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Editorler’'den

Degerli Okuyucularimiz,
Her Aralik ayinda oldugu gibi, yeni bir yili kargilamanin yani sira, dergi hazirlamanin tath heyecanini yasamaktayiz.

Sizlerle, beg arastirma makalesi ve bir olgu sunumunun yer aldigi, “Edebiyat, Tlrkge ve Yabanci Diller Egitimi” lizerine 6zel bir
sayl paylagmaktan mutluluk duyuyoruz.

Bu sayida yer alan makalelere DOI numarasi atanmakta ve BAEBD’de yayinlanan makalelerin orijinal halinin ve kaynagin uygun
sekilde alintilanmasi kosuluyla, ¢galismanin kopyalanmasina, yeniden dagitiimasina ve uyarlanmasina izin verecek sekilde
“Creative Commons Attribution 4.0 Uluslararasi Lisans1” kapsaminda lisanslanmaktadir.

Akademik calismalarindan dolayi tiim yazarlarimiza ve degerlendirme sirecini 6zveriyle gerceklestiren tim hakemlerimize

icten tesekkirlerimizi sunuyoruz. Cumhuriyetimizin 100. yilini kutladigimiz bu glinlerde, egitim bilimleri alaninda yapilan kiymetli
¢alismalari gururla izliyoruz.

2024’Un hepimize esenlikler getirmesi dilegiyle...

Editorler Kurulu Adina
Prof. Dr. Sibel ALMELEK iSMAN
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Oz. iletisim kurma, anlama, anlatma, 6grenme gibi ihtiyaglara sahip insan, sosyal bir varlik olarak
anladiklarini ve 6grendiklerini 6gretme, gelecek nesillere aktarma glidiistine de sahiptir. Bu aktarim
dil aracihgiyla s6zlii olarak gergeklesirken yazinin sayesinde kalici hale gelmistir. Duygu, diistince, istek
ve olaylarin s6zli veya yazili olarak anlaml ve tutarli bir bicimde ifade edildigi metinler iletisimin,
kiltirdn, dilin ve edebiyatin nesillere aktariminda somut bir gostergesidir. Ayni zamanda dil
becerilerinin (okuma, yazma, dinleme ve konusma) gelisiminde temel unsur olan metinler, alan
yazinda genel anlamda 0Ogretici ve edebi metinler seklinde degerlendirilmistir. Tlrk dili ve edebiyati
egitiminin en temel amaci da anlama ve anlatma becerilerini kazandirarak davranislarda degisiklik
olusturmaktir. Bu becerilerin kazandirilmasinda 6gretici ve edebi metinler mihenk tasi goérevinde yer
almaktadir. Calismamizda Tirk Dili ve Edebiyati egitiminde 6gretici metinlerin yeri ve 6nemini tespit
etmek amaclanmistir. Bu amacla 6ncelikle 6gretici metinler ele alinmis, daha sonra Tirk Dili ve
Edebiyati egitimi &gretici metinler agisindan incelenmis, son olarak Tiirk Dili ve Edebiyati Ogretim
Programi (2018) kapsaminda Ogretici metinlerin ortadgretim Tirk Dili ve Edebiyati ders kitaplarindaki
yansimalari (zerinde durulmustur. Okuma, yazma ve so0zli iletisim baslklari altinda tir odakh
diizenlenen 6gretim programi, ders kitaplarindaki metinler ve etkinlikler irdelenmistir.

Anahtar Kelimeler: Egitim, 6gretim, 6gretici metinler, Tiirk Dili ve Edebiyati.

Abstract. People with needs such as communication, understanding, explanation and learning
have the motivation to teach what they understand and learn as a social being and pass it on to
future generations. While this transfer took place verbally through language, it became permanent
thanks to writing. Texts in which emotions, thoughts, wishes and events are expressed in a
meaningful and consistent manner verbally or in writing are a concrete indicator of the transmission
of communication, culture, language and literature to generations. At the same time, texts that are
the main elements in the development of language skills (reading, writing, listening and speaking) are
usually evaluated in literature as educational and literary texts. The most basic purpose of Turkish
language and literature education is to create changes in behavior by gaining understanding and
explaining skills. In our study, it is aimed to determine the place and importance of educational texts
in Turkish Language and Literature education. For this purpose, first of all, the educational texts were
discussed, then the teaching of Turkish Language and Literature was examined in terms of
educational texts, and finally, the reflections of the educational texts on the secondary school Turkish
Language and Literature textbooks were examined within the scope of the Turkish Language and
Literature Curriculum (2018). Under the headings of reading, writing and verbal communication, the
genre-oriented curriculum, texts and activities in the textbooks were examined.

Keywords: Education, educational texts, teaching, Turkish Language and Literature.

Yazar, I. ve Araboga, M. (2023). Ogretici metinler baglaminda Tiirk Dili ve Edebiyati egitimine bakis. Bati Anadolu Egitim
Bilimleri Dergisi, 14(Ozel Sayi 3), 1-27. DOI. 10.51460/baebd.1311471



Sayfa | 3

DOKUZ EYLUL UNIVERSITESI
EGITIM BiLIMLERI ENSTITUSU

.. »“I EYLG, \‘\I\LER',
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Sayi 3), 1-27. & “ > P %m
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 1-27. ; D & ‘ 2
Arastirma Makalesi / Research Paper 5 to . (;

Extended Abstract

Introduction. Throughout human history, there has been a constant need for self-expression and
communication of emotions and thoughts. This need has been fulfilled through various forms such as
language, music, dance, body language, and visual arts like painting. Among these forms, language
stands out as the most advanced means of communication. Language allows people to understand
and convey emotions, thoughts, imaginations, and observations. It is a versatile and advanced
system that utilizes common elements and rules of sound and meaning to transmit thoughts,
emotions, and desires within a society.

Different scholars have offered their definitions of language. Some consider it as verbal expression,
primarily using sound signs to express emotions, thoughts, and wishes. Others emphasize language
as a system of vocal signs used to express ideas, highlighting its role in the formation of culture,
civilization, and art. Language is seen as a social phenomenon that unites people and transmits
cultural heritage. It is a living entity with its own rules, a hidden agreement system, and a social
institution woven from sounds.

The development of written language emerged from early humans' oral language expressed through
body language and sounds. Written language follows certain rules and forms, serving as the written
form of oral language. It is highly effective and indispensable for communication, allowing events,
thoughts, situations, and emotions to be conveyed and preserved for future generations. Written
expression can be categorized as art-driven (literary) texts or non-art-driven (informative) texts,
depending on the purpose of artistic expression or providing information. Different narrative styles
are adopted in these texts based on the author's purpose.

Informative texts aim to provide information or teach a subject. They use concrete and real meanings
of words, adopting a clear and fluent style. Ambiguity and interpretation are avoided, and scientific
language may be used. The focus is on conveying knowledge and helping readers understand specific
concepts or topics. These texts often follow a logical structure, using definitions, explanations,
examples, and illustrations to clarify concepts.

Educational texts consider the target audience and their prior knowledge. They have clear learning
objectives and may incorporate authentic examples, visual and multimedia elements, assessments,
and up-to-date information. These texts aim to inform, educate, and empower readers by providing
valuable knowledge and skills. Accessibility considerations ensure that the texts are accessible to
individuals with disabilities. In summary, educational texts play a crucial role in formal education,
self-study, and lifelong learning. They are tailored to specific audiences, have clear objectives,
incorporate real-world examples and multimedia elements, and strive to provide accurate and
current information while being accessible to all.

Method. This research utilized interrogative and interpretive document analysis, a qualitative
research method, to address the research problem. Data collection involved purposeful sampling
from the universe, aligned with the researcher's objectives, and the obtained data were analyzed
using document analysis. The research focused on Turkish Language and Literature education as the
universe, with instructive texts from the TDE curriculum serving as the sample. The sample included
the Secondary Education Turkish Language and Literature Curriculum published in 2018, as well as
the 9th, 10th, 11th, and 12th-grade textbooks approved by the Ministry of National Education (MEB)
Education and Discipline Board (TTKB) from 2018 onwards.

Yazar, I. ve Araboga, M. (2023). Ogretici metinler baglaminda Tiirk Dili ve Edebiyati egitimine bakis. Bati Anadolu Egitim
Bilimleri Dergisi, 14(Ozel Sayi 3), 1-27. DOI. 10.51460/baebd.1311471
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Results. Educational texts are meaningful and coherent expressions that convey emotions, thoughts,
desires, or events. They must meet specific criteria, including cohesion, consistency, purposefulness,
acceptability, informativeness, appropriateness, and intertextuality. These criteria shape the
structure and style of the text, which varies based on the author's purpose and message. Educational
texts aim to enlighten, inform, and provide explanations, also known as informative or explanatory
Sayfa | 4 texts. The narrative style used depends on the purpose, with explanatory and argumentative styles
common for teaching. These texts provide objective and concrete information, with a clear and
understandable style. They are organized into introduction, development, and conclusion sections,
often visualizing data through graphs, tables, and charts. Educational texts can be classified by genre,
such as scientific, historical, and philosophical texts, as well as various literary genres. They can also
be categorized based on function, such as sequencing, describing, problem-solving, cause-effect, and
comparison. Additionally, they can be single-layered, multi-layered, or evidence-based, with multi-
layered texts being more prevalent quantitatively.
Turkish language and literature education aims to develop comprehension and expression skills,
bringing about changes in behavior. Language plays a crucial role in communication, self-
development, and the transmission of social culture. Texts, both literary and instructive, are essential
tools in acquiring these skills. Reading and listening help develop comprehension skills, while
speaking and writing skills enable the expression of thoughts and emotions. Language is not only a
means of communication but also the carrier of culture and the foundation of literature. Language
and literature education are interconnected, using texts as tools and objectives. Literature serves
both aesthetic and utilitarian purposes, providing knowledge in various areas. In Turkish language
and literature education, texts play a central role from birth to death, meeting the needs for
comprehension, expression, learning, and teaching. Literary texts are accompanied by instructive
texts that serve teaching and informative purposes. Understanding different genres and forms of
texts contributes to language and expression development.
Instructive texts play a vital role in Turkish language and literature education, aiding the
development of comprehension and expression skills. These texts are used to enhance reading,
listening, speaking, and writing abilities, enabling students to engage with organized expressions of
thoughts and emotions. Language, as a means of social interaction, shapes culture, personality, and
national sentiments. It is closely connected to literature, and both language and literature education
rely on texts as tools and objectives. In addition to their aesthetic aspects, literature serves utilitarian
functions by imparting knowledge in various areas. Texts are central to Turkish language and
literature education, as they transmit culture and values, facilitate language skill acquisition, and
foster desirable behaviors. The education process is lifelong, and texts fulfill the human need for
comprehension, expression, learning, and teaching. In addition to literary texts, instructive texts
provide teaching and informative purposes. Understanding different genres and forms of texts is
significant in literature education, and the use of diverse texts allows for exploring variations in
language and expression characteristics. Instructive texts in Turkish language and literature
education not only develop language skills but also provide knowledge, promote critical thinking, and
encourage cultural literacy and intercultural understanding. They expand students' horizons and
contribute to their personal growth. With the advancement of technology, students have access to a
wide range of instructive texts through digital resources and online platforms, enabling learning
beyond the traditional classroom. Educators should select appropriate texts that align with the
curriculum and cater to students' interests and needs, ensuring meaningful learning experiences. In

Yazar, I. ve Araboga, M. (2023). Ogretici metinler baglaminda Tiirk Dili ve Edebiyati egitimine bakis. Bati Anadolu Egitim
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summary, instructive texts are essential in Turkish language and literature education, fostering
language proficiency, critical thinking, and cultural understanding.

Discussion and Conclusion. Texts are fundamental tools in Turkish language and literature education,
playing a crucial role in developing students' intelligence and language skills. The Turkish Language
and Literature (TDE) curriculum focuses on various genres of texts, including poetry, narrative literary
texts, drama, and informative texts. Informative texts have a significant presence in the curriculum,
with a higher proportion compared to literary texts. Different types of informative texts are included
at each grade level, covering a range of topics and events.

The curriculum integrates informative texts into reading, writing, and oral communication activities,
allowing students to comprehend, analyze, and appreciate the distinctive features of each genre.
Informative texts also serve as models for writing, helping students understand the characteristics
and structures of different text types. Oral communication activities, such as debates and open
forums, provide opportunities for students to present and discuss informative texts, fostering critical
thinking and persuasive speaking skills. While informative texts are emphasized, the curriculum also
recognizes the importance of literary texts in language and literature education. Literary texts offer
avenues for creativity, imagination, and cultural understanding.

In conclusion, informative texts play a vital role in the Turkish Language and Literature curriculum,
enhancing language skills, critical thinking, and information literacy, while literary texts provide
unique opportunities for artistic appreciation and cultural exploration.

Yazar, I. ve Araboga, M. (2023). Ogretici metinler baglaminda Tiirk Dili ve Edebiyati egitimine bakis. Bati Anadolu Egitim
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Giris

insanoglu her dénem kendini ifade etme, duygu ve disiincelerini aktarma ihtiyaci
hissetmistir. insanlik tarihi kadar eski olan bu ihtiyag; dil, miizik, dans, beden dili, resim gibi giizel
sanatlari da olusturan araglarla giderilmistir. Bu araglar arasinda en gelismis iletisim araci ise dildir.
insanlarin duygu, disiince, hayal ve gdzlemlerini anlama ve aktarmada kullanilan dil ile ilgili pek ¢ok
tanimlama yapilmistir. Aksan tarafindan (2007: 55) “Diistince, duygu ve isteklerin bir toplumda ses ve
anlam yéniinden ortak olan 6geler ve kurallardan yararlanilarak baskalarina aktarilmasini saglayan,
cok yénli, gelismis bir dizge...” seklinde ifade edilen dil, toplumsal bir varlik olarak ortak dil/ortak
kiltlr distincesi tzerine dayandiriimistir. Gencan ise dili yalnizca sozli ifade baglaminda diistinms,
“duygu, diisiince ve dileklerimizi anlatmaya yarayan imlerin, daha ¢ok ses imlerinin, hepsine verilen
ad” olarak tanimlamistir (akt. Topbas 2020: 9)

Banguoglu “insanlarin meramlarini anlatmak icin kullandiklari sesli isaretler sistemi...” olarak
tanimladigi dili, en miilkemmel anlatma vasitasi seklinde vurgulamistir. Ayni zamanda dil ile dislince
iliskisine dikkat ceken Banguoglu, disiince ve duyguyu gelistiren bu sebeple toplumlarin
ilerlemesinde 6nemli rol oynayan dili kiltiir, medeniyet ve sanatin olusumunda temel olarak ifade
etmis; kiltlr, din ve sanati dile dayandirmistir (Banguoglu 2015: 9-10). Geng’e gore toplumsal bir
olgu olarak milleti birlestiren ve kiltiirel mirasi aktarmada 6nemli bir unsur olan dil, “insanlarin
diisiince, duygu ve hayallerini anlatmak icin kullandiklari sese dayanan bir sistemdir” (Geng¢ 2014: 40).
Ergin bu tanimlamalari kapsayan, dilin pek c¢ok islevini bir arada veren tanimiyla dili, “insanlar
arasinda anlasmayi saglayan dogal bir arag, kendine has kurallari olan ve bu kurallar igcinde gelisen
canli bir varlik, temeli bilinmeyen zamanlarda atilmis gizli anlasmalar sistemi ve seslerden ériilmiis
sosyal bir miiessese...” olarak ifade etmektedir (Ergin 1993: 3).

ilk insanlarin beden dili ve sesler araciligiyla yarattigi sézli dil, yerini énce magaralara cizilen
duvar resimlerine daha sonra ise tarihi devirlerle beraber yazili dile birakmistir. Yazili dil Aksan’in
ifadesiyle “bir gelenegi, kendine ézgti kurallari, bicimleri olan”, s6zIi dilin belirlenen birtakim kurallar
ve bicimler araciligiyla yaziya gegirilmis hali olarak adlandiriimaktadir (Aksan 1979: 84-86). Glindiiz ise
konusmak kadar etkili ve vazgecilmez bir iletisim araci olan yazili dilin kalicihgina vurguda
bulunmustur.

Aktas ve Glndiz (2018: 164)’'e gore “...her tiirlii olay, diisiince, durum ve duygulari, dili en
giizel sekilde kullanarak, belli bir plan déhilinde baskalarina ve yarinlara ulastirmaya, béylece
kalicthgini saglamaya firsat veren bir arag...” olan yazili anlatim, diger bir deyisle s6zlU dilin yazili hale
getirilmesi demektir. Temelde nazim ve nesir olmak Uzere iki koldan gelisen yazili anlatimin amaci
duygu, dislince ve gézlemleri ge¢mis bilgilerden yararlanarak dogru ve etkili bicimde aktarmaktir. Bu
bakimdan kimi zaman bilgi verme ekseninde kimi zaman ise sanat yapma amaciyla olusturulan yazili
anlatim metinleri, sanat amaci giiden (edebi) metinler ve sanat amaci giitmeyen (6gretici) metinler
olarak siniflandiriimaktadir. Bu metinlerde yazarin anlatma amacina uygun olarak anlatim tarzlari
(aciklayici, tartismaci, betimleyici, dykileyici) benimsenmektedir. Yazinin hangi amacla, nasil ifade
edileceginin belirlenmesiyle dilin kullaniminin 6nem kazanmasiyla ginlik dil, bilimsel dil, edebft dil
gibi tanimlamalar ortaya ¢ikmaktadir.
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Ogretici (bilgilendirici) diger bir ifadeyle diisiince merkezli metinlerde, anlatim amaci bir konu
hakkinda bilgi vermek veya o konuyu Ogretmektir. Bu bakimdan yazarin dili nesnel 6zellikler
barindirmaktadir. Kelimelerin gercek ve somut anlamlarda kullanildigi, glindelik dile dayanan bu tir
metinlerde akici ve agik bir (islup benimsenmektedir. Ogretici metinler anlam karmasasina ve yoruma
sebebiyet vermeyecek bir dille yazilmaktadir. Bu metinlerde hayal glicii ve ¢agrisim bulunmamakta,

Sayfa | 7 Gslup kaygisi gozetilmemektedir. Ayrica bir bilim dali ile ilgili metinlerde terim anlamin agir bastigi,
bilimsel dilin kullanildigi gorilebilmektedir. Ancak bilimsel metinler de amaci dogrultusunda 6gretici
metinlerin igerisinde yer almaktadir (Akyol 2006: 16- 23).

Sanat kaygisi giden edebi metinlerde ise yazarin amaci okuru etkilemek, estetik zevk
uyandirmaktir. Bu metin tirlerinde ifadenin okuyucuya goére anlam kazandigl edebi dil
kullanilmaktadir. Kelimelerin gercek anlaminin disinda mecazi, ¢agrisimsal ve imgesel o6zellikleri
kullanilmaktadir. Diger yandan “Neler ¢eker bu goniil, soylesem sikdyet olur” dizesinde gorildugi gibi
kelimeler, gercek anlami ile kullanilsa da sairin muhayyilesinde yarattigi cagrisimlar, birlikte kullanilan
kelimeler estetik bir terkip olusturarak edebi dili yaratmistir. Bu bakimdan bilgilendirici, diisiince
metinlerinde dil nesnel, statik, fikri, herkes icin gecerli iken sanat metinlerinde dil 6znel, sahsi, canli,
cagrisimsal ve duygusaldir (Akbayir 2006: 34-36; Onal 2008: 27- 29).

Dil; insanin duygu ve dislincelerini ifade etmesinin, bilgi sahibi olmasinin, iletisim kurmasinin
yani sira edebiyatin araci ve malzemesidir. Terim olarak edebiyat “olay, diisiince, duygu ve hayallerin
dil araciligiyla sézlii veya yazili olarak bicimlendiriimesi sanati, yazin, gékge yazin” anlamlarina
gelmektedir (TDK). Onceleri sifahi, yazinin icadiyla beraber sézlii edebiyatin yaninda yazilh olarak da
gelisen edebiyat, estetik kaygi ile hareket ederek giizellik duygusunun gelisimine katkida bulunmayi
amaclamaktadir. Kelimeleri kullanma sanati olarak da ifade edilen, giiclinii ve zenginligini strekli
gelisip degisen sozden alan yazin, Cetisli'nin ifadesiyle (2006: 76) “dille yapilan giizel sanat dali”dir.
Glzel ise “derin hisler uyandiran duygu, diisiince ve hayallerin dil aracilidiyla giizel, etkili ve belli bir
sekil icerisinde anlatimi” seklinde bir tanim vyaparak edebiyatin estetik kaygi giltmesini de
vurgulamistir (Glizel 2006; Kog¢ 2015: 111). Dile dayanan, dille yapilan sanat olarak edebiyat,
toplumun dil zenginligini, hassas noktalarini ve g¢atismalarini, ortak deger ve milli ¢izgilerini
yansitmaktadir. Bu bakimdan toplumun kiltirel, siyasal ve toplumsal durusu, zihniyeti, dlinyayi
kavrayis bicimi; edebiyat metinlerinde ortaya ¢ikmaktadir (Geng 2014: 41).

Tanimlardan hareketle edebiyatin duygu ve disiinceleri yansitmada dili kullandigi, estetik
kaygi gozeten bir sanat oldugu, sozli veya yazili olarak gelistigi gorlilmektedir. Diger yandan sozli ve
yazili kiltlr ogelerini yaratan canh bir varlik olan dil, edebiyatin malzemesi konumundadir. Bu
yoniiyle de ic ice yer alan edebiyat ve dil, birbirinden ayrilmaz kavramlardir. insanin duygu, diisiince
ve eylemlerini konu alan dil ve edebiyat, bireye estetik bakis agisi kazandirmayi; onun okuma, yazma,
konusma ve dinleme becerilerini gelistirmeyi amaglamaktadir. Bu amaclarla ana dili 6grenmekle
baslayan dil egitimi, temel egitim slreciyle beraber planli ve amacgh bir 6gretime doénlismekte,
ortadgretimle birlikte edebiyat egitimini de kapsamaktadir. Bu bakimdan ortaégretim (9, 10, 11, 12.
sinif) seviyesinde Tirk Dili ve Edebiyati (TDE) dersi gergevesinde dil-edebiyat egitim ve 6gretimi
verilmektedir (Aksan 2007: 55; Banguoglu 2015: 9-10; Ergin 1993: 3; Topbas 2020: 9-11).
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TDE egitim ve Ogretiminde en Onemli unsur metindir. Okuma-yazma-dinleme-konusma
becerileri lzerine temellendirilen TDE Ogretiminde kazandirilmak istenen degerler, beceriler ve
kazanimlar, metinler araciligiyla 6grenciye sunulmaktadir. TDK Giincel Tirkge Sozlik’te “bir yaziyi
bigim, anlatim ve noktalama &zellikleriyle olusturan kelimelerin biitiind, tekst; basili veya el yazmasi
parg¢a, tekst” olarak tanimlanan, temelde nazim ve nesir olmak (izere ikiye ayrilan metin kavraminda

Sayfa | 8 tiir, amac, sdylem ve tip bakimindan farkli tasniflerin yapildigi gériilmektedir. Baslangictan giiniimiize
kadar pek cok arastirmaci tarafindan da tercih edilen, metinler arasindaki ana farkliliklari hedef alan
ogretici(bilgilendirici), 6ykiileyici(anlatmaya badli) metinler, tiyatro ve siir siniflandirmasi alan yazinda
daha yaygin kullaniimaktadir (Aktas 2009: 190; Miildir ve Cevik 2019: 142, Mildir ve Simsek 2020:
845; Topbas 2020: 13-15).

Metin tarleri kaliplasmis kurallarla belirlenen yazi formlari degildir. Bununla birlikte zaman
icinde degisen ve gelisen edebiyatin getirisi olarak metin tlrleri de cesitlilik géstermektedir. Bir
yandan yeni tirler olusurken diger yandan var olan bir tlir zamanla kaybolmakta veya yeni bir yapi
kazanmaktadir. Kesin gizgilerle birbirinden ayrilmayan metin tirlerini bir kaliba sigdirmaya calismak,
eserin edebi degerinin géz ardi edilmesine sebep olmaktadir. Bu bakimdan 6gretici metinler olarak
siniflandirilan metin tirleri, Gslubuna ve estetik degerine gore edebi metinler grubuna dahil
edilebilmektedir.

TDE egitim ve Ogretiminde hem ara¢ hem de amag olarak bulunan metinlerin, 6gretim
programinda belirlenen genel ve 6zel amaglara, kazanimlara, kok degerlere, beceri ve yetkinliklere
uygun olmasi gerekmektedir. S6z konusu kavramlar, metinler ve etkinlikler araciligiyla her {initeye
her konuya yerlestirilmistir. TDE 6gretim programinda metinlerin seg¢iminde dikkat edilmesi gereken
Ozellikler de ayrintili olarak belirtilmistir. Dil egitim ve 6gretimi, edebi eserler lizerinden ele alinmis;
ayrica dil bilgisi kurallari verilmemistir. Bu bakimdan okuma, yazma ve sozli iletisim basliklari altinda
yapilandirilan TDE Ogretim programinda dil bilgisi, okuma baghg altinda verilen metinler, bu
metinlere bagh olarak gelistirilen etkinlikler ile yazma ve sozll iletisim basliklarindaki alistirmalar
yoluyla 6grenciye sunulmustur (MEB 2018: 4-12; Goksu 2021: 19-71).

Arastirmamizda TDE egitiminde 0gretici metinlerin yerini ve Onemini belirlemek
amaclanmistir. Bu baglamda literatiir kapsaminda 6gretici metinler ele alinirken TDE egitimi ve TDE
dgretim programi 6gretici metinler baglaminda incelenmistir. ilgili alan yazin incelendiginde 6gretici
metinler baglaminda Tirkce dersi lizerine pek ¢cok makale, kitap bolimu, ylksek lisans ve doktora
tezlerinin yazildigi gorilmektedir. Ote yandan yazma becerisi, degerler egitimi acisindan 6gretici
metinlerin incelendigi arastirmalar da bulunmaktadir. TDE dersi kapsaminda ise 6gretici metinleri
dolayli yoldan ilgilendiren metin tlrleri arastirmalari ve 21. yizyil becerileri baglaminda metin
incelemeleri dikkat cekmektedir. Dogrudan TDE egitiminde Ogretici metinleri arastiran bir ¢alisma
gorilmemektedir. Dolayisiyla arastirmamiz TDE dersi 6gretim programi baglaminda Ogretici
metinlerin yerini ve dnemini belirlemesi acisindan literatirdeki eksikligi giderecektir.
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Yéntem
Arastirmanin Modeli

Arastirmamizin amaci dogrultusunda inceledigi probleme iliskin sorgulayici ve yorumlayici
olan nitel arastirma modeli kullanilmistir. Sayisal veri ve istatistiklere daha az, s6zIi ve nitel analizlere
daha cok basvurulan nitel arastirmalarda, nasil ve nigin sorusuna cevap aranmaktadir.

Nicel arastirmalarda oldugu gibi arastirilan problemin miktari, sayisi veya yogunlugundan
ziyade problemin o6lclilemeyen yonlerine yonelen nitel arastirma yontemleri, problemin nasil ve ne
sekilde olduguyla ilgilenmektedir. Nitel arastirmalar yeni kurmalar olusturmasi, davranis ve olaylari
yorumlamasi, egitim arastirmalarinin hedef kitlesi olan 6gretmen ve Ogrencilerin arastirma
sonuglarini dogrudan kullanabilmeleri agisindan egitim alanina da katki saglamaktadir (Isikoglu, 2005,
s. 159-162).

Arastirmanin Evren ve Orneklemi

Nitel arastirma yontemlerinde olasilikh olmayan amacgh 6rneklem yontemi sikca
kullanilmaktadir. Arastirmacinin amaci dogrultusunda evrenden secerek olusturdugu bu 6rneklem
tiriine amacgh 6rneklem denilmektedir. Probleme uygun unsurlarin secildigi amach 6rneklemde
arastirmacinin yargilari énemlidir. Orneklemin evreni temsil etmesinden ziyade arastirma konusunu
ve amaglarini yansitmasi gozetilmektedir (Simsek, 2018, s. 121; Karatas, 2015, s.70-71).
Arastirmamizin evrenini Tirk Dili ve Edebiyati egitimi olustururken 6rneklemini TDE 0Ogretim
programinda yer alan 6gretici metinler olusturmaktadir.

Veri Toplama Siireci ve Araglari

Nitel arastirma yontemlerinde gézlem, gorlisme, odak grup gortismesi ve dokiiman inceleme
yontemleri yaygin olarak kullanilmaktadir (Karatas, 2015, s. 69). Yazili, basili ve elektronik belgelerin
derinlemesine ve sistematik bir sekilde incelenmesine olanak saglamayan dokiman analizi,
arastirmalarda tek basina kullanilabilecegi gibi elde edilen bulgularin gegerligi ve glvenirligini
saglama acisindan farkh veri toplama yontemleri ile de kullanilabilmektedir (Karatas, 2015, s. 72;
Kiral, 2020, s. 173-176).

Calismamizda veri toplama yodntemlerinden dokiiman analizi kullanilmistir. Dokiiman
incelemesinde belli bir amaca yonelik kaynaklari aarastirma, bulma, okuma, not alma ve analiz etme
islemlerini kapsamaktadir. Egitim alaninda egitim programlari, ders icerikleri ve egitim uygulamalari
dokiiman analizi yontemiyle incelenebilir (Sak vd., 2021, s. 230-232).

Arastirmada Orneklemi temsil eden, 2018 yilinda yayinlanan Ortadgretim (9, 10, 11, 12.
Siniflar) Tiirk Dili ve Edebiyati Dersi Ogretim Programi ile Millf Egitim Bakanhgi (MEB) Talim ve Terbiye
Kurulu Baskanhg (TTKB) tarafindan 2018 ve sonrasinda kabul edilen 9, 10, 11, 12. sinif seviyelerinde
ders kitaplari arag olarak kullanilmistir. Bu bakimdan ¢alisma materyali olan TDE ders kitaplari Tablo
1’de sunulmustur:
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Tablo 1.
Calisma materyalleri olan TDE ders kitaplarina ait bilgiler.
Sinif Metin igi
Y Yil Y i Y Edit6
Seviyesi ayin Yih ayinevi azar/Editér kisaltmasi
ifakat YUCEL
2021 MEB Yayinlari Mahmut TURKYILMAZ MEB9
Selim SAGIR
9. Sinif Merve AKYOL
2022 Ogiin Yayinlari Stikran KARACAN SONDUK Ogiin9
Aysun TASKAPI
10. Simif 2021 MEB Yayinlari Hayati KOCA (Ed.) MEB10
) 2022 Dasler Yayincilik Cafer YILDIRIM Disler10
ifakat YUCEL
2021 MEB Yayinlari Mahmut TURKYILMAZ MEB11
11. Sinif Selim SAGIR
Murat TETIK
2021 Gezegen Yayincilik Al Asker OVA Gezegenll
2021 MEB Yayinlari Hayati KOCA (Ed.) MEB12
12. f i
Sint 2022 Ordinat Yayinlari Halil BATUR Ordinat12

Osman ELBAY

Verilerin Analizi

Nitel arastirma yonteminde veriler gozlem, gorisme ve dokimanlar araciligiyla toplanirken
verilerin analizinde betimsel analiz, icerik analizi, séylem analizi ve dokiiman analizi gibi teknikler
kullaniimaktadir (Simsek, 2018, s. 88-91; Karatas, 2015, s. 63-64). Calismamizda verilerin analizi igin
dokiiman analizi kullaniimistir. Oncelikle 6gretici metinlerin literatiirdeki yeri incelenmis, ardindan
Tirk Dili ve Edebiyati egitim-6gretiminde 6gretici metinlerin yansimalari arastiriimistir. TDE 6gretim
programi ve ders kitaplari 6gretici metinler kapsaminda incelenerek elde edilen sonuglar dokiiman
analizi yontemiyle sunulmustur.

Bulgular
Ogretici Metinler ve Tiirleri

Duygu, distince, istek ve olayi s6zli veya yazili olarak anlamli ve tutarli bir bicimde ifade
etme araci olan harften paragrafa bir bitiin olarak anlam ifade eden metin; dilin ve iletisimin somut
bir ifadesidir. Bir dilsel Grinin metin olarak adlandirilabilmesi icin bazi Olgltlere uymasi
gerekmektedir. De Beaugrande ve Dressler (akt. Coskun 2005: 45-48) bu olgitleri 7 baslikta
toplamistir: Bagdasiklik metindeki kelime, climle ve paragraf yapilarinin birbirine baglanma
durumlarini ifade etmektedir. Dilsel ifadelerin, yapilarin mantiksal ¢erceve ve diizende olusturulmasi
tutarhlik kavramiyla yansitilmaktadir. Amachlik, yazarin anlatmak istedigi ya da vermek istedigi mesaiji
amacina uygun olarak okura iletebilmesidir. Yazarin vermek istedigi duygu, diislince veya mesaji
hedef kitleye uygun olarak ortaya koyabilmesini kabul edilebilirlik bashgl yansitmaktadir. Bir metnin
ilgi cekici olabilmesi icin eski ve yeni bilgileri dengeli olarak bulundurmasi gerekmektedir. Bu sebeple
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bilgilendiricilik bashigl 6énemli bir 6lglit olarak karsimiza ¢ikmaktadir. Duruma uygunluk kavrami
metnin konusu, hitap ettigi kitle, sunuldugu yer ve durum, ulasmak istedigi amaca ve metin tiriine
uygun bir sekilde anlatim yapilmasi olarak karsimiza ¢ikmaktadir. Bir diger baslik ise metinler arasilik
kavramidir. Bir metnin kendisinden dnce yazilmis metinlerle sekil, icerik veya yapi bakimindan az-¢ok,
dogrudan ya da dolayl olarak etkilenmesi anlamina gelmektedir.

Metindeki iletisimi somut kaliplar halinde gdsteren, kurucu ilkeler olarak da nitelendirilen bu
Olclitler, daha ¢ok metin merkezli olan bagdasiklik ve tutarhlik ekseninde olusmaktadir. Her metin
farkli bir yapi olusturmakta, bu yapi yazarin amacina ya da vermek istedigi mesaja gore
degismektedir. Yazarin anlatim amaci metnin yapisini, boyutunu, diizenlenis ve anlatim bigimini, dil
ve Uslubunu olusturmaktadir (Glines 2013: 1-2). Bu aclilar géz 6nine alindiginda metinler tirlere
ayrilmaktadir. S6zIU olarak aktarilanlara s6zli metin, yazili olanlara yazili metin ve grafik, sekil, resim
gibi gorsel araglardan olusanlara gorsel metin denilmektedir. Metinler yayinlanma vyeri (gazete
cevresinde gelisen tiirler gibi), yazihs bicimi (dliz yazi, siir gibi), sunulan bilginin kaynagi (gercek yasam
veya kurgu) gibi 6lcttlere gore de siniflandirilabilmektedir (Topbas 2020: 25-26).

Cemiloglu (2003: 48) yazar veya sairlerin bir olayl, dislinceyi ya da duyguyu ele alarak
metinler meydana getirdiklerini ifade edip olay! temel alan, distinceyi temel alan ve duyguyu temel
alan tirler olmak tizere metinleri l¢ grupta ele almistir. Aktas ve Glindiiz (2018: 243-244) metinleri
anlatma esasina bagli, dramatik, lirik ve 6gretici metinler olarak siniflandirmistir. Geng ise metin
tirlerini edebi (sanatsal/kurmaca) ve ogretici (basit/kullanmalik) ayrimina tabi tutmustur. Bu
gruplandirmalar sonucunda metinlerin siniflandirilmasinda 6nemli olan 6lgltiin, metnin yazilma
amaci oldugu gorilmektedir.

Arastirmamizda ele aldigimiz metin tiiri ise okuyucuyu aydinlatmak, diisiindiirmek; bir konu
hakkinda bilgiler vermek, agiklamalar yapmak amaciyla yazilan 6gretici metinlerdir. Literatiirde
Ogretici metinler igin bilgilendirici ya da agiklayici metinler ifadesi de kullanilmaktadir. Yazarin anlatim
yapma amacina, vermek istedigi mesaja gore kullandigl anlatim tarzi degismektedir. Bu bakimdan
O0gretme amaci gudilen metin tirlerinde daha g¢ok aciklayici ve tartismaci anlatim kullaniimakla
beraber diger anlatim tarzlarindan da yararlaniimaktadir.

Aktas ve Glind(iz’lin ifadesine gore (2018:261) “...okuyucuya bilgi vermek, onun goériislerini ve
yerlesik diisiincelerini dedistirmek veya gliclendirmek ya da 6giit vermek...” gayesi olan metinler
Ogretici metinler olarak adlandiriimaktadir. Sanat yapma amacinin bulunmadigi 6gretici metinlerde,
yazinsal tirlere gore verilmek istenen mesaj tektir. Ayni zamanda dilin kullanimi da tek yonluddr.
Kelimeler gercek ya da terim anlamlari temel alinarak kullanilir; duygusal veya cagrisimsal 6zellikler
barindirmazlar. Bu sebeple 6gretici metinlerde yazinsal tiirlerde oldugu gibi anlam kisiden kisiye
degismez. Dilin tek yonli kullanilmasina bagh olarak anlam ve dolayisiyla verilmek istenen mesaj da
tek yonlidir. Nesnel ve somut bilgilerin yer aldigi bu metin tiriinde acgik, akici ve anlasilir bir Gslup
benimsenmektedir. Giris, gelisme ve sonug¢ bolimleri seklinde diizenlenmekte, somut ve sayisal
veriler genellikle grafik, tablo ve cizelgeler araciligiyla gorsellestirilmektedir. Anlatimi gliclendirmek
icin sayisal verilerden yararlanma disinda 6rneklendirme, karsilastirma, siniflandirma, kanitlama,
tanimlama gibi dislinceyi gelistirme yollari kullaniimaktadir (Akbayir 2006: 16; Topbas 2020: 38-39).
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Alan yazinda 8gretici metinlerin bir diger siniflandirmasi ise tiir temelli yapilmistir. islenen
konunun ele alinis sekli, anlatim tarzi ve Usluba baglh olarak farkli tirleri olusmustur: Bilimsel, tarihi ve
felsefi metinlerin yani sira makale, elestiri, deneme, fikra/kdse yazisi, sohbet(soylesi), roportaj, gezi
yazisi, ani(hatira), glince(guinliik) ve biyografi/otobiyografi 6gretici metin tirlerindendir. Gezi yazisi,
ani ve glince tirleri, kurmaca olmalari ve estetik gaye tasimalari itibariyle yazinsal metinler

Sayfa | 12 kategorisinde de degerlendirilmektedir. Ayrica sempozyum, acik oturum, milakat, réportaj gibi s6zli
tarler ve dilekce, tutanak, mektup, 6zge¢cmis gibi belirli formlarda yazilan tiirler de 6gretici metinler
kapsaminda degerlendirilmektedir.

