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World Language Studies, Ankara Sosyal Bilimler Universitesi Yabanci Diller Fakiiltesi
tarafindan elektronik olarak yilda iki defa (Haziran ve Aralik) yayimlanan, hakemli uluslararasi
bir dergidir. Gerekli goriildiigi takdirde 6zel say1 ya da sayilar da yayimlanabilir. Yazarlardan
yayim lcreti alinmaz. WLS, diinya dilleri, edebiyatlari, o dile ait kiiltiirler lizerine yogunlasan
ve tarih, dil, edebiyat, sosyoloji, kiiltiir iligkileri, dil egitimi ve uygulamali dilbilim gibi
konularin yer aldig1 Tiirkge ve Ingilizce dillerinde yazilmis 6zgiin akademik makalelerin,
makale ¢evirilerinin, kitap tanitim1 ve elestirileri gibi ¢aligmalar1 yayimlamay1 ve kamuoyu ile
paylasmay1 amaclamaktadir. Dergimiz daha 6nce baska bir yerde yayimlanmamis ya da
degerlendirme asamasinda olmayan caligmalari1 kabul eder. Dergimizde yayimlanan yazilarin
bilimsel ve hukuki sorumlulugu yazarlarina aittir. Tlim yayimlanan yazilarin haklart WLS’e ait
olup yayincinin izni olmadan kismen veya tamamen basilamaz, ¢ogaltilamaz veya elektronik
ortama tasimamaz.

WLS’nin tarandig: dizinler: Modern Language Association (MLA), International Scientific
Indexing (ISI) Akademia Sosyal Bilimler Indeksi (ASOS) ve ideal Online (IO).
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World Language Studies (WLS) is a free, international, peer-reviewed, biannual (June &
December), open access journal electronically published by the Faculty of Foreign Languages,
Social Sciences University of Ankara. The journal may also include special issues. WLS aims
to publish original academic articles, article translations, book introductions, and reviews
written in Turkish and English, focusing on world languages, literatures, cultures, and on topics
such as history, language, literature, sociology, cultural relations, language education, and
applied linguistics. Our journal accepts studies that have not been published elsewhere or are
not at the stage of evaluation. The scientific and legal responsibility of the articles, article
translations, book introductions and reviews published in WLS belong to the authors. All
publication rights of the published works belong to the World Language Studies and may not
be published, reproduced or transferred to electronic media without the permission of the
publisher.

WLS is indexed by Modern Language Association (MLA), International Scientific Indexing
(1S1), Akademia Sosyal Bilimler Indeksi (ASOS), and Ideal Online (10).
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Degerli Bilim Insanlari,

Ankara Sosyal Bilimler Universitesi Yabanci Diller Fakiiltesi dergisi World Language
Studies’in (WLS) Aralik sayisini sizlerle paylasmanin mutlulugu i¢indeyiz. Dergimizin 2023
Aralik sayisinda bes arastirma makalesi yer almaktadir. Hiiseyin SOYLU tarafindan kaleme
alan “A Turkish Pathway to Aesthetics, Ideology, and Narrative: Perspective and Centers of
Consciousness in Adalet Agaoglu’s Stories” adli aragtirma makalesinde, topografik anlatim
teknikleri olan perspektif ve biling merkezleri araciligiyla Adalet Agaoglu’nun dykiilerindeki
estetik etki ve ideolojik temsilleri cbziimlenirken; Leyla DALKILIC ve Anjelika Eda ERDEM
“Yabanci Dil Olarak Ruscanin Ogretimi ve Ogreniminde Dijital Araglarin Kullanimi” adli
aragtirma makalesinde, Tiirkiye’de ¢evrimigi imkanlar araciligryla Rusca 6gretimi ve 6grenimi
icin dijital araclarin kullaniminin yayginlastirilmas: ve tanitilmasini amacglamis; Sezen
ARSLAN, “Best Practices for Including Disability Studies in EFL Teacher Education
Programs” adli arastirma makalesinde Ingilizce dgretmeni yetistirme programlarina engellilik
calismalarinin dahil edilmesi i¢in uygulamalar 6nermis ve bu uygulamalarla egitimcilerin daha
kapsayici ve adil bir 6grenme ortami olusturmalarini saglayarak, sosyal adaletin gelisimine
katki saglamayr amaglamustir. Neslihan SENTURK UZUN, “Negative Theology, Random
Profanity, and Subversive Semiotics in William Blake’s The Marriage of Heaven and Hell adli
arastirma makalesinde William Blake’in Cennet ve Cehennemin Evliligi adl1 eserinde dil ve
semiyotik paradigmalarin provokatif sekilde ele alinisini incelemis; Hayrettin KOKCU ve
Nazli GUNDUZ ise “A Study of Gender Representation Inequality in The Coursebook
Headway First Edition and Fourth Edition: A Comparative Study” adli aragtirma makalesinde
yaygin olarak kullanilan Headway Ingilizce ders kitabindaki toplumsal cinsiyet temsillerini

incelemistir.

WLS'nin 2023 Aralik sayisinin hazirlanma asamasindaki destek ve katkilarindan dolay1
ASBU Yabanci Diller Fakiiltesi Dekani Prof. Dr. Ismail Cakir’a, ASBU Kurumsal Iletisim
Ofisi’ne, derginin danisma kuruluna, editérlerimize, yazar ve hakem olarak katkida bulunan

degerli akademisyenlere tesekkiir ederiz.
Bir sonraki sayida goriismek iizere...

WLS Editér Kurulu
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Genel Kurallar

WLS’in yayin dili Tiirkce ve Ingilizcedir. Editdrlerin uygun gdrmesi halinde farkli
dillerden de makaleler yayimlanabilir.

Gonderilen makaleler, dil bilgisi kurallarina uygun olmalidir. Tiirkge ¢aligmalarda giincel
Tiirk Dil Kurumu (TDK) Yazim Kilavuzu, yabanci dillerdeki yazilar i¢in o dilin dil bilgisi
kurallar1 esas alinmalidir.

Sisteme yiiklenen makalenin basinda Tiirkce ve Ingilizce 6zet ve 6zetlerin altinda 3 ila 6
tane anahtar kelime yer almalidir. Gonderilen 6zetler 200 kelimeden az olmamali ve 300
kelimeyi asmamalidir. Ana metin, sonug¢ ve kaynakea kisimlar1 mutlaka yer almalidir.
Ayrica, tiim makalelerin sonuna genisletilmis 6zet eklenmelidir.

Dergiye gonderilen makaleler, yazar tarafindan iThenticate programinda taranmali;ve
alinacak benzerlik raporu herhangi bir filtreleme yapilmadan génderilen makale ile birlikte
sisteme yliklenmelidir. Cok disiplinli niteligi olan WLS, benzerlik orani ile ilgili bir sinir
vermekten kaginmaktadir. Raporlarin degerlendirilmesi Editér Kurulu'na aittir.

Makale, herhangi bir tez, konferans bildirisi ya da baska bir bilimsel c¢alismadan
tiiretilmigse, makalenin basligina verilecek bir dipnotta belirtilmeli ve tiiretilen ¢alismanin
ayrintilar1 (makale, tezden tiiretilmisse, ¢alismanin bagligi ile birlikte Universite, enstitiisa,
anabilim dali ve damigmanin adi; kongre veya sempozyumda yayinlanmamis bildiriyse
makalenin baglig1, sunulma tarihi, sempozyum/kongre ad1) yer almalidir.

Bir arastirma kurumu/kurulusu tarafindan desteklenen calismalarda (BAP, TUBITAK,
Kalkinma Bakanlig1 vb.), s6z konusu kurumun/kurulusun ve projenin adi, varsa, tarihi ve
say1s1 dipnotla belirtilmelidir.

Kitap tanitim ve elestiri yazilarinda, s6z konusu kitabin kapak resmi ve kiinyesi (basim
tarihi, kacinci baski oldugu, basim yeri bilgileri) bulunmalidir.

Dergimize makale gdnderen/gonderecek tyelerin, kullanici kimlik bilgilerine ORCID
Numarasi'ni da eklemeleri gerekmektedir. ORCID ID'nin nasil alinacagi hakkinda bilgi

almak icin https://orcid.org/ adresini ziyaret edebilirsiniz.

Yazarlar caligmalarin1 yayimlanmak iizere WLS’e gondermekle telif haklarini, Ankara
Sosyal Bilimler Universitesi biinyesindeki WLS’e devretmis olurlar. Yayimlanan
caligmalarin telif hakki dergiye aittir ve referans gosterilmeden aktarilamaz.

WLS’de yayimlanan g¢alismalarin bilimsel, igerik, dil ve hukuki sorumlulugu yazar/

yazarlarina aittir.
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General Publication Principles

The publication language of the WLS is Turkish and English. However, articles in different

languages can be published if the editors approve.

Submitted articles must comply with grammar rules. The studies written in Turkish should
be based on the current Turkish Language Association (TDK) Spelling Guide and articles

in foreign languages should follow the grammar rules of that language.

At the beginning of the article uploaded to the system, there should be Turkish and English
abstracts and below them should be keywords consisting of 3-6 words. Submitted abstracts
should not be less than 200 words and should not exceed 300 words. The main text,

conclusion and bibliography parts must be included.
In addition, an extended abstract should be added to the end of all articles.

Articles sent to the journal must be scanned by the author in iThenticate program, and the
similarity report must be uploaded to the system with the submitted article without any
filtering. Due to its multidisciplinary nature, WLS avoids placing a limit on the similarity

rate. Evaluation of the reports belongs to the Editorial Board.

If the article is derived from a thesis, conference paper or from other scientific studies, it
should be indicated in a footnote to the title of the article and the details of the derived study
(if the article is derived from the thesis, the title of the study, along with the name of the
university, institute, department and advisor; if the paper is not published in the symposium
or congress the title of the article, the date of presentation, the name of the symposium /
congress) should be included.

In studies supported by a research institution (BAP, TUBITAK, Ministry of Development,
etc.), the name of the institution / organization and the project and the date should be

indicated in a footnote.

In the book introductions and reviews, the cover image and tag (date of publication, edition,

place of publication) of the book in question should be included.

Members who send/will send articles to our journal must add their ORCID Number to their
user identification information. You can visit https://orcid.org/ for information about how
to get ORCID ID.

By sending their works to our journal for publication, authors transfer their copyrights to
WLS. The copyright of the published works belongs to the journal and cannot be used

without giving reference.


https://orcid.org/
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11. Scientific, content-wise, and legal responsibility of the studies published in WLS belongs
to the author (s).
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Yazim Kurallan
1. Makale Microsoft Word ortaminda A4 kagidi formatinda yazilmalidir.

2. Kagit diizeni soldan ve sagdan 2,5 cm yukaridan ve asagidan 2,5 cm olacak sekilde

ayarlanmalidir.

3. Makalenin tiimii (yazar bilgileri, makale adi, 6zet, girig, basliklar, sonug, kaynakca)
“Times New Roman” yazi tipinde 12 punto ile yazilmali ve ¢alismalar sag alt koseye

sayfa numarasi eklenerek gonderilmelidir.

4. Ozel bir yazi tipi kullanilmis yazilarda, yazar génderi dosyasina 6zel yazi tipi dosyasini

eklemelidir.

5. Ik baslik metnin yazildig: dilde, 13 punto, ikinci baslik/bashiklar 12 punto, tamami

biiylik harflerle, ortalanarak ve koyu yapilarak yazilmalidir.

6. Ana baglik ve alt bagliklar, gerekli goriilmesi durumunda 1., 1.1, 1.1.2,1.3, 1.4

seklinde numaralandirilmalidir.

7. Tablo, resim ve sekiller sayfanin digina tasmamali ve i¢indeki yazilar 10 punto ve tek
satir araliginda olmalidir. Sekil ve tablolar numaralandirilmali ve igerigine gore

adlandirilmalidir.

8. Kaynak gostermede kullanilan format, APA (American Psychological Association)
olarak belirlenmistir. Alintilamalarda ve kaynak¢a kisminda yazarlar, Amerikan
Psikoloji Dernegi’nin yayimladigi Amerikan Psikoloji Dernegi Yayim Kilavuzu’nda
belirtilen yazim kurallarim1 ve formatini takip etmelidir. Ayrintili bilgi i¢in

bakimiz: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx. APA 6'nin

Turkce terctimesi igin lttfen tiklayiniz.

9. Kisaltma kullanimlarinda Tiirk Dil Kurumu Kilavuzu’'nda yer alan kurallar esas

alinmalidir.

10. Dipnotlar, sadece yapilmasi zorunlu agiklamalar i¢in kullanilir ve MS Word
programinda “Bagvurular > Dipnot Ekle” komutuyla eklenir. Buradaki atiflar da
parantez i¢inde yazarin soyadi, eserin yaym yili ve sayfa numarasi gelecek sekilde
duzenlenmelidir. Ornek: (Yilmaz, 2017, s. 13). Dipnotta kullanilan eser/eserler

kaynakcaya da eklenmelidir.

11. Alintilar tirnak i¢inde verilmeli; bes satirdan az alintilar satir arasinda, bes satirdan

uzun alintilar ise satirin sagindan ve solundan 1.5 cm igeride, blok halinde ve 1,5 satir

Xi
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aralifiyla 1 punto kii¢iik yazilmalidir. Metin i¢inde gondermeler, parantez i¢inde

asagidaki sekilde yazilmalidir.

Alintilar: Makalede birebir yapilan alintilar tirnak i¢inde verilmeli ve alintinin sonunda

kaynagi parantez icinde APA kurallarina gore belirtilmelidir.

Kagit Boyutu A4 Dikey
Ust Kenar Bosluk 2,5¢cm
Alt Kenar Bosluk 2,5¢cm
Sol Kenar Bosluk 2,5cm
Sag Kenar Bosluk 2,5cm
Yazi Tipi Times News Roman
Yazi Tipi Stili Normal
Yazi Boyutu (normal 12
metin)
Yazi1 Boyutu (dipnot metni) 10
Tablo-grafik 10
Paragraf Girintisi (ilk Satir) lcm
Paragraf Araligi Once 6 nk, sonra 0 nk (Tablo ve
grafiklerde 6nce ve sonra 0 nk)
Satir Araligi (1,5)
Kaynakca Asili ve girinti 0,63 cm, Hizalama: Her
iki yana yasla, Aralik 6nce 6 nk, sonra
0 nk, satir aralig1 1,15 cm.

Xii
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Author Guidelines
The article should be written in Microsoft Word environment in A4 paper format.

The paper layout should be set as 2.5 cm from the left and right and 2.5 cm from the
bottom.

The entire article (author information, article name, abstract, introduction, titles,

conclusion, bibliography) should be written in "Times New Roman" font with 12 pt.

For articles with a special font, the author must add the special font file to the

submission file.

The first title should be written in the language in which the text is written, in 13 pt.,
The second heading / headings in 12 pt., All capital letters, centered and bold.

The main heading and sub-headings can be numbered upas 1., 1.1, 1.1.2,1.3, 1.4 if
deemed necessary.

. Tables, pictures and figures should not extend beyond the page and the in-texts should

be 10 pt. and single line spacing should be used. Figures and tables should be

numbered and named according to their content.

The format used for citing references is designated as APA (American Psychological
Association). In the citations and the bibliography, the authors should follow the
spelling rules and format specified in the American Psychological Association's
Publication Guide published by the American Psychological Association. For detailed
information, see: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx. Please
click here for the Turkish translation of APA 6.

In the use of abbreviations, the rules in the Turkish Language Association Guide

should be followed.

Footnotes are used only for mandatory explanations and are added through
“References > Insert Footnote” command in MS Word program. The citations should
be arranged in a way that includes the author's surname, publication year and page
number in parentheses. Example: (Yilmaz, 2017, p.13). The work / works used in the

footnote should also be included in the bibliography.

Quotations should be given in quotation marks; quotations less than five lines should

be written between lines, and quotations longer than five lines should be indented 1.5

Xiii
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cm from the left and the right margin, in block form with 1.5 line spacing and 11 type

size. References in the text should be written in parentheses.

Quotations: Direct quotations in the article should be given in quotation marks and at

the end of the quotation, the source should be indicated in brackets according to APA

rules.

Paper Size A4 Vertical
Top Margin 2,5¢cm
Bottom Margin 2,5cm
Left Margin 2,5cm
Right Margin 2,5cm
Font Times News Roman
Font Style Normal
Type Size (Regular Text) 12
Type Size (Footnote Text) 10
Table-graphic 10
Paragraph Entry (First Line) | 1cm

Paragraph Spacing

Before 6 nk, after 0 nk (Table and
graphic — before and after 0 nk)

Line Spacing

(1.5)

References

Hanging and indentation 0.63 cm,
Alignment: Justify, Range before 6

nk, then 0 nk, line spacing 1.15 cm.

Xiv
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Telif Hakka Politikasi

Yayimlanmak iizere kabul edilen yazilarin biitiin yayin haklar1t WLS’e ait olup yayincinin izni

olmadan kismen veya tamamen basilamaz, ¢cogaltilamaz veya elektronik ortama taginamaz.

Burada belirtilmeyen hususlarda karar yetkisi, WLS Yayin Kurulu’na aittir. WLS’de
yayimlanan c¢alismanin bilimsel ve hukuki her tiirlii sorumlulugu yazarina ya da yazarlarina

aittir.

oS0

WLS’de yayimlanan makalelerin telif hakki Creative Commons Atif-Gayriticari-TUretilemez

4.0 Uluslararasi Lisans1 (CC BY NC ND) ile lisanslanmigtir. Bu lisansa gore eser dergiye atif

verilerek indirilebilir ya da paylasilabilir ancak degistirilemez ve ticari amagcla kullanilamaz.

Yayimlanan makaleler i¢in yazara telif iicreti 6denmez.

Copyright Policy
All publication rights of the articles accepted for publication belong to WLS and they cannot
be partially or completely printed, reproduced or transferred to the electronic environment

without the permission of the publisher.

The decision-making authority on matters not mentioned here is the WLS Editorial Board. All
scientific and legal responsibility of the work published in the WLS belongs to the author or
authors.

OO0

The copyright of the articles published in the WLS is licensed under the Creative Commons
Attribution-Non Commercial-No Derivatives 4.0 International License (CC BY NC ND).

According to this license, the work can be downloaded or shared with reference to the journal,
but cannot be changed and used for commercial purposes. No royalty fee is paid to the author

for published articles.
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Abstract

Perspective is the sense of depth and breadth in literary text. An author sets up his or
her narrative layout, sequence of details along with a principle of choice. It gives
literary text an ability to trace a historical sequence of time and provides a holistic
view of the conflicts and relations in social reality with a collective lens. Centers of
consciousness are the points of insight in a literary text. The textual perspective
expands through centers of consciousness and the reader acquires prevailing points
regarding the content. Adalet Agaoglu is a prominent writer in modern Turkish
literature who constructs social reality and ideological commitments with new
perceptions by passing them through a literary process. She presents historical and
cultural ways of thinking and traditionalized life forms on an aesthetic basis. The aim
of the study is to analyze the aesthetic effect and ideological representations in Adalet
Agaoglu's stories through perspective and centers of consciousness which are the
basic topographical narration technics. Approaching the tradition of literary criticism
of modern Turkish literature from a different vantage point and contributing the theory
of world literature are also among the goals that the study hopes to achieve.

Oz

Perspektif, edebi metin icerisinde yer alan derinlik ve genislik duygusudur. Yazar
anlat1 diizenini, ayrint1 dizinini bir se¢im ilkesi ile birlikte yonlendirir. Perspektif,
edebi metne tarihsel bir zaman dizimini izleme olanag: verir. Toplumsal gergeklik
icerisinde yer alan catisma ve iligkilere, sosyal bir mercek ile biitiinciil bir boyutta
bakilmasini saglar. Biling merkezleri, edebi metnin i¢ gorii noktalaridir. Metinsel
perspektif, biling merkezleri araciligiyla genisler ve okur, igerige iligkin hakim
noktalar elde eder. Adalet Agaoglu, modern Tiirk edebiyatinda toplumsal gergekligi
ve ideolojik bagliliklar1 yazinsal bir iligkiler agindan ve estetik bir kavrayistan
gegcirerek insa eden Oncii yazarlardandir. Tarihsel ve kiiltiirel kaliplari, konvansiyonel
yasam bigimlerini artistik bir idrak ve panorama ile sunar. Bu ¢alismanin amaci, temel
topografik anlatim teknikleri olan perspektif ve biling merkezleri araciligiyla Adalet
Agaoglu'nun Oykiilerindeki estetik etkiyi ve ideolojik temsilleri ¢dziimlemektir.
Ayrica, Tiirk edebiyatinin edebi elestiri gelenegine farkli bir bakis agisiyla yaklagmak
ve bu gelenegi, diinya edebiyatinin kuramsal birikimi ile birlestirmek ¢alismanin
ulasmay1 timit ettigi hedefler arasindadir.
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1. INTRODUCTION?

Perspective is the sense of depth and breadth in literary text. An author sets up his or her
narrative layout, sequence of details along with a principle of choice. According to Georg
Lukacs, “in any work of art, perspective is of overriding importance. It determines the course
and content; it draws together the threads of the narration; it enables the artist to choose between
the important and the superficial, the crucial and the episodic” (1969, p. 33). In this context
perspective, along with ideology creates a narrative texture and aesthetic form on a fictional
base. For Lukacs, perspective is a textual indicator that determines author's relationship with
objective reality, since it reflects the main orientations involved in the historical process and
“subjectively (...) it represents the capacity to grasp the existence and mode of action of these
movements.” Because the author is always “part of a larger social and historical whole” (1969,

p.54, 55).

The phenomenon of perspective arises in a structure equivalent to realistic style. For
Lukacs, realism is not a choice between literary styles: “All styles (even those seemingly most
opposed to realism) originate in it or are significantly related to it” (1969, p. 48). Except for the
formalistic art form, which comprehends the world at the level of a “nihilistic allegory” (1969,
p.52), but the realistic writer places modern life in a broader framework and gives it the
necessary value within a larger and objective whole. For this reason, perspective in
compositional layout provides such an aesthetic mediation. Because a view that completely
connects reality to the thoughts of the subject is insufficient to describe “the terror generated
by the world of imperialist capitalism (...) where human beings are degraded to mere objects”
(1969, p.52). That’s why perspective as a “literary creativity” (1969, p. 55) generates a spatial
and temporal historicity and provides an integrative view of the conflicts and relations in social
reality with a collective lens. “The concreteness of a writer’s perspective (...) is a decisive
influence on the vitality and suggestive power of his (her) art” (1969, p.55). Otherwise, artistic
reality would be an “arbitrary chronicle” (1969, p.55). Therefore, “it is the perspective, the
terminus ad quem, that determines the significance of each element in a work of art” (1969, p.
55) In this respect, the interaction of perspective and ideological representation emerges in an

aesthetic organism. Because aesthetic effect heightens the receptive energy of the narrative

1 This article is a revised and extended version of my master thesis entitled “Aesthetics and Ideology in Adalet
Agaoglu’s Stories.” All translations in the article belongs to the author.
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perspective. In consequence, the writer's ideological and artistic executions, her (his) tenets,

choice of details extracted from collective experience constitute a poetic of perceptive.

For Willie van Peer and Seymour Chatman “the study of narrative perspective has entered
a stage in which interdisciplinary cooperation has become inevitable (...) Though more is
needed, some real progress has already been made in the elaboration and sophistication of
traditional narratology” (2001, p.6). In terms of their critical stance, “one dimension of (this)
progress is the change from the tendency to categorize whole text manifesting a specific
perspective to more detailed analyses of perspectival complexity” (p.7). To put it more
explicitly, “it is a move from ‘global’ to more ‘local’ phenomena, from ‘macro’ to ‘micro’”
(p.7). They underline the fact that “the older typological approach needs to be complemented
by more detailed textual analyses” (p. 7). In this regard, perspective becomes a fundamental
literary device in developing narrative theory and grasping the depth of the literary text
established between aesthetics and ideology The perspective stands out with the concept of
"vision" in Tzvetan Todorov’s works and "focalization" in Genette’s works (Genette, 1983,
p.188, 189).

In traditional literary criticism, narrative systematics is limited to the point of view. This
point of view consists of two basic methods (questions): Vision (Who sees?) and Voice (Who
speaks?). But, especially with Genette, the narrative perspective raises a more sophisticated and
stimulating question: Who perceives? (p. 53). For this reason, it is necessary to take the
perspective together with the centers of consciousness in order to penetrate better into the
narrative composition. Because both the external dimension in which the narrative establishes
the distance, direction and judgmental attitude of the reader, and the forms of consciousness in
which the characters' state of mind become clear are important for analytical integrity. That’s
why another interpretation strategy that constitutes the focus of this study is the centers of

consciousness.

Centers of consciousness are the points of insight in a literary text. The textual perspective
expands through centers of consciousness and reader acquires prevailing points regarding the
content. The centers of consciousness of a literary text can be the mental construction of
characters, as well as an element, 1.e., “a lucid reflective” (Booth, 1983, p. 46) that reflects and
reveals the connections and relationships within the text. They should be used in a form
integrated with the compositional symmetry of narrated consciousness. For this reason, “the

process most like the process of life is that of observing events through a convincing, human
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mind, not a godlike mind unattached to the human condition (...) the mind used as observer
must be the most polished of possible mirrors” (p. 45). In this sense, the discourse and stylistic
structure presented through the centers of consciousness determines the referential content of
perspective: “The words brought by the author are a rather embarrassing bunch of material
evidences that the reader cannot pass over in silence, or in noise” (Eco, 1992, p. 24). Centers of
consciousness placed in narrative structure can be seen through “textual observations” (Cohn,
1983, p. 7). Because “certain language patterns are unique to fiction, and dependent on the
presence of fictional minds within the text. These language patterns are primarily the conveyors
or signals of mental activity: verbs of consciousness, interior and narrated monologues,
temporal and spatial adverbs referring to character’s here and now” (1983, p. 7). Through these
grammatical modes centers of consciousness acquire an empirical essence and intentionality. It
is precisely for this reason that Henry James conceives consciousness as a fictional repository
that encapsulates experiential particles for aesthetic engagement. Consciousness and experience
are strategic mechanisms that circulate through narrative spectrum. For James, the central
consciousness of a work is the atmosphere of the mind: “Experience is never limited and it is
never complete; it is an immense sensibility, a kind of huge spider-web, of the finest silken
threads, suspended in the chamber of consciousness and catching every air-borne particle in its
tissue. It is the very atmosphere of the mind (...) it converts the very pulses of the air into
revelations” (Labrie, 1968, p. 519, 520). In this sense, in James's poetics consciousness refers
to a “central intelligence” (Ziegler, 1983, p. 229) that inculcates the reader. It may be “a
character endowed with properties that exceed the usual range (...) or with a special narrative

point of view” (p. 229).

Adalet Agaoglu is a prominent writer in modern Turkish literature that constructs social
reality and ideological commitments with new perceptions by passing them through a literary
process. She presents historical and cultural ways of thinking and traditionalized life forms on
an aesthetic basis. She thinks that the author “must comprehend the relations of the human
within his/her class and social position, the complexity and contradictions of these relations and
reproduce what he has grasped with a new interpretation and has to illuminate human realities
that are not immediately visible from the outside” (Agaoglu, 2014, p. 26, 27). In this context,
Agaoglu brings an aesthetic form and technique to the post-1970 Modern Turkish without
disregarding the socialist realism. Her short stories are important genre formations in which the
shared relationship of aesthetics and ideology is manifested in a textual structure. Her collection
of short stories can be listed as follows: Yiiksek Gerilim (High Voltage, 1974), Sessizligin Ilk
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Sesi (The First Sound of Silence, 1978), Hadi Gidelim (Let’s Go, 1982), Hayati Savunma
Bicimleri (Life Defense Units, 1997), Diisme Korkusu (The Fear of Falling, 2018). In this study,
the short stories in which aesthetics and ideology are fused together by a particular degree of
complexity will be investigated. Therefore, only the stories and textual materials which
provides a significant density and frequency will be highlighted. In this regard, Agaoglu’s last
book, Diisme Korkusu (The Fear of Falling) is excluded.

2. PERSPECTIVE AND CENTERS OF CONSCIOUSNESS IN ADALET
AGAOGLU’S STORIES

2.1.Perspective

In the story “Sen de Sor” (You Ask Too, in Yuksek Gerilim) the textual perspective is
built at the allegorical level by creating metaphors that characterize political power in modern
metropolis. The image of a rifle and a hand raining stones from the sky indicate the phenomenon
of perspective. The atmosphere of the text is created by the fear and delusion caused by these

images:

At that time, a huge rifle was hung on the top of the city, which could aim at all
houses, streets, alleys, parks at the same time. Or let me tell you this: a hand kept
raining stones from the sky like a mountain on people. The stones met the one who
came across, the one who did not meet was waiting for the moment when a big

stone could fall on top of it (Agaoglu, 2016y, p.95).

The sense of perspective embodied in the text can be explained by the thoughts that
Michel Foucault ascribes to the concept of surveillance society and power. According to
Foucault's theory of ideology, power symbolizes an omnipotent God who is everywhere in
every time and disciplines even the smallest human behavior. Therefore, it is equipped with
implicit and metaphorical mode of repression. “And, in order to be exercised, this power had to
be given the instrument of permanent, exhaustive, omnipresent surveillance, capable of making
all visible, as long as it could itself remain invisible” (1995, p. 214). This idea is expressed by
the term “panopticon” in Foucault’s philosophy. For him, panopticon “had to be like a faceless
gaze that transformed the whole social body into a field of perception: thousands of eyes posted
everywhere, mobile attentions ever on the alert, a long, hierarchized network (...)” (p. 214). In
this respect, panopticon is the system for general surveillance and discipline. “The panoptic
arrangement provides the formula for this generalization. It programs, at the level of an

elementary and easily transferable mechanism, the basic functioning of a society penetrated
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through and through with disciplinary mechanisms” (p. 209). In the story, the metaphor of a

rifle and a hand raining stones from the sky symbolize this sort of disciplinary mechanism:

Some of them were going into the remotest holes they could get into. As if those
holes didn't have a top, it didn't rain a stone of the same size from that top (...) There
were days when, you wouldn't believe it, the person who was hit by a stone was
even considered to be saved. It was better to be shot now or to be hit by a stone on
your head and to fall down than to wait for a stone to strike or to walk around as a
target (Agaoglu, 2016y, p. 96).

