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Editérden
Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisinin Degerli Okurlart,

AUEBFD'nin yeni Editorii olarak sizleri selamlamanin heyecanini ve onurunu
tastyor, 2023 yulmin son sayisimi (Aralik, Cilt:56, Sayi:3) sunmaktan biiyiik bir
memnuniyet duyuyorum.

Egitim bilimlerine ulusal baglamda uzun yulardir katki sunan dergimizin, yayin
ilkeleri ve politikalar: baglaminda ornek bir dergi olmasinda biiyiik emekleri olan;
uluslararasi saygin dizinlerde yer almasini saglayan Prof- Dr. Kasim Karakiitiik
baskanhigindaki editorler kuruluna ozverili ¢alismalarindan dolayr tesekkiirlerimi
sunuyorum. Ben ve ekip arkadaslarim bu onurlu gérevi kendilerinden devraldigimiz
glinden itibaren iistlendigimiz  sorumlulugun  bilinciyle hareket ediyoruz.
Cumbhuriyetimizin ikinci yiizyihinda wulusal ve uluslararasi alanyazina katk
saglayacak nitelikte bilimsel makaleler yayimlamak oncelikli amacimizdir. Bu agidan
yaymn politikamizdan ve ilkelerimizden taviz vermeden, tarafsizlik, seffaflik ve hesap
verebilirlik ¢ercevesinde gorev yapacagimizi belirtmek isterim.

AUEBFD 'nin bu sayisinda da egitim bilimlerinin zenginligini ve cesitliligini
yansitmaya devam ediyoruz. Disiplinlerarasi ¢calismalari destekliyoruz. Bu baglamda
egitim bilimlerinin ¢esitli disiplinlerinde uzman olan degerli yazarlarimiza,
makaleleriyle alanyazina sunmusg olduklar: katki igin tesekkiir ederim. Ayni zamanda,
titiz incelemeleriyle, degerli ve gelistirici onerileriyle yayin siireglerine katkida
bulunan degerli hakemlerimize de ictenlikle tesekkiir ederim.

Bu sayi, Editorler Kurulunun tiim tiyelerinin emek ve ¢abasiyla ilerleyen bir
stirecin tirtintidiir. Bu stirecte emegi gegen editor yardimcilarina, dil editorlerine, alan
editorlerine ve mizanpaj editorlerine ozverili ¢alismalart icin ozel bir tesekkiir
sunmak isterim. Bu emek ve Oézverinin, akademik diinyamiza édnemli katkilar
saglayacagina inaniyorum.
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Early childhood, beginning with infancy is one of the most crucial stages of
children regarding their personality, knowledge, abilities and habits (Temiz & Akman,
2015). In order to support their growth during this time, it is essential to offer them
opportunity to examine their environment, engage them with rich and appropriate
stimulus, and play games (Gonen et al., 2015). Additionally, reading with them
promotes their social connections and helps educators see what they have learned
(Honig & Shin, 2001). Increasing their exposure to literature at this time period
facilitates the acquisition of reading skills, helps them absorb new knowledge,
concepts, and experiences, and improves their problem-solving abilities (Alkan-Ersoy
& Bayraktar, 2018; Leech & Rowe, 2014).

In preschool stage, children's picture books are visual and literary art forms
providing several chances for children and their parents to learn and enjoy reading
(Wolfenbarger & Sipe, 2007). Qualified children's literature enables the child to
comprehend interpersonal relationships, recognize his own emotions, and confront the
issues he faces on a daily basis (Bayraktar & Demiriz, 2017; Christie et al., 2013).
Books for young children are generally the sources of entertainment and enhance
children’s cognitive development (Tare et al., 2010) and social interaction as parents
ask questions about its pictures, provide feedback and satisfy their curiosity, and
encourage them to talk about what they think (Mol et al., 2008). The socialization of
children boosts their social skills (Saracho & Spodek, 2010) and increases emotional
experiences such as happiness and grief and help them overcome internal tensions
(Aram & Shapira, 2012; Korat et al., 2019; Liu et al., 2012; Sparks et al., 2014).
Through books, children encounter circumstances that need research, they understand
their environment better, and have environmental sensitivity (Bas, 2015). They also
develop their imagination, creativity, and communication abilities (Andrian et al.,
2005). The early interaction of children with books enables them to focus on a subject
and develop their vocabulary and comprehension (Karweit & Wasik, 1996; Robins et
al., 2014) which increases their interest in reading (Dwyer & Neuman, 2008).
(Tercanh-Metin & Gokgay, 2014) It is also an effective activity among family
members. Books form the basic of children's reading abilities. This ability begins to
visually develop during the preschool years (Katranci & Yetkin, 2019). As children
do not know how to read, their parents or other family members read to them. This
ensures the communication between children and their family members (Karemaker
et al., 2017) and develops the emotional relationship (Pekdogan, 2017).

Activities such as reading at home, increasing the number of books, visiting the
library, a parent being a model as a reader, forming words, noticing the first and last
sound, saying rhymed words, noticing simple syllables and verbal rhyme games form
the basis of future reading skills (Dixon-Krauss et al., 2010; Schuele et al., 2007).
Stories read during this period encourage children to talk about emotions, motivations
and behaviors of the characters in the story (Aram & Shapira, 2012). While listening
to the story, children watch and pay attention to the drawings. In addition, children
enjoy listening to modern fantasy stories such as animals and objects with human
characteristics (Svab & Zumer, 2015). These experiences with books improve
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children's early literacy skills (Tekin & Tekin, 2006). Early literacy skills are
phonological and print awareness, vocabulary, comprehension and writing skills that
children acquire before learning how to read and write (Whitehurst & Lonigan, 1998).
Early literacy skills, knowledge of names and sounds associated with printed letters
(alphabet knowledge), ability to detect, use or decode auditory aspects of spoken
language (phonological awareness), ability to quickly name a sequence of random
letters or numbers (fast automatic naming of letters or numbers), the ability to quickly
name a sequence (for example, car, tree, house, man), or the ability to repeat random
groups of pictures of colors, write one's own name and briefly recall spoken
information (phonological memory) (Lonigan & Shanahan, 2008). It facilitates
literacy skills, phonological awareness, vocabulary, naming letters and using words.
Such skills enable children to learn to read successfully (Hilbert & Eis, 2014). With
the development of these skills, children learn how to hold the book, how to turn its
page, to understand how writing is formed (MacLean, 2008, Noble et al., 2019;
Tercanli-Metin & Gokgay, 2014). Besides, they also learn the letters (Chen et al.,
2016), how to establish a relationship between the text and its pictures (Gonen &
Uyanik-Balat, 2002) and to combine pictures and typefaces (Roux, 2012).

Children's books should offer information about real life, introduce children to
the people, and be devoid of features that may have harmful effects on him by
preparing him for his future life (Stevenson, 1996). There is a need for children's
books that appeal to visual, auditory, and tactile senses and are manufactured from
quality materials to establish the perception of a "good book" and develop their
aesthetic sense (Gonen et al., 2018).

When choosing a book for preschool children, it is important to pay attention to
the external and internal structure of it. While the external structure features include
the illustration of the book, the material used, book size, book weight, book cover,
volume, page layout, and lettering, the internal structure features include theme,
subject, hero, language and expression. Children should not be afraid of its pictures,
it should be practical and its physical structure sould be strong (Turan et al., 2017).
The materials used in the books differ according to children’s developmental stages.
For example, parents who have babies prefer washable and wipeable books that are
made of vinylex/thick cardboard (Soderman et al., 2005; Tir & Turla, 1999). For
children between three and six years first or second quality papers that do not disperse
colors can be preferred in printing (Alkan-Ersoy & Bayraktar, 2018). In children's
books, care should be taken to use first quality pulp paper that does not spoil the
characteristics of the pictures (Alkan-Ersoy & Bayraktar, 2018). Different sizes of
books that are compatible with the content and that can easily be used and carried can
be preferred (Machado, 2003). On the cover of the book, it is important to have a
picture overlapping with the content of the book. It is also important that the book
cover is solid and the cover is informative and interesting (Sever, 2003). In children's
books, attention should be paid to the page layout, that is, the ratio of pictures and
texts that change with age. Pictures in children's books should present the main
features of an object or event in simple and understandable drawings. The meaning
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and causes of the events and the aims and perspectives of the characters should
provide the child with the opportunity to think and should be presented in an easy-to-
follow order (Dowdall et al., 2020).

When examining the internal structure features of the novels, the “theme” is the
most prominent element. In children's literature, it is essential for children to
experience a variety of emotions and improve their imagination. It is essential that the
child senses the theme naturally, that the theme permeates the text, that the books'
contents are easy for them to understand, that they have a short, logical plot,
containing positive values, and that the events of the story are presented in
chronological order (Hsiao & Chang, 2016; Sen, 2020). When selecting books for pre-
school-aged children, topics that related to their interests (Tuncer, 2000), with cultural
and moral values, reflecting their immediate environment, entertaining or calming
them should be prioritised (Alkan-Ersoy & Bayraktar, 2018). The characters in
children's novels are one of the most notable aspects of the book. Human, animal,
object, or fictitious heroes may be featured in children's novels that do not contradict
with reality and stand out for their positive human qualities (Griffith et al., 2008). The
physical and psychological features of these heroes must be precisely established
(Santora, 2019; Sawyer, 2009; Tompkins, 2006). In addition, picture books expose
toddlers to a diverse vocabulary due to the wide range of words they include (Montag
et al., 2015; Strouse et al., 2018). Messages meant to be delivered in children's books
should not be presented in an authoritative manner; rather, they should be offered to
the child within the context of the evolution of events (Liile, 2007). In addition,
children's books should employ carefully selected language and rhythmic repetitions
(Turan etal., 2017).

Although the books of preschool children are usually chosen by the people
around them or their parents, children are actually selective in choosing books. In this
period, the adults who allow children to have experience with books and who are in
an active position are the children's parents. In this process, the child is mostly with
the books presented by the parents. The preparation of a library or book corner or
basket that the child can easily access at home, and the selection of the books together
with the children, taking into account the interests of the children, increases the
interest in books (Kozak & Recchia, 2018; Sengiil-Bircan, 2017).

There are courses to increase the level of knowledge about preschool children's
literature in the undergraduate education curricula related to the criteria that students
who continue their undergraduate education in the Child Development Department,
Preschool Education Program and Information and Document Management
Department should pay attention to when choosing preschool children's books. In the
content of the “Children's Literature” course in the Child Development Undergraduate
Education National Core Education Program (2016) the topics are as follows: The
importance and characteristics of children's literature, its contributions to the
development of the child, types of children's literature, characteristics of children's
books, selection of books according to age, points to consider when preparing
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children’s books, age group are some of the topics of the course content guide families
and educators, choosing suitable books in children's libraries around the world and in
Turkey, and interactive book reading activities with children. In Preschool Education
Undergraduate Program includes the subjects such as: the development of children's
literature in the world and in Turkey, the function of children's literature works, the
design, content and educational features that should be found in children's literature
works, the negative effects of unqualified children's books on the developmental
characteristics of children, various literary genres that appeal to children (epics, fairy
tales, poems, stories, novels, etc.) and linguistic tools (numbers, rhymes, riddles, etc.)
determining the contribution of children's development (Preschool Education
Undergraduate Program file:///C:/Users/hp/Desktop/School_Oncesi_Ogretmenligi_
Lisans_Programpdf). In the Information and Document Management Department,
there is a Child and Youth Publications course for children's books. When looking at
the content of this course, story, novel, fairy tale, fable, ABC books, comic book
evaluation and selection criteria, children and youth publishing, publishers, publishing
problems, supervision problems, reward systems, child development and the effects
of publications on development, children's book authoring, issues of illustrators,
children's book illustration, translation and editorial issues are taught
(https://bilsis.hacettepe.edu.tr/oibs/bologna/index.aspx?lang=tr&curOp=showPac&c
urunit=520&curSunit=396#). These courses and their contents ensure that
undergraduate students step into their profession by increasing their knowledge and
competencies.

In the literature, it is generally seen that interview forms, checklists and
questionnaires are used regarding this subject (Bagci-Ayranci et al., 2017; Bayraktar
& Demiriz, 2017; Demircan, 2006; Goénen et al., 2014; Hsiao & Chang, 2016;
Koriikgt, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho & Spodek, 2010; Tekin &
Tekin, 2006; Tezel-Sahin & Tutkun, 2016; Turan et al., 2017). There is no validated
measurement tool for choosing books suitable for the age and developmental
characteristics of preschool children. It is thought that this scale will contribute to the
determination of the needs and self-efficacy of the students studying in the
departments of Child Development, Preschool Education Undergraduate Program and
Information and Document Management, who will primarily work with children. For
this purpose, Preschool Children's Book Selection Self-Efficacy Scale, Student Form
has been prepared for undergraduate students studying in these programs. The scale
developed in the study was applied to the students studying in these departments as
the books were for children with typical development. Students continuing their
undergraduate education in the field of Special Education were not included in the
study. With the developed scale, the self-efficacy of undergraduate students who will
work with children in choosing books for pre-school children can be determined, and
studies and support education activities can be planned to increase the knowledge and
skills of students studying in these fields before they graduate.
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The purpose of the present study is to develop the Preschool Children's Book
Selection Self-Efficacy Scale for undergraduate students and to determine its
psychometric properties.

1. What is the level of compatibility of the factor structure of the Book Selection
Self-Efficacy Scale for Preschool Children Student Form with the model data?

2. What is the level of reliability and validity of the measurement results obtained
from the scale?

Method

In this section, the research model, study group, data collection tools and data
analysis are presented.

Research Model

This research, which aims to develop the Preschool Children's Book Selection
Self-Efficacy Scale for students and to determine its psychometric properties, is
basically a survey model. Survey models aim to show a situation that existed in the
past or that still exists today (Karasar, 2012). Survey research is a research method
that has a wide range of applications and can be used in many types of problems. In
this type of research, data about individuals' beliefs, attitudes, thoughts and activities
are collected by using questionnaires or scales (Christensen et al., 2011).

Study Group

A total of 478 people were included in the study group of the research in the
2020-2021 academic year. While forming the study group, the scale development
process was taken into account. The general characteristics of the study group are
given below. First of all, focus group meetings were held in addition to the literature
review to create an item pool. Focus group meetings were held with five students from
each department/program who are attending the 3rd and 4th grades and 10 students
from each department in total, who are studying in the Child Development, Preschool
Education Program and Information and Document Management Department. The
reason for choosing the 3rd and 4th grade students in the research is that they have
taken a children's literature course.

For the pre-trial application, 30 undergraduate students (10 students from each
department/program) were chosen. These students were studying in Child
Development Department at Istinye University, in Preschool Education Program at
Yildiz Technical University and in Information and Document Management
Department at Istanbul University.

For trial application there were 478 students for student application form. After
removing the missing responses, analyses were performed on the data of 462 students.
283 (61.3%) of these participants were in the Preschool Education Undergraduate
Program, 123 (26.6%) of them were in the Child Development Department, and 56
(12.1%) of them were in Information and Documentation Management Department.
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There were 410 (88.7%) female and 52 (11.3%) male participants. 58 (12.6%) of them
were in the first grade, 36 (7.8%) of them were in the second grade, 165 (35.7%) of
them were in the third grade, and 203 (43.9%) of them were in the fourth grade.

Data Collection Tools

Student General Information Form and Focus Group Meeting Interview Forms
for Students were used to collect the data in the study.

Student General Information Form

In this study, the general information form developed by the researchers was used to
determine the general characteristics of the students regarding age, gender,
department and class.

Focus Group Interview Form

A semi-structured interview form consisting of open-ended questions was prepared
and used during focus group interviews in order to reveal the features that students
paid attention to when choosing a book for children.

Developing the Scale

In the development process of the scale, the stages of creating an item pool,
getting expert opinion, pre-testing and trial application stages were followed
respectively.

Formation of the Item Pool

Within the scope of the research planned to develop the Book Selection Self-
Efficacy Scale for Preschool Children and the Student Form and to determine its
psychometric properties, the relevant literature was examined in detail (Alkan-Ersoy
& Bayraktar, 2018; Bagci-Ayranct & Aytas, 2017; Bayraktar & Demiriz, 2017,
Demircan , 2006; Gonen et al., 2014; Griffith et al., 2008; Hsiao & Chang, 2016;
Koriikgi, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho & Spodek, 2010; Sen, 2020;
Tekin & Tekin, 2006; Tezel-Sahin & Tutkun, 2016; Turan et al., 2017). In the second
stage, focus group meetings were held with a total of 30 students, 10 of whom are
attending the 3rd and 4th grades of Child Development, Preschool Teaching and
Information and Document Management departments. As a result of the literature
review and focus group meeting discussions, an item pool was created by taking into
account the content validity for choosing a book. In this context, a 50-item form was
prepared. There were no studies in the field involving the students from these three
departments. For this reason, asking their opinions about children's books, increases
the value of the study. In addition, although there are questionnaires and forms on this
subject, there is no scale whose reliability and validity studies have been conducted.
With this scale, all dimensions of book selection were included and this scope was
discussed in more detail.
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Obtaining Expert Opinion

In order to determine the relevance of the items written by the researchers and
find out whether they measure the relevant scope or not, from the departments of Child
Development (3 academics), Pre-School Teaching (3 academicians), Information and
Documentation Faculty (2 academicians), Guidance and Psychological Counseling (1
academician) and Measurement and Evaluation (1 academician) expert opinion was
taken (from a total of 10 academicians) and content validity indexes were calculated.

Lawshe (1975) approach was used to determine the content validity of the items.
For the level of adequate coverage of the items, the content validity ratio (CVR) was
used and the number of 10 experts was taken into account. As a result of the
evaluation, the minimum (critical) value was determined as 0.62 (for p=0.05)
(Veneziano & Hooper, 1997). The CVR values calculated for each item were
examined, and because the 4 items in the draft form were lower than 0.62, they were
re-examined by the researchers and removed. By taking the mean CVR value of the
remaining 46 items in the scale, the Scope Validity Index (CGI) of the overall scale
was obtained as 0.86. Since the CGI calculated for the overall scale is >0.62, the
content validity of the final form consisting of 46 items is statistically significant.

Pilot Application

In order to determine the intelligibility and application time of 46 items in the
draft form of the scale with expert opinion, a pre-test was carried out with 30
undergraduate students (10 students from each department). In the end it is seen that
the items in the scale were understandable and completed in approximately 10
minutes.

Application

Within the scope of the application, analyzes were made depending on the data
gathered from 462 students. Detailed explanations are given in the data analysis and
findings section.

Ethical Declaration and Committee Approval

The research was produced from the project named "Development of the Student
Form and Librarian Form of the Book Selection Self-Efficacy Scale for Preschool
Children" within the scope of the Scientific Research Project numbered 2021/B30 of
Istinye University. Only the validity and reliability results of the "Student Form™ are
presented in the present article. This study was approved by the Ethics Committee of
Istinye University, Human Research Ethics Committee, with the protocol number 94
on 15.09.2020.
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Data Analysis

The focus group interviews conducted within the scope of the research were
transcribed/translated into text and analyzed with descriptive and content analysis
methods. For the draft form of the scales, the content validity rates and the content
validity index were calculated with the Lawshe technique. For the data obtained via
application of the scales, statistics such as item total correlation and item
discrimination were carried out. The value is generally expected to be greater than
0.30 for an item (Nurosis, 1994). In order to provide evidence for the reliability of the
data collected in the study, the Cronbach Alpha reliability coefficient based on internal
consistency was reported. The test-retest reliability could not be calculated due to the
failure to provide appropriate conditions for the two applications since the data was
collected during the epidemic. The Confirmatory Factor Analysis method was used to
provide evidence for the construct validity of the scales. The reason for using this
method is that the book selection criteria are clear in the relevant theory, and the
adequate criteria are clear in other studies in the literature (Demircan, 2006; Turla,
2018; Tiir & Turla, 1999). However, the lack of a reliable and valid scale for these
indicators in this study formed the main focus of the research. Although Exploratory
Factor Analysis is generally preferred in scale development studies, CFA can be used
to test the existing structure, especially if the factors and structure of the developed
scale can be clearly explained in the theory. In this case, the researcher can use CFA
when he wants to evaluate a well-articulated set theory about the underlying structure
for a set of variables. While establishing the CFA model, the researcher pre-specifies
the number of factors and how the variables are related to the factors (Matsunaga,
2010; Pohlmann, 2004). Within the scope of the research, the assumption of
multivariate normality was checked while performing CFA. It was observed that the
values of multivariate skewness and kurtosis generally deviated from normality
(Relative Multivariate Kurtosis (RMK) = 1.30) (Mardia, 1970). For this purpose, the
Robust Maximum Likelihood (MLR) estimation method, which is used in cases where
there are deviations from normality, was used while performing CFA. Within the
scope of the research, values such as RMSEA, SRMR, CFI, NFI and NNFI were
reported in order to test the DFA model data compatibility.

Findings
The findings related to the reliability and validity studies of the Student Form
of the Book Selection Self-Efficacy Scale for Preschool Children are presented in

three parts: the findings of item analysis, the findings of construct validity and the
findings of reliability values.

Findings of Item Analysis

The Book Selection Self-Efficacy Scale for Preschool Children, which was
developed within the scope of the research, consists of external and internal structure
features and a total of 9 sub-dimensions; illustration, material used in the book, book
size, book weight, cover and binding in the book and page layout. In this process,
focus group discussions and related literature (Alkan-Ersoy & Bayraktar, 2018;
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Bagci-Ayranci & Aytas, 2017; Bayraktar & Demiriz, 2017; Demircan, 2006; Dowdall
et al., 2020; Gonen et al., 2014; Hsiao & Chang , 2016; Koriikgt, 2012; Liile, 2007,
MacLean, 2008; Maltepe, 2009; Pekdogan, 2017; Santora, 2019; Sever, 2003; Sen,
2020; Turan et al., 2017; Turla, 2018; Tiir & Turla, 1999; Weih, 2015) were taken
into consideration and the main factors affecting the selection of children's books were
determined, and the items were written. For item selection, item statistics were first
calculated for each sub-dimension. For this purpose, item selection was made based
on item total correlation values and item averages.

In Tables 1, 2, 3, 4, 5 and 6, item statistics for the external structure sub-
dimensions of the Preschool Children's Book Selection Self-Efficacy Scale are
presented. In Table 1, item statistics for the illustration sub-dimension are given.

Table 1
Item Statistics for the Illustration Sub-Dimension

_ Total item
Items X SS correlation

11. 1 know how much the ratio of pictures and text in
children's books should be.

12. 1 can choose books with text and pictures that are age-
appropriate for children.

13. I am aware that the pictures in children's books should
contain movement in harmony with the text.

14. | know that the pictures in children's books should be
clear and free from unnecessary details.

I5. 1 know that the text and the picture read in children's
books should be compatible with each other.

16. | can determine whether the picture in children's books
reflects the text or not.

17. 1 have knowledge that the character depicted in
children's books should be compatible with his/her 4.24 0.69 0.63*
own characteristics in the story.

18. 1 am aware that the colors used in the pictures may
change according to the nature of the story.

*p<.05

3.93 0.86 0.51*

4.24 0.61 0.63*

4.39 0.68 0.72*

4.43 0.68 0.66*

4.56 0.59 0.69*

4.42 0.63 0.71*

3.82 0.93 0.43*

As seen in Table 1, there are 8 items in the illustrating sub-dimension of the
scale. The averages of these items, which were scored as a five-point Likert scale,
ranged from 3.82 to 4.39. Considering the total item correlation, it was concluded that
the total item correlation values of all items were above 0.30 and that the items were
compatible with the relevant sub-dimension. In Table 2, the item statistics of the
material used in the book are presented.
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Table 2

Item Statistics for the Sub-Dimension of Material Used in the Book

ltems _ ss Total item

X correlation

19. 1 can c_heck _vvhetr]er safety measures are taken in 397 087 0.60%
material children's books.

110. I know f[he charactlerlstlcs of the paper that should 367 1.04 0.65%
be used in children's books.

111. I know which paint materials suitable for health
should be used in children's books. 343 110 0.62*

112. Toys, CDs, DVDs, etc. offered with children's
books. I make sure that the materials are prepared 423 0.75 0.47*
in accordance with the content of the story.

*p<.05

As can be seen in Table 2, there are 4 items in the material used in the book sub-
dimension of the scale. The averages of these items vary between 3.43 and 4.23.
Considering the total item correlation, it was concluded that the total item correlation
values of all items were above 0.30 and that the items were compatible with the
relevant sub-dimension. In Table 3, the item statistics of the book size sub-dimension
are presented.

Table 3
Item Statistics for the Book Size Sub-Dimension
— Total item
Items X SS correlation
113. I can choose_ books of different sizes suitable for the 4.26 0.73 0.84%
age of the children.
114. 1 can choose book_s of different sizes suitable for the 424 073 0.87%
development of children.
115. 1 know that | need to choose different size books
where the child can easily turn the pages and read the ~ 4.39 0.63 0.68*
pictures.
*p <.05

As seen in Table 3, there are 3 items in the book size sub-dimension of the scale.
The averages of these items vary between 4.24 and 4.39. Considering the total item
correlation, it was concluded that the total item correlation values of all items were
above 0.30 and that the items were compatible with the relevant sub-dimension. In
Table 4, the item statistics of the book weight sub-dimension are presented.
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Table 4
Item Statistics for the Book Weight Sub-Dimension
ltems _ sS Total item
X correlation
116. ng\r:gw how many spreads a children's book should 311 1.08 0.55%
117. 1 can decide the number of pages of the children's
book in accordance with the age of children. 3.85 0.87 0.59%
118. | know about the average weight of a children's 334 1.07 0.62*
book.
*p<.05

As seen in Table 4, there are 3 items in the book weight sub-dimension of the
scale. The averages of these items vary between 3.11 and 3.85. Considering the total
item correlation, it was concluded that the total item correlation values of all items
were above 0.30 and that the items were compatible with the relevant sub-dimension.
In Table 5, item statistics for the cover and binding sub-dimensions of the book are
presented.

Table 5

Article Statistics for Cover and Binding Sub-Dimensions in the Book

ltems _ ss Total item

X correlation

119. I am aware that the cover has an important place in -
introducing the book to the child. 4.42 0.66 0.46

120. 1 knoyv thelouter cover features that should be found 402 0.92 0.84%
in children's books.

121. 1 k_now tlhe inside cover features that should be in 3.89 0.96 0.83*
children's books.

122. 1 know what materials should be used on children's 366 1.03 0.79%
book covers

123. LIg(gow the binding features of children's books by 337 1.08 0.66*

*p<.05

As seen in Table 5, there are a total of 5 items in the book cover and binding
sub-dimension of the scale. The averages of these items vary between 3.37 and 4.42.
Considering the total item correlation, it was concluded that the total item correlation
values of all items were above 0.30 and that the items were compatible with the
relevant sub-dimension. In Table 6, item statistics for the page layout sub-dimension
are given.
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Table 6

Article Statistics for the Page Layout Sub-Dimension

ltems _ sS Total item

X correlation

124. 1 kno_w the writing _featurles (letter characters, line 367 1.06 0.69%
spacing, etc.) in children's books.

125. 1 know how_many letter sizes (_pomtsl) should be 356 1.05 0.70%
used for which age range in children's books.

126. | know that in children's books, the text and the
picture should be in an order that can be noticed 412 0.76 0.53*
separately.

127. 1 know that punctuation marks should be used 4.07 0.85 0.59%

correctly and appropriately in children's books.
*p< .05

As seen in Table 6, there are 4 items in the page layout sub-dimension of the
scale. The averages of these items vary between 3.56 and 4.12. Considering the total
item correlation, it was concluded that the total item correlation values of all items
were above 0.30 and that the items were compatible with the relevant sub-dimension.

In Tables 7, 8 and 9, item statistics for the internal structure sub-dimensions of
the book selection self-efficacy scale are presented. In this context, item statistics for
the theme sub-dimension are given in Table 7.

Table 7
Item Statistics for Theme Sub-Dimension

— Total item
Items X SS correlation
128. Iblggﬁ\slv how to express the theme in children's 3.92 0.89 0.72%
129. I know that in children’s books, the theme should be 416 073 0.63%

perceived correctly for each child in the text.

130. ngnow how the theme of a children’s book should 399 082 0.76*
*p < .05

As seen in Table 7, there are 3 items in the theme sub-dimension of the scale.
The averages of these items vary between 3.92 and 4.16. Considering the total item
correlation, it was concluded that the total item correlation values of all items were
above 0.30 and that the items were compatible with the relevant sub-dimension. In
Table 8, item statistics for the subject sub-dimension are presented.



974 Hale Dere Cifici et al.

Table 8
Item Statistics for the Subject Sub-Dimension
_ Total item
Items X SS correlation
131. I have the knowledge of which topics in children's -
books will attract the most attention. 3.96 0.89 0.58
132. 1 k_now sltereotypes that should not be included in 399 086 0.53%
children's books.
133. I know that the topics chosen in children's books
should include the characteristics of being a good
person, respect for cultural differences, protecting 4.45 0.63 0.61*
nature and living things, the importance of love and
sharing.
134. I know that children's books should be chosen
according to more distant subjects, starting from the 4.08 0.88 0.58*

child himself and his immediate environment.
135. I can choose children's books that will arouse
curiosity, are entertaining, and will lead the child to 4.34 0.68 0.64*
surprising results.
136. | know that | have to carefully select the books that
contain topics related to special situations (death,

*
divorce, the arrival of a new sibling, etc.) according 4.29 0.74 0.66
to age groups.
137. I know that I should choose books about children 416 0.85 0.54%

with special needs.
*p <.05

As seen in Table 8, there are 7 items in the subject sub-dimension of the scale. The
averages of these items vary between 3.96 and 4.45. Considering the total item correlation,
it was concluded that the total item correlation values of all items were above 0.30 and that
the items were compatible with the relevant sub-dimension. In Table 9, item statistics for
the sub-dimensions of heroes, text, language and expression are presented.

Table 9

Item Statistics for Heroes, Text, Language and Narration Sub-Dimension

ltems _ sS Total item

X correlation

138. 1 knov_v the features _that §hou|d' be considered in the 420 076 0.67%
selection of heroes in children's books.

139. 1 know_the number of he_roes t_hat sr]ould be used 361 1.06 0.67%
according to age groups in children's books.

140. | know how the text features of children's books 385 093 0.79%
should be.

141. | know from what age | should prefer children's 371 0.94 0.70%

books that include a subject and main idea.

(continued)
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Tablo 9 (continued)

_ Total item
ltems X SS correlation
142. 1 am fan?lllar with the language features used in the 399 081 0.77%

children's book.
143. LEQEZ,V how the narration should be in children's 414 076 0.74%
144. 1 h_ave krl10wledge about the structure of sentences in 392 085 0.77%
children's books.
145. | know what to consider when choosing the words -
used in children's books. a1l o 0.75
146. | know that there should be texts in books that can
support children's vocabulary and listening 4.29 0.68 0.61*
comprehension skills.
*p<.05

As seen in Table 9, there are 9 items in total in the heroes, text, language and
expression sub-dimension of the scale. The averages of these items vary between 3.61
and 4.29. Considering the total item correlation, it was concluded that the total item
correlation values of all items were above 0.30 and that the items were compatible
with the relevant sub-dimension.

Construct Validity Findings

Direct CFA was conducted in order to reveal the factor structure of the Book
Selection Self-Efficacy Scale for Preschool Children. Within the scope of the
research, the data compatibility of the measurement model, which was established
with a total of 9 sub-dimensions belonging to two general dimensions, namely
external structure and internal structure was tested. The path diagram, factor loads and
error variances of the Preschool Children's Book Selection Self-Efficacy Scale,
Student Form are presented in Figure 1.
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Figure 1
Factor Loads and Error Variances for the DFA Model

.57

Chi-Sguare=3405.02, df=877, P-wvalue=0.00000, BM

As seen in Figure 1, the standardized regression coefficients (factor loads) of the
CFA model established with 46 items in the scale vary between 0.49 and 0.95 and
error variances vary between 0.10 and 0.76. All these coefficients are significant at
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0.05 level. Factor load values above 0.32 for each item are considered sufficient for
model-data fit (Tabachnick & Fidel, 2013). In the model established in the DFA
model, a modification was made between M4-M5 and M24-M5, which have
associated error variances. For these items, variances that are not explained by the
implicit structure are related. The values of the model-data fit of the DFA model are
given in Table 10 (Forza and Filippini, 1998; Schermelleh-Engel et al., 2003).

Table 10

DFA Model Data Fit Criteria
Values of the

Acceptable level of

Fit Measure Good level of compliance ;

scale compliance
x2 /! sd 3.49 0<y%sd<2 2<y?%sd <5
RMSEA 0.07 0 <RMSEA <.05 .05 <RMSEA <.08
SRMR 0.08 0 <SRMR <.05 .05 <SRMR <.010
CFI 0.97 .97 <CFI<1.00 95<CFI<.97
NFI 0.96 95 <NFI<1.00 90 <NFI<.95
NNFI 0.97 .97 <NNFI<1.00 .95 <NNFI< .97

As seen in Table 10, ¥?/sd= 3.49 was obtained in the DFA model established for
the measurements acquired from the scale, and this value is at an acceptable level.
Similarly, RMSEA and SRMR values are lower than 0.08 and are at an acceptable
level. CFI, NFI and NNFI values above 0.95 showed good agreement. When all the
findings are evaluated together, it is concluded that the measurements obtained from
the scale and the inferences to be made based on these results are valid.

Findings Regarding Reliability Values

Within the scope of the research, Cronbach Alpha values were calculated for the
reliability of the measurements obtained from the general and sub-dimensions of the
Student Form of the Book Selection Self-Efficacy Scale for Preschool Children. The
results are given in Table 11.

Table 11

Cronbach Alpha Values Regarding the Reliability of the Measurement Results
Obtained from the Overall Scale and the Sub-Dimensions

Item Cronbach Alpha

Scale Subscales

number (o)
Imaging Features 8 0.86
Book Seleci Material Used in the Book 4 0.77
S;?-Eflsifz;:clon External Book Size 3 0.89
y Book Weight 3 0.75
Scale for structure Book C d Bindi 5 0.88

Preschool Children 00k Lover and binding )
Page layout 4 0.81
Exterior General 27 0.95
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Table 11 (continued)

Scale Subscales Item Cronbach alpha

number (o)

. Theme 3 0.84

Book Selection Subject 7 0.83
Self-Efficacy Internal Heroes, Text, Language and

Scale for structure " ' guag 9 0.92

Preschool Narration
Children Internal Structure General 19 0.94
Overall Scale 46 0.97

As seen in Table 11, the overall reliability coefficient of the scale was 0.97. This
value shows that the measurements obtained from the scale are highly reliable.
Considering the sub-dimensions of the scale, it is seen that the reliability coefficient
values are higher than 0.70, in other words, it has a good level of reliability (George
& Mallery, 2016).

Discussion, Conclusion and Recommendations

In this study, the purpose was to develop a unique scale to determine the self-
efficacy in choosing books for preschool children. Undergraduate students studying
in the departments of Child Development, Preschool Education and Information and
Document Management participated. For this purpose, first of all, a literature review
was made. When the relevant literature is examined, surveys are mostly used in
studies on preschool children's books in the areas of Child Development and
Preschool (Montag et al., 2015; Santora, 2019; Sawyer, 2009), and in the field of
Information and Documentation, there is a focus on preschool children's book
selections. Although there are many studies on the importance of libraries and the
contribution of libraries to reading and writing (Tepeli & Arici, 2012; Yilmaz & Ekici,
2011) and the selection of children's books, there is no scale for undergraduate
students in the studies. It is thought that this study will contribute to the field with this
aspect.

Focus group interviews can be used in the preparation phase of scale
development studies. In this study, “Homogeneous Sampling” method was used to
determine focus groups. In the Homogeneous Sampling method, it allows to create a
small distinct subgroup (the optimal-optimal number of people is 6-12 people) by
bringing together individuals with similar characteristics (Sencan, 2005; Yildirim &
Simsek, 2006). Focus group interviews were held in different sessions with the 3rd
and 4th grade students who took the Children's Literature course in the Child
Development and Preschool Education Undergraduate Programs and the students who
took this course as an elective in the Information and Documentation Department. As
a result of the literature review related to the focus group interviews, an item pool of
50 items was created. The draft of the scale was presented to the opinion of 10
academicians who are experts in the field. Necessary corrections were made in line
with their feedback and 4 items that were unnecessary are removed from the scale.
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The Book Selection Self-Efficacy Scale for Preschoolers consists of two general
dimensions, namely the external and the internal structure features of the books, and
a total of 9 sub-dimensions under these general dimensions. The external structure
features include the illustration of the book, the material used, book size, book weight,
book cover and binding in the book, volume, page layout, and lettering, the internal
structure features include theme, subject, hero, language and expression. When the
item statistics regarding the external structure sub-dimensions of the scale are
examined, it is found that the averages of the sub-dimension items vary between 3.11
and 4.42. On the other hand, the averages of the internal structure sub-dimension items
are between 3.61 and 4.45. Considering the total item correlation, it was concluded
that total item correlation values of all items in both external and internal structures,
sub-factors were above 0.30 and that the items were compatible with the relevant sub-
dimension (Nurosis, 1994).

Linear Factor Analysis (CFA) was applied directly to determine the construct
validity of the scale. The reason for using this is that the book selection criteria are
clearly stated in the literature. In the studies, the features of children's books were
presented by grouping them as external structure and internal structure features.
However, surveys or checklists developed by researchers were generally used as
measurement tools in these studies. For example, Gonen et al. (2014) used a checklist
to examine the selected books in their study in which they examined the characteristics
of children's picture books for 0-3 year olds. In the checklist, there were items related
to illustration, size, material type and binding, writing properties, content (internal
structure) properties of subject, language, theme, language and expression regarding
physical properties. Weih's (2015) study primarily deals with book types (story books
and informative books) in the book selection criteria for preschool children. In
addition, while choosing a story book, the setting in which the story takes place, the
problem or conflict in the story, the subject and events and character traits are
examined. In informative books the content, creativity, illustration, expression and
printing features were determined as criteria. Yiikselen et al. (2016), on the other hand,
used a questionnaire to determine the criteria that preschool educators consider when
choosing children's books. In the questionnaire used, the physical and content
features, its suitability for the child's developmental level, and the types of children's
books were categorized. In this study, it was determined that the standardized
regression coefficients (factor loads) of the CFA model established with 46 items in
the Scale ranged from 0.49 to 0.95, and the error variances ranged between 0.10 and
0.76. All these coefficients are significant at the 0.05 level. The fact that the factor
load values for each item are above 0.32 indicates that it is sufficient for model-data
fit (Tabachnick & Fidel, 2013). In the DFA model established for the measurements
obtained from the scale, ¥*/sd= 3.49 was obtained. This value obtained is at an
acceptable level. Similarly, it is seen that RMSEA and SRMR values are less than
0.08 and at an acceptable level. CFI, NFI and NNFI values above 0.95 showed good
agreement. When all the findings are evaluated together, it is concluded that the
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measurements obtained from the scale and the inferences to be made based on these
results are valid.

Within the scope of the research, Cronbach Alpha values, which were made to
determine the reliability of the measurements obtained from the Book Selection Self-
Efficacy Scale for Preschool Children, Student Form and its sub-dimensions, were
determined as 0.97 for the overall scale. This value shows that the measurements
obtained from the scale are highly reliable. Considering the sub-dimensions of the
scale, it shows that the sub-dimensions of the scale are also reliable at a good level,
since the reliability coefficient values are higher than 0.70 (George & Mallery, 2016).

When all the findings are evaluated together, it is seen that the items in the
Student Form of the Book Selection Self-Efficacy Scale for Preschool Children, had
valid and reliable measurements for students. It has been concluded that the
measurements obtained from the scale and the inferences to be made based on these
results are valid and reliable. The Book Selection Self-Efficacy Scale for Preschool
Children, whose psychometric properties were determined in the study, consists of 46
items scored in a five-point Likert type. The lowest score that can be obtained from
the scale is 46, and the highest score is 230. There is no reverse scored item in the
scale. High scores for each sub-dimension and overall scale indicate a high level of
self-efficacy.

The scale developed within the scope of the research consists of two general
dimensions, namely the external and the internal structure features of the books, and
a total of 9 sub-dimensions under these general dimensions. The sub-dimensions of
the external structure in the scale are the illustration of the book, the material used,
book size, book weight, book cover and binding in the book, volume, page layout, and
lettering, the internal structure features include theme, subject, hero, language and
expression. When the studies in the literature are examined, Maltepe (2009) examined
the competencies of Turkish Language Teaching Department students in choosing
children's books. It was determined that the students paid attention to the visual
elements of the books (especially the pictures), printing, font and point size when
choosing the book. In the study of Tezel-Sahin and Tutkun (2016), in which they
examined the criteria that parents of preschool children pay attention to age
appropriateness and the content of the book when choosing a book for their children.
Bayraktar and Demiriz (2017) revealed that when choosing a book for children,
teachers include cover and binding, material used, page layout, illustration and size
from the external structure features of the book, and language and expression, subject
and hero features from the internal features. In the study of Colaklar (2019) the
external structure features of preschool children's books in the library was examined
and it is seen that most of the books in the library are easy to read and have less than
30 pages, with pictures, glossy paper, cardboard covers, few of them are cloth bound
and the pages are with illustrated text. Anil-Yilmaz and Yilmaz (2021) examined the
effect of the external and internal structure of the books on the borrowing levels of
children aged 0-7. They found the following features were important: whether the
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picture books were original or translated, whether the cover images were interesting
or not, the cover pictures reflecting the content (the subject), whether the pictures were
suitable for the child to create a story or not, the ratio of the picture and the text
appropriateness, whether they were suitable for the child's development level or not,
interests and needs. They determined that the borrowing rate has a positive effect on
the borrowing levels and that they borrowed more from the libraries. The results
obtained from the studies in the literature and the data obtained from the Book
Selection Self-Efficacy Scale for Preschool Children were compatible.

Considering the results of the research, the following suggestions can be made:

Compulsory and elective courses and their contents at universities in the field of
“Children's Literature” can be enriched by disseminating the scales that raise
awareness of undergraduate students' choice of children's picture books.

More qualified and purposeful products can be prepared by considering the
criteria in these scales in the preparation of children's books.

Field employees who graduated from Child Development, Preschool Education
and Information and Document Management departments can be supported to
contribute to public education in the regions they work. For example, families who
come to libraries can be guided about the points they need to pay attention to in
choosing books suitable for their children's age, and they can be taught practically
about reading shared books. People who work with children in health institutions can
be guided in choosing and reading books for children. Parents can also benefit from
this guidance and communicate more easily with their hospitalized children through
books.
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Bebeklikten baslayarak okul oncesi donemini de igine alan erken ¢ocukluk
donemi, cocugun kisiliginin olustugu, yasami i¢in gerekli bilgi, beceri ve
aligkanliklarini kazandigi en 6nemli donemlerinden biridir (Temiz ve Akman, 2015).
Bu donemde, ¢ocugun gelisimini desteklemek icin ¢evresini incelemesi, yakin
cevresindeki bireyler ile iletisim kurmasi, inceledikleri hakkinda konusmasi, oyun
oynamasi i¢in firsatlar sunmak 6nemlidir (Gonen ve dig., 2015). Cocukla birlikte
kitap okumak da bu tiir sosyal etkilesimlerin gelismesini desteklemektedir (Honig ve
Shin, 2001). Bu donemde ¢ocuklarin cocuk edebiyati ile ilgili deneyimlerinin
arttirtlmasi, ¢ocuklarin okuma becerisini daha kolay edinmelerini saglamakta, yeni
bilgi, kavram ve deneyimler kazanmasini desteklemekte, sorun ¢6zme becerilerini
arttirmaktadir (Alkan-Ersoy ve Bayraktar, 2018; Leech ve Rowe, 2014).

Okul o6ncesi donemde resimli ¢ocuk kitaplari, ¢ocuklar ve ebeveynleri igin
birgok O6grenme firsati sunan ve okumaktan zevk aldiklart gorsel ve edebi sanat
bicimidir (Wolfenbarger ve Sipe, 2007). lyi ¢ocuk edebiyat iiriinleri, cocugun insan
iligkilerini anlamasii, kendi duygularii fark etmesini, giinlik yasantisinda
kargilastig1 sorunlarla yiizlesmesini saglar (Bayraktar ve Demiriz, 2017; Christie ve
dig., 2013). Kiictik yas grubundaki ¢ocuklar icin kitaplar genellikle eglence kaynagi
oldugu kadar ebeveynlerin kitaptaki resimlerle ilgili sorular sormasi, doniitlerde
bulunmasi, ¢ocugun resimler {izerinde konusmasini saglamast sonucunda (Mol ve
dig., 2008) cocuklarin hem biligsel hem de sosyal etkilesimini arttirir (Tare ve dig.,
2010). Cocuklarin sosyallesmesi, toplumsal becerilerini (Saracho ve Spodek, 2010)
ve seving, hiizlin gibi duygusal deneyimlerini arttirir, i¢ catismalarini yenmesini saglar
(Aram ve Shapira, 2012; Korat ve dig., 2019; Liu ve dig., 2012; Sparks ve dig., 2014).
Kitaplar yoluyla ¢cocuklar, merak ettikleri durumlar: arastirir, ¢evresini daha iyi tanir
ve ¢evresine karst duyarliklarimi arttirirlar  (Bas, 2015), hayal giiclerini,
yaraticiliklarini  ve iletisim becerilerini gelistirirler (Andrian ve dig., 2005).
Cocuklarin erken donemde kitaplarla baslayan etkilesimi ¢ocugun dikkatini bir
konuya odaklamasimi saglarken, kelime hazinesi ve dil gelisimini de destekler
(Karweit ve Wasik, 1996; Robins ve dig., 2014) ve okumaya olan ilgisinin artmasin
saglar (Dwyer ve Neuman, 2008). Kitap okuma hem 6grenme hem de ebeveynleri ile
cocuklarin etkili zaman gecirmesine olanak tanir (Tercanli-Metin ve Gokgay, 2014).
Kitaplar ¢ocuklarim okuma becerisinin temelini olusturur. Bu beceri okul Oncesi
donemde gorsel olarak gelismeye baslar (Katranci ve Yetkin, 2019). Cocuklar okuma-
yazma bilmedikleri i¢in okula baglamadiklar1 donemde onlara kitaplar1 ebeveynleri
ya da diger aile iiyeleri okur. Bu ise ¢ocuklarin aile {iyeleri ile arasindaki iletigim ve
(Karemaker ve dig., 2017), duygusal bagin giiglenmesini saglar (Pekdogan, 2017).

Ev ortaminda ¢ocuga kitap okuma, kitap sayisini arttirma, kiitliphane ziyaretleri,
ebeveynin kitap okuyarak model olmasi ve sdzciik olusturma, ilk ve son sesi fark
etme, uyakli sozciik sdyleme, basit heceleri fark etme ve sozlii kafiye oyunlar1 gibi
etkinlikler ilerideki okuma becerisinin temelini olugturur (Dixon-Krauss ve dig.,
2010; Schuele ve dig., 2007). Bu donemde okunan hikayeler, ¢ocuklar: hikayedeki
kahramanlarin duygulari, giidiilenmeleri ve davranislari hakkinda sohbet etmeye
6zendirir (Aram ve Shapira, 2012). Cocuklar hikayeyi dinlerken okunanlar1 gozleri
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ile izler, ¢izimlere dikkat eder. Ayrica ¢ocuklar insan dzelliklerine sahip hayvanlar,
nesneler gibi modern fantezi hikayeleri dinlemekten de zevk alirlar (Svab ve Zumer,
2015). Kitaplarla olan bu deneyimleri ise ¢gocuklarin erken okuryazarlik becerilerini
gelistirir (Tekin ve Tekin, 2006). Erken okuryazarlik becerileri, cocuklarin okuma
yazmay1 6grenmeden dnce kazandig sesbilgisel farkindalik, yazi farkindalig, s6zciik
bilgisi, anlama ve yazi yazma becerilerilerdir (Whitehurst ve Lonigan, 1998). Erken
okuryazarlik becerileri, basili harflerle iliskili isimler ve seslerin bilgisi (alfabe
bilgisi), konusulan dilin isitsel yonlerini saptama, kullanma veya ¢éziimleme yetenegi
(fonolojik farkindalik), rastgele harflerden veya rakamlardan olusan bir diziyi hizli bir
sekilde adlandirma yetenegi (harflerin veya rakamlarin hizli otomatik adlandirilmast),
bir diziyi hizli bir sekilde adlandirma yetenegi (6rnegin, araba, agag, ev, adam) veya
renklerin rastgele resim gruplarini tekrarlama, kendi adin1 yazabilme ve konusulan
bilgileri kisa bir siire igin hatirlama yetenegini (fonolojik hafiza) igerir (Lonigan ve
Shanahan, 2008). Okuryazarlik becerileri, fonolojik farkindalik, kelime bilgisi,
harfleri adlandirma ve kelime kullanmay1 kolaylastirir. Bu tiir beceriler, ¢ocuklarin
okumay1 basarili bir sekilde 6grenmesini saglar (Hilbert ve Eis, 2014). Bu becerilerin
gelisimi ile cocuklar; kitaplar1 nasil tutacagini, sayfayi nasil ¢evirecegini, yazinin
seklini anlam (MacLean, 2008, Noble ve dig., 2019; Tercanli-Metin ve Gokgay,
2014), harfleri 6grenmelerini (Chen ve dig., 2016), okunan metin ile resimleri
arasinda iliski kurmasimmi (Gonen ve Uyanik-Balat, 2002) ve resim ile yaz

karakterlerini birlestirilmesini (Roux, 2012) saglar.

Cocuk kitaplarinin, ¢ocuga gercek yasam hakkinda bilgi saglamasi, giinliik
yasaminda karsilastigi kisileri tanitmasi ve gelecek yasamina hazirlayarak cocuk
iizerinde olumsuz etkilere neden olabilecek niteliklerden armdirilmisg olmas: gerekir
(Stevenson, 1996). Okul oncesi ¢ocuklari icin gorsel, isitsel ve dokunsal duyulara
hitap eden, iyi kitap algisinin ¢ocukta yerlestirilmesi ve estetik duygusunun
gelistirilmesi i¢in nitelikli malzemelerden iiretilen cocuk kitaplarina gereksinim vardir
(Gonen ve dig., 2018).

Okul 6ncesi donemdeki ¢cocuklar i¢in kitaplar secilirken kitaplarin dis ve i¢ yap1
Ozelliklerine dikkat edilmesi Onemlidir. Dis yap1 Ozellikleri arasinda kitabin
resimlenmesi, kitap yapiminda kullanilan malzeme, kitabin boyutu, agirligi, kapak,
cilt, sayfa diizeni, harf 6zelligi yer alirken, i¢ yap1 ozellikleri arasinda tema, konu,
kahraman, dil ve anlatim o6zellikleri yer almaktadir. Cocuklar kitabin resim ve
igeriginden korkmamali, rahat¢ca ¢ocuk tarafindan kullanilabilir fiziksel bir 6zellige
sahip olmali, kitabin fiziksel yapisinin bozulmamis olmasina dikkat edilmelidir
(Turan ve dig., 2017). Kitaplarda kullanilan malzeme ise ¢ocuklarin gelisim
donemlerine gore farklilik gosterir. Ornegin, bebek kitaplar1 igin yikanabilir,
silinebilir 6zelligi bulunan bez ya da vinileksten ya da kalin karton olan kitaplar tercih
edilirken (Soderman ve dig., 2005; Tiir ve Turla, 1999), 3-6 yas araligindaki ¢cocuklara
yonelik kolay yipranmayan, resimleri net, basiminda renkleri dagitmayan birinci ya
da ikinci kalitedeki kagitlarin kullanildig: kitaplar tercih edilebilir (Alkan-Ersoy ve
Bayraktar, 2018). Cocuk kitaplarinda ¢ocugun rahatca sayfayi c¢evirebilecegi, goz
yormayan bir baski elde edilebilecek (Bagci-Ayranci ve Aytas, 2017), resimlerin
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Ozelligini bozmayan, baskida renkleri dagitmayan birinci kalite hamur kagidin
kullanilmasma dikkat edilmelidir (Alkan-Ersoy ve Bayraktar, 2018). Kitabin
cocuklarin rahatlikla kullanabilecegi, tasiyabilecegi, hem de kitap igerigi ile uyumlu
farkli boyutlarda kitaplar tercih edilebilir (Machado, 2003). Kitabin kapaginda ise
kitabin igerigine uygun resmin olmasi1 énemlidir. Kitap cildinin saglam ve kapaginin
kitap ile ilgili bilgi verici ve ilgi ¢ekici olmasi da 6nemlidir (Sever, 2003). Cocuk
kitaplarinda sayfa diizenine, yani resim ve yazinin yas ile birlikte degisen oranina
dikkat edilmelidir. Cocuk kitaplarinda resimler, bir nesnenin veya olayin temel
ozelliklerini basit ve anlagilir ¢izimlerle sunmalidir. Olaylarin anlami ve nedenleri ile
karakterlerin amaglari ve bakis agilar1 gocuga diisiinme firsati saglamali ve gocuklarin
kolay takip edebilecegi bir siralama ile sunulmalidir (Dowdall ve dig., 2020).

Kitaplarin i¢ yap1 6zelliklerine bakildiginda ise en fazla dikkati ¢eken &zellik
“tema”dir. Cocuk kitaplarinda, ¢ocuklara farkli duygular1 yasatabilmesi ve hayal
giiciinii gelistiren temalar icermesi oOnemlidir. Cocugun temayr dogal yolla
duyumsamasi, temanin metnin i¢ine yayilmasi, ayrica kitaplarin i¢eriginin ¢ocuklarin
anlayabilecegi agiklikta olmasi, kisa, anlagilir, mantikl bir olay o6rgiisii ile donatilmus,
pozitif degerler icermesi ve Oykiide gegen olaylarin olus sirasina gore verilmesi
onemlidir (Hsiao ve Chang, 2016; Sen, 2020). Okul 6ncesi donemde ¢ocuklara kitap
secerken onlarin ilgilerine yonelik, onlar1 diisiinmeye yonelten (Tuncer, 2000), yaken,
kiiltiirel ve ahlaki degerlere uygun (Sirin, 2000), eglendirici ve dinlendirici konular
secilmelidir (Alkan-Ersoy ve Bayraktar, 2018). Cocuk kitaplarinda en fazla dikkati
¢eken oOzelliklerden biri de kitapta kullanilan kahramanlardir. Cocuk kitaplarinda
gergek yagamla ters diilsmeyen ve iyi insan yonleri ile 6n plana ¢ikan (Griffith ve dig.,
2008) insan, hayvan, nesne ya da hayal Urlinii kahramanlar kullanilabilir. Bu
kahramanlarin fiziksel ve duygusal 6zellikleri ¢ok iyi belirlenmelidir (Santora, 2019;
Sawyer, 2009; Tompkins, 2006). Ayrica, resimli kitaplar gocuklari icerdigi kelime
cesitliliginden dolay1 zengin bir dille tanistirir (Montag ve dig., 2015; Strouse ve dig.,
2018). Cocuk kitaplarinda verilmek istenen iletiler (mesajlar) otoriter bir tutumla &giit
verici sekilde verilmemeli, iletiler cocuga olaylarin gelisim siireci icinde sunulmalidir
(Liile, 2007). Ayrica, ¢ocuk kitaplarinda ritmik tekrarlara yer verilerek 6zenle se¢ilmis
sozciikler kullanilmalidir (Turan ve dig., 2017).

Okul o6ncesi donemdeki gocuklarin kitaplarini genellikle yakin cevresindeki
kisiler ya da ebeveynleri se¢se de aslinda gocuklar da kitap se¢iminde segici
konumdadir. Bu dénemde gocuklarin kitaplarla deneyim yasamasina olanak saglayan
ve etkin konumda olan yetigkin ise ¢ocuklarin ebeveynleridir. Bu siiregte ¢ocuk daha
¢ok ebeveynin sundugu kitaplarla birlikte olur. Evde ¢gocugun rahatlikla erigebilecegi
bir kiitliphane ya da kitap kosesi veya sepetinin hazirlanmasi, kitaplarin g¢ocuklarin
ilgi alanlar dikkate alinarak ve ¢ocuklarla birlikte se¢ilmesi ¢ocuklarin kitaplara olan
ilgisini arttirmaktadir (Kozak ve Recchia, 2018; Sengiil-Bircan, 2017).

Cocuk Geligsimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve Belge
Yonetimi Boliimlerinde lisans &grenimine devam eden Ogrencilerin okul Oncesi
donem c¢ocuk kitaplarini segerken dikkat etmeleri gereken olgiitlerle iligkili lisans
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egitim miifredatlarinda okul oncesi donemde cocuk edebiyati hakkinda bilgi
diizeylerini arttirmaya yonelik dersler bulunmaktadir. Cocuk Gelisimi Lisans Egitimi
Ulusal Cekirdek Egitim Programi (2016) igerisinde “Cocuk Edebiyati1” ders igeriginde
cocuk edebiyatinin 6nemi ve dzellikleri, gocugun gelisimine katkilari, cocuk edebiyati
tirleri, cocuk kitaplarmin o6zellikleri, yaglara gore kitap secimi, cocuk kitab1
hazirlarken dikkat edilecek noktalar, yas grubuna uygun kitap seciminde aile ve
egitimcilere rehberlik, diinyada ve Tiirkiye’de ¢ocuk kiitiiphaneleri ve ¢ocuklarla
etkilesimli kitap okuma calismalar1 gibi konular yer almaktadir. Okul Oncesi
Ogretmenligi lisans programinda diinyada ve Tiirkiye’de cocuk edebiyatinin gelisimi,
cocuk edebiyat1 eserlerinin islevi, cocuk edebiyati yapitlarinda bulunmasi gereken
tasarim, icerik ve egitsel 6zellikler, niteliksiz ¢ocuk kitaplarinin ¢ocuklarin gelisim
Ozellikleri {izerindeki olumsuz etkileri, ¢ocuklara seslenen ¢esitli edebi yazinsal
tiirlerin (destan, masal, siir, 6ykii, roman, vb.) ve dilsel gereglerin (sayismaca,
tekerleme, bilmece vb.) cocuklarin gelisimlerine olan katkilarinin belirlenmesi
konularini igermektedir (Okul Oncesi Ogretmenligi Lisans Programi, 2018). Bilgi ve
Belge Yonetimi Boliimiinde ise ¢ocuk kitaplarina yonelik Cocuk ve Genglik Yayinlart
dersi yer almaktadir. Bu dersin igerigine bakildiginda, hikdye, roman, masal, fabl,
ABC kitaplari, ¢izgi roman degerlendirme ve se¢im Olgiitleri, cocuk ve genglik
yaymcilifi, yaymncilar, yayincilik sorunlari, denetleme sorunlari, 6diil sistemleri,
cocuk gelisimi ve yayinlarin gelisime etkisi, ¢ocuk kitab1 yazarligi, ¢izerler, cocuk
kitab1 resimleme, ceviri ve editorliik sorunlar1 konulari ele alinmaktadir (https:
IIbilsis.hacettepe.edu.tr/oibs/bologna/index.aspx?lang=tr&curOp=showPac&curUnit
=520&curSunit=396#) Bu ders igerikleri de lisans dgrencilerin bilgi ve yeterlilikleri
arttirillarak meslege adim atmalar1 saglanmaktadir.

Alanyazinda bu konu ile ilgili genellikle goriisme formlari, kontrol listeleri ve
anketlerin kullanildig1 goriilmektedir (Bagci-Ayranct ve Aytas, 2017; Bayraktar ve
Demiriz, 2017; Demircan, 2006; Gonen ve dig., 2014; Hsiao ve Chang, 2016;
Koriikeii, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho ve Spodek, 2010; Tekin ve
Tekin, 2006; Tezel-Sahin ve Tutkun, 2016; Turan ve dig., 2017). Okul o6ncesi
donemde ¢ocuklarin yas ve gelisimsel 6zelliklerine uygun kitap se¢imine ydnelik
gegerlik ve gilivenirlik ¢aligmast yapilmis bir 6lgme araci bulunmamaktadir. Bu
caligma ile gelistirilen 6lgekle Oncelikle gocuklarla ¢alisacak olan Cocuk Gelisimi
Boliimii, Okul Oncesi Ogretmenligi Lisans Programi ve Bilgi ve Belge Y&netimi
boliimlerinde okuyan &grencilerin kitap se¢imine yonelik gereksinimleri ve 6z
yeterliklerinin belirlenmesine katki saglayacagi diisiiniilmektedir. Bu amagla Cocuk
Gelisimi, Okul Oncesi Egitimi Ogretmenligi ve Bilgi ve Belge Y®&netimi
programlarinda dgrenim géren lisans &grencilerine yénelik Okul Oncesi Dénemi
Cocuklart Kitap Secim Ozyeterlik Olcegi, Ogrenci Formu hazirlanmistir. Calismada
gelistirlen dlgegin daha ¢ok tipik gelisim gdsteren ¢ocuklara yonelik segilen kitaplar
oldugu icin Cocuk Gelisimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve Belge
Yonetimi Boliimii dgrencilerine uygulanmistir. Calismaya Ozel Egitim alaninda
lisans 6grenimine devam eden 6grenciler dahil edilmemistir. Gelistirilen Slgek ile
cocuklarla calisacak olan lisans 6grencilerinin okul dncesi donemdeki ¢ocuklar igin
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kitap se¢imi konusundaki 6z yeterlikleri belirlenerek, bu alanlarda okuyan
Ogrencilerin bilgi ve becerilerini mezun olmadan arttirmaya yonelik ¢alismalar ve
destek egitim ¢aligmalar1 planlanabilir.

Aragtirmanin amaci okul 6ncesi donemdeki ¢ocuklarla ¢alisacak lisans boliim ve
programlarina devam eden dgrenciler icin Okul Oncesi Dénemi Cocuklar1 Kitap
Secim  Ozyeterlik Olgegi’nin  gelistirilmesi ve psikometrik  6zelliklerinin
belirlenmesidir.

1. Okul Oncesi Dénemi Cocuklar1 I¢cin Kitap Secim Oz Yeterlik Olgegi,
Ogrenci Formu’nun faktor yapisinin model veri uyumu ne diizeydedir?

2. Olgekten elde edilen &lgme sonuclarmin gegerligi ve giivenirligi ne
diizeydedir?

Yontem

Bu boliimde arastirmanin modeli, ¢aligma grubu, veri toplama araglari ve
verilerin analizi konularinda bilgi verilmistir.

Arastirma Modeli

Ogrenciler icin Okul Oncesi Dénemi Cocuklarn Kitap Secim Ozyeterlik
Olgegi’nin gelistirilmesi ve psikometrik 6zelliklerinin belirlenmesini amagclayan bu
aragtirma temelde bir tarama g¢aligsmasidir. Tarama modelleri, gegmiste olan veya
giinlimiizde halen var olan bir durumu inceleyerek oldugu gibi gostermeyi
amaglamaktadir (Karasar, 2012). Tarama arastirmalari, genis bir uygulama alani olan
ve bircok problem tiirlinde kullanilabilen bir arastirma yontemidir. Bu arastirma
tirinde daha ¢ok anket ya da 6lgekler kullanilarak bireylerin inanglari, tutumlari,
diistinceleri ve etkinlikleri hakkinda veri toplanir (Christensen ve dig., 2011).

Calisma Grubu

2020-2021 egitim 6gretim yilinda yapilan arastirmanin ¢alisma grubuna toplam
478 kisi almmistir. Calisma grubu olusturulurken o6lgek gelistirme siireci dikkate
alinmis ve calisma grubunun genel dzellikleri asagida verilmistir. Oncelikle, madde
havuzu olusturmak i¢in alanyazin taramasmin yani sira odak grup goriismeleri
diizenlenmistir. Cocuk Gelisimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve
Belge Yonetimi boliimlerinde 6grenim goren, her bir boliimden/programdan 3. ve 4.
smifa devam eden beser 6grenci olmak iizere toplam 30 6grenci ile odak grup
goriigsmeleri gerceklestirilmistir. Arastirmada 3. ve 4. siif &grencilerinin segilme
nedeni ¢ocuk edebiyati dersi almig olmalaridir.

On deneme uygulamas1 30 lisans dgrencisi ile (her bir béliimden/programdan
10’ar 6grenci) gerceklestirilmistir. Bu 6grenciler Istinye Universitesi Cocuk Gelisimi
Béliimii, Yildiz Teknik Universitesi Temel Egitim Boliimii Okul Oncesi Ogretmenligi
Programi ve istanbul Universitesi Bilgi ve Belge Yonetimi Béliimiinde 6grenimlerine
devam etmektedir.
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Deneme uygulamasi i¢in 6grenci formunun 6rnekleminde toplam 478 katilimei yer
almustir. Eksik cevaplar silindikten sonra toplam 462 6grenciye ait veri lizerinde analizler
yapilmigtir. Bu  katilmeilarin 283%i (%61.3) Okul Oncesi Ogretmenligi Lisans
Programinda 6grenim gérmekte iken, 123’1 (%26.6) Cocuk Gelisimi Boliimiinde ve 56’s1
(%12.1) ise Bilgi ve Belge Yonetimi Boliimiinde 6grenim gérmektedir. Katilimcilarin
410’u (%88.7) kadm iken, 52°si (%11.3) erkektir. Katilimeilarin simif diizeyleri dikkate
alindiginda 58’1 (%12.6) birinci smif, 36’s1 (%7.8) ikinci smif, 165’1 (%35.7) tiglinci sinif
ve 203’1 (%43.9) de dordiincii sinif 6grencisidir.

Veri Toplama Araglar

Aragtirmada verileri toplamak igin Ogrenci Genel Bilgi Formu ve Ogrenciler
icin Odak Grup Toplant1 Gériigme Formlari kullanilmigtir.

Ogrenci Genel Bilgi Formu

Bu ¢alismada, arastirmacilarin gelistirmis oldugu genel bilgi formu,
6grencilerin yas, cinsiyet, boliim, sinif gibi genel 6zelliklerini belirlemek amaciyla
kullanilmustir.

Odak Grup Gériisme Formu

Ogrencilerin ¢ocuk kitabi secerken dikkat ettikleri dzellikleri ortaya ¢ikarmak
amact ile a¢ik uclu sorulardan olusan yar1 yapilandirilmig goriigme formu
hazirlanarak odak grup goriigmeleri sirasinda kullanilmisgtir.

Olgegin Gelistirilme Siireci

Olgegin gelistirilme siirecinde sirasiyla madde havuzunun olusturulmasi, uzman
goriisiiniin alinmasi, 6n deneme ve deneme uygulama asamalari izlenmistir.

Madde havuzunun olusturulmasi

Okul 6ncesi donemi ¢ocuklar igin Kitap Segim Ozyeterlik Olgegi, Ogrenci
Formunun gelistirilmesi ve psikometrik o6zelliklerinin belirlenmesi amaciyla
planlanan arastirma kapsaminda Oncelikle ilgili alanyazin ayrmtili bigimde
incelenmistir (Alkan-Ersoy ve Bayraktar, 2018; Bagci-Ayranci, ve Aytas, 2017,
Bayraktar ve Demiriz, 2017; Demircan, 2006; Gonen ve dig., 2014; Griffith ve dig.,
2008; Hsiao ve Chang, 2016; Koriik¢ti, 2012; Maltepe, 2009; Pekdogan, 2017;
Saracho ve Spodek, 2010; Sen, 2020; Tekin ve Tekin, 2006; Tezel-Sahin ve Tutkun,
2016; Turan ve dig., 2017). Ikinci asamada, Cocuk Gelisimi, Okul Oncesi
Ogretmenligi ve Bilgi ve Belge Yonetimi Boliimleri 3. ve 4. sinifa devam eden beser
6grenci, olmak tizere toplam 30 6grenci ile odak grup goriismeleri diizenlenmistir.
Alanyazin incelemesi ve odak grup gorlismeleri sonucunda kitap segmeye yonelik
kapsam gegerligi de dikkate alinarak madde havuzu olusturulmustur. Bu kapsamda
formda kullanilmak iizere 50 maddelik form hazirlanmistir. Alanda bu {i¢ boliimiin
Ogrencilerini iceren ¢alismaya rastlanmamistir. Bu nedenle mezun olduktan sonra
okul dncesi egitim donemi ¢ocuklart ile yiiz yiize ¢alisacak olan gocuk gelisimciler,
okul 6ncesi 6gretmenleri ve kiitiiphane ¢alisanlar1 olarak goérev alacak bilgi ve belge
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yonetimi  6grencilerinin ¢ocuk kitaplart ile ilgili gorislerinin birlikte alinmast
calismanin degerini arttirmaktadir. Ayrica bu konuda yapilmig anket ve formlar olsa
da gecerlik ve giivenirlik galismasi yapilmig bir 6lgek bulunmamaktadir. Hazirlanan
bu olgcekle kitap se¢imi konusunda tim boyutlara yer verilerek bu kapsam daha
ayrmtili olarak ele alinmistir.

Uzman goriisiiniin alinmasi

Aragtirmacilar tarafindan yazilan maddelerin uygunlugunun ve ilgili kapsami1
Olciip Olgmediginin belirlenebilmesi amactyla Cocuk Gelisgimi Bolimii (3
akademisyen), Okul Oncesi Ogretmenligi (3 akademisyen), Bilgi ve Belge Boliimii
Ogretim Uyesi (2 akademisyen), Rehberlik ve Psikolojik Danigmanlik Boliimii (1
akademisyen) ve Egitimde Olgme ve Degerlendirme Anabilim Dali (1 akademisyen)
alaninda calisan toplam 10 akademisyenden uzman gorisii alinmig ve kapsam
gegerlik indeksleri hesaplanmistir.

Maddelerin kapsam gegerligini belirlemek amaci ile Lawshe (1975) yaklagimi
kullanilmistir. Maddelerin yeterli kapsama sahip olma diizeyini belirlemek amaciyla
kapsam gegerlik oran1 (KGO) kullanilmis olup, 10 uzman sayist dikkate alinmistir.
Degerlendirme sonucu minimum (kritik) deger 0.62 (p = .05 i¢in) olarak belirlenmistir
(Veneziano ve Hooper, 1997). Her bir madde i¢in hesaplanan KGO degerleri
incelenmis ve taslak formda bulunan 4 maddenin 0.62 degerinden diisiik olmas1
nedeniyle arastirmacilar tarafindan tekrar incelenmis ve uzmanlarin gerekgeleri uygun
goriilerek bu dort madde ¢ikartilmistir. Olgekte kalan 46 maddenin ortalama KGO
degeri almarak Slgegin geneline ait Kapsam Gegerlik indeksi (KGI) 0.86 olarak elde
edilmistir. Olgegin geneli icin hesaplanan KGI> 0.62 oldugu i¢in 46 maddeden
olusturulan nihai formun kapsam gecerligi istatistiksel olarak anlamlidir.

On deneme uygulamasi

Uzman goriisi ile dlgegin taslak bigiminde yer alan 46 maddenin anlasilabilirligini
ve uygulama siiresini belirlemek amactyla 6n deneme uygulamasi 30 lisans 6grencisi (her
bolimden 10’ar 6grenci) ile gergeklestirilmistir. Uygulama sonucunda 6lgekte yer alan
maddelerin anlasilir oldugu ve yaklasik olarak 10 dakikada tamamlandig belirlenmistir.

Deneme uygulamasi

Deneme uygulamast kapsaminda o&grenci formunun oOrnekleminde 462
Ogrenciye ait veri ilizerinde analizler yapilmistir. Bununla ilgili ayrintili agiklamalar
veri analizi ve bulgular kisminda agiklanmustir.

Etik Kurul Karan

Arastirma Istinye Universitesi, 2021/B30 numarali Bilimsel Arastirma Projesi
kapsaminda Okul Oncesi Dénemi Cocuklar1 igin Kitap Secim Ozyeterlik Olgegi
Ogrenci Formu’nun ve Kiitiiphaneci Formununun Gelistirilmesi Giivenirlik ve
Gegerlik Calismas1 adli projeden iiretilmistir. Makalede sadece “Ogrenci Formu”
gegerlik ve giivenirlik sonuglart sunulmustur. Bilimsel Arastirma Projesi olarak
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hazirlanan bu ¢alisma Istinye Universitesi, Insan Arastirmalar1 Etik Kurulu,
15.09.2020 tarihi 94 nolu protokol ile etik kurulu tarafindan onaylanmustir.

Verilerin Analizi

Arastirma kapsaminda yapilan odak grup goriismeleri yaziya aktarilarak/metne
doniistiiriilerek betimsel ve igerik analizi teknikleri ile ¢oziimlenmistir. Olgeklerin
taslak formu akademisyenlerden alinanan uzman goriisleri Lawshe teknigi ile Kapsam
gecerlik oranlar1 ve kapsam gecerlik indeksi hesaplanmustir. Olgeklerin deneme
uygulamasiyla elde edilen veriler i¢in madde toplam korelasyonu, madde ayirt
ediciligi gibi madde istatistikleri hesaplanmigtir. Bir madde i¢in bu degerin genel
olarak 0.30°dan biiyiik olmasi beklenmektedir (Nurosis, 1994). Arastirmada toplanan
verilerin giivenirligine kanit sunmak amaci ile i¢ tutarliga dayali Cronbach Alpha
giivenirlik katsayisi raporlanmistir. Test tekrar test giivenirligi pandemi kosullari
nedeni ile iki uygulamanin yapilmasi i¢in uygun kosullarin saglanamamasindan
dolay1 hesaplanamamistir. Olgeklerin yap1 gegerligine kanit sunmak amaciyla, diger
bir deyisle 6l¢eklerin amaca uygun sekilde ¢alisip ¢alismadiginin belirlenebilmesi i¢in
Dogrulayict Faktdr Analizi yontemi kullanilmigtir. Bunun nedeni kitap se¢im
Olciitlerinin ilgili kuramda net olmasi, alanyazinda yer alan diger ¢aligmalarda buna
iligkin yeterli dlciitlerin net olmasidir (Demircan, 2006; Turla, 2018; Tiir ve Turla,
1999). Ancak bu arastirmada bu gostergelerle ilgili giivenilir ve gegerli bir dlgegin
olmamasi arastirmanin ana odagini olusturmustur. Genellikle olgek gelistirme
caligmalarinda oncelikle Agimlayici Faktor Analizi tercih edilmektedir. Ancak
gelistirilen 6lgegin faktorleri ve yapist ile ilgili kuramda net agiklanabildigi durumda
mevcut yapiyl test etmek amaciyla DFA kullanilabilmektedir. Bu durumda
arastirmact, bir dizi degisken i¢in temel yap1 hakkinda iyi ifade edilmis bir dizi kurami
degerlendirmek istediginde DFA kullanabilir. DFA modeli kurulurken arastirmaci,
faktor sayisint ve degiskenlerin faktorlerle nasil iligkili oldugunu 6nceden belirtir
(Matsunaga, 2010; Pohlmann, 2004). Arastirma kapsaminda, DFA yapilirken ¢ok
degiskenli normallik varsayimi kontrol edilmis ve genel olarak ¢ok degiskenli
carpiklik ve basiklik degerlerinin normallikten sapma gosterdigi (Relative
Multivariate Kurtosis (RMK)= 1.30) gozlenmistir (Mardia, 1970). Bu amagla DFA
yapilirken normallikten sapmalarin oldugu durumlarda kullanilan Robust Maximum
Likelihood (MLR) kestirim yontemi kullanilmigtir. Aragtirma kapsaminda DFA
modeli veri uyumunun test edilmesi amaciyla RMSEA, SRMR, CFI, NFI ve NNFI
gibi degerler raporlanmigtir. Arastirma kapsaminda yapilan istatistiksel testlerin
anlmaliligin belirtmek i¢in 0.05 dikkate alinmistir.

Bulgular
Okul Oncesi Dénemi Cocuklar1 I¢in Kitap Secim Ozyeterlik Olcegi, Ogrenci
Formu gegerlik ve giivenirlik ¢alismasina iliskin bulgular, madde analizlerine ait
bulgular, yap1 gecerligine ait bulgular ve giivenirlik degerlerine ait bulgular olmak
iizere ii¢ boliimde sunulmustur.
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Madde Analizlerine Ait Bulgular

Arastirma kapsaminda gelistirilen Okul Oncesi Dénemi Cocuklari I¢in Kitap Segim
Ozyeterlik Olgegi, dis yap1 6zellikleri ve i yapi 6zellikleri ve bu 6zelliklerle iliskili toplam
9 alt boyuttan (resimleme, kitapta kullanilan malzeme, kitap boyutu, kitap agirligi, kitap
kapagi ve ciltleme, sayfa diizeni, tema, konu, kahramanlar, metin, dil ve anlatim)
olugsmustur. Bu siiregte odak grup goriismeleri ve ilgili alanyazin (Alkan-Ersoy ve
Bayraktar, 2018; Bagci-Ayranci ve Aytas, 2017; Bayraktar ve Demiriz, 2017; Demircan,
2006; Dowdall ve dig., 2020; Gonen ve dig., 2014; Hsio ve Chang, 2016; Koriik¢ii, 2012;
Liile, 2007; MacLean, 2008; Maltepe, 2009; Pekdogan, 2017; Santora, 2019; Sever, 2003;
Sen, 2020; Turan ve dig., 2017; Turla, 2018; Tiir ve Turla, 1999; Weih, 2015) dikkate
alinarak ¢ocuk kitab1 se¢iminde etkili olan temel faktorler belirlenmis ve bu faktorlere
uygun maddeler yazilmistir. Madde se¢imi i¢in ilk olarak her bir alt boyut i¢in madde
istatistikleri hesaplanmigtir. Bu amagla madde toplam korelasyon degerleri ve ortalamalar
temel alinarak madde se¢imi yapilnustir. Tablo 1, 2, 3, 4, 5 ve 6’da Okul Oncesi Dénemi
Cocuklar1 i¢in Kitap Secim Ozyeterlik Olcegi dis yapi alt boyutlarina iliskin madde
istatistikleri sunulmustur. Tablo 1°de resimleme alt boyutuna ait madde istatistikleri
verilmisgtir.

Tablo 1
Resimleme Alt Boyutuna Ait Madde Istatistikleri

Diizeltilmis madde
toplam korelasyonu

>

Maddeler SS

M1. Cocuk kitaplarmdaki resim ve yazi oraninin
ne kadar olmasi gerektigini bilirim.

M2. Cocuklarin yaslarina uygun metin ve resim
iceren kitaplar secebilirim.

M3. Cocuk kitaplarindaki resimlerin metinle
uyumlu hareket icermesi gerektigi bilgisine 4.39 0.68 0.72*
sahibim.

M4. Cocuk kitaplarinda yer alan resimlerin
anlagilir ve gereksiz ayrintilardan 4.43 0.68 0.66*
armdirtlmis olmasi gerektigini bilirim.

M5. Cocuk kitaplarinda okunan metin ile resmin
birbirine uygun olmas1 gerektigini bilirim.

M®6. Cocuk kitaplarinda yer alan resmin metni
yansitip yansitmadigini belirleyebilirim.

M7. Cocuk kitaplarinda resmedilen karakterin
hikaye i¢inde kendi karakteristik
ozellikleriyle uyumlu olmasi gerektigine dair
bilgiye sahibim.

M8. Resimlerde kullanilan renklerin hikayenin
ozelligine gore degisebilecegi bilgisine 3.82 0.93 0.43*
sahibim.

*p< .05

3.93 0.86 0.51*

4.24 0.61 0.63*

4.56 0.59 0.69*

4.42 0.63 0.71*

4.24 0.69 0.63*
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Tablo 1°de goriildiigi iizere 6lgegin resimleme alt boyutunda toplam 8 madde
yer almaktadir. Besli likert olarak puanlanan bu maddelere ait ortalamalar 3.82 ile
4.39 arasinda degismektedir. Madde toplam korelasyonu dikkate alindiginda, tim
maddelere ait madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve
maddelerin ilgili alt boyutla uyumlu oldugu sonucuna ulagilmistir. Tablo 2’de kitapta
kullanilan malzeme alt boyutuna ait madde istatistikleri sunulmustur.

Tablo 2
Kitapta Kullanilan Malzeme Alt Boyutuna Ait Madde Istatistikleri
Maddeler 5 sS Diizeltilmis madde

toplam Kkorelasyonu

M9. Materyalli ¢ocuk kitaplarinda giivenlik
tedbirlerinin alinip alinmadigimni kontrol 3.97 0.87 0.60*
edebilirim.

M10. Cocuk kitaplarinda kullanilmast
gereken kagidin 6zelliklerini bilirim.

M11. Cocuk kitaplarinda sagliga uygun hangi
boya malzemelerinin kullanilmasi 3.43 1.10 0.62*
gerektigini bilirim.

M12. Cocuk kitaplarinin yaninda sunulan
oyuncak, CD, DVD vb. materyallerin
hikaye icerigine uygun hazirlanmig
olmasina dikkat ederim.

*p< .05

3.67 1.04 0.65*

4.23 0.75 0.47*

Tablo 2’de goriildiigii tizere 6lgegin kitapta kullanilan malzeme alt boyutunda
toplam 4 madde yer almaktadir. Bu maddelere ait ortalamalar 3.43 ile 4.23 arasinda
degismektedir. Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait
madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt
boyutla uyumlu oldugu sonucuna ulasilmistir. Tablo 3’te 6lgegin alt boyutlarindan bir
digeri olan Kitap boyutuna ait madde istatistikleri sunulmustur.

Tablo 3
Kitap Boyutu Alt Boyutuna Ait Madde Istatistikleri
Maddeler % sS Diizletilmis madde
toplam korelasyonu
M13. Cocuklarin yaslara uygun farkl -
boyutlarda kitaplar se¢ebilirim. 4.26 0.73 0.84
M14. Cocuklarin gelisimine uygun farkli 424 073 0.87%

boyutlarda kitaplar secebilirim.

M15. Cocugun sayfalarini rahatga ¢evirip
resim okuyabilecegi farkli boyutta 4.39 0.63 0.68*
kitaplar secmem gerektigini bilirim.

*p< .05
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Tablo 3’te goriildiigii iizere 6lgegin Kitap boyutu alt boyutunda toplam 3 madde
yer almaktadir. Bu maddelere ait ortalamalar 4.24 ile 4.39 arasinda degismektedir.
Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulasilmigtir. Tablo 4’te kitap agirligi alt boyutuna ait madde
istatistikleri sunulmustur.

Tablo 4 .
Kitap Agirligi Alt Boyutuna Ait Madde Istatistikleri
Maddeler e sSS Diizeltilmis madde

toplam korelasyonu

M16. Cocuk kitaplarinin kag formadan

e e 311 1.08 0.55*
olusmasi gerektigini bilirim.
M17. Cocuklarin yaslarina uygun olarak
¢ocuk kitabimnin sayfa sayisina karar 3.85 0.87 0.59*
verebilirim.
M18. Bir ¢ocuk kitabinin ortalama agirlig 334 1.07 0.62%

hakkinda bilgi sahibiyim.

*p< .05

Tablo 4’te goriildiigii tizere 6lgegin kitap agirlig: alt boyutunda toplam 3 madde
yer almaktadir. Bu maddelere ait ortalamalar 3.11 ile 3.85 arasinda degigmektedir.
Madde toplam korelasyonu dikkate alindiginda, tiim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulasilmigtir. Tablo 5°te kitap kapag: ve ciltleme alt boyutuna ait
madde istatistikleri sunulmustur.

Tablo 5
Kitap Kapag: ve Ciltleme Alt Boyutuna Ait Madde Istatistikleri
Maddeler e SS Diizeltilmis madde

toplam korelasyonu

M19. Cocuga kitab1 tanitmada kapagin 6nemli

*
bir yeri oldugu bilgisine sahibim. 442 0.66 0.46
M20. Cocuk kitaplarinda bulunmasi gereken -
dis kapak dzelliklerini bilirim. 4.02 0.92 0.84
M21. Cocuk .l.<1tap.1arm.da.1 bp!upmas1 gereken i¢ 389 096 0.83*
kapak 6zelliklerini bilirim.
M22. Cocuk kitab1 kapaklarinda hangi
materyallerin kullanilmasi gerektigini 3.66 1.03 0.79*
bilirim
M23. Cocuk kitaplarinin yaslara gore ciltleme 337 1.08 0.66%

Ozelliklerini bilirim.

*p< .05
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Tablo 5’te goriildiig tizere 6lgegin kitap kapagi ve ciltleme alt boyutunda
toplam 5 madde yer almaktadir. Bu maddelere ait ortalamalar 3.37 ile 4.42 arasinda
degismektedir. Madde toplam korelasyonu dikkate alindiginda, tiim maddelere ait
madde toplam korelasyon degerlerinin 0.30 {izerinde oldugu ve maddelerin ilgili alt
boyutla uyumlu oldugu sonucuna ulasilmistir. Tablo 6’da sayfa diizeni alt boyutuna
ait madde istatistikleri verilmistir.

Tablo 6
Sayfa Diizeni Alt Boyutuna Ait Madde Istatistikleri
Maddeler e sS Diizletilmis madde

toplam korelasyonu

M24. Cocuk kitaplarindaki yazi 6zelliklerini (harf
karakterleri, satir aralig1 vb.) bilirim.

M25. Cocuk kitaplarinda hangi yas aralig1 i¢in kag
harf biiyiikliigii (punto) kullanilmasi 3.56 1.05 0.70*
gerektigini bilirim.

M26. Cocuk kitaplarinda metin ve resmin ayri ayri
fark edilebilecek diizende olmasi gerektigini  4.12 0.76 0.53*
bilirim.

M27. Cocuk kitaplarinda noktalama isaretlerinin
dogru ve uygun bir sekilde kullanilmasi 4.07 0.85 0.59*
gerektigini bilirim.

3.67 1.06 0.69*

*p< .05

Tablo 6’da goriildiigii tizere 6l¢egin sayfa diizeni alt boyutunda toplam 4 madde
yer almaktadir. Bu maddelere ait ortalamalar 3.56 ile 4.12 arasinda degismektedir.
Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulagilmistir. Tablo 7, 8 ve 9’da kitap se¢im 6zyeterligi 6lgegi i¢ yap1
alt boyutlarma iliskin madde istatistikleri sunulmustur. Olgegin ic yap1 alt
boyutlarindan biri olan tema alt boyutuna ait madde istatistikleri Tablo 7’de
verilmistir.

Tablo 7
Tema Alt Boyutuna Ait Madde Istatistikleri

Maddeler e SS Diizeltilmis madde
toplam korelasyonu

M28. Cocuk kitaplarinda temanin nasil ifade
edilmesi gerektigini bilirim.

M29. Cocuk kitaplarinda temanin metin igerisinde
her ¢ocuk i¢in dogru algilanir olmasi 4.16 0.73 0.63*
gerektigini bilirim.

M30. Cocuk kitabimin temasinin nasil olmast
gerektigi hakkinda bilgiye sahibim.

3.92 0.89 0.72*

3.99 0.82 0.76*

*p< .05
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Tablo 7°de goriildiigii lizere 6lgegin tema alt boyutunda toplam 3 madde yer
almaktadir. Bu maddelere ait ortalamalar 3.92 ile 4.16 arasinda degismektedir. Madde
toplam korelasyonu dikkate alindiginda, tiim maddelere ait madde toplam korelasyon
degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu oldugu
sonucuna ulagilmigtir. Tablo 8’de konu alt boyutuna ait madde istatistikleri
sunulmustur.

Tablo 8
Konu Alt Boyutuna Ait Madde Istatistikleri
= Diizeltilmis madde
Maddeler X SS toplam korelasyonu
M31. Qom.:uk kltagl.anind.a.hangl kopularln daha fazla 3.96 089 0.58*
ilgi ¢ekecegi bilgisine sahibim.
M32. Cocuk kitaplarinda yer almamasi gereken 3.99 086 0.53*

kalip yargilar bilirim.

M33. Cocuk kitaplarinda segilen konularin iyi insan
olma o6zellikleri, kiiltiirel farkliliklara saygi,
dogay1 ve canlilari koruma, sevgi ve 4.45 0.63 0.61*
paylasmanin 6nemi gibi konular1 igermesi
gerektigini bilirim.

M34. Cocuk kitaplarinin ¢ocugun kendisi ve yakin
¢evresinden baglayarak daha uzak konulara 4.08 0.88 0.58*
gore secilmesi gerektigini bilirim.

M35. Merak duygusu uyandiracak, eglendirici,
¢ocugu siirpriz sonuglara gotiirecek ¢ocuk 4.34 0.68 0.64*
kitaplar1 secebilirim.

M36. Ozel durumlarla ilgili konular (&liim,
bosanma, yeni bir kardesin gelmesi vb.)

*
iceren kitaplar1 yas gruplarina gore dikkatle 4.29 0.74 0.66
segmem gerektigini bilirim.
M37. Ozel gereksinimli ¢ocuklari anlatan kitaplar 416 0.85 0.54%

secmem gerektigini bilirim

*p< .05

Tablo 8’de goriildiigi tizere 6l¢egin konu alt boyutunda 7 madde yer almistir.
Bu maddelere ait ortalamalar 3.96 ile 4.45 arasinda degismektedir. Madde toplam
korelasyonu dikkate alindiginda, tim maddelere ait madde toplam korelasyon
degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu oldugu
sonucuna ulasilmistir. Tablo 9°da kahramanlar, metin, dil ve anlatim alt boyutuna ait
madde istatistikleri sunulmustur.
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Tablo 9

Kahramanlar, Metin, Dil ve Anlatim Alt Boyutuna Ait Madde Istatistikleri

Maddeler _ sS Diizletilmis madde
X toplam korelasyonu

M38. Cocuk kitaplarindaki kahramanlarin
seciminde dikkat edilmesi gereken 4.20 0.76 0.67*
ozellikleri bilirim.

M39. Cocuk kitaplarinda yas gruplarina gore
kullanilmasi gereken kahraman sayisini 3.61 1.06 0.67*
bilirim.

M40. Cocuk kitaplarinin metin 6zelliklerinin nasil
olmasini gerektigini bilirim.

M41. Bir konu ve ana fikrin yer aldig1 ¢ocuk
kitaplarim kag yastan itibaren tercih etmem  3.71 0.94 0.70*
gerektigini bilirim.

M42. Cocuk kitabinda kullanilan dil 6zellikleri

3.85 0.93 0.79*

*
hakkinda bilgi sahibiyim. 3.99 0.81 0.77
M43. Cocuk kitaplarinda anlatimin nasil olmasi 414 076 0.74*
gerektigini bilirim. ' ' '
M44. Cocuk kitaplarinda yer alan ciimlelerin %
yapist hakkinda bilgi sahibiyim. 3.92 0.85 0.77
M45. Cocuk kitaplarinda kullanilan sozciiklerin
seciminde nelere dikkat edilmesi gerektigini  4.11 0.77 0.75*
bilirim.
M46. Kitaplarda ¢cocuklarin sdzciik dagarcigi ve
dinledigini anlama becerilerini 429 0.68 0.61*

destekleyebilecek nitelikte metinlerin olmast
gerektigini bilirim.

*p< .05

Tablo 9’da gortldigi tizere 6lgegin “kahramanlar, metin, dil ve anlatim” alt
boyutunda toplam 9 madde yer almaktadir. Bu maddelere ait ortalamalar 3.61 ile 4.29
arasinda degismektedir. Madde toplam korelasyonu dikkate alindiginda, tiim
maddelere ait madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve
maddelerin ilgili alt boyutla uyumlu oldugu sonucuna ulasilmustir.

Gegerlik

Aragtirma kapsaminda gelistirilen Okul Oncesi Dénemi Cocuklar i¢in Kitap
Secim Ozyeterlik Olgegi’nin faktdr yapisini ortaya ¢ikarmak amaciyla dogrudan DFA
yapilmigtir. Buradan hareketle arastirma kapsaminda dis yapi1 ve i¢ yap1 olmak iizere
genel iki boyut ve boyutlara ait toplam 9 alt boyutla kurulan 6l¢gme modelinin veri
uyumu test edilmistir. Okul Oncesi Dénemi Cocuklar I¢in Kitap Secim Ozyeterlik
Olgegi, Ogrenci Formu’na iliskin yol diyagrami, faktor yiikleri ve hata varyanslari
Sekil 1°’de sunulmustur.
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Sekil 1
DFA Modeline Iliskin Faktor Yiikleri ve Hata Varyanslart

0.57

Chi-Square=3405.02, 4f=977, F-wvalue=0.00000, RMSEA=0.073
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Sekil 1°de goriildiigii iizere dlgekte yer alan 46 madde ile kurulan DFA modeline
iliskin standardize edilmis regresyon katsayilarinin (faktor yiikleri) 0.49 ile 0.95
arasinda ve hata varyanslari ise 0.10 ile 0.76 degismektedir. Tiim bu katsayilar 0.05
diizeyinde anlamlidir. Her bir madde i¢in faktor yiikii degerlerin 0.32°nin dstiinde
olmas1 model veri uyumu i¢in yeterli kabul edilmektedir (Tabachnick ve Fidel, 2013).
DFA modelinde kurulan modelde hata varyanslari ile iligkili olan M4-M5 ve M24-
M35 arasinda modifikasyon (hatalar arasi iligki) yapilmistir. Bu maddeler igin ortitk
yapi tarafindan agiklanmayan varyanslari iligkilidir. Yani bu maddelerin hata
varyanslari iligkilidir. DFA modelinin model veri uyumuna ait degerler Tablo 10°da
verilmistir (Forza ve Filippini, 1998; Schermelleh-Engel ve dig., 2003).

Tablo 10

DFA Model Veri Uyumu Olgiitleri

Uyum 0l¢iisii %gfﬁ:rlt Iyi diizey uyum Kabul edLl;:B;:]lr diizey
x2/sd 3.49 0<y%sd<2 2<y%sd <5
RMSEA 0.07 0<RMSEA <0.05 0.05<RMSEA <0.08
SRMR 0.08 0 <SRMR <0.05 0.05 < SRMR <0.010
CFlI 0.97 0.97 <CFI<1.00 0.95 <CFI1<0.97
NFI 0.96 0.95 <NFI<1.00 0.90 <NFI<0.95
NNFI 0.97 0.97 <NNFI <1.00 0.95 < NNFI<0.97

Forza, C., & Filippini, R. (1998). TQM impact on quality conformance and customer satisfaction: a causal
model. International Journal of Production Economics, 55(1), 1-20.

Tablo 10°da goriildiigi iizere 6lgekten elde edilen Slglimler i¢in kurulan DFA
modelinde 2/ sd= 3.49 olarak elde edilen deger kabul edilebilir diizeydedir. Benzer
sekilde RMSEA ve SRMR degerlerin 0,08’den kiigiik ve kabul edilebilir diizeyde
oldugu goriilmektedir. CFI, NFI ve NNFI degerleri 0.95’in {izerindedir ve iyi diizeyde
uyum gostermistir. Elde edilen tiim bulgular beraber degerlendirildiginde, 6l¢ekten
elde edilen 6l¢iimlerin ve bu sonuglara dayali olarak yapilacak ¢ikarimlarin gegerli
oldugu sonucuna ulasilmistir.

Giivenirlik

Aragtirma kapsaminda Okul Oncesi Dénemi Cocuklar1 Igin Kitap Secim
Ozyeterlik Olgeginin Ogrenci Formunun geneli ve alt boyutlarindan elde edilen
Olciimlerin giivenirlikleri i¢in Cronbach Alpha degerleri hesaplanmig ve Tablo 11°de
verilmigtir.
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Tablo 11
(?lcegin Geneli ve Alt Boyutlardan Elde Edilen Ol¢me Sonuclarinin Giivenirligine
1liskin Cronbach Alpha Degerleri

Olgek Alt Olgekler Madde Cronbach Alpha

Sayist (o)
Resimleme Ozellikleri 8 0.86
Kitapta Kullanilan Malzeme 4 0.77
Kitap Boyutu 3 0.89
Dis Yap1  Kitap Agirhig 3 0.75
o Kitap Kapag: ve Ciltleme 5 0.88
Okul Once.s1.Dor}em1 Sayfa Diizeni 4 0.81
Coc_uklgrl I¢in Kltap Dis Yapi Geneli
Secim Ozyeterlik 1s Yap1 Geneli 27 0.95
Olgegi Tema 3 0.84
‘ Konu 7 0.83
I¢ Yap1  Kahramanlar, Metin, Dil ve 9 0.92
Anlatim
I¢ Yap1 Geneli 19 0.94
Olgegin Geneli 46 0.97

Tablo 11°de goriildiigii iizere, Olcegin geneline ait giivenirlik katsayist 0.97
olarak elde edilmistir. Bu deger Olcekten elde edilen 6lgiimlerin yiiksek diizeyde
giivenilir oldugunu gdstermektedir. Olgegin alt boyutlar1 dikkate alindiginda
glivenirlik katsayis1 degerlerinin 0.70’ten yiiksek oldugu, diger bir deyisle iyi diizeyde
bir giivenirlige sahip oldugu goériilmektedir (George ve Mallery, 2016).

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada, Cocuk Gelisimi Boliimii, Okul Oncesi Egitim Programi ve Bilgi
ve Belge Yonetimi Boliimii’nde okuyan lisans 6grencilerinin okul oncesi donemi
cocuklart i¢in kitap se¢me 6z yeterliliklerini belirlemeye yonelik 6zgiin bir 6lgegin
gelistirilmesi amaglanmigtir. Bu amag dogrultusunda 6ncelikle alanyazin incelemesi
yapilmigtir. Okul Oncesi ¢ocuk kitaplarina yonelik alan yazinda yapilan ¢alismalar
incelendiginde daha ¢ok anketlerin kullanildigi (Montag ve dig., 2015; Santora, 2019;
Sawyer, 2009) goriilmektedir. Bilgi ve Belge alan yazininda ise okul dncesi gocuklart
icin kitabi se¢imine yonelik arastirmalara rastlanmamistir. Bu alanda daha ¢ok
kiitiiphanelerin 6nemi, okuma ve yazmaya becerilerinin gelisiminde kiitiiphanelerin
katkilarina yo6nelik aragtirmalarin (Tepeli ve Arici, 2012; Yilmaz ve Ekici, 2011)
yapildig1 goriilmistiir. Ayrica ¢ocuk kitaplarinin se¢imi ile ilgili lisans 6grencilerine
yonelik bir 6lgegin bulunmadigi da goze ¢arpmaktadir. Calismanin bu yoniiyle alana
katk1 saglayacagi diisiiniilmektedir.

Olgek gelistirme ¢alismalarmin hazirlik asamasinda odak grup gériismelerinden
yararlanilabilir. Bu ¢alismada odak gruplarin belirlenmesinde homojen 6rnekleme
yontemi kullanilmistir. Homojen ornekleme yonteminde, benzer 6zelliklere sahip
bireyleri bir araya getirerek kii¢iik belirgin bir alt grup (en uygun-optimum kisi sayist
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6-12 kisi) olusturmaya olanak tanir (Sencan, 2005; Yildirim ve Simgek 2006). Bu
noktadan hareketle Cocuk Gelisimi ve Okul Oncesi Ogretmenligi Lisans Programinda
6grenim goren “Cocuk Edebiyati” dersi alan 3. ve 4. simif 6grencileri ile Bilgi ve Belge
Boliimii’nde bu dersi segmeli olarak alan 6grencilerle farkli oturumlarda odak grup
goriigmeleri yapilmistir. Odak grup goriismeleri ve ilgili alanyazin incelemesi
sonucunda 50 maddelik madde havuzu olusturulmustur. Olusturulan Slgek taslagi
alanda uzman olan 10 akademisyenin goriisiine sunulmus, uzman gorisleri
dogrultusunda gerekli diizeltmeler yapilarak gereksiz goriilen 4 madde Olgekten
cikarilmgtir.

Okul 6ncesi dénemi gocuklari igin Kitap Secim Ozyeterlik Olgegi (OCKSO),
kitaplarin dis yap1 6zellikleri ve i¢ yap1 6zellikleri olmak iizere iki genel boyut ve bu
genel boyutlarin altinda yer alan toplam 9 alt boyuttan olugmaktadir. Kitabin dis yap1
ozellikleri resimleme, kitapta kullanilan malzeme, Kitap boyutu, kitap agirlig, Kitapta
kapak ve ciltleme ve sayfa diizeni olmak iizere 6 alt boyut, kitabin i¢ yap1 6zellikleri
ise tema, konu ve kahramanlar, metin, dil ve anlatim olmak tizere 3 alt boyut
icermektedir. Besli likert olarak puanlanan 6l¢egin dis yapr alt boyutlarina iliskin
madde istatistikleri incelendiginde, alt boyut maddelerine ait ortalamalarin genel
olarak 3.11 ile 4.42 arasinda, i¢ yapi alt boyut maddelerine ait ortalamalarin ise 3.61
ile 4.45 arasinda degistigi belirlenmistir. Madde toplam korelasyonu dikkate
alindiginda, hem dis yap1 hem de i¢ yap1 alt faktorlerinde tiim maddelere ait madde
toplam korelasyon degerlerinin 0.30’un tizerinde oldugu belirlenmis ve maddelerin
ilgili alt boyutla uyumlu oldugu sonucuna ulagilmistir (Nurosis, 1994).

Gelistirilen 6l¢egin yap1 gegerligini belirlemek tizere dogrudan Dogrusal Faktor
Analizi (DFA) uygulanmistir. DFA’nin kullanilma nedeni ise kitap se¢im olgiitlerinin
alanyazinda agik ve net bir bigimde belirtilmis olmasidir. Yapilan ¢esitli ¢alismalarda
cocuk kitaplarinin 6zellikleri dis yap1 ve i¢ yapir ozellikleri seklinde gruplanarak
sunulmustur. Ancak bu ¢aligmalarda 6lgme araglari olarak genellikle arastirmacilar
tarafindan gelistirilen anket ya da kontrol listeleri kullanilmistir. Ornegin Gonen ve
dig. (2014), 0-3 yas cocuklarina ydnelik resimli ¢ocuk kitaplarinin 6zelliklerini
inceledikleri calismada belirlenen kitaplari incelemek amaciyla kontrol listesi
kullanmislardir. Kontrol listesinde, incelenen resimli kitaplar1 fiziksel 6zellikleri
acisindan resimleme, boyut, malzeme tiirii ve ciltleme, yazi 6zellikleri, icerik (i¢ yap1)
Ozelliklerinden ise konu, dil, tema, anlatim 6zelliklerine iliskin maddeler yer almistir.
Weih (2015), ¢alismasinda okul oncesi donem c¢ocuklarina yoénelik kitap se¢im
olgiitlerinde 6ncelikli olarak kitap tiirlerini (hikaye kitaplar1 ve bilgilendirici kitap) ele
almigtir. Buna ek olarak hikaye kitab1 se¢iminde, hikayenin gegtigi ortam, hikayede
islenen sorun ya da ¢atigma, konu ve olaylar ve karakter 6zelliklerini; bilgilendirici
kitap se¢iminde ise kitap igerigi, yaraticilik, resimleme, anlatim ve basim 6zelliklerini
olgiit olarak belirlemistir. Yiikselen ve dig. (2016) ise okul 6ncesi egitimcilerin gocuk
kitab1 segerken dikkate aldiklar1 6lgiitleri belirlemek amaciyla anket kullanmislardir.
Kullanilan ankette kitabin fiziksel ve igerik ozellikleri, ¢ocugun gelisim diizeyine
uygunlugu ve ¢ocuk kitab tiirleri seklinde kategorilendirilmistir.
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Bu c¢alismada, Okul Oncesi Donemi Cocuklari I¢in Kitap Secim Ozyeterlik
Olgeginde yer alan 46 madde ile kurulan DFA modeline iliskin standardize edilmis
regresyon katsayilarinin (faktor yiikleri) 0.49 ile 0.95 arasinda ve hata varyanslarinin
0.10 ile 0.76 arasinda degistigi belirlenmistir. Tiim bu katsayilar 0.05 diizeyinde
anlamlidir. Her bir madde i¢in faktor yiikii degerlerin 0.32’nin iistiinde olmasi, model
veri uyumu i¢in yeterli oldugunu gostermektedir (Tabachnick ve Fidel, 2013).
Olgekten elde edilen dlgiimler igin kurulan DFA modelinde %%/ sd= 3.49 olarak elde
edilmistir. Bu deger kabul edilebilir diizeydedir. Benzer sekilde RMSEA ve SRMR
degerlerinin 0.08’den kii¢lik ve kabul edilebilir diizeyde oldugu goriilmektedir. CFI,
NFI ve NNFI degerleri 0.95’in iizerinde iyi diizeyde uyum gostermigtir. Elde edilen
tim bulgular beraber degerlendirildiginde, 6l¢ekten elde edilen 6lgiimlerin ve bu
sonuglara dayali olarak yapilacak ¢ikarimlarin gegerli oldugu sonucuna ulasilmistir.

Arastirma kapsaminda Okul Oncesi Dénemi Cocuklar1 I¢in Kitap Segim
Ozyeterlik Olgegi, Ogrenci Formu’nun geneli ve alt boyutlarindan elde edilen
Olglimlerin giivenirligini belirlemek iizere yapilan Cronbach Alpha degerleri
gergevesinde Olgegin geneli i¢in giivenirlik katsayisi 0.97 olarak belirlenmistir. Bu
deger de Olgekten elde edilen olglimlerin yiiksek diizeyde giivenilir oldugunu
gostermektedir. Olcegin alt boyutlar1 dikkate alindiginda ise giivenirlik katsayisi
degerleri 0.70°ten yiiksek oldugu i¢in 6l¢egin alt boyutlarinin da iyi diizeyde giivenilir
oldugunu gostermektedir (George ve Mallery, 2016).

Aragtirma kapsaminda elde edilen tiim bulgular beraber degerlendirildiginde
giivenirlik ve gecerlik calismasi yapilan Okul Oncesi Donemi Cocuklari igin Kitap
Se¢im Ozyeterlik Olgegi’nin, Ogrenci Formu’nda yer alan maddelerin 6grenciler icin
gegerli ve giivenilir dlglimler yaptigt; 6lgekten elde edilen dlglimlerin ve bu sonuglara
dayali olarak yapilacak ¢ikarimlarin gegerli ve giivenilir oldugu sonucuna ulagilmistir.
Arastirmada psikometrik 6zellikleri belirlenen okul Oncesi dénemi g¢ocuklari igin
Kitap Secim Ozyeterlik Olgegi (OCKSO) besli likert tipinde puanlanan 46 maddeden
olusmaktadir. Olgekten almabilecek en diisiik puan 46, en yiiksek puan da 230°dur.
Olgekte ters puanlanan madde yer almamaktadir. Her bir alt boyut ve dlgegin geneli
i¢in alinan yiliksek puan, 6z yeterlik diizeyinin yiiksek oldugunu gdstermektedir.

Arastirma kapsaminda gelistirilen 6l¢ek dig yap1 ve i¢ yapt olmak iizere iki genel
boyut ve 9 alt boyuttan olusmaktadir. Olgekte yer alan dis yapi alt boyutlari
resimleme, kitapta kullanilan malzeme, kitap boyutu, kitap agirligi, kitapta kapak ve
ciltleme ve sayfa diizeni, i¢ yap1 alt boyutlar1 ise tema, konu ve kahramanlar, metin,
dil ve anlatim olarak belirlenmistir. Alanyazinda yapilan ¢alismalar incelendiginde
Maltepe (2009), Tiirkge Ogretmenligi Boliimii 6grencilerinin gocuk kitabi segebilme
yeterliklerini inceledigi ¢aligmada; 6grencilerin kitabi secerken kitaplarin gorsel
Ogelerine (Ozellikle resimlere), basim, yazi karakteri ve punto biiyiikliigline dikkat
ettiklerini belirlemistir. Tezel-Sahin ve Tutkun (2016) okul 6ncesi donemde ¢ocugu
olan anne babalarin kitap se¢iminde dikkat ettikleri 6l¢iitleri inceledikleri ¢alismada
ise annelerin ¢ogunlukla ¢ocuklarina kitap secerken yaslarina ve kitabin igerigine
dikkat ettiklerini belirlemiglerdir. Bayraktar ve Demiriz (2017) ogretmenlerin
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cocuklar i¢in kitap secerken kitabin dig yapr 6zelliklerinden kapak ve ciltleme,
kullanilan malzeme, sayfa diizeni, resimleme ve boyut, i¢ yap1 dzelliklerinden ise dil
ve anlatim, konu ve kahraman o6zelliklerine yer verdiklerini ortaya koymuslardir.
Colaklar (2019) kiitiiphanede bulunan okul dncesi donem ¢ocuk kitaplarinin dis yap1
ozelliklerini incelemislerdir. Aragtirmada kiitiphanede bulunan kitaplarin ¢ogunu
okumanin kolay ve 30 sayfadan az, resimli, kuse kagit ve karton kapakli oldugu, az
sayida kitabin ise bez ciltli, bigim ¢izgili ve diiz metin siitunlu oldugunu belirlemistir.
Anil-Yilmaz ve Yilmaz (2021) kitaplarin dig ve i¢ yap1 6zelliklerinin 0-7 yas arast
cocuklarin kiitiiphaneden resimli ¢ocuk kitabini1 6diing alma sayisindaki etkisini
incelemislerdir. Aragtirma sonunda resimli kitaplar1 6diing almada kitaplardaki basim
bilgisi, kitap boyutu ve kitabin {izerinde yas grubu bilgisinin bulunmasinin etkili
olmadigi bulunmustur. Kitap 6diing alma sayisinda resimli kitaplarin 6zgiin ya da
ceviri olmasi, kapak gorsellerinin ilgi ¢ekici, igerigini (konuyu) yansitmasi ve resim
ve metin orani uygunlugu, cocugun gelisim diizeyi, ilgi ve gereksinimlerine uygun
olmasi 6diing alma sayisinda etkili oldugunu belirlemislerdir. Alanyazindaki
aragtirmalardan elde edilen sonuglar da dikkate alindiginda okul 6ncesi donemi
cocuklart i¢in Kitap Secim Ozyeterlik Olgegi’nden elde edilen veriler ile uyumludur.

Arastirmada ulagilan sonuglar baglaminda, lisans 6grencilerinin resimli ¢ocuk
kitabr secimlerine yonelik farkindalik kazandiran dlgeklerin yayginlastirilmasi ile
“Cocuk Edebiyati” alaninda iiniversitelerdeki zorunlu ve se¢gmeli derslerin igerikleri
zenginlestirilebilecegi diisiiniilmektedir. Cocuklara yonelik kitaplarin hazirlanma
siireglerinde de bu olgeklerdeki Olgiitler dikkate alinarak daha nitelikli ve amaca
yonelik tirlinler hazirlanabilir.

Bu aragtirma kapsaminda gegerlilik ve giivenlik caligmast yapilan 6lgek
kullanilarak farkli tniversitelerde 6grenim goren c¢ocuk gelisimi, bilgi ve belge
yonetimi boliim dgrencileri ve okul dncesi 6gretmen adaylarinin ¢ocuklar igin kitap
secim 0z yeterlik diizeyleri belirlenebilir. Yine benzer sekilde okul dncesi ¢cocuklari
i¢in kitap se¢im dzyeterlik dlgeginin 6gretmen formu ve aile formu da gelistirilebilir.
Ayn1 zamanda gelistirlen bu 6l¢ek okul dncesi diizeyde yazilan bir ¢ocuk kitabinin
tagimasi gereken nitelikleri icerdiginden dolay1 yeni yazilacak ¢ocuk kitaplari i¢in yol
gosterici bir rehber olarak da kullanilabilir.
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Reading is a cognitive process that involves visually perceiving letters, words,
sentences, and punctuation marks, and comprehending and vocalizing their meanings
as the eyes scan across lines (Gogiis, 1978; Kavcar & Oguzkan, 1987; Oz, 2011;
Ozdemir, 2010; Sever, 2000; Unalan, 1999). However, reading is not merely about
decoding sound patterns that correspond to written symbols; it also entails filtering
those patterns through our minds, forging connections based on our experiences, and
constructing meaning (Binbasioglu, 2004, p. 40). As such, the process of making
meaning in reading relies on the harmonization of both cognitive and physical
components.

Reading education aims to cultivate an understanding of the connection between
sound and writing. During the preschool years, children develop skills in cognition,
emotion, and mobility. In primary school, students learn to recognize letters in a
specific order and decode or create codes by matching letters to sounds. This enables
them to acquire basic reading and writing skills. As students progress through the
grades, they gain experiences that help them read and comprehend longer texts, and
develop good reading habits. Achieving literary literacy, which involves independent
reading and a higher level of basic literacy, is achieved through continuous reading of
a variety of genres. We shoul encourage students to form reading habits after they
have developed the basic skills of reading and writing on their own, in order to
promote lifelong learning (Karatay & Dilekei, 2020).

Reading habit is one’s continuous, regular, and critical reading activity in line
with a reason or need (Odabas, et al., 2008; Y1lmaz, 2004). People with reading habits
see reading as a need for personal development and as an enjoyable endeavor (Balci,
2009; Gonen et al.,, 2004).

Reading habits, which are the basis of lifelong learning outside of school,
develop the individual cognitively and emotionally (Karatay, 2011). Additionally,
according to teachers, a positive correlation exists between reading habits and
academic performance. Centralized exams in Turkey mostly measure students'
reading comprehension skills. Therefore, according to teachers, developing reading
habits is fundamental for success in these exams (Karatay & Dilekgi, 2020).

Book selection is one of the main factors affecting reading habits. Factors
affecting book choice are the type, subject matter, outer cover design, font size, and
visuals of the book (Hopper, 2005; Mohr, 2006). Yurtbakan and Erdogan (2020) argue
that fourth graders prefer to read storybooks and magazines the most and go to
libraries to borrow stories and novels. Glirsoy and Goger (2021) report that comic
books make sixth graders more interested in reading hours. Yaman and Stagimlii
(2010) document that middle-school students prefer stories and novels. Research
showed that students prefer reading stories the most (Acat et al., 2008; Aksoy, 2014).

The subject matter is another factor affecting students' book choices. Clark and
Foster (2005) document that British students prefer to read a wide variety of subjects,
such as adventure, comedy, and horror/ghost stories other than textbooks. Yurtbakan
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and Erdogan (2020) also report that fourth graders pay attention to books’ subject
matters and prefer adventure books.

Formal features (cover design, size, volume, font size, and visuals) affect middle
school students' book preferences. Cetinkaya (2007) states that external features
(cover, size, font size, pictures, etc.) should be suitable for children. Altunkaynak
(2018) maintains that students pay attention to the formal elements (cover, weight,
size, font size, page spacing, and pictures). Altunkaynak (2018) also notes that
students want to establish a relationship between a book's cover image and its content.
Kantarcioglu (1991) also found that children liked large and useful books.

Yurtbakan and Erdogan (2020) maintain that students buy books with their
parents or borrow them from libraries. Students borrow books from school libraries
or classroom bookshelves (Iscan et al., 2013) or buy them (Karatay & Dilekgi 2020;
Kurulgan & Cekerol, 2008). According to Sahin, Iscan, and Maden (2009), the
classroom library is the greatest source of books. Students read the books in classroom
libraries (Balct et al., 2012; Bayis, 2010; Yurtbakan & Erdogan, 2020). Clark and
Foster (2005) argue that students read more if they have more time and can find
cheaper books on topics they like. Therefore, the more quality, inexpensive, and
interesting books children have access to, the faster they will adopt reading habits.

We live in the age of technology. Therefore, reading is essential to cope with
new information (Sangkaeo, 1999). Researchers argue that technology prevents
people from reading (Aksaglioglu, 2005; Aksaclioglu & Yilmaz, 2007; Aral & Aktas,
1997; Beentjes & Voort, 1988; Durualp et al., 2013; Evra, 1998; Gagne, 1992;
Koolstra et al., 1997; Shen, 2006; Yurtbakan & Erdogan, 2020). In other words,
people have difficulty adopting reading habits because they use technology without
any restrictions in a way that is inappropriate for its purpose. Students have computers
and TVs at the center of their lives (Aksaglioglu & Yilmaz, 2007). A negative
correlation exists between the time spent watching TV and reading books. Yurtbakan
and Erdogan (2020) report that TV is a major obstacle that prevents fourth graders
from reading books. Clark and Foster (2005) argue that British students believe that
designing websites/magazines, meeting authors/famous readers, and reading games
might encourage them to read. Members of Generation Z, also known as digital
natives, are born into a world of screens. Therefore, we must introduce children to
books before screens and ensure they enjoy reading through technology. At this point,
parents must take greater responsibility and provide opportunities for their children to
gain reading habits by regulating their relationship with technology.

Reading habits should be developed and encouraged from an early age
(Sangkaeo, 1999). Children's acquisition of reading habits is a prerequisite for their
communication with their families and friends, mental development, proficiency in
their mother tongue, and academic success (Clark, 2010; Doiron & Asselin, 2011;
Gaona & Gonzalez, 2011; lvey & Broaddus, 2001; Karatay & Dilekgi, 2020; Oriogu,
2015; Zickuhr et al., 2012) because reading enables us to acquire, generate, and share
knowledge throughout our lives. However, reading and related skills cannot develop
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alone during childhood. Parents play an important role in helping children develop
these skills (Arict, 2021). To help their children acquire reading skills and habits,
parents do reading-related practices, rituals, activities, contacts, etc. from infancy
onwards because education starts in the family and expands like a ring, encompassing
the environment. In other words, all supportive and guiding activities for early and
basic literacy provide children with a rich set of experiences so that they can
understand what they listen to or read, develop an interest in reading, and finally
acquire reading habits (Bayat & Cetinkaya, 2018; Cetin & Karaata, 2010; Kemiksiz,
2018; Tanju, 2010).

Parents are role models for children. Therefore, they play a critical role in
children's development of reading habits (Karatay & Dilekg¢i, 2020). Parents, teachers,
and friends have important roles in the maturation of children's cognitive, affective,
and kinesthetic characteristics related to reading before they start reading and writing.
Therefore, this study focused on what primary school parents think about their
children's reading habits. For this reason, this study tried finding out what kind of
books primary school students choose, where they get books from and what kind of
responsibilities parents have. In this context, the research question is “What do
primary school parents think about their children's book preferences and reading
habits?”

Research Objective

Primary school children's reading habits are closely related to their reading
choices. Children's choices are guided by their parents, who help children develop
reading habits. Therefore, this study aimed to determine the criteria that primary
school parents set when choosing books for their children, their ways of accessing
books, and their activities in the process of acquiring reading habits. In line with this
general purpose, the research sub-questions are as follows:

How often do parents think their children read books?

What kind of attitudes do parents think their children have toward reading?
How old were their children when they first bought them books?

What kind of books do parents think their children prefer to read?

What do parents think their children like to read about?

What design features do parents pay attention to when choosing books for
their children?

7. How do parents get books for their children?

8. From whom do parents seek advice when choosing books for their children?
9. What are the challenges of choosing books for their children?

10. What do parents do to help their children develop reading habits?

11. What do parents think prevent their children from acquiring reading habits?

AN AN



Parents’ Views of Their Children’s Book Preferences and Reading Habits 1017

Method

This chapter explained the research model and provided information about the
participants and the research process.

Research Model

This was a case study, which is a qualitative research method. This research
design focuses on people's lived experiences to generate contextually relevant ideas
and examine their causes (Gillham, 2000). Revealing, understanding, and explaining
events and phenomena based on ideas guides teaching processes, teachers, or research
(Merriam, 1990). Parents play an important role in helping primary school students to
acquire reading habits. Therefore, this study investigated the genre, subject matter,
visual design, and volume characteristics that influence parents' choice of books for
their children. We should determine what activities parents do to help their children
develop reading habits. Therefore, this research adopted a systematic case study to
collect data. A systematic case study involves the following steps: identifying research
questions, determining analysis objectives, selecting participants, collecting and
analyzing data, and reporting results (Yildirnm & Simsek, 2013). Accordingly, the
planning, execution, and finalization of the research were carried out according to the
stages in this process.

Study Group

Participants were recruited using purposive criterion sampling, which was the
sampling of choice because the goal was to collect data from people with first-hand
experience. The inclusion criterion was having a child who was a first-, second, third
or fourth grader. The sample consisted of 20 parents. Table 1 shows the participants’
characteristics.

Table 1

Participants’ Characteristics

Participants’ Characteristics

[ee)

Woman

Man

25-30

31-35

36-40

41-45

46-50

51-55

Housewife

Occupation Public personnel
Private sector employee

Gender

Age (years)

N e el Rl L~
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Eighteen participants were women between the ages of 25 to 40. Eleven
participants were housewives. Seven participants were public personnel. Two
participants were private -sector employees.

Data Collection Tools

Data were collected through semi-structured interviews that are conducted to ask
open-ended questions to participants to discover their views on a subject matter. First,
the researchers reviewed the literature and examined the interview forms of relevant
studies. As a result, they developed a 15-question interview form. After expert
opinions and a pilot test, they combined similar questions and reduced the number of
questions to 11 for content validity. The data were collected in a primary school in the
central district of Diizce province in the 2020-2021 academic year. The researchers
decided to interview five parents of students at different grade levels. They
interviewed all participants and transcribed the interviews.

Ethical Committee Approval

The study was approved by the Social Sciences Human Research Ethics
Committee of Bolu Abant izzet Baysal University (Protocol No: 2021/148, Date:
29.04.2020 & Meeting No: 2021/04). All parents were briefed about the research
purpose and procedure. Informed consent was obtained from those who agreed to
participate.

Data Analysis

The data were analyzed using content analysis. Participants’ answers were coded
under main themes and subthemes. These opinions were sorted according to their
frequency under the themes. The themes and subthemes were presented in the tables.
Moreover, direct quotes were used to provide a detailed picture.

In qualitative research, data are recorded in detail for validity. Researchers
explain the process of concluding (Yidirim & Simsek, 2013). For validity, the
researchers reviewed studies on reading preferences and then consulted two experts.
After the pre-test, they removed repetitive questions and finalized the interview form.

For reliability, the researchers evaluated the data independently of each other.
They then coded the data into the main and sub-themes. The first evaluation showed
that the researchers were in 88% agreement on the themes. The researchers read the
items on which they disagreed and coded the data under the themes they were related
to as a result of their evaluations. Thus, they reached a consensus.

Results
This section addressed the results under eleven subproblems.

1. Subproblem

The first subproblem sought answers to the question “How often do parents think
their children read books?” Table 2 shows the results.
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Table 2
Reading Frequency
Theme Subtheme Participants n N %
30 1,2,7,12,14,18 6 20 30
20-25 3,4 2 20 10
60 -90 17,20 2 20 10
Every day (min) 10 6 120 5
15-20 8 1 20 5
Eki.15 9 1 20 5
30-40 10 1 20 5
Changes 15 1 20 5
. 30 13,16 2 20 10
Once aweek (min) Changes 11 1 20 5
Once every two days (min) 30-45 19 12005
30 5 1 20

Participants’ views were grouped under three main themes and 12 subthemes.
The main themes were “every day,” “once a week,” and “once every two days.”

Every day: Fifteen participants stated that their children read books every day
for ten minutes to an hour and a half. “My kid finishes a small book every day. He
finishes books like the Ant and Grasshopper and the Hen that laid the Golden Egg
(P1).” “My kid reads for 20-25 minutes every evening (P3).” “Although we cannot
read it every evening, we try reading it regularly every day. Sometimes he reads during
the day and sometimes before going to bed. He reads 90 words per minute. She does
not read more than half an hour (P7)”

Once a week: Three participants noted that their children read books once a
week. "He has not read much this month. He has read one book a week (P13)." "I
mean, | can not say that he reads a lot nowadays, but with my warning, he reads for
half an hour before going to bed. But he does not read every day (P16)." "She reads
with her sister, sometimes for ten minutes and sometimes for half an hour to an hour.
I insist that he reads every day, but there are times when he does not read at all (P11)."

Once every two days: Two participants shared that their children read books
once every two days. "He does not regularly read every day; he reads when he thinks
of it. Let's say every other day. He usually reads during the day. When he does read,
he reads for half an hour (P5)." "I mean, if not every day, he reads a book every other
day, he reads about 30-40 pages. We usually read books when we spend time together
after dinner. He reads for at least 30 minutes, maximum 45 minutes (P19)."
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2. Subproblem

The second subproblem sought answers to the question “What kind of attitudes
do parents think their children have toward reading?” Table 3 shows the results.

Table 3
Children’s Attitudes Toward Reading

Theme Subtheme Participants n N %
L . 2,3,57,8,12,17,
Interest in reading Liking reading. 20 8 20 40
Being eager to read. 1,2,5,12,14,15,17 7 20 35
Disinterest in Forcing to read. 2‘910’ 11,13, 16,18, 7 20 35
reading
Not eager enough to read 4,9, 13,16 4 20 20
Depends on how appealing the
Depends on the book is 6,18, 19 320 15
book Sometimes enthusiastic, 11 120 5

sometimes not.

Participants’ views were grouped under three main themes and six subthemes.
The main themes were “interest in reading,” “disinterest in reading,” and “depends on
the book.”

Interest in reading: Eleven participants stated that their children were interested
in reading. "She is eager, she never says no, | say, take the book, come, she comes. If
her sister or | read something, she goes and gets it and reads with us. She also reads
voluntarily, but not every day (P1).", "He likes reading (P7)." "She reads what she
likes faster and more. | do not force her, she reads willingly. When it is routine every
day, she picks up her book, comes over and starts reading it (P12)." "He likes reading.
Especially if he finds a book that interests him, he reads with curiosity until the end.
He reads spontaneously (P17)."

Disinterest in reading: Eight participants stated that their children were
disinterested in reading. "He has no desire to read. He only starts reading when | force
him to (P9).", "He is not a bookworm, he reads if he gets ambitious, he reads when he
gets on his own. If he has homework, he does neither (P13).", "He is not keen to
reading, | try to make him read with warnings. When | talk to him, it is a little
effective. If | do not follow-up afterward, he does not read regularly. He wants a
constant follow-up (P16).”

Depends on the book: Four participants noted that their children’s attitudes
toward reading depended on the book. "If he is convinced by the title or the cover of
the book that it is a fun book, he starts and finishes it immediately. But if it is a book
that is a bit thick and has few pictures, he is prejudiced (P6).", "If it is something
impressive and gripping for my son, he reads it very well if it interests him. But if we
have not come across such a book, unfortunately, he crawls (P18).", "Actually, if it is
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a book that suits his interests, | do not need to tell him, but otherwise | remind him
when it is time to read (P19)."
3. Subproblem

The third subproblem sought answers to the question “How old were their
children when they first bought them books?” Table 4 shows the results.

Table 4
First Book
Theme Subtheme Participants n N %
0-2 years old 6,12,17 3 20 15
2 years old 3,7,20 3 20 15
Infancy
6 months old 4,13 2 20 10
1 year old 15 1 20 5
Pre-kindergarten 9,10, 14 3 20 15
hool 3 years old 2,18 2 20 10
Preschoo 3-4 years old 8 1 20 5
4 years old 19 1 20 5
5 years old 5 1 20 5
. . Beginning of first-greade 1 1 20 5
Basic education
Second grade 11 1 20 5

Participants’ views were grouped under three main themes and 11 subthemes.
The main themes were “infancy,” “preschool,” and “basic education.”

Infancy: Nine participants stated that their children were babies when they first
bought them books. "She was six months old when we bought her first book (P4).",
"I bought a talking book. She would spend time with it by turning the pages. | bought
books with thick pages that taught about animals and vehicles. | was introducing the
book to her. We were communicating through the book. She was about a year old
when | bought these books (P15).", "I bought my daughter unbreakable cardboard
books about animals when she was a baby (P17).", "Her first reading period started at
the hospital when she was two years old. We got her first books at that time. We did
not buy them then; they were given to us. | remember it was the world of fairy tales,
I was reading them before going to sleep (P20)."

Preschool: Eight participants noted that their children were preschoolers when
they first bought them books. "I bought him books when he was 3. He used to go to
kindergarten back then. It was a short book with pictures (P2).", "My son is my first
child. Before kindergarten, | bought a book of fairy tales to read to him during nap
times. | was reading the book to him, and he was listening. He was even trying to
explain what he understood from the book (P10).", "My son was around 3 years old
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when his father bought him his first books. He was not yet in kindergarten. They were
3D books that took shape when we lifted the 3D page (P18)."

Basic education: Two participants noted that their children were primary school
students when they first bought them books. "I did not buy my daughter books before
she started school. | mean, | did not buy them specially. Her sister had some books
for the first and second grades. When she started the first grade, her teacher made her
buy a La Fontaine set (P1).", "She was in 2nd grade. The first book we bought him
was King Sakir 1. He asked for this book himself at a stationery store (P11)."

4. Subproblem

The fourth subproblem sought answers to the question “What kind of books do
parents think their children prefer to read?” Table 5 shows the results.

Table 5

Children’s Book Preferences

Theme Subtheme Participants n N %
Stories fé“"r" 6,8,11,15,1617, 1 2y 50

Narrative genres ~ Fairytales 2,3,6,7,8,13,14,16 8 20 40
Fables 5 1 20 5
Novels 17 1 20 5
Magazine articles 1,3,4,6,10,14,18,19 8 20 40

_ Educational and instructional 3,10, 12, 14, 18, 20 6 20 30

Informative books

genres Biographies 10, 18, 19, 20 4 20 20
Travel articles 20 1 20 5
Animal identification cards 1 1 20 5

Participants’ views were grouped under two main and nine subthemes. The main
themes are narrative and informative genres.

Narrative genres: Fourteen participants thought that their children preferred to
read narrative genres. "She likes fairy tales and stories better (P2).", "She likes fairy
tale books, fun books, and books with a happy ending (P3).", "She prefers to read
story books (P15)."

Informative genres: Ten participants noted that their children preferred to read
informative genres. We do not subscribe to any magazine. When | go to the shopping
mall, I buy Bilim Cocuk magazines. He likes to read them (P6).", "He likes
informative books (P10).", "He generally likes informative books about places he has
not visited, he likes informative books about historical places; he likes reading about
the achievements of famous people, inventions, and countries and places (P20)."
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5. Subproblem

The fifth subproblem sought answers to the question, “What do parents think
their children like to read about?” Table 6 shows the results.

Table 6
Subject Matters Appealing to Children
Theme Subtheme Participants n N %
6, 7, 13, 14, 15, 16, 17,
Adventure 18,19 9 20 45
Stories of cartoon
1,5,7,8, 11,13,14,1 20 4
Adventure-fun characters 51,8 3 > 82040
Fun books 3,10, 13, 17 4 20 20
Science Fiction 1,18 2 20 10
Soccer 2,19 2 20 10
Animals 1,2,3,4,5,6, 13,14, 18 9 20 45
Age-appropriate Children's life stories 1,6, 19 3 20 15
topics Daily life topics 2 120 5
Stories of successful 20 120 5
people
o ) Science topics 4,7,10,12,18, 20 6 20 30
Scientific topics Introduction of countries 12, 20 2 20 10
Values Values 2,3,8 3 20 15
Religious topics 2,8, 17 2 20 10

Participants’ views were grouped under four main themes and 13 subthemes.
The main themes were adventure-fun, age-appropriate topics, scientific topics, and
value.

Adventure-fun: Sixteen participants stated that their children want to read about
adventure-fun topics. My kid likes books with excitement and action. He generally
likes books about children's adventures (P6).", "Cartoon characters, fun, enjoyable
books, books that make you laugh, adventure-type books (P13).", "Since he likes
books about soccer, he likes to read books about the lives of soccer players even if
they are thick (P19).”

Age-appropriate topics: Eleven participants noted that their children want to read
about age-appropriate topics. "They usually prefer books about animals. They like
books and movies about children. They like children's life stories (P1).", "I mean, they
like stories with animals a lot (P5)."

Scientific topics: Six participants stated that their children want to read about
scientific topics. "Last year, we bought books about space, and he enjoyed reading
them (P4).", "My kid is curious about scientists and scientific topics. He is interested
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and asks. He is very curious about these topics. He asks questions like why we did not
exist during the dinosaurs. He compares and asks how much time has passed (P10)."

Values: Four participants stated that their children want to read about religious
and national values. "He likes to read about school life, holidays, religious-national
holidays, love and respect for our elders, and our values (P2).", "He likes books about
our Prophet more (P8).", "I started to direct him to books that will help him learn about
religion such as prophet stories (P17)."

6. Subproblem

This subproblem sought answers to the question “What design features do
parents pay attention to when choosing books for their children?” Table 7 shows the
results.

