilsamaya
ugramalarina neden olmaktadir. Siralama yapan kuruluglarin
sayisinin artigt ve sonuglarin genis kitleler tarafindan takip
edilmesi, siralamalarin  illizyonunun siradan  tartigma
konularinin 6tesinde sorgulanmasmi gerekli kilmaktadir.
Mevcut siralamalar nasil iyilestirilebilir? ve kullanilan
gostergelerin agirliklart ne olmalidir? gibi sorularin yerine
yiiksekogretim kurumlarini degerli kilan seyler nelerdir?
Paydaglarin iiniversitelerden beklentileri nelerdir? Paydaglar
ve tiniversiteler icin asil 6nemli olan nedir? Universitelerin
siralanmasinda dikkat edilmesi gereken hususlar nelerdir?
Siralamalar hangi perspektiflerden ele alinmalidir? Yontem
bilimcilere siralama ¢aligmalarinda neden yer verilmelidir?
vb. sorularin sayisini artirarak siralamalara yonelik tartigmayi
daha ileri noktalara tagimaya ihtiya¢ duyulmaktadir.

Son s6z olarak tiniversite siralamalarinin, degerli bir egitim
kurumunun yapisinin ne oldugunu ya da olabilecegine
yanit aramaktan ziyade, siralama yapan kuruluglarin kendi
yararina ¢aligan bir yapiya sahip oldugu soylenebilir.
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Ozet

Bu caligma, iniversitelerin doktora danigmanhigi ile ilgili i¢
mekanizmalarini ve danisan-danigman iligkisinin gelecegin bilim
insanlarinin gelisimindeki roliinii desifre ederek, doktora egitimi stireci
boyunca danisan-danigman iliskisini hem danisan hem de danigman
perspektifinden  kapsamli  bir sekilde incelemeyi amaglamistr.
Aragurmada nitel olgubilim deseni kullamilmigur. Tiirkiye’de
iyi kurulmus damigan-damigman siirecleri ve giiclii organizasyon
kiiltiirleri ile uluslararas: diizeyde kabul gormiis, taninirhig: yiiksek iki
aragtirma Universitesinde 13 doktora 6grencisi ve 18 ogretim iiyesi
ile goriismeler yapilmistur. Sonuglar, siire¢ boyunca her iki tarafin
birbirinden ve kendisinden beklentilerinin yani sira danisan-danigman
iligkisinin stirecin verimliligine, danisanlarin gelecekteki akademik
kariyerlerine ve kimliklerine etkisini ortaya koymaktadir. Danisanlar
genel olarak damigmanlari ile olan iletisim ve calisma planlarimi
vurgularken, danigmanlar da danismanlik siirecinin farkli boyutlarinin
bilim insan1 kimligi anlayigini nasil etkiledigini vurgulamiglardir.
Ayrica, ogrencilerin danigmanlarinin  destegini hissettiklerinde ve
danigmanlari ile yakin bir iligki icinde olduklarinda kendilerini bilim
insani/aragtirmaci olmaya daha yakin hissettikleri ve danigmanlarin
soylemlerinin bu argiimani tiim 6gretim tyelerinin destegini bir biitiin
olarak hissetmek seklinde genislettikleri sonucuna ulagilmigtir. Caligma,
damigmanlarin  gelecegin bilim insanlarii yetistirmedeki 6nemli
roliinii vurgulayarak, tniversitelerin 6gretim tyelerinin danigmanlik
becerilerini gelistirmelerini desteklemenin yollarin1 bulma ihtiyacint
ortaya koymaktadir.

Anahtar Sozciikler: Danigan, Danisman, Doktora Egitimi, Danigsan
- Damigman Iligkisi, Olgubilim Deseni.

Abstract

The current study aimed to examine the advisor-advisee relationship
from the perspectives of both advisees and advisors throughout the
doctoral education process, deciphering the internal mechanisms
of universities related to doctoral advisement and the role of the
advisor-advisee relationship in the development of future scientists.
A qualitative phenomenological research design was used through
interviews conducted with 13 doctoral students and 18 faculty members
at two high-ranking public research universities with well-established
advisor-advisee processes and strong organizational cultures. The
results demonstrate the expectations of both parties from each other
and themselves throughout the process as well as the effects of the
advisor-advisee relationship on the efficiency of the process, advisees’
future academic careers, and identities. Advisees generally focused
on communication and planning thesis work with advisors while the
advisors stressed how different dimensions of the supervising process
affect the understanding of scientist identity. Additionally, it was
concluded that students feel closer to being a scientist/researcher when
they feel the support of their advisor and have a close relationship
with their advisor, and the discourses of advisors extend this argument
to feeling the support of all faculty members as a team. The study
highlights the important role of advisors in raising future scientists
which demonstrates the need for universities to find ways to support
faculty members in developing their supervisory skills.

Keywords: Advisor, Advisee, Doctoral Education, Advisor-Advisee
Relationship, Phenomenological Study.
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niversities, with the scientific research they conduct,

play a significant role in the development of both

the society within which they exist and the world in
training the qualified human resources and in contributing
to the production of the knowledge and the technology the
world needs. As a natural consequence of the information
age, research and the knowledge claims it produces places
universities in a critical position. These needs of the
universities are often addressed through graduate education.
Graduate education aims to raise scientists who will serve
either as researchers or academicians in universities in the
future and contribute both to the knowledge base in a given
field and to the production of the type of technological
products that will address the needs of the developing
society.

Theoretical Framework

Weidman et al. (2001) define the professional socialization
of doctoral students as the process of gaining the knowledge,
skills, and values necessary for individuals to successfully
begin their professional careers. A student’s being a part
of a university in general and feeling integrated with it are
shaped by the coming together of her/his experiences over
time (Gardner, 2008). Socialization is usually carried out by
the transfer of organizational or professional culture and
takes place within an academic culture for doctoral students.
Tierney (1997) defines organizational culture as the sum of
symbolic or instrumental actions within the organization
that plays a role in producing common meanings. With
this definition, professional socialization can be considered
as the successful understanding and integration of these
actions by new members. Organizational culture teaches
its members how to behave, what can be expected, and
what it is to be successful or not to fail. Advisors have an
impact on the acquisition of organizational culture since
they are at the top of the resources that make this transfer.
That means they are in a central position in the doctoral
process and the doctoral experience (Barnes et al., 2010).
Given the central role of the advisors in doctoral education
and the professional socialization of doctoral students, we
first define advising, followed by a detailed examination
of the literature on the advisee-advisor relationship, its
consequences, and the roles and responsibilities of both of
the advisors and advisees.

Significance of the Advisor-Advisee Relations

Research shows that advisors play an important role in
doctoral students’ learning experience; however, not
all advisors and students have the same advisor-advisee
relationship perception (Fairbanks, 2016). The challenges
that arise in these diverse experiences cause problems for
doctoral students, such as high dropout rates, long program
completion times, and inadequate teaching and research
(Gardner & Barnes, 2007). For instance, student attrition
in doctoral education is seen as a striking problem in

different countries. Although there are some differences in
attrition rates between disciplines in the US, on average,
40-60% of students enrolling in should be written together
doctoral programs do not complete the doctorate (Council
of Graduate Schools, 2008). Although student attrition is
a frequently discussed issue in international literature (e.g.,
Lovitts, 2001), there is limited research on this topic in
Turkish higher education literature. In the Turkish context,
considering the completion rates of candidates who have
started doctoral education, it is seen that a considerable
number of students take a break from their programs
or are passive students (Ertem & Gokalp, 2019). Ertem
and Gokalp (2016) examined the overall attrition rates of
doctoral students in Tiirkiye and found that the student
attrition rates were 42% and 26% for the two universities
in the top 10 in Tirkiye according to data from URAP
(University Ranking by Academic Performance) in 2015.

Duffy et al. (2018) identify the relationship between the
advisor and the advisee as the most important relationship
in graduate students’ academic life. Research indicates
that the advisor-advisee relationship is associated with
several indicators of success for graduate students, with the
most significant ones being the dissertation progress and
successful completion of the dissertation (Sambrook et al.,
2008), highlighting the importance of its efficiency (Van
Der Linden et al., 2018). Poor relationship between advisee
and advisor could impede the dissertation process. Golde
(2005) stated that 40% of the students who started their
Ph.D. in the US failed to complete their dissertation due
to a lack of trust, intellectual support, and communication
between advisor and advisee. In addition, according to
Faghihi et al. (1998) students who had productive relations
with advisors progressed faster than students who had
poor relationships with advisors and evaluated advisors as
ineffective. For this reason, advisors are identified as the
key people that students should be in communication with
during the doctoral process (Schlosser et al., 2011), which
raises the question of who an effective advisor is and what
their responsibilities are (Barnes & Austin, 2008).

Characteristics of an Effective Advisor

Characteristics of an effective advisor are associated with
the advisor’s responsibilities which include personal
characteristics as well as their role in guiding the academic
processes of their graduate students (Duffy et al., 2018).
Van Der Linden et al. (2018) also found that the mentoring
relationship should be meaningful in terms of learning;
however, the advisors could not support their students in
this dimension. From a different perspective, Sambrook
et al. (2008) stated that the most important factor in the
effectiveness of the advising process is the advisor-advisee
relationship, and a good advisor is a supportive, honest and
accessible person who approaches his/her graduate student
both as a friend and as a professional, follows a structured
process and establishes a non-hierarchical relationship.
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Generally, the relationship between the advisor and the
advisee has been studied from the perspective of the advisors
and how they define this process, whereas there has been
scarce research concerning students’ perspectives (Taylor et
al., 2018) and there are only a few studies that examine the
perspectives of both groups. For example, Tayloretal. (2018)
examined how doctoral students from different disciplines
and advisors both described this process and found that
the most effective feature of the advisor for students was
the advisor being helpful. Doctoral students and advisors
also emphasized the importance of communication skills,
emotional support, making sense of the doctoral process,
improving the researcher by providing effective and timely
feedback, and determining the direction of the research.

Advisors’ Responsibilities

Barnes and Austin (2008) have examined advising literature in
three main categories: impact, practices, and outcomes. The
first category mostly included factors thataffect advising, such
as perception about the student, previous advising experience;
the second category included the behaviors required to be a
good advisor and the last category included the outcomes of
the advising processes. The main mission of advisors is to
ensure the success of advisees, develop them as researchers,
and ensure their professional development (Barnes & Austin,
2008). They stressed the importance of providing regular
feedback to students to keep them moving forward. They
also determined that processes such as cooperation, advising,
defense, and punishment are involved in the advising process.
Within the scope of the collaboration, they found that there
need to be additional academic activities such as conducting
other research, publishing articles, and presenting papers
at conferences. As a result, they considered the concept of
advising from a broader perspective and defined it as guiding
the person in the professional development process rather
than just focusing on academic activities.

Taken together, these studies emphasize that the description
of a good advisor involves personal traits like honesty,
accessibility, sensibility as well as academic qualifications and
roles like subject area knowledge, directing the dissertation
process, contributing to professional development, socializing
into the academic culture, and providing structured feedback.
In sum, good advising requires combination of the above-
stated features and responsibilities than just directing the
dissertation.

Doctoral Students’ Responsibilities

The responsibilities of the students in the doctoral process
vary according to the countries and programs. In the US and
Thrkiye, there are three main steps: completing the courses,
passing the proficiency exam, and writing a dissertation in
the last stage. In addition, during this process, students are
expected to learn academic language, teaching practices, and
research topics in a particular academic field, and realize that

Cilt/

they are they are scientists rather than students (Baker &
Pifer 2011). Students are also expected to establish a good
relationship with advisors, be part of a network and cooperate
with people from the field to develop a researcher identity.
As such, the only responsibility of a doctoral student is not
to write a dissertation but to be responsible for his/her own
development in the process and to train himself/herself as a
scientist.

Research on Advisor-Advisee Relationships in
Turkiye

In Tiurkiye, doctoral education’s aim is to help students
develop the skills necessary to conduct research
independently, to examine scientific problems and data
in their specific field in-depth and comprehensively,
interpreting, analyzing and to reach new synthesis making a
unique contribution to the field. Currently 114508 students
are enrolled in a total of 11402 doctoral programs in Tirkiye
(CoHE, 2023). Students accepted to doctoral programs with
a Master’s degree with a thesis are required to complete at
least 7 graduate level courses (14 graduate level courses for
those with a bachelor’s degree only), to attend a seminar
course, pass the qualifying exam, pass the thesis proposal,
and successfully complete and orally defend his/her thesis.
The maximum time given to complete the degree for those
who started the PhD. with a master’s degree is 12 semesters
(14 semesters for those with a bachelor’s degree only). They
are required to select their advisors at the end of the first year
of the doctoral program which is the starting point of at least
a four year advisor-advisee relationship.

In Tirkiye, there is limited research on the advisor-advisee
relationship, roles, and responsibilities (eg. Arastaman et
al., 2020; Bakioglu & Gurdal, 2001; Karadag & Ozdemir,
2017). Most studies conducted are quantitative, generally
focusing on the views of research assistants on doctoral
processes and problems experienced in doctoral education
in general, examining advisor-advisee relationships as a sub-
dimension. Bakioglu and Gurdal (2001), found that advisors
dictated their terms to advisees, were not giving adequate
feedback, and lacked efficient expertise while the dissertation
was written “at the last minute,” and advisees determined
the dissertation topic and developed the required tools by
themselves. Generally, advisors’ roles were identified as
guiding, teaching, and supporting with qualities like honesty,
knowing the students, and dedicating time (Seckin et al.,
2012). Additionally, students’ expectations from advisors
include effective communication, support of candidates
during research, and training of candidates as effective
researchers (Seckin et al., 2012). Another study considering
the difficulties faced by research assistants in the doctoral
process revealed that the problems experienced by research
assistants in advising processes are the most important
obstacles to academic development (Karadag & Ozdemir,
2017).
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This is an important research area in doctoral education as
it has the potential to offer unique perspectives to the search
for solutions to improve the process of raising qualified
scientists and has the potential to cause significant material
and nonmaterial losses in the lives of students as a result of
incompletion of doctoral education (Lovitts, 2001). Such
research should contribute to the understanding of the
internal mechanisms of universities. Overall, in Tirkiye,
there is a glaring gap in the literature with research focusing
solely on the structure, functioning, and quality of the advisor-
advisee relationship in the doctoral process, and these studies
were mostly carried out with data collected from research
assistants (i.e., Arastaman et al., 2020; Karadag & Ozdemir,
2017). To better understand the entire doctoral education
process and the role of the advisor-advisee relationship
throughout the process, we conducted a comprehensive
examination of the advisor-advisee relationship throughout
the doctoral education from both the advisees’ and advisors’
perspectives. We also explored the contribution of the
advisor-advisee relationship to the development of future
scientists and academicians. The research questions that
guide the current exploration are as follows: (1) What are the
perceptions and experiences of Ph.D. students and advisors/
faculty members on the roles and responsibilities of advisors
and advisees, and the overall advisor-advisee relationship) in
the advising process? (2) What are the effects of the various
dimensions of the advising process mentioned above and
the different experiences related to these dimensions on the
scientist training process?

W Table 1. Demographics of the Instructor Participants.

Method

In this study, a qualitative phenomenological research design
was used to investigate the advisor-advisee relationship
experience from the perspectives of both advisors and
advisees. Phenomenological studies are patterns that
examine the perceptions and experiences of individuals
who experience these phenomena and the meanings they
attribute to them through in-depth interviews (Patton,
1990). The phenomenon in this study was supervision
experiences of advisors’ and advisees’. This design helped us
to gather detailed information about the experience which
we are aware of but do not have detailed information about
as discussed by Yildirim and Simgek (2016).

Participants. The study was conducted at two major
state universities in Tirkiye, in three programs under the
Educational Sciences Department with 13 doctoral students
at different stages (course period, dissertation period, etc.)
and 18 faculty members who work in the same department as
advised doctoral students (see Bl T'able 1 & B Table 2). The
two major state universities were selected because they have
been identified as research universities with well-established
advisor-advisee processes and a strong organizational
culture in Tiirkiye. To the best of our knowledge, there is
a lack of study investigating advisor-advisee relationships
from the perspectives of both parties at educational sciences
departments. Upon identifying key dimensions of variations
(gender, program, phase in doctoral study, job status, etc.),
participants were recruited based on a maximum variation

Gender University Department Title Experience (year)

11 M U1 EAP Professor 13
12 M U1 cl Professor 29
13 M U1 COUN Professor 30
14 E U1 Cl Professor 16
15 F U1 COUN Professor 30
16 F U1 COUN Professor 46
17 F U1 Cl Professor 20
18 F u2 cl Professor 22
19 F u2 cl Asst. Professor 9
110 M U2 EME Professor 32
111 F u2 EME Professor 24
112 F U2 EME Assoc. Professor 8
113 M u2 EAP Assoc. Professor

114 M u2 EAP Professor

115 F U2 COUN Professor 16
116 M U2 COUN Professor 11
117 F U2 COUN Assoc. Professor 11
118 M u2 cl Assoc. Professor 11

Note: Instructor participants were on average 52.6 years old (SD = 9.05).

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Raising Scientists: A Phenomenological Study on Advisor - Advisee Relationships in Doctoral Education

W Table 2. Demographics of the Student Participants.

Time Spent in
the Graduate

Employment

Gender University Department

S1 F U1 COUN
S2 F U1 EAP
S3 F U1 Cl
S4 M U1 COUN
S5 M U1 cl
S6 F U1 COUN
S7 F U1 Cl
S8 F U1 EAP
S9 M U2 EME
S10 M U2 COUN
S11 M u2 EAP
S12 F U2 Cl
S13 M U2 EME
S14 F U2 Cl

Program

Employed* 5 Qualification
Employed* 10 Graduated
Employed* 2 Course
Employed 7 Thesis
Employed 6 Thesis
Employed* 4 Thesis
Employed* 9 Thesis
Employed* 4 Course
Employed* 8 Thesis
Employed 8 Thesis
Employed 10 Graduated
Employed* 7 Thesis
Employed* 7 Thesis
Employed 7 Thesis

Note: Student participants were on average 33.1 years old (SD = 4.08).

sampling strategy. As suggested by Creswell (2005) and
Patton (2002), the researchers sampled individuals that vary
in some characteristic or trait as much as possible to identify
important common patterns. Bl Table 1 and 2 show the
demographic profile of the participants.

Data Collection Tools. Two semi-structured interview
forms: one for advisors and one for advisees were
used. Interview is the primary data collection tool in
phenomenological research (Creswell, 2012). The forms
were developed by the researchers based on previous
literature examining the doctoral education process in terms
of the stages of doctoral education. Participants were asked
about the advisor-advisee relationship and how it has evolved
from the beginning stage of doctoral education involving
taking courses, during the preparation stage for examinations
and determining committee members, and at the dissertation
phase to provide a comprehensive picture of the advisor-
advisee relationship. These forms were finalized with opinions
from three field experts. Pilot interviews were held with both
advisors and doctoral students having characteristics similar
to the target participants.

Data Collection Procedures. Upon obtaining ethical
permissions from both universities, data collection was
initiated. Face-to-face interviews were conducted in the
2019-2020 Fall semester by the researchers. Interviews were
audio-recorded with the permission of the participants and
each lasted approximately 45-60 minutes.

Data Analysis. A total of 303 pages of transcription were
subjected to thematic content analysis. For this, the interview
records were read in detail, first themes and categories were
created based on the research questions, every relevant
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expression were listed, irrelevant ones were eliminated
in data reduction while moving back and forth between
statements until themes were appropriately reflected in the
clusters (Colaizzi, 1978), other dimensions were added when
necessary to explication, individual textual descriptions were
constructed to develop an integrative description of meanings
and essences of experiences for the group as a whole as well
(Moustakas, 1990), themes were identified, then the data
were organized along these themes and codes to give it a
meaningful structure, then the results were written based on
this structure established through detailed descriptions and
selected critical quotations.

Trustworthiness. Trustworthiness is one way to prove that
the research is strong and the findings are notable (Lincoln &
Guba, 1985). To demonstrate trustworthiness the strategies
mentioned by Lincoln and Guba (1985) were taken into
consideration: Credibility, transferability, dependability, and
confirmability. To increase credibility, the data sources were
diversified by including participants from different fields
in education at different stages of the doctoral program.
In qualitative research, triangulation refers to the use of
various methods or data sources to generate a thorough
understanding of phenomena (Patton, 1999). Denzin (1978)
and Patton (1999) classified triangulation into four types: (a)
technique triangulation, (b) investigator triangulation, (c)
theory triangulation, and (d) data source triangulation. The
fact that the process was followed by more than one researcher
contributed to triangulation (researcher triangulation). Also,
in-depth interviews and well-documented processes, and
detailed descriptions of the process during the research
contributed significantly to the credibility of the study, as
discussed by Lincoln and Guba (1985). Thick descriptions
were also a way to increase transferability.
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Wl Figure 1. The Themes and Codes Emergec From the Data.
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For confirmability, the quotations were used wherever Results

necessary to support the findings. To avoid researcher bias,
researchers discussed creating a thorough framework and
interpretations of the results, results were supported with
quotes wherever possible, and records were maintained for
everyone on the research team.

The Human Subjects Ethics Committee of the Middle East
Technical University and Hacettepe University assessed
the research proposal and approved the project. The first
approval was solicited on 24.05.2019 from Hacettepe
University (approval code: 76942594-600/00000608426)
and the second approval was solicited on 10.05.2019 from
Middle East Technical University (approval code: 243-
ODTU-2019).

"The roles and responsibilities of both advisors and advisees,
advisor-advisee relationship during the process and ethical
dimension of the advisor-advisee relationship were the key
results that uncover the answers for the research question 1.
Concerning research question 2, contributions to academic
development and personal development emerged as the
main themes. B Figure 1 illustrates the overall model.

Roles and Responsibilities of the Advisors and
Advisees

How advisors and advisees defined and perceived both
roles and responsibilities of advisees and advisors were
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reported under this section. The definition of the role of
advisors varied as mentor, guide, facilitator, leader, director,
controller, partner, and role model.

Perceptions of Advisors’ Roles and Responsibilities.
There is a concrete relationship between the attributed
roles of the advisors and expectations from the advisors.
Both the advisors and advisees who described the advisor
as a facilitator highlighted that advisors should intervene,
motivate, and follow up while observing the advisees.

“When advisees show frustration at any stage, 1 always
intervene and make an effort to bring them back to the field,
which is what being an advisor requires.” (118, U2)

“...I think it is important how an advisor can motivate
and support advisees because I think that one of the most
important things in this process is motivation.” (54; U1)
Advisors described their roles as guides, mentors providing
guidance specifically about scientific methods, ethics,
academic writing, and reading. One advisor provided
a detailed description of the advisor’s role as involving
orientation to the field, providing guidance and supervision,
and described mentoring as encompassing all of these roles
within.

I mean, of course, there are all of these, getting used to the
field, supervision, guiding their work, but mentoring is more
inclusive in my opinion. In other words, it enables a person
to adapt to the field, brings supervision, and mentoring
brings other dimensions, in my opinion (...) I think a person
with field experience can mentor, and I think that mentoring
is more inclusive compared to these concepts. (I8, U2)

Some advisors (I7, U1; 114, U2) specifically mentioned the
need for counseling and supporting while trying to create a
healthy balance between academic and personal life where
the advisor’s role is changed and s/he becomes a facilitator,
motivating, and supporting the advisees.

Some advisees know a bit about what to do, but their
motivation has dropped because of other problems in life.
They become unable to accomplish a task. “I can play the
role of a psychologist, solve this problem, and create a little
motivation with my advisee (...) Advisees arrive, and six
months go by. (...) I invite them to talk. 'm trying to be
supportive. With that psychological support, I win advisees
back and pull them back to work. (I114; U2)

Advisees also defined the role of advisors in a similar vein;
a mentor/guide, counselor, coach, role model, leader, and
partner. The same specific duties like scientific methods,
ethics, academic writing, and reading were attributed to
the advisors’ roles as well: “...the mentor, who can meet my
needs and guide my process well...” (S5, U1). Some advisees
mentioned the necessity of advisors providing counseling
as well for a healthy, stable academic and personal life,
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motivating, supporting, and encouraging as uttered by S5,
Ul. Most advisees perceive advisors as role models, leaders,
and controllers in a way not observed by advisors while
some advisees (S3, U1; S5, Ul; S6, Ul) mentioned advisors
as partners.

The participants view advisors as mentors/guides focused on
the academic duties to be fulfilled like knowing all possible
questions related to research, literature, and tools, directing
advisees to necessary sources, and theories, and guiding
them about academic writing and reading techniques,
allocating the needed time and responding to advisees on
time.

Perceptions on Advisees’ Roles and Responsibilities.
The analysis showed that all of the participants focused
mostly on the responsibilities of advisees rather than roles.
Two of the advisors indicated that they consider advisees as
colleagues (I8, I12) and as scientists.

Now, the advisee seems a little more serious, of course. The
advisor looks at him as a colleague, as he will graduate in the
future, and will be appointed as an assistant professor, and
he will go to the position of associate professor. (112, U2)

Both advisees and advisors indicated that the dissertation
is the advisee’s responsibility highlighting that advisees
should be independent learners and researchers, having the
awareness that advisors are not study partners.

The most important thing is that an advisee should say
that this is my research, my responsibility. An advisor is
merely a contributor, helper... I call him/her a guide, so the
responsibility is all advisees. (16, U1)

Advisees also highlighted that the advisees’ responsibility is
grand, that they are the ones who are foremost responsible
for dissertation work, with one participant emphasizing that
"My signature will be on the dissertation” (S12, U2). Both
parties agreed that advisees have to take ownership of the
dissertation, follow the necessary bureaucratic procedures
promptly, and become an expert on the relevant literature,
the methodology, and the implications of the research.

The responsibility of the student is to fulfill what is expected
of him or her but the most important thing is to say ‘this is
my research, my responsibility’...he/she is not doing this
research for someone else...I call the advisor a guide...the
responsibility belongs to students. (I6, U1)

It was also emphasized that advisees are responsible for
collaborating with advisors in decision-making on consensus
and planning. Many advisees and advisors emphasized
the active participation of advisees in the collaboration
and questioning advisors’ suggestions rather than blind
implementation, to sustain an effective relationship
with open communication. Publishing the article of the
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dissertation was considered an ethical responsibility of
advisees because not having a publication from a thesis makes
the whole process meaningless. “The advising process is seen
as teamwork through which both advisor and advisee can

benefit mutually” (14, U1).
Advisor-Advisee Relationship

Advisor Appointment Process. Differences in the advisor
appointment process between Ul and U2 universities
emerged from the data. In Ul advisees choose advisors, in
U2, advisor appointment process varies by department. In
Ul, advisees are appointed to advisors, considering advisees’
requests. Advisors’ “academic background” and “research
interests” emerged as the most important criteria for advisor
selection.

I decided by looking at the backgrounds and biographies of
the faculty members who specialize in the field I want to work
on. Afterward, I made an appointment with her/him... This is
how I chose my advisor. (S4, U1).

Factors like “title,” “peer (advisee) feedback”, “network”
and “communication” apart from advisor’s research areas
are also considered. Some participants stated they mostly
prefer advisors with the title of a professor as they believe
that their vast experience is beneficial to the advising process.
Interestingly, for a female advisee (S3, Ul) “gender” is also
an influential factor in choosing an advisor in favor of male
faculty members: “Most of the female lecturers can be like...
As a woman myself, I can recognize it in myself. Their mood
can quickly change.”

Among the negative experiences in advisor selection is
that some of the course advisors or graduate advisors show
emotional reactions when they are not selected. Advisors
think that they should also have the right to choose advisees
to democratize the process for both parties. Some participants
think that advisor selection is detrimental to advisees because
they only choose communication-oriented advisors without
academic awareness. Another concern of this “democratic”
process is the inattentive way of appointing advisors to
advisees.

Advisory Process. It was observed that advisees often create
a work plan with advisors to carry out this process efficiently
and hold regular meetings. It was found that creating work
plans creates a bond of cooperation between the advisor and
the advisees during the advising process. More than half of
the advisors stated that they consider the research areas when
guiding advisees to courses. Advisees indicated that they are
in a completely neutral position in their relationships with
other faculty members and that they consult with advisors at
events such as jury and committee meetings.

The fact that the advisees are working, and the lecturers
have busy schedules helped both parties to prepare plans
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in harmony during the advising period. Nevertheless,
both parties have very hectic schedules and do not fulfill
professional duties in the same ecosystem, which negatively
affects the quality of the advising process. Findings showed
that advisees rarely meet advisors if they are not research
assistants at the same institution. Life events (birth, marriage,
starting another job etc.) also negatively impact planning and
dialog during the advising process.

