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Editorden;

Degerli okurlarimiz;

International Journal of Language and Translation Studies (Uluslararasi Dil ve Ceviri
Calismalar1 Dergisi) olarak 2023 yilinin ikinci sayist ile tekrar bir araya gelmis bulunmaktayiz.
Tirkiye’deki dil ve ceviribilim c¢aligmalarina nicel, nitel ve karma yontemler 1siginda
hazirlanmis 0zgiin ve bilimsel eserlerle katkida bulunmaktan biiylik mutluluk duyuyoruz.
Dergimizin ilk sayisindan itibaren oldugu gibi, bu sayimizda da tarafimiza gelen galismalara
titiz ve nesnel bir sekilde yaklasarak, alaninda uzman hakemlerin inceleme ve degerlendirmeleri
sonucunda alt1 aragtirma makalesini, bir derlemeyi, bir kitap incelemesini ve bir ¢eviriyi Siz

okurlarimizla paylastyoruz.

Aragtirmalart ile dergimizin bu sayisina katki saglayan degerli yazarlarimiza, tilkemizin farkli
tiniversitelerinde gorev yapmakta olup degerli zamanlarini ayirarak goriislerini bizimle
paylasan hakemlerimize, derginin yayim hazirliklarinda ozveri ile c¢alisan editor

yardimcilarimiza ve yayin kurulumuza tesekkiirlerimi sunuyorum.

Keyifli okumalar dilerim.
Editor
Prof. Dr. Onur KOKSAL

Aralik 2023
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Lise Ogrencilerinin Ingilizce Kelime Ogrenme Stratejileri Kullanimlari ile Metabilissel
Farkindaliklar1 Arasindaki Tliski*

Giilsah GUNES!
Akan Deniz YAZGAN?

Oz
Gelis Tarihi: 18.07.2023 Bu aragtirmanin amaci, lise Ogrencilerinin Ingilizce kelime
Kabul Tarihi: 11092023 O0grenme stratejileri kullanimlar1 ile metabilissel farkindaliklar
Yayim Tarihi: 25 122023 arasmdalg 11}$Vk1y1 'mc'el?m?ktl.r: Temel. ara§F£rma amacma“bagh
i , L olarak, lise Ogrencilerinin Ingilizce kelime 6grenme stratejilerini
Degerlendirme: Iki D1s Hakem / .- . ..
kullanma durumlarn ve metabiligsel farkindalik diizeylerinin
Cift Tarafli Kérleme

belirlenmesi alt amaglar arasinda yer almaktadir. Arastirmanin
orneklemi, Corlu ilgesinde bulunan farkli okul tiirlerinde 6grenim
goren 408 lise 6grencisinden olugsmaktadir. Bu kapsamda, Fen
Atf Bilgisi: Lisesi, Anadolu Lisesi, Anadolu Imam Hatip Lisesi, Spor Lisesi ve
Mesleki ve Teknik Anadolu Lisesi olmak iizere toplamda 5 okul
kiime ornekleme yontemi ile secilmistir. Arastirmanin verileri,
“Yabanci Dilde Kelime Ogrenme Stratejileri Olgegi” (Kocaman ve

Makale Tiirii: Arastirma Makalesi

Giines, Giilsah; Yazgan, Akan Deniz
(2023). Lise Ogrencilerinin ingilizce

Kelime Ogrenme Stratejileri Kizilkaya-Cumaoglu, 2014) ve “Metabilissel Farkindalik Olcegi”
Kullanimlart ile Metabiligsel (Akin, Abact ve Cetin, 2007) araciligiyla toplanmustir.
Farkindaliklari Arasindaki liski. Aragtirmada nicel aragtirma yontemlerinden iligkisel arastirma
International Journal of Language and modeli kullanilmustir. iliskisel arastirma modelinde iki veya daha
Translation Studies, 3/2, 74-96. fazla degisken arasindaki, degisimin varligi ve/veya degisim

derecesi Dbelirlenmeye c¢alisihr. Bulgular, lise 6grencilerinin
Ingilizce kelime 6grenme stratejileri kullanimlariyla, metabilissel
Benzerlik Taramast: Yapildi — farkindaliklarinin orta diizeyde oldugunu ve aralarinda orta
diizeyde pozitif bir iliski oldugunu ortaya koymustur. Arastirma
sonucunda ulagilan bulgulardan hareketle farkli Onerilerde
Etik Bildirim: bulunulmustur.
lotusjournal@selcuk.edu.tr

iThenticate

Anahtar Kelimeler: ingilizce 6gretimi, lise dgrencileri, kelime
Cikar Catismast:  Cikar gatismast Ogrenme stratejileri, metabilissel farkindalik.

beyan edilmemistir.

Finansman: Bu aragtirmay1
desteklemek i¢in dis fon

kullanilmamustir.

Telif Hakki & Lisans Yazarlar: Dergide
yayinlanan ¢alismalarmin telif hakkina
sahiptirler ve ¢aligmalar1 CC BY-NC 4.0

lisansi altinda yayimlanmaktadir.

* Etik Beyan: Bu ¢alisma Dog. Dr. Akan Deniz YAZGAN damigmanliginda tamamlanan “Lise Ogrencilerinin Metabiligsel
Farkindaliklari fle Ingilizce Kelime Ogrenme Stratejileri Kullanimlart Arasindaki iliski” baslikli yiiksek lisans tezi esas
aliarak hazirlanmustir.

Bu c¢alismanin hazirlanma siirecinde bilimsel ve etik ilkelere uyuldugu ve yararlanilan tiim g¢alismalarin kaynakcada
belirtildigi beyan olunur
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The Investigation of the Relationship Between High School Student’s Use of Vocabulary
Learning Strategies and Metacognitive Awareness*

Giilsah GUNES!
Akan Deniz YAZGAN?

Abstract

The aim of this study is to investigate the relationship between
Date of Submission: 18.07.2023 high school students' use of English vocabulary learning strategies
Date of Acceptance: 11.09.2023 and their metacognitive awareness. Depending on the main
Date of Publication: 25.12.2023 research purpose, determining the use of English vocabulary
Peer-Review: Double learning strategies and metacognitive awareness levels of high
Anonymized - Two External school students are among the sub-objectives. The sample of the
Article Type: Research Article research consists of 408 high school students studying in different

school types in Corlu district. In this context, a total of 5 schools,
including Science High School, Anatolian High School, Anatolian
Imam Hatip High School, Sports High School and Vocational and
Technical Anatolian High School, were selected by cluster
sampling method. The data of the research were collected through
the “Foreign Language Vocabulary Learning Strategies Scale” ”

Citation: Giines, Giilsah; Yazgan, Akan
Deniz (2023). The Investigation of the
Relationship Between High School
Student’s Use of Vocabulary Learning

Strategies and Metacognitive (Kocaman and Kizilkaya-Cumaoglu, 2014) and “Metacognitive
Awareness. International Journal of Awareness Scale” (Akin, Abaci and Cetin, 2007). Correlational
Language and Translation Studies, 3/2, research model, one of the quantitative research methods, was
74-96. used in the research. In the correlational research model, the

existence and/or degree of change between two or more variables

is tried to be determined. The findings revealed that high school
Plagiarism Checks: Yes - iThenticate students' use of English vocabulary learning strategies and their

metacognitive awareness were at a moderate level and there was a
Complaints: lotusjournal @selcuk.edu.tr moderate positive relationship between them. Based on the
findings obtained as a result of the research, different suggestions
were made.
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The Investigation of the Relationship Between High School Student’'s Use of Vocabulary Learning Strategies and
Metacognitive Awareness

Giris

21. vyiizyllda Ingilizce o6grenimi, okul Oncesi egitimden yiiksekogretime kadar tiim
kademelerde yer almaktadir. Fakat Tiirkiye’de, bu alanda istenilen basariya ulagilamadigi net
olarak goriilmektedir. 2019, 2020 ve 2021 Ortadgretim Kurumlarina Iliskin Merkezi Sinav
Raporu sonuglarina gore, Ingilizce ortalamalarinin sirasiyla 4,65; 6,87 ve 4,93 net oldugu
anlasilmaktadir (MEB, 2019: 22; MEB, 2020: 19; MEB, 2021: 22). Ortadgretim kurumlari
merkezi sinavlari alt testlerine yonelik dogru cevap sayisi ortalamalarina iliskin istatistikler en
diisiik ortalamanin Ingilizce dersine ait oldugunu gostermektedir. Ayn1 raporda belirtildigine
gore, 2019 Merkezi Siavda, Yabanci Dil testinde yer alan sorularin ortalama bos birakilma
orani %22,76’dir. Bu oran ile 10 soruluk alt testler i¢erisinde bos birakilma orani en yiiksek
olan ders Ingilizce olmustur ve bir dnceki yila gore bos birakilma oranm artmis oldugu
goriilmektedir. Ingilizce sorularmnin bos birakilma oraninin %22 olmasi égrencilerin soruyu
bilmediginden kaynaklaniyor olabilecegi gibi soruda bilmedigi bir kelime oldugundan da
kaynaklaniyor olabilir. Bu nedenle 6grencilerin kelime 6grenimin gelistirmesi icin kelime

O0grenme stratejilerini kullanmalart oldukg¢a yasamsal bir ihtiyag olarak belirmektedir.

Ingilizce Yeterlilik Endeksi raporu verilerine gore, Tiirkiye 2020 yilinda raporda yer alan 99
iilke icerisinde 69. sirada, 2021 yilinda 112 {ilke igerisinde 70. sirada, 2022 yilinda ise 111
tilke icerisinde 64. sirada yer almaktadir. Bu dogrultuda, yillara ait raporlar incelendiginde
2015, 2016, 2017, 2018 ve 2019 yillarinda Tiirkiye yeterlik seviyesi c¢ok diisiik iilkeler
arasinda yer almakta iken 2020, 2021 ve 2022 yillarinda yeterlilik seviyesi diisiik {ilkeler
icerisinde yer aldig1 goriilmektedir (E.F., 2022: 1).

Okullarda verilen Ingilizce egitiminin igerisinde dért temel dil becerisi yer almaktadir. Bu
beceriler okuma, yazma, dinleme ve konusma becerileridir. Kelime bilgisi de, bu beceriler
acisindan yasamsal onemdedir denilebilir. Ogrencilerin kelime 6grenme stratejilerini
kullanarak bu becerilerde kendini gelistirebilecegi diigiiniilmektedir. Yabanci dil 6grenimi
konusunda bir¢ok yaklasim, yontem ve teknik olmasina ragmen, Ozellikle Tiirkiye'deki
ogrencilerin ¢ogu iletisimdeki yetersizliklerinden sikayet etmektedir. ingilizce evrensel bir dil
olmas1 nedeniyle farkli uluslardan insanlar ile iletisim kurabilmek adina bu dile hakim olmak
yagamsal onemdedir. Herhangi bir dilde iletisim kurabilmenin temel diizeyde kelime bilgisi
ile miimkiin oldugu soylenebilir (Hismanoglu ve Turan, 2019: 858). Bu noktada, yabanci bir
dil 6grenimi ve bu dili kullanabilme adina yabanci dilde iletisimi miimkiin kilan unsurlardan

biri de kelime hazinesidir. Bu nedenle, yabanci dilde kelime 6grenimi i¢in dgrencilerin kelime
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O0grenme stratejilerini bilmesi gerektigi soylenebilir (Asgari ve Mustapha, 2011: 86;
Hismanoglu ve Turan, 2019: 858).

Catalan (2003: 56), kelime Ogrenme stratejisi tanimini “bilinmeyen kelimelerin anlamini
bulmak, kelimeleri uzun siireli bellekte tutmak, istediklerinde hatirlamak ve so6zlii ya da yazili
olarak kelimeleri kullanmak ic¢in 6grencinin attig1 adim ya da davranislarin yan sira kelime
dgrenim siireci ve stratejileri gibi mekanizmalar” seklinde yapmustir. Ikinci dil {izerine yapilan
arastirma sonuglarina gore dil 6greniminde kelime Ogrenme stratejilerinin énemli bir rol
oynadig1 ortaya konmustur. Kelime 6grenme stratejileri kelime bilgisi ve Ingilizce dil
kazanimini kolaylastirmaktadir. Ogrenenlerin bu stratejilerin kullamish ve islevsel oldugunu
anlamalar1 durumunda kelime bilgisi edinmek adma farkli stratejileri kullanabildikleri ve
stratejiyi 0grenme baglamina gore uyarlayabildikleri ortaya konmustur (Nation, 2001: 217;
Thiendathong ve Sukying, 2021: 307). Konuyla ilgili alanyazin incelendiginde, bir ¢ok
calismanin akademik basar1 ya da Ingilizce dersine yonelik tutuma odaklandig1 gériilmektedir.
Bu calisma ise, 0grencilerin metabilissel farkindaliklarini ortaya koyma yoniiyle kelime

O0grenme stratejileri tizerine yapilan ¢aligmalardan ayrilmaktadir.

Ingilizce “metacognition” kavrami icin alanyazinda farkli terimler kullanilmaktadir (Akpunar,
2011: 354). Flavell (1976: 231) tarafindan yapilan ve ¢ocuklarin hafiza siireglerinin bilgisi ve
kontroliine odaklanan arastirmada ilk kez metabellek kavrami ortaya ¢ikmistir. Flavell (1979:
906), calismalarin1 gelistirmis ve kisaca diisiinmeyi diisiinmek olarak tanimlanan metabilis
kavramini da alanyazina kazandirmistir. Metabilis kavramini bireyin ne zaman anladig ya da
anlamadig1, mevcut bilgilerini nasil kullanacag bilgisi, stratejilerin hangi amaglara yonelik
kullanilacag: bilgisi ve bireyin 6grenme siirecinde kendi ilerlemesini degerlendirmesi olarak
tanimlamistir. Kisaca, bireyin kendi diisiinme siireci iizerindeki farkindali§i ve siireg
tizerindeki kontroliinii simgelemektedir (Flavell, 1979: 906; Huitt, 1997: 1; Gourgey, 2001:
17).

Farkli arastirmacilar tarafindan metabilisin tanimlamalar1 yapilmistir. Kisinin 6grenmesinin
farkindaligi ve kontrolii (Baker ve Brown, 1984: 353), 6grenmeyi diizenleme bilgisi (Huitt,
1997: 1), bireyin 6grenme ile ilgili kendisi ile iletisim kurmast (Demirel, 2020: 19) olarak
metabilis kavrami farkli sekillerde ele alinmistir. Metabilis, bireyin zihinsel etkinliklerine
yonelik “tahminde bulunma, planlama, izleme ve degerlendirme” (Brown, 1980: 453) gibi

becerilerini de kapsamaktadir.

Ogrenenlerinin kendilerinin farkinda varmalar1 ve bilissel siireglerini kontrol edebilmeleri

ogrenme acisindan olduk¢a 6nemlidir. Biligsel anlamda birbirinden farkli olan 6grenenlerin
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metabiligsel farkindalik gelistirmeleri 6grenme siirecinde 6zyeterlik algilariin gelismesinde
ve motivasyonun artmasinda rol oynar (Jaleel ve Premachandran, 2016: 166). Ogrenenlerin
ogrenme ortamlarinda bagimsiz olmalari, kendi Ogrenmelerini diizenlemeleri ve
degerlendirmeleri yapilandirmaci egitim anlayisinin  6zelliklerinden olmasi sebebiyle
Ogrenenlerin metabiligsel farkindalik kazanmalar1 {izerinde durulmasi gereken bir konudur.
Ayrica dgretmenler i¢in de 6grenme siirecinde Ogrenenlerin kendi 6grenme siireglerini ne
kadar iyi anladiklarim fark edebilmek oldukc¢a 6nemlidir. Ogrenme siirecinde metabilissel
etkinliklerin 6grenenin aktif olarak rol almasina ve siirecin 6grenci merkezli olmasina olanak
saglamaktadir. Ogrenme siireglerindeki rolii géz 6niinde bulunduruldugunda, metabilisin
onemi dikkat cekmektedir. 1970’li yillarda ortaya ¢ikan metabilis ile ilgili alanyazin
incelendiginde Tiirkiye’de yapilan ilk calismalarin 2000°1i yillara dayandigini1 goriilmektedir.
Konu ile ilgili yerli kaynaklarin sayist artmasina ragmen, alanyazinda terimsel karsilik olarak
goriis birligine varilamamis olmasi da yapilan ¢aligmalarda agirlik verilmesi gereken bir konu

oldugunu gostermektedir.
Arastirmanin Amaci

Bu calismanin amaci, lise Ogrencilerinin kelime ogrenme stratejileri kullanimlari ile
metabiligsel farkindaliklar1 arasindaki iliskiyi incelemektir. Bu amaca yonelik alt amaglar ise

asagida belirtilmistir:
1. Lise dgrencilerinin Ingilizce kelime 6grenme stratejileri kullanma durumlari nedir?
2. Lise dgrencilerinin metabiligsel farkindalik diizeyleri nedir?

3. Lise ogrencilerinin Ingilizce kelime 6grenme stratejileri kullanimlari ile metabilissel

farkindaliklar1 arasinda bir iligski var midir?
Arastirma Yontemi

Calismanin bu boliimiinde arastirmanin; etik kurul izni, modeli, yontemi, evren-orneklemi,

veri toplama araclari, veri toplanma siireci ve veri analizlerine yonelik bilgiler bulunmaktadir.
Etik Kurul Izni

Arastirmada kullanilan dlgeklerin uygulanmas: icin, Canakkale Onsekiz Mart Universitesi,
Lisansiistii Egitim Enstitiisii, Bilimsel Arastirma Etik Kurulu tarafindan 12.05.2022 tarih ve

10/32 no ile izin alinmstir.
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Arastirma Modeli

Bu arastirmada nicel arastirma yontemlerinden olan iligskisel model kullanilmistir. Nicel
aragtirma, sayisal veriler ile yiiriitiilen nesnel ve sistematik bir arastirma yontemidir.
Degiskenlerin tanimlanmasinda, degiskenler arasi iligkilerin belirlenmesinde ve degiskenler
arasindaki neden-sonug iliskilerinin incelenmesinde kullanilir (Grove ve Burns, 2005: 23).
[liskisel arastirma modeli iki veya daha fazla degisken arasindaki, degisimin varhigini ve/veya

degisim derecesini belirlemeyi amaglamaktadir (Fraenkel vd., 2012: 331; Karasar, 2012: 81).
Evren ve Orneklem

Arastirmanin evreni Tekirdag ili Corlu ilgesinde 6grenim gérmekte olan lise 6grencilerinden
olusmaktadir. Bu ¢aligma, 2022- 2023 Egitim-Ogretim Yili birinci donemi Tekirdag ili Corlu
ilgesinde bulunan farkli lise tiirlerinde gergeklestirilmistir. Fen Lisesi, Anadolu Lisesi,
Anadolu imam Hatip Lisesi, Spor Lisesi ve Mesleki ve Teknik Anadolu Lisesi olmak iizere
toplamda 5 okul kiime 6rnekleme yontemi ile secilmistir. Arastirmaya katilacak 6grencilerin
degiskenlere ait dilizeylerini karsilastirabilmek amaciyla tabakali ornekleme yontemi ile
aragtirma yapilacak okullardan 9., 10., 11., ve 12. simf diizeylerinde sadece A subeleri

aragtirmaya dahil edilmistir. Orneklem biiyiikliigii 408 dgrencidir.

Arastirmanin 6rnekleminde yer alan katilimcilarin demografik 6zelliklerine (cinsiyet, sinif

diizeyi ve okul tiirli) gore dagilimi asagidaki tabloda gosterilmektedir.

Tablo 1: Ornekleme iliskin bilgiler

.. Katilimer Dagilim
Degisken

f %
Cinsiyet Kadin 264 64,7
Erkek 144 35,3
9 130 31,9
Sunif 10 84 20,6
11 90 22,1
12 104 25,5
FL 81 19,9
AL 59 14,5
Okul Tiirii AIHL 88 21,6
SL 99 24,3
MTAL 81 19,9
*N=408

Tablo 1.’e gore, arastirmaya katilan Ogrencilerin cinsiyet degiskenine gore dagilimlar
incelendiginde 264 (%64,7) kadin ve 144 (%35,3) erkek 6grencinin arastirmaya dahil oldugu

goriilmektedir. Orneklem bilgilerinde 6grencilerin  sinif  diizeyine gore dagilimlari
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incelendiginde 9. siifta 6grenim goren 130 (%31,9), 10. sinifta 6grenim goren 84 (%20,6),
11. smifta 6grenim goren 90 (%22,1), 12. smifta 6grenim goren 104 (%25,5) dgrencinin
aragtirmaya katildig1 goriilmektedir. Smif diizeyi agisindan, katilimcilarin dengeli bir dagilima

sahip oldugu soylenebilmektedir.

Orneklem bilgileri okul tiirii degiskeni agisindan incelendiginde okul tiiriine gore Fen
Lisesi’nde 6grenim goren 81(%19,9) 6grenci, Anadolu Lisesi’nde 6grenim goéren 59 (%14,5)
ogrenci, Anadolu imam Hatip Lisesi’nde 6grenim géren 88 (%21,6) dgrenci, Spor Lisesi’nde
ogrenim goren 99 (%24,3) 6grenci, Mesleki ve Teknik Anadolu Lisesi’nde 6grenim gormekte
olan 81 (%19,9) Ogrenci arastirmaya katilmistir. Arastirmaya en ¢ok Spor Lisesi
ogrencilerinden katilim saglandigi goriilmekle birlikte, 6rneklem grubu igerisindeki okul
tirlerinden katilimin birbirine yakin oranlarda oldugunu sdylemek miimkiindiir. Biitiin
bunlardan hareketle, 6rneklemin demografik dagilimin acisindan farkli gruplari iceren bir

cesitlilik barindirdigi ve gruplar arast dagilimin dengeli oldugu sdylenebilir.
Veri Toplama Araclan

Calismada, iki farkli 6lgme araci kullanilmistir. Bu boliimde veri toplama araglari olarak

kullanilan bu iki 6l¢me aracina iliskin bilgilere yer verilmistir.
Yabanci Dilde Kelime Ogrenme Stratejileri Olcegi

Lise dgrencilerinin kullandiklar1 Ingilizce kelime dgrenme stratejilerini belirleyebilmek igin
Oxford (1990: 293) tarafindan gelistirilen “The Strategy Inventory for Language Learning
(SILL)” (Dil Ogrenme Stratejileri Olcegi) temel alinarak Kocaman ve Kizilkaya Cumaoglu
(2014) tarafindan gelistirilen “Yabanci Dilde Kelime Ogrenme Stratejileri Olgegi”
kullanilmistir. Olgegin gegerlik ve giivenirlik ¢alismalar1 yapilmis kuramsal ve istatistiksel
olarak uygun oldugu bulunmustur (Kocaman ve Kizilkaya Cumaoglu, 2014: 647-675). Olgek
direkt ve dolayli stratejiler olmak iizere iki temel boyuttan olugsmaktadir. Bu iki alt boyut
hafiza, bilissel, telafi, iistbiligsel, duyussal ve sosyal stratejiler olmak iizere toplamda 6 boyutu

kapsamaktadir. 5°1i likert tipi 6lgek olan 6lgme araci toplamda 32 maddeden olugmaktadir.

K.0.S.0. alt boyutlarinin l¢egin maddelerine gore dagilimi Tablo 2’de, lgege ait cronbach

alpha (o) degerleri ise Tablo 3’te gosterilmistir:

Tablo 2: K.0.S.0. maddelerinin alt boyutlara gore dagilimlart

K.0.S.0. Alt Boyutlan Madde No.
Direkt Bellek Str. 1,2,3,4,7,8,9
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Str. Bilissel Str. 10, 11, 13, 14, 16
Telafi Str. 12,20, 21, 22
Ustbilissel Str. 18, 26, 28, 29
]S?torl.ayh Duyussal Str. 36, 38, 40, 41, 42, 43
Sosyal Str. 44, 45, 46, 47, 49, 50

Kaynak: (Kocaman ve Kizilkaya Cumaoglu, 2014)

Tablo 3: K.0O.S.0. ne ait cronbach alpha (o) degerleri

Alt boyutlar Cronbach Alpha (o)
Hafiza 0,843
Biligsel 0,821
Telafi 0,787
Ustbilissel 0,752
Duygusal 0,773
Sosyal 0,823
Olgek Genel 0,943

Metabilissel Farkindahk Olcegi

Katilimcilarin metabiligsel farkindaliklarin1 6lgmek amaciyla, Schraw ve Dennison (1994:
460) tarafindan olusturulan ve Tiirk¢e’ye Akin, Abact ve Cetin (2007: 647-675) tarafindan
uyarlanan,  gegerlik-glivenirlik c¢alismalar1 yapilan “Metabiligsel Farkindalik Envanteri
(MFE)” kullanilmustir. Olgek, bireyin bilissel yetenek ve eylemleri hakkinda bilingli olarak
diistinmesini ifade eden “metabilissel bilgi” ve 6grenme ya da problem ¢dzme siirecindeki 6z-
diizenleyici sistemler ile ilgili aktiviteleri ifade eden “metabilissel diizenlenme” olarak iki
temel boyuttan olusmaktadir. Bu iki temel boyut altinda acgiklayici bilgi, prosediirel bilgi,
durumsal bilgi, planlama, izleme, degerlendirme, hata ayiklama ve bilgi yonetme olarak 8 alt
boyutu kapsamaktadir (Akin, Abaci ve Cetin 2007: 674; Sezgin, Bakir Aygar ve Glindogdu,

2019: 279). Bu calismada bilisotesi kavrami yerine metabilis kavrami kullanilmistir.

M.F.O’ndeki maddelerin bu alt boyutlar1 gére dagilimi Tablo 4’te ve Slcege ait cronbach
alpha (a) degerleri ise Tablo 5’ te yer almaktadir.

Tablo 4: M.F.O. maddelerinin alt boyutlara gore dagilimlar

M.F.O. Alt Boyutlar Madde No.
ABI (A¢.) 5,10, 12, 17, 16, 32, 20, 46
M.
Bilgi AB2 (Pro.) 33,14, 27,3
AB3 (Dur.) 26, 29, 35, 15, 18
M. AB4 (Plan.) 42,6,4, 45,8, 23,22
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Diizenleme ABS5 (izl) 49,11, 1, 2, 21, 28, 34, 41
AB6 (Deg.) 36, 24, 19, 7, 50, 38
AB7 (H. Ay.) 25, 51, 40, 44, 52
ABS (Bil. Y.) 37,31, 47,9, 43, 13, 39, 30, 48

Kaynak: Akin, Abaci ve Cetin (2007)

Tablo 5: M.F.O’ne ait cronbach alpha (o) degerleri

Alt boyutlar Cronbach Alpha ()
ABI (Ag.) 0,809
AB2 (Pro.) 0,703
AB3 (Dur.) 0,711
AB4 (Plan.) 0,782
ABS (Izl.) 0,797
ABG6 (Deg.) 0,723
AB7 (H. Ay.) 0,696
ABS8 (Bil. Y.) 0,820
Metabiligsel Farkindalik (Genel) 0,963

Verilerin Toplanmasi

Arastirmada kullanilacak olceklerin belirlenmesinden sonra, her iki 6lgme araci i¢in dlgme
aracin1 gelistiren kisilerden mail yoluyla uygulama izinleri alinmistir. Veriler, Tekirdag ili
Corlu ilgesinde 6grenim goren lise dgrencilerinden, 2022-2023 Egitim Ogretim yil1 Kasim ay1

igerisinde arastirmaci tarafindan yiiz yiize uygulamayla toplanmistir.
Verilerin Analizi

Kisisel Bilgi Formu, K.0.S.0 ve M.F.O. ile elde edilmis olan veriler, veri analiz programina
girilmis ve analize hazir duruma getirilmesi i¢in veri taramasi ve deger kontrolleri yapilmastir.
Verilerin analizinde betimsel teknikler kullanilmistir. Betimsel analizlerde, 6rneklem dagilimi
ile birlikte 0lcek maddelerine ve alt boyutlara katilim icin frekans ve ylizde degerleri ile
birlikte aritmetik ortalama ve standart sapma hesaplamalar1 yapilmistir. Olgeklerde madde
bazinda aritmetik ortalamalar hesaplanirken kayip veriler oldugu gibi birakilmis, alt boyut
bazinda aritmetik ortalamalarin hesaplanmasinda ise kayip veriler, ilgili maddenin aritmetik
ortalamasi ile doldurulmustur. Bulgular yorumlanirken yiiksek aritmetik ortalama degerleri
ilgili madde ya da alt boyuta daha fazla ya da daha yiiksek diizeyde katilim saglandigi, ilgili
stratejinin daha fazla kullanildig1 ya da belirtilen alandaki farkindaligin daha yiiksek oldugu
seklinde yorumlanmustir. Olgeklerde diizey belitleme ile ilgili analizlerde 6lgek

ortalamalarinin minimum ve maksimum deger aralig1 (1,00-5,00) bes esit aralifa ayrilmistir.

82



Lise Ogrencilerinin ingilizce Kelime Ogrenme Stratejileri Kullanimlari ile Metabilissel Farkindaliklar Arasindaki
lligki
1,00 ve 1,79 aralig1 ¢cok diistik, 1,80 ve 2.59 aralig1 diisiik, 2,60 ve 3.39 aralig1 orta, 3.40 ve
4.19 araligr yiiksek, 4.20 ve 5.00 araligi cok yiiksek olmak iizere verilerin yorumlamasi

yapilmustir.

Ingilizce kelime &grenme stratejileri ile metabilissel farkindalik arasindaki anlamli iliskiler
incelenirken, Pearson Korelasyon tekniginden yararlanilmistir. Korelasyon Kkatsayisi
degerlerinin yorumlanmasinda, 0,00 ve 0,30 aralig1 diistik, 0,30 ve 0,70 aralig1 orta ve 0,70 ve
iizeri katsayilar yliksek olmak iizere Olgiit belirlenmistir. Bunun disinda kullanilan her iki
Olcegin alt boyutlarina dair Cronbach Alpha (o) i¢ tutarlilik katsayisi ile gilivenirlik degerleri
hesaplanmis ve Olceklerin gilivenirligi kabul edilebilir diizeyde bulunmustur (Taber, 2018:
1288). Analizlerde anlamlilik diizeyi ¢ikarimsal testler i¢in (0,05), iliski testleri igin ise (0,05)
ve (0,01) diizeylerinde gosterilmistir (Biiylikoztiirk, 2020: 32).

Arastirma Bulgularn

Arastirmanin bu boliimiinde, arastirma amaglarina yonelik yapilan analiz sonuglarina yer

verilmistir.
Lise Ogrencilerinin Kullandiklari ingilizce K.0.S.’ne Yonelik Bulgular

Arastirmaya katilan dgrenciler tarafindan kullanilan Ingilizce kelime dgrenme stratejilerini
belirlemek i¢in uygulanan K.0.S.0. madde ve alt boyut bazinda tek tek incelenmistir. Lise
ogrencilerinin kelime Ogrenme stratejileri kullanimlarina iliskin bulgular tablo 6’da

gosterilmistir.