In order to explain the textual means of the relationship between aesthetics and ideology,
it is necessary to refer to the concept of “textual signification” (Eagleton, 1978, p.79). Textual
signification is an interrelation of signifier and signified in a literary artifact. In other words, it
is a fictional “mode of production” (1978, p. 78) in which semiotic components “shift and
mutate in response to the determinations of aesthetic ideology” (1978, p. 79). In this sense, “a
text may so foreground its signifiers as to radically deform, distantiate and defamiliarise its
signified; or it may strictly curb such excess, in apparent humble conformity” (p. 79). For this
reason, the duty of literary criticism is to divulge this sort of semiotic transformation: “Its task
is not to study the laws of ideological formations, but the laws of the production of ideological
discourses as literature” (1978, p.97). In story, the metaphors of oppression, which are
foregrounded as signifiers, create a “pseudo-real” (1978, p. 80) of ideological apparatuses in a
signified position which is deformed and defamiliarized. Therefore, they are not placed casually

into fictional flow, but to evoke a suppressive macropolitical figure.

Terry Eagleton attempts to decipher the aesthetic fabric of the textual signification
with an analytic allegory in which literary text simulates a dancing man. For Eagleton “the text
strikes us with the arresting immediacy of a physical gesture which turns out to have no precise
object - as only to realize that his gestures were in some sense mere ritual and rehearsal- learnt,
studied actions which indicated nothing immediate in his environment, but revealed, rather, the
nature of an environment which could motivate such behavior” (1978, p. 75). For him, the
crucial fallacy is the reflex of linking these gestures to a concrete reason, to an indicator. When
a reason cannot be found, these gestures become meaningless. However, what needs to be
considered is to reveal that these gestures are “rehearsed, calculated behavior of an actor” (1978,
p. 75). Therefore, the metaphors of rifle and hand should be considered as an actor's rehearsed,

calculated behaviors. These metaphors, which create a sense of perspective by establishing an
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aesthetic trajectory, are designed as a textual signification in the story. As Paul Ricoeur states
that “the relation between the literal meaning and the figurative meaning in a metaphor is like
an abridged version within a single sentence of the complex interplay of significations that
characterize the literary work as a whole” (1976, p. 46). In the story, both metaphors are
presented through a literary perspective which creates a textual tension between literal and
metaphorical meaning and fuses aesthetic and ideology in the craft of fiction. In other words,
these metaphors are compositional performances that entrench the ideological substance with
an aesthetic crystallization and carry it to tropological depths. They stage the author's
calculated, rehearsed literary activity within the framework of a preassigned ideological effect.
In this way, the story is subjected to a deliberate breakage through the figurative manipulations
of the literary perspective and channeled into the desired trajectory. “It was better to be shot
now or to be hit by a stone on your head and to fall down than to wait for a stone to strike or to
walk around as a target”, these extracted remarks clearly reveal the ideological, tropological

and manipulative nature of literary perspective in a fatalistic irony.

In the story “Bileyici” (Sharpener, in Yiksek Gerilim), It is possible to see the reflections
of the perspective as a narrative panorama. The chain effect of changes caused by economic
and technological innovations in the labor force on social and individual life is displayed in the
story. This effect is processed through the professional lives of people living in three separate
houses standing side by side in urban life. The change in the occupations of people over time is

given in a chronological sequence:

The sons of the three houses, whose former owners were herbalist, spice-seller and
coppersmith, also became herbalist, spice-seller and coppersmith. Later, the sons of
their sons engaged in wholesale, pharmacy or antiques. During this period, the
families shrank. In their houses, the elder sons and their wives and children lived.
After a while, the sons of wholesalers, pharmacists, or antique dealers became civil

servants, doctors, and smugglers of antique (Agaoglu, 2016y, p.151).

At this point it is crucial to mention the textual value of the concepts of time and human
activity. According to Lukacs, if objective reality and subjective thought are treated at a level
indistinguishable from each other, human activity becomes, “a priori, rendered impotent and
robbed of meaning” (1969, p. 36). Because in this way, man cannot be the bearer of any
constructive action on earth and is deprived of his active nature that directs events. For this

reason, the simultaneous ontological cycle created by time and action strengthens the dynamic
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historicity of the subject, bringing him to the fore as an ideological and aesthetic agent. “By
separating time from the outer world of objective reality, the inner world of the subject is
transformed into a sinister, inexplicable flux and acquires-paradoxically, as it may seem- a static
character” (1969, p.39). And as a consequence, the notion of time becomes an abstract
subjective element and breaks away from its historical objectivity and social reality in terms of
lived relationships. Lukacs names this idea, which he puts it against perspective, “the static
epic” (1969, p. 18). In this regard, the changes and transformations of the sons of the three
houses reflect both a relational and chronological perspective that is the exact opposite of static
epic. Because it has been stripped of subjective limitations and placed on an objective, concrete
historical line. This concrete historical line proceeds synchronously with the occupational
pursuits of fictional characters. Thus, the isolated, conservative projection of static epic is

replaced by a dynamic, literary agency and configuration that coincides with objective reality.

The transformations in rural life are demonstrated through Sileyman and his son
Ramazan, two yuruks (nomads) who went down to the plain to establish a habitat for themselves
with the decline of forests in the mountains. The time in the story is concretely designed and
marks a “historical change and particularity of place” (1969, p. 37). Because, geographical
mobility acquires an instinctive temporal scale, in other words, a fictional coordination with the

destruction of nature:

The forest of the mountains has diminished. It has run out. Eventually, the soil of
the mountains was also driven by the flood waters into a fertile plain. At that time,
the woodcutters living in those mountains followed the flowing soil and flowed
towards the plain one after the other (...) the yuruks (nomads), who went down
following the flowing soil, kept looking for a piece of land measuring three and a

half meters long to set up their bristle tents that they carried together.

(..)

Except for those who can settle in scarce and unproductive lands or take shelter in
the haylofts and barns of large landowners set up perches, arbours, and shelter on
the shores of their fields to work for them as a shepherd, (...), farmhand, for those
basketry, barbecue and tongs making or sharpening cutting tools is the only
occupation that has to be done, which could be dispensed with at any time, and

which could never be given up (Agaoglu, 2016y, p.149, 150).
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The perspective is also used to express people's ethical profiles and moral attitudes. It
allows the establishment of a narrative frame in which the characteristics of the people are
emphasized. In this way, literary work dominates the verges of inner vision designed by author.

In the story, people living in the house on the cobblestones are reflected in such a point of view:

The house on the cobblestones is in harmony with its adjacent neighbors and
celebrated weddings and circumcision feasts with them. Funerals have been held.
In their small room, the brides cried and made love. Children were born. The boys
and grooms set up raki tables in the kitchen spaces, hidden from the grandparents.
They beat their wives and sisters. They bought them festive treats and went to bed
with little maids (2016y, p. 150).

The critical form of perspective indicates the literary representation of ideology. Because,
it appears as one of the aesthetic apparatuses of ideologic projection and gives away the textual
symptoms of the author's implicit allegiances. In this respect, the desire for a set of furniture
mentioned in the story embodies an ideological frame which the author attempts to display in a
shadowy fashion. This ideological frame represents the erosion of the cultural and historical
value of labor by the tides of desire and the deep waves of class domination and it turns into a

synchronous conflict in the fictional flow:

They wanted the cigarette tables that they lined up between the seats and the plastic
items that adorned those tables to look better. There should have been formica
dining tables and twelve vinylex-covered chairs of those tables, and long sideboards
covered with glass mirrors, two separate cabinets on either side of those sideboards,

and a pouf in front of each of the cabinets.

The sons of those who make carved and mirrored chests one by one, and the inlaid
makers who adorn their cupboards in the form of stars became mechanics, gluers
or molders in formica goods factories that could cut twenty thousand table legs in
arow (...) in order to satisfy the cravings of set of furniture faster and more every

day in the homes of those whose sons are civil servants and doctors (2016y, p. 152).

In Marx's theory of commodity fetishism, “the mind reflects an inversion in reality”
(Eagleton, 1991, p.86). In other words, the subject's constitutive perception, the transparent,
unequivocal gaze that determines the collective potential of the manufactured object, evaporates
in the vicious circle of the commodities. In this way, the mind is detached from its authentic,

social reality and “governed by the apparently autonomous interactions of commodities” (1991,
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p.84). In a world where the cooperative harmony between the subject and the object is
disproportionately decayed, “the social character of labour is concealed behind the circulation
of commodities” (1991, p. 85). And as a result, the society becomes “fragmented by (...) the
atomizing operations of the commodity, which transmutes the collective activity of social
labour into relations between dead, discrete things” (1991, p. 85). The perceptual inversion
between productive activity and the receptive subject, which degenerates the organic encounter
and causes alienation, unobtrusively emerges in a very natural composition. Because, the
literary artifact “conceals and naturalizes ideological categories” (Eagleton, 1978, p. 85) and
“dissolves them into the spontaneity of the ‘lived’” (1978, p.85). Therefore, it is crucial to state
that “ideology is present in the text in the form of (...) eloquent silences.” (1978, p. 89) Such a
high degree of silent naturality, which indicates aesthetic dynamics of fiction, can only be
achieved through literary perspective. In the story, the vicious circle created by commodity
fetishism, the ideological spiral and the inverted alienated content of social labor are manifested
precisely in such a narrative perspective with a natural instinct. It takes into the social and
economic climate, which aims to imprison human experiences and desires in a degenerative
and specific direction, and moves it to its natural and silent profoundness by passing through
the discursive gears of the aesthetic perspective. In this sense, the formulation of literary
perspective in a natural and routine, silent and profound fashion in the story becomes aligned
with the artificial, dehumanized pace of commodity production which is the ultimate
consequence of the socio-economic complication created by disproportionate, demanding

impulses.
2.2. Centers of Consciousness

The story entitled “Tesekkiir Ederim” (Thank You, in Sessizligin Ilk Sesi) is woven with
a three-layered narrative consciousness. The primary narrator occupies the Olympian position,
capable of infiltrating all grammatical degrees of consciousness, but deprived of egocentric
composition. The secondary narrator tries to ascribe hypothetical interior monologues to a
tertiary character who does not have physical visibility and mobility in fiction. The story

proceeds through the transitions of consciousness created by this tripartite subject dialectic:

How many years has he been repairing his shoes, slippers and boots? In an arcade,
at the bottom of two floors, in this lightless place among dust, leather, glue, and
foot odor, time also flows over him as crooked, black and brown, pile of exhausted

shoes that have walked a lot. (...)
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In so many years, | have hoped:

(Get out! Go fix your damn shoes and boots. I'm not going to smell your filthy feet.
Beat it. | won't! If the heel is worn, wear it. Just wear it. Go and buy yourself a new
one, what the hell? I don't do it. Get out!)

(The heels are swinging! Let it swing. Isn't everyone's life precious? Isn't Hasibe's
life? | see her passing through the street of the house. Her bodly is tilted back. Does
she bring her shoes to get them repaired? She can't. Should she bring her shoes to

the repair and then go to work barefoot? I'm not doing yours either.!)

He hoped, wished, and feared that he would say something like that, throwing all
those shelves, floors, and shoes that piled up on the counter one by one. It’s not
fear... Wait, did he get sick? (...) Oh, our evil heart... How can I think like that?...
Oh, my dear crafter, don't be dead (Agaoglu, 2015, p. 53, 55, 56, 57).

The flow of consciousness imposed on the pacified tertiary character, Mahmut the
craftsman, acquires the capacity of ideological representation by social indicators. His
designated and centered lines of thought reflect the social identity which is marginalized and
impoverished. In the background of delusions directed towards Mahmut the craftsman by the
secondary story character, there is a sense of guilt caused by his class privilege. Because the
undeniable nature of economic injustice is clearly demonstrated by local observations of
communal habitat. For this reason, “the ideology in which the work bathes” (Eagleton, 1978,
p.86) can only be disclosed by a sort of emotional, pathological decoding. In this respect, the
central intelligence of Mahmut’s quoted monologue indicates the empathic and aesthetic core
of narrative discourse and identity which temporarily inherited. Because “we should remind
ourselves that any sustained inside view, of whatever depth, temporarily turns the character
whose mind is shown into a narrator” (Booth, 1983, p. 164). The supreme narrative agent in the
story is the omniscient narrator in disguise who wanders through double-layered levels of
consciousness. In this sense, he possesses the “magic lens (...) that enables him to peer through
the skulls of all fellow human beings he encounters. In other words, he has the “eternal
intelligence” (Cohn, 1983, p. 3) and manages the transitions and mediations in the narrative
structure and “imposes his perspective from on high” (Ricoeur, 1984, p. 91). Therefore, “as the
literary agent of panoptic discipline” (Culler, 2004, p.32), he monopolizes all the logistic
capabilities of the narrative structure and prevents it from branching out. In consequence, the

lenses held in character’s minds, “the imaginative or telepathic translation of inner thoughts”
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(p.32) are shaped in accordance with authorial regency in the story. Because “(...) mental
quotations are to be understood not as literal reproductions, but as authorial transcriptions of
inchoate figural thoughts.” (Cohn, 1983, p. 76)

In the story “H” (in Sessizligin Ilk Sesi), the journey of the Apollo 11 lunar module is
followed step by step and second by second in the whole world. With technology, all humanity
has had the opportunity to share a common ground. The central consciousness of the story is
coordinated with this spaceflight’s universal perspective which proceeds synchronously with
story character’s mental fluctuations scattered around the compositional structure. These

scattered pieces of reflections are charged with a critical energy of miscognition:

Everyone who has a receiver to carry every sound and every image emitted by
sound waves to their home is equal to each other right now. We are watching the
same thing right now, we know the same things, we share the same thing. It was the
first time that the people of the world came so close to each other. We are now the
same as an Indian, an American, a Chinese, a Cuban, a Chilean, a Spaniard, an

Ecuadorian.

This has been repeated often. We are close, we share, we are the same.

(..)

I am everywhere at once. In all places and all times. In Mediterranean nights, in
glaciers, in seabeds, in virgin forest, in three thousand years. In the steppe in the
seventh century and on a pearl-blue plain with demons before Christ. On a snowy
plain. In the moonlight. I'm on a snowy plain in the moonlight. In a desolated place.
That's the only thing. That's the only sure thing. Nothingness. 1 am desolate.

Anywhere, anytime, in any season, that’s the only situation.

(..)

I am against it, no one will employ fourteen thousand people for our meetings. No
one is going to spend millions to get us on our way to each other. Billions won't be
spent. I'm not going to the moon. What I want is very little. Very little (Agaoglu,
2015, p. 117, 129, 135).

The feature of the broadcast receiver that unites the whole world on a common ground

establishes the perspectival plane of the text, but the universal nature of the receiver is met with
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irony. Because, there is a contradictory relationship between the development of
communication and emotional intimacy. In this regard, the modern social structure lacks of
spiritual solidarity and unity. The sense of universality created by the media broadcast, which
is the symbol of technological progress, contrasts with social ruptures and alienation. The
disconnection in human relations characterizes the inadequacy of the modern world in creating
an aesthetic solidarity. The story character’s narrated monologue both represents the ever-
expanding universal perspective on the dissociated spiritual structure of the world in time and
space and also presents the portrait of the modern individual who has lost the de facto essence
or inner epic. Because in the most basic sense, “the subject is not a phenomenon in the world
but a transcendental viewpoint” (Eagleton, 2004, p. 72). For this reason, illusionary sense of
collectivity produced by the media broadcast is targeted by the condensed discursive
mechanisms of ideological criticism. In this respect, “ideology is a deformed representation of
the object -a ‘screen’ or ‘filter’ which we can nonetheless peer behind to obtain a glimpse of
the object as it really is” (Eagleton, 1979, p.62). In the story, this object is the metaphor of
universality which the radio broadcast intuitively tries to instill. The character’s self-enclosed
consciousness questions this fallacy of universality and presents a glimpse behind the screen of
perceptual communion. Thus, the ideological mask of the universal macrocosm created by story
slips from the inside. Slavoj Zizek explains this mask, the false consciousness which ideology
potentially contains in a Lacanian sense: “Ideology is not a dreamlike illusion that we build to
escape insupportable reality; in its basic dimension it is a fantasy-construction which serves as
a support for our 'reality’ itself: an "illusion’ which structures our effective, real social relations

and thereby masks some insupportable, real, impossible kernel” (2008, p. 45).

In the story “Hadi Gidelim” (Let's Go, in Hadi Gidelim), the story character travels from
Paris to London with her brother, who has a terminal illness. They plan to see a doctor in
London. Her brother telephones an old acquaintance to pick them up from the airport. The two
of them wait at the airport bar. During their waiting period, the story character’s state of mind
is surrounded by the thought of death, both because of her brother's illness and because of an
internal reckoning with her past. The phenomenon of death, which settles in her mind as idee

fixe, constitutes the central consciousness and emotional spectrum of narrative.
‘Here,’ said my brother, ‘The dead was left on you’

| want to sweep it off. Unfortunately, what he said was left on me is not the dust

that was land on me afterwards. Besides, there is no dead, there is no one to die.
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There is nothing on me! The hand that only touched my arm: Warm. Full of life.
But my heart. It’s bleeding thinly. I'm afraid that the blood will spill and become

visible.

(..)

Last night, somewhat later, | was trying to lock death in the room in the middle of
the green and red lights that were filling up inside my room at the hotel we stayed.
| was getting out of bed and running to the sofa, from the sofa to the bed. And then
I was in that one seat again. | was sitting there on death, trying to stop it twitching

from the door, getting out.

(..)

I, on the other hand, was watching with death on leash vaguely the streets | entered
and exited, the radiant light hitting the church tower, the flowers, the terraces of the

cafes in the morning silence wrapped in a smoky gelatin paper.

(..)

That black shadow behind me, if I couldn't lock it inside, then in my hand. But |
always hold its leash tight that we'll fight at night... (Agaoglu, 2016h, p. 112, 117,
128).

The act of narration, which opens the character’s mind flow to reader in a retrospective
fashion, sets the story’s introspective mechanisms in motion. Because, the compositional
strategies proceed with self-narrated monologues in which the narrative agent’s perceptual
distortions appears. For this reason, the story’s reflecting psyche is established by self-narrated
monologues with pathological maneuvers and autobiographical flashbacks. “The narrator (...)
identifies with his (her) past self, giving up his temporally distanced vantage point and cognitive
privilege for his (her) past time-bound bewilderments and vacillations” (Cohn, 1983, p. 167).
The temporal cognition is erased from the character's mind and death, like a grotesque,
metaphorical creature, seals all aspects of her vision in an episodic tension. This idiosyncratic
tension is carried through self-narrated monologues. Because, “the self-narrated monologue can
attain (...) greater importance in a text. When a highly self-centered narrator relates an
existential crisis that has remained unresolved. Unable to cast a retrospective light on past
experience, he (she) can only relieve his dark confusions, perhaps in the hope of ridding himself

(herself) of them” (1983, p.168). The metaphor of death, as a dystopic occurrence highlights
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the aesthetic dynamic of narrative, since it rhythmically increases the imaginative intensity and
poetic energy. And also, it is an ideological receptor which binds all semantic anomalies in
fiction. Because, the metaphor of death takes over the productive intellectual mechanisms of
fictional discourse with a nihilistic dissonance and subjugates narrative cognition to neurotic
twists by depriving it of the collective consciousness: “The power of a metaphor derives
precisely from the interplay between the discordant meanings it symbolically coerces into a
unitary conceptual framework and from the degree to which that coercion is successful in
overcoming the psychic resistance such semantic tension inevitably generates” (Eagleton, 1994,
p. 281). The ideological corpus of narrative composition is established by the rhetorical
construction of subject’s central consciousness which drifts away from perceptual and
operational realism as self-enclosed entity. Therefore, she cannot transcend her internal
boundaries and create social projections as an autonomous aesthetic agent. “If the subject is
(...) fractured and dismantled, the objective world (she) confronts” becomes “quite impossible
to grasp as the product of the subject’s own activity” (Eagleton, 2004, p. 317). In this regard,
the story is fragmented by an ideological negativity which lacks collective and reflective textual

fusion.

In the story “Rabia’nin Doniisii” (The Return of Rabia, in Hayati Savunma Bigimleri),
the first-person narrator conveys a slice of Rabia’s life story who married Italian music teacher
Peregrini. Rabia, who has a beautiful voice, had to grow up without a father and is forced to
live in a social isolation under the strict supervision of her grandfather, Hac1 ilhami Efendi and
her mother, Emine. Peregrini, who gives piano lessons to wealthy children, falls in love with
her and changes his religion and name (as Osman). Rabia marries Osman and moves abroad;
However, upon her return, the residents of the neighborhood are convinced that she has had an
unsuccessful marriage. The central consciousness of the narrative is constituted by the interior
monologues of narrative voice who has an encompassing temporal frame and critical
intelligence. This narrative self with privileged insights composes Rabia's biography and

experiences through a critical filter:
They said that Rabia has returned.
The tones are filled with anxiety: Rabia has returned...
Was she gone? We forgot about her.

It seems that the news of Rabia's return has made even for forty-year-old enemies

‘friend’. 1 had the feeling that everyone, especially women, want to immediately
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stand up and build an impenetrable wall against the person whose return they see

as a disaster.

(..)

At that time, we knew every district of the city and what was going on there. Lives
would unfold before our eyes, like the pages of a novel, and drift by (...) We. Those
who spectate the whole adventure page by page as if reading a novel in comfortable
seats.

(..)

Rabia had opened a gap in the unification barrier between men and women from
two different cultures, especially two different religions, such as the East and the
West not to mention the fact that a closed family and in a closed environment like
hers. (...) In short, Rabia is the pioneer of Muslim-Christian marriages. Beyond
that, her marriage is the 'happy ending' image of the two cultural fusion (...)
However, now, dark shadows are falling on the first known 'happy ending': Rabia
has returned (...) Is Rabia's return a mirror held up to the faces of those who do not
find what they expect from the unification of two different worlds? Is that what this
unease is about? (Agaoglu, 2017, p.13,15, 20, 22).

Although first person is claimed to be “unduly limiting” (Booth, 1983, p.150) in terms of
narrative strategies, the narrating character in the story appears before the reader as someone
who possess crucial information and interpretive faculty. Through his dynamic reflections,
phenomenon of marriage gains an intercultural perspective, biographical mysteries unfolds and
social environment is depicted as a living spatial organism. His discursive emphasis, “Rabia
has returned”, creates the story’s aesthetic and cognitive central momentum which appears as a
retrospective semantic texture and monologic memory cycle. Because, this recurrent expression
contains a gravitational magnitude that drags him into retrospection: “The remembering mind
exists in an absolute void (...) trained full-time on the past” (Cohn, 1983, p. 248). That’s why
“a recurrent pattern (...) acts as a kind of triggering device that releases into the mind a shower
of memories” (178, p. 248). In this sense, “the monologist exists merely as a disembodied
medium, a pure memory” (1978, p. 247) and “the monologic presentation itself is reduced to
zero here, to a kind of vanishing point of the mnemonic process” (1978, p. 247). The narrating
character reveals precisely such a journey into the past with these following words: “It's not the
past that wears me out, it's the humid weather. Otherwise, how many steps have | taken in the
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past so that I would be so tired?” (Agaoglu, 2017, p.19). The narrating character, as an aesthetic
agent and the central consciousness which manages the retrospective journeys of the story, is
also charged with an ideological engagement. Because he implicitly criticizes the male-

dominated diagrams of language structure which “organizes the perception of social world”

(Bourdieu, 1996, p. 170).
Rabia... Untouched, pure soul.

That's how she was defined. Osman, who converted to Christianity, would solve
her mystery. Lines to be written by a foreign male hand on a clean, white paper...

I think about now... Our neighborhood, which is so masculine, was passive and

feminine (Agaoglu, 2017, p. 15, 27).

The semiotic system of language is dissolved and transferred within the framework of an
oppressive, subliminal patriarchal structure. In this way, the masculine mindset acquires a
symbolic hegemony which operates from conventional linguistic forms of expression to
metaphor productions. That’s why the fictional discourse “structures around the transcendental
signifier of the phallus” (...) which is obscured “as a kind of pulsional pressure (...) in tone,
rhythm, the bodily and material qualities of language” (Eagleton, 2003, p. 163). In this respect,
it is the male-governed linguistic intensity which designates social capacity and nature of
female identity. The source of this linguistic hegemony is anchored in a hierarchy in which “the
heterogonous flow” of verbal equality is “repressed (...) chopped up, articulated into stable
terms” (2003, p.163). For this reason, “the woman is both ‘inside’ and ‘outside’ male society,
both a romantically idealized member of it and a victimized outcast (...) fixed by sign, image,
meaning” (2003, p. 165). In this regard, the metaphorical expression embodied in the story’s
texture, especially with the phrase “lines to be written by a foreign male hand on a clean, white
paper” represents this sort of male-oriented linguistic and ideologic intensity. In other words, it
highlights “the particular strength of the masculine sociodicy (...) and legitimates a relationship
of domination by embedding it in a biological nature that is itself a naturalized social

construction” (Bourdieu, 2001, p. 23).
3. CONCLUSION

In the study, it is argued that through centers of consciousness and perspective, which are
among the narrative strategies, literary work acquires a unique profundity and representative
potential with regards to aesthetics and ideology. The argument is supported with the

compositional evidences and contextual analyzes which is demonstrated clearly. In this sense,
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it’s fundamental to state that perspective and centers of consciousness in Agaoglu’s stories
create the aesthetic and ideologic construction in a dialectic fusion. In this way, aesthetic
pleasure of reception and political consciousness merge together to form a literary experience.
In conclusion, the both narrative strategies that produce Agaoglu’s stories display a fictional
symmetry in which aesthetics and ideology is harmonized in an eclectic fashion. The study
hopes to be a promising step towards enlightening the narrative strategies of Modern Turkish
literature after 1970.
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EXTENDED ABSTRACT

Perspective is the sense of depth and breadth in literary text. An author sets up his or her
narrative layout, sequence of details along with a principle of choice. It gives literary text an
ability to trace a historical sequence of time and provides a holistic view of the conflicts and
relations in social reality with a collective lens. The interaction of perspective and ideological
representation emerges in an aesthetic organism. Because, aesthetic effect heightens the
receptive energy of the narrative perspective. In consequence, the writer's ideological and
artistic executions, her (his) tenets, choice of details extracted from collective experience
constitute a poetic of perceptive. Centers of consciousness are the points of insight in a literary
text. The textual perspective expands through centers of consciousness and the reader acquires
prevailing points which indicate narrative’s empirical essence and intentionality. For this
reason, the forms of consciousness and experience are strategic mechanisms that circulate
through narrative spectrum. Adalet Agaoglu is a prominent writer in modern Turkish literature
that constructs social reality and ideological commitments with new perceptions by passing
them through a literary process. She presents historical and cultural ways of thinking and
traditionalized life forms on an aesthetic basis. The aim of the study is to analyze the aesthetic
effect and ideological representations in Adalet Agaoglu's stories through perspective and
centers of consciousness which are the basic topographical narration technics. Approaching the
tradition of literary criticism of modern Turkish literature from a different vantage point and
contributing the theory of world literature are also among the goals that the study hopes to

achieve.

In the story “Sen de Sor” (You Ask Too, in Yuksek Gerilim) the textual perspective is
built at the allegorical level by creating metaphors that characterize political power in modern
metropolis. These metaphors reveal the ideological, tropological and manipulative nature of
literary perspective in a fatalistic irony. In “Bileyici” (Sharpener, in Yiksek Gerilim)
occupational pursuits of fictional characters proceed synchronously with historical, objective
reality. Geographical mobility acquires an instinctive temporal scale and the critical form of
perspective as an aesthetic apparatus of ideologic projection gives away the textual symptoms

of the author's implicit allegiances.

In the story “Tesekkiir Ederim” (Thank You, in Sessizligin Ilk Sesi) the supreme narrative
agent as an omniscient narrator in disguise wanders through double-layered levels of

consciousness and monopolizes all the logistic capabilities of the narrative structure. In the
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story “H” (in Sessizligin Ilk Sesi) the journey of the Apollo 11 lunar module is followed step by
step and second by second in the whole world. The central consciousness of the story is
coordinated with this spaceflight’s universal perspective which proceeds synchronously with
character’s mental fluctuations scattered around the compositional structure. These scattered
pieces of reflections are charged with a critical energy of miscognition. In “Hadi Gidelim” (Let's
Go, in Hadi Gidelim) the metaphor of death as a dystopic occurrence highlights the aesthetic
dynamic of narrative and also it is an ideological receptor which binds all semantic anomalies.
Because, the metaphor of death takes over the productive intellectual mechanisms of fictional
discourse with a nihilistic dissonance and subjugates narrative cognition to neurotic twists by
depriving it of the collective consciousness. In the story “Rabia’nin Doniisii” (The Return of
Rabia, in Hayati Savunma Bi¢imleri) the central consciousness of the narrative is constituted
by the interior monologues of narrative voice who has an encompassing temporal frame and
critical intelligence. This narrative voice implicitly criticizes the male-dominated diagrams of

language structure.
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Oz

Glintimiizde yabanci dil egitimi degisen diinya ile birlikte yeniden olugsmaktadir. Sadece
egitimin sekli degil hem 6gretim yollar1 hem de kullanilan kaynaklar ¢esitlenmektedir. Son
donemlerde ¢evrimigi egitimin yayginlagmasiyla birlikte bu gesitlilik en ¢ok yabanci dil
egitimindeki dijital araglarda kendini gostermektedir. Tirkiye’de yabanci dil olarak
Ogrenilen dillerin basinda gelen Rusca i¢in kullanilabilecek ¢ok sayida dijital kaynak
bulunmaktadir. Rusya’da ders miifredatiyla uyumlu bir sekilde hazirlanan dijital ara¢lar hem
cevrimici derslerde hem de bireysel calismalarda uygulanabilecek dijital ara¢ ve g¢oklu
medya kaynaklarint icermektedir. Bu dijital araclar Ogretmenlere ve ayni zamanda
ogrencilere yardimci olabilecegi gibi dil 6grenimini daha canli ve eglenceli hale
getirmektedir. Ogrenci ve 6gretmenler igin cevrimici egitim alaninda basvurabilecekleri bir
katalog niteligindeki bu ¢alismada yabanci dil olarak Rusganin &gretimi ve Ogrenimi
cergevesinde Ogretmenlerin, Ogrencilerin ve ¢ocuklart ile birlikte g¢alismak isteyen
ebeveynlerin de yararlanabilecekleri egitsel dijital araglar, coklu medya kaynaklar1 ve ders
olusturmada kullanilan dijital araglar tek bir elde toplanarak sunulmaktadir. Bu ¢evrimigi
imkanlarla Tiirkiye’de Rusca oOgretimi ve Ogrenimi icin dijital araglarin kullaniminin
yayginlastirilmasi ve tanitilmasi amaglanmaktadir. Boylelikle Rus dilinin egitimi ile ilgili en
giincel kaynaklar1 tek bir elde toplamay: hedefleyen bu calisma genis kitlelere ulasacak
olmasmnin yant sira Tiirk¢enin yabanci dil 6gretiminde olusturulan veya olusturulacak olan
dijital araglara bir 6neri mahiyeti tagiyabilmesi a¢isindan da ayrica fayda saglayacaktir.