When there was a positive relationship between the
advisor and the advisee, both parties appreciated that they
are working in harmony with each other and their joint
contributions to academic products. However, S10, U2 who
has a relatively poor relationship with his/her advisor, had
fewer meetings, and has issues with time, indicated that the
product was shaped according to the advisor’s wishes rather
than being a joint effort: “Even if they say, “your wishes are
more important than mine”, they get the thesis they want to
be written. I believe this now.”

Advisee — Advisor Communication. Upon examining the
relationship between the advisee and the advisor from both
perspectives in the frame of communication, it was clear that
communication has become more frequent with the start
of qualification exams. While advisees who were research
assistants in the universities where they are receiving their
graduate education stated that they developed positive
communication at this point because advisors were easily
accessible, those advisees who are not research assistants
expressed that they had difficulties.

The advisor-advisee communication, which starts to
intensify with the qualification exam, is a process in which
cooperation increases and the research spheres develop with
the increase of academic awareness of the advisees. Even
though the advisees were cooperating with advisors, they
expected not to be limited by them. Advisees can discuss
the literature with advisors and receive feedback, but they
expect advisors on research issues to be in a stimulating
role during this communication. This collaborative bond
established between the advisee and the advisor improves the
formation of an exchange of ideas until the advisees write the
dissertation proposal and the committee and jury members
are selected.

The lecturers, who adopt positive communication as advisors,
were able to motivate and support and also become idolized
by the advisees being trained as future scientists. Positive
communication served as an example, and advisees tended to
adopt the same approach when communicating as lecturers in
the future. When advisors were defining their communication
style, they mostly described themselves as accessible and
always open. Advisors cultivated their communication with
advisees during preparation for the qualification exam by
simulating the exam environment, interviewing them in the
form of questions and answers, directing them to resources,
and regulating the stress of advisees.
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In summary, the advisors stated that most advisees are
research assistants and that they direct advisees who do not
have any academic duties to academic positions whenever
they find the opportunity. During the post-thesis process,
all of the advisors and two advisees (S2, Ul; S11, U2) who
completed the dissertation stated that they continued to
communicate and whenever they had the opportunity,
they discussed both their academic and personal lives.

Ethical Dimension of Advising. When defining the
ethical dimension in the advising process, all participants
focused on research ethics and minorly remarked on the
ethical perspective in interaction and communication with
the advisee or advisor by highlighting slight ethical issues
experienced during this communication. The advisors
stated that their main role was to notify advisees about
how to conduct ethical research and to give adequate
information about ethical codes in the field. They also
ascribed themselves to ethical leadership roles highlighting
the necessity for abiding by the ethic codes, protecting
the advisees’ rights, including authorship, providing
benefits for advisees in the collaborated academic works,
distributing the tasks fairly and successfully, and managing
the thesis process as indicated by one of the advisors:

The role of ethics is very crucial. The advisor should
comply with ethical codes which are already existing.
Both in other institutions and ours, there need to be other
additional ethical codes as well. The advisor has an ethical
leadership role during the advising process (...) We need
to prioritize the benefits that will enable the advisee to
benefit from the work (...) You have a responsibility to
raise [advisees]. (I13, U2)

In addition to raising awareness of advisees in terms of
ethical violations in research, advisor participants took
precautions and utilized tools for detecting any ethical
issues in advisees’ works. The results also revealed that
participants were sensitive in the hierarchical position
as advisors and advisees, which could be open to ethical
violations. One of the advisors explained her/his sensitivity
in this way:

You do not have the same status as advisor and advisee so
the relationship needs to be well-defined...It is (weird) to
be at the forefront when a study is produced, for instance,
the advisees’ thesis. Although the advisors have put a lot of
effort, it is the advisees’ thesis. For this reason, when it is
published, advisees should be the first author. It is ethical.
13, U1)

As another aspect of the ethical dimension, advisors were
cautious in their interaction and communication with
advisees, and they kept a physical and social distance to
protect both parties. Some of the advisors explained that they
engaged in positive discrimination positive discrimination
against the disadvantaged advisees, especially women
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advisees or the ones that have babies by and large as these
advisees needed more support; yet they did not recall this as
a form of ethical violation.

The advisors especially gave importance to ethically
conducting research, and they were sensitive to ethical
issues in academic research for which they guided advisees
in taking ethical permission, avoiding any form of action
violating the research and publication ethics as most of
the advisee participants highlighted. Although none of the
participants experienced ethical violations, both advisor and
advisee participants drew attention to the tension among
instructors, which indirectly had an impact on advisor
selection and course selection process as well as academic
network. They sometimes experienced this pressure as they
collaborated with other instructors, which was reflected by
the participants:

During the advisor selection process, if there is a change
and the decision is left to advisees, s/he may experience
many conflicts on this issue. Again, I think that advisors are
not ethical in these matters since they can leave the advisees
in a difficult situation due to their ambitions. For example,
“You will be my advisee, not the others. Or if you are my
advisee, you cannot work with other faculty, you have to
publish with me”. Such behaviors are not ethical atall. (S11,
u2)

Some advisees also commented on this situation as hidden
in the departments’ climate derived from the polarization
of the academics that directly influenced advisees, although
they did not prefer being part of this conflict. Rooted in
this dispute, academics dominated advisees by not allowing
academic collaborations with other colleagues and by
benefitting from advisees materially and morally defined
as “terrorizing advisees” by one participant and another
advisor participant explained this unethical situation as
follows:

They are making advisees serve themselves in all aspects.
They also put pressure on advisees by preventing their
communication with other instructors in the field, not
giving importance to their ideas, recording the meetings,
using these records against them, and asking them to
evaluate other instructors negatively. (I8, U2)

Raising Academic Scholars: Impact of Advisors

The findings indicated that all advisors, regardless of their
institutions, committed to raising and improving the research
and teaching skills of advisees, and they regarded this process
as a salient part of the profession. Substantially, they did not
differentiate this mission from the roles and responsibilities of
the advisors. As part of ensuring the academic development
of the advisees, advisors put effort into cultivating academic
manners and behavior, delivering academic knowledge and
ability, and engaging in academic culture, respectively. By
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giving reference to role of a mentor, academics stated that
they become a role model for advisees by the way they
communicate with advisees through open dialogue, being
receptive to critics, and creating a democratic culture as an
essential dimension of the academic realm as indicated by one
of the participants as follows:

We become a model in this sense. If we are not honest about
this now, it means that the people we will raise will repeat
what we have done after a while. [We need to create] a
more democratic environment in which they can feel more
comfortable, express themselves freely, choose advisors and

thesis topics. (118, U2)

As a critical dimension of raising scholars, participant advisors
specified that they initially cared for the scholarly manner,
and thatincludes not only academic abilities and skills but also
behaviors and actions. One of the participants highlighted
the importance to instil human values, which indirectly
creates a growing impact in the lives of early scholars: “I care
about being sensitive as a human being, having values as a
scientist. I think advisors should be able to make a difference
in advisees’ lives. If I can make a difference in their lives, they
will make a difference in advisees’ lives.” (I15, U2)

Advisors also guided advisees to build the requisite knowledge
and skills by heightening advisees’ awareness in the field and
engaging them in each step of academic work. Advisees were
engaged in the academic world by taking courses, getting
qualifications, participating in academic conferences, and
eventually writing doctoral dissertations. All dimensions
are indispensable components of academic researchers and
advisors lead advisees by arranging and supplying necessary
conditions. First, the knowledge and skills for conducting
academic research were supplied to the early scholars.
Ensuring that the advisees have the knowledge and skills to
write dissertations was perceived as the major responsibility of
advisors. Boosting advisees” competency in the field through
networks, suggesting readings, and academic activities like
conferences diversified advisees’ academic journey.

With academic manner, knowledge, and ability, advisors
support advisees’ academic development by providing
the academic culture components, considering ethics.
Participants remarked on the significance of gaining ethical
notions and academic integrity in each step of academic
work, like deciding on data collection instruments, collecting
data, writing results, choosing scientific conferences and
journals, and realizing the ethical misconduct in publishing
in predatory journals. Accordingly, grooming scholars with
an ethical perspective were regarded as the responsibility of
advisors.

The necessity of being an independent researcher at the end
of this process was highlighted, which was characterized as
“flying with their wings” (I6-U1). The results showed that
advisors contributed to the academic development of advisees
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through mentoring, guiding for engaging them in the
academic field and being independent researchers equipped
with academic skills and competencies.

“This advisee is someone who knows her field, has the skills
to follow the developments, and can produce something
independently... They must have gained these skills, I think
they are gaining these skills.”(12, U1)

Advisors also affect the personal development of advisees.
Advisors improve advisees’ confidence, assist them to gain
skills for working in a timely and organized manner, and guide
advisees’ self-development as reported by both advisors and
advisees. Moreover, advisors encourage advisees who receive
Ph.D. titles to gain academic autonomy. Practically, the
advisors highlighted that they viewed advisees as colleagues.
The advisees emphasize that they were encouraged to
become independent researchers after a while and make a
name for themselves.

I work with people who were once my advisees. After
graduation, after getting certain things, I mean ‘here x is my
advisee, he/she just finished but now he/she is my colleague’.
Therefore, advisees must make these distinctions, and many,
almost all, have always made this distinction. (I3, U1)

Although advisors provide some opportunities highlighted
above for each advisee, these opportunities and circumstances
are tailored to each advisee by paying attention to motivation,
expectations, and differences among advisees since not all
had the same path, and they particularly emphasized the
glaring differences between research assistants and advisees
working outside higher education institutions. Moreover,
most advisees stated that advisors assisted them in conducting
academic research, writing an article, participating in
academic conferences, and in building a network, which
ensured their transformation as a researcher. Specifically, S11
from U2 described how the advisor supported both his/her
academic and personal development:

Before my advisor, I didn’t even know how to present a
paper at a conference. While I was thinking about how to
go and present a paper, my advisor showed me how easy it
would be, and anyone could do it. Thanks to him, I started
to take part in scientific fields. I had no publications. I did
my first publication with my advisor. I mean, he made a great
contribution to me. Before that, I just took my classes; you
know, it was like a high school...From being a person who
says I cannot do these things; I have become a person with a
scientific stance. That’s how I gained scientific confidence.
For being prominent scholars, advisees noticed the impact
of advisors as they equipped advisees by providing various
activities and resources such as building a network, including
advisees in projects, and teaching new methods. All these
activities guide advisees to build their “researcher identity”.
The impact of advisors on advisees’ academic engagement
and knowledge was also stated.
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My advisor is a person who always conducts research apart
from thesis and courses. If there is training, she sends
emails; if there is an article, she sends it. Here, she tries to
do something for us. For example, she recently organized
a panel about the opportunities for a doctorate abroad...
It already feeds us a lot. Really. You know she does extra
things for us to grow as researchers, she goes beyond her
workload and constantly asks about our needs..(S6, Ul)

The advisees’ academic development was not independent
of the advisors’ abilities, skills, and competencies as
perceived by the advisees.

If we examine this from the scientific point, frankly, the
fact that my advisor, who is an expert and well-equipped,
reflects on me as an advisee. The practices such as forming
a hypothesis, how to examine a study, and examining
the strengths and weaknesses of a study are improving
gradually. It does not happen all of a sudden; yet, you feel
that you are learning gradually during this process. (S6,
Ul).

One exception to the mostly positive comments of
participants related to advisors’ contribution to raising
academic scholars/scientists was highlighted by 113 U2
and was related to the issue of developing a research
community, identified in the literature as an important
component in raising future scientists, indicating that
“there isn’t the kind of environment where a research
community is established to develop the kind of intellectual
habitus leading to the growth of different fields of study™.

Both advisors and advisees defined the impact and roles
of the advisors on the advisees’ academic development
in the same manner. The results explicitly revealed that
advisors’ contribution was not confined to academic
advancement, although it was attributed to the utmost
importance. Also, advisors’ impact needs to be enlarged
to personal development as advisees were groomed to be
emerging scholars in essence.

Discussion

In this study, advisor-advisee relationship was explored
through the perceptions of the both parties. Results
indicated that advisors’ roles were multifaceted. Notable
roles were reported as coaching, guiding, and mentoring
by guiding scientific methods, ethical issues, academic
writing, and reading. The participants’ interpretations of
“mentor,” “coach,” and “advisor” did not change much.
However, in the literature, these concepts have different
meanings, for instance, while advising might include
positive, neutral, and negative relationships (Schlosser &
Gelso, 2005); mentoring, which means learning from a
senior, commonly point to a positive relationship (Linden
etal., 2013; Schlosser et al., 2011).
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Advisors’ roles were also defined as orienting students to the
field and supervising them throughout their career path. In
advisees’ career path, the main role of an advisor was to help
them become researchers and assure academic careers (Barnes
& Austin, 2008). In this career path, advisors were facilitators
who motivate and support in-line with the existing literature
(Coran-Hillix et al., 2000; Sambrook et al., 2008; Seckin et
al., 2012) and encourage advisees to create a healthy balance
between academic and personal lives (Sambrook et al., 2008).
For most doctoral students, advisors were also role models,
leaders, and controllers in a way that was not observed in the
advisors’ perspectives as in the literature (Fairbanks, 2016).
As for advisees’ roles and responsibilities, according to the
analysis of advisor interviews, an advisor expected creativity;
hard and responsible work and inner-motivated advisees.
Moreover, advisors view doctoral students as colleagues
and scientists, which grants advisees more agency in their
learning process. This finding is crucial in the sense that it
highlights the process as mutually inclusive, meaning that
not only advisors but also advisees have certain roles and
responsibilities. Also, this result aligns with the existing
scholarship that underscore the active agency of advisees
equipped with motivation, integrity and responsible for their
academic engagement and socialization (e.g., Baker & Pifer
2011; Barnes, 2010).

Effective communication skills which increase the efficiency
of the advisor-advisee relationship and enable proactive
advising to take place (Menke et al., 2018; Varney 2012)
has also emerged in this study as an important dimension
of the advisor-advisee relationship. We found that the
advisor-advisee relationship affected the doctoral students’
experiences, but in different ways (Murphy, 2015). These
differences matter as this relationship is expected to be efficient
(Linden et al., 2013) as it plays a significant role in shaping
the advisees’ future academic careers. In this sense, this study
further expanded on the emerging literature by emphasizing
the distinctions in communication patterns between research
assistants and regular doctoral students, as well as between
two distinct institutions. Firstly, the communication routines
of Ph.D. students and research assistants were different.
Ph.D. students not working as research assistants in the same
institution criticized rare meeting chances with advisors. This
demonstrates that Ph.D. students who work need flexible
and economically feasible opportunities to schedule meetings
with advisors such as online meetings which were highly
integrated into education during the pandemic. Secondly,
there were some differences observed in the advisor selection
process in the two universities which could be due to the
fact that one university has as its requirement that faculty
members either receive a Ph.D. or receive a post-doc position
from a university abroad which impacts the culture of the
department.

Participants discussed ethical matters such as plagiarism
and doctoral students’ responsibilities in the context of
research ethics. An intriguing ethical issue highlighted by
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both advisors and students was the polarization among
instructors, which influenced the advisees’ studies.
Yet, advisees did not express their concerns about this
polarization with their advisors. These observations can
be interpreted from several angles: advisees might not
understand the ethical obligations of their advisors, they
may fear repercussions from discussing ethical matters
(Gelmez-Burakgazi et al., 2020), or the institutional culture
may guide their choices. In this context, Lowenstein (2008)
proposes five ethical principles to guide advising practices
and decisions: beneficence, promoting the well-being
of those affected by actions; nonmaleficence, aiming to
avoid or reduce harm; justice, ensuring fair and equitable
treatment without preferential rights; respect; and fidelity.
Equitable treatment does not imply identical outcomes,
but rather a justifiable basis for any treatment differences.
These principles could provide a framework for addressing
the ethical issues raised by the participants in this study.

In terms of the role advising plays in raising scientists, all
advisors identified it as their primary responsibility. One
important theme highlighted by all advisors was their
contribution to instilling in advisees’ academic manner
and behavior to socialize them into academia. This
theme is aligned with the ‘traditional’ purpose of doctoral
education, identified as raising scientists who become
capable of producing, applying, and critiquing scientific
knowledge through developing their skills to conduct more
comprehensive scientific research, solve complex problems,
develop expertise in field and produce and synthesize
knowledge (Baker & Pifer 2011; Karaman & Bakirei, 2010).
Specifically, one significant role that has been identified by
both advisors and advisees alike was the mentoring role of
advisors, where they serve as role models in terms of the
mannerisms of a scientist which is validated by Barnes and
Austin (2008) stating that the main mission of advisors is to
guide students’ development as researchers. This highlights
the important responsibility falling on advisors as their every
action plays a role in shaping advisees as future scientists.
However, this traditional ‘apprenticeship model’ has also
been criticized as being insufficient to the competitive
demands of doctoral education such as internationalization,
sustaining knowledge economy, spurring innovation,
collaboration across disciplinary boundaries, transferable
competences besides research competencies as a gateway
to other professions (Cardoso et al., 2022; Nerad, 2020;
Sarrico, 2022).

Advisees and advisors alike highlighted two broad categories
through which advisors helped advisees transform into
scientists and develop their scientist identity: academic
development and personal development. Whereas earlier
on in the doctoral education process, advisors raised
students as scientists by helping them gain the skills and
knowledge necessary to conduct research in their particular
field, as the advisee progressed through the program, the
focus shifted to initiating the doctoral candidates into the
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academic world through first giving them the independence
to slowly start flying solo and exposing them to the
respective scientific networks and the academic culture
through getting them involved in research projects. This is
in line with the definition Weidman etal. (2001) provide for
the professional socialization of doctoral students involving
the development of the skills, knowledge, attitudes, and
mannerisms necessary to become scientists, in doctoral
students. Many of the advisees emphasized advisors’ role
in their personal development as well, as manifested in
aiding them in developing their confidence as researchers
and highlighting the importance of human values through
the advisors’ mannerisms indirectly impacting the growth
of the doctoral students as good human beings and ethical
scientists.

A striking finding from the study was how the opportunities
provided to advisees were tailored towards each student
taking into consideration their motivation, expectations,
and career paths as can be observed in the glaring
differences in experience between those doctoral students
who hold research assistantship positions and those who
are working outside of academia. While it is important to
tailor the advising process toward the needs of students
(Chamberlain & Burnside, 2022), this finding also hints at
possible differential treatment towards research assistants
versus those who do not hold such positions. Interestingly
enough, studies related to doctoral students consistently
highlight that those students who do not have an office
space on campus, for example, take longer to complete
doctoral degrees and/or require a lot more support than
those who do have such access (Lovitts & Nelson, 2000).
Research assistants are immersed in the academic culture
and have the opportunity to observe the academic world
closely, being exposed to many research scientists and
catching mannerisms from not just advisors but several
other academicians which contributes immensely to the
development of their academic identity. Highlighting that
both advisors and institutions need to consider how to help
doctoral students who do not hold research assistantship
positions develop as scientists.

While most participants felt the advising process played
a positive role in advisees’ development as scientists, they
discussed this role from an individualistic perspective,
with only one participant commenting on the lack of an
intellectual habitus and sense of research community in
the departments serving as obstacles to the growth of
doctoral students. Considering Bourdieu’s (1977) concept
of “habitus” defined as “a subjective but not individual
system of internalised structures, schemes of perception,
conception, and action common to all members of the same
group or class” (p.86), this result highlights the importance
of the role of the advisor to develop a sense of community
to contribute significantly and holistically to the growth
of doctoral students as scientists (Mackie & Bates, 2019,
Sambrook et al., 2008; Schmidt & Hansson, 2018).
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The current study was limited to two universities’
educational sciences department doctoral students and
advisors from the capital city of Tirkiye, Ankara. In the
future, studies can be conducted by taking one university
as a case with the different faculties serving as embedded
cases to reveal differences in advisor-advisee relationships
in different fields. Despite these limitations, the results
reveal important factors for a better understanding and
development of advisor-advisee process. Specifically, the
study helped reveal the process of socializing the future
academics and scientists into the academic career within
the framework of individual examples by examining the
broader dimensions of the advisor-advisee relationship,
which was only dealt with in a narrow scope previously.
Through the examination of advisor-advisee relationships
in two major research universities, some exemplary practices
were identified which have the potential of providing
the basis for the development of an effective socializing-
oriented consultancy model for advisement. Moreover,
these findings can serve as a source to develop supervisor
training programs that may help advisors develop the skills
necessary to carry out the different advisor roles in the field
(e.g., mentor, leader, manager, supervisor, field trainer
(habitus), problem solver, career developer) revealed in this
study based on the positive and negative advisor-student
relationship experiences of the participants. The findings
can shed light on the shaping of the policies regarding the
training of scientists particularly in research universities,
an important dimension of the studies on accreditation and
quality assurance.
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Bu aragurma ile birlikte orgiitsel dedikodu arastrmalarina farkh
bir bakis acist kazandirilmasi hedeflenmektedir. Orgiit ici duygu ve
davraniglar kapsaminda orgiitsel is dedikodusunun hem olumlu hem
olumsuz etkililigini gosterebilmek de bir diger hedeftir. Bu aragtirmada,
olumsuz ve olumlu is dedikodusunun duygusal tiikenme ve is birligi
tizerine etkileri incelenmigtir. Ayrica duygusal tiikenmenin is birligi
izerindeki etkisi de incelenmistir. Aragtirmanin evrenini, Turkiye’deki
tniversitelerin turizm bélimlerindeki akademisyenler olugturmaktadir.
Aragtirma kapsaminda, ¢evrimigi bir platform tizerinden anket formu
hazirlanmug ve 16 Ocak- 30 Mart 2023 tarihleri arasinda uygulanmstir.
Anket formu, akademisyenlere elektronik posta araciligiyla génderilmis
ve 489 akademisyen kaulim saglamustir. Analiz sonuglarina goére
olumsuz is dedikodusu duygusal titkenmeyi pozitif ve anlamli bir gekilde
etkilemektedir. Olumlu is dedikodusu ise duygusal tikenme izerinde
anlamli bir etkiye sahip degildir. Olumsuz is dedikodusu is birligini
negatif ve anlaml bir gekilde etkilemektedir. Olumlu is dedikodusu
ise ig birligini pozitif ve anlaml bir gekilde etkilemektedir. Duygusal
tilkenme ig birligini negatif ve anlaml bir gekilde etkilemektedir.

Anahtar Sozciikler: Orgiitsel Dedikodu, Duygusal Tiikenme, Is
birligi, Orgiitsel Davranis, Akademisyenler

ossip is seen as a kind of informal communication.

It is known to happen frequently in privacy and

business life. It has been observed in all areas
of human relations for a long time (Attiah & Alhassan,
2022). There is evidence that gossip within organizations
is primarily perceived negatively (Mawhinney, 2010). That
is why gossip is considered toxic behavior for organizations
(Campbell, 2016). The main cause of this perception is the
negative work gossip. In negative gossip work, individuals
speak adversely of another individual. Negative work gossip
in organizations is alleged to reduce individual morale and
productivity (Murray, 2022). With the intense realization
of negative gossip, people are wasting time and energy. As

Abstract

This study aims to bring a different point of view to research on
organizational gossip. Another aim is to show organizational work
gossip’s positive and negative effects on organizational emotions and
behavior. This study examined the effects of negative and positive
work gossip on emotional exhaustion and collaboration. The impact of
emotional exhaustion on collaboration was also discussed. The research
universe consists of the academic staff in the tourism departments
of the Turkish universities. A questionnaire form was prepared on
an online platform and administered between 16 January and 30
March 2023. The questionnaire was sent to the academics via e-mail,
and 489 academics participated. According to the analysis results,
negative work gossip has a positive and significant effect on emotional
exhaustion. Positive work gossip does not significantly affect emotional
exhaustion. Negative work gossip has a negative and significant impact
on collaboration. In contrast, positive work gossip positively and
significantly affects collaboration. Emotional exhaustion has a negative
and significant effect on collaboration.

Keywords: Organizational Gossip, Emotional
Collaboration, Organizational Behavior, Academicians

Exhaustion,

well, people are emotionally exhausted (Halbesleben et al.,
2014). In addition, negative gossip prevents interpersonal
relationships and interferes with emotional belonging
(Zhang et al., 2014). After negative gossip, people can
become angry, resentful and disappointed (Khan et al.,
2022). Negative gossip undermines relationships between
people and lowers their morale (Usta et al., 2018). Yavuz and
Levent (2021) argue that negative gossip causes groupings,
reduces people’s motivation and causes unhappiness.
These negatives cause individuals to become emotionally
exhausted in organizations. This also results in a lessening
of interpersonal collaboration.
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When it comes to positive work gossip, people talk
about each other in a positive way. Positive work gossip
reduces people’s stress and comforts them (Saeed, et al.,
2022). Positive work gossip allows individuals to discard
their everyday work plan momentarily and is accepted as
entertaining (Ballano, 2023). Positive work gossip will allow
people to socialize into work or social work (Bostrom &
Osterman, 2022). Positive work gossip strengthens and
preserves organizational cohesion (McAndrew et al., 2007).
In addition, positive work gossip strengthens organizational
cohesiveness and creates interpersonal commitment (Wax
et al., 2022). Positive work gossip promotes interpersonal
relations (Brady et al., 2017). Interpersonal collaboration
can be achieved with positive work gossip.

Emotional exhaustion is the exhaustion of a person’s energy
and emotional power for various reasons (Maslach et al.,
2001). One of the reasons people suffer from emotional
exhaustion is to be the target of negative work gossip. It
is stated that the emotional exhaustion of individuals who
are the target of negative work gossip increases (Georganta
et al.,, 2014; Liu et al., 2020; Murtaza, et al., 2022). Wu
et al. (2018) reported that people who are the object of
negative work gossip reduce their energy. Dores Cruz et al.
(2019) stress that negative work gossip leads to emotional
exhaustion. Babalola et al. (2019) claim that negative gossip
provokes negative emotions. Overall, these studies show
that people who are the target of negative work gossip
increase their emotional burnout. But the relationship
between positive work gossip and emotional exhaustion has
not yet been studied.

Collaboration is when people act and work together in
common purpose (Fu et al,, 2019). A factor preventing
individuals from working together is the behavior of
gossip (Vaidyanathan et al., 2016). Positive work gossip
can increase a person’s socialization and collaboration
(Michelson et al., 2008). Akduru and Semerciéz (2017)
argue that the tendency to organizational gossip increases
people’s solitude. Sun et al. [2023] think that positive work
gossip should be encouraged to increase collaboration and
harmony among people. Ellwardt et al. (2012) indicate that
negative work gossip reduces inter-personal collaboration.
Hobfoll (1989) argues that negative work gossip reduces
interpersonal relationships and results in loss of trust.

Emotional exhaustion and collaboration are commonplace
emotions and behaviors in universities. The fact that
academics have stable relationships with their colleagues
and students and their high administrative workload is the
main reason Academics experience emotional exhaustion
(Karabiyik et al., 2008; Yoleri & Bostanci, 2012). Academics
doing multiple tasks under time pressure is also a cause
for burnout (Qin et al., 2022). Academics who act under
the influence of different factors in time planning also
cause stress and exhaustion (Siegall & McDonald, 2004).
Academics work together with one common goal. In
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the context of collaboration, measures exist to share
information, conduct joint academic studies and collaborate
on administrative work (Bevins & Price, 2014).

One of the organizations where positive and negative work
gossip and its consequences are observed in universities.
Human relations are realized at a high level in universities,
which are educational institutions (Bush, 2003); however,
due to high individualism, lack of common goals, and
competition in universities, it is not possible to maintain
healthy communication among academics (Gizir &
Simgek, 2005). Atabek et al. (2021) claim that gossip
among academics occurs primarily. Negative gossip
among academics provokes grouping and lowers the moral
standard of academics. This situation accelerates emotional
exhaustion among academics. On the other hand, positive
gossip among academics brings individuals together and
enhances collaboration (Atabek et al., 2021). However,
to the authors’ knowledge, there is no research looking at
positive and negative work gossip, emotional exhaustion
and collaboration.

Various studies examine the emotional exhaustion of people
who are the target of negative work gossip (Georganta et al.,
2014; Liu et al., 2020; Murtaza et al., 2022; Wu, Kwan, Wu
& Ma, 2018). However, there has been no investigation into
whether positive and negative work gossip is causing the
individual to become emotionally exhausted. There is also a
need for research into the relationship between gossip and
collaboration. Only results and findings from some studies
indicate that positive work gossip can improve collaboration
(Atabek et al., 2021; Michelson et al., 2008; Sun et al.,
2023). On the other hand, negative work gossip is said to
diminish collaboration (Ellwardt et al., 2012; Hobfoll, 1989,
Vaidyanathan et al., 2016). Based on this information, this
research examines the relationships between organizational
work gossip, emotional exhaustion, and collaboration. This
research is designed to bring a different perspective to
organizational gossip research. Another goal is to show the
positive and negative effects of gossip on the emotions and
behaviors of the organization.