Ogretici metinler islevleri bakimindan da siniflandiriimaya tabi tutulmustur. Disiinceyi
gelistirme vyollari kullanilarak igerigi dizenlenen ve islevleri bakimindan siniflandirilan 6gretici
metinler Meyer tarafindan siralama, tanimlama, problem ¢6zme, neden-sonug ve karsilastirma olmak
Uzere bes grupta ele alinmistir (akt. Mildir ve Simsek 2020: 846). Bilgilendirici metinlerin tek
katmanli, ¢cok katmanli ve kanit temelli olmak Uzere Ug¢ sinifta degerlendirildigi arastirmada ise bu
metin tiirlerinin ders kitaplarindaki érnekleri incelenmistir. incelenen metinler dogrultusunda birden
cok duyuya (gérme, isitme, duyma vs.) hitap eden ¢ok katmanh metinlerin nicel olarak fazla oldugu
belirtilmistir (Bal ve Unlii 2022: 209).

Tiirk Dili ve Edebiyati Egitiminde Ogretici Metinler

Bireyin iletisim kurma, 6grenme ve 6gretme, egitme ve egitilme gibi varlik sebepleri ve
ihtiyaglari, onun hem kendisini gelistirmesini hem duygu ve disincelerini ifade etmesini hem de
anlama ve ¢éziimleme becerilerini gelistirmesini saglamaktadir. insanoglunun dogal olarak gelisen bu
varlik sebepleri ve ihtiyaglari, dil aracihgiyla gerceklesmektedir. Bireysel ihtiyaglari gidermenin yani
sira dil, toplumsal kiltiiri olusturmada ve aktarmada da en 6nemli unsurdur. Tim bunlari iletisim
sureci ile dil meydana getirmektedir. Bu sebeple kisinin anlama ve anlatma becerilerinin gelismesi
oncelikli ve 6nemlidir.

TDE egitiminin temel amaci da anlama ve anlatma becerilerini kazandirarak davranislarda
degisiklik olusturmaktir. Anlama, okuma ve dinleme siirecinde verilen mesajin algilanmasiyken
anlatma ise konusma ve yazma araciligiyla duygu ve dislincelerin aktarilma becerisidir. S6zi edilen
becerilerin kazandiriimasinda, yasanilan toplumdaki dil kullaniminin 6gretilmesinde, dil zevkinin
gelistirilmesinde ve elestirel okur yetistirmede en énemli ara¢ metinlerdir (Mildir ve Simsek 2020:
844).

Sosyal bir etkilesim araci ve canl bir varlik olarak dil; kiltirin tasiyicisi, iletisimin araci, kisiligi
gelistiren unsur, milll duyus ve dlslinceyi olusturan oOge, egitim ve Ogretimi gerceklestirmede
kullanilan aractir. Bir diger 6nemli 6zelligi ise edebiyati teskil eden malzeme olmasidir. Cetisli (2006:
79) “dilde hayat bulmus/bulan bir giizel sanat dali” seklinde tanimladigi edebiyat sanatinin somut
halini ise edebi metin olarak ifade etmistir. Dil, edebiyata; edebiyat dile bagh oldugundan edebiyat ve
dil egitimi de birbirlerine baghdir. Ortak noktalari, diger bir deyisle baglari ara¢ ve amag olarak metni
kullanmalaridir. Glizeli, estetik olani bulma amaci tasiyan edebiyat, estetik haz vermenin ve estetik
bakis acisi kazandirmanin yani sira faydaci islevlere de sahiptir: Edebiyat tarihi, teorisi, sosyolojisi, dil
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bilim gibi alanlarda bilgiler verebilir. Kisacasi kiltiir ve deger aktariminda, dil ve edebiyat
O0gretiminde, beceri ve davranislarin kazandiriimasinda TDE egitiminin asli unsuru metinlerdir.

Ogrenciler, duygu ve diisiincelerin diizenli ve planh bir sekilde ifadesi olan metinler
araciligiyla egitim-06gretim strecine dahil olup etkilesime gecerler. Okuma ve dinleme bu etkilesim
slirecinin baslangicinda anlama becerisi acgisindan olduk¢a onemlidir. Okuyan ve dinleyen birey,
mesajl algiladiktan sonra iletisimin bir sonraki adimi olan anlatma veya anladigini ifade etme
ihtiyacini hissetmektedir. Konusma ve yazma, okuma ve dinleme yoluyla anlasilmis olan metinlerin
sonucunda ortaya c¢ikan becerilerdir. Diger yandan konusma, yazma becerisine de bagldir. Bu
baglamda temel dil ve iletisim becerilerinin gelismesine 6gretici metinlerin katkisi da 6nemli
olmaktadir.

insanoglu dogumundan 6liimiine kadar hayat boyu egitim siirecinde yer almaktadir. Anlama,
anlatma, 6grenme ve 6gretme ihtiyaci; dil vasitasiyla gelisen metinler sayesinde karsilanmaktadir.
Tirk dili ve edebiyati egitiminde sanat gayesi tasiyan edebi metinler kadar asil amaci 6gretme,
bilgilendirme olan metinler de bulunmaktadir. Bilgilendirme amacinin yani sira metin tiir ve
sekillerinin  6gretilmesinde,  Ogrencilerin  kelime  dagarciklarinin  ve  bakis  acilarinin
zenginlestirilmesinde, elestirel disinmelerinde, anlama ve anlatma gibi yetkinliklerle iletisim
becerilerinin gelistiriimesinde 6gretici metinler 5nem arz etmektedir (Soysal 1999: 355).

Tiirk Dili ve Edebiyati Ogretiminde Ogretici Metinler

TDE Ogretim programinin 6zel amaglari arasinda 6grencilerin edebi metinlerin aracihgiyla
Tirkgenin 6zelliklerini, zenginligini kavrayip tarih icinde gosterdigi degisim ve gelisimi anlamalari;
Tirk edebiyatina ait eserlerin yardimiyla okudugunu anlama ve elestirel okuma becerilerini kazanip
milli, manevi, kiltirel ve evrensel degerleri 6grenmeleri hedeflenmektedir. Bu hedefler
dogrultusunda TDE 6gretim programi, temel (g iletisim becerisi tizerine kurgulanarak tir odakli metin
Ogretimi Uizerine yapilandiriimistir.

TDE egitim 6gretiminde ara¢ ve amag olarak metinlerin, 6gretim programinda belirlenen
genel ve 0Ozel amaglara, kazanimlara, kok degerlere, beceri ve yetkinliklere uygun olmasi
gerekmektedir. S6z konusu olan bu kavramlar, metinler ve etkinlikler araciligiyla her tiniteye okuma,
yazma ve sozlii iletisim ana basliklari altinda yerlestirilmistir. TDE 6gretim programinda metinlerin
seciminde dikkat edilmesi gereken o6zellikler de ayrintili olarak belirtilmistir. Dil egitim ve 6gretimi,
edebi eserler Gzerinden ele alinmis; ayrica dil bilgisi kurallari verilmemistir (MEB 2018: 4-12). Bu
baglamda sarmal bir sekilde gelisen dil ve edebiyat 6gretiminde edebi ve 6gretici metinler ana
unsurlar olarak karsimiza ¢cikmaktadir.

Ortadgretim Tirk Dili ve Edebiyati dersi 68retim programinda belirlenen kazanimlar Okuma,
Yazma ve S6zlii iletisim olmak lizere {i¢ ana baslik altinda toplanmistir. Tiir odakh yapilandirilan
dgretim programinda Okuma bashg altindaki kazanimlar Siir, Oykiileyici (Anlatmaya Bagh) Edebi
Metinler, Tiyatro ve Bilgilendirici (Ogretici) Metinler seklinde tasnif edilmistir. Okuma bashg: ile ilgili
olan metin ve etkinlikler, Yazma ve Sozli iletisim baslklar altinda yer alan kazanimlar da
kapsamaktadir. Bu durumda okuma becerisi programin temelini ve ¢atisini olusturmaktadir. Ogretim
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programindaki kazanimlar g6z 6niline alindiginda okuma kategorisinde verilen kazanimlarin sayica
UstlinlGgl acgikga goriulmektedir (MEB 2018: 17):

Tablo 2.
TDE 6gretim programinda dil beceri alanlarina gére kazanim sayilari.
Sayfa | 14 Kazanimlar Kazanim Sayisi
A) Okuma (Metni Anlama ve Coziimleme) 58
1. Siir 13
2. Oykiileyici (Anlatmaya Bagl) Edebi Metinler 16
3. Tiyatro 14
4. Bilgilendirici (Ogretici) Metinler 15
B) Yazma 12
C) Sozlii iletisim 25
1. Konusma 17
2. Dinleme 8

Tablo 2 incelendiginde siir, dykileyici edebi metinler, tiyatro ve bilgilendirici metinler alt
basliklarindan olusan okuma kategorisinde toplamda elli sekiz kazanimin oldugu gorilmektedir.
Okuma kismindaki kazanimlarin nicel olarak diger kategorilere oranla belirgin bir farklihk gbstermesi
edebi metinlerin 6gretim sidrecindeki cesitliligi ve zenginligi ile ilgilidir. Arastirmamizin amaci
dogrultusunda ele aldigimiz bilgilendirici metinler, incelenen tabloda okuma ana baslginda kazanim
sayisi bakimindan oykileyici edebi metinlerden sonra gelmektedir. Bu anlamda kazanim, beceri ve
bilgilerin 6gretiminde arag¢ olarak kullanilan kaynak metinler cercevesinde bilgilendirici (6gretici)
metinlerin 6ne ¢iktigl anlasilabilir bir durumdur.

Talim ve Terbiye Kurulu Baskanhg (TTKB) tarafindan ders kitabi olarak kabul edilen 9.sinif
MEB ve Ogiin Yayinlari TDE ders kitaplarinda metinlerin siniflandirilmasi konusunda temel farklilik
edebi veya &gretici olmalarindan kaynaklanmaktadir (MEB9: 27; Ogiin9: 24).

METINLER

Ogretici (Bilgilendirici)

Edebi Metinler | Metinler

Olay Gevresinde Geligen Cosku ve Heyecam Dile [ Tarihi Metinler Felsefi Metinler

Edebi Metinler Getiren Metinler
Anlet;g;‘ﬁ;‘;lelsa:ill Gazete c‘evrersm(le l Kisisel Ha:van Konu
= Geligen Metinler Bilimsel Metinler ‘ [ Alan Metinler |
Gostermeye Bagh | Gezi Yazis1
Metinler (Tiyatro) @ 1
I@ Giinlik
[ Millakar_| Biyografi/
W Otobiyografi

Sekil 1. TTKB tarafindan kabul edilen 9. sinif TDE ders kitaplarinda metinlerin siniflandiriimasi.

TDE ders kitaplarinda metin tirlerinin siniflandirilmasinin metinlerin yazilma amaclarina bagli
oldugu gorilmektedir. Calismamizin amaci dogrultusunda Orneklemi olusturan Ogretici metinler;
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tarihi, felsefi, bilimsel, gazete ¢evresinde gelisen ve kisisel hayati konu alan metinler olmak lzere bes
grupta siniflandirilmistir. Ancak kisisel hayati konu alan metinler, olay gevresinde gelisebilecegi gibi
ayni zamanda sanat gayesi giltmesi bakimindan edebi, sanatsal metinler olarak da
nitelendirilebilmektedir. Bu bakimdan arastirmamizda estetik kaygi glitmeyen yalnizca bilgilendirme
amaci taslyan 6gretici metinler ele alinmaktadir.
Sayfa | 15

Tur odakli yapilandirilan TDE Ogretim programinda bulunan (nite, icerik ve sire tablolari

incelendiginde Unitelerin metin tlrleri cergevesinde belirlendigi gorilmektedir (MEB 2018: 30-63):

Tablo 3.
TDE 6gretim programinda metin tirlerinin sinif diizeylerine gére dagilimlari
Sinif

.. 9. Sinif 10. Sinif 11. Sinif 12. Sinif
Tur

Siir

Hikaye

Roman

Tiyatro
Masal/Fabl
Biyografi/Otobiyografi
Mektup/E-Posta
Gunluk/Blog
Destan/Efsane
Ani (Hatira)
Haber Metni
Gezi Yazisi
Makale

Sohbet ve Fikra
Elestiri

Miulakat
Deneme

Soylev (Nutuk)

+ |+ |+ |+
+ |+ |+ |+
+ |+ |+ |+

o o e e S

+ |+ |+ |+

+ |+ |+ [+

Tablo 3 incelendiginde edebi tirlerden siir, hikdye, roman ve tiyatro tirlerinin tim sinif
seviyelerinde bulundugu dikkat cekmektedir. 9. sinif seviyesinde bu tirlerden hari¢ masal/fabl,
biyografi/otobiyografi, mektup/e-posta ve gilinliik/blog turleri yer almaktadir. 10. sinif seviyesinde
siir, hikdye, roman ve tiyatroyla birlikte destan/efsane, ani (hatira), haber metni ve gezi yazisi
tirlerinin oldugu gorilmektedir. 11. sinif seviyesinde sabit bulunan dért tlriin disinda makale, sohbet
ve fikra, elestiri ve milakat tirleri yer almaktadir. Son olarak 12. sinif seviyesinde de siir, hikaye,
roman ve tiyatro tiirleriyle beraber deneme tiiriiniin oldugu gorilmektedir. Ote yandan yalnizca bu
sinif seviyesinde s6zIU anlatim tlrlerinden soylev(nutuk) tird bulunmaktadir. 9, 10 ve 11. siniflarda
sekiz, 12. sinifta ise alti metin tlrl yer almaktadir.

TDE programinda bulunan metin tlrlerinden yalnizca alti edebi metin tiriine yer verilmisken
on iki metin tlrl ogretici metinler kategorisine aittir. Ytzdelik dagim oranina bakildiginda 6gretici
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TDE Ogretim programinda sinif seviyelerine gére hangi metin tirlerinin verildigi, bu tirlerin
edebi veya 6gretici olmak lzere hangi siniflandirmaya dahil oldugu Tablo 4’te incelenmistir:

Sayfa | 16
Tablo 4.
Sinif seviyelerine gore TDE 6gretim programindaki metin turlerinin edebilik/6greticilik karsilastirmasi.
9. Sinif 10. Sinif 11. Sinif 12. Sinif
Siir Siir Siir Siir
5 @ Hikaye Hikaye Hikaye Hikaye
2z -% Roman Roman Roman Roman
“Y's  Tiyatro Tiyatro Tiyatro Tiyatro
Masal/Fabl Destan/ Efsane
5 5 Biyografi/Otobiyografi Ani (Hatira) Makale Deneme
2 e Mektup/E-posta Haber Metni Sohbet ve Fikra Soylev (Nutuk)
’gn g Ginluk/Blog Gezi Yazisi Elestiri
Miilakat

Tablo 4’te gorildigi gibi 9 ve 10. sinif sevilerinde bes edebi, li¢ 6gretici olmak (izere toplam
dokuz metin tlirlG bulunmaktadir. 11. sinif seviyesinde bulunan sekiz metin tirinde dort edebi, dort
Ogretici metin yer almaktadir. 12. sinifta ise doért edebi metin bulunurken 6gretici tiirde iki metin
tirine yer verilmistir. Bu bakimdan TDE oOgretim programi ile ders kitaplarinda edebl metin ve
Ogretici metinlerin sinif seviyelerine gore dagilim oranlarinda farklihk bulunmaktadir.

TDE 6gretim programinda ve ders kitaplarinda her sinif seviyesinde (9, 10, 11, 12. Sinif)
bulunan biyografi/otobiyografi, deneme, makale gibi bilgilendirici (6gretici) metin turlerinin yer aldig
Tablo 4’te gosterilmistir. Metin tilrlerinin sinif seviyelerine gére TDE ders kitaplarinda okuma
boélimiinde bulunan érneklerle yazma ve sozIi iletisim bolimiindeki etkinlikleri asagidaki tablolarda

incelenmistir:

9. Sinif Seviyesinde Ogretici Metinler

TDE 06gretim programinda 9. sinif seviyesinde siir, hikdye, roman, tiyatro, masal/fabl,
biyografi/otobiyografi, mektup/e-posta ve giinliik/blog olmak (izere sekiz metin tiirii bulunmaktadir.
Bu metin tlrlerinden {icl oykileyici edebl metin, biri tiyatro metni, biri siir ve Uc¢li 6gretici metin

tirleri arasinda yer almaktadir.

Tur odakli diizenlenen TDE 6gretim programinda metin tirleri Unite olarak belirlenmis,
“UOnite, Siire ve icerik Tablolar’” araciligiyla metin tiirlerinin ders kitaplarindaki islenisi aciklanmistir.
Bu tablolar araciligiyla arastirmanin konusu kapsaminda 9. sinif seviyesindeki li¢ 6gretici metin tirg,
ders kitaplarinda verilen metin 6rnekleri ve etkinlikleri asagidaki tablolarda birlikte gosterilmistir.
Sure odakl incelenen tablolarda biyografi/otobiyografi ve mektup/e-posta turlerinin islenmesi icin
ug, glinltik/blog tiruntn aktarilmasi icin iki hafta stire verildigi gérulmektedir (MEB 2018: 30-38).
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Tablo 5.
MEB9’daki 6gretici metin tirlerine iliskin bilgiler.
0§ret|.c| Metin Okuma Yazma Sozlii iletisim
Tiirleri
Sayfa | 17 Biyografi/ 1. Cf’:lhlt Sltl'(l .TaranC|- Ihsan Isik (Turkiye Unlileri ) . N
Otobivoarafi Ansiklopedisi) Oz gecmis Kendini ve yakinini
Yog 2. Cenevre- Abidin Dino (Kisa Hayat Oykiim) yazma tanitma
3. Enveri- Bagdath Ahdi (Gulsen-i Su’ara)
1. Sabahattin Eylipoglu’nun Mektup Ornegi (Bedri
Rahmi Eylpoglu- Kardes Mektuplari)
2. Atilla ilhan’in Mek Tirk Dil K - Glizel
tilla lihan’in Mektubu (Tirk Dil Kurumu- Giize Mektup/e-  Verilen kelimelerle
Yazilar Mektuplar)
Mektup/ posta, telaffuz calismasi
3. Kurumsal e-posta . .
E-Posta . dilekce ve ve izlenen agik
4. Kisisel e-posta tutanak oturumun
5. Sikayetname- Fuz(li (Abdulkadir Karahan- FuzQl'nin . L .
yazma degerlendirilmesi
Mektuplari)
6. Ahmet Cevdet’in Mektubu (Ahmet Cihan- Ahmet
Cevdet Pasa’nin Aile Mektuplari)
1. Nurullah Atag- Glince 2 R . -
. il - Gunlik metinlerinin
. 2. Tomris Uyar- Gundoékimui Gunluk
Giinliik/Blog .. sinif ortaminda
3. Blog 6rnegi yazma
.o sunulmasi
4. Blog 6rnegi
Tablo 6.
Ogiin9’daki 6gretici metin tiirlerine iliskin bilgiler.
O.f.;retl.q Metin Okuma Yazma Sozlii iletisim
Tiirleri
Biyografi/ 1. Orhan Veli- Asim Bezirci &7 gecmi Kendini ve
Otobiyografi 2. Cocukluk- Abidin Dino (Kisa Hayat Oykiim) az?’n;; ? yakinini
3. Baki- Sehi Bey Tezkiresi (Hest-Behist, haz. Mustafa isen) y tanitma
1. Pinar Kiir'den Attila ilhan’a- Edebiyat Diinyasindan Attila
ilhan’a Mektuplar (drl. Belgin Sarmasik)
2. Tanpinar’in Mektuplari- haz. Zeynep Kerman Mektup/e-
Mektup/ 3. Kisisel E-Posta posta, Sinif icerisinde
E-Posta 4. Kurumsal E-Posta dilekge ve acik oturum
5. Sikayetname- Fuz(li (haz. M. Orhan Soysal, Eski Ttirk tutanak dizenleme
Edebiyati Metinleri) yazma
6. Feride Hanim’a- Fevziye Abdullah Tansel (Namik Kemal’in
Hus(st Mektuplari 1)
1. Glince- Nurullah Atag (Glince 1953-1955) Gunluk
2. Ahmet Hasim- ilhan Berk (El Yazilarina Vuruyor Ginlik metinlerinin
Gilinliik/Blog Giines,1955-1990 Gunliik) a7ma sinif
3. 3 Nisan 2016 Ayas ¥ ortaminda
4. Ali, Babasi ve Kirk Haramiler sunulmasi
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Tablo 5 ve 6’nin birlikte degerlendirilmesinde gorildigi gibi 9. sinif diizeyindeki iki yayina ait
TDE ders kitaplarinda Ogretici metin tlrlerinin kisisel hayati konu alan metinler oldugu
anlasilmaktadir. TDE &gretim programinda “Unite, Siire ve icerik Tablolar” kapsaminda verilen
metinlerin ozelliklerine her iki yayinda da dikkat edildigi gorulmektedir. Biyografi/otobiyografi
tiriinde Cumhuriyet Dénemi’nden bir biyografi ve bir otobiyografi 6rnegi verilmistir. Tlrlin gelisimini
Sayfa | 18 ortaya koymak maksadiyla divan edebiyatindan bir tezkire érnegi de sunulmustur. Otobiyografi
konusu islenirken monografi, 6z gecmis/CV, hal tercimesi ve portreden bahsedilerek hikdye ve
romanda biyografi ve otobiyografiden vyararlanilmasi Uzerinde durulmustur. Mektup tiriinde
Cumhuriyet Dénemi’nden bir 6zel, bir edebi mektup 6rnegi alinmistir. Divan edebiyatindan, Tanzimat
Donemi’'nden ve Dilinya edebiyatindan birer mektup O6rnegi verilerek tirin gelisimi ortaya
konmustur. Mektup tirinin 6zellikleri agiklanirken hikdye, roman ve siir gibi tiirlerde mektubun
anlatim bicimi/teknigi olarak da kullanildigi 6rneklendirilmistir. Glnlik/blog tirleriyle ilgili olarak da
Cumhuriyet Dénemi’nden iki glinlik ve iki blog 6rnegi verilmistir. Glinlik hakkinda bilgi aktarilirken
glnlik seklinde diizenlenen roman ve hikayelerden 6rnekler sunulmustur.

Her iki yayinda da tirler, diger bir deyisle Uniteler; okuma, yazma ve sozli iletisim bolimleri
Gzerine temellendirilmistir. Bu bakimdan tirlerin 6gretiminde okuma becerisi kadar yazma ve sozli
iletisim becerileri de 6nem arz etmektedir. MEB9 ve Ogiin9’da biyografi/ otobiyografi tiiri okuma
béliminde (i¢ metin 6rnegi olarak bulunmakta, yazma béliminde 6z gecmis kaleme alma ve sozli
iletisim bolimiinde ise kendini ve yakinini tanitma calismasi yer almaktadir. Mektup/e-posta tiri
icerisinde alti metin 6grencilere sunulmustur. Yazma bélimiinde mektup/e-posta, dilekce ve tutanak
yazma etkinligi bulunmaktadir. SézIi iletisim bélimiinde ise Ogiin9’da sinif icerisinde agik oturum
dizenleme yonergesi verilmisken MEB9’da verilen kelimelerle telaffuz galismasi ve izlenen agik
oturumun degerlendirilmesi seklinde etkinlikler tasarlanmistir. Gunliik/blog tiriinde her iki yayinda
da dort metin yer almaktadir. Yazma boliminde glnlik kaleme alma ve yazilan glinligiin blogda
paylasiimasi; sozIU iletisimde ise bu tiire ait metinlerin sinif ortaminda sunulmasi istenmistir. Sonug
olarak MEB9 ve Ogiin9’da metin drnekleri, yazarlar degisim gosterse de tiiriin tanitilmasi ve okuma-
yazma-sozIu iletisim becerilerinin kazandirilmasi icin diizenlenen etkinlikler ayni seyirde tasarlamistir.
Bu bakimdan her iki yayin, metin icerikleri disinda birbirine benzer sekilde diizenlenmistir.

10. Sinif Seviyesinde Ogretici Metinler

TDE 6gretim programinda 10. sinif seviyesinde sekiz metin tiri bulunmaktadir: siir, hikaye,
roman, tiyatro, destan/efsane, ani (hatira), haber metni ve gezi yazisi. Bu metin turleri biri siir, lcu
oykdleyici edebl metin, biri tiyatro ve licl 6gretici metin icerisinde siniflandiriimaktadir.

Metin tirleri kapsaminda diizenlenen TDE &gretim programinda “Unite, Siire ve licerik
Tablolar” araciligiyla bu metin tirlerinin ders kitaplarindaki islenisi aciklanmistir (MEB 2018: 39-47).
Bu tablolar araciligiyla arastirmanin konusu kapsaminda 10. sinif seviyesindeki ti¢ 6gretici metin tir(,
ders kitaplarinda verilen metin ornekleri ve etkinlikleri asagidaki tablolarda birlikte gosterilmistir.
S6zii edilen tablolar sire odakh incelendiginde, 6gretici metinlerin islenisi icin 2 haftanin yeterli
gorildugi tespit edilmektedir (MEB 2018: 45-47).
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MEB10’daki 6gretici metin tirlerine iliskin bilgiler
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Ogretici Metin

b Okuma Yazma  Sozlii iletisim
Tiirleri
1.B H _ . . . .
asin Yasaminda Ilk Adim- Hiiseyin Cahit Yalgin (Edebiyat Ani vazilan ani
Ani (Hatira) Anilar) (hatira)  metnini
2. izmir Kapilarinda Mustafa Kemal- Falih Rifki Atay (Mustafa
) .. .. . yazma sunma
Kemal'in Mitareke Donemi)
1. Muinir Ozkul’u Yitirdik (Basindan, 2018)
. 2. Alzheimer’a Erken Teshis Koyan Yapay Zeka (Bilim ve Haber Yazilan haber
H M
aber Metni Teknik Dergisi, 2018) metni metnini
3. Tiirkiye igin Gurur Gecesi! Aziz Sancar Nobel Odiiliinii Aldi.  yazma sunma
(Genel Ag haberinden)
1. Der BeYén—l .Cev:érrji—i E”rzurum.— Evliya Celebi Gezi Yazilan gezi
Gezi Yazisi Seyahatnamesi (Buytik Turk Klasikleri) azis) az1s! metnini
2. Daha Diin- Resat Nuri Guntekin (Anadolu Notlari I-11) yazma Zunma
3. Selcuk’tan Soke’ye- Azra Erhat (Mavi Anadolu) y
Tablo 8.
Disler10’daki 6gretici metin tirlerine iligkin bilgiler
O.f.;retl.cl Metin Okuma Yazma .Soz'lu.
Tiirleri lletisim
1. ’da Tahsil- Ahmet ihsan Tokgéz (M Yazil
Ani (Hatira) Sam’da Tahsi met lhsan Tokgoz (Matbuat Ani (hatira) azl a.n .anl
Hatiralarim) azma metnini
2. Bizim Yokus- Yusuf Ziya Ortag ¥ sunma
1. Kahramanlik Manevrasi (Basindan, 28 Mayis 2022) Haber Yazilan
Haber Metni 2. Yollarda Buzlanmaya Son! (Bilim ve Teknik) metni haber
3. Salep Sogani Toplayanlara 438 Bin Lira Ceza Kesildi. azma metnini
(Basindan, 28 Mayis 2022) y sunma
1. Bolu’nun Vasiflari- Evliya Celebi Seydhatnamesi (haz. Yazilan gezi
Gezi Yazisi Mehmet Z|II|oqu)v o . Gezi yazisl ya2|5|. .
2. Otoray Yolculugu- Resat Nuri Glintekin (Anadolu Notlari)  yazma metnini
3. Yesil Yol- ismail Habip Seviik (Yurttan Yazilar) sunma

Tablo 7 ve 8 incelendiginde 10. sinif diizeyindeki Ogretici metin tirlerinden ani ve gezi
yazisinin kisisel hayati konu alan ve haber metninin gazete cevresinde gelisen metinler oldugu
goralmektedir. Ani (hatira) tiirinde Servetifiinun Dénemi Tirk edebiyatindan bir ve Cumhuriyet
Donemi Tiark edebiyatindan bir olmak Gzere iki ani 6rnegi bulunmakta, anilarin hikdye ve roman
tirine kaynaklik edebilecegi belirtiimektedir. Haber metni tiriinde giincel gazete ve dergilerden iki
haber metni ve genel ag haberlerinden bir metin verilmistir. SN1K kuralindan ve temel habercilik
terimlerine deginilmis, haber metinlerinin sanat metinlerine kaynaklik edebilecegi belirtiimistir. Gezi
yazisi tirlinde ise Divan edebiyatindan bir, Cumhuriyet Donemi’nden iki gezi yazisi 6rnegi alinmistir.
Divan edebiyatinda gezi yazisi tlrinin seyahatname olarak adlandirildigl vurgulanmis, tiriin eski
edebiyattaki 6rnekleri verilmistir. Diger yandan divan edebiyatindaki gezi yazisi 6érneklerinin her iki
yayinda da Evliya Celebi Seyahatnamesi’'nden alindigi dikkat cekmektedir.
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MEB10 ve Dusler10’da ani (hatira) tiird icin okuma boélimiinde iki metin 6rnegi verilmis,
yazma boliminde ani yazma calismasi ve sozli iletisim boélimiinde ise yazilan ani metninin sinif
icerisinde sunulmasi seklinde etkinlik tasarlanmistir. Haber metni tiri ise her iki yayinda da li¢ metin
ile 6grencilere sunulmustur. Yazma boélimiinde 6grencilerin verilen yonergeye dikkat ederek haber
metni yazmalari istenmistir. S6zIU iletisim boélimiinde ise kaleme alinan haber metnini haber

Sayfa | 20 spikerinde bulunmasi gereken &zelliklere dikkat ederek sunma etkinligi bulunmaktadir. Gezi yazisi
tirinde her iki yayinda da dort metin yer almaktadir. Yazma bolimiinde gezi yazisi yazma, sozli
iletisimde ise yazilan metinlerin sinif icerisinde sunulmasi seklinde etkinlikler tasarlanmistir. Bu
baglamda MEB10 ve Dislerl0’da metin 6rnekleri ve yazarlari degisim gostermekle beraber tiiriin
acitklanmasi ve okuma-yazma-sozIU iletisim becerilerinin kazandirilmasi icin diizenlenen etkinlikler
paralellik gostermektedir. Bu bakimdan 10. sinif diizeyinde her iki yayinin metin icerikleri disinda
birbirinden farkl olmadigi gértlmektedir.

11. Sinif Seviyesinde Ogretici Metinler

TDE 6gretim programinda 11. sinif seviyesinde Unite olarak sekiz metin tiirli yer almakta, bu
metin tiirlerinden hikdye ve roman seklinde iki 6ykiileyici edebi metin, bir tiyatro metni, bir cosku ve
heyecana bagli gelisen siir ve dért 6gretici metin bulunmaktadir. Ogretici metinler grubunda gazete
cevresinde gelisen makale, sohbet ve fikra, elestiri, mllakat ve réportaj tirleri yer almaktadir.

TDE 6gretim programinda yer alan “Unite, Siire ve igerik Tablolar” incelendiginde 11. sinif
seviyesinde ikiser hafta icerisinde islenmesi planlanan dort 6gretici metin tlrinin ders kitaplarinda
verilen metin 6rnekleri ve etkinlikleri asagidaki tablolarda birlikte gosterilmistir (MEB 2018: 48-56).

Tablo 9.
MEB11’deki 6gretici metin tirlerine iligkin bilgiler
O_f_;retl.u Metin Okuma Yazma Sozlii iletisim
Tiirleri
1 Dunya.<':|a ve Turkiye’de Rlzgar Enerjisi- Yrd. Dog. Dr. Sinif icerisinde
Onder Giller Arastirmaya  minazara
Makale 2. Insan-Doga lliskisi Baglaminda Cevre Sorunlari ve dayill me’Zin diizenleme

Felsefe- Dog. Dr. Fikri Gul

3. Hayat ve Edebiyat- M. Fuat Képrullu (Orhan F. yazma
Kopruli, Kopruli’den Se¢meler)
1. Zenginlerin iftar Sofralarinda- Ahmet Rasim
(Ramazan Sohbetleri)

Sohbet ve Fikra 2. Istemeye Dair- Sevket Rado (Esref Saat) Sohbet veya i:r:]:fuic:;ﬁ;
3. Mizahta Ehliyet- Refik Halit Karay (Yeni Tirk fikra yazma -
Edebiyati Metinleri, haz: inci Enginiin-Zeynep Kerman) etkinligi
4. 80 Gun 64 Saat- Yusuf Ziya Ortag (Ocak)
1. Gustave Flaubert Nazariyat-I Edebiye ve Felsefiyesi- Verilen
Ahmet Suayp (Hayat ve Kitaplar, Bliytk Turk Klasikleri) . kelimelerle

.. . L . o Elestiri

Elestiri 2. Rabia Hatun Siirleri- Mehmet Kaplan (Siir Tahlilleri telaffuz galismasi,
2) yazma Okunan bir kitabin
3. Peyami Safa’nin Yalniziz Romanindaki Anlatim tanitimi ve
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Sanati- Giirsel Aytac (Cagdas Tiirk Romani Uzerine elestirisinin sozli
incelemeler) sunumu
1. Sami Pasazade Sezai Bey- Rusen Esref Unaydin
.. (Diyorlar Ki) .
IV!.uIakat.ve 2. Abdiilhak Sinasi Hisar- Mustafa Baydar Mulakat S|r.1'|f ortaminda
Roportaj . . yazma milakat yapma
Sayfa | 21 (Edebiyatcilarimiz Ne Diyorlar)
3. Traktorci- Yasar Kemal (Bir Bulut Kayniyor)
Tablo 10.
Gezegenll’deki 6gretici metin tiirlerine iliskin bilgiler
O.f.gretl.cl Metin Okuma Yazma Sozlii iletisim
Tiirleri
1. Dogu Anadolu’da ilk Tiirk izleri- Alpaslan Ceylan
2. Avrasya Su Samuru Lutra Lutra (Limnaeus 1758)'nin
Tiirkiye’deki Yayilis Kayrtlari- Kubilay Toyram, irfan Arastirmaya  Sinif igerisinde
Makale Albayrak dayali metin  mdinazara
3. Yabanci Dil Olarak Tiirkgenin Ogretiminde yazma dizenleme
Nasreddin Hoca Fikralari ve Halk Tirkilerimizin Yeri- Dr.
Salih Ugak
1. Yemeklere Dair- Refik Halit Karay (Ago Pasa’nin
Hatirati)
2. Kitaba Hiirmet- Nurullah Atag (Glizel Yazilar Sinifta dostluk
Sohbet ve Fikra  Denemeler, haz: ismail Parlatir ve digerleri) Fikrayazma  konulu sohbet
3. Kaybettim- Ahmet Rasim (Eserlerinden Se¢meler, haz: etkinligi
M. Emre Karaors)
4. Toprak Dede’nin Sesi- Mustafa Kutlu (Basindan)
1. Ad:'amln biri- (I)rhfn Veli Kannlk”(:Salrln I§|). . Okunan bir
2. Talip Apaydin’in “Sari Traktor”inde Eksik Olan Nedir? — - .
.. . e, o, Elestiri kitabin tanitimi
Elestiri Fethi Naci (Tlrkiye’de Roman ve Toplumsal Degisme) R
yazma ve elestirisinin

3. Huseyin Cahid’in Bir Hikayesi Miinasabetiyle:- Mehmet

R N . L . 6z10
Celal (Agah Sirr Levend, Edebiyat Tarihi Dersleri) SoziU sUnumu

1. Omer Seyfettin’le Miilakat- Rusen Esref Unaydin
(Diyorlar Ki)

. Sinif
.. 2. Sabahattin Kudret Aksal- Muazzez Menemencioglu .
Miilakat ve . . . : . o . Miulakat ortaminda
RGpOrtai (Glzel Yazilar Roportajlar, haz: Ismail Parlatir ve digerleri) azma miilakat
P J 3. Milli Edebiyatin En Kuvvetli Yazicisi: y
yapma

Mehmet Akif (Ersoy)- Kandemir (Glizel Yazilar Roportajlar,
haz: ismail Parlatir ve digerleri)

Tablo 9 ve 10°da gorildugi gibi 11. sinif TDE programi ve ders kitaplarinda 6gretici metin
tirinde gazete cevresinde gelisen makale, sohbet ve fikra, elestiri, milakat ve roportaj tirleri yer
almaktadir. Makale tlriinde fen bilimleri ve sosyal bilimler alanlarinda bir bilimsel ve bir edebi
makale 6rnegi verilmistir. Tlrlin o6zellikleriyle beraber makalenin bélimleri hakkinda agiklamalar
yapilmistir. Sohbet ve fikra tlrlerinde Cumhuriyet dncesi ve sonrasi donemde yazilmis birer sohbet ve
fikra olmak Uzere toplam dort metin 6rnegi bulunmaktadir. Sohbet ve fikra tirlerinin 6zellikleri
verilirken ayni zamanda bu tirlerin tarihi gelisimleri ile iki tlir arasindaki farklar da aktarilmistir.
Elestiri tlrl ise Cumhuriyet 6ncesi donemden bir ve Cumhuriyet Donemi’nden iki elestiri 6rnegi ile
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miufredatta yerini almistir. Tarln ilk 6rneklerinden bahsedilerek gecmisten gilinlimiize gerceklesen
gelisimi Uzerinde durulmustur. Son olarak bu sinif seviyesinde milakat ve rdportaj tiirlerinde
Cumhuriyet 6ncesi ve sonrasi donemden birer milakat 6rnegi ile Cumhuriyet Donemi’'nden bir
roportaj 6rnegi gorilmektedir. S6zU edilen tiirlerin 6zellikleri, ¢esitleri ve tarihi gelisimlerinin yani sira
aralarindaki farklar da 6rnekler araciligiyla 6grencilere aktariimistir.
Sayfa | 22

Tablolar araciligiyla MEB11 ve Gezegenll'de diger sinif seviyelerinde oldugu gibi okuma,
yazma ve sozll iletisim baglklarinin tlr eksenli gelistigi ortaya konulmustur. Bu bakimdan okuma
boliminde verilen o6rnekler ve tirle ilgili agiklamalar dogrultusunda yazma ve so6zli iletisim
boélimlerinde etkinlikler tasarlanmistir. Makale tiirti icin okuma béliminde Gi¢ metin bulunmaktadir.
Yazma bolimiinde verilen yonergeler ve tirle ilgili bilgiler kapsaminda arastirmaya dayali metin
yazma calismasi tasarlanmis; 6grencilerden arastirma yapmalari, sonuglarini rapor olarak sunmalari
ve kaynak kullanimi hakkinda bilgi sahibi olmalari beklenmistir. S6zli iletisim bolimiinde ise sinif
icerisinde bir miinazara yapilmasi planlanmistir. Sohbet ve fikra tirlerinin konu oldugu Unitede, iki
yayinda da dort 6rnegin yer aldigi bilinmekle beraber yazma bolimiinde istenen etkinlikler farkliliklar
barindirmaktadir. MEB11’de sohbet veya fikra tirlerinden birinin yazilmasi istenirken Gezegenll'de
yalnizca fikra tiirinde yazma galismasi tasarlanmistir. S6zIU iletisim bolimiinde ise her iki yayinda da
ogrencilerden “dostluk” konulu bir sohbet gerceklestirmeleri beklenmektedir. Elestiri tiirinde Gg
okuma metni verilmesinin yani sira 6grencilerin okuduklari siir, hikdye veya romanla ilgili verilen
asamalara uymak kaydiyla bir elestiri metni yazmalar gerekmektedir. Tirlin sozli iletisim
kapsaminda her iki yayinda da okunan metinler hakkinda yazilan elestirilerin sozIi sunumu
istenmistir. Bunun yani sira MEB11’de bazi kelimeler verilerek telaffuz ¢alismasi planlanmistir. ki
mulakat ve bir roportaj 6rneginin verildigi Unite de 6grencilerden yazma c¢alismasi olarak mulakat
metni hazirlamalari, s6zIU iletisim boliminde ise sinif ortaminda milakat etkinliginin diizenlenmeleri
beklenmektedir. Bu incelemelerde sonra MEB11 ve Gezegenll'de farkh tirlere ait okuma
metinlerinin yazarlari ve konulari agisindan farkhliklar barindirdigi ancak yansittigi dénem ve 6zellikler
baglaminda benzerlik gosterdigi gorilmektedir. Yazma ve sozli iletisim bolimlerinde ise kliglik
ayrintilar disinda iki yayinda da 6grenciler igin paralel etkinlikler tasarlandigi tespit edilmistir.

