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Dear Readers,

We are delighted to present you the November 2023 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives numerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for eight years without compromising its academic and scientific quality. We would like
to thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, four scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Arastirma Dergisinin Kasim 2023 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali ¢alismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ug¢ sayl olarak yayinlanmakta, gesitli ulusal ve
uluslararasi indekslerde taranmakta ve ¢ok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden 6diin vermeden
sekiz yildir yayin hayatini sirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili dort bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkge ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI
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Abstract: Due to adverse living conditions, healthcare system issues, natural disasters, wars,
famine, etc., people migrate to different countries every day to start a new life as immigrants. Recently,
Tirkiye has received migration flows due to wars in Syria and Ukraine. Additionally, there have been
migrations from countries with low living standards, such as Afghanistan and Pakistan. It can be said that
children are the most affected group by these migrations. Educational support programs have been
implemented for students coming through migration. Especially during the initial stages of learning to
read and write, immigrant children have faced significant challenges. The aim of this study is to identify
and evaluate the problems encountered in the process of teaching initial reading and writing to immigrant
students, according to the views of teachers. As the focus is on identifying the problems encountered in
the initial reading and writing instruction of immigrant students, a qualitative research method has been
employed in the study. Among the qualitative research designs, "case study" has been preferred. The
study was conducted in the spring semester of the 2022-2023 academic year in Denizli and Sanliurfa.
Participants are primary school teachers working in state schools affiliated with the Ministry of National
Education. The "criterion sampling method" was used in selecting participants, considering the criterion
of "teachers with immigrant students in their classes." These students are refugees or have refugee status
and have a foreign background. A total of 49 (34 female, 15 male) primary school teachers were reached
in the research. Teachers participated in the study on a voluntary basis. A researcher-developed personal
information form and an open-ended question form were used to obtain research data. The open-ended
question form was developed with expert opinions. Participants in the sample were reached through
Google Forms or directly. Content analysis was employed in data analysis. The data were transferred to
the computer, and codes were identified. Related codes were grouped together to reach sub-themes.
Sub-themes were combined to form themes. When explaining themes and sub-themes, direct quotations
were included. According to the results obtained from the research, parents cannot assist their children's
studies at home adequately because they do not know Turkish well enough. The majority of immigrant
students, due to not having received preschool education, have readiness levels below what is expected.
These students experience difficulties in pronouncing certain letters, writing from left to right, speaking
and understanding Turkish, and communicating with their peers. According to teachers' views, even if
immigrant students somehow learn to read, they struggle to comprehend what they read. These students
cannot read sentences meaningfully because they are not familiar with the stress and intonation of
Turkish. They also face difficulties in writing letters of the Latin alphabet because they are not familiar
enough with them.

Anahtar Sozciikler: Immigrant student, First time literacy, Teacher.
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1. Introduction

Since the beginning of history, people have found themselves compelled to migrate
from one place to another. Leaving one's place of residence has undoubtedly been challenging
for individuals who establish a connection with the place they live. Those who migrate, while
maintaining their culture and lifestyle in the new location, also get influenced by the culture of
the place they move to, contributing to the formation of new cultures and lifestyles. There are
differences in the qualitative and quantitative characteristics of both departed and settled
places and also immigrants and habitants. The diverse reasons, scope, and operational processes
of migration have made each migration distinct from the others (Yilmaz, 2014). While migration
has been observed in every era, it has been driven by different reasons and has influenced the

lifestyles of societies.

Migration and mobility have been distinctive features of human history. In fact, it is
possible to say that the history of humanity is the history of human mobility. The discursive field
of the concept of migration is quite broad (Hoerder, 2009; Picozza, 2017). The history of
migration examines the institution and motivations of migrants, attempting to determine the
societal options and constraints faced by individuals pursuing life plans (Harzig & Hoerder, 2009).
The concept of migration inherently involves a social transformation, and as such, it is addressed

in various fields within the social sciences.

In recent years, countries that are recipients of migration have placed increased
emphasis on migration philosophies. Information generated under the heading of migration
includes policy reports, scientific contributions, institutional surveys, and so on, all aimed at
addressing the challenges faced by migrants. Migration issues are not only a concern for
politicians but also for academics and civil society organizations. Despite all these efforts, the
issue of migration remains a controversial social phenomenon. Migrants experience challenging
situations that they must confront. These individuals encounter different problems depending
on the socio-economic conditions of the geographic areas where they reside. Despite the
magnitude of the challenges, the migration process continues between societies. As migration
events are on the rise, it is essential to understand the culture, society, main outlines of
migration policies, and changes, and to benefit from past experiences (Casas-Cortes et al., 2015).
Rapid population growth, particularly in large cities, has occurred worldwide due to migration.
Countries struggle to accommodate massive migration waves in terms of space, social

conditions, and political challenges. These migration waves give rise to complex issues for both
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migrants and host countries. Mass migrations affect the overall economic structure of a country,
and economic life in cities where migrants concentrate is significantly impacted by this situation
(Massey et al., 2014; Li et al., 2019). Migrants also face fundamental challenges in the countries
they move to, such as adaptation, finding employment, and ensuring a quality education for
their children. It is known that the challenges they have extend beyond these, affecting various

aspects of life, including health and religion.

The integration of immigrants into the society they live in provides an opportunity for
all members of the community to participate in social, cultural, and political life. The inclusive
approach that promotes a sense of citizenship is an inclusive participation from both sides. In
the process of integration, special facilitative measures may be required to develop the skills of
immigrants to achieve the same social and economic outcomes as locals, taking into account the
characteristics of immigrants. Even if the state may invest in integration, immigrants become
integrated into the labor market when they arrive and become permanent residents after a few
years. They contribute to macroeconomic impacts when they pay taxes on their work.
Immigrants increase the working-age population and contribute to human capital development
and technological progress with the skills they bring. Integration programs can yield positive
results only if well-prepared and implemented in collaboration with all relevant stakeholders are
applied. The focus in the process of immigrant integration should be on benefiting all parties
involved. Policies should be designed by considering the needs of all key actors, allowing for
democratic processes that facilitate exchange of views with relevant stakeholders (Galera et al.,
2018; Hajdukovi¢, 2023; Phillips, 2006). The adaptation of immigrants to the society they live in
is beneficial for both sides. This benefit facilitates social interaction in all aspects, transcending

individual boundaries.

Anatolia has been one of the regions exposed to migration for thousands of years.
Turkiye has long been confronted with migrating populations. Particularly, the process known
as the Arab Spring, which emerged in the northern part of Africa in 2010, has affected many
parts of the world, including the region Turkiye is in. As a result of the Arab Spring, one of the
countries most affected by the situation in Syria and by Syrians is Turkiye. The increasing number

of migrants each day emphasizes the need to focus more on their employment and education.

The phenomenon of migration is a special situation that concerns both receiving and
sending countries. According to the 2020 report released by the International Organization for

Migration, there are 272 million international migrants, which constitutes 3.5% of the world's

350 The Journal of Limitless Education and Research, 8 (3), 348 - 399



(\Dzz7 Teacher Perspectives on the Challenges Faced by Immigrant Students...
Fatma KIRMIZI, Hilal BOZOVALI, Emre CINGOZ, Mihriban HIRA

population. When looking at the host countries where migrations take place, it is observed that
these are mostly countries with better living conditions. Migrants prefer to move towards
economically prosperous and secure countries with fewer security issues (Giler, 2021).
Migration particularly impacts industrial societies during the transition to the global society. The
education and schools of these countries face numerous challenges due to migration. Factors
such as terrorism, the difficulty of geographical conditions, the concentration of factories in
large cities, and globalization have led to the centralization of the service sector. This situation
has made migrations from rural areas to cities inevitable (Cigerci & Yildirim, 2020; Sahin, 2012).
Migrants are driven by the desire for a better life in large cities, and they make efforts in that
direction. The reasons for migration can vary, but the majority of migrants are motivated by the

desire for a better life.

One of the challenges faced by refugee or asylum-seeking families is raising their
children. In light of the Universal Declaration of Child Rights and international agreements,
strong policies are needed for the socialization and improvement of living conditions for these
children (Liu & Xu, 2023). Schools have different practices to integrate migrant children into
education and society. However, the education system related to these children continues to
face difficulties related to teachers, materials, and resources (Sahin, 2020). According to a report
by UNICEF (2023), children are the most affected segment in migrations. Migrant children face
challenges in education and struggle emotionally and socially, encountering health problems as

well.

Migration phenomenon affects all individuals. However, children, who are more than
affected by the decision of adults to be migrating and obliged to comply with this decision, are
called passive migrants (Giani, 2006). Migrant children face many problems. Education is at the
forefront of the issues that affect them the most due to their age and social circumstances. The
formal education received by migrant children and the quality of this education significantly
determine their knowledge and skills. A good education not only increases the economicincome
of migrant students but also facilitates their adaptation to the newly settled country. Thus, the
risks they may face both in childhood and adulthood decrease (Stark & Bloom, 1985). Therefore,
developed countries make efforts to produce effective education policies for migrant students
they accommodate. A well-educated migrant experiences less difficulty in adapting to the

society they have come to.
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The majority of refugees in Tiirkiye come from Syria. According to 2023 data, the
number of Syrians in Tlrkiye is 3,288,755. According to the age range table published by the
Directorate General of Migration Management, Syrian males constitute 52.4% of the total Syrian
population. The percentage of Syrian females is 47.6%. The number of Syrian males is 158,663
more than the number of Syrian females (Refugee Association, 2023). Again, considering the
official data released by the Directorate General of Migration Management, the total number of
registered foreigners in Tlrkiye is 4,990,663. Tiirkiye has the highest number of refugees. There
is no clear data on irregular migrants (Keskin, 2023). Taking into account the presence of
irregular migrants in the country, it is not possible to give a clear situation regarding the number

of foreigners.

It is possible to say that Syria had a sufficient level of education policy in its country
conditions before the war (Sirin & Rogers Sirin, 2015). However, many things have changed in
the lives of children with the war. They migrated to different countries as immigrants. Tirkiye
has been the country where Syrian refugees or asylum seekers have concentrated the most.
Tlrkiye continues to host Syrians within its borders (Erdogan, 2017; Refugee Association, 2023;
UNICEF, 2020). The influx of such a wave of migration to the country has caused social and
economic difficulties and has also brought about some problems in the field of education.
Migration waves have affected both local and foreign students significantly. Teachers, school
administrators, parents, and all institutions related to education have involuntarily become part
of the process (Aydeniz & Sarikaya, 2021; Turan & Fansa, 2021; Unsal & Baskan, 2021). Ensuring

the integration of migrant students and families into education involves comprehensive efforts.

Becoming literate is one of the fundamental skills expected to be gained in an
individual's educational experience. The education system aims to produce individuals with
developed skills in various fields, knowledgeable, and exhibiting good behaviors. The skills
needed by students in their personal, social, academic, and professional lives, both nationally
and internationally, have been determined within the framework of Tiirkiye's Qualifications
Framework (TQF) (MEB, 2019). These skills are listed as communication in the native language,
communication in a foreign language, mathematical competence, basic competencies in
science/technology, digital literacy, learning to learn, social and civic competencies, initiative
and entrepreneurship, cultural awareness, and expression. It is acknowledged that literacy
education holds a special place in the development of these competencies. Developing these

skills in an individual who is not a qualified reader is not easily achievable.

352 The Journal of Limitless Education and Research, 8 (3), 348 - 399



(\Dzz7 Teacher Perspectives on the Challenges Faced by Immigrant Students...

Fatma KIRMIZI, Hilal BOZOVALI, Emre CINGOZ, Mihriban HIRA

The structure of the language used in the country and the writing system are important
determinants in the initial literacy education. However, the child's developmental
characteristics also become crucial in the process of learning to read and write. Educational
research, theories, practices, and materials used in schools are elements that complete the
process (Glnes, 2022; Sagirli, 2019). In Tiirkiye, for many years, initial literacy education was
conducted through the Sentence Method. Starting from the 2004-2005 academic year, the
Sound-Based Sentence Method was adopted. In the sound-based sentence method, the initial
literacy education begins with sounds. Initial literacy education is prepared to reach sentences
quickly (MEB, 2019). The teaching of sounds is not done in alphabetical order. The presentation
of sounds is based on the letter's name, its sound, frequency of use in language, functionality,
and ease of writing. Sounds are grouped into six categories, and the teaching of these sounds is
carried out in accordance with the specified stages of the method (Glines & Isik, 2018). The aim
is for the student to achieve literacy by presenting the sounds in a specific order. Immigrant
students participate in the process of learning to read and write alongside Turkish students.

However, these students face more challenging problems compared to Turkish students.

Certain measures have been taken to ensure that Syrian children can benefit from the
right to education. In this process, inclusive education has come to the forefront. Inclusive
education focuses on providing equal education to all children, taking into account their
different cultural, social, and learning experiences. It addresses equality pedagogies for the
continuity of culture. It aims to improve communication and positive connections between
disadvantaged minority children and advantaged majority children (Aguiar et al., 2020). The
design and implementation of inclusive education environments can be valuable in guiding

future developments.

In both domestic and international studies, it is emphasized that teachers face
significant challenges in providing education to migrant students. Teachers lack the necessary
equipment in the fields where they provide education to migrant students. They struggle to
access the necessary information about the cultures and lifestyles of migrant students. The
language barrier is seen as a fundamental problem in sharing information for both teachers and
students. Consequently, teachers often do not receive sufficient information about the social
and economic conditions of migrant families. Additionally, teachers express the need for
vocational training in migrant student education (Bourgonje, 2010; De Wal Pastoor, 2015;

Dryden-Peterson, 2015; Ferfolja, 2009; Matthews, 2008; Sidhu & Taylor, 2009; Yaylaci et al.,
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2017). Important steps need to be taken to address the challenges teachers face in dealing with

migrant students and their families.

Despite all the precautions taken, it is observed that some migrant children cannot
continue their education. Especially, insufficient knowledge of the language of the host country
and low participation of students in education emerge as fundamental problems in the
integration of migrant groups (Pohl, 2013). In some countries, in-service training has been
provided for teachers to work efficiently with migrant students. However, various problems
have been encountered during the integration process. Gender, culture, social class, language,
race, ethnicity, nationalism, religion, and other differences are challenging issues for the school

system to manage (Oldroyd, 2005). Schools find it challenging to overcome these differences.

Migrant students (refugees or asylum seekers) living in Tiirkiye face many problems
similar to students in other countries. Studies have identified issues such as language deficiency,
academic failure, difficulty in communication, and the inability to adapt due to cultural
differences affecting them (Belet Boyaci & Yasar, 2018; Bicer et al., 2012; Cigerci & Gingor,
2016; Gungor & Senel, 2018). Research conducted in different grade levels in schools indicates
the following problems in migrant students learning Turkish reading and writing (Bicer & Bozkirl,

2012; Cigerci & Gungor, 2016; Eksi et al., 2015; Er & Polat, 2012):

e Migrant students experience difficulties in comprehension, communication, adaptation,

and expression due to not being proficient enough in Turkish.

e Migrant students face challenges in adapting to and communicating in the educational

processes due to language and cultural differences.

e Differences in the phonetic structure between Turkish and the native language lead to

ne nn mmn mmn nmnon onmn

difficulties in the spelling and pronunciation of letters "g," "s," "c," "¢," "1," "o,

0," and "0.".
¢ Challenges are encountered in developing the four basic language skills. Problems arise in

the development of writing, followed by speaking, reading, and listening skills.

e Migrant students encounter difficulties stemming from differences in sentence structure,
grammar (syntax, semantics, etc.), and morphological aspects between Turkish and Arabic

languages.

e Challenges arise in Turkish language instruction due to issues with teaching methods and

techniques.
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e Migrant students face problems due to the lack of necessary materials caused by economic

reasons.

The Ministry of National Education collaborates with the United Nations Children's Fund
(UNICEF), the Association for Solidarity with Refugees and Migrants (SGDD), and other non-
governmental organizations. In addition, as part of the "Expansion of the Conditional Education
Assistance Program in Tirkiye for Syrians and Other Refugees" initiative, access to education
has been provided for nearly 500,000 out of 833,000 Syrian children in Tirkiye. Efforts have
been made since 2003 to ensure that Syrian children receive education of the same quality as
Turkish students. Throughout Tirkiye, migrant families receive educational assistance through
the Conditional Education Assistance Program (CEAP) under the condition of regularly sending
their children to school. CEAP has been particularly effective in promoting the attendance of
girls in schools, with the aid amount being higher for girls than for male students (Tarhan, 2022;
UNICEF, 2022). Positive discrimination is applied for girls in the education of migrant students

with the aim of improving their quality of life.

A refugee is an individual who, due to race, religion, social status, political views, or
identity, feels oppressed in their country and seeks asylum in another country, with this request
being accepted. These individuals do not benefit from or do not wish to benefit from the
protection of their country. Therefore, they do not request to return to their country (Migration
Administration, 2023; Soyugok, 2023). A migrant is someone who leaves their country for
various reasons and is in the process of having their asylum request evaluated by the authorities
of the country they have fled to. These individuals are in the application stage to seek asylum in

another country (UNHCR, 2023).

While the term "refugee" is occasionally used interchangeably with the term "asylum
seeker," they have distinct meanings. These words do not carry the same meaning. An asylum
seeker refers to individuals who have applied for asylum but have not yet received a decision
from the competent authorities. Asylum seekers are individuals who have not yet obtained
refugee status. According to Article 3/3 of the Resettlement Law, the term "asylum seeker" is
used for those who seek temporary residence in a province due to any compulsion without the
intention of settling in Tirkiye (Soyugok, 2023). Asylum seekers, who have had to leave their
country for various reasons and have sought asylum in the host country, are in the
"investigation" stage by the competent authorities, waiting for the conclusion of this

investigation. In this study, without making a distinction between refugees and asylum seekers,
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the challenges faced by foreign-origin students in their initial literacy learning process are

discussed. The term "migrant" is preferred to describe the students' situation.

Turkiye, like every child who is a Turkish citizen, recognizes the right of migrant children
to access education. The development of the skills these children need to become literate begins
in the preschool period. The instruction and development of literacy skills predominantly
continue with first-grade reading and writing instruction. Migrant children receive reading and
writing education in primary school classes suitable for inclusive education. However, these
students face many difficulties in the initial literacy learning process due to socio-economic
problems, language issues, and other reasons. Identifying the steps to ensure the adaptation of
children who have migrated to Tilrkiye due to problems in their home countries is crucial. In this
process, literacy education can be considered the first step in achieving this adaptation.
Determining the problems encountered in literacy education with a scientific perspective will
shed light on program development efforts related to the education of migrant students. The
aim of this research is to identify and evaluate the problems encountered in the initial literacy
education of migrant students according to the opinions of primary school teachers. In line with

this goal, the following sub-problems have been formulated:

1. According to teachers' opinions, what is the influence of migrant students' families on

the process of initial literacy education?

2. According to teachers' opinions, what are the challenges faced by migrant students in

the learning-teaching process of initial literacy education?

3. According to teachers' opinions, what are the problems experienced by migrant

students in skill areas during initial literacy education?
2. Method

This study aims to identify the challenges faced by primary school teachers in the initial
literacy education process of migrant students. Therefore, a qualitative research method was
employed, and among the qualitative research designs, a "case study" was preferred. In a case
study, a single case or event is examined in-depth (Yildirrm & Simsek, 2016). A case study
involves the in-depth description and analysis of a limited system, focusing on a single event or
situation. Data is systematically collected to understand what happens in a real-life context
(Starman, 2013; Subasi & Okumus, 2017). Through the case study, the thoughts of the

participants in the research were obtained in a more detailed manner.
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2.1. Study Group

The study was conducted during the spring semester of the 2022-2023 academic year in
the central and district areas of Denizli and Sanhurfa. The participants were primary school
teachers working in schools affiliated with the Ministry of National Education. The "criterion
sampling method" was used in the selection of participants. The criterion for selecting
participants was "teachers with migrant students in their classes." In the research, a total of 49
primary school teachers (34 female, 15 male) were reached. Teachers participated in the study

on a voluntary basis.

It was assumed that the students in the classes of the participating teachers could
potentially be refugees or asylum seekers. The crucial aspect of this study is not the child's
refugee or asylum seeker status but the scientific identification of the problems encountered by
the child during the initial literacy learning process after starting primary school. Therefore, the
term "migrant" was preferred over the more specific terms "refugee" or "asylum seeker" in the

context of this research.
2.2. Data Collection Tool

The research data were collected using a personally developed information form and an
open-ended question form. In the creation of the form addressing the problems encountered
during the initial literacy instruction with migrant students, initially, six questions were
prepared. These questions were then presented to the opinions of three expert faculty members
in the field. Based on the feedback received, two questions were deemed non-functional and
were removed from the form. Additionally, a personal information form was prepared to
determine the demographic characteristics of the participants. The final data collection tool

consists of four questions and a personal information form.
2.3. Gathering Data and Data Analysis

The participants in the sample were reached through Google Forms or directly. Thirty-
one teachers were reached through Google Forms, and 18 teachers through printed forms.

Volunteer teachers participating in the study were asked to answer open-ended questions.

Content analysis was employed in the data analysis process. Content analysis reveals
hidden truths within the data and allows for the identification of data. In qualitative studies,
data processing occurs in four stages: coding the data, finding themes, organizing codes and

themes, and finally, describing the findings (Yildirnm & Simsek, 2016). To increase the reliability
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of the study, the agreement percentage for the determined codes was calculated. For this, the
consistency of the codes created by two researchers was examined, referring to Miles &
Huberman's (1994) formula for agreement. The agreement values for the codes ranged between

0.88% and 0.90%.

The data obtained in the study were transferred to computer software, and codes were
created during this process. Relationship codes were grouped, and sub-themes were reached.
Relevant sub-themes were grouped to create themes. Direct quotes from participants' views
were used to explain the sub-themes constituting the themes, and these quotes were explained.
In providing quotes, participants' personal information was included. The quotes used
participant order (1, 2, 3, ...), gender (F, M), and the number of migrant students in the teacher's

class (...2. Migrant student) abbreviations.

According to teacher opinions, the themes and sub-themes identified regarding the
problems encountered in the initial reading and writing education of migrant students are

specified in Table 1.

Table 1.
Themes and Sub-Themes Formed from Classroom Teachers' Opinions
Themes Sub-Themes Repetitions for Each Sub-Theme
Language Difference 38
Family Support 31
Parental Influence Educational Level 27
Economic Issues
Readiness 5
Teaching-Learning Process Letter Instruction 49
Harmony 23
Reading Comprehension 9
Skill Areas Speaking 5
Writing 38

As seen in Table 1, the research identified three themes and, accordingly, 10 sub-
themes. The most frequently recurring sub-theme is "letter instruction," which was determined
to be repeated 49 times. The least recurring sub-themes are "speaking" and "economic issues,"

each repeated four times.
2.4. Ethics

In accordance with research ethics, explanations regarding the study were provided to
the participants. Following these explanations, their consent was obtained before administering
the open-ended questionnaire. The study was conducted with great care to adhere to ethical

principles. The necessary procedures to obtain ethical approval for the study were carried out,
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including the submission of an application to the "Social and Human Sciences Scientific Research
and Publication Ethics Board" of the institution to which the researchers are affiliated. As a result
of this application, a document confirming the adherence of the study to ethical rules was

obtained.
3. Findings

In this section, explanations of the sub-themes and themes that emerged as a result of
the analysis of the collected data are provided. Quotations containing the participants' views

are included to explain the sub-themes and themes, accompanied by relevant explanations.
3.1. Findings and Commentary on the First Sub-Problem

To address the first sub-problem of this research, the theme of "parental influence" has
been explained. The first sub-theme is identified as "language differences," and 38 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-
theme of language differences are presented below;

"Family members generally do not know Turkish, so they cannot help the child (48, F., 3
Migrant Students)." "Parents, not being proficient in Turkish, cannot contribute to students in
the reading and writing process. Students cannot receive support from their parents on this
matter; they try to reinforce what they learned at school on their own (50, F., 1 Migrant
Student)." "Parents are making an effort as much as they can, but because they don't know
Turkish well enough, they cannot contribute much (27, F., 2 Migrant Students)." "Learning

happens only in the classroom because they don't know Turkish (9, F., 10 Migrant Students)."

When examining teacher opinions related to the sub-theme of language differences, it
is observed that parents do not know Turkish. Families do not speak Turkish at home. Parents
who do not know Turkish well cannot help their children enough. This situation makes it difficult
for parents to follow the first reading and writing process. Additionally, it negatively affects

parent-teacher communication.

Secondly, the sub-theme of "family support" has been created, and 31 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-

theme of family support are presented below;

"Parents have almost no contribution to the first reading and writing learning process.
The parents in the region where we are located do not show enough interest in their children and

do not support their education. They do not even meet the basic needs of their children (39, M.,
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4 Migrant Students)." "I generally have a parent profile consisting of large families with low
socio-cultural levels. The contributions of parents to the process are almost negligible (40, F., 3

Migrant Students)."

When examining the sub-theme of "family support," it is observed that these families
do not fully engage in school and relationships within the school. According to the participants,
the main reason for this is that parents do not know Turkish. Because families do not know the
language, they cannot play a fully active role in their children's first reading and writing learning
process. On the other hand, economic reasons also prevent families from providing adequate
support to their children's education. According to teacher opinions, low socio-cultural levels, a
high number of siblings, parental neglect, and a lack of hope and expectations for the future also

play a role in the inability of parents to provide sufficient support to students.

As the third sub-theme, "education level" has been determined, and 27 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-

theme of "education level" are presented below;

"Most of the students coming to school have parents who attended school but dropped
out later. This causes difficulties in helping them at home (3, M, 31 Migrant Students)." "The
education level of families directly affects the academic success of the child. If the family is well-
educated, the child is also willing to progress (6, F, 1 Migrant Student)." "The education level of
the family positively influences teacher-parent cooperation. Educated parents take better care
of their children (15, F, 3 Migrant Students)." "The low education level of parents prolongs the

first reading and writing learning process (31, F, 3 Migrant Students)."

According to teachers' opinions, there is generally a very low level of parental education.
Teachers frequently mention that because the family's education level is low, they cannot
adequately care for the child, the student-parent relationship is negatively affected, the child's
in-class academic performance decreases, and they lag significantly behind their peers in reading
and writing instruction activities. The lack of sufficient support from parents with low education
levels negatively affects the student during the first reading and writing process. Migrant
families who are literate in reading and writing provide the necessary support to their children
during the reading and writing process. These students' speech is more understandable. On the
other hand, teacher-parent communication is easier to establish. Of course, this situation makes

it easier for the student to learn to read and write.
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The fourth sub-theme is named "economic problems." Quotations from teacher

opinions related to the sub-theme of "economic problems" are provided below;

"I have witnessed some difficulties in economic terms. | believe that the family factor
plays a significant role in the child's success (41, F, 4 Migrant Students)." "Most migrant students

do not have decent homes and face problems finding jobs (34, M, 3 Migrant Students)."

According to the opinions of the 4 teachers participating in the study, most migrant
parents have difficulty finding a job. This situation leads to economic difficulties for them. The
parent's economic situation also affects their children. Economic problems cause adverse effects

on the students' learning and teaching process.
3.2. Findings and Commentary on the Second Sub-Problem

To address the second sub-problem of this research, the theme "learning-teaching
process" is explained. The first sub-theme is "Readiness," and 5 teachers have provided their
opinions on this sub-theme. Quotations from teacher opinions related to the sub-theme of

"Readiness" are provided below:

"They are unfamiliar with the lessons because they did not receive preschool education.
The students' readiness levels are quite low. There is a lot of absenteeism. | start with other
students, but they lag behind in the process of learning to read and write since they joined later
(41, F, 4 Migrant Students)." "They have problems with holding a pencil, understanding what is
said (33, F, 2 Migrant Students)." "First of all, because there is no familiarity with Turkish, working
with words they hear from scratch is difficult. In addition, they receive very little preschool
education, which poses a serious problem (49, M, 3 Migrant Students)."” "Some migrant children
cannot adapt to the school culture because they did not receive preschool education. Generally,
children who start 1st grade at an older age struggle cognitively with reading and writing (45, F,

2 Migrant Students)."

Five teachers participating in the study provided their opinions on the sub-theme of
"Readiness." Upon examining these opinions, it becomes evident that the lack of preschool
education for students is a significant issue. The limited exposure of students to Turkish poses a
hindrance to the development of their language skills. Naturally, the low level of readiness leads
to serious challenges during the initial reading and writing process. Problems such as holding a

pencil and writing from left to right are encountered, and overcoming these issues requires time.
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Within the scope of the theme "Learning-Teaching Process" 49 teachers provided their
opinions on the sub-theme of "Letter Confusion". Excerpts from teacher opinions on the sub-

theme of "Letter Confusion" are as follows:

"Immigrant students may encounter difficulties in producing sounds (5, F., 1 Immigrant
student)." "Since they produce sounds incorrectly, there are also many mistakes in writing (9, F.,
10 Immigrant student) "They experience difficulties in the pronunciation of letters (10, F., 7
Immigrant student)." "Especially, they often confuse the vocal letters (26, F., 2 Immigrant
student).”" Due to their lack of proficiency in the language, pronunciation problems are quite
common. Since they learned Turkish in the region where we are located, they blend the regional

accent features, resulting in even more incorrect pronunciation (39, M., 4 Immigrant student)."

"When examining the teacher views on the sub-theme of 'mixing letters,' it was
determined that 49 teachers expressed opinions on this matter. According to the participants,
language issues cause difficulties in sound pronunciation for students. Immigrant students have
a different native language, and the incorrect pronunciation resulting from their different
language use has been observed to mix sounds. This pronunciation problem encountered in

sound teaching also makes reading and writing more challenging.

The third sub-theme of the theme, named harmony,' has been identified. Regarding this
sub-theme, 23 teachers expressed their views. Quotations from teacher views for the

“harmony” sub-theme are presented below:

“These students experience adaptation problems because they start their education in a
different environment. Cultural differences and the fact that Arabic and Turkish have partly
different roots in terms of words make it difficult for students to adapt (47, F., 2 Immigrant

student).”

When examining teacher views on the adaptation sub-theme, it is observed that
immigrant students, coming from a different culture and speaking a different language, face
adaptation issues. According to the participants, these students have difficulties in
communicating with other students and making friends. The adaptation problem experienced

in school also negatively affects academic success."
3.3. Findings and Commentary on the Third Sub-Problem

In order to address the third sub-problem of this research, the theme of 'skill areas' has

been explained. Within this theme, the first sub-code is formed as 'comprehension,' and 9
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teachers have expressed their views on this sub-theme. Quotations from teacher views for the
sub-theme of comprehension are provided below;

“Even though they learn to read, comprehension is not happening; there are very serious
problems in that regard (1, F., 5 Immigrant student).''They can read, but they don't understand
what they read (9, M., 10 Immigrant student)."Inability to comprehend what is read, inability to
write the sentences spoken, inability to progress in grammar topics, inability to speak effectively
and nicely, inability to understand texts according to the 5W1H rule in Turkish (41, F., 4
Immigrant student).''They have difficulty in understanding what they read because of
pronunciation issues. Due to not understanding what they read, they also face problems in other

subjects (48, F., 3 Immigrant student).”

When examining teacher views on the sub-theme of comprehension, it is observed that
immigrant students, due to their problems in understanding what they read, cannot
demonstrate sufficient success in other subjects as well. Immigrant students who are not
successful in comprehending what they read also face problems in speaking and writing.
According to the participants, these students cannot perform learning-teaching activities

properly due to the problems they experience in understanding what they read.

As part of the theme “skill areas,” the sub-theme of “speaking in their own language”
has been identified. It has been determined that 5 teachers expressed their views on this sub-

theme. Some quotations from teacher views for the sub-theme of 'speaking' are as follows:

"They sometimes pronounce sounds similar to those in their own languages (1, F., 5
Immigrant Student)." "They pronounce sentences like Arabic. Due to the lack of emphasis and
intonation, sentence integrity is also compromised (3, M., 31 Immigrant Student)." "The limited
time spent in school for learning Turkish is insufficient. Additionally, the lack of use of the Turkish
language at home can prevent children from producing certain sounds (45, F., 2 Immigrant
Student)." "Because a different language is spoken at home, they struggle to comprehend what
is spoken at school. The language spoken at home can also lead to mispronouncing voiced letters

(46, M., 4 Immigrant Student)."

When examining the teacher opinions related to the “Speaking” sub-theme, it is
observed that students carry the effects of their native languages into their lessons. Due to
speaking their own languages in their family lives, they face serious difficulties in mastering
Turkish. According to the participants, this also leads to challenges in the reading and writing

processes. Immigrant students experience significant difficulty in correctly pronouncing sounds
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during the initial reading and writing learning process. Due to their lack of knowledge about
Turkish stress and intonation patterns, they struggle to maintain coherence while reading

sentences.

As the third sub-theme in the 'Skill Areas' theme, 'Writing' was established. It was
determined that 38 teachers expressed their views on this sub-theme. Quotations from teacher

opinions about the 'Writing' sub-theme are provided below;

"They cannot put what they read into writing. We make them spell, but still, incorrect
words emerge (3, F., 31 Immigrant Student)." "They cannot spell words correctly. They also
cannot use punctuation marks correctly and appropriately (19, F., 2 Immigrant Student)." "They
write from right to left. They also make mistakes in the direction of writing letters (27, F., 2
Immigrant Student)." "They write from right to left. They experience difficulties in writing dotted
letters during dictation exercises (40, F., 3 Immigrant Student)." "They write the words and
sentences on the board without difficulty, but it is observed that they frequently make mistakes
during dictation. There are omissions in between the letters (46, F., 4 Immigrant Student)."
"Because they are unfamiliar with letters, they write them in different ways (47, F., 2 Immigrant

Student)."

When examining teacher opinions on the 'Writing' sub-theme, it is seen that immigrant
students face many problems in this regard. According to the participants, even if the students
can read, they struggle to write what they read. Immigrant students cannot use punctuation
marks correctly and appropriately. They write from right to left, contrary to the writing direction
of the Latin alphabet. As they are not familiar with the letters of the Latin alphabet, they struggle
to write these letters and make mistakes in their writing directions. According to the
participants, immigrant students make spelling mistakes during dictation exercises, but they do

not have difficulty writing what is written on the board."
4. Conclusion, Discussion and Suggestions

The necessity for people with different cultures to live together as a result of migration
has brought about some problems. According to the results obtained from this research, the
majority of immigrant parents do not speak Turkish. One of the most significant problems that
arise is the lack of proficiency of immigrant parents in the official language of the country.
Immigrant families face language barriers due to not knowing Turkish. This situation also hinders
their effectiveness in the educational process of their children. The results obtained regarding

immigrant parents support previous research. In a study conducted by Bulut et al. (2018),
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primary school teachers aimed to identify the problems they experienced with refugee students
in Turkish lessons. The opinions of teachers were collected for this purpose. Research data were
obtained from 14 classroom teachers using an interview form. Participants stated that they
applied the same educational program to immigrant children who did not have Turkish as their
native language in Turkish lessons. Participants expressed that they did not know how to solve
the language problems of foreign students and that they did not undergo any training process
on teaching Turkish to foreigners. Therefore, teachers face significant challenges with immigrant
students. In a study by Eren (2019), teachers and administrators tried to identify the problems
of refugee students based on their opinions. According to the results obtained from the
research, teachers and administrators stated that special Turkish courses for immigrant parents
should be opened. These courses should be made mandatory for parents, and it should be
explained to them how important their children's education is. In a study conducted by Dixon
and Wu (2014), they examined 92 articles published after 2000 and aimed to identify the
problems of immigrant students. According to the study, the consistency between home and
school practices is related to parents' language proficiency. Especially, there is a need for
parental support to improve students' reading skills. Innovative school curricula connecting
home and school practices and encouraging parental involvement should be developed. Family
literacy programs should be designed and implemented for parents. Similar results have been
obtained in other studies conducted previously (Fidan & Tas, 2023; Hallagh & Giil, 2021; Ustiin
& Bas, 2022). Families cannot adequately support their child's initial reading and writing learning
process for various reasons. According to teachers, the main reason for this problem is that the
majority of parents do not speak Turkish. Parents either do not know Turkish at all or know very
little. This situation negatively affects their children's initial reading and writing learning process.
The lack of proficiency of parents in Turkish, the official language of the country, leads to a lack
of interest in their children's education. The active involvement of immigrant parents in their

children's education can also facilitate their social integration.

A study reveals that immigrant parents experience economic difficulties, making it
challenging for them to meet the needs of their children due to financial constraints. This result
aligns with previous research. In a study by Martin-Pastor et al. (2013), teachers' opinions
indicated that many immigrant students' families had a low economic status. Parents with
insufficient economic income cannot provide the necessary support for their children's initial
reading and writing learning process. As a result, students tend to lag behind in this learning

process. Another finding from the research suggests that immigrant students' parents also face
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employment issues. The economic problems of parents negatively impact the learning processes
both inside and outside of school for immigrant students. Cummins (2012), in his research,
identified social adaptation issues for first and second-generation immigrant students, mainly
linked to poverty. This adaptation issue is closely associated with poverty. The poverty
experienced by parents, and consequently by students, leads to academic failure in the
educational process. As seen in other studies, the low economic status of immigrant families
adversely affects their children's educational experiences. These families often have multiple
children, making it challenging to provide the necessary support for their children's education,

leading to lower expectations for their children's future.

According to the results obtained from the research, it can be concluded that the
readiness levels of immigrant students are low. Factors such as not receiving pre-school
education and not knowing Turkish well enough negatively affect the readiness of students for
learning to read and write. As a result, immigrant students experience difficulties in areas such
as holding a pen and expressing themselves. In his 2019 study, Polat identified the problems
Syrian students face in the initial process of learning to read and write based on the opinions of
classroom teachers. The research involved 16 classroom teachers, and data were collected
through interview forms. According to the research, a significant majority of Syrian students do
not have a sufficient level of readiness to learn to read and write. Differences in their native
languages, lack of access to necessary materials, and social issues lead to variations in their levels
compared to other students. This situation adversely affects their initial learning process of

reading and writing.

According to the results obtained from the research, immigrant students experience
difficulties in the pronunciation of letters due to the difference in their native languages.
Speaking a different language at home leads to insufficient proficiency in Turkish and,
consequently, incorrect pronunciation of letters. These students tend to mix up the letters, and,
naturally, this situation results in difficulties in reading and writing as well. In their 2021 study,
Aydeniz and Sarikaya aimed to identify the challenges faced by immigrant students in the
education process. The participants consisted of 28 contracted teachers working in various
fields. The results of the research indicate that students struggle with the pronunciation of
letters that exist in Turkish but not in Arabic. The significant differences between Turkish and

Arabic, including language rules, contribute to difficulties in pronunciation and comprehension.
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According to the opinions obtained from the participants, immigrant students
experience difficulty in social integration with their peers. These students struggle to
communicate with their peers because they do not know Turkish well enough and come from a
different culture. Consequently, these students face significant challenges in adapting to school,
negatively impacting their academic success. In their study conducted in 2021, Suna et al.
explored ways to facilitate the adaptation of Syrian children to the education process. They
interviewed 19 psychological counselors working in different cities. The research revealed that
the Turkish language skills of Syrian students are not sufficient. These students face difficulties
in expressing themselves and describing their problems, leading to challenges in seeking
support. They struggle to communicate effectively with their peers. In a study conducted by
Biasutti et al. (2020) with primary and middle school teachers in Italy, the researchers aimed to
identify the problems of immigrant students. The study involved 29 participants, and data were
obtained through a questionnaire developed by the researchers. According to the results of the
research, immigrant students face challenges in classroom activities, intercultural
communication, and social interactions in the classroom. Instructional strategies and methods
should be implemented to support the integration of students. In a study by Uzun and Bitiin
(2016), the researchers aimed to identify the problems faced by Syrian students in preschool
institutions. Six preschool teachers with Syrian students were interviewed. These children
cannot communicate with their teachers and peers due to language problems. According to the
research, immigrant students are unable to communicate with their teachers and peers, leading
to difficulties in teacher-student interaction. According to the research conducted by Ertus
(2017), the main problem of Syrian students is the lack of knowledge of Turkish. According to
teachers' opinions, students start school without learning Turkish, leading to difficulties in
adapting to school. Another finding of the research is that Syrian students have difficulty making
friends with Turkish students. They struggle to form groups among themselves and participate
in the games of other peers. The difficulty in joining the games of their peers hinders immigrant

students from adapting to the social environment.

According to the results obtained from the research, immigrant students experience
difficulties in reading comprehension. Due to their struggles in understanding what they read,
these students cannot perform well in other subjects. Additionally, problems in reading
comprehension have implications for speaking and writing skills. Immigrant students cannot
demonstrate the required performance in classroom activities and assignments. It is possible to

say that reading comprehension is at the core of all subjects and activities. Immigrant students
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facing difficulties in this regard encounter challenges in almost every aspect of the education
process. These findings are consistent with previous studies. In a study conducted by Ertus
(2017), who interviewed 10 teachers to identify the problems faced by Syrian students in the
education process, it was found that students only learn the basics of reading and writing.
However, they experience difficulties in understanding what they read. Students can read, but

they struggle to comprehend the text.

According to the opinions of teachers, immigrant students cannot effectively use the
stress and intonation in Turkish. Due to their lack of mastery over the stress and intonation in
Turkish, they cannot maintain coherence when reading sentences. The fact that students speak
their native languages at home and communicate with their friends in their own languages
makes it challenging to overcome this issue. According to participants, these students bring their

language use in their native languages into the reading and writing process.

According to the opinions of teachers participating in the research, immigrant students
also face many challenges in writing. Students struggle in expressing what they read and in
dictation exercises. They have difficulty using punctuation marks correctly in their writings. They
often write letters in the wrong direction because of their limited familiarity with the Latin
alphabet. Immigrant students do not have problems transcribing what is written on the board
into their notebooks, but they make mistakes when trying to write what they hear. These results
support previous studies. In a study conducted by Giltutan and Kan (2019), aiming to identify
the problems Syrian students face in writing activities, 30 primary school teachers were
interviewed. According to the results, Syrian students have low-level writing skills. Even if
students are willing to engage in writing activities, they face challenges due to their lack of
proficiency in Turkish. Teachers noted that some Syrian students have deficiencies in their
vocabulary. Students experience issues such as omitting letters, incorrect letter usage, adding

extra letters, and inability to combine syllables while writing.

Based on the results obtained from the research, the following recommendations have

been developed:

The functionality of existing Turkish courses aimed at assisting immigrant parents in
providing adequate support for their children's education should be enhanced. The content of
language courses should be reviewed to ensure that these families learn Turkish effectively, and

continuous communication should be maintained with the families.
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State policies should be developed to help immigrant families find employment and
sustain their lives. The socio-economic status of immigrant families is a crucial determinant in
meeting their children's school needs economically. It should be remembered that economic
conditions will directly or indirectly affect immigrant students' initial literacy processes. The
government should provide additional sources of income for economically disadvantaged
immigrant students. Research should be conducted to identify the economic problems

experienced by these students in the education process.

Social activities should be organized to facilitate faster integration of immigrant students
with their peers. Turkish and immigrant students should be brought together, providing
opportunities for teamwork. Communication within the school between students should be
increased. Teachers should conduct activities that involve immigrant students in school
communication. These children need to be encouraged to express themselves and actively
participate in educational activities. In these activities, students should be motivated to speak

Turkish.

Scientific research should be conducted on the problems immigrant students face in
their initial literacy instruction. Special programs for initial literacy instruction should be
developed based on the results of these studies. The programs should address the interaction
between the school and the family specifically. Establishing a connection between the school

and the child's parents is crucial.

In the process of learning to read and write, patient and meticulous efforts should be
made regarding the pronunciation of letters. Teachers play a crucial role in this regard. In the
classroom, teachers should patiently assist students in correctly pronouncing the letters. If
necessary, with a planning by the Ministry of National Education (MEB), additional lessons
should be introduced to help these students better learn to read and write. The importance of

these students gaining enjoyment in reading and writing should never be overlooked.

In order for immigrant students to achieve the necessary success in writing activities,
teachers should approach them with patience. Sufficient time should be allocated to activities
such as writing letters in the correct direction according to the Latin alphabet, writing from left
to right, understanding dictation exercises accurately, and using punctuation marks correctly. In
this regard, the Ministry of National Education (MEB) should gather preliminary information

through scientific studies, clearly identify the problems, and seek support from experts to
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generate effective solutions. If necessary, special programs for learning to read and write should

be organized for these children or additional time should be allocated to them in schools.

To ensure that immigrant students do not face difficulties in the initial process of
learning to read and write, they should receive preschool education. In preschool education, a
special program for language, reading, and writing should be prepared for these students, and

their readiness levels should be developed.

Special emphasis should be given to comprehension exercises in reading for immigrant
students in the initial process of learning to read and write. These students should engage in
more reading exercises compared to other students. Understanding the read word, sentence,
or text should be prioritized. The Ministry of National Education (MEB) should take necessary
measures in this regard. If needed, comprehensive scientific studies on the subject should be

conducted, and appropriate solutions should be developed based on the results of these studies.

Immigrant students should be made aware that speaking Turkish among themselves will
enhance their language skills. It should be explained that this situation will positively affect their
education and awareness should be created that they will adapt more easily to social life. During
this process, care should be taken not to create a negative perception regarding the child's use

of their native language.

To demonstrate the necessary developments in writing, immigrant students should
engage in additional writing exercises. Even after completing the initial literacy education,
special activities should be included to enable immigrant students to express themselves in

writing. The importance of generating thoughts through writing should not be overlooked.
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Ozet: Olumsuz yasam kosullari, saglik sistemi sorunlari, dogal afetler, savas kitlik vb. sebebiyle
her giin insanlar farkli tlkelerde gé¢gmen olarak yeni bir yasama baslamaktadir. Turkiye, yakin zamanda
Suriye’de ve Ukrayna’da yasanan savaslar nedeni ile gb¢ almistir. Ayrica Afganistan ve Pakistan gibi yasam
standarti dusik tlkelerden de gogler olmustur. Bu géclerden en ¢ok etkilenen kitlenin ¢ocuklar oldugu
sdylenebilir. Gécle gelen &grenciler icin egitim destegi calismalari yapiimistir. Ozellikle ilk okuma yazma
o6grenme sirecinde gogmen cocuklar ¢ok blyilk sorunlar yasamistir. Bu calismanin amaci 6gretmen
goruslerine gore gocmen 6grencilerle gercgeklestirilen ilk okuma yazma 6gretimi siirecinde karsilasilan
sorunlari tespit etmek ve degerlendirmektir. Gogmen 6grencilerin ilk okuma yazma 6gretimi siirecinde
karsilastiklari sorunlari tespit etmeye yonelik oldugundan ¢alismada nitel arastirma yontemi kullaniimigtir.
Nitel arastirma desenlerinden “durum galismasi (case study)” tercih edilmistir. Calisma 2022-2023 egitim
o6gretim yilinin bahar déneminde, Denizli ve Sanliurfa’da gercgeklestirilmistir. Katilimcilar, Milli Egitime
bagh devlet okullarinda gérev yapan ilkokul 6gretmenleridir. Katilimcilarin se¢iminde “6lcit 6rnekleme
yontemi” kullanilmistir.  Katilimcilarin belirlenmesinde “sinifinda géogmen 6grenci olan 6gretmenler”
Olgltl goz ondne alinmistir. Bu 6grenciler siginmaci ya da miilteci statisiinde olup yabanci kdkenlidir.
Arastirmada 49 (34=kadin, 15=erkek) ilkokul 6gretmenine ulasilmistir. Ogretmenler géniilliilik esasina
gore calismaya katilmistir. Arastirma verilerinin elde edilmesinde arastirmacilarin gelistirdigi kisisel bilgi
formu ve agik uglu soru formu kullaniimistir. Agik uglu soru formu uzman gorusi alinarak gelistirilmistir.
Orneklemde yer alan katilimcilara Google form araciligi ile ya da dogrudan ulasiimistir. Verilerin analizinde
icerik analizine basvurulmustur. Veriler bilgisayara aktarilmis ve kodlar belirlenmistir. iliskili kodlar bir
araya getirilerek alt temalara ulasiimistir. Alt temalar bir araya getirilerek de temalar olusturulmustur.
Temalar ve alt temalar agiklanirken dogrudan alintilara yer verilmistir. Arastirmadan elde edilen sonuglara
gore ebeveynler vyeterince Tirkce bilmedikleri icin evde c¢ocuklarinin g¢alismalarina yardimci
olamamaktadir. Gogmen 6grencilerin biyuk bircogunlugu okul 6ncesi egitim almadiklari icin hazir
bulunusluk seviyeleri olmasi gerekenin altindadir. Bu 6grenciler bazi harfleri seslendirmede, yaziyi soldan
saga dogru yazmada, Tirkce konusup anlasmada, akranlari ile iletisim kurmakta sorun yasamaktadirlar.
Ogretmenlerin gorislerine gdre gécmen 6grenciler bir sekilde okumayi dgrenseler bile okudugunu
anlamakta olduk¢a zorlanmaktadir. Bu 6grenciler Tirkgenin vurgu ve tonlamalarini bilmedikleri igin
ctimleleri anlamli bir sekilde okuyamamaktadir. Latin alfabesindeki harflere yeterince asina olmadiklari
icin bu harfleri yazmakta zorlanmaktadir.
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1. Giris

insanlar tarihin baslangicindan beri bir yerden bir yere gé¢ etmek durumunda
kalmislardir. Yasanilan yerden ayrilmak sliphesiz yasadigi yer ile arasinda bag kuran insanlar igin
her zaman zor olmustur. Gog ettigi yerde kiltlirinii, yasam tarzini devam ettiren ve goc¢ ettigi
yerdeki kiltiirden de etkilenen insan, yeni kiiltir ve yasam tarzlarinin olusmasinda da etkili
olmustur. Go¢, mekan degistirmenin yani sira donlismeyi, degismeyi ve degistirmeyi de
beraberinde getirir. Terk edilen ve yerlesilen yer ile gbcenler ve gociilen yerdekilerin nitel ve
nicel ozelliklerinde farkliliklar vardir. Goglin nedeninin, kapsaminin ve isleyis slrecinin farkh
olmasi her gogi bir digerinden farkli hale getirmistir (Yilmaz, 2014). Go¢ her donemde goriilse

de farkh nedenlere bagh olmus ve toplumlarin yasam bicimlerine etki etmistir.

Goc¢ ve hareketlilik insanlik tarihinin ayirt edici bir 6zelligi olmustur. Aslinda insanlik
tarihinin, insan hareketliliginin tarihi oldugunu séylemek mimkindur. Gog¢ kavraminin séylemsel
alani oldukga genistir (Hoerder, 2009; Picozza, 2017). Goég tarihi, gogmenlerin kurumunu ve
motivasyonlarini inceler. Yasam planlarinin pesinde olan bu bireylerin toplumsal seceneklerinin
neler oldugu ve ne tir kisitlamalarla karsi karsiya geldiklerini belirlemeye calisir (Harzig &
Hoerder, 2009). G6¢ kavrami kendi icinde sosyal bir donlsiimi icermektedir. Bu nedenle sosyal

bilimlerin pek ¢ok alaninda ele alinmaktadir.

GOg alan Ulkeler son yillarda gog felsefelerine daha ¢ok vurgu yapmistir. Go¢ bashgi
altinda Uretilen bilgiler; politika raporlari, bilimsel katkilar, kurumsal anketler vb. gd¢gmenlerin
sorunlarini  ¢ézmek i¢in ugrasilan durumlardir. Go6¢ sorunlariyla politikacillar kadar
akademisyenler ve sivil toplum kuruluslari da ilgilenmektedir. Biitlin bunlara ragmen gé¢men
sorunu tartismali bir sosyal olgudur. Gogmenler meydan okumak zorunda kaldigi deneyimler
yasamaktadir. Bu insanlar, barindigi cografyanin sosyo ekonomik kosullarina bagl olarak farkli
sorunlarla karsilasmaktadir. Sorunlar bilylk de olsa toplumlar arasindaki gé¢ eylemi devam
etmektedir. Go¢ olaylari giderek arttigi icin kiltlrd, toplumu, gog politikalarinin ana hatlarini ve
degisimleri kavramak ve gecmisteki deneyimlerden faydalanmak gerekmektedir (Casas-Cortes
vd., 2015). Diinyanin pek cok yerinde gbce bagh olarak (6zellikle biyik kentlerde) hizh bir niifus
artisi yasanmistir. Ulkeler kitlesel olarak gerceklesen go¢ dalgalarini mekan, sosyal kosullar ve
siyasal agidan zorlukla barindirmaktadir. Bu go¢ dalgalari hem gégmenler hem de ev sahibi tlke
acisindan karmasik sorunlarin ortaya ¢ikmasina neden olmaktadir. Kitlesel gocler tlkenin genel
ekonomik yapisini etkilerken gé¢menlerin yogunlastigi kentlerdeki ekonomik yasam da bu

durumdan belirgin bir sekilde etkilenmektedir (Massey et al., 2014; Li et al., 2019). Go¢gmenler
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de gittikleri Glkelerde uyum saglama, is bulma, ¢ocuklarina nitelikli bir egitim aldirma gibi temel
sorunlarla karsilasmaktadir. Yasanan sorunlarin bunlarla sinirh olmayip yasamin hemen her

alaninda zorluklar (saglik, din vb.) yasadiklari bilinmektedir.