This study revealed the effects of organizational work gossip
on academic emotional exhaustion and collaboration. It is
important in terms of revealing the positive and negative
consequences that individuals who realize gossip may
experience. This research may be useful to ensure that the
attention paid to being the target of gossip in the literature
is also directed to the individuals who carry out the gossip.
This study is expected to contribute to the literature in
terms of showing the results of positive or negative work

gossiping.
Organizational Gossip

Gossip is common behavior in business environments
across all industries (Kuo et al., 2015). Gossip is a way of
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communicating in which people share and learn positive
or negative information (Houmanfar & Johnson, 2008).
A minimum of two people who talk and evaluate other
people are defined as gossip (Michelson et al., 2010).
Organizational gossip consists of conversations about
other people between people who trust each other (Kniffin
& Sloan Wilson, 2010). In organizational gossip, people
can talk about their job or their privacy. As a result, there
is a distinction in the literature. Organizational gossip
is divided into work-related and personal life-related
gossip. Gossip related to organizational work comes in
two categories: positive and negative (Kuo etal., 2015). In
positive work gossip, the competencies and professional
knowledge of individuals are discussed. A person’s work
performance is lauded or supported in some areas (Brady et
al., 2017). Issues such as an individual’s work ethic, success,
and positivity in interpersonal relationships constitute
positive work gossip (Kuo et al., 2015). The presence
of positive work gossip in organizations reinforces unity
among individuals and positively improves relationships

(McAndrew et al., 2007).

Negative work gossip is negative speech about people
(Yao et al., 2020). Negative work gossip refers to other
people’s failure and poor performance. Absence of
work ethic, irresponsibility and negative interpersonal
relationships are negative work gossip (Kuo et al., 2015).
Individuals feel the need to make negative work gossip
about individuals who abuse them and say unpleasant
words within the organization. Negative work gossip is
also made about people whose behavioral patterns are false
in the organization (Rooks et al., 2011). Negative work
gossip within organizations interferes with interpersonal
relationships (Ellwardt et al., 2012). Because negative
gossip has a negative effect on people’s thoughts and
behaviors (Ye et al., 2019). With the intensity of negative
gossip, individuals spend their time and energy. At
the same time, individuals are emotionally exhausted
(Halbesleben et al., 2014). Furthermore, negative gossip
prevents relationships between individuals, and emotional
belonging is damaged (Zhang et al., 2014). After negative
gossip, people can experience anger, resentment and
frustration (Khan et al., 2022).

Emotional Exhaustion

Organizational conditions and behaviors may have
different impacts on individuals (Klusmann et al., 2008).
In organizations where negativities are intense and
away from an engaging work environment, individuals
become emotionally exhausted (Salanova et al., 2005).
This is known as burnout. Burnout is an acknowledged
psychological syndrome (Lee & Ashforth, 1990). People
who are exhausted respond to stressors over a long
period of time (Maslach, 2003). Burnout is composed of
three subsyndromes. These are emotional exhaustion,
depersonalization and decreased sense of personal

Cilt/

accomplishment. However, emotional exhaustion is the
syndrome that is central to burnout and receives more
attention (Huo et al., 2021). In other words, emotional
exhaustion is the first step in burnout (Canu et al., 2021).

Emotional exhaustion is the weariness and emptiness of
individuals because of the characteristics and conditions
of work (Lee & Ashforth, 1993). Emotional exhaustion
also happens when people feel emotionally tired (Evers
et al., 2004). Individuals experience emotional exhaustion
because of increased emotional and psychological
requirements. Individuals who suffer from emotional
exhaustion have less energy and feel like they are doing
something (Charoensukmongkol & Phungsoonthorn,
2021). In addition, adverse events at various levels of
the organization impact the emotional exhaustion of
individuals (Ashill et al., 2009). Emotional exhaustion is
more intense among people who often communicate with
people (Demerouti et al., 2000). Furthermore, workloads
and interpersonal conflicts are also causes for emotional
exhaustion (Maslach & Goldberg, 1998). Competition
in the workplace and unfair appraisals can also result in
emotional exhaustion (Alarcon, 2011). Reduced resources
that people will use to perform their duties also leads
to emotional exhaustion. Decreased opportunities for
individuals to participate in decisions and not caring about
their opinions are also causes for emotional exhaustion

(Schaufeli & Bakker, 2004).
Collaboration

Collaboration is a central theme of organizations. As
a synergistic force, collaboration is a foundational
organizational process that fosters organizational
effectiveness (Schalk & Curseu, 2010). Defined as a
complicated partnership, collaboration is a process that
unfolds and evolves over time (Gardner, 2005). The
concept of collaboration, seen as a result, is the synthesis
of different perspectives and the work of many actors on
each other for day-to-day purposes (Lindeke & Sieckert,
2005). By its nature, collaboration is a coordinated effort to
resolve a problem that occurs between people and between
an organization and a person (Lai, 2011). The concept of
collaboration, with its many features, is also defined as
contributing to interdisciplinary studies (Lorenzetti et al.,
2022). Collaboration helps in the production of new ideas,
problem solving, goal setting, coordination and learning
through knowledge transfer (T'sai, 2009).

Development of Hypotheses

According to the theory of affective events, people’s behavior
and emotions in the workplace depend on relationships and
conditions (Weiss & Cropanzano, 1996). Behaviors and
emotions of a person who is not dealing with unfavourable
conditions or people in the workplace will be positive. In
organizational life, individuals often indulge in gossip.
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This gossip can be positive or negative work gossip. The
person who is engaged in negative work gossip has negative
conversations and is critical of the other person in the work
environment. The other person’s deficiencies and work
performance are discussed. Negative gossip about other
people is said to squander time and energy (Grosser et al.,
2010; Kurland & Pelled, 2000). Because of negative work
gossip, an individual’s well-being is weakened and their
emotional state worsens (Cheng et al., 2022). Babalola et al.
(2019) say negative gossip creates a negative emotional state.
This is because individuals reduce their own level of well-
being while engaging in negative work gossip. Individuals
who fill their minds and time with the negativities of other
individuals move away from a positive mood. Individuals
who tend towards negativity may also find themselves
in a negative mood. Individuals who are already in a bad
state mentally and emotionally are likely to get worse with
negative work gossip.

There is no theoretical information that the emotional
exhaustion of academics will increase or decrease if they have
positive work gossip about other individuals. As researchers,
we assume that engaging in positive gossip about others
does not affect emotional exhaustion because emotional
exhaustion increases or decreases because of the negativity
arising from the persons themselves or from external sources
(Hur etal., 2015). The first and second research hypotheses
were determined in line with this information.

HI1: Academics’ negative work gossip positively and
significantly affects their emotional exhaustion.

H2: Academics’ positive work gossip does not significantly
affect their emotional exhaustion.

Negative gossip by academics also affects collaboration
between them. Vaidyanathan et al. (2016) argue that
negative work gossip is one of the factors that have a
negative impact on collaboration. Negative work gossip
damages an individual’s sense of trust and leads to a
deterioration of relationships (Spoelma & Hetrick, 2021).
Hobfoll (1989) shares the same viewpoint. Hobfoll (1989)
states that negative work gossip disrupts employees’ social
relationships and increases negative emotions like hostility.
Negative work gossip leads to mistrust of interpersonal
relationships and diminishes collaboration (Ellwardt
et al.,, 2012). As a result, negative work gossip damages

W Figure 1. Research Model.

the work environment (Duffy et al., 2002). In the case of
negative work gossip about an individual, positive thoughts
about that individual decrease. Not cooperating with the
individual who is criticized and gossiped about negatively
may predominate because individuals may think that the
idea of doing and completing a job with the individual, they
criticize will not benefit them.

By contrast, positive work gossip is said to improve
interpersonal collaboration (Michelson et al., 2008).
Positive work gossip allows people to socialize and facilitates
adjustment (Atabek et al., 2021). This increases the
collaborative potential of individuals (Sun et al., 2023). Katz
etal. (2017) affirm that individuals are interested in engaging
in positive work gossip in order to improve collaboration
and relationships with others in the workplace. Positive
thoughts about the individual who is the subject of positive
work gossip increase. It may be desired to cooperate with the
individual who is appreciated and gossiped about positively
because individuals may think that it would be advantageous
to cooperate with this individual whom they appreciate. In
line with this information, the third and fourth hypotheses of
the research were determined.

H3: Academics’ negative work gossip negatively and
significantly affects their collaboration behaviors.

H4: Academics’ positive work gossip positively and
significantly affects their collaboration behaviors.

In addition to examining the impact of positive and negative
gossip on emotional exhaustion and collaboration, this study
also examined the relationship between emotional exhaustion
and collaboration. For employees experiencing emotional
exhaustion, friendships lessen and negative feelings about
work increase. Furthermore, feelings of loneliness grow as
well (Leiter & Maslach, 1988; Potter, 1998). With emotional
exhaustion, individuals have negative attitudes toward their
work (Langelaan et al., 2006). As a result of emotional
exhaustion, individuals can have conflicts with their colleagues
(Unlii & Yiiriir, 2011). Based on this information, the fifth
hypothesis was developed as follows:

HS5: Academics’ emotional exhaustion negatively and
significantly affect their collaboration.

The research model is shown in B Figure 1.
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Method

Academics specialize in one or more fields as a professional
requirement and conduct various publications and research
in these fields (Padua et al., 2010). As a contribution to
the competitive nature of the university environment, it
is considered normal for academics to behave with gossip,
emotional exhaustion, and collaboration. For these reasons,
the research universe consists of academics working in
tourism departments at universities in Tiirkiye. Before
the data collection phase of the research, the number of
tourism academics was obtained from the Higher Education
Information Management System. According to the
information obtained as of the 2022-2023 academic year,
the number of academic staff in the tourism departments
of universities (including faculties, colleges, and vocational
schools) is 2366 (Higher Education Information Management
System, 2023). Since it was only possible to reach some
academics, sampling was carried out from the population. The
academics who were identified with the convenience sampling
method and asked to fill out the survey formed the research
sample. A questionnaire form was prepared on an online
platform and administered between 16 January and 31 March
2023. Approval was obtained from the Scientific Research and
Publication Ethics Committee of Isparta University of Applied
Sciences with the decision dated 03.03.2023 and numbered
05. The questionnaire was sent to the academics via e-mail,
and 489 participated. The demographic characteristics of the
participants are shown in Bl Table 1.

The Organizational Gossip scale was used to measure the
gossip behavior of academics. The Organizational Gossip
scale was developed by Kuo et al. (2015). The Organizational
Gossip scale was adapted to Turkish by Santas et al. (2019).
As a result of this adaptation, the scale has 20 statements and
two dimensions. Dimensions are work gossip and non-work
gossip. In our research, the dimension of work-related gossip
was examined. The work-related gossip dimension consists of
10 statements. Maslach Burnout Scale was used to measure
the emotional exhaustion levels of academics. The Maslach

W Table 1. Demographic Characteristics of Participants.

Burnout scale was developed by Maslach and Jackson (1981).
Maslach Burnout scale was adapted to Turkish by Ergin
(1992), which consists of 22 statements and three dimensions.
The dimensions are emotional exhaustion, depersonalization,
and personal failure. In our study, the emotional exhaustion
dimension was used. The emotional exhaustion dimension
consists of 5 statements. In the dimension of emotional
exhaustion, the survey of Giiler and Veysikarani (2019)
was used. A collaboration scale was used to measure the
collaboration behaviors of academics. The collaboration
scale was developed by Bettencourt and Brown (1997). The
collaboration scale used by Bardakoglu and Akgiindiiz (2016)
was taken as an example. The scale consists of 5 statements
and one dimension.

The SPSS 22 statistical program was utilized for the
data analysis. Frequency analysis was used to determine
participants’ demographic characteristics. An analysis of the
explanatory factors was performed to determine the validity
of the scales, and a correlation analysis was done to explain
the relationship between the variables. Regression analysis
was used to determine the level of impact of the relationship
between the variables.

Findings

In this section, the results of the explanatory factor analysis
for the scales are given first. After the explanatory factor
analysis, the results of the correlation analysis to determine
the relationships between the variables are presented. The
regression analysis results that are used to determine the effect
level between the variables are included.

Demographic Characteristics of Participants

The demographic characteristics of the participants are shown
in B0 Table 1. Of the participants, 54% were male, 49.7%
were aged 31-40, 66.1% were married, 69.5% had a doctorate,
42.9% were in the tourism management department, and
35.8% were instructors.

Demographic Characteristics % Demographic Characteristics
Male 264 54 Tourism Management 210 42,9
Gender
Female 225 46 Tourism Guidance 71 14,5
21-30 77 15,7 Department Gastronomy and Culinary Arts 150 30,7
A 31-40 243 49,7 Recreation Management 17 3,5
e
9 41-50 108 22,1 Other 41 8,4
50 and above 61 12,5 Research Assistant 96 19,6
Married 323 66,1 Instructor 175 35,8
Marital Status
Single 166 33,9 - Doctor Lecturer 126 25,8
itle
Undergraduate 9 1.8 Assistant Professor 70 14,3
Educational Status Master’s Degree 140 28,6
Professor 22 4,5
Doctorate 340 69,5
Cilt/ 13 | Sayi/ 2 | Agustos / 2023 291
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Means and Standard Deviations of Variables

The means and standard deviations of the participants
regarding the variables are shown in Bl Table 2. According to
these results, the highest mean belongs to the collaboration
variable. The lowest mean of the participants belongs to
negative work gossip.

W Table 2. Means and Standard Deviations of Variables.

Negative Work Gossip

Positive Work Gossip

The Kaiser-Meyer-Olkin and Bartlett Sphericity Test were
applied to demonstrate the suitability of an explanatory
factor analysis on the Organizational Gossip Scale dataset. It
was determined that the KMO value on the scale was 0.863
and that the Bartlett sphericity test was significant. Ten
statements were distributed under two factors; the variance
ratio (AVO) explained by these statements was 71%.

Emotional Exhaustion Collaboration

2,40
,984

Mean

Standard Deviation

3,46
,856

2,45
,935

3,95
,624

Reliability and Validity Analysis of Scales

Explanatory factor analysis was applied to determine
the validity of the scales. Before using the exploratory
factor analysis, the eigenvalue must be greater than 1 in
determining the number of factors; it must have a load of
at least 0.500 with the relevant factor if the expressions load
two dimensions, the overlap value must be at least 0.100, the
homogeneity value must be 0.50, and above. So, the use of
Varimax rotation technique was considered for the process.
In addition, importance was given to the significance of
the Bartlett Sphericity test, which shows that the scale
expressions are suitable for explanatory factor analysis and
that the Kaiser-Meyer-Olkin (KMO) value, which indicates
that there is a normal distribution between the statements,
is more significant than 0.50 (Hair et al., 2010).

These factors are called “Negative Work Gossip, Positive
Work Gossip.” The overall reliability ratio of the scale
(overall a) is 0.887. M Table 3 shows the result of the
analysis of the explanatory factors for the Organizational
Gossip Scale.

The Kaiser-Meyer-Olkin and Bartlett Sphericity Test were
applied to demonstrate the suitability of an explanatory
factor analysis on the Collaboration Scale dataset. It was
determined that the KMO value on the scale was 0.765
and that the Bartlett sphericity was significant. The five
statements were distributed under one factor, and the
variance ratio (AVO) explained by these terms was 57%.
This factor is called Collaboration. The overall reliability
ratio of the scale (global a) is 0.790.M Table 4 shows the
result of the analysis of the explanatory factors for the
Collaboration Scale.

W Table 3. The Result of the Explanatory Factors for the Organizational Gossip Scale.

Organizational Gossip Scale

Rate of

Factor .
Variance

Loading Reliability

Eigenvalue

Negative Work Gossip

I comment on the insufficient business information of my fellow

academics.

I comment on the poor academic performance of my fellow

academics.

| comment on the poor interpersonal relationships of my fellow

academics.
| comment on the carelessness of my fellow academics.
| comment on the lack of work ethic of my fellow academics.

Positive Work Gossip

| comment on the dedication of my fellow academics to their work.

I comment on the excellent job performance of my fellow

academics.

| comment on the work credibility of my fellow academics.

I comment on the skills of my fellow academics in interpersonal

relations.

| comment on my academic colleagues showing work ethic.

Explained

49,885 4,988 915

877
,850

,841

,839
,829

21,496 2,150 ,856

,895
,860
791
,688

,599

KMO Value: 0,863; Bartlett Test: 3203,087; Rate of Variance Explained: %71,380; Overall Reliability: ,887
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W Table 4. The Result of the Explanatory Factors for the Collaboration Scale.

Collaboration Scale

Factor Loading

Rate of Variance

Collaboration
I'm eager to help my fellow academics.

| help my fellow academics with their work-related
problems

I'm usually ready to extend my helping hand to my fel-
low academics around me.

I help my academic friends who have a heavy workload.

I help my new academic friends even if they don’t need
it.

Explained Eigenvalue Reliability
57,206 2,860 ,790
,831
,815
779
177
544

KMO Value: 0,765; Bartlett Test: 876,673; Rate of Variance Explained: %57,206

The Kaiser-Meyer-Olkin and Bartlett Sphericity Test were
performed to demonstrate the suitability of an explanatory
factor analysis on the Emotional Exhaustion Scale dataset.
It was determined that the KMO value on the scale was
0.771 and that the Bartlett sphericity was significant. The
five statements were distributed under one factor, and the
variance ratio (AVO) explained by these statements was
62%. This factor is called Emotional Exhaustion. The
overall reliability ratio of the scale (global a) is 0.802. W
Table 5 shows the result of the analysis of the explanatory
factors for the Emotional Exhaustion Scale.

positive and significant relationship between negative work
gossip and emotional exhaustion (r=.165; p<0.01). There
is no significant relationship between positive work gossip
and emotional exhaustion. There is significant relationship
between negative work gossip and collaboration (r=-,112;
p<0.05). A positive and significant relationship exists
between positive work gossip and collaboration (r=,371;
p<0.01). A negative and significant relationship exists
between emotional exhaustion and collaboration (r=-,117;
p<0.01).

W Table 5. The Result of the Explanatory Factors for the Emotional Exhaustion Scale.

Emotional Exhaustion Scale

Emotional Exhaustion
| think my job is limiting me.
Returning from work, | feel spiritually drained

| feel disengaged from my job

| feel that the people | meet in my work act as if | am the cause of

some of their problems.

Rate of
LFact_or Variance Eigenvalue  Reliability
oading ;
Explained

62,856 2,514 ,802
,868
,813
,813
,663

KMO Value: 0,771; Bartlett Test: 642,449; Rate of Variance Explained: %62,856

Correlation Analysis Results
The results of the correlation analysis to determine the

relationship between the variables are shown in Bl Table 6.
According to the results of the correlation analysis, there isa

W Table 6. The Results of the Correlation Analysis.

Emotional exhaustion levels of academics who engage in
negative work gossip increase. The negative environment
and energy created by negative work gossip cause this.
Academics who engage in positive work gossip increase
their collaboration with other academics.

Variables 1 2 3 4
1-Negative Work Gossip 1

2-Positive Work Gossip ,433** 1

3-Emotional Exhaustion ,165%* ,072 1

4-Collaboration -, 112* ,371%* - 117** 1

*p<0.05 **p<0.01
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W Table 7. Regression Analysis Results for the Dependent Variable of Emotional Exhaustion.

Variables B
Constant 2,070
Negative Work Gossip ,156
Positive Work Gossip ,001

Std. Error B T P
77 11,674 ,000
,047 ,164 3,310 ,001
,054 ,001 ,025 ,980

Dependent Variable: Emotional Exhaustion
F=6,784 R=,165 R2=,027 Adjusted R2=,023

Because in positive work gossip, good comments are made
about other academics, and academics are appreciated. It
is usual to want to collaborate with a successful academic.
Finally, the emotional exhaustion of academics causes a
decrease in their collaboration. Academics who experience
emotional exhaustion are indifferent to their work and
individuals. They want to avoid establishing any work or
relationship.

Regression Analysis Results

Multiple regression analysis was conducted to determine
the effect of negative and positive work gossip on emotional
exhaustion and collaboration. Multiple regression analyses
examined the effects of negative and positive work gossip on
emotional exhaustion and cooperation. Enter method was
used. Multiple collinearities between independent variables
were examined. In this context, tolerance and vif values
were examined. If the tolerance values are smaller than the
critical value (1-R2), there is a multicollinearity problem.

According to the regression analysis results in Bl Table 7,
negative work gossip has a positive and significant effect on
emotional exhaustion (B=.164; p=.001). Emotional exhaustion
may be experienced by academics who engage in negative
work gossip. Emotional exhaustion of academics who focus on
the negativity of their colleagues and the work environment
with negative work gossip increases. Positive work gossip
does not significantly affect emotional exhaustion (=.001;
p=-980). Academics who engage in positive work gossip do
not experience emotional exhaustion due to positive gossip.
There is no relationship between the two variables. Positive
work gossip is not a negative factor. With these results,
hypotheses H1 and H2 are accepted Based on the results of
the regression analysis in Bl Table 8, negative work gossip
has a negative and significant effect on collaboration (B=-
.213; p=.000). Academics who make negative work gossip are
unwilling to collaborate with other academics. In negative
work gossip, the other person’s performance and skills are
criticized. After such gossip, the notion of collaboration
diminishes. In contrast, positive work gossip has a positive and

I Table 8. Regression Analysis Results for the Dependent Variable of Collaboration.

Variables B

Constant 3,110
Negative Work Gossip -,135
Positive Work Gossip ,338

Std. Error B T P
,109 28,552 ,000
,029 =213 -4,657 ,000
,033 464 10,143 ,000

Dependent Variable: Collaboration
F=51,485 R=,418 R2=,175 Adjusted R2=,171

The tolerance values for negative (,830) and positive
(,833) work gossip are greater than the critical values in
the multiple regression analyses in both Bl Table 7 and W
Table 8.

In addition, a simple regression analysis was conducted to
determine the level of impact of emotional exhaustion on
collaboration. Ml Table 7 shows the regression analysis results
for the dependent variable of emotional exhaustion.

significant effect on collaboration (B=.464; p=.000). Academics
who indulge in positive work gossip want to collaborate with
other academics. Because the successes of other academics
are discussed in positive work gossip, it is customary to enjoy
collaborating with successful academics. These results make it

possible to accept the hypotheses H3 and H4

According to the regression analysis results in Bl Table 9,
emotional exhaustion negatively and significantly affects

W Table 9. Regression Analysis Results for the Dependent Variable Collaboration.

Variable B
4,147
-,078

Constant

Emotional Exhaustion

Std. Error B T P
0,79 52,668 ,000
,030 - 117 -2,609 ,009

Dependent Variable: Collaboration
F=6,806 R=,117 R2=,014 Adjusted R2=,012
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Il Table 10. Hypothesis Results.

Hypotheses Result

H1: Academics’ negative work gossip positively and significantly affects their emotional exhaustion.
H2: Academics’ positive work gossip does not significantly affect their emotional exhaustion.

H3: Academics’ negative work gossip negatively and significantly affects their collaboration behaviors.
H4: Academics’ positive work gossip positively and significantly affects their collaboration behaviors.

H5: Academics’ emotional exhaustion negatively and significantly affects their collaboration.

Accepted
Accepted
Accepted
Accepted
Accepted

collaboration (B=-.117; p=.009). Academics who experience
emotional exhaustion have less positive feelings toward their
jobs. The reluctance towards work that starts with emotional
exhaustion also affects collaboration. Because fatigue and
low energy are at a high level of emotional exhaustion.
Therefore, there is no desire to do a job or collaboration.
The HS5 hypothesis is accepted with this result.

Conclusion

This study explored the impact of negative and positive
gossip on emotional exhaustion and collaboration. The
impact of emotional exhaustion on collaboration was
discussed as well. Certain hypotheses were based upon the
theory of affective events, which proposes that the negative
effects arising from the individual or the work environment
determine the behaviors and emotions of the individual
(Weiss & Cropanzano, 1996). Whether academics’ positive
and negative work gossip causes emotional exhaustion was
analyzed from this point of view. According to the result
of hypothesis H1, negative work gossip triggers emotional
exhaustion in academics.

According to the literature, people who are the target of
negative work gossip experience emotional exhaustion
(Georganta etal., 2014; Liu et al., 2020; Murtaza etal., 2022;
Wau et al., 2018). However, this study found that academics
were experiencing emotional exhaustion due to negative
work gossip. This finding provides a different perspective on
the associated literature. Academics who engage in negative
gossip spend their time and energy talking about other
academics in a negative way. This situation also negatively
changes the minds and feelings of academics. Grosser et al.
(2010) argue that people who engage in negative gossip in
the workplace harm themselves. Kurland and Pelled (2000)
say negative gossip affects the other party and the person
who gossips. The reason is a decrease in the energy and
time of people who engage in negative work gossip and a
deterioration in their well-being (Cheng et al. 2022).

According to the outcome of hypothesis H2, positive gossip
from academics does not affect their emotional exhaustion.
Although there was no research on this relationship in the
literature, it was an expected outcome because the factors
that cause emotional exhaustion are generally expressed as
negatives such as excessive workload, mobbing, arrogant

Cilt/

behaviors, and competition in the organization. However,
positive work gossip is not included in this category. People
who engage in positive work gossip speak positively of
each other (Yucel et al. 2021). They value each other’s
accomplishments and praise their work performance. To
summarize, no speech content would make the feelings
and thoughts of the person engaging in the positive work
gossip. In contrast, positive work gossip helps individuals
relax (Chang & Kuo, 2020). Mishra (1990) states that
positive work gossip reduces stress in individuals and
therefore provides a sense of comfort. Noon and Delbridge
(1993) state that positive work gossip is not a common
behavior and is fun for individuals. In summary, there is no
negative reason why academics who engage in positive work
gossip should experience emotional exhaustion due to this
behavior.

According to the result of the H3 hypothesis of the research,
the collaboration of academics who engage in negative work
gossip decreases. In other words, academics who indulge in
negative work gossip want to avoid collaborating with other
academics. This finding is similar to that in the literature.
Atabek etal. (2021) affirm that the negative gossip behaviors
of academics provoke groupings within the faculty. A
similar idea is supported by a variety of studies. Hobfoll
(1989) argues that negative gossip reduces people-to-
people relationships. Ellwardt et al. (2012) emphasize that
people do not trust each other and that their collaboration
decreases with negative work gossip. Generally speaking,
negative work gossip reduces collaboration (Spoelma &

Hetrick, 2021; Vaidyanathan et al., 2016).

According to hypothesis H4, the collaboration of
Academics who engage in positive work gossip increases.
Academics who talk about positive work want to collaborate
with other Academics. This result is expected because the
achievements and performances of other academics are
appreciated in the positive work gossip. Similar findings
and explanatory information can be found in the literature.
Atabek et al. (2021) affirm that the positive gossip behavior
of academics brings academics closer together and increases
collaboration. Through positive work gossip, people
socialize and build strong relationships at work. Therefore,
positive gossip makes collaboration stronger (Michelson et

al. 2008; Sun et al. 2023; Ugwu et al. 2022).
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According to the last hypothesis of the research, HS, the
emotional exhaustion of academics negatively affects their
collaboration. The collaboration of academics experiencing
emotional exhaustion decreases. Due to emotional exhaustion,
individuals’ negative emotions rise. Both in terms of work and
social aspects, the individual moves away from their position.
In general, reticence increases. This reticence is also observed
in cooperative behavior. Because the individual experiencing
emotional exhaustion isolates themself and wants to be alone.
(Inandi & Biiyiikozkan, 2022; Potter, 1998). The individual
distanced from their job wants to avoid collaborating with
their colleagues (Irving et al., 2020; Langelaan et al., 2006).
Therefore, the decrease in collaboration due to emotional
exhaustion is significant.

Positive and negative work gossip has significant consequences
for organizations and individuals. The consequences are
shaped according to the content of the gossip behavior.
Individuals who engage in negative work gossip experience
emotional exhaustion, and their collaboration decreases. The
collaboration of the individual who participates in positive
work gossip increases, and emotional exhaustion is not
observed. It was also determined that the collaboration of the
individual experiencing emotional exhaustion decreased.

In line with these results, the following suggestions can be
made for academics: First, organizational factors that cause
academics to engage in negative work gossip should be
reduced. Examples of organizational aspects can be that an
academic is supported more by the management without
justification or organizational arrogance. Secondly, there
should be a consensus that personal problems between
academics should be reflected outside the faculty. Thirdly,
it may be helpful to bring academics together with different
activities and ensure socialization. Finally, efforts should be
made to create a thriving and shared organizational culture.