12. Sinif Seviyesinde Ogretici Metinler

TDE 6gretim programinda 12. sinif seviyesinde alti metin tiri Unite olarak yer almaktadir. Bu
metin tlirlerinden hikaye ve roman seklinde iki 6ykiileyici edebi metin, bir tiyatro metni, bir cosku ve
heyecana bagli gelisen siir ve iki dgretici metin bulunmaktadir. Ogretici metinler grubunda gazete
cevresinde gelisen deneme tiri ile ayni zamanda s6zIU anlatim metni olarak da degerlendirilen
soylev (nutuk) tird sunulmustur.

TDE 6gretim programinda yer alan “Unite, Siire ve igerik Tablolar” incelendiginde 12. sinif
diizeyinde ikiser hafta slireyle Ogrenciye sunulmasi beklenen iki 6gretici metin tlrlnin ders
kitaplarinda verilen metin 6rnekleri ve etkinlikleri asagidaki tablolarda birlikte gosterilmistir (MEB
2018: 48-56).
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Tablo 11.
MEB12’deki 6gretici metin tirlerine iliskin bilgiler
O'f.;retl.a Metin Okuma Yazma .Soz'lu.
Tiirleri lletisim
1. Dogruluk Kaygisi- Montaigne (Denemeler, Tirkgesi:
Sabahattin Eyiliboglu)
. . Deneme
2. Karalama Defteri- Nurullah Atag (Karalama Defteri lle Deneme .
Deneme .. .. metni
Sézden Soze) yazma sunma
3. Kitap- Cemil Meric (Bu Ulke)
4. Sabaha Dogru- Oktay Akbal (Tarzan Oldii)
1. Nutuk- Mustafa Kemal Atatlirk (Meclis Konusmasi) Yazilan
2. Baskumandan Muharebesi- Hamdullah Suphi Tanriéver soylev
" (Buyuk Turk Klasikleri) Soylev metni metnini
Stylev (Nutuk) 3. Kok Turk Kitabeleri- Talat Tekin (Orhon Yazitlari) yazma sozlu
4. Alparslan’in Malazgirt Meydan Muharebesi’ndeki olarak
Nutku- Ali Sevim (Anadolu’nun Fethi) sunma
Tablo 12.
Ordinat12’deki 6gretici metin tirlerine iligkin bilgiler
O.f.;retl.cl Metin Okuma Yazma 'Soz.lu.
Tiirleri lletisim
1. Kitaplarin Degeri- Montaigne (Denemeler, cev. Verilen metni
. o - Yazilan
Sabahattin Eylboglu) deneme tirline
. . . . deneme
Deneme 2. Duse Gagri- Nurullah Atag (S6zden Soze) uygun metnini
3. Okumak Uzerine- Cemil Meri¢ (Bu Ulke) tamamlama ve smifta
4. Akasyalar Agarken- Salah Birsel (Kendimle deneme tiriinde sunma
Konusmalar) bir metin yazma
1. Genglige Hitabe- Mustafa Kemal Atattirk (Nutuk) Yazilan
2. Devlet Miizesi- Hamdullah Suphi Tanridver (Dag Yolu) N . .
.. . . . . ) Soylev metni soylev
Soylev (Nutuk) 3. Orhun Abideleri- Muharrem Ergin (Orhun Abideleri) a7ma metnini
4. Fatih Sultan Mehmet’in Nutku- Ahmet Kabakh (Tark ¥ sunma

Edebiyati I. Cilt)

Tablo 11 ve 12’de incelendigi gibi 12. sinif seviyesinde gazete c¢evresinde gelisen tiirlerden
deneme ve genellikle s6zIG anlatim tlrleri icerisinde degerlendirilen séylev (nutuk) tarGndn yer aldigi
gorilmektedir. TDE 6gretim programi ve ders kitaplarinda deneme tiirii diinya edebiyatindan bir ve
Cumhuriyet Donemi’nden iki 6rnekle sunulmustur. Séylev (nutuk) tlrl ise Cumhuriyet Donemi’nden
iki, islamiyet’in kabuliinden ©nceki Tiirk edebiyatindan bir ve islamiyet etkisinde gelisen Tirk
edebiyatindan bir olmak lizere dért drnekle 6grencilere aktarilmistir. iki tiir dahilinde verilen 6rnek
metinler, tlrln tarihf gelisimini ortaya koymaktadir.

TDE 6gretim programinda “Unite, Siire ve icerik Tablolar” araciligiyla ders kitaplarinda
okuma bolimiinde verilmesi gereken 6rnek metinler, bu metinlerle ilgili 6zellikler, yazma ve sozli
iletisim boélimleri icin etkinlikler belirlenmistir. Bu kapsamda MEB12 ve Ordinatl2’de deneme tir
dort metin ile 6rneklendirilmistir. Yazma boliminde MEB12’de yalnizca deneme yazma calismasi
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istenirken Ordinat12’de buna ek olarak verilen deneme metninin tamamlanmasi da beklenmektedir.
Sozli iletisim bolimiinde ise her iki yayinda da Ogrencilerin yazdiklari deneme metnini sinif
ortaminda sunmasi gerekmektedir. Séylev (nutuk) Unitesinde tiirlin tarihi gelisimini ortaya koyan dort
metin bulunmaktadir. Yazma etkinligi olarak séylev metni kaleme alma tasarlanmistir. S6zli iletisim
boliminde ise 06grencilerin hitabet kurallarina uygun bir sekilde yazdiklari metni sunmalari

Sayfa | 24 planlamistir. Diger 6gretici metin tiirlerinin aksine daha kisith temsilcisi olan deneme ve séylev tiirleri
sebebiyle MEB12 ve Ordinatl2’de verilen o6rneklerin veya yazarlarin uyustugu gorilmektedir.
Dolayisiyla yazma ve sozlu iletisim etkinliklerinin de paralel gelistigi séylenebilir.

Tartisma, Sonug ve Oneriler

Malzemesi dil olan “metin” dil ve edebiyat egitiminin temel araclarindandir. Ogrencilerin
zihinsel, sosyal, kiltlrel ve dilsel zekalarini gelistirmekte, anlama ve anlatmaya bagli okuma, dinleme,
yazma ve konusma becerilerinin kazandirilmasinda énemli rol oynamaktadir. Metinlerin tirleri ise bu
becerilerin kazandirilmasina 6zellikle anlama yetisine yonelik egitim-6gretim faaliyetlerinde kolaylik
saglamaktadir. 2018 yilinda yayinlanan TDE 6gretim programi tir odakli planlanmis; TDE ders
kitaplarindaki Gniteler, icerikler ve metinler bu kapsamda segilmis ve diizenlenmistir.

Calismamizin amaci dogrultusunda sinif seviyelerine gore 06gretici metinlerin TDE ders
kitaplarindaki okuma, yazma ve sozli iletisim becerileri acisindan yeri ve 6nemi yukarida yer alan
tablolarda incelenmistir. Tir odakli planlanan TDE 6gretim programina gore diizenlenen TDE ders
kitaplarinda her sinif seviyesinde siir, hikdye, roman ve tiyatro tirleri haricinde farkli metin tirlerinin
yer aldigi gorlilmektedir. Toplamda 18 metin tlrinln yer aldigr TDE 6gretim programinda 12 adet
dgretici metin tiri bulunmaktadir. Ogretici metinlerden 9. sinif diizeyinde kisisel hayati konu edinen
3 metin bulunurken 10.sinif diizeyinde kisisel hayati konu alan 2 ve gazete cevresinde gelisen 1 metin
turd verilmistir. 11. sinif seviyesinde yer alan 4 metin ise gazete cevresinde gelisen tiirlerdendir. 12.
sinif seviyesinde ise gazete cevresinde gelisen 1 metin ve s6zIi anlatim tirlerinden 1 metin
bulunmaktadir.

Yazilh anlatim tirleri gercevesinde planlanan ve Uniteleri buna gore diizenlenen 6gretim
programinda 11. sinifta roportaj/milakat ve 12. sinifta sdylev tirleriyle s6zli anlatim tirlerine de yer
verilmistir. Diger yandan minazara, acik oturum gibi so6zli tirler yalnizca sozIU iletisim etkinlikleri
olarak diizenlenmistir. Bu bakimdan sézlii tiirler hakkinda verilen aciklamalar oldukga kisithdir. Ote
yandan belirli formlara sahip mektup, dilek¢e, 6zgeg¢mis vb. tlirlerden mektup, e-posta ile birlikte ayri
bir tir olarak incelenmis; dilekce, tutanak, 6zgecmis gibi form yazilara ancak yazma boéliminde
kisaca deginilmistir.

Yazili tlrler hakkinda verilen agiklamalar ise 6rnek metinlerle iliskili bicimde 6grenciye
aktarilmistir. Okuma boliminde metinlerden 6nce “hazirhk” etkinligi ile 6grenciyi tire ve derse
hazirlamak, dikkatleri toplamak ve konu lzerinde diisinmeyi baslatmak icin metin hakkinda sorular
sorulmustur. Metinden sonra “Metin ve Tiirle ilgili Agiklamalar” béliimiinde tiirle ve metinle alakali
bilgiler verilmistir. Genel olarak metinler, tirin tarihi gelisimini gozler 6niline serecek nitelikte
secilmistir. “Metni Anlama ve Coziimleme” bolimiinde ise tirin ayirt edici veya dnemli ozellikleri
hakkinda; metni kavrama ve analiz etme noktasinda etkinlikler, sorular tasarlanmistir. Daha sonra
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“Yazarin Biyografisi” bashgiyla verilen metnin yazari hakkinda bilgiler sunulmustur. Bu bélimde son
olarak verilen etkinlik metnin “Dil Bilgisi” dogrultusunda tasarlanmistir. Yazma bélimiinde ise metin
tirinli yaziminda dikkat edilecek hususlar agiklandiktan sonra yazma etkinligi istenmistir. Sozli
iletisim boliminde de tiriin sunumunda dikkat edilmesi gerekenler aktarildiktan sonra yazilan
metinlerin sinif ortaminda sunulmasina dair etkinlikler planlamistir. Unite sonunda ise “Unite Olgme
ve Degerlendirme Calismalar” kapsaminda tiriin tarihi gelisimine, 6zelliklerine, 6nemli noktalarina
dair acik uclu sorular, bosluk doldurma, dogru-yanls, eslestirme, coktan secmeli gibi bilgiyi 6lcen ve
degerlendiren etkinlikler verilmistir.

Sinif dizeylerine goére sirasiyla biyografi/otobiyografi, mektup/e-posta, gtinlik/blog, ani
(hatira), haber metni, gezi yazisi, makale, sohbet ve fikra, elestiri, milakat ve roportaj, deneme ve
soylev (nutuk) tirleri, Gniteleri TDE 6gretim programinda belirlenen unsurlar géz éniine alinarak ders
kitaplarinda yer almistir. Tir merkezli dizenlenen TDE 6gretiminde, edebiyat tarihi arka planda
kalmistir. Ders kitaplarinda tir odakh verilen metinler sebebiyle Tirk edebiyatinin dénemlerine ait
bilgiler daginik bir sekilde tiir merkezli aciklamalar icinde verilmistir. Ogrencilerin metinler araciligiyla
Tirk edebiyatinin degisim ve gelisimini tanimalarini amaclayan 6gretim programi, edebiyat tarihi
bilgilerini daginik sekilde vererek bu amacina ters diismektedir. Dolayisiyla edebiyat tarihini
ogrencilerin ve 6gretmenin inisiyatifine birakmak yerine tiim sinif seviyelerinde mifredata adapte
etmek gerektigini dislinmekle birlikte timevarim yerine timdengelim yonteminin kullanilmasinin
daha etkili olacagi kanisindayiz.

Metin tirlerinin keskin sinirlarla ayrilmadigi, ayni zamanda farkli metin tirlerinin i¢ ice
bulunabilecegi bilinmektedir. TDE miufredatinda ve ders kitaplarinda bu konuyu vurgulayan
agiklamalar bulunmamaktadir. Yalnizca biyografi/otobiyografi, ani ve giinlik tirlerinden olusan
hikdye ve romanlardan bahsedilmistir. Bu agidan giinimiz edebiyatinin 6nemli 6zelliklerinden biri
olan “metinler arasilik” hususunun mifredata yerlestiriimesi gerekmektedir.

On iki farkli 6gretici metin tiirliniin somut 6rneklerle okuma, yazma ve sozlu iletisim basliklari
altinda 6grencilere aktarilmasi, dil bilgisi agisindan da 6nem arz etmektedir. Zira her tiir kendine 6zgu
dil ve Usluba, anlatim tarzina sahiptir. Bu sayede 6grenciler, somut érnekler araciligiyla okuma, yazma
ve sozli iletisim becerilerini gelistirme firsati bulacaklardir. Ancak okuma bélliimiindeki metin
cesitliliginin aksine yazma ve sozli iletisim bolimlerinde tek cesit olarak diizenlenen etkinlikler, ayni
zamanda 6grencilerin ilgi ve dikkatini cekecek nitelikte degildir. Ogrencilerin ilgisini cekecek,
o0grenirken eglenmelerini saglayacak bilhassa c¢agimizin getirisi olan teknolojinin kullaniimasini
gerektirecek etkinlikler tasarlanmalidir.

Sonug olarak 6gretici metinler, Tirk dili ve edebiyatinin egitim-6gretiminde oldukca dnemli
kaynaklardandir. Okuma, yazma, dinleme ve konusma gibi iletisim ve dil becerilerinin gelistirilmesinin
yani sira klltir ve bilgi aktariminda, elestirel disiinmede, farkh disiplinler hakkinda bilgi sahibi
olmada ve analitik zekanin kullaniimasinda fayda saglamaktadir. Bu baglamda TDE 06gretim
programindaki 6rnek ogretici metinler yeterli sayida goriinse de 6grencileri egitim-6gretim siirecine
dahil edecek etkinlikler nicelik ve nitelik agisindan gesitlendirilmelidir.
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Abstract. The study, which was based on quantitative data, sought to shed light on how much ELF
influences language learning goals for English for Specific Purposes (ESP) learners, how they relate to
the new ELF phenomena, and they are aware of the changing role of English, which was one of the
least researched areas in the literature. The findings indicated that the Turkish ESP students showed

Sayfa | 29 great awareness about the issue that today English is considered a primary Lingua Franca that
enables them to communicate and interact with others around the world. It was also revealed that
besides the fact that they did not place only native varieties of English or only native speakers in their
English learning process, communicating with non-native speakers of English had more importance
than native speakers of English in their purpose of ESP learning. They did not see the role of accuracy
in English as an ultimate goal as long as intelligibility was achieved in communication. This article calls
for more future research and effort devoted to enhancing ELF awareness in Turkish ESP programmes.
Keywords: ELF awareness, English as a lingua franca (ELF), English for specific purposes (ESP),
language attitudes.

Oz. Nicel verilere dayanan bu calisma, Ortak bir dil olarak ingilizce (ODI) kavraminin Ozel amagli
ingilizce (OAI) 6grencileri icin dil 6grenme hedeflerini ne kadar etkiledigine, bunlarin yeni ODI
fenomeniyle nasil bir iliski kurduguna ve ingilizcenin degisen roliiniin ne kadar farkinda olduklarina
istk tutmayl amaclamistir. Bulgular, Tirk OAi 6grencilerinin, bugiin ingilizcenin diinyadaki diger
kisilerle iletisim kurmalarini ve etkilesimde bulunmalarini saglayan birincil ortak dil olarak kabul
edildigi konusunda biyiik farkindalik gosterdiklerini gdstermistir. ingilizce 6grenme siireglerine
sadece anadili ingilizce olanlara yer vermemenin yani sira, OAI 6grenme amaglari agisindan anadili
ingilizce olmayanlarla iletisim kurmanin anadili ingilizce olanlardan daha énemli oldugu da ortaya
cikmistir. iletisimde anlasilirlik saglandig siirece ingilizcedeki dogrulugun roliini nihai bir hedef olarak
gérmedikleri saptanmistir. Bu makale, Tiirkiye'deki OAi programlarinda ODI farkindaligini artirmaya
yonelik daha fazla arastirma ve ¢aba gosterilmesini gerektirdigi gostermistir.

Anahtar Kelimeler: Dil tutumu, ortak bir dil olarak ingilizce (ODI), ODI farkindaligi, ézel amagh
ingilizce (OAI).

Poyraz, E. (2023). ELF Awareness among Turkish ESP students. Western Anatolia Journal of Educational Sciences, 14(Special
Issue 3), 28-45. DOI. 10.51460/baebd.1267500



DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

o < S S
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Sayi 3), 28-45. - (1 ® ® ’ﬁ:
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 28-45. N 2 é ‘, =
Arastirma Makalesi / Research Paper > /o& winPros2 (\@c

Introduction

The consequences of globalization on English are especially noticeable in the field of English
for Specific Purposes (ESP) to communicate not only with native English speakers but also with other
non-native English professionals, many students participate in ESP programs (Csizer & Kontra, 2012).

Sayfa | 30 Egp students, thus, are the possible subjects who are going to work in an international context which
the international and intercultural communication dynamics should be taken into consideration
while investigating ESP interactions (Elaish et al., 2019). For these reasons, as Bhatia et al. (2011)
stated, the aim of ESP should be to use English as an ELF speaker, guided by the discourse
community. Furthermore, it is a well-known fact that ESP has been expanding and changing for about
50 years. Many foreign institutions are becoming more interested in offering ESP courses to students
from various fields. Therefore, it is not surprising to see the significant effort being made to publish
research in prestigious and high-impact journals, for which English is the language of choice for
disseminating research findings to a worldwide audience (Flowerdew, 2015). Additionally, given that
95 percent of publications are written in English nowadays, more non-native English speakers than
native speakers have submitted papers to these calls for papers (Hyland, 2013). Moreover, the
precipitate growth of English as a global language has led to an estimated 1 billion L2 users
(llyosovna, 2020). Because of the reasons mentioned above, the impact of English as a Lingua Franca
(ELF) on ESP has been profound in many ways such as the design of curricula and course materials,
students’ needs, and teachers’ preparation (Flowerdew, 2015). Since the integration of ELF into ESP
is an eventual consequence of the globalization that influenced English use worldwide, it raised two
questions: to what extent are ESP students aware of the altering role of the English language and to
what extent is the process of their English learning shaped by the native speaker ideology? Although
there have been several studies conducted on ELF-awareness of tertiary-level students in the Turkish
context (e.g. Deniz, Ozkan, & Bayyurt 2016; Incecay & Akyel 2014; Kemaloglu-Er Bayyurt, 2016, 2018;
Oztiirk, Cecen, & Altinmakas 2010) in the Turkish context, there was no informative study that
investigated how much ELF influences language learning goals for ESP learners, how they relate to
the new ELF phenomena, and how far they are aware of the changing role of English. Therefore, the
study was conducted to fill this gap.

Literature Review
English as a lingua franca (ELF)

ELF can be defined as “English as it is used as a contact language among speakers from
different first language” (Jenkins 2009, p. 142). Moreover, Seidlhofer (2013) defined it as “any use of
English among speakers of different first languages for whom English is the communicative medium
of choice, and often the only option” (p. 7). On the other hand, the definitions of “ELF speakers” have
changed over time; in the literature, although the earliest definitions excluded native speakers from
ELF users (e.g. House, 1999), the recent views consider all groups (ENL, ESL and EFL) of English users
as EFL users (e.g. Jenkins, 2006; Mauranen, 2017).

The fundamental characteristics of ELF can be presented briefly in 5 points: 1) Individuals
who speak different first languages (primarily from the expanding circle) use ELF to communicate
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with each other, although not exclusively. 2) Depending on the needs and preferences of the speaker
(or learner), ELF can be seen as an alternative to EFL rather than a replacement for it. 3) ELF
encompasses distinct linguistic innovations that differ from ENL and are commonly used by the
majority of ELF speakers in certain contexts. 4) Pragmatically, ELF involves using specific
communication techniques such as accommodation and code-switching, as opposed to "one-size-fits-

Sayfa | 31 all" English, because ELF forms are highly dependent on the particular communication situation. 5)
Competent ELF speakers were interviewed to extract descriptions of ELF that could potentially lead
to standardization (Jenkins ,2009).

In the context of ELF, the relationship between language and culture has become more
dynamic. ELF communication occurs in emergent, fluid, and situated sociocultural circumstances
rather than fixed settings. The linguistic and cultural resources in ELF communication continuously
interact with the local, national, and global contexts. The concept of a "third place" in L2
communication is highly relevant in explaining the cultural space of language use (Kramsch 1993, p.
233). This model emphasizes the L2 speakers' ability to mediate and relativize cultures. L2
communication operates in a third place that is neither dominated by the L1 nor the L2, but a new
cultural space where intercultural practices and forms are created. In intercultural communication,
specific languages and cultures are less likely to provide cultural assumptions and frames of
reference. The language used as a Lingua Franca is not owned by any specific culture or country, but
by all participants involved in the interaction. L2 speakers involved in intercultural communication
with multiple languages and cultures make an effort to mediate and negotiate between their own
language and culture and those of others. Furthermore, unlike the traditional and outmoded notion
that a language is a separate entity from its culture (see Geertz 1973), language is a synthesis and
manifestation of culture; it cannot be regarded as a distinct element from culture (Baker, 2009).
However, when we talk about specific languages, in particular international languages such as
English, which includes countless cultures due to its speakers from different cultures around the
world, language and culture can be divided (Risager, 2006). Yet, “at the level of an individual’s
linguistic resources or competence, language and culture are again inseparable and develop in
tandem based on the individual’s life experiences”. Therefore, it should be kept in mind that culture
can be considered as “a discourse community, but one that is enacted alongside and in relationship
with other discourse communities, and one whose role and relevance to communication is emergent
in each individual instance” (Baker, 2009, p. 571-573). Intercultural competence involves
acknowledging and understanding the distinctions between one's own culture and those of others,
accepting those distinctions, and reacting in a manner that avoids offending, ridiculing, or belittling
people from diverse cultures. This is an essential aspect of ESP, which emphasizes intercultural
competency as a fundamental element. To effectively teach ESP to students, it is necessary to devise
a novel instructional approach that integrates intercultural motives (Luka, 2007).

Furthermore, the process of engaging with ELF research and developing one's own
comprehension of how it can be integrated into one's school setting through a constant process of
critical analysis, design, application, and assessment of classroom instruction that mirror and localize
one's interpretation of the ELF construct is described as ELF awareness. (Sifakis & Bayyurt 2017). In
Seidlhofer’s (2011 as cited in Sifakis, 2017) seminal work, 3 major components of ELF awareness
were explained: 1) Awareness of language and language use: Recognizing ELF dialogue, including
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interactions between speakers of multiple languages, and creating communication plans utilizing a
variety of linguistic and non-linguistic resources. 2) Awareness of instructional practice: Being
conscious of textbook- and policy-related practice, such as being conscious of diverse goals set in the
learning situation determined by pupil's needs, and also teacher-related instructional practices, such
as instructors' own personal theories regarding teaching, their opinions and viewpoints toward the

Sayfa | 32 yse of language. 3) Awareness of learning: English gets adopted by pupils when it becomes a more
common language used in daily interactions and stops being considered a foreign language in the
same way that other languages are.

ELF in English for specific purposes (ESP)

According to Johns and Dudley-Evans (1991), who identified the international character of
ESP, there are three characteristics of ESP; “internal communication”, “transmission of science and
technology”, and “International communication”. The first one is for the post-colonial or ESL
countries (Kachru’ concentric models of English (Kachru, 1985)) such as India, Nigeria and Singapore
where English is needed for internal communication because of its extensive use among especially,
educated citizens and also the reason that English is the most neutral language available in these
countries. Due to the needs of English in these countries, some of them have their own ESP
textbooks in which local speech norms can be traced rather than standard norms of English. Not only
textbooks but also new teaching models are required to compensate for the needs of these ESP
learners. For instance, in Nair-Venugopal’s (2009) study conducted in the Malaysian context, it was
firmly put forward that in order to compensate the needs of local learners of English, there should be
new models that are beyond the traditional models provided by standardized Western teaching
norms. This situation doubtlessly echoes the characteristics of ELF for the reason that ELF refers to
the fact that “multilingual speakers will use English for utilitarian purposes with a pragmatic attitude”
(Canagarajah, 2006, p. 199) and as House (2012) commented, “a major characteristic of ELF is its
multiplicity of voices. ELF is a language for communication, a medium that can be given substance
with many different national, regional, local, and individual cultural identities” (p. 365). These former
examples indicate that even 50 years ago, the idea of ELF was valid for ESP courses and classroom
material development according to many scholars.

The second issue highlights academic publications. It is a well-known fact that the field of ESP
has been growing and developing for almost five decades. There has been a growing interest among
many international universities for ESP courses offered to students from different departments.
Therefore, it is not surprising to observe the serious efforts being made to publish research in
renowned, high-impact journals, for which English is the language used to disseminate research
results to worldwide public. (Flowerdew, 2015). Furthermore, considering the fact that today, 95% of
all publications are in English, the non-native English scholars in these submissions have exceeded
the native ones (Hyland, 2013). ESP scholars and graduate students among these scholars have been
increasing constantly when considering how fast the current information is getting and also
contributing to the literature. Many different disciplines, like science and engineering, also take
advantage of web-enabled linked data facilitating online discussions and blog postings and also offer
their students access to publications which accelerate this increase in academic publishing. As English
for Specific Purposes (ESP) studies gain weight in academic publications, for the most part, the
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language that multilingual ESP scholars (especially in science and engineering) use and their attitudes
towards English have been changing as well. A recent study conducted by Ferguson et al. (2011)
indicated that the majority (62%) of Spanish ESP scholars stated that they felt more advantaged than
disadvantaged by the dominance of English in science. They also claimed that English is no longer a
language that gives privileges to native-speaker academics. For these reasons, ELF in the current era
of globalization has been increasingly gaining importance. Therefore, “the nature of English for global
communication and collaborations is changing, and changing fast” (Flowerdew, 2015, p. 13). The last
one sheds light on the issue that English is primarily chosen as the language of communication
among non-native speakers in many occasions in international business. In Graddol’s (2006) “English
Next” publication, while the current state of English as the global language around the world and its
comparison to other prevalent languages (e.g. Arabic, Chinese) were highlighted, he also put forward
the historical changes and future-related issues of English education. He stressed the fact that the
numbers of speakers who use English as EFL and ESL have exceeded NSs of English, therefore NSs’
longstanding traditional linguistic advantage has been losing its influence on both ESL and EFL
speakers.

The Aim of the study

This study explores to what extent ELF influences English learning goals of ESP learners, how
they relate to ELF phenomena, and how they are aware of the changing role of English. To do this,
the researcher has administered a survey adapted from the study conducted by Bayyurt et al. (2019)
to the ESP students. The information was gathered from the ESP students in 4 ESP programmes given
at a state university located in Turkey.

Methodology

The approach of the study was quantitative-exploratory, the design, however, was a non-
experimental survey study in which a questionnaire was administered to the participants to get
valuable information pertinent to the objectives of the study. In a study based on an exploratory
approach, the aim is to enhance understanding of a subject that is not well recognized but requires
more attention, and to create captivating ideas regarding a subject that is already established
(Swedberg, 2020). It is obvious that the literature fails to present a complete understanding of to
what extent ESP students are aware of the current state of English which is a Lingua Franca and to
what extent they are aware of the ELF concept regarding their ESP education therefore, the current
study, which tried to fill the existing gap in the literature, adopted an exploratory approach.
Furthermore, since the study relied on the numeric (quantitative) data gathered through a
guestionnaire, a quantitative-exploratory approach was chosen as the basis of the study. The data
were collected through a questionnaire. The researcher has adapted and utilized a questionnaire
based on the study of Bayyurt, et al. (2019). The study was conducted in the 2021-2022 academic
year. The students were informed that their participation in the study was voluntary. The ethical
approval (no: 20021704-604.01.02-16112) was obtained before the study and the researcher
complied with all the rules specified within scientific research and publication ethics regulation
throughout the study.
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Participants and setting

The total number of the ESP students who participated in this study was 236. The
Sayfa | 34 demographic analysis indicated that they participated in the study from 4 different programmes,
which were “Hospitality Management”, “Food and Beverage Management”, “International Trade and
Logistics” and “Medical Documentation and Archiving”. The detailed demographic information is
given in Table 1 below.

Table 1.
The demographic information of the ESP students
Department Category Sub-Category Frequency(N) Percent (%)
Hospitality Management Gender Male 28 54.9
Female 23 45.1
Total 51 100
Food and Beverage Management Gender Male 32 64
Female 18 36
Total 50 100
International Trade Gender Male 50 65.8
and Logistics
Female 26 34.2
Total 76 100
Medical Documentation and Gender Male 18 30.6
Archiving
Female 41 69.4
Total 59 100
Total 236 100

The research setting of the study was a state university located in the city of Mugla in Turkey.
The researcher adopted a convenience sampling approach for the study because it enables the
inquirer to select easily accessible and voluntary participant groups. Since the researcher resided
and worked in Mugla, the study was conducted at a state university in the area, which gave the
researcher to take care of every step of the study studiously.

Data collection tool

To find out the ESP students’ ELF-awareness, a questionnaire, which was developed by
Bayyurt et al. (2019), was used to collect data in this study. The questionnaire was a 5-point Likert
scale and contained a total of 22 items about their ELF awareness. Bayyurt et al. (2019) explained
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that during the development of the questionnaire, the rotated factor model showed that the items
were divided into categories based on 3 factors: “intercultural awareness”, “positioning native
varieties and native speakers”, and “awareness of communication goals”. 43.49% of the variation
(eigenvalues for the three components were 4.7, 3.1, and 1.7, respectively) was explained by this
factor model; variance for the three factors was 0.21, 0.14, and 0.7, respectively). By measuring

Sayfa | 35 Cronbach’s alpha values, the questionnaire’s internal consistency was also investigated. With all the
items included, the total questionnaire's internal consistency was .739. The questionnaire was
originally developed for English teachers to whether they are aware of ELF yet, for this study, it was
adapted to investigate the ESP students’ ELF awareness. Therefore, the items starting with
“students...” altered as “I...” (only 4 items were changed in total).

In order to pilot the ELF questionnaire developed by Bayyurt et al. (2019), the questionnaire
was administered to 47 ESP students at the same state university. Following the piloting, necessary
changes and corrections were made. A Cronbach’s alpha internal co-efficiency, the most popular
objective measure of reliability, was used to ensure the reliability of the scales. To observe the
reliability of the questionnaire, the alpha reliability coefficient was utilized and was found .705. It was
considered sufficiently reliable for use the main study. In light of feedback from the piloting, minor
adjustments were made to wording and formatting, along with a participant consent form.

Table 2.
Cronbach alpha reliability estimate

Cronbach's Alpha N of participants
.705 47

Data collection procedure

Using Google Surveys, the questionnaire was converted into an electronic format and a
public link was created for the participants. At the beginning of the term, the researcher attended to
their lesson with the permission of their ESP instructor and explained what the aim of the study was.
Prior to the questionnaire, the participants were given the consent forms within Google documents,
in which the ESP students were informed that confidentiality and voluntary participation were two
major features of the study. After the explanation of the study by the researcher, the researcher sent
the questionnaire link to the representative students (n:4) of each ESP programme then, the
representatives shared the open link of the questionnaire in their WhatsApp groups. The participants
had 3 months to answer the questionnaire. The participants answered the questions freely and
without any constraints being imposed on them.

Data analysis

The questionnaire data were transferred to SPSS 2.0 for statistical analysis. Firstly, the data
were checked in terms of whether the items distributed normally in order to see if the means of the
items of the questionnaire were applicable as the representative values of the data, therefore
normality test was utilized. As a result of the normality test, the significance value of Kolmogorov-
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Sirnov (the sample size of the study was 236) was found .200 which was greater than the alpha value
(.05). The data of the study, thus, were distributed normally.

Table 3.
Tests of normality
Kolmogorov-Smirnov? Shapiro-Wilk
Statistic ~ Df Sig. Statistic df Sig.
ELF_awareness ,092 236 ,200 ,985 236 ,113

a. Lilliefors Significance Correction

After normality test, in order to calculate the reliability and validity of the instrument,
Cronbach Alpha internal consistency estimation was utilized. Since there were three factors in the
guestionnaire, the Cronbach’s alpha values of the three factors were analyzed as .519, .751, and .637
respectively. Then, the percentages of the frequencies of each item in three factors were given
separately in the findings part. In order to identify general participant tendency, the percentage for
every item was evaluated. The responses of the items were designed on an ordinal scale i.e., higher
number means agreement and lower number means disagreement.

Findings

In this section, the findings according to the 3 factors resulting from the factor analysis were
presented. The percentages (based on the alternatives on a 5-point Likert scale) for each item were
reported in the following section and were grouped under the 3 categories identified by the principal
component factor analysis.

In Table 3, the role of culture was highlighted greatly by almost every student participant
(agree+strongly agree = 94%) and also the awareness of the differences and the similarities between
cultures were seen as such an important issue by them (agree+strongly agree = 80.7%). Furthermore,
regarding the English teaching materials, while the student participants indicated a considerable
appreciation towards the English teaching materials designed by considering the non-native English-
speaking world cultures (agree+strongly agree = 71,3%), they did not deprecate English teaching
materials from the native-English world such as Britain and/or the USA (agree+strongly agree =
46,7%).

Table 4.
The ESP students’ intercultural awareness of the students

Items on cultural awareness Students’ responses in
percentages
1 2 3 4 5

Non-native speakers of English should learn about both the target language 0 2,3 4,7 53,7 40,3
culture and other cultures to communicate successfully in English.
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It is essential to learn the similarities and differences between the native 1,7 6,7 11 53 27,7
English speaking countries and their own country.
| do not need to know about the cultures of native speakers of English to 20 35 16,7 25 3,3
communicate successfully in English.
I need to know about the similarities and differences between my own 5 35 20 28,3 11,7
Sayfa | 37 culture and other cultures.

English teaching materials should include cultural elements from Britain 0 28,3 25 30 16,7

and/or the USA.

English teaching materials should include cultural elements from countries 3,3 15,3 10 35,3 36
around the non-native English speaking world.

Note. N=236, 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, 5=strongly agree

In Table 4, the responses of the student participants showed a rather consistent tendency
towards the native varieties and native speakers of English. Firstly, the great majority of the student
participants indicated that their ultimate speaking targets were not native speakers of English
(disagree+strongly disagree = 81%). Moreover, the native-like proficiency (disagree+strongly disagree
= 67%) and the native-like accent (disagree+strongly disagree = 88,7%) were not considered the main
goals in their English learning process. Furthermore, another opposition was revealed which was
about learning only native varieties of English for the practical issue by the student participants
(disagree+strongly disagree = 76,6%). They also showed that neither the native English accents
(disagree+strongly disagree = 74%) nor a Standard English accent (disagree+strongly disagree =
61,6%) was a necessity for the non-native English-speaking teachers. Although a considerable
number of the participants supported the idea that native-speaker models should be utilized by non-
native English-speaking teachers for the sake of successful communication (agree+strongly agree =
53,3%), the English teaching materials in written and spoken forms which were designed by only
native-speakers of English were not appreciated by the participants (disagree+strongly disagree =

61,7%).

Table 5.

The ESP students’ positions towards native varieties and native speakers

Items on positioning native varieties and native speakers Students’ responses in

percentages

1 2 3 4 5
It is more important for me to be able to communicate with native speakers 29,7 51,3 11,7 5,3 1,3
of English than non-native speakers of English.
In learning English, the ultimate goal should be reaching native-like 17,7 49,3 18,3 9 5,7
proficiency.
English has many varieties, but to be practical we should only learn 18,3 58,3 10 10 3,3
American or British English.
I should be able to speak English with a native-like accent. 33,7 55 3 6,3 2

English teaching materials should include written or spoken texts only 21,4 40,3 25 11,7 1,6
produced by native speakers of English.
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Native English-speaking teachers should speak English with a British or 3,3 483 21,7 21,7 5
American accent.

Native English-speaking teachers must have a Standard English accent. 183 483 5 20 8,3

Non-native English-speaking teachers should speak English with a British or 20,7 52,3 5 12 10
American accent.

Non-Native English-speaking teachers must have a Standard English accent. 3,3 41,7 21,7 25 8,3

Non-native English-speaking teachers must rely on native-speaker models 5,3 48 11,7 11,7 23,3
to communicate successfully in English.

Note. N=236, 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, 5=strongly agree

Table 5 showed that the hospitality management students expressed clearly that both native
and non-native speakers were their target speakers (agree+strongly agree = 90%). Moreover, the
intelligible accent was promoted by the participants since it was considered as an important issue for
the good of communication (agree+strongly agree = 63,3%). While accurate grammar was regarded
as an essential component in communication among native and non-native speakers of English by
the majority of the participants (agree+strongly agree = 55,2%), a considerable number of them
indicated an opposition to it (disagree+strongly disagree = 31,6%). The student participants
highlighted greatly the impact of getting exposed to non-native varieties of English (agree+strongly
agree = 68,2%). They expressed obviously that a native English teacher’s job was to teach how to
communicate in English (agree+strongly agree = 74,4%). A standard English accent was not
considered a necessity by the majority of the student participants (disagree+strongly disagree =
58,4%).

Table 6.

The ESP students’ awareness of communication goals

Items on awareness of communication goals Students’ responses in
percentages

1 2 3 4 5

| need to learn English to communicate with native and non-native speakers 1 5 7 52 35
of English.

Intelligible accent is essential for successful communication among native 5 13,1 8,5 40,3 23
and non-native speakers of English.

Accurate grammar is essential for successful communication among native 8,6 23 13,1 40,2 15
and non-native speakers of English.

Exposing to non-native varieties of English has an impact on my language 1,5 18,7 11,7 39,5 28,7
learning.
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Native English-speaking teachers must have a Standard English accent. 8,7 49,7 16 19,3 6,3

Native English-speaking teachers’ job is to teach students how to 7 11,7 6,7 56,2 18,4
communicate in English.