Table 7

Design Features
Theme Subtheme Participants n N %
Visually rich i75 7.8,9,10,12, 14, 9 20 45
Vivid colors 3,4,5,16,17 5 20 25

Visual Pictures that respect cultural
appearance and moral values 6,11, 16 3 20 15
Image-content compatibility 1,8,19 3 20 15
Cover image 15 20 5
3,56,7,8,9, 10, 13, 14,

Volume The number of pages 18 19, 20 13 20 60
Appropriate size 1,12 2 20 10
Font Font size 1,2,6,10,13,18,19,20 8 20 40
Font character 13 1 20 5
Desian Book design 16 1 20 5
9 Paper quality 15 1 20 5

Participants’ views were grouped under four main and eleven subthemes. The
main themes were visual appearance, volume, font, and design.

Visual appearance: Sixteen participants stated that their children preferred
visually rich and appealing books. "We pay attention to its visuality; when it’s a
colorful book, he pays more attention to it. He gets bored very quickly when it’s only
text. We talk about and comment on the pictures (P3)." "She likes eye-catching, vivid,
and illustrated books (P5)." "I also check out the pictures. The pictures should be
appropriate for our culture (P6)." "The story must have a visual. | am obsessed with
the authors; | pay a lot of attention to them. | do not want there to be hidden messages,
it is against our values and culture. It is very important that the story is illustrated
(P8)."
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Volume: Fifteen participants noted that they paid attention to the number of
pages when choosing books for their children. "I do not buy books that are thick and
unsuitable for first-grade students (P3).", "Children are sometimes intimidated when
they see thick books. The thickness of the book is also important (P20)."

Font: Nine participants checked the font size when choosing books for their
children. "I pay attention to the font size. | do not want to read texts with too small a
font size. They are shorter and finish more quickly (P13)." "I care about the text size
(P20).

Design: Two participants noted that they checked the design when choosing
books for their children. "The paper should not be yellow. My son is sensitive to the

quality of the paper, | pay a lot of attention to it (P15).", "He cares about its appearance
and design. | mean, he usually pays attention to the colors (P16)."

7. Subproblem

This subproblem sought answers to the question “How do parents get books for
their children?” Table 8 shows the results.

Table 8
Getting Books
Theme Subtheme Participants n N %
. 1,2,3,4,5/6,7,8,11,
Stationery/Bookstore 12,13, 15, 16, 18, 19, 20 16 20 80
Bookstores/Fairs
Online bookstores 1,2,6,11,12,17,18,19 8 20 40
Book fairs 19 1 20 5
Borrowing 1,3,4,10, 16 5 20 25
Gifts 4,5,14,15,20 5 20 25
Teachers 5,7,9, 10,20 5 20 25
Other people Biq sister/ bid broth
ig sister/ big brother 8,14, 16 3 20 15
books
Book exchange 4,7,9 3 20 15
I Library 1,4,8,17,18, 20 6 20 30
Libraries/Booksnelves  --csroom bookshelf 11, 15, 16 3 20 15

Participants’ views were grouped under three main and ten subthemes. The main
themes were bookstores/fairs, other people, and libraries/bookshelves.

Bookstores/Fairs: Seventeen participants stated that they got books from
bookstores/fairs. "My kid buys books from stationery stores with her dad. | buy books
online as well. I check the content and comments before I purchase (P2).” "We buy
books from stationeries. His sister also buys books online (P11)." "I buy books at book
fairs. | buy books at periodic fairs. They set up tents in the city square. | have bought
books online. We also buy books from big markets (P19)."
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Other people: Thirteen participants noted that they got books from other people.
"A friend gives me books. My kid reads them. He also had books given as gifts. He
reads them too. After they start 1st grade, the teacher changes the children's books
(P4)." We also get them from my friends, and we exchange them (P10)." "He has two
older brothers and an older sister, and | inherited their books. | kept them, he always
read those books (P14)."

Libraries/bookshelves: Nine participants indicated that they got books from
libraries/bookshelves. "A classroom library is created at the beginning of the year.
They rotate them from there (P16).", "The biggest place of supply is the Diizce Public
Library. I can handle this job very well in the library. There are many options in the
library, everything from magazines to novels, stories, and scientific things. It is also
financially convenient. I can get three books a week from the library (P18)."

8. Subproblem

This subproblem sought answers to the question “From whom do parents seek
advice when choosing books for their children?” Table 9 shows the results.

Table 9

Seeking Advice

Theme Subtheme Participants n N %
Classroom 2,3,5,6,7,8,9, 10, 13, 17, 18,

Teacher teachers 19, 20 13 20 65
Other teachers 1,2,4,6 4 20 20
Friends 5,8, 13,19 4 20 20

Close circle Siblings 11,14 2 20 10
Relatives 1 1 20 5

Social media and Posts 3, 4, 6, 12, 17, 19 6 20 30

television Expertson TV~ 12 1 20 5
Doing research 2,6,12,15,18 4 20 25

Research
None 16 1 20 5

Participants’ views were grouped under four main and nine subthemes. The main
themes were teacher, close circle, social media and television, and research.

Teachers: Fifteen participants stated that they consulted teachers about books. "I
also get recommendations from the class teacher about current children's books
(P18).", "The teacher recommends them. Teacher friends whose children are the same
age as mine make recommendations (P6)."

Close circle: Seven participants noted that they got book recommendations from
people around them. "l also buy books that my friends' older children read (P5).", "She
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has an older sister Zeynep, she is in the 3rd grade of high school, and 16 years old.
She gets advice and support from her sister (P11)."

Social media and TV: Seven participants noted that they got book
recommendations from social media and television. "There are some experts on TV.
I buy what they say. On the internet, there are 3rd-grade parents, 3rd-grade mothers,
and child development accounts on Instagram, and | follow these accounts (P12)."

Research: Five participants noted that they did some research before buying
books for their children. "I do my own research. My son and I look on the internet and
make decisions together (P2).", "There is no one | consult or get information from
specifically. I actually need such help (P16)."

9. Subproblem

This subproblem sought answers to the question “What are the challenges of
choosing books for their children?” Table 10 shows the results.

Table 10

The Challenges of Choosing Books

Theme Subtheme Participants n N %
Anxiety that the child may not 1,2,6,10,12,13, 15, 9 20 45

Liking and like the book 17,19

appropriateness The difficulty of choosing age-
appropriate books 4,6,10,13,17,20 6 20 30
Difficulty accessing various 8,12, 13, 18, 19 5 20 25
books

Access Book prices 1,19, 20 3 20 15
Not knowing about the current 18 120 5
books
Inadequate content 1,16,17,18 4 20 20
_Culturally_ and morally 13,16 3 20 15

Content inappropriate content
Bad role models 6 1205
Inadequate visuals 1 1205

Participants’ views were grouped under three main and nine subthemes. The
main themes were liking and appropriateness, access, and content.

Liking and appropriateness: Eleven participants stated that they had difficulty
choosing age-appropriate books that their children might like. "1 worry about whether
he will like the topic in the book, whether he will get bored, and whether it is fluent
(P1).", "When it comes to choosing books, sometimes we cannot find them suitable
for his interests. My son always tries choosing simple books. | want him to buy books
suitable for his level, and he wants to read and finish them immediately. | want him
to buy stories he can understand; some authors have different expressions and
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different narrations. This also affects his understanding. If we have a favorite book, |
try buying the whole series of it (P10).", "The issue of whether it will interest him or
not, even if | buy it age-appropriate, he may not like it or want it. There were books
and sets that I could not get him to read (P13)."

Access: Seven participants noted that they had difficulty accessing various
books. "Sometimes we cannot access some books because of the city we live in. There
are very few bookstores and books in Diizce and there are very few fairs; book-related
events are almost non-existent. If we had heard about them, we would definitely attend
and benefit from them. Some books are really expensive, and the ones we buy as a set
are a little more affordable. | follow book sales with campaigns (P19).", "Money is
very important. Books have become very expensive. There were some books that |
liked but could not buy (P1)."

Content: Five participants shared that they had difficulty choosing high-quality
and appropriate books. "I once bought a book, "Three children and a dream," written
by a well-known female author. I did not like it. The content was too little, and too
short. After we finished the book, there was nothing left in our minds. The picture
quality was not good either. The plot was atrocious. It did not tell us anything. I did
not like it either. Children did not like this children’s picture book either. It did not
meet my expectations. There are things in it that do not fit our family life, our culture,
things they have not heard from us, harmful things, | first think about whether it is
suitable for us or not (P1).", "As | said, it does not give much importance to the
content, it only gives importance to appearance. | worry that there might be some
negative things in the content. | say do not just look at the appearance, look into the
content (P16)."

10. Subproblem

This subproblem sought answers to the question “What do parents do to help
their children develop reading habits?” Table 11 shows the results.

Table 11
Helping Children Develop Reading Habits

Theme Subtheme Participants n N %
Reading time Loy B0 19121618y 20 60
Reading aloud 1,3,6,12,14 5 20 25
Making a reading 13812 4 20 20
competition R

Reading Talking about what they 8 10.12 15 4 20 20

activities read e
Summarizing what they
read 10 1 20 5
Reading outdoors 1 1 20 5
Reading a book to the 3 1 20 5

child




Parents’ Views of Their Children’s Book Preferences and Reading Habits 1029

Table 11 (continued)

2,3,4,7,8,9 12, 14,

Supportive Creating a bookshelf 19 20 10 20 50
factors Choosing interesting books 6, 18, 20 3 20 15
Parents’ Being a role model 1,6,9, 12, 14,16, 17 7 20 35
attitudes Rewards and punishment 5,11, 14 3 20 15

Going together to buy books 10, 12 2 20 10
Trips Going to the library together 18 1 20 5

Participating in author interviews 1 1 20 5

Participants’ views were grouped under four main and 14 subthemes. The main
themes were reading activities, supportive factors, parents’ attitudes, and trips.

Reading activities: Sixteen participants stated that they did various activities to
help their children develop reading habits. "I try having reading hours during the day,
if not, we do it at bedtime. If there is a suitable place to read outdoors, | take them
there with me. Sometimes, | have a reading contest: the number of words read in one
minute. Sometimes | turn off the TV and say, "Come on, you read, and I'll listen"
(P1).", "We used to have reading hours. In the first grade, we read two or three books.
He reads a book every day. On Monday, Tuesday, and Wednesday, | ask him to
summarize three of the books he read as much as he understands. On Sunday, we
made a vocabulary box; we created a box of events, places, time, and people. | want
him to choose one of them and write a story about it (P10)."

Supportive factors: Twelve participants noted that they did upportive activities
to help their children develop reading habits. "I have a bookshelf at home with my
son's favorite books (P19).", "I try choosing books that are not boring. | want them to
be more fun and more intriguing (P6)."

Parents’ attitudes: Nine participants talked about the attitudes they adopted to
help their children develop reading habits. "I set an example for my daughter. She
sees me reading all the time. At the end of this year, we will rank the books we have
read, and we compete with my daughter to see who has read the most. Sometimes |
buy thick books, I say, "I finished the thick one, have you finished it yet?" | get up
early in the morning and make time for reading myself. Berra sees me reading when
she wakes up (P17).", "For example, when she reads a book, | give her a reward.
Yesterday she did something that made me angry, she was punished for not going out
on the street. | gave her a book and told her I would let her out if she finished the
book. She finished it and I let her out (P5)."

Trips: Four participants noted that they arranged trips to help their children
develop reading habits. "I check the authors who come to our city, and | go if | know
about them. | buy autographed books (P1).", "I always go book shopping with my son,
I choose some books and he chooses some others, and we buy them together (P10).",
"We go to the library, and I introduce him to books (P18)."
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11. Subproblem

This subproblem sought answers to the question “What do parents think prevents
their children from acquiring reading habits?”” Table 12 shows the results.

Table 12
Obstacles to Developing Reading Habits
Theme Subtheme Participants n N %
TV 179 10, 11, 14, 15, 7 20 35
Digital devices and Computer/tablet 1,4,7,14,15,19 6 20 10
games Playing games 5, 10, 20 3 20 15
Smartphone 9,13 2 20 10
Social media 14 120 5
Course load Homework 6,12, 20 3 20 15
_ Not being able to take care as 13,16 2 20 10
Home setting parents
Sibling’s mischief 4 1 20
Inaccessibility Inability to access books 18 1 20

Participants’ views were grouped under four main and nine subthemes. The main
themes were digital devices and games, course load, home setting, and inaccessibility.

Digital devices and games: Thirteen participants stated that digital devices and
games prevented their children from developing reading habits. "We have TVs and
tablets. If there was no TV in our house, | am sure they would read more. They watch
cartoons. | don't give them phones anymore, | have banned them (P1).", "They want
to play more, they want to play with their siblings or with us. He sees reading as a
burden. He could not enjoy it, could not grasp its importance, could not get the taste
of it. But now I try forcing him. He watches TV and follows his favorite cartoons. He
is very fond of TV and wants to play games more. They watch more because they are
at home right now (P10)."

Course Load: Three participants noted that heavy course loads and homework
assignments prevented their children from developing reading habits. "My kid cannot
read because she has too much homework (P6)." "My kid gets a bit bored of doing
homework (P12)." "The lessons are a bit difficult and can take time (P20)."

Home setting: Three participants stated that the home setting prevented their
children from acquiring reading habits. | work 16 hours, that's our biggest loss. Since
it is her sister's exam year, she cannot help. She would read more if someone was with
her (P18).", "Right now, her sister prevents her from reading. When my older daughter
buys a book, the younger one, who is two years old, also buys it, tears it up, we used
to read with my daughter when the younger one was asleep (P4)."
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Inaccessibility: One participant noted that her child could not develop reading
habits because they had difficulty accessing various high-quality books. "For my son,
the biggest problem right now is not being able to access various books. We do not
go to the library because of the current pandemic, we cannot go (P18)."

Discussion, Conclusion and Suggestions

This study investigated what parents thought about their children's reading
habits. This section discussed the results.

Most parents reported that their children regularly read every day. Parents care
about their children acquiring reading skills and encourage them to read regularly
because they believe that literacy in the early years of school is the foundation of all
education. Research also showed that students read regularly (Bayat & Cetinkaya,
2018; Can et al., 2010; Ogurlu, 2014; Tas, 2018; Unal & Yigit, 2014; Yildinm &
Ceylan, 2018). Some children read more than others. However, the acquisition of
reading habits in primary schools is essential for academic performance and lifelong
learning.

More than half of the participants stated that their children were enthusiastic
about reading. This is probably because children are excited about learning in the early
years of school life (Tas, 2018). Some participants noted that their children were more
interested in some books. Research shows that students are interested in reading
(Bayat & Cetinkaya, 2018; Can et al., 2010; Ogurlu, 2014; Tas, 2018; Unal & Yigit,
2014; Yildinm & Ceylan, 2018) and had positive attitudes toward it (Akkaya &
Ozdemir, 2013; Basaran & Ates, 2009; Darican, 2014; Durualp et al., 2013; Yildirim
& Ceylan, 2018). The more age-appropriate and interesting books primary school
students encounter, the faster they develop reading habits. Additionally, parents who
are not aware of the fact that the acquisition of behaviors and the formation of habits
require decisive and correct steps do not adopt the right attitudes to help their children
develop reading skills.

Almost half of our participants noted that they bought books for their children
when they were babies, while the other half remarked that they bought books for their
children when they were preschoolers. Cognitive development is quite rapid between
the ages of 0 and 3. Children introduced to books before primary school are more
likely to develop both cognitive and linguistic skills. Therefore, parents should
introduce their children to books at an early stage.

While most participants stated that their children preferred to read narrative
genres, half of the participants stated that their children liked to read informative
genres. Stories and fairytales are suitable for the imagination of children. Research
showed that students prefer reading story-type books (Ayyildiz et al., 2006; Karakog,
2005; Karatay & Dileke¢i 2020; Taskesenlioglu, 2013; Vostrovsky, 1899). Children
who are acquainted with stories and fairytales are more likely to develop positive
attitudes toward reading.
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Most participants stated that their children liked fun adventure books, which is
consistent with the literature (Acat et al., 2008; Bayat & Cetinkaya, 2018; Clark &
Foster, 2005; Merisuo Storm, 2006; Siinbiil et al., 2010; Tas, 2018;). Parents choose
books suitable for their children's age and developmental level (Oztirk & Aksoy,
2016). Children like adventures because they are at the age of play. They also enjoy
reading books about cartoon characters on TV. They are interested in animals and
want to read books that meet their needs and expectations in accordance with their
periodic conditions. Children are also curious about science. Parents want to teach
their children values through books.

The participants noted that their children liked books with vivid and appealing
colors. They indicated that the cover image was critical for their children. They added
that they ensured that the books they chose had culturally appropriate content with no
negative messages. They also paid attention to the compatibility of the visuals with
social norms. Books should not be too thin or thick. In other words, they should age-
and level-appropriate because thick books bore students, and when they get bored,
they stop reading. The typeface and font size should also be appropriate for the age
level. Design and paper quality and appearance are other factors that affect children.
Research shows that children pay attention to the cover and images when they choose
books to read (Hopper, 2005; Mohr, 2006).

Most participants stated that they bought books for their children from
bookstores. More than half of the participants reported that they borrowed books from
friends, exchanged books with their children’s peers, or received books as gifts. They
noted that they sometimes borrowed books from libraries and class bookshelves.
Parents need to use libraries more effectively. They should take their children to
libraries and encourage them to go there by themselves. Research shows that children
who visit libraries are more likely to acquire reading habits (Gaona & Gonzalez, 2011;
Karatay & Dilekgi 2020; Tella & Akande, 2007). Libraries should have books for all
age groups to ensure that students have access to all kinds of books to their liking.

The greatest challenge for the participants was that their children sometimes did
not like the books they bought. They complained that books were too expensive and
that they could not find some books where they lived (Aslantiirk & Saracaloglu, 2010;
Cetin & Karaata, 2010; Mckool, 2007; Stinbiil et al., 2010; Sahin, 2012; Tas, 2018).
They also had some other problems. For example, they could not access high-quality
books, and the books they found had inadequate content that did not comply with
child psychology. To overcome these problems, parents consult with teachers when
choosing books for their children. They sometimes seek help from the parents of older
children. They also receive advice from educated friends and experienced parents.
They also follow some social media accounts or watch experts on TV and listen to
their book recommendations. The Ministry of National Education should set up expert
commissions and publish lists of basic works according to grade levels and subjects
to help parents and children choose books to read.
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Participants stated that they did reading activities (reading time, read aloud,
reading competitions, book trips, etc.) to help their children acquire reading habits.
Parents help their children to acquire reading habits. Having parents with reading
habits and doing reading activities with them encourage children to develop reading
habits (Clark, 2010; Doiron & Asselin, 2011; Gaona & Gonzalez, 2011; Ivey &
Broaddus, 2001; Karatay & Dilekei, 2020; Oriogu, 2015; Zickuhr et al., 2012).
Parents are a critical factor in the acquisition and development of reading habits
(Bayat & Cetinkaya, 2018; Cetin & Karaata, 2010; Kemiksiz, 2018; Tanju, 2010).
Teachers and parents should cooperate to help children develop reading skills.

Participants stated that they visited libraries, participated in author interviews,
and brought books to their children's agenda through social activities. Reading
activities in social environments are important (Karatay & Dilekgi, 2020; Maden &
Maden, 2018) because they shape students' behavior. Participants noted that they set
up libraries at home and equipped them with interesting books to motivate their
children to read. They remarked that they read books to set an example for their
children and to help them develop positive attitudes toward reading. They added that
they rewarded their children when they read books and punished them when they did
not. These results indicate that parents expect their children to develop reading habits.
However, punishing children for not reading may have a negative effect on them.
Therefore, parents need guidance to determine what to do and what not to do to help
their children acquire reading habits. It takes children some time to acquire behaviors.
Therefore, behavior acquisition requires decisive and correct steps. We should inform
parents about this and support them throughout the process.

Participants believed that digital devices and games prevented their children
from developing reading habits. Digital devices and the Internet have a significant
impact on students' reading habits and preferences (Aslantiirk & Saracaloglu, 2010;
Batur et al., 2010; Eroglu, 2013; Odabas et al., 2018; Siinbiil et al., 2010; Sahin, 2012;
Yalman et al., 2015; Yilmaz, 2006). Children often watch TV and play games on
phones or tablets. Therefore, they spend little time reading books. According to Tella
and Akande (2007), TV is the most significant factor preventing primary school
students from reading. Given that digital addiction affects even young children, we
believe that parents need support in this regard.

Participants noted that teachers gave too much homework, preventing their
children from acquiring reading habits. Students do not have time to read due to the
exam-centered education system, courses, and homework assignments (Sahin, 2012;
Tas, 2018). Primary school children cannot read and write quickly. Therefore,
homework assignments cause them to postpose reading. Therefore, teachers should
consider children's cognitive, affective, and psychomotor skills when assigning
homework.
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Okuma goziin satirlar tizerinde sigramasi sonucu harfleri, sdzciikleri, ciimleleri,
noktalama isaretlerini goriip bunlarin anlamlarinin kavranmasina ve seslendirilmesine
dayanan zihinsel bir etkinliktir (Gogiis, 1978; Kavcar ve Oguzkan, 1987; Oz, 2011;
Ozdemir, 2010; Sever, 2000; Unalan, 1999). Okumanin taniminda da ifade edildigi
gibi okuma sadece yazili isaretlerin karsilig1 olan ses kodlarim1 ¢ézmek degildir,
¢ozdligiimiiz bu kodlar1 zihin siizgecimizden gecirip deneyimlerimize gdre anlam
baglar1 kurup bunlar1 ortaya koydugumuzda okuma eylemi tamamlanmig olur
(Binbagioglu, 2004, 40). Buna gdre okumada anlam c¢ikarma zihinsel ve fiziksel
Ogelerin uyumuyla gergeklesir.

Okuma egitiminde okul 6ncesi donemde dgrencilerde ses ve yazi farkindaligi
gelistirilir; 6grencilere bilis, duyus, devinis diizeyinde birtakim beceriler kazandirilir.
[lkokul déneminde dgrenciler kullanilan alfabedeki harfleri belli bir sirayla tantyip
harf-ses eslesmesini saglayarak okumada kod ¢06ziip kod olusturmaya baslarlar.
Boylece okuma-yazmay1 &grenirler. ilerleyen smf seviyelerinde kazandirilan
deneyimlerle 6grencilerin uzun metinleri okuyup anlamlandirmasi ve bunu saglarken
de okuma aliskanlig1 kazanmalar1 hedeflenmektedir. Temel okuryazarligin bir {ist
seviyelerinden biri olan, bagimsiz okumalarin yapildigi edebi okuryazarlik seviyesine
geeis, okuma eyleminde siireklilik ve tiir gesitliligi saglanarak ortaya cikar. Bu
noktada artik kendi kendilerine okuyup yazmaya basladiklar1 ilk okuma-yazma
asamasindan sonra Ogrencilere okuma aligkanligr kazandirmak ¢ok o6nemlidir
(Karatay ve Dilekgi, 2020).

Okuma aligkanligs; bireyin herhangi bir gerekce ya da gereksinim dogrultusunda
stirekli, diizenli ve elestirel olarak okuma eylemini devam ettirmesidir (Odabas ve
dig., 2008; Yilmaz, 2004). Okuma aligkanliginda bireyin okumay1 kisisel gelisimi igin
bir ihtiyag olarak gormesi ve onu zevkli bir ugras olarak nitelendirmesi de
vurgulanmigtir (Balci, 2009; Gonen ve dig., 2004).

Okul disindaki 6grenmeleri destekleyen ve yagsam boyu 6grenmenin temeli olan
okuma aligkanligi, kisiyi bilissel ve duyussal alanlarda gelistirir (Karatay, 2011).
Ayrica dgretmen goriislerine gore okuma alisgkanligiyla akademik bagari arasinda
olumlu bir iligki vardir, iyi birer okur olanlar ayni zamanda basarili dgrenciler
olacaklardir. Ulkemizde uygulanan merkezi smavlarda da daha ¢ok &grencilerin
okuduklarini anlama becerileri 6l¢iildiigii i¢in 6gretmenlere gore okuma alisgkanlig
kazandirmak bu simavlardaki basari i¢in temeldir (Karatay ve Dilekgi, 2020).

Okuma aligkanligimin edinilmesini etkileyen temel etkenlerden biri kitap
secimidir. Kitap se¢imini etkileyen etkenler kitap tiirli, konusu, kitabin disg kapak
tasarimi, kitabin i¢ tasariminda tercih edilen yazi biiyiikliigii, gorselleri olabilmektedir
(Hopper, 2005; Mohr, 2006). Ogrencilerin kitap tercihleriyle ilgili alanyazin
incelendiginde Yurtbakan ve Erdogan (2020) 4. sinif 6grencilerinin en ¢ok hikaye
kitaplarini, kitap disinda ise en ¢ok dergi okumay1 tercih ettiklerini; kiitiiphaneye ise
hikdye ve roman Odiing almak icin gittiklerini belirlemistir. Giirsoy ve Goger’in
(2021) 6. smuf ogrencileriyle yaptiklar1 aragtirmaya gore ¢izgi romanlarin okuma
saatlerine ilgiyi artirdigi belirlenmistir. Yaman ve Sitigimlii (2010) ortaokul
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ogrencileriyle yaptiklari arastirmada 6grencilerin hikdye ve roman tiirlerini tercih
ettigini belirlemistir. Yine daha 6nce dgrenciler {izerine yapilan farkli aragtirmalarda
da dgrencilerin en ¢ok hikdye okumayi tercih ettikleri (Acat ve dig., 2008; Aksoy,
2014) gorlilmiistiir.

Ogrencilerin kitap segimlerini etkileyen bir diger unsur da kitaplarin konularidir.
Clark ve Foster (2005) ingiltere’deki sekiz binden fazla ilk ve ortadgretim
Ogrencisiyle yiiriittiikleri arastirmada; ogrencilerin ders kitaplar1 disinda macera,
komedi ve Kkorku/hayalet hikayeleri gibi ¢ok cesitli konularda okumayi tercih
ettiklerini belirlemistir. Yurtbakan ve Erdogan (2020) da 4. sinif grencilerinin kitap
secerken en ¢ok kitabin konusuna dikkat ettiklerini ve 6grencilerin konu olarak
macera kitaplarini tercih ettiklerini ortaya koymustur.

Ozellikle ilkokul ¢agindaki 6grencilerde bir kitabin kapak tasarimi, kitabmn
boyutu, hacmi, kitapta kullanilan yazi biiyiikligii, gorseller gibi bir kitaba ait sekilsel
ozellikler ogrencilerin kitap tercihlerini etkileyebilmektedir. Nitekim Cetinkaya
(2007) da kapak, biiyiikliik, yaz1 biiyiikliigii-bigcimi, resim gibi kitab1 olusturan dis
ozelliklerin ¢ocuklarin isteklerine uygun olmasi gerektigini tespit etmistir. Benzer
sekilde Altunkaynak (2018) da 6grencilerin kitabin kapagi, agirligi, boyutu, yazi
biiyilikliigii-bicimi, sayfa araligi, kitaplari i¢indeki resimler gibi sekilsel unsurlara
dikkat ettigini bulgulamistir. Yine ayni arastirmada &grencilerin bir kitabin kapak
resmine dikkat ettikleri, kitabin kapak resmi ile icerigi arasindaki iliski kurmak
istedikleri de ortaya konmustur. Kantarcioglu (1991) da c¢ocuklarin biiyiik boy ve
kullanigl kitaplardan hoslandiklarini bulgulamistir.

Ogrencilerin okuyacaklar1 kitaplar1 nereden ve nasil sagladiklar ile ilgili
calismalara bakildiginda su sonuglar elde edilmistir: Yurtbakan ve Erdogan (2020)
Ogrencilerin kitaplari, ebeveynleriyle satin alarak ya da kiitiiphanelerden temin
ettiklerini  belirlemistir. Ayrica Ogrencilerin  kitaplarmi okul kitapligi  veya
kiitiiphanelerden temin ettikleri (Iscan ve dig., 2013) ya da 6grencilerin kitaplar1 satin
veya Odiing aldiklar1 saptanmistir (Karatay ve Dilek¢i 2020; Kurulgan ve Cekerol,
2008). Sahin, Iscan ve Maden’e (2009) gore okuma kaynag1 saglanmasinda en biiyiik
yardimct1 oncelikle sinif kitapliklaridir. Nitekim daha once yapilan aragtirmalara gore
smiflardaki kitapliklardan 6grencilerin okumalar yaptigt belirlenmistir (Bale1 ve dig.,
2012; Bayis, 2010; Yurtbakan ve Erdogan, 2020). Clark ve Foster’in (2005) yaptiklari
aragtirmada da 6grenciler; daha fazla zamanlarinin olmasi, daha ¢ok hoslarina gidecek
konularda yazilmis daha ucuz kitaplar bulmalari durumunda daha ¢ok okuyacaklarini
ifade etmisglerdir. Bu ylizden 6grencilerin ve ailelerin nitelikli, uygun fiyatli, ilgi ¢cekici
kitaplara ulagsmalarini saglamak okuma aligkanliginin edinimini kolaylastirict bir
etkendir.

Teknoloji caginin degisen diinyasinda yeni bilgilerle bas edebilmek i¢in okumak
herkes i¢in énemlidir (Sangkaeo, 1999). Alanyazinda okuma aligkanlig: ile teknoloji
iligkisini irdeleyen (Aksaglioglu, 2005; Aksaglioglu ve Yilmaz, 2007; Aral ve Aktas,
1997; Beentjes ve Voort, 1988; Durualp ve dig., 2013; Evra, 1998; Gagne, 1992;
Koolstra ve dig., 1997; Shen, 2006; Yurtbakan ve Erdogan, 2020) calismalarda
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teknolojinin bir okuma engeli olusturdugu 6n plana ¢ikmaktadir. Bu nedenle okuma
aligkanliginin edinilmesini engelleyen en biyiikk etkenlerin basinda teknolojinin
amacina uygun olmayan bir sekilde higbir kisitlama olmadan kullanim1 gelmektedir.
Nitekim Aksaclioglu ve Yilmaz’m (2007) arastirma sonuglarina gore 6grenciler
hayatlarinin merkezine bilgisayar ve TV’yi almakta; bunlara ayrilan siire ile kitap
okuma siklig1 arasinda ters orant1 bulunmaktadir. Yurtbakan ve Erdogan’in (2020) 4.
smif Ogrencileriyle yiirittiigli calismada Ogrencilerin  okumalarinin ~ 6niinde
televizyonun biiyiik bir engel oldugu ortaya ¢cikmustir. Ingiltere’de yapilan baska bir
arasgtirmada ise Ogrencilere hangi etkinliklerin onlar1 daha fazla okumaya tesvik
edecegi soruldugunda &grencilerin  yarist web siteleri/dergiler tasarlamanin,
yazarlarla-tinlii okuyucularla tanigmanin ve okuma oyunlarinin onlari giidiileyecegini
ifade etmistir (Clark ve Foster, 2005). Buna gore dijital yerliler veya Z kusagi olarak
tanimlanan gliniimiiz ¢ocuklarmin evde, okulda, giinliik hayatin i¢inde ekranlarin
oldugu bir diinyanin igine dogduklari g6z oOniinde bulundurulursa ¢ocuklar
ekranlardan once kitaplarla tanigtirmanin ve teknoloji aracilifiyla kitaplari
sevdirmenin zorunlulugu ortadadir. Bu noktada giiniimiiz ebeveynlerinin sorumlulugu
artmaktadir. Ebeveynler ¢ocuklarinin teknoloji ile iliskisini diizenleyerek okuma
aliskanlig1 kazanmalari i¢in onlara olanak sunmalidir.

Okuma aliskanlig1 erken yaglardan itibaren gelistirilmeli ve tesvik edilmelidir
(Sangkaeo, 1999). Bir insanin &zelde ise bir ¢ocugun kitap okuma aliskanlig
edinmesi; ailesi ve ¢evresiyle olan iletisim becerileri, zihinsel gelisimi, ana dilinde
yetkinlesmesi ve okul hayatindaki akademik basarisi i¢in 6n kosuldur (Clark, 2010;
Doiron ve Asselin, 2011; Gaona ve Gonzalez, 2011; Ivey ve Broaddus, 2001; Karatay
ve Dilekgi 2020; Oriogu, 2015; Zickuhr ve dig., 2012). Ciinkii okuma; hayatimiz
boyunca bilgi edinme, buradan yeni bilgiler iiretme ve bilginin paylagimini saglayan
bir beceridir. Ancak okuma ve okuma ile ilgili beceriler ¢ocuklukta tek basina
gelisemez. Bu becerilerin erken ¢ocukluktaki gelisiminde ailenin rolii ¢ok biiyiiktiir
(Arict, 2021). Bu yiizden ailenin ¢ocukta okuma becerisi ve okuma aligkanligiin
yerlestirilmesinde bebeklikten itibaren baglattiklari okumayla ilgili uygulamalar,
ritiieller, etkinlikler, temaslar vb. son derece 6nemlidir ¢iinkii egitim ailede baslayip
bir halka gibi genisleyen ¢evreyi de i¢ine alan bir husustur. Bagka bir deyisle erken
okuryazarlik ve temel okuryazarlikta ailenin ¢ocuk i¢in yaptigi destekleyici ve yol
gosterici biitiin etkinlikler, cocugun zengin bir deneyimler yumagi edinmesini boylece
dinledigini veya okudugunu anlamasini, okumaya ilgi duymasini ve nihayet okuma
aligkanlig1 kazanmasini saglar (Bayat ve Cetinkaya, 2018; Cetin ve Karaata, 2010;
Kemiksiz, 2018; Tanju, 2010).

Alanyazindaki ¢aligmalara gore; ¢ocukta okuma aligkanliginin temellerinin
atilmasinda, gelistirilmesinde, ¢ocuklar1 okumaktan alikoyan unsurlarla miicadelede
ebeveynlerin rolii ve model olmalar1 dnemlidir (Karatay ve Dilek¢i, 2020). Cocuklarin
ilk okuma-yazmaya ge¢meden once okuma ile ilgili bilis, duyus ve devinigsel
Ozelliklerinin olgunlagtirilmasinda; okumay1 &grendikten sonra bunun artarak
stirdiiriilmesinde ¢ocugun temas hélinde oldugu aile, okul ve ¢evre bilesenlerindeki
kisilere 6nemli gorevler diismektedir. Bu yiizden bu arastirmada ilkokul velilerine
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gore ¢ocuklarinin okuma aligkanliklarini belirlemek istenmistir. Bu sebeple ilkokul
Ogrencilerinin kitap okuma aligkanligint kazanmasinda 6nemli bir etken olan kitap
secimlerinde, temininde ve okuma aligkanliginin kazandirilmasinda aileye diigsen
roller ve ailelerin bu rolleri gergeklestirme durumlari ortaya konmaya ¢aligilmigtir. Bu
baglamda arastirmanin problem ciimlesi “Ilkokul velilerinin gocuklarinin kitap
tercihleri ve okuma aligkanliklarina iligkin goriisleri nelerdir?” sorusudur.

Arastirmanin Amaci

Tlkokul ¢agindaki bir cocugun okuma aliskanhgini edinmesi okuma segimleriyle
yakindan iliskilidir. Cocuklarin bu sec¢imlerini ise en yakininda bulunan aileleri
yonlendirmekte ve aileler ¢ocuklarda bu aligkanligin olugmasina yardimci olmaktadir.
Bu sebeple bu calismada ilkokul velilerinin ¢ocuklart i¢in kitap se¢imi 6lgiitlerinin,
kitaba erisim yollarinin ve okuma aligkanlig1 edindirme siirecindeki yaptiklari
etkinliklerin belirlenmesi amaglanmistir. Bu genel ama¢ dogrultusunda arastirmanin
alt sorular1 sunlardir:

Velilere gore ¢ocuklari ne siklikta kitap okumaktadir?
Velilere gore ¢ocuklarinin okumaya iliskin tutumlari nasildir?
Veliler ¢ocuklarina ilk kitab1 hangi yas doneminde almistir?

1

2

3

4. Velilere gore ¢ocuklart hangi tiir kitaplar1 okumayi tercih etmektedir?

5. Velilere gore ¢ocuklar hangi konulardaki kitaplar1 okumayi tercih etmektedir?
6

Veliler, ¢ocuklar1 igin kitap segerken tasarim ozelliklerinde nelere dikkat
etmektedir?

~

Veliler, cocuklarinin okuyacagi kitaplari nasil temin etmektedir?

8. Veliler, ¢ocuklari i¢in kitap seciminde kimlerden tavsiye almaktadir?

9. Velilerin ¢ocuklari i¢in kitap se¢iminde yasadigi giigliikler nelerdir?

10. Veliler, cocuklarinin okuma aligkanligini kazanmasi igin neler yapmaktadir?

11. Velilere gore ¢ocuklarinin okuma aligkanligi edinmelerini engelleyen durumlar
nelerdir?

Yontem

Bu boéliimde aragtirmanin modeli hakkinda agiklamalar yapilmistir. Katilimcilar
ve arastirma siireci ile ilgili bilgiler verilmistir.

Arastirma Modeli

Arastirma nitel arastirma yontemlerinden durum c¢aligmasina  gore
ylriitiilmiistir. Bu arastirma deseni, kisilerin yasam deneyimlerini temel alarak
arastirma baglamma uygun fikirleri ortaya koyar ve bunlarin nedenlerini inceler
(Gillham, 2000). Fikirlerden hareketle olaylari ve olgulari ortaya koymak, anlamak
ve agiklamak dgretim siireglerine, 6gretmenlere ya da ilgili arastirmalara rehberlik
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eder (Merriam, 1990). ilkokul &grencilerinin okuma aliskanlig1 edinmesinde velilerin
rolleri temel etkendir. Dolayisiyla velilerin ¢ocuklart igin kitap se¢imlerini etkileyen;
tiir, konu, gorsel tasarim, hacim Ozellikleri arastirilmigtir. Yine kitap okuma
aligkanligi kazandirmak igin velilerin hangi etkinlikleri yaptigini ortaya koymak
onemlidir. Bu bahsedilen olgularla ilgili veri toplamak icin arastirma, sistematik
durum c¢aligmasina gore planlanmistir. Bu durum calismasi modelinde; arastirma
sorular1 belirlenir, analiz hedefleri saptanir, katilimcilar secilir, veriler toplanir, analiz
edilir ve ulasilan sonuglar raporlastirilir (Yildirim ve Simsek, 2013). Buna gore
arastirmanin planlanmasi, yiiriitiilmesi ve sonuglandirilmasi bu siiregteki asamalara
gore yiirtitilmiistiir.

Cahisma Grubu

Arastirmada c¢alisma grubu amagli O6rnekleme yontemlerinden “Olgiit
ornekleme” yontemiyle belirlenmistir. Bu 6rneklem se¢iminin nedeni ¢alisma konusu
ile ilgili birincil kisilerden durum ile ilgili veri toplanmasidir. Calisma grubuna katilim
olgiitii 1, 2, 3 ve 4. smiflarm herhangi birinde 6grenimine devam eden bir ¢ocugun
velisi olmaktir. Aragtirmada 2020-2021 egitim-6gretim yilinda 1, 2, 3 ve 4. simif
velilerinden olmak {izere 20 veliden goriis alinmistir. Calisma grubundaki velilere
iligkin kisisel bilgiler Tablo 1’de sunulmustur.

Tablo 1

Calisma Grubundaki Velilere Iliskin Bilgiler
Kisisel Bilgiler f
A Kadin 18
Cinsiyet Erkek 2
25-30 1
31-35 7
36-40 9
Yas 41-45 1
46-50 1
51-55 1
Ev hanim 11
Meslek Kamu personeli 7
Ozel sektor galisani 2

Arastirmaya katilan velilerin 18’1 kadin, 2’si erkektir. Velilerin yaslart 1°1 25-
30, 7’si 31-35, 9’u 36-40, 1’1 41-45, 1’1 46-50 ve 1’1 51-55 yas arasinda dagilim
gostermektedir. Velilerin 11°1 ev hanimi, 7’si kamu personeli ve 2’si 6zel sektdr
calisanidir.
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Veri Toplama Araglan

Arastirmada nitel caligmalarin dogasina uygun olarak yar1 yapilandirilmisg
goriigme  teknigi kullanilmistir.  Yari  yapilandirilmis  goriigme  tekniginde
arastirmacilar katilimcilarin konuyla ilgili goriislerini ortaya koymak, arastirmaya
veri saglamak amaciyla katilimeilara agik uglu sorular yonlendirir. Bu sorularin
hazirlanma siirecinde oncelikle arastirmacilar alanyazini taramig ilgili ¢aligmalarin
goriisme formlarini incelemistir. Bunun sonucunda arastirmacilar 15 soruluk goriisme
formunu olusturmustur. Aragtirmacilar, alan uzmanlarinin goriisleri ve 6n uygulama
sonrasinda yaptiklar1 degerlendirmeler sonucunda benzer sorulari birlestirmis ve
kapsam gecerliligini dikkate alinarak formdaki soru sayisinin 11 olmasina karar
vermistir. Aragtirmada veriler 2020-2021 egitim-6gretim yilinda Diizce ilinin merkez
ilgesindeki bir ilkokulda ¢ocugu 6grenim goren velilerden toplanmigtir. Aragtirmaya
katilm ol¢iitii, cocugu ilkokulda 6grenim goren veli olmaktir. Farkli siuf
diizeylerinde Ogrencisi olan 5 veli ile goriisme yapilmasi kararlastirilmstir.
Arastirmaya katilmayi kabul eden 20 goniillii veli ile gorisiilmiis, goriisleri yazili
olarak kaydedilmistir.

Etik Kurul Karar

Bolu Abant izzet Baysal Universitesi Sosyal Bilimlerde insan Arastirmalar: Etik
Kurulunda (Protokol No. 2021/148) arastirma 29.04.2020 tarihli 2021/04
toplantisinda etik olarak uygun bulunmustur. Katilimcilara gorligme Oncesinde
bilgilendirilmis goniillii olur/onam formu imzalatilmastir.

Verilerin Analizi

Arastirmada velilerle yapilan goriigmeler sonunda elde edilen verilerin icerik
analizi yapilmistir. Velilerin sorulara verdikleri cevaplar bir araya getirilerek veli
goriisleri, ilgili olduklar1 ana ve alt temalarin altinda kodlanmigtir. Bu goriisler,
belirlenen temalar altinda sikliklarina gére siralanmigtir. Tema ve alt temalar tablo
halinde sunulmus ve yorumlanmistir. Ayrica degerlendirmeleri desteklemek i¢in konu
ile ilgili veli goriislerinden drnekler verilmistir.

Nitel aragtirmalarda gegerligin saglanmasi i¢in ulasilan veriler ayrintili olarak
kaydedilir. Arastirma sonuglarina ulagma siireci arastirmacilar tarafindan agiklanir.
(Yildirim ve Simsek, 2013). Arastirmanin gegerligini saglamak i¢in alanyazinda
okuma tercihleri ile ilgili yapilan ¢alismalar incelenmis, ardindan iki alan uzmaninin
goriisleri alinarak goriisme formu olusturulmustur. On uygulama yapildiktan sonra
cevabi tekrar eden sorular ¢ikarilarak gériisme formuna son sekli verilmistir.

Arastirmada gilivenirligi saglamak i¢in aragtirmacilar, verileri birbirinden
bagimsiz olarak degerlendirmistir. Degerlendirme sonrasinda arastirmacilarin benzer
analizleri ilgili ana ve alt temalara kodlanmustir. Yapilan ilk degerlendirme sonrasinda
arastirmacilarin temalarda % 88 oraninda goriis birligi icinde olduklar1 belirlenmistir.
Aragtirmacilar; goriis ayriligina diistitkleri maddeleri birlikte okumus, yaptiklar
degerlendirmeler sonucunda verileri ilgili olduklar1 temalarin altina kodlamistir.
Boylece goriis birligine varmiglardir.
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Bulgular

Arastirma sorularma gore elde edilen bulgular asagida verilmistir. On bir alt
problem baslig1 altinda tablo halinde bulgular sunulmustur.

1. Alt Problem

Bu alt problemin analizinde velilerin ¢gocuklarinin ne siklikta kitap okuduklarina
iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 2°de verilmistir.

Tablo 2
Velilere Gore Cocuklarinmin Okuma Siiresi ve Sikliklart
Tema Alt tema Katilimcilar n N %
30 dakika 1,2,7,12,14,18 6 20 30
20-25 dakika 3,4 2 20 10
1 saat -1 saat 30 dakika 17,20 2 20 10
Her giin 10 dakika 6 1 20 5
15-20 dakika 8 1 20 5
10-15 dakika 9 1 20 5
30-40 dakika 10 1 20 5
Okuma siiresi degiskendir. 15 1 20 5
Haftada bir 30 dakika.l. o . 13,16 2 20 10
Okuma siiresi degiskendir. 11 1 20 5
iki giinde bir 30-45 (-iakika 19 1 20 5
30 dakika 5 1 20 5

Cocuklarinin okuma siklig1 iizerine veli goriisleri 3 ana tema ve 12 alt temada
toplanmistir. 3 ana tema her giin, haftada ve iki giinde birdir.

Her giin: Uygulamaya katilan 15 veli; “Her giin bir kiiciik kitap bitiriyor.
Agustos Bocegi ile Karinca, Altin Yumurtlayan Tavuk gibi kitaplar1 bir okumada
bitiriyor. Yaklagik yarim saat okuyor oturdugunda (K1).”, “Her aksam okuma-
yazmaya gegtikten sonra 20-25 dakika arasi okuyor (K3).”, “Hemen hemen her aksam
okuyamasak da her giin diizenli okumaya calisiyoruz. Bazen giindiizleri okur, bazen
de yatmadan 6nce okur. Dakikada 90 kelime okuyor. Yarim saati gegmez okuma
oturumlart (K7).” ifadeleriyle ¢ocuklarmin her giin kitap okudugunu ve okuma
stiresinin 10 dakika ile 1 saat 30 dakika arasinda degistigini belirtmistir.

Haftada bir: Uygulamaya katilan 3 veli; “Bu ay ¢ok fazla okumadi. Haftada bir
kitap okudu (K13).”, “Yani su aralar ¢ok fazla okudugunu séyleyemem ama benim
uyarimla yatmadan once yarim saat kadar okutmaya calistyorum. Ama her giin
okumuyor (K16).”, “Ablastyla birlikte bazen 10 dakika bazen de yarim saat, bir saat
arast okuyor. Her giin okumasi i¢in 1srar ediyorum. Ama hi¢ okumadigi zamanlar da
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oluyor (K11).” ifadeleriyle ¢ocuklarinin giinliik olmasa da haftalik okuma yaptiklarini
ve okuma siiresinin degiskenlik gdsterdigini belirtmistir.

iki giinde bir: Uygulamaya katilan 2 veli; “Her giin diizenli okumaz, aklina
geldikce okur. iki giinde bir diyelim. Genelde giindiiz okuyor. Okudugunda yarim saat
okur (K5).”, “Yani her giin olmasa de iki giinde bir kitap okur yaklasik 30-40 sayfa
okur. Genellikle kitap okuruz, aksam yemeginden sonra birlikte gegirdigimiz
zamanda okuyoruz. En az 30, en fazla 45 dakika okur (K19).” ifadeleriyle
cocuklarinin iki giinde bir kitap okudugunu belirtmistir.

2. Alt Problem

Bu alt problemin analizinde velilerin ¢cocuklarinin okuma tutumlarina iligkin
goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 3’te verilmistir.

Tablo 3

Velilere Gore Cocuklarinin Okuma Tutumlar

Tema Alt Tema Katilimcilar n N %
2,3,5,7,8,12,17,

Okumay1 seviyor. 8 20 40
Okuma ilgisi YISVl 20

Okumaya kars1 isteklidir. 1,2,5/12,14,15,17 7 20 35

9,10, 11, 13, 16, 18,

Okuma Zorlayarak okuma yaptiriyoruz. 19 7 20 35
isteksizligi Ok}mgya kars1 yeteri kadar istekli 49,13 16 4 20 20

degildir.

Kitabm etkileyiciligine gore tutum
Kitaba gore takintyor, 6, 18,19 3 20 15
tutum Bazen istekli bazen isteksizdir. 11 1 20 5

Cocuklarinin okuma tutumlari iizerine veli goriigleri 3 ana tema ve 6 alt temada
toplanmistir. 3 ana tema okuma ilgisi, okuma isteksizligi ve kitaba gore tutumdur.

Okuma ilgisi: Uygulamaya katilan 11 veli; “Istekli bu, hi¢ hayir demiyor, kitab
al, gel, diyorum. Geliyor. Ablas1 veya ben bir sey okursam o da gider, alir gelir,
bizimle okur. Kendi istegiyle de okur ama her giin degil (K1).”, “Okumay1 seviyor
(K7).”, “Sevdigi seyleri daha ¢abuk ve daha ¢ok okur. Ben zorlamiyorum, isteyerek
okuyor kendisi. Her giin rutin olunca aksamlar1 kitab1 alir, gelir, okumaya baslar
(K12).”, “Okumay1 seviyor. Ozellikle ilgi alanina giren bir kitap bulduysa sonuna
kadar merakla okur. Kendiliginden okumalarini yapar (K17).” ifadeleriyle
cocuklarinin okuma istegi ve sevgisine sahip olduklarini belirtmistir.

Okuma isteksizligi: Uygulamaya katilan 8 veli; “Okumaya istegi hig¢ yok. Ancak
benim zorumla okumanin basma geger (K9).”, “Cok kitap kurdu bir ¢ocuk degil,
hirslanirsa okuyor, basina gegerse okuyor. Odevi varsa ikisini de yapmiyor (K13).”,
“Cok istekli degildir, uyarilarla okutmaya g¢alistyorum. Konustugum zaman biraz
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etkili oluyor. Sonrasinda takip etmezsem diizenli okumuyor. Siirekli takip istiyor
(K16).” ifadeleriyle ¢ocuklarmin okumaya karst istekli olmadiklarini belirtmistir.

Kitaba gore tutum: Uygulamaya katilan 4 veli; “Eglenceli bir kitap olduguna
inanirsa isminden, kapagindan ya da bizim sOylemlerimizden hemen baslayip
bitiriyor. Fakat biraz kalin, resmi az olursa, korkarsa kitaptan 6nyargili yaklastyor
(K6).”, “Oglum i¢in etkileyici, siiriikleyici bir seyse onun ilgisini ¢cekerse gayet giizel
okur. Ama Oyle bir kitaba denk gelmediysek siiriiniir maalesef (K18).”, “Aslinda
kendi ilgi alanina uyan bir kitapsa benim s6ylememe gerek yoktur ama onun haricinde
okuma vaktini ben hatirlatirnm (K19).” ifadeleriyle ¢ocuklarinin kitaba gore tutum
gelistirdiklerini belirtmistir.

3. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarina ilk kitabi hangi donemde
aldiklarina iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 4’te
verilmigtir.

Tablo 4
Velilerin Cocuklarina Ilk Kitap Aldigi Dénem
Tema Alt Tema Katilimeilar n N %
0-2 yas araliginda 6, 12,17 3 20 15
. . 2 yaginda 3,7,20 3 20 15
Bebeklik gagnda 6 aylikken 4,13 2 20 10
1 yasinda 15 1 20 5
Ana okulu 6ncesi 9, 10,14 3 20 15
3 yaginda 2,18 2 20 10
Okul 6ncesi donemde 3-4 yas 8 1 20 5
4 yaginda 19 1 20 5
5 yasindayken 1 20 5
. . 1. sinifa bagladiginda 1 1 20 5
Temel egitim ¢aginda
2. sinifta 11 1 20 5

Ogrenci velilerinin gocuklarma ilk kitap aldig1 dénem {izerine gériisleri 3 ana
tema ve 11 alt temada toplanmistir. 3 ana tema bebeklik ¢agi, okul 6ncesi donem ve
temel egitim ¢agidir.

Bebeklik ¢aginda: Uygulamaya katilan 9 veli; “Alt1 aylikti biz anne baba olarak
ilk kitabini aldigimizda (K4).”, “Konusan kitap almistim. Sayfalar1 ¢evirerek onunla
vakit gecirirdi. Hayvanlari, tagitlar1 6greten kalin sayfali kitaplar almigtim. Kitab1 ona
ben tanittyordum. Kitap aracilifiyla iletisim kuruyorduk. Bu kitaplar1 aldigimda
yaklasik bir yaslarindayd: (K15).”, “Kizima bebekken kirilmayan kopmayan karton
kitaplar almistim hayvanlarla alakali (K17).”, “ilk okuma dénemi iki yaslarinda
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hastanede basladi. ilk kitaplar1 da o zaman alindi. O zamanlar biz almadik, oradan
verildi. Masal diinyasiydi, diye hatirliyorum, uykudan 6nce okuyordum (K20).”
ifadeleriyle ¢ocuklarina ilk kitab1 bebeklik ¢aginda aldigini belirtmistir.

Okul oncesi donemde: Uygulamaya katilan 8 veli; “3 yasindayken aldim. O
zaman anaokuluna gidiyordu. Resimli kisa yazili bir kitapt1 (K2).”, “Oglum benim ilk
cocugum. Anaokulundan once uyku donemlerinde okumak icin bir masal kitabi
almistim. Ona kitabt okuyordum, oglum da dinliyordu. Hatta kendisi de kitaptan
anladiklarini anlatmaya c¢alistyordu (K10).”, “Ogluma babasi ilk kitaplarini aldiginda
3 yaslarindaydi. Heniiz anaokuluna gitmiyordu. 3 boyutlu sayfayi kaldirdigimiza sekil
alan 3 boyutlu kitaplardi (K18).” ifadeleriyle gocuklarina ilk kitabi okul oncesi
donemde aldigint belirtmistir.

Temel egitim ¢aginda: Uygulamaya katilan 2 veli, “Kizimin ben kendisine okula
baslamadan almadim. Yani 6zel olarak almadim. 1 ve 2. sinifta okunan kitaplardan
ablasinin vardi. 1. sinifa baslayinca 6gretmeni La Fonten seti aldird1 (K1).”, “2. sinifa
gecmisti. 1k olarak Kral Sakir 1 kitabmi almistik. Bu kitab1 kirtasiyede kendisi istedi
(K11).” ifadeleriyle ¢ocuklarma ilk kitabini ilkokula basladigi dénemde aldigin
belirtmistir.

4. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarinin hangi tiir kitaplar: okumay1
tercih ettigine iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 5’te
verilmistir.

Tablo 5
Velilere Gore Cocuklarimin Tercih Ettigi Kitap Tiirleri
Tema Alt Tema Katilimeilar n N %
Hikaye 2,4,5,6,8,11,15,16,17,19 10 20 50
T, Masal 2,3,6,7,8,13,14,16 8 20 40
Opykiileyici tiirler Fabl 5 1 20 5
Roman 17 1 20 5
Dergi yazilari 1,3,4,6, 10, 14, 18, 19 8 20 40
Egitici-6gretici kitaplar 3, 10, 12, 14, 18, 20 6 20 30
Bilgilendirici tiirler Biyografi 10, 18, 19, 20 4 20 20
Gezi yazist 20 1 20 5
Hayvan tanitim kartlar1 1 1 20 5

Cocuklarin tercih ettigi kitap tiirleri {izerine veli goriisleri 2 ana tema ve 9 alt
temada toplanmigtir. 2 ana tema Oykiileyici ve bilgilendirici tiirlerdir.

Opykiileyici tiirler: Uygulamaya katilan 14 veli; “Masal ve hikayeleri daha ¢ok
seviyor (K2).”, “Masal kitaplari, eglenceli kitaplar, sonu giizel biten kitaplar1 seviyor
(K3).”, “Hikaye kitaplarim1 okumay1 tercih eder (K15).” ifadeleriyle ¢ocuklarm
Oykiileyici tilirleri okumay tercih ettiklerini belirtmistir.



Velilere Gore Cocuklarmin Kitap Tercihleri ve Okuma Aliskanliklar 1045

Bilgilendirici tiirler: Uygulamaya katilan 10 veli; “Bir dergiye aboneligimiz yok.
AVM’ye gittigimde Bilim Cocuk dergileri aliyorum. Dergileri severek okuyor (K6).”,
“Bilgilendirici kitaplart seviyor (K10).”, “Genelde gitmedigi yerlerle ilgili
bilgilendirici kitaplar1 sever, tarihi yerlerle ilgili; iinli kisilerin basarilari, icatlar,
iilkelerin, yerlerin tamitimini daha ¢ok sever (K20).” ifadeleriyle cocuklarin
bilgilendirici tiirleri okumay: tercih ettiklerini belirtmistir.

5. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarinin hangi konulardaki kitaplar
okumayi tercih ettigine iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular
Tablo 6’da verilmistir.

Tablo 6
Velilere Gore Cocuklarimin Tercih Ettigi Kitap Konular
Tema Alt Tema Katilimeilar n N %
Macera ?,97, 13, 14, 15, 16, 17, 18, 9 20 45
) Cizgi film karakterlerinin 4 5 7 8 19 13 1415 8 20 40
Macera-eglence  hikayeleri
Eglenceli kitap 3,10, 13, 17 4 20 20
Bilim-kurgu 1,18 2 20 10
Futbol 2,19 2 20 10
Hayvanlar 1,2,3,4,5,6,13,14,18 9 20 45
. . Cocuk hayat hikayeleri 1,6, 19 3 20 15
Yag donemine  Gu i havata dair konular 2 1 20 5
gore konular .
Basarili insanlarin
N . 20 1 20 5
hikayeleri
Bilimsel konular Bilim konulari 4,7,10, 12, 18, 20 6 20 30
Ulkelerin tanitimi 12,20 2 20 10
Deserler Degerler konusu 2,3,8 3 20 15
cger’e Dini konular 2,8,17 2 20 10

Cocuklarinin tercih ettigi kitap konulari tizerine veli goriigleri 4 ana tema ve 13
alt temada toplanmistir. 4 ana tema macera-eglence, yas donemine goére konular,
bilimsel konular ve degerlerdir.

Macera-eglence: Uygulamaya katilan 16 veli; “Heyecanli, hareketli kitaplari
sever. Genelde bir ¢ocugun maceralarini anlatan kitaplari sever (K6).”, “Cizgi film
karakterleri, eglenceli, keyifli, giildiirmeli olanlar, macera tipi kitaplar (K13).”,
“Futbolla ilgili kitaplari sevdigi i¢in futbolcularin hayatini anlatan kitaplari kalin dahi
olsa severek okur (K19).” ifadeleriyle ¢ocuklarin macera-eglence konularini okumay1

tercih ettiklerini belirtmistir.

Yas donemine gore konular: Uygulamaya katilan 11 veli; “Genellikle hayvan
konulu olanlar1 tercih eder. Cocuklarla alakali kitaplari, filmleri severler. Cocuk hayat
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hikayelerini begeniyorlar (K1).”, “Yani hayvanli hikayeleri ¢ok seviyor (KS5).”
ifadeleriyle ¢ocuklarinin yas donemlerine uygun konulara ilgi duyduklarim
belirtmistir.

Bilimsel konular: Uygulamaya katilan 6 veli; “Gegen sene uzay1 anlatan kitaplar
almistik, o donem severek okudu (K4).”, “Bilim insanlari, bilimsel konulart merak
eder. ilgi cekiyor ve soruyor. Bu konulara ¢ok merakli. Dinozorlar déneminde biz
neden yoktuk, gibi sorular soruyor. Karsilastiriyor, ne kadar zaman gegti diye sorar
(K10).” ifadeleriyle cocuklarin bilimsel konularmi okumayi tercih ettiklerini
belirtmistir.

Degerler: Uygulamaya katilan 4 veli; “Okul hayati, bayramlar, dini-milli
bayramlarla, biiyiiklerimize sevgi saygi, degerlerimizle alakali okumayi seviyor
(K2).”, “Peygamberimizle ile ilgili kitaplar1 daha ¢ok seviyor (KS8).”, “Artik
peygamber hikayeleri vb. dini d6grenmelerini saglayacak kitaplara yonlendirmeye
bagladim (K17).” ifadeleriyle ¢ocuklarin dini ve milli degerlerin islendigi konulari
okumayi tercih ettiklerini belirtmistir.

6. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar1 igin kitap segerken dikkat
ettikleri tasarim-gsekil unsurlarma iligkin goriisleri analiz edilmistir. Bununla ilgili
bulgular Tablo 7°de verilmistir.

Tablo 7
Velilerin Cocuklari Icin Kitap Seciminde Dikkat Ettikleri Kitap Tasarim Ogeleri
Tema Alt Tema Katilimcilar n N %
Gorsel agidan zengin olmasi 3,5,7,8,9,10,12,14,17, 9 20 45
Canl1 renklerin tercih edilmesi 3,4,5, 16,17 5 20 25
Gérsellik Resimlerin kiiltiirel yapiya, 6,11 16 3 20 15
ahlaka uygun olmasi
Resim-igerik uygunlugu 1,8,19 3 20 15
Kapak resmi 15 1 20 5
- o 3,5,6,7,8,9, 10, 13, 14,
Hacim Sayfa sayisinin azligi-¢oklugu 18,19, 20 13 20 60
Kitap boyutlarinin uygunlugu 1,12 2 20 10
v Yazinin biyikligi 1,2,6,10,13, 18,19, 20 8 20 40
an Yazi karakteri 13 1 20 5
Tasarim Kitabin tasarimi 16 1 20 5
Kagit kalitesi 15 1 20 5

Velilerin gocuklar: igin kitap se¢iminde dikkat ettikleri kitap tasarim ogeleri
iizerine goriisleri 4 ana tema ve 11 alt temada toplanmistir. 4 ana tema gorsellik,
hacim, yaz1 ve tasarimdir.
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Gorsellik: Uygulamaya katilan 16 veli; “Gorselligine dikkat ediyoruz, renkli bir
kitap oldugu zaman daha ¢ok dikkatini ¢ekiyor. Sadece yazi oldugunda ¢ok ¢abuk
stkiliyor. Resimler hakkinda konusuyor, resimler iizerine yorum yapiyoruz (K3).”,
“Goz alici, canly, resimli kitaplar1 seviyor (K5).”, “Resmine de bakarim. Resimleri
kiiltiirimiize uygun olacak (K6).”, “Anlatilan hikayenin mutlaka bir gorseli olmasi
lazim. Yazarlarina takintiliyim, ben ona ¢ok dikkat ederim. Gizli mesajlar olmasini
istemem, degerlerimize ve kiiltiiriimiize aykir1. Anlatilan hikdyenin resmedilmesi cok
onemli K(8).” ifadeleriyle ¢ocuklari i¢in gdrsel agidan zengin ve ilgi ¢ekici kitaplari
tercih ettiklerini belirtmistir.

Hacim: Uygulamaya katilan 15 veli; “Kalin olan 1. smifa uygun olmayan
kitaplari almiyorum (K3).”, “Kalin kitaplar1 goriince goézii korkabiliyor. Kitabin
kalinlig1, inceligi de 6nemli (K20).” ifadeleriyle kitap segcmede sayfa sayisina dikkat
ettiklerini belirtmistir.

Yazi: Uygulamaya katilan 9 veli; “Yazi biiylikliigiine dikkat ederim. Cok kii¢iik
yazilart okumak istemiyorum. Daha kisa, yazilar1 biiyiik, daha ¢abuk bitiyor (K13).”,
“Yaz1 biytkliigline 6nem veriyorum (K20).” ifadeleriyle kitap se¢cmede yazi
biiyiikliigiine dikkat etiklerini ifade etmistir.

Tasarim: Uygulamaya katilan 2 veli; “Kagidin sapsar1 olmamasi lazim. Kagit
kalitesine hassasiyeti var oglumun, ona ¢ok dikkat ederim (K15).”, “Dis goriiniisiine
tasarimina dnem veriyor. Yani genelde renklerine falan takiliyor (K16).” ifadeleriyle
kitap seciminde tasarim 6gelerine dikkat ettiklerini belirtmistir.

7. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar1 i¢in kitaplart nasil temin
ettiklerine iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 8’de
verilmigtir.

Tablo 8
Velilerin Cocuklarin Icin Kitap Temin Yollar:
Tema Alt Tema Katilimcilar n N %
. . 1,2,3,4,56,7,8,11, 12, 13,
Kitabevi/ Kirtasiyeden/Kitapgidan 15.16. 18, 19, 20 16 20 80
Fuar internet kitapg¢ilarindan 1,2,6,11,12,17,18, 19 8 20 40
Kitap fuarlarindan 19 1 20 5
Odiing alma 1,3,4,10, 16 5 20 25
Sosyal Hediye edilen kitaplar 4,5,14, 15, 20 5 20 25
¢evreden Ogretmenden 57,9, 10, 20 5 20 25
edinme Abla/agabey kitaplari 8, 14,16 3 20 15
Kitap degisimi 4,7,9 3 20 15
Kitiiphane/ Kiitiiphaneden 1,4,8,17,18, 20 6 20 30
Kitaplik .
Sinif kitaplig 11,15, 16 3 20 15
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Velilerin ¢ocuklart igin kitap temin yollar1 iizerine goriisleri 3 ana tema ve 10 alt
temada toplanmistir. 3 ana tema Kkitabevi-fuar, sosyal ¢evreden edinme ve
kiitiiphane/kitapliktir.

Kitabevi-Fuar: Uygulamaya katilan 17 veli; “Kirtasiyeden aliyorsak babasiyla
beraber aliyorlar. Internetten icerigine bakarak biz de aliyoruz, yorumlarina
bakiyorum (K2).”, “Kirtasiyeden aliyoruz. Ablasi da internet iizerinden aligveris
yapryor (K11).”, “Kitap fuarlarindan satin alirirm. Donemsel fuarlara denk gelirsem
oralardan alisveris yaptyordum, sehrin meydaninda cadir kuruyorlar. Internetten satin
almistim. Biiyiik marketlerden de aliriz (K19).” ifadeleriyle ¢ocuklari i¢in kitabevi ve
fuarlardan kitap satin aldiklarini belirtmistir.

Sosyal ¢evreden edinme: Uygulamaya katilan 13 veli; “Arkadasimin verdigi
kitaplar oluyor, onlar1 da alip agik¢asi okutuyorum. Hediye verilen kitaplar1 da var.
Onlart da okuyor. 1. smifa bagladiktan sonra Ogretmen, c¢ocuklarin kitabini
degistiriyor (K4).”, “Bir de arkadaglarimin yasitlarindan temin ediyoruz, degis tokus
yapiyoruz (K10).”, “Iki agabeyi, bir ablas1 var, onlarin kitaplar1 miras kaldi. Ben
onlar1 saklamigtim. Hep o kitaplar1 okudu (K14).” ifadeleriyle sosyal g¢evreden
kitaplar1 edindiklerini belirtmistir.

Kiitiiphane-kitaplik: Uygulamaya katilan 9 veli; “Sene basinda sinif kitapligi
olusturuluyor. Oradan doniisiimlii veriyorlar (K16).”, “En biiyiik temin yeri Diizce
Halk Kiitiiphanesi. Ben bu isi kiitiiphanede ¢ok iyi halledebiliyorum. Kiitiiphanede
secenek ¢ok dergiden roman hikaye bilimsel seylere kadar her sey var. Maddi agidan
da uygun. Haftada ii¢ kitab1 kiitiphaneden temin edebiliyorum (K18).” ifadeleriyle
kiitiiphane ve kitapliktan kitaplar1 edindiklerini belirtmistir.

8. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklari i¢in kitap se¢ciminde kimlerden
tavsiye aldiklarina iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
9’da verilmistir.

Tablo 9
Velilerin Cocuklar: Icin Kitap Secerken Tavsiye Aldigi Kisi ve Kanallar
Tema Alt Tema Katilimcilar n N %
Sinif 6gretmeni 2,3,5617,89,10,13 17, 13 20 65
. 18, 19, 20
Ogretmen Diger bran
rSCT bIang 1,2,4,6 4 20 20
Ogretmenleri
Arkadasg ¢evresi 5,8,13,19 4 20 20
Yakin gevre Abla/agabey tavsiyesi 11, 14 2 20 10
Akraba ¢evresi 1 1 20 5
Sosyal medya ve Sosyal medya 3,4, 6,12, 17, 19 6 20 30

televizyon paylagimlari
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Tablo 9 (devami)

Televizyona ¢tkan

12 1 20 5
uzmanlar
Aragtirarak kitap 2 6.12. 15. 18 4 20 25
Arastirma besme o
$ Kitap se¢iminde 16 1 20 5

kimseye danigmama

Velilerin ¢ocuklari i¢in kitap segiminde tavsiye aldigi kisiler {izerine goriigleri 4
ana tema ve 9 alt temada toplanmistir. 4 ana tema 6gretmen, yakin ¢evre, sosyal
medya ve televizyon ve aragtirmadir.

Ogretmen: Uygulamaya katilan 15 veli; “Giincel ¢ocuk kitaplarindan da smif
ogretmeninden tavsiyeler aliyorum (K18).”, “Ogretmeni tavsiye ediyor. Ogretmen
arkadaglardan cocugu benimkiyle yasit olanlar tavsiyelerde bulunur (K6).”
ifadeleriyle ¢ocuklari i¢in kitap seciminde dgretmene danistiklarini belirtmistir.

Yakin ¢evre: Uygulamaya katilan 7 veli; “Yakin ¢evremdeki arkadaslarimin
biiyiik ¢ocuklarinin okudugu kitaplari da aliyorum (K5).”, “Ablast var Zeynep, lise 3.
smifta, 16 yasinda. Ablasindan tavsiye ve destek aliyor (K11).” ifadeleriyle ¢ocuklari
icin kitap se¢iminde yakin ¢evreden goriis aldiklarini belirtmistir.

Sosyal medya ve televizyon: Uygulamaya katilan 7 veli; “TV’lerde bazi
uzmanlar falan oluyor. Onlarin dedigini alirim. Internetten Instagram’da 3. smuf
velileri, 3. smif anneleri, cocuk gelisimi hesaplar1 var, buralardan takip ediyorum
(K12).” ifadeleriyle sosyal medya hesaplar1 ve televizyondaki uzmanlarin
goriislerinden hareketle kitap tercihinde bulunduklarimni belirtmistir.

Arastirma: Uygulamaya katilan 5 veli; “Ben kendim arastirtyorum annesi olarak.
Oglumla beraber internetten bakip karar veriyoruz (K2).”, “Hususi olarak danistigim,
bilgi aldigim kimse yok. Aslinda bdyle bir yardima ihtiyacim var (K16).” ifadeleriyle
kimseye damismadan kendileri aragtirarak ¢ocuklar1 igin Kkitaplar segctiklerini
belirtmistir.

9. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar i¢in kitap se¢iminde yasadigi
giicliiklere iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 10°da
verilmigtir.
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Tablo 10
Velilerin Cocuklari Icin Kitap Seciminde Yasadigr Giicliikler
Tema Alt Tema Katilimcilar n N %
Begenme U < 1,2,6, 10, 12, 13,
ve Cocugun kitab1 begenme kaygisi 15,17 19 9 20 45
uygunluk  Yasa uygun kitap segmenin zorlugu 4,6, 10, 13,17, 20 6 20 30
Cesitli kitaplara erigmekte zorluk 8,12,13,18,19 5 20 25
Erigim Kitap fiyatlart 1,19, 20 3 20 15
Giincel kitaplari bilememe 18 1 20 5
I(;erigin yetersiz olmast 1,16, 17,18 4 20 20
Kitabin igeriginin kiiltiire ve ahlaka 1,316 3 20 15
fcerik uygun olmamasi
¢ Kitap kahramanlarinin olumsuz model
6 1 20 5
olmasi
Gorsellerin yetersizligi 1 1 20 5

Velilerin ¢ocuklar i¢in kitap se¢iminde yasadig: giicliikler iizerine goriisleri 3
ana tema ve 9 alt temada toplanmigtir. 3 ana tema begenme ve uygunluk, erisim ve
igeriktir.

Begenme ve uygunluk: Uygulamaya katilan 11 veli; “Kitaptaki konuyu begenir
mi, sikilir mi1, akict m1 bunda tedirgin oluyorum (K1).”, “Kitap se¢gme konusunda
bazen ilgi alanlarina uygun bulamiyoruz. Oglum daima basit kitaplar segcmeye ¢alisir.
Ben seviyesine uygun aldirmak istiyorum. Hemen okuyup bitirsin istiyor.
Anlayabilecegi hikayeler alsin istiyorum, baz1 yazarlarin ifadeleri, dili farkli, anlatim1
farkli oluyor. O da anlamasini etkiliyor. Sevdigimiz bir kitap yakaladiysak onun biitiin
serilerini almaya calistyorum (K10).”, “Ilgisini ¢ceker mi ¢ekmez mi konusu, ben
yasina uygun alsam bile o sevmeyebiliyor, istemeyebiliyor. Alip da okutamadigim
kitaplar, setler oldu (K13).” ifadeleriyle ¢ocuklarina uygun ve onlarin begenecegi
kitap segcmekte zorlandiklarini belirtmistir.

Erisim: Uygulamaya katilan 7 veli; “Bazen aslinda yasadigimiz sehir itibariyle
istedigimiz kitaba ¢ok ¢abuk erisemiyoruz. Diizce’deki kitap¢i sayisi ve kitap ¢esidi
oldukga az. Diizenlenen fuar sayilari az; kitapla ilgili etkinlikler yok denecek kadar
az. Duysaydik kesinlikle katilir, istifade ederdik. Bazi kitaplar ger¢ekten g¢ok pahali,
set olarak aldiklarimiz biraz daha uygun. Kampanyali kitap satiglarini takip ediyorum
(K19).”, “Parast ¢ok Onemli. Parasi da var. Kitaplar ¢ok pahalandi. Begenip de
alamadigim okutamadigim kitaplar oldu (K1).” ifadeleriyle ¢ocuklari igin gesitli
kitaplara erismekte zorlandiklarini belirtmistir.

Igerik: Uygulamaya katilan 5 veli; “Bir keresinde kitap aldim. Ug ¢ocuk bir riiya,
taninmis bir kadin yazar. Hani begenmedim. Igerigi ¢ok az, ¢ok kisaydi. Kitab1
bitirdikten sonra aklimizda higbir sey kalmadi. Resim kalitesi de yoktu. Olaylarin
kurgusu ¢ok kotilydii. Icinde bir sey anlatmamis. Ben de begenmedim. Bu resimli
cocuk kitabin1 cocuklar da begenmedi zaten. Beklentimi karsilamadi. iginde aile
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yasantimiza, kiiltiiriimiize uymayan, bizden duymadig seyler, zararli seyler var, bize
uygun mu degil mi diye dnce o aklima geliyor (K1).”, “Benim dedigim gibi igerige
cok 6nem vermiyor, sadece dig goriiniise 6nem veriyor. I¢eriginde birtakim olumsuz
seyler olabilir diye kaygilantyorum. Diyorum ki sadece dig goriinlisiine bakma,
icerigini arastir (K16).” ifadeleriyle ¢ocuklar1 i¢in nitelikli ve uygun icerige sahip
kitap secmekte zorlandiklarini belirtmistir.

10. Alt Problem

Bu alt problemin analizinde velilerin gocuklarinin okuma aligkanligi kazanmasi
i¢in neler yaptiklarna iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
11°de verilmistir.

Tablo 11
Velilerin Cocuklarina Okuma Aliskanligi Kazandirmak Igin Yaptiklar: Uygulamalar
Tema Alt Tema Katilimcilar n N %
. 1,2,3,4,6,7,9,12, 16, 18,
Okuma saati 10, 20 12 20 60
Sesli okutma 1,3,6,12,14 5 20 25
Okuma yarigmasi yapma 1, 3, 8, 12 4 20 20
Okuma Okuduklar tizerine
etkinlikleri  konusma 8,10,12,15 4 20 20
Okuduklarmin 6zetini 10 1 20 5
¢ikartma
Acik havada kitap okuma 1 1 20 5
Cocuga kitap okuma 3 1 20 5
Destekleyici Kitaplik olusturma 2,3,4,7,8,9,12,14,19,20 10 20 50
etkenler Ilgi gekici kitap segimi 6, 18, 20 3 20 15
Ebeveyn Model olma 1,6,9, 12, 14, 16, 17 7 20 35
tutumu Odiil ve ceza uygulama 5, 11, 14 3 20 15
Kitap almaya birlikte 10,12 2 20 10
gitme
Geziler B_1r11kte kiitiiphaneye 18 1 20 5
gitme
Yazar soylesilerine 1 1 20 5
katilma

Ogrenci velilerinin gocuklarina okuma aliskanligi kazandirmak igin yaptiklari
calismalar iizerine goriisleri 4 ana tema ve 14 alt temada toplanmistir. 4 ana tema
okuma etkinlikleri, destekleyici etkenler, ebeveyn tutumu ve gezilerdir.

Okuma etkinlikleri: Uygulamaya katilan 16 veli; “Giindiiz okuma saati yapmaya
calistyorum, olmazsa yatarken yapiyoruz. Agik havada kitap okumak icin digarida
miisait yer olursa giderim, onlar1 da gétiiriiriim. Bazen okuma yarismasi yaptyorum:
Bir dakikada okunan sozciik sayisiyla ilgili. Bazen de en ¢ok sayfa sayisi da
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yapiyorum. Bazen televizyonu kapatiyorum, haydi siz okuyun, ben dinleyim, diyorum
(K1).”, “Okuma saatleri yapiyorduk. 1. smifta iki veya ¢ kitap okutuyoruz. Her giin
bir kitap okuyor. Pazartesi, sali, carsamba okudugu kitaplardan ii¢ tanesinin 6zetini
yapmasini istiyorum anladigi kadariyla. iki kitab1 da anlatmasim istiyorum. Pazar
giinii kelime kutusu yaptik; olay, yer, zaman, kisiler kutusu olusturduk. Onlardan birer
tane se¢ip ona gore bir hikaye yazmasini istiyorum (K 10).” ifadeleriyle ¢ocuklarinin
okuma aligkanlig1 kazanmast igin yaptiklari etkinlikleri belirtmistir.

Destekleyici etkenler: Uygulamaya katilan 12 veli; “Evde ogluma ait ¢ok sevdigi
kitaplarin oldugu bir kitaplik var (K19).”, “Sikici olmayan kitaplar se¢gmeye
calistyorum sevdirmek i¢in. Daha eglenceli, daha merak uyandirict kitaplar olsun
diyorum (K6).” ifadeleriyle cocuklarinin okuma aligkanligi kazanmasi i¢in yaptiklari
destekleyici ¢aligmalart belirtmistir.

Ebeveyn tutumu: Uygulamaya katilan 9 veli; “Kizima ben 6rnek oluyorum. Beni
stirekli okurken goriiyor. Okudugum kitaplari not ediyorum, ona da tavsiye ediyorum.
Bu sene sonunda okudugumuz kitaplar1 siralayacagiz, kim daha ¢ok okumus diye
yarigtyoruz kizimla. Kalin kitap aliyorum bazen, ben kalint bitirdim, sen hala
bitiremedin mi diyorum. Sabahlart erkenden kalkarim, kendime kitap okuma saati
yaparim. Berra da uyaninca beni kitap okurken goriir (K17).”, “Mesela kitap okudugu
zaman 0dill koyuyorum. Diin beni kizdiracak bir hareket yapti, sokaga ¢ikmama
cezasi aldi. Eline kitap verdim, kitabi bitirirse ¢ikaririm, dedim. Bitirdi ve ¢ikardim
(KS5).” ifadeleriyle ¢cocuklarinin okuma aliskanligi kazanmasi igin takindiklar: tutumu
belirtmistir.

Geziler: Uygulamaya katilan 4 veli; “Sehrimize gelen yazarlari takip ederim,
haberim olsa giderim. imzali kitap alirim (K1).”, “Oglumla kitap aligverisine daima
beraber gideriz, kitaplar1 ben de secerim, o da seger. Beraber alip geliriz (K10).”,
“Kiitiiphaneye gidip onu kitapla bulusturuyorum (K18).” ifadeleriyle ¢ocuklarinin
okuma aligkanlig1 kazanmasi i¢in yaptiklari gezileri anlatmistir.

11. Alt Problem

Bu alt problemin analizinde velilerin gocuklarinin okuma aligkanlig1 kazanmasi
engelleyen durumlara iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
12’de verilmistir.

Tablo 12
Velilere Gore Cocuklarimin Okuma Aliskanhigi Kazanmasini Engelleyen Etkenler
Tema Alt Tema Katilimcilar n N %
Televizyon 1,9 10,11, 14, 15, 17 7 20 35
Bilgisayar/tablet 1,4,7, 14, 15, 19 6 20 10
?}jﬁ;ﬁ;ﬁyg‘“ar Ve Oyun oynamak 5, 10, 20 3 20 15
Telefon 9,13 2 20 10
Sosyal medya 14 1 20 5
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Tablo 12 (devami)

Ders Yiikii Odevler 6,12, 20 3 20 15
Veli olarak 13, 16 2 20 10
ilgilenememek

Ev ortam Kiiciik kardesin

ugui karces 4 1 20 5
yaramazlig1
Istenilen kitaba

Kitaba erisim 18 1 20 5

erisememe

Velilere gore ¢cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar
lizerine goriisleri 4 ana tema ve 9 alt temada toplanmistir. Ana temalar dijital aygitlar
ve oyunlar, ders yiikii, ev ortam1 ve kitaba erigimdir.

Dijital aygitlar ve oyunlar: Uygulamaya katilan 13 veli; “TV, tablet var.
Evimizde hi¢ TV olmasa, eminim, daha ¢ok okuyacaklar. Cizgi film izliyorlar.
Telefon vermiyorum artik yasakladim (K1).”, “Daha ¢ok oyun istiyor, kardesiyle veya
bizimle oynamak istiyor. Okumayi bir yiik gibi gériiyor. Zevkine varamadi, 6nemini
kavrayamadi, onun tadini alamadi. Ama simdi zorlamaya calistyorum. TV izler,
sevdigi cizgi filmleri takip eder. TV ye cok diiskiin daha ¢ok oyun oynamak ister. Su
an evde olduklar i¢in daha ¢ok izliyorlar (K10).” ifadeleriyle ¢ocuklarinin okuma
aligkanlig1 kazanmasini engelleyen durumlar arasinda dijital aygitlar ve oyunlar
siralamugtir.

Ders Yiikii: Uygulamaya katilan 3 veli; “Odevleri fazla oldugunda g¢ok
okuyamiyor, yoruluyor (K6).”, “Odevlerini yaparken c¢ocuk bu, biraz bikmis
olabiliyor (K12)”, “Derslerin biraz zor olusu zaman alabiliyor (K20).” ifadeleriyle
cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar arasinda ders 6dev
ve sorumluluklarini belirtmistir.

Ev ortami: Uygulamaya katilan 3 veli; “Benim ¢alismam ya da giindiiz ¢alisiyor
olsaydim, 16 saat ¢alistyorum, bu en biiylik kaybimiz. Ablasimnin simav senesi oldugu
icin o yardim edemiyor. Yanimnda birisi olsa daha fazla okuyacaktir (K18).”, “Su an
kardesi okumasini engelliyor. Biiyiik kizzim bir kitap aldiginda iki yasindaki kiigiik
olan da aliyor, yirtiyor, bir donem kii¢iik uyuyunca biz kizzimla okurduk (K4).”
ifadeleriyle cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar

arasinda ev ortaminin uygun olmamasini belirtmistir.

Kitaba erigsim: Uygulamaya katilan 1 veli; “Oglum igin su an en ¢ok ¢esitli kitaba
ulagamama sorunu var. Su anki salgindan dolayr kiitliphaneye gitmiyoruz,
gidemiyoruz (K18).” ifadeleriyle g¢ocuklarmin okuma aligkanligi kazanmasim
engelleyen durumlar arasinda cesitli ve nitelikli kitaba erisememe sorununu
belirtmistir.
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Tartisma, Sonug ve Oneriler

Ilkokul velilerinin ¢cocuklarmin kitap tercihleri ve okuma aliskanliklari {izerine
yapilan bu arastirmada elde edilen bulgular dogrultusunda birtakim sonuglara
ulasilmigtir.

Velilerin ¢ogu, cocuklarinin her giin diizenli olarak kitap okudugunu belirtmistir.
Okula baslangi¢ yillarinda okuma-yazma &gretiminin tim egitimin temeli oldugu
diislincesine sahip aileler, cocuklarinin bu beceriyi edinmesine dnem verip bunun igin
diizenli okumalarini saglamistir. ilgili aragtirmalarda 6grencilerin diizenli olarak kitap
okuduklar1 bulgulanmistir (Bayat ve Cetinkaya, 2018; Can ve dig., 2010; Ogurlu,
2014; Tas, 2018; Unal ve Yigit, 2014; Yildirim ve Ceylan, 2018). Okuma siireleri
degiskenlik gostermekle birlikte ilkokulda bu aliskanligin kazandirilmasi basarili bir
egitim-6gretim hayat1 ve yasam boyu 6grenme i¢in gereklidir.

Velilerin yarisindan fazlasi ¢ocuklarinin kitap okumaya kars: ilgili ve istekli
oldugunu belirtmistir. Okul hayatinin ilk déneminde ¢ocuklarin 6grenmeye karsi
heyecanlt oldugu buna bagli olarak okumaya kars1 istekli oldugu séylenebilir (Tas,
2018). Yine velilerin az bir kismi kitaba gore ¢ocuklarin okuma ilgi ve isteklerinin
degiskenlik gésterdigini ifade etmistir. Ilgili arastirmalarda 6grencilerin okumaya ilgi
duyduklari (Bayat ve Cetinkaya, 2018; Can ve dig., 2010; Ogurlu, 2014; Tas, 2018;
Unal ve Yigit, 2014; Yildirim ve Ceylan, 2018) ve olumlu tutum iginde olduklar
(Akkaya ve Ozdemir, 2013; Basaran ve Ates, 2009; Darican, 2014; Durualp ve dig.,
2013; Yildirim ve Ceylan, 2018) belirlenmistir. ilkokul égrencilerinin yasina, ilgisine
uygun kitapla karsilasmasi okuma aligkanligini kazanmada temel etkendir. Ayrica
davranis kazandirma, aligkanlik edindirmenin kararli ve dogru asamalar
gerektirdiginin farkinda olmayan ebeveynlerin, bu becerinin kazandirilmasi igin ya
dogru tutum takinmadiklari ya da yeterli bir ¢aba gostermedigi diisliniilebilir.

Velilerin ¢ocuklarina kitap aldigr donemlere bakildiginda yarisina yakininin
bebeklik ¢aginda, diger yarismin okul 6ncesi dénemde kitap aldigi belirlenmistir.
Insan yasaminda bilissel gelisimin 0-3 yaslari arasinda olduk¢a hizli oldugu
alanyazinda ifade edilmistir. Ilkokula baslamadan &nce velilerin ¢ocuklara kitap
almasi ¢ocuklarin kitaplarla karsilagmasi, onlarin hem biligsel hem de dilsel
becerilerinin gelisimine olumlu katkida bulunur. Velilerin bu bilingle gocuklarini
kitaplarla erken donemde tanistirmasi oldukca 6nemlidir.

Velilerin ¢ogu cocuklarinin dykiileyici tiirleri okumayi tercih ettigini, velilerin
yarist bilgilendirici tlirleri okumay1 sevdigini belirtmistir. Kiigiik yas gruplarinda
hikaye ve masallarin onlarin hayal diinyasina uygun oldugu anlasilmaktadir. Bundan
onceki arastirma bulgularina gore de dgrencilerin, 6zellikle hikaye tiiriindeki kitaplari
tercih ettikleri belirlenmistir (Ayyildiz ve dig., 2006; Karakog, 2005; Karatay ve
Dilekg¢i 2020; Taskesenlioglu, 2013; Vostrovsky, 1899). Bu tiirlerin sunulmasiyla
¢ocuklarin okumaya kars1 olumlu tutum kazanmalar1 saglanabilir.

Velilerin geneli ¢ocuklarinin macera ve eglence igeren kitaplar1 begendiklerini
belirtmistir. Bu sonu¢ alanyazindaki ilgili c¢alisma sonuglariyla benzerlik
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gostermektedir (Acat ve dig., 2008; Bayat ve Cetinkaya, 2018; Clark ve Foster, 2005;
Merisuo Storm, 2006; Siinbil ve dig., 2010; Tas, 2018;). Veliler ¢ocugun yas ve
gelisim diizeyine uygun kitap segimine dikkat etmektedir (Oztiirk ve Aksoy, 2016).
Cocuklar oyun caginda oldugundan macera igeren konularin ilgilerini cektigi
sOylenebilir. Yine televizyonda izledikleri ¢izgi film karakterlerinin kitaplarini
okuduklarinda daha ¢ok keyif aldiklari sonucuna ulasilmistir. Yas donemine gore
hayvanlar ilgilerini ¢ekmekte, kendi donemsel sartlarna uygun ihtiyac ve
beklentilerini igeren kitaplari okumak istemektedirler. ilkokul &grencilerinin bilime
merak duyduklar1 da belirlenmistir. Velilerin kitaplar iizerinden deger aktarimi
yapmak istedikleri ve ¢cocuklarini bu konulara yonlendirdikleri de bulgulanmaistir.

Velilere gore gocuklari; kitaplarin gorsel olarak zengin olmasini istemekte, bu
gorsellerdeki renklerin canli ve ilgi cekici olmasmna dikkat etmektedir. Ozellikle
kitabin se¢ilmesinde kapak resminin etkili oldugunu belirtmislerdir. Yine kitabin
gorsellerinin kiiltiire uygun olmasi, olumsuz mesajlar igermemesi velilerin kitabi
cocuklari i¢in tercih etmelerinde dikkate aldiklar1 bir etkendir. Gorsellerin toplumsal
normlara uygunlugu velilerin hassasiyet gosterdigi etkenlerdendir. Sayfa sayisinin
cocuklarin diizeyine uygun olmasi ¢ocuklarin kitap begenisini etkileyen bir durumdur.
Sayfa sayisinin fazla olmasi 6grencilerin sikilmasina, kitab1 okumadan birakmasina
neden olmaktadir. Kitaplardaki yazi karakterinin ve biyiikliigiiniin kiiciik yas
diizeyine seslenmesi 6nemlidir. Kitabin tasarimi, kagit kalitesi, goriiniimii ¢ocuklari
etkileyen bir diger etkendir. Alanyazindaki kitabin kapaginin, goriiniimiiniin,
resimlerinin kitap se¢imini etkiledigi bulgusu ile benzer bir sonuca ulasilmistir
(Hopper, 2005; Mohr, 2006).

Velilerin geneli ¢ocuklari i¢in kitabevlerinden kitap aldiklarini belirtmistir.
Velilerin yarisindan fazlasi kitabi sosyal ¢evrelerinden &diing aldigini, gocugun
akranlariyla kitap degisimi yaptigint ya da hediye olarak ¢ocuga kitaplar verildigini
belirtmistir. Zaman zaman g¢ocuklarin istedikleri kitaplart kiitiiphaneden ve siif
kitapligindan temin ettikleri sonucuna da ulasgilmigtir. Satin alma ve 6diing alarak
kitaba erisimin yaygin olmastyla birlikte kiitiiphanelerin daha etkin kullanilmasi
gerekir. Bunun i¢in veliler, cocuklarimi kiitiiphaneye gotiirmeli ve kiitiiphaneye gitme
aligkanliginin  kazandirilmast i¢in ¢aba gostermelidir. Okuma aligkanliginin
kazandirilmasinda kiitiiphanelerin katkis1 oldugu ¢esitli aragtirmalarda bulgulanmistir
(Gaona ve Gonzalez, 2011; Karatay ve Dilek¢i 2020; Tella ve Akande, 2007).
Kiitiiphanelerin okuma aligkanligi kazandirilmasindaki 6nemi dikkate alinarak
ogrencilerin begenisine uygun kitaplara erisebilmesi i¢in kiitiiphaneler biitiin yas
grubundaki  dgrencilerin  ilgisine ve bilis diizeyine uygun bir sekilde
zenginlestirilebilir.

Velilerin ¢ocuklari igin kitap segerken yasadigi en bilyiik zorluk ¢ocuklarinin
aldiklar1 kitab1 begenmemesidir. Ayrica kitaplarin pahaliligi da kitaba erisimdeki
zorluklar arasinda belirtilmistir (Aslantiirk ve Saracaloglu, 2010; Cetin ve Karaata,
2010; Mckool, 2007; Siinbiil ve dig., 2010; Tas, 2018; Sahin, 2012). Veliler; nitelikli
kitaplara erigim, kitap igeriklerinin yetersizligi ve g¢ocuk psikolojisine uygun
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olmamasi sorunlarini yasamaktadir. Bu sorunlarin iistesinden gelmek i¢in veliler
cocuklari i¢in kitap secerken smif 6gretmeni ve dgretmenlere danismaktadir. Zaman
zaman Ust siniflarda egitim goren gocuklarindan goriis almaktadir. Velilerin kendi
yakin ¢evrelerindeki egitimli bireylere veya deneyimli ebeveynlerden fikir aldiklari
sonucuna da ulasilmistir. Hatta sosyal medya ve televizyondaki ilgili paylagimlar
takip edip kitap tercih ettikleri de anlasilmaktadir. Bu durumlarin ¢6ziimii i¢in Milli
Egitim Bakanliginin olusturacagi uzman komisyonlar araciligryla yayimlayacagi sinif
diizeylerine ve konulara gore temel eserler listesinin velilere ve cocuklarina rehberlik
edebilecegi sdylenebilir.

Veliler g¢ocuklarinin okuma aligkanligi kazanmasi i¢in okuma etkinlikleri
yaptiklarini belirtmistir. Bunlar: okuma saati, sesli okuma, okuma yarigsmasi, kitap
gezileri, okuduklarmin 6zetini ¢ikarma ve kitap lizerine konusma etkinlikleridir.
Okuma aligkanliginin kazanilmasinda belirleyici 6gelerden biri ailedir. Cocukluktan
itibaren aile ile birlikte yapilan okuma etkinlikleri, aile bireylerinin okuma
aligkanligina sahip olmasi aile i¢indeki her bireyi olumlu yonde etkilemektedir (Clark,
2010; Doiron ve Asselin, 2011; Gaona ve Gonzalez, 2011; Ivey ve Broaddus, 2001;
Karatay ve Dilek¢i 2020; Oriogu, 2015; Zickuhr ve dig., 2012). Aile, okuma
aligkanliginin edindirilmesinde ve gelistirilmesinde ¢ok 6nemli bir etkendir (Bayat ve
Cetinkaya, 2018; Cetin ve Karaata, 2010; Kemiksiz, 2018; Tanju, 2010). Ogretmen
ve veliler bu aligkanligin kazandirilmasi siirecinde is birligi yapmalidir.

Veliler firsat buldukga kiitiiphaneye gittiklerini, yazar sdylesilerine katildiklarimi
sosyal etkinliklerle kitabi cocugun giindemine soktuklarini belirtmislerdir. Ilgili
arastirmalarda sosyal ortamdaki okuma faaliyetlerinin énemli oldugu belirlenmistir
(Karatay ve Dilekgi, 2020; Maden ve Maden, 2018). Ciinkii 6grencinin davranislarina
sosyal ¢evre de yon verir. Ayrica veliler gocuga kitaplik olusturup kitaplig: ilgi ¢ekici
kitaplarla donatarak g¢ocuklarimi okumaya karsi giidilemeye calistiklarimi ifade
etmislerdir. Veliler kendileri de kitap okuyarak model olmaya c¢aligmakta, okumaya
karsti  olumlu tutum olusturmaya gayret etmektedir. Kitap okuma
eylemine/aligkanligina 6diil verdiklerini, okumama durumunda istenen bir durumu
ortamdan ¢ekerek cezalandirdiklarint belirtmistir. Kitap okuma aligkanliginin
kazandirmak i¢in gdsterilen bu cabalar dikkate alindiginda velilerin bu konuya ¢ok
onem verdikleri ortadadir. Fakat bu aligkanligin kazandirilmasi igin ceza gibi
yontemlerin kullanilmast ¢ocuklarda istenilen davranisin olusmasini olumlu
etkilemeyebilir. Ebeveynlerin egitimin temeli olan bu aligkanligi kazandirmak igin
rehberlige ihtiya¢ duyduklar sdylenebilir. Davranis edindirme siirecinin kararli ve
dogru adimlar gerektirdiginin velilere anlatilmasi ve bu siirecte onlara destek
olunmasi énemlidir.

Veliler okuma aliskanliginin kazandirilmasinda dijital aygit ve oyunlarin siirece
engel oldugunu belirtmistir. Dijital aygitlar ve internet oOgrencilerin okuma
aligkanliklar1 ve tercihleri iizerinde etkili olmaktadir (Aslantiirk ve Saracaloglu, 2010;
Batur ve dig., 2010; Eroglu, 2013; Odabas ve dig., 2018; Siinbiil ve dig., 2010; Sahin,
2012; Yalman ve dig., 2015; Yilmaz, 2006). Cocuklar siklikla televizyon izlemekte
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ve telefon, tablet {izerinden oyunlar oynamaktadir. Bunlara ayrilan zaman kitap
okumanin ihmal edilmesine neden olmaktadir. Tella ve Akande’ye goére (2007)
ilkogretim dgrencilerinin okumasini engelleyen en olumsuz etken televizyon izleme
faaliyetidir. Modern zamanin getirdigi dijital bagimhiligin kii¢iik yas gruplarini bile
etkiledigi dikkate alindiginda ebeveynlerin bu konuda destege ihtiya¢c duydugu
sOylenebilir.

Veliler okuma aligkanliginin kazandirilmasinda &devlerin ¢oklugunu engel
olarak belirtmistir. Alanyazinda smav merkezli egitim sistemi, kurslar ve 6devler
nedeniyle 6grencilerin okumaya zaman bulamadiklart bulgulanmigtir (Sahin, 2012;
Tas, 2018). 1lkdgretim cag1 ¢ocuklarinin okuma ve yazma becerilerinin yavashg
dikkate alindiginda 6gretmenlerin verdigi odevler, kitap okumanin 6telenmesine
sebep olmaktadir. Bu nedenle 6devlerin ¢ocuklarin biligsel, duyussal ve psikomotor
becerileri géz oniinde tutularak dengeli verilmesi gerekir.
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Educational organizations play a vital role in adapting to dynamic phenomena,
including evolving policies, generations, cultures, expectations, and needs. Their
primary objective is to support individuals in navigating and thriving in an ever-
changing world. However, these institutions that have a number of stakeholders often
face challenges in adapting to change, or result in the erosion of their managerial or
employee-based functions. This situation, which is metaphorically referred to as
organizational pathology (Kets de Vries 1979, Kets de Vries 1985; Miller 1988, Miller
& Miller 1991), involves the use of behavioral science concepts and methods to
identify practical solutions for addressing organizational dysfunctions and defining
organizational order (Rahimi, 2020). The organizational pathology has been examined
in several fields such as medicine, business, sports management, military training, and
urban management. However, limited studies have been conducted on this subject in
the context of educational organizations. Therefore, the lack of studies on this subject
in educational organizations, the recognition of the importance of identifying
pathologies in these institutions and improving the existing ones has served as the
inspiration for this study.

Organizational Pathology

Humans have innately felt the need to participate in social organizations with
competition and power dynamics. These organizations, which unite around specific
goals (Etzioni, 1964), have been examined from a biological standpoint, diverging
from the mechanical approach as times change (Sener & Erdem, 2011). This
biological perspective, known as the living systems theory, suggests that the survival
of organizations relies on maintaining a balance between irregular and regular
elements in their environment (Faghih et al., 2016). This transformative process,
similar to the life cycle of organisms, includes stages such as birth (beginning),
maturity (transformation), and death (collapse or decline) for organizations (Balci,
2003). Similar to living systems, organizations may encounter declines or adverse
conditions at times. Miller and Miller (1995) metaphorically describes this situation
as organizational pathology.

Organizational pathology refers to persistent inefficiencies that continuously
expose an organization to constant and widespread crises, impeding its ability to
achieve sustainable growth and development (Faghih et al., 2016). It results in the
wastage of resources needed to carry out essential functions such as planning,
organizing, motivating, and supervising (Kiezun, 1997). The presence of
organizational pathology leads to multifaceted inefficiencies in the business
environment, causing harmful effects that divert the organization from its objectives,
such as organizational failure, entropy (Miller & Miller, 1991), and challenges in
fulfilling its responsibilities (Serb & Cicioc, 2013). Anastasiadis and Spence (2019)
defined pathology as an effect that obstructs an organization's ability to deliver high-
quality work by activating deficiencies, malfunctions, and internal contradictions
within the organization, thereby preventing the organization from recognizing its own
flaws. Organizations can experience abrupt shocks in the work environment that
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trigger pathologies, and they may also face erosion due to the depletion of specific
environmental resources that are integral to the organization (Vidal, 2011). The
responses of organizations to pathologies, as well as the identification and
intervention of intra-organizational issues, are elucidated through the metaphor of
inflammation, which entails identifying and attempting to heal damaged tissue in
medical science (Sener & Erdem, 2011).

Organizational pathology can stem from various sources, including leaders,
employees, input, information, and system failures. VVoluntary behaviors that involve
violating organizational norms can result in organizational deviation (Robinson &
Bennett, 1995). In addition, when depression spreads from the individual level to the
organizational climate, it may lead to organizational depression. Such organizations
often exhibit characteristics such as excessive focus on rules and structures, a need for
control and regulation, and a reliance on work and dominance (Kersten, 2005).
Similarly, employees' perception that speaking up may lead to harm or withholding
their knowledge due to a belief that it won't contribute to innovation can give rise to
organizational silence (Alpaslan & Kayalar, 2012). Questioning one's sense of
belonging in the organization may lead to organizational alienation. In this regard,
organizational pathology plays a crucial role in diagnosing the factors that contribute
to organizational failure and implementing appropriate treatment methods (Sener &
Erdem, 2011).

The modernist approach values the importance of knowledge sharing and
creating awareness regarding the misallocation of resources by considering
organizational pathology in terms of the mutual interactions between the organization
and its environment (Dobrowolski, 2017). Studies have indicated that organizational
pathology plays an effective role in positively changing employee behavior and that
leaders play a crucial part in facilitating these behavioral changes (Allen &
Gunderson, 2011; Dobrowolski, 2017; Kesken & ili¢, 2008; Serb & Cicioc, 2013).
Effective collaboration between organizational members and organizational
pathology counselors (Shahri et al., 2013) serves as a valuable resource for leaders
seeking to comprehend and address organizational pathology (Nadler & Tuhsman,
1989).

A brief literature review on organizational pathology reveals that many studies
have focused on business and health sciences and there are numerous studies on
organizational health in educational institutions (Altintag, 2019; Bulug, 2008;
Korkmaz, 2007; Recepoglu & Ozdemir, 2013). However, only one study was found
specifically addressing organizational dysfunctions (Kurban, 2022). Therefore, there
is a need to uncover the organizational pathologies that may arise in educational
institutions, particularly those originating from teacher behaviors, and examine the
reactions of educational leaders. By doing so, this research aims to contribute to the
literature and provide insights into understanding organizational pathologies through
the experiences and reactions of managers, thus paving the way for future studies.
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Based on these objectives, the answers to the following questions were sought in this
study.

1. What specific behaviors exhibited by teachers working in educational
institutions contribute to organizational pathology?

2. How do administrators react to teacher behaviors that lead to pathology within
educational institutions?

Method
Research Model

This study adopted a constructivist perspective as the methodological
philosophical understanding. This perspective focuses on making sense of and
interpreting others' perspectives on phenomena (Creswell, 2014). This study was
conducted using the phenomenology approach, a qualitative research design, since the
aim of the study was to provide a comprehensive perspective and understanding of a
complex subject by exploring reactions to organizational pathologies in educational
institutions. Phenomenology is a research method that seeks to understand how
individuals or groups make sense of facts and events (Johnson & Christensen, 2014).

Study Group (Participants)

The study group was selected based on accessibility and comprised of school
administrators working in a province in eastern Turkey during the 2020-2021
academic year. In determining the study group, the aim was to identify the teacher
behaviors perceived by administrators as potential causes of pathology and the
responses given by administrators in relation to these behaviors. The participants
consisted of 61 administrators who volunteered and were selected from primary,
secondary, and high school institutions.

Table 1

Demographic Features
%
Female 10 16
Gender Male 51 84
Primary School 13 21
Secondary School 17 27
Elementary School 4 6
School Type High Scholl 2 39
Guidance and Research Center 1 1
Special Education 2 3
Length of 0-1 6 10
Employment in the 15 34 56
ploy 5-10 13 21

Organization 10 and more 6 10
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Table 1 showed that 16% of the participants in the study were female, while 84%
were male. In terms of the assigned school level, 21% worked at primary schools,
27% at secondary schools, 6% at both elementary schools, 39% at high schools, 1%
at guidance and research centers, and 3% at special education centers. Regarding the
participants’ length of employment in their institutions, 10% had been working for
less than one year, 56% had a tenure of 1-5 years, 21% had a tenure of 5-10 years, and
10% had a tenure of more than 10 years.

Data Collection Tools

In the initial stage, a question pool was developed by reviewing the literature,
and it was subjected to expert evaluation by experts in the fields of educational
administration, psychology, and Turkish education. Based on their review, an
interview guide was formed. Subsequently, participants were provided with necessary
explanations and asked to respond to the prepared semi-structured interview
questions. This method aimed to uncover the thoughts and emotions of the participants
(Tirniikli, 2000). Data saturation was achieved with the 61st participant, and thus the
analysis was carried out based on the data collected from these 61 participants. The
interviews took place either in the researchers’ offices or the participants’ offices, and
took approximately 25-40 minutes. The interviews were conducted by the researchers
themselves. For data analysis, content analysis was employed, utilizing a textural
description approach (Tekindal & Uguz Arsu, 2020) to address the "what" of
participants' perceptions regarding the observed pathologies, and a structural
description approach to explore the "how" of their responses.

Data Analysis

In data analysis, content analysis, a qualitative research design, was used.
Qualitative content analysis involves systematically categorizing and analyzing
messages to infer deep and implicit meanings (Gokge, 2019). In this study, similar
data were coded and organized into appropriate themes for evaluation. The
participants in the study were identified as K1, K2, K3, ... K61. The data were initially
converted into numerical expressions and then presented in the form of relevant
frequencies. To ensure reliability, a semi-structured interview form was developed by
reviewing the literature and consulting with three faculty members specializing in
educational science. Two different coders thematically categorized all the responses.
The reliability was strengthened through the creation of a common theme list agreed
upon by the coders. The percentage of agreement (Miles & Huberman, 1994) formula
was employed to determine the reliability of the analyses: "Percent of Agreement (P)
= Consensus (Na) / (Agreement (Na) + Disagreement (Nd)) X 100". Based on this
formula, the reliability of this study was determined as: P = 61 / (61 + 6) X 100 =
~92%.

Findings

Based on the research questions, school administrators were provided with
necessary explanations and asked the following question: "Are there any teachers in
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your school whose behavioral characteristics you observe that may contribute to
organizational pathology? If yes, what kind of behaviors do these teachers exhibit?"
The responses were categorized based on behavioral frameworks and grouped into
relevant themes. The representation of these themes is presented in Figure 1.

Figure 1
The representation of themes
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The opinions of school administrators revealed that the behaviors that might
contribute to organizational pathology included organizational silence, characterized
by a lack of participation in the decision-making process and reluctance to share ideas;
organizational deviation, referring to behaviors that contradict the organizational
values; organizational depression, which negatively impacts the organizational
climate; and organizational alienation, involving a disconnection from the goals and
values of the organization. In this context, thematic representations of codes related
to behaviors that can lead to organizational silence are presented in Figure 2.
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Figure 2

Findings on organizational silence
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The participants’ opinions on the theme of organizational silence indicated
several remarkable behaviors contributing to organizationl pathology. These
behaviors involved aspects such as refraining from participating in school actitivities
(f=2), displaying introverted attitudes (f=8), withholding ideas during decision-
making processes (f=6), and exhibiting a lack of communication (f=6). The
participants' viewpoints shed further light on the topic of organizational silence.
Below are some opinions regarding the topic of organizational silence.

“They exhibit traits of obsession, being touchy, emotional instability,
introversion, and burnout. Teachers with such behavioral characteristics tend to
disrupt the overall harmony and functioning of the institution. (P55)”

“He/she distances himself/herself from other teachers, sits alone without
engaging in conversations, and tends to overanalyze every word and comes back after
a few days to share his/her interpretations with us. (P38)”

Based on the opinions of the participants, teacher behaviors that contribute to
organizational pathology were categorized under the theme of organizational
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deviation. Figure 3 presents the codes representing behaviors that may lead to
organizational deviation pathology.

Figure 3

Findings on organizational deviation

Disregarding
Decisions

Behaviors that can
cause
organizational
deviation

Not Embracing '

Not Liking
His/Her Job

Values

Disturbing |

Work Peace

School administrators stated that teachers who contributed to organizational
pathology exhibitted various behaviors. These included consistently arriving late for
work, attending classes, and fulfilling their duties (f=3). Administrators also noted
that these teachers frequently disregarded decisions made in meetings (f=9) and
consistently expresssed opposition and criticism towards those decisions.
Furthermore, administrators observed that some teachers lacked passion and
dedication in their job performance (f=2) and failed to align themselves with the
values of the organization (f=4), consequently disrupting the overall harmony and
peace within the workplace. Below are some participant statements that reflect these
opinions.

“Being oppositional to decisions made in the functioning of the school,
especially in meetings, criticizing regulations even without knowledge, and desiring
to have their own decision as the determining factor in every decision made (K53)”
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“These teachers tend to display introverted and sensitive behaviors, refrain from
sharing ideas, fail to comply with decisions, experience burnout, and do not embrace
the values of the school (K13)”

“This individual consistently arrives late and reluctantly. There is a noticeable
state of exhaustion, and he/she struggles to adhere to the decisions. (K49)”

Upon reviewing the participant views, teacher behaviors that contributed to
organizational pathology were categorized under the theme of organizational
depression. Figure 4 presents the codes representing the organizational depression
theme.

Figure 4
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\ Resentment } L"‘.
Erratic | / Introverted |

Behaviors
that can
cause .
organizationa Behaviors
| deprression

.: ‘ Intolerance |
Overreaction | 4

School administrators noted that teachers who contributed to organizational
pathologies tended to passively accept everything that is said to them and display
resentment (f=18). These teachers drew attention to administrators with their
introverted (f=8), paranoid (f=6), and inconsistent behaviors (f=1). Administrators
observed that these teachers would become defensive when confronted with
statements about their performance (f=1), exhibit intolerance towards students and
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colleagues (f=1), and occasionally overreact (f=1). Participant views regarding
organizational depression are presented below.

“...Teachers of this kind exhibit negative behaviors such as having different
worlds, being obsessed with their own world, sensitivity, excessive reactions,
prejudiced thinking, emotional instability, loneliness, and inability to socialize. They
are individuals who bring no benefit to the country or the people... (P41)”

“There is a presence of obsession, sensitivity, emotional instability,
introversion, and burnout. Teachers with such behaviors disrupt the workplace
harmony of the institution.. (P55)”

“We have a sensitive teacher. He/she can easily take offense to even the simplest
matters, and He/she becomes so distressed about it that it affects their health, leading
to sleep deprivation and periods of sadness. (P47)”

Based on the participant views, teacher behaviors that contribute to
organizational pathology were categorized under the theme of organizational
alienation. The codes representing the organizational alienation theme is shown in
Figure 5.

Figure 5
Findings on organizational alienation
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School administrators reported that teacher behaviors that contributed to
organizational pathology included displaying a lack of enthusiasm and dedication
towards their profession and work (f=2), refraining from participating in social
activities within the school (f=2), and isolating themselves from institutional
interactions (f=1). Administrators also noticed signs of burnout among these teachers
(f=15), particularly among those who reached retirement age. Especially, participants
emphasized that teachers experiencing organizational alienation also maintained a
social and professional distance from their administrators and colleagues (f=3) and
harbored negative emotions towards the organization (f=1). The followings are
participant views regarding the theme of organizational alienation.

“Especially burnout syndrome stands out. The inability of older teachers to
renew themselves and keep up with technology is the primary challenge. Specifically,
teachers showing sensitivity towards the administration due to principal rotation,
bullying by those who are leaving, and teachers being alienated from the school are
prominent issues (P57)”

“We have a teacher in our school who exhibits obsessive, compulsive, and
unstable behavior. He/she has no relationship with anyone, lacks control over their
interactions with students, has minimal presence in the teachers’ room due to their
specialization, and rarely engages with other teachers. He/she displays behaviors such
as sharing the conversations that take place among teachers with students. (P3)”

“We have a colleague who is sensitive and does not engage in sharing with their
own group. They believe that they are always right and perceive work solely as a
forty-minute lesson, without participating in any activities or social events. (P23).”

In line with the the research questions, school administrators were asked the
question, "What are your reactions to the problems created by teachers that cause
organizational pathology in your school?" The responses provided by the school
administrators were collected and categorized under the theme of "inflammation."” The
reactions of school administrators to the identified problems were analyzed within this
theme, and the codes representing the themes are presented in Table 2.
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Table 2
The Theme of Inflammation
Codes f n Participant Codes
P6, P11, P12, P13, P14, P16, P17, P19, P20, P22,
P23,P25
Attempts to 31 35 P26, P29, P31, P34, P36, P40, P41, P42, P45,
communicate P46, P47, P48
P51, P52, P54, P55, P56, P57, P59, P60
Warning P2, P4, P11, P14, P16, P18, P33, P37, P43, P53,
11 8 P61
Sanction 10 12 P4, P17, P20, P25, P27, P35, P41, P49, P50, P61
Sharing 5 4 P12, P34, P50, P54, P55
Keeping a distance 4 4 P7, P10, P15, P57
Unresponsiveness 3 4 P28, P38, P58
Support 3 2 P3, P56, P59

The participant views revealed that school administrators initially attempted to
establish communication with the teachers in order to understand the underlying
issues behind the pathological problems (f=30). It was found in the analysis that
administrators provided warnings to the problematic teachers (f=11), and if the
problems persisted, they resorted to sanctions such as maintaining reports,
disregarding the teachers’ preferences in the curriculum, and implementing
disciplinary actions (f=10). Some participants, when their interventions did not yield
results, stated that they sought advice from other school principals to gain new insights
(f=5). Some participants expressed a preference to stay away from teachers who
constantly created such problems, stating that they saw no benefit no matter what they
did (f=4). In addition, some participants mentioned that they did not react at all (f=3).
It was found that there were participants who believed that teachers who caused
pathological situations should seek psychological support and those who wanted to
win over the teachers (f=3). Below are some examples of participant views.

It is expected that this group of teachers will create problems at any moment. I
ensure that daily routine tasks continue without disrupting the institutional culture, so
that students and the school are not negatively affected. However, | also understand
the importance of not ignoring these problems and act accordingly. (P15 — Keeping a
Distance)”

“I investigate the behavior that leads teachers to create problems. Depending on
the cause of the behavior, I respond accordingly. | initiate communication with the
teacher to address the issue. If | am unable to find a solution, | share the problem with
other assistant principals and principals. (P12-Attempt to Communicate-Sharing)”

“In order to address the problems caused by these teachers, I believe that as a
staff member, it is crucial for me to establish a bilateral communication with them in
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order to solve the problems. | emphasize the importance of avoiding mistakes and, if
necessary, | seek assistance from a psychologist for psychological support. (P54-
Attempt to Communicate-Sharing)”

“I believe that there should be counseling support. If there is no improvement
despite these efforts, | think they should be removed from the education system. (P3-
Support)”

“I am trying to provide solutions, but I feel ineffective in addressing the serious
problems I perceive in my colleagues. (P13- Attempt to Communicate)”

“Firstly, my initial reaction would be well-intentioned. | would give it some time
and closely monitor the situation despite taking the necessary steps. If the same
pathological behavior persists, | would distance myself a bit and make my reaction
evident to the colleague.. (K5-Keeping a Distance)”

“I inform them that I will take disciplinary action and issue a warning. I focus
on promoting positive behaviors and use the lesson plan as a way to create a sense of
fear (P61- Sanction)”

Discussion, Conclusion and Recommendations

Within the scope of the research questions, teacher behaviors that led to
pathological problems in educational institutions and the responses of administrators
to these behaviors were analyzed based on participant opinions. The data was coded
and subsequently grouped into themes. The following themes were identified based
on teacher behavior: organizational silence, organizational deviance, organizational
depression, and organizational alienation. The responses of school administrators to
the problems were labelled as inflammation.

Organizational perceptions and structures experience changes over time, and
human resources have become the most influential force in organizations. It was
revealed in this study that teacher behaviors that contributed to organizational silence
include not sharing ideas (f=6), being introverted (f=8), lack of communication (f=6),
and non-participation in activities (f=2). A brief literature review reveals that
organizational silence is not merely about not speaking but also includes exhibiting
negative attitudes, feeling ignored, damaging social relationships, and leading to
information hiding (Pinder & Harlos, 2001; Takhsha et al., 2020). Therefore, this
study supports these findings in the literature. Organizational silence has been found
to contribute to wrong decision-making on behalf of the organization and negatively
affect employees’ trust, morale, commitment to the organization, job satisfaction,
organizational innovation, and organizational values (Alpaslan & Kayalar, 2012;
Demirtag, 2018; Milliken & Morrison, 2000;). Thus, the existence of organizational
silence in institutions can have negative implications for the decision-making process,
as well as contribute to various undesirable situations within the organization.
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It was also found in the study that behaviors leading to organizational deviance
included non-compliance with decisions (f=9), absenteeism (f=3), non-acceptance of
values (f=4), lack of job satisfaction (f=2), and disrupting workplace harmony (f=2).
It is stated in the literature that organizational deviance has a negative impact on
performance, productivity, job satisfaction, and organizational commitment (Argon
& Ekinci, 2016; Demir & Tiitiincii, 2010; Robinson & Bennett, 1995;). Organizational
deviant behaviors result in adverse consequences such as disruption in the functioning
of the organization, corruption, distancing from a sociable work environment,
voluntary turnover, and psychological harassment (Iyigiin & Cetin, 2012). Behaviors
such as not embracing the values that give meaning to the organization, deliberate
non-compliance with decisions, and attempts to hinder motivation and positive
emotions in the work environment pose a threat to organizational integrity.

It was also revealed in the study that teacher behaviors that can contribute to
organizational depression included sensitivity (f=18), inconsistency (f=1), instability
(f=6), intolerance (f=1), paranoia (f=6), excessive reactions (f=1), and constant
defensive attitude (f=1). It is indicated in the literature that organizational depression
is related to job satisfaction (Bakan et al., 2014) and managerial behaviors (Ugar,
2016). Findings also suggest that organizational depression is influenced by work-
related stress, employees' personality traits, and environmental conditions (Shields,
2006). Sagir (2015) found a significant difference between teachers’ professional
burnout and organizational depression. Educational institutions are dynamic
environments where teachers interact with each other and their students, engaging in
social and cognitive exchanges. Depending on the educational stakeholders, a positive
educational environment can be created, but a depressive and negative atmosphere
can also emerge. Allowing individual negativity to permeate the organizational
climate can harm the purpose and functioning of the organization.

The teacher behaviors that can contribute to organizational alienation included
resentment towards the school (f=1), burnout (f=15), self-exclusion (f=1), keeping a
distance (f=3), reluctance (f=2), and non-participation in activities (f=2). The studies
in the literature indicate that beliefs about the loss of organizational justice lead to
organizational alienation (Giinsal, 2010). Alienation causes job dissatisfaction,
decreased motivation, and performance (Tutar, 2010). A study conducted on teachers
in state schools has shown that they experience more organizational alienation
(Eryilmaz & Burgaz, 2011). Organizational alienation negatively affects
organizational success, productivity, employee commitment to the organization, and
motivation (Sagir, 2015; Sutherland & Cooper, 1990), reducing the capacity to
mobilize organizational employees and resources (Cohen, 1993). It should be noted
that the findings included the expression of negative perceptions of the previous
manager being reflected onto the new manager. Organizational alienation is likely to
detach teachers, who are the heart of education and instruction, from existential,
cognitive, belongingness, motivation, and productivity aspects, leading to entropy in
instructional activities.
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The responses of school principals to pathological problems were found to be
communication (f=31), warning (f=11), sanctions (f=10), sharing (f=5), keeping a
distance (f=4), unresponsiveness (f=3), and support (f=3). The findings of the study
indicated the existence of teacher behaviors that can lead to organizational deviation,
organizational alienation, organizational silence, and organizational depression in
educational organizations. On the basis of the findings of this study, teachers who
exhibit organizational silence should receive communication therapies under the
guidance of school administrators, be made to feel that their ideas are valued, and be
given administrative roles in activities. To prevent organizational deviation, the
underlying causes of the behaviors should be investigated, and if necessary, guidance
support should be provided. The studies in the literature suggests that a supportive and
collaborative work environment has a negative impact on organizational deviation
(Ertirk & Ziblim, 2020). Creating a constructive organizational environment can
contribute to the recovery of employees displaying deviation behavior. Additionally,
increasing managerial control and supervision over teachers causing organizational
deviation can be effective in correcting their behaviors.

To address teachers triggering organizational depression, a specialized
communication model with the support of psychologists should be implemented.
Approaching these teachers with a more understanding and empathetic language and
taking steps to resolve the problems will be crucial. The positive impact of social
support in the workplace on organizational depression has been emphasized in
research (Park et al., 2004). Teachers exhibiting organizational alienation should be
made to feel like a valuable part of the school. Decisions should be highlighted,
particularly in activities, and teachers should be re-engaged in the process by the
leader. The research is limited to the identification of potential pathologies in schools
and the response of administrators, considering the complexity of the subject.
Researchers can bring a multi-dimensional perspective to the topic by examining
dimensions such as the structure, values, cultural aspects, environment, and
managerial behaviors of educational institutions. In conclusion, the research is
significant in revealing certain behaviors that contribute to organizational pathologies
within its scope and providing insights for their identification, improvement, and
management.
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Egitim orgiitleri, degisime ugrayan politikalar, nesiller, kiiltiirler, beklentiler ve
ihtiyaglar gibi dinamik olgular igerisinde var olmaya ve bireyleri degisen zaman
igerisinde 6zde tutmaya ¢alisan 6nemli kurumlardir. Ancak zengin paydaslara sahip
bu kurumlar degisime ayak uydurmada zorluk c¢ekebilmekte yonetsel ya da calisan
kaynakli islevlerini yitirebilmektedir. Patoloji metaforu olarak ifade edilen bu durum
(Kets de Vries 1979; Kets de Vries 1985; Miller 1988; Miller ve Miller 1991) orgiit
diizenini tanimlayarak, orgiitsel islev bozukluklarma pratik ¢coziimler bulmak i¢in
davranis bilimi kavram ve ydntemlerini kullanma siirecidir (Rahimi, 2020). Orgiitsel
patoloji, tip, isletme, spor yonetimi, askeri egitim ve kentsel yonetim gibi birgok cesitli
alanda calisilmistir. Ancak konunun egitim Orgiitlerinde yeterince arastirilmamis
olmast; egitim orglitlerinde var olan patolojilerin tespiti ve iyilestirilme aktivitelerinin
6neminin farkindaligi bu arastirmaya ilham vermistir.

Orgiitsel Patoloji

Insan, dogasi geregi rekabet ve giic ile toplumsal orgiitler igerisinde bulunma
ihtiyact duymustur. Belirli amaglar etrafinda birlesen bu orgiitlere (Etzioni, 1964),
degisen zamanla mekanik yaklasimin disina c¢ikilarak biyolojik bakis acist ile
bakilmigtir (Sener ve Erdem, 2011). Canli sistemler teorisi olarak adlandirilan bu
bakis agisi, orgiitlerin hayatta kalmalarini, ¢evresinde var olan diizensiz materyallerin
diizenli olanlarla degismesi dengesi ile agiklar (Faghih ve dig., 2016). Sistemin i¢inde
oldugu bu degisim, organizma ile 6zdeslestirilerek Srgiitlerin de canlilar gibi dogum
(baslangig), olgunluk (doniisiim) ve oOliim (¢okiis ya da diislis) asamalarindan
gegtiklerini ifade eder (Balci, 2003). Canli yagsam sistemlerinde oldugu gibi 6rgiitlerde
de zaman zaman bozulmalar veya olumsuz kosullar meydana gelebilir. Miller ve
Miller (1995), bu durumu patoloji metaforu ile agiklamaktadir.

Orgiitsel patoloji, orgiitii siirekli ve yaygin olarak krize maruz birakan, drgiitiin
uygun biiylime ve gelisme gostermesini onleyen (Faghih ve dig., 2016), planlama,
organize etme, motive etme veya denetleme gibi iglevleri yerine getirmek icin gerekli
kaynak israfiyla sonuclanan, nispeten kalici verimsizliklerdir (Kiezun, 1997).
Orgiitsel patoloji, is ortaminda ¢ok yénlii verimsizlige yol acarak drgiitsel basarisizlik,
entropi (Miller ve Miller, 1991) ya da ¢alisanlarin gorevlerini yerine getirmede zorluk
¢ekmesi gibi orgiitii hedefinden uzaklastiracak c¢esitli etkilere neden olur (Serb ve
Cicioc, 2013). Anastasiadis ve Spence (2019) patolojiyi, Orgiit icerisindeki
eksiklikleri, arizalari ve igsel ¢eligkileri etkin hale getirerek Orgiitiin nitelikli
calismasini engelleyen ve orgiitii kusurlarini fark edemez hale getiren bir etki olarak
tanimlamuslardir. Orgiitler, patolojilere neden olan tetikleyici etkiler ile is ortaminda
ani goklar yasayabilmekte ve Orgiitii meydana getiren belirli ¢evresel kaynaklarin
tikenmesinin sebep oldugu erezyona maruz kalabilmektedirler (Vidal, 2011).
Orgiitlerin patolojiler karsisinda verdikleri tepkiler, orgiit igi sorunlarin tespiti ve
midahalesi durumu, tip biliminde hasarli dokunun tespit edilerek iyilestirilmeye
calisilmast anlamina gelen inflamasyon metaforu ile agiklanmaktadir. (Sener ve
Erdem, 2011).
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Orgiitsel patolojinin lider, ¢alisanlar, girdi, bilgi ve sistemdeki aksakliklar gibi
birgok farkli kaynagi olabilmektedir. Orgiitsel normlarm ihlal edilmesini igeren
goniillii davramiglar orgiitsel sapmaya (Robinson ve Bennett, 1995); depresyonun
birey boyutundan ¢ikip orgiitiin iklimine yayilmasi ise Orgiitsel depresyona sebep
olabilir. Bu tiir 6rgiitler, kurallara ve yapilara takintili, kontrol etmeye ve diizenlemeye
zorlanan, ise ve tahakkiim etmeye bagimli olan orgiiter sekli isle karsimiza
cikmaktadir (Kersten, 2005). Farkli sekilde ; ¢aliganlarin zarar gorecekleri algist ya
da yenilige sebep olamayacagina yonelik inanglari ile sahip oldugu bilgiyi
paylasmamasi durumu orgiitsel sessizlige (Alpaslan ve Kayalar, 2012); orgiit icinde
varliklarin1 sorgulamalari ise orgiitsel yabancilasmaya sebep olabilir. Bu noktada
orgiitsel patoloji, Orgiitiin basarisiz olmasma neden olan etmenlerin teshisinin
konulmasi ve tedavi yontemlerinin uygulanmasi agisi ile 6nem arz etmektedir (Sener
ve Erdem, 2011).

Modernist yaklasim, orgiitsel patolojiyi, orgiit ve gevresi arasindaki karsilikli
etkilesimler agisindan ele alinarak, bilgi paylasgiminin énemi ve kaynaklarn yanlig
tahsis edilmesindeki farkindalik olusturmasi agisiyla dnemser (Dobrowolski, 2017).
Orgiitsel patolojinin, calisanlarin davramlarmi olumlu yonde degistirmede etken
oldugu, yapilan arastirmalar tarafindan belirtilmis ve bu davranis yapilandirma
faaliyetlerinde liderlerin 6nemli oldugu vurgulanmistir (Allen ve Gunderson, 2011:
Dobrowolski, 2017: Kesken ve ili¢, 2008; Serb ve Cicioc, 2013). Orgiit iiyeleri ve
orgiitsel patoloji danismanlar arasindaki isbirligi (Shahri ve dig.., 2013), orgiitsel
patolojiyi anlamak ve onunla yiizlesmek zorunda olan liderler (Nadler ve Tuhsman,
1989) i¢in etkin bir kilavuzdur.

Orgiitsel patoloji ile ilgili alanyazin incelendiginde calismalarin, isletme ve
saglik bilimleri alaninda yogunlasirken; egitim kurumlarinda orgiitsel saglik ile ilgili
bir¢ok calisma yapildigi goriilmiis olup (Altntas, 2019; Bulug, 2008; Korkmaz, 2007;
Recepoglu ve Ozdemir, 2013); orgiitsel patolojiyi isaret eden orgiitsel islev
bozukluklar ile ilgili sadece bir ¢alismaya rastlanmistir (Kurban, 2022). Bu noktada
egitim kurumlarinda olusabilecek oOrgiitsel patolojilerin ortaya konmasi. arastirmanin
O0gretmen davranislari kaynakli patolojilere odaklanip egitim liderleri tepkileri
incelenmesi boyutu ile alan yazina katki saglayacagi diisiilmektedir.Bu bakis agisi ile
aragtirma egitim yoneticilerinin, 6gretmen kaynakli olusabilecek orgiitsel patolojiler
karsisinda verdikleri tepkileri kesfetmeyi amaglamaktadir. Aragtirmanin, yoneticilerin
deneyimleri ve tepkilerini betimleyerek, orgiitsel patolojileri anlamlandirilmasina 1s1k
tutacagl ve gelecek caligmalara katki saglayacagi disiiniilmektedir. Bu diisiince ile
asagidaki sorulara cevap aranmaya ¢aligilmistir.

Egitim kurumlarinda goérev yapan Ogretmenlerin hangi davranislart orgiitsel
patolojiye sebep olmaktadir?

Yoneticilerin, egitim kurumlarinda patolojiye sebep olan Ogretmen
davraniglarina verdikleri tepkiler nelerdir?
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Yontem
Arastirma Modeli

Bu caligma metodolojik felsefi anlayisi kapsaminda yapilandirmact bakis agisi
ile analiz edilmistir. Bu diinya goriisii, baskalarinin olgulara bakis agisini
anlamlandirmak ve yorumlamayi igerir (Creswell, 2014). Arastirma, egitim
orgiitlerinde olugan orgiitsel patolojilere kars1 gosterilen tepkilerin kesfedilmesi amaci
ile karmasik bir konuya ayrintili bir bakis acis1 ve anlayis getirmeyi hedefledigi icin
nitel arastirma desenlerinden fenomenoloji yaklagimi ¢ercevesinde yiiriitilmiistiir.
Fenomeloji bir ya da daha fazla kisinin olgu ve olaylar1 nasil anlamlandirdiklarin
¢cozmeye calisan arastirma yontemidir (Johnson ve Christensen, 2014).

Calisma Grubu

Ulasilabilirlilik esas alinarak secilen ¢aligma grubu, 2020-2021 egitim - 6gretim
yilinda Tirkiye’'nin dogusunda bulunan bir ilde gorev yapmakta olan okul
yoneticilerinden olugmaktadir. Caligma grubunun belirlenmesinde; yonetici algilarina
gore patolojiye sebep olabilecek 6gretmen davranislarinin ne oldugu ve buna yonelik
yoneticiler tarafindan verilen tepkilerin tespit amaci etkili olmustur. Katilimeilarlar,
ilkdgretim, ortadgretim ve lise kurumlarinda gérevli, goniilliiliik esasina gore secilmis
61 yoneticiden olugmaktadir.