This study examined the relationships between variables
and effects using a simple research design, which is the
main limitation. Only tourism academics were included in
this study. With that in mind, we have some suggestions
for future research. The variables used in this study can be
studied in several ways. Different designs can be created, and
relationships can be examined in terms of organizational work
gossip. Other research designs can use the same variables. For
example, a design in which emotional exhaustion plays the
role of mediator can be created. Examining the subject with
various groups and samples and obtaining similar/dissimilar
findings will surely add to the depth and breadth of the

organizational gossip literature.
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Ozet

Calismamuzin amaci, 6grenci degisiminin nedenlerini ve 6grencilerin
egitim kariyerlerine bir isletme okulunda bagladiktan sonra neden
ayrilip bagka bir iniversiteye kayit yapurdiklarini incelemektir.
Mart2019 - Mayis 2019 tarihleri arasinda, Tiurkiye’nin bagkenti
Ankara’da bir isletme okulundan digerine gecis yapan 31 6grenci (11
kadin, 20 erkek; ort. yag: 21,12; dagilim: 19-25) ile nitel bir metodoloji
izlenerek Ggrencilerle yari yapilandirilmis gorismeler yapilmis, analiz
stirecinde nitel verileri analiz etmek i¢in QSR NVivo 12 for Windows
yazilimi kullanilmustir. Bulgular, 6grenci kaybinin ana nedeninin egitim
dili olarak Ingilizce kullanimma iliskin engellerle iliskili oldugunu
ortaya koymaktadir. Bunu okul veya bolimden memnuniyetsizlik takip
etmektedir.Ogrencilerin bagka bir iniversiteyi tercih etme nedenleri
arasinda secilen tniversitede arkadaglarinin olmasi, eve yakinlik,
yonlendirmeler ve aile iiyeleri de yer almaktadir.Bu ¢aligma,iiniversite
yoneticilerine  yiiksekogretimde ogrenci  kaybinin  nedenlerine
iligkin onemli bilgiler sunmaktadir. Sonuglar tniversite tiiriine gére
incelendiginde, devlet iiniversitelerinden ayrilan 6grencilerin iiniversite
veya bolimden memnuniyetsizliklerinin, vakif {niversitesinden
ayrilanlarin ise yabanci dil sorununun tniversiteden ayrilmalarinda
daha etkili oldugu gorilmektedir. Calismanin bulgularma gore,
iniversite yonetiminin o6grencilerin yabanci dil becerilerininnasil
gelistirilecegi tizerine yogunlagmasi, arastirma ve inovasyona daha fazla
yatirim yapmast ve 6grenciler arasindaki iletisimi gelistirmek icin sosyal
faaliyetleri artirmasi gerekmektedir.

Anahtar sézciikler: Ingiliz Dilinde Egitim, Ozel Universiteler, [ligkisel
Pazarlama, Ogrenci Kaybi, Derinlemesine Miilakat

n a digitalized global market environment where there
is stiffening competition, private higher education
institutions realize that they have to find new ways to
redesign their value proposition to attract, acquire, and
retain students. Therefore, higher education institutions
should make efficient plans to compete and maintain its
position in the market (Chandra et al., 2018). In the highly
competitive higher education market, university image is

Abstract

The purpose of our paper is to examine what the reasons for student churn
are and why students begin their educational careers in a school of business
and then leave and register at another university. Following a qualitative
methodology, semi-structured interviews were conducted with 31 students
(11 females, 20 males; mean age: 21.12; range: 19 to 25 years) who had
switched from one business school to another in Ankara, the capital city
of Tiirkiye, and QSR NVivo 12 for Windows was used to analyze the
qualitative data. The findings reveal that the main reason of student churn
is associated with obstacles regarding the use of English as the medium
of instruction. This is followed by dissatisfaction with the school or the
department. The reasons for students preferring another university are
also related to having friends at the university chosen, proximity to home,
referrals, and family members. The study provides important insights to
university administrators pertaining to the reasons associated with student
churn in higher education. When the results are examined by university
type, it is seen that the dissatisfaction with the university or department
was the primary reason for the students who left the state universities,
while the foreign language problem was the reason for the students who
left the foundation universities. Considering the findings of the study, the
university administration should concentrate on how to improve students’
foreign language skills, invest more in research and innovation, and increase
social activities to improve communication among students.

Keywords: English as the Medium of Instruction, Private Universities,
Relationship Marketing, Student Churn, In-Depth Interview

very valuable for a university as it affects student satisfaction
and retention (Landrum et al., 1998; Alves & Raposo, 2010;
Brunner et al., 2008). A university’s image and reputation
have a strong influence on students’ choice of universities
they would like to attend (Philip, 1995). The presence of
a favorable learning environment, quality infrastructure, and
appropriate tuitions as well as work-integrated learning and
teaching excellence can help such universities attract and
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acquire potential students (cf. Dang & Hathaway, 2015;
Polkinghorne et al., 2017; Varshavskaya & Podverbnykh,
2021). A student’s satisfaction with a university is based on that
person’s experience with the university (Ahmad et al., 2021).
When students in higher education are satisfied, they are loyal
to the university and contribute to its market performance
(Kolar et al., 2019). Studies have shown that students’ top
priority in choosing a university is the facilities offered by
the university, with quality coming second (Annamdevula &
Bellamkonda, 2016; Kotler & Fox, 1995). As a result of the
university’s offerings, successful relationship management
practices lead to student engagement and success, higher
student retention rates, better academic performance, a sense
of belonging, and reduced dropout rates (Snijders etal., 2020).
More importantly, universities establishing and maintaining
strong relationships with their students can enable them to
get involved in the co- creation value process (cf. Hashim et
al., 2020). By doing so, these universities can create genuine
value in educational services and accomplish the acquisition
and retention of students. Despite this realization, students
in higher education switch from one university to another
university due to a number of reasons associated with
financial problems, poor adaptation to a new environment,
poor social relations, poor course delivery modes, failure at
the existing university, and/or insufficient academic faculty
performance (Willis, 2005). Investigating the expectations
of students towards the university, the reasons for their
satisfaction and/or dissatisfaction and revealing the results
may guide the university administration to reduce student
losses and increase satisfaction. Since there are not enough
studies on the reasons for student attrition in the higher
education market in Tiirkiye, the study is conducted with the
Turkish sample.

Currently, there are 49 private universities and 92 public
universities in Tirkiye that have business schools. The
medium of instruction in business schools is either English
or Turkish (Sarigul & Sengelen, 2022). Universities that
include a foreign language as a requirement in their curricula
require students to obtain sufficient scores on internationally
recognized English language proficiency tests or in-house
exams or complete one-year language preparatory classes
(Council of Higher Education, 2022). The Middle East
Technical University, which was founded in 1956, was the
first public university where English was the medium of
instruction (Kirkgoz, 2007). It was observed that students and
their families wanted to attend higher education institutions
with English medium instruction (EMI) during the 1980s.
This is not surprising since English is current lingua franca of
higher education in the world (Cankaya, 2017). Several public
universities started to offer EMI such as Bogazici University,
while some of these universities preferred a hybrid model

(Turkish and English) such as Dokuz Eylul University.

A number of wealthy businessmen invested in higher
education and established private universities through their
foundations. Such private universities are also known as
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foundation universities in the Turkish higher education
system. Bilkent University was the first foundation university
established in 1984. Tirkiye has witnessed a rapid increase
in the number of private universities. Information obtained
from the Council of Higher Education (CoHE) at the time
of our study showed that there were 75 private (foundation)
universities. According to the statistics produced by the
Council of Higher Education (2022), there are eight million
students in the Turkish higher education sector. According
to the relevant statistics for 2021-2022, the total number
of students is 4,579,047, with 2,364,584 male students and
2,214,463 female students enrolled in an undergraduate
program. Of the total number of students, 4,152,633 are at
public universities and 426,414 are at private (foundation)
universities (Council of Higher Education, 2022).

In today’s global higher education market, companies need
talented individuals who possess sufficient foreign language
skills to communicate effectively and efficiently with their
global stakeholders. (Sarigul & Sengelen, 2022). Therefore,
the entrance exam scores for business schools where the
medium of instruction is English are higher than these for
business school where the medium of instruction is Turkish
(Cokgezen, 2014). Under these circumstances, millions of
students in Tiirkiye are interested in attending a university
with EMI because they feel that they will receive quality
education and find a good job upon graduation. There
are also plenty of students, who prefer these universities
due to their willingness to study abroad (Gokmenoglu
& Gelmez-Burakgazi, 2013). Nearly half of the student
population (over 4 million) is enrolled in distance learning
programs. Nevertheless, the demand for higher education
has always transcended the supply in Tiirkiye. Access to
higher education is managed through a very competitive
annual nationwide selection and placement exam run by the
Measurement, Selection and Placement Center (OSYM)
(British Council, 2021). However, such an exam-oriented
educational system precludes students from focusing on
or prioritizing foreign languages such as English (Can &
Can, 2014). While there is a tendency toward foreign
language education in Tirkiye, there are challenging
issues with learning and teaching (e.g., lack of adequate
qualified instructors and language laboratories) foreign
languages (Can & Can, 2014; Isik, 2008, 2011; Kocaman,
2012; Ozmat and Senemoglu, 2020). In such a competitive
market environment, both public and private universities
offer attractive packages to students during the recruitment
process and try to retain them. As a result, many universities
are beset with problems with retention rates (Guilbault,
2018).

If higher education institutions are unable to reduce or
minimize student churn or dropout, which is known as
the negative form of retention (Tight, 2020), it gives rise
to a number of critical problems and outcomes. First,
the literature provides evidence that trying to attract and
acquire new customers is more expensive than retaining the
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existing ones (Mosavi etal., 2018). Therefore, loss of current
customers is likely to lead to substantial tangible costs.
This is also true in an environment where various higher
education institutions have failures in student retention
(Cao et al., Dewberry & Jackson, 2018). Second, students’
switching behaviors are likely to exert a negative influence
on academic and university support staffs’ perceptions of
motivation and job security. That is, students leave the
university due to problems stemming from the quality of
education (cf. Dollinger et al., 2018). This can erode their
morale and motivation as well as raise concerns about
job security. Third, student retention rates are followed
and announced by ranking bodies such as the US News,
Times Higher Education, and World Report (e.g., Poole
et al., 2018). These rankings serve as important sources of
information for both students and their families.

Fourth, students who are not committed to the university
may generate negative word-of-mouth communication and
erode the image and reputation of their former university
(cf. Cownie, 2020). Therefore, student churn is still a major
problem globally, awaiting an immediate solution (cf.
Chrysikos et al., 2017; Yair et al., 2020). It is also important
to explore and have an understanding of the reasons of
student churn in higher education because “There is no
clear understanding of the underlying factors leading to
a student dropout” (Gupta et al.,, 2020, p. 189). Lastly,
we collect data from students in Tiirkiye, who left their
universities but continued their higher education at another
university. At a time where student retention becomes a
pressing issue in the Turkish higher education system, our
study will delineate useful strategies about how to reduce or
minimize student churn.

Against the above backdrop, our study set out to investigate
the following fundamental questions: (1) what are the
reasons of student churn? and (2) why do students begin
their educational careers in a school of business and then
leave and register at another university? To address these
issues, semi-structured in-depth interviews were conducted
with 31 students in Tirkiye, who switched from one
business school to another business school at a different
university. Considering that there are very few studies on
student churn in the field of Turkish higher education, the
originality of this study is confirmed.

Background

A search made in the relevant literature presents several
useful student retention and/or churn models such as the
undergraduate dropout model (Spady, 1971), longitudinal
model of dropout (Tinto, 1975), or nontraditional student
attrition model (Bean & Metzner, 1985). It seems that
Tinto’s (1975) work has received significant attention in the
literature (e.g., Al Hassani & Wilkins, 2022; Hakyemez &
Mardikyan, 2021;). According to this model, the dropout
process is related to the longitudinal process of interactions
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between the individual and his or her integration into the
academic and social systems of the university (Tinto, 1975).
Tinto (1975) further states, “...a person’s experiences in
those systems (as measured by his normative and structural
integration) continually modify his goal and institutional
commitments in ways which lead to persistence and/
or to varying forms of dropout” (p. 94). This implicitly
shows that students may show switching behaviors or
dropouts. However, students do not leave the department
or the university only due to academic failure (involuntary
dropout) but also other reasons such as financial stress and
poor academic faculty performance (Ashour, 2020; Willis,
2005).

The relevant literature seems to be replete with studies
focusing on student dropout or churn and retention. For
example, Elliott and Healy (2001) found that student
centeredness, campus climate, and instructional effectiveness
exerted a positive influence on student satisfaction, which is
one of the antecedents of retention. Another past study in
the Brazilian private Higher Education setting indicated that
frontline employees and management practices and policies
as the indicators of trust positively influenced student
loyalty (Perin et al., 2012). Giannakos et al. (2017) reported
that cognitive gains (e.g., progress in critical thinking) and
supportive environment boosted students’ perceptions of
degree’s usefulness, while personal values, satisfaction with
learning, teaching quality, and degree’s usefulness enhanced
student retention.

Inastudy carried outin Ghana, Anabilaetal. (2019) found that
private universities’ market orientation fostered their market
performance (e.g., student retention) and further concluded
that these universities should focus on development of
emotional bonds with students and delivery of superior
service value to them to boost their market performance.
Wild and Heuling’s (2020) research in Germany reported
that cognitive skills and conscientiousness impacted student
dropout. A study of higher education students in the United
Kingdom demonstrated that students’ positive attitude
to course, self-efficacy towards the course, and subjective
norms about course completion mitigated their intention to

withdraw (Dewberry & Jackson, 2018).

A study done in Australia illustrated that students in higher
education who were Indigenous, had disabilities, or were
from rural areas had heightened risk of dropout (Li &
Carroll, 2020). In their qualitative study, Gupta et al. (2020)
reported that many university employees were not aware
of dropouts and the negative financial outcomes of these
dropouts for the university and the economy. Another study
carried out at a university in Indonesia documented that
student motivation boosted student academic achievement,
while the quality of lecturers and student academic
achievement positively influenced student retention rates
(Setiawan et al., 2020). In addition to these findings,
Lane’s (2020) recent review demonstrated peer mentoring
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as an effective strategy to be used for retaining first- year
college students. Studies also highlighted the importance
of interventions during the first year of higher education
to prevent or minimize non-completion/dropout (Ortiz-
Lazano et al., 2020; Wilson et al., 2016).

Yair et al.’s (2020) study showed that the majority of the
students continued their education at different universities
by delineating some cues about their institutional transfers.
Their study further showed that few students shared their
decisions with the administrators and peers before their
departure. In their recent systematic review of retention
strategies for online students, Seery et al. (2021) cogently
discuss that trying to identify students who are likely to
dropout is important to design retention and supportive
programs. This actually highlights the critical role of being
‘proactive’ and taking actions beforehand to control and
reduce student churn. According to the findings of a study
in Pakistan, financial assistance, supervisory expertise, and
infrastructural support positively affected the quality of
higher degrees by research, which in turn led to potential
student satisfaction (Saleem et al., 2020). It seems that
higher education institutions may acquire and retain a
number of students when they take into consideration such
quality components.

According to Cokgezen’s (2014) study, the language and
academic performance of the university, tuition costs, and
the population of the city were among the factors considered
in the selection of a university. According to this research,
students at private universities placed a higher value on
academic performance than students at public universities,
who were more price sensitive. As technology advances,
competition becomes much more difficult. Business schools
compete not only with one another, but also cope with a
variety of other factors such as online education providers,
social platforms, and consultants (Schlegelmilch, 2020).
However, business models in these schools have not
encountered the changes needed as a result of advances in
technology (Trkman, 2019). With the coronavirus disease
2019 (COVID-19) crisis, it is likely that interest in such
training will grow as students learn about the advantages
and disadvantages of online platforms (Ali et al., 2022;
Batanero et al., 2022; Salas-Pilco, Ynag and Zhang, 2022;
Schlegelmilch, 2020). Given that nearly half of Tiirkiye’s
student population (over 4 million) is enrolled in distance
education (British Council, 2021), preventing them from
shifting to such platforms or programs will be a priority.

According to Schlegelmilch (2020), the future of business
schools is dependent on their current reputation, resources,
capabilities, and development trajectory. The stronger
the university’s reputation, the more students will prefer
to receive a diploma from a reputable institution with a
strong brand rather than from online platforms. Therefore,
it is important for business schools to consider radical
business model innovation. Trkman (2019) considered

digitalization to be a driver of change since it led to an
increase in business education providers. Therefore, the
framework of business schools needs to be modified and
regulated concurrently with digitalization by incorporating
responsible management principles into their educational
procedures and the curricula they have been using (Maloni
et al., 2021). The more business schools educate their
students on the successes and challenges of responsible
management education, the more successful and effective
they will be in developing the next generation of responsible
business leaders (Maloni et al., 2021). At the same time,
since business schools, unlike other faculties, are likely to
educate and train future business leaders, it is important
to adapt business education models to bear a responsible
management approach (Maloni et al., 2021).

Though the theoretical models and the findings of the
studies given above have enhanced the understanding about
student retention and churn or dropout, there is still a need
for empirical research about what the reasons of student
churn in a competitive digitalized educational environment
are and why students start their higher education at a
university and then register at another university. Our
study seeks to have a deep understanding of these reasons
by conducting semi-structured in-depth interviews with
students in Tiirkiye.

Method

Based on interpretive paradigm, qualitative research
designs involve collecting and analyzing non- numerical for
understanding concepts, opinions, or experiences. Among
these designs, phenomenology aims to understand and
describe the universal essence of a phenomenon by holding
the view that human beings extract meaning from the world
through their personal experience (Husserl, 1931; Hycner,
1985).

Delving into the experience of individuals is perceived to
be a complex phenomenon (Jarvis, 1987) since it holds
not only complexity of human nature, but also because an
individual’s experience is a multidimensional phenomenon,
that is, psychologically-oriented, culturally-driven, and
socially- structured (Alhazmi & Kaufmann, 2022). In this
study we employed a descriptive phenomenological research
design to reveal the reasons of churn based on students’
experiences.

Sample and Data Collection

We utilized a purposive sampling technique (also known as
judgmental sampling). Which provides valuable sampling
type for special situations in exploratory research. The
technique requires the judgment of an expert in selecting
cases, or it selects cases with a specific purpose in mind
(Neuman, 2014). In this study, we purposively selected cases
who switched from one business school to another. Between
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March 2019 and May 2019, semi-structured in-depth
interviews were conducted with 31 students (11 females, 20
males; mean age: 21.12; range: 19 to 25 years) who switched
from one business school to another in Ankara, the capital
city of Tiirkiye. Students switching from one university to
another are represented in the Appendix II by assigning a
different code to each university. Although universities
in Tirkiye are located throughout the country, nearly 40
percent of them are located in Ankara and Istanbul, and
the sample of this study consisted of three different private
universities in Ankara due to the ease of data collection and
cost.

10 out of the 31 students who transferred to different
universities came from different cities. Their years of birth
were from 1994 to 2000. When the official secondary data
were examined, the annual transition figures of university
students in Tirkiye could not be determined. According
to the information obtained from the Higher Education
Council at the time of our study, there were 14 private
universities and eight public universities in Ankara. We
contacted the student affairs of each university to reach
students in their business schools. However, only three
private universities permitted us to conduct interviews
with students. According to the information obtained from
interviews with the student affairs departments of three
different private universities, 47 students transferred from

I Table 1. Codes, common themes and main theme sobtained for each student

The # of code that appeared in The # of themes that appeared in

The # of main themes that appeared in

Student no open coding axial coding selective coding
1 28 15 6
2 32 19 6
3 26 14 6
4 30 18 6
5 27 15 6
6 27 14 7
7 28 16 6
8 33 19 6
9 30 16 7
10 28 15 7
1 28 15 6
12 28 15 6
13 26 13 6
14 29 16 7
15 29 16 7
16 26 14 6
17 28 14 6
18 33 19 6
19 30 16 6
20 28 15 6
21 31 15 7
22 30 17 6
23 28 15 6
24 28 15 6
25 31 18 9
26 27 14 6
27 27 14 6
28 26 14 6
29 27 15 6
30 29 17 7
31 27 15 6

Total 885 483 196
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another business school to a private university’s business
school during the academic year in which the interviews
were to be conducted. Students were contacted; nine
students were unable to be reached using their contact
information; seven students declined the interview request,
and 31 students agreed to participate in an interview.
There was no intervention in the gender distribution of the
students. In order to eliminate selection bias in the sample,
interviews were conducted with students who had switched
schools during the academic year within the timeframe
of the interviews. Additionally, it was ensured that the
population was similar, and identified according to similar
criteria, and the interviews were conducted within the same
timeframe.

Data Analysis

Our study employed the qualitative research technique to
obtain a thorough understanding of students’ perceptions,
attitudes, and behaviors in the churn process. To achieve
this, we used the semi-structured in-depth interview
technique where face-to-face interviews were held with 31
students who had already transferred from one business
school to another business school. Questions were
formulated according to the type of the information sought
(see Appendix 1). A voice recorder was used with the consent
of the interviewees to ensure that all information was fully
recorded. In the transcription of the audio recordings, we
picked the codes needed for the analysis process.

Data analysis in qualitative research includes preparing and
arranging the data for analysis. This is followed by decoding
the data and combining the codes to reduce the data to
themes. Then the data are presented in figures, tables, or in
the form of a discussion (Creswell & Creswell, 2017). In the
process, we used the software QSR NVivo 12 for Windows
to analyze the qualitative data.

Coding procedures include the major procedures of
constant comparison, theoretical questioning, theoretical
sampling, concept development, and their relationship
(Strauss & Corbin, 1994). First, data coding includes three
stages (Bryman & Burgess, 2002): open, axial and selective
coding. In open coding, each word is analyzed in detail.
Open coding is the most important and challenging stage in
coding, which is critical for the accuracy and completeness
of coding in other stages. In axial coding, common themes
obtained in the open coding stage are combined and linkages
are formed. The final phase is the selective coding. In the
process of this coding, common themes are converted and
the main themes appear. Bl Table I shows the status of the
codes, common themes, and main themes for each student
during the coding stages.

Following the themes that appear in axial coding, the main
themes obtained with selective coding refer to the reasons
to quit previous university, selection of a different private

university, sources of information about the university,
and reasons for satisfaction and dissatisfaction with the
university.

Findings
Respondents’ Profile

Several questions were asked to respondents about their
demographic background. This was followed by the
questions designed to obtain information in line with the
study objectives. Information obtained during the interviews
showed that nine students switched from public university
to private universities, while 22 students switched from
private universities to other private universities. Their years
of birth varied between 1994 and 2000 (see the Appendix
II). Out of 31 students, 11 were female and 20 were male.

There was no significant difference in the responses based
on gender. When the responses were assessed based on
the type of school, only one of the students at the public
university left the business school because he or she was
unable to pass the preparatory class, while the others left
their business schools due to disliking the university or
department and being unable to adapt to the city. The
majority of the students who were unable to pass the
preparatory class dropped out of private universities.
According to the interviews, only one student left the public
university due to a foreign language issue. In contrast to
other public universities, it was noticed that the language
of instruction at the university where this student left was
English, and the preparatory class was required. As a result
of the interviews, students who began their education
at private universities were generally satisfied with their
schools but had language difficulties, whereas those who
began their education at public universities were generally
dissatisfied with their chosen schools or departments. When
we looked at the rates of changing schools and departments
based on the number of students, we found that only 10
students changed both their school and department. Other
students who transferred to a different university did not
change their departments.

It is important to understand why students want to drop out
a university they preferred and enrolled in the first place.
Therefore, after obtaining their personal details, students
were inquired about their reasons to quit the previous
university. The research questions were asked to determine
“what the reasons for student churn were” and “why students
began their educational careers in a School of Business and
then left and registered at another university”. As presented
in B Table II, the results of the semi-structured in-depth
interviews led to six main themes: Poor English language
skills, dissatisfaction with the school or the department,
existence of friends at the university chosen, proximity to
home, referrals, and family members.
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I Table 2. Qualitative Research Questions and Main Themes

Research questions Main themes

RQ 1- Why did you quit your previous university?
RQ 2- What were your reasons to transfer to another private
university?

RQ 3- How did you obtain information about the university you
chose?

Poor English language skills (14)
Dissatisfaction with the school or the department (9)

Existence of friends at the university chosen (6)
Proximity to home (6)

Referrals (18)
Family Members (9)

Poor English Language Skills

During the interviews, English language skills emerged as
the first reason about why students transferred from one
university to another one. Only one student transferred
from a public university to a private university due to
failure in the English preparation class. The rest of the
students transferred from their private universities to other
private universities due to problems associated with their
“English language skills”. Specifically, the abovementioned
respondent (#9, female) who was twenty-three years old
stated that she was unable to meet the requirements of the
English preparatory school and therefore decided to leave
the university:

“When I was choosing among the universities, 1 had focused
on the universities with English as the medium of instruction
and English prepavatory classes. 1 never thought that I would
bave a bard time in the English preparatory class. I wanted to
transfer to another university in order not to lose a year due to
my difficult times in the preparatory class. In other words, the
English preparatory class played an important role for me to leave
the university.”

Another student (#12, female, twenty-one years old)
reported that she had to leave the university due to problems
surfacing from English as the medium of instruction:

“I know English is a universal language and I have to learn it.
Therefore, I wanted to choose a university where the medium
of instruction was English. But I bad a lot of difficulties in the
courses, and I took a dislike to the courses because I bad difficulty
in English. For this reason, I bad to leave the university which I
chose voluntarily.”

One of the respondents (#31, male) who was twenty-one
years old also indicated that English as the medium of
instruction made her leave the university:

“I had never studied English before, I had difficulties as the
medium of instruction was English, and 1 bad to leave the
university. 1 left the university due to this problem.”

The abovementioned findings seem to be consistent
with the extant literature. Specifically, in their systematic
review, Macaro et al. (2018) highlighted that students had
problems understanding both lectures and written materials
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in English and reported difficulties communicating in
English. In addition, Civan and Coskun (2016) found that
students in the Turkish university context who attended
Turkish degree programs were more successful than their
counterparts attending the universities where the medium
of instruction was English.

Dissatisfaction with the School or the Department

The academic and/or social communities are crucial in
determining whether a student will remain in school or
drop out. It has been shown that student satisfaction may
be related to how well the classroom environment matches
with students’ preferences and expectations (Schertze &
Schertze, 2004). In our study, dissatisfaction with the school
or the department was among the reasons for student churn.
Thatis, they did not like or were not satisfied with the school
or the department. For example, one of the respondents
(#4, male) who was twenty-two years old highlighted his
dissatisfaction with the department:

“I chose the universities and departments where my score was
sufficient. After the beginning of the semester, I realized that the
department I chose was not suitable for me and did not satisfy
me at all. I decided to quit and transfer to a different university
instead of going to the same university every day.”

Another respondent (#8, female, 21 years old) emphasized
her dissatisfaction with the facilities and location of the
university and qualifications of the instructors:

“I left because I realized my vision would never improve if 1
continued to study there. Neither the facilities nor the location of
the university and the quality of the teachers satisfied me.”

Similarly, one of the respondents (#24, male, twenty-two
years old) described his dissatisfaction with the department
and the university through the social facilities, physical
environment, and lack of information about the university:

“The social facilities and physical conditions of the university have
never been as I imagined. I didn’t even know where the university
was before I made the choice. I wish I bad attended the orientation
days in advance. I didn’t even enjoy the department I studied as
I didn’t like the university, and I decided to transfer to another
university.”
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It appears that students pay utmost attention to the
social facilities, physical conditions, and location of the
university as well as qualifications of the instructors, which
are important in determining whether they remain in the
school or drop out.

Existence of Friends at the University Chosen

One of the important dimensions of student satisfaction is
social life (Schertze & Schertze, 2004). The significant social
relationship among university students is often established
and maintained through student friendship and friendship
in schools. It was observed that one of the most important
factors for students to transfer or leave the university or
transfer from one university to another university was related
to the existence of friends at the university chosen. For
instance, lack of close friends resulted in student churn. One
of the respondents (#21, male) who was twenty-two years
old highlighted the importance of having close friends at the

university:

“I wm a person who attaches great importance to the social relations
and bas a great circle of friends. But I did not have a close friend
group at the university. Therefore, 1 chose this university as I
wanted to continue my education at a university where my friends
are and whom 1 can communicate with.”

Another respondent (#2, male) who was twenty-one years old
underlined the importance of friends he could spend good
time with:

“The reason for choosing this university is that my friends are
studying bere. I attach great importance to my social environment
as my bappiness in my social life affects every aspect of my life. When
I spend good time with my friends, this reflects on my academic
success.”