Abstract

Today, foreign language education is reconstructed with the changing world. Not only the
form of education, but also the ways of teaching and the resources used are diversifying.
With the recent proliferation of online education, this diversity is most evident in digital tools
in foreign language education. There are many digital resources that can be used for Russian,
which is one of the languages learned as a foreign language in Turkiye. In Russia, the digital
tools, which are aligned with the Russian curriculum, include digital tools and multimedia
resources that can be used both in online classes and for individual study. These digital tools
can help teachers as well as students, making language learning more lively and fun. In this
catalog-like study, which students and teachers can recourse to online education, educational
digital tools, multimedia resources and digital tools used in creating lessons, in the
framework of the teaching and learning of Russian as a foreign language, are collected and
presented under a single roof. The aim of the study is to promote and popularise the use of
digital tools for teaching and learning Russian in Turkey. Thus, this study, which also aims
to collect the most up-to-date sources on Russian language education in a single hand, in
addition to the fact that it will reach a wide audience, it will also be beneficial in terms of
being a suggestion for the digital tools created or to be created in the teaching of Turkish as
a foreign language.
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1. GIRIS

Tiirkiye’de egitimin ¢evrimigi olarak gergeklestirilmesi, Covid-19 pandemi dénemi ile lkede
yasanan dogal afetler sonucu daha yaygin hale gelerek son bes senede ¢ok hizli bir gelisim ve
degisim gostermistir. Daha once uzaktan egitim, ¢evrimici kurslar, online dersler seklinde
internet ortaminda gerceklestirilen egitim-6gretim faaliyetleri; bilgisayar teknolojilerinin
gelismesi ve dijital kaynak ve araclarin c¢ogalmasi ile birlikte mekdna ve zamana bagh
olmaksizin daha kullanisli, yenilik¢i bir sistem haline gelmistir. Dijital ortamda egitim es
zamanl (senkron) ve es zamansiz (asenkron) olmak tizere iki sekilde gerceklestirilir. Senkron
egitim, dnceden belirlenmis saatte Ogretici ve Ogrencilerin ¢evrimici konferansa veya sanal
siniflara baglanmasi, ders sirasinda hem ders materyallerinin yansitilmas:t hem de konusma,
soru sorma imkani ile es zamanli etkilesimde bulunarak gergeklestirilir. Boylelikle kismi olarak
geleneksel egitim ile benzerliklere sahiptir (Gokge, 2008, s. 2). Asenkron egitim ise tamamen
Ogrencinin sorumluluk ve motivasyonuna bagli olarak dilenen zamanda internet ortaminda
kayit altina alinmig halde hazir bulunan 6grenme materyallerine erisim saglanmasiyla

gerceklestirilmektedir.

Egitimde meydana gelen her degisim ve gelisme diger tiim alanlarda oldugu gibi dil
ogretimini de etkilemektedir. XXI. yiizyilda sahip olmalar1 gereken alan uzmanligi, bilgi ve
becerilerinin yaninda egitmenlerden bilgi, iletisim ve teknoloji (BIT) okuryazarligina da hakim
olmalar1 beklenmektedir. Ayni bilgi ve yeniliklere acik olma 6grencilerden de beklenen bir
gercektir. Bu tiir bir egitim ¢esidinin bilhassa dil egitiminde avantajlar1 olabilecegi gibi
dezavantajlar1 da olabilmektedir. Kantarin iki agirligini esit olarak bilip farkinda olmak egitim
stirecinde olas1 olumsuzluklarin 6niine gecebilir. Bu calismada yabanci dil olarak Rusganin
Ogretimi ve Ogrenimi temel alinarak silirecte kullanilabilecek araclarin incelenmesi
amaclanmaktadir. Rus dili ¢evrimici egitim alaninda basvurulabilecek materyallerin, inceleme
cercevesinde bir araya toplanarak tek elde sunulmasi da ayrica hedeflenmektedir. Bu bakimdan
Rusya Federasyonu’nda yaygin olarak kullanilan ve ders miifredatlarina da entegre edilen en
guncel uygulamalar ile hem ¢evirim i¢i derslerde hem de bireysel ¢alismalarda kullanilabilecek
dijital araclara ve ¢coklu medya kaynaklarina ver verilmistir. Bununla birlikte ders olusturmada
egitmenler i¢in etkili ve faydali olabilecek etkinlik ve oyun olusturma konusunda destekleyici
dijital araglar sunulmaktadir. Caligmada ayrica internet kaynaklarinin etkilesimli ve
kisisellestirilmis 0gretim Ozellikleri sunularak dil 6greniminin daha canli ve eglenceli hale

getirilebilecegi gosterilmektedir. Boylece gorsellerle desteklenen ders Ornekleri ile dijital
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kaynaklarin kullanimimin pedagojik ilkelere dayandirilarak oOgrencilerin 6zel ihtiyag ve

yeteneklerine gore uyarlanmasi gerekliligi de ortaya konmaktadir.
2. DIJITAL ORTAMDA EGIiTiME GENEL BAKIS

Hizla degisen ¢agda dijital egitimin avantajlarin1 ve dezavantajlarini bilmek ¢evrimici ortamda
verilen derslerin islenis sekline, dgrencilerin derse olan ilgi ve motivasyonunun artmasina

olumlu katkida bulunmaktadir.

Dijital egitimin Once avantajlarina bakacak olursak birinci sirada ulasilabilirlik
oldugunu sdylemek miimkiindiir. Ulasilabilirlik, diinyanin herhangi bir yerinden herhangi bir
bireyin veya bir grup insanin bu ortamlardaki derslere ulasabilme imkanina isaret etmektedir.
Saglik nedenlerinden o6tiirli evde bulunan veya engelli bireylere egitimi kolayca ulagtirarak
egitim firsati sunmasi da ayrica dnemlidir. Ulasilabilirligin bir sonucu olarak erisilebilirlik de
farkli tiniversitelerin ortak paylasima actig1 kurslara, bilgilere kolay erigsme ve ¢esitli kurslardan
faydalanip dersleri tamamlama imkan1 saglamaktadir. Bu tiir bir egitim formatinin ¢ok genis
kitlelere ulasabilmesinin yan1 sira 6grencilere esneklik sunmasi dijital egitimi cazip kilan bir
baska etmendir. Esneklik, 6grenciye uygun bir zamanda, uygun bir yerde ve hizda ¢alisma
imkan1 saglar. Kayit altina alinan ya da video kaydi bulunan derslerden istenen saatte ve
mekanda faydalanilabilir. Ogrenci kendi 6grenme hizinda ilerler, internet ortaminda hazir
bulunan kaynaklara kolaylikla erisebilir. Calisanlar ve ikinci bir iiniversite okuyanlar ise
uzaktan da olsa ikinci bir egitim alarak ilgi duyduklar1 alanda is ve okul saatleri disinda
kendilerini gelistirme imkanii yakalamis olurlar (Babanina, 2008, s. 21). Ulasilabilirlik,
erigilebilirlik ve esnekligin yani sira dijital ortamda egitim, 68renciye ve dgretmene ¢esitlilik
ve ¢oklu kullanim imkani saglar. Cesitlilik ile hem 6grenme yontemleri hem de 6grenme
kosullar1 acisindan genis bir materyal ve konu se¢imi sunuldugu gibi ilgi duyulan, 6grenilmek
istenen her alanda egitim se¢me imkani dogmaktadir. Coklu kullanim ise 6grencinin veya
Ogretmenin herhangi bir derse veya kursa erisim oldugu siirece kursu tekrar almasini veya
dinlemesini s6zIi ve gorsel kaynaklardan yararlanabilmesini kapsar. Son olarak gevrimici
egitimin yiiz yiize egitimden daha avantajli sayilabilecegi Ozellikleri arasinda egitimin
ekonomik ve yenilenebilir olmasi gelmektedir (Siit¢ii ve Gogunokova, 2021, s. 141). Cevrimici
egitim, egitim icin baska sehirlere gidemeyen, barinma, ulagim, materyal ve ders kitaplar
edinme gibi imkan1 olmayan 6grenciler agisindan masraflar1 azaltma adina iyi bir alternatif
olmaktadir. Bununla birlikte teknolojinin devamli olarak gelismesi, yeni kaynaklarin iiretilmesi
elde var olan kaynaklarin kolayca yenilenip ders/kurs igeriklerinin degistirilmesi veya

zenginlestirilmesi ¢evrimici egitimin yenilenebilir olmasinda rol oynar.
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Avantajlar1 oldugu kadar dezavantajlar1 bulunan ¢evrimigi egitimin en biiyiik sorunu
baglant1 ve internete erisim sorunudur. Bazi iilkelerde internete erisimin olmamast veya kisith
olmasi ¢evrimi¢i egitimden faydalanmayi zorlastirir. Ders esnasinda yasanan internet baglantisi
sorunu ders gidisatin1 olumsuz etkilemektedir (Babanina, 2008, s. 22). Ozellikle Tiirkiye i¢in
konusacak olursak internet altyapisinin iyi olmadig1 veya yavas oldugu yerlerde hem 6gretmen
hem de 6grenci ¢evrimigi egitimden olumsuz etkilenmektedir. Kamera ve mikrofon kullanimi
ile materyal paylasim segenekleri internet kotasini zorladigindan baglantilarda kopmalar, ses
kesilmeleri meydana gelebilmektedir. Bu durumun 6niine gegebilmek i¢in de 6gretmen kendi
kamerasin1 agmaktan feragat edebildigi gibi diger 6grencilerin de kameralarin1 agmamalarini
isteyebilir. Bu durum 6grencinin sadece dersi gorsel olarak gorebilmesi, anlaticinin sesini
duyabilmesi ve kayit altina alinan dersin ses kalitesinin bozulmamasi i¢in tercih edilmektedir.
Gorsel olarak birbirini géremeyen 6grenciler ile 6gretmen, yiiz ylize egitimde saglayabildigi
gbz temasint ve gozlem yoluyla kontrol mekanizmasii kaybedebilmektedir. Bu bakimdan
egitmen, 6grencinin anlama diizeyinden ¢ok dersin saglikli islenmesine odaklanmaktadir. Bu
ise Ogretmenin dersi ve Ogrencileri kontrol etme zorlugu yasamasina neden olmaktadir.
Ogretmenin yiiz yiize smmifta sagladigi kontrol zayiflar; ses, bakis, jest veya mimik gibi

faktorlerle saglanan kontrol bigimlerinin ¢esitlilikleri de azalir.

Baglant1 ve internet sorunlariyla ilintili bir diger sorun da teknik zorluklardir (Siit¢ii ve
Gogunkova 2021, s. 145). Teknik zorluklar, 6gretmen ve Ogrencinin kurulan sistem
cergevesinde sanal smiftaki kullanim o6zelliklerine hakim olamamasindan kaynaklanir.
Cevrimigi egitimin basaris1 bilgisayar teknolojisine hakim olma, interneti bilingli bir sekilde
kullanma ve teknik sorunlarla basa ¢ikma becerisine baglidir. Online sistemlere asina olmayan
Ogretmen ve Ogrenciler i¢in teknik zorluklar derste aksamalara neden olmaktadir veya

sunulmak istenen materyalin etkili bir bigimde aktarilmasina engel teskil etmektedir.

Ogrenci odakli sorunlara bakacak olursak dgrencilerin sosyal izolasyonu, sdzlii olan ve
olmayan etkilesimin kisith olmasi veya hi¢ olmamasi, entelektiiel ve duygusal iletisim
becerilerinin kaybina neden olabilmektedir. Yiiz ylize egitimde sosyallesme ihtiyacini
giderebilen dgrenciler ¢cevrimi¢i egitimde baglanti, internete erisim sorunu ve teknik zorluklar
gibi nedenlerden kaynakli olarak etkilesim eksikligini daha fazla hissetmektedirler. Bu da
saglikli bireylerin gelismesinde 6nemli bir engel olarak karsimiza ¢ikmaktadir. Ogrenci-
ogretmen ve Ogrenciler ile diger 6grenciler arasinda iletisim eksikligi iki yonlii olarak hem
ogretmende hem de dgrencide pasif tiiketiciligi tetikleyebilir. Ogretmen 6grencilerle etkilesime

giremedigi i¢in pasif konumda sadece dersini anlatmaya odaklanirken 6grenci de sadece pasif
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dinleyici konumuna diisebilmektedir. Bununla birlikte pasif tiiketicilik 6grenciyi tembellige
stiriikleyebilecegi gibi ¢evrimici kaynaklarin ve hazir bilgilerin ¢oklugu, 6grencileri arastirma
egiliminden uzaklastirarak pasif tiiketiciler haline doniistiirebilir (Babanina, 2008, s. 23). Bu
durum bilhassa kendi kendine ¢alisma aliskanligi olmayan ve bu yetenegini gelistirememis
bireyler i¢in odaklanma ve planlama sorunlarin1 da beraberinde getirebilir. Odaklanma sorunu
cevrimici egitimde ders esnasinda da kendini gosterebilmektedir. Kameralarin ¢alismadigi,
baglant1 sorunu olan derslerde 6grenciler ders dinlemede, dgretmenler ise ders anlatiminda

odaklanma sorunu yasayabilmektedirler.

Yukarida ¢evrimigi egitim i¢in sayilan avantajlar ve dezavantajlar asagidaki tabloda su

sekilde siralanabilir:

Avantajlar Dezavantajlar
- Ulasilabilirlik, | - Baglant1 ve internete erigim
Erisilebilirlik sorunu
- Esneklik - Teknik zorluklar
- Cesitlilik - Kontrol etme zorlugu
- Coklu kullanim - Odaklanma ve planlama
- Ekonomik kolaylik zorlugu
- Yenilenebilir olmasi - Etkilesim eksikligi
- Pasif tuketicilik
Tablo 1.

3. YABANCI DiL OLARAK RUSCA iCiN DiJiTAL OGRENME ARACLARI

Dijital 6grenme aracglari, ¢cevrimici kurs, dijital ders kitabi, web siteleri, medya kaynaklari,
online oyunlar gibi yenilik¢i dil egitim araglarindan olusur. Tiirkiye’de yabanci dil olarak
Rusgay1 temel alip bu alan iizerinde duracak olursak Rusca 6gretimi ve ogrenimi sirasinda

kullanilabilecek ¢ok sayida yararli, muhtelif dijital arag, kaynak ve site bulunmaktadir.

Tiirkiye’de Rusgay1 yabanci dil olarak 6grenmek isteyenlere yonelik olarak farkl
seviyelere hitap eden, kisisel becerilerin gelistirilmesine destek olan ve farkli yas gruplarina
bagli olarak uygunluk ve degiskenlik gosterebilen ¢evrimici olarak basvurulabilecek kurum ve
imkan bir hayli fazladir. Bunlar;

- TOMER, OYDEM gibi dil merkezlerin ve okullarin sundugu Rusca online kurslar;
- Rus dili ve kiiltiir merkezi RUSMER tarafindan diizenlenen ¢evrimici Rusga kurslar;
- Ankara Universitesi Rus Dili ve Edebiyat: Uzaktan Ogretim Lisans Programu ile 4 y1llik

egitim siiresi sonucunda diploma sahibi olma imkana;
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- Edx ve Coursera 6grenme platformlarin sundugu Rusca dil kurslari;
- Internette acik erisimde olan ve Tiirk¢e hazirlanan kaynaklar ve siteler;

- Rusca cevrimici 6zel ders almak.

Bunlara ek olarak az bilinen ancak Rusca 6greniminde etkili ve faydali olabilecek diger
kaynaklar ise Rusya’daki tliniversite ve dil enstitiileri tarafindan projelendirilerek olusturulan

dijital araclardir. Calisma cercevesinde bu kaynaklar sirasiyla tanitilarak sunulacaktir.

1. Puskin Devlet Rus Dili Enstitiisii “Rus Dilinde Egitim”? Projesi. Bu projenin
olusturulmasindaki temel ama¢ Rusganin yabanci dil olarak 6gretilmesi, Rus dilinin
yayginlastirilmasi ve Rusca egitimin diinyada ulasilabilir olmasidir. Proje dili bireysel veya
yetkili bir uzman rehberliginde 6grenme, Rusca dilbilgisi alaninda bir sinavdan ge¢me ve
seviye onaylayan bir sertifika alma, Rusca agik ¢evrimic¢i kurslarda gesitli konularda bilgi
edinme, Rus dilinin incelenmesi, tanitilmasi ve korunmasi alaninda yapilan projelerde yer
alarak projelere iiye olma imkani1 sunmaktadir. Ayrica mesleki niteliklerin gelistirilmesine
yardimci olmak adina Ruscay1 yabanci dil olarak 6gretenler icin sitede sunulan bir veya birden
fazla egitim programinda uzmanlasma imkani bulunmaktadir. Filoloji alaninda c¢alisan
uzmanlar iginse egitimlere katilma ve yabanci dil olarak Rusga 6gretimi alaninda mesleki

faaliyetlerde bulunma imkan1 yer almaktadir (Pushkininstitute resmi internet sitesi).

Sundugu imkanlar bakimindan proje hem o6grencilere hem de dgretmenlere yonelik bir
calisma olup, bir¢ok farkli alanda ve seviyede egitim gérmek, dil ile ilgili projelerde yer almak
isteyenler i¢in olumlu bir alternatif tegkil etmektedir. Projenin sundugu kurslar incelendiginde,
sitedeki kurslar dil seviyesine gore Ucretsiz ve Ucretli ¢evrimici kurslar olmak Uzere ikiye
ayrilmaktadir. Dil seviyesine gore boliiniip hazirlanmus kurslar, sitenin “Ruscay1 6grenmek’
baslikli kistmda yer alan meniide bulunmaktadir (Puskininsititue learn internet sitesi). Al’den
C2’ye kadar tiim seviyelerde kurslarin bulundugu sitede her kursun kisa bir agiklamasi
verilmekte olup belirli diizeydeki Ogrenci ilgili kurs programini inceleyebilmektedir. Bu
alandaki tiim kurslarin 6zelligi tiim dil becerilerini (okuma, dinleme, yazma, konugma) ve
gramer ile kelime bilgisini gelistirecek sekilde olusturulmus olmalaridir. Ilgili projeye yonelik

olarak asagidaki 6rnek tablo Tiirkgelestirilerek sunulmustur?,

2 Rus. O6pa3oBaHue Ha PYCCKOM.

% Rus. YuuTh pyccKuii.

4 Rusca anlatimli tablolar metin icerisinde Tiirkcelestirilerek sunulmustur veya dipnot ile Tiirkce aciklamalari
eklenmistir (Gorsel 1, 2, 4, 6, 8, 9, 10). Site goériiniimiinii yansitan gorseller orijinalde oldugu gibi verilmistir
(Gorsel 3, 7). Ingilizce agiklamast olan gorseller ise oldugu gibi birakilmigtir (Gorsel 5).
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Al
Baslangic seviyesi

A2
Temel seviye

Bl
| sertifika seviyesi

Ogrenecekleriniz: Yapabilecekleriniz: Yapabilecekleriniz:
e Rusca okuma ve|e Kendiniz ve aileniz|e En sevdiginiz kitap
yazmak hakkinda basit veya film hakkinda
e Rusca sesleri, terimleri  kullanarak akic1 konugmak
kelimeleri ve anlatmak e llginizi ¢eken bir
cumleleri telaffuz | e  Giinlik iletisim konu hakkinda
etmek durumlarinda fikrinizi paylasmak
e Ruscadaki en basit konusmay1 e Ruslarin iste veya
metinleri  olusturup surddrmek okulda ne hakkinda
anlamak e Temel ve gunluk konustugunu
e Gulnlik durumlarda hayat ile ilgili anlamak
nasil davranilacagi ve bilgileri duyarak | ¢ Rusya’ya
ne sOylenecegi algilamak bulundugunuzda
bilmek e Basit sorular sorarak cogu durumda
ihtiyaciniz olan konusmay1
bilgileri 6grenmek strdirmek
B2 C1 C2

11 sertifika seviyesi

111 sertifika seviyesi

IV sertifika seviyesi

Yapabilecekleriniz:

Bir uzmanlik
alaninda yazilan
metinlerin i¢erigini
anlamak

Ana dil konusucusu
ile herhangi bir
zorluk yasamadan
akic1 ve hizl bir
sekilde konugmak
Belirli bir konu
hakkinda fikrinizi
savunmak

Ilginizi ceken cesitli
konularda yorum
yapmak ve ayrintili
yazilar olusturmak

Yapabilecekleriniz:

e Rus klasik yazarlarin
ne hakkinda
yazdigimi anlamak

e Bilimsel ve
profesyonel terimleri
kullanarak hizli ve
akici bir sekilde
konusmak

e Rus meslektaslarla
mesleki konularda
kolay iletisim
kurmak

e Bilimsel konularda
tutarli ve mantikl
makaleler hazirlamak

Yapabilecekleriniz:

e Tiim duyulanlar
veya okunanlari

anlamak

e Bilimsel makaleler
yazmak

e Karmasik konugma
durumlarinda

tonlama ile anlamlari
vurgulamak

o Ogretim faaliyetlerini
yuritmek

Gorsel 1. A1-C1 kurs gérinumda
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Al Temel Seviye

Kursun Icerigi

1.Fonetige giris modiilii

e Video ders formatinda
aktarilan Rus dilinin fonetik
yapisinin temel 6zellikleri

e Rusga sesli ve sessiz
harflerinin duyu ve telaffuzda
ayrimi, seslerin bir arada
kullanimi

e Rusca seslerin ve birlikte
kullanimlarinin yaz diline
yansimasi

e Ses-harf karsiliklarina ve
okuma kurallarina hakim olma

e Rusca sozcuklerin ses
ritimlerini 6grenme

e Rus tonlama sistemi ve bir
ifadedeki anlam1 aktarmadaki
rolii ile tanisma

2. Temel modul

e Zorluk derecesi artan
metinlerden olusan 20 adet
tematik ders

o Her bir derste yeni kelime ve
gramer materyali

o Her bir derste okuma,
dinleme, konugsma ve yazma
becerilerinin gelistirilmesine
yonelik aligtirmalar

o Gorsel ve videolar, Rusya ve
Rus kultdrd ile ilgili bilgiler

3. Ahstirma modiilii “S6z varhg ve
gramer”
e Gramer tablo ve semalari
e Gramer ve sdzvarligina
yonelik alistirmalar
e Yardim, yorum, ipucu ve
oneriler

4. “Ruslarla sohbet” podcast
moduli
« Ozgiin video klipler
e Videolarin anlasilmasina
yonelik aligtirmalar
e yazil1 ve sozlii anlatim
becerilerinin olugsmasina
yonelik alistirmalar
e Her bir video 6ncesi yeni
kelimeler

5. Yogun modiil

e Okudugunu anlama
alistirmalarindan olusan,
zorluk derecesi artan metinler

« Dinleme becerilerinin
gelismesine yonelik monolog,
diyalog ve poliloglar

e Yazihi ve s6zlli anlatim
becerilerinin olusmasina
yonelik alistirmalar

o Gorsellerle destekli gramer ve
sOozvarlig1 alistirmalari

6. Final testi
e Test. Sozvarligi. Gramer
e Test. Okuma.
e Test. Dinleme.
e Test. Yazma.
e Test. Konusma.

Gorsel 2. Al kurs icerigi

Siteyi tamimak adina izlenebilecek bir diger yontem ise projenin ana sayfasinda yer alan

5

“Online kurslar™ sekmesine tiklanarak cevrimici kurslarin bir arada bulundugu sayfanin

incelenmesidir. Rus dili, kiiltiirii ve edebiyati ile diger alanlarda kurslar mevcut olup tamamen

® Rus. Ouutaiin Kypcsl.
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Ogrencinin beceri ve hizina bagl olarak 6grenci tarafindan bireysel sekilde 6grenebilmesi i¢in
olusturulmugtur. Siteye iiye olunduktan sonra 6grenci, ilgi duydugu, 6grenmek istedigi kursu
secerek diledigi zamanda egitime baslayabilir. Kurs igerikleri, ders videolari, test ve notlar
takibi kolaylastirmak adina bagka bir uygulamada bir araya toplanmistir. Uygulamaya gegis,
“kursa basla”® butonuna basilarak otomatik olarak gerceklestirilir. Burada toplam 150 adet kurs
olup tamamu ticretsizdir. Kurs sonunda basarili olunmasi durumunda ise sertifika verilmektedir.
Calisma cergevesinde yabanci dil olarak Rusgay1 6grenenler icin kolaydan zora siraladigimiz

oneri mahiyetindeki kurslar ise su sekildedir:

- Rus dili: kolay baslangi¢ (Pycckuii si3bIk: 1eTkuii crapt)

- Yabancilar i¢in Rusca hizlandirilmis kurs: Al seviye (Qkcnpecc-Kypc pyccKoro si3bIka
JUISL UHOCTpaHIIEB. YpoBeHb Al)

- Yabancilar i¢in Rusca hizlandirilmis kurs: A2 seviye (Okcnpecc-Kypc pyccKOro sizbka
JUTsl THOCTPAHIIEB. YpOBeHb A2)

- Rusca iletisim dilinin 6gretilmesi. Kisim 1 (O0y4eHne pycckoMy pedeBoMy OOIIECHUIO.
Yacts 1)

- Rusga iletisim dilinin 6gretilmesi. Kisim 2 (O0yueHue pycckoMmy peueBoMy OOILIEHUIO.
Yacts 2)

- Rus dilinde diinyay1 kavriyorum (Ilo3Hato Mup Ha pyccKkoM sI3bIKeE)

- Dogru Rusca (I'pamoTHBI pycckuit)

- Rus dilinin stilleri (Ctunu pycckoii peun)

- Rus dilinin s6zciikbilimi  (JIekcukonorust pycckoro si3bika)

- Cagdas Rus dilinin fonetigi (PoHeTHKa COBPEMEHHOTO PyCCKOTO SA3bIKA)

- Cagdas Rus dilinin kelime yapis1 (Mopdemuka COBpeMEHHOTO PYCCKOTO S13bIKA)

- Cagdas Rus dilinin grameri (Mop¢oorust COBpeMEHHOI'O PyCCKOT'O sI3bIKa)

- Yabanc dil olarak Rusca 6gretim metodu (Meronuka npenogaBanus PKIN)

® Rus. Hauats u nepeiiTn.
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2. Puskin Devlet Rus Dili Enstitiisii “Cocuklarimiz icin Rusca”’

Projesi. Rusca 6gretmek
veya 6grenmek isteyen herkese hitap eden bir site olup okulda, evde bireysel ve grup dersler
icin olusturulan, ¢ocuklarin (genel olarak 5-15 arasi yas grubuna hitap etmektedir) oyun
oynayarak 6grenebilecekleri, dinleme yapip, test ¢ozebilecekleri, bilgisayar, tablet ve akilli
telefonlarla uyumlu egitici bir kaynaktir. Dil 6grenimini eglenceli hale getiren ve c¢ocukta

motivasyonu arttiran bir ders olusturmak i¢in kullanilabilecegi gibi oyun igerikli araglarin

olmasi hem ebeveynler hem de 6gretmenler i¢in biiyiik bir kolaylik saglamaktadir.

A3bIK

Yuobng TDoHMEOD OHTEHT ON RILING

m BoED %
3! ”"

Gorsel 3. Cocuklarimiz i¢in Rusga sitesinin goriintimii

Icinde 43 adet oyun alaninin bulundugu sitede, sunulan tiim oyunlar hem igerik hem de
zorluk derecesi bakimindan farklilik gostermektedir. Oyunlar okuma beceri seviyelerine gore
simiflandirilmigtir. Belirli yas araliklart i¢in uygun oyunlar ile oyunlarin metodolojik amacini
belirtmek i¢in ise kisa bir de agiklama mevcuttur. Bu bilgiler 6gretmenlere ve ebeveynlere
cocuklarin yasina, dil seviyesine, 6grenim ihtiyacina ve biligsel yeteneklerine uygun oyunlari

se¢melerinde yardimci olmaktadir (Kalenkova ve Zhiltsova 2017, s. 62).

Okuma metinleri A1-B2 seviyelerine uygun hazirlanmis olup dinleme kaydi ve resimler
ile desteklenerek cocugun algilamasina ve farkli dil becerilerine etki etmesine yardimci

olmaktadir. Kelime 6grenme se¢enegi 6 ana baslikta toplanmis olup kelimenin 6gretimi telaffuz

" Rus. Pycckuii si3bIK U1l HATUX J€TEH.
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ve gorsellerle birlikte desteklenmektedir. “Metodoloji kabinesi”® boliimiinde ise dgretmenler
ve ebeveynler i¢in dil dgretim ve egitimi alaninda yazilan makaleler ve bilimsel ¢alismalar,

yardimci kaynaklar, metodoloji materyalleri yer almaktadir.