Gogmenleri yasadigl topluma uyum saglamasi toplumun tim Gyelerinin sosyal, kiltirel
ve siyasi hayata katilmalarina firsat vermektedir. Yurttashk duygusunun tesvik edilmesini
saglayan kapsayicilik anlayisi her iki taraftan da kapsayici bir katilimdir. Uyum sirecinde,
gocmenlerin 6zellikleri dikkate alinarak yerlilerle ayni sosyal ve ekonomik sonuglari elde etme
becerilerini gelistirmek icin 6zel kolaylastirici tedbirler gerekebilmektedir. Devletin uyum icin
para yatirmasi gerekse de, gocmenler geldiklerinde ve birkac yil sonra, daimi ikamet eden kisiler
haline geldiklerinde, isglicli piyasasina entegre olmaktadir. Yaptiklari islerde vergi 6dediklerinde
makroekonomik etkiler ortaya ¢cikmaktadir. Gogmenler alisma ¢agindaki ntifusu artirmaktadir.
Getirdikleri becerilerle beseri sermaye gelisimine ve teknolojik ilerlemeye katkida bulunurlar.
Uyum programlari ancak ve ancak ilgili tim paydaslarla isbirligi icinde iyi bir sekilde hazirlanir ve
uygulanirsa olumlu sonuglar dogurabilir. G6¢menlerin uyumu sirecinde tim taraflara fayda
saglamak esas olmalidir. Bu politikalari tim kilit aktorlerin gereksinimleri alinarak
tasarlanmalidir. Bu da ilgili paydaslarla goris alisverisine olanak veren demokratik siireclerin
isletilmesi gerektigi anlamina gelmektedir (Galera et al., 2018; Hajdukovi¢, 2023; Phillips, 2006).
Gogmenlerin yasadigl topluma uyum saglamasi her iki taraf agisindan da yararli olmaktadir. Bu

yarar bireysel sinirlari asmakta her konuda sosyal etkilesimi kolaylastirmaktadir.

Anadolu cografyasi da bin yillardir gé¢ce maruz kalan yerlerden biridir. Tlrkiye yillardir
goc eden insanlarla karsi karsiya kalmistir. Ozellikle 2010’da Afrika’nin kuzey kisminda ortaya
¢ikan ve Arap bahari olarak adlandirilan siire¢ Tirkiye'nin de icinde bulundugu bélge de dahil
olmak Gzere dinyanin da bircok yerini etkilemistir. Arap baharinin sonucunda Suriye ve
Suriyelilerin durumundan en ¢ok etkilenen (ilkelerden biri de Tiirkiye’dir. Her gecen giin artan
gbcmen sayisl, onlarin istihdami ve egitimi konusunun tzerinde ¢ok durulmasi gerektigi gercegini

daha cok 6n plana ¢ikarmaktadir.

Goc¢ olgusu, goc alan ve veren Ulkeleri ilgilendiren 6zel bir durumdur. Uluslararasi Gog
Orgiitiiniin agikladigi 2020 yili raporuna gére 272 milyon uluslararasi gogmen bulunmaktadir. Bu
sayl dinya nifusunun %3,5’idir. Goglerin yapildigi ev sahibi Ulkelere bakildiginda bunlarin
¢ogunlukla hayat sartlarinin daha iyi oldugu ulkeler oldugu goriilmektedir. Go¢ edenler givenlik
sorunlarinin daha az yasandigl, yani ekonomik diizeyi yliksek ve glivenli tlkelere dogru gitmeyi

tercih etmektedir (Guler, 2021). GoOg, sanayi toplumlarini 6zellikle kiresel topluma gegis
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asamasinda etkilemektedir. Bu llkelerin egitimi ve okullari gocten dolayr pek c¢ok zorlukla
karsilasmaktadir. Terdr, cografi sartlarin zorlugu, fabrikalarin blyluk kentlerde olmasi,
kiiresellesme gibi nedenlerden dolayi hizmet sektori merkezlerde toplanmistir. Ortaya ¢ikan bu
durum goglerin tasradan kentlere olmasini kaginilmaz kilmistir (Cigerci & Yildirnm 2020; Sahin,
2012). Gog edenler biylik kentlerde daha iyi kosullarda yasamak istegi ile hareket etmekte ve
¢abalarini da bu yonde ortaya koymaktadirlar. Goglin nedenleri farkh olabilmektedir. Ancak gog

edenlerin blyilk cogunlugu iyi yasama istegi icerisindedir

Midlteci ya da siginmaci ailelerin sikinti yasadigi durumlardan birisi de c¢ocuklarini
yetistirme konusudur. Evrensel cocuk haklari sézlesmesi ve uluslararasi sd6zlesmeler i1si1ginda, bu
cocuklarin sosyallesmesi ve yasam sartlarinin iyilestirilmesi icin glcllu politikalara gereksinim
duyulmaktadir (Liu & Xu, 2023). Okullarin, gogcmen cocuklari egitim hayatina ve topluma uyumlu
hale getirmek icin farkh uygulamalari vardir. Ancak bu cocuklarla ilgili egitim sistemi, 6gretmen
ve materyal kaynakl sikintilar yasanmaya devam etmektedir (Sahin, 2020). UNICEF (2023)
raporuna gore goclerde en biyik sikinti yasayan kesim cocuklar olmaktadir. G6¢men ¢ocuklar
egitim sorunu basta olmak lizere duygusal, sosyal olarak zorlanmakta ve saglk problemleri ile

karsilasmaktadir.

Go¢ olgusu tim bireyleri etkilemektedir. Ancak goce karar veren yetiskinlerin bu
kararindan fazlasi ile etkilenen, bu karara uymak zorunda olan ¢ocuklar durumlarindan dolayi
pasif gocmen olarak adlandiriimistir (Giani, 2006). Go¢men ¢ocuklarin yasadigl pek ¢ok sorun
vardir. Yaslari ve sosyal durumlari geregi en c¢ok etkilendikleri sorunlarin basinda egitim
gelmektedir. Gogmen ¢ocuklarin aldig formal egitim ve bu egitimin niteligi onlarin bilgi ve
becerilerini 6nemli élgiide belirlemektedir. lyi bir egitim gécmen dgrencinin ekonomik gelirini
artirmanin yani sira, yeni yerlestigi tilkede, Glkeye uyumunu da kolaylastirmaktadir. Boylece hem
cocuklukta hem de yetiskinlikte karsilasabilecegi riskler azalmaktadir (Stark & Bloom, 1985). Bu
nedenle kalkinmis Ulkeler, blnyelerinde barindirdiklari go¢gmen 6grenciler icin etkili egitim
politikalari (iretme cabasi icerisindedir. lyi egitim almis bir gdcmen geldigi topluma uyum

saglama konusunda daha az zorluk yasamaktadir.

Turkiye’de bulunan miltecilerin biyilk bircogunlugu Suriye’den gelmistir. 2023
verilerine gére Tiirkiye’deki Suriyeli sayisi 3.288.755'tir. Go¢ idaresi Baskanlig’’nin yayinladigi yas
araligi tablosunda Suriyeli erkekler toplam Suriyeli sayisinin %52,4’(id{r. Suriyeli kadinlarin orani
ise %47,6’dir. Suriyeli erkeklerin sayisi Suriyeli kadinlarin sayisindan 158 bin 663 kisi fazladir

(Milteciler Dernegi, 2023). Yine Go¢ Idaresi Baskanhigr'nin agikladigi resmi veriler dikkate
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alindiginda Tarkiye'deki kayith yabanci sayisi toplam 4.990.663’tiir. Tirkiye en ¢ok siginmaci
sayisi olan tlkedir. Dizensiz gocmenlerle ilgili ise net bir veri bulunmamaktadir (Keskin 2023).
Dizensiz gogmenlerin de (ilkede bulundugu géz énline alindiginda yabancilarin sayisina iliskin

olarak net bir durum séylemek pek mimkin degildir.

Savastan once Suriye’nin Ulke kosullarinda yeterli diizeyde bir egitim politikasina sahip
oldugunu soylemek mimkindur (Sirin & Rogers Sirin, 2015). Ancak savasla birlikte ¢ocuklarin
yasamlarinda cok fazla sey degismistir. Gocmen olarak farkh Glkelere go¢ etmislerdir. Suriyeli
miltecilerin ya da si§inmacilarin sayica en fazla yogunlastiklari tilke ise Tirkiye olmustur. Tlirkiye
Suriyelileri kendi igerisinde barindirmaya devam etmektedir (Erdogan, 2017; Mdlteciler Dernegi,
2023; UNICEF, 2020). Ulkeye bu yogunlukta go¢ dalgasinin olmasi sosyal ve ekonomik agidan
sikintilar olusturdugu gibi egitim alaninda da bazi sorunlari beraberinde getirmistir. Go¢ dalgalari
yerli ve yabanci uyruklu 6grencileri fazlasi ile etkilemistir. Bununla birlikte 6gretmenler, okul
yoneticileri, aileler ve egitimle iliskisi olan bitin kurumlar da etkilenme sirecine ister istemez
dahil olmustur (Aydeniz & Sarikaya, 2021; Turan & Fansa, 2021; Unsal & Baskan, 2021). G6¢men
ogrencilerin ve ailelerinin egitime entegrasyonunu saglamak oldukc¢a kapsamli calismalari

icermektedir.

Bireyin egitim-6gretim yasantisinda kazanmasi beklenen temel yetilerden biri de okuma
yazma becerisidir. Egitim sistemi farkli alanlarda becerilerle gelismis bilgili ve iyi davranislara
sahip bireyler yetistirmeyi amaglar. Ogrencilerin hem ulusal hem de uluslararasi diizeyde kisisel,
sosyal, akademik ve is yasamlarinda gereksinim duyacaklari beceriler Tirkiye Yeterlilikler
Cercgevesinde (TYC) belirlenmistir (MEB, 2019). Bunlar ana dilde iletisim, yabanci dilde iletisim,
matematiksel yetkinlik, bilim/teknolojide temel yetkinlikler, dijital yetkinlik, 6grenmeyi
O0grenme, sosyal ve vatandaslikla ilgili yetkinlikler, inisiyatif alma ve girisimcilik, kultirel
farkindalik ve ifade seklinde siralanmistir. Bu yetkinliklerin gelismesinde okuma yazma egitiminin
Ozel bir yerinin oldugu kabul edilen bir gercektir. Nitelikli okuryazar olmayan bir bireyde bu

yetkinlikleri gelistirmek pek mimkin degildir.

Ulkede kullanilan dilin yapisi, yazi sistemi ilk okuma yazma 6gretiminde 6nemli
belirleyicilerdir. Bununla birlikte ¢cocugun gelisim Ozellikleri de ilk okuma yazma 6grenme
sirecinde 6nem kazanmaktadir. Egitim 6gretimle ilgili arastirmalar, teoriler, uygulamalar,
okullarda kullanilan materyaller de siireci tamamlayan 6gelerdir (Glines, 2022; Sagirli, 2019).
Tirkiye'de uzun yillar ilk okuma yazma 6gretimi Climle Yontemi ile yapilmistir. 2004-2005 Egitim

ogretim yilindan itibaren Ses Temelli Cimle Yontemine gegilmistir. Ses temelli climle
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ydnteminde, ilk okuma yazma 6gretimine seslerle baslanmaktadir. ilk okuma yazma 6gretimi,
kisa sirede cliimlelere ulasilacak bir sekilde hazirlanmaktadir (MEB, 2019). Seslerin 6gretimi
alfabetik siralamada yapilmamaktadir. Seslerin verilmesi onlarin harfin adi, sesi, dilde kullanim
sikligina, islevselligine, harfin yazim kolayligina baglidir. Sesler alti grupta toplanmistir ve bu
seslerin Ogretimi, yontemin belirtilen asamalarina uygun bir sekilde gerceklestiriimektedir
(GUnes & lsik, 2018). Seslerin belirli bir sirada verilmesi ile 6grencinin okuryazarhga ulasmasi
hedeflenmektedir. Gogle gelen 6grenciler ilk okuma yazma 6grenme siirecinde Tiirk 6grencilerle
birlikte yer almaktadir. Ancak bu 6grenciler Tirk 6grencilere oranla daha zorlayici sorunlar

yasamaktadir.

Suriyeli cocuklarin egitim hakkindan yararlanabilmesi adina bazi tedbirler alinmistir. Bu
slrecte kapsayici egitim 6n plana cikmistir. Kapsayici egitim; cocuklarin farkli kiltirel, sosyal ve
O0grenme yasantilarini géz 6nidnde bulundurarak hepsine esitlik ilkesi kapsaminda egitim
verilmesine odaklanmaktadir. Kapsayici egitim kaltlrin devamliligl icin esitlik pedagojilerini ele
almaktadir. Azinlikta olan dezavantajli cocuklarla ¢ogunlukta olan avantajli cocuklar arasindaki
iletisimi ve olumlu baglantiyi gelistirmektedir (Aguiar et al., 2020). Kapsayici egitim ortamlarinin

tasarlanmasi ve uygulanmasi gelecekteki gelismelere yol gostermede degerli olabilir.

Yurt icinde ve yurt disinda yapilan calismalarda gé¢cmen 6grencilere egitim verme
konusunda &gretmenlerin  olduk¢a zorlandigl vurgulanmaktadir. Ogretmenler gdcmen
Ogrencilere egitim verdikleri alanlarda gerekli donanima sahip degildir. Go¢gmen 6grencilerin
kaltirleri ve yasam bigimlerine iliskin gerekli bilgilere ulasmakta zorlanmaktadirlar. Dil sorunu
O0gretmen ve Ogrenci agisindan bilgi paylasiminda temel bir sorun olarak gorilmektedir.
Ogretmenler bundan dolayl gé¢men ailelerin sosyal ve ekonomik kosullarina iliskin olarak
yeterince bilgi alamamaktadirlar. Ayrica 6gretmenler gocmen 6grencilerin egitimi konusunda
mesleki egitim calismalarina da gereksinim duymaktadirlar (Bourgonje, 2010; De Wal Pastoor,
2015; Dryden-Peterson, 2015; Ferfolja, 2009; Matthews, 2008; Sidhu & Taylor, 2009; Yaylaci vd.,
2017). Ogretmenlerin gdécmen ogrencilerle ve onlarin aileleri ile yasadigi sorunlarin

¢O6zlimlenmesi icin 6nemli adimlar atilmasi gerekmektedir.

Alinan bitlin tedbirlere ragmen bazi gé¢cmen c¢ocuklarin egitimlerine devam
edemedikleri de goriilmektedir. Ozellikle gé¢ edilen Ulke dilinin yeterince bilinmemesi ve
ogrencinin egitime dislik oranda katihm gostermesi gogmen gruplarin entegrasyonunda temel
sorunlar olarak ortaya ¢ikmaktadir (Pohl, 2013). Bazi Ulkelerde Ogretmenlerin go¢cmen

ogrencilerle verimli calisabilmesi icin hizmet igi egitimler verilmistir. Buna ragmen entegrasyon
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slrecinde cesitli sorunlarla karsilasilmistir. Cinsiyet, kidltir, sosyal sinif, dil, irk, etnisite,
milliyetcilik, din gibi farkhliklar okul sisteminin yonetmekte zorlandigi konulardir (Oldroyd, 2005).

Okullar bu farkliliklarin Gistesinden gelmekte zorlanmaktadir.

Turkiye’de yasayan go¢cmen 6grenciler (milteci ya da siginmaci olanlar) diger tlkelerde
yasayan 6grenciler gibi pek ¢ok sorun yasamaktadir. Yapilan ¢alismalarda basta dil yetersizligi
olmak Uzere akademik basarisizlik, iletisim kurmada zorluk, kilttrel farkliliklardan dolayi
adaptasyon saglayamama gibi sorunlarin onlari etkiledigi tespit edilmistir (Belet Boyaci & Yasar,
2018; Bicer vd., 2012; Cigerci & Gingor, 2016; Gungor & Senel, 2018). Okullarda farkh sinif
dizeylerinde yapilan arastirmalarda Tirkce okuma ve yazma 6grenen gocmen 6grencilerde su
sorunlarin gorildigi saptanmistir (Bicer & Bozkirl, 2012; Cigerci & Glingor, 2016; Eksi vd., 2015;
Er & Polat, 2012):

e Gogmen oOgrenciler, Tlrkceye yeterince hakim olmadiklari igin anlama, iletisim, uyum ve

ifade etme konularinda sorunlar yasamaktadirlar.

e Gocmen Ogrenciler, dil ve kiltirel farklihklardan kaynaklanan nedenlerle egitim-6gretim

slreclerine uyum saglama ve iletisim kurma konusunda zorluklar yasamaktadir.

LLI—% L B 1 i B o 1 B | I 1 B 1 By 1}

e Tlirkce dil ve ana dil arasindaki fonetik yapi farkliliklarindan dolayr "g", "s", "c", "¢", "i", "0",

6" ve "U" harflerinin yazimi ve telaffuzunda zorluklar yasanmaktadir.

e DOrt temel dil becerisinin gelistiriimesinde zorluklar yasanmaktadir. Baslangicta yazma ve
ardindan konusma, okuma ve dinleme becerilerinin gelistiriimesinde sorunlarla

karsilasiimaktadir.

e Gocmen Ogrenciler, Tirkce ve Arapga dillerindeki cimle yapisi, dilbilgisi (sentaks, semantik,

vb.) ve morfolojik farkliliklardan kaynaklanan sorunlar yasamaktadirlar.

e Tlirkce Ogretiminde 06gretim yontem ve tekniklerden dolayi ortaya c¢ikan sorunlar

yasanmaktadir.

e Gocmen Ogrenciler ekonomik nedenlerden dolayi gerekli materyallerin yoklugu sebebiyle

sorunlar yasamaktadir.

Milli Egitim Bakanligi, Birlesmis Milletler Cocuklara Yardim Fonu (UNICEF) ile
Siginmacilar ve Gé¢cmenlerle Dayanisma Dernegi (SGDD) ve diger sivil toplum kuruluslar ile
ishirligi yapmaktadir. Buna ek olarak “Tirkiye’deki Sartli Egitim Yardimi Programinin Suriyelilere

ve Diger Miiltecilere Yayginlastirilmasi” amaciyla Turkiye'deki 833 bin Suriyeli cocuktan 500 bine
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yakininin egitime erisimi saglanmistir. Suriyeli ¢ocuklarin da Tirk 6grencilerle ayni nitelikte
egitim almasi icin ise 2003 yilindan bu yana cesitli calismalar yapilmaktadir. Tirkiye ¢apinda
cocuklarini diizenli olarak okula géndermeleri kosuluyla gogmen ailelere Sarth Egitim Yardimi
Programi (SEY) ile egitim yardimi yapilmaktadir. SEY 6zellikle kiz cocuklarinin okula devami igin
cok etkili olmustur. Kiz gocuklarinin okullagma oranlarinin arttirilmasi igin yapilan yardim miktari
erkek 6grencilere yapilan yardimdan daha yiksek tutulmustur (Tarhan, 2022; UNICEF, 2022).
Gogmen 6grencilerin egitiminde kiz cocuklar igin pozitif ayrimcilik yapiimaktadir. Bu durumun

onlarin yasam kalitesini artirmasi hedeflenmektedir.

Milteci, Glkesinde irki, dini, sosyal konumu, siyasal gorusleri ya da kimliginden dolayi
kendisini baski altinda hisseden ve bundan dolay Ulkesini terk edip baska bir Glkeye siginma
talebinde bulunan ve bu talebi kabul edilmis olan kisidir. Bu kisiler ilkesinin korumasindan
yararlanmaz ya da yararlanmak istemez. Bu nedenle ilkesine dénmek talebi de bulunmaz (Gog
idaresi Baskanligi, 2023; Soyucok, 2023). Siginmaci ise gesitli nedenlerden dolayi tilkesini terk
eden ve siginma talebi, kactigi tlkenin yetkililerince degerlendirilme asamasinda olan bireylerdir.

Bu kisiler baska bir tilkeye siginmak icin basvuru asamasindadir (UNHCR, 2023).

Milteci kelimesinin karsiliginda zaman zaman siginmaci kelimesi verilse de ikisi farkli
anlamlar icermektedir. Bu kelimeler ayni anlama gelmemektedir. Siginmaci, iltica basvurunda
bulunmus ancak yetkili makamlarca kendisine yonelik heniiz karar verilmemis kisileri ifade
etmek i¢in kullanilir. Siginmacilar heniiz miilteci statiisiini kazanmamis kisilerdir. iskan Kanunda
Madde3/3’e gbre “Turkiye’ye yerlesme amacinda olmayan herhangi bir zorunluluktan dolay:
ilcastyla muvakkat oturmak tizere siginanlara siginmaci” denir (Soyugok, 2023). Cesitli nedenlerle
llkesini terk etmek zorunda kalan gittigi ilkede sig§inma talebinde bulunan siginmacilar yetkili
mercilerin “sorusturma” asamasindadir ve bu sorusturmanin sonuglanmasini bekler. Bu
calismada miilteci ya da siginmaci ayrimi yapilmaksizin yabanci kékenli 6grencilerin ilk okuma
yazma 6grenme siirecinde yasadigi sorunlar ele alinmistir. Ogrencilerin durumunu ifade etmek

icin de “gogmen” kelimesi tercih edilmistir.

Turkiye vatandasi olan her ¢ocuk gibi go¢cmen ¢ocuklarin da egitime erisim hakki vardir.
Bu ¢ocuklarin okuryazar olabilmesi icin edinmeleri gereken becerilerin gelistirilmesi okul 6ncesi
donemde baslar. Okuma yazma becerilerinin 6gretimi ve gelistiriimesi agirlikli olarak birinci
sinifta okuma yazma 6gretimi ile devam eder. G6¢men ¢ocuklar kapsayici egitime uygun olarak
ilkokul siniflarinda okuma yazma egitimi almaktadir. Ancak bu 6grenciler sosyo ekonomik

sorunlar, dil sorunu gibi nedenlerle ilk okuma yazma siirecinde pek ¢ok zorlukla karsilasmaktadir.
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Ulkelerinde yasadiklari sorunlar nedeniyle Tiirkiye’ye gé¢ etmis olan ¢ocuklarin egitim sistemine
uyumlarinin saglanmasi icin atilmasi gereken adimlarin belirlenmesi 6nem tasimaktadir. Bu
slirecte, okuma yazma 6gretimi bu uyumun saglanmasi icin ilk basamak olarak kabul edilebilir.
Okuma yazma 6gretiminde karsilasilan sorunlarin bilimsel bir bakis agisi ile belirlenmesi gogmen
ogrencilerin egitimi ile ilgili yapilacak program gelistirme ¢alismalarina isik tutacaktir. Bu
arastirmanin amaci, ilkokul 6gretmenlerinin gorislerine gére gé¢men 6grencilere ilk okuma
yazma 6gretiminde karsilasilan sorunlari tespit etmek ve degerlendirmektir. Bu amaca bagh

olarak su alt problemler olusturulmustur:

1. Ogretmenlerin gorislerine gére ilk okuma yazma 6gretimi siirecinde “gdcmen

ogrencilerin ailelerinin etkisi” nasildir?

2. Ogretmenlerin gorislerine gore ilk okuma yazma 6gretiminde “gé¢cmen dgrencilerin

O0grenme 6gretme sirecinde yasadigi sorunlar” nelerdir?

3. Ogretmenlerin goérislerine gore ilk okuma yazma 6gretiminde “gé¢cmen dgrencilerin

beceri alanlarinda yasadiklari sorunlar” nelerdir?
2. Yontem

Calisma ilkokul 6gretmenlerinin gocmen Ogrencilerle ilk okuma yazma 6gretimi
slrecinde karsilastiklari sorunlari tespit etmeye yoneliktir. Bu nedenle nitel arastirma yontemi
kullanilmistir. Nitel arastirma desenlerinden ise “durum ¢alismasi (case study)” tercih edilmistir.
Durum c¢alismasi ile tek bir durum ya da olay derinlemesine incelenir (Yildirm & Simsek, 2016).
Durum galismasi sinirli bir sistemin derinlemesine betimlenmesi ve incelenmesidir. Burada tek
bir olay ya da durum ele alinir. Gergek ortamda neler olduguna bakmak igin veriler sistematik bir
sekilde toplanir (Starman, 2013; Subasi & Okumus, 2017). Durum calismasi ile arastirmaya

katilanlarin dislinceleri daha detayli bir sekilde elde edilmistir.
2.1. Calisma Grubu

Calisma 2022-2023 egitim 6gretim yilinin bahar déneminde, Denizli’de ve Sanhurfa’da
merkez ilce ve ilgelerde gerceklestirilmistir. Katilimcilar, Milli Egitime bagh okullarda gorev yapan
ilkokul ~ 6gretmenleridir.  Katilimcilarin ~ seciminde  “Olgcit  6rnekleme  yontemi”
kullanilmistir.  Katiimcilarin belirlenmesinde “sinifinda go¢gmen 6grenci olan 6gretmenler”
Olcttli gbz ondne alinmistir. Arastirmada 49 (34=kadin, 15=erkek) ilkokul 6gretmenine

ulasiimistir. Ogretmenler géniilliliik esasina gore calismaya katilmistir.
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Calismaya katilan 6gretmenlerin sinifinda 6grenim géren 6grencilerin siginmaci ya da
miilteci olabilmesi mimkin olan bir durum olarak diisiinilmustir. Bu ¢alisma icin 6nemli olan
¢ocugun milteci ya da siginmaci statlstinde yer almasi degildir. Cocugun ilkokula basladiktan
sonra ilk okuma yazma 6grenme siirecinde yasadigl sorunlarin bilimsel bir bakis agisi ile tespit
edilmesidir. Bu nedenle arastirma kapsaminda miilteci ya da siginmaci kavrami yerine daha

kapsamli olan “gécmen” kelimesi tercih edilmistir.
2.2. Veri Toplama Araci

Arastirma verilerinin elde edilmesinde arastirmacilarin gelistirdigi kisisel bilgi formu ve
actk uclu soru formu kullanilmistir. Go¢cmen oOgrencilerle gerceklestirilen ilk okuma yazma
Ogretimi stirecinde yasanan sorunlara iliskin form olusturulurken éncelikle 6 soru hazirlanmistir.
Hazirlanan sorular alaninda uzman 3 6gretim elemaninin gérisiine sunulmustur. Gelen dontler
Isiginda iki soru islevsel olmadigl icin formdan cikarilmistir. Ayni zamanda katilimcilarin
demografik 6zelliklerini tespit etmeye yonelik olarak kisisel bilgi formu da hazirlanmistir. Son hali

ile veri toplama araci 4 soru ve kisisel bilgiler formundan olusmaktadir.
2.3. Verilerin Toplanmasi ve Analizi

Orneklemde yer alan katilimcilara Google form aracilig ile ya da dogrudan ulasilmistir.
Google form ile 31 6gretmene, basili form ile 18 6gretmene ulasiimistir. Calismaya katilmaya

gondlli olan 6gretmenlerden agik uglu sorulari yanitlamalari istenmistir.

Verilerin analizinde icerik analizinden yararlanilmistir. icerik analizi ile verilerin iginde
gizlenmis olan gergekler ortaya gikarilir. Ayrica verilerin tanimlanmasi da mimkiin olur. Nitel
¢alismalarda verilerin dort asamada islenmesi durumu s6z konusudur. Bu asamalar; verilerin
kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi ve son olarak bulgularin
taniminin yapilmasidir (Yildirnm & Simsek, 2016). Calismanin glivenilirligini arttirmak igin
belirlenen kodlar icin goris birligi yizdesi hesaplanmistir. Bunun icin iki arastirmaci tarafindan
olusturulan kodlarin tutarliligina bakilmis, Miles & Huberman’in (1994) goris birligi formiline
basvurulmustur. Kodlarin goris birligine iliskin elde edilen deger %0,88 ila %0,90 arasinda

degismektedir.

Arastirma kapsaminda elde edilen veriler bilgisayar ortamina aktarilmis, bu sirada kodlar
olusturulmustur. iliski kodlar bir araya getirilmis ve alt temalara ulasilmistir. ilgili alt temalar bir
araya getirilip temalar olusturulmustur. Temalari olusturan alt temalari agiklamak igin

katilimcilarin gorislerinden dogrudan alintilar yapilmis ve bu alintilar agiklanmistir. Alintilar
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verilirken 6gretmenlerin kisisel bilgilerine de yer verilmistir. Yapilan alintilarda katilimci sirasi (1,
2, 3,..), cinsiyet (K, E), 6gretmenin sinifinda ka¢g go¢men 6grenci oldugu (...2. Gogmen 6grenci)

kisaltmalari kullaniimigtir.

Ogretmen gorislerine gére gécmen ogrenciler ile ilk okuma yazma &6gretiminde

karsilasilan sorunlara iliskin belirlenen tema ve alt temalar Tablo 1’de belirtilmistir.

Tablo 1.
Sinif Ogretmenlerinin Gériislerinden Olusturulan Tema ve Alt Temalar
Temalar Alt Temalar Alt Tema Tekrar Sayisi
Anadil farkhhgi 38
.. Aile destegi 31
Ebeveyn etkisi Eaitim diizeyi 27
Ekonomik sorunlar 4
Hazirbulunusluk 5
Ogrenme Ogretme Siireci Harf dgretimi 49
Uyum 23
Okudugunu Anlama 9
Beceri Alanlari Konusma 5
Yazma 38

Tablo 1'de de gorildigu gibi arastirmada 3 tema ve bunlara bagh olarak 10 alt tema
belirlenmistir. En ¢ok tekrar eden “harf 6gretimi” alt temasidir. Bu alt temanin 49 kez tekrar
ettigi belirlenmistir. En az tekrar eden alt tema ise “konusma” ve “ekonomik sorunlar” alt

temalaridir. Bu alt temalarin ise 4’er kez tekrar ettigi saptanmustir.
2.4. Aragtirma Etigi

Arastirma etigi geregince katihmcilara c¢alisma ile ilgili agiklamalar yapilmistir.
Acgiklamalar sonrasinda onlarin onayi alindiktan sonra agik uglu soru formu uygulanmistir.
Calismanin etik kurallara uygun bir sekilde yapilmasi igin blyik bir 6zenle hareket edilmistir.
Calismanin etik kurul izni alinmasi igin gerekli islemler gergeklestirilmistir. Arastirmacilarin bagh
bulundugu kurumun “Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kuruluna”
basvuru yapilmistir. Yapilan basvuru sonucunda calismanin etik kurallara uygunluguna iliskin

belge alinmistir.
3. Bulgular

Bu boliimde elde edilen verilerin analizleri sonucu ortaya ¢ikan alt tema ve temalarin
actklamalari yapilmistir. Alt temalari ve temalari agiklamak icin katilimcilarin gérislerini iceren

alintilara yer verilmistir. Alintilarla ilgili agiklamalar yapilmistir.
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3.1. Birinci Alt Probleme iliskin Bulgular ve Yorum

Bu arastirmanin birinci alt problemine yanit vermek amaci ile “ebeveyn etkisi temasi”
actklanmigtir. Birinci alt tema olarak “anadil farkhhg” olusturulmustur ve bu alt temaya iliskin
olarak 38 6gretmen goris bildirmistir. Anadil farklihg alt temasi icin 6gretmen gorislerinden
ahintilar yapilmistir. Bu alintilar asagida sunulmaktadir;

“Ailedekiler genel olarak Tiirkgeyi bilmedikleri icin cocuga da yardimci olamiyorlar (48,
K., 3 Gé¢men Odrenci).” “Ebeveynler Tiirkceye hékim olmadiklarindan dolayr okuma yazma
siirecinde égrencilere katki saglayamiyorlar. Ogrenciler velilerinden bu konuda destek alamiyor,
okulda égrendiklerini kendi cabalariyla pekistirmeye calisiyorlar (50, K., 1 Gé¢men édrenci).”
“Veliler ellerinden geldigince ¢aba gésteriyorlar fakat yeterince Tiirkce bilmedikleri icin ¢ok katki
saglayamiyorlar (27, K., 2 G6¢men édrenci).” “Tiirk¢e bilmedikleri icin 6grenme sadece sinifta

oluyor ( 9, K.,10 Gé¢men Ogrenci).”

Anadil farkhihg alt temasina iliskin olarak 6gretmen gorusleri incelendiginde ailelerin
Tirkceyi bilmedikleri gorilmektedir. Aileler evde de Tiirkge konusmamaktadir. Tarkgeyi
yeterince bilmeyen veliler ¢ocuklarina da yeterince yardimci olamamaktadir. Bu durum ilk
okuma yazma siirecinin ebeveyn tarafindan takibini zorlastirmaktadir. Ayrica ebeveyn 6gretmen

iletisimini de olumsuz yonde etkilemektedir.

ikinci olarak “aile destegi” alt temasi olusturulmustur ve bu alt temaya iliskin olarak 31
Ogretmen gorls bildirmistir. Aile destegi alt temasi icin 6gretmen goériglerinden alintilar

yapilmistir. Bu alintilar asagida sunulmaktadir;

“Ebeveynlerin ilk okuma yazma d&grenme slirecine katkisi yok denecek kadar az.
Bulundugumuz bélgedeki veliler ¢ocuklarina yeterince ilgi géstermiyor editimine de destek
vermiyor. Cocuklarinin temel ihtiyaclarini bile karsilamiyorlar (39, E., 4 G6¢men édrenci)”
“Genellikle cok cocuklu ailelerden olusan, sosyo kiiltiirel seviyeleri diisiik bir veli profilim var.

Anne babalarin siirece katkilari yok denecek kadar az ( 40, K., 3 Gé¢men 6grenci)”

“Aile destegi” alt temasi incelendiginde okula ve okul icindeki iliskilere bu ailelerin tam
olarak girmedikleri gorilmektedir. Katiimcilara gére bunun temel nedeni velilerin Tiirkce
bilmemeleridir. Aileler dil bilmedikleri icin cocuklarinin ilk okuma yazma 6grenme siirecinde tam
anlamiyla etkin bir rol oynayamamaktadir. Diger taraftan ekonomik nedenler de ailelerin
gocugunun egitim sirecine yeterli destek verememelerine neden olmaktadir. Ogretmen

gorislerine gore sosyo kiltirel seviyenin distkligl, kardes sayisinin ¢ok olmasi, ailenin
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ilgisizligi, ailenin gelecekle ilgili umudu ve beklentisinin olmamasi da 6grencilere yeterli destek

verememelerinde etkili olmaktadir.

Uclinci alt tema olarak belirlenmis olan “egitim diizeyi” konusunda 27 6gretmen gériis
bildirmistir. “Egitim dlzeyi” alt temasini agiklamak igin 6gretmen gorugslerinden alintilar

yapilmigtir. Bu alintilar asagida sunulmaktadir;

“Okula gelen 6grencilerin cogunun anne babasi okula gitmis ama sonradan birakmis. Bu
da evde onlara yardim edilmesi konusunda sikinti yasatiyor (3, E, 31 Gé¢men Odrenci).””Ailelerin
egitim diizeyi ¢ocugun akademik basarisini dogru orantili olarak etkiliyor. Aile, iyi egitimli ise
cocuk da ilerlemeye istekli oluyor (6, K, 1 Gé¢men Ogrenci).” “Ailenin editim seviyesi ég§retmen-
veli isbirligini olumlu yénde etkilemektedir. Egitimli veriler ¢cocuklarla daha iyi ilgilenmektedir
(15, K, 3 Gé¢men Odrenci).” “Ebeveynlerin editim seviyesinin diisiik olmasi ilk okuma yazma

dgrenme siirecinin uzamasina sebep oluyor (31, K, 3 Gé¢men Odgrenci).”

Ogretmenlerin gorislerine gére genel olarak egitim diizeyi oldukca diisiik bir ebeveyn
tablosuyla karsilasiimaktadir. Ogretmenler siklikla ailenin egitim diizeyi diisiik oldugundan dolayi
cocukla yeteri kadar ilgilenemediklerini, 6grenci-veli iliskisinin olumsuz etkilendigini, cocugun
sinif igi ders basarisinin distiglinii, okuma yazma 6gretimi faaliyetlerinde akranlarindan oldukga
geri kaldigini belirtmistir. Egitim seviyesi distk ailelerin ilk okuma yazma sirecinde cocuguna
yeterince destek olmamasi 6grenciyi olumsuz bir sekilde etkilemektedir. Okuma yazma bilen
gocmen aileler ise ¢ocuklara okuma yazma slirecinde gereken destegi vermektedir. Bu
Ogrencilerin konusmalari daha anlasilir olmaktadir. Diger taraftan 6gretmen-veli iletisimi daha
kolay kurulmaktadir. Elbette bu durum o0grencinin okuma yazma Ogrenmesini de

kolaylasmaktadir.

Dordiinch alt temaya “ekonomik sorunlar” adi verilmistir. “Ekonomik sorunlar” alt
temas! icin Ogretmen goruslerinden alintilar yapilmistir. Bu alintilarin bir kismi asagida

sunulmaktadir;

“Ekonomik anlamda bazi sikintilar yasandigina tanik oldum. Cocugun basarisinda aile
faktoriiniin biiyiik olduguna inaniyorum (41, K, 4 Gégcmen Odrenci).” “Gé¢men égrencilerin

cogunun dodru diizgiin evleri yok, is bulma sorunu yasiyorlar (34, E, 3 Gé¢cmen Odrenci)”

Arastirmaya katilan 4 6gretmenin gorislerine gére go¢gmen ebeveynlerin ¢ogu bir is

bulmakta sorun yasamaktadir. Bu durum onlarin ekonomik agidan sikintilar yasamalarina neden
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olmaktadir. Velinin ekonomik durumu ¢ocuklari da etkilemektedir. Ekonomik sorunlar cocuklarin

0grenme 6gretme siirecinde olumsuzluklara neden olmaktadir.
3.2. ikinci Alt Probleme iligkin Bulgular ve Yorum

Bu arastirmanin ikinci alt problemine yanit vermek amaci ile “68renme 6gretme siireci”
temasi agiklanmistir. Birinci alt tema olarak “Hazirbulunusluk” olusturulmustur ve bu alt temaya
iliskin olarak 5 6gretmen goris bildirmistir. Hazirbulunugluk alt temasi igin 6gretmen

goruslerinden alintilar yapilmistir. Bu alintilardan bazilari asagida sunulmaktadir:

“Okul éncesi egitimi almadiklari icin derslere yabanci kaliyorlar. Odgrencilerin
hazirbulunusluk diizeyleri olduk¢a diisiik. Devamsizlik ¢ok fazla oluyor. Diger égrenciler ile
baslayip ilerliyorum, onlar sonradan geldiginden okuma yazma siirecinde geriden geliyorlar (41,
K., 4 Gégmen Odrenci).” “Kalem tutma, séyleneni anlamada sorun yasiyorlar (33, K., 2 Gé¢men
6grenci).” “Her seyden énce Tiirkge ile ilgili kulak asinaligi olmadigi icin sifirdan duyduklari
kelimelerle ¢calismak zor oluyor. Bunun disinda okul 6ncesi egitimi ¢ok az kismi almis oluyor bu
da ciddi bir problem olusturuyor (49, E., 3 Gé¢men dgrenci).”“Gd¢men ¢ocuklarin bir kismi okul
éncesi egitim almadidi icin okul kiiltiiriine uyum saglayamamaktadir. Genel olarak yasi bliylik
olarak 1.sinifa baslayan ¢ocuklar bilissel olarak okuma yazma konusunda zorlanmaktadir (45, K,

2 Gé¢men ddrenci).”

Arastirmaya katilan 5 6gretmen “hazirbulunusluk” alt temasina iliskin olarak gorus
bildirmistir. Bu gorisler incelendiginde 6grencilerin okul dncesi egitim almamis olmalarinin
oénemli bir sorun olarak ortaya c¢iktigi gorilmektedir. Ogrencilerin Tiirkce ile ¢ok fazla
karsilamamis olmalari onlarin dil becerilerinin gelismesine engel olmaktadir. Elbette
hazirbulunusluk diizeyinin dislik olmasi ilk okumaya yazma siirecinde oldukga ciddi sorunlara
yol agmaktadir. Kalem tutma, soldan saga yazma gibi sorunlar yasanmakta ve bunlarin asiimasi

zaman almaktadir.

“Ogrenme 6gretme siireci” temasina kapsaminda yer alan “harfleri karistirma” alt
temasina iliskin olarak 49 6gretmen gorus bildirmistir. “Harfleri karistirma” alt temasina yonelik

olarak 6gretmen goruslerinden alintilar yapilmistir. Bu alintilar asagida sunulmaktadir:

”

“Géecmen égrenciler sesleri ¢cikarmada sorun yasayabiliyorlar (5, K.,1 G6¢men dgrenci).
“Sesleri yanlis ¢ikardiklari icin yazmada da hatalar fazla oluyor (9,K.,10 Gé¢men 6grenci).”
“Harflerin telaffuzunda sorun yasiyorlar (10, K., 7 Gé¢men 6grenci).” “Ozellikle sesli harfleri cok

kanistiriyorlar (26, K., 2 Gé¢men Odrenci).” “Dile hékim olmadiklari icin telaffuz problemleri cok
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fazla. Tiirk¢eyi bulundugumuz bélgede 6grendikleriigcin bélgenin agiz 6zelliklerini de harmanlayip

daha da yanlis telaffuz ediyorlar (39, E., 4 G6¢men égrenci).”

Harfleri karistirma alt koduna iliskin 6gretmen gorusleri incelendiginde 49 6gretmenin
bu konuda goriis ortaya koydugu belirlenmistir. Katilimcilarin gérislerine gére 6grencilerin dil
sorunlari sesleri telaffuz etmede sorun yasamalarina neden olmaktadir. G6¢men 6grencilerin
anadili farkhidir. Ogrencilerin farkh dil konusmalarindan kaynaklanan yanls telaffuzlarinin
sonucunda seslerin birbirine karistirildigl saptanmistir. Ses 06gretimi slirecinde karsilasilan

telaffuz problemi; okuma ve yazmayi da zorlagtirmaktadir.

Temanin Uglincl alt temasi “uyum” adi altinda belirlenmistir. Bu alt temaya iliskin olarak
23 Ogretmen gorls bildirmistir. “Uyum” alt temasi icin 6gretmen gorislerinden alintilar

yapilmistir. Bu alintilar asagida sunulmaktadir:

“Bu 6grenciler farkli bir ortamda 6grenim gérmeye basladiklari icin uyum problemleri
yasamaktadirlar. Kiiltiirel farkliliklar, Arapga ile Tiirk¢e’nin kéken olarak kismen farkli kelimeler
barindirmasi égrencilerin uyum saglamasini zorlastirmaktadir (47, E., 2 G6¢men édgrenci).” “
G6¢men dGdrenciler ortama uyum saglamakta ve arkadashk kurmada zorlaniyorlar (28, K., 2
Go6¢men 6grenci).” “Arkadaslariyla uyum sorunu yasiyor, yeterince sosyallesemiyorlar (20, E., 2

G6¢men 6grenci).”

Uyum alt temasina iliskin 6gretmen goérisleri incelendiginde gécmen égrencilerin farkli
bir kiltirden gelmesi, farkl dil konusmalari uyum sorunu ile ylizlesmelerine neden olmaktadir.
Katiimcilara gore bu 6grenciler diger 6grencilerle iletisim kurmakta, arkadas olmakta
zorlanmaktadir. Okulda yasanan uyum sorunu akademik basariyi da olumsuz yodnde

etkilemektedir.
3.3. Ugiincii Alt Probleme iliskin Bulgular ve Yorum

Bu arastirmanin Uglinci alt problemine yanit vermek amaci ile “beceri alanlari” temasi
actklanmistir. Bu tema kapsaminda birinci alt kod olarak “okudugunu anlama” olusturulmustur
ve bu alt temaya iliskin olarak 9 6gretmen gorus bildirmistir. Okudugunu anlama alt temasi igin
O0gretmen goruslerinden alintilar yapilmistir. Bu alintilardan bazilari asagida sunulmaktadir;

“Okumayi 6grense de anlama olmuyor, o konuda ¢ok ciddi sorunlar var (1, K., 5 G6¢men
Ogrenci).”“Okuyabiliyorlar ancak okuduklarini anlamiyorlar (9, K., 10 Gé¢men Odrenci).”
“Okudugunu anlayamama, séylenilen ciimleleri yazamama, dil bilgisi konularinda ilerleme

kaydedememe, etkili ve giizel konusamama, Tiirkce’de 5N1K kuralina gére metinleri
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anlayamama (41, K., 4 Gé¢men Odrenci).” “Telaffuzda sorun yasadiklari icin okudu§unu
anlamada da zorluk yasiyorlar. Okudugunu anlamadidi igin diger derslerde de sorunlar yasiyorlar

(48, K., 3 Gé¢men Ogrenci).”

Okudugunu anlama alt temasina iliskin 6gretmen gorisleri incelendiginde, gé¢cmen
ogrencilerin okudugunu anlamada yasadiklari problemlerden dolayi diger derslerde de yeterince
basari ortaya koyamadiklari goriilmektedir. Okudugunu anlamada yeterince basarili olamayan
gdocmen 6grenciler konusma ve yazma alanlarinda da problem yasamaktadir. Katiimcilara gore
bu ogrenciler okudugunu anlamada yasadiklari sorunlardan dolayr 6grenme 06gretme

surecindeki etkinlikleri de gerektigi gibi yapamamaktadir.

“Beceri alanlar” temasi kapsaminda alt tema olarak “kendi dilinde konusma”
olusturulmustur. Bu alt temaya iliskin olarak 5 Ogretmenin gorus bildirdigi saptanmistir.

“Konusma” alt temasi icin 6gretmen goruslerinden yapilan alintilardan bazilari sunlardir;

“Sesleri kendi dillerindeki seslere yakin olarak séyledikleri oluyor (1, K., 5 Gé¢men
Ogrenci).” “Ciimleleri Arapca gibi telaffuz ediyorlar. Vurgu ve tonlama olmadidi igin ciimle
biitiinliigii de olmuyor (3, E., 31 Gé¢men Odrenci). ” “Cocuklarin okulda gegirdigi kisitl siire
Tiirkce 6grenme konusunda yetersiz kalmaktadir. Aile icinde ise konusulmayan Tiirk¢e dili
cocuklarin bazi sesleri ¢tkaramamasina neden olmaktadir (45, K., 2 Gé¢men Odgrenci).” “Evde
farkli dil konusuldugu i¢cin okulda konusulanlari zihninde anlamlandiramiyor. Evde konusulan

dilden dolayi sesli harfleri yanhs ¢ikarabiliyor (46, E., 4 Gé¢men Odrenci).”

“Konusma” alt temasina iliskin 6gretmen gorisleri incelendiginde 6grencilerin derslere
kendi dillerine iligkin etkileri tasidig1 gériilmektedir. Ogrenciler aile yasamlarinda kendi dillerini
konustuklari igin Tirk¢e konusmaya hakim olmada da ciddi sorunlar yasamaktadir. Katilimcilara
gore bu nedenle okuma ve yazma sirecinde de zorlanmaktadirlar. Gogmen 6grenciler ilk okuma
yazma o6grenme silrecinde sesleri dogru telaffuz etmekte oldukca gliclik yasamaktadir.
Tirkcenin vurgu ve tonlamalarini  bilmedikleri igin cimleleri okurken butlinlGgi

saglayamamaktadirlar.

“Beceri alanlar” temasinda lglnci alt tema olarak “yazma” olusturulmustur. Bu alt
temaya iliskin olarak 38 6gretmenin goris bildirdigi belirlenmistir. “Yazma” alt temasina iliskin
olarak oOgretmen gorislerinden alintilar vyapilmistir. Bu alintilardan bazilari  asagida

sunulmaktadir;
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“Okuduklarini yaziya dékemiyorlar. Heceleyerek yazdiriyoruz ama yine de yanls kelime
ortaya ¢ikiyor (3, E., 31 Gé¢men Odrenci).” “Kelimeleri dogru yazamiyorlar. Noktalama
isaretlerini de dogru ve yerinde kullanamiyorlar (19, K., 2 Gé¢men Ogrenci).” “Sagdan sola dogru
yaziyorlar. Harflerin yazilis yonlerini de yanlis yapiyorlar (27, K., 2 Gé¢men Odrenci).” “Yaziyi
sagdan sola yaziyorlar. Dikte ¢calismasi yaparken de noktali harfleri yazma sorunu yasiyorlar (40,
K., 3 Gé¢men Odrenci).” “Tahtaya yazilan kelimeleri, ciimleleri yazmada sikinti yasamiyorlar ama
dikte yaparken ¢ok sik bir sekilde yanlis yazdiklari goriiliiyor. Aradaki harflerde unutmalar oluyor
(46, E., 4 Gé6¢cmen Odrenci).” “Harflere yabanci olduklari icin harfleri farkli sekillerde yaziyorlar
(47, E., 2 Gé¢men Odrenci).”

Yazma alt temasina iliskin 6gretmen goérisleri incelendiginde gogmen 6grencilerin bu
konuda pek ¢ok sorun yasadigi gorilmektedir. Katilimcilara gore oOgrenciler okusa bile
okudugunu yazmakta zorlanmaktadir. Gocmen Ogrenciler noktalama isaretlerini dogru ve
yerinde kullanamamaktadir. Latin alfabesinin yazim yoénine ters bir sekilde sagdan sola
yazmaktadirlar. Latin alfabesindeki harflere asina olmadiklari icin bu harfleri yazmakta
zorlanmakta ve yazim yonleri konusunda yanhs yapmaktadirlar. Katihmcilara gére go¢cmen
ogrenciler dikte calismalarinda yazim yanlislari yapmaktadir ancak tahtada yazili olanlari

yazmakta zorlanmamaktadir.
4. Sonug, Tartisma ve Oneriler

Gog olaylari neticesinde farkh kiiltiirlere sahip insanlarin bir arada yasama zorunlulugu
bazi sorunlari ortaya ¢ikarmigtir. Bu arastirmadan elde edilen sonuca gére gdgmen ebeveynlerin
blyiik birgogunlugu Tiirkce bilmemektedir. Ortaya ¢ikan en dnemli sorunlardan biri olan gégmen
ebeveynlerin Ulkenin resmi diline hakim olmamalaridir. G6¢gmen aileler, Tiirkge bilmemekten
kaynakh dil engelleri yasamaktadir. Bu durum 6grencilerinin egitim siirecinde etkin olmalarina
da engel olmaktadir. Gégmen ebeveynlere iliskin olarak elde edilen bu sonu¢ daha 6nce
gerceklestirilen arastirmalari da destekler niteliktedir. Bulut vd. (2018) yaptiklari ¢calismada sinif
ogretmenlerinin, Tirkce dersinde siginmaci 6grencilerle yasadiklari sorunlari tespit etmeyi
amaclamistir. Bunun igin 6gretmenlerin gorisleri tespit edilmistir. Arastirma verileri gérisme
formuile 14 sinif 6gretmeninden elde edilmistir. Ogretmenler, Tiirkge derslerinde anadili Tiirkge
olmayan gé¢men ¢ocuklara, diger cocuklarla ayni egitim programini uyguladiklarini belirtmistir.
Katilimcilar yabanci 6grencilerin dil sorunlarina nasil ¢6zim getireceklerini bilmediklerini ve
yabancilara Tiirkce 6gretimi konusunda herhangi bir egitim sirecinden ge¢cmediklerini ifade

etmistir. Bu nedenle 6gretmenler go¢gmen 6grencilerle ¢ok blyik sorunlar yasamaktadir. Eren
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(2019) yaptigi arastirma ile 6gretmen ve yoneticilerin gorislerine gore siginmaci 6grencilerin
sorunlarini tespit etmeye calismistir. Arastirmadan elde edilen sonuglara gére 6gretmenler ve
yoOneticiler gocmen velilere 6zel Turkge dersi kurslari acilmasi gerektigini ifade etmistir. Bu
kurslar veliler igin zorunlu tutulmali ve gocuklarinin egitiminin ne kadar énemli oldugu onlara
anlatilmahdir. Dixon ve Wu (2014) yaptigi calisma ile 2000 yili sonrasinda 92 makaleyi incelemis
ve gocmen Ogrencilerin sorunlarini belirlemeyi amaclamistir. Calismaya gére ev ve okul
uygulamalari arasinda bir tutarlilk olmasi ebeveynlerin dil yeterlilikleri ile ilgilidir. Ozellikle
ogrencilerin okuma becerilerinin gelistirilmesi icin veli destegine gereksinim vardir. Ev ve okul
uygulamalarini birbirine baglayan ve ebeveynlerin okula katilimini tesvik eden yenilikgi okul
mifredatlari olusturulmalidir. Ebeveynler icin aile okuryazarlik programlari tasarlanmali ve
uygulanmalidir. Benzer sonuglar daha dnce yapilan diger ¢calismalarda da elde edilmistir (Fidan
& Tas, 2023; Hallagh & Giil, 2021; Ustiin & Bas, 2022). Aileler cesitli nedenlerden dolayi cocugun
ilk okuma yazma 6grenme siirecine yeterince yardimci olamamaktadir. Ogretmenlere gére bu
sorunun en temel nedeni velilerin biyik birgogunlugunun Tirkce bilmemesidir. Veliler Tlrkgeyi
ya hi¢ bilmemekte ya da ¢ok az bilmektedir. Bu durum g¢ocuklarinin ilk okuma yazma 6grenme
slirecine olumsuz yonde etki etmektedir. Velilerin Ulkenin resmi dili olan Tiirk¢e’ye hakim
olmamasi ¢ocuklarinin egitimi ile de yeterince ilgilenmemelerine yol agmaktadir. Gogmen
velilerin, cocuklarinin egitiminde etkin rol almalari toplumsal entegrasyonlarini da

kolaylastirabilir.