Tablo 1
Demografik ézellikler
%
Cinsiyet Kadin 10 16
Erkek 51 84
Tlkokul 13 21
Ortaokul 17 27
- Ilkokul-Ortaokul 4 6
Okul Tard Lise 24 39
RAM 1 1
Ozel Egitim 2 3
0-1 6 10
Kurumda Calisma 1-5 34 56
Siiresi 5-10 13 21
10 ve daha fazlasi 6 10

Tablo 1 incelendiginde arastirmaya dahil edilen katilimeilarin %16’s1 kadin;
%8411 erkek, gorevlendirilen okul diizeyinde %21°i ilkokulda; %27’si ise ortaokulda;
%6 ‘s1 ilkokul ve ortaokulda; %39’u lisede; %1°st RAM merkezinde; %3’ 6zel
egitim merkezinde gorev yapmaktadir. Katilimeilarin gérevlendirildikleri kurumlarda
caligma siireleri incelendiginde; %10’u bir yildan az siire ¢calismakta olup; %56’s1 1-
5 yil arasi; %21°1 5-10 yil arast; %10’u ise 10 yildan fazla ¢aligma siiresine sahiptir.
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Veri Toplama Araglan

ik asamada alanyazin incelenerek olusturulan soru havuzu, bir egitim yonetimi,
bir psikoloji ve bir Tiirkge egitimi alninda gérev yapmakta olan uzmanlarin goriigiine
sunulmus ve gorisme kilavuzu olusturulmustur. Daha sonra yari yapilandirilmisg
goriigme teknigi ile hazirlanmis olan soru kilavuzlari, gerekli agiklamalar yapildiktan
sonra katilimeilarin cevaplamalart istenmistir. Bu yontem ile hazirlanan sorular
1s181inda katilimeilari diistince ve duygularinin ortaya ¢ikarilmasi (Tiirniiklii, 2000)
hedeflenmistir. Arastirmada verilerin doygunluga ulasmasi 61. katilimcida
gerceklestigi icin analizlere 61 katilimci goriisii ile devam edilmistir. Goriismeler
arastirma yapilan arastirmacilarin veya katilimcilarin ofislerinde gergeklestirilmis ve
25-40 dk arasinda  siirmiistiir.  Gorlismeler  arastirmacilar  tarafindan
gergeklestirilmigir.  Arastirmada, sergilenen patolojiler hakkinda algilarinin “ne”
oldugu sorusu ile dokusal betimleme (Tekindal ve Uguz Arsu, 2020) verilen tepkilerin
“nasil” oldugu sorusu ile yapisal betimleme yapilarak igerik analizi uygulanmistir.

Verilerin Analizi

Arastirmada nitel arastirma desenlerinden igerik analizi yontemi kullanilmistir.
Nitel icerik analizi mesajlarin tagidigi derin ve ortiilii anlamlar sistematik kategori
seklinde ¢coziimleyerek ¢ikarimlar yapan bir aragtirma yontemidir (Gokge, 2019). Bu
bakis agisi ile benzer veriler kodlanarak uygun temalara yerlestirilmis ve bulgular
degerlendirilmistir. Aragtirmaya dahil edilen katilimcilar K1, K2, K3, ... K61
seklinde isimlendirilmistir. Arastirma verileri 6nce sayisal ifadelere doniistiiriilmiis,
sonrasinda ilgili yerlerde frekans seklinde ifade edilmistir. Arastirmanin
giivenirliligini saglamak amaciyla alanyazin incelenerek ve alaninda uzman ii¢ egitim
bilimleri 6gretim tiyesinin goriislerine basvurularak olusturulan yari yapilandirilmis
goriisme formu uygulanmistir. Arastirmaya katkida bulunan katilimcilarin biitiin
cevaplart iki ayr1 kodlayici tarafindan temalandirilmis; kodlayicilar arasi goriis birligi
dahilinde olusturulan ortak tema listesi ile giivenilirligi gliglendirilmeye ¢aligiimustir.
Yapilan analizlerin giivenirliligini belirlemek {izere uzlasma yiizdesi (Miles &
Huberman, 1994) formiilii kullanilmistir: "Uzlagsma Yiizdesi(P) = Goriis Birligi (Na)
/ (Goriig Birligi (Na) + Gorilis Ayriligi (Nd)) X 100”. Uzlagma yiizdesi formiilasyonu
ile bu aragtirmanin giivenirliginin: P = 61 / (61 + 6) X 100 = ~%92 oldugu tespit
edilmistir.

Bulgular

Aragtirma amaglar1  kapsaminda gerekli agiklamalar yapilarak okul
yoneticilerine “Okulunuzda orgiitsel patolojiye sebep olacak davranis 6zelliklerini
gozlemlediginiz 6gretmenler var midir? Var ise bu dgretmenler ne tiir davranislar
sergilemektedir?” sorusu yoneltilmistir. Verilen cevaplar davranis c¢ercevesi ile
gruplandirilmis ve ilgili temaya yerlestirilmistir. Temalara iligkin gosterim sekil 1°de
verilmistir.
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Sekil 1

Temalarin gosterimi

Orgiitsel !
Sessizlik '

I

Temalar Orgiitsel

Orgiitsel

Sapma

Yabancilagma

Orgiitsel

Deppresyon

Okul yoneticilerinin goriisleri incelendiginde, orgiitsel patolojiye neden
olabilecek davranislar karar alma siirecine katilmama ve fikir paylasmama boyutuyla
orgiitsel sessizlik; orgiit degerlerine ters diisecek davraniglar kapsami ile orgiitsel
sapma; Orgiit iklimini olumsuz etkileme agis1 ile orgiitsel depresyon ve 6rgiit amag
ve degerlerinden uzaklasma yonii ile Orgiitsel yabancilasma temalar1 altinda
diizenlenmistir. Bu baglamda orgiitsel sessizlige neden olabilecek davraniglar
temasina iliskin tematik gosterim ait kodlar gekil 2°de yer almaktadir.
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Sekil 2

Orgiitsel sessizlik temasina ait bulgular

Fikir
Paylasmama

Orgiitsel

) Sessizlige
— Neden
Olabilecek
Davraniglar

Etkinliklere
Katilmama

igine Kapnik
Olma

iletisimsizlik

Orgiitsel sessizlik temasma iliskin katilime1 goriisleri incelendiginde, orgiit ici
patolojik davraniglarin okul i¢i yapilan etkinliklere katilmama f=2, ice kapanik
tavirlar sergilenmesi f=8, alinan kararlarda fikir paylasmama f=6 ve iletisimsizlik f=6
davranislar1 gibi oOrgiitsel sessizlige yol agacak davraniglar gozlemlendigi tespit
edilmistir. Orgiitsel sessizlik temasina iliskin bazi1 gériisler asagida verilmistir.

“Saplantili, alingan, duygusal dengesiz, ige kapanik, tiikenmisglik hali mevcuttur.
Bu tip davraniglar1 olan 6gretmenler kurumun ¢aligma barisin1 bozmaktadirlar. (K55)”

“Diger Ogretmenlerden uzaklasip tek basina oturup, kimseyle konusmaz,
sOyledigimiz her lafi kafasinda sekillendirip birka¢ giin sonra gelip bize soyler.
(K38)”

Katilime1 goriisleri incelenerek Orgiitsel patolojiye neden olan 6gretmen
davranislar;, orgiitsel sapma temasi altinda smiflandirlmistir.  Orgiitsel sapma
patolojisine neden olabilecek davraniglara ait kodlar sekil 3’de verilmistir.
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Sekil 3

Orgiitsel sapma temasina ait bulgular

Karara
Uymama

Orgiitsel Sapmaya
Neden Olabilecek
Davraniglar

Deger \"-‘

Benimsememe [

| HR]
| Isini Sevmeme |

Calisma
Huzurunu
Bozma

Okul yoneticileri 6rgiitsel patolojiye neden olan 6gretmenlerin, okulda bulunma,
derse girme ve ndbet gorevi noktasinda mesai saatlerini aksattiklarini ifade etmislerdir
f=3. Yoneticiler yapilan toplantilarda alinan kararlara uymadiklarini ifade etmis f=9;
alman kararlarda siirekli muhalefet ve elestiri tavirlar1 icerisinde olduklarimi1 da
eklemiglerdir.  Ogretmenlerin mesleklerini severek yapmadiklarin1 f=2 belirten
yoneticiler, bu dgretmenlerin orgiit degerlerini benimsemediklerini =4 ve ¢aligma
huzurunu bozduklarint f=2 ifade etmislerdir. Baz1 katilimc1 goriislerine asagida yer
verilmistir.

“Toplantilar basta olmak {izere okulun isleyisinde alinacak kararlara muhalif
olma; bilmedigi halde yonetmeligi elestirebilme ve her alinan kararda kendi kararinin
belirleyici olmasini isteyen. (K53)”

“Bu ogretmeneler genellikle ige kapanik, alingan, alinan kararlarda fikir
paylasmama ve kararlara uymama, tiikenmisglik hali mevcut, okulun degerlerini
benimsememe gibi davranislar sergilemektedirler (K13)”

“Kuruma isteksiz ve siirekli gec geliyor. Tiikenmislik hali var. Alinan kararlara
uyma konusunda sikint1 yastyor. (K49)”
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Katilimer goriisleri incelenerek oOrgiitsel patolojiye neden olan 6gretmen
davranislari, orgiitsel depresyon temast altinda siniflandirilmistir. Orgiitsel depresyon
temasina ait kodlara sekil 4’teyer verilmistir.

Sekil 4
Orgiitsel depresyon temasina ait bulgular

‘ Alinganhk | . \
Dengesiz | / Ice Kapanik |
Orgiitsel
\ Depresyona \
Paranoyak ‘: :IedZn Tutarsiz |
” j
/ Olabilecek Davranislar |
Davraniglar

Surekli
Savunma

Tahammiilsiiz

Asiri Tepki

Okul yoneticileri orgiitsel patolojilere neden olan 6gretmenlerin her sdylenileni
kendilerine sdylenmis gibi kabul edip alinganlik 6zelligi gosterdiklerini ifade
etmisleridir (18). Bu 6gretmenler genel olarak ige kapanik (8), paranoyak (6) ve
tutarsiz davranislar sergileme (1) halleri ile yoneticilerin dikkatini ¢ekmislerdir.
Yoneticiler, 6gretmenlerin kendilerine karsi sdylenen biitiin ifadelere karsi kendilerini
savunma haline biiriindiiklerini (1); Ogrencilerine ve 1is arkadaglarma karsi
tahammiilsiiz davraniglar sergiledikleri (1) ve kimi zaman agir1 tepki gosterdiklerini
(1) gozlemledikleri goriilmiistiir. Orgiitsel depresyona yonelik katilimei goriisleri su
sekildedir.

“...Bu tiir 6gretmenler, farkl diinyalara sahip, o diinyasinda takintili, saplantili
diisinceler ile alinganlik, asir1 tepki, 6n yargili diisiince, duygusal dengesizlik,
yalnizlik, sosyallesememe gibi olumsuz davranislar sergilemekte olup; vatana millete
hi¢bir faydasi olmayan insanlardir... (K41)”



Egitim Orgiitlerinde Olusan Orgiitsel Patolojiler ve Patolojilere Karsi Verilen Yonetici Tepkileri 1091

“Saplantili, alingan, duygusal dengesiz, i¢e kapanik, tiikenmiglik hali mevcuttur.
Bu tip davraniglart olan 6gretmenler kurumun ¢alisma barigini bozmaktadirlar. (K55)”

“Alingan bir &gretmenimiz var. Oncelikle en basit bir konuyu iizerine
almabiliyor ve bunu o kadar dert ediyor ki saglik sorunlar1 yasayacak diizeyde
uykusuz kalmasi ve tiziilme durumlari olabiliyor (K47)”

Katilime1r gorisleri incelenerek 6rgiitsel patolojiye neden olan ogretmen
davranislari, Orgiitsel yabancilasma temasi altinda siniflandirilmistir. Orgiitsel
yabancilagma temasina ait kodlara sekil 5’teyer verilmistir.

Sekil 5

Orgiitsel yabancilasma temasina ait bulgular

Tiikenmislik |

Mesafeli
Olma

Y
|
|

Etkinliklere
Katilmama

Orgiitsel
Yabancilasmaya
Neden
Olabilecek
Davranislar

Kendini
Dislama

Etkinliklere
Katilmama

Okul yoneticileri orgiitsel patolojiye neden olan 6gretmen davranislarimi
meslege ve yapilan islere kars1 isteksiz bir beden ve ruh yapisi igerisinde olma (2) ve
okul i¢i yapilan sosyal etkinliklere katilmama (2) aktivitelerde yer ve gérev almama
kurum ortaminda kendilerini diglamalar1 (1) gibi durumlar goézledikleri ifade
etmiglerdir. Yoneticiler bu 6gretmenlerin tilkenmiglik hali i¢erisinde olduklarini (15)
bu durumun o6zellikle meslekte emeklilik yasi gegmis dgretmenlerde goriildiigiine
dikkat ¢ekilmistir. Orgiitsel yabancilasma yasayan Ogretmenlerin idare ve is
arkadaglarina da sosyal ve mesleki iletisimsel mesafe biraktiklari (3) ve okula kiisme
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(1) gibi orgiit ile psikolojik baglar1 yipratict durumlar yasandigi katilimer goriislerinde
dikkat geken noktalardan biri olmustur. Orgiitsel yabancilagma temasina iligkin
katilimcr goriisleri su sekildedir.

“Ozellikle tiikenmislik hali 6n palana ¢ikiyor. Meslekte fazla yash olanlarin
kendi kendini yenileyememe ve teknolojiye ayak uyduramama birinci sikinti,
Ozellikle dgretmenlerin idareye alinganlik sergilemesi miidiir rotasyonundan dolay1
gidenin yapmis oldugu mobbing ve 6gretmenlerin okula kiistiiriillmesi 6n planda.
(K57)”

“Oklumuzda takintili, saplantili ve dengesiz davranigta bulunan 6gretmen var.
Kimseyle iligkisi olmayan, 6grenciler ile tamamen mesafesiz, kontrolii yok denecek
kadar az, brang1 geregi disaridan gelen, 6gretmenler odasina hi¢ girmeyen birisi.
Okulda dgretmenler arasinda konusulan konular1 6grencilerle paylasan davraniglar
sergilemekte. (K3)”

“Alinganlik gosterip kendi ziimresi ile paylasim yapmayan; her seyi sadece
kendisinin dogru yaptigini zannetme, ¢alismay1 sadece kirk dakikalik ders olarak
algilayip hig bir etkinlik ve sosyal faaliyete katilmayan bir is arkadagimiz var. (K23).”

Arastirma amagclart kapsaminda okul yoneticilerine “Okulunuzda orgiitsel
patolojiye sebep olan ogretmenlerin  olusturdugu sorunlara karsi tepkileriniz
nelerdir?” sorusu yoneltilmistir. Okul yoneticilerinin goriisleri incelenerek verilen
cevaplar, inflamasyon temasi altinda toplanmistir. Arastirma kapsaminda okul
miidiirleri tespit ettikleri sorun karsisinda verdikleri tepkiler bu kapsamda diisiiniilmiis
ve temaya iligkin tematik gosterime ait kodlar Tablo 2’de yer almaktadir.

Tablo 2
Inflamasyon temast
Kodlar f n Katilime1 Kodlar
K6, K11, K12, K13, K14, K16, K17, K19, K20,
K22, K23,K25
Iletisim Kurmaya 31 35 K26, K29, K31, K34, K36, K40, K41, K42, K45,
Calisma K46, K47, K48
K51, K52, K54, K55, K56, K57, K59, K60
Uvarma 11 8 K2, K4, K11, K14, K16, K18, K33, K37, K43,
y K53, K61
Yaptirm 10 12 K4, K17, K20, K25, K27, K35, K41, K49, K50,
K61
Paylagma 5 4 K12, K34, K50, K54, K55
Uzak Durma 4 4 K7, K10, K15, K57
Tepkisizlik 3 4 K28, K38, K58
Destek 3 2 K3, K56, K59
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Katilime1 goriisleri incelendiginde okul yoneticilerinin, olusan patolojik sorunlar
karsisinda ilk olarak sorunlarin kaynagini anlamaya yonelik &gretmenle iletisim
kurmaya calistiklar1 goriilmiistiir £=30. Incelemeler, yoneticilerin sorun olusturan
Ogretmenleri uyardiklar1 f=11; sorunlarin devam etmesi durumunda tutanak tutma,
ders programinda dgretmenin isteklerini goz dniinde bulundurmama ve cezai islemler
gibi yaptirim yolunu tercih ettikleri gdzlemlenmistir f=10. Olusan sorunlar karsisinda
uygulamalar1 sonu¢ vermeyen bazi katilimcilar, farkli okul miidiirleri ile durumu
paylasarak fikir almay1 tercih ettiklerini belirtmislerdir f=5. Bazi katilimeilar stirekli
bu tiir sorunlar olugturan 6gretmenlerden uzak durmayi tercih ettiklerini, ne yaparlarsa
yapsinlar fayda gormediklerini belirtirken f=4 bir kismi ise hi¢ tepki vermediklerini
ifade etmislerdir f=3. Patolojik durumlara sebebiyet veren 6gretmenlerin psikolojik
destek almasi gerektigini diigiinen ve Ogretmenleri kazanmak isteyen katilimci
goriislerinin oldugu gorilmistir f=3. Bazi katilimci goriislerine asagida yer
verilmistir.

”Bu 6gretmen grubunun her an sorun olusturmasi, beklenen bir durumdur.
Kurum kiiltiiriinii bozmadan giinliik rutin islerin devam etmesini dgrencilerin ve
okulun olumsuz etkilenmemesini saglarim. Ancak bunun yaninda o sorunlarin ciddiye
alinmamasi gerektigini bilir ve buna gére hareket ederim. (K15 - Uzak Durma)”

“Ogretmenleri sorun olusturmaya iten davranisi arastirirrm. Davranisin nedenine
gore tepki veririm. Ogretmenle iletisime gecerim. Ben ¢dziim yolu bulmadigimda
diger miidiir yardimcilar1 ve miidiirlerle sorunu paylasirim. (K12-iletisim Kurmaya
Calisma-Paylasma)”

“Bu 6gretmenlerin olusturdugu sorunlara 6nce personelim olarak kazanmak
zorunda oldugumdan problemleri ¢6zmek i¢in ikili iletisim kurmam gerektigini
diisiiniyorum. Yanlislar1 yapmamasi gerektigini belirtirim ve gerekirse psikolojik
destek i¢in psikologdan yardim isterim. (K54-letisim Kurmaya Calisma-Paylagma)”

“Rehber destegi almasi gerektigini diisiiniiyorum bu sekilde olan dgretmenlerin
devaminda sonug alinamiyorsa egitim- dgretimin digina gikarilmali. (K3-Destek)”

“Coziim sunmaya calistyorum ama ciddi sorun oldugunu diisiindiigim
meslektaslarim etkili olmadigimi hissediyorum. (K13-iletisim Kurmaya Calisma)”

“Oncelikle tepkim iyi niyetli olur. Biraz siire verir ve takip ederim attigim
adimlara ragmen yine ayni1 patoloji deva ederse biraz uzaklasarak ve mesafe koyarak
kendisine tepkimi belli ederim. (K5-Uzak Durma)”

“Cezai islem baslatacagimi sdyliiyorum Uyarma yoluna gidiyorum. Olumlu
davranislari 6n palana ¢ikarmaya galistyorum. Ders planiyla korkutmaya ¢alistyorum.
(K61- Yaptirim)”
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Tartisma, Sonug ve Oneriler

Arastirmanin amact kapsaminda egitim kurumlarinda patolojik sorunlar
olugsmasina neden olan 6gretmen davranislar: ve bu davraniglara karsi verilen yonetici
tepkileri, goriisler analiz edilerek kodlanmis daha sonra kodlar temalandirilmistir.
Olusturulan temalar 6gretmen davranist bazinda; orgiitsel sessizlik, orgiitsel sapma,
orgiitsel depresyon ve orgiitsel yabancilagsma geklinde isimlendirilirken; okul
yoneticilerinin sorunlar karsisinda verdikleri tepkiler ise inflamasyon seklinde
isimlendirilmistir.

Orgiitsel yap algilari, zaman igerisinde degisim gostermekte ve insan kaynaklari
orgiitlerin en etkili giicii haline gelmistir. Yapilan analizlere gore orgiitsel sessizlik
olusturacak 6gretmen davraniglari; fikir paylasmama f=6, icine kapanik olma f=8,
Iletisimsizlik f=6 ve etkinliklere katilmama f=2 seklindedir. Alanyazin incelendiginde
orgiitsel sessizligin sadece konusmama durumu olmadigi; olumsuz tavir sergileme,
O6nemsenmeme, sosyal iligkileri zedeledigi ve bilgi gizliligi olusmasina neden oldugu
(Pinder ve Harlos, 2001; Takhsha et al., 2020) goriilmektedir. Bu noktada ¢aligma bu
bulgular: destekler niteliktedir. Orgiitsel sessizligin orgiit adina yanhs kararlarin
verilmesine neden olma, ¢alisanlarin giivenini, moralini, 6rgiite olan baglihigini, is
tatminini ve orgiitsel yenilikleri ve orgiit degerlerini olumsuz etkiledigi goriilmiistiir
(Milliken ve Morrison, 2000; Alpaslan ve Kayalar, 2012; Demirtas, 2018). Goriildiigii
iizere kurumlarda orgiitsel sessizligin var olmasi, basta orgiitiin temel etkenlerinden
olan karar alma siirecini olumsuz etkileyerek, orgiitte olusan birgok istenmedik
duruma da kaynaklik edebilmektedir.

Orgiitsel sapmaya neden olacak davramislar; karar uymama f=9, mesai
aksatma =3 deger benimsememe =4, igini sevmeme =2 ve ¢alisma barisin1 bozma
=2 oldugu tespit edilmistir. Orgiitsel sapmanin, performans ve verimlilik, is doyumu
ve orgiitsel baghligin azalmasinda etkili oldugu goriillmistiir (Argon ve Ekinci, 2016;
Demir ve Tiitiincii, 2010; Robinson ve Bennett, 1995). Orgiitsel sapma davranislari;
orgiit varligint olumsuz etkileme, calisma siirecinde meydana gelen aksaklik,
yolsuzluk, ¢caligsma ortami sosyalliginden uzaklagma, isi birakma, manevi istismar gibi
sonuglar dogurmaktadir (lyigiin ve Cetin, 2012). Orgiite anlam katan degerlerin
benimsenmemesi, alinan kararlara bilingli bir sekilde uyulmamasi, ¢aligmaortaminda
motivasyon ve olumlu duygularin engellenmeye ¢alisilmasi gibi davraniglar, orgiit
biitiinliigiinii tehdit etmektedir.

Orgiitsel depresyona neden olabilecek 6gretmen davranislarin; alinganlik =18,
tutarsiz davranislar =1, dengesiz =6, tahammiilsiiz f=1, paranoyak f=6, asir1 tepki
f=1 ve siirekli savunma hali f=1 gibi davranislar oldugu goriilmiistiir. Alanyazin
incelendiginde orgiitsel depresyonun is tatmini (Bakan ve dig., 2014) ve yonetici
davranislar1 (Ugar, 2016) ile iliskili oldugu goriilmektedir. Orgiitsel depresyonun is
stresi, ¢alisanlarin kisilik 6zellikleri ve yasadiklari ¢evre kosullart ile de bagi oldugu
bulgular arasindadir (Shields, 2006). Sagir (2015), yaptig1 calismada 6gretmenlerin
mesleki tiikenmiglikleri ve orgiitsel depresyon arasinda anlamli bir farkliligin
oldugunu ifade etmistir. Egitim kurumlari, &gretmenlerin birbirleriyle ve
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Ogrencileriyle iletisim igerisinde olduklari; sosyal ve biligsel paylasimlarin yasandigi
dinamik ortamlardir. Egitim paydaglarina bagh olarak olumlu bir egitim ortami
olusabilecegi gibi depresif ve olumsuz bir ortam da olusabilir. Bireysel
olumsuzluklarin 6rgiit iklimini ele gecirmesi, orgiitiin var olus ve isleyis amaclarina
zarar verebilir.

Orgiitsel yabancilasmaya neden olan 6gretmen davranislarinin; okula kiisme
f=1, tiikenmiglik =15, kendini dislama f=1, mesafeli olma f=3, isteksizlik f=2 ve
etkinliklere katilmama f=2 oldugu tespit edilmistir. Arastirmalar, 6rgiit adaletinin
kaybolduguna dair inanglarin, Orgiitsel yabancilasmaya neden oldugunu
gostermektedir (Giinsal, 2010). Yabancilagma, is tatmini, motivasyon ve performans
diigiikliigiine neden olmaktadir (Tutar, 2010). Konu ile ilgili yapilan bir ¢aligmada
devlet okullarinda c¢alisan Ogretmenlerin daha fazla Orgiitsel yabancilagma
yasadiklarini gostermistir (Eryilmaz ve Burgaz, 2011). Orgiitsel yabancilasma, orgiit
basarisi, verimliligi, calisanlarin rgiite karst olan baghligi ve motivasyon iizerinde
olumsuz etkilere neden olarak (Sagir, 2015; Sutherland ve Cooper, 1990); orgiit
calisanlarin1 ve kaynaklarini harekete gecirme kapasitesi diistirmektedir (Cohen,
1993). Bulgular arasinda gegmis yoneticiye olan olumsuz alginin yeni gelen
yoneticiye yansitildiginin  ifade edilmesi de dikkat cekmistir. Orgiitsel
yabancilagmanin, egitim ve Ogretimin kalbi olan &gretmenleri varolus, bilis,
aidiyetlik, motivasyon ve verimlilik olgularindan koparip; Ogretimsel yasam
faaliyetlerinde entropiye neden olmasi muhtemeldir.

Okul miidiirlerinin patolojik sorunlar karsisinda verdikleri tepkiler, iletisim
kurma =31, uyarma f=11, yaptirim =10, paylasma f=5, uzak durma f=4, tepkisizlik
=3 ve destek f=3 seklinde oldugu gorilmiistiir. Arastirma bulgulari egitim
orgiitlerinde orgiitsel sapma, orgiitsel yabancilasma, orgiitsel sessizlik ve orgiitsel
depresyon patolojilerine sebep olabilecek Ogretmen davranislarinin var oldugunu
gostermistir. Arastirma bulgular1 temel alinarak; Orgiitsel sessizlige biiriinmiis
ogretmenler, okul yoneticisinin yonlendirmesi ile iletisim terapileri almaly; fikirlerinin
Oonemsendigi hissettirilmeli ve yapilan etkinliklerde onlara idari gérevler verilmelidir.
Orgiitsel sapmanin 6nlenmesi icin dncelikle davramslarin arkasinda yatan nedenler
arastirtlmali eger gerekli ise rehberlik destegi sunulmalidir. Yapilan arastirmalar
destekleyici ve isbirlik¢i is ortaminin Orgiitsel sapma iizerinde olumsuz etkisinin
oldugu belirtmektedir (Ertiirk ve Ziblim, 2020). Yapict bir orgiit ortaminin
olusturulmasi sapma davranigi gosteren ¢alisanlarin geri kazanilmasma katki
saglayacaktir. Ayrica Orgiitsel sapmaya sebebiyet veren oOgretmenler {izerinde
yonetsel denetim ve gbzetimi artirma davranislarin 1slahinda etken olabilir.

Orgiitsel depresyonu tetikleyen dgretmenler ile psikolog destekli dzel bir iletisim
modeli uygulanmali; bu 6gretmenlere kargi daha anlayigh ve empatik bir dil ile
yaklasmak, yasanan sorunlari ¢dzmek icin bir adim olacaktir. Isyerinde sosyal
destegin orgiitsel depresyon iizerindeki olumlu etkisi (Park ve dig., 2004). Orgiitsel
yabancilagsma davranisi sergileyen 6gretmenlere okulun degerli bir pargasi oldugu
hissettirilmelidir. Alinan kararlar yapilan etkinliklerde bilhassa 6n plana g¢ikarilarak
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lider tarafindan oyuna tekrar dahil edilmelilerdir. Arastirma, karmagik bir konu olmast
sebebiye, okullarda olusabilecek patolojilerin tespiti ve yoneticilerin tepkisi ile sinirh
kalmistir. Konu ile ilgili arastirmacilar, egitim kurumlarinin yapisi, degerleri, kiiltiirel
olgulari, gevresi veya yonetici davraniglart boyutlarini inceleyerek konuya cok
yonliiliik kazandirabilir. Sonu¢ olarak aragtirma, amaclar1 kapsaminda orgiitsel
patolojilere neden olan bazi davranislari ortaya koymakta ve bu davraniglarin tespiti,
iyilestirilmesi ve yonetilmesine yonelik bakis agis1 kazandirmasi ¢ergevesiyle 6nem
tagimaktadir.



Organizational Pathologies in Educational Organizations and Administrator Responses to Pathologies
1097

References

Allen, C. R. & Gunderson, R. H. (2011). Pathology and failure in the design and
implementation of adaptive management. Journal of Environmental
Management, 92, 1379-1384.
http://dx.doi.org/10.1016/j.jenvman.2010.10.063

Alpaslan, A. & Kayalar, M. (2012). Orgiitsel Sessizlik: Sessizlik Davranislari,
Orgiitsel ve Bireysel Etkileri [Organizational Silence: Silence Behaviors and
their Organizational and Individual Effects]. Mehmet Akif Ersoy Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 0(6) : 136-147.
https://dergipark.org.tr/en/pub/makusobed/issue/19438/206733

Altintas, M. (2019). Orgiitsel Saglik ve Erdemli Raporlama (Whistleblowing)
Arasindaki [liskinin Arastirilmasi: Egitim ve Saghk Kuruluslart Ornegi
[Investigation Of The Relationship Between Organizational Health
Whistleblowing: The Example Of Education And Health Institutions] (Tez No:
547111). [Yiiksek Lisans Tezi, Kirsehir Ahi Evran Universitesi]
Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/. [ Yiiksek Lisans Tezi]. Kirsehir Ahi
Evran Universitesi.

Anastasiadis, S. & Spence, L. J. (2019). An Olympic-sized Challenge: Effect of
Organizational Pathology on Maintaining and Repairing Organizational
Legitimacy in Sports Governing Bodies. British Journal of Management, Vol.
00, 1-18, https://doi.org/10.1111/1467-8551.12345.

Argon, T. & EKkinci, S. (2016). Teachers' Views on Organizational Deviance,
Psychological Ownership and Social Innovation. Universal Journal of
Educational Research 4(12A): 133-139.
https://doi.org/10.13189/ujer.2016.041317.

Bakan, I.,Tasliyan, M., Tas, F., & Aka, N. (2014). Orgiit depresyonu ve is tatmini
arasindaki iligki; bir tiniversitedeki akademisyenler {izerinde alan arastirmast
[Betwen Organizational Depression and Job Safisfaction Relationship;
Academics at a University Field Research on]. KSU IIBF Dergisi, 1, 296-325.
http://iibfdergisi.ksu.edu.tr/en/download/article-file/107709

Balci, P. D. A. (2003). Egitim Orgiitlerine Yeni Bakis Acilari: Kuram Arastirma
Iliskisi [New Perspectives to Educational Organizations: Theory Research
Relationship]. Il. Kuram ve Uygulamada Egitim Yonetimi , 33 (33) , 26-61 .
Retrieved from https://dergipark.org.tr/tr/pub/kuey/issue/10364/126865.

Bulug, B. (2008).Ortadgretim Okullarinda Orgiitsel Saglk ile Orgiitsel Vatandaslik
Davramiglart Arasindaki iliski [The Relationship between Organizational
Health and Organizational Citizenship Behaviors in Secondary Schools]. Tiirk
Egitim Bilimleri Dergisi , 6 @) , 571-602.
https://dergipark.org.tr/en/pub/tebd/issue/26110/275089


http://iibfdergisi.ksu.edu.tr/en/download/article-file/107709

1098 Tuncay Yavuz Ozdemir and Ash Yildiz Yalcin

Cohen A. (1993). Age and tenure in relation to organizational commitment: a
metaanalysis, Basic and Applied Social Psychology, 14, 143-150.
https://doi.org/10.1207/s15324834basp1402_2

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed
methods approaches (4. Baski). Sage.

Cetin, G. N., & Beceren, E. (2007). Lider Kisilik: Gandhi [Leading Personality:
Gandhi]. Siileyman Demirel Universitesi Sosyal Bilimler Enstitiisii Dergisi,
3(5), 110-132. https://dergipark.org.tr/en/pub/sbe/issue/23203/247848

Demir, M. & Tiitiincii, O. (2010). Agirlamada Isletmelerinde Orgiitsel Sapma Ile Isten
Ayrilma Egilimi Arasindaki iliski [Relationship Between Organizational
Deviance and Turnover Intentions in Hospitality Businesses]. Anadolu:
Turizm Arastirmalart Dergisi, Prof. Dr. Hasan Isin Dener Ozel Sayisi, 64(74).
https://dergipark.org.tr/en/pub/atad/issue/16799/174499

Demirtas, Z. (2018). The relationships between organizational values, job satisfaction,
organizational silence and affective commitment. European Journal of
Education Studies, 4(11), 108-125. https://doi.org/10.5281/zenodo.1321680

Dobrowolski, Z. (2017). Combating Corruption and other Organizational Pathologies.
Frankfurt Am Main: Peter Lang GmbH, Internationaler Verlag der
Wissenschaften. https://doi.org/10.3726/978-3-653-06600-5

Ertirk, A. & Ziblim, L. (2020). Is the perception of organizational deviation affected
by the organizational climate? Research in schools. Eurasian Journal of
Educational Research, 85, 1-22, https://doi.org/10.14689/ejer.2020.85.1

Eryilmaz, A, & Burgaz, B. (2011). Ozel ve resmi lise dgretmenlerinin orgiitsel
yabancilasma diizeyi [Organizational Alienation Levels of Private and Public
High School Teachers]. Egitim ve Bilim, 36 (161), 271-286.
http://egitimvebilim.ted.org.tr/index.php/EB/article/view/1007/301

Etzioni, A. (1964). Modem Organization. Englewood Cliffs: Prentice-Hall.
https://www.worldcat.org/title/modern-organizations/oclc/1036747536

Faghih, N., Bavandpour, M. & Forouharfar, A. (2016). Biological metaphor and
analogy upon organizational management research within the development of
clinical organizational pathology. QScience Connect, 2016 (2)
doi: https://doi.org/10.5339/connect.2016.4

Gokge, O. (2019). Klasik ve nitel icerik analizi; Felsefe, yontem, uygulama [Classicial
And Qualitative Content Analysis; Philosophy, Method, Practice]. Cizgi
Kitabevi.


http://dx.doi.org/10.3726/978-3-653-06600-5
http://egitimvebilim.ted.org.tr/index.php/EB/article/view/1007/301
https://www.worldcat.org/title/modern-organizations/oclc/1036747536
https://doi.org/10.5339/connect.2016.4

Organizational Pathologies in Educational Organizations and Administrator Responses to Pathologies
1099

Giinsal, E. (2010). Algilanan Orgiitsel Adalet ile Orgiitsel Yabancilasma Arasindaki
[liski ve Bir Arastirma [The Relationship Between Perceived Organizational
Justice and Organizational Alienation and a Study] (Tez No: 273842). [Yiiksek
Lisans Tezi, Marmara Universitesi] Yiiksekdgretim Kurulu Baskanligi Tez
Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/.

Iyigiin, N. O. & Cetin, C. (2012). Psikolojik Kontratin Orgiitsel Sapma Uzerindeki
Etkisi ve Ilag Sektoriinde Bir Arastirma [The Impact of Psychological Contract
on Organizational Deviance and a Research in Pharmaceutical Sector]. Oneri
Dergisi , 10 (37) , 15-29.
https://dergipark.org.tr/en/pub/maruoneri/issue/17895/

Creswell, J. W. (2017). Arastirma Deseni: Nitel, Nicel ve Karma Yontem
Yaklasimlar, [Research Design. Qualitative, Quantitative and Mixed Method
Approaches] (S. B. Demir, Cev.) Egiten Kitap. (Orijinal eserin basim tarihi
2009)

Johnson, B. & Christensen, L. (2014). Egitim arastirmalari, Nicel, Nitel ve Karma
Yaklagimlar [Educatioanl Research. Qualitative, Quantitative and Mixed
Approaches] (S. B. Demir, Cev.). Egiten Kitap. (Orijinal eserin basim tarihi
2012)

Kersten, A. (2005). Crisis as usual: Organizational dysfunction and public relations.
Public Relations Review, 31(4), 544-549. doi:10.1016/j.pubrev.2005.08.014

Kets de Vries, M. (1979). Managers can drive their subordinates mad. Harvard
Business Review, July-August, 125-134. Available at:
https://hbr.org/1979/07/managers-can-drive-their-subordinates-mad

Kets de Vries, M. (1985). The dark side of entrepreneurship. Harvard Business
Review, Nov.- Dec., 160-167.

Kesken, J., & ili¢, D. (2008). Y&netimin irrasyonel yiizii: Orgiitsel islev bozukluklar:
ve analizi. Ege Akademik Bakaus, 8(2), 451-468.
https://ideas.repec.org/a/ege/journl/v8y2008i2p451-468.html

Kiezun, W. (1998). Sprawne zarzqdzanie organizacjq. Zarys teorii i praktyki
[Classification of Organizers: Theory and Practical Theories]. Oficyna
Wydawnicza SGH, Warszawa Warszawa: SGH.

Korkmaz, M. (2007). Orgiitsel Saglik Uzerinde Liderlik Stillerinin Etkisi [Effects of
Leadership Styles on Organizational Health]. Kuram ve Uygulamada Egitim
Yonetimi, 49 (49) , 57-91.
https://dergipark.org.tr/en/pub/kuey/issue/10348/126742



1100 Tuncay Yavuz Ozdemir and Ash Yildiz Yalcin

Kurban, C. (2022). Okullardaki Orgiitsel Islev Bozukluklarinin Orgiitsel Eylemsizlik
Ile Iliskisinde Sinerji Yonetiminin Aracilik Rolii. [The Mediating Role of
Synergy Management in The Relationship between Organizational
Dysfunctions in Schools and Organizational Inertia] (Tez No: 722557).
[Doktora Tezi, Pamukkale Universitesi] Yiiksekogretim Kurulu Baskanlig
Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/.

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
Sourcebook. (2nd ed). Sage.

Miller, D. (1988). Organizational Pathology and Industrial Crisis. Organization
Environment, 2(65), https://doi.org/10.1177/108602668800200106.

Miller, J. G. & Miller, J. L. (1991). A Living Systems Analysis of Organizational
Pathology. Behavioral Science, 36, 239-252.
https://doi.org/10.1002/bs.3830360402

Miller, J. G., & Miller, J. L. (1995). Applications of living systems theory. Systems
Practice, 8(1), 19-45. doi:10.1007/bf02249174

Morrison, E. W., & Milliken, F. J. (2000). Organizational Silence: A Barrier to
Change and Development in a Pluralistic World. Academy of Management
Review, 25(4), 706—725. doi:10.5465/amr.2000.3707697.

Nadler, D. A. & Tushman, M. L.(1989). Organizational Frame Bending: Principles
for Managing Reorientation. Academy of Management Executive, 3(3) :194-
204. https://doi.org/10.5465/ame.1989.4274738

Park, K.O, Wilson, M. G., & Lee, M.S. Effects of social support at work on depression
and organizational productivity. American Journal of Health Behavior 2004;
28(5): 444-55. https://doi.org/10.5993/AJHB.28.5.7

Pinder, C. C., & Harlos, K. P. (2001). Employee silence: Quiescence and
acquiescence as responses to perceived injustice. Research in Personnel and
Human Resources Management, 331-369. https://doi.org/10.1016/s0742-
7301(01)20007-3

Rahimi, H. (2020). A Comparative Study of Organizational Pathological Patterns: A
Strategy for Iranian Organizations. Iranian Journal of Comparative Education,
3(4), 907-921. https://dx.doi.org/10.22034/ijce.2020.233310.1162

Recepoglu, E. & Ozdemir, S. (2013), Okul Miidiirlerinin Ogretim Liderligi
Davranislari ile Okulun Orgiitsel Saghigi Arasindaki Iliski [The Relationship
Between Principals’ Instructional Leadership Behaviors ond Organizational
Health of The School]. Kuram ve Uygulamada Egitim Yonetimi, 19(4), 629-
664. Retrieved from https://dergipark.org.tr/fen/pub/kuey/issue/10318/126553



Organizational Pathologies in Educational Organizations and Administrator Responses to Pathologies
1101

Robinson, S. L. & Bennett, R. J. (1995). A typology of deviant workplace behaviors:
A multidimensional scaling study, Academy of Management Journal, vol. 38,
pp. 555-572. https://doi.org/10.5465/25669

Sagir, M. (2015). Ogretmenlerin Orgiitsel Depresyon ve Mesleki Tiikenmislik
Diizeyleri Arasindaki iliski. [The Relationship Between Teachers’ Perceptions
For Organizational Depression And Burnout Levels]. Turkish Journal of
Education, 4(3): 29-42. https://doi.org/10.19128/turje.181133

Sener, E, Erdem R., (2011). Bir metafor: Orgiitsel patoloji. [A Metapor:
Organizational Pathology]. 5.saglik ve hastane idaresi kongresi, 13-16 Ekim,
Fethiye.

Serb, E. D. & Cicioc, N. C. (2013). Study On Organizational Pathology and
Implications pn Human Resources Job Satisfaction, Also on the Employment
of the Labor Market. Management Strategies Journal, 26 (4): 600-605.
http://www.strategiimanageriale.ro/papers/1404103.pdf

Shields, M. (2006). Stress and depression in the employed population. Health Reports
(Statistics Canada, Catalogue 82-003); 17(4): 11-29.
https://www.researchgate.net/profile/Margot
Shields/publication/6685427_Stress_and_depression_in_the_employed_popu
lation/links/540b14ae0cf2d8daaabfbacc/Stress-and-depression-in-the-
employed-population.pdf.

Shahri T, Tafazolimoghadam A & Hashemiannejad F. (2013). Pathology of
Administrative System to Codify Organizational Values Appropriate in Gas
Company of North Khorasan, Persian Solar Year 91-92. International Journal
of Academic Research in Business and Social Sciences,3(4),383-395.
https://doi.org/10.5339/connect.2016.4

Sutherland, Q. J. & Cooper, C. L. (1990). Exercise and Stress Manegement: Fitnes
Employees Healthy Organisation, International Journal of Sport Psychology.
21(3): 202-217.

Takhsha, M., Barahimi, N., Adelpanah, A., & Salehzadeh, R. (2020). The effect of
workplace ostracism on knowledge sharing: The mediating role of
organization- based self-esteem and organizational silence. Journal of
Workplace Learning, 32(6), 417-435. https://doi.org/10.1108/JWL-07-2019-
0088.

Tekindal, M. & Uguz Arsu, S. (2020). Nitel arastirma yontemi olarak fenomenolojik
yaklagimin kapsami ve siirecine yonelik bir derleme [Content and Process of
Phenomenological Approach within the Scope of Qualitative Research
Method]. Ufkun Otesi Bilim Dergisi, 20(2), 153-182.
https://dergipark.org.tr/en/pub/uobild/issue/58856/813813



1102

Tuncay Yavuz Ozdemir and Ash Yildiz Yalcin

Tutar,

H. (2010). isgéren Yabancilasmasi ve Orgiitsel Saghk Iliskisi: Bankacilik
Sektoriinde Bir Uygulama [The Relationship Between Employee Alienation
and Organizational Health: An Application in the Banking Sector]. Ankara
Universitesi ~ SBF ~ Dergisi 65 (01) , 175-204
https://doi.org/10.1501/SBFder_0000002149

Tirniikli, A. (2000). Egitimbilim Arastirmalarinda Etkin Olarak Kullanilabilecek

Ucar,

Nitel Bir Arastirma Teknigi: Goriisme [A Qualitative Research Technique
That Can Be Used Effectively in Educational Research: Interviev]. Egitim
Yonetimi, 6, 4, 543-559. https://dergipark.org.tr/en/download/article-
file/108517

L. (2016). Okul Yoneticilerinin Kullandiklari Gii¢ Tiirleri ve Orgiitsel
Depresyon: Bir Iliskisel Tarama Modeli [Types of Power Used by School
Administrators and Organizational Depression: A Relational Screening
Model] (Tez No: 454849).  [Yiiksek  Lisans,  Siirt  Universitesi]
Yiiksekodgretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/.

Vidal, M. (2011). Organizational Pathology: Life and Death of Organizations.

Contemporary Sociology, 40(1), 80-82.
https://doi.org/10.1177/0094306110391764ss


https://dergipark.org.tr/en/download/article-file/108517
https://dergipark.org.tr/en/download/article-file/108517

Organizational Pathologies in Educational Organizations and Administrator Responses to Pathologies
1103

Ethical Declaration and Committee Approval

In this research, the principles of scientific research and publication ethics were
followed.

Ethics permission was obtained from Firat University Social And Humanities
Studies Ethics Committee (Date: 16/12/2021 and 25/4).

Bu arastirma, Firat Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik
Kurulu’nun, 16/12/2021 tarihli ve 25/4 sayili izni ile uygun bulunmustur.

Proportion of Author’s Contribution

All authors have participated equally in the work.






Ankara University Journal of Faculty of Educational Sciences
Year: 2023, Volume: 56, Issue:3, 1105-1137
DOI: 10.30964/auebfd.1112062, E-ISSN:2458-8342, P-1SSN:1301-3718

s,
o
%
<
i

The Relationship Between The Altruistic Behaviors And
Attitudes Toward The Teaching Profession Of Pre-
Service Teachers?

ARTICLE TYPE Received Date Accepted Date Published Date
Research Article 05.01.2022 10.10.2023 10.17.2023

Tugay Aydemir ()2
Ministry of Education

Kemal Oguz Er ()®

Balikesir University

Abstract

This study aims to examine the relationship between pre-service teachers' altruistic behaviors
and their attitudes toward the teaching profession. In this study, in which the relational
screening model was adopted, the data were collected from 542 pre-service teachers studying
in the 3rd and 4th grades in the 2019-2020 spring semester at Balikesir University Necatibey
Faculty of Education. The "Altitude Scale" developed by Ummet, Eksi and Otrar (2013), the
"Attitude Scale towards the Teaching Profession" developed by Ustiiner (2006) and the
"Personal Information Questionnaire™ developed by the researcher were used as data collection
tools in this research. In the data analysis, the t-test, Mann-Whitney U test, one-way analysis of
variance, Kruskal-Wallis test, Pearson correlation analysis, multiple linear regression analysis
and structural equation modeling were used. The findings showed that the attitudes of the
teacher candidates toward the teaching profession and their altruism levels were close to high.
There was a weak positive relationship between the altruism levels of the candidates and their
attitudes toward the teaching profession. In addition, pre-service teachers' altruism levels and
demographic variables had a weak degree of influence on attitudes toward the teaching
profession. A high level of relationship between the variables in question was an expected result
when the nature of the variables and the related theoretical structure were considered. It was
thought that the reason why this did not happen could be examined with qualitative research
methods

Keywords: Altruism, attitude toward the teaching profession, teacher training, teacher
qualifications, teacher behavior.

Citation: Aydemir, T., & Er, K. O. (2023). The relationship between the altruistic behaviors
and attitudes toward the teaching profession of pre-service teachers. Ankara University Journal
of Faculty of Educational Sciences, 56(3), 1105-1137. https://doi.org/10.30964/auebfd.
1112062

11 This study is derived from the master thesis completed by author under the supervision of Prof. Dr.
Kemal Oguz ER, Balikesir University Institute of Social Sciences in 2021.

2Corresponding  Author: Teacher, Ministry of Education, E-mail: tgy_aydemir@hotmail.com
https://orcid.org/0000-0002-5142-0887

SProf. Dr., Necatibey Education Faculty, Department of Educational Sciences, E-mail:
keoguzer@gmail.com, https://orcid.org/0000-0001-6098-2067


mailto:tgy_aydemir@hotmail.com
https://orcid.org/1234-1234-1234-1234
https://orcid.org/0000-0002-5142-0887
https://orcid.org/0000-0001-6098-2067

1106 Tugay Avdemir and Kemal Oguz Er

The development of countries and the establishment of a healthy and social
organization depends on the effective acquisition of information with specific
purposes. Societies carry out studies with the aim of making their education systems
efficient and adaptable to change, as knowledge and learning gain increasing
importance. The formation of an information society relies on training individuals
who can acquire knowledge and apply it effectively in their lives. Accordingly,
countries align their goals and education systems with the evolving needs of the time
(Akkaya, 2009). The primary objective of education systems is to cultivate qualified
professionals capable of fulfilling roles in the state and to provide citizenship
education to its citizens (Celikten et al., 2005). In this context, a crucial societal goal
is to train teachers who will play a key role in a qualified and equipped manner
(Akkaya & Ozdemir, 2007; Erdem, 2013, p. 23).

The teaching profession is not only about mastering the subject area or
transferring knowledge (Yavuzer et al., 2006). Moreover, teachers prioritize sharing,
assisting, and fostering cooperation among students, approaching them with
compassion and dedication (Ismen & Yildiz, 2005). In addition, teachers should have
more distinguished qualifications than other occupational groups due to the critical
importance of their profession. Some of these qualities include openness to sharing
ideas, having a positive attitude toward students and teaching, having a sense of self-
efficacy, being helpful, and being able to empathize (Ozabac1 & Acat, 2005; cited in
Confery, 1990). Considering these qualities, benevolence emerges as a prominent
trait. Another concept that is closely related to benevolence and evaluated in positive
social behaviors is altruism. Altruism, also known as digerkdmiik in Ottoman Turkish,
is defined as "beneficial behavior of an individual without seeking personal benefit"
(TDK, 2019), "acts of helping others voluntarily and selflessly, without expecting any
reward" (Bakircioglu, 2014). Altruism, with an intrinsic motivation with the goal of
helping others voluntarily rather than for personal gain; is the behavior that is
manifested by internal motives such as concern and sympathy for others, or to reward
oneself and strengthen self-esteem instead of personal gain (Eisenberg & Mussen,
1989). In fact, altruism is widely acknowledged as one of the fundamental criteria for
an exemplary teacher (Yavuzer et al., 2006). Teaching is a profession that incorporates
positive social behaviors. Considering that altruism is one of the positive social
behaviors, it profoundly impacts the quality of teachers' professional lives as the
architects of the future (Sezer & Geng, 2017). In this context, it is crucial to
incorporate a strong emphasis on altruism when defining "qualified teacher" (ismen
& Yildiz, 2005).

There are many factors that contribute to the quality of the teaching profession.
In addition to the characteristics of pre-service teachers such as altruistic behavior,
their attitudes toward their profession are among these factors. When the literature is
examined, it is seen that there are various definitions of the concept of attitude:
Attitudes are positive or negative evaluations individuals hold about objects, ideas and
events (Bem, 1970). According to Bohner and Wanke (2002), attitude constitutes “a
fundamental part of human individuality” (p. 3). Inceoglu (2011) defines attitude as
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“the mental, emotional, and behavioral reaction predisposition that an individual
organizes based on their experience, knowledge, emotions, and motives towards
oneself or any object, social issue or event around them” (p. 16). As it is seen, attitudes
are factors that are effective in shaping the emotions, thoughts and behaviors of
individuals. In the teaching profession, having a positive attitude is essential for
ensuring a qualified and productive professional process, given its social and dynamic
nature. Attitudes of teachers toward their profession are related to the fact that they
love their profession, have a sense of professional commitment, awareness of the
importance of their profession, and constantly renew themselves in terms of adapting
to the developing and changing conditions of the current era (Temizkan, 2008). With
the pre-service training they receive, teachers gain cognitive field competencies such
as the knowledge and skills required by their profession. However, they are also
expected to acquire affective domain competencies such as attitude (Bagbay et al.,
2009; Zembat et al., 2018). Varis (1988) also emphasizes that teaching is not only a
profession that requires knowledge and skills but also one that demands a positive
attitude and appropriate behavior. Ayik and Atas (2014), on the other hand, emphasize
that the teaching profession requires patience, self-sacrifice, and perseverance in the
face of possible obstacles in teaching, and the importance of loving the profession and
approaching it with dedication for success. In this context, attitudes toward the
teaching profession are important in fulfilling the requirements of the teaching
profession, as attitudes toward the profession affect perceptions of professional
competence and professional success (Durmusoglu et al., 2009; Terzi & Tezci, 2007).
In fact, Can (2010) emphasizes that developing a positive attitude toward the teaching
profession has an impact on many factors related to teaching.

When the literature is examined, it is seen that numerous studies examine the
altruistic behaviors of pre-service teachers and their attitudes toward the teaching
profession independently from each other (Alkhateeb, 2015; Ayik & Atas, 2014;
Buldur & Bursal, 2015; Chakraborty & Modal 2014; Capa & Cil, 2000; Deringdl,
2020; Durmusoglu et al., 2009; Friedman, 2016; Gok & Atalay-Kabasakal, 2019;
Ismen & Yildiz, 2005; Kasapoglu, 2013; Mutaf¢ilar, 2008; Onatir, 2008; Orug-Ertiirk,
2013; Ozder et al., 2010; Palta et al., 2018; Sezer & Geng, 2018; Ummet, 2012 ).
Additionally, there are studies that deal with these variables in the context of
correlation, cause-effect or relationships with different variables (Ayik & Atas, 2014;
Deringél, 2020; Gk & Atalay-Kabasakal, 2019; Ismen & Yildiz, 2005; Orug-Ertiirk,
2013). In a study examining the professional motivation and professional satisfaction
of teachers, it was determined that altruism, commitment and personal development
are the most influential elements that motivate teachers in their professional lives
(Scott et al., 1999). Another study examined the attitudes of teacher candidates toward
their profession in terms of altruism and assertiveness levels. The study concluded
that those with high levels of altruism had a more positive attitude toward teaching
compared to those with low levels of altruism (Ismen & Yildiz, 2005). However, the
mentioned studies have very limited scope. The present study aimed to predict the
causal relationships between the variables of altruism and attitude toward the teaching
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profession, which are psychological factors significantly influencing the quality of the
teaching profession. The present research is important in terms of addressing this gap
in the literature, serving a resource for the theoretical and applied research on the
teachers' characteristics and behaviors of the teacher, which are essential elements of
the educational system, and providing data. This study aimed to explore the
relationship between pre-service teachers' altruistic behaviors and their attitudes
toward the teaching profession. Below are the sub-problems of the research:

1. What is the level of pre-service teachers' altruism and attitudes toward the
teaching profession?

2. Is there a statistically significant relationship between pre-service teachers'
altruistic behaviors and their attitudes toward the teaching profession?

3. Altruistic behaviors of pre-service teachers, sub-dimensions of altruism,
gender, grade level and program studied; is it a significant predictor of their attitudes
toward the teaching profession?

Method

In this section, information about the research model adopted in the study, the
quality and quantity of the study group, data collection tools, validity-reliability
studies and data analysis are given.

Research Design

In this study, the relationship between the altruistic behaviors of pre-service
teachers studying in the third and fourth grades and their attitudes toward the teaching
profession was examined. A relational screening model was used in the research. The
relational screening model is a screening model that investigates the relationships
between variables and includes correlational and causal comparison studies
(Biiyilikoztiirk et al., 2018).

Study Group

Research data were collected from 542 teacher candidates studying at Balikesir
University Necatibey Faculty of Education in the spring semester of the 2019-2020
academic year. The simple random sampling method was preferred among the
sampling methods. Regarding the gender variable, the study group consisted of 80.4%
(n=436) female and 19.6% (n=106) male candidates. Of the study group consisting of
3rd and 4th grade students, 49.3% (n=267) were 3rd grade students and 50.7% (=275)
were 4th grade students. The distribution of the study group based on the programs
they studied was 8.5% (n=46) Science Teaching, 21.2% (n=106) Primary School
Mathematics Teaching, 7.4% (n=40) Social Studies Teaching, 9.4% (n=51), Turkish
Language Teaching, 10.3% (n=56) Primary School Teaching, 16% (n=56), English
Language Teaching (15.9%), Tool) and give information about the tool without using
subtitles. If you used multiple data collection tools, you should the information about
the tools under the subtitles defining them.
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Data Collection Tools

To reveal the intended relationships in this research, the "Altruism Scale” and
the "Attitude Scale towards the Teaching Profession" were used.

Altruism Scale (AS)

The Altruism Scale was developed by Eksi, Otrar, and Ummet (2013) within the
scope of the first author's doctoral thesis. The scale consists of seven sub-dimensions
[aid to older people/patients (ATOPP), aid based on physical strength (ABOPS), aid
based on intimate feeling (ABOIF), aid in educational process (AIEP), financial aid
(FA), aid under traumatic situations (AUTS) and participating in volunteering
activities (PIVA)]. It is scored as “Strongly Disagree (1), “Disagree (2), Neutral (3),
Agree (4), Strongly Agree (5)”. Factor analyzes were performed to determine the
construct validity. As a result of the explanatory factor analysis, certain items : 11, 15,
25 and 26 of the “participating in volunteering activities” sub-dimension; 1, 2, 6 and
21 of the "financial aid" sub-dimension; 28, 30 and 34 of the "aid under traumatic
situations" sub-dimension; 3 of the “aid based on physical strength sub-dimension; 14
and 19 of the "aid in educational process" sub-dimension; 32 and 37 of the "aid based
on intimate feeling" sub-dimension were excluded from the study because they were
not loaded with sufficient factor loads in their own factors. As a result of the
explanatory factor analysis repeated with 22 items, the explained variance rate was
calculated as 61.01%. As a result of the confirmatory factor analysis, the final version
of the scale showed good fit; it was seen that 22 items in the final version of the scale
were loaded with appropriate factor loads under their own factors, and the values
calculated for goodness of fit were at an appropriate level (y*/sd (434,530/188),
RMSEA= .049, RMR= .029, GFI= .933, CFI= .917, NFI= .864,910). The internal
consistency value obtained as a result of the reliability analysis performed in the
current study is (o= .86).

Attitude Scale toward the Teaching Profession (ASTTP)

The ASTTP was developed by Ustiiner (2006). The scale is scored as “Totally
Agree” (5), “Mostly Agree” (4), “Moderately Agree” (3), “Partly Agree” (2),
“Strongly Agree” (1). Reverse items in the scale are scored as (2, 5, 6, 7, 8, 15, 20,
21, 30, 32), (1=5, 2=4, 3=3, 4=2.5, 5=1). Factor analyzes were conducted to establish
the construct validity. The results of the exploratory factor analysis indicated that all
items were appropriately loaded under their respective factors. The explained variance
rate was calculated as 44.52%, based on the results of the explanatory factor analysis
applied for the ASTTP. Following explanatory factor analysis, confirmatory factor
analysis was conducted on 34 items obtained under a single dimension. As a result of
the analysis, items 2, 3,5, 6, 7, 8, 9, 15, 18, 20, 24, 27, 31 and 32, were excluded from
the study as they did not meet the assumption of normal distribution and had an
adverse effect the goodness of fit. The values calculated for the goodness of fit of the
DFA model repeated with 20 items are all at an appropriate level (3*/sd=783,011/ 165;
RMSEA= .083, RMR= .057, GFI= .858, CFI=.902, NFI= .879, AGFI= .819). The
internal consistency value calculated for the current study is (a=.93).
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Ethical Committee Approval

In this study, it was acted in accordance with scientific research and publication
ethics. The current study was found ethically appropriate at the meeting of the Social
and Humanities Ethics Commission of Balikesir University on 09.06.2020 and the
ethical approval document was forwarded to the marches.

Data Analysis

In this study, the data obtained from 542 participants were analyzed with the
"IBM SPSS Statistic 26" and "IBM AMOS 23" package programs. To analyze the
validity of the scales used in the study, exploratory factor analysis (EFA) and
confirmatory factor analysis (CFA) were used to determine the dimensions of the
scales and the items belonging to these dimensions. In the explanatory factor analysis,
"principal component analysis” was used as the factor acquisition method and
"vertical rotation™ was used as the rotation method. CFA was also applied to the items
obtained as a result of EFA. CFA was carried out using the maximum similarity
method. The normal distribution condition of the items, which is one of the CFA
assumptions, was evaluated according to the kurtosis and skewness coefficients
(Tabachnick & Fidell, 2001). The values of kurtosis and skewness in the range of +3
were accepted as the normal distribution indicator of the variable (Kalayci, 2009).
After factor analysis, reliability tests were applied to the scales based on general and
sub-dimensions. Reliability was examined according to Cronbach's alpha coefficients.
Scales and sub-dimensions with a Cronbach alpha value above 0.50 were considered
to have sufficient reliability (George & Mallery, 2003).

The altruism and attitude levels of the participants, which are the variables
considered within the scope of the sub-problems of the study, toward the teaching
profession were examined. In the ongoing process, the relationships between these
variables were examined by correlation analysis. Then, multiple linear regression and
structural equation models were established to examine the explanatory nature of
altruism and its sub-dimensions and various sociodemographic factors (gender, grade
level and the program of education) on the attitude toward the teaching profession,
which is the investigated variable. While creating the regression models, the
suitability of the variables for multiple linear regression analysis was also examined.
In this context, autocorrelation, homoscedasticity and multicollinearity cases were
examined. SPSS macro written by Lancaster University lecturer Ahmad Daryanto was
used to examine the varying variance problem (Daryanto, 2020). Regression analyzes
were performed with the enter or forced entry method. In the structural equation
model, the significance of the relations between the variables was tested by path
analysis. The analysis was carried out using the maximum likelihood method.

Results

Within the scope of the sub-problems addressed in this part of the study, the
levels of pre-service teachers' altruism and attitudes toward the teaching profession,
the relationships between these variables, the sub-dimensions of altruism and
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altruism, and the explanatory effects of demographic factors on the attitude toward
the teaching profession were examined.

Findings of the First Sub-Problem of the Study

Within the scope of the first sub-problem of the study, pre-service teachers'
altruism and their level of attitude toward the teaching profession were examined. The
scores obtained by the candidates in total and in all factors and the descriptive statistics
of these scores are given in Table 1.

Table 1

Descriptive Statistics of Pre-service Teachers' Attitudes Toward Altruism and
Teaching Profession

Scales N X SS Skewness  Kurtosis Level

Altruism 542 406 8.71 -0.25 1.01 Agree
Partic. in VVol. Activities 542 358 2.04 -0.47 0.55 Agree
Financial Aid 542 432 1.06 -0.13 -0.69 Agree
Aid under Traumatic Sit. 542 438 150 -0.14 -1.16 Agree
Aid to Old. Peop. / Pat. 542 410 226 -0.66 1.16 Agree
Aid Based on Phy. Str. 542 397 242 -0.84 1.68 Agree
Aid in the Educ. Process 542 391 1.86 -0.82 131 Agree
Aid Based on Int. Feeling 542 429 1.79 -0.93 1.72 Agree
Attitudes tow. Teac. Pro. 542 3.95 13.89 -0.8 0.55 Agree

Note. The full form of the abbreviations for the subdimensions of altruism are: aid to older
people/patients, aid based on physical strength, aid based on intimate feeling, aid in the
educational process, financial aid, aid under traumatic situations and participating in
volunteering activities.

When the skewness and kurtosis statistics of the general and sub-dimension
scores of the scales are examined, it is seen that they are within the range of £3.
Accordingly, the scores obtained by the pre-service teachers from the scales show a
normal distribution (Kalayct, 2009).

When the examining Table 1, it is seen that the average scores and average
evaluation levels of the teacher candidates, which are formed by dividing the number
of related items in the general scales and sub-dimensions. In line with these findings,
it can be stated that the attitudes of teacher candidates toward the teaching profession
and their altruism levels are close to high.
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Findings of the Second Sub-Problem of the Study

Within the scope of the second sub-problem of the study, the relationship
between the altruistic behaviors of teacher candidates and their attitudes toward the
teaching profession was examined.

Table 2
The Relationship between the Altruism Behaviors and Attitudes toward the Teaching
Profession of Pre-Service Teachers

Total PIVA FA  AUTS ATOPP ABOPS AIEP ABOIF
Attitude r .42 19 21 21 27 .29 .32 .34

p .000* .000* .000* .000* .000* .000* .000* .000*
Pearson Correlation Test
*p<.05

When examining Table 2, it is evident that there is a significant positive
correlation in all the relationships between the variables (p<.05). Upon further
inspection of Table 2, the relationships between the variables reveal a weak (r= .42,
p<.05) positive correlation between “Attitude toward Teaching Profession” and
“Total”. When analyzing the connections between the factors of "Attitudes toward
Teaching Profession" and "Altruism Scale", a very weak and low positive correlation
is observed (Sungur, 2010, p.116). Based on these results, it can be concluded that
teacher candidates' attitudes toward the teaching profession tend to be more positive
as their altruism levels increase. In other words, the attitudes of the candidates toward
their profession increase and decrease with their altruistic behaviors. However, it
should be noted that this relationship cannot be considered strong.

Findings of the Third Sub-Problem of the Study

Within the scope of the third sub-problem of the study, the predictive effects of
altruism levels, gender, grade level, and education program variables on teacher
candidates’ attitudes toward the teaching profession were examined through multiple
linear regression analysis and structural equation modeling. Prior to conducting the
regression analysis, the assumptions of autocorrelation, constant variance, and
multicollinearity were tested to ensure their validity. Additionally, goodness of fit
values were calculated for structural equation models.

Upon testing the explanatory effects of pre-service teachers' altruistic behaviors
and demographic variables on their attitudes toward the teaching profession, it was
found that there was no autocorrelation, varying variance problems, and
multicollinearity problems as a result of the assumption tests performed for regression
analysis.

The multiple linear regression equation of the established model is as follows:
Attitude toward Teaching Profession = Constant + (B1. Altruism) + (B2. Gender) +
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(B3. Grade Level) + (B4. Program). Multiple linear regression analysis was performed
to determine the effects of the variables of the established model. The findings of the
independent variables of the model are shared in Table 3.

Tablo 3

ANOVA Table of Multiple Linear Regression Analysis Between Attitudes Toward
Teaching Profession and Altruism and Demographic Variables

Dep. Var. Indep. B Stand. B t p F Model Adj. R?
Var. (p)
Attitude Constant  18.54 294  .003* 3352 .000* .27
Toward - —
Teaching Altruism .67 42 10.80 .000
Profession  “Gender  -72  -.02 -52 598
GradeL. 275 .09 256  .010*
Program  -.65 -.10 -.28 .005*
*p<.05

As a result of the multiple linear regression analysis conducted to examine the
effect of the interaction levels between the altruistic behaviors of the pre-service
teachers participating in the research and the demographic variables on their attitudes
toward the teaching profession, a statistically significant effect was found at the 95%
confidence level (F=33.52, p=.000). According to this result, it can be stated that the
regression model established is significant and the independent variables discussed
have an effect on the attitudes of the candidates toward the profession (R?=.27). 27%
of the scores obtained by the candidates from the attitude scale are explained by the
variables of the candidates' altruistic behaviors, gender, grade level and the program
studied.

When the t statistics of the model are evaluated, the variables of “Altruism”
(t=10.80), “Grade Level” (t=2.56) and “Program” (t=-28) were included in the model
significantly (p<.05); while the variable of “gender” (t=-.52) did not contribute to the
model significantly (p>.05). Accordingly, it was concluded that the gender variable
was not effective on the attitude variable toward the teaching profession.

It is observed that the altruistic behaviors of the candidates have a significant
effect on their attitudes toward their profession. Accordingly, one-unit increase in the
altruism scores of the candidates causes a unit increase in their attitudes toward the
teaching profession (B=0.67). Similarly, the grade levels of the candidates have a
statistically significant effect on their attitudes toward their profession. A one-unit
increase in the grade level scores of the candidates causes an increase of units
(B=2.76) in their attitudes toward the teaching profession. Considering the program
studied, which is another independent variable of the model, it is observed that it has
a significant effect on attitudes toward the profession. The change in the program
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scores of the candidates causes a (B=-0.65) unit decrease in their attitudes toward the
teaching profession. According to this result, it can be stated that the program variable
has an adverse effect on attitude scores. However, it can be said that this effect is very
weak.

A structural equation model (SEM) was established in the IBM AMOS Version
23 program to examine between the subscales of the altruism scale and the variable
of attitude toward the teaching profession. The model was tested with path analysis.
The hypotheses tested in the model are as follows:

H1:Participating in volunteering activities has a positive effect on the attitude
toward the teaching profession.

H2: Financial aid has a positive effect on the attitude toward the teaching
profession.

H3: Aid under traumatic situations has a positive effect on the attitude toward the
teaching profession.

H4: Aid to older people /patients has a positive effect on the attitude toward the
teaching profession.

H5: Aid based on physical strength has a positive effect on the attitude toward the
teaching profession.

H6: Aid in the educational process has a positive effect on the attitude toward the
teaching profession.

H7: Aid based on intimate feeling has a positive effect on the attitude toward the
teaching profession.
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Figure 1
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In SEM studies, there is consensus on reporting x2/sd (Mulaik et al., 1989).
Additionally, Brown (2006) suggests reporting RMSEA, SRMR, CFl and NNFI (TLI)
statistics for evaluating the goodness of fit of a SEM model. When these criteria were
evaluated, it was determined that the values calculated for the model were in the
acceptable range (RMSEA= .056, SRMR= .048, TLI= .849, CFI= .862,
y¥/sd=2.681/2.681). Consequently, it can be concluded that the established model is a
good fit for the data.
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Table 4
Coefficients of Generated Paths of the Established Model
Estimate SE CR p

Attitude< Aid Based on Physical Strength -0.008 0.170  -0.049 0.961
Attitude<Aid under Traumatic Situation -0.089 0.146  -0.608 0.543
Attitude€Participating in Volunteering Act. -0431 0.229 -1.882 0.060
Attitude < Aid to Older People/Patients 0.210  0.260 0.809 0.419
Attitude<Aid in Educational Process 0.763  0.337 2.266 0.023*
Attitude<Financial Aid 0.150 0.166 0.905 0.366
Attitude € Aid Based on Intimate Feeling 0.400  0.209 1.913 0.056

*p<.05

When examining Table 4, it is observed that the hypothesis of "Aid in the
educational process has a positive effect on the attitude toward the teaching
profession” is statistically significant (p<.05). This finding indicates that as the
tendency of teacher candidates to help in the education process increases, their
attitudes toward the teaching profession also positively increase. However, none of
the other six hypotheses are statistically supported and therefore, rejected. Based on
the results obtained, the activities expressed under altruistic behavior within the scope
of these sub-dimensions do not have a significant, either positive or negative effect on
the attitude toward the teaching profession.

Discussion, Conclusion and Suggestions

According to the findings obtained for the first sub-problem of the study, pre-
service teachers' altruism and attitude toward the teaching profession levels are close
to high level. The Altruism Scale used in the present study includes factors of aid to
older people/patients, aid based on physical strength, aid based on intimate feelings,
aid in the educational process, financial aid, aid under traumatic situations, and
participating in volunteering activities. Among these factors, the candidates obtained
the highest score (X=4.38) in the "aid under traumatic situations" factor. The
dimension "aid based on intimate feeling " (X= 4.29) had the closest mean score to
this factor. Therefore, it can be concluded that the pre-service teachers' tendencies
toward aid based on intimate feeling and aid under traumatic situations are more
dominant. When reviewing the relevant literature, it is striking that there are only a
few studies focused on determining the altruism levels of teachers and teacher
candidates. Karadag and Mutafcilar (2009) conducted a study examining the altruism
levels of primary and secondary school teachers. The research revealed that the
altruism levels of the teachers were relatively high. Consequently, it can be argued
that the results of this study support the results of the present study. It is important to
note that the participant groups in the referenced study are different from each other.
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Nevertheless, the overlapping results suggest that the pre-service teachers exhibit
altruistic tendencies similar to those of current teachers, which is a noteworthy
outcome.

When examining the relevant literature, it is evident that numerous studies have
been conducted to determine the attitudes of the candidates toward their profession.
Alkhateb (2015), Ayik and Atas (2014), Bagbay et al., (2009), Can (2010), Cicek-
Saglam (2008), Karatekin et al. (2015), Ozder et al. (2010), Pehlivan (2008), Terzi
and Tezci (2007) have all examined the attitudes of teacher candidates toward the
teaching profession, and they found that the candidates generally displayed positive
and high attitude scores. As the implementer of the education program, teachers' high
and positive attitudes toward their profession are important in terms of the quality of
educational activities (Unal & Kaya, 2017). According to Terzi and Tezci (2007), the
high level of attitudes of the candidates toward their profession can be considered as
an indication that they chose the profession consciously. It is believed that this
situation will positively affect the professional success of the candidates in the future.
On the other hand, Can (2010), associated the high level of attitude scores of the
candidates with the relatively higher employment opportunities compared to other
professions and the continuity of the profession's earnings. As stated in the relevant
literature, the teachers are an important element in determining the quality of life of
the individual and in the formation of social development and welfare. For this reason,
the results obtained in the context of current and parallel studies are considered
important.

As a result of the second sub-problem of the study, a moderate positive
relationship was observed between the attitude of the candidates toward the teaching
profession and their altruistic behaviors. This finding suggests that the altruism levels
of the candidates tend to fluctuate with their attitudes toward the teaching profession.
However, it cannot be said that this relationship is strong. ismen and Y1ldiz (2005), in
their study examining pre-service teachers' altruistic behaviors and attitudes toward
the teaching profession, observed that there is a similar relationship between altruism
and attitude toward the profession variables. In this study, the researchers determined
that candidates with high levels of altruistic behavior had a higher attitude toward the
teaching profession compared to those with low levels of altruistic behavior. Ismen
and Yildiz (2005) stated that pre-service teachers' positive attitudes toward their
profession, when their altruism levels are high, can be explained by the fact that the
candidates have internalized the importance of being self-sacrificing in their
profession. In Buldur and Bursal's (2015) studies, one of the sub-problems was to
investigate the reasons for choosing the profession among science teacher candidates.
In this study, the candidates preferred the profession due to altruistic, internal, and
external reasons; however, the impact of altruistic reasons was higher than the other
two variables.

As aresult of the regression analysis conducted within the scope of the third sub-
problem of the study, it was found that the combination of altruism levels and
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demographic variables of the pre-service teachers accounted for 27.2% of the total
variance in their attitudes toward the teaching profession. Upon examining the
established regression model, it was found that the variables of altruism, grade level,
and education program significantly contributed to the model, while the gender
variable did not show any significant impact. Accordingly, the gender variable does
not have a significant effect on the attitude toward the teaching profession. In the
structural equation model established between the sub-dimensions of altruism and the
attitude toward the teaching profession, it was determined that "aid in the educational
process”, one of the sub-dimensions of altruism, has a positive effect on the attitude
toward the teaching profession. According to this result, as the tendency of teacher
candidates to help in the education process increases, their attitudes toward the
teaching profession also tend to be more positive.

When examining the relevant literature, it becomes apparent that there are
mainly studies focused on determining the altruism levels of teachers. However,
conducting research on the current topic before teachers enter the education system
and planning the courses in the programs, pre-service trainings and studies for the
development of this effective quality are deemed beneficial. In this context, the results
obtained in the study are considered significant for the experts involved in developing
and organizing the pre-service education and training programs of the candidates.

Since the scanning model was adopted in this study, the current situation has
been revealed. Considering that attitude and altruism are affective qualities, they tend
to be resistant to short-term changes. Therefore, it might be beneficial to conduct a
longitudinal study, allowing examination of level differences between these variables
over an extended period. Thus, it becomes possible to deeply analyze the scores of the
same study group concerning mentioned variables in depth.
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Ulkelerin kalkinmast, saghkli ve toplumsal bir érgiitlenme gergeklestirebilmesi,
bilginin belli amaglar cercevesinde etkin olarak edinimiyle saglanabilmektedir.
Toplumlar, bilginin ve bilmenin 6nem kazanmasina paralel olarak, degisime uyum
saglayabilmek, gelisim gostermek igin egitim sistemlerini etkili ve verimli kilma
hedefiyle ¢aligmalar gergeklestirmektedir. Zira bilgi toplumunun olusumu, bilgiyi
Ogrenen ve bu bilgiyi yagamlarinda islevsel hale getirebilen bireylerin yetistirilmesine
baghdir. Ulkeler, hedeflerini ve egitim sistemlerini bu dogrultuda ¢agm sartlarina
uygun olarak diizenlerler (Akkaya, 2009). Egitim sistemlerinin temel hedefi de
devletin isleyisinde gorev istlenecek nitelikli insan giicii yetistirmek ve
vatandaglarina yurttaghk egitimi vermektir (Celikten ve dig., 2005). Bu baglamda kilit
rol tistlenecek olan &gretmenin ise nitelikli ve donanmmli olarak yetistirilmesi
toplumlar icin énemli hedeflerden biridir (Akkaya ve Ozdemir, 2007; Erdem, 2013,
s. 23).

Ogretmenlik meslegi yalmizca konu alanma hakim olmakla veya bilgiyi
aktarmakla ilgili degildir (Yavuzer ve dig., 2006). Ogrkasaetmen, ayn1 zamanda
paylasmaya, yardima ve is birligine énem veren, Ogrencilerine sevecenlikle ve
ozveriyle yaklasan bir bireydir (Ismen ve Yildiz, 2005). Ayrica ogretmenler,
mesleklerinin tagidigi kritik 5Gnemden dolay1 diger meslek gruplarina gore daha seckin
niteliklere sahip olmalidir. Bu niteliklerden bazilari, fikirlerini paylagsmaya agik olma,
Ogrencilere ve dgretmeye doniik olumlu tutuma sahip olma, 6z yeterlik duygusuna
sahip olma, yardimsever olma, empati kurabilme olarak siralanabilir (Ozabac1 ve
Acat, 2005; akt. Confery, 1990). S6z konusu niteliklere bakildiginda goze carpan
ortak kavram yardimseverliktir. Olumlu sosyal davranislar iginde degerlendirilen ve
yardimseverlikle yakindan iligkili diger bir kavram ise dzgeciliktir. Ozgecilik veya
Osmanlicadaki anlamiyla digerkamlik, “bireyin kisisel yarar gézetmeksizin bagkasina
yararli olmas1” (TDK, 2019), “gereksinimi olan bir kimseye goniillii olarak ve odiil
beklemeden yapilan yarar saglayict davramis” (Bakircioglu, 2014) olarak
tamimlanmaktadir. Ozgecilik, kisisel kazangtan ¢ok goniillii olarak baskalaria yardim
saglama hedefiyle igsel bir motivasyonla; bagkalar i¢in duyulan kaygi, sempati gibi
icsel giidiilerle veya kisisel kazang yerine kisinin kendini odiillendirmesi, benlik
saygisin1  giiclendirmesi amaciyla ortaya koydugu davraniglardir (Eisenberg ve
Mussen, 1989). Nitekim &6zgecilik, bir 6gretmeni tanimlarken yaygin olarak kabul
goren olgiitlerden biridir (Yavuzer ve dig., 2006). Ogretmenlik, olumlu sosyal
davranislar1 biinyesinde barmdiran bir meslektir. Ozgeciligin de olumlu sosyal
davraniglardan biri oldugu gbz Oniine alindiginda gelecegin mimarlar1 olarak
ogretmenlerin mesleki yasamlarinin niteligini etkilemektedir (Sezer ve Geng, 2017).
Bu baglamda "nitelikli 6gretmen"i tanimlarken 6zgecilik vurgusuna da yer verilmesi
gerektigi diisiiniilmektedir (Ismen ve Yildiz, 2005).

Deginildigi gibi 6gretmenlik mesleginin niteligini arttiran pek c¢ok etken
bulunmaktadir. Ogretmen adaylarinin  6zgeci davrams gibi 6zelliklere sahip
olmalarinin yani sira mesleklerine iligkin sahip olduklar1 tutumlar da bu etkenlerden
biridir. Alanyazin incelendiginde tutum kavramimin pek ¢ok tanimmin oldugu
goriilmektedir: Tutumlar, bireylerin nesnelere, fikirlere, olaylara dair olumlu ya da
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olumsuz degerlendirmeleridir (Bem, 1970). Bohner ve Winke’ye gore (2002) tutum,
“insan bireyselliginin temel pargasi”dir. Inceoglu (2011) ise tutumu farkl1 dgeleriyle
ele alarak, “bireyin kendine ya da gevresindeki herhangi bir nesne, toplumsal konu ya
da olaya kars1 deneyim, bilgi, duygu ve giidiilerine dayanarak orgiitledigi zihinsel,
duygusal ve davranigsal tepki 6n egilimi” olarak tanimlamistir. Gorildiigi gibi
tutumlar bireylerin duygu, diisiince ve davraniglarinin bi¢gimlenmesinde etkili olan
yapilardir. Sosyal ve dinamik yoniiyle 6gretmenlik meslegi de bireylerle i¢ ige icra
edilen mesleklerden biri olarak nitelikli ve verimli bir mesleki siire¢ i¢in olumlu
tutuma sahip olmay1 gerektirmektedir. Ogretmenlerin mesleklerine yonelik sahip
oldugu tutumlar, mesleklerini sevmeleri, mesleki baglilik duygusuna sahip olmalari,
mesleklerinin 6nemine iliskin fakindaliklar1 ve ig¢inde bulunulan ¢agmn gelisen ve
degisen sartlarina uyum saglamalar1 agisindan kendilerini sirekli yenilemeleriyle
ilgilidir (Temizkan, 2008). Ogretmenler, aldiklari hizmet oncesi egitimler ile
mesleklerinin  gerektirdigi bilgi ve beceriler gibi biligsel alan yeterliklerini
kazanmaktadir. Ancak bunun yani sira tutum gibi duyussal alan yeterliklerini de
kazanmalar1 beklenmektedir (Bagbay ve dig., 2009; Zembat ve dig., 2018). Varis
(1988), benzer bir yaklasimla 6gretmenligin bilgi ve beceri gerektiren bir meslek
olmasmin yani sira tutum ve davranig gerektiren bir meslek oldugunu
vurgulamaktadir. Ayik ve Atas (2014) ise 6gretmenlik mesleginin sabir, 6zveri ve
ogretimde karsilasilabilecek olasi engeller karsisinda dirayetli olmay1 gerektirdigini
ve basari i¢in meslegi sevmenin ve isteyerek yapmanin dnemi lizerinde durmaktadir.
Bu anlamda oOgretmenlik meslegine iligkin tutumlar, &gretmenlik mesleginin
gereklerini yerine getirmede 6neme sahiptir. Zira meslege iliskin tutumlar, mesleki
yeterlik algilarin1 ve mesleki basariy1 etkilemektedir (Durmusoglu ve dig., 2009; Terzi
ve Tezci, 2007). Nitekim Can da (2010) 6gretmenlik meslegine yonelik olumlu bir
tutum gelistirmenin 6gretmenlikle ilgili bir¢ok unsurun {izerinde etkisinin oldugunu
vurgulamaktadir.

Alanyazin incelendiginde Ogretmen adaylarinin o6zgeci davraniglarmi ve
ogretmenlik meslegine iliskin tutumlarint birbirinden bagimsiz olarak inceleyen
birgok arastirma oldugu goriilmektedir (Alkhateeb, 2015; Ayik ve Atas, 2014; Buldur
ve Bursal, 2015; Chakraborty ve Modal 2014; Capa ve Cil, 2000; Dering6l, 2020;
Durmusoglu ve dig., 2009; Friedman, 2016; Gok ve Atalay-Kabasakal, 2019; ismen
ve Yildiz, 2005; Kasapoglu, 2013; Mutaf¢ilar, 2008; Onatir, 2008; Orug-Ertiirk, 2013;
Ozder ve dig., 2010; Palta ve dig., 2018; Sezer ve Geng, 2018; Ummet, 2012 ). Ayrica
soz konusu degiskenleri korelasyon, neden-sonug¢ veya farkli degiskenlerle olan
iliskileri baglamlarinda da ele alan aragtirmalar bulunmaktadir (Ayik ve Atas, 2014,
Deringél, 2020; Gok ve Atalay-Kabasakal, 2019; Ismen ve Yildiz, 2005; Orug-Ertiirk,
2013). Ogretmenlerin mesleki motivasyonlarmin ve mesleki doyumlarimin incelendigi
bir arastirmada, 6gretmenleri meslek yasamlarinda en giiglii sekilde motive eden
Ogelerin 6zgecilik, baglilik ve kigisel gelisim oldugu saptanmistir (Scott ve dig.,
1999). Ogretmen adaylarmin mesleklerine iliskin tutumlarimin 6zgecilik ve atilganlik
diizeyleri agisindan incelendigi diger bir ¢aligmada yiiksek diizeyde 6zgeci olanlarin
diisiik diizeyde 6zgeci olanlara gore 6gretmenlige iliskin daha olumlu tutuma sahip
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olduklar1 sonucuna ulasilmistir (ismen ve Yildiz, 2005). Fakat sozii edilen ¢aligmalar
olduk¢a sinirhidir. Mevcut arastirmada, literatiirde deginildigi gibi 6gretmenlik
mesleginin kalitesini bir¢ok agidan etkileyen psikolojik degiskenler olan 6zgecilik ve
meslege iliskin tutum degigkenleri arasindaki nedensel iligkilerin tahmin edilmesi
hedeflenmistir. Mevcut arastirma, alanyazindaki bu eksikligi gidermesi, sistemin
onemli unsurlarindan biri olan 6gretmenin 6zellikleri ve davranislart konusunda
yapilacak ilgili kuramsal ve uygulamali aragtirmalara kaynak teskil etmesi ve veri
saglamasi agisindan 6nemlidir. Bu baglamda arastirmada 6gretmen adaylarinin 6zgeci
davranislar1 ve oOgretmenlik meslegine iligkin tutumlar1 arasindaki iligkinin
incelenmesi amaclanmistir. Asagida aragtirmanin alt problemlerine yer verilmistir:

1. Ogretmen adaylarinin 6zgecilik, gretmenlik meslegine iliskin tutum diizeyleri
nedir?

2. Ogretmen adaylarinin dzgeci davranislari ile dgretmenlik meslegine iliskin
tutumlari arasinda istatistiksel agidan anlamli diizeyde bir iliski var midir?

3. Ogretmen adaylarinin 6zgeci davramlar1 ve &zgeciligin alt boyutlari,
cinsiyetleri, smif diizeyleri ve O6grenim gordiikleri programlar; onlarin
ogretmenlik meslegine yonelik tutumlarinin anlaml bir yordayicist midir?

Yontem

Bu boliimde arastirmada benimsenen arastirma modeli, ¢aligma grubunun nitelik
ve nicelikleri, veri toplama araglari, gegerlik-giivenirlik ¢aligsmalart ve verilerin
¢oziimlenmesi ile ilgili bilgilere yer verilmistir.

Arastirma Modeli

Bu arastirmada, tgiincli ve dordiincli siniflarda 6grenim goren Ogretmen
adaylarinin 6zgeci davraniglari ile 6gretmenlik meslegine iligkin tutumlari arasindaki
iliski incelenmistir. Arastirmada iliskisel tarama modeli olarak kullanilmistir. Tliskisel
tarama modeli, degiskenler arasindaki iligkileri aragtiran ve biinyesinde korelasyonel
ve nedensel Kkarsilastirma arastirmalarmi  barindiran bir tarama modelidir
(Biiytikoztiirk ve dig., 2018).

Cahisma Grubu

Arastirma verileri 2019-2020 egitim &gretim yili bahar doneminde Balikesir
Universitesi Necatibey Egitim Fakiiltesi’nde 6grenim goren 542 dgretmen adayindan
toplanmistir. Ornekleme yontemlerinden basit seckisiz drnekleme yontemi tercih
edilmistir. Calisma grubu, cinsiyet degiskeni bakimindan%380,4’i (n=436) kadin,
%19,6’s1 (n=106) erkek adaydan olugsmaktadir. 3. ve 4. sinif diizeylerinin bulundugu
¢alisma grubunun %49,3°l (n=267) 3. sinif, % 50,7’si (=275) 4. sinif 6grencilerinden
olusmaktadir. Caligsma grubunun 6grenim gordiikleri programlara gore dagilimlari ise
%8,5’1 (n=46), Fen Bilgisi Ogretmenligi, % 21,2’si (n=106) {lkdgretim Matematik
Ogretmenligi, % 7,4’ii (n=40) Sosyal Bilgiler Ogretmenligi, % 9,4’{i (n=51), Tiirk¢e
Ogretmenligi, % 10,3’ii (n=56) Ingilizce Ogretmenligi, % 15,9’u (n=86), Okul Oncesi



dg'retmen Adaylarinin Ozgeci Davranislart ve Ogretmenlik Meslegine Yonelik Tutumlari Arasindaki Hliski 1123

Ogretmenligi, % 16,1°i (n=87) Sinif Ogretmenligi ve % 11,3’{i (n=61) PDR adaylar1
seklindedir.

Veri Toplama Araclan

Bu arastirmada amaglanan iliskileri ortaya koymak amaciyla “Ozgecilik Olgegi”

=99

ve “Ogretmenlik Meslegine Yénelik Tutum Olgegi” kullanilmustir.

Ozgecilik olgegi (00). Ozgecilik Olgegi, Eksi, Otrar ve Ummet (2013)
tarafindan ilk yazarin doktora tezi kapsaminda gelistirilmistir. Olgek, yedi alt boyutta
(yasli/hastalara yapilan, fiziksel giice dayali olarak yapilan, yakinlik duygusundan
kaynaklanan, egitim siirecinde, maddi ve travmatik durumlarda yardim, goniillii
olarak faaliyetlere katilim) olugsmaktadir. “Hi¢ Katilmiyorum (1), “Katilmiyorum(2),
Kararsizim(3), Katiliyorum(4), Tamamen Katiliyorum(5)” seklinde puanlanmaktadir.
Yap1 gegerliginin belirlenmesi i¢in faktor analizleri yapilmistir. Uygulanan agiklayict
faktor analizi sonucunda “goniillii faaliyetlere katilim™ alt boyutuna ait 11, 15, 25 ve
26. ; “maddi yardim” alt boyutuna ait 1, 2, 6 ve 21. ; “travmatik durumlarda yardim”
alt boyutuna ait 28, 30 ve 34. ; “fiziksel giice dayali yardim” alt boyutuna ait 3. ;
“egitim siirecinde yardim” alt boyutuna ait 14 ve 19. ; “yakinlik duygusundan
kaynaklanan yardim” alt boyutuna ait 32. ve 37. maddeler kendi faktérlerinde yeterli
faktor yiikleri ile yiiklenmedigi i¢in calisma disi brrakilmigtir. 22 madde ile
tekrarlanan agiklayici faktor analizi sonucunda agiklanan varyans orani %61,01 olarak
hesaplanmistir. Uygulanan dogrulayict faktor analizi sonucunda 6lgegin son halinde
mevcut bulunan 22 maddenin kendi faktorleri altinda uygun faktor yiikleri ile
yiiklendikleri, uyum 1iyiligi i¢in hesaplanan degerlerin uygun diizeyde oldugu
goriilmistir (y*/sd (434,530/188), RMSEA= .049, RMR= .029, GFI= .933, CFI=
917, NFI= .864, AGFI= .910). Mevcut arastirmada yapilan giivenirlik analizi
sonucunda elde edilen i¢ tutarlik degeri (o= .86) dur.

Ogretmenlik meslegine yonelik tutum olgegi (OMYTO). Ustiiner (2006)
tarafindan  gelistirilmistir. Olgek “Tamamen Katiliyorum” (5), “Cogunlukla
Katiltyorum” (4), “Orta Diizeyde Katiliyorum” (3), “Kismen Katiliyorum” (2), “Hig
Katilmiyorum” (1) seklinde puanlanmaktadir. Olgekte bulunan ters maddeler (2, 5, 6,
7, 8, 15, 20, 21, 30, 32), (1=5, 2=4, 3=3, 4=2, 5=1) olarak puanlanmaktadir. Yap1
gegerliginin belirlenmesi i¢in faktér analizleri yapilmistir. Uygulanan agiklayict
faktor analizi sonucunda tiim maddelerin kendi faktorleri altinda uygun faktor
yiikleriyle yiiklendikleri gériilmiistir. OMYTO igin uygulanan aciklayici faktor
analizi sonucuna gore agiklanan varyans oranmi %44,52 olarak hesaplanmistir.
Agiklayici faktor analizi sonucunda tek boyut altinda elde edilen 34 madde iizerinden
dogrulayici faktér analizi uygulanmistir. Analiz sonucunda normal dagilim
varsayimini saglamadigi ve uyum iyiligini kotii etkiledigi tespit edilen 2, 3, 5, 6, 7, 8,
9, 15,18, 20, 24, 27, 31 ve 32. maddeler ¢alisma dis1 birakilmistir. 20 madde ile
tekrarlanan DFA modeline ait uyum iyiligi i¢in hesaplanan degerlerin hepsi uygun
diizeydedir (y*/sd=(783,011/ 165), RMSEA= .083, RMR= .057, GFI= .858, CFI=
.902, NFI= .879, AGFI= .819). Mevcut aragtirma i¢in hesaplanan i¢ tutarlik degeri
(0= .93)’tiir.
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Etik Kurul Karan

Bu calismada bilimsel arastirma ve yayimn etigine uygun hareket edilmistir.
Mevcut ¢alisma Balikesir Universitesi Sosyal ve Beseri Bilimler Etik Komisyonu’nun
09.06.2020 tarihli toplantisinda etik agidan uygun bulunmus ve etik onay belgesi
cailgsmacilara iletilmistir.

Verilerin Analizi

Bu ¢alismada 542 katilimcidan elde edilen veriler “IBM SPSS Statistic 26 ve
“IBM AMOS 23” paket programlariyla ¢oziimlenmistir. Calismada kullanilan
Olgeklerin gegerligini analiz etmek amaciyla agiklayici faktor analizi (AFA) ve
dogrulayici faktor analizi (DFA) kullanilarak 6l¢eklere ait boyutlar ve bu boyutlara
ait maddeler tespit edilmistir. Aciklayici faktor analizinde faktor elde etme metodu
olarak “temel bilesenler analizi”, rotasyon metodu olarak ise “dik dondiirme”
kullanilmistir. AFA sonucunda elde edilen maddelere ayrica DFA uygulanmistir.
DFA maksimum benzerlik yontemi ile gergeklestirilmistir. DFA varsayimlarindan
biri olan maddelerin normal dagilim gosterme sart1 basiklik ve carpiklik katsayilarina
gore degerlendirilmistir (Tabachnick ve Fidell, 2001). Basiklik ve carpiklik
degerlerinin £3 araliginda olmasi, degiskenin normal dagilim gostergesi olarak kabul
edilmistir (Kalayci, 2009). Faktor analizlerinden sonra 6lgeklere, genel ve alt boyutlar
bazinda giivenirlik testleri uygulanmistir. Giivenirlik, Cronbach alpha katsayilarina
gore incelenmistir. Cronbach alpha degeri 0,50’in iizerinde olan O6l¢ek ve alt
boyutlarin yeterli giivenirlige sahip oldugu kabul edilmistir (George ve Mallery,
2003).

Caligmanin alt problemleri kapsaminda ele alinan degiskenler olan katilimeilarin
ozgecilik ve 6gretmenlik meslegine yonelik tutum diizeyleri incelenmistir. Devam
eden siiregte bu degiskenler arasindaki iliskiler korelasyon analizi ile incelenmistir.
Daha sonra ozgecilik ve ozgeciligin alt boyutlar1 ile cesitli sosyodemografik
faktorlerin (cinsiyet, sinif diizeyi ve 6grenim gordiigii program) arastirilan degisken
olan ogretmenlik meslegine iliskin tutum {iizerindeki agiklayiciligini incelemek
amactyla coklu dogrusal regresyon ve yapisal esitlik modelleri kurulmustur.
Regresyon modelleri olusturulurken, degiskenlerin ¢oklu dogrusal regresyon
analizine uygunlugu da incelenmistir. Bu kapsamda otokorelasyon, sabit varyanslilik
(homoscedasticity) ¢oklu dogrusal baglanti durumlari incelenmistir. Degisen varyans
probleminin incelenmesi igin Lancaster Universitesi &gretim gorevlisi Ahmad
Daryanto’nun yazdigi SPSS makrosu kullanilmigtir (Daryanto, 2020). Regresyon
analizleri zorunlu giris (enter ya da forced entry) yontemi ile gerceklestirilmistir.
Yapisal esitlik modelinde ise degiskenler aras iliskilerin anlamlilig1 yol (path) analizi
ile sinanmustir. Analiz, maksimum olabilirlik (maximum likelihood) yontemi ile
gerceklestirilmigtir

Bulgular

Calismanin bu boliimiinde ele alinan alt problemler kapsaminda 6gretmen
adaylarmin 06zgecilik ve Ogretmenlik meslegine iliskin tutum diizeyleri, bu
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degiskenler arasindaki iliskiler, 6zgecilik ve 6zgeciligin alt boyutlari ile demografik
faktorlerin - dgretmenlik meslegine yonelik tutum lizerindeki agiklayicilig
incelenmistir.

Arastirmanin Birinci Alt Problemine Ait Bulgular

Caligsmanin birinci alt problemi kapsaminda 6gretmen adaylarinin 6zgecilik ve
ogretmenlik meslegine iligkin tutum diizeyleri diizeyleri incelenmistir. Adaylarin
toplamda ve tiim faktorlerde elde ettikleri puanlar ve bu puanlarin tanimlayici
istatistikleri Tablo 1’de verilmistir.

Tablo 1

Ogretmen Adaylarinin Ozgecilik ve Ogretmenlik Meslegine Yonelik Tutumlarina
1liskin Tammlayict Istatistikler

Olgekler N X SS Carpiklik  Basiklik Diizey

Ozgecilik 542 406 871 -0.25 1.01 Katiltyorum
Gon. Faal. Kat. 542 358 204 -0.47 0.55 Katiliyorum
Maddi Yardim 542 432 1.06 -0.13 -0.69 Katiliyorum
Travm. Durumlarda Yar. 542 438 150 -0.14 -1.16 Katiltyorum
Yasli ve Hastalara Yar. 542 410 226 -0.66 1.16 Katiltyorum
Fiziksel Giice Dayali Yar. 542 397 242 -0.84 1.68 Katiltyorum
Egitim Siirecinde Yar. 542 391 1.86 -0.82 131 Katiliyorum
Yakimnlik Duy. Kayn. Yar. 542 429 1.79 -0.93 1.72 Katiliyorum
Ogr. Mes. Yon. Tut. 542 395 13.89 -0.8 0.55 Katiltyorum

Olgeklere ait genel ve alt boyut puanlarinin carpiklik ve basiklik istatistikleri
incelendiginde £3 araliginda oldugu goriilmektedir. Buna gore dgretmen adaylarinin
Olceklerden elde ettikleri puanlar normal dagilim gostermektedir (Kalayci, 2009).

Tablo 1 incelendiginde Ogretmen adaylarinin oOlgeklerin genelinde ve alt
boyutlarda ilgili madde sayilarina bdliinmesiyle olusan ortalama puanlari ile ortalama
degerlendirme diizeyleri goriilmektedir. Bu bulgular dogrultusunda &6gretmen
adaylarmin &gretmenlik meslegine iligkin tutumlarinin ve 6zgecilik diizeylerinin
yliksege yakin oldugu ifade edilebilir.

ikinci Alt Probleme Ait Bulgular ve Yorumlar

Calismanin ikinci alt problemi kapsaminda Ogretmen adaylarinin 6zgeci
davraniglari ile 6gretmenlik meslegine iliskin tutumlar1 arasindaki iliski incelenmistir.
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Tablo 2

Ogretmen Adaylarinin Ogﬁ’etmenlik Meslegine Iliskin  Tutumlar: Ile Ozgeci
Davranislart Arasindaki Iligki

Ozgecilik  GFK MY TDY  YHY FGD ESY YDK

Toplam Y Y
Ogret. 42 19 21 21 27 29 2 34
MeS.Yén. ' ) ) ) ) ' ' '
Tutum

p .000* .000* .000* .000* .000* .000*  .000* .000*

Pearson Korelasyon Testi
*p<.05

Tablo 2 incelendiginde degiskenler arasindaki iligkilerin tamaminda anlamli
pozitif yonli korelasyon oldugu goriilmektedir (p<.05). Tablo 2’ye bakildiginda
degiskenler arasindaki iliskilerin; “Ogretmenlik Meslegine Yonelik Tutum” ile
“Ozgecilik Toplam” arasinda zayif diizeyde (r= .42, p<.05) pozitif yonlii korelasyon
oldugu goriilmektedir. “Ogretmenlik Meslegine Yonelik Tutum” ile “Ozgecilik
Olgegi’nin” faktorleri arasindaki iligkilere bakildiginda ise; ¢ok zayif ve zayif
diizeylerde pozitif yonlii korelasyon oldugu goriilmektedir (Sungur, 2010, s.116). Bu
sonuglara gore Ogretmen adaylarmin Ggretmenlik meslegine iligkin tutumlari,
ozgecilik diizeyleri arttik¢a daha olumlu olma egilimi gostermektedir. Diger bir ifade
ile adaylarin mesleklerine yonelik tutumlari, 6zgeci davranislar: ile birlikte artip
azalmaktadir. Fakat bu iligkinin gii¢lii bir iligki oldugu sdylenemez.

Uciincii Alt Probleme Ait Bulgular ve Yorumlar

Caligsmanin {iglincii alt problemi kapsaminda 6gretmen adaylarinin; 6zgecilik
diizeyleri ile cinsiyet, siif diizeyi ve 6grenim gordiiglii program degiskenlerinin
onlarin 6gretmenlik meslegine iligskin tutumlart {izerindeki yordayict etkisi ¢oklu
dogrusal regresyon analizi ve yapisal esitlik modeli ile incelenmistir. Coklu dogrusal
regresyon i¢in 6n kosul olan otokorelasyon, sabit varyanslilik ve ¢oklu dogrusal
baglanti sorunlarinin bulunup bulunmama varsayimlart smanmistir. Yapisal esitlik
modellemeleri igin ise uyum iyiligi degerleri hesaplanmustir.

Ogretmen adaylarinin  6zgeci davranislar1 ile demografik degiskenlerin
ogretmenlik meslegine iliskin tutumlar: tizerindeki agiklayici etkisini sinamadan 6nce
regresyon analizi i¢in yapilan uygunluk testleri sonucunda otokorelasyon, degisen
varyans problemi ve ¢coklu dogrusal baglanti sorununun olmadigi goriilmiistiir.

Kurulan modele ait goklu dogrusal regresyon esitligi su sekildedir: Ogretmenlik
Meslegine Yonelik Tutum = Sabit + (B1. Ozgecilik) + (B2. Cinsiyet) + (Bs. Smif
Diizeyi) + (B4, Boliim). Kurulan modele ait degiskenlerin etkilerinin belirlenmesi igin
¢oklu dogrusal regresyon analizi yapilmistir. Modelin bagimsiz degiskenlerine ait
bulgular Tablo 5’te paylasilmustir.
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Tablo 3

Ogretmenlik Meslegine Yonelik Tutum ile Ozgecilik ve Demografik Degiskenler
Arasindaki Coklu Dogrusal Regresyon Analizine Ait Anova Tablosu

B’ D. BsizD. B Standart 't p F Model Diiz. R?
B P
Ogretmenlik ~ Sabit 18.54 2.94 .003* 33.52 .000* .27
Meslegine = —
Yénelik Ozgecilik .67 42 10.80 .000*
Tutum Cinsiyet -72  -.02 -52 598
Sinif D. 2.75 .09 2.56 .010*
Program  -.65 -.10 -.28 .005*
*p<.05

Arastirmaya katilim gosteren Ogretmen adaylarinin 6zgeci davramiglar ile
demografik degiskenler arasindaki etkilesim diizeylerinin 6gretmenlik meslegine
yonelik tutumlar1 iizerindeki etkisinin incelenmesi i¢in yapilan g¢oklu dogrusal
regresyon analizi sonucunda %95 giiven diizeyinde istatistiksel bakimdan anlamli bir
etki saptanmigtir (F=33.52, p=.000). Bu sonuca gore kurulan regresyon modelinin
anlamli oldugu ve ele alinan bagimsiz degiskenlerin adaylarin meslege iliskin
tutumlar iizerinde etkili oldugu ifade edilebilir (R?=.27). Adaylarin tutum dlgeginden
aldiklar1 puanlarin %27’si adaylarin 6zgecilik davranislari, cinsiyet, sinif diizeyi ve
Ogrenim goriilen program degiskenleri tarafindan agiklanmaktadir.

Modelin t istatistikleri degerlendirildiginde, “Ozgecilik” (t=10.80), “Simf
Diizeyi” (t=2.56) ve “Ogrenim Gériilen Boliim” (t=-28) degiskenleri modele anlamli
katilirken (p<.05); “Cinsiyet” (t=-.52) degiskeninin modele anlamli sekilde
katilmadig1 goriilmektedir (p>.05). Buna gore cinsiyet degiskeninin, dgretmenlik
meslegine iligkin tutum degiskeni lizerinde etkili olmadigi sonucuna ulagilmistir.

Adaylarin 6zgeci davraniglariin, onlarin mesleklerine iligkin tutumlari iizerinde
anlamli bir etkisinin bulundugu goriilmektedir. Buna gore adaylarin &zgecilik
puanlarindaki bir birimlik artig, 6gretmenlik meslegine yonelik tutumlarinda (B=0.67)
birimlik artisa sebep olmaktadir. Adaylarin sinif diizeylerinin, mesleklerine iliskin
tutumlari {izerinde istatistiksel bakimdan anlamli etkisinin bulundugu goriilmektedir.
Adaylarin sinif diizeyi puanlarindaki bir birimlik artis, 6gretmenlik meslegine yonelik
tutumlarinda (B=2.76) birimlik artiga sebep olmaktadir. Modelin bir diger bagimsiz
degiskeni olan 6grenim goriilen programa bakildiginda, meslege iliskin tutumlar
iizerinde anlamli bir etkisinin bulundugu goriilmektedir. Adaylarin program
puanlarindaki degisiklik, 6gretmenlik meslegine yonelik tutumlari tizerinde (B=-0.65)
birimlik diisiise sebep olmaktadir. Bu sonuca gore program degiskeninin, tutum
puanlar {izerinde ters yonde etkili oldugu ifade edilebilir. Fakat bu etkinin ¢ok zayif
oldugu sdylenebilir.
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Ozgecilik 6lgeginin alt olgekleri ile Ogretmenlik meslegine iliskin tutum
degiskeni arasinda IBM AMOS Versiyon 23 programinda yapisal esitlik modeli
kurulmusgtur. Model, yol (path) analizi ile test sinanmistir. Modelde sinanan hipotezler
su sekildedir:

H1: Goniilli faaliyetlere katilimin 6gretmenlik meslegine iliskin tutum iizerinde
pozitif etkisi vardir.

H2: Maddi yardimin 6gretmenlik meslegine iliskin tutum iizerinde pozitif etkisi
vardir.

H3: Travmatik durumlarda yardimin &gretmenlik meslegine iliskin tutum
tizerinde pozitif etkisi vardir.

H4: Yasli ve hastalara yardimin 6gretmenlik meslegine iliskin tutum {izerinde
pozitif etkisi vardir.

HS5: Fiziksel giice dayali yardimin dgretmenlik meslegine iligkin tutum {izerinde
pozitif etkisi vardir.

H6: Egitim siirecinde yardimin dgretmenlik meslegine iliskin tutum iizerinde
pozitif etkisi vardir.

H7: Yakmlik duygusundan kaynaklanan yardimin 6gretmenlik meslegine iliskin
tutum iizerinde pozitif etkisi vardir.
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YEM (Yapisal Esitlik Modeli) arastirmalarinda, y2/sd’nin rapor edilmesi
konusunda goris birligi vardir (Mulaik ve dig., 1989). Ayrica Brown (2006), bir YEM
modelinin uyum iyiligi icin RMSEA, SRMR, CFI ve NNFI (TLI) istatistiklerinin
raporlanmasini 6nermektedir. Bu dl¢iitler degerlendirildiginde model i¢in hesaplanan
degerlerin kabul edilebilir aralikta oldugu belirlenmistir (RMSEA= .056, SRMR=
.048, TLI= .849, CFl= .862, ¥*/sd=2.681/2.681). Buna gore kurulan modelin veriler
ile iyi uyumlu oldugu ifade edilebilir.

Tablo 4
Kurulan Modele Ait Olusturulan Yollarin Katsayilari

Estimate SE CR D
Tutum € Fiziksel Yardim -0.008 0.170  -0.049 0.961
Tutum<Travmatik Dur.Yardim -0.089 0.146  -0.608 0.543
Tutum < Goniillii Faaliyetlere Katilim -0431 0.229 -1.882 0.060
Tutum € Yasl ve Hastalara Yardim 0.210  0.260 0.809 0.419
Tutum < Egitim Siirecinde yardim 0.763  0.337 2.266 0.023*
Tutum € Maddi Yardim 0.150 0.166  0.905 0.366
Tutum € Yakinlik Duy. Kay. Yardim 0.400  0.209 1.913 0.056

*p<.05

Tablo 6 incelendiginde, “Egitim siirecinde yardumn ogretmenlik meslegine
yonelik tutum tizerinde pozitif etkisi vardw” hipotezinin istatistiksel agidan anlamhidir
(p<.05). Bu bulguya gore 6gretmen adaylarimin egitim siirecinde yardima olan
egilimleri arttikga Ogretmenlik meslegine iliskin tutumlart da olumlu yonde
artmaktadir. Bu hipotez disindaki diger altt hipotezden higbiri istatistiksel olarak
desteklenmemektedir ve dolayisiyla reddedilmistir. Elde edilen sonuglara gore bu alt
boyutlar kapsaminda 6zgeci davranig altinda ifade edilen faaliyetlerin 6gretmenlik
meslegine iligkin tutum {izerinde pozitif veya negatif bir etkisi bulunmamaktadir.

Tartisma, Sonu¢ ve Oneriler

Caligmanin birinci alt problemi icin elde edilen bulgulara gore 6gretmen
adaylarinin 6zgecilik ve &gretmenlik meslegine iliskin tutum diizeyleri yiiksege
yakindir. Mevcut calismada kullanilan Ozgecilik Olgegi; “Goniillii Faaliyetlere
Katilim”, “Maddi Yardim”, “Travmatik Durumlarda Yardim”, “Yasli/Hastalara
Yardim”, “Fiziksel Giice Dayali Yardim”, “Egitim Siirecinde Yardim” ve “Yakinlik
Duygusundan Kaynaklanan Yardim” faktorlerini igermektedir. Arastirma sonucunda
adaylar bu faktorler arasinda “Travmatik Durumlarda Yardim” faktoriinden en yiiksek
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puani (X=4.38) elde etmislerdir. Diger faktorler arasinda bu faktdre en yakimn puan
ortalamasi ise, “Yakimlik Duygusundan Kaynaklanan Yardim” boyutuna aittir (X=
4.29). Buna gore &gretmen adaylarinin travmatik durumlarda yardim ve yakinlik
duygusundan yardima y&nelik egilimlerinin daha baskin oldugu ifade edilebilir. ilgili
alanyazin incelendiginde oOgretmenlerin ve Ogretmen adaylarinin 6zgecilik
diizeylerini belirlemeye yonelik caligmalarin az oldugu goze ¢arpmaktadir. Karadag
ve Mutafcilar (2009), yaptiklari calismada ilkdgretim ve ortadgretim dgretmenlerinin
ozgecilik diizeylerini incelemislerdir. Arastirma sonucunda 6gretmenlerin 6zgecilik
diizeylerinin yiiksege yakin oldugu goriilmiistiir. Buna gore bu calismanin
sonuglarinin mevcut arastirmanin sonuglarini destekler nitelikte oldugu ifade
edilebilir. Mevcut ¢alisma ile s6z konusu g¢aligmanin katilimer gruplari birbirinden
farklidir. Buna kargin arastirma sonuglarmin Ortiismesinin, baska bir ifadeyle
Ogretmen adaylarmin da gorev yapmakta olan 6gretmenler gibi 6zgeci egilimlere
sahip olmalarinin, 6gretmenin egitim sisteminin ¢iktilarin etkileme giicli g6z Oniine
alindiginda 6nemli bir sonug oldugu diigiiniilmektedir.

Ilgili alanyazina bakildiginda adaylarin mesleklerine yonelik tutumlarim
belirlemek amaciyla gerceklestirilen pek ¢ok calismanin oldugu goze carpmaktadir.
Alkhateb (2015), Ayik ve Atas (2014), Bagbay ve dig., (2009), Can (2010), Cigek-
Saglam (2008), Karatekin ve dig., (2015), Ozder ve dig., (2010), Pehlivan (2008),
Terzi and Tezci (2007) Ogretmen adaylarmmin 6gretmenlik meslegine iliskin
tutumlarini inceledikleri ¢alismalarinda, adaylarin tutum puanlarinin olumlu ve
yiiksek diizeyde oldugunu belirlemislerdir. Egitim programinin uygulayicisi olarak
ogretmenin meslegine iligkin tutumlarinin yiiksek ve olumlu olmasi egitim-6gretim
faaliyetlerinin niteligi bakimindan nem arz etmektedir (Unal ve Kaya, 2017). Terzi
ve Tezci (2007) nin de ifade ettigi gibi adaylarin mesleklerine iliskin tutum
diizeylerinin yiiksek diizeyde olmasi, meslegi bilingli olarak segtiklerinin gostergesi
olarak degerlendirilebilir. Bu durumun adaylarin gelecekte mesleki basarilarini da
olumlu anlamda etkileyecegi diisiiniilmektedir. Can (2010), ise yaptigi ¢aligmada
adaylarin tutum puanlarinin yiiksek diizeyde olusunu, istihdam olanagimnin diger
mesleklere gore nispeten yiiksek olmasi ve meslegin kazancinin siirekliligi ile
iliskilendirmistir. Tlgili alanyazin kapsaminda ifade edildigi gibi, 6gretmen, bireyin
yasam kalitesinin tayininde ve toplumsal kalkinma ile refahin olugsmasinda 6nemli bir
6gedir. Bu nedenle mevcut ve paralel arastirmalar baglaminda ortaya ¢ikan sonuglarin
o6nemli oldugu diistiniilmektedir.

Aragtirmanin ikinci alt problemi sonucunda adaylarin 6gretmenlik meslegine
iliskin tutumlart ile 6zgeci davranislart arasinda orta diizeye yakin pozitif yonlii bir
iliski oldugu goriilmistiir. Bu sonuca gore adaylarin 6zgecilik diizeyleri, 6gretmenlik
meslegine yonelik tutumlariyla birlikte azalip artma egilimindedir. Ancak bu iliskinin
giiclii bir iliski oldugu ifade edilemez. Ismen ve Yildiz (2005), 6gretmen adaylarmin
Ozgeci davranislart ve Ogretmenlik meslegine iliskin tutumlarint inceledigi
caligmalarinda 6zgecilik ve meslege iliskin tutum degiskenleri arasinda ayni yonde
bir iligkinin oldugu gozlenmistir. Bu caligmada arastirmacilar, 6zgeci davranis
diizeyleri yiiksek olan adaylarm, diigiik olanlara kiyasla Ogretmenlik meslegine
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yonelik tutumlarinin daha yiiksek diizeyde oldugunu belirlemislerdir. ismen ve Yildiz
(2005), 6gretmen adaylarimin 6zgecilik diizeylerinin yiiksek oldugunda meslegine
yonelik olumlu tutumlara sahip olmalarinin adaylarin mesleklerinde fedakarca
davranmanin 6nemini igsellestirmis olmalariyla agiklanabilecegini belirtmislerdir.
Buldur ve Bursal’in (2015) c¢alismalarinda, alt problemlerden biri Fen Bilgisi
Ogretmeni adaylarinin meslegi tercih nedenlerini arastirmaya yoneliktir. Bu ¢alismada
adaylarin 6zgeci, i¢sel ve digsal nedenlerden kaynakli olarak meslegi tercih ettikleri;
ancak Ozgeci nedenlerin etki diizeyinin diger iki degiskene kiyasla daha yiiksek
oldugu goriilmiistiir.

Arastirmanin iiclincli alt problemi kapsaminda yapilan regresyon analizi
sonucunda dgretmen adaylarinin 6zgecilik diizeylerinin ve demografik degiskenlerin,
onlarin 6gretmenlik meslegine yonelik tutumlarindaki toplam varyansin %27.2° sini
acikladigr goriilmistiir. Kurulan regresyon modeli incelendiginde 6zgecilik, sinif
diizeyi ve 6grenim goriilen program degiskeninin modele anlamli sekilde katildigi
goriiliirken, cinsiyet degigskenin anlamli sekilde katilmadigi goriilmiigtiir. Buna gore
cinsiyet degiskeni, 6gretmenlik meslegine iliskin tutum {izerinde etkili degildir.
Ozgeciligin alt boyutlar1 ile 6gretmenlik meslegine iliskin tutum arasinda kurulan
yapisal esitlik modelinde, 6zgeciligin alt boyutlarindan “Egitim Siirecinde Yardim”in
ogretmenlik mesleginde yonelik tutum tizerinde pozitif etkisinin oldugu saptanmustir.
Bu sonuca gore dgretmen adaylarinin egitim siirecinde yardima olan egilimleri
arttikca Ogretmenlik meslegine yonelik tutumlart da olumlu olma egilimi
gostermektedir.

flgili alanyazin incelendiginde agirlikli olarak ogretmenlerin  dzgecilik
diizeylerini belirlemeye yonelik ¢aligmalara rastlanmaktadir. Ancak 6gretmenlerin
egitim sistemine dahil olmadan 6nce mevcut konuya yonelik ¢aligmalarin yapilmasi
ve programlarda planlanan dersler, hizmet oncesi egitimler ile s6z konusu duyussal
niteligin gelisimine yodnelik c¢aligmalarin planlanmasinin yararli olabilecegi
diistiniilmektedir. Bu baglamda, ¢alismada ulasilan sonuglar, adaylarin hizmet 6ncesi
egitim ve dgretim programlarini gelistiren ve diizenleyen uzmanlar agisindan 6nemli
goriilmektedir.

Bu ¢alismada tarama modeli benimsendigi i¢in su anda var olan durum ortaya
konmustur. Tutum ve 6zgecilik degiskenleri duyussal nitelikler oldugundan dolay1
kisa zaman araliklarinda degisime direngli yapidadirlar. Bu sebeple benzer bir
caligma, arastirmanin benimsedigi siire bakimindan boylamsal yapida gergeklestirilip
genis zaman araliginda s6z konusu degiskenler arasindaki diizey farklari incelenebilir.
Boylelikle ayni ¢alisma grubunun s6z konusu degiskenler agisindan aldigi puanlari
derinlemesine inceleme imkani elde edilebilir.
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The preschool years, in which children interact with their family and the
environment, have their first experiences and learn basic skills and attitudes
appropriate for society, play a vital role in children’s social and emotional
development. In this period, the quality of the attachment and adjustment that children
have their family members affects their characters, behaviors, views, and relationships
(Collins & Read, 1990; Johnston & Halocha, 2010; Kandir & Alpan, 2008; Ongider,
2013a; Ozel & Zelyurt, 2016; Sahin, 2005). Children form the main framework of
their character and emotions by assimilating their experiences through time
interaction with their family (Benson & Haith, 2010; Kandir & Alpan, 2008; Repetti
etal., 2015; Yagmurlu & Kodalak, 2010). Fulfilling the children’s physical, spiritual,
and emotional needs by their families helps them to develop self-confidence, regulate
emotions, and have positive communication with people (Meadows, 2010; Williams
& Fromberg, 1992). Bowlby (1988) the originator of attachment theory emphasizes
the importance of the emotional attachment between parents and children for the
foundation of the children’s social and emotional development. According to him,
children from birth interact with a person who takes care of them and meets their
needs in on time and secure emotional attachment forms between them. This
emotional attachment creates the children’s main sense of secure (Bowlby, 1982). The
warm and secure engagement that children have with their parents at an early age
affects both their feeling of secure and their emotional development positively (Cooke
et al., 2019; Thompson, 2006; Trawick-Smith, 2014;Yavuzer, 1992). Children who
form a secure attachment with their parents grow up to be self-confident individuals
in the environment they live in (Ainsworth & Shaver, 1978; De Minzi, 2006; Denham,
1994; Thompson, 2006). According to the literature, it could be seen that children
who have a secure attachment have better social skills, be more optimistic about
negative situations and interact more positively with their environment, especially in
the preschool period (Barone & Lionetti, 2012; Bowbly, 2012; Oztiirk, 2019).
Children who do not get attention and love from their parents and whose needs are
not met properly develop an insecure attachment to their parents and their
environment (Ainsworth, 1978). Children who develop insecure attachments with
their parents have problems creating social and emotional relationships, focusing, and
understanding others (Ainsworth, 1978; Cori, 2019; Tabachnick et al., 2022; Yavuzer,
1992). What children need most for their physical and emotional development is a
happy, peaceful, and communicative family environment positively. The restless
family environment, where has arguments and fights, and positive communication
could not be created affects children as well as parents (Sahin & Aral, 2012). Long-
term arguments and disagreements between parents cause divorce (Ongider, 2013b).
Arguments negatively affect children both emotionally and spiritually, especially after
the divorce (Bakircioglu, 2011; Emery, 2013; Sentiirk, 2006; Tiirkaslan, 2007; Uzun,
2013). According to Amato and Keith (1991), the fact that children have to be
separated from one of their parents after divorce damages their sense of trust towards
their parents. Children feel that they are not loved and wanted by their parents and
their self-belief and self-confidence are negatively (Amato & Sobolewski, 2001;
Gander & Gandiner, 2001; Tiirkarslan, 2007). Divorce affects not only the emotional
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relationships of children with their parents but also the romantic relationships that
they would have in adulthood (Kaya-Ork, 2021; Pamuk, 2010). In a study
investigating the long-term effects of divorce on children, it was found that children
have long-term psychological and social problems and ongoing attachment problems
in adulthood after divorce (Wallerstein, 1991). There are various studies investigating
the relationship between attachment and divorce in Tiirkiye (Canatan, 2018; Cebeci-
Turan, 2009; Kotan, 2016; Sardogan et al., 2007; Oztiirk, 2019; Unlii, 2015; Yildiz,
2016). On the other hand, it could be seen that studies mostly related to older age
groups of children, adolescents, and adults. In the studies investigating the attachment
styles of young children who have married and divorced parents, it was found that the
secure attachment of children who have divorced parents was lower than those of
children whose parents are married (Heine & Diisseldorf, 2007; Nair & Murray,
2005). The number of studies examining the relationship between attachment and
having married, and divorced parents is limited especially for preschool children in
Tiirkiye (Sardogan et al., 2007). Although the studies focused on secure and insecure
attachment, investigating the attachment of children who have married and divorced
was not included. This study, it is aimed to evaluate the content of the stories of
preschool children aged between 3 and 6, who have married and divorced parents,
regarding attachment styles. Children whose parents are married are defined as those
whose parents are legally married and living together, while children whose parents
are divorced are defined as those whose parents are divorced and living with one
parent.

For this purpose, answers to the following research questions:
1. How are the attachment stories of children whose parents are married?
2. How are the attachment stories of children whose parents are divorced?

3. How is the comparison of attachment stories of children whose parents are
divorced and married?

Methods

The research was conducted with preschool children between the ages of 3-6
whose parents were married and divorced in Ankara during the 2018-2019 academic
year. In this study, which evaluated the contents of the stories told by the children
according to their attachment styles, the phenomenology design, which is one of the
qualitative research methods, was used. Qualitative research is defined as “research
in which qualitative data collection techniques such as observation, interview, and
document analysis are used, and the process of revealing views and events realistically
and holistically in the natural environment is followed.” (Yildirnm & Simsek, 2011,
p.45).
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Study Groups

The study groups of the study consist of 80 preschool children aged 3 to 6 whose
40 parents are divorced, and 40 parents are married in Ankara. Demographic
information about children is shown in Table 1.

Table 1
Demographic Information of the Children
N %
Girls 41 51,2
Gender Boys 39 48,8
Age 3-4 age 33 41,3
g 5-6 age 47 58,7
. Married 40 50
Marital status of the parent Divorced 40 50
Where the child whose parents With Mother 40 100
are divorced lives With Father 0 0

The study groups of the study were determined by the criterion sampling method,
which is one of the purposive samplings. The purpose of the criterion sampling
method is to study situations or people who meet certain criteria or have
characteristics (Biiylikoztiirk et al., 2016). The criteria determined in the selection of
the participants of this study are as follows:

1. Children are ages 3to 6

2. Children continue the preschool education

3. Parents are divorced or married

4. Children whose parents are divorced live with their mother or father.

Data Collection Tools

The data for the research was collected using a Personal Information Form and
the Playful Story Completion Test (PSCT).

Personal Information Form. The researcher created the form, and it was aimed
to obtain information about the age and gender of the children and the marital status
of the parents.

Playful Story Completion Test (PSCT). It was developed by Granot and
Mayseless (2001) to evaluate the attachment styles of preschool children based on the
“Toy Family” test (Cassidy, 1988). It was adapted to the Turkish context by Ulug
(2005) and used to evaluate the attachment styles of preschool children (Ulug &
Oktem, 2009). The test consists of five unfinished stories. The stories started by the
researcher are requested to be completed by the child in the application of the test.
There is an exercise story to help children get used to the test and to prevent
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differences in the application process. Children complete the story, and this story is
not evaluated. It aims to investigate the attachment style with the content of the five
stories. The main theme of the stories is related to various attachment scenarios and
the story themes are (1) the child accidentally spills juice at the dinner table, (2) the
child is injured by falling off a rock in the park, (3) child gets scared while preparing
the sleep in the bedroom, (4) parents leave for a holiday for a few days and the kids
stay with their grandmother, (5) parents back to the holiday. Children are expected to
act out the stories with the dolls given to them in the specific area while completing
the stories (Ulug & Oktem, 2009). The most important point taken into consideration
while evaluating the stories is that children express themselves comfortably and
analyze negative situations in the unfinished stories. If the child responds negatively
to three or more stories, it is classified as insecure attachment. If the child responds
positively to at least three stories, it is classified as a secure attachment (Ulug &
Oktem, 2009). The inter-coder reliability coefficient was found .83 and the inter-coder
reliability for each story ranged from .81 and 1 in the adapted version of the test (Ulug,
2005). Permission and suggestions were gained from Ulu¢ who adapted the Playful
Story Completion Test to investigate the attachment styles of children for the
application of the test to children ages 3 to 6. Some researchers use the Playful Story
Completion Test, which was developed for 5 and 6-year-old children, for 3 to 6-year-
old children. The training was got from the researcher for the application of the test
to the 3 to 6 age group of children.

Data Collection Process

The data of this study were collected from children who go to public preschools
in Ankara in the 2018-2019 academic year. Ethical permission was obtained from
Hacettepe University Ethics Committee on April 17, 2018, to collect data. Afterward,
the content and the purpose of the data collection process were explained to the school
principal and preschool teachers. Their permissions were obtained for the application
of the test. Then, the content and purpose of the data collection process were explained
to the parents of children aged 3 to 6 years. Written approval was gained by the parents
who agreed to participate in the study by signing the “Voluntary Participation Form.”
The purpose and the content of the study were explained to the children whose parents
were permitted to attend the study by the researcher appropriately, and the children
who volunteered to participate in the study were included in the data collection
process. Then, the researcher applied a one-to-one Playful Story Completion Test to
the children in a quiet room at the right time for teachers. The test applications were
recorded with a video camera.

Data Analysis

The data collected from children by the Playful Story Completion Test were
analyzed by the content analysis method in this study. It is aimed to create the
connections that explain the data in this analysis method. The purpose of the content
analysis is to bring together similar data within the framework of the concepts and
themes and to make them more understandable and interpretable (Yildirim & Simsek,
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2011). The video recordings of the children’s responses to the stories in the Playful
Story Completion Test were transcribed into the computer. The findings obtained
from the test are presented in five-story titles. These are (1) the child accidentally
spills juice at breakfast, (2) the child is injured by falling off a rock in the park, (3) the
child is afraid while going to bed to sleep in the bedroom, (4) the parents go on a
holiday for a few days, children spend time with the grandparents (caregiver), (5)
parents and the child getting together. Researchers independently coded the contents
of the stories and divided them into themes to inter-coder reliability. Inter-coder
reliability was calculated as Miles and Huberman’s (1994) formulation
Reliability=[Agreement/(Agreement+Disagreement)]x100. In this study, inter-coder
reliability was found to be 0.83 while this calculation. Miles and Huberman (1994)
stated that the inter-coder reliability of the study was higher when the inter-coder
reliability is above 0,70 in the qualitative research.

While analyzing the story contents, it was found that children whose parents
were married and divorced, gave multiple responses to a story or did not respond at
all. The findings were organized accordingly.

Findings
In this section, the findings gained from the Playful Story Completion Test of
preschool children aged 3 to 6 whose parents are divorced and married are included.
The findings are written in five-story titles for children whose parents are divorced

and married. The expressions used by the children while completing the story of
"spilling juice accidentally” are included in Table 2.

Table 2
Expressions from the Story of Spilled Juice

Frequency
Expressions Children Whose Children Whose
Parents are Married  Parents are Divorced
Person Asking for Help

Adult (mother-father) 39 34
Child - 6
Sibling 1
Fixing the Situation
Cleaning 24 26
The glass is broken, thrown away 3 3
Sweeping the floor 3 1
Pick up from the floor 6 -
Apologizing, promising not to do it again 9 11

Getting a warning from parents 13 7
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Table 2 (continued)

Frequency
Expressions Children Whose Children Whose
Parents are Married  Parents are Divorced
After Fixing the Situation

Taking or drinking juice again 11 -

Not telling the story 4 2
Continuation of Anxiety at the End of the Story/Punishment

Go to hedroom/hiding/going to sleep 1 5

Violence 4 1

Table 2 shows what children with married and divorced parents do in case of
anxiety caused by the story of “accidentally spilling juice” and how they complete the
story. It could be seen that children whose parents are divorced and married often ask
for help from an adult “mother” in fixing the situation and resolving the problem.
Some of the children's opinions about the spilling juice accidentally story are given
below. (Table 2):

“His mother cleaned the juice, took the broken glass, and gave the juice to Ali
again” (CM.33)

“Her mother cleaned the juice and wiped it. Her mother poured fruit juice again
and Ayse drink the juice. Ayse felt bad for spilling her juice.” (CD.14)

In Table 2, it is seen that children with married and divorced parents mostly use
similar expressions to fix the situation and solve the problem. There are expressions
of the children in this story showing that everything continues the same after the juice
is cleaned. These are

“Her mother cleaned the juice. Her mother poured fruit juice again and Ayse
drank the juice.” (CD. 64)

“Then his mother took the glass and threw it away and then she took another
glass and gave the juice to Ali.” (CM.2)

Looking at Table 2, it could be seen that children whose parents are married are
more warned by their parents in case of anxiety caused by accidentally spilling fruit
juice.

“It is very wrong, Ayse should not do such a thing. Her mother told Ayse not to

do such a thing again. Ayse also said she would not do it again and went to sleep.”
(CM.23).

“Her mother cleaned and swept the floors. She said didn't pour it on Ayse again!
Ayse also said that she will not spill it again.” (CM.37)

In the first story, it is noteworthy that children whose parents are divorced are
more punished in dealing with their anxiety.
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“His mother was angry with him and said you were punished. Ali went to his
room and sat down doing nothing. This was Ali's punishment. Then his punishment
was over and his mother calmed down a little and forgave Ali.” (CM.62)

Ayse cleaned the places. Her mother said you have been punished, you will not
leave here, and you will not eat dinner. Ayse is upset. His mother got angry and told
her you were punished.” (CD.80)

It has been seen that children with married parents use expressions of violence
more than children with divorced parents in dealing with the anxiety caused by the
story (Table 2). It could be said that these children have an insecure attachment style.
Some children whose parents are married have provided their views on violence
below.

“Then his mother got up and beat Ali. Ali cried and went to his room. His mother
took the glass from the floor and cleaned it. Ali is offended by his mother” (Mother
took the puppet and kicked Ali.) (CM.24)

“Then her mother got angry with Ayse and cleaned the floor. His mother beat
Ayse and Ayse got to the room and closed the door. Her father was also angry. Her
mother went to her room and beat Ayse again, and Ayse cried.” (CM.40)

The expressions used by the children while completing the story of getting
injured as a result of an accident are included in Table 3.

Table 3
Expressions from the Story of Accidental Injury
Expressions Frequency
Children Whose Children Whose
Parents are Married  Parents are Married
Person Asking for Help
Mother 12 10
Father 10 10
Mother and father 15 19
Sibling 3 4
Adult’s Criticism 13 8
Fixing the Situation

Cure 3 8
Home or hospital 23 21
Medicine (stamp, cotton, needle) 22 20

Apologizing, promising not to do it again 7 4
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Table 3 (continued)
Expressions Frequency
Children Whose Children Whose
Parents are Married  Parents are Married

After Fixing the Situation
Climbing the rock again
Coming to the park again
Going on playing in the park
Resisting the Story
Continuation of Anxiety at the End of the
Story/Punishment

Rl (NN
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Table 3 shows the explanations given by the children whose parents are married
and divorced for the anxiety arising story of the "accidental injury of the story
character”. In this story, there are statements from children in both groups about
asking an adult for help and solving the problem. Some of the children's opinions
regarding seeking help from an adult after an accident are given below.