Proximity to Home

According to the data obtained from the interviews, one of
the important factors for students to choose the university
is the distance between their home and the university.
This has been underscored as one of the drivers of student
choice (Zhu & Reeves, 2019). In addition, students do not
seem to be interested in spending much time to reach their
university. For example, one of the respondents (#14, male,
twenty-two years old) explained the significance of the
distance between his home and the university:

“When 1 made my choice after the university exam, I never paid
attention to how far the school was from my bome. The university
from which 1 left was far from my home, this made me wake up
earlier and go home later. I chose this university as it was closer to
my home because 1 did not want to spend my time on the roads.”

Similarly, another respondent (#9, female, twenty-three
years old) stated that:

“Iwas studying at a university in a different city than the one where
I lived with my family. I wanted to transfer to another university
as I was not satisfied with my school and department. I wanted to
choose one of the universities in the city where I lived with my family.
The reason for choosing this university was that it was closer to my
bome.”

Referrals

According to the research findings, students’ friends referring
them to the university emerged as one of the sources
of information for university selection/preference. Not
surprisingly, reference groups such as siblings, friends, peers,
relatives, and teachers influence students’ academic choices
(Tamtekin Aydin, 2015). For example, one of the respondents
(#14, male) who was twenty-two years old explained that:

“I did not do enough research while choosing my previous university.
That’s why I exchanged ideas by asking people I trust while choosing
a new university. 1 got information about their universities from my
friends whom I thought our expectations were almost the same. I
chose this university as a vesult of information I got from my friends.”

Another respondent (#1, male) who was twenty-four years old
highlighted that:

“I was searching the universities on the internet. I asked my friends’
advice to make sure that information and promises given on the web
pages were true. Information I got from my friends and the internet
caused me to choose this university.”

Similarly, another respondent (#8, female) who was twenty-
one years old also stated that:

“Since I thought that students studying at a university would give
the most accurate information about that university, 1 consulted
with my friends from those universities to get information about the
universities in my mind. I chose this university thanks to the positive
comments given by my friends.”

Students who were satisfied with different aspects of
educational service quality recommended the university to
their friends. This is consistent with other studies that word-
of-mouth recommendations from friends are an important
source of information for students when selecting the
university (e.g., Massoud & Ayoubi, 2019).

Family Members

Family members’ detailed information about the university or
their financial resources are among the reasons for selecting
the university. Specifically, one of the respondents (#3, female,
twenty-one years old) stated that:

“My father used to work at this university. Therefore, he knew
a lot about the school. I chose this university based on my father’s
recormmendation.”
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Likewise, another student (#13, male, twenty-four years old)
reported that:

“My uncle is a professor at this university. 1 got information
from my uncle about the department, the teachers, and the social
activities of the university. I trust bim because be is a professor at
this university.”

Another student (#15, male, twenty-two years old) also
underscored the need for obtaining information from their
family members regarding the selection of the university:

“My family is the most important source of information not only
for university preference but also for many subjects. That’s why
I chose to get information from my family. What they think of
the university, whether they can afford it financially, and all their
other opinions about my choice are very important to me.”

The abovementioned findings implicitly demonstrate that
students’ parents have a strong influence on their selection
process associated with the parents’ financial resources and
detailed information about the university (Tamtekin Aydin,
2015).

Discussion
Evaluation of the Findings

Our paper set out to address two fundamental questions: (1)
What are the reasons of student churn? and

(2) why do students begin their educational careers in a school
of business and then leave and register at another university?
We conducted semi-structured in-depth interviews with 31
students in Tirkiye who switched from one business school
to another business school at a different university. The
results highlighted six main themes for student churn, which
were related to poor English language skills, dissatisfaction
with the school or the department, existence of friends at the
university chosen, proximity to home, referrals, and family
members. Several important observations arise from our
study findings.

First, students decide to switch from one university to
another university due to problems associated with their
English language skills. Though they are aware of the
fact that they should learn English, they have difficulty
understanding lectures and written materials in English. In
addition, the length of time spent to learn English in the
preparatory school makes them exhibit switching behaviors.
The findings we reported here are congruent with Macaro
et al.’s (2018) systematic review that students are beset with
problems understanding lectures and written materials in
English. Second, students display switching behaviors as
a result of their dissatisfaction with different aspects of the
school or the department. Lack of qualified instructors and
location of the university as well as insufficient social facilities
and poor physical conditions of the university mitigate
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student satisfaction. Under these circumstances, they prefer
to transfer to another university where their expectations
regarding the abovementioned issues are met.

Third, students pay great attention to the existence of their
friends at the university where they continue their higher
education. If they find that they do not have any close
friends, they believe they cannot have quality social relations
and social life. This highlights the importance of relational
capital, which enables individuals to develop quality relations
in an institution (Nahapiet & Ghoshal, 1998). Lack or
absence of close friends makes them exhibit switching
behaviors. Fourth, one of the reasons for student churn is
the distance between students’ home and the university. In
line with the work of Zhu and Reeves (2019), the findings
implicitly highlight the importance of proximity to home.
The distance of the university leads to loss of time. Students
need time to study and develop their intellectual knowledge.
They need time to get well-prepared for exams and complete
their research projects. They believe they can fulfill these
requirements when the university is close to the surrounding
where they live.

Fifth, information and recommendations given by students’
friends play an importantrole in the selection of the university.
Students consider their friends’ recommendations because
they possess first- hand information or experience about the
university. This implicitly reveals the power of positive word-
of mouth communication (Mossoud & Ayoubi, 2019). Sixth,
the final theme reported in our study is family members. In
the family of orientation, students are likely to consider their
parents’ and siblings’ ideas about different aspects of higher
education (e.g., quality of education, tuition, reputation of the
university). Here parental influence on students’ decisions to
choose the university is significant (Tamtekin Aydin, 2015).

Implications for University Administrators

The findings of our paper provide a number of implications
for practice to control and reduce student churn. Specifically,
university administrators should focus on how they motivate
their students to be fully engaged in the development of
English skills. Establishing an educational environment
where students can enjoy reading, writing, and speaking
English would boost their willingness and motivation to
learn English. This can be achieved through the successful
implementation of social and culture activities. Students
who contribute to and/or attend these activities would
feel that they are one of the members of such educational
environment. This is so important because having English
as the medium of instruction, if managed well, gives rise to
positive outcomes in addition to reduction in churn rate. For
example, university administrators can attract international
students and instructors, prepare local students for the
competitive global labor market, enable local students to
pursue master or doctoral degrees in foreign countries, and
enhance the image of the institution.
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Second, gathering data from prospective students in high
schools would enable university administrators to be proactive
and ascertain a number of reasons resulting in student churn
in higher education. The implications derived from these
studies can be used by university administrators to mitigate
student churn. Third, university administrators need to invest
in research and innovation. Such investment would boost the
publication performance of the university and result in new
inventions in the field of engineering. It would also contribute
to the ranking of the university in Times Higher Education
and/or Academic Ranking of World Universities. Under these
circumstances, most of the students are unlikely to sacrifice
valued things such as attending a reputable university.

Fourth, university administrators should focus on attractive
and social activities that would enhance the communication
among students with different nationalities. Under these
circumstances, students would have the opportunity to
communicate with each other in English. To achieve this,
university administrators need to offer attractive scholarships
to outstanding foreign students. As a result, this practice
could help university administrators to control student churn
due to the use of English in curricula. Lastly, university
administrators can assess students’ happiness and quality of
life. This is important because they should consider students
as individuals with unique needs. By doing so, they would
have the chance to receive feedback from students about the
educational environment and find out whether students would
like to learn and flexibly and autonomously (cf. Efthymiou &
Zarifis, 2021; Xie, 2021).

A few suggestions can be made for Turkish higher education
policy. First, in order for students to graduate prepared for
the demands of the business world in the context of Industry
4.0, university academic boards may be advised to review and
improve their course curricula. Second, as Trkman (2019) and
Schlegelmilch (2020) emphasize, business schools need radical
innovation models. Therefore, it would be a significant step for
Turkish business schools and other universities to adopt the
flexible education model implemented by Sabanci University
for the first time in Tiirkiye, where students have the freedom
to choose their majors, and there are no circumstances such
as having to repeat classes or being expelled due to foreign
language difficulties. At the same time, by incorporating
active learning strategies that develop case-based learning and
think-match-share abilities in business schools and involve
students in the learning process, students’ decision-making,
problem-solving, collaboration, and critical thinking skills can
be improved (McDonald et al., 2022) and thus meet the needs
of the business world more easily. The third suggestion can
be put into practice using Tinto’s (1975) model. This model
suggests that the dropout process is related to the individual’s
long-term process of interaction and integration into the
academic and social systems of the university. Therefore, the
university administrators should prioritize student academic
and social clubs in order to facilitate student integration.

If the university that accepts a transfer student’s registration
considers the factors that lead students to change universities
and modifies its policies accordingly, it will decrease student
losses by raising the satisfaction level.

The study addresses the concept of student churn in the
Turkish higher education system and business schools and
gives recommendations to university administration based on
the findings. Since there is little research on business schools
and the concept of churn in Tiirkiye, it is anticipated that this
study will make a substantial contribution to the literature and
will be a pioneer study.

Limitations and Future Research

Our paper has several limitations that highlight the need
for future research. First, we conducted semi- structured in-
depth interviews with 31 students in Ttrkiye to have a deep
understanding of what the reasons of student churn were
and why students displayed switching behaviors. Since the
study aims to examine a specific situation, there is no need
for generalization. However, in future studies, the number
of universities and samples studied can be increased, and
literature can be added to help generalize the findings.
In future studies, conducting such interviews in different
developing countries would enable us to make comparisons
about the reasons regarding student churn. Second, future
research can utilize a mixed-methods approach. That is, in-
depth interviews would provide a detailed picture about the
reasons leading to student churn, while model development
and testing would show the underlying mechanisms (e.g.,
student disengagement, moral disengagement) through
which poor English language skills, dissatisfaction with the
school or the department, existence of friends at the university
chosen, proximity to home, referrals, and family members are
linked to student churn. In addition to the above- examined
factors, future research may also examine whether the reasons
for dropout differ between disciplines and look at the lack
of effective internship programs within business schools or
other disciplines and their effect on students’ churn. This is
important because these programs provide students with real
work-based experiences (To & Lung, 2020), and can even
affect their career considerations (Rothman & Sisman, 2016).
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I Appendix 1. Question form

A- Questions about personal information

A1- Can you tell us about yourself? (e.g., birth of year, city
of residence)

A2- Which university do you attend?
A3- Which department do you attend?
B1- Why did you quit your previous university?

B2- What were your reasons to transfer to another private
university?

B3- How did you obtain information about the university
you chose?

B4- Are you satisfied with the university?
B5- Are you dissatisfied with the university?
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Ozet

Tirkiye’de yiiksekogretim 6zel yeteneklilerin egitimi alaninda uzman
yetistirmede 6nemli bir yere sahiptir. Bu calismada 6zel yeteneklilerin
egitimi tezli yiiksek lisans programinda yer alan Analitik Disiince
Modelleri dersi kapsaminda ele alinan Hilda Taba stratejilerine yonelik
Ogrenci goriglerinin belirlenmesi amaclanmistir. 2021-2022 egitim
Sgretim yili bahar déneminde gerceklestirilen bu dersi 6 yiiksek lisans
Sgrencisi almis ve caligmaya tiim 6grenciler dhil olmustur. Katilimeilar
alanda calisacak 6gretmen ve uzman adaylar1 olduklari igin stratejilere
yonelik goriisleri 6nemlidir. Derste kavram gelisimi, veri yorumu,
genellemelerin uygulanmasi ve catisma ¢6ziimii olmak iizere dért Hilda
Taba stratejisine yer verilmistir. Yiiksek lisans 6grencileri bu stratejileri
birden fazla uygulama yaparak 6grenmisler ayrica 6zgiin strateji planlari
hazirlamuglardir. Ders sonunda 6grenciler, goriis formundaki acik uglu
sorulara cevap vererek stratejilerle ilgili gorislerini paylasmuglardir.
Arastirma betimsel aragtirma yontemiyle gergeklestirilmis, verilerin
analizinde ise igerik analizi kullamilmistir. Veriler ii¢ arastirmaci
tarafindan bagimsiz okunarak kodlanmis ve sorular kapsamindaki
temalara yerlestirilmistir. Aragtirma sonuglarina gore katilimeilar Hilda
Taba stratejilerine y6nelik olumlu goériigler sunmuslardir. Stratejilerin
kalabalik simif mevcudundan kaynakli bazi uygulama giicliikleri
olabilecegini ancak analitik diisiinmeyi gelistirdigini, olumlu 6grenme
ortami olusturdugunu ve 6zel yetenekli 6grencilerin gelisimine katki
sundugunu belirtmiglerdir.

Anahtar Sézciikler: Analitik Disiinme, Hilda Taba Stratejileri,
Ozel Yetenekliler Egitimi, Yiiksekogretim

he fact that gifted students have different needs

compared to students with typical development

requires differentiation in educational practices.
For this, education can be provided in homogeneous or
heterogeneous environments (Satmaz & Gencel, 2016).
Various strategies such as acceleration, enrichment and
grouping can be used. However, regardless of the chosen
type, differentiation seems to be necessary to meet their
educational needs. The main individuals responsible for
providing this differentiation to students are teachers who
work with gifted students. In the literature, it has been

Abstract

Higher education in Tirkiye has an important place in training
specialists in the field of gifted education. This study aimed at revealing
the student views on Hilda Taba strategies that emerged during the
discussions held as part of the Analytical Thinking Models course in
a gifted education Master’s program. All of the six participants taking
this course in the spring semester of the 2021-2022 academic year were
included in the study. Since the participants are candidates teachers
and experts who will work in the field, their views on strategies are
important. The course covers four Hilda Taba strategies: concept
development, data interpretation, application of generalizations, and
conflict resolution. The graduate students learned these strategies in
more than one practical way and prepared original strategy plans. At
the end of the course, the participants shared their opinions about the
strategies by answering the open-ended questions in the opinion form.
The study was carried out with the descriptive research method, and
content analysis was used for the data analysis. The data were read and
coded independently by three researchers and placed in the themes
created in line with the research questions. According to the results of
the research, the participants presented very positive opinions about
Hilda Taba strategies. They stated that the strategies may have some
implementation difficulties due to the large class size, but that they
improve analytical thinking, create a positive learning environment and
contribute to the development of gifted students.

Keywords: Analytical Thinking, Hilda Taba Strategies, Gifted
Education, Higher Education

suggested that teachers have the most important impact
on the learning and development of gifted students (Clark,
2002; Lassig, 2003). When teachers who will create this
effect have deficiencies in differentiation, the development
of students may be supported in a limited way. Satmaz and
Gencel (2016) stated that teachers working with gifted
students need training in different teaching techniques.
Therefore, use of these techniques are also extremely
important for postgraduate students, who are teacher
candidates.
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It is critical that teachers who are to work in learning
environments such as special education classes with gifted
learners, support rooms, and separate classrooms of private
schools are provided with undergraduate and graduate
education opportunities and in-service training to improve
their professional competence.

Offering support to teachers who will work with gifted
students is crucial, both through pre-service and in-service
teacher training programs. These trainings can include
various dimensions such as the characteristics of the gifted,
their identification, instructional differentiation, preparation
of appropriate content and environment, and evaluation.
Acquiring teaching strategies, methods, and techniques
that are suitable for these special students is a key subject
and skill area in the education of gifted students and the
creation of appropriate learning content and environments.
Strategies, methods, and techniques that can be effective in
the education of gifted students mostly involve options that
can foster high-level thinking skills in these students (Maker
& Schiever, 2005; Sak, 2012; Schiever, 1991; VanTassel-
Baska et al., 2000).

Examining the views of teachers who work or will work with
gifted children on the use of higher order thinking skills
in the classroom may provide information on the effective
use of such thinking skills in differentiating classrooms.
They can offer researchers information about their current
competencies, their viewpoints on differentiation, areas that
require support, and how to implement strategies, methods,
and techniques to enhance these skills.

Analytical Thinking

One of the important higher order thinking skills is analytical
thinking defined as the ability to disassemble a whole,
examine the relationships between parts and the whole,
and rationalize it (Pennycook et al., 2015). It is one of the
21st century skills that can take individuals one step ahead
of others, and is viewed as essential in solving problems
encountered in complex life situations (Chaijaroen et al.,
2012). As such, analytical thinkers are highly in-demand and
are favored by the society since they are perceived as well-
qualified individuals (Bilen, 2002).

Analytical thinking can be defined by highlighting its
particular aspects depending on the discipline in which it is
used. For example, Uysal (2004) suggests that mathematics
forms the foundation of analytical thinking. Chuah (2009)
states that analytical thinking is an indispensable skill in
engineering education. According to Kocabag (2021), the
acquisition of analytical thinking skills should be considered
as part of mathematics and science.

Although analytical thinking is studied by experts from
various fields, there are some common aspects in its
definitions, which can be listed as breaking the whole into
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parts (Ariol, 2009; Giirkaynak, et al., 2003; Hammouri,
2003; Krathwohl & Anderson, 2010; Sternberg, 2003),
establishing relationships (Bloom, et al., 1956; Facione,
2011; Giirkaynak et al., 2003; Sexton, 2013; Sternberg,
2003), organizing (Krathwohl & Anderson, 2010; Marzano,
2001; Montaku et al., 2012), and finding solutions using
previous knowledge (Amer, 2006; Chonkaew et al., 2016;
Robbins, 2011). People dissect an idea or situation into
parts with analytical thinking, make choices, and use the
information they obtain in solving problems and achieving
a desired result (Montaku et al., 2012). Analytical thinking
is an indispensable skill used in mind mapping, elimination
of ideas, and decision-making.

Considering the common characteristics listed above,
Sternberg’s (2003) definition can be said to cover analytical
thinking comprehensively, which is actually one of the three
types of intelligence: creative, practical, and analytical.
Analytical thinking includes elements such as analyzing,
making comparisons, identifying similarities and contrasts,
matching and comparing. According to Amer (2006),
analytical thinking is a skill that includes decision-making
processes and forms the basis of most higher-order thinking
skills. This skill is related to coordinating, decision making,
critical thinking, problem solving, scientific thinking,
creative thinking and even aesthetic thinking. Higher order
thinking skills, including analytical thinking, are thinking
skills that emerged from Bloom’s taxonomy (Brown, 2004).
The types of analysis, evaluation and creation, which are
called higher-order thinking skills and included in Bloom’s
taxonomy, are interrelated (Crockett, 2022).

Reviewing the literature on analytical thinking in education,
we find that Kanyilmaz and Ozata Yiicel (2020) investigated
primary school teachers’ thoughts about analytical thinking
in science lessons and whether they included it in their
classroom practices. According to the findings obtained
from the interviews with the 3rd grade teacher and the
4th grade teacher, the teachers stated that student-centred
approaches in science lessons were important in developing
analytical thinking. However, as a result of the observations
of classroom practices, it was observed that the 3rd grade
teacher partially reflected this student-centred approach
in science lessons, while the 4th grade teacher reflected it
more. In line with the findings, the researchers suggested
that teachers should receive trainings to improve their
ability to use analytical thinking better in the classroom
during the teacher training process or in-service trainings.
In another study, Celik et al. (2015) focused on the opinions
of science teachers on the identification and development
of their students’ analytical thinking skills. Science teachers
expressed strong analyzing skills, visual/spatial intelligence,
being able to establish part-whole relationship, having
problem solving skills, being a researcher, being able to
express their ideas freely, being courageous, being curious,
being practical minded, producing new/unique ideas, being
inquisitive as the characteristics of analytical thinking
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individuals. The most frequently mentioned methods and
techniques used by teachers to develop analytical thinking
skills are: brainstorming, problem solving, experiment,
invention, question and answer, concept maps.

Akkus Cakir and Senemoglu (2016) examined pre-service
teachers’ analytical thinking skill levels and the factors
affecting the development of these skills. According to
their findings, although the analytical thinking levels of the
fourth-year students of the university were higher than the
first-year students, it was stated that the analytical thinking
skills of the students at both grade levels were at a low level.
Yulina et al. (2019) analyzed pre-service teachers’ analytical
thinking profiles in learning analytical chemistry and they
found that preservice chemistry teachers’ analytical thinking
skills level were low, especially in specifying, analyzing error
and generalizing skills.

Sebetci and Aksu (2014) examined the effect of logical and
analytical thinking skills on the success of programming
languages in an undergraduate computer and programming
department. Results showed that analytical thinking skills of
the students and their course achievement were positively
and moderately related. Kocaman (2021) developed a
program as called Analytical Thinking Based Online
STEM Curriculum. This programme was implemented
with gifted students attending the Science and Art Center,
and a significant difference was found between the pre-
test and post-test scores of the students from the analytical
thinking skills scale in favour of the post-test. Unnanantn
and Boonphadung (2015) examined pre-service teachers’
attitudes towards the analytical thinking skills teaching
via Miller’s Model in the English course. Twelve of the
pre-service teachers stated that the use of methods to
develop analytical thinking in language teaching was new
information for them, 11 of them stated that these methods
were applicable in language learning, and 6 of them
expressed a positive impression regarding these methods.

Among the examined studies above, there are a limited
number of studies on teaching techniques to develop
analytical thinking. However, to raise individuals who can
respond to the needs of the modern age, education systems
need to prioritise analytical thinking skills (Kutlu et al.,
2010). It is especially important to support the analytical
thinking skills of gifted students in order for them to
realize their own potential and be happy, and then to
support social progress. One way to learn and develop these
skills effectively is to utilize specific strategies, methods
or techniques of analytical thinking skills in classrooms.
Therefore, studies on these specific strategies, methods or
techniques are important in terms of contribution to the
literature and development of analytical thinking skills of
the gifted students. One of the strategies that can be used
to develop not only gifted students but also all learners’
analytical thinking skills is Hilda Taba strategies.

Cilt/

Hilda Taba Strategies

Taba (1966) thinks that in addition to age and maturity,
continuity and experience are also important in cognitive
development. She does not attribute the development of
thinking and thoughts only to the acquisition of certain
knowledge but thinks that cognitive development occurs in
a continuous flow or a series of transformations. It is also
possible to trigger and improve cognitive development with
experiences, like those learners have at school. Taba believes
that learning by discovery initiates an interaction between
the content and the learning process. This interaction occurs
as the learner establishes a relationship between existing
schemas and new learning, and reformulates their schemas
to accommodate newly formed information. Therefore, the
process of acquiring knowledge is seen as the development
of structures that are tested or modified to facilitate learning

and thinking (Glaser, 1984).

Taba strategies, developed based on the perspectives of
Piaget, Bruner, Vygotsky and the philosophy described
above, are among the strategy sets that can develop analytical
thinking. This set consists of four inquiry strategies that can
be used at all grade levels and in all content areas. These are
concept development, data interpretation, applying generalizations,
and conflict resolution (Schiever, 1991).

Hilda Taba Strategies can be described as highly structured
teaching methods that guide students through a series of
intellectual tasks by asking open-ended but well-defined
focus questions. Three of the four strategies (concept
development, data interpretation, applying generalizations)
are more influential in the cognitive domain, and the last
one (conflict resolution) has stronger effect in the affective
domain. Cognitive strategies include affective elements and
the last strategy has a strong cognitive dimension (Trezise,
1972). Designing certain question series to achieve the goals
is a common feature of all four of them (Taba et al., 1971).
Descriptions of each are given below.

Concept Development: This strategy allows students to form,
clarify, and expand concepts. While applying the strategy,
students list items related to a concept or experience, and
then classify them according to some similarity or common
relationship between them. They find names for the groups
obtained by these classifications and label the groups. They
collect the listed items under other labels they produce.
They can also place labels or tags under more inclusive ones.
Therefore, a cognitive process in which data is constantly
rearranged is activated.

Data Interpretation: With this strategy, students make
inferences about the short- and long-term cause-effect
relationships of a situation or event. Students can focus on
causes or effects according to the purpose of the activity. They
also need to draw conclusions in the process, support their
conclusions, and be able to generalize about relationships.
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Applying Generalizations: This strategy seems a bit
complicated at first glance. Essentially, the strategy helps
students make predictions about a hypothetical situation
based on their own knowledge, which can be short-term or
long-term. Students limit their predictions by identifying
necessary and auxiliary conditions, and establish a causal link
between these conditions and predictions. They need also
to be able to support their predictions and inferences, draw
conclusions and provide evidence for them. Finally, they
need to be able to regulate and support the generalizations
presented as part of the strategy.

Conflict Resolution: This strategy is related more to the
affective domain, and helps students see the complexity of
interactions in conflict situations. While implementing the
strategy, students generate various possible solutions to
conflicts and discuss their effects on the people involved in
the conflict. They interpret the attitudes, values, and feelings
of individuals involved in the situation. Afterwards, students
voluntarily share a similar situation in their own life or in the
life of a relative. Depending on the shared situation, the steps
taken at the beginning are taken again. Ultimately, students
are asked to reach generalizations about human behavior in
such conflicts. Therefore, not only the affective skills but also
analytical thinking skills are supported with this strategy.

Taba drew attention to several points for the development
of analytical thinking and the meaningfulness of the data
produced in related strategies, one of which is to enable
students to focus on data individually, and another is accurate
content selection, as the richness of the content affects the
quality of students’ thoughts (Taba, 1966). In addition,
teachers should be well prepared and meticulously present the
focus questions to the students during the application of the
strategies (Schiever, 1991). Hall and Myers (1977) organized
a year-long in-service training program that included
Hilda Taba strategies for 37 teachers. Their findings show
that this experience creates changes in teachers’ classroom
methods and perceptions of their performance and teacher
performance increases steadily throughout the year as
indicated by Hilda Taba program standards.

In another study, Hanninen (1989) examined the effects of
Hilda Taba teaching strategies on the critical thinking and
creative thinking skills of primary and secondary school
students and found that the fluency and flexibility scores of
the groups taught by using Hilda Taba teaching strategies
increased. However, the strategies had a limited effect on
critical thinking behaviors.

Reviewing the related literature, the studies on Hilda Taba
strategies are very limited and the current studies are very
few. Hilda Taba teaching strategies are teaching methods
that aim to develop higher thinking skills in students,
especially gifted ones. They involve asking open-ended
questions, encouraging divergent thinking, facilitating group
discussions, and using various cognitive strategies such as
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analysis, synthesis, and evaluation (Loury, 2004). Hilda
"Taba teaching strategies were important for gifted education
because they help gifted students to challenge themselves, to
solve problems creatively, to explore different perspectives
and to develop moral reasoning. The use of these strategies,
especially by teachers who are to work with gifted students,
may help support students’ analytical thinking skills. Hilda
Taba teaching strategies also meet the needs of gifted students
for differentiation, enrichment, and intellectual stimulation.
It is critical for people who are to work with gifted learners
to differentiate their courses, and these strategies can be an
important resource for differentiation (T'omlinson & Jarvis,
2009). Teachers’ use of such strategies is closely related
to their ability to master them and to find them practical
and useful. Therefore, it is important to identify teachers’
perspectives on these strategies. In addition, revealing
their views will help determine whether their competence
in strategy use needs to be supported. The share of higher
education in the studies to be conducted on the subject is
very valuable. In Tiirkiye, where reliable learning resources
and in-service trainings in this field are limited, the role
of higher education institutions in the field becomes more
critical.

The purpose of this study was to examine the views of graduate
students who learned Hilda Taba strategies about the use
of these strategies while teaching in classrooms with gifted
children. In line with this general purpose, the participants’
views on the use of the strategies were determined in terms
of the contributions of the strategies to gifted students, the
advantages of the strategies, and the challenges related to
the use of the strategies. The findings will provide insights
on whether Hilda Taba strategies can be used actively and
effectively by teachers who work with gifted students.

Method

In this section, information about the research design,
participants, data collection tool, data collection procedures,
and data analysis are presented.

Research design

Descriptive studies aim to reveal the opinions, attitudes or
behaviors of individuals regarding the subject under study
(Creswell, 2008). With this research design, individuals’
thoughts on a subject can be described directly by defining
them in a simple way (Sandelowski, 2010). The current study
is a descriptive study in that it reflects the experiences of
participants who attended a course on Analytical Thinking
Models including Hilda Taba strategies.

Participants
The participants were studying a gifted education master

program in a university in Tiirkiye. They were selected
for participation by using the criterion sampling method
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(Creswell, 2008; Patton, 2015; Yildirim & Simsek, 2018), one
of the purposive sampling methods. Purposive sampling aims
to identify participants who can enlighten the researchers
about the research questions and who have extensive
knowledge about the subject studied (Patton, 2015). The
selection criteria for the sampling were attending the course
called Analytical Thinking Models. In fact, in the 2021-2022
spring semester there were only 6 master students in gifted
education master program and all of them joined this course.
All of them attended the course and fully participated in the
activities. Therefore, in this study, all students in the period
of data collection could be included in the research. The
information about the participants is given in Bl Table 1.