Sayfa | 39 Note. N=236, 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, 5=strongly agree

In a nutshell, the findings clearly indicated that the participants demonstrated a strong
awareness of ELF and questioned the established norms of Standard English. Specifically, they
highlighted English as a primary language for global communication and emphasized the importance
of being understood rather than adhering strictly to grammatical accuracy in order to facilitate
successful interactions. Interestingly, their target audience for effective communication was not
native English speakers (NESs), but rather non-native English speakers (NNESs). Consequently, the
study revealed a focus on using English proficiently and meaningfully, rather than striving for native-
like fluency or accent. The participants prioritized essential aspects of ELF, such as effective
communication and negotiation skills, over attaining a native-like command of the language. The
researcher created the next section to present the exact meaning of the results revealed in the
current study by exploring the significant points of the research, its implications in different areas of
the study, and the improvements that the study can make for future developments.

Discussion, Conclusion, and Recommendations

The findings indicated that the Turkish ESP students showed great awareness about the issue
that today English is regarded as a primary Lingua Franca that enables them to interact with others
around the world. Regarding three factors that emerged from the questionnaire, the results were
expanded on and explained in detail in the following lines.

The study pointed out that the ESP students of the current study emphasized greatly the
relationship between language and culture in ELF which is dynamic. They reflected that language and
culture have a strong bond. Intercultural awareness, thus, was promoted as a crucial step in ESP
education by the ESP students, involving understanding and respecting cultural differences.
Furthermore, the majority of them also paid considerable attention to the importance of differences
and similarities between cultures regarding the English language learning process. In other words,
the ESP students emphasized this intercultural awareness by reflecting the importance of not only
language itself but also cultural factors in their English language learning process. The findings about
intercultural awareness of the ESP students reflected ESP students’ readiness and demands for ELF
in their ESP education, therefore, from the ESP students’ perspective, the results echoed Bayyurt
and Akcan’s (2015, p. 16) claim which “the field of intercultural rhetoric has already been flagged as
being of increasing importance for ESP studies.”

In addition to their high awareness ELF and cultural factors in the process of their English
language learning, such as appreciating considerably the importance of both the cultures of native
speakers and the non-native English-speaking world, the findings also showed that they do not place
only native varieties of English or only native speakers in their English learning process, but also
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communicating with non-native speakers of English has more importance than communication with
native speakers of English in their purpose of ESP learning. According to the study conducted by
Crystal (1997), today nobody would question that the number of non-native speakers (NNSs) using
English outnumbers its native speakers (NSs). As Jenkins (2009) stated, with the majority of speakers
being non-native English speakers, English has emerged as the most popular language worldwide.
Furthermore, most of the interaction in English takes place between NNSs (Graddol, 2006). By not
centralizing only native speakers or varieties of English into their English learning process, the ESP
students indicated that their goal clearly was to learn English which “enables them to become
members of expert communities and to communicate with other members wherever they may be
and whatever primary culture they come from” (Widdowson, 1997, p. 144). This result, however, did
not match with Kelch and Santana-Williamson’s (2002) study in which vocational English students
were investigated to observe whether non-native and native speakers indicated any significant
differences regarding their attitudes towards various English accents. They found that the students
were rather critical of non-native English teachers, and they reflected their dissatisfaction with non-
standard English accents. Therefore, the study revealed that the students advocated that the
growing trend of globalization and the widespread adoption of English as the dominant language for
conducting business led to an increased usage of English not only among non-native speakers in
business settings but also in communication pertaining to business with diverse groups worldwide,
including potential employees, consumers, and investors who may not have English as their first
language (Planken et al., 2010).

Furthermore, the study revealed that the student participants did not see the role of
accuracy in English as an ultimate goal as long as intelligibility was achieved in communication. In
other words, they chose intelligibility over accuracy for successful communication. A similar
conclusion was presented in the study conducted by Xu and Van de Poel (2011) which emphasized
that English is recognized as a highly essential means of intelligibility in international communication
by non-native speakers. Majority of the ESP students in the study indicated their adherence to the
view that the attainment of communicative competence in English was more important than the
attainment of linguistic accuracy, which goes in parallel with the claim of Widdowson (1983), in
which he put forward the idea that mastering communicative competence, which includes
components to clarify a speaker’s utterances for achieving intelligibility, is preferred by, especially,
non-native speakers to overcome misunderstandings and possible problems in the course of
interaction with other speakers. In the same direction, in English learning goals of the ESP students in
the current study, they showed that Standard English was not a vital component that needed to be
achieved by them. They did not place the native speaker norms at the core of their English learning
goals. The findings are comparable with the study conducted by Calvo-Benzies (2017), in which ESP
students from different departments (Tourism and Law) were evaluated in order to reveal their
preferences for the role of native English aspects in their ESP education, such as pronunciation,
accents, etc. The conclusion of the study indicated that the law students showed great interest in
native-like abilities over non-native ones, although the tourism students valued both native-like and
non-native competences. Their experiences align with Seidlhofer's (2018) assertion that attempting
to conform to Standard English, which does not reflect the reality of how the language is spoken, is a
futile endeavor for non-native English speakers. Such efforts are unlikely to be recognized and
appreciated, but rather seen as flawed or deficient due to the fact that Standard English insists on
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ideal standards of proper linguistic behavior rather than representing the language itself. They all
wanted to use English communicatively and professionally, regardless of whether they used Standard
English. Therefore, when it came to the ESP students’ ultimate goals in ESP lessons, the ability to use
and speak English effectively and meaningfully was mostly emphasized. Specifically, it was seen that
not only they wanted to communicate effectively in English but also wanted to use it meaningfully
and intelligibly. It was not surprising to observe that the ESP students in the study highlighted the
communicative perspective of English since many previous studies indicated the same points. In the
non-experimental research conducted by Alhugbani (2014), in which 223 ESP students were asked to
rate the most important skills in their English learning, the results indicated that speaking was rated
as the most important skill for them, besides listening. In another study performed by Prachanan
(2012), in which a questionnaire was applied to 40 ESP students in the tourism field to reveal their
needs, speaking was chosen as the most important skill that they needed to improve. Therefore, the
results matched the fundamental characteristics of ESP courses. For example, the primary objective
of ESP courses is to enable students to engage with learning materials actively and develop their
vocabulary and comprehension of meanings. Moreover, these courses aim to equip students with
the necessary skills to communicate efficiently and appropriately with professionals in their
respective fields. Also, ESP courses strive to prepare students to employ the language effectively in
practical scenarios and collaborate with colleagues in a professional environment (Zivkovi¢, 2016).

On the other hand, within the context of Turkish tertiary education, the perceptions of ESP
students regarding the inclusion of non-native speakers of English in their ESP learning process were
contradictory to existing research. For instance, incecay and Akyel (2014) conducted a study
investigating Turkish EFL speakers in tertiary education, aiming to uncover their perceptions of ELF.
The findings revealed that half of the participants held conservative views towards non-native English
speakers, primarily due to their accents. They devalued non-standard English accents within their
English education and exhibited a strong resistance to the use of ELF. Similarly, Deniz et al. (2016)
examined the ELF perceptions of EFL pre-service teachers and found that while most participants
were aware of ELF, their English learning perceptions were still rooted in native speaker norms. In a
study by Ekamloglu-Er and Bayyurt (2016), tertiary EFL students underwent ELF-awareness education
to challenge their traditional perspectives on English learning and adopt an ELF-aware approach.
Following this intervention, a noticeable shift was observed in their attitudes as they embraced an
ELF-aware approach. They integrated diverse forms of English, varied cultures, and students' native
languages (L1) and cultures within the classroom. Moreover, they employed correction strategies
that prioritized intelligibility as the primary criterion. Therefore, unlike the current study, which
witnessed a spontaneous ELF-awareness among ESP students, the existing studies conducted in the
Turkish context achieved ELF-awareness through deliberate ELF-awareness education efforts.

This quantitative study aimed to reveal to what extent Turkish ESP students were aware of
the ELF concept. The results evidently indicated that the participants reflected considerable
awareness of ELF and challenged Standard English norms. Namely, it was stressed that English is
considered a primary Lingua Franca that enables them to communicate and interact with others
around the world, and in the course of these communications and interactions with other ELF
speakers, they emphasized the importance of intelligibility over accuracy for the sake of successful
communications and interactions. Moreover, it was seen that their ultimate speaking targets were
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not NESs but NNESs. Therefore, it was reflected that rather than achieving native-like proficiency in
English and a native-like accent in English, the ability to use and speak English effectively and
meaningfully was mostly emphasized. Over native-like language proficiency, the participants placed a
significant emphasis on the fundamental tenets of ELF, such as communication and negotiation skills.
It should be born in mind that these participants did not get any education or instruction on ELF-
awareness which constituted the originality of the study. The majority of the participants were so
aware of the current position of English as a Lingua Franca and the principles of their ESP education,
which promote the functionality of English rather than native-like accuracy, that they were ready to
adopt the ELF concept in their ESP education. The possible reasons of these findings could be that
because of the advance of the technology, the participants were in a great state of integration to the
globalized world which enables them to see the current situation of English which is a Lingua Franca.

The present study puts forward several recommendations for future research in the field.
Firstly, the research can be replicated, including a larger sample size of ESP students from different
settings, which can give a more comprehensible status of Turkish ESP students in terms of ELF.
Another study would be quite significant if it investigated Turkish ESP instructors’ ELF awareness and
compared them with their ESP students’ ELF awareness because as Alibakhshi et al. (2011) stated, a
common interest between teacher and learner leads to meaningful interaction and communication,
which consequently turns into learning. Additionally, it would be unrealistic to anticipate an
immediate transformation in ESP education without the active involvement of ESP practitioners, who
play a crucial role in implementing ELF-oriented ESP lessons. It is important to recognize that ESP
practitioners are the catalysts for initiating this change in ESP education based on the principles of
ELF. As emphasized by Connor and Rozycki (2012), as English continues to gain prominence as the
Lingua Franca in business and academic communication, ESP practitioners need to address variations
from traditional standards and norms. Intercultural rhetoric provides a well-suited framework to
explore and respond to this emerging area of research. Lastly, this study can be replicated in a
qualitative research to enrich the data about ESP students’ ELF awareness so that the literature can
present robust results for future studies regarding ELF in ESP education.
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Abstract. The online teaching experiences following the COVID-19 pandemic have produced significant
changes in educators’ work lives bringing extra stress factors in their working conditions. This mixed-
methods study examined the well-being of English instructors trying to continue their teaching
activities online in pandemic conditions in Tirkiye, based on the Job Demands-Resources (JD-R)
Theory. Quantitative data were gathered through an inventory from 69 English instructors. Semi-
Sayfa | 47 structured interviews were conducted with 12 instructors. The results revealed an average level of
burnout and work engagement among the participants. Uncertainty and the limitations of technology
emerged as two new job demands faced by instructors in online teaching during the pandemic.
Besides, the results provided evidence for the necessity to add a fourth aspect to the JD-R: personal
demands. E-teaching readiness and openness to interaction as personal resources and security as a
job resource have appeared as three new resources specific to the online teaching mode. Student-
related factors, which were found to be causes of poor well-being in general in previous studies, have
been found to be sources that promote higher well-being among instructors in online education. The
study carries major implications for school administrators and teacher trainers.
Keywords: JD-R Theory, Occupational Wellbeing, Teacher Burnout, Teacher Wellbeing, Work
Engagement.

0z. COVID-19 pandemisi ve sonrasinda yasanan online egitim deneyimleri, egitmenlerin is
yasamlarinda ve calisma kosullarinda 6nemli degisikliklere neden olmus ve ekstra stres faktorlerini
beraberinde getirmistir. Bu karma ydntemli ¢alisma, is Talepleri-Kaynaklar (JD-R) Teorisine dayali
olarak, Turkiye'de pandemi sirasinda 6gretim faaliyetlerine gevrimici 6gretim yoluyla devam etmeye
calisan ingilizce egitmenlerinin iyi olusunu incelemektedir. Nicel veriler 69 ingilizce egitmeninden bir
envanter araciligiyla toplanmistir. 12 6gretim gorevlisi ile yari yapilandiriimis goérismeler yapilmistir.
Sonuglar, calisma 6rnekleminde ortalama bir tilkenmislik ve is baghhgi dizeyini ortaya koymaktadir.
Belirsizlik ve teknolojinin sinirhiliklari, pandemi sirasinda gevrimigi 6gretimde egitimcilerin karsilastigi
iki yeni is talebi olarak ortaya ¢ikmaktadir. Bulgular ayrica JD-R'ye dordiinci bir boyut ekleme olasiligina
dair kanit saglamaktadir: kisisel zorluklar. Kisisel kaynaklar olarak e-6gretime hazir olma ve etkilesime
aciklik ve is kaynagi olarak guvenlik, ¢evrimici 6gretim moduna 6zgl (¢ yeni kaynak olarak ortaya
¢tkmistir. Daha 6nceki arastirmalarda genel olarak zayif iyi olusun nedeni olarak bulunan 6grenciyle
ilgili faktorlerin, cevrimici egitimde egitmenler arasinda daha yilksek iyilik halini destekleyen kaynaklar
oldugu bulunmustur. Calisma, okul yoneticileri ve 6gretmen egitimcileri icin dnemli ¢cikarimlar ortaya
koymaktadir.

Anahtar Kelimeler: ise Bagllik JD-R Teorisi, Mesleki iyi Olus, Ogretmen lyi Olusu Ogretmen
Tukenmisligi.
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Genisletilmis Ozet

Giris. COVID-19 salgininin ardindan, Tirkiye'deki ylksekdgretim kurumlari egitime devam edebilmek
cevrimici 6gretim gibi acil kararlar almak zorunda kaldi. Ancak, bu dénemde ¢ogu Universitede verilen
o0gretim, dikkatli bir tasarim ve planlama siirecinden yoksundu ve 6gretim elemanlarinin 6gretim
slreglerini yeni kosullara uyum saglayacak sekilde goézden gegirmelerini ve yeniden planlamalarini
zorunlu hale getirdi. Ayrica, biyik bir belirsizligin ve benzeri goériilmemis bir degisimin oldugu bir
dénemde 6gretim yapmak, onlari yeni talepler ve kaynaklarla zorladi ve iyi oluslarini etkiledi. Bu
calisma, 6gretmen iyi olusu ile ilgili arastirma alanina katkida bulunmak ve gelecekteki arastirmalar icin
etkili sorular sormak acisindan énemlidir. ingilizce egitmenlerinin iyi olusunu etkileyen faktérleri
anlamak, gelecekteki olaganiistii kosullara bagh ortaya cikabilecek uzaktan 6gretim durumlarina
onlarin adaptasyon siireclerine 6nemli katkilar saglayacaktir (Beltman ve digerleri, 2011). Ayrica bu tir
arastirmalar, ylksekogretim kurumlarinda boylesi kosullarda 6gretim kalitesinin sitrdiriilmesinden
sorumlu bitiin paydaslar icin de oldukca 6nemlidir.

Sayfa | 48

Metot. Bu aciklayici sirali karma yéntem calismasi, is Talepleri-Kaynaklar Teorisini bir cerceve olarak
kullanarak Tiirkiye'de COVID-19 salgini sirasinda cevrimici 6gretim uygulayan ingilizce egitmenlerinin
mesleki iyi olusunu arastirmayi amaglamaktadir. Bu dogrultuda, ilk olarak katilimcilarin tiikenmislik ve
islerine baghlik derecelerine bagh olarak mesleki iyi olus diizeylerini anlamak icin bir 6lcek araciligiyla
nicel veriler toplandi. Daha sonra, bazi ingilizce egitmenleri ile onlarin tiikenmisligine neden olan
talepleri ve cevrimici 6gretim sirasinda ise baghhklarini strdirmelerine yardimci olan kaynaklari
kesfetmek icin yari yapilandiriimis gorismeler gerceklestirildi. Calismada nicel ve nitel veriler
birbirinden bagimsiz analiz edildi. Nicel verilerin istatistiksel analizi SPSS yazilimi ile gerceklestirildi ve
nitel verilerin analizi igin tematik icerik analizlerinden yararlanild.

Bulgular ve Tartisma. Demerouti ve arkadaslari (2001) tarafindan gelistirilen Oldenburg Tikenmislik
Envanteri aracihgiyla 69 katilimcidan toplanan nicel veriler galisma Ornekleminde ortalama bir
tikenmislik ve ise baghlik diizeyi ortaya koydu. Bu katilimcilarin arasindan segilen 12 egitmen ile
gerceklestirilen yari yapilandiriimis  gorismeler c¢evrimigi Ogretim sirasinda katilimcilarin
tikenmigliklerine neden olan talepleri ve ise baghliklarini siirdirmelerine yardimci olan kaynaklari
ortaya koydu.

Onceki arastirmalarin da goésterdigi gibi, is yiikii ve zaman baskisi, deger catismasi, idareden destek
alamama, takdir eksikligi, diisiik maas ve karar vermede s0z sahibi olmama ¢evrimigi 6gretim sirasinda
egitmenlerin iyi olusunu tehdit eden en temel is talepleriydi. Bununla birlikte, bu ¢alismada pandemi
slirecine bagli ortaya ¢ikan ¢evrimici egitime 6zgii iki yeni is talebi ortaya cikti: belirsizlik ve teknolojinin
sinirhliklari. Egitmenler, nasil 6greteceklerinden 6grenci basarisini nasil 6lceceklerine kadar pek ¢ok
bilinmeyenle karsi karsiya kaldilar ve 6gretmenlik faaliyetleri disinda teknolojik sinirliliklar ve bunlarin
beraberinde getirdigi sorunlarla miicadele ettiler. Bu bulgular, yeni zorluklarin egitmenler igin yeni is
taleplerini beraberinde getirmesinin muhtemel oldugu iddiasini destekleyerek diger arastirmalarin
bulgulari genisletmek adina 6nemlidir.

JD-R teorisi, profesyonel iyi olusu is talepleri, is kaynaklari ve kisisel kaynaklar olmak Uizere {i¢ boyutta
incelemektedir. Bu ¢alismanin bulgulari, olaganisti kosullara bagl ortaya ¢ikan g¢evrimigi 6gretim
durumlarinda egitmenlerin iyi olusunda doérdiinci bir boyutun etkili olabilecegini buldu: kisisel talepler.
Katilimcilar pandemi ve pandemi siirecine bagh ortaya ¢ikan g¢evrimici 6gretim slreglerini etkileyen Ug
Cam, E. (2023). EFL Instructors’ Occupational Wellbeing during the COVID-19 Pandemic in Tirkiye: A Study of Burnout and
Work Engagement. Western Anatolia Journal of Educational Sciences, 14 (Special Issue 3), 46-67.
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onemli kisisel talepten bahsetti: is-ev catismasi, saglikla ilgili endiseler ve teknolojik yetersizlikler. Bu
degiskenlerin, katilimcilarin kisisel yasamlariyla dogrudan iligkili olsalar da onlarin gevrimici 6gretim
surecindeki islerine baghliklarini 6nemli diizeyde etkiledigi gorulda.
Onceki arastirmalarla uyumlu olarak olumlu &rgiit iklimi, kolektif kiiltiir, sosyal iklim ve mesleki gelisim
firsatlari bu galismada da egitmenlerim iyi olusuna olumlu katki saglayan temel is kaynaklari olarak
Sayfa | 49 ortaya ciktl. Bununla birlikte 6nceki arastirmalarda zayif iyi olusun nedenleri olarak bulunan 6grenciyle
ilgili faktorler (6rnegin sinif yénetimi), bu ¢alismada egitmen motivasyonunu ve ise baghligini besleyen
is kaynaklari olarak gorildi. Son olarak, katilimcilarin cogu devlet Universitelerinde gorev yaptigindan
pandemi siirecinde konfor alanlarindan ¢ikmadan islerine devam edebildiklerinden giivenlik temasi
yeni bir is kaynagi olarak ortaya cikti.
Onceki arastirmalarin bulgularina benzer sekilde, uyum saglayabilme, 6z yeterlik, iyimserlik, 6zerklik,
yenilikgilik ve 6gretmen degerleri, ahlak ve motivasyon, bu ¢alismada egitmenlerin faydalandigi kisisel
kaynaklar olarak bulundu. Bununla birlikte, e-6gretime hazir olus ve etkilesime agiklk ¢evrimigi
ogretimin gereklilikleri karsisinda egitmenlerin daha az bunalmis hissetmelerine, mesleki iyi oluslarini
korumalarina ve islerine bagliliklarini siirdirmelerine yardimci oldu.

Sonug. Sonuc olarak, bu calisma, egitmenlerin tiikenmislik ve baglilik arasinda ince bir gizgide oldugunu
ortaya koydu. Onceki arastirmalarin iddialarini dogrulayan bulgular, egitmenlerin ayni is taleplerine
verdikleri yanitlarda farkhlik gésterdigini ve karsilastirilabilir durumlarda farkli tikenmislik seviyeleri
yasadiklarini gostermistir (bkz. McCarthey vd., 2009; Skaalvik & Skaalvik, 2017b). Bazilari ¢evrimigi
Ogretimi, yeni 6gretim tekniklerini kesfetmelerine ve teknolojik bilgilerini artirmalarina yardimci olan
hos bir meydan okuma olarak degerlendirdi. Artilari ve eksileriyle bu sireci kabul ettiler ve
mesleklerine bagl kalmayi basardilar. Digerleri yeni durumu stresli olarak algiladi. Bu sirecin
beraberinde getirdigi zorluklar karsisinda bunaldilar ve 6gretmenlik meslegine bagliliklarini kaybetme
noktasina geldiler.

Cam, E. (2023). EFL Instructors’ Occupational Wellbeing during the COVID-19 Pandemic in Tirkiye: A Study of Burnout and
Work Engagement. Western Anatolia Journal of Educational Sciences, 14 (Special Issue 3), 46-67.
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Introduction

Following the emergence of the COVID-19 pandemic, higher education institutions in Tirkiye
had to make urgent decisions to continue education online. However, the instruction provided at most
universities at that period reflected the characteristics of emergency remote teaching (ERT) mostly as
it was deprived of a careful design and planning process. Starting the 2020-2021 academic year with
online education made it compulsory for instructors to revise and re-plan their teaching processes to
adapt to the new conditions. Furthermore, teaching amid a time of uncertainty and unprecedented
change challenged them with new demands and resources and affected their wellbeing.

Sayfa | 50

Prior research unveils a number of resources and demands affecting teachers' professional
wellbeing. Some studies have focused on job demands, such as increased workload, workplace-related
stress, time pressure, and students' misbehavior and lack of motivation (Bermejo-Toro et al., 2016;
Dicke et al., 2018; Skaalvik & Skaalvik, 2018), and they have associated these demands to poor
wellbeing and a higher level of burnout among teachers (Skaalvik & Skaalvik, 2018). Others have
investigated work-related and personal resources and their relation to higher wellbeing and work
engagement among teachers (Collie et al., 2018; De Carlo et al., 2019; Dicke et al., 2018; Skaalvik &
Skaalvik, 2018). The literature on online teaching and teacher wellbeing has been limited to a few
studies investigating teachers' increased workload in e-teaching and its correlation with role stress and
emotional exhaustion (Kraft et al., 2020; Mamun et al., 2015).

The present study is significant in contributing to the research area related to occupational
wellbeing of EFL teachers and posing influential questions for future research. Understanding the
factors affecting EFL instructors’ wellbeing may provide additional insight into how they will achieve
to survive and thrive (Beltman et al., 2011) during future ERT conditions. Besides, this kind of research
is also significant to the other stakeholders in higher education institutions responsible for sustaining
teaching quality.

A pragmatic worldview suits best for the study as the research questions require gaining
comprehensive knowledge about the research problem (Creswell, 2014). In this regard, this
explanatory sequential mixed methods study aims to investigate Turkish EFL instructors’ occupational
wellbeing during the online teaching period following the COVID-19 pandemic, and it uses the Job
Demands-Resources Theory as a framework. First, quantitative data are collected through a scale to
understand the level of participants' wellbeing depending on the degree of their burnout and work
engagement. Then semi-structured interviews are conducted with 12 EFL instructors to explore the
demands causing burnout among EFL instructors and the resources helping them sustain work
engagement during online teaching.

Literature Review

Teaching is a demanding job (Collie et al., 2012; Hakanen et al., 2006). Stressors of the job lead
to unpleasant outcomes, such as burnout, disengagement, lower job satisfaction, and even willingness
to leave the profession (Collie et al., 2012; Skaalvik & Skaalvik, 2011, 2015, 2016). Burnout and work

Cam, E. (2023). EFL Instructors’ Occupational Wellbeing during the COVID-19 Pandemic in Tirkiye: A Study of Burnout and
Work Engagement. Western Anatolia Journal of Educational Sciences, 14 (Special Issue 3), 46-67.
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engagement are highlighted as two significant variables of occupational wellbeing by prior research,
and they are considered two opposite poles of one continuum (Demerouti & Bakker, 2008; Maslach &
Leiter, 1997). According to Maslach and Jackson (1986), burnout is a condition that roots in emotional
exhaustion, personalization, and reduced personal accomplishment. It occurs due to chronic stress in
the working environment, where job demands are high but resources are low (Demerouti & Bakker,

Sayfa | 51 2008). Otherwise, work engagement is defined as "a positive, fulfilling, work-related state of mind that
is characterized by vigour, dedication, and absorption" (Schaufeli et al., 2002, p.74).

Theoretical Framework

Job Demands-Resources (JD-R) Theory was introduced in 2001 as a model to understand
employee wellbeing by Demerouti et al. (2001). Since then, it has been an influential conceptual
framework that is frequently referred to measure employee wellbeing (Granziera et al., 2021). JD-R
theory puts forward that all occupations share two common characteristics: job demands and job
resources. According to Bakker and Demerouti (2016), job demands refer to the physical,
psychological, social, or organizational facets of the job that require a constant physical or mental
effort. Therefore, they are associated with certain costs such as attrition and exhaustion.

Job resources, however, are the physical, psychological, social, or organizational dimensions
of the job that offer employees opportunities for achieving work goals, coping with job demands, and
developing in their profession. They increase job satisfaction and work commitment (Bakker &
Demerouti, 2007, 2014; Bakker et al., 2003; Demerouti et al., 2001; Hakanen et al., 2008). Personal
resources are the third dimension added in more recent conceptualizations of JD-R theory. They refer
to one's evaluation of his ability to influence the working environment, and they predict how job
demands and resources influence occupational wellbeing (Granziera et al., 2021). JD-R theory claims a
buffering effect that job or personal resources (e.g., administrative support and organizational climate)
may buffer or lessen the negative impacts of job demands (e.g., emotional exhaustion and work
overload) and foster occupational wellbeing (Bakker et al., 2007; Demerouti & Bakker, 2011).

Key Demands and Resources Specific to Teaching Profession

Prior studied have revealed various resources and demands that predict teachers' wellbeing.
Studies on job demands have unveiled disruptive student behaviours, low student motivation,
workload, time pressure, lack of a supportive school environment, value conflicts, and role stress as
the key job demands that threaten teacher wellbeing (Hakanen et al., 2006; Skaalvik & Skaalvik, 2011,
2015, 2018). Furthermore, they have provided numerous examples of the unintended outcomes of
these demands, such as stress, emotional exhaustion, reduced job satisfaction, disengagement,
burnout and lower self-efficacy (Collie at al., 2012; Hakanen et al., 2006; Skaalvik & Skaalvik, 2011,
2015, 20173, 2018).

Positive and supportive relations in the school environment, perceived autonomy support,
fairness, opportunities for professional development, value consonance, and collective culture have
been noted in the literature as certain job resources available for teachers (Collie & Martin, 2017,
Hakanen et al., 2006; Simbula et al., 2011; Skaalvik & Skaalvik, 2011, 2017a, 2018). These resources
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are believed to be linked with greater work-related wellbeing, engagement, and job satisfaction (Collie
& Martin, 2017; Collie et al., 2018; Dicke et al., 2018; Hakanen et al., 2006; Skaalvik & Skaalvik, 2011;

2018).

Additionally, an extensive literature has developed on personal resources over time. Self-
Sayfa | 52 efficacy and adaptability have been the two personal resources that have especially attracted the
attention of the researchers. Several studies suggested that self-efficacy pertains directly to higher
engagement, lower burnout, and more positive perceptions of job demands and indirectly to job
satisfaction and commitment (Dicke et al., 2018; Simbula et al., 2012; Vera et al., 2012). Adaptability
as another significant personal resource has been found to be related to commitment, engagement,

and subjective wellbeing in some recent studies (Collie & Martin, 2017; Collie et al., 2018).

The Present Study

Unexpected changes in working conditions may bring about new resources and stressors for
employees. The COVID-19 pandemic and the subsequent online education are new and uncertain
situations for instructors, and they bring about new resources and demands for them. Understanding
what resources this challenging process offers instructors and what demands it brings is worth
exploring to help them thrive during it and thereafter in future emergency conditions. Accordingly, this
study has two objectives: (a) to investigate EFL instructors' occupational wellbeing during online
teaching and (b) to understand the demands and resources available to them. In line with this purpose,
the study directs four major research questions:

1.

What is the degree of burnout among EFL instructors that practice online teaching in
Tlrkiye during the COVID-19 pandemic?

. What is the degree of work engagement among EFL instructors that practice online

teaching in Tirkiye during the COVID-19 pandemic?

. What demands may lead to burnout among EFL instructors that practice online teaching in

Tlrkiye during the COVID-19 pandemic??
What resources are available for EFL instructors that practice online teaching in Tlrkiye
during the COVID-19 pandemic to sustain their work engagement?

Method

The present study was carried out in an explanatory sequential mixed methods design. In this
regard, as suggested by Creswell (2014), the quantitative data were collected through an inventory
first and analysed via the Statistical Package for Social Sciences software (SPSS) program. Qualitative
data were then collected through semi-structured interviews and analysed through thematic content
analysis to explain and better understand the quantitative results.

Participants

The quantitative data were collected from 69 EFL instructors (N=50 female, N=19 male)
working at different universities in Turkiye during 2020-2021 academic year. Linear snowball sampling
was utilized to access hard-to-reach individuals (see Creswell, 2012). For the qualitative phase of the
Cam, E. (2023). EFL Instructors’ Occupational Wellbeing during the COVID-19 Pandemic in Tirkiye: A Study of Burnout and
Work Engagement. Western Anatolia Journal of Educational Sciences, 14 (Special Issue 3), 46-67.
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study, twelve instructors were purposefully selected (N=9 female, N=3 male) among survey
participants who volunteered to participate in an interview in the online survey considering their
burnout and engagement levels, gender, marital status, teaching experience, and the type of the
institutions they worked at.

Sayfa | 53 Table 1.
Frequency distribution for demographics

Baseline characteristic n %
Gender

Male 19 27.5

Female 50 72.5
Marital status

Married 37 53.6

Single 32 46.4
Highest completed education level

Bachelor’s 18 26.1

Master’s 42 60.9

PhD 9 13.0
Institutions

Private 7 10.1

State 62 89.9
Teaching experience

0-3 years 3 4.3

4-7 years 13 18.8

8-15 years 48 69.6

16-23 years 2 2.9

24-30 years 2 2.9

31+ years 1 1.4

Data Collection Tools

Quantitative data were gathered through an online survey. It consisted of questions on
demographics and the Oldenburg Burnout Inventory (OLBI). It is a 16-item scale designed by Demerouti
et al. (2001) to measure two core dimensions of burnout: disengagement from work and exhaustion.
Items under OLBI-Disengagement are associated with employees’ identification with their job and their
willingness to keep it. Items under OLBI-Exhaustion concern the physical, affective, and cognitive
aspects of exhaustion (Demerouti & Bakker, 2008).

For both dimensions, four items are framed positively and four items are framed negatively
(reversed items). Every item is scored between 1 (strongly agree) and 4 (strongly disagree). A higher
score shows increased burnout and decreased work engagement. According to Demerouti and Bakker
(2008), involving both positively and negatively worded items, OLBI represents not only exhaustion
and disengagement but also their opposites, vigour and dedication. Depending on this claim, in this
study, both engagement and burnout were measured through the same scale, OLBI. For assessing work
engagement, negatively framed items were recoded as suggested by Demerouti and Bakker (2008).
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The factorial validity of the OLBI was confirmed by a number of studies (Demerouti et al., 2001;
Demerouti et al., 2002; Demerouti et al., 2003; Demerouti & Bakker, 2008; Halbesleben & Demerouti,
2005). Considering the reliability, Cronbach’s alpha indices in the present study were 0.88 for OLBI,
0.78 for OLBI-Disengagement and 0.83 for OLBI-Exhaustion. Thus, the scale was found to be reliable
(see Pallant, 2013).
Sayfa | 54

Data Collection Procedure

In the first phase of the study, the survey was uploaded on a file-sharing platform. Participants
were informed on the opening page about the aim of the study, its voluntary basis, anonymity, and
ethical issues. An informed consent form was posted on the same page.

Qualitative data were gathered through semi-structured online interviews with twelve
instructors who responded to the online survey and volunteered to participate in the interview
sessions based on their burnout and engagement levels, gender, marital status, teaching experience,
and the type of the institutions they worked at. Before the actual interviews, tentative interview
questions were pilot tested with three randomly selected instructors. The adjusted versions of the
four major questions were directed to the interviewees in their native language, Turkish. They were
informed briefly about the interview questions beforehand so that they could think over their
responses. At the beginning of the sessions, interviewees were reminded that the interview would be
recorded for data analysis and that the confidentiality and anonymity of the participants would be
ensured.

Data Analysis

Quantitative and qualitative data were studied separately. First, the statistical analysis of the
quantitative data was conducted with SPSS software. Descriptive analyses were used to present
necessary information about the sample and answer the first two research questions. The means for
OLBI and its two subscales were calculated. Instructors were labeled as having low, medium, or high
OLBI scores based on scores above or below 1 standard deviation of the mean as in Delgadillo et al.
(2018). Furthermore, scores for each respondent were categorized according to their OLBI scores, and
then percentages were calculated.

The quantitative data collected through the questionnaire contributed to a better
understanding of participants' burnout and work engagement levels and helped the purposeful sample
selection for semi-structured interviews. Thematic content analyses were utilized to address research
questions three and four. According to Creswell and Poth (2018), qualitative data analysis is performed
in three stages: (1) preparing and organizing the data for analysis, (2) reducing the data into themes
through coding, and (3) representing the data in visuals or a discussion. Thus, online interviews were
recorded first and then transcribed. The transcribed data were studied for identifying the codes and
reducing them into themes. Finally, the data were presented in tables. As suggested by Creswell (2016),
one additional coder analysed the codes in three randomly selected transcriptions independently to
ensure the consistency of placing codes into themes and provide a reliability check. There was a 94%
agreement on 26 codes in the three randomly selected text passages. These results indicated a high
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level of inter-coder agreement (see Creswell, 2016). The lists were re-examined to remove the
divergences in the classification and reach a final agreement.

Findings

In this section, the quantitative and qualitative data results are presented sequentially. First,
the degree of burnout and work engagement among Turkish EFL instructors during online teaching is
illustrated. Next, the themes derived from semi-structured interviews are presented.

Quantitative Data Analysis Findings

To answer the first research question and ascertain the degree of burnout among EFL
instructors that practice online teaching in Tlrkiye during the COVID-19 pandemic, a descriptive
analysis was employed. Table 2 presents the participants' burnout status, including its two dimensions.
Instructors were identified as having low, medium or high burnout scores, based on scores above or
below 1 standard deviation of the mean (M =2.45, SD = .43; <2.01 = low, 2.02 to 2.88 = medium, 22.89
= high). Thus, participants in this study were found to have moderate OLBI scores (M=2.45, SD=.43),
indicating an average level of burnout. The mean scores for disengagement and exhaustion were 2.42
(SD =.49) and 2.48 (SD = .45), respectively.

Table 2.
Descriptive statistics of mean scores of OLBI for assessing burnout and its two dimensions
n M SD Min. Max.
OLBI 69 2.45 43 1.63 3.38
OLBI-Disengagement 69 2.42 49 1.13 3.38
OLBI-Exhaustion 69 2.48 45 1,88 3,50

The descriptive analysis also showed that 15% of the study sample was highly burnout.
Moderately burnout teachers constituted 68% of all participants. Only 12% of the sample was found
to have a low level of burnout.

To gain profound knowledge about the participants’ wellbeing, their work engagement was
also measured through OLBI. Descriptive analysis was carried out to address to the second research
guestion which aimed to investigate the degree of work engagement among EFL instructors who were
teaching online in Turkiye during the COVID-19 pandemic?. Participants were identified as lowly,
moderately or highly engaged based on scores above or below 1 standard deviation of the mean (M =
2.54,SD =.43;<2.10 = low, 2.11 to 2.97 = medium, 22.98 = high). Thus, participants in this study were
found to have a medium level of work engagement (M=2.54, SD=.43). The mean scores were 2.57 (SD
=. 49) for engagement and 2.51 (SD = .45) for vigour. Table 3 shows the participants' work engagement
status, including its two dimensions: vigour and engagement.
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Table 3.
Descriptive statistics of mean scores of OLBI for assessing work engagement and its two dimensions
n M SD Min. Max.
OLBI 69 2.54 43 1.63 3.38
OLBI-Engagement 69 2.57 .49 1.63 3.88
Sayfa | 56 _ OLBI-Vigour 69 2.51 .45 1.50 3.13

The descriptive analysis revealed that 20% of the participants had low work engagement.
Highly engaged teachers constituted 21% of all the instructors that participated in the study. 59% of
the sample was found to have an average level of work engagement.

Qualitative Data Analysis Findings

In this part, the qualitative data gathered from 12 EFL instructors through semi-structured
interviews are demonstrated.

Factors That Threaten EFL Instructors’ Occupational Wellbeing

The third research question explored the factors that threatened EFL instructors’ wellbeing
during distance education. The thematic analysis of the interview transcripts revealed that the factors
causing poor wellbeing among EFL instructors were related to either job demands or personal
demands. Under the category of job demands, seven themes emerged: (1) uncertainty, (2) workload,
(3) limitations of technology, (4) lack of reward, (5) lack of support, (6) lack of teachers’ voice, and (7)
value conflict. Table 3 illustrates the themes emerging from textual data under the category of job
demands for instructors.

Uncertainty was one job demand that all participants suffered from, especially at the beginning
of the pandemic. Lack of planning, inexperience in online teaching or assessment, and the fear of
unemployment caused unpleasant emotions among EFL instructors. Some participants reported
emotional exhaustion, reduced free time, and increased tiredness due to a considerable increase in
their workload during online teaching. They took on many new tasks that they did not have to carry
out before, such as cutting, compressing, uploading videos, keeping in touch with students for more
extended hours after classes, and giving reports to the managing staff. They also mentioned spending
more time checking student papers, grading and providing feedback on assignments, preparing for
classes, and catching up with the intensive syllabus.