Tablo 6: Lise 6grencilerinin kelime 6grenme stratejilerine iligkin bulgular

Madde/Boyut N X SS

Hafiza Stratejileri 408 2,96 0,94
M1 408 3,32 1,34
M2 407 3,14 1,27
M3 408 3,12 1,31
M4 408 3,06 1,33
M5 408 2,83 1,30
M6 408 2,73 1,35
M7 408 2,54 1,31
Bilissel Stratejiler 408 2,53 1,05
M8 407 3,02 1,37
M9 408 2,88 1,45
M10 406 2,57 1,36
M11 406 2,17 1,38
M12 407 2,01 1,36
Telafi Stratejileri 408 3,04 1,08
M13 407 3,15 142
M14 408 3,08 1,36
M15 408 3,00 1,35
M16 408 293 1,40
Ustbilissel Stratejiler 408 3,03 1,03
M17 408 3,52 1,38
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M18 408 3,18 1,42
M19 408 2,74 1,29
M20 408 2,66 1,36
Duyussal Stratejiler 408 3,18 0,98
M21 408 3,66 1,39
M22 408 3,61 142
M23 407 3,46 1,40
M24 407 3,07 1,48
M25 408 2,84 1551
M26 407 2,43 142
Sosyal Stratejiler 408 2,70 1,03
M27 408 2,85 1,398
M28 408 2,84 1,380
M29 408 2,78 1,397
M30 408 2,71 1,433
M31 408 2,63 1,501
M32 408 2,39 1,367
“Ingilizce Kelime Ogrenme Stratejileri” (Olgek Genel) 408 2,90 0,83

Kaynak: (Kocaman ve Kizilkaya Cumaoglu, 2014)

Tablo 6’da yer alan maddeler alt boyut bazinda detayli incelendiginde, arastirmaya katilan
ogrencilerin hafiza stratejileri icerisinde en cok “Ingilizce bir kelimeyi zihinlerinde
canlandirarak hatirlama”ya (M1) (X=3,32), en az ise “Ingilizce kelimeleri tiirlerine gore (isim,
sifat, fiil vb.) 6grenmeye calistiklarr” (M7) (X=2,54) goriilmektedir. Bilissel stratejiler altinda
en ¢ok uygulanan strateji, “Ogrenilmek istenen Ingilizce kelimenin not almmasi” (MS)
(X=3,02), en az uygulanan ise “kelimeleri kartlara yazip cepte tasiyarak dgrenme”dir (M12)
(X=2,01). Ogrencilerin telafi stratejileri arasinda en fazla uyguladiklari strateji, “ders igin
gerekli Ingilizce kelimeleri teknolojik oyunlar yardimiyla &grenmeye calismak™ (M13)
(X=3,15) olmusken, en az uyguladiklar1 strateji de “gerekli kelimeleri videolar yardimiyla

ogrenmek”tir (M16) (X=2,93).

Arastirmaya katilan 6grenciler Ingilizce kelime 6grenmede en ¢oktan en aza dogru sirasiyla
duyussal (X=3,18), telafi (X=3,04), iistbilissel (X=3,03), hafiza (X=2,96), sosyal ( X=2,70) ve
biligsel (X=2,53) stratejileri kullanmaktadir. Bu bulgulara gore, ogrencilerin Ingilizce
kelimeleri 6grenme siireglerinde en fazla kullanilan strateji duyussal, en az kullanilan strateji
ise biligsel stratejiler oldugu sdylenebilir. Ayrica, dgrencilerin Ingilizce kelime &grenme
stratejilerinin (6lgek geneli) orta diizeyde kullandigi (X=[2.60-3.39]), o6lgekte yer alan
stratejiler arasinda da bilissel stratejilerin diisiik (X=[1.80-2.59]), hafiza, telafi, iistbilissel,
duyussal ve sosyal stratejilerin ise yine orta (X=[2.60-3.39]) diizeyde kullanildig1
anlasilmaktadir. Ustbilissel stratejiler alt boyutunda dgrenciler tarafindan en ¢ok kullanilan
strateji, “kelimeleri 6grenirken anlamlar ile birlikte sdylenislerini de 6grenmeye calismak”tir
(M17) (X=3,52). Bu boyutta en az uygulanan strateji ise “kelime 6grenmede kelime testleri
¢6zmek” olarak bulunmustur (M20) (X=2,66). Duyussal stratejilerde en ¢ok basvurulan
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strateji “Ingilizce bir video ya da film izlenirken bilinen kelimelerin kullaniminin dikkat
cekmesi” (M21) (X=3,66) olmusken, en az basvurulan duyussal strateji ise “Ingilizce
kelimelerin dgrenilmesinde sonra kendini 6diillendirme” (M26) (X=2,43) olmustur. Son
olarak sosyal stratejiler igerisinde Ogrenciler tarafindan en ¢ok kullanilanin “6grenilen
kelimenin dogru kullamlip kullanilmadigim arkadaslara sormak” (M27) (X=2,85), en az

kullanilanin ise “kelime 6grenmeye ¢alisirken grup calismasini tercih etmek” (M32) (X=2,39)

oldugu goriilmektedir.
Lise Ogrencilerinin Metabilissel Farkindahk Diizeylerine Yoénelik Bulgular

Bu boliimde, Ogrencilerin metabilgsel farkindalik diizeyleri madde bazinda tek tek
betimlenmistir. Aragtirmada yer alan Ogrencilerin metabiligsel farkindalik diizeylerini
belirlemek i¢in uygulanan metabiligsel farkindalik dl¢egine ait madde ve alt boyut bazinda

elde edilen bulgular asagidaki tabloda gdsterilmektedir.

Tablo 7: Lise 6grencilerinin metabiligsel farkindaliklarina iligkin bulgular

Madde/Boyut N X SS

Aciklayic: Bilgi 408 3,52 0,78
M1 405 3,99 1,24
M2 407 3,69 1,24
M3 408 3,49 1,20
M4 407 3,47 1,14
M5 407 3,42 1,14
M6 407 3,42 1,25
M7 408 3,33 1,22
M8 408 3,32 1,20
Prosediirel Bilgi 408 3,35 0,89
M9 407 352 1,17
M10 406 3,37 1,19
M11 407 3,28 1,33
M12 407 3,22 1,23
Durumsal Bilgi 408 3,48 0,81
M13 407 4,03 1,14
M14 408 3,44 1,19
M15 408 3,40 1,21
M16 408 3,31 1,14
M17 408 3,23 1,24
Planlama 408 3,28 0,80
M18 407 3,62 1,10
M19 407 3,550 1,22
M20 408 3,28 1,21
M21 408 3,27 1,30
M22 407 3,21 1,25
M23 407 3,14 1,17
M24 407 2,93 1,28
izleme 408 3,25 0,79
M25 407 352 1,12
M26 407 3,35 1,19
M27 408 3,28 1,22
M28 408 3,23 1,19
M29 406 3,21 1,23
M30 408 3,15 1,27
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M31 407 3,12 1,20
M32 408 3,12 1,23
Degerlendirme 408 3,29 0,81
M33 407 3,57 1,22
M34 408 3,33 1,18
M35 406 3,31 1,36
M36 407 3,30 1,24
M37 408 3,12 1,27
M38 407 3,08 1,28
Hata Ayiklama 408 3,43 0,83
M39 407 3,77 1,28
M40 408 3,51 1,18
M41 406 3,44 1,24
M42 408 3,38 1,19
M43 408 3,03 1,30
Bilgi Yonetme 408 3,38 0,78
M44 408 3,79 1,16
M45 402 3,554 1,19
M46 406 3,54 1,22
M47 408 3,50 1,13
M48 408 3,46 1,22
M49 407 3,32 1,26
M50 408 3,30 1,16
M51 407 3,20 1,26
M52 407 2,75 1,38
“Metabilissel Farkindalik” (Olgek Geneli) 408 3,37 0,70

Kaynak: Akin, Abaci ve Cetin (2007)

Tablo 7’de yer alan maddeler alt boyut bazinda detayli incelendiginde, aciklayict bilgi
boyutunda farkindaligin en yiliksek oldugu maddenin “ilgi duyulan konularin daha iyi
ogrenilmesi” (M1) (X=3,99), en diisiik oldugu maddenin ise “ne kadar iyi 6grenildiginin
kontrol edilebilmesi” (M8) (X=3,32) oldugu goriilmektedir. Prosediirel bilgi alt boyutunda
ogrencilerin en yiiksek farkindaligi, “gerektiginde Onceden kullandiklari stratejileri tekrar
denemeleri” (M9) (X=3,52), en diisiik ise kullandiklar1 “her dgrenme stratejisi igin dzel bir
amaglarinin var olmasi” (M12) (X=3,22) ile ilgili bulunmustur. Durumsal bilgi alt boyutunda
ise en yiksek oOgrenci farkindaligi “durumla ilgili 6nceden bir sey bilindiginde daha iyi
ogrenilmesi” (M13) (X=4,03), en diisiik farkindalik da “hangi stratejilerin daha yararh
olacagmmn bilinmesi” (M17) (X=3,23) konusundadir. Planlama alt boyutunda metabilissel
farkindaligin en fazla oldugu madde, “bir goreve baslamadan dnce onun ne ile ilgili oldugu
hakkinda diisiinmek” (M18) (X=3,62), en az oldugu ise “caligmaya baslamadan once
ogrenilecek materyal hakkinda kendine sorular yoneltmektir (M24) (X=2,93).

Tablo 7’ye gore izleme boyutunda 6grencilerin metabiligsel farkindaliklar ile ilgili en fazla
katildiklar1 madde, “bir problemi cevaplamadan Once birkag¢ alternatif diisiinmek” (M25)
(X=3,52), en az katildiklar1 ise “Onemli iliskileri anlayabilmek igin yapilan isleri diizenli

olarak gdzden ge¢irmek” (M32) (X=3,12) olmustur. Degerlendirme alt boyutunda
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ogrencilerin en yiiksek metabiligsel farkindaligi en c¢ok “bir sinavdan c¢iktiklarinda hangi
notun alinacagini tahmin etme” (M33) (X=3,57), en diisiigii ise “bir problemi ¢dzdiikten sonra
biitiin segenekleri gdzden gecirip gecirmedigini kendine sorma” (M38) (X=3,08) ile ilgilidir.
Hata ayiklama ile ilgili olarak aragtirmaya katilan 6grenciler en ¢ok “kafalar karistiginda basa
donerek tekrar okumay1” (M39) (X=3,77), en az ise “yeni bilgiyi anlamadiklarinda ¢alismay1
birakip basa dénme”yi uygulamaktadir (M43) (X=3,03). Son olarak, bilgiyi yonetme ile ilgili
olarak Ogrencilerin metabilissel farkindaliklar1 ile ilgili en yiiksek diizeyde katilim
sagladiklart maddenin “kullandiklar1 her 6grenme stratejisinin 6zel bir amaci olmasi” (M44)

(X=3,79), en az katilm saglanan maddenin de “dgrenmeyi kolaylastirmak igin resim ve

diyagramlar ¢izmek” oldugu (M52) (X=2,75) tespit edilmistir.

Arastirmaya katilan 6grencilerin metabilissel farkindaliklarinin en yiiksek oldugu alanlarin
sirastyla aciklayict bilgi (X=3,52), durumsal bilgi (X=3,48) ve hata ayiklama (X=3,43)
boyutlarinda oldugu goriilmektedir. Bunlarin ardindan ise sirasiyla bilgi yonetme (X=3,38),
prosediirel bilgi (X=3,35), degerlendirme (X=3,29) alt boyutlarindaki farkindalik gelmektedir.
Grafik 2’ye gdre metabiligsel farkindaliklarinin en diisiik boyutlar ise planlama (X=3,28) ve
izleme (X=3,25) alt boyutlarindadir. Bu bulgulardan hareketle, arastirmaya katilan dgrenciler
icin en yiiksek metabilissel farkindaliklarinin agiklayict bilgi boyutunda oldugu, en diisiik
metabilissel farkindaligin ise izleme boyutunda gerceklestigi sdylenebilir. Ayrica, arastirmaya
katilan 6grencilerin genel olarak metabilissel farkindaligmm (6lgek geneli) orta (X=[2.60-
3.39]) diizeyde oldugu, belirtilen alt boyutlar arasinda da agiklayict ve durumsal bilgi
boyutlar1 ile hata ayiklama boyutunda metabilissel farkindaligin yiiksek (X=[3.40-4.19]),
prosediirel bilgi, planlama, izleme, degerlendirme, bilgi yonetme boyutlarinda yine orta

(X=[2.60-3.39]) diizeyde oldugu goriilmektedir.

Lise Ogrencilerinin ingilizce Kelime Ogrenme Stratejileri ile Metabilissel

Farkindaliklar1 Arasindaki fliskiye Yonelik Bulgular

Bu boliimde arastirmaya katilan 8grencilerin Ingilizce kelime 6grenme stratejileri alt boyutlar
ile metabiligsel farkindalik alt boyutlari arasindaki anlamli iliskiler arastirilmistir. ilgili

bulgular Tablo 8’de yer almaktadir.
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Tablo 8: Kelime 6grenme stratejileri ile metabiligsel farkindalik arasindaki iliskiye dair
bulgular

KOS KOS KOS KOS KOS KOS KOS
Hafiza  Bilissel  Telafi Ustbilissel Duyussal ~ Sosyal — Genel
Str. Str. Str. Str. Str. Str.
ME Pearson Correlation 4247 3117 3567 4397 4517 3047 4657
Agiklayicr Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
Bilgi N 408 408 408 408 408 408 408
Pearson Correlation .419™ 247 356 .395 381" 2747 421”
MF  sig. (2-tailed) 000 000 000  .000 000 000 .000
Prosediirel
Bilgi N 408 408 408 408 408 408 408
MF Pearson Correlation .419™ 287"  .328" 380" 4077 296" 4347
Durumsal  Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
Bilgi N 408 408 408 408 408 408 408
ME Pearson Correlation .461" 3917  .345~  .390" 378" 4447 497
Planlama 519 (2-tailed) .000 .000 .000 .000 .000 .000 .000
N 408 408 408 408 408 408 408
ME Pearson Correlation 458"~ 387" 348" 414" 392" 3957 4917
izleme Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
N 408 408 408 408 408 408 408
MF Pearson Correlation 433"~ 386"  .357 410" 416" 4007 493”7
Degerlendir Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
me N 408 408 408 408 408 408 408
MF Pearson Correlation 433" 335" 3517 406 420" 386 4797
Hata Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
Ayiklama N 408 408 408 408 408 408 408
MF Pearson Correlation .487~  .404~ 387" 425" 462" 4047 528
Bilgi Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
Yonetme N 408 408 408 408 408 408 408
Pearson Correlation .5107 403~ 407" 470" 477 422" 5517
glanel Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
N 408 408 408 408 408 408 408

Tablo 8’de yer alan bulgulara gore Orneklemde yer alan &grencilerin Ingilizce kelime
ogrenme stratejileri (6lgek geneli) ile metabiligsel farkindaliklar1 (6lgek geneli) arasinda orta
diizeyde pozitif bir iliski bulunmaktadir (r=0,551). Ingilizce kelime égrenme stratejilerinin alt
boyutlar1 ile metabiligsel farkindalik (genel) arasindaki iligkiler incelendiginde metabiligsel
farkindalik ile hafiza stratejileri (r=,510), bilissel stratejiler (r=,403), telafi stratejileri (r=,407),
istbiligsel stratejiler (r=,470), duyussal stratejiler (r=,477) ve sosyal stratejiler (r=,422)
arasinda orta diizeyde pozitif iliski bulunmaktadir. Metabiligsel farkindalik alt boyutlar ile
Ingilizce kelime Ogrenme stratejileri (genel) arasindaki iliskiler incelendiginde kelime

ogrenme stratejileri ile aciklayici bilgi (r=465), prosediirel bilgi (r=,421), durumsal bilgi
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(r=,434), planlama (r=,497), izleme (1=,491), degerlendirme (r=,493), hata ayiklama (r=,479)

ve bilgi yonetme (r=,528) arasinda orta diizeyde pozitif iliski bulunmaktadir.

Bunlarmn disinda Ingilizce kelime dgrenme stratejileri ile metabiligsel farkindalik arasindaki
iligkiler alt boyut bazinda incelendiginde hafiza stratejileri, telafi stratejileri, iistbilissel
stratejiler, duyussal stratejiler ve sosyal stratejiler ile tlim metabilissel farkindalik alt boyutlar
arasinda orta diizeyde pozitif iligkilerin varligt s6z konusudur. Biligsel stratejiler ile
metabiligsel farkindaligin prosediirel ve durumsal bilgi alt boyutlarinda diisiik diizeyde pozitif
iliski bulunmakta iken agiklayici bilgi, planlama, izleme, degerlendirme, hata ayiklama ve
bilgi yonetme alt boyutlarin orta diizeyde pozitif iliski bulunmaktadir. Benzer sekilde, sosyal
stratejilerin kullanimi ile metabilissel farkindaligin prosediirel bilgi ve durumsal bilgi alt
boyutlar1 arasinda diisiik, diger alt boyutlar1 arasinda ise orta diizeyde olumlu iligkilerin var

oldugu goriilmektedir.
Degerlendirme

Yabanci dilde kelime 6grenme stratejileri dlgegi genel olarak incelendiginde 6grencilerin orta
diizeyde strateji kullandig1 goriilmektedir. Benzer sekilde Hismanoglu ve Turan (2019: 857) ,
Gogen (2020: 323) ve Okyar (2021: 43) tarafindan yapilan calismalarda da yabanci dil
Ogrenenlerin kelime O6grenme stratejilerini orta siklikta kullandiklar1 sonucuna ulasilmistir.
Olgek alt boyutlar acusndan incelendiginde ise en ¢ok duyussal stratejileri en az ise biligsel
stratejileri kullandiklar1 goriilmektedir. Hismanoglu ve Turan (2019: 857) tarafindan yapilan
caligma en ¢ok kullanilan stratejinin duyussal stratejiler olmasi agisindan bu bulguyu destekler
nitelikte olup en az kullanilan stratejilerin ise sosyal stratejiler olmasi yonii ile ayrilmaktadir.
Serabatir (2008: 72-73), tarafindan yapilan ¢alismada ise en fazla kullanilan stratejilerin
sosyal stratejiler, en az kullanilan stratejilerin yiirlitiicii bilis stratejileri oldugu sonucuna

ulagilmistir.

Kelime 6grenme stratejileri alt boyutlar1 incelendiginde telafi stratejileri alt boyutunda en
yiiksek ortalamaya sahip maddenin 6grencilerin ders i¢in gerekli kelimeleri teknolojik oyunlar
yardimiyla 6grenmeyi tercih etmeleri olmustur. Bunun diginda teknoloji yardimiyla kelimeleri
dinleme ve teknolojik programlar yardimiyla kelimeleri 6grenme ile ilgili maddelerin de orta
diizeyde oldugu goriilmektedir. Ogrenme siireclerinde teknolojinin kullanim1 erisim kolaylig
ve bireysel calismaya olanak saglamasi agisindan onemlidir. Ogrenme siirecinde teknoloji

kullaniminin artmasi1 da 6grencilerin bu tercihlerini agiklar niteliktedir.
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Ingilizce bir video ya da film izlerken bilinen kelimelerin kullanilmasimin dikkat ¢ekmesi
(X=3,66), kelime bilgisinin arttikca derste kendilerini daha rahat hissetmeleri (X=3,61), ve
yeni kelimeler dgrendiklerinde kendilerini mutlu hissetmeleri (X=3,46) duyussal stratejiler alt
boyutunda da dlgek genelinde de en yiiksek ortalamalara sahip maddelerdir. Ogrencilerin
kelime bilgisi arttikca derste kendini ifade edebilmeleri ve derse aktif katilim saglamalari
kolaylasmaktadir. Ogrencilerin kelime bilgisinin artmasi ile kendini rahat hissettiklerini ifade
etmeleri Ozgiivenin arttikca derse ilgi, motivasyon ve katilimi da artmakta oldugunu

desteklemektedir.

Metabilissel farkindalik boyutu genel olarak incelendiginde lise 6grencilerinin metabiligsel
farkindalik diizeylerinin orta diizeyde oldugu goriilmektedir. Bu bulguyu destekler nitelikte
Liliana ve Laviana (2011: 396) tarafindan yapilan ¢alismada da, ogrencilerin 6grenmede
genel anlamda metabilissel becerilerini kullandiklar1 sonucuna ulasiimistir. Olgek alt boyutlar
acisndan incelendiginde ise lise Ogrencilerinin metabiligsel farkindalik diizeyleri prosediirel
bilgi, planlama, izleme, degerlendirme, bilgi yonetme boyutlarinda orta diizeyde oldugu
goriilmektedir. Aciklayict bilgi, durumsal bilgi ve hata ayiklama boyutlarinda ise metabiligsel
farkindalik diizeylerinin yiiksek diizeyde oldugu gorilmektedir. Metabiligsel farkindalik
olgegi ve durumsal bilgi alt boyutunda en yiiksek ortalamaya sahip olan maddenin konu ile
ilgili dnceden bilinen seyler oldugunda daha iyi 6grenildigidir (X=4,03). Bununla birlikte
bilgi yonetme alt boyutunda okunan seylerin dnceden bilinenler ile ilgili olup olmadiginin
sorulmas1 maddesi de yliksek ortalamaya sahip maddelerden biridir. Eski ve yeni 6grenmeler
arasinda anlamli bag kurulmast O6grenmenin gerceklesmesinde olduk¢a Onemlidir. Bu
dogrultuda bu maddenin 6n 6grenmelerin yeni konunun 6grenilmesinde énemini gosterdigi
sonucuna ulagsmak miimkiindiir. Ogrenme i¢in istekli olma &grenme siirecinde 6n kosullardan
biridir. Tlgi duyulan konuya kars1 motivasyon ve dikkatin de yiiksek olacagi sdylenebilir. Bu
nedenle ilgi ve motivasyon dgrenmenin kaliciifmin saglanmasi agisindan 6nemlidir. Ilgi
duyulan konularin daha 1yi 6grenilmesinin aciklayict bilgi alt boyutunda en yiiksek

ortalamaya sahip olan madde olmasi bunu desteklemektedir.

Son arastirma sorusu kapsaminda bakildiginda, Ingilizce kelime Ogrenme stratejileri ile
metabiligsel farkindaliklar1 arasinda orta diizeyde pozitif bir iliski bulundugu (1=,551)
anlasilmustir. Buna gore daha fazla Ingilizce kelime 6grenme stratejileri kullanan 6grencilerin
metabiligsel farkindaliklarinin daha yiiksek oldugu sdylenebilir. Ogrencilerin metabilissel
farkindaliklarmin artmasi yabanci dilde kelime Ogrenme stratejileri kullanimlarmi da

arttiracagl sonucuna ulagmak miimkiindiir. Kelime 6grenme stratejileri, kelime 6grenme
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stirecinde Ogrencilerin siklikla kullandiklar1 ya da kullanmadiklar1 stratejilerin farkinda
olmalar1, etkili stratejileri segebilmeleri aktif 6grenmeyi desteklemektedir. Kelime 6grenme
stratejileri ve metabilissel farkindalik 6l¢eklerinin her ikisi de 6lgek geneli ile diger 6lgek alt
boyutlar1 arasinda orta diizeyde pozitif iliskinin varlig1 séz konusudur. ingilizce kelime
O0grenme stratejilerinin alt boyutlar1 ile metabiligsel farkindalik (genel) arasindaki iligkiler

incelendiginde kelime 6grenme stratejilerinin tiim alt boyutlar1 ile metabilissel farkindalik

arasinda orta diizeyde pozitif iliski bulunmaktadir.

Bunlarin disinda Ingilizce kelime dgrenme stratejileri ile metabilissel farkindalik arasindaki
iligkiler alt boyut bazinda incelendiginde hafiza stratejileri, telafi stratejileri, iistbilissel
stratejiler, duyussal stratejiler ve sosyal stratejiler ile tiim metabilissel farkindalik alt
boyutlarinda orta diizeyde pozitif iligkilerin varlig1 s6z konusudur. Ayrica, bilissel stratejiler
ile agiklayic1 bilgi, planlama, izleme, degerlendirme, hata ayiklama ve bilgi yonetme alt
boyutlarinda orta, prosediirel ve durumsal bilgi alt boyutunda ise diisiik diizeyde pozitif iligki
bulunmaktadir. Benzer sekilde, sosyal stratejiler ile metabiligsel farkindaligin prosediirel bilgi
ve durumsal bilgi alt boyutlar1 arasinda diistik, diger alt boyutlar1 arasinda ise orta diizeyde

pozitif iligkilerin var oldugu goriilmektedir.
Sonu¢

[k arastirma sorusuna iliskin ortaya ¢ikan sonug; lise 6grencilerinin kelime dgrenme strateji
kullanimlarinin orta diizeyde olmasi; en ¢ok duyussal stratejileri en az ise biligsel stratejileri
kullandiklar1 seklindedir. Strateji kullanim diizeyleri agisindan incelendiginde ise lise
ogrencilerinin hafiza, telafi, tistbiligsel, duyussal ve sosyal stratejiler alt boyutlarinda strateji
kullanimlarinin orta diizeyde, bilissel strateji kullanimlarinin ise diisiik diizeyde oldugu
anlasilmistir. Ikinci arastirma sorusuna iliskin ortaya cikan sonug; lise 6grencilerinin
metabiligsel farkindaliklarinin orta diizeyde olmasi; alt boyutlar acisindan agiklayici bilgi,
durumsal bilgi ve hata ayiklama boyutlarinda metabiligsel farkindaliklarimin yiiksek;
prosediirel bilgi, planlama, izleme, degerlendirme, bilgi yonetme boyutlarinda ise metabilissel
farkindaliklarinin orta diizeyde olmasidir. Arastirma kapsaminda ulasilan son bulguya gore
ise, lise dgrencilerinin Ingilizce kelime &grenme stratejileri ile metabilissel farkindaliklari

arasinda orta diizeyde pozitif bir iliski bulunmaktadir.

Arastirma sonucunda ulasilan bulgulardan hareketle farkli Onerilerde bulunulabilir. Bu
kapsamda; Ingilizce kelime dgrenme stratejileri kullanim1 ve metabilissel farkindalik gesitli
degiskenler (akademik basar1, dgrenme stilleri) acisindan incelenebilir. ikinci bir dneri olarak,

Ingilizce kelime 6grenme stratejileri kullammmmin dinleme, okuma, yazma ve konusma
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becerileri iizerindeki etkileri arastirilabilir. Ugiincii olarak, metabilissel becerilerin ayn1 okul
tirii ve sinif diizeyinde 6grenciler arasinda farkli okul kademelerinde yas ile birlikte bir artig
gosterip gostermedigi incelenebilir. Son olarak ise, metabiligsel becerileri yiiksek olan
ogrencilerin kelime 6grenme stratejileri kullanimlar1 da yiiksek oldugu sonucundan hareketle,
akademik basariy1 arttirmak icin metabiligsel becerileri destekleyici nitelikte egitim 6gretim

faaliyetleri, ders ici etkinlikler diizenlenebilir.
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Structured Abstract

In the 21st century, English language learning takes place at all levels, from pre-school to
higher education. However, although it is emphasized that learning English as a foreign
language in Turkey is always important, it has not achieved the desired success. VVocabulary
learning is one of the most important difficulties that students will encounter in the process of
learning a foreign language. According to the results of the research on the second language,
it has been revealed that vocabulary learning strategies play an important role in language
learning. Vocabulary learning strategies, facilitate vocabulary and English language
acquisition. Another variable examined in the study is the metacognitive awareness of high
school students. Since learners are independent in learning environments, organize their own
learning, and evaluate their own learning are the characteristics of the constructivist education
approach, it is an issue that should be emphasized that learners gain metacognitive awareness.
In the learning process, metacognitive activities allow the learner to take an active role and

the process to be student-centered.

Based on theoretical explanations, the aim of this study is to examine the relationship between
high school students' use of vocabulary learning strategies and their metacognitive awareness.
The relational model, which is one of the quantitative research methods, was used in the
research. This study was carried out with 408 high school students studying in different types
of high schools in Corlu district of Tekirdag province in the first term of the 2022-2023
academic year. As the data collection tools in the study, “Foreign Language Vocabulary
Strategies Scale” developed by Kocaman and Kizilkaya Cumaoglu (2014) and
“Metacognitive Awareness Inventory” developed by Schraw and Dennison (1994) and
adapted into Turkish by Akin, Abaci and Cetin (2007) was used. Descriptive techniques and

Pearson Correlation technique were used in the analysis of the data.

As a result of the research, firstly, it was found that high school students' use of foreign
language vocabulary learning strategies was moderate and students mostly used affective and
least cognitive strategies in learning English words; the metacognitive awareness levels of
high school students were moderate and the highest metacognitive awareness was in the
descriptive information dimension, and the lowest metacognitive awareness was in the
monitoring dimension; Finally, it was understood that there was a moderately positive
relationship (r=.551) between high school students' English vocabulary learning strategies and

their metacognitive awareness.
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Abstract

In this study, listening skill, one of the basic language skills, is
discussed. Listening skill is used the most (45%) in daily life on
average compared to other skills such as speaking, reading, and
writing. In this context, listening, which constitutes about half of
daily communication, is essential and is one of the sine qua non of
effective communication. As in mother tongue education, this skill
should be emphasized in foreign language education and should
not be ignored in foreign language lessons. The focal point of this
study is to determine to what extent this skill is included in
teaching Turkish as a foreign language and to what extent the
criteria developed by scientists for the acquisition and
development of listening skills are complied with. As it is known,
textbooks are one of the most essential course materials in
developing language skills. For this reason, the Al level book of
the textbook set titled "Turkish for Foreigners" prepared by Gazi
University Turkish Language Learning Research and Application
Centre (TOMER) and used in the courses of the same unit was
selected as a sample. In this framework, a total of 22 listening
activities in 6 units of the book above were analyzed within the
framework of the criteria compiled by Anita Klinglmair, and it
was concluded that the listening texts in the relevant book meet
the criteria to a great extent.
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Giris
Diger bir¢ok dilin oldugu gibi Tiirk¢enin de yabanci dil olarak 6gretilmesinde amag, temel dil
becerileri olarak adlandirilan dinleme, konusma, okuma ve yazma becerilerinin

gelistirilmesidir. Bu dogrultuda 6gretim programlar1 hazirlanmakta, seviyelere gore ders
materyalleri olusturulmakta ve derslerde kullanilmaktadir.

Bahsi gecgen becerilerden birisi olan dinleme, gilinliik hayatta insanlarin en ¢ok maruz kaldigi
beceridir. Giiciiyeter (2009: 163), “Bir kisinin, bir giin boyunca yaptigi faaliyetler takip
edilirse uykuyla gegirilen zamandan sonra en ¢ok konusma ve dinlemeye zaman ayrildig
goriilecektir.” ifadesiyle dinlemenin giinliik hayattaki 6Gneminden bahsetmektedir.

Aldyab (2017: 442) insanlarin giinliik olarak iletisimde harcadiklart zamanin dagilimini su
sekilde ifade etmektedir: dinleme %45, konusma %30, okuma ve yazma birlikte %25. Liile
Mert de (2016: 507) yine dinlemenin %45 civarinda en ¢ok kullanilan beceri oldugunu
aktarmaktadir.

Giinliik hayatta en ¢ok kullanilan bu beceri ayn1 zamanda “yabanc1 dil 6gretiminde dort temel
dil becerisinden en zor gelisenidir” (Demirel, 2021: 98) ve bu nedenle yabanci dil derslerinde
asla ihmal edilmemesi ve bliylik bir hassasiyetle iizerinde durulmasi gerekmektedir. Ciinkii
“Dinleme, okuma gibi, bilgi edinmenin énemli yollarindan biridir. Iyi bir dinleme olmadik¢a
iyi konusmaya ve iyi yazmaya imkan yoktur. Bu bakimdan okuma kadar, dinlemenin de
basarimizdaki pay1 biyiiktiir. Yalniz orgiin egitimin degil is ve ¢alisma hayatinda kurulan
dostluk, arkadaslik gibi iliskilerin de dinleme ile yakindan ilgisi vardir” (Ozbay, 2005: 71).