W Table 1. Information About the Participants.

Participant  Gender Undergraduate program Profession
Participant 1 Female English Language Teaching A el
teacher
Participant 2 Female Special Education Teaching Regearch
assistant
- Guidance and School
FECERZR & el Psychological Counseling counselor
R Guidance and Research
FErEHgEn S ke Psychological Counseling assistant
. . ; English
Participant 5 Female English Language Teaching teacher
Participant 6 Female Guidance land : School
Psychological Counseling counselor

As shown in B Table 1, one of the participants is male
and the others are female. There is diversity in their
undergraduate programs and professions. The study
participants were limited to 6 people. Because at the time of
data collection, the total number of active students enrolled
in this master’s program in gifted education was already
6. Although this course was a selective course, all of the
students chose this course and participated in the study. All
participants voluntarily participated in the study.

Data Collection Tools

The data were obtained by using an opinion form consisting
of open-ended questions. The data collection tool in the
study was developed by the first author. Expert opinion
regarding the scope, language, and intelligibility of the first
version of the developed opinion form was also obtained.
The draft opinion form was evaluated by two lecturers
working in the Department of Education for the Gifted and
two qualitative research experts, and the form was finalized
by making the necessary revisions accordingly. The opinion
form consists of four parts: the concept development
strategy of Hilda Taba strategies, the strategy of data
interpretation, the strategy of applying generalizations, and
the strategy of conflict resolution. There were 12 questions
in total, with three questions in each of these four parts of
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the form. The questions about contributions of strategies
to gifted students, advantages of strategies for teachers and
disadvantages of strategies for teachers.

Data Collection Procedures

The data collection was gathered by the first author.
All of the 6 participants were enrolled in the distance-
based Analytical Thinking Models course in the 2021-2022
spring semester. The course content includes theoretical
information presentation about the Taba strategies and
includes working on practical activity development about
these strategies. For instance, the course lecturer (the first
author) first discussed each strategy theoretically, and also
carried out at least one sample application by involving
the students as participants. Then, the students started to
practice. All participants actively participated in each of
these practices. The participants formed groups of three
for group work. The group members changed their groups
during the implementation of each strategy, and thus, two
group works could be conducted for each strategy. In
addition, students created an individual application and an
individual report.

After the teaching of all the strategies and their related
applications during the semester, a form consisting of
open-ended questions was sent to the students in the last
week of the course held over the distance education system,
and the students filled the forms and uploaded them to
the system. The first author examined the answers of the
students, the statements that could not be understood were
identified, and two participants were contacted again to
clarify and confirm their responses. The participants, who
were contacted by phone call, were asked to explain the
parts that were not understood. The participants sent their
explanations to the researchers via e-mail for the parts that
were not clear.

Data Analysis

The data were analyzed through a content analysis method
(Miles et al.,, 2014). Qualitative data analysis involves
working with data, organizing them, dividing them into
manageable units, coding, synthesizing, and looking for
patterns (Bogdan & Biklen, 2007). In the analysis process
of this study, the procedures recommended by Miles et
al. (2014) were followed. In this context, data were coded,
themes were created, similarities and differences between
them were studied, overarching themes were obtained and
tabulated. While analyzing data, the researchers worked
independently and then came together to reach a consensus
and reworked the points they could not reach. Data
analysis was carried out by three researchers. Each of the
researchers is an expert in the field of gifted education with
a PhD degree. In these processes, the data gathered from
the opinion form were analyzed by three researchers, coded
and frequency-percentage values were determined.
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In qualitative research, it is extremely important to make
sure that findings and interpretations are carried out
correctly during the data collection and analysis process.
These processes can be ensured to be accurate through
member checking and external auditing (Patton, 2015). In
the member checking process in this study, the researchers
received confirmation from the participants for the
accuracy of the inferences they obtained. In addition, an
external review of the study was conducted by another non-
author researcher. This person reviewed the strengths and
weaknesses of the study and gave opinions to the authors.
In the process, ethical permission was obtained from the
institution where the study was conducted. In addition, the
participants were informed that they could withdraw from

Il Table 2. Results on concept development strategy.

Category

the study at any time. The real names of the participants
were not used in the study. The identity information of the
participants was kept confidential and codes were given to
each of them. In the analyzing process, researchers read
the data separately, determined the codes and themes,
and then analyzed the results together. They clarified the
agreed codes and themes and negotiated the ones that were
not agreed upon. The findings were supported with direct
quotations in order to reflect the views of the participants
clearly and completely in the reporting. The data of the
research were filed in a computerized environment and
made auditable. In the article, the findings were tabulated
in a way that the reader can understand.

Contributions to gifted students Frequency BLEE L 9 A LI
Classification skill 7
Analytical thinking 12 (5 participants)  Planning skill 3
Building relationships 2
o Development of creativity 6
Creativity 9 (4 participants)
Generating new product/ idea 3
Concept teaching 1 (1 participant) Concept teaching 1
Cognitive development 3 (2 participants)  Cognitive level development 3
Inductive perspective 1 (1 participant) Holistic perspective 1
iZ?f;;yges of strategies Frequency Subcategory Frequency
Sustaining student participation 3
Positive classroom atmosphere 7 (3 participants) Sustaining student interest 2
Positive classroom atmosphere 1
Managing the classroom 1
Use of techniques 1
Organizing the teaching process 5 (4 participants)  Moving away from traditional teaching 3
Enabling planning 1
Provides the opportunity to get to know the student 2
Getting to know the student 4 (2 participants)  Provides the opportunity to evaluate the student 1
Learning the current knowledge level of the student 1
Learning retention 3 (2 participants)  Achievement of learning B
g?:;cgt:)lges of strategies Frequency Subcategory Frequency
Classroom management difficulty 3
Classroom management 6 (4 participants)  Barriers to some students’ participation
Inability to ensure active participation 1
Difficulty with application 1
Time problem due to class size 1
Difficulty in implementation due to class size 1
Difficulty with application 6 (5 participants)
Implementation difficulty for the student 1
Student boredom 1
Difficulty due to student’s personality traits 1
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Compliance with Ethical Standards

This study was approved by the Ethical Committee of
Anadolu University Social and Human Sciences Scientific
Research and Publication Ethics Committee with the
protocol number 300481 dated 22.04.2022.

Results

The results regarding the participant views on Hilda Taba
Strategies are tabulated on the basis of each strategy.

Results on Concept Development Strategy

The results regarding the concept development strategy are
shown in Bl Table 2.

Our analysis of the participants’ views on the contribution of
the concept development strategy to gifted students revealed
five main categories. The analytical thinking category was
the most frequently recurring category expressed by five
graduate students. The second important category, based on
the recurrence frequency of the categories, is the category
of creativity. The opinions of four out of six graduate
students who participated in the research fell under this
category. The subcategory of classification skill has highest
frequency. The second most frequent subcategory is the
development of creativity. The least-frequently-expressed
categories were concept teaching and inductive perspective,
each stated by one participant. Some of the views on how
the concept development strategy will contribute to gifted
students are as follows:

“It will belp gifted students to group and organize concepts.
Brainstorming will contribute to the creative thinking skills of
gifted students. With this strategy, abstract, as well as concrete
concepts can be taught.” (P1)

“... Therefore, teaching a concept through other concepts supports
and  develops creativity...Creativity will be triggered... It
contributes to cognitive growth by enabling gifted individuals to
establish relationships between concepts, and to group and think
about their contrasts.” (P3)

As can be seen in the participant statements above, the
development of analytical thinking and creativity skills is
the prominent contribution of the concept development
strategy for gifted students.

According to B Table 2, the findings regarding the
advantages of the concept development strategy for
practitioners/teachers are grouped into four categories.
Among these categories, organizing the teaching
process was the category expressed the most often (four
participants). The second important category according
to the frequency of the categories is the positive
classroom atmosphere category. The opinions of three
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graduate students who participated in the study were in
this category. Some participant views on what kind of
advantages the concept development strategy will provide
to practitioners/teachers are as follows:

... Allows students to practice teaching through less traditional
methods.” (P4)

“...as a summary of the subject studied, it is a process that
activates the student...the teacher can determine the subjects to

be studied in the future.” (P6)

As can be seen in Bl Table 2, the results regarding what
kind of challenges the concept development strategy have
for practitioners/teachers are gathered into two categories.
Opinions in both categories were expressed in equal
frequency. While five participants mentioned the difficulty
of implementation, four participants pointed at classroom
management. The difficulty of classroom management
and the obstacles in ensuring the participation of some
students, respectively, were the subcategories with the
highest recurrence. Other subcategories were the least
frequently expressed categories. Some of the participants’
views on what kind of difficulties the concept development
strategy will cause for practitioners/teachers are as follows:

“It will be difficult to manage crowded classrooms if students
speak all at the same time and not listen to each other.” (P1)

“...the teacher may find it difficult to involve students who are
shy, introverted, and resistant to participation in the lesson.”
(P3)

Results on Data Interpretation Strategy

The results regarding the data interpretation strategy are
presented in Ml Table 3.

Among the six main categories seen in Ml Table 3, the
analytical thinking category was the category with the
highest frequency expressed by five graduate students.
The second most important category based on frequency
is the cause-effect relationship category. The opinions of
four out of six graduate students who participated in the
study fell under this category. Considering the recurrence
of subcategories, the highest frequency belongs to the
subcategory of establishing a cause-effect relationship.
The second most- frequently-repeated subcategory is
the making a logical relationship subcategory. The least
frequent categories were inductive thinking and cognitive
development.

Some participant views on how the data interpretation
strategy will contribute to gifted students are as follows:

“It belps them comprebend cause-effect relationships and thus to
think creatively.” (P1)
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W Table 3. The results on data interpretation strategy.

Category
Contributions to gifted Frequency
students

Subcategory Frequency

Making a logical relationship 3
Logical thinking development 2
Development of generalization skills 2
Analytical thinking 11 (5 participants) Relationship interpretation 1
Making inferences 1
Multidimensional analysis 1
Discovering relationships 1
Cause-effect relationship 5 (4 participants)  Ability to establish cause-effect relationships 5
Development of creative thinking 1
Creativity 3 (2 participants)  Supporting flexible thinking skills 1
Supporting fluency 1
Inductive thinking 1 (1 participant)  Inductive reasoning ability 1
o Cognitive ability development 1
Cognitive development V2 ) Active use of cognitive processes 1
:?ri:'g;/shcéizsroom 2 (2 participants)  Enjoyment 2
23?3;2’ £ stratedi Frequency Subcategory
ges of strategies
Ease of application 3
Use of strategy 6 3 participants) Applicability in crowded classrooms 1
Saving time 1
Being functional 1
Nurturing relation- Helping them find complex relationships 1
ship-building skills 4 (4 participants)  Supporting relationship building 1
Helping them find cause-effect relationships 2
Leadership 1
Professional skills 3 (1 participant)  Guidance 1
Classroom management 1
Enjoyment 1
:?rﬂgzshcéizsroom 1 (2 participants)  Sustaining interest 1
Ensuring student participation 1
g‘?tggory . Frequency Subcategory
ifficulties of strategies
Having repetitive stages 1
Z'Era_tegy_-related 5 (3 participants) Implementation difficulties due to class size 2
ifficulties Following the discussion 1
Discussion requires attention 1
Difficulty with twice-exceptional students 1

Difficulty for

disadvantaged groups 21 gariigen)

Difficulty in students with attention deficit and special learning
difficulties

Readiness 2 (1 participant)

Readiness 2

No difficulty 1 (1 participant)

No difficulty 1
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“.dt can provide an enjoyable discussion environment...
establishing in-depth cause-effect relationships is also important
especially for envichment activities.” (P4)

As shown in Bl Table 3, the results regarding the advantages
of the data interpretation strategy for practitioners/teachers
fell under four categories. Among them, the use of strategy
category is the one with the highest frequency. The second
most important category by frequency is the category of
nurturing relationships, which was pointed out by four
graduate students participating in the study. Based on
recurrence, the ease of application and finding cause-effect
relationships subcategories have the highest frequency. The
category that was the least frequently mentioned by the
participants was the positive classroom atmosphere category.

Some participant views on what kind of advantages the data
interpretation strategy will provide to practitioners/teachers
are as follows:

“It is an easier strategy to use compared to other strategies. Teachers
can practice in crowded classrooms without any fuss.” (P1)

“... (The teacher) can work with students by having a pleasant
time. The fact that it has much easier implementation steps
compared to other strategies and that many effects/reasons can
be elicited from one focus question makes data interpretation a

strategy of choice for teachers.” (P6)

As can be seen in Bl Table 3, the results regarding what
kind of difficulties the data interpretation strategy pose for
practitioners/teachers are gathered into four categories.
The category with the highest frequency is the category of
strategy-related difficulties, whereas having no difficulty
was reported by only one participant. Based on the
frequency of recurrence of the subcategories, the highest
frequency belongs to the application difficulty and readiness
subcategories due to the class size. Other subcategories were
the least-frequently expressed categories.

Here are some participant views on what kind of challenges
the data interpretation development strategy poses for
practitioners/teachers:

“It is a strategy that I do not think will create any challenges on
the part of the practitioner as long as the focus questions are clear

and understandable.” (P1)

“...This strategy may not be functional for the distracted or twice-
exceptional gifted children who bave difficulty in establishing
a cause-effect relationship and conmection. It is kmown that
students with attention deficit and special learning difficulties
bave difficulties in establishing cause-effect velationships, bave
difficulties in establishing a before-after connection, and have short
attention spans. As such, it may be hard to implement this strategy
in a classroom with gifted individuals with these characteristics.”

P3)
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Results on the Applying Generalizations Strategy

The results of the strategy of applying generalizations are
presented in Bl Table 4.

As can be seen in Bl Table 4, the results regarding how the
strategy of applying generalizations contributes to gifted
students were gathered in six categories: making predictions,
logic-reasoning skills, generalization, critical thinking,
other thinking skills, and learning. While the critical
thinking category is the most-frequently-cited category, it
is followed by the categories of predicting, logic-reasoning,
other thinking skills, and generalization. One participant
expressed an opinion regarding the category of learning.

Two of the direct quotations from the participants’ views on
the contribution of the strategy of applying generalizations
to gifted students are as follows:

“Their ability to make predictions about the future develops.
They learn to explain the unknown, make predictions and base
their opinions on logical foundations. (P2)

“It develops their critical thinking skills. It allows looking from
different angles...” (P5)

The participants also expressed their views on the
advantages of the strategy of applying generalizations for
the practitioners, and these opinions were gathered in five
main categories and shown in i Table 4. As seen in Bl Table
4, providing a positive classroom atmosphere is the most
common contribution according to the participants. This
was followed by the categories of instructional contribution
and self-improvement, while the categories of imagination
and assessment were each stated by one participant. Some
examples of direct quotations from the participants can be
listed as follows:

“It is an application that will develop the imagination of both
teachers and students. Teachers can use this strategy instead of
teaching the subject again.” (P2)

“The interests of the students are sustained and the motivation to
participate in the lesson becomes stronger. Sharing information
makes the lesson fun for both teacher and students” (P5)

The difficulties involved in using the strategy of applying
generalizations for practitioners are gathered in five main
categories, which are shown in Bl Table 4. As seen in M

Table 4, the most common difficulties are those experienced
due to the overcrowded classrooms. Although the themes of
application difficulties and teacher competency are similar,
they were put into two separate categories, as one is related
to the teacher and the other is related to the strategy.
The views of the participants can be exemplified with the
following direct quotations:
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B Table 4. Results on the applying generalizations strategy.

Category
Contributions to gifted Frequency Subcategory Frequency
students
Developing critical thinking skills 6
Critical thinking 7 (6 participants)
Developing inquiry skills 1
Development of hypothetical thinking skills 1
Making predictions 6 (6 participants)
Developing the ability to make assumptions 5
Using logical thinking skill 3
Logic-reasoning 5 (4 participants) Teaching how to offer rational support for their views 1
Ability to make inferences 1
Developing selective thinking 1
Ensuring the development of metacognitive thinking 1
Other Thinking Skills 5 (4 participants) Developing assessment skills 1
Developing creative thinking skills 1
Allows you to view from different perspectives 1
Developing the ability to transfer to another situation 1
Generalization 3 (2 participants)
Developing generalization skills 2
Learning 1 (1 participant) Concept learning 1
Category
Advantages of strategies Frequency Subcategory Frequency
Ensures active participation 3
Enjoyable application 2
Positive classroom At .
atmosphere 8 (4 participants) Fluent application 1
Motivating 1
Drawing attention 1
Facilitating the teaching of abstract concepts 1
Instructional contribution 2 (2 participants)
Alternative practice to redo 1
Motivating 1
Self-improvement 2 (2 participants)
Self-confidence supportive 1
Imagination 1 (1 participant) Developing the imagination 1
Assessment 1 (1 participant) Opportunity to assess the student’s level of understanding 1
Category
Difficulties of strategies Frequency ST A
Difficulty in implementation due to large class size 3
. Difficulty including all students 1
Difficulties due to class size 6 (3 participants)
Difficulty organizing discussion 1
Time management difficulties due to over crowdedness 1
Stereotypes 1
Student characteristics 3 (1 participant) The problem of intolerance 1
Prejudice-related difficulties 1
Instructional difficulties 1
Instructional difficulty 2 (1 participant)
Causing misconceptions 1
Difficulty with application 1 (1 participant) Having difficulty organizing 1
Teacher competency 1 (1 participant) Difficulty making generalizations 1
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“The most important difficulty that can be encountered in
generalization is prejudices or students’ resistance to going beyond
generalizations. Problems may be encountered in the active
participation of a student who bas a stereotypical mindset or in
bebaving vespectfully and tolerantly to the opinion of another
classmate. Therefore, teacher’s ability to manage the process is

critical.” (P3)

“...The large size of the application group raises challenges
in issues such as reaching all group members, organizing the
discussions, and time management.” (P4)

Results on Conflict Resolution Strategy

The results obtained regarding the contribution of the
conflict resolution strategy to the gifted students are
presented in B Table 5.

Contributions of the conflict resolution strategy to gifted
students are shown in two main categories in Bl Table 5.
Each participant stated the contribution of this strategy to
social-emotional development, and one participant stated
its contribution to a positive classroom atmosphere. A few

W Table 5. Results on conflict resolution strategy.

direct quotes from the views of the participants can be
listed as follows:

“...will belp attract the attention of gifted students and belp
them focus on the lesson. The most important contribution of
this strategy is to develop the ability to empathize.” (P1)

“Gifted individuals are known to bave problems sometimes
in socializing due to their needs that differ from their
peers. Especially by using the conflict resolution strategy,
the challenging situations faced by gifted students in social
environments can be studied.” (P4)

As seen in B Table 5, the opinions about the advantages
of the conflict resolution strategy for the practitioners
are gathered in five main categories, which are teaching
affective skills, ease of application, thinking skill
acquition, getting to know the student, and positive
classroom climate. The participants most frequently
mentioned contributions under the category of teaching
affective skills. One opinion is given for other categories.
Some of the direct participant opinions can be presented
as follows:

Eg;etgi%?:tions to gifted students Ry Subcategory Ry
Developing empathy skills 2
Raising personal awareness 2
Social-emotional development 6 (6 participants)  self-assessment opportunity 1
Being effective in solving challenging social 1
problems
Positive classroom atmosphere 1 (1 participant)  Getting the student’s attention 1
i?i?agrgcrayges of strategies Frequency Subcategory Frequency
Empathy teaching 1
Teaching different solution approaches 1
Teaching affective skills 8 (5 participants)  Support in making students responsible 1
Supporting students in coping with their problems 1
Teaching problem-coping skills 1
Ease of application 1 (1 participant)  Ease of application 1
Thinking skill acquisition 1 (1 participant) ~ Developing critical thinking skills 1
Getting to know the student 1 (1 participant)  Provide the opportunity to get to know the student 1
Positive classroom atmosphere 1 (1 participant)  Getting students’ attention 1
g?ftﬁgﬁges of strategies Frequency Subcategory Frequency
Implementation difficulty 3
Difficulties in implementation 5 (3 participants)  Requires preparation 1
Disruption of gradual flow 1
Professional competence 1 (1 participant)  Level of proficiency in conflict management skills 1
Icrlr;;;)slesri'r;:ntation cliffian iz iz e 1 (1 participant) ~ Difficulty in applying in case of large class size 1
Student characteristics 1 (1 participant) ~ Causing cognitive inhibition 1
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“... Teachers get to know students better. They learn about the
trauwmas that the student has gone through and maybe they can
belp their students to cope with these problems.” (P2)

“Since the memorability is bigh in the later stages of the strategy,
which starts with watching a video or reading from text, there
is no need to be reminded very often if the focus questions are
asked correctly. As such, it offers teachers a flowing process and
an easy application.” (P6)

As seen in BN Table 5, the participants mostly drew
attention to difficulties implementations, while they
highlight the categories of professional competence,
implementation difficulties due to class size and student
characteristics less frequently. Some examples of the
participant opinions are given below:

“I think conflict resolution is the most complex strategy... If the
teacher does not prepare focus questions, the topic can quickly get
off track and the discussion may lose sight of its purpose.”(P2)

“Since the conflict resolution strategy offers relational and
experiential data, students may not respond to a situation that
comes to mind and give answers in the intended way. This will
cause problems at the termination of the process.”(P6)

Discussion, Conclusion, and Suggestions

In this study, the views of the teachers who were attending a
master’s program in gifted education and taking an Analytical
Thinking Models course on Hilda Taba strategies were
examined. The study was carried out after these strategies
were taught. Teacher views on the contributions of Hilda
Taba strategies (concept development, data interpretation,
applying generalizations, and conflict resolution) to students,
their advantages and difficulties for teachers/practitioners.

The participants emphasized the development of cognitive
skills in the strategies of concept development, data
interpretation, and applying generalizations. The way
concept development and data interpretation strategies
develop analytical thinking was emphasized as well.
Regarding the strategy of applying generalizations, their
emphasis was on making predictions and logical reasoning,
especially critical thinking, which is one of the higher
skills that implicitly includes analytical thinking. As for
the contributions of the conflict resolution strategy, the
development of affective skills, rather than cognitive skills,
stands out. One major characteristic that differentiate gifted
students from their peers is their extraordinary capacity
to acquire knowledge and the ability to effectively use
the knowledge they have acquired (Parks, 2009). Gifted
children can improve their thinking processes and abilities
by using skills such as critical thinking, decision making,
and creativity (Burns & Reis, 1991; Parks, 2009). Many
experts working in the field of gifted education also agree
that teaching thinking skills is crucial and these skills are
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included in most of the special talent education programs
(Maker & Schiever, 2005; Parks, 2009; Renzulli et al.,
2009; Sak, 2011). Although teaching thinking skills has an
important place in the education of gifted students, teaching
every thinking skill may not be necessary, and analytical and
critical thinking skills are stressed as the most critical ones
(Burns & Reis, 1991). In this respect, the skills highlighted
by the participants regarding the contribution of Hilda
Taba strategies to gifted students are also supported by the
literature.

In a study conducted with teachers in the literature, teachers
stated that various techniques can be used to develop
analytical thinking skills (Celik et al., 2015). Hilda Taba
strategies can be used by teachers to develop gifted students’
higher-order thinking skills. The most prominent of the
skills that Hilda Taba strategies aim to develop is analytical
thinking (Schiever, 1991). Our research findings indicate
that the participants agree on this issue. The participants
think that these strategies are more effective in developing
analytical thinking skills. In addition to expressing analytical
thinking directly, they also expressed skills related to
analytical thinking such as generalizing, establishing
relationships, making predictions, hypothetical thinking,
logical thinking, classification, making inferences, and
inductive thinking. They also emphasized their contribution
to the development of skills such as critical thinking and
creative thinking. While Hanninen (1989) found significant
differences in the pretest-posttest Torrance Creativity Test-
Verbal scores of the experimental group in which Hilda
Taba strategies were applied, no differences in the pretest-
posttest scores could be measured by the Watson-Glaser
Critical Thinking Appraisal Test regarding critical thinking
skills. She also found that teachers who applied Hilda Taba
strategies positively affected their students’ creative thinking
behaviors in the areas of fluency and flexibility, but stated
that the limited effect of Hilda Taba strategies on critical
thinking behaviors may be related to the inappropriateness
of the tool used.

Some other studies have examined analytical thinking skills.
One of them determined that the analytical thinking-based
online STEM curriculum developed the analytical thinking
skills (sequencing, classification, comparison and evaluation
skills) of gifted students (Kocaman, 2021). However, Akkug
Cakir and Senemoglu (2016) found that the analytical
thinking skills scores of the 1st and 4th grade pre-service
teachers were low, and concluded that while these skills
developed to some degree thanks to undergraduate teacher
education, it was not at the desired level. These findings
indicate that the analytical thinking skills of both teachers
and students will improve with the teaching and active use of
appropriate strategies, methods, and techniques.

Three of the Hilda Taba strategies support cognitive skills,
and one of them mostly supports affective skills (Taba,
1966). In this study, the participants pointed out that the
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development of affective skills are mostly related to conflict
resolution, which is in line with the nature of the strategy.
However, the participants may have overlooked that the
conflict resolution strategy supports the development of
these skills as well as analytical thinking skills. Therefore,
further effort is needed to make teachers aware of how
analytical thinking skills are used in the application of the

conflict resolution strategy.

One approach to increase the effective and frequent use of
Hilda Taba strategies by teachers is raising awareness about
the advantages of these strategies. Providing a positive
classroom/learning atmosophere in concept development,
applying generalizations, ease of application in data
interpretation, fostering the ability to establish relationships,
and gaining affective skills in conflict resolution stand out
as the key advantages reported by the practitioners. Many
advantages of each strategy are underscored by the teachers.
Baysal et al. (2016) found that most of the participating
classroom teachers think that instruction on thinking skills
helps address the changing necessities of the period. Further
et al. (1977) found that teachers’ performance improves
when they apply Hilda Taba strategies in their classrooms.

Regarding the challenges involved in Hilda Taba strategies
for teachers/practitioners, the participants emphasized that
the gradual, step-by-step structure of the technique and the
difficulties related to the class size created problems during
the implementation. Baysal et al. (2016) found that primary
school teachers encountered problems in teaching thinking
skills, and that these problems may originate from teachers,
students, or from the curriculum; some teachers cited limited
time among the curriculum-related problems. In the same
study, most of the participants found themselves insufficient
in their thinking skills (lateral-divergent, metacognitive,
reflective, and critical thinking skills). Giirkaynak etal. (2003)
emphasize that some basic strategies should be implemented
in effective critical thinking teaching, one of which is
learning in small groups. The structure of the classroom
environment, classroom climate and student behaviors are
important variables in the instructional effectiveness of
critical thinking (Beyer, 1991). Students can gain critical
thinking skills in environments where they can express their
thoughts independently, explore problems by questioning,
and are continually engaged in active thinking (Halpern,
2003). Therefore, the class should be at an ideal size to allow
managing gradual strategies like Hilda Taba strategies. This
is supported by the opinions of the participants as well. All of
the teachers participating in the study stated that they would
use these strategies when working with gifted students
because they foster the development of students and create a
positive classroom atmosphere.

To summarize, based on the views of the participants
who have experience or will work with gifted students,
Hilda Taba strategies can be considered as a viable option
for differentiating instruction and promoting analytical

Cilt/

thinking in gifted education. The participants in this study
highlighted the advantage of these strategies in supporting
various thinking skills. However, they also acknowledged
that implementing these strategies in crowded classrooms
might pose challenges in terms of classroom management.
It is important to note that this study was limited to
participants enrolled in a postgraduate program in the
field of gifted education. Future research could focus
on experimental studies that examine the use of teaching
strategies in resource rooms or specialized environments
like Science and Art centers, involving teachers who will
work directly with gifted students. Moreover, gathering
the perspectives of gifted students themselves regarding the
implementation of these strategies could provide valuable
insights. Additionally, obtaining teacher feedback during
the actual implementation of the strategies in practice could
lead to the identification of effective solutions for addressing
implementation-related issues.
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Ozet

Akademisyenlerin temel sorumlulugundan biri bilimsel ¢aligmalar
yaparak bilgi ve teknoloji iiretimine kaynaklik etmektir. Bu sorumlulugu
yerine getirirken kargilaguklar1 zorluklar akademisyenler arasinda
sik sik tartigilmakta ve zaman zaman kamuoyuna yansimaktadir. Bu
caligmanin amaci akademisyenlerin bilimsel ¢aligma siireclerinde
ve bilimsel ¢aligmalara destek bulmakta yasadiklari zorluklari kendi
goriisleri tizerinden belirlemektir. Caligmada veri toplama araci olarak
aragtirmacilar tarafindan gelistirilen “Ogretim Uyelerinin Akademik
Uretkenlik Olgegi” kullanilmugtir. Aragtirma online anket yontemiyle
Tirkiye evreninde tiniversitelerde gérev yapan 6gretim tiyeleri tizerinde
gerceklestirilmigtir. Verilerin analizinde tamimlayici istatistiksel
analizler, 6nemlilik testleri, korelasyon analizinden yararlanilmistir.
Verilerin analizi %95 giiven araliginda gergeklestirilmigtir. Caligmaya
626 ogretim tiiyesi katlmigur. Kaulimeilarin %44,4i (n=278) doktor
ogretim tyesi, %28,3’i (n=177) dogent, %27,3’ti (n=1741) profesordii.
Ulkemizde gérev yapmakta olan 6gretim iiyeleri akademik caligma
yapmaya istekli olmalarina ragmen bilimsel caligma yapmak i¢in; zaman
bulmakta zorlandiklarini, alt yapr imkénlarin yetersiz oldugunu ve mali
destek bulmakta zorlandiklarmi ifade etmislerdir. Ozellikle yabanct
dilde makale yazmakta ve akademik gelisimde zorluklar yasadiklari
tespit edilmigtir. Bilimsel aragtirmalar i¢in etik kurul siireclerinin ve
kurumsal izin siireclerinin bezdirici, geciktirici ve engelleyici oldugunu
belirtmiglerdir.