3. Puskin Devlet Rus Dili Enstitiisii “Tatilde Rus¢a™® Projesi. Bu proje temelinde
videolu bir kurs olup Tanya ve Yegor adindaki iki arkadasin hayati hakkinda hazirlanmig bir
hikayeyi aktarir. Bilhassa ¢ocuklar ve farkli diizeyde Rusgay1 yabanci dil olarak 6grenenler i¢in
oldukgca ilgi ¢ekici olan sitede, 6grenci karsisina ¢ikan ¢izgi filmi izledikten sonra sitenin nasil
isledigi, hangi sayfalarda, hangi kisimlarda kelime ve dil bilgisi, Rusya tarihi ve cografyasi
iizerine alistirma seklinde verilen oyunlarin bulunabilecegi gosterilmektedir. Site ayn1 zamanda
cocuklariin Rusca 6grenmesini isteyen ebeveynler icin de ilgi ¢ekicidir. Kii¢lik ¢ocuklarla
calisgan Ogretmenler icinse hazir ders fikri sunarak videolarda yer alan kelime 6grenme ve

okuma etkinliklerinin oyunlarla birlikte nasil bir arada kullanilabileceklerini gostermektedir.

4. Rusya Halklarin Dostlugu (PYJIH)¥ Universitesi Online Kurslari. Universite
akademisyenlerinin bir araya gelerek olusturduklar1 ve {icretli/iicretsiz kurslarin paylasildigi
site dileyen herkese acik olup kayit secenegi ile egitim alma imkani sunmaktadir. Kurslar
basari ile tamamlayanlar i¢in e-sertifika verilmektedir. Rusc¢a alaninda toplamda 26 kurs olup
bunlarin 12’si'! iicretsiz hizmet vermektedir. Konulara béliinen kurslar videolu anlatimlarla
desteklenmekte ve agiklama kisminda kursun hangi amag¢ dogrultusunda ve kimlere yonelik
olarak verildigi agiklanmaktadir. Her boliim sonrasinda verilen test ¢aligmasiyla 6grenenlerin

bilgileri dl¢tlmektedir.

8 Rus. MeTonudeckuii KaOHHET.

% Rus. Pyckuii Ha KaHHKyIaX.

10 Universitenin Rusga kisaltmasinin bas harfleri — Poccuiickuit Yausepcurer Jpyx6s1 Haposos

11 Ucretsiz kurslarm adlari: Rus Dili — EVET! (Pycckuit a3bik - JIA!); Sifirdan Rusca (Pycckuit a3bik ¢ Hyns); Cin
dili konusuculari i¢in Rusg¢a (Pycckuii s3p1k ¢ Hyns ais xureneid [logaebecHoit); Rusga ismin halleri (Pycckue
nagexun); Dogru konusmayi birlikte 6greniyoruz (Yuumcs rpamote Bmecte); Rus dilinde hareket fiilleri (I'marosst
JBUKEHUS B pycckoMm si3bike); Tiim diinyayla Rusga konusuyoruz (I"oBopumM co BceM MEPOM mo-pycck); Tyi sdzler
(Jo0psie ciosa); Rus etiket dili baslangi¢ okulu (Hauanenas mkosia pycckoro stukera); Edebi materyaller
tizerinden Rus kiiltiiriinii 6greniyoruz (M3yuaem kyapTypy Poccun Ha nmuteparypHoM mMatepuaine); Yabancilar igin
Rusca: bilimsel konusma {islubu, sosyal bilimler alan1 (Pycckuii s3bIK 17151 HHOCTPAaHHBIX CTYJCHTOB: HAyYHBIN
CTHJIb PEYM, T'YMaHUTapHBIA Tpoduis); Meromuka npernogaBanus PKU mocpeacTBOM MyJbTHIUIMKALMH |
nerckoit murepatypsl (Cocuk edebiyati ve gizgifilmler araciligiyla Yabanci dil olarak Rusga dgretim metodu).
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RUS DIiLINDE HAREKET FiiLLERI

) ) KURS KIMIN ICIN
Ders hacmi: 16 akademik saat OLUSTURULMUSTURQ
MOOC kursu, temel ve/veya sertifika |
seviyelerinde Rusca bilgisine sahip yabanci
Ogrencilere yonelik olusturulmustur.

AMAC

KURS DETAYLARI MOOC kursu yabanci Ogrencilerde, cesitli
iletisim  durumlarinda  yeterli iletisim

becerisini  saglayan belirli dil aracim
kullanmay1 ve bir dil ortaminda basarili
iletisim i¢cin gerekli konusma temelini
gelistirmeyi amaglamaktadir.

Kurs suresi: 2 hafta

Egitim tipi: Genel egitici kurslar

Gorsel 4. PVJIH kurs segcim sayfast

5. Openedu.ru Kurs Platformu. “A¢ik Ogretim”!? egitim platformu Rusya’daki
iiniversitelerin derslerini ¢evirim i¢i kurslar seklinde sunan bir egitim platformudur. M.V.
Lomonosov Moskova Devlet Universitesi, St. Petersburg Devlet Universitesi, Ekonomi Y iiksek
Okulu (HSE) gibi Rusya’nin 6nde gelen iiniversitelerinden kurs ve sertifika alma imkani
sunmaktadir. Platformda bir¢ok alanda hem fiicretsiz hem de {icretli kurslar bulunmaktadir. Her
kurs dil egitimi, egitim siiresi, haftalik ders saati siiresi ve AKTS bilgisi seklinde kisa bilgiler
icermektedir. Kursun sayfasinda ayrica kurslar hakkinda, bunlarin uygulama sekli, kaynakgalar,
kurs edinim bilgilerine de yer verilmektedir. Dinleyici olarak katilim saglanan ve basariyla
tamamlanan kurslarda, istege bagli olarak gerceklestirilen kimlik tanimlamasi ile birlikte
yapilan degerlendirme sonucunda {icretli olarak sertifika verilmektedir. Platformda Rus dili ve
edebiyat1 alaninda tavsiye edilen kurslar arasinda Yabanci Dil Olarak Rus¢a - St. Petersburg
Devlet  Universitesi  (Pycckmii s3Ik Kak  uWHOCTpaHHBIA  CaHkT-IleTepOypckuii
rocyiapcTBeHHbIi yauBepeuter); Rusca - Cok Kolay! - Ulusal Arastirma Universitesi Ekonomi
Yiksek Okulu (Pycckuii s13pik - 3T0 Tak mpocto! - HalMoHa bHBINA HCCIeI0BATEIbCKHIA
yHHUBepcUTeT Briciias mkona 3koHOMUKH); Rus¢ayr Kolay Konusalim: Yabancilar i¢in Rusga
— M.V. Lomonosov Moskova Devlet Universitesi (T'oBopuM mo-pycckHii 1erko: Kypc pycckoro
S3bIKa JJII WHOCTpPAaHLEB - MOCKBOCKMI TOCYAapCTBEHHBIM yHUBEpcUTeT uMeHn M.B.
Jlomonocosa); Rusca ve Kultir Dili - Timen Devlet Universitesi (Pycckuii si3pIk 1 KyJIbTypa
peun - TIOMEHCKHIT TOCYIapCTBeHHBIN YHUBEpCUTET); Cagdas Rus Edebiyati - St. Petersburg

Devlet Universitesi (CoBpemennas pycckas nutepatypa - Cankr-IletrepOypckuii

12 Rus. OTkpbITOE 06pasoBanue.
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rOCYIapCTBCHHBIN yHUBepcuter); Altin Cag Rus Edebiyati Tarihi - St. Petersburg Devlet
Universitesi (Mcropus pycckoii murepaTypsl 3omotoro Beka- Cankt-Iletepbypckmii
roCylapCcTBeHHBI yHuBepcuretr); Giimiis Cag Edebiyati Tarihi - St. Peterburg Devlet
Universitesi  (Uctopus  nuteparypsl  CepebpstnHoro  Beka-  Caskt-IlerepOypckuit
rocyaapcTBeHHbI yHuBepenTer); Yabanct Dil Olarak Rusca Ogretim Metodu - St. Petersburg
Devlet Universitesi (Metoauka npenogaanus PKU Caunkt-IleTepOypckuii rocyjapcTBeHHbI

YHHBEpCHTET) yer alir.

THPbLITOS S
obpa3zoBaHue ¥

PyCcCcKM KaKk MHOCTPAaHHbIN

15 $espann 2021 - 10 woun 2023 r. ~ 4 3anuco Ha Kypc 3axkpoiTa

Hypc No pyccromMy A3bIKY KaKk uHocTpanHoMmy Bl+ npegrasnagen ans 1ex, Kro

pLIeHCTEOBaTL 1 3HAHWA DYCCHKONO A3BIKA NO \

1. Rypc Pyccruin

<CToI ANA

yHebHEIe BMOeOCINIHETHI, NOQNACTI, HTUHHLIE &

BaHMA, ayTeHTUYHBLE CThl ANA YTeHnA, pa3aenst « pamMmMaTmnKas,

14 Hegens

«fopoperves, «Basumonposepras.

Russian as a Foreign Language oT 6 Ao 7 uacos 8

Hegeno
This course is taught in Russian language.

2 3346THbIX eaAnHUUbI

The goal of this course is to summarize in a comprehensive way the know

skills of Russian as a Foreign Langu

B1l. This course has a

the Russian lifestyle and way of thinking. B -

%o
A

Gorsel 5. Openedu.ru kurs goruntisu

6. Moskova Devlet Universitesi “Rusca Konusma Zaman!” ** Projesi. Farkl1 yaslardaki
ogrenciler icin grup ve bireysel derslerde kullanilabilen kurslarda fonetik dersleri, Al ve A2
seviye kurslari, gramer kilavuzu ve sozliikler bulunmaktadir. Al ve A2 seviyesindeki kurslar,
hamurdan yapilmis ¢izgi film karakterlerinin yer aldigi ve ger¢ek konusma durumlarina
dayanan bir hikayeden olusur. Ders videolarinin 16 farkli dilde altyazilarla olusturulmus olmasi
ve ifade ile kelimelerin Ingilizce karsiliklarinin verilmesi kursu ¢ok ¢esitli iilke ve kiiltiirlerden
ogrenciler igin erisilebilir kilmaktadir. Ogrenciler bir dersten digerine gegerken kelime
dagarciklarini arttir ve yeni gramer bilgisine hakim olur. Ders materyalleri hem ¢evirim i¢i hem
de PDF formatinda mevcut olup kursa ayrica “Youtube”den veya “Talk2 Russia” mobil

uygulamasindan erisilebilir.

13 Rus. BpeMmst roBopuTh nmo-pyccku!
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Projede bulunan kurslardaki boliimlere bakacak olursak “Alfabe” («bykBapby») 10 adet
fonetik kurs, videolar ve ses dosyalarindan olusmakta olup, alfabeye giris, okuma kurallari,
Rusca kelime vurgusu ve tonlamayi igerir. Rusga baslangi¢ kursu, Al seviyesinde 15 dersten

”14 ye A2 seviyesinde 10 dersten olusan “Moskova tatili”*® adindaki iki kurstan

olusan “Canta
meydana gelmektedir. Bunun yani sira sitede A1-B2 seviyelerine uygun bulunan “Alfabeye
gore Moskova”; “Ulke capinda”; “Gelenekler ve Tarih”!® baslikli 13 video ve metin
icerikleriyle dil 6greniminin yani sira kiiltiir, tarih, edebiyat 6grenimi de desteklenmektedir. Ek
egitim materyalleri, sitenin “Diger materyaller” («Ipyrue marepuanb») kisminda toplanmis
olup bunlar okuma, dinleme ve filmlerden olusmaktadir. Kursta ders sirasinda 6grenilen tiim

kelimeler “Sozlik” (CroBaps) boliimiinde yer almaktadir (Petanova 2021, s. 121-122).

Gorsel 6. Al kurs icerigi

7. St. Petersburg Devlet Universitesi Yenex+15 Dijital Ders Kitab1. Rus¢a 6grenmeye

yeni basglayanlar i¢in olusturulan toplam 78 adet ders olmak {izere 4 boliimden olusan ve temel

i m ' TEMEL SEViYE
Al kursu "Yemonan' 15 dersten olusmaktadir. Kurs etkilesimli gorevler ve alistirmalar
iceren videolar, dilbilgisi konu anlatimlar1 ve testler igermektedir.
Ders 1. HAVAALANI Ders 9. DOVIZ ISLEMLERI
Ders 2. BAGAJ Ders 10. YOL TARIFi- 1
Ders 3. TAKSI Ders 11. YOL TARIFI - 2
Ders 4. OTEL Ders 12. JOHN VE MARIA
Ders 5. OTEL ODASI BULUSTULAR!
Ders 6. RESTORAN-1 Ders 13. MISAFIR - 1
Ders 7. TELEFON KONUSMASI Ders 14. MISAFIR - 2
Ders 8. RESTORAN-2 Ders 15. MISAFIRLIKTE
TEST 1 (Al) TEST 2 (A1)

diizeyde yabanci dil olarak Rusca egitim veren dijital bir ders kitabidir. Birinci boliimde (1-19.
dersler) 6grencilere Rusga harfler ve sesleri, bunlarin yazim ve telaffuzlari verilmekte, dilbilgisi
olarak isim, sifat ve fiil konular1 islenmekte, basit climle kurmaya yonelik ¢aligmalar yer
almaktadir. Ikinci bdliimde (20-40. dersler) grenciler birbirleriyle nasil tanisacaklarini,

kendileri ve arkadaslarini nasil anlatacaklarini, {ilkeleri ve Rusya hakkinda konugmayi

14 Rus. Yemonan.
15 Rus. MoCKOBCKHE KaHHKYIIBL.
16 Sirastyla Rus.: «Mockga o andasuty», «Ilo crpane», « TpauIliu U HCTOPHUS.
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ogrenirler. Gramer konulan fiiller, sifatlar ve zaman kategorisinden olusur. Ugiincii bdliimde
(41-60. dersler) ogrenciler yeni kelimelerle tanisir, ismin hallerini ve karmagik ctimleleri
kurmay1 6grenirler. Dordiincii ve son boliimde ise (61-78. dersler) 6n ekli hareket fiilleri,

baglaclar ve ¢esitli konusma konular1 bulunur.
3. DIL OGRENIMINDE KULLANILABILiR COKLU MEDYA KAYNAKLARI

Bu béliimde bir 6nceki basliktan farkli olarak dil 6§reniminde ve 6gretiminde hem 6grencilerin
hem de egiticilerin 6zellikle tarih, kiiltiir ve edebiyat alanlarindaki bilgilerini arttirmak iizere
hazirlanmis ¢oklu medya kaynaklari1 ele alinmaktadir. Bunlar sirasiyla Rusya ile ilgili ¢izgi

filmler (Multi-Rusya); Rusya’nin Yollar1; Edebiyat Ekspresi; Raf!’ Projeleridir.

Rusya ile lgili Cizgi Filmler Projesi, hamurdan yapilmis karakter ve nesnelerden olusan
bir animasyon video serisidir. Her video bir dakika uzunlugunda olup Rusya’nin sehirlerinden,
bolge ve halklarindan birisi tanitmaktadir. Rusya kiiltiirii ve tarihi dersleri i¢in oldukg¢a yararh
bir kaynak olusturan sitede toplam 48 adet video vardir. Ayrica projenin Youtube kanalinda

daha fazla video mevcuttur.

Rusya’nin Yollar1 Projesi, lilkenin tarihi ve 6nemli yerlerini bir arada toplayan ¢oklu
medya kaynagidir. Sitede sunulan harita iizerinden Rusya’nin bolgeleri ve sehirleri segilerek
orada bulunan tarihi ve 6nemli yerler hakkinda bilgi edinilebilir, hazir olusturulmus rotalar
incelenip Rusya’ya olasi seyahatlerde de bu rotalar kullanilabilir. Her bir tarihi mekan detaylh
bilgilerle sunulmakta olup yakinda bulunan diger gezilecek yerler harita iizerinden
gorintilenebilmektedir. Ek olarak tarihi yerler ile ilgili video, miizik, resim ve fotograf
cekimleri de incelenebilir. Asagidaki gorselde Moskova’da yer alan, gezilip goriilecek yerlerin

adlar1 ve haritadaki konumlar1 verilmektedir.

" Mynpru- Poccus, Joporu Poccun, Jluteparypusiii sxcnpecc ve IMonka.
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Gorsel 7. Jlopoecu Poccuu site goriintiisti

Edebiyat Ekspresi projesi, Ruscay1 yabanci dil olarak &grenenlerde klasik edebiyata
kars1 ilgi uyandirmay1 amaglamak ve ayni zamanda edebiyat dersi veren dgretmenlere gorsel
destekli kaynak saglamak iizere olusturulan bir sitedir. Projede 10 Rus yazarin hayati ve eserleri
hakkinda bilgiler ve dersler yer almakta olup bu yazarlara ait miize ve sergilerden video ve
fotograf kaynaklar1 da verilmektedir'®. Edebiyat derslerinde ve B1 Ustii seviyesinde olan

ogrenciler icin ek kaynak olarak yararlanilabilir.

18 Gorselin Tiirkgelestirilmis hali su sekildedir: Edebiyat ekspresi projesi Rus edebiyatina ithaf edilmistir. Projede
10 klasik yazar, 40 video dersi, 10 cevrimigi test ve V. I. .Dal Devlet Rus Edebiyat: Tarihi Miizesi koleksiyonlarina
yonelik ¢cagdas yazarlar tarafindan olusturulan 10 rehber kaynak yer almaktadir.
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AMTEPATYPHbIF OHJIAMH-MAPLIPY']
DKCI'IPECC 110 JLOPOI'AM PYCCKOM KJIACCHMKHM
I

M.IO. NlepmonToB A.U. lepuen WU.C. Typrexwes ©DO.M. floctoesckun A.lM. Yexos B.A. bprocos A.A. bnok
M.M. MNpuwesud A.H. Toncrowrn B.Jl. MacrepHak

(&) e > X P & @

TTpoekT «JInreparypHbIii 9KCIIPEeCC» HHOCBSIIIEH PYCCKON
Jureparype. 10 rmcaresiei-KJIacCMKoB, 40 puaeoaerkumii, 10
OHJIaMH-TecTOB 1 10 niyreBojinTe/ieil OT COBpPEeMEeHHbIX rnucartesiein
110 KOJuIeKIusiMm I'ocy 1apcrBeHHOI'O My3€si MCTOPUU POCCUMCKON
anTeparypbl uMenin B.V. I1ans.
&

& @2 @&

Gorsel 8. Jlumepamyphwiii s5xcnpecc site goriintimii

Raf projesi, Rus edebiyatinin en 6nemli eserleri hakkinda detayli bilgi veren biinyesinde
108 eser barindiran bir egitim projesidir. Her bir eser hakkinda detayli analiz bulunmaktadir.
S6z gelimi, Rus yazar M. Lermontov’un iinlii eseri “Zamanimizin bir Kahramani’%eseri
hakkinda bir okuyucu kitabin ne zaman ve nasil yazildigini, baskarakterler ve yazar arasindaki
benzerligi, boliimlerin neden zaman cizelgesine gore karmasik bir sirayla verildigini
Ogrenebilir. Bu bakimdan site, edebi eserlerin okunmasi sirasinda okuyucuda olusan tim
sorularin kolaylikla cevaplanmasina yardimer oldugu gibi, edebiyat hakkinda bilgi edinmeyi

kolay ve egleneli hale getirmektedir.
4. DERS OLUSTURMADA KULLANILABILECEK DiJITAL KAYNAKLAR

Ruscay1 yabanci dil olarak 6gretenler i¢in materyalleri eglenceli, zengin ve ilging kilabilmek
hem derslerin monoton ge¢mesini Onlemek hem de gorsel agidan Ogrencinin dikkatini
cekebilmek adina 6nemlidir. Bunun i¢in bilhassa Rus dili egitiminde kullanilabilecek baglica
dijital araclar arasinda “Wordwall”, “Learning Apps”, “Lifeworksheets” ve “Storyborad That”

Onerilebilir.

¥ Cagimizin bir Kahramani seklinde de gevrilmektedir.
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Wordwall hem interaktif hem de yazdirilabilir etkinlikler olusturmak i¢in kullanilabilen
bir aractir. Yeni etkinlik olugturma sablon se¢imi ile yapilmaktadir. Tek bir tiklama ile farkli
sablon olusturmaya gecilerek hizli ve kolay etkinlikler olusturulabilir. Bu 6zellik sayesinde
ogrencilere sunulacak konular farkli sekillerde aktarilabilmektedir. Egitmen, sistem igerisinde
cesitli 6gretmenler tarafindan hazirlanan etkinlikleri de kendi olusturdugu sinif ve 6grenci
grubu i¢in giincelleyip yenileyerek kullanabilir. Bu yontem o6zellikle kelime o6grenme

caligmalari i¢in faydali ek bir kaynaktir (Golovaha, 2021, s. 115).

Test Eslestir Kutuyu ag
w Coktan secmeli bir dizi soru. Her anahtar kelimeyi tamiminin Acmak ve icindeki 6geyi ortaya
Devam etmek icin dogru cevaba yanina sarikleyin ve birakin B B ckarmak icin sirayla her kutuya
x| x dokunun dokunun.
= Q Garkifelek J Gameshow testi Eslesmeyi bul
-
Hangi 6genin bir sonraki sirada . Zaman baskisi, yasam cizgileri Ortadan kaldirmak icin eslese
geldigini gérmek icin carkifelegi X [ % : ve bonus turuyla coktan se¢meli | [7o7ttTotiotoooos cevaba dokunun. Tim cevapla
dondorun. R . bir sinav. ® H A kaybolana kadar tekrarlayin.
-
== Grup siralamasi Kelime Corbasi Anagram
- - Her 6geyi strikleyin ve dogru Her cimleyi dogru siraya gore LiL Sozcugl veya ifadeyi duzeltmek
grubuna birakin. mnlm yeniden dizenlemek ic m..EE icin h ogru kenumlarna
;. kelimeleri strakleyin ve birakin. B3 surukleyin.
Foonc] ros | Eksik kelime Etiketli diyagram Eslesen ciftler
( Bir metin icindeki kelimeleri Noktalan resimdeki dogru B Eslesen olup olmadiklarim
g - cimle icinde dogru konuma yerlere sriikleyip birakin ortaya cikarmak icin bir seferde
biraktiginiz bir cimle n bir ¢ift kutucuga dokunun.
tamamlama etkinligi
Kelime awvi Hafiza Kartlari Rastgele kartlar
Kelimeler bir harfi1zgarasinda On tarafinda bir ifade, arkasinda Kansik bir desteden rastgele
gizlidir. Onlar olabildigince ise bunun tamimi olan kartlan . kartlar dagrin.
cabuk bulun x| kullanarak hafizanizi sinayin
\\ Kostebek vurmaca EEEE Bulmaca Kutucuklari gevir
Kostebekler birer birer gorunar, Bulmacayr ¢cozmek icin ipuclarini Yakinlastirmak icin dokunarak
]
[l v kazanmak icin sadece dogru kullanin. sdzclge dokunun ve gevirmek icin kaydirma
olanlara vurun. Ve cevap yazin. yaparak iki tarafli kutucuklar
serisini kesfedin.

Gorsel 9. Wordwall sablon 6rnegi

Learning Apps, egitim ve ogretim siireglerini etkilesimli 6gelerle destekleyen ticretsiz
bir uygulamadir. Uye olmadan da etkinlik ve dgretici oyunlarin olusturulabildigi, kullanicilar
tarafindan olusturulmus etkinliklerin ayrica diizenlenip 6zellestirilebilecegi sitede bilgi edinimi
20 farkl1 dilde miimkiin kilinmistir. Etkilesimli etkinlik olusturabilmek i¢inse sitede bulunan ve

sablonlarin, araglarin kullanilmasin1 adim adim anlatan bir kilavuz bulunmaktadir (Fedotova,

2002, s. 74).

Lifeworksheets, etkilesimli 6devler ve materyaller olusturmak icin basit ve kullanish bir
aragtir. Daha 6nce olusturulmus olan Word, PDF dosyalar1 veya herhangi bir ders kitabindan

taranan sayfalar diizenlenerek etkilesimli hale getirilebilir. Boylece var olan materyallere ses

109



WLS ~ Cilt/ Volume: I1I, Say: / Issue: I, Aralik | December 2023

ve video dosyalari, bosluk doldurma gibi aracglar eklenebilir. Ayrica materyaller, bir ¢evirim i¢i
ders kitab1 olusturup bunlar bir arada toplayarak 6grencilere kaynak olarak sunulmak {izere
gonderilebilmektedir. Ogrencilere iletilecek bireysel giris kodu ile galismalarindaki basari
diizeylerinin takip edilmesi de miimkiindiir. Uygulama iizerinden olusturulan tiim sayfalar

tekrar PDF’ye doniistiiriiliip yazdirilabilir.

Storyboard That, gorsel temelli Ogretici bir arag olup kayit olmadan
kullanilabilmektedir. Ug slayttan olusan bir sahne ve hikdye olusturmak i¢in kullanilan sitede
bircok c¢esitli karakter, yer, nesne kullanilarak derslerde islemek iizere farkli gorseller
olusturulabilir. Karakterlerin durusu, ruh hali, duygulari, kiyafet, ten, gz rengi, boy, kilo gibi
ozellikler de diizenlenebilmekle beraber, farkli sahneler olusturularak gorseller tizerine bilhassa

ogrencilerin konusma ve anlatma becerilerini gelistirmeye yonelik derslerde kullanilabilir.

5. BIREYLERE YONELIK DIJITAL ARACLAR YARDIMIYLA
OLUSTURULAN DERS ORNEKLERI

Incelemenin gergevesini cok genisletmemek adina bu kisimda kisaca ¢ocuklar egitim verilmesi
durumunda dijital araglardan ne sekilde faydalanilabilecegi iizerine durulacaktir. Cocuklarla
caligmak ders i¢in siirekli olarak yeni, ilging ve dikkat ¢ekici materyal arayisini da beraberinde
getirmektedir. Giiniimiizde ¢ocuklar i¢in hazirlanan egitim materyallerinin ¢ogu daha canli ve
eglenceli hale getirilerek sunulmaktadir. Bunun nedeni bir¢ok klasik 6gretme ydntemiyle
cocuklara Rusga dgrenmeyi tesvik etmenin gittikge daha giic olmasindan kaynaklanmaktadir.
Cocuklarin derslere olan ilgisini arttirmak, dikkatlerini istenilen yone ¢ekmek ve motivasyonu
arttirmak i¢in derslerde en az 1 ile 3 arasi bir dijital kaynak ve egitici oyun kullanmak en etkili
yontemlerden biridir. Bu ayni zamanda ¢ocugun dikkatini arttirmaya ve yorgunlugunu

azaltmaya yardimci olmaktadir (Ageeva 2022, s. 99).

Cocuklar i¢in bir 6rnegi olusturacak olursak dncelikle konu se¢imini belirlemek gerekir.
So6zgelimi evcil hayvanlar ve yavrulari konusu incelenecek ise oncelikli ilk adim yeni kelime
ogrenimi olmalidir. Derste yeni 6grenilecek kelimeler word dosyasinda veya sunum seklinde
resimleri ile birlikte olusturularak cocuklara sunulabilir. Yeni kelimeleri 6grenme ve tekrarlama
sirasinda ¢ocuklarin seviyelerine uygun basit gramer yapilar1 eklenebilir. Ders 6rneginde “Bu
kim? Bu....” («Kmo smo? Omo...») yapisindan yola ¢ikilarak kelime 6greniminin soru-cevap
seklinde yapilmasi planlanabilir. ikinci adimda, bosluk doldurma etkinligi ile 6grenilen

kelimeler i¢cinde gecen iinlii harflerin duyulusu ve yazilisi ile ilgili fonetik bir ¢alisma
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yapilabilir. Ugiincii adimda, derse dijital kaynaklar ve 6grenmeyi destekleyen oyunlar eklenir.
Ik olarak Puskin Devlet Rus Dili Enstitiisii “Cocuklarimiz igin Rus¢a” Projesi’nde hazirlanan
“Anneler ve yavrular” («Mawmsl u gerénsimm») adlt oyun secilerek, ¢ocugun seslendirilmis
gorevi dinlemesi ve yavrusunun annesini bulmasi istenmektedir. Sonraki ii¢ etkinlik Wordwall
platformunda hazir bulunan kaynaklardan olup, her biri farkli ¢alisma sekline sahiptir. Birinci
etkinlik, gorseldeki hayvanlarin adlarimi eslestirmesini isteyen bir calismadir. Ikinci etkinlik,
harflerin dogru siralamada yerlestirilmesiyle birlikte derste Ogrenilen kelimeleri bulmaya
yoneliktir. Uciincii etkinlik ise tamamen gorsellerden olusup, resimdeki yavruya bakilarak
alttaki seceneklerden annesini bulmasina yoneliktir. Bu etkinligi gergeklestirirken ders basinda
yeni kelimeler 6grenildigi zaman kullanilan basit gramer yapisi ile birlikte cocugun gorselde
gordiiklerini seslendirmesi istenebilir. Dordiincii adim, dersin bitmesine dogru kelime
Ogrenilmesine yoOnelik son kontrollerin yapilmasidir. Ders 6rnegimizde Youtube’da hazir
bulunan video-test 6rnek alinmistir. Dogru cevabin gosterilmesi ile birlikte hayvanin ¢gikardig
ses de yer almaktadir. Bir sonraki derste evcil hayvanlarin ¢ikardigi seslerin 6grenilmesi
durumunda bu video bir 6n hazirlik niteligi de kazanmis olmaktadir. Ders ile ilgili tahmini bir
gorseli asagida tek bir semada su sekilde sunabiliriz. Yine calismanin fazla gorsellerle

dolmamasi acisindan belirli kisitlamalara gidilerek alistirma bagslhiklarina daha ¢ok yer

verilmistir.
JTOMAIIHUE ’)KUBOTHBIE U UX JETEHBIIINA
(Evcil Hayvanlar ve Yavrular)
1. IToBTOpHUTE M 3ayunTE 2.3anmoTHATE NPOIYCKH, 3. OT™MeTbTE AeTEHBIIA
Hosble cioBa (Yeni kelimeleri BCTABLTE HEOCTAIOLIHE U €ro Mamy
tekrar edin ve dgrenin) rJIacHble OyKBBI

(Yavruyu ve annesini
KTO 9TO? 2TO... (Bosluklar: doldurun, eksik isaretleyin)

olan iinlii harfleri yerlestirin) .
[TepeiinuTe Mo CChIIKE:

O-KE-Y-U-A-E MamMsbl 1 uX IeTEHBIIIN
) ' (Anneler ve yavrulari
BULMACA GORSELI linkine gidiniz)
COBAKA r C b GORSEL
LHIEHOK
(Bu Kim? Bu ....) I Hlo K

Kopek, Kdpek yavrusu
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4. Hainure M cOeTNHUTE
JKUBOTHBIX HA KAPTHHKE

(Resimde hayvanlari bulup
eslestirin)

[TepeiinuTe MO CCHUIKE:!
JlomalHue >KUBOTHBIC U
JIETECHBIIN HA KAPTUHKE

(Resimde evcil hayvanlar ve
yavrulari linkine gidiniz)

GORSEL

5. CobGepure c10Ba U3 OyKB

(Harflerden kelime
olusturunuz)

[IepeiinuTe MO CCHUIKE:!
AHarpamma JoMalliHue
JKMBOTHBIC U JICTCHBIIIN

(Resimde evcil hayvanlar ve
yavrular1 anagrami linkine

gidiniz)

GORSEL

6.Buxropuna:
Ha3oBuTe ’KHUBOTHBIX U
BbIOepHUTE UX MaMy

(Yarisma: hayvanlari
adlandirin ve annelerini
secin)

[TepeiinuTe 1O CCHUIKE:
JleTeHblln U UX MaMBbl

(Anneler ve yavrulari
linkine gidiniz)

GORSEL

sekmesine gidiniz)

Gorsel 10. Cocuklar igin 6rnek ders modeli

7.Tect: Jlomammuue :xuBotHbie (Test 7: Evcil hayvanlar)

6. SONUC

[Tepeiiaute no cebuike: Jlomaminue xxuBoTHbie Bujeo-tecT (Evcil hayvanlar video-test

Gelisen diinyamiz ¢ercevesinde yabanci dil egitiminde teorik bilgilerin yani sira gorsel,

ilgi ¢ekici ve bilgiyi eglenceli bir sekilde sunan materyallerin kullanimina olan ihtiya¢ kendini

belirgin bir sekilde hissettirmektedir. Dijital platformlar bu yonde materyallerin

hazirlanabilmesi ve sunulmasi veya bu ¢esit materyallerden faydalanabilmek adina 6nemli

kaynaklar olarak karsimiza ¢ikmaktadir. Degisen ve gelisen diinyamizda da bu yenilikleri

bilmek ve bunlara hakim olmak artik neredeyse bir zorunluluk halini almaktadir. Buna karsilik

dijital platformlarin hem Ogrenci hem de Ogretmen icin avantajlar1 olabilecegi gibi
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dezavantajlar1 da olabilmektedir. Bu dezavantajlardan en belirgin olani ise hem 6greticinin hem

de dgrenenin teknik bilgilere de sahip olmasi gerekliligidir.