Bu diisiincelerden hareketle bu arastirmada Tiirk¢enin yabanci dil olarak &gretilmesi icin
kullanilan ders kitaplarinda yer alan dinleme aktiviteleri konu edilmistir ve 6rneklem olarak
segilen ve Gazi Universitesi Tiirkge Ogrenim Arastirma ve Uygulama Merkezi (TOMER)
tarafindan yayimlanan “Yabancilar Igin Tiirkge” adli ders kitabi setinin Al diizeyi ders
kitabinda yer alan dinleme metinleri Anita Klinglmair’in, dinleme becerisine yonelik
arastirmalar yapan Barkowski, Beile ve Kast adli bilim insanlarmin gelistirdikleri kriter
kataloglarindan derledigi kriterlere gore incelenmistir.

Arastirmada “Arastirmanin veri setini olusturan birincil veya ikincil kaynak olarak
nitelendirilen ¢esitli dokiimanlarin elde edilmesi, gozden gecirilmesi, sorgulanmasi ve analizi”
(Ozkan, 2021: 2) olarak tanimlanan dokiiman analizi yéntemi ve bu dogrultuda icerik analizi
teknigi kullanilmigtir.

Dinleme, Dinleme Becerisi ve Dinleme Metinleri

“Isitmek igin kulak vermek” (TDK, 2005: 534) olarak tanimlanan dinlemek, “dinleyicinin
once sOylenenlerle, sonra sdylenenler arasinda baglanti kurma ve iletisim igindeki islevini
anlama yetenegidir” (Erten’den aktaran, Temur, 2001: 61). Dinleme becerisi ise ozellikle
yabanci dil egitiminde yabanci dilde sdylenenleri anlama ve sonrasinda reaksiyon
gostermektir.

Dinleme becerisinin edinilmesi ve gelistirilmesi zor bir siiregtir. Ciinkii Epgacan’in da
belirttigi gibi (2013: 335), “dilin dort temel islevinden biri olan dinleme, kisiler arasinda
iletisimin vazgegilmez bir unsuru, anlaticidan gelen mesajlar1 anlama ve yorumlama ¢abasi;
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isitmeyi de icine alan kapsamli, karmasik, aktif bir siire¢; ¢ok boyutlu bir olgu; amacgl bir
davranis ve insanin segme Ozgirliigiiniin de bir yansimasi olarak insan beyninin biligsel
stireclerini gerektiren zihinsel bir etkinliktir”. Buna ragmen dinleme gelistirilebilir. S6z
konusu becerinin gelismesine ise 6zellikle seviyeye uygun ve yogun bir sekilde dinlemelerin
yapilmasi, dinleme stratejilerinin edinilmesi ve dersin hedef dilde yiiriitilmesi katki
saglayabilecektir.

Dinleme metinleri ise s6z konusu becerinin gelismesi i¢in 6zel olarak tasarlanmis metinlerdir.
Bu metinler hem 6grencinin gelisiminin takip edilebilmesi hem de 6grencilerin ¢esitli dinleme
stratejilerini uygulayabilmesi igin belli sorularla desteklenmektedir. Bunun yani sira:
“Dinleme metinleri 6grencinin hedef dile ait kelime ve telaffuz bilgisiyle ilgili bilgilere
ulagmasmin ilk basamagidir. Dinleme vasitasiyla Ogrenilen kelimeler, tamamlayici
etkinliklerin yardimiyla diger dil becerilerine de kaynak olusturmaktadir” (Korkmaz, 2019:
263).

“Yabancilar Icin Tiirkce” Adh Ders Kitabi

Arastirma kapsaminda dinleme metinleri incelenen “Yabancilar I¢in Tiirkge” adl1 ders kitabi
Gazi Universitesi TOMER tarafindan aymi adla yayimlanan kitap setinin temel diizeyi olan
Al ders kitabidir. S6z konusu ogretim seti A1-A2, B1-B2 ve C1 diizeyinde bes ders
kitabindan olusmaktadir. Dinleme metinleri incelenen kitap 22 yazar tarafindan kaleme
almmustir. 2020 yilinda yayimlanan ders kitabinin editorleri Dr. Mustafa Kurt ve Dr. Nezir
Temur, yaym koordinatorii ise Prof. Dr. Yasar Aydemir’dir.

Arastirma Kapsaminda Uygulanan Kriterler

Yabanci dil 6gretmeye yonelik olusturulan ders materyalleri belli kriterler kapsaminda
hazirlanmaktadir. Gegmisten giiniimiize en Onemli ders materyali olan ders kitaplar
hazirlanitken de bu dogrultuda gelistirilen kriterler Ol¢iit olarak alinmakta ve g¢esitli
incelemelerden gecerek yayimlanmaktadir. S6z konusu kitaplarin igerisinde yer alan dinleme
metinleri de gelisigiizel secilmemekte; konuya, seviyeye ve ulasilmak istenen kazanimlara
yonelik olarak tasarlanmaktadir.

Dinleme metinlerinin nasil olmasi gerektigi hususunda da ¢esitli bilim insanlar1 tarafindan
kriterler gelistirilmekte ve bu durum bircok arastirmaya konu edilmektedir. Gelistirilen
kriterlerden birisi de Anita Klinglmair tarafindan derlenmistir. Bu arastirmada kullanilan
kriterleri ad1 gegen kisi dinleme becerisine yonelik aragtirmalar yapan Barkowski, Beile ve
Kast adli bilim insanlarmin gelistirdikleri kriter kataloglaridan derlemistir. Ilgili katalogda
yer alan toplam 16 kriterden bu ¢alismada A1 seviyesine uygun oldugu diistiniilen 8 kriter ele
alinmistir. Diger 8 kriter, bolgesel lehge (Regiolekt) ve belirli bir sosyal grubun diliyle ilgili
(Soziolekt) maddelerin bulunmasi ve Al diizeyinin Ustiindeki seviyelerde ele aliabilecek
kriterler olmasi sebebiyle arastirmada kapsam dis1 birakilmistir.

Buna gore yabanci dil kitaplarinda yer alan dinleme metinlerinde bulunmasi gereken unsurlar
asagidaki gibi siralanmistir:

1- Dinleme metinlerinin konular1 go¢menler i¢in 6nem arz etmeli.

2- Konusmalarda kisilerin birbirleriyle olan iliski diizeyleri konu edilmeli.
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3- Ana dili konugsmayan karakterlere de yer verilmeli.

4- Metinler 6zgiin (otantik) olmali.

5- Sadece kitabi dil degil, giinliik sokak dili de yer almali.
6- Tiim metin tiirleri yer almali (monolog/diyalog).

7- Farkli dinleme tiirleri kullanilmali.

8- Tiim soru tiplerine yer verilmeli.

Bu ¢ercevede, Gazi Universitesi TOMER tarafindan yayimlanan “Yabancilar I¢in Tiirkge”
adl ders kitab1 setinin A1 diizeyi ders kitabinda yer alan dinleme metinleri yukarida siralanan
8 kriter kapsaminda incelenmistir.

Bulgular

Kitabin 6 tnitesinde yer alan toplam 22 dinleme aktivitesinin yukarida belirtilen Kkriterler
temel alinarak incelenmesi sonucunda agagidaki bulgular elde edilmistir:

1. Kriter: Dinleme metinlerinin konular: gocmenler icin 6nem arz etmeli.

Bilindigi iizere yabanci dil sadece o dili bilmek degil, ilgili dilin konusuldugu iilkede yasamak
icin de Ogretilmektedir. Yabanci dili 6grenen kisiler s6z konusu dilin konusuldugu tlkeye
turistik, ticaret, egitim vb. amaclarla gidebilecegi gibi, o iilkede go¢men olarak yasamak
amaciyla da dil 6grenebilmektedir. Bu agidan bakildiginda ve Tiirkiye’de yasamakta olan
sigimmact/gogmen sayist dikkate alindiginda Tiirkce Ogretirken konularin gdgmenler
acisindan Onem arz etmesi de beklenmektedir. Dinleme metinleri de bu ¢ergevede gocmenler
icin Onem arz etmektedir.

W Evet
Hayir

Kismen

Sekil 1. Dinleme metinlerinin konular1 gocmenler icin 6nem arz ediyor mu?

Yapilan incelemede 22 dinleme metninin 14’{iniin dogrudan gd¢menlerle ilgili olmasa da,
gocmenlerin giinliilk hayatin bir parcasi olmalarindan dolayi, dolayl olarak gé¢menleri de
ilgilendirdigi belirlenmistir. Bu nedenle dinleme metinlerinin %64 {inlin kismen gd¢menler
icin onem arz ettigi sOylenebilir. Bunun yani sira 2 dinleme metninin dogrudan gé¢menleri
ilgilendiren konular1 icerdigi, 6 metnin ise gogmenlerle ilgili olmayan konular igerdigi tespit
edilmistir.
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2. Kriter: Konusmalarda Kisilerin birbirleriyle olan iliski diizeyleri konu edilmeli.

Dinleme metinleri bilindigi lizere monolog ve diyalog seklinde ikiye ayrilmaktadir. Monolog
iceren metinlerde kisinin aile bireylerinden, arkadaslarindan veya iletisim kurdugu diger
insanlardan nasil bahsedecegi gibi durumlar kisilerin birbirleriyle olan iliski diizeyleri
hakkinda ipucu vermektedir. Diyalog i¢eren metinlerde ise iki veya daha fazla sayidaki
karakterin birbirleriyle olan iligki diizeyleri nem arz etmektedir. Konusan kisiler arkadas mi,
aile bireyleri mi, aralarinda ast-list iliskisi var m1 veya tamamen yabanci kisiler mi gibi
iligkiler de s6z konusu metinlerden anlasilmalidir. Dil 6grenmek sadece beceri temelli degil,
komple bir siirectir. Farkli kisilerle nasil bir diyalog kurulmasi gerektigi, sen mi siz mi diye
hitap edilecegi gibi bir¢ok faktdr de gilinliik yasam kiiltiirii agisindan onemlidir ve diger
becerilerde oldugu gibi dinleme becerisinde de ele alinmalidir.

® Evet
W Hayir

u Kismen

Sekil 2. Konusmalarda Kkisilerin birbirleriyle olan iliski diizeyleri konu edilmis mi?

Yapilan inceleme neticesinde 22 dinleme metninden 12’sinde kisilerin iliski diizeylerinin
konu edildigi, 8’inde ise edilmedigi belirlenmistir. 2 dinleme metninde ise bu durumun
kismen gergeklestigi goriilmektedir.

3. Kriter: Ana dili konusmayan karakterlere de yer verilmeli.

Yabanci dil derslerinde gergeklesen dinleme aktivitelerinde 6grenciler kendilerini genellikle
bilgi eksikligi olan kisilerle 6zdeslestirmektedir. Ornegin saati soyleyen degil, saati soran
veya adresi tarif eden degil, adresi soran kisi kimse genellikle kendilerini onlarin yerine
koymaktadir. Tirkceyi Ogrenen kigilerin ana dilleri Tiirkge olmadigi igin dinleme
metinlerinde ana dili Tiirk¢e olmayan karakterleri dinlediklerinde yine kendilerini onlarla
0zdeslestirme imkan1 bulacaklardir ve bu da dinlemenin daha etkili olmasini saglayacaktir. Bu
nedenle dinleme metinlerinde ana dili konugmayan karaktere de yer verilmesi beklenmektedir.

m Evet

= Hayir
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Sekil 3. Ana dili konusmayan karakterler de var m?

“Yabancilar I¢in Tiirk¢e” adl1 ders kitab1 setinin A1 diizeyi ders kitabinda yer alan 22 dinleme
metninde yer alan karakterler incelendiginde 20 dinleme metninde Tiirk karakterlerin yer
aldig1, sadece 2 metinde yabanci karakterlerin konu edildigi anlasilmaktadir. Bunlardan
birinde Lionel isimli karakterin bir anisin1 olduk¢a akici ve kusursuz bir Tiirkge ile anlattigt
dikkat ¢ekmektedir. Metnin, icerige uygun bir sekilde Tiirk¢eyi yabanci dil olarak 6grenen bir
yabanci tarafindan seslendirilmis olmas1 Ogrenicilerin  kendilerini o  karakterle
0zdeslestirebilmeleri i¢in gerekli bir unsurdur.

4. Kriter: Metinler 6zgiin (otantik) olmal.

Diger tiim becerilerde oldugu gibi, dinleme becerisinde de metinlerin 6zgiin olmasi
beklenmektedir. Bir diger ifadeyle, gilinliik hayatta ana dili konusucular1 nasil konusuyorsa
metinler de dyle seslendirilmelidir. Vurgular, tonlamalar, sesletim ve gevresel sesler giinliik
hayattaki gibi dinleyicinin karsisina ¢ikmalidir. Boylelikle dinleyici kendisini o ortamdaymis
gibi hissedebilecektir ve bu durum dinlemenin daha etkili olmasini saglayacaktir.

W Evet
® Hayir

Kismen

Sekil 4. Metinler 6zgiin mii?

Bu dogrultuda incelenen dinleme metinlerinden 12’si 6zgiin unsurlar1 tagimaktadir. 6 dinleme
metni ise 6zgiinliikkten uzak, daha ¢ok yapay bir okuma seklindedir. 4 metin ise kismen olarak
degerlendirilmistir.

5. Kriter: Sadece kitabi dil degil, giinliik sokak dili de yer almal.

Bilindigi lizere gilinliikk yasam dilinde sadece standart dil kullanilmamakta, bunun yani sira
sokak dili olarak tabir edilen dil de yer almaktadir. Yabanci dil egitimi siirecinde sadece
standart dile uygun metinler dinleyen Ogrenciler, gercek hayatta sokak dili ile
karsilastiklarinda anlamada ve dolayisiyla da iletisimde sorun yasayacaklardir. Bu nedenle en
azindan farkindalik olusturmak amaciyla da olsa kitabi dilin yam sira giinliik sokak dili
unsurlari iceren dinleme metinlerine de yer verilmelidir.
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W Evet
® Hayir

u Kismen

Sekil 5. Sadece kitabi dil mi konusuluyor? Giinliik sokak dili de yer aliyor mu?

Yapilan inceleme neticesinde yukarida bahsedilen hususun dikkate alindig1 ve sokak diline ait
unsurlarin 15 metinde yer aldigi belirlenmistir. Bunun yani sira 6 metin tamamiyla Kitap
dilinde yer alirken 4 dinleme metni kismen bu ¢ergevede degerlendirilmistir.

6. Kriter: Tiim metin tiirleri yer almal (monolog/diyalog).

Dinleme monolog ve diyalog olmak iizere iki tiir olarak siniflandirilmaktadir. Bu tiirlerden
monologda tek bir kisi konusmakta iken, diyalogda en az iki kisinin karsilikli konusmasi
gergeklesmektedir. Diyalog metinlerinde birden fazla kisinin bir konu hakkinda konugmalari
da s6z konusudur. Bu nedenle her iki tiire ait metinlerin de dinleme aktivitelerinde yer almasi
gerekmektedir.

m Monolog

= Diyalog

Sekil 6. Tiim metin tiirleri yer aliyor mu (monolog/diyalog)?

Arastirma kapsaminda incelenen “Yabancilar I¢in Tiirkge” adl1 ders kitab1 setinin Al diizeyi
ders kitabinda yer alan dinleme metinlerinin incelenmesi neticesinde 22 metnin 11’inin
diyalog, 11’inin ise monolog tiiriinii icerdigi belirlenmistir. Yar1 yariya olan bu durum, her iki
tiirtin de 6nemsendiginin bir gostergesidir.

7. Kriter: Farkli dinleme tiirleri kullanilmalx.

Dinleme tiirleri konusunda literatiirde farkli siniflandirmalar yapilsa da, Ar1 (2013: 193-196),
dinleme tiirlerini en genel haliyle “Seg¢ici, Katilimli, Etkili, Elestirel ve Empatik Dinleme”
olmak iizere bes baslik altinda toplamaktadir. Bu ¢ercevede bakildiginda en azindan bu bes
tiirde dinlemenin gergeklesmesi ve bu dogrultuda sorularin sorulmasi gerekmektedir. Farkli
dinleme tiirlerinin kullanilmasinin istenmesi, 68rencilerin giinlitk hayatta farkli sekilde
dinleme yapmalar1 gerektigi ile ilgilidir. Yabanci dil ders kitaplarinda kullanilan dinleme

104



Yabanci Dil Olarak Tiirkge Ogretimi Ders Kitaplarinda Dinleme Metinleri: “Yabancilar icin Tiirkge” Adli Ders Kitabi
Ornegi

metinlerinde de farkl tiirlerin kullanilmasi1 bu acidan 6nem arz etmekte ve dolayisiyla ders

kitaplarinda yer almaktadir.

W Segici Dinleme

Sekil 7. Farkh dinleme tiirleri kullanilmali.

Yapilan inceleme sonucunda arastirilan ders kitabinda yer alan 22 dinleme metni ile ilgili
sorularin tamaminin “Secici Dinlemeye” yonelik oldugu, diger tiirlerin yani sira yukarida
bahsedilen “Katilimli, Etkili, Elestirel ve Empatik Dinleme” tiirlerine yonelik sorularin yer
almadig1 belirlenmistir.

Kriter 8: Tiim soru tiplerine yer verilmeli.

Uluslararas1 diizeyde yapilan sinavlarda soru tiirii olarak “coktan se¢meli, eslestirme, ciimle
tamamlama, kisa cevap, dogru yanlis ve agik uglu” sorular kullanilmaktadir (Tar1 Yardimci ve
Elmali, 2021: 7). Bu ac¢idan bakildiginda s6z konusu soru tiplerinin dinleme becerisinin
Olgiilmesinde kullanilmasi beklenmektedir. Farkli soru tiplerinin kullanilmasi 6grencileri
tekdiizelikten kurtarmakta ve daha dikkatli dinlemeye tesvik etmektedir. Bu nedenle ders
kitaplarinda yer alan dinleme metinlerine yonelik olarak hazirlanan soru tiirlerinin gesitli
olmas1 6nem arz etmektedir.

® Bogluk Doldurma

m Dogru/Yanhs

® Coktan Secmeli
Eslestirme

m Kisa Cevap

B Siralama

Sekil 8. Tiim soru tipleri var mi?

Dinleme metinlerine yonelik olarak hazirlanan soru tiplerine bakildiginda 22 dinleme metnini
Olcmeye yonelik toplam 30 soru tiirii oldugu goriilmektedir. Bunun nedeni 8 dinlemede 2
farkli soru tipinin yer almasidir. Kullanilan soru tiirlerine bakildiginda ise en fazla coktan
segmeli sorularin (11) kullanildigr belirlenmistir. Bunun yani sira 9 soruda dogru yanlis, 5
soruda bosluk doldurma, 2 soruda eslestirme, 2 soruda kisa cevap ve 1 soruda ise siralama
sorularmin yer aldig1 goriilmektedir.
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Sonuc¢

Temel dil becerilerin en 6nemli unsurlarindan birisi olan dinleme becerisinin yabancilara
Tiirkge 6gretimine yonelik olarak hazirlanmis olan “Yabancilar Igin Tiirkce” adli ders kitab
setinin 0rneklem olarak segilen Al diizeyindeki kitabinda ne dlgiide yer aldigi bu arastirma
kapsaminda degerlendirilmeye ¢alisilmistir.

Bu cercevede Anita Klinglmair tarafindan derlenen kriterlere gore incelenmesi neticesinde
kitabin genelindeki dinleme metinlerinin konularinin gégmenler i¢in kismen 6nem arz ettigi
sonucuna varilmistir. Kismen olarak belirlenmesindeki neden, s6z konusu konularin dogrudan
bir gogmenin karsilasabilecegi durumlar1 ele almamasindan, genel olarak tiim vatandaslari
kapsamasindan kaynaklanmaktadir.

Bunun yani sira dinleme metinlerinde yer alan konusmalarda kisilerin birbirleriyle olan iligki
diizeylerinin genel olarak konu edildigi, bu durumun diyalog icerikli metinlerde yer aldigi
anlagilmistir.

Dinleme metinlerinde yer alan bazi karakterlerin hedef dili 6grenen kisilerden olmasi da
ozellikle 6grencilerin kendilerini onlarla 6zdeslestirmeleri agisindan 6nemlidir. Bu nedenle bu
dogrultuda seslendirmelerin yapilmasi da 6grenmeyi destekleyecektir. S6z konusu dinleme
metinlerinde ana dili konusmayan karakterlere yer verilmemis olmast bir eksiklik olarak
dikkat ¢ekmektedir.

Kitapta yer alan dinlemelerin igeriklerinin biiylik oranda giinliikk hayatta kullanilmakta olan
konulardan olustugu goriilmektedir. Bu acidan metinler 06zgiin (otantik) olarak
degerlendirilmistir. Fakat buna ragmen 6zellikle diksiyon ve vurgular 6zgiinliikten uzak ve
adeta bir metni seslendirme izlenimi uyandirmaktadir.

Ayni durum “Sadece kitabi dil mi konusuluyor? Giinliik sokak dili de yer aliyor mu?” kriteri
icin de gecerlidir. Seslendirilen metinler gilinliikk sokakta konusulan dille alakali olsa da
dinleyicide vurgu ve tonlama eksikliginden dolay1 o intiba1 uyandirmamaktadir.

“Tim metin tiirlerinin (monolog/diyalog)” yer almasi gerektigi kriterine kitapta tamamen
uyuldugu, bu dogrultuda esit diizeyde monolog ve diyaloglara yer verildigi belirlenmistir.

Yukarida da bahsedildigi gibi dinlemenin global dinleme, detayli dinlemenin yani sira
“katiliml1 dinleme, katilimsiz dinleme, not alarak dinleme, kendini konusanin yerine koyarak
dinleme (empati kurma), yaratici dinleme, segici dinleme ve elestirel dinleme” (Benzer ve
Arslan, 2022: 257) gibi birgok tiirii vardir. Al diizeyinde bunlarin hepsini uygulamak seviye
acisindan miimkiin olmayabilse de en azindan global, segici, detayli gibi dinleme tiirlerine yer
verilebilecegi bilinmektedir. Sadece secici dinleme tiirline yer verilen kitap bu nedenle “farkli
dinleme tiirleri kullanilmalidir” kriterini saglamamugtir.

Incelenen ders kitabinda yer alan dinleme metinlerinin anlasilip anlasilmadiginin 6l¢iilmesi
amactyla kullanilan soru tiplerindeki ¢esitlilik goze carpmaktadir. Hemen hemen tiim soru
tiirlerine yer veren kitap, “tiim soru tipleri yer almali” kriterini biiyiik oranda karsilamaktadir.

Tiim bu tespitler neticesinde, Al diizeyi “Yabancilar I¢in Tiirkge” adl1 ders kitabiin dinleme
metinlerinin kisilerin birbirleri ile olan iliski diizeyleri, 6zgiinliik, giinliik konusma dili, metin
ve soru tipleri (2, 4, 5, 6 ve 8. kriter) acisindan yeterli oldugu, metin konular1 agisindan
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kismen yeterli (1. kriter) ve ana dili konusan karakter ile farkli dinleme tiirleri ag¢isindan (3 ve
7. kriter) gelistirilmesi gerektigi belirlenmistir.

Bunun yani sira, dinleme metinlerinin konularinin gé¢menlerle daha fazla iligkilendirilmesi,
ana dili konugsmayan karakterlerin de seslendirmelerde yer almasi ve farkli dinleme tiirlerinin
kullanilmasmin yani1 sira tim metinlere c¢evresel arka plan seslerinin dahil edilmesi
neticesinde incelenen kitab1 kullanan 06grencilerin dinleme becerilerinin daha fazla
gelisebilecegi sonucuna varilmistir.
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Structured Abstract

This study examined the listening activities in the coursebooks used for teaching Turkish as a
foreign language. The listening texts in the Al level coursebook of the “Turkish for
Foreigners” textbook set published by Gazi University Turkish Language Learning Research
and Application Center (TOMER) were selected as samples. These selected listening texts
were examined according to the criteria compiled by Anita Klinglmair from the criteria
catalogs developed by scientists named Barkowski, Beile, and Kast, who researched listening
skills. Out of a total of sixteen criteria in the relevant catalog, eight criteria that are considered
to be suitable for the Al level are discussed in this study. Other criteria were excluded from
the research because they required a level above the Al level due to features such as the
regional dialect (Regiolekt) and the language of a specific social group (Soziolekt) mentioned
in the listening texts.

Accordingly, the elements that should be present in the listening texts in foreign language
teaching coursebooks are listed as follows:

1- The topics of the listening texts should be necessary for immigrants.

2- The relationship levels of the people with each other should be mentioned in the
conversations.

3- Non-native-speaking characters should also be included.

4- Texts must be authentic.

5- Not only book language but also daily colloquial language should be included.
6- All text types should be included (monologue/dialogue).

7- Different types of listening should be used.

8- All question types should be included.

In the research, the document analysis method, which is defined as “obtaining, reviewing,
questioning and analyzing various documents described as primary or secondary sources that
constitute the data set of the research” (Ozkan, 2021: 2), and within this scope, the content
analysis technique was used.

As a result of the analysis, it was concluded that the subjects of the listening texts in the
coursebook are partially crucial for immigrants. The reason why it is determined partially is
that the topics in question do not directly address the situations that an immigrant may
encounter but generally involve all citizens.

In addition, it was understood that the relationship levels of the people with each other in the
conversations in the listening texts were generally mentioned, and this situation took place in
the texts with dialogue content.

The fact that some of the characters in the listening texts are foreigners is also essential,
especially for the students to identify with these characters. For this reason, making
vocalizations in this direction will also support learning. That non-native speaking characters
are not included in the listening texts in question draws attention as a deficiency.
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The content of the listening texts in the coursebook mainly consists of topics that are used in
daily life. In this respect, the texts were evaluated as authentic. However, despite this, the
diction and accents are far from authentic and give the impression of vocalizing an
unauthentic text.

The same situation is in question for the criterion “Is only the book language spoken? Does
the daily colloquial language also take place?” Although the voiced texts are related to the
language spoken in daily life, they do not evoke that impression due to the listener’s lack of
emphasis and intonation.

It has been determined that the criterion that “all text types (monologue/dialogue)” should be
included is fully complied with in the coursebook, and in this context, monologues and
dialogues are included equally.

As mentioned above, there are many types of listening, such as global listening, detailed
listening, selective listening, participatory listening, non-participatory listening, note-taking
listening, listening by putting oneself in the speaker’s shoes (empathizing), and creative
listening. Although it may not be possible to apply all of these listening types at the Al level,
it is known that at least global, selective, and detailed listening types can be included. For this
reason, the coursebook, which provides for only selective listening, does not fulfill the
criterion that “different types of listening should be used.”

The diversity in the question types used to measure the comprehension of the listening texts in
the analyzed coursebook draws attention. The coursebook, which includes almost all kinds of
questions, fulfills the criterion of “all question types should be included” extensively.

As a result of all these findings, it has been determined that the listening texts of the Al level
“Turkish for Foreigners” coursebook are sufficient in terms of the level of relationship
between people, authenticity, colloguial language, text and question types (2nd, 4th, 5th, 6th
and 8th criteria), partially sufficient in terms of text topics (1st criterion) and need to be
improved in terms of native speaker character and different listening types (3rd and 7th
criteria).
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Amerika; yerliler, Meksikal1 Amerikalilar, Japon Amerikalilar ve
bunlar gibi farkli etnik gruplarin birlesiminden olusmaktadir. Yerli
Amerikalilar bunlarin i¢inden en eskileridir ve Amerika’nin esas
yap1 taglarini olusturmaktadir. Bu nedenle, Amerika’nin etnik
farkliliklardan olusan bir iilke oldugunu sdylemek yanlis olmaz.
Diger etnik gruplar gibi yerliler de beyaz Amerika’da pek ¢ok
zorluk ile Kkiiltiirel ve fiziksel ayrimcilik yasamistir. Yerli
Amerikalilarin atalar1 uzun ve giiclii tarihleriyle bilinmektedir,
clinkli gelenekleri koklii ve baglayici aile degerlerine dayanir.
Gecmiglerine ve aile kiiltiirlerine saygilarindan dolayi, yerliler
toplu yasami insa etmislerdir ve Amerika bireyselci bakis agisiyla
bu diizene kars1 ¢ikmaktadir. Bu nedenle, tarih boyunca yerliler ile
beyaz Amerika arasinda devam eden bir ¢atisma olmustur. Bunun
yani sira, Yerli Amerikalilar ile Tiirkler arasindaki baglant: tarihte
uzun yillar tartisma konusu olmustur.

Louise Erdich’in kitabi1 Love Medicine hangi yonlerden yerlilerin
motiflerini  yansitmaktadir? Yerli Amerikalilar ve Tirkler
arasindaki esas iliski nedir? Erdich Yerli Amerikalilarin tarihine
nasil yaklasmistir? Bu calisma, Tiirk ve Amerikan kiiltiirleri
arasindaki yakin benzerlikleri ifade edilen sorular cergevesinde
yansitmaya caligsacaktir.

Anahtar Kelimeler: Yerli Amerikali, Tiirk, Louise Erdrich, Love
Medicine, Sozli Gelenek.
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Abstract

In America, there are numerous ethnic diversities, such as
Indigenous people, Mexican Americans, Japanese Americans, etc.
Native Americans are the oldest nation, which constructs the
essential origin in the U.S., so it can be said that America was
created with various patterns of ethnic minorities. Like other
ethnic groups, Native Americans encounter many hardships and
discriminations, such as cultural and physical assimilations in the
white dominant American system. Ancestors of Native people are
known for their long and robust history because their traditions are
based upon strong and unifying family values. Because of
respecting their past and family traditions, Indigenous people
construct their communal way of life, and America is against this
notion with its individualistic outlook towards life. Thus,
throughout history, there have always been great clashes between
the whites and Native people. Besides, many debates have existed
about the relationship between Native Americans and Turks
throughout history. From which perspectives does Louise Erdrich
reflect the Native American motifs in Love Medicine? What is the
essential relation between the Native Americans and the Turks?
How does Erdrich approach the history of Native Americans? This
study sheds light on these questions with the close similarities
between the Turkish and American cultures.

Keywords: Native American, Turks, Louise Erdrich, Love

Medicine, Oral tradition
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Introduction

The cultural tapestry of America is woven with threads of diversity, each strand representing a
unique ethnic heritage and worldview. Among the rich mosaic of cultures that call the United
States home are Indigenous people, Mexican Americans, Japanese Americans, and countless
others, each with distinct traditions and values. While Western thought often emphasizes
individualism and self-reliance, a parallel perspective is deeply rooted in collectivism and
reverence for familial bonds within Native American communities; there is a pronounced
inclination towards collectivism, characterized by a holistic approach to cognition. This
manifests in a persistent endeavor to identify and establish patterns and connections between
events and the accumulation of knowledge. This collectivist mindset shapes the Indigenous
people's social fabric, fostering a profound respect for the family institution. Bowers aptly
notes that many values are unconsciously transmitted through colloquialisms, catchphrases,
and cultural metaphors, underscoring the importance of exploring their stories and narratives

to comprehend their historical and cultural foundations.

Beyond their communal lifestyle, Native Americans exhibit a profound connection with
nature, viewing it as a source of healing and spirituality. Their history, however, is marked by
diversity among tribes, yet a shared truth prevails—the spirit of the universe. American Indian
culture extols values like harmony with nature, resilience in the face of suffering, respect for
others, and an inherent belief in the goodness of humanity. These values, while noble, can
sometimes hinder individuals and families in times of adversity, as seeking help from non-
Indigenous sources can be met with fear and mistrust borne out of past oppression and
discrimination. This study also delves into the striking commonalities shared by Native
Americans and another group, the Turks. These commonalities encompass belief systems,
family values, and storytelling traditions. Through a genetic lens, paleo geneticist Eske
Willerslev's research reveals the intricate web of human migration and mixing that led to the
emergence of Native Americans. This genetic study provides vital insights, confirming that
Native Americans possess genetic ties to western Eurasia, a revelation that traces back to an

ancient ancestry.