“Her parents came to Ayse and put a band-aid on her. Ayse slowly climbed the
rock again.” (CM.1)

“Ayse called her mother and father, and her father took Ayse in his arms and
took her to the hospital. Ayse was hurt very much, and the doctor put cotton wool and
tape.” (CD.59)

There are more statements from the story showing that children whose parents
are divorced are “going on playing in the park™ after the curve. Examples of the stories
told by the children are as follows:

“Then his father bought cotton from the market and cleaned it and put a band-
aid. Ayse's crying stopped and Ayse went to play in the park.” (CD.66)

“Her mother saw Ayse fall and went to her. She put a band-aid on her knee and
Ayse climbed the rock again.” (CD.74)

Table 3 shows the statements of children whose parents are married and divorced
that they were warned by their parents after an accidental injury.

“They went to the hospital and got an injection, then father said to be careful
next time! Ali said, ok daddy.” (CD.57)

“Her mother told Ela that the girl does not climb again, otherwise father will be
very angry. Ela said it's ok mom.” (CM.9)

During the period of anxiety in the story, children whose parents were divorced
showed more resistance to the story than children whose parents were married.

“Then his father came to him, and nothing else happened. Then his mother came
to him (the mother puppet just played).” (CD.79)
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“Her mother came, looked at her knee, and nothing else happened.” (CD.85)

The expressions used by the children while completing the story of anxiety
experienced during a scary moment are included in Table 4.

Table 4
Expressions from the Story of Anxiety During the Fear
Expressions Frequency
Children Whose Children Whose
Parents are Married Parents are Married
Person Asking for Help
Mother 6 7
Father 5 9
Mother and father 27 21
Way of Relief
Parents’ relief 20 24
Self relief 10 4
Concrete or supernatural explanation 17 11
Feeling Safe and Sleeping
Self-sleep 15 28
Sleeping together 12 9
Punishment/Tragic End 1 3
Violence 1

Table 4 shows the expressions of the children whose parents are married and
divorced while completing the story "the character of the story is afraid in the
bedroom". In the table, it could be seen that children mostly ask for help from a parent
in case of anxiety caused by fear. Children's statements from the story that they deal
with their fears mostly at the suggestion of their parents or by sleeping with their
parents. There are statements by the children that they feel safe and that they can easily
go back to sleep.

“Then his parents came to him and said what happened my boy? Mustafa said
there is a monster in my room and then they said "my dear Mustafa, monsters only
exist in fairy tales" and then they back to sleep.” (CM.17)

“Ayse got scared and went to her parents and said there is a monster in my bed.
Then Ayse slept with her parents.” (CD.64)

There are statements from the story that the children whose parents are married
deal with the anxiety created by the fear situation and relieve themselves with their
parents, while the children whose parents are divorced more often by falling asleep
on their own.

“Her parents came to her and look at the room. They said there is no monster,
Elif. Elif went to sleep comfortably.” (CD.6)
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“Ali went to his mother and said there is a monster in my room. His mother said
there was a knock on the door, don't be afraid it's not a monster. Ali then went back
to his bed and slept.” (CD.72)

In Table 4, it could be found that the children whose parents are married express
the moment of anxiety caused by the fear of situations with supernatural or concrete
explanations more than the children whose parents are divorced.

“He got scared and told her parents there is a monster under my bed. His parents
looked under the bed and took a sword to remove the monster under the bed. Then,
they could not find the monster, and everyone went to sleep.” (CM.37)

“Then his parents came and turned on the lights. Then they talked to Ali and told
him that the trees were shaking, and the wind was blowing. Ali said okay and went to
bed, and his parents leave his room and slept." (CM.48)

The expressions used by children to complete the separation from parents story
are included in Table 5.

Table 5
Expressions from the Story of Separation from Parents
Expressions Frequency
Children Whose  Children Whose
Parents are Parents are
Married Married
Spending Time Behaviors During the Day
Play 18 21
Spending time at home (watching TV, reading 7 7
tales, painting)
Eating 18 19
Going to the park/picnic 16 11
Relief with Suggestion or Consolation 5 8
End of the Day Sleep 9 7
Behaviors that are Difficult to Eliminate Post-Separation Anxiety
Punishment/violence 1 -
Resisting the story/preventing separation 4 3

In the fourth story, it has been tried to determine how the children whose parents
are married and divorced deal with the anxiety created by the "split up" story and
complete it. In Table 5, the children in both groups completed this story mostly with
expressions such as "play, going to the park, drawing, playing tag” and "watching TV,
eating", which spent time during the day.

“Then Ayse played with her sister, her grandmother turned on the music and
they danced together.” (CD.79)
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“She played with her brother, then they helped their grandmother for cooking
and cooked together.” (CD.77)

“Then they spent time with their grandmother. While the children were playing,
their grandmother was preparing food. After their eating, they went to the park, played
in the park, and went back to their homes.” (CM.7)

“They painted with her brother and then their grandmother made them apple
muffins. They jumped with happiness and ate the apple muffins together, but on the
floor table. They watched TV and then they went to the park and played.” (CM.5)

In Table 5, it could be seen that some children whose parents are married and
divorced have difficulties in dealing with the anxiety caused by splitting up with their
parents and resisting telling the story. Examples of these expressions are:

“Ali missed his parent.” (CM.14) (He did not want to answer the other questions)

“They played with their siblings." (CM.16) (Although the question was repeated
by the researcher, only one sentence was answered by the child)

The expressions used by children to complete the "reunion with parents™ story
are included in Table 6.

Table 6
Expressions from the Story of Getting Together with Parents
Expressions Frequency
Children Whose Children Whose
Parents are Married Parents are
Divorced
Getting Together
Expressions of joy and hugs 31 33
Emotional expressions 14 33
After Getting Together

Going somewhere by car 17 4

Rest 6 2

Going outside (shopping mall etc.) 9 14
Eating 8 8

Play 7 4

Watching TV, taking 1 -

Grandmother’s gone - 1

Going home 5 1

Negative Emotions and Behaviors
Unrelated story 1 1

Table 6 shows the statements of children whose parents are divorced and married
completing the story of “getting together with parents”. According to Table 6, children
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in both groups mostly used similar expressions of happiness. In addition, there are
expressions of children about positive getting-together behaviors such as hugging.

“His parents got out of the car, Ali was very happy and hugged his parents and
then said, "Mom and dad, | missed you so much." (CM.14)

“Ali opened the door of his parents. He said he missed you so much and hugged
them, then they had dinner together and went to sleep.” (CD.69)

Children whose parents are divorced express their feelings more openly than
children whose parents are married in Table 6.

“Ayse was pleased and very happy when she saw her parents. Then she hugged
her parents and they all slept together.” (ED.74)

“Ayse was pleased and happy and they kissed each other. And they were
incredibly happy.” (CD.56)

There are statements that the children whose parents are divorced and married
continue their daily lives such as "going on vacation together, going to the park,
eating, driving, playing, and television".

"Then Ayse became very happy and they hugged. They had a meal and went to
the park together. They even slid down the same slide with her sibling.” (CD..83)

“She hugged her mother and father and then they went on a vacation with their
children.” (ED.55)

“Ayse was very happy to see his parents and hugged them. Then his mother
prepared a meal and Ali played with his brother. Then they ran the car and left.”
(CM.25)

When the research findings are evaluated, the children whose parents married
mostly have negative expressions including "warning, criticism and violence" in the
first and second stories. It could be seen that the children in both groups completed
the stories of “falling from a rock in the park, the parents leaving the children at home
and going on a holiday and getting together for a short time” using more positive and
similar expressions.

Discussion and Conclusion

In this study, the story contents of preschool children ages 3 to 6, whose parents
are married and divorced, were investigated regarding attachment styles. The first
story "accidentally spilling the juice™" was completed more negatively by the children,
whose parents are married and divorced than the other stories when the contents of
the stories were investigated. Akgilin and Mellier (2014) examined the attachment
stories of preschool children, and they found that most of the children completed the
first story (accidentally spilling the juice) more negatively than the other stories like
the current study findings. Likewise, Ulug and Oktem (2009) found in their study that
children gave the most negative reaction to the first story (accidentally spilling the
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juice). When the story contents of the children were compared, expressions such as
“violence” of the children whose parents were married in the first story and
“punishment” of the children whose parents were divorced were determined. The
quality of the parent’s attitude towards children's behavior plays a significant role in
children's self-expression and feelings. In this story, it could be said that the parent's
accusatory, judgmental, and non-supportive attitude toward the children’s behavior is
effective in the children’s expressions showing anxiety instead of expressions aimed
at fixing the situation. Parents who have this attitude act harshly when their children
do not exhibit appropriate behaviors and they use forceful methods such as
punishment (Giinalp, 2007; Yildiz, 2004). The negative expressions of children whose
parents are divorced and married in the first story, such as violence and punishment,
may be related to the excessive authoritarian parental attitude of both of them. In
addition, the expressions of the children with divorced parents show that their fears
and concerns continued despite the parent's response to the situation in the first story
(Iwill not do it again, I promise, etc.) and they ended the story with punishment. These
results may be related to the fact that single parent takes all the responsibilities in
raising their children and feels negative emotions such as anger and passion while
taking care of their children due to their busy work schedule, so they show negative
attitudes toward their children. There are also similar studies supporting the current
findings in the literature (Akoglu & Kiiciikkaragdz, 2018; Arikan, 1996; Can & Aksu,
2016; Feyzioglu & Kusguoglu, 2011; Keskin, 2007).

The story "getting scared while preparing the sleep in the bedroom" was
completed more negatively than the first story by the children after when the story
contents were compared. Children whose parents married completed this story with
more negative expressions than children whose parents are divorced. In a study
conducted by Ulug and Oktem in 2009, similar to the findings of the current study, it
was determined that the second story was the first one that received the most negative
reaction after the first story. In the story, children in both groups consider the "monster
under the bed in their room™" as a threat and expect the problem to be resolved by their
parents by embodying it. Timely involvement of the parent and resolving the problem
indicates a secure attachment between parent and child (Hazan & Shaver, 1994).
According to attachment theory, the fact that the parent meets the child's needs in a
timely and sensitive manner and that the parent is always available is related to the
development of secure attachment (Bowbly, 1979; Cassidy & Shaver, 1999; Main &
Cassidy, 1985). Children, whose needs are met by their parents and who establish
healthy relationships based on trust with their parents, can create solutions for their
problems and stress (Ural et al., 2015). For this reason, finding the parents (mother or
father) that the children need when they want, plays a critical role in dealing with
situations that cause anxiety and fear.

It was investigated that the children whose parents were married wanted to go to
sleep with their parents, while the children whose parents were divorced fell asleep
on their own after the parent’s resolution of the situation caused anxiety and fear in
the story "Fear in the bedroom while getting ready for sleep™. This result implies that
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the restlessness of the children whose parents married continues, while the children
whose parents are divorced go to sleep with relief. As a result, the attachment behavior
system works successfully in children whose parents are divorced. It has been seen
that children whose parents are married and divorced mostly complete the story of
"falling from a rock in the park" in a similar way and respond less negatively to this
story. In a study conducted by Ulug and Oktem in 2009 with preschool children, it
was found that similar to the research finding, children complete less negatively to the
story of "injury by falling from a rock in the park". In the story, the child's physical
injury catalyzes the attachment system of both the child and the parent. Therefore, the
sensitivity of parents and the quality of their behavior are of great importance for a
healthy parent-child relationship. When the reactions given to the story "injured by
falling from a rock in the park™ are evaluated, it is seen that there are expectations that
the parents of the children whose parents are divorced and married come quickly,
include the situation, have physical contact, and this shows that parents expected to
continue their play (climbing the rock). The themes of the last two stories “the parents
leave at home and go on vacation and return for a short time” are directly related to
the alien environment test (Ainsworth et al., 1978), which evaluates the general
attachment relationship between the child and the parent.

In the fourth story, it was seen that the children whose parents are divorced and
married expressed their dissatisfaction towards the leaving, and parents have
expressions to remove this dissatisfaction (eg, don't worry, we'll be right back!). It is
interpreted that children who develop a secure attachment with their parents
internalize the belief of getting together with their parents after leaving (Ulug &
Oktem, 2009). The final story “the short return of the parents” was completed more
energetically and positively by the children whose parents are divorced and married.
Children gave positive reactions including physical contact such as getting together
with family members and hugging in the story. According to attachment theory,
children who develop a secure attachment with their parents feel less anxious and
uncomfortable in the absence of their parents and communicate with strangers. When
the parent returns, they reconnect with their parent, hug them, and calm down
(Ainsworth, 1989; Bretherton, 2000; Ulug & Oktem, 2009).

Children whose parents are divorced and married were asked to complete the
unfinished stories and their stories were investigated in terms of content in this study.
As a result of the investigation of the content of the stories, it was determined that the
story contents of the children whose parents were married and divorced were mostly
similar. In this study, not the behavior of the children with the unfinished stories, but
their stories were investigated. For this reason, it is one of the expected results that the
story contents of the children whose parents are married and divorced are similar.
Children who have a healthy relationship with their parents and feel safe end their
stories positively, while children who have problems in their relationship with their
parents and feel insecure could not deal with their fears and anxieties and complete
their stories negatively regardless of whether the parents are divorced or married.
Akgiin and Mellier (2014) and Ulug and Oktem (2009) also pointed out similar
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findings in their studies. The findings of the current study clearly show that the
parent's attitudes and behaviors are effective in creating a positive parent-child
relationship, rather than the parent’s marital status. Various studies are showing the
effects of parents' attitudes and behaviors on children's social and emotional
development (attachment style, empathy skills, peer bullying, psychological
adaptation, etc.). (Baumrind, 1991; Demir et al., 2017; Dogruyol & Yetim, 2019;
Dursun, 2010; Ergin, 2020 Ongider, 2013Db; Pettit & Dodge, 2002).

As a result of this study, it was founded that the attachment stories of children
whose parents are divorced and married were similar in terms of content. This result
showed that only divorce does not negative effect on children's attachment, but at the
same time, it is necessary to focus on the quality of the parent-child relationship after
the divorce. Ongider (2006) states that divorce does not harm children on its own, on
the contrary, arguments, and disagreements between parents cause negative effects on
children. In their meta-analysis study, Amato and Keith (1991) found that the
psychological adjustment and self-esteem of children from high-conflict families who
live together are lower than both children of divorced families and children of happily
married families. Similarly, in a study comparing the self-perception and anxiety of
7-12 year old children whose parents are married or divorced but experience constant
conflict, Yilmaz (2011) found that children of conflicting parents have higher anxiety
levels and lower self-perception compared to children of divorced parents.
Furthermore, it was determined that the self-perception of children of divorced parents
is lower and their anxiety levels are higher than children of conflict-free parents.
Yilmaz's (2011) study yielded similar results to Amato and Keith's (1991) meta-
analysis study. The results of the studies show that a restless family environment with
conflicts and disagreements harms children more than divorced parents who have
disagreements. In addition, studies reveal that children who experience conflicts and
disagreements have more mental and physical problems than children whose parents
are divorced (Tirkarslan, 2007). Happy and peaceful marriages without conflict
between parents or healthy divorces are ideal for the positive spiritual development of
children. Well children are raised in families where healthy and peaceful family
relationships are created. Long-term disagreements and conflicts between wives cause
a marital breakdown. Divorce deeply affects children as well as all family members.
The most important event affecting the psychological situation of children after
divorce is the leaving of one of the parents at home. The fact that the children do not
see the parents they need increases the children’s anxiety and makes it difficult to
adapt to the divorce (Kuyucu, 2007; Ongider, 2013b; Yériikoglu, 2000). In addition,
children who could not get enough attention and care from their parents after divorce
and could not express their feelings show behaviors such as anger, breaking the rules,
and problems in socialization (Merig, 2007). The quality of the parents’
communication with their children plays an important role in the process of the
divorce process with the least damage to children. Especially after the divorce, it plays
a critical role for the child to reach the parents who leave at home when they need it
(physically and spiritually) and to spend quality time with parents, so that the
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children’s sense of trust in their parents is not damaged and their emotional ties are
not broken.

According to Benedek and Brown (1995), the most important issue in children's
adaptation to divorce is that the mother could deal with the stress of divorce and that
the child's needs are not delayed. Walczak and Burns (1999) and Sun (2001) also
stated that the parents’ informing the child about the divorce process and providing
support that the child needs have a critical effect on the child's adaptation to divorce.
The result of this study shows that attachment, which is the most important factor in
the relationship between the child and the parent after the divorce, may be affected
depending on the quality of the communication that the parents create with each other
and with their children after the divorce.

When the children meet their needs and are loved by the parent, it could be said
that the parents’ marital status does not have an effect on the child's attachment after
the divorce. The fact that the children’s attachment styles develop in the early years
of life and that the children do not separate from their parents, especially in infancy
(Emery, 2012) might be another factor in the fact that the marital status of the parent
does not affect the child's attachment.

The participants of this study are limited to preschool children aged 3 to 6 whose
parents are divorced and married. Future studies might include children from different
age groups and larger samples with different research methods to deal with the
limitations of this study. In addition, it is recommended to carry out similar studies
with children and their parents from different cultures and socio-economic levels.
Finally, this research includes young children whose parents are divorced and living
with one of their parents. In future research, the attachment of young children whose
parents are in the process of divorce might be investigated longitudinally until the
divorce process ends. Thus, the relationship between the parent's attitudes and
behaviors in the divorce process and their attachment could be investigated. Despite
its limitations, this study is valuable in that it provides information on the attachment
of young children whose parents are divorced and married and has different findings
from the literature.
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Bu arastirmada, ebeveyni birlikte ve ayr olan 3-6 yas aralifindaki okul oncesi donem
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Cocugun ailesiyle ve gevresiyle etkilesime girerek ilk deneyimlerini edindigi,
sosyallestigi; topluma uygun temel davraniglari-tutumlart 6grendigi okul oncesi
donem, ¢ocugun sosyal ve duygusal gelisimi agisindan biiylik rol oynamaktadir.
Cocugun bu donemde aile bireyleriyle olusturdugu bagin ve uyumun niteligi,
gelecekteki karakterini, davranislariny, iliskilerini, inang ve degerlerini etkilemektedir
(Collins ve Read, 1990; Johnston ve Halocha, 2010; Kandir ve Alpan, 2008; Ongider,
2013; Ozel ve Zelyurt, 2016). Cocuk, ailesiyle kurdugu iletisim ve etkilesim sayesinde
kazandig1 deneyimleri 6ziimseyerek, kendi karakterinin ve duygusal gelisiminin ana
hatlarimi olusturmaktadir (Benson ve Haith, 2010; Kandir ve Alpan, 2008; Repetti ve
dig., 2015; Yagmurlu ve Kodalak, 2010). Cocugun fiziksel, ruhsal ve duygusal
gereksinimlerinin ailesi tarafindan karsilanmasi ¢ocugun 6zgiliveninin gelismesine,
duygularini denetleyebilmesine ve ¢evresindeki bireylerle olumlu iletisim kurmasina
destek olmaktadir (Meadows, 2010; Williams ve Fromberg, 1992). Baglanma
kuraminin gelistiricisi Bowlby (1988) ¢ocugun sosyal ve duygusal gelisiminin temeli
icin ebeveyn-cocuk arasindaki duygusal bagin énemini vurgulamaktadir. Ona gore,
cocuk dogdugu andan itibaren kendine bakan ve zamaninda gereksinimlerini gideren
kisiyle etkilesime geger ve aralarinda giivenli bir duygusal bag meydana gelir. Bu
duygusal bag, cocugun temel giiven duygusunu olusturmaktadir (Bowlby, 1982).
Cocuklarin erken yaslarda ebeveyni ile kurduklart sicak ve giivenilir etkilesim
cocuklarin hem giiven duygularini hem de duygusal gelisimlerini olumlu yonde
etkilemektedir (Cooke ve dig., 2019; Thompson, 2006; Trawick Smith, 2014; Sahin,
2010; Yavuzer, 1992). Ebeveyni ile giivenli bag kuran ¢ocuklar iginde bulunduklari
ortamda kendine 6zgiiveni olan bireyler olarak yetisirler (Ainsworth ve Shaver, 1978;
De Minzi, 2006; Denham, 1994;Thompson, 2006;). Tlgili alanyazin incelendiginde,
Ozellikle okul 6ncesi donemde giivenli baglanma stiline sahip c¢ocuklarin sosyal
becerilerinin daha yiiksek oldugu, olumsuz olaylara daha iyimser yaklastiklar1 ve
cevreleriyle daha olumlu etk ilesim kurduklart goriilmektedir (Barone ve Lionetti,
2012; Bowbly, 2011; Oztiirk, 2019). Ebeveyni tarafindan ilgi ve sevgi gérmeyen,
gereksinimleri zamaninda karsilanmayan c¢ocuklar ise ebeveynleri ve gevreleri ile
giivensiz bag gelistirmektedir (Ainsworth, 1978). Ebeveyniyle giivensiz bag gelistiren
cocuklar, sosyal ve duygusal iliskiler kurmada, odaklanma ve baskalarini anlamada
sorun yasamaktadir (Ainsworth, 1978; Cori, 2019; Tabachnick ve dig., 2022;
Yavuzer, 1992).

Cocugun fiziksel ve duygusal gelisiminde en ¢ok gereksinim duydugu sey
mutlu, huzurlu ve iletisimi olumlu bir aile ortamidir. Olumlu iletisimin kurulamadig,
tartigmalarin ve kavgalarin yasandigi huzursuz aile ortami, ebeveynler kadar ¢ocuklari
da etkilemektedir (Sahin ve Aral, 2012). Ebeveynler arasinda yasanan uzun siireli
tartigmalar ve anlagsmazliklar aile birliginin dagilmasina ve ayriliga neden olmaktadir
(Ongider, 2013). Ozellikle ayrilik sonrasi devam eden tartismalar, ¢cocuklart hem
duygusal hem de ruhsal agidan olumsuz etkilemektedir (Bakircioglu, 2011; Emery,
2013; Sentiirk, 2006; Tiirkaslan, 2007; Uzun, 2013). Amato ve Keith’e (1991) gore
cocuklarin ayrilik sonrasi ebeveynin birinden ayr1 kalmak zorunda olmasi, ebeveynine
yonelik giiven duygusunu zedelemektedir. Cocuklar ebeveyni tarafindan
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sevilmediklerini ve istenilmediklerini diisiiniirler, kendilerine olan inang¢larini ve
Ozgiivenlerini kaybetmeye baslarlar (Amato ve Sobolewski, 2001; Gander ve
Gandiner, 2001; Tiirkaslan, 2007). Ayrilik, cocugun hem ebeveyniyle olan duygusal
iliskisini hem de yetiskinlikte kuracag: romantik iliskilerini etkilemektedir (Kaya Ork,
2021; Pamuk, 2010). Ayriligin ¢ocuklar iizerindeki uzun siireli etkilerinin incelendigi
bir arastirmada, ayrilik sonrasi ¢ocuklarin uzun siire psikolojik ve sosyal sorunlar
yasadig1 ve yetiskinlikte kalict baglanma sorunuyla karsilastiklart saptanmistir
(Wallerstein, 1991). Ilgili alanyazin incelendigine iilkemizde baglanma stilleri ile
ayrilik iliskisini inceleyen c¢esitli ¢alismalar bulunmaktadir (Canatan, 2018; Cebeci-
Turan, 2009; Kotan, 2016; Sardogan ve dig., 2007; Oztiirk, 2019; Unlii, 2015; Yildiz,
2016). Ancak yapilan arastirmalarin daha ¢ok biiylik yas grubu g¢ocuk, ergen ve
yetigkinleri kapsadig1 goriilmektedir. Ebeveyni birlikte ya da ayr1 olan kiiciik yas
grubu c¢ocuklarin baglanma stillerinin incelendigi calismalarda, ebeveyni ayri
¢ocuklarin giivenli baglanmalarinin, ebeveyni birlikte olan ¢ocuklara gore daha diisiik
oldugu belirlenmistir (Heine ve Diisseldorf, 2007; Nair ve Murray, 2005). Ulkemizde
ozellikle okul 6ncesi donem c¢ocuklarinin baglanmasi ile ebeveynin birlikte ve ayr1
olma durumu arasindaki iliskiyi inceleyen caligmalarin sayica az ve sinirlt oldugu
goriilmektedir (Sardogan ve dig., 2007). Calismalar, giivenli ve giivensiz baglanmaya
yonelik olsa da ebeveyni birlikte ve ayr1 cocuklarin baglanmalarinin kargilikli olarak
incelenmesine yer verilmemistir. Bu nedenle bu ¢aligmada okul dncesi egitime devam
eden 3-6 yas araligindaki ebeveyni birlikte ve ayr1 olan g¢ocuklarin oykiilerinin
iceriginin baglanma stilleri ¢ergevesinde degerlendirilmesi amaglanmistir. Ebeveyni
birlikte olan gocuklar, anne- babasi birlikte ve yasal olarak evli olan; ebeveyni ayri
olan gocuklar ise anne- babasi bosanmis ve ebeveyninden birisiyle kalan ¢ocuklar
seklinde tanimlanmaktadir.

Bu aragtirmada asagidaki aragtirma sorularina yanit aranmistir:
1. Ebeveyni birlikte olan ¢ocuklarin baglanma dykiileri nasildir?
2. Ebeveyni ayr1 olan ¢ocuklarin baglanmalari ykiileri nasildir?

3. Ebeveyni birlikle ve ayr1 olan c¢ocuklarin baglanma Oykiilerinin
karsilastirilmasi nasildir?

Yontem

Arastirma, 2018-2019 6gretim yilinda Ankara’ da ebeveyni birlikte ve ayr1 olan
3-6 yas araligindaki okul 6ncesi dénem cocuklariyla yiiriitiilmiistiir. Cocuklarin
anlattiklar1 dykiilerin igeriklerinin baglama stilleri ¢er¢evesinde degerlendirildigi bu
arastirmada, nitel arastirma yontemlerinden fenomenoloji deseni kullanilmistir. Nitel
arastirma; “‘gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama tekniklerinin
kullamildigy, algilarin ve olaylarin dogal ortamda gergekei ve bitiinciil bir bigimde
ortaya konulmasina yonelik sirecin izlendigi arastizma olarak tanimlanmaktadir
(Y1ildirim ve Simsek, 2011,5.45).
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Calisma Grubu

Arastirmanin caligma grubu Ankara’da Milli Egitim Bakanligina bagli resmi
okul 6ncesi egitim kurumlarinda 6grenim goren, ebeveyni birlikte 40 ve ebeveyni ayri
40 ¢ocuk olmak iizere toplam 80 ¢ocuktan olugmaktadir. Cocuklara iliskin demografik
bilgiler Tablo 1 de gosterilmistir.

Tablo 1
Calisma Grubu Cocuklarin Demografik Bilgileri
N %
insi Kiz 41 51,2
Cinsiyet Erkek e e
3-4 yas 33 413
o 5-6 yas 47 58,7
Ebeveynin medeni durumu Birlikte 40 50
Ayn 40 50
Ebeveyni ayri olan gocugun yasadigi ebeveyn Anne 40 100
veyni ayri ¢ocugun yasadig vey Baba 0 0

Arastirmanin ¢alisma grubu amagli 6rnekleme tiirlerinden 6l¢iit 6rnekleme
yéntemiyle belirlenmistir. Olgiit Srnekleme yénteminde amag, énceden belli dlgiitleri
karsilayan ya da 6zellikleri bulunduran durumlar ya da kisiler {izerinde ¢aligilmasidir
(Biiyiikoztiirk ve dig., 2016). Bu arastirmanin katilimcilarinin se¢iminde belirlenen
Olciitler:

1. Cocuklarin 3-6 yas araliginda olmasi,

2.  Cocuklarin okul dncesi egitime devam ediyor olmasi,

3. Ebeveynin bosanmis ya da birlikte olmasi ve

4. Ebeveyni boganmis ¢ocuklarin anne ya da baba ile birlikte yasiyor olmasidir.

Veri Toplama Araclar

Arastirmada, veri toplamak igin Kisisel Bilgi Formu ve Oyuncak Oykii
Tamamlama Testi (OOTT) kullanilmistir.

Kisisel Bilgi Formu: Arastirmaci tarafindan olusturulan sorularla ¢ocuklarin
yasl, cinsiyeti ve ebeveynin medeni durumu hakkinda bilgi edinilmesi amaglanmustir.

Oyuncak Oykii Tamamlama Testi (OOTT). “Oyuncak Ailesi” testi (Cassidy,
1988) temel alinarak Granot ve Mayseless (2001) tarafindan okul dncesi ¢ocuklarm
baglanma stillerini degerlendirmek amaciyla gelistirilmistir. Tiirkiye’de ilk kez Ulug
(2005) tarafindan Tiirkgeye uyarlanmis ve okul 6ncesi ¢ocuklarin baglanma stillerini
degerlendirmek icin kullanilmistir (Ulug ve Oktem, 2009). Test, yarim birakilan bes
Oykiiden olugsmaktadir. Testin uygulamasinda, arastirmaci tarafindan baglatilan
Oykiilerin ¢ocuk tarafindan tamamlanmasi istenilmektedir. Cocugun testi uygulamaya
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aligmasi ve siire¢te meydana gelen farkliliklari engellemek icin bir alistirma Sykiisii
bulunmaktadir. Cocuk Sykiiyii tamamlar ve bu dykii degerlendirilmez. Bes &ykd,
igerikleri ile ¢ocugun gelistirdigi baglanma stilini incelemeyi amaglar. Oykiilerin
temel konusu ¢esitli baglanma senaryolarma yoneliktir ve 6ykii temalar1; ¢ocuk (1)
yemek masasinda meyve suyunu kazara doker; (2) parkta kayanin iizerinden diiserek
yaralanir; (3) odasinda uyumaya hazirlik yaparken korkar; (4) anne-baba birkag
giinliigiine seyahat i¢in evden ayrilir ve ¢ocuklar biiyiikanneleriyle kalir; (5) anne-
baba seyahatten doner seklinde siralanmaktadir. Cocuklardan dykiileri tamamlarken
Oykiilerin temalarina uygun oyuncaktan olusturulan alanlarda kendilerine verilen
bebeklerle dykiileri canlandirmalari beklenmektedir (Ulug ve Oktem, 2009). Oykiiler
degerlendirilirken dikkate alinan en Onemli nokta, yarim birakilan &ykiilerde
cocuklarin kendilerini rahat ifade etmesi ve Oykiilerdeki olumsuzluklar
¢oziimlemeleri seklindedir. Cocuk ii¢ veya daha fazla dykiiye olumsuz yanit verdiyse
glivensiz, en az li¢ Oykiiye olumlu yamt verdiyse glivenli baglanma olarak
smiflandirilmaktadir  (Ulug ve Oktem, 2009). Olgegin uyarlanan bigiminde
kodlayicilar arasi giivenirlik katsayr .83 ve her bir dykii icin kodlayicilar arasi
giivenilirlik ise .81 ve 1,0 arasinda degistigi belirlenmistir (Ulug, 2005). Bu
aragtirmada cocuklarin baglanma stillerini saptamak i¢in Oyuncak Oykii Tamamlama
Testini Tiirk¢eye uyarlayan Ulug’tan, testin 3-6 yas grubu ¢ocuklara uygulanmasina
yonelik goriis ve Onerileri alinarak izni almmistir. 5-6 yas grubu cocuklar igin
gelistirilen ve uygulanan oyuncak &ykii tamamlama testini, 3-6 yas grubu gocuklar
i¢in uygulayan arastirmacilar da bulunmaktadir. Bu arastirmacilardan testin 3-6 yas
grubuna uygulanmasina yonelik egitimler alinmistir.

Veri Toplama Siireci

Bu arastirmanin verileri 2018-2019 6gretim yilinda Ankara ilinde bulunan Milli
Egitim Bakanligi’na bagli resmi anaokullarinda 6grenim goren c¢ocuklardan elde
edilmistir. Aragtirmanin verilerinin toplanmasi amaciyla etik izin Hacettepe
Universitesi Senatosu Etik Komisyonundan 17.04.2018 tarihinde alinmistir. Daha
sonra anaokullarinin ydneticileri ve Ogretmenleriyle gorisiilerek kendilerine
uygulamanin igerigi ve amact anlatilmis ve uygulama igin izinleri alinmigtir. Sonra
aragtirmaya katilacak 3-6 yas arasi ¢ocugu olan ebeveynlere uygulamanin igerigi ve
amacit anlatilmistir. Arastirmaya goniillii olarak katilmay1 kabul eden ebeveynlerden
“Goniillii Katihm Formu” verilerek yazili onamlart alinmistir. Izni alinan
ebeveynlerin ¢ocuklarina aragtirmact tarafindan yaslarina uygun bir dilde
aragtirmanin amaci ve icerigi aciklanmis ve arastirmaya katilmaya goniillii olan
cocuklar siirece dahil edilmistir. Daha sonra 6gretmenlerin uygun gordiikleri zaman
dilimlerinde sessiz bir odada, arastirmaci tarafindan ¢ocuklara birebir Oyuncak Oykii
Tamamlama Testi (OOTT) uygulamistir. Uygulamalar video kamera ile
kaydedilmistir.

Verilerin Analizi

Arastirmada ¢ocuklarin Oyuncak Oykii Tamamlama Testi (OOTT) dykiilerine
verdikleri yanitlardan elde edilen veriler, icerik analizi yontemiyle ¢oziimlenmistir.



Ebeveyni Birlikte ve Avri Olan Okul Oncesi Dénem Cocuklarinin Baglanmalarinin Incelenmesi 1161

Bu analiz yonteminde verileri agiklayacak baglantilara ulasmak hedeflenmektedir.
Icerik analizinde amag, birbirine benzeyen verileri belirli kavramlar ve temalar
cergevesinde bir araya getirmek ve daha anlasilabilir ve yorumlanabilir bigime
getirmektir (Yildirim ve Simgek, 2011).

Bu aragtirmada ¢ocuklarin Oyuncak Oykii Tamamlama Testindeki (OOTT)
Oykiilere verdikleri yanitlarin video kayitlar1 bilgisayar ortamina aktarilarak transkript
edilmistir. Testten elde edilen bulgular, bes dykii basliginda sunulmustur. Bu dykiiler;
(1) cocuk kahvaltida meyve suyunu kazara doker; (2) parkta kayanmn iizerinden
diiserek yaralanir; (3) odasinda uyumak icin yatagina yatacagi sirada korkar; (4) anne-
baba birkag¢ giinliigiine seyahate gittiginde, ¢ocuklar anneanne-babaanneye (bakici)
birakilir; (5) anne-baba ve ¢ocuk tekrar bir araya gelir. Arastirmacilar birbirlerinden
bagimsiz olarak oykil igeriklerini kodlamis ve temalara ayirmislardir. Boylece
kodlayicilar arast giivenirlik iizerinde ¢aligilmistir. Kodlayicilar arast giivenilirlik
Miles ve Huberman’in (1994) Giivenilirlik= [Goris birligi/ (Gorts birligi + Goriis
ayrilig)] x 100 olarak hesaplanmistir. Bu hesaplama yontemi uygulanarak yapilan
giivenirlik calismasinda bu aragtirma i¢in kodlayicilar arasindaki giivenirlik 0,83
olarak bulunmugtur. Miles ve Huberman (1994) nitel arastirmalarda kodlayicilar arasi
giivenirligin 0,70 {izeri olmas1 durumunda ¢alismanin giivenirliginin olduke¢a yiiksek
oldugunu belirtmislerdir. Oykii icerikleri analiz edilirken ebeveyni birlikte ve ayr
olan ¢ocuklarin bir 6ykiiye birden fazla gruba giren yanitlar verdigi ya da hi¢ yanit
vermedigi durumlar ortaya ¢ikmigtir. Bulgular da bu dogrultuda diizenlenmistir.

Bulgular

Bu béliimde ebeveyni birlikte ve ayri olan 3-6 yas okul 6ncesi donem ¢ocuklarin
Oyuncak Oykii Tamamlama Testinden elde ettikleri bulgular yer almaktadir.
Bulgular, bes dykii baslig1 altinda temalara uygun olarak ebeveyni birlikte ve ayri
cocuklar icin verilmistir. Cocuklarin ‘“kazara meyve suyunu dokme” oOykiisiinii
tamamlarken kullandiklar ifadeler tablo 2’de yer almaktadir.

Tablo 2
Kazara Dékiilen Meyve Suyu Ovykiisiinde Yer Alan Ifadeler
Siklik
Ebeveyni Birlikte Ebeveyni Ayri
Cocuklar Cocuklar
Yardim Istenen Kisi
Yetigkin (anne-baba) 39 34
Cocuk - 6

Kardes 1
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Tablo 2 (devami)
Siklik
Ebeveyni Birlikte Ebeveyni Ayri
Cocuklar Cocuklar
Durumun Diizenlenmesine Yonelik Ifadeler

Silmis ya da temizlemis 24 26

Bardak kirilmis, ¢ope atmis 3 3

Yeri siiptirmek 3 1

Yerden almak 6
Oziir dileme, bir daha yapmayacagina s6z 9 11
verme
Anne-babadan uyari 13 7
Durumun Diizenlenmesinden Sonrasma Yonelik ifadeler
Yeniden meyve suyu alma ya da igme 11 -
Oykiiyii anlatamama 4 2
Oykii Sonunda Kaygmin Devam Etmesi/ Cezalandirma Ifadeleri

Odasina kagma/ saklanma/ uykuya kacis 1 5
Oykiide Siddette Yonelik ifadeler 4 1

Tablo 2 de ebeveyni birlikte ve ayr1 olan ¢ocuklarin “kazara meyve suyunu
dokmesi” oykiisliniin yarattigt kaygi durumunda ne yaptiklar1 ve Oykiiyii nasil
tamamladiklar1 incelenmistir. Tabloya gore ebeveyni birlikte ve ayri ¢ocuklarin
durumun diizenlenmesine , sorunun giderilmesine yonelik ifadelerinin ¢ogunlukta
oldugu ve bir yetiskinden daha ¢ok “anneden” yardim isteme ifadelerinin kullanildigi
goriilmistiir. Cocuklarin bazilarinin “Kazara meyve suyunu dokme” Oykiisiine
yonelik goriisleri asagida verilmistir. (Tablo 2):

“Annecim! Meyve suyum doktiim, bir tane daha verir misin demis. Sonra Annesi
de meyve suyunu temizlemis, yeniden meyve suyu vermis.” (EBC.33)

“Anne! Meyve suyunu doktim demis. Ayse c¢ok liziilmily meyve suyunu
doktiigii i¢in. Sonra annesi yeri temizlemis ve bir daha meyve suyu vermis Ayse’ye.”
(EAC.14)

Tablo 2’den goriildiigii gibi ebeveyni birlikte ve ayri ¢ocuklarin ¢ogunlukla
durumun diizelmesi ve sorunun ¢oziilmesi yoniinde benzer ifadeler kullandiklar:
goriilmektedir. Cocuklarin bu dykiide meyve suyunun temizlenmesinden sonra her
seyin kaldig1 yerden devam ettigini gdsteren ifadeleri bulunmaktadir. Bunlar:

“Annesi meyve suyunu silmis, temizlemis. Annesi bir daha meyve suyu
doldurmus ve Ayse meyve suyunu i¢mis.” (EAC.64)

“Sonra annesi almis bardagi ¢ope atmis ve sonra baska bir bardagi alip Ali’ye
meyve suyu vermis.” (EBC.2)
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Tablo 2 incelendiginde, ebeveyni birlikte olan gocuklarin kazara dokiilen meyve
suyunun vyarattigt kaygi durumunda ebeveyni tarafindan daha fazla uyarildig
goriilmektedir.

“Cok yanlis bir sey, Ayse’nin Oyle bir sey yapmamasi gerekiyor. Annesi
Ayse’ye ‘bir daha boyle bir sey yapma’ demis. Ayse de ‘bir daha yapmayacagim’
demis ve yatip uyumus.” (EBC.23)

“Annesi yerleri silmis, siipiirmiis. Ayse’ ye ‘bir daha dokme’! Demis Ayse de
‘bir daha dokmeyecegim’ demis.” (EBC.37)

Birinci 6ykiide ebeveyni ayri cocuklarin kaygi durumuyla bas etmede daha ¢ok
cezalandirilma yoniindeki ifadeleri dikkat gekmektedir.

“Annesi ona kizmis ve ‘cezalisin’ demis. Ali de odasina gitmis bos bos oturmus.
Cezast buymus Ali’nin. Sonra cezasi bitmis ve annesi biraz sakinlesmis ve affetmis
Ali’yi.” (EBC.62)

“Ayse silmis yerleri. ‘Sen cezalisin, buradan ¢ikmayacaksin, yemek
yemeyeceksin aksam’ demis annesi. Ayse iiziilmiis; annesi kizmis ona ‘cezalisin’
demis.” (EAC.80)

Ebeveyni birlikte olan ¢ocuklarin 6ykiiniin meydana getirdigi kaygi durumuyla
bas etmekte siddete yonelik ifadeleri, ebeveyni ayri cocuklara gore daha c¢ok
kullandiklar1 goriilmiistiir (Tablo 2). Bu ¢ocuklarin giivensiz baglanma stiline sahip
olduklar1 sdylenebilir. Ebeveyni birlikte olan ¢ocuklarin bazilarinin siddete yonelik
goriisleri agagida verilmistir.

“Sonra annesi kalkip Ali’yi dovmiis. Ali aglamig ve odasina gitmis. Annesi de
bardagi yerden alip silmis. Ali annesine kiismiis (Anne kuklayir alarak Ali’yi
tekmeledi.” (EBC.24)

“Sonra annesi Ayse’ye kizmis ve yeri silmig. Annesi Ayse’yi dovmiis ve Ayse
igeri girmis kapiy1 kapatmis. Babast da kizmig. Annesi odasina gidip Ayse’yi yine
dovmiis, Ayse de aglamis.”” (EBC.40)

Cocuklarin “kaza sonucu yaralanmasi” Oykiisiinii tamalarken kullandiklar
ifadeler tablo 3 de yer almaktadir.
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Tablo 3
Kaza Sonucu Yaralanma Ile ligili Oykiide Yer alan Ifadeler
Ifadeler Siklik
Ebeveyni Ebeveyni
Birlikte Ayr
Cocuklar Cocuklar
Yardim Istenen Kisi
Annesi 12 10
Babasi 10 10
Annesi ve Babasi 15 19
Kardesi 3 4
Yetiskinin Uyar1 ya da Elestirisi 13 8
Durumunun Diizenlenmesine Y6nelik Ifadeler
Tyilestirme 3 8
Ev ya da Hastane 23 21
Ilag (yara band1, pamuk, igne) 22 20
Oziir Dileme (Bir daha yapmayacagina séz verme) 7 4
Durumun Diizenlenmesinden Sonrasina Yo6nelik ifadeler

Yeniden Tasa Cikma 2 4
Yeniden Parka Gelme - 1
Parkta Oynamaya Devam Etme 2 6
Oykiiye Direnme - 4

[EEN
1

Oykiiniin Sonunda Kayginin Devam Etmesi/Ceza Ifadeleri

Tablo 3’te ebeveyni birlikte ve ayri olan ¢ocuklarin “6ykii karakterinin kaza
sonucu yaralanmasi” Oykiisiinden kaynaklanan kaygi durumuna verdikleri
aciklamalar1 bulunmaktadir. Bu 6ykiide her iki gruptaki ¢ocuklarin bir yetigkinden
yardim isteme ve sorunun ortadan kalkmasina yonelik ifadeleri yer almaktadir.
Cocuklarin bazilarinin kaza sonucu bir yetigkinden yardim istemesine yonelik
goriisleri agagida verilmistir.

“Annesi ve babast Ayse’nin yanina gelmisler, yara band1 yapistirmislar ve Ayse
yavas yavas yeniden kayaya tirmanmis.”” (EBC.1)

“Ayse annesini ve babasini ¢agirmis ve babasi Ayse’yi kucagina alip hastaneye
gotiirmiis, Ayse’nin cant ¢ok yanmis ve doktor pamuk koymus, bant yapigtirmis.”
(EAC.59)

Oykiide ebeveyni ayri olan ¢ocuklarin iyilesmenin ardindan “yeniden parkta
oynamaya” devam ettiklerini gosteren daha fazla ifadeleri yer almaktadir. Cocuklarin
anlattiklar1 dykiilere 6rnek ifadeleri su sekildedir:

“Sonra babasi pamuk almig marketten ve silip yara band1 yapistirmis. Ayse’nin
aglamasi gecmis ve Ayse de parkta oyun oynamaya devam etmis.” (EAC.66)

“Annesi Ayse’nin distiiglinii gérmiis ve yanma gitmis. Dizine yara bandi
yapistirmig ve Ayse tasin {izerine yine ¢ikmis.” (EAC.74)
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Tablo 3’te ebeveyni birlikte ve ayr1 ¢ocuklarin kaza sonucu yaralanmanin
ardindan ebeveynleri tarafindan uyarildiklar: yoniindeki ifadeleri goriilmektedir.

“Hastaneye gitmisler ve igne yapmuislar, sonra babasi ‘bir dahaki sefere dikkatli
ol’! demis. Ali de ‘tamam babacim’ demis.” (EAC.57)

“Annesi Ela’ya ‘kizim bir daha tirmanma yoksa baban da ¢ok kizacak’ demis.
Ela da ‘tamam anne’, demis.” (EBC.9)

Oykiide kayginin devam ettigi siirecte ebeveyni ayr1 olan cocuklar, ebeveyni
birlikte olan ¢ocuklara gore daha fazla oykiiye direng gostermislerdir. Cocuklarin bu
konudaki baz1 goriigleri asagida verilmistir.

LEINT3

“Sonra babasi yanina gelmis, baska bir sey olmamis”, “Sonra annesi yanina
gelmis (anne kuklay1 oynatti sadece).”” (EAC.79)

“Annesi gelmis, dizine bakmig baska bir sey olmamis.” (EAC.85)

Cocuklarm  “korku aninda yasadiklari kayg1” Oykiisiinii tamamlarken
kullandiklar1 ifadeler tablo 4 ‘te yer almaktadir.

Tablo 4
Korku Aminda Olusan Kayg Ile Ilgili Oykiide Yer Alan Ifadeler
Ifadeler Siklik
Ebeveyni Birlikte ~ Ebeveyni Ayri
Cocuklar Cocuklar
Yardim Istenen Kisi
Annesi 6 7
Babasti 5 9
Anne ve Babasi Birlikte 27 21
Rahatlama Yolu
Anne Babanin Rahatlamasi 20 24
Kendi Kendini Rahatlama 10 4
Somut ya da Dogaiistii A¢iklama 17 11
Giivende Hissetme ve Uyku
Kendi Bagina Uyku 15 28
Birlikte Uyuma 12 9
Ceza/ Trajik Son 1 3
Siddet 1 -

Tablo 4’te ebeveyni birlikte ve ayri olan ¢ocuklarin “6ykii karakterinin odasinda
korkmas1” oykdisiinii tamamlarken kullandiklar ifadeler yer almaktadir. Tabloda
cocuklarin korku durumunun yarattigi kaygi durumunda ¢ogunlukla bir ebeveyninden
yardim istedikleri goriilmektedir. Oykiide ¢ocuklarm korkular1 ile daha ¢ok
ebeveyninin telkini ya da ebeveyniyle birlikte uyuyarak bas ettikleri yoniindeki
ifadeleri goriilmektedir. Cocuklarin bdylece kendilerini giivende hissettiklerine ve
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rahatlikla tekrar uykuya dondiiklerine yonelik ifadeleri bulunmaktadir. BU konuyla
ilgili 6rnekler agsagida sunulmustur.

“Sonra anne-babasi yanina gelip, ‘ne oldu oglum’ demis. Mustafa da ‘odamda
canavar var’ demis sonra da ‘Mustafa’cigim canavarlar sadece masallarda olur’
demisler ve sonra uyumaya devam etmisler.”” (EBC.17)

“Ayse korkup anne-babasinin yanina gitmis, ‘yatagimda canavar var demis’.
Sonra da Ayse anne-babasiyla birlikte yatmis.”” (EAC.64)

Oykiide ebeveyni birlikte olan ¢ocuklarin korku durumunun yarattig: kaygi ile
kendi kendilerini rahatlatarak ebeveyniyle, ebeveyni ayri olan ¢ocuklarin ise daha ¢ok
kendi baslarina uykuya gecerek bas ettikleri yoniindeki ifadeleri bulunmaktadir.

“Anne ve babasi yanma gelmis ve odayi incelemisler. ‘Canavar yok Elif
demigler’ ve Elif de rahat¢a geri uyumus.” (EBC.6)

“Ali annesinin yanina gitmis ve ‘odamda canavar var’ demis. Annesi de ‘kap1
caldi korkma canavar degil’ demis. Ali de sonra kendi yatagina geri gitmis ve
uyumus.” (EAC.72)

Tablo 4’te ebeveyni birlikte olan ¢ocuklarin korku durumunun yarattig kaygi
anin1 ebeveyni ayri cocuklara gore daha ¢cok dogaiistii ya da somut a¢iklamalarla ifade
ettikleri sdylenebilir.

“Korkmus, ‘anne-baba yatagimin altinda canavar var’ demis. Anne-babasi gelip
yatagin altina bakmislar ve kili¢ almiglar yatagin altindaki canavari ¢ikarmak igin.
Sonra canavari bulamamuislar ve herkes uyumaya gitmis.” (EBC.37)

“Sonra anne ve babasi gelmis ve 1siklart agmiglar. Sonra Ali’yle konusmuslar ve
ona ‘agaglar sallaniyor, riizgar esiyor’ demisler. Ali de ‘tamam’ demis ve yatagina
yatmis, anne-babasi da kendi odasina gidip yatmislar.” (EBC.48)

Cocuklarin  “anne-babadan ayrilik” Oykisiinii tamamlarken kullandiklart
ifadeler tablo 5 de yer almaktadir.
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Tablo 5
Anne-Babadan Ayrilma Ovykiisiinde Yer alan Ifadeler
ifadeler Siklik
Ebeveyni  Ebeveyni
Birlikte Ayr
Cocuklar  Cocuklar
Giin I¢inde Kendini Oyalama Davranislar
Oyun 18 21
Evde Vakit Gegirme (TV izleme, Masal Okuma, Resim Yapma) 7 7
Yemek Yeme 18 19
Parka Gitme/ Piknik 16 11
Telkin ya da Teselli ile Rahatlama 5 8
Giin Sonu Gece Uykusu 9 7
Ayrilik Sonras1 Kaygiy1 Yok Etmekte Zorlandig1 Davraniglar
Ceza/ Siddet 1 -
Oykiiye Direnme/ Ayriliga Engel Olma 4 3

Dordiincii 6ykiide ebeveyni birlikte ve ayri olan ¢ocuklarin “ayrilik” dykiisiiniin
yarattigr kaygiyla nasil bas ettikleri ve Oykilyli tamamladiklart belirlenmeye
calisilmistir. Tablo 5’te her iki gruptaki ¢ocuklarin bu 6ykiiyii ¢ogunlukla giin i¢inde
“oyun oynama, parka gitme, resim ¢izme, kovalamaca” ve “TV seyretme, yemek
yeme” gibi kendilerini oyalayan, eglenmeye yonelik ifadelerle tamamlamislardir.
Asagida bu durum ile ilgili bazi goriisler verilmistir.

“Sonra Ayse kardesiyle oynamis, Anneannesi onlara miizik agmis birlikte dans
etmigler.”” (EAC.79)

“Kardesiyle oynamisg, sonra anneannesine yemek yaparken yardim etmisler ve
birlikte pisirmigler.” (EAC. 77)

“Sonra nineleriyle vakit gecirmisler, ¢ocuklar oyun oynarken nineleri yemek
hazirliyormus. Sonra yemeklerini yedikten sonra parka gitmisler ve parkta oynayip

tekrar evlerine geri donmiisler.” (EBC.7).
“Kardesiyle boya yapmislar sonra anneanneleri onlara elmali ¢érek yapmis ve

mutluluktan ziplamislar ve elmali ¢oregi hep birlikte yemisler ama yer sofrasinda’’,
TV seyretmisler ve sonra parka gidip oynamislar.”” (EBC.5)

Tablo 5’te ebeveyni birlikte bazi ¢ocuklarin ayriligin yarattigi kaygiyla basa
¢ikmakta zorlandiklarma ve Oykilyli anlatmaya direndikleri gézlemlenmistir. Bu
ifadelere yonelik 6rnekler sunlardir:

“Ali anne ve babasini 6zlemis.” (Tekrarlanan sorulara cevap vermek istemedi)
(EBC.14)

“Kardesiyle oynamislar.” (Arastirmaci tarafindan sorunun tekrarlanmasina
ragmen sadece tek ciimle cevap verdi). (EBC.16)
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Cocuklarin “anne-babaya kavusma” Oykiisiinii tamamlarken kullandiklari
ifadeler tablo 6 da yer almaktadir.

Tablo 6
Anne-Babaya Kavusma Oykiisiinde Yer Alan Ifadeler
Ifadeler Siklik
Ebeveyni Birlikte  Ebeveyni Ayri
Cocuklar Cocuklar
Kavusma Merkezli ifadeler
Sevinme Ifadeleri ve Sarilma 31 33
Duygu Ifadeleri 14 33

Kavusma Sonrasini Belirten Ifadeler

Arabayla bir yerlere gitme 17 4
Dinlenme 6 2
Gezmeye (AVM vb.) 9 14
Yemek 8 8

Oyun Oynama 7 4

TV, Sohbet 1 -
Biiyilikannenin Gidisi - 1
Kendi Evine Gitme 5 1

Olumsuz Duygu ve Davraniglar
Mlgisiz Oykii 1 1

Tablo 6 da ebeveyni birlikte ve ayr1 olan ¢ocuklarm “anne-babayla tekrar
kavusma” oykiisiinii nasil tamamladiklarini gosteren ifadeleri yer almaktadir. Tablo
6’ya gore her iki gruptaki cocuklarin g¢ogunlukla benzer sevinme ifadeleri
kullandiklar1 goriilmektedir. Ayrica c¢ocuklarmn sarilma gibi olumlu kavusma
davranislarina yonelik ifadeleri yer almaktadir. Konuyla ilgili goriislerden bazilari
asagida sunulmustur.

“Anne ve babasi arabadan inmigler, Ali ¢ok mutlu olmus ve anne-babasina
sarilmig sonra da ‘annecim babacim ben sizi ¢ok 6zledim demis’.” (EBC.14)

“Ayse anne-babasini goriince ¢ok heyecanlanmis ve mutlu olmus. Anne-
babasina arabadan inince sarilmis. Sonra da hep birlikte piknik yapmislar.” (EAC.69)

Tablo 6 da ebeveyni ayri ¢gocuklarin duygularini ebeveyni birlikte olan ¢ocuklara
gore daha acik ifade ettikleri goriilmektedir.

“Ayse sevinmis, ¢cok mutlu olmus anne-babasini goriince. Sonra anne-babasina
sarilmig ve hep birlikte yatmislar.”” (EAC.74)

“Ayse sevinmig ve mutlu olmuslar ve Spmiigler. Ve ¢ok mutlu olmuslar.”
(EAC.56)
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Oykiide ebeveyni birlikte ve ayr1 cocuklarin “birlikte tatile gitme, parka gitme,
yemek yeme, araba, oyun ve TV izleme” gibi giinlik yasamlarinin devam ettigi
yoniinde ifadeleri yer almaktadir. Bu konuda iki goriis asagida verilmistir.

“Sonra Ayse ¢ok mutlu olmus ve sarilmislar. Yemek yemisler ve hep birlikte
parka gitmigler. Hem de kardesiyle ayn1 kaydiraktan kaymislar.” (EAC.83)

“Annesine babasma sarilmis ve sonra cocuklariyla birlikte tatile gitmigler.”
(EAC.55)

“Babas1 arabay1 park etmis. Annesini babasini goriince Ayse ¢ok sevinmis.
Birlikte yemek yemeye gitmisler. Sonra bu sefer hep beraber tatile gitmisler.”
(EBC.25)

Aragstirma bulgular incelendiginde ebeveyni birlikte olan ¢ocuklarin birinci ve
ikinci oykiide c¢ogunlukla “uyari, elestiri ve siddet” igeren olumsuz ifadeleri
bulunmaktadir. Her iki gruptaki ¢ocuklarin “parkta kayadan diiserek yaralanma,
anne babanin ¢ocuklart evde bwrakip tatile ¢iktiklart ve kisa bir siire donmesi”
Oykiilerini cogunlukla daha fazla olumlu ve benzer ifadeler kullanarak tamamladiklari

goriilmektedir.

Tartisma ve Sonug¢

Bu arastirmada ebeveyni birlikte ve ayri olan 3-6 yas araligindaki okul 6ncesi
donem ¢ocuklarinin baglanma stilleri gergevesinde Oykii igerikleri incelenmistir.
Oykiilerin igerikleri incelendiginde, birinci dykii “meyve suyunu kazara dékme”
ebeveyni birlikte ve ayr1 ¢ocuklar tarafindan diger dykiilere gore daha fazla olumsuz
olarak tamamlanmistir. Arastirma bulgusuna benzer sekilde Akgiin ve Mellier’in
(2014) okul oncesi donem ¢ocuklarin baglanma Oykdlerini inceledikleri
¢alismalarinda, ¢ocuklarin ¢gogunun birinci dykiiyii (meyve suyunu kazara ile masaya
dokme) diger dykiilere gore daha fazla olumsuz tamamladiklar1 goriilmiistiir. Benzer
sekilde Ulug ve Oktem de (2009) yapmis olduklar1 ¢alismada, ¢ocuklarin birinci
Oykiiye (meyve suyunu kazara dokme) en fazla olumsuz tepki verdiklerini saptamistir.
Cocuklarm oykii igerikleri karsilikli olarak incelendiginde, birinci dykiide ebeveyni
birlikte olan ¢ocuklarin “siddet”, ebeveyni ayr1 olan ¢ocuklarin ise “ceza” gibi korku
ve kaygilarinin devam ettigini gosteren ifadeleri saptanmistir. Ebeveynin ¢ocugun
davranisina gosterdigi tutumun niteligi, ¢ocugun kendini ve duygularini ifade
etmesinde biiyiilk rol oynamaktadir. Bu oOykiide ebeveynin ¢ocugun davranisina
yonelik suglayici, yargilayict ve destekleyici olmayan tutumu, ¢ocugun durumun
diizelmesine yonelik ifadeler yerine kayginin devam ettigini gdsteren ifadeleri
kullanmasinda etkili oldugu diisiiniilmektedir. Bu tutumu benimseyen ebeveynler,
cocuklari istedikleri davranislari sergilemediginde ¢ocuguna karsi sert davranmakta
ve ceza gibi zorlayict yontemler kullanmaktadirlar (Ginalp, 2007; Yildiz, 2004).
Ebeveyni birlikte ve ayr1 olan ¢cocuklarin birinci 6ykiiyii siddet ve ceza gibi olumsuz
cevap vermeleri, her iki ebeveyn grubunun asir1 otoriter anne-baba tutumunu
benimsemesiyle iligkili olabilecegi diislinlilmektedir.



1170 Serife Eraslan ve Neslihan Giiney Karaman

Ayrica ayr ebeveynli ¢ocuklarin, birinci dykiide ebeveynin duruma miidahale
etmesine karsin korku ve kaygilarinin devam ettigini gosteren (bir daha
yapmayacagim, s6z veriyorum vb.) ifadeleri gdézlemlenmis ve Oykiiyii ceza ile
sonlandirmislardir. Bu durum, tek ebeveyninin ¢ocuk yetistirme konusunda yalniz
biitiin sorumluluklar: iistlenmesi ve yogun is temposundan dolayr ¢ocuklarinin
bakimlarryla ilgilenirken kizginlik ve 6tke gibi olumsuz duygular: hissetmesiyle ve
cocuklarina karsi olumsuz tutum gostermesiyle iligkili olabilmektedir. Yapilan
alanyazin incelemesinde arastirma bulgusunu destekleyen benzer c¢aligmalar da
gozlenmistir (Akoglu ve Kiiciikkaragdz, 2018; Arikan, 1996; Can ve Aksu, 2016;
Feyzioglu ve Kuscuoglu, 2011; Keskin, 2007).

Oykii igerikleri degerlendirildiginde “odasinda uyku i¢in hazirlanirken korkma,”
Oykiisii ilk 6ykiiden sonra ¢ocuklar tarafindan daha fazla olumsuz tamamlanmistir. Bu
Oykiiyii ebeveyni birlikte olan ¢ocuklarin ebeveyni ayri olan ¢ocuklara gore daha fazla
olumsuz ifadelerle anlattiklar1 gériilmiistiir. Ulug ve Oktem de 2009 yilinda yapmis
olduklar1 caligmalarinda, arastirma bulgusuna benzer bir sekilde ikinci Sykiiniin
birinci dykiiden sonra en fazla olumsuz tepki alan 6ykii oldugunu saptamustir. Oykiide
her iki gruptaki cocuklarin “odasinda yatagin altindaki canavar1” tehdit olarak
algiladiklari ve bu durumu somutlastirarak ebeveynden sorunu ¢6zmesini bekledikleri
goriilmektedir. Ebeveynin gereksinim aninda duruma zamaninda miidahale etmesi ve
durumu ¢dziime ulagtirmasi, ebeveyn-cocuk arasindaki giivenli baglanmaya isaret
etmektedir (Hazan ve Shaver, 1994). Baglanma kuramima gore de ebeveyninin
¢ocugun gereksinimlerini zamaninda, duyarli bir sekilde karsilamasi ve ebeveynin her
zaman ulagilabilir olmasi giivenli baglanmanin gelismesi ile iliskilidir (Bowbly, 1979;
Cassidy ve Shaver, 1999; Main ve Cassidy, 1985). Ebeveyni tarafindan gereksinimleri
kargilanan ve ebeveyniyle giivene dayali saglikli iligkiler kuran gocuklar, yasadiklari
sorunlara ve strese kars1 ¢ozlimler tiretebilmektedir (Ural ve dig., 2015). Bu yiizden
¢ocugun istedigi zaman, gereksinim duydugu ebeveynine (anne ya da baba)
ulagabilmesi kaygi ve korku yaratan durumlarla bas etmesinde biiyiik rol
oynamaktadir. “Odasinda uyku i¢in hazirlanirken korkma” 6ykiisiinde kaygi ve korku
yaratan durumun ebeveyn tarafindan ¢dziilmesi sonrasinda, ebeveyni birlikte olan
cocuklarin ebeveyniyle birlikte uykuya geg¢mek isterken, ebeveyni ayri olan
¢ocuklarin ise kendi baslarina uykuya gegtikleri gdzlemlenmistir. Bu durum, ebeveyni
birlikte olan ¢ocuklarin huzursuzlugunun devam ettigini, ebeveyni ayri olan
cocuklarin ise rahatlamis olarak uykuya gectigini gostermektedir. Sonug olarak bu
durum ebeveyni ayri olan c¢ocuklarda baglanma davranig sisteminin basariyla
calistigini isaret etmektedir.

Ebeveyni birlikte ve ayri olan gocuklarin, “parkta kayadan diiserek yaralanma’’
Oykiisiinli cogunlukla benzer sekilde tamamladiklari ve bu dykiiye daha az olumsuz
yamt verdikleri gézlemlenmistir. Ulug ve Oktem’in 2009 yilinda okul 6ncesi
cocuklariyla yapmis olduklari ¢aligmalarinda, arastirma bulgusuna benzer sekilde
cocuklarin, “parkta kayadan diiserek yaralanma” Oykiisiine daha az olumsuz tepki
verdiklerini saptamistir. Oykiide ¢ocugun fiziksel yaralanmasi hem gocugun hem de
ebeveynin baglanma sistemini harekete gegiren bir durumdur. Bu yiizden ebeveynin
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duyarlig1 ve davraniginin niteligi saglikli ebeveyn-¢ocuk iliskisi i¢in biiyiikk dnem
tasimaktadir. “Parkta kayadan diiserek yaralanma” &ykisii igerik olarak
degerlendirildiginde, ebeveyni birlikte ve ayr1 ¢ocuklarin ebeveynin hizlica gelmesi,
yarasina miidahale etmesi, fiziksel temas kurmasi ve oyunlarina (kayaya tirmanmaya)
kaldig1 yerden devam etmesi yoniinde beklentilerinin oldugunu gostermektedir.

Son iki 6ykiiniin “anne-babanin ¢ocuklari1 evde birakip tatile ¢iktiklart ve kisa
bir siire donmesi” temalar1 ¢ocuk-ebeveyn arasindaki genel baglanma iligkisinin
degerlendirildigi yabanci ortam testiyle (Ainsworth ve dig.,1978) dogrudan iliskilidir.
Dordiincii  Oykiide, ebeveyni birlikte ve ayr1 c¢ocuklar ayriliga yonelik
hosnutsuzluklarini belirttikleri ve ebeveynlerin bu hosnutsuzlugu gidermeye yonelik
merak etme hemen donecegiz! gibi kaygiy1 yatistirict ifadeleri goriilmiistiir. Bu
durum, ebeveyniyle giivenli bag gelistiren ¢ocuklarin ayrilik sonrasi ebeveyniyle
tekrar kavusma inancini igsellestirdigi seklinde yorumlanmaktadir (Ulug ve Oktem,
2009). Son 6ykii olan “anne babanin kisa bir siire donmesi” dykiisii, ebeveyni birlikte
ve ayrt ¢ocuklar tarafindan daha enerjik ve olumlu sekilde tamamlanmistir.
Cocuklarm &ykiide aile bireyleriyle yeniden bir araya gelme, sarilma gibi fiziksel
temas iceren olumlu tepkiler verdikleri goriilmiistiir. Baglanma kuramina gore
ebeveyniyle giivenli bag gelistiren ¢cocuklar, ebeveyninin yoklugunda hafif kaygilanir,
o sirada yabacilarla iletisime gegerler ve kendilerini biraz rahatsiz hissederler.
Ebeveyni geri dondiigiinde ise ebeveyniyle tekrar temas kurar, kucaklasir ve sakinlesir
(Ainsworth, 1989; Bretherton, 2000; Ulug ve Oktem, 2009).

Arastirmada ebeveyni birlikte ve ayri olan ¢ocuklardan yarim birakilmig
Oykiileri tamamlamalar1 istenmis ve dykiileri icerik bakimindan degerlendirilmistir.
Oykiilerin degerlendirilmesi sonucunda, ebeveyni birlikte ve ayr1 olan c¢ocuklarin
oyki igeriklerinin ¢ogunlukla benzerlik gosterdigi saptanmigtir. Bu arastirmada
yarida birakilmis 6ykiilerle ¢ocuklarin davranislar1 degil, dykiileri degerlendirilmistir.
Bu nedenle ebeveyni birlikte ve ayri olan ¢ocuklarin &ykii iceriklerinin benzerlik
gostermesi beklenen sonuglardan biridir. Bunun nedeni, ebeveynin birlikte ve ayri
olma durumundan bagimsiz olarak, ebeveyniyle saglikli iliski kuran ve kendini
giivende hisseden c¢ocuklarin Oykiilerini olumlu bir sekilde sonlandirirken,
ebeveyniyle iliskisinde sorunlar yasayan, kendini giivensiz hisseden ¢ocuklarin ise
korku ve kaygilariyla bas edemedikleri ve Oykiilerini olumsuz tamamladiklar
goriilmektedir. Akgiin ve Mellier (2014), Ulug ve Oktem (2009) de calismalarinda
benzer bulgulara isaret etmislerdir. Arastirma sonucuna gore, ebeveynin ayr1 ya da
birlikte olma durumundan 6te, ebeveynin tutum ve davranislarinin olumlu ebeveyn-
cocuk iliskisinin kurulmasinda etkili oldugunu agik¢a gostermektedir. Ebeveynlerin
tutum ve davraniglarinin ¢ocuklarin sosyal ve duygusal gelisimleri (baglanma, empati
becerisi, akran zorbaligi, psikolojik uyum vb.) iizerindeki etkilerini gdsteren ¢esitli
caligmalar bulunaktadir (Baumrind, 1991; Demir ve dig., 2017; Dogruyol ve Yetim,
2019; Dursun, 2010; Ergin, 2020 Ongider, 2013; Pettit ve Dodge, 2002).

Bu arastirma sonucunda, ebeveyni birlikte ve ayr1 olan ¢ocuklarin baglanma
Oykilerinin icerik bakimindan benzerlik gosterdigi saptanmistir. Bu sonug,
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bosanmanin tek basina g¢ocuklarin baglanmasi {izerinde olumsuz bir etkisinin
olmadigini, ayn1 zamanda bosanma sonrasinda ebeveyn-gocuk iligkisinin niteligine de
odaklanilmas1 gerektigini gostermistir. Ongider (2006) bosanmanin ¢ocuklar iizerinde
tek basina olumsuz bir etkisinin olmadigini, aksine ebeveynler arasindaki tartisma ve
anlagmazliklarin ¢ocuklar iizerinde olumsuz etkiye neden oldugunu belirtmektedir.
Amota ve Keith’de (1991) yaptiklart meta- analiz ¢aligmast sonucunda, fazlaca
catismanin oldugu birlikte yasayan ailelerin ¢ocuklarmin psikolojik uyumlarinin ve
benlik saygilarinin hem bosanmus ailelerin ¢ocuklarina hem de uyumlu evlilikleri olan
ailelerin ¢ocuklarina gére daha diisiik oldugunu tespit etmislerdir. Yine Yilmaz (2011)
ebeveyni birlikte ve ayri olan fakat siirekli ¢atisma yasayan 7-12 yas ¢ocuklarinin
benlik algisi ve kaygisimi karsilagtirdigi arastirmasinda, g¢atisma durumundaki
ebeveynlerin gocuklarinin, ebeveyni ayri olan ¢ocuklara gore kaygi diizeylerinin daha
yiiksek ve benlik algilarinin ise daha diisiik oldugu goriilmiistiir. Buna ek olarak ayr1
olan ebeveynlerin ¢ocuklarinin, ¢atigmasiz ebeveynlerin ¢ocuklarina gore benlik
algilarinin diisiik ve kaygi diizeylerinin yiiksek oldugu saptanmistir. Yilmaz’in (2011)
aragtirmasinda, Amota ve Keith’m (1991) yapmis oldugu meta- analiz ¢aligmast
sonucuyla benzer sonuglar elde edilmigtir. Arastirma sonuglari, catisma ve
anlagmazliklarin oldugu huzursuz aile ortamlarinin ¢ocuklara, anlasamayan ayr1 olan
eslerden daha fazla zarar verdigini gostermektedir. Bununla birlikte yapilan
aragtirmalar, ¢atigmalara ve anlagmazliklara tanik olan ¢ocuklarin, ebeveyni ayri olan
cocuklara gore daha fazla ruhsal, fiziksel sorunlar yasadiklarini ortaya koymaktadir
(Tiirkarslan, 2007). Cocuklarin saglikli ruhsal geligsimi i¢in ideal olanin, ebeveynler
arasi ¢atismanin olmadigi mutlu ve huzurlu evlilikler ya da ¢atismasiz bosanmalardir.
Saglikli ve huzurlu aile iligkilerinin kuruldugu ailelerde saglikli ¢ocuklar
yetismektedir. Esler arasinda yasanan uzun vadeli anlasmazliklar ve catismalar evlilik
birliginin sona ermesine neden olmaktadir. Ayrilik, tiim aile bireylerini etkiledigi
kadar c¢ocuklar1 da derinden -etkilemektedir. Cocuklarin bosanma sonrasinda
psikolojik uyumunu etkilen en 6nemli nedenlerden biri, ebeveynin birinin evden
ayrilmasidir. Cocugun istedigi zaman gereksinim duydugu ebeveynine ulasamamasi,
¢ocugun kaygi ve endigesini arttirmakta ve ayrilifa uyumunu zorlagtirmaktadir
(Kuyucu, 2007; Ongider, 2013; Yoériikoglu, 2000). Ayrica ayrilik sonrasinda
ebeveyninden yeteri kadar ilgi goremeyen, duygularimi ifade edemeyen ¢ocuklarin
Ofke, kurallara karsi gelme, ge¢ sosyallesme gibi davraniglar gelistirdikleri
goriilmektedir (Meri¢, 2007). Cocuklarin bosanma siirecini en az hasarla
atlatabilmesinde, ebeveynin c¢ocuguyla olan iletisiminin niteligi 6nemli bir rol
oynamaktadir. Ozellikle bosanma sonrasinda ¢ocuklarin evden ayrilan ebeveynine
olan giiven duygusunun zedelenmemesi ve duygusal baglarinin kopmamasi igin
cocugun evden ayrilan ebeveynine gereksinim duydugunda (fiziksel ve ruhsal olarak)
ulagabilmesi ve ebeveyniyle nitelikli zaman gegirebilmesi ©Onemli bir rol
oynamaktadir. Benedek ve Brown’a (1995) gore cocuklarin bosanmaya uyum
saglamasinda en 6nemli seyin; annenin, bogsanma stresiyle bas edebilmesi ve cocugun
gereksinimlerinin aksatilmamasidir. Walczack ve Burns (1999) ve Sun (2000) da
¢ocugun bosanma sonrasinda uyum saglamasinda, ebeveynin gocuga bosanma
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stireciyle ilgili bilgi vermesinin ve gocugun gereksinim duydugu her tiirlii destegin
verilmesinin 6nemli etkisinin oldugunu belirtmislerdir.

Arastirmanin sonucu, bosanma sonrasinda ¢ocuk ile ebeveyn arasindaki iliskide
en Onemli faktor olan baglanmanin, bosanma sonrasinda ebeveynlerin hem
birbirleriyle hem de ¢ocuklariyla kurduklari iletisimin niteligine bagli olarak
etkilenebilecegini gostermektedir. Bosanma sonrasinda ¢ocugun gereksinim duydugu
ilgi, sevgi ve bakim gereksiniminin ebeveyn tarafindan karsilanmasi durumunda,
ebeveynin birlikte ya da ayr1 olmasimin ¢ocugun baglanmasi iizerinde bir etki
olusturmadigi sdylenebilmektedir. Cocugun baglanmasinin yasamin erken yillarinda
gelismesi ve ozellikle cocugun bebeklik déneminde baglanma figiiriinden (Emery,
2012) ayrilmamasi da ebeveynin medeni durumunun g¢ocugun baglanmasini
etkilememesinde bir diger faktor olarak goriilebilmektedir.

Bu arastirmanin katilimcilari, ebeveyni birlikte ve ayri olan 3-6 yas araligindaki
okul oOncesi c¢ocuklariyla sinirhidir.  Gelecek arastirmalar bu  arastirmanin
siirliliklarimi  gidermek iizere, farkli yas grubundan c¢ocuklar ile daha biiyiik
orneklemlerde farkli arastirma yontemleriyle ¢alisilmasi 6nerilmektedir. Ayrica farkl
kiiltiirden, farkli sosyo-ekonomik diizeydeki ¢ocuk ve ebeveynleriyle de benzer
calismalarin yapilmasi dnerilmektedir. Son olarak bu arastirma ebeveyni ayr1 olan ve
ebeveynlerinden biri ile yasayan kiigiik yas grubu ¢ocuklar1 kapsamaktadir. Gelecek
aragtirmalarda ebeveynleri ayrilik siirecinde olan kiigiik yas grubu cocuklarin
baglanmalar1 ayrilik sona erene kadar boylamsal olarak degerlendirilebilir. Boylelikle
ebeveynin ayrilma siirecindeki tutum ve davraniglari ile baglanmalari arasindaki bag
ortaya konulabilir. Sinirliklarina karsin bu arasgtirma, ebeveyni birlikte ve ayri olan
kiigiik ¢ocuklarin baglanmalarina iligkin bilgi vermesi ve alanyazindan farklilagan
bulgulara sahip olmasi agisindan degerlidir.
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Due to the Covid 19 epidemic that affected the entire world, the World Health
Organization (WHO) declared 2020 as the year of pandemic (TUBA, 2020, p.9).
Because of the increasing cases and death rates during the Covid 19 pandemic,
countries have taken a number of measures to protect their citizens (Dikmen &
Bahgeci, 2020). These countries primarily started to use distance education
opportunities created with different technological infrastructures to continue
education and training without interruption (Avci, 2020; Can, 2020). In our country,
this epidemic also affected many areas, making it necessary to make some changes in
the field of education. Because of the epidemic, face-to-face education was replaced
by distance education, and distance education was started at all levels of education
and training, from primary to higher education.

Distance education is defined as learning and teaching activities that bring the
learner and the teacher together, help people in different places to interact with each
other through communication technologies (Fidalgo et al., 2020). According to Al-
Arimi (2014), distance education is one of the ways to provide students with an
effective education, focused on pedagogy, technology, and design in the teaching
system, where students and teachers can interact synchronously and asynchronously.

According to Usun (2006), distance education offers a planned and systematic
learning environment that provides interaction in the learning and teaching processes
of recipients by using written-printed materials and audio-visual technologies in
different environments. With the school lockdowns, students, teachers, and parents
needed support to ensure the continuity of educational activities. To meet this need,
UNESCO (2020) prepared a distance education strategy plan under 4 headings:
"technological preparation, content preparation, pedagogical and home learning
support preparation, monitoring and evaluation". In this plan, issues such as access
to remote data content, communication support, student rights, data confidentiality,
support for teachers in transition to distance education, and provision of technological
resources were included.

In Turkey, the Ministry of National Education has started to provide distance
education courses to primary and secondary school students over TRT EBA TV
channels as of March 23 (Canpolat & Yildirim 2020). EBA (Education Informatics
Network) is defined as an online social learning platform that all students can access
free of charge, regardless of time and place (Durmusgelebi & Temircan, 2017).

An attempt was made to increase the quality of education and create interactive
lesson environments among teachers and students by including visual and verbal
learning in the process via the EBA online education platform. However, because the
digital infrastructure in EBA did not have enough technical capacity to provide
distance education, all education at primary and secondary school levels could not be
carried out through EBA (Arkan, 2020). In addition to the EBA platform, courses
were conducted with various applications such as Microsoft and Zoom These
applications, which help education and training in distance education process, also
help effectively transfer course contents using audio, visual, and applications in Social
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Studies courses, which are formed of many other disciplines (Diindar & Yesilyurt,
2020). Since social studies course includes abstract concepts and topics, the
importance of using visual teaching materials in lessons is increasing day by day
(Oner, 2017). It can also be said that the use of visual materials in the social studies
course in distance education process contributes to the development of students’
lifelong and individual learning skills.

Social studies as a school subject is fed from disciplines such as history,
geography, sociology, philosophy, psychology, and anthropology. History is one of
the most important social sciences that constitutes the content of social studies course.
Since 1998, the social studies course, which also includes history, has been included
in the curriculum (Demircioglu, 2008). Teaching history within the scope of a social
studies coursecontributes to the students’ gaining skills of perceiving change and
continuity, understanding time and chronology. In the social studies course, students
are expected to be able to conduct research using unique methods of history and
develop their historical thinking skills (Yilmaz & Kaya, 2011). Students can
understand the ongoing events in the world from the past to the present with the help
of historical subjects in social studies lessons (Karag6zoglu, 1966).

According to the constructivist approach, in the teaching of historical topics
within social studies, it is considered important to gain "historical understanding™ and
"historical thinking skills" rather than "transferring or memorizing" (Yilmaz & Seker,
2011, p.22). With history teaching, students * analytical, democratic, and cognitive
thinking skills are developed, and citizenship awareness is created in students through
concepts including flag, homeland, nation, forms of government, rights, and
responsibilities (Er & Bayindir, 2015). Yilmaz and Kaya (2011) state that the
objectives of history teaching in schools vary according to the governing styles, value
judgments, and education systems of the countries. According to Kostiiklii (2006), the
general aims of history teaching are:

To evoke students ° interest and curiosity about the past,
Shed light on the future with the guidance of the past,

Enrich other relevant areas of the curriculum,

Develop mental skills through selfless work,

Prepare students for adulthood,

Contribute to the development of students ’ sense of identity,
Help students learn about other countries and cultures.

Effective history teaching helps students produce rational solutions to the
problems they encounter in daily life, make logical decisions, and develop critical
thinking and questioning skills. Students need primary and secondary sources when
they make sense of newly learned information through their own experiences and
build knowledge (Isik, 2011). Today’s technologies make it easier to access these
resources. According to Staley (2000), instructional technologies help students better
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understand historical subjects, develop their perspectives on history, and increase their
interest in the past. Technological tools also contribute to the concretization of abstract
concepts in history teaching. Therefore, while teaching history through live lessons,
teachers should use technology as much as possible so that students can make sense
of historical events.

Determining the advantages, disadvantages, quality, and limitations of distance
education in live lessons requires understanding the thoughts and experiences of
teachers. Identifying and eliminating the problems encountered based on teachers ’
online teaching experiences will help create a better learning environment. When the
studies in the literature are examined, it is seen that studies on distance education in
the field of social studies have increased recently due to the pandemic. In a study by
Akgiil & Oran (2020), it was determined that social study teachers observed low
student motivation in distance education. In Aydemir’s (2021) study, it was found that
social studies teachers had problems in distance education due to lack of
communication with parents and students, and had problems stemming from
economic inadequacy. In the literature, there are also studies on social studies course
in distance education (Gez & Yesiltas, 2021; Giillithan, 2021; Seyhan, 2021; Diindar
& Yesilyurt; 2020) and Atatiirk ’s Principles and Reforms course (Akbaba et al., 2016;
Erol Sahin, 2019; Oztas & Kilig, 2017).

Purpose and Importance of the Research

In the literature, specifically in the Turkish context, no study has been conducted
using the phenomenological research design for the teaching of school history within
the scope of social studies course in distance education process. This study was
conducted to fill this gap in the literature and to contribute to the existing literature.
In this study, social studies teachers’ experiences in teaching history and meanings
attributed to the teaching of history in distance education process were examined. This
study is important in terms of being a model for future phenomenological studies. To
reveal the meaning that social studies teachers attribute to their history teaching
experiences via distance education, from their perspectives, the answers to the
following questions were sought:

e How do social studies teachers make sense of their experiences
in teaching history through distance education in middle
schools?

e What is the essence of social studies teachers’ experiences in
teaching history via distance education in middle schools?

Method

In this part of the study, the research method, study group, data collection tools,
and data analysis are explained.
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Research Design

This research was conducted using a descriptive phenomenological design,
which is a qualitative research method. In phenomenological studies, the experiences
we encounter in our environment, but for which we do not have in-depth knowledge,
the facts and events whose meanings we cannot fully comprehend, are examined and
the meanings attributed to them are aimed to be revealed (Yildirim & Simsek, 2018).
Creswell (2007) defines a phenomenological study as the shared meaning of the lived
experiences of several individuals about a concept or phenomenon. In this study, the
descriptive phenomenological study, which is the most suitable qualitative research
design for the study, was chosen because the first-hand experiences of social studies
teachers in teaching history during distance education were examined. Another reason
for choosing this research design is that the topic of this study has not been examined
with a phenomenological research design in previous studies.

Study Group

The participants of the research comprised social studies teachers working at
different schools in Gaziantep. Criterion sampling technique, one of the purposive
sampling methods, was used for the selection of teachers. Age, gender, teaching
experience, and degree which the research participants received were used as criteria
for the selection of the participants. A total of 12 teachers, six females and six males,
over the age of 25, who graduated from the Faculty of Education, Department of
Social Studies, History and Geography, and had at least 3 years of Social Studies
teaching experience, were selected as the participants in the study. The participants
were selected from among teachers working in public schools. Demographic
information about the participants is given in Table 1:

Table 1
Demographic Background of Teachers

Teaching University from

Participants ~ Age  Gender Experi Degree which Degree
Xperience >
was Received
Teacher 1 27 Male 3 Social Studies ~ Gazi University
Teacher 2 29 Female 5 Hlstor_y Gazi University
Education
Teacher 3 42 Female 20 Hlstor_y S.e lculf
Education University
. . Mugla
Teacher 4 31 Female 6 Social Studies

University
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Table 1 (continued)

Participants Age  Gender Teacr_nng Degree Gra_lduatgd
Experience University
Teacher 5 30 Male 5 Social Studies ~ Firat University
Teacher 6 32 Male 6 Social Studies Alatiirk
University
Teacher 7 42 Male 5 Social Studies Selguk
University
Teacher 8 42 Female 18 Social Studies Balikesir
University
Teacher 9 44 Male 13 Social Studies Afyon_ Kocatepe
University
. . Van Yiiziinci
Teacher 10 37 Male 10 Social Studies I
Y1l University
Teacher 11 37  Female 13 Social Studies Cukurova
University
Teacher 12 41 Female 20 Geography Nigde
Education University

Each teacher participating in the study was informed about the research topic,
purpose, and procedure of the study. The teachers signed a consent form before
participating in the study. To protect the identities of the teachers, due to research
ethics, pseudonyms ranging from Teacher 1 to Teacher 12 were given to each
participant. These pseudonyms were used to present the findings of the study.

Data Collection Tools

In phenomenological studies, interviews are the most commonly used data
collection tool. The interview method reveals the participants’ experiences and
perspectives on the research topic under investigation (Patton, 2022; Yildinm &
Simsek, 2018). In this study, a semi-structured interview technique was used in
accordance with the phenomenological research design. An interview form consisting
of 4 open-ended questions was prepared in accordance with the research design. After
preparation of the interview form, the opinion of a field expert was obtained, and the
interview questions were finalized after necessary corrections were made. The
interview questions were also examined in terms of language and expression by a
Turkish language teacher with 12 years of experience in a public school. In line with
the Turkish language teacher’s opinion, language and spelling errors were corrected.
To check the compatibility of the research and interview questions with the nature of
the phenomenological research design, the opinion of a field expert who has
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conducted national and international phenomenological studies in the field of social
studies education was taken. The field expert stated that in descriptive
phenomenological studies, to reveal the structure and essence of the participants’
experiences, too many questions should not be used in the interview form. Based on
the opinions and suggestions of the field expert, two questions that were thought to be
inconsistent with the phenomenological design and directing the participants were
excluded from the interview form. The other two questions remained in the interview
form, as they would reveal the nature and essence of the teachers’ experiences in
teaching history in the social studies course during distance education.

Depending on the answers given by the participants, various follow-up and
probing questions were asked during the interview to obtain in-depth insight. The
probing questions focused on the participants’ experiences in teaching history in the
social studies course during distance education.

The analysis of the Data

Studies conducted with a phenomenological design have a unique analysis
process. In descriptive phenomenological research, the essence and structure of the
participants’ experiences regarding the phenomenon under investigation are revealed
through a four-stage analysis process. These are:

1. Bracketing: Suspending the previous knowledge, attitudes, thoughts, and
prejudices of the researchers regarding the research topic during analysis process;

2. The phenomenological reduction: Determining the meaning units in the interview
transcripts about the experiences of the teachers;

3. Imaginative variation: Determining the meaning units in interview transcripts
containing the experiences of the teachers;

4. Synthesizing meanings and essences: Synthesizing the meaning units and
essences that emerged in the previous stages of experience (Giorgi, 2012).

Before starting the analysis of the data, the audio recordings obtained from the
interviews were transcribed by using Microsoft Word. Then, the expressions used by
the teachers about their experiences related to the research topic were analyzed
according to 4-step analysis. After determining the meaning units in each profile, the
unchanging essences of the experience related to the study subject were reached by
working on the 'structured profiles’ and the main components that determine the
structure of the phenomenon were formed.

Validity and Reliability of Research (Credibility and Auditability)

The concept of reliability is not related to data collection tolls but to the data
obtained using these tools. Validity, on the other hand, is related to the accuracy of
the data obtained as a result of the measurement process or to what extent it reflects
reality. Since there are no measurement tools or measurement in qualitative research,
the use of these concepts in qualitative research is both irrelevant and inappropriate
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(Creswell & Miller, 2000; Steinke, 2004; Stenbacka, 2001). Therefore, the concepts
of reliability and validity used in quantitative research are explained with the concepts
of 'credibility' and ‘dependability or 'auditability' in qualitative research (Yilmaz,
2013). In qualitative research, the researcher shows the credibility and reliability of
the study’s findings by directly quoting from the views of the participants (Creswell,
2007). For this reason, in the presentation of the findings of the study, direct
quotations were presented to reflect the participants’ exact views and the diversity of
these views.

In qualitative research, research findings should be consistent within themselves
and with the literature (Miles & Huberman, 2015). In order to achieve this, the
interview questions in this study were prepared in accordance with the literature,
impartial, free from prejudices, colloquial language, and jargon. Then, the opinion of
an expert working on social studies teaching about the interview questions was taken.
The interviews were conducted in environments where the participants felt
comfortable. The audio recordings recorded in the interview with the permission of
the participants were transcribed by two researchers, who have conducted extensive
research on social studies and history teaching. Researchers coded the interview
transcripts at different times and places. The codings by the two researchers were
compared, and the consensus formula of Miles and Huberman (1994) was applied to
confirm whether the codes provided the internal validity of the research. According
to this formula, calculations are made between the number of codes with consensus
(f) and codes that do not comply with consensus (n). While the number of codes with
consensus was determined as f=37, the number of codes that did not comply with
consensus was n=5. According to this reliability formula, the reliability of the research
was found to be 88%. To ensure the credibility and auditability of the research
findings, the research procedure and the analysis process were specifically described,
and asked for the opinion of a field expert.

Results

As a result of the data analysis, it was determined that the following six
components constitute the structure and essence of social studies teachers’
experiences in teaching history via distance education within the scope of middle
school social studies.

1. Difficulty in teaching and concretizing abstract historical concepts in the online
teaching environment: Teachers who participated in the study had difficulties
teaching historical concepts within the scope of social studies course during
distance education process.

5. Access to technology and appropriate resource problems: Teachers stated that not
every student can access technological tools such as tablets and computers in
distance education process. They experience problems such as sound interruptions
and the inability to transfer images due to the lack of Internet, and they encounter
resource shortages. Not only do technological inadequacies negatively affect the
participation of the students in the lesson but they also cause a lack of attention.
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6. Insufficient students’ participation and lack of interest in the lesson: Teachers
stated that students’ interest and participation in the lesson were insufficient.
Because there are so many distractors that affect the interest and participation of
students in distance education process, teachers have difficulties in ensuring the
participation of students in the lessons.

7. Strive to increase students’ interest and motivation toward the lesson: In distance
education process, teachers try various methods to increase students’ interest and
motivation towards the lesson and make an effort to ensure students’ participation
in the lesson.

8. Having communication and interaction problems in live sessions: Teachers feel a
lack of using emotions in teaching and experience communication and interaction
problems because of some reasons such as not having one-on-one interaction and
not making eye contact.

9. Obligation to use more digital materials and resources: Teachers stated that they
had to focus more on visualizing lessons during distance education process, so
they tried to find more digital resources.

Teachers stated that they had difficulties in teaching history within the scope of
social studies course in distance education process, especially teaching historical
concepts, and that there were many stimuli that distracted students’ motivation and
interest in the course. The fact that there are different distracters, such as playing
games, in the lessons causes communication and interaction problems. In addition,
difficulties such as not being able to make eye contact and be with students in person
students cause a lack of communication and interaction. Teachers stated that students
should benefit from more technology to increase their interest and participation in the
lesson; therefore, they are in search of digital materials and resources. The participants
also stated that they benefited from the drama method and various visuals to increase
their interest in the lesson. They even tried to motivate the students toward the lesson,
stating that their grades would increase when they participated in the lesson.

In the following paragraphs, the components that comprise the structure of
teacher experiences for teaching history in social studies courses via distance
education are explained in detail.

Difficulty in Teaching and Concretizing Abstract Historical Concepts in
the Online Teaching Environment

The participants stated that they had difficulty in teaching abstract historical
concepts in the lessons because of reasons such as the fact that history contain abstract
concepts in the social studies course, deal with events that happened and finished in
the past, and that these events cannot find a response in daily life. For example;
Teacher 2 expressed the difficulty she experienced in teaching history with the
following statement: “As you know, in history, since there are too many abstract
subjects in History of Revolution or other social studies subjects, we have difficulties
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in distance education”. Teacher 4, talking about the experience she had in the lesson,
explained the difficulties she experienced in history lessons with the following words:
“I mean, he wants an extreme example or he wants information from daily life for
history, but we cannot give examples from daily life for history”. Similarly, Teacher
5 stated:

The activities we have done in distance education in the field of history have
been little more difficult for us. Since the subject of history is already related to
the past, it has been difficult for us in distance education because there is no
direct concrete data.

Teacher 6 specified that he already had difficulties in teaching historical concepts
during face-to-face education; however, this difficulty increased in distance
education, and both the students and themselves were negatively affected by this
situation. Teacher 6 stated:

Especially in the teaching of historical concepts in history subjects, we had
difficulties in introducing and animating the children even in the classroom. On
top of that, when we stopped face-to-face education and switched to online
teaching, the children had much more difficulties in this regard, of course, we
also had difficulties.

Teacher 8 explained the difficulty she experienced in teaching history as follows:

Teaching history is a bit difficult, even in face-to-face education. It has become
more difficult with distance education when you are in a live session. The fact
that the subject is both abstract and far away from the past makes it a little more
difficult to connect with daily life.

Teacher 9 also tried to explain the difficulty in teaching historical subjects and
concepts with the following example:

When we look at the life of the Turks in Central Asia, for example, with the
children this year, when describing the nomadic lifestyle there, it seems very
abstract, there is no situation that can be given as an example to connect with
daily life.

Teacher 10 explained that historical concepts are very comprehensive and therefore
had difficulties in teaching by giving the following example:

As you know, many names and concepts are used in history teaching. If | talk
about this year, ma’am. We talked about subjects like the first homeland of the
Turks, among the 6th grade subjects; even now, it is with me in the book. We are
asked to teach the first Turkish States established in Central Asia one by one by
whom they were founded. This is obviously very difficult information to convey
to students. I can say that this pushed me extremely hard, ma’am because they
are all abstract for students.
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Teacher 11 said;

Because history is a lesson about the past, we need to establish its relationship
with the present. It is a past and lived event. It should be evaluated within that
period. There may be some disconnections because it is far from the student's
life.

She tried to express the difficulties arising from the inability to establish a relationship
between history and daily life and the ruptures in the lessons that come with it. Teacher
12 stated that she had more difficulty in teaching abstract historical concepts in
distance education by expressing the following thought: “We had more difficulty in
distance education, since history teaching is more abstract, even in the classroom”.

Access to Technology and Appropriate Resource Problems

The majority of the teachers indicated that they had problems such as sound
interruptions, inability to transfer images due to the lack of technological tools such
as tablets, phones, computers, or the Internet, and difficulties in accessing technology
and resources. While these technological inadequacies negatively affect the
participation of the students in the lesson, they also cause distractions for those who
attend the lessons and cannot pay attention to the lesson. For example; Teacher 1
expressed that the technological problems he encounters in distance education cause
breaks in the lesson with the following words:

...Sound interruptions, we have houses that do not have good internet
infrastructure; of course, we have difficulties in distance education when these
are considered. 1.5 - 2 years ago, there was no problem at all, but now we
sometimes experience disconnections while teaching the lessons.

Teacher 2 stated that participation in the lessons was low due to the shortage of
technological tools: “Unfortunately, most of my students could not attend the lessons;
we had these problems due to the lack of Internet, phone, tablet, and computer.”
Teacher 4 explained the difficulties experienced by students in accessing
technological resources in distance education courses and the low participation in the
course as follows:

They were borrowing a computer from their next-door neighbor or asking for
sharing their next-door neighbor’s Internet. It was a very difficult process, the
children did not have a computer or they had only a phone they could use, and
it was their father’s. Their dad took his phone to work; thus, there were no
technological devices on which the child could log in at the time of the lesson.
So 1 didn’t really blame the kids. They were right for not joining the sessions.

Teacher 6 stated that students’ families had technological problems due to lack
of internet infrastructure, both for economic reasons and the area in which they live.
He explained that these problems adversely affect participation in the course:
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Even parents could not have enough Internet on their own phone, they had to
provide a phone or tablet and internet connection for their children, which was
the biggest reason. Our hardworking students could not sign up for classes for
months because there were no opportunities at home. Or they had three or four
brothers and sisters at home and they had only one device. They had great
problems with these. When some of them cut back on everything and wanted to
connect a telephone or the Internet, they found that there was no infrastructure
in the neighborhood. This again prevented them from joining the classes.

Teacher 7 indicated that he had problems caused by a shortage of technological
access and resources by saying: “but we had the biggest problem with internet
connection and other equipment.” Teacher 8, “During the session, a student might
lose the connection and | have to accept it back, which causes distraction and time
loss”. Teacher 9 stated that technological deficiencies adversely affect students and
courses and that they could not get the desired effects in the lessons with the following
words:

Perhaps, most of them did not have Internet connection or tablets. Even if they
want to attend, they might havethe Internet problems. As a result, I do not think
it is useful I think this process is a kind of the lost process. | mean, it is really a
miserable process for children in their educational lives.

Teacher 10 detailed that there are problems caused by technological deficiency, so it
was difficult to take their attention by saying:

The application we used for live sessions might drop students from the course,
there could be such problems. Sound and image quality could also be a problem.
We have also experienced such problems. We can say that we had problems in
attracting the attention of the students.

Insufficient Students’ Participation and Lack of Interest in the Lesson

Teachers emphasized that the students behaved indifferently to the social studies
course in distance education, and that they were reluctant to participate in the course
and therefore experienced problems. Participants stated that the students were
reluctant to participate during the course with the excuse that they had technological
problems, and they were interested in other tasks (such as playing games, having
breakfast etc.). They acted comfortably because they did not have to participate in the
course and they considered the social studies lesson less important than other courses.
Some participants also complained about the parents’ indifference and stated that the
parents did not prepare their children for the course and did not support their children
to participate in the course. For example; Teacher 3 specified that some students were
reluctant to take part in the course by making excuses even though they did not have
any technological problems:

...Distance education was also a problem to have unmotivated students
participate in the lesson because they can make up various excuses such as “I'm
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having internet problems; I could not hear your voice; I'm having problem with
my microphone”. Actually, they have no chance to say these things in the class
environment, of course, face -to -face education. Such students have developed
a habit of avoiding questions. On the other hand, as | said, we did not have any
problems with the motivated students in this process... I mean, they can say that
their internet does not work, although it does, or they can say that they do not
have a microphone although they have. We had such problems.

Teacher 4 tried to explain that although students were online, they were not
actually in the course and added that they used the internet out of purpose during the
course by using the following words:

The children did not understand the process. There were students logging in and
pretending to be in the session but having breakfast, chatting with their friends
instead. It was a strange situation and experience, in fact, we had difficulties.
Even they didn't want to join the session ... Another problem was that they
wouldn’t have any exam. In the first term, we did not have any exams, so they
thought if there were no exams, there was no need to study! There is always a
needed force to learn on the side of the learners; otherwise, they do not have a
desire for it. If you force children they learn, if you do not they won't; this is
what we experienced. The first semester really went bad. As there was no exam,
the children did not listen to the lessons. Only five students from the 40-student
class attended. Parents also made the process more difficult. That was really
difficult. I realized that it is not possible to teach using distance education.

Teacher 4 explained the problems of interest and inadequacy in class
participation as follows:

10 people can sign in if they want. They sign up for classes according to their
interest. Obviously, they are picking classes. This mostly happens in the eighth
grade. They attend classes that bring them more points, but they don't attend
classes with a standard deviation of one like our courses.

Teacher 6 stated that the students did not attend the classes, acted uninterestedly,
were busy with other things, and prevented communication. Therefore, the problems
experienced were as follows:

For instance, you ask something; the student answers incorrectly and you give
corrective feedback even providing correct answers you ask them to repeat, but
they cannot because they do not listen to you when you are giving feedback.
Some of them never turn on their microphones... When a student does not want
to communicate or respond to your question, they turn off the microphone or
simply do not answer, and it is impossible to reach that child. How can we
manage it when all communication control is in the child ’s hands? For example,
she does not turn it on if she does not want to. We have such problems... Some
students discovered new tricks during this live lesson even though they were very
hardworking. What kind of tricks? They sign in the lessons, they appear in the
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lesson, but the microphone and camera are turned off and they play games while
the live lesson is in the background.

Teacher 7 explained that he felt sad and unhappy when the students did not
attend classes as follows:

We had such a difficult period with our students, especially turning off the
camera, turning off the microphones ... For our students, especially when we see
students who don’t answer or attend the lesson or turn off the camera, do we get
upset? Yes, of course, we do...In any place where there is no participation, there
are moments when we are really opposite and inevitably happy, neither for the
child nor for us. Even when we are unhappy, we pay special attention to
students’ emotions, whether they are upset, reluctant, or have difficulty
participating, or if they feel uncomfortable at the point of answering.

Teacher 9, on the other hand, explained that he put effort into including the
students who did not attend the classes, but he could not force them to participate in
the lesson as follows:

In distance education, it is difficult if students do not open themselves, do not
want to participate. | invited a child to participate in the lesson politely, maybe
three times. My dear, can you do this, read that or say that? Despite what | said,
she did not open it, I can’t force her, and I can’t go further. Frankly speaking,
as teachers, we have trouble at this point. In other words, the child can
participate if they want, and they can become active in the lesson. If they don’t
want to, we don’t have much to do. | mean, at the end, you just saw that the
student lost the connection. Actually, logged out.

Teacher 9 stated that the biggest reason why students do not attend the lesson is
because of their parents:

We announce the schedule a day before the lesson. For instance, we say we have
class tomorrow at 11 o’clock. All my colleagues do this, so they definitely inform
them the day before. The students can see this, and the parents can see it. After
all, the parents are in this WhatsApp group, but for some reason, they do not
prepare their children. They should say that you have this lesson at this time, so
please prepare your books and notebooks and be ready. At this point, children
sometimes join, the parents, perhaps, just say take the phone, tablet, and go and
sign in, but they don't follow the rest. In other words, although children pretend
to be participating, they can open a different page and play a game during the
lesson.

Similarly, teacher 10 explained that they could not ensure the participation of
the students because there was no obligation to attend the classes, and that some
students were engaged in different tasks in the lesson as follows:

Of course, | can say for my own school that participation in distance education
is at a very low level. In face-to-face education, students had to come and go to
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school even if they did not have an interest in the lesson. Since there is no such
obligation in distance education, it has such disadvantages... As I just said,
students think that the teacher can't see me anyway, he doesn't have the ability
to control me, how will he know that I have internet, or necessary equipment for
distance education, why should I join?

Teacher 10 also explained the students' indifference to the lessons by saying;

They connect to the live lesson on the phone, and they seem to be attending the
lesson. While you are lecturing, the students are playing games on the other
page. This is one of the biggest problems in my opinion. Because we,
unfortunately, do not know how to use technology in place and on time...

Teacher 12 pointed out that the students were reluctant to participate because
they found the social studies course less important than the other courses, and that
there were disconnections in the courses with the following words:

You know, | have to learn a formula in mathematics in a numerical course and
in a science course, yes, | should join the lesson. The child, who thought, did not
feel the need to sign in because she did not see such a reason in social studies.
Because of this, we experienced a disconnection in the lesson from time to time.

Strive to Increase Sudents’ Interest and Motivation Toward The Lesson

Teachers stated that they benefited from sources containing visual materials such
as videos, slides, documentaries, and virtual museum tours to increase the interest and
motivation of students toward the social studies course during distance education
process. Some participants stated that they tried to make the lessons interactive and
fun using the drama method. For example, Teacher 1 stated that he was able to draw
students’ attention to the lesson by using various materials such as visuals, virtual
museum, and z-book (interactive board compatible books with digital media), with
the following words:

I usually conduct virtual sightseeing tours with my students. Also, those images
on Google are related to any topic, | talk about the Malabadi Bridge with fifth
grade children, but they wonder what Malabadi Bridge is, and its name seems
strange to them. | open it immediately and show it from the images. To appeal
to the child ’s visual intelligence. I usually use these two slides and the z-book.
In general, using smart notebooks, as well as slides and presentations prepared
by myself and my colleagues, | ensure that my students both see and hear me and
actively participate in the lesson.

Teacher 2 emphasized that she made an effort to increase her students’ interest
by saying;

If I were to speak for myself, we wrote an article, we tried to show it, we showed
pictures, we tried to convey it from the slides somehow. We tried to use more
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things, but unfortunately we were not as effective as we are in face-to-face
teaching.

The participant ’s use of the word "unfortunately" while describing this experience
shows that her efforts to increase students’ interest and motivation toward the lesson
were not very effective. Teacher 3 stated that she used visual elements in the lessons
as follows:

The videos, slides, about our visual lessons, I'm teaching 7th and 8th grades and
I used the visuals I could use, there are too many maps for us in the 7th grade,
maybe they were included in the slides in the 8th.

Teacher 4 explained how she tried to motivate her students by saying: “I don’t know
if'it ’s partly my style, but I also use the drama method. For example, we narrate the
events through animation, which attracts the attention of children more, but...”

Teacher 5 explained that she tried to teach in a fun way to increase students ’
participation in the lesson, to attract their attention, and to increase the effectiveness
of the lesson:

For example, we do not just talk about Nasreddin Hodja and skip the subject.
After talking about the topic, we tell the children a joke about him. Or we want
students to dramatize Nasreddin Hodja’s experiences. By making it a little more
fun to be more intimate with the subject, we enable the child to empathize with
that period. The lesson becomes more effective in this way. Likewise, there is a
topic titled “the language of the rug”, we show children’s images about the rug.
Then, we want them to re-make the motifs on the rug.

Teacher 6 revealed that the student understood the concepts and subjects better
when the teaching was supported with visuals and audio narration with the following
words:

But over sometime, we were able to overcome this a little, how we managed to
overcome it, | can say that | realized that the concepts were better understood
and settled better by watching videos by focusing on more visual expression.
Nonetheless, when we provide it with visual and audio narration.”

In his words, he stated that. Teacher 6 drew attention to the importance of using video
in the lessons by using the following statement: “But when | played the video and
taught visually by pausing in between, and intervened and made necessary
explanations, | saw that they were trying to talk and participate more in the lesson.”
Teacher 7 stated that he used interactive lessons to increase the interest and motivation
of the students in the lessons, and that he mostly used the drama method in history
teaching with the following words:

We give performance assignments individually and as a group, and slide
assignments in the form of presentations. We use drama according to the place
and time of the lesson, apart from the question-answer and presentation
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techniques. They are most influenced by drama in history teaching, and our
children liked it the most. If you can do that, they will be very impressed. Again,
in short, we make our students watch documentaries visually.

Teacher 8 explained that learning can be permanent when the lesson is supported
by visuals in the teaching of history with the following example:

Having tents there, expressing what people do in daily life and geography in
which they live can make it a little more permanent. At least they can imagine,
they can understand what the situation was like at that time. So, apart from that,
there are visuals related to art. How can | say, there are epics unique to them.
Many things, such as the events in epics, the kind of lifestyle they lead, or why
they had to migrate to Anatolia, can become more understandable when they are
supported by visuals. Whether it be the migration of the Huns to Europe or the
settlement of the Turks in Anatolia, | think they would understand better why the
struggle emerged in this land when they learn through visuals.

k)

Teacher 11 explained that to increase students ’ interest in the lesson, they
provided a fun lesson environment and benefited from the drama technique, so that
they could have interactive lessons with the following words:

As a drama technique, you give the students roles in history. You are that person
in history. When there is a reading text, when a person in history speaks, | ask
students to stand up, even in online education, and act out his words. Then, we
activate our microphones and applaud the speaking student. We tried to
dramatize this way, ma‘am. We tried to keep it alive. We tried to keep it
entertaining, moving, and instructive, albeit closely. We attempted to do this,
albeit remotely.

Teacher 12 specified that she teaches in the form of videos, slides, and questions
and answers in order not to decrease student motivation, thus increasing the
intelligibility of the lessons with the following words:

Well, we taught by using especially short videos, slides, itemized presentations
on the subject, and information arranged in this way by opening individual
pages. The lessons were conducted mostly like this. Of course, we used the
question and answer technique as long as we could reach the children, as long
as they did not get tired...or we showed them some past events and asked what
we understood or what we could deduce. From time to time, right after the
lesson, | presented them some questions about the subject... for the purpose of
reinforcing that topic immediately.

Having Communication and Interaction Problems in Live Sessions:

Teachers expressed that distance education is insufficient in terms of physical
communication and interaction, and they find it incomplete when compared with face-
to-face education. They explained that this was due to reasons such as not being able
to make eye contact with the students in the lessons, not using the voice and body
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language effectively, not being able to convey emotions, and being insufficient in
terms of learning by doing. Teacher 1 explained that distance education lessons were
not like face-to-face lessons, and that eye contact with children and the effect of a
smile on the student were explained in the following words:

Distance education can never be like formal education, of course. An eye
contact, perhaps touching a student, can change a student’s life. Smiling at a
student may change their life, so distance education cannot even come close to
it. Because while we are teaching, even a blink might have too much effect while
giving feedback.

Teacher 2 explained why she finds distance education unfruitful and the importance
of eye contact, communication, and interaction in teaching as follows:

Distance education is really inefficient. In face-to-face teaching, there is an
opportunity to reach the child more. There is an opportunity to be more
beneficial to the child. But that opportunity is unfortunately not available here
in distance education. We cannot make eye contact with the child. Eye contact
is the beginning of everything.

Teacher 5 stated that distance education courses are beneficial when supported by
visuals; however, they are insufficient in terms of learning by doing. He also stated
having communication problems as;

Distance education was difficult, actually it was useful in terms of using visual
materials to show examples; however, it was a bit of a disadvantage in terms of
learning by doing... We had a communication breakdown with some children.
So, we couldn't get the exact results we wanted.

Teacher 6 stated that in distance education, students were reluctant to attend the
lesson, experienced lack of communication, and felt helpless because of the thought
that he could not inspire his students enough with the following words:

Because you can't influence the students that much, you can't interfere. I can say
that it was a period when both sides struggled and got tired emotionally. Sometimes
we felt helpless, too. Because you ask something, the student gives the wrong answer.
You give the correct answer and ask them to repeat it, but they cannot because they
do not listen to you when you give the correct answer. They never turn on the
microphone.

Teacher 7 stated that he could not use his gestures and mimics to communicate and
interact with the student in distance education, and that he could not teach the lessons
interactively with the following words: “When we are in the classroom with children,
when we are much more one-to-one, gestures and eye contact, interactive education
becomes more efficient. But when it ’s a distance environment, it ’s almost like a
colorless, odorless object.” Teacher 8 stated that she could not understand whether
the lesson was understood in distance education and that the students had difficulty in
expressing themselves due to the lack of communication
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This is not necessarily about history. You know, when you look into a child ’s
eyes, you can communicate in a healthier way. You know, you can feel in the
child ’s eyes whether what is said is perceived or not. Whether what I said is
understood or not, the students can also express themselves more easily. You
know, they can, of course, express themselves in distance education too, but they
can feel more when it is face to face.

Teacher 9 drew attention to the importance of emotion transfer in education by saying
“Of course, it is necessary to have eye contact while conveying an emotion. That is,
we cannot convey this emotion in distance education because the cameras are off.”
Teacher 10 tried to explain that there are no communication or interaction problems
in face-to-face education, but there are problems in distance education because
physical interaction and communication are insufficient. He explained this situation
in the following words:

We teach better in in face-to-face teaching. For example, the students could see
your gestures and facial expressions, and this allows them to focus both their
attention and interest on you and the subject of the lesson. As a matter of fact, |
would like to say that even if nothing is done, we can say that face-to-face
education has a great advantage. At least, there is a physical interaction.

Teacher 11 stated that she could not have eye contact with the students in the lessons
and tried to use her voice effectively in order not to have a lack of communication:

There is also a communication problem. You know, when teaching, after a while,
the listener may become disconnected and the narrator ’s tone of voice may
become monotonous. | had to be careful about this. Since it was distance
education, | could use my body language limitedly. We didn't have eye contact
like in face-to-face teaching, | tried using my voice effectively here.

Teacher 12 explained that emotion transfer was not possible in distance education and
there was a lack of communication as follows:

Or the liberation of Antep, while explaining those national and moral values,
you can tell children different examples in the classroom. You can express that
emotion to children. However, there is not much transfer of emotion when
teaching over the computer. In this respect, for example, there were problems.

Obligation to Use More Digital Materials and Resources:

Teachers stated that they were trying to provide a fun lesson environment to
make the history within social studies lesson better understood by the students, to
attract the students’ attention, and to increase the attractiveness of the lesson in
distance education. Teachers stated that they had to use more digital materials and
resources in the lessons to achieve this goal and to save the lesson from being boring.
For example; Teacher 4 explained how she used digital resources to remind her about
reviewing the previous lesson: “Ma’am, at school we teach using slides, smart boards,
and PowerPoint. Of course, it is the same in distance education as well. If there is a
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video on the subject, we have it watched. We use the question and answer technique.
I usually use this at the beginning of the lesson. This is usually done to determine if
the child remembers the previous topic or not.”

Teacher 6, on the other hand, explained that he tried to provide a fun lesson
environment so that the students would not get bored, and that he used different
educational sites with the following words:

For example, there are videos on the subject in EBA, and there are also various
educational websites. | benefit from these websites in this process; when I find
videos that might attract their attention, they can listen more carefully. We also
conduct activities. Of course, the child cannot directly use my computer to
complete the activity, but | take their answer and perform the activity according
to their answers. When it becomes a little more fun, it seems to me that the child
’s learning increases a little more. | can also mention some of these websites.
There is a Morpa Campus. There are videos and activities related to each lesson.
I am trying to use them. When we study directly from textbooks, it is like I am
reading an encyclopedia to children and they are listening, | feel that they get
bored.

Teacher 8 also explained that she had to use different sources during distance
education as follows:

I send EBA links as homework, and | tell them to the children as well. What they
should do or watch. I find different sources, 1 make them watch... You know,
while I 'm preparing my lesson, there are websites that I'm a member of. I have
friends and | get a lot of help from them. Would it be right for me to name the
site? I 'm using the resources they use.

Teacher 9 stated that she used digital resources to solve the tests in lessons:

As | said, there were course contents compatible with the smart board. There
are maps for history teaching in those course contents, especially if we talk about
history or there are summarized versions of the topics, or there are tests that we
can use after teaching the subject. We look at those questions and try to answer
them.

Teacher 11, on the other hand, explained that she uses EBA alongside textbooks with
the following words:

I use textbook as the main source, because the only source that students have is
the textbook, and the textbook they are responsible for. We examine the textbook
from time to time, and | read it word by word before the lesson. After that, | use
the textbook because | find the explanation very understandable, and of course,
| also use EBA. For images and videos, | use images from the textbook and
videos in EBA.
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Within the scope of this research, some of our teachers also expressed different
opinions. Some participants stated that they felt unhappy in distance education. Some
teachers, with the intention of increasing class participation, stated that students ’
grades would increase if they attended the classes, and they attempted to increase their
interest in the lesson with grade-driven external motivation. Some teachers also stated
that they did not use the drama method in distance education lessons because they
thought that they would be misunderstood by the parents, they acted formally in the
lessons, they did not comment on anything, and they preferred to use only the lecture
method.

Discussion, Conclusion and Recommendations

In this study, the meaning that social studies teachers attribute to their experience
in teaching history in the curriculum during distance education process was examined.
As a result of the study, six interrelated components forming the essence of teachers’
experience were identified. These are (1) having difficulties in teaching and
concretizing abstract historical concepts in an online environment, (2) encountering
technology access and resource problems, (3) trying to increase students’ interest and
motivation toward the lesson, (4) experiencing communication and interaction
problems in online lessons, ( 5) students’ lack of interest and participation in the
lesson; and (6) the necessity of using more digital materials and resources. These
findings will be discussed by comparing them with similar studies in the literature.

History consists of past events that happened and ended in the past. Since these
events and historical concepts are mostly abstract, teachers who participated in the
study stated that they tried to embody the past by using visual materials in the lessons.
This study’s results showed that it is more difficult in distance education for students
to make sense of past events, visualize them, and connect with the present. Ayaydin
and Aktag (2020) also concluded in their study that students are indifferent to and
prejudiced against historical subjects because of the unique abstraction and
complexity of history subjects. Parallel to the findings of this study, Ulusoy and
Giilim’s (2009) studyargued that the use of visual materials (pictures, photographs,
cartoons, graphics, maps, etc.) in the teaching of history and geography subjects in
social studies courses, especially in subjects involving abstract concepts, facilitated
students’ learning. Based on these results, it could be suggested that the use of visual
materials and resources in distance or face-to-face education has positive effects on
students’ learning in order for students to understand abstract concepts in the social
studies course more easily.

Lyons (2008) stated that online history teaching is especially challenging for the
teacher, but a well-organized and planned lesson can provide an exciting and good
learning environment for both teachers and students. However, these views do not
mean much for Tiirkiye. This study and previous studies have revealed that no matter
how well the teacher has planned the lesson, students in our country do not show
enough interest in online classes because attendance is not compulsory. Therefore, it
is important for the Ministry of National Education to make student participation
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compulsory to achieve the objectives of the courses. To make history teaching
permanent and fun in distance education, teachers are expected to have advanced
technological literacy and information literacy skills. Teachers should be aware of
their own technological competencies, identify their lacking points, and take
supportive courses and training services to increase the quality of history teaching
Teachers can plan online tutorials, documentaries, and educational competitions to
encourage students to learn history without getting bored in class.

In this study, it was determined that both teachers and students experienced
various problems in accessing technology and resources in distance education process.
It was also determined that most of the students could not attend the classes due to
reasons such as economic problems and internet infrastructure deficiencies in our
country, and even if they did, they experienced disconnections during the classes and
could not establish healthy communication. Teachers who participated in the study
specified that the disconnections during the lessons were mostly caused by
technological inadequacies and problems in accessing resources. These findings
support the results of previous studies In Oztas and Kilig’s (2017) study, "technical
problems™ (60.69%) took an important place among the problems encountered in
History of Atatiirk’s Principles and Revolutions courses during distance education,
followed by "teaching quality” (11.41%), "lack of interaction” (9.37%) and "lack of
internet" (6.72%). In Sahin’s (2020) study, it was determined that teachers
experienced problems related to computers, the internet, the teaching environment,
and students in distance education. In Dogan and Tatik’s (2015) study, it was
concluded that students could not attend online courses because of technical problems
and were disadvantageous for distance education. In Bayburtlu’s (2020) study, it was
found that students’ participation was low due to the lack of access to technologies
such as tablets, computers, and the Internet in distance education process. In another
study, it was concluded that teachers found distance education mostly positive in
terms of benefiting from visual tools in social studies lessons; nevertheless, they found
it negative because students could communicate in a very limited way due to access
problems (Gez & Yesiltas, 2020). In the study by Kiirtiincii and Kurt (2020), it was
determined that the students did not have sufficient facilities in terms of internet and
computer; therefore, they had difficulties in attending online lessons, preparing
homework, and following the courses. In Tuncer and Bahadir's (2017) study, it was
also determined that most of the students could not attend the lessons due to lack of
access to the Internet and computers. The results of these studies show that similar
studies in the literature support our findings.

The teachers who participated in the study stated that they tried to use some
methods and techniques to increase students’ interest and motivation in distance
education and utilized videos, visual materials, and virtual museums in their lessons.
In this way, teachers tried to ensure that students participate in lessons and learn
without getting bored but they could not be successful enough in this attempt. Unlike
this result, Erdogan (2021) concluded that the use of EBA facilitated students' learning
in history lessons, contributed to permanent learning, created a fun learning
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environment, and thus increased students’ participation in the lesson. It is thought that
this result may be due to the fact that the students experienced EBA for the first time
during the course. In Yaylak’s (2010) study, the effect of Internet-based instruction
on students’ success in social studies teaching at the primary school level was
examined, and as a result it was determined that students had positive opinions such

as "our interest increased", "our interest increased more", "Internet-based teaching is
more enjoyable”, "it should be applied in other courses". In another study, it was found
that students mentioned that they conducted distance education courses in a fun and
comfortable environment (Tuncer & Bahadir, 2017). These results show that distance
education teaching is perceived and evaluated differently from teachers and students.
Other researchers have stated that distance education is advantageous for students
because the content that can be used in distance education courses is rich and the

courses are recorded and re-watched by students (De Oliveira et al., 2018).

One of the problems teachers face in lessons is related to communication and
interaction. In this study, communication problems negatively affected distance
education process and reduced participation in the courses. Teachers stated that they
could not use eye contact and body language in the lessons; therefore, they could not
transfer emotions and students were disadvantageous in terms of learning by doing.
These results support previous research findings. In the study of Siimer (2016), in
which student views on distance education were examined, it was concluded that there
were inadequacies in learner-learner, learner-instructor and learner-environment
interactions. Similarly, in Oztas and Kilig’s (2017) study, it was found that students
had interaction problems in lessons. In Ibicioglu and Antalyali’s (2005) study, it was
concluded that interaction is of primary importance in making the lesson fully
comprehensible and preventing misunderstandings. Online interactive models have
been developed to facilitate student learning and increase teacher-student interaction
in distance education (Gunawardena et al., 1998; Harasim, 2000; Moore, 1989). The
use of these models in our country can improve the interactions between learner-
content, learner-teacher, learner-learner.

The teachers who participated in the study stated that the students were not
interested in social study lessons and that their participation in the lessons was too
low. Participants stated that they even experienced students appearing in the system
but not being in the class in live sessions because they were playing games or chatting.
This result also corresponds to the results of previous research. In Er Tiirkiiresin’s
(2020) study, it was concluded that in distance education, students’ attention was
distracted during the lessons due to the noise in their homes and they could not interact
with the lecturers. In another study conducted during the pandemic, it was found that
pre-service teachers experienced a lack of attention and motivation toward the course
(Duman, 2020). Yilmaz and Kaya’s (2011) studyrevealed that students were even
uninterested in the social studies course in face-to-face education

In this study, teachers used more digital materials and resources to engage
students in distance education courses and to keep their attention. Studies in the
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literature show that teachers use different alternative teaching techniques and methods
to increase the interest and motivation of students toward lessons during distance
education. Bakioglu and Cevik's (2020) studydetermined that digital teaching
materials such as slides and z-books, web applications, EBA, and various videos were
used in distance education. Likewise, in Cevik and Duman’s (2018) study, it was
concluded that Morpa Kampiis, an application similar to the EBA education portal,
provided almost the same contributions in terms of outcomes. Karatekin et al. (2015)
concluded that e-content compatible with the curriculum should be prepared and
appropriate infrastructure should be created. The results of the studies reveal that
instructional technologies and technological tools have positive effects on students’
learning, contribute to students’ focus on the lesson, help them learn faster, and help
them overcome learning difficulties more easily (Picard, 2009). Other studies have
also found that the use of materials increases students’ active participation in lessons,
and the use of digital tools (overhead projector, television, computer, cassette player,
etc.) in history teaching provides permanent benefits for students because it appeals
to both the eye and ear (Ulusoy & Giiliim, 2009; Kostiiklii, 2004).

Based on the findings of this study, the following recommendations can be made:

It would be useful for social studies teachers to use rich materials in the lessons
to ensure that students can understand the history during distance education. This
study is limited to the views of social studies teachers working in public schools.
Examining the opinions of social studies teachers working at private schools would
also contribute to the literature It is recommended to conduct a study that examines
the meaning that primary school students attribute to their learning experiences in
social studies courses through distance education with a phenomenological research
design.

The findings of this research show that teaching through distance education is
perceived and evaluated differently from teachers and students. For this reason, it is
recommended to conduct new studies in which multiple data collection tools
(triangulation) and especially mixed studies will be used to determine whether the
research results based on students’ opinions reflect the truth. In distance education, it
has become more important for social studies teachers to develop their digital teaching
skills in education and training. It is thought that it may be beneficial for social studies
teachers to develop their Technological Pedagogical Content Knowledge (TPACK)
competencies so that they can use technology appropriately and correctly (Adalar,
2021, p. 171). It is recommended to conduct research in which an action research
design will be used to improve social study teachers’ TPACK competencies. It is also
recommended that technology-based seminars and trainings be provided to improve
social studies teachers’ and teacher candidates’ TPACK skills, and a cooperation
between the Council of Higher Education and the Ministry of National Education to
achieve this effectively. It is recommended to use virtual reality and augmented reality
applications in distance education courses, especially in the teaching of historical
subjects, since their use can increase students’ interest in school history, facilitate the
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understanding of abstract historical concepts, and contribute to permanent learning.
Inadequate course contents in the EBA portal should be eliminated and enriched with
new teaching materials prepared by experts in the field. Animations, historical
pictures, cartoons, drawings, and historical empathy activities should be prepared for
use in teaching history and offered to teachers free of charge.
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Tiim diinyay: etkisi altina alan COVID-19 salgimi nedeniyle Diinya Saglik
Orgiitii (WHO) 2020’yi Pandemi yil olarak ilan etmistir (TUBA, 2020). COVID-19
pandemi siirecinde artan vakalar ve 6liim oranlari nedeniyle ilkeler vatandaslarini
korumak amaciyla bir takim 6nlemler almistir (Dikmen ve Bahgeci, 2020). Bu iilkeler
oncelikli olarak egitim ve dgretim ve 6gretimin aksamadan devam etmesi igin farkli
teknolojik alt yapilarla olusturulmus uzaktan egitim imkanlarini kullanmislardir
(Avet, 2020; Can, 2020). Ulkemizde de yasanan bu salgin bir¢ok alani etkiledigi gibi
egitim 0gretim alanlarinda da bir takim degisikliklere gidilmesini zorunlu kilmustir.
Salgin nedeniyle yiiz yiize egitimin yerini uzaktan egitim siireci almis, ilkokuldan
yiliksekogretime kadar egitim ve Ogretimin biitiin kademelerinde uzaktan egitime
gegilmistir.

Uzaktan egitim, yasanilan c¢agda iletisim teknolojileri araciligiyla farkli
yerlerdeki insanlarin birbirleriyle etkilesim kurmasina yardimci olan 6grenen ve
Ogreteni bir araya getiren, 6grenme ve Ogretme etkinlikleri olarak tanimlanmistir
(Fidalgo ve dig., 2020). Al-Arimi’ye (2014) gore; uzaktan egitim, 6grenci ve
Ogretmenlerin es zamanli ve es zamansiz etkilesim kurabildikleri, pedagoji, teknoloji
ve 0gretim sisteminde tasarim odakli, 6grenciye etkili egitim alan1 sunma yollarindan
biridir.

Usun’a (2006) gore uzaktan egitim, alicilarin birbirlerinden farkli ortamlarda,
O0grenme ve Ogretme siireclerinde yazili-basilt materyallerden, gorsel—isitsel
teknolojilerinden faydalanarak etkilesim icerisinde planli ve sistemli bir 6grenme
ortam1 sunmaktadir. Okullarin kapanmasi ile 6grenciler, 6gretmenler ve veliler egitim
Ogretim faaliyetlerinin devamliligi konusunda destege ihtiyag duymuslardir. Bu
ihtiyac1 kargilamak icin UNESCO (2020), “teknolojik hazirlik, icerik hazirlig,
pedagojik ve ev ortaminda ogrenme destegi hazirligi, izlem ve degerlendirme”
seklinde 4 baglik altinda uzaktan egitim stratejileri plan1 hazirlanmistir. Bu planda,
uzaktan saglanan veri igerigine ulagim, iletisim destegi, 6grenci haklari, verilerin
gizliligi, uzaktan egitime gegiste Ogretmenlere destek ve teknolojik kaynaklarin
tedarik edilmesi gibi konulara yer verilmistir.

Ulkemizde Milli Egitim Bakanligi tarafindan ilk ve ortaokullarda 6grenim goren
ogrencilere 23 Mart 2020 tarihinden itibaren TRT EBA TV kanallar iizerinden
uzaktan egitim dersleri verilmeye baglanmistir (Canpolat ve Yildirim 2020). Egitim
Bilisim Agi (EBA), tiim 6grencilerin, zaman ve mekan fark etmeksizin iicretsiz bir
sekilde erisebilecegi g¢evrim igi sosyal 6grenme platformu olarak tanimlanmaktadir
(Durmusgelebi ve Temircan, 2017). EBA sanal egitim platformu vasitasiyla gorsel ve
sozel Ogrenme siirece dahil edilerek egitimde kalite artirilmaya, Ogretmen ile
Ogrenciler arasinda etkilesimli bir ders ortami olusturulmaya caligilmigtir fakat
EBA’daki dijital alt yapinin uzaktan egitimin yapilmasimi saglayacak teknik
kapasiteye sahip olamamasindan dolay1 ilk ve ortaokul diizeylerinde egitimin tamami
EBA iizerinden ger¢eklesememistir (Arkan, 2020). EBA platformu yaninda,
Microsoft ve Zoom gibi ¢esitli uygulamalarla dersler yiiriitiilmiistiir. Uzaktan egitim
stirecinde egitim dgretime yardimci olan bu uygulamalar, bir¢ok disiplinden olusan
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Sosyal Bilgiler derslerinde gorsel, ses ve uygulama gibi materyallerle ders
kazanimlarinin etkili bir sekilde aktarilmasma yardimct olmaktadir (Diindar ve
Yesilyurt, 2020). Sosyal Bilgiler dersinin soyut konular1 igermesi nedeniyle derslerde
gorsel egitim materyallerinden faydalanilmasinin 6nemi her gegen giin artmaktadir
(Oner, 2017). Uzaktan egitim siirecinde Sosyal Bilgiler dersinde gérsel materyallerin
kullanilmasinin 6grencilerin yasam boyu ve bireysel 6grenme becerilerinin geligimine
katkida bulundugu da sdylenebilir.

Sosyal Bilgiler dersi, Tarih, Cografya, Sosyoloji, Felsefe, Psikoloji, Antropoloji
gibi disiplinlerden beslenmektedir. Tarih, Sosyal Bilgiler’in igerigini olusturan en
onemli sosyal bilimlerden birisidir. 1998 yilindan itibaren miifredatta tarih konularim
da kapsayan Sosyal Bilgiler dersi okutulmaya baslanmistir (Demircioglu, 2008).
Sosyal Bilgiler dersi kapsaminda tarih 6gretimiyle 6grencilere degisim ve siirekliligi
algilama ile zaman ve kronolojiyi algilama becerilerinin kazandirilmasina katki
saglamaktadir. Sosyal Bilgiler dersinde, ogrencilerin, tarihin kendine 06zgi
yontemlerini kullanarak arastirmalar yapabilmeleri, tarihsel diisinme becerilerini
gelistirmeleri beklenmektedir (Yilmaz ve Kaya, 2011). Ogrenciler, Sosyal Bilgiler
derslerinde tarihi konularin yardimiyla gegmisten giiniimiize kadar diinyada siiregelen
olaylar1 anlayabilmektedir (Karagézoglu, 1966). Yapilandirmaci yaklagima gore,
Sosyal Bilgiler dersinde tarih konularinin 6gretiminde bilgilerin 6grencilere
“aktarilmasi veya ezberletilmesi” degil, “tarihsel anlama” ve “tarihsel diisiinme
becerilerinin” kazandirilmast énemli goriilmektedir (Yilmaz ve Seker, 2011). Tarih
Ogretimi ile Ogrencilerin, analitik, demokratik ve bilissel diisiinme becerileri
gelistirilmekte, ayni zamanda bayrak, vatan, millet, yonetim sekilleri, hak ve
sorumluluklari igceren kavramlar vasitasiyla Ogrencilerde yurttaglik bilinci
olusturulmaktadir (Er ve Baymndir, 2015). Yilmaz ve Kaya (2011), tarih¢iler ve tarih
egitimcileri okullardaki tarih 6gretiminin amaglarmin iilkelerin yonetim bigimlerine,
deger yargilarina ve egitim sistemlerine gore degisiklikler gosterdigini belirtmislerdir.
Kostiikli’ye (2006) gore Tarih dgretiminin genel amaglari sunlardir:

+ Ogrencilerin gegmise kars1 ilgi ve meraklarmi uyandirmak,

* Gegmigin yonlendirmesiyle gelecege 151k tutmak,

* Miifredatin ilgili diger alanlarini zenginlestirmek,

+  Ogzverili calisma ile zihinsel becerileri gelistirmek,

+ Ogrencileri yetiskinlige hazirlamak,

+  Ogrencilerin kimlik duygusunu gelistirmelerine katk1 saglamak,
+ Ogrencilerin diger iilke ve kiiltiirleri grenmesine yardim etmek.