Arastirmadan elde edilen diger bir sonuca gore go¢gmen ebeveynler ekonomik sorunlar
yasamaktadir. Ekonomik sorunlarindan dolayi g¢ocuklarinin gereksinimlerini karsilamakta
zorlanmaktadirlar. Elde edilen bu sonu¢ daha dnce yapilan galismalari destekler niteliktedir.
Martin-Pastor vd. (2013) yaptiklari arastirmada 6gretmenlerin goruslerine gore go¢cmen
ogrencilerin ailelerinin bircogunun ekonomik seviyesinin distk oldugunu tespit etmistir. Yeterli
diizeyde ekonomik geliri olmayan veliler cocuklarin ilk okuma yazma 6grenme siirecine gereken
destegi verememektedir. Bu nedenle 6grenciler ilk okuma yazma 6grenme slirecinde geride
kalmaktadir. Arastirmadan elde edilen baska bir sonuca goére gocmen oOgrencilerin velileri
istihdam sorunu da yasamaktadir. Velilerin ekonomik sorunlari go¢gmen 6grencilerin okul ici ve
okul disi 6grenme sireglerini olumsuz yonde etkilemektedir. Cummins (2012) yaptig
arastirmada birinci ve ikinci nesil gdgmen 6grencilerin toplumsal uyum sorunu yasadiklarini
belirlemistir. Bu uyum sorunu agirlikli olarak yoksulluk ile yakindan iliskilidir. Ebeveynlerin ve
buna bagl olarak 6grencilerin yasadig yoksulluk egitim siirecinde basarisizhgl da beraberinde

getirmektedir. Yapilan baska calismalarda da gorildigi gibi gégmen ailelerin ekonomik
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diizeyinin disik olmasi ¢cocuklarinin egitim yasamini olumsuz yonde etkilemektedir. Bu ailelerin
cocuklarinin gelecege iliskin beklentileri de dislik olmaktadir. Bu aileler cogunlukla ¢ok cocuga

sahiptir ve bu nedenle de ¢ocuklarinin egitimine gereken destegi verememektedir.

Arastirmadan elde edilen sonuca gore gocmen 6grencilerin hazirbulunusluk diizeyleri
duslkttr. Okul 6ncesi egitim alamama, yeterince Tiirkce bilmeme gibi nedenler 6grencilerin ilk
okuma yazma 6grenme konusundaki hazirbulunuslugunu olumsuz yonde etkilemektedir. Bu
nedenle gocmen 6grenciler kalem tutma, kendini ifade etme gibi konularda sorun yasamaktadir.
Polat (2019) yaptig1 calismada sinif 6gretmenlerinin gorislerine gore Suriyeli 6grencilerin ilk
okuma yazma 6grenme silirecinde yasadiklari sorunlari tespit etmistir. Arastirma 16 sinif
ogretmeni ile gerceklestirilmis veriler gériisme formu ile elde edilmistir. Arastirma sonucuna
gore Suriyeli ogrencilerin blyuk bircogunlugu ilk okuma yazma 068renmek icin yeterli
hazirbulunusluk diizeyinde degildir. Ogrencilerin ana dillerinin farkl olmasi, gerekli materyallere
sahip olamamalari, sosyal sorunlar yasamalari diger 6grencilerle seviye farkliligl yasamalarina
neden olmaktadir. Bu durum onlarin ilk okuma yazma 6grenme silirecini olumsuz yonde

etkilemektedir.

Arastirmadan elde edilen sonuca gore gocmen 6grenciler ana dilleri farkl oldugu icin
harflerin telaffuzunda da sorun yasamaktadir. Bu 6grencilerin evde farkh bir dil konusmalari
Tirkgeyi yeterince bilmemeleri harfleri yanlis telaffuz etmelerine neden olmaktadir. Ogrenciler
harfleri birbirine karistirmaktadir. Elbette bu durum okuma ve yazmada da sorunlar yasanmasina
neden olmaktadir. Aydeniz ve Sarikaya (2021) de yaptiklari ¢alismada gé¢gmen 6grencilerin
egitim ve 6gretim sirecinde yasadiklari sorunlari tespit etmeyi amaglamistir. Katihmcilar, farkh
branslarda gorev yapan 28 sozlesmeli 6gretmenden olusmaktadir. Arastirmadan elde edilen
sonuglara gore ogrenciler Arapca’da olmayan Tirkce’de olan harflerin telaffuzunda gticlik
cekmektedir. Tlirkce ve Arapcga’nin birbirinden ¢ok farklh iki dil olmasi, dil kurallarin farkli olmasi,

telaffuz ve anlama gligliklerine neden olmaktadir.

Katimcilardan elde edilen gorislere gére gécmen 6grenciler arkadaslari ile uyum
sorunu yasamaktadir. Ogrenciler yeterince Tiirkce bilmedikleri ve farkli bir kiltiire sahip
olduklari icin arkadaslari ile iletisim kuramamaktadir. Dolayisi ile bu 6grenciler okula uyum
saglamakta ciddi sorunlar yasamakta ve bu durum onlarin akademik basarisina olumsuz yénde
etki etmektedir. Suna vd. (2021) yaptiklari ¢alismada Suriyeli ¢ocuklarin egitim siirecine
uyumlarini kolaylastirmanin yollarini arastirmistir. Farkh illerde gorev yapan 19 psikolojik

danisman ile gorlismeler yapmislardir. Arastirmaya gore Suriyeli 6grencilerin Tirkce dil
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becerileri yeterli degildir. Bu 6grenciler kendilerini ifade etmede, sorunlarini tanimlayabilmede
sorun yasamaktadir. Bu nedenle destek isteme siirecinde de sikintilari bulunmaktadir.
Arkadaglari ile iyi iletisim kuramamaktadirlar. Biasutti vd. (2020) italya’da ilk ve ortaokul
ogretmenleri ile yaptiklari arastirmada goécmen O6grencilerin sorunlarini tespit etmeyi
amaclamistir. Calisma 29 katilimci ile gerceklestirilmis, veriler arastirmacilar tarafindan
gelistirilmis olan anketle elde edilmistir. Arastirmadan elde edilen sonucglara gore gécmen
ogrenciler sinif ici etkinliklerde, kilturlerarasi iletisimde, siniftaki sosyal etkilesimlerde sorunlar
yasamaktadir. Uygulanacak olan 6gretim stratejileri ve yontemlerle 6grencilerin entegrasyonu
desteklenmelidir. Uzun ve Biitlin’tin (2016) yaptiklari calismada okul 6ncesi kurumlarda Suriyeli
ogrencilerin karsilastiklari sorunlari tespit etmeyi amaglamistir. Suriyeli 6grencisi olan alti okul
oncesi 6gretmen ile gérisme yapilmistir. Bu ¢ocuklar dil sorunundan dolayi 6gretmenleri ve
akranlari ile iletisim kuramamaktadir. Arastirmaya gore go¢cmen 6grencilerin 6gretmenleri ve
akranlariile iletisime giremedikleri bu sebeple de 6gretmen-6grenci etkilesimi konusunda sorun
yasadiklari belirlenmistir. Ertus’'un (2017) yaptig1 arastirmaya gore Suriyeli 6grencilerin temel
sorunu Tirkce bilmemektir. Ogretmenlerin gériislerine gére 6grenciler, Tirkce 6grenmeden
okula baslamaktadir. Bu nedenle de okula uyum saglama sorunu yasamaktadirlar. Arastirmada
ulasilan bir baska sonuca gore de Suriyeli 6grenciler Tiirk 6grencilerle arkadaslik kurmada gliclik
cekmektedir. Kendi aralarinda grup olusturmakta ve diger arkadaslarinin oyunlarina katilmakta
guclik yasamaktadirlar. Gogmen 6grencileri diger arkadaslarinin oyunlarina katilmadiklari igin

sosyal ortama uyum saglamada zorluk yasamaktadirlar.

Arastirmadan elde edilen sonuca gére gégmen 6grenciler okudugunu anlama konusunda
sorun yasamaktadir. Bu 6grenciler okudugunu anlamakta zorlandigi i¢in diger derslerde de
yeterince basarili olamamaktadir. Yine okudugunu anlamada yasanan sorunlara bagh olarak
konusma ve yazma beceri alanlarinda da sorunlar yasanmaktadir. Gogmen 6grenciler sinif igi
etkinliklerde ve calismalarda da gerekli performansi gosterememektedir. Okudugunu anlama
becerisinin biitlin derslerin ve calismalarin temelinde yer aldigini séylemek mimkindir. Bu
konuda sorun yasayan go¢cmen Ogrenciler egitim slirecinde de hemen her konuda zorluklar
yasamaktadir. Elde edilen bu sonuclar daha 6nce yapilan ¢calismalari destekler niteliktedir. Ertus
(2017) yaptigi calismada 10 6gretmenle gorismis ve Suriyeli 6grencilerin egitim sirecinde
yasadigl sorunlari belirlemeyi amacglamistir. Yapilan calismadan elde edilen sonuca goére
ogrenciler yalnizca ilk okuma yazma 6grenmektedir. Okudugunu anlama konusunda ise sorunlar

yasanmaktadir. Ogrenci okuma yapmakta ancak okudugunu anlayamamaktadir.
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Ogretmen goriislerinden elde edilen sonuca gére gd¢cmen dgrenciler Tiirkgedeki vurgu
ve tonlamalari etkili bir sekilde kullanamamaktadir. Tlrkgenin vurgu ve tonlamalarina hakim
olamadiklari icin ciimleleri okurken biitiinliik de saglayamamaktadirlar. Ogrencilerin evlerinde
kendi dillerinde konusuyor olmalari, arkadaslari ile kendi ana dillerinde anlasmalari bu sorunun
asllmasini zorlastirmaktadir. Katiimcilara gore bu 6grenciler kendi dillerindeki kullanimlari

okuma ve yazma siirecine de tagimaktadir.

Arastirmaya katillan 6gretmenlerin gorislerine gore gocmen Ogrenciler yazma
konusunda da pek cok sorun yasamaktadir. Ogrenciler okudugunu yazmakta ve dikte
calismalarinda zorlanmaktadir. Yazilarinda noktalama isaretlerini dogru bir sekilde
kullanamamaktadir. Harflerin yoniinii yanhs bir sekilde yazmaktadirlar ¢tinki Latin alfabelerine
asinaliklari oldukca azdir. Gogmen Ogrenciler tahtada yazilanlari deftere gegirirken sorun
yasamamaktadir ancak duyduklarini yazmakta yanlislar yapmaktadirlar. Elde edilen bu sonug
daha once yapilan calismalari da destekler niteliktedir. Giltutan ve Kan (2019) yaptiklari
calismada Suriyeli 06grencilerin yazma calismalarinda vyasadiklari sorunlari belirlemeyi
amaclamistir. Arastirmada 30 ilkokul 6gretmeni ile gorisiilmistir. Elde edilen sonuca gore
Suriyeli 6grencilerin yazma becerileri diisiik diizeydedir. Ogrenciler yazma calismalarinda istekli
bile olsa Tiirkce bilmedikleri icin sorun yasamaktadir. Ogretmenler, Suriyeli dégrencilerin bir
kisminin kelime dagarciginda eksiklikler oldugunu belirtmistir. Ogrenciler yazarken harf eksiltme,

yanlis harf kullanimi, harf ekleme ve heceleri birlestirememe gibi sorunlar yasamaktadir.
Arastirmadan elde edilen sonuglar dogrultusunda su 6neriler gelistirilmistir:

Gogmen ebeveynlerin g¢ocuklarinin egitimine yeterince destek vermesine yardimci
olmak icin halen devam eden Tiirkge kurslarinin islevselligi arttirilmalidir. Bu ailelerin iyi bir
sekilde Tiirkce Ogrenmesi icin dil kurslarinin icerigi gozden gecirilmeli ailelerle siirekli iletisim

halinde olunmaldir.

Gocmen ailelerin is bulmalari ve yasamlarini iyi bir sekilde idame etmelerini saglamalari
icin devlet politikalari tretilmelidir. Go¢cmen ailelerin sosyo ekonomik durumu ¢ocuklarinin okul
gereksinimlerini ekonomik olarak karsilamada 6nemli bir belirleyicidir. Ekonomik kosullarin
gocmen o6grencilerin ilk okuma yazma siirecine dogrudan ya da dolayh olarak etki edecegi
unutulmamalidir. Ekonomik sikinti yasayan gé¢cmen 6grencilerin egitimi icin devlet tarafindan ek
gelir kaynagi saglamalidir. Bu 6grencilerin egitim 0Ogretim slrecinde yasadigi ekonomik

sorunlarin tespiti icin arastirmalar yapilmahdir.
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Gogmen ogrencilerin akranlariyla daha hizli bir sekilde kaynasmalari igin sosyal
etkinlikler diizenlenmelidir. Tlrk 6grenciler ve go¢cmen 6grenciler bir araya getirilerek onlara
takim calismalari yapma firsatlari verilmelidir. Ogrenciler arasinda okul ici iletisim arttiriimalidir.
Ogretmenler gé¢cmen 6grencileri okul ici iletisime dahil edecek calismalar yapmalidir. Bu
cocuklarin kendilerini ifade etmesi, egitim ve 6gretim faaliyetlerine daha etkin katilmalari igin
cesaretlendirilmeleri gerekmektedir. Bu calismalarda 6grenciler Tiirkce konusma konusunda

ozendirilmelidir.

Gogmen ogrencilerin ilk okuma yazma 6gretiminde yasadigi sorunlar ile ilgili olarak
bilimsel arastirmalar yapilmalidir. Bu arastirmalarin sonuglarindan hareketle gogmen 6grencilere
ilk okuma 06gretimine yonelik 6zel programlar hazirlanmalidir. Programlarda okul ve aile

etkilesimi 6zel olarak ele alinmalidir. Okul ve ¢cocugun ebeveynleri arasinda bag kurulmalidir.

ilk okuma yazma 6grenme siirecinde, harflerin seslendirilmesine iliskin olarak sabirli ve
ozenli calismalar yapiimalidir. Bu konuda 6gretmenlere blyik bir gorev diismektedir. Sinif icinde
gerceklestirilecek bu calismalarda 6gretmenler sabirla 6grencilerin harfleri dogru bir sekilde
seslendirmesine yardimci olmalidir. Gerekirse MEB’in de yapacagl bir planlama ile bu
ogrencilerin ilk okuma yazmay! daha iyi 6grenmesi ek dersler konulmalidir. Bu 6grencilerin

okuma ve yazma zevki kazanmalarinin 6nemli oldugu asla goz ardi edilmemelidir.

Gogmen Ogrencilerin  yazma ¢alismalarinda gereken basaryr gostermesi igin
ogretmenler sabirli yaklagsmalidir. Bu 6grencilerin Latin alfabesine uygun bir sekilde harflerin
yonlinl dogru yazmasi; yazlyl soldan saga yazmasi; dikte calismalarini saglikli bir sekilde
anlayarak yapmasi; yazdiklarinda noktalama isaretlerini dogru bir sekilde kullanmasi gibi
calismalara gerektigi kadar zaman ayrilmalidir. Bu konuda MEB yapacagi bilimsel calismalarla 6n
bilgiler toplamali sorunlari net bir sekilde tespit etmelidir. Dogru ¢ozimler Gretmek icin
uzmanlardan destek almalidir. Gerekirse bu ¢ocuklarin ilk okuma yazma 6grenmesi i¢in 6zel

programlar diizenlenmeli ya da okullarda onlara ek zaman ayrilmalidir.

Gocmen 6grencilerin ilk okuma yazma stlirecinde zorlanmamasi i¢in okul dncesi egitim
almalari saglanmalidir. Okul 6ncesi egitimde bu 6grenciler icin dil, okuma ve yazma konularinda

Ozel bir program hazirlanmali ve hazirbulunusluk dizeyleri gelistirilmelidir.

Gogmen oOgrencilerin ilk okuma yazma c¢alismalarinda okudugunu anlamasi igin
okudugunu anlama c¢alismalarina 6zel bir 6nem verilmelidir. Bu 6grencilerle diger 6grencilere
oranla daha fazla okuma galismasi yapilmadi. Okunan kelime, cimle ya da metnin anlasiimasi

oncelik olarak belirlenmelidir. Bu konuda MEB gerekli tedbirleri almalidir. Gerekirse konuya
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iliskin kapsamli bilimsel arastirmalar yapilmali bu arastirmalarin sonuglarinda hareketle uygun

¢ozimler Uretilmelidir.

Gocmen 6grencilere kendi aralarinda Tirkce konusmalarinin dil becerilerini gelistirecegi
bilinci kazandinilmahdir. Bu durumun onlarin egitimini olumlu yonde etkileyecegi anlatiimal ve
sosyal hayata daha rahat uyum saglayacaklari konusunda biling kazandiriimalidir. Bu siirecgte
¢ocugun kendi ana dilini kullanmasina iliskin olumsuz bir algl yaratiimamasina 6zen

gosterilmelidir.

Yazma konusunda gereken gelismelerin gosterilebilmesi adina gégmen 6grencilerin ek
yazma calismalari yapmasi saglanmalidir. ilk okuma yazma égretimi tamamlandiktan sonra bile
gocmen Ogrencinin kendini yazili olarak ifade etmesini saglayacak 0Ozel galismalara yer

verilmelidir. Yazarak dislince iretmenin 6nemi goz ardi edilememelidir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu calismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.

Arastirma i¢in Pamukkale Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi

Kurulu’ndan (17.05.2023 tarih ve 68282350/2023/10 numarali) etik kurul izni alinmistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu galismanin “Kavramsal Cergeve” kisminin Hilal BOZOVALI, “Yontem Tasarimi, Yazi
Taslagl” kisminin Prof. Dr. Fatma KIRMIZI, “Arastirma, Gorsellestirme” kisminin Emre CINGOZ,
“Yazi taslagi, inceleme ve Diizenleme” kisminin Mihriban HIRA tarafindan yapildigini beyan

ederler.
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1. Introduction

Physics is a significant branch of science that investigates and contributes to the
understanding of the order, events, and workings of the universe. It encompasses not only large
entities like planets, satellites, and the sun but also particles such as atoms, electrons, and
protons that are too small to be seen even with the most sensitive microscopes. Especially when
studying atoms and subatomic particles, sensory organs prove insufficient. In such cases,
advanced technological tools are utilized, and various models are constructed. Models play a
crucial role in representing, explaining, and introducing entities that cannot be directly
observed, making them an essential tool in the world of science. Therefore, physics places great

emphasis on modeling and simulation.

Modeling is at the heart of theoretical physics, forming the foundation of the scientific
approach. Various principles, laws, and concepts within the theory serve as sources for the
modeling process. Experiments are conducted to reach the realities of the universe, observe
events, and verify theories. Models are then created based on theoretical knowledge to
facilitate the examination of existing phenomena, events, systems, and processes. Thus,
modeling establishes a connection between theoretical and experimental domains. Prepared
models help concretize and visualize theoretical knowledge, making it comprehensible. For

these reasons, model and simulation are indispensable in scientific research.
1.1. What is Model?

The concept of a model is quite complex, encompassing various meanings that may

differ according to authors and fields. In the current Turkish Dictionary;

* "The object or person that is attempted to be imitated while painting, sculpting, etc.;
example, an object or person with a characteristic, the first example produced for the

introduction or trial of a designed product" is given as different meanings (TDK, 2023).
In foreign sources, a model is described as;

* "A simple representation of a physical event or system. This representation allows

demonstrating its function, analyzing some aspects, explaining, and predicting,” (Combes, 2010).

* "A representation of reality, an official representation of a problem, process, or idea.
Therefore, a model is never a complete copy but a clarified, refined image, often a simplified

representation" (Dubois, 2017).

* "A whole of systems that represent an event, object, and thought" (Gilbert et al., 2000).
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* "A structure that allows understanding the formation, behaviors, and developmental
process of objects and making predictions about them. We can visualize, enrich, and expand

them in our minds" (Harrison, 2001).

As seen, a model is a simple representation of an event or existence that is to be
explained. These can take the form of pictures, models, maps, visuals, mathematical formulas,
geometric shapes, graphs, diagrams, physical objects, or events. The event or existence
represented by the model is defined as the target. The purpose of the model is to provide a clear
explanation and understanding of the target. It is not necessary for the model to closely
resemble the target; what matters is its successful explanation, as in the analogy of Thomson's

Atomic Theory with a plum pudding.

In physics, the concept of a model is considered as "a tool representing a series of events
and facilitating their easy understanding". Concrete objects or visuals such as drawings,
diagrams, charts, models, etc., are added to the model to give it tangible characteristics, creating
simple representations through analogy (Bachelard, 1979). The model is also a mental structure
attempting to explain an event or reality. It involves materializing models conceived in the mind
related to reality, serving as the foundation for the scientific approach. Processes such as
observing, predicting, questioning, designing in the mind, measuring, and verifying are essential

for models (Giere, 2004).

In summary, a model is an object that takes the place of a complex reality, serving as a
concrete shape, visual representation, system of equations, educational communication tool,
and unique design with formal features. It is a mental structure created through cognitive
processes involving thinking, questioning, predicting, examining, and comparing (Chemin, 2004).
Thus, it facilitates the transition from abstract to concrete and vice versa in the mind. The model
also serves a communicative function, delivering educational messages to students and
influencing them visually, formally, and in terms of color. This facilitates a quicker and easier
understanding of the targeted event or phenomenon (Hasni, 2010). Additionally, using models
in the educational process tends to be more straightforward than dealing with the actual events

they represent.
1.2. Specifications and Functions

For an object or image to qualify as a model, it needs to possess certain characteristics
from a scientific perspective. These include being relevant and consistent with the object it

represents, being explanatory and predictive, and being suitable for experimentation, among
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others. Additionally, it is anticipated that a model should have at least four fundamental features

(Roy & Hasni, 2014).

* A model is a simplified representation. Many authors and researchers in the field
emphasize its representational feature. The model is defined as the "simplified representation
of an idea, object, event, process, or system in the real world" (Bachelard, 1979; Bunge, 1974-

1989; Justi & Gilbert, 2000; Giere, 2004).

* An event can be represented by multiple models. Each has its own limitations.
Sometimes different models may be required to provide a detailed explanation of an event.
Conversely, a model might represent events with very few connections between them. For
example, in physics, the spread of heat and the movement of objects can be explained using the

same mathematical models (Halloun, 2006; Robardet & Guillaud, 1997).

* A model serves as the intermediary between theory and events. The function of a
model is to represent, predict, and explain an event, drawing on information from the
theoretical field. Theoretical principles, laws, and concepts exist in the theoretical domain, while
factual events exist in the experimental domain, the area where scientists observe. The model
resides between these two domains, aiming to make abstract information from theory tangible,
visible, and understandable, facilitating the easy comprehension of the theory (Martinand,

1992, 1994; Tiberghien, 1994; Walliser, 1977).

* Models are continually developed. Scientific models undergo constant evaluation,
testing, and refinement based on new information. Through these processes, consensus models
emerge—models accepted and agreed upon by many individuals. Scientific models are those
"accepted and agreed upon by scientists based on formal experimental confirmations" (Gilbert
et al., 2000). For instance, years ago, a model resembling the solar system, with a nucleus in the
center and electrons orbiting around it, was proposed for the internal structure of an atom.
However, as knowledge about the internal structure of atoms increased over time, this model

was modified and developed.

There are various types of models. Von Bertalanffy (1973) categorizes them into physical
and conceptual models, while Robardet and Guillaud (1997) deduce them as physical and
symbolic models. Physical models are scaled or analogical representations that transform facts
into tangible forms. For example, models depicting how the heart functions in biology fall into
this category. Symbolic models, on the other hand, are models written in the language of

mathematics. Mathematical equations used in physics, formulas defining the linear motion of
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objects, and similar examples fall into this group (Robardet & Guillaud, 1997). In another study,
models are divided into explanatory and predictive models. A physical system is considered an
explanatory model, while a mathematical system is considered a predictive model (Chemin,
2004). Explanatory models describe processes and operations that concretely represent
observed events, acting as stand-ins for other objects and facilitating the quick exploration of an
event. Predictive models, on the other hand, use a set of mathematical equations and formulas

to explain a phenomenon. Examples include particle models and cosmological models in physics.

As for functions, the primary functions of a model align explaining the represented
target, ensuring understanding, predicting, calculating, modifying, formulating, communicating,
and making the difficult to define conceivable. However, it is not necessary for all these functions
to be present simultaneously and in the same model. Different models serve different functions,

generally fulfilling at least one of the functions of explanation or prediction (Chemin, 2004).

Willet (1996) highlights four functions of a model. The first is the regulatory function.
The model structures the relationships between concepts, observations, and data to represent
an event. It organizes information and makes it systematic. The second is the exploratory
function. The model reveals new facts and theories, offering new explanations and serving the
function of discovery. The third is the predictive function. The model contributes to predicting
an outcome or behavior more clearly and precisely. The fourth is the evaluative function. The
model helps measure and interpret data related to a phenomenon (Willet, 1996). In the
modeling process, the expectation is to produce models with these characteristics and

functions.
1.3. What is Modeling?

A modelis a"product" that conceptually replaces a reality. Modeling, on the other hand,
is a "process," a series of steps and procedures involving creating a model. In other words,
modeling consists of the scientific processes applied to create a model (Justi & Gilbert, 2002). In
the modeling process, based on known information, an unknown target or event is simplified
and made understandable. The processes of modifying and improving an existing model are also
carried out in a similar manner. Modeling approach or model method is a model-focused
scientific approach used in education and other applications (Chemin, 2004). The modeling

approach is widely used in various fields such as education, natural sciences, and engineering.

Modeling is observed wherever individuals try to understand, interpret, predict, and

analyze events in their environment. People create mental models based on realities in the
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world, and later convey these models to others using symbols, schemas, formulas, etc. This
occurs in scientific studies and especially in the field of physics, where various models are used
to make the world understandable. The modeling process begins with defining and analyzing
the facts (Martinand, 1992). For this, a breakdown of the target event is made because the real
event can be too complex to be taken as a whole at once. In such cases, only specific factors or
aspects are considered. For example, if the modeling process focuses on the charge of

fundamental particles, the mass and size of particles may not be taken into account.

Modeling has two purposes. The first is to visualize and concretize educational practices.
In this regard, it becomes a significant activity contributing to the development of students'
scientific process skills. The second purpose is to enhance theoretical and applied studies in the
field of natural sciences (physics and chemistry) (Vince, 2021). Understanding and modeling a
physics event is equally important. The processes of understanding and modeling are
inseparable. Modeling is not just about relying on experimental processes; it also means trying
to understand what the event is. Modeling a process involves defining it with scientific equations
and formulas. Thus, modeling is not only about creating visual objects and developing
mathematical formulas and equations but also requires a thorough understanding of the event.

Hence, both theoretical and applied studies are advanced (Hasni, 2010).

Modeling is the most effective way to represent reality. In the field of physics, various
events, such as the flow of electric current in a circuit, the reflection of light, and the
transmission of heat, are imperceptible. To explain these to students effectively, visuals,
diagrams, or graphs are drawn. Additionally, a series of equations or formulas is developed to
describe an event in a repeatable manner. Thus, various models representing reality are
prepared. In this process, hypotheses are first formed about objects that will best represent
reality. Then, reasoning is applied to the model. Modeling challenges students to reason about
events, thoughts, ideas, and mental models. It encourages them to transition from concrete
operations to abstraction (Chemin, 2004). In this way, modeling lays the foundation for the

production of scientific knowledge and technology.
1.3.1. Modeling Approach

Modeling is a model-focused scientific approach that aims to equip students with
modeling knowledge and skills by focusing on the process and stages of model creation. It is
included in the education programs of many countries, such as Germany, France, and Canada.

In this approach, the processes and procedures of model creation are central, with a focus on
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both theoretical and experimental studies. The theoretical realm represents the abstract world,
while the experimental realm represents the concrete world. During modeling, a connection is
established between the theoretical and experimental realms. The modeling process is cyclically
considered, involving interactions between the theoretical and experimental realms. Emphasis
is placed on activities such as explanation, understanding, questioning, representation, and
interpretation in both realms. Predictions are made and tested on the model representing

reality, and it is refined accordingly (Dubois, 2017; Robardet & Guillaud, 1997; Walliser, 1977).

To define the detailed processes and stages of the modeling approach, various studies
have been conducted. Many experts in the field, such as Justi and Gilbert (2002), Martinand
(1996), Tiberghien (1994), and Walliser (1977), have identified certain stages that are widely
accepted. For example, Martinand (1996) proposes a modeling schema for physics. This schema
suggests three-stage processes in modeling, namely cognitive matrix, representation selection,
and experimental domain. These processes are tailored to the student's learning process,
beginning with activities targeting the student's cognition to ensure a thorough understanding
of the theory, followed by the selection of an appropriate representation, and finally testing the

model in the experimental domain (Martinand, 1994, 1996).

A similar study was conducted by Justi and Gilbert (2002), in which the modeling

approach is discussed and listed in three stages;
1. Determining the characteristics between the model and the target,
2. ldentifying relationships and developments among components in a system,

3. Explaining and predicting an idea through simple representations (Justi & Gilbert,

2002).

Another widely accepted study was conducted by Walliser (1997), presenting a four-
stage modeling approach. It involves numerous developments and interactions between the
theoretical and experimental realms during modeling. In this approach, draft models developed
based on the theoretical realm are gradually constructed using existing models. Subsequently,
the models are validated in the experimental domain (Walliser, 1997). The modeling approach

schema is illustrated in Figure 1.
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Theoretical Field

4, Induction 1. Deduction

Verified Model Draft Model

3. Verification 2. Prediction

Experimental Field

Figure 1. Modeling Approach (Walliser, 1997)

1. Deduction: In this stage, theoretical knowledge is examined, questioned, and a
situational proposal is made for analysis. Subsequently, a draft model containing observable and

testable variables is created. In other words, hypotheses are formulated.

2. Prediction: Data from the draft model is scrutinized. Experiments are designed to test

the draft model and predict events.

3. Verification: This stage involves using and defining the data. Based on experimental
results, the model is validated. The values calculated in the model are compared with the values
measured in the experiment. This comparison forms a fundamental test for the validity of the

model.

4. Induction: The theoretical interpretation of the data is performed after verification.
Differences between the verified model and the draft model are examined. Based on the
obtained results, modifications are made to the initial draft model. This cycle continues in

induction and other stages (Dubois, 2017; Walliser, 1997).

As seen, in the modeling approach, the model is used as a tool to explain reality. With
this cyclical process, models are consecutively validated, replacing or improving the previous

ones. Modeling is a crucial approach for physics education.
1.3.2. Application in Physics

Modeling represents the stages and results followed by scientists to produce new
products such as theories, laws, principles, and formulas. Abstract concepts in physics, such as
the dimensions and existence of the universe, electric and magnetic fields, the fact that matter

consists of structures too small to be directly observed, limitations of our sensory organs, and
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insufficient knowledge and technologies, complicate to investigate certain phenomena. In such
cases, models are used, making the modeling approach crucial in physics (Roy & Hasni, 2014).
Modeling contributes to concretizing abstract concepts. Explaining an atom by drawing a picture

is more effective since it cannot be directly observed (Combes, 2010).

It is well-known that models play an indispensable role in science. While attempting to
represent, explain, and predict realities on one hand, they also structure theories on the other.
Halloun (2007) draws an interesting analogy on this matter. He explains that, just as the atom is
to matter and fundamental particles, the model is to theory and scientific concepts. Therefore,
while fundamental particles (electrons, protons, neutrons) constitute matter, the atom,
resulting from their interactions, explains the structure of matter. Similarly, a model is what
makes a theory internally consistent and logical, emerging from the organization of concepts
and laws (Halloun, 2007). Hence, modeling becomes more crucial for particle physics, which

examines particles at and below the atomic level.

Modeling in physics has two significant benefits. Firstly, most physics theories are too
difficult, complex, and mathematical to be taught in middle and high school. Therefore, it is
easier to teach theories using simplified models and explain them later with general knowledge.
Secondly, it contributes to examining the complex relationships of objects and properties in the
experimental field. The model is presented as a consistent theoretical structure that interprets
and predicts physical events examined in the experimental field. However, traditional physics
education teaches concepts and laws one by one to students without including modeling.
Therefore, the modeling approach should be considered for effective physics education.
Modeling is crucial for developing a scientific perspective in students (Dubois, 2017; Roy & Hasni,

2014).

The modeling approach allows students to take an active role in their learning process.
It provides benefits such as research, inquiry, collaboration with other students, and active
learning. It contributes to understanding the concept of a model. As the grade level progresses,
students learn more detailed models. Students who do not understand the concept of a model
may confuse it with reality. On the other hand, textbooks rarely comment on most models and
do not explain the information they convey. Very little information is provided about the
selection of representations, and sometimes no information or rationale is given. Therefore,
teachers need to have sufficient knowledge and skills in modeling and apply them in the

classroom. The modeling approach helps students move away from biased and intuitive

408 The Journal of Limitless Education and Research, 8 (3), 400 - 433



(\Szzz7 Modeling Approach in Particle Physics

Cagin KAMISCIOGLU

thinking, directing them towards scientific thinking, attitudes, and behavior (Combes, 2010; Roy
& Hasni, 2014).

Modeling is an important approach for relating the principles and methods of physics to
everyday life, problem-solving, obtaining data through experiments, making inferences,
interpreting, and producing scientific knowledge. This approach holds a special significance in
particle physics, which investigates invisible entities. The modeling approach is essential for
teaching the theory, law, research, and experiments of particle physics to future generations.
This research has emerged from such a need. The study aimed to answer the question, "What is
the status of the modeling approach in particle physics in our country?" To achieve this,
modeling approaches, application methods, and modeling activities in high school physics

teaching programs and textbooks were examined.
2. Method

In the research, the document analysis method, one of the qualitative research
methods, was chosen. Document analysis is a research method used to meticulously and
systematically analyze the content of written documents (Wach & Ward, 2013). Following this
methodological approach, scientific sources, journals, and internet resources related to particle
physics were first scanned. Researches, experiments, documents from international
organizations such as CERN, publications, and reports related to the field were reviewed. In
order to determine the status of the modeling approach in particle physics in our country, the
2018 High School Physics Course (grades 9, 10, 11, and 12) Curriculum and the Science High
School Physics Course (grades 9, 10, 11, and 12) Curriculum were examined (MEB, 2018a,
2018b). Then, the 4th unit of the senior high school physics textbooks taught by the Ministry of
National Education in the 2019-2020 academic year, which covers the Introduction to Atomic
Physics and Radioactivity, was analyzed. Since all of these were included in the research, there
was no need for sampling. The data were listed in a Word document as program outcomes,
textbooks, methods and techniques, and activities, with necessary explanations, relevant tables

were created, and the findings were interpreted sequentially.
3. Findings

The findings obtained at the end of the research are presented under the titles "High

School Physics Course Curriculum and High School Physics Course 12* Grade Textbooks."
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3.1. High School Physics Course Curriculum

In order to determine the status of the modeling approach in the field of particle physics
in our country, the Ministry of National Education 2018 High School Physics Course Curriculum
(for grades 9, 10, 11, and 12) and the Physics Course Curriculum for Science High Schools (for
grades 9, 10, 11, and 12) were examined (MEB, 2018a, 2018b). The Introduction and
Explanations section of the curriculum does not mention topics such as the modeling approach,
model construction, or model examination. Therefore, the outcomes in both programs were
examined sequentially. As a result of the examination, three ouctcomes related to model and

modeling were identified, and these are provided in Table 1.

Table 1.
Learning outcomes related to modeling
Number
Learning Outcomes Related to Model Highschool Science High
School

Explains the behavior models of light. 1 1
Designs a prism model. - 1
Designs a new solar system model. - 1
Total 1 3
Total number of outcomes in the curriculum. 213 236

Asseenin Table 1, the Secondary School Physics Curriculum contains 1 (one) outcome,
while the Science High School Physics Curriculum includes 3 (three) outcomes. These constitute
only 1% of all the outcomes in the curriculum. This ratio is deemed highly insufficient in terms
of enhancing students' scientific process skills. Subsequently, explanations regarding how all the
outcomes in the curricula should be taught were examined. Information related to modeling in

these explanations is presented in Table 2.

Table 2.
Outcome explanations related to modeling
Number
Outcome explanations related to modeling Highschool Science High
School

Designing a model - 3
Deriving a mathematical model 9 8
Providing a mathematical model 18 22
Examining mathematical models 1 -
Total 28 33
Number of outcomes in the curriculum 213 236

As seen in Table 2, explanations related to modeling are provided for 28 objectives in
the High School Physics Curriculum, and 33 objectives in the Science High School Physics
Curriculum. These figures constitute only 13% of all objectives in the curriculum and are

numerically insufficient. Most of the outcome explanations related to modeling are associated
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with "providing mathematical models," followed by "extracting mathematical models" in terms
of quantity. The design of models is addressed in three outcome explanations in the Science
High School Physics Curriculum. These explanations have been deemed inadequate in terms of
effectively teaching physics to students and imparting scientific thinking, perspective, and
attitude. Now, what is the situation regarding modeling in the field of particle physics in the
programs? To answer this question, the outcome explanations in the Introduction to Atomic
Physics and Radioactivity Unit in physics teaching programs have been examined. The findings

are presented in Table 3.

Table 3.
Introduction to Atomic Physics and Radioactivity Unit outcome explanations
Number
Outcome explanations related to model High S(:_Il?gn;e
School School

Ensuring students to define subatomic particles within the framework of the 1 1
standard model
Ensuring the explanation of the formation of matter through modeling, i 1
starting from subatomic particles.
Total 1 2
Total number of outcomes in the unit 11 13

As observed in Table 3, the 2018 High School Physics Curriculum includes 11 objectives
in the Introduction to Atomic Physics and Radioactivity Unit, while the Science High School
Physics Curriculum comprises 13 objectives for the same unit. None of these objectives mention
modeling. Only in two outcome explanations, there is a request to model and describe
subatomic particles. This situation reveals a preference for traditional teaching methods rather
than teaching the complex and mathematical field of events that are not visible, such as particle

physics.

In conclusion, it has been determined that three outcomes in High School Physics
Teaching Programs address modeling, with an emphasis on mathematical modeling and
examination in an average of 30 objective explanations. In the objectives related to particle
physics in the Introduction to Atomic Physics and Radioactivity unit, only two outcomes touch
upon modeling. This situation is found to be highly inadequate for developing scientific process

skills in students through effective physics education.
3.2. High School Physics Course 12" Grade Textbooks

Particle physics is addressed in the 12™-grade program of the High School Physics Course

under the unit "Introduction to Atomic Physics and Radioactivity." Therefore, in the research,
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the relevant units of the physics teaching textbooks used in high schools and science high
schools, prepared by the Ministry of National Education and taught in the 12" grade during the
2019-2020 academic year, have been examined. The information in the mentioned unit has
been analyzed in terms of "modeling approach methods and techniques, and modeling

activities." The findings obtained are presented in Table 4.

Table 4.
Textbooks Introduction to Atomic Physics and Radioactivity Unit
. . . . . Number
IJ:irtoductlon to Atomic Physics and Radioactivity High School Physics  Science High . Physics
T. T.
Model images 16 9
Explanations related to modeling 9 9
Experimental setup images 2 5
Total 27 23
Total number of pages in the unit 41 55

The unit "Introduction to Atomic Physics and Radioactivity" occupies 41 pages in the
high school physics teaching textbook and 55 pages in the physics teaching textbook for science
high schools. As seen in Table 4, in the physics teaching textbooks prepared by the Ministry of
National Education (MEB) and used in 12™-grade classes in both regular high schools and science
high schools, the modeling approach is presented in the form of model images, explanations
related to modeling, and experimental setup images. In other words, the textbooks
predominantly contain model images and explanations related to modeling. Generally, widely
accepted and agreed-upon models are provided, and there is no commentary on these models
and the information they convey. The process of modeling to enhance students' scientific
knowledge and skills are not discussed. The modeling activities provided in the textbooks have
also been examined, and the findings are presented in Table 5.

Table 5.
Modeling activities in the Introduction to Atomic Physics and Radioactivity Unit
Number

Introduction to Atomic Physics and Radioactivity Unit High School Science High S.
Physics T. Physics T.

Model description activity
Model observation activity
Model calculation activity
Graph drawing activity
Model research activity
Model drawing activity -
Model making activity

Total 18
Total number of pages in the unit 41 55

N NN D
=N

A= N
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As seen in Table 5, in the unit "Introduction to Atomic Physics and Radioactivity," 18
modeling activities are provided in regular high school textbooks, while science high school
textbooks include only 6 modeling activities. These activities are categorized as model
description, observation, calculation, drawing graphs, research, drawing pictures, and creating
models. It is evident that the number of modeling activities is significantly insufficient in
numerical terms, with the majority consisting of model description and observation activities.
With such a limited number of activities, it is concluded that students may find it challenging to
develop research, inquiry, investigation, and critical thinking skills as well as generate functional

projects, original designs, and inventions.
4. Conclusion and Suggestions

Physics is an important science which has contributions to understanding events in the
universe. For this reason, systematic theoretical and experimental studies are carried out in the
field. Advanced technological tools and models are utilized when examining invisible particles
such as atoms and subatomic particles in these studies. The modeling approach is included in
the education programs of many countries such as Germany, France, and Canada. It is a
significant tool for representing, explaining, and contributing to the scientific world the
existence of entities that cannot be directly observed. At the same time, it contributes to the
development of students' scientific process skills such as thinking, researching, questioning, and

predicting. Therefore, models and modeling are crucial in the field of physics.

In our country, a study was conducted to determine the status of the modeling approach
in the field of particle physics, examining high school physics teaching programs and textbooks.
First, the outcomes related to modeling in high school physics teaching programs were
identified. At the end of the research, 1-3 outcomes related to modeling were found in the
programs. These outcomes, constituting only 1% of all outcomes in the program, were deemed
highly insufficient to develop scientific process skills in students. Among the 30 outcome
explanations in the program, there was a specific emphasis on providing mathematical modeling
to students. In the 12"-grade unit Introduction to Atomic Physics and Radioactivity, which
focuses on particle physics, there was no mention of modeling in any of the 11-13 outcomes.

Only in two outcome explanations students were asked to explain models.

Similar situations are observed in physics textbooks. The textbooks for the 12 grade
high school and science high school physics courses, prepared by the Ministry of National

Education (MEB), provide model images, explanations related to modeling, and experimental
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setup images in the unit "Introduction to Atomic Physics and Radioactivity." However, there is
no mention of the modeling approach. In this unit, 18 modeling activities are provided in regular
high school textbooks, while science high school textbooks include only 6 modeling activities.
These activities include model description, observation, calculation, drawing graphs, research,
drawing pictures, and creating models, with most of them being model description and
observation activities. With so few activities, it is concluded that it may be challenging for
students to develop research, inquiry, investigation, and critical thinking skills, as well as

generate functional projects, original designs, and inventions.

The results obtained in the study align with the research findings provided below. For
instance, in a study conducted by Siizer (2017), physics teaching programs in Germany, England,
and Turkey, along with physics textbooks at the high school level in these countries, were
compared. The comparison and research outcomes led to the conclusion that the high school

physics teaching program and textbooks in Turkey were inadequate (Siizer, 2017).

In another study by Aytekin (2018), the models and analogies in the 9th-grade Physics
textbook (Secondary School 9th Grade Physics) taught in schools affiliated with the Ministry of
National Education were examined, particularly in the "Electricity and Magnetism" unit. The
research revealed that the models and analogy examples used in the 9th-grade physics
textbook, in the Electricity and Magnetism unit, were insufficient. Physics teachers were found
unable to use appropriate model and analogy examples, even when needed, due to a lack of
availability. The study concluded that to address the problem of physics teachers not finding
suitable models and analogies, textbooks should include an adequate number of model-analogy
examples, and teachers should make greater use of models and analogies in explaining topics

involving challenging and abstract concepts (Aytekin, 2018).

In a research study conducted by Aktan et al. (2019), the inclusion of the concepts of
model and modeling in the renewed 2017 science education programs and textbooks in our
country was examined. The examined programs mentioned the concepts of model and modeling
but did not delve into scientific models and their role in the scientific process. It was observed
that modeling studies generally focused on physical and scaled models, while theoretical,
conceptual, and mathematical models were not addressed. The conclusion drawn from the
study was that the new 2017 science education programs and textbooks were inadequate in

terms of the concepts of model and modeling (Aktan et al., 2019).
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In the study conducted by Dilger and Ogan-Bekiroglu (2023), the effectiveness of
physics textbooks approved by the Ministry of National Education was thoroughly examined
both holistically and under different categories. The examined high school physics textbooks
were found to not fully fulfill the expected role in student learning and teacher instructional
practices, with content identified as the weakest category among physics textbooks. Various

deficiencies in the textbooks were underlined (Diilger & Ogan-Bekiroglu, 2023).

As a result, for the effective teaching of particle physics, emphasis should be given to
the modeling approach in high school physics teaching programs and textbooks. The number of
outcomes related to modeling should be increased in the curriculum. To enhance students'
scientific process skills, methods such as research, inquiry, prediction, experimentation,
observation, testing, and model verification should be applied in the modeling process.
Explanations related to the modeling approach should be provided in textbooks, and the type
and number of modeling activities should be increased. This way, students can transition from
concrete to abstract concepts, and they can be directed towards scientific knowledge and

technology production.
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1. Giris

Fizik evrendeki dizen, olaylar ve doganin isleyisini inceleyen, arastiran ve anlasiimasina
katki saglayan 6nemli bir bilim dalidir. Gezegenler, uydular, glines gibi bliylk varlklarin yani sira
en duyarh mikroskoplarla bile goriilemeyen atom, elektron, proton gibi parcaciklar da fizik
biliminin konu alani icerisindedir. Ozellikle atom ve atom alti pargaciklarini incelerken duyu
organlari yetersiz kalmaktadir. Boyle durumlarda gelismis teknolojik ara¢ ve gereclerden
yararlanilmakta, ayni zamanda cesitli modeller olusturulmaktadir. Modeller, dogrudan gozle
gorilmeyen varliklar temsil etmek, agiklamak ve bilim diinyasina kazandirmak igin énemli bir

arag olmaktadir. Bu nedenle fizik alaninda model ve modellemeye genis yer verilmektedir.

Modelleme teorinin kalbi, bilimsel yaklasimin temelidir. Teorinin icinde cesitli ilke, yasa
ve kavramlar yer almaktadir. Bunlar modelleme islemine kaynaklik etmektedir. Evrendeki
gerceklere ulasmak, olaylari gozlemlemek ve dogrulamak icin deneyler yapilmaktadir. Bunun igin
teorik alandaki bilgilerden hareketle modeller olusturulmaktadir. Modeller mevcut olgu, olay,
sistem ve siregleri daha kolay incelemeyi saglamaktadir. Béylece modelleme ile teorik ve
deneysel alan arasinda bag kurulmaktadir. Hazirlanan modellerle teorik dinyadaki bilgiler
somutlastiriimakta, gorsellestiriimekte ve anlasilir duruma getirilmektedir. Bu nedenle bilimsel

calismalarda model ve modelleme kacinilmaz olmaktadir.
1.1. Model Nedir?

Model oldukg¢a karmasik bir kavramdir. Bu kavramin iginde birbirinden farkl anlamlar

vardir. Bunlar yazarlara ve alanlara gore degismektedir. Glincel Tlrkge Sozlikte;

* “Resim, heykel vb. yapilirken baka baka benzetilmeye ¢alisilan nesne veya kimse; érnek,
Bir 6zelligi olan nesne veya kisi, Tasarlanan bir iriiniin tanitim veya deneme amaciyla liretilen ilk

6rnegi, gibi farkli anlamlarda verilmektedir” (TDK, 2023).
Yabanci kaynaklarda model;

* “Bir fizik olayi ya da sisteminin basit temsilidir. Bu temsil onun islevini ortaya koymaya,

bazi yonlerini analiz etmeye, aciklamaya ve tahmin etmeye izin verir” (Combes, 2010).

* “Gergekligin bir temsili, bir problemin, siirecin veya fikrin resmi bir temsilidir.
Dolayisiyla model asla tam bir kopya degil, netlestirilmis, rafine edilmis bir gériintii, genellikle

basitlestirilmis bir temsildir” (Dubois, 2017).

* “Bir olayi, nesneyi ve diisiinceyi temsil eden sistemler biitiiniidiir” (Gilbert vd., 2000).
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* “Nesnelerin olusumunu, davranislarini ve gelisim siirecini anlama ve bunlara iliskin
6éngdriilerde bulunmayi saglayan bir yapidir. Bunlari zihnimizde canlandirabilir, zenginlestirebilir

ve genisletebiliriz” (Harrison, 2001).

Gorildigu gibi model, agiklanmak istenilen bir olay ya da varligin basit bir temsilidir.
Bunlar resimler, maketler, haritalar, gorseller, matematik formdlleri, geometrik sekiller,
grafikler, semalar, fiziksel nesne ya da olaylar seklinde karsimiza ¢ikarlar. Modelin temsil ettigi
olay ya da varliga hedef denilmektedir. Modelin amaci hedefin iyi agiklanmasi ve anlasiimasini
saglamaktir. Modelin hedefe ya da temsil ettigi olaya aynen benzemesi gerekmez. Onemli olan

onu basariyla aciklamasidir. Thomson Atom Teorisinin Gzimli keke benzetilmesi gibi.

Fizikte model kavrami, bir dizi olay! temsil eden ve onlarin kolay anlasiimasini saglayan
ara¢" olarak ele alinmaktadir. Modele somut 6zellikler kazandirmak icin cizimler, diyagramlar,
semalar, maketler gibi somut nesne veya gorseller ekleyerek, benzetme yoluyla basit temsiller
yapilmaktadir (Bachelard, 1979). Model ayni zamanda bir olay ya da gercekligi aciklamaya ¢alisan
zihin yapisidir. Gergeklikle ilgili zihinde tasarlanan modellerin somutlastiriimasidir. Bu yonuyle
bilimsel yaklasimin temeli olmaktadir. Model icin olgu ve olaylari gézlemleme, tahmin etme,

sorgulama, zihinde tasarlama, 6lcme, dogrulama gibi islemler zorunlu olmaktadir (Giere, 2004) .