As Willerslev's research suggests, the ancestors of Native Americans diverged from their East
Asian counterparts and moved north, encountering a group from western Eurasia, exemplified
by the Mal'ta boy. Their mingling forged the path for their descendants to journey eastward
into North America, solidifying their connection to the Western Eurasian roots. Moreover,

anthropologist and geneticist Jennifer Raff's work from the University of Texas at Austin
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reinforces the Siberian ancestry of Native Americans, contributing to our understanding of the
origins of these ancient peoples. While Native American narratives about their heritage
persist, it is essential to acknowledge alternative explanations proposed by non-Indigenous
sources, such as the belief that Native Americans share genetic ties with Turks and Tatars
from Asia, a theory championed by luminaries like Thomas Jefferson and Constantine
Rafinesque. In exploring diverse cultures and their ancestral roots, we embark on a journey to
comprehend the intricate tapestry of American society better, weaving together the stories,
traditions, and genetic connections that bind Indigenous peoples and their Turkic counterparts

to a shared human history.
1. Who is Louise Erdrich?

Louise Erdrich is a prolific and influential author known for her extensive body of work that
traverses diverse thematic terrains, all deeply rooted in the experiences of Native Americans.
Her literary prowess is marked by a descriptive language that vividly captures the essence of
Native culture and history. This study, focusing on her renowned work "Love Medicine,"”
aims to explore the commonalities shared between Native Americans and Turks within the
context of her tetralogy, which includes "The Beet Queen™ (1986), "Tracks" (1988), and "The
Bingo Palace™ (1994). Erdrich's literary oeuvre is deeply inspired by her ancestral
experiences, positioning her works as significant autobiographical sources within Native
American literature. Her unique perspective arises from her mixed heritage, with a German
father and a Chippewa Indian mother, allowing her to offer an authentic lens through which to
narrate these stories. This multidimensional aspect contributes to the richness of her

descriptive language and distinctive style.

Louise Erdrich's literary career spans an impressive seventeen novels, in addition to volumes
of poetry, children's literature, short stories, and a memoir delving into her early motherhood
experiences. Her literary accomplishments are underscored by numerous prestigious awards,
with "The Round House" securing the National Book Award for Fiction, "The Plague of
Doves" earning the Anisfield-Wolf Book Award and being a Pulitzer Prize finalist, and her
debut novel, Love Medicine, claiming the National Book Critics Circle Award. Further
recognition includes the Library of Congress Prize in American Fiction, the esteemed
PEN/Saul Bellow Award for Achievement in American Fiction, and the Dayton Literary
Peace Prize. Erdrich's contributions extend beyond her writing, as she is also the proprietor of
Birchbark Books, a cherished independent bookstore in Minnesota. In this academic

exploration, we delve into the literary world of Louise Erdrich, investigating the intricate web
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of themes, narratives, and cultural resonances that underlie her works. We aim to unravel the
common threads connecting Native American and Turkic experiences, as reflected in the
pages of her tetralogy, thereby shedding light on the multifaceted dimensions of Native
American literature and the profound impact of Erdrich's contributions to this literary

landscape.

2. Exploring Love Medicine: An In-Depth Analysis of Family, Traditions, Religion,
and the Dynamics of Chance and Fate

Love Medicine, a collection of short stories from a Native American perspective, is a
captivating exploration of the Native American voice skillfully crafted by author Louise
Erdrich through the lens of the traditional Chippewa story cycle. Within this literary tapestry,
an array of distinct families, including the Kashpaws, Lazarres, Lamartines, Nanapushes, and
Morriseys, emerges, each weaving its unique narrative while sharing cultural practices that
encapsulate the essence of Native American heritage. Erdrich's narrative prowess emanates
from her understanding of and compassion for individuals of mixed heritage, a perspective
she draws from her own life, acknowledging that the complexities of mixed ancestry were not
a fictional construct but a lived reality deserving exploration. This novel can be likened to an
intricately woven spider's web, with its intricate familial relationships as the threads that bind
the characters together. Through a lens of the family anthology, Love Medicine encompasses a
tapestry of trickster tales, ritual practices, and deep reverence for both nature and ancestry. A
central theme in the novel is the importance of the past in shaping tribal authority and culture.
The respect accorded to the past highlights its significance as a guiding element in tribal

history.

Furthermore, the novel explicitly showcases the Native American reverence for nature, which
is portrayed as an essential and inseparable element of their lives. Within Love Medicine, the
extended family is the touchstone of Indian American identity. The complex interrelationships
described in the novel illuminate how the characters are bound together, not just
psychologically but also psychically. These interrelated patterns mirror the cyclical nature of
the natural world, a profoundly significant notion for Native Americans and one that is

intricately woven into the fabric of the narrative.

This study also delves into the intriguing parallels between the thematic approaches in Love
Medicine and Turks' cultural and traditional lifestyles. These shared resemblances, which will
be examined in greater detail in subsequent sections, underscore the enduring commonalities

between these two seemingly distant cultures. Scientific research, such as the International
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Weekly Journal of Science findings, reinforces the historical connection between far-flung
nations, revealing shared DNA codes and cultural practices that have transcended
geographical boundaries over millennia. In Love Medicine, Louise Erdrich deftly highlights
her Chippewa tribal ancestry while drawing connections to Turkish traditions, emphasizing
these themes as central to the narrative. This comprehensive exploration aims to uncover the
profound similarities between Native American and Turkish cultural traditions as depicted in
the novel, shedding light on the stories of the families within its pages and offering a deeper

understanding of the cross-cultural intersections that shape their experiences.
2.1.The Vital Significance of Family: Nurturing Bonds, Traditions, and Identity

The central theme of the family stands as the cornerstone of Louise Erdrich's Love Medicine,
where intricate and intertwined relationships take center stage, presenting a narrative tapestry
rich in complexity. Five distinct families intertwine their stories within the narrative,
revealing the profound significance of familial bonds and their complexities. A closer
examination of the family tree illuminates the intricacies of these relationships, which play a
pivotal role in shaping the characters' lives and experiences.

In Love Medicine, the narrative perspective is dynamic, with fourteen stories that shift the
focus among various characters. Amidst this narrative diversity, the Kasphaw family emerges
as a prominent and active figure. The relationship between brothers Nector and Eli takes
center stage within this family, embodying the stark contrast in their upbringing and life
experiences. Nector's journey to the reservation, representing white supremacy and
assimilation, contrasts Eli, who is sheltered from this influence by their mother, emphasizing
his connection to nature. These two brothers serve as symbols of the constructed spheres
where the white and Indigenous worlds intersect, highlighting the complex identities that

result from these intersections.

The character of Marie, Nector's wife, assumes significant importance in the narrative as she
embodies the prevailing gender roles within the story. Depicted as obedient and submissive,
Marie's character undergoes significant trials, including betrayal by her husband, Nector.
Despite these challenges, she endeavors to preserve her family unit and resorts to superstitious
practices to bind Nector to their home. It is worth noting that the concept of "home"
symbolizes gathering disparate pieces, where everyone contributes to creating their realities

and identities.
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Lulu Lamartine is another character in Love Medicine whose portrayal exemplifies the
consequences of love affairs outside the bounds of marriage. Her numerous romantic
entanglements, including one with Nector Kashpaw, illustrate the turmoil often accompanying
extramarital affairs, ultimately leading to their dissolution. Furthermore, the novel explores
the intricate dynamics of extended families, wherein grandparents and their children coexist,
exemplifying the intergenerational ties that bind these characters. These familial relationships
underscore the multifaceted nature of identity construction and the enduring influence of
family in shaping the characters' lives. This study delves into the multidimensional portrayal
of family within "Love Medicine," offering a comprehensive examination of the complexities
of family relationships, gender roles, and the enduring significance of home and extended
family networks within the narrative.

2.2.Traditions Unveiled: Exploring Mythic and Oral Cultural Heritages

Traditions serve as invaluable cultural markers, offering insights into the essence of nations
and communities. Native Americans hold their mythic and oral heritages, including the art of
storytelling and the presence of trickster stories, in high regard. Within these traditions lies a
treasure trove of morality tales, each imparting valuable lessons, including rejecting excessive
pride, lust, and greed for children. These instructive narratives reveal the Native American

quest for truth and wisdom, encapsulated within the intricate fabric of their cultural practices.

Love Medicine, as a literary work, reflects numerous Native American traditions, prominently
featuring the concept of the trickster tale. Before delving into the examination of specific
characters within the novel, it is crucial to establish the essence of the trickster and how it
manifests in these stories. In Native American literature, "trickster” refers to shape-shifters
who embody diverse attributes, from creators to destroyers. Their supernatural characteristics
hold significant mythological roles in creating the human narrative, making them central
figures within Native American mythology. In the context of the Chippewa legend, the
trickster takes on a pivotal role, often endowed with extraordinary supernatural strength.
Within the pages of Love Medicine, several characters embody the essence of the trickster.
Gerry, for instance, possesses an unmatched agility that allows him to elude capture by law
enforcement, consistently slipping through the grasp of the authorities. Lulu, another
character within the narrative, personifies the archetype of the attractive trickster. Her life is
characterized by a string of lovers, resulting in the birth of numerous children from these
relationships. Lulu embodies the allure and enigmatic qualities often associated with the

trickster figure in her actions.
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Albertine, the daughter of Swede and Zelda (with Zelda being the daughter of Marie and
Nector), represents a unique manifestation of the trickster archetype within the narrative. Her
trickster-like actions are not driven by a desire to deceive but rather by a pursuit of oneness—
a central facet of Chippewa culture. This way of thinking and navigating the world
underscores the multifaceted nature of trickster tales within Native American traditions. This
study seeks to unravel the complexities of Native American traditions and their embodiment
within the trickster tales of Love Medicine. Through a comprehensive analysis of these
traditions and the characters who personify them, we aim to shed light on the rich tapestry of
cultural heritage interwoven within the narrative, illuminating the enduring significance of

these practices in shaping the characters' lives and the broader Native American experience.
2.3.Spiritual Threads: Exploring Religion's Influence on Culture and Identity

While religion does not occupy a prominent position in the narrative of Love Medicine, its
presence within the story holds profound significance. Native Americans, deeply rooted in
their belief in the supernatural and a higher power, have historically faced the pressures of
Christian conversion due to white society's oppression. These pressures, often manifested
through civilizing practices, have left an indelible mark on the cultural landscape of Native
American communities. Within Love Medicine, the character of Marie, the wife of Nector,
emerges as a poignant example of the impact of Christianity on Native American individuals.
Her attendance at a white school exposes her to the harsh treatment and mistreatment by
Sister Leopolda, a white nun. Marie's experiences serve as a stark reminder of the turbulent
history of Native Americans grappling with the encroachment of Christianity and the

accompanying cultural shifts.

The novel also weaves a tapestry of religious symbolism into its narrative fabric. The
drowning of June, Lipsha, and King Kashpaw's mother takes on a deeper resonance,
symbolizing a form of salvation akin to the story of Jesus Christ. Louise Erdrich, influenced
by the practices of Christianity, subtly incorporates these elements into her work. However,
she does not shy away from depicting the negative aspects of Christianity, offering a nuanced
exploration of its impact on Native American communities. Simultaneously, Erdrich extols
her characters' enduring spirituality and belief systems, underscoring their resilience in the

face of cultural assimilation.

The title of the novel's second chapter, "Saint Marie,” is a significant indicator of the themes
explored. It highlights the process of Native American assimilation into white society's

practices, where religion becomes a vehicle for imposing dominant ideologies upon the
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indigenous population. Here, European settlers wielded religion as a tool of captivity,
representing the imposition of foreign beliefs on Native American cultures. Through the lens
of Louise Erdrich's Love Medicine, this academic examination delves into the subtle yet
profound influence of religion on the lives of Native Americans. It explores the complex
interplay between spirituality, assimilation, and cultural identity within a changing world,
highlighting the enduring effects of white society, religious conversion, and the creation of

reservations on Native American communities and their belief systems.
2.4.Navigating the Tapestry of Chance and Fate: A Literary Exploration

Within the intricate narrative tapestry of Love Medicine, chance and fate emerge as central
and inextricable elements that shape the lives of its characters. This exploration delves into
the profound significance of these themes, revealing how the characters' destinies are
intricately tied to the whims of chance and the inexorable forces of fate. A poignant example
of fate's influence is embodied in the character of Nector, whose untimely demise stems from
a superstitious act by his wife, Marie, and their grandson, Lipsha. The novel's narrative, along
with the perspectives of its characters, often portrays Nector's death as an act of fate,

underscoring the pervasive belief in destiny within the community.

In Love Medicine, chance also plays a pivotal role in guiding the characters' paths. For
instance, the meeting between Nector and Marie occurs due to a chance encounter, as does the
fateful connection between Nector and Lulu, which leads to a profound love affair. It is
believed that the capricious nature of chance influences significant life decisions, ultimately
shaping the characters' trajectories. The characters within the novel, like many Native

Americans, view chance as a fundamental aspect of existence, deeply intertwined with fate.

Towards the novel's conclusion, the emergence of a casino symbolizes the theme of chance in
life. Lyman's decision to open the casino and collect funds for the tribe underscores the
enduring significance of gambling within the Chippewa tradition, offering a poignant
reflection of the Indigenous belief in the interplay of chance and fate. These elements are seen
as the ultimate outcomes of the natural world, a fundamental principle that permeates the lives
of Native Americans and informs their worldview. This academic examination seeks to
unravel the complex dynamics of chance and fate manifesting in Love Medicine. By delving
into the character's experiences and the cultural backdrop of Native American beliefs, it
endeavors to shed light on the profound interconnections between these themes and their

enduring influence on the lives and decisions of the novel's characters.
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3. Exploring the Complex Interplay Between Native Americans and Turks:

Scientific Discoveries, Historical Examples, and Cultural Experiences

Understanding the relationship between Native Americans and Turks requires a multifaceted
exploration that encompasses genetic, historical, and cultural dimensions. To lay the
groundwork for this investigation, it is essential to consider the concept of haplogroups, which
are genetic population groups sharing a common ancestor along either the patrilineal or
matrilineal line. These haplogroups are categorized using alphabet letters, further refined by
additional alphanumeric combinations. Of relevance is haplogroup J2, which serves as the
primary Y-DNA marker for Turkey, the Levant, and Iran. This genetic framework provides a
broader context for examining the connections between various nations before delving into
the relationship between Native Americans and Turks. The exploration of the intricate
relationship between Native Americans and Turks has been a subject of scholarly inquiry and
scientific investigation throughout history. In Turkey, the work of Reha Oguz Tiirkkan stands
as a significant contribution to understanding the close ties between these two nations, as
detailed in his book "Tiirkler ve Kizildereliler." Within the annals of Turkish history, Mustafa
Kemal Atatiirk, the founding father of modern Turkey, displayed a keen interest in the
American Indian question. He dispatched historian Tahsin Mayatepek to Mexico as a Turkish
Ambassador, tasked with researching the potential Turkic origins of the Maya civilization.
Tiirkkan's book "Tiirkler ve Kizildereliler" provides a comprehensive account of numerous
examples that illustrate the profound relationship between Turks and Native Americans.
These examples encompass diverse articles and visual materials, such as a New York Times
Magazine article suggesting that the first settlers in America, dating back to 4000-5000 BC,
were of Turkish origin. This publication also includes a depiction of their supposed route to
the Americas. Another article from the Turkish Times highlights cultural similarities between
Indians and Turks, with Dr. Arslan attributing these resemblances to mere "coincidences."
However, as Tiirkkan meticulously points out, the wealth of scientific and cultural parallels

suggests a more profound connection, some of which are explored in this paper.

Tiirkkan's visual examples further emphasize the striking similarities between Native
Americans and Turks. Notably, sculptures of Indians depicted in these materials resemble
Turkish stereotypes, notably characterized by the presence of handlebar mustaches—a
significant indicator of Turkish identity. Most of these sculptures proudly sport mustaches and
beards, standard features among Turkish men and integral to their cultural identity. Genetic

studies also shed light on the shared heritage between Native Americans and Turks. These
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studies reveal that all Native Americans, both ancient and contemporary, trace their origins
back to a single ancestral population in Siberia, which diverged from other Asian people
approximately 23,000 years ago. Subsequently, this ancestral population inhabited the land of
Beringia for up to 8,000 years before embarking on a single migration wave into the
Americas, where they eventually diverged into northern and southern branches approximately
13,000 years ago. This academic exploration seeks to unravel the intricate web of genetic,
historical, and cultural connections that bind Native Americans and Turks. By delving into
scientific discoveries, historical encounters, and cultural parallels, it endeavors to illuminate
the depth of the relationship between these two nations, offering a comprehensive
understanding of their shared heritage.

The long odyssey of the first Americans

One study concludes that Native Americans arrived in a single wave of migration (purple), then
split into two subgroups; the Arctic Inuit arrived in a later migration.

Mal'ta: about —\ Bt /__\N
24,000 years ago H !

ATHABASCANS &

NORTHERN AMERINDIANS |

SIBERIANS
Split from Likely after
EAST Siberians about 5000 years ago
ASIANS 23,000 years ago
' = North-south
Anzick: about split about 13,000
12,600 years ago years ago
SOUTHERN
AMERINDIANS
Melanesia
Australia
Monte Verde: about
=P |nuit migration ==$ Early migration 14,600 years ago

Adapted from Raghavan et al., Science (Retrieved from
https://www.sciencemag.org/news/2015/07/mysterious-link-emerges-between-native-

americans-and-people-half-globe-away)

This academic discourse embarks on a journey to explore the multifaceted phenomenon of
intercultural encounters and the resulting address between the Melungeons, Turks, and their
shared heritage. A pivotal starting point is the compelling research documented by Brent

Kennedy in his seminal work, "From Anatolia to Appalachia: A Turkish-American Dialogue"
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[Kennedy, 7]. This research reveals an intriguing narrative of cultural exchange that has
unfolded since 1995, involving hundreds of children from the Appalachian regions of
Virginia, Tennessee, and Kentucky who have forged connections with Turkish pen pals. This
exchange has given rise to a rich tapestry of cultural interactions, exemplified by native
Turkish musicians harmonizing and dancing with traditional Appalachian fiddlers and singers.
Of central significance is Kennedy's proposition that the Melungeons are descendants of
Ottoman Turkish slaves who made their voyage to the New World alongside the renowned
explorer Sir Francis Drake during the sixteenth century [Kennedy, 7]. However, the
Melungeons' enigmatic origins have been embroiled in a contentious debate within the US
blogosphere. Accusations have emerged, suggesting that both the community's leadership and
the Turkish lobby in Washington have exploited the Melungeons to advance Ankara's

political agenda.

Our exploration ultimately leads us to a profound understanding of the Melungeons, the
enigmatic people whose heartland resides in upper East Tennessee. It unveils the intriguing
fact that "From Anatolia to Appalachia,” subtitled "A Turkish-American Dialogue,” is an
earlier publication from the same publisher, addressing the potential connection between the
Turks of the Ottoman Empire and the Melungeons (Kennedy, p. 7). Remarkably, Turkic
people have been migrating to America for many centuries, a narrative that has largely
escaped recognition until now. This book, primarily composed of interviews with interested
Americans and Turks, refrains from definitively concluding. Nevertheless, the importance of
this inquiry extends beyond academic curiosity, encompassing vital medical considerations
[Pennington et al. 4-5]. The discourse culminates by emphasizing the crucial significance of
interdisciplinary research in unraveling the intricate connections between the Melungeons,
Turks, and the broader scope of historical and genetic narratives. It underscores the enduring
value of exploration, discovery, and understanding in the intricate tapestry of human heritage

and culture.

The term "Melungeon” has been broadly applied to a geographically dispersed group of
people primarily associated with the regions of Tennessee, Virginia, North Carolina, South
Carolina, and Kentucky within the United States. This group is often recognized as mainly
concentrated in the contiguous areas of Eastern Tennessee, Southwest Virginia, and
Northwest North Carolina. References to Melungeon groups in Ohio and Louisiana exist
[FamilySearch]. As a collective identity, the Melungeons are characterized by their mixed-

race heritage. Various definitions and descriptions of what constitutes a Melungeon have
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emerged, but a common thread among these definitions is their multiracial ancestry

(FamilySearch).

One notable aspect that transcends this multifaceted identity is the presence of Shamanism
within Melungeon culture. Shamanism, a belief system encompassing religious, traditional,
and cultural elements, stands out as a significant commonality shared between Indian
Americans and Turks, particularly those from Central Asian Turkish states and communities.
Both groups believe that Tengri is the world's creator and attribute spiritual qualities to the
shaman, who serves as a spiritual guide and possesses unique healing abilities (Rogers). In
Native American culture, shamans are perceived as individuals having special powers that
enable them to journey to other realms, where they interact with spirits, obtain spirit helpers,
and access knowledge that aids them in various activities in the mundane world. These
activities encompass curing ailments, influencing game animals, and inducing rain, among

other functions (Rogers).

Conversely, within Turkish culture, shamanism is intrinsically linked to the belief in Tengri.
The parallels between Native American and Turkish Shamanism are further evidenced in
linguistic terms. An excerpt from a Turkish source elucidates this connection, citing
archaeological findings in Siberia, which included bone sewing needles and tools for throwing
spears made from deer antlers. Strikingly, similar items are found in the Americas today,
referred to as "atl-atl" in the Aztec language (Arslan). This shared technology highlights the
commonality of hunting and crafting sharp tools for survival between Turkish and Native
American cultures. Scientific experimentation has also lent credence to the resemblances
between these cultures. For instance, DNA tests conducted on human remains found in
America and Siberia have provided compelling evidence. These tests demonstrate the genetic
similarity between human bones on both sides of the Bering Strait, affirming the presence of a
joint ancestral group that arrived in America approximately 20,000 years ago (Arslan). The
connection between the ancestors of Turks and Native Americans is further substantiated by
the historical movement of ancient Central Asian peoples, including the forebears of the
Turkish population. These migratory patterns indicate the dispersion of these groups from

their Central Asian and Siberian homelands toward the east, west, north, and south (Kaya).

Conclusively, American Indians' ancient migration from Asia to the Americas is well-
documented. Moreover, the linguistic evidence proposed by paleoanthropologist Polat Kaya
supports the notion that the ancestors of certain Native American groups and the progenitors

of Turks and other Altaic people resided in shared or neighboring geographic regions of
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Central Asia and Siberia. Kaya's analysis of critical linguistic root words such as "ata,” "apa,
and "ana" and their derivatives reveals their prevalence in numerous languages spoken by
Native populations in North, Central, and South America. These shared linguistic elements
can be construed as "linguistic artifacts” passed down from the common language spoken by
these ancient communities while dwelling in Central Asia and Siberia before their separation,
estimated to have occurred over 10,000 years ago (Kaya). While some members of these
ancestral groups remained in their Asian homelands and others embarked on migrations to
North America, a shared linguistic heritage endures, underscoring the enduring connections
between the Melungeons, Turks, and Native American communities across the expanse of

time and space (Kaya).

4. Cross-Cultural Parallels: Exploring the Resonance Between Native American

Love Medicine and Turkish Cultural Traditions

This section of the paper delves into the intricate relationship between Native American and
Turkish cultures, drawing references from the literary work "Love Medicine” by Louise
Erdrich. Native Americans and Turks, residing in distinct geographical regions with unique
cultural practices, share intriguing similarities in their familial structures and cultural values.
This analysis categorically explores commonalities, highlighting the significance of extended
families, reverence for grandparents, and the intricate web of family relations in both
societies.

4.1. Extended Family Structures: The first striking similarity between Native American
and Turkish cultures lies in their strong emphasis on symbolic family structures. In
"Love Medicine,"” the Chippewa Native Americans exemplify the importance of
communal living. Louise Erdrich underscores this point by "the main house, where all
of my aunts and uncles grew up" (Erdrich, 1984, p. 11), emphasizing the close-knit
bonds within Native American families. Similarly, Turkish society prioritizes family,
considering it the cornerstone of the community. It is customary for individuals to
reside with their parents until marriage, fostering close family ties. The novel further
illustrates this concept as cousins are raised together, mirroring the practice of familial
cohabitation prevalent in Turkish culture. The romantic relationship between cousins
in "Love Medicine" reflects an approach that, while diminishing in contemporary
Turkey, continues to persist as a cultural phenomenon.

4.2. Reverence for Grandparents: Native American and Turkish cultures hold their

grandparents in high esteem, recognizing them as custodians of cultural heritage.
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Erdrich's "Love Medicine” depicts grandparents actively raising their grandchildren,
emphasizing the deep emotional connection. Lipsha, the grandchild of Marie and
Nector, reflects this sentiment when he states, "They were like parents to me, the way
they had taken me home and reared me™ (Erdrich, 1984, p. 192). Turkish society
shares this reverence for grandparents, often relying on them to care for grandchildren
while parents work or as a testament to the trustworthiness of traditional child-rearing
methods. The strong family bond both cultures foster is exemplified by the pivotal role

of grandparents in raising children.

4.3. Family Naming and Interconnectedness: Unlike English naming conventions, both

Native American and Turkish cultures exhibit diverse family naming systems that
emphasize interconnectedness and shared lineage. "Love Medicine” features an
intricate family tree within the Chippewa tradition, illustrating the profound
significance of familial relationships. This web-like structure underscores the Native
American pattern of extended families, akin to the domestic fabric in Turkish culture.
The multifaceted storytelling within "Love Medicine" weaves various narratives,
reflecting the complexity of family relations. This narrative approach mirrors the
Turkish cultural preference for intertwining family narratives, celebrating the shared

heritage that binds generations.

4.4. Reverence for Nature and Shamanistic Practices: Native Americans and Turks

both exhibit a profound reverence for nature, a sentiment stemming from their shared
spiritual heritage rooted in shamanism. "Love Medicine" is replete with references to
hunting, an integral aspect of the natural world. Louise Erdrich’'s portrayal of Uncle
Eli's hunting endeavors exemplifies the significance of this tradition, as he strives to
"snare himself a deer" (Erdrich, 1984, p. 27). While this tradition has waned due to
assimilation into white society, there remain individuals who steadfastly uphold their
customs, akin to the historical reliance on hunting among early Turkish tribes such as
the Kai. Hunting is a group-oriented activity, a cultural practice in which many men

from Native American and Turkish communities engage for sustenance and recreation.

4.5. Spiritual Beliefs and Supernatural Practices: The spiritual beliefs of Native

Americans and Turks are deeply intertwined with their everyday lives and rituals. In
"Love Medicine,” Erdrich showcases the spiritual significance of practices such as
love medicine in the Chippewa tradition. The statement, "These love medicines are
something of an old Chippewa specialty” (Erdrich, 1984, p. 199), highlights the

cultural continuity of these practices from ancestral roots. Despite the younger
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generation's skepticism, this tradition persists, underscoring its importance in Native
American culture. Similarly, Turkish society also embraces supernatural beliefs that
transcend the boundaries of logic. The narrative of Lipsha, Marie and Nector's
grandchild, struggling to comprehend these superstitious practices reflects the
preservation of such beliefs from the past. Furthermore, the notion of spirits existing
after death, as depicted in "Love Medicine," resonates with Turkish ideas in the
journey of souls to the afterlife. Both cultures believe in the existence of spirits and an
afterlife, forming a spiritual bond.

4.6. Patriarchal Systems: Another noteworthy similarity lies in the prevalence of
patriarchal systems in Native American and Turkish societies. Erdrich highlights the
gendered spheres within the Chippewa community, with practices and responsibilities
divided between men and women. The statement, "all fruits preserved by Grandma
Kashpaw or my mother or Aurelia™ (Erdrich, 1984, p. 12), underscores the separation
of roles, including the kitchen, primarily women's domain. This division of labor finds
resonance in Turkish society, where women often manage household affairs, including
cooking, while men engage in traditionally male roles. Erdrich's portrayal of Lynette
changing King Junior's diaper emphasizes the notion of motherhood as an essential
duty in Native American culture, mirroring the expectation placed on Turkish mothers
to care for their children. The father's role as the primary breadwinner in both societies
contributes to establishing distinct gendered categories, reaffirming the patriarchal
structures that define their cultures.

4.7. Reverence for Ancestral Heritage and Historical Memory: Native American and
Turkish cultures value their ancestral heritage immensely and deeply respect the past.
In "Love Medicine,"” grandparents are depicted as unifying figures carrying time-
honored traditions' weight. Erdrich's portrayal of Grandpa Kashpaw as a repository of
historical knowledge is encapsulated in the statement, "dates, numbers, figures stuck
with Grandpa since he stayed" (Erdrich, 1984, p. 16). Grandpa is a living link to
ancestral heritage, preserving traditions passed down through generations. In Turkish
culture, a similar reverence for grandparents exists, with grandparents often residing
with their families and playing pivotal roles as custodians of family history and values.

4.8.Erdrich further emphasizes the importance of historical memory by highlighting the
cultural significance of experiences and traditions. For Native Americans, particularly
in "Love Medicine," the ability to snare deer is passed down through generations. The

statement, "Only real old-time Indians know deer good enough to snare" (Erdrich,
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1984, p. 28), underscores the preservation of cultural practices and knowledge.
Turkish society exhibits a parallel sentiment, with a solid commitment to remembering
the past and cherishing cultural heritage, as reflected in the veneration of national
symbols like the flag and participation in traditional ceremonies. The notion of
togetherness is also a shared value in both cultures. In Love Medicine, the intricate
family tree exemplifies the interconnectedness and close relations between family
members, emphasizing the importance of familial bonds. The statement, "We had
always been together” (Erdrich, 1984, p. 150), underscores the characters' commitment
to their familial relationships. Similarly, in Turkish culture, the importance of family
bonds and the sense of togetherness are deeply ingrained values. This shared desire for
unity and connectedness is a testament to the sincerity with which both communities
regard their familial and historical ties.

4.9. Common Historical Experiences: Native Americans and Turks share everyday
historical experiences that have shaped their identities. Both cultures have faced
challenges and transformed throughout history, developing unique traditions and
narratives. In the case of Turkish history, a significant aspect is the unifying and
connecting memories that form the basis of their historical records. These collective
memories unite diverse Turkish communities and reinforce their cultural identity.
Similarly, in Native American history, shared experiences such as displacement,
cultural preservation, and adaptation have led to the emergence of resilient cultural

traditions that continue to define their identities.
Conclusion

Examining Love Medicine provides compelling insights into the intricate cultural parallels
between Native American and Turkish societies. Their reverence for nature, spiritual beliefs
rooted in shamanism, adherence to patriarchal systems, and deep respect for ancestral heritage
and historical memory all testify to the enduring significance of cultural traditions. The
standard historical experiences that have shaped these cultures underscore their shared
histories and the connections that bind them. This comparative analysis sheds light on the
profound impact of cultural values and practices on familial relationships and societal

structures within these two distinct yet interconnected cultures.

Despite their geographical separation on the world map, Native Americans and Turks share a
rich history characterized by numerous striking similarities in physical characteristics and

cultural practices. Beyond their scientific affinities, their cultural and traditional resemblances
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provide compelling evidence of their shared historical roots. Turks and their forebears are
identified as Central Asian people, with ancestral roots extending deep into the annals of
history within Central Asia and vast parts of Siberia, potentially spanning thousands of years
before recorded history. This traditional heritage subsequently led to migrations to various
parts of the world, with a significant number of ethnic Turkish communities inhabiting
regions ranging from Siberia to the Kara Sea north of the Ural Mountains, the East Siberian

Sea, and even as far as the Bering Strait in the east, as well as within Central Asia itself.