Another factor mentioned by most instructors to negatively affect their work engagement
during online teaching was the limitations of technology. Non-user-friendly teaching platforms,
internet connection problems, program crashes, and breakdown of technological devices were the
challenges they faced frequently. Some instructors complained about student absenteeism and the
difficulty of monitoring student work. Students who never turned on their microphones or who lacked
computers or smart phones posed real challenges for the instructors during online teaching.
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Lack of reward, administrative support, and instructors' voice in decision making and value
conflict were the other job demands reported by a few instructors. Not feeling appreciated and
supported at work and being excluded from decision-making processes made instructors feel
worthless. Not getting the financial reward for their labour reduced their motivation. Furthermore,
some instructors mentioned that they were assigned to do some perfunctory work by administrative
staff, which contradicted their values and morals, making them feel bad.

Table 4.
Job demands for teachers
Themes Codes Extracts from textual data

Uncertainty lack of planning

inexperience in distance
education

unemployment

Workload time pressure
increased number of tasks
administrative duties
limitations of technology-related problems
technology

the difficulty of monitoring
student work

lack of necessary equipment

lack of reward lack of appreciation

unfair salary

less physical contact
with colleagues

lack of support

non-supportive administrative
staff

exclusion from
decision-making

lack of teachers’
voice

value conflict perfunctory work

We didn’t have enough time to plan online
education. (P3)

I had never taught online. How | would lecture or
evaluate the students was a great mystery. (P2)

| was already working part-time. The uncertainty of
whether to lose my job was really worrying. (P9)

I can’t find time for anything. (P4)

My workload has increased significantly. (P4)
Having to report everything | do to the
administration is really tiring. (P6).

The platform we use does not allow students to
speak. (P6)

It bothers me not knowing what the students who
turn their cameras off are doing there. | cannot see
if they listen or understand. (P9)

Most students in my class didn’t have PCs. | don't
think | can reach them. (P4)

The biggest problem is not being appreciated. The
administrative staff does not realize how much of a
burden we are under. (P6)

When | think about my workload, | don't think I am
getting the salary | deserve. (P6)

When we got together with my colleagues, we
could exchange ideas. | feel a little bit lonely now.
(P10)

The administrative staff does not bother solving our
technical problems. (P6)

Although we are the ones who do the whole work,
they (administrative staff) never ask for our ideas.
(P8)

I sometimes feel that | have to do something for just
doing it although it does not make any sense. (P9)

When the interviewees were asked about the factors that negatively affected their
occupational wellbeing during online teaching, some of them referred to certain personal demands.
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Although these factors were not directly related to their job, they considerably affected their
wellbeing. The three themes of personal demands derived from interviews were (1) work-home
conflict, (2) health-related concerns, and (3) inefficacy in technology use. For the list of the themes
that emerged from textual data under the category of personal demands, see table 5.

Young children at home, increased housework (only mentioned by married female participants
with children), and a lack of a suitable environment to work from home were the significant factors
that influenced some instructors' wellbeing during distance education. Some participants reported
that they were so terrified of getting infected or losing their loved ones at the beginning of the
pandemic that their health concerns kept them from focusing on their job. Finally, more than half of
the instructors mentioned lacking technology self-efficacy. The most challenging part of this process
for those instructors was that although they felt incapable of using technology, their ability to do their
job depended entirely on it.

Table 5.
Personal demands for teachers
Themes Codes Extracts from textual data
work-home conflict parenting responsibilities I have a small child who needs me all the time.
(P2)
household chores My responsibilities at home increased because
we were constantly at home as a whole family.
(P10)
lack of a suitable My house is very small. | don’t have a personal
work environment at space at home. (P4)
home
health-related concerns loss of loved ones At first, | was so worried about my health and
getting infected my family’s health that trying to teach English
seemed ridiculous and pointless. (P3)
inefficacy in technology use  technological illiteracy | felt incapable of using technology. (P4)
disinterest in technology I don’t have any special interest in technology.
(P5)

Resources Available for EFL Instructors to Sustain Occupational Wellbeing

Research question four aimed at identifying the resources that helped EFL instructors thrive
during online teaching. The analysis of the transcriptions revealed two major resources: job resources
and personal resources. Under the first category, instructors mentioned five aspects: (1) positive
organizational climate, (2) collective culture and social climate, (3) classroom management, (4)
opportunities for professional development, and (5) security. For the list of themes, see Table 6.

Some instructors highlighted their administrators’ supervisory and supportive role as an
essential construct for their work engagement. They appreciated the administrators who provided a
supportive school environment for them, made the necessary preparation, improvement, and
revisions, and provided them with materials suitable for e-teaching. Collective school culture and good
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relations with colleagues were also important resources in this process. The more they cooperated
with other instructors, get involved in decision-making processes and shared their emotions and ideas,
the better the instructors felt. Striving for a common purpose and learning from each other's
experiences, they felt themselves as a part of the team, which, in turn, increased their motivation.

Most of the instructors stated that classroom management was no more a problem in online
education. According to these instructors, when compared to the physical classes, some students were
more motivated. They participated in the classes more actively, did their homework more regularly,
and spent more time on learning and practicing during distance education. Besides, they had smaller
class sizes than usual. Their interaction with students was more controlled, and they faced less student
misbehaviour compared to the face-to-face classes in the past.

Table 6.

Job resources for teachers

Themes

Codes

Extracts from textual data (P=Participant)

positive organizational
climate

collective culture and
social climate

classroom management

opportunities for
professional
development

security

supervisory support

organizational planning and

control

cooperation

positive relations with
colleagues

shared decision making
more controlled student-

teacher interaction
small class sizes

motivated students

developing technology
literacy

improving teaching skills
and practices for distance
education

health security

financial security

Whenever | need help, | can contact the
coordinators or administrative staff easily. (P1)

We got prepared very well for this process as an
institution. (P11)

We cooperated and worked in coordination.
(P11)

The communication between instructors is good.
(P11)

Before making important decisions, our opinions
were asked through questionnaires. (P2)

As the classes were recorded, students were more
respectful. (P2)

| think | teach more effectively because the
number of students attending the classes is a lot
fewer than usual. (P10).

Students bought their materials, used the online
resources, and were more motivated to follow the
online classes. (P1)

| learned how to use online platforms for
teaching. (P12)

Since | could record my lectures and watch them
later, | had the opportunity to go back and see
what | was doing well or badly. (P3)

| could do my job without going out in public
during the pandemic. (P12)

In this difficult process, | did not have any fear of
losing my job. (P12)
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Some instructors regarded the challenges they faced as opportunities for professional
development. As a natural consequence of online teaching, they learned to use various technological
tools, discovered new teaching methods, and became more knowledgeable about online education.
Two interviewees mentioned that they became more reflective because they could record their
classes, watch themselves, and reflect on their teaching practices. Finally, a few instructors mentioned

Sayfa | 60 security as a vital job resource in this challenging process. They did not have concerns about losing

their jobs, and they could earn their life without going out during the pandemic.

Table 7.

Personal resources for teachers

Themes Codes Extracts from textual data
adaptability adaptation to the changes No matter how difficult the situation was, | chose
to adapt and not to complain. (P3)
problem-solving There were many negative things, of course, but |
preferred to be solution-oriented. | am a tough
cookie. (P3)
patience There were too many changes in my life, but | had
to be patient and calm to keep my mental health.
(P12).
optimism positivism | tried to stay motivated by focusing on the

e-teaching readiness

autonomy

professionalism

openness to
interaction with

thankfulness
technology and internet
self-efficacy

access to technological tools

innovativeness

self-regulation

time management

teacher motivation

teacher values and morals

job enthusiasm

accessibility

positive aspects of online education. (P1)

| was healthy, and my family was healthy. These
were enough to be thankful and do my best. (P10)
| was already familiar with the applications and
programs | am currently using. (P7).

I have the equipment and tools | need for online
education. (P2)

I have been thinking about online education for a
long time. | think the age we live in requires it.
(P10)

| am a planned person. | don’t need anyone to
support or motivate me. (P5)

I think online education is more efficient and less
tiring when you carefully plan the time and things
to do. (P5)

In fact, | am working harder for the students right
now because they need me more. (P8)

| do my best to do my job in the best way possible
under any circumstances. (P3)

| love my job. Whether it’s face to face or online,
it didn’t make much difference to me. (P5)
Communication with students is easier this way.

We can contact each other any time we want.
(P12)
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students being easy-going/helpful | am an easy-going person. Online education did

not cause an obstacle in my communication with
students as | expected. (P5)

While describing the factors contributing to their occupational wellbeing as a teacher during

Sayfa | 61 the pandemic, some participants also addressed some personal resources (see Table 7). The themes

that emerged under this category were: (1) adaptability, (2) optimism, (3) e-teaching readiness, (4)
autonomy, (5) openness to interaction with students, and (6) professionalism.

Interview data showed that instructors who could adapt to changes quickly overcame their
negative emotions faster. These instructors regarded the changes as positive challenges rather than
difficulties, so they were more patient and calmer when they faced problems. Looking at the bright
side and being thankful helped instructors keep their wellbeing and stay engaged. E-teaching readiness
was a significant resource mentioned by some instructors. Their familiarity with or interest in
technological teaching tools facilitated them to adapt to online education faster. They utilized various
technological tools, websites, applications, which made online teaching more manageable and fun.
Innovative instructors were more open to technological developments. Thus, they felt less
overwhelmed with the new tasks. Moreover, teacher autonomy was found to foster teacher wellbeing.
Instructors with autonomy could plan, monitor, and evaluate their work. They found new ways of doing
things and solved their problems.

Professionalism was another source for the participants to survive teaching online. Instructors
who had motivation and job enthusiasm mentioned doing their best under any circumstances to
benefit their students. Finally, most instructors mentioned that they were open to interaction with
their students. Keeping communication channels open, using several platforms to connect with
students, being accessible, approachable, and easy-going helped them overcome the limitations of
online education.

Discussion

The present study was conducted to investigate the wellbeing of EFL instructors teaching
online in Tlrkiye during the pandemic and explore the demands and resources available to them in
this process. Regarding the first two research questions, the quantitative data demonstrated an
average level of burnout and work engagement in the study sample. The thematic analysis of the
qualitative data shed light on the underlying causes of these results revealing the resources and
demands available to EFL instructors.

In regard to research question three, the results concerning job demands were similar to those
of other studies investigating relationships between job demands and teacher wellbeing in the
traditional delivery mode of instruction. As evidenced by prior research, workload and time pressure,
value conflict, lack of support from administration, lack of appreciation and low salary, and lack of
teachers’ voice in decision making were the common factors that threatened teacher wellbeing during
online instruction (Bakker & Demerouti, 2016; Bakker et al., 2007; Cephe, 2010; Hakanen, et al., 2005;
Helou et al., 2016; Koruklu et al., 2012; Yirci et al., 2014). Nevertheless, in this study, two recent job
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demands emerged from the interview sessions with online instructors: uncertainty and limitations of

technology. Teachers faced many unknowns, from how to teach to how to measure student

achievement. Besides, technology had its drawbacks, and teachers had to struggle with the limitations

of technology and the problems it brought with it, apart from teaching. These findings are important

to extend other research by supporting the claim that new challenges are likely to bring about new job
Sayfa | 62 demands for teachers.

JD-R theory proposes three dimensions, namely job demands, job resources, and personal
resources. The findings here provide evidence for the possibility of another dimension in the online
mode of teaching: personal demands. Participants mentioned three significant personal factors: work-
home conflict, health-related concerns, and inefficacy in technology. Although these variables were
directly associated with participants' personal life, they indirectly affected their work engagement in
the online teaching process.

Considering the fourth research question, other studies revealed that positive organizational
climate, collective culture, social climate, and opportunities for professional development facilitated
teacher wellbeing and work commitment (Bakker & Demerouti, 2016; Caglar, 2011; Koruklu et al.,
2012; Simbula, 2010; Skaalvik & Skaalvik, 2018). Compatible with prior research, the same job
resources appeared as common themes in the present study. However, interview transcriptions
revealed some unexpected findings, as well. Student-related factors found to be the reasons for poor
teacher wellbeing in previous studies emerged as job resources that increased teacher motivation and
engagement in this study. Most instructors noted that their students were more motivated to learn
online, so classroom management was easier. This, in turn, made them feel more satisfied with doing
their primary job, teaching. Belonging to the generation Z, today's university students are called digital
natives, and these results may be related to students' interest in technology and readiness for e-
learning. Finally, security emerged as a recent job resource in this study. Many participants in the study
sample were working at state universities. They could go about their work without leaving their
comfort zones during the pandemic.

In line with the findings of prior research, adaptability, self-efficacy, optimism, autonomy,
innovativeness, and teacher values, morals and motivation were the personal resources that the
instructors in the present study benefited from (Bakker & Demerouti, 2016; Bakker &Sanz-Vergel,
2013; Collie & Martin, 2017; Skaalvik & Skaalvik, 2018). However, this study contributes to the
literature by providing evidence for the existence of further personal resources available to instructors,
especially in the case of online teaching. E-teaching readiness and openness to interaction helped them
feel less overwhelmed with the requirements of online teaching, keep their occupational wellbeing,
and stay engaged.

Overall, the present findings confirm several propositions of JD-R theory (see Bakker &
Demerouti, 2016). First, job and personal resources can buffer the undesirable effects of job demands.
Interviews revealed that instructors having many job and personal resources available (e.g., supportive
social climate, autonomy, self-efficacy) could cope better with job demands (e.g., uncertainty). Second,
job resources mainly affect motivation when job demands are high. The online teaching process
challenged instructors to improve their teaching practices and motivated them to use new skills and
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strategies. Finally, motivation has a positive influence on job performance. Motivated teachers were
more-goal oriented, and they had the energy and enthusiasm to carry out work tasks.

To conclude, this study revealed that instructors thread a fine line between burnout and
engagement. Confirming the claims of prior research, findings showed that instructors differed in their
Sayfa | 63 responses to the same job demands and experienced different burnout levels in comparable situations
(see McCarthey et al., 2009; Skaalvik & Skaalvik, 2017b). Some considered online teaching a welcome
challenge that helped them discover new teaching techniques and increase their technological
knowledge. They accepted this process with its pros and cons and managed to stay engaged. Others
perceived the new situation as stressful. They felt overwhelmed by the difficulties that this process
brought with it and came to the point of losing their engagement in the profession of teaching.

Conclusion

Adopting an explanatory sequential mixed methods design, the present study investigated the
level of burnout and engagement among EFL instructors during the pandemic and shed light on the
factors behind them. The data revealed important results. First of all, the findings revealed an average
level of burnout and work engagement in the study sample. Second, the limitations of technology and
the uncertainties that the distance education brought were found as new job demands in the study.
Also, participants mentioned three significant personal factors that they suffered from during this
process: work-home conflict, health-related concerns, and inefficacy in technology. This finding is
important for providing evidence that another dimension may be added to JD-R: personal demands.
Besides, readiness for e-teaching and openness to interaction emerged as two new personal resources,
and security emerged as a new job resource. Finally, student-related factors frequently addressed as
causes of poor wellbeing in the literature were found as sources that promoted higher well-being
among EFL instructors during distance education in the present study.

The findings suggest significant implications for school leaders, teacher educators, higher
education institutions and policy makers. First, school leaders play the key role as teacher wellbeing
can be directly influenced by their actions and the climate they create. Reducing instructors’ workload,
taking a positive and supportive attitude towards them, respecting their personal values, building a
supportive social climate, and fostering cooperation and collective decision-making can reduce the
instructors’ stress and help them cope up with uncertainty and unforeseen changes. Providing
instructors with in-service training opportunities on technology use and the necessary equipment for
online teaching and appreciating the effort they put in are what school leaders can do to help them
adapt and feel less burnout. Secondly, teacher education needs to be modified to equip prospective
teachers not only with pedagogical and subject matter knowledge but also with the attitudes,
behaviours, and skills they need to develop resilience. One way to do it may be offering elective or
compulsory courses on teacher resilience and wellbeing. The likelihood of future wide-scale
educational shutdowns because suchlike unforeseen crises may lead to increased emergency remote
teaching situations in the future. Therefore, higher education institutions need to have special units
that will design plan learning in these environments and provide instructors with necessary support.
Finally, it is not likely to ensure student motivation and achievement in an environment where the
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teacher does not feel well; thus, policy makers need to take teachers' knowledge, skills and needs into
account in their urgent decisions in emergency situations.

Like any research, the present study has some limitations. First, data were collected from a
small sample, making it difficult to make broad generalizations of the results within Tirkiye and
beyond. Besides, in this study, instructors’ immediate reactions to their online teaching experiences
were examined, and the findings were tied to the timescale under investigation. Future research can
reach a larger sample size and use longitudinal designs better to understand the nature of teacher
wellbeing during online education. Furthermore, interview discussions revealed that participants'
demographic background (e.g., the type of institutions they work for and their marital status) was likely
to influence the resources and demands. Although it was beyond the scope of this paper, these
variables may be investigated by future studies. Finally, new resources and demands that could affect

instructors’ wellbeing during online teaching were found in this study; however, more research is
required to test the validity of these findings.
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Oz. Pismanlik, TDK sézliigiinde “pisman olma, nedamet” seklinde tanimlanmaktadir. Her insan hayatin
degisik evrelerinde vyaptigi/yapmadigi/yapamadigl islerden, vyasadiklarindan dolayr pismanlk
duygusunu yasar. Bu duygu, geriye doniik, gecmiste yasanan bir durumun sonradan degerlendirilmesi
sonucunda ortaya cikar. Bir anlamda ge¢misin degerlendirilmesi, muhasebesidir. Bu duygu dil agisindan
icinde bir sart durumu (-SA) barindirmaktadir: Yap-SA idim /Yap- MA-SA idim.

insanlar pismanlik duygusu ile farkh sekillerde karsilasmaktadir. Bazen kendi i¢ diinyasinda yasadigi bir
hesaplasma ile bazen cevresine karsi, bazen de yaraticiya karsi yaptigl hatalar nedeniyle bu duyguyu
yasamaktadirlar. insan varligi genellikle bir eylemi gerceklestirdikten sonra o eylemi degerlendirmekte
ve yanhs olup olmadigina karar vermektedir. Bir baska ifadeyle eylemlerin sona ermesiyle birlikte
degerlendirme alani ortaya ¢ikmaktadir.

Tirkce’de Farsga “pisman” ve Arapca “nedamet” kelimelerine tam karsilik gelen bir kelime
bulunmamaktadir. Ancak bu duygularin ifadesi olarak “keske” (Siirde kaski) dikkati ceker. Her insan gibi
divan sairleri de pismanliklarini “keske” redifli siirleri araciligiyla dile getirmektedirler. Bazen yasadiklari
bazen de yasayamadiklari isler igin.

Anahtar Kelimeler: Keske, Divan Siiri, pismanlik.

Abstract. Regret is defined as "remorse, regret" in the TDK dictionary. Every person experiences the
feeling of regret because of the things he/she did/did not/cannot do at different stages of his/her life.
This feeling arises as a result of a retrospective evaluation of a past situation. In a sense, the evaluation
of the past is its accounting. This feeling contains a conditional condition (-SA) in terms of language:
Yap-SA idim /Yap- MA-SA idim.

People encounter the feeling of regret in different ways. Sometimes they experience this feeling
because of a reckoning in their inner world, sometimes because of the mistakes they made against
their environment and sometimes against the creator. After performing an action, the human being
usually evaluates that action and decides whether it is wrong or not. In other words, the evaluation
area emerges with the end of the actions.

There is no word in Turkish that fully corresponds to the words "pisman" in Persian and "nedamet" in
Arabic. However, as an expression of these feelings, "keske" (kaski in poetry) draws attention. Like
every human being, divan poets also express their regrets through their poems with "keske" redif.
Sometimes for the things they live and sometimes they don't.

Keywords: Divan Poetry, regret, wish.
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Extended Abstract

Introduction. Man is a creature with thought and emotion. In the face of situations and events he
encounters, he sometimes decides with his thoughts and sometimes with his feelings and takes action.
As a result of the reaction he has shown, the situation or event that caused the reaction reaches a

Sayfa | 70 result. In the face of this finished and concluded situation, expectations determine the direction of
emotions. In the face of the situation that occurs as a result of the displayed behavior (in the near or
distant time), this time the emotions begin to affect the word and behavior. If the behavior shown is
reflected in the expectations in a positive way, there is no regret. On the contrary, since the right
behavior is shown, an inner peace is experienced. When a situation that does not meet expectations
occurs, a feeling of emotional regret is experienced. A reaction is not necessary for this feeling to be
experienced. Sometimes, reactions that are not shown in a timely manner cause feelings of regret later
on. Whether the behavior is developed or not in the face of a situation and event. In order for this
feeling to be experienced, the event, the situation must have happened, must have ended.

The place of wishes in Muhibbi's life. Like every human being, the mighty Sultan Suleiman the
Magnificent had a place in his life. Poets express these expressions of regret with poetry. According to
Avni from Yenisehir, who said, "It is better not to see you than to see you and become a divan,"
Mubhibbi also saw the face of his lover and fell into love trouble. This feeling is suffering, trouble,
trouble.

The place of wishes in the life of Semsi Pasha. XVI. Semsi Pasha, one of the pashas who drew attention
with his duties and works of the century, is known for his perfectionism. It is known that the pasha,
who was the head of Enderun and was the governor of Anatolia and Rumelia, was especially close to
Selim II. The mosque and complex (in today's Uskiidar pier), which he had the Architect Sinan built in
his name, are famous. The other name of this mosque is “Asparagus”. The situation that emerged as a
result of the examination of the "if only" redifs of the pasha, who obviously thought about the details
in every work, is as follows:

The place of wishes in Nev'i's life. XVI. Nev'i, one of the greatest representatives of century divan
poetry, has a different understanding of poetry. The poet, with a gentle spirit, who expressed his inner
world and various reflections in the face of nature and life, by staying on the plane of emotion,
comprehended the four sultans' periods and established closeness with them in various degrees, but
he gained his real reputation and fame during the reign of Murad Il (Tulum-Tanyeri, 1977). ).

The place of wishes in Hayreti's life. XVI. Hayreti, one of the rind-mesreb poets of the century, is from
Vardar Yenice and is known for reflecting the characteristics of the Balkan culture in his poems. It is
possible to see the traces of the Bektashi tradition from time to time in the poems of the poet who
deals with the subjects related to daily life. From his words, it can be observed that he is indifferent to
life. He added richness to divan poetry with his comfortable, fluent, and burdensome utterances. Love
is one of the main themes of the poem. It is not possible for those who experience this feeling not to
suffer from it. Hayreti regrets that he wished | had not lost my mind due to love and not attached to
the love branch, had not fallen into flames and burned. In this case, love has been experienced, its
manifestations such as crying, moaning, trouble, suffering have been experienced.
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The place of wishes in Figani's life. He is one of the poets of the legal period. The poet, who owns a
divance, draws attention with his easy and burdensome utterances. He increased his fame with his
Syriac, which he wrote for the circumcision wedding of Kanuni's princes Mustafa, Mehmed and Selim.
The poet is known for his frequent use of proverbs and folk idioms and for reciting poems in the folk
language.

Sayfa | 71 |t is a human emotion to love and regret seeing the trouble of love or the disloyalty of the beloved.
The expression "if only", which is one of the verbal reactions of the feeling of regret, also found its
counterpart in Figani's poems.

Conclusion. The remarkable reasons and sources of regrets experienced as a result of the evaluation
of the poems of five selected poets from the 16th century are as follows:

1. After seeing the lover and falling in love, there was regret in the process of suffering the troubles,
troubles and sorrows brought by love.

2. Reasons for falling in love can be given as reasons such as seeing, wandering around, seeing your
height, watching your figure.

3. The desire for commune, the fact that at the end of the days spent waiting for loyalty from the
beloved and not being able to get rid of the trouble of hijran.

4. Regret for repentance.

5. The delusion of seeing the lover with someone else.

6. Regret due to coming to mind, moving away from insanity.

7. Regret for the tears shed in vain for the sake of the beloved.

8. Disappointment due to believing in the words and promises of the lover.

9. The lover, who can only see his beloved in a dream, encounters reality due to waking up from the
dream and

10. Reasons such as regrets due to impatience are noteworthy.
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Giris

insan, disiince ve duyguya sahip bir canlidir. Karsilastigi durum ve olaylar karsisinda kimi
zaman distinceleriyle kimi zaman da duygulariyla karar verir ve harekete gecer. Gostermis oldugu tepki
sonucunda tepkiye sebep olan durum veya olay bir sonuca ulasir. Bitmis ve sonuglanmis bu durum
Sayfa | 72 karsisinda beklentiler duygularin yoniini belirler. Gosterilen davranis sonucunda (yakin veya uzak
zamanda) ortaya ¢ikan durum karsisinda bu kez duygular s6z ve davranisa etki etmeye baslar. Eger
gosterilen davranis beklentilere olumlu yonde yansimissa pismanlk duyulmaz. Tam tersi isabetli
davranis gosterildigi icin bir ic huzur yasanir. Beklentilere uygun olmayan bir durum gerceklestiginde
ise duygusal olarak bir pismanlik duygusu yasanir. Bu duygunun yasanmasi icin mutlaka bir tepki sart
degildir. Bazen zamaninda gosterilmeyen tepkiler de sonradan pismanlik duygusunun yasanmasina
neden olur. ister bir durum ve olay karsisinda davranis gelistirilsin ister gelistiriimesin. Bu duygunun
yasanmasl icin mutlaka olayin, durumun yasanmis olmasi, bitmesi gerekir.

Problem durumu
1.1.Keske’nin anlam ve fonksiyonu nedir?

Alt problemler
2.1.Muhibbi’nin pismanlik nedenleri nelerdir?
2.2.Semsi Pasa’nin pismanlik nedenleri nelerdir?
2.3.NeVv’’nin pismanlik nedenleri nelerdir?
2.4.Hayreti’nin pismanlik nedenleri nelerdir?
2.5.Figani’nin pismanlk nedenleri nelerdir?

Sinirhiliklar

Bu calisma, divan siirinden Semsi Pasa, Muhibbi, Nev’i, Hayreti, Figant'nin “Kaski” redifli
gazelleriyle sinirlandirilmistir. Divan siirinde siir metni icinde gecen ve redif olarak kullanilmayan
“keske” ifadeleri dahil edilmemistir.

insanlar, pismanlik duygusu ile farkli sekillerde karsilasmaktadir. Bazen kendi i¢ diinyasinda
yasadigi bir hesaplasma ile bazen gevresine karsi, bazen de yaraticiya karsi yaptigi hatalar nedeniyle bu
duyguyu yasamaktadirlar (Erenay, 2018). Elbette duygusal bir varlik olan insanin ¢ok degisik nedenlerle
bu duyguyu yasamasi mimkindir. Arapga’da nedamet, Farsga’da pisman kelimesi karsiliginda
Turkge’de 6kiinmek fiili pismanhk duymak, nadim olmak,lGzllmek, sizlanmak, yakinmak (nevruz,2000)
anlaminda kullanilmaktadir. Bu kelimenin duygusal tepki olarak karsihgr “keske” olarak
degerlendirilebilir.

insan tabiati geregi bu duyguyu yasar. Beklentilerin sonuclarina gére pismanligin derinligi
degisir. Etimolojik olarak Sanskritce’ya dayanan bu kelime pek ¢ok dilde farkli kelimelerle karsilik
bulmaktadir. insan varligi genellikle bir eylemi gerceklestirdikten sonra o eylemi degerlendirmekte ve
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yanlis olup olmadigina karar vermektedir. Bir baska ifadeyle eylemlerin sona ermesiyle birlikte
degerlendirme alani ortaya ¢ikmaktadir (Yalvag Arici, 2020).

insan, bir hareketin ve bu harekete bagli olarak gergeklesen sonuglari algilama ve muhakeme
slrecini ne zaman yasamaya baslar ve dogrunun-yanlisin ayirdina ne zaman varabilir? Sabilik denilen
yasta idrak meselesi heniliz tam olarak gerceklesmemistir.

Pisman olabilme yetisinin genel olarak yedi yas ve dolaylarinda, kimi durumlarda ise daha gec
kazanildigi 6ne sirullr (Zeelenberg- Picters,2007). Ergenlik ise pismanhgin zirve yaptigl bir donim
olarak karsimiza cikar. Ozgiirligii hisseden birey, kendi kararlarini vermeye basladik¢a sorumlulugu
artar ve sonunda yaptigi hatalarla yizlesmek durumunda kalir. Pismanlik, yasanilan durumun daha iyi
olabileceginin farkina varilmasiyla kiside “ keske “ ile baslayan climleleri kurmasina yol acar ve kisiye
rahatsizlik veren, iziintliyl ortaya ¢ikaran komleks bir yapidir.

Pismanligin din ve inancgla iltisakinin degerlendiriimesi de mimkindir. Konya bu agidan
bakilirsa kisinin 6nceye ait islemis oldugu glinahlar ve yapmis oldugu haksizliklar sonucunda bu
duyguyu yasamasi olagan bir durumdur. Ge¢mise yonelik bir degerlendirme sonucunda nedamet
duygusunu hisseden kisinin duygusunu “tevbe” ederek telafi etme tesebbiisi s6z konusudur.

Tevbeye gotiren pismanhgin sebepleri sdyle siralanabilir:
Vicdani diisturlara ters davranmak,
Firsatlari degerlendirememek,

Hedeflenen sonuglarin olusmamasi,
insan zaaflari,

Umitsizlik ve acelecilik,

istigna ve dlimsuzliik arzusu,
Dinyevilesme ve cimrilik,

Bencillik ve hased,

Kibir ve zorbalik,

. Korku ve kaygilar,

. Ofke ve intikam duygusu,

. Cehalet ve yanlista israr,

. Nankorlik ve haddini asma (Erenay, 2018).
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GUnlik hayatin iginde ve dlinyanin insani cezbeden goriintiisii yaninda daha pek ¢ok etmen
kisiye pismanlk duygusu yasatabilir. istenmedik bir davranista bulunmak, bir séz séylemek gibi eyleme
dayali ve sonradan kisiye yapmasaydim dedirten davranislar yaninda yapsaydim gibi eylemsizlik
davranislari da bu duyguyu yasatabilir. Bu duygunun olusmasinda dil yapisi olarak sart eki —SA/SE etkin
rol oynamaktadir. Mesela; yap-MA-SA idim / Yap- SA- idim.

Bunun yani sira tembellik yapmak ve bir isi yapilmasi gereken zamanda yapmak yerine
ertelemek, aceleyle karar vermek ve iyice bir diisiiniip degerlendirme siireci gecirmemek, kararsiz
kalmak ve segenekler arasinda sikisip kalarak olusacak sonucun sorumlulugunu almaktan kaginmak
8Arici, 2015). Bilgi eksikliginden kaynaklanan belirsizlikler, kendini kontrolde basarisizlik, eylem ve
tercih asamasinda hissedilen duygular, 6nceki tecriibelerin etkisi, segilen segenegin tatminsizlige
gotiirmesi bu etkenlerin basinda gelir (Ozdemir-Diizgiiner, 2020).
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Muhibbi’nin hayatinda “kegke”lerin yeri

Her insan gibi kudretli padisah Kanunf Sultan Stleyman’in da hayatinda keskelerin yeri vardir.
Sairler, bu pismanlik ifadelerini siirle ifade ederler. “Gormemek yegdir seni goérip divane olmaktan”
diyen Yenisehirli Avni'nin dedigince Muhibbf de sevgilinin ytzln( goriip ask derdine dismistir. Bu
duygu ciledir, derttir, basa beladir. Sair, keske senin gilizel ylziini gérmeseydim de asik olup gonl
milkine kavgalar salmasaydim, diyor:

“Kilmasam cana cemaliin ben temenna kaski
Salmasam dil mulkine her lahza gavga kaski “ (Muhibbi- 2784/1)

Glnese bakmak gozi yasartir. Sevgilinin giin ylziine bakmaksa hem yasartir hem de yaslar
doktiiriir. Derde dislince o giin ylzl gordigiline pisman olur Muhibbf :

“Gln ylzine bir nazar kildum tola geldi g6ziim

itmeseydiim ben ani hergiz temasa kaski “ (Muhibbi- 2784/2)

Ask atesi gontl milkiine dismeyegorsiin, harab eder. Ask atesi gogliste yanmaya basladiysa
gonil harabeye doner. Muhibbi, keske ask atesi sinemde yanmasaydi da goniil harab olmasaydi diyor.

“Su’le-i 1ski yakup dil mulkini kildi harab
Olmasa isk atesi sinemde peyda kaski “ (Muhibbi- 2784/3)

Gondl, sevgilinin sac zincirine baglandi mi br 6miir pesinden stiriiklenir gider. Ne karar kalir, ne
istikrar. Sevda da sac gibi karadir. Sair, askin derdini goriince keske bu sevda basima gelmeseydi
demekte ama is isten ge¢mistir:

“Tolasup sevda-yi zllfe oldi gobnlim bi-karar

Gelmeseydi basuma beniim bu sevda kaski “ (Muhibbi- 2784/4)

Sevgilinin kas yayi ile kirpik oklarini asigin sinesine attiktan sonra onulmaz yaralar agar. Bu
yaraya sevgiliden merhem beklemek bosunadir. Yaralar acildiktan sonra keske bu oklara hedef
olmasaydim demek bosunadir:

“Ey Muhibbf ¢liinki merhem urmaz dhir yarana

Urmasa gamz oklarini ol kasi ya kaski “ (Muhibbi- 2874/5)

Muhibbi'nin “keske” redifli siirine bakildiginda bitmis bir eylemin sonunda c¢ekilen sikinti ve
dertlerden dolayl yasanan durumdan dolayi bir sikayet s6z konusudur. Olmamis, gergeklesmemis bir
eylem icin pismanlk yoktur. Sair, keske yapsaydim gibi bir duyguyu yasamamaktadir.

Semsi Paga’nin hayatinda “keske”lerin yeri

XVI. Yazyillin gorevleriyle ve eserleriyle dikkat ceken pasalarin biri olan Semsi Pasa,
mikemmeliyetciligi ile bilinir. Enderun’un basinda bulunmus, Anadolu ve Rumeli beylerbeyligi yapmis
pasanin bilhassa Il.Selim ile yakinligi malumdur. Adina Mimar Sinan’a yaptirdigi (bugiinkii Uskiidar
iskelesinde) cami ve kiilliyesi meshurdur. Bu camiin diger adi “kuskonmaz”dir. Her isinde teferruatlari
diisindlgi belli olan pasanin “keske” rediflerinin incelenmesi sonucu ortaya ¢ikan durum soyledir:
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Her g6z gibi Semsi de diinya gllsenini seyre dalmis, glizelliklerine ve glizellerine hayran
olmustur. Bu diinya bahcesinde serviden ylice bir glizelin boyunu gérmis ve gonil samanhgina bir
kivilclm dismustiir. Bundan sonrasi dert, istirap, keder ve gozyasidir. Sair, bundan muztatip olup
gormeseydim keske demektedir:

“Itmeyeydiim giilsen-i dehri temas3a kaski

Sayfa | 75 Goérmeyeydiim kametiin tek serv-i bala kaski “ (Semsi- 445/1)

insan bazen elindekinin degerini bilmez de giin gelir en aziyla kanaat eder ama is isten
gecmistir. Talih, sevgilinin ayagina yliz sirmeye firsat verse asik evin itleri gibi esik tasina basini koyup
orada ikameye can atar:

“Itleriin gibi basum kordum isigiin tasina

Payuna yuz sirmege el virse diinya kaski “ (Semsi- 445/2)

Ayrilik asiga 6lim gelir. Onun icin bundan artik dert olmaz. Sevgiliye kavusma istegi nafiledir,
zira vuslati istedikce sevgili bir fersah uzaga kagar. En iyisi asik olup da bu derde diismemekti diyor
Semsi ama vuslata yol bulamaz:

“Hey ne muskil derd-imis iy dost hicranun seniin

itmeyeydiim vaslunu senden temenna kaski” (Semsi- 445/3)

Sevgilinin kalbi tas gibidir. Ona higbir sey tesir etmez. Asigin en perisan hali karsisinda bile gonli
yumusamaz. Sair, keske ¢aresiz asigin bu hallerini gériip de merhamet etse, kitaplarinda ayrilik kanunu
olmasa dilegindedir ama bu kanun degismez:

“Gordigi dem asik-1 bi-careye terahhum eylese

Hlblarda olmasa kanun-i ferda kaski” (Semsi- 445/4)

Giinah isleyene diisen géniilden tevbe etmektir. insan, sevmeye de tevbe edebilir ama géniil,
tevbe dinlemez. Sair, tevbeyi unutup keske bir giil goncasi gelse de koynuma girse der. Bu istek nafiledir
ve sadece keskede kalmaktadir:

“Tevbe itdiyse ne var Semsi glinahkar olmadi

Koynina girse gellip bir ved-i ra’na kaski” (Semsi- 445/5)

Semst’nin “keske” redifli siirinin degerlendirilmesi sonucu ortaya ¢ikan durum sudur: Sevgiliyi
gormis ve gayr-i ihtiyari asik olmustur. Bu duygunun getirdigi aci, keder, gézyasidir fakat bu duyguyu
yasamabkta kisinin ihtiyari elde degildir. Miknatisa kosan toplu igne, glinese kosan sebnem misali gondl,
sevgiliye baglanmistir. Burada tamamlanmis bir eylem s6z konusudur. Bunun sonucu istenmedik
sekilde gerceklestigi icin “keske” denmistir. Yine bir sevgiliye kavusmak gibi bir istek vardir fakat talih
bekleneni vermemistir. Bu durumda istek gerceklesmemis olup sonucu goérilmedigi icin keske
olmasaydi yerine keske olsaydi yapisi gegerlidir. Yine besinci beyte bakildiginda yasanmis ve sonucuna
gore tevbeye varilmis bir eylem s6z konusu iken ayni durumu tekrar yasanmasi igin bir istek dikkati

cekmektedir.
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Nev’t’nin hayatinda “keske”lerin yeri

XVI. asir divan siirinin en biyik temsilcilerinden biri olan Nev’i, farkh bir siir anlayisina sahiptir.
Daha cok duygu planinda kalarak, tabiat ve hayat karsisinda kendi i¢ dlinyasini cesitli akislerini dile
getiren ince ruhlu sair, dort padisah devrini idrak etmis ve onlarla gesitli derecelerde yakinlik
saglamistir, ancak asll itibar ve séhretini lll.Murad devrinde elde etmistir (Tulum-Tanyeri,1977).