Ozetle model, somut bir sekil, gérsel bir temsil, denklemler sistemi, egitsel iletisim araci
ve karmasik bir gergekligin yerini alan nesnedir. Kendine 6zgii tasarimi ve bicimsel 6zellikleri
vardir. Model zihinsel islemler sonucu olusturulan bir zihin yapisidir. Dislinme, sorgulama,
tahmin etme, inceleme, karsilastirma gibi gesitli zihinsel islemleri gerektirmektedir (Chemin,
2004). Boylece zihnin soyuttan somuta, somuttan soyuta gegisini kolaylastirmaktadir. Model
ayni zamanda iletisim islevi gérmektedir. Ogrencilere egitsel icerikli mesajlar vermekte, onlari
gorsel, bicimsel ve renk yoniyle etkilemektedir. Boylece hedeflenen olay ya da olgunun daha
hizli ve kolay anlasiimasini saglamaktadir (Hasni, 2010). Ayrica egitim slirecinde model kullanma,

temsil ettigi gercek olaydan daha kolay olmaktadir.
1.2. Ozellik ve islevleri

Bir nesne ya da gorselin model olabilmesi icin bilimsel yonden bazi 6zellikler tasimasi
gerekmektedir. Bunlarin basinda temsil ettigi nesneyle ilgili ve tutarli olma, agiklayici ve tahmin
edici olma, denemeye uygun olma vb. gelmektedir. Bunlarin yaninda modelin en az dort temel

ozellige sahip olmasi 6ngoriilmektedir (Roy & Hasni, 2014).
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* Model basit bir temsildir. Alandaki ¢cogu yazar ve arastirmaci modelin temsil 6zelligine
vurgu yapmaktadir. Modeli, “gercek diinyadaki bir fikrin, nesnenin, olayin, slirecin veya sistemin
basitlestirilmis temsilidir” olarak tanimlamaktadir (Bachelard, 1979; Bunge, 1974-1989; Justi &
Gilbert, 2000; Giere, 2004).

* Birolay birden fazla modelle temsil edilebilir. Her modelin kendi icinde sinirlari vardir.
Bazen bir olayr ayrintih agiklamak igin farkh modeller gerekebilir. Bunun igin farkli modeller
kullanilmaktadir. Bunun tersi bazen bir model aralarinda ¢ok az baglanti olan olaylari temsil
edebilir. Ornegin fizikte 1sinin yayilmasi ve cisimlerin hareketi, ayni matematiksel modellerle

aciklanabilir (Halloun, 2006; Robardet & Guillaud, 1997).

* Model, teoriile olay arasindaki nesnedir. Modelin islevi bir olayi temsil etmek, tahmin
etmek ve aciklamaktir. Bunun icin teorik alandaki bilgilerden hareket edilir. Teorik alanda ilkeler,
yasalar ve kavramlar vardir. Deneysel alanda olgu veya olaylar vardir. Bilim insaninin gézlem
yaptigi alandir. Model iki alan arasinda yani teorik ve deneysel alan arasinda yer almaktadir.
Teorideki soyut bilgileri somutlastirma, gorilebilir ve anlasilabilir hale getirme amacini
tasimaktadir. Boylece teorinin kolay anlasilmasini saglamaktadir (Martinand, 1992, 1994;

Tiberghien, 1994; Walliser, 1977).

* Model siirekli gelistirilir. Bilimsel modeller slirekli degerlendirilmekte, test edilmekte
ve yeni bilgiler dogrultusunda gelistiriimektedir. Bu islemler sonucunda uzlasma saglanan
modeller ortaya ¢ikmaktadir. Bunlar tartisma ve denemeler sonucu ¢ogu kisi tarafindan kabul
edilen modellerdir. Bilimsel modeller ise “resmi deneysel dogrulamalar sonucu bilim insanlari
tarafindan kabul edilen ve uzlasilan modellerdir” (Gilbert vd., 2000). Ornegin yillar énce atomun
icyapisiyla ilgili giines ve etrafinda dénen gezegenlere benzeyen bir model olusturulmus, ortada
bir cekirdek ve etrafinda donen elektronlar konulmustur. Ancak zamanla atomun igyapisina

iliskin bilgiler cogaldik¢a bu model degistirilmis ve gelistirilmistir.

Modelin cgesitli tirleri vardir. Von Bertalanffy (1973), bunlari fiziksel ve kavramsal
modeller olarak ikiye ayirmaktadir. Robardet ve Guillaud (1997) ise fiziksel ve sembolik modeller
demektedir. Fiziksel modeller, olgulari somut temsillere donistiren o6lcekli veya analojik
modellerdir. Ornegin biyolojide kalbin nasil calistigini gésteren modeller gibi. Sembolik modeller
ise matematik diliyle yazilan modellerdir. Fizikte kullanilan matematiksel denklemler, nesnelerin
dogrusal hareketini tanimlayan formiller vb. bu gruba girmektedir (Robardet & Guillaud, 1997).
Bir baska arastirmada ise modeller agiklayici ve tahmine dayali modeller olarak ikiye

ayrilmaktadir. Fiziksel bir sistem ise aciklayici model, matematiksel bir sistem ise tahmin edici
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model olmaktadir (Chemin, 2004). A¢iklayici modeller, gbzlemlenen olaylari somut olarak temsil
eden islem ve sirecleri aciklamaktadir. Baska bir nesnenin yerine gecen modellerdir. Bir olayi
hizli bir sekilde kesfetmeyi saglarlar. Tahmine dayali modeller ise bir olguyu acgiklayan ve bir dizi
matematiksel denklem ve formdiillerle yapilan modellerdir. Fizikte pargacik modelleri, kozmolojik

modeller vb. buna ornektir.

islevlere gelince modelin temel islevi; temsil edilen hedefi aciklama, anlasiimasini
saglama, tahmin etme, hesaplama, degistirme, formiile etme, iletisim kurma, tanimlanmasi zor
olani diistiniilebilir hale getirme gibi siralanmaktadir. Ancak bu islevlerin hepsi ayni anda ve ayni
modelde olmasi sart degildir. Farkli modellerde farkliislevler bulunmaktadir. Genel olarak model

acitklama veya tahmin etme islevinden en az birini yerine getirmektedir (Chemin, 2004).

Willet (1996) ise modelin doért islevine dikkat cekmektedir. Birincisi diizenleme islevidir.
Model kavramlar, gozlemler ve veriler arasindaki iliskileri, bir olayi temsil edecek sekilde
yapilandirir. Bilgileri diizenler ve sistemli hale getirir. ikincisi kesfetme islevidir. Model yeni
gercekleri ve teorileri ortaya cikarir, yeni aciklamalar sunar. Boylece kesfetme islevini gorir.
Uglinclisii tahmin etme islevidir. Model bir sonucu veya davranisi daha net ve kesin olarak
tahmin etmeye katki saglar. Dordlincisi ise dederlendirme islevidir. Model bir olguya iliskin
verileri 6lcmeye ve yorumlamaya yardimci olur (Willet, 1996). Modelleme sirecinde bu 6zellik

ve islevlere sahip modeller Giretilmesi beklenmektedir.
1.3. Modelleme Nedir?

Model “bir tiriindiir’, kavramsal olarak bir gercekligin yerine gecer. Modelleme ise “bir
sirectir’. Model olusturmayi iceren adimlar ve islemler dizisidir. Bir baska ifadeyle modelleme,
model olusturmak igin uygulanan bilimsel islemler olmaktadir (Justi & Gilbert, 2002).
Modelleme siirecinde bilinen bilgilerden hareketle bilinmeyen bir hedef ya da olay basit ve
anlasilir duruma getirilmektedir. Mevcut bir modeli degistirme ve gelistirme islemleri de benzer
sekilde yapilmaktadir. Modelleme vyaklasimi veya model yontemi ise egitim ve diger
uygulamalarda model kullanan, model odakli bilimsel bir yaklasimdir (Chemin, 2004).
Modelleme yaklasimi egitim, fen bilimleri, mihendislik gibi c¢esitli alanlarda yogun

kullanilmaktadir.

Modelleme, bireyin gevresindeki olaylari anlamaya, yorumlamaya, tahmin etmeye ve
¢6ziimlemeye calistigi her yerde gorilmektedir. insanlar diinyadaki gerceklerden hareketle
zihinsel modeller olusturmaktadirlar. Daha sonra bu modelleri baskalarina semboller, semalar,

formiller vb. kullanarak aktarmaktadirlar. Bu durum bilimsel galismalarda ve o6zellikle fizik
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alaninda da s6z konusu olmakta, dinyay anlasilir kilmak igin cesitli modeller kullanilmaktadir.
Modelleme islemine 6nce gercgekleri tanimlama ve analiz etme ile baslanmaktadir (Martinand,
1992). Bunun icin hedef olayin bir dokiimi yapilmaktadir. Clinki gergek olay, bitiin olarak bir
defada ele alinamayacak kadar karmasik olabilmektedir. Béyle durumlarda sadece belirli
faktorler veya ydnler dikkate alinmaktadir. Ornegin modelleme isleminde temel parcaciklarin

ylku ele aliniyorsa parcaciklarin kiitlesi ve boyutu hesaba katilmaz.

Modellemenin iki amaci vardir. Birincisi egitim 6gretim uygulamalarini gérsellestirmek
ve somutlastirmaktir. Bu yonliyle 6grencilerin bilimsel slre¢ becerilerini gelistirmeye katki
saglayan énemli bir etkinlik olmaktadir. ikinci amaci ise fen bilimlerinde (fizik ve kimyada) teorik
ve uygulama calismalarini gelistirmektir (Vince, 2021). Bir fizik olayini anlamak ve modellemek
esit dGneme sahiptir. Anlama ve modelleme sirecleri birbirinden ayrilmaz. Modelleme yapmak,
sadece deneysel islemlerle yetinmek degil, ayni zamanda olayin ne oldugunu anlamaya ¢alismak
demektir. Bir stireci modellemek ise onu bilimsel denklem ve formiillerle tanimlamaktir. Yani
modelleme sadece gorsel nesneler olusturma, matematiksel formil ve denklemler gelistirme
degil, ayni zamanda olay! iyi anlamayi da gerektirmektedir. Béylece hem teorik hem de uygulama

calismalari gelistirilmektedir (Hasni, 2010).

Modelleme gercekligi temsil etmenin en iyi yolu olmaktadir. Fizik alaninda elektrik
akiminin devreyi dolagmasi, 1s18in yansimasi, isinin iletilmesi gibi gozle gorilemeyen cesitli
olaylar vardir. Bunlari 6grencilere iyi anlatabilmek igin gorseller, sekil, sema ya da grafikler
cizilmektedir. Ayrica bir olayi tekrarlanabilir sekilde tanimlamak icin bir dizi denklem veya formiil
gelistiriimektedir. Boylece gergekligi temsil eden gesitli modeller hazirlanmaktadir. Bu siirecte
once gergekligi en iyi sekilde temsil edecek nesneler hakkinda hipotezler olusturulur. Ardindan
model hakkinda akil yirGtalir. Modelleme 6grencileri olaylar, diusiinceler, fikirler ve zihinsel
modeller hakkinda akil yiritmeye zorlar. Somut islemlerden soyutlamaya gecis yapmalarini
tesvik eder (Chemin,2004). Boylece modelleme ile bilimsel bilgi ve teknoloji Gretiminin temeli

atilmaktadir.
1.3.1. Modelleme Yaklagimi

Modelleme, model olusturma siireci ve asamalarina odaklanan, 6grencilere modelleme
bilgi ve becerilerini kazandirmayi amaglayan, model odakh bilimsel bir yaklasimdir. Almanya,
Fransa, kanada gibi ¢cogu ulkenin egitim programlarinda yer almaktadir. Bu yaklasimda model
olusturma siireg ve islemleri merkeze alinmaktadir. Bunun igin teorik ve deneysel olmak lzere

iki alandaki ¢alismalara odaklanilmaktadir. Teorik alan soyut diinya, deneysel alan ise somut
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diinyayl temsil etmektedir. Modelleme sirasinda teorik ve deneysel alan arasinda bag
kurulmaktadir. Model olusturma siireci dongisel olarak ele alinmakta, teorik ve deneysel alan
arasinda gidis gelisleri icermektedir. Her iki alanda da ac¢iklama, anlama, sorgulama, temsil etme,
yorumlama gibi calismalarina agirlik verilmektedir. Gergek ile gercegi temsil eden model
Uzerinde tahminler yapilmakta ve test edilerek gelistiriimektedir (Dubois, 2017; Robardet &

Guillaud, 1997; Walliser, 1977).

Modelleme yaklasiminin slire¢ ve asamalarini ayrintili belirlemek icin bazi arastirmalar
yapilmaktadir. Alandaki ¢cok sayida fen bilimcisi, akademisyen, Justi ve Gilbert (2002), Martinand
(1996), Tiberghien (1994), Walliser (1977) gibi uzmanlar tarafindan kabul edilen bazi asamalar
belirlenmistir. Ornegin Martinand (1996) fizik bilimi icin bir modelleme semasi dnermektedir.
Bu semada modellemede ti¢ asamali islemler yapilmasi dngérilmektedir. Bunlar bilissel matris,
temsil se¢imi ve deneysel alan olarak siralanmaktadir. Bu semada yapilacak islemler 6grencinin
ogrenme siirecine uygun olarak belirlenmistir. Once &grencinin zihnine yonelik calismalar
yapilmakta, teorinin iyice anlasilmasi saglanmakta, ardindan uygun bir temsil secilmekte ve

deneysel alanda model test edilmektedir (Martinand, 1994, 1996).

Benzer bir calisma Justi ve Gilbert (2002) tarafindan yapilmistir. Bu calismada modelleme

yaklasimi (i¢ asamada ele alinmaktadir. Bunlar;
1. Model ile hedef arasindaki 6zellikleri belirleme,
2. Bir sistemdeki bilesenler arasindaki iliskileri ve gelisimi saptama,

3. Bir fikri, basit temsiller yoluyla agiklama ve tahmin etme olarak siralanmistir (Justi &

Gilbert, 2002).

Yaygin kabul géren bir baska ¢alisma ise Walliser (1997) tarafindan gergeklestirilmistir.
Bu modelleme yaklasimi dért asamalidir. Modelleme sirasinda teorik alan ile deneysel alan
arasinda sayisiz gelis gidisleri icermektedir. Bu yaklasimda teorik alana dayali gelistirilen taslak
modeller var olan modellerden hareketle kademeli olarak olusturulmaktadir. Ardindan
modellerin deneysel alanda dogrulanmasi yapilmaktadir (Walliser,1997). Modelleme yaklasimi

semasi Sekil 1’de gosterilmektedir.
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Teorik Alan

4. Timevarim 1. Tiimdengelim

Dogrulanmis Model Taslak Model

3. Dogrulama 2. Tahmin etme

Deneysel Alan

Sekil 1. Modelleme Yaklasimi (Walliser, 1997)

1. Tiimdengelim: Bu asamada teorik alandaki bilgiler incelenir, sorgulanir ve analiz igin
bir durum o6nerilir. Daha sonra gozlemlenebilir ve test edilebilir degiskenleri iceren taslak bir

model olusturulur. Yani hipotezler yapilir.

2. Tahmin etme: Taslak modeldeki veriler incelenir. Taslak modeli test etmeye ve olaylari

tahmin etmeye yonelik deneyler tasarlanir.

3. Dogrulama: Verileri kullanma ve tanimlama asamasidir. Deneysel sonuglardan
hareketle modelin dogrulanmasi yapilir. Modelde hesaplanan degerler ile deneyde odlgiilen

degerler karsilastirilir. Bu karsilastirma modelin gecerliligi icin temel bir test olusturur.

4. Tiimevarim: Dogrulama sonrasi verilerin teorik yorumu yapilir. Dogrulanmis model ile
taslak model arasindaki farklar incelenir. Elde edilen sonuglardan hareketle ilk taslak modelde
degisikliklere baslanir. Bu déngil timdengelim ve diger asamalarda devam eder (Dubois, 2017;

Walliser, 1997).

Gorialdigu gibi modelleme yaklasiminda model, bir gercekligi agiklamak icin aracg olarak
kullanilmaktadir. Bu doéngisel isleyisle, modeller art arda onaylanmakta ve dncekilerin yerini

almakta veya onlari gelistirmektedir. Modelleme, fizik 6gretimi icin 6nemli bir yaklasimdir.
1.3.2. Fizikte Uygulanmasi

Modelleme bilim insanlarinin teori, yasa, ilke, formil gibi yeni Urlnler ortaya ¢ikarmak
icin izledikleri asama ve sonuglarini géstermektedir. Evrenin boyutlari, varligi, elektrik ve
manyetik alan gibi soyut kavramlar, maddenin dogrudan gozlem yapilamayacak kadar kiiguk
yapilardan olusmasi, duyu organlarimizin sinirh olmasi, bilgi ve teknolojilerin yetersiz kalmasi

bazi olaylariincelemeyi zorlastirmaktadir. Béyle durumlarda modellerden yararlaniimaktadir. Bu
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nedenle fizikte modelleme yaklasimina biyik ihtiya¢ duyulmaktadir (Roy & Hasni, 2014).
Modelleme soyut kavramlari somutlastirmaya katki saglamaktadir. Atom gorilemedigi icin bir

atom resmi cizerek onu canlandirarak aciklamak daha kolay olmaktadir (Combes, 2010).

Modellerin bilimde vazgegilmez bir rol oynadigi bilinmektedir. Bir yandan gergekleri
temsil etme, agiklama ve tahmin etmeye ¢alisirken, diger yandan teorileri yapilandirmaktadir.
Halloun (2007) bu konuda c¢ok ilging bir benzetme yapmaktadir. Madde ve temel pargaciklar igin
atom ne ise, teori ve bilimsel kavramlar i¢cin de modelin o oldugunu agiklamaktadir. Dolayisiyla
her ne kadar temel pargaciklar (elektronlar, protonlar, noétronlar) maddeyi olustursa da
maddenin yapisini agiklamayl miimkin kilan, onlarin etkilesimleri sonucu ortaya gikan atomdur.
Benzer sekilde bir teoriyi kendi icinde tutarli ve mantikli kilan, kavram ve yasalarin diizenlenmesi
sonucu ortaya cikan modeldir (Halloun, 2007). Bu nedenle modelleme atom ve atom alt

parcaciklari inceleyen parcacik fizigi icin daha dnemli olmaktadir.

Fizik bilimlerinde modelleme yaklasiminin iki dnemli yarari vardir. Birincisi ¢cogu fizik
teorisi ortaokul ve lisede 6gretilemeyecek kadar zor, karmasik ve matematikseldir. Bu nedenle
basitlestirilmis modellerle teorileri 6gretmek ve bunlari daha sonra genel bilgilerle aciklamak
daha kolaydir. ikinci yarar ise deneysel alandaki nesne ve 6zelliklerinin karmasik iliskilerini
incelemeye katki saglamasidir. Model, deneysel alanda incelenen fiziksel olaylari yorumlama ve
tahmin etmeyi mimkin kilan tutarli bir teorik yapi olarak sunulur. Oysa geleneksel fizik
egitiminde kavram ve yasalar 6grencilere birer birer anlatilir. Modellemeye yer verilmez. Etkili
bir fizik 6gretimi icin modelleme yaklasimi dikkate alinmalidir. Modelleme &grencilerde

gelistirilecek bilimsel bakis agisindan ¢ok dnemlidir (Dubois, 2017; Roy & Hasni, 2014).

Modelleme yaklasimi 6grencinin 6grenme surecinde aktif rol almasini saglar. Arastirma,
sorgulama, diger o6grencilerle birlikte c¢alisma, aktif 6grenme gibi yararlar saglar. Model
kavramini anlamaya katki getirir. Sinif diizeyi ilerledikce 6grenciler daha ayrintili modelleri
ogrenirler. Model kavramini iyi anlamayan 6grenciler ise modeli gercekle karistirirlar. Diger
taraftan ders kitaplarinda modellerin ¢cogu hakkinda yorum vyapilmaz ve aktardigi bilgiler
actklanmaz. Yine temsillerinin secgilmesi konusunda ¢ok az bilgi verilir, bazen hig bilgi ve gerekce
sunulmaz. Bu nedenle 6gretmenlerin model ve modelleme konusunda yeterli bilgi ve becerilere
sahip olmasi, bunlari sinifta uygulamasi gerekmektedir. Modelleme 6grencileri dnyargili ve
sezgisel dislinceden uzaklastirmakta, bilimsel diislinme, tutum ve davranisa yonlendirmektedir

(Combes, 2010; Roy & Hasni, 2014).
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Modelleme, fizik biliminin ilke ve yontemlerini giinlik hayatla iliskilendirme, problem
¢6zme, deney yaparak veri elde etme, cikarim yapma, yorumlama ve bilimsel bilgi Gretme
acisindan onemli bir yaklasimdir. Bu yaklasim gozle goriilemeyen cisimleri arastiran pargacik
fiziginde ayri bir 5nem tasimaktadir. Gelecek nesillere parcacik fiziginin teori, yasa, arastirma ve
deneylerini iyi 6gretmek icin modelleme yaklasimi zorunlu olmaktadir. Bu arastirma boyle bir
ihtiyactan dogmustur. Arastirmada “Ulkemizde pargacik fizigi alaninda modelleme yaklasiminin
durumu nedir?” sorusuna cevap aranmistir. Bu amagla Lise Fizik Ogretim Programlari ile ders

kitaplarinda modelleme yaklasimi, uygulama yontemleri ve modelleme etkinlikleri ele alinmistir.
2. Yontem

Arastirmada nitel arastirma yontemlerinden dokiiman incelemesi yontemi secilmistir.
Dokiiman incelemesi, yazili dokiimanlarin igerigini titiz ve sistematik bir sekilde analiz etmek igin
kullanilan bir arastirma yontemidir (Wach & Ward, 2013). Bu yontem anlayisiyla 6nce pargacik
fizigi konusunda ulasilabilen bilimsel kaynaklar, dergiler ve internet kaynaklari taranmistir.
Alanla ilgili arastirmalar, deneyler, CERN gibi uluslararasi kuruluslarin dokiimanlari, yayinlar ve
raporlar gdzden gegirilmistir. Ulkemizde pargacik fizigi alanindaki modelleme yaklasiminin
durumunu belirlemek amaciyla MEB 2018 yili Ortadgretim Fizik Dersi (9, 10, 11 ve 12. siniflar)
Ogretim Programi ile Fen Lisesi Fizik Dersi (9, 10, 11 ve 12. siniflar) Ogretim Programlar ele
alinmigtir (MEB, 2018a, 2018b). Ardindan 2019-2020 &gretim yilinda Milli Egitim Bakanhg
tarafindan okutulan lise fizik dersi son sinif kitaplarinin 4. Unitesi olan Atom Fizigine Giris ve
Radyoaktivite Unitesi incelenmistir. Bunlarin hepsi arastirmaya dahil edildiginden érneklem
alinmasina ihtiya¢ duyulmamistir. Veriler, program kazanimlari, ders kitaplari, yontem ve
teknikler ile etkinlikler seklinde Word programinda listelenmis, gerekli agiklamalar yapilmis, ilgili

tablolar olusturulmus ve bulgular sirasiyla yorumlanmistir.
3. Bulgular

Arastirma sonunda ulasilan bulgular “Lise Fizik Dersi Ogretim Programlari ve Lise Fizik

Dersi 12. Sinif Kitaplar1” basliklari altinda verilmistir.
3.1. Lise Fizik Dersi Ogretim Programlari

Ulkemizde parcacik fizigi alaninda modelleme yaklasiminin durumunu belirlemek icin
Milli Egitim Bakanligi 2018 yili Ortadgretim Fizik Dersi (9, 10, 11 ve 12. siniflar) Ogretim Programi
ile Fen Lisesi Fizik Dersi (9, 10, 11 ve 12. siniflar) Ogretim Programi incelenmistir (MEB, 20183,

2018b). Programin Giris ve Ag¢iklamalar béliminde modelleme yaklasimi, model yapma, model
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inceleme gibi konulardan bahsedilmemektedir. Bunun (izerine her iki programdaki kazanimlar
sirasiyla incelenmistir. inceleme sonucunda model ve modelleme ile ilgili i kazanim

saptanmistir. Bunlar Tablo 1’ de verilmekledir.

Tablo 1.
Modelleme ile ilgili kazanimlar
R Sayi

Modelle lIgili Kazanimlar Lise Fen Lisesi
Isigin davranis modellerini agiklar. 1 1
Siga¢ modeli tasarlar. - 1
Yeni bir GUnes sistemi modeli tasarlar. - 1
Toplam 1 3
Programdaki toplam kazanim sayisi 213 236

Tablo 1’de gorildigi gibi Ortadgretim Fizik Dersi Ogretim Programinda 1 (bir), Fen
Lisesi Fizik Dersi Ogretim Programinda 3(iig) kazanim bulunmaktadir. Bunlar Programdaki tim
kazanimlarin %1 ini olusturmaktadir. Bu oran 6grencilerde bilimsel siire¢ becerilerini gelistirme
acisindan c¢ok yetersiz gortilmektedir. Ardindan Programlarda verilen bitin kazanimlarin nasil
ogretilmesi gerektigine iliskin agiklamalar incelenmistir. Bu agiklamalarda yer alan modelleme ile

ilgili bilgiler Tablo 2’ de sunulmaktadir.

Tablo 2.
Modelleme ile ilgili kazanim agiklamalari
A Sayi

Modelle lIgili Kazanim Agiklamalari Lise Fen Lisesi
Model tasarlama - 3
Matematiksel model gikarma 9 8
Matematiksel model verme 18 22
Matematiksel modelleri inceleme 1 -
Toplam 28 33
Programdaki toplam kazanim sayisi 213 236

Tablo 2’de gérildiigii gibi modelleme ile ilgili Ortadgretim Fizik Dersi Ogretim
Programinda 28, Fen Lisesi Fizik Dersi Ogretim Programinda 33 kazanim altinda aciklama
verilmistir. Bu rakamlar programdaki tim kazanimlarin %13’lin{ olusturmakta ve sayica yetersiz
olmaktadir. Modelle ilgili kazanim agiklamalarinin gogu “matematiksel model verme” ile ilgilidir.
Bunu sayi olarak “matematiksel model ¢cikarma” izlemektedir. Model tasarlama ise Fen Lisesi
Fizik Dersi Ogretim Programinda ¢ kazanim agiklamasinda yer almaktadir. Bu aciklamalar
ogrencilere fizik bilimini iyi 6gretme, bilimsel duslince, bakis ve tutum kazandirma agisindan
yetersiz goriilmustiir. Peki, Programlarda pargacik fizigi alaninda modelleme durumu nedir? Bu
soruyu cevaplamak icin fizik 6gretim programlarindaki Atom Fizigine Giris ve Radyoaktivite

Unitesi kazanim agiklamalari incelenmistir. Elde edilen bulgular Tablo 3’te verilmektedir.
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Tablo 3.
Atom Fizigine Giris ve Radyoaktivite (initesi kazanim aciklamalari

Sayi

Modelle llgili Kazanim Agiklamalan Lise Fen Lisesi

Ogrencilerin atom alti parcaciklari standart model gergevesinde tanimlamalari

9 1
saglanir
Atom alti1 pargaciklardan baslayarak madde olusumunun modelle agiklanmasi i 1
saglanir.
Toplam 1 2
Unitedeki toplam kazanim sayisi 11 13

Tablo 3’te goriildigi gibi 2018 yili Lise Fizik Dersi Ogretim Programi Atom Fizigine Giris
ve Radyoaktivite Unitesinde 11 kazanim, Fen Lisesi Fizik Dersi Ogretim Programinda ise 13
kazanim bulunmaktadir. Bu kazanimlarin hicbirinde modellemeden bahsedilmemektedir.
Sadece iki kazanim agiklamasinda atom alti parcaciklarini modelle tanimlama ve agiklama
istenmektedir. Bu durum parcacik fizigi gibi gozle gériilmeyen olaylari inceleyen, karmasik ve
matematiksel bir alani modellerle 6gretmek yerine geleneksel egitim yontemlerinin tercih

edildigini gbstermektedir.

Sonuc olarak Lise Fizik Dersi Ogretim Programlarinda modellemeye {ic kazanimda yer
verildigi, ortalama 30 kazanim agiklamasinda ise matematiksel model ¢ikarma ve inceleme
Uzerinde duruldugu belirlenmistir. Atom Fizigine Giris ve Radyoaktivite Uinitesindeki pargacik
fizigi kazanimlarinda ise sadece iki kazanimda modellemeye deginildigi saptanmistir. Bu durum
etkili bir fizik 6gretimi ile 6grencilerde bilimsel slire¢ becerilerini gelistirme acgisindan son derece

yetersiz bulunmustur.
3.2. Lise Fizik Dersi 12. Sinif Kitaplari

Parcacik fizigi, Lise Fizik Dersi 12. Sinif Programi “Atom Fizigine Giris ve Radyoaktivite”
Unitesinde ele alinmaktadir. Bu nedenle arastirmada 2019-2020 6gretim yilinda Milli Egitim
Bakanligi tarafindan hazirlanan ve 12. Siniflarda okutulan lise ve fen lisesi fizik dersi 6gretim
kitaplarinin ilgili Gniteleri ele alinmistir. S6z konusu Unitedeki bilgiler “modelleme yaklagimi
yontem ve teknikler ile modelleme etkinlikleri” yoniinden incelenmistir. Elde edilen bulgular

Tablo 4’ de verilmektedir.

Tablo 4.
Ders Kitaplari Atom Fizigine Giris ve Radyoaktivite iinitesi
e - T Sayi

Atom Fizigine Giris ve Radyoaktivite Unitesi Lise Fizik K. Fen L. Fizik K.
Model resimleri 16 9
Modelle ilgili agiklamalar 9 9
Deney diizenegi resimleri 2 5
Toplam 27 23
Unitedeki toplam sayfa sayisi 41 55
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Atom Fizigine Giris ve Radyoaktivite Unitesi lise fizik dersi 6gretim kitabinda 41 sayfa, fen
lisesi fizik 6gretim kitabinda ise 55 sayfa yer kaplamaktadir. Tablo 4’te goruldigu gibi MEB
tarafindan hazirlanan ve 12. Siniflarda okutulan lise ve fen lisesi fizik dersi 6gretim kitaplarinda
modelleme yaklasimi model resimleri, modelle ilgili agiklamalar ve deney diizenegi resimleri
seklinde verilmektedir. Yani ders kitaplarinda agirlikli olarak model resimleri ve modelle ilgili
acitklamalar bulunmaktadir. Genellikle bilim insanlar tarafindan kabul edilen ve uzlasilan
modeller verilmektedir. Bu modeller ve aktardiklari bilgiler hakkinda yorum yapilmamaktadir.
Ogrencilerin bilimsel bilgi ve becerilerini gelistirmeye ydnelik modelleme isleminden
bahsedilmemektedir. Ders kitaplarinda verilen modelleme etkinlikleri de incelenmistir. Elde
edilen bulgular Tablo 5’te verilmektedir.

Tablo 5.
Atom Fizigine Giris ve Radyoaktivite linitesi modelleme etkinlikleri

Sayi
Lise Fizik K. Fen L. Fizik K.
Model agiklama etkinligi 8 -
Model izleme etkinligi
Model hesaplama etkinligi
Grafik ¢izme etkinligi
Model arastirma etkinligi
Model resmi ¢cizme etkinligi -
Model yapma etkinligi
Toplam 18
Unitedeki toplam sayfa sayisi 41 55

Atom Fizigine Giris ve Radyoaktivite Unitesi

N NN D
RN

AR N

Tablo 5’te gorildagi gibi Atom Fizigine Giris ve Radyoaktivite (initesinde, lise
kitaplarinda 18, fen lisesi kitaplarinda 6 modelleme etkinligi verilmistir. Bunlar model agiklama,
izleme, hesaplama, grafik ¢izme, arastirma, resim ve model yapma etkinligi olarak
siralanmaktadir. Gorildigi gibi modelleme etkinlikleri sayisal olarak ¢ok yetersiz olmakta ve
¢ogunlugunu model agiklama ile izleme etkinlikleri olusturmaktadir. Bu kadar az etkinlikle
Ogrencilerin arastirma, sorgulama, inceleme ve elestirel dislinme becerilerini gelistirmeleri,

islevsel projeler, 6zgilin tasarimlar ve buluslar tretebilmelerinin zor olacagi kanisina varilmistir.
4. Sonug ve Oneriler

Fizik, evrendeki olaylarin anlasilmasina 6nemli katkilar saglayan bir bilim dalidir. Bunun
icin alanda sistemli olarak teorik ve deneysel ¢calismalar yapilmaktadir. Bu ¢alismalarda atom ve
atom alti gibi gorilemeyen parcaciklarini incelerken gelismis teknolojik araglardan ve
modellerden yararlanilmaktadir. Modelleme yaklasimi Almanya, Fransa, Kanada gibi ¢ogu
Ulkenin egitim programlarinda yer almaktadir. Dogrudan goézle goriilmeyen varliklari temsil

etmek, aciklamak ve bilim diinyasina kazandirmak igin dnemli bir aractir. Ayni zamanda
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ogrencilerin didslinme, arastirma, sorgulama, tahmin etme gibi bilimsel siire¢ becerilerini
gelistirmeye katki saglamaktadir. Bu nedenle fizik alaninda model ve modelleme ¢ok dnemli

olmaktadir.

Ulkemizde parcacik fizigi alaninda modelleme yaklagiminin durumunu belirlemek igin
yapilan arastirmada lise fizik 6gretim programlari ile ders kitaplari incelenmistir. Once lise fizik
dersi 6gretim programlarinda modelleme ile ilgili kazanimlar belirlenmistir. Aragtirma sonunda
programlarda modelleme ile ilgili 1-3 kazanim saptanmistir. Programdaki tiim kazanimlarin % 1’
ini olusturan bu kazanimlar 6grencilerde bilimsel stire¢ becerilerini gelistirmek icin cok yetersiz
bulunmustur. Programdaki 30 kazanim aciklamasinda ise 6grencilere matematiksel modelleme
vermeye dikkat cekilmistir. Programlarin 12 siniftaki Atom Fizigine Giris ve Radyoaktivite
Unitesinde ise Parcacik fizigi ile ilgili 11-13 kazanimin hi¢birinde modellemeye yer verilmemistir.

Sadece iki kazanim acgiklamasinda 6grencilere model agiklama yaptiriimasi istenmistir.

Fizik ders kitaplarinda da benzer durumlar gérilmektedir. MEB tarafindan hazirlanan ve
12. Sinif lise ve fen lisesi fizik dersi kitaplari “Atom Fizigine Giris ve Radyoaktivite Unitesinde”
model resimleri, modelle ilgili agciklamalar ve deney diizenegi resimleri verilmistir. Modelleme
yaklasimindan bahsedilmemistir. Yine bu Unitede lise kitaplarinda 18, fen lisesi kitaplarinda ise
6 modelleme etkinligi verilmistir. Bunlar model aciklama, izleme, hesaplama, grafik cizme,
arastirma, resim ve model yapma etkinlikleridir. Bunlarin ¢ogu model agiklama ile izleme
etkinlikleridir. Bu kadar az etkinlikle 6grencilerin arastirma, sorgulama, inceleme ve elestirel
diisinme becerilerini gelistirmeleri, islevsel projeler, 6zgiin tasarim ve buluslar iretebilmelerinin

zor olacagi sonucuna varilmistir.

Arastirmada elde edilen bu sonuglar asagida verilen arastirma sonuglariyla
ortismektedir. Ornegin Siizer (2017) tarafindan yapilan bir arastirmada Almanya, ingiltere ve
Tirkiye'deki fizik 6gretim programlari, bu Ulkelerde okutulan lise dizeyindeki fizik kitaplari
karsilastirilimistir. Bu karsilastirma ve arastirmalar sonucunda Glkemizdeki lise fizik 6gretim

programi ve ders kitaplarinin yeterli olmadig1 sonucuna ulasiimistir (Stizer, 2017).

Aytekin (2018) tarafindan yapilan arastirmada ise Milli Egitim Bakanlgi’'na bagli
okullarda okutulan 9.sinif Fizik ders kitabinda (Ortadgretim 9. sinif Fizik) yer alan “Elektrik ve
Manyetizma” Unitesindeki model ve benzetmeler incelenmistir. Arastirma sonucunda, Milli
Egitim Bakanligi’'na bagli okullarda okutulan 9. sinif fizik ders kitabindaki Elektrik ve Manyetizma
Unitesinde kullanilan model ve benzetme 6rneklerinin yetersiz oldugu, fizik 6gretmenlerinin bazi

konularda ihtiya¢ duysalar bile uygun model ve benzetme ornekleri bulmadiklar igin
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kullanamadiklari tespit edilmistir. Fizik 6gretmenlerinin model ve benzetme bulamama
problemlerini gidermek icin ders kitaplarinda yeterince model-benzetme 6rneklerine yer
verilmesi ve 6gretmenlerin anlasiimasi gii¢ ve soyut kavramlar iceren konularin anlatiminda
model ve benzetmelerden daha fazla faydalanmasi gerektigi sonucuna ulasiimistir (Aytekin,

2018).

Aktan vd. (2019) tarafindan yapilan arastirmada lilkemizde 2017 yilinda yenilenen fen
Ogretim programlarinda ve ders kitaplarinda model ve modelleme kavramlarina yer verilme
durumu incelenmistir. incelenen programlarda model ve modelleme kavramlarina deginildigini,
ancak bilimsel modeller ve bu modellerin bilimsel stiregteki roliine yer verilmedigi gérilmistir.
Modelleme c¢alismalarinin genellikle fiziksel ve dlgeklendirilmis modellere yonelik oldugu ancak
teorik, kavramsal ve matematiksel modellere deginilmedigi gbzlenmistir. Yeni 2017 fen 6gretim
programlari ve ders kitaplarinin model ve modelleme kavramlari agisindan yetersiz kaldigi

sonucuna ulasiimistir (Aktan vd., 2019).

Dilger ve Ogan-Bekiroglu (2023) tarafindan yapilan arastirmada Milli Egitim Bakanhgi
tarafindan onaylanmis fizik ders kitaplarinin etkinliginin hem batinsel olarak hem de farkli
kategoriler altinda ayrintili olarak incelenmistir. incelenen lise fizik ders kitaplari 6grencinin
O0grenmesinde ve 6gretmenin 6gretim uygulamasinda beklenen role tam olarak sahip olmadigi,
fizik ders kitaplarinin en zayif oldugu kategorinin igerik oldugu belirlenmistir. Kitaplarin gesitli

yonlerden eksiklikleri oldugu ortaya konulmustur (Diilger & Ogan-Bekiroglu, 2023).

Sonug olarak pargacik fiziginin etkili 6gretilmesi igin lise fizik 6gretim programlari ve ders
kitaplarinda modelleme yaklasimina gereken agirlik verilmelidir. Programda modelleme ile ilgili
kazanim sayisi artirmalidir. Ogrencilerin bilimsel siire¢ becerilerini gelistirmek icin modelleme
slrecinde arastirma, sorgulama, tahmin, deney, gozlem, test etme ve modeli dogrulama
yontemleri uygulanmalidir. Ders kitaplarinda modelleme yaklasimina yonelik aciklamalar
yapilmali, modelleme etkinliklerinin tlrl ve sayisi artirilmalidir. Béylece 6grencilerin somuttan

soyuta gecis yapmalari, bilimsel bilgi ve teknoloji Gretimine yonlendirilmeleri saglanmalidir.

CIKAR CATISMASI BEYANI
Yazar bu galismasinda herhangi bir sekilde gikar gatismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazar bu galismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
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YAZAR SORUMLULUK BEYANI

Yazar bu ¢alismanin her asamasini kendisinin yaptigini beyan eder.
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1. Introduction

Language, since the moment humans set foot on Earth, has served their own kind by
functioning as a means of communication, representing systematic markings that enable
interpersonal understanding (Kerimoglu, 2014; Sahin, 2015; Varisoglu, 2018). The ability to
process and use existing markings is a skill unique to humans. These skills are fundamentally
divided into two groups: comprehension (reading and listening) and expression (speaking and
writing). Among these skills, speaking stands out as the second step in communication after
listening (Barin, 2018; Dogan, 2009; Ozbay & Cetin, 2013; Temizyiirek, 2007). For the acquisition
of these skills in individuals, an application-focused language teaching approach should be

preferred (Dumanli Kadizade & Onder, 2016).

Learning a language is the result of processes that occur when the learner consciously
demonstrates the target language (Cohen, 2003). In this context, the importance of acquiring
categorical arrangements underlying language at the result level has become evident. In this
regard, it is possible to categorize language into three groups: native language, mother tongue,
and foreign language. Orug (2016) defines the native language as the "source language that
forms the ethnicity of many languages other than itself." Meanwhile, Karapinar (2016) describes
the mother tongue as the "language that the child acquires ready-made in the environment
where they are born." Regarding foreign languages, Kilic (2019) emphasizes that individuals
learning a language other than their native language will not only learn the language but also its

culture, highlighting the relationship between language and culture.

The individual can learn a language they want to acquire, other than their native
language, through either a natural environment or a classroom setting. In the teaching of Turkish
in a classroom setting, the importance of determining the target audience, specifically "Who?"
the target audience is, is significant. Questions such as "Is the target audience Turkish?", "Of
Turkish descent?", or "Foreign?" have led to methodological differences in Turkish teaching
(Aktar, 2023; Yiice, 2005). For instance, the teaching of Turkish to foreigners is known to be
widely conducted, both within and outside of Turkey, using the stepwise course method
specified in CEFR 2013. The main goal in the stepwise course system used in Turkish teaching is
to transform all fundamental language skill acquisitions at the learner's current level into
practical skills (Aktar & Sahin, 2022). For the tutor to achieve this goal, it is essential to focus on
methods that allow learners to convert existing materials into outputs, maintain their

preparedness level, and actively engage them in the classroom, instead of memorizing inputs
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used in traditional language teaching. Regarding this matter, the Common European Framework
of Reference for Languages mentions that language users can communicate by actively using
the target language. Additionally, the text divides speaking skills into two parts: oral production
skills and oral interaction skills (CEFR, 2013). In line with this understanding, the Ministry of
National Education (MEB) (2020) also addresses speaking skills under two subheadings, aiming
to facilitate content creation, implementation, and evaluation, which are crucial pillars of
teaching. In other words, MEB (2020), by clearly defining the boundaries of the learning domain
for speaking skills with specific subheadings and content containing specific achievements, is

thought to allow teachers to measure and assess their students more accurately.

Another crucial aspect for conducting accurate measurement and assessment is to
recognize that measurement and assessment are like two vehicles traveling in the same
direction but in different lanes. Turgut and Baykul (2015) define measurement as the act of
looking at any quality and expressing observation results with various markings. Evaluation, on
the other hand, is defined as the action of reaching a conclusion based on the obtained
measurements or expressing a judgment about the measured individual or objects (Tekin, 2020).
In a comprehensive sense, measurement and evaluation can be defined as the clear delineation
of whether a particular object or objects or an individual or individuals possess the desired

characteristic, using symbols and especially numerical expressions (Tekin, 2020; Karadtiz, 2009).

There are five different features that should be present in a good measurement tool.
These features can be expressed as reliability, consistency, validity, bias, and utility (Snow &

Brington, 1997; Turgut & Baykul, 2015; Karakus, 2019; Sénmez & Alacapinar, 2019).

The steps of the assessment and evaluation processes applied in teaching Turkish to

foreigners can be outlined as follows:
e |t is necessary to quantify all the features or qualities to be measured.
¢ Creating a sequence of procedural steps that can distinguish one skill from others.

¢ Developing a methodology or method to arrive at observations to be measured. It is
considered essential to have teaching programs as inputs in the education process to create a
method in measurement or to provide a more reliable range of action under the umbrella of the
method. Teaching programs play a crucial role in maintaining the quality of education and
systematically measuring and evaluating the language skills acquisition levels of students at the

end of the process. In summary, it is known that language teaching in the classroom is carried
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out systematically. One of the most important materials of this system is the teaching programs

prepared for language teaching (Brown, 2000; Glizel & Karadag, 2013).

Language education encompasses the process of the manifestation of achievements
determined for the 4 fundamental language skills on the application dimension in students
within a program (Maden, 2021). In order to carry out the teaching of Turkish to foreigners in a
planned and systematic manner, numerous teaching/course/program programs have been
prepared. Programs prepared by the Ministry of National Education for the Directorate General
of Lifelong Learning in 2016, blended model course programs prepared in 2019 for teaching
Turkish to foreigners, course programs addressing all foreigners prepared in 2017 for teaching
Turkish to foreigners, Turkish and Turkish Culture Course Teaching Program in 2018, Reference
Guide for the First Achievements in Teaching Turkish as a Foreign Language Before Al in 2018,
Ankara University TOMER Turkish as a Foreign Language Teaching Program in 2015, Maarif
Foundation Turkish Teaching Program as a Foreign Language in 2019, and the Ministry of
National Education Turkish Teaching Program as a Foreign Language in 2020 are among the
programs prepared for teaching Turkish as a foreign language (Aytan, Uzun & Glinaydin, 2020;
Durmuscelebi, 2015; Kaya & Kardas, 2020). Among all these programs, the Turkish Teaching
Program as a Foreign Language (MEB, 2020) is considered important as the first teaching
program prepared by the Ministry of National Education for teaching Turkish as a foreign

language.

In the Ministry of National Education (MEB, 2020), the speaking skill has been addressed
under two subheadings: oral interaction skill and oral production skill. These skills refer to an
individual's ability to verbally convey substances that may arise in their mind, such as emotions,
thoughts, ideas, desires, requests, and complaints, in a language other than their mother
tongue. When doing so in a foreign language, the individual needs to employ two different
channels: oral production and oral interaction. The oral production skill involves the ability of a
student to reinterpret an existing event, situation, or extension from their own perspective. On
the other hand, the oral interaction skill can be defined as the ability of an individual to reflect
or not reflect dialogues conducted by them outside of themselves. Essentially, the
developmental level of these skills is considered crucial in determining the roles of individuals in
both academic and social aspects of life. According to Ergin (1995), there are indispensable
elements that must be present in the process of oral interaction. These elements are expressed

as source, message, channel, receiver, and feedback. The source is the person who sends the
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message in the communication process and initiates the communication. The message is the
verbal or visual products that contain the source's emotion, thought, or information encoded in
a structured way (Tuna, 2014). The channel can be defined as the message given to ensure that
the message created by the source reaches the receiver (Dokmen, 1998). In oral interaction, the
receiver is the person or persons targeted by the source. Feedback is the final stage of this
equation. In feedback, the receiver organizes the emotion, thought, or information reflected by
the source in their mind. Later, they convey the message they created by deciphering their
thoughts with symbols to the recipient. This process of response is called feedback.
Conversations based on oral interaction are spontaneously developing, unplanned, and informal
discussions where there is no prior conversation plan, and the speaker is not driven by formality
concerns. For example, a foreign student prepares a shopping list before going to the grocery
store. In line with this list, they request their needs from the grocer. Here, the student has a
preparatory process of what to say and how to say it before speaking with the grocer, and the
student completes their shopping without entering into any bilateral conversation with the
grocer. Therefore, there is no oral interaction here. Because in such conversations, there is prior
preparation, and there is no dialogue. However, if the individual can find answers to instant
guestions asked by the grocer and create a counter-question while requesting their needs from
the grocer, oral interaction takes place. From this perspective, when measuring and evaluating
this skill, it can be said that it is important for the instructor to address questions related to

topics they have prepared in a conversational manner to the student.

The oral production skill, as defined by the Ministry of National Education (MEB, 2020),
refers to an individual's ability to convey their knowledge, thoughts, or fantasies about any event
or situation through the target language. Individuals with oral production skills can express their
thoughts on a predetermined topic or event after undergoing a preparatory process without
expecting feedback from the recipient. For instance, a foreign student prepares a shopping list
before going to the grocery store. In line with this list, the student verbally requests their needs
from the grocer. Here, the student has made an effort to determine what and how to say
something before talking to the grocer. The student completes their shopping without deviating
from this effort. The shopping the student does is an example of oral production skill. In
examinations designed to measure oral production skills, applications should be created to allow
students to restructure existing information and demonstrate their metacognitive abilities

effectively. It is important that these applications are designed to enable students to express
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their thoughts in line with the target language in a manner that does not expect feedback from

the source.
In measuring this skill;

¢ In the first stage, the necessary environment for students to accurately demonstrate
their skill outcomes is provided by the instructor. This environment is designed based on
variables such as the student's presentation location, the distance between the instructor and

the student, lighting, noise, and temperature.
¢ In the second stage, each student is given a text suitable for their level.

¢ In the third stage, students are asked to read the given text within a specified time and
convey what they understand from the text. In this stage, the instructor's unattended listening
is crucial for accurately measuring the student's oral production skill. The quality of textbooks

and measurement practices in textbooks is determinant for identifying the students' levels.

In ensuring the efficiency of time in education, one of the most important materials,
guiding both the teacher and the students who want to learn Turkish, is undoubtedly textbooks
(Onal & Kaya, 2006; Ozkan, 2010; Oz, 2012; Giizel Candan & Ergen, 2014; Hasirci, 2019). A
textbook is a systematic set of techniques prepared by authors considering the levels of students
based on the curriculum, designed to make learning and remembering information easier by
adhering to principles of vitality, and progressing within a structured integrity (Glines, 2022). In
other words, they are approved core materials for teaching a specific lesson to the target
audience, reviewed in accordance with the curriculum (Kilig, 2021). Indeed, a study by Ozbay
(2000) revealing that 94.4% of teachers conduct their lessons based on textbooks supports the
idea that textbooks are the fundamental material in the education process. Textbooks are
important as they take on the role of the teacher in the absence of the teacher, allowing
students to obtain the information they want outside of class (Altun et al., 2004). Additionally,
textbooks play a crucial role in determining the instructional activities related to the
achievements set in Turkish as a foreign language programs, enabling students to acquire these

achievements (Goger, 2008).

In summary, textbooks are the primary material used by educators and students in the
education process. Since these resources are designed specifically for the teaching of Turkish to
foreigners, they should not present the four basic language skills and language knowledge as if

they were intended for native Turkish speakers. When preparing books, it should be
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remembered that students are foreign individuals, and the books should be meticulously

prepared according to their levels.

In light of all this information, the main aim of the study is to determine whether the
assessment practices prepared for oral production and oral interaction skills in the Altay | Learn
Turkish A1 book align with the Turkish as a Foreign Language Teaching Program (2020) of the
Ministry of National Education (MEB). In line with this objective, the study examines the
suitability of all units' assessment practices related to oral interaction and oral production skills
in the Altay | Learn Turkish Al Course Book in accordance with the achievements of the MEB
2020 Turkish as a Foreign Language Teaching Program. The evaluations conducted address the
research question, "How suitable are the assessment practices in the Altay | Learn Turkish Al
Course Book for oral production and oral interaction skills concerning the achievements of the
MEB 2020 Turkish as a Foreign Language Teaching Program?" Within this scope, answers to the

sub-problems listed below were sought:

1. In the assessment practices of the Altay | Learn Turkish A1 Course Book, which of the
oral interaction and oral production skills os of the Ministry of National Education (MEB) (2020)

are intended to be measured?

2. What types of assessment tools are used in the Altay | Learn Turkish A1 Course Book

to measure oral interaction and oral production skills?

3. How many different assessment practices related to oral interaction and oral
production skills are used in the Altay Al Turkish Learning Course Book, and how many times

are they employed?
4. To what extent are Al oral interaction skills outcomes used in the target book?
5. To what extent are Al oral production skills outcomes used in the target book?