Similarly, the ancestors of most Native Peoples in North, Central, and South Americas are
believed to have embarked on a migration from Asia, traversing the Bering Sea, likely more
than ten millennia ago (Kaya, 1986). Considering these historical facts, it is plausible that in
the remote past, the ancestors of some Native American groups and the progenitors of Turks
and other Altaic peoples inhabited overlapping or neighboring geographical regions within
Central Asia and Siberia. Consequently, these groups could have been part of the same or
closely related populations, possibly speaking similar or closely related languages. This
historical proximity hints at the potential for cultural and linguistic connections between these
groups, despite some remaining in their Asian homelands while others ventured to North
America (Kaya, 1986).

The shared cultural heritages between the ancestors of Turks and Native Americans are
abundant, encompassing a reverence for nature, a tradition of oral storytelling, such as
legendary narratives, and a shared belief in the healing properties of water within their
mythologies. Furthermore, both nations believe in Shamanism, a central aspect of their belief
systems. Native American beliefs regarding Tengri, a spiritual concept, closely parallel
Turkish Shamanist ideas. These shared cultural elements are elucidated in the analysis of
literary works like "Love Medicine," these resemblances are expounded upon through various
examples, including themes of family, faith systems, and social principles such as patriarchy
and marital experiences. Moreover, the concept of Melungeons, as explored in the work
"From Anatolia to Appalachia: A Turkish-American Dialogue” by Kennedy Brent, presents
an intriguing theory that further reinforces the connection between Turks and Native
Americans. Brent's observations during his Turkey visit highlight distinctive cultural traits
these groups share, such as the tradition of hugging when meeting, which contrasts with the

customary handshake greeting in the United States.

Despite the numerous scientific and cultural correspondences, it is essential to acknowledge

that this relationship remains a subject of ongoing investigation, and definitive conclusions
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are yet to be reached. Consequently, this presentation sheds light on additional findings
concerning these two nations' multifaceted and interconnected histories. Even historical
figures of great significance have contributed their thoughts to this discourse. For example,
Thomas Jefferson posited that American Indians had Turkic and Tartar origins, having
migrated across the Bering Sea from Asia. At the same time, his contemporary John Filson
proposed the Phoenicians as their forebears. Consequently, this topic finds its foundation in
historical and cultural references, thereby contributing to a multidimensional perspective

within the field of history (Boorstin).
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Structured Abstract

India is a diverse and culturally rich country located in South Asia. It’s known for its vast
population, vibrant tradition, and a long history that dates back thousands of years. India is
famous for its contribution to various scientific fields such as mathematics, medicine,
technology, and so on and so forth. It is home to diverse communities, cultures, and

languages.

The religion of Islam and the Arabic language are among the main characteristics of this
diverse community. Islam has a long history in the Indian subcontinent, it dates back to the
7th century when Arab traders and merchants first arrived on the Indian subcontinent.
However, significant Muslim communities began to form after the conquest of Sindh by
Muhammad bin Qasim in 711, and over the centuries, Islam has become one of India’s major
religions, with a diverse and vibrant Muslim community. Indian Muslims have made
significant achievements to India’s cultural, literary, and artistic heritage and so on and so
forth. Due to the Muslim Community’s close relationship with the Arab world and of course,
due to the religious incentives, we see that the Arabic language has also found for itself a vast
ground of acceptance and usage not only in India but also in South Asia as a whole. Today in
India we see that besides Governmental institutions and schools, which are relatively lesser
compared to the Indian Muslim population in India, There are a huge number of institutions
such as Islamic traditional madrasas almost all over India and even far beyond the Indian
subcontinent which have contributed much to expanding the scope of the Arabic language
through the history and today in India. when we take a close look at the history, especially the
history of Islam and Muslims in India we see that the Arabic language also has as long history
as the entrance of the religion of Islam in India, and this is what makes the Arabic language an
important tool in India history to understand the religion and the real history of the Muslim
community over there. and today as a tool of the financial relationship between India and the
Arab world.

This article discusses the situation of the Arabic language in the Indian subcontinent, and it is
doing this by starting with the first days of the Islamic conquest of Sindh to the present day. It
discusses the situation of the language by shedding light on its progress throughout its long
history in India. This article presents a historical overview of the eras that the Arabic language
went through in India. These eras are such Delhi Sultanate and the activities that took place
during that period around the Arabic language, then the Mughal era and its scientific activities

in terms of expanding the scope of the Arabic language in India, Then the British colonial era
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and its fierce restrictions and pressure towards Muslims in India, but despite all of that, the
Muslims, especially their scholars there, sought to teach the religion and spread the Arabic
language among the people of India at that time. Indian Muslim scholars are also discussed in
this article in detail, especially the prominent scholars who had lived from different periods of
time but dedicated much to this language in India such as Imam Razi al-Din al-Saghani, Imam
Ahmad ibn Umar al-Zawi, Jamal al-Din bin Nasir al-Din al-Hanafi al-Dahlawi, Shah Abd al-
Haqq al-Muhaddith al-Dahlawi, and so on, who had made huge efforts, especially with their
valuable writings, to expand the scope of the Arabic language and to spread it in India and

among its people.
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Ceviride Cikarim Stratejilerinin Uygulanmasinda Onek ve Soneklerin Kolaylastirici islevi

Introduction

As the first step of translating a written text is to read it, which inevitably involves analysing
and interpreting to comprehend the content of it, true reading® is of great importance. Namely,
the reader should focus on the text to be translated not to miss any of nuances stated clearly or
just implied. Thus, to be a good reader is a prerequisite to be a good translator. In other words,
just decoding symbols into corresponding sounds does not mean reading in the true sense.
Reading is a process which contributes a lot to improving different kinds of language skills
including translation. As translation is an activity in the center of language, it can be
considered a language skill. We should also take into account that the practise of translation
requires a skill and its theory requires knowledge. Therefore, translation can be regarded both
as an art and a science (Newmark, 1998, p. 6). Especially in the top-down process of reading,
a good reader should distinguish three kinds of vocabulary items such as, words which can be
ignored, words which can be inferred and key words. At some point, in all students' academic
careers, they must learn to make the transition from learning to read to reading to learn other
information. The dilemma is that we must make students (prospective translators) strategic
readers rather than teach them reading strategies. It is obvious that being a success as a
translator, we need to be strategic readers. In order to achieve this, a translator should be
furnished with not only with linguistic knowledge but also subject knowledge as well as
intuition. In other words, reading should be a means of accessing the knowledge we need.
Therefore, the reading strategy, which leads us to grasp the different levels of meanings, is

much more important than mechanical reading® (Newmark, 1988, pp. 11-18).

Cognizance of text structure is essential to reading comprehension and learners (prospective
translators) who are aware of it, have better comprehension abilities (Ur, 1996, p. 144).
Reading like translation can also be defined as an interaction between the reader and the text
that involves the reader activating his knowledge of the world, past experiences, expectations
and intuition to arrive at the true meaning of the text. In a way, reading and translation
processes are similar. Both can be defined as an interaction between the reader and the text
that requires the knowledge of the world, past experiences and intuition to grasp the meaning
of the text in detail (Yiicel, 2013, p. 153). The two basic components of a language which also
compose the text structure are the grammar and vocabulary. As the well-known maxim points

out that the grammar is the skeleton of the language and the vocabulary is the flesh. For a

® true reading-- having a reading strategy and comprehending meanings of any text analysing and interpreting it accurately.
® mechanical reading-- drawing “more intensively on automatic processes, thus making fewer conscious decisions" (Alves
and Gongalves, 2007, p. 48).
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translator both are important and in some cases, vocabulary might be more important as you
can say nothing without words but a lot through single words. Particularly, word grammar
which also covers prefixes and suffixes is worth studying (Mc. Donough and Shaw, 1993, p.
84).

As translation is a very complicated and multi-dimensional activity just at the heart of
language, all components of language are to be studied and analysed to achieve a proper
translation (Cakir, 2006, p. 18). In other words, the mastery of the pertaining languages and
cultures is prerequisite for the achievement of a translation alongside with the translator’s
ability and intuition. Thus, we remarked on the significance of reading in true sense to
comprehend the text to be translated by analysing it in different aspects including the
vocabulary, particularly the key words. In addition to this, we have drawn the prospective
translators’ attention particularly to prefixes and suffixes as we believe they will facilitate the
prediction of the meanings of the words they are unfamiliar with. At this point, we must
emphasize that a translator’s having a rich store of vocabulary enables him/her to perform
proper translation as he/she can easily decide which words can be ignored, which ones should
be inferred and which are the key words (Cakir, 2006, p. 22).

Inferencing Strategies in Translation Process

In the process of translation activity, prefixes and suffixes also facilitate the negotiation
between the writer and the reader helping the reader to decode the message encoded by the
writer. The decoder needs to distinguish different layers of meanings such as, conceptual
meaning, contextual meaning and the pragmatic meaning to decode the message given by the
coder. At this point, the reader needs to practise some inferring strategies such as, cognate-
based inferring, collocation- based inferring and affix- based inferring to deduce the meanings
of some unknown vocabulary items. An individual word cannot be the unit of translation but a
collocation can, in some cases. Thus, a collocation-based inference technique can be useful in
translation as collocations occupy a very significant place in written texts. Hunt and Beglar
stress the importance of collocations stating that one shall remember a word by the company

it keeps: “Vocabulary learning is more than the study of individual words” (Hunt and Beglar,
2002, p. 259).

Another inferring technique is cognate-based inferring. In today's globalizing world,
languages share more and more day by day leading to an increase in the number of cognates

in all languages (Giilseker and Cakir, 2012). Cognates play a positive role in making a
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connection between the learners’ mother tongue and target language when they are exposed to
a new word in another language. Going from the known to the unknown and from the
concrete to the abstract is a widely practised principle of learning a language and this
technique can be transferred and applied in translation taking the close relationship between
translation and applied linguistics into account. Holmes and Rames (1995) explain the
significance of cognates stating that cognates help students to make better guesses and
improve vocabulary recognition and production strategies. Through cognates, the learners
gain confidence and feel more motivated. As a result, the highly motivated learners will be

more successful and gain more confidence and vice-versa.

The key inferencing strategy which we will focus on in this paper, is affix-based inferring
which requires the learners to analyse the text detecting the prefixes and suffixes used in it.
Affixes contribute a lot to achieving reading strategies as the knowledge of prefixes and
suffixes enables the translator to understand the meanings of unknown words relating them to
known word parts. “A prefix is an element placed at the beginning of a word to adjust or
qualify its meaning” (Kilgannon, 2021, p. 373). For instance, de- as in decode, dis- in
disagree, ex- in exale, il- in illegal, im- in impossible, in- in invisible, mis- in mislead change
the meanings of the original words and convey just the opposite meanings. “A suffix is an
element added at the end of a word” (Kilgannon, 2021, p. 374) to form a derivative such as; -
ly, as in happily, -ful as in thankful, -able in portable, -er in reader, -less in fatherless etc. As
the examples indicate, suffixes can convert the stems into different parts of speech. The new
word often belongs to a different word category from the original one. For instance, the suffix
-ful changes the verb ‘to use’ into an adjective when added to it. By the same token, the suffix

-ment changes the verb ‘t0 govern’ into a noun “government”.
g

Many of today's English words contain affixes from Greek or Latin. Thus, naturally knowing
the meanings of most common prefixes and suffixes can help us to deduce the meanings of
new words that we come across in a text and to figure out the meaning of the whole text. That
is to say learners should be trained to learn the meanings of common prefixes and suffixes
that change the meanings of words. For instance, if someone knows the meanings of -sub, -
un, -able, s/he can infer the meanings of the words like substandard, ungrateful, translatable
and countable as we have already pointed out above. Ur (1996, p. 62) remarks inferring the
meanings of unknown words facilitates comprehending the whole text. Therefore, a good
reader makes use of affixes which signal the meanings of the vocabulary items which we are

unfamiliar with as well as the cohesive devices which link parts of the text. It is a fact that
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becoming a true reader and achieving reading autonomy which is a must to be a good
translator calls for having adequate knowledge about different meanings of vocabulary items,
word use, including metaphors, similes, collocations, style and register, word formation, parts
of speech, prefixes, suffixes, spelling, pronunciation along with word grammar indicating the
distinction between countable and uncountable nouns, verb complementation, phrasal verbs
etc. (Harmer, 1991, p. 158). Additionally, the context itself is an excellent tool for the
extension of learners’ comprehension and enriching their store of vocabulary. Here, we need
to remark that inferring the meaning of individual words using different techniques by itself
cannot make a translator a success, but it is an important factor to comprehend the text to be

translated and the importance of this shouldn’t be minimized.

To apply the mentioned inferring strategy firstly the meanings of some common prefixes and
suffixes should be taught to the students. To achieve this, some activities and tasks should be
designed to train the learners about prefixes and suffixes to enable readers to infer the
meanings of unknown words, and thus, comprehend the whole text (Cakir, 2015)

The suggested inferring techniques can be used in a language learning classroom as well but
regarding the close relationship between translation and language, their application in the
education of future translators looks logical. The following are some examples of activities
and tasks to be used in training future translators:

A. Read the following paragraph, underline the words with prefixes and suffixes and

predict their meanings.

Life was so difficult in the postwar Germany compared to the prewar period. Shortage of food
and unemployment were unbearable. Another big problem was housing as the cities and

towns were bombed and destroyed. Unfortunately, most of the families were homeless and

the children were fatherless. Miserable conditions forced the people to work harder to

overcome those problems but they were not hopeless and discouraged. They were determined

to stand on their feet and they achieved more than that. The development they carried out in a
short time was incredible and unexpected. The miracle they created was admirable though

they had to pay for the witless policy followed by the crazy leaders.
B. Read the following story and try to predict meanings of the nonsense words in it.

"When | was a small grurk, | always wanted to own a streef. All the other grurks at plink had

streefs but my elkos were too eng to thrutch me one. So | had to klang to plink while the other
grarks zapped there on their streefs. One knaf, a grurk weft Charlie klip to me: "My elkos are
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thrutching a streef. Would you like to thrutch my zubble one? You can have it for five tings."

| tezzed home as grap as | poudra and fragt my pato for five tings. He donp me three, which

wasn't enough of course, but my brubble donp me the other whisht, and | tezzed back to

Charlie graply. Within whisht minutes the streef was mehra. It was the grungiest kral of my

vida. The groch kraf, | zapped to a duken in town. | lebte the streef oblip the dukan and went

unblip. When I kam oblip a grurk was astil on my streef. "Hey!" | klipt to him, "What are you

krebbing on my streef. It's not your streef, it's mehra,” he repbuk. ‘Someone nukked it from

oblip my ghar whisht knafs ago. | tezzed round to Charlie's ghar as grap as | poudra, but | was

too tarde. The ghar was leer, Charlie and his elkos had chelegaye. | had trilled both my gild
and the streef." (Kog, S. and Bambers, 1997).

Although the story is full of a lot of nonsense words, we can understand it thanks to the clues
offered by the context. The mentioned clues cover both affixes and the analysis of the given

context.

C. Match each prefix in column a with a root in column b.

a- prefixes b. roots

1. dis- 1. -economy
2. im- 2. -circle
3. in- 3. -polite
4. il- 4. -correct
5. semi- 5. -agree

6. fore- 6. -legal

7. de- 7. -understand
8. mis- 8. -equal

9. mono- 9. -media
10. multi- 10. -lingual
11. un- 11. -motivate
12. inter- 12. -see
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13. macro- 13. -action

After matching the prefixes with the roots, the students might be asked to make up a sentence

with each common word.

D. Match each word in column a with a suffix in column b to coin a new word.

a- roots b- suffixes
1. grate- 1. -ate
2. tooth- 2. -age
3. kind- 3. -ance
4. free- 4. -ment
5. decorate- 5. -hood
6. play- 6. -ness
7. friend- 7. -ist
8. cat- 8. -like
9. humour- 9. -ship
10. happy- 10. -er
11. father- 11. -ion
12. enjoy- 12. -ful
13. assist- 13. -less
14. pass- 14. -dom
15. affection- 15. -ly

After matching the roots with the given suffixes, students might be asked to compose a

sentence with each derivative.
E. Complete the following table changing the given words in terms of parts of speech.
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Noun Verb Adjective Adverb
help
danger

thoughtfully

hesitant
collect
sense
protective
additionally
defend
competition
successful
comfortably
enjoy

F. Write the appropriate forms of the given words in the blanks in the following

sentences,
1. curiosity: Tam............... to know how old he is.
2. habitat: Who arethe ................. of that house?
3. extensive: Thiscurse ................... my knowledge of English.
4. contain: The whole ................. of juice spilled on the floor.
5. collect: I have an excellent ............... of folk songs.
6. attend: Listen ................ when I am talking to you.
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7. intense: ITtookan................ course in computer operation.
8. originally: Do you know the .............. of that rumor?
9. satisfy: If your work is ............... , you may stay.
10. consciously: Were you ............... of everything that happened after the
accident?
Conclusion

Being aware of the significance of text structure, we have to draw attention to the fact that
few reading instruction curricula focus on text structure awareness as a consistent component.
Besides raising awareness on text structure, the teacher is to design different kinds of
activities to teach vocabulary items. Once students decide that a word is worth guessing, they
can undertake a five step procedure of Nation and Coady (1988). The process of inferring the
meanings of unknown words suggested by Nation and Coady (1988, p. 104-105) can function
as a natural, practical guideline for translators as the given five steps facilitate their predicting
the meaning of the words they are unfamiliar with. The five steps to be followed are as

follows:

“- Determine the part of the speech of the unknown word. In other words, find out

whether the word is a noun, a verb, an adjective etc.
- Look at the immediate context and simplify it if necessary.

- Look at the wider context. This entails examining the clause with the unknown word
and its relationship to the surrounding clauses and sentences.

- Guess the meaning of the unknown word.
- Check that the guess is correct.” (Nation and Coady, 1988, pp. 104-105).

As in a detective story, sometimes the clues are clear and fairly obvious. Other times, they can
be puzzling or misleading. In that case, when the immediate context is inadequate to infer the
meaning, studying the whole context may solve the problem. The main point is to become
true readers and to achieve this, would-be translators should be trained to make use of the
above mentioned inferring techniques. Once they become true readers, they can make the
transition from learning to read, to reading to learn other information. We want to stress again

that the problem is how to make students strategic readers rather than teaching them reading
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strategies. One way of achieving this is to raise awareness in the learners through the above
mentioned inferring techniques. We draw attention particularly to affix-based inferring as the
majority of words in English come from Latin, Greek and French and many of them have
word parts, prefixes and suffixes (Giilseker and Cakir, 2012). Knowledge of the word parts
(prefixes and suffixes) facilitate the readers’ inferring the meanings of the words they are not

familiar with relating the unknown word forms to the known words.

All in all, the above mentioned inferring techniques may contribute to the training of the
future translators. Thus, we have suggested some tasks and exercises to train the future
translators to be true readers. To be a good reader may not be enough to be a perfect translator
by itself, yet it is the most important feature a translator should have, in other words, it is a
must.
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13. yiizy1l Fars Islam sairlerinden biri olan Celalettin Rumi (1207-
1273), insanlik tarihinin en biiylik mutasavvif sairlerinden biri
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birkagini da Yunanca olarak yazmustir. Farsca eserlerinin birgogu
son birkag yiizyilda Ingilizceye ve diger Avrupa dillerine gevrilmis
ve bu ceviriler, Mevlana ve tasavvufun Bati diinyasina
tanitilmasinda ¢ok onemli bir rol oynamustir. Bilindigi iizere
Mevlana Arapgay1r ¢ok sevmektedir ve onun kalbinde Sami
dillerinden olan bu dilin i¢in 6zel bir yeri vardir.

Ancak Mevlana’nin yazilarindaki Arapganin Onemine ragmen
Arapea siirleri, kapsamli bir sekilde terciime edilen Farsca siirlerin
aksine, nadiren terclime ve analiz edilmistir. Bu yiizden,
Mevlana’nin Arapga siitlerinin Ingilizce ‘ye ¢evrilmesindeki
yetersizlik ve bunlarin serhi olduk¢a merak uyandiricidir. Sadece
birkag bilim adami, en énemlilerinden biri Franklin Lewis, Arapca
siirleri tercime ve serh etmeye calismistir. Bu calisma
Mevlana’nin yazilarinda Arapganin Onemine 151k tutmakta,
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Abstract

Jalal al-Din Rumi (1207-1273), a 13th-century Persian Islamic
poet, is considered one of the greatest Sufi mystic poets in the
history of humanity. His legacy has survived many centuries and
crossed the threshold of languages through the door of translation,
enabling his oeuvre to access other cultures. Rumi composed his
poems predominantly in Persian (Farsi), some poems in Arabic, a
few poems in Turkish, and fewer in Greek, as in his magnum
opus, Divan-e Shams-e Tabrizi, (which was named after his
spiritual teacher). Many of his Persian works have been translated
into English and other European languages over the past few
centuries, and these translations have played a paramount role in
introducing Rumi and Sufism to Western audiences. Not
surprisingly, Rumi loves Arabic, and he has a special place in his
heart for this Semitic tongue. However, despite the importance of
Arabic in Rumi’s writing, his Arabic poems are seldom translated
or analyzed, unlike Persian poems, which are extensively
translated and examined. Hence, the paucity of translating Arabic
poems of Rumi into English and their analysis is quite curious.
Only a few scholars have tried their hands at translating and
examining the Arabic poems of Rumi most notably Franklin
Lewis. This essay sheds light on the significance of Arabic in
Rumi’s writings, and it then examines Nesreen Akhtarkhavari’s
and Anthony Lee’s translation of Love Is My Savior: The Arabic
Poems of Rumi (2016). It also seeks to address how the power of
creativity in translation is crucial in rendering or reconciling the
aesthetic characteristics of Rumi’s Arabic poetic expression into
English.
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Creativity.
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Introduction

Rumi is one of the greatest mystic poets of all time. His legacy continues to inspire and
influence many people across the globe. Interestingly, Rumi wrote his poetry in all languages
that he knew: Persian, Arabic, Turkish, and Greek. His Divan-e Shams-e Tabrizi or the
Diwan-e Kabir appeared in these languages, albeit predominantly written in Persian. The
translation of Rumi’s poems into Western languages like French and German started in the
late 1700s by Western orientalists. English translations, however, only appeared in the late
1800s, with one of the earliest English translators being Reynold Alleyne Nicholson (1868—
1945). The interest in translating Rumi continued to grow in the 20th century, and these
translations have played a significant role in introducing Rumi and Sufism to Western
audiences. However, most of these translations have faced criticism for distorting Rumi’s
original works, particularly by removing cultural context and Islamic references. Perhaps one
of the most notorious translations of Rumi’s work is the American poet and writer Coleman
Barks. Although he does not know Persian or Arabic, Barks relies on Reynold Nicholson’s
and Arthur Arberry’s previous translations to produce what he calls versions rather than
translations (Azadibougar and Patton 2015, p. 173). Surprisingly, his versions, which he
started to produce in the 1980s have popularized Rumi, especially in the United States making
him more appealing to the American culture. Here, it is important to point out that Barks’s
translation has secularized Rumi and divorced him from Islam. Despite that, Barks’ versions
of Rumi have had a strong impact on American culture, and “UNESCO made 2007 the ‘Year
of Rumi’” (2015, p. 174). Such a high profile of Rumi in the United States and the West is

dissimilar from Arabic culture.

Generally, for Arab readers, Rumi is a man of faith through his devotion to God and his love
for Islam as profoundly expressed in his poems. However, reading Rumi in most English
translations doesn’t reflect the same image as the original. As a result, Rumi’s works are often
perceived in English as those of a mystical, spiritual poet, and teacher of love, or all at the
same time. Thus, the reading experiences between the original Arabic and the English
translation of Rumi’s poetry diverge, creating different representations in each language.
Nevertheless, the most recent translation of Rumi’s poems, which will be analyzed below,
offers a fresh and creative translation to English readers. It is important to point out that the
art of translating poetry from Arabic to English requires creative solutions to address
translation challenges related to language, culture, religion, and aesthetics. In this context,

creativity holds immense power in the realm of poetry translation. When wielded judiciously,
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it allows for the seamless transmission of meaning, preserving the spirit of the original work,
and imparting its aesthetic impact to the reader. On the other hand, excessive or misguided
creativity can lead to unintended consequences and alter the original work in the process of
translation. Akhtarkhavari and Lee are aware of the complexity of the task of translating
Rumi’s poems from Arabic to English, so they rely on their creativity to render the poetic
legacies of Rumi from the Middle Ages to the contemporary Anglophone world, albeit in a
modern tone. In what follows, this paper sheds light on the significance of Arabic in Rumi’s
writing and is subsequently followed by an examination of Akhtarkhavari’s and Lee’s

translation of some poems from Love Is My Savior: The Arabic Poems of Rumi (2016).

The Impact of Arabic on Rumi’s Expression: Inspirational Poetics

Jalal al-Din is a compound Arabic name, which literally means “Majesty of religion.” His
given full name is Jalal al-Din Mohammad Balkh, but he is known in the West as Rumi,
which denotes “Roman” in Arabic. The designation of the name is a reminder of the
Byzantine Empire, also known as the Eastern Roman Empire, which lasted from Late
Antiquity to the Middle Ages. Escaping from the threat of Mongols, Rumi and his family
moved to Anatolia—present-day Konya, located in the Southern region of Turkey. Rumi
retains this name because of his settling in Anatolia, which “was part of the former Roman
Empire” and accordingly assumed the toponym Rumi (Burns 2004, p. 111). Apart from his
name, Arabic language played an important role in inspiring Rumi’s poetry. Needless to say,
he orchestrates numerous Arabic lines in his epic Mathnawi, and he explicitly states in this
diwan that: “Speak Persian, though Arabic is sweeter: Love indeed hath a hundred other
tongues” (qtd. in Akhtarkhavari and Lee 2016, p. xxiv). This genuine statement unravels
Rumi’s fondness for Arabic, while suggesting that love is universal and can be expressed in
countless languages. It also implies that he gives preference to Arabic over his native tongue,
Persian. This is perhaps due to the divine spark of Arabic language enabling Rumi to exercise

his faith, recite the Quran, and connect with God.

Strikingly, despite the importance of Arabic in Rumi’s writing, his Arabic poems are rarely
translated or studied, unlike the Persian poems, which have been translated many times and
extensively analyzed in the Anglophone world, attracting much scholarly attention, especially
his manga opera, Diwan-e Shams-e Tabiz and Masnavi, “Spiritual Couplets,” which Jawid
Mojaddedi describes as “The Koran in Persian.” However, only a few scholars have translated
and studied the Arabic poems in Rumi’s writing, most notably Franklin Lewis, among a few

others. As such, it raises an intriguing question about such a scholarly gap in the literature as
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well as Rumi’s reception in the West. As a matter of fact, Rumi’s admiration for Arabic is no
secret. His incorporation of Quranic verses and hadith, the Prophet Mohammad’s sayings into
his Persian verses are a testimony thereof. Furthermore, his inspiration of classical Arabic
poetry, particularly that of Abu Al-Tayyeb al-Mutanabbi (915-965 A.D) is apparent in his
works. In this regard, Lewis aptly notes:

He [Rumi] appreciated the poetry of al-Mutanabbi, even though he represented the
professional class of panegyrists. Aflaki (Af 623-4) has Rumi reading Mutanabbi at nights for
pleasure, a practice which Shams al-Din condemned and tried to wean him of. Rumi gquotes
from Mutanabbi’s poetry in Fihe ma fih and also in the Masnavi, so Shams did not succeed in

rooting this poet out of Rumi’s memory. (2000, p. 315)

This powerful quote illustrates the significance of Arabic in Rumi’s life and his appreciation
of Arabic poetry. Rumi pursued learning Arabic and went to Syria where he “received a
traditional religious studies-education in Aleppo and Damascus, including the study of Hanafi
law, Koran, Hadith, and theology” (James 2019, p. 366). The serious endeavors of Rumi in
mastering Arabic in Syria led him to read al-Mutanabbi, one of the iconic figures in Arabic
literature, whose poetry still resonates today. “Rumi obviously had an excellent command of
Arabic, not only as a reading language, but as a language in which he could compose poems,
deliver sermons and so on” (Lewis 2000, p. 315). In his journey to learn Arabic, Rumi
became acquainted with Kalila and Dimna, a collection of Oriental stories of Indian origin,
which was translated into Arabic by Ibn al-Mugaffa in the 8th-century. In this light,
Annemarie Schimmel observes that “Most of Maulana’s Animal stories in the Mathanwi are
taken from Kalilah wa Dimna” (2001, p. 36). The references to these significant literary
works in Rumi’s writings reflect the colorful spectrums of his divans while denoting great
admiration of Arabic. Moreover, his mastering of classical Arabic also opened his eyes to
Sufism, allowing him to read Abu Talib al-Makki’s Qut al-qulub (The Nourishment of
Hearts), which is highly regarded as the handiest treatise on Sufism (Schimmel 2001, p. 36).

Hence, Arabic has a paramount influence on Rumi’s life in various ways.

Creativity and Translation: Analysis of Translating Love Is My Savior

In Arabic corpus, the first collection of Rumi’s poems in Arabic, entitled, Al-Diwn al-Arabi
li-Maulana Jallal al-Din al-Rumi was introduced by al-Basheer al-Ghwaaji and published in
2011. The scarcity of translating Rumi’s Arabic poems into English is inquisitive. Love IS My
Savior “is the first English translation dedicated to Rumi’s Arabic poems” (Akhtarkhavari and

Lee 2016, p. xx). As such, the selected Arabic poems in this book become available to
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English readers after their fresh translation by Akhtarkhavari and Lee. It is noteworthy that
these poems are written in medieval Arabic prose, abundant with rich poetic elements, deep
connotations, and an array of literary, spiritual, cultural, and religious references that are
unfamiliar to English-speaking audiences. Such characteristics make it challenging to convey
the sophisticated qualities of Arabic to contemporary English audiences. Thus, in this section,
I examine Akhtarkhavari’s and Lee’s translation of Rumi’s Love Is My Savior: The Arabic
Poems of Rumi (2016) with attention to the following poems: “Rejoice in Silence,” “He Stole
My Heart!” and “Peace Is the Path.” In doing so, I highlight how Akhtarkhavari and Lee
explored their creative endeavors and collaborated to translate Rumi’s Arabic poems,
attempting to render and reconcile the aesthetic and power of the original Arabic in English

translation.

The task of translating Rumi’s Arabic poetry into English is a formidable one, given the
intricate and sophisticated nature of the Arabic prose, abundant with rich poetic elements,
deep connotations, and an array of literary, spiritual, cultural, and religious references.
Akhtarkhavari and Lee are aware of these complexities and attempt to bring the essence of
Rumi’s poems to English readers. According to them, “The power of Rumi’s verse has
survived the test of centuries. The problem that confronts the translator is how to bring these
verses into English in language that will retain that power” (Akhtarkhavari and Lee 2016, p.
xX). Against this background, a literal translation is not a suitable approach when it comes to
translating Rumi’s poetry. Such a method is inherently limited and provides a single-
dimensional representation of the source text, particularly when the languages in question,
like Arabic and English, are not from the same language family. Arabic belongs to an Afro-
Asiatic language family called Semitic languages like Hebrew, Ambharic, etc., whereas
English is an Aryan language extended from the Indo-European languages family like French,
Greek, Persian, Hindi, etc. As such, it poses a challenge, which is compounded by the
intricate nature of the task, where a literal approach is not feasible in most cases, insofar as it
leaves no space for creativity. Don Paterson argues, “literal translation can be useful in
providing us with a black-and-white snapshot of the original” (1999, pp. 357-358). Hence, it
leaves no space for creativity, and it is impossible to overcome untranslatability. On the
contrary, free translation presents a multitude of options — a vibrant array of possibilities — for
the skilled translator to turn to in instances of difficulty or even untranslatability. Here,
creativity assumes significance in invoking poetic translations, insofar as it plays a vital role

in solving such dilemmas, offering creative solutions to any obstacles that may arise. Under
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the realm of creativity, translators are no longer limited to finding a solution, but rather, they

can craft their own. In this sense, creativity in translation is the art of the impossible.