Anahtar Sézciikler: Akademisyen, Akademik Performans,
Akademik Yetkinlik, Bilimsel Aragtirma, Ogretim Uyesi

iteratiirde akademik tiretkenligin dogrudan bir tanimi

olmamasma ragmen; bir akademisyenin kariyeri

boyunca tstlendigi ii¢ ana rol oldugu ve bunlarin
akademik iretkenligi tanimlamak icin kullanilabilecegi
belirtilmistir ki bunlar; aragtirma, 6gretim ve yonetimdir
(Hassan vd., 2008).

Abstract

One of the main responsibilities of academics is to be a resource of
knowledge and technology production by conducting scientific
studies. The difficulties they face in fulfilling this responsibility are
frequently discussed among academics and occasionally reflected in
public opinion. The aim of this study is to determine the difficulties
experienced by academic staff in scientific work processes and in finding
support for scientific studies, through their own views. The “Academic
Productivity Scale of Faculty Members” developed by the researchers
was used as the data collection tool in the study. The research was
carried out with faculty members working at universities in Tirkiye by
the online survey method. Descriptive statistical analyses, significance
tests and correlation analysis were used in the analysis of the data.
Analysis of the data was carried out at 95% confidence interval. 626
faculty members participated in the study. Of the participants, 44.4%
(n=278) were assistant professors, 28.3% (n=177) were associate
professors, and 27.3% (n=174) were professors. Although the faculty
members working in Tiirkiye are willing to conduct academic studies,
they had difficulty in finding time, and had insufficient equipment and
financial support. They had difficulties particularly in writing articles in
a foreign language and in academic development. They stated that IRB
processes for scientific research are tiresome, delaying, and obstructive.

Keywords: Academician, Academic Performance, Academic
Competence, Scientific Research, Faculty Member.
Universiteler egitim-6gretim faaliyetleri sonucu

iilkenin insan sermayesinin olusumunda birincil gorev
iistlenmektedir. Universitelerden beklenen bu gérevlerin
yant sira Ozellikle artan toplumsal ihtiyaglarin kargilanmasi
ve refah diizeylerinin artmasi igin gerekli olan teknolojik
bilgi ve becerilerin ortaya ¢ikarilmasi ve tiretilen bu bilgi ve
becerilerin topluma yayilmasin: saglamak gerekmektedir.
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Universitelere ve akademisyenlere verilen énem iilkelerin
gelismislik diizeyleri ile dogrudan iliskilidir. Universitelerde
gerek egitim-6gretim faaliyetlerinin gerek bilimsel ve
inovatif ¢aligmalarin yapilabilmesi icin nitelikli, tiretme
kapasitesi  yiiksek, aktif ve istekli akademisyenlerin
bulunmasi gerekmektedir. Nitelikli eleman sayisinin yani
sira akademisyenlerin istenen verimlilikte caligabilmeleri,
iretim yapabilmeleri ve verimli olabilmeleri i¢in de her tirla
fizyolojik-psikolojik-sosyolojik ~ ihtiyaglarinin  giderilmesi,
ozellikle de teknik altyapi ihtiyaglarinin kargilanmast 6nemli
rol oynamaktadir. (Yalgn & Kilig, 2018; Akgigit & Tok,
2020).

Universiteler  yiiksekogretim  faaliyetlerinin ~ yaninda
bilimsel aragtirmalarin da yiirtitildigi egitim kurumlaridir.
Ulkemizdeki {iniversite sayisi, 2006 yili sonrasinda her ile
bir {iniversite projesi ve vakif iniversitelerin agilmasinin
tesvik edilmesi ile hizlica artmistir. (Celik & Giir, 2013;
Giir, 2016). 2023 i itibariyle 1297u devlet ve 75’
vakif olmak tizere toplam 204 {iniversiteye ulagilmugtir.
Universite ~ sayilarinin =~ hizlica  artmasi, akademisyen
ihtiyacin1 da artirmigtir. Universitelerde 28.137’si devlet
tiniversitelerinde olmak tizere 33.380 profesor, 19.422’si
devlet tiniversitelerinde olmak tizere 21.943 dogent ve
33.551’i devlet tiniversitelerinde olmak iizere 43.055 doktor
gretim tiyesi bulunmaktadir (YOK, 2023). Hem iiniversite
sayisinda hem de akademik personel sayisinda artiga ragmen
ilkemizde bilimsel yayin iretkenliginin istenen diizeye
ulasamadigi bilinmektedir. Ozellikle 2006 yilindan sonra
ciddi bir yavaglama oldugu tespit edilmistir (Ak¢igit & Tok,
2020).

Akademik iretkenligin temelinde yer alan bilimsel
aragtirma, kitap, makale, derleme, bildiriler gibi genel
anlamda bilimsel yayin olarak adlandirilan faaliyetler belirli
bir siire¢ sonucunda ortaya ¢ikmaktadir. Bu siirece etki eden
bir¢ok faktoriin oldugu bilinmektedir. Literatiirde yapilan
bircok c¢aligmada cinsiyet farkindan akademisyenlerin
yas ortalamasina, akademik personelin teorik bilgi beceri
diizeyine, kurumlarin teknik ve donanimsal alt yapisina
ve akademik tegviklere kadar bir¢ok faktoriin akademik
tretkenligi etkiledigi gosterilmistir (Torrisi, 2012; Raj vd.,
2016; Levin & Stephan, 1991).

Bilindigi gibi akademisyenlerin bilimsel caligmalari, bilgi
birikimi ve teknolojik gelistirmelerin ana kaynagidir. Bilgi
tiretme, teknolojik ve inovatif tiriinler gelistirme ihtiyact
ilkemizveinsanlikicinsinirsizihtiyagtir. Bunedenleakademik
diinyanin  sorunlarinin  ¢6ziilmesi ve motivasyonlarinin
artirtlmast bir zorunluluktur. Tirkiye’de akademisyenlerin
bilimsel ¢ikulariyla ilgili ortaya ¢ikan istatistikler gelismis
tilkelere kiyaslandiginda, yayin sayisi ve atiflarinin belirgin
bir gekilde daha diisiik oldugu goriilmektedir (Akgigit ve Tok,
2020). Akademisyenler bilimsel arastirma sorumlulugunu
yerine getirmede yetersizlikler ve zorluklar yagamaktadir. Bu
sorunlar akademisyenler arasinda sik sik tartigilmakta, zaman
zaman medyaya ve kamuoyuna da yansimaktadir.
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Bu gerekcelerden hareketle, Tirkiye iiniversitelerinde
calisgan akademisyenlerin  bilimsel c¢aligma yapmaya
yonelik motivasyonlarini ve akademik calisma siireglerinde
karsilaguiklar1  zorluklarini  belirleyerek  giindeme
getirme ihtiyact hissedilmistir. Bu ¢aligma ile sorunlarin
anlagilmasina ve karar vericilerin ¢6ziim iradesine katki
yapilmasi hedeflenmistir.

Yontem

Bu aragurmanin temel problemi, tniversitelerindeki
ogretim tyelerinin bilimsel aragnrma yapmaya yonelik
motivasyonlarmi, bilimsel arastirma yapma siireclerinde
yasadiklar1 sorunlar1 ve mesleki yetersizliklerini kendi
degerlendirmeleri iizerinden tespit ederek, bilim diinyasinda
yaganan bilimsel {iretim sorunlarinin anlagilmasina katk:
saglamaktr.

Aragtirma  kapsaminda, 6gretim  iyelerinin  bilimsel
aragtirmaya yonelik motivasyon ve is yogunlugunun; bilimsel
aragtirma imkanlari, mesleki ve teknik alt yapilarinin ne
diizeyde oldugu ve bu degigkenlerin demografik ve mesleki
ozelliklere gore nasil farklilagug1 sorularina cevap arannmugtir.

Aragtirma; nicel, kesitsel, tanimlayici bir calismadir. Aragtirma
Tiirkiye’deki kamu ve ozel iniversitelerde yapilmstr.
Aragtirmanin verileri, nicel aragnrma yontemlerinden anket
teknigi ile toplanmugtir. Arastirma igin Ordu Universitesi
Klinik Aragtirmalar Etik Kurulundan 18.02.2021 tarih ve 04/
42 karar saysti ile etik kurul izni alinmugtir.

Arastirma evrenini 2023 yili YOK istatistiklerine gore
Tirkiye’deki kamu ve 6zel {iniversitelerde bagimsiz
bilimsel ¢alisma yapma yetkinligine 98.378 6gretim iiyesi
olusturmaktadir.  Aragtrmanin  6rneklem  biytikligi,
evreni belirli guruplarda O6rneklem sayist  hesaplama
(n=[z2xp(1-p)/d?] /1+[z2xp(1-p)/d*N]) formili kullanilarak
%95 giiven araliginda en az 383 kisi olarak hesaplanmugtir.
Aragtirmaya tiniversitelerde kurumsal katulim saglamak ve
iniversite yonetimlerinin onaymi almak i¢in online resmi
yazigma sistemi tzerinden {iniversitelere gonderilerek
akademisyenlere ulagilmigtr. Boylece seckisiz, kolayda
ornekleme yontemiyle 626 6gretim tiyesinden gecerli anket
geri doniisi saglanmigtir.

Aragtirma verilerinin toplanmasi i¢in “Ogretim Uyelerinin
Akademik Uretkenlik Olgegi” aragtirmacilar tarafindan
olusturulmugtur. Aragurma 6lgeginin  gelistirmek igin
literatiir taramast ve 6gretim tiyeleriyle goriismeler yapilmig
ve 27 ifadeden olusan bir 6l¢ek hazirlanmustir. Olgek sorulart
iclerinde Tiirk Dili uzmani da olan yedi uzmanla paylagilmus,
uzmanlarin katkilariyla 6lcege ii¢ ifade daha eklenerek
30 ifade ile olgek olugturulmugtur. Pilot ¢aligmada 249
akademisyenden veri toplanmis ve 6n analizler yapilmistir.
Pilot ¢aligma sonrasi nihai uygulamaya ise 626 6gretim tiyesi
katlmigtr.
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Olgegin gecerliligi kesfedici faktor analiziyle test edilmistir.
Gegerlilik bir test ya da 6lgegin 6lgmek istenilen seyi 6lgme
derecesidir (Cogkun vd., 2017). Giivenirligi Cronbach’s
Alfa yontemiyle analiz edilmistir. Kesfedici faktor analizi

B Tablo 1: Olcegin Gecerlilik ve Guvenirlilik Analizleri

esnasinda faktor yikleri 0,30 alunda kalan ve birden fazla
faktorde yer alan yedi ifade dlgekten ¢ikartlmig ve 23 ifade
ile 6l¢ek olusturulmustur. Olgegin analiz sonuclari B Tablo
1’de verilmistir.

Faktor Analizi

Kaiser-Meyer-Olkin Measure of Sampling Adequacy.

Bartlett’s Test of Sphericity

Faktor yuku aralig

Aciklanan toplam varyans
Faktorler

Motivasyon
Yogunluk
imkanlarin Yetersizligi

Yetkinliklerini Gelistirme ihtiyaci

Toplam

, 746
Approx. Chi-Square 4566,364

Df 253
Sig ,000
434 810

% 47,598

ifade Sayisi Cronbach’s Alpha

3 ,702
4 ,691
10 ,796
6 ,716
23 , 757

ifadelerin Faktor Yiikleri

Yetkinlik ihtiyac imkan Yetersizligi Yogunluk
,770

1
2 767
3 601
[ 4 | 640
5 669
6 720
7 676
8 | 502
9 548
10 393
1 470
12 643
13 637
14 753
15 647
16 537
17 566
18 | 476
19 523
20 798
21 810
2 747
23 350
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B Tablo 1 incelendiginde; olgegin KMO 6rneklem
katsayist 0,70’inin iizerinde oldugu gorilmis ve yeterli
olarak degerlendirilmistir (Karagéz, 2017). Olgegin faktor
analizine uygunlugunu degerlendirmek amaciyla kullanilan
Barlett kiiresellik testi sonuglari anlamli bulunmugtur
(p=0,000). Buna gore olcek faktor analizi icin uygun
bulunmaktadir. Olgegin faktér yiiklerinin  0,350-0,810
arasinda oldugu ve toplam varyans: agiklama giiciiniin
0,40’m tzerinde oldugu icin yeterli oldugu anlagilmigtir.
Olgegin tamamiin Cronbach’s Alpha katsayisi 0,70’inin
tizerinde oldugu i¢in giivenilir oldugu tespit edilmistir.

Faktor ifadeleri 1-5 puan arasinda ‘Hi¢ Katilmiyorum’dan
“Tamamen Katiliyorum’a dogru puanlanmistir. [fadelere
katilhim diizeyi, en yiiksek olan 5 puandan en diisiik 1 puam
cikartilarak 4 elde edilmis ve 4:3 formiili ile 1-2.33 arasi
diisiik, 2.34-3.66 arasi orta ve 3.67-5 arasi yiksek olarak
yorumlanmigtir.

Calismanin amaclarini test etmek amaci ile SPSS istatistik
yazihmi kullanilmigur.  Analizler %95 (p=0.05) giiven
arahiginda  gergeklestirilmigtir.  Calismada  tanimlayici
istatistiksel analizler Onemlilik testleri ve korelasyon
analizinden yararlanimigtr.

W Tablo 2: Katilimcilari Tanimlayici Degiskenleri

Degisken %

Statu

Bulgular

Katilimcilarin  demografik ve mesleki 6zellikleri W
Tablo 2’de verilmigtir. Caligmaya katilan 626 O6gretim
dyesinin %44.4i (n=278) doktor 6gretim tiyesi, %28,3’l
(n=177) dogent, %27,3° i (n=171) profesoér olmustur.
Akademisyenlerin =~ %42.3’tiniin  (n=265) 35-45 vyas
grubunda, %32.1’inin (n=201) 45-54 yas grubunda oldugu
goriilmiistiir. Ogretim tiyelerinin %31.2°i (n=195) bayan,
%68.8’i (n=431) erkek, %85.8’i (n=537) ise evlidir.

Katulimelarin = %93.8’inin - (n=587) devlet, %6.2’sinin
(n=39) vakif tiniversitelerinde gorev yapmakta olduklar
ve %22.5’inin (n=141) fen bilimleri, %42,3’lintin (n=265)
saghk bilimleri, %35.1’ inin (n=220) sosyal ve beseri
bilimler alanlarinda dogentliklerini almis veya bu alanlarda
gorev yapmakta olduklari goriilmigtiir. Ankete katlan
kaulimeilarin %43.6’ inin (n=273) Karadeniz Bolgesinden,
%13.4tniin (n=84) Dogu Anadolu Bolgesinden katldig:
gorilmistir. Katlimeilarimin bityiik cogunlugunun (%95.7’
si (n=599)) doktoralarini devlet {iniversitelerinde yaptgi
tespit edilmigtir.

Ogretim tiyelerinin caligma yillar1 incelendiginde; %31.9’u

(n=200), 1-5 y1l, %21.9’u (n=137) 6-10 y1l, %22.2’si (n=139)
21 yil izeri galisma yilina sahip oldugu anlagilmigtir.

Degisken

Calistiginiz Kurum

Dr. Ogretim (yesi 278 44,4 Devlet Universitesi 587 93,8
Docent 177 28,3 Vakif Universitesi 39 6,2
Profesor 171 27,3 Diger - -

Kadin 195 31,2 Marmara Bolgesi 81 12,9
Erkek 431 68,8 ic Anadolu Bolgesi 79 12,6
Yas grubu Ege Bolgesi 43 6,9
25-34 yas 77 12,3 Akdeniz Bolgesi 50 8

35-44 yas 265 42,3 Karadeniz Bolgesi 273 43,6
45-54 yas 201 32,1 Dogu Anadolu Bolgesi 84 13,4
55 ve Uzeri yas 83 13,3 Guneydogu Anadolu Bolgesi 16 2,6

Medeni durumunuz

Doktora Egitiminizi Tamamladiginiz Kurum

Bekar
Evli

Ogretim Uyesi olarak calisma yili

89
537

14,2
85,8

1-5 yil 200 31,9
6-10 yil 137 21,9
11-15 yIl 94 15
16-20 yIl 56 8.9
21 ve Uzeri yl 139 22,2

Devlet Universitesi 599 95,7
27 4,3

Diger - -

Vakif Universitesi

Docentlik Alaniniz

Fen Bilimleri 141 22,5
Saglik Bilimleri 265 42,3
Sosyal ve Beseri Bilimler 220 35,1
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B Tablo 3: Ogretim Uyelerinin Akademik Uretkenlik Olcegi Frekans Dagilimi

. H|ckat|lm|yorum Katilmiyorum EEn) Katiliyorum Tamamer
ifadeler kat|||yorum kat|||yorum o s

Motlvasyon 4.1 1 0.81

1- Bilimsel calisma yapmaya _ _ 9
istekliyim

1,4 71 | 11,3265 | 42,3 | 281 | 44,9 | 4,30 | 0,72

2- Bilimsel calisma yapmak icin

e - - 14 2,2 97 | 15,5]299 | 47,8 | 216 | 34,5 | 4,14 | 0,75
ciddi caba harciyorum

3- Akademik kariyer ilerlemesi icin

bilimsel calisma yaparim 18 2,9 31 5 125 20 | 263 | 42 | 189 30,2 | 3,91 | 0,97

Yogunluk 3.02 1.04

4- Bilimsel calisma yapmak icin

yeterli zamanim yok 49 7,8 190 | 30,4 | 258 |41,2 106 | 16,9 | 23 | 3,7 | 2,78 | 0,94

5- Ders yogunlugum bilimsel
calisma yapmaya zaman ayirmami 34 5,4 98 15,7 | 234 |37,4 195 | 31,2 | 65 | 10,4 | 3,25 | 1,01
sinirliyor.

6- Yonetsel ve diger gorevlerim
bilimsel calisma yapamaya zaman 65 10,4 118 | 18,8 |[172 27,5183 | 29,2 | 88 | 14,1 | 3,17 | 1,19
ayirmami sinirlyor.

7- Kisisel islerim ve sorumluluklarim
bilimsel calismaya zaman ayirmami | 59 9,4 150 24 241 1 38,5 | 145 | 23,2 | 31 5 1290 1,01
sinirliyor

ilimsel Calisma imkanlarinin Yetersizligi

8- Bilimsel calisma icin yeterli
maddi destek saglayacak kurumsal | 22 3,5 102 | 16,3 | 169 | 27 | 198 | 31,6 | 135|216 | 3,51 | 1,10
yapllar yetersiz.

9- Bilimsel calisma yapmak icin

yeterli maddi destek alamiyorum. 10 1,6 61 9,7 144 | 23 | 195 | 31,2 | 216 | 34,5 3,87 | 1,04

10- Bilimsel calisma yapmak icin
gerekli etik kurul strecleri bezdirici | 56 8,9 100 16 185129,6 | 193 | 30,8 | 92 | 14,7 | 3,26 | 1,16
ve geciktirici oluyor.

11- Bilimsel calisma yapmak icin
gerekli kurumsal izin strecleri
bezdirici, geciktirici ve engelleyici
oluyor

48 7,7 101 | 16,1 | 171 27,3 214 | 34,2 | 92 | 14,7 | 3,32 | 1,13

12- Calistigim kurumun teknik
altyapisi bilimsel calisma yapmayi 78 12,5 140 | 22,2 [ 213 | 34 1129|206 | 66 | 10,5| 2,94 | 1,16
yeterince desteklemiyor.

13- Bilimsel toplantilara katilmak
icin yeterli ekonomik destek 53 8,5 70 11,2 | 1311209 | 214 | 34,2 | 158 | 25,2 | 3,56 | 1,21
bulamiyorum

14- Bilimsel yayinlarin tesvik
edilmesine yonelik diizenlemeler ve | 37 5,9 48 7,7 107 | 17,1 | 244 | 39 |190 304 3,80 | 1,12
maddi destekler yetersiz

15- Bilimsel calismalarimiz

yonetimler tarafindan takdir 59 9,4 138 22 166 | 26,5 | 178 | 28,4 | 8 | 13,6 | 3,14 | 1,18
gdrmuyor.

16-Yuksekogretim sistemi bilimsel |, , 18 13 | 21 | 62 | 99 208 332 332 53 433 087
calisma yapmaya 6zendirmiyor.

17- Mevcut akademik tesvik

duizenlemesi beni, yeterince 21 3,4 69 | 11 | 129 20,6 |202 | 32,3 |205 32,7380 1,11

bilimsel calisma yapmaya tesvik
etmiyor.
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W Tablo 3 Devami: Ogretim Uyelerinin Akademik Uretkenlik Olcegi Frekans Dagilimi

Bilimsel Calisma Yetkinliklerini Gelistirme ihtiyaci

18- Yabanc dille yayin

yazamiyorum. <) U ez

19- Bilimsel calisma yapmak icin
yeterli istatistik bilgisine sahip 93
degilim

14,9 229

20- Bilimsel calisma yapma
yontemleri hakkinda 90
desteklenmeye ihtiyacim var.

14,4 192

21- “"Makale nasil yazilir?”

konusunda egitime ihtiyacim var 208

33,4 230

22- "Proje nasll yapilir?”

konusunda egitime ihtiyacim var 2l I

190

23- Bilimsel calisma alanimda ilgili

sektorle isbirligine sahip degilim. = @2

110

14,7 | 133 | 21,2 | 185 | 29,6 | 167 | 26,7 | 3,52 | 1,24
366 | 175| 28 | 84 | 134 | 45 | 7,2 | 2,61 | 1,11
30,7 | 207 | 33,1 105| 16,8 | 32 | 51 | 2,67 | 1,07
36,7 | 1311209 42 | 6,7 | 14 | 2,2 | 2,07 | 1,0
304 | 172|275 |128 | 204 | 45 | 7,2 | 2,75 | 1,14
17,6 | 209 | 33,4156 | 249 | 98 | 155 3,21 | 1,15

Katulimer 6gretim iyelerinin  6lgek ifadelerine katilim
diizeyleri B Tablo 3’de verilmistir. Ogretim iiyelerinin
bilimsel ~¢aligmalar yapma konusundaki motivasyon
faktoriiniin aritmetik ortalamasi 4.11 bulunmustur. Bu oran,
ogretim tyeleri bilimsel ¢alisma yapmaya istekli ve motive
olduklarin yiiksek diizeyde gostermektedir.

Kattlmeilar ¢alisma yogunluklarinin  genel olarak orta
diizeyde (3.02) oldugunu ifade etmislerdir. Ders yiiklerinin,
yonetsel gorevlerinin ve kigisel gelisimleri icin ayirdiklar:
zamanlarm orta diizeyde calisma yogunluguna sahip
oldugunu ve bilimsel ¢aligmalara zaman ayirmasmni orta
diizeyde sinirladigini séylemislerdir.

Ogretim iiyeleri, bilimsel galisma yapabilmek icin sunulan
imkanlarin yetersizliginin orta diizeyde (3.55) oldugunu
ifade etmiglerdir. Bilimsel ¢aligma yapabilmek i¢in maddi
destek saglayan kurumsal yapilarin yetersiz oldugunu,
yeterli maddi destek alamadiklarini, kurumsal teknik alt
yapilarin yetersiz oldugunu, bilimsel toplantlara katilim
icin yeterince ekonomik destek bulamadiklarini, bilimsel
yaymlarin tegvik edilmesi ve maddi desteklerin yetersiz
oldugunu orta diizeyde ifade etmislerdir. Yine bilimsel
aragtirmalar icin gerekli olan etik kurul siireclerinin ve
kurumsal izin siire¢lerinin bezdirici, geciktirici ve engelleyici
olduklarmni orta diizeyde ifade etmislerdir. Yiiksekogretim
sisteminin bilimsel ¢aligma yapmaya 6zendirici olmadigini

W Tablo 4: Ogretim Uyelerinin Unvanlarina Gére Akademik Uretkenlikleri

Dr. Ogr. Uyesi 4,1043 ,68265
Docent 177 4,2166 ,62375
Motivasyon 2,825 ,060
Profesér 171 4,0565 ,62939
Total 626 4,1230 ,65398
Dr. Ogr. Uyesi 278 3,1376 ,72705
Docent 177 3,0494 ,71013
Yogunluk 8,993 ,000
Profesér 171 2,8319 ,80843
Total 626 3,0292 ,75502
Dr. Ogr. Uyesi 278 3,0354 ,67388
Docent 177 2,6177 ,63548
Yetkinlik 61,782 ,000
Profesér 171 2,3548 ,62533
Total 626 2,7314 ,71058
Dr. Ogr. Uyesi 278 3,5504 ,68342
in kA Docent 177 3,6734 ,59984
LI 5203 006
Yetersizligi Profesor 171 3,4462 67478
Total 626 3,5567 ,66286
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(4.33) ve mevcut akademik tesvik diizenlemesinin kendilerini
yeterince bilimsel ¢aligma yapmaya tegvik etmedigini (3.80)
yliksek diizeyde belirtmiglerdir.

Ogretim iiyeleri, bilimsel arastirma yapabilmek icin kendi
yetkinliklerini gelistirme ihtiyaglarinin (2.72) orta diizeyde
oldugunu ifade etmiglerdir. Ogretim tiyeleri icin yabanc1 dilde
makale yazamama (3.52) o6nemli sorun olarak gorilmiigtiir.
Katlmeilarin %56’s1 yabanci dilde makale yazamadigini,
sadece %22.5’1 yabanci dilde makale yazabildigini beyan
etmiglerdir. Ogretim tiyeleri, bilimsel calisma yapma
yontemleri hakkinda desteklenmeye ihtiyact olduklarim
(2.67), ilgili sektorler ile isbirligine sahip olmadiklarim
(3,21) orta diizeyde belirtmiglerdir. Ayrica istatistik bilgisine,
makale yazma ve proje yazma egitimine ihtiyact olduklarmi
diisiik diizeyde ifade etmislerdir.

Ogretim iiyelerinin demografik ve mesleki ozelliklerinin
akademik tiretkenlikleri tizerinde etkisi ANOVA ve T testiyle
analiz edilmistir. Anlamli farkliliga sahip degiskenler agagida
aciklanmugtir.

Ogretim iiyelerinin {invanlarina gére akademik durumlarmin
kargilagtirilmasi B Tablo 4’de verilmistir. B Tablo 4
incelendiginde; Ogretim tiyelerinin iinvanlarina gére bilimsel
cabgma motivasyonlar1 arasinda fark olmadigi, profesor
6gretim tyelerinin dogent ve doktor 6gretim tiyelerine gore
yogunluklarinin daha az oldugu gorilmiistir. Profesor,

W Tablo 5: Ogretim Uyelerinin Yaslarina Gére Akademik Uretkenlikleri

dogent ve doktor 6gretim iiyelerinin yetkinliklerini geligtirme
ihtiyaclarinin  arasinda anlamli farkhilik tespit edilmistir.
Beklenildigi gibi akademik iinvan artuikca yetkinlikleri
gelistirme ihtiyacinin  azaldigr  goriilmiistiir.  Dogentler
bilimsel ¢aligmalar icin saglanan imkénlarin azlhigm
profesorlere gore daha fazla ifade etmiglerdir.