Finally, based on the findings obtained from the sub-problems, some recommendations

are provided, concluding the research.
2. Method

In this study, a qualitative research method has been employed. The qualitative method
focuses on expanding and enriching existing knowledge rather than making generalizations
(Baltaci, 2019). In other words, it can be described as a research method in which qualitative

processes, such as observation, interviews, and document analysis, are used (Yildirim, 1999).
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2.1. Sample and Data Analysis

While examining the Altay | Learn Turkish A1 Coursebook, data collected through the
document analysis technique, one of the qualitative research methods, was analyzed through
descriptive analysis. The document analysis technique is part of qualitative research designs that
aim for an in-depth analysis of written documents related to the subject of interest (Yildirm &
Simsek, 2018). Descriptive analysis involves summarizing and interpreting data obtained
through certain data collection tools based on predetermined themes by the researcher; it is a

type of qualitative data analysis (Ozen & Arslan Hendekgi, 2016).
2.2. Limitations and Material

This study is limited to the measurement applications for oral production and oral
interaction skills in the Altay | Learn Turkish A1l Coursebook. The target textbook, "Altay | Learn
Turkish Set," was published in 2018 as part of the set, which was created considering the A1, A2,
B1, and B2 levels. The current set does not have materials suitable for smart board applications
or a teacher's handbook. Additionally, there are accompanying workbooks alongside the

coursebooks.
3. Findings

In this section of the research, findings related to the sub-problem statements
developed in light of the problem "How appropriate are the measurement applications in the
Altay | Learn Turkish A1 Coursebook for oral production and oral interaction skills according to
the 2020 Ministry of Education Turkish as a Foreign Language Teaching Program?" are
presented.

Table 1

The findings related to the measurement applications in the 1st unit of the Altay | Learn Turkish
Al Course Book

Sequence of Page Number of Criterion Based on Which Outcome in Type of Assessment in the
Assessment in the Book Assessment in the Book the Curriculum Assessment Application

= Mea§ure.ment 7 A1.50.1. Pair Work Practices
Application

2. Meaﬁure.ment 12 A1SE.16 Repeating F"ractlices Based on
Application Listening

3. Measurement A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., . .
Application 17 ALSE.7., A1.SU.2,, ALSU.3. AL.SU.4. Pair Work Practices

4. Measurement 18 A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., Pair Work Practices
Application A1.SE.7.,A1.50.2., A1.50.3., A1.50.4.

5. Measurement A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6.

271 ) E.2, E.5., 6., - -

Application A1.SE.7., A150.2, A1SU.3., ALSU.4. Pair Work Practices

6. Measurement 2 A1.SE.5., A1.SE.6., A1.50.2.,A1.50.3., Analysis and Verbal Recapitulation
Application A1.50.7. Practices Based on Visuals
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When Table 1 is examined, it is observed that in the 1st Unit of the Altay | Learn Turkish
A1l Course Book, a total of six measurement applications related to oral interaction skill and oral
production skill are included. While four of these applications are in the form of pair work, one
involves repeating based on listening, and one involves analyzing and repeating based on visuals.
When the 1st Unit of the book is evaluated in general, it is seen that this unit includes practices
compatible with the oral interaction skill achievements coded A1.SE.1 "Uses basic pattern
expressions related to greetings, introductions, and farewells" from the Turkish as a Foreign
Language Teaching Program (MEB, 2020), A1.SE.2 coded "Uses pattern expressions appropriate
to the situation (thanks, wishes, celebrations, etc.) in mutual conversations", A1.SE.5 coded
"Uses basic question expressions in conversations", A1.SE.6 coded "Asks questions and answers
guestions during speech", and A1.SE.7 coded "Answers basic questions about oneself in
conversations"; and with the oral production skill achievements coded A1.SU.1 "Pronounces the
letters in the alphabet", A1.5U.2 "Pronounces words correctly”, A1.SU.3 "Uses newly learned
words and pattern expressions in speeches", A1.SU.4 ‘'Introduces himself/herself/
family/someone else with simple sentences", and A1.SU.7 "Says simple words and pattern

expressions given with visual elements."

Table 2
Findings Regarding Assessment Applications in Unit 2 of the Altay A1 Coursebook
Sequence of Assessment Page Number of Criterion Based on Which Outcome in Type of Assessment in the
in the Book Assessment in the Book the Curriculum Assessment Application
1. Meaéure.ment 30 ALSE.3., ALSE.4., ALSE.17, ALSU.2. Verbal Repet.ltlon Practices for
Application Existing Words
2. Measurement 12 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Analysis and Verbal Repetition
Application A1.50.7. Practices Based on Visuals
3. Measurement 37 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Practices for Describing Images
Application A150.7., ALSU.8. g Imag
4. Measurement 37 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Practices for Describing Images
Application A150.7., ALSU.8. g Imag
5. Measurement 38 ALSE3, ALSEA, ALSES, ALSELT, | . 0o o mages
Application AL1.50.2., A1.50.7., AL.SU.8. g Imag
6. Measurement a1 A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, Speaking Practices Based on
Application A1.50.2., A1.50.7. Knowledge Sharing
7. Mea%ure.ment 41 A1.SE.16., A1.50.11. Review Practices Based on Reading
Application
8. Mea§ure.ment 22 A1.SE.16., A1SU.11. Speaking Practices Bz?lsed on
Application Knowledge Sharing
9. Measurement 45 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Practices for Describing Images
Application ALSE.24., A1.50.7., ALSU.8. & imag
10. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., ) . )
Application 49 ALSE.24, ALSU.7, ALsUg. ~ ~Peaking Practices Based on Visuals
11. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., . . .
Application >0 A1.SE.24., A1.50.7., ALSU.8. Speaking Practices Based on Visuals
12. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., ) . )
Application 52 ALSE.24., A1.S0.7. Speaking Practices Based on Visuals

When Table 2 is examined, it is observed that in the 2nd Unit of the Altay | Learn Turkish

A1l Course Book, a total of 12 measurement applications related to oral interaction skill and oral
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production skill are included. These applications consist of four formal description exercises,
three speaking exercises on visuals, two speech exercises based on sharing information, one
exercise involving repeating existing words aloud, one exercise involving analysis and repeating
based on visuals, and one exercise involving repeating based on reading. Upon a general
evaluation of the 2nd Unit, it is evident that this unit incorporates practices aligned with the oral
interaction skill outcomes coded A1.SE.3 "Asks/tells the names of objects around," A1.SE.4
"Asks/tells the names of places/spaces around," A1.SE.5 "Uses basic question expressions in
conversations," A1.SE.6 "Asks questions and answers questions during speech," A1.SE.8 "Uses
basic descriptors in dialogues," A1.SE.16 "Uses basic numerical expressions in dialogues,"
A1.SE.17 "Uses word and pattern expressions related to social living spaces in speeches," and
A1.SE.24 "Uses simple expressions indicating location in speeches" from the Turkish as a Foreign
Language Teaching Program (MEB, 2020). Additionally, itincludes practices compatible with oral
production skill achievements coded A1.SU.2 "Pronounces words correctly," A1.50.7 "Says
simple words and pattern expressions given with visual elements," A1.SU.8 "Describes
spaces/events/situations expressed with visuals in simple sentences," and A1.50.11 "Uses basic

numerical expressions in speeches."

Table 3
Findings Regarding Assessment Applications in Unit 3 of the Altay A1 Coursebook
Sequence of Assessment Page Number of Criterion Based on Which Outcome in the Type of Assessment in the
in the Book Assessment in the Book Curriculum Assessment Application
1. Measurement 59 AL.SE.7, ALSE.9., AL.SE.17., ALSE.35. Speaking Practices Based on
Application Sharing Interests
2. Measurement 66 A1.SE.10., A1.SE.19., A1.SE.29., A1.50.5., Speaking Practices Based on
Application A1.50.7.,A1.50.8., A1.50.23., A1.50.31. Sharing Opinions

Upon examining Table 3, it is observed that in the 3rd Unit of the Altay | Learn Turkish
Al Course Book, a total of 2 measurement applications related to oral interaction skill and oral
production skill are included. One of these applications is based on sharing interests, while the
other involves sharing opinions. Upon a general evaluation of the 3rd Unit, it is evident that this
unit incorporates practices aligned with the oral interaction skill achievements coded A1.SE.7
"Answers basic questions about oneself in conversations," A1.SE.9 "Engages in dialogues about
hobbies/areas  of interest,” A1.SE.10 "Creates dialogues containing simple
informative/directive/warning sentences related to daily life," A1.SE.17 "Uses word and pattern
expressions related to social living spaces in speeches," A1.SE.19 "Creates dialogues expressing
wishes or complaints," A1.SE.29 "Creates dialogues containing advice/warnings," and A1.SE.35
"Creates dialogues containing personal opinions" from the Turkish as a Foreign Language

Teaching Program (MEB, 2020). Additionally, it includes practices compatible with oral
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production skill achievements coded A1.SU.5 "Uses basic descriptive expressions in speeches,"
A1.50.7 "Says simple words and pattern expressions given with visual elements," A1.50.8
"Describes spaces/events/situations expressed with visuals in simple sentences," A1.SU.23
"Expresses wishes or complaints in speeches," and A1.SU.31 "Uses expressions indicating

preferences/offers in speeches."

Table 4
Findings Regarding Assessment Applications in Unit 4 of the Altay A1 Coursebook

Sequence of Page Number of Criterion Based on Which Achievementinthe  Type of Assessment in the
Assessment in the Book Assessment in the Book Curriculum Assessment Application
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
79 A1.SE.28., A1.SE.34., A1.SE.35., A1.50.4., A1.SU.5.,
A1.50.8., A1.50.18., A1.50.21., A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
84 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
88 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.

1. Measurement
Application

Speaking Practices Based
on Sharing Interests

2. Measurement
Application

Speaking Practices Based
on Sharing Opinions

3. Measurement
Application

Speaking Practices Based
on Sharing Opinions

Upon examining Table 4, it is observed that in the 4th Unit of the Altay | Learn Turkish
A1l Course Book, a total of three measurement applications related to oral interaction skill and
oral production skill are included. One of these applications is based on sharing interests, while
the others involve sharing opinions. Upon a general evaluation of the 4th Unit, it is evident that
this unit incorporates practices aligned with the oral interaction skill achievements coded
A1.SE.4 "Asks/tells the names of places/spaces in the surroundings," A1.SE.7 "Answers basic
questions about oneself in conversations," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.9
"Engages in dialogues about hobbies/areas of interest," A1.SE.14 "Includes comparisons in
dialogues," A1.SE.17 "Uses word and pattern expressions related to social living spaces in
speeches," A1.SE.24 "Uses basic locational expressions in speeches," A1.SE.28 "Uses
preference/offer sentences in speeches," and A1.SE.35 "Creates dialogues containing personal
opinions" from the Turkish as a Foreign Language Teaching Program (MEB, 2020). Additionally,
it includes practices compatible with oral production skill achievements coded A1.SU.4
"Introduces oneself/family/others with simple sentences," A1.SU.5 "Uses basic descriptive
expressions in speeches," A1.SU.8 "Describes spaces/events/situations expressed with visuals in
simple sentences," A1.SU.15 "Expresses personal feelings in simple sentences," A1.5U.18 "Uses
justifying expressions in speeches," A1.5U.21 "Engages in short and simple conversations about
hobbies/areas of interest," A1.SU.23 "Expresses wishes or complaints in speeches," and

A1.50.31 "Uses expressions indicating preferences/offers in speeches."
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Table 5
Findings Regarding Assessment Applications in Unit 5 of the Altay A1 Coursebook

Sequence of
Assessment in the
Book

Criterion Based on Which Outcome in the
Curriculum

Page Number of
Assessment in the Book

Type of Assessment in the
Assessment Application

1. Measurement

A1.SE.4., A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.10.,
A1.SE.11., A1.SE.16., A1.SE.17., A1.SE.24,,

Speaking Practices Based on
Sharing Information about

Application %3 A1.SE.27., A1.SE.34., A1.50.4., A1.50.5., A1.50.6., Oneself and Immediate
A1.50.11., A1.50.20., A1.50.29. Environment
Al1.SE.7.,A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.19.,
2. Measurement 97 Al.SE':21., Al.S.I.-Z.27‘, A1.§E.28., A1.S“E.35., Speaking Practices Based on
Application A1.SU.5., A1.SU.6., A1.SU.16., A1.SU.18., Sharing Opinions
A1.50.29., A1.50.31.
A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., A1.SE.7.,
3. Measurement 102 A1.SE.8., A1.SE.12., A1.SE.16., A1.SE.17., A1.SE.18., pair Work Practices
Application A1.SE.19., A1.SE.20., A1.SE.24., A1.SE.31.,
A1.50.9.,A1.50.23., A1.5U.26.
4. Measurement 105 A1.SE.31., A1.SU.3., ALSU.26. Pair Speaking Practices
Application
5. Measurement 107 A1.SE.5., A1.SE.8,, Al.SE_.'34., A1.50.4., A1.50.5., Description Practices
Application Al1.SU.18.
6. Measurement A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.16., A1.SE.19.,
110 A1.SE.22., A1.SE.24., A1.SE.28., A1.SE.35,, Description Practices

Application AL1.50.5., A1.50.11., A1.50.23., A1.5U.31.

Upon examining Table 5, it is determined that in the 5th Unit of the Altay | Learn Turkish
A1l Course Book, a total of six measurement applications related to oral interaction skill and oral
production skill are included. Two of these applications involve pair work, two involve
describing, one involves sharing information about oneself and the immediate environment, and
one involves sharing opinions. Upon a general evaluation of the 5th Unit, it is evident that this
unit incorporates practices aligned with the oral interaction skill outcomes coded A1.SE.1 "Uses
basic pattern expressions for greetings, introductions, and farewells," A1.SE.2 "Uses appropriate
pattern expressions in mutual conversations (thanks, wishes, congratulations, etc.)," A1.SE.3
"Asks/tells the names of objects in the surroundings," A1.SE.4 "Asks/tells the names of
places/spaces in the surroundings," A1.SE.15 "Establishes simple dialogues expressing
emotional states," A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.27
"Participates in conversations about professions and their characteristics," A1.SE.8 "Uses basic
descriptors in dialogues," A1.SE.9 "Engages in dialogues about hobbies/areas of interest,"
A1.SE.10 "Creates dialogues containing simple informative/directive/warning sentences about
daily life," A1.SE.11 "Uses family relationship names in dialogues," A1.SE.12 "Uses basic
expressions indicating time/dates in speeches," A1.SE.14 "Includes comparisons in dialogues,"
A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.17 "Uses word and pattern
expressions related to social living spaces in speeches," A1.SE.19 "Creates dialogues expressing
desires or complaints,” A1.SE.20 "Creates dialogues containing requests/permissions/

requests/apologies," A1.SE.21 "Uses basic justifying expressions in speeches," A1.SE.22
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"Participates in dialogues about plans/drafts/dreams," A1.SE.24 "Uses basic locational
expressions in speeches," A1.SE.27 "Participates in conversations about professions and their
characteristics," A1.SE.28 "Uses preference/offer sentences in speeches," A1.SE.31 "Uses
expressions of politeness," A1.SE.34 'Introduces oneself/family/others with simple
expressions," and A1.SE.35 "Creates dialogues containing personal opinions" from the Turkish
as a Foreign Language Teaching Program (MEB, 2020). Additionally, it includes practices
compatible with oral production skill achievements coded A1.50.3 "Uses newly learned words
and pattern expressions in speeches," A1.SU.4 "Introduces oneself/family/others with simple
sentences," A1.SU.5 "Uses basic descriptive expressions in speeches," A1.5U.6 "Introduces a
profession with simple sentences," A1.5U.9 "Uses basic expressions indicating time/dates in
speeches," A1.5U.11 "Uses basic numerical expressions in speeches," A1.5U.16 "Expresses
personal opinions in simple sentences," A1.SU.18 "Uses justifying expressions in speeches,"
A1.5U.20 "Describes daily routines/habits in simple sentences," A1.5U.23 "Expresses desires or
complaints in speeches," A1.50.26 "Uses expressions of politeness," A1.5U.29 "Provides basic
information about a task performed,” and A1.SU.31 "Uses expressions indicating

preferences/offers in speeches."

Table 6
Findings Regarding Assessment Applications in Unit 6 of the Altay A1 Coursebook
Sequence of Page Number of Criterion Based on Which Outcome in the Type of Assessment in the
Assessment in the Book Assessment in the Book Curriculum Assessment Application
1. Measurement 116 A1.SE.4., A1.SE.7., Al.SE“.S., A1.SE.24., A1.50.5., Speaking Practices Based
Application Al.sU.10. on Knowledge Sharing
A1.SE.4., A1.SE.7., AL.SE.8., A1.SE.13., A1.SE.17., ) )
2 '\AA;;?:;E?:M 117 ALSE.24, ALSE 35, ALSU.4, ALSUS, ALSU.9, S;;ia'l::;gwﬁgzzc;csiali?:d
A1.50.10., A1.SU.11., A1.SU.16.
3. Measurement 123 ALSES., ALSE6., ALSE.7, ALSE.12, ALSEL6, speaking Practices
Application A1.SU.9., A1.SU.11.
4. Measurement 126 A1.SE.8., Al.SE.}Z., A1.SE_..17., A1.Sf..24., A1.SI§.28., Speaking Practices Based
Application A1.SE.35., A1.SU.5., A1.SU.6., A1.SU.18., A1.SU.22. on Sharing Opinions
5. Measurement 127 A1.SE.8., A1.SE.9., Al.SE.l__Z., A1.SE.16., A1.SE.24., Speaking Practices Based
Application A1.SU.9. on Knowledge Sharing

According to Table 6, Altay | Learn Turkish A1 Course Book includes five measurement
applications related to oral interaction skill and oral production skill in the 6th Unit. Three of
these applications involve information-sharing-based speaking, one involves opinion-sharing-
based speaking, and one involves pair conversation. Upon a general evaluation of the 6th Unit,
it is evident that this unit incorporates practices aligned with the oral interaction skill outcomes
coded A1.SE.4 "Asks/tells the names of places/spaces in the surroundings," A1.SE.5 "Uses basic
question expressions in speeches," A1.SE.6 "Asks questions and answers questions during
speech," A1.SE.7 "Answers basic questions about oneself in speeches," A1.SE.8 "Uses basic

descriptors in dialogues," A1.SE.9 "Engages in dialogues about hobbies/areas of interest,"
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A1.SE.12 "Uses basic expressions indicating time/dates in speeches," A1.SE.13 "Uses units of
measurement/quantity expressions in dialogues," A1.SE.16 "Uses basic numerical expressions
in dialogues," A1.SE.17 "Uses word and pattern expressions related to social living spaces in
speeches," A1.SE.24 "Uses basic locational expressions in speeches," A1.SE.28 "Uses
preference/offer sentences in speeches," and A1.SE.35 "Creates dialogues containing personal
opinions" from the Turkish as a Foreign Language Teaching Program (MEB, 2020). Additionally,
it includes practices compatible with oral production skill achievements coded A1.SU.4
"Introduces oneself/family/others with simple sentences," A1.SU.5 "Uses basic descriptive
expressions in speeches," A1.SU.6 "Introduces a profession with simple sentences," A1.5U.9
"Uses basic expressions indicating time/dates in speeches," A1.5U.10 "Introduces the immediate
environment with simple sentences," A1.50.11 "Uses basic numerical expressions in speeches,"
A1.5SU.16 "Expresses personal opinions in simple sentences," A1.50.18 "Uses justifying
expressions in speeches," and A1.5U.22 "Makes simple comparisons about situations, people,
living beings, and objects."

Table 7
Findings Regarding Assessment Applications in Unit 7 of the Altay A1 Coursebook

Sequence of

Page Number of Type of Assessment in

Assessment in the ) Criterion Based on Which Outcome in the Curriculum the Assessment
Assessment in the Book o
Book Application

1. Measurement 141 A1.SE.5., A1.SE.6., A1.SE.7., A1.SE.12., A1.SE.16., A1.50.4,, Pair Speaking Practices

Application AL.SU.11. peaxing
A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7., AL.SE.8,,

2. Measurement 146 A1.SE.13., A1.SE.16., A1.SE.18., A1.SE.19., A1.SE.20., Speaking Practices

Application A1.SE.21., A1.SE.28., A1.SE.31., A1.SE.35., A1.50.5,, Based on Drama

A1.50.11., A1.50.16., A1.50.23., A1.5U.26., A1.5U.5.31.

According to Table 7, Altay | Learn Turkish A1 Course Book includes 2 measurement
applications related to oral interaction skill and oral production skill in the 7th Unit. One of these
applications involves pair conversation, while the other involves drama-based speaking
practices. Upon a general evaluation of the 7th Unit, it is evident that this unit incorporates
practices aligned with the oral interaction skill outcomes coded A1.SE.3 "Asks/tells the names of
objects in the surroundings," A1.SE.4 "Asks/tells the names of places/spaces in the
surroundings," A1.SE.5 "Uses basic question expressions in speeches," A1.SE.6 "Asks questions
and answers questions during speech," A1.SE.7 "Answers basic questions about oneself in
speeches," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.12 "Uses basic expressions
indicating time/dates in speeches," A1.SE.13 "Uses units of measurement/quantity expressions
in dialogues," A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.18 "Uses

approval/acceptance/rejection expressions in dialogues," A1.SE.19 "Creates dialogues
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expressing requests or complaints," A1.SE.20 "Creates dialogues containing requests/
permission/requests/apologies," A1.SE.21 "Uses basic justifying expressions in speeches,"
A1.SE.28 "Uses preference/offer sentences in speeches," A1.SE.31 "Uses politeness expressions
in speeches," and A1.SE.35 "Creates dialogues containing personal opinions" from the Turkish
as a Foreign Language Teaching Program (MEB, 2020). Additionally, it includes practices
compatible with oral production skill outcomes coded A1.SU.4 "Introduces
oneself/family/others with simple sentences," A1.50.5 "Uses basic descriptive expressions in
speeches," A1.SU.11 "Uses basic numerical expressions in speeches," A1.SU.16 "Expresses
personal opinions in simple sentences," A1.SU.23 "Expresses requests or complaints," A1.50.26
"Uses politeness expressions in speeches," and A1.SU.5.31 "Uses sentences expressing

preferences/offerings in speeches."

Table 8
Findings Regarding Assessment Applications in Unit 8 of the Altay A1 Coursebook
Sequence of Page Number of Type of Assessment in the
Assessment inthe  Assessmentin the Criterion Based on Which Outcome in the Curriculum P L
Book Book Assessment Application

A1.SE.4., A1.SE.5., AL1.SE.6., A1.SE.7., A1.SE.8., A1.SE.12., Speaking Practices Aimed
1. Measurement

Application 157 A1.SE.16., A1.SE.17., A1.SE.23., A1.SE.24., A1.SE.32., at Expressing Retrospective
PP AL50.9., A150.11., A1.50.20. Activities
A1.SE.8, A1.SE.9., A1.SE.10., A1.SE.12., A1.SE.14., A1.SE.16.,

2. Measurement Speaking Practices Aimed

Application 163 A1.§E.17., A1.§E.24., A1.§§.32., Al.S.l_J.S., A1.SQ:9., at Sharing Daily Routines
A1.SU.11., A1.5U.15., A1.SU.19., A1.SU.20., A1.SU.21.
A1.SE.1., A1.SE.2., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7.,
3. Measurement 167 A1.SE.12., A1.SE.15., A1.SE.16., A1.SE:_17., Al.SIi.lQ., Speaking Practices Based
Application A1.SE.24., A1.SE.28., A1.SE.35., A1.SU.5., A1.SU.9., on Drama

A1.50.11., A1.50.16., A1.50.23., A1.50.31.

According to Table 8, Altay | Learn Turkish A1 Course Book includes three measurement
applications related to oral interaction skill and oral production skill in the 8th Unit. One of these
applications involves speaking activities related to recounting past activities, another involves
speaking about daily routines, and the third is drama-based speaking. Upon a general evaluation
of the 8th Unit, it is evident that this unit incorporates practices aligned with the oral interaction
skill outcomes coded A1.SE.1 "Uses basic pattern expressions related to greetings, introductions,
and farewells," A1.SE.2 "Uses situation-appropriate pattern expressions in mutual conversations
(thanks, wishes, congratulations, etc.)," A1.SE.4 "Asks/tells the names of places/spaces in the
surroundings," A1.SE.5 "Uses basic question expressions in speeches," A1.SE.6 "Asks questions
and answers questions during speech," A1.SE.7 "Answers basic questions about oneself in
speeches," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.9 "Creates dialogues related to
hobbies/interest areas," A1.SE.10 "Creates dialogues containing simple information/directions/
warning sentences related to daily life," A1.SE.12 "Uses basic expressions indicating time/dates

in speeches," A1.SE.14 "Includes comparisons in dialogues," A1.SE.16 "Uses basic numerical
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expressions in dialogues," A1.SE.17 "Uses words and expressions related to social life areas in
speeches," A1.SE.19 "Creates dialogues expressing requests or complaints," A1.SE.23 "Creates
simple dialogues related to road, direction, and address descriptions," A1.SE.24 "Uses simple
expressions indicating location in speeches," A1.SE.28 "Uses preference/offer sentences in
speeches," A1.SE.32 "Creates dialogues about daily routines," and A1.SE.35 "Creates dialogues
containing personal opinions" from the Turkish as a Foreign Language Teaching Program (MEB,
2020). Additionally, it includes practices compatible with oral production skill outcomes coded
A1.50.5 "Uses basic descriptive expressions in speeches," A1.SU.9 "Uses basic expressions
indicating time/dates in speeches," A1.5U.11 "Uses basic numerical expressions in speeches,"
A1.50.15 "Expresses personal feelings in simple sentences," A1.SU.16 "Expresses personal
opinions in simple sentences," A1.5U.19 "Expresses plans/designs/dreams in simple sentences,"
A1.5U.5.20 "Describes daily routines/habits in simple sentences," A1.5U.5.21 "Makes short and
simple speeches about hobbies/interest areas," A1.5U.23 "Expresses requests or complaints,"

and A1.5U.31 "Uses sentences expressing preferences/offerings in speeches."

Table 9
Findings on the Number of Different Assessment Applications and the Frequency of Usage for
Oral Interaction and Oral Production Skills in the Altay | am Learning Turkish A1 Coursebook
Name of the Application Application Count
Speaking Practices Based on Knowledge Sharing 5
Speaking Practices Based on Sharing Opinions
Pair Work Practices
Practices for Describing Images
Speaking Practices Based on Speaking about Visuals
Analysis and Verbal Recapitulation Practices Based on Visuals
Speaking Practices Based on Sharing Interests
Description Practices
Speaking Practices Based on Drama
Repeating Practices Based on Listening
Verbal Repetition Practices for Existing Words
Repeating Practices Based on Reading
Speaking Practices Based on Sharing Information about Oneself and Immediate
Environment
Speaking Practices Aimed at Expressing Retrospective Activities
Speaking Practices Aimed at Sharing Daily Routines

R R P PP ERPNNMNNMNNOWSOOOVG

Upon examining Table 9, it can be observed that Altay Al Coursebook includes 15
different assessment practices related to oral interaction skills and oral production skills. Among
these assessment activities, the most prominent are (5) information-sharing-based discussions,
opinion-sharing discussions, and paired work. Following these, there are four instances of formal
description, three instances of speaking about visuals, two instances each of analysis and verbal
repetition based on visuals, interest-sharing discussions, description, and drama-based

discussions. Additionally, there is one instance each of repetition based on listening, verbal
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repetition of existing words, verbal repetition based on reading, information-sharing discussions
about oneself and one's immediate surroundings, discussions focusing on retroactive activities,

and discussions sharing daily routines.

Table 10
Findings on the Usage of A1 Oral Interaction Skill Achievements
Ol::tgzze Name of the Outcome(s) Times Outcome Used
Al1.SE.4. Asks/tells the names of places/spaces in the surrounding area. 19
A1.SE.17. Uses words and expressions related to societal living spaces in conversations. 17
A1.SE.8. Uses basic descriptors in dialogues. 16
A1.SE.24. Uses simple expressions indicating location in conversations. 16
A1.SE.5. Uses basic question expressions in conversations. 15
A1.SE.6. Asks and answers questions during speaking. 14
A1.SE.7. Answers basic questions about oneself in conversations. 14
A1.SE.16. Uses basic numerical expressions in dialogues. 13
A1.SE.3. Asks/tells the names of objects in the surroundings. 12
A1.SE.35. Engages in dialogues containing personal opinions. 10
A1.SE.9. Engages in dialogues related to hobbies/interests. 8
A1.SE.12. Uses basic expressions indicating time/history in conversations. 8
A1.SE.19. Creates dialogues expressing requests or complaints. 6
A1.SE.28. Uses sentences expressing preferences/offers in conversations. 6
A1.SE.1. Uses basic pattern expressions for greetings, introductions, and farewells. 5
ALSE2. Uses appropriate pattern expressions in mutual conversations (thanks, 5
wishes, congratulations, etc.).
A1.SE.14. Includes comparisons in dialogues. 5
Creates dialogues containing simple information/directions/warnings about
A1.SE.10. - 3
daily life.
A1.SE.31. Uses expressions of politeness. 3
A1.SE.34. Introduces oneself/family/someone else with simple expressions. 3
A1.SE.13. Uses units of measurement/quantity expressions in dialogues. 2
A1.SE.18. Uses expressions of approval/acceptance/rejection in dialogues. 2
A1.SE.20. Creates dialogues including requests/permissions/pleas/apologies. 2
A1.SE.21. Uses basic reasoning expressions in conversations. 2
A1.SE.27. Participates in conversations about professions and their characteristics. 2
A1.SE.32. Creates dialogues about daily routines. 2
A1.SE.11. Uses kinship terms in dialogues. 1
A1.SE.15. Creates simple dialogues expressing emotional states. 1
A1.SE.22. Participates in dialogues discussing plans/designs/dreams. 1
A1.SE.23. Creates dialogues about directions, location, and addresses. 1
A1.SE.29. Creates dialogues with advice/warnings. 1
A1.SE.30. Participates in conversations about past events. 1
A1.SE.25. Creates simple dialogues about the weather. NONE
A1.SE.26. Uses basic communication patterns in oral or visual conversations. NONE
A1.SE.33. Uses basic communication patterns in daily life instructions in dialogues. NONE

When looking at Table 10, it is observed that Altay Al Coursebook incorporates 32 out
of the 35 oral interaction skills outcomes outlined in the Turkish as a Foreign Language Teaching
Program. Among the outcomes falling under the category of oral interaction skills, the one with
the code A1.SE.4 has been utilized more frequently than others, appearing 19 times. Following
this, the outcome with the code A1.SE.17 has been used 17 times, while A1.SE.8 and A1.SE.24
have been used 16 times each. The outcomes with the codes A1.SE.5 (15 uses), A1.SE.6, and
A1.SE.7 (14 uses each) also stand out. A1.SE.16, used 13 times, and A1.SE.3, used 12 times, are
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noteworthy as well. The outcome with the code A1.SE.35 has been used 10 times, while A1.SE.9
and A1.SE.12 (8 uses each) follow. Outcomes A1.SE.19 and A1.SE.28 (6 uses each) and A1.SE.1,
A1.SE.2, and A1.SE.14 (5 uses each) come next. Outcomes A1.SE.10, A1.SE.31, and A1.SE.34 (3
uses each), A1.SE.13, A1.SE.18, A1.SE.20, A1.SE.21, A1.SE.27, and A1.SE.32 (2 uses each), and
A1.SE.11, A1.SE.15, A1.SE.22, A1.SE.23, A1.SE.29, and A1.SE.30 (1 use each) are also included.
However, there is no mention of outcomes A1.SE.25, A1.SE.26, and A1.SE.33, which involve
"establishing simple dialogues about the weather, using basic communication patterns in oral

or visual conversations, and incorporating simple daily instructions into dialogues" in the book.

Table 11

Findings on the Usage Rate of Al Oral Production Skill Outcomes

Outcome Code Name of the Outcome(s) Times Outcome Used
A1.50.5. Uses basic descriptive expressions in conversations. 15
A1.50.7. Tells basic words and phrases given for visuals. 11
A1.50.11. Uses basic numerical expressions in conversations. 11
A1.50.2. Pronounces words correctly. 10
A1.SU.S. Describes places/events/situations depicted with visual elements in simple 10

sentences.
A1.50.4. Introduces oneself/family/someone else with simple sentences. 8
A1.50.9. Uses basic expressions indicating time/history in conversations. 7
A1.50.23. Expresses desires or complaints. 7
A1.50.31. Uses expressions indicating preferences/offers in conversations. 7
A1.50.3. Uses new words and expressions learned in conversations. 5
A1.50.16. Expresses personal opinions with simple sentences. 4
A1.50.18. Uses reasoning expressions in conversations. 4
A1.50.6. Introduces a profession with simple sentences. 3
A1.50.15. Describes personal feelings with simple sentences. 3
A1.50.20. Narrates daily routines/habits with simple sentences. 3
A1.50.26. Uses polite expressions. 3
A1.50.10. Introduces the immediate surroundings with simple sentences. 2
A1.50.21. Makes short and simple speeches about hobbies/interests. 2
A1.50.29. Provides basic information about a task performed. 2
A1.50.1. Pronounces the letters of the alphabet. 1
A1.50.19. Narrates plans/designs/dreams with simple expressions. 1
A1.50.22. Makes simple comparisons related to situations, people, living beings, and objects. 1
A1.50.12. Narrates an event/situation/job in chronological order with simple expressions. NONE
A1.50.13. Narrates personal experiences in outline. NONE
. Makes simple conversations for
ALSU.14. celebrations/congratulations/wishes/thanks/invitations. NONE
A1.50.17. Makes simple presentations supported by visuals on familiar topics. NONE
A1.50.24. Determines the purpose of the speech. NONE
AL.SU.25. Uses appropriate strategies, methods, and techniques for the purpose of the NONE
speech.
A1.50.27. Makes short speeches about personal care and health. NONE
AL.SU.28. Describes basic information.in texts such as posters, tickets, brochures, NONE
advertisements, menus, etc.

A1.50.30. Narrates an event/situation/job in chronological order with simple expressions. NONE

Upon examining Table 11, it is observed that Altay A1 Coursebook incorporates 22 out
of the 31 oral production skills outcomes outlined in the Turkish as a Foreign Language Teaching
Program. Under the category of oral production skills, the outcome with the code A1.SU.5 is the
most frequently used in measurement practices, appearing 15 times. Following this, outcomes

A1.50.7 and A1.50.11, each used 11 times, and A1.SU.2 and A1.50.8, each used 10 times, stand
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out. Outcome A1.SU.4, used 8 times, and outcomes A1.50.9, A1.5U.23, and A1.5U.31, each used
7 times, are also noteworthy. Outcome A1.SU.3, used 5 times, and outcomes A1.5U.16 and
A1.50.18, each used 4 times, are next in line. Outcomes A1.50.6, A1.SU.15, A1.5U.20, and
A1.50.26, each used 3 times, and outcomes A1.50.10, A1.SU.21, and A1.50.29, each used 2
times, are also included. Outcomes A1.50.1, A1.SU.19, and A1.5U.22, each used 1 time, come
last. However, there is no mention of outcomes A1.5U.12, A1.50.13, A1.50.14, A1.SU.17,
A1.50.24, A1.50.25, A1.50.27, A1.50.28, and A1.5U.30 in the book.

4. Conclusion, Discussion and Suggestions

The study reveals that, based on the obtained data, traditional assessment practices are
more commonly used in the Altay | Learn Turkish A1l Coursebook for oral interaction and

production skills.

The Altay | Learn Turkish A1 Coursebook includes 15 different measurement applications
related to oral interaction and oral production skills. Among these measurement applications,
the most frequently used are information-sharing-based speech, opinion-sharing-based speech,
and pair work (5 times each). This is followed by formal description (4 times), speaking about
visuals (3 times), analyzing and repeating aloud based on visuals (twice each), sharing based on
interests, describing, and drama-based speech (twice each), and repeating based on listening,
repeating existing words aloud, repeating based on reading, sharing information-based speech
about oneself and one's immediate surroundings, speaking about retrospective activities, and

speaking about sharing daily routines (1 time each).

In the measurement applications of the Altay A1 Coursebook, it is observed that 32 out
of the 35 oral interaction skills outcomes in the Turkish as a Foreign Language Teaching Program
are covered. The outcome coded A1.SE.4, "Asks/tells the names of places/spaces in the
surroundings," is used more frequently (19 times) compared to other outcomes. Outcomes
coded A1.SE.11, "Uses kinship terms in dialogues," A1.SE.15, "Establishes simple dialogues
expressing emotional states," A1.SE.22, "Participates in dialogues discussing
plans/designs/dreams," A1.SE.23, "Establishes simple dialogues about directions and
addresses," A1.SE.29, "Establishes dialogues containing advice/warnings," and A1.SE.30,
"Participates in dialogues about past events," are the least utilized in terms of oral interaction
skills. There is no mention of outcomes coded A1.SE.25, "Establishes simple dialogues about the
weather," A1.SE.26, "Uses basic communication patterns in verbal or visual conversations," and

A1.SE.33, "Uses simple instructions in dialogues related to daily life."
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The examination within the scope of the research reveals that out of the 31 oral
production skills outcomes in the Turkish as a Foreign Language Teaching Program, 22 of them
are covered in the textbook. Among the oral production skills outcomes, the one coded A1.SU.5,
"Uses basic descriptive expressions in speeches," is the most frequently used in measurement
applications (15 times). The outcomes coded A1.SU.1, "Pronounces the letters of the alphabet,"
A1.50.19, "Expresses plans/designs/dreams in simple terms," and A1.5U.22, "Makes simple
comparisons about situations, individuals, living beings, and objects," are the least utilized in
terms of oral production skills, each being used only once. Outcomes such as A1.50.12,
"Describes an event/situation/job in simple terms in the order of occurrence," A1.5U.13,
"Narrates personal experiences in outline," A1.SU.14, "Makes simple speeches related to
celebrations/congratulations/well-wishes/thanks/invitations," A1.S0.17, "Makes a simple
presentation supported by visuals on familiar topics," A1.5U.24, "Determines the purpose of
speech," A1.50.25, "Uses strategies, methods, and techniques appropriate to the purpose of
speech," A1.5U.27, "Makes short speeches about personal care and health," A1.50.28, "Explains
basic information in texts such as posters, tickets, brochures, announcements, menus, etc.," and
A1.5U.30, "Describes an event/situation in simple terms in the order of occurrence," are not

covered in the oral production skills section of the textbook.

The study reveals that similar results have been obtained regarding the Altay | Learn
Turkish Al Course Book based on the literature review. Concerning the measurement
applications prepared for speaking skills in Turkish language teaching textbooks, Kocayanak
(2021) compared the New Hittite book with the Journey to Turkish book in a study titled
"Comparison of Speaking Skill Activities in Turkish Language Course Books." According to the
research findings, the New Hittite book stood out in terms of the number of activities. In this
book, the ratio of oral communication is 45.71%, while the ratio of oral interaction is 54.29%. In
the Journey to Turkish book, the ratio of oral communication and oral interaction activities is
evenly distributed (50%). The research pointed out that in the Journey to Turkish book, activities
such as "narrating experiences" and "providing information" are prominent in oral

communication, while in the New Hittite book, practices such as "discussion," "addressing the
audience," and "recitation/repetition" are used. In a study titled "Implementation of Speaking
Instruction in the Program and Textbook Axis," Benzer and Unsal (2019) expressed the
inadequacy and deficiency of measurement applications in textbooks, indicating the need to
address these deficiencies. Senyigit and Okur (2019) determined that books prepared for

teaching Turkish to foreigners are structured with a thematic approach. In their study, they
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found that there is either no mention or very little mention of a specific achievement related to
pronunciation in the relevant textbooks. In another study, Gogen (2021) examined seven
academic Turkish textbooks. When evaluated as a whole, the practices in the books include
activities such as "explanation, discussion, defending opinions, making presentations,
summarizing, evaluating, prepared speech, persuasive speech." It was concluded that
"explanation" and "discussion" practices are most frequently included among Speaking
Practices. Maden and Durmaz (2022) found that the textbook gives more emphasis to
participatory speech application. According to the research results, participatory speech
includes discussion, speaking by selecting from the word and concept pool, summarizing, and
guided speech. Based on these results, the researchers emphasized the need to diversify the
speaking skill measurement practices in textbooks prepared for teaching Turkish to foreigners.
In Kurudayioglu's (2019) research, it was found that basic, intermediate, and advanced level
books did not include imprompt speech types such as self-introduction, thank-you-apology
speeches, phone conversations, visits, greetings and farewells, and opening speeches. In
response to this result, it was suggested to diversify and increase speaking activities and
practices in textbooks. Sallabas and Saglik (2020), in their research titled "Language Use Areas
in Turkish Teaching Sets for Foreigners," stated that there is no coordination regarding the
language use areas in Turkish teaching sets. When all the activities in the set are considered,
they determined that except for the Gazi set, the other sets emphasize personal areas, while the
Gazi set prioritizes educational areas. They expressed that in the preparation of textbooks,
language use areas should be taken into consideration and structured accordingly. Yavuzel
(2018) examined Gazi TOMER (A2) and Yedi iklim (A2) textbooks in the scope of the research.
The researcher found that in both books, mostly the "Guided Speech" type is included in
speaking activities. However, especially in the Gazi TOMER A2 textbook, speaking methods such
as "Speaking with Empathy" and "Persuasive Speaking" are also included. As a result, it was
concluded that more diverse methods are used in speaking activities in the Gazi TOMER A2

textbook.
4.1. Suggestions

The study indicates that in the Altay | Learn Turkish Al Course Book, prepared for
teaching Turkish to foreigners, there is insufficient inclusion of alternative measurement
practices that consider the basic language skills outcomes in oral interaction and oral

production, as outlined by the Ministry of National Education (MEB) in 2020. Therefore, it is
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suggested that new textbooks can be prepared to include alternative measurement tools that

encompass basic language skills outcomes.

It is observed that in many of the measurement practices related to oral production and
oral interaction skills in the Altay | Learn Turkish Al Course Book, visual materials are not
adequately included. Including visual materials in measurement and evaluation practices in
textbooks can help students perceive assessments more positively, as it reduces test anxiety.
Thus, authors can prepare books that include measurement and evaluation practices with visual
materials, balancing the seriousness of assessments without deviating from the importance of

exams.

In the examined textbook, the measurement practices related to oral production and
oral interaction skills do not fully align with some of the outcomes outlined in the 2020 Turkish
as a Foreign Language Teaching Program of the Ministry of National Education. Therefore, it is
recommended that, during the revision of the book, measurement practices that encompass

these specific outcomes should be included.
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1. Girig

Dil, insanoglunun yeryizine ilk adimini attigl andan bu yana kendi soyunun hizmetine
sundugu; bir bildirisim araci vazifesi géren ve bireyler arasi anlasmayi saglayan sistemli
isaretlemelerin timini ifade etmektedir (Kerimoglu, 2014; Sahin, 2015; Varisoglu, 2018). Var
olan isaretlemelerin islenmesini saglayip onu kullanabilmek ise insana 6zgi bir beceri isidir. Bu
beceriler temelde anlama (okuma ve dinleme) ile anlatma (konusma ve yazma) biciminde iki
gruba ayrilir. Bu becerilerden konusma becerisi, iletisimin dinlemeden sonraki ikinci adimi olmasi
yoniyle dikkat cekmektedir (Barin, 2018; Dogan, 2009; Ozbay & Cetin, 2013; Temizyiirek, 2007).
Bu alanin bireyde kazanim bulmasi icin uygulama odakli dil 6gretimi yolu tercih edilmelidir

(Dumanli Kadizade & Onder, 2016).

Bir dili 6grenme, hedef dili 6grenenin biling ortaya koymasiyla olusan siireclerin
sonucudur (Cohen, 2003). Bu sonug diizleminde dilin temelinde yatan kategorik diizenlemeleri
alimlamanin 6nemi belirginlesmistir. Bu baglamda dili temelde ana dil, ana dili ve yabanci dil
olarak 3 gruba ayirmak miimkdn olacaktir. Orug (2016) ana dil’i: “Kendinden baska pek ¢cok dilin
etnigini meydana getiren kaynak dil.” seklinde tanimlarken; Karapinar (2016) da ana dili’ni:
“Cocugun dogdugu ortamda hazir olarak bulup edinmis oldugu dildir.” seklinde tanimlamistir.
Yabanci dil hakkinda Kili¢ (2019), bir bireyin kendi ana dili disinda 6grendigi dil olduguna vurgu
yaparak yabanci dil 6grenen kimselerin sadece dil 6grenmekle kalmayacaklarina, ayni zamanda
da 6grenmis olduklari dilin kiltirini de 6greneceklerine deginip dil ve kiltir iliskisine de vurgu

yapmistir.

Birey, edimle elde ettigi kendi ana dilinin disinda 6grenmek istedigi dili ya dogal ortamda
ya da sinif ortaminda 6grenebilecegi bir gergektir. Tlrkcenin sinif ortaminda 6gretilmesinde
hedef kitlenin “Kim?” oldugunun énemi blyuktir. Hedef kitlenin “Tiark mi?”, “Tark soylu mu?”
ya da “Yabanci mi?” oldugu sorulari Tirkce 6gretimine dayal yontemsel farkhliklari da
beraberinde getirmistir (Aktar, 2023; Yiice, 2005). Ornegin, yabancilara Tiirkce égretimi Tirkiye
icinde ya da Turkiye disinda yaygin olarak CEFR 2013’te belirtilen basamakli kur yontemiyle
ogretildigi bilinmektedir. Tlrkce 6gretiminde kullanilan basamakl kur sisteminde yer alan temel
amag ise, Tlrkge 6grenicilerinin bulundugu seviyedeki tiim temel dil becerileri kazanimlarini
uygulama boyutunda dgrencide beceriye dénistiirmektir (Aktar & Sahin, 2022). Ogreticinin bu
amaci gerceklestirebilmesi icin geleneksel dil 6gretiminde kullanilan girdileri 6grenicilere
ezberletmek yerine, 6grenicilerin var olan maddeleri ciktiya donustirebilmelerine olanak

saglayici, onlarin hazirbulunusluk diizeyini yiksek tutan ve onlari sinif icinde aktif kilabilen

457 Sinirsiz Egitim ve Arastirma Dergisi, 8 (3), 434 - 480



(\%zzz7 Yabana Dil Olarak Tiirkcenin Ogretiminde Kullamlan Ders...

Suleyman AKTAR, Esin YAGMUR SAHIN

ydntemlere agirlik vermesi énemlidir. Bu hususla ilgili olarak Diller i¢in Avrupa Ortak Basvuru
Metni incelendiginde dil kullanicilarinin  hedef dili aktif kullanilabilmesi ile iletisim
gerceklestirebileceklerinden s6z etmektedir. Ayrica metinde konusma becerisinin s6zli Gretim
becerisi ve sozll etkilesim becerisi olmak Uzere 2'ye ayrildigi da gorilmektedir (CEFR, 2013).
MEB’de (2020) de temel dil becerilerinden konusma becerisi bu anlayisi hedef alarak iki alt
baslikta ele alindig1 goriilmektedir. Bu alt basliklar, konusma becerisinin ilgili alt basliklarina 6zel
icerik olusturma, uygulama ve o6gretimin en 6nemli ayaklarindan olan degerlendirme
yapabilmede kolaylik saglayacagi 6ngorilmektedir. Bir baska ifadeyle MEB’de (2020) konusma
becerisine yonelik 6grenme alaninin sinirlari daha net ifade edilen alt basliklari ve bu alt
basliklara 6zel kazanimlari bulunduran bir icerige sahip olmasi nedeniyle 06greticilerin
Ogrenicilerini daha saglikh bir sekilde o6lclip degerlendirebilmesine de olanak taniyacagi

dislintlmektedir.

Saglikh bir 6lcme ve degerlendirme yapabilme adina 6nemli olan bir diger husus ise,
Olcme ve degerlendirme ayni yolda farkli seritlerde giden 2 arac¢ gibi oldugunu bilmek
gerekliligidir. Turgut ve Baykul (2015) 6lgcmeyi herhangi bir nitelige bakip, gézlem sonuglarini
cesitli isaretlemelerle ifade etmek biciminde tanimlamaktadir. Degerlendirme ise, elde edilen
Olclimlerden hareketle bir sonuca varma veya olclilen birey ya da nesneler hakkinda bir yargi
ortaya koyabilme eylemi (Tekin, 2020) olarak tanimlanmaktadir. Olgme ve degerlendirme
batincil olarak ise, belli bir nesnenin ya da nesnelerin veya bir kimse ya da kimselerin
belirlenmek istenilen 6zellige sahip olup olmadiginin sembollerle ve 6zellikle sayisal ifadelerle

belirginlestirilmesidir (Tekin, 2020; Karadiiz, 2009) seklinde tanimlanilabilmektedir.

lyi bir 6lcme aracinda bulunmasi gereken 5 farkli 6zellik vardir. Bu 6zellikler giivenirlik,
tutarhlik, gecerlilik, yanlihk ve kullanislilik seklinde ifade edilebilmektedir (Snow & Brington,
1997; Turgut & Baykul, 2015; Karakus, 2019; Sénmez & Alacapinar, 2019).

Yabancilara Tirkgenin 6gretiminde uygulanan 6lgme ve degerlendirme islemlerinin

adimlari su sekillerde gosterilebilir:
* Olgiilecek olan dzellik ya da nitelik ne ise tiimiini nicelemek gerekmektedir.

¢ Bir beceriyi diger becerilerden ayirabilecek bir sira islem basamaklar olusturmak

gerekmektedir.

e Olgiilmek istenilen gézlemlemeleri yargiya vardirabilmek icin bir metodoloji ya da

yontem olusturmanin gerekli oldugu diisiinilmektedir. Olgmede bir ydntem olusturabilmek ya
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da yontem ¢atisi altinda daha givenilir bir hareket alani saglayabilme adina 6gretim programlari
egitim-6gretim silirecinde mutlak olmasi gereken girdilerdendir. Olusturulan 0Ogretim
programlari, egitimin kaliteli bir sekilde slrdirilmesinde ve sire¢ sonunda 6grencilerin dil
becerileri kazanim boyutlarinin ne dizeyde oldugunun sistemli bir sekilde 6lgulip
degerlendirilebilmesinde 06gretim elemanina mentorluk yaptigl icin 6nemli gérilmektedir.
Ozetle, sinif ortaminda gerceklesen dil gretiminin sistematik bir yolla yapildigi bilinmektedir. Bu
sistemin en 6nemli materyallerinden biri dil 6gretimi izerine hazirlanan 6gretim programlaridir

(Brown, 2000; Guzel & Karadag, 2013).

Dil egitimi, bir program dahilinde 4 temel dil becerisi icin belirlenen kazanimlarin
uygulama boyutunda oOgrenciler lzerinde belirginlesme sirecini kapsar (Maden, 2021).
Yabancilara Tirkgenin 6gretiminin planl ve sistemli olarak yirutilebilmesi adina pek ¢ok
ogretim/kurs/kur programi hazirlanmistir. 2016 yilinda Milli Egitim Bakanliginca Hayat Boyu
Ogrenme Genel Miidiirligi icin hazirlanmis olan programlar, 2019 yilinda yabancilara Tiirkce
O0gretiminde harmanlanmis modelde hazirlanan kurs programlari, 2017 yilinda yabancilara
Turkce 6gretiminde hazirlanan tiim yabancilara hitap eden kurs programlari, 2018 yilinda Tiirkce
ve Tiirk Kuiltiirii Dersi Ogretim Programi, yine 2018 yilinda A1 Oncesi Yabanci Dil Olarak Tiirkgenin
Ogretimindeki ilk Kazanimlar icin Basvuru Rehberi, 2015 yilinda Ankara Universitesi TOMER
Yabanci Dil Olarak Tiirkge Ogretim Programi, 2019 yilinda Maarif Vakfi Yabanci Dil Olarak Tiirkge
Ogretimi Programi, 2020 yilinda Milli Egitim Bakanlig Yabanci Dil Olarak Tiirkce Ogretimi
Programi yabanci dil olarak Tirkcenin 6gretimi lizerine hazirlanmis olan programlardandir
(Aytan, Uzun & Ginaydin, 2020; Durmuscelebi, 2015; Kaya & Kardas, 2020). Tim bu programlar
arasinda Tiirkgenin Yabanci Dil Olarak Ogretimi Programi (MEB, 2020) MEB’in Yabanci dil olarak
Tirkcenin 6gretilmesi amaciyla hazirlanan ilk 6gretim programi olmasi agisindan énemli olarak

gorilmektedir.