4

However, it must be used with caution, as excessive creativity may result in a loss of the

original spirit and distort the intended meaning of the source text.

English Translation Original Literal Translation
Arabic
Rejoice in Silence Cranay | gyl Rejoice in Silence

People, rejoice! His gate is open
wide.

We are not alone—we’re saved at

his side.

People, rejoice! This is the day of

grace!

Your lover holds the Holy Book in

place.

Don’t fret about the things that you
have lost. (Akhtarkhavari and Lee

1 0 )y
<L
G (e g 28
<l ey
Glae ela 8 ‘P)é\
sl
?i sdic (aua (‘ja
sl
L e Vsuls Yy Ja
“f‘s.'.‘u

People, rejoice! This is an open door.

You have been saved from the diaspora

of expatriation.

People, rejoice! The time of satisfaction

has arrived.
From a lover who holds the holy book.

Don’t fret about the things that you have

lost.

* It is noteworthy that this phrase is the same as the second part of Peter Robinson’s textbook, Poetry & Translation: The Art
of the Impossible (2010). Here, | would like to emphasize that my phrase is more specific about the indispensable connection
between creativity and translation, and how they go hand and hand in translating poetry from Arabic to English. Whereas
Robinson’s title is more comprehensive in that it deals with “the interactive processes of reading and writing poetry
composed in mother tongues and in translation” as well as “the paradox of good translators of poetry are adepts at doing the

impossible” (2010, p. x).
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2016, p. 5 [boldface mine]).

In his review, Muhammad Isa Waley observes that the title of one of the poems: ‘Love Is My
Savior,” which is also the title of the collection, is not available in the original nor is attributed
to Rumi. Instead, the original title of the Arabic phrase means “Love Is My Neighbour,”
which has a strong resonance in the original, but because of the translators’ choice, this
significance is left behind and replaced by “Savior,” reflecting Christian flavor to their
audiences (Waley 2017, pp. 187-188). Nevertheless, Waley concludes that the translation is
good news for English readers. Akhtarkhavari and Lee have harnessed their creativity to the
fullest, collaborating as an Arabic translator, and English poet to translate Rumi’s poems.
Through this fruitful collaboration, they have largely succeeded in bringing Rumi’s poetry
from the medieval era to the contemporary English world, while making some necessary

alterations and compromises.

The selected verses for the analysis below are presented in tables, divided into three columns
to show the readers a clear picture of translation by comparing Akhtarkhavari’s and Lee’s

translation with the original Arabic and its translation with a literal approach side by side.

These lines are redolent with profound philosophical truths, expressed by powerful language
to signify lavish praise for the holy, thus suggesting a notion of promised utopia. The speaker
enthusiastically addresses his people, urging them to rejoice as God saved them from the
diaspora. This is also reflected in the translation, albeit with some modifications. The first line
can be translated literally as “People, rejoice! This is an open door,” but such a literal
rendering is naive, invoking a black-and-white snapshot and thereby failing to convey the
profound significance of the source text. To that end, the translators interpreted this verse
freely to “People, rejoice! His gate is open wide” by shifting the singular possessive pronoun
“his” to refer to God while conveying the essence of meaning that God opens his Gate to save
people. The second line, which reads verbatim as “you have been saved from the diaspora of

expatriation,” is obviously ponderous in a literal approach. So, the translators employed
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creative interpretation to maintain the original’s aesthetic effect and capture the power of the
original language while conveying the meaning correspondingly, which can be deemed
justifiable. The translation reads: “We are not alone—we’re saved at his side.” As such, it is
an illuminating use of creativity. However, shifting the second pronoun “you” to the first-
person pronoun “we,” is the only issue here in that the speaker is also included, unlike the
original Arabic. The translators missed the point in that the speaker serves a crucial function
as a messenger between God and people, but changing the pronoun from second to first
person pronoun cuts this link. The third verse, rather than sticking to a straight literal
translation of “People, rejoice! The time of satisfaction has arrived,” is given a more artistic
treatment by rendering it as “People, rejoice! This is the day of grace!” They also include two
exclamation marks in “rejoice and grace” to emphasize the sense of excitement. In the fourth
line, the translation shifts from “From a lover who holds the holy book™ to “Your lover holds
the Holy Book in place,” adding “place” to maintain the rhyme as in the previous verse and
adding “your” to establish a direct association with God. Here, the translators have employed
a rhyming scheme in the first two lines with “wide and side,” as well as in the third and fourth
lines with “grace and place” to attain a pleasing effect artistically, thereby mimicking the
original’s aesthetic appeal. Whereas they used a literal approach in translating the Qur’anic
verse: “Don’t fret about the things that you have lost” besides using a footnote to indicate that
this verse is cited from the Quran. In doing so, they identified the Quranic verse and made it
clear to their readers. Aesthetically speaking, the translators have ingeniously employed a
rhyming scheme in the first two lines with “wide and side,” as well as in the third and fourth
lines with “grace and place,” to attain a pleasing aesthetic. Ultimately, these lines showcase
the translators’ imaginative use of language to reconcile the aesthetic effect and the beauty of
the original verses. To their credit, they also preserve a religious Islamic tone in translating

the Qur’anic verse and remain true to its literal meaning.

English Translation Original Arabic Literal Translation

The silence of fidelity. No words. alal ¥l a3 ) | The silence of loyalty is the politeness

. LAl

Be silent! Know the secret of = of speech.

silence. o ) gagdld WiSL 8 We remain silent, so understand the
Sl secret of silence.

Be patient! God guards his truth
in silence (Akhtarkhavari and Lee | <)sallialeid ol SL | O honorable people, Allah knows the
2016, p. 5). truth.
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The first line is roughly translated in a literal sense into “the silence of loyalty is the
politeness of speech,” which, while carrying wisdom, lacks poetic resonance in English.
Hence, the translators chose a free interpretation method to effectively render a strong echo of
the original in a parallel manner: “The silence of fidelity. No words.” Nevertheless, in the
second and third lines, they have inserted a commanding tone in English with “Be silent! and
be patient!” which is not present in the source text. This is problematic because “be patient,”
for example, commands people to show signs of calm denoting that they are not patient.
Another option would be “have patience,” which is more formal and less commanding while
implying that people are already patient, but they still need to exercise more patience without

a position of authority or control. The original passage read literally like this:

“We are silent, so understand the secret of silence.

O honorable people, Allah knows the truth.”

In this particular example, Akhtarkhavari’s and Lee’s translation comes across as
unwarranted, inasmuch as they alter the original tone and shift the meaning to some degree by

shifting the pronoun to impose a commanding tone, which is absent in the original language.

English Translation Original Arabic Literal Translation

He Stole my Heart! (8 L Stole my Heart
Brother! See the Beauty who stole my Lus Ylea <l )i 141 | My brother! Did you see Beauty
heart! Stole it! fLw ) | steal hearts stealing?
And don’t you hear the voice that Jsiall Sa dyas @l Ja 5 | Did the talks come to you to
cleaned my soul? Cleaned it! 3 | exalt your minds exalting?
Aren’t you the one looking for sl i e caddl | Are you not the one who wishes
immortality in music? fcLk | immortality in glee?
Look up! He comes to you now. He Quf L Jais s 40 Y | Pay attention and wake up! He is
comes! (Akhtarkhavari and Lee 2016, p. & | coming to you now, coming.
11).

In this poem, the translators have dexterously captured the power of Rumi’s language and the

dialogic nature of these verses. By utilizing repetition in the first, second, and fourth lines,
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punctuated with exclamation marks, they correspondingly convey the meaning of the original
in English, creating a similar aesthetic impact for English-speaking readers. In addition, they
maintain the conversational tone and dialogic nature of the poem in translation, exhorting the
reader to engage with the rich imagery of the poem, which, in turn, is imbued with an urge to
educate. The strong emphasis on excitement and emotions follows a similar pattern as the
original employing a straightforward grammatical structure, which results in aesthetically
pleasant outcomes. The translators successfully establish a comparable aesthetic function in

(15 2

modern English while ending the first and second lines with the neutral pronoun “it,” not

present in the Arabic text, and adding “now” in the fourth line to emphasize the present

moment.
Peace Is the Path ) zlgda

Peace is the path of search. Patience is enchantment to me. Gkl 7 e alall callall #lgie alud)
With fire he tests the gold . . . with light he tests my loyalty. Vsl Gl pa ) ill 5 ccaadll ol Ul
Love, my lamp in darkness . . . and his absence cremates my Liall #lb jaglly Liall ~luae (Gulall
heart. Lia (lf I Cpaly (LER) G 5 Jea sl
Love’s union is my cure, you crushed my very soul in me

(Akhtarkhavari and Lee p. 69 [boldface mine]).

The Arabic verses in this poem express wisdom, peace, love, compassion, loyalty, spirituality,
and excitement, and are poetically charged with vivid imagery illuminating didactic values in
their manifestations. These universal themes echo in translation, conveying sagacious insights
to English readers in their terms. Akhtarkhavari and Lee orchestrate their utmost creativity to
deal with challenging issues while bringing the essence of the poem to English readers. For
example, the boldface verse is almost impossible to translate without creativity. It reads
verbatim as: “A relationship is the antidote for the membrane; you are the one who walks into
my heart.” While the first sentence is ponderous, the second part may seem funny and
unrealistic. Therefore, they artistically rendered it as: “Love’s union is my cure, you crushed
my very soul in me.” Such a translation is very effective in capturing the power of the source
text in this example. All in all, it has been established that literal translation does not do
justice to Rumi’s language while emphasizing that creativity is a fundamental element in

bringing the essence of his poems to English readers.

Conclusion
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Although much ink has been spilled on studying Rumi’s Persian verses, Arabic poems are
less studied and translated. It is hoped to see more translations and critical analysis of Rumi’s
Arabic poetry to English—given the importance of the Arabic tongue in Rumi’s poetic
expressions. Furthermore, translating Rumi from Arabic to English requires creative solutions
to deal with translation challenges related to language, religion, culture, and aesthetics.
Through their collaborative efforts, Akhtarkhavari and Lee demonstrate how creativity and
translation can work hand-in-hand in translating Rumi’s poems into English. For the most
part, they produce a brilliant English translation that captures the aesthetic elements, religious
references, and some of the power and excitement of the original. On the other hand, this
analysis also reveals how creative translation can result in alterations, such as changes in
pronouns and tones when utilized more radically. This highlights the delicate balance of
creativity in translating Rumi’s poetry, which is a double-edged sword, requiring deft
handling. Overall, Rumi’s poetic legacies to the world are worth more critical studies to
better understand the creative power of Rumi’s language and the nuances between the

original and translation.
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This paper provides an overview of language teacher cognition
which refers to the beliefs, knowledge, and thinking processes that
shape the language teachers' decisions and actions in the
classroom. This paper lays out the origin of language teacher
cognition, its theoretical aspects, and provides a brief review of
the concept. The discussion of the review reveals that contextual
factors are the most common ones that affect language teachers'
practices, and their degree of effect may vary in different contexts.
Recent research in language teacher cognition was also reviewed
in the article. Moreover, the research suggests that time constraints
and the discrepancy between belief and practice are common
factors that hinder language teachers' practices. As a result of the
review, some suggestions were made for future studies such as
concentrating on addressing contextual factors, developing
effective strategies for overcoming difficulties in the classroom,
examining the practices and cognition of language teachers under
more flexible curricula, and examining the interaction between
student and teacher cognition in language education. The paper
concludes by arguing that the concept of language teacher
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Introduction

The practice of teaching is more than solely transmitting information and there are many
unobservable processes pertaining to what teachers do in classrooms and how they do it. It is
evident that teachers have the role of being the decision-makers in achieving goals of a
curriculum by choosing the right methods and techniques, sequence, and materials in their
teaching, and they are affected by many factors such as their beliefs, experience, knowledge, and
understanding while making these decisions (Borg, 2006). This complex relationship has been
the topic of scientific research which has showed developments in the field for almost 50 years

and has evolved into what is known as teacher cognition as a field of inquiry today.

Theoretical roots of teacher cognition dates back to 70s when teachers’ personal characteristics,
their teacher-training experiences, students’ personal characteristics, interaction between
teachers and students in the classroom were studied in a process-product approach (Borg, 2006).
In late 70s, teachers’ psychological processes and their practices became popular. Some
approaches such as schema theory approach, reflection-in-action approach, pedagogical content
knowledge approach, and practical argument approach were popular in explaining teacher
thinking (Morine-Dershimer, 1991). These approaches were all accumulative form of thoughts
and knowledge of the teachers, and they demonstrated a process in which teachers’ beliefs,
knowledge, experience, and background affected their practice. With the increase in popularity
in areas such as research on teacher’s thinking, judgements, decisions, behavior, and knowledge
in research, the argument that knowledge and beliefs are inseparable became prominent over
time. With the development in these areas, teacher cognition was seen as the appropriate term
for investigating teachers’ knowledge, beliefs, experiences, and practices with an understanding
that their “mental lives are a valuable research focus” (Borg, 2006, p. 35). In one of his earlier
works, Borg (1998) defines teacher cognition as “stores of beliefs, knowledge, theories,
assumptions, and attitudes that play a significant role in shaping teachers’ instructional

decisions” (p. 9).

One of the key characteristics of language teacher cognition is that it has a practical orientation;
it aims to elicit an understanding that explains teachers’ practices. Borg (2006) states that it is
often “tacit, systematic and dynamic” (p. 272). Language teacher cognition is personally defined
and context-sensitive. Each individual is different and their beliefs, knowledge, and practice are
influenced by many factors.
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Language teacher cognition can be understood from several different theoretical perspectives
(Li, 2020). Cognitive perspective is the most prevailing one which entails information processing
models with an emphasis on teacher knowledge, decisions, and instructions, and it views a
teacher’s cognitions as a fixed mental entity that includes assumptions and prepositions. In
addition to other perspectives such as interactionist perspective which claims that a teacher’s
actions should be understood as entities that may be transformed or emerge as a result of
interactions with students, and discursive psychological perspective which addresses cognition in
a systematical interpretation of conversations and interactions, Li (2020) dedicates great
attention to sociocultural perspective by drawing on the framework of Vygotsky’s socio-cultural
theory to explore language teacher cognition by stating that teaching is a social practice and
interaction is essential in effective learning and teaching. Ngo (2018) also proposes that
sociocultural theory can be adapted to create a theoretical framework and reconceptualizes
teachers’ experiences with human mediation to explain shifts in cognition, and concept
(scientific and everyday concepts) mediation. Language teacher cognition was also associated
with theories in other fields by researchers. Feryok (2010) makes an association between
language teacher education and complexity theory. With an approach emphasizing that language
teacher cognition is dynamic, she claims that systems are studied as wholes rather than in parts
and focus should be on how they change over time. Feryok (2010) highlights that both
complexity theory and language teacher cognition are dynamic, non-linear, and sensitive to

initial conditions.

The scope of language teacher cognition is quite extensive and its relationship with teaching
practice can shed light on processes of teaching of grammar, reading, listening, writing,
speaking, and vocabulary (Borg, 2006). As Barnard and Burns (2012) explain, revealing the
concept of language teacher cognition encompasses determining what language teachers know
and believe about fundamental issues such as roles of students and teachers in language teaching,
the place of grammar and other skills and subskills and the most suitable ways to teach them.
What teachers know and believe in these matters have a multifaceted and significant interaction
with their practice. Language teachers’ cognition may also be influenced by their previous
experiences of language learning at school or pedagogical training experience at universities, or
in-service trainings at their institutions. In addition to their past, teachers’ beliefs and knowledge
may also be affected by their colleagues and superiors, and the interaction between themselves
and their students. Although teachers may be affected by these factors, they do not always put

these into practice. Moreover, learning and teaching take place in an environment which may
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have certain physical and materialistic limitations which can influence a teacher’s eagerness to
act in accordance with their beliefs. These limitations include whether the classroom has
technological infrastructure or flexible inventory such as movable chairs or desks etc. These

limitations may also hinder a teacher’s ability to fully put their belief into practice.

With such an extensive domain and historical roots, the language teacher cognition concept is
still one of the most studied areas in language teaching (Burns, Freeman, & Edwards, 2015).
This paper employs an integrative review approach as a review methodology. An integrative
review paper “aims to assess, critique, and synthesize the literature on a research topic” (Snyder,
2020, p. 335). As such, the aim of this paper is to portray the extensive research conducted in
this area by reviewing (1) the domain-specific curricular areas such as teaching grammar,
reading, or pronunciation, (2) the context-specific areas such as institutional contexts or learner

profiles, and (3) methodological differences in these studies.
Review of Research Related to Language Teacher Cognition

Language teachers’ cognitions represent a network of beliefs, knowledge, theories, attitudes
images, assumptions, metaphors, conceptions, and perspectives. Borg (2006) states that the
framework for language teacher cognition research can be generic; investigating the nature and
processes of language teacher cognition such as planning and decision making, or it can be

domain-specific; investigating curricular areas such as grammar, reading or other skills.

The first category for language teacher cognition is the domain-specific curricular areas. One of
the most frequently studied domains in relation to language teacher cognition is teaching
grammar. One of the earliest studies on language teacher cognition and grammar teaching by
Borg (1999) characterizes grammar teaching as an enterprise defined by teachers’ decisions
which are affected by their cognitions about their learning, students, and self. A study conducted
by Phipps (2009) tracked how Turkish EFL teachers taught grammar, and their beliefs about
grammar teaching. The results reveal that the participants taught differently than their stated
beliefs due to complex reasons related to classroom circumstances. One of the more recent
studies in teacher cognition and grammar teaching conducted by Abduh and Algouzi (2021) who
investigated language teachers in the Saudi context shows that although the teachers believed
that communicative activities were effective and grammar should be practiced in meaningful
contexts in group activities, their practices were traditional and teacher-centered. Askland’s
(2019) study illustrates that Norwegian EFL teachers mostly favored the deductive approach in

teaching grammar and English is used predominantly in the classrooms; however, it can also be
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observed that teachers do not teach grammar very often in the classroom. When compared to
Askland’s study, Wangchuk, Wangchuk, Sharma and Dorji (2021) portray a different picture.
Their study reveal that English teachers in Bhutan hold the belief that grammar should be taught
explicitly by explaining rules and structures, and the researchers connect their beliefs with
having low accessibility to an English-speaking environment. In Turkish context, Basar (2020)
who investigated the grammar teaching practices of four ELT teachers and their beliefs towards
grammar instruction. The results show that while two teachers performed consistently with their
beliefs, the teaching practices of the other two teachers showed inconsistencies when compared
to their beliefs and their practices are affected by contextual factors such as time constraints,
materials and syllabus, and exams. On contrary to Basar’s findings on teachers’ beliefs, Uysal
and Bardake1 (2014) illustrate that Turkish teachers believe that traditional approaches such as
explicit grammar teaching, use of the mother tongue, and repetition are favorable when teaching
English. Teachers in their study believed that communicative activities may come after teaching
grammar and their classrooms were teacher-centered with use of translations and explicit
explanations. Also in Turkish context, Tiiliice’s (2019) study provides insights from a case study
with an experienced teacher; Suna. Although her practice shows consistency with her beliefs in
general, there were two specific inconsistencies. Suna believes that the most effective way of
teaching grammar was Present-Practice-Produce (PPP) and she mostly followed the procedures
of the model; however, her practice often lacked the practice aspect. Moreover, there was an
inconsistency of belief and practice in Suna’s teaching regarding introducing grammar in a
contextualized manner. Suna, the participant teacher, explained that these inconsistencies were
due to lack of time and high workload and that the syllabus was not flexible. The aforementioned
studies generally show that language teachers’ practices contradicted with their beliefs, and they

explain that there are contextual reasons behind this contradiction.

Considerable attention was given in the literature on teacher cognition to the teaching of
pronunciation. Baker (2011) examined the pronunciation teaching beliefs and practices of five
ESL teachers. The results of the study show that post-graduate education has a positive effect on
language teachers’ cognition and practices of teaching pronunciation. Despite the common belief
among teachers towards using guided activities such as information gap activities and mutual
exchanges, teachers in the study mostly used controlled activities such as explanations and
repetition, and there was a lack of guided activities. Similarly, Couper (2016) illustrates that
Uruguayan EFL teachers acknowledge the importance of contextualizing their instructions and

using drills in the classroom while teaching pronunciation; however, most of them complain that
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teaching pronunciation could not find its way into the classroom due to a packed curriculum, or
their own pronunciation anxiety. Findings of another study conducted by Buss (2016) show that
although Brazilian EFL teachers hold positive perceptions and informed views on teaching
pronunciation, their practices were traditional such as explanation and repetition, and the
teachers stated that they might benefit from training on teaching of pronunciation. Although
teaching of grammar and pronunciation gained relatively more popularity in the recent years,
other domains such as teaching of writing (Cheng & Zhang, 2021; Gusevik, 2020; Ngo, 2018;
Yigitoglu & Belcher, 2014), reading (Gilje, 2014; Tabata-Sandom, 2020), vocabulary
(Hermagustiana, Hamra, Rahman, & Salija, 2017), and listening (Jones, 2020) also received
attention in the literature related to language teacher cognition. These studies tackling domain-
specific areas revealed that teachers’ own learning experiences may affect their instructional

decision-making.

In addition to research on the aforementioned domain-specific curricular areas, recent studies
also attempted to define, re-define, and expand the context-specific areas that affect teachers’
practices or cognitions. Oztiirk and Giirbiiz (2017) state that there are three categories of factors
which affect a language teachers’ decision making which in return determines the teaching
practice. These three categories are the learner profile of the students which includes their
proficiency, attention, enthusiasm or motivation, institutional context which includes
organizational atmosphere, curriculum policies, and testing policies, and improvisational
teaching which is a teacher’s ability to make spontaneous decisions in classrooms. Oztiirk and
Glirbiiz (2017) also list the sources of EFL teachers’ cognition as “prior language learning
experiences” as the causal condition, “pre-service education” as the core phenomenon, “previous
institutional contexts” as the context, “novice years as a teacher” as intervening condition, and
“teaching experiences” as a strategy (p. 12). These sources work in a model in which language
teacher cognition is formed. Teacher identity also found its way into the list of sources that
define language teacher cognition in recent years. Burri, Chen, and Baker (2017) claim that
language teachers’ identity not only affects but also mediates the formation of language teacher
cognition. A more recent publication by Burri and Baker (2021) also places identity, practices,
and cognitions at the center of their framework for preparing pronunciation instructors and
claims that cognition is an overarching construct whereas the plural form, cognitions, incorporate
teachers’ different types of beliefs and knowledge. One of the recent studies also aimed to create
a framework that included teacher identity, participation in communities of practice, teacher

biography, and teacher emotions (Yazan, 2018).
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Finally, a methodological review of these studies showed that language teacher cognition as a
field of scientific inquiry calls for exploration and description of the complexity of language
education without any attempt of generalization with a reductionist approach in research
methodology. Examination of a teacher’s cognition includes investigating their cases by
gathering information about their educational background, their relationship with students,
colleagues and administrators, as well as their beliefs and knowledge about how language is
acquired, taught and learned with thick descriptions followed by interpretations on the
discrepancies and concordances between what teachers believe and what they actually put into
practice (Barnard & Burns, 2012). The concept was studied in both quantitative, qualitative, and
mixed research designs with a variety of data collection tools such as interviews, questionnaires,
reflective notes, focus groups, observations, and narratives. Thanks to the varying research
designs and data collection tools, data triangulation enabled many studies to report their findings
with analyses confirming each other. As Baker (2011) states, observing pedagogical practice can
only provide a tinted window of perspective into looking at language teachers’ cognition;
therefore, most studies made use of interviews to examine teachers’ beliefs, knowledge,
experience, and schooling, and confront and inquire teachers on consistencies and
inconsistencies of their teaching practices and collect insights into the factors on the issue.
Researchers also made use of metaphors in language teacher cognition research (Seferoglu &
Korkmazgil, & Ol¢ii, 2009; Tabata-Sandom, 2020). Since language teacher cognition is a
dynamic concept, scholars in the field also examined its effect in longitudinal studies which
investigated in-service teachers’ or pre-service teachers’ experiences in teacher training, the
changes in their beliefs, decision-making processes, and cognitions over long periods of time
ranging from a year to six years by making use of classroom observations, interviews and
document analyses (Bulut-Albaba, 2017; Burri & Baker, 2021; Mattheoudakis, 2007; Ozmen,
2012; Peacock, 2001; Phipps, 2009). The longitudinal studies show that language teacher
cognition is a concept that needs much investment by a researcher with various and rigorous data

collection and detailed analysis of the collected data.
Discussion

As illustrated by the review of literature, the research on language teacher cognition made a
significant contribution to the understanding of how teachers learn, what they do, and how they
form cognitive bases for their actions. The review revealed many studies in terms of domains,
contexts, and methodologies. While some studies included personal factors such as

pronunciation anxiety, or prior learning and teaching experiences among language teachers,
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contextual factors were the most common ones which affected language teachers’ practices in
the aforementioned studies. It is evident that the contextual factors and their degree of effect on
language education may differ in every country, city, or even district. This degree of effect was
demonstrated in three different of the aforementioned studies which were conducted in the same
national context but showed significant similarities and differences in their results (Basar, 2020;
Tiiliice, 2019; Uysal & Bardakg¢i, 2014). The comparisons in some studies (Askland, 2019 &
Wangchuk et al., 2021) showed that having access to English-speaking environments also plays

a role in shaping language teachers’ practices in teaching, and presumably their beliefs.

Time constraint was another common factor that affected language teachers’ practices. This
factor is also prominent in Turkey due to the need to prepare students for central exams. Turkish
educational system is highly dependent on high-stakes central exams which have a broad range
of topics to cover in schools (Kilickaya, 2016). Teachers also need much time to follow an
agenda which prepares their students for the central exams. It is a bitter dilemma that teachers in
Turkey often face two options: to teach English communicatively or explicitly. The choice
between the two options is also affected by the requests from students’ parents and school
administrators. The aforementioned conditions can also explain the immense effect of the
discrepancy between language teacher beliefs and practice. Teachers in Turkey may face
resistance from parents and administrators, or even the ministry when attempting to implement
activities outside the curriculum. The issue behind this resistance may be related to the fact that,
for example, not every student can have the economic opportunity to buy a supplementary book
or even produce copies of a material brought to the classroom by the teacher. Teachers also face
with the issue of having to allocate their own time and money in producing fun and interesting
materials in classroom or bringing supplementary work sheets in their classrooms. In addition to
these factors, as previously mentioned, the infrastructure of educational environment may even
hinder teachers’ practice. Having fixed seats in classrooms make it difficult to have group
activities; thus, even though teachers may believe that the best practice is to have group work in
the class, their practice may not align with their belief. Future research may attempt to discover
new ways which can reduce the effect of these contextual factors or compensate for the
constraints that the teachers face. Furthermore, some studies claim that the inconsistencies
between belief and practice may be reduced in time as teachers gain experience; therefore,
longitudinal studies can offer ways to track the effect of experience on language teacher

cognition.
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It is evident that because language teacher cognition is a highly personalized concept, conducting
research in this area with participation of new in-service and pre-service teachers in different
local contexts contributes to our knowledge on understanding how teachers’ practices are
affected by their cognition. However, in the special issue published by Modern Language Journal
in 2015, researchers call for re-drawing the boundaries of the concept and the special issue posits
that language teacher cognition is at a crossroads. On one hand, the concept sheds light on the
complex inner dynamics of language teachers’ practices, and on the other hand, it still needs to
address the question: “How do language teachers create meaningful learning environments for
their students? ... and if it strives to be relevant, it needs to address the field in more productive
ways® (Kubanyiova & Feryok, 2015, p. 435). On these grounds, it can be recommended that for
example, future research may attempt to find ways to deal with or design productive means to
address the frequently listed contextual factors which affect teachers’ practice in the classroom.
Studies may also list strategies and decisions that teachers use in dealing with challenges in the
way of their practice. Examples of such studies in the literature outline the teachers’ (or
preservice teachers’) decision-making processes in instruction and overcoming challenges
related to learners, resources and educational policies (Cimen & Daloglu, 2019; Cimen &
Karaman, 2014). Another common factor stated by participant teachers in the aforementioned
studies was packed or inflexible syllabi; therefore, investigating language teachers’ practices and
cognition in the classroom which employs a more flexible syllabus such as negotiated syllabus
can be an area of interest for future research. Despite the body of research on language teacher
cognition, there is still little known about “how cognition relates to students’ language learning
experience in these teachers’ classrooms” (Kubanyiova & Feryok, 2015, p. 436). Future research
may include more participation of students and their perspectives and look into the relationship
between student and teacher cognition in language education. One example of such studies was
conducted by who revealed that students’ beliefs changed over time in accordance with teacher

views (Cephe & Yalgin, 2015).

Simon Borg states that since language teacher cognition is an invisible concept that needs
eliciting information, visual means of gathering data such as drawing may be useful in future
research (The TEFLology Podcast, 2018). To this end, it can be suggested that during the
COVID-19 pandemic a recently trending methodology named Online Photovoice’ may come in
handy in gathering more visual data supported by narratives of teachers (Doyumgag, Tanhan, &
Kiymaz, 2020). Borg asserts in the interview that language teacher cognition is an expanding

concept and new relationships are being studied with it. Affective factors such as emotion did
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not see relatively much attention in recent studies, and in his opinion, teacher emotion is an area
which may attract interest in future research (Golombek, 2015). Moreover, using methodological
tools such as and conversation analysis and discourse analysis can help explore the nature of the
relationship between the practices and beliefs of language teachers. With the global effect of
COVID-19 pandemic, language teacher’s cognition about online teaching can be expected to be

studied more in future studies (Gao & Zhang, 2020).
Conclusion

To summarize, this paper attempted to outline language teacher cognition, its scope, theoretical
aspects, and approaches in the literature by presenting some of the early studies in its emergence
and recent publications on the concept. It was clear in the review of the articles that language
teachers’ cognition and their practice do not always show concordance. For example, most
teachers underscored the importance of teaching pronunciation and stated that it should be taught
with contextualization; however, they either taught pronunciation in traditional ways or did not
allocate any time to its teaching at all. It was the same case for teaching grammar; although most
teachers believed that grammar should not be taught explicitly, they often used explicit
instructions. Many teachers explained these contradictions with factors such as time constraints,

packed curriculum, lack of knowledge, training, or resources.

Recent publications on language teacher cognition showed that the concept has been expanding.
New concepts such as teacher identity, or affective factors such as emotion are being associated
with language teacher cognition. Researchers also claim that although recent studies have been
providing data on the nature of language teacher cognition, the concept still needs to address the

field in more productive ways.
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Japonya denilince ilk olarak akillara yemekleri, alfabeleri,
geleneksel kiyafetleri, sakuralar (kiraz ¢igekleri), festivalleri,
teknolojileri, animeleri, mangalari, trenleri, caligma saatleri,
ayni zamanda halkinin kibarlig1 ve caliskanlig1 gelmektedir.
Bu ozelliklere ek olarak 6zgiin bir cografi konuma da sahip
olan Japonya, diinya genelinde ilgiyle takip edilmektedir.
Aynt durum Tirkiye icin de gecerli olup, iilkemizde
Japonya’ya ve Japonlara kars1 gecmisten itibaren bir sempati
duyulmaktadir. Mehmet Akif Ersoy’un Safahat’in ikinci
kitabi olarak yayimladig1

Siileymaniye  Kiirsiisii’nde,

Japonya’dan ve Japonlardan  Gvgiliyle  bahsetmesi,
tilkemizdeki sevgiyi kanitlayan giizel bir ornektir. Tarihsel
anlamda bakildiginda da iki tlkenin iligkileri her zaman
dostane sekilde ilerlemistir. Her ne kadar Tiirkiye ikinci
Diinya Savasi’nda sembolik olarak Japonya’ya savas ilan
etse de bu durum ikili iliskilere zarar vermemistir. 2003 yili
Japonya’da Tirkiye yili, 2019 yili da Tirk Kiiltiir yili olarak
ilan edilmistir. Buna karsilik Tiirkiye’de de 2010 yili
Japonya yili ilan edilmis, {ilkemizin c¢esitli sehirlerinde
Japonya’y1 ve Japon Kkiiltiirinii tanitan birbirinden farkl
etkinlikler diizenlenmistir.? Ayrica Oniimiizdeki yil da iki

ilke arasindaki diplomatik iligkilerin tesisinin 100. yil
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Abdiilhamid’in Riiyasi1 Ertugrul

Emine SICIM KAPLAN 3

donumiu olarak kutlanacaktir.