Dijital ortamda egitimin avantajlari ve dezavantajlarindan yola ¢ikarak cevrimigi
ders/kurs olustururken bir 0gretmenin egitimin Ozelliklerine gore dikkat etmesi gereken
noktalar dersin sekron ve asekron olmasina bagl olarak degiskenlik gdsterebilir. Cevrimici es
zamanl ders/kurs olustururken hem 6grenci hem de 6gretmenin kullanacaklar1 teknik alt
yapinin saglam, sunulan ders materyalinin yiiz yiize yapilan dersten daha ilgi ¢ekici, dikkatleri
iizerinde toplayic1 sekilde olmasi gerekir. Her iki tarafta dijital 6gretim araglarinin ve
kaynaklarin kullanimini bilmelidir. Cevrimi¢i es zamansiz ders/kurs olustururken ise,
hazirlanan dijital 6gretim kaynaklarinin, 6grencinin tek basina kavrayabilecegi dl¢lide kolay ve
anlasilir olmasina, bireysel 6grenme ve ¢evrimig¢i egitimin sentezlenerek bir 6gretme metoduna
agirlik verilmesine ve videolar ile gorsel materyallerle dersin desteklenmesine Onem

verilmelidir.

Rusga Ogretimi ve Ogrenimi temel alinarak incelenen c¢alisma, dijital araglarin
kullanilarak egitimin daha da zenginlestirilebilecegini gostermektedir. Bununla birlikte sunulan
Rusca ders ornekleri ile dijital kaynaklarm kullaniminin iilkemizde pedagojik ilkelere
dayandirilarak 6grencilerin 6zel ihtiyag¢ ve yeteneklerine gére de uyarlanabilecegine iliskin bir

alternatif sunmaktadir.

Yabanci dil olarak Rusgay1 6grenenler ve bu dili yabanci dil olarak 6gretenler i¢in ¢esitli
ve ekonomik kaynaklari tanitmaya yardimc1 olmak tizere hazirlanan, Rus dilin egitimi ile ilgili
en giincel kaynaklari tek bir elde toplamay1 hedefleyen bu ¢alismanin genis kitlere ulasacak
olmasinin yan sira Tiirkgenin yabanci dil 6gretiminde olusturulan veya olusturulacak olan
dijital araclara bir Oneri mahiyeti tasiyabilmesi acisindan faydali olabilecegi ayrica

diistiniilmektedir.
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EXTENDED ABSTRACT

Today, foreign language education is reconstructed with the changing world. Not only the form
of education, but also the ways of teaching and the resources used are diversifying. With the recent
proliferation of online education, this diversity is most evident in digital tools in foreign language
education. There are many digital resources that can be used for Russian, which is one of the
languages learned as a foreign language in Turkiye. In Russia, the digital tools, which are aligned
with the Russian curriculum, include digital tools and multimedia resources that can be used both
in online classes and for individual study. These digital tools can help teachers as well as students,
making language learning more lively and fun. For those who want to learn Russian as a foreign
language in Turkiye, there are a wide range of organisations and opportunities available online that
cater to different levels, help develop personal skills, and are suitable for different age groups.

These are:
- Russian online courses offered by language centres and schools such as TOMER, OYDEM;
- Russian online courses organised by RUSMER, the Russian language and culture centre

- With Ankara University's Russian Language and Literature Distance Learning Undergraduate

Programme, it is possible to have a diploma after 4 years of education;
- Russian language courses offered by Edx and Coursera learning platforms;
- Resources and sites that are open access on the Internet and prepared in Turkish;

- Taking online private lessons in Russian. All of these can be listed as the main opportunities.
In addition to these, other lesser-known resources that can be effective and useful in Russian
language learning are digital tools created by universities and language institutes in Russia. These

are:
- Pushkin State Institute of Russian Language "OGpa3oBanue Ha pycckom" Project
- Pushkin State Institute of Russian Language "Pycckuii s3b1k a5 Hammux aereit”" Rogojesi
- Pushkin State Institute of the Russian Language "Ruski Ha kanukynax" Rogozhi
- Online Courses of the Russian University of Friendship of Peoples.
- Openedu.ru Course Platform. Online education platform

- Moscow State University "Bpewms rosoputs no-pyccku!" Project

- St Petersburg State University Yenex+15 Digital Textbook.
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Besides this, there are also multimedia resources designed to increase the knowledge of both
students and teachers in language learning and teaching, especially in the fields of history, culture
and literature. These are the projects MynbTr- Poccust, [loporu Poccuun, JIutepatypHslii sKcmpecc

and ITonka.

It is important for those who teach Russian as a foreign language to make their materials fun,
rich and interesting in order to prevent the lessons from being monotonous and to attract the
attention of the students visually. For this purpose, Wordwall, Learning Apps, Lifeworksheets and
Storyborad That can be recommended among the main digital tools that can be used especially in

Russian language education.

Based on Russian language teaching and learning, the study shows that education can be further
enriched by using digital tools. However, it is thought that the use of digital resources with the
presented Russian lesson examples can be adapted to the specific needs and abilities of the students
based on pedagogical principles in our country. It is also thought that this study may be useful in
terms of being a suggestion for the digital tools created or to be created in the teaching of Turkish
as a foreign language.
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Abstract

Social justice can be accomplished if all individuals are treated equally without any
discrimination based on their identities. Identity can be composed of several components such
as age, race, gender, and nationality. Understanding disability-related issues, including the
nature of disabilities and the challenges faced by individuals with disabilities in their daily lives,
is crucial for societal development. Although there has been some acknowledgment of the
importance of integrating disability studies into educational frameworks, there is still a need for
more robust and effective implementation strategies. This paper argues that the inclusion of
disability studies should not be confined to special education alone but should be an integral part
of curricula across all educational domains. Particularly in the field of English language
teaching, incorporating disability studies can be a significant step towards fostering social
justice. The effective integration of disability-related issues into the English teaching curriculum
necessitates their inclusion in English language teacher education programs. This approach is
pivotal for equipping teachers with the necessary knowledge and skills to promote inclusive
practices, with a focus on individuals with disabilities. Drawing on existing literature, this study
proposes specific practices for the inclusion of disability studies in English language teacher
education programs, with a particular emphasis on Tirkiye. These practices aim to empower
educators in fostering an inclusive and equitable learning environment, thereby advancing the
cause of social justice through education.

Oz

Sosyal adalet, tiim bireylerin kimliklerinden kaynaklanan herhangi bir ayrimciliga maruz
kalmadan esit muamele gérmesiyle saglanabilir. Kimlik, yas, 1rk, cinsiyet ve milliyet gibi ¢esitli
unsurlardan olugmaktadir. Engelliligin dogasi ve engelli bireylerin karsilagtigi zorluklar gibi
engellilikle ilgili konularin anlagilmasi, sosyal gelisim i¢in son derece dnemlidir. Engellilik
konularinin egitime dahil edilmesinin 6nemi bir nebze kabul edilse de bu konuyla ilgili hala
etkili uygulama stratejilerine ihtiya¢ duyulmaktadir. Bu makale, engellilik ¢aligmalarinin sadece
ozel egitim alaniyla siirlt kalmamasi, tim 6gretim alanlarinin miifredatina dahil edilmesi
gerektigini vurgulamaktadir. Ozellikle de Ingilizcenin 6gretimi alaninda engellilik
calismalarinin dahil edilmesi sosyal adaletin yayginlastirilmasi bakimindan énemli bir adim
olabilir. Engellilikle ilgili konularmn Ingilizce dersi miifredatina etkin bir sekilde dahil edilmesi,
bu konularin ingilizce dgretmen yetistirme programlarinin miifredatina konmasini da zorunlu
hale getirmektedir. Bu yaklasim, engelli bireyleri odak noktas1 yaparak, 6gretmenleri kapsayici
uygulamalar1 tesvik etmek igin gereken bilgi ve becerilerle donatma noktasinda 6nem arz
etmektedir. Mevcut alanyazina dayanarak, bu c¢alisma, 6zellikle Tirkiye’de olmak iizere,
Ingilizce 6gretmeni yetistirme programlarina engellilik calismalarmin dahil edilmesi igin
uygulamalar 6nermektedir. Bu uygulamalar, egitimcilerin daha kapsayici ve adil bir 6grenme
ortam1 olusturmalarini saglayarak, sosyal adaletin gelisimine katki saglamay1 amaglamaktadir.
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1. INTRODUCTION?

Social justice entails creating a society where all community members are treated
equally regardless of their identities. It addresses numerous aspects to guarantee a fairer world.
Among these aspects is disability. Social justice is very important in promoting equality for
individuals with disabilities. Moreover, their equal inclusion in every aspect of social life is a
key aspect of social justice. However, despite various endeavors to empower social justice and
inclusion for marginalized student groups, the rate of progress has been slow within the
educational sphere (Keefe, 2022). Schools, therefore, play an essential role in encouraging
social justice by incorporating Disability Studies (DS). As English as foreign language (EFL)
classes provide extensive content for teaching the language, they can serve as suitable venues

for emphasizing matters concerning disability.

The language of instruction in EFL classrooms is English. Consequently, there can be a
wide array of themes and topics that can be addressed in EFL classrooms. This means that while
the learners learn about vocabulary and grammar, they can also concentrate on the information
and discussions focusing on disability. Thus, disability as a part of social justice could be
incorporated into the language curriculum and EFL teachers could explore disability themes
with the help of particular methods and materials. However, EFL teachers must be
knowledgeable in addressing such topics. For this reason, EFL teacher education programs
should include DS in the curriculum to advance social justice. Nevertheless, various general
education teacher training programs are limited to offering one course about special education,
and pre-service teachers are introduced merely to disability types in this course (Cosier &
Pearson, 2016). In this way, teacher education programs may not adequately prepare
prospective teachers to accommodate the needs of learners with disabilities. Thus, EFL teacher
education programs should also expand their coverage of DS. This study, therefore, has
significant implications for EFL teacher education programs considering international and
national contexts. The recommendations from this study will also serve as a basis for future

studies.
2. SOCIAL JUSTICE AND DISABILITY STUDIES

Oxford Learners’ Dictionaries (2022) define social justice as “the fair distribution of

wealth and opportunities within a society.” The concept entails establishing a society where

! This study was partly presented at the “International Symposium on New Trends in Language Studies” which
was held in Ankara/Tirkiye between the dates of 28-29 April 2023.

118



WLS ~ Cilt/ Volume: Il, Say: / Issue: ||, Aralik | December 2023

equality serves as a basis for all individuals. However, social justice is not a natural endowment;
therefore, individuals should receive a good education for empowering it (Clark, 2006). They
should grasp the content of social justice and be provided with opportunities to cultivate it in

the community.

As equality lies at the heart of social justice, equal treatment of people with disabilities
should also be recognized. Consequently, it can be understandable that social justice and DS go
hand in hand (See Tschanz, 2018). Addressing DS, therefore, is needed to accomplish social
justice. Many arguments have been advanced to find ways of accomplishing social justice in
education (Francis et al., 2017). Thus, one effective way of achieving it in education can be
through EFL classes. In EFL classrooms, the course content is mainly operated in English.
Thus, a pile of knowledge and discussions can be conducted to teach English. While conveying
the instructional practices in English and practicing vocabulary and grammar, the learners can
also give their attention to the social justice content. DS can be incorporated into language
teaching programs and implemented by EFL teachers using appropriate language teaching
methods and resources (Arslan, 2021). This is particularly relevant as disability-related

pedagogy has recently gained prominence among educators (McKinney, 2016).
3. INTEGRATION OF DISABILITY STUDIES IN EFL CLASSES

The integration of disability-related issues into the curriculum has been dominated by
the field of special education (Connor et al., 2015). However, a cross-disciplinary approach
should be employed in addressing these issues. Among them, English language teaching is an

ideal field to raise many important social issues.

First, if there is a learner with any form of disability in the class, then it is essential to
emphasize and discuss materials that focus on topics of disability, rather than dismissing and
ignoring them. However, this should be done without offending the learner and strengthening
the stereotypes. Although some related studies point out the value of simulations in enhancing
awareness of disabilities, they also warn that such interventions in classes could be offensive
or frustrating for learners with disabilities (See Griffin et al., 2007). Having a disability should
be considered and emphasized as an identity, such as being a member of a race, ethnicity,
culture, or gender (Lalvani & Bacon, 2019). This shows how diverse the classroom environment
is. In parallel with this thinking, EFL teachers should be meticulous in choosing the right

activities in the class.
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EFL teachers can address disability-related issues in some ways. For example, they can
inform the learners about disability-related content. This can include some concepts such as
able-bodied, disabled, and disability. In so doing, the learners can develop an understanding of
these concepts. This would be helpful to dismiss any misconceptions and develop an awareness
of the issues of concern. In addition, raising voices against discrimination and taking the
initiative for attending projects for social justice is necessary. For example, in the EFL context,
volunteer activities can be organized by the EFL teachers. EFL learners can visit some disability
organizations and they can then write their reflections in English about such visits. This can be
a part of journal writing, depending on the learner outcomes.

Conducting such activities in EFL classes promotes inclusivity in the classes by
empowering the representation and inclusion of people with disabilities in society. However,
the EFL field should move beyond incorporating disability-related activities. EFL teachers
should also gain an understanding of disability as a pedagogical construct. This means
accommodating instructional approaches to the diverse needs of learners with disabilities.
Subsequently, the teachers can identify the most suitable methods of teaching English and

ensure a more participatory and inclusive learning venue for all students.

4. IMPORTANCE OF DISABILITY STUDIES IN EFL TEACHER EDUCATION
PROGRAMS

Despite numerous efforts to foster social justice and inclusion for marginalized students,
the rate of progress is slow and the representation of students with disabilities is too low in the
educational arena (Keefe, 2022). Consequently, teachers play a crucial role in addressing this
problem as they are the first encounters for students with disabilities. They are essential agents
to initiate an inclusive environment for students with disabilities by considering their needs.
For this reason, DS need to be integrated into teacher education programs. However, it should
be understood that DS are not the monopoly of special education teacher training programs. As
DS fall into a cross-disciplinary subject, general education teacher training programs should
also involve them. Coupled with this thinking, Cosier and Pearson (2016) indicate that many
general education teacher training programs involve only one course about special education
where the teacher candidates are introduced to categories of disabilities. They thus maintain
that DS are not synonymous with, and are limited to special education and that teacher educators
can promote social justice in education if they can motivate them to make a critical analysis of
the disability issues. Teacher educators from all fields of teacher preparation programs need to

raise awareness of DS to promote non-ableism.
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Thus, EFL teacher education programs should also incorporate DS. The inclusion of DS
in EFL teacher education programs can provide the pre- and in-service EFL teachers with the
necessary knowledge and skills to create an inclusive learning environment. In this way, EFL
teachers may know about the challenges and difficulties that learners with disabilities
experience. They may become aware of the discrimination they are exposed to, and create
opportunities for the learners to collaborate with disability organizations. This understanding
allows them to eliminate stereotypes stemming from ableist thinking. When the EFL teachers
embrace learners with disabilities as a form of identity such as having a difference in race,
religion, and language, social justice and inclusive education could be empowered. In this way,
the needs of learners with disabilities can be adapted according to the pedagogical approaches
employed by teachers. The recognition of individual differences is important, which may entail
using additional pedagogical implementations. As suggested by Karagiannidis et al. (2020),
speech recognition software can be considered as part of assistive technologies to support
learners with disabilities.

Sowell and Sugisaki (2021) argue that identifying learning disabilities may be complex
within EFL education settings. Therefore, EFL teachers should gain familiarity with
disabilities. If they get informed about disability-related issues, they become more
knowledgeable about learning styles and strategies to be adopted for supporting students with
disabilities. Then, teachers could develop and implement instructional practices that cater to the
unique needs of all learners in their EFL classrooms, which can create a more inclusive

classroom.
5. NATIONAL CONSIDERATIONS AND CHALLENGES IN TURKIYE

In Turkiye, the National Disabled System lists more than 2,5 million disabled people
(Ministry of Family and Social Services of the Republic of Turkiye, 2022). In addition to that,
data obtained from the Ministry of National Education shows that there are nearly 473,000
students in special education institutions in the country (MoNE, 2021). This statistical
information highlights the importance of acknowledging the needs of individuals with
disabilities in Turkiye in the realms of social services and education. It presents the importance
of creating awareness in the society. This can be feasible through empowering pedagogical

understanding, acceptance, and inclusivity.

Although there are several endeavors to create an inclusive educational environment in
Tirkiye, the extant literature shows that inclusive philosophy has not yet been understood and

implemented (Sakiz & Woods, 2015). Therefore, teacher educators must embrace DS in teacher
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education programs. Equipping teachers with relevant skills and knowledge can aid in
effectively teaching students with disabilities.

Turkiye also emphasizes inclusion in education for students with disabilities in the
country's 2023 Education Vision and underscores the need to provide in-service education
programs for teachers from all branches to promote inclusive education (MoNE, n.d).
Therefore, it is primary for teacher education programs to include disability and inclusion-
related courses (Sakiz & Woods, 2015). Considering that DS have a cross-disciplinary nature,
one ideal venue for incorporating disability-related issues can be EFL teacher education
programs.

In Turkiye, Council of Higher Education (CoHE) updated the EFL teacher education
program in 2018 (CoHE, 2018). In this recent program, the courses are distributed over two

semesters in four years. All courses are divided into three categories:

(1) General teacher education courses: These courses are offered in all teacher education
programs including Mathematics teacher education, Turkish teacher education, and Science
teacher education. They include obligatory and elective courses such as educational sociology,

educational psychology, instructional technologies, and counseling.

(2) Subject-specific teaching courses: They are primarily related to EFL teaching and include
obligatory and elective courses including English teaching methods, language acquisition, and

teaching English to children.

(3) Core courses: They include elective courses including nutrition and health, human rights

and democracy education, and media literacy.

Turkish EFL teacher education program includes some courses that primarily prioritize
disability-related issues and they are elective general teacher education courses including
Special Education and Inclusion, Attention Deficit Hyperactivity Disorder, Education of
Hospitalized Children and Inclusive Education, Learning Disabilities, Individualizing, and
Adapting Instruction.

Therefore, there is a pressing need to augment the number of obligatory and elective
courses enlisted in subject-specific and core courses in the EFL teacher education program. The
additional courses may be varied and related to different aspects. For example, a course on
language assessment methods could be developed specifically for students with disabilities.
With the help of this course, the EFL teacher candidates could be introduced to various tools

for assessing disabled students' language performance. Another course could be on instructional
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technologies, providing teachers with the knowledge and skills for providing language support
for students with disabilities. Such courses can address the particular needs and challenges of
them.

6. APPROACHES AND BEST PRACTICES IN LANGUAGE TEACHER
EDUCATION

Although there are many endeavors to emphasize social justice in teacher education
programs, these programs often fail in empowering students' learning as they hinge on a specific
political ideology (Cochran-Smith et al., 2009). Acknowledging this limitation, teacher
education programs need to employ an inclusive approach as DS are part of promoting social
justice. However, from the perspective of language teacher education, few models are

specifically developed for inclusive second-language teacher education (Blume et al., 2019).

For example, Chan and Lo (2016) make some recommendations for accomplishing
inclusive education in the EFL profession. First, they point out the need to provide EFL teachers
with autonomy in order to enable them to implement inclusion in their classes. Second, a
collaborative environment should be created, providing the EFL teachers with the opportunities
to learn and act together for inclusive teaching. Third, they maintain that language teacher
education should not only rely on a purely technical approach but should incorporate a

sociocultural perspective by allowing EFL teachers to make reflections as inclusive teachers.

Furthermore, within the framework of the community of practice, Blume et al. (2019)
developed a seminar for pre-service EFL teachers to promote inclusivity. Accordingly, the
seminar included themes such as defining inclusivity in the realms of EFL, the use of task-based
language teaching for inclusive EFL settings, addressing some language difficulties (dyslexia),

and the use of technological tools to empower inclusivity in EFL classes.

Another remarkable endeavor is by Ali (2018) who explored in-service EFL teachers’
needs with respect to inclusive education. The findings reveal that they need to know the
methodology, curriculum development, and classroom management to effectively teach EFL
learners with special education needs. Thus, the researcher indicated the need to develop
professional development programs for EFL teachers in order to familiarize them with the

essential strategies to manage these students.

Overall, although there are some meaningful initiatives to promote inclusive education,

there is a scarcity of models adopted for inclusive foreign language teacher education. Thus,
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more inclusive approaches that are autonomous and comprehensive are needed to encourage

inclusive education and non-ableism.

7. IMPLICATIONS FOR POLICY AND PRACTICE IN EFL TEACHER
EDUCATION

Drawing on the study by Ashby (2012), the first step is to adopt an inclusive curriculum
design for EFL teachers. Teacher candidates should have the knowledge of methodology and
strategies to teach students with disabilities. Assessment methods, teaching techniques, and
instructional technologies should be customized to meet the needs of students with disabilities.
For example, the adoption of different technological tools such as text-to-speech technology
can help learners with visual impairments. In addition to such technological tools, modified
assignments and materials should also be promoted in EFL classrooms to ensure equal
opportunities. For instance, if needed, EFL teachers may need to add subtitles to videos or create
documents with suitable fonts and contrasts (Sowell, 2023). Therefore, related courses through
which pre-service EFL teachers are introduced to such knowledge and skills should be added
to the EFL teacher education programs. Considering the current EFL teacher education program
in Tarkiye, it would therefore be beneficial to increase the number of courses concerning

inclusive education.

In addition, Sowell and Sugisaki (2021) suggest some strategies for promoting inclusive
classrooms. These strategies include encouraging guided note-taking, using extra time, and
offering explicit instruction. Through guided note-taking, the learners can be more focused on
the language tasks. The use of extra time and explicit instruction could also facilitate the
language learning process for learners with different needs. While providing explicit
instruction, EFL teachers need to use visual support. These strategies may be necessary for
meeting the learning needs of diverse learner groups. Therefore, EFL teacher education

programs should focus on integrating such strategies in order to promote inclusion.

Gilham and Tompkins (2016) included DS in a pre-service teacher education program.
In that program, the researchers gave some tasks concerning disability to pre-service teachers.
For example, the pre-service teachers were invited to explore the university campus for finding
out whether/to what extent the campus was accessible to the disabled. The researchers think
that such tasks are beneficial for creating awareness of disability and accessibility issues.
Drawing on this study, these tasks could be adapted to EFL teacher education programs.

Considering the EFL teacher education program in TUrkiye, school practicum courses could
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include such tasks where the pre-service EFL teachers are assigned to schools and investigate
them to see how well they accomplish inclusion in terms of accessibility. Alternatively, as part
of the Community Service Practice course, pre-service EFL teachers may have the chance to
visit different social settings such as markets, hospitals, and stations and be asked whether the
facilities are available for people with disabilities. This will help the teacher candidates to

become aware of the challenges the disabled people experience.

Apart from these initiatives for pre-service EFL teacher education, continuous
professional development programs including workshops and short teacher training programs
could also be designed for in-service EFL teachers. The programs can address differentiated
instruction, supportive instructional technologies, or classroom management techniques. In
Tlrkiye, one to two students with disabilities can attend classes with their non-disabled
counterparts (Turkish Legal Gazette, 2006). By attending such programs, the teachers can
update their methodological knowledge and skills to address those students’ specialized
learning needs. Therefore, the Ministry of National Education or other civil teacher education
centers should focus on the development of continuous professional development programs for

in-service teachers to encourage inclusive practices.

8. CONCLUSION AND RECOMMENDATIONS FOR FUTURE
RESEARCH

Social justice aims for a society where equality is primary for all members regardless of
their identity-related characteristics such as gender and race. Having a disability, whether
permanent or temporary, counts as a part of someone's identity. In order to accomplish a justice
world, disabled individuals should be treated fairly just like their able-bodied counterparts are.
Therefore, there is a need to create awareness of disability and disability-related issues.
Individuals need to know the categories of disabilities, disabled peoples' unique needs, and the
challenges they face due to disabilities. At this point, the key role of EFL classes in contributing
to promoting social justice through including disability should not be underestimated. The EFL
teachers can address disability issues through different activities including projects, reflections,
discussions, or preparing posters. By using these activities, EFL learners can become aware of
disability types, develop empathy toward their related challenges, and challenge their

stereotypes.

In order to effectively incorporate these activities into the curriculum, EFL teachers need

to gain the necessary knowledge and skills. Therefore, EFL teacher education programs should
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incorporate disability-related content. This can include an introduction to the disability term,
various assessment methods, teaching approaches, and using supportive technologies for
students with disabilities. Considering the EFL teacher education program in Turkiye, the
number of courses that address DS can be increased. This would help future EFL teachers
promote inclusivity in their classes by acknowledging the different needs of students with

disabilities.

While this study has recommendations for including DS within EFL teacher education
programs, more research needs to be conducted to see whether/to what extent the pre-service
EFL teachers are aware of disability-related issues, and to find out their level of preparedness
in teaching English to students with disabilities, particularly in the Turkish context. In addition
to that, considering the scarcity of developed models for inclusive second language teacher
education (Blume et al., 2019), further research is needed to design successful approaches and
strategies to incorporate DS in EFL teacher education programs. Therefore, a needs analysis
could be conducted in Turkiye and accordingly, a disability-inclusive program for EFL teachers
could be developed. This would be a good example for the curriculum developers in addressing

the need for developing inclusive language teacher education programs.
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EXTENDED ABSTRACT

When all individuals in a society are treated fairly and there is no discrimination based
on identity, social justice could be achieved. Components such as age, race, gender and
nationality construct identity. Having a disability is also a part of one’s identity. Society should
be aware of disability-related issues. For example, they should know what a disability is, and
what people with disabilities encounter as challenges in their real lives. Social justice and
disability studies should be related to each other, as addressing disability studies is preliminary
to social justice. In recent years, there has been a recognition of the importance of including
disability studies in the educational sphere. However, there is still a need to incorporate well-
established endeavors for effective implementation. Therefore, disability studies should not be
seen as an extension of special education. All educational branches should handle disability
studies in their curriculum extensively. Among them, English language teaching is an ideal
venue to include disability studies. EFL teachers can address disability-related issues in
different ways, such as by informing the learners about the disability types, the challenges the
disabled people face, and providing opportunities for the learners to take part in related projects.
Such activities can raise learners’ awareness about disability-related issues by empowering
social justice. Thus, effective incorporation of disability-related issues into the English
language teaching curriculum necessitates adding disability studies to EFL teacher education
programs. Then, teacher candidates can be introduced to concepts such as ableism, non-ableism,
disability, and different learning styles. Considering the current number of disabled people and
students in the special education institutions Turkiye, incorporation of disability-related issues
in EFL teacher education programs has become more significant than before. By drawing on
the extant literature, this article recommends some good practices for including disability
studies in English language teacher education programs in Turkiye. One of them is to adopt an
inclusive curriculum design for EFL teachers (Ashby, 2012). In this sense, various
technological tools, such as text-to-speech, can be employed to evaluate the language
proficiency of learners with visual impairments. Another practice is to give more place to
community service practices for teacher candidates to help them understand the problems the
disabled people experience (Gilham & Tompkins, 2016). Although this study has suggestions
for incorporating disability studies in EFL teacher education programs, further investigations
are required to find out whether / to what extent the pre-service EFL teachers know about
disability-related issues in the Turkish context. Also, needs analyses can be further implemented

to EFL teachers to design disability-inclusive programs for EFL teachers.
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Abstract

The focus of this study is an examination of The Marriage of Heaven and Hell (1790) by William Blake
(1757-1827), the English poet and engraver, aiming to demonstrate its provocative exploration of
language and semiotic paradigms. By navigating through the expanse of Blake’s revolutionary and
semiotic approaches, it seeks to shed light on his deliberate subversion of politically charged, traditional
linguistic and religious norms during the Romantic period. Additionally, the study underscores the pivotal
role of “negative theology” and “random profanity” — essentially, an unorthodox treatment of religious
experience and an outright departure from expected communication norms in a religious context,
respectively — within Blake’s narrative, examining Blake’s adept fusion of the sacred and the profane to
disrupt conventional semiotic frameworks. The study specifically notes that The Marriage of Heaven and
Hell itself is an attempt to invert not only the so-called one-to-one correspondence between the sign and
the meaning it refers to, but also the binaries that are culturally conceived as contrasting and incongruous.
In pursuit of these objectives, this paper aims to draw thought-provoking parallels between Blake’s
subversive linguistic techniques and the semiotic theories advanced by St. Augustine (354-430) and C.
S. Peirce (1839-1914). It accentuates Blake’s deliberate deviation from such fixed signs methodologies
as put forth by St. Augustine, pointing out the consonance between Blake’s approach and Peirce’s
dynamic triadic model of signification. Ultimately, the study endeavours to elucidate how Blake’s
disruptive linguistic position in The Marriage of Heaven and Hell not only contests customary sign
systems but also actively fosters interpretations that are not only profound but subversive as well. Serving
as a crucial conduit, Blake’s seminal work serves as a significant bridge connecting established semiotic
conventions with the dynamic semiotic vision posited by C. S. Peirce, ultimately fostering a more
nuanced and expansive apprehension of Blake’s literary and philosophical legacies.