Etkili bir tarih 6gretimi, 6grencilerin glinlik yasamda karsilastiklar1 sorunlara
akilci ¢oziimler liretebilmelerine, mantikli kararlar almalarina, elestirel ve sorgulama
becerilerinin gelismesine yardimci olmaktadir. Tarih 6greniminde &grenciler yeni
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Ogrenilen bilgiyi kendi deneyimleri ile anlamlandirip, bilgi inga ettiklerinde birincil
ve ikincil kaynaklara ihtiya¢ duyarlar (Isik, 2011).

Giintimiiz teknolojilerinden faydalanilarak bu kaynaklara ulagma giin gegtikge
kolaylagsmaktadir. Staley’e (2000) gore, 0gretim teknolojileri &grencilerin, tarihi
konular1 daha iyi anlamalarina, tarihe kars1 bakis acilarini gelistirmelerine ve gegcmise
olan ilgilerinin artmasina yardimci olmaktadir. Tarih 6gretiminde 6grencilerin soyut
kavramlarin somutlastirilmasinda da teknolojik araclarin katkisi bulunmaktadir. Bu
nedenle, canli derslerde tarih Ogretimi yapilirken &grencilerin tarihi olaylar
anlamlandirabilmeleri ig¢in o6gretmenlerin teknolojik imk&nlardan olabildigince
faydalanmalar1 gereklidir. Canli derslerde uzaktan egitimin avantaj, dezavantaj,
kalitesi ve smirhliklarmin tespiti 6gretmenlerin diisiince ve deneyimlerinin
bilinmesini gerektirmektedir. Ogretmenlerin canli ders verme tecriibelerine dayali
olarak karsilasilan problemlerin tespit edilmesi ve bu problemlerin giderilmesi daha
kaliteli 6grenme ortami olusturulmasina yardim edecektir. Alanyazindaki ¢alismalar
incelendiginde pandemi nedeniyle son zamanlarda Sosyal Bilgiler alaninda uzaktan
egitimle ilgili ¢alismalarin arttig1 goriilmektedir. Akgiil ve Oran’mn (2020) yaptiklari
calismada sosyal bilgiler Ogretmenlerinin uzaktan egitimde Ogrencilerin
motivasyonlarinin diisiik oldugu goriisiinii bildirdikleri belirlenmigtir. Aydemir
(2021) c¢alismasinda, sosyal bilgiler 6gretmenleri uzaktan egitimde 6grencilerle ve
veliler ile iletisim eksikligi, ekonomik yetersizlik gibi nedenlerden kaynaklanan
problemler yasadiklarii belirtmislerdir. Alanyazinda uzaktan egitimde Sosyal
Bilgiler dersi ile ilgili (Diindar ve Yesilyurt, 2020; Gez ve Yesiltas, 2021; Giillihan,
2021; Seyhan, 2021) ve Atatiirk ilke ve Inkilaplart ile ilgili calismalar (Akbaba ve
dig., 2016; Erol Sahin, 2019; Oztas ve Kilig, 2017) da yer almaktadar.

Arastirmanin Amaci ve Onemi

Alanyazinda uzaktan egitim siirecinde sosyal bilgiler dersi kapsaminda tarih
konularinim 6gretimine yonelik olgubilim deseni kullanilarak yapilmis herhangi bir
¢alisma bulunmamaktadir. Bu ¢alisma, alanyazindaki eksikligi gidererek alanyazina
katkida bulunmak amaciyla yapilmistir. Calismada, COVID-19 salgmi nedeniyle
baslayan uzaktan egitim siirecinde sosyal bilgiler 6gretmenlerinin tarih konularmin
Ogretimine iligkin deneyimleri ve deneyimlerine yiikledikleri anlam incelenmistir.
Calisma, bundan sonra yapilacak olgubilim c¢aligmalarina kaynak teskil etmesi
acisindan onemlidir. Sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde tarih
Ogretimi deneyimlerine yiikledikleri anlamin, onlarin bakis agilariyla ortaya
¢ikarilmast i¢in su sorulara cevap aranmistir:

e Sosyal bilgiler 6gretmenleri uzaktan egitim siirecinde tarih konularinin
ogretimine iliskin deneyimlerini nasil anlamlandirmaktadirlar?

e Sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde tarih konularinin
ogretimine yonelik deneyimlerinin 6zl ve yapist nedir?



1212 Kaya Yilmaz ve Ceylan Akcan

Yontem

Calismanin bu boliimiinde aragtirmanin yontemi, ¢alisma grubu, veri toplama
araglar1 ve veri analizi ile ilgili agiklamalara yer verilmistir.

Arastirma Yontemi

Bu arastirma, nitel aragtirma yontemlerinden ‘betimleyici fenomenolojik
caligma’ (descriptive phenomenological study) deseni kullanilarak yiiritilmistiir.
Fenomenolojik veya Tiirk¢e kaynaklarda olgubilim deseni olarak adlandirlan
caligmada, ¢cevremizde karsilastigimiz fakat derinlemesine bilgi sahibi olmadigimiz
deneyimler, anlamint tam olarak kavrayamadigimiz olgu ve olaylar incelenir ve
bunlara yiiklenen anlamlar ortaya ¢ikarilmaya ¢alisihir (Yildirnm ve Simsek, 2018).
Creswell (2007), olgubilim g¢aligmasini, birka¢ bireyin bir kavram veya fenomenle
ilgili yasanmis deneyimlerinin ortak anlami seklinde tanimlamaktadir. Bu ¢aligmada
sosyal bilgiler 6gretmenlerinin uzaktan egitimle tarih konularmin 6gretimine iligskin
birinci elden kendi yasadiklar1 deneyimler incelendiginden ¢alismanin amacina en
uygun nitel aragtirma deseni olan betimleyici olgubilim ¢alismasi secilmistir. Bu
arasgtirma desenin seg¢ilmesinin diger sebebi, bu ¢alisma konusunun daha &nceki
¢alismalarda olgubilim arastirma deseni ile incelenmemis olmasidir.

Calisma Grubu

Aragtirmanin katilimeilar;, Gaziantep ilinin farkli okullarinda gérev yapan
sosyal bilgiler &gretmenlerinden olusmaktadir. Ogretmenlerin seciminde amach
ornekleme (purposeful sampling) cesitlerinden kriter 6rnekleme kullanilmustir.
Katilimeilarin segiminde kriterler olarak yas, cinsiyet, mesleki kidem, brang ve mezun
olunan fakiilte tiirii kullanilmistir. Calismaya, Egitim Fakiiltesi Sosyal Bilgiler, Tarih
ve Cografya egitimi bolimlerinden mezun olmus, en az 3 yil Sosyal Bilgiler 6gretimi
deneyimi olan 25 yas iistii 6 kadin ve 6 erkek olmak iizere toplam 12 &gretmen
katilimcr olarak secilmistir. Katilimceilar devlet okullarinda gorev yapan 6gretmenler
arasindan secilmistir. Katilimeilarin se¢iminde kullanilan yas, cinsiyet, mesleki
deneyim ve brang Tablo 1°de gosterilmistir.

Tablo 1
Ogretmenlerin Demografik Ozellikleri
. Mesleki Mezun Olunan Mezun Olunan
Katilimcilar Yas Cinsiyet Kidem Boliim Universite
Ogretmen 1 27 Erkek 3 So ?yal Bilgi I,e.r Gazi Universitesi
Ogretmenligi

Tarih

Ogretmen 2 29 Kadim 5 o . Gazi Universitesi
Ogretmenligi
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Tablo 2 (devami)

Katihmetlar Ya Cinsivet Mesleki ~ Mezun Olunan Mezun Olunan
¥ y Kidem Bolim Universite
- Tarih Selguk
Ogretmen 3 42 Kadin 20 Ogretmenligi Universitesi
. Sosyal Bilgiler Mugla
Ogretmen 4 31 Kadin 6 Ogretmenligi Universitesi
Ogretmen 5 30 Erkek 5 So ?yal Bilgi Iﬁr Frrat Universitesi
Ogretmenligi
. Sosyal Bilgiler Atatiirk
Ogretmen 6 32 Erkek 6 Ogretmenligi Universitesi
. Sosyal Bilgiler Selguk
Ogretmen 7 42 Erkek S Ogretmenligi Universitesi
o Sosyal Bilgiler Balikesir
Ogretmen 8 42 Kadm 18 Ogretmenligi Universitesi
Ogretmen 9 44 Erkek 13 So gyal B”g.l |ﬁr AfYO'.“ Kopatgpe
Ogretmenligi Universitesi
Ogretmen 10 37 Erkek 10 Sosyal Bilgiler  Van Yiziincti yil
Ogretmenligi Universitesi
Ogretmen 11 37 Kadin 13 So ?yal Bilgi I,e.r Gukurova
Ogretmenligi Universitesi
. Cografya Nigde
Ogretmen 12 4l Kadin 20 Ogretmenligi Universitesi

Arastirmaya katilan her &gretmen c¢alismanin konusu, amact ve prosediiri
hakkinda bilgilendirilmistir. Ogretmenler, calismaya katilmadan &nce géniillii katilim
formunu (onam) imzalamiglardir. Arastirma etigi geregi c¢alismaya katilan
ogretmenlerin kimliklerinin korunmasi amaciyla her bir katilimciya Ogretmen 1-
Ogretmen 12 arasinda de@isen rumuzlar verilmistir. Arastirmanin bulgularmin
sunumunda bu rumuzlar kullanilmistir.

Veri Toplama Araclan

Olgubilim ¢aligmasinda (fenomenolojik), veri toplama araci olarak siklikla
goriisme kullanilmaktadir. Gorligme yontemi, katilimcilarin incelenen konuya iligkin
deneyimlerinin ve bakis acilarinin ortaya ¢ikartilmasia imkan tanimaktadir (Patton,
2022; Yildirim ve Simsek, 2018). Bu ¢alismada, olgubilim arastirma desenine uygun
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olarak yar1 yapilandirilmis goriisme teknigi kullanilmistir. Betimleyici olgubilim
aragtirma desenine uygun olarak acik uglu 4 sorudan olusan goriisme formu
hazirlanmigtir. Gorligme sorulari devlet okulunda 12 yillik deneyime sahip bir Tiirkge
Ogretmen tarafindan dil ve anlatim acisindan incelenmistir. Tiirkce dgretmeninin
goriisii dogrultusunda sorulardaki dil ve imla hatalar1 giderilmigtir. Arastirma ve
goriigme sorularimin olgubilim arastirma deseninin dogasina uygunlugunun kontrolii
edilmesi icin Sosyal Bilgiler Egitimi alaninda ulusal ve uluslararasi olgubilim
arastirmasina dayali ¢alismalar1 bulunan bir alan egitimcisinin goriigii alinmistir. Alan
egitimcisi, betimsel olgubilim ¢aligmalarinda katilimcilarin deneyimlerinin yapisinin
ve Oziiniin agiga c¢ikarilmasi i¢in goriisme formunda fazla sorularin
kullanilamayacagini belirtmistir. Alan egitimcisinin goriis ve 6nerileri dogrultusunda
olgubilim desenine uygun olmadigi ve katilimeilar1 yonlendirici nitelikte oldugu
disiiniilen 2 soru goriisme formundan c¢ikarilmistir. Diger 2 soru 6gretmenlerin
uzaktan egitimle Sosyal Bilgiler dersinde tarih konularmnin &gretimine ydnelik
deneyimlerinin yapisin1 ve Oziinli agiga ¢ikaracak nitelikte oldugundan goriisme
formunda kalmistir. Katilimeilarin verdikleri cevaplara bagli olarak gdriisme
esnasinda ¢esitli sonda sorulari da sorulmustur. Sonda sorulari, katilimeilarin uzaktan
egitimle Sosyal Bilgiler dersinde tarih konularinin 6gretimine yonelik deneyimlerine
odaklanmustir.

Verilerin Analizi

Olgubilim deseniyle yiiriitiilen ¢alismalarin kendine 6zgii farkl bir analiz siireci
bulunmaktadir. Betimleyici olgubilim arastirmasinda, incelenen olguya iliskin
katilimcilarin deneyimlerinin 6zii ve yapisi dort asamali bir analiz siireci sonucunda
aciga cikarilmaktadir. Bu asamalar;

1. Parantezleme: Analiz siirecinde incelenen arastirma konusuna iliskin
aragtirmacilarin daha onceki bilgi, tutum, diisiince ve Onyargilarinin yok
sayilarak askiya alinmast;

2. Fenomenolojik indirgeme: Ogretmenlerin deneyimlerini igeren goriisme
metinlerindeki anlam birimlerinin belirlenmesi;

3. Imgesel cesitleme: Olusturulan anlam birimlerinin esas alinarak gretmenlerin
deneyimlerinde yer alan yapisal temalarin ortaya ¢ikarilmast;

4. Anlam ve ozlerin sentezlenmesi: Deneyime iligkin 6nceki asamalarda ortaya
¢ikan anlam birimlerinin ve 6zlerin sentezlenmesidir (Giorgi, 2012). Verilerin
analizine baslamadan once goriismeden elde edilen ses kayitlart Word
programinda yazili metinlere doniistiirilmiistir. Daha sonra 6gretmenlerin
aragtirma konusuyla ilgili tecriibelerine iligskin kullandiklar ifadeler 4 agamali
analiz siirecine tabii tutulmustur. Her bir profildeki anlam birimleri tespit
edildikten sonra ‘yapilandirilmig profiller’ {izerinde ¢aligilarak ¢alisma konusu
ile ilgili deneyime ait degismeyen Ozlere ulasilmis ve olgunun yapisini
belirleyen ana bilesenler olusturulmustur.
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Arastirmada Gegerlik ve Giivenirlik (inandiricihk ve Denetlenebilirlik)

Giivenirlik kavrami, dlgme araglar ile degil, dl¢lim araclar1 ile elde edilen
verilerin ne derece giivenilir olduklartyla ilgilidir. Gegerlik ise, l¢me siireci sonucu
elde edilen verilerin dogrulugu veya gercegi ne derece yansittigi ile ilgilidir. Nitel
aragtirmada 6lgme araci veya 6l¢iim olmadigi i¢in bu kavramlarin nitel aragtirmada
kullanilmas1 hem ilgisizdir hem de uygun degildir (Creswell ve Miller, 2000; Steinke,
2004; Stenbacka, 2001). Bu nedenle, nicel aragtirmada kullanilan giivenirlik
(reliability), nitel arastirmada ‘credibility’ (inandiricilik) veya es anlamli kavramlarla;
gecerlik (validity) kavrami ise ‘dependability’ veya auditability (denetlenebilirlik)
gibi kavramlarla agiklanmaktadir (Yilmaz, 2013). Nitel arastirmada arastirmaci,
yaptigi ¢calismanin inandiricilik ve giivenilirligini veya denetlenebilirligini kanitlamak
icin ¢aligma sonucu elde ettigi temalarin verilere yani katilimcilarin goriiglerine dayalt
olarak olusturuldugunu katilimci goriislerinden dogrudan alintilar yaparak gosterir
(Creswell, 2007). Nitel arastirma deseni ile yiiriitiilen bu c¢alismada elde edilen
bulgularin sunumunda katilimeilarin goriislerini ve bu goriislerdeki ¢esitligi yansitan
dogrudan alintilar yapilmustir.

Nitel aragtirmada, arastirma bulgularinin kendi iginde tutarli olmasi ve
alanyazinla biitiinlikk arz etmesi gerekmektedir (Miles ve Huberman, 2015). Bunu
gergeklestirmek i¢in bu ¢alismada gorlisme sorulari alanyazina uygun, yansiz, on
yargilardan uzak, konusma diliyle ve jargonlardan uzak olarak hazirlanmis ve daha
sonra goriisme sorularina iliskin Sosyal Bilgiler Egitimi alaninda ¢aligmalar yapan bir
alan egitimcisinin gorlisii alinmistir. Goriismeler, katilimcilarin kendini rahat
hissedebilecekleri ortamlarda yapilmistir. Katilimcilarin izniyle kaydedilen gériisme
ses kayitlari, Sosyal Bilgiler ve Tarih egitiminde bir¢ok ¢aligmasi bulunan iki farkl
arastirmaci tarafindan metne aktarilmistir. Arastirmacilar, gériisme metinleri tizerinde
farkli yer ve zamanlarda kodlama yapmuslardir. ki arastirmacinin elde ettikleri
kodlamalar karsilastirilmis ve elde edilen kodlarin arastirmanin i¢ gegerliligini
(internal validity) saglayip saglamadiginin teyidi agisindan Miles ve Huberman’in
(1994) goriis birligi formiilii uygulanmigstir. Bu formiile gore goriis birligi saglanan
kod sayisi (f) ile goriis birligine uymayan kodlar (n) arasinda islem yapilmaktadir.
Gortis birligine uyan kod sayist (f:37) iken goriis birligine uymayan kod sayist (n:5)
olarak tespit edilmistir. Bu verilerle uygulanan giivenirlik formiiline gore
arastirmanin giivenirlik oran1 % 88 olarak belirlenmistir. Arastirma bulgularinin
inanirliligimi ve gilivenirligini saglamak i¢in arastirma prosediirii spesifik olarak
betimlenmis ve analiz siireci bastan sona kadar bir alan egitimcisinin goriigiine
sunulmustur.

Bulgular
Bu aragtirmada, verilerin analizi sonucunda uzaktan egitim siirecinde devlet
okullarda gorev yapan sosyal bilgiler Ogretmenlerinin Sosyal Bilgiler dersi
kapsaminda tarih konularinin 6gretimi deneyimlerine yiikledikleri anlamin yapisini
ve Oziinii asagidaki 6 bilesenin olusturdugu tespit edilmistir.
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1. Sanal ortamda soyut tarihi kavramlarin dgretiminde ve somutlastirilmasinda
zorluk yasama: Caligmaya katilan 6gretmenler, uzaktan egitim siirecinde Sosyal
Bilgiler dersi kapsaminda yer alan tarihi kavramlarin 6gretiminde zorluklar
yasamaktadirlar.

2. Teknolojiye erisim ve kaynak sorunu ile karsilasma: Ogretmenler, uzaktan egitim
stirecinde tablet ve bilgisayar gibi teknolojik araglara her &grencinin erisim
saglayamadigini, internet yetersizliginden dolay1 ses kopmalar1 ve goriintiiniin
aktarilamamasi gibi sorunlar yasadiklarini ve kaynak sikintisiyla karsilagtiklarini
belirtmislerdir. Yasanan teknolojik yetersizlikler 6grencilerin derse katilimlarini
olumsuz etkilerken, derse katilan Ogrencilerin de derslere dikkatini
verememelerine neden olmaktadir.

3. Ogsrencilerin derse karsi ilgilerinin ve katihmlarimn yetersiz olmasi:
Ogretmenler, dgrencilerin derse olan ilgi ve katilimlarinin yetersiz oldugunu
belirtmislerdir. Uzaktan egitim siirecinde Ogrencilerin ilgi ve katilimlarini
etkileyen cok fazla unsur olmasindan dolay1 6gretmenler dgrencilerin derslere
katilimini saglama konusunda zorluklar yasamaktadirlar.

4. Ogrencilerin derse karsi ilgilerini ve motivasyonlarini artirma ¢abasina girme:
Ogretmenler uzaktan egitim siirecinde ogrencilerin derse karst ilgi ve
motivasyonlarini artirmak i¢in ¢esitli yontemleri kullanmakta, 6grencilerin derse
katilmalarini saglamak i¢in ¢aba sarf etmektedirler.

5.  Canli derslerde iletisim ve etkilesim problemleri yasama: Ogretmenler uzaktan
egitim siirecinde 6grenciyle goz goze gelememe, birebir temas halinde olmama
gibi sebeplerden dolay1 6gretimde duygularin kullanilmasi konusunda eksiklik
hissetmekte, iletisim ve etkilesim problemleri yasamaktadirlar.

6. Daha fazla dijital materyal ve kaynak kullanma zorunlulugu: Ogretmenler
uzaktan egitim siirecinde derslerin gorsellestirilmesine daha fazla agirlik vermek
zorunda kaldiklarii, bu nedenle dijital kaynaklara daha fazla yoneldiklerini
belirtmiglerdir.

Calismaya katilan 6gretmenler, uzaktan egitim siirecinde Sosyal Bilgiler dersi
kapsaminda tarih 6gretiminde, 6zellikle tarihsel kavramlarin dgretiminde zorluklar
yasadiklarini, 6grencilerin motivasyon ve derse olan ilgilerini dagitict bir ¢ok uyaran
oldugunu belirtmislerdir. Derslerde oyun oynama gibi farkli mesguliyetlerin de
olmas, iletisim ve etkilesim sorunlarina yol agmaktadir. Ogrencilerle géz temasi
kuramama, dokunamama gibi zorluklar iletisim ve etkilesim eksikligine neden
olmaktadir. Ogretmenler, 8grencilerin derse kars1 ilgi ve katilimini artirmak amaciyla
daha fazla teknolojiden yaralanmalar1 gerektigini, bu sebeple dijital materyal ve
kaynak arayist icine girdiklerini belirtmislerdir. Katilimcilar, derse olan ilgiyi
artirmak i¢in drama yontemi ve ¢esitli gorsellerden faydalandiklarini belirtmislerdir.
Ogrencilerin derse katilimlarini sagladiklarinda notlarinin da yiikselecegini belirterek,
ogrencileri derse kars1 giidiilemeye ¢alismiglardir.
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Asagidaki paragraflarda uzaktan egitimde Sosyal Bilgiler derslerinde tarih
konularmin 6gretimine yonelik 6gretmen deneyimlerinin yapisini olusturan bilesenler
ayrmtili olarak agiklanmistir.

Sanal Ortamda Soyut Tarihi Kavramlarin Ogretiminde ve
Somutlastirilmasinda Zorluk Yasama

Katilimcilar, Sosyal Bilgiler dersinde tarih konularinin soyut kavramlar
icermesi, gegmiste yasanmig ve bitmis olaylari ele almasi ve bu olaylarin giinlilk
yasamda karsilik bulamamasi gibi sebeplerden dolayi, derslerde soyut tarihi
kavramlarin &gretiminde zorlandiklarimi dile getirmislerdir. Ornegin Ogretmen 2,
tarih konularmin dgretiminde yasadig1 zorlugu, “Tarihte biliyorsunuz ozellikle Inkilap
Tarihi ya da diger Sosyal Bilgiler konularinda da soyut ¢ok fazla konu gectigi icin
uzaktan egitimde elbette de zorlaniyoruz” ifadesi ile dile getirmistir. Ogretmen 4 ise
derste yasadigi deneyimden bahsederken, tarih derslerinde yagadiklari zorluklar
“Yani sunu istiyor, hani aswri ornek istiyor ya da giindelik yasamdan bir bilgi istiyor
tarih igin istiyor ama bu geg¢miste kalmis olaylar giindelik yagsamdan ornekler
veremiyoruz tarih icin” sdzleriyle agiklamistir. Ogretmen 5’te yasadiklari zorluklar:
aciklarken “Tarih alaminda simdi uzaktan egitimde yapmis oldugumuz etkinlikler
biraz daha zor oldu bizim icin. Tarihin konusu da zaten ge¢misle alakali oldugu icin
direk somut veriler bulunmadigi bizim i¢in uzaktan egitimde zor oldu ashinda”
ifadelerini kullanmistir. Ogretmen 6, tarihi kavramlarin 6gretiminde yiiz yiize egitim
yaparken zorlandigini1 fakat uzaktan egitimde bu zorlugun daha c¢ok arttigini, hem
ogrenciler hem de kendileri bu durumdan olumsuz etkilendiklerini su sekilde ifade
etmistir: “Ozellikle tarih konularinda tarihteki kavramlarin égretilmesi konusunda.
Cocuklara zaten sinifta bile tanitirken, canlandirirken zorlaniyorduk. Bunun iizerine
birde yiiz yiize egitimi birakip da canli derse gegince ¢ocuklar bu konuda zorlandilar
bizde zorlandik tabii.” Ogretmen 8, tarih 6gretimde yasadigi zorlugu su sekilde
aciklamaya galigmigtir:

Tarih 6gretmek hele yiiz yiize egitim verirken bile biraz zor oluyor tarih
derslerini vermek. Canli dersteyken uzaktan egitim vermek daha da zor oluyor.
Hem konun soyut olmasi hem de uzak olmasi giinliik yasantiyla biraz daha
baglanti kurulmasinda biraz daha zorluk yasanmasi zorlastiryyor gergekten

Ogretmen 8, tarihi konu ve kavramlarinin dgretiminde yasadig1 zorlugu su érnekle
aciklamaya calismigtir: “Bu sene ¢ocuklarla beraber mesela orda Orta Asya’daki
Tiirklerin yasantisina baktigimizda orada gécebe yasam tarzini anlatirken bu ¢ok
soyut geliyor, giinliik hayatla baglanti kurabilecegi 6rnek verebilecek bir durum soz
konusu degil.” Ogretmen 10, tarihi kavramlarin cok kapsaml oldugunu ve bu sebeple
ogretiminde zorluk yasadigini bir 6rnek vererek su sekilde agiklamistir:

Tarih ogretiminde bildiginiz gibi bir¢ok isim gegiyor, bir¢ok kavram gec¢iyor. Bu
sene lizerinden bahsedersem hocam. 6. sinif konulari icerisinde Tiirklerin ilk
anayurdu olan konudan bahsetmistik, hatta suan kitapta yamimda. Orta Asya’da
kurulan ilk Tiirk Devletlerinin nelerle ilgilendigi, kimlerle kuruldugu, tek tek
bizimde ogretmemiz isteniyor. Bu da agik¢ast égrencilere ¢ok zor aktarilacak
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bilgilerdir. Bu beni asurt derece zorladi diyebilirim hocam. Ciinkii soyut
kavramlar.

Ogretmen 11, “Tarih biraz ge¢mis bir ders oldugu icin, giiniimiizle iliskisini
kurmamiz gerekiyor. Gegmis ve yasanmus, bitmis bir olay. O donem igerisinde
degerlendirilmesi gerek. Ogrencinin yasantisindan uzak oldugu icin biraz
kopukluklar olabilir” ifadesini kullanarak tarih konularinin giindelik yasamla
iligkisinin  kurulamamasindan kaynaklanan zorluklar1 ve beraberinde gelen
derslerdeki kopmalari ifade etmeye ¢alismistir. Ogretmen 12, “Tarih 6gretimi biraz
daha soyut oldugu igin sinifta bile hani zorlanirken, uzaktan egitimde biraz daha
zorlandik” seklinde disiincesini ifade ederek soyut tarihi kavramlarin dgretiminde
uzaktan egitimde daha ¢ok zorlandigimi belirtmistir.

Teknolojiye Erisim ve Kaynak Sorunu ile Karsilasma

Ogretmenlerin biiyiik ¢ogunlugu, tablet, telefon, bilgisayar gibi teknolojik arac
veya internet yetersizliginden dolay1 ses kopmalari, goriintiiniin aktarilamamasi gibi
sorunlar yasadiklarini, teknolojiye erisim ve kaynak sikintist ¢ektiklerini
belirtmislerdir. Yasanan teknolojik yetersizlikler 6grencilerin derse katilimlarini
olumsuz etkilerken, derse katilan 6grencilerin de dikkatini derse verememelerine
neden olmaktadir. Ornegin Ogretmen 1, uzaktan egitimde karsilastigi teknolojik
sorunlarin derste kopmalara neden oldugunu su sozlerle dile getirmistir: “...Ses
kopmalari, internet alt yapisi olmayan evierimiz var tabii bunlar géz éniine alindigt
zaman uzaktan egitimde biz ¢ok zorluk ¢ekiyoruz tabii. Bundan 1,5 - 2 sene once hi¢bir
problem hi¢chir zaman ¢itkmiyordu ama suan dersleri anlatirken bazen kopukluklar
yasiyoruz.” Ogretmen 2, teknolojik arag sikintist oldugundan dolay1 derslere katilimin
az oldugunu “Cogu ogrencim ne yazik ki derslere katilamadi, iste internet
yetersizliginden, iste telefon tablet, bilgisayar yetersizliginden bunlardan dolay:
problemler yasadik.” sozleriyle ifade etmistir. Ogretmen 4 ise uzaktan egitimle
yapilan derslerde dgrencilerin teknolojik kaynaklara erisimde yasadiklari sikintilari
ve beraberinde derse katilimin az olmasini su sekilde agiklamistir:

Yan komgudan bilgisayar aliyorlard: ya da yan komsunun interneti istiyorlard.
Cok zorlu bir siireg, cocuklarin elinde bilgisayar yok ya da kullanabilecekleri,
bir telefon var oda babalarmmin. Babalar: bu telefonu ise gotiiriip getiriyor.
Cocugun dersinin oldugu saatte cocugun girebilecegi bir teknolojik bir alet yok.
Yani ben ¢ocuklar: gercekten suglamiyorum. Girememekte haklilar.

Ogretmen 6, 6grenci ailelerinin gerek ekonomik nedenlerden dolay1 gerekse ikamet
ettikleri yerlerde internet alt yapi eksikliginden kaynakli teknolojik sorunlar
yasadiklarini belirtmistir. Bu sorunlarin derse katilimi olumsuz etkiledigini de su
sozleriyle agiklamigtir:

Anne baba zaten kendi telefonuna internet bulamazken, birde ¢ocuga hem bir
telefon, tablet ayarlayp, internet ayarlamak zorunda kaldi, en biiyiik nedeni bu.
Cok ¢aliskan 6grencilerimiz aylarca derse giremedigi oldu ¢iinkii evde buna bir
imkdn yoktu. Ya da evde ii¢ dort kardes okula gidip sadece bir telefonla idare
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eden dgrencilerimiz oldu. Bunlarda biiyiik sorunlar yasadilar. Bazilari da her
seyde kisip bir telefon bir internet baglatmak istediklerinde, mahallede internet
alt yapisinin olmadigryla karsilastilar. Buda yine derse katilmalarini engelledi.

Ogretmen 7, teknolojik erisim ve kaynak sikintis1 yasadigini “Ancak en biiyiik sikintiyr
internet ve bunun disindaki arag gereglerle sikinti yasadik ’sozleriyle belirtmistir.
Ogretmen 8, “Ama canli derste biri sistemden diisiiyor geri aliyorum” seklinde
derslerde yasadig1 sorunu belirtmistir. Ogretmen 9, teknolojik yetersizliklerin
ogrencileri ve dersleri olumsuz etkiledigini, derslerde istenilen verimi alamadigini su
sozlerle ifade etmistir: “Cocugun belki interneti yok, belki tableti yoktur girecek olsa
bile internet sikintisi yasayabiliyor... Sonucunda da ¢ok boyle verimli oldugunu
diigiinmiiyorum agik¢asi. Bu siire¢ biraz kaywp siire¢ diye diigiiniiyorum. Yani
cocuklarda gercekten egitim égretim namina iiziicii bir siirec.” Ogretmen 10 ise
teknolojik eksiklikten kaynakli sikintilarin oldugunu, bu nedenle 6grencilerin
dikkatini toplamada zorlandigini soyle ifade etmistir: “Canli ders yaptigumiz
uygulama ogrenciyi bazen dersten de atabiliyordu, sitkintilar olabiliyordu. Ses
kalitesinde, goriintiide sikinti olabiliyordu. Bu gibi aksakliklari da yasadik.
Ogrencilerin dikkatini toplamada stkintilar yasadigimizi séyleyebiliriz.”

Ogrencilerin Derse Kars: Ilgilerinin ve Katithmlarimin Yetersiz Olmasi

Ogretmenler, grencilerin uzaktan egitimde Sosyal Bilgiler dersine ilgisiz
davrandiklarini, derse katilimda isteksiz olduklarim1 ve bu nedenle sorunlar
yasadiklarmi ifade etmislerdir. Katilimcilar, 6grencilerin teknolojik sikintilar
yasadiklarini bahane ederek derse katilimda isteksiz davrandiklarini, derslerde ismen
var gibi goziikiip baska iglerle (oyun, kahvalti yapma gibi) ilgilendiklerini, derse
katilim zorunlu olmadig: i¢in rahat davrandiklarini ve Sosyal Bilgiler dersini diger
derslere gore daha 6nemsiz bulduklarint belirtmiglerdir. Bazi katilimeilar, velilerin
ilgisizliginden de yakiarak, velilerin ¢ocuklarini derse hazirlamadiklarini ve derse
katilimi desteklemediklerini belirtmislerdir. Ornegin Ogretmen 3, bazi 6grencilerin
teknolojik sikintilar yagamadigi halde bahaneler ileri siirerek derse katilimda isteksiz
davrandiklarini su sekilde ifade etmistir:

...Ama uzaktan egitim de o ilgisiz 6grenciyi derse katabilmek sikinti oldu. Ciinkii
hani bahaneler uydurabiliyorlar Hocam, internet yeteri kadar ¢ekmiyor, sesinizi
duyamadim, mikrofonumda sikinti var ders ortaminda bunu soyleme ihtimali yok
tabii yiiz yiize egitimde. Cocuk kagamaklar yapmaya baslad: bu siirecte bu tiir
ogrenciler. Ama dedigim gibi ilgili ogrencilerle sikinti yasamadik ayni sekilde
devam etti bu siirecte... Hani interneti ¢ektigi halde ¢ekmedigini soyleyebiliyor
ya da iste mikrofonu oldugu halde mikrofonu olmadigini soyleyebiliyor boyle
stkintilar var.

Ogretmen 4°de dgrencilerin fiilen derste olmadiklarini, ders ortaminda interneti amag
dis1 kullandiklarim1 ve smav yapilmadig: icin derslere katilmadiklarini su sozlerle
aciklamaya ¢alismistir:
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Cocuklar anlamadilar aslinda, séyle yapiyorlardr. Amag¢ su aslinda derste var
gibi goriiniip, ¢ikip gidiyordu c¢ocuklar, kahvalti yapan var, muhabbet eden
vardi, garip bir durumdu ashnda, zorlandik ag¢ik¢asi. Hani gelmek
istemiyorlard derse... Soyle de bir sorun var sinavda yapmayacagiz. Ilk donem
oyle oldu sinav yapmadik ee sinav yapilmayacaksa neden ogrenci 6grensin. Hep
bir zorlama vardir ya bizde istek yoktur. Bir seyi zorlarsan ogrenir ¢ocuk
zorlamazsan Ogrenmez burada da 6yle oldu ashnda. Ilk dénem kétii gitti
gergekten. Ardinda bir sinav olmadig igin haliyle ¢cocuklar ders dinlemediler.
Yani 40 kisilik siniftan sadece bes kisi katilyyordu. Tabii ailelerde bizi zorladl.
Zordu yani. Uzaktan egitimle olmuyormug onu gordiim.

Ogretmen 4, derse katilimda ilgi ve yetersizlik problemleri yasadigini sdyle
aciklamustir: “10 kiside can isterse giriyor. Ilgisine gore giriyordu. Ders seciyorlar
agikgast. Mesela bu 8. suiflarda ¢ok oluyor. Kendilerine fazla puan getiren derslere
giriyorlar ama bizim gibi standart sapmasi 1 olan derslere girmiyorlar.” Ogretmen
6, ogrencilerin derslere katilmadiklariny, ilgisiz davrandiklarini, bagka islerle mesgul
olduklarini, iletisimi engellediklerini ve bu sebeple yasanan sikintilart su sekilde
belirtmistir:

Ciinkii bir sey soruyorsun, ¢cocuk yanlis cevap veriyor, dogrusunu soyliiyorsun,
tekrar etmesini istiyorsun, dogrusunu soylerken seni dinlememis oluyor.
Mikrofonu hi¢ a¢mamis oluyor... Cocuk sizinle iletisimi kestigi zaman,
mikrofonu kapattigi zaman ya da telefonu kapattigi cevap vermedigi zaman o
cocuga ulasmaniz imkansiz oluyor... Nasil yapamiyoruz ¢iinkii biitiin iletisim
cocugun elinde mikrofonu kapattigi zaman, cami istemezse agmiyor mesela.
Béyle sorunlarimiz var... Bazi ogrenciler ¢ok ¢aliskan oldugu halde bu canl
ders sirasinda yeni numaralar kegfettiler. Nasil numaralar, canli ders agryorlar,
canli derste goziikiiyorlar ama mikrofon kamera kapali, arka planda canli ders
calisirken onlar oyunlar oynayabiliyorlar bunlari fark ettim.

Ogretmen 7, &grencilerin derslere katilmadiklar1 zaman {iziildiigiinii ve kendini
mutsuz hissettigini su sekilde agiklamistir:

Ozellikle kamera kapatma, sesleri agma, béyle bir sikintili dénem yasadik
ogrencilerimizle... Cocuklarimiz icin ozellikle cevap veremeyen, derse
katilmayan  ogrenciler  gordiigiimiizde  kameralarmm  kapattiklarin
gordiigiimiizde iiziiliiyor muyuz evet iiziiltiyoruz... Katilimin olmadigi hi¢chir
yerde ne ¢ocuk igin ne bizim igin gergekten karst yonde ve ister istemez mutlu
oldugumuz anlar var mi evet var. Mutsuz oldugumuz zaman d&grenci eger
hiiziinlenmisse, isteksizse veya katilimda sikinti varsa, cevaplama noktasinda
kendini rahatsiz hissediyorsa biz buna ozellikle dikkat ediyoruz

Ogretmen 9 ise derslere katilmayan &grencileri derse dahil etmek icin caba sarf
ettigini ama 6grencilerin derse katilimimi saglamak igin zorlama yapamadigini soyle
agiklamigtir:
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Ama uzaktan egitimde eger kendini agmiyorsa, katilmak istemiyorsa zor. Yani
ben bir ¢ocuga canli derste belki ti¢ defa tabii kirmayarak sesleniyorum. Canim
hani sunu da sen yapar misin, sunu da okur musun, sunu da sen sdyler misin?
Dedigim halde ac¢miyor, zorlayamiyorsun, oteye gidemiyorsun, bu noktada
stkinti yasityoruz agikgast. Yani ¢ocuk isterse katiliyor, derse aktif hale
gelebiliyor, istemese de bizim ¢ok da yapacak bir seyimiz olmuyor. Yani en son
noktada ne oluyor, tik bir bakiyorsunuz diigiiyor dersten. Yani ¢ikiyor.

Ogretmen 9, dgrencilerin derse katilmamalarindaki en biiyiik sebebin veli kaynakli
oldugunu su sozlerle ifade etmistir:

Ciinkii biz bir giin oncesinden atiyoruz. Diyoruz ki yarin saat 11 de dersimiz var.
Biitiin 6gretmen arkadaslar béyle yani bir giin dncesinden mutlaka bildiriyor.
Simdi bunu goriiyor, sonugta velide goriiyor, velide o bu grupta, buna ragmen
ne hikmetse ¢ocugunu hazirlamiyor. Demeli ki su saatte senin su dersin varmaig
liitfen kitaplarini defterlerini hazirla hazir vaziyette gel. Yani bu noktada bazen
katilsa bile ¢ocuk veli belki diyor ki al telefonu tableti git cocugum katil derse.
Gerisini takip etmiyor. Yani ¢ocuk ne yapiyor katiliyor derse ama o esnada farkl
bir sayfa agip oyun oynayabiliyor. Béyle bir durum soz konusu yani. Benim
diigiincem bu en onemli faktor veli.

Ogretmen 10, derslere devam zorunlulugu olmadig1 icin 6grencilerin katilimlarinm
saglayamadiklarini, ayrica bazi 6grencilerin derste farkli iglerle ugrastiklarini goyle
aciklamugtir:

Uzaktan egitimde katiliminda tabii ben kendi okulum igin soyliiyorum
katiliminda ¢ok az bir seviyede oldugunu da soyleyebilivim. Yiiz yiize egitimde
ogrencilerin ilgileri derste olmasa bile okula gelip gitme zorunluluklar: vardi.
Uzaktan egitimde boyle bir zorunluluk olmadigindan dolayr boyle bir
dezavantaji da var... Demin soyledigim gibi, nasilsa 6gretmen beni goremiyor,
beni kontrol edecek hali de yok, nerden bilecek benim internetimin oldugunu, ya
da iste uzaktan egitim arag gere¢lerimin tam tesekkiillii oldugunu nerden bilecek
ki ben o zaman neden katilayim ki.

Ogretmen 10, dgrencilerin derslere olan ilgisizligini de “onlar telefondan canli derse
telefondan baglaniyorlar, katilmis gibi goriiniiyorlar. Siz ders anlatirken onlar diger
taraftan oyun oynuyorlar. Bana gore en biiyiik stkintilardan bir tanesi budur. Ciinkii
teknolojiyi de biz maalesef biz yerinde ve zamanminda da kullanmayr da
bilmiyoruz. ’sozleriyle ifade etmistir.

Ogretmen 12 ise dgrencilerin Sosyal Bilgiler dersini diger derslere gére daha 6nemsiz
bulduklart i¢in katilimda isteksiz olduklarint ve derslerde kopmalar yasandigia su
sozlerle dikkat cekmistir: “Hani bir sayisal derste matematik, fen de derste bir formiilii
evet ogrenmem lazim derse gireyim. Diye diisiinen ¢ocuk Sosyal Bilgiler'de bunu
gormedigi icin girme geregi duymadi. Bundan dolayr ¢ocuklarda derste kopukluk
yasadik zaman zaman.”
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Ogrencilerin Derse Kars ilgilerini ve Motivasyonlarim Artirma Cabasi

Ogretmenler, uzaktan egitim siirecinde 6grencilerin Sosyal Bilgiler dersine kars1
ilgi ve motivasyonlarini artirmak amactyla video, slayt, belgesel ve sanal miize turlari
gibi gorsel materyal igeren kaynaklardan faydalandiklarii ifade etmislerdir. Baz1
katilimcilar, drama yontemini kullanarak dersleri etkilesimli ve eglenceli sekilde
yaptiklarin belirtmislerdir. Ornegin Ogretmen 1, gorseller, sanal miize, z kitap (dijital
ortamlarla etkilesimli tahta uyumlu Kkitaplar), gibi gesitli materyalleri kullanarak
ogrencilerin derse ilgisini ¢ekebildigini agagidaki sozleriyle ifade etmistir:

Genellikle sanal gezi turlart yapryorum. Birde Google daki o gorseller yani
herhangi biriyle alakali, 5. siiftaki c¢ocuklara Malabadi Kopriisii'nii
soyliiyorum ama ¢ocuk Malabadi Képriisti ne acaba ismini bir kere bilgisi garip
geliyor. Ag¢iyorum hemen gorsellerden gosteriyorum. Cocugun gorsel zekdsina
hitap etmesi igin. Genellikle bu ikisini ve slayt, z kitap kullaniyorum. Genelde,
akilly defterler bunlarin yaninda kendi ve 6gretmen arkadaslarimizin hazirladig
slaytlar ve sunum gosteriyle de 6grencilerin hem gériip hem de beni duymalarini
saglayip aktif bir seklide derse katilmalarini sagliyyorum.

Ogretmen 2, “Ben kendi adima konusacak olursam iste yazi yazdik, géstermeye
calistik, resimler gosterdik, bir sekilde slaytlardan aktarmaya ¢alistik. Daha fazla sey
kullanmaya ¢alistik ama yiiz yiize egitim kadar ne yazik ki etkili olamadik.” sozleriyle
6grencilerin derse ilgilerini artirmak igin ¢aba sarf ettigini belirtmistir. Katilimcinin
bu deneyimini agiklarken “ne yazik ki” kelimesini kullanmasi 6grencilerin derse kars1
ilgi ve motivasyonlarini artirmaya yonelik gayretinin pek etkili olamadigini
gostermektedir. Ogretmen 3, derslerde gorsel unsurlardan faydalandigmi su sekilde
ifade etmistir: “Iste videolar, slaytlar, gorsel dersimizle ilgili ben 7. ve 8. siniflarin
dersine giriyorum iste kullanabilecegim gérselleri kullandim haritalar ¢ok fazla bizde
7. simifta belki etkili hani 8 lerde slaytlar icerisinde yer aliyordu” Ogretmen 4, “Biraz
da benim tarzimdandir bilmiyorum ama ben birazda drama yéntemini kullantyorum.
Mesela olaylari canlandirarak anlatiyoruz, cocuklarin daha ¢ok ilgisini ¢cekiyor ama”
sOzleriyle drama yontemini kullanarak derse ilgi ¢ekmeye galistigini ifade etmistir.
Ogretmen 5, dgrencilerin derse katilimini artirmak, ilgilerini gekebilmek ve derste
verimliligi artirmak igin eglenceli sekilde ders islemeye ¢alistigini soyle agiklamistir:

Mesela ornegin Nasrettin Hoca’yt anlatip ge¢miyoruz. Anlattiktan sonra
cocuklara onla ilgili bir fikra anlatiyoruz. Ya da Nasrettin Hoca 'nin yasamig
oldugu olayr canlandwmasini istiyoruz. Konuyla ilgili daha i¢li dish olmasini
biraz daha eglenceli hale getirerek ¢ocugu o diénemle empati yapmasini
saglyoruz. Ders bu seklide daha verimli oluyor. Ayni sekilde kilimin dili konusu
var bunla ilgili, kilimle ilgili ¢ocuklara gorseller gosteriyoruz. Daha sonra
kilimin tizerindeki motifleri tekrardan yapmasini istiyoruz.

Ogretmen 6, “Ama zaman igerisinde bunu biraz asabildik, nasil asabildik daha gérsel
anlatima yonelerek videolar izleterek ¢cocuklarda kavramlarin daha iyi anlasidigini
daha iyi yerlestigini fark edebildim diyebilivim. Ama tabii gérselle ve sesli
anlatimlarla sagladigimizda” sozleriyle 6gretimin gorsellerle ve sesli anlatimla
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desteklendiginde 6grencinin kavram ve konulart daha iyi anladigini ifade etmistir.
Ogretmen 6, “Ama video a¢ip orda girsel olarak hem video anlatip arada durdurup
ben miidahale edip gerekli agiklamalarda bulundugum zaman bakiyorum ki derse
daha fazla konugsmaya derse katilmaya ¢alisiyorlar” ifadesini kullanarak derslerde
video kullanmanin o6nemine dikkat c¢ekmis, Ogrencilerin derse karst ilgi ve
katilimlarinin arttigini dile getirmistir. Ogretmen 7, dgrencinin derslerdeki ilgi ve
motivasyonunu artirmak icin etkilesimli ders isledigini, tarih 6gretiminde en fazla
drama yonteminden yararlandigini su sozlerle ifade etmistir:

Biz performans odevleri bireysel ve grup olarak, sunum seklinde slayt édevieri
veriyoruz. Dersin yerine ve zamana gore canlandirma kullantyoruz. Bu soru ve
cevap, sunum diginda. Bizim en ¢ok ¢ocuklarin hosuna giden tarih 6gretiminde
en ¢ok dramadan etkileniyorlar. Eger bunu yapabilirseniz ¢ok etkileniyorlar.
Cocuklarimiza yine ézetle gorsel olarak belgesel izletiyoruz.

Ogretmen 8, tarih konularmin &gretiminde dersin gorsellerle desteklediginde
6grenmenin kalict oldugunu su 6rnekle agiklamistir:

Orda ¢adwlarin olmasi, insanlarin giinliik yasamda neler yaptigi, yasadigi
cografyanin gorsellerle ifade edilmesi biraz daha kalict hale getirebiliyor. En
azindan hayal edebiliyor o donemde yasanan o durumun nasil oldugunu
kafasinda yerlestirebiliyor. Yani bunun disinda ne bileyim gérseller var, verilen
eserler olsun. Ne bileyim destanlar var onlara 6zgii. Destanlarda yasanan
olaylar ya da nasil bir yasam tarzi siirdiikleri, ya da bir Anadolu’ya neden gé¢
etmek zorunda olduklarini gibi bir¢ok seyi, gorsellerle desteklendigi zaman daha
anlasilir hale gelebiliyor. Nereden bileyim Hunlarin Avrupa’ya dogru gog
etmeleri olsun, Tiirklerin Anadolu’ya yerlesmesi siirecinde olsun, miicadelenin
bu daha cografyada ortaya c¢iktigini, gérselleri algiladigi zaman daha iyi
oturdugunu diisiiniiyorum.

Ogretmen 11, dgrencilerin derse ilgisini artirmak igin eglenceli bir ders ortamu
sagladigim1 ve drama yoOnteminden faydalandigii bu sayede etkilesimli ders
yaptiklarini su sozlerle agiklamistir:

Drama olarak iste ogrenciyi sen susun. Tarihteki su kisisin, bir okuma metni
oldugunda tarihteki bir kisinin konusma yeri oldugunda ogrenciye uzaktan da
olsa kalkar misin ayaga, digerlerine iste sesimizi a¢ip alkisliyoruz. Bu sekilde
dramalastirmaya ¢alistik hocam. Canli tutmaya ¢alistik. Yakindan da olsa bu
sekilde siirekli, eglendirici, hareketli, ogretici tutmaya ¢alistyorduk. Bunu da
uzaktan da olsa yapmaya ¢alistik.

Ogretmen 12, 6grenci motivasyonu diisirmemek icin video, slayt, soru cevap seklinde
ders isledigini, bu sekilde derslerin anlasilirligini artirdigini asagidaki sozlerle ifade
etmistir:

Yani ézellikle kiigiik videolar konularla ilgili, slaytlar, maddeler halinde verilmis
sunular, bu sekilde swralanmis bilgiler, tek tek sayfalar acarak. Bu sekilde
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gostererek islendi daha ¢ok. Yine soru sorma yontemi tabii ¢ocuklara
ulasabildigimiz siirece, yorulmadiklar: siirece soru cevap seklinde yapmaya
calistik. Ya da igte bir kisim olaylart gosterip ¢ocuklar iste ne anladik, ya da ne
¢tkarabiliriz. Zaman zaman konuyla ilgili hemen arkasindan sorular yansittim.
Iste o 6gretimi hemen pekistirmek adina.

Canh Derslerde iletisim ve Etkilesim Problemleri Yasama

Ogretmenler, uzaktan egitimi fiziksel iletisim ve etkilesim acisindan yetersiz
oldugunu, yiiz yiize egitime gore eksik bulduklarini ifade etmislerdir. Bu durumu,
derslerde Ogrencilerle gbz temas: kuramama, sesin ve beden dilinin etkili
kullanilamamasi, duygu aktariminin yapilamamasi, yaparak yasayarak Ogrenme
acisindan yetersiz olma gibi sebeplerle agiklamislardir. Ogretmen 1, uzaktan egitim
derslerinin yiiz yiize egitim dersleri gibi olmadigini, ¢ocuklarla g6z temasinin,
giiliimsemenin dgrenciyi etkiledigini su sozlerle agiklamigtir:

Hicbir zaman orgiin egitim gibi olamaz tabii ki uzaktan egitim. Bir gz temast
bir dgrenciye belki de dokunmak dgrencinin hayatim degistirebilecek bir sey.
Bir égrenciye giiliimsemek belki de hayatini degistirebilir, yani hi¢ yanina bile
yaklasamaz aslhinda uzaktan egitim. Ciinkii biz egitim verirken ¢ocugun déniit
almasini ne bileyim benim ona goz kirpmam bile ¢ocugu ¢ok etkileyebiliyor.

Ogretmen 2, uzaktan egitim derslerini verimsiz buldugunu, goéz temasi, iletisim ve
etkilesimin 6gretimdeki 6nemini su sekilde agiklamaya ¢aligmistir:

Ciinkii uzaktan egitim gercekten ¢ok verimsiz oluyor. Yiiz yiize egitimde ¢ocuga
daha fazla ulasabilme imkdnit var. Cocuktan daha fazla verim toplama imkani
var. Ama burada o imkdn ne yazik ki olmuyor. Bir kere ¢ocukla goz temasi
kuramiyoruz géz temasi her seyin baglangict bir derste.

Ogretmen 5, “Uzaktan egitimde zor oldu aslinda gorsel materyal agisindan faydali
oldu, érnek gostermek agisindan faydali oldu ama. Yaparak yasayarak égrenme
agisindan bizim i¢in biraz dezavantaji oldu... Bazi ¢ocuklarla iletisim kopuklugu
yasadik. Yani tam istedigimiz gibi bir verim alamadik.” s6zleriyle uzaktan egitim
derslerinin gorsellerle desteklendiginde faydali oldugunu, fakat yaparak yasayarak
O6grenme acisindan yetersiz kaldigini ve iletisim sorunlar1 yasadigini ifade etmistir.
Ogretmen 6, uzaktan egitimde 6grencilerin derse katilimda isteksiz oldugunu, iletisim
eksikligi yasadigini, 6grencilere etki edemedigi diisiincesinden dolay1 kendini ¢aresiz
hissettigini su sozlerle ifade etmistir:

Ciinkii 6grencilere ¢cok fazla etki edemiyorsun miidahale edemiyorsun. Iki
tarafinda zorlandigi, yoruldugu bir donem oldu diyebilirim hislerle ilgili. Bazen
caresiz hissettigimiz de oluyor. Ciinkii bir sey soruyorsun, ¢ocuk yanls cevap
veriyor, dogrusunu soyliiyorsun, tekrar etmesini istiyorsun, dogrusunu
soylerken seni dinlememis oluyor. Mikrofonu hi¢ agmamag oluyor.

Ogretmen 7, “Bu da ¢ocuklarda sinifta oldugumuzda ¢ok daha birebir oldugumuzda
jest mimikler, goz temasi interaktif egitim hepsi bir arada daha verimli oluyor. Ama
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uzaktan oldugunda adeta goriilen bir nesnenin renksiz, kokusuz...” sdzleriyle uzaktan
egitimde Ogrenciyle iletisim ve etkilesim kurma konusunda jest ve mimiklerini
kullanamadigimi ve dersleri interaktif isleyemedigini ifade etmistir. Ogretmen 8,
uzaktan egitimde dersin anlasilip anlasilmadigini anlayamadigini, iletigim
eksikliginden kaynakli 6grencilerin kendini ifade etmekte zorlandiklarini su seklide
belirtmistir:

Bu illaki tarih konusunda degil, hani bir cocugun géziine baktiginizda gercekten
daha saghkli iletisim kurabiliyorsunuz, hani séylenilen seyin algilanip
algilanmadigint  goziinde hissedebiliyorsunuz ¢ocugun. Soéyledigim seyin
anlagildy mi, anlasilmadi mi, ¢ocuk kendini daha rahat ifade edebiliyor. Hani
canli derste de séyliiyor ifade edebiliyor ama daha i¢inde hissedebiliyor kendini
¢ocuk yiiz yiize oldugu zaman.

Ogretmen 9, “Tabii bir duyguyu aktarirken de goz goze olmak lazim. Yani uzaktan
egitim seklinde goriintii kapali bu duyguyu ¢ok agik¢asi aktaramiyoruz.” sozleriyle
ogretimde duygu aktariminin &nemine dikkat ¢ekmistir. Ogretmen 10, yiiz yiize
egitimde iletisim ve etkilesim problemlerinin yaganmadigini, uzaktan egitimde ise
fiziksel etkilesim ve iletisimin yetersiz oldugunu su sozleriyle agiklamaya ¢aligmistir:

Bu sekilde bir anlatim yapryoruz, yiiz yiize de séyle bir durum var mesela
ogrencinin sizin jest ve mimiklerinizi gormesi, hem dikkatini toparlamast hem
ilgi ve alakasi sizin iizerinde dersin konusu iizerinde yogunlagmasini sagliyor.
Haliyle sunu sdylemek istiyorum aslinda yiiz yiize egitim hi¢chbir sey yapilmasa
bile biiyiik bir avantaji oldugunu soyleyebiliriz. Bir kere fiziksel bir etkilegim soz
konusu.

Ogretmen 11, “Bir de iletisim durumu var. Hani anlatirken bir siire sonra dinleyicide
kopukluklar, anlaticimin ses tonu monotonlasabilir. Bu konuda dikkatli olmam
gerekiyordu. Uzaktan egitim oldugu igin beden dilimi kisith kullanabildim. Goz
temasimiz yakindan gibi olmadi, buradan sesimi etkili kullanmaya ¢aligtim.”
ifadesiyle derslerde Ogrencilerle gbéz temast kuramadigmi, iletisim eksikligi
yasamamak icin sesini etkili kullanmaya calistigin1 belirtmistir. Ogretmen 12, uzaktan
egitimde duygu aktariminin yapilamadigini, iletisim eksikligi yasandigini soyle
aciklamustir: “Ya da Antep’in kurtulusu yine aymi keza o milli manevi degerleri
agiklarken c¢ocuklara simifta ¢ok farkli ornekler anlatabiliyorsunuz o duyguyu
¢ocuklara yasatabilirsiniz. Ama bilgisayar tizerinden verirken ¢ok duygu aktarimi
gergeklesmiyor. Bu agidan mesela sikintilar yasandi.”

Daha Fazla Dijital Materyal ve Kaynak Kullanma Zorunlulugu

Ogretmenler, uzaktan egitimde Sosyal Bilgiler dersi tarih konularmin dgrenciler
tarafindan daha iyi kavramasini saglamak, 6grencilerin derse dikkatlerini gekmek ve
dersin ilgi ¢ekiciligini artirarak igin eglenceli bir ders ortami saglamaya calistiklarini
belirtmislerdir. Ogretmenler bu amac1 gerceklestirmek ve dersi sikict olmaktan
kurtarmak i¢in derslerde daha fazla dijital materyal ve kaynak kullanmak zorunda
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olduklarmi belirtmislerdir. Ornegin Ogretmen 4, bir 6nceki dersin tekrarina yonelik
hatirlatma yapabilmek i¢in dijital kaynaklari nasil kullandigini sdyle agiklamistir:

Hocam okulda hos, burada da yledir de slayt iizerinden, akilli tahta iizerinden,
Power Point’le anlatiyoruz. Eger konuyla ilgili bir video varsa onu izletiyoruz.
Soru sorma soru-cevap teknigini kullantyoruz. Bunu genelde dersin basinda
kullaniyorum ben. Bunu genelde c¢ocuk bir onceki konuyu hatirliyor mu
hatirlamiyor mu diye

Ogretmen 6 ise derslerde Ogrencilerin sikilmamalari icin eglenceli ders ortami
saglamaya calisgtigini ve farkli egitim sitelerinden faydalandigini su sozlerle
aciklamigtir:

Mesela EBA’daki konuyla ilgili videolar var yine c¢esitli egitim siteleri var.
Oralardan yararlaniyorum bu siiregte. Orada c¢ocuklarin ilgisini ¢ekecek
videolar oldugu zaman bunlara daha ¢ok kulak verebiliyorlar. Bir de etkinlik
yaptiriyoruz. Etkinliklerde tabii ¢ocuk bilgisayara direk miidahale edemiyor
ama ben onun cevabint alip ona gore etkinligi burada yapryorum. Biraz daha
eglenceli hale gelince ¢cocugun da 6grenmesi biraz daha bir iki tik daha artiyor
gibi geliyor bana. Site ismi de verebilirim. Morpakampiis var. Her dersle ilgili
videolart etkinlikleri var. Bunlart kullanmaya c¢alistyorum. Ders kitabindan
isledigimiz zaman sanki ¢ocuklara ansiklopedi okuyorum da onlar dinliyor gibi
oluyorlar, sikildiklarini hissediyorum.

Ogretmen 8’de uzaktan egitimde farkli kaynaklardan yaralanmak zorunda oldugunu
su sekilde agiklamistir:

EBA’y1 odev olarak gonderiyorum, onu ¢ocuklara da soyliiyorum. Yapmasi
gerektigini, izlemesi gerektigini, Farkli kaynaklar buluyorum, onlar
izletiyorum... Hani o an derse hazirlik yaparken, iiye oldugum siteler var,
arkadagslarim var onlardan ¢ok yardim almis oluyorum. Site adi vermemde
dogru olur mu, onlarin kullandigi kaynaklardan faydalaniyorum.

Ogretmen 9, derslerde test c¢oziimii igin dijital kaynaklardan faydalandigim
belirtmistir:

Dedigim gibi akilli tahta ile uyumlu ders icerikleri vardi. O ders igerikleri de
tarih 6gretimine yonelik haritalar var yine ozellikle tarih iizerinden konusacak
olursak veya konularin o6zetlenmis hali var veya bununla birlikte konuyu
aktardiktan sonra test ¢oziimleri var soruya yoneliyoruz, sorular ¢ézdiiriiyoruz.

Ogretmen 11 ise ders kitaplarinin yaninda EBA’yr kullandigmi su sozlerle
aciklamugtir.

Ben ana kaynak olarak ders kitabini kullaniyyorum ¢iinkii ogrencinin elindeki
kaynak da ders kitabi, sorumlu oldugu da ders kitabi, bizde ders kitabini ara ara
da inceliyoruz, dersten dncede okuyorum tek tek kelime kelime. Ondan sonra
gayet anlatimi giizel anlasilr buldugum icin, ders kitabini kullantyorum tabii
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EBA’yit da mutlaka kullaniyorum. Gérseller olarak ve videolar olarak, ders
kitabindaki gorseller ve EBA’da ki videolari kullantyorum.

Arastirma kapsaminda bazi &gretmenlerimiz farkli goriisler de dile
getirmislerdir. Bazi katilimcilar uzaktan egitimde kendilerini mutsuz hissettiklerini
belirtmislerdir. Baz1 6gretmenler 6grencilerin derslere katildiklar1 takdirde notlarinin
artacagini belirterek, onlar1 not indeksli distan giidiilenme ile derse karsi ilgilerini
artirmaya c¢aligmiglardir. Bazi 6gretmenler de uzaktan egitim derslerinde veliler
tarafindan yanlis anlayacagin diisiindiiklerinden drama yontemini kullanmadiklarini,
derslerde resmi davrandiklarini, yorum yapmadiklarini ve diiz anlatim ydntemini
kullanmay1 tercih ettiklerini belirtmislerdir.

Tartisma, Sonuc ve Oneriler

Bu ¢aligmada sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde Sosyal
Bilgiler 6gretim programindaki tarih konularinin 6gretimine yonelik deneyimlerini ve
bu deneyimlere yiikledikleri anlami incelenmigtir. Calisma sonucunda deneyimin
0ziinii olusturan birbiriyle iligkili alt1 bilesen tespit edilmistir. Bunlar; (1) Sanal
ortamda soyut tarihi kavramlarin 6gretiminde ve somutlastirilmasinda zorluk yasama,
(2) teknolojiye erisim ve kaynak sorunu ile karsilagma, (3) 6grencilerin derse karsi
ilgilerini ve motivasyonlarimni artirma ¢abasina girme, (4) canli derslerde iletisim ve
etkilesim problemleri yasama, (5) 6grencilerin derse kars ilgilerinin ve katilimlarinin
yetersiz olmasi ve (6) daha fazla dijital materyal ve kaynak kullanma zorunlulugudur.
Bu eldeki bulgular, alanyazindaki benzer ¢aligsmalarla karsilastirilarak tartigilacaktir.

Tarih konular1 gegmiste yaganmis ve bitmis olaylardan olugsmaktadir. Bu olaylar
ve tarihi kavramlar soyut agirlikli oldugundan, ¢alismaya katilan Ogretmenler
derslerde gorsel materyallerden yararlanilarak gecmisi somutlastirmaya calistiklarini
belirtmislerdir. Calisma sonuglarinin gosterdigi tizere 6grencilerin gegmisteki olaylart
anlamlandirabilmeleri, gozlerinde canlandirabilmeleri ve giiniimiizle baglanti
kurabilmeleri uzaktan egitimde daha zor olmaktadir. Bu bulgular alanyazindaki
onceki calisma sonuglari ile benzerlik gostermektedir. Ayaydin ve Aktas’in (2020)
calismasinda da tarih konulariin kendine 6zgii soyutlugu, karmasikligi nedeniyle
Ogrencilerin tarihi konulara ilgisiz ve onyargili olduklari sonucuna ulagmistir. Bu
aragtirma bulgularma paralel olarak Ulusoy ve Giiliim’iin (2009) ¢aligmasinda, Sosyal
Bilgiler dersinde tarih ve cografya konularinin 6gretiminde ozellikle soyut
kavramlarin yer aldigi konularda gorsel materyallerin (resim, fotograf, karikatiir,
grafik, harita vb) kullanilmasmin 6grencilerin 6grenmelerini kolaylastirdigr ileri
stiriilmiistiir. Bu sonuglara dayali olarak, uzaktan egitimle veya yiiz yiize yapilan
Sosyal Bilgiler derslerinde soyut kavramlarin &grenciler tarafindan daha kolay
anlagilmasi i¢in gorsel materyal ve kaynak kullaniminin 6grencilerin 6grenmeleri
iizerinde olumlu etkilerinin oldugu ileri siiriilebilir.

Lyons (2008), c¢evrim ig¢i tarih &gretimininin 6zellikle 6gretmen agisindan
zorlayici oldugunu fakat iyi organize edilmis ve planlanmis bir dersin hem dgretmen
hem de 6grenciler agisindan heyecan verici ve iyi bir 6grenme ortami sunabilecegini
ifade etmistir ama bu goriislerin Tirkiye i¢in fazla bir anlam ifade etmedigi
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anlagilmaktadir. Bu c¢alisma ve onceki calismalar &gretmen dersi ne kadar iyi
planlamis olsa da iilkemizde &grencilerin devam zorunlulugunun olmadigi ¢evrim igi
derslere yeterli ilgiyi gostermediklerini ortaya koymustur. Bu nedenle, Milli Egitim
Bakanligi’nin uzaktan egitim ile yapilacak ¢evrim ici derslere 6grenci katilimini
zorunlu yapmast derslerin 6gretiminden hedeflenen amaglara ulasilmasi agisindan
onem arz etmektedir. Uzaktan egitimde tarih 6gretiminin kalici ve keyifli hale
gelebilmesi i¢in Ogretmenlerin teknolojik okuryazarlik ve bilgi okuryazarlik
becerilerinin gelismis olmas1 beklenmektedir. Ogretmenlerin kendi teknolojik
yeterliklerinin farkinda olarak kendilerinden kaynakli eksikliklerini tespit etmeleri ve
bu eksiklikleri giderebilecekleri destekleyici kurs ve egitim hizmetleri almalar: tarih
dgretiminin niteligini artirabilir. Ogretmenler dgrencilerin derslerde sikilmadan tarih
konularint grenebilemelerini tegvik etmek amaciyla ¢evrim igi 6gretici oyunlar,
belgeseller ve egitsel yarismalar planlayabilir.

Bu ¢alismada uzaktan egitim siirecinde hem 6gretmenlerin hem de dgrencilerin
derslerde teknolojiye ve kaynaklara erisim konusunda gesitli sorunlar yasadiklari
tespit edilmistir. Ulkemizde ekonomik sikintilar ve internet altyap: eksiklikleri gibi
nedenlerle 6grencilerin birgogunun derslere katilamadigi, katilsalar dahi derslerde
internet baglantisinda kopmalar yasadiklart ve saglikli iletisim kuramadiklari
belirlenmistir. Calismaya katilan Ogretmenler derslerdeki kopmalarm en c¢ok
teknolojik yetersizliklerden ve kaynaklara erisimde yasanan sorunlardan
kaynaklandigimi dile getirmiglerdir. Bu bulgularin alanyazindaki onceki calisma
sonuclarmni destekledigi goriilmektedir. Oztas ve Kilig’in (2017) calismasinda,
uzaktan egitimle islenen Atatiirk Ilke ve Inkilaplar1 Tarihi derslerinde karsilasilan
problemler arasinda “teknik problemler” (% 60,69) 6nemli bir yer tutmus, bunu
“Ogretim kalitesi” (% 11,41), “etkilesim eksikligi” (% 9,37) ve “internet yoklugu” (%
6,72) problemleri takip etmistir. Sahin’in (2020) ¢alismasinda, 6gretmenlerin uzaktan
egitim siirecinde bilgisayar, internet, 6gretimin yapildigt mekan ve Ogrenciden
kaynaklanan sorunlar yagadiklari tespit edilmistir. Dogan ve Tatik’m (2015)
calismasinda, 6grencilerin teknik sorunlardan dolayi derslere katilamadiklari ve
uzaktan egitim i¢in dezavantajli durumda olduklar1 sonucuna ulasilmustir.
Bayburtlu’'nun (2020) c¢alismasinda uzaktan egitim siirecinde &grencilerin tablet,
bilgisayar ve internet gibi teknolojilere erisimlerinin olmamasindan dolay1 derslere
katilimlarinin az oldugu tespit edilmistir. Bir bagka ¢alismada da 6gretmenlerin
uzaktan egitimi Sosyal Bilgiler derslerinde en fazla gorsel araglardan yararlanabilme
acisindan olumlu bulduklari, fakat 6grencilerin erisim sorunlar1 yasamalarindan
kaynakli kisitli iletisim kurabildikleri i¢in olumsuz bulduklari sonucuna ulasilmistir
(Gez ve Yesiltag, 2020). Kiirtiincii ve Kurt’un (2020) c¢alismasinda, 6grencilerin
internet ve bilgisayar konusunda yeterli imkanlarinin olmadigi, bu nedenle derslere
katilimda zorluklar yasadiklari, yanlarinda yeterli kaynak olmadigi igin 6dev
hazirlamada ve ders takip etmede sikintilar yasadiklari tespit edilmistir. Tuncer ve
Bahadir’in (2017) calismasinda, 6grencilerin ¢ogunun internete ve bilgisayara
erigsiminin olmamasindan dolay1 derslere katilamadiklari belirlenmistir. Bu arastirma
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sonuglari alanyazinda yapilan benzer ¢alismalarin aragtirma bulgularimizi destekler
nitelikte oldugunu gostermektedir.

Caligmaya katilan ogretmenler, uzaktan egitimde Ogrencilerin derse olan
ilgilerini ve motivasyonlarin1 artirmak icin bazi yontem ve teknikler kullanmaya
calistiklarini, derslerde video, gorsel materyaller, sanal miizelerden yararlandiklarini
belirtmislerdir. Ogretmenler bu sekilde ogrencilerin derslere katilimlarimi ve
stkilmadan 6grenmelerini saglamaya ¢aligmislardir fakat bu gayretlerinde yeterince
bagarili olamamislardir. Bu aragtirma sonucundan farkli olarak, Erdogan’m (2021)
calismasinda EBA kullaniminin tarih derslerinde 6grencilerin  dgrenmelerini
kolaylastirdigi, kalici 6grenmeye katkida bulundugu, eglenceli 6grenme ortami
olusturdugu ve bdylece dgrencilerin derse katilimini artirdig1 sonucuna ulagilmistir.
Bu sonuca ulasilmasinda 6grencilerin derste ilk defa EBA deneyimi yagamalarindan
kaynakl olabilecegi diisiiniilmektedir. Yaylak’mn (2010) ¢alismasinda Internet tabanl
ogretimin ilkdgretim diizeyinde Sosyal Bilgiler dersinde kullaniminin grencilerin
dersteki basarisina etkisi incelenmis, ¢alisma sonucunda 6grencilerin “ilgimiz artt1”,
“daha ¢ok ilgimiz artt1”, “internet tabanli 6gretim daha zevkli”, “diger derslerde de
uygulansin” gibi olumlu goriislerde bulunduklar1 tespit edilmigtir. Bir bagka
caligmada da 6grencilerin uzaktan egitim derslerini eglenceli ve rahat bir ortamda
yaptiklart bulgusuna ulasilmistir (Tuncer ve Bahadir, 2017). Bu sonugclar,
Ogretmenlerin ve &grencilerin internet tabanli ve uzaktan egitime bakis agilarinin
farkli oldugunu ortaya koymaktadir. Baska arastirmacilar, uzaktan egitimle yapilan
derslerde kullanilabilecek igeriklerin zengin olmasi ve derslerin kayit altina alinip
Ogrenciler tarafindan tekrar incelemesi sebebiyle uzaktan egitimin &grenciler
acisindan avantajli oldugunu belirtmiglerdir (De Oliveira ve dig., 2018).

Calismaya katilan 6gretmenlerin derslerde karsilastiklari sorunlardan birisi de
iletisim ve etkilesim ile ilgilidir. Bu ¢aligmada iletigsim probleminin uzaktan egitimde
dersleri olumsuz etkiledigi ve derslere olan katilimi azalttigi tespit edilmistir.
Ogretmenler derslerde gz temasi ve beden dillerini kullanamadiklarini, bu nedenle
duygu aktarimin1 gerceklestiremediklerini, 6grencilerin yaparak yasayarak 6grenme
acisindan dezavantajli duruma geldiklerini belirtmislerdir. Bu sonuglar, 6nceki
arastirma bulgularini desteklemektedir. Uzaktan egitime iliskin 6grenci goriislerinin
incelendigi Simer’in (2016) calismasinda, Ogrenen-Ggrenen, Ogrenen-Ogretim
elemani ve 6grenen-ortam etkilesimlerinde yetersizlik oldugu sonucuna ulasilmistir.
Benzer olarak, Oztas ve Kilig’1n (2017) calismasinda, 6grencilerin derslerde etkilesim
problemleri yasadiklar1 belirlenmistir. Ibicioglu ve Antalyali’nin (2005) ¢alismasinda
da dersin tam anlamiyla anlasilir olmasinda ve yanlis anlasilmalarin 6nlenmesinde
etkilesimin birinci derecede dnem arz ettigi sonucuna ulagilmigtir. Uzaktan egitimde
Ogrencilerin 0grenmelerini kolaylastiracak, Ogretmen ve ogrenci etkilesimini
artiriabilecek gevrim i¢i etkilesimli modeller gelistirilmistir (Gunawardena ve dig.,
1998; Harasim, 2000; Moore, 1989). Bu modellerin iilkemizde de kullanilmasi
Ogrenen-icerik, Ogrenen-Ogretmen, Ogrenen-Ogrenen arasindaki etkilesimleri
gelistirebilir.
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Calismaya katilan &gretmenler, dgrencilerin Sosyal Bilgiler dersine ilgisiz
olduklarint ve derse katilimlarmin yetersiz oldugunu belirtmislerdir. Katilimcilar,
canli derslerde 6grencilerin oyun oynama, sohbet etme, sistemde ismen goriiniip
derste olamama gibi durumlarla karsilastiklarini belirtmislerdir. Bu sonug da 6nceki
arastirma sonuclarryla ortiismektedir. Er Tiirkiiresin’in (2020) ¢aligmasinda, uzaktan
egitimde 6grencilerin evlerindeki giiriiltiiden dolay1 derslerde dikkatlerinin dagildig:
ve Ogretim iiyeleriyle etkilesime gecemedikleri sonucuna ulasilmistir. Bir bagka
arastirmada salgin doneminde gergeklestirilen uzaktan egitim siirecinde dgretmen
adaylarmin derse karsi dikkat ve motivasyon eksikligi yasadiklari tespit edilmistir
(Duman, 2020). Yilmaz ve Kaya’'nin (2011) ¢aligmasi, 6grencilerin yiiz yiize yapilan
egitimde de Sosyal Bilgiler dersine karsi ilgisiz olduklarini ortaya koymustur. Bu
calismada Ogretmenler uzaktan egitimle verilen derslerde 6grencilerin katilimini
saglamak ve dikkatlerini toplayabilmek i¢in daha fazla dijital materyal ve kaynak
kullanmak zorunda kalmislardir. Alanyazindaki c¢aligmalar, uzaktan egitimde
Ogretmenlerin dgrencilerin derslere karsi ilgi ve motivasyonlarini artirmak icin arayis
icinde girdikleri, farkli alternatif ogretme sistemlerinden faydalandiklari
goriisiilmiistlir. Bakioglu ve Cevik’in (2020) ¢calismasinda, uzaktan egitimde slayt ve
z kitap gibi dijital 6gretim materyallerinden, web uygulamalarindan, EBA ve ¢esitli
videolardan yararlanildig: tespit edilmistir. Benzer olarak, Cevik ve Duman’in (2018)
calismasinda, EBA egitim portalina benzer bir uygulama olan Morpa Kampiis’iin
kazanimlar bakimindan hemen hemen ayni katkilar sagladigi sonucuna ulagilmistir.
Karatekin ve dig. (2015) ¢alismasinda, miifredatla uyumlu e-igeriklerin hazirlanmasi
ve uygun alt yapmin olusturulmasi gerektigi sonucuna ulasilmistir. Arastirma
sonuglari, 6gretim teknolojilerinin ve teknolojik araglarin 6grencilerin 6grenmeleri
tizerinde olumlu etkileri oldugunu, ogrencilerin derse odaklanmalarina katki
sagladigini, hizli 6grenmeye yardimci oldugunu ve 6grenme zorluklarinin iistesinden
daha kolay gelinmesini sagladigini ortaya koymaktadir (Picard, 2009). Diger
caligmalarda, Ogretmenlerin materyal kullaniminin &grencilerin derslere aktif
katilimlarint artirdigi, tarih Ogretiminde dijital araglarin (tepegdz, televizyon,
bilgisayar, kasetcalar, vb.) kullanilmasinin hem géze hem de kulaga hitap etmesi
nedeniyle dgrenciler i¢in kalici faydalar sagladigi yoniinde bulgulara ulagmislardir
(Ulusoy ve Giiltim, 2009; Kostiiklii, 2004).

Bu ¢alismada elde edilen bulgulara dayali olarak asagidaki dneriler yapilabilir:

Sosyal bilgiler 6gretmenlerinin uzaktan egitimde tarih konularinin gretiminde
6grencilerin konulari anlayabilmelerini saglamak igin derslerde daha zengin igerikli
materyaller kullanilmalar1 yararli olacaktir. Bu ¢alismada devlet okullarinda goérev
yapan sosyal bilgiler 6gretmenlerinin deneyimleri incelenmistir. Ozel okullarda gorev
yapan sosyal bilgiler 6gretmenlerinin de goriislerinin de incelenmesi alanyazina katki
saglayacaktir. Tlkdgretim dgrencilerinin uzaktan egitimle Sosyal Bilgiler derslerinde
tarih konularin1 6grenme deneyimlerine yiikledikleri anlami olgubilim arastirma
deseni ile inceleyen galigma yapilmasi dnerilmektredir.
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Bu arastirma sonuglari, uzaktan egitimle yapilan &gretimin 6gretmenler ve
ogrenciler tarafindan farkli algilandigini ve degerlendirildigini gostermektedir. Bu
nedenle, Ogrencilerin goriislerine dayali yapilan arasgtima sonuglarinin gercegi
yansitip yansitmadigimni tespit etmek i¢in c¢oklu veri toplama araglarinin
(triangulation) ve ozellikle karma desenlerin (mixed study) kullanilacagi yeni
calismalar yapilmasi 6nerilmektedir.

Uzaktan egitimde sosyal bilgiler dgretmenlerinin egitim ve ogretimde dijital
Ogretim becerilerini geligtirmelerin daha da 6nem kazanmistir. Sosyal bilgiler
Ogretmenlerinin teknolojiyi yerinde ve dogru kullanabilmeleri i¢in Teknolojik
Pedagojik Alan Bilgisi (TPAB) yeterliklerini gelistirmelerinin faydali olabilecegi
diistiniilmektedir (Adalar, 2021, s. 171). Sosyal bilgiler 6gretmenlerinin TPAB
yeterliklerini  gelistirmeye yonelik eylem aragtirma deseninin kullanilacagi
aragtirmalar yapilmasi onerilmektedir. Sosyal bilgiler 6gretmenlerinin ve dgretmen
adaylarmin TPAB becerilerini gelistirmek i¢in teknoloji igerikli seminerler ve
egitimler verilmesi, bunu etkili bir sekilde gerceklestirmek igin Yiiksekdgretim
Kurulu ve Milli Egitim Bakanlig1 arasinda igbirligi yapilmasi onerilmektedir.

Uzaktan egitim derslerinde 6zellikle tarihi konularin 6gretiminde sanal gergeklik
ve artirilmig gergeklik uygulamalarinin kullanilmasi 6grencilerin tarih konularma olan
ilgilerini artirma, soyut tarih konularin anlagilmasini kolaylastirma ve kalici
O0grenmeye katkida bulunma potansiyeli tasidigindan bunlarmm Sosyal Bilgiler
ogretiminde kullanilmasi 6nerilmektedir. EBA uygulamasindaki ders igeriklerinden
yetersiz olanlar ayiklanmali ve alandaki uzmanlarin hazirlayacagi yeni &gretim
materyalleri ile zenginlestirilmelidir. Tarih konularmin 6gretiminde kullanilmak
lizere animasyonlar, tarihi resimler, karikatiir, ¢izimler ve tarihsel empati etkinlikleri
hazirlanarak iicretsiz olarak 6gretmenlerin kullanimina sunulmalidir.



Social Studies Teachers' Experiences in Teaching Historical Topics via Distance Education: A
Phenomenological Study 1232

References

Adalar, H. (2021). Social Studies Teacher Candidates’ Self-Efficacy Beliefs for
Technological Pedagogical Content Knowledge (TPACK). International
Journal  of Education and Literacy Studies, 9(3), 169-183.
http://dx.doi.org/10.7575/aiac.ijels.v.9n.3p.169

Akbaba, B., Kaymakci, S., Birbudak, T. S. ve Kilcan, B. (2016). Universite
ogrencilerinin uzaktan egitimle Atatiirk ilkeleri ve inkilap tarihi 6gretimine
yonelik gortsleri [University students' opinions on teaching Ataturk's principles
and history of revolution through distance education]. Journal of Theoretical
Educational Science, 9(2), 266-284. doi: http://dx.doi.org/10.5578/keg.8238

Akgiil, G. ve Oran, M. (2020). Sosyal bilgiler 6gretmenlerinin, ortaokul 6grencilerinin
ve Ogrenci velilerinin pandemi siirecindeki uzaktan egitime iliskin goriisleri
[Views of social studies teachers, of middle school students and student parents
about distance education during the pandemic process]. Egitimde Yeni
Yaklasimlar Dergisi. 3(2), 15-37.
https://dergipark.org.tr/en/pub/eyyad/issue/59733/847318

Al-Arimi, A. M. A. K (2014). Distance learning. Procedia-Social and Behavioral
Sciences, 152, 82-88. https://doi.org/10.1016/j.sbspro.2014.09.159

Arkan, A. (2020). Koronaviriis Sonrast Egitim [Education After Coronavirus].
https://www.setav.org/koronavirus-sonrasi-egitim/.html adresinden erigilmistir.

Avcy, E. (2020, Eylil). Uzaktan egitim ve geleneksel egitimin karsilastirilmast
[Comparison of distance education and traditional education, S6zli sunumu].
4th ECLSS International Online Conference on Economics and Social Sciences,
Kibris ilim Universitesi, Kibris.

Ayaydin, Y. ve Aktas, V. (2020). Opinions of social studies teachers regarding
teaching history topics in social studies lessons. Egitim Kuram ve Uygulama
Arastrmalart  Dergisi, 6(3), 393-408. doi: 10.38089/ekuad.2020.35
https://dergipark.org.tr/tr/download/article-file/1480632

Aydemir, A. (2021). Uzaktan egitim siirecinde dgretmen ile 6grenci-veli iletisimi:
sosyal  bilgiler Ogretmenlerinin  deneyimleri  [Teacher-student-parent
communication in the distance education process: social studies teachers'
experiences]. MANAS Sosyal Arastirmalar Dergisi, 10(2), 813-827.
https://dergipark.org.tr/en/pub/mjss/issue/61382/824033

Bakioglu, B. ve Cevik, M. (2020). Covid-19 pandemisi siirecinde fen bilimleri
Ogretmenlerinin uzaktan egitime iliskin goriisleri [Science teachers' views on
distance education in the COVID-19 pandemic process]. Turkish Studies.15(4),
109-129. https://dx.doi.org/10.7827/TurkishStudies.43502



Social Studies Teachers' Experiences in Teaching Historical Topics via Distance Education: A
Phenomenological Study 1233

Bayburtlu, Y. S. (2020). Covid-19 pandemi donemi uzaktan egitim siirecinde
Ogretmen gorislerine gore Tiirkge egitimi [Turkish education during Covid-19
pandemic distance education process ]. Electronic Turkish Studies, 15(4). 131-
152. https://dx.doi.org/10.7827/TurkishStudies.44460

Can, (2020). Coronaviriis (Covid-19) pandemisi ve pedagojik yansimalari:
Tirkiye’de agik ve uzaktan egitim uygulamalar1 [Coronavirus (Covid-19)
pandemic and its pedagogical reflections: Open and distance education practices
in Turkey]. Acikégretim Uygulamalart ve Arastirmalart Dergisi. 6(2), 11-53.
https://dergipark.org.tr/en/download/article-file/1179832.

Canpolat, U. ve Yildirim, Y. (2020). Ortaokul 6gretmenlerinin COVID-19 salgin
stirecinde uzaktan egitim deneyimlerinin incelenmesi [Examining the distance
education experiences of secondary school teachers during the COVID-19
epidemic]. Agikogretim Uygulamalart ve Arastirmalart Dergisi. 7 (1), 74-109.
https://dergipark.org.tr/fen/download/article-file/1446616

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative
inquiry. Theory into practice, 39(3), 124-130.
https://doi.org/10.1207/s15430421tip3903 2

Creswell, JW. (2007). Qualitative inquiry & research design choosing among five
approaches. Sage.

Cevik, H. & Duman, T. (2018). Analyzing the effects of e-learning on science
education. International Journal of Instruction, 11(1), 345-362..
https://doi.org/10.12973/iji.2018.11124

De Oliveira, M. M. S., Penedo, A. S. T., & Pereira, V. S. (2018). Distance education:
advantages and disadvantages of the point of view of education and society.
Dialogia, (29), 139-152.
https://periodicos.uninove.br/dialogia/article/view/7661/4942

Demircioglu, I. H. (2008). Tiirkiye'de tarih egitiminin tarihi [History of history
education in Turkey]. Tiirkiye Arastirmalar: Literatiir Dergisi,6(12), 431-450.
https://dergipark.org.tr/en/download/article-file/655154.

Dikmen, S. ve Bahgeci, F. (2020). Covid-19 pandemisi siirecinde yiiksekogretim
kurumlarmin uzaktan egitime yonelik stratejileri: Firat Universitesi rnegi
[Strategies of higher education mstitutions for distance education in the covid-
19 pandemic process: example of Firat University]. Turkish Journal of
Educational Studies. 7(2), 78-98.https://dergipark.org.tr/en/download/article-
file/1108982



1234 Yilmaz Kaya and Ceylan Akcan

Dogan, S. & Tatik, R. $. (2015). Marmara iiniversitesi'ndeki uzaktan egitim
uygulamasinin 6grenci goriisleriyle degerlendirilmesi [Evaluation of distance
education program in Marmara University according to the views of students].
Route  Educational and Social Science Journal, 2(1), 247-
261.http://www.ressjournal.com/Makaleler/65108552_16%20Ramazan%20%c
5%9eamil%20Tat%c4%b1k.pdf

Duman, N. (2020). Universite dgrencilerinde COVID-19 korkusu ve belirsizlige
tahammiilstizlik [Fear of COVID-19 and intolerance to uncertainty among
university students]. Sosyal Bilimler Dergisi , 4 (8), 426-437.
https://www.ceeol.com/search/article-detail ?id=970962

Durmusgelebi, M. ve Temircan, S. (2017). MEB (Egitim Bilisim Agi1) EBA’daki
egitim materyallerinin 6grenci goriislerine gore degerlendirilmesi [Determining
the views of students on teaching materials and course content in the education
and information network (EBA)]. OPUS Uluslararast Toplum Arastirmalar
Dergisi, 7(13), 632-652. https://doi.org/10.26466/0pus.357033

Diindar, R. ve Yesilyurt, S. (2020). Sosyal bilgiler 6gretmenlerinin egitim biligim ag1
Ozelinde uzaktan egitime bakis acgilarinin degerlendirilmesi [Assessment of
social studies teachers' perspectives on distance education specific to education
mformation network]. International Journal of Social Science Research,
9(1),79-95. https://dergipark.org.tr/en/download/article-file/1184196

Er, A. R. ve Baymdir, N. (2015). Sosyal bilgiler dersi 6gretmenlerinin tarih
konularinim 6gretimine iliskin deger kazanimi ile 6gretim programi hakkindaki
goriiglerinin belirlenmesi [Determining the opinions of teachers regarding to
teaching history subjects in the context of social studies]. Usak Universitesi
Sosyal Bilimler Dergisi, 8(4), 357-
379.https://dergipark.org.tr/en/download/article-file/609694.

Er Tirkiiresin, H. (2020). covid-19 pandemi déneminde yiiriitiilen uzaktan egitim
uygulamalariin 6gretmen adaylarinin goriisleri baglaminda incelenmesi
[Examination of distance education practices conducted during the covid-19
pandemic regarding the views of preservice teachers]. Milli Egitim Dergisi,
49(1), 597-618. https://dergipark.org.tr/en/download/article-file/1263116

Erdogan, E. (2021). Uzaktan egitim kapsaminda hazirlanan tarih dersi elektronik ders
iceriklerinin tarih Ogretmenleri ve ortadgretim Ogrencileri agisidan
degerlendirilmesi: Eba drnegi [Evaluation of history course electronic course
contents prepared within the scope of distance education from the perspective of
history teachers and secondary school students: Eba example.]. (Tez No.
664538). [Doktora Tezi, Gazi Universitesi]. Yiiksekogretim Kurulu Baskanlig
Tez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/



Social Studies Teachers' Experiences in Teaching Historical Topics via Distance Education: A
Phenomenological Study 1235

Erol Sahin, A. N. (2019). Atatiirk ilkeleri ve inkilap tarihi dersinin uzaktan egitim
yoluyla &gretilmesi hakkinda ogretim elemanlarinin goriisleri [Opinions of
mstructors about Atatiirk's principles and revolution history teaching via
distance learning)]. Gazi Universitesi Egitim Fakiiltesi Dergisi, 39(1), 477- 502.
https://dergipark.org.tr/en/download/article-file/674457

Fidalgo, P., Thormann, J., Kulyk, O., & Lencastre, J. A. (2020). Students’ perceptions
on distance education: A multinational study. International journal of
educational Technology in Higher Education, 17(1), 1-18.
https://doi.org/10.1186/s41239-020-00194-2

Gez, A. ve Yesiltas, E. (2021, Nisan). Sosyal bilgiler 6gretmenlerinin covid-19 salgini
doneminde uzaktan egitim siirecine iligkin gdriislerinin degerlendirilmesi
[Evaluation of social studies teachers' opinions on the distance education
process during the covid-19 epidemic, S6zlii sunumul]. International Symposium
on Business, Economics & Education (ISBE-2021), Gazi Universitesi, Ankara.

Giorgi, A. (2012). The descriptive phenomenological  psychological  method.
Journal of Phenomenological psychology, 43(1), 3-
12. doi:10.1163/156916212x632934

Gunawardena, C. N., Lowe, C.A. & Anderson, T. (1998). Transcript analysis of
computer-mediated conferences as a tool for testing constructivist and social-
constructivist learning theories. U.S. Department Of Education Office Of
Educational Research And Improvement Educational Resources Information
Center (Eric). https://files.eric.ed.gov/fulltext/ED422854.pdf  adresinden
erigilmistir.

Giilliihan, N. U. (2021). Hayat bilgisi ve sosyal bilgiler derslerinde uzaktan egitim
sirecine yonelik veli tutumlar1 ve teknolojiye karsi direnglerinin incelenmesi
[Investigation of parents' attitudes towards distance education process and their
resistance to technology in life sciences and social studies courses]. Gazi Egitim
Bilimleri Dergisi, 7(2), 155-177. https://dergipark.org.tr/en/download/article-
file/1628055

Harasim, L. M. (2000) Shift happens: online education as a new paradigm in learning,
The Internet and Higher Education, 3(1-2). 41-61.
https://doi.org/10.1016/S1096-7516(00)00032-4

Isik, H. (2011). Ortadgretim Tarih derslerinde birinci ve ikinci el kaynaklar ile etkinlik
temelli ders islemenin 6grencilerin tarihsel diisiinme becerilerine etkisi [Effect
of teaching lessons based on activities wiht first and second hand sources to
students’ historical thinking abilities 1 secondary school history lessons].
Turkish Studies, 6(1), 1323-1337.
https://app.trdizin.gov.tr/publication/paper/detail/TVRFNU1Ua3hNUTO09



1236 Yilmaz Kaya and Ceylan Akcan

Ibicioglu, H. ve Antalyal, U. O. L. (2005). Uzaktan egitimin basarisinda imkan alg1
motivasyon ve etkilesim faktorlerinin etkileri: Karsilagtirmali bir uygulama [The
effects of opportunity, perception, motivation and interaction factors on the
success of distance education: a comparative application]. Cukurova
Universitesi ~ Sosyal — Bilimler — Enstitiisii ~ Dergisi, 14(2), 325-338.
https://dergipark.org.tr/en/download/article-file/50240

Karagozoglu, A. G. (1966). llkokullarda sosyal bilgiler égretimi [Teaching social
studies in primary schools]. Ogretmeni is Basinda Yetistirme Biirosu.

Karatekin, K., Elvan, O. ve Oztiirk, D. (2015). Sosyal bilgiler ve sinif 6gretmenlerinin
Fatih Projesi hakkindaki diisiinceleri [Social studies and classroom teachers’s
opinions about Fatih Project]. Uluslararast Avrasya Sosyal Bilimler Dergisi,
6(18), 81-114.http://www.ijoess.com/Makaleler/234665454 81-
114%20Kadir%20Karatekin.pdf

Kostiiklii, N. (2004). ik ve orta dgretimde tarih dgretimi problemler ve oneriler
[History teaching mn primary and secondary education: problems and solutions].
Erdem, 14(41), 1-28. https://dergipark.org.tr/en/download/article-file/683152

Kostiiklii, N. (2006). Sosyal Bilimler ve Tarih Ogretimi [Teaching Social Sciences
and History]. Kisisel Yayinlar.

Kiirtiinci, M. ve Kurt, A. (2020). Covid-19 pandemisi doneminde hemsirelik
Ogrencilerinin uzaktan egitim konusunda yasadiklar1 sorunlar [Problems of
nursing students m distance education n the covid-19 pandemia period].
Avrasya  Sosyal ve  Ekonomi  Arastirmalari  Dergisi.7(5), 66-7.
https://dergipark.org.tr/fen/download/article-file/1128112

Lyons, J. F. (2008).Teaching history online. Routledge.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook. Sage.

Miles, M. B. & Huberman, A. M. (2015). Genisletilmis bir kaynak kitap: Nitel veri
analizi [An expanded sourcebook: Qualitative data analysis] (S. Akbaba Altun
ve A. Ersoy Cev.). Pegem Akademi. (Orijinal eserin basim y1l1 1994)

Moore, M. G. (1989) Editorial: Three types of interaction. American Journal of
Distance Education, 3(2). 1-6. https://doi.org/10.1080/08923648909526659

Oner, G. (2017). Sosyal bilgiler ve tarih dersleri i¢in alternatif bir kaynak: eba.gov.tr.
[An alternative source for social studies and history lessons: eba.gov.tr].
Uluslararast  Tirk  Egitim  Bilimleri  Dergisi,  5(9), 227-257.
https://dergipark.org.tr/en/download/article-file/406736



Social Studies Teachers' Experiences in Teaching Historical Topics via Distance Education: A
Phenomenological Study 1237

Oztas, S. ve Kilig, B. (2017). Atatiirk ilkeleri ve inkilap tarihi dersinin uzaktan egitim
seklinde  verilmesinin  iiniversite  Ogrencilerinin  goriigleri  agisindan
degerlendirilmesi (Kirklareli iiniversitesi 6rnegi) [The evaluation of university
students' opinions of teaching the Atatiirk’s principles and history of revolution
course with distance education (Kirklareli University sample)]. Turkish History
Education Journal, 6(2), 268-293. https://dergipark.org.tr/fen/download/article-
file/354968

Patton, M. Q. (2002). Qualitative Research & Evaluation Methods (3rd Edition).
Thousands Oaks: Sage.

Picard, P. M. (2009), Technology based interviews: Constructing better student
attitudes toward history by using technology to develop a technology based
interview archive of the great depression (Publication No. 3368375) [Doctoral
dissertation, Columbia University]. Progquest Dissertations and Theses.

Seyhan, A. (2021). Sosyal bilgiler 6gretmen adaylarmin covid-19 salgi siirecinde
uzaktan egitim deneyimleri ve goriisleri [Distance education experiences and
opinions of prospective social studies teacher during the covid-19 epidemic].
Acgikogretim  Uygulamalart  ve  Arastirmalari  Dergisi, 7(3), 65-93.
https://dergipark.org.tr/en/download/article-file/1687334

Staley, D. J. (2000). Technology, authentic performance, and history education.
International Journal of Social Education 15(1), 1-12.
https://www.learntechlib.org/p/94692/ adresinden erisilmistir

Steinke, 1. (2004). Quality criteria in qualitative research. U. Flick, E. V. Kardorff &
I. Steinke (Editorler). A Companion to Qualitative Research (s. 184-190)
(Thousand Oaks, Sage).

Stenbacka, C. (2001). Qualitative research requires quality concepts of its own.
Management Decision, 39(7), 551-556.
https://doi.org/10.1108/EUM0000000005801

Stimer, M. (2016). Sanal derslere iligkin Ogrenci goriislerinin incelenmesi
[Investigation of learners’ opinions registering virtual classes]. Usak
Universitesi Sosyal Bilimler Dergisi, 9(2713), 181-200.
https://dergipark.org.tr/en/download/article-file/228039

Sahin, M. (2020). Uzaktan egitim siirecinde Ogretmenlerin yasadigi sorunlar
[Problems experienced by teachers in the distance education process]. Tarih
Okulu Dergisi. 14(LII). 1734-1757. http://dx.doi.org/10.29228/Joh.50089

Tuncer, M. ve Bahadir, F. (2017). Uzaktan egitim programlarmin bu programlarda
O6grenim goren 6grenci gorlslerine gore degerlendirilmesi [Evaluation of the
distance education programs according to student views that learned in these
programs].  Journal  of  Educational  Reflections, 1(2), 29-38.
https://core.ac.uk/download/pdf/162900287.pdf



1238 Yilmaz Kaya and Ceylan Akcan

Tiirkiye Bilimler Akademisi [TUBA] (2020). Tiirkiye bilimler akademisi covid-19
pandemi degerlendirme raporu [Turkish Academy of Sciences covid-19
pandemic evaluation report], Tirkiye Bilimler Akademisi Yaynlari,
http://www.tuba.gov.tr/files/yayinlar/raporlar/TUBA-978-605-2249-52-9.pdf

Ulusoy, K. ve Giilim, K. (2009). Sosyal bilgiler dersinde tarih ve cografya konulari
islenirken 6gretmenlerin materyal kullanma durumlari [To use of teachers to the
teaching materials while studying history and geography subjects n social
science lessons]. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi,
10(2), 85-99. https://dergipark.org.tr/en/download/article-file/1494823

United Nations Educational, Scientific and Cultural Organization [UNESCO] (2020).
Distance Learning Strategies, What do we know about effectiveness?
https://en.unesco.org/covid19/educationresponse/webinars adresinden
erigilmistir.

Usun, S. (2006). Uzaktan egitim [Distance Learning] (1.Basim). Nobel Yaymn
Dagitim.

Yaylak, E. (2010). flkogretim sosyal bilgiler égretiminde internet tabanh égretim
yonteminin ders bagarisina etkisi [The effect of internet-based teaching method
on course success in primary school social studies teaching.] (Tez No. 265516)
[Yiiksek Lisans Tezi, Dokuz Eyliil Universitesi]. Yiiksekogretim Kurulu
Bagkanlig1 Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/

Yildirim, A. ve Simsek, H. (2018). Sosyal Bilimlerde Nitel Arastirma Ydntemleri
[Qualitative research methods in the social sciences] (11. Baski1), Seckin.

Yilmaz, K. ve Kaya, M. (2011). Sosyal bilgiler 6gretmenlerinin tarih algis1 ve tarih
Ogretimine pedagojik yaklasimlari [Social studies teachers’ conceptions of
history and pedagogical orientations toward teaching history]. Dicle Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 3(6), 73-95.
https://app.trdizin.gov.tr/publication/paper/detail/ TVRZMkOUQXINZz09

Yilmaz, K. (2013). Comparison of quantitative and qualitative research traditions:
epistemological, theoretical, and methodological differences. European Journal
of Education 48(2), 311-325. https://doi.org/10.1111/ejed.12014

Yimaz, K. ve Seker, M. (2011). Ilkdgretim 6grencilerinin miize gezilerine ve
miizelerin sosyal bilgiler 6gretiminde kullanilmasina iligkin goriislerinin
incelenmesi [Examining the opinions of primary school students on museum
tours and the use of museums in social studies teaching]. Istanbul Aydin
Universitesi Dergisi, 3(9), 21-39. https://dergipark.org.tr/en/download/article-
file/319325



Social Studies Teachers' Experiences in Teaching Historical Topics via Distance Education: A
Phenomenological Study 1239

Ethical Declaration and Committee Approval

In this research, the principles of scientific research and publication ethics were
followed.

This research was conducted with the permission of the Sivas Cumhuriyet
University Rectorate Legal Advisory Board dated 03/08/2021 and numbered E-
60263016-050.06.04-72264

Bu aragtirma Sivas Cumhuriyet Universitesi Rektorliigii Hukuk Miisavirligi'nin
03/08/2021 tarih ve E-60263016-050.06.04-72264 sayili izni ile yapilmistir.

Proportion of Author’s Contribution

The authors contributed equally to the researc






Ankara University Journal of Faculty of Educational Sciences
‘ Year: 2023, Volume: 56, Issue: 3, 1241-1302
s~ DOI: 10.30964/auebfd.1109289, E-ISSN: 2458-8342, P-ISSN: 1301-3718

Social Studies in Preschool Education Programs: The
Case of the United States of America

ARTICLE TYPE Received Date Accepted Date Published Date
Research Article 04.26.2022 03.23.2023 10.19.2023

Semiha Yiiksek Usta ()
Siileyman Demirel Universitesi

Ilayda Kimzan () 2
Mugla Sitk1 Kogman Universitesi

Abstract

The research aims to examine the social studies (history, geography, economy, citizenship)
standards included in the early childhood education programs of the United States of America.
In this qualitative study, in which document analysis is used as the data collection method, the
states included in the study group are determined by criterion sampling. Among the 50 states
of the country, 10 states are selected according to the Human Development Index (HDI) (2018).
The early social studies curricula of the states with the highest average are examined. The data
were analyzed through content analysis. As a result of the research, it has been seen that in the
states’ early childhood education curricula the use of representations such as maps and globes,
the characteristics of familiar places such as home and school, cultural characteristics, and
learning outcomes for different cultures are prioritized in geography themes. In the theme of
history, it is emphasized to make comparisons between the past and the present and to national
traditional celebrations. On the other hand in the theme of economy, the basic concepts of the
economy and the learning outcomes about community helpers such as professions are
prominent. Finally, in the theme of citizenship, it has been seen that active participation in
democratic processes and community rules for preschoolers constitute the gains that are
frequently mentioned. It is believed that the current research will provide support to future
researchers when if studies are carried out to update and expand the Early Childhood Education
Program implemented in Turkey.

Keywords: Preschool social studies, USA kindergarten curriculum, preschool geography,
preschool history, preschool economy, preschool citizenship, early social studies.

Citation: Yiiksek Usta, S., & Kimzan, 1. (2023). Social studies in preschool education programs:
the case of the United States. Ankara University Journal of Faculty of Educational Sciences,
Volume(3), 1241-1302. https://doi.org/10.30964/auebfd1109289.

'Corresponding Author: Assistant Prof., Faculty of Education, Early Childhood Education, E-mail:
semihausta@sdu.edu.tr, https://orcid.https://orcid.org/0000-0001-6371-0307

?PhD., Faculty of Education, Early Childhood Education, E-mail: ilaydakimzan@mu.edu.tr,
https://orcid.org/0000-0002-0743-3162


https://orcid.org/0000-0002-0743-3162
https://orcid.https:/orcid.org/0000-0001-6371-0307
https://orcid.org/0000-0002-0743-3162

1242 Semiha Yiiksek Usta and Ilayda Kimzan

Social studies education in early childhood has the crucial contribution of
introducing children at an early age to different cultures, different people, and the
cultures, perspectives, and needs of different people across the world. Children
develop tolerance by learning to respect the cultures and lifestyles of people in
different countries. In addition, they have the opportunity to gain experience by
getting to know themselves and their environment in the context of both social
relations and places. Social studies, which have an important connection with social
relations, support children in making sense of the world they live in more easily and
adapting to society more quickly. For example, within the framework of citizenship
activities, children learn about school and classroom rules, democratic participation,
and how to become better citizens while developing awareness of their rights (Koralek
& Mindes, 2012). Through geography activities, children are encouraged to develop
a sense of admiration for the world around them by increasing their interest in the
beauty of nature and the physical and human conditions of the world (Conway et al.,
2008). Through history activities, they develop an awareness of the changes and
developments in themselves and their environment and realize that change is
inevitable.

Through economics activities, they acquire basic awareness to grow up as
financially literate individuals. They develop an awareness of concepts such as saving,
spending, accumulation, professions, and labor force. In addition to these
contributions, it is also stated that early childhood social studies education encourages
children to become democratic global citizens who are committed to the common
good and respectful of cultural differences (NCSS, 1994). When we look at the current
situation of social studies education in Turkey, which has these important effects on
children, it is seen that social studies courses are taught in grades 4-8. Before the
fourth grade, children take life science courses that also include social studies topics
(MEB, 2018). In the National Preschool Education Program implemented in Turkey
(MEB, 2013), social studies education is not yet included in the, but there are
appropriate outcomes and indicators. In a study conducted by Aktin (2019), pre-
service preschool teachers stated that social studies in early childhood are a type of
activity related to the achievements and concepts in the preschool education program
and life. Based on the informal interviews and observations of the researchers and the
suggested activities in the activity booklet of the National Preschool Education
Program (MEB, 2013a), it is possible to say that teachers conduct social studies
activities such as professions, shopping, national holidays and celebrations, clock and
calendar activities and similar activities in their classrooms. This situation suggests
that social studies inevitably take place in children's lives, and since it is intertwined
with life, it is handled by teachers in different types of activities in their classrooms.

When the preschool education program is examined, "In pre-school education,
there is no subject or theme-based education in the acquisition of achievements and
indicators, but various subjects can be used when planning the education process. The
main purpose here is not the teaching of the subject, but the realization of
achievements and indicators with the help of that subject.” (MEB, 2013b) clearly
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states that the current program is not unit or subject-based. The preschool education
program aims to achieve developmental outcomes and indicators by using different
types of activities as tools. The types of activities are Turkish, Art, Drama, Music,
Movement, Play, Science, Mathematics, Literacy Preparation, and Field Trips (MEB,
2013b). In the program, achievements and indicators are given only for developmental
areas and are not matched with activity types. When the current outcomes and
indicators in the curriculum are examined from the perspective of social studies
education, it is possible to categorize 13 outcomes in the field of social-emotional
development, six outcomes in the field of cognitive development, and two outcomes
in the field of language development in the social studies areas as follows.

Turkish National Preschool Education Program learning outcomes matching
Geography Themes are given in Table 1.

Table 1
Turkish National Preschool Education Program Learning Outcomes Matching
Geography Themes
SED. Standard 9. Explain different cultural characteristics.
SED. Standard 8. Respect differences.
LD. Standard 10. Read visual materials.
>
<
g CD. Standard 20. Prepare graphics with objects/symbols.
(=)
o
& CD. Standard 13. Recognize the symbols used in daily life.

Follow the directions about the location in the

CD. Standard 10.
space.

SED. Standard 13. Preserve aesthetic values.

According to Table 1, three Social-Emotional Development Standards, one
Language Development Standard, and three Cognitive Development Standards match
with Geography Themes. Turkish National Preschool Education Program learning
outcomes matching History Themes are seen in Table 2.
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Table 2
Turkish National Preschool Education Program Learning Outcomes Matching

History Themes

CD. Standard 21. Recognize Atatiirk and explain his importance
to Turkish society.
= CD. Standard 18. Explain the concepts related to time.
Q
é SED. Standard 11. Take responsibility for activities related to
Atatlirk.
SED. Standard 14. Realize the value of works of art.

In Table 2, two2 Cognitive Development Standards, and two2 Social- Emotional
Development Standards matching with History Themes. Turkish National Preschool
Education Program learning outcomes matching Economy Themes are seen in Table

3.

Table 3
Turkish National Preschool Education Program Learning Outcomes Matching
Economy Themes
CD. Standard 13. Recognize the symbols used in daily life.

> . e -

g SED. Standard 16. Explalp that _|nd|_\/|duals have different roles and

5 duties in social life.

o

- LD. Standard 10. Read visual materials.

According to Table 3, one Cognitive Development Standard, one Social
Emotional Development Standard, and one Language Development Standard match
Economy Themes. Turkish National Preschool Education Program learning outcomes
matching Citizenship Themes are seen in Table 4.

Table 4
Turkish National Preschool Education Program Learning Outcomes Matching

Citizenship Themes
SED. Standard 16. Explain that individuals have different roles and

duties in social life.

SED. Standard 12. Obey the rules in different environments.

SED. Standard 11. Take“ responsibility for activities related to
Atatiirk.

Citizenship

SED. Standard 10. Fulfills his responsibilities.
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Table 4 (continued)

o SED. Standard 6. Protects the rights of himself and others.
=

§ SED. Standard 2. Introduce the characteristics of the family.
S SED. Standard 1. He introduces his features.

In Table 4, seven Social Emotional Development Standards match with
Citizenship Themes.

While the situation regarding social studies education in early childhood in
Turkey can be summarized in this way, when we look at the developed countries, it is
seen that social studies is a field of study that has a place in early childhood in
countries such as the USA, the UK (Catling, 2005), Norway and Germany
(Skjaeeveland, 2017). In the preschool education programs of the US states, there are
learning outcomes in history, geography, economics, and citizenship disciplines
(CESSS, 2014; DCSS, 2020; MASSS, 2011). The inclusion of social studies in early
childhood education in the United States dates back to the early 1900s. In 1934,
Mitchell proposed a spiral and expanding program based on teaching social studies to
young children starting from their environment in the "here and now" education
program. This program expands to prioritize learning about "Home and
neighborhood™ at the preschool level, "Community and community volunteers™ at the
first-grade level, "Own country" at the second-grade level, and "People in other
countries™ at the third-grade level (Cited in Seefeldt et al., 2015). In the program
developed by Hill in 1923, the behavior curriculum book for the first grade and
preschool level focuses on social skills and moral behavior for children. Thus, there
was an increase in the adoption of an approach that prioritized the acquisition of social
life skills and moral behaviors at the preschool level, and this situation continued until
the 1930s (Cited in Seefeldt et al., 2015).

The National Council for Social Studies (NCSS) (1984) defined kindergarten as
"self-awareness in a social setting"; first grade as "the individual in school and family
life"; second grade as "the neighborhood"; and third grade as “sharing the world with
others in the community". In later years, educators noted that young children come to
school already knowing a lot about themselves, their families, and the world.
Therefore, they were able to comprehend more abstract historical and geographical
concepts than before, and they were able to understand more graphical concepts than
before (Wade, 2002).

The National Association for the Education of Young Children (NAEYC) (1986)
reported that children learn basic economic concepts, social attitudes towards different
groups, and political attitudes in the early years of schooling. For this reason, it
recommended moving away from the "here and now" program approach and offering
children a broader perspective. In fact, the debate on whether social studies topics
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such as geographical representations, time, and economic concepts are appropriate for
young children dates back to Piaget's research. According to Schoenfeldt (2002),
Piaget and Inhelder (1956) argued that before the age of eight, children cannot develop
the ability to understand representational forms of space (map reading). Priddle and
Rubin (1977), one of the researchers who thought otherwise, examined the spatial
abilities of four-and-a-half-year-old children and found that children were able to
comprehend spatial concepts such as understanding the location of one thing about
other objects. In the study, preschool children were able to distinguish between the
left and right of themselves and others. The study also revealed that children can learn
skills equally well with verbal or motor skills-based methods, but that children
respond more positively to methods involving movement. In a study conducted by
Yiksek-Usta and Tezel-Sahin (2019), they compared the geographical awareness of
children attending a Montessori kindergarten where social studies activities were
included in the curriculum and children attending a public kindergarten where social
studies activities were not included. Based on the results of the study, they compared
the results of the research conducted by Piaget (1988), the pioneer of cognitive
development, to reveal children's perception of the world and suggested that it should
be evaluated that children now have a differentiated perception of the world compared
to the past through educational experiences.

One supportive case for more diverse educational content for children is that a
growing number of researchers in recent years have argued that economics (Sherraden
et al., 2011), citizenship, and global citizenship (Hancock, 2017; Kemple, 2016)
should be included in curricula at the earliest possible age. The PISA test conducted
by the OECD (2014) added first economics, i.e. financial literacy skills, and then
global competence skills (OECD, 2018) in 2012.

In addition to the fact that history, geography, citizenship, and economics are not
included in the preschool education program in Turkey, it is seen that the number of
studies on history, geography, citizenship and economics in early childhood is limited
from the past to the present, but an increasing number of studies have been conducted
and most of them are recent studies (Aktin, 2014a; Aktin, 2014b; Aktin, 2016; Aktin
& Dilek, 2016; Can-Yasar et al.,2012 Coskun-Keskin & Daysal, 2012; Giiler &
Tugrul, 2007; Kirtel & Yiiceer, 2019; Kimzan, 2021; Tican-Basaran et al., 2021;
Ugus-Giildali, 2017; Yiiksek-Usta & Tezel-Sahin, 2018; Yiiksek-Usta & Tezel-Sahin,
2019; Yiiksek-Usta & Tezel-Sahin, 2020; Yiksek-Usta & Tezel-Sahin, 2022;
Yiiksek-Usta & Kimzan, 2022).

At this point, this study, which is thought to meet a need in the national literature,
aims to examine preschool social studies programs in practice in the states of the
United States of America. The social studies outcomes in the preschool education
programs of ten states out of fifty states (one of which is the District of Columbia, a
special region) were examined. It is thought that the findings obtained as a result of
the research are important in terms of encouraging updates in the Turkish National
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Education Preschool Education Program and constituting a scientific source in case
of updates.

Method

In this study, which was designed as qualitative research, the data were collected
through document analysis. Documents used in research, which are the
correspondence of state institutions or private organizations within, between, or
among institutions or with citizens, are called official documents. And it is considered
a non-invasive data collection method (Bowen, 2009). A lot of information about the
field of research can be obtained through document analysis without the need for
interviews and observations. Document review involves finding, reading, taking
notes, and evaluating relevant sources for a purpose. It is the process of examining
and evaluating printed and electronic materials (books, magazines, newspapers, and
e-content documents) (Karasar, 2005; Yildirim & Simsek, 2013). The data obtained
from the documents were analyzed by the content analysis method. Content analysis
helps to organize and classify data into themes and categories (Kiral, 2020;
Labuschagne, 2003).

Study Group Documents

The criterion sampling method was used to determine the documents to be
included in the research. In criterion sampling, people, events, objects, or situations
with certain qualities are included in the research. Units that meet the criteria
determined by the researcher are included in the sampling (Biiyiikoztiirk et al., 2016).

In this study, it was preferred to examine the programs of the states of the USA
since it is a country that includes social studies in early childhood education programs
and the National Council for the Social Studies (NCSS), the largest professional
association devoted exclusively to social studies education, was established in the
USA in 1921. In determining the states, 9 states with the highest HDI average
according to the Human Development Index (HDI) (2018) data and the preschool
social studies curricula of the District of Columbia, which is considered a special
region, were included in the study (Global Data Lab, 2018), as it was deemed
appropriate to examine 10 states from the 50 states of the country according to the
power to represent the universe (Biiylikoztiirk et al., 2016). The Human Development
Index (HDI), a measure prepared by the United Nations Development Program
(UNDP); "The HDI, which shows the ranking of countries according to their
performance and reflects average success in the basic dimensions of human
development, is calculated based on three basic indicators. Although the formula for
calculating the HDI has changed over time, these indicators are a healthy and long
life, being well informed, and having a satisfactory standard of living. The HDI is the
geometric mean of the normalized indices for each of the three dimensions. The
standard of health is measured by life expectancy at birth. The standard of education
consists of two equally weighted sub-components. The level of knowledge is
measured by the average years of schooling for adults aged 25 and over, while the
level of learning and access to knowledge is measured by the expected years of
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schooling for children entering school. The life dimension is measured by GNI per
capita according to purchasing power parity converted into international dollars"
(Altan, 2020). HDI is the geometric mean of the normalized indices for each of the
three dimensions. The geometric averages of these dimensions were created to
emphasize that people and their capabilities, not economic growth alone, should be
the ultimate criterion for assessing a country's development (HDI,
https://hdr.undp.org/en/content/human-development-index-hdi).

The selection of the states according to the HDI ranking was influenced by the
fact that the HDI, which indicates the level of development, is an average determined
by including life expectancy, literacy rate, population, expected years of schooling,
government expenditures on education, and primary education completion rates
(Kocaefe Cebeci & Dilber, 2014). In other words, the study group of the research was
formed based on the idea that states with high HDI values would also have high levels
of education. It has been revealed that countries with high results in the Program for
International Student Assessment (PISA), which has an important place in evaluating
the quality of education systems of countries, also have high HDI index values
(Erturk, 2020). According to HDI (2018) data, the top 10 states in the ranking of the
states of the United States of America are as follows (Global Data Lab, 2018).

* Massachusetts (HDI-0,956)

» Connecticut (HDI-0,954)

* Minnesota (HDI-0,952)

*  New Hampshire (HDI-0,948)
* New Jersey (HDI-0,947)

» Colorado (HDI-0,947)

» North Dakota (HDI-0,946)

+ District of Columbia (HDI-0,946)
*  Washington* (HDI-0,945)

«  Hawaii (HDI-0,945)

+  New York (HDI-0,944)
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Figure 1
States of America Included in the Study

The social studies framework programs published on the official websites of the
education departments of the states were the documents included in the study group.
At the time of the study, the program of the state of *Washington could not be
accessed, so the next state in the ranking, which had an equal score value, was
included in the study. To obtain the written documents of preschool education
programs, the documents of preschool social studies framework programs were
accessed from the official web pages of each state's ministry of education. The most
current versions of the documents available at the time of data collection were
included in the study. Access to the programs ended in April 2021. Therefore, the
programs included in the study group are the programs that were available before this
date.

Ethical Committee Approval

In the article entitled "Social Studies in Preschool Education Programs: The
United States of America,” ethics committee approval was not obtained because the
document analysis model was used as the data collection method and the documents
reviewed were published electronically by the Departments of Education in an open
access manner.

Data Analysis

The official documents obtained were analyzed by content analysis. Content
analysis is a systematic, repeatable technique in which data that are similar to each
other with coding based on certain rules are brought together within the framework of
certain concepts and themes and summarized by organizing and interpreting them in
a way that the reader can understand (Biiylikoztiirk et al., 2016; Yildinnm & Simsek,
2013).
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The documents of preschool social studies education programs obtained from
the education departments of the states were first translated from English to Turkish.
It was observed that the programs had separate titles for each discipline, including
history, geography, economics, and citizenship. These documents were then sorted
and examined separately and the achievements under the titles of the disciplines on a
state-by-state basis were tabulated and combined in one document.

In the analysis of the data, the themes were considered as geography, history,
economics, and citizenship disciplines, and the categories were largely formed
through the subheadings in the literature on these disciplines (Borden et al., 2013;
Geography Education National Implementation Project (GENIP), 2012; Holden et al.,
2009; NCSS, 2010). Only the world history category under the History theme was
used as "world history" as it is addressed in the social studies curriculum of the State
of New Hampshire since it is not included in other curricula and cannot be included
in other existing categories. The codes were determined by analyzing the documents
and these codes were placed in the categories to which they belonged. The data were
organized, presented, and interpreted with graphs and tables.

Validity and Reliability Studies

Validity and reliability criteria in qualitative research are expressed as
triangulation, participant confirmation, expert opinion, long time in the field, and rich
description (Glesne, 2013; Merriam, 2013). Researcher triangulation is the
involvement of more than one researcher in data collection, analysis, and
interpretation (Merriam, 2013). In this study, researcher triangulation and rich
description criteria were taken into consideration to ensure validity and reliability. To
ensure the reliability of the study, the documents analyzed were categorized and coded
separately by two researchers. The consistency between the codes was calculated
using the reliability formula suggested by Miles and Huberman (1994) (Reliability =
Agreement/ (Agreement + Disagreement)). According to the formula, the coefficient
of consistency between researchers was found to be .80. Since one of the methods that
increase the validity of the study in qualitative research is to include detailed
quotations (Y1ildirim, 2010), direct quotations were made from the documents in the
transfer of the findings.

Results

In this section, the content analysis of the social studies objectives in the
preschool education programs of the states is presented. In the data analysis, social
studies disciplines (history, geography, economics, and citizenship) in the literature
were considered as themes. The sub-headings of these disciplines in the literature were
considered as categories in the data analysis. By examining the social studies
outcomes in the preschool education programs of the states, recurring codes were
identified and matched with the categories and the findings were interpreted.
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Theme 1: Geography

The outcomes of the geography discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories. Five subtopics of the geography discipline in the literature
were identified as categories. These topics are World in Spatial Terms, Physical
Systems, Human Systems, Environment and Society, Places and Regions. The
distribution of the number of objectives in the state programs of the geography theme
according to categories is in Figure 2 and the distribution of categories according to
states is in Figure 3.

Figure 2

Distribution of Categories of Geography Theme in State Programs

GEOGRAPHY THEMES
World in Spatial Terms Places, and Regions
® Environment and Society ® Human Systems

® Physical Systems

When Figure 2 is examined, it is seen that the objectives belonging to the World
in Spatial Terms category are the ones that occupy the most space in the programs
(f=21). This is followed by Human Systems (f=15), Places and Regions (f=14),
Environment and Society (f=7), and Physical Systems (f=6).



1252 Semiha Yiiksek Usta and Ilayda Kimzan

Figure 3
Distribution of Categories of the Geography Theme by State

World in Spatial Terms Physical Systems B Human Systems

B Environment and Society M Places and Regions
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Figure 3 shows the distribution of categories related to the theme of geography
based on states. According to the frequency distributions, it is seen that New York (f=
18) state program contains the most achievements related to the theme of geography.
New York is followed by New Hampshire (f=12), Massachusetts (f=9), the District
of Columbia (f=5), Colorado (f=5), Connecticut and Minnesota (f=4), New Jersey,
North Dakota and Hawaii (f=2). According to the graph, it is noteworthy that the New
York State preschool program frequently includes learning outcomes in the category
of human systems, while there are no programs other than Minnesota and New York
that include learning outcomes in the category of Human Systems. In the graph, it is
seen that the Hawaii state program is quite behind in terms of including geography
outcomes and only includes the outcome (f=2) related to the category of the world in
spatial terms. While New York is the state that includes outcomes from different
categories, Minnesota and New Hampshire include outcomes in more diverse
categories than the others.

Table 5 shows the categories and codes of the outcomes belonging to the theme
of geography that the states include in their preschool education programs.
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Table 5

Geography Theme’s Code and Categories

Category 1 Category 3 Category 4 Category 5
The World Category 2 - -
9 - - . Environment Physical Human
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Massachusetts X X X X
S1 S2, S4, S3
S4, S5, S6
S5,
S6
Connecticut X X
S1, S4
S2,
S3
Minnesota X X X
S1, S3 S3
S2
New Jersey X X
S1 S2
New X X X X X X X
Hampshire S1, S6 S9 S5 S10, S7, S3,
S2 S11, S8 S4
S12
District of X X X X
Columbia S1 S2 S4,S5 S3
Colarodo X X X
S1, S2, 54 S3
S5
New York X X X X X X X X
S15 S17 S13 S14 S18 S16 S3, S1, S2,
S4, S6, S7,
S5, S9,
S8 S10,
S11,
S12
North Dakota X X
S1 S2
Hawaii X X
S2 S1
Tot. F 6 15 9 5 1 4 3 2 4 5 9
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When Table 5 is examined, it is seen that the geography outcomes are classified
under five categories "The World in Spatial Terms", "Places and Regions",
"Environment and Society", "Physical Systems", and "Human Systems" by the sub-
topics of geography in the literature.

The "World in Spatial Terms" category includes "Directional and Positional
Expressions” (f=6) with objectives such as "Uses maps, graphs, photographs, and
other representations to describe places and relationships™ (Connecticut, S2) and
"Uses terms to describe the relative position (i.e., above/below, near/far, left/right, and
cardinal directions)” (Hawaii, S2). Objectives such as "Defines the properties and
purposes of spheres and maps" (New Hampshire, S1), and "Representations and use
of maps, spheres, etc." (f=15) are prioritized.

In the "Places and Regions" category, the outcomes "ldentify the locations and
characteristics of places near the student's home or school" (District of Columbia, S5),
"Identify the elements of a physical address, including street name and number, city
or town, state (Massachusetts), and country (United States)" (Massachusetts, S3) were
coded under the heading "Familiar Places and Their Characteristics (Home, School,
etc.)" (f=9).

Among the findings, it is noteworthy that the New York State Curriculum
contains the most intensive number of learning outcomes (f=8) within the scope of
"Cultural Characteristics and Different Cultures” in the category of "Human
Systems". "Explain how people in a community are similar and different (e.g., eat
different foods, wear different clothes, speak different languages).”" (New York, S7)
"Describes some holidays, dances, foods, costumes, and special events in his/her
culture."” (New York, S11) Except for New York and Minnesota (f=1), no other state
included different cultures.

In the "Places and Regions" category, "Develops an awareness of the physical
characteristics of the neighborhood/community” (New Jersey, S1), which includes
"Address Information (Neighborhood, Street, City)" and similar outcomes. In the
category of "Human Systems”, "Family and Community Communities” (f=5) is
addressed by saying "Defines family members, family characteristics and functions."”
(New York, S3). For "Topographic Features and Representations™ (f=4) in the
Physical Systems category, "Explores physical and human features of a place, such as
roads, schools, or mountains." (New Hampshire, S4), for "Natural Resources and
Their Use" (f=3) in the Environment and Society category, "Describe what natural
resources are, such as water or trees." (New Hampshire, S10), for "Ecosystem
Components" (f=2), "Explore the components and distribution of ecosystems, such as
deserts or rainforests." (New Hampshire, S8) are exemplary.

Theme 2: History

The achievements of the history discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories.
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Three subtopics of the history discipline in the literature were identified as
categories. These topics are "Time", "Past", and "Change and Continuity". Apart from
these, the category of "World History", which emerged from the examination of the
learning outcomes, was also added. The distribution of the learning outcomes of the
history theme according to categories is shown in Figure 4.

Figure 4
Distribution of Categories of the History Theme in the States

HISTORY THEME

Time Change and Continuity Past m World History

Figure 4 shows the distribution of the gains in the categories of the history theme
in the programs. In all programs, "Change and Continuity" (f=23) was the category
with the highest number of learning outcomes, followed by "Past" (f=13), "Time"
(f=11), and "World History" (f=4). The distribution of categories according to state
programs is shown in Figure 5.

Figure 5.
Distribution of Categories of the History Theme by State

Time Past ® Change and Continuity B World History
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Figure 5 shows the distribution of the categories related to the history theme
based on states. According to the frequency distributions, New Hampshire (f=11) is
the state that includes the most history objectives in its curriculum. It is followed by
Connecticut (f=8), New York and North Dakota (f=5), the District of Columbia and
Colorado (f=4), Massachusetts, Minnesota, Hawaii (f=3), and New Jersey (f=1). In
addition to these findings, it is noteworthy that the New Hampshire state program has
diversity in history categories as well as in geography categories. In addition, it was
the only state that had objectives in the "World History" category. Connecticut
emphasized the "Past" category and North Dakota emphasized "Change and
Continuity" and did not include any other category. It is noteworthy that New Jersey
has kept the achievements of the history theme in the background of its program.

Table 6 shows the categories and codes of the learning outcomes related to the
theme of history that the states include in their preschool education programs.

Table 6
History Theme’s Code and Categories
Category
Category 1 Category 2 Category 3 4
States Time Change and Continuity Past World
History
(5]
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Massachu- X X
setts K3 K1
K2
Connec- X X X X
ticut K2 K1K3 K4, K8
K5,
K6,
K7
Minnesota X X X
K1 K3 K2
New X
Jersey K1
New X X X X X X
Hampshire K7 K5 K1 K4 K3 K8,K9
K2 K4 K10
K11
Distric of X X X
Columbia K2 K4 K1
K3
Colorado X X X X
K1 K3 K4 K2
New York X X X X X

K5 K3 K1 K2 K4
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Table 6 (continued)

Category

Category 1 Category 2 Category 3 4
States Time Change and Continuity Past World
History
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North X X X
Dakota K4, K13 K2
K5
Hawaii X X X
K1 K1 K2
Top. F 4 4 2 1 7 8 8 5 2 2 4

When the table is examined, it is seen that history learning outcomes are
classified under four categories: "Time, Change and Continuity, Past and World
History". In the "Change and Continuity" category, "Traditional days and
celebrations" (f=8) are prioritized the most. "Compares the traditions and celebrations
of people from different cultural backgrounds." (Massachusetts, S2), "ldentifies
national holidays or celebration days in the United States and explains why they are
celebrated.” (North Dakota, S2) can be given as examples. "Comparing Past and
Present/Current Events” (f=8) is supported by objectives such as "Students compare
life in the past and present” (Connecticut, S1), "Students describe how people lived in
ancient times and how their lives would be different today (e.g., getting water from a
well, growing food, and having fun)" (District of Columbia, S1). The learning
outcomes for "change over time" (f=7) are "Demonstrate chronological thinking by
describing changes in a community over time" (North Dakota, S4), and "Explain how
individuals and groups have made important historical changes" (North Dakota, S5).

"Temporal Terms" in the "Time" category is about using terms related to time
(yesterday, today, tomorrow, etc.) as seen in the outcome "Uses words and phrases
that distinguish between events that occurred in the past and the present.” (New York,
S5).

"Chronological Thinking, Event Sequencing™ includes learning outcomes such
as "Students place familiar events in the order of their occurrence” (District of
Columbia, S2). "Time Tools" includes learning about the use of tools that measure
time such as calendars and clocks, as seen in the example "Explain change and
continuity in time using calendars and simple timetables." (Hawaii, S1).

The category "History" includes "Historical Sources", "Historical People", and
"Historical Events". The statements that correspond to these codes in order are
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"Identify different types of historical sources™ (Connecticut, S4), "ldentify individuals
and/or groups that have profoundly influenced life in the United States" (New
Hampshire, S3), "Explain how people learned about the past. For example: Learning
from elders, photographs, artifacts, buildings, diaries, stories, videos" (Minnesota,
S2).

Among the findings, it is noteworthy that the New Hampshire state program is
the only state that includes the learning outcomes belonging to the “World History"
category. As emphasized under the heading of data analysis, this category was used
as it was expressed in the program since it was not included in the programs of other
states and could not be combined with other categories. The outcomes assessed under
this category are as follows: "Define the concept of diversity; Recognize that people
in different countries have different social and political systems; Define the concepts
of values and beliefs; Explore ways in which societies around the world express
themselves artistically, such as through song, dance, or dress (New Hampshire, S8;
S9, S10, S11).

Theme 3: Economy

The outcomes of the economics discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories.

Four sub-headings of the economics discipline in the literature were identified
as categories. These titles are "Basic Concepts of Economics”, "Spending and
Saving", "Work and Earning Income", and "Production and Consumption”. The
distribution of the number of objectives in the state programs according to categories

is shown in Figure 6.

Figure 6
Distribution of Categories of the Economy Theme in the States

ECONOMY THEME

Basic Concepts of Economy Work and Earning Income

Spending and Saving ® Production and Consumption
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When Figure 6 is analyzed, it is seen that the category with the highest number
of learning outcomes in the economy theme is "Basic Concepts of Economy" (f=14).
This category is followed by "Work and Earning Income" (f=13), "Spending and
Saving" (f=12), and "Production and Consumption” (f=9). Among the ten states, New
Jersey is the only state without economic outcomes.