Ogretim  iiyelerinin  yas gruplarma gore akademik
iretkenlikleriyle ilgili goriigleri M Tablo 5’de verilmistir.
Tablo incelendiginde bilimsel ¢aligma imkanlarindaki
yetersizlik ile ilgili faktorde anlaml farkhilik olmadigy, diger
fakeorlerde anlamli farkliliklar oldugu tespit edilmistir. 35-44
yag arast 6gretim iiyelerinin 55 ve yukar1 6gretim iiyelerinden
daha motive ve daha yogun olduklary; 25-34 ve 34-44 yas
grubunun 45 yag ve daha yukar1 yag grubunda olanlara gore
yetkinliklerini gelistirme ihtiyacinin daha yiiksek oldugu
belirlenmistir.

Ogretim iiyelerinin dogentlik bilimsel alan farkhliklarina
gore akademik tiretkenlikleriyle ilgili goriigleri M Tablo 6’da
verilmigtir. Tablo incelendiginde, dogentlik alanlar1 a¢isindan
motivasyonlarinda farklibk olmadigi, dier faktorlerde
anlamh farklibklar oldugu gorilmiigtir.  Fen bilimleri
alaninda ¢aligan 6gretim iiyeleri, yogunluklarini diger alanlara
gore daha az beyan etmiglerdir. Saglik bilimleri alanindaki
Ogretim iiyeleri, yetkinliklerini gelistirme ihtiyaglarmm fen
bilimlerindekilerden daha fazla oldugunu ve bilimsel ¢aligma
imkanlarinin  yetersizliginin daha fazla oldugunu ifade
etmiglerdir.

25-34 77 4,0866 77686
35-44 265 4,1887 ,61583
Motivasyon 45-54 201 4,1244 ,62938 3,079 ,027
55 ve Uzeri yas 83 3,9438 ,68237
Total 626 4,1230 ,65398
25-34 77 2,9610 ,67991
35-44 265 3,1500 72978
Yogunluk 45-54 201 2,9888 76538 5,223 ,001
55 ve Uzeri yas 83 2,8042 ,81623
Total 626 3,0292 75502
25-34 77 2,9610 72593
35-44 265 2,8277 ,65510
Tﬁi‘:;';'c'lk 45-54 201 2,6277 71453 10,136 1000
55 ve Uzeri yas 83 2,4618 , 74414
Total 626 2,7314 ,71058
25-34 77 3,4649 73606
. 35-44 265 3,6174 62146
Ye't’:r';?z':iéi 45-54 201 3,5567 66164 1,982 115
55 ve Uzeri yas 83 3,4482 ,70992
Total 626 3,5567 66286
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B Tablo 6: Ogretim Uyelerinin Bilimsel Alanlarina Gére Akademik Uretkenlikleri

Fen Bilimleri 141 4,1371 ,62243
. Saglik Bilimleri 265 4,1597 ,64879
Motivasyon . 1,183 ,307
Sosyal ve Beseri B 220 4,0697 ,67888
Toplam 626 4,1230 ,65398
Fen Bilimleri 141 2,7713 ,79927
Saghk Bilimleri 265 3,1179 ,68154
Yogunluk . 11,058 ,000
Sosyal ve Beseri B 220 3,0875 ,77637
Toplam 626 3,0292 ,75502
Fen Bilimleri 141 2,5638 ,65667
Saglik Bilimleri 265 2,8403 ,77365
Yetkinlik . 7,298 ,001
Sosyal ve Beseri B 220 2,7076 ,64094
Toplam 626 2,7314 ,71058
Fen Bilimleri 141 3,4411 ,60676
imka Saglik Bilimleri 265 3,6970 ,61434
Imkan 9 10,650 ,000
Yetersizligi Sosyal ve Beseri B 220 3,4618 ,72263
Toplam 626 3,5567 ,66286
Cinsiyetlerine gore &gretim  iiyelerinin  akademik  yetersizligi arasinda zayif dogrusal bir iligki bulunmustur.

iretkenlikleri hakkinda goriigleri Bl Tablo 7’de verilmistir.
Tablo incelendiginde yetkinlik ihtiyac: faktoriinde farklihik
olmadig1, motivasyon, yogunluk ve imkan yetersizligi
faktorlerinde anlamlh farkliik oldugu gorilmistiir. Kadin
ogretim tyeleri erkeklere gére daha motive ve daha yogun
olduklarini ve daha ¢ok bilimsel ¢aligma imkin yetersizligi
yagadiklarini ifade etmislerdir.

Akademisyenlerin tiretkenlik 6l¢eginin faktorleri arasindaki
iligkiyi gosteren pearson korelasyon analizi sonuglar: H
Tablo 8da verilmigtir. Tablo incelendiginde, 6gretim
tyelerinin bilimsel aragirma yapma motivasyonlarinin
yetkinlik ihtiyaglariyla zayif, ters yonde bir iligkisi oldugu
gorilmigtiir. Diger bir deyisle O6gretim iiyelerinin
yetkinlik ihtiyaclarmin artmasi bilimsel aragtirma yapma
motivasyonlarini olumsuz etkilemektedir. Bilimsel ¢aligma
yapma motivasyonlariyla bilimsel c¢aligma imkanlarinin

Ogretim iyelerinin yogunluklarinin yetkinlik ihtiyaglari
ve imkinlarin yetersizligi ile zayif dogrusal, yetkinlik
ihtiyaglarinin, imkanlarin yetersizligi ile zayif dogrusal iligki
icinde oldugu gorilmistiir.

Tartisma

Tirkiye’deki bilim ortamini degerlendirmek icin yapilan
bu caligma sonucunda, 6gretim iiyelerinin bilimsel ¢aligma
yapmaya istekli ve motive olduklar1 ve kariyerleri i¢in
bilimsel ¢aligma yapuklar1 tespit edilmigtir. Ayni zamanda
ogretim iyeleri ders yiikleri, yonetsel gorevleri ve kigisel
gelisimlerine ayirdiklari zamandan dolay1 bilimsel ¢aligma
yapmalarina zaman ayirmalarinin orta diizeyde sinirlandiginm
belirtmiglerdir. Bilimsel ¢aligma yapabilmek icin maddi
destek saglayan kurumsal yapilarin yetersiz oldugunu,
yeterli maddi destek alamadiklarini, kurumsal teknik alt

W Tablo 7: Ogretim Uyelerinin Cinsiyetine Gére Akademik Uretkenlikleri

: Kadin 195 4,3077 58516
Motivasyon 4,837 ,000
Erkek 431 4,0394 ,66685
Kadin 195 3,1795 ,71829
Yogunluk 3,379 ,001
Erkek 431 2,9611 76217
" Kadin 195 2,8017 ,74919
pEtinlik 1,668 1096
ihtiyaci Erkek 431 2,6995 /69095
imkan Kadin 195 3,6421 161399
o 2,173 ,030
Yetersizligi Erkek 431 3,5181 68100

Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Tirkiye'de Ogretim Uyelerinin Bilimsel Calisma Yapma Motivasyonlari, Yetersizlikler ve Yetkinlik Sorunlari

B Tablo 8: Ogretim Uyelerinin Akademik Uretkenlik Olceginin Faktérleri Arasindaki iliski

Faktorler Motiv

Motivasyon
Yogunluk ,017
Yetkinlik Ihtiyac -,203**
imkanlarin Yetersizligi ,082*

* p<005 ** p=0.01

o D e imkanlarin
asyon Yogunluk Yetkinlik lhtiyaci Yetersizligi
1

1
,154** 1

,203** ,160** 1

yapilarin yetersiz oldugunu ifade etmislerdir. Ek olarak
bilimsel toplantilara katilim i¢in yeterince ekonomik destek
bulamadiklarini, bilimsel yayinlarin tegvik edilmesinin ve
maddi desteklerin yetersiz oldugunu orta dizeyde ifade
etmiglerdir. Yine bilimsel aragtirmalar icin gerekli olan etik
kurul siireclerinin ve kurumsal izin siireclerinin bezdirici,
geciktirici ve engelleyici olduklarini orta diizeyde ifade
etmiglerdir. Ogretim iiyeleri icin yabanci dilde makale
yazamama en onemli sorun olarak goriilmiistiir. Ogretim
tiyelerinin %56’s1 yabanci dilde makale yazamadigini beyan
etmiglerdir. Buradan ¢ikan sonuca gore iilkemizde gorev
yapmakta olan ogretim iiyeleri bilimsel calisma yapmaya
istekli olmalarina ragmen orta diizeyde zaman kisithgiyla,
mali destek ve yetersiz alt yapr ile, etik kurul ve kurumsal
izin siireglerindeki zorluk ve yabanci dilde makale yazmada
zorlukla kars: kargiyadirlar.

Tirkiye Bilimler Akademisi’'nin Tirkiye’deki bilimin
ne durumda oldugunu belirlemek ic¢in yaptugi ¢alisma
sonucunda  yaymladigt  Tirkiye Bilim Raporu’nda
Tiirkiye’de bilimsel ¢aligmalarin sayist zaman igerisinde
artmakla birlikte hala birgok iilkenin gerisinde kaldig:
belirtilmistir. Bu raporun sonucuna gore 2000 sonrasinda
bilimsel yayin iiretiminde iyi bir ivme yakalandigi, 2006
yilindan sonra ciddi bir yavaglama oldugu tespit edilmistir.
Bu sonuglara gére Tiirkiye bilim ve teknoloji alaninda 6ncii
olarak kabul edilen Amerika Birlesik Devletleri (ABD),
Kanada ve Kuzey Avrupa iilkelerinin bilimsel yayinlarinin
hem niceligi hem de niteligi konusunda oldukga gerisinde
kaldig1 ortaya ¢ikmistir (Akgigit & Tok, 2020).

Aragtirmacilarin verimliligini etkileyen faktorler arasinda
yas ve akademik calisgma yili 6nemli bir yer tutmaktadir.
Tiirkiye Bilimler Akademisi’nin yaptig1 aragtirmaya gore yas
ile verimlilik arasinda ters-U seklinde bir iliski mevcuttur.
Belirli bir yag ve caliyma yili agildiktan sonra yapilan
bilimsel ¢aligma sayisi siirekli olarak diigmektedir (Akgigit
& Tok, 2020). Levin ve Stephan (1991) yaymlarinda 10
veya 15 yila yakin akademik ¢aligma yili olanlarin gencler
kadar tiretken olmadigm: belirtmiglerdir. Bu ¢aligmada
akademisyenlerin % 42.3i (n=265) 35-45 yas grubunda,
%32.1't (n=201) 45-54 yas grubunda olup, akademik
calisma yili olarak degerlendirildiginde 1-5 yil ¢alisma yili
olan %31.9 (n=200), 6-10 ¢alisma yil1 %21.9 (n=137), 21 y1l
tizeri calisma yili olan %22.2 (n=139) olarak bulunmusgtur.

Cilt/

Literatiire benzer gekilde bu ¢aligmada da ¢aligma yili diigiik
olan akademisyenlerin bilimsel ¢aligma motivasyonlarinin
daha yiiksek oldugu gorilmistiir.

Ulkemizde akademik atanma ve yiikselmenin en 6nemli
kriterinin bilimsel makale yazimi oldugu bilinmektedir.
Bunun akademik hayatin erken donemlerinde bilimsel
calisma yapmak icin kuvvetli bir motivasyon oldugu
goriinmektedir. Bunu destekler sekilde bu ¢alisgmada
akademisyenler O6zellikle kariyerleri icin bilimsel ¢aligma
yaptiklarini yiiksek diizeyde beyan etmiglerdir. Bu ¢caligmada
da motivasyon faktoriiniin aritmetik ortalamasi 4.11
bulunmugtur. Motivasyon faktoriiniin ifadeleri olumlu
yonde olusturuldugu igin ortalamanin bes puana yaklagmasi
Ogretim iyelerinin motivasyonlarinin yiiksek oldugunu
gostermektedir. Akademik hayatin ilerleyen yillarina y6nelik
akademisyenlerin tretkenligi icin motive edici tedbirlerin
alinmasi gerekmektedir. Burada en temel noktanin akademik
personelde iiretkenligin bir zorunluluk olmasinin yaninda
bir kiiltiir ve davranig olarak agilanmasmin faydali olacag:
diigtiniilmektedir.

Literatiirde akademisyenlerin motivasyonlarini etkileyen
faktorler agisindan  yapilan  bir caligmada Italya’da
uygunsuz ¢alisma ortaminin akademik tiretkenligi olumsuz
etkiledigi gosterilmigtir. Aymi ¢alismada verimli ¢aligma
ortaminin akademisyenlerin de verimlili§ini arturdigi iddia
edilmektedir (Torrisi, 2012). Benzer sekilde iilkemizde
altyapi yetersizliginin akademik verimliligi etkiledigi daha
once yapilan galigmalarda gosterilmistir (Dogan, 2013).
Bu caligmada 6gretim iyelerinin akademik iiretkenlik
icin ihtiyaglarinin artmasi bilimsel aragurma yapma
motivasyonlarini olumsuz etkiledigi goriilmigtir. Diger
bir deyigle Ogretim iiyelerinin yetkinlik ihtiyaglarinin
artmast bilimsel aragirma yapma motivasyonlarini olumsuz
etkilemektedir. Bunun en 6nemli nedenlerinden birinin bu
ihtiyaclarin yeterince karsilanamamasi oldugu diistiniilebilir.

Ulkemizde daha once yapilan g¢alismalarda akademik
verimliligin dogentlik bagvurusu 6ncesi ve profesorlik
atamasi Oncesi yaym sartlarini yerine getirme istegi
nedeni ile artti@r bilinmektedir (Ak¢igit & Tok, 2020).
Bir calismada gen¢ akademisyenlerin motivasyonlarinin
kendilerine daha fazla kariyer firsatt sunulduk¢a artti:
gosterilmigtir (Boumans vd., 2011).

13 | Sayi/ 2 | Agustos / 2023
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Bu caligmada akademisyenlerin {invanlar1 arasinda
motivasyon farki  bulunmamigtir. Bununla  birlikte
akademisyenlerin motivasyon durumu yas agisindan

izlendiginde, 35-44 yas arasindaki Ogretim iyelerinin
55 ve yukar yastaki Ogretim iyelerinden daha motive
oldugu tespit edilmigtir. Akademisyenligin erken yillarinda
olanlarin ilerleyen yillara gore bilimsel yaymn yapmada
daha fazla motive olmalar1 6nceki calisma sonuglarin
destekler niteliktedir. Diger bir ¢caligmada akademisyenlerin
%851 akademik iretimdeki temel motivasyonlarinin
bilimsel meraktan ¢ok akademik terfi i¢in oldugunu beyan
etmiglerdir (§en & Tekindal, 2021). Dolayst ile akademik
hayatta iiretkenlik icin akademik yiikselme diginda siirekli
motive edici tedbirlerin alinmasi kaginilmazdir.

Akademik yiikselmeler sonrasi motivasyonun azalmasi
onemli bir etken olmakla birlikte; akademisyenler bilimsel
caligma yapabilmek igin sunulan imkinlarin yetersizligi,
maddi destek saglayan yapilarin ve desteklerin yetersiz
olmasi, kurumsal teknik alt yapilarin yetersizligini
beyan etmiglerdir. Koklii ve eski tiniversitelerde alt yap:
imkénlar: olsa bile tiniversitelerimizin 6nemli bir kisminin
2000’li yillardan sonra kurulmus olmasi goz Oniinde
bulundurulmalidir. Ayrica maddi destek saglayan kurumlar
ve desteklerin yetersizligi genel ekonomik kisitlardan ¢ok
biyiik 6l¢tide etkilenmistir.

Akademisyenler, bilimsel yaymlarin yeterli diizeyde tegvik
edilmedigini ve ozellikle de yiiksekogretim sisteminin
bilimsel ¢aligma yapmaya O6zendirici olmadifini yiiksek
oranda beyan etmislerdir. Daha 6nce yapilan ¢aligmalarda
akademik iretkenligin laboratuvar alt yapisi, eleman
destegi ve maddi destekle artugi gosterilmistir (Nag vd.,
2013). Akademik hayatta akademik yiikselme i¢in yayin
yapma mecburiyeti olmakla birlikte; akademisyenlerin
imkinlarmim  arurilmasi hem maddi hem manevi
motivasyonlarla desteklenmesi verimliligin = siirdiirebilir
olmasinda 6nemli olacaktur. Akademik iretkenligin ¢ok
boyutlu dogasini tespit etmek igin yapilan bagka bir
calismada beyin gocii, orgiitsel refah ve stres, kisi bagina
diigen gelir, aragtirma fonlary, idari sistem, sosyal alan ve aile
ile akademik verimlilik arasindaki iligki oldugu soylenmistir
(Torrisi, 2012). Yiiksekogretim sisteminin kendi icinde
sorunlar1 tartigilirken, akademisyenlerin “mevcut sistemin
bilimsel ¢aligmalar1 tegvik etmedigi” gorisii dikkate alinmali
ve bilimsel caligma yapmayi tegvik edecek bir yapiya
kavugturulmasi yoniinde adimlar atilmalidir.

Ayrica akademisyenlerin yillik performanslarini artirmak
ve Olemek icin yirirlige koyulan akademik tegvik
uygulamasinin  tesvik edici olmadifi akademisyenler
tarafindan yiiksek diizeyde beyan edilmistir. Akademik tegvik
yonetmeliginde yapilan degisiklikler, yonetmeligi kapsam
olarak daraltmis ve tesvik miktarim1 onemsizlestirmistir.
Yonetmelikte, ulusal ve Tirkiye’de yapilan uluslararast
toplanulara kaulimin digarida birakilmasi, akademisyenlerin
temel ¢iktsi olan makale ve kitap yaziminin 30 puanla
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sinirlanmasi ve tegvik miktarinin disiik olmasi akademik
tesvik yonetmeligi islevsizlestirmistir. Tim bu veriler
igiginda akademik iiretkenlikten beklentinin net olarak
tanimlanip bilim merkezlerinin altyapive insan desteklerinin
yani sira akademisyenlerin sosyoekonomik ve sosyokiiltiirel
sartlariin drin ¢kusii artiricr yonde diizenlenmesine
ihtiya¢ oldugu agikirdur.

Tim bunlarin yaninda iretkenligi etkileyen bir diger
faktoriin de akademisyen se¢iminde objektf kriterlerin
olmamasidir. Bu nedenle akademik personelin yetkinlik,
motivasyon, siki caligma kapasitesi ve sorumluluk alma
istekliligi ~ acisindan  yeterince  degerlendirilememesi
verimliligi  etkileyebilmektedir ~(Hassan vd., 2008).
Akademik verimliligin arurilabilmesi icin akademisyen
seciminde objektf kriterlerin tanimlanmasinin faydali
olacag1 kanaatindeyiz.

2011-2015 yullar arasi Tiirkiye Bilimler Akademisi’nin
yaptig1 aragtirmanin verilerine gore, Hacettepe, Ankara ve
Istanbul Universitesi, ortalama akademik yasin en yiiksek
oldugu devlet tiniversiteleridir. Vakif tiniversitelerinde ise
Bilkent Universitesi basta gelmektedir. Tiirkiye’de devlet
iniversitelerinde yag ortalamasinin daha buyik oldugu
gorilmektedir (Akcigit & Tok, 2020). Bu calismada
katthmeilarin %93.8’inin (n=587) devlet tiniversitesinde,
%6.2unun  (n=39) vakif {iniversitesinde  calisug
gorilmistir. Caligmaya katilan akademisyenlerin yag orani
diisiik olmasina ragmen beklenenin tersine cogunlugu devlet
iniversitesinde caligmaktadir. Son yillarda kurulan yeni
iniversite sayisinin artmast ile bir¢ok tiniversite mezununun
akademik personel olabilme imkaninin artmasi sonucu geng
akademik personel sayisinin artmasina neden olmustur.

Kadinlarin bilim diinyasina katilumi her gecen giin artarak
devam etmektedir. Buna ragmen bir¢ok iilkede hala
erkek akademisyenlerin orani fazladir (Bagilhole, 1993;
Hill C, Corbett C, Rose A, 2010). Tirkiye’de de zaman
icerisinde kadin aragurmacilarin sayilari artmakeadir. 2023
yili verilerine gore Tirkiye’ de ki kadin aragurmacilarin
oraninin %44,3’e ulagug1 goériilmektedir. Bu caligmada da
ogretim dyelerinin %31.2’inin (n=195) bayan, %68.8’inin
(n=431) erkek oldugu bulunmustur. Raj ve digerlerinin
(2016) kadmlarmm akademik iiretkenligini degerlendirmek
icin yapuklart ¢calisma sonucunda kadin 6gretim tyelerinin
erkek 6gretim tiyeleri ile benzer oranlarda maag almalarina
ragmen yaynlar ve etkileri agisindan erkek akademisyenlere
gore geride kaldiklarini belirtmiglerdir. Yine ayni ¢aligma
sonucunda erkeklerin evli/partnerli olma, ¢ocuk sahibi olma
ve profesor tnvanma sahip olma oranlarmin kadinlardan
onemli 6l¢iide daha fazla oldugu, kadinlarin daha disik
yayin oranina ve h-endeksine sahip olduklari bulunmustur.
Reed ve digerlerinin (2011) kadmlarm akademik
tiretkenligini degerlendirmek igin yaptiklar1 bagka bir
calismada kadinlarin yayin oranlarinin kariyerlerinin sonraki
agsamalarinda erkeklerinkinden daha yiiksek oldugunu
bulmuglardir. Cocuk sahibi olmanin kadinlarin akademik
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tretkenligini etkileyip etkilemedigini aragtirmak iizere
yapilan bir ¢aligmada kadinlarin bekar, evli, cocuksuz veya
evlive ¢ocuklu olup olmadiklarina bakilmaksizin erkeklerden
daha az yayin yapuklarini bulmuglardir. Kadinlarin disiik
uretkenliginin nedenlerinin, istatistiksel analizlerinde
olcilemeyen  diger faktorlerle ilgili  olabilecegini
soylemiglerdir (Hamovitch & Morgenstern, 2017). Bu
calismada kadin 6gretim tiyeleri erkeklere gére daha motive
bulunmugtur. Yine ¢alismada kadin akademisyenler ig
yogunluklarinin daha fazla ve bilimsel ¢aligma imkanlarinin
daha az oldugunu ifade etmiglerdir. Medeni hil agisindan
bekir 6gretim tiyeleri evlilere gore daha motive ve daha az
imkana sahip olduklarini séylemislerdir. Ulkelerin sosyo-
kiiltiirel farkliliklar1 digtinildigiinde 6zellikle iilkemiz
aile yapisinda kadinlara daha fazla yiik diigmesi kadinlarin
sorumluluklarini artirmaktadir. Buna ragmen daha motive
olduklarimi beyan etmiglerdir. Bu yonden bakildiginda
kadin akademisyenlerin daha fazla desteklenmesinin faydali
olabilecegi kanaatindeyiz.

Hassan ve digerlerinin (2008) yaptiklar1 ¢calisma sonucunda
akademik tretkenlik ile iligkili faktorler olarak; yetenek,
firsat, akademik olarak elverigli bir ortam, aile motivasyonu,
deneyim, bilgi ve alinan egitimin etkili oldugunu 6ne
siirmiiglerdir. Ayrica akademik iretkenlik ile iligkili olarak
aragtirmaya ayrilan zamanmn da Onemli bir katkisinin
oldugu ve  ogretime ayrilan zamanin olumsuz etkiye
neden olabilecegi iddia edilmistir. Ulkemizde yapilan bagka
bir calismada ise iretkenligi etkileyen faktorler arasinda
akademik ortamin yeterli oranda tiretkenligi desteklemedigi
(liniversite yayin ortami, arkadag destegi, is yogunlugu
vs.) beyan edilmistir (Mengi & Schreglmann, 2013). Bu
cahymada da akademisyenler, ¢alisma yogunluklarinin
genel olarak orta diizeyde oldugunu ifade etmiglerdir. Bu
sonug tersinden okundugunda 6gretim tyelerinin bilimsel
caligma yapmak i¢in orta diizeyde zamanlarinin oldugunu
gosterir. Ulkemizde akademisyenler mesleki sorumluluklar:
disinda birgok alanda gorev yapmaktadirlar. Daha 6nce
yapilan calismalarda ders yiikii fazlaliginin iiretkenlik icin
olumsuz etken oldugu tespit edilmistir (Ar1, 2007). Bir diger
etken ek gorevlerin fazlaligy; 6rnegin yoneticilik gorevidir
ki iilkemizde yapilan bir ¢alisma da yoneticilik gorevlerinin
akademisyenlerin asil sorumluluklarini azaltugi ve kisisel
gelismeleri noktasinda negatif etki yaptig1 gosterilmigtir
(Yurdasever & Karakaya, 2016). Dolayisi ile akademik
iretkenlikte uygun ortam yaninda makul is yiikiiniin 6nemli
oldugu agikardir.

Ulkemizde 6gretim iiyelerinin bilimsel arastirma siirecinde
karsilagtiklari 6nemli sorunlardan biri de yabana dil
problemidir. Bu c¢aligmada 6gretim iiyelerinin %56’s1
yabanci dilde makale yazamadigini beyan etmiglerdir.
Ogretim iiyeleri icin yabanci dilde makale yazamama en
onemli sorun olarak goriilmektedir. Yabanci literatiiri
tarama ve bunu bilgi dagarcigina aktarip sonrasinda
akademik tiretkenlige doniistiirebilmek i¢in de iyi bir yabanci
dil bilgisi gerekmektedir. Akademisyenlerin bu konuda

Cilt/

ihtiya¢ diizeylerinin iyi tespit edilip uygun desteklerin ve
yonlendirilmelerin yapilmasi faydali olacakur.

Kisithiklar

Calisma igin veri toplamada online anket yonteminin
kullanilmasi nedeniyle kaulimcilarla yiz yize temas
saglanamamis ve aragtirmada akademisyenlerin egitim ve
diger faaliyetleri degerlendirilmemigtir.

Sonuc

Akademik verimlilik alaninda ¢ok fazla caligma yapilmug
olmasina ragmen akademik iretkenligi tanimlamak kolay
degildir. Bir fabrikada girdi ve c¢iktt kolayca olgiilir ve
iretkenlik basit bir gsekilde hesaplanabilirken, akademik
diinyanin dogas1 geregi bunu belirlemek ¢ok zordur.
Akademisyenlerin  bilimsel aragtirma-yayin  gorevleri,
egitim-6gretim faaliyetleri ve ayrica topluma pozitif yon
verme gorevlerinin de bir biitiin olarak degerlendirilmesi
akademik iretkenligi olugturmaktadir. Akademik yayn,
bilimsel aragtirma ve iriin ¢iktist olugturma; ciddi alt yapi,
insan destegi, mali destek yaninda motive edici faktorlerin
de birlikteligi ile olabilecegi goriilmektedir. Ulkemiz
tiniversitelerinde gorev yapmakta olan Ogretim iiyeleri
caligma yapmaya istekli olmalaria ragmen orta diizeyde
zaman kisithiligi, mali destek azligi, yetersiz alt yapi, etik
kurul ve kurumsal izin siire¢lerinde ve yabanci dilde makale
yazim zorluklariyla karsilagmaktadirlar.

Bilimsel ¢aligmayla ilgili problemlerin hafifletilmesi igin
yapisal, altyapr ve destek sorunlari ¢oziilmeye caligilmali
ve bilimsel c¢aligmayr tegvik edici bir {iicret sistemi
geligtirilmelidir. Acil olarak mevcut akademik tegvik
yonetmeligi kapsam ve puanlama yapisi akademisyenlerin
temel faaliyetleri dogrultusunda yeniden yapilandirilmals,
tegvik tutarlart anlaml kilmmalidir. Ayrica 6zellikle geng
akademisyenlerin akademik yetkinliklerinin (istatistik,
okuma, alintilama, raporlama gibi) gelistirilmesine y6nelik
programlar uygulanmalidir. Tirkiye’de akademisyenler
icin 6nemli sorunlardan biri; bir yabanc dili konusamiyor,
anlayamiyor ve yazamiyor olmakur. Bu nedenle yabanci
dil egitiminin dinleme, konugma, yazma ve okuma anlayig1
izerinde yeniden yapilandirilmasi bagta akademik camia
olmak tizere yabanci dil egitimi almig tiim bireyler igin

gereklidir.

Sonug¢ olarak; yiiksekogretim kurumlarinda  bilimsel
aragtirmayl One ¢ikarmak igin orgiitsel yapilanma, alt
yapi, destek sistemi, akademisyen se¢im prosediirii gozden
gegirilmeli ve bilimsel ¢aligmalar: tegvik eden yoneticilerin
tercihinde hassasiyet gosterilmelidir. Bu aragtirma ve daha
once yapilmig diger aragtirmalarda giindeme gelen ihtiyaglar
ve talepler dogrultusunda yeni diizenlemelerin yapilmasinin
akademik tretkenligi artiracagi bununda iilkenin bilgi,
teknoloji ve inovatif irlin tiretme kapasitesine yanstyacagi
soylenebilir.
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