Oz

Bu calismanin odak noktas1, ingiliz sair ve graviir sanatgist William Blake’e ait (1757-1827) Cennet ile
Cehennemin EVIiligi (1790) adli eserde dil ve semiyotik paradigmalarin provokatif bir sekilde ele
alinmasi lizerine bir inceleme sunmaktir. Bu makale kapsaminda Blake’in devrimci ve semiyotik
yaklagimlarinin derinliklerinde gezinmekteki amag, sairin Romantik donemde politik agidan yiiklii,
geleneksel dil ve dini normlar1 kasitli olarak nasil altiist ettigini ortaya koymaktir. Ayrica ¢alisma,
Blake’in anlatisinda kullanilan “negatif teoloji” ve “rastgele profanlik” gibi yontemlerin hayati roliinii
vurgular. Sairin kutsal ve diinyevi arasindaki farklarini siliklestirilmek suretiyle esasinda onlar1 yekpare
hale getirmesinin, geleneksel semiyotik gergeveleri nasil altiist ettigini inceler. Bu kapsamda burada 6ne
sirllmektedir ki 6zellikle Cennet ile Cehennemin Evliligi adli eserde altiist edilmek istenen, yalnizca
isaret (sign) ile onun tekabiil ettigi varsayilan anlam (meaning) arasindaki sézde uyum degil, ayni
zamanda kiiltiirel olarak zit ve uyumsuz kabul edilen s6zde ihtilafl ikili yapilardir (binaries). Yukarida
siralanan amaglar dogrultusunda bu makale, Blake’in Cennet ile Cehennemin EVIiligi adli eserindeki
tahripkar dil teknikleri ile St. Augustine (354-430) ve C. S. Peirce (1839-1914) tarafindan ortaya konmus
gostergebilim teorileri arasinda bir gerek ¢atisma gerekse uzlagidan kaynakli birtakim siireklilikler ortaya
koyar. Blake’in St. Augustine tarafindan savunulan “sabit isaretler” (fixed signs) metotlarindan nigin
sapmay1 tercih ettigini irdeler ve Blake’in yaklasiminin Peirce’in dinamik bir anlayisla olusturdugu
“igaretlemenin tiglii modeli” (triadic model of signification) ile uyumlu olan taraflarin1 gosterir. Sonug
olarak bu ¢alisma, Blake’in Cennet ile Cehennemin Eviiligi adli eserindeki ezber bozucu dil kullaniminin
sadece geleneksel isaret sistemlerine meydan okumakla kalmayip ayni zamanda derin ve tahripkar
yorumlar1 da aktif olarak tesvik ettigini aciklamay1 amaglamaktadir. Blake’in okuyucuya yeni ufuklar
acan eseri, yerlesik semiyotik kurallar1 C. S. Peirce’in dinamik semiyotik vizyonu ile birlestiren 6nemli
bir kopru vazifesi gorerek, sairin edebi ve felsefi mirasina daha incelikli ancak kapsamli bir bakis agist
sunar.
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1. INTRODUCTION

William Blake (1757-1827), the English poet and engraver of profound visionary
insight, stands as an individual luminary whose singular oeuvre eludes classification within
conventional boundaries. The distinctiveness of his creative output renders any attempt at
categorisation a formidable challenge. From his earliest days, Blake professed to have
experienced mystical religious encounters ranging from the vision of God’s countenance nearby
to celestial apparitions and visits from such prophets as Ezekiel (Tatham, 1906, p. 20). The
fusion of such experiences coalesced into a continuum of profound and remarkable episodes in
Blake’s life, presumably acting as a catalyst for a lifelong odyssey marked by profound spiritual
quests. Indeed, the full expanse of Blake’s artistic and literary output offers persuasive
documentation of the profound and unwavering faith “imbued with a religion of piety,

enthusiasm and vision” (Ackroyd, 1995, p. 18).

On another biographical note, one can see that Blake’s work is also characterized by
heavy symbolism, recurring themes of familial dysfunction, and a portrayal of the “father
figure” as both oppressive and symbolic, appearing as “a serpent or a priest” (Ackroyd, 1995,
p. 21). Considering the hardships in terms of building a healthy relationship with his family, it
is almost unsurprising that Blake’s creative efforts were aimed at forging a distinct literary
heritage. Blake’s “instinctively questioning and potentially rebellious nature” (Beer, 2005, p.
3) motivated him to create epic poetry driven by a desire to establish a unique legacy and lineage
entirely of his own making (Ackroyd, 1995, p. 21), without exclusively or approvingly relying

on governing bodies, existing traditions, or influences.

Given this biographical framework, it is reasonable to assert that Blake’s earlier literary
corpus brims with a rebellious ethos, positioning itself as a resolute resistance against the
constraints imposed by figures of authority, which notably include dogmatic religious tenets.
This defiant sentiment finds its most poignant expression in his seminal work, The Marriage of
Heaven and Hell (1790).} In this literary opus, Blake offers a profound critique of rigid religious
dogmas and a simultaneous exaltation of the “Devil” as a symbol of heroism, unwavering in

his defiance against the autocratic bodies masquerading as sacred figures.

The distinctive argument of this paper lies in its exploration of Blake’s subversive

semiotics within The Marriage, drawing connections between his approach and the semiotic

! From this point forward in the paper, the full title The Marriage of Heaven and Hell will be abbreviated as The
Marriage for brevity and ease of reference.
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theories of notable figures such as St. Augustine and C. S. Peirce. At its core, this study rests
on the premise that this visionary masterpiece, true to its name, not only challenges the status
quo, but also offers a critical scrutiny of established semiotic norms. The Marriage indeed
stands an audacious endeavour aimed at disrupting the established associations between signs
and their assigned meanings. It is an act that, in the process, confronts and shakes the very
foundations of deeply ingrained cultural dichotomies. Moreover, with its unorthodox treatment
of religious experience (negative theology) and its outright revolt against expected norms of
communication in a religious context (random profanity), Blake’s masterpiece emerges as a
powerfully provocative catalyst for dismantling and subsequent reshaping of the very fabric of
communication. Taking these ideas into consideration, the investigation in this paper seeks to
delve into the intricate layers of Blake’s artistic and philosophical pursuits, thus facilitating a

deeper insight into his legacy as a pioneering Romantic poet.

By establishing links between Blake’s (1757-1827) subversive semiotic discourse in
The Marriage and such influential figures in semiotics as St. Augustine (354-430) and C. S.
Peirce (1839-1914), this paper aims to highlight the depth of Blake’s intellectual engagement
in theological and semiotic scholarship, and situate his approach within a broader domain. St.
Augustine, a prominent figure in Western theology and philosophy, profoundly influenced the
understanding of the relationship between language, semiotics, and theology. His seminal
works including On Christian Doctrine (397) stand as a cornerstone for understanding the
complex relationship between signs and meanings within a religious context. Juxtaposing
Blake’s creative and intellectual contributions with St. Augustine’s insights on theological and
semiotic paradigms casts a light on Blake’s engagement with and departure from such

established conventions.

Likewise, C. S. Peirce, widely recognized as the pioneer of modern semiotics, is a
prominent figure in the field. His triadic model of signification, focusing on the dynamics
between the sign, the object, and the interpretant, served as a fundamental underpinning for
contemporary semiotic thought in the late 19th and early 20th centuries. Through a comparison
of Blake’s provocative and unorthodox use of signs and symbols (i.e., his semiotic rebellion)
with Peirce’s triadic framework, this paper aims to shed further light on the extent to which
Blake positions himself within the semiotic discourse by contextualizing his work within the

theological and semiotic traditions that preceded and followed his time.
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2. BLAKE’S SUBVERSIVE SEMIOTICS

The field of semiotics, dedicated to the study of signs and their application, explores the
intricate ways in which meaning is generated, communicated, and comprehended across a range
of sign systems, including language, visual symbols, and gestures. On the other hand, “semiotic
subversion” involves the purposeful disruption or defiance of established meanings,
conventions, dominant ideologies, power structures, and social norms expressed through signs
and symbols. Within the historical context of the 18th and 19th centuries, characterized by
notable socio-political shifts (i.e., the Enlightenment, Romanticism, and revolutions)?, a
subversive semiotic approach served to critique and challenge prevailing power structures, at
times aligning itself, albeit ambivalently, with the period’s revolutionary ethos. This course of
semiotic subversion has undeniably left an enduring mark on cultural and artistic expression,
ultimately laying the groundwork for the emergence of postmodernism in the 20th century,
where the deconstruction of signs and symbols emerged as a pivotal aspect of literary and

artistic movements.

A key figure in the Romantic movement, Blake aimed to challenge the established
norms and systems of his time, specifically the authority of the monarchy and the Church of
England. His works were marked by a fervent dedication to social justice, addressing concerns
such as child labour and societal hypocrisies.® Blake’s The Marriage was written and completed
in the early 1790s, during the radically turbulent political landscape of the French Revolution.

Whereas such influential figures as Edmund Burke, whose Reflections on the Revolution in

2 The Enlightenment period of the 18th century prominently prioritized reason, scientific exploration, and a faith
in human advancement. Within this milieu, semiotic subversion often materialized as a confrontational stance
against religious and monarchical authority, employing satire and irony as instruments to subvert established
beliefs and practices. The literary endeavours of Jonathan Swift and Voltaire stand as exemplary instances of
utilizing satire and irony to subvert societal and political norms. Their works dared to challenge the prevailing
status quo and provocatively interrogate the authority wielded by the ruling elite. On the other hand, the 19th
century marked the ascendancy of Romanticism, a movement that celebrated emotion, individualism, and nature.
Semiotic subversion in this era often entailed a recalibration of established artistic and literary conventions,
fostering the genesis of inventive and novel forms of expression. Renowned artists of the 19th century, including
Francisco Goya, employed visual subversion as a compelling means to illustrate the brutal realities of war,
castigate social injustices, and articulate potent political and emotional messages within the realm of their artistic
endeavours.

3 Although Blake remained unaffiliated with any recognized political faction, the language he used to express his
apprehensions with the detrimental consequences of the Industrial Revolution, and his employment of symbolic
language to narrate the far-reaching repercussions of the French and American revolutions and capture the nuanced
complexities of these historical events consistently embodies a rebellious spirit against the misuse of class power,
a theme thoroughly examined in David V. Erdman’s seminal work Prophet Against Empire: A Poet’s
Interpretation of the History of His Own Times (1954).
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France (1790) aimed to reduce the early English enthusiasm for the revolutionary cause,*
considering the revolution as a total break with the past, Blake viewed it as a return to a
tradition® even older than the one on which Burke had based his argument.® Especially
influenced by J.J. Rousseau and Thomas Paine at this stage in his career, Blake believed the
French Revolution would return humanity to its original, uncorrupted form (Richey, 1992, pp.
817-818). Blake’s work, situated within the socio-political and intellectual context of his time,
underscores the profound significance of the quest for a pristine language and, consequently,

the deliberate practice of semiotic subversion.

Furthermore, Blake’s deep spiritual and mystical perspective called for a language that
could rise above conventional religious expressions, allowing him to convey his direct, personal
connection with the divine. Blake’s goal was to devise an untainted language that would
eliminate the dangers of miscommunication and misrepresentation. This language was intended
to challenge authority, champion individualism, convey personal experiences, express
mysticism, criticize social injustice, and nurture artistic innovation during his era. In this
respect, it could be held that semiotic subversion not only gave Blake the means to critique and
undermine the symbols and language established institutions relied on to perpetuate their
authority; but it also enabled him to stress the pressing nature of social issues and bring attention

to the plight of those in the margin.

Blake’s Romantic and visionary stance in The Marriage corresponds with his view of

the revolutionary stance, specifically within the context of the French Revolution, as a potential

4 Blake articulates his disapproving views of figures such as Burke in the following note, providing a clear
expression of his critical assessment: “I read Burkes Treatise when very Young... | felt the Same Contempt &
Abhorrence then; that | do now.” (qtd. in Ackroyd, 1995, p. 25)

° Sophia Rosenfeld in A Revolution in Language: The Problem of Signs in Late Eighteenth-Century France (2001)
juxtaposes the evolving ideas of language and the all-encompassing upheaval that swept over France in the latter
half of the eighteenth century and draws a connection between the French Revolution and the dispute over “signs,”
which she demonstrates preoccupied the thinking of numerous intellectuals and cultural critics from the 1740s to
the early nineteenth century. “At the end of the eighteenth century,” states Rosenfeld, “enlightened inquiries into
the evolution and function of signs had a decisive impact on how people saw the political struggle around them
unfolding, how they imagined or tried to shape its conclusion, and, finally, how they wrote its history” (p. 246).
Accordingly, she adds, the revolutionaries devoutly struggled from 1789 to “purify and rationalize the national
language in accordance with the rules ostensibly provided by nature” (p. 130, emphasis added).

8 It is essential to recognise, however, that the investigation into William Blake’s intellectual connection with the
French Revolution represents a multifaceted issue that underwent a transformative evolution over time.
Recognition must be given to the fact that Blake’s approach to the revolution cannot not be characterised as stable;
within his ideological stance, temporal nuances were evident. This is particularly pronounced when examining the
significant shift occurring between 1789 and 1792, coinciding with the Reign of Terror. For a thorough exploration
of Blake’s changing views on the French Revolution, it is advisable to refer to influential scholarly texts such as
Northrop Frye’s Fearful Symmetry: A Study of William Blake (1947), David Erdman’s Blake: Prophet Against
Empire: A Poet’s Interpretation of the History of His Own Times (1954), and Jacob Bronowski’s William Blake
and the Age of Revolution (1965).
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means to rediscover a purer, unspoiled state of human existence. This perspective enhances the
work’s lasting impact in the domains of literature and philosophy. Blake’s conviction that
prevailing social, political, and religious systems had tainted and constrained human nature led
him to see the revolution as an opportunity to transcend these restrictions and enable individuals
to rediscover a sense of freedom, authenticity, and a connection with their genuine, uncorrupted
selves. Aside from mirroring the prophetic scriptures (Altizer, 2009, p. 33), The Marriage was
therefore composed to deliberately convey Blake’s profound Romantic and revolutionary ideals
(Mee, 2003, p. 137), including his distinctive approach to language and random blending of the
sacred with the profane — which ultimately functions to problematise the rigid and dogmatic

facets of traditional religion.

In The Marriage, Blake presents sections titled “A Memorable Fancy” that merge
visionary encounters, mystical ideas, and provocative imagery. This part represents Blake’s
intent to undermine traditional religious narratives and meld the divine with the profane,
potentially stimulating critical thinking and exploration of refreshed perspectives. In the very
first “A Memorable Fancy”, Blake creates an image of “walking among the fires of Hell,
delighted with the enjoyments of genius (which to angels look like torment and insanity)”
(Blake, 2007, p. 113). This image carries a profound message, asserting that the prevailing
concepts of heaven and hell are essentially constructs imposed by established religion.’
Additionally, it conveys the notion that human beings can draw insights from the “Infernal
wisdom” (p. 113) as seen in the subsequent part titled “Proverbs of Hell”. Evidently, this section
stands out as one of the most memorable segments in the text, featuring a series of deliberately
blasphemous and randomly profane aphorisms when considered through the spectacles of
traditional religion. As an illustration, it contains aphorisms such as “The road of excess leads
to the palace of wisdom” (p. 113) and “The nakedness of woman is the work of God” (p. 114).
These proverbs disrupt established moral and religious norms, prompting readers to re-evaluate

the boundaries between what is sacred and profane.

Blake further exhibits his subversive approach in his treatment of the character of the
Devil. Usually considered the embodiment of evil, the Devil in The Marriage is portrayed as a
liberator and a harbinger of enlightenment. By casting a figure typically associated with evil as
a hero and a symbol of resistance against an authoritarian God, Blake intentionally blurs the

lines pertaining to the preconceived classifications of religion. Last but not least, throughout

" Therefore, for Blake, “If the doors of perception were cleansed everything would appear to man as it is—infinite.”
(The Marriage, p. 120)
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The Marriage, Blake examines the concept of “contraries”, proposing that the juxtaposition of
opposites is a progressive act that unveils higher and deeper truths (e.g., “Without Contraries is
no progression”, p. 111). This philosophical stance contests traditional religious binaries and

fosters the fusion of elements, underlining their interdependence.

The instances in The Marriage where Blake aims for the deliberate fusion of the sacred
and the profane (referred to as his “subversive semiotics” in this article) carries substantial
implications for the customary one-to-one association between signs and meanings. These
ramifications disrupt traditional semiotic and linguistic conventions by emphasizing the
multiplicity of meanings and the role of context in it, as they carry out the subversion of
established symbols across the text, thus unveiling the intrinsic interplay of contraries. This
progression ultimately results in a critical examination of signs thanks to Blake’s
implementations of “negative theology™® that at once points to the limitations and expansive
capabilities of language, and “random profanity”® as a tool of provocation and reappraisal of

the profane within the bounds of language.

Blake’s purposeful melding of the sacred and the profane emphasizes the multitude of
meanings that signs and symbols can convey. Traditional semiotics typically presumes a
singular, permanent meaning to be linked with a sign,'® but in Blake’s work, the very symbols,
words, and images can convey conflicting or layered meanings, disrupting the notion of a one-
to-one correspondence and emphasizing the intricacy of interpretation. This is because, in
Blake’s text, the interpretation of signs is not haphazard but profoundly tied to the context. This
is illustrated in The Marriage when the angel shows Blake his “eternal lot” in hell, but when
the angel disappears, he finds himself “sitting on a pleasant bank beside a river by moonlight,
hearing a harper who sung to the harp” (pp. 122, 123). When the angel asks him how he escaped,
Blake says that “All that we saw was owing to your metaphysics” (p. 123). This part of the text

accentuates the significance of considering the context in semiotic analysis, as meaning (i.e.,

8 Negative theology describes the divine by emphasizing what God is not, acknowledging language’s limitations
in describing the transcendent. Blake’s work, characterized by the tension between opposites, parallels this
approach, but it not only highlights the limitations of language, but also its infinite potential when reversed, hence
the need for nuanced understanding. In The Marriage, Blake challenges conventional religious narrative/symbols
through unconventional portrayals of such figures as devil, angel, evil, and heaven, embracing negative theology
and subverting traditional symbols to transcend language’s confines.

% Random profanity comes to the fore when Blake’s text deviates from established norms of communication
through the use of offensive language. This disruption mirrors Blake’s challenge to religious norms, using
provocative language to subvert the traditional process of signification. Blake’s linguistic “profanity” in the text,
including the inversion of religious symbols and norms, therefore challenges established doctrines, prompting
readerly reflection on their assumptions.

10 See: Umberto Eco. (1976). A Theory of Semiotics. Indiana University Press. pp. 14-15.
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hell as a place of eternal torment) does not solely arise from the sign (i.e., hell) itself but is
profoundly impacted by the surrounding context (i.e., the angel’s metaphysics). Blake’s
approach therefore subverts established symbols, particularly those with religious significance,
raising questions about the notion that specific symbols should invariably convey culturally
accepted meanings, thus underscoring the flexibility and subjectivity of semiotic interpretation.
Thus, Blake’s deliberate blending of boundaries and fusion of contraries exposes that opposites,
such as good and evil, are not mere negations of each other but can exist together and even
complement each other. Challenging the normative boundaries of interpretation, this critical
perspective on semiotics calls into question the idea of passive reception of meaning and instead
promotes active, reflective interpretation — ultimately suggesting that signs can exist along a

spectrum, and their meanings can be fluid as well as context-driven.

3. PRE-SEMIOTIC THOUGHT OF ST. AUGUSTINE AND BLAKE’S POST-
LAPSARIAN LANGUAGE SCHEME

This section examines the fundamental distinctions and correlations between St. Augustine’s
pre-semiotic philosophy and William Blake’s innovative use of language. Investigating these
divergent perspectives offers insights into Blake’s departure from established theological and
semiotic traditions through the utilization of negative theology and random profanity in The

Marriage.

St. Augustine of Hippo (354-430 AD) established the specifically Christian Medieval
theory of the apriori basis of signs (i.e., the language of Adam,!! independent of any
phenomenal experience). According to St. Augustine’s theory of signs, as Vincent B. Leitch
points out, only a meaning that already exists may be communicated through language, which
therefore cannot be “reflexive” or frivolous, and it must obliterate itself in order to point to “the
preexistent truth it represents” (2001, p. 9). In On Christian Doctrine, St. Augustine defines the
sign as “a thing which causes us to think of something beyond the impression the thing itself
makes upon the senses” (1958, p. 34). In the framework of Christian theology, this viewpoint
affirms, for instance, that heaven is desirable, and that hell has an undesirable connotation
because the sign system cannot but reflect an everlasting “truth” predetermined by God — which
can never be tarnished by language, itself being a post-lapsarian? sign system. In the words of

St. Augustine,

1 See: Robert N. Essick. William Blake and the Language of Adam. Oxford: Clarendon Press, 1989. p. 36.
12 The term “post-lapsarian” is used in Christian theological contexts to describe language or communication that
transpired after the fall of humanity.
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...when we speak the truth, that is, speak of what we know, then the word which is
born from the knowledge itself which we retain in the memory must be altogether
of the same kind as that knowledge from which it is born. For the thought formed
from that thing which we know is the word which we speak in our heart, and it is
neither Greek, nor Latin, nor of any other language, but when we have to bring it to
the knowledge; of those to whom we are speaking, then some sign is assumed by
which it may be made known. (2001, p. 193)

In this view, the sign that pre-exists language is pre-linguistic, yet it is the likeness of the truth,
the word of God - word that is pre-semiotic. This presupposition suggests that the meaning is
to be directly conveyed by this scheme because, no matter which system is used, the truth will
eventually be revealed. For St. Augustine, as Margaret W. Ferguson duly points out, “...all
language is a metaphorical detour in the road to God because no sequence of words, even
‘proper’ words, can adequately represent an atemporal and holistic significance” (1975, p. 844).
In this regard, similar to Blake, St. Augustine appears to complicate the relationship between
the signifier and the signified. His distinctive contribution, as Leitch posits, is the fusion of the
theory of signs with the theory of language, which had previously been treated as separate
(2001, p. 186).

On the other hand, St. Augustine posits that signs are categorized into two groups:
natural and conventional. Accordingly, the word “fire”, for example, which signifies accidental
heat, light, and flames that uncontrollably harm and destroy things belongs to the former
category. Considered within the context of sacred books, “fire” is conventionally associated
with “hell”, which is automatically connoted to a place not only undesirable but also painful —
the dwelling of sinners for eternal punishment.’®* One can hence find “wisdom” in an angelic
realm; and one can “enjoy” heavenly atmosphere. St. Augustine’s sign theory in this respect
implies that the occurrences and concepts are motivated by a self-evident intentionality.

Difference or relationality, however, are not matters of consideration.

In contrast, William Blake’s perspective in The Marriage deviates from the idea that

language intrinsically mirrors Adam’s pre-linguistic language. Blake’s objective is to sidestep

13 Augustine explains that “Conventional signs are those which living creatures show to one another for the purpose
of conveying, in so far as they are able, the motion of their spirits or something which they have sensed or
understood. Nor is there any other reason for signifying, or for giving signs, except for bringing forth and
transferring to another mind the action of the mind in the person who makes the sign. We propose to consider and
to discuss this class of signs in so far as men are concerned with it, for even signs given by God and contained in
the Holy Scriptures are of this type also, since they were presented to us by the men who wrote them.” (1958, pp.
34-35)
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the archetypal interpretations of the origin and function of language. Following the tradition of
Dante’s Inferno and Milton’s Paradise Lost!*, Blake in The Marriage deviates from St.
Augustine’s language scheme right from the outset, beginning with his choice of title. In
Blake’s subversive approach to language, the notion arises that it might not be some pre-
existing truth that dictates the course of language, but rather, it is highly plausible that the
situation is reversed: language, being a post-lapsarian construct, generates and shapes human

beings’ grasp of truth.

To this end, Blake travels to hell, details his heavenly encounters and, more
provocatively, profane exploits. Harold Blooms formulation that “[i]n content, the Marriage
compounds ethical and theological ‘contraries’; in form it mocks the categorical techniques that

299

seek to make the contraries appear as ‘negations’” (1958, p. 501) resonates in Blake’s vision in
The Marriage, evoking the idea that there is a dynamic relationship between, for example, the
stable “heaven” and an energized “hell”. As a result, a consciously subversive narrative unfolds,
detailing Blake’s imaginative journeys in hell, specifically in the section titled “A Memorable

Fancy™:

As | was walking among the fires of hell, delighted with the enjoyments of genius
(which to Angels look like torment and insanity), | collected some of their proverbs:
thinking that as the sayings used in a nation mark its character, so the proverbs of
Hell, shew the nature of Infernal wisdom better than any description of buildings or
garments. (p. 113)

Here Blake is not only wandering among the fires but quite blasphemously enjoying it. For him,
it is a delight, but for angels, it appears to be torment. Moreover, against the idea that anything
coming out of hell must be evil and of inferior nature, the “proverbs” Blake collects from hell
do reflect “Infernal wisdom”. In this instance, he exhibits not only a sense of irony but also an
inclination towards deconstructing the established paradigms pertaining to hell and the religious

doctrines.

According to Harold Bloom, “the specific difficulty in reading The Marriage of Heaven
and Hell is to mark the limits of its irony” (1958, p. 501). This intricacy stems from the

uncertainty of whether Blake is expressing his genuine insights at a given passage, or employing

14 By engaging with themes related to the human condition, spirituality, and the dichotomy of good and evil in a
provocative fashion, Blake in The Marriage follows a thematic lineage established by Dante and Milton. Much
like Dante’s descent through Hell and Milton’s portrayal of the Fall of Man, Blake’s work navigates these themes
through a narrative that is visionary and laden with symbolism, offering an alternative perspective on the nature
of good and evil, divinity, and the human experience.
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an ironic voice. Because he does not “speak straight” (p. 501), Blake’s writing might at first
seem to be deliberately enshrouded in the ambiguity of the meaning he intends to impart
through words. This is what St. Augustine would find difficult in determination of the meaning
from a text because in his system, figurative language, which includes irony, is a sheer handicap
for proper communication,® disrupting the correspondence between the signifier and the
signified. For St. Augustine, then, literal is normative, institutional, hence denotation, the
dictionary definition of a word, poses the authoritative meaning. Blake, in contrast, seemingly
repeating the institutionalized language of sacred books with an underlying irony, prepares the
reader for the argument he is going to build vis-a-vis the Augustinian precepts. When he
famously writes “Good is Heaven; Evil is Hell” (p. 111), Blake ironically mimics the language
of the sacred books, religious people, as well as the angels, but later twists them by making
iconoclastic statements such as “The tigers of wrath are wiser than the horses of instruction”
(p. 115). Obviously, Blake’s intent is not conformity but subversion; and initially priming the
reader with an expectation of a traditional religious argument, he subverts the familiar discourse
and dismantles conventional religious precepts by injecting his own iconoclastic ideas.

Nevertheless, Blake’s position is not characterized by complete rejection. Instead, his
stance can be framed as a commitment to negative theology. He seems to maintain in The
Marriage that divine teachings could be viewed through an alternative lens, one that is less
confining. By disrupting the customary meanings to which dualities point, this perspective aims
to reveal the grandeur of God. With this objective in mind, he challenges the notions that
religious doctrines extol by employing oxymorons in such “Proverbs of Hell” as “Prudence is
a rich ugly old maid courted by incapacity”, “The pride of the peacock is the glory of God”,
“The lust of the goat is the bounty of God”, “The nakedness of woman is the work of God” (pp.
113-114). Here, in contrast to affirming or making positive judgments about who or what God
is, Blake’s negative theology engages with the Divine through negation; that is, only in terms
of what has not conventionally been regarded as the ways and works of God. In this way, Blake
constitutes his own narrative that consists of a language system that is not bounded by

mainstream perceptions.