Figure 7
Distribution of Categories Related to the Theme of Economy by State

Basic Concepts of Economy Spending and Saving

Work and Eaming Income m Production and Consumption
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Figure 7 shows the distribution of categories related to the economy theme on a
state-by-state basis. According to the frequency distributions, New York (f=10) has
the highest number of outcomes in the state program. This state is followed by North
Dakota (f=8), Colorado, New Hampshire (f=6), the District of Columbia (f=5),
Massachusetts and Hawaii (f=4), Minnesota (f=3), and Connecticut (f=2). In the New
York State program, the intensity of the outcomes related to obtaining a job and
income is noteworthy. As in the other themes, Hawaii seems to have addressed the
outcomes in a single category, "Production and Consumption”. North Dakota stands
out as a program with a relatively balanced distribution of categories. Clarkodo and
New Hampshire also include outcomes from different categories in their programs
compared to other states. Although the "Spending and Saving" category does not rank
first in terms of frequency, it differs from the others in that it is included in every state
program. There are no economic objectives in the New Jersey State pre-school
program. In Table 7, the categories and codes of the acquisitions related to the
economy theme included in the pre-school education programs of the states are given.
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Table 7

Economy Theme’s Code and Categories

Category 2

Category 3

Category 4

States C_ategory L Spending and WorS and Earning Production and
Basic Concepts - -
Saving Income Consumption
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Massachusetts X X X
S2 S2, S1
S3
Connecticut X
S1,52
Minnesota X X
S3 S1,S2
New Jersey
New X X X
Hampshire S1,S3,54 S3 S2,S5
District of X X X X
Columbia S4,S5 S3 S1 S2
Colorado X X X
S2,54, S3 S1
$5,56
New York X X X
S1,54 S2 S3,S5,
$6,S7
S8,S9,
S10
North Dakota X X X X X X X
S1 S3 S2 S4 S5 S2 S2,S3
Hawaii X X
S1, S2 S1,52
Top. f 12 2 5 3 4 10 3 5 4

When Table 7 is examined, codes such as defining basic concepts and
distinguishing basic concepts are seen in the Basic Concepts category. In the Basic
Concepts category, the outcome "Describes how money is used as a medium of
exchange" (Colorado, S5) can be shown as an example of "Defining Basic Concepts"
(f=12). As for "Distinguishing Basic Concepts", "Distinguishes between products
(objects that can be seen and touched) and services (behaviors and activities)."
(Minnesota, S3), which corresponds to distinguishing the basic concepts of economics
from each other.

In the next category, "Work and Income Generation", the "Service Sector",
which mostly includes professions, is mentioned. For example, he shows that he is
interested in a future career by making statements such as "l want to be a firefighter
when | grow up” (New York, S9). Within the scope of "Earning Income from Work"
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(f=3), there are statements such as "Explains how people earn income and save
money" (North Dakota, S5).

In the "Spending and Saving" category, the sample outcome for understanding
"Differences between Needs and Wants" (f=5) is "With guidance and support, asks
and answers questions about buying, selling, or trading things and explains how
people make choices about what they need and want" (Massachusetts, S2), while in
"Saving and Accumulating” (f=4), "Gives examples to distinguish spending from
saving" (Colorado, S3). The statement "Determines what people buy with the money
they earn™ (District of Columbia, S5) fulfills the learning in the context of "Spending”
(f=3).

"Production™ (f=5) and "Consumption™ (f=4) outcomes in the "Production and
Consumption" category are usually emphasized in the same statement. An example
of an outcome with both codes is seen in the Hawaii State Curriculum as "Distinguish
between buyers (e.g., parent or caregiver) and sellers (e.g., store owner or another
producer)." (Hawaii, S2).

Theme 4: Citizenship

The outcomes of citizenship discipline in the preschool education programs of
nine states and the District of Columbia were examined and discussed in the form of
codes and categories.

Four sub-headings of the citizenship discipline in the literature were identified
as categories. These are; "Democratic Values and Civic Participation", "Political
Concepts", "Global Connections”, and "National Values". The distribution of the
number of objectives in the state programs according to categories is shown in Figure

8.

Figure 8
Distribution of Categories of the Citizenship Theme in the States

il =W

CITIZENSHIP THEME

Democratic Values and Civic Participation
Political Concepts
National Values

m Global Connections



1262 Semiha Yiiksek Usta and Ilayda Kimzan

Figure 8 shows the distribution of categories according to their frequency values.
When the graph is analyzed, it is seen that the category with the highest number of
outcomes in the citizenship theme is "Democratic Values and Civic Participation” (f=
48) with a significant proportional difference. This category is followed by "Political
Concepts" (f=8), "National Values" (f=7), and "Global Connections" (f=3). Figure 9
shows the distribution of the categories related to the theme of citizenship based on
states.

Figure 9
Distribution of Categories of the Citizenship Theme by State
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According to the frequency distributions, New York (f=11) is the state that
includes citizenship outcomes in its curriculum the most. This is followed by New
Hampshire and Connecticut (f=10), Colorado (f=8), North Dakota (f=7),
Massachusetts (f= 6), District of Columbia (f=5), Minnesota, New Jersey, and Hawaii
(f=3). It is noteworthy that although the New York state program contains the most
outcomes related to the citizenship theme in terms of frequency, these outcomes are
only under the category of "Democratic Values and Civic Participation". Hawaii, New
Jersey, and Colorado programs also only have outcomes related to "Democratic
Values and Civic Participation”. New Hampshire differs from the other states in that
it includes a balanced distribution of various categories in almost all themes. Table 8
includes citizenship codes and categories by state.
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Table 8
Citizenship Theme’s Code and Categories
Category 1
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S1,S3 S3 S2 S4 S4
Connecticut X X X X
S5,56, S4 S3,54, S1
S7,58 S2,59
Minnesota X
S3 S1 S2
New Jersey X X
S1 S2,S3
New X X X X X X
Hampshire S4 S9,S10 S1,S3 S5 S2 S6,57,
S8
District of X X X X
Columbia S3 S4 S1,52 S2
Colorado X X
54,58 S1,S2
S3,55
S6,S7
New York X X X
S2,S3, S6, S1,89
S4,55,57,S8  S9 S10
North Dakota X X X X X
S5 sS4 S6,S7 S1 S2,
S3
Hawaii X X
S1 S2,S3
Tot. f 19 7 22 1 4 3 4 3 3

As can be seen in Table 8 the achievements in the category of "Democratic
Values and Civic Participation™ are quite high compared to the others (f=48). In this
category, "Active Participation in Processes” includes statements such as
"Demonstrates ways to improve the quality of life in his/her school or community"
(Hawaii, S3). The sentence "Determines the rules that protect themselves and others”
(New York, S3) refers to learning about "Rules" (f=19). "Students retell stories that
demonstrate honesty, courage, friendship, respect, responsibility, and the wise or
judicious use of power and explain how the stories demonstrate these qualities"
(District of Columbia, S3) is an example of learning under "Democratic Principles
and Values".
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The following categories in the field of citizenship are "Political Concepts"
(f=8), "National Values" (f=7), and finally "Global Connections" (f=3). An example
of "Basic Concepts" in the "Political Concepts" category "Explains the reasons and
purposes of rules, laws, and authorities" (North Dakota, S1). "Compare classroom and
school rules with the rules of the United States government system" (New Hampshire,
S1). "ldentify the roles and responsibilities of people in authority (local/state/national
e.g., judge, mayor, governor, police)." (Connecticut, S1), "Public Officials" is also
included in the content.

In  the “National Values" category, "Symbols" and "National
Document/Day/Persons” stand out. "Symbols", "ldentifies national and local
symbols, songs and traditions. For example American flag, bald eagle, White House,
Statue of Liberty, state flag, pledge of allegiance." (Minnesota, S2). "National
Document/Day/People" includes "Students learn about the events or people celebrated
on U.S. national holidays and why Americans celebrate them (e.g., District of
Columbia Independence Day, Columbus Day, Independence Day, Martin Luther King
Jr. Day, Columbus Day, Independence Day, Martin Luther King Jr. Day, Presidents
Day, Thanksgiving Day, and Flag Day." (District of Columbia, S1) again emphasizes
the importance of recognizing important days and people related to their country.

The learning outcomes in the "Global Connections” category are directly
grouped under a single category. This category is found in only one of the ten
education programs examined, the education program of the State of New Hampshire.
From this program, the learning outcome "Describes how countries interact with each
other culturally" (New Hampshire, S7) can be cited as an example.

Discussion, Conclusion and Suggestions

In this study, the programs of the states determined according to the Human
Development Indices and the District of Columbia in the United States of America,
where social studies education is included in preschool education programs with a
separate title, were examined. The results based on themes are interpreted in this
section.

As in many developed countries, it is seen that geography is compulsory for the
5-11 age group in the curriculum of England and geography is included in the early
learning objectives of the curriculum for children aged 3-5 (Catling, 2005). In Finland,
there is a gap between the aims of geography taught in schools and children's and
young people's perceptions of geography, and this situation is similar in many other
countries (Tani, 2011). This may suggest that there are some differences between the
needs of children and the programs. Looking at the programs of the state and one
special district examined in this study, it was seen that the category of “The World in
Spatial Terms" came to the fore within the scope of geography in terms of content.
The "Human Systems" category is the other category that follows the "World in
Spatial Terms" category with a number of objectives. The category with the least
number of learning outcomes is "Physical Systems". In general, it was observed that
geography objectives were mostly included in the early childhood education program
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of New York State. The only category included in all of the programs examined was
"The World in Spatial Terms". In Turkey, Oztiirk et al., (2015) examined the
preschool education program as a whole in the context of geography. In the evaluation
made according to developmental areas, it was revealed that the achievements that
can be associated with geography are mostly in the cognitive development area. In
addition, it was stated that there are concepts and achievements related to spatial terms
related to location, place, and direction, and elements related to human and
environmental interaction are also included in the program. Soydan (2014), in a study
on the views of preschool teachers in the USA, Austria, and Turkey on geography
education, concluded that more than half of the teachers in Turkey included the themes
of "Location, Place and Region" in their geography activities. On the other hand, more
than half of the teachers in the USA and Austria did not include "Location and Place"
themes, but they preferred the "Region" theme more than the others. This situation
shows that similar themes are included in different countries and provides information
about the differentiation of their use in the curriculum.

Countries such as Norway and Germany also include some objectives for
historical teaching for early childhood children in their programs (Skjeveland, 2017).
When the outcomes of the history discipline in the early childhood education
programs of nine states and the District of Columbia are examined, it is seen that the
prominent category is "Change and Continuity”. The "Change and Continuity"”
category is the only common history category in all the programs examined. In
addition, the number of learning outcomes belonging to the categories of "Time" and
"Past" is also considerable. The category with the least number of objectives is "World
History", which is only seen in the New Hampshire State Education Program. It is
noteworthy that there is a very limited number of learning outcomes related to "World
History" in the programs. This situation can be explained by the views (Sozer, 1998)
that children should develop gradually toward society, nation, and humanity, starting
with the subjects closest to the child, according to the principle of from near to far,
taking into account the developmental levels of children. Since the category of
"Change and Continuity" is developmentally more appropriate for this age group than
other areas, this category may be considered to come to the fore. Piaget stated that it
is very difficult for children to understand abstract concepts and that time is an abstract
concept (Levin et al., 1978). The concept of change, which is a result of time, can be
considered a concept that can be conveyed and discussed more concretely. For this
reason, when the concept of change is evaluated in terms of enabling concrete
discussion, it provides ease of use in learning processes within a framework suitable
for children's development. In addition, since children are in rapid physical change as
a characteristic of their age period, they can understand time-dependent change with
the support of themselves, their shrunken clothes, and old photographs (Yiiksek Usta
& Tezel Sahin, 2020).

When the achievements belonging to the discipline of economics were analyzed,
it was seen that most achievements were within the scope of "Basic Concepts of
Economics". When evaluated in terms of states, no learning outcomes related to
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economics were identified in the New Jersey State curriculum. The highest number
of outcomes was found in New York State's program. When the results were evaluated
in terms of codes, it was seen that "Spending and Saving" were included in 7 education
programs. Financial literacy, which is the main objective of economics outcomes, has
come to the agenda as an important field of education in recent years and has been
evaluated in PISA exams since 2012 (OECD, 2014; OECD, 2012). The crises
experienced worldwide and the acceleration of national and international changes
make financial literacy education necessary. Being financially literate starts with the
individual himself/herself and affects even the society in which he/she lives.
Therefore, the importance of financial literacy education on both local and global
scales should not be ignored (Ozkale, 2018). Accordingly, countries have started to
include financial education in their education curricula (Blue, Grootenboer, &
Brimble, 2014). In his study, Giiveng (2017) revealed that the highest number of
learning outcomes related to financial literacy in the curricula in our country, based
on compulsory courses, is at the primary school (1st-4th grade) level, followed by
middle school and high school. There is no direct area of economics or financial
literacy in preschool education programs. However, it is suggested that studies should
be conducted on the competencies of the preschool education program and pre-service
teachers on this subject (Tican Basaran et al. 2021).

In the field of citizenship, the category of "Democratic Values and Civic
Participation" was the most common category in the programs. This category also
attracted attention as it was the only category included in all 10 programs examined.
The category with the least number of outcomes in the programs was "Global
Connections" and it was seen that it was only included in the program of the State of
Colorado. The "Democratic Values and Civic Participation" outcomes, which are
discussed intensively, suggest that the concept of active citizenship is more prominent
in the field of citizenship. Because belonging, participation, and perception of value
in this process are directly related to the components of active citizenship (Baker,
2013). Rapoport (2009) examined the programs of states in the context of global
citizenship. In the study in which all social studies programs from early childhood to
12th grade were analyzed, it was revealed that only two states emphasized this
dimension of citizenship. It was emphasized that American teachers were less
enthusiastic about incorporating global citizenship perspectives into their teaching
compared to European and Asian teachers. This may explain why the "Global
Connections" category was also very limited in this study. Hartman (2017)
emphasized that globally-oriented discussions in early childhood social studies can
rise above the developmental level of young children, but experiences with a
globalized curriculum through pre-service education can help to broaden pre-service
teachers' perspectives on world issues and their views on appropriate social studies
content for young children. Therefore, changes in teacher education should be
considered important before effectively incorporating globalization outcomes into
early childhood curricula. In addition to the global context, the National Center for
Learning and Citizenship (NCLC) argues that citizenship education is the
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responsibility of all schools and education systems at all levels, not just civics teachers
and designated classrooms throughout high school. Therefore, it is possible and
necessary to include activities related to citizenship skills and competencies at all
levels with appropriate content, pedagogy, and support (Torney-Purta et al., 2006).

Considering the programs examined, it can be said that the area of social studies
is quite limited in the preschool education program in Turkey. Although the outcomes
in the developmental areas are related to social studies, it is possible to say that it
would be more effective to address these outcomes more systematically and directly
within the framework of geography, history, economy, and citizenship, just like in the
states of the USA. In general, it has been determined that the outcomes of the National
Education Preschool Education Program (2013) are rarely associated with social
studies (Ontas et al., 2021). For example, when the program is evaluated in the field
of geography, it can be said that the categories of the world and human systems come
to the fore in spatial terms (MEB, 2013b). However, within the scope of preschool
education in Turkey, processes in the field of geography are planned within science
and mathematics activities (Can Yasar et al., 2012). It is very important to open up
space for social studies activities similar to the fields of science and mathematics in
the Preschool Education Program update studies. In addition, it is recommended that
courses on social studies and its sub-fields in early childhood be added to the content
of pre-service education in teacher training institutions. Researchers may also be
advised to examine programs in other developed countries other than the United States
that include social studies in their preschool education programs.
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Erken ¢ocukluk déneminde sosyal bilgiler egitiminin ¢ocuklar1 farkl kiiltiirlerle,
insanlarla, bakis agilariyla ve onlarin farkli ihtiyaglariyla tanistirmak gibi 6nemli bir
islevi bulunmaktadir. Cocuklar, farkli iilkelerdeki insanlarin kiiltiirlerine, yasam
bigimlerine saygi duymayi Ogrenerek hosgorii gelistirebilirler. Bunun yaninda
kendilerini ve cevrelerini hem sosyal iligkiler hem mekanlar baglaminda taniyarak
deneyim edinme firsat1 yakalamaktadirlar. Sosyal iligkilerle 6nemli baglantis1 olan
sosyal bilgiler, ¢ocuklara i¢inde bulunduklari diinyay1 daha kolay anlamlandirma ve
topluma daha hizli uyum saglama baglaminda destek saglamaktadir. Sosyal iliskilerle
onemli baglantis1 olan sosyal bilgiler, ¢ocuklara i¢inde bulunduklar1 diinyay1 daha
kolay anlamlandirma ve topluma daha hizli uyum saglama noktasinda destek
saglamaktadir. Ornegin yurttashk etkinlikleri ¢ercevesinde gocuklar, okul ve simf
kurallari, demokratik katilim ve haklarina yonelik farkindalik gelistirirken temelde
nasil daha iyi birer yurttas olabileceklerini 6grenirler (Koralek ve Mindes, 2012).
Cografya etkinlikleri ile cocuklar cevrelerindeki dogal giizelliklere, diinyadaki
fiziksel ve beseri kosullara karsi ilgilerinin artirilmasi yoluyla diinyaya karsi hayranlik
duygular1 ozendirilir (Conway ve dig., 2008). Tarih etkinlikleri araciliiyla
kendilerinde ve gevrelerinde meydana gelen degisim ve gelisim hakkinda farkindalik
gelistirir ve degisimin kaginilmaz oldugunu kavrarlar. Ekonomi etkinlikleri ile finans
okuryazar1 bireyler olarak yetisebilmeleri icin temel farkindaliklar1 edinirler.
Tasarruf, harcama, biriktirme, meslekler ve is giicli, emek gibi kavramlara iligkin
farkindalik gelistirirler. Erken g¢ocuklukta sosyal bilgiler egitiminin, bu sayilan
katkilartyla birlikte ¢ocuklarin kamu yararmi gozeten, kiiltiirel farkliliklara saygili,
demokrat kiiresel yurttaglar olmalarin1 6zendirdigi de belirtilmektedir (NCSS, 1994).
Cocuklara s6z konusu onemli etkileri olan sosyal bilgiler egitiminin Tiirkiye’deki
mevcut durumuna bakildiginda, sosyal bilgiler dersinin 4-8 siniflar arasinda verildigi
goriilmektedir. Dordiincii siniftan 6nce bir, iki ve {lglincii siniflarda ise ¢ocuklar
sosyal bilgiler konularint da iceren hayat bilgisi dersi almaktadirlar [Milli Egitim
Bakanligi (MEB), 2018]. Tiirkiye’de uygulanan Milli Egitim Okul Oncesi Egitim
Programinda ise (MEB, 2013) heniiz etkinlikler arasinda sosyal bilgiler egitimi yer
almamaktadir, ancak uygun kazanim ve gostergeler bulunmaktadir. Aktin’in (2019)
yaptig1 bir c¢alismada okul Oncesi 6gretmen adaylari, erken c¢ocuklukta sosyal
bilgilerin okul 6ncesi egitim programinda bulunan kazanim ve kavramlarla, yagsamla
iligkili bir etkinlik tiiri oldugunu belirtmislerdir. Arastirmacilarin goriisme ve
gozlemlerine, MEB okul 6ncesi egitim programi etkinlik kitap¢iginda (MEB, 2013a)
yer alan 6neri etkinliklere de dayanarak; 6gretmenler tarafindan siniflarinda sosyal
bilgilere yonelik meslekler, aligveris, milli bayram ve kutlamalar, saat ve takvim
etkinlikleri ve benzeri etkinlikler yapildigini sdylemek olanaklidir. Bu durum, sosyal
bilgilerin aslinda kaginilmaz bi¢imde gocuklarin yasaminda yer aldigin1 ve yagamla
i¢ ice olmasi nedeniyle de dgretmenler tarafindan farkli etkinlik tiirlerinin igerisinde
siiflarinda ele alindigini diisiindiirmektedir.

Okul dncesi egitim programina bakildiginda; “Okul dncesi egitimde, kazanim
ve gostergelerin kazandirilmasinda konu veya tema merkezli egitim sdz konusu
degildir ancak egitim siireci planlanirken gesitli konulardan yararlanilabilir. Burada



1270 Semiha Yiiksek Usta ve llavda Kimzan

asil amag, ele almman konunun ogretimi degil o konu yardimi ile kazanim ve
gostergelerin gergeklestirilmesidir” (MEB, 2013b) ifadesi ile mevcut programin iinite
veya konu bazli olmadig agikga belirtilmistir. Okul dncesi egitim programinda amag
gelisimsel kazanim gostergelere farkli etkinlik tilirlerini ara¢ olarak kullanarak
ulasmaktir. S6z konusu etkinlik tiirleri ise Tiirk¢e, Sanat, Drama, Miizik, Hareket,
Oyun, Fen, Matematik, Okuma Yazmaya Hazirlikk ve Alan Gezileri olarak
belirtilmektedir (MEB, 2013b). Programda kazanim ve gostergeler yalnizca
gelisimsel alanlara ait olarak verilmis oldugundan etkinlik tiirleri ile eslestirme
yapilmamaktadir. Programdaki mevcut kazanim ve gostergelere sosyal bilgiler
egitimi agisindan bakildiginda; sosyal duygusal gelisim alaninda 13, biligsel gelisim
alaninda 6 ve dil gelisimi alaninda 2 kazanimi agagidaki sekilde sosyal bilgiler
alanlarinda siniflamak miimkiindiir.

Tablo 1’de Okul Oncesi Egitim Programinda Cografya temas: ile eslesen
kazanimlar goriilmektedir.

g:s;oéizcesi Egitim Programinda Cografya Temast ile Eslestirilebilecek Kazanimlar
SDG.Kazanim 9. Farkl kiiltiirel 6zellikleri agiklar.
SDG.Kazanim 8. Farkliliklara saygi gosterir.
% D.G.Kazanim 10. Gorsel materyalleri okur.
°2h B.G.Kazanim 20. Nesne/sembollerle grafik hazirlar.
N B.G.Kazanim 13. Giinliik yasamda kullanilan sembolleri tanir.

Mekanda konumla ilgili yonergeleri

B.G.Kazanim 10.
uygular.

SDG.Kazanim 13. Estetik degerleri korur.

Tablo 1’e gore, 3 Sosyal Duygusal Gelisim, 1 Dil Gelisimi ve 3 Biligsel Gelisim
kazanimi Cografya temasiyla eslesmektedir. Okul Oncesi Egitim Programinda Tarih
temasi ile eglestirilebilecek kazanimlar ise Tablo 2’de verilmistir.

Tablo 2
Okul Oncesi Egitim Programinda Tarih Temasi ile Eslestirilebilecek Kazanimlar
B.G.Kazanim 21. Atatiirk’li tanir ve Tiirk toplumu i¢in dnemini
aciklar.
£ B.G.Kazanim 18. Zamanla ilgili kavramlar agiklar.
©
= SDG.Kazanim 11. Atatiirk ile ilgili etkinliklerde sorumluluk alir.

SDG.Kazanim 14. Sanat eserlerinin degerini fark eder.
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Tablo 2’ye gore, Tarih temasiyla eslesebilen 2 Biligsel Geligim, 2 Sosyal
Duygusal Gelisim kazanimi bulunmaktadir. Okul Oncesi Egitim Programinda
Ekonomi temasi ile eslestirilebilecek kazanimlar Tablo 3’te yer almaktadir.

Tablo 3
Okul Oncesi Egitim Programinda Ekonomi Temast ile Eslestirilebilecek Kazanimlar

B.G.Kazanim 13. Giinliik yasamda kullanilan sembolleri tanir.

Toplumsal yasamda bireylerin farkli rol ve

SDG Kazanim 16. gorevleri oldugunu agiklar.

Ekonomi

D.G.Kazanim 10. Gorsel materyalleri okur.

Tablo 3’e gore, 1 Biligsel Gelisim, 1 Sosyal Duygusal Gelisim ve 1 Dil Gelisimi
Kazanimlar1 Ekonomi temasiyla eslesebilmektedir. Tablo 4°te ise Okul Oncesi Egitim
Programinda Yurttaslik temasi ile eslestirilebilecek kazanimlar yer almaktadir.

Tablo 4

Okul Oncesi Egitim Programinda Yurttaslik Temas: ile Eslestirilebilecek Kazanimlar
SDG Kazamm 16. Tf)plumgal yasflmda bireylerin farkli rol ve
gorevleri oldugunu aciklar.

SDG.Kazanim 12. Degisik ortamlardaki kurallara uyar.

f; SDG.Kazanim 11. Atatiirk ile ilgili etkinliklerde sorumluluk alir.

<

E SDG.Kazanim 10. Sorumluluklarini yerine getirir.
SDG.Kazanim 6. Kendisinin ve baskalarmin haklarini korur.
SDG.Kazanim 2. Ailesiyle ilgili 6zellikleri tanitir.
SDG.Kazanim 1. Kendisine ait 6zellikleri tanitir.

Tablo 4’¢ gore 7 Sosyal Duygusal Gelisim kazanimi Yurttaglik temasiyla
eslestirilebilmektedir.

Tiirkiye’de erken ¢ocukluk doneminde sosyal bilgiler egitimine iliskin durum bu
sekliyle ozetlenebilirken gelismis iilkelere bakildiginda ABD basta olmak {izere,
Ingiltere (Catling, 2005), Norve¢ ve Almanya (Skjeveland, 2017) gibi iilkelerde
sosyal bilgilerin erken ¢ocukluk déneminde kendisine yer bulan bir ¢aligma alan
oldugu goriilmektedir. ABD Eyaletleri okul 6ncesi egitim programlarinda tarih,
cografya, ekonomi ve yurttaslik disiplinlerine ait kazanimlar yer almaktadir (CESSS,
2014; DCSS, 2020; MASSS, 2011). Amerika’da sosyal bilgilerin erken ¢ocukluk
egitiminde yer almasinin tarihi 1900’li yillarin baslarma dayanmaktadir. Mitchell
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tarafindan 1934 yilinda “simdi ve burada” (Here and Now) egitim programinda sosyal
bilgilerin kiiglik ¢ocuklara kendi ¢evresinden baglayarak 6gretmeye dayali sarmal ve
genisleyen yapida bir program oOnerdigi goriilmektedir. Bu program okul 6ncesi
diizeyde “Ev ve komsuluk”, birinci sinif diizeyinde “Toplum ve toplum goniilliileri”,
ikinci sinif diizeyinde “Kendi tilkesi” ve {iglincli sinif diizeyinde “Diger iilkelerdeki
insanlar” hakkinda bilgi edinmeyi 6ncelemek seklinde genisleyerek ilerlemektedir
(akt., Seefeldt ve dig., 2015). Hill tarafindan 1923 yilinda gelistirilen programda ise
birinci sinif ve okul 6ncesi diizey igin davranig 6gretim programi (miifredati) kitabi
cocuklar i¢in sosyal becerilere ve ahlaki davranislara odaklanmaktadir. Béylece okul
oncesi diizeyde ozellikle sosyal yagsam becerileri ve ahlaki davraniglarin edinilmesini
on planda tutan bir yaklagimin benimsenmesinde artis goriilmistir ve bu durum
1930’1u yillara kadar devam etmistir (akt., Seefeldt ve dig., 2015).

Sosyal Bilgiler Ulusal Konseyi (National Council for Social Studies -NCSS)
(1984) tarafindan anaokulu, “sosyal ortamda benlik bilinci”; birinci sinif, “okul ve
aile hayatindaki birey”; ikinci siif, “mahalle”; {igiincii simf, “topluluktaki diger
kisilerle diinyayr paylasmak” geleneksel igerikleri kapsamasi yoniinden
tanimlanmistir. Daha sonraki yillarda ise egitimciler, kiiciik ¢ocuklarin halihazirda
kendileri, aileleri ve diinya hakkinda bircok sey bilerek okula geldiklerini
belirtmislerdir. Bu nedenle dncekine oranla daha soyut tarihsel ve cografi kavramlar
algilayabileceklerini  ve  Oncekinden daha fazla grafiksel kavramlari
anlayabilmelerinin olanakli oldugunu belirtmeye baslamiglardir (Wade, 2002).

Kiigiik Cocuklarin Egitimi Ulusal Birligi (National Association for the
Education of Young Children -NAEYC) (1986) raporunda ¢ocuklarin erken dénemde
temel ekonomik kavramlari, farkli gruplara yonelik toplumsal tutumlar1 ve politik
tutumlari okulun ilk yillarinda 6grendiklerini belirtmistir. Bu nedenle de “simdi ve
burada” program yaklasimindan uzaklasarak ¢ocuklara daha genis perspektif
sunmalar1 yoniinde Oneri getirmistir. Aslinda cografi temsiller, zaman, ekonomi
kavramlar1 gibi sosyal bilgilere ait konularin kii¢iik ¢ocuklar i¢in uygun olup
olmadigina yonelik tartigmalar Piaget’in arastirmalarina da dayanmaktadir.
Schoenfeldt’in (2002) aktardigina gore, Piaget ve Inhelder (1956) sekiz yagindan dnce
cocuklarin mekanlarin temsili bi¢imlerini (harita okuma) anlama yetenegi
gelistiremeyecegini 6ne siirmiiglerdir. Aksini diisiinen arastirmacilardan Priddle ve
Rubin (1977), dort buguk yasindaki ¢ocuklarmn uzamsal yeteneklerini inceledikleri
calismada bir seyin diger nesnelere gore yerini anlama gibi uzamsal kavramlar
¢ocuklarin kavrayabildiklerini gérmiislerdir. Calismada okul 6ncesi ¢gagdaki gocuklar,
kendilerinin ve karsilarindaki kisilerin sag1 ve solu arasinda ayrim yapabilmiglerdir.
Calisma ayrica ¢ocuklarin becerileri s6zel veya motor becerilere dayali yontemle esit
derecede iyi O0grenebileceklerini fakat cocuklarin hareket igeren yontemlere daha
olumlu tepki verdigini ortaya koymustur. Yiiksek-Usta ve Tezel-Sahin (2019) yapmis
olduklar1 bir ¢aligmada sosyal bilgilere yonelik etkinliklerin egitim programinda yer
aldig1 Montessori anaokuluna devam eden ¢ocuklarla, sosyal bilgiler etkinlik tiiriiniin
olmadig1 devlet anaokuluna devam eden ¢ocuklarn cografi farkindaliklarim
kargilagtirmiglardir. Arastirmanin sonuglarina dayanarak biligsel gelisimin Onciisii
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olan Piaget (1988) tarafindan gocuklarin diinyay1 algilamalarini ortaya ¢ikarmak igin
yapilan aragtirmanin sonuglari ile kiyaslamislar ve artik ¢ocuklarin egitimsel
deneyimler yoluyla eskiye oranla farklilasmig bir diinya algisina sahip olduklarinin
g0z Oniine alinmas1 gerektigini 6ne siirmiislerdir.

Cocuklar icin daha farkli egitim igeriklerinin ortaya konmasma yonelik
destekleyici durumlardan biri de son yillarda artan sayida aragtirmacinin, olabilecek
en erken yasta ekonomi (Sherraden ve dig., 2011), yurttaghk, kiiresel yurttaglik
konularinin (Hancock, 2017; Kemple, 2016) 6gretim programlarina (miifredatlarina)
dahil olmasi gerektigini belirtmesidir. OECD (2014) tarafindan yapilan PISA testine
2012 yilinda 6nce ekonomi, yani finansal okuryazarlik becerileri daha sonra da
kiiresel yetkinlik becerileri (OECD, 2018) eklenmistir.

Tiirkiye’de okul oncesi egitim programinda yer almamasinin yaninda erken
¢ocukluk doneminde tarih, cografya, yurttaglik ve ekonomi ile ilgili yapilan
aragtirmalara gegmisten glinimiize bakildiginda da smirli sayida oldugu ancak
gittikce artan sayida arastirmanin yapildigi ve birgogunun yakin tarihli arastirmalar
oldugu gorilmektedir (Aktin, 2014a; Aktin, 2014b; Aktin, 2016; Aktin ve Dilek,
2016; Can-Yasar ve dig., 2012; Coskun-Keskin ve Daysal, 2012; Giiler ve Tugrul,
2007; Kurtel ve Yiiceer, 2019; Kimzan, 2021; Tican-Basaran ve dig., 2021; Ugus-
Gtildali, 2017; Yiksek-Usta ve Tezel-Sahin, 2018; Yiiksek-Usta ve Tezel-Sahin,
2019; Yiksek-Usta ve Tezel-Sahin, 2020; Yiiksek-Usta ve Tezel-Sahin, 2022;
Yiiksek-Usta ve Kimzan, 2022).

Ulusal alanyazinda da bir gereksinimi karsilayacag: diistiniilen bu arastirmada
Amerika Birlesik Devletleri eyaletlerinde uygulamada olan okul 6ncesi sosyal bilgiler
programlarinin incelenmesi amaglanmistir. Elli eyaletten on eyaletin (biri zel bolge
District of Columbia olmak iizere) okul dncesi egitim programinda yer alan sosyal
bilgiler kazanimlart incelenmistir. Arastirmanin sonucunda elde edilen bulgularin
Tiirkiye Milli Egitim Okul Oncesi Egitim Programinda giincelleme yapilmasi
yoniinde O6zendirici olmasi ve giincelleme g¢alismalart yapilmasi durumunda de
bilimsel bir kaynak olusturmasi bakimindan énemli oldugu diisiiniilmektedir.

Yontem

Nitel arastirma olarak tasarlanan bu ¢alismada arastirmanin verileri dokiiman
incelemesi yoluyla toplanmigtir. Arastirmalarda kullanilan devlet kurumlarinin ya da
6zel kuruluslarin kurum igi, kurumlar arasi ya da vatandaslar ile yaptiklari yazigmalar
olan dokiimanlara resmi dokiiman denmektedir. Ayrica miidahalesiz veri toplama
yontemi olarak ele alinmaktadir (Bowen, 2009). Arastirma yapilan alanla ilgili pek
¢ok bilgi, goriisme ve gozlem yapmaya gerek kalmaksizin belge inceleme yoluyla
elde edilebilir. Dokiiman inceleme, bir amaca yonelik olarak ilgili kaynaklari bulma,
okuma, not alma ve degerlendirme islemlerini kapsamaktadir. Basili ve elektronik
materyallerin  (kitap, dergi, gazete, e-icerikli belgeler) incelenmesi ve
degerlendirilmesini igeren islemler siirecidir (Karasar, 2005; Yildirim ve Simsek,
2013). Dokiimanlardan elde edilen veriler igerik analizi yontemiyle analiz edilmistir.
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Icerik analizi, temalar ve kategoriler seklinde verilerin organize edilerek
smiflanmasina yardimer olmaktadir (Kiral, 2020; Labuschagne, 2003).

Calisma Grubu Dokiimanlari

Arastirmaya dahil edilecek dokiimanlarin belirlenmesinde ol¢iit drnekleme
yontemi kullamlmistir. Olgiit 6rneklemede arastirmaya belli niteliklere sahip kisi,
olay nesne ya da durumlar dahil edilmektedir. Aragtirmaci tarafindan belirlenmis
oOlciitleri karsilayan birimler 6rnekleme alinmaktadir (Biiylikoztiirk ve dig., 2016).

Bu arastirmada erken c¢ocukluk doneminde sosyal bilgileri egitim
programlarinda kapsayan bir iilke olmas1 ve sadece sosyal bilgiler egitimine ayrilan
en biiyiikk meslek dernegi olan Sosyal Bilgiler Ulusal Konseyi’nin (NCSS) 1921'de
Amerika’da kurulmasi sebebiyle ABD eyaletleri programlarinin incelenmesi tercih
edilmistir. Ulkenin 50 eyaletinden evreni temsil etme giiciine gore 10 eyaletin
incelenmesinin uygun oldugu goriilerek (Biiyiikoztirk ve dig., 2016) eyaletlerin
belirlenmesinde Insani Gelisme Endeksi- IGE (Human Development Index- HDI)
(2018) verilerine gére ABD’nin en yiiksek IGE ortalamasina sahip 9 eyalet ve 6zel
bolge olarak kabul edilen District of Columbia bdlgesinin okul dncesi sosyal bilgiler
miifredatlar1 calismaya dahil edilmistir (Global Data Lab, 2018). Insani Gelisim
Endeksi; Birlesmig Milletler Kalkinma Programi (UNDP) tarafindan hazirlanan bir
olciim olan IGE; “Ulkelerin performanslarina gére siralamalarini gdsteren ve insani
gelismenin temel boyutlarinda ortalama basariy1 yansitan IGE, ii¢ temel gostergeye
dayanilarak hesaplanmaktadir. IGE hesaplama formiilii zaman iginde degismekle
birlikte, bu gostergeler saglikli ve uzun bir hayat, bilgili olma ve tatmin edici bir hayat
standardina sahip olma seklindedir. IGE, {i¢ boyutun her biri igin normallestirilmis
endekslerin geometrik ortalamasidir. Saglik standardi dogumda beklenen ortalama
yasam siiresi ile Olgiiliir. Egitim standardi esit agirliga sahip iki alt bilesenden
olusmaktadir. Bilgi birikim diizeyi 25 yas ve iizeri yetiskinler i¢in ortalama egitim
stiresiyle oOlgiiliirken, 6grenme ve bilgiye erisim diizeyi okula baglayan cocuklar
acisindan beklenen 6grenim siiresiyle degerlendirilmektedir. Yasam boyutu ise,
uluslararasi dolara doniistiiriilmiis satin alma giicii paritesine (SGP) gore kisi bagina
diisen GSMH miktartyla dl¢iilmektedir.” (Altan, 2020). IGE, ii¢ boyutun her biri i¢in
normallestirilmis endekslerin geometrik ortalamasidir. Bu boyutlarin geometrik
ortalamalar1 bir ilkenin kalkinmasini degerlendirmek igin tek basimna ekonomik
biiylimenin degil, insanlarin ve onlarin yeteneklerinin nihai kriter olmasi gerektigini
vurgulamak i¢in olusturulmustur (HDI, https://hdr.undp.org/en/content/human-
development-index-hdi).

IGE siralamasina gore eyaletlerin secilmesinde, kalkinmislik diizeyini belirten
IGE’de yasam siiresi, okur-yazarlik orami, niifus, beklenen okullasma y1l1, hiikiimetin
egitim harcamalari, ilkdgretim tamamlama oranlarinin dahil edilerek (Kocaefe Cebeci
ve Dilber, 2014) belirlenen bir ortalama olmasi etkili olmustur. Yani IGE degeri
yiiksek olan eyaletlerin dgrenim diizeylerinin de yiiksek olacagi fikrinden hareket
edilerek aragtirmanin c¢alisma grubu olusturulmustur. Nitekim iilkelerin egitim
sistemlerinin niteligini degerlendirmede 6nemli bir yeri olan Uluslararast Ogrenci
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Degerlendirme Programi (PISA) sonuglar1 yiiksek olan iilkelerin IGE endeks
degerlerinin de yiiksek oldugu ortaya konulmustur (Ertiirk, 2020). IGE (2018)
verilerine gore Amerika Birlesik Devletleri Eyaletlerinin siralamasinda ilk 10 eyalet
asagidaki gibidir (Global Data Lab, 2018).

Massachusetts (IGE-0,956)

Connecticut (IGE-0,954)

Minnesota (IGE-0,952)

New Hampshire (IGE-0,948)

New Jersey (IGE-0,947)

Colorado (IGE-0,947)

North Dakota (IGE-0,946)

District of Columbia (Ozel Bolge) (IGE-0,946)

Washington* (IGE-0,945)

Hawaii (IGE-0,945)

New York (IGE-0,944)

Sekil 1
Aragtirmaya Dahil Edilen ABD FEyaletleri

Eyaletlerin egitim departmanlarinin resmi internet sitelerinde yayimlanmis olan
sosyal bilgiler cerceve programlari arastirmanin caligma grubuna dahil edilen
dokiimanlardir. *Caligmanin yapildig1 esnada Washington eyaletine ait programa
ulagilamadigi i¢in siralamada bir sonraki sirada bulunan, esit puan degerine sahip olan
eyalet ¢alismaya dahil edilmistir. Okul Oncesi egitim programlarina ait yazili
dokiimanlar1 elde etmek igin, her bir eyaletin egitim bakanlig1 resmi web
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sayfalarindan okul 6ncesi sosyal bilgiler ¢ergeve programlarina ait dokiimanlara
erigilmistir. Erisim saglanan resmi web siteleri, ilgili programlar ve programlarin
yayin tarihleri kaynakga ekinde verilmistir. Dokiimanlarin veri toplama siirecinde var
olan en giincel versiyonlari ¢aligmaya dahil edilmistir. Programlara erigim 2021
yilinin Nisan ayinda son bulmustur. Bu nedenle ¢alisma grubuna dahil edilen
programlar bu tarihten dnce erisimde olan programlardir.

Etik Kurul Karan

“Okul Oncesi Egitim Programlarinda Sosyal Bilgiler: Amerika Birlesik
Devletleri” isimli makalede veri toplama yontemi olarak dokiiman incelemesi
kullanildig1 igin ve incelenen dokiimanlarin elektronik ortamda egitim bakanliklari
tarafindan erisime agik bir sekilde yayinlamasi dolayisiyla etik kurul izni
almmamustir.

Verilerin Analizi

Elde edilen belgeler igerik analizi ile ¢dziimlenmistir. Igerik analizi, belirli
kurallara dayali kodlamalarla birbirine benzeyen verileri belirli kavramlar ve temalar
cergevesinde bir araya getirilerek ve okuyucunun anlayabilecegi bir bigimde
diizenlenip yorumlanarak Ozetlendigi sistematik, yinelenebilir bir tekniktir
(Biiyiikoztiirk ve dig., 2016; Yildirim ve Simsek, 2013).

Eyaletlerin egitim departmanlarindan elde edilen okul dncesi sosyal bilgiler
egitim programlarima ait belgeler dncelikle ingilizce *den Tiirkge ’ye cevrilmistir.
Programlarda tarih, cografya, ekonomi ve yurttaglik olmak iizere her bir disipline ait
ayrt ayri bagliklandirmalar yapildigr goriilmiistiir. Bu belgeler daha sonra tasnif
edilerek ayr1 ayri1 incelenmis ve eyaletler bazinda disiplinlere ait bagliklar altinda yer
alan kazanimlar tablo haline getirilerek bir dokiimanda birlestirilmistir.

Verilerin analizinde temalar, cografya, tarih, ekonomi ve yurttaglik disiplinleri
olarak ele alinmis kategoriler ise bilyiik 6l¢iide bu disiplinlere ait alanyazinda yer alan
(Borden ve dig., 2013; Geography Education National Implementation Project
(GENIP), 2012; Holden ve dig., 2009; NCSS, 2010) alt basliklar araciligiyla
olusturulmustur. Sadece Tarih temas: altinda yer alan diinya tarihi kategorisi diger
programlarda olmadig1 i¢in ve var olan diger kategorilere dahil edilemedigi i¢in New
Hampshire Eyaletinin sosyal bilgiler egitim programinda ele alindig: sekliyle “diinya
tarihi” olarak kullanilmistir. Belgeler incelenerek kodlar belirlenmis ve bu kodlar ait
olduklar1 kategorilere yerlestirilmistir. Veriler diizenlenerek grafik ve tablolar ile
sunulmus ve yorumlanmustir.

Gecerlik ve Giivenirlik Calismalari

Nitel aragtirmalardaki gecerlik ve gilivenirlik Olgiitleri; liggenleme, katilimei
teyidi, uzman goriisii, alanda uzun siire kalma ve zengin betimleme olarak ifade
edilmektedir (Glesne, 2013; Merriam, 2013). Arastirmaci liggenleme, verilerin
toplanmasi, analizi ve yorumlanmasinda birden fazla aragtirmacinin yer almasidir
(Merriam, 2013). Bu arastirmada gegerlik ve giivenirligin saglanmas: amaciyla,
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aragtirmaci iiggenleme ve zengin betimleme 6lgiitleri goz 6niinde bulundurulmustur.
Arastirmanin giivenirliginin saglanmasi i¢in incelenen dokiimanlar iki arastirmaci
tarafindan ayr1 ayr kategorilere ayrilmis kodlamalar yapilmistir. Kodlar arasindaki
tutarlik Miles ve Huberman’in (1994) onerdigi giivenirlik formiilii (Giivenirlik =
Gorts Birligi/ (Gorts Birligi + Goriis Ayriligi)) kullanilarak hesaplanmistir. Formiile
gore arastirmacilar arasi tutarlilik katsayisi; .80 bulunmustur. Nitel arastirmalarda,
calismanin gecerlili§ini arttiran yontemlerden birisi detayli alintilara yer vermek
(Yildirim, 2010) oldugundan bulgularin aktariminda dokiimanlardan dogrudan
alintilar yapilmistir.

Bulgular

Bu boliimde eyaletlerin okul oncesi egitim programlarinda yer alan sosyal
bilgilere yonelik kazanimlarin igerik analizine yer verilmistir. Verilerin analizinde
alanyazinda yer alan sosyal bilgiler disiplinleri (tarih, cografya, ekonomi ve
yurttaslik) tema olarak ele alinmistir. Alanyazinda var olan, bu disiplinlere ait alt
bagliklar ise veri ¢oziimlemesinde kategori olarak degerlendirilmistir. Eyaletlerin okul
Oncesi egitim programlarinda yer alan sosyal bilgiler kazanimlar: incelenerek tekrar
eden kodlar belirlenmis ve kategorilerle eslesmeleri yapilmis ve bulgular
yorumlanmustir.

Tema 1: Cografya

Dokuz eyalet ve District of Columbia’nin okul 6ncesi egitim programlarinda yer
alan cografya disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
alinmistir. Alan yazinda yer alan cografya disiplinine ait 5 alt konu baslig1 kategori
olarak belirlenmistir. Bu konu bagliklar;; Uzamsal Terimlerle Diinya, Fiziksel
Sistemler, Beseri Sistemler, Cevre ve Toplum, Yerler ve Bolgeler’dir. Cografya
temasina ait eyalet programlarinda yer alan kazanim sayilarinin kategorilere gore
dagilimi Sekil 2’de ve kategorilerin eyaletlere gore dagilimi ve Sekil 3’te yer
almaktadir.

Sekil 2
Eyaletlerin Programlarimda Cografya Temasina Ait Kategorilerin Dagilimi

COGRAFYA
KATEGORILERI
Uzamsal Terimlerle Diinya Yerler ve Bolgeler
Cevre ve Toplum m Fiziksel Sistemler

m Beseri Sistemler
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Sekil 2 incelendiginde Uzamsal Terimlerle Diinya kategorisine ait kazanimlarin
programlarda en fazla alan tutan kazanimlar oldugu goriilmektedir (f=21). Bunu
sirayla Beseri Sistemler (f=15), Yerler ve Bolgeler (f=14), Cevre ve Toplum (f=7)
Fiziksel Sistemler (f=6) izlemektedir. Sekil 3’te eyaletlere gére cografya temasina
iligkin kategorilerin dagilimlar1 gortiilmektedir.

Sekil 3
Cografya Temasina Ait Kategorilerin Eyaletlere Gore Dagilimi

Uzamsal terimlerle dinya Fiziksel Sistemler
M Beseri Sistemler | Cevre ve Toplum

M Yerler ve Bolgeler
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Frekans dagilimlarina gore, New York (f=18) Eyalet programinin en fazla
cografya temasina yonelik kazanimlar1 igerdigi goriilmektedir. New York’u sirayla;
New Hampshire (f=12), Massachusetts (f=9), District of Columbia (f=5), Colorado
(f=5), Connecticut ve Minnesota (f=4), New Jersey, North Dakota ve Hawaii (f=2)
izlemektedir. Grafige gore New York Eyalet okul 6ncesi programinda beseri sistemler
kategorisine ait kazanimlara sik¢a yer verildigi dikkati cekerken, Minnesota ve New
York disinda Beseri Sistemler kategorisinde kazanima yer veren program olmadigi
goriilmektedir. Grafikte Hawaii eyalet programinin cografya kazanimlarina yer verme
noktasinda olduk¢a geri planda kaldigi ve yalnizca uzamsal terimlerle diinya
kategorisine iliskin kazanima (f=2) yer verdigi goriilmektedir. Farkli kategorilerden
kazanimlara yer veren eyalet New York olurken Minnesota ve New Hampshire
eyaletleri de digerlerine oranla daha ¢esitli kategorilerde kazanimlari icermektedir.

Tablo 5’te eyaletlerin okul dncesi egitim programlarinda yer verdikleri cografya
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.
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Tablo 5
Cografya temasina ait kod ve kategoriler
S KStegorl 1 Kategori 2 Kategori 3  Kategori 4 Kategori 5
= zamsal L .
] - Yerler ve Cevre ve Fiziksel Beseri
[ Terimlerle Bolgel Toplum Sistemler Sistemler
n Diinya olgeier P
£ =
o) =
5 2
j= -
5 5 E &
5 2 z = =
2 3 R T 25 2 . g
£ E O 5 2 % 5§ 3 g
5 F 4 > 2 &5 ; 3 Z a
E £ 5 F 2 2 = 5 3 £ 5
3 - 2 =g 8 5] 3 Z O ] =
E§ £E 5 %% £ & & Z . 83 &8E
2 2F 7 ws 3 3 £ 0§ 5E 0T 3@
> EBE] S n S ~ 9] = .2 ez >SS 5 o
= R Z 925 3 S &0 5 QE 23 =%
S f¢ £§ %2 5 8 & & &8 T EGE
Massachu- X X X X
setts K1 K2, K4, K3
K4, K5,
K5, K6
K6
Connecticut X X
K1, K4
K2
K3
Minnesota X X X
K1, K3 K3
K2
New Jersey X X
K1 K2
New X X X X X X X
Hampshire K1, K6 K9 K5 K10, K7, KS,
K2 K1l, K8 K4
K12
District of X X X X
Columbia K1 K2 K4, K3
K5
Colarodo X X X
K1, K2, K3
K5 K4
New York X X X X X X X X
K15 K17 K13 K14 K18 K16 K3, K1,
K4, K2,
K5, K6,
K8 K7,
K9,
K10,
K11,

K12
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Tablo 5 (devami)

Kategori 1 . Kategori . .
5 Uza?nsal Kategori 2 39 Kategori 4 Kategori 5
5] . Yerler ve Fiziksel Beseri
[ Terimlerle Bolgeler Cevre ve Sistemler Sistemler
in Diinya & Toplum
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North Dakota X X
K1 K2
Hawaii X X
K2 K1
Top. F 6 15 9 5 1 4 3 2 4 5 9

Tablo 5 incelendiginde Cografya kazanimlarinin “Uzamsal Terimlerle Diinya”,
“Yerler ve Bolgeler”, “Cevre ve Toplum”, “Fiziksel Sistemler”, “Beseri Sistemler”
olmak iizere alanyazin cografya alt konu bagliklarina uygun olarak bes kategori

altinda siniflandirildigt gériilmektedir.

“Uzamsal Terimlerle Diinya” kategorisinde “Yerleri ve iligkileri tanimlamak
icin haritalar, grafikler, fotograflar ve diger temsilleri kullanir.” (Connecticut, K2) ve
“Goreceli konumu tanimlamak i¢in terimleri kullanir (yani, yukarida/asagida,
yakin/uzak, sol/sag ve ana yonler)” (Hawaii, K2) gibi kazanimlarla “Y&n ve
Konumsal ifadeler” (f=6) yer almaktadir. “Kiirelerin ve haritalarin zelliklerini ve
amaglarini tanimlar.” (New Hampshire, K1) gibi kazanimlarla ise “Harita, Kiire vb.
temsiller ve kullanim1” (f=15) 6n planda tutulmaktadir.

“Yerler ve Bolgeler” kategorisinde “Ogrenci evinin veya okulunun yakin
cevresinde bulunan yerlerin konumlarini ve 0&zelliklerini belirler.” (District of
Columbia, K5), “Sokak ad1 ve numarasi, sehir veya kasaba, eyalet (Massachusetts) ve
iilke (Amerika Birlesik Devletleri) dahil olmak {izere fiziksel bir adresin 6gelerini
tanimlar.” (Massachusetts, K3) kazanimlar1 “Tanidik Yerler ve Ozellikleri (Ev, Okul
vb)” (f=9) basliginda kodlanmistir.

Bulgular arasinda New York Eyalet Programinin “Beserl Sistemler”
kategorisinde “Kiiltiirel Ozellikler ve Farkli Kiiltiirler” kapsamindaki kazanimlari en
yogun sekilde igeren (f=8) program olmas1 dikkat ¢ekmektedir. “Bir topluluktaki
insanlarmn nasil benzer ve farkli olduklarini agiklar (Ornegin, farkli yiyecekler yer,
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farkl giysiler giyer, farkli diller konusur).” (New York, K7) “Kendi kiiltiiriinde bazi
bayramlari, danslari, yemekleri, kostlimleri ve 6zel etkinlikleri anlatir.” (New York,
K11) gibi ifadeleri igeren farkli kiiltiirlere New York ve Minessota (f=1) diginda higbir
eyalet yer vermemistir.

“Yerler ve Bolgeler” kategorisinde “Adres Bilgisi (Mahalle, Sokak, Sehir)”
iceren “Mahallenin/toplulugun fiziksel 6zellikleri hakkinda bir farkindalik gelistirir.”
(New Jersey, K1) ve benzeri kazanimlar mevcuttur. “Beseri Sistemler” kategorisinde
ise “Aile tliyelerini, aile Ozelliklerini ve islevlerini tanimlar.” (New York, K3)
denilerek “Aile ve Toplum Topluluklar” (f=5) ele alinmigtir. Fiziksel Sistemler
kategorisinde bulunan “Topografik Ozellikler ve Temsilleri” (f=4) icin, “Yollar,
okullar veya daglar gibi yerin fiziksel ve beserl Ozelliklerini kesfeder.” (New
Hampshire, K4), Cevre ve Toplum kategorisinde yer alan “Dogal Kaynaklar ve
Kullanim1” (f=3), “Su veya agaclar gibi dogal kaynaklarin ne oldugunu tanimlar.”
(New Hampshire, K10) “Ekosistem Bilesenleri” (f=2) i¢in “Col veya yagmur
ormanlari gibi ekosistemlerin bilegenlerini ve dagilimini kesfeder.” (New Hampshire,
K8) kazanimlar1 6rnektir.

Tema 2: Tarih

Dokuz eyalet ve District of Columbia okul dncesi egitim programlarinda yer alan
tarih disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele alinmistir.

Alan yazinda yer alan tarih disiplinine ait 3 alt konu bashigi kategori olarak
belirlenmistir. Bu konu basliklari; “Zaman”, “Gegmis”, “Degisim ve Siirekliliktir”.
Bunlarin disinda kazanimlarin incelenmesiyle ortaya ¢ikan “Diinya Tarihi” kategorisi
de eklenmisgtir. Tarih temasina ait kazanimlarin kategorilere gore dagilimi Sekil 4’te,

eyalet programlarina gore kategorilerin dagilimi Sekil 5’te goriilmektedir.

Sekil 4
Eyaletlerde Tarih Temasina Ait Kategorilerin Dagilimi

TARIH KATEGORILERI

Zaman Degisim ve Sureklilik Gecmis = Diinya Tarihi
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Sekil 4 incelendiginde programlardaki kazanimlarin tarih temasmna ait
kategorilerde yer alma oraninin dagilimlari goriilmektedir. Programlarin tiimiinde
“Degisim ve Siireklilik” (f=23) en fazla kazanim barindiran kategori olurken onu
stirayla, “Gegmis” (f=13), “Zaman” (f=11) ve “Diinya Tarihi” (f=4) izlemektedir.
Sekil 5’te eyaletler bazinda tarih temasina iliskin kategorilerin dagilimlari
goriilmektedir.

Sekil 5

Tarih Temaswina Ait Kategorilerin Eyaletlere Gore Dagilimi

Zaman Gecmis M Degisim ve Sireklilik ~ ® Dinya Tarihi
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Frekans dagilimlaria gore, New Hampshire’in (f=11) en fazla tarih kazanimina
programinda yer veren eyalet oldugu goriilmektedir. Onu sirayla Connecticut (f=8),
New York ve North Dakota (f=5), District of Columbia ve Colorado (f=4),
Massachusetts, Minnesota, Hawaii (f=3), New Jersey (f=1) izlemektedir. Bu
bulgularin yaninda New Hampshire eyalet programinin cografya kategorilerinde
oldugu gibi tarih kategorilerinde de ¢esitlilige sahip oldugu dikkat ¢cekmektedir. Yani
sira “Diinya Tarihi” kategorisine ait kazanimlari bulunan tek eyalet olmustur.
Connecticut’un “Geg¢mis” kategorisine, North Dakota’nin da “Degisim ve
Siireklilige” agirlik vererek baska kategoride herhangi bir kazanimi igermedigi
goriilmektedir. New Jersey’in ise programinda tarih temasina ait kazanimlar1 geri
planda tutmus oldugu géze ¢arpmaktadir.

Tablo 6’da eyaletlerin okul 6ncesi egitim programlarinda yer verdikleri tarih
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.
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Tablo 6
Tarih Temasina Ait Kod ve Kategoriler
Kategori
Eyaletler Kategori 1 Kategori 2 Kategori 3 4
Zaman Degisim ve Siireklilik Gegmis Diinya
Tarihi
ks
= 2 o
g < B g .Q- :§ :§ I ‘Es =] -
@ EQ o o OO 5. < = 8 =
= = 5] 2 o3 T 8 s, g Z &
3 g% < o 5 o E OFg g £ © E
£ a3 g & § EF §s = = £ %
> & = < 0n = = = <
g g E 5§ E g2 25 5§ E § 3
N o2 § & § & S5 E__ & £ A
Massachu- X X
setts K3 K1
K2
Connec- X X X X
ticut K2 K1,K3 K4, K8
K5,
K6,
K7
Minnesota X X X
K1 K3 K2
New X
Jersey K1
New X X X X X X
Hampshire K7 K5 K1 K4 K3 K8,K9
K2 K4 K10
K11
Distric of X X X
Columbia K2 K4 K1
K3
Colorado X X X X
K1 K3 K4 K2
New York X X X X X
K5 K3 K1 K2 K4
North X X X
Dakota K4, K1,K3 K2
K5
Hawaii X X X
K1 K1 K2
Top. F 4 4 2 1 7 8 8 5 2 2 4

Tablo 6 incelendiginde tarih kazanimlarinin “Zaman, Degisim ve Sireklilik,
Gegmis ve Diinya Tarihi” olmak {izere dort kategori altinda smiflandirildig:
goriilmektedir. Kazanimlarin en fazla “Degisim ve Siireklilik” kategorisinde
“Gelencksel giin ve kutlamalar” (f=8) on planda tutulmaktadir. “Farkli kiiltiirel
gecmiglere sahip insanlarin  geleneklerini ve kutlamalarmi karsilagtirir.”
(Massachusetts, K2), “Amerika Birlesik Devletlerindeki ulusal bayramlar veya
kutlama giinlerini tanimlar ve neden kutlandiklarini agiklar.” (North Dakota, K2)
kazanimlari 6rnek olarak verilebilmektedir. “Gegmis ve Gliniimiiz Kiyaslama/ Giincel
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olaylar” (f=8) “Geg¢mis ve giliniimiizde yasami kiyaslar.”” (Connecticut, K1),
“Ogrenciler, insanlarin eski zamanlarda nasil yasadiklarmi ve bugiin hayatlarmin nasil
farkli olacagii (6rnegin, bir kuyudan su almak, yiyecek yetistirmek ve eglenmek)
anlatirlar.” (District of Columbia, K1) gibi kazanimlarla desteklenmektedir. “Zamana
bagli degisim”i (f=7) karsilayan kazanimlar “Zaman i¢inde topluluktaki degisiklikleri
tanimlayarak kronolojik diisiinceyi gosterir.” (North Dakota, K4), “Bireylerin ve
gruplarin 6nemli tarihsel degisiklikleri nasil yaptiklarimi agiklar.” (North Dakota, K5)
olarak verilebilmektedir.

“Zaman” kategorisindeki “Zamansal Terimler”, “Ge¢miste meydana gelen
olaylar ile simdiki zaman arasinda ayrim yapan kelime ve deyimler kullanir.” (New
York, K5) kazaniminda goriildiigii gibi zamana iliskin terimleri (diin, bugiin, yarin
vb.) kullanmaya iliskindir.

“Kronolojik Diisiinme, Olay Siralama”, “Ogrenciler tanidik olaylari olus sirasina
gore yerlestirirler.” (District of Columbia, K2) gibi kazanimlar1 kapsamaktadir.
“Zaman Araclar1”, “Takvimleri ve basit zaman ¢izelgelerini kullanarak zaman
icindeki degisimi ve siirekliligi agiklar.” (Hawaii, K1) 6rneginde goriildiigii gibi
takvim, saat gibi zamani 6l¢en araclart kullanima yonelik 6grenmeleri igermektedir.

“Gegmis” kategorisi “Tarihi Kaynaklar”, “Tarihi Insanlar”, “Tarihi Olaylar1”
icermektedir. Sirayla bu kodlar1 karsilayan ifadeler “Farkli tiirde tarihi kaynaklar
tanimlar.” (Connecticut, K4), “Amerika Birlesik Devletleri'ndeki yasami derinden
etkileyen bireyleri ve/veya gruplar1 tanimlar” (New Hampshire, K3), “Insanlarin
gecmisi nasil 6grendigini aciklar. Ornegin: Yashlardan, fotograflardan, eserlerden,
binalardan, giinliiklerden, hikayelerden, videolardan 6grenmek.” (Minnesota, K2)
olarak verilebilir.

Bulgular arasinda New Hampshire eyalet programinin “Diinya Tarihi”
kategorisine ait kazanimlar1 igeren tek eyalet oldugu dikkat gekmektedir. Veri analizi
baslig1 altinda da vurgulandig: iizere bu kategori diger eyaletlerin programinda yer
almadig1 ve diger kategorilerle de birlestirilemedigi i¢in programda ifade edildigi
sekliyle kullanilmigtir. Bu kategori altinda degerlendirilen kazanimlar; “Cesitlilik
kavramimi tanimlar; Farkli {ilkelerdeki insanlarin farkli sosyal ve politik sistemleri
oldugunu kabul eder; Degerler ve inanglar kavramlarini tanimlar; Diinyanin dort bir
yanindaki toplumlarin kendilerini sanatsal olarak ifade etme yollarini kesfetme,
Ornegin sarkilar, dans veya kiyafetler (New Hampshire, K8; K9, K10, K11).

Tema 3: Ekonomi

Dokuz eyalet ve District of Columbia okul 6ncesi egitim programlarinda yer alan
ekonomi disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
almmustir.

Alanyazinda yer alan ekonomi disiplinine ait 4 alt baslik kategori olarak
belirlenmistir. Bu bagliklar, “Ekonomi Temel Kavramlar1”, “Harcama ve Biriktirme”,
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“Is ve Gelir Edinme”, “Uretim ve Tiiketimdir”. Eyalet programlarinda yer alan
kazanim sayilarinin kategorilere gore dagilimi Sekil 6’da goriilmektedir.

Sekil 6

Eyaletlerde Ekonomi Temasina Ait Kategorilerin Dagilimi

EKONOMI
KATEGORILERI
= Ekonomi Temel Kavramlar = is ve Gelir Edinme

= Harcama ve Biriktirme m Uretim Tiiketim

Sekil 6 incelendiginde ekonomi temasinda en fazla kazanima yer verilen
kategorinin “Ekonomi Temel Kavramlar” (f=14) oldugu goriilmektedir. Bu
kategoriyi sirastyla “Is ve Gelir Edinme” (f=13), “Harcama ve Biriktirme” (f=12),
“Uretim ve Tiiketim” (f= 9) izlemektedir. On eyalet arasinda New Jersey ekonomiye
iliskin kazanimlar1 olmayan tek eyalettir (Ek3). Sekil 7°de eyaletler bazinda ekonomi
temasina iliskin kategorilerin dagilimlar goriilmektedir.

Sekil 7

Ekonomi Temasina Ait Kategorilerin Eyaletlere Gére Dagilimi

® Ekonomi Temel Kavramlar = Harcama ve Biriktirme

| 5 ve Gelir Edinme B Uretim Tiketim
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Frekans dagilimlarina gore, en fazla kazanima New York (f=10) eyalet
programinda rastlanmaktadir. Bu eyaleti sirayla, North Dakota (f=8), Colorado, New
Hampshire (f=6), District of Columbia (f=5), Massachusetts ve Hawaii (f=4),
Minnesota (f=3), Connecticut (f=2) izlemektedir. New York Eyalet programinda fs
ve Gelir edinmeye yonelik kazanimlarin yogunlugu dikkat cekmektedir. Hawaii diger
temalarda oldugu gibi tek bir kategoride, “Uretim ve Tiiketim” kategorisinde
kazanimlari ele almis goriinmektedir. North Dakota kategori dagiliminin nispeten
dengeli oldugu bir program olarak dikkat cekmektedir. Colarodo ve New Hampshire
de diger eyaletlere oranla programlarinda farkli kategoriden kazanimlara yer
vermektedir. ‘“Harcama ve Biriktirme” kategorisi her ne kadar frekans degeri
bakimindan ilk sirada olmasa da her eyalet programinda kendine yer bulmasi
bakimindan digerlerinden ayrilmaktadir. New Jersey Eyalet okul 6ncesi programinda
ekonomi kazanimlar1 bulunmamaktadir.

Tablo 7°de eyaletlerin okul 6ncesi egitim programlarinda yer verdikleri ekonomi
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.

Tablo 7
Ekonomi Temasina Ait Kod ve Kategoriler
K ril . K ri K ri4
atego Kategori 2 Katego 3 "ate_go
Eyaletler Temel Harcama ve Biriktirme Is ve Gelir Uretim ve
Kavramlar Edinme Tiiketim
Qo
e 5
£ = =
= < =)
g3 k| o g 5
£ > El e 3 )
€S g z g °
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i5 CR g TE e 3 g
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=2 = = I =5 = s =) =
Massachusetts X X X
K2 K2, K3 K1
Connecticut X
K1,K2
Minnesota X X
K3 K1,K2
New Jersey
New X X X
Hampshire K1,K3, K3 K2,K5
K4
District of X X X X
Columbia K4,K5 K3 K1 K2
Colorado X X X
K2,K4, K3 K1

K5,K6
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Tablo 7 (devami)

Eyaletler Kélszggll . Kategori 2 Kategori 3 Ié?::i?rgri:
Kavramlar Harcama ve Biriktirme Is ve Gelir Edinme Tiiketim
Q
= :
£ £ g -
g EX- k o
is  E 2 g =
Z = = 1) - B
=5 2 - g FE Z % £
[T (5] < [+ =S = g 5
5= § £ g g B g e =
=2 = = T (=] = Rz ) =
New York X X X
K1,K4 K2 K3,K5,K6,K7
K8,K9,K10
North Dakota X X X X X X X
K1 K3 K2 K4 K5 K2 K2,K3
Hawaii X X
K1, K1,K2
K2
Top. F 12 2 5 3 4 10 3 5 4

Tablo 7 incelendiginde Temel Kavramlar kategorisinde temel kavramlar
tanimlama, temel kavramlari ayirt etme gibi kodlar goériilmektedir. “Paranin bir
degisim arac1 olarak nasil kullanildigini tanimlar.” (Colorado, K5) kazanimi “Temel
Kavramlar1 Tanimlama” ya (f=12) 6rnek olarak gosterilebilir. “Temel Kavramlar
Ayirt Etme” ise “Uriinler (goriilebilen, dokunulabilen nesneler) ve hizmetler
(davranislar ve etkinlikler) arasindaki farki ayirt eder.” (Minnesota, K3) gibi ifadelerle
ekonomiye dair temel kavramlarin birbirinden ayirt edilmesini karsilamaktadir.

Bir sonraki kategori olan “Is ve Gelir Edinme” kapsaminda ¢ogunlukla
meslekleri iceren “Hizmet Sektdrii”nden sdz edilmektedir. Ornegin “Biiyiidiigiimde
itfaiyeci olmak istiyorum” gibi agiklamalar yaparak gelecekteki bir kariyerle
ilgilendigini gosterir.” (New York, K9). “Isten Gelir Elde Etme” (f=3) kapsaminda
ise “Insanlarin nasil gelir elde ettigini ve para biriktirdigini agiklar.” (North Dakota,
Kb5) ifadeleri mevcuttur.

“Harcama ve Biriktirme” kategorisinde yer alan “Ihtiyag ve Istek Farklar” n1
(f=5) anlamaya yonelik 6rnek kazanim “Y6nlendirme ve destekle, bir sey satin almak,
satmak veya takas etmek hakkinda sorular sorar ve cevaplar ve insanlarin ihtiyag
duyduklar1 ve istedikleri seyler hakkinda nasil se¢im yaptiklarini agiklar.”
(Massachusetts, K2) olurken “Tasarruf ve Biriktirme” (f=4) kapsaminda “Harcamay1
tasarruftan aywt etmek icin Ornekler verir.” (Colorado, K3) ifadesi
gosterilebilmektedir. “Insanlarin kazandiklar1 parayla ne satin aldiklarmi belirler.”
(District of Columbia, KS5) ifadesi “Harcama”(f=3) baglamindaki 6grenmeleri
kargilamaktadir.
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“Uretim ve Tiiketim” kategorisinde yer alan “Uretim” (f=5) ve “Tiiketim” (f=4)
kazanimlar1 genellikle ayni ifade icerisinde vurgulanmuglardr. iki kodun da yer aldigt
bir kazanim 6rnegi Hawaii Eyaleti Egitim Programi’nda “Alicilar1 (6rnegin ebeveyn
veya bakici) ve saticilart (6rnegin magaza sahibi veya bagka bir iiretici) ayirt eder.”
(Hawaii, K2) seklinde goriilmektedir.

Tema 4: Yurttashk

Dokuz eyalet ve District of Columbia okul dncesi egitim programlarinda yer alan
yurttaslik disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
almmugtir.

Alan yazinda yer alan yurttaghk disiplinine ait 4 alt bashk kategori olarak
belirlenmistir. Bunlar; “Demokratik Degerler ve Sivil Katilim”, “Politik Kavramlar”,
“Kiiresel Baglantilar”, “Milli Degerler”dir. Eyalet programlarinda yer alan kazanim
sayilarinin kategorilere gore dagilimi Sekil 8’deki gibidir.

Sekil 8
Eyaletlerde Yurttasivk Temasina Ait Kategorilerin Dagilimi

-
VATANDASLIK
KATEGORILERI
Demokratik Degerler ve Sivil Katihm = Politik Kavramlar

Milli Degerler u Kiiresel Baglantilar

Sekil 8’de kategorilerin frekans degerlerine gére dagilimlar verilmistir. Grafik
incelendiginde yurttaslik temasinda en fazla kazanima yer verilen kategorinin 6nemli
oransal farkla “Demokratik Degerler ve Sivil Katilim” (f= 48) oldugu goriilmektedir.
Bu kategoriyi sirastyla “Politik Kavramlar” (f=8), “Milli Degerler” (f=7) ve “Kiiresel
Baglantilar” (f=3) izlemektedir. Sekil 9°da eyaletler bazinda yurttaglik temasina
iliskin kategorilerin dagilimlar1 goriilmektedir.
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Sekil 9
Yurttaslik Temasina Ait Kategorilerin Eyaletlere Gére Dagilimi

B Demokratik Degerler ve Sivil Katihm = Politik Kavramlar

B Kiiresel Baglantilar B Milli Degerler
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Frekans dagilimlarina goére, New York’un (f=11) programinda yurttashk
kazanimlarina en fazla yer veren eyalet oldugu goriilmektedir. Bunu sirasiyla New
Hampshire ve Connecticut (f=10), Colorado (f=8), North Dakota (f=7), Massachusetts
(f=6), District of Columbia (f=5), Minnesota, New Jersey ve Hawaii (f=3)
izlemektedir. New York eyalet programi frekans degeri bakimindan digerlerine oranla
yurttaslik temasina ait kazanimlari en fazla igeren eyalet olmasina ragmen bu
kazanimlarin yalnizca “Demokratik Degerler ve Sivil Katilim” kategorisi altinda
olmasi dikkat cekmektedir. Hawaii, New Jersey ve Colorado programlari da yalnizca
“Demokratik Degerler ve Sivil Katilima” yonelik kazanimlara sahiptir. Cesitli
kategorileri dengeli bir dagilimla igerdigi icin New Hampshire hemen hemen tiim
temalarda oldugu gibi bu temada da diger eyaletlerden ayrilmaktadir

Tablo 8’de eyaletlere gore yurttaglik kod ve kategorileri bulunmaktadir.
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Tablo 8
Yurttashk Temasina Ait Kod ve Kategoriler
c Kat'egorl _1 Kategqu 2 Kategori 3 Katf:gorl 4
yaletler Demokratik Degerler ve Politik Milli Degerl Kiiresel
Sivil Katilim Kavramlar i begerier Baglantilar
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Massachusetts X X X X X
K1,K3 K3 K2 K4 K4
Connecticut X X X X
K5,K6 K4 K3,K4, K1
K7,K8 K2,K9
Minnesota X X X
K3 K1 K2
New Jersey X X
K1 K2,K3
New X X X X X X
Hampshire K4 K9,K10 K1,K K5 K2 K6
3 K7
K8
District of X X X X
Columbia K3 K4 K1, K2
K2
Colorado X X
K4,K8 K1,K2,
K3,K5,
K6,K7
New York X X X
K2,K3,K4, K6,K9  K1,K9
K5,K7,K8 K10
North Dakota X X X X X
K5 K4 K6,K7 K1 K2,K
3
Hawaii X X
K1 K2,K3
Top. F 19 7 22 1 4 3 4 3 3

Tablo 8 incelendiginde, “Demokratik Degerler ve Sivil Katilim” kategorisindeki
kazanimlar digerlerine oranla oldukga fazladir (f=48). Bu kategoride “Siireclere Aktif
Katilim”; “Kendi okulunda veya toplumunda yasam kalitesini iyilestirmenin yollarini
gosterir.” (Hawaii, K3) gibi ifadeleri igermektedir. “Kendisini ve bagkalarini koruyan
kurallar1 belirler.” (New York, K3) ciimlesi ise ‘“Kurallar’a (f=19) yonelik
ogrenmeleri ifade etmektedir.  “Demokratik ilke ve Degerler” kapsaminda
“Ogrenciler diiriistliigii, cesareti, dostlugu, saygiy1, sorumlulugu ve yetkinin akillica
veya mantikli kullanimmi gosteren hikayeleri yeniden anlatirlar ve hikayelerin bu
nitelikleri nasil gosterdigini agiklarlar.” (District of Columbia, K3) kazanimi 6rnek
olarak gosterilebilmektedir.
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Yurttaglik alaninda takip eden kategoriler ise “Politik Kavramlar” (f=8), “Milli
Degerler” (f=7) ve son olarak “Kiiresel Baglantilardir” (f=3). “Politik Kavramlar”
kategorisinde yer alan “Temel Kavramlar”a, “Kurallarin, yasalarin ve yetkilerin
nedenlerini ve amaclarimi agiklar.” (North Dakota, K1) kazanimi 6rnek verilebilir.
“Yonetim/Hiikiimet”e iliskin “Sinif ve okul kurallarin1 Birlesik Devletler hiikiimet
sisteminin kurallartyla karsilastirir.” (New Hampshire, K1) ifadesi goriilmektedir.
“Yetkili kisilerin rollerini ve sorumluluklarini tanimlar (yerel/eyalet/ulusal 6r. yargic,
belediye baskani, vali, polis).” (Connecticut, K1) gibi kazanimlarla “Kamu
Gorevlileri” de igerikte yer almaktadir.

“Milli Degerlerler” kategorisinde “Semboller” ve “Ulusal
Belge/Bayram/Kigiler” 6ne ¢ikmaktadir. “Semboller”, “Ulusal ve yerel sembolleri,
sarkilar1 ve gelenekleri tanmimlar. Orn: Amerikan bayrag, kel kartal, beyaz saray,
Ozgiirliik anit1, eyalet bayragi, baglilik yemini.” (Minnesota, K2) gibi yasanan iilkeye
dair sembolik degerlerin taninmasini igermektedir. “Ulusal Belge/Bayram/Kisiler” ise
“Ogrenciler, ABD ulusal bayramlarinda kutlanan olaylar1 veya anilan insanlari ve
Amerikalilarin bu giinleri neden kutladigini (6rnegin, District of Columbia Kurtulus
Giini, Kolomb Giinii, Bagimsizlik Giinii, Martin Luther King Jr. Giinii, Baskanlar
Giinti, Siikran Gilinii ve Bayrak Giinii) tanimlar.” (District of Columbia, K1)
ifadesinde oldugu gibi yine iilkelerine dair dnemli giin ve kisileri tanimanin dnemini
vurgulamaktadir.

“Kiiresel Baglantilar” kategorisindeki kazanimlar dogrudan tek kategori altinda
toplanmaktadir. Bu kategori incelenen on egitim programindan sadece birinde, New
Hampshire Eyaleti’nin egitim programimda bulunmaktadir. Bu programdan
“Ulkelerin kiiltiirel olarak birbirleriyle etkilesim kurma yollarmi tanimlar.” (New
Hampshire, K7) kazanimi 6rnek olarak gosterebilmektedir.

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada okul 6ncesi egitim programlarinda sosyal bilgiler egitiminin ayri
bir baslik ile yer aldigi Amerika Birlesik Devletleri’nde insani Gelisme Endekslerine
gore belirlenen eyaletler ve District of Columbia’nin programlari incelenmistir.
Temalar baglaminda sonuglar bu boliimde yorumlanmustir.

Birgok gelismis iilkede oldugu gibi Ingiltere’nin &gretim programinda
(miifredatinda) cografyanin 5-11 yas grubu i¢in zorunlu oldugu ve 3-5 yas grubu
cocuklar i¢in ise 0gretim programinin erken 6grenme hedeflerinde cografyanin yer
aldig1 goriilmektedir (Catling, 2005). Finlandiya'da okullarda 6gretilen cografyanin
amaglar1 ile ¢ocuklarmn ve genglerin cografya algisi arasinda bir bosluk oldugu
belirtilmekte; bu durumun diger birgok iilkede de benzer oldugu belirtilmektedir
(Tani, 2011). Bu durum c¢ocuklarin gereksinimleri ile programlar arasinda bazi
farkliliklarin oldugunu disiindiirebilir. Bu ¢alismada incelenen eyalet ve bir 6zel
bolgenin programlarina bakildiginda igerik olarak cografya kapsaminda “Uzamsal
Terimlerle Diinya” kategorsinin 6n plana ¢iktig1 gorilmistiir. “Beseri Sistemler”
kategorisi kazanim sayisi ile “Uzamsal Terimlerle Diinya” kategorsini takip eden
diger kategoridir. En az kazanimin yer aldig1 kategori ise “Fiziksel Sistemler”
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kategorisidir. Genel olarak cografya kazanimlarinin ise yogunlukla New York
Eyaleti’ne ait erken cocukluk egitimi programinda yer aldig1 gériilmiistiir. Incelenen
tim programlarin hepsinde yer alan tek kategori “Uzamsal Terimlerle Diinya”
kategorisi olmustur. Tiirkiye kapsaminda Oztiirk ve dig. (2015) okul 6ncesi egitim
programini bir biitiin olarak cografya baglaminda incelemiglerdir. Gelisim alanlarina
gore yapilan degerlendirmede, cografya ile iliskilendirilebilecek kazanimlarin en ¢ok
bilissel gelisim alaninda oldugu ortaya konulmustur. Buna ek olarak, konum, yer ve
yone iliskin uzamsal terimlere dair kavramlarin ve kazanimlarin bulundugu, ayrica
insan ve gevre etkilesimine dair Ogelerin de programda yer aldigi belirtilmistir.
Soydan (2014), Amerika, Avusturya ve Tiirkiye’deki okul 6ncesi dgretmenlerinin
cografya egitimi ile ilgili goriislerine yer verdigi bir ¢alismasinda, Tirkiye’deki
Ogretmenlerin yaridan fazlasmin cografya etkinliklerinde “Konum, Yer ve Bolge”
temalarmma yer verdigi sonucuna ulasmistir. Amerika ve Avusturya’daki
Ogretmenlerin ise yaridan fazlasi “Konum ve Yer” temalarina yer vermemekle birlikte
“Bolge” temasmi digerlerine gore daha ¢ok tercih etmislerdir. Bu durum farkli
iilkelerde benzer temalara yer verildigini gdstermekte ve program igerisinde
kullanimimin farklilastigina iliskin bilgi sunmaktadir.

Norveg ve Almanya gibi lilkeler de erken cocukluk doénemi ¢ocuklari igin
tarihsel 6gretime yonelik bazi hedeflere programlarinda yer vermektedir (Skjaeveland,
2017). Dokuz eyalet ve District of Columbia erken ¢ocukluk egitimi programlarinda
yer alan tarih disiplinine ait kazanimlara bakildiginda ise 6n plana ¢ikan kategorinin
“Degisim ve Siireklilik” oldugu gorilmiistiir. “Degisim ve Siireklilik” kategorisi
incelenen programlarda yer alan tek ortak tarih kategorisidir. Bunun yaninda
“Zaman” ve “Ge¢mis” kategorilerine ait kazanimlarin sayisi da azimsanmayacak
diizeydedir. En az kazanimin yer aldig1 kategori ise “Diinya Tarihi” olup sadece New
Hampshire Eyaleti Egitim Programi’nda goriilmiistir. Programlarda “Diinya
Tarihi”ne iliskin oldukg¢a smirli sayida kazanim olmasi dikkat ¢ekicidir. Bu durum
cocuklarin gelisim diizeyleri dikkate alinarak yakindan uzaga ilkesine gore
aciklanabilir. Yani ilk olarak ¢ocugun en yakininda bulunan konulardan baglayarak
ve giderek topluma, ulusa, insanliga dogru gelismesi goz Oniinde tutulmaktadir
(Sozer, 1998). “Degisim ve Siireklilik” kategorisi gelisimsel agidan bu yas grubu i¢in
diger alanlara gore daha uygun oldugundan bu kategorinin 6n plana ¢iktig
distinebilir. Piaget, ¢ocuklarin soyut kavramlar1 anlamasmin zor oldugunu ve
zamanin soyut bir kavram oldugunu belirtmistir (Levin ve dig., 1978). Zamanin ortaya
¢ikardig1 bir sonug olan degisim kavrami ise daha ¢ok somut olarak aktarilabilen ve
tartisilabilen kavram olarak ele almabilir. Bu nedenle degisim kavrami somut
tartisjmaya olanak sunmasi agisindan degerlendirildiginde ¢ocuklarin gelisimlerine
uygun bir ¢ergevede dgrenme siireclerinde kullanim kolayligi saglamaktadir. Bunun
yaninda ¢ocuklar yas donemi Ozelligi olarak fiziksel anlamda hizli bir degisim
icerisinde  olduklarmndan kendilerinden, kiigiilmiis kiyafetlerinden ve eski
fotograflarindan da destekle zamana bagl degisimi anlayabilmektedirler (Yiiksek
Usta ve Tezel Sahin, 2020).
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Ekonomi disiplinine ait kazanimlar incelendiginde en fazla kazanimin
“Ekonominin Temel Kavramlari” kapsaminda oldugu goriilmiistiir. Eyaletler
acisindan degerlendirildiginde, New Jersey Eyaleti egitim programinda ekonomiye
iliskin herhangi bir kazanim tespit edilmemistir. En fazla kazanimin ise New York
Eyaleti’nin programimda oldugu goriilmiistir. Kodlar agisindan sonuglar
degerlendirildiginde ise “Harcama ve Biriktirmenin 7 egitim programinda yer aldig1
goriilmiistiir. Ekonomi kazanimlarinin temel amaci olan finansal okuryazarlik son
yillarda 6nemli bir egitim alani olarak giindeme gelmistir ve 2012 yilindan itibaren
PISA tarafindan sinavlarda degerlendirmeye alinmaktadir (OECD, 2014; OECD
INFE, 2012). Diinya genelinde yasanan krizler, ulusal ve uluslararasi degigimlerin hiz
kazanmasi finansal okuryazarlik egitimini gerekli kilmaktadir. Finansal okuryazar
olma bireyin kendisinden baslayarak yasadigi toplumu dahi etkilemektedir.
Dolayisiyla hem yerel hem global 6lgekte finansal okuryazarlik egitiminin 6nemi géz
ardi edilmemelidir (Ozkale, 2018). Bu dogrultuda iilkeler egitim miifredatlarina
finans egitimini dahil etmeye baslamiglardir (Blue, Grootenboer ve Brimble, 2014).
Giiveng (2017) yaptigt caligmada iilkemizdeki &gretim programlarinda zorunlu
dersler temel alindiginda finansal okuryazarlikla ilgili en fazla 6grenme ¢iktisinin
ilkokul (1-4. Sinif) diizeyinde yer aldigini, bunu ortaokul ve lisenin izledigini ortaya
koymustur. Okul 6ncesi egitim programlarinda dogrudan bir alan olarak ekonomi ya
da finansal okuryazarlik alan1 bulunmamaktadir. Bununla birlikte okul 6ncesi egitim
programinin ve dgretmen adaylarinin bu konudaki yeterlilikleri ile ilgili ¢aligmalar
yapilmasi gerektigi onerilmektedir (Tican Basaran ve dig., 2021).

Yurttaslik alaninda ise “Demokratik Degerler ve Sivil Katilim” kategorisi
programlarda en ¢ok yer alan kategori olmustur. Bu kategori ayrica incelenen 10
programin tamaminda yer alan tek kategori olmasi ile de dikkat cekmistir.
Programlarda kazanimlarin en az yer aldig1 kategori “Kiiresel Baglantilar” kategorisi
olup sadece Colorado Eyaleti’ne ait programda yer verildigi goriilmiistiir. Yogunlukla
ele alinan “Demokratik Degerler ve Sivil Katilim” kazanimlar1 yurttaslik alaninda
daha ¢ok etkin yurttaglik kavraminin 6n plana ¢iktigini diisiindiirmektedir. Ciinkii ait
olma, katilim gdsterme ve bu siiregteki deger algisi etkin vatandasligin bilesenleri ile
dogrudan iligkilidir (Baker, 2013). Rapoport (2009) yaptig1 bir arastirmada
eyaletlerin programlarini kiiresel yurttaglik baglaminda incelemistir. Erken ¢ocukluk
doneminden 12. Smifa kadar tiim sosyal bilgiler programlarinin analiz edildigi
aragtirmada sadece iki eyalette vatandagligin bu boyutunun vurgulandigi ortaya
konmustur. Amerikali 6gretmenlerin Avrupali ve Asyali 6gretmenlere kiyasla kiiresel
yurttaslik perspektiflerini 6gretimlerine dahil etme konusunda daha az hevesli oldugu
vurgulanmigtir. Bu durum “Kiiresel Baglantilar” kategorisinin bu arastirmada da
olduk¢a smirh diizeyde kalmasini agiklayabilmektedir. Hartman (2017) erken
cocukluk donemi sosyal bilgiler alaninda kiiresel odakli tartigmalarin, kiiglik
cocuklarin gelisimsel diizeyinin {istiine gikabilecegini vurgulamis fakat hizmet dncesi
egitim itibari ile kiiresellestirilmis bir miifredata iliskin deneyimler, 6gretmen
adaylarinin diinya sorunlarina bakis agisini ve kiigiik ¢ocuklar i¢in uygun sosyal
bilgiler igerigine iliskin goriislerini genisletmeye yardimeci olacagini belirtmistir.
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Dolayisiyla erken ¢ocukluk miifredatlarina etkin bir sekilde kiiresellesmeye yonelik
kazanimlar eklenmeden 6nce dgretmen egitiminde yapilacak degisimlerin de onemli
oldugu goéz oniine almmalidir. Kiiresel baglama ek olarak Ulusal Ogrenme ve
Yurttaslik Merkezi (National Center for Learning and Citizenship-NCLC) goriigiine
gore yurttaglik egitimi, yalnizca yurttaglik bilgisi 6gretmenlerinin ve lise boyunca
belirlenmis siniflarin degil, tiim okullarmm ve her diizeydeki egitim sistemlerinin
sorumlulugundadir. Bu nedenle uygun icerikler, pedagoji ve destekle tiim
kademelerde yurttaglik beceri ve yeterliklerine iligkin etkinliklere yer verilmesi
olanakli ve gereklidir (Torney-Purta ve dig., 2006).

Incelenen programlar géz oniine alnarak Tiirkiye’deki okul oncesi egitim
programinda sosyal bilgiler alaninin sinirli kaldigi sdylenebilir. Gelisim alanlari
igerisinde yer alan kazanimlarda sosyal bilgiler alani ile iliskiler kurulsa da tipki1 ABD
eyaletlerinde oldugu gibi bu kazanimlarin daha sistematik ve dogrudan cografya,
tarih, ekonomi ve yurttaglik cercevesinde ele alinmasinin daha etkili olacagini
soylemek olanaklidir. Genel olarak Milli Egitim Okul Oncesi Egitim Programi’nda
(2013) yer alan az sayida kazanimin sosyal bilgilerle iliskilendirildigi tespit edilmistir
(Ontas ve dig., 2021). Ornegin, cografya alaninda program degerlendirildiginde
kazanimlarin benzer sekilde uzamsal terimlerle diinya ve beseri sistemler
kategorilerinin 6n plana ¢iktif1 soylenebilir (MEB, 2013b). Fakat Tiirkiye’de okul
Oncesi egitim kapsaminda daha ¢ok fen ve matematik etkinlikleri icerisinde cografya
alanma giren siirecler planlanmaktadir (Can Yasar ve dig., 2012). Okul Oncesi Egitim
Programi giincelleme ¢alismalarinda fen, matematik alanlarina benzer sekilde sosyal
bilgiler etkinliklerine de alan agilmasi olduk¢a dnemlidir. Buna ek olarak 6gretmen
yetistiren kurumlarda hizmet 6ncesi egitim igeriklerine erken g¢ocuklukta sosyal
bilgiler ve sosyal bilgilerin alt alanlarina iligkin derslerin de eklenmesi 6nerilmektedir.
Ayrica aragtirmacilara ABD disinda, okul oncesi egitim programlarinda sosyal
bilgileri kapsayan, diger gelismis iilkelerdeki programlari incelemeleri de 6nerilebilir.
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Increasing population, as well as increasing production to meet the needs, have
been putting intense pressure on the natural balance of the world. Moreover, the
carrying capacity of the world is exceeded due to the change in the lifestyles of people
who shape the natural environment by their own needs and the introduction of
advanced technologies in the use of resources. This not only disrupts the balance of
nature but also causes new environmental problems that are challenging to solve every
day (Ozata Yiicel & Ozkan, 2018). Intensive production and consumption accelerate
industrialization. The development of industrialization, on the other hand, boosts job
opportunities and economic gain. Due to the increased economic gain, the population
is also undergoing rapid change. This chain effect creates waste piles along with a
degraded natural environment (Giil, 2020).

Reduce-Reuse-Recycle Approach in Waste and Waste Management

The Turkish Language Association defines waste as "any substance used in
hospitals, homes, factories and similar places that can no longer be processed or that
causes harm to the environment”. According to the Waste Regulation (2015)
published by the Ministry of Environment, Urbanisation, and Climate Change, it is
defined as "any substance or material that is thrown or released into the environment
or has to be disposed of by the manufacturer or the natural or legal person who
actually holds it." Bilgili (2020) stated that the concept of waste is characterized by
two main dimensions. The first one is that the material has lost its primary function
for the user. The second is that this material, which has lost its primary function, can
be used for another purpose. Often, the concept of waste is confused with the concept
of garbage (Aslan, 2012; Bilgili, 2020). The Turkish Language Association defines
garbage as "all the small items that are thrown away because they are useless, dirty
or harmful". Bilgili (2020), on the other hand, defines garbage as all kinds of materials
that are no longer useful to the user. Unlike garbage, waste is an input, raw material,
or resource that can be used in production and consumption processes through various
processes or without requiring processing (Bilgili, 2020). According to Aslan (2012),
garbage is non-recyclable materials, whereas waste is recyclable materials that have
expired. Considering waste materials as garbage would prevent the recycling of
recyclable wastes, thus causing both ecological and economic losses. This is why this
is a problem that requires a serious approach.

Based on the Ministry of Environment and Urbanisation (CSB) data, more
specifically, based on the 2014 data, municipal wastes constitute approximately 87%
of the wastes in Turkey. These wastes are wastes originating from households and
classified as non-hazardous, excluding medical wastes, hazardous wastes, excavation
soil, construction-wreckage wastes, and special wastes. While 89% of these wastes
are stored, only 6% can be recycled (CSB, 2023). The average daily amount of solid
waste generated by one person in Turkey equals 1.17 kg (Diinya Cevre Giinii Tiirkiye
Raporu, 2019). Wastes accumulated in nature can lead to the deterioration of the urban
environment, pressure on limited natural resources as well as various health problems
(Adeolu, Enesi & Adeolu, 2014). Therefore, more attention should be placed on the
reduction of waste production and the proper disposal of the produced wastes.
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The challenges in waste management are caused by inadequate facilities,
insufficient financing, and poor implementation of policies, as well as wrong lifestyles
(Adeolu, Enesi & Adeolu, 2014). Regional consumption habits shape the amount of
waste generated in cities (Efe, 2022). The increasing population causes the problem
of buying in excess and throwing away purchased products without fully consuming
them or re-using them in any other way (Yalin, 2022). Although the collection and
recycling of waste is the duty of government departments, households have a great
responsibility to separate the recyclable household wastes and deliver them to the
appropriate containers. Even though it is recyclable, the waste thrown away is worth
around 1.5 billion Turkish liras per year (A1 & Yilmaz, 2019; p.54). Waste
prevention, reduction, reuse, and recycling rate is lower (Diinya Cevre Giinii Tiirkiye
Raporu, 2019). Every individual and especially educators have important
responsibilities in explaining the reduce, reuse, and recycle approach designed by the
EU Waste Framework Directive (EU, 2008) for the sustainability of nature to people
and putting it into action.

The Waste Framework Directive emphasizes the need to act according to the
principle that one should give priority to the prevention and reduction of waste
production, then prepare it for reusing, then recycling, and then recovery. In the waste
hierarchy principle, disposal is the last option to resort, and it is necessary to determine
a hierarchical/ well-designed planning strategy (Tam, 2008). In achieving the desired
environmental goals in the implementation of these strategies, teachers play a key role
as they acquire recycling and ensure that the right attitude is adopted by both students
and parents (Avci & Huriye, 2015). Further, it is important that students learn that
wastes in schools such as paper and packaging wastes that are produced during
consumption and can be recycled, are not garbage in schools and that such wastes
should be disposed of in recycling bins through appropriate methods and techniques
(Katircioglu, 2019).

Environmental Education

The Thilisi Declaration (UNESCO-UNEP, 1977) reports the purpose of
environmental education as providing each individual with the opportunity to gain
awareness, knowledge, values, attitudes, responsibilities, and skills necessary to
protect and improve the environment, and creating individual and social behavior
patterns that are completely environmentally oriented. For this reason, it can be stated
that environmental education is an investment in the future of the world (Ozel & Erdas
Kartal, 2022). The negative impact of global environmental problems requires all
young people to be conscious and equipped with environmental education. It is
recommended that primary school students create a sense of responsibility towards
the environment, especially develop a love of nature, are kind to nature, protect it and
contribute consciously to its beauty and reproduction, create a sense of inspiration
from the beauty of nature, and develop a cultural attitude towards nature
(Bakhronovna, 2022). Starting environmental education in elementary school years
allows one to remember the education received during this period in later years and
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helps them develop positive attitudes towards the environment (Sezer, Tiryaki,
Yildinm & Gargin, 2018). Environment-related achievements are included in the
curricula of Turkey at various levels and in various courses (MEB, 2018a; MEB,
2018b, MEB, 2018c). It is essential that these achievements are often addressed with
in-class and out-of-class practices.

Studies in the literature reveal that students' knowledge, perception, and behavior
about the environment are lacking. Indeed, Ural Keles & Keles (2018) concluded that
the 3rd and 4th graders do not have enough knowledge about the concept of recycling
and are not aware of its importance. Deficiencies in knowledge and attitudes towards
the environment may be an obstacle to the development of positive behaviors towards
the environment. In fact, Gusti (2016) obtained some findings supporting this with a
sample of 400 elementary school students. The researcher determined that there is a
positive correlation between the students' knowledge levels about sustainable waste
management, which includes waste reduction, reusing, recycling, and converting
waste into energy, and their attitudes towards sustainable waste management. The
researcher further indicated a positive relationship between the level of knowledge
and waste management. The above-mentioned studies highlight the importance of
education and studies that will provide students with environmental knowledge,
awareness and improve their attitudes, especially from a young age, through effective
methods and techniques. In the literature, it has also been shown that school-based
waste education to be given to elementary school students, can have a positive impact
on the behavior of children and parents through children (Maddox et al., 2011; Rada
et al., 2016).

It is reported that the environmental education offered through the creative
drama method in the pre-school period boosts students' learning and awareness about
recycling, their characteristics such as cooperation, self-confidence, creativity, and
respect for the environment and nature (Tosun & Demir, 2018). Investigating the
Waste Wise Schools in Australia, which encourages zero waste generation, Cutter-
Mackenzie (2010) stated that the program has achieved remarkable success in
reducing school waste with the “reduce, reuse and recycle” (or "three R") approach.
The findings of this research, where over a thousand primary and secondary school
teachers participated, yielded that this program not only encouraged participation in
other school-based environmental education and sustainability programs but also
helped teachers' professional development in environmental education. Further, it
contributed to the development of environmental education and sustainability culture
in society (Cutter-Mackenzie, 2010). Not only training for students but also practice-
based teacher training, regular workshops, and/ or conferences with teachers would
also contribute to shaping the knowledge and attitudes of both teachers and students
towards global environmental sustainability (Debrah, Vidal & Dinis, 2021).

Although environmental education has been incorporated into the curricula of
developing countries in recent years, such education remains theoretical and cannot
be put into practice (Debrah, Vidal, & Dinis, 2021). Both across the world and in
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Turkey, there is a need for more example-based and practice-based education, as in
the case of Australia. Though attempts are being made to overcome the shortcomings
in environmental education through training nature sponsored by TUBITAK (The
Scientific and Technological Research Council of Turkey) in Turkey, more initiatives
through which practice-based environmental training is offered are needed.
Representing one of these initiatives, this study, supported by DP World Yarimca,
was carried out in cooperation with the Mind Your Waste Foundation (Copiine Sahip
Cik Vakfi), Korfez District Directorate of National Education and Kocaeli University.

That being said, this study primarily seeks to evaluate the effectiveness of the
instructional design intended to enhance the knowledge and awareness of the 3rd
graders on what garbage and waste are, the importance of disposing the garbage and
waste produced to the right place, as well as the recycling processes of waste.
Accordingly, this study aims to answer the following questions:

1.  What do the third graders that have participated in the "I Mind My Garbage"
training think about the causes and consequences of pollution caused by
garbage and waste?

2. What solutions do the 3rd graders that have participated in the "1 Mind My
Garbage" training propose for reducing environmental pollution caused by
garbage and waste?

3. How are the reflections of the opinions of the 3rd graders on garbage thrown
into the environment on their drawings?

4. What do the teachers who have participated in the "I Mind My Garbage"
training and applied this training, think about the activities performed?

Drawing on the answers to these questions, this study determines whether the
instructional design is lacking, and if so, in which aspects, and offers ways to improve
it before this training is put into widespread use. Thus, this study will hopefully
provide useful insights into the shortcomings of practice-based training in waste
management. Moreover, as the Marmara Region has the highest amount of municipal
waste in Turkey with a rate of 36%, the amount of waste produced per capita being
1.03 kg (CSB, 2023), the selection of primary schools for this study from the province
of Kocaeli located in this region may help enhance recycling awareness in the region.

Method
Research Model

Designed as a pilot study, this study tests the effect of the developed instructional
design on students using a one-group posttest-only design, one of the weak
experimental designs. This design measures the dependent variable in a single
participant group following the experimental intervention (Christensen, Johnson, &
Turner, 2020). Weak experimental designs, also called pre-experimental models, give
insights into the effect of the dependent variable in pilot studies where the control
group could not be used or before the experimental model is used (Akfirat, Oztan
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Ulusoy & Kezer, 2018). As this is a pilot study, we believe that it is reasonable to use
a weak experimental design. The data obtained through the worksheets after the
experiment were evaluated by content analysis.

The reflections of the teachers were also taken into account. The developed
instructional design was assessed by the teachers through phenomenology, which is
one of the qualitative research patterns. The reason why this design was used is that
this study intended that the teachers evaluate the developed instructional design based
on their own perspectives, perceptions, and experiences (Ersoy, 2016), The data
obtained through a semi-structured interview form were assessed through content
analysis.

Application

The first step of this study involved preparing the instructional design. The
following aspects were taken into consideration while preparing the instructional
design: garbage being only produced by humans, the possibility to recycle and reuse
many waste materials considered as garbage through sorting and recycling, what
happens during the storage of garbage, recycling, and reuse of waste; and, children's
responsibilities in reducing waste and waste production, waste reusing and recycling.
As a result, the instructional design incorporated four main sections: "What is a
Garbage?", "The Journey of the Garbage", "What happens if we throw/don't throw the
garbage/waste into the right bin?", and "What can | do?". Each section includes three
different activities. Table 1 shows the sections of the instructional design, the
activities in each section, and the objectives and durations of the activities. The
activity plans were prepared in a way that details such as the purpose, tools, duration,
and notes to the teacher for activities that require preliminary preparation, operational
steps, results/let's discuss/let's reflect on sections were explained thoroughly. It was
ensured that the activities designed were appropriate for the student level, served the
purpose and were engaging. The activities were, then, presented to two faculty
members in the field of classroom education and science education, and a classroom
teacher with a PhD degree, who were asked to express their opinions. The activities
were given their final form based on the suggestions of these experts. Appendix 1
demonstrates a sample activity plan. Also, an application guide was created to lead
teachers on how to implement these activities.

The second step of this study involved carrying out teacher training on
instructional design. The training was performed in two stages. First, the teachers were
given theoretical training on the concepts of garbage and waste, garbage and waste
collection, recycling, and so forth. Then, training was carried out by the researchers
on how to effectively apply the developed instructional design in the classrooms.
These trainings were held in June 2018, as well as in January and February 2019.

At the last step of the study, the instructional design developed by the
researchers was applied by the teachers who received training for the 3rd graders. The
applications were carried out in March, April, and May 2019.
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Table 1
Sections, activities, objectives, and duration in instructional design
Section Name  Activity Activity Aim/outcome of the activity Duration
number name (min.)
Sorting Students realize the importance of 40
1 Garbage correct evaluation and disposal of
garbage and waste
Through the experiment, students
observe the substances that cause
accumulation and non-accumulation
What is a 2 Garbage or not?  in nature; they understand the 40
Garbage? importance of the correct evaluation
and disposal of garbage and waste in
the right place.
Students recognise the symbols
3 Symbol found on various packages and 40
detectives packages and understand their
meanings.
T”aprgg ﬂ;e Students comprehend the processing
4 garbag processes of garbage and waste in 40+40+40
separation the waste sorting plant
plant? )
Students comprehend the processes
The Journey . that garbage and wastes (especially
of the 5 The Jcl):srt?Cey of plastic) go through until they leave 40 min
Garbage P their homes and go to the recycling
plant.
. . Students discuss the importance of
Discussion on - .
proper disposal and recycling of
6 garbage news ish for th . 20
in the media r_ut?bls for the environment and
living things.
What happens  Through the experiment, students
7 to garbage observe how rubbish and waste 40
buried in the buried underground pollute the soil
ground? and groundwater.
%V:vit happens Through drama, students realise the
. What ifitwas  effects of garbage and waste thrown
throw/don't 8 o 20
us! around randomly on other living
throw the S -
things in the environment.
garbage/waste
into the right Students comprehend the effects_ of
: substances that cause accumulation
bin? : - f
9 A letter from in the soil on the environment; 40

the future.

discuss the importance of proper
evaluation and proper disposal of
garbage and waste.
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Table 1 (continued)

Students realize that items that are
Reduce, reuse,

10 useless in our homes and workplaces 40
recycle
can be repurposed.
Students realize that they create
What can | . arbage and waste as a result of their
do? 1 Garbage diary gaily ?:onsumption and develop ideas 40+40
to reduce it.
Let us make our  Students carry out a sample
12 own shopping  application for the reuse of used 20
bag items.
Study Group

A total of 54 teachers from teachers of the 3rd graders in elementary schools in
the district who voluntarily participated with the permission and support of the District
Directorate of Education were given training for the application and evaluation
through guidelines. The reason why the 3rd graders were selected for this study is that
their cognitive development and literacy skills are satisfactory for the study, and the
achievements projected for the 3rd grade correspond to the content of the training.
The achievements such as protecting the natural environment, the benefits of
recycling to the environment in the curriculum of the Life Studies course as well as
the achievements related to the cleanliness of the surroundings and the protection of
the natural environment in the curriculum of the Science course for the 3rd graders fit
well into the objectives of the instructional design in this study.

Following the application of the instructional design in the classrooms, 31
teachers volunteered to share their opinions on the application process, and the
opinions of all of them were taken into consideration. 19 of these teachers were
women and 12 were men. Afterwards, 371 students in 18 different classes where the
application was carried out were selected randomly to give their reflections on the
application; the reflections of 334 of them were included in the analysis.

Designing Data Collection Tools

Two worksheets, one with open-ended questions and the other for drawings,
were prepared to gather the reflections of the students. The first worksheet consisted
of three questions related to the stories titled "What Happened to the Ant?" and
"Emperor Penguin". These questions were intended to reveal the students' opinions
about the causes, and consequences of the pollution caused by garbage and waste
thrown into the environment as well as the suggestions they proposed for the
pollution. The second worksheet asked the students to make drawings about the
consequences of garbage and waste thrown into the environment. An opinion form
for teachers consisting of open-ended questions was designed to gather the opinions
of the teachers who applied the instructional design in their classrooms. This form
was intended to obtain positive and negative opinions about the objective of each
activity, the appropriateness of each activity for the grade level, and the adequacy of
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the application time. For both the worksheets and the opinion form, expert opinion
was elicited from two faculty members in the field of classroom education and science
education as well as from a classroom teacher with a PhD degree before the
application, and these tools were not used before the experts confirmed their
relevancy.

Data Collection and Analysis

The data were collected in writing through the worksheets consisting of open-
ended questions and an opinion form for the teachers. The data analysis was
performed using content analysis, which seeks to identify the concepts and
relationships that will explain the data (Yildinm & Simsek, 2008). Patton (2014)
named the basic meanings identified in the analysis of the data as themes. The
worksheets were examined based on three pre-identified themes; this process also
took into account the objectives of the training and the scope of the data collection
tools. These themes were formed by a decision shared by all researchers. For the
analysis of the data by the themes, the codes associated with each theme were
identified. These themes and codes are as follows:

1st Theme: "The causes of the problems that living things experience due to
pollution™

garbage thrown into the surroundings,

no garbage-waste separation,

lack of awareness of recycling,

insensitivity,

no use of environmentally friendly materials

2nd Theme: "The consequences of the problems that living things experience
due to pollution™

e harm to the nature/living beings
e pollution

3rd Theme: "The solutions that the students propose for environmental
pollution”

e individual
e collective
e institutional

The answers given to the first question in the stories "What Happened to the
Ant?" and "Emperor Penguin” on the first worksheet were evaluated based on the first
two predetermined themes. The answers given to the second and third questions were
evaluated based on the last theme. The analysis of the answers to the questions was
performed separately by two of the researchers. In this analysis process, first, the
codes for the themes were separately formed by the researchers, and then the identified
codes and the responses in these themes were compared. The codings of both
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researchers were compared and the percentage of agreement was calculated. The
percentage of agreement calculated using the formula Agreement/(Agreement+
Disagreement) x 100 (Miles & Huberman, 1994) was found as 91%. Miles and
Huberman (1994) suggested that 70% and above is an acceptable level of agreement.
The responses that differed in opinion were examined by the researcher who did not
participate in the coding process, and the themes and codes were given their final form
on which the researchers reached a consensus.

The data from the drawings of the students that drew about the journey followed
by garbage were evaluated in three themes identified during the data analysis:
positive, negative, and clean/ dirty environment comparison. As in the analysis of the
questions, the analysis of the drawings was carried out separately by two of the
researchers. The themes identified by both researchers were compared; the remaining
themes on which the researchers differed in opinion were examined by the researcher
who did not participate in the coding process, and they were given their final form on
which the researchers reached a consensus. The percentage of agreement of Miles and
Huberman (1994) was calculated as 88.3%.

As per the consensus of all three of the researchers, the opinions of the teachers
were assessed as positive or negative.

Each theme and code in this study were presented in tables; also, sample
opinions of the teachers and students, and the student drawings were included as raw
data. The findings obtained were presented and the tables were interpreted.

Ethical Committee Approval

In the entire process from the planning, implementation, data collection, and data
analysis of this research, all the rules specified to be followed within the scope of the
Scientific Research and Publication Ethics Directive of Higher Education Institutions
were followed. In addition, an ethics committee certificate was obtained and none of
the actions specified under the title of Actions Contrary to Scientific Research and
Publication Ethics were performed.

In the writing process of this study, scientific, ethical, and citation rules were
followed; no falsification was made on the collected data and this study was not sent
to any other academic publication environment for evaluation.

Results

The findings on the sub-questions of this study are presented together with the
numerical data.

Reflections of the 3rd graders that have participated in the "I Mind My
Garbage™ training about the causes and consequences of pollution caused
by garbage and waste

The first questions directed to the students in the stories "What Happened to the
Ant?" and "Emperor Penguin” on the first worksheet were: "What do you think are
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the causes of the problems experienced by the ant/penguin?" The answers of the
students to these questions were assessed based on the themes of "the causes of the
problems that living things experience due to pollution” and "the consequences of the
problems that living things experience due to pollution” (Table 2).

Table 2
Student views on the causes and consequences of environmental pollution
Question 1:  Question 1:
Ant Penguin
f % f % f %
Littering around 247 335 269 422 516 37.6
Lack of garbage- 138 187 117 18.2 255 18.6

Theme Code Total

g%u;l?;g waste segregatign
experienced by I;Ve\llgl:er?;s;ecyclmg 121 164 85 13.3 206 14.9
Li;’iggismsdue Insensitivity 68 93 50 78 118 86
t pollution Not using 60 82 48 75 108 18
environmentally
friendly materials
Consequences Harm to 98 134 69 10.7 167 121
of problems nature/animals
experienced by Environmental 4 0.5 2 0.3 6 0.4
living pollution
organisms due
to pollution

Total 736 100 640 100 1376 100

Table 2 indicates that the students mainly focused on the causes of the
environmental problems experienced (f=1203). It is notable that a lower number of
the students (f=173) focused on the consequences of the problems caused by
environmental pollution. Based on the answers of the students to the causes of
environmental pollution, this study revealed that reasons such as garbage thrown into
the surroundings (f=516), no garbage-waste separation (f=255), and lack of awareness
of recycling (f=206) were articulated. The students least often pointed to no use of
environmentally friendly materials -disposable plastic products- (f=108). Analysis of
the answers of the students who focused on the consequences of environmental
pollution yielded that the answers were mostly related to harm to nature/living beings
(f=167). Some of the answers are as follows:'lt is because of the people. If people
were more conscious, our world would be better and no one would be prevented from
doing their job, but people are not conscious. That's why everyone is prevented from
doing their job. That is the problem that the ant experiences. If we don't throw garbage
on the ground no one will be disturbed’ (S34). ‘People pollute the environment by
throwing heaps of plastic and glass onto the roads, into the sea. For example, if a child
throws a chocolate wrapper on the ground, and those who see this child throw
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packages of other kinds of snacks on the ground too; they block the path of small
living things, and those small things cannot find something to eat’ (S26). ‘The sea is
polluted because people throw their garbage into the sea when they go swimming or
fishing. Fish and many animals that live in the sea are dying, and | love animals very
much’ (S42).

The Solutions Proposed by the 3rd Graders who have participated in the I
Mind My Garbage' training for Reducing Environmental Pollution

Regarding the stories "What Happened to the Ant?" and "Emperor Penguin™, the
students were asked "What can the ant and the penguin do to overcome the problems
they experience?" and "What can we do to prevent these problems?". The answers to
these questions were evaluated under the themes of "the solutions proposed by the
students for environmental pollution”. Figure 1 presents the distribution of the student
answers assessed in three themes.

Figure 1 also shows that the students expressed the duties of the individuals more
in the solutions they propose for the reduction of environmental pollution. It is striking
that the solutions proposed by the students involved individual solutions the most
(f=1766, 91%), institutional solutions (f=127, 7%), and collective solutions the least
(f=49, 2%), respectively. Table 3, given below, offers detailed information on the
answers of the students.

Figure 1.
Themes for the solutions for reducing environmental pollution

7% 2%

e

= |ndividual Instutional Collective

Table 3 further indicates that the individual solutions proposed by the students
respectively included not throwing garbage around (f=979), recycling (f=468), and
warning people (f=175). The institutional solutions included placing warning signs
(f=55), requesting garbage/recycle bins from the municipality (f=27), and imposing
penalties (f=17). Among the collective solutions, which were less mentioned by the
students, the most common solution was collective cleaning (f=34). Some of the
answers of the students are as follows:'He must go to that place by passing through
the piles. But at night, he should take the garbage out of there. To do this, he can get
help from his friends. If you see garbage, we should not throw garbage on the ground
or in the sea to make life easier for animals' (S87). ‘We should throw it in the bin. The
garbage truck can also take it away and the recycling will turn it into new items’
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(S75). ‘We may report it to the municipality. We can collect garbage on the ground
and put them into the recycling bins. So, we can recycle our garbage' (S9). ‘We need
to warn people and educate them’ (S187).

Table 3

Solutions for reducing environmental pollution

Question 2:  Question 2:  Question 3:  Question 3:

Theme  Code Ant Penguin Ant Penguin Total
f % f % f % f % f %

Not throwing

garbage 229 414 253 504 241 450 256 523 979 504
around/nature

Recycling 144 260 96 19.2 125 234 103 211 468 241
Warning people 49 89 3% 70 5 103 36 74 175 91

Individual Selection of

environmentally 78 141 55 110 65 121 56 114 121 6.2
friendly materials

Cleansing nature 5 09 5 1.0 2 0.4 1 02 13 07

Gaining the habit of
protecting nature

Cooperative

_ cleaning
Collective

Social awareness/
sensitivity

Hanging warning
signs/informative 16 29 16 32 10 19 13 26 55 28
posters

Requesting
garbage/recycling
bins from the

Institutional Municipality

Punishment 3 05 12 24 2 0.4 3 06 17 09
Notifying the 4 07 2 04 2 04 1 02 9 05
municipality

Training

people/publishing 2 04 2 0.4 2 0.4 2 0.4 8 0.4

books
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Table 3 (continued)

Establishment of
NGO on nature 1 02 2 0.4 1 0.2 - 4 0.2
conservation

Ships do not
discharge their oil - - 1 02 - - 3 0.6 4 0.2
into the sea
Installing filters in
the chimneys of 2 04 1 0.2 - - - - 3 0.1
factories

Total 553 100 5012 100 535 100 489 100 1942 100

The reflections of the opinions of the 3rd graders who have participated in
the "I Mind My Garbage™ training on garbage thrown into the
environment on their drawings

Table 4 presents the analysis of the drawings made by the students for the
question "What happens if we throw garbage into the environment?" on the second
worksheet.

Table 4
Analysis of student drawings

Theme Code f % f %

Pollution  of  our

environment with 121 25.6
garbage
Water pollution 43 9.1
Negative E?r%zge o fving 41 87 289 61.2
Air pollution 33 7.0
Pollution from 6.1
factories 29
Soil pollution 22 4.7
12.1

Clean environment 57
Positive 166 35.1

Garbage collection 56 11.8
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Table 4 (continued)

Recycling 53 11.2

Clean vs. polluted

environment 17 3.6 17 3.6

Total 121 25.6 289 61.2

Table 4 demonstrates that the students focused mostly on the negativities. The
drawings made were related to garbage thrown into the environment (f=121), water
pollution (f=43), and harm to nature/living beings (f=41). The students who focused
on the positive aspects made drawings that depicted a clean environment decorated
with flowers and colors (f=57), garbage collection (f=56), and recycling (f=53). The
students who made a comparison of clean/dirty environments (f=17) emphasized both
positive and negative aspects. The drawings of some of the students are given below:

Picture 1. Drawing of the S 50 Picture 2. Drawing of the S 178



1318 Elif Celebi Oncii, Elif Ozata Yiicel and Ozlem Apak Tezcan

Picture Drawing of the S 6 Picture 6. Drawing of the S 63

The student drawings mostly included elements that are associated with
negativities. In fact, they featured garbage thrown into the environment, unhappy
expressions of people/animals/trees, and smoke coming out of factory chimneys. The
drawings that depicted a clean environment featured a smiling world, and a correct
application of waste management and they showed an environment that remains clean
due to the necessity/benefits of recycling. The drawings that depicted both a clean and
a dirty environment, compared these environments and featured visuals of actions that
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lead to a clean or a dirty environment. Like comparing what happens when you recycle
and when you don't.

The reflections of the teachers who have participated in the "I Mind My
Garbage" training and applied it in their classrooms about the activities

31 of the practicing teachers voluntarily evaluated the 12 activities in the "I mind
my garbage" and shared their ideas with the researchers. Table 5 offers the analysis
of the reflections of the teachers:

Table 5
Teachers' opinions about activities
Positive Negative

Theme Code f % f %
Al: Sorting Garbage 27 87.1 - -

What is a Garbage? A2: Garbage or not? 27 87.1 - -
A3: Symbol detectives 28 90.3 - -
Ad: Trip to the garbage 12 38.7 16 516
separation plant?

The Journey of the AB5: The journey of plastic 27 87.1 - -

Garbage A6 Discussion on garbage news
in the media 29 935 - N
AT: What happens to garbage

What happens L

if we throw/don't buried in the ground? 29 935 - -

throw the

garbage/waste into the  A8: What if it was us! 28 90.3 - -

right bin? A9: A letter from the future. 27 87.1 1 3.2
A10: Reduce, reuse, recycle 28 90.3 1 32

What can | do? Al1: Garbage diary 28 90.3 1 3.2
A12: Let us make our own 27 871 1 3.2

shopping bag

It is clear that most of the teachers reported positive reflections about the
activities. Examples of the positive opinions expressed by the teachers about the
activities are as follows: Activity 1: ‘It has been a useful practice in that we know
more about the garbage and allow the students to inform their circle, and to improve
their research skills’ (T27), ‘This practice created awareness among the students. They
now pay attention to whether the environment is clean or not. They sorted garbage
even during recesses’ (T3). Activity 2:‘They were both excited and became more
curious. It has been a productive work,... more things are being recycled in the
classroom and at home; fewer things are being put into the bins' (T24). Activity
3:“They had fun searching for symbols in their homes and surroundings. They realized
that there are a lot of symbols and learned about the symbols that they do not know.’
(T18). Activity 5: Learning about the fact that plastic decomposes in nature for such
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a long time has increased the awareness of recycling and the practice of using water
bottles instead of plastic ones among children even more' (T20). Activity 7:'They
prepared for and wondered what the garbage they buried would be, and eagerly
awaited the time to make observations. This activity increased their awareness by
allowing them to see the consequences of garbage thrown in the soil and to realize
what happens when they throw garbage in their environment.” (T17). Activity 10:
"They questioned their overspending at school and proposed solutions for creating less
waste. They strived to minimize garbage by increasing recycling. It has been a study
that boosted their feelings of curiosity and problem-solving skills because they
themselves waited for their own solutions.” (T5).

The activity on which the teachers expressed the most negative opinions was the
‘trip to the garbage separation plant’ (f=16), which is the activity numbered 4. The
teachers stated that they had difficulties in taking the students on this trip, or even that
they were not able to do that. Examples of the negative opinions expressed by the
teachers about this activity are as follows: There was no necessity to take such a trip;
I could make them watch a video about it and then discuss it.” (T7). ‘“We could not go
on this trip; they were given information through a seminar. If we could have gone,
they would learn things more permanently’ (T2). The negative reflections of the
teachers on other activities are as follows: Activity 9: ‘This activity was carried out,
but it was not convincing and effective’ (T6). Activity 10: 'It was not very productive
as there was not enough space in our classroom.' (T27). Activity 11: “We did not have
enough time to perform this activity' (T22). Activity 12: ‘It was a difficult activity to
perform. The students had a hard time doing it' (T11).

Discussion and Conclusion

Being a conscious consumer contributes to the sustainable use of our limited
natural resources and helps reduce the pressure on the ecological balance caused by
the increased population and heavy industrial activities. It is the responsibility of all
particularly to reduce the amount of production/consumption of garbage and waste as
well as to support the recycling of waste (Uyanik 2017; Sénmez, 2020). That being
said, there seems to be a need for relevant training, especially for encouraging
behavior and attitude change to ensure that the waste occurring during consumption
is reduced, as well as reused and recycled (Adeolu, Enesi & Adeolu, 2014). Debrah,
Vidal and Dinis (2021) argued that practice-based environmental education would be
effective in overcoming problems related to waste control and cleaner production.
Gusti (2016) further ascertained a positive relationship between the cognitive
knowledge level of students and their attitudes and intentions towards waste
management. The results of this study are congruent with the relevant literature. The
third-grade students who participated in the training as part of this project were able
to distinguish the concepts of waste and garbage and recognize the importance of
reducing garbage. They often emphasized in both their answers and drawings that
waste and garbage thrown into the environment randomly without any sorting cause
environmental pollution and that this pollution harms nature and threatens the life of
living things. The studies in the literature report that environmental education based
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on nature experience significantly boosts the environmental perceptions, knowledge,
attitudes, and behaviors of students at various grades (Bakar et al., 2021; Ozdemir,
2010) and of pre-service teachers too (Keles, Uzun & Varnaci Uzun, 2010). That is,
when it comes to environmental sustainability, it should be recalled that practical
training is essential for the development of environmental attitudes, knowledge, and
exhibited behavior (Debrah, Vidal & Dinis, 2021).

Not only this study but also other studies in the literature have shown that
students consider the garbage thrown around, the smoke released from factory/house
chimneys, and car exhaust gases as the main source of environmental pollution
(Caglar, 2017; Cetin, 2015; Ertiirk, 2017; Ozdemir, 2010; Ozsoy, 2012; Pmar &
Yakisan, 2017). Likewise, the literature shows that students' knowledge and
awareness about recycling and waste separation are lacking (Pinar & Yakigan, 2017;
Ural Keles & Keles, 2018). These studies in the literature highlight the importance of
supporting the awareness of students on this. The students who took part in the
training offered in this study were well-aware that waste and garbage are two different
concepts and often emphasized the importance of recycling. This attests that the
training provided contributes to the development of awareness of the importance of
waste separation and recycling among students. Similarly, Sulistyawati et al. (2020)
found out that even a small-scale training with an oral presentation to elementary
school students on waste management and a short movie improves their knowledge,
awareness, and behaviors. Therefore, environmental training should clearly put the
distinction between waste and garbage, and discuss the importance of recycling and
its contributions to nature and countries by considering the students' levels.

Environmental education is pivotal for individuals to be active participants in
solving environmental problems. The knowledge and skills gained through
environmental education also help change students' behavior towards the
environment, and these students become more willing to participate in environmental
protection activities and plans (Adeolu, Enesi & Adeolu, 2014). However, it is
reported that in the absence of such training, the students think that people are both
the source of both environmental problems and the solution to these problems, but
they do not find themselves responsible for being part of the solution (Giil,
2020Yal¢inkaya & Celikbas, 2013). In this study, the students who received the
training not only proposed individual, institutional, and collective solutions for
overcoming environmental problems but also stated that they were aware of the
measures they could take individually. The solutions proposed by the students
predominantly included individual solutions such as not throwing garbage around,
recycling, utilizing environmentally-friendly materials, and warning other people.
The institutional solutions included hanging on warning signs or informative posters,
requesting recycling bins from the municipality, and imposing fines on those who
pollute the environment. Among the collective solutions proposed, there are collective
cleaning of the polluted environment and enhancing social consciousness and
sensitivity, and so forth. It is clear that the students who received the training with
effective environmental education, can understand the source of environmental
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problems and potentially feel responsible for these problems and take action to
overcome them.

Ural Keles and Keles (2018) claimed that the roles undertaken by schools in
sorting waste at source and sending it for recycling can contribute to students' affective
development as well as their cognitive learning. Indeed, when the students were asked
to make drawings on what happens after we throw garbage, they often depicted
negative situations (environmental pollution, smoke coming out of the chimney, and
so forth). This may be due to that the question directed to the students "What happens
if we throw garbage into the environment?" evokes a negative response. Also, it is
plausible to argue that given that the province of Kocaeli, where this study was
conducted, is an industrial hub, the students mentioned the smoke coming out of
factory chimneys more. These drawings represent a finding that supports that the
students have an affective awareness of environmental pollution.

Teachers have great responsibilities in an effective environmental education. In
such education, teachers' lack of practical waste management or environmental
knowledge adversely affects the knowledge and attitude of students towards waste
management. This further prevents students from causing positive changes in the
knowledge and practices of their families on this (Debrah, Vidal & Dinis, 2021;
Maddox et al., 2011; Rado, et al., 2016). For this reason, for effective environmental
education, teachers' knowledge is as significant as the education itself and curricula.
This is the only way that students gain environmental knowledge and achievements
at the desired level, though these achievements are included in curricula (Adeolu,
Enesi & Adeolu, 2014). Because the importance attached to the professional
development of teachers in waste and waste management boosts the knowledge of
students on environment and sustainability and also supports the development of
social culture for environmental protection (Cutter-Mackenzie, 2010). It is remarkable
that the students who received the training offered in this study could explain what
garbage is, the importance of throwing the produced garbage in the right place, and
waste recycling. In this regard, it seems that the training given to the teachers has been
also influential.

Lastly, the opinions of the teachers who received the "I Mind My Garbage"
training and then applied this instructional design in their own classrooms reveal that
negative opinions were expressed only for the Activity 4 that included "the trip to the
separation plant." Considering these criticisms, for the groups who were unable to go
on this trip, introductory videos featuring the separation plant were incorporated into
the main design, to overcome such problem. The objective here is to render every
activity in the instructional design feasible. The positive reflections of the teachers
indicate that these activities not only achieved the intended outputs such as waste-
garbage distinction, the importance of recycling, and acquiring responsible
consumption habits but also brought about positive outcomes such as making co-
observations, problem-solving, supporting research skills, enhancing interest and
curiosity among students.
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Consequently, the students recognized the distinction between waste and
garbage and expressed opinions highlighting the importance of reducing garbage,
recycling waste, and using environmentally-friendly materials. This being said, the
instructional design developed in this study has served its purpose. The opinions of
the teachers on the feasibility of the activities implied that the activities are appropriate
to the grade level and the time allocated to them is sufficient. This training, which is
now in its final form, has been recently implemented by volunteer teachers across the
province of Kocaeli. With ongoing additions and revisions, this project will be
implemented, both face-to-face and online, primarily in the Marmara Region and then
across Turkey.

Suggestion

1. As presented in the discussion section, it is known that individuals have
difficulty being a part of the solution to environmental problems and proposing
solutions. However, this study has demonstrated that an effectively-designed
education with the right content can be fruitful in proposing individual, institutional,
and collective solutions. For this reason, this study suggests that these should be
carefully taken into account while developing environmental training, and be
incorporated into the instructional design.

2. The only activity that failed to achieve its purpose in this study is the trip to
the separation facility. The infeasibility of this activity is due to the fact that it is an
out-of-school activity that requires a vehicle, administrative permits, etc. This
indicates that although current educational curricula support out-of-school activities
and such activities are reported to boost the awareness of students towards waste-
garbage and recycling (Katircioglu, 2019), there are problems in practice. This study
suggests further research to investigate this in a more detailed manner.

3. Considering the potential contributions of the activities in this study to
environmental education, future research may perform such activities for other grades.

4. The increase in the number of teachers receiving training on environment and
sustainability similarly increases the number of students receiving such training and
helps develop a sustainability culture in society (Cutter-Mackenzie, 2010). Teachers
are responsible for enhancing the knowledge and attitudes of students on the
environment and creating social consciousness and sensitivity. Accordingly, this
study points to the need for more in-service training that provides greater professional
development opportunities for teachers. Besides, the use of online platforms and
social media can help such training reach more teachers and make it widespread.

5. This study, carried out in cooperation with a non-governmental organization
and the Ministry of National Education, has proved to be fruitful. More studies may
attempt to improve the relations of non-governmental organizations with teachers and
academics, who enjoy the common goal of raising environmental awareness and
protecting the environment.
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6. Subsequent studies may use an academic achievement test and apply a pre-
test and post-test to demonstrate the level of comprehension of participants, which
would be scientifically provable.
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Artan niifus ve bunlarin ihtiyaglarmin kargilanabilmesi igin artan iiretim,
diinyanm dogal dengesi iizerinde yogun bir baski olusturmaktadir. Ustelik dogal
ortami kendi ihtiyaglarina gore sekillendiren insanlarin, yagam bigimlerinin degismesi
ve kaynak kullaniminda gelismis teknolojilerin de devreye girmesiyle diinyanin
tagima kapasitesinin tizerine ¢ikilmaktadir. Bu nedenle doganin dengesi bozulmakta
ve her gecen giin ¢dziimii zor yeni birtakim gevre sorunlari ortaya ¢ikmaktadir (Ozata
Yiicel ve Ozkan, 2018). Yogun iiretim ve tiikketim sanayilesmeyi hizlandirmaktadir.
Sanayilegsmenin gelismesi ise is olanaklarin1 ve ekonomik kazanci artirmaktadir.
Artan ekonomik kazang nedeniyle niifus da hizla yogunlasmaktadir. Bu zincirleme
etki bozulmus bir dogal ¢evrenin yaninda bir de atik yiginlart olusturmaktadir (Giil,
2020).

Atiklar ve Atik Yonetiminde Azalt-Yeniden Kullan-Geri Doniistiir
Yaklasim

Tirk Dil Kurumu soézliginde atik: “Hastane, ev, fabrika vb. yerlerde
kullanilmis, artik islenemez veya c¢evre i¢in zarar olusturan her tiirli madde” olarak
tanimlanmaktadir. Cevre Sehircilik ve Iklim Degisikligi Bakanliginca yayimlanan
Atik Yénetmeligi’nde (2015) ise “Ureticisi veya fiilen elinde bulunduran gercek veya
tiizel kisi tarafindan ¢evreye atilan veya birakilan ya da atilmasi zorunlu olan herhangi
bir madde veya materyal” olarak tanimlanmaktadir. Bilgili (2020), atik kavraminin
iki temel boyutu oldugunu belirtmistir. Bunlardan ilki kullanicisi tarafindan islevini
yitirmis olmasidir. Ikincisi ise birincil bir islemde islevini yitiren bu materyalin baska
bir amagla kullanilabilir olmasidir. Atik kavrami siklikla ¢op kavramiyla
karigtirtlmaktadir (Aslan, 2012; Bilgili, 2020). Tirk Dil Kurumu sézliigiinde ¢op:
“Yararsiz, pis veya zararli oldugu igin atilan ufak tefek seylerin hepsi, giibiir” olarak
tanimlanmaktadir. Bilgili (2020) ise ¢6pii, kullanan kisinin artik isine yaramayan her
tirlii materyal olarak tanimlamistir. Atik, ¢Opten farkli olarak cesitli islemler
sonucunda veya islem gerektirmeden iiretim ve tiiketim siireclerinde kullanilabilecek
bir girdi, hammadde veya kaynaktir (Bilgili, 2020). Aslan (2012)’a gdre ¢op geri
doniisiimii miimkiin olmayan maddeler, atik ise kullanim 6mrii tikenmis ve geri
doniistiiriilebilir maddelerdir. Atik olan maddelerin ¢6p olarak goriilmesi, geri
doniisimii miimkiin olan atiklarin doniisiimiine engel olacak, bdylece hem ekolojik
hem de ekonomik kayiplara neden olacaktir. Bu nedenle ciddiyetle yaklasilmasi
gereken bir sorundur.