MEB’de (2020) temel dil becerilerinden konusma becerisi sozlli etkilesim becerisi ve
sozlli Uretim becerisi olmak Uzere 2 alt bashkta ele alinmistir. Bu beceriler; bireyin duygu,
disunce, fikir, arz, talep, istek, sikayet gibi zihninde olusabilecek maddeleri ana dili disinda sozlii
olarak aktarabilmesi yetenegidir. Bireyin ana dili disinda yabanci bir dilde bunu yaparken iki farkli
aktarim yolu kullanabilmesi gerekir. Bunlardan biri sozli Uretim digeri ise sozli etkilesimdir.
S6zI Uretim becerisi 6grencinin var olan bir olayi, durumu ya da uzantiy1 kendi goris agisindan
yeniden yorumlayabilmesi yetenegidir. Sozli etkilesim becerisi ise, bireyin kendi disinda

gerceklestirdigi diyaloglari yansitabilip yansitamama durumu olarak tanimlanabilir. Temelde bu
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becerilerin birey Gzerindeki geliskinlik dizeyinin durumu, o bireylerin hem akademik hem de
sosyal hayatlarindaki rollerinin belirlenmesinde 6nemli sayilmaktadir. Ergin (1995)’e gore sozlii
etkilesim slrecinde var olmasi gereken vazgecilemez unsurlar bulunmaktadir. Bu unsurlar;
kaynak, ileti, kanal, alici ve dont biciminde ifade edilmektedir. Kaynak, iletisim silirecinde iletiyi
aliciya génderen ve iletisimi baslatan kisidir. ileti ise, kaynagin duygusunu, diisiincesini ya da
bilgisini kodlanmis bir sekilde biinyesinde barindiran sézel ya da gorsel trtnlerdir (Tuna, 2014).
Kanal, kaynagin olusturmus oldugu iletinin aliciya ulagsmasini saglayan mesaja verilen ad
biciminde tanimlanabilir (D6kmen, 1998). So6zli etkilesimde alici ise, kaynak tarafindan hedef
olarak gorilen kisi ya da kisilerdir. Donit, tim bu denklemin son asamasidir. Donitte alici,
kaynagin kendisine yansittigi duyguyu, dislinceyi, bilgiyi zihninde yapilandirir. Daha sonra ise
duslincelerini sembollerle desifre ederek olusturdugu mesaji muhatabina iletir. Bu yanitlama
siirecine donit adi verilmektedir. S6zIU etkilesime dayali olan konusmalar, irticalen (dogaglama)
gelisen, dncesinde herhangi bir konusma planinin bulunmadigl ve resmiyet kaygisinin konusan
tarafindan giidiilmedigi konusmalardir. Ornegin, yabanci bir dgrenci bakkala alisveris icin
gitmeden 6nce alisverisine yonelik bir ihtiyac listesi hazirlar. Bu listeye uygun olarak bakkaldan
ihtiyaglarini ister. Burada 6grencinin bakkalla konusmadan dnce neyi nasil soyleyecegine iliskin
bir 6n hazirlik stireci vardir ve 6grenci bu hazirhgin disina ¢tkmadan, bakkalla herhangi bir ikili
konusma icerisine girmeden alisverisini tamamlar. Dolayisiyla burada bir s6zlii etkilesim yoktur.
Clinkd bu tarz konusmalarda bir 6n hazirlik vardir ve diyalog yoktur. Ancak, bireyin bakkaldan
kendi ihtiyaclarini istemesinin disinda bakkalin ona sormus oldugu anlik sorulara cevaplar bulup
karsi bir soru olusturabilmesi durumunda s6zli etkilesim gerceklesmis olur. Bu acgidan
bakildiginda, bu beceriyi 6lcme ve degerlendirme yaparken 6gretim elemaninin 6nceden
hazirlamis oldugu konulara iliskin sorulari sohbet havasi icinde 6grenciye yoneltmesi 6grencinin

sozlli etkilesim becerisinin 6lglilmesinde dnem arz ettigi soylenebilir.

Sozlu Gretim becerisi ise, bireyin hedef dil Gizerinden herhangi bir olaya ya da duruma
iliskin bilgisini, diislincesini ya da hayallerini aktarabilirlik becerisidir (MEB, 2020). S6zI{i Gretim
becerisine sahip olan yabanci bireyler, dnceden belirlenen bir konu ya da olaya iliskin
distincelerini bir 6n hazirlik slireci gegirip aliclya ifade etme yetenegine sahiptirler. Burada
kaynak, olusturdugu iletiden geri besleme almasini beklemez. Ornegin, yabanci bir 6grenci
bakkala alisveris icin gitmeden 6nce alisverisine yonelik bir ihtiyag listesi hazirlar. Bu listeye
uygun olarak bakkaldan so6zli olarak ihtiyaglarini ister. Burada 6grencinin bakkalla konusmadan
once neyi nasil soyleyecegine iliskin bir 6n ¢cabasi vardir. Ve 6grenci bu ¢abasinin disina ¢ikmadan

alisverisini tamamlar. Ogrencinin yapmis oldugu bu alisveris sézlii iretim becerisiyle yapmis
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oldugu alisverise bir drnektir. S6zIU Uretim becerisinin 6l¢imiine yonelik yapilan sinavlarda
olusturulan uygulamalarin, 6grencilerin var olan bir bilgiyi yeniden yapilandirabilmesine ve

Ustbilissel becerilerini ortaya ¢ikarabilmesine uygun olarak tasarlanmasi 6nemlidir.
Bu becerinin 6lgimine yonelik olarak;

e ilk asamada, 6grencilerin beceri kazanimlarini dogru bir sekilde sergileyebilmesi igin
gerekli ortam Ogretim elamaninca saglanir. Bu ortam, 6grencinin anlatim yeri ile 6gretim

elemaninin mesafesi, 151k, glirliltl, 1s1 gibi degiskenlere bagl olarak dizayn edilir.
« ikinci asamada, 6grencilerin her birine seviyelerine uygun diisen bir metin verilir.

e Ugilincii asamada, 6grencilerden verilen metni belirli bir siire icinde okumasi ve
metinden anladiklarini aktarmasi istenir. Burada 6gretim elemaninin, katilimsiz dinleme yapmasi
dgrencinin sozlli Uretim becerisini dogru 6lcmede 6nemlidir. Ogrencilerin seviyelerinin
belirlenebilmesi icin ders kitaplarinin ve ders kitaplarindaki 6l¢gme uygulamalarinin niteligi

belirleyicidir.

Egitim- 6gretimde zaman verimliliginin saglanmasi hususunda gerek 6gretmene gerekse
Turkce 0grenmeyi isteyen Ogrenciye yol gdstermesi agisindan en 6nemli materyallerden biri
siiphesiz ders kitaplaridir (Onal & Kaya, 2006; Ozkan, 2010; Oz, 2012; Giizel Candan & Ergen,
2014; Hasirci, 2019). Ders kitabi, 6gretim programlari temel alinarak 6grencilerin seviyeleri
gozetilerek yazarlar tarafindan hazirlanan, 6grenmeyi ve o6grenilen bilgileri daha sonra
hatirlamayi kolay kilabilen hayatilik ilkeleri gozetilerek olusturulan, sistemli bir batinlik
dahilinde ilerleyen teknikler buttintdir (Glnes, 2022). Baska bir ifadeyle belirli bir dersin hedef
kitleye 6gretimi icin icerigi, 6gretim programina uygun bir sekilde incelenerek onaylanmis olan
temel materyallerdir (Kilig, 2021). Nitekim Ozbay’in (2000) yapmis oldugu bir arastirmada
Ogretmenlerin %94,4’Unln ders kitabina bagl olarak derslerini yiirittiklerini ortaya koymasi da
ders kitaplarinin egitim- 6gretim slirecinin temel materyali oldugunu destekler niteliktedir. Ders
kitaplari 6gretmenin olmadig§l zamanlarda 6gretmenin gorevini lstlenmesiyle ders disinda da
ogrencilerin istemis olduklari bilgileri alabilmelerine olanak tanimasi yoniyle de 6énem arz
etmektedir (Altun vd., 2004). Bununla beraber 6grencilerin Tlirkgenin yabanci dil olarak 6gretimi
programlarinda belirlenen kazanimlari edinebilmesinde ders kitaplarinin bu kazanimlara yénelik

icerdigi 6gretim faaliyetleri belirleyici olmaktadir (Goger, 2008).

Ozetle, ders kitaplan egitim-dgretim siirecinde egiticilerin ve 6grencilerin kullandig

temel materyaldir. Bu kaynagin 6zellikle yabancilara Tirkce 6gretimi alaninda kullanilmak tzere
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tasarlanmis olacagi icin 4 temel dil becerisini ve dil bilgisini ana dili Tirkge olan bireylere sunuyor
gibi sunmamasi gerekir. Kitaplar hazirlanirken 6grencilerin yabanci bireylerden olustugu
unutulmamalidir. Onlarin seviyelerine yonelik olarak kitaplarin imtina ile hazirlanmasi

gerekmektedir.

Tim bu bilgiler 1s1i8inda arastirma materyali olan Altay Tiirkge Ogreniyorum Al
kitabindaki sozli Gretim ve s6zIU etkilesim becerileri icin hazirlanan 6lgme uygulamalarinin MEB
Tiirkgenin Yabanci Dil Olarak Ogretimi Programi (2020) s6zlii Giretim ve sozli etkilesim becerileri
kazanimlariyla 6rtistp 6rtismedigini ortaya koymak calismanin temel amacini olusturmaktadir.
Bu amag dogrultusunda arastirmada Altay Tirkge Ogreniyorum Al Ders Kitab’ndaki tim
Unitelerin sozll etkilesim becerisi ve s6zIU Uretim becerisi ile ilgili 6lcme uygulamalarinin MEB
2020 Tirkgenin Yabanci Dil Olarak Ogretimi Programi kazanimlarina gére uygunluguna iliskin
incelemeler yapilmistir. Yapilan incelemeler, “Altay Tirkce Ogreniyorum A1 Ders Kitabi’'ndaki
6lgme uygulamalarinin MEB 2020 Tiirkgenin Yabanci Dil Olarak Ogretimi Programindaki sézlii
Uretim ve sozlu etkilesim becerileri kazanimlarina goére uygunlugu nasildir?” problem sorunu

kapsamaktadir. Bu kapsamda asagida belirtilen alt problemlerin cevaplari aranmistir:

1. Altay Tiirkce Ogreniyorum Al Ders Kitabi’nin 6lcme uygulamalarinda, MEB (2020)
sozIli etkilesim ve sozli Uretim becerileri kazanimlarindan hangisi/ hangileri 6lgtlmek

istenmistir?

2. Altay Tirkce Ogreniyorum Al Ders Kitabi’'nin sozli etkilesim ve sézli iretim

becerilerini 6lgmek icin kullanilan 6lgme araglarinin tirleri nelerdir?

3. Altay Al Tirkce Ogreniyorum Ders Kitabi’'nda sozlii etkilesim ve sézlii iiretim

becerisine yonelik kag farkh 6lgme uygulamasi kag defa kullanilmistir?
4. Al s6zIU etkilesim becerisi kazanimlari hedef kitapta ne kadar kullanilmistir?
5. Al s0zlU Gretim becerisi kazanimlari hedef kitapta ne kadar kullanilmistir?

Son olarak alt problemlerden elde edilen bulgular isiginda da birtakim onerilerde

bulunulup arastirma sonuglandiriimistir.
2. Yontem

Bu calismada, arastirma yontemlerinden nitel yontem kullaniimistir. Nitel yontem;

genellemeler yapmaktan ziyade, mevcut bilginin hacmini ve 6zglnlGgini merkeze koyar
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(Baltaci, 2019). Baska bir deyisle gozlem, gériisme ve dokiiman analizi gibi nitel yontemlerin

kullanilip nitel bir siirecin izlendigi arastirma yontemi (Yildirim, 1999) seklinde ifade edilebilir.
2.1. Arastirmanin Deseni ve Verilerin Analizi

Altay Tirkce Ogreniyorum A1l Ders Kitabi’'ni incelerken nitel arastirma yontemi
desenlerinden dokiiman analizi teknigiyle toplanan veriler betimsel analiz yoluyla
¢ozimlenmistir. Dokiiman analizi teknigi, hedef konu ile ilgili yazili belgelerin derinlemesine
analizini hedef alan nitel arastirma desenlerindendir (Yildirrm & Simsek, 2018). Betimsel analiz
ise, kimi veri toplama araglariyla elde edilen verilerin arastirmaci tarafindan daha 6nceden
belirlenen temalara gbre o6zetlenip yorumlanmasini iceren nitel veri analiz tlrl olarak

dzetlenebilmektedir (Ozen & Arslan Hendekgi, 2016).
2.2. Sinirliliklar ve Galisma Materyali

Bu calisma, Altay Tirkce Ogreniyorum A1l Ders Kitabi’'nda yer alan sézlii tGretim ve sozli
etkilesim becerilerine yonelik 6lcme uygulamalariyla sinirhdir. Hedef ders kitabi “Altay Tirkce
Ogreniyorum Seti” icinde 2018 yilinda basilmistir. ilgili set A1, A2, B1 ve B2 basamaklari
gozetilerek olusturulmustur. Mevcut setin akilli tahta uygulamalarina uygun materyalleri ve

o0gretmen el kitabi yoktur. Bunun disinda, ders kitaplarinin yaninda ¢alisma kitaplari mevcuttur.
3. Bulgular

Arastirmanin bu bélimiinde “Altay Tirkce Ogreniyorum Al Ders Kitabi’ndaki dlgme
uygulamalarinin MEB 2020 Tiirkgenin Yabanci Dil Olarak Ogretimi Programindaki s6zli tiretim
ve sozli etkilesim becerileri kazanimlarina gére uygunlugu nasildir?” probleminin is1ginda

gelisen alt problem climlelerine ait bulgular yer almaktadir.

Tablo 1
Altay A1 ders kitabinin 1. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi - -
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Kazanimin Olgiit Alindigi Olgme Uygulamasinin Tard
1. Glgme Uygulamasi 7 A1.50.1. ikili Calisma Uygulamalari
2. Glcme Uygulamas| 12 ALSE.16 Dinlediginden Hareketle Tekrar Etme
Uygulamalari
R A1.SE.1., A1.SE.2., AL.SE.5., A1.SE.6., -
3. Olgme Uygulamasi 17 ALSE.7. ALSU.2. ALSU.3, ALSU.4. Ikili Calisma Uygulamalari
-- A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., —
4. Olgme Uygulamasi 18 ALSE.7. ALSU.2. A1SU.3., ALSU.4. Ikili Calisma Uygulamalar
. A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., -
5. Olgme Uygulamasi 21 ALSE.7. ALSU.2. ALSU.3., ALSU.4. Ikili Calisma Uygulamalari
.. A1.SE.5., A1.SE.6., A1.50.2., A1.50.3.,, Gbrsellerden Hareketle Coziimleme
6. Olgme Uygulamasi 26

A1.50.7. ve Sesli Tekrar Etme Uygulamalari

Tablo 1 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 1. Unitesinde s6zlii

etkilesim becerisi ve sozIU iretim becerisine dair toplamda 6 6lgme uygulamasina yer verildigi
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gorilmektedir. Bu uygulamalarin 4’G ikili calisma uygulamalari seklindeyken, 1’i dinlediginden
hareketle tekrar etme, 1’i de gorsellerden hareketle ¢c6ziimleme ve sesli tekrar etme uygulamasi
seklindedir. Kitabin 1. Unitesi genel olarak degerlendirildiginde bu (initede Tiirkgenin Yabanci Dil
Olarak Ogretimi Programinda (MEB, 2020) yer alan s6zlii etkilesim becerisi kazanimlarindan
A1.SE.1. kodlu “Selamlasma, tanisma ve vedalasma ile ilgili temel kalp ifadeleri kullanir.”,
A1.SE.2. kodlu “Karsilikli konusmalarda duruma uygun (tesekkir, temenni, kutlama vb.) kalip
ifadeleri kullanir.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu
“Konusma esnasinda sorular sorar ve sorulara cevap verir.” ve A1.SE.7. kodlu “Konusmalarda
kendisiyle ilgili temel sorulara cevap verir.” kazanimlarina; s6zIi Gretim becerisi kazanimlarindan
da A1.SU.1. kodlu “Alfabedeki harfleri sesletir.”, A1.5U.2. kodlu “Kelimeleri dogru telaffuz eder.”,
A1.50.3. kodlu “Konusmalarinda yeni dgrendigi kelime ve kalip ifadeleri kullanir.”, A1.SU.4.
kodlu “Kendisini/ailesini/bir baskasini basit cimlelerle tanitir.” ve A1.5U.7 kodlu “Gérsel 6gelerle
verilen basit kelime ve kalip ifadeleri sdyler.” kazanimlarina uygun uygulamalara yer verildigi
gorilmektedir.

Tablo 2

Altay A1 ders kitabinin 2. (initesindeki 6l¢me uygulamalarina iliskin bulgular
Olgme Uygulamasinin
Kitaptaki Sirasi

Ogretim Programindaki Hangi
Kazanimin Olgiit Alindigi

Olgme Uygulamasinin

Kitaptaki Sayfa Numarasi Olgme Uygulamasinin Turd

Var Olan Sozctikleri Sesli Tekrar Etme

1. Olgme Uygulamasi 30 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2.
Uygulamalari
2. 8leme Uveulamasi 32 A1.SE.3., A1.SE.4., A1.SE.17, Gorsellerden Hareketle Céziimleme ve
- Dl ve A1.50.2.,A1.50.7. Sesli Tekrar Etme Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.17, . .
3. Olgme Uygulamasi 37 ALSU.2., ALSU.7, ALSU.S. Resmi Tasvir Etme Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.17, . .
4. Olgme Uygulamasi 37 A150.2., A150.7, ALSU.8. Resmi Tasvir Etme Uygulamalari
.. A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, . A
5. Olgme Uygulamasi 38 ALSU.2., ALSU.7. ALSU.S. Resmi Tasvir Etme Uygulamalari
" A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, Bilgi Paylagim Temelli Konusma
6. Olgme Uygulamasi 41 A1.50.2., A1.50.7. Uygulamalari
7. Glgme Uygulamasi 41 ALSE.16., ALSU.11. Okudugundan Hareketle Tekrar Etme
Uygulamalari
8. Olgme Uygulamasi 4 ALSE.16., AL.SU.11. Bilgi Paylasim Temelli Konusma
Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., . .
9. Olgme Uygulamasi 45 ALSE.24. A1.50.7., ALSUS. Resmi Tasvir Etme Uygulamalari
10. Sleme Uveulamast 49 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-oleme Lve ALSE.24., A1SU.7., ALSU.8. Uygulamalar,
11. Bleme Uvaulamasi 50 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-Hieme Lye AL.SE.24., A1.S0.7., ALSU.8. Uygulamalari
12. Bleme Uveulamasi 52 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-Dime Lve A1.SE.24., A1.SU.7. Uygulamalar,

Tablo 2 incelendiginde Altay Tiirkge Ogreniyorum A1 Ders Kitabi’'nin 2. Unitesinde s6zlii

etkilesim becerisi ve so6zll Uretim becerisine dair toplamda 12 6lgme uygulamasina yer verildigi
gorilmektedir. Bu uygulamalarin 4’inde resmi tasvir etme, 3’iinde gorseller lizerine konusma,

2’sinde bilgi paylasma temelli konusma, 1’inde var olan sodzclkleri sesli tekrar etme, 1’inde
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gorsellerden hareketle ¢oziimleme ve sesli tekrar etme, 1’inde de okudugundan hareketle tekrar
etme uygulamalarina vyer verildigi gorilmistir. Kitabin 2. Unitesi genel olarak
degerlendirildiginde bu (initede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.3. kodlu “Cevresindeki nesnelerin adini
sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki yer/mekan adlarini sorar/soyler.”, A1.SE.5. kodlu
“Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular
sorar ve sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”,
A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.17 kodlu
“Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri kullanir.” ve
A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri kullanir.” kazanimlarina; sézli
liretim becerisine ait kazanimlardan da A1.SU.2. kodlu “Kelimeleri dogru telaffuz eder.”,
A1.5U.7. kodlu “Gérsel dgelerle verilen basit kelime ve kalip ifadeleri séyler.”, A1.5SU.8. kodlu
“Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir.” ve A1.50.11.
kodlu “Konusmalarinda temel sayisal ifadeleri kullanir.” kazanimlarina uygun uygulamalara yer

verildigi tespit edilmistir.

Tablo 3
Altay A1 ders kitabinin 3. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin s _—
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Olgiit Alindig Olgme Uygulamasinin Turd
1. Olgme Uygulamasi 59 ALSE.7, ALSE.9. ALSE.17., AL.SE.35. llgi Alan Paylasim Temelli
Konusma Uygulamalari
2. Bleme Uvaulamast 66 A1.SE.10., A1.SE.19., A1.SE.29., A1.50.5., Gorus Paylagim Temelli
-ieme Uve AL1.50.7., A1.50.8., A1.50.23., AL.SU.31. Konusma Uygulamalari

Tablo 3 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 3. Unitesinde sézlii
etkilesim becerisi ve s6zlU lretim becerisine dair toplamda 2 dlgme uygulamasina yer verildigi
gorllmustir. Bu uygulamalarin 1’inde ilgi alani paylasim temelli, digerinde ise goriis paylasim
temelli konusma uygulamalarina yer verildigi gorilmistir. Kitabin 3. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozIu etkilesim becerisi kazanimlarindan A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili
temel sorulara cevap verir.”, A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”,
A1.SE.10. kodlu “Glnlik hayata iliskin basit bilgilendirme/y6nlendirme/uyari cimleleri iceren
diyaloglar kurar.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yénelik kelime
ve kalip ifadeleri kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”,
A1.SE.29. kodlu “Tavsiye/uyari iceren diyaloglar kurar.” ve A1.SE.35. kodlu “Kisisel géruslerini
iceren diyaloglar kurar.” kazanimlarina; s6zlii Giretim becerisi kazanimlarindan da A1.SU.5. kodlu

“Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.5U.7. kodlu “Gérsel 6gelerle verilen
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basit kelime ve kalip ifadeleri soyler.”, A1.50.8. kodlu “Gérsellerle ifade edilmis
mekanlari/olaylari/durumlari basit ciimlelerle anlatir.”, A1.SU.23. kodlu “istek veya sikdyetlerini
anlatir.” ve A1.S0.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler kullanir.”

kazanimlarina uygun uygulamalara yer verildigi tespit edilmistir.

Tablo 4
Altay A1 ders kitabinin 4. Unitesindeki Olgme Uygulamalarina iliskin Bulgular

Olgme Uygulamasinin =~ Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindig
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
1. Olgme Uygulamasi 79 A1.SE.28., A1.SE.34., A1.SE.35., A1.50.4., A1.SU.5.,
A1.50.8., A1.50.18., A1.50.21., A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
2. Olgme Uygulamasi 84 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.
A1.SE.4., A1.SE.8., AL1.SE.9., A1.SE.14., AL1.SE.17.,
3. Olgme Uygulamasi 88 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.

Olgme Uygulamasinin Tiirii

ilgi Alani Paylasim Temelli
Konusma Uygulamalari

GOrus Paylagim Temelli
Konusma Uygulamalari

GoOrus Paylagim Temelli
Konusma Uygulamalari

Tablo 4 incelendiginde Altay Tiirkge Ogreniyorum A1 Ders Kitabi’'nin 4. Unitesinde s6zlii
etkilesim becerisi ve so0zlii Uretim becerisine dair 3 oOlgme uygulamasina yer verildigi
goralmdastir. Bu uygulamalarin 1’inde ilgi alani paylasim temelli, digerinde ise goriis paylasim
temelli konusma uygulamalarina yer verildigi gériilmistir. Kitabin 4. Unitesi genel olarak
degerlendirildiginde bu linitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.4. kodlu “Cevresindeki yer/mekan
adlarini sorar/séyler.”, A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili temel sorulara cevap
verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”, A1.SE.9. kodlu
“Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.14. kodlu “Diyaloglarinda
karsilastirmalara yer verir.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina
yonelik kelime ve kalp ifadeleri kullanir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit
ifadeleri kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif cimleleri kullanir.” ve
A1.SE.35. kodlu “Kisisel gorislerini iceren diyaloglar kurar.” kazanimlara; s6zIQ (iretim becerisine
ait kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.S0.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.8. kodlu
“Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir.”, A1.SU.15.
kodlu “Kisisel duygularini basit ctimlelerle anlatir.”, A1.50.18. kodlu “Konusmalarinda
gerekcelendirme ifadelerini kullanir.”, A1.50.21. kodlu “Hobilerine/ilgi alanlarina iliskin kisa ve
basit konusmalar yapar.”, A1.5U.23. kodlu “istek veya sikayetlerini anlatir.” ve A1.5U.31. kodlu
“Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlarina uygun uygulamalara yer

verildigi tespit edilmistir.
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Tablo 5

Altay A1 ders kitabinin 5. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin  Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindig
A1.SE.4., A1.SE.7., AL.SE.8., AL.SE.9., A1.SE.10.,
A1.SE.11., A1.SE.16., A1.SE.17., A1.SE.24.,,

Olgme Uygulamasinin Tiirii

Kendisi ve Yakin Cevresi ile ilgili

1. Olgme Uygulamasi 3 ALSE.27., A1SE.34, ALSU.4, ALSU.5, ALSU.6, D8 Pay'if'muLenTae‘I!'”Ko”“ma
A1.50.11., A1.50.20., A1.50.29. e
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.19.,
2. Bleme Uvaulamas: 97 A1.SE.21., A1.SE.27., A1.SE.28., A1.SE.35., Gorug Paylagim Temelli
-ieme Lve A1.50.5., A1.50.6., A1.50.16., A1.5U.18., Konusma Uygulamalari
A1.50.29., A1.50.31.
A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., A1.SE.7.,
) A1.SE.8., A1.SE.12., A1.SE.16., A1.SE.17., A1.SE.18., . ..
3. Olgme Uygulamasi 102 ALSE.19, ALSE.20., ALSE.24. ALSE.31, Ikili Calisma Uygulamalari
A1.50.9., A1.50.23., A1.50.26.
4. Olgme Uygulamasi 105 A1.SE.31., A1.50.3, A1.50.26. ikili Konusma Uygulamalari
5. Olgme Uygulamasi 107 ALSE.5., ALSE8., AAllSSEU?’fS' A150.4, A15U.5, Tasvir Etme Uygulamalar
A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.16., A1.SE.19., Tasvir Etme Uygulamalari
6. Olcme Uygulamasi 110 A1.SE.22., A1.SE.24., A1.SE.28., A1.SE.35.,

A1.5U.5.,A1.50.11., A1.50.23., A1.50.31.

Tablo 5 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 5. {initesinde sdzlii
etkilesim becerisi ve sozli Uretim becerisine dair toplam 6 6lcme uygulamasina yer verildigi
tespit edilmektedir. Bu uygulamalarin 2’sinde ikili calisma uygulamalarina, 2’sinde tasvir etme,
1’inde kendisi ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, 1’inde de goris paylasim
temelli konusma uygulamalarina yer verilmistir. Kitabin 5. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.1. kodlu “Selamlasma, tanisma ve
vedalasmaileilgili temel kalip ifadeleri kullanir.”, A1.SE.2. kodlu “Karsilikh konusmalarda duruma
uygun (tesekkir, temenni, kutlama vb.) kalip ifadeleri kullanir.”, A1.SE.3. kodlu “Cevresindeki
nesnelerin adini sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki yer/mekan adlarini sorar/soyler.”,
A1.SE.15. kodlu “Duygu durumlarini ifade eden basit diyaloglar kurar.”, A1.SE.16. kodlu
“Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.27. kodlu “Meslekler ve ozellikleri
hakkindaki konusmalara katilir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”,
A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.10. kodlu “Gunlik
hayata iliskin basit bilgilendirme/y6nlendirme/uyari ciimleleri iceren diyaloglar kurar.”,
A1.SE.11. kodlu “Diyaloglarinda akrabalik adlarini kullanir.”, A1.SE.12. kodlu “Konusmalarinda
tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.14. kodlu “Diyaloglarinda karsilastirmalara
yer verir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.17. kodlu
“Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri kullanir.”,
A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”, A1.SE.20. kodlu “Yardim

talebi/izin/rica/6zlr/iceren diyaloglar kurar.”, A1.SE.21. kodlu “Konusmalarinda temel
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gerekcelendirme ifadelerini kullanir.”, A1.SE.22. kodlu “Plan/tasari/hayallerin konusuldugu
diyaloglara katilir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri kullanir.”,
A1.SE.27. kodlu “Meslekler ve ozellikleri hakkindaki konusmalara katilir.”, A1.SE.28. kodlu
“Konusmalarinda tercih/teklif cimleleri kullanir.”, A1.SE.31. kodlu “Nezaket ifadelerini
kullanir.”, A1.SE.34. kodlu “Kendini/ailesini/bir baskasini basit ifadelerle tanitir.” ve A1.SE.35.
kodlu “Kisisel goruslerini iceren diyaloglar kurar.” kazanimlara; sozli liretim becerisine ait
kazanimlardan da A1.5U.3. kodlu “Konusmalarinda yeni égrendigi kelime ve kalip ifadeleri
kullanir.”, A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”, A1.SU.5.
kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.50.6 kodlu “Bir meslegi basit
ciimlelerle tanitir.”, A1.50.9. kodlu “Konusmalarinda tarih/zaman bildiren temel ifadeleri
kullanir.”, A1.50.11. kodlu “Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.5U.16. kodlu
“Kisisel gbrislerini basit ciimlelerle anlatir.”, A1.5U0.18. kodlu “Konusmalarinda gerekcelendirme
ifadelerini kullanir.”, A1.50.20. kodlu “Ginlik rutinlerini/aliskanliklarini basit ciimlelerle
anlatir.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.”, A1.5U.26. kodlu “Nezaket ifadelerini
kullanir.”, A1.50.29. kodlu “Yaptig bir is hakkinda basit seviyede bilgi verir.” ve A1.SU.31. kodlu
“Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlara uygun uygulamalara yer

verildigi tespit etmistir.

Tablo 6
Altay A1 ders kitabinin 6. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit .. Lo
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindigi Olgme Uygulamasinin Tard
- Bilgi Paylagim Temelli
1. Glgme Uygulamasi 116 ALSE4., ALSE.7., ALSE8, A1SE.24, ALSU.5., Konusma Uygulamalari

A1.50.10.

A1.SE.4., A1.SE.7., A1.SE.8., A1.SE.13., A1.SE.17.,

2. Olgme Uygulamasi 117 A1.SE.24., A1.5E.35.,A1.50.4., A1.50.5., A1.50.9,,
A1.50.10., A1.50.11., A1.50.16.

AL.SE.5., ALSE.6., ALSE.7., A1.SE.12., AL.SE.16.,

Bilgi Paylagim Temelli
Konusma Uygulamalari

3. Olgme Uygulamasi 123 ALSU.9. ALSU.11. Ikili Konusma Uygulamalar
4. Bleme Uveulamasi 126 A1.SE.8., A1.SE.12., A1.SE.17., A1.SE.24., A1.SE.28., GorUs Paylagim Temelli

- Dleme Tye ALSE.35., A1.SU.5., A1.5U.6., ALSU.18., ALSU.22. Konusma Uygulamalari
5. Olcme Uygulamasi 127 A1.SE.8., A1.SE.9., A1.SE.12., A1.SE.16., A1.SE.24., Bilgi Paylagim Temelli

A1.50.9. Konusma Uygulamalari

Tablo 6’ya gore Altay Tirkce Ogreniyorum Al Ders Kitab’nin 6. Unitesinde sézlii
etkilesim becerisi ve sozIi Uretim becerisine dair 5 dlgme uygulamasina yer verilmistir. Bu
uygulamalarin 3’inde bilgi paylasim temelli konusma, 1’inde goris paylasim temelli konusma,
1’inde de ikili konusma uygulamalarina yer verildigi gériilmustir. Kitabin 6. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.4. kodlu “Cevresindeki yer/mekéan

adlarini sorar/soéyler.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6.
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kodlu “Konusma esnasinda sorular sorar ve sorulara cevap verir.”, A1.SE.7. kodlu “Konusmalarda
kendisiyle ilgili temel sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri
kullanir.”, A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.12. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.13. kodlu “Diyaloglarinda
Olct birimlerini/miktar ifadelerini kullanir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal
ifadeleri kullanir.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yonelik kelime
ve kalip ifadeleri kullanir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri
kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif cimleleri kullanir.” ve A1.SE.35. kodlu
“Kisisel goruslerini iceren diyaloglar kurar.” kazanimlara; so0zli (retim becerisine ait
kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.50.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.6. kodlu “Bir
meslegi basit ciimlelerle tanitir.”, A1.5U.9. kodlu “Konusmalarinda tarih/zaman bildiren temel
ifadeleri kullanir.”, A1.SU.10. kodlu “Yakin cevresini basit ciimlelerle tanitir.”, A1.SU.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.50.16. kodlu “Kisisel gérislerini basit
ciimlelerle anlatir.”, A1.50.18. kodlu “Konusmalarinda gerekcelendirme ifadelerini kullanir.” ve
A1.50.22. kodlu “Durum, kisi, canli ve nesnelerle ilgili basit karsilastirmalar yapar.” kazanimlara
uygun uygulamalara yer verildigi tespit edilmistir.

Tablo 7

Altay A1 ders kitabinin 7. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin  Olgme Uygulamasinin

. .. Ol |
Ogretim Programindaki Hangi Kazanimin Olglt Alindigi Oleme Uygulamasinin

Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Tard
1. Blcme Uygulamasi 141 A1.SE.5., A1.SE.6., A1.SE.7., A_gl.SE.lZ., A1.SE.16.,A1.50.4., ikili Konusma
A1.SU.11. Uygulamalari
A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7., A1.SE.8,,
" A1.SE.13., A1.SE.16., A1.SE.18., A1.SE.19., A1.SE.20., Drama Temelli
2. Olgme Uygulamasi 146

A1.SE.21., A1.SE.28., A1.SE.31., A1.SE.35., A1.5U.5,, Konusma Uygulamalari
A1.50.11., A1.50.16., A1.50.23., A1.50.26., A1.50.5.31.

Tablo 7 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 7. Unitesinde s6zlii
etkilesim becerisi ve s0zllii Uretim becerisine dair 2 6lgme uygulamasina yer verildigi
gorulmektedir. Bunlarin 1’i ikili konusma, digeri ise drama temelli konusma uygulamalari
seklindedir. Kitabin 7. Unitesi genel olarak degerlendirildiginde bu tinitede Tiirkcenin Yabanci Dil
Olarak Ogretimi Programinda (MEB, 2020) yer alan sézlii etkilesim becerisi kazanimlarindan
A1.SE.3. kodlu “Cevresindeki nesnelerin adini sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki
yer/mekan adlarini sorar/sdyler.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini
kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular sorar ve sorulara cevap verir.”, A1.SE.7.
kodlu “Konusmalarda kendisiyle ilgili temel sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda

temel betimleyicileri kullanir.”, A1.SE.12. kodlu “Konusmalarinda tarih/zaman bildiren temel
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ifadeleri kullanir.”, A1.SE.13. kodlu “Diyaloglarinda 6lgu birimlerini/miktar ifadelerini kullanir.”,
A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.18. kodlu “Diyaloglarinda
onay/kabul/ret ifadeleri kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar
kurar.”, A1.SE.20. kodlu “Yardim talebi/izin/rica/ozlir/iceren diyaloglar kurar.”, A1.SE.21. kodlu
“Konusmalarinda temel gerekcelendirme ifadelerini kullanir.”, A1.SE.28. kodlu “Konusmalarinda
tercih/teklif cumleleri kullanir.”, A1.SE.31. kodlu “Nezaket ifadelerini kullanir.” ve A1.SE.35.
kodlu “Kisisel gorislerini iceren diyaloglar kurar.” kazanimlara; sozll liretim becerisine ait
kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.50.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.SU.16. kodlu “Kisisel gorislerini basit
ciimlelerle anlatir.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.”, A1.SU.26. kodlu “Nezaket
ifadelerini kullanir.” ve A1.50.5.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler

kullanir.” kazanimlara uygun uygulamalara yer verildigi gérilmustar.

Tablo 8
Altay Al ders kitabinin 8. initesindeki 6lgme uygulamalarina iliskin bulgular
Olgme Olgme Uygulamasinin
Uygulamasinin Kitaptaki Sayfa Ogretim Programindaki Hangi Kazanimin Olgiit Alindigi~ Olgme Uygulamasinin Tari
Kitaptaki Sirasi Numarasi
1. Olcme A1.SE.4., A1SE.5., A1.SE.6., A1.SE.7., A1.SE.8., A1.SE.12., Geriye Donlik Aktivitelerini
Uygulamasi 157 A1.SE.16., A1.SE".17., Al.SVI_E.23., A1.S!E_.24., Al1.SE.32., Belirtmeye Yonelik
A1.SU.9,, A1.SU.11., A1.SU.20. Konusma Uygulamalari
2. Bleme A1.SE.8, A1.SE.9., A1.SE.10., A1.SE.12., A]-...SE.14., A;l.SE.lG., Gunlak Rutin!}erin.i
Uygulamas| 163 A1.§E.17., A1.§E.24., A1.S_!E.32., Al.S.l_J.S., A1.SU_:9., Paylasmaya Yonelik
A1.SU.11,, A1.SU.15., A1.SU.19., A1.SU.20., A1.SU.21. Konusma Uygulamalari
A1.SE.1., A1.SE.2., A1.SE.4., A1.SE.5., A1.SE.6., AL.SE.7.,
3. Olgme 167 A1.SE.12., A1.SE.15., A1.SE.16., A1.SE:.17., Al.SI;.lQ., Drama Temelli Konusma
Uygulamasi A1.SE.24., A1.SE.28., A1.SE.35., A1.SU.5., A1.SU.9., Uygulamalari

A1.50.11., A1.50.16., A1.50.23., A1.50.31.

Tablo 8 incelendiginde Altay Tiirkge Ogreniyorum A1l Ders Kitabi’nin 8. Unitesindeki
sozlli etkilesim becerisi ve sozIU Uretim becerisine dair 3 6lgme uygulamasina yer verildigi
gorlilmuistir. Bu uygulamalarin 1’i geriye donlik aktivitelerini belirtmeye yonelik konusma, 1’
gunlik rutinlerini paylasmaya yonelik konusma, 1'i de drama temelli konusma seklindedir.
Kitabin 8. Unitesi genel olarak degerlendirildiginde bu iinitede Tirkgenin Yabanci Dil Olarak
Ogretimi Programinda (MEB, 2020) yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.1.
kodlu “Selamlasma, tanisma ve vedalasma ile ilgili temel kalip ifadeleri kullanir.”, A1.SE.2. kodlu
“Karsilikli konusmalarda duruma uygun (tesekkiir, temenni, kutlama vb.) kalip ifadeleri
kullanir.”, A1.SE.4. kodlu “Cevresindeki yer/mekadn adlarini sorar/soyler.”, A1.SE.5. kodlu
“Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular
sorar ve sorulara cevap verir.”, A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili temel sorulara

cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”, A1.SE.9. kodlu
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“Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.10. kodlu “Giinlik hayata iliskin basit
bilgilendirme/yonlendirme/uyari ctumleleri iceren diyaloglar kurar.”, A1.SE.12. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.14. kodlu “Diyaloglarinda
karsilastirmalara yer verir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”,
A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri
kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”, A1.SE.23. kodlu
“Yol, yon ve adres tariflerine iliskin basit diyaloglar kurar.”, A1.SE.24. kodlu “Konusmalarinda
konum bildiren basit ifadeleri kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif ciimleleri
kullanir.”, A1.SE.32. kodlu “Gunliik rutinler hakkinda diyaloglar kurar.” ve A1.SE.35. kodlu “Kisisel
gorislerini iceren diyaloglar kurar.” kazanimlara; s6zll Gretim becerisine ait kazanimlardan da
A1.SU.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.50.9. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.50.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.50.15. kodlu “Kisisel duygularini basit
ciimlelerle anlatir.”, A1.50.16. kodlu “Kisisel gorislerini basit cimlelerle anlatir.”, A1.50.19.
kodlu “Plan/tasari/hayallerini basit ifadelerle anlatir.”, A1.50.5.20. kodlu “Gunliik
rutinlerini/aliskanliklarini basit ciimlelerle anlatir.”, A1.50.5.21. kodlu “Hobilerine/ilgi alanlarina
iliskin kisa ve basit konusmalar yapar.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.” ve
A1.50.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlara uygun

uygulamalara yer verildigi tespit edilmistir.

Tablo 9
Altay Tiirkce Ogreniyorum A1 ders kitabindaki sézlii etkilesim ve sézlii iiretim becerisine yénelik

kac farkli 6lcme uygulamasinin kag¢ defa kullanildigina iliskin bulgular
Uygulama Adi Uygulama Adedi
Bilgi Paylasim Temelli Konusma Uygulamalari 5
Goris Paylagim Temelli Konugsma Uygulamalari
ikili Calisma Uygulamalari
Resmi Tasvir Etme Uygulamalari
Goérseller Uzerine Konusma Uygulamalari
Gorsellerden Hareketle Cozimleme ve Sesli Tekrar Etme Uygulamalari
ilgi Alani Paylagim Temelli Konusma Uygulamalari
Tasvir Etme Uygulamalari
Drama Temelli Konugsma Uygulamalari
Dinlediginden Hareketle Tekrar Etme Uygulamalari
Var Olan Sozcikleri Sesli Tekrar Etme Uygulamalari
Okudugundan Hareketle Tekrar Etme Uygulamalari
Kendisi ve Yakin Cevresi ile ilgili Bilgi Paylasim Temelli Konusma Uygulamalari
Geriye Doniik Aktivitelerini Belirtmeye Yonelik Konusma Uygulamalari
Gunlik Rutinlerini Paylasmaya Yonelik Konusma Uygulamalari
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Tablo 9 incelendiginde Altay Al Ders Kitabi’nin s6zli etkilesim becerisi ve s6zli Gretim

becerisiile ilgili 15 farkli 6lgme uygulamasina yer verdigi gériilmektedir. Olgme amagli hazirlanan
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bu uygulamalariginde en ¢ok (5) bilgi paylasim temelli konusma, géris paylasim temelli konusma

ve ikili galisma tlrlerine yer verilmistir. Bunu 4 kez resmi tasvir etme; 3 kez gorseller izerine

konusma; 2’ser kez gorsellerden hareketle ¢oziimleme ve sesli tekrar etme, ilgi alani paylasim

temelli konusma, tasvir etme ve drama temelli konusma; 1’er kez de dinlediginden hareketle

tekrar etme, var olan sozciikleri sesli tekrar etme, okudugundan hareketle tekrar etme, kendisi

ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, geriye dénik aktivitelerini belirtmeye

yonelik konusma ve ginliik rutinlerini paylasmaya yonelik konusma uygulamalari takip etmistir.

Tablo 10
A1 sézlii etkilesim becerisi kazanimlarinin ne kadar kullanildigina iliskin bulgular
Kazanim Kazanimin Kag Defa
Kodu Kazanim Adi Kullanildigi
A1.SE.4. Cevresindeki yer/mekan adlarini sorar/séyler. 19
ALSE.17. Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalp ifadeleri 17
kullanir.
A1.SE.8. Diyaloglarinda temel betimleyicileri kullanir. 16
A1.SE.24. Konusmalarinda konum bildiren basit ifadeleri kullanir. 16
A1.SE.5. Konusmalarda temel soru ifadelerini kullanir. 15
A1.SE.6. Konugsma esnasinda sorular sorar ve sorulara cevap verir. 14
Al1.SE.7. Konusmalarda kendisiyle ilgili temel sorulara cevap verir. 14
A1.SE.16. Diyaloglarinda temel sayisal ifadeleri kullanir. 13
A1.SE.3. Cevresindeki nesnelerin adini sorar/soyler. 12
A1.SE.35. Kisisel goruslerini iceren diyaloglar kurar. 10
A1.SE.9. Hobilerine/ilgi alanlarina iligkin diyaloglar kurar. 8
A1.SE.12. Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir. 8
A1.SE.19. istek veya sikayetlerini anlatan diyaloglar kurar. 6
A1.SE.28. Konusmalarinda tercih/teklif ctimleleri kullanir. 6
Al1.SE.1. Selamlagma, tanisma ve vedalasma ile ilgili temel kalip ifadeleri kullanir. 5
Karsilikli konusmalarda duruma uygun (tesekkiir, temenni, kutlama vb.) kalip
A1.SE.2. . . 5
ifadeleri kullanir.
A1.SE.14. Diyaloglarinda karsilastirmalara yer verir. 5
ALSE.10. GUnluk hayata iliskin basit bilgilendirme/ydnlendirme/uyari ciimleleri iceren 3
diyaloglar kurar.
A1.SE.31. Nezaket ifadelerini kullanir. 3
A1.SE.34. Kendini/ailesini/bir baskasini basit ifadelerle tanitir. 3
A1.SE.13. Diyaloglarinda 6l¢l birimlerini/miktar ifadelerini kullanir. 2
A1.SE.18. Diyaloglarinda onay/kabul/ret ifadeleri kullanir. 2
A1.SE.20. Yardim talebi/izin/rica/6zlr/igeren diyaloglar kurar. 2
A1.SE.21. Konusmalarinda temel gerekcelendirme ifadelerini kullanir. 2
A1.SE.27. Meslekler ve 6zellikleri hakkindaki konugmalara katihr. 2
A1.SE.32. Gunlik rutinler hakkinda diyaloglar kurar. 2
A1.SE.11. Diyaloglarinda akrabalik adlarini kullanir. 1
A1.SE.15. Duygu durumlarini ifade eden basit diyaloglar kurar. 1
A1.SE.22. Plan/tasari/hayallerin konusuldugu diyaloglara katilir. 1
A1.SE.23. Yol, yon ve adres tariflerine iliskin basit diyaloglar kurar. 1
A1.SE.29. Tavsiye/uyari iceren diyaloglar kurar. 1
A1.SE.30. Gegmis olaylar hakkindaki konusmalara katilir. 1
A1.SE.25. Hava durumui ile ilgili basit diyaloglar kurar. YOK
A1.SE.26. Sesli veya goruntili konugmalarda temel iletisim kaliplarini kullanir. YOK
A1.SE.33. Gunlik hayattaki basit yonergeleri diyaloglarinda kullanilir. YOK

Tablo 10’a bakildiginda Altay Al Ders Kitabi'nin 6lgme uygulamalarinda Tirkcenin

Yabanci Dil Olarak Ogretimi Programinda yer alan 35 sozlii etkilesim becerisi kazanimindan
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32’sine yer verildigi gorilmustir. Kitapta sozIU etkilesim becerisi altinda yer alan kazanimlardan
A1.SE.4. kodlu kazanim diger kazanimlara oranla daha fazla kullanilmistir (19). Bunu 17 kez
kullanimi ile A1.SE.17. kodlu kazanim, 16’sar kez kullanimiyla A1.SE.8. ve A1.SE.24. kodlu
kazanimlar, 15 kez kullanimla A1.SE.5. kazanim, 14’er kez kullanimla A1.SE.6. ve A1.SE.7. kodlu
kazanimlar, 13 kez kullanilan A1.SE.16. ve 12 kez kullanilan A1.SE.3. kodlu kazanim, 10 kez
kullanilan A1.SE.35. kodlu kazanim, 8’er kez kullanilan A1.SE.9. ve A1.SE.12. kodlu kazanimlar,
6’sar kez kullanilan A1.SE.19. ve A1.SE.28. kodlu kazanimlar ve 5’er kez kullanilan 1.SE.1.,
A1.SE.2. ve A1.SE.14. kodlu kazanimlar, 3’er kez kullanilan A1.SE.10., A1.SE.31. ve A1.SE.34.
kodlu kazanimlar, 2’ser kez kullanilan A1.SE.13., A1.SE.18., A1.SE.20., A1.SE.21., A1.SE.27. ve
A1.SE.32. kodlu kazanimlar, 1’er kez kullanilan A1.SE.11., A1.SE.15., A1.SE.22., A1.SE.23,,
A1.SE.29. ve A1.SE.30. kodlu kazanimlar takip etmektedir. A1.SE.25., A1.SE.26. ve A1.SE.33.
kodlu: “Hava durumu ile ilgili basit diyaloglar kurar, sesli veya goruntili konusmalarda temel
iletisim kaliplarini kullanir ve ginlik hayattaki basit yonergeleri diyaloglarinda kullanir.”

seklindeki kazanimlara ise hig yer verilmemistir.

Tablo 11

A1l sozlii Gretim becerisi kazanimlarinin ne kadar kullanildigina iliskin bulgular

Kazanim Kodu Kazanim Adi Kazanimin Kag Defa Kullanildigi
A1.50.5. Konusmalarinda temel betimleyici ifadeleri kullanir. 15
A1.50.7. Gorsel ogelerle verilen basit kelime ve kalip ifadeleri soyler. 11
A1.50.11. Konusmalarinda temel sayisal ifadeleri kullanir. 11
A1.50.2. Kelimeleri dogru telaffuz eder. 10
A1.50.8. Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir. 10
A1.50.4. Kendisini/ailesini/bir baskasini basit cimlelerle tanitir. 8
A1.50.9. Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir. 7
A1.50.23. istek veya sikayetlerini anlatir. 7
A1.50.31. Konusmalarinda tercih/teklif bildiren ifadeler kullanir. 7
A1.50.3. Konusmalarinda yeni 6grendigi kelime ve kalip ifadeleri kullanir. 5
A1.50.16. Kisisel goruslerini basit cimlelerle anlatir. 4
A1.50.18. Konusmalarinda gerekgelendirme ifadelerini kullanir. 4
A1.50.6. Bir meslegi basit climlelerle tanitir. 3
A1.50.15. Kisisel duygularini basit ciimlelerle anlatir. 3
A1.50.20. Gunluk rutinlerini/aliskanliklarini basit ctimlelerle anlatir. 3
A1.50.26. Nezaket ifadelerini kullanir. 3
A1.50.10. Yakin gevresini basit cimlelerle tanitir. 2
A1.50.21. Hobilerine/ilgi alanlarina iliskin kisa ve basit konugsmalar yapar. 2
A1.50.29. Yaptigi bir is hakkinda basit seviyede bilgi verir. 2
A1.50.1. Alfabedeki harfleri sesletir. 1
A1.50.19. Plan/tasari/hayallerini basit ifadelerle anlatir. 1
A1.50.22. Durum, kisi, canli ve nesnelerle ilgili basit karsilagtirmalar yapar. 1
A1.50.12. Bir olayi/durumu/isi olus sirasina gére basit ifadelerle anlatir. YOK
A1.50.13. Kisisel deneyimlerini ana hatlariyla anlatir. YOK
A1.50.14. Kutlama/tebrik/temenni/tesekkir/davet icerikli basit konusmalar yapar. YOK
A1.50.17. Asina oldugu konularda gorsellerle desteklenmis basit bir sunum yapar. YOK
A1.50.24. Konugsma amacini belirler. YOK
A1.50.25. Konusma amacina uygun strateji, yontem ve teknikleri kullanir. YOK
A1.50.27. Kisisel bakim ve saglikla ilgili kisa konugmalar yapar. YOK
A1.50.28. Afis, bilet, brostir, ilan, meni vb. metinlerdeki temel bilgileri anlatir. YOK
A1.50.30. Bir olayi/durumu olus sirasina gore basit ifadelerle anlatir. YOK
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Tablo 11 incelendiginde Altay Al Ders Kitabi’nin Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 31 sozIU Gretim becerisi kazanimdan 22’sine yer verildigi gortlmdastur.
S6zIU Uretim becerisi bashgl altinda yer alan kazanimlardan A1.S0.5. kodlu kazanim 15 kez
kullanilan bir kazanim olmasindan dolayi 6lgme uygulamalarinda en fazla kullanilan kazanim
olmustur. Bunu 11’er kez kullanilan A1.50.7. ve A1.5U.11. kodlu kazanimlar, 10’ar kez kullanilan
A1.50.2. ve A1.50.8. kodlu kazanimlar, 8 kez kullanilan A1.5U.4. kodlu kazanim, 7’ser kez
kullanilan A1.50.9., A1.50.23. ve A1.50.31. kodlu kazanimlar, 5 kez kullanilan A1.SU.3. kodlu
kazanim, 4’er kez kullanilan A1.50.16. ve A1.50.18. kodlu kazanimlar, 3’er kez kullanilan
A1.50.6., A1.50.15., A1.50.20. ve A1.50.26., 2’ser kez A1.5U.10., A1.5U.21. ve A1.5U.29. kodlu
kazanimlar, 1’er kez kullanilan A1.SU.1., A1.50.19. ve A1.50.22. kodlu kazanimlar takip
etmektedir. A1.50.12., A1.50.13., A1.50.14., A1.50.17., A1.50.24., A1.50.25., A1.50.27.,

A1.50.28. ve A1.50.30. kodlu kazanimlara ise hic yer verilmemistir.
4. Sonug, Tartisma ve Oneriler

Calismada, elde edilen verilerden hareketle Altay Tirkce Ogreniyorum Al Ders
Kitabi’'nda yer alan sozIli etkilesim ve sozli Uretim becerilerine yonelik dlgme uygulamalari
incelendiginde geleneksel 6lgme uygulamalarinin daha yaygin sekilde kullanildigi sonucuna

ulasiimistir.