While in St. Augustine’s sign system, language carries an inherent and pre-existing

meaning within it, making it less reflexive than the figurative language of poetry as the former

15 «“There are two reasons why things written are not understood”, states St. Augustine, “they are obscured either
by unknown or by ambiguous signs. For signs are either literal or figurative. They are called literal when they are
used to designate those things on account of which they were instituted... Figurative signs occur when that thing
which we designate by a literal sign is used to signify something else. (1958, p. 43)
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represents the eternal truth, Blake offers a dissenting perspective in another ‘“Memorable

Fancy™:

The Prophets Isaiah and Ezekiel dined with me, and | asked them how they dared
so roundly to assert that God spoke to them, and whether they did not think at the
time that they would be misunderstood, and so be the cause of imposition. Isaiah
answered: “I saw no God, nor heard any, in a finite organical perception: but my
senses discovered the infinite in everything; and as | was then persuaded, and
remain confirmed, that the voice of honest indignation is the voice of God, | cared

not for consequences, but wrote.” (p. 117)

Isaiah’s response underscores that in the absence of a direct sensory interaction with God, a
profound perception of the infinite in everything through one’s senses can serve as a valid
replacement. This epitomises Blake’s conviction that language and perception function as
dynamic means for generating truth, and that divine revelation need not be restricted to
conventional religious frameworks. Blake’s stance is in accord with the idea that language goes
beyond the mere conveyance of pre-existing truths; it actively partakes in the formation of
meaning and truth. This showcases his iconoclastic and forward-thinking approach to language
and spirituality. The conversation continues with a fundamental philosophical question, and
Isaiah underscores the transformative potential of the human intellect and the pivotal role that
poets and artists assume in shaping perception and belief:

Then I asked: “Does a firm persuasion that a thing is so, make it s0?”

He replied: “All poets believe that it does, & in ages of imagination this firm

persuasion removed mountains...” (p. 118)

In Blake’s universe, the prophet as a religious figure contradicts St. Augustine’s perspective by
explicitly affirming that he, akin to poets, has the capacity to create meaning through the agency
of unwavering conviction. This line of thought leads to the premise that the formation of
meaning occurs through language. In this context, Blake reiterates the argument that figurative
linguistic techniques could also serve to transform and create truth, rather than being necessarily

derived from any pre-existing truth.

4. C.S.PEIRCE’S TRIADIC FORMULA OF SIGNIFICATION AND BLAKE’S
IDIOSYNCRATIC USE OF WORDS

This section is dedicated to exploring the affinities between C.S. Peirce’s investigations into

the concept of signs and William Blake’s strikingly innovative use of language in The
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Marriage. Examining these viewpoints offers a window into Blake’s visionary thought, which
he endeavoured to communicate by means of negative theology and random profanity. This
comparative analysis of Blake’s daring approach to signs and symbols (i.e., his semiotic
rebellion in which one can find the notion of unlimited semiosis and openness of the text) vis-
a-vis Peirce’s triadic model seeks to illuminate Blake’s position within the semiotic discourse,
situating his work within one of the most influential semiotic traditions (i.e., Peirce’s triad of

semiosis) that followed his era.

In The Marriage, Blake challenges the conventional notion of words having fixed and
stable meanings. Instead, he uses words in a way that makes their references act as signs. One
example is Blake’s use of the words “Energy” and “Reason”. According to traditional religious
interpretations, Blake explicitly states that “Energy” is assigned a specific, unchanging
definition associated with force or power, and it is also termed Evil, while “Reason” is affiliated
with Good (p. 111). Nevertheless, Blake does not adhere to this fixed, customary
correspondence. He employs the word “Energy” in a manner that transcends its conventional
meaning, transforming it into a symbol for a more intricate concept, including creativity,
vitality, and transformative power. In contrast, his use of “Reason” gradually shifts to denote
passivity and stagnation, taking on a dynamic and multifaceted role. In light of this, Peirce’s

triadic logic about the signification process does not come across as unfamiliar:

A sign, or representamen, is something which stands to somebody for something in
some respect or capacity. It addresses somebody, that is, creates in the mind of that
person an equivalent sign, or perhaps a more developed sign. That sign which it
creates | call the interpretant of the first sign. The sign stands for something, its
object. It stands for that object, not in all respects, but in reference to a sort of idea,

which | have sometimes called the ground of the representamen. (1932, p. 228)

This interaction between the representamen, the object, and the interpretant is referred to by
Peirce as “semiosis”. Accordingly, the connection between the sign (representamen) and the
object is not fixed but can be rather fluid as well as different, which underscores the fact that
the sign has the potential to carry multiple meanings at once, with the consequence that “there
is no such thing as a Lockean idea whose meaning is immediately, intuitively known or

experienced” (Hoopes, 1991, p. 7).1¢ Peirce within this premise asserts that a sign, rather than

16 «“A sign receives its meaning by being interpreted by a subsequent thought or action... what Peirce called an
interpretant... The meaning lies not in the perception but in the interpretation of the perception... Peirce held
that... every thought is a sign without meaning until interpreted by a subsequent thought, an interpretant. Thus
the meaning of every thought is established by a triadic relation, an interpretation of the thought as a sign of a
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directly signifying something on its own, relies on the mental concept or understanding it

triggers in the interpreter’s mind, known also as the interpretant.

By extension, Peirce’s semiotic theory posits that a semiotic object can also operate as
a sign, permitting signs to represent other signs or semiotic objects. This recursive process
results in a multifaceted network of signification, a fundamental element of Peirce’s semiotic

philosophy:

The object of representation can be nothing but a representation of which the first
representation is the interpretant. But an endless series of representations, each
representing the one behind it, may be conceived to have an absolute object as its
limit. The meaning of a representation can be nothing but a representation. In fact,
it is nothing but the representation itself conceived as stripped of irrelevant clothing.
But this clothing never can be completely stripped off; it is only changed for
something more diaphanous. So there is an infinite regression here. Finally, the
interpretant is nothing but another representation to which the torch of truth is
handled along; and as representation, it has its interpretant again. Lo, another

infinite series.’

The triadic model, therefore, might as well necessitate a deferral of a concrete and stable
meaning.!® The quoted sentence suggests that, depending on the viewpoint and context of
consideration, one object can yield different interpretants. Just as Peirce’s quote indicates, the
meaning behind Blake’s utilization of “Energy” in The Marriage is akin to an ever-evolving,
infinite chain of interpretations. The interpretant itself acts as another representation, persisting
in an unbroken cycle. This interpretation never reaches a definitive, absolute object; rather, it

remains in a state of constant evolution and transformation.

Peirce’s triadic formula, in its essence, is not intrinsically subversive; it is a descriptive
model for examining and comprehending the dynamics of sign interpretation. However, its
application in diverse contexts, particularly those of a subversive framework, has the potential

to undermine established norms. A demonstration of the correspondences between the semiotic

determining object.” James Hoopes, 1991, p. 7. “Introduction”. Peirce on Signs: Writings on Semiotic. James
Hoopes (Ed.) Chapel Hill: University of North Carolina Press. 1-13.

17 See: Peirce, vol. 1, p. 339.

18 As M. Gottdiener states, “semiosis” for Peirce is “a process of infinite regression... Meaning is always
deferred, always in a state of becoming through contrast between sign and sign (its interpretant).” (2015, p. 161).
It must be noted, however, that as per Peirce and his pragmatic approach, this deferral does not prevent us from
understanding something. Because all thinking is conducted through signs, it is impossible to utterly get rid of
the sign system and the problems in practice.
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subversion in The Marriage and Peirce’s triadic formula can be found in Blake’s interaction
with the Angel as mentioned in earlier sections.’® The initial sign (representamen) in this
context is the angel’s revelation of Blake’s “eternal lot” in hell, which acts as the representation
that initiates the interpretation process. Blake’s interpretant is defined by his perception and
experience, stripped of religious or cultural elements, where he finds himself seated on a
picturesque riverbank in moonlight, listening to a harper’s music. This fresh experience
embodies the mental concept that Blake connects to the angel’s revelation. The object in this
instance pertains to Blake’s liberation from the previously unveiled “eternal lot” in hell, a result
he attributes to the influence of angel’s “metaphysics”. This indicates that the Angel’s
perspective may be falling short of encompassing the complete scope of divine truth. In another
instance, after giving reference to the Gospel, Blake makes fun of the concept of holy trinity by
saying: “But in Milton, the Father is destiny, the Son a ratio of the five senses, and the Holy
Ghost, Vacuum” (p. 112). Blake’s adoption of random profanity in his work has the aim of
muddling the distinctions between the divine and the diabolical. Nonetheless, Blake proposes
that this profanity might also serve as a vehicle for not only subverting established norms but

also comprehending the divine in its primordial form.

Blake’s The Marriage also offers numerous instances to illustrate his adoption of
negative theology, inadvertently anticipating Peirce’s triadic formula. The title serves as a prime
example of Blake’s approach. By placing “Heaven” alongside “Hell”, he challenges traditional
religious binaries, and throughout the text, he expands on this notion, indicating that the
customary conceptions of heaven and hell might not faithfully portray the essence of divinity.
Blake also provocatively blurs the lines between good and evil, suggesting that the divine and
diabolical are not separate entities. By doing so, he shows that the devil might represent a
necessary force in the balance of existence. By conducting these reassessments and
juxtapositions, Blake provides a pathway to a more intricate grasp of the devil and divinity,

effectively practicing “negative theology” by illustrating what the devil may truly represent.

Blake posits that a word’s reference has the capacity to span a broad array of meanings,
and the presumed direct correspondence between the two agents, the sign and the signified, is
fundamentally problematic. As Blake’s idiosyncratic conception of words does not appear to
have room for a pre-linguistic truth, his subversive use of semiotics in The Marriage can be
seen as predominantly at odds with St. Augustine’s doctrines while also serving as an

antecedent of Peircean semiosis.

19 See: p. 7.
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5. CONCLUSION

The investigation into William Blake’s seminal work, The Marriage of Heaven and Hell
brings to light the profound implications arising from his ground-breaking and semiotic
initiatives. Deliberately fusing the sacred with the profane and employing a disruptive approach
to linguistic conventions, Blake manifests his overarching objective of challenging established
norms. This study endeavours to shed light on Blake’s distinctive vision by juxtaposing his
innovative language with the theological and semiotic doctrines of St. Augustine and C. S.
Peirce. In arriving at its conclusion, the study proposes that whereas St. Augustine’s pre-
semiotic philosophy underscores a pre-existing, unchanging truth within signs, Blake’s post-
lapsarian language scheme posits that language itself is instrumental in shaping human
understanding of truth. On the flip side, Peirce’s triadic model of signification aligns with
Blake’s dynamic use of words, emphasizing the fluidity and multiplicity of meanings, thereby
resonating with the notion of semiotic subversion evident in The Marriage. By challenging
conventional interpretations, this approach cultivates a more profound understanding of

divinity, consistent with the tenets of negative theology.

Conclusively, William Blake’s unparalleled fusion of the sacred and the profane, along
with his participation in linguistic and semiotic subversion, acts as a pioneering bridge linking
traditional theological thought, transitional semiotic theories, and his avant-garde vision of
human understanding and spiritual exploration. The Marriage of Heaven and Hell stands as a
testament to the potency of language in shaping perceptions, inciting re-evaluation, and guiding

individuals toward a more profound comprehension of truth and divinity.
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EXTENDED ABSTRACT

The focus of this paper is on the multifaceted linguistic and theological elements found
in William Blake’s seminal work, The Marriage of Heaven and Hell. It examines the symbiotic
relationship between Blake’s revolutionary language and his subversion of traditional semiotic
and theological norms. The analysis here unfolds in three interconnected parts.

The argument begins by elucidating the theological underpinnings of St. Augustine’s
examination of language. Blake’s departure from St. Augustine’s pre-semiotic philosophy
becomes evident through the proposition that the poet contests the concept of a pre-existing
truth embedded in language. Instead, Blake propounds a post-lapsarian language scheme,
contending that language, far from mirroring a pre-linguistic truth, actively contributes to the
shaping of human understanding. This deviation originates from Blake’s revolutionary stance
on language, paving the way for his intricate but idiosyncratic exploration of signs, symbols,
and their theological implications.

The subsequent section delves into the deliberate semiotic subversion embedded within
The Marriage. Blake’s fusion of the sacred with the profane disrupts the conventional one-to-
one association between signs and meanings. The particular emphasis on sections such as “A
Memorable Fancy” seeks to unveil Blake’s intent to confront orthodox religious narratives.
Blasphemous and randomly profane aphorisms throughout the poem disrupt established moral
norms, prompting readers to re-evaluate the boundaries between the sacred and the profane.
The portrayal of the Devil as a liberating figure further exemplifies Blake’s intentional blurring
of religious classifications. Through the juxtaposition of “contraries”, Blake goes beyond
challenging binary oppositions; he fosters the fusion of elements, underscoring their inherent
interdependence. The deliberate blurring of boundaries, in extension, lays bare the fluid and
subjective aspects of semiotic interpretation.

The third section juxtaposes Blake’s negative theology with C. S. Peirce’s triadic model
of signification. Blake’s rejection of a pre-linguistic truth aligns with Peirce’s emphasis on the
fluidity and multiplicity of meanings within signs. The paper illustrates how Peirce’s triadic
formula resonates with Blake’s dynamic use of words, showcasing an ever-evolving chain of
interpretations. In Blake’s universe, divine teachings are explored through an alternative lens,
challenging conventional religious doctrines. The interplay of signs, objects, and interpretants
in Peirce’s model parallels Blake’s assertion that meaning arises through language and

perception, free from pre-existing truths.
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In conclusion, this paper endeavours to demonstrate that The Marriage of Heaven and
Hell stands as a ground-breaking work, disrupting linguistic conventions while also seeking to
transcend the binaries deeply rooted in cultural perspectives. It highlights the resonances
between Blake’s semiotic subversion and negative theology with Peirce’s triadic model,
showcasing a bridge between traditional theological thought and the dynamic semiotic theories
of the future. In other words, Blake’s intentional disruption of the sign system serves as an

antecedent to Peircean semiosis, offering a radical departure from conventional semiotics.
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Abstract

This article attempts to investigate gender representations in a commonly used course book:
Headway. This is a comparative study as it examines the first edition of pre-intermediate level
Headway and the fourth edition of pre-intermediate New Headway, both of which were
written by exactly the same authors. Besides the investigation of any existence of gender-
biased representation, the study aims to find out the extension of the changes in the passing
25 years by concentrating on six different categories. These categories are as follows: the
existence of female and male characters in textbooks, the roles of family members, the
occupational distribution of genders, the distribution of household tasks, the types of leisure
activities for each gender and the distribution of famous characters for each gender. The
necessary information was meticulously gathered from each different edition of the course
book and the data have been provided for readers in tables. Tables with numbers and
percentages have also been supplied to show the data analysis and results. As a result, it has
been found out that the first edition contains many inequalities in the representations of
genders. On the other hand, the fourth edition includes some improvements in terms of gender
representation. It includes remarkably a balanced attitude to genders in terms of visibility and
family roles. Related to the leisure activities, women are much freer in their choice of free
time activities but men have much fewer free time activity choices because male characters
are depicted at home in this new edition. The rest three categories still reflect some kind of
inequality. First of all, women still do most of the household activities in the course book.
Secondly, men still have far more occupational variety than women. Lastly, there are more
male famous characters than female ones in this new edition.

Oz

Bu makale, yaygin olarak kullanilan Headway Ingilizce ders kitabindaki toplumsal cinsiyet
temsillerini incelemeyi amaglamaktadir. Caligmada, ayni yazarlar tarafindan kaleme alinmis
olan orta seviye oncesi Headway’in ilk baskisi ile 4. baskisi olan New Headway ingilizce
ders kitaplar1 karsilagtirlmaktadir. Calisma, alti farkli kategoriye odaklanarak toplumsal
cinsiyet yanlisi temsilin varliginin incelenmesini ve kitabin her iki basimi arasinda gegen 25
yil zaman zarfindaki cinsiyet temsili agisindan meydana gelen degisimin boyutunun
belirlenmesini amaglamaktadir. Kategoriler; ders kitaplarinda kadin ve erkek karakterlerin
varligi, aile iiyelerinin rolleri, cinsiyetlere gore meslek dagilimi, ev islerinin dagilimi,
cinsiyete gore bos zaman etkinlik tiirleri ve kitaplardaki tnll karakterlerin cinsiyete gore
dagilimi seklinde belirlenmistir. Farkli zamanlarda basilan her iki Ingilizce ders kitabindan
elde edilen veriler titizlikle incelenip, tablolar seklinde okuyucuya sunulmustur. Ayrica, elde
edilen verilerin analizi yapilmis ve elde edilen sonuglar rakamlarla ve yiizdelerle ifade
edilmistir. Sonuc olarak, Headway Ingilizce ders kitabinin ilk baskisinin cinsiyet temsili
acisindan pek cok esitsizligi barindirdigi, dordiincii baskida ise cinsiyet temsili agisindan bazi
olumlu gelismelerin varlig1 tespit edilmistir. S6z konusu yeni baskinin, goriiniirlik ve aile
rolleri agisindan cinsiyetlere yaklasimi olduk¢a dengeli bir tutum icermektedir. Bos zaman
etkinlikleri konusunda, kadmnlarin ¢ok daha o6zgir oldugu, ancak erkeklerin daha az
seceneginin oldugu gorilmistiir. Geri kalan {i¢ kategoride ise, ev islerinin biiylik bir
cogunlugunun kadinlar tarafindan yapildigi, erkeklerin ¢cok daha fazla mesleki gesitlilige
sahip oldugu ve erkek iinlii karakterlerin iinlii kadin karakterlere gore sayica fazla oldugu
goriilmiistiir. Dolayisiyla eserin 4. basiminda cinsiyet temsili baglaminda dengenin halen
yeterince saglanamadig1 sylenebilir.
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1. INTRODUCTION

The first institution in society which helps younger generation to instill norms, traditions
and values in a society is family. In other words, it is the first area where we socialize and
learn the way how we can live a good and peaceful life. Having obtained the fundamentals
related to our future life from family, the second and maybe the most important institution to
learn or change the norms, traditions and values is school. It is not only the place where we are
loaded by a wide range of subjects such as maths, history, geography or philosophy but it is
also the place where we make up our social and cultural identity. A significant part of this
acquired social identity is gender and it is defined by West and Zimmerman (1987, p. 142 cited
in Elcin, 2022) as something which is obtained through the social commitment to behavioral
roles and implemented accordingly but which doesn’t occur naturally from birth unlike ‘sex’.
In other words, it is constructed over time through the community you live in. Children begin
to interact others and discover the gender identities, which are influenced by the culture they
live in, in educational institutions like schools. As a result, education has a significant impact
on how each learner develops into an adult in community (Yilmaz, 2012, p. 1). One of the most
important resources to carry out this responsibility is the course books used in schools.
Therefore, course books have a crucial role in the development of new generation.

In EFL context, using course books is highly common in classrooms and also they have
crucial role in teaching English. Since students typically have familiarity with the culture and
values of the language on the focus via textbooks, they play a significant role in EFL education
(Bahman and Rahimi, 2010, p. 273). Yilmaz (2012, p. 1) explains the importance of course
books in EFL classrooms by saying that students studying English as a foreign language (EFL)
rarely get the chance to interact with native English speakers or visit English-speaking nations.
As a result, when it comes to language input, students first encounter course books in schools.
Taking this point into consideration, the content of course books is of high importance in as
much as not only students but teachers are also exposed to these highly valuable classrooms
materials for long hours. As a content, they usually include a wide range of reading texts,
listening texts, exercises and visuals, by means of which the target language and most of the
time some cultural elements are presented to the learners and teachers. In addition to these
linguistic and cultural elements, course books can be the medium of imposing personal beliefs,
values and biases to learners consciously or unconsciously as we can do this through language.
As Fairclough (1989, cited in Demir and Yavuz, 2017, p. 104) expressed, language contains a

wide range of ideologies.
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One of these ideologies transmitted through course books is about gender roles. As it is
mentioned previously, gender is defined as something which is not obtained from the birth but
it is constructed over the course of time with the help of the society you live in and course books
may have an impact on the development of gender roles. Since the majority of classroom
instruction is based on course books, it may be argued that they, in all its forms, have the
capacity to change students' opinions and beliefs on a variety of sociocultural issues, from
gender and popular culture to religion and socioeconomic class carried out with their aid
(Arikan, 2005, p. 30). Hence, the equal representation of women in course books is crucial in
order to support learners’ development of social identity, particularly in terms of gender roles.
It's frequently said that the way people are portrayed in ELT course books whether they appear
in reading passages, exercises, or visual elements is unbalanced (Arikan , 2005, p. 30).
According to the World Bank Data website, women make up the half of the world population
(49.7%). However, there is a concern if they are represented equally in course books or not.
Beginning in the 1970s, studies carried out in Western nations have shown that women are
portrayed in "traditional” roles as wives and mothers and are portrayed as emotional and
helpless beings, while men are shown as having strong personal qualities and characteristics
and working in more diverse occupational options (Cincotta, 1978; Hartman and Judd, 1978
and Hellinger, 1980 cited in Y1lmaz, 2012). Girls are shown in children's books less frequently
than males, according to research, and stereotypical portrayals of both sexes are common.
(Singh, 1998 cited in Arikan, 2005).

Aforementioned unbalanced representation of genders in course books may have a
negative impact on learners in some ways. A fascinating illustration of the unfavorable impact
of this situation is Schultze's (1974 cited in Sogiit, 2018, p. 1723) study, in which the author
claims that the lack of females and feminine examples in a Russian textbook is the reason why
students are unable to identify feminine endings in past-tense verbs. There are some other ways
by means of which this gender-biased attitude in course books may have an impact on learners.
According to Sunderland (1992, p. 86), this effect can be observed in three ways. For one thing,
any unintentional influence of female characters who have limited social, behavioral, and
linguistic roles does not imply the empowerment of female learners' cognitive and
communicative abilities. Another way is that female students are more likely to be hampered
than helped in their learning if they are aware that the female characters in their course books

are sparse and have limited roles. If they are offended, alienated, or made to feel marginalized
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by this, they will then become demotivated. Lastly, language models might present a form of

conversational discourse that emphasizes "male firstness™ to the entire class.

Considering all these, this specific study aims to make a contrastive analysis of a
commonly used course book’s 1%t and 4™ edition in terms of gender representation. In the
literature, there are some similar studies but this study is different in that there hasn’t been a
comparative analysis of this course book series at this level. The books are New Headway pre-
intermediate (1994 edition) and New Headway pre-intermediate (2016 edition). In general,
publishers modernize their books over time by adding and excluding some parts and update the
content of them according to the needs of learners of that period of time. The study is expected
to shed light on the differences in the representation of genders over the course of these 25 years
by focusing on six criteria, five of which are also used by Yilmaz (2012). These are as follows:
the existence of female and male characters in textbooks, the roles of family members,
occupational distribution of genders, the distribution of household tasks, and types of leisure
activities for each gender. The sixth criterion added to this study is the distribution of famous

characters for each gender, which was partly inspired by El¢in (2022).

2. LITERATURE REVIEW

The studies about gender representation in text books date back 1970s. Since then, there
have been a wide range of studies all around the world. Some of them are related to locally
published text books and some others are about internationally published books. Most of them
carried out their studies in different ways but the common purpose was to identify gender-
biased language in text books.

One of the earliest studies about school textbooks was carried out by Graham (1975). In
her article, Graham gives information about gender-neutral terms used to describe men and
women as well as the creation of a non-sexist school dictionary for kids. Before creating this
dictionary, lexicographers had to scan 700000 computer citation slips and found out that there
were much more male characters in school books than female characters although there were
more women than men in the real world. Also, from their study, it was found out that boys and
girls were also being imposed distinct sets of values, various standards, and various objectives.
Boys in school textbooks competed in athletic events, rode bicycles, sped around in fast cars,
and launched into space for Mars. Girls, meanwhile, were more concerned with being than

doing. She concluded her article by saying that now more than ever, we have a responsibility
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to use our words more carefully as authors, educators, and parents. In life and in language,

children of both sexes should receive equal treatment.

Another study is the one carried out by Hartman and Judd’s (1978). Their purpose was to
examine how women are portrayed in existing textbooks at the time. As a result of their research
they found out that women were frequently less visible than men, frequently the target of jokes,
frequently cast in traditional roles, and frequently given clichéd emotional reactions. They
stated that the language patterns previously identified as biased were reinforced by the
illustrations in the books. The differentiation between boys and girls, the use of the term man
as a bound suffix and an independent word, the generic he, and titles for men and women were
some of the topics covered in their study. As a result, the portrayal of women in the literature
was determined to be biased by all aspects. The report concluded with a few suggested
improvements that could lessen the bias then prevalent in the portrayal of women in ESL
materials by maintaining the primary educational objective of teaching English to non-native
speakers.

Sunderland (1992) also implemented a study on this issue. Her study aimed to provide an
overview of the problems and research related to three areas where gender was present in EFL
classrooms: the English language, the resources and the processes such as learning styles and
strategies as well as different types of interactions in class. The article also briefly discussed

the effects of gender on classroom interactions and materials on language learning.

Porreca (1984) had an investigation on the issue of sexism in ESL materials, specifically
how it appears in textbooks and what effect it has. A content analysis of the 15 most popular
ESL textbooks in those years (based on a collection of textbook lists from 27 ESL centers) was
detailed after a review of research on the connection between language and sexism. The study
concentrated on nouns, masculine generic constructions, adjectives, firstness, occupational
visibility in texts and illustrations, and omission in texts and images. The two least sexist
textbooks and the key issues with the other textbooks were examined after the findings were
reported and assessed.

In his study, Arikan (2005) investigated the visual components of two intermediate ELT
course books (The New Headway and Think Ahead to First Certificate) by using the knowledge
and viewpoint gained from Cunningsworth (1995 cited in Arikan, 2005), who previously looked
at how age, social class, and gender were depicted in ELT course books. Findings in his research

showed that both numerically and qualitatively, several socioeconomic disparities could be seen
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in these visual materials. The findings overwhelmingly demonstrated that men outnumber

women in these visual materials (29.80% females to 70.20%).

A study was carried out by Diktag (2010) so as to examine gender representations in two
distinct series of course books that were used by state schools and private schools as materials
in 6, 7" and 8" grades in 2009 and 2010. The ones used by state schools were prepared by
Turkish Ministry of Education and the other sets of course books were designed by British
publishers. The aim of the researcher was to compare the similarities and differences between
these two sets of course books. She made this contrastive analysis focusing on 8 different
elements in the books. These are as follows: representations of gender in illustrations and texts;
the quantity of talk; occupational distribution; the distribution of domestic roles and household
duties; adjectives used for male and female characters, free time activities, the distribution of
family roles and semiotic analysis of illustrations and texts. It was discovered that women were
underrepresented in the words and graphics in the course materials published by the Turkish
Ministry of Education. In addition, gender discrimination against women was seen in the
categories of profession, family activities, leisure activities, and semiotic interpretation of the
drawings. When using adjectives to describe men and women, one might see traditional gender
norms of masculinity and femininity. Women were underrepresented in both text and images
in the textbooks published by British publishers. Male gender bias was seen in the amount of
conversation and leisure activities. The semiotic examination of the drawings came to the

conclusion that gender stereotypes for men and women were still present.

Another contrastive study was carried out by Soylemez (2010). In her study, the
researcher focused on the construction of social gender identity in reading texts from two sets
of course books, Face 2 Face and English File, for the elementary, pre-intermediate,
intermediate, and upper-intermediate levels. In order to gather the data, the reading texts in
these coursebooks were scanned, and the adjectives preferred to describe both genders were
detected and handled in categories. This allowed researchers to ascertain the types of traits that
had been attributed to male and female, as well as how their social identities had been created.
In contrast to boys, who also acquire predefined masculine gender identities, girls acquire
gender roles, attitudes, manners, and behaviors that are approved and encouraged by society
and this can be observed in the two different sets of books she studied. In her study she stated
that course book authors often employed some adjectives with one gender rather than the other,

whether on purpose or not (Séylemez, 2010, p. 751). She concluded that samples of adjectives
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without a gender designation should be included in the coursebooks to address the imbalance.

For instance, men should be considered when using the term "sensitive," just as women should.

In her study, Yilmaz (2012) compared the first and most recent editions of three different
elementary EFL course books produced by foreign publishers and used in diverse nations (New
Headway, Cutting Edge and Total English). She determined six criteria for her content analysis.
The images of female and male characters in the first editions were found to be more
stereotypically depicted throughout the entire study. In contrast, gender depictions have ideally

improved in the most recent editions across all analyzed gender stereotype categories.

Demir and Yavuz (2017) did a research in order to find out if ELT course books still
included any imbalanced gender representations. They studied on Yes You Can as a course
book set, which was published by Turkish Ministry of Education. The study benefited from
nine different categories to detect any gender-biased elements in the course book set from a
wide range of angles. On a page-by-page basis, analyses were carried out on the visual and
written contents. The numerical data were described via descriptive statistics, and chi-square
tests were used to identify if there was a remarkable difference between the observed and
expected values. It was discovered that, on the whole, the course book series studied in this
research did not contain any sign of gender discrimination. They concluded that in spite of the
fact that men were simply connected with a greater number of jobs than women, Yes You Can

was the excellent example of how gender should be portrayed in ELT course books.

Another relatively recent study was implemented by Sogiit (2018). By looking at job and
adjective attributions, her study sought to give information on how gender roles were distributed
in course books. The study used high school EFL textbooks and workbooks produced by the
Turkish Ministry of National Education as its data sources. A frequency count was performed
as part of the data analysis process to be able to find out several roles given to both male and
female characters. In this regard, frequency of the jobs and the adjectives attributed to women
and men were identified through token counts. Her analysis showed that, despite some careers
(such as teacher, doctor, and architect) and adjectives (such as famous, thoughtful, and
successful) being used for both genders, female and male characters in the course books differed
from one another in terms of both the number and variety of jobs preferred by the writers for
them. The results of the present investigation were in agreement with those of Demir and
Yavuz's (2017) study because men were connected to a disproportionately larger number of
careers in Yes You Can than women. However, her current study didn’t correspond with their

study in terms of the distribution of occupations and adjectives. Also, the results didn't line up
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with their assertion that the course book had extremely intricately distributed, gender-inclusive
language and representations. She concluded that this different comment might have been
caused by their studies’ scope.