Tirkiye ve Japonya arasindaki iliskilerin ge¢misine
bakilacak olursa bu iligkilerin Osmanli Dénemi’ne kadar
dayandig1 goriilecektir. 1873 yilinda Osmanli Devleti’ndeki
mahkeme sistemlerini incelemek iizere Istanbul’a gelen
Fukuichi Geinchird, Tiirk topraklarini ziyaret eden ilk Japon
olarak bilinmektedir. Iki iilke arasindaki iliskiler de bu
sayede baslamis, Genichird’nun ziyaretinden sonra cesitli
vesilelerle Japon heyetleri Istanbul’u ziyaret etmeye devam
etmislerdir (Hasebe, 2018:1). Ancak ikili iliskilerde akla
gelen ilk olay, II. Abdiilhamid Donemi’nde gonderilen
Ertugrul Firkateyni’nin doniis yolunda yasadigi elim kazadir.
Kazadan sonra hayatta kalan miirettebat i¢in Japon halkinin
Ozverili arasindaki

yardimlart  iki  ilke iligkilerin

kuvvetlenmesini saglamistir.

Ertugrul Firkateyni olayina kisaca deginilecek olursa; 1887
yilinda Imparator’un yegeni Prens Komatsu ve esi Istanbul’u
ziyaret etmistir. Prens Komatsu’nun ziyareti esnasinda
gdrmiis oldugu yakin ilgiden dolay1 Japon Imparatoru ertesi
yil II. Abdiilhamid’e Biiyiik Krizantem Nisan1’n1 yollamistir.
lizerine  ddnemin Abdiilhamid

Bunun padisah1 1L
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hem iade-i ziyaret hem de imparator’a Al-i imtiyaz Nisan1’m takdim etmek iizere Japonya’ya
bir gemi gondermeye karar vermis ve bu gorev i¢in Ertugrul Firkateyni’ni uygun gérmiistiir.
Gemi 14 Temmuz 1889°da Istanbul’dan yola ¢ikmis, yolculuk esnasinda yasanan bir dizi
talihsizlikten sonra 7 Haziran 1890 tarihinde Japonya’ya ulagsmistir. Japonya’ya demir attiktan
sonra geminin komutan1 Osman Bey, 13 Haziran 1890 tarihinde Japon Imparatoru’nun
huzuruna c¢ikarak II. Abdiilhamid’in mektubunu, nisan ve hediyelerini imparatora takdim
etmistir. Miirettebattin Japonya’da bulundugu esnada 27 Haziran 1890 tarihinde Nagasaki’de
kolera salgini patlak vermistir. Ne yazik ki bu durumdan miirettebat da etkilenmis ve gemi
Nagaura’da karantina merkezine alinmistir (Shiraiwa, 2003: 60). Baslangicta Ertugrul
Firkateyni’nin Japonya’da kalma siiresi bir ay olarak planlanmisken yaganan olumsuz
gelismeler sonucu bu siire uzayarak ii¢ ay1 bulmustur. Gemi karantinadan ¢iktiktan sonra 15
Eyliil 1890 tarihinde Japonya’dan Istanbul’a dogru yelken agilmistir. Ancak yola gikilan tarih,
Japonya’da tayfun mevsiminin yasandigr zamanlardi. Bu durumdan Ertugrul Firkateyni de
etkilenmis, hareketinden kisa bir siire sonra tayfun sebebiyle geminin kontrolii kaybedilmistir.
Firtinanin siddetine daha fazla dayanamayan frikateyn, 16 Eyliil 1890 tarihinde Oshima’daki
Kashinozaki kayaliklarina ¢arparak batmistir. Kazada sayisi heniiz belirlenemeyen ¢ok sayida

miirettebatimiz yagsamini yitirmis, 69 kisi sag olarak kurtulmustur (Komatsu, 2004: 55).

Kazazedeler Japon Hiikiimeti tarafindan tedavi edildikten sonra 16 Ekim 1890’da Amiral
Tanaka komutasindaki Hiei ve Amiral Hidaka komutasindaki Kongo adl iki savas gemisi ile
Nagazaki’den yola ¢ikmislar, 2 Ocak 1891 tarihinde de Istanbul’a ulasmislardir. Yirmi giin
Istanbul’da kalan Hiei ve Kongo miirettebat: 10 Subat’ta Japonya’ya dogru yola ¢ikmus, 10
Mayis 1891°de Tokyo Shinagawa Limani’na ulagsmislardir (Sicim, 2013: 35).

Kazadan sonra Ertugrul Sehitleri amsina kazanin oldugu yere ii¢c amit dikilmistir. Oshima
Adasi’nda yapilan Ertugrul Deniz Sehitleri Aniti, sehit olan subay ve erlerin gomiildiikleri
mezarlarin bulunduklart yerdedir. Daha sonra bu anit, 1929 yilinda Tirk - Nippon Ticaret
Dernegi’nin yardimiyla yeniden diizenlenmistir. Ertugrul Aniti’nin ii¢lincli kez diizenlenmesi
ise 3 Haziran 1937°de gergeklesmistir (Sicim, 2013: 37). Her yil anmitin bulundugu yerde
kazanin yasandigi glin anma toreni diizenlenmektedir. Ayni sekilde iilkemizin farkli

sehirlerinde de sehitlerimiz adina torenler diizenlenmektedir.”

Inceledigimiz Omer Ertur’'un “Abdiilhamid’in Riiyas: Ertugrul” adli eseri de adindan
anlasilacag: iizere dogrudan Ertugrul Firkateyni olaymi konu edinmektedir. Omer Ertur’un

“Abdiilhamid’in Riiyas1 Ertugrul” adli eserinin orijinal basimi Ingilizce olup, “The Sirens of

* Bkz: Ordu ve Tekirdag.
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Funagora” baghigiyla 2014 yilinda Create Space Independent Publishing Platform tarafindan
yaymmlanmistir. Ertesi y1l da “Toruko Gunkan Eruti-rurugé no Kainan ( AL EfET /L ~
o —)LILEDFH)” bashgyla Japonca’ya ¢evrilmisti. Aym1  eser 2018 yilinda
“Abdiilhamid’in Riiyas1 Ertugrul” adi altinda Profil Yayinlar1 tarafindan Tirkge olarak
yayinlanarak okuyucuyla bulusmustur. Kitabi Tiirk¢eye yazar kendi ¢evirmistir. Ertur’un bu
eseri Ertugrul Firkateyni olayi ile ilgili olarak Ingilizce, Japonca ve Tiirk¢e olmak iizere iig
dilde yaymlanan ilk roman olma &zelligini tasimaktadir. Dolayisiyla Ertugrul Firkateyni

olayini konu edinen romanlar igerisinde 6nemli bir yere sahiptir.

Ahmet Ozcan’1n belirttigi gibi giiniimiizde popiiler tarih edebiyattan beslenmekte, edebiyat bir
bilim olan tarihin poplilerlesmesinde etkili bir ara¢ olarak 6n plana ¢ikmaktadir. Tarihin
kullanim alanin1 sadece edebiyatla sinirlamak da dogru degildir. Sinema, radyo, televizyon
gibi gorsel alanlarda da tarihi konularin islendigini gérmek miimkiindiir. Dolayisiyla modern
toplum tarih bilgisini cogunlukla tarihi roman gibi edebi eserlerden ya da tarihi film, tarihi
drama gibi gorsel alanlardan olusturmaktadir (Ozcan, 2011:1). Ertur’un inceledigimiz eseri de

edebiyatla tarih iliskisini gosteren giizel bir 6rnek olarak karsimiza ¢ikmaktadir.

Romanin kapak tasarimi Harun Tan tarafindan yapilmis olup, 6n kapaga Ertugrul
Firkateyni’nin dalgalar arasinda yolculuk yaptigi resminin yan tarafina II. Abdiilhamid’in
silueti eklenmistir. Ayrica kitabin isminin iist kismima “Tarihi Belgesel Roman Osmanh
Firkateyni Ertugrul’un Talihsiz Diplomatik Japonya Seferi 1889/1890” seklinde yan bir baglik
atilmistir. Dolayisiyla yazar, kitabi roman olmasma ragmen, olaylari kurgularken tarihsel
belgelere dayanarak yazdigini okuyucuya vurgulamak istemistir. Arka kapakta ise eserin 6zeti

verilerek, en alt kisma da miirettebatin topluca ¢ekildigi bir fotografi konmustur.

Roman daha 6nce de belirttigimiz tizere Profil Yayinlar tarafindan 2018 yilinin Subat ayinda
Istanbul’da basilmustir. Eser; yazarin hayati, tesekkiir, 5nséz ve bibliyografya olmak iizere
toplam 318 sayfadan olusmaktadir. Hikdyenin akisina gore eserin i¢ sayfalarina miirettebat,
donemin Padisah1 II. Abdiilhamid, Osmanl saraylari, Istanbul, Siiveys Kanali, Bombay’daki
karsilama, Tokyo Imparatorluk Sarayi, Shimbashi Istasyonu, geminin tayfunda siiriiklenisini
gosteren bir tablo olmak tizere gesit ¢esit fotograflar eklenmistir. Bu sayede gorsel anlamda da

okuyucunun ilgisini ¢ekecegini sOylemek miimkiindiir.

Romanin igerigine bakilacak olursa; olaylar bolim basliklarn verilerek okuyucuya
aktarilmistir. Ilk bashk “Onséz Yillar Sonra” adi altinda okuyucuyu 1934 yilina

gotiirmektedir. Esere, Kushimoto’da Ertugrul Firkateyni sehitligi ve Hamide Hanim’in esi
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Osman Bey’e, Ayse Hanim’in da esi Ali Bey’e duydugu sevgiyi anlatilmakla baslanir.
Devaminda “Sonun Baslangic1” basgligi altinda 6ncelikle Ertugrul Firkateyni’nin Nagaura’da
bulunan karantina merkezinden ¢iktiktan sonra Istanbul’a dogru yola ¢ikmasi ele alinmus,
ardindan Osmanli Imparatorlugu’ndaki geminin doniisii konusundaki tartismalara yer
verilmistir. Kitabin 57.nci sayfasina kadar Japonya’dan doniis yolculugu ve geminin firtinaya
yakalanmasi, firtina aninda miirettebatin yasadiklart anlatilmistir. 57. sayfadan sonra gecmise
gidilerek yazar olaylar1 en basindan itibaren kronolojik sirada anlatmaya baslamistir. “Olayli
Bir Deniz Seferinin Baslangic1i Ocak-Temmuz 1889 seklindeki boliim basligiyla asil hikaye
61.nci sayfadan itibaren baglamaktadir. Boliimde Japonya’ya gemi gonderilme siirecinde
yasananlar, bir diger ifade ile Ertugrul Firkateyni’nin secilmesi ve miirettebatin se¢imi ilgili
cikan dedikodular detayli olarak okuyucuya aktarilmistir. Ertugrul Firkateyni’nin 14 Temmuz
1889 tarihinde Istanbul’dan Japonya’ya dogru yola ¢ikmasi ile boliim sonlandirilmistir. Bir
sonraki bolim 107.nci sayfadan itibaren “Konstantiniye’den Yokohama’ya Yolculuk 14
Temmuz 1889-7 Haziran 1890 baghigi ile verilmistir. Bu baslik altinda yolculuk siirecinde
yasananlar aktarilmistir. Boliimiin giris kismina da Ertugrul Firkateyni’nin seyrini gosteren iki
adet harita eklenmistir. Geminin yolculuk siirecinde yasadigi sikintilar; ornegin Siiveys
Kanali’'nda kuma oturmasi ve geminin tamir edilmesi, ardindan belli bir mesafe gittikten
sonra geminin tekrardan su almasi ve yeniden onarilmasi, bundan dolay1 yasanan gecikmeler
olmak {lizere her ayrintiya dikkat edilerek okuyucuya aktarilmistir. Ayrica bu boliimde
miirettebatin ugradiklar1 limanlarda o6zellikle Miisliimanlar tarafindan biiylik ilgiyle
karsilanmalar1 ve saygi gormeleri de detayli bir sekilde islenmistir. Boliim Ertugrul
Firkateyni’nin 7 Haziran 1890 tarihinde Japonya’ya ulasmasi ile sonlandirilmistir. Bolim
sonuna gorsel anlamda okuyucunun ilgisini c¢ekecek Japonya’ya ait iki adet fotograf
eklenmistir. Diger boliimler ile karsilagtirlldiginda igerik olarak en uzun olanmidir. Besinci
boliim “Japonya’da Gegen Giinler 7 Haziran-15 Eyliil 1890 baglig1 ile 207. nci sayfadan
itibaren baglamistir. {lk olarak Osman Bey’in Imparatorun huzuruna ¢ikmasi, nisani ve
hediyeleri takdim edilmesi anlatilmig, tekrardan Japonya’dan fotograflar eklenmistir.
Devaminda Japonya’ya yer verilerek; iilkenin yesilliginden, Japon demiryollarinin
gelismigliginden, mimarisinin muhtesemliginden, yemeklerinin c¢esitliliginden ve Japonlarin
misafirperverliginden bahsedilmistir. Gemide kolera vakasimin goriilmesi, miirettebatin
karantinaya alinmasi, karantina siirecinde yasananlar ve en sonunda Istanbul’a doniis
yolculugunun baglamasi ile bolim sonlandirilmistir. Diger iki boliim ile karsilastirildiginda
besinci boliimiin biraz kisa yazildigini sdyleyebiliriz. Altinc1 boliim “Funagora’nin Oliimciil

Hayaletleri 16 Eyliil 1890” baslig1 ile 241.nci sayfadan itibaren baglamistir. Boliim isminden
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de anlasilacagi lizere geminin tayfuna yakalanmasi, miirettebatin panik igerisinde firtinaya
kars1 caresiz miicadelesi ve en sonunda da geminin kayaliklara c¢arparak batmasi ile
baglamigtir. Devaminda yarali askerlere karst Japon halkinin 6zverili yardimlar1 ve
askerlerimizi iyilestirme c¢abalar1, olayin Istanbul’da duyulmasi olmak iizere kaza sonrasinda
yasananlar tek tek ele alimmistir. Omer Ertur kitabinin son béliimiinde de “Sonséz Yillar
Sonra” bagligi adi altinda tekrardan 1933 yilina giderek Hamide Hanim ve Ayse Hanim’in

yillar sonraki yasamlariyla hikayesini sonlandirmigtir.

Ertur’un roman1 simdiye kadar bu konuda yazilan edebi eserler igerisinde tarihsel anlamda en
detayli olanidir. Kurgu unsurunun az oldugu eserde olaylar tarihlerine kadar gerceklerle
ortiismektedir. Nitekim kitabin kapaginda da eserin tarihi belgesel roman niteliginde oldugu
yazilmistir. Eser igerisinde olaylar baslangigta olus sirasina gore verilmediginden konuyu
bilmeyen okuyucu icin karigik gelebilir. Ancak “Olayli Bir Deniz Seferinin Baglangici Ocak-
Temmuz 1889” boliim basligindan itibaren yasananlar kronolojik sirada verilmistir.
Dolayistyla roman olmasina ragmen olay1 ilk kez 6grenen biri bile kitaptan detayli bilgi
edinebilir. Ertugrul Firkateyni’nin yolculuga baslamasi, yolculuk esnasinda yasadiklari ve
ugradigl limanlar, her limanda kalabalik bir Miisliiman grubu tarafindan coskulu bir seklide
karsilanmalar1, Japonya’da yasananlar, kaza an1 ve sonrasi, sehitler i¢cin yapilan anit olmak

tizere her ayrint, tarihleri ve yer adlart ile birlikte detayl bir sekilde okuyucuya aktarilmistir.

Abdiilhamid’in Riiyast Ertugrul bu yil icerisinde revize edilerek Akil Fikir Yayinlar
tarafindan “Funagora Kayaliklarinda: Osmanl Firkateyni Ertugrul’un Talihsiz Diplomatik
Japonya Seferi 1889/90” adi altinda ¢ok yakinda yeniden basilacaktir.” Omer Ertur ikinci
basimda kitabmin adinda degisiklige giderek The Sirens of Funagora olan Ingilizce bashga

sadik kalmay1 tercih etmistir.

® Bilgi, Omer Ertur ile gériisme sonucunda elde edilmistir.
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Transversal insan Sonrasi Bilimler

Giliniimiizde bir¢ok arastirma tliniversitesi, program, ders miifredati ve ¢evresel insani bilimler,

3

dijital, tibbi, sinirsel, cografi, global ve diger “yeni” insani bilimlerin alanlarini, gururla
sergilemektedir. Peki, biz bu kurumlarin ve sOylemlerin yayginlasmasiyla ilgili ne
yapmaliy1z? Benim bu yazidaki amacim, teorik bir ¢er¢eve analizini, kisaca gdzden gegirerek

tanitmaktir.

Transversal Beseri Bilimler sonrast (PostHumanities) olarak adlandirdigim gelisen
goriingiiler, bir yanda post-hiimanizmin, diger yanda insan merkezcilik sonrasinin
yakinsamasi olarak tanimlanan, insan sonrasi ¢ikmazinin i¢ginde meydana gelir (Braidotti,
2013, 2017, 2019, Braidotti and Hlavajova, 2018). Post-hiimanizm, sdzde evrensel ve her
seyin Ol¢iisii olan, Hiimanizmanin ideali, “Erkek insanin”’ elestirel degerlendirilmesini
onciilerken, insan-merkezcilik-sonrasi, tiir hiyerarsisini ve insan merkezciligin istisnact
ozelligini elestirir. Her ne kadar birbirleriyle ortiisiip, genel miinazaralarda karsilikli degis
tokusla kullanilabilmeye egilimli olsalar da, hem diislinsel soybilimde, hem de onun sosyal
disavurumlarinda, olduk¢a ayrik ve farkli olaylardir. Deneyimlerinin, yakinsama yonlerine
vurgu yaparak, ozgiinliiklerine saygi duymaktan, ama ayni zamanda kisisel bilgi iddialarini

ayirmaktan kaginmak istiyorum.

“Beseri Bilimler Sonrasi”, insan sonrasi tarihsel kosulda, insani bilimlerin tekrar
konumlanmasin tarif eden, hem 6zneler hem de nesnelerin bilgileri i¢in yeni bakis agilari
acan bir terimdir. “Beseri Bilimler Sonrasi”, ampirik zeminlesmis insan sonrasi
yakinsamalarin elestirel yaklasimlarii ve ayni zamanda onunla ilgilenen, yaratici ve
spekiilatif bigcimleri ifade eder. Her iki durumda da, insan i¢in dnemsememenin imlemesi
olmaktan uzak olus, insan sonrasi bir kavramsal ara¢ olarak, transversal baglar ve ¢oklu
Olceklerle, katmanlar ve insan sonrasi ¢agdas Ozneler i¢in lokasyonlarla, onu anlayisimizi
biliylitmeyi amagclar. Bu maddi ydnden ilistirilmis8 ve cisimlesmis9 koordinatlar, canl
maddenin organik ve teknolojik degiskenlerdeki gesitliliginin, 6zel ayricaligi olan insanin
disindakini, anlamamiza yardim eder. Aslinda, insan, insan sonrasi yakinsamada tekrar

sekillendirilen giincel olusumlardan sadece biridir.

Insan sonras yakinsama, ileri kapitalizmin hizlanmasinda (ya da yersiz yurtsuz kilma / tekrar
yerlestirme) Ozellikle endise verici tarihsel sartlar ve cergevede yerlesiktir. Bu sizoid veya

yapisal olarak parcalanmig bir sistem (Deleuze ve Guattari, 1987): ileri teknolojilerin

" Man: Erkek insan. Braidotti eserlerinde bas harfini biiyiik olarak yazdig1 ve sozde iistiinliigii ile éne ¢ikan, kategorilesmis
maskiilen insan grubundan bahsetmektedir.

& embedded

® embodied
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insanliktan ¢ikmis zekasiyla gilidiilenen bir bilgi ekonomisidir. Ayni1 zamanda bilissel
kapitalizm (Moulier-Boutag, 2012) ya da platform kapitalizmi (Srnicek, 2016) olarak bilinen,
bu Dordiinci Endiistri Devrimi  (Schwab, 2015), yine g¢evrenin diinyevi yikimi ve
Antroposen’® veya Altinci Kitlesel Yok Olus (Kolbert, 2014) olarak da bilinen, iklim

degisikliginin hizlanmasinin ¢akigsmasiyla olmaktadir.

Bu celigkili olaylarin yakinsamasi, akademik insan sonrasi bilginin {iretilmesinin basindan
beri 6ziinde olan soruyu yogunlastirir, sdyle ki: insani bilimlerdeki insan nedir? Insan icin,
referansin temel birimindeki hangi sanilar; hem sdylemlerde, hem de kurumsal olan bu alanin
pratiginde, ima edilmektedir? Benim argiimanim, geleneksel insani bilimlerdeki krizden ¢ok
uzakta kalmis Beseri Bilimler sonrasinin, liretici bir 6rnek olmasidir. Cagdas bilginin dogusa
ait tekrar eden tanimi, bir yandan teknolojik araciligin yayilmasini, ayni zamanda pek ¢ok
yerde mevcut olmasini, diger yandan, cevresel tahribatin artisini ve tiirlerin neslinin
tiilkenmesini saglar. Transversalligin kavram ve pratigi, insan sonrasi yakinsamanin iki kutbu

arasindaki bir dengeye dikkat ¢cekmeye, yardimeidir.

Dikkat edilecek olan, insanin, tarafsiz bir terim degil, gii¢ ve unvana ulagmay1 endeksleyen
terim olmasidir. Ben; geleneksel beseri bilimlerin normatif epistemik yapisi olarak kabul
ettigi ve birlestirdigi Hiimanizmi savunuyorum. Sonug¢ olarak, beseri bilimler, evrenselci,
Avrupa merkezci, heteronormatif ve maskiilen diinya goriislerini (Baridotti, 2011a, 2011b)
alternatif olarak elestirmeyene (Foucault, 1970) veya kavgaci (Said, 2004) formlarim
degerlendirebilene basvurmustur. Son otuz yildan fazla, bu icerden yapilanan sanilarin
sinirlar, sosyal hareketlere ve kendilerini “arastirma konular1” (Braidotti, 2013 2016a) olarak
adlandiran elestirel soylemlere maruz birakilmistir. Kadinlarin escinsel, lezbiyen, cinsiyet,
feminist, kuir calismalari, 1rk, postkolonyal, madun ¢alismalari, kiiltiirel calismalarla birlikte,
film, televizyon, medya c¢aligmalari, bilim ve teknoloji ¢aligmalari, ilk jenerasyon
caligmalarinin  oncli  Orneklerindendir. Bu ornekler, insancil, “akliyla hareket eden
Erkekinsanin” (Lloyd, 1984) yapisal “o6tekilerinin” bilgisi ve i¢glidiistinii seslendiren koktenci
epistemolojileri yapilandirir ve bunlari bilgi iiretiminin trans-disipliner formlar1 i¢ine tasirlar.
Ama daha sonra deginecegim gibi, dtekilerin insan merkezciligi, diisiiniilmemistir ve bundan

dolay1 incelenmesi eksik kalacak kadar ickin olmustur.

10 Antroposen, insan Cagi olarak adlandirilan doneme verilen addir. Jeolojik olarak buzul ¢ag: Pleistosen’in bitmesiyle
Holosen donemine girilmistir. Yeni iklimlerin olusmasiyla bazi canlilarin nesli tiilkenmeye baslamistir. 2000 yilinda Crutzen
ve Stoermer “Antroposen” terimini kullanmistir. https://ansiklopedi.tubitak.gov.tr/ansiklopedi/antroposen_cag.
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Bu elestirel ¢alismalar, bir yandan rasyonelligin ve siddetin, bilimsel gelismenin yakinligina,
diger yandan yapisal ¢okiisiin ve diglamanin uygulamalarina maruzdur. Bu, bilim karsitliginin
bir tutumu olarak degil, daha ¢ok ikili olmayan, sosyal alanda dislanmisin durusu ag¢isindan,
bilim, felsefe ve sanat calismalarinin ¢ok yonlii degerlendirilmesini amaglar. Bilinen
uygulama ve yasanmis deneyim {izerine yeterli anlam icin arayisi temellendirmeyle,
caligmalarin sOylemleri, gii¢ iligkilerini ¢ok ciddiye alir. Soylemler, “Erkekinsanin” azalan
deger hiyerarsi dl¢iisii lizerinden, degisikliklerin yapilandirilmasiyla, kendi hegemonik benlik-
anlamasini, organize eden dislayict bir kategori oldugunu tartisir. Sonug¢ olarak,
cinsellestirilmis, irksallastirilmis ve dogallastlrllmlsl1 “Otekiler” sadece hiimanistik normdan
farkl1 degil, aym1 zamanda, Erkekinsanin cisimlesmesinden daha az degerli olmustur.

Erkekinsanin otekileri, sosyal olarak kenara itilmis ve insandan asagi statiideki tek

kullanimlik viicutlara indirgenmistir.

99 13

Elestirel “calismalar”, “aklin tek tip kiiltiirlerini” (Shiva 1993) yani iki 6ne ¢ikan unsuru,
yavag yavag asilayarak, bir yandan yapisal insanmerkezcilik, diger yandan Avrupa
merkezcilik, ya da “metodolojik nasyonalizmi” (Beck 2007), akademik beseri birimlerin
kurumsal uygulamasmin sekillendirmis oldugunu 6ne siirmiistiir. Sasirilmayan bir durum
olarak, elestirel c¢alismalar, kurallarla, adetlerle ve akademik disiplinlerin kurumsal
protokolleriyle sert miizakereler baglatmistir. Bazilar1 kendi yariklarina yerlestiler, digerleri
ise gocerkonar yola koyuldular (Braidotti, 1991; 2011 a; Stimpson, 2016) ve merkezden disa
dogru hareket ettiler, ki ben bu harekete bilgi liretme uygulamalarinin diinyasal-varolusu12

admi veriyorum (Braidotti, 2016b).

Dislananlarin deneyimleri ve onlarin haklart i¢in diizenlenen kampanyalar iizerine yapilan
vurgu calismalarin elestirel yoriingesi sadece baslangi¢ noktasi olarak sonuglanmistir. Diger
tehlikede olan sey ise, insan olmanin ne manaya geldiginin, baska bir deyisle, normun
degisiminin yenilenmis tanimidir. Radikal ickinlige ve perspektifle ilgili politik lokasyonlara
dontiste (Braidotti 2018; 2019) “Erkekinsanin” hile ile evrenselci varlikbiliminin,
cinsellestirilmis, cinsiyet ayrimi yapilmis, irksallastirilmis ve ekolojiklestirilmis oldugunu,

dolayisiyla kapsamli olmay1 ¢esitliligini ve nesnelligini gelistirdigini tartigtim.

Insan sonras1 yakinsama, daha ¢ok da kabul edilmemis insan merkezcilikleri hedef gostererek,
elestirel sdylemlerin konusunun yoniinii degistirir. Bu degisikligin ilk isaretleri, insan

olmayan nesneler ve bilginin 6zneleri ile yakin iligki kuran ikinci jenerasyon elestirel

! sexualized, racialized, naturalized (Braidotti 2019, 1181)
12 hecoming-world
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caligmalarin iginde, fark edilebilir. Kayda deger 6rnek olarak, hayvan ¢alismalari, eko-elestiri,
bitki caligmalari, ¢evresel calismalar, okyanus c¢aligmalari, yerkiire ¢alismalari, yemek ve
diyet caligmalari, moda, basar1 ve elestirel yonetim caligsmalar1 verilebilir. Yeni medya,
altboliimler ve meta-alanlar olan: yazilim, internet, oyun, algoritmik ve elestirel kod
caligmalar1 ¢cogalmistir. Giivenlikle ilgili temel endise nedeniyle glivenlik caligmalari, 6liim,
intihar ve neslin tilkenmesi calismalarinda ortaya ¢ikmaktadir. Listeler hala biiylimektedir.
Nesnelerin sorusu meselesi, insani bilimlerin insan merkezci 6ziiniin dogrulugunu tartigmaktir
ama sadece ek bir dnlem degildir, diger bir deyisle, sadece nicel yeni nesnelerin ¢alismasini

eklemez, ayn1 zamanda niteleyici bir degisimin bakis agis1 ve metodunun da temelini atar.

Transversal Beseri Bilimler Sonrasi, bu hizla akan manzara i¢inde, hem biligsel kapitalizmin
degisim c¢irpinislarina bir tepki olarak, hem de kar saglayamayan ve elestirel amaglara dogru
bu degisiklikleri farkli bir kullanim, aktif ya da olumlu bir tesebbiis olarak yeniden tasarlamak
icin ortaya cikar. Beseri bilimler sonrasi, bu nitel degisim ve diisiincenin parametrelerinin
transversalliginin heterojen ¢izgilerini (Braidotti 2019) uygulanabilir hale getirir. Transversal
Beseri Bilimler sonrasi, elestirel diisiince bazli, materyal ve sosyal formasyonlari cisimlesmis
akademik is ve ilmi arastirma arasindaki bilim topluluklari, insan sonrasi yakinsamada bas
gosterip, celisen ara-baglantilarin belli bir tiiriinii tanidiklar1 zaman ortaya ¢ikar. Aralarindaki
bag, geleneksel kurumsal boliimlerin kesen ve tehlikedeki konulara yeni acil vakalar ekleyen
bilissel kapitalizmin, bilgi {iretiminin yeni modlariyla demir gibi déviiliir. Ornegin, transversal
Beseri Bilimler sonrasinin iki 6nemli destegi, cevresel ve dijital beseri bilimler, insan sonrast
ve insanmerkezcilik sonrasiyla hem c¢alismaya, hem de onlarin 6tesine gegmeye tesvik edilir.
Alisilmisin disinda diisiiniirsek, 1970’lerde dine kiifretme gibi algilanan diisiince, normlarin
disinda birakilma olarak algilanirken, neoliberal hiikiimetlerin zamanmda norm haline

gelmistir.

Bakis acgisinin nitel degisimi i¢in en az gereksinim, karasal, gezegensel, kozmik diisiinceler,
hayvanlar ve bitkiler gibi dogallastirilmis 6tekiler ve 6nemli failler olarak teknolojik alet ve
transversal diisiinme ve bilmenin miisterek yapicisini, transversal Beseri Bilimler sonrasi
aracilifiyla tekrar pozisyona sokmaktir. Ciinkii o insan sonrasit kosul, hem sayisal, hem
cevresel, hem de ¢evre bilimseldir ve esitsizliklerle de dolu oldugu i¢in, zoelg/cograﬁ/tekno
siirli bakis acilarina dogru elestirel bir doniis talep eder. Bu tekrar eden oryantasyon, beseri
bilimlerin bilimle olan iligkileri {izerinde tekrar ¢alisma ihtiyacin1 ya da aksini de ayni sekilde

kabul etmeyi dolayisiyla karsilikli sayginin meydana geldigi bir kiiltiire izin vermeyi kapsar.