Altay Tiirkge Ogreniyorum Al Ders Kitabi’'nin sézlii etkilesim becerisi ve s6zlii Giretim
becerisiile ilgili 15 farkli 6lgme uygulamasina yer verdigi gorilmektedir. Olcme amagli hazirlanan
bu uygulamalar icinde en ¢ok (5 defa) bilgi paylasim temelli konusma, goris paylasim temelli
konusma ve ikili calisma tiirlerine yer verilmistir. Bunu 4 kez resmi tasvir etme; 3 kez gorseller
Uzerine konusma; 2’ser kez gorsellerden hareketle ¢b6ziimleme ve sesli tekrar etme, ilgi alani
paylasim temelli konusma, tasvir etme ve drama temelli konusma; 1’er kez de dinlediginden
hareketle tekrar etme, var olan sozciikleri sesli tekrar etme, okudugundan hareketle tekrar
etme, kendisi ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, geriye doniik aktivitelerini
belirtmeye yonelik konusma ve glinlik rutinlerini paylasmaya yonelik konusma uygulamalari

takip etmistir.

Altay A1l Ders Kitab’'nin dlgme uygulamalarinda Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 35 sozl{ etkilesim becerisi kazanimindan 32’sine yer verildigi gorilmustir.
Kitapta sozli etkilesim becerisi altinda yer alan kazanimlardan A1.SE.4. kodlu “Cevresindeki
yer/mekan adlarini sorar/soyler.” kazanimi diger kazanimlara oranla daha fazla kullanilmistir (19

defa). 1’er kez kullanilan A1.SE.11. kodlu “Diyaloglarinda akrabalik adlarini kullanir.”, A1.SE.15.
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kodlu “Duygu durumlarini ifade eden basit diyaloglar kurar.”, A1.SE.22. kodlu
“Plan/tasari/hayallerin konusuldugu diyaloglara katilir.”, A1.SE.23. kodlu “Yol, yon ve adres
tariflerine iliskin basit diyaloglar kurar.”, A1.SE.29. kodlu “Tavsiye/uyari iceren diyaloglar kurar.”
ve A1.SE.30. kodlu “Gecgmis olaylar hakkindaki konusmalara katilir.” kazanimlari s6zli etkilesim
becerisine yonelik olarak en az kullanilan kazanimlar olmuslardir. A1.SE.25. kodlu “Hava durumu
ile ilgili basit diyaloglar kurar.”, A1.SE.26. kodlu “Sesli veya gorintili konusmalarda temel
iletisim kahplarini  kullanir.” ve A1.SE.33. kodlu “Gunlik hayattaki basit yonergeleri

diyaloglarinda kullanilir.” seklindeki kazanimlara ise hig yer verilmemistir.

Arastirma kapsaminda incelenen ders kitabinin Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 31 s6zIU Gretim becerisi kazanimindan 22’sine yer verildigi goralmdastar.
S6zIU Uretim becerisi basligi altinda yer alan kazanimlardan A1.SU.5. kodlu “Konusmalarinda
temel betimleyici ifadeleri kullanir.” kazanimi 6lgme uygulamalarinda en fazla kullanilan kazanim
olmustur (15 defa). 1’er kez kullanilan A1.SU.1. kodlu “Alfabedeki harfleri sesletir.”, A1.50.19.
kodlu “Plan/tasari/hayallerini basit ifadelerle anlatir.” ve A1.50.22. kodlu “Durum, kisi, canl ve
nesnelerle ilgili basit karsilastirmalar yapar.” kazanimlari sézIi Gretim becerisine yonelik olarak
en az kullanilan kazanimlar olmustur. A1.50.12. kodlu “Bir olayi/durumu/isi olus sirasina gére
basit ifadelerle anlatir.”, A1.50.13. kodlu “Kisisel deneyimlerini ana hatlariyla anlatir.”, A1.5U.14.
kodlu “Kutlama/tebrik/temenni/tesekkiir/davet icerikli basit konusmalar yapar.”, A1.5U.17.
kodlu “Asina oldugu konularda gérsellerle desteklenmis basit bir sunum yapar.”, A1.SU.24. kodlu
“Konusma amacini belirler.”, A1.50.25., kodlu “Konusma amacina uygun strateji, ydntem ve
teknikleri kullanir.”, A1.5U.27. kodlu “Kisisel bakim ve saglikla ilgili kisa konusmalar yapar.”,
A1.50.28. kodlu “Afis, bilet, brosiir, ilan, menii vb. metinlerdeki temel bilgileri anlatir.” ve
A1.50.30. kodlu “Bir olayi/durumu olus sirasina gore basit ifadelerle anlatir.” kazanimlarina ise

hig yer verilmemistir.

Alanyazin incelendiginde Altay Tiirkce Ogreniyorum A1l Ders Kitabi tizerine yapilan bu
calisma ile benzer nitelikte sonuglara ulasildigl gorilmektedir. Yabanci dil olarak Tirkgenin
ogretiminde kullanilan ders kitaplarindaki konusma becerisine yonelik hazirlanan 6lgme
uygulamalariyla ilgili olarak; Kocayanak (2021) Yabanci Dil Olarak Tiirkce Ders Kitaplarinda Yer
Alan Konusma Becerisi Etkinliklerinin Karsilastiriimasi bashkli ¢calismasinda Yeni Hitit kitabi ile
Tirkceye Yolculuk kitabini karsilastirmali olarak incelemistir. Arastirma bulgularina gore etkinlik
sayisi baglaminda Yeni Hitit kitabinin 6n plana ¢iktigl sonucuna ulasmistir. Bu kitapta, sozlu

iletisim orani toplamda %45.71, sozli etkilesim orani ise %54,29’dur. Tirkgeye Yolculuk
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kitabinda ise, sozll iletisim ve sozlii etkilesim etkinliklerinin orani birbirine esit (%50) bir dagihm
gosterdigi tespit edilmistir. Tlirkceye Yolculuk kitabinda sozli iletisimde “deneyimlerini anlatma”
ve “bilgi verme” etkinlikleri 6n plandayken Yeni Hitit kitabinda “tartisma” “kitleye seslenme” ve
“sesletim/tekrar etme” uygulamalarinin kullanildigina arastirma iginde deginilmistir. Benzer ve
Unsal (2019) Konusma Ogretiminin Program ve Ders Kitabi Ekseninde Uygulamaya Yansimasi
baslikli calismalarindaki arastirma sonuglarina gore ders kitaplarindaki 6lcme uygulamalarinin
yetersizligini ve eksikligini dile getirerek bu eksikliklerin giderilmesine yonelik isarette
bulunmuslardir. Senyigit ve Okur (2019) yabancilara yonelik Tirkcenin 6gretilmesi adina
hazirlanan kitaplarin tema odakli yaklasimla yapilandirildigini belirlemislerdir. Arastirmacilar
calismalarinda, ilgili ders kitaplarinda telaffuz ile ilgili agik bir kazanima ya hi¢ yer verilmedigi ya
da ¢ok az yer verildigi sonuglarina ulasmislardir. Gégcen (2021) arastirmasinin kapsaminda
incelenen 7 akademik Tirkce ders kitabi incelemistir. Bu ders kitaplari bir bitiin olarak
degerlendirildiginde kitaplarda yer alan uygulamalar “aciklama, tartisma, goris savunma, sunum
yapma, Ozetleme, degerlendirme, hazirlikli konusma, ikna edici konusma” uygulamalaridir.
Konusma uygulamalari iginde en sik olarak “agiklama” ve “tartisma” uygulamalarina yer verildigi
sonucuna ulasiimistir. Maden ve Durmaz (2022) arastirmalarinda ders kitabinda katilimli
konusma uygulamasina daha fazla yer verildigini tespit etmislerdir. Arastirma sonugclarina gore
katilimh konusmayi tartisma, kelime ve kavram havuzundan secgerek konusma, 6zetleme ve
gidimli konusma izlemistir. Bu sonuglara gbre arastirmacilar, yabancilara Tiirkgenin 6gretimi
icin hazirlanan ders kitaplarindaki konusma becerisi hazirlanmis 6lgme uygulamalarinin
cesitlendirilmesi gerektigini vurgulamislardir. Kurudayioglu (2019) arastirmasinda temel, orta ve
ileri dizey kitaplarda kendini tanitma, tesekkiir-6ziir konusmalari, telefonda konusma, ziyaret,
karsilama ve ugurlama, selamlasma konusmalari, agis konusmalari gibi hazirliksiz konusma
turlerine hi¢ yer vermedigini tespit etmistir. Bu sonuca yonelik olarak ders kitaplarindaki
konusma etkinliklerinin ve uygulamalarinin gesitlendirilerek artiriimasi gerektigini énermistir.
Sallabas ve Saglik (2020) Yabancilara Tiirkge Ogretim Setlerinde Yer Alan Konusma Etkinliklerinde
Dilin Kullanim Alanlari bashkl arastirmalarindan elde edilen bulgular sonucunda, Tiirkge 68retim
setlerinde dilin kullanim alanlarina iliskin bir esgiidim olmadigini ifade etmislerdir. Setteki tim
etkinlikler temel alindiginda ise Gazi seti disindaki diger setlerin dilin kullanim alanlarindan kisisel
alani 6n plana aldigini, Gazi setinin ise egitsel alani 6nceledigini belirleyip hazirlanacak olan ders
kitaplarinda dilin kullanim alanlarinin géz éntinde bulundurularak yapilandiriimasi gerektigini
ifade etmislerdir. Yavuzel (2018) arastirma kapsaminda Gazi TOMER (A2) ve Yedi iklim (A2) ders

kitaplarini incelemistir. Arastirmaci, her iki kitaptaki konusma etkinliklerinde c¢ogunlukla
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“Gudimli Konusma” tiiriine yer verildigi, bununla birlikte 6zellikle Gazi TOMER A2 ders
kitabinda “Empati Kurarak Konusma”, “ikna Edici Konusma” gibi konusma yéntemlerine de yer
verildigini saptamistir. Bunun sonucunda ise, Gazi TOMER A2 ders kitabinda konusma

etkinliklerinde daha gesitli yontemlerin kullanildigi sonucuna ulagsmistir.
4.1. Oneriler

Arastirmada incelenen yabancilara Tiirkce 6gretimi amaciyla hazirlanan Altay Tirkge
Ogreniyorum A1 Ders Kitabi’nda dlgme uygulamalarina, MEB’de (2020) yer alan sozlii etkilesim
ve sozlli Gretim temel dil becerisi kazanimlarini gbzeten alternatif 6lgme uygulamalarina yeterli
Olcide yer verilmedigi gortlmistir. Bu sebeple hazirlanacak yeni ders kitaplari, temel dil becerisi

kazanimlarini iceren alternatif 6lcme araclarini da icerecek sekilde hazirlanabilir.

Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'ndaki s6zli tretim ve sdzlii etkilesim becerileri
ile ilgili 6lgme uygulamalarinin cogunda gorsel materyallere yer verilmedigi gértlmektedir. Ders
kitaplarinda 6lcme degerlendirme uygulamalari icinde gorsel materyallere yer vermek
O0grencinin olcme ve degerlendirmeye sinav kaygisiyla degil de daha pozitif bakmasini
saglayacagindan kitap yazarlari, bunu gozeterek ancak sinav ciddiyetinden de uzaklastirmayacak

tirden 6lgme degerlendirme uygulamalari tasiyan kitaplar hazirlayabilirler.

Bu ¢alismada incelenen ders kitabinda yer alan sozlii Gretim ve sozlii etkilesim becerileri
ile ilgili 6lcme uygulamalarinin MEB 2020 Tiirkcenin Yabanci Dil Olarak Ogretimi Programi iginde
yer alan kimi kazanimlarla ortlismedigi gérilmustir. Kitabin revizesi yapilirken ilgili kazanimlari

da icinde barindiracak 6lgme uygulamalarina yer verilmesi 6nerilmektedir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Calismay ylriten yazarlar arastirmanin her asamasini kendileri gergeklestirdiklerini ve eserde

her iki arastirmacinin da katkisinin esit oldugunu beyan ederler.
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1. Introduction

The realities experienced from the creation of the world to the present have been
perceived and understood both at the moment of occurrence and by later generations through
language, which varies from era to era and region to region (Agca, 2001, p. 1). The inherent
desire to share, present in human nature from the past to the present, has evolved from sharing
within one's immediate surroundings to now being realized globally through the internet and
social media. "Mass communication tools have eliminated boundaries, turning the world into
a small village. In the globalized world, everyone has become aware of each other's breathing"
(Aktas & Glindiiz, 2007, p. 7). With advancing technology, newly produced devices become part
of the global vocabulary list with the name given by their manufacturer. Among these words,
"selfie" and "drone" can be marked. While these are referred to as "6z ¢cekim" (self-shot) and
"ucan goz" (flying eye) according to the Turkish Language Association (TDK, 2009), their usage
in the original name is more common worldwide and in our country. This situation clearly
reveals the formation of common words in today's globalized world. The "internet language"

created by these common words is used as a means of communication in the globalized world.

For many years, among nations living together, a cultural exchange has emerged from
this unity, and the new folklore formed includes traditions and customs specific to a nation,
ranging from folk dances to recipes. Language, arising from this unity among nations coexisting
for a long time, is the most important element that makes a society a nation and is the most
important tool in the development and dissemination of a society's culture (Onertoy, 2002, p.
367). The sharing of a cultural element belonging to a nation as a result of living together and
the adoption of this shared element by the parties is natural. The same situation applies to the
Turkish and Greek nations. With the Battle of Malazgirt in 1071, the Turks invaded Anatolia and
have shared the same territories with the Greeks under the flags of the same or different states
up to the present day. This sharing has not only remained in tradition and custom; it has also
led to abundant word transitions between two languages that do not belong to the same
language family, transferring many words from Greek to Turkish and vice versa. "Interaction
between languages is inevitable because all languages have borrowed words. For example, the

number of words mixed from Greek to Turkish is around 500" (Akaglindiiz, 2002, p. 308, 316).

In this study, it is thought that the common words in Greek and Turkish will facilitate
the learning of Turkish by acting as a bridge between the two languages. The study attempted
to understand the extent to which these common words contributed to teaching through the

applied scales. In this context, the main problem statement of the study is the question "What
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is the case of the students of Private Gok¢eada Rum Schools in using the common Turkish-

Greek vocabulary?"
1.1. On the Exchange of Vocabulary between Turkish and Greek

Nation refers to a community of people who share a sense of language, culture,
ancestry, history, and destiny, and who believe in and are conscious of this unity (Glzel et al.,
1995, p. 45). Undoubtedly, language is the most crucial element among the factors that
constitute a nation. Being a nation is possible not only through a common ancestry but also by
sharing the same language, culture, and history. It is understood that language definitions
made until now and those to be made in the future will not be perfect (Cifci, 2010). Based on
these definitions, it is seen that language is the material of sound, an instGreekent that contains
rules to be followed within itself, providing national unity and solidarity, and connecting
generations, contributing to human understanding, the exchange of emotions and thoughts,
and acting as a tool for expressing the entire aspects of the society to which it belongs. Human
agreement, the transmission of knowledge and experiences, self-realization, and the ability to
live within the community are made possible through language. The need for self-expression
has led to the emergence and development of languages, and people have used language
systems they created to meet these needs from unknown periods in history to the present. The
vocabulary in language families expands with both words created by people and the imitation
of sounds in nature. "Finally, language is a living and natural system created by reasonless
sound symbols that have no direct relationship with the beings and concepts they indicate,
providing understanding, emotional and intellectual exchange among people, and expressing
every aspect of the society to which it belongs, formed in an unknown time and manner"

(Bayraktar et al., 2008: 4).

Languages are in constant word exchange due to cultural, economic, social relations,
and technological development. "There are passive languages (recipient languages) and active
languages (donor languages) in word exchange. Any language can be in an active position
against one language and in a passive position against the other. Turkish has been passive
against Arabic, French, etc., and active against Balkan languages. For example, while there are
thousands of Turkish words in Serbian, the number of words transferred from Serbian to
Turkish is almost nonexistent" (Eker, 2006, p. 201). Over the years, Turkish has been enriched
by Arabic, Persian, Greek, English, French, and other languages and its vocabulary has been

expanded.
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It is hard to write the history of a language’s existence spread in a vast area from
Mongolia and the interior of China to Central Europe, Siberia, India, and Northern Europe. The
Turkish language, leaving thousands of works, monuments, inscriptions, and documents,
continues to be used in Turkishistan, Azerbaijan, Anatolia, the Balkans, and the Eurasian
steppes (Ercilasun, 2008, p. 13). This observation forms the basis for this study on Turkish-
Greek relations and Turkish-Greek language connections. Turks, in their widespread
geography, have facilitated the spread of the Turkish language, establishing linguistic

connections with many other languages.

Throughout history, it is a natural result for two nations with such deep connections to
borrow words from each other (Millas, 2012). Millas, in his book "Turkish-Greek Common
Words, Terms, and Proverbs," mentions that the number of common words is 4600. In their
work titled "To Kino Leksilogio tis Ellinikis ke Turkikis Glossas," Dimasi and Nizam attempt to
determine the common vocabulary of Greek and Turkish by classifying the words each
language borrowed from the other based on the field of concept and word type. The number
of Turkish borrowings in Greek, categorized by word type, is given as 834, and by concept field,
it is 906 (Kelaga, 2017). The hundreds or even thousands of common words found in both

Turkish and Greek form the main theme of this study.

Place names (toponyms) are important both culturally and politically. Culturally, they
serve as indicators of memory, identity, and belonging for the local population. Politically, they
are areas where the power of the government and its ideology are implemented. Therefore, at
times, different toponyms come into conflict (Mlnusoglu, 2021). An example of this can be
seen in the fact that the city closest to the Turkish border, Alexandropolis, is referred to as
Dedeagac¢ among Turks. Similarly, when Rums talk about Gokceada, they generally use the
name imroz. These examples illustrate that changing policies cannot alter the common
perception embedded in the society's memory. "With the Treaty of Lausanne, all of Imroz's
population, who were all Rum Orthodox except for the population exchange, began to change
with the settlement of various people from Turkey. Subsequently, with the migration of the
islanders abroad, the Rum population became a minority. In 1970, the name of the island,
where the Turkish Muslim population became the majority, was Turkified and changed to

Gokceada" (Minisoglu, 2021).

The longstanding relationships between two neighboring communities are evident.
Given the necessity of living in the same geography, common or opposing reactions to political

and social events, especially considering minority groups living in both countries, it is possible
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to say that the word exchange between the two communities in the past may continue with

new words in the future.
1.2. Common Vocabulary between Greek and Turkish and Related Studies

Various researchers have conducted studies on the common vocabulary of Greek and
Turkish. Karaagac¢ (2004), who compiled the results of these studies, reached the following
conclusions: Miklosich is a significant figure in creating word lists in this field. Subsequent study
by Meyer, Rouzevalle, and Papadopoulos are also encountered. The Greek elements in Turkish
were examined by Tietze, covering 347 words. The study by Cypriot Hiseyin Safi Alpay, a
Turkish intellectual, remained incomplete due to the chaos in Cyprus. Kukkidis mentioned the
existence of 3,000 words in his study dated 1960. Later, in 1974, in Georgidas's study, 1,968
words were identified. Pambukis's work in 1988 is also a significant contribution to the field.
Giagkoullis's etymological dictionary in 1994 reveals the presence of 1,520 Turkish words. In
MA thesis by Evangelia Ahladi (1998) at Ankara University focused on Greek elements in Turkish

and Turkish elements in Greek, considering sound and meaning changes (Karaagag, 2004).

In subsequent years, two notable works are the studies of "Yunanca-Turkce Ortak S6z
Dagarcigl" by Maria Dimasi and Ahmet Nizam in 2004 and "Tirkce Yunanca Ortak Kelimeler,
Terimler ve Atasozleri" by Herkdl Millas in 2012. These two works have been used as primary
sources in determining the common vocabulary studied in this thesis. In the preface of his work,
Millas (2012) expressed that he used this compilation in Greek lessons at Ankara University
Faculty of Language, History, and Geography and Turkish lessons at Ege University in Rhodes,
Greece. He stated that through this word list, students could learn thousands of words in a very
short time without the need for memorization. Boylu and Basar (2018) also tested this situation
with a different geography and language in their study conducted in Iran and reached similar

findings.

The first and only academic study that evaluates the common vocabulary of Greek and
Turkish in the context of teaching Turkish as a foreign language is the master thesis titled
"Linguistic and Cultural Similarities in Idioms and Proverbs Related to the Human Body in Greek
and Turkish in Teaching Turkish as a Foreign Language." And completed by Christiana ioannidi
in 2020. ioannidi (2020) stated that the purpose of her study was to identify similarities and did

not provide information on the practical aspects of the application.
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2. Method

This section provides information on the research model, study group, data collection

tools, application process, and the method of data analysis.
2.1. Research Design

This study aims to assess the proficiency of students attending the Private Gokgceada
Rum Schools, which have the status of a "minority school" according to Turkish law, in the
shared vocabulary between Turkish and Greek. Based on the obtained data, the study also aims

to propose solutions for Turkish language education.

In this study, a qualitative research method was employed. Qualitative research is
defined as "a research process that uses qualitative data collection techniques such as
observation, interviews, and document analysis, aiming to present perceptions and events

realistically and comprehensively in their natural environment" (Yildirrm & Simsek, 2008).

The study began by examining previous works on the shared vocabulary between
Greek and Turkish to select common words that would serve as sources for this research. As
mentioned in previous sections, there are multiple sources investigating the shared vocabulary
between the two languages. However, the work titled "To Kino Leksilogio tis Ellinikis ke Turkikis
Glossas," written in Greece in 2004 by Maria Dimasi and Ahmet Nizam, was chosen for its up-
to-date nature. Dimasi and Nizam (2004) identified 834 words based on word type and 906
words based on conceptual field in their study. Considering the pedagogical characteristics of
the students' age group and the opinions of the validation committee, the researcher selected
474 of these words as sources for the study. A further screening was conducted based on the
common features of these 474 words, ultimately presenting 200 words to the students through

three different measurement tools.
2.2. Participants

The research group of this study was determined through purposive sampling, a
method often preferred in qualitative research, especially in studies conducted on specific

groups that meet certain criteria (Grix, 2010).

The study group of this research consists of students attending the Rum schools in the
district of Gokceada, Canakkale. The researcher has two years of teaching experience in these
schools, and the subject of the research was determined based on this two-year teaching

experience.
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The data obtained in this research are specific to the Gok¢ceada Rum Schools. Due to
the inability to generalize the research data to a population, the term "study group" is preferred

over establishing a sample-population relationship.

The research was conducted in the academic year 2021-2022. The study includes a total
of 35 students, 15 females and 20 males. Among these students, 8 were born in Turkey, 26 in
Greece, and 1 in Georgia. The participants consist of 8 students at the primary school level, 14
at the middle school level, and 13 at the high school level. Although there are students from all
grade levels, 1st-grade students are excluded from the research scope due to their limited
reading and writing skills, ensuring a better understanding of the application forms and

avoiding measurement errors.
2.3. Data Gathering Tools

The data obtained in this study were collected by asking students about a total of 200
words that are common in Turkish and Greek in three different activities. To determine the
words used in the activities, a literature review was first conducted. For this purpose, studies
on common vocabulary were identified, and the most up-to-date works, namely Dimasi and
Nizam (2004) and Millas (2012), were used as references. In the next stage, among the words
mentioned in these two works, derivative words, outdated words, and words not suitable for
students' age, education level, and interests were filtered out. It is a known fact in Turkish
teaching that the words taught should be suitable for the pedagogical characteristics of the
students. In this regard, Ozbay and Melanlioglu (2008), citing from Ediger (2002), express the
need to teach words that are compatible with the child's developmental level, motivate the
student, and meet their needs. Taga (2016) also supports this observation with the statement,
"The students should be the first to be considered in word selection. Age, level, social, and

cultural characteristics play an important role in the development of students' vocabulary."

At this stage, the number of common words obtained was reduced to 474. To
determine whether these words in Greek have current counterparts with similar pronunciation
and the same meaning, a committee was formed with three teachers whose native language
is Romaic, and they teach in Romaic. The number of common words was then narrowed down

to 457 after this process.

To turn the identified 457 words into a measurement tool, the common characteristics
of the words were emphasized. When examining the other words, it was observed that many

of these words were suitable for matching with their official or descriptive definitions.
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Accordingly, three activities were prepared focusing on food and beverage names, and

matching method, which is commonly used in word teaching, was employed.

In the three-part study, a total of 200 words were presented to the participants. In the
process of preparing the activities and determining their suitability for the purpose, the views
of an associate professor, a subject expert, and a Turkish teacher working in the thesis
validation committee, all specializing in Turkish teaching, were taken into account, and the

activities took their final form within the framework of these opinions.
2.4. Application Process

After obtaining the approval of the validation committee, the prepared forms were
administered to students on two different dates. First, the forms prepared in Turkish were
presented to the students, and the data were collected. Subsequently, the same forms were

applied to the students in Greek, and the data were recorded.

The effective execution of teaching, the observation and attempts to eliminate
situations that hinder students' learning, and taking into account the students' interests and
needs in both in-class and out-of-class activities are among the fundamental principles of
education (Klgikahmet, 2009: 49-50). In this study, these principles were followed, and some
adjustments were made, especially at the elementary school level. The application forms are
common for all age levels. However, to ensure that the forms are applied without data loss,
students need to be literate in both Turkish and Greek. Therefore, despite showing suitable
characteristics for the target audience of the study, 1st-grade students, whose ability to read
and write in both languages was doubted, were not included in the research. Additionally,
during the application, one of the teachers who is a member of the thesis validation committee
and is proficient in both languages was present in the classroom with the researcher. They

provided explanations when necessary.
2.5. Data Analysis

In this research measuring the Turkish-Greek common vocabulary knowledge of
students attending Rum schools in the district of Gok¢eada, Canakkale province, data obtained
from students were used to create tables. The generated tables were interpreted using

descriptive analysis, content analysis, and qualitative research methods.
3. Findings

This section presents the findings obtained as a result of the conducted applications

and provides interpretations of these findings.
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3.1. Findings and Comments on the Words Participants Struggled with in the Picture

In this section of the study, the difficulties experienced by the participating students in

the form named "Picture Matching Activity" have been tabulated and interpreted.

Table 1

The words in which participants experienced difficulties in the picture matching activity

Word Participants Female Male Total

F M Total f % f % f %

Scythe 15 20 35 8 53,3 10 50 18 51,6
Apemavt 15 20 35 14 93,3 20 100 34 97,14

Earth 15 20 35 10 66,7 18 90 28 80
Ntouviag 15 20 35 12 80 20 100 32 91,4
Shelf 15 20 35 13 86,7 16 80 29 82,9
PadL 15 20 35 15 100 19 95 34 97,14
Hump 15 20 35 8 53,3 12 60 20 57,1
Kaumoupng 15 20 35 14 93,3 20 100 34 97,14
Hook 15 20 35 8 53,3 4 20 12 34,3
TolykéAL 15 20 35 12 80 18 90 30 85,7
Cauldron 15 20 35 12 80 13 85 25 71,4
Kagavt 15 20 35 15 100 20 100 35 100
Axe 15 20 35 9 60 13 65 22 62,9
MrmaAtag 15 20 35 12 80 19 95 31 88,6
Orchestra 15 20 35 15 100 15 75 30 85,7
Opxnotpa 15 20 35 15 100 20 100 35 100
Brush 15 20 35 12 80 15 75 27 62,9
Bouptoa 15 20 35 14 93,3 20 100 34 97,14
Bucket 15 20 35 15 100 15 75 30 85,7
KouPag 15 20 35 15 100 20 100 35 100
Cup 15 20 35 11 73,3 13 65 24 68,6
OAtiavi 15 20 35 15 100 20 100 35 100
Mussel 15 20 35 10 66,7 15 75 20 57,1
MU6L 15 20 35 15 100 20 100 35 100
Funnel 15 20 35 10 66,7 14 70 24 68,6
Xwvi 15 20 35 14 93,3 20 100 34 97,14
Tweezers 15 20 35 10 66,7 13 65 23 65,7
Towumidakt 15 20 35 15 100 20 100 35 100
Goat 15 20 35 15 100 16 80 31 88,6
Katoika 15 20 35 15 100 20 100 35 100
Pickaxe 15 20 35 9 60 15 75 24 68,6
Kaoudg 15 20 35 12 80 20 100 32 91,4
Leg 15 20 35 12 80 15 75 27 62,9
Mrat{akt 15 20 35 12 80 19 95 31 88,6
Skeleton 15 20 35 11 73,3 16 80 27 62,9
IKENETOG 15 20 35 14 93,3 20 100 34 97,14
Oven 15 20 35 14 93,3 15 75 29 82,9
®doupvog 15 20 35 15 100 20 100 35 100
Tile 15 20 35 11 73,3 9 45 20 57,1
Kapapist 15 20 35 13 86,7 18 90 31 88,6
Boat 15 20 35 10 66,7 13 65 23 65,7
Kokt 15 20 35 14 93,3 20 100 34 97,14
Barrel 15 20 35 12 80 14 70 26 74,3
apéAL 15 20 35 15 100 20 100 35 100
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When Table 1 is examined, the following comments can be made about the words
asked to the participants: In the applied activity, the words in Turkish in which students had
the most difficulty, expressed as a percentage, were Hook (34.3%), Schyte (51.6%), Hump
(57.1%), Tile (57.1%), and Mussel (57.1%). On the other hand, the words in Greek that students
struggled with the most were TolykéAL (85.7%), MmaAtag (88.6%), kapauidt (88.6%), NTouvidg
(91.4%), and Kaopag (91.4%). Although the Greek usage of the words is known by almost all
students, the knowledge of their Turkish usage is relatively lower. This suggests that the
selected words are suitable for the developmental characteristics of the students and that a

study based on common words could facilitate Turkish instruction.

3.2. Findings and Comments on the Words Participants Struggled with in the Define-

Match Activity

In this section, the words with which the students had difficulty in the form named
"Define Matching Activity" were tabulated and interpreted. The expression "experiencing
difficulty" in this context means that out of the 35 students participating in the research, up to

31 of them answered the question correctly.

Table 2
Words which participants had difficulty in definition matching activity
Participants Female Male Total

Word F M Total % f % f %
Violet 15 20 35 11 73,3 14 70 25 71,4
Meveéeg 15 20 35 14 93,3 20 100 34 97,1
Economical 15 20 35 7 46,7 15 75 22 62,9
OLKOVOULKOC 15 20 35 12 80 18 90 30 85,7
Courtyard 15 20 35 7 46,7 9 45 16 45,7

AU 15 20 35 11 73,3 17 85 28 80

Cellar 15 20 35 2 13,3 5 25 7 20
Kehapt 15 20 35 11 73,3 18 90 29 82,9
Cardiologist 15 20 35 11 73,3 11 55 22 62,9
KapSLoAdyog 15 20 35 14 93,3 18 90 32 91,4
Meteorology 15 20 35 9 60 13 65 22 62,9
Metewpoloyia 15 20 35 10 66,7 17 85 27 77,1
Liter 15 20 35 7 46,7 11 55 18 51,6
Altpo 15 20 35 11 73,3 19 95 30 85,7

Theme 15 20 35 9 60 5 25 14 40
Oéua 15 20 35 12 80 14 70 26 74,3
Acoustic 15 20 35 4 26,7 4 20 8 22,9
AKOUOTIKOG 15 20 35 12 80 18 90 30 85,7
Crippled 15 20 35 6 40 11 55 17 48,6
JakaATng 15 20 35 11 73,3 18 90 29 82,9
Stopwatch 15 20 35 11 73,3 13 65 24 68,6
Xpovouetpo 15 20 35 14 93,3 19 95 33 94,3
Store 15 20 35 9 60 18 90 27 77,1
MTmakaAng 15 20 35 14 93,3 19 95 33 94,3

Acorn 15 20 35 7 46,7 14 70 21 60
NoaAapida 15 20 35 13 86,7 18 90 31 88,6
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Museum 15 20 35 8 53,3 16 80 24 68,6
Mouoceio 15 20 35 13 86,7 19 95 32 91,4
Magnet 15 20 35 7 46,7 13 65 20 57,1
MayvAtng 15 20 35 12 80 19 95 31 88,6
Mythology 15 20 35 7 46,7 13 65 20 57,1
MuBoloyia 15 20 35 11 73,3 17 85 28 80
Organ 15 20 35 10 66,7 16 80 26 74,3
Opyavo 15 20 35 13 86,7 18 90 31 88,6
Frosty 15 20 35 3 20 9 45 12 34,3
AyLall 15 20 35 10 66,7 18 90 28 80
Phobia 15 20 35 9 60 12 60 21 60
QDoBia 15 20 35 13 86,7 19 95 32 91,4
Atmosphere 15 20 35 11 73,3 16 80 27 77,1
Atuoodatpa 15 20 35 11 73,3 19 95 30 85,7
Asthma 15 20 35 8 53,3 13 65 21 60
AcBua 15 20 35 13 86,7 15 75 28 80
Geography 15 20 35 8 53,3 13 65 21 60
vewypadia 15 20 35 13 86,7 15 75 28 80
Stale 15 20 35 10 66,7 14 70 24 68,6
MrtayLdtiko 15 20 35 11 73,3 18 90 29 82,9
Pill 15 20 35 11 73,3 15 75 26 74,3
Xam 15 20 35 12 80 18 90 30 85,7
Southwester 15 20 35 4 26,7 5 25 9 25,7
Notog 15 20 35 12 80 14 70 26 74,3
Police station 15 20 35 8 53,3 11 55 19 54,3
KapaouAt 15 20 35 9 60 17 85 26 74,3
Philosopher 15 20 35 9 60 11 55 20 57,1
Dubéoodog 15 20 35 12 80 19 95 31 88,6

In the conducted activity, the words that students had the most difficulty with in
Turkish were Cellar (20%), Acoustic (22.9%), Southwester (25.7%), Frosty (34.3%), and Theme
(40%). In Greek, the words they found most challenging were O¢ua (74.3%), Notog (74.3%),
KapaoUAt (74.3%), and Metewpoloyia (77.1%). Although the majority of students were
familiar with the Greek usage of these words, their knowledge of the Turkish usage was
comparatively lower. This suggests that the selected words are suitable for the developmental
characteristics of the students, and conducting a study based on common words could facilitate

Turkish language instruction.

3.3. Findings and Comments on the Words Participants Struggled with in the Food

and Beverage Activity

In this section, the difficulties encountered by the students participating in the study in
the "Food and Beverage Activity" form have been tabulated and interpreted. The expression
"experiencing difficulty" in this context implies that out of the 35 students participating in the

research, a maximum of 31 answered the given words correctly.
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Table 3
The words that participants had difficulties in the "Food and Beverage” Activity
” Participants Female Male Total

Word oM Total f % f % f %
Goup 15 20 35 9 60 9 45 18 51,6
Aamnag 15 20 35 12 80 15 75 27 77,1
Leek 15 20 35 7 46,7 11 55 18 51,6
Mpaco 15 20 35 15 100 19 95 34 97,1

Eggplant 15 20 35 12 80 16 80 28 80
MeAt{ava 15 20 35 15 100 19 95 34 97,1

Okra 15 20 35 14 93,3 14 70 28 80
M 15 20 35 15 100 19 95 34 97,1
Beans 15 20 35 13 86,7 14 70 27 77,1
DaooAl 15 20 35 15 100 19 95 34 97,1
Patty 15 20 35 15 100 18 90 33 94,3
Mroupt 15 20 35 3 20 9 45 12 34,3
Chestnut 15 20 35 10 66,7 12 60 22 62,9

KAOTOVO 15 20 35 13 86,7 15 75 28 80
Grape Syrup 15 20 35 7 46,7 12 60 19 54,3
MeTpelt 15 20 35 9 60 14 70 23 65,7
Bulghur 15 20 35 8 53,3 15 75 23 65,7
MAwyoUpL 15 20 35 13 86,7 18 90 33 94,3
Minced Meat 15 20 35 8 53,3 12 60 20 57,1
Kuudg 15 20 35 15 100 17 85 32 91,4
Appetizer 15 20 35 11 73,3 12 60 23 65,7
Melég 15 20 35 14 93,3 17 85 31 88,6
Roasted Chickpea 15 20 35 3 20 10 50 13 37,1
NepmAgprt 15 20 35 6 40 16 80 22 62,9
Syrup 15 20 35 4 26,7 5 25 9 25,7
SEPUMETL 15 20 35 6 40 11 55 17 48,6

Medlar 15 20 35 7 46,7 7 35 14 40
MouUopoulo 15 20 35 10 66,7 14 70 24 68,6
Cumin 15 20 35 4 26,7 6 30 10 28,6
KOuwo 15 20 35 7 46,7 9 45 16 45,7
Pide 15 20 35 12 80 13 65 25 71,4
MNita 15 20 35 15 100 18 90 33 94,3

Revani 15 20 35 11 73,3 10 50 21 60
PeBavn 15 20 35 11 73,3 14 70 25 71,4
Artichoke 15 20 35 5 33,3 8 40 13 37,1
ayKwapo 15 20 35 13 86,7 18 90 31 88,6
Jam 15 20 35 13 86,7 14 70 27 77,1
Mappehada 15 20 35 14 93,3 19 95 34 97,1
Tahini 15 20 35 13 86,7 14 70 27 77,1
Taivi 15 20 35 13 86,7 19 95 32 91,4
Rusks 15 20 35 5 33,3 5 25 10 28,6
MNafpadia 15 20 35 14 93,3 18 90 33 94,3
Kadayf 15 20 35 13 86,7 14 70 27 77,1
kavtaip 15 20 35 13 86,7 18 90 31 88,6

In Table 3, regarding the conducted activity, the words that students had the most
difficulty with in Turkish were Syrup (25.7%), Cumin (28.6%), Rusks (28.6%), Roasted Chickpea
(37.1%), and Artichoke (37.1%). In Greek, the words they found most challenging were Mmoupi
(34.3%), Kbpwo (45.7%), zepunétt (48.6%), AepmAeprt (62.9%), and MoucpouAo (68.6%).

While the Greek usage of these words is known by the majority of students, the rate of knowing

492 The Journal of Limitless Education and Research, 8 (3), 481 - 499



(P77 The Status of Private Gokceada Rum Schools Students’ Knowledge...

Yuksel GOKAKIN, Esin YAGMUR SAHIN

their Turkish usage is comparatively lower. This situation suggests that the selected words are
suitable for the developmental characteristics of the students, and conducting a study based

on common words could facilitate Turkish language teaching.
3.4. Findings and Comments on the Selected Words from the Common Vocabulary

The 200 words addressed in this study were selected from the 474 words identified in
previous studies in the field. In the selection of words, the opinions of the thesis validation
committee were consulted, and the words were chosen to be suitable for children's age
characteristics and educational purposes. Another point taken into consideration was that the
words should be currently used in both languages and have similar or identical pronunciations.
However, an evaluation after the application regarding the appropriateness of the study's

purpose is also important. Regarding this:

Among the words addressed in the study, there are four words known in one of the
two languages less than 70%. These are Grape Syrup-Netiuell (65.7%), Roasted Chickpea-
Metiuell (62.9%), Medlar-Moucououlo (62.9%), and Cumin-KOuwo (45.7%).

Six words are in one of the two languages less than 80%, including Goup-Aamnag
(77.1%), Revani-PeBavn (71.4%), Meteorology -Metewpoloyia (77.1%), Theme-O&pa (74.3%),
Southwester -Notog (74.3%), and Police Station- KapaoUAL (74.3%).

Seven words are in one of the two languages less than 85%, including Courtyard -AuAn
(80%), Cellar-KeAapL (82.9%), Crippled-Zakatng (82.9%), Mythology -MuBoAoyia (80%), Frosty-
AyLall (80%), Asthma -AcBua (80%), and Stale-Mmayidtiko (82.9%).

Apart from these, the remaining 183 words are known in at least one language by 90%

or more. This number corresponds to 91.5% of the 200 words asked in the application.

It was observed that two selected words caused confusion and ambiguity for students
due to their Greek usage. The word "Hook" (TowykéAL) in Greek also means "swindler" besides
its known meaning. While the word "Patty" is highly known in Turkish, its Greek counterpart

Mroupi has been confused with the Greek words "zymi" and "pita," both meaning "Patty."

In a general evaluation, despite the examples mentioned above, it is possible to say

that a high success was achieved in word selection.
3.5. An Evaluation on Students' Age Groups and Other Personal Characteristics

The students participating in the study range from the youngest in the 2nd grade to the

12th grade, covering a wide age range. Therefore, it would be appropriate to evaluate the
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participants according to their age groups. When the data of the students are analyzed, there
is generally a linear relationship between the duration of stay in Turkey and the rate of knowing
the Turkish usage of words. In other words, those who know the words in Turkish at a higher
rate are usually students who have been in Turkey for a longer period. This is most evident in
high school students. Eleven out of the thirteen high school students participating in the
research have been studying in Turkey for at least four years. All of these students have a rate
of over 80% in terms of knowing the words in their Turkish usage. Among the high school
students, the students with the lowest rate of knowing the words in Turkish are 0.27 with 72%
and 0.33 with 51%. These two students, unlike their peers, have been studying in Turkey for

only two years.

Although the linear relationship between the duration of stay in Turkey and the rate of
knowing the words in Turkish is similar in middle school, there are some exceptions in primary
school. For example, the student named 0.6 was born in Turkey and is a 4th-grade student who
has been living in Turkey for ten years. Nevertheless, the rate of knowing the words in Turkish
usage is the same as or lower than his peers who came from Greece shortly before. According
to the researcher and the thesis validation committee, this situation is related to these
exceptional students being isolated from the social life and community, speaking only Romaic
in an environment. The fact that this situation is not observed in high school students may be
related to the majority of these students forming friendships with their Turkish peers and being

present in social life.

When the data is evaluated based on the students' genders, it is possible to say that
the interests related to the students' genders may affect the knowledge of some words. For
example, tools such as Balta (Axe) and Kazma (Shovel) are known by male students at a higher
rate, while kitchen utensils like Fincan (Cup) and Firin (Oven) are known by female students at
a higher rate. Additionally, in the definition matching activity that requires reading
comprehension skills, male students were observed to be more successful. However, it is not

possible to say that gender influences the research results beyond these specific instances.
4. Conclusion

This study, which explores the Greek-Turkish common vocabulary in Minority Schools,
holds the distinction of being the first study to evaluate Turkish language teaching in Minority
Schools in terms of classroom practices rather than from a legal or historical perspective.
Additionally, it can be said that there is limited research on the common vocabulary of Turkish

with other languages.
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In this study, an attempt has been made to measure the dominance of the study group
over the common vocabulary of the two languages. Thus, by addressing a gap in the literature,
the first study on the in-class dimension of Turkish language teaching in minority schools in
Turkey has been conducted, and the data obtained aims to be used in teaching Turkish to
Greek/Romaic speakers. In the practical aspect of the research, 200 of these words have been

used. Some noteworthy results emerge when looked at from a word-focused perspective:

Some words have remarkable results. For example, the word "Kambur" (Hump) is an
expression in the surname of the school principal and is a word that students encounter every
day. While 34 out of 35 students know the word in its Greek usage (Kaumoupng), only 20

students know the word "Kambur" in Turkish.

It has been observed that students show very high success in the Greek usage of
seafood, which is an important component of the Rum culture, but the same success is not
achieved in Turkish usage. For instance, while all students know the word "MU6L" in its Greek
usage for "Midye" (Mussel), only 57.1% of the students can recognize the word "Midye" in

Turkish.

The study revealed confusion and problems caused by the Greek usage of two selected
words. The word "TowykéAL" (Hook) not only has its known meaning but also means "swindler"
in Greek. The word "Mmoup(" in Greek, which corresponds to "Bérek" in Turkish, is confused
with Greek words "zymi" and "pita," both meaning "pie." However, this does not necessarily
imply that the use of the word "Mmnoupl" is incorrect. It is possible that the use of multiple

words may create confusion in the minds of students.

The awareness rates of some words have remained low in both languages. Among
these words, Leblebi (AepmAeuru) refers to a type of snack, Serbet (Zepumnéty) is a traditional
beverage, Musmula (MoUcpouAo) is a less-consumed fruit, and Kimyon (KOpvo) is a spice.
Although these words are known to be used in both languages, the low awareness rates may

be related to these words not appealing to the age groups or interests of the students.

In the overall set of 200 words surveyed in the research, no significant differences were
observed between male and female students. However, this situation does not apply
universally to all words. Tools such as Kazma (shovel) and balta (axe) are more commonly
known by male students, while kitchen utensils like fincan (cup) and firin (oven) are more
familiar to female students in both languages. Additionally, in an activity named "tanimla
eslestirme" (define matching), male students showed higher proficiency. The fact that this

difference was not observed in other activities is noteworthy. The variation in the ability to

495 The Journal of Limitless Education and Research, 8 (3), 481 - 499



(P77 The Status of Private Gokceada Rum Schools Students’ Knowledge...

Yuksel GOKAKIN, Esin YAGMUR SAHIN

comprehend what is read in this particular activity could be attributed to lower reading
comprehension skills, inadequate preparedness, or individual differences among the female

students in the study group.

Looking at it from a word-oriented perspective, it was observed that the Greek usages
of words were known by almost all students, while the awareness of their Turkish usages was
lower. Out of the 200 words presented to the students, 182 were known by more than 90% in
Greek. These findings suggest that the selected words are suitable for the developmental
characteristics of the students and that a study based on common words could facilitate Turkish

instruction.

This study has been implemented across a broad spectrum, covering primary, middle,
and high school levels. Therefore, it is appropriate to evaluate the data according to age groups.

The results obtained when assessed by age groups are as follows:

Upon examining the data, itis evident that the rates at which primary, middle, and high
school students know the words are very close to each other. The similarity in results across
age groups in this study conducted over a wide age range is attributed to the method used in
selecting words. The 474 words identified with the contribution of the validity committee were
selected based on students' age characteristics, ensuring that they are understandable,
concrete, and easily comprehensible for each age group. Additionally, to compensate for
potential data losses due to the lack of literacy skills in the "tanimla eslestirme" (define
matching) activity, a validity committee member proficient in both languages was present in

the class.

When evaluating student data based on birthplaces, it was observed that students born
in Turkey, among middle and high school students, knew the words in both languages to a very
high extent. These students, who speak Romaic with their families and Turkish in their social
lives, demonstrate a high level of proficiency in both languages. For middle and high school
students born outside of Turkey - specifically in Greece or Georgia for this study group - it was
observed that they knew the Greek usages of words to a very high extent. The rates at which

they know the Turkish usages of the words correlate with the time they have spent in Turkey.

Looking at the data based on birthplaces, it should be noted that some primary school
students, such as 0.6, have different results compared to the overall study. Among primary
school students, those born in Turkey can be said to have a high rate of knowing the words in
Turkish, but there are no significant differences with students born in Greece. According to the

members of the thesis validity committee working in these institutions, this situation is related
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to the isolated structure of the Rum Primary School, the detachment of students in that age

group from social life, and their presence only in environments where Romaic is spoken.

The data obtained in this study indicates that students attending Minority Schools in
Gokgeada have better knowledge of Greek words, and they are more proficient in the common
vocabulary in the Greek language. The findings suggest that activities based on common words
can rapidly improve the Turkish vocabulary of these students, and this is consistent with similar
studies conducted with different study groups. Moreover, it is possible to say that these
obtained data are the first academic insights into the quality of Turkish education in minority

schools.
5. Suggestions

Turkish and Greek/Romaic are languages with a historical background. The common
vocabulary between the two languages is expressed at a level of hundreds or even thousands.
Efforts should be made to utilize this commonality in the Turkish education of Greeks or the

Rum community in our country, and teaching materials should be prepared.

The common vocabulary between Turkish and various world languages should be
explored. Word commonalities that can be identified between Turkish and different languages
can assist stakeholders working in the field of Turkish as a foreign language in the teaching

process.

Minority schools are institutions with multiple languages of instruction simultaneously.
The students of these schools are individuals who use more than one language in their daily
lives. From a language teaching perspective, minority schools are places that need to be
academically emphasized and evaluated. Studies should be conducted on the content and

quality of education in minority schools.
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1. Giris

Dinya yaratildigindan bugiline gelinceye kadar yasanan gerceklerin, hem yasandigl
anda hem de daha sonraki nesiller tarafindan algilanip anlasilmasi; devirden devire, yoreden
yoreye degisen dil aracihigiyla olmustur (Agca, 2001, s. 1). Gegmisten ginimiize insanin
dogasinda var olan paylasma istegini 6nce yakin ¢evresiyle simdi ise internet araciligiyla sosyal
medyayla birlikte tim dinyada gerceklestirmektedir. “Kitle iletisim araclari artik sinirlari
ortadan kaldirmis, dinyayr kiiclik bir koy haline getirmistir. Globallesen diinyada herkes
herkesin nefes alisindan haberdar duruma gelmistir” (Aktas & Gilindiiz, 2007, s. 7). Gelisen
teknolojiyle birlikte yeni retilen bir cihaz Ureticisinin ona verdigi isimle tiim diinyadaki ortak
kelimeler listesine dahil olmaktadir. Bu kelimeler arasinda selfie ve drone sozcukleri
gosterilebilir. TDK’ye (2009) gore “6z cekim” ve “ucan géz” olarak adlandirilsa da tiim diinya ve
Ulkemizde ilk ¢iktigr adiyla kullanimi daha yaygindir. Bu durum gilinlimizde ortak kelimelerin
olusumunu acikca ortaya cikarmaktadir. Bu ortak kelimelerin olusturdugu “internet dili”

kiiresellesen diinyanin olusturdugu bir iletisim araci olarak kullanilmaktadir.

Uzun yillar boyunca bir arada yasayan milletler arasinda bu birliktelikten kaynaklanan
bir kiltir ahsverisi olusmakta ve olusan yeni folklorun icinde halk oyunlarindan yemek
tariflerine kadar bir millete ait karakteristik Ozellikler olan gelenek ve gorenekler
bulunmaktadir. Bu aktarimi saglayan bir toplumu ulus yapan en 6nemli 6ge dildir ve toplumun
kiiltiriiniin gelismesinde ve yayllmasinda en énemli aractir (Onertoy, 2002, s. 367). Bir millete
ait olan kiltlrel bir 6genin beraber yasamanin bir sonucu olarak paylasilmasi ve paylasilan bu
ogenin taraflar tarafindan benimsenmesi pek tabiidir. Tark ve Yunan milletleri i¢in de ayni
durum gegerlidir. 1071 Malazgirt Savasiyla Anadolu’ya sokiin eden Tirkler Yunanlilarla
glnidmize kadar ayni topraklari ayni veya farkl devletlerin bayragi altinda paylasmislardir. Bu
paylasim sadece gelenek ve gbrenekte kalmamis; ayni dil ailesine mensup olmayan iki dil
arasinda bolca kelime gecislerine de yol agmis olup Yunancadan Tiirkceye, Tiurkceden de
Yunancaya birgok kelime tasinmistir. “Diller arasinda etkilesimin olmasi kaginilmazdir; ¢lnki
biitin dillerde alinti kelimeler vardir. Ornegin Yunancadan Tiirkceye karisan kelime sayisi 500

civarindadir” (Akagiindiiz, 2002, s. 308, 316).