Another recent study on gender representations in English coursebooks was carried out
by Acar (2021). Her study examined the four sections of the ELT textbook "Progress”, which
Turkish Ministry of Education released in 2019, in order to ascertain the roles that men and
women are given in terms of employment, interests, and home responsibilities. She also
examined the proportion of men and women depicted in photographs and the way the visual
discourse positions gender. The findings showed that while the textbook contained encouraging
messages about gender representation, it nevertheless adopted a sexist viewpoint in terms of
the categories which were looked at throughout her study. The researchers drew the conclusion
that while gender representations have improved, there is still a lack of an equal representation

of female and male characters in all categories.

A highly recent study on gender representations in course books was conducted by Elgin
(2022). The researcher investigated 3™ and 4™ editions of English File at different levels in
order to be able to identify the differences in terms of gender representation. The categories that
were analyzed are: female and male characters in written and visual works; famous male and
female figures; jobs; domestic tasks; and family responsibilities. The representations were
counted for each category, and the elementary, pre-intermediate, and intermediate levels of both
editions were then compared. The comparison of the findings showed that, in spite of some
minor adjustments made to promote equality, the fourth edition did not significantly enhance
the equality of gender representations or the eradication of gender bias. Male characters were
more prevalent in texts and visual media, whereas female characters were more frequently
depicted in domestic roles, household duties, and servile jobs. Characters were nevertheless
portrayed in a stereotypical manner.

3. METHODOLOGY

Our aim in this study is to identify and compare gender representations in the 1%t and 4%
editions of a course book at pre-intermediate level. As a result of my research, we hope to find

the answers of the following research questions.
3.1. RESEARCH QUESTIONS
1. Are females and males represented in the pre-intermediate EFL course books Headway (First

Edition) and New Headway (Fourth Edition) fairly enough?
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2. What has changed in terms of gender representations in the pre-intermediate EFL course
books (First Edition) and New Headway (Fourth Edition)?

3.2. RESEARCH DESIGN AND DATA ANALYSIS

Mixed method research design is employed in this study. In other words, the data gathered
are analyzed both quantitatively and qualitatively. Quantitative analysis is employed because
we need the calculation of the frequencies of the target features. On the other hand, qualitative
analysis is also required to make comments on the date gathered. Content analysis is also
required in this study because it is a methodical approach to reading through or assessing
materials that can also be used in mixed methodologies research (Bowen, 2009 cited in Demir
and Yavuz, 2017, p. 106).

Course books are used as the study's data sources and the content analysis approach is
used to carry out the investigation. To identify any changes that may have developed over time,
the collected data is compared under different categories. The course books used are Headway
Pre-intermediate (First Edition) and New Headway Pre-intermediate (Fourth Edition), which
were published by Oxford Publishing House. The book was preferred specifically because there
is no contrastive study for this level with these books although New Headway is a highly
popular and well-known book all around the world. There are 15 units in the first edition and
12 units in the fourth edition. In addition to these, the writers are exactly the same in both

editions, which helps to lessen the range of different people’s viewpoints.

Table 1. The Course Books Used in the Study

Books Headway New Headway
Pre-intermediate Pre-intermediate
Student’s Book Student’s Book

Year of Publication 1994 2016

Authors John and Liz Soars John and Liz Soars

Reading texts, grammar spots, visuals, writing parts were included to the study in both
editions. However, the listening part was excluded because the listening scripts for the first
edition were not available because of its publication year. Also, pronunciation parts were not
included because they are used to teach how to produce specific sounds and to show intonation
and stress patterns and most of the time there are not meaningful sentences in these parts.
Because of practicality issue, only student’s book was analyzed. Also, student’s books are the

ones students are mostly exposed to in EFL classrooms.
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The categories used in this study show similarity as the ones used in previous research
studies. There are six categories the study focuses on and five of which were taken from the
study of Yilmaz (2012). These are as follows: the existence of female and male characters in
textbooks, the roles of family members, occupational distribution of genders, the distribution
of household tasks and types of leisure activities for each gender. The last category is the
distribution of famous characters for each gender. This was partly inspired from the study of
Elgin (2022).

4. FINDINGS AND DISCUSSION

The results of the research are shown below separately depending on six different

categories mentioned before.
4.1. THE EXISTENCE OF FEMALE AND MALE CHARACTERS IN TEXTBOOKS

Omission is among the most frequently studied sexist attitude in gender-based studies. It
implies that women’s achievements and they themselves as a human being, are not significant
enough to be featured when female characters do not show themselves as frequently as male
characters in the text (together with the illustrations that are used to strengthen the text)
(Porreca, 1984, p.706). Therefore, we focused on the visibility of female and male characters
in each edition of Headway by detecting not only textual materials but also visual materials. As
it is seen in table 2, there is a high amount of inequality in both visual and textual materials in
the first edition of Headway. While the number of female characters in visual materials is 166
(38,78%), the number of male characters is 262 (61,22%). Also, the number of female
characters in textual materials is 138 (36,5%), but the number of male characters is 240 (63,5%).
On the other hand, there is a remarkable improvement in the 4™ edition of New Headway both
in visuals and textual materials. The number of female characters in visual materials is 254
(47,83%) and the number of male characters is 277 (52,17%). In textual materials, there are 156
(46,84%) female characters whereas there are 177 (53,16%) female characters. When we look
at table 3, we can see the general representation of male and female characters in each editions
(Male characters make up about 53% of the course book and female characters make up about
48%). It is clear that there has been a great progress in terms of equal representation of genders
in more than two decades. However, higher percentages still belong to male characters.

Table 2. The Existence of Female and Male Characters in Each Edition

VISUAL MATERIALS TEXTUAL MATERIALS
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FEMALE MALE FEMALE MALE
1% Ed. 4" Ed. 15t Ed. 4" Ed. 15 Ed. 4" Ed. 1 Ed. 4" Ed.

Frequency Frequency Frequency Frequency Frequency Frequency Frequency Freguency

166 254 262 277 138 156 240 177

percentage percentage percentage percentage percentage percentage percentage percentage

38,78 47,83 61,22 52,17 36,50 46,84 63,50 53,16

Table 3. Total Presence of Female and Male Characters in Each Edition

Presence of the FEMALE MALE
characters
Tokens % Tokens %
Headway 1% Edition 304 37,71 502 62,29
New Headway 4" 410 47,45 454 52,55
Edition

These results are in agreement with some highly recent studies like Acar (2021) and Elgin
(2022) in that there is near balance regarding the visibility of male and female characters in
recent coursebooks in spite of the fact that the dominant side is still male characters. In sum,
the findings in this part suggest that the first edition was published at a time when women still
struggled to be more visible in community, especially in patriarchal societies. As a result, the
representation of them in coursebooks was not enough. On the other hand, the second edition
was published in 2016, so it can be considered a time when women were more engaged in social
activities, had much better status in community, and had more freedom. This is somehow
reflected in this new edition although it was not able to succeed in creating an exact balance in
terms of gender equality. From our point of view, women’s visibility in every field as much as
men is highly crucial if we desire to see more successful female managers, presidents, mayors,
ministers or engineers, especially in patriarchal societies and we should not forget the fact that
these coursebooks have been used all around the world and they should reflect the change in

community in a more balanced way.

4.2. THE ROLES OF FAMILY MEMBERS

“The true woman's place was unquestionably by her own fireside—as daughter, sister,
but most of all as wife and mother” (Welter, 1966, p. 162 cited in Yilmaz, 2012). Though not
always, the stereotype of genders frequently centers on their status in the family. Hence, the

next category concentrated on in this study is family roles in each edition. As it is obvious in
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table 4, the first edition of headway mostly considers women (61% as mother, wife, daughter
or sister) as a part of family and gives less space for other social roles. On the other hand, in the
4" edition, we can say that there is more equal space for both genders (Women:44% vs.
Men:56%) since the percentage of men as a part of family is slightly higher than women, which
shows the writers’ awareness about the distribution of family roles in course books has
increased in recent years. In this way, the idea that the right place for women is home is broken

and women can have more freedom and as good social status as men in community they live

in.
Table 4. Family Roles in Each Edition
FEMALE MALE
Headway 1t New Headway 4% Headway 1%t New Headway 4%
Edition Edition Edition Edition
Tokens % Tokens % Tokens % Tokens %
Mother 18 23 10 15 Father 10 13 8 13
Wife 12 15 8 13 Husband 6 8 6 9
Daughter 7 9 3 5 Son 6 8 9 14
Sister 11 14 7 11 Brother 8 10 13 20
Total 48 61 28 44 Total 30 39 36 56

The findings of Elgin's (2022) study also showed that women outnumber men in terms of
representation in household responsibilities. However, as mentioned before, the fourth edition
of New Headway in our study somehow reflects the change in the community regarding the
status of women in recent years. They are considered out of the context of being a mother, a
sister or a daughter. This definitely contributes to the image of women in societies’ minds and
thus they can be more associated with their abilities in arts, engineering, sports or politics.
However, this relatively recent coursebook still requires to balance its attitude to the roles of

family members for each gender a bit more in the following editions.

4.3. OCCUPATIONAL DISTRIBUTION OF GENDERS

As to the non-sexist dictionary they were preparing, Graham (1975, p. 60) stated that
there was a need for more examples in which women were depicted as more inventive, active
and creative as these features were usually attributed to men in text books and men should also
have freer choice of occupations like being a kindergarten teacher in text books. In other words,
can genders act freely in their choice of careers or do they have to act in the way they are
attributed to by the community they live in? Thus, both editions of Headway pre-intermediate
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course books have been investigated in order to find out whether any change can be detected
since 1975. Firstly, the number of jobs assigned to the male and female characters was counted
and the results in table six show that in both editions male characters have more variety in their
choice of careers. In both editions men have about 60 % of job alternatives but women have
around 40 %. Normally, a kind of positive change is expected in the later edition but
unfortunately we cannot see any remarkable difference in terms of equal distribution of
occupations for each gender. On the other hand, attributing non-traditional occupations for each
gender is also under investigation in this study. In their studies, Booster (2005), Yilmaz (2012),
El¢in (2022), and Diktas (2010), alluded to a list of traditional jobs for male and female
characters, so they have been accepted as a reference in this study when attributing jobs as
traditional or non-traditional. The results indicate that women are somehow attributed to non-
traditional jobs in both editions of Headway (First edition: 22%; Fourth edition: 27 %). Also,
there is a bit of improvement in the later edition but of course it is not at appropriate rate. On
the other hand, men are mostly associated with traditional jobs (First edition: 56%; Second
edition:52%). The more frequently assigned traditional jobs for males indicate that the course
materials support men's superior status in the workplace. This can be summarized that it is more

challenging to shift the stereotypical representation of men (Elvan, 2012, p. 57).

Table 5. Occupational Distribution of Gender in Each Edition

FEMALE MALE

Headway 1°t Edition New Headway 4" Edition Headway 1% Edition New Headway 4" Edition

ballet dancer*

shop assistant®

Teacher**

bike messenger*

fashion buyer*

art gallery owner**

Barman*

Actor*

Translator**

tennis coach**

shipping engineer*

company owner*

Housewife* DJ** Chef* Adventurer*
Worker* Businesswoman** Spy* Forestry worker*
Princes* Worker* Painter* flight attendant**
pediatric doctor** Housewife* Postman* Software programmer*
tennis player** Paramedic** Writer* Shopkeeper*
Teacher* Teacher* shopkeeper * Postman*
Personal assistant* Designer* Milkman* Organizer*
Reporter** Nurse* Manager* Manager*
Secretary* Restaurant owner** Policeman™ Businessman*
Bank officer** Receptionist* Taxi driver* Newsagent*
Architect** Writer** Store owner* IT*

Violinist**

Architect**

Doctor*

cheese maker**
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Actress** Archaeologist ** Captain* financial advisor*
Writer** Climber** Scientist* florist shop owner**
Journalist** Athlete** university professor* Dentist*

Singer** Accountant** Sultan* Doctor*

Director** Doctor** Mountaineer* Journalist*

Shop assistant™ Maid* Actor* Professor*
Receptionist* Singer** Singer* Shepherd*

Taxi Driver** Director* Writer*

Cashier* Racing Driver* Lawyer*

Painter** Vocalist* Computer Scientist*
Vet** Fisherman* Mathematician*
Nurse* Miner* Engineer*
Dentist** Ballet Dancer** Choirmaster*

Top Model* Soldier* TV Presenter*
Fashion Designer* Mechanic* President™
Stewardess* Farmer*

Businessman*

Jewelry maker*

Computer consultant*

Educational consultant™

Builder*

Vet*

Guide*

Adventurer*

King*

Magician*

Architect*

Pilot*

Bank Officer*

Traditional Jobs: * Non-traditional Jobs; **

Table 6. Occupational Frequencies in Each Edition

Female Male
15t Edition 4™ Edition 1%t Edition 4% Edition
Traditional 14 (19%) 8 (15%) 42 (56%) 27 (52%)
Non-traditional 16 (22%) 14 (27%) 2 (3%) 3 (6%)
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Total 30 (41%) 22 (42%) 44 (59%) 30 (58%)

The results obtained by Acar (2021), Demir and Yavuz (2017) and Yilmaz (2012) also
indicated that, when compared to male characters in the textbook they analyzed, female
characters had fewer vocational roles. These results show that English coursebooks used in
classes should be evaluated from this perspective and there should be a more balanced attitude
in terms of distribution of occupations for genders since we can see more women in different
work areas today compared to the past and this change should also be supported better by
textbooks, which students are exposed to every day. The Social Cognitive Theory (Bandura,
1971 cited in Acar, 2021: 57) claims that the modeling of male and female characters in
coursebooks has an effect on the students' perceptions of their positions in society. In brief, it
would be a good idea to encourage the next generation to think creatively and to imagine a
variety of careers for themselves. One of the ways to access achievement in this can be through
the coursebooks. Otherwise, the community will continue to determine which vocations are
better for different genders instead of allowing them to make their own decisions based on their

ability.
4.4, THE DISTRIBUTION OF HOUSEHOLD TASKS

If some tasks are given to one gender over another, students might sense gender
discrimination, and an investigation of the distribution of household chores could lead them to
believe that certain tasks have gendered obligations. (Elgin, 2022, p.33). In order to observe the
situation in both editions, the household activities in the course books have been counted and
the percentages have been calculated. The results in table eight and nine have shown that in
each edition, half of the household tasks are being carried out by both genders (50%). However,
most of the rest of the household tasks in the course books are dealt with by women (First
edition:41%; Second edition 50%). In the fourth edition, there is no household task associated
with only men. In fact, there are much fewer household tasks in the fourth edition compared to
the first edition (First edition: 12 tasks in total; Fourth edition: 4 tasks in total). Although it can
be observed a kind of gender-biased attitude in household tasks, we need more activities in the
course books to have a better understanding of equal representation of genders.

Table 7. Household Task Distribution in Each Edition
HOUSEHOLD TASKS FAMALE MALE

1stEdition 4% Edition 1t Edition 4% Edition

Making breakfast + No Task - No Task

163



WLS ~ Cilt/ Volume: Ill, Say: / Issue: |1, Aralik | December 2023

Cooking lunch + No Task - No Task
Cooking dinner + + + +
Cleaning the house + No Task - No Task
Making the shop list + No Task - No Task
Doing the shopping + + + +
Looking after children + No Task + No Task
Taking care of pet + No Task + No Task
Doing the garden work + No Task + No Task
Ironing + No Task - No Task
Looking after ill family member + + + -
Washing the dishes - No Task + No Task
Tidy up the room No task + No task -

Table 8. Total Household Tasks in Percentages in Headway 1% Edition

HOUSEHOLD TASKS
Performed by both genders Female Male Total
Tokens % Tokens % Tokens % 12 /100%
6 50 % 5 41,6 1 8,4

Table 9. Total Household Tasks in Percentages in Headway 4™ Edition

HOUSEHOLD TASKS
Performed by both genders Female Male Total
Tokens % Tokens % Tokens % 41 %
2 50 % 2 50 % 0 0 %

Regarding the recent studies about modernized EFL coursebooks (Acar, 2021; Elgin,
2022, Demir and Yavuz, 2017 and Yilmaz, 2012), we can see an attempt to decrease gender
inequality in terms of the tasks carried out by each gender at home. Our study also shows a kind
of improvement in this perspective. However, female genders still seem to be associated with
the responsibility for household tasks more than male genders. Younger generations may have
challenges as a result of this since they may find it difficult to imagine a life outside of the
home, especially in cultures where women are still primarily regarded as being in charge of

household duties.
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4.5. TYPES OF FREE TIME ACTIVITIES FOR EACH GENDER

A priceless method of monitoring the boundaries that culture establishes for the genders
is to learn what kinds of free time and leisure activities are approved for males and females by
society (Diktas, 2010). Considering this, the free time activities in both editions have been
counted and the results are shown in table 10, 11, 12 and 13. The leisure activities have been
coded as indoor and outdoor activities. While doing this, Demir and Yavuz’s (2017), Yilmaz’s
(2012) and Elgin’ (2022) studies have been taken as references. When we look at the table ten
and eleven, we can see clearly that there are much more free time activities ascribed to men
than women in the first edition of Headway. Fourteen free time activities out of twenty are
carried out by men (70%). Two activities are shared by two genders (10%) and only four
activities are implemented by female characters (20%). Taking these into consideration, we
can conclude that society doesn’t let women do many activities in their free time. Also, only
one of those activities are outdoor activity (5%). On the other hand, men can do a wide range
of activities and most of them are outdoor activities (60%). The statistics are definitely
outstanding, which shows that first edition is highly gender-biased in that women don’t have
enough freedom to spend good time in and out of their home. As for the fourth edition, the table
has changed radically. As it is seen in table 12 and 13 obviously, the activities implemented by
women are more than the ones carried out by men. Women do nine activities out of fourteen
while men do five. More surprisingly, the free time activities carried out by women are all
outdoor activities whereas the ones carried out by men are mostly indoor activities (27%). There
are no common activities implemented by both genders. For example, women climb, do sport,
play electro guitar at parties. On the other hand, men write books, play computer games or cook
at home. Although this can be seen something positive for female representation, the unbalance
in the percentages should also be considered negatively for men representation. There should
be a balance in terms of gender representation in coursebooks to let students be free in their
choices of free time activities. There should be as many free time activities indoors attributed
to both genders equally as the ones outdoors in as much as they both should be able to realize

their full potential.

Table 10. Free Time Activities in Headway 1% Edition

FREE TIME ACTIVITIES FAMALE MALE
Sailing** - +
Cooking* - +

Going to bars** - +
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Playing football** - +
Watching TV* - +
Climbing mountains** - +
Car racing** - +
Travelling round the world** + +
Visiting museums** - +
Working in the garden** + +
Learning languages** - +
Planning tennis** - +
Riding motorbike** - +
Hiking ** - +
Surfing** - +
Listening to music* + -
Going to the cinema** + -
Reading at home* + -
Going Dancing** + -
Writing stories and poems* + -

Indoor Activities* / Outdoor Activities **

Table 11. Distribution of Free Time Activities in Percentages in Headway 1% Edition

Free Time Activities Both
Tokens % Tokens %
Indoor 10 0 0
Outdoor 60 2 10
Total 70 2 10
Table 12. Free Time Activities in New Headway 4" Edition
Free Time Activities Male Female
doing sport** - +
playing electro and dance music at - +
parties**
Jogging** - +
Travelling** - +
Climbing ** - +
Do gymnastics** - +
Go Dancing** - +
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Horse riding** - +
Shopping** - +
Playing the piano* + -
Cooking* + -
Playing football** + -
Write a cookbook™ + -
Playing computer games* + -

Indoor Activities* / Outdoor Activities **

Table 13. Distribution of Free Time Activities in Percentages in New Headway 4" Edition

Free Time Activities Female Male Both
Tokens % Tokens % Tokens %
Indoor 0 0 4 28 0 0
Outdoor 9 65 1 7 0 0
Total 9 65 5 35 0 0

On the other hand, these results mostly correspond with other studies in the field (Acar,
2021; Elvan, 2012 and Demir and Yavuz, 2017) given that there is a radical change in this new
edition’s attitude to each gender regarding the types of free time activities assigned to them.
One difference from other studies can be in our study we could see any common free time
activities performed by each gender and fewer free time activities are ascribed to male
characters. The reason for this can be as a result of writers’ attempt to create a more balanced
coursebook, especially for women. Another crucial point is that some activities that are
designated for women may send subliminal messages that reinforce the sexist stereotype that
women value and care more about their physical attractiveness than men do. Some of these
activities are given as going to the gym, going for a walk, jogging and swimming by Elvan
(2012:62-63). We have also observed in our study that only female characters are associated
with such activities. Hence, in order to create a more balanced textbook for each gender, writers
should ascribe these activities to both genders. In this way, we can stop the image in
communities that women simply care about their physical appearance and encourage people to
adopt the notion that it is normal for both genders to do such activities for their health and body.
This will indirectly contribute to the intellectual appearance of women, especially in patriarchal

communities.
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4.6. THE DISTRIBUTION OF FAMOUS CHARACTERS FOR EACH GENDER

Certain traits ascribed to the characters, such as dominance, attractiveness, wealth, and
social standing, can lead students to form an instinctive perception of any gender (Elgin, 2022,
p. 32). Taking this into consideration, portraying famous characters in coursebooks must be
handled carefully in terms of equal gender representation and we should not ignore the fact that
such characters are considered role models by young people. For this purpose, a careful analysis
was conducted in this study for each edition of Headway and the results have been indicated in
table fourteen. In the first edition, three out of thirteen famous or famous like characters are
female. Only Emily Davidson, a suffragette, who was killed by the King’s horse in order to
make their voice heard by the authorities, was depicted well and on the focus in one of the units
as a reading text. The other two famous female characters are Princess Diana and Greta Garbo,
but they are not on the focus. On the other hand, there are more famous male characters in the
first edition (10 famous male characters). In addition to their being more in percentages (76%),
most of them are also on the focus of the unit. In other words, they are depicted in reading texts
and reinforced by photos. Some of these famous male characters are James Bond, lan Fleming,
Charlie Chaplin, King Arthur, Robin Hood and Sultan of Brunei. Particularly the last one is a
very rich governor of a really wealthy country named Brunei, which is in the East Asia. There
is a long reading text about this person, who has two wives and a photo of his in the course
book and the text gives information about his luxurious life. All in all, even though Emily
Davidson, one of the suffragette women, was mentioned in the coursebook, the first edition of
Headway is highly unbalanced in terms of gender representation. These well-intentioned
attempts to address modern gender issues and the female sex are not a replacement for a realistic
distribution and qualitatively fair representation of female characters throughout the book
(Sunderland, 1992, p. 87). As for the fourth edition of New Headway, the situation doesn’t
change much considering the percentages according to table fourteen. Only three out of fourteen
famous characters are female. The difference is that the male famous characters can only be
traced in sentences not in a long reading text with a reinforcing photo.

Table 14. Famous Characters in Visuals and Written Texts in Each Edition

FEMALE MALE
1%t Edition 4" Edition 1% Edition 4™ Edition
Frequency 3 3 10 11
Percentage 24 % 21 % 76 % 79 %
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We can obtain similar information related to this sub-heading in El¢in’s (2022) study and
her conclusion regarding to this item is in agreement with ours in as much as the male
predominance in coursebooks' representation of famous characters has not much improved in
more recent versions. The implication here might be that masculine characters are more
frequently connected with wealth, power, and success. Contrarily, numerous well-known
women have made significant contributions to society throughout history in a wide variety of
professions. If they can be more visible as much as male famous characters in textbooks, this
will help us to be able to see less gender-biased textbooks, in which women are also depicted
as powerful as men. And thus, textbooks will give students of both sexes more equal
opportunities to learn about prospective role models, think more creatively, and push their limits

in order to succeed.
5. CONCLUSION

The aim of this study was to find the answers of two questions; first, is there a fair gender
representation in the two different editions of Headway pre-intermediate level course books
(first and fourth edition). Second, what has changed in over 25 years in terms of gender
representation in these two editions? Six categories (the existence of male and female characters
in textbooks, the roles of family member, occupational distribution of genders, the distribution
of household tasks, the types of leisure activities for each gender and the distribution of famous
characters for each gender) were determined so as to answer the questions mentioned above
and the necessary data were collected from each course book in detail. The results and analysis

of the data have been shared in tables by giving numbers and percentages.

The results have shown that the first edition of Headway, which was published almost
twenty years after the study of Graham (1975) about non-sexist dictionary, included highly
gender-biased content since it included more male characters, women had more family roles,
there were variety of occupations attributed to men, women continued to be responsible for
most household activities, women couldn’t choose their free time activities in and out of their
home and there were more famous male characters on the focus. On the other hand, the fourth
edition of New Headway, which was published almost two decades after the first edition,
includes some improvements in terms of gender representation. In terms of visibility and family
roles, there is remarkably a good balance between genders. As to free time activities, women
are freer in terms of their choice of activities but male characters are depicted at home because
they play computer games, write or read books. The balance is important here because they also

need more freedom of activities to realize their potential. As for occupational distribution,

169



WLS ~ Cilt/ Volume: Ill, Say: / Issue: |1, Aralik | December 2023

household tasks and the existence of famous characters, the fourth edition is somehow gender-
biased in that more jobs and mostly traditional jobs are assigned to men but less jobs are
assigned to women, most of household activities are carried out by women and there are more
male famous characters in the units. Taking all these into consideration, although it is
remarkably recent edition, the fourth edition of New Headway does not include fully non-sexist
attitude. In fact, only half of the categories determined by the researcher indicate a kind of
improvement in spite of so many years passing between these two editions.

Taking the studies examined in the literature review into consideration, the results in this
study are in agreement with them apart from the ones carried out by Yilmaz (2012) and Demir
and Yavuz (2017). Yilmaz (2012) claims that in all examined categories of gender stereotypes,
gender portrayals have ideally improved in the most recent editions of three different
elementary coursebooks. Also, Demir and Yavuz (2017) come to the conclusion that Yes You
Can is a perfect illustration of how gender is positioned in ELT course books, in spite of the
fact that men were simply associated with a bigger number of jobs than women. On the other
hand, the results of this study are more similar to those from Diktas (2010), S6ylemez (2010),
Sogiit (2018), Acar (2021), and Elgin (2022) in that gender disparities still exist in the New
Headway 4th edition at a certain rate despite the fact that more than two decades have elapsed
since the first edition.

This study is crucial as it shows how difficult it is to change people’s attitudes. The
general adoption of new linguistic conventions and the abolition of specific conventions are
both challenging in practice. Lawmaking could not be beneficial (Sunderland, 2006). However,
we can raise awareness of equal gender representations among students, teachers, book writers
or policy makers. One way to do this is to help our coursebooks improve in terms of content
and appearance. Therefore, this specific study may contribute to the field by presenting some
data related to a commonly used coursebook for researchers, book writers, policy makers and
teachers with the intention of guiding them. Also, our study might help the struggle to improve
women’s status in society since schools are the places to solve some social problems and
coursebooks used in these institutions have a significant role in achieving this aim. Although
we live in 21% Century and we can observe a great change in women’s position in most
communities, there might still exist violence, prejudice and unequal treatment against them in
some parts of the world. In order to address this, this study and comparable studies may offer
insight to clarify women's place in society by preventing the current scenario from continuing.

Another specific contribution of this study to the field is that we have not seen a contrastive

170



WLS ~ Cilt/ Volume: Ill, Say: / Issue: |1, Aralik | December 2023

study as to New Headway pre-intermediate (first and fourth edition) in terms of gender
representation even though it is a popular coursebook preferred all around the world. Therefore,
it gives readers the chance to compare how gender is portrayed differently in these two editions

over the course of two decades.

As a suggestion, we should have more studies regarding the sexist representation of
genders in EFL coursebooks in all around the world because New Headway is only one of those
used in the field. As we know, there are many coursebooks, only some of them have been
analyzed from this perspective. In fact, similar studies could be conducted for coursebooks in
other languages and even in all the textbooks used in schools. In this way, we may provide each
gender more chances to live in societies in which they are treated more equally.
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EXTENDED ABSTRACT

Gender inequality has always been a crucial issue and today it is still discussed in many
scholarly fields. One of these fields is education. The discussions on fair representations of
genders mostly focus on the course books used in schools. For students, they are extremely
important since they are exposed to the material in these books both at home and in the
classroom. For this reason, this specific study attempts to investigate gender representations
in a commonly used course book: Headway. This is a comparative study in as much as it
examines the first edition of pre-intermediate level Headway and the fourth edition of pre-
intermediate New Headway, both of which were written by exactly the same authors. In
addition to the investigation of any existence of gender-biased representation, the study aims to
find out the extension of the changes in the passing 25 years by concentrating on six different
categories. These categories are as follows: the existence of female and male characters in
textbooks, the roles of family members, the occupational distribution of genders, the
distribution of household tasks, the types of leisure activities for each gender and the
distribution of famous characters for each gender. The necessary information was meticulously
gathered from each different edition of the course book and the data has been provided for
readers in tables. Tables with numbers and percentages have also been supplied to show the
data analysis and results. In other words, this study contains quantitative and qualitative data
for readers. While doing this study, content analysis approach has been used to carry out the

investigation.

As a result of this study, it has been found out that the first edition of Headway contains
many inequalities in the representations of genders. The first edition includes more male
characters and women have more family roles. There are variety of occupations attributed to
men, women continue to be responsible for most household activities, women cannot choose
their free time activities in and out of their home and there are more famous male characters on
the focus. On the other hand, the fourth edition of New Headway, which was published almost
two decades after the first edition, includes some improvements in terms of gender
representation. It includes remarkably a balanced attitude to genders in terms of visibility and
family roles. Namely, women are as visible as men in this new edition and each gender has
almost equal number of family roles. Related to the leisure activities, women are much freer in
their choice of free time activities. Men have much fewer free time activity choices because
male characters are depicted at home in this new edition as they play computer games, write or

read books. In fact, the balance is important here because male characters also need more
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freedom of activities to realize their potential. The rest three categories still reflect some kind
of inequality. First of all, women still do most of the household activities in the course book.
Secondly, men still have far more occupational variety than women. Lastly, there are more
famous male characters than female ones in this new edition. This study is of high significance
in that it provides the opportunity to raise awareness of gender representation inequality among
students, teachers, authors and other shareholders and to give an idea for other research studies
in this field.
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