Ask denilen duygu gozde baslar, gozde biter. Sairlerin ifadelerine bakildiginda cogunun
“gormeseydim keske” diye kendilerini kedere gark eden bu duygunun ilk adimindan sikayet etmeleri
kaginilmazdir. Hele sevgiliyi bir baskasinin (rakib) yaninda gérmek tarifsiz bir istirap yasatir. Bu
durumda kisinin “keske kor olsaydim da gérmeseydim” demesi olasi bir tepkidir. Nev’i de ayni dertten
mustarip olmali ki keske gézlerim gormeseydi de sevgiliyi agyarla bas basa gérmeseydim, demekte. Bu
durumda gorme eylemi gerceklesmistir fakat bu yakinliga midahale mimkin degildir. Boylesi
durumlarda bazen “keske kor olsaydim” bazen de isitilen s6zler sonucunda “ keske sagir olsaydim” gibi
duygusal tepkilerde bulunmak insan ruhunun gelistirdigi savunma tepkisidir:

“Olmayaydi bende hergiz ¢esm-i bina kaski

GOrmeyeydim yari agyar ile tenha kaski “ ( Nev'i- 471/1)

Deliler icin akil, basta beladir. Clinkii clinuna vasil olan akl yele vermistir. Sa¢ karadir, sevda da
kara manasinadir. Sair, keske delilik erbab( asik)i1 basta akil belasini ne yapsin, keske basinda sacindan
gayri sevda olmasa da bu dertlere diismeseydi, demekte. Bu durumda eylem gerceklesmis, sevda basa
gelmis ve akil gitmistir. Yasanan durumun olumsuzluklari sonucunda bir hayiflanma, umutsuz bir
temenni s6z konusudur:

“Basda n’eyler belayi ‘akli erbab-i clinun

Suinbilinden gayri hig olmasa sevda kaski” (Nev'i- 471/2)

Ask, Arapca sarmasik anlamina gelir. Oyle bir duygudur ki gézde baslar, génle diiser ve bir
zaman sonra hicrelere kadar yayilir. Bir agacin dibine disen sarmasik tohumu agacin govdesini,
dallarini 6yle bir kaplar ki ondan baska bir sey gériinmez olur. Cani canan kaplamistir, canin bir hikmu
kalmamistir. Bu duygu, huzur, saadet getirmez. Sonunda dert, keder, istirap ve gézyasi vardir. Elbette
tim sevenler kavusmanin aska mani oldugunu bilirler ama yine de vuslati isterler. Bu ugurda vuslat
kiyisina vasil olmak icin dem-be-dem g6z yasi dokiiliir fakat vuslata ermek mimkiin olmaz. Sonradan
dokiilen gbzyaslarina, ¢ekilen ahlara pisman olup keske kendimi bu denli telef etmeseydim diye verilen
emeklere acima durumu kendini gosterir. Bu durumda eylem gergeklesmis, sevgiliye kavusma ugruna
nice gozyaslari dokilmis ama arzulanan sonug gerceklesmemistir. Nev’i, bosa doktiigu gdzyaslari igin
pismanlk duygusu yasamakta ve “keske” gézyasimi derya misali dokmeseydim demekte:

“Rlzgar el virmedi hergiz kenar-1 vuslata

itmeseydiim yasumi ‘iskunda derya kaski” (Nev'i- 471/3)

Sevgili, peri misali glizeldir. Onun yUziini bir kez gérenin ona tutulmamasi mimkin degildir.
Asik olduktan sonra is isten gecmistir. Bu duygunun kisiye yasattiklari hep keder, gussa vii gamdir. Pek
cok asik, askin duygusal yansimalarini gorip yasadiktan sonra pismanlik duygusunu yasamaktadir.
“Keske” goriip de asik olmasaydim diyor sair Nev'i de:

“Bir gbrinmez derde ugratdun beni hicran ile

Kilmamaydum ey peri hiisniin temasa kaski” (Nev'i- 471/4)
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Ask aglatir, dert soyletir. Asigin askin derdiyle aglayip inlemekten baska garesi yoktur. Askin en
bilylk belasi ise ayriliktir. Sevgilinin hasretiyle aglayip inleyen Nev'T’yi bu ayrilik éldirir. Askta ayrilik
olmasa keske diyor sair ama ayrilik bu duygunun mukadderatidir:

“Nev’l-i zari gam-i1 ferda-yi hicran oldirip

Olmasa kayd-1 ham-1 imréz u ferda kaski” (Nev’i- 471/5)

Sayfa | 77
Hayreti’nin hayatinda “keske”lerin yeri

XVI. Ylzyilin rind-mesreb sairlerinden biri olan Hayreti, Vardar Yeniceli olup Balkan kltirindn
ozelliklerini siirlerinde yansitmasiyla bilinir. Glinllk hayatla ilgili konulariisleyen sairin siirlerinde zaman
zaman Bektasl geleneginin izlerini gormek mimkindir. Soyleyislerinden hayata karsi bir lakaydlik
icinde oldugu gozlemlenebilir. Rahat, akici, kilfetsiz sdyleyisleriyle divan siirine zenginlik katmistir. Ask,
siirin ana temalarindan biridir. Bu duyguyu yasayanlarin bundan mustarip olmamasi miimkiin degildir.
Hayreti, asktan aklimi zdyi edip ask bendine baglanmasaydim, géz gbre gore ateslere disip
yanmasaydim keske diye hayiflanmaktadir. Bu durumda ask yasanmistir, aglamak, inlemek, dert, cefa
gibi tezahirleri yasanmistir. Eylem bitmistir, bu eylemin sonucunda yasananlardan dolayi pismanlik
gostergesi olarak “keske” demekten baska care yoktur :

“Bend-i “iska ben dell baglanmayaydum kaski

GOz gorirken oda disip yanmayaydum kaski” ( Hayreti- 461/1)

S6z vermek insana 6zgl bir inandirma isidir. S0z verilince mutlaka yerine getirilmesi gerekir.
Oysa sevgilinin hicbir zaman ahde vefa gosterdigi goriilmemistir. Cogu kisi gibi sair de sevginin vefa
sOzlerine inandigl icin sonradan pisman olmustur. Bu durumda beklenti istendigi sekilde
gerceklesmemis, hayal kirikhgr yasanmistir. Bos hayal kurmaktan dolayr pismanhk tepkisi olarak
“keske” inanmasaydim denmistir:

“Gerci ‘ahd itdlin vefdya itmediin ‘ahde vefa

‘Ahdlne ey bi-vefa inanmayaydum kaski” ( Hayreti- 461/2)

Asik icin en giizel bag, sevgilinin zillf zinciridir. Ancak zincir ancak asktan deli olanlar igin
minasiptir. Her asik hep bu zincirle baglanmayi arzu eder. Ancak bu durumda asik akillanmis ve zincire
baglanma umudunu kaybetmistir. Eylem sonlanmis ama yapilamamis, gerceklesmemis bir hayal igin
pismanlik hissedilmistir. Keske akillanmasaydim, sac¢ zincirine baglansaydim diyor sair:

“Leyli-i zUlftin hayalidiir ¢t zencirim beim

Ah ben Mecn(in ebed uslanmayaydum kaski” ( Hayreti- 461/3 )

Glizeller cocuk misali hep toprakla oynarlar. Asigin topak olmasi sevgilinin elinde bir oyuncak
olmasi demektir. Sevgiliye kavusmanin yollarindan biri olan toprak olma eylemi gergceklesmemis oldugu
icin vuslat da mimkiin olmamistir. Vuslat yolunda bu firsati degerlendiremeyen sair, hayiflanarak keske
bir nefes dahi oyalanmadan toprak olsaydim diye yeis igindedir.

“Dem-be-dem hak ile oynar egleniirmis hiblar

Hak olaydum bir nefes eglenmeyeydiim kaski” ( Hayreti- 461/4 )

Sevgilinin gil ylziini gérmek ancak riiyada mimkinddr. Diste bu firsati yakalayan asik,
uyanmak istemez. Uyanmak, gercekle karsilasmak ve tekrar hicran belasina dismek demektir. Hayreti
de uykusunda sevgiliyi gérme sansini yakalamis ancak riyadan uyaninca hicran gergegiyle
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karsilagsmistir. Rilyadan uyanan kisinin ancak iki sekilde tepkisi olabilir: 1. Gorulen kot riiya sonucunda
“oh be”, 2. Gorilen glizel riiya sonucunda “tiih be” diye. Bu durumda bu gilizel rilyadan uyanmanin
etkisiyle uyanmaktan dolayr bir nedamet duygusu yasanmakta ve “keske” uyanmasaydim
denilmektedir:

“Bag-1 hiisnlin seyr iderdiim diin gice seyriimde ah

Heyreti ol hdbdan uyanmayaydum kaski “ ( Hayreti- 461/5 )

Figant’nin hayatinda “keske”lerin yeri

Kanuni devri sairlerindendir. Bir divange sahibi olan sair, rahat, kiilfetsiz sdyleyisleriyle dikkati
¢ekmektedir. Kanuni’'nin sehzadeleri Mustafa, Mehmed ve Selim’in stinnet digiini icin yazdig
Sariyye’siyle sOhretini arttirmigtir. Sair, atasdzi ve halk deyimlerini sikga kullanmasi ve halk diliyle siirler
sdylemesiyle bilinir.

Sevip de askin zahmetini goriince ya da sevgilinin vefasizlig1 karsisinda pismanlik yasamak
insani bir duygudur. Pismanlik duygusunun s6ze dayali tepkilerinden biri olan “keske” ifadesi Figani’'nin
siirlerinde de karsiligini bulmustur. Sair, sevgiliye gonil verdigi icin yasadigi pismanlikla keske
sevmeseydim demekte onun tas kalpli oldugunu goériince pismanhg bir kat daha artmakta:

“Ah kim dil-ber sana dil vermeyeydiim kaski

Seng dilmissin seni ben sevmeyeydiim kaski” ( Figani- CIV/1)

Vuslat asigin yegane arzusu, hayalidir fakat vuslata erdikten sonra askin bitecegi endisesi her
daim sevenin zihnini mesgul eder. Aglamak, ney gibi inlemek asikhgin geregidir. Bir 6mir gam
kosesinde bekleyen asik, sevgilinin arzusuyla émrini beklemek gegirir de sonunda keske bdéyle
yasamasaydim der:

“Kilinc-i gamda gecdi ‘Omriim ney gibi efgan idlp

Sen cefa-gare havadar olmayaydum kaski” ( Figani- CIV/2)

Gonlilde yanan ask atesini gozden akan yas teskin etmez. Asik, vuslat arzusuyla askin narina
yanar ama nafile bir bekleyistir. Yanma eylemi yasanmistir ve sonunda keske boyle aska distp
yanmasaydim diyor Figanf:

“Esk-i cesmim itmedi teskin firakun atesin

Nar-1 hicranunla bari yanmayaydum kaski” ( Figani- CIV/3)

insan bazen bir davranisindan bazen bir séziinden pismanlik duyar. Asik, cefaya tahammdilii
kalmayinca sevgiliden merhamet diler. Bu tahammiilstizlik sevgili nazarinda hos karsilanmaz ve asigi
asktan azat eder. Is isten ge¢mistir, stk merhamet diledigine pisman olmustur:

“Bendene rahm it didiim { benden azad ol didi

Ey diriga sabr ideydiim dimeyeydiim kaski” ( Figani- CIV/4 )-

Sevgilinin ettigi cevr U cefadan nadim olmasi pek rastlanan bir durum degildir. Bu davranisi
gdstermesi divan siirinde nadir rastlanan bir duygu durumudur. Asik, o denli aglayip inlemektedir ki
sevgilinin tas kalbi yumusayip keske bu kadar zulm eymeseydim diyor:

“Ah u efganum Figani isidip dil-ber didi
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Ben seh-i ‘ali ana zulm itmeyeydim kaski” ( Figani- CIV/5)

Sonug¢

XVL.Ylzyildan secilen bes sairin keske redifli siirlerinin degerlendirilmesi sonucunda yasanan
Sayfa | 79 pismanliklarin dikkat cekici neden ve kaynaklari sunlardir:

1. Sevgiliyi gorlip asik olduktan sonra askin getirdigi sikintilari, dert ve kederleri ¢ekme
slirecinde pismanlik yasanmistir.

2. Aska disme nedenleri olarak, gérme, ziilfiine dolasma, boyunu gérme, endami seyretme
gibi nedenler gosterilebilir.

3. Vuslat arzusu, sevgiliden vefa bekleme ile gegen giinlerin sonunda bunun gerceklesmemesi
ve hicran derdinden kurtulama.

4. Tevbe etmekten dolayi pismanlik.

5. Sevgiliyi bir baskasinin yaninda gormekten dolayi yasanan hezeyan.

6. Aklin basa gelmesinden, delilikten uzaklasmaktan dolayi yasanan pismanlik.

7. Sevgili ugruna bos yere dokilen gozyaslarindan dolayi pismanlik.

8. Sevgilinin sozlerine, vaatlerine inanmaktan dolayi yasanan hayal kirikhgi.

9.Sevgiliyi ancak riiyada gorebilen asigin rlyadan uyanmasindan dolayi gercekle karsilasmasi

10.Gosterilen sabirsizliktan dolayi yasanan pismanliklar gibi nedenler dikkati cekmektedir.

Yapmaktan ve Yagsamaktan Dolayi Pigmanlik
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Pismanlik
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Oz. Uluslararasi kurumsal is birlikleri, uluslararasilasmis kampsiin bir bilesenidir. Ancak bir is birliginin
basarisi veya basarisizligi, kampis genelindeki tim uluslararasilasma cabalari ile yakindan iliskilidir. Bu
nedenle, uluslararasi girisimlere dahil olan uluslararasi program sorumlulari, Gniversite yoneticileri ve
ogretim elemanlari gibi kampds calisanlarinin sadece basarili baglantilara yol acan faktorler hakkinda

Sayfa | 83 bilgi sahibi olmalar degil, ayni zamanda bu faktorlerin kurum icindeki karmasik etkilesimini
yonlendirmek i¢in gerekli araglara da sahip olmalari 6nemlidir. Basari ve surdirilebilirlik konusuna
iliskin pek ¢ok soru bulunmaktadir. Bunlardan bazilari sunlar olabilir: Basarili bir is birliginin tanimi
nedir? Bir is birliginin basarisinda hangi faktorler rol oynar? Uluslararasi egitim uygulayicilarinin is
birliklerinin basari sansini artirmak icin kullanabilecegi araglar nelerdir? Bu ¢alisma, bir Universitedeki
Ug is birligi vakasi Gzerine bu konulari inceleyen nitel bir calismadir. Elde edilen olay ici ve olaylar arasi
analizler, uluslararasi kurumsal is birliklerinin kok salmasi, gelismesi ve sirdirilebilmesi igin
ylksekogretim kurumlarinda li¢ ayri ¢cevrenin desteklenmesi gerektigine isaret etmektedir. Calisma, bir
is birliginin basarisina katkida bulunan bir dizi faktér bulundugunu ve bir baglantinin strdurilebilirligini
saglamak icin kurumun bagimsizlik ile destek arasinda veya daha dogrusu gevsek bagh ve siki bagli bir
yapi arasinda saglikh bir denge kurmaya ¢aba gostermesi gerektigini 6ne sirmektedir.

Anahtar Kelimeler: Dagitilmis Liderlik, gevsek baghlik, siki baglilik, uluslararasi kurumsal isbirligi,
sdrdiiriilebilirlik.

Abstract. The international institutional linkage is one component of the internationalized campus.
The success or failure of a linkage, however, may reverberate through all internationalization efforts
across the campus. Therefore, it is essential that those on campus who are involved in international
initiatives, such as international programs officers, university administrators, and faculty, not only
possess knowledge of the factors that lead to successful linkages, but the tools necessary to navigate
the complex interplay of those factors throughout the institution. There are certainly many questions
underlying the issue of success and sustainability, including: What is the definition of a successful
linkage? What factors play a role in the success of a linkage? What are tools that international
education practitioners can utilize to increase chances of success in regard to linkages? This study
explores these issues in a qualitative study of three specific cases of linkages at one university. The
resulting in-case, and cross-case analyses explore the notion that three separate environments should
be nurtured at institutions of higher education in order for international institutional linkages to take
root, develop, and ultimately sustained. The study concludes that there are a number of contributors
to the success of a linkage, and that in order to achieve sustainability of a linkage, the institution should
endeavor to strike a healthy balance between independence and support, or rather, between a loosely
coupled and a tightly coupled structure.

Keywords: Distributed leadership, international institutional linkage, loose coupling, sustainability,
tight coupling.
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Genisletilmis Ozet

Giris. Bu calisma, basari, surdirulebilirlik ve liderlik agisindan yiksekogretimde uluslararasi kurumsal
is birligi kavramini incelemektedir. Bu tiir isibirlikleri, farkli Glkelerdeki Gniversiteler arasindaki is birligi
faaliyetlerini icermektedir. Bu ¢alisma, is birliklerinin tg genel 6zelligini tanimlamaktadir: Dostluk ve is

Sayfa | 84 bpirligi anlasmalari, Programa 6zgii is birlikleri ve Genis kurumsal is birlikleri. Dostluk anlasmalari, maddi
taahhutler olmadan is birligini tesvik ederken, programa 6zgii is birlikleri genellikle kisisel is birliklerini
icermektedir ve mali destek gerektirmeyebilmektedir. Genis kurumsal is birlikleri, 6gretim elemanlari
ve Ogrenci degisimleri ve ortak arastirma cabalari gibi her iki kurumdan da ciddi taahhtleri
gerektirmektedir. Bu tir is birliklerinin avantajlari karsilikh fayda ve kurumsal kapasite olusturmaktir.
is birligi tiriine ve nedenine bakilmaksizin, uluslararasi ortakliklari siirdiirmekle ilgili birgok zorluk
bulunmaktadir; bircok is birligi, ilk anlasmalarin 6tesine gecemeden sirdirilemez hale gelebilmekte
ve bunlarin uzun 6mirli hale getirilmesi igcin hangi formillerin sorulmasi gerektigi konusunda sorular
sorulmasina yol acabilmektedir. Sonug olarak, bu calisma, yiiksekdgretimde uluslararasi kurumsal is
birliklerinin basari ve sirdirdlebilirligine iliskin algilar, tutumlar ve stirecler hakkinda daha iyi bir bir
cerceve sunulmasina katkida bulunmayi amaglamaktadir.

Yontem. Bu calisma, yiksekogretimde uluslararasi kurumsal is birliklerini incelemek icin nitel bir vaka
¢alismasi yontemini kullanmaktadir. Veriler, 20 katihmciyla yapilan gériismeler yoluyla toplanmis ve
raporlar, anlasmalar ve kayitlar gibi arsiv bilgileri ile dogrulanmistir. Katihmcilar, uluslararasi egitimle
ilgili rolleri veya belirli is birlikleri hakkinda bilgi sahibi olmalarina dayal olarak belirlenmistir.
Arastirmada incelenecek kurumsal baglantilari daha iyi anlayabilmek amaciyla veri lggenlemesi
(triangulation) yontemi kullaniimistir (Denzin & Lincoln, 1998, s.4). Stake (1998, s. 97) tarafindan "¢oklu
bakis agisi" olarak da adlandirilan veri liggenlemesi, destekleyici kanitlar saglamak amaciyla birden fazla
ve farkli kaynak, yontem, arastirmaci ve teorinin kullanilmasidir (Creswell, 1998, s. 202). inceleme
yapilan UGniversitede, bu yontem ile kamu belgeleri, giincel ve arsivlenmis kayitlar incelenmis ve gesitli
acilardan baglantilari incelemek icin gortismeler yapilmistir. Gériismeler, genis bir fikir ve tutum kesfi
icin imkan taniyabilmesi agisindan yapilandiriimamistir. Goriismeler kaydedilerek desifre edilmis ve
anonim olarak kodlanmistir. Ug ayri vaka calismasi, her bir vakanin benzersiz yénlerini anlamak igin
yaratilmas ve vakalar arasi analiz ile vakalar arasinda ortak temalar belirlenmistir.

Sonuglar. Uluslararasi is birliklerinin basarisi ve strdirilebilirligini etkileyen faktorleri acik bir sekilde
anlayabilmek icin ABD'deki tek bir Universitede {i¢c vaka galismasi yapilmistir. ilk vaka calismasi,
ABD'deki kurum ile Cin, Japonya ve Tayland'daki Universiteler arasinda bir dizi is birligi olusturmus
genis, uzun vadeli bir programa iliskindir. Program, 6grencileri, 6gretim elemanlarini ve yerel liderler
icin "kardes kuruluslar"a yapilacak yilda bir kereligine bes haftalik bir saha gezisi icermektedir.
Uluslararasilagsmayi ve kiiltirel anlayisi tesvik etme hedefi dogrultusunda yizlerce kisi bu programa
katilmistir. Programin basarisi liderin destek saglama ve gicli taahhidine atfedilmistir. Ancak, liderin
bagimsiz yaklasimi bazen (niversitenin mifredat entegrasyonunu ve (niversite genelindeki
uluslarararsilasmayi vurguluma yoniinde evrilen uluslararasi program vizyonuyla gelismistir. Bu vakada
one c¢ikan temalar, liderlik, uluslararasilasma ve iliski kurmanin programin basarisini ve
sirdarilebilirligini etkileyen faktorler olarak ortaya ¢ikmistir.

ikinci vaka ¢alismasi, tiniversitenin isletme Fakiiltesi ile istanbul Universitesi arasinda kurulan bir is
birligini icermektedir. Yaklasik yirmi yil boyunca, isletme Fakiiltesi'ndeki bu is birliginin lideri,
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Universitenin uluslararasilasmasina katkida bulunmayi amaclayarak is birligini desteklemistir. Program,
cesitli bélimlerden 6gretim elemanlari ve égrencileri icin istanbul'a 6grenci saha gezileri icerecek
sekilde genislemis, bu da kilturlerarasi etkilesim ve uluslararasi isletme galigmalarini tesvik etmistir.
Universite yonetiminin giiclii katilimi, programa olan baglhigin bir gdstergesi olmus ve bunu
desteklemek amaciyla "Akademik is birligi Anlasmasi" imzalanmistir. Lider, daha genis
uluslararasilasma icin yoneticilere ve 6gretim elemanlarina sistematik olarak etki etmeyi amaclamis;
ancak programin bu amag icin bir ara¢ olarak rollint aktarmak konusunda zorluklarla karsilasmistir.
Liderin stratejisi, destekleyici 6gretim Uyeleri kadrosu olusturmayi, cok bolimli bir program kurmayi
ve program bagimsizligini saglamayi icermektedir.

ingiliz Koleji ile is birligi iceren {clincii vaka, baslangigta basarili olmasina ragmen on yilin lizerinde
sirdaridlemeyerek incelenen tim vakalar arasinda digerlerinden farklilasmistir. Kisisel iliskiler,
ekonomik zorluklar, kurumsal dinamikler, degisen 6grenci ve 6gretim elemani ihtiyaclari ve bir
yedekleme planinin (succession planning) eksikligi gibi ¢esitli faktorler is birliginin sonunu getirmistir.
is birligi, bir konferansta yapilan bir konusma ile baslamis ve 6grenci talebi ve idari ve dgretim
elemanlarinin destegi ile devam ettirilmis; ancak son bes yilda, bu alanlardaki zorluklar is birligine
yonelik ilgiyi azaltmistir. Sonug olarak, liderlik degisiklikleri ve degisen taahhutler dahil olmak lizere
cesitli faktorler, is birliginin potansiyelini gerceklestirmesini engellemis ve sonlandiriimasina neden
olmustur.

Tartisma. Calisma, uluslararasilasma cabalariyla taninan bir Gniversitedeki ¢ kurumsal is birligine
odaklanmistir. Bu is birliklerinin liderligini tstlenen liderlere Dagitilmis Liderlik teorisi perspektifinden
bakilmistir. U¢ vakanin incelenmesiyle, basariyi tanimlamada énemli olan destek, etki, faaliyet ve
surdirilebilirligin 6nemi gibi ana temalar ortaya ¢ikmistir. Basari ve stirdirilebilirlik, tic kendine 6zgi
cevre ile elde edilebilmektedir. Olanak Saglayan Ortam, kolektif liderlik tarafindan yonlendirilen
uluslararasi programlar igin tniversite genelinde destek vurgusu yapmaktadir. Cekici Ortam, paylasilan
liderlik aracihigiyla paydas ihtiyaglarini ele alarak baglantilari cazip hale getirmeye odaklanmaktadir.
Son olarak, Surdirilebilir Ortam, sorunsuz gegisler ve daha genis etki icin liderligin is birligi ile ortaya
ctkmaktadir.

Ug uluslararasi is birligi vakasinin basarisi ve siirdiiriilebilirligi, kiiltiir, dis cevre, planlama, organizasyon
yapisi ve kaynaklarin mevcudiyeti gibi bes kritik faktorden etkilenmistir. Uluslararasilasma yolunda
kampis cabalari, 6gretim lyeleri 6dillendirme yapilarinin zorluklari tarafindan engellenmistir. Dis
cevre, baglantilarin cekiciligini etkilemis, giivenlik endiseleri siirekliligi etkilemistir. Planlama, 6gretim
elemanive 6grenciise alimii¢cin Gnem arz etmis ve organizasyon yapisi baglantilari kurum icinde gevsek
baglidan siki bagl hale getirmistir. Kisisel ve kurumsal kaynaklarin mevcudiyeti hem kisisel hem de
kurumsal olarak 6nemli hale gelmistir. Paylasilan liderlik, (¢ durumun hepsinde yaygindi, ancak
bagimsizlik ile destek arasindaki dogru dengeyi bulmak siirdirdlebilirlik i¢in bir zorluk olmustur.

Sonug. Bu calisma, ylksekdgretimde uluslararasi kurumsal baglantilarin anlayisimizi zenginlestirerek,
paylasilan liderlik ve baglanti dinamikleri konularinda teorik icgoriiler sunmaktadir. Ayrica, basarili ve
sirdarilebilir baglantilari tesvik etmek icin pratik araglar ve stratejiler sunmaktadir. Ancak, sorun hala
kurumlarin uzun vadeli sirdirilebilirligi ihmal etme egiliminde olmalaridir. ileride yiritilecek
arastirmalar, kurumlarin bu kavramlari kendi baglamlarina nasil uyguladigini inceleyebilir.
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Introduction

One metric of the internationalized campus is some form of international collaborative activity
between two universities. Such international institutional linkages may be limited to individual faculty
members at two institutions in different countries collaborating on projects, including faculty and
student mobility between the institutions. Linkages may also expand to the point where they are
broad-based and diffused through numerous departments across campus. Regardless of size and
scope, international institutional linkages often hold the unfortunate reputation of living short life
spans?, leaving some wondering whether typical global partnerships are “doomed beyond the first few
years” (Lanford, 2020, p. 89). This is not a baseless claim. Chief International Officers can easily produce
longer lists of inoperative partnerships than active ones. Which begs the question: Why is this so? From
an institutional perspective, partnerships are generally entered deliberately and strategically. Rather
than the more traditional approach of “stamp collecting”, institutions increasingly focus on a small
number of deep, multi-faceted, more meaningful relationships (Taylor, 2016).

Sayfa | 86

However, not all partnerships begin at the top. Indeed, a significant proportion are grassroots,
emerging from affiliations forged at conferences or on collaborative projects. While many partnerships
stay right there, as one-to-one or department-to-department associations, there are also cases where,
either organically or strategically, a partnership that began at the personal level ripples through other
programs and departments across campusses. As the leveraging of expertise, resources, and human
capital (Lanford, 2020) in such partnerships increases, the stakes are raised to ensure success and
sustainability of such linkages. This study examines three international institutional linkages, exploring
the concepts of success, sustainability, and leadership in relation to these partnerships. | viewed the
purpose of my research as trying to contribute to a greater understanding of perceptions, attitudes,
and processes (Glesne, 1999) regarding the success and sustainability of institutional linkages.

The term international institutional linkage will be used to describe the phenomenon being
explored. Linkages can be broken into three general characterizations: Friendship and cooperation
agreements; Program-specific linkages; Broad institutional linkages. The literature offers other names
attached to this concept: International inter-organizational arrangements, bilateral cooperative
arrangements, mono-disciplinary bilateral linkages, transnational linkages, and international
interuniversity linkages. One additional category of linkage, which is a frequent source of concern
among international education practitioners, is commonly referred to as “holy water”, “phantom”, or
“amorphous” agreements. These are the linkages that generally exist on paper only, with little or no

actual activity resulting from them.

The literature also offers numerous reasons to justify the establishment of international
linkages between two institutions of higher education; certainly, multi-lateral linkages are prevalent
as well (Thullen et al., 1997). Perhaps the most common reasons are “mutual benefit” (e.g. ACE, 1984,
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p. 1) and “building of institutional capacity” (e.g. Jenkins, 1996, fn 1). Klineberg listed four practical
reasons for pursuing linkages: (1) mutual scientific interests, (2) tradition, (3) geographic proximity, (4)
the high status and good standing of certain departments at foreign institutions (1976, p. 238).

Definitions of linkages are numerous, with many focusing on the notion of “direct operational
ties... with mutual agreement, providing mutual benefit, and mutual investment of resources” (ACE
1984, p. 1). Taylor (2016) offers six levels of partnerships, from the individual to the institutional.
Arguably the version with the clearest distinctions, and therefore the one chosen for this study, was
provided by the Office of International Education and the American Council on Education (1993). The
OIE and ACE have defined linkages as falling into three categories: Friendship and cooperation
agreements; Program-specific linkages; Broad institutional linkages.

Friendship and cooperation agreements are “intended to encourage cooperation and
friendship between institutions, but make no financial commitments” (OIE & ACE, 1993, p. 9). What
may be considered “lower-commitment, or proof- of-concept” partnerships (Antony & Nicola, 2020).
It is usually in these instances that institutions develop a Memorandum of Understanding, which
“expresses a desire to promote friendship and cooperation. At the same time, no promises have been
made, so the door is open for future action — after careful consideration”.

Program-specific linkages “are often initiated by faculty members and are frequently
facilitated by personal links to faculty abroad. Many program-specific links do not involve financial
commitments” (OIE & ACE, 1993, p. 10). Examples of such linkages may include internship programs,
cooperative research efforts, and departmental student exchanges. One informant in this study
referred to these as “cosmetic” linkages. “They are generally arranged by a random faculty member,
whereby we have an agreement to agree to do something if and when the time and resources permit.
It commits us to nothing. We don’t support these with our resources. They are supported with the
department’s or college’s resources.”

Broad institutional linkages “set the terms for broad cooperation between two institutions.
Agreements usually spell out a range of conditions, expectations, and obligations for participating
faculty, undergraduates, and graduate students” (OIE & ACE, 1993, p.10). Such agreements “rely on
substantial commitments from both institutions to make them viable...there is usually a commitment
for broad-based exchange of faculty members and students, as well as for joint research and the
exchange of research and library materials” (Thullen et al., 1997, p. 34). One informant in this study
likened them to marriage agreements (i.e. “’Till death do us part”), defining them as broader, longer-
lasting agreements spanning across various departments and colleges. The cases examined for this
study fall under the rubrics of program-specific and broad institutional linkages.

The issue here, regardless of what form of link one is considering, is which factors lead to the
success and ultimate sustainability of the linkages. This is a critical question for higher education
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instituions in pursuit of internationalization, while doing so in a manner that is effective and efficient
because the success or failure of a linkage may reverberate through all internationalization efforts
across the campus (Antony & Nicola, 2020; Taylor, 2016). Therefore, it is essential that those on
campus who are involved in international initiatives, such as international programs officers, university

Sayfa | 88 administrators, and faculty, not only possess knowledge of the factors that lead to successful linkages,
but the tools necessary to navigate the complex interplay of those factors throughout the institution.
This study aims to identify those tools.

The challenge facing those on campus who share in the responsibility of developing and
maintaining linkages is that, outside of anecdotal accounts, there is a rather limited body of research
regarding the development and long-term maintenance of successful international institutional
linkages. Critiques of research in internationalization make a claim for “more data and a stronger
research base,” (Burn & Smuckler, 1995, p. 2), while asserting that “many of the data available for
analysis [of internationalization] are methodologically suspect, inappropriate for comparison, and/or
too outdated to be of much contemporary value,” (ACE 2000, p. 4).

Although evidence does exist for instances of successful linkages that began as far back as the
days of the Marshall Plan in the late 1940s, researchers have long been “struck by the fact that in
general, bilateral programs do not always work,” (Klineberg, 1976). For a number of years now, there
have been calls to “strengthen, expand, replicate, and promote models of mutually beneficial
partnerships,” (ACE 2002, p. 17).

Methodology

Data was collected through archival information and a series of interviews that were digitally
recorded, transcribed, and analyzed. For the purpose of exploring this issue, and the subsequent
research questions, a qualitative, case-study methodology was used. The value in conducting a case
study is that it allows the research drill deeply into a phenomenon at an individual site; in this case, a
model site with a positive reputation for its internationalization efforts. By selecting a case approach,
the aim, rather than exploring this phenomenon across multiple institutions, was to form a clear
understanding of how internationalization did and did not succeed at a single institution. The data-
collection methodology of triangulation was employed in an attempt to secure in-depth understanding
of the institutional linkages to be examined (Denzin & Lincoln, 1998). Triangulation is the use of
multiple and different sources, methods, investigators, and theories to provide corroborating evidence
(Creswell, 1998), or what Stake (1995 p. 97) refers to as using "multiple perceptions" to clarify
meaning. At the university under study, this included examining public documents, such as current and
archived records (e.g. departmental and university senate decisions), books written about the
university, newsletters published internally, in addition to numerous interviews in order to study the
linkages from multiple perspectives.
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Interviews were conducted with twenty separate individuals who agreed to participate, and
were interviewed throughout an eight-month data collection period. These participants were
identified and approached with the aim to achieve vertical and horizontal distribution of informants.
Interviews were sought with institutional leaders, such as the provost and the assistant provost for

Sayfa | 89 international education, college level administrators, and a range of faculty and staff from across
campus. Administrators, staff, and faculty, both current and retired, emerged as potential interview
candidates or what Morse (1998, p.73) calls "good informants"; i.e. those who demonstrate the
knowledge and experience regarding internationalization and linkages, and those who have the ability
to reflect, are articulate, and have the time and willingness to be interviewed. Quite often, from the
recommendations of these initial interviewees, other names emerged, leading to further interviews,
or snowball, chain, or network sampling (Glesne, 1999, p.29). This was frequently the case when
interviewing linkage directors; i.e. they provided names of faculty who had participated in the linkage
at some point. Some of these individuals were subsequently approached, via either email or phone
call, and were requested to act as informants. Furthermore, written records of pertinence to the
specific cases and international education at the school were collected through websites, from the
university archives, and from individuals who willingly granted access to their personal documents.
From this approach, additional informants were identified. Eventually, data saturation manifested as
redundancies began to emerge in the data (Glesne, 1999, p.135).

The interviews themselves were primarily unstructured, referring to Fontana and Frey's (1998)
categorization of three interview types; i.e. structured, group, and unstructured. Unstructured
interviews were chosen because, as Fontana and Frey point out, this form offers "greater breadth," (p.
56). This approach allowed the examination of the three separate linkages without "a priori
categorizations" that would limit the focus and line of inquiry. At the same time, questioning was
guided by what Glesne calls "topical interviewing" (1999, p.69), which allowed exploration of
"opinions, perceptions, and attitudes toward some topic," which in this instance were the specific
cases.

The digitally recorded interviews were professionally transcribed. Each of the recordings and
their accompanying transcripts were coded to protect informant anonymity. In addition, original
names of all informants were replaced with pseudonyms to identify recordings and transcripts.

The three individual case studies were conducted because each, in its own right, was a unique
story. Therefore, records were collected and interviews conducted in order to intrinsically examine
(Stake, 1998, p. 88) the cases separately for better understanding of their own stories. The within case
analysis for each was sequential and interactive, with the data and the emerging text influencing each
other (Miles and Huberman, 1994, p. 187). The three stories that evolved, while revealing common
themes pertaining to success and sustainability of linkages, also revealed themes that were unique to
the individual cases. A cross-case analysis was also carried out, in which recurring themes were
analyzed across the cases.
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Three cases
Case 1: The Far East program

Over a four-decade period, a Korean faculty member would create, develop, and lead the
Sayfa | 90 university’s Far East Asia Program. Throughout the years, the program evolved from a single linkage
agreement with the faculty member’s home university in Seoul, South Korea to a much broader
endeavor thatincluded linkages with an additional university in Korea, as well as others in China, Japan,
and Thailand. The centerpiece of the program was a field trip that occurred every summer, as a
different faculty member led a “delegation” of students and faculty, and sometimes local business
leaders and government officials on a five-week tour of the “sister institutions” in those Far Eastern
countries.

Over a thirty-five year period, hundreds of faculty, students, and community members
participated in the program. During that same time-frame, an equal number visited from Asian sister
institutions, which was in line with program’s stated goal of internationalization by encouraging people
to cross borders. As often stated by the lead faculty member and many of his colleagues, the overall
vision for the program was, through the interaction of people, creating a better understanding
between cultures. Faculty that participated in the program over the years remarked overwhelmingly
that it had significantly impacted their lives. By many accounts, the program was considered a success,
mostly the result of the efforts of the program’s leader. “My definition of success is more people
participating in the program. | think | got that. So | was very happy with that.”

In order to achieve his vision, and this level of success, the program leader needed to remain
creative when it came to generating support to grow and sustain the program. One of colleague
referring to his resourcefulness called him “clever;” another said he was a “bargainer.” In short, the
lead was extremely committed to his program, which meant that he sometimes felt the need to
circumvent the system to get what he needed. Some felt that he was too independent in this respect;
one colleague remarked that there were times when the administration thought of him as a
“bothersome gnat... who could find ways of making things happen under the table.”

The lead himself believed that the key to success was relationship building. Relationships on
campus garnered resources and encouraged involvement from faculty and students. Relationships
with the community also led to resources, but it also led to a broader understanding of the Asian
culture. Relationships with sister institutions, including students, faculty, administrators, and
surrounding community members, gave field trip participants a destination, a name, and a face, which
was, in the eyes of the lead, the ultimate means for developing understanding between cultures.

At the time of this research, the university was in the process of strengthening its international
programs by creating the position of Assistant Provost of International Education. The AP began by
focusing his attention on “International Education: A New Strategic Plan for The University”, followed
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by the “Proposed Reorganization of the Office of International Education”, both of which would
significantly impact the future of the Far East Exchange program.

Throughout the Strategic Planning document, and reiterated in interviews, the AP emphasized
the necessity of creating an environment on campus where the essence of internationalism runs
through all aspects of the university life. In the AP’s view, a field trip, for instance, would include a
curricular component, tied to a specific field of study. The field trip would also include a continuation
element by offering related academic, social, and cultural activities on campus throughout the year.
The way in which this plan would impact the Far East Exchange program would be through an
evaluation of the field trip, and including an assessment of whether or not it had spun a “coherent
thread” through the fabric of the University, by meeting criteria that contributed to an
internationalized campus; e.g. the impact on curriculum.

Through the course of researching this case, a number of key themes related to success and
sustainability of linkages emerged: Leadership, particularly that exhibited by the program leader as he
grew the Far East program over a 36 year period, and how his leadership style may be in conflict with
the university’s future direction of international programs; Internationalization, and the leader’s
impact across time and across the campus on reaching his goal of broader understanding between
cultures; and Relationships, which were essentially the driving force behind the leader and this
program — relationships in the Far East, in the community, and across campus, with administration,
faculty, and students.