Cevre ve Sehircilik Bakanligi (CSB), 2014 yili verilerine gore iilkemizdeki
atiklarin yaklagik %87’sini belediye atiklari olusturmaktadir. Bu atiklar; tibbi atiklar,
tehlikeli atiklar, hafriyat topragi, insaat-yikinti atiklart ve 6zel atiklar disinda kalan,
tehlikesiz olarak simiflandirilan ve evlerden kaynaklanan atiklardir. Bu atiklarinin
%89’u depolanirken sadece %6’s1 geri donistiiriilebilmektedir (CSB, 2023).
Ulkemizde bir kisinin olusturdugu giinliik ortalama kat1 atik miktar1 ise 1,17 kg’dir
(Diinya Cevre Giinii Tiirkiye Raporu, 2019). Dogada biriken atiklar, kentsel ¢evrenin
bozulmasina, smirli olan dogal kaynaklar iizerinde baskiya ve ¢esitli saglik
sorunlarina yol acabilir (Adeolu, Enesi ve Adeolu, 2014). Bu nedenle bir yandan atik
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iretimin azaltilmas1 diger yandan ise iiretilen atiklarin uygun sekilde bertaraf
edilmesinin iizerinde hassasiyetle durulmasi gerekmektedir.

Atik yonetimindeki sikintilar, yetersiz tesisler, yetersiz finansman ve
politikalarin  kotii uygulanmasinin  yani sira yanlis yasam tarzindan da
kaynaklanmaktadir (Adeolu, Enesi ve Adeolu, 2014). Bolgesel tiiketim aligkanliklari
kentlerde olusan atik miktarlarini1 etkilemektedir (Efe, 2022). Artan niifusla birlikte
gereginden fazla miktarda satin alma ve alinan {irtinleri tamamen tiiketmeden veya
bagka bir sekilde yeniden degerlendirilmeden ¢ope atilmast sorununu da beraberinde
getirmektedir (Yalin, 2022). Atiklarin toplanmasi ve geri doniistiiriilmesi devlet
birimlerinin goérevi olmakla birlikte, evsel atiklarin doéniistiiriilebilir olanlarmin
ayrilarak uygun konteynirlara ulagtirtlmasi hususunda hane halkia biyiik is
diismektedir. Geri donistiiriilebilir oldugu halde ¢ope atilan atiklarin degeri bir yilda
1.5 milyar TL diizeyindedir (Ar1 ve Yilmaz, 2019; s.54). Atik olusumunu dnleme,
azaltma, yeniden kullanma ve geri doniisiim orani ise daha diisiiktiir (Diinya Cevre
Giint Tiirkiye Raporu, 2019). Doganin siirdiiriilebilirligi icin AB Atik Cerceve
Direktifinin belirledigi (EU, 2008); azalt, yeniden kullan ve geri doniistiir
yaklagiminin insanlara anlatilmasi ve eyleme doniistiiriilmesi noktasinda her bireye
ve ozellikle egitimcilere onemli sorumluluklar diismektedir.

Atik Cergeve Direktifi, oncelikle atik {iretimini dnlemeye ve azaltmaya (Reduce)
odaklanmakta, sonrasinda sirasiyla malzemeler yeniden kullanilmali (Reuse), geri
doniisime (Recycle) tabi tutulmali ve geri kazanilmalidir ilkesine gore hareket
edilmesi gerektigini vurgulamaktadir. Atik yonetimi hiyerarsisinde imha etmek en az
tercih edilen son segenektir ve hiyerarsik/iyi planlanmis bir planlama stratejisi
belirlenmesi gerekmektedir (Tam, 2008). Bu stratejilerin uygulanmasinda istenen
¢evresel hedeflere ulagabilmek i¢in 6gretmenlerin geri doniistimiin kazandirilmasinda
kilit bir rol oynadiklart1 hem o6grencilere hem de ebeveynlerde dogru bir tutum
benimsenmesini saglayabilecekleri sdylenebilir (Aver ve Huriye, 2015). Ayrica
okullarda, tiiketim sirasinda ortaya ¢ikan ve geri doniisiimii miimkiin olan kagit,
ambalaj atiklar1 gibi atiklarin ¢6p olmadigimin, bu tiir atiklarin geri doniisiim
kutularina atilmasi gerektiginin bilinci 6grencilere uygun yontem ve tekniklerle
kazandirilmasi 6nemlidir (Katircioglu, 2019).

Cevre Egitimi

Tiflis Bildirgesinde (UNESCO-UNEP, 1977) gevre egitiminin amaci, her bireye
¢evreyi korumak ve iyilestirmek igin gerekli olan farkindalik, bilgi, deger, tutum,
sorumluluk ve becerileri kazanma firsati saglamak ve tamamen cevreye yonelmis
bireysel ve toplumsal davranis sekillerini olusturmak olarak belirlenmistir. Buna gore
Cevre egitiminin diinyanin gelecegine yapilan bir yatinm (Ozel ve Erdas Kartal,
2022) oldugunu ifade etmek miimkiindiir. Kiiresel ¢evre sorunlarinin olumsuz bir
etkiye sahip olmasi tiim genglerin ¢evre egitimi konusunda bilingli ve donanimli
olmasimi gerektirmektedir. Ozellikle doga sevgisini gelistirmek; dogaya kars1 nazik
olmak, onu korumak ve onun giizelligine ve ¢ogalmasina bilingli olarak katkida
bulunmak; doganimn giizelliginden ilham alma duygusu olusturmak, dogaya karsi
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kiiltiirel bir tutum gelistirmek gibi amagclarla ilkokul &grencilerinde gevreye karsi
sorumluluk duygusu olusturmalar tavsiye edilmektedir (Bakhronovna, 2022). Cevre
egitimine ilkokul yillarinda baglamanin, bu donemde alinan egitimin ilerleyen yillarda
hatirlandig1 ve ¢evreye yonelik olumlu tutumlar gelistirilmesine katkida bulundugu
ifade edilmektedir (Sezer, Tiryaki, Yildirim ve Gargin, 2018). Ulkemiz 6gretim
programlarinda da cesitli seviyelerde ve cesitli derslerde gevre ile ilgili kazanimlar
yer almaktadir (MEB, 2018a; MEB, 2018b, MEB, 2018c¢). Bu kazanimlarmn siklikla
smif ici ve dist uygulamalarla ele alinmasi 6nemli gortilmektedir.

Alanyazindaki calismalar Ogrencilerin ¢evre ile ilgili bilgi, algi ve
davranislarinda eksiklikler oldugunu ortaya koymaktadir. Ornegin Ural Keles ve
Keles (2018) ilkokul 3. ve 4. sinif dgrencilerinin geri doniisiim kavramiyla ilgili
yeterince bilgiye sahip olmadiklarini ve Oneminin farkinda olmadiklarin
belirlemiglerdir. Oysa ¢evreye yonelik bilgi ve tutumlardaki eksiklikler, ¢evreye
yonelik olumlu davranislarin ortaya ¢ikmasinda engel teskil edebilir. Nitekim Gusti
(2016) dortyiiz ilkokul oOgrencisi iizerinde gerceklestirdigi c¢alismasinda bunu
destekler sonuglar elde etmistir. Ogrencilerin atig1 azaltma, yeniden kullanma, geri
doniisiim ve atig1 enerjiye doniistiirme bagliklarini iceren siirdiiriilebilir atik yonetimi
hakkindaki bilgi diizeyleri ile siirdiiriilebilir atik yonetimine yonelik tutumlari
arasinda olumlu yonde iliskili oldugunu belirlemistir. Yine ayni ¢aligmada bilgi
diizeyi ve atik yonetimi arasinda da olumlu iligki oldugu ortaya konulmustur. Tiim bu
aragtirmalar etkili yontem ve tekniklerin ise kosularak 6grencilere o6zellikle kiigiik
yaglardan itibaren g¢evresel bilgi, farkindalik kazandiracak, tutumlarmi gelistirecek
egitim ve calismalarin Onemini ortaya koymaktadir. Alanyazinda da ilkokul
ogrencilerine verilecek okul temelli atik egitimi ile cocuklarin ve ¢ocuklar araciligiyla
da ailelerin davraniglar iizerinde olumlu bir etki yaratabildigi ortaya konmustur
(Maddox ve dig., 2011; Rada ve dig., 2016).

Alanyazinda okul d6ncesi donemde yaratict drama yontemiyle verilen gevre
egitiminin 6grencilerin geri doniisiimle ilgili 6grenme ve farkindaliklariny, isbirligi,
Ozgiiven, yaraticilik, ¢evreye ve dogaya saygili davranma gibi 6zelliklerini olumlu
etkiledigi ve Ogrencilerin eglenerek Ogrendikleri siiregten mutlu olduklari
belirlenmistir (Tosun ve Demir, 2018). Cutter-Mackenzie (2010) Avustralya’daki sifir
atik idretimine tesvik eden “Atik Yoénetim Okullar1” (The Waste Wise School)’ni
inceledikleri ¢alismalarinda, programin "azalt, yeniden kullan ve geri doniistiir" (veya
"ti¢ R") yaklagimiyla okullarin atiklarimi azaltmada dikkate deger bir basart elde
ettigini aciklamaktadir. Bin kisinin {izerinde ilk ve ortaokul 6gretmeninin katildig:
aragtirma sonuglari, ¢evre egitimi iizerinde Ogretmenlerin mesleki gelisiminin
artmasma paralel olarak diger okul temelli gevre egitimi ve siirdiiriilebilirlik
programlarina katilimin da arttigimni ortaya koymustur. Bununla beraber toplumdaki
gevre egitiminin ve siirdirilebilirlik kiltiiriiniin  gelisimine katki sagladigini
vurgulamistir (Cutter-Mackenzie, 2010). Ogrencilerin diginda uygulamaya dayali
Ogretmen egitimleri, 6gretmenlerle diizenli atdlye ¢aligmalari ve/veya konferanslar da
hem &gretmenlerin hem de dgrencilerin kiiresel ¢evresel siirdiirtilebilirlige yonelik
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bilgi ve tutumlarini sekillendirmeye olumlu katkida bulunacagi agiktir (Debrah, Vidal
ve Dinis, 2021).

Son yillarda ¢evre egitimi gelismekte olan iilkelerin &gretim programlarinda
yerini alsa da bunlar teorik kalmakta ve uygulamaya ¢ekilememektedir (Debrah, Vidal
ve Dinis, 2021). Hem diinyada hem de Tiirkiye’de Avustralya 6rneginde oldugu gibi
daha fazla 6rnege ve uygulamaya dayali egitimlere ihtiya¢ duyulmaktadir. Tiirkiye’de
TUBITAK’m destekledigi doga egitimleriyle cevre egitimindeki eksiklikler
giderilmeye calisilsa da uygulamaya dayali ¢evre egitimlerinin verildigi daha fazla
girigime ihtiya¢ duyulmaktadir. Bu girisimlerden biri olan bu pilot caligma, DP World
Yarimca tarafindan desteklenerck, Copiine Sahip Cik Vakfi ile Korfez Ilce Milli
Egitim Miidiirliigii ve Kocaeli Universitesinin igbirligiyle yiiriitiilmiistiir.

Bu dogrultuda ¢alismanin genel amaci ilkokul 3. sinif dgrencilerine ¢opiin ve
atigin ne oldugu, tiretilen ¢opiin ve atigin dogru yere atilmasinin énemi ve atiklarin
geri donlisiim siiregleri hakkinda bilgi ve farkindaliklarini artirmak amaciyla
gelistirilen Ogretim tasariminin etkililigini degerlendirmektir. Bu genel amag
dogrultusunda asagidaki sorulara yanit aranmistir.

1. ‘Coplime Sahip Cikiyorum Egitimi’ alan ilkokul 3.simif &grencilerinin
¢oplerin ve atiklarin olugturdugu kirliligin sebep ve sonuglariyla ilgili goriisleri
nelerdir?

2. ‘Coptime Sahip Cikiyorum Egitimi’ alan ilkokul 3.simif 6grencilerinin
¢Oplerin ve atiklarin olusturdugu ¢evre kirliliginin azalmasina yonelik tirettikleri
¢6zliim yollart nelerdir?

3. ‘Copume Sahip Cikiyorum Egitimi’ alan ilkokul 3.simif 6grencilerinin
gevreye atilan ¢oplere yonelik goriislerinin resimlerine yansimalari nasildir?

4. ‘Copime Sahip Cikiyorum Egitimi’ alarak siniflarinda uygulayan
ogretmenlerin etkinliklere yonelik goriisleri nelerdir?

Bu sorulara alinacak cevaplar dogrultusunda o6gretim tasarimimin aksayan
yonleri olup olmadigi belirlenerek yaygin uygulamaya gecilmeden Once
diizeltilebilecektir. Bu calismanin atik yonetimindeki uygulamaya dayali egitim
eksikliginin giderilmesine katki saglayacagi diisliniilmektedir. Ayrica Marmara
Bolgesi’nin Tiirkiye genelinde %36’lik oranla belediye atig1 miktarlarinin ve 1,03 kg
ile (CSB, 2023) kisi basina {iretilen atik miktarinin en yiiksek bolge olmasi nedeniyle,
bu bolgede yer alan Kocaeli ilindeki ilkokullardan segilerek yapilmasinin geri
doniisiim bilincine katkisinin 6nemli oldugu diisiinilmektedir.

Yontem
Arastirma Modeli

Pilot ¢alisma olarak tasarlanan bu arastirmada, gelistirilen 6gretim tasariminin
Ogrenciler iizerindeki etkisi zayif deneysel desenlerden tek grup son test deseni
kullanilarak test edilmistir. Bu desende, deneysel miidahale sonrasi tek bir katilimci
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grubunda bagiml degisken 6lgiliir (Christensen, Johnson ve Turner, 2020). Deneme
oncesi modeller olarak da adlandirilan zayif deneysel desenler, kontrol grubunun
kullanilamadigi ya da deneme modeli Oncesinde pilot c¢aligmalarda bagimli
degiskenin etkisine iliskin ipucu vermektedirler (Akfirat, Oztan Ulusoy ve Kezer,
2018). Pilot calisma olmasi nedeniyle bu arastirmada zayif deneysel desenin kullanimi
uygun goriilmiistiir. Deney sonrasi ¢alisma yapraklari araciligryla elde edilen veriler
icerik analiziyle degerlendirilmistir.

Arastirmada Ogretmen goriisleri de dikkate alimmustir. Gelistirilen 6gretim
tasariminin 6gretmenler tarafindan degerlendirilmesinde nitel arastirma desenlerinden
fenomenoloji  kullamlmistir. Ogretmenlerin  kendi bakis agilarini, algi  ve
deneyimlerini  kullanarak  (Ersoy, 2016) gelistirilen Ogretim tasarimini
degerlendirmeleri nedeniyle bu desen tercih edilmistir. Yar1 yapilandirilmis goriisme
formu araciligiyla elde edilen veriler igerik analizine tabi tutulmustur.

Uygulama Siireci

Calismanin ilk basamagini dgretim tasariminin hazirlanmasi olusturmustur.
Ogretim tasariminda odaklamilan icerikler sdyledir: Copiin sadece insanlar tarafindan
iiretilmesi; ¢op olarak gordiigiimiiz pek cok atik malzemenin aslinda ayrigtirma ve
geri doniisiim ile geri kazanilarak tekrar tekrar kullanilabilmesi; ¢opiin depolanmast,
atigin geri doniistiiriilmesi ve yeniden kullanilmas: siirecinde gergeklesenler; ¢op ve
atik iiretimini azaltma, atiklari yeniden kullanma ve doniistirme islemlerinde
cocuklarin istlerine diisen sorumluluklar.. Bu baglamda o6gretim tasarimi; “Cop
Nedir?”, “Copiin Yolculugu”, “Copii/Atig1 dogru kutuya atarsak/atmazsan ne olur?”,
“Ben ne yapabilirim?” olmak {izere dort temel baslikta hazirlanmigtir. Her baglikta
ticer etkinlik yer almaktadir. Ogretim tasariminin béliimleri, her boliimdeki
etkinlikler, bu etkinliklerin amaglar1 ve siireleri Tablo 1°de sunulmustur. Etkinlik
planlari amag, arag-gerecler, siire, on hazirlik gereken etkinlikler i¢in Ggretmene
notlar, islem basamaklari, sonuglar/tartigalim/diisiinelim basamaklar1 detayl
aciklanarak hazirlanmistir. Etkinliklerin 6grenci diizeyine uygun, amaca hizmet eden
ve ilgi gekici sekilde hazirlanmasi amaglanmistir. Tasarlanan etkinlikler, sinif egitimi
ve fen egitimi alaninda iki &gretim iiyesine ve doktora derecesine sahip bir siif
Ogretmenine sunularak goriis alinmistir. Uzmanlardan gelen oneriler dogrultusunda
etkinliklere son sekli verilmigtir. Ornek bir etkinlik plan1 Ek 1°de sunulmustur.
Ayrica, 6gretmenler igin etkinliklerin nasil uygulanacagma iliskin bir uygulama
kilavuzu olusturulmustur.

Calismanin ikinci basamagi ise gelistirilen dgretim tasarimiyla ilgili 6gretmen
egitiminin gerceklestirilmesidir. Egitim iki asamada gerceklestirilmistir. Oncelikle
Ogretmenlere ¢op ve atik kavramlari, ¢oplerin ve atiklarin toplanmasi, geri doniisiim
gibi konularda teorik egitim verilmistir. Ardindan aragtirmacilar tarafindan,
gelistirilen 6gretim tasariminin siiflarda etkili sekilde nasil uygulanabilecegi ile ilgili
bir egitim gergeklestirilmistir. Bu egitimler Haziran 2018, Ocak ve Subat 2019
tarihlerinde gerceklestirilmistir.
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Caligmanin son basamaginda ise arastirmacilar tarafindan gelistirilen 6gretim
tasarimi, egitim alan Ogretmenler tarafindan ilkokul 3. smf &grencilerine
uygulanmigtir.  Uygulamalar 2019 yilinin Mart, Nisan ve Mayis aylarinda
gergeklestirilmistir.

Tablo 1
Ogretim tasarimindaki béliimler, etkinlikler, amaclar ve ayrilan siireler
Bolim Adt  Etkin  Etkinlik Etkinligin amaci/kazanimi Etkinlik
likno adi stiresi
Copleri Ogrenciler, ¢op ve atiklarm dogru 40 dk
1 Ayristirtyoru  degerlendirilmesinin ve dogru yere atilmasiin
z Onemini fark eder.
Ogrenciler, gerceklestirilen deney aracihigiyla
Cop mii dogada birikime neden olan ve olmayan
Cop Nedir? 2 op mt maddeleri gozlemler; ¢op ve atiklarin dogru 40 dk
degil mi? 9 .2 . 5
degerlendirilmesi ve dogru yere atilmasimin
6nemini kavrar.
Sembol Ogrenciler, gesitli gmbalaj ve paketlerde 40 dk
3 o . bulunan sembolleri fark eder ve anlamlarini
dedektifleri K
avrar.
Ayr1§t1nna Ogrenciler, ¢6p ve atiklarin atik ayristirma 40+40+4
4 tesisi nasil . . - L
. tesisindeki isleme siireglerini kavrar. 0dk
isler?
Ogrenciler, ¢opiin ve atiklarm (plastik 6zelinde)
5 Plastigin evlerinden ¢ikip geri doniigiim tesisine 40 dk
Copiin yolculugu gidinceye kadar hangi islemlerden gegtigini
Yolculugu kavrar.
Basinda )
¢ikan ¢op Ogrenciler, ¢oplerin dogru bertaraf edilmesinin
6 haberleri ve doniistiiriilmesinin ¢evre ve canlilar 20 dk
lizerine agisindan 6nemini tartigir.
tartisma
Tf)pr"aga Ogrenciler, deney araciligiyla yer altma
gomiilen o PO <
7 Splere ne gomiilen ¢oplerin ve atiklarin, topragi ve yer 40 dk
Copt/ §op alt1 sularmi nasil kirlettigini gézlemler.
S olur?
At1g1 dogru = - " -
- Ogrenciler, drama araciligiyla gelisi giizel
kutuya Ya biz P
8 etrafa atilan ¢oplerin ve atiklarin gevrede 20 dk
atarsak/ olsaydik! . S
bulunan diger canlilara etkilerini fark eder.
atmazsak . —
ne olur? Ogrenciler, toprakta birikime neden olan

Gelecekten  maddelerin gevre tlizerindeki etkilerini kavrar;
mektup var.  ¢Op ve atiklarin - dogru degerlendirilmesi ve
dogru atilmasinin énemini tartisir.

40 dk
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Tablo 1 (devam)

Azalt, N . . P
- Ogrenciler, evlerimizde ve is yerlerimizde ise
yeniden .
10 . yaramayan esyalar bagka bir amagla 40 dk
kullan, geri L
o kullanilabilecegini farkeder.
doniistiir
Ben ne Ogrenciler, giinliik yasam tiiketimleri
yapabilirim 11 Cop glinliigii  sonucunda ¢6p ve atik ¢ikardiklarini farkeder; 40+40 dk
? bunlar azaltmaya yonelik fikirler gelistirir.
a1l1< e\?e(ili Ogrenciler, kullanilmis esyalarin yeniden
12 Sverty kullanimina y6nelik 6rnek bir uygulama 20 dk
torbamizi .
gergeklestirir.
yapalim
Cahisma Grubu

Calisma grubu olarak, ilgcedeki ilkokullarda goérev yapan iiciinci smif
Ogretmenlerinden ilge Milli Egitim Miidiirliigii izni ve destegiyle goniilli katilim
gosteren 54 ogretmene kilavuzlarla beraber uygulama ve degerlendirmeye yonelik
egitim verilmistir. Uciincii simf 6grencilerinin tercih edilme nedeni bilissel
gelisimlerinin ve okuma-yazma becerilerinin ¢aligma i¢in yeterli diizeyde olmasi ve
tiglincii sinif kazanimlarinin, egitimin igerigiyle uyumlu olmasidir. 3. sinif Hayat
Bilgisi dersi 6gretim programinda yer alan dogal ¢evreyi koruma, geri doniisiimiin
cevreye katkilart ve Fen Bilimleri dersi dgretim programinda yer alan yasadig
¢evrenin temizligi ve dogal ¢evrenin korunmasina yonelik kazanimlar hazirlanan
Ogretim tasariminin amaglari ile uyum igerisindedir.

Ogretim tasariminin siniflarda uygulanmasindan sonra 31 §gretmen uygulamaya
yonelik goriislerini bildirmeye goniillii olmus ve bunlarin tamami degerlendirmeye
almmustir. Bu 6gretmenlerden 19°u kadin 12’si ise erkektir. Ardindan uygulamanin
gerceklestirildigi ve tesadiifi olarak belirlenen 18 farkli sinifta okuyan 371 6grencinin
goriigleri alinmig, bunlardan 334’1 analize dahil edilmistir.

Veri Toplama Araclarimin Gelistirilmesi

Calismada 6grenci goriislerini almak amactyla bir agik uglu sorulardan olusan
bir de resim cizmeleri istenen g¢aliyma yapraklart hazirlanmistir. Ik ¢aligma
yapraginda “Karmcanin Bagina Gelenler” ve “Imparator Penguen” hikayeleri ile
bunlarla ilgili tiger soru yer almaktadir. Hikayelere yonelik sorulan bu sorularin
amaci; Ogrencilerin cevreye atilan ¢oplerin ve atiklarm olusturdugu kirliligin
sebepleri, sonuglar1 ve ¢dziim dnerileriyle ilgili goriislerinin belirlenmesidir. Ikinci
calisma yapraginda ise dgrencilerin ¢evreye atilan ¢op ve atiklara yonelik sonuglara
iliskin ¢izim yapmalar1 istenmistir. Ogretim tasarimin1 smiflarinda uygulayan
Ogretmen goriislerinin alinmasi i¢in ise agik uglu sorulardan olusan dgretmen goriis
formu olugturulmustur. Bu goriis formunda her bir etkinligin amaca hizmet etmesi,
siif diizeyine uygunlugu, uygulama siiresinin yeterliligi ile ilgili olumlu ve olumsuz
goriiglerini almak amaglanmigtir. Hem c¢aligma yapraklari hem de dgretmen goriis
formu icin uygulama o6ncesinde sinif egitimi ve fen egitimi alanindaki iki 6gretim
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iiyesinden ve doktora derecesine sahip bir sinif 6gretmeninden uzman goriisii alinmas,
uzmanlarca uygun goriildiikten sonra kullanilmistir.

Verilerin Toplanmasi ve Analizi

Veriler, acik uclu sorulardan olusan ¢alisma yapraklari ve 6gretmen goriis formu
araciligiyla yazili olarak toplanmistir. Veriler, amaci verileri aciklayacak kavram ve
iligkilere ulagsmak (Yildirim ve Simsek, 2008) olan igerik analiziyle ¢6ziimlenmistir.
Patton (2014) verilerin analizinde bulunan temel anlamlar1 tema olarak
isimlendirmistir. Calisma yapraklarinin analizi, egitimin amagclar1 ve veri toplama
araglarinin kapsami dikkate alinarak 6nceden planlanan ii¢ tema altinda incelenmistir.
Bu temalar tiim arastirmacilarin ortak karariyla belirlenmistir. Verilerin temalara gore
analizi sirasinda ise her tema ile iligkili kodlar belirlenmistir. Bu tema ve kodlar su
sekildedir:

1.Tema: “Canlilarin kirlilik nedeniyle yasadigi problemlerin sebepleri”

° etrafa ¢Op atilmasi,

° ¢op-atik ayrimi yapilmamasi,

° geri doniisiime yollama bilinci olmamasi,
° duyarsizlik

° doga dostu materyal kullanilmamasi

2.Tema; “Canlilarin kirlilik nedeniyle yasadigi problemlerin sonuglari”
° dogaya/canlilara zarar verilmesi
° cevre kirliligi

3.Tema: “Ogrencilerin gevre kirliligine yonelik olarak iirettikleri ¢oziim yollar1”

° bireysel
° toplumsal
° kurumsal

ilk caliyma yapragindaki “Karincanin Basma Gelenler” ve “Imparator
Penguen” hikayelerine yonelik sorulan ilk sorulara verilen yanitlar; Snceden
belirlenen ilk iki temada degerlendirmistir. Ikinci ve iiiincii sorulara verilen yanitlar
ise son temada degerlendirilmigtir. Sorulara verilen yanitlarin analizi
arasgtirmacilardan ikisi tarafindan ayri ayri yapilmistir. Bu siiregte arastirmacilar
tarafindan 6nce bagimsiz bir sekilde temalarla iligkili kodlar olusturulmus, ardindan
belirlenen kodlar ve bu temalardaki yanitlar karsilastirilmigtir. Her iki aragtirmacinin
kodlamalar1 karsilastirilmis ve uzlasma yiizdesi hesaplanmistir. Goriis Birligi / (Goriis
Birligi + Gorlis Ayrilig1) x 100 (Miles ve Huberman, 1994) formiili ile uzlagsma
ylizdesi %91 olarak hesaplanmistir. Miles ve Huberman (1994), uzlagsma yiizdesinin
%70 ve iistli olmasinin kabul edilir bir deger oldugunu belirtmektedir. Fikir ayriligina
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disiilen yanitlar kodlamaya katilmayan arastirmaci tarafindan incelenmis ve fikir
birligine varilarak tema ve kodlarin son hali olusturulmustur.

Ogrencilerden ¢opiin izledigi yolculukla ilgili gizmeleri istenen resimlerden elde
edilen veriler ise veri analizi sirasinda olusturulan olumlu, olumsuz ve temiz/kirli
cevre karsilastirmasi olmak lizere {i¢ temada incelenmistir. Resimlerin analizi de
sorularin analizinde oldugu gibi arastirmacilardan ikisi tarafindan birbirinden
bagimsiz yapilmistir. Her iki arastirmacinin belirledigi temalar karsilagtirilmis, fikir
ayriligina diisiilen temalar kodlamaya katilmayan arastirmaci tarafindan incelenmis
ve fikir birligine varilarak son hali olusturulmustur. Miles ve Huberman (1994),
uzlagma yiizdesi %88,3 olarak hesaplanmustir.

Arastirmacilarin {iglinlin de fikir birligiyle 6gretmen goriisleri ¢oziimlenirken
verilerin olumlu ve olumsuz olarak temalandirilmasi tercih edilmistir.

Arastirmada olusturulan her bir tema ve kodlar, tablolar halinde sunulmus,
ayrica ham veri olarak da 6rnek 6grenci ve 6gretmen goriislerine, 6grenci resimlerine
yer verilerek, elde edilen bulgular sunulmus, tablolar yorumlanmastir.

Arastirma Etigi

Bu arastirmanin planlanmasindan, uygulanmasina, verilerin toplanmasindan
verilerin analizine kadar olan tiim siirecte Yiiksekdgretim Kurumlari Bilimsel
Arastirma ve Yayin Etigi Yonergesi kapsaminda uyulmasi belirtilen tiim kurallara
uyulmustur. Ayrica etik kurul belgesi alinmis ve Bilimsel Arastirma ve Yayin Etigine
Aykir1 Eylemler bagligi altinda belirtilen eylemlerden hicbiri gergeklestirilmemistir.

Bu ¢alismanin yazim siirecinde bilimsel, etik ve alinti kurallarina uyulmus;
toplanan veriler iizerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma herhangi
bagka bir akademik yayin ortamina degerlendirme igin gonderilmemistir.

Bulgular

Arastirmanin alt sorularina iliskin bulgular sayisal verilerle birlikte sunulmustur.

‘Copiime Sahip Cikiyorum Egitimi’ Alan ilkokul 3.simf Ogrencilerinin
Coplerin ve Atiklarin Olusturdugu Kirliligin Sebep ve Sonugclariyla ilgili
Goriisleri

ik ¢aligma yapraginda yer alan ‘Karincanin Bagina Gelenler” ve “Imparator
Penguen” hikayelerine yonelik 6grencilere yoneltilen ilk sorular, “karinca/penguenin
yasadig1 olumsuz durumlarin nedenleri sizce nelerdir? olmustur. Ogrencilerin bu
sorulara cevaplari, “canlilarin kirlilik nedeniyle yasadigi problemlerin sebepleri” ve
“canlilarin  kirlilik nedeniyle yasadigi problemlerin sonuglar1” temalarinda
degerlendirilmistir (Tablo 2).
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Tablo 2
Cevre kirliliginin nedenlerine ve sonuglarina iliskin 6grenci goriisleri
Tema Kod Soru 1. Soru 1. Toplam
Karinca Penguen
f % f % f %
Etrafa ¢op atilmasi 247 335 269 422 516 37.6
Cop-atik ayrimi 138 18.7 117 18.2 255 18.6
Canlilarin yapilmamast
kirlilik Geri donagime 121 164 8 133 206 14.9
nedeniyle R
@ yollama bilinci
yasadig1
. olmamasi
problemlerin
sebepleri Duyarsizlik 68 9.3 50 7.8 118 8.6
Doga dostu materyal 60 8.2 48 7.5 108 7.8
kullanilmamast
Canlilarin Dogaya/canlilara zarar 98 134 69 10.7 167 121
kirlilik verilmesi
nedeniyle S
yasadigi Cevre kirliligi 4 05 2 0.3 6 0.4
problemlerin
sonuglart
Toplam 736 100 640 100 1376 100

Tablo 2 incelendiginde Ogrencilerin  agirhikli olarak yasanilan c¢evre
problemlerinin sebeplerine odaklandiklari (f=1203) goriilmiistiir. Cevre kirliliginin
yarattig1 sorunlarin sonuglarma odaklanan &grenci sayisinin (f=173) ise daha az
oldugu goriilmektedir. Ogrencilerin cevre kirliliginin nedenlerine yonelik cevaplart
incelendiginde ise sirasiyla; etrafa ¢op atilmasi (f=516), ¢Op-atik ayriminin
yapilmamasi (f=255) ve geri doniisiim konusunda bilingli olunmamasi (f=206) gibi
nedenlerin ifade edildigi goriilmistiir. En diigiik oranda ise doga dostu materyal
kullanilmamasi -tek kullanimlik plastik triinler- (f=108) belirtilmistir. Cevre
kirliliginin sonug¢larina odaklanan 6grencilerin cevaplart incelendiginde ise en ¢ok
dogaya ve canlilara verilen zarara (f=167) yonelik yanitlar verildigi goriilmektedir.
Ogrenci yanitlarindan bazilan su sekildedir: ‘Insanlarin yiiziinden. Insanlar daha
duyarli olsaydr diinyamiz daha giizel olurdu ve hi¢ kimse isinden kalmazdi ama
insanlar duyarl degil. Onun i¢in herkes iginden kaliyor. Karincanin sorunu bu. Biz
yerlere ¢op atmazsak hi¢ kimse rahatsiz olmaz’ (O34). ‘Insanlar yollara, denizlere,
plastik yiginlari, cam yiginlari atip ¢evreyi kirletiyorlar. Mesela bir ¢ocuk yere
¢ikolata pogeti atsa onu gorenler de oraya baska yiyeceklerin ambalajimi atsa kiigiik
canlilarin yolunu kapatirlar ve o kiigiik canlilar a¢ a¢ geri donerler’ (026). ‘Insanlar
balik tutmak i¢in denize gittiklerinde ¢oplerini denize attiklary i¢in kirleniyor. Baliklar
ve denizde yasayan bir¢ok hayvan éliiyor ve ben hayvanlart ¢ok seviyorum’ (O 42).
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‘Copiime Sahip Cikiyorum Egitimi® Alan ilkokul 3.Smmif Ogrencilerinin
Cevre Kirliliginin Azalmasma Yonelik Urettikleri Coziim Yollar1

‘Karincanin Basma Gelenler” ve “Imparator Penguen” hikayelerine yonelik
ogrencilere yoneltilen “karinca ve penguen yasadiklart olumsuzluktan kurtulmak igin
neler yapabilir? ve “Bizler bu olumsuzluklarin 6niine gegmek igin neler yapabiliriz?”
sorular1 olmustur. Bu sorulara alinan cevaplar “Ogrencilerin ¢evre kirliligine yonelik
olarak iirettikleri ¢oziim yollar” temalarinda degerlendirilmistir. Uc temada
degerlendirilen 6grenci yanitlarmin dagilimi Sekil 1°de sunulmustur.

Sekil 1.
Cevre kirliliginin azalmasina yonelik belirtilen ¢6ziim yollarina yonelik temalar

7% 2%

AN

= Bireysel = Kurumsal = Toplumsal

Tablo 3
Cevre kirliliginin azaltilmasina yonelik tiretilen ¢éziim yollar
Tema K Konca_ Penguen _ Kamea_penguen TP
f % f % f % f % f %
f:lrl';‘nfjri‘ff‘yawp 229 414 253 504 241 450 256 52.3 979 50.4
Geri doniisiim 144 260 96 19.2 125 234 103 21.1 468 24.1
Bireysel Insanlarmn uyarilmasi 49 89 35 70 55 103 36 74 175 91
Doga dostu materyal segimi 78 141 55 11.0 65 121 56 114 121 6.2
Doganin temizlenmesi 5 0.9 5 10 2 04 1 02 13 07

Dogay1 koruma aligkanligt

- 3 06 3 05 4 08 10 05
kazanilmasi
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Tablo 3 (devam)

Yardimlagarak temizlenmesi 9 1.6 11 22 9 17 5 11 34 17

Toplumsal
Toplumsal biling/duyarliik 5 0.9 2 04 6 11 2 04 15 07
Uyari levha/bilgilendirici 16 29 16 32 10 19 13 26 55 28
poster asilmasi
Belediyeden gopigeri 4y 5 90 19 22 4 08 27 14
doniigiim kutusu istenmesi
Ceza verilmesi 3 0.5 12 24 2 04 3 06 17 09
Belediyeye haber verilmesi 4 0.7 2 04 2 04 1 02 9 05
Kurumsal ~[nsaniara egitim 2 04 2 04 2 04 2 04 8 04

verilmesi/kitap basilmast

Doga koruma iizerine STK

1 0.2 2 04 1 02 - 4 02
olusturulmasi
Gemilerin yaglarini denize _ ) 1 02 - ) 3 06 4 02
bosaltmamasi
Fabrikalarin bacalarina filtre 2 04 1 02 - ) ) ) 3 o1
takilmasi
Toplam 553 100 5012 100 535 100 489 100 1942 100

Tablo 3 incelendiginde 6grencilerin bireysel ¢éziim yollar1 incelendiginde;
strastyla etrafa ¢op atilmamasi (f=979), geri doniisiim (f=468), insanlarin uyarilmasi
(f=175) gibi secenekler iirettikleri goriilmektedir. Kurumsal se¢eneklerde ise uyarici
levhalar konmasi (f=55), belediyeden ¢op/geri doniisiim kutusu istenmesi (f= 27) ve
ceza verilmesi (f=17) gibi dnerilerde bulunduklar1 gériilmektedir. En az olarak tercih
edilen toplumsal ¢o6ziimlerde ise en ¢ok tekrarlanan segenek yardimlasarak
temizlenmesi (f=34) olarak belirtilmektedir. Ogrencilerin yanitlarindan bazilar1 su
sekildedir: ‘Yiginlari asarak o yere gitmelidir. Fakat gece ise o ¢opleri oradan
cekmelidir. Bunun ig¢in arkadaslarindan yardim alabiliv. Bir ¢6p goriirseniz
hayvanlarin yasamini kolaylastirmak icin karaya, denize ¢op atmamaliyiz’ (O87).
‘Cope atmaliyiz. Cop kamyonu da alip gotiiriir ve geri doniisiim de yeni esyalar olur’
(O75). ‘Belediyeye bildirebiliriz. Yerlerdeki ¢opleri toplayip geri doniigiim kutular:
koyabiliriz. Boylece ¢oplerimizi geri doniisiime atabiliriz’ (09). ‘Insanlart uyarmal
ve insanlara egitim vermeliyiz’ (0187).
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‘Copiime Sahip Cikiyorum Egitimi® Alan ilkokul 3.Smmif Ogrencilerinin
Cevreye Atilan Coplere Yonelik Goriislerinin Resimlerine Yansimalari

Ikinci caligma yapragi olan 6grencilerin ‘Céplerimizi cevreye attiktan sonra
neler olur? sorusuna yonelik olarak yaptiklari resimlerin analizi Tablo 4’de yer

almaktadir.
Tablo 4
Ogrenci resimlerinin analizi
Tema Kod f % f %
C.evremlzl_n ¢oplerle 121 5.6
kirlenmesi
Su kirliligi 43 9.1
5 i 8.7
Canlilarin zarar gérmesi 41 289 612
Olumsuz
Hava kirliligi 33 7.0
Fabrikalarin olusturdugu 6.1
kirlilik 29
Toprak kirliligi 22 4.7
Temiz gevre 57 12.1
Olumlu Cép toplama 56 11.8 166 35.1
Geri doniistim 53 11.2
Temiz/kirli cevre
karsilagtirilmasi 17 3.6 17 3.6
Toplam 121 25.6 289 61.2

Tablo 4 incelendiginde dgrencilerin ¢ogunlukla olumsuz durumlara odaklandigi
goriilmektedir. Etrafa atilan ¢opler (f=121), su kirliligi (f=43) ve canlilarin zarar
gormesine (f=41) yonelik cizimler yaptiklari goriilmektedir. Olumlu durumlara
odaklanan 6grenciler ise ¢igek ve renklerle bezenmis temiz ¢evre (f=57), ¢op toplama
(f=56) ve geri doniisiime (=53) yonelik ¢izimler yaptiklar: gorilmektedir. Temiz/kirli
cevre kargilagtirllmasi yapan Ogrenciler de (f=17) hem olumlu hem de olumsuz
durumlara vurgu yapmaktadirlar. Ogrenci resimlerinden bazilar sdyledir:
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Resim 1. O50"nin ¢izimi Resim 2. O178'nin ¢izimi

Resim 3. 060°1n ¢izimi ‘Resim 4. O57'nin ¢izimi
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Resim 5. O6'nin gizimi Resim 6. 063’iin ¢gizimi

Ogrencilerin gizimleri incelendiginde gogunlukla olumsuz durumlara iliskin
gorsellere yer verdikleri goriilmektedir. Ozellikle etrafa atilan ¢opler, mutsuz
insan/hayvan/agac ifadeleri ve fabrika bacalarindan ¢ikan dumanlara yonelik ifadelere
yer verdikleri goriilmektedir. Temiz bir ¢evreye yonelik olarak yapilan gizimler
incelendiginde ise gillen diinya, atik yonetiminin dogru uygulandigi ve geri
donisimiin gerekliligi/faydalari sayesinde temiz kalan bir ¢evre betimledikleri
goriilmektedir. Hem temiz hem de kirli ¢evreyi bir arada resmettikleri, birbirleriyle
karsilagtirdiklari resimlerde ise bu duruma neden olan durumlara yonelik gorsellere
yer verildigi goriilmektedir. Geri doniisiim oldugunda/olmadiginda neler oldugunun
karsilagtirilmasi gibi.

Copiime Sahip Cikiyorum Egitimi’ Alarak Smiflarinda Uygulayan Ogretmenlerin
Etkinliklere Yonelik Goriisleri

‘Copilime sahip ¢ikiyorum egitimi’ igerisinde yer alan 12 etkinligi uygulayici
6gretmenlerdqp 31’1 goniillii olarak degerlendirmis ve arastirmacilarla fikirlerini
paylagmustir. Ogretmenlerin goriislerine yonelik analiz Tablo 5’te yer almaktadir:
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Tablo 5
Ogretmenlerin etkinliklere yonelik goriisleri
Olumlu Olumsuz
Tema Kod f % f %
El: Coplerimizi ayristirtyoruz?
Cop yristirty 77 871 i i
. o
(6p nedir? E2: Cop mii degil mi? 27 87.1 - ;
E3: Sembol dedektifleri 28 90.3 -
E4: Ayrnistirma tesisi gezisi 12 387 16 51.
' 6
Cépiin yolculugu ES: Plastigin yolculugu 27 87.1 - -
E6: Basinda ¢6p haberleri lizerine
tartisma 29 935 . -
E7: Topraga gomiilen ¢oplere ne
?
Copii dogru yere olur? 29 935 - -
atarsak/atmazsak ne
olur? E8: Ya biz olsaydik? 28 90.3 - -
E9: Gelecekten mektup var 27 87.1 1 3.2
E10: Azalt, yeniden kullan,
doniistiir 28 90.3 1 3.2
Ben n ilirim? PR,
en ne yapab El1l: Cop giinligii 28 90.3 1 3.2
E12: Kendi torbamiz1 yapalim 27 87.1 1 3.2

Tablo 5 incelendiginde 6gretmenlerin etkinlikler i¢in biiyiik oranda olumlu
gbriis bildirdikleri goriilmektedir. Ogretmenlerin etkinliklere iliskin belirttikleri
olumlu goriislerden 6rnekler su sekildedir: Etkinlik 1: ‘Céopleri tanimasint ve etrafini
bilgilendirmesi a¢isindan faydali, arastirma becerilerini gelistiren bir ¢alismaydi’
(027), ‘Bu ¢alisma égrencilerde farkindalik yaratti. Cevre temizligine dikkat etmeye
basladilar. Teneffiislerde bile ¢op ayristrdilar’ (03). Etkinlik 2: ‘Hem
heyecanlandilar hem de merak duygular: artti. Verimli bir ¢alisma oldu, ...sinifta ve
evlerinde geri doniisiime gidenler artti, ¢ope gidenler azaldi’ (024). Etkinlik 3:
‘Evlerinde ve ¢evrelerinde sembol dedektifligi yaparak eglendiler. Cok fazla sembol
oldugunu ve anlamini bilmedikleri sembolleri grendiler.” (018). Etkinlik 5:
Plastigin dogada bu kadar uzun siirede kayboldugunu égrenmek ¢ocuklarda geri
doniigiime atma, plastik yerine su mataralart kullanma bilincini daha da arttirdi’
(020). Etkinlik 7: *Gomdiikleri ¢oplerin ne olacagini merak ederek hazirlik yaptilar
ve gozlem zamanlarmmin gelmesini heyecanla beklediler. Atilan ¢éplerin topraktaki
sonuglarimi gérmek ve c¢evrelerine ¢op attiklarinda ne olacagini somut olarak
gormelerini saglayarak farkindaliklarini arttirdr.” (017). Etkinlik 10 ‘Evlerindeki ya
da okuldaki fazla harcamalarimi sorguladilar ve daha az atik icin ¢oziimler sundular.
Geri doniigtimii arttirarak ¢op olusumunu en aza indirmek icin ¢abaladilar. Kendi
¢oziimlerini kendileri bekledikleri icin merak duygularini ve problem ¢ézme
becerilerini gelistirici bir ¢alisma oldu.” (05).
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Ogretmenlerin en yiiksek oranda olumsuz goriis bildirdikleri etkinligin 4
numaralt etkinlik olan ‘Ayristirma tesisi gezisi’ (f=16) oldugu goriilmektedir.
Ogretmenler 6grencilerini geziye gotiirmekte zorlandiklarini, hatta gotiiremediklerini
belirtmislerdir. Ogretmenlerin etkinliklere iliskin belirttikleri olumsuz goriislerinden
ornekler su sekildedir: Geziye gidemesek de video izlettirdim, iizerine tartistik.” (O7).
‘Geziye gidemedik, seminer yoluyla bilgilendirme yapildi. Gidebilseydik ogrenme
daha da kalct olacakt’ (02). Diger etkinliklerle ilgili dgretmenlerin olumsuz
goriisler ise su sekildedir. Etkinlik 9: ‘Yapild:i fakat inandirict ve etkileyici olmadi’
(06). Etkinlik 10: ‘Swnifimizda yeterli alanin olmamasi nedeniyle ¢ok verimli olmad:’
(027). Etkinlik 11: ‘Etkinligi yapmaya zamammiz yetmedi’ (022). Etkinlik 12: ‘Biraz
zor bir etkinlik oldu. Ogrenciler yapmakta zorlandr’ (011).

Tartisma ve Sonu¢

Bilingli tiiketici olmak, smirli olan dogal kaynaklarimizin siirdiiriilebilir olarak
kullanilmasina, insan niifusunun ve yogun sanayi faaliyetlerinin artmasiyla ekolojik
denge iizerinde olusan baskinin biraz olsun azalmasina katki saglayacaktir. Ozellikle
¢oplerin ve atiklarm {retim/tiketim miktarin1 azaltmak ve ayrica atiklarin geri
dontsiimiine destek olmak tiim insanlarin sorumlulugudur (Uyanik 2017; Sénmez,
2020). Bu dogrultuda verilecek egitimlerin 6zellikle tiiketim sonrasi olusacak atiklarin
azaltilmasi, yeniden kullanilmasi/geri doniistliriilmesi i¢in davranis ve tutum
degisikligini saglayacak diizeyde olmasi noktasinda bir ihtiya¢ oldugu sdylenebilir
(Adeolu, Enesi ve Adeolu, 2014). Debrah, Vidal ve Dinis (2021) de uygulamaya
dayali ¢evre egitimlerinin atiklarin kontrolii ve temiz iiretimle ilgili sorunlarin
iistesinden gelmede etkili olacagini belirtmektedir. Ogrencilerin bilissel bilgi diizeyi
ile atik yonetimine yonelik tutum ve atik yonetimine yonelik niyet arasinda pozitif
ilisgki oldugu Gusti (2016)’nin c¢aligmasinda da acikg¢a ortaya konulmustur.
Gergeklestirilen c¢alisma sonrasinda elde edilen sonuglar da alanyazinla uyum
icerisindedir. Proje kapsamindaki egitime katilan {iglincii sinif grencilerinin atik ve
¢Op kavramlarini ayirt edebildikleri ve ¢Opii azaltmanin 6nemini belirttikleri
goriilmiistiir. Atiklarin ve ¢oplerin ayrigtirlmadan, bilingsiz bir sekilde cevreye
geligiglizel atilmasinin gevre kirliligine yol agtigint ve bu kirliligin dogaya zarar
verdigini, canlilarin hayatini tehdit ettigini hem cevaplarinda hem de ¢izimlerinde
siklikla vurguladiklart gériilmiistiir. Alanyazinda da yer alan arastirmalar da 6zellikle
doga deneyimine dayali g¢evre egitimlerinin, ¢esitli kademelerdeki Ogrencilerin
(Ozdemir, 2010; Bakar, ve dig., 2021) ve dgretmen adaylarinin (Keles, Uzun ve
Varnaci Uzun, 2010) gevresel algilarini, bilgilerini, tutum ve davraniglarin1 anlaml
Olciide arttirdigini belirlemiglerdir. Sonug olarak, ¢evresel siirdiiriilebilirlik konular
s6z konusu oldugunda, ¢evresel tutum, bilgi ve sergilenen davranigin gelistirilmesi
icin uygulamali egitimlerin 6nemli oldugu unutulmamalidir (Debrah, Vidal ve Dinis,
2021).

Hem gergeklestirilen aragtirma hem de alanyazindaki ¢aligmalar gostermistir ki
ogrenciler, ¢evre kirliliginin temel kaynagi olarak etrafa atilan ¢opleri, fabrika/ev
bacalarindan salman dumanlari, araba egzoz gazlarmi gérmektedir (Cetin, 2015;
Ertiirk, 2017; Pmar ve Yakisan, 2017; Ozdemir, 2010; Ozsoy, 2012; Caglar, 2017).
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Yine alanyazin incelendiginde dgrencilerin geri doniisiim ve atiklarin ayrigmasiyla
ilgili bilgi ve farkindaliklarinin yeterli olmadigi belirlenmistir (Pinar ve Yakisan,
2017; Ural Keles ve Keles, 2018). Alanyazindaki bu caligmalar &grencilerin bu
konuda farkindaliklarinin desteklenmesinin onemine de vurgu yapmaktadirlar.
Gergeklestirilen bu aragtirma kapsamindaki egitime katilan 6grencilerin atik ve ¢op
ayriminin farkinda olduklarini, geri doniisime sik¢a vurgu yaptiklarmi ortaya
koymustur. Bu da verilen egitimin Ogrencilerde atiklarin ayristirilmasi ve geri
doniistimiin 6nemine yonelik farkindaligin gelisimine katki sagladigini kanitlar
niteliktedir. Benzer sekilde Sulistyawati ve arkadaglar1 (2020) ilkokul 6grencilerine
atik yonetimi konusunda s6zlii bir sunumu ve kisa bir film gosterisini kapsayan ufak
¢apli bir egitimin bile ¢ocuklarin bilgi, farkindalik ve davraniglarini gelistirdigini
belirlemiglerdir. O halde gevre egitimlerinde atik-¢6p ayriminin agik ve net sekilde
vurgulanmali, geri donidsiimin 6nemi, dogaya ve iilkelere katkilar1 mutlaka
ogrencilerin seviyeleri dikkate alinarak tartigilmalidir.

Bireylerin ¢evre sorunlarimin ¢oziimiinde etkin katilimci olmalarinda cevre
egitimi onemlidir. Cevre egitiminin kazandiracag: bilgi ve beceriler, 6grencilerin
cevreye karsi olan davraniglarini da degistirmeye yardimet olur ve bu dgrenciler ¢evre
koruma faaliyetlerine ve planlarina katilma konusunda daha istekli olurlar (Adeolu,
Enesi ve Adeolu, 2014). Ancak egitim almanin s6z konusu olmadigt durumda
ogrencilerin hem ¢evresel sorunlarin hem de bu sorunlarin ¢éziimiiniin kaynaginin
insan oldugunu diigiindiiklerini fakat kendilerine ¢oziimiin bir pargast olma
konusunda sorumluluk yiiklemediklerini belirlemislerdir (Yalg¢inkaya ve Celikbas,
2013; Giil 2020). Diger taraftan sunulan arastirma kapsaminda ise, egitim alan
ogrenciler g¢evre sorunlarinin ¢6ziimiine yonelik olarak bireysel, kurumsal ve
toplumsal ¢6ziim Onerileri getirmekle kalmamis, ayni zamanda bireysel olarak
yapabilecekleri énlemlerin de farkinda olduklarmi ortaya koymuslardir. Ogrencilerin
ifade ettikleri ¢oziim Onerilerinde agirlikli olarak etrafa ¢Op atilmamasi, geri
doniistimiin kullanilmasi, doga dostu materyallerin tercih edilmesi, insanlarin
uyarilmasi gibi bireysel ¢dziimlerin sunuldugu gériilmiistiir. Ikinci olarak ise, uyar1
levhalar1 veya bilgilendirici posterler asmak, belediyeden geri doniisiim kutular1 talep
etmek, ¢evreyi kirletenlere ceza kesmek gibi cevaplarla kurumsal énlemleri iceren
cevaplar gelmistir. Bunlar1 ise yardimlasarak kirli ¢evreyi temizlemek ve toplumsal
biling ve duyarliligin gelistirilmesi vb. cevaplarla toplumsal 6nlemler kategorisindeki
cevaplar izlemistir. Buradan da anlagilacag iizere egitim alan 6grencilerin etkili bir
cevre egitimi araciligiyla cevre sorunlarinin kaynagmi kavramakla beraber, bu
sorunlarin ¢6ziimiinde sorumluluk hissedip etkin rol alabilme potansiyelleri
desteklenebilir.

Ural Keles ve Keles (2018) oOgrencilerin, okullarin atiklarin kaynaginda
ayristirilmasi ve geri doniisiime gonderilmesinde alacagi rollerin, 6grencilerin biligsel
O0grenmeleri yaninda duyussal gelisimlerine de katkilar saglayabilecegini
soylemektedir. Nitekim ¢oplerimizi attiktan sonra neler olacagina iliskin 6grencilerin
¢izimler yapmalar istendiginde, 6grencilerin siklikla olumsuz durumlara (gevre
kirliligi, bacadan ¢ikan dumanlar vb.) yonelik ¢izimler yaptiklar1 goriilmiistiir. Bu
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durumun 6grencilere sorulan ‘Coplerimizi gevreye atarsak neler olur?’ sorusunun
olumsuz  bir ifadeyi  ¢agristirabileceginden  kaynaklanmig  olabilecegi
diisiiniilmektedir. Ayrica ¢aligmanin yiiriitiildiigii Kocaeli ilinin yogun bir sanayi
bolgesi olmasi sebebiyle fabrika bacalarindan ¢ikan dumanlara yonelik ifadelere daha
fazla yer verildigi sdylenebilir. Bu ¢izimlerin, 6grencilerin ¢evre kirliligi konusunda
duyussal farkindaliklarmin oldugunu destekleyici bir bulgu niteliginde oldugu da
ifade edilebilir.

Etkili bir ¢cevre egitiminde 6gretmenlere biiylik sorumluluklar diigmektedir. Bu
stirecte 0gretmenlerin uygulamali atik yonetimi veya ¢evre bilgisinin bulunmamasi,
6grencilerin bilgi diizeyini ve atik yonetimine iligkin tutumunu olumsuz yonde etkiler.
Ustelik bu durum, égrencilerin ailelerinin bu konudaki bilgi ve uygulamalari {izerinde
de olumlu yonde degisime kaynaklik etmelerinin de 6niine geger (Debrah, Vidal ve
Dinis, 2021; Maddox ve dig., 2011; Rado,ve dig., 2016). Bu nedenle etkili bir ¢evre
egitimi i¢in egitim ve program kadar dgretmen egitimi de dnemlidir. Programlarda
yer alsa bile cevresel bilgi ve kazanimlarin O6grencilerde istenilen diizeyde
kazandirilabilmesi ancak bu sekilde miimkiin olabilecektir (Adeolu, Enesi ve Adeolu,
2014). Ciinkii 6gretmenlerin atik ve atik yonetimi konusundaki mesleki gelisimlerine
verilen onem, bir yandan Ogrencilerin ¢evre ve siirdiiriilebilirlikle ilgili egitim
oranlarini arttirirken diger yandan ¢evrenin korunmasina yonelik toplumsal kiiltiiriin
gelisimine de destek saglayacaktir (Cutter-Mackenzie, 2010). Arastirma kapsaminda
egitim alan dgrencilerin, ¢opiin ne oldugunu, iiretilen ¢opiin dogru yere atilmasinin ve
atik geri doniistimiiniin 6nemini belirttikleri goriilmiistiir. Bu noktada, 6gretmenlere
verilen egitimin de etkili oldugu sdylenebilir.

Son olarak ¢opilime sahip ¢ikiyorum egitimini alan ve ardindan gelistirilen bu
Ogretim tasarimint  kendi siniflarinda uygulayan Ogretmenlerin  goriisleri
incelendiginde sadece dordiincii etkinlik olan “Ayrigtirma tesisi gezisi” etkinligine
yonelik olumsuz goriisler ifade edilmistir. Bu elestiriler dogrultusunda, geziye
gidemeyen veya imkadni elvermeyen gruplar i¢in asil uygulamaya atik ayrigtirma
tesisini tanitic1 videolar eklenerek bu eksikligin giderilmesi saglanmigtir. Boylece
Ogretim tasarimindaki her etkinligin uygulanabilir olmasi1 hedeflenmistir. Bununla
beraber Ogretmenlerin olumlu goriisleri incelendiginde atik-¢6p ayrimi, geri
doniisimiin 6nemi, sorumlu tiiketim aligkanliklart kazanmak gibi hedef ¢iktilarla
beraber gozlem, problem ¢6zme, arastirma becerilerini desteklemek, 6grencilerde ilgi
ve merak gelistirmek gibi katkilar da saglandig1 anlasilmistir.

Sonug¢ olarak, 6grencilerin ¢op ve atik ayrimimm farkina vardiklari; ¢opil
azaltmanin, atiklari geri doniistiirmenin ve c¢evre dostu materyallerden yapilmis
malzemeleri kullanmanin énemine yonelik goriisler ifade ettikleri goriilmistiir. Bu
bakimdan gelistirilen Ogretim tasariminin amaca hizmet ettigi sdylenebilir.
Etkinliklerin uygulanabilirligine yonelik 6gretmen goriislerine gore etkinlikler sinif
seviyesine uygun ve etkinliklere ayrilan siireler yeterlidir. Son seklini alan egitim,
Kocaeli ilinin tamaminda goniillii 6gretmenlerce uygulamaya baslamistir. Bu proje
kapsaminda devam eden eklemeler ve giincellemelerle birlikte dncelikle Marmara
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Bolgesi ve nihai olarak tiim Tiirkiye’de hem yiiz yiize hem de ¢evrimigi uygulanmasi
hedeflenmektedir.

Oneriler

1. Tartigmada sunuldugu gibi bireylerin ¢evre sorunlarinda ¢6ziimiin bir pargasi
olmakta, ¢ozliim Onerileri iiretmekte giiclik ¢ektigi bilinmektedir. Oysa bu ¢aligma
egitimin igeriginin etkili bir sekilde diizenlendiginde bireysel, kurumsal ve toplumsal
onlemler sunabilme noktasinda iyi sonuglar alinabilecegini gdstermistir. Bu baglamda
¢evre egitimiyle ilgili tasarimlar yapilirken bunlarin hassasiyetle dikkate alinmasi ve
kapsama dahil edilmesi tavsiye edilmektedir.

2. Calismada amacina ulasamayan tek etkinlik atik tesisi gezisi olmustur. Bu
etkinligin gerceklestirilememesi ara¢ temini, idari izinler, vb. giicliikleri igeren okul
dis1 bir ortamda yapilmasindan kaynaklanmaktadir. Bu sonu¢ okul dis1 6grenme
ortamlarinin  kullaniminin giincel &gretim programlarinda desteklenmesine ve
alanyazinda 6grencilerin atik-¢op ve geri doniisiimle ilgili farkindaliklarina olumlu
katki sagladig (Katircioglu, 2019) belirlenmis olmasina ragmen uygulamada sorunlar
olduguna isaret etmektedir. Bu konunun sonraki ¢aligmalarda detayli arastirilmasi
Onerilmektedir.

3. Caligmanin uygulamali etkinliklerle ¢cevre egitimine yapacagi katkilar dikkate
alindiginda diger simniflara da genisletilmesi dnerilmektedir.

4. Egitim alan 6gretmen sayisindaki artisin, ¢evre ve siirdiiriilebilirlikle ilgili
egitim alan Ogrenci sayisii arttirdigi ve toplumda siirdiiriilebilirlik kiiltliriniin
gelistirilmesini sagladig1 bilinmektedir (Cutter-Mackenzie, 2010). Ogrencilerin
cevreyle ilgili bilgilerinin, tutumlarmin gelistirilmesinde ve toplumsal bilincin,
duyarliligin olugturulmasinda 6gretmenlere sorumluluklar diismektedir. Bu baglamda
Ogretmenlere yonelik daha fazla mesleki gelisim olanaklari saglayan hizmetigi
egitimler Onerilmektedir. Ayrica ¢evrimi¢i platformlarin ve sosyal medyanin
kullanimi da bu tarz egitimlerin daha fazla 6gretmene ulagsmasimi destekleyerek
yayginlastirilmasina katki saglayabilir.

5. Bir sivil toplum orgiitii ve Milli Egitim Bakanlig: ile isbirligi igerisinde
gergeklestirilen bu ¢alisma olumlu sonuglar dogurmustur. Cevre bilinci gelistirmek ve
cevrenin korunmasi ortak hedefi olan sivil toplum kuruluslarinin 6gretmenler ve
akademisyenlerle olan iliskilerini gelistirerek benzer ¢alismalarin sayilari arttirilabilir.

6. Sonraki g¢aligmalarda katilimeilarin kavrama diizeyinin bilimsel diizeyde
kanitlanabilir nitelikte ortaya konulabilmesi i¢in akademik basari testi kullanilmasi ve
On-test son-test olarak uygulanmasi 6nerilmektedir.
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Limitations

The fact that the study was a pilot study of an instructional design and that the pre/post
tests could not be matched, and the use of a weak experimental design are seen as
limitations of this study. Measures were taken to overcome these problems for the
actual implementation.
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Appendices

Garbage or not?

Obijective: Through the experiment, students observe the substances that cause
accumulation and non-accumulation in nature; they understand the importance of the
correct evaluation and disposal of garbage and waste in the right place.

Materials: Various fruit peels, empty plastic bottles, empty glass jar, tin can, shovel.
Duration: 40 min.

Note to teacher: This activity would be spread over a period of three weeks.
Preparations could be made in the first week, the first observation could be made in
the next week, the last observation and discussion of the results could be made in the
following week and the activity would be associated with the section “What happens
if we throw/don't throw the Garbage/Waste in the right bin?”.

Process

1. Small pits are dug in a suitable place in the school garden and fruit peels, plastic
wastes and glass wastes are placed in the soil in such a way that they do not mix with
each other. They are covered with earth.

2. On the other side the same type of wastes is grouped and placed in a used plastic
ice cream or yoghurt box, placed in a suitable place in the classroom and covered with
a lid or cloth (It is recommended to keep the waste in the classroom for a maximum
of 2 weeks.)

3. After one week, the wastes in both groups will be examined. They are reported by
taking photos or basic drawings and they are covered again.

4. The following week, the observation process will be repeated and the results will
be discussed.

Results

At the end of the experiment, it could be observed that plastic, glass and tin boxes
from the wastes buried in the soil, do not undergo any change, but the fruit peels could
begin to decompose. There is no change in the plastic, glass and tin cans placed in the
classroom, while rot, mold and unpleasant odor formation is observed in the fruit
peels.

Let Us Discuss

Since substances such as fruit peel buried in the soil can decompose in the soil, it does
not accumulate. The decomposition of these substances is provided by creatures that
live in the soil, too small to be seen with the naked eye. These are called
microorganisms. Since these microorganisms cannot break down materials such as
glass, cans, and plastic, these substances can remain in the soil for many years without
decomposing. However, throwing every substance that can decompose in the soil to
the streets will cause problems such as unpleasant odor and fly formation. Because
the microorganisms that cause the decomposition of these materials cannot live on
floors created by humans such as asphalt and garbage containers. They can only live
in soil. Pollution in the soil can negatively affect the lives of these creatures and cause
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problems in the material cycle. For this reason, we should always dispose of our
garbage in the appropriate places.

Let Us Think

Students could be asked to make predictions by asking what they would expect if we
buried the paper in the ground. At the end of the discussions, it is expected that the
paper buried in the ground will also decompose. Students are reminded that paper is
a recyclable material, therefore, throwing it away and waiting for its recycling in
nature will lead to waste of our natural resources. In addition, it is informed that
various additives such as dye can be added in paper production and that they will
cause soil pollution because they are not natural substances.

Most regions in Anatolia and many regions, people throw fruit seeds into the ground
instead of throwing them away. Teachers could ask students to discuss the reason for
this. They are expected to realize that fruit seeds are not garbage, and when we throw
them into the soil, new fruit trees will emerge if suitable conditions are create.
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Ek 1: Etkinlik Ornegi

Cop mii Degil mi?

Amag: Ogrencilerin dogada birikime neden olan ve olmayan maddeleri
gozlemlemeleri. Ogrencilerin ¢&p ve atiklarin dogru degerlendirilmesi ve dogru yere
atilmasinin 6nemini kavramalari.

Arac-gerecler: Cesitli meyve kabuklari, bos plastik siseler, bos cam kavanoz, teneke
kutu, kiirek.

Siire: 40 dk.

Ogretmene not: Bu etkinlik ii¢ haftalik bir siireye yayilacaktir. Ilk hafta hazirliklart
yapilacak, bir sonraki hafta ilk gozlem yapilacak, takip edilen hafta ise son gézlem
yapilip sonuglar tartigilacak ve 3. bolimdeki “Copii/Atigr dogru kutuya
atarsak/atmazsak ne olur?” boliimiiyle iliskilendirilecektir.

Islem basamaklar:

1. Okul bahg¢esinde uygun bir yere ufak gukurlar acilarak, meyve kabuklari, plastik
atiklar ve cam atiklar birbirine karismayacak sekilde topraga yerlestirilir. Uzerleri
toprakla ortiiliir.

2. Aym atiklar gruplandirilip kullanilmig bir dondurma veya yogurt kutusuna
yerlestirilerek sinifta uygun bir yere yerlestirilir ve iizerleri ortiiliir. (Sinif i¢indeki
atiklarin en fazla 2 hafta tutulmasi tavsiye edilir.)

3. Bir hafta sonra her iki gruptaki atiklar incelenir. Fotograf ¢ekilerek veya resimleri
cizilerek raporlanir ve tekrar lizerleri ortiiliir.

4. Takip eden hafta gézlem islemi tekrarlanir ve elde edilen sonuglar tartisilir.
Sonuclar:

Deney sonunda topraga gomiilen atiklardan plastik, cam ve teneke kutunun herhangi
bir degisiklige ugramadigi, meyve kabuklarinin ise ayrismaya basladig1 gézlemlenir.
Smuf igerisine yerlestirilen plastik, cam, teneke kutu atiklarinda da herhangi bir
degisiklik olmadigi, meyve kabuklarinda ise ¢iiriime, kiiflenme ve kotii koku olusumu
gozlemlenir.

Tartisalim:

Topraga gomiilen meyve kabugu gibi maddeler toprakta ayrisabildiginden birikim
olusturmaz. Bu maddelerin ayrismasini, toprakta yasayan gozle géremeyecegimiz
kadar kii¢iik canlilar saglar. Bunlara mikroorganizma denir. Bu mikroorganizmalar,
cam, teneke kutu, plastik gibi maddeleri pargalayamadiklarindan, bu maddeler
toprakta ayrismadan ¢ok uzun yillar kalabilir. Ancak toprakta ayrigabilen her maddeyi
de sokaklara atmak, kotii koku, sinek olusumu gibi sorunlara neden olacaktir. Cilinkii
asfalt, ¢op konteynerleri gibi insanlar tarafindan olusturulan zeminlerde, bu
maddelerin ayrigmasin1 saglayan mikroorganizmalar yasayamaz. Bunlar ancak
toprakta yasayabilir. Toprakta olusan kirlilik bu canlilarin yasamlarint olumsuz
etkileyerek, madde dongiisiinde sikintilara neden olabilir. Bu nedenle ¢oplerimizi her
zaman uygun yerlere atmaliy1z.

Diisiinelim:

Ogrencilere kagidi topraga gomseydik nasil bir sonug almay1 bekledikleri sorularak
tahminlerde bulunmalari istenir. Tartismalar sonunda, topraga goémiilen kagidin da
ayrisacagl sonucuna ulasilmasi beklenir. Ogrencilere, kagidin geri déniisiimii
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miimkiin olan bir malzeme oldugu, bu nedenle ¢ope atarak dogada geri doniigiimiinii
beklemenin, dogal kaynaklarimizin israfina yol agacagi hatirlatilir. Ayrica kagit
imalatinda igerilerine boya gibi ¢esitli katki maddeleri de eklenebildigi, bunlarin dogal
maddeler olmamasi nedeniyle toprak kirlilige yol acacagi bilgisi verilir.

Anadolu’da ve pek ¢ok yorede insanlar meyve c¢ekirdeklerini ¢ope atmak yerine
topraga atarlar. Ogrencilerden bunun nedenini tartigmalari istenir. Meyve
cekirdeklerinin ¢op olmadigini, bunlari topraga attigimizda uygun kosullar olusursa
yeni meyve agaclarinin ¢ikacagini fark etmeleri beklenir.
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Raising citizens is one of the most important tasks of states to secure their future.
States accomplish this through citizenship policies. To ensure the longevity of a state,
citizenship unites people under a common denominator with shared goals and
objectives (Hablemitoglu & Ozmete, 2012). People who are caught in the middle or
unable to come together around a common goal can harm the future of both the state
and society. This brings to mind questions such as "What exactly is good citizenship?"
and "Who exactly is a good citizen?". The views on what constitutes good citizenship
seem to change in response to the current period, the structure of society, and its needs.
It is believed that the concept of citizenship, which is "civitas” from its word origin,
dates back to the Greek civilisation. It is argued that Solon, the ruler of Athens, was
the first person to use citizenship as a legal term. Solon divided citizens into different
categories according to their wealth and status and determined their influence on the
government according to these categories. Thus, he made it possible for citizens from
all walks of life to participate in social and political administration. On the other hand,
it is mentioned in various sources that Solon aimed to make decisions with the
efficiency of the jury by enacting vague laws, which paved the way for all citizens to
participate in governance (Clark, 1994). Although participation in social and political
processes is considered important (Li, 2009), it has been observed that different
approaches have emerged regarding who is considered a citizen. For example, in his
work Politics, Aristotle saw the citizen as a person who is obliged to make and obey
decisions as both ruler and ruled. He emphasised the active participation of citizens
in the administration not only to solve problems but also to live well. However,
Aristotle stated that only property owners should have a say in making political
decisions and determined citizenship rights according to this criterion. Plato, on the
other hand, associated citizenship with education and emphasised that citizenship
depended on lineage and property (Li, 2009). While the approach to citizenship in
antiquity was associated with property, Max Weber states that citizenship in later
periods emerged from the military organisation in medieval cities. Accordingly, the
need for soldiers for the defence of the city prevented a small group or a single person
from being effective in governance. Due to the need for security, political power was
shared with military discipline (Shafir, 1998). This situation led the soldiers, who
constituted an important part of the society, to be active in the administration and
ensured that the administration was shared with these people. Therefore, the groups
that were influential in the administration were called citizens. In later periods,
concepts such as status, lineage, and property ceased to be distinguishing
characteristics of citizenship. As a matter of fact, with the French Revolution, powers
such as the right to vote and representation were shared with the wider masses.
Following these periods, as the working class became more active, the understanding
of citizenship and participation was redefined in line with the principle of equality.
Especially after World War 11, civil rights were secured by laws on the basis of
equality and justice, and citizens' trade union rights were included in the process in
the participation dimension.
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Although there have been different approaches to what citizens and citizenship
are throughout history, citizens have not been considered separate from governance
and participation. Citizenship is generally considered in relation to participation.
While the perception of a good citizen was a person who paid her/ his taxes and
fulfilled her/ his duties and responsibilities in the best way in the past, this view has
changed over time (Namli Altintas, 2016). It has been recognized that as states and
societies expand, society's growing needs cannot be met (Kara et al., 2012). In order
to complete the deficiencies and respond to the needs of the society, states have again
turned to the society and associated the good citizen with active citizenship. As a
matter of fact, in the historical context, citizens have been expected to be active,
productive, and responsive for their countries in almost every period (Colak, 2015).
This notion holds that both the state and citizens have duties to one another (Sariipek,
2006). Also, in this understanding, citizens are held responsible for meeting their
country's needs and raising its quality by taking responsibility (Senkal, 2005). An
active citizen should provide for the needs and services of the community and engage
in almost every issue, especially sociopolitical ones (Kara et al., 2012). Furthermore,
active citizens should assume the state's social obligations by maintaining strong
social ties and cooperating, and citizens' needs should be met by each other (Sariipek,
2006). In addition to all of these, views on who an active citizen is and what active
citizenship entails appear to differ from country to country, depending on policies,
worldviews, and, perhaps most importantly, conditions of the period. For example,
Oldfield (2012), who has a liberal viewpoint, argues that the individual is more
important than the state and defines an active citizen as someone who protects the
rights and freedom that come with being human. Here, it can be said that many
countries indeed value active citizenship, but states are the ones who determine the
characteristics of active citizens.

States use their education systems to shape their citizens and society model
(Celik, 2019; Sigman, 2011). With this goal in mind, states want to establish unity
within their borders (Bigak & Eres, 2018). The education policies adopted also affect
the curricula, and all stakeholders of education are affected by the curricula, from the
language of the textbook to the techniques to be used by the teacher (Akbaba, 2004).
The developed curriculum reflects the desired citizen type (Yigit, 2017). The success
of the adopted education policies and curriculum becomes evident during the
implementation (Varig, 1988). Through educational policies and curricula, the aim is
to ensure that citizens actively participate in and take responsibility for socio-political
issues envisaged by the state, thus ensuring loyalty to the state (Celkan, 2014). Civic
education is necessary to raise citizens with the desired characteristics (Ersoy, 2007).
In addition, the reasons such as the decline in the political literacy rate of individuals
around the world and their decreasing interest in participation and political activities
can be counted among the reasons that make civic education compulsory (Wood,
2010). The aim of raising effective citizens, which has become more and more
important in recent years due to reasons such as the inability of states to meet the
needs of society due to the increase in population, can also be achieved through civic
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education. As increasing people's involvement in sociopolitical issues is one of
citizenship education's ultimate goals, the concept of active citizenship can be used to
explain these developments.

Numerous parties are essentially involved in citizenship education. Citizenship
education can be viewed as a learning area that includes schools, teachers, students,
administrators, families, and other relevant parties (Ugurlu, 2011). Consistency is one
of the most crucial elements to consider in this area. While the school, students,
teachers, and all relevant stakeholders expect the individual to develop active citizen
skills, the contradictory and inconsistent behaviours of these stakeholders may have a
negative impact. For example, if a student who wants to take part in social
responsibility projects is prevented by his/her family or school administration, this
may cause the student not to participate in social responsibility activities in the
following periods of his/her life. In this context, it is important that all stakeholders
related to education exhibit consistent behaviours and attitudes toward citizenship
education (Ulger, 2013). The parallelism of desired behaviors and exhibited behaviors
will support the development of citizenship skills (Karaman Kepenekci, 2000). In this
context, it is considered essential that all educational parties act by the aims and
foreseen goals of citizenship education for the success of citizenship education.

Although civic education is important in almost every period, it is known that
the primary education period, which covers the 6-14 age range, is more prominent
among the education levels and that the knowledge and skills learnt in this period are
more permanent. In addition, the primary education period, which covers the age
range of 6-14, is the period of education that is cognitively most open to learning, and
values and acquisitions can be transferred relatively more easily (Kara et al., 2012).
Social studies is one of the basic courses in which citizenship education is given and
which is carried out in order to raise citizens with the targeted quality (Kus & Aksu,
2017). As a matter of fact, it is known that one of the aims of the social studies course
is to gain citizenship awareness (Barr et al. 2013). Social studies is a course that
provides citizenship skills that an individual will benefit from in their life (MEB,
2018). Considering that the developmental period in which the course is conducted
for the acquisition of citizenship awareness can lead to lifelong behaviours, the
importance of the social studies course for the acquisition of citizenship skills can be
better understood (Kara et al. 2012). When the social studies curriculum in Turkey is
examined, it is seen that the Ministry of National Education aims to raise effective,
responsible, adaptable to changing world conditions, problem-solving, participatory,
and active citizens through the social studies course (Doganay, 2005; Hablemitoglu
& Ozmete, 2012; Inan, 2014; Kara et al., 2012; the Ministry of National Education,
2018; Sever, 2016). Considering today's conditions, it can be said that it becomes
more and more necessary for people to take an active role in solving problems that
concern country and the world. While it may be difficult and time-consuming for
states to come together and establish protocols, it may be possible for individuals to
organise and take action in a shorter period of time. For example, a social media post
about cleaning the coasts can trigger another one, and people in different parts of the
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world can come together in a short time to clean the coasts. In this context, it can be
seen that the social studies programme also focuses on the individual and the
development of effective citizenship (Hablemitoglu & Ozmete, 2012).

One of the most important elements that will raise the type of people emphasised
in the social studies programme is teachers. In this context, the fact that social studies
teachers have these citizenship characteristics may provide an advantage for them to
be more effective in their lessons. Emphasizing that active citizenship is related to
sociology, law, and politics in the Social Studies Curriculum (2018), active citizens
are expected to be aware of the formation and functioning of groups, institutions, and
social organizations. Thus, it is aimed that students understand their individual roles
within the framework of knowledge related to the roles of individuals and groups. In
this sense, people are expected to be conscious of the structure of the organized state
despite any problem that may be experienced and to comprehend the ways of
influencing the administration individually. On the other hand, the Social Studies
Curriculum (2018) emphasizes that active citizens should contribute to the socio-
economic and cultural development of the country and participate fully in civic life.
In this context, it is considered necessary for social studies teachers to have active
citizenship knowledge. Active citizenship includes identifying social problems, taking
an active role in solving these problems, being aware of rights, and having the
competencies to create social solidarity (Gengtiirk & Sarpkaya, 2009; the Ministry of
National Education, 2018). In addition to active citizenship knowledge, social studies
teachers are expected to be role models for students as individuals participating in
citizenship activities (Namli Altintas, 2016). In this sense, it is also important that the
teachers conducting the lessons have the specified qualities of effective citizens.

Teachers constitute one of the most fundamental factors affecting student
success among all factors, from materials to school management, and from
organizational type to leadership characteristics. Many European Union member
countries have been focusing on teacher qualifications for a long time for this reason
(Turk Egitim Dernegi, 2009). Despite the recurring reformation of curricula according
to the conditions of the day, some teachers working in the field are overconfident in
themselves about many subjects. For this reason, they do not feel the need for self-
development, and this causes teachers to be unprogressive despite the up-to-dateness
of the curriculum (Géziitok et al, 2005). It is indeed valuable to determine the skills,
opinions, etc. of the teachers who conduct educational activities in the field. However,
it was considered that the in-service programs developed after the situation
assessments were not sufficiently effective for improvement (Bada & Kirpik, 2021;
Giilmez, 2004) therefore, pre-service situation assessments could be important. As a
matter of fact, determining the opinions and characteristics of teacher candidates who
have not yet started their educational activities as teachers can be useful for taking
precautions and carrying out development and improvement studies. In this context,
it seems necessary to determine social studies teacher candidates' perception of "active
citizenship”, which is especially emphasized in the 2018 Social Studies Curriculum.
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Determining the perceptions of teacher candidates about active citizenship may help
facilitate suggestions and regulations for the field.

Studies on Citizenship and Active Citizenship

The relevant literature involves studies that reflect on citizenship issues and
relate to different concepts such as good citizenship and active citizenship. In these
studies, citizenship was evaluated from different perspectives and associated with
various concepts. Akin's (2022) study on active citizenship examined the citizenship
models of European states comparatively in the context of the welfare state. Altun, in
his study (2020) investigating the relationship between an individual’s level of
participation as an urban active citizen and the city, shared the conclusion that as cities
with individuals who have high levels of civic awareness and civic participation grow,
active participation decreases. Arcanli (2019) conducted a case study by taking the
opinions of teachers and teacher candidates about active citizenship and revealed that
teachers and teacher candidates had similar opinions, they found the acquisition of
active citizenship skills important, and active citizenship played a significant role in
solving daily problems. Aydin (2021), in their book “Civil Information for Citizens”,
examined human rights and democracy issues in the context of active citizenship
learning outcomes with document analysis technique and reached sixty topics and five
categories. Bozkaya (2020), in their study, examined the citizenship awareness levels
of immigrant children with a mixed-method study and concluded that the
experimental procedure applied in the 5th-grade social studies active citizenship unit
contributed positively to the perception of citizenship. Cincil (2020) shared the
conclusion that although the students have positive perceptions, the perceptions
remain limited in his study, which he conducted as a case study in which he
determined the active citizenship perceptions of the students with clip art and
drawings (vignette) related to the texts prepared on non-governmental organizations.
Eryilmaz (2019), in their study, took the opinions of teachers on the applicability of
effective citizenship learning outcomes in the social studies curriculum and concluded
that the subjects remained abstract and theoretical. Naci (2020) examined the
development of citizenship skills of students within the scope of the social studies
course in their action research, one of the qualitative research methods. They stated
that the action plan implemented in the study resulted in positive outcomes and
contributed to the development of citizenship skills. Namli Altintas (2016)
implemented an action plan in their study with social studies second-grade teacher
candidates and concluded that the dimensions of critical thinking increased and active
citizenship advocating social cohesion was adopted as a result of their study
conducted as an action research, one of the qualitative research methods. So6giit
(2019), in his study where he used a mixed-method approach, implemented an
inverted classroom model with 5th-grade students in the field of effective citizenship
learning. So6giit (2019) stated that the applied model had a positive effect on the
academic achievement of the students and that a more productive environment would
be achieved by eliminating the deficiencies in the model. Siivari (2020) examined the
active citizenship self-efficacy of social studies teacher candidates according to
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various variables. They used a survey model, one of the quantitative research designs,
and stated that the active citizenship self-efficacy levels of the teacher candidates were
high and they varied according to the variables. Sener (2019) conducted a study using
a descriptive survey model to determine the cognitive structures and perceptions of
students regarding active citizenship learning concepts and concluded that the
concepts and cognitive structures of the students did not match. Yildirim (2019)
examined the effect of out-of-school values education on the value of effective
citizenship in their study conducted with sixth-grade students in a mixed design. After
the experiment, they took the opinions of teachers, students, and parents and found
that their experiment had a positive effect on the active citizenship of the participants,
and the participants expressed positive opinions about the subject. Numerous studies
have examined citizenship from various angles in the literature (Dere, 2019;
Degirmenci & Eskici, 2019; Ersoy, 2007; Ersoy, 2016; Kara et al. 2012; Kizilay,
2015; Kus & Aksu, 2017; Mizrak, 2019; Saglam, 2012; Ugurlu, 2011; Ulger, 2013;
Yesilbursa, 2015). When the related studies are evaluated in general, although the
study groups and samples change, the achieved result and target do not change.

International literature also provides rich data on civic education. Ashwin and
McVitty (2015) drew attention to student participation in their study and emphasised
the complementary feature of participation in teaching. In the study, it was stated that
student participation is multidimensional, this situation causes uncertainty, and this
uncertainty can be eliminated by analysing according to the focus and degree of
participation. Baggio et al. (2023) examined active citizenship on the basis of
populism in their study. In this context, the links between studies on popularity and
responsibility, accountability, politics, and business economics are analysed from an
interdisciplinary perspective. Campbell (2006) analysed in detail the dimensions of
participation, the causal relationship between education and participation, models that
may be effective on the dimensions of participation and educational factors that affect
participation In the study where examples of experimental studies are presented, the
effects of classroom climate, the discussion of politics and social issues in the
classroom on participation are analysed. In their study, Cooke and Kothari (2001)
emphasised the reasons why individuals do not take part in participation activities. In
the study, while critical information on history and institutions related to participation
was included, data were also shared that participation negatively affects local
communities and does not serve social purposes. In his study, Groccia (2018)
proposed a multidimensional model in which the history and definitions of student
participation and participation opportunities that can be experienced in higher
education can be developed. Hoskins et al. (2008) aimed to analyse the effect of
education on active citizenship according to education levels. According to the results
of the study, it was emphasised that there is a positive and significant relationship
between active citizenship and education. On the other hand, it was pointed out that
higher education has the greatest effect on active citizenship. Janoski et al. (1998)
conducted a longitudinal study to determine the impact of efforts to encourage
people’s interest in active citizenship and tested the "normativist™ and "social practice"
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theories. After the interviews with the participants, it was found that active citizenship
activities started at an early age had more positive effects on individuals. Jochum et
al. (2005) examined active citizenship within the framework of non-governmental
organisations, voluntary organisations and the challenges faced by these
organisations. In this study, the links between active citizenship and related
organisations were examined and suggestions were presented in order to contribute to
the expansion of the relationship between institutions. Kerr (2005) examined the
definition and scope of the concept of citizenship and what it means for communities
and local, national, and regional organisations in Britain, Europe, and other parts of
the world. Mendes and Hammett (2023) draw attention to the expectation of students
to take an active role in policies and practices and argue that such expectations,
practices, and calls have negative aspects. In the study conducted with geography
department students, students' views were analysed in the context of curriculum
revision and it was revealed that students did not show sufficient participation despite
the use of various incentive methods. Onyx et al. (2012) aimed to reveal the perception
of active citizenship and how active citizenship emerges by determining the social
change, attitudes, active citizenship forms and practices of individuals from different
segments. As a result of the study, two contrasting themes were pointed out and it was
revealed that active citizenship may have emerged for international and general good
or for local and concrete good. Shuler (2010) aimed to examine the change in the
relationship between participation and attitude over time. For this purpose, higher
education students' attitudes, community service activities, self-efficacy in politics
and civic engagement, commitment to civic responsibility, and tolerance for diversity
were analysed. Wood (2009) analysed how young people aged 14-16 define and
experience active citizenship. In the study conducted through workshops and focus
groups, it was concluded that young people defined active citizenship in terms of
status, social responsibility, and political literacy and that they associated it with the
concepts of rights, responsibilities, caring for others, control, decision-making, and
respect.

In the aforementioned studies, the current situation in terms of active citizenship
is not considered sufficient and it is suggested that studies should be carried out to
improve citizenship skills. In schools, this task falls primarily to social studies
teachers. Before teachers fulfil this task, they are expected to have the right perception
of active citizenship. It may be important to determine the perceptions of teachers
about active citizenship before they start their service and to carry out improvement
studies to meet the needs. In the literature, it has been determined that there are few
studies on active citizenship with pre-service teachers. It is thought that this study will
contribute to the literature in terms of subject, method, study group, the concept
studied and the approach used. In the study, it was aimed to determine the
metaphorical perceptions of pre-service social studies teachers about the concept of
"active citizenship”. In this context, answers to the following questions were sought:

1. What are the metaphors that social studies teacher candidates use to describe
"active citizenship"?
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2. Under which categories are the metaphors that the social studies teacher
candidates use while describing "active citizenship"?

In this study, the concept of effective citizenship is used in relation to the concept
of active citizenship. Within the scope of the research questions, firstly, it was aimed
to determine which metaphor and why pre-service teachers associated active
citizenship with. Based on this determination, how the pre-service teachers included
in the study group perceive active citizenship was categorised and the results were
interpreted. It is aimed that the study will provide an opportunity to determine the
perceptions of pre-service teachers about active citizenship, to determine the need,
and to offer suggestions for improvement.

Method

A qualitative research approach was adopted to examine the perceptions of social
studies teacher candidates about the concept of active citizenship in this study. The
survey method was used to conduct the study. Survey research primarily defines the
characteristics of adetermined population and makes inferences based on
a selected sample (Fraenkel & Wallen, 2009). By identifying the characteristics of a
selected group, survey research can help determine policy and plans in various fields
of study, such as business, health, and education (Sezgin Sel¢uk, 2019). The survey
method was chosen because the goal of this study was to determine the active
citizenship perceptions of social studies teacher candidates, to reveal the current
situation, and to develop forward-looking suggestions.

Study Group

The study group consisted of 146 teacher candidates studying Social Studies
Education at Trabzon University in the spring semester of the 2019-2020 academic
year. Although 152 students participated in the study, six of them were excluded from
the evaluation because of invalid answers. The study sample was determined with the
criterion sampling method among purposive sampling methods. The purposive
sampling methods make it possible to work in groups where information will be
gathered intensively depending on the purpose of the study (Canbazoglu Bilici, 2019).
The criterion sampling method is preferable to work with people with certain
characteristics (Patton, 1990). Because social studies is a course that discusses the
subject of citizenship, and this study determined the perception of teacher candidates
about active citizenship, the criterion sampling method was preferred for this study,
and the inclusion criterion was to be enrolled in the social studies education
undergraduate program.
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Table 1
Information about the Study Group
Gender (f)
Year of Study
Male Female
18t Year 8 24
2nd Year 12 28
3 Year 7 15
4% Year 17 35
Total 44 102

The study included 146 teacher candidates (102 female and 44 male) from the
first (32), second (40), third (22), and fourth (52) years of the social studies education
program/ department.

Data Collection Tools

An open-ended survey was used as a data collection tool. Due to the pandemic,
an online survey has been prepared. The questionnaire form consisted of a total of
four questions, including two categories of demographic information and questions
about active citizenship perceptions. In the data collection tool, the expression pattern
frequently preferred in metaphorical studies was used. Since the data collection tool
had been used in similar studies before, expert opinion was not sought. The gender
and year of study of the teacher candidates were requested for demographic
information. In the section on active citizenship perceptions, the participants were
asked to fill in the blanks in the following sentence “Active citizenship is like.......
because....... " and explain their opinions. The survey was tested in a pilot study with
ten students from the department of mathematics education. It was determined that no
changes to the survey were required.

Research Process

The web link to the web-based questionnaire was sent to the teacher candidates
studying in the social studies department as an e-mail and a short message (text
message). Teacher candidates were asked to participate in the study on a voluntary
basis, and it was stated that the identities of the participants would be kept confidential
while data were collected due to research ethics. Participants' e-mails were received
and they were allowed to send only one response to the study. At the end of
approximately two weeks, the data collection process was completed.

Ethical Committee Approval

This study followed all the guidelines outlined in the "Higher Education
Institutions Scientific Research and Publication Ethics Directive." None of the actions
specified in the directive's second section, "Actions Contrary to Scientific Research
and Publication Ethics," were carried out.
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Ethics committee review of the study was completed by the Trabzon University
Social and Human Sciences Scientific Research and Publication Ethics Committee,
and the study was found ethically appropriate with the decision dated 06.01.2021 and
numbered 81614018-000-E.14.

Data Analysis

Content analysis was used to examine the research data. The analysis phase was
carried out by one researcher. To analyze the research data, first, the codes were
determined, and then categories were created based on the codes. The categories were
formed based on the common feature expressed by the pre-service teachers for the
metaphors. For example, since light and compass metaphors were expressed with their
guiding features, these metaphors were evaluated under the "guiding” category. In
order to ensure the repeatability and confirmability of the study (Yildirim & Simsek,
2016), the data were re-coded by the same researcher two months after the first coding.
Comparisons were made between two sets of codes and categories. It was discovered
that there was a high level of consistency in both the first and last coding performed
independently. The codes and categories were presented to expert opinion after it was
determined that the analyses were largely similar and reliable. The analysis was given
its final form after the suggestions of an expert who conducted studies on citizenship
education. In the study, codes and numbers were used instead of the students' real
names. The numbered codes were used for female teacher candidates (FT1, FT2,...)
and male teacher candidates (MT1, MT2,...). The analyses were visualized and
presented as tables and figures, with frequency data included. The number of opinions
is represented by the frequency values in the tables and figures. Direct quotes from
the teacher candidates served as references for the data.

Findings
In this section, the metaphors used by social studies teacher candidates about
active citizenship were analyzed. The metaphors used by the teacher candidates were
given in tables by their years of study, and categories were developed according to the
explanations of the teacher candidates. The findings were visualized using figures,
and the codes were presented with frequency information expressing the number of
opinions. The findings were supported by direct quotes from the participants.

Findings Related to the First Sub-Problem

In this section, an answer was sought for the first sub-problem, "What are the
metaphors that social studies teacher candidates use to describe ‘active citizenship’
by their year of study?". Table 2 presents the related data.
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Table 2
The Metaphors Used by Social Studies Teacher Candidates About Active Citizenship
by Their Year of Study

Year of Study Year of Study
5 8 8 B 5 8 8 =
Metaphors § g & 8 - Metaphors § g 2 8 -
5 2 2 £ ¢ % 2 B s B
— [N ™ < = — N ™ < =
Homework 6 3 5 4 18 Keys of the * * * 1 1
piano
Ant 1 2 1 5 9 Atatiirk * * * 1 1
Wheel 4 1 * 1 6 Prospectus * 1 * * 1
Bee 3 1 * 1 5 Pole Star 1 * * * 1
Factory * * 2 3 5 Flower * 1 * * 1
Mother 1 2 1 * 4 Awake 1 * * * 1
person
Student 1 2 * 1 4 Strong * * 1 * 1
person
Life 1 1 1 * 3 Honey * 1 * * 1
badger
State * 2 1 3 Street lamp * 1 * * 1
NGO * 2 * 1 3 Newton's * * * 1 1
cradle
Puzzle * 2 * 1 3 Bread 1 * * * 1
Rolling * 1 = 2 Oxygen 1 * * * 1
stone 3
Car * 2 * 1 Recirculation * 1 * * 1
3 system
Teacher 1 *oo* 1 Walking 1 * * * 1
2
Hour * 1 1 1 Book 1 * * * 1
3
Court * *oo* 2 Coronavirus ~ * * * 1 1
2
Scientist * * 2 * Warrior * * 1 * 1
2 woman
Gray wolf * 1 1 2 Parent * * * 1 1
Tree 1 * 1 * 2 Assay * * 1 * 1
balance
Conscious * 1 * 1 2 Planetary * * * 1 1
person system
Fruit 1 *o* 1 2 News * * * 1 1
Lover 1 ** 1 2 Sunlight * 1 * * 1
Pomegranate * 2 = * 2 Light * * * 1 1
House * 1 = 1 2 Long road * 1 * * 1
Gold * 1 =* 1 2 Battery * * * 1 1
Compass * 2 * * 2 Wind rose * * * 1 1
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Table 2 (continued)

Year of Study Year of Study
Metaphors § é é é - Metaphors é § 5 g -
= 2 B £ o 1] 2 2 £ ¢
— [N ™ < = — ~ ™ <t =
Moon * * * 2 2 Water * * * 1 1
Shield 1 * * 1 2 Cell 1 * * * 1
Honest * 1 * * 1 Parliament * * * 1 1
banker
ID Card * * * 1 1 Robot * * * 1 1
Health * * 1 1 Prosecutor 1 * * * 1
workers
Minister of 1 * * * 1 Boiling * * * 1 1
health water
Rope * * 1 * 1 Food * * * 1 1
Chicken * * 1 * 1 Youth * * * 1 1
Binoculars * * 1 * 1 School life * 1 * * 1
Bird * * 1 * 1 Deputy * * * 1 1
Being 1 * * * 1 Popeye * 1 * * 1
online
Total 146

Social studies teacher candidates expressed 146 metaphors, 74 of which were
distinct, about active citizenship. According to the table, the concept of “active
citizenship” was mostly associated with the metaphors of homework (18), ants (9),
wheel (6), and bee & factory (5). Homework (18) and ant (9) metaphors were used in
all years of study. The 146 metaphors were categorized by their characteristics as
object names (20), animal-plant-food (12), human (9), occupation (8), geographical
terms (8), institution (5), action-situation (5), biological terms (2), and other (3).

The metaphors used by the first-year teacher candidates to describe active
citizenship were homework (6), wheel (4), bee (3), mother (1), ants (1), student (1),
life (1), teacher (1), tree (1), fruit (1), dear (1), shield (1), minister of health (1), being
online (1), Pole Star (1), awake person (1), bread (1), oxygen (1), walking (1), book
(1), cell (1), and prosecutor (1). The teacher candidates studying in the first year used
22 distinct metaphors with a total of 32.

The metaphors used by the second-year teacher candidates for active citizenship
were homework (3), ants (2), car (2), mother (2), student (2), state (2), NGO (2),
compass (2), pomegranate (2), puzzle (2), rolling stone (1), wheel (1), bee (1), life (1),
clock (1), gray wolf (1), conscious human (1), house (1), gold (1), prospectus (1),
flower (1), honey badger (1), street lamp (1), recirculation system (1), sun rays (1),
long road (1), school life ( 1), and Popeye (1). The teacher candidates studying in the
second year used 28 distinct metaphors with a total of 40.
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The metaphors used by the third-year teacher candidates for active citizenship
were homework (5), ants (1), factory (2), scientist (2), mother (1), life (1), state (1),
clock (1), tree (1), rope (1), chicken (1), binoculars (1), bird (1), a strong person (1),
warrior woman (1), and assay balance (1). The teacher candidates studying in the third
year used 16 distinct metaphors with a total of 22.

The metaphors used by the fourth-year teacher candidates for active citizenship
were homework (4), ants (5), factory (3), court (2), rolling stone (2), moon (2), student
(1), wheel (1), bee (1), NGO (1), puzzle (1), car (1), teacher (1), clock (1), gray wolf
(1), conscious human (1), fruit (1), lover (1), home (1), gold (1), shield (1), identity
card (1), Health workers / Minister of Health (1), piano keys (1 ), Atatiirk (1),
Newton's cradle (1), coronavirus (1), parent (1), planetary system (1), news (1), light
(1), battery (1), awind rose (1), water (1), Parliament (1), robot (1), boiling water (1),
food (1) youth (1) deputy (1). The teacher candidates studying in the fourth year used
40 distinct metaphors with a total of 52.

Findings Related to the Second Sub-Problem

In this section, an answer was sought for the second sub-problem, "Under which
categories are the metaphors that the social studies teacher candidates use while
describing "active citizenship?". The obtained findings are presented in Figures 1 and
2.

Figure 1.
Categories of metaphors used by social studies teacher candidates about active
citizenship
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Twelve different categories were reached after examining the metaphors used by
the teacher candidates for active citizenship. The metaphors used by the teacher
candidates for active citizenship were categorized as “dutiful, hardworking, guiding,
versatile, beneficial, protective, fighter, indispensable, conscious-knowing their
rights-questioning, part of the whole, altruistic, and free”.

In this context, the category analysis of social studies teacher candidates’s
metaphors related to the concept of effective citizenship is given in Figure 2.

Figure 2.
Categories and metaphors used by social studies teacher candidates for active
citizenship
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Among the metaphors used by first-year teacher candidates, the category of
dutiful (10) was the most prevalent. This category was followed by hardworking (7),
beneficial (4), questioning (3), guiding (2), versatile (2), indispensable (2), and
protective (2). First-year teacher candidates did not use any metaphors in the
categories of fighter, part of the whole, altruistic, and free.

Among the metaphors used by second-year teacher candidates, the category of
hardworking (9) was the most prevalent. It was followed by dutiful (8), versatile (6),
guiding (5), fighter (3), protective (3) beneficial (1), questioning (1), indispensable



1372 Elif Torun and Ibrahim Fevzi Sahin

(1), part of the whole (1), and free (1). Second-year teacher candidates did not use any
metaphors in the category of altruistic.

Among the metaphors used by third-year teacher candidates, the category of
dutiful (8) was the most prevalent. It was followed by hardworking (4), versatile (4),
fighter (3), helpful (1), free (1), and guiding (1). Third-year teacher candidates did not
use any metaphors in the categories of part of the whole, altruistic, questioning,
indispensable, and protective.

Among the metaphors used by fourth-year teacher candidates, the category of
hardworking (14) was the most prevalent. It was followed by protective (7), dutiful
(6), guiding (6) part of the whole (4), beneficial (3), indispensable (3), altruistic (2),
versatile (2), questioning (2), fighter (3), and free (1). Fourth-year teacher candidates
did not use any metaphors in the category of the fighter.

Social studies teacher candidates used 74 distinct metaphors, with a total of 146
metaphors, which were classified under 12 categories "dutiful (38), hardworking (32),
guiding (14), versatile (13), protective (12), beneficial (10), conscious-knowing their
rights-questioning (6), fighter (6), part of the whole (6), indispensable (6), altruistic
(3), and free (3). It was discovered that the teacher candidates used the same
metaphors to indicate different qualities or more than one feature.

The category with the highest frequency was dutiful (38). The teacher candidates
used nine different metaphors in this category. While teacher candidates mostly used
the metaphor of homework (18), it was followed by the metaphors of ants (7), student
(4), mother (4), teacher (1), honey badger (1), honest banker (1), and assay balance
(1). The metaphors that teacher candidates used the most, both in this category and
among all metaphors, were the metaphor of homework, which requires responsibility
to be completed, as well as the metaphor of the ant, which they thought represents
responsibility in the eyes of society. FT4 using the metaphor of homework stated
“Active citizenship is like homework. Because only responsible students do the
homework.”

The category with the second highest frequency was hardworking (32), and it
was the category with the highest number of distinct metaphors (12). In this context,
the metaphors of wheel (6), factory (5), and bee (5) were the most used ones in this
category. They were followed by rolling stone (3), car (3), clock (3), ants (2),
Newton's cradle (1), recirculation system (1), battery (1), boiling water (1), and
coronavirus (1). The participants stated that they associated these metaphors with
active citizenship in terms of work/action. For the most used metaphor "wheel", FT28
stated that “Active citizenship is like a wheel. Because the wheel is constantly turning,
working and moving, that's what it does." Additionally, "coronavirus", which has
joined our vocabulary and settled in our minds due to the pandemic, was also
associated with active citizenship by a participant. MT76 stated “An active citizen is
like a coronavirus. Because it always does its job at every opportunity, it never stops.",
associating active citizenship with the mobility of the virus.



Metaphoric Perceptiions of Social Information Teacher Candidates About Active Citizenship Concept
1373

The category with the third highest frequency was guiding (14), and 11 distinct
metaphors were used in this category. These metaphors were gray wolf (2), compass
(2), moon (2), minister of health (1), binoculars (1), prospectus (1), pole star (1), street
lamp (1), light (1), robot (1), and Atatiirk (1). The frequencies of the metaphors were
about the same level. FT10, one of the teacher candidates, said, “Active citizenship is
like a gray wolf. Because just as gray wolves guide the Turks, active citizens also
guide other citizens.”

Another metaphor group used by teacher candidates was gathered under the
category of versatile (13). The metaphors of life (3), state (3), pomegranate (2),
scientist (1), planetary system (1), food (1) long road (1), and cell (1) were included
in this category. MT79, one of the teacher candidates, associated long roads with
being versatile and said, “Active citizenship is like a long road. Because long roads
host different things, you encounter many during the trip.”

Another metaphor group used by teacher candidates was gathered under the
category of protective (12). The metaphors of NGO (3), shield (2), court (2), lover (2),
home (2), and parent (1) were included in this category. A teacher candidate
associated active citizenship with a shield and stated, “Active citizenship is like a
shield. Because the shield protects the warrior from blows. Active citizens also protect
the public from injustices.”

The metaphors that the teacher candidates associated with active citizenship
because they bring benefits were combined in the category of beneficial (10). This
category included the metaphors of fruit (2), tree (2), gold (2), walking (1), book (1),
a wind rose (1), and scientist (1). Including the gold metaphor that the teacher
candidates associated with active citizenship because it provides benefits, FT112
stated, “Active citizenship is like gold. Because gold benefits its owner, and active
citizens are beneficial to their country.”

The teacher candidates used the metaphors of rope (1), a strong person (1), honey
badger (1), warrior woman (1), Popeye (1), and school life (1) in the category of
fighters (6). Using the metaphor of warrior woman, FT6 said, “An active citizen is
like a warrior woman. Because a warrior woman can struggle with all kinds of
problems without giving up. Active citizenship also requires relentless struggle.”

The metaphors of identity card (1), bread (1), oxygen (1), sun rays (1), water (1),
and food (1), which the teacher candidates associated with active citizenship, were
gathered under the category of indispensable (6). MT41 associated active citizenship
with bread because it is indispensable and stated, “Active citizenship is like bread.
Because as bread is indispensable for life, so is active citizenship for social life.”

The metaphors of a conscious person (2), being online (1), an awake person (1),
a prosecutor (1), and news (1) were combined under the category of conscious-
knowing their rights-questioning (6). FT29 associated active citizenship with being
online from these metaphors and said, “Active citizenship is similar to being online.
Because if you are online, you are informed about things, you are aware of them.”
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Some of the teacher candidates also used the metaphors of a puzzle (3),
parliament (1), piano keys (1), and deputy (1) for active citizenship. These are
combined under the category of part of the whole (6). MT78 expressed his opinion,
“Active citizenship is like a puzzle. Because to complete a puzzle, all the pieces must
be in place, even one missing piece breaks its integrity. An active citizen is also a part
of the whole, without that part, something will always be missing.”

Another category created based on the statements of teacher candidates was the
category of altruistic (3). The metaphors of teacher (1), Health workers/ Ministry of
Health (1), and Atatiirk (1) were gathered under this category. Using the metaphor of
Health workers/Ministry of Health, FT113 stated “Active citizenship is similar to
health workers. Because health workers put their lives at stake and sacrificed a lot for
their country in the most difficult times.”

The metaphors of bird (1), youth (1), and flower (1) that the teacher candidates
used for active citizenship were gathered under the category of free (3). Using the
flower metaphor, MT107 stated, “Active citizenship is like a flower since while the
flower continues its own life, its pollen circulates freely with the wind. Active
citizenship also requires being free like a flower, if you are free, you will be active.”

Since some metaphors were used in conjunction with more than one feature,
these metaphors were marked with a "*" sign, and they were included in more than
one category. One of them was the metaphor of Atatiirk. In this context, the metaphor
of Atatiirk was included in the categories of "guiding" and "altruistic". MT9 expressed
what active citizenship meant to him, “Active citizenship is similar to Atatiirk.
Because Atatiirk was a guiding and altruistic leader. An active citizen should be like
him.”. The metaphor of a honey badger was also included in two separate categories
due to its two different characteristics. In this context, the metaphor of a honey badger
was included in the categories of "dutiful" and "fighter". MT116 stated, “Active
citizenship is like a honey badger. Because a honey badger is aware of its
responsibility to feed its babies and will fight no matter what.” The metaphor of food
was expressed by a single participant with two different features. For the metaphor of
food, FT62 stated, “Active citizenship is like food. Because it contains multiple
elements and is indispensable for the living.” For this reason, the metaphor of food
was included in the categories of "versatile" and "indispensable”. Additionally,
different participants used the same metaphor with different features. The "ant"
metaphor, which was one of these metaphors, was included in both the "hardworking"
and "dutiful" categories. While 7 participants used the metaphor of ants because they
were hardworking, 2 participants used them because they were dutiful. Since the
scientist metaphor was expressed by two different participants due to different
characteristics, it was evaluated under different categories. Accordingly, the scientist
metaphor was associated with effective citizenship by one participant due to its
versatility, while it was associated with the context of providing benefits by another
participant.
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Discussion, Conclusion and Suggestions

This study aimed to determine the metaphorical perceptions of social studies
teacher candidates about active citizenship. The findings from 146 teacher candidates
were presented in this study. According to the results, it was determined that the
metaphors expressed by the teacher candidates for active citizenship had positive
qualities. This result was in line with the results of similar studies conducted by Aydin
and Celik (2017), Degirmenci and Eskici (2019), Dere (2019), Ersoy (2007),
Feldmann (2007), Go1 (2013), Keles and Tonga (2014), Peterson and Knowles (2009),
and Tuncel and Ugur (2009), and the views and perceptions of the participants on
citizenship were positive.

The metaphors used by pre-service social studies teachers about the concept of
active citizenship were evaluated with their reasons and categorised. When the
metaphors are evaluated in the context of their categories, it can be said that the
metaphor related to effective citizenship is used due to the reason on which it is based
and the categories created can be associated with the characteristics of effective
citizens.

When the metaphors used by pre-service social studies teachers about the
concept of active citizenship are evaluated according to the year of study, it can be
said that the metaphors used increase as the year of study increases. This situation
may be related to the number of participants as well as the increase in the level of
knowledge as the year of study increases.

The study results show that the most frequently mentioned metaphors by teacher
candidates were homework (18) and ant (9), while the category of "dutiful” had the
highest frequency. In this category, nine distinct metaphors were used by the teacher
candidates, which they thought were declaring duties and responsibilities. So, it can
be stated that the teacher candidates mostly associated "active citizenship" with dutiful
citizens who fulfill their responsibilities. Also, citizenship was mostly associated with
responsibility in the studies conducted by Aydin and Celik (2017), Degirmenci and
Eskici (2019), Dere (2019), Ersoy (2007), Eryilmaz et al. (2018), ibrahimoglu (2009).
Kus and Aksu (2017) stated that social studies teachers raised active citizens and that
their definitions of "active citizen" were concentrated on duty and responsibility.
Additionally, Namli1 Altintas (2016) stated that the teacher candidates considered
active citizenship as a responsibility, but there was no consensus on how participation
should be. It can be stated that this study demonstrates parallelism with other studies
in the literature. Mizrak (2019) also concluded that social studies teachers associated
active citizenship with fulfilling their duties. Ersoy (2007) similarly stated that the
teachers considered active citizenship as a responsibility. Although the results of this
study show parallelism with the studies conducted in Turkey, they differ from the
international literature. For example, Westheimer and Kahne (2004), Abs and
Veldhuis (2006), and Hoskins (2006) draw attention to the political, civil society, and
struggle dimensions of citizenship, which they conceptualise in their studies. These
different contexts of active citizenship are believed to be related to the diverse
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citizenship policies and programs adopted by countries. Degirmenci and Eskici (2019)
mentioned this issue and stated that the emphasis on the "dutiful” citizenship approach
adopted in our country may have influenced this result. Kus and Aksu (2017)
emphasized that this result stems from our republican/communist citizen
understanding in which duty and responsibility are at the forefront. The fact that
different countries share the same duty and responsibility approach to citizenship can
also be related to history. In the past, individuals had to fulfill their duties for the state
to survive (Heater, 2007). On the other hand, family and environment are also known
to be effective in the perception of citizenship. The situations that societies have gone
through in the historical process have shaped their perceptions of citizenship. Periods
of military intervention may have caused the perception of responsibility-based
citizenship, and individuals with this understanding may have influenced the views of
teacher candidates. It was aimed to raise apolitical citizens who protect their state,
fulfill their duties and responsibilities, and are prepared for every threat and to reduce
civilian participation during the military intervention period of 1960-1980 in Turkey
(Aydin, 2005; Kilig¢ Oguz, 2005). The fact that similar results have emerged in recent
and past studies on citizenship has revealed that the curriculum may not be sufficient
for raising active citizens. The duties and responsibilities of citizens were emphasized
in the 1998 curriculum in Turkey (Akhan et al. 2019). On the other hand, active
citizenship was emphasized in 2005 and later programs, albeit gradually. The fact that
pre-service teachers still consider active citizenship mostly on the basis of
responsibility questions the adequacy of their undergraduate education, as well as the
curriculum based on pre-degree education, for raising active citizens.

The category with the second highest frequency was the category of
"hardworking”, and it had the highest number of distinct metaphors. In addition, the
third most frequently used metaphor, the wheel (6) metaphor, was also included in
this category. It can be said that the second most frequent association of active
citizenship was with hardworking. The metaphors of hardworking were mostly used
in terms of physical activity and action. In this context, it can be said that the teacher
candidates considered it necessary to act for active citizenship. The slowdown of
business and work activities during the pandemic may have created the awareness that
an active citizen should work and produce. However, active citizenship includes
political and social participation. In this sense, it is believed that hard work is not
considered in terms of political and social participation, but in the context of
individual work and responsibility. The findings show that the teacher candidates did
not link metaphors with problem-solving or effort. In this context, it can be said that
the teacher candidates evaluated the subject individually rather than the citizenship
feature emphasized in the program. It was concluded that although the 2018
curriculum emphasized taking action for active citizenship, some of the teacher
candidates understood active citizenship in a different quality than intended.

The metaphors in the category of “conscious-knowing their rights-questioning”
were discussed in the context of awareness of rights. The type of citizen emphasized
in this category was in line with the conscious citizen perception that came to the fore
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in similar studies. For example, it shows parallelism with the conscious citizen
perception in the studies conducted by Dere (2019), Giirel (2016), and Kincal (2015).
Also, Mizrak (2019) shared that the teachers believed that active citizens were people
who were aware of their rights and knowledgeable. In this respect, it can be said that
citizenship awareness and knowledge, which was especially emphasized in the
"conscious-knowing their rights-questioning™ category, was similar to the literature.

It was determined that some of the emerging categories did not resemble and
differ from the international literature. For example, an active citizen in the category
of “altruistic” constitutes the type of citizen who can sacrifice everything for their
country if necessary. It is thought that this perception may be related to the citizenship
policies adopted in our country and the philosophy of democracy. While the
understanding that the state comes before the nation is dominant in Turkey, the
understanding that the state exists for the nation is dominant in Europe. It may have
affected the perceptions of some teacher candidates as well, so they may have been
thinking of an active citizen as a citizen who can sacrifice everything when necessary.
Turkish culture and traditions may have led to stemming the category of altruism. In
the tradition of the Turkish states, in addition to the understanding of "let the people
live so that the state may live", the basic idea of "everything is for the state” embodies
the understanding that citizens can give up everything for the state if necessary
(Giirses, 2011; Ocak, 2003). This may have caused some teacher candidates to use
metaphors about active citizenship in the category of altruism.

Some metaphors used by the teacher candidates showed parallelism with the
metaphors in similar studies. For example, Dere (2019) stated that the participants
used the metaphor of Atatiirk as a guiding and pioneering citizen in their study. In this
study, the teacher candidates also mentioned the guiding aspect of Atatiirk's metaphor.
In this respect, Atatiirk was described as an active citizen.

Notably, some elements used to define active citizenship in the relevant literature
were not emphasized by the teacher candidates in this study at all. For example, while
the participation aspect was never mentioned, the emphasis on civic participation and
NGOs remained shallow in this study. Also, the teacher candidates did not express
any metaphors about political participation. However, participation is a key element
for effective citizenship, and all processes from voting in elections to becoming a
member of a party, professional organisation or trade union and running an election
campaign reflect the dimension of participation (Namli Altintasg, 2016; Habermas,
1994). It was also been reported in some studies that the social participation level of
teacher candidates was low (Kartal, 2013). It may also be valid for this study group,
and the fact that a category emphasizing participation did not emerge in this study
may be because the teacher candidates did not have an awareness of social
participation. Additionally, the fact that no metaphor was mentioned in the dimension
of political participation may be due to the lack of awareness of the teacher candidates
about this area. Doganay (2003) mentioned that the political participation level was
low and the political alienation level was high in Turkey. They pointed out that the
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adopted political culture could be the reason for these results. It is believed that the
teacher candidates grew up in this culture, so it affected their awareness of political
participation. It is stated in the literature that political culture can be developed
through education. The social studies undergraduate program includes courses on
politics and citizenship. However, the study results leave a question about the
adequacy of these courses, where there was no awareness of political participation.
Since the teacher candidates did not develop an awareness of political participation
during their undergraduate level, the information that they will convey to their
students about political participation after starting their professional life may be
shallow. For this reason, more courses on politics and citizenship can be added and
internal regulations can be introduced to the social studies undergraduate program.

It can be stated that the final results of the study were generally in parallel with
the literature and that the teacher candidates did not have sufficient awareness of
active citizenship. Active citizens come to the fore with their high social and political
participation, knowing and using their rights, and fighting characteristics. However,
it was seen that the teacher candidates had a traditional citizen perception, especially
a duty-oriented passive citizenship perception. The lack of metaphors in the themes
of struggle, rights, and participation indicated that the active citizenship perception of
the teacher candidates had not yet developed sufficiently. Since the teacher candidates
were still studying, these deficiencies could be eliminated. However, since the rate of
citizenship courses in undergraduate programs of teacher candidates was relatively
low (Kaymakeci, 2012; Namli Altintas, 2016), it is a separate discussion topic whether
social studies teacher candidates can reach a sufficient level to raise active citizens
when they start their profession.

In this section, suggestions are presented in line with the results obtained from
the study. In this context, considering that as the level of active citizenship knowledge
of teachers increases, so does the level of caring for the subject (Galston, 2001; Goz,
2010), it may be beneficial to increase and diversify the number of undergraduate
courses that will increase the citizenship knowledge of teacher candidates.

Since the metaphors used by teacher candidates for active citizenship are mostly
of a passive nature, which will also affect their citizenship tendencies (Jones, 2000),
courses related to citizenship can be introduced that will enable teacher candidates to
participate in socio-political activities before they serve. On the other hand, service
learning and community service practices can be utilised. Thus, different dimensions
of active citizenship can be realised.

The inactive and responsibility-related categories were more common in this
study. It is known that the curriculum, family, social environment, and school life of
teacher candidates before their undergraduate education affect their perception of
citizenship. In this context, public service announcements, conferences, and events
that will raise awareness of active citizenship can be carried out in social life.
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Although the curriculum that can be seen as a reflection of the adopted education
policy emphasizes the active citizenship, the fact that the teacher candidates expressed
more inactive citizenship qualities may be a reflection of the fact that education is not
the only effective factor in the life of an individual (Naml1 Altintas, 2016; Hoskins &
Maschereini, 2009). In this context, projects can be developed that will affect all
segments of society and reflect active citizenship skills.

Previous studies have suggested that teachers need supportive studies and
experts for citizenship skills (Bicak & Eres, 2018). In this context, supportive
seminars and programs can be carried out in which teacher candidates can come
together with experts to develop active citizenship skills and perceptions.

It can also be suggested that metaphorical perception studies can be conducted
related to different citizenship terms, empirical research to change the perception of
active citizenship, and further studies to examine how active citizenship is included
in the current undergraduate program and citizenship course resources.
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Devletlerin, geleceklerini giivenceye almak i¢in en dnemli gorevlerinden biri
yurttag  yetistirmektir.  Devletler bu  gdrevi  yurttaslhk  politikalartyla
gergeklestirmektedir. Yurttaglik, devletlerin devamini saglama adina bireyleri ortak
amag ve hedefler cergevesinde tek paydada birlestirmeyi hedefler (Hablemitoglu ve
Ozmete, 2012). Ortak bir paydada birlestirilemeyen arada kalmis bireyler hem
devletlerin hem toplumun gelecegini olumsuz yonde etkileyebilir. Bu durum iyi
yurttashk nedir ve iyi yurttas kimdir? sorularini akillara getirmektedir. Iyi yurttashgin
nasil olmasi gerektigine iligkin goriislerin icinde bulunulan doéneme, toplumun
yapisina ve gereksinimlerine gore degistigi goriilmektedir. Latincede “civitas”
sozciigiiyle ifade edilen yurttaglik kavraminin temellerinin Yunan uygarligina
dayandig1 ve Atina hiikiimdart Solon’un yurttagligi hukuki terim olarak kullanan ilk
kisi oldugu diisiiniilmektedir. Solon yurttaslar1 zenginlik ve statiilerine gore farkl
kategorilere ayirarak hiikiimet {izerinde etkilerini bu kategorilere gore belirlemistir.
Boylece her kesimden yurttasin sosyal ve politik idareye katilmasini miimkiin
kilmistir. Ote yandan gesitli kaynaklarda Solon’un belirsiz kanunlar g¢ikararak,
kararlarin jiirinin etkinligiyle alinmasini1 amagladigi, bu durumun ise tiim yurttaslarin
yonetime katilmasinin yolunu agtigindan bahsedilmistir (Clark, 1994). Sosyal ve
politik siireglere katilim 6nemli goriilmekle birlikte (Li, 2009) kimlerin yurttas olarak
degerlendirilecegi konusunda farkl1 yaklagimlarin ortaya ¢iktig1 goriilmiistiir. Ornegin
Aristoteles Politika eserinde yurttagi hem yoneten hem yonetilen olarak kararlar
almak ve onlara uymakla sorumlu kisi olarak gormiis, yurttaglarin sadece sorun
¢ozmek i¢in degil iyi yasamak i¢in de yoOnetime etkin katilmasi gerektigini
vurgulamistir. Ancak Aristo siyasi kararlar alma konusunda sadece miilk sahiplerinin
s6z sahibi olmasi gerektigini belirterek yurttaslik haklarimi bu Olgiite gore
belirlemistir. Ote yandan Platon da yurttashigi egitim ile iliskilendirerek, yurttashgin
soy ve miilke bagh oldugunu vurgulamistir (Li, 2009). Antik dénemde yurttasliga
yaklagim miilk ile iligkilendirilirken Max Weber sonraki donemlerde yurttasligin
ortacag schirlerindeki askeri orgiitlenmeden ortaya ¢iktigini ifade eder. Buna gore
sehrin savunmasi icin askerlere ihtiya¢ duyulmasi kiiciik bir grup ya da tek kisinin
yonetimde etkin olmasini engell emistir. Giivenlik ihtiyaci nedeniyle siyasi gii¢ askeri
disiplinle paylagilmistir (Shafir, 1998). Bu durum toplumun o6nemli kesimini
olusturan askerlerin yonetimde etkin olmasma yol agarak yonetimin bu kisilerle
paylagilmasini saglamistir. Dolayisiyla yonetimde etkili olan gruplar yurttas olarak
adlandirilmigtir. Sonraki dénemlerde sahip olunan statii, soy ve miilk gibi kavramlar
yurttaslik i¢in ayirt edici 6zellik olmadan ¢ikmistir. Nitekim Fransiz Devrimi ile oy
hakki ve temsil gibi yetkiler daha genis kitlelerle paylasilmistir. Bu dénemleri takiben
is¢i sinifinin etkin olmaya baglamasiyla yurttaslik ve katilim anlayist esitlik ilkesi
cercevesinde yeniden tanimlanmustir. Ozellikle II. Diinya Savasi’ndan sonra esitlik ve
adalet temelinde kanunlarla sivil haklar giivence altina alinarak katilim boyutunda
yurttaslarin sendikal haklar siirece dahil edilmistir.

Tarih boyunca yurttagin ve yurttasligin ne olduguna dair farkli yaklasimlar
olmasina karsin yurttaglar yonetimden ve katilimdan ayr1 diisiiniilmemistir. Yurttaglik
genel olarak katilim ile iliskili olarak ele alinmistir. Iyi yurttas algisi ise eski
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donemlerde vergisini veren, goérev ve sorumlulugunu en iyi sekilde yerine getiren kisi
iken bu goriis zamanla degismistir (Namli Altintas, 2016). Toplumlar gelistik¢e ve
devletler biiyiidilkge toplumun artan gereksinimlerini karsilama adina yetersiz
kalindig1 fark edilmistir (Kara ve dig., 2012). Eksiklikleri tamamlama, toplumun
gereksinimlerine karsilik verme amactyla devletler yine topluma yonelerek iyi yurttasi
etkin yurttaslikla iliskilendirmistir. Nitekim tarihsel baglamda da hemen her donemde
yurttaslarin tilkeleri i¢in etkin, iiretken ve duyarli olmalar1 beklenmistir (Colak, 2015).
Bu fikre gore insanlarin devlete, devletin de insanlara kars1 yerine getirmesi gereken
ylikiimliiliikleri bulunmaktadir (Sariipek, 2006). Yine bu anlayista birey sorumluluk
alarak {iilkesinin gereksinimlerini karsilamak ve niteligini yiikseltmek igin yiikiimlii
tutulmustur (Senkal, 2005). Oyle ki etkin yurttas toplumun gereksinim ve hizmetlerini
kargilamali, sosyo-politik konular basta olmak {izere hemen her konuda katilimci rol
tistlenmelidir (Kara ve dig., 2012). Bunun yan1 sira etkin yurttaglar toplumsal baglari
giiclii tutarak ve igbirligi saglayarak devletin sosyal yiikiimliliiklerini iistlenmeli ve
yurttaslarin gereksinimleri yine birbirleri tarafindan karsilanmalidir (Sariipek, 2006).
Tiim bunlarmn yaninda etkin yurttasin kim oldugu ve etkin yurttasligin ne olduguna
iligkin goriislerin iilkeden iilkeye, benimsenen politikaya, yasam goriisiine hatta belki
en 6nemlisi donemin kosullarma gore degistigi goriilmektedir. Ornegin; liberal goriise
sahip Oldfield (2012) bireyin devletten daha 6ncelikli ve 6nemli oldugunu savunarak
etkin yurttasi, bireyin insan olmasindan kaynaklanan haklara ve 6zgiirliikklere sahip
¢ikan kisi olarak degerlendirmektedir. Bu durumda birgok {ilkenin etkin yurttasliga
o6nem vermekte oldugu ancak etkin yurttasin tagimast gereken 6zellikleri devletlerin
kendisinin belirledigi sdylenebilir.

Devletler egitim sistemlerini kendi tasarladiklari insan tipi ve toplum modelini
olusturmak i¢in kullanmaktadir (Celik, 2019; Sisman, 2011). Bu hedefle devletler
kendi belirledikleri smirlar iginde bir biitiinliik kurmak ister (Bigak ve Eres, 2018).
Benimsenen egitim politikalart da 6gretim programlarima etki ederek ders kitabinin
dilinden, 6gretmenin kullanacagi teknige kadar egitimin tiim paydaslari dgretim
programlarindan etkilenir (Akbaba, 2004). Gelistirilen 6gretim programlart istenilen
yurttas tipini yansitmaktadir (Yigit, 2017). Egitim politikalar1 ve 6gretim programinin
basarisi, uygulama sirasinda ortaya ¢ikar (Varig, 1988). Egitim politikalart ve 6gretim
programlari araciligtyla, yurttaslarin devletin 6ngordiigii sosyo-politik konulara etkin
katilm gostermesi ve sorumluluk almasi, boylece devlete sadakatin saglanmast
amaglanir (Celkan, 2014). Istenilen dzellikte yurttas yetistirmek igin yurttaglik egitimi
gereklidir (Ersoy, 2007). Ayrica yapilan ¢aligmalarda ortaya konan; diinya genelinde
bireylerin giderek politik okuryazarlik oranimin diismesi, katithm ve politik
etkinliklere ilgilerinin azalmasi gibi nedenler de yurttashk egitimini zorunlu kilan
nedenler arasinda sayilabilir (Wood, 2010). Niifusun artmasi nedeniyle devletlerin
toplumun ihtiyaglarii karsilamada yetersiz kalmasi gibi sebeplerle son donemde
giderek daha da 6nem kazanan etkin yurttas yetistirme amacina da yine yurttaslik
egitimi yoluyla ulasilabilir. Nitekim, yurttashik egitiminin son hedeflerinden olan,
bireyleri sosyo-politik konulara dahil etmek, katilimlarin1 artirmak etkin yurttaglik
kavramiyla agiklanabilir.
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Yurttaslik egitimi, esasen i¢inde birgok paydasi barindirmaktadir. Bu kapsamda
yurttaghik egitimi okul, 6gretmen, dgrenci, yonetici, aile ve diger ilgili kisileri de
kapsayan bir 6grenme alani olarak degerlendirilebilir (Ugurlu, 2011). Bu alanda
dikkat edilmesi gereken en Onemli unsurlardan biri tutarliktir. Okul, 6grenci,
Ogretmen ve ilgili tiim paydagslar bireyden etkin yurttas becerilerini gelistirmesini
beklerken, bu paydaslarin aykir1 ve tutarsiz davranislari olumsuz etki olusturabilir.
Ornegin sosyal sorumluluk projelerinde gérev almak isteyen bir dgrencinin ailesi ya
da okul yonetimi tarafindan engellenmesi, bu O&grencinin hayatinin sonraki
donemlerinde de sosyal sorumluluk faaliyetlerine katilmamasina sebep olabilir. Bu
baglamda egitim ile ilgili tim paydaslarin yurttaghk egitimi i¢in tutarli davranig ve
tutum sergilemeleri dnemlidir (Ulger, 2013). Gelistirilmek istenen davranis ile ilgili
paydaslarin  sergiledikleri davraniglarin  kosut olmasi yurttaglik becerilerini
gelistirmeyi destekleyecektir (Karaman Kepenekci, 2000). Bu kapsamda yurttaglik
egitiminin basariya ulagmasi i¢in egitim ile ilgili tiim paydaslarin yurttashik egitiminin
amaglarina ve 6n goriilen hedeflerine uygun hareket etmesi 6nemli goriillmektedir.

Yurttaslik egitimi hemen her donemde 6nemli olmasina karsin 6-14 yas araligint
kapsayan ilkdgretim doneminin egitim kademeleri arasinda daha 6n plana ¢iktig1 ve
bu dénemde 6grenilen bilgi ve becerilerin daha kalict oldugu bilinmektedir. Ayrica
6-14 yas araligini kapsayan ilkogretim donemi biligsel olarak dgrenmeye en agik
olunan egitim dénemi olup deger ve kazanimlar goreli olarak daha kolay aktarilabilir
(Kara ve dig., 2012). Yurttashk egitiminin verildigi ve hedeflenen nitelikte yurttagin
yetistirilmesi i¢in yiiriitiilen temel derslerden biri de sosyal bilgilerdir (Kus ve Aksu,
2017). Nitekim sosyal bilgiler dersinin amaglarindan birinin de yurttaglik bilincinin
kazandirilmasi oldugu bilinmektedir (Barr ve dig., 2013). Sosyal bilgiler, bireyin
yasami boyunca yararlanacagi yurttaslik becerilerini kazandirmay: amaglayan bir
derstir (MEB, 2018). Yurttaslik bilincinin kazandirilmasi i¢in dersin yiiriitilldigi
gelisim doneminin yagam boyu devam ettirilecek davranislara yol acabilecegi
diisiiniilince, yurttaslik becerilerini kazandirma adina sosyal bilgiler dersinin énemi
daha iyi anlagilabilir (Kara ve dig., 2012). Tiirkiye’deki sosyal bilgiler dgretim
programi incelendiginde Milli Egitim Bakanligi’nin sosyal bilgiler dersi araciligiyla
etkili, sorumlu, degisen diinya kosullarina uyum saglayabilen, sorun ¢ozebilen,
katilimc1 ve etkin yurttas yetistirilmesini hedefledigi goriilmektedir (Doganay, 2005;
Hablemitoglu ve Ozmete, 2012; Inan, 2014; Kara ve dig., 2012; MEB, 2018; Sever,
2016). Gilinimiiz kosullar1 dikkate alindiginda 6zellikle iilkesini ve diinyay1
ilgilendiren sorunlarin ¢dzliimiinde etkin rol almanin daha da 6nem kazandig
sOylenebilir. Devletlerin bir araya gelip protokol olusturmalari zor ve zaman alict
olabilirken, bireylerin daha kisa siirede orgiitlenmesi ve eyleme ge¢mesi miimkiin
olabilir. Ornegin sosyal medya iizerinden yapilan kiyilar1 temizleme konulu bir
paylasim digerini tetikleyebilir ve kiyilar1 temizleme adina diinyanin farkli yerlerinde
insanlar kisa zaman iginde bir araya gelebilir. Bu baglamda sosyal bilgiler
programinda da birey lizerinde durularak etkin yurttasligin gelistirilmesinin 6n plana
¢iktig1 goriilebilir (Hablemitoglu ve Ozmete, 2012).
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Sosyal bilgiler programinda vurgulanan insan tipini yetistirecek en onemli
Ogelerden biri 6gretmenlerdir. Bu baglamda sosyal bilgiler dgretmenlerinin soz
konusu yurttaslik &zelliklerini barndirmast derslerde daha etkili olmalari adina
avantaj saglayabilir. 2018 Sosyal Bilgiler Ogretim Programinda (SBOP) etkin
yurttasligin sosyoloji, hukuk ve siyaset ile iligkili oldugu vurgusu yapilarak, etkin
yurttasin grup, kurum ve sosyal orgiitlerin olusum ve isleyisi hakkinda farkindaligiin
olmast beklenmektedir. Boylece 6grencilerin, bireylerin ve gruplarin rolii ile ilgili
bilgi cergevesinde, kendi bireysel rollerini anlamasi hedeflenmektedir. Bu anlamda
kisinin yasanabilecek herhangi bir sorun karsisinda 6rgiitlii devlet yapisinin bilincinde
olmasi ve bireysel olarak yonetimi etkileme yollarini kavramasi beklenmektedir. Ote
yandan SBOP’de (2018) etkin yurttasin iilkenin sosyo-ekonomik ve Kkiiltiirel
kalkinmasima katki saglamasi ve medeni yasama tam olarak katilmasi gerektigi
vurgusu yapilmaktadir. Bu kapsamda sosyal bilgiler 6gretmenlerinin etkin yurttaglik
bilgisine sahip olmasi gerekli goriilmektedir. Etkin yurttaglik sosyal sorunlarin
saptanmasini, bu sorunlarin ¢éziimiinde etkin rol alinmasini, haklarin bilincinde
olunmasimi ve sosyal dayanisma olusturabilme yeterliklerine sahip olunmasini
kapsamaktadir (Gengtiirk ve Sarpkaya, 2009; MEB, 2018). Etkin yurttaslik bilgisinin
yant sira sosyal bilgiler 6gretmenlerinin yurttaglik etkinliklerine katilan birey olarak
Ogrenciler icin rol model olacak nitelikte olmasi beklenmektedir (Namli Altintas,
2016). Bu anlamda dersleri yiiriitecek Ogretmenlerin belirtilen etkin yurttas
niteliklerine sahip olmasi da dnem tagimaktadir.