13 hon-human (Braidotti 2013): insan olmayan.
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Ayn1 zamanda, Beseri Bilimlerin, bir ¢ok terminoloji, metafor ve simgelemelerin, siber alan
icin, insan sonrasi faillerin, garip nesnelerinin ¢alismalarini etkili kilarak sona erer oldugunu

not diismek, paradoksaldir.

Beseri Bilimler sonrasi kurulmus, insancil ve insan merkezci diisiincenin modelleri,
doga/kiiltiir, insan/insan olamayan, bios/zoe ayrimlarina, kafa tutarak karsi ¢ikmaktadir. Bu
kategorilesmis boliimler, sadece kavramsal degil, ayn1 zamanda geleneksel insani bilimler igin
metodolojik ve elestirel ¢alismalara benzerleri (dogmamais biri, elestiren bir diisliniire doniisen
biri) i¢in temel teskil eden sosyal bir yapisalct metodolojiyi desteklerler. Ancak bu ikili metot,
her zaman bizim ekozofik, insanmerkezcilik sonrasi, cografi-simirli ve tekno aracilik
cevremizle basa ¢ikmaya yardimer olmaz. Bunun yerine, miisterek yapisallastirmanin ve canli

ifadenin, neo-liberal lokasyonlarin ve perspektiflerin, yeni olumlu bir metodunu &neriyorum.

Bu projede yapilanmis olan, ahlaktan ziyade etikle ilgili sorular1 ortaya atarak, birlik olmusg
emirlerin jargonu disindaki c¢agdas beseri bilimlerin sosyal sorumluluklarini nasil
yenileyebilecegimiz sorusudur. Ilki kanun ve nizam ile ilgileniyorken, ikincisi ikili anlamda
giiciin, hile (potestas) ve yetki (potentia) sorularini 6ne ¢ikarir. Gligler ve iliskiler hakkinda bir
sOylem olarak etik, neo-liberal yonetim altinda bilimsel arastirmay1 igeren, halkin hayatinin

aykiriliklarini ortaya koyan transversal bir diisiincedir.

Bu ¢eliskiler iginde, analitik olarak post-hiimanist, ama normatif olarak neo-hiimanist olan,
cagdas tekno-bilimin dominant pratigini tanimlayan, énde gelen normatif karardir. Ornegin,
bireyler, kendi sagliklar1 i¢in -yasam tarzi idaresi ve nicel kisilerin gozlemlenmesiyle — gii¢
konular1 ve sosyal adaleti kaldirma gerekliligi olmadan, ahlak sorumlulugunun duyusunu
gelistirmek i¢in cesaretlendirilirler. Aynisi, genler, zihinsel saglik ve tireme fonksiyonlarinin

idaresi i¢in de gegerlidir.

Bu baskin paradigmanin orneklerini, beyin arastirmalari (Rose 2013), primatoloji (de Waal
2009) ve medya caligmalarindan (Castells 2010; Verbeek 2011) bire bir aldim (Braidotti
2013). Analitik insan sonrasini, neo-humanizma ile baglamak i¢in, bu popiiler ama igten
tutarsiz emirden ¢ok, biraz daha elestirel bir mesafeyi tavsiye ederim. Bu bakis a¢isinin ithmal
ettigi sey, cesitlilik ve karmasikliktaki giic iligkilerinin analizidir. Bunlara agiklama getirmek
icin, normatif hitkkmiin sorularini ertelemek ve giigle ilgili konular i¢in Foucault’ya (1995)
yetkilendirme i¢in Deleuze’a (1988) ve onun Spinoza’y:r tekrar okumalarma ([1677] 1996)
odaklanmak yararli olur. Bu bize esitsizligin sosyal konularina, 6rnegin yeni teknolojilere
erisim eksikligine hitap etmeye ve cagdas giiclin nekro-politikalarinin yonlerini one

cikarmaya izin verir. Bunlar, {iniversitenin elestirel fonksiyonu ve akademik 0Ozgiirliik
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iizerinde negatif etki yaparak siire gelen “terdr iizerine savasin”, sosyal c¢evrenin
silahlandirilmasi ve giivenlik endiselerinin dikkate deger bir sekilde artmasini igerir. Bu etik-
politik endiseler de, beseri bilimlerin sosyal ilgisini artirabilecek ve bugilin diinyanin

yiizlesecegi, karmasik konularin bir¢oguna hitap edebilecegimiz yollardandir.

Insansonras1 olumlu etik projeye temel teskil eder ve kararlilikla inaniyorum ki, beseri
bilimlerde, bizim, yani elestirel bilim insanlarinin, bugiin, insan sonrasi yakinsama ile sunulan
firsatlara ve transversal Beseri Bilimler sonrasina, dayanismanin yeni formalaria, sosyal
adalete ve demokratik miinazara ve muhalif olmaya dogru yonlendirilmesine, ihtiyag
oldugunu ortaya koyar. Olumlu degerler, iliskiler ve projelerin yapilandirilmasinin
uygulamasi, biitlin bu insansonrasina, tiim insan arzu ve isteklerine destek olmay1 merkez alir

(Braidotti 2006; 2017).

1.

Elestirel Beseri Bilimler sonrasi transversal soylemsel cepheler sadece klasik disiplinlerin
kenar bolgesinde degil, aynt zamanda yukarida belirttigim “galismalarin”, basarili
jenerasyonlarin, disiplinlerarasi elestirel sdylemlerin ana sermayelerinden ortaya ¢ikarak da

son zamanlarda zuhur ediyor.

Canlilik, alanda terminolojik farklilastirma ve verimli neolojizmlerin yayginlagsmasi ile
gosterildigi gibi soylilyor. Ayn1 zamanda yayinlar, kurumsal kurslar ve arastirma projelerinin
dizilisiyle dogrulanmaktadir. Ornegin, ekolojik Beseri Insani Bilimlere, Cevresel Beseri
Bilimlere, deniz ve okyanuslari ¢alisan mavi beseri bilimlerde alt-boliimlere ayrilmiglara,
Yeryiiziine odaklanan yesil beseri bilimlere bakin. Onlar da siirdiiriilebilir insani bilimler ve
daha kaba versiyonlarda, enerji insani bilimleri ve esnek insani bilimler olarak bilinirler.
Diger basaril1 6rnekler: biyo-insani bilimler olarak da bilinen medikal bilim, ndrobilim, evrim
bilimdir. Halk bilim olduk¢a popiilerdir ve topluluk insani bilimleri, vatandaslik bilimi,
topluluk bilimleri, ¢eviri bilimleri, global insani bilimler ve genel insani bilimleri meydana
getirmigtir. Daha neo-liberal varyasyonlar ise interaktif bilimler, elastiki bilimler ve
girisimcilik bilimleridir. Dijital bilimler (Hayles 1999; 2005), bilgisayara, bilgiye dayali, data

bilimleri, muhtemelen son yillarin en giiglii kurumsal gelismeleridir.

Oranin hizli biiyiimesi, bircok meta-sdylemsel analizleri hali hazirda harekete gecirdi; bu da

karsiliginda neolojizmin baska bir dizisinde sonuglandi. Buna 6rnek: Beseri Bilimler Sonrasi
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(Wolfe, 2010); insandisi'* (acimasiz) insani bilimler (Grosz, 2011); transformatif (Epstein,
2012), meydana gelen ve gdgebe™ insani bilimler (Stimpson, 2016); ve benim bahsettigim

elestirel transversal Beseri Bilimler sonrasidir.

Beseri Bilimler sonrasi, bir dizi varsayimi, yalnizca bir odaklanmanin Otesindeki insan
olmayan nesnelerin incelemesinde, paylasir. ilk olarak, bilen -bilen dzne- ne Erkekinsan —
Homo universalis - ne de sadece Antropolardir. Bilen 6zne, artik liberal bireyler degil, insan
ve insan olmayan faillerin, materyal agma isbirligi ile bagli olan insanlar1 igeren,
zoe/cografi/tekno alakali faktdrlerin daha karmasik transversal bir toplulugudur. Ornegin,
dijital bilimler i¢in bilginin 6znesi, yapay zeka aracilidir; ¢evre bilimleri i¢in, cografi-, meteo-

, hidro-merkezlidir.

Su nokta oldukg¢a 6nemli: bir¢ok tekno-bilimci, insan sonrasi bilimci (Latour, 2017) 6znenin
bir nosyonuna ihtiyag i¢in, onu bir ¢esit insafsiz rasyonalizmle yer degistirirken, hazirlar; ben
zit goriisten yana olup, zamanimiza deger insan sonrasi 0znelerin bir vizyonu igin sertce
cekisirim. Transversal Beseri Bilimler sonrasi, spontane jenerasyonla, ya da baskin meta-
desenin otomatik ¢ogaltmasiyla dogmamistir: eger var olsalar bile, biligsel kapitalizm ve
akademik bilgi uygulamalar1 arasinda noksan kalan baglar1 farkli bir kullanim i¢in yeniden
tasarlayan, ya da yeniden yapilandirmak i¢in araya giren diisiiniirlerin, bilim insan1 ve aktivist
topluluklariin baghliklarinin ve siki g¢alismalarimin sonucudur. Onlar, alternatif kolektif
topluluklar, transversal 6zneler, ortadan yok olan bir tiir insan olan “bizi” yeni kollektif

uygulama araciligi ile sekillendirir.

Insan olmayan aktérler igeren, ekozofik topluluklarin modunda olusan, bu transversal
oznellikler, yerlesmis ve perspektivist bilginin boyutuna vurgu yapar. Olumlu etik, “bizim”
olusa yatkin oldugumuz seyin sanal potansiyeli ya da farkina varilmayani gergeklestiren,
transversal 6zne topluluklar1 olusturarak, onlar1 baglayan seydir. Insan sonrasi 6zneler,
stiregelen bir calismadir. Onlar insan sonrast yakinsamada, post-hiimanist ve insan
merkezcilik sonrasi sorgulama ekseni boyunca hem elestirel hem de yaratici bir proje olarak
ortaya ¢ikar. Transversallik, bilginin yeni 6znelerinin kompozisyon siireci i¢in, herhangi bir
onceden belirlenmis sonucu Onceden satin alir; ne olabilecekleri ise, iliskisel ittifaklarin bir
maddesi ve devam eden materyal uygulamalarin bir meselesidir. Bu, rdlativizm degil, ama

daha cok her yerde mevcut olan yeni materyalizm ve konumlandirilmis perspektivizmdir.

“inhuman (Braidotti 1184)
15 nomadic (Braidotti 1184)
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Oznelligi yapilandiran sey iliskisel giic veya herhangi bir varligin giicii ile donatilmis olan,
diger bir deyisle, yapisal iliskisel bir kapasitedir: 6tekilere dogru genisleme ve yakinlik onun
kabiliyetidir. Canli varliklar, hem ilistirilmis hem de cisimlestirilmistir, iliskisel duygusal
giiclere sahiptirler. Boylelikle degisik seylerin ve olusun degisik hizlarimin kabiliyetine
haizdirler (Braidotti 2002). Transversal iliskisel varliklar olarak tanimlanan 6zneler, liberal bir
ozne ile oOrtiismez, daha ¢ok karmasik tekillerin veya yogunluklarin olayr manasina gelen
“dzgiinliiktiirler” (“haecceity”) (Deleuze ve Guattari 1994). Oznellik, dolayistyla, hem kisisel
sonrasi ve bireysellik dncesi, hem de, eger altiist olmamissa, anlamay1 degistirmeye calistig
sartlara tam olarak bulagsmistir. Biz, ortak bir maddede, varyasyonlariz; diger bir deyisle,
kendimizi ayni canli madde i¢inde — gevresel, sosyal ve duygusal olarak, ortak tanimladikea,

haydi haydi birbirimizden farklilasiriz.

Beseri Bilimler sonrasinin ikinci 6nemli 6zelligi de, Oyleyse, zoe’nin cesitliligini, insan
olmayan yasami, hiyerarsik olmayan bir tavirla kabullenip, maddenin zekasinin diferansiyeli
ve tim organizmalarin yaratilis1 ve yeteneginin kisisel derecelerini, ileri siiriiyor olmasidir.
Zoe-cografi-tekno varliklar bilgi liretiminde partnerdirler, bu da demek oluyor ki diisiinme ve
bilme sadece insanlarin ayricaligi degil, ayn1 zamanda diinyada gerceklesendir. Diinya, ¢oklu
organik tiirlerinin bir arada yasamasiyla, sayisal aglar ve teknolojik yapay dokuyla bir arada

yastyor olmasiyla, tanimlanir (Guattari 2000; Alaimo 2010).

Beseri Bilimler Sonrasi hakkinda neyin elestirel, neyin insan sonrasi oldugu, tematik,
metodolojik ve kavramsal 6zelliklerin bir sorusudur. Tematik olarak, yukarida belirtildigi
gibi, onlar, ag tabanl teknolojik aygitlar ve biiyiik data kurulumlarini i¢ceren insan bigiminde
olmayan calisma nesnelerini igerirler. Metodolojik olarak, insan sonrasi Beseri Bilimlerin
ozelliklerinin tanimi, onlarin transversal ve “disiplinleriistii” 6zelligidir. Bilgi tiretimleri i¢in,
itici gii¢, disiplinlerin ariliginin kontrol edilmesi degil, iligkilerin ¢oklu formlar1 ve ¢apraz
melezlemedir. Olumlu etiklerimin dilinde; onlarin giigleri birbirlerine ve diinyaya agilmak i¢in
iliskisel yetenekleri ile dogru orantilidir. Bir sekilde, onun ¢evresel ve organik kurumlarindan
ve niteliksel ve metodolojik perspektif degisimlerinin, zoe/cografi/tekno arabulucularin
kiimesi olarak hareket edenden ayrilan, tabi halinden ¢ikarilmis sosyal bir diizenin

vizyonunun iistesinden gelirler. Asagida transversal konusuna tekrar deginecegim.
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Ana akim akademik bir konumu ele alarak, Beseri Bilimler Sonrasinin, 6grenmeye iliskin
biligsel kapitalizmin epistemik hizinin artisina bir tepki oldugu sdylenebilir. Cagdas neo-
liberal yonetimdeki iiniversiteler, insan sonrasi yakinsamaya, kurumsal cevaplar saglarlar.
Universitelerin ¢agdas neo-liberal ydnetimi, birligin genis bir cesitliligi sehre ait, halka ait,
sanatsal ve aktivist yerlerle, digsal deneyimlere erismek amaciyla akademik arastirmalari
cesaretlendirir. Arastirmanin diziligi, gelisme ve bilgi liretmenin yeni yollariyla deneylemeyi

destekler. Bu gelismeler, bu ylizden, ileri kapitalizmin anaakim gelismeleri ile yankilanir.

Fakat yukarida belirttigim gibi, diger yaklasim daha az tepkisel olumlu bir yonde yer alir ve
bu gelismeleri daha 6zerk, radikal ve transversal uygulamalar ve sdylemlerin bir ifadesi olarak
goriir. Bu yaklasim, bilgi iiretimini, epistemik iligkilerin disiplinler sonras1t modlarini (Lykke
2011), aktiiellesmek arzusuyla doldurulan, heterojen topluluklarin, bir kiimesi olarak ele alir
(Deleuze ve Guattari 1994). Beseri Bilimler Sonrasinin bu iki 6zelligi — reaktif ve aktif —
madeni bir paranin iki tarafi gibi hesaplanmay1 gerektirir. Fakat insan sonrasi bilgi iiretiminin
cogunluk giidiimlii ve azinliktan esinlenen modlar arasindaki farki sdyleyebilmek 6nemlidir

(Braidotti 2018).

Hem cevresel hem de dijital beseri bilimler acik¢a bu iki deseni ortaya koyar. Cogunluk¢u
diizenlemelerin tarafinda, neo-liberal ekonomileri destekleyen ve 6zdes olan baskin kurumsal
hikayeleri ve uygulamalar1 deneyimleyecegiz. Ornegin, Antroposenin ortaya ¢ikmasiyla, itici
giicliyle tiizel siirdiiriilebilirlik fikirleri karsilastirmali edebiyat, niifus bilimleri, antropoloji,
jeoloji, iklim ve cevresel bilimler kadar genis yelpazedeki disiplinlere katki sundu. Sonra bu
geleneksel Beseri Bilimler fakiiltelerinin disindaki aktivitenin bu alanini, ¢evresel insani
bilimler olarak tekrar kodladilar. Alan, aragtirmada iyi finanse edilmistir, birgok uzmanlagmis

akademik dergi hazirlamistir ve bu noktada yerlesik bir akademik disiplin gibi i$ler.i

Ayni zamanda, azinlik glidimlii alanlarin da durumu gayet iyidir: gelecek bdliimde
gorecegimiz gibi eko-feminizmden, Yerylizii calismalar1 ve diger sanat ve kiiltiir
aktivitelerinden hem postkolonyal hem de dekolonyal yerli felsefeler ve uygulamalardan

meydana gelirler. Aslinda, daha kapsayici ve sosyal igerikli sorusturma alanlaridir.

Daha c¢arpict olani, beyin aragtirmalari, medya, dil bilim ve robotlardan, medya
arastirmalarina, kiitliphanecilik ve beseri bilimleri hesaplama metotlarinin aplikasyonuna
kadar heterojen kaynaklar sergileyen dijital beseri bilimlerin durumudur. Bu aplikasyonlarin
cogu, dijitallesmis arsivlerin gelismesi uyumu ve diger benzer kaynaklarla ilgilidir. Ticari
tilketicinin  aplikasyonlarina paralel ¢alisirlar. Bu aplikasyonlar insanlarin  mahrem

hayatlartyla ara yilizdeki datada kesinlesmis milyarlarca Facebook sayfasi gibi, coklu
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molariteler i¢ine mahrem ve siklikla marjinal uygulamalari, tekrar tanzim eder. Dijital beseri
bilimlerin alani, simdi o kadar ileri ki, en az alti uzman dergi, ileri seviyedeki eki ve
kurumsallasmis merkezlerinin uluslararasi agi ile Oviinebilir (Schreibman, Siemens ve
Unsworth 2004).ii Fakat bu cogunluk¢u meta-desen, var olan hersey degildir. Azinlik
giidiimlii aktiviteler 6rnegin dijital beseri bilimler sanatcilari, aktif yurttaglari, tiim g¢esitlerin
aktivistleri ve mezheplerin (6l¢iilebilen sager politik bir bileseni iceren) ¢oklu topluluklarini
kapsar. Tek basina vatandaslik bilimleri ve vatandaslik gazeteciligi (Blaagaard 2018) dijital

insani bilimlere yaklagimin diger dnemli 6rnekleridir.

Diger bir deyisle neo-liberal ekonomilerin, yersizyurtsuzlastirmadan sonra bolgelerin dizayn
edilmesinin hiziyla giidiimlii baskin meta-desen ve dolayisiyla onunla simirlandiriimasi,
resmin tiimii degildir. Sermayenin doygunluga ulasmasi, ¢evreselin, dijital veya oteki Beseri
Bilimler Sonrasinin potansiyelini bitirmez. Goriingiiye yaklasimin bagka bir yolu vardir. Bu
yol, hem metotlari, hem de elestirel giiclerin etik isteklerini gosterir. Bu yaklasim, bilen
oznelerin ve bilgi uygulamalarinin azinlik-oluslart iizerinde dizinlenmis, disiplinleriistii
soylemlerin yapilandirilmis bir akisi olarak Beseri Bilimler Sonrasinin transversal giiclinii

vurgular. Onlar olumlu etik gii¢ler tarafindan taginir.

Dolayisiyla insan sonrasi yakinsamada, en azindan iki tip bilgi ekonomisi is basindadir.
Birincisi, baskin olanin, veya “Major bilimin” (Delueze ve Guattari 1994) hizmetindeki ileri
kapitalizmin (Braidotti 2019) epistemik hizlandirmaciligi ile bitisiktir. Ikincisi, olumlu bilgi
geleneklerinin, yine olumlu cesitliligini iceren azinliklar ya da “mindr gocebe bilimlerle”
ilgilenir. Bu belirgin nitel uygulamalar arasindaki iligkiler, ne ikili ne de diyalektiktir, daha
cok degismez miizakereler ve ¢ekismelerle yapilandirilmiglardir. Onlarin dinamik ve siklikla
mubhalif etkilesimi, transversal Beseri Bilimler Sonrasinin, ¢abuk gelisen alanmin, engin

enerjisini doldurur.
3.

Transversallik, “Major Bilimin” baskin halleri ve “mindr bilimin” transversal olusu arasinda
ayirt edici etkin kelime olur. Bu fark etiktir, fakat etkileri hem politik hem de kurumsaldir.
“Biz”, elestiren insan sonrasi diigiiniirler, olumlu topluluklari siirdiirme becerisine Sahibiz;
biliriz ki, onlarin politik giicii kollektif hayallerini gergeklestirmede (Gatens ve Loyd 1999)

yatar.

Transversallik terimi, Guattari (1984) ve Deleuze’un (2000) ve ayrica her ikisinin ortak

caligsmalarinda (1994) psikanaliz teorisine ve felsefeye tanmitilmistir. Kavram, arzunun
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giicliniin, Lacanci diyalektigin Yoksunluk ve Yasasindan fiziksel olarak ayrilmasini saglayip,
onun yerine, biitiinlik olarak yeni-Spinozacit arzu nosyonuna dondiirme anlamina gelir.
Transversallik, arzuyu, hem yikma, hem de diinyadaki varliklarin arasindaki iliskileri yeniden
yapilandirma kabiliyeti olan pozitif bir giic olarak konumlandirir. Bu biiylik degisimde,
bilingalt1 siirecleri, merkezilesmis dilbilimin uzman bir kodunun tagsmasindan (feyz/sudir)
ziyade, diinyada miisterek yasalasan materyal miidahalelerin sonucu olarak, tekrar tanimlanir.

Bilingalt1 arzular1 hem yikici, hem de tireticidir.

Bu diyalektik olmayan arzu anlayis1 marjinallesmis yeterince temsil edilmeyen ve diisiinme
ve bilmenin sanal modlar1 i¢in, 6nemli ifadelere sahiptir. Diger bir deyisle, heniiz bilinmeyen
sey, bilinemeyebilir olmanin negatif diizeninde yer almaz. Kodlanmamis, suclu ve bazi
zamanlarda yasadist bilgi modunun kabuliinlin resmi teminatinin heniiz ulagmamis olarak
ifade edilir olmas1 bakimindan, daha cok transversal sanal kalir. Aslinda bilmenin yeni
yollarin1 uygulayan gorevi yerine getirebilme, transversal bir 6zne toplulugunu olusturmanin

kollektif praksisiyle, gergeklestirilmenin siirecindedir.

Kapsam1 genisleterek, transdisipliner, interdisipliner ve disipliner sonrasi bilim insanlari,
disiplinler uzmani olarak taninmadan, ya da o disiplinlerin kisitlamalar1 hakkinda bildikleri
seylere ragmen, uzmanlik ve sektorel bilgi birikimine sahiptirler. Marjinal bilgi oyunun
kurallarin1 degistirme istekliliginde, dinamik, hayata ait, kanuna bas kaldirir. Bu igsel gerilim
ve onu siirdiiren arzunun pozitif giicli, Beseri Bilimler sonrasin1 yapilandiran bazi degisen
zeminleri ve onlar1 gerektiren, yogun trans-disiplinerligi destekleyerek, diisiincelerini agikca
ifade eder. Transversal yaklagim insan sonrasi pedagoji ve egitim (Semetsky 2008; Semetsky
ve Masny 2013) i¢in, doga/teknoloji, erkek/disi, siyahi/beyaz, yerel/global, simdi/ge¢mis
arasinda — ¢apraz akan ve ikili zitliklar1 yerinden eden topluluklarin i¢inde — (Braidotti 1994)
yer alan transversalligin, bir olay olarak 6zne formasyonu fikri iizerine yapilandirarak, ilham
verici 6zelligini kanitlamistir. Insan sonrasi elestirel diisiiniirler ve egiticiler, bir bilgi {iretimi
fikrini ilistirilmis, cisimlesmis, duygusal ve iligkisel olarak savunurlar, kendilerini diinyanin

icinde ve bir parcasi olarak konumlandirirlar.

Transversal bir bilgi alan1 olarak, elestirel insan sonrasi ilmi i¢in ontolojik zemini saglayan,
hayata dair, yeni-materyalizmin iizerindeki vurgu, neo-liberal yiiksek &grenim is modeline
karst ¢ikmak icin de bir yoldur. Insan sonrasi transversallik bircok kurumda daha yiiksek
ogrenimin Oziinde olan bu piramide benzer akademik yap1 ve yorumun hiyerarsik zincirini
elestiren, organizasyonel bir ilke olarak, gelistirilmisti (Cole and Bradley 2018). Aym

zamanda global bir market olarak dizayn edilen yiiksek 6grenimin iginde akademik 6lgegin en
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altinda genis bir “prekarite”, yani fakir ve giivenilir isi olmayan kisiler, ile meydana gelen
sermayenin rolll ve esit olmayan is iliskilerini sorgular. Bir¢ok katilimci i¢in, bugiin akademik
egitimin gercegi yiikksek bir bor¢ batagi ve eksik istihdamdir. Topluluk giidiimli
“transversalligin” uygulamalari, hiyerarsik olmayan iligkisellik ve egitimde duygulanim
bagisinin bir modelini takdim ederek, iiniversitenin sirketlestirmesinde ve bilginin

parasallastirilmasinda, panzehir gérevi goriir.

Asberg, Koobak, Johnson (2010) ve Lykke’nin (2018) énerdigi gibi, Beseri Bilimler Sonras,
insan, sosyal ve dogal bilimler arasindaki akademik bdliimleri yapilandiran belirli disiplinlerin
hegemonik giiciinii istikrarsizlastirmak i¢in doniistiiriicii bir ilke olarak disiplinler sonrasini
one cikarir. Insan sonrasi bilginin organizasyonun yeni kurumsal bigimler ve metotlar:
rekabete dayali olmayan cercevede karar verilebilir isbirligine dayali paylasilabilir akademik

alanlar aracilig1 ile transversal konusmalara ihtiyaci vardir.

Ickinligin politikalar1 {izerine bu vurgu, egitimde antropomorfik olmayan unsurlarin gerek
hayvanlar, dogal varliklar gerekse teknolojik aygitlar olmasina izin verir. Zoe-cografi-tekno
transversal varliklar daha once ayristirilmig tiirler, kategoriler ve alanlarini enine boyuna
diisiinmek i¢in bizlere izin verir. Transversallik, hayvan dogasi, algoritmik sistemler,
gezegensel organizmalar, esit ama bdlgeleri, cografyalari, jeolojileri, ekolojileri ve hayatta
kalma teknolojilerini iceren rizomatik sartlara baglantilar1 kolaylastirir. Transversallik hem

ogrencileri, hem egiticileri 6grenmeye calistiklar1 diinyanin i¢ine tasir.
4.

Farkli Beseri Bilimler Sonrasina, en iyi dogrusal olmayan topluluklar olarak yaklasilir:
birbirleriyle, hem ayristirici, hem birlestiren yollarla, yankilanir ve kesisirler. Baglama
duygulanimlarindan biri onlarin olumlu transversal bir yaklasim benimseyerek, insan sonrasi
yakinsamayr muhafaza eden, daha yeterli anlama sartlarina erisme arzusudur. Cagdas insan
sonras1 kosulda, hatta olasiliklarin zenginliginde, ¢oklu insanlik dist ve adil olmayan faktorler
mevcuttur. Yukarida iizerinde durdugum gibi, transversallik normatif olmayan ama bununla
beraber, kolektif praksis talep eden ve aligkanliklarda degisikligi ima eden referansin
cergevesinde, ayn1 zamanda giinliilk etkilesim ve aktivitelerde, yiiksek diizeyde etik

yaklagimdir.

Beseri Bilimler Sonrasi, neo-liberal hiikiimetin i¢inde, ¢ogu kisinin Sliiler i¢in vazgegtigi bir
alanin yaraticisi ve hali hazirdaki enerjinin, acik bir ifadesidir. Beseri Bilimler Sonras1 hi¢bir

disiplin kimligine bagli olmadan yogunlukla elestirel ve yaraticidir. Entelektiiel kesim ve
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arastirmacilar i¢in caligma aliskanliklar1 ve diisiince bigimlerine elestirel dikkat gelistirmek
amaciyla bir yol olabilir. Kurulmus olanin ve yapisalcti metodolojinin siklikla ikili
gereksinimleri*® ve durumu hatirlamada gerekli olan sadece bilissel haritalamanin 6tesinde,
transversallik, Beseri Bilimler Sonrasinda, bilissel kapitalizm ve onun maddi sonuglar ile
ayn1 yer ve zamanda biten bilgi liretiminin alanina, elestirel ulasimi iterek, sdylem analizinin

Otesine geger.

Insan sonrasi1 yakinsama ele alindiginda, elestirel diisiiniirler icin, kalan, elestirel insan sonrasi
bilginin iiretimini aramaktan bagka, yapilabilecek hicbir sey yoktur. Bu, insan sonrasi giicle,
ileri kapitalizmin c¢oklu hiz kazanmalarinin ortasinda, hakikati konugsmanin olduk¢a insani
uygulamasini igerir. Bunlarla basa ¢ikmak i¢in, “bizim” ayr1 ayri konumlarimizi yapilandiran,
karmagik tekilliklere, daha derin odaklanmaya ihtiya¢ duyariz. Elestirel Beseri Bilimler
Sonrasi, kaybolmus insanlar, insan sonrasi kars1 koymaya kendini adayan “biz” i¢in, i¢kinlik
diizleminin, kompozisyonuna dogru kayda deger bir bi¢imde calismak, bu proje ig¢in
epistemolojik arag¢ olabilir. Dijital, postkolonyal ve dekolonyal, beseri bilimlerdeki yeni
gelismeler, kuir insandisicilik ve posthiimanizmin, dahast neo-Siyah ve posthiimanizmin
(Gilroy 2016) ve indijendz'’ felsefelerin (Todd 2015; Whyte 2016) irksallastirilmis
ontolojilerin (Wynter 2015) elestirisinin siiregelen mirasinin i¢inde, insan sonrasi yakinsama

iizerine, 6nemli yeni i¢ goriiler ortaya atar.

Bu gezegende hayat siiren “bizim”, zaman iginde, bu noktada birbirimize bagli oldugumuzu,
hem de dahili olarak kirildigimizi, bize 6grettiler. Sinif, 1k, cinsiyet ve seksiiel oryantasyon,
yas ve bedensel engelsizlik, “normal” insanliga erisimi cergeveleyip, kontrol altina almada
onemli isaretler olarak fonksiyonel olmaya, devam etmektedir. Elestirel Beseri Bilimler
Sonrasi, degisen bakis acilarinin, degisik ve cesitli haldeki diizenini ve insan sonras1 donemde
“insana” sekil verilmesini saglar. Bu alan, yeni bir insani bilim hakkinda, konsensiise benzer
bir seyi ama¢ edinmemektedir, ama bircok kaybolmus insanin, “mindr” veya gocebe
bilgisinin, olasi gelecekler ve iiretme zemini gerceklestirmesi i¢in, bir ¢ergeve verir. Yeni
materyalist etiklerin olumlamalar1 bize, karmasik, minér bilimin tekrar eden
kompozisyonunu, transversal Beseri Bilimler Sonrasi iginde, olus siirecindeki seyin dlgiisiinii

veriyor.

16 Binary requirements
7 Indigenous
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