Bu ¢alismada Yunanca ve Tirkgedeki ortak kelimelerin iki dil arasinda kopri kurarak
Tiirk¢enin daha kolay 6grenilmesini saglayacagi dislintilmustir. Uygulanan olgeklerin bu ortak
kelimeleri 6gretmede ne denli katkisinin oldugu anlasiilmaya calisilmistir. Bu baglamda
calismanin ana problem ciimlesini “Ozel Gékceada Rum Okullari 6grencilerinin Tiirkce-Yunanca

ortak s6z varhgini kullanma durumlari nasildir?” sorusu olusturmaktadir.
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1.1. Tiirkge ve Yunancanin Kelime Alisverisi Uzerine

Millet deyince aralarinda dil, kiiltir, soy, tarih ve kader birligi ve ortakligi bulunan ve
bunun bdyle olduguna inanan, béylece bunun suurunu tasiyan bir insan toplulugu akla
gelmektedir. Hig siiphesiz milleti meydana getiren unsurlarin en 6nemlisi dildir (Guzel vd., 1995,
s. 45). Millet olmanin geregi sadece ayni soy bagiyla degil ayni dil, kiiltir ve tarihi paylasmakla
mimkindir. Ginimize kadar yapilan ve bundan sonra da yapilacak dil tanimlamalarinin
miikemmel olmayacagi anlasilmaktadir (Cifci, 2010). Bu tanimlardan yola ¢ikarak dilin insanlari
bir arada tutan, anlasmay saglayan, kendi icinde uyulmasi gereken kurallarinin bulundugu
malzemesi ses olan, milli birlik ve beraberligi saglayan, nesilleri birbirine baglayan bir arag
oldugu gorilmektedir. insanlarin anlasmasi, bilgi ve birikimlerini aktarmasi, kendini
gerceklestirmesi ve ait oldugu toplum icinde yasayabilmesi bu aragla mimkin olmaktadir.
insanin kendini anlatma ihtiyaci dillerin dogusuna ve gelismesine neden olmakta ve insanlar
tarihi bilinmeyen dénemlerden giiniimize kadar bu ihtiyaclarini olusturduklari dil sistemleri ile
gidermektedirler. Olusturulan dil ailelerindeki s6z varlklari hem insanlarin olusturduklari
kelimeler hem de tabiattaki seslerin taklidiyle genislemektedir. “Son olarak dil; insanlar
arasinda anlasmayi, duygu ve dislince alisverisini saglayan, bilinmeyen bir zamanda,
bilinmeyen bir bicimde olusan, ait oldugu toplumu her yoniiyle ifade eden, isaret ettigi varlik
ve kavramlarla arasinda dogrudan bir iliski bulunmayan nedensiz ses sembollerinin

olusturdugu, yasayan ve dogal bir sistemdir” (Bayraktar vd., 2008 : 4).

Diller; kiltiirel, ekonomik, sosyal iliskiler, teknolojinin gelismesi gibi sebeplerle sdzciik
aligverisi halindedir. “Sozcik alisverisinde edilgen diller (alici diller) ve etken diller (verici diller)
vardir. Herhangi bir dil, bir dile karsi etken, baska bir dile karsi ise edilgen durumunda
bulunabilir. Tirk¢e Arapca, Fransizca vb. dillere karsi edilgen, Balkan dillerine karsi ise etken
durumda olmustur. Ornegin Sirpcada binlerce Tiirkce sézciik varken Sirpcadan Tiirkgeye gecen
sozclik sayisi yok denecek kadar azdir (Eker, 2006, s. 201). Gegen yillar boyunca Tirkce Arapga,
Farsca, Yunanca, ingilizce, Fransizca gibi dillerden beslenmis ve Tiirkgenin sézciik hazinesi

genislemistir.

Mogolistan ve Cin iclerinden Orta Avrupa’ya, Sibirya'dan Hindistan ve Kuzey Avrupa’ya
kadar genis bir alanda varlik gésteren bir dilin tarihini yazmak kolay degildir. Binlerce eser, anit,
yazit ve belge birakan Turk dili bugiin de Tirkistan, Azerbaycan, Anadolu, Balkanlar ve Avrasya
bozkirlarinda kullanilmaya devam etmektedir (Ercilasun, 2008, s. 13). Bu tespit aslinda Turk-

Yunan iligkileri ve Tirkc¢e-Yunanca iliskilerinin konu alindigi bu c¢alismaya da temel teskil
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etmektedir. Zira Tirkler yayildiklari genis cografyada Tiirkcenin de yayilmasina vesile olmus ve

Tirk dili bircok dil ile dil baglari da kurmustur.

Tarih boyunca bu kadar derin iliskileri olan iki milletin birbirlerinden kelime almalari da
dogal bir sonuctur (Millas, 2012). Millas, Tirkce Yunanca Ortak Kelimeler, Terimler ve
Atasozleri kitabinda ortak kelime sayisinin 4600 oldugunu séylerken “Dimasi ve Nizam “To Kino
Leksilogio tis Ellinikis ke Turkikis Glossas” baslikl galismalarinda Yunanca ve Tiirkgenin ortak s6z
varhgini belirlemeye calisarak her iki dilin birbirinden aldigi s6zclkleri kavram alani ve sozciik
tird temelinde tasnif etmektedirler ve Yunancadaki Tirkge alintilar, s6zclik tlriine gore 834,
kavram alanina gore 906 olarak verilmektedir” (Kelaga, 2017). Tlirkgede ve Yunancada bulunan
ve sayilari yizler hatta binler ile ifade edilen ortak kelimeler bu calismanin ana temasini

olusturmaktadir.

Yer adlari (toponimi) hem kiltirel hem politik anlamda 6nemlidir. Kiltiirel anlamda,
yerli halk acisindan bellek, kimlik ve aidiyet gostergesidir. Politik agidan ise iktidarin gliclinii ve
ideolojisini uyguladigi alanlardir. Bu sebeple, zaman zaman farkli toponimiler karsi karsiya
gelirler (MinUsoglu, 2021). Bu duruma 6rnek olarak Tirkiye sinirina en yakin sehir olan
Alexandropolis’e Tirkler arasinda Dedeaga¢ denilmesi 6rnek gosterilebilir. Rumlarin da
Gokceada’dan bahsederken genellikle imroz adini kullandiklar gériilmektedir. Bu érnekler
degisen politikalarin toplumun bellegine yerlesen ortak kaniyr degistiremedigini ortaya
koymaktadir. “Lozan Antlagmasi ile Tirkiye'ye dahil edilen ancak halki nifus mibadelesi
disinda birakilan tiim halki Rum Ortodoks olan imroz’un Tiirkiye’nin gesitli insanlarinin iskan
edilmesiyle, demografisi degismeye baslamistir. Ardindan adalilarin da disariya go¢ etmeleriyle
birlikte Rum nifus azinlik durumuna dismustir. 1970 yilinda ise Tirk Musliman nifusun
cogunluk oldugu adanin adi Tirkgelestirilerek Gokgeada olarak degistirilmistir” (Miiniisoglu,

2021).

iki komsu toplumun yiizlerce yildir siiren iliskileri ortadadir. Ayni cografyada yasamanin
geregi olarak siyasal ve sosyal olaylarda verilen ortak ya da karsit tepkiler, iki ilkede yasayan
azinlik gruplar dislintldtglinde iki toplum arasinda ge¢cmiste yasanan bu kelime alisverisinin

gelecekte yeni kelimeler ile devam edebilecegini soylemek mimkinddr.
1.2. Yunanca-Tiirkge Ortak S6z Varligi ve ilgili Calismalar

Yunanca ve Tirkgenin ortak s6z varligi Uzerine cesitli arastirmacilar c¢alismalar
yapmislardir. Bu calismalarda ulasilan sonuglari derleyen Karaagag¢ (2004) su sonuglara
varmistir: Bu alanda sozciik listelemesine giden nemli bir isim Miklosich’tir. Daha sonra Meyer,

Rouzevalle ve Papadopoulos’un c¢alismalarina rastlanmaktadir. Tlrkgedeki Yunanca unsurlar

484 Sinirsiz Egitim ve Arastirma Dergisi, 8 (3), 481 - 499



(\&zzz7 Ozel Gokceada Rum Okullar Ogrencilerinin Tiirkce-Yunanca Ortak Soz...

Yuksel GOKAKIN, Esin YAGMUR SAHIN

Tietze tarafindan 347 kelime incelenilerek arastirilmistir. Tiirk aydinlarindan Kibrish Hiseyin
Safi Alpay’in ¢alismasi ise Kibris'taki kargasadan 6tiri tamamlanamamistir. Kukkidis’in 1960
tarihli c¢alismasinda 3.000 kelimenin varligindan bahsedilir. Daha sonra 1974 vyilinda
Georgidas’in calismasinda 1968 kelimeye rastlanmaktadir. Pambukis’in 1988 yilindaki eseri de
alana katki saglayan 6énemli bir ¢calismadir. Giagkoullis’in 1994 yilindaki etimolojik s6zIiglinde
ise 1.520 Tiirkce kelimenin varlig gériilmektedir. Evangelia Ahladi’nin Ankara Universitesinde
1998 yilinda yaptigi Yiiksek lisans calismasinda Yunanca’daki Tlrkce Unsurlar ve Tirkce’deki

Yunanca Unsurlar ses ve anlam degisiklikleri agisindan ele alinmistir (Karaagag, 2004).

Sonraki slirecte géze carpan iki calisma Maria Dimasi ve Ahmet Nizam tarafindan 2004
yihinda hazirlanan “Yunanca-Tirkce Ortak S6z Dagarcigl” isimli ¢alisma ve Herkidl Millas
tarafindan 2012 yilinda hazirlanan Tiirkce Yunanca Ortak Kelimeler, Terimler ve Atasozleri isimli
kitaplardir. Bu iki calisma bu tezde lzerinde calisilan ortak s6z varliginin da tespitinde de ana
kaynaklar olarak kullanilmistir. Millas (2012) calismasinin 6n sozinde, yaptigl bu derlemeyi
Ankara Universitesi Dil ve Tarih-Cografya Fakiiltesinde yiiriittiigii Yunanca derslerinde ve
Yunanistan’in Rodos adasinda faaliyet gdsteren Ege Universitesinde vyirittiigii Tirkce
derslerinde kullandigini ifade etmis ve bu kelime listesi sayesinde 6grencilerin binlerce kelimeyi
ezberlemeye gerek kalmadan cok kisa siirede 6grenebildigini dile getirmistir. Nitekim Boylu ve
Basar (2018) da iran’da yaptigi calismada bu durumu baska bir cografya ve baska bir dil ile

sinamis yine benzer tespitlere ulasmistir.

Yunanca-Tirkge ortak s6z varliginin Tirkgenin yabanci dil olarak 6gretimi baglaminda
degerlendirildigi ilk ve tek akademik ¢alisma Christiana ioannidi’nin 2020 yilinda tamamladig)
“Yabanci Dil Olarak Tirkce Ogretiminde Tiirkgce-Yunanca insan Viicudu ile ilgili Deyim ve
Atasozlerinde Dilsel ve Kiltiirel Benzerlikler” isimli yiiksek lisans tezidir. ioannidi (2020)
¢alismasinin amacini c¢alismaya konu olan benzerlikleri tespit etmek olarak acgiklamis ve

uygulama boyutunda neler yapilabilecegi hususuna yer vermemistir.
2. Arastirmanin Yontemi

Bu bolimde arastirmanin modeli, calisma grubu, veri toplama araglari, uygulama stireci

ve verilerin analiz sekline yer verilmistir.
2.1. Arastirmanin Modeli

Bu calisma Tiirk hukukuna gore “azinhik okulu” statiisii tasiyan Ozel Gokgeada Rum

Okullarinda 6grenim goren 6grencilerin Tiirkge ve Yunancada ortak olarak bulunan sz varligini
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bilme durumlarini 6lgmeyi amaclamistir. Elde edilen verilerden hareketle Tirkce 6gretimine

yonelik ¢ozlim onerileri getirilmesi amaclanmistir.

Bu calismada nitel arastirma yontemi kullanilmistir. Nitel arastirma, “gézlem, gériisme
ve dokliman analizi gibi nitel veri toplama tekniklerinin kullanildigi, algilarin ve olaylarin dogal
ortamda gercekgi ve bitlncil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi

arastirma” (Yildinnm & Simsek, 2008) olarak tanimlanmaktadir.

Bu calismada ilk olarak Yunanca-Tirkce ortak so6z varligina yonelik calismalar
incelenerek calismamiza kaynak olusturacak ortak kelimelerin secimi ile baglanmistir. Onceki
bolimlerde belirtildigi tizere iki dil arasindaki ortak s6z varhigini arastiran birden fazla kaynak
mevcuttur. Bununla birlikte 2004 yilinda Maria Dimasi ve Ahmet Nizam tarafindan
Yunanistan’da yazilan “To Kino Leksilogio tis Ellinikis ke Turkikis Glossas” isimli eser bu
¢alismalar arasinda en giincel calisma olmasi sebebiyle tercih edilmistir. Dimasi ve Nizam (2004)
bu calismada sozcilik tirine gore 834, kavram alanina gbére 906 ortak kelime tespitinde
bulunmustur. Arastirmaci, 6grencilerin yas grubunun pedagojik 6zelliklerini, birbirinin tekrari
ya da tlretilmis hali mahiyetindeki kelimeleri dikkate alarak ve gecerlik komitesinin de gorisleri
dogrultusunda Dimasi ve Nizam’in (2004) tespit ettigi bu kelimeler arasindan 474 tanesini
calismasina kaynak olarak belirlemistir. 474 kelimenin ortak o6zelliklerinden yola ¢ikilarak bir
eleme daha yapilmis ve nihayetinde 200 kelime o6grencilere g farkli 6lgme araci olarak

sunulmustur.
2.2. Aragtirmanin Calisma Grubu

Bu calismanin ¢alisma grubu, amagsal 6rnekleme yontemi ile belirlenmistir. Daha ¢ok
nitel arastirmalarda tercih edilen bir yontem olan (Grix, 2010) belirli kriterleri karsilayan 6zgiin

gruplar tzerinde yapilan calismalarda sikga kullanilan bir yontemdir.

Bu arastirmanin galisma grubunu Canakkale ili Gokceada ilcesinde bulunan Rum
okullarinda 6grenim goren 6grenciler olusturmaktadir. Arastirmacinin bahsi gecen okullarda iki
yillik 6gretmenlik tecriibesi vardir. Arastirmanin konusu da bu iki yillik 6gretmenlik tecribesi

sonucu belirlenmistir.

Bu arastirmada elde edilen veriler noktasal olarak Goék¢eada Rum Okullari igin
gecerlidir. Arastirma verilerinin bir evrene genellenemiyor olmasi sebebiyle érneklem-evren

iliskisi kurmak yerine “galisma grubu” ifadesinin kullanilmasi tercih edilmistir.

Arastirma 2021-2022 egitim 6gretim yilinda yapiimistir. Arastirmada 15’i kiz, 20’si erkek

toplam 35 6grenci bulunmaktadir. Bu 6grencilerin 8’i Turkiye, 26’s1 Yunanistan, 1 tanesi de
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Gurcistan dogumludur. Arastirmaya ilkokul diizeyinde 8, ortaokul diizeyinde 14, lise diizeyinde
ise 13 6grenci katilmistir. 1. sinif disinda tiim sinif diizeylerinden 6grenci bulunmaktadir. 1. sinif
diizeyinden de arastirma kapsamina giren 6grenciler bulunmasina karsin 6grencilerin uygulama
formlarini anlamaya yetecek diizeyde okuma-yazma bilmiyor olmasi nedeniyle ve 6lcme hatasi

olusmamasi amaciyla 1. sinif 6grencileri arastirma kapsami disinda birakilmistir.
2.3. Veri Toplama Araglari

Bu ¢alismada elde edilen veriler Tiirkge ve Yunancada ortak olarak bulunan toplam 200
kelimenin (¢ farkli etkinlik halinde 6grencilere sorulmasi ile elde edilmistir. Etkinliklerde
kullanilan kelimelerin belirlenmesi amaciyla 6ncelikle literatlir taramasi yapilmistir. Bu amacgla
ortak so6z varlig Gizerine yapilan ¢calismalar belirlenmis ve en glincel ¢alismalar olan Dimasi ve
Nizam (2004) ve Millas (2012) eserleri referans olarak alinmistir. Sonraki asamada ise bu iki
eserde gecen kelimeler arasinda birbirinden tiiremis kelimeler, giincelligini yitirmis kelimeler
ile 6grencilerin yas, egitim dizeyi ve ilgi alanlarina uygun olmayan kelimeler ayiklanmistir.
Tirkce Ogretiminde o6gretilen kelimelerin 6grencinin pedagojik 6zelliklerine uygun olmasi
gerektigi bir gercektir. Bu hususta Ediger’den (2002) aktaran Ozbay ve Melanloglu (2008)
g¢ocugun gelisim diizeyi ile uyumlu, 6grenciyi motive edecek, onun ihtiyaglarina uygun
kelimelerin 6gretilmesi gerektigini dile getirirken, Taga (2016) da “Kelime seciminde ilk dikkate
alinmasi gereken o6grencilerdir. Yas, seviye, sosyal ve kiltirel 6zellikler 6grencilerin soz

varliginin gelisiminde dnemli bir rol oynar.” ifadeleri ile bu tespiti destekler.

Bu asamada elde edilen kelimelerin ortak kelime sayisi 474’e kadar dismustir. Bu
kelimelerin belirlenmesi ve Yunanca dilinde karsiliklarinin glincel, benzer telaffuzlu ve ayni
anlamiyla olup olmadiklarinin tespitinde tez gecerlilik komitesinin tyelerinden ana dili Rumca

olan ve Rum dilinde egitim 6gretim ylriten ¢ 6gretmen ile birlikte calisilmistir.

Belirlenen 474 kelimenin 6lgme araci haline getirilebilmesi icin kelimelerin ortak
ozellikleri Gzerinde durulmustur. Yunanca-Tiirkce ortak s6z varhginda gecerlilik komitesi ile
birlikte belirlenen 457 kelimenin 54 tanesi yiyecek ve icecek isimleri olup hazirlanan ilk etkinlik
bu yiyecek ve icecek isimleri lizerine yogunlasmistir. Diger kelimeler incelendiginde bu
kelimelerin bircogunun resmi veya tanimiyla eslestirme icin elverisli kelimeler olduklari
gorilmis ve bu amacglarla iki etkinlik daha hazirlanmistir. Eslestirme yontemi kelime

ogretiminde sikga kullanilan bir yontemdir.

Ug etkinlikten olusan calismada katihmcilara toplam 200 kelime sorulmustur.

Etkinliklerin hazirlanma sirecinde ve amaca uygunlugunun tespitinde de tez gecerlilik
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komitesinde bulunan ve Tirkge 6gretimi alaninda galisan bir dogent, bir alan uzmani ve bir

Tirkce 6gretmeninden goris alinmis, etkinlikler bu gorusler cercevesinde son halini almistir.
2.4. Uygulama Siireci

Gegerlilik komitesinin onayi alindiktan sonra hazirlanan formlar 6grencilere iki farkli
tarihte uygulanmistir. ilk olarak égrencilere Tiirkce olarak hazirlanan formlar sunulmus ve
veriler toplanmistir. Sonrasinda ise ayni formlar Yunanca olarak 6grencilere uygulanmis ve

veriler kayit altina alinmustir.

“Ogretimin 6grenciye uygun olarak yiritiilmesi, dgrencinin 6grenmesini engelleyen
durumlarin gézlenmesi ve giderilmeye ¢alisilmasi, 6grencilerin ilgi ve ihtiyaglarinin sinif igi ve
sinif disi ¢alismalarda géz onlinde bulundurulmasi” (Kiigikahmet, 2009: 49-50) egitimin temel
ilkelerinin basinda gelir. Bu calismada da bu ilkeler dogrultusunda hareket edilmis ve 6zellikle
ilkokul dizeyinde birtakim diizenlemelere gidilmistir. Uygulama formlari tiim yas dizeyleri igin
ortaktir. Bununla birlikte formlarin veri kaybi yasanmadan uygulanabilmesi icin de 6grencilerin
hem Tirkce dilinde hem de Yunanca dilinde okuma yazma biliyor olmalari gerekir. Bu nedenle
arastirmanin hedef kitlesine uygun 6zellikler gosterseler de okuma yazmayi ne kadar bildikleri
noktasinda tereddit edilen 1. sinif 6grencileri arastirmaya dahil edilmemistir. Ayrica uygulama
esnasinda arastirmaci ile tez gegerlilik komitesi liyelerinden olan ve her iki dili iyi diizeyde bilen

o0gretmenlerden biri de sinifta bulunmus ve gereken durumlarda agiklamalarda bulunmugslardir.
2.5. Verilerin Analizi

Canakkale ili Gokgeada ilgesinde faaliyet gosteren Rum okullarinda 6grenim goren
Ogrencilerin Tirkge-Yunanca ortak séz varligini bilme durumlarini élgen bu arastirmada
ogrencilerden elde edilen veriler ile tablolar olusturulmustur. Olusturulan tablolar nitel

arastirma yontemlerinden betimsel analiz ve icerik analizi ile yorumlanmistir.
3. Aragtirma Bulgulan

Bu bolimde yapilan uygulamalar sonucunda elde edilen bulgulara ve bu bulgulara ait

yorumlara yer verilmistir.

3.1. Resimle Eslestirme Etkinliginde Katihmcilarin Sorun Yasadigi Kelimelere iliskin

Bulgular ve Yorum

Calismanin bu bolimiinde ¢alismaya katilan 6grencilerin “Resimle Eslestirme Etkinligi”

olarak isimlendirilen formda sorun yasadigi kelimeler tablolastirilarak yorumlanmustir.
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Tablo 1
Resimle eslestirme etkinliginde katilimcilarin sorun yasadigi kelimeler
Kelime Katilimcilar Kiz Erkek Toplam
K E Toplam f % f % f %
Tirpan 15 20 35 8 53,3 10 50 18 51,6
Apemavt 15 20 35 14 93,3 20 100 34 97,14
Diinya 15 20 35 10 66,7 18 90 28 80
Ntouvidg 15 20 35 12 80 20 100 32 91,4
Raf 15 20 35 13 86,7 16 80 29 82,9
PadL 15 20 35 15 100 19 95 34 97,14
Kambur 15 20 35 8 53,3 12 60 20 57,1
Kapmoupng 15 20 35 14 933 20 100 34 97,14
Cengel 15 20 35 8 53,3 4 20 12 34,3
TolykéM 15 20 35 12 80 18 90 30 85,7
Kazan 15 20 35 12 80 13 85 25 71,4
Kagavt 15 20 35 15 100 20 100 35 100
Balta 15 20 35 9 60 13 65 22 62,9
MmaAtag 15 20 35 12 80 19 95 31 88,6
Orkestra 15 20 35 15 100 15 75 30 85,7
Opxriotpa 15 20 35 15 100 20 100 35 100
Firca 15 20 35 12 80 15 75 27 62,9
BoUptoa 15 20 35 14 93,3 20 100 34 97,14
Kova 15 20 35 15 100 15 75 30 85,7
KouBag 15 20 35 15 100 20 100 35 100
Fincan 15 20 35 11 73,3 13 65 24 68,6
OAtZavi 15 20 35 15 100 20 100 35 100
Midye 15 20 35 10 66,7 15 75 20 57,1
MUSL 15 20 35 15 100 20 100 35 100
Huni 15 20 35 10 66,7 14 70 24 68,6
Xwvi 15 20 35 14 93,3 20 100 34 97,14
Cimbiz 15 20 35 10 66,7 13 65 23 65,7
Towrmbakt 15 20 35 15 100 20 100 35 100
Kegi 15 20 35 15 100 16 80 31 88,6
Katoika 15 20 35 15 100 20 100 35 100
Kazma 15 20 35 9 60 15 75 24 68,6
Kaouag 15 20 35 12 80 20 100 32 91,4
Bacak 15 20 35 12 80 15 75 27 62,9
Mratdaxt 15 20 35 12 80 19 95 31 88,6
iskelet 15 20 35 11 73,3 16 80 27 62,9
JKEAETOG 15 20 35 14 93,3 20 100 34 97,14
Firin 15 20 35 14 93,3 15 75 29 82,9
®oupvog 15 20 35 15 100 20 100 35 100
Kiremit 15 20 35 11 73,3 9 45 20 57,1
KOpOLLOL 15 20 35 13 86,7 18 90 31 88,6
Kayik 15 20 35 10 66,7 13 65 23 65,7
Kokt 15 20 35 14 93,3 20 100 34 97,14
Varil 15 20 35 12 80 14 70 26 74,3
apéAL 15 20 35 15 100 20 100 35 100

Tablo 1 incelendiginde katilimcilara sorulan kelimeler hakkinda sodylenebilecekler

sunlardir: Uygulanan etkinlikte yilizde olarak o6grencilerin Tirkge dilinde en zorlandiklari

kelimeler Cengel (%34,3), Tirpan (%51,6), Kambur (%57,1), Kiremit (%57,1) ve Midye (%57,1)

iken Yunanca dilinde en zorlandiklari kelimeler TowykéAL (%85,7), MmaAtag (%88,6), kapapist

(%88,6), Ntouviag (%91,4) ve Kaoudg (%91,4) olmustur. Kelimelerin Yunanca kullanimlari
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ogrencilerin tamamina yakini tarafindan bilinmekte buna karsin Tirkce kullanimlari bilme orani
daha distuk kalmaktadir. Bu durum segilen kelimelerin 6grencilerin gelisimsel 6zelliklerine
uygun oldugunu ve ortak kelimeler Gzerinden yiritilecek bir calismanin Tirkce 6gretimini

kolaylastirabilecegini diisindiirmektedir.

3.2. Tanimla Eslestirme Etkinliginde Katilimcilarin Sorun Yasadigi Kelimelere iliskin

Bulgular ve Yorum

Calismanin bu bolimiinde ¢alismaya katilan 6grencilerin “Tanimla Eslestirme Etkinligi”
olarak isimlendirilen formda sorun yasadigl kelimeler tablolastirilarak yorumlanmistir. Bu
baslikta gecen “sorun yasayan” ifadesi arastirmaya katilan 35 6grencinin en fazla 31’inin

sorulan kelimeyi dogru olarak yanitladigi anlamina gelmektedir.

Tablo 2
Tanimla eslestirme etkinliginde katilimcilarin sorun yasadigi kelimeler
Kelime Katilimcilar Kiz Erkek Toplam
K E Toplam f % f % f %
Menekse 15 20 35 11 73,3 14 70 25 71,4
Mevegeg 15 20 35 14 93,3 20 100 34 97,1
Ekonomik 15 20 35 7 46,7 15 75 22 62,9
OLKOVOULKOG 15 20 35 12 80 18 90 30 85,7
Avlu 15 20 35 7 46,7 9 45 16 45,7
Auln 15 20 35 11 73,3 17 85 28 80
Kiler 15 20 35 2 13,3 5 25 7 20
Kehapt 15 20 35 11 73,3 18 90 29 82,9
Kardiyolog 15 20 35 11 73,3 11 55 22 62,9
KapSLoAdyog 15 20 35 14 93,3 18 90 32 91,4
Meteoroloji 15 20 35 9 60 13 65 22 62,9
Metewpoloyia 15 20 35 10 66,7 17 85 27 77,1
Litre 15 20 35 7 46,7 11 55 18 51,6
Attpo 15 20 35 11 73,3 19 95 30 85,7
Tema 15 20 35 9 60 5 25 14 40
O¢ua 15 20 35 12 80 14 70 26 74,3
Akustik 15 20 35 4 26,7 4 20 8 22,9
AKOUOTIKOG 15 20 35 12 80 18 90 30 85,7
Sakat 15 20 35 6 40 11 55 17 48,6
Takatng 15 20 35 11 73,3 18 90 29 82,9
Kronometre 15 20 35 11 73,3 13 65 24 68,6
Xpovouetpo 15 20 35 14 93,3 19 95 33 94,3
Bakkal 15 20 35 9 60 18 90 27 77,1
MTtakAAng 15 20 35 14 93,3 19 95 33 94,3
Palamut 15 20 35 7 46,7 14 70 21 60
MNaAapida 15 20 35 13 86,7 18 90 31 88,6
Mize 15 20 35 8 53,3 16 80 24 68,6
Mouoeio 15 20 35 13 86,7 19 95 32 91,4
Miknatis 15 20 35 7 46,7 13 65 20 57,1
MayvhTne 15 20 35 12 80 19 95 31 886
Mitoloji 15 20 35 7 46,7 13 65 20 57,1
MuBoAoyia 15 20 35 11 73,3 17 85 28 80
Organ 15 20 35 10 66,7 16 80 26 74,3
Opyavo 15 20 35 13 86,7 18 90 31 88,6
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Ayaz 15 20 35 3 20 9 45 12 34,3
AyLaQL 15 20 35 10 66,7 18 90 28 80
Fobi 15 20 35 9 60 12 60 21 60
QoBia 15 20 35 13 86,7 19 95 32 91,4
Atmosfer 15 20 35 11 73,3 16 80 27 77,1
Atuoodalpa 15 20 35 11 73,3 19 95 30 85,7
Astim 15 20 35 8 53,3 13 65 21 60
AcBua 15 20 35 13 86,7 15 75 28 80
Cografya 15 20 35 8 53,3 13 65 21 60
vewypaodia 15 20 35 13 86,7 15 75 28 80
Bayat 15 20 35 10 66,7 14 70 24 68,6
MrmayLdtiko 15 20 35 11 73,3 18 90 29 82,9
Hap 15 20 35 11 73,3 15 75 26 74,3
Xarm 15 20 35 12 80 18 90 30 85,7
Lodos 15 20 35 4 26,7 5 25 9 25,7
Notog 15 20 35 12 80 14 70 26 74,3
Karakol 15 20 35 8 53,3 11 55 19 54,3
KapaoUAt 15 20 35 9 60 17 85 26 74,3
Filozof 15 20 35 9 60 11 55 20 57,1
ddoodog 15 20 35 12 80 19 95 31 88,6

Uygulanan etkinlikte 6grencilerin Turkce dilinde en zorlandiklari kelimeler Kiler (%20),
Akustik (%22,9), Lodos (%25,7), Ayaz (%34,3) ve Tema (%40) iken Yunanca dilinde en
zorlandiklari kelimeler @épa (%74,3), Notog (%74,3), KapaoUAit (%74,3) ve Metewpoloyia
(%77,1) olmustur. Kelimelerin Yunanca kullanimlari 6grencilerin ¢ogunlugu tarafindan
bilinmekte buna karsin Tiurkce kullanimlari bilme orani daha distik kalmaktadir. Bu durum
secilen kelimelerin 6grencilerin gelisimsel 6zelliklerine uygun oldugunu ve ortak kelimeler
Uzerinden  ylrltalecek  bir  calismanin  Tirkge  Ogretimini  kolaylastirabilecegini

disindirmektedir.

3.3. Yiyecek-igecek Etkinliginde Katilimcilarin Sorun Yasadigi Kelimelere iliskin

Bulgular ve Yorum

Calismanin bu bélimiinde calismaya katilan &grencilerin “Yiyecek-icecek Etkinligi”
olarak isimlendirilen formda sorun yasadigi kelimeler tablolastirilarak yorumlanmistir. Bu
baslikta gecen “sorun yasayan” ifadesi arastirmaya katilan 35 6grencinin en fazla 31’inin

sorulan kelimeyi dogru olarak yanitladigi anlamina gelmektedir.

Tablo 3
Yiyecek-icecek etkinliginde katilimcilarin sorun yasadigi kelimeler
Kelime Katilimcilar Kiz Erkek Toplam
K E Toplam f % f % f %
Lapa 15 20 35 9 60 9 45 18 51,6
Aamag 15 20 35 12 80 15 75 27 77,1
Pirasa 15 20 35 7 46,7 11 55 18 51,6
Mpaco 15 20 35 15 100 19 95 34 97,1
Patlican 15 20 35 12 80 16 80 28 80
MeAwtlava 15 20 35 15 100 19 95 34 97,1
Bamya 15 20 35 14 93,3 14 70 28 80
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Mnapta 15 20 35 15 100 19 95 34 97,1
Fasulye 15 20 35 13 86,7 14 70 27 77,1
DaooA 15 20 35 15 100 19 95 34 97,1
Borek 15 20 35 15 100 18 90 33 94,3
Mroupt 15 20 35 3 20 9 45 12 34,3
Kestane 15 20 35 10 66,7 12 60 22 62,9
KAOoTOVO 15 20 35 13 86,7 15 75 28 80
Pekmez 15 20 35 7 46,7 12 60 19 54,3
Metipelt 15 20 35 9 60 14 70 23 65,7
Bulgur 15 20 35 8 53,3 15 75 23 65,7
MAyoupt 15 20 35 13 86,7 18 90 33 94,3
Kiyma 15 20 35 8 53,3 12 60 20 57,1
Kipag 15 20 35 15 100 17 8 32 91,4
Meze 15 20 35 11 73,3 12 60 23 65,7
Melég 15 20 35 14 93,3 17 8 31 88,6
Leblebi 15 20 35 3 20 10 50 13 37,1
Aepmepmt 15 20 35 6 40 16 80 22 62,9
Serbet 15 20 35 4 26,7 5 25 9 25,7
Tepumént 15 20 35 6 40 11 55 17 48,6
Musmula 15 20 35 7 46,7 7 35 14 40
Mouopouio 15 20 35 10 66,7 14 70 24 68,6
Kimyon 15 20 35 4 26,7 6 30 10 28,6
Kupwo 15 20 35 7 46,7 9 45 16 45,7
Pide 15 20 35 12 80 13 65 25 71,4
Nita 15 20 35 15 100 18 90 33 94,3
Revani 15 20 35 11 73,3 10 50 21 60
Pefavn 15 20 35 11 73,3 14 70 25 71,4
Enginar 15 20 35 5 33,3 8 40 13 37,1
aykwapo 15 20 35 13 86,7 18 90 31 88,6
Marmelat 15 20 35 13 86,7 14 70 27 77,1
Mapuehada 15 20 35 14 93,3 19 95 34 97,1
Tahin 15 20 35 13 86,7 14 70 27 77,1
Taxivt 15 20 35 13 86,7 19 95 32 91,4
Peksimet 15 20 35 5 33,3 5 25 10 28,6
MNogpddia 15 20 35 14 93,3 18 90 33 94,3
Kadayf 15 20 35 13 86,7 14 70 27 77,1
kavtaip 15 20 35 13 86,7 18 90 31 88,6

Tablo 3’te uygulanan etkinlikte 6grencilerin Tirkce dilinde en zorlandiklari kelimeler
Serbet (%25,7), Kimyon (%28,6), Peksimet (%28,6), Leblebi (%37,1) ve Enginar (%37,1) iken
Yunanca dilinde en zorlandiklari kelimeler Mmoupt (%34,3), Kbuwo (%45,7), Zepunétt (%48,6),
AgumAeunt (%62,9) ve Mouououlo (%68,6) olmustur. Kelimelerin Yunanca kullanimlari
ogrencilerin ¢cogunlugu tarafindan bilinmekte buna karsin Tlrkge kullanimlari bilme orani daha
distk kalmaktadir. Bu durum segilen kelimelerin 6grencilerin gelisimsel 6zelliklerine uygun
oldugunu ve ortak kelimeler (zerinden vyiritilecek bir g¢alismanin Tirkce Ogretimini

kolaylastirabilecegini distindlirmektedir.
3.4. Ortak S6z Varhigindan Segilen Kelimelere iliskin Bulgular ve Yorum

Bu ¢alismaya konu olan 200 kelime, alanda daha 6nce yapilan ¢alismalarla tespit edilen

474 kelime arasindan segilmistir. Kelime seciminde tez gecerlilik komitesinin gorislerine
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basvurulmus ve kelimeler ¢ocuklarin yas 6zelliklerine ve egitimsel amaglara uygun olarak
secilmistir. Kelimelerin her iki dilde de giincel olarak kullanilmasi ve ayni veya benzer telaffuza
sahip olmasi da bir baska dikkat edilen noktadir. Bununla birlikte kelime secimine iliskin
uygulama sonrasi bir degerlendirme, ¢alismanin amaca uygunlugunu o6lcme acgisindan da

onemlidir. Buna gore;

Arastirmaya konu olan kelimelerden her iki dilden birinde %70’ten daha az oranda
bilinen dort kelime bulunmaktadir. Bunlar Pekmez-Netipell (%65,7), Leblebi-Netuell (%62,9),

Musmula-MoUopoulo (%62,9) ve Kimyon-Kouivo (%45,7) dur.

Arastirmaya konu olan kelimelerden her iki dilden birinde %80’den daha az oranda
bilinen alti kelime bulunmaktadir. Bunlar Lapa-Aanag (%77,1), Revani-PeBavn (%71,4),
Meteoroloji-MetewpoAoyia (%77,1), Tema-Oéua (%74,3), Lodos-Notog (%74,3) ve Karakol-
KapoaoUAt (%74,3) dur.

Arastirmaya konu olan kelimelerden her iki dilden birinde %85’den daha az oranda
bilinen yedi kelime bulunmaktadir. Bunlar Avlu-Auln (%80), Kiler-Kehapt (82,9), Sakat-Zakatng
(82,9), Mitoloji-MuBohoyia (%80), Ayaz-Ayialt (%80), Astim-AcBua (%80) ve Bayat-
Mrayatiko (%82,9) tir.

Bunlarin disinda kalan 183 kelime en az bir dilde %90 ve daha fazla oranda

bilinmektedir. Bu sayi da uygulamada sorulan 200 kelimenin %91,5 oranina tekabiil etmektedir.

Calismada segilen iki kelimenin Yunanca kullanimlari sebebiyle sorun yarattigi ve
ogrencilerde kafa karisikligina sebep oldugu gorilmustir. Cengel (TowykéAL) kelimesi bilinen
anlami disinda Yunancada “dolandirici” anlamina da gelmektedir. Borek kelimesi Tirkge
kullanimi ile ¢ok ylksek oranda bilinirken Yunanca karsiligi olan Mmnoupti kelimesi de Yunanca

yine “bérek” anlamina gelen “zymi” ve “pita” kelimeleri ile karismistir.

Genel bir degerlendirme yapacak olursak yukarida verilen aksi yonde 6rneklere ragmen

kelime seciminde yiksek bir basari elde edildigini séylemek mimkindur.
3.5. Ogrencilerin Yas Gruplari ve Diger Kisisel Ozelliklerine iliskin Bir Degerlendirme

Calismaya katilan 6grenciler en kigUgi 2. Sinif olmak tGizere 12. Sinifa kadar uzanan
genis bir yas araliginda bulunmaktadir. Bu nedenle katilimcilarin yas gruplarina gore de
degerlendiriimesi yerinde olacaktir. Ogrencilerin verileri degerlendirildiginde Tirkiye'de
bulunma siresi ile kelimelerin Turkge kullanimlarini bilme orani arasinda ¢ogunlukla dogrusal
bir iliski oldugu goriilmektedir. Yani kelimeleri Tlrkce olarak daha yiiksek oranda bilenler

genellikle daha uzun siredir Tirkiye’de bulunan 6grencilerdir. Bunun en somut ornegi lise
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cagindaki 6grencilerdir. Arastirmaya katilan on (g lise 6grencisinden on biri en az dort yildir
Tirkiye’de 6grenim gérmektedir. Bu 6grencilerin hepsinde kelimeleri Tirkge kullanimlari ile
bilme orani %80’in lizerindedir. Lise grubundaki 6grencilerden kelimeleri Tlrkge kullanimlariile
bilme orani en disiik dgrenciler %72 ile 0.27 ve %51 ile 0.33'tiir. iki 6grenci de diger

arkadaslarindan farklh olarak yalnizca iki yildir Tlrkiye’de 6grenim gérmektedirler.

Lise 6grencilerinde Tirkiye’de kalma siresi ile kelimeleri Tiirkce olarak bilme orani
arasindaki bu dogrusal iliski ortaokulda benzer olsa da ilkokul 6zelinde bazi istisnalar
bulunmaktadir. Ornegin 0.6 isimli 6grenci Tiirkiye’de dogmus ve on yildir Tiirkiye’de yasayan
bir 4. Sinif 6grencisidir. Buna ragmen kelimeleri Tirkge kullanimlari ile bilme orani
Yunanistan’dan kisa slre once gelmis yasitlari ile ayni ya da onlardan daha dustktir.
Arastirmacinin ve tez gecerlilik komitesinin gortsiine goére bu durum bahsi gecen istisnai
ogrencilerin sosyal hayattan toplumundan izole bir bicimde ve sadece Rumca konusulan bir
ortamda olmalari ile ilgilidir. Bu durumun lise 6grencilerinde gériilmemesi ise bu 6grencilerinin
blylik cogunlugunun Tirk yasitlari ile arkadashk etmeleri, sosyal hayatta var olmalari ile ilgili

olabilir.

Veriler 6grencilerin cinsiyetleri Uzerinden degerlendirildiginde birka¢ kelimede
ogrencilerin cinsiyetleri ile baglantili ilgi alanlarinin etkili oldugunu séylemek mimkiin olabilir.
Ornegin Balta, Kazma gibi is aletleri erkek 6grencilerin daha yiiksek oranda; Fincan, Firin gibi
mutfak geregleriise kiz 6grenciler tarafindan daha yiiksek oranda bilinmistir. Ayrica okudugunu
anlama becerisi gerektiren tanimla eslestirme etkinligince erkek Ogrencilerin daha basarili
oldugu gorilmustir. Bunun disinda cinsiyetin arastirma sonuglarini etkiledigini sdylemek

mimkin degildir.
4. Sonug

Yunanca-Tirkce ortak s6z varligini Rum Azinlik Okullari 6zelinde arastiran bu ¢alisma,
Azinlik Okullarinda Tiirkge Ogretimini hukuki ya da tarihi boyutundan ¢ok sinif i¢i uygulamalari
acisindan degerlendiren ilk calisma 6zelligini tasimaktadir. Bunun yaninda Turkcenin diger

dillerle ortak s6z varligi Gizerine yapilan ¢alismalarin da sinirli oldugunu séylemek mimkdinddr.

Bu ¢alismada calisma grubunun iki dilin ortak s6z varligina olan hakimiyeti 6l¢iiimeye
cahisilmistir. Béylece alanyazinda bir eksikligi gidererek Tirkiye'deki azinlik okullarinda Tiirkce
ogretiminin sinif ici boyutu hakkinda ilk c¢alisma yapilmis ve elde edilen verilerin
Yunanca/Rumca konusurlara Tirkce 6gretiminde kullanilmasi amaglanmistir. Arastirmanin
uygulama boyutunda ise bu kelimelerden 200U kullaniimistir. Kelime odakli bakildiginda dikkat

¢eken bazi sonuglar sunlardir:
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Bazi kelimelerin dikkat cekici sonuglara sahip oldugu gériilmistiir. Ornegin Kambur
(Kapmoupnc) kelimesi calismanin yapildigi okulun muduarinin soyadinda gegen bir ifadedir ve
ogrencilerin her glin karsilastiklari bir kelimedir. Kelimeyi Yunanca kullanimi (Kapmoupng ) ile
35 ogrencinin 34’0 bilmekte iken Kambur kelimesini Tirkce olarak sadece 20 6grenci

bilmektedir.

Rum kiltirinidn 6nemli bir bileseni olan deniz Uriinlerinde 6grencilerin Yunanca
kullanimlarda g¢ok yliksek basari gosterdigi ancak Tirkge kullanimlarda ayni basarinin olmadigi
goérilmistir. Ornegin Midye kelimesini Yunanca kullanimi ile (MU08) égrencilerin tamaminin
bildigi gorilirken Tirkce olarak Midye kelimesi Ogrencilerin sadece %57,1’i tarafindan

bilinebilmektedir.

Calismada secilen iki kelimenin Yunanca kullanimlari sebebiyle sorun yarattig ve
ogrencilerde kafa karisikligina sebep oldugu gorilmustir. Cengel (TowykéAl) kelimesi bilinen
anlami disinda Yunancada “dolandirici” anlamina da gelmektedir. Borek kelimesi ise Tirkce
kullanimi ile ¢ok yuiksek oranda bilinirken Yunanca karsiligi olan Mmnoupti kelimesi de Yunanca
yine “borek” anlamina gelen “zymi” ve “pita” kelimeleri ile karismistir. Bu durum Mrmoupl
kelimesinin dogru kullaniimadigi anlamina ise gelmemektedir. Birden fazla kelimenin

0grencinin zihninde bir kafa karisikhigl yaratmis olmasi miimkdinddir.

Bazi kelimelerin bilinme orani her iki dilde de diisiik kalmistir. Bu kelimelerden Leblebi
(AeumAepru) bir kuruyemis, Serbet (Zepumétt) geleneksel bir icecek, Musmula (MouopouAo) az
tiketilen bir meyve, Kimyon (KOuwo) ise bir baharattir. Bu kelimeler her iki dilde de glincel
olarak kullanildigi bilinse de bilinme oranlarinin disiik kalmasi kelimelerin 6grencilerin yas

gruplarina ya da ilgi alanlarina hitap etmemesi ile alakal olabilir.

Arastirmada sorulan 200 kelimenin genelinde kiz ve erkek 6grenciler arasinda anlaml
farklar olmadigi gérilmustir. Ancak tim kelimeler icin bu durum gecerli degildir. Kazma, balta
gibi is aletlerini erkekleri, fincan firin gibi mutfak gereclerini kiz 6grencileri her iki dilde de daha
ylksek oranda bilmektedir. Bunun disinda tanimla eslestirme olarak isimlendirilen etkinlikte
erkek o©grencilerin daha basarili oldugu gorilmustir. Bu durumun diger etkinliklerde
gorilmemesi dikkat ¢ekicidir. Okudugunu dogru bir sekilde anlamayi gerektiren bu etkinlikte
olusan farkin ¢alisma grubunda bulunan kiz 6grencilerin okudugunu anlama becerisinin daha
diistik olmasi, hazirbulunusluklarinin yeterli olmamasi veya bireysel farkliliklar ile agiklanmasi

mumkanddr.

Yine kelime odakli bakildiginda kelimelerin Yunanca kullanimlari 6grencilerin tamamina

yakini tarafindan bilindigi ancak Tirkge kullanimlarini bilme oraninin daha disiik kaldig
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gorilmistir. Ogrencilere sorulan 200 kelimeden 182’si Yunanca dilinde %90 ve daha fazla
oranlarda bilinmektedir. Bu veriler secilen kelimelerin 6grencilerin gelisimsel 6zelliklerine
uygun olarak secildigini ve ortak kelimeler (zerinden yuritilecek bir calismanin Tirkge

o0gretimini kolaylastirabilecegini diisiindlirmektedir.

Bu calisma ilkokul, ortaokul ve liseyi kapsayan genis bir yelpazede uygulanmistir. Bu
nedenle verileri yas gruplarina goére degerlendirmek de yerinde olacaktir. Yas gruplarina gore

degerlendirildiginde ulasilan sonug ise asagidaki gibidir:

Veriler incelendiginde ilkokul, ortaokul ve lise 6grencilerinin kelimeleri bilme
oranlarinin birbirine cok yakin oldugu gortlmektedir. Cok genis bir yas yelpazesinde uygulanan
bu calismada yas gruplarinin benzer sonuglar vermesi kelimelerin secilmesinde kullanilan yol
ile ilgilidir. Gegerlilik komitesinin katkisi ile tespit edilen 474 kelime 6grencilerin yas 6zelliklerine
gore secilmis, her yas icin anlasilabilir, somut ve kolay anlasilan kelimelerdir. Ayrica tanimla
eslestirme etkinliginde okuma yazma becerilerinin eksikliginden kaynaklanacak veri kayiplarini
telafi etmek adina sinifta her iki dili iyi derede bilen bir gecerlilik komitesi Gyesi de hazir

bulunmustur.

Dogum vyerlerine gore Ogrenci verileri degerlendirildiginde ortaokul ve lise
ogrencilerinden Tirkiye’de dogan 6grencilerin kelimeleri her iki dilde de ¢ok ylksek oranda
bildigi goriilmistir. Aileleri ile Rumca, sosyal hayatlarinda ise Tirkce konusan bu 6grencilerin
her iki dili de iyi dizeyde bildigini sdylemek mimkiindir. Ortaokul ve lise 6grencilerinden
Tirkiye disinda -bu ¢alisma grubu 6zelinde Yunanistan veya Giircistan’da- dogan 6grencilerin
kelimelerin Yunanca kullanimlarini ¢ok vyiiksek oranda bildikleri, kelimelerin Tiirkge
kullanimlarini bilme oranlarinin ise Tirkiye’de bulunduklari siire ile dogru orantili oldugu

gorilmektedir.

Dogum vyerlerine gore verilere bakildiginca 0.6 gibi bazi ilkokul &grencilerinin
calismanin geneline gore farkli sonuclara sahip oldugunu séylemek gerekir. ilkokul 6grencileri
arasindan Turkiye’de doganlarin kelimeleri Tirkce olarak bilme oraninin yiiksek oldugu
soylenebilir ancak Yunanistan’da dogan 6grencilerle aralarinda bariz farklar bulunmamaktadir.
Tez gecerlilik komitesinin bu kurumlarda calisan tyelerine gére bu durum Rum ilkokulunun
izole yapisi, o yas grubundaki 6grencilerin sosyal hayattan kopuk olmalari ve sadece Rumca

konusulan ortamlarda bulunmalartiile ilgilidir.

Bu calismada elde edilen veriler Gokgeada Azinhk Okullarinda 6grenim goéren
ogrencilerin Yunanca kelime bilgisinin daha iyi durumda oldugunu, ortak s6z varligini Yunanca

dilinde daha iyi bildiklerini gdstermektedir. Bulgular ortak kelimeler {izerinden yapilacak

496 Sinirsiz Egitim ve Arastirma Dergisi, 8 (3), 481 - 499



(\&zzz7 Ozel Gokceada Rum Okullar Ogrencilerinin Tiirkce-Yunanca Ortak Soz...

Yuksel GOKAKIN, Esin YAGMUR SAHIN

etkinliklerin bu 6grencilerin Tirkge kelime bilgilerini hizli bir sekilde gelistirebileceklerini
gostermektedir ki bu durum farkh ¢alisma gruplariyla yapilan benzer ¢alismalarla da tutarlidir.
Ayrica elde edilen bu verilerin azinlik okullarinda Tiirkce 6gretiminin niteligi Gzerine elde edilmis

ilk akademik veriler oldugunu séylemek de mimkiindur.
5. Oneriler

Tirkge ile Yunanca/Rumca tarihsel gecmisi olan dillerdir. iki dilin ortak séz varligi sayica
ylzler hatta binlerle ifade edilen diizeydedir. Bu ortakligin Yunanlilara ya da tilkemizdeki Rum
toplumuna Tirk¢e 6gretiminde kullanilmasina yonelik ¢calismalar yapilmali, ders materyalleri

hazirlanmalidir.

Turkcenin gesitli diinya dilleriyle ortak s6z varliklari arastirilmalidir. Farkli dillerle Tirkce
arasinda tespit edilebilecek kelime ortakliklari, Tirkcenin yabanci dil olarak 6gretimi alaninda

calisan paydaslara 6gretim siirecinde yardimci olabilir.

Azinlik okullari, ayni anda birden fazla 6gretim diline sahip okullardir. Bu okullarin
ogrencileri de ayni anda birden c¢ok dili giinlik hayatlarinda kullanan bireylerdir. Dil 6gretimi
acisindan bakildiginda azinlik okullari akademik anlamda tizerinde durulmasi, degerlendirilmesi

gereken yerlerdir. Azinhk okullarindaki egitimin icerigi ve niteligi Gzerine ¢alismalar yapiimalidir.

CIKAR CATISMASI BEYANI
Yazarlar bu galismalarinda herhangi bir sekilde gikar ¢atismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.

Arastirma i¢in Canakkale Onsekiz Mart Universitesi Lisansistii Egitim Enstitiisi Bilimsel
Arastirma Etik Kurulu’ndan (01.04.2022 tarih ve 2200073653 numaral) etik kurul izni

ahinmistir.
YAZAR SORUMLULUK BEYANI

Calismayi ylriten yazarlar arastirmanin her asamasini kendileri gerceklestirdiklerini ve eserde

her iki arastirmacinin da katkisinin esit oldugunu beyan ederler.
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