Ogretmen; materyallerden, okul yodnetimine, &rgiitlenme tipinden liderlik
ozelligine kadar egitime etki eden tiim 6geler arasinda 6grenci basarisini etkileyen en
temel etkenlerin baginda gelmektedir. Bu durum Avrupa Birligi iiyesi olan birgok
tilkenin uzun zamandir 6gretmen yeterliklerine odaklanmasina neden olmustur (TED,
2009). Giiniin kosullarina gore yeniden diizenlenen §gretim programlarina karsin
sahada etkinlik gostermekte olan dgretmenlerin bir kismi kendini bir¢ok konuda
yeterli gormektedir. Bu nedenle egitim gereksinimi hissetmemektedir ve bu durum
programlarin giincelligine karsin dgretmenlerin gelisime kapali olmalarma yol
acmaktadir (Goziitok ve dig., 2005). Sahada egitim etkinliklerinde bulunan
Ogretmenlerin sahip olduklar1 beceri, goriis vb. durumlarint saptamak degerlidir.
Ancak yapilan durum saptamalarimin ardindan gelistirilen hizmet i¢i programlarinin
iyilestirme i¢in yeterince etkili olmadig1 (Bada ve Kirpik, 2021; Giilmez, 2004) bu
nedenle hizmet 6ncesi durum tespitlerinin 6nemli olabilecegi diistiniilmiistiir. Nitekim
henliz 6gretmenlik goreviyle egitim etkinliklerine baglamamis olan &gretmen
adaylarmin sahip oldugu goriis ve Ozelliklerin belirlenmesi; 6nlem alinmasi,
geligtirme ve iyilestirme ¢alismalarinin yapilmasi igin yarar saglayabilir. Bu baglamda
sosyal bilgiler 6gretmen adaylarinin 2018 Sosyal Bilgiler Ogretim Programi’nda
Ozellikle tlizerinde durulan “etkin yurttaslik” algisinin nasil oldugunu belirlemek
o6nemli olabilir. Sahada ¢alismaya baglayacak 6gretmen adaylarmin etkin yurttaslik
kavramina iliskin algilarinin saptanmasi, alana yonelik oneri gelistirme ve diizenleme
getirme adina firsat sunabilir.
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Vatandashk ve Etkin Vatandashk Alaninda Yiiriitiillen Caliymalar

Ilgili alanyazin tarandiginda yurttaslik konularmi yansitan ve iyi yurttaslik, etkin
yurttaslik, aktif vatandaslik, etkin vatandaglik gibi farkli kavramlarla iligkili
calismalarin bulundugu saptanmistir. S6z konusu calismalarda yurttashik farkl
acilardan degerlendirilmis ve farkli kavramlarla iliskili olarak yiiritilmiistiir. Akin
(2022) refah devleti baglaminda Avrupa’daki aktif vatandashigi ele aldig:
calismasinda farkli Avrupa devletlerinin yurttaglik modellerini karsilastirmali olarak
incelemistir. Altun (2020) bireyin kentli aktif vatandas olarak katilim diizeyi ile kent
arasindaki iligkiyi arastirdigi ¢alismasinda sivil bilincin ve sivil katilimin yiiksek
bireylerin oldugu, kentlerin biiyiidiikge aktif katilimin diistiigii sonucunu paylagmistir.
Arcanli (2019) etkin vatandaslik 6grenme alani {izerine Ogretmen ve Ogretmen
adaylarmin goriiglerini alarak durum c¢alismasi olarak yliriittiigii arastirmasinda
Ogretmen ve Ogretmen adaylarmin goriislerinin benzer oldugu ve etkin yurttaslik
becerilerinin kazandirilmasimin énemli olarak goriildiigi, etkin yurttaghgin giinliik
sorunlarin ¢oziimiinde rol oynadigi goriisiiniin hakim oldugunu paylagmistir. Aydin
(2021) “Vatandas I¢in Medeni Bilgiler” kitabinda yer alan insan haklar1 ve demokrasi
konularini etkin vatandaslik 6grenme alani kazanimlar1 baglaminda dokiiman analizi
teknigi ile inceledigi ¢calismasinda altmis konu basligi ve bes kategoriye ulagmustir.
Bozkaya (2020) 5. sinif sosyal bilgiler etkin vatandaglik {initesinde gé¢gmen ¢ocuklarin
vatandaglik biling diizeylerini karma yontemle inceledigi ¢aligmasinda uygulanan
deneysel islemin yurttaghk algisina katki saglayarak olumlu ydnde etkiledigi
sonucunu paylagmistir. Cincil (2020) sivil toplum kuruluslari iizerine hazirlanan
metinlerle iligkili kiigiik resim ve ¢izimlerle (vignette) 6grencilerin etkin vatandashk
algilarini belirledigi durum arastirmasi olarak yiiriittiigii ¢alismasinda 6grencilerin
olumlu algiya sahip olmalarina karsin algilarin sinirli boyutta kaldigi sonucunu
paylagsmistir. Eryilmaz (2019) sosyal bilgiler 6gretim programinda etkin vatandaglik
O6grenme alani kazanimlariin uygulanabilirligine iliskin 6gretmen goriislerini aldig:
calismasinda konularin soyut ve kuramda kaldig1 soncunu paylagmistir. Naci (2020)
nitel arastirma yontemlerinden eylem arastirmasi olarak yiiriittiigli ¢aligmasinda
sosyal bilgiler dersi kapsaminda &grencilerin vatandaslik becerilerinin gelisimini
incelemeyi amaglamistir. Caligmada uygulanan eylem planinin olumlu sonuglandigi
vatandaslik becerileri gelisimine katkisinin oldugu sonucu paylasilmigtir. Naml
Altintag (2016) nitel arastirma desenlerinden eylem arastirmasi olarak sosyal bilgiler
ikinci smif Ogretmen adaylariyla yiriittiigi ¢alismada uygulanan eylem plani
sonucunda elestirel diisiinme boyutlarmin arttigi ve toplumsal birlikteligi savunan
aktif vatandagligin benimsendigi sonucuna ulagmistir. S6giit (2019) karma yontemi
kullandig1 ¢aligmasinda 5. smif 6grencileriyle ters yiiz sinif modelli bir uygulamayi
etkin vatandaglik 6grenme alaninda yapmistir. Uygulanan modelin akademik basari
iizerinde olumlu etkisinin oldugu ve modeldeki eksikliklerin giderilmesiyle daha
verimli ortamin sunulacagi sonucu paylasilmistir. Siivari (2020) sosyal bilgiler
Ogretmen adaylarinin aktif vatandaslik Ozyeterliklerini gesitli degiskenlere gore
incelemistir. Nicel aragtirma desenlerinden anlik taramanin kullanildigi ¢alismada
Ogretmen adaylarinin aktif vatandashk O6zyeterlik diizeylerinin yiliksek oldugu ve
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bunun degiskenlere gore farklilik gosterdigi sonucu paylasilmistir. Sener (2019)
Ogrencilerin etkin vatandaslik O6grenme alanindaki kavramlara yonelik biligsel
yapilarint ve algilarmi belirlemeye yonelik olarak betimsel tarama modelinde
yuriittiigli  calismada, Ogrencilerin kavram ile bilissel yapilarinin uyusmadigi
sonucuna ulagmistir. Yildirnrm (2019) altinci smif 6grencileriyle karma desende
ylriittiigii caligmasinda okul dist degerler egitiminin etkin vatandaglik degeri lizerine
etkisini incelemistir. Deneysel uygulamanin ardindan, 6gretmen, 6grenci ve veli
goriiglerinin alindig1 calismada deneysel islemin etkin vatandaslik tizerine olumlu
etkiye sahip oldugu ve konu hakkinda olumlu goriislerin belirtildigi paylagilmistir.
Yurttaslik {izerine farkli agilardan bakilarak hazirlanan bir¢ok ¢alismaya rastlamak
olanaklidir (Dere, 2019; Degirmenci ve Eskici, 2019; Ersoy, 2007; Ersoy, 2016; Kara
ve dig., 2012; Kizilay, 2015; Kus ve Aksu, 2017; Mizrak, 2019; Saglam, 2012;
Ugurlu, 2011; Ulger, 2013; Yesilbursa, 2015). Ilgili ¢aligmalar genel olarak
degerlendirildiginde ¢aligma grubu ve 6rneklemler degismesine karsin ulasilan sonug
ve hedef degismemektedir.

Uluslararast alan yazin da yurttaghk egitimi konusunda zengin veriler
sunmaktadir. Ashwin ve McVitty (2015) yaptiklar1 ¢alismada 6grenci katilimina
dikkat ¢ekerek katilimin 6gretimde tamamlayici 6zelligini vurgulamistir. Calismada
ogrenci katiliminin ¢ok boyutlu oldugu ifade edilmis, bu durumun belirsizlige neden
oldugu, katilimin odak ve derecesine gore analiz yapilarak bu belirsizligin ortadan
kaldirilabilecegi belirtilmistir. Baggio ve dig. (2023) yaptiklar1 ¢alismada aktif
vatandaslig1 popiilizm temelinde incelemistir. Bu baglamda popiilerlik ve sorumluluk
hakkindaki ¢alismalar, hesap verilebilirlik, politika ve isletme ekonomisi arasindaki
baglantilar disiplinler arasi bir bakisla incelenmigtir. Campbell (2006) yaptigi
calismada, katilimin boyutlari, egitim ve katilim arasindaki nedensel iliski, katilimin
boyutlar1 iizerinde etkili olabilecek modeller ve katilim iizerine etkili egitimsel
faktorleri detayli olarak ele almigtir. Deneysel ¢aligmalara dair drneklerin sunuldugu
calismada, sinif iklimi, sinifta politika ve sosyal konularin tartisilma durumunun
katilm {izerindeki etkileri incelenmigtir. Cooke ve Kothari (2001) yaptiklar
calismada bireylerin katilim etkinliklerinde yer almamalarinin sebepleri {izerinde
durmugtur. Calismada katilimla ilgili olarak tarihe ve kurumlara yonelik elestirel
bilgilere yer verilirken, katilimin yerel topluluklar1 olumsuz etkiledigi ve toplumsal
amaglara hizmet etmedigine dair veriler de paylasilmistir. Groccia (2018),
calismasinda Ogrenci  katilimmin tarihi, tanimlar1 ile yiiksek Ogretimde
deneyimlenebilecek katilim firsatlarinin gelistirilebilecegi ¢ok boyutlu bir model
Onermistir. Hoskins ve dig. (2008) yaptiklart ¢alismada egitimin aktif vatandaglik
tizerindeki etkisini egitim seviyelerine goére analiz etmeyi amaglamigtir. Calisma
sonucuna gore aktif vatandaslik ile egitim arasinda pozitif ve anlamli iligkinin oldugu
vurgulanmugtir. Ote yandan aktif vatandaslik {izerinde yiiksekdgretimin en biiyiik
etkiye sahip olduguna dikkat cekilmistir. Janoski ve dig. (1998) calismasinda
insanlarin aktif vatandagliga ilgisini tesvik etmek igin gergeklestirilen ¢aligmalarin
etkisini belirlemek amaciyla boylamsal bir arastirma yapmis ve “normativist” ve
“sosyal uygulama” kuramlarin1 test etmistir. Katilimcilarla yapilan goriismeler
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sonrasi erken yaglarda baslanan aktif vatandaglik etkinliklerinin, bireyler ilizerinde
daha olumlu etkilerinin oldugunu ortaya koymustur. Jochum ve dig. (2005) rapor
niteligindeki ¢aligmalarinda aktif vatandagligi, sivil toplum o&rgiitleri, goniillii
kuruluglar bu kuruluslarin karsilastiklar1 zorluklar ¢ercevesinde incelemistir. Bu
caligmada aktif vatandaglik ile iligkili kuruluslar arasindaki baglantilar irdelenerek,
kurumlar arasindaki iligkinin genisletilmesine katki saglama adina Oneriler
sunulmustur. Kerr (2005) ¢alismasinda, vatandaslik kavraminin tanimi ve kapsamu,
Britanya, Avrupa ve diinyanin farkli bolgelerindeki topluluklar ile yerel, ulusal ve
bolgesel kuruluglar i¢in ne ifade ettigini incelemistir. Mendes ve Hammett (2023)
yaptiklart ¢alismada politika ve uygulamalarda 6grencilerin aktif rol almalariin
beklenmesine dikkat ¢ekerek bu tiir beklenti, uygulama ve ¢agrilarin olumsuz yonleri
oldugunu iddia etmektedir. Cografya boliimii 6grencileriyle yiiriitiilen ¢alismada
miifredat revizyonu baglaminda dgrencilerin goriisleri analiz edilmis ve gesitli tesvik
yontemlerinin kullanilmasina karsin 6grencilerin yeterli katilim gostermedigi ortaya
konulmustur. Onyx ve dig. (2012) farkli kesimlerden bireylerin sosyal degisim, tutum,
aktif vatandaglik bi¢imleri ve uygulamalarini belirleyerek aktif vatandaglik algisi ve
aktif vatandagligin nasil ortaya ¢iktigint ortaya koymay1 amaglamigtir. Calismanin
sonucunda birbirine zit iki temaya dikkat ¢ekilerek, aktif vatandagligin uluslararasi ve
genel iyilik i¢in ya da yerel ve somut iyilik icin ortaya ¢ikmig olabilecegi ortaya
konmustur. Shuler (2010) calismasinda katilim ile tutum arasindaki iliskinin zaman
icindeki degigimini incelemeyi amaglamistir. Bu amagla yiiksek dgretim diizeyindeki
Ogrencilerin tutumlari, toplum hizmeti faaliyetleri, siyaset ve sivil katilim iizerine 6z
yeterlilikleri, sivil sorumluluga baglilik ve ¢esitlilige hoggoriileri incelenmistir. Wood
(2009) yaptig1 calismada 14-16 yas arasindaki genclerin aktif vatandasligi nasil
tanimladiklarini ve deneyimlerini incelemistir. At6lye galismalart ve odak gruplarla
yiiriitiilen ¢alismada genclerin aktif vatandasligi; statii, sosyal sorumluluk ve politik
okuryazarlik agisindan tanimladiklari; haklar, sorumluluklar, bagkalariyla ilgilenmek,
kontrol, karar vermek ve saygi kavramlariyla iligki kurduklart sonucuna ulasiimistir.

S6z konusu caligmalarda ¢ogunlukla etkin yurttaslik konusunda bulunulan
nokta yeterli gorilmemekte ve yurttaghik becerilerini gelistirmeye yonelik
calismalarin yapilmasi dnerilmektedir. Okullarda bu gdrev dncelikle sosyal bilgiler
ogretmenlerine diismektedir. Ogretmenlerin bu gdrevi yerine getirmeden Once
kendilerinin de etkin yurttaglilk hakkkinda dogru algiya sahip olmalari
beklenmektedir. Ogretmenlerin etkin yurttashk hakkindaki algilari heniiz hizmet
Oncesinde saptanip gereksinime yonelik iyilestirme ¢alismalarinin yapilmasi 6nemli
olabilir. Alanyazinda etkin yurttashk {izerine Ogretmen adaylariyla yapilan
calismalarin az sayida oldugu belirlenmistir. Bu ¢alismanin konusu, yontemi, ¢alisma
grubu, caligilan kavram ve kullanilan yaklagim baglaminda alanyazina katki
saglayacagi diisiiniilmektedir. Calismada sosyal bilgiler 6gretmen adaylarmin "etkin
yurttaslik" kavramma iliskin metaforik algilarin1 belirlemek amaglanmistir. Bu
kapsamda su sorulara yanit aranmistir:

1. Sosyal bilgiler &gretmen adaylarmin "etkin yurttashk" kavramim
tanimlamak i¢in kullandiklari metaforlar nelerdir?
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2. Sosyal bilgiler 6gretmen adaylarinin "etkin yurttaslik" kavramina yonelik
olusturduklar1 metaforlar hangi kategoriler altinda toplanmaktadir?

Bu ¢alismada etkin yurttaglik kavrami aktif vatandaslik kavramaiyla ilintili olarak
kullanilmistir. Arastirma sorular1 kapsaminda dncelikle 6gretmen adaylarinin etkin
yurttasligi hangi metaforla neden iligkilendirdigini belirlemek amacglanmigtir. Bu
tespitten yola ¢ikarak ¢alisma grubuna dahil olan &gretmen adaylarinin  etkin
yurttaslig1 nasil algiladigi kategoriler halinde belirlenerek, sonuglar yorumlanmaistir.
Calismanin 6gretmen adaylarinin etkin yurttaglikla ilgili algilarinin tespit edilmesi,
ihtiyacin belirlenmesi ve iyilestirme Onerileri i¢in firsat sunmasi hedeflenmistir.

Yontem

Sosyal bilgiler &gretmen adaylarinin etkin yurttaghk kavramina yonelik
algilarinin incelendigi bu arastirmada nitel aragtirma yaklasimi benimsenmistir.
Aragtirma tarama modelinde yiiriitiilmiistiir. Tarama modeli aragtirmalarinin temel
amact belirlenen evrenin Ozelliklerini tanimlamak ve secilen Ornekleme gore
¢ikarimlarda bulunmaktir (Fraenkel ve Wallen, 2009). Tarama calismalari; isletme,
saglik ve egitim gibi farkli alanlarda segilen grubun o&zelliklerini belirleyerek,
planlama ve politika belirleme igin firsat sunabilir (Sezgin Selguk, 2019). Bu
caligmada arastirmaya dahil edilen Sosyal Bilgiler 6gretmen adaylarinin etkin
yurttaglik algisi belirlenerek varolan durumun ortaya konulmasi ve ileriye doniik
oneriler gelistirilmesi hedeflendiginden tarama modeli tercih edilmistir.

Cahisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 6gretim yilinin bahar yariyilinda
Trabzon Universitesi Sosyal Bilgiler Egitimi alaninda 6grenim goren 146 dgretmen
aday1 olusturmustur. 152 kisi arastirmaya katilmasma karsin altist gegersiz-bos
yanitlar gonderdigi i¢in degerlendirmeye alinmamistir. Caligma grubu amagsal
ornekleme yonteminin 6lgiit 6rnekleme yontemiyle belirlenmistir. Amagli 6rnekleme
yontemi ¢alisma amacina bagli olarak yogunlukla bilgi edinilecek gruplarda ¢alisma
yapmay1 olanakli kilar (Canbazoglu Bilici, 2019). Olgiit érnekleme yontemi belirli
ozelliklere sahip kisilerle calisilmak hedeflendiginde tercih edilmektedir (Patton,
1990). Bu ¢aligmada da sosyal bilgiler yurttaslik temelli bir ders oldugu ve dncelikle
bu dersten sorumlu 6gretmen adaylarinin etkin yurttaglik algisinin belirlenmesi
gerektigi diisliniildiigiinden sosyal bilgiler 6gretmenligi lisans programina kayith
olmak 6lgiit olarak alinarak dlgiit 6rnekleme yontemi yeglenmistir. Tablo 1°de galisma
grubuna iliskin bilgiler verilmistir.
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Tablo 1
Calisma Grubuna Iliskin Bilgiler
Symf Cinsiyet (f)
Erkek Kadin

1. Smf 8 24
2. Smif 12 28
3. Smif 7 15
4. Siif 17 35
Toplam 44 102

Tablo 1’den de goriildiigii gibi arastirma, sosyal bilgiler egitimi birinci (32),
ikinci (40), ii¢iincii (22) ve dordiincii (52) sinif diizeylerinde 102°si kadin 44’1 erkek
olmak {izere 146 6gretmen adayi ile yliriitilmiistiir.

Veri Toplama Araci

Veri toplama araci olarak agik uclu anket formu kullanilmistir. Yasanan pandemi
stirecinden dolayr anket formu web tabanli olarak hazirlanmistir. Anket formu
demografik bilgilerin ve etkin yurttaslik algilarina yonelik sorularin yer aldig: iki
kategori olmak tizere toplam dort sorudan olusturulmustur. Veri toplama aracinda
metaforik ¢aligmalarda siklikla tercih edilen ifade kalib1 kullanilmistir. Veri toplama
aract daha oOnce de benzer caligmalarda kullanildigi icin uzman goriisline
bagvurulmamistir. Demografik bilgiler i¢inde 6gretmen adaylarinin cinsiyet ve sinif
diizeyi bilgisi yer almigtir.Etkin yurttaglik algilarina yonelik sorularin bulundugu
kategoride katilimeilarin “Etkin yurttaglik...... gibidir. Ciinkd.....” ifade kalibina gére
goriislerini agiklamalari istenmistir. Olusturulan formun pilot uygulamasi matematik
egitimi boliimiinde 6grenim gérmekte olan on 6grenci ile yapilmistir. Pilot uygulama
sonrasi formda herhangi bir degisiklik yapilmamistir.

Arastirma Siireci

Web tabanli olusturulan anket formunun baglanti adresi Sosyal Bilgiler
Anabilimdali’'nda 6grenim goren &gretmen adaylarina e-posta ve kisa ileti olarak
gonderilmistir.Ogretmen adaylarinin géniilliilik esasina gore calismaya katilimlar
istenmis, arastirma etigi geregi veriler toplanirken katilimeilarin kimliklerinin gizli
tutulacagi belirtilmistir. Katilimcilarin e-postalar1 kaydedilerek ¢aligsmaya yalnizca bir
cevap gondermeleri saglanmistir. Yaklasik iki haftalik siirenin sonunda veri toplama
stireci tamamlanmustir.

Etik Kurul Karar

Yapilan bu arastirmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayimn
Etigi YoOnergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yaym Etigine Aykir
Eylemler” baslig1 altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.



1390 Elif Torun ve Ibrahim Fevzi Sahin

Calismanin etik kurul incelemesi Trabzon Universitesi Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yaym Etik Kurulu tarafindan yapilmis ve 06.01.2021 tarih
81614018-000-E.14 sayili karar ile ¢alisma etik agidan uygun bulunmustur.

Veri Analizi

Arastirmada elde edilen veriler lizerinde icerik analizi gerceklestirilmistir.
Analiz asamasinda tek arastirmaci gorev almistir. Verilerin analizinde Oncelikle
kodlar belirlenmis ve olusturulan kodlara goére kategoriler olusturulmustur.
Kategoriler 6gretmen adaylarinin metaforlar i¢in ifade ettigi ortak 6zelliginden yola
cikilarak olusturulmustur. Ornegin 15tk ve pusula metaforlar1 yol gdsterici
ozellikleriyle ifade edildiginden bu metaforlar “yol gosteren” kategorisi basliginda
degerlendirilmistir. Calismanin tekrar ve teyit edilebilirligini (Yildirim ve Simsek,
2016) saglamak i¢in veriler ilk kodlamadan iki ay sonra ayni arastirmaci tarafindan
tekrar kodlanmistir. Yapilan analizler sonucu olusturulan kod ve kategoriler
kargilagtirtlmistir. Bagimsiz yapilan hem ilk hem de son kodlamalarda biiyiik 6l¢iide
tutarhigm oldugu belirlenmistir. Biiylik oranda benzer analizlerin yapildigmin ve
analizlerin giivenilir oldugunun saptanmasiin ardindan kod ve kategoriler uzman
goriisiine sunulmustur. Yurttaglik egitimi konusunda ¢aligmalari bulunan uzmanin
Onerisi sonrasinda analize son bi¢imi verilmistir. Caligmada &grencilerin gergek
isimleri yerine kod ve numaralar kullanilmistir. Kadin 6gretmen adaylar1 i¢in (KO1,
KO2,...), erkek 6gretmen adaylari igin ise (EO1, EQ2,...) kodlar1 numaralandirilarak
kullanilmistir. Analizler gorsellestirilmis, tablo ve sekil olarak sunulmus ayrica
frekans bilgisine yer verilmistir. Tablo ve sekillerdeki frekans degerleri goriig sayisi
olarak sunulmustur. Veriler 6gretmen adaylarinin goriislerinden dogrudan alintilarla
desteklenmistir.

Bulgular

Bu bolimde sosyal bilgiler 6gretmen adaylarinin etkin yurttaglik kavramina
yonelik gelistirdikleri metaforlar ¢dziimlenmistir. Ogretmen adaylarinin kullandiklart
metaforlar smif diizeylerine gore tablolagtirilmis ve Ogretmen adaylarmin
acikladiklar1 goriislerine gore kategoriler diizenlenmistir. Elde edilen bulgular,
sekiller kullanilarak gorsellestirilmis ve kodlar goriis sayisini belirten frekans
bilgileriyle sunulmustur. Elde edilen bulgular katilimcilarin goriislerinden dogrudan
alintilarla desteklenmistir.

Birinci Alt Probleme iliskin Bulgular

Bu béliimde birinci alt problem olan “Sosyal bilgiler 6gretmen adaylarinin sinif
diizeylerine gore ‘etkin yurttaglik’ kavramini tanimlamak i¢in kullandiklar1 metaforlar
nelerdir?” sorusuna yanit aranmistir. Elde edilen veriler Tablo 2'de sunulmustur.
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Tablo 2
Sosyal Bilgiler Ogretmen Adaylarimin Swinif Diizeylerine Gére Etkin yurttashk
Kavramina Yénelik Kullandiklar: Metaforlar

Sinif Diizeyi Simnif Diizeyi
f v 8 ¥ 9 B§ ’ v 5 09 9 E
Metafor s £ £ g = Metafor = = = g =
@2 2 @ 9 g a2 2w 9 &
— N n <t = . — o en <t =
Odev 6 3 5 4 1g rivanonun * x ox 1 1
tuslari
Karinca 1 2 1 5 9  Atatiirk * * 1 1
Cark 4 1 * 1 6  Prospektiis * 1 * * 1
Kutup
* * * *
An 3 1 1 5 Vildizt 1 1
Fabrika * *x 2 3 5 Cigek * 1 ox ox ]
Anne 1 2 1 * 4 Uyanik insan 1 * * * 1
Ogrenci 1 2 * 1 4 Giiglii insan * * 1 * 1
Yasam 1 1 1 * 3 Bal porsugu * 1 * * 1
Devlet x 9 1 = g Sokk * 1 x x
lambasi
STK R | Newtonun .« w4 g
besigi
Yapboz * 2 * 1 3 Ekmek 1 * * * 1
Eleyen * * ii * * *
demir 1 2 3 Oksijen 1 1
Araba x 2 x 1 g Dewidaim o, .y
sistemi
Ogretmen 1 * * 1 2 Yirimek 1 *  x0* 1
Saat * 1 1 1 3 Kitap 1 * * * 1
Mahkeme * * * 2 2 Koronaviriis * * * 1 1
Bilimadami = * * 2 % o Savas ook 1 x
kadm
Bozkurt 1 1 2 Ebeveyn * 1 1
Agag 1 * * 2 Hassas terazi * * 1 * 1
Bilingli * 1 - 1 2 Gezegen - « « 1 1
insan sistemi
Meyve 1 * * 1 2 Haber * * * 1 1
Sevgili 1 x» = 1 o Glnes * 1 xox ]
1ginlart
Nar * 2 * * 2 Isik * * * 1 1
Ev * 1 * 1 2 Uzunyol * 1 * * 1
Altin * 1 * 1 2 Pil * * * 1 1
Pusula * 2 * * 2 Riizgar gili * * * 1 1
Ay * x x 2 2 gy L |
Kalkan 1 * * 1 2 Hiicre 1 * * * 1
Diiriist * 1 * * 1 Meclis % 1 ]
bankaci
Kimlik kart1 * * * 1 1  Robot * * * 1 1
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Tablo 2 (devam)

Sinif Diizeyi Sinif Diizeyi
Metafor = F g g g Metafor ¢ g % 5

n 2 7 «n 3 ) n ) ) oy

~ o e & — I A < =
Saglik * * * 1 1 Sava 1 * * * 1
calisanlari
Saglik 1 N N N 1 Kaynayan N N N 1 1
bakani su
Urgan * * 1 * 1  Yemek * * * 1 1
Tavuk * * 1 * 1  Genglik * * * 1 1
Diirbiin * * 1 * 1  Okul hayat1 * 1 * * 1
Kus * * 1 * 1  Milletvekili  * * * 1 1
Cevrlmlgl * * * 1 * * *
olmak 1 1  Temel Reis 1 1
Toplam 146

Sosyal bilgiler 6gretmen adaylar1 etkin yurttaglik kavrami i¢in 74'i farkli olmak
iizere 146 metafor belirtmistir. Tabloya goére “etkin yurttaglik” kavrami en ¢ok ddev
(18), karinca (9), cark (6), ar1 ve fabrika (5) metaforlariyla eslestirilmistir. Odev (18)
ve karinca (9) metaforlar1 tiim siif diizeylerinde kullanilan metaforlar olmustur.
Metaforlar 6zelliklerine gore kategorik olarak degerlendirildiginde nesne adlari (20),
hayvan-bitki-yiyecek (12), insan (9), meslek (8), cografi terim (8), kurum (5), eylem-
durum (5), biyolojik terim (2) ve diger (3) olarak gruplandirilabilecek 146 kavram
kullanilmustir.

Odev (6), gark (4), ar1 (3), anne (1), karmca (1), dgrenci (1), yasam (1), gretmen
(1), agac (1), meyve (1), sevgili (1), kalkan (1), saglik bakani (1), gevrimigi olmak (1),
Kutup Yildiz1 (1), uyanik insan (1), ekmek (1), oksijen (1), yiirlimek (1), kitap (1),
hiicre (1) ve saver (1) birinci smifta 6grenim goérmekte olan dgretmen adaylarinin
etkin yurttaghigt tanimlarken kullandiklar1 metaforlardir. Birinci smifta 6grenim
gormekte olan 6gretmen adaylar1 22 farkli olmak iizere 32 metafor dile getirmistir.

Ikinci sinifta 6grenim gérmekte olan 6gretmen adaylari etkin yurttashg odev
(3), karinca (2), araba (2), anne (2), 6grenci (2), devlet (2), STK (2), pusula (2), nar
(2), yapboz (2), isleyen demir (1), cark (1), ar1 (1), yasam (1), saat (1), bozkurt (1),
bilingli insan (1), ev (1), altin (1), prospektiis (1), ¢igek (1), bal porsugu (1), sokak
lambasi (1), devri daim sistemi (1), gilines 1sinlart (1), uzun yol (1), okul hayati (1),
Temel Reis (1) metaforlarma benzetmistir. Ikinci sinifta 6grenim gérmekte olan
O0gretmen adaylar 28 farkli olmak iizere 40 metafor dile getirmistir.

Odev (5), karinca (1), fabrika (2), bilim adami (2), anne (1), yasam (1), devlet
(1), saat (1), agac (1), urgan (1), tavuk (1), diirbiin (1), kus (1), giiclii insan (1), savase1
kadin (1), hassas terazi (1) ti¢iincli sinifta 6grenim goren 6gretmen adaylariin etkin
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yurttashgi tanimlamak icin kullandiklar1 metaforlar olmustur. Ugiincii sinifta 6grenim
gormekte olan 6gretmen adaylart 16 farkli olmak iizere 22 metafor dile getirmistir.

Dérdiincii smifta 6grenim gérmekte olan 6gretmen adaylari etkin yurttashk
kavramimi tanimlamak icin 6dev (4), karinca (5), fabrika (3), mahkeme (2), isleyen
demir (2), ay (2), 6grenci (1), ¢ark (1), ar1 (1), STK (1), yapboz (1), araba (1),
ogretmen (1), saat (1), bozkurt (1), bilingli insan (1), meyve (1), sevgili (1), ev (1),
altin (1), kalkan (1), kimlik kart1 (1),Saglik ¢aliganlar1 (1), piyanonun tuslar1 (1),
Atatiirk (1), Newton'un besigi (1),koronaviriis (1), ebeveyn (1), gezegen sistemi (1),
haber (1), 151k (1), pil (1), riizgar giilii (1), su (1), meclis (1), robot (1), kaynayan su
(1), yemek (1), genclik (1), milletvekili (1) kavramlarini kullanmistir. Dérdiincii
smifta 6grenim gérmekte olan dgretmen adaylar1 40 farkli olmak iizere 52 metafor
dile getirmistir.

ikinci Alt Probleme iliskin Bulgular

Caligsmanin bu boliimiinde ikinci alt problem yer alan sosyal bilgiler 6gretmen
adaylarmin "etkin yurttaglik" kavramina yonelik olusturduklari metaforlar hangi
kategoriler altinda toplanmaktadir? sorusuna yanit aranmistir. Sosyal bilgiler
O6gretmen adaylarmin etkin yurttaglik kavramina iligkin metafor kategorileri Sekil
1’de sunulmustur.

Sekil 1.
Sosyal Bilgiler égretmen adaylarinin etkin yurttaghk kavramina iliskin metafor
kategorileri

Gdrev ve
L Sorumlulugunu
Ozgiir Bilen Cfl‘l_l;k;m
3 =]
=38
Fedakar
t=3
Yol Gosteren
=14
Etkin Yurttaghk
Miicadeleci Kavramma lligkin
=6 Metafor o
Kategorileri Qo}[\‘_)i'gnlu
Biitiiniin
Pargasi
=6 Koruyan
Bilingli Y =1
. ilingli- arar
Vazgegilmez Haklarim Bilen Saglayan
[=6 ve Sorgulayan =10

=6



1394 Elif Torun ve Ibrahim Fevzi Sahin

Ogretmen adaylarinin etkin yurttashk kavramma yonelik gelistirdikleri
metaforlar incelenerek, agiklamalarda yer alan ifadelere gore 12 farkli kategori
olusturulmustur. Ogretmen adaylarinin etkin yurttashk kavrami icin kullandig1
metaforlar “gorev ve sorumlulugunu bilen, ¢aliskan, yol gosteren, ¢ok yonlii, yarar
saglayan, koruyan, miicadeleci, vazgegilmez, bilingli-haklarini bilen-sorgulayan,
biitiiniin parcasi, fedakar ve ozgiir” kategorileri altinda toplanmustir.

Bu baglamda sosyal bilgiler 6gretmen adaylarmin etkin yurttaglik kavramina
iliskin metaforlarinin kategori analizi Sekil 2’de verilmistir.

Sekil 2.
Sosyal Bilgiler gretmen adaylarimin etkin yurttaslik kavramina iliskin metaforlar ve
kategorileri

S Cark (6) Bozkurt (2) =
Odev (18) Fabrika (5) Pusula (2) o) STK(3
Karinca (7) An(5) Ay ) Devlet (3) 3)
Ogrenci (4) Isleyen demir (3) g,yuylﬁ( bakant (1) Nar (2) Kalkan (2) Meyve (2)
Anne (4) et Dirbiin (1) Bilimadami (1) | Mahkeme (2) | /Agac (2)
o Saat (2 ovaili 2
Ogfretmen (1) K‘zmgcz)l © Prospektiis (1) ngeg@ S_"‘ gli 2) Altin (2)
Tavuk (1 o sy P sisterni (1) Ev(2) Yiiriimek (1
avuk (1) Newton'un besii (1) | Kutup Yildizi (1) Ebeveyn (1 uirimek (1)
#Bal porsugu (1) || Devri daim sistemi || g 1ok lambast ) *Yemek (1) veyn (1) Kitap (1)
Diiriist bankaci (1) (l')(l) Isik (1) ngm yflﬂ O] Riizgar giilii (1)
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Sekil 2’ye gore birinci siniftaki 6gretmen adaylarinin kullandiklar1 metaforlar
kategorik olarak ele alindiginda sorumlulugunu bilen (10) kategorisinin 6n plana
ciktig1 sdylenebilir. Bu kategoriyi ¢aliskan (7), yarar saglayan (4), sorgulayan (3), yol
gosteren (2), cok yonlii (2), vazgegilmez (2) ve koruyan (2) kategorileri izlemektedir.
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Birinci smiftaki 6gretmen adaylar1 miicadeleci, biitiiniin parcasi, fedakar ve &zgiir
kategorilerinde herhangi bir metafor dile getirmemistir.

Ikinci siniftaki 6gretmen adaylarinin kullandiklart metaforlar kategorik olarak
ele alindiginda caliskan (9) kategorisinin 6n plana ¢iktig1 sdylenebilir. Bu kategoriyi
sorumlulugunu bilen (8), ¢cok yonlii (6), yol gosteren (5), miicadeleci (3), koruyan (3)
yarar saglayan (1), sorgulayan (1), vazgecilmez (1), biitiiniin parcasi (1) ve 6zgiir (1)
kategorileri izlemektedir.Ikinci smiftaki 6gretmen adaylari fedakar kategorisinde
herhangi bir metafor dile getirmemistir.

Uciincii smiftaki 6gretmen adaylarmin kullandiklar1 metaforlar kategorik olarak
ele alindiginda sorumlulugunu bilen (8) kategorisinin 6n plana ¢iktig1 sdylenebilir. Bu
kategoriyi caliskan (4), ¢ok yonlii (4), miicadeleci (3), yarar saglayan (1), dzgiir (1)
yol gosteren (1) kategorileri izlemektedir. Uciincii simftaki 6gretmen adaylari
biitiiniin parcasi, fedakar, sorgulayan, vazgegilmez ve koruyan kategorilerinde
herhangi bir metafor dile getirmemistir.

Dordiincii sinifta 6grenim goren dgretmen adaylarmin kullandiklari metaforlar
kategorik olarak ele alindiginda caliskan (18) kategorisinin 6n plana c¢iktigi
sOylenebilir. Bu kategoriyi koruyan (7), sorumlulugunu bilen (6), yol gosteren (6)
biitiiniin parcas1 (4), yarar saglayan (3), vazge¢ilmez (3), fedakar (2), ¢ok yonlii (2),
sorgulayan (2), miicadeleci (3), 6zgiir (1) kategorileri izletmektedir. Dordiincii
smiftaki 6gretmen adaylart miicadeleci kategorisinde herhangi bir metafor dile
getirmemistir.

Sosyal bilgiler 0Ogretmen adaylart tarafindan, 12 kategoride "gérev-
sorumlulugunu bilen (38), ¢aligkan (32), yol gosteren (14), ¢cok yonlii (13), koruyan
(12), yarar saglayan (10), bilingli -haklarini bilen ve sorgulayan (6), miicadeleci (6),
biitiiniin parcasi (6), vazgegilmez (6), fedakar (3), 6zgiir (3)" 74'0 farkli olmak tizere
146 metafor dile getirilmistir. Ogretmen adaylari ayn1 metaforu farkli nitelikler
belirtmek veya birden fazla 6zellik igin de kullanmustir.

Frekansi en yiiksek kategori “gorev ve sorumlulugunu bilen (38)” kategorisidir.
Bu kategori i¢in 6gretmen adaylar1 dokuz farkli metafor kullanmistir. Ogretmenler
adaylar1 en ¢ok 6dev (18) metaforunu kullanirken bunu karinca (7), 6grenci (4), anne
(4), 6gretmen (1), bal porsugu (1), diiriist bankac1 (1) ve hassas terazi (1) metaforlar
izlemistir. Ogretmen adaylari tamamlanmasi sorumluluk gerektiren odev
metaforunun yani sira toplum nezdinde sorumlulugu temsil ettigini distindigi
karinca metaforunu hem bu kategoride hem de tiim metaforlar i¢inde en ¢ok tercih
etmistir. Odev metaforunu kullanan KO4 “Etkin yurttaslik édev gibidir. Ciinkii 6devi
ancak sorumluluk sahibi 6grenciler yapar” ifadeleriyle goriisiinii dile getirmistir.

Frekansi en yiiksek ikinci kategori "caliskan (32)" kategorisi olup bu kategori en
fazla farklt metaforun (12) dile getirildigi kategori olmustur. Bu kapsamda cark (6),
fabrika (5) ve ar1 (5) metaforlar1 bu kategorinin en ¢ok kullanilan metaforlarn
olmustur. Bu metaforlari; isleyen demir (3), araba (3), saat (3), karinca (2), Newton’un
besigi (1), devri daim sistemi (1), pil (1), kaynayan su (1) ve koronaviriis (1)
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metaforlar takip etmigtir. Tercih edilen metaforlar ¢aligma-hareket yoniiyle etkin
yurttasliga benzetildigi katilimeilar tarafindan dile getirilmistir. En ¢ok kullanilan
cark metaforu i¢in KO28 “Etkin yurttashk ¢ark gibidir. Ciinkii ¢ark devamli doner,
calisir ve hareket eder bunun isi odur” ifadelerini kullanmistir. Bunun yani sira
pandemi nedeniyle kelime dagarcigimiza katilan ve zihnimize yerlesen bir kavram
olarak diisiliniilen “koronaviriis” de bir katilimci tarafindan etkin yurttag kavramiyla
bagdastirilmistir. EO76 “Etkin yurttaslik koronaviriis gibidir. Ciinkii siirekli aktif hic
durmayan her firsatta isini yapar” ifadeleriyle etkin yurttashig: viriisiin hareketliligi
ile iliskilendirerek goriiniisii dile getirmistir.

Frekans degeri en yiiksek ti¢iincii kategori "yol gosteren (14)" kategorisi olup bu
kategoride 11 farkli metafor dile getirilmistir. Bu metaforlar bozkurt (2), pusula (2),
ay (2), saglik bakani (1), diirbiin (1), prospektiis (1), kutup y1ldiz1 (1), sokak lambasi
(1), 151k (1), robot (1) ve Atatiirk (1) olarak yer almistir. Bu kategoride frekanslar
yaklasik ayni diizeydedir. Ogretmen adaylarindan KO10 “Etkin yurttashk bozkurt
gibidir. Clnkii bozkurt Tiirklere yol gosterdigi gibi etkin yurttas da diger yurttaslara
yol géasterir” ifadelerini kullanmastir.

Ogretmen adaylarmin kullandiklar1 bir diger metafor grubu “cok yénlii (13)”
kategorisi altinda toplanmistir. Bu kategoride yasam (3), devlet (3), nar (2), bilim
adamu (1), gezegen sistemi (1), yemek (1) uzun yol (1), hiicre (1) metaforlarina yer
verilmistir. Ogretmen adaylarlndan EO79 cok yonlii olmak ile iliskilendirdigi
metaforlardan uzun yol kavrami i¢in “Etkin yurttashk uzun bir yola benzer. Cilinkii
uzun yollar iginde farkly seyleri saklar, yolda ayni zamanda birden ¢ok durumla
karsilasirsiniz” ifadelerine yer vermistir.

Ogretmen adaylarmin kullandiklar1 bir diger metafor grubu “koruyan (12)”
kategorisi altinda toplanmistir. Bu kategoride STK (3), kalkan (2), mahkeme (2),
sevgili (2), ev (2), ebeveyn (1) metaforlarma yer verilmistir. Ogretmen adaylarmmn
koruma ile iligkilendirdikleri metaforlardan kalkan kavrami i¢in “Etkin yurttaglik
kalkan gibidir. Ciinkii kalkan darbelerden savascyn korur. Etkin yurttas da halki
haksizliklardan korur” ifadeleriyle goriisiini agiklamistir.

Ogretmen adaylarinin yarar sagladigi icin etkin yurttashk ile iliskilendirdiklerini
belirttikleri metaforlar “yarar saglayan (10)” kategorisinde birlestirilmistir. Bu
kategoride meyve (2), agag (2), altin (2), ylirimek (1), kitap (1), riizgar giilii (1) ve
bilim adami (1) metaforlar1 yer almistir. Ogretmen adaylarmin yarar sagladig1 igin
etkin yurttashk kavram ile iliskilendirdikleri altin metaforu i¢in KO112 “Etkin
yurttaslik altin gibidir. Clinki altin sahibine fayda saglar, etkin yurttas da tilkesine
faydalidir” ifadelerini kullanmustir.

“Miicadeleci (6)” kategorisinde dgretmen adaylari; urgan (1), giiglii insan (1),
bal porsugu (1), savasci kadin (1), temel reis (1) ve okul hayat1 (1) metaforlarini
kullanmistir. Savasc1 kadin metaforunu kullanan KO6 “Etkin yurttaslik savasct bir
kadina benzer. Cinkii savags¢i bir kadn her tiirlii sorunla yilmadan miicadele edebilir.
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Etkin  yurttashk da yilmadan miicadeleyi gerektirir” ifadeleriyle goriisiinii
aciklamustir.

Ogretmen adaylarinin vazgecilmez oldugu icin etkin yurttashga benzettikleri
metaforlar “vazgecilmez (6)” kategorisi altinda toplanmistir. Bu kategoride kimlik
karti (1), ekmek (1), oksijen (1), giines 1smnlar1 (1), su (1) ve yemek (1) metaforlar: yer
almustir. Vazgecilmez oldugu igin etkin yurttashg ekmek ile bagdastiran EO41 “Etkin
yurttaghik ekmek gibidir. Cinkii ekmek hayat igin ne kadar vazgegilmezse, etkin
yurttaslk da toplumsal hayat igin 6yledir” ifadeleriyle goriistint dile getirmistir.

Ogretmen adaylarmin bilingli insan (2), ¢cevrim i¢i olmak (1), uyanik insan (1),
savcl (1) ve haber (1) metaforlart “bilingli-haklarini bilen ve sorgulayan (6)”
kategorisi altinda birlestirilmistir. Bu metaforlardan etkin yurttagligi ¢evrim igi
olmaya benzeten KO29 “Etkin yurttaslik ¢evrim ici olmaya benzer. Ciinkii ¢evrim
iciysen bir seylerden haberdarsin, farkindasindir” ifadelerini kullanmustir.

Ogretmen adaylarinin bir kismi da etkin yurttaslik igin yapboz (3), meclis (1),
piyano tuslari (1) ve milletvekili (1) kavramlarint kullanmigtir. Bu kavramlar
O0gretmen adaylarinin sdylemlerinden hareket edilerek “biitiiniin parcasi (6)”
kategorisinde birlestirilmistir. EO78 “Etkin yurttashk yapboz gibidir. Ciinkii bir
yapbozdan anlaml bir biitiinliik ¢tkarmak icin tiim par¢alarin yerinde olmas: gerekir,
bir parcanin bile eksik olmasi biitiinliigii bozar. Etkin yurttashik da tiim isleyisin bir
pargasidir, o par¢a olmazsa bir seyler hep eksik kalir” ciimleleriyle goriisiint dile
getirmistir.

Ogretmen adaylarmin ifadelerinden yola ¢ikarak olusturulan bir diger kategori
“fedakar (3)” kategorisidir. Bu kategoride 6gretmen (1), saglik calisanlar1 (1) ve
Atatiirk (1) metaforlar1 kullanilmistir. Saglik ¢alisanlart metaforunu kullanan
dgretmen adayr EO113 “Etkin yurttashk saglik calisanlarma benzer. Ciinkii saglik
calisanlari en zor zamanlarda kendini hige sayip iilkesi icin kendinden 6diin verdi”
ifadelerini kullanmistir.

Ogretmen adaylarini etkin yurttaghk kavrami i¢in kullandiklar kus (1), genglik
(1) ve cigek (1) metaforlart “6zgiir (3)” kategorisi altinda toplanmistir. Cigek
metaforunu kullanan EOQ107 “Etkin yurttaslik ¢icege benzer. Ciinkii cicek kendi
hayatini siirdiiriirken polenleri riizgarlarla ozgiirce dolasir. Etkin yurttashk da cicek
gibi ozgiir olmayt gerektirir, 6zgiirsen etkin olursun” ifadelerini kullanmigtir.

Bazi metaforlar birden fazla &zellikle bagdastirilarak kullanildigi i¢in bu
kavramlar “*” igareti ile gosterilmis ve bu metaforlara farkli kategorilerde yer
verilmistir. Bu metaforlardan biri Atatiirk metaforudur. Bu baglamda Atatiirk
metaforuna “yol gdsteren” ve “fedakar” kategorilerinde yer verilmistir. EO9 “Etkin
yurttaglik Atatiirk'e benzer. Clinkl Atatiirk yol gdsteren ve fedakar bir liderdi. Etkin
yurttas da boyle olmalidw” ifadeleriyle etkin yurttaghigin kendisi i¢in ne ifade ettigini
dile getirmistir. Bal porsugu metaforu da tek metafor olup iki farkli 6zelligi nedeniyle
iki ayr1 kategoride yer alan metaforlardandir. Bu kapsamda bal porsugu metaforu
“gdrev ve sorumlulugunu bilen” ve “miicadeleci” kategorilerinde yer almistir. EO116
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“Etkin yurttaglik bal porsuguna benzer. Ciinki bal porsugu yavrularini beslemesi
gerektigi sorumlulugunun farkindadir ve ne olursa olsun miicadele eder” ifadeleriyle
goriislinii dile getirmistir. Yemek metaforu da iki ayr1 6zelligi nedeniyle tek katilimci
tarafindan dile getirilen metaforlardandir. Yemek metaforu icin KO62 “Etkin
yurttaglik yemek gibidir. Ciinkii i¢inde birden ¢ok unsuru barindirir ve canlilar igin
vazgecilmezdir” ifadelerini kullanmistir. Bu nedenle yemek metaforuna “gok yonlii”
ve “vazgecilmez” kategorilerinde yer verilmistir. Bunun yani sira farkli katilimeilar
ayn1 metaforu farkli 6zellikleriyle kullanmigtir. Bu metaforlardan olan “karinca”
metaforuna hem “caligkan” hem de “gérev ve sorumlulugunu bilen” kategorilerinde
yer verilmistir. Karinca metaforu yedi katilimci tarafindan caliskanlik 6zelligi
nedeniyle kullanilmigken iki katilimci gérev ve sorumlulugunu bilmesi yoniiyle
kullanilmistir. Bilim adami metaforu iki ayr1 katilimer tarafindan farkli 6zellikleri
nedeniyle ifade edildigi i¢in farkli kategoriler altinda degerlendirilmistir. Buna gore
bilim adami metaforu bir katilimer tarafindan ¢ok yonlii olmasi nedeniyle etkin
yurrtaslik ile iligkilendirilirken bagka katilime1 tarafindan yarar saglama baglaminda
iligkilendirilmistir.

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin etkin yurttaglik kavramina
iliskin metaforik algilarini belirlemek amaglanmistir. Bu kapsamda 146 6gretmen
adayindan elde edilen bulgular 1g181inda ulasilan sonug¢lar sunulmustur. Caligmadan
elde edilen sonuglara gére 6gretmen adaylarinin etkin yurttaghk kavrami ile dile
getirdikleri metaforlarin olumlu niteliklere sahip oldugu belirlenmistir. Bu sonucun
yurttaslik algist ile ilgili Aydin ve Celik (2017), Degirmenci ve Eskici (2019), Dere
(2019), Ersoy (2007), Feldmann (2007), Gol (2013), Keles ve Tonga (2014),
Peterson ve Knowles (2009), Tuncel ve Ugur (2009) tarafindan yapilan benzer
¢alismalarin sonuglartyla ayni dogrultuda oldugu, yurttaglik iizerine olumlu goriis ve
algilarin yer aldigi sylenebilir.

Sosyal bilgiler 6gretmen adaylarmin etkin yurttashk kavramma iligkin
kullandiklar1 metaforlar gerekgeleriyle degerlendirilerek kategorilere ayrilmistir.
Metaforlar, kategorileri baglaminda degerlendirildiginde dayandirildigi sebep
nedeniyle etkin yurttaslik ile ilgili metaforin kullanildig1 ve olusturulan kategorilerin
etkin yurttas 6zellikleriyle bagdastirilabilecegi sdylenebilir.

Sosyal bilgiler 6gretmen adaylarmin etkin yurttashk kavramma iligkin
kullandiklart metaforlar sinif diizeyine gore degerlendirildiginde sinif seviyesi
arttikca kullanilan metaforlarin da arttigi soylenebilir. Bu durum katilimci sayist ile
iligkili olmasinin yani sira sinif seviyesi arttik¢a bilgi diizeyinin de artmasiyla iliskili
olabilir.

Aragtirmadan elde edilen bir diger sonuca gore 6gretmen adaylarinin en sik dile
getirdigi metafor 6dev (18) ve karinca (9) iken, frekansi en yliksek "gorev ve
sorumlulugunu bilen" kategorisi olmustur. Bu kategoride O6gretmen adaylar
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tarafindan goérev ve sorumluluk bildirdigini diisiindiikleri dokuz farkli metafor
kullanilmistir. Bu durumdan hareketle 6gretmen adaylarmin ¢ogunlukla "etkin
yurttaghik" kavramimi gorevlerini bilen ve sorumluluklarini yerine getiren yurttas ile
iligskilendirdigi gézlenmektedir. Aydin ve Celik (2017), Degirmenci ve Eskici (2019),
Dere (2019), Ersoy (2007), Eryilmaz ve dig. (2018), ibrahimoglu (2009) tarafindan
yapilan c¢aligmalarda yurttashgin cogunlukla sorumluluk ile iliskilendirildigi
belirtilmektedir. Yine Kus ve Aksu (2017) yaptiklar1 ¢aligmada sosyal bilgiler
Ogretmenlerinin aktif vatandas yetistirmeyi hedeflemelerine karsin “aktif vatandas”
tanimlarinin gérev ve sorumluluk baglaminda yogunlastigini, Namli Altintag (2016)
da 6gretmen adaylarinin aktif vatandasligi sorumluluk baglaminda ele aldiklarin ve
katilimeiligin  nasil olmasi gerektigine yonelik fikir birliginin  olmadigini
vurgulamaktadirlar. Bu aragtirmanin alanyazindaki diger calismalarla da paralellik
gosterdigi soylenebilir. Mizrak (2019) sosyal bilgiler 6gretmenlerinin aktif vatndaglik
kavramimin gorevini yerine getirme ile eslestirildigi sonucunu paylasmistir. Ersoy
(2007) da benzer olarak dgretmenlerin etkili vatandasligi sorumluluk baglaminda ele
aldiklarini belirtmistir. Caligmadan elde edilen bu sonug Tiirkiye 6zelinde yapilan
caligmalarla paralellik gostermesine karsin uluslararast alanyazinla farklilik
gostermektedir. Ornegin Westheimer ve Kahne (2004), Abs ve Veldhuis (2006) ile
Hoskins (2006) calismalarinda kavramsal olarak elen aldiklar1 yurttagligin Siyaset,
sivil toplum ve miicadele boyutuna dikkat ¢ekmektedir. Etkin yurttagliga yonelik
alanyazindaki bu farkli sonuglarin {ilkeler arasinda benimsenen yurttaglik politika ve
programlarinin farkli olmasiyla ilgili oldugu diisiiniilmektedir. Nitekim Degirmenci
ve Eskici (2019) de bu konuya dikkat ¢ekerek iilkemizde benimsenen
"sorumluluklarini bilen" yurttag vurgusunun bu sonuca etki etmis olabilecegini
aciklamistir. Kus ve Aksu (2017) bu sonucu gorev ve sorumlulugun 6n planda oldugu
cumbhuriyetgi/toplumcu yurttas anlayisimizdan kaynaklandigina vurgu yapmistir.
Alanyazinda farkli yurttaslik kavramlarimin gérev ve sorumlulukla eslestirilmesi eski
donemlerde benimsenen yurttaglik algisiyla da bagdastirilabilir. Bu anlayislarda
devletin ayakta kalmasi i¢in bireyin gérevini yerine getirmesi gerekmektedir (Heater,
2007). Diger yandan yurttaslik algisi iizerine aile ve g¢evrenin de etkili oldugu
bilinmektedir. Toplumlarin tarihsel siirecte gegirdikleri durumlar, yurttaglik algilarini
belirlemistir. Farkli donemlerde yasanan askeri miidahale dénemleri sorumluluk
temelli yurttaglik algisinin olusmasina neden olmus bu anlayista olan bireyler,
Ogretmen adaylarimin gortslerine etki etmis olabilir. Nitekim 1960-1980 askeri
miidahale donemlerinde apolitik yurttas yetistirmek hedeflenmis bu amagla sivil
katilimin aza indirildigi, devletini koruyan, gérev ve sorumluklarini yerine getiren,
her tehdide kars1 hazirlikli yurttag yetistirilmesi amaci giidiilmiistiir (Aydin, 2005;
Kilig Oguz, 2005). Yakin donemde yapilan yurttaslik calismalarinda da eski
donemlerde yapilan ¢caligmalarda da benzer sonucun ¢ikmis olmasi uygulanan dgretim
programinin etkin yurttas yetistirmek i¢in yeterli olmayabilecegi yorumunu ortaya
cikarmistir. 1998 o&gretim programinda yurttagin gorevlerinin neler oldugu ve
sorumluluklarimni yerine getirmesi tizerinde durulmugtur (Akhan ve dig., 2019). Oysa
2005 ve sonras1 programlarda kademeli de olsa yurttaslik etkin yurttas temelinde
kurulmaktadir. Ogretmen adaylarinin halen etkin yurttash@ yogunlukla sorumluluk
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temelinde ele almasi lisans egitimlerinin yani sira lisans dncesi esas alinan dgretim
programinin da etkin yurttag yetistirmek i¢in yeterli olma durumunu sorgulatmaktadir.

Frekansi en yiiksek ikinci kategori "caligkan" kategorisi olup, en fazla farkli
metafor burada dile getirilmistir. Ayrica en sik kullanilan {igiincii metafor olan ¢ark
(6) metaforu da bu kategoride yer almistir. Ogretmen adaylarinin etkin yurttaghig
ikinci sirada caligkanlik ile eslestirdigi sdylenebilir. Caliskanlik bildiren metaforlar
yogunlukla fiziksel etkinlik ve eylem yoniiyle kullanilmistir. Ogretmen adaylarinin
bu baglamda etkin yurttaglik icin bir eylemin gergeklestirilmesini gerekli gordiigii
sOylenebilir. Pandemi donemiyle birlikte is ve calisma etkinliklerinin yavaslamasi da
etkin bir yurttagin ¢alismasi ve iiretmesi gerektigi farkindaligini olusturmus olabilir.
Ancak etkin yurttaglik siyasal ve sosyal katilimi kapsamaktadir. Bu anlamda
bulgularda so6zii edilen ¢aligkanligin siyasal ve sosyal katilim yoniiyle degil bireysel
is ve sorumluluk baglaminda ele alidigr disiiniilmektedir. Nitekim bulgular
incelendiginde metaforlarin sorun ¢6zmek, cabalamak anlaminda ele alinmadig:
goriilmektedir. Bu baglamda 6gretmen adaylariin programda vurgulanan yurttaslik
ozelliginden ¢ok konuyu bireysel olarak degerlendirdigi soylenebilir. Ogretmen
adaylarmin bir kisminin 2018 programinda harekete gecme baglaminda vurgulanan
etkin yurttas profilini amaglanandan farkli nitelikte yansittig1 sonucuna ulagilmistir.
Bir diger kategori olan “Bilingli-Haklarin1 Bilen ve Sorgulayan” kategorisinde yer
alan metaforlar haklara yonelik farkindalik baglaminda ele alinmistir. Bu kategoride
vurgulanan yurttas tipi benzer ¢alismalarda on plana ¢ikan bilingli yurttas algisiyla
benzer dogrultudadir. Ornegin; Dere (2019), Giirel (2016) ve Kincal (2015) tarafindan
yapilan caligmalardaki bilingli yurttag algisiyla paralellik gostermektedir. Yine
Mizrak (2019) da 6gretmenlerin etkili vatandasi, haklarinin farkinda ve bilgisinde
olan kisi olarak ele alindigimi paylasmistir. Bu dogrultuda “Bilingli-Haklarini Bilen
ve Sorgulayan” kategorisinde 6zellikle vurgulanan yurttaglik bilinci ve bilgisinin
alanyazinla benzerlik gosterdigi sdylenebilir.

Ortaya c¢ikan bazi kategorilerin uluslararasi alanyazinla benzesmedigi ve
farklilik tasidigi belirlenmistir. Ornegin “fedakar” kategorisinde etkin yurttas
gerekirse iilkesi i¢cin her seyden vazgegebilen yurttas tipini olusturmaktadir. Bu
alginin iilkemizde benimsenen yurttaslik politikalariyla ve demokrasi anlayisinin
felsefesiyle ilgili olabilecegi diisiiniilmektedir. Nitekim tilkemizde “devlet milletten
once gelir” anlayist hakimken Avrupa’da benimsenen anlayisa gore “devletler
milletler i¢in vardir” anlayist hakimdir. Bu durum bazi 6gretmen adaylarinin da
algilarina etki etmis ve etkin yurttag gerektiginde her seyden vazgegebilen yurttas
olarak diistiniilmiis olabilir. Fedakar kategorisinin ortaya ¢ikmasinin bir nedeni de
Tiirk kiltiirti ve geleneklerinden gelen anlayistan da kaynaklanabilir. Tiirk devletleri
geleneginde “Insani yasat ki devlet yasasin” anlayisinin yani sira temel olarak “her
sey devlet ic¢indir” goriisii yurttaglarin devleti igin gerekirse her seyden
vazgegebilecegi anlayisini barindirmaktadir (Giirses, 2011; Ocak, 2003). Bu ise bazi
Ogretmen adaylarinin etkin yurttaghgi fedakar kategorisinde degerlendirilebilecek
metaforlari dile getirmelerine neden olmus olabilir.
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Ogretmen adaylarinin kullandiklar1 bazi metaforlarin benzer calismalardaki
metaforlarla paralel dogrultuda kullanildigi goriilmektedir. Ornegin Dere (2019)
calismasinda Atatiirk metaforunun katilimeilar tarafindan yol gdsterici ve oncii
yurttas olarak nitelendirildigini belirtmistir. Bu calismada da 6gretmen adaylari
Atatiirk metaforunun yol gostericilik yoniine deginmistir. Atatiirk bu yoniiyle etkin
yurttas olarak nitelendirilmistir.

flgili alanyazinda aktif yurttashgi tamimlamak igin kullanilan bazi gelere
dgretmen adaylari tarafindan hi¢ vurgu yapilmamas dikkat ¢ekicidir. Ornegin katilim
boyutu hi¢ dile getirilmezken, sivil katilim ve STK vurgusu sig kalmistir. Yine
6gretmen adaylari siyasal katilim konusunda da metafor dile getirmemistir. Oysa etkin
yurttaslik i¢in katilim ana unsurdur ki se¢imlerde oy kullanmaktan bir partiye, meslek
kurulusuna ya da sendikaya iiye olmaya ve se¢im kampanyasini yliriitmeye kadar tiim
stiregler katilm boyutunu yansitmaktadir (Habermas,1994; Namli Altintas, 2016).
Ogretmen adaylarinin sosyal katilim diizeyinin diisiik oldugu bazi ¢aligmalarda da
sunulmustur (Kartal, 2013). Bu durum, ¢alismanin yiiritiildiigii grup icin de gegerli
olabilir ve sosyal katilim boyutunda 6gretmen adaylarinin farkindaliklari olmadig:
icin katilima vurgu yapan bir kategorinin de ortaya ¢ikmadigi diisiiniilebilir. Yine
siyasal katilim boyutunda da metaforun dile getirilmemis olmasi Ogretmen
adaylarmin bu alana yonelik farkindaliklarinin olmamasindan kaynaklaniyor olabilir.
Doganay (2003) Tiirkiye’de siyasal katilimin diigiik, siyasal yabancilagmanin yiiksek
oldugundan s6z etmektedir. Bu duruma neden olarak benimsenen siyasal kiiltiirii
gbstermistir. Ogretmen adaylarinmn bu kiiltiirden gelmeleri siyasal katilima iliskin
farkindaliklarini etkiledigi disiiniilmektedir. Alanyazinda siyasal kiiltiiriin egitimle
gelistirilebilecegi belirtilmektedir. Sosyal bilgiler lisans programi igeriginde siyaset
ve yurttaslikla ilgili dersler barindirmaktadir. Ancak elde edilen sonuglarda siyasal
katilima iligskin farkindaligin olmadigi bu derslerin yeterligini sorgulatmaktadir.
Lisans diizeyinde farkindalik olusturamayan 6gretmen adaylarinin meslek yasamina
bagladiktan sonra ogrencilerine siyasal katilima iligskin aktaracaklart bilgi si1g
kalabilir.Bu nedenle Sosyal bilgiler lisans programinda siyaset ve yurttashga iliskin
dersler artirilabilir ve igege yonelik diizenlemeler getirilebilir.

Bu arastirmadan elde edilen sonuclarin genel olarak alanyazinla kosut nitelikte
oldugu ve 6gretmen adaylarinin etkin yurttaslik i¢in yeterli diizeyde farkindaliklarinin
olmadig1 sdylenebilir. Etkin yurttas sosyal ve siyasal katilim1 yiiksek, haklarini bilen
ve kullanan, miicadeleci Ozellikleriyle 6n plana ¢ikmaktadir. Oysa &gretmen
adaylarmin geleneksel yurttas algisiyla hareket ettigi ve 6zellikle gorev odakli edilgen
yurttaslik algisina sahip oldugu goériilmektedir. Miicadele, hak ve katilim temalarinda
metaforlarin az olmasi 6gretmen adaylarinin etkin yurttashk algisinin hentiz yeterli
diizeyde gelismedigini gostermektedir. Ogretmen adaylarinin egitim siirecleri devam
ettiginden bu eksiklikleri giderilebilir. Ancak ogretmen adaylarmin lisans
programlarinda yurttashk derslerinin oran1 goreli olarak az oldugundan (Namli
Altintag, 2016; Kaymakc1, 2012) sosyal bilgiler dgretmen adaylarmin meslege
bagladiklart dénemde etkin yurttas yetistirme konusunda ne denli yeterli diizeye
gelebilecekleri ayri bir tartisma konusudur.
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Bu aragtirmadan elde edilen sonuglar dogrultusunda o6neriler sunulmustur. Bu
baglamda 6gretmenlerin etkin yurttashik bilgi diizeyi arttikga konuyu onemseme
diizeyinin de arttig1 diisliniiliince (Galston, 2001; Goz, 2010) 6gretmen adaylarinin
yurttaslik bilgisini artiracak lisans ders sayilarin artirilmasi ve ¢esitlendirilmesi yararlt
olabilir.

Ogretmen adaylarinin etkin yurttaslik i¢in kullandiklar1 metaforlarin gogunlukla
edilgen nitelikte olmasi onlarin yurttaslik egilimlerini de etkileyeceginden (Jones,
2000) ogretmen adaylarmin heniiz hizmet Oncesinde sosyo-politik etkinliklere
katilimlarim saglayacak yurttashk temelli derslere yer verilebilir. Ote yandan hizmet
ederek 6grenme ve toplumsal hizmet uygulamalari ise kosulabilir. Boylece etkin
yurttasligin farkli boyutlarinin fark edilmesi saglanabilir.

Calismada sorumluluk kategorisi ve etkinlik bildirmeyen kategorilerin
yogunlukta oldugu gériilmiistiir. Ogretmen adaylarinin lisans 8grenimi dncesinde
O6grenim gordiikleri 6gretim programi, aile, sosyal ¢evresi ve okul yasantilarinin
yurttaslik algisina etki ettigi bilinmektedir. Bu baglamda sosyal yagama doniik etkin
yurttaslik bilinci gelistirecek kamu spotlari, konferans ve etkinlikler yiiriitiilebilir.

Benimsenen egitim politikasinin yansimast olarak goriilebilecek o6gretim
programlari etkin yurttaslik vurgusu yapmasina karsin 6gretmen adaylarinin daha az
etkin yurttag niteligine yer vermesi bireyin yasantisinda sadece okullarin etkili
olmadiginin bir yansimast olabilir (Namli Altintas, 2016; Hoskins ve Maschereini,
2009). Bu baglamda toplumun tiim kesimlerini etkileyecek ve etkin yurttaslik
becerilerini yansitacak projeler gelistirilebilir.

Ogretmenlerin yurttaslik igin destekleyici calismalara ve uzman Kkisilere
gereksinim duydugu Onceki calismalarda sunulmustur (Bigak ve Eres, 2018). Bu
baglamda etkin yurttaslik becerilerini ve goriislerini gelistirmek amaciyla 6gretmen
adaylarmin uzman kisilerle bir araya gelebilecegi seminer ¢alismalar1 ve destekleyici
programlar yiiriitiilebilir.

Bu onerilerin yani1 sira aragtirmacilara yonelik olarak, farkli yurttaglik
kavramlariyla iligskili metaforik algi ¢alismalari, etkin yurttashk algisini
degistirmeki¢in deneysel arastirmalar, varolan lisans programinda ve yurttaglik dersi
kaynaklarinda etkin yurttasliga nasil yer verildigini incelemeye yonelik ¢alismalarin
yapilmasi onerilebilir.
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Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi
Yaymm ve Yazim Kurallan

Yayim Kurallari

Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi (AUEBFD), Nisan,
Agustos ve Aralik olmak iizere yilda ti¢ kez hem elektronik hem basili, Tiirkge ve
Ingilizce tam metin olarak agirlikla 6zgiin arastirmalar yayimlanan; TR Dizin, British
Education Index, Education Full Text (H. W. Wilson) Database Covarage List, DOAJ,
EBSCOHOST, ERA, ERIHPLUS, PROQUEST ve SOBIAD dizinlerinde taranan
ulusal hakemli bir dergidir. Her dergi sayisinda makalelerin en az dortte ti¢ii egitim
bilimleri alaninda disiplinlerarasi bir yaklagimla gergeklestirilmis arastirmalara,
deneysel ¢alismalara ayrilir; derleme makale yayinlandiginda makale sayisinin dortte
birinden ¢ok olamaz.

Egitim Bilimleri Fakiiltesi Dergisi’'ne gonderilen arastirma ve derleme aday
makaleler daha 6nce yayinlanmamis olmali ya da inceleme siirecinde olmamalidir.
Aday makalelerin dergimizin yazim kurallarina uygun bicimde yazilmis olmasi
gerekir. Tiirk¢e tam metinde sdzciiklerin Tiirk¢elerinin kullanilmasina, zorunlu olarak
kullanilmas1 gereken eski dil ya da yabanci dildeki sdzciiklerin yanina parantez i¢inde
Tiirkgesinin yazilmasma 6zen gosterilir. Dergimizde yayimlanan Ingilizce
makalelerde, anadili Tiirkge olan yazarlarin Tiirk¢e tam metin vermeleri istenir.

Dergiye aday makale basvurusu elektronik ortamda
http://dergipark.org.tr/auebfd adresine makale yiiklenerek yapilmakta; ileti ile
gonderilenler isleme konulmamaktadir. Bu siiregte izlenmesi gereken adimlar Sekil
1’de gosterilmis, ayrica agiklanmistir.
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Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Aday Makale Degerlendirme

ve Yayimlama Siireci

On Kontrol

Degerlendirme

Belge Kontrollerinin
Yapilmasi

1. Sablona gore
hazirlanan makale
dosyasinin yiiklenmis
olmasi

2. Telif Hakki Devir
Formunun yiiklenmis
olmast

3. Etik Kurul Kararinin
yiiklenmis olmasi
Not: Benzerlik orani
denetiminin yapilmasit
(%10-25 arast ise
diizeltme istenir, %25
lizeri se makale
reddedilir.

Yayimlanma

Makalenin ii¢ hakeme ayni
anda gonderilmesiyle kor
hakemlik siirecinin
baglatilmasi

Makalenin Tiirk¢e
ve yabanci dil
editorlerine
gonderilmesi

Hakem(ler)in diizeltme
istemesi durumunda gerekli
diizeltmelerin yazar(lar)
tarafindan diizeltme raporu
hazirlanarak yapilmasi

Son okuma i¢in bag
editore
gonderilmesi

Bas editor ve editor
yardimeilarinca
makalenin derginin
odak ve kapsamina
uygunlugu bakimindan
incelenmesi, uygun
olmayanlarin
reddedilmesi

Yazar(lar)in hakemlerce
onerilen diizeltmeleri
yapmasi, diizeltme
yapmadiklar1 noktalar varsa
gerekgelerini belirtmesi

Benzerlik orani
denetiminin (%10)
yapilmasi

Mizanpajmin
yapilmasi

Alan editoriintin diizeltmeleri
incelemesi, Gerekli olmasit
halinde ikinci ve sonraki
degerlendirme turlarinin
isletilmesi

DOI numarasinin
alinmasi

Uygun bulunanlar i¢in
yontem bakimindan
istatistik editorii
incelemesine gegilmesi
(Diizeltilemeyecek
yontemsel ve
istatistiksel hatalar var
ise makale reddedilir.)

Alan editoriiniin
atanmasi

Varsa eksiklerin
tamamlanmasi i¢in
makalenin yazara
gonderilmesi

Hakem kararlarina gore
makale hakkinda son kararin
verilmesi (Ug hakemden en
az iki kabul alan makale
kabul edilir, ti¢ hakemden en
az iki red alan makale
reddedilir. Ancak baz1
durumlarda (bir red, iki
biiyiik diizeltme; bir kabul,
bir red, bir biiylik diizeltme;
bir kabul, iki biiyiik
diizeltme gibi durumlarda)
alan editoriiniin kararina
gore makale reddedilebilir,
yeni hakemlere
gonderilebilir ya da diizeltme
stireci stirdiiriilerek
diizeltmeler, diizeltmeyi
gormek isteyen hakemlere
sunulabilir.)

Erken Goriiniim
veya Gelecek Say1
olarak
yayimlanmasi

Dergi elektronik
tam sayisinin
yayimlanmasi
(Nisan, Agustos,
Aralik)

Dergi basili tam
say1sinin
yayimlanmasi

Basili derginin
yazarlara ve
kiitiiphanelere
gonderilmesi
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1. Dergimizde APA 7 yazim kurallar1 uygulanir.

2. Makaleler, “Word” formatinda hazirlanip http://dergipark.org.tr/auebfd adresine
ek olarak gonderilir. Yazardan bagimsiz yansiz hakem degerlendirmesinin
saglanmasi icin aday makalenin dijital kopyasinda yazar(lar)in ad soyad, gorev
yeri gibi kimligini aciga ¢ikaracak bilgilere yer verilmemelidir. Bunun icin su
yonerge izlenmelidir: Yazarlar metinde adlar1 ve kurumlari gegen yerleri
silmelidirler (Sayfa alt1 notlar1 vb. yan metinler dahil olmak {izere). Microsoft
belgeleri saklanir iken dosya bilgileri igine kisisel bilgiler de yazilir. Bu nedenle
ya bu kisisel bilgiler belge 6zelliklerinden bulunup silinmeli, ya da asagidaki sira
ile belge kisisel bilgi igermeyecek bigimde yeniden kaydedilmelidir (Dosya >
Bilgi > Sorunlar1 Denetle > Belgeyi Incele > Denetle > Belge Ozellikleri ve Kisisel
Bilgiler > Timiinii Kaldir > Kapat). PDF dosyalarda da Adobe Acrobat ana
meniisiinden belge 6zellikleri segilerek, yazar adi silinmelidir.

3. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Editorler Kurulu
Bagkanliginca, degerlendirilmek igin gonderilen makaleler 6n incelemeden
gegirilir; derginin kapsamina girmeyen, yontemi sorunlu olan, makale yazma
kilavuzu (sablonu) kullanilarak hazirlanmayan, derginin yazim kurallarma
uymayan makaleler 6n inceleme sonucunda reddedilir. Makaleler Tiirk¢e ya da
Ingilizce tam metin olarak sisteme yiiklenmeli, makalenin degerlendirme siireci
sonucunda yaymlanabilir karar1 verildiginde; Tiirk¢e olarak sisteme yiiklenen
makalenin Ingilizce tam metninin, ingilizce olarak sisteme yiiklenen makalenin
(anadili Tiirk¢e olan yazarlardan) Tirk¢e tam metninin sisteme yiiklenmesi
yazar(lar)dan istenir. Anadili Tiirk¢ce olmayan yazarlarca sisteme yiiklenen
Ingilizce makalelerin Tiirkce 6zeti dergi editorliigiince hazirlanir. Bu metinler
iizerinde de Editorler Kurulu Bagkanliginca benzerlik, yazim vb. denetimler
yeniden yapildiktan ve yazarlarca bu metinlerde gerekli diizeltmeler yapildiktan
sonra makale yaymlanir. Bu dogrultuda makale onerilerinin, derginin yazim
kurallarina uygun hazirlanabilmesi i¢in yazim kurallari 6nceden incelenmeli ve
makale yazma kilavuzu (sablonu) dosyasi kullanilmalidir.

4. Yayimlanmasina karar verilen makalelerin Tiirkce ve Ingilizce tam metinleri ayri
ayr1 intihal denetiminden gegirilir. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi’nde intihal denetimi iThenticate paket programi araciligiyla
gergeklestirilir. Tam metinlerin iThenticate programinda benzerlik oranlarmin
ayn1 kaynaktan olmamak ve kaynakcasi digta kalmak kosuluyla %10’un altinda
olmas1 gerekir. Benzerlik orani, %10-25 arasi ¢ikan makaleler yazar(lar)a geri
gonderilir ve diizeltme istenir, %25’in lizerindeki makaleler reddedilir.

5. Editorler Kurulu Bagkanliginca 6n incelemesi yapilan makalelerden hakem
degerlendirmesine gitmesine karar verilenler, bi¢cim ve icerik agisindan
degerlendirilmek tizere alan editdriine yonlendirilir. Aday makale alan editorii
tarafindan incelenir; alana katki getirmeyecek ya da yontemsel olarak gozle
goriiliir sorunlar tagiyorsa alan editorii gerekgeli bir raporla Dergi Editorler Kurulu
Bagkanligina goriigiinii  bildirerek aday makalenin reddedilmesi kararini



1418 Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Yayim ve Yazim Kurallar:

bildirebilir. On inceleme siireci yaklasik bir ay siirmektedir. Hakem degerlendirme
stirecine giren aday makale ilgili ii¢ hakeme gonderilir. Hakemler, yazarin ¢alistigt
yerden, danigmani, tez ise jiirisinde yer alanlar, ¢ikar ¢atigmasi ya da ¢ikar birligi
olan kisiler olamaz. Hakem(ler)ce makalede diizeltme istenmesi durumunda,
sorumlu yazar diizeltilmis makale ile hakemlerin diizeltme istemlerinden
hangilerini yaptiklarini ya da yapmadilarsa neden yapmadiklarini agiklamalariyla
belirten Makale Diizeltme Raporunu hazirlayarak en geg 15 giin igerisinde sisteme
yeniden yiiklerler. Yazarlarin gegerli bir mazereti (saglik sorunlar1 vb.) olmadan
diizeltmeleri zamaninda yapmamalari ve siireci aksatmalar1 durumunda makaleleri
reddedilir. Hakem diizeltilmis aday makaleyi tekrar incelemek istemis ise makale,
istemde bulunan hakeme gonderilerek yeniden degerlendirmesi beklenir.

6. Makalelerin yayimlanmasina, hakemlerin degerlendirmeleri ve Alan Editériiniin
goriisii dogrultusunda Editérler Kurulunca karar verilir. Hakem degerlendirmesine
gonderilmesi uygun bulunan makalelerin altt ay iginde sonuglandirilmasina
calisilir. Bu siire yazarlarin diizeltmeleri yapma ve hakemlerin tekrar inceleme
talebine gore degiskenlik gdsterebilmektedir.

7. Yayimlanmasina karar verilen makaleler bagvuru tarihlerine gore Editorler Kurulu
Sekreterligi’nce siraya konur ve makale Editorlitkce son okuma siirecine alinir,
hakem onerileri ve yayim kurallar1 g6z 6niinde bulundurularak incelenir. Ayrica
makalelerin Tiirkce ve Ingilizce yazim denetimi dergimizin dil editdrlerince
yapilir; makalelerin Ingilizce denetiminde Pooltext paket programindan da
yararlanilir.

8. Son okuma siireci tamamlanan makaleler yazarlarina gonderilerek gerekli
diizeltmeleri yapmalar istenir. Bu siiregten sonra sayfa diizenlemesi (mizanpaj)
asamasina gegilir.

9. Mizanpaji yapilan makaleler kontrol i¢in sorumlu yazara gonderilir. Yazar(lar)
makalelerdeki, (varsa) diizeltmeleri 15 giin i¢inde yapar ve “basila” onay1 verir.
Bu asamada yazar(lar)in ad1 soyadi, gorev yeri, ileti adresi, ORCID numarasi,
makale tez-proje ya da sunulmus bildiri ise makalede sorumlu yazarca belirtilir.
Bu siire i¢inde diizeltilmeyen makalelerin basimi sonraki sayilara birakilir.

10. Yayimlanmasina karar verilen makaleler i¢in yazar(lar)indan iicret alinmaz,
yazar(lar)a ve hakemlere iicret 6denmez. Dergimiz, {icretli olarak da satilmaz.
Acik yayn politikasi dogrultusunda elektronik ortamda herkes dergimize ticretsiz
olarak ulagabilir ve yararlanabilir. Makalesi yayinlanan yazarlara, makalesinin
yayimlandigi sayidan bir basili dergi gonderilir.

11. Makalelerde savunulan goriislerden ve kaynaklarin dogrulugundan yazar(lar)
sorumludur.

12. Derginin cilt numarasi, dnceki yillardan siirdiiriiliir. Her y1l yayimlanan sayilar da
1, 2, 3 olarak sirasiyla numaralandirilir.
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Yazim Kurallan

Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisinin yazim kurallari
Amerikan Psikologlar Derneginin (American Psychological Association-APA)
yayimlamis oldugu yayim kilavuzunun 7. basimina gore hazirlanmistir. Bu kapsamda
gerekli bilgiler APA (2020) kitabindan alinmig ve ayrintilar agagida verilmistir.
Dergimize makale gonderecek olan yazarlarin dergimizin, Dergipark sistemindeki
makale yazma kilavuzunu kullanmalar1 asagida belirtilen 6zelliklere uymalarini
kolaylastiracaktir.

Bicimsel Ozellikler

Sayfa Yapisi: Calisma, A4 boyutlarindaki kagida {istten ve alttan 5.85 cm; sag
ve sol yandan 4.5 cm bosluk birakilarak iki yana yasli sekilde ve tek siitun olarak
yazilmalidir.

Yazi Tipi ve Boyutu: Makalede yazi tipi olarak Times New Roman yazi
karakteri ve biiylikliik olarak 10 punto sec¢ilmelidir.

Paragraf Yapisi: Oz ve Abstract boliimleri hari¢ metinde paragraf sekmesinde
girintiler boliimii “6zel” alanindan ilk satir i¢in 0.75 cm; aralik boliimii i¢in dnce 0 nk
sonra 6 nk olarak tanimlanmali ve tek satir aralig1 segilmelidir.

Sayfa ve Sozciik Simirt: Bir makalenin uzunlugu (Tiirkce 6500, Ingilizce 6500)
olmak tizere 13,000 s6zciigli gegmemelidir, kaynakca bu saymin digindadir.

Makalenin Boliimleri

Bashk: Makalenin bashigi 12 sozciigii gegmeyecek, sozciiklerin ilk harfleri
biliylik digerleri kii¢iilk ve ortalanmis bigimde yazilmalidir. Baslik 14 punto
biiyiikligiinde Times New Roman yazi karakterinde satir araligi tek ve koyu olarak
yazilmalidir.

Makale, bir tezden, projeden liretilmigse veya bildiri olarak sunulmussa basligin
sonuna dipnot konularak, dipnot kisminda agiklanmalidir. Tezin danismani da
belirtilmelidir.

Yazar Adlari: Yazar ad ve soyadlari ilk harfleri biiyiik digerleri kiigiik, 11 punto
biiyiikliigiine Times New Roman yazi karakterinde sayfanin ortasinda yer almalidir.
Eger yazarlarin ikinci isimleri var ise ilk isim tam yazilmali, ikinci ismin yalnizca bas
harfi yazilip nokta konmalidir. Bu durum karisiklig1 6nlemek igindir. Kariyerine yeni
baglayacak arastirmacilarin bu sekle bagli kalmalar1 6nerilmektedir. Ancak kariyerine
baglamis arastirmacilar i¢in bu zamana kadar kullandiklar isimlerini kullanmalar1 (ilk
isim yerine ikinci isim) 6nerilmektedir. Ayrintili agiklamalar Tablo 1°de verilmistir.
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Tablo 1

Yazar Isimlerinin Yazimi

Durum

Ornek Yazim

Tek yazar, kurum yok Ad Soyad

Oturulan sehir

Tek yazar, kurum var. Ad Soyad

Calistigi Kurum

Iki yazar, bir kurum Ad Soyad 1 ve Ad Soyad 2

Caligtiklar1 Kurum

Ug yazar, bir kurum Ad Soyad 1, Ad Soyad 2 ve Ad Soyad 3

Calistiklar1 Kurum

Iki yazar, iki kurum Ad Soyad 1

Calistigi Kurum
Ad Soyad 2
Calistigit Kurum

Ug yazar, iki kurum Ad Soyad 1 ve Ad Soyad 2

Calistig1 Kurum
Ad Soyad 3
Calistigi Kurum

Yazarlarin unvan, gorev yeri, ileti, ORCID numaralar1 bilgileri dipnot olarak
belirtilmelidir. Makale bagvurusu sirasinda bu bilgiler olmamali, yaymlanma
asamasinda konulmalidir. Makaleden sorumlu yazar bilgisi de bu bolimde yer
almalidir (Bakmiz Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Makale
Yazma Kilavuzu [Sablonu]).

Oz ve Abstract: Her makalede Tiirk¢e ve ingilizce 6z bulunmalidir. Oz, 9 punto
biiyilikliigiinde, iki yana yasli ve 150-200 s6zciigli gegmeyecek bigimde yazilmalidir.
Ozet bashign “Oz” seklinde ve ortalanms olarak yazilmahdir. Arastirmalarin 6z
boliimii tek bir paragraf olarak ve paragraf girintisi verilmeden tek satir araliginda
yazilmalidir.

Aragtirma makalelerinin 6z baghig1 altinda,

Incelenmek istenen sorun (olanakliysa bir ciimle ile),

Arastirma modelinin temel 6zellikleri,

Evren-orneklem/¢alisma grubunun konuyla ilgili dnemli dzellikleri,
[statistiksel manidarlik diizeyi, etki biiyiikliigii ve giiven araliklar1,

Ulasilan 6nemli sonuglar ve dneriler yer almalidir.

Alanyazin (literatiir) taramas: ya da meta analiz makalelerinin 6z baglhig1 altinda,

Aragtirma kapsamindaki problem(ler) ve iliskiler,

Incelenen makalelerin uygunluk &lgiitleri,
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e  Ana galigmalara dahil edilen katilimcilarin tiirleri,

e Temel bulgular (en 6nemli etki boyutlar1 da dahil) ve etki boyutlarinin
o6nemli aracilari,

e  Sonuglar (smirhiliklar dahil),

e Kuram (teori), politika ve/veya uygulama i¢in oneriler ile ilgili bilgiler yer
almalidir.

Kuramsal yonelimli bir makalenin 6z baslig1 altinda,

e Kuram ya da modelin nasil isledigi ve/veya kuram ya da modelin dayandig:
temel ilkeler,

e Kuram ya da modelin ne tiir olgularn agikladigini ve bunlarm gorgiil
(ampirik) bulgularla olan baglantilari ile ilgili bilgiler yer almalidir.

Yontembilimsel bir makalenin 6z baslig1 altinda,

e Uzerinde tartisilan yontemlerin genel sinifi,

e Onerilen yontemin temel 6zellikleri,

e Onerilen yontemin uygulama alani,

e Istatistiksel islem gerektiren durumlarda islemin giicii gibi temel dzellikler
ile ilgili bilgiler yer almalidir.

Anahtar Sézciikler: Calismanin en 6nemli yOnlerini tanimlayan kelimeler,
ifadeler veya kisaltmalardir. Veri tabanlarinda dizinleme (indeksleme) igin
kullanilirlar ve okuyucularin arama sirasinda ¢aligmanizi bulmalarina yardimer olur.
Anabhtar sozciikler ilk sdzctiglin ilk harfi haricinde kiigiik harflerle aralarina virgiil
konularak verilmeli, sayisi en az bes en fazla yedi olmalidir.

Ana Metin: Arastirma makalelerinde “Yo6ntem”, “Bulgular”, “Tartigma, Sonug
ve Oneriler” boliimleri-bagliklar: olmalidir. Ayrica “Kaynakga” ve varsa “Ekler” yer
alir. “Giris”in makalelerdeki yeri agikg¢a belli oldugu ic¢in herhangi bir baslik
kullanilmamali, varsa alt bagliklar verilmelidir.

Makalenin bashg1 ve yazar bilgileri verildikten sonra Yontem bashgina
kadar olan giriste,

e Ele alinan problemin neden énemli oldugu,
e Arastirmanin alandaki 6nceki ¢aligmalarla olan baglantisi, 6zgiin yonleri ve

tagidigi farkliliklari,
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e Arastirmanin temel ve alt amaglari ile hipotezleri ve bunlarin varsa kuramla
olan baglantilari,

e  Arastirmanin kurama ve uygulamaya olan katkilari,

e Arastirmanin amaci ve alt amaglari (sorulart) belirtilmelidir.

Yontem boéliimiinde,

e  Arastirma modeli,

e Evren-6rneklem/¢alisma grubunun temel 6zellikleri ve secilme siireci,

e Orneklem secilmisse kullamlan &rnekleme yontemi, Orneklem
biiyiikligiiniin belirlenmesi ve 6rneklemin evreni temsil etme giicii,

e Kullanilan &lgme araglar1 (gelistirme-uyarlama, gegerlik ve giivenirlik,
uygulanmasi, puanlanmast vb.),

e Deneysel bir ¢alisma ise yapilan miidahale,

e Verilerin analizinde kullanilan istatistiksel yontemler ve bu ydntemlerin
varsayimlarini karsilama durumu ile ilgili bilgiler yer almalidir.

Bulgular béliimiinde,

Aragtrmanin  bulgulari alt amaglarin verildigi sirayla ayrintili  bigimde
sunulmalidir. Arastirmacinin beklentisine aykirt bulgular da dahil olmak iizere tiim
bulgulardan s6z edilmelidir. Etki biiytikliikleri kiigiik de olsa raporda belirtilmelidir.
Istatistiksel olarak anlaml1 ¢ikmayan bulgulara da yer verilmelidir. Bulgular eksiksiz
olarak (etki biyiklikleri, giiven araliklari, anlamlilik diizeyi) sunulmalidir.
Bulgularin sunumunda gerekli yerlere tablolar (gizelgeler) konulabilir. Geg¢miste
varyans analizleri gibi istatistiksel anlamlilik testleri tablolarla verilirken, giiniimiizde
sonuglarin metin igerisinde verilmesi onerilmektedir. Bunun yani sira bulgularin
anlagilmasini kolaylastiracak gerekli betimsel istatistiklerin (6rneklem biiyiikliikleri,
ortalamalar, korelasyonlar ve standart sapmalar gibi) rapor edilmesine de Gnem
verilmelidir.

Tartisma, Sonu¢ ve Oneriler boliimiinde,

Bulgular sunulduktan sonra arastirma hipotezleri 1s1ginda ve ilgili alanyazin
cercevesinde yorumlanmalidir. Bulgularin alanyazindaki bilgilerle desteklenip
desteklenmedigi, desteklenmiyorsa olasi nedenleri belirtilmelidir. Ayrica bulgulardan
yola c¢ikarak amaglar dogrultusunda ulasilan sonuglar ile uygulayicilara ve
arastirmacilara yonelik onerilere yer verilmelidir.

Eger aragtirmada bir miidahale kullanildiysa, ¢aligmasi gereken materyallerin
dogru calisip ¢alismadigini secenek (alternatif) miidahalelerin basarisi tartigilmalidir.
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Ayrica miidahalenin uygulanisi, arastirmaya uygunlugu, dogrulugu ve bu konudaki
engeller tartigitlmalidir.  Arastirmanin  sinirhiliklart  gergevesinde — bulgular
tartigtlmalidir.

Kaynakc¢a

“Kaynakc¢a” sozciigliniin ilk harfi biiyiik digerleri kiiclik olarak, yeni bir sayfaya
ve sayfanin iist kismina ortalanmig bigimde yazilmalidir. Metin i¢inde ve kaynakca
listesinde kaynak tiirlerinin yazimi i¢in ilgili béliime bakiniz.

Ekler

Aragtirmada yalnizca bir ek varsa buna “Ek” baslig1 konulmalidir. Birden fazla
ek olmast durumunda bu eklere ana metinde soz edildigi siraya gore biiyiik harf
verilmelidir (Ek A, Ek B gibi). Her Ek’in bir baslig1 olmali ve Ekler’den metinde bu
basliklarla s6z edilmelidir. Her Ek’e ayri bir sayfadan baslanmalidir. Ek bashigi
sayfanin st kisminda ortalanmis, kelimelerin ilk harfi biiyiik ve digerleri kiigiik
olarak yazilmalidir. Ek bagligimmin ardindan metne soldan girintili paragrafla
baglaymiz. Eklerde metinde oldugu gibi tablo, sekil ve denklemler yer alabilir. Bu
durumda bu tablo, sekil ve denklemlere de numara verilmelidir. Bu numaralandirma
islemi yapilirken tablo, sekil ve denklemin gectigi Ek’in harfi de yazilmalidir (6rnegin
Tablo Al gibi). Ekteki tablo ve sekillerin numaralari da ekteki sirasina goredir.

Bashk

Aragtirmalarda baslik stili bes olas1 diizeyden olugmaktadir. Bir aragtirmada
aragtirmanin bashigi ve temel basliklar (Yontem; Bulgular; Tartisma, Sonug ve
Oneriler) birinci diizey baslik olarak kabul edilir. Baslik diizeyleri ile ilgili bicimsel
ozellikler i¢in Tablo 2’ye bakiniz.

Tablo 2
Arastirmalarda Kullanilan Basliklarin Diizeyleri ve Bigimsel Ozellikleri
g?iszl;l;i Yazilis Bigimi
1 Ortalanmis, Koyu ve Yalmzca Bas Harfleri Biiyiik Bashk
2 Sola Yaslanmis, Koyu ve Yalmzca Bas Harfleri Biiyiik Bashk
3 Sola Yaslanmus, Koyu, Italik ve Yalmizca Bas Harfleri Biiyiik
Baslik
Sekmeyle Baslanmis, Koyu, Kelimelerin Yalnizca Bas Harfi
4 Biiyiik ve Noktayla Biten Paragraf Bashgi. Metin noktadan sonra
devam eder.
Sekmeyle Baslamis, Koyu, Italik, Kelimelerin Yalnizca Bas
5 Harfi Biiyiik ve Noktayla Biten Paragraf Bashgr. Metin noktadan

sonra devam eder.
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italik Yazi Kullanimi

1.

© g~ w D

~

Genellikle bir tanimin eslik ettigi anahtar terimler veya kelime &bekleri.
(Burada bu terim veya kelime &bekleri sadece bir kez italik yazilmali. Aym
kavram hem baglikta hem de metinde geciyorsa basliktakini italik
yapmaktansa metindeki yapilmalidir. Bir sézciige dikkat cekmek icin sadece
ilk gegtigi yerde italik yapilmalidir.)

Kitap, rapor, web sayfasi ve diger bagimsiz ¢alismalarin bagliklar.
Siireli yayimnlarin basliklari.

Cinsler, tiirler ve ¢esitler.

Istatistiksel semboller veya cebirsel degiskenler olarak kullanilan harfler.

Bazi test puanlar1 ve 6l¢ekler (Rorschach scores: F+%, Z; MMPI-2 scales:
Hs, Pd).

Kaynakga listesindeki periyodik cilt numaralari.

Olgek kategorilerindeki 1 ve 5’in ne anlama geldigini agiklarken kullanilan
metinler (rakamlar degil sadece metinler).

Bagka bir dilden almman ve okuyucularin agina olmadigt bir kelimenin,
ifadenin veya kisaltmanin ilk kullaniminda; ancak terim, raporladiginiz dilin
sozliigiinde goriiniiyorsa italik yazi kullanmayn.

10. Gen sembollerinin yaziminda.

Asagidaki durumlarda italik kullanmaymniz.

1.
2.

Kitap serilerinin bagliklarinin (6r. Harry Potter serisi) yaziminda.

Italik bir kelime veya deyimden sonraki noktalama isaretinin yazimida. (Bir
kitap baslig1, periyodik baslik veya baslik i¢indeki iki nokta st liste isareti,
virgiil veya soru isareti gibi italik bir &genin pargasi olan noktalama
isaretlerini italik hale getirin.)

Kaynakg¢a listesindeki kaynaklarin 6geleri (cilt ve say1 arasinda, kitap
basligindan sonraki nokta) arasindaki noktalama isaretlerinin yaziminda.

Raporlama diliniz i¢in sozliikte goriintiilenen yabanct kokenli sozciikler,
deyimler ve kisaltmalarin yaziminda.

Kimyasal terimler.
Trigonometrik terimler.

Istatistiksel sembollerin veya matematiksel ifadelerin istatistiksel olmayan
alt indislerinin yaziminda (Fmax, Sa + Sg).



Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Yayium ve Yazim Kurallari 1425

8. Grek/Yunan harflerinin yaziminda (B, a, %2).
9. Kisaltma olarak kullanilan harflerin yaziminda.
10. Gen isimlerinin ve gen proteinlerinin yaziminda.

11.Sadece vurgu i¢in (Normalde vurgu igin ilgili kelime yiikleme yakin
secilmelidir. Eger italik kullanilmadiginda vurgu kaybolacak veya materyal
yanlis okunacaksa italik kullanimi kabul edilebilir. Italik ve kalin, derginin
gereksinimlerine bagl olarak tablolarda vurgu yapmak i¢in kullanilabilir
[6rnegin, belirli bir boyuttaki faktor yiiklerini gostermek icin])

Tirnak isareti Kullanimi
Tirnak isareti su durumlarda kullanilmalidir:

1. Periyodik bir makalenin, kitap boliimiiniin veya telif hakki olan ¢alismalarin
basligin1 metinde ifade ederken.

2. Katilimeilara bir test maddesini veya yonergelerin kelimesi kelimesine
(talimatlar uzunsa, bunlar1 bir ekte sunun veya tirnak isaretleri olmadan blok
alint1 formatinda metinden ayirin) verilmesinde.

3. TIronik bir yorum, argo ve iiretilmis (nitel arastirmalardaki temalar gibi) bir
ifade olarak kullanilan bir kelime veya ciimleyi tanitmada.

4. Bir etiketi tanitmada yalnizca kelime veya kelime 6beginin ilk gectigi yerde.

Verilen ¢ift tirnak kullanimina ek olarak, 40 sdzcligli asmayan bir dogrudan
alint1 icerisinde de dogrudan alintt yapilmis ise yazarlarm bu en igteki alintinin
kaynagina ulagmalari istenir. Eger bu olanakli degilse bu durumda en igteki dogrudan
alint1 tek tirnak iginde verilir. Dogrudan alinti 40 s6zciigii agmis ve blok olarak
verilmigse bu durumda en igteki alinti ¢ift tirnak i¢inde verilmelidir.

Tablo ve Sekiller

Metinde kag tablo ve sekil olacagi konusunda segici olunmalidir. Biitiin tablo ve
sekiller metinde yer alig sirasma gore koyu olarak numaralandiriimalidir. Ornegin
Tablo 1. Tablo ve sekiller numaralandirilirken verilen numaradan sonra harf (Tablo
3a gibi) kullanilmamalidir. Eger aragtirmanin ek bélimiinde tablo veya sekil varsa bu
tablo ve sekiller igin Ekler boliimiindeki bilgilere bakiniz.

Tablolarin igerigi gerekli materyallerle smirlandirilmalidir. Metin iginde
arastirmadaki her tablodan ana 6zellikleriyle bahsedilmeli ve okuyuculara tabloda
neyi aramalari gerektigi anlatilmalidir. Metin iginde tablolardan numaralariyla
bahsedilmeli, “yukaridaki tablo” veya “sayfa 18’deki tablo” gibi ifadeler
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kullanilmamalidir. Arastirmadaki tiim tablolarda bigimsel &zellikler (terminoloji,
basliklandirma gibi) tutarli olmalidr.

Her tablo i¢in kisa, anlasilir ve agiklayici bir baslik kullanilmalidir. Tablo basligi
tablo numarasinin altinda paragraf girintisi olmadan sola yasli, sdzciiklerin ilk harfi
biiyiik ve italik olarak yazilmalidir. Tablo bashginda oldugu gibi tablo igi bagliklar da
kisa olmali ve verilen siitunun satirlarinda en genis yer kaplayan girdiden uzun
olmalidir. Tablodaki her siitunun baglig1 olmas: gerekir. Tablodaki veriler ondalik
deger iceriyorsa tiim ondalik degerlerin gosteriminde basamak sayisi agisindan tutarl
davranilmalidir.

Tablo notlarmin hepsi tablonun altina yerlestirilmelidir. Tablolarda genel, 6zel
ve olasilik olmak iizere {i¢ tiirlii not bulunabilir. Genel not tiim tablo ile ilgilidir ve
tablonun altinda verilirken bagina Not (italik harflerle) yazilmali ve bu sdzciigiin
ardindan nokta konulmalidir. Ozel not, belli bir siitun, satir veya tek bir girdi igin
gegerli olan nottur. Genellikle iist simge olarak yazilmis kiiglik harflerle belirtilir.
Olasilik notu ise istatistiksel manidarlik testlerinin sonu¢larini gosterir. Olasilik notu
verilen tablolarda ayri bir p siitunu olusturulmamalidir.

Yildiz imleri yokluk hipotezinin reddedildigi degerleri gosterir. Arastirmanin
tiimiinde ayn1 manidarlik diizeyine ayni yildiz imi verilmelidir. Tablo notlari, genel
not, 6zel not ve olasilik notu siralamastyla sunulmalidir. Her not tipi tablonun
altindaki satirda paragraf girintisi olmadan baglamalidir. Tablo ¢iziminde gerekli
yerlerde (Tablonun ikinci bagliginin iist ve altinda, tablonun en altinda) yatay ¢izgiler
kullanilmalidir. Tabloda, dikey ¢izgi kullanilmamalidir. Tablo, baska bir kaynaktan
alinmis ise, kaynagi gosterilmelidir. Kullanilan kaynak tiiriine gore 6rnek tablo ve
sekil yollamalar1 (atiflar1) i¢in APA (2020) kaynag1 incelenmelidir.

Makalede gerekli yerlere sekiller konabilir. Ancak sekiller metinde yazan
ifadeleri tekrar etmemeli, yalnizca 6nemli etmenleri sergilemelidir. Arastirmadaki
tim sekiller tutarli olmalidir. Makalede grafik, harita, model, gorsel gibi tim
gosterimler sekil olarak adlandirilmalidir.

Sekillerde bir geklin hem agiklamasi hem de basligt olarak islev goren {ist yazi
olmalidir. Sekillerin st yazilari seklin metinde yer alig sirasina gore
numaralandirilmalidir (Sekil 1 gibi). Sekil ve numara dik ve koyu olarak yazilmalidir.
Tabloda oldugu gibi bir alt satirda sdzciiklerin ilk harfleri biiyiik ve italik olarak {ist
yazi yazilmalidir.

Tablo ve sekil verilmesiyle ilgili ilke soyledir: Tablo ve sekil verilmeden 6nce
tabloya veya sekle yollama (atif) yapilir. Sonra tablo veya sekil verilir. Daha sonra
tablo veya sekil agiklanir.

Okuyucular seklin iletmek istedigi mesaj1 ¢ozmek i¢in metne bagvurmamalidir.
Bunun icin sekilde yer alan semboller ve kisaltmalar seklin altinda (lejantta)
belirtilmelidir. Sekildeki tim o6geler okunakli olacak sekilde biiyiikk ve belirgin
olmalidir. Sekil, baska bir kaynaktan almmis ise, kaynagi gosterilmelidir.
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Metinde yer alacak tiim tablo ve sekiller gergek boyutlarinda en ¢ok 12 cm
eninde ve 16 cm yiiksekliginde; tablo ve sekiller baglik olarak 10 punto, icerik olarak
9 punto olmalidir.

Kaynak Gosterimi

Maetin ici ve kaynaklarda kaynak gosteriminde APA-7’nin dikkate alinmasi
gerekir. Asagida bu konuda ayrintili bazi aciklamalar verilmistir.

Bir arastirmada yazar kendisine ait olmayan her tiirlii bilgiyi, veriyi ve goriisii
aktarirken kaynak gostermek zorundadir. Bununla birlikte, bir aragtirmada bir
makaleden alint1 yapmak s6z konusu makaleyi yazarin okudugu anlamina gelir. Metin
icinde verilen her kaynak, kaynaklarda da yer almalidur.

Metin iginde dogrudan ve dolayli alinti yapilabilir. Kirk sozciikten az olan
dogrudan almtilar tirnak iginde verilerek metinde yer alabilir. Alint1 ciimlenin
ortasinda yer aliyorsa kaynak ve yil1 verildikten sonra alint1 tirnak i¢inde yazilmali ve
tirnak kapatildiktan sonra sayfa numarast yazilmalidir. Alint1 ciimlenin sonunda yer
aliyorsa tirnak i¢inde verildikten sonra ayra¢ iginde kaynak ve sayfa numarasi
verilmelidir. Eger dogrudan alintilarda 40 ya da daha fazla s6zciik kullanilmigsa bu
almti metin icinde ayr1 bir kiime (blok) olarak verilmeli ve tirnak isareti
kullanilmamalidir. Bu tiir bir kiime alint1 yeni satirdan baglatilmali ve sayfanin sol
kenarindan paragraf girintisiyle ayni hizada olacak bicimde i¢erden yazilmalidir.
Kiime (blok) alintinin en sonuna nokta koyduktan sonra ayra¢ iginde alint1 yapilan
kaynak ve sayfa veya paragraf numarasi yazilmalidir. Eger alinti yapilan kaynak
alimtidan 6nceki climlede yer aliyorsa alintinin sonunda yalnizca sayfa veya paragraf
numarasinin yer almasi yeterlidir.

Bir bagka ¢alismada yer alan bir fikri agimlama yaparak belirtirken veya o fikre
yollamada (atifta) bulunurken sayfa veya paragraf numarasinin verilmesi
onerilmektedir. Paragraf numarasi verilirken “para.” kisaltmasi kullanilmalidir. Eger
calismada sayfa ve paragraf bilgisi bulunmuyorsa bu durumda alint1 yapilan yerin
calismadaki bashig1 (Ornegin Tartisma) ve bu bashktaki kaginci paragraf oldugu
belirtilmelidir. Dogrudan yapilan alintilar asil metinle birebir ayni olmalidir. Bir
makale ya da bir kitaptaki bir boliimden en ¢ok ii¢ sekil veya tablo kullanmaya, 400
sozcikten az tek bir metin ya da 800 sézciigii gegmeyecek sekilde bir dizi metin
alintis1 yapmaya izin verilmektedir.

Metin i¢inde Kaynak Gosterimi (Parantez Baglac)
Metnin iginde gecen kaynaklar yazar-tarih belirtme sistemiyle gosterilir.

Ornek: Balcr’nin (2010) galismasinda .... (Kesme isareti yazar isminden hemen
sonra gelmelidir.)

Metin iginde yer alan kaynaklar, kaynaklarda da yer almali, tutarlik
saglanmalidir.
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Parantez iginde verilen birden ¢ok yollama (atif) alfabetik olarak siralanmalidir.

Ayni soyadli yazarlar olmast durumunda karisikligi onlemek icin yazarlarin
soyadlari ile birlikte adlarinin bag harfleri de verilmelidir.

Omek: Bu calismalar arasinda N. Ozdemir (1985) ve M. Ozdemir’in (1990)
caligmalari .........

Yazar1 belirtilmemis ¢aligmaya yollamada (atifta) bulunurken ¢aligmanin baslig
ve basim yili belirtilmelidir. Caligma bashgi kaynaklarda egik ise metin i¢inde de
egik, kaynaklarda dik ve tiimce diizeninde ise metinde de dik, tirnak i¢inde ve ilk
harfler biiyiik yapilmalidir.

Ornek: ... ... ... (“Study Finds”, 1982), Colloge bound seniors (1979) adl kitap.

Bir eserin yazar1 ancak “Isimsiz” olarak belirtilmisse, metin icinde bu esere
yollama yaparken Isimsiz (Anonymous) sézciigiinii kullanip arkasindan virgiil konup
yil1 belirtilmelidir.

Ornek: (Isimsiz, 1965). Makale ingilizce yazilmigsa (Anonymous, 1965).

Ayni1 yazarlarca yazilmis iki ya da daha fazla esere ayni ayrag i¢inde yollama
yapilirken basim yillar1 dikkate alinarak kiigiikten biiyiige dogru siralanmalidir. Eger
bu caligmalardan biri basiliyor ise bu calisma en sona baskida bigiminde yazilarak
verilmelidir.

Ayni yazar tarafindan ayni yilda yayimlanmis eserlere yollama yaparken, yili
gosterdikten sonra arkasindan a, b, ¢ seklinde harflendirme kullanilmali ve her
seferinde yili tekrar edilmelidir. Bu harflendirme kaynakganin alfabetik siralamasinda
belirlenir. Bu tip kaynaklar baglik isimlerinin alfabetik siralamasi i¢inde verilir.

Ornek: Bazi arastirmalarda ise (Shavelson ve Webb, 2005a, 2005b) ..., (Demir,
1990a, 1990b, 1990c¢; Yilmaz, 1992 baskida-a, 1992 baskida-b).

Ikincil kaynaklarm kullaniminda metin iginde birincil ¢alismay1 belirtip ikincil
kaynak igin bir ibare konmalidir. Kaynak¢a bolimiine aktaran olarak kullanilan
kaynak yazilmalidir.

Ornek: Barnett ve Lewis’in (1978) (akt., Field, 2013) ¢alismasinda ..., Barnett
and Lewis’s study (1978) (as cited in Field, 2013). Bu durumda kaynakc¢aya Field,
(2013) kaynagi eklenmelidir.

Cevrilmis, yeniden basilmis, yeniden yayimlanmig, yeniden sayilandirilan
calismalara yapilan atiflarda ilk yili ve sonraki yili da *“/” isareti ile ayrilarak verilir.
(Piaget, 1966/2000).

Kigisel iletisimlerden (mektuplar, notlar, elektronik iletisimler, bireysel
goriismeler, telefon konusmalar1 vb.) yararlanilmigsa bu tip kaynaklar yalnizca metin
icinde verilmelidir. Bu tip kaynaklar tekrar ulasilabilecek kaynaklar olmadigi igin
kaynakga listesine eklenmezler.
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Ornek: Yazarm A. Soyadi (kisisel iletisim, 18 Nisan 2016), (Yazarin A. Soyadi,
kisisel iletisim, 18 Nisan 2016).

Eger birbirine karistirilabilecek bigimde ayni soyadi sirasiyla baslayan ve ayni
tarihli iki caligma varsa bu ¢alismalarin ayirt edilmesi i¢in farkli yazar soyadi gelene
kadar yazarlar yazilip sonrasinda “ve dig.” ifadesi eklenmelidir.

Ornek: Yazar Soyadil, Yazar Soyadi2, Yazar Soyadi3, Yazar Soyadi4, Yazar
Soyadi5, Yazar Soyadi8 (Y1l 1) ve Yazar Soyadil, Yazar Soyadi2, Yazar Soyadi3,
Yazar Soyadi6, Yazar Soyadi7, Yazar Soyadi19 (Y1l 1) gibi iki caligma kaynak olarak
gosterilecekse Yazar Soyadil, Yazar Soyadi2, Yazar Soyadi3, Yazar Soyadi4 ve dig.
(Y1l 1) ve Yazar Soyadil, Yazar Soyadi2, Yazar Soyadi3, Yazar Soyadi6 ve dig. (Y1l
1) seklinde verilmelidir.

Metin iginde ilk ve sonraki atiflarin gosterimine iliskin bilgiler yazar sayisina

gore Tablo 3’te verilmistir.

Tablo 3
Metin I¢inde Ilk ve Sonraki Atflarin Gosterimine Iliskin Bilgiler
L . L Ayrag i¢inde, Ayrag iginde,
Atif tipi Metin igindeki  Metin iginde i) ol e metindeki
ilk atif sonraki atif .
atif sonraki atif
Tek yazarh Karasar (2000)  Karasar (2000) (Z}éggz;sar, (Karasar, 2000)
iki vazarh Green ve Green ve (Green ve (Green ve
Y Salkind (2013)  Salkind (2013)  Salkind, 2013)  Salkind, 2013)
Ue vazarl: Fraenkel ve Fraenkel ve (Fraenkel, ve (Fraenkel ve
£y dig. (2015) dig. (2015) dig., 2015) dig., 2015)
. Skryabin ve Skryabin ve (Skryabin ve (Skryabin ve
Dért yazarl dig. (2015) dig. (2015) dig., 2015) dig., 2015)
Bes vazarli Biiyiikoztiirk Biiyiikoztiirk (Biiytikoztiirk (Biiytikoztiirk
3y ve dig. (2013)  ve dig. (2013)  ve dig., 2013) ve dig., 2013)
Alt1 veya daha Wastiau ve Wastiau ve (Wastiau ve (Wastiau ve
fazla yazarlt dig. (2013) dig. (2013) dig., 2013) dig., 2013)
Milli Egitim (Milli Egitim
Bakanlig1 Bakanhig
(MEB, 2017); [MEB], 2017),
Gru azarlar1  Organisation (Organisation
(Klsglm-‘{a Y forgEconomic MEB (2017)  for Economic  (MEB, 2017)
Y - OECD (2018)  Co-operation (OECD, 2018)
tanimlananlar) Co-operation and
and
Development
Development [OECD]
(OECD, 2018) 3018)
Grup yazarlar1 Ankara Ankara (Ankara (Ankara
(Kisaltma Universitesi Universitesi Universitesi, Universitesi,
kullanilmadan)  (2018) (2018) 2018) 2018)
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Kaynakca

Metin i¢inde kullanilan kaynaklarin bir listesi niteligindedir ve metin iginde
kullanilan kaynaklarin (kisisel iletisimler hari¢) timii bu listede yer almalidir.
Kaynaklarin her biri tek satir araliginda 0.75 cm asili girintisiyle ve aralik boliimiinde
sonra kismi1 6nk olarak yazilmalidir. Kaynaklarin listelenmesinde Tiirkce ve ingilizce
tam metinler igin tek bir kaynakca olusturulmali ve bu kaynakga Ingilizce tam metin
dikkate alinarak (makale dili Ingilizce kabul edilerek) hazirlanmalidr.

Kaynaklarin listelenmesinde ilk yazarin soyadinin bag harfine gore alfabetik sira
izlenmelidir. Say1 kronolojisinde de alfabe mantig1 izlenir.

Ornek: Singh, Y., Singh Siddhu, N.’nin éncesinde gelir.
Lopez, M. E., Lopez de Molina G.’nin 6ncesinde gelir.

Ayni yazar grubundan alinan birden ¢ok kaynak varsa siralama en eskisi ilk
olacak bi¢imde yapilmalidir.

Tek yazarl bir kaynak, ayn1 yazarin i¢inde bulundugu diger kaynaklardan 6nce
gelir.

Ayn1 yazar veya yazarlarin ayni tarihteki ¢alismalar1 kaynak olarak verilecekse
caligmalarin ismi alfabetik siraya konulur. Burada Ingilizce kaynaklarda A ve The gibi
artikeller dikkate alinmaz.

Caligma “Isimsiz” olarak belirtilmisse “Isimsiz” (Ingilizce icin “Anonymous™)
sozciigii, calismaya bir isim olarak verilmeli ve “Isimsiz” sozciigii gerek bir isimmis
gibi alfabetik siralamaya konmalidir. Eger yazar bilgisi yoksa, ¢alismanin ad1 yazarin
ad1 yerine yazilmali ve g¢alismanin adinin bas harfine gore alfabetik siralamaya
konmalidir.

Meta analiz ¢aligmasinda analize dahil edilen ¢aligmalarin sayisinin 50 veya
daha az olmasi durumunda bu makalelerin kaynak¢ada diger makalelerden ayirt
edilebilmesi i¢in * isaretiyle belirtilmesi gerekir. Bu durumda kaynakga basligindan
sonra Yildiz imiyle isaretlenmis kaynaklar, meta analize dahil edilmis ¢alismalar
gostermektedir ifadesi eklenmelidir. Meta-analizde yer alan kaynaklara metin i¢inde
atifta bulunulmak zorunda degildir. Ancak, yazarin takdirine bagl olarak bunlara
atifta bulunulabilir. Metin i¢i alintilar yildiz isareti igcermez.

Kaynakg¢ada soyadi1 ayni1 olan farkli yazarlar bulunuyorsa ve yazarlarin adlarinin
bag harfleri ayniysa, yazarlarin adlar1 kdseli ayrag iginde tam olarak verilebilir.

Ornek:

Janet, P. [Paul]. (1876), La notion de la personna lite [The notion of personalilyl.
Revue Scientifique, 10, 574-575.



Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi Yayium ve Yazim Kurallari 1431

Janet, P. [Pierre]. (1906). The pathogenesis of some impulsions. Journal of Abnormal
Psychology, 1, 1-17.

Metin i¢inde, (Paul Janet, 1876), (Pierre Janet, 1906) bigiminde gdsterilmelidir.

Eger yazarn adinda kisa ¢izgi kullanilmigsa kisa c¢izgi kaynakgada da
kullaniimalidir.

Eger ¢alismanin tarihi belirtilmemisse ayrag i¢inde tarih yok (t.y.) yazilmalidir.
(ingilizce i¢in n.d.)

Arsivden alinan kaynaklarda, tizerinde tarih olmayan belgeler i¢in olasi tarih
yazilmalidir. Tarihten 6nce Tiirkce i¢in dolaylarinda (Ingilizce i¢in ca.) bigiminde
eklenmelidir.

Kaynakca Gosterimi fle lgili Temel Ornekler

Bu bolimde makalelerin kaynakcalarinda yer almasi beklenebilecek cesitli
kaynak tiirlerine iligkin &rnekler verilmistir. Calismalarinizda bu orneklere bagl
kalmaniz kaynak¢anin APA 7’ye uygunlugunu kolaylastiracaktir.

Siireli Yaymnlar
Bu baslik altinda ¢esitli siireli yayinlara iligkin 6rnek gosterimler sunulmustur.
Makale

1. DOI numarasi olan dergi makalesi

Efe, A., & Karasu, P. (2017). Kaynastirma egitimine devam eden isitme engelli
Ogrencilerin yazdiklari dykiilerin incelenmesi [An examination of stories written
by students with hearing impairment in inclusive classrooms]. Ankara
Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 18(3), 329-354.
https://doi.org/10.21565/0zelegitimdergisi.330878

NOT: Eger makale 20°den fazla yazarli ise yazar isimleri su sekilde yapilir:

Ik 19 yazarin Soyadi, A. yazilir araya ii¢ nokta konulur ve ii¢ noktadan sonra son
yazarin Soyadi, A. yazilir.

2. DOI numarasi olmayan dergi makalesi
Elektronik (Cevrim igi) erigim:

Yildirim, 1., & Ding, S. (2017). Tiirkiye’de en ¢ok okunan ¢ocuk kitaplarmin yeterlik
analizi [Efficiency analysis on the most read children’s books in Tirkiye].
Atatiirk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 21(4), 1477-1490.
https://dergipark.org.tr/tr/download/article-file/407179
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Basili ersim:

Dogan, U., & Kert, S. B. (2018). Bilgisayar oyunu gelistirme siirecinin, ortaokul
ogrencilerinin elestirel diigiinme becerilerine ve algoritma basarilarina etkisi
[The effect of computer game development process to the critical skills and
academic succes of secondary school students]. Bogazici Universitesi Egitim
Dergisi, 33(2), 21-42.

3. DOI numarasi olmayan ve bashigi Ingilizceye ¢evrilmis veya Tiirkce ya da
okuyucularin agina olmadig bir dilde yazilan makalenin basili bigimi

Canbeldek, M., & Isikoglu-Erdogan, N. (2016). Okul 6ncesi egitim kurumlarinda
kalite ile ¢ocuklarin gelisim diizeyleri arasindaki iligkinin incelenmesi
[Examination of the relationships between quality of preschool education
institutions and developmental levels of children]. Abant Izzet Baysal
Universitesi Egitim Fakiiltesi Dergisi, 16(3), 792-809.

Not: Bu atif 6rneginde makale iizerinde ¢alismanin yazarlarinca Ingilizce’ye ¢evrilmis
baglik bulunmadig1 durumlarda atif yapan yazar tarafindan ayni anlama gelecek
bir Ingilizce ¢eviri yapilmalidir.

4. DOI numarali dergi makalesinin erken ¢evrim i¢i yaymmi (Online first)

Ergenekon, Y., & Aldemir-Firat, O. (2018). Uygulamacilar i¢in 6gretimde farkli bir
bakis agisi: Gomiilii ogretim [A different nstructional perspective in special
education for practitioners: Embedded instruction]. Ankara Universitesi Egitim

Bilimleri Fakiiltesi Ozel Egitim Dergisi. Advance online publication.
https://doi.org/10.21565/0zelegitimdergisi.328444

5. Bastli popiiler dergi makalesi

Akdogan, E. (2018, Subat). Yapay zeka ¢aginda insan olmak [Being human in the age
of artificial intelligence]. Bilim ve Teknik, 603, 10-25.

6. Cevrimigi popiiler dergi makalesi

Can, N. N. (2017, Ocak). Su, su, her yer su — Ama i¢mek i¢in su yok! [Water, water,
water everywhere - But there is no water to drink]. Ekoloji Dergisi.
https://www.dogadergisi.com/su-su-her-yer-su-ama-igmek-igin-su-yok

7. Yazari belirtilmemis basili haber makalesi

Egitimin dijital doniisimii i¢in 5 adimlik regete [5-Step prescription for digital
transformation of education]. (2018, February 13). Hiirriyet, p. 20.

8. Yazari belirtilmemis ¢evrim i¢i haber makalesi

Egitimin dijital doniisimii i¢in 5 adimlik regete [5-step prescription for digital
transformation ~ of  education]. (2018, February 13).  Hiirriyet.
http://www.hurriyet.com.tr/egitimin-dijital-donusumu-icin-5-adimlik-recete-
40739915
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9. Basili haber makalesi

Giiglii, A. (2013, February 2). Matematik ve fen egitiminin analizi yapildi [Analysis
of mathematics and science education was done]. Milliyet.

10. Cevrim i¢i haber makalesi

Ballica, C. (2018, 14 Mart). Ug¢ milyon gocuk okula gitmiyor [Three million children
do not go to school]. Hiirriyet. https://www.hiirriyet.net/haber-detay/iig-milyon-
cocuk-okula-gitmiyor-177777.html

11. Bir derginin 6zel bir sayist veya bir kismi1

Aslan, S. (2018). Toplumsal baris1 saglama ve korumada egitimin roliine iligkin
Ogretmen adaylar1 goriigleri [Teachers candidates’ views on the role of the
education in ensuring and protecting the social peace, USBES special issue I1].
Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 16, 1106-1133.

12. Dergi ekinde verilmis monografi

Yivli, O. (2016). Modern Tiirk oykiisiinde alt tiirler (1890-1950) [Sub-genres in
modern Turkish short story (1950-1890), Monografi]. Erdem, 70, 85-103.

13. imzasiz editérden yazilar

Kilig, C. (2017). Turkiye ruh sagligi profili [ Tiirkiye mental health profile, Editorden].
Tiirk Psikiyatri Dergisi, 28(4), 3-4.

Kitaplar

1. Bir kitabin tamaminin basili hali
Karasar, N. (2014). Arastirmalarda rapor hazirlama [Preparing reports in research]
(24. baski). Nobel Akademi.

2. Editorli kitap
Editor Soyadi, A. (Ed.). (Yil). Kitap basligi [Book title]. Yaynci

3. Ceviri kitap

Borenstein, M., Hedges, L. V., Higgins, J. P. T., & Rothstein, H. R. (2013). Meta-
analize girig [Introduction to meta-analysis] (S. Dinger, Trans.). An1 Yayincilik.
(Orijinal work published 2009)

4. Basili kitabin elektronik siiriimii
Ortayl, 1. (2016). Tarihin sinirlarina yolculuk [Trip to the limits of history, E-book].
Timas Yaymlari. http://www.dr.com.tr/ekitap/tarihin-snrlarna-yolculuk

5. Sadece ¢evrim igi yayinlanan kitap
Giiven, D. (2014). Ortaokul matematik 6 [Secondary school math 6].
http://www.eba.gov.tr/ekitap?icerik-id=4602
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6. Kitap boliimiiniin basilt hali

Ersoy, A. (2016). Fenomenoloji [Phenomenology]. In A. Saban & A. Ersoy (Eds.),
Egitimde nitel aragtirma desenleri [Qualitative research designs in education]
(pp. 51-105). Am1 Yayincilik.

7. Bir grup yazar veya komite tarafindan yazilan kitap

Joint Committe on the Standards for Educational and Psychological Testing. (2014).
Standards for educational and psychological testing. American Educational
Research Association.

Sozlii ya da Poster Bildiriler

1. Sozli Bildiri

Tavsancil, E., Uluman, M., & Furat, E. (2012, October). Gérme engelli 6grencilerin
tiniversite girig sinavinda karsilastigi sorunlar ve ¢éziim dnerileri [1ssues faced
by visually impaired students in the university entrance exam and suggestions
for solutions, Sézlii sunumu]. 111" Congress on Measurement and Evaluation in
Education and Psychology, Abant izzet Baysal University, Bolu.

2. Poster Bildiri

Karasel Ayda, N., & Altinay, Z. (2018, Nisan). [lkogretim kademesinde “evrensel
degerlerin” ¢ocuklara kazandwilmasia yonelik oneriler [Suggestions for
gaining “universal values” to children at primary education level, Poster
presentation]. 27. Uluslararas:1 Egitim Bilimleri Kongresi, Side Starlight Resort
Otel, Antalya.

Tezler

1. YOK tez veya TUBESS iizerinden ulasilan tezler

Yalcin, S. (2015). TIMSS 2011 fen uygulamasinda cinsiyete gore farklilasan madde
fonksiyonunu madde, égrenci ve okul diizeyinde agiklayan degiskenler [The
factors explaining the differential item functioning at item, student and school
levels in the administration of TIMSS 2011 science test according to gender]
(Thesis No. 431269) [Doctoral dissertation, Ankara University]. Council of
Higher Education Thesis Center.
https://tez.yok.gov.tr/Ulusal TezMerkezi/giris.jsp

2. Ticari bir veri tabanindan alinan tez

Garavalia, B. J. (1994). Development of international education policy in higher
education: A case study of the illinois higher education international education
act of 1992 (Publication No. 9516016) [Doctoral dissertation, Southern Illinois
University]. Proquest Dissertations and Theses.
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3. Kurumsal (iiniversitesi vb.) bir veri tabanindan alinan tez

Yetkiner, A. (2017). Tiirkiye 'de aday ogretmen yetistirme siirecinin degerlendirilmesi
[Evaluation of novice teacher training process in Tiirkiye, Doctoral dissertation,
Ankara University]. http://acikarsiv.ankara.edu.tr/browse/32993/

4. Basili olarak ulasilan tez (dijital olmayan)

Ozdogan-Ozbal, E. (2017). Genel liselerde biit¢e yonetimine iliskin karsilastirmali bir
coziimleme [A comparative analysis of budget management in general high
schools, Doctoral dissertation]. Ankara University.

Resmi Gazete ve Yonetmelikler

Milli Egitim Temel Kanunu [National Education Basic Law] (1739 SK, 14.06.1973).
Resmi Gazete, 14574, 24.06.1973.

Teknik Raporlar ve Arastirma Raporlari
1. Kurumsal yazarli devlet raporu

Bilim Sanayi ve Teknoloji Bakanlig1 Strateji Gelistirme Baskanlhigi. (2018). 2017 yili
performans progranu [2017 performance program] (Publication No. October,
2018).
https://strateji.sanayi.gov.tr/DokumanGetHandler.ashx?dokumanld=69dael1l
8-a4e6-499a-8e16-66cc4192ee38

2. Kurumsal yazarli ¢evrim i¢i yayimlanan gérev raporu

American Psychological Association. (2007). Report of the APA task force on the
sexualization of girls. American Psychological Association
http://www.apa.org/pi/women/programs/girls/report-full.pdf

3. Ozel bir organizasyona ait rapor

Egitimde Gérme Engelliler Dernegi. (2015). Universitelerde engellilere yonelik
erigilebilirlik hususunda mevcut durum analizi 2014-2015 [Current situation
analysis on accessibility for the disabled in universities 2014-2015]. Egitimde
Gorme Engelliler Dernegi.

internetten Alinan Bilgiler

Olgme Se¢me ve Yerlestirme Merkezi (2017). Acik uglu sorular hakkinda
bilgilendirme ve a¢ik u¢lu soru ornekleri [Information about open-ended
questions and examples of open-ended questions].
http://www.osym.gov.tr/TR,12909/2017-lisansyerlestirme-sinavlari-2017-lys-
acik-uclu-sorular-hakkinda-bilgilendirme-ve-acikuclu-soru-ornekleri-
05012017.html adresinden erisilmistir.

Etik Kurul Karan
Makalelerin Tiirkge ve Ingilizce 6zet boliimlerinde anahtar sozciiklerden sonra
bir alt satirda ¢alismaya iliskin etik kurul bilgisi verilmelidir. Ayrica bu bilgiye
makalenin yontem boliimii icinde ve kaynakgadan sonra bir satir birakilarak “Etik
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Kurul Karar1” basglig1 birinci diizey basik bigiminde sunularak bu baslik altinda yer
verilmelidir. Arastirma makaleleri i¢in etik kurul kararinda, ¢alismanin etik kurulun
bagli oldugu tiniversite adu ile say1 ve tarih bilgileri yer almalidir. Derleme makaleleri
icin ise etik kurul kararimin gerekmedigi bilgisi mizanpaj asamasinda dergi ekibi
tarafindan yerlestirilir.

Diger Durumlar

Makaledeki bir paragraf en az ii¢ ciimle icermelidir.

Metin i¢inde gegen bir basamakli sayilar yaziyla, iki basamakli sayilar ctimle baginda
degilse rakamlarla yazilmalidir. Ciimlelere rakamla baglanmamalidir.

Makalenin “6z” baglig altinda tiim sayilar rakamla yazilmalidir.

Bir 6lgme biriminden s6z edildigi ve matematiksel veya istatistiksel islevler (kesirler,
ondaliklar, yiizdelikler, ¢ceyreklikler gibi) ile ilgili bilgilerin verildigi durumlar ile tablo,
sekil ve grafik isimlerinde kullanilan tiim sayilar rakamla yazilmalidir. Bir basamakli
sayilar yaziyla, iki basamakli sayilar ise climle bagina gelmedikge rakamla yazilmalidir.

Tarih, yas, evren-Orneklem/calisma grubu ve deneklerle ilgili sayilar ile 6lgek
puanlari, 6lgek puanlamasinda kullanilan birimler ve parasal degerler ile ilgili sayilar
rakamla yazilmalidur.

Ondalik gosteriminde nokta kullanilmali ve 6zel durumlar (istatistiksel manidarlik
degerinin (p) verilecegi durumlar) haricinde ondalik kisim iki basamaga yuvarlanmalidir.
Eger istatistik veya matematik ile ilgili bir katsay1 verilecek ve bu katsay1 1’den biiyiik
deger alamiyorsa bu ondalik sayinin gésteriminde yalnizca nokta ve ondalik kisim (.75
gibi) yazilmalidir.

Makalede gegen bir kavrammn ya da bir drgiit/teskilatkurum adinin kisaltmasi
(MEB, TUIK) kullanilacaksa, ilk gectigi yerde agik adi yazilir yaninda parantez iginde
kisaltmas verilir, daha sonra kisaltmasi kullanilir.

Ingilizce’de kullamlan & isareti, Tiirkge’de kullamlmadigindan, cok yazarli
makalelerin Tiirk¢e tam metinlerinde parantez igi yollamalarda (atiflarda) & isareti yerine
“ve” baglaci kullanilmahdir. Ingilizce tam metinde ve kaynakgada ise & isareti
kullanilmalidir.

Dergi basildigi i¢in makalelerde harfler siyah olur, renkli tablo ya da sekil konulmaz.
Kaynakc¢a

APA (2020). Publication manual of the American psychological association (7th ed.).
American Psychological Association
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