Case 2: The Istanbul University linkage

The linkage with Istanbul University, began in 1983, when a Turkish academician joined the
Marketing faculty of the College of Business. One of the faculty member’s chief claims to fame on
campus was that for nearly twenty years, he was the “champion” of the Istanbul University
partnership; one that is characterized by many across campus as a successful program. This lead of
the partnership earned considerable respect and admiration from many of his colleagues at through
his work as the leader on this linkage, as a program administrator, and as the chair on numerous
international committees. When exploring this linkage, it is evident that the leader’s vision was to
utilize the linkage for the greater goal of contributing to an internationalized campus. Moreover, the
individual stories emerging through interviews suggest that there were three contributing factors to
this goal: 1) Create a cadre of faculty to support the program, 2) create a multi-departmental program,
3) create independence for the program; i.e. diminish its reliance on a single individual as the sole
leader.

Despite some initial complications when the linkage was maturing, 1992 would mark the
beginning of an impressive run of student field trips to Istanbul — 1992, '94, '95, 96, 98, 99, and 2000.
This is what the leader had envisioned: Faculty and student recruits from an increasing number of
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departments (e.g. Accounting, Economics, Management, Marketing) were joining field trips to Istanbul
to study international business while becoming immersed in the Turkish culture. The field trips
included lectures by IU faculty on their campus, followed by afternoon visits to businesses throughout
Istanbul. During the same period, dozens of Istanbul University faculty and students have traveled to
their US partner university to conduct research, or earn MBAs or other “non-business degrees.”

The university president eventually traveled to Istanbul University to take part in their
commencement ceremonies, and to sign an “Agreement of Academic Cooperation” between the two
institutions. While the signing of this document was more or less a formality, the act itself was
significant in that, according to the linkage leader, it demonstrated commitment. It showed the
university “that it’s a program worth paying attention to. It's something worthwhile. When they see
higher administration getting involved, it helps build confidence in the faculty.”

The overall vision for the Istanbul exchange program, as laid out by its leader, was that it be
used as a means to an end; that it would make a “contribution to internationalization”. And, he viewed
internationalization as a systemic challenge. When talking about working toward this vision, the leader
talked in terms of administrators — presidents and provosts and deans and chairs — and in terms of
faculty. These are the people, this is the system, that he sought to influence. However, the leader
claimed he had significant difficulty in conveying the message that the Istanbul program is a means to
an end; that he sees it as a tool for the larger internationalization effort. “The difficulty is not getting
people to do it. It's getting people to understand it. It’s not just related to a single program — it has to
be university-wide. | think | am succeeding with some people, but not across the board.”

In his efforts to achieve this vision, it is apparent that the leader had established a set of
intertwined goals to help him succeed: 1) create a cadre of faculty that would support the program, 2)
create a multi-departmental program, 3) create independence for the program.

The leader saw the development of a cadre as an on-going process, with a new faculty member
participating in the program each year and ultimately becoming an advocate of the program. The need
to develop an increasingly large cadre of advocates naturally ties in with the goal of having a multi-
departmental program. If all of the participating faculty originate from a single department, then it
will be thought of as isolated, and perhaps remain that way. The leader’s vision was for a large number
of faculty, from all across campus, to support the program and to help to ensure its independence.
The linkage leader’s third measure of success was to “create independence” for the linkage. He has
worked to develop a support group of faculty, in departments across campus, who, if he leaves, “will
take it over because they have a vested interest.” He wanted to be seen as a “facilitator, not as the
person who owns, who possesses the program and runs it.” To back this statement up, the leader
spoke of what succession looks like:

These programs, after so many years, they develop their own life...| hope so because if | leave,
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what happens? So | tried to create independence for this program. They will take it over

because they have a vested interest. Because if | try to do it just by myself, | could have gone

every year for a field trip to Turkey and have my way paid. But that was not the idea. The idea

was recruiting these people and making them a part of it. Having them as advisors, consultants,
Sayfa | 93 support people.

Case 3: The UK college linkage

What made the UK College linkage an interesting case was that while it had been apparently
successful, it had not been sustained. In this respect, this linkage is unique because it offers an
interesting contrast to the other linkages in this study that were sustained for 37 and 15 years
respectively.

Multiple factors emerged in the explanation of how this relationship was not able to survive
beyond the ten-year mark: Personal relationships, economics, institutional relationships, the changing
needs of students and faculty, and the lack of a succession plan. Faculty and administrators that
discussed the linkage reflected on it as a positive experience for the students and faculty that had
participated in it, and that the linkage had served a useful purpose for a decade. At the same time, it
was felt that the need had arisen for the ties to be severed, and for the university to examine other
linkage opportunities.

The linkage got its start through a conversation at a conference between a faculty member
and a board member from the UK school. “[They] started talking about their interests and their schools
and they seemed to see that there was an opportunity here to perhaps get together and create
something for the students at both schools.”

Early success of the linkage was attributed to student demand, administrative support, and
faculty engagement. The first few years of the program experienced strong interest, and favorable
reviews, particularly from the US university perspective. One allure of the program was timing. The
trip took place in May, after the school year ended, which allowed students the possibility of summer
employment after returning home. The chair of the department where the linkage was initiated noted
that he, as the chair, was “certainly was supportive” of the faculty member who initiated the program,
and as an administrator he became involved in the linkage. What he appeared most interested in was
supporting faculty who were trying to accomplish something that was “in the best interest of our
students.”

“The idea was that we wanted to be able to share this experience with faculty throughout the
college.” The method for continually attracting fresh participants from the faculty, and for ensuring
longevity of the linkage, was through a succession plan. The chair explained the succession plan as
one in which two faculty members would team up each year and work together on the program, with
one of them assuming leadership in the following year.
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It was obvious that early on, the College of Business had viewed the linkage as a successful
one, with the chair and his colleagues working hard to sustain it. Yet, during its last five years,
challenges arose in terms of relationships, economics, and student and faculty participation. Interest
in the program, in its original form, slowly waned, and an underlying current to eliminate the program

Sayfa | 94 began to circulate within the College.

The ultimate demise of the linkage cannot be attributed to a single factor. Rather, it came
about through a diverse combination of factors such as personal relationships, economics, institutional
relationships, the changing needs of students and faculty and the lack of a succession plan. The College
of Business faculty member who had initiated the linkage, retired the year after the program was
launched. This led to a series of transitions in the leadership of the linkage. The program, however,
would also be impacted by another change in personnel at the UK university, when a new
administrator of the school apparently did not demonstrate the same level of commitment to the
partnership as his predecessor. The chair explained that there had been plans to develop the program
to the point where “surely we could work out something that the students could take there and
transfer back here.” Yet, he explained, “We never got to that point.”

Findings
Success and sustainability of international institutional linkages

The university in this study was chosen due to its reputation for internationalization efforts,
which have been ongoing since the mid-1980s. The study examined three specific institutional linkages
at the target university in terms of their histories, leadership, and levels of success and sustainability
The three linkages studied were the Far East program, the Istanbul University linkage, and the UK
linkage. Each of these linkages had unique characteristics and challenges.

The UK linkage had a successful run for about ten years. The themes that emerged from this
case included personal relationships, institutional relationships, economics, changing faculty and
student needs, lack of a succession plan, administrative support, and the need to attract faculty and
students effectively.

The Istanbul University linkage had considerable support and popularity during its 15-year
lifespan. The program leader viewed it as successful because he had been able to create “a support
group” with his dean, his chair, and other faculty. He stressed that, “They were the advocates. They
were defending the program and supporting the program, and trying to advance... | think that
contributes to the success of the program.” Themes from this case study included administrative
support, creating faculty support, multi-departmental programs, independence from the linkage's
creator, and campus internationalization.

The Far East program, established in four Asian countries, lasted for over 36 years and was
primarily shaped by a dedicated faculty member. Themes from this case included leadership, campus
internationalization, relationships with the local community, and relationships with faculty, students,
and administrators.
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Several broader themes stood out across all three cases. These themes formed the basis for
discussions on the success and sustainability of international linkages. They included garnering support
for international initiatives, effectively attracting students and faculty, and facilitating sustainability of
linkages. Administrative and faculty support were highlighted as crucial for international initiatives.

Sayfa | 95 The leaders of these linkages shared a common vision of broadening their impact and contributing to
campus internationalization. They believed that success relied on consistently recruiting students and
faculty to participate in the linkage.

As a result of this analysis of success and sustainability of international institutional linkages,
this study proposes the existence of three separate environments on a university campus that
contribute to the development and sustainability of international institutional linkages: an Enabling
Environment, an Attractive Environment, and a Sustainable Environment. Institutional leadership,
from the President to the Chief International Officer (CIO), to the linkage director him or herself are all
key to the development and maintenance of these three environments within the organization. The
question is how.

Success in international linkages can be defined in terms of support, impact, activity, and
sustainability. Expanding the circle of influence and impact on campus and in the community was a
common thread across these three cases. The effective leader plays a vital role in creating an enabling
environment with maximum support and minimal barriers for new linkages. What the Chief
International Officer referred to as a “top-down, bottom-up facilitator”. Such leaders secure support
from university governance, faculty, and students, in locating resources and removing road blocks to
participation. Again, the Chief International Officer noted that such leaders is adept at locating
resources from across campus and removing barriers that may inhibit participation. The effective
international leader is creative and flexible, a facilitator and an advocate, as well as someone who can
make "tough decisions" (i.e. restructure or terminate a program). He or she can "broaden the base of
activity" and "raise the visibility" of international programs across campus.

Likewise, the study highlighted the importance of creating an attractive environment for
linkages, where they are seen as opportunities rather than burdens. This involved addressing issues
related to program alignment, curricular integrity, faculty needs, and cost considerations. Finally, for
linkages to be sustainable, a long-term strategy is necessary, including a succession plan. This plan
outlines how the linkage will transition from relying on a single individual's commitment to broader
participation and leadership.

While the activities associated with these three cases could have been carried out by an
individual, these three cases demonstrate that a greater degree of success is attained when a network
of leaders is established. The lens of success in each of these three cases draws a line directly to the
concept of Distributed Leadership theory, which views leadership as a complex web of social
interactions between leaders, followers, and the situation. Leadership practice is distributed across
individuals, artifacts, and organizational structures (Spillane et al., 2001; Spillane et al., 2004). The
central notion of Distributed Leadership is that "the appropriate unit of analysis is not leaders or what
they do, but leadership activity" (Spillane et al., 2004, p.13). Distributed Leadership posits that a
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leader's cognition is stretched, or distributed, situationally, over aspects and actors (Spillane & Sherer,
2004), thereby rendering decisions meaningful only within a social context. Therefore, the focus of
leadership shifts from a single individual to the "interplay between the actions of multiple people" (p.
37).

Distributed Leadership theory proposed three forms of leadership distribution: collaborated
distribution, collective distribution, and coordinated distribution. It could be suggested that the
prominence of collaborated and collective distribution of leadership in international linkages was due
to the loosely coupled structure (Weick, 1976) of international programs at the university. Loosely
coupled refers to those entities that are within, and responsive to an organization, while still
maintaining individual identities. Situational and social cognition played a crucial role in leadership,
with leadership practice extended through organizational structures.

In conclusion, the study examined the success and sustainability of international institutional
linkages. It identified key themes and emphasized the importance of support, impact, activity, and
sustainability in defining success. The study also introduced the concept of Distributed Leadership
theory to understand how leadership is distributed across individuals and structures in international
linkages. This research provides insights for CIOs and linkage directors seeking to strengthen and
sustain international partnerships.

Distributed leadership and its connection to the creation of an enabling environment

An Enabling Environment is one where support for international programs is maximized, and
barriers are minimized. According to the Chief International Officer, linkages will not flourish unless
there is an enabling environment. Such an environment encourages international educators to feel
supported and encouraged rather than constrained. For decades now, this focal university has made
significant efforts to create such an environment, reflecting a shared belief in the value of
internationalization. The university administration, including the president and provost, has
demonstrated support by committing resources and advocating for internationalization.

To foster an enabling environment, international program leaders aim to establish supportive
relationships with university administration and promote the shared belief that international programs
enhance the overall university experience. The study suggests that Collective Distribution of leadership
best characterizes the leadership style at this university in nurturing this enabling environment.
Collective Distribution involves two or more leaders working independently but interdependently
toward a shared goal, with their activities generating leadership practices. Leaders involved in creating
an enabling environment include positional leaders (such as the president, provost, and deans),
informal leaders (those involved in leading specific aspects of programs), and followers (participating
individuals). These leaders work collaboratively to support internationalization based on their shared
belief in its value.
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The positional leaders, including the president and provost, play influential roles in promoting
internationalization. They consistently emphasize the importance of internationalization in their
speeches and actions. As the Chief International Officer put it, the university is "blessed...because every
time the president speaks, he puts 'international' into a phrase, somewhere." The director of the

Sayfa | 97 Center of International Programs enthusiastically described the provost, as "all for this international
program stuff...very much an advocate of international education." The provost herself, who
professed a "real personal commitment on my part" to international programs, also emphasized that
"it's not just something that we have to do, but the people who are in administrative leadership
positions related to international programs are personally engaged pretty strongly."

Deans and department chairs at the college level also support international programs,
allocating resources and demonstrating their commitment. Informal leaders, who may not hold official
titles, contribute to the distributed leadership approach by developing linkages and involving others in
international programs. At the college level, positional leaders such as deans and department chairs
evidenced support for international programs as well. The interim director of Far East Asian Studies,
pointed out that "My department releases me...| think they are very generous in this case." A faculty
member from Teachers College echoed these sentiments, noting that, "Both my department chair and
my dean are very, very supportive of the whole process. Both are so supportive that | have three hours
of my load for international. And that's just out of their hides and goodness."

Faculty members who establish linkages with foreign institutions are instrumental in
promoting internationalization. They recruit other faculty members to lead various aspects of
programs, further spreading the shared belief in the value of internationalization. Followers, including
faculty, staff, students, parents, and community members, participate in internationalization activities
because they perceive value in doing so. Their involvement is crucial for leadership activities to be
effective.

The cognitive activity that generates the shared belief in internationalization's value is both
"situational" and "social." Situational cognition refers to the distribution of beliefs through material
and cultural artifacts across campus and the community. Artifacts are defined as "entities designed to
shape and enable organizational practices (e.g. policies, programs, and procedures)" (Halverson, 2003,
p.4). These artifacts include strategic plans, newsletters, scholarships, meeting minutes, and
promotional materials related to internationalization.

Social cognition is distributed through interactions between individuals engaged in
internationalization efforts (Spillane et al., 2004). Leaders such as the provost and assistant provost
contribute to social cognition by emphasizing the importance of internationalization and advocating
for supportive organizational structures. Informal leaders, such as program directors, also play a role
in distributing social cognition by facilitating and supporting faculty and students.
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The key takeaway is that the Enabling Environment is the result of a Collective Distribution of
leadership. It reflects the effective distribution of the shared belief that internationalization adds value
to both the university and the community. This collective effort involves leaders at various levels and
a broad range of individuals who participate in internationalization activities, all working together to

Sayfa | 98 Promote and support this shared belief. Graphically, this is how the Enabling Environment may be
represented:
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Figure 1: The enabling environment

Distributed Leadership and the Attractive Environment

The Attractive Environment, in contrast to the Enabling Environment, focuses on sustaining
and developing a specific linkage over time. To achieve this, international program leaders must
present the opportunity as something valuable and not burdensome to various stakeholders, including
departments, faculty, students, and parents. As two non-positional internationalization leaders put it,
“In order for people to have buy-in for an international partnership you need to really identify what's
in it for them to do that”. And, “So, they have to say, ‘What am | gonna give up out of this set of things
I'm doing now to do this?’ And so the issue of buy-in is an issue of attractiveness. ‘Okay, why is this
attractive to me?’... And somehow or another there has to be an outcome that makes sense to them”.

This requires a shared belief that the linkage offers value, whether in education or professional
development. Key priorities in creating an attractive environment include addressing faculty needs,
such as support and rewards, and considering student needs, including cost, timing, location, course
credits, and safety. In this environment, the international opportunity should be presented as having
curricular integrity, being safe and cost-effective, supporting professional advancement, and offering
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a unique learning experience for students. In addition, importantly, the activity must be viewed as an
“opportunity, not a burden,” according to one linkage director.

While the Enabling Environment pertains to the broader institution-wide support for
international programming, the Attractive Environment is more linkage-specific. Thus, what works for
Sayfa | 99 one linkage may not necessarily work for another. The concept of distributed leadership is once again
relevant in understanding how an attractive environment is fostered for each of the three cases
examined in this study.

Distributed leadership involves stretching cognitive activity over various actors, artifacts, and
organizational structures to achieve a leadership task. In this case, the task is creating an attractive
environment for an international linkage (Spillane & Sherer, 2004). Individual linkage leaders rely on
activities performed separately by others in the organization but with interdependence for the specific
linkage's benefit. The Collective Distribution lens, as proposed by Spillane and Sherer (2004), is a useful
framework for examining how leadership contributes to building an attractive environment for each
of the three distinct linkages discussed here.

Leaders of all three linkages shared similar thoughts on creating an attractive environment,
emphasizing the importance of communication and connections with students, faculty, and
administrators. Each leader approached this task from a slightly different perspective. The leader of
the Far East program emphasized the establishment and maintenance of a web of relationships as key.
In one instance, he spoke of his positive relations with the upper administration, which provided
support in his efforts. "If faculty member really wanted to go, | make this somehow work...I think if
provost and administration been supporting, there's no way department will say ‘No’, unless there is
some good reason. Without the provost we couldn't do it." Moreover, through the International
Advancement Unit at the University, he established the Friends of the Far East fund, which served as a
recruitment tool by lowering travel costs for faculty and student participants.

The leader of the Istanbul University linkage believed that effective recruitment of faculty is
critical for the attractiveness of the linkage. He understood that motivating faculty was "as important
as sending students out, if not more. Because if | have enough cadre of faculty members who will be

supporting the program, then I think | will be more successful for future years." He even had a name
for his approach. In order to recruit faculty, he would “reward them by elevating them above the rest,
to use them as demonstrators. The Demonstration Effect. | didn't send an email to people and said,
'Oh, let's do this.' | worked with each faculty member on an individual basis. | told them they were

important.”

The College of Business chair, reflecting on the struggles experienced in the UK linkage,
highlighted the central role of addressing faculty and student needs in maintaining an attractive
environment over time.The approach here was to appeal to faculty by demonstrating the benefit to
their students...

From a curricular point of view. | think those of us involved felt a great deal of satisfaction in
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the sense that we saw some really true, great wonderful learning experiences for our
students. The things we knew that obviously you can't do in the classroom. It was wonderful
to see the kids get those kinds of opportunities.

Graphically, this is how the Attractive Environment may be represented:
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Figure 2: The attractive environment
Distributed Leadership and the Sustainable Environment

The Sustainable Environment for an international linkage is characterized by its ability to
maintain current success while continuing to grow independently of the efforts of a single individual.
In the enabling and attractive environments, it was demonstrated that in Spillane and Sherer's (2004)
taxonomy of Distributed Leadership types, collective distribution best approximated the pattern of
leadership throughout the international linkages examined here. In exploring the sustainable
environment, the focus will shift to the collaborated distribution of leadership. According to Spillane
and Sherer, collaborated distribution of leadership occurs when "one leader's practice becomes the
basis for another leader's practice" (2004, p. 14). Data collected in this study suggests that a
sustainable environment is fostered by collaborated distribution of leadership as the respective
linkages either progress through transitional periods, such as a change in leadership, or broaden their
scope, such as working with additional departments, colleges, or institutions. In such situations,
collaborated distribution of leadership would be evidenced by successive individuals carrying out the

Staub, D. (2023). Sustaining International Institutional Linkages. Western Anatolia Journal of Educational Sciences,
14(Special Issue 3), 82-106. DOI. 10.51460/baebd.1368994



Sayfa | 101

DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

ottty (MLERy
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Say 3), 82-106. . ’ ] - © /L“Z
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 82-106. et é ‘, =
Arastirma Makalesi / Research Paper Ml oy b (\of

*DeV

leadership activities that sustain a linkage, or emerging leaders emulating the leadership of the current
leader or leaders of the linkage. The question that emerged was the degree of this actually taking place.
In the case of the UK linkage, it did initially, however over time, according to one of its leaders, the
program “just kind of evaporated itself”.

Data from all three cases in this study suggest that there are several key elements underlying
the sustainable environment. In a sustainable environment, there is reduced reliance on personal
relationships, with a greater emphasis on building broader institutional structures and relationships.
This was the primary aim of the leader of the Istanbul University linkage. "If | can recruit one more
faculty member from the College of Business who didn't have international experience... then sending
that person and making him or her part of the international, is an important goal for me." For this
reason, his approach was to "involve as many departments and individuals as possible. Because | see
myself as facilitator, not as the person who owns... who possesses the program and runs it."

In order to create sustainability, the university developed structures around
internationization, which, as the director of International Advancement saw as “brilliant”. “Folks that
were cast adrift and didn’t have anyone care about them, now have a reporting structure. So there is
accountability there. That is key. | think it is brilliant”.

Flexibility is another crucial aspect of sustainability, allowing the linkage to adapt to the
changing needs of students, faculty, and the institution itself. Moreover, a sustainable environment
ensures that a linkage continues to evolve, driven by the institution's increasing commitment, rather
than being dependent on any one individual's personal commitment.

One of the most important factors in fostering a sustainable environment is the development
of a succession plan that facilitates smooth leadership transitions during periods of change. The
ultimate outcome of a sustainable environment is not only a sustained linkage but also a campus and
community that become increasingly internationalized. Historically, linkages, such as the Far East
Program, were reliant on a single individual, and lacking a succession plan, which was seen as
detrimental by most, including by the leader of the program himself. One non-positional leader from
the College of Business, who had actively participated in the program, noted the downside to a lack of
succession plan or collaborated leadership, "When it just comes down to one person, partnerships
have a tendency to live and die with that person..." The program leader framed the same issue this
way, "I think that if it only happens when | am here and it dies when | retire, then it has been an
interesting experience for the people who had the opportunity. But it’s not benefiting the new people."

The leader of the Istanbul University linkage admitted that it was his own responsibility, as the
person who initiated the program, to be the one who created a sustainability plan for it as well, beyond
his leadership:

When | started this program, | was only one person. Convincing...and having the dean and my

chair and other people agree it was something valuable to do. But, when | started recruiting
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those other faculty members, | started creating a support group, an advocate group, where |
didn't have to defend the program anymore. For resources, for time, for activities. That
cadre of people helps to make the program in the long run to be more sustainable.

In summary, a sustainable environment for international linkages involved reducing reliance
on personal relationships, embracing flexibility, and ensuring that the linkage can thrive independently
of any one individual. Collaborated distribution of leadership played a crucial role in achieving
sustainability by facilitating transitions and enabling the linkage to broaden its impact.
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Graphically, this is how the Sustainable Environment may be represented:
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Figure 4. The interrelationships of the three environments

Discussion

The success and sustainability of the three international linkage cases examined in this
research were influenced by five critical factors: culture, external environment, planning,
organizational structure, and resource availability. This research identifed additional were relevant to
their success and sustainability. However, as Figure 4 suggests, it is the interplay between these factors

that may, or may not, lease to success and sustainability of a linkage. These factors, as they stand
apart, are the following.

Culture: The institutional culture at the focus university evolved over time, transitioning from
little interest in international endeavors to a greater acceptance of globalization. This was evidenced
in the words and actions of all involved in internationalization in one way or another. What historically
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been an isolated, regional university became, thorugh the efforts of a few visionary individuals, an
award-winning institution known for its efforts. One that had géne so far as to create a cabinet post
for a Chief International Officer, and created a position solely dedicated to the procurement of
resources for internationalization through International Advancement. While there was a shift towards
embracing international activities, faculty reward structures still remained a challenge, reflecting a
reluctance to fully adopt internationalization.

External Environment: The external environment significantly impacted the attractiveness of
the linkages. The Istanbul University linkage faced challenges due to periodic upheavals in Turkey, such
as wars, bombings, and earthquakes, with concerns of student safety affecting continuity. The UK
linkage saw a decline in popularity due to student preference for more cosmopolitan locations such as
London and Paris.

Planning: Planning was crucial for both attractive and sustainable environments. Linkage
leaders had to strategize faculty and student recruitment for multiple years, often alternating faculty
participation and leadership roles. Contingency plans and responses to changing conditions were
essential. For the UK linkage, inadequate planning in response to changing student preferences posed
challenges.

Organizational Structure: Organizational structure, particularly for sustainability, was
discussed using Weick's concepts of tight and loose coupling (1976). As linkages expanded and strove
for sustainability, support from the president and provost was necessary, but the establishment of an
Office of International Education played a more pivotal role. This office provided critical support and
leadership, transitioning linkages from loosely-coupled to tightly-coupled within the institution.

Resource Availability: The commitment of resources, both personal and institutional, was
crucial for linkage development. Individuals, such as those leading the Far East and Istanbul linkages,
were highly committed and invested personal resources to drive their respective linkages. The
sustainability of these linkages depended on the institution's commitment to allocate adequate
resources as these leaders moved toward retirement.

Distributed leadership was a common theme among all three linkages. The Far East program
had to create its enabling and attractive environments from scratch, accumulating support across the
campus over time. The Istanbul University and UK linkages also distributed leadership effectively,
aiming to involve more faculty and students and groom future leaders for sustainability.

However, in all three cases, despite their initial success, these loosely coupled linkages
struggled to create sustainable environments independently. The paradox of loose coupling suggested
that, as linkages matured and gained success, they needed greater institutional involvement and
support to ensure continuous progress (i.e., greater tight-coupling). The challenge was striking the
right balance between independence and support. It appears that this balance was not achieved.
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To transition these linkages effectively to sustainable environments, formal leadership
positions within the institution and integration into the faculty reward structure were advisable. This
would have offered some flexibility while ensuring institutional support and oversight. Sustainability
also relied on fostering a broader sense of value for the linkages, beyond individual goals.

Sayfa | 104 L . . . NPT
vfa | In conclusion, international institutional linkages are essential for an institution's

internationalization efforts but require substantial investments of time, energy, and resources. To
support leaders in developing successful and sustainable linkages, institutions must strike a balance
between independence and support, recognizing the need for both loosely and tightly coupled
structures as linkages evolve and mature.

Implications

The findings of this study on international institutional linkages in higher education have
several theoretical and practical implications. The study has explored the concepts of distributed
leadership, loose coupling, and the three distinct environments (enabling, attractive, and sustainable)
in the context of linkages.

Theoretical implications

Distributed Leadership and Loose Coupling: This study highlights the relevance of distributed
leadership and loose coupling in understanding the dynamics of international linkages within
educational institutions. While these concepts have been applied to educational institutions before,
their application to international linkages provides new insights.

The Three Environments Framework: The conceptualization of three distinct environments
(enabling, attractive, and sustainable) for international linkages offers a valuable framework for
analyzing and understanding the developmental stages of these partnerships. Further research can
explore how these environments evolve and impact the success of linkages.

Shifting Forms of Distributed Leadership: The study suggests that the form of distributed
leadership may shift from collective to collaborated as linkages transition from the attractive to the
sustainable environment. This highlights the need for a nuanced understanding of leadership
distribution within the context of international linkages. Yet, at any rate, institutions keen on success
and sustainability of their international linkages are advised to explore variations on distributed
leadership (Lanford, 2020).

Situational and Social Distribution of Cognition: The research questions the interplay between
situational and social distribution of cognition within different linkage environments. Understanding
how these cognitive processes vary and influence linkage development can be a subject of further
investigation.

Practical implications:
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Tools for International Educators: The three environments framework can serve as a practical
tool for chief international officers (CIOs) and linkage directors. It enables them to assess the
institution's readiness for international linkages, identify barriers, and develop strategies tailored to
each environment.

Sayfa | 105

Loosely vs. Tightly Coupled Structures: Institutions should consider the continuum between
loosely and tightly coupled structures for linkages. They should adapt the coupling level based on the
linkage's stage of development, leadership succession, and evolving goals.

Web of Leadership: Institutions can benefit from fostering a web of leadership that extends
across linkages. This distributed leadership approach ensures that programs are supported and
sustained as long as they meet the needs of faculty and students.

Conclusion

In conclusion, this study offers valuable insights into the complex dynamics of international
institutional linkages in higher education. The theoretical implications extend our understanding of
distributed leadership and coupling within the context of linkages. Meanwhile, the practical
implications provide tools and strategies for international educators and institutions to foster
successful and sustainable linkages. One of the major hurdles in this respect is that institutions simply
fail to dedicate enough attention to the long-term sustainability of such linkages (Lanford, 2020; Taylor,
2016). Further research can delve into these implications and explore how different institutions apply
these concepts to their unique contexts.
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Oz. Bu calismanin amaci, bir program diizeyinde akreditasyon siirecinin uygulanisini ve sonuglarini
analiz etmek ve ilgili bir vaka calismasi perspektifinden, akreditasyon hedefleyen programlara rehberlik
eldecek bir planlama ¢ercevesi 6nermektir. Bu ¢alisma, "bir sireg, etkinlik, olay gibi sinirh bir sistemi"
inceleyen (Creswell, 1998, s. 112) aragsal vaka calismasi olarak yurGtalmastir. Veriler, akreditasyon
slrecinin uygulandigl yabanci diller okulundan 26 tam zamanli 6gretmen ve yodnetici ile yapilan
kapsamli gorismeler yoluyla toplanmistir. Calismada belirtildigi gibi, Gniversitelerin, paydaslarina
(hiikimetler, finansorler veya bireyler) katma deger saglama baskisi altinda olduklari i¢in daha fazla
dissal degerlendirmeye veya akreditasyona tabi tutulmasi gerekmektedir. Ancak, (niversitelerin
bircogu, bu zorlu siiregleri etkili ve verimli bir sekilde yonlendirmek icin deneyim ve uzmanliga sahip
degillerdir. Bolman ve Deal'in “Dort Cerceve”si gibi cerceveler ile Spillane, Halverson ve Diamond'in
“Dagitilmis Liderlik” gibi cerceveler, kalite glivence girisimlerini planlayan ve uygulayan Kkisilere,
organizasyonlarinin kalite glivence girisimine hazir bulunma durumunu etkili bir sekilde teshis etmeleri
icin araclar sunabilecektir. Calisma bulgularina dayali olarak, bu cerceveler temelinde yurutilen tek bir
vaka analizi aracihgiyla, liderlerin organizasyonlarinin mevcut durumunu analiz etmelerine ve kalite
glivence girisimine hazirlik derecesini degerlendirmelerine yardimci olmak ve sireci kolaylastirmak igin
ilk kez uygulayanlara yardimci olacak bir rehberlik cercevesi dnermektedir.

Anahtar Kelimeler: Akreditasyon, daditilmis liderlik, kalite glivencesi, yiiksekgretim.

Abstract. The purpose of this study is to analyze the implementation and outcomes of an
accreditation process at the program level and, from the perspective of a relevant case study,
propose a planning framework to guide programs seeking accreditation. This study was conducted as
an instrumental case study, examining "a bounded system such as a process, activity, or event"
(Creswell, 1998, p. 112). Data were collected through comprehensive interviews with 26 full-time
teachers and administrators from a foreign language school where the accreditation process was
applied. As stated in the study, universities are under pressure to provide value to their stakeholders
(governments, funders, or individuals), which necessitates more external evaluation and
accreditation. However, many universities lack the experience and expertise to effectively and
efficiently manage these challenging processes. Frameworks such as Bolman and Deal's "Four
Frames" and Spillane, Halverson, and Diamond's "Distributed Leadership" can provide tools for those
planning and implementing quality assurance initiatives to effectively diagnose their organization's
readiness for quality assurance initiatives. Based on the study's findings, through a single case analysis
conducted within the context of these frameworks, this study proposes a guidance framework to
assist novice practitioners in assessing their organization's current state and readiness for quality
assurance initiatives and facilitating the process for first-time implementers.

Keywords: Accreditation, distributed leadership, higher education, quality assurance.
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Genisletilmis Ozet

Giris. Son yirmi yilda Amerika Birlesik Devletleri'nde c¢evrimici 6grenme oOnemli derecede
yayginlasmistir. Bununla birlikte, Polonya ve Tirkiye gibi gelismekte olan ekonomilerde o6zel
yiksekodgretim kurumlari biiyiimeye devam etmistir. Ozel yiiksekdégretim kurumlarinin sayisindaki bu
artis, 6grencilerin secim ve kaliteyi 6ncelikli olarak degerlendirdigi tiiketici odakli bir pazari beraberinde
getirmistir. Bu nedenle hikiimetler ve egitim alaninda vyatirimcilar, yiksekogretimde kalite
glvencesine giderek daha fazla 6nem gostermeye baslamislar ve kalite glivence ¢alismalari giderek
yayginlasmistir.

Kalite glivencesi cabalarinin sik sik akreditasyon araciligiyla gerceklestirildigi bir dénemde, bircok
Universite dissal degerlendirme ve akreditasyon stireclerini etkili bir sekilde gecirmeyi hedeflese de bu
konuda yeterli deneyim ve cerceveden yoksundurlar. Bu durum da, kalite glivencesinin faydalarini
kurumlar agisindan maksimize etmek igin 6zel bir planlamanin gerekliligini vurgulamaktadir. Bu
gereklilik dogrultusunda bu calismada, Bolman ve Deal'in D6rt Cergevesi (yapisal, sembolik, siyasi ve
insan kaynaklari) ve Spillane, Halverson ve Diamond'in Dagitilmis Liderlik kavrami temelinden
incelemeler gerceklestirilmistir. Bu cerceveler, bir organizasyonun mevcut durumunu degerlendirmeye
ve kalite iyilestirme ve akreditasyon girisimleri icin bir temel olusturmaya yardimci olmak amaciyla
tasarlanmistir. Yapisal cerceve, bir organizasyon icindeki kurallari, rolleri, politikalari ve teknolojiyi
inceleyerek destek saglama, aktif katihmi saglama ve kalite girisimlerini stirdiirme konusunda
ongoriler sunar. Sembolik cerceve, organizasyon kiltliriini, anlam ve ritiellerini ele alarak bu yonleri
etkili bir sekilde motive etmek icin anlamanin 6énemini vurgular. Siyasi cergeve, bir organizasyon
icindeki glic dinamiklerine ve rekabete derinlemesine bakar ve basaril bir katilim icin etkili kisileri ve
énemli kaynaklari belirleme konusunda rehberlik saglar. insan kaynaklari cercevesi, hem bireysel hem
de organizasyonel ihtiyaglari, becerileri ve iliskileri géz 6nlinde bulundurur ve bunlarin birbirine
bagimliligini vurgular.

Spillane, Halverson ve Diamond tarafindan tanimlanan Dagitilmis Liderlik, bireysel liderlik
ozelliklerinden ziyade cesitli liderler, takipgiler ve durumsal baglam arasindaki liderlik faaliyetleri ve
etkilesimlere vurgu yapar. Bu, liderlik sorumluluklarinin kolektif ve is birligine dayal bir sekilde
dagitilmasini vurgular, bu sorumluluklar farkl aktorler ve organizasyon yapilari arasinda dagitilabilir.
Bolman ve Deal'in Dort Cergevesi (yapisal, sembolik, siyasi ve insan kaynaklari) ve Spillane, Halverson
ve Diamond'in Dagitilmis Liderlik kavrami temelinden hareket eden bu calismanin temel amaci,
dlzeyinde bir akreditasyon surecinin uygulanisini ve sonuglarini analiz etmek ve ilgili bir vaka ¢alismasi
perspektifinden, akreditasyonu hedefleyen programlara rehberlik etmek icin bir planlama cercevesi
Onermektir.
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Yontem. Bu ¢alismanin amaci, program diizeyinde bir akreditasyon sirecinin akreditasyon siirecinin
basarisini ve zorluklarini etkileyen faktérleri derinlemesine inceleyerek ilgili bir vaka calismasi
perspektifinden akreditasyonu hedefleyen programlara rehberlik etmek icin bir planlama cercevesi
onermektir. Bu calismanin yiratilmesi icin "bir slreg, etkinlik, olay gibi sinirli bir sistemi" inceleyen
(Creswell, 1998, s. 112) aragsal vaka ¢alismasi (Stake, 1995) yontemi kullaniimistir. Veriler, 2016 yilinda
¢alismada bahsedilen ve kapsamli bir kurulus araciligiyla akreditasyon stirecinin uygulandigi yabanci dil
okulundaki 26 6gretim elemani ve yoneticiyle yapilan kapsamli gérismeler yoluyla toplanmistir.

Staub, D. (2023). Strategic planning for foreign language program accreditation in higher education. Western Anatolia
Journal of Educational Sciences, 14(Special Issue 3), 107-128. DOI. 10.51460/baebd.1368994



Sayfa | 110

DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

e LG, WLERy
.. o% < \v\
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Sayi 3), 107-128. o 2 L) ® /ﬁ:
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 107-128. R 2 é ‘, =
Olgu Sunumu / Case Report Ml oy b (\of

*DeV

Sonuglar. Akreditasyon siireci, calismadaki ilgili programda saha denetimi, 6grenciler, 6gretmenler ve
yoneticilerle odak gruplari ve ders gozlemlerini iceren detayl bir siire¢ olarak deneyimlenmistir. Bu
calismada, akreditasyon siireci icin harcanan zaman ve ¢aba g6z ontline alindiginda Bolman ve Deal’in
Dort Cergevesi ve Dagitilmis Liderlik gergevesinin akreditasyon siirecinin planlama ve uygulama
slirecine ne deger katabilecegi sorusuna cevap aranmistir. Calismanin sonuclari akreditasyon siirecinde
ylrutilen denetimin olumlu sonuclar verdigine isaret etmekle birlikte akreditasyon siirecinde daha iyi
ic analiz ve planlama ile 6nlenebilecek gerilimli anlar yagsanmistir. Programin akreditasyon siirecinde
deneyimledigi olumlu yanlar ve zorluklar, Dort Cergeve ve Dagitimci Liderlik perspektifinden ele
alinmistir. Her g¢ergeve Uzerine yapilan incelemeler, programin akreditasyon sirecine yaklasimindaki
gicli ve zayif yonleri ortaya koymustur. Programin akreditasyon slrecindeki deneyimleri
incelendiginde kiltlr ve is birligi gibi belirli yonlerinin glicli oldugu, ancak iletisim ve seffaflikla ilgili
sorunlarin daha iyi planlama ile ele alinabilecegi anlasiimistir.

Ozetle, bu calisma akademik bir ortamda kalite giivencesi ve akreditasyon siireclerini uygulamanin
zorluklarina dair degerli 6ngoriler sunmaktadir. Basari ve surdirulebilirligi saglamak igin
organizasyonel yapi, kiltir, glic dinamikleri ve insan kaynaklarini g6z 6niinde bulunduran bitincdl bir
yaklasimin gerekliligi de vurgulanmaktadir.

Tartisma. Universiteler, icerisinde bulunduklari ortamda paydaslarina katma degerlerini gésterme
baskisi altindadir. Gittikce daha fazla kurumun, dissal degerlendirmeler veya akreditasyon siireclerine
tabi tutulmalari zorunluluk olarak ortaya cikmistir. Ancak bu kurumlarin bircogu, bu sirecleri
yonetebilmek icin gerekli deneyim ve uzmanliga sahip degildir. Bu makale, tek bir 6rnek analizi yoluyla,
bu tir kurumlara siireci kolaylastirmak igin araglar sunmak amaciyla bir rehber ¢erceve 6nermektedir.

Sonug. Bu metin, yiksekodgretimde kalite giivencesi ¢abalarini planlamak ve degerlendirmek igin
Bolman ve Deal'in D6rt Cergeve ve Dagitilmis Liderlik cergevesini kullanmayi 6nermektedir. Bu, siireci
acele etme baskisina ragmen, bu girisimlerde potansiyel basarisizliklari nlemek igin detayli analiz ve
planlamanin 6nemini vurgulamaktadir.
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Introduction

Higher education, globally, once again finds itself in a unique transitional period. Multi-national
campuses, MOOCs, micro-credentials, and massification characterize many of the conversations
around where higher education is, and where it may be going. Despite conversations around the end
of higher education as it is currently conceived, the overwhelming impression is one of expansion,
whether domestically or internationally (Altbach, 2015). The last two decades have experienced
substantial growth in the higher education sector via online learning - predominantly in the U.S. - as
well as bricks and mortar just about everywhere else. Across developing economies and throughout
Africa access to higher education has experienced a sharp upward trajectory as policy changes in many
countries have created a warmer climate for private higher education. Poland is an oft-cited model
(Kwiek, 2009), as is Turkey, where nearly half of 200 higher education institutions are private, and have
opened their doors in only the last twenty years.

Prior to this growth period, higher education - primarily public higher education - was
accessible to the relatively few that managed to successfully navigate rigorous admittance systems
(i.e. high stakes exams). As higher education opportunities have opened up to greater percentages of
populations, we are seeing a transition to a more consumer-driven market. In other words, while there
still remains high demand for (low-cost/free) public higher education, for the vast numbers of
consumers, "choice" and "quality" are driving higher education decisions. Furthermore, other major
stakeholders, be it the government or investors, are also inquiring about quality (Blanco-Ramirez &
Berger, 2014). And this focus on quality, commonly referred to as the accountability movement, is not
predicted to be going away anytime soon (Burke, 2005; Shah, Nair & Wilson, 2011). Indeed, while in
this period of substantial growth in higher education, we are also experiencing increasing emphasis on
quality assurance (Cao & Li, 2014).

Whether quality assurance efforts are driven internally, by a university administration, or
externally by a governmental or certifying body, more and more institutions are turning to
accreditation to verify quality; this may take place at the institutional level or the unit (i.e. program)
level. This movement is considered to be well-justified, given the emergence of “dubious” and “bogus”
institutions (e.g. Levy, 2008; UNESCO, 2005; Ozturgut, 2011) around the globe that are purportedly
taking advantage of the widespread desire for a higher education diploma. Accreditation schemes
range from "desk-top" exercises that essentially require few participants and much paperwork to
comprehensive, rigorous, cyclical processes that require sustained input and engagement from all
stakeholders in the enterprise. Accreditation schemes are generally characterized by: 1) a set of
standards identified and articulated by an accrediting body; 2) the educational unit demonstrating
achievement of those standards, through written descriptions and some form of evidence (this is often
referred to as a self-study); 3) inspection of documents, evidence, and practices by qualified external
reviewers, who make a recommendation for (non) approval of accreditation; 4) a final decision
rendered by a board of officials from the accrediting agency. This has resulted in many established
accrediting bodies, originally founded in the West and established for the purpose of accrediting
schools in that particular region, are seeing demand grow for their services internationally (Eaton,
2015; Knight, 2015; Morse, 2015; Salmi, 2015).
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While the process of demonstrating achievement of standards through written responses
and the assembly of appropriate evidence is demanding and time-consuming, it is still the type of
work that can be carried out by a team of knowledgeable, focused individuals. This is where criticisms
of the external accreditation process emerge; issues are raised concerning where the actual impact
of the accreditation process lies —on administration, processes, and policies, or does the impact reach

Sayfa | 112 the core mission (i.e. teaching and learning) (e.g. Kis, 2005; Stensaker, et al., 2011). While external
review processes are generally believed to be of value, there is a strong belief that internal quality
assurance processes may result in greater benefit to the organization, particularly the core processes
(i.e. instruction and learning) as well as in increasing staff engagement (e.g. Carlsson, 2016; Gayef &
Hurdag, 2014).

The challenge facing many universities today is that they, and their academic programs, are
required to undergo external evaluation and/or accreditation but are not sufficiently prepared; they
have neither the experience to tap into, nor an analytical framework to serve as a guide for effectively
and efficiently implementing such a process. In order to reap the maximum benefits that quality
assurance can offer to an organization, it is critical that a solid foundation exists, which may only
result from a deliberate planning process (Albon, et al., 2016; Young, 2003).

The objective at this point is to analyze the implementation of a specific quality initiative,
through the lens of Bolman and Deal’s Four Frames along with Spillane, Halverson and Diamond’s
Distributive Leadership. For organizations that are planning to pursue quality initiatives, prior to
conducting the self-study that is prescribed by an accrediting body, it may be instructive to examine
the organizational unit through these two separate frameworks. Accreditation can be a time intensive
and costly endeavor. The development and implementation process may encounter a smoother road
if this analysis and planning exercise is carried out prior to embarking on an accreditation or quality
assurance journey.

Theoretical Framework

In this paper, the argument is presented that in order for quality assurance and accreditation
processes to engender a deeper, sustained effect across the given unit, there is an additional, critical
self-study that units must undergo in order to assess preparedness for undergoing the accreditation
application process. To succeed, there are certain factors that must be taken into consideration as
planning for accreditation and quality improvement begins to take place. In order to make this case,
two separate theoretical frameworks from organizational management and educational leadership
are proposed. Bolman and Deal’s (2003) four frames of structural, symbolic, political, and human
resources provide planners with a useful tool to analyze the current state in the organizational unit,
and build a roadmap that will help strengthen the foundation for any accreditation and quality
assurance initiatives. Additionally, the work of Spillane, Halverson and Diamond (2001; 2004) around
Distributed Leadership will be drawn upon. For practitioners and students of quality assurance, these
two frameworks provide a lens through which roadblocks and leverage points can be realized prior
to embarking on QA efforts; likewise, they may serve as analytical tools when conducting a post-
mortem on a QA initiative.
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Bolman and Deal view the organization as comprised of four elemental frames: the structural
frame, the human resource frame, the political frame, and the symbolic frame. The structural frame
includes such aspects of the organization as rules, roles, goals, policies, technology, and the
environment. Bolman and Deal see that "structure is a blueprint for the pattern of expectations and
exchanges among internal players," (2003, p.38). For the leader (see Distributed Leadership, below)

Sayfa | 113 of a quality initiative, analysis of the structure leads to a better understanding of where the leverage
points are in terms of garnering support, recruiting active participants, and increasing sustainability
of the effort. By understanding which administrators and faculty are in a position to support a quality
initiative, and by understanding where the incentives and roadblocks lie, a careful analysis of the
structure can reveal to the leader the means to broaden and sustain engagement in the quality
initiative. In terms of planning, Bolman and Deal (2003) view the structural frame as the realm for
creating strategies to set objectives and coordinate resources.

The symbolic frame consists of culture, meaning, ritual, ceremonies, and stories. The key to
this frame, Bolman and Deal point out, is not necessarily what happens, but what it means. In this
context, they suggest that "activity and meaning are loosely coupled." They further suggest that
much of life is uncertain and ambiguous, and therefore people rely on symbols for making sense, and
from those symbols arise myths, rituals, ceremonies and stories "that help people find meaning,
purpose, and passion," (2003, p. 217). Therefore, when a leader goes looking for the ways to
motivate teachers and staff to more thoroughly engage in the quality process, they would be well-
served to pay close attention to this frame, as this is, as they say, “where the people live.” If this
frame is ignored, then the staff will see themselves as being ignored, which is not an effective way
to inspire commitment.

The political frame, perceived as power, conflict, competition, and organizational politics,
becomes a useful lens for analyzing the unit for barriers to engagement. Bolman and Deal view
organizations as coalitions of individuals and interest groups with enduring differences vying for
scarce resources, which results in competition, negotiation, and ultimately in policies and structures
based on these dynamics. When planning to undertake a quality initiative, the leader of the effort
must have a reasonable understanding of who has power and influence (again, see leaders and
followers under Distributed Leadership) and how they are connected throughout the unit. Leaders
also need a keen sense of “what makes people tick,” and what resources they can bring to bear to
increase engagement in the quality process. It is also perceived as the arena to air conflict and
realign power (2003).

To determine needs, barriers, and leverage points, it behooves leaders to look through the
lens of the human resource frame, with its consideration of needs, skills, and relationships. This
frame highlights the symbiotic nature between the needs of individuals and organizations, and how
a positive relationship can be struck between the two to foster a healthy, productive environment.
In the planning phase, Bolman and Deal (2003) illustrate this frame through gatherings to promote
participation.

Analysis through Bolman and Deals framework cannot take place, nor can action plans be
implemented if there is an absence of effective leadership. For this reason, Distributed Leadership
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(Spillane, et al., 2001; 2004) is a compelling framework to examine whether and to what degree
successful planning and sustained implementation of a quality initiative can occur.

Distributed Leadership is an attractive framework because it views leadership from the
perspective of leadership activity, or practice, as opposed to examining the traits and actions of a
Sayfa | 114 single individual. It is also an attractive framework because it offers a means for not only explaining
leadership practice, but also informing practice, and providing international program leaders with
tools for fostering these environments and administering successful initiatives.

The central notion of Distributed Leadership is that "the appropriate unit of analysis is not
leaders or what they do, but leadership activity," (Spillane, et al., 2004, p. 13). In other words,
leadership practice is not simply viewed as the abilities and characteristics of an individual leader,
rather, it is the complex web of social interaction between the leader, followers, and the situation.

Instead, Distributed Leadership posits that a leader's cognition is stretched, or distributed,
situationally, over aspects and actors (Spillane & Sherer, 2004), thereby rendering decisions
meaningful only within a social context. Therefore, the focus of leadership shifts from a single
individual to the "interplay between the actions of multiple people" (2004, p. 37) utilizing particular
tools and artifacts (Spillane, et al., 2004). They explain that this "collective leading requires multiple
leaders working together, each bringing somewhat different resources- skills, knowledge,
perspectives - to bear," (2004, p.25). Spillane and Sherer (p. 14), building on Thompson's (1967)
work propose three ways in which leadership may be stretched over two or more leaders:

Collaborated Distribution: one leader's practice becomes the basis for another leader's
practice (i.e. Thompson's "reciprocal interdependency");

Collective Distribution: two or more leaders who work separately but interdependently in
pursuit of a shared goal and their independent activities generate leadership practices (Thompson's
"pooled interdependency");

Coordinated Distribution: leadership practice in which different leadership tasks must be
performed in a particular sequence (Thompson's "sequential interdependencies").

Collective and collaborated distribution of leadership occurs when cognitive activity is
stretched over actors, artifacts, and organizational structures. Cognitive activity is defined as
existing in two ways: situationally and socially (Spillane, et al., 2004). Situational cognition refers to
cognition that is distributed via material and cultural artifacts through the physical environment,
such as policies, programs, and procedures. Social cognition is distributed when individuals
collaborate in order to achieve a common goal.

Spillane, Halverson and Diamond suggest that leadership practice is "extended through organizational
structures that enable the movement and generation of knowledge and incentives in the
organization," (2004, p. 37), meaning that while leadership can be constrained by organizational
structures, leadership can also shape structure, and create situations where practice can be extended
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to a greater number of followers. The aim of this study, then, is to explore a framework that will serve
as a purposeful tool for program leaders to utilize as they strive to establish a quality culture focused
on accreditation.

Methodology

This study analyzes the implementation and outcomes of a program-level accreditation
process, and, through the lens of a relevant case study, propose a planning framework to guide
programs pursuing accreditation. The methodology utilized to conduct this study was an instrumental
case study (Stake, 1995), which explores a “bounded system, such as a process, activity, event”
(Creswell, 1998, p. 112).

Data collection involved interviewing full-time teachers and administrators in the intensive
English Program within the foreign languages school. Interviews were also carried out with instructors
and coordinators from the Undergraduate English program, the Foreign Languages program, and the
English for Turkish Departments program. In total, 26 out of the 60 full-time staff members from all
foreign language programs participated in this research. These participants included seven individuals
involved in program coordination, as well as five primarily engaged in administrative roles.
Consequently, the majority of interviewees were from the intensive English program.

The semi-structured interviews were primarily one-on-one, with the exception of two
coordinators from the remote campus who responded to interview questions via email. Staff were
notified of the study's purpose through a general email that requested their participation in the
interviews, assuring them of confidentiality. After obtaining consent from the informants, interviews
took place that were recorded and transcribed. The responses were initially categorized based on the
specific interview questions, and coding was subsequently carried out to identify recurring themes.

Questions in the semi-structured interviews were designed to elicit extended responses from
the participants, and were somewhat general in nature. A sampling of questions included: What effect
did you think that going through the accreditation process had on the foreign languages school; What
are the short-term and long-term effects of the accreditation process on the foreign languages school;
Do you think that undergoing the accreditation process is worthwhile, to the foreign languages school.

The context

In 2014, an organizational unit (an academic program) in a private university in Istanbul,
Turkey, undertook a project to gain its first accreditation from an internationally recognized,
proprietary accrediting organization. A Quality Assurance Coordinator (QAC) was appointed to lead
the project. There was a list of standards articulated by the accrediting organization and it was the
QAC's responsibility to ensure that a written response and sufficient evidence was gathered for each
standard. This process was what was referred to above as a “desk-top exercise.” A group of
administrative staff wrote responses and gathered evidence for those standards that were relevant
to their individual areas of responsibility. This was followed by a one-day onsite inspection visit that
could be characterized as the inspector looking through paperwork and evidence, carrying out a few
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interviews with administrators, and conducting a brief tour of the premises. There was no
interaction with students or teachers —other than those who were administrators as well — nor were
there any lesson observations (it was understood that this would not take place). Soon thereafter,
accreditation was granted. This gave the unit something to brag about and a stamp for the website,
but it left the unit wanting something more rigorous.
Sayfa | 116

In 2016, the unit director made the decision to pursue accreditation through a different
organization. This latter process would be more comprehensive and rigorous. Whereas it was similar
to the initial effort in that written responses and evidence were still required, the clearly stated aim
of the onsite inspection by external reviewers was that little time would be devoted to looking over
documents, with nearly all of three-day visit dedicated to focus groups with students, teachers, and
administrators, as well as lesson observations of approximately 75% of the 80 teachers on staff. At
the debriefing, the inspectors were rather positive concerning what they perceived as solid
alignment between what had been articulated in the written responses to the standards, and what
they had observed “on the ground.”

This is the good news. This was the result of some of the factors that will be discussed below
through Four Frames and Distributed Leadership. The not- so-good news is that in the end —
particularly in the final run-up to the onsite inspection — a number of tense moments arose that
could have detrimentally impacted the outcome of the inspection. Upon reflection, the unit was
most likely able to weather the last-minute storm because of the strong foundation on which the
project had been built. At the same time, there were a few windows that should not have been
blown out, if a proper internal analysis had been conducted prior to commencement of the process.
It is with this line of rationale that the lessons shared below may become learnings for others who
will be pursuing accreditation or quality assurance initiatives in the near future.

Findings
The structural frame

The structural frame (Bolman & Deal, 2003) includes such aspects of the organization as
rules, roles, goals, policies, technology, and the environment. In terms of planning, Bolman and Deal
view the structural frame as the realm for creating strategies to set objectives and coordinate
resources.

The effective quality assurance program is not monolithic. It is one essential component
among a central core of activities in the teaching and learning enterprise that comprise curriculum
planning, instruction, testing, and professional development. Thus, to be effective, quality assurance
must not be designed and implemented in isolation from these core activities; it should be viewed
as one part in a greater whole. In other words, quality assurance, and, as a by-product, accreditation
applications, require that they be integrated into the structure — the fabric — of the day to day
operations of the unit. Policies should exist to support these activities (e.g. a quality assurance policy;
a professional development policy). Roles must be clarified via job descriptions; e.g. who is
responsible for gathering and analyzing data (whether from student performance or student

Staub, D. (2023). Strategic planning for foreign language program accreditation in higher education. Western Anatolia
Journal of Educational Sciences, 14(Special Issue 3), 107-128. DOI. 10.51460/baebd.1368994



DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

\._\\Z FV"“/( \N\"ER/
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Say: 3), 107-128. . ’ ] - © /L“Z
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 107-128. et é ‘, =
Olgu Sunumu / Case Report Ml oy b (\@c

*DeV

opinions), who is responsible for reporting the results of analyses. Moreover, what process is
developed to identify goals and objectives, who is responsible for reviewing and revising action plans
and progress reports. These should not be activities that are identified once it has been determined
that the unit will pursue accreditation; they should be built into the permanent operations of the
unit.
Sayfa | 117

Another illustration of structure hindering effectiveness and efficiency is workload. How
many hours are instructors expected to teach in a normal semester? How many hours are allotted
for office hours or planning? How much time is organized to provide common planning and
discussion times for instructors? Another structural example might be the rewards offered to faculty
and staff for their participation in the assessments process. Leaders should seek ways to maximize
inclusion and engagement by examining possible structural supports and impediments. Then there
is the issue of time as it relates to planning and implementing quality initiatives. In order to defend
a policy or justify a change, data from and for stakeholders — quantitative and/or qualitative - must
be gathered, analyzed, and logically presented to make a reasonable case. This requires time. As
does the continuous process of ensuring that those in support remain so, and those who are not are
provided with enough convincing information to consider a change.

This is in sharp contrast to what generally takes place — an edict comes down, a deadline is
given, a small committee or task force is assigned responsibility. These tasks may indeed be
effectively completed, however, such a short-term gain may have also leapfrogged the most critical,
and potentially time-consuming aspect of planning: Securing consensus and engagement. Certainly,
the obverse may be true as well. Over-thinking and over-planning can be risky too. Too much
information, leading to too much noise, which dulls the signal, can repulse stakeholders, also leading
to rejection. Those planning the planning must work a careful balance between ensuring
achievement of goals and creating a deadly impression that the process has no end in sight.

Reflection on the structural frame

Enhancing productivity and cost-effectiveness, while reducing the impact of individual
preferences on the organization's well-being, is a paramount goal. In a real-world context, the
structural framework has proven exceptionally valuable during the accreditation application
procedure. In the case of the SFL, this framework prompted inquiries into aspects such as the
organizational setup, necessitating examination of administrative departments, the allocation of
duties, and reporting hierarchies. This aligns with Bolman and Deal's concept of "a structured guide
for official expectations and interactions within the internal team."

Bolman and Deal also emphasize that the organizational structure is not a rigid, unchanging
entity but can be examined and adjusted as the organization's requirements evolve. For example,
the inspectors identified several "performance gaps" in services, which prompted the creation of
specialized units focused on Quality Assurance, Continuing Professional Development, and Early
Alert. These changes were well-received by the staff, who saw them as enhancements to the
organization's structure and overall organization.
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In the particular university program examined for this case, there was clear establishment
of units — for curriculum and assessment, for quality assurance unit, for professional development
—and roles and responsibilities were clearly defined through job descriptions. However, these three
units often found themselves vying for the same valuable resource — staff time — which resulted in
frequent conflict. An additional issue was that each unit established annual objectives, and they

Sayfa | 118 ostensibly fed into the organizational goals and objectives, yet in reality, there was infrequent
follow-through in terms of formative and summative evaluations and reporting. On the surface, by
each of the units carrying out responsibilities individually, things appeared to be working well. A lack
of coordination was not debilitating for the unit, but it did hinder efficiency and concerted
improvement efforts. By analyzing the unit through the structural lens, the lack of coordination and
collaboration could have been brought to light and actions could have been taken to address the
disconnect.

The following quotes from the participants prove their appreciation 118chedul structural
framework implemented, highlighting its role in instilling structure and organization. They aspire to
see this sense of order seamlessly integrated into their everyday practices, rather than being a mere
facade. While acknowledging that complete adherence to the framework may not be the norm,
there is a growing consensus that adjusting policies to meet expected standards is essential. This
evolution has translated into an enhanced focus on qualification and quality assurance, with
documents meticulously reviewed and efforts directed toward meeting established standards.
Importantly, these improvements are not limited to procedural aspects but also extend to teaching
practices, exemplified by a newfound willingness to develop and utilize lesson plans.

The process brought us structure and organization. It would be nice to have that continue....to
have it built into our normal of way of life, as opposed to putting on a show. “this is what we
can do” Is this the reality? No. Not completely...but who does lesson plans every day. But it’s
nice to have things in a kind of package deal 118chedul students from beginning to end.
-Participant 1

If it is changing the policy that affects us as well. If we are going to teach at the level that they
are expecting us to, then we are going to have operate at that level. So this whole idea of
standards...if we are going to offer at this level of standard, then “et’s do that.

-Participant 2

We began to be more qualified. We now check our documents again and again. They send
me [their documents] before printing and photocopying. Everyone has a [CEFR standard,
and they try to fit that standard. Now, everybody is focused on quality. We see more quality.
- Participant 3

So, these improvements not only bring systematicity, but improvements to teaching as well.
For example, the Lesson Plans. No one had their Lesson Planss, but when people were asked
to produce them, they were willing to do so.

-Participant 4
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The symbolic frame

The symbolic frame consists of culture, meaning, ritual, ceremonies, and stories. The key to
this frame, Bolman and Deal point out, is not necessarily what happens, but what it means.

Sayfa | 119 Implementation of an effective quality assurance program is in part technical, but in large
part, it is cultural. In order for an organization to establish a sustained quality assurance effort, it is
critical for those leading the effort to understand the internal culture of the organization. If
requirements and requests are seen to be in conflict with the culture — or sub-cultures — within the
organization, then any well-designed initiative is going to struggle to succeed. Therefore, in order
establish relevance, it is important that those associated with the quality assurance effort are viewed
as part of the culture. And, to do so takes time. This is where external consultants can fail. They are
not viewed as insiders because they have not participated in the rituals — the year-end celebrations,
the weddings, the after-lunch coffee chats — that gains them entrance to the culture.

Completion of at least one quality cycle (i.e. closing the loo—) - planning, implementing,
assessing, analyzing, and acting upon the data — could be called a success, which is not uncommon.
Most educational units generally have the motivation — whether it is internally or externally driven —
to finish one cycle of the assessment process. Success, however, is not enough. What often occurs is
a great flurry of activity for at least one year, or until the accreditation inspectors leave campus. This
is usually followed by a rapid downward spiral in activity, until what remains is a minority of
individuals who carry the torch because it is their stated responsibility, or because they inherently
understand the value of assessment and evidence. This is why most accrediting bodies in the United
States are not satisfied with data from a single cycle of assessment as evidence of an effective
assessment program; units that apply for accreditation are required to present at least three cycles
of assessment data.

The ultimate goal of an effective Standards Assessment Program is for regular completion of
the assessment cycle for all Standards. This is not to say that all Standards should be assessed at the
same time, only that over time, they must all be assessed in a regull19cheduleule. In other words,
the goal is sustainability of the assessment program. To do so takes a vision, and time. The message
and the goal need to remain clear, consistent, and convincing. Discussions and information-sharing
need to center on how we can learn from what we are doing (i.e. becoming a learning organization)
and asking the right questions for improvement (i.e. a culture of inquiry).

This may take time and a good deal of patience, as well as perseverance. And, the further
away from a culture of quality that exists in the beginning, the longer it will take to get there. If faculty
and staff are accustomed to an environment of suspicion and lots of sticks with few carrots, then the
turn-around will take time. Likewise, if an accreditation or external review is hanging overhead, then
the process can be rushed through for short-term gain, but it may generate long-term negative
impact. Thus, a sustained, effective quality assurance plan begins with a long-view, and the
understanding that a methodical, deliberate approach is necessary for solidifying a culture of quality.

To this end, planning for sustained quality assurance requires inclusion. Just as good
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assessment should be comprised of multiple perspectives, so should it be for planning. This is why
seeking input from the diverse array of stakeholders is important, including those who are
immediately impacted: Program administrators, the instructors who teach and assess, as well as the
students who are there to learn. The next ring of stakeholders would be the schools that employ the
program graduates, as well as the program graduates themselves. In addition to simply aggregating

Sayfa | 120 input via surveys, focus groups, and advisory boards, planning must strive for majority (unanimous is
virtually impossible) agreement and support that the process has reasonable intentions and
expectations. If the outcomes are vague or the increased workload too overwhelming, the initiative
will fail.

Reflection on the symbolic frame

This was perhaps the area of greatest strength as the unit moved forward with its quality
assurance and accreditation planning. The teacher retention rate within the unit is strong, meaning
that most staff have worked together for a number of years. The unit coordinators for Curriculum,
Quality Assurance, and Professional Development had all been working in the unit for at least five
years. Therefore, they were not viewed as outsiders trying to impose change without understanding,
or having played a role in the internal culture. With that said, the accreditation implementation team
still faced challenges as they tried to implement new practices that reflected the quality standards of
the accrediting body. A pre-analysis of the culture in relation to the needs of the accreditation
standards may have highlighted areas where difficulties would emerge. In turn, a plan of action for
these critical points, implemented prior to embarking on the accreditation effort, may have reduced
anxiety as the process moved toward a formal inspection.

The following comments by the participants involved in the accreditation process
demonstrate their perspectives on the symbolic framework employed, emphasizing its significant
value. They highlight how accreditation fostered a sense of unity by bringing people together for
meetings and contributing to the creation of a distinct organizational culture. Furthermore, the
experience had a profound impact on participants' perceptions, with the recognition of positive
aspects often overshadowed by negativity. The accreditation process served as a powerful reminder
of the importance of acknowledging and celebrating achievements and positive feedback. In addition,
the symbolic framework was associated with tangible benefits, such as increased dynamism,
enhanced prestige, and the attraction of high-quality students. These collective sentiments
underscore the profound influence of accreditation on both internal and external perceptions of the
organization.

Yes. Definitely. Accreditation has been worth it. Bringing people together for meetings.
Creating this culture.
-Participant 6

Someone told me after the [accreditation inspection] debriefing that we always focus on the
negative here, but after hearing all the positives from the inspectors, we realized that we had
forgotten how to see the positive. It's a really nice thing to hear positive things.

-Participant 8
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Yes. Accreditation has real advantages. One of them is that it brings a dynamism; it makes a
difference. If you have A, it brings prestige. It willl be a good reason for students to choose this
school. Also, for outsiders, they will see that the people who work there have quality.
-Participant 10
Sayfa | 121
The political frame

The political frame, perceived as power, conflict, competition, and organizational politics,
becomes a useful lens for analyzing the unit for barriers to engagement in quality processes.
Implementation of an effective quality assurance program requires an understanding of the power
structures within the unit. There is a formal power structure, illustrated through the unit’s published
organization chart. There is most likely a secondary, underlying power structure that may be equally
revealing concerning who does what. This can have both negative and positive implications. Certainly,
cligues and influence that comes from seniority or close relations with those who have positional
power are a few ways that this sub-layer of politics may operate.

This may be a harmful context if the players see themselves as power brokers, protecting
their space, with the ability to block individuals, who may be competent but lacking political clout,
from gaining recognition and perhaps advancement opportunities, which may benefit the
organization in the long run. In this event, those who are leading a quality assurance initiative must
gain an understanding of these relationships, motives, and leverage points in order to effectively
engage — not aggravate — this structure. Realizing these relationships and how they function is
something that takes time; this is another reason why external consultants are not advisable as they
are often not privy to these critical mechanisms.

Conversely, this underlying structure may also prove quite beneficial to quality assurance
efforts. This is where Distributed Leadership plays a role. Distributed Leadership is generally viewed
as a complex web of social interaction between the leader, followers, and the situation. It is what
Spillane, Halverson and Diamond characterize as the "interplay between the actions of multiple
people" (2004, p. 37) utilizing particular tools and artifacts (2004, p.21) within a particular situation.
That is, leadership is not seen as actions of a single individual, rather it is the interactions of many
individuals who are working to achieve a commonly shared ideal (i.e. the stretched cognition).
Individuals may have formal, positional power or they may be informal leaders that have a degree of
influence over "followers". Therefore, individuals who may not have positional power may still hold
influence by virtue of their abilities and actions - that move operations in a positive direction.

Such an underlying power structure opens the door to effective and efficient practices and
engagement throughout a unit, without the traditional top-down approach of request and approval
in order to take actions. Individuals at all levels are expected to take actions that lead to achievement
of the unit's goals and objectives (e.g. an accreditation process). In order for Distributed Leadership
to take hold, there is a degree of psychological safety that is required. Psychological safety implies
that individuals feel that ideas and actions taken in order to achieve unit goals and objectives will not
be met with derision or retribution; that ideas and actions by all actors have value. Increased

Staub, D. (2023). Strategic planning for foreign language program accreditation in higher education. Western Anatolia
Journal of Educational Sciences, 14(Special Issue 3), 107-128. DOI. 10.51460/baebd.1368994



DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

ottty (MLERy
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Say: 3), 107-128. . ’ ] - © /L“Z
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 107-128. et é ‘, =
Olgu Sunumu / Case Report Ml oy b (\@c

*DeV

collaboration as well as a focus on improvement emerge when conversations center on how to
improve or experiment with new ideas rather than on how to stifle such tendencies.

Reflection on the political frame

Sayfa | 122 The unit establishing quality assurance practices — including an accreditation initiative —
benefits from a relatively flat structure. There is a wide layer of individuals who hold some degree of
administrative responsibility, yet all administrators are instructors as well; the unit director teaches
a set number of hours per semester, and substitutes when necessary. To illustrate, of the 80
individuals in the program, 28 have some degree of administrative responsibility. Therefore, there is
not a traditional us vs. them attitude in the corridors. This structure has also facilitated an
environment that resembles distributed leadership. This takes us back to Spillane, Halverson and
Diamond's Collaborated Distribution - one leader's practice becomes the basis for another leader's
practice - and Collective Distribution - two or more leaders who work separately but interdependently
in pursuit of a shared goal and their independent activities generate leadership practices.

Within the unit described in this case study, there are numerous examples of Collaborated
and Collective distribution. The unit benefits from many individuals who have worked together for a
number of years, which has created an environment where collaboration is widespread, both
vertically and horizontally. A specific activity to illustrate this phenomenon occurred in the
preparation stage for the unit's accreditation application. A team of 12 "influencers", the majority of
whom were teachers (as opposed to a traditional "leadership team" often comprised of positional
leaders) was tasked with drafting responses to accreditation standards. These individuals were
selected not only because of their ability to effectively respond to the standards, but even more so
because of their networks throughout the unit and their abilities to engage a broad base of
"followers" throughout the accreditation process. In terms of planning for quality assurance
processes, including an accreditation application process, it behooves the unit leaders to consider the
networks of informal leaders and followers, and assess the degree to which psychological safety and
distributed leadership are present. Certainly, this may lead to some of the "difficult conversations"
that positional leaders must have. If a foundation of trust and collaboration is not in place, then
successful attempts at quality improvement are in jeopardy.

Participants engaged in the accreditation process have shared the following views on the
political framework applied, emphasizing the unequivocal value of accreditation. They assert that
accreditation serves as a clear indicator of an organization's adherence to standards, instilling trust
in the accrediting body. Furthermore, it plays a vital role in self-assessment, providing a benchmark
for performance and indicating areas for improvement. Participants acknowledge the competitive
nature of the educational landscape and recognize the necessity of obtaining accreditation as a
means of staying afloat and thriving in this environment. The demand for certificates and the
imperative to enhance quality drive the consensus that accreditation is essential in the contemporary
era. Additionally, the political framework is seen as a means of enhancing an institution's public image
and appealing to those who prioritize accredited institutions, further underlining its worth.
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Totally. Accreditation is absolutely worth it. Because it shows you have standards and you can
trust the organization that accredits you. it kind of shows you where you are; how you're doing.
Some people say standards are not good, but when new people come, they know what to aim
for, and we know what to aim for.

-Participant 12

Ultimately, we have to get on this [accreditation] boat. It's going to be sink or swim in this
competitive environment.
-Participant 20

| would say Yes, accreditation is worth it because we are in that age. Students need
certificates. Schools do too. Very competitive, and we have to become better. Whatever we
need to do, we need to do it.

-Participant 18

If we get approved by this company, it's going to be better in the public eye. It's going to be
better for the ones who value these things.
-Participant 22

The human resources frame

The human resource frame views the organization from the perspective of needs, skills, and
relationships. Bolman and Deal underline the point that when analyzing an organization through this
frame, inquiries center on alignment between organizational needs and individual needs; that
employees are viewed as assets that contribute to the success and well-being of the organization. If
individuals feel that there is an inadequate fit between themselves — no matter their talents and
capacities — they will underperform, and eventually depart. Conversely, if individuals feel a meaningful
fit between their needs and their contribution to the organization, then satisfaction and productivity
are more likely to rise. The human resource frame therefore becomes the centerpiece of employee
retention programs.

Quality assurance efforts, particularly as they are gaining a foothold, are generally viewed as,
at best, extra work added to an already busy schedule. At worst —and quite commonly —they are seen
as a needless burden and a nuisance, with little relevance to their perceptions of what constitutes the
core mission of the unit (i.e. “I'm a teacher and should only be required to teach”). Therefore,
communication and transparency are central to the analysis of the human resource frame. Leadership
must be willing to listen and respond to the needs of individuals; if a quality assurance initiative
requires additional time and effort from staff, then a time-effort analysis should be conducted to see
if staff can be offered something in exchange (e.g. release time, or rotation of responsibilities).

Likewise, leadership must implement an effective communications plan for clearly articulating
expectations and outcomes. If staff feel left in the dark about projects and practices, then they may
not react as desired when their support is truly needed (e.g. during accreditation inspections or at end-
of-semester data collection periods). Thus, for planning purposes, it is advised that a detailed

Staub, D. (2023). Strategic planning for foreign language program accreditation in higher education. Western Anatolia
Journal of Educational Sciences, 14(Special Issue 3), 107-128. DOI. 10.51460/baebd.1368994



DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

by Rl
Bati Anadolu Egitim Bilimleri Dergisi, (2023), 14 (Ozel Say: 3), 107-128. i 3 (1 @ ® /ﬁ:
Western Anatolia Journal of Educational Sciences, (2023), 14 (Special Issue 3), 107-128. et é ‘, =
Olgu Sunumu / Case Report Ml oy b (\@c

*DeV

communications plan be designed prior to implementation of the quality assurance effort. This would
include frequency of communications, form (short notes, open forum, etc.), and audience (all staff,
administrators, etc). The plan should also include a feedback loop, where staff are made aware that
their voices are heard. This is most effective if responses come from unit leadership; i.e. staff feel that
their contributions are recognized. A final important note is that staff are people too — they seek

Sayfa | 124 appreciation for effort. An organization that effectively operates because of distributed leadership,
still needs top positional leaders to publicly recognize effort and success of individuals, teams, or the
whole staff.

Reflection on the human resources frame

Did the unit succeed in effectively carrying out an accreditation effort? Yes. Could they have
done better? Yes. How? As mentioned previously, an analysis of time and effort was conducted of the
teaching staff. A 12-person team was identified from those who felt they had the energy to commit
one summer (a slow teaching time when teachers have more time to dedicate to projects) to working
on responses to standards. While the work was intensive — meeting three times per week for three
hours to review drafts — a significant effort was made to establish a low-stress working environment
with coffee and food provided at each meeting, and an end-of-summer celebration dinner. This proved
an effective approach as it created a team of dedicated, collaborative individuals.

Were there challenges? Certainly. Following the summer success, when the unit swung back
into an academic working mode, the process slowed. Which was expected, but so did communication.
This led to gaps in information transfer, and concerns that the process had ground to a halt. As the
accreditation inspection approached toward the end of the academic year, some staff felt out of the
loop, which resulted in unnecessary levels of stress. Again, a tighter communications plan and greater
transparency would have minimized tension when it was needed least.

Participants, in the comments shared below, have expressed their views on the human
resources framework employed, underscoring the substantial advantages it brings. They recognize
that both teachers and students reap the benefits of a highly organized curriculum, and they find it
challenging to see any reason not to pursue accreditation. However, the consensus on whether
accreditation is worth it hinges on the type of institution, its goals, and the collaborative spirit of the
team. Participants stress the importance of teamwork and a supportive management team in the
accreditation journey. This sense of community and positive change in practice underlines the overall
value of accreditation and the tangible improvements it ushers in, ultimately making the process a
rewarding endeavor.

The benefits are here. We as teachers are benefiting from it, as are the students who are
benefitting from our highly organized curriculum. | don't see why you wouldn't do it.
-Participant 1

Is accreditation worth it? It depends on the kind of institution they have...and what they
want. And what the co-workers want...as a team. If you can't work as a team, it's really hard.
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If they are not all supportive, it is difficult. We are lucky to have the management team. If
they trust their team, if the management can be trusted, | would say, Go for it.
-Participant 5

Yes. Accreditation has positive effects. Being a member of a community is always a good
thing.
-Participant 13

| would say Yes, accreditation is worth it. At the beginning it will be difficult. People may
suffer. But in practice, it changes things. It really changes things in practice. So, I'm happy.
-Participant 19

Practical Implications

As indicated throughout this study, universities are under pressure to demonstrate value-
added to their stakeholders — be they governments or funders or individuals. As a result, more and
more institutions are required to undergo external evaluation or accreditation. However, many of
these organizations lack the experience and expertise to effectively and efficiently navigate these
rigorous processes. This paper, through a single-case analysis, proposes a guiding framework to assist
first-time implementers with the tools to facilitate the process.

Limitations

This study has a few limitations worth noting. Firstly, only 43% of foreign languages staff
agreed to participate in the interviews. Certainly, a higher participation rate would have been
preferred. Some staff members had left for summer holidays at the end of the academic year, which
affected participation. This also led to shorter interview durations, typically around 20-30 minutes, due
to end-of-semester time constraints. To encourage participation, we assured instructors that
interviews would not exceed 30 minutes. Another limitation is the absence of student perspectives, a
deliberate choice because the study focused on faculty and staff perceptions. Moreover, students
might not have been able to recognize any effects that occurred between the completion of the
accreditation process and the data collection phase.

Conclusion

Effectively planning a quality assurance effort in a higher education institution is not a simple
task. There are numerous competing factors that require attention in order to ensure successful
implementation - whether it is establishment of a quality assurance entity or a start-to-finish product
such as an accreditation application. In order to minimize complications, a case has been made for
utilizing Bolman and Deal's Four Frames as a set of lens through which leaders may analyze and
understand the current situation in their organization, and assess its degree of readiness to embark
upon a quality assurance initiative. By viewing the organization through the lens of Structure, Symbols,
Politics, and Human Resources, leaders can better understand those areas of leverage as well as those
points at which challenges may emerge in the implementation process. Furthermore, conducting an
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analysis utilizing the Distributed Leadership framework has been advocated, which provides a sense of
how much or little the staff is working in collaboration to achieve a common vision and goal. In the
end, planning is certainly an arduous, time-consuming effort. And, it may result in a delay to the start
of an effort so that a stronger foundation may be put in place. Despite exigencies that often come from

higher up in the organization to "get it done yesterday," time and effort devoted to careful analysis
Sayfa | 126 and planning may prevent an effort from not getting done